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Okul Psikolojik Danismanhigi Agisindan Toplum Psikolojisi Uygulamalari
ve Okul-Toplum Ortakliklar

Makale Bilgisi 0z

Bu calisma, toplum psikolojisi pratigi kavramini ve Tirkiye'deki okul ve toplum
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Introduction

In general, school counselors’ leadership, consultation, communication, and management skills put
them in a position to meet students’ academic, career, and social/personal needs through a variety of
school and community partnerships that might be facilitated through the use of specific community
practices tools and skills (American School Counselor Association, 2012; Bemak, 2000; Bryan &
Holcomb-McCoy, 2004, 2007; Colbert, 1996; Mitchell & Bryan, 2007; Stockton & Dogan, 2019).
According to the American School Counselor Association (ASCA) (2012), school counselors are expected
to take an active leadership role in planning, implementing, and evaluating school and community
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partnerships. This perspective put forwards school counselors as change agents rather than
professionals who provide only direct services to the students (Keys, Bemak, Carpenter, & King-Sears,
1998). However, there are significant issues inherent in this perspective when applied to school
counselors who are working in non-western settings. The purpose of this article is to consider
community psychology practice and school and community partnerships through the lenses of school
counseling profession in Turkey.

Community psychology practice

The aim of the community psychology practice is “to strengthen the capacity of communities to meet
the needs of constituents and to help them realize their dreams in order to promote well-being, social
justice, economic equity and self-determination through systems, organizational, and/or individual
change” (Julian, 2006, p. 68). There are several community psychology practice competencies integral to
practicing community psychology (Dalton & Wolfe, 2012). Community psychology practice
competencies are grouped into five categories: (1) Foundational principles; (2) Community program
development and management; (3) Community and organizational capacity building; (4) Community and
social change; and (5) Community research. Eighteen (18) competencies (see Table I) were identified
across these five categories ranging from the ability to articulate and apply ecological perspectives;
identify ethical issues; and intervene in small and large group processes.

Table 1.

Eighteen (18) Competencies Reflecting Community Psychology Practice
Category Competency

Foundational principles Ecological perspectives

Empowerment

Socio-cultural and cross-cultural competence
Community inclusion and partnership
Ethical, reflective practice

Community program development Program development, implementation, and management
and management Prevention and health promotion

Community and organizational Community leadership and mentoring
capacity-building Small and large group processes

Resource development

Consultation and organizational development

Community and social change Collaboration and coalition development
Community development
Community organizing and community advocacy
Public policy analysis, development, and advocacy
Community education, information dissemination, and
building public awareness

Community research Participatory community research
Program evaluation

Application of the 18 competencies to school counseling. The various roles of the school counselors
include a strong emphasis on considering the needs of school stakeholders’ and addressing them
through appropriate school, family, and community partnerships (Bryan & Holcomb-McCoy, 2007;
Griffin & Farris, 2010). The emphasis on the participation of school counselors in the process of
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developing partnerships with the community assumes that school counselors might benefit from
exposure to knowledge, skills, and experiences related to community psychology practice competencies.
Similarly, the emphasis on effective school and community partnerships under the leadership of school
counselors has led many school counseling programs to incorporate this subject into their curricula. For
example, a research and development team (Julian, n.d.) within the College of Education and Human
Ecology at The Ohio State University developed a curriculum consistent with community psychology
practice competencies and a school, family, and community model of collaboration espoused by Bryan
and Henry (2012). The curriculum consisted of more than a dozen modules and has been implemented
for three years in a graduate level school counseling class. Examples of modules included needs
assessment, forming the collaborative partnership, evaluation, and outcomes based investment.

Community psychology practice in Turkish cultural contexts. We summarized a “western”
conception of community psychology practice and the role of school counselors in forming and
participating in school and community partnerships. The remainder of this article explores the utility of
these concepts for school counselors in Turkey. The frame of reference adopted in this article is
consistent with the position of the Board of Educational Affairs, Committee on International Relations in
Psychology Task Force on APA’s Role in International Quality Assurance (2009). The Committee’s report
places strong emphasis on cross cultural partnerships in which participants are the “learning partners.”
In a statement advertising a webinar related to the Committee’s recommendations, APA further
affirmed that such partnerships must be “ethical, emancipatory, non-oppressive, affirmative, respectful,
and mutually beneficial” (Division 52, American Psychological Association, International Webinar
Committee, 2016). We believe that there is a significant mutual learning that might arise from a
discussion related to community psychology practice and applications to school and community
partnerships in Turkey.

School and community partnerships to promote employment in Turkey

Turkey’s population is young -- half of the population is under the age of 30 -- growing fast, and more
than three quarters live in cities or towns (Owen, Korkut-Owen, & Kurter, 2011). The general
unemployment rate is 10.8% (Turkish Statistical Institute, 2018). Analyses suggest that youth, in
particular, need education and training more because the unemployment rate is higher among youth as
compared to older adults (Aydemir, 2014). Most of the existing partnerships between educational
institutions and other organizations in Turkey pertain to education, training, internship opportunities,
job search, and job placement (Icli, 2001; Kosan, 2003). Thus, the school and community partnership
literature in Turkey mostly focused on to increase the qualifications of the work-force and decrease the
unemployment rate (Icli, 2001; Kosan, 2003).

Turkey, a developing country, has efforts in increasing the quality of its work-force in order to fulfill a
desire to promote development consistent with traditional western countries (Icli, 2001; Kosan, 2003).
Icli (2001) argued that in order to fulfill the need for a qualified work-force, it is necessary to create
strong collaborations between schools, workplaces, and labor markets. She suggests that vocational
training must go beyond school buildings and be integrated with industrial organizations. Similarly, it is
believed that strong collaboration and coordination between labor markets and schools will result in a
qualified work-force (Kosan, 2003). It can be argued that Turkey’s high unemployment rate and urgent
need for educational and career planning, especially for youth, inevitably leads to a prioritization of
collaboration and coalition development among stakeholders.

The Ministry of National Education (MoNE), which has a direct connection to the Turkish Ministry of
Labour, Social Services and Family has launched many partnership programs with Turkish schools
(Owen, Korkut-Owen, & Kurter, 2011). For example, MoNE initiated the “National Vocational
Information System” in 2010 forming a partnership with the Turkish National Employment Organization
(ISKUR), Higher Education Council (YOK), Turkish Statistical Institution (TUIK), State Planning
Organization (DPT), Turkish Confederation of Employers’ Associations (TISK) and Confederation of
Turkish Trade Unions (TURK-IS) (MoNE, 2016). The purpose of the National Vocational Information
System was to provide an online “fully interactive website that provides online assessment, instant
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profile information, and multiple links to both educational and career information” (Owen, Korkut-Owen,
& Kurter, 2011, p. 44). Six universities across the country provided support in developing assessment
tools and the interactive online service for all students in public and private elementary and secondary
schools.

In addition, the majority of the Turkish national employment services are provided by the National
Employment Organization (ISKUR). The Turkish National Employment Organization provides training,
employment services, economic development, supportive income for those who are eligible, and
monitoring the international labor market (Turkish National Employment Organization/ISKUR, 2016;
Owen, Korkut-Owen, & Kurter, 2011). To provide diverse services to the community, ISKUR has six
vocational information centers in Turkey, and has launched a number of collaborative projects, one of
which is Adult Career Development Services (ACDS). The goal of the ACDS is to create partnership
programs with organizations, schools, and individuals. In addition to providing direct services, the ACDS
arranges meetings with school counselors and administrators and conducts site visits to determine
students’ needs with regard to career development (Turkish National Employment Orgnization, 2016).

Thus, it is appearent that there are lots of opportunities to participate in formal partnerships
between schools, communities, and institutions in Turkey. Given the explicit success of the initiatives
described above, it appears that an active and effective practice has been initiated to foster
collaborative decision making and implementation of partnerships and programs designed to build a
qualified work-force. Furthermore, this discussion suggests at least some degree of reliance on the skills
implied by the 18 community psychology competencies (Dalton & Wolfe, 2012) in practitioners engaged
in facilitating school and community partnerships. However, many questions remain unanswered: To
what extent do skills inherent in the 18 community psychology practice competencies guide
practitioners in Turkey?; Is there a role for school counselors in Turkey in developing and managing
school and community partnerships?; How should the community practice role in Turkey be defined and
how is it similar or different than the western conception of community psychology practice?

Challenges associated with western conceptions of community psychology practice

While lots of opportunities exist and there is evidence of successful collaboration between school
and community, the same results consistent with western conceptions should not be anticipated in
Turkey. Turkey has its own unique educational, economic, social, and political circumstances. In other
words, community planning, community participation in planning decisions, and policy development
have distinct meanings in Turkey based upon the culture, history, and local conditions. While there may
be some value in considering overarching models and approaches, many scholars argue that models and
theories cannot be transferred to other countries or cultures without adaptation and integration. For
example, Dogan (1998, 2000) criticizes the direct importation of western theories to Turkey without
integrating them into the unique Turkish cultural context and traditions. Similarly, Culberth and Korkut
(2006) believe that Turkish counselor educators must place their own unique cultural stamps on the
field because “adoption of a generic western approach to counseling would not automatically result in
an effective counseling approach within Turkish schools and with the Turkish community as a whole” (p.
12).

Challenges facing school counselors in Turkey in implementing effective school and community
partnership can be grouped into three categories: (1) counselor education and job duties; (2) heavy
case-loads and lack of time; and (3) over-centralization of educational planning. In general, school
counseling has not been accepted by many school personnel in Turkey as a critical service related to
student welfare and wellness (Hatunoglu & Hatunoglu, 2006; Terzi, Tekinalp, & Lewerke, 2009). It
appears that the majority of school personnel in Turkey consider school counseling as a “luxury” service
(Culberth & Korkut, 2006, p. 7). In effect, many teachers and administrators perceive school counselors
as teachers who are responsible for helping students who have social, emotional, and/or academic
problems. Thus, the counseling work is perceived as “remedial rather than preventive” (Stockton &
Guneri, 2009, p. 100). Furthermore, MoNE identifies school counselors as “guidance teachers”
(rehberlik 6Gretmeni) (MoNE, 2017a). As a result, school counseling education programs in Turkey are
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different from programs in the United States (Culberth & Korkut, 2006; Korkut-Owen, Owen, &
Ballestero, 2009). For instance, training programs in Turkey do not place emphasis on preparing school
counselors for facilitation of and/or involvement in school and community collaborations. Therefore,
school counselors in the field may lack the necessary skills to carry out leadership and program
management roles related to collaborative partnerships.

Secondly, although the number of school counselors and schools providing counseling services is
gradually increasing, school counselors in Turkey have heavy case-loads and limited resources and
supports to form collaborative school and community partnerships (Hatunoglu & Hatunoglu, 2006; Terzi,
Tekinalp, & Lewerke, 2009). For example, in 2002, there were only 6,420 school counselors in Turkey,
resulting in a ratio of 1 school counselor to every 2,000 students (Culberth & Korkut, 2006). The number
of school counselors increased to 10,950 in 2010, resulting in ratio of 1 school counselor to every 810
student (Turkish Psychological Counseling and Guidance Association, n.d.). This is far from the ideal
ratio of school counselors to students (1 school counselor to 250 students) suggested by the American
School Counselor Association (2012).

To get optimal benefit from school and community partnerships, it is suggested that counselors
spend 20% of their time on strengthening partnerships by working with all stakeholders including
educators, parents, and/or community partners to plan, apply, and/or evaluate partnership programs
(Epstein & Voorish 2010). Similarly, the International School Counselor Association suggests that school
counselors spend 20% of their time on non-direct counseling services which mostly should be dedicated
to partnership programs (International School Counselors Association, 2011). Considering the high ratio
of students to school counselors in Turkey, it is evident that school counselors face major challenges in
terms of finding time to initiate and/or manage school and community partnership programs. For
example, Terzi, Tekinalp, and Lewerke (2009) found that almost half of school counselors in Turkey
spend only 5 to 10 hours per year in collaboration with people and organizations in the community to
meet the needs of their students.

Thirdly, Turkey has a highly centralized form of educational planning and top-down decision-making
process (Stockton & Guneri, 2009); the centralized government is in charge of making and enforcing
educational decisions. In addition, the centralized government funds all public schools and hires the
required staff. As a result of this “authority-centered” process (Stockton & Guneri, 2009), individual
schools and local constituencies are not typically involved in decision-making (p. 101). In addition,
school counselors are encouraged to implement school counseling programs as recommended by
Guidance and Research Centers, known as RAM, which are part of MoNE. In general, Guidance and
Research Centers have little emphasis on community collaboration, leaving school counselors with a
very limited time and flexibility in their positions to create and implement school and community
partnerships based on their students’ needs.

Recommendations to enhance school-community partnerships in Turkey

The conceptual basis for the 18 community psychology practice competencies appear to be
reasonable and have application to community practice in Turkey. While the conceptual foundations
seem applicable to Turkey, it is clear that the actual operationalization of these concepts in practice is
strongly guided by settings and cultures. For example, empowering local communities may be a viable
concept, however, how this is conducted is likely to be quite different in Turkey than in other countries.
In order to launch and maintain last longing and successful partnership programs in Turkey, we have five
recommendations.

First, MoNE announced new regulations regarding the duties and responsibilities of school
counselors (2017b). Among these duties and responsibilities, the ministry assigns school counselors to
implement partnership programs with stakeholders and other institutions. For example, one of the new
duties is “In line with the requirements, school counselors implement educational activities directed to
families, students, teachers, and school administrators in cooperation with interested institutions”
(Article 34, Item cc). However, there are not any suggestions or recommendations on how to implement
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such partnerships. Therefore, MoNE should guide school counselors on creating and maintaining
collaboration programs. To do that, first and foremost, culturally appropriate partnership models should
be developed. These culturally appropriate partnership models should include a shared vision for
positive student outcomes. They also should include a clear data-sharing process and clarify the roles of
all stakeholders. Once the models are established, modules should be developed to guide school
counselors about what to do throughout partnership process.

Second, what MoNE (2017b) announced as new duties and responsibilities of school counselors
includes some non-counseling duties which make it very hard for school counselors to meet their
students’ counseling related needs. For example, the article 34, item ff demands school counselors to be
assigned in “testing” and “whole duty.” It is suggested that MoNE should remove all non-counseling
duties so that school counselors can focus on their actual responsibilities such as partnership programs
to promote success and well being of students.

Third, there is no doubt that there are less school counselors in schools than what is needed.
Additionally, as stated earlier, to get optimal benefit from school and community partnerships, school
counselors should spend 20% of their time on partnership programs (Epstein & Voorish 2010;
International School Counselors Association, 2011). However, limited number of school counselors in
the field with their high case-load, it is hard for them to participate in partnership programs. Therefore,
MoNE should hire more school counselors to increase positive student outcomes via partnerships.

Fourth, community collaboration should be incorporated into the school counseling programs’
curriculum at universities. Prospective counselors should receive education and internship opportunities
regarding how to create and implement partnership programs. Professional development opportunities
about collaboration should be provided to school counselors who are in the field, which would enable
them to implement partnership programs in their schools to meet their students’ needs.

Fifth, funding is one of the biggest challenges to implement an effective partnership program.
Therefore, school counselors need to analyze the surrounding institutions as possible partners as well as
funding sources. In order to create last longing and effective partnership programs, the partners
(institutions) need to see how contributing to the program promotes their mission. Most institutions are
eager to contribute to student learning but most do not know how to do it. Therefore, school
counselors, school administrators and teachers should meet to the institutions and share their programs
with them along with clarifying what is expected from the institution and their responsibilities.

Interestingly, school counselors are not likely to take on this role in the United States for many of the
same reasons that apply to school counselors in Turkey (caseloads, perceptions for the role of school
counselors) (Bryan & Holcomb-McCoy, 2004). However, it can be argued that school counselors in
Turkey, in the United States and in any other countries should be exposed to the principles of
collaboration and the broader ideas inherent in the notion of community practice. Such exposure is
likely to facilitate strong partnerships between schools, communities and other institutions and may
produce responses that benefit many members of communities in Turkey and other settings across the
globe.
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Tiirkge Siirimui

Giris

Genel olarak, 6grencilerin akademik, kariyer ve kisisel/sosyal ihtiyaclarini etkin bir sekilde
karsilama bakimindan okul psikolojik danismanlarinin liderlik, konsiltasyon, iletisim ve yodnetim
becerileri bilylk bir avantaja sahiptir (Amerikan Okul Psikolojik Danismanlari Dernegi [ASCA], 2012;
Bemak, 2000; Bryan & Holcomb-McCoy, 2004, 2007; Colbert, 1996; Mitchell & Bryan, 2007; Stockton &
Dogan, 2019). ASCA (2012), okul psikolojik danismanlarinin okul ve toplum ortaklklarini planlama,
uygulama ve degerlendirme siireglerinde aktif bir rol Ustlenmelerini tavsiye etmektedir. Bu bakis
acisindan hareketle, okul psikolojik danismanlarinin, 6grencilere yalnizca dogrudan hizmet veren
profesyoneller degil, ayni zamanda degisimin birer dnclsi olduklari da sdylenebilir  (Keys, Bemak,
Carpenter & King-Sears, 1998). Fakat bu perspektif bati-disi kiiltirlere uygulandiginda bazi sinirhhklar
ortaya c¢ikmaktadir. Bu calismanin amaci, Tirkiye'deki okul ve toplum isbirligi uygulamalarini okul
psikolojik danismanligina dair belirtilen bu perspektiften degerlendirmektir.

Toplum psikolojisi uygulamalan

Toplum psikolojisi uygulamalarinin amaci, toplumun ihtiyaglarini karsilamak ve refah, sosyal
adalet, ekonomik esitlik ve egitimde firsat esitligi gibi alanlarda degisime onculik etmektir (Julian,
2006). Dalton ve Wolfe (2012) tarafindan 6nerilen toplum psikolojisi yetkinlik alanlari, toplum psikolojisi
uygulamalarinin ayrilmaz bir parcasini olusturmaktadir. Onerilen bu yetkinlik alanlari bes kategoriye
ayrilmistir: (1) Temel ilkeler, (2) Topluluk programi gelistirme ve yonetimi, (3) Toplum ve orgutsel
kapasite olusturma, (4) Toplum ve sosyal degisim ve (5) Toplum arastirmasi. Bu bes kategoriden on sekiz
(18) tane yetkinlik alani (bkz. Tablo 1) tanimlanmuistir.

Tablo 1.
Toplum Psikolojisi Pratigini Yansitan On Sekiz (18) Yetkinlikler
Kategori Yetkinlik
Temel ilkeler Ekolojik perspektif
Guglendirme
Sosyal-kultiirel ve kiltirler arasi yetkinlik
Topluluk katilimi ve ortakhk
Etik, yansitici uygulama
Topluluk programi gelistirme ve Program gelistirme, uygulama ve yonetimi
yonetimi Onleme ve saglik destegi
Toplum ve orglitsel kapasite Toplum liderligi ve mentorluk
olusturma Kiguk ve buyilk grup siregleri
Kaynak gelistirme
Danisma ve organizasyonel gelisim
Toplum ve sosyal degisim isbirligi ve koalisyon gelistirme

Toplum gelisimi

Toplum orgitlenmesi ve toplum savunuculugu

Kamu politikasi analizi, gelistiriimesi ve savunuculugu
Toplum egitimi, bilginin yayilmasi ve kamu bilincinin
olusturulmasi
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Toplum arastirmasi Katilimci topluluk arastirmasi
Program degerlendirmesi

18 yetkinlik alaninin okul psikolojik danigmanliga uygulanmasi.

Okul psikolojik danismanlarinin gérev ve sorumluluklarindan bir tanesi de okul paydaslarinin
ihtiyaglarini gz oninde bulundurup uygun okul, aile ve toplum ortakliklar kurmalarnidir (Bryan &
Holcomb-McCoy, 2007; Griffin & Farris, 2010). Okul psikolojik danismanlarinin toplumla ortaklklar
gelistirme surecine etkin katiimina yapilan vurgu, onlarin toplum psikolojisi uygulamalari ile ilgili bilgi,
beceri ve deneyimlerden yararlanmalari gerektigini ortaya koymaktadir. Okul psikolojik danismanlarinin
onderliginde etkili okul ve toplum ortakliklarina verilen 6nem, bircok okul psikolojik danismanlig
programinin bu konuyu programlarina dahil etmelerine yol agmistir.

Ornegin, Ohio Eyalet Universitesi Egitim ve insan Ekolojisi Fakiiltesi biinyesindeki bir arastirma
ve gelistirme ekibi (Julian, t.y.), Bryan ve Henry (2012) tarafindan gelistirilen isbirligi modelinden
yararlanarak bir program gelistirdi. Bu program bir dizineden fazla modiilden olusmakta ve (¢ yildan
beri lisansiistli diizeyde okul psikolojik danismanligi programinda uygulanmaktadir. Programin ihtiyag
degerlendirmesi, isbirlik¢i ortakligin olusturulmasi, degerlendirme ve sonuglara dayali yatinm gibi
bilesenleri bu modiillere 6rnek olarak verilebilir.

Tiirkiye kiiltiirel baglaminda toplum psikolojisi pratigi. Bu bolimde, Tirkiye'deki okul psikolojik
danismanlari igin bu uygulamalarin yararlari degerlendirilecektir. Bu galismada kabul edilen referans
gercevesi, Egitim isleri Kurulu, Amerika Psikoloji Dernegi (APA)'nin Uluslararasi Kalite Giivencesindeki
Roll (2009) ile tutarhdir. Komite, katilimcilarin 6grenme ortaklari oldugu kiltirler arasi ortakliklara
blylk 6nem vermektedir. APA, bu tiir ortakliklarin "etik, 6zgurlestirici, baskici olmayan, olumlu, saygih
ve karsilikli fayda saglayan" olmasi gerektigini vurgulamistir (Bolim 52, APA, Uluslararasi Webseminer
Komitesi, 2016).

Tiirkiye'de istihdami tesvik etmek icin okul ve toplum ortakliklari

Tirkiye'nin nifusu geng (ntfusun yarisi 30 yasin altinda) ve dortte Uglinden fazlasi sehir veya
kasabalarda yasamaktadir (Owen, Korkut-Owen, & Kurter, 2011). Turkiye'de genel issizlik orani %10,8'dir
(Turkiye istatistik Kurumu, 2018). Analizler, dzellikle gencler arasindaki issizlik oraninin yaslilara oranla
daha yiiksek olmasi nedeniyle egitim ve Ogretime daha fazla ihtiya¢ duyuldugunu goéstermektedir
(Aydemir, 2014). Turkiye'deki egitim kurumlari ile diger kuruluglar arasindaki mevcut ortakliklarin ¢ogu
egitim, Ogretim, staj, is arama ve ise yerlestirme ile ilgilidir (I¢li, 2001; Kosan, 2003). Bu nedenle,
Tirkiye'deki okul ve toplum ortaklig literatliri daha g¢ok is glicli niteligini arttirmaya ve issizlik oranini
diistirmeye odaklanmistir (icli, 2001; Kosan, 2003).

Gelismekte olan Ulkeler arasinda yer alan Tirkiye, bati Glkeleriyle tutarh kalkinmayi tesvik etmek igin
is glicinun kalitesini artirmaya yonelik cesitli cabalara girismistir (Icli, 2001; Kosan, 2003). Icli (2001),
ihtiya¢c duyulan nitelikli is glicl ihtiyacini karsilamak icin okul, is sektorleri ve piyasa arasinda guiclii
isbirliginin saglanmasi gerektigini savunmaktadir. icli (2001) ayni zamanda mesleki egitimin okul
binalarinin 6tesine gecip sanayi kuruluslariyla biitlinlesmesi gerektigini vurgulamaktadir. Benzer sekilde,
isglicli piyasalari ve okullar arasindaki glgli isbirligi ve koordinasyonun nitelikli bir is gicuyle
sonuglanacagina inanilmaktadir (Kosan, 2003).

Milli Egitim Bakanhgi (MEB), Turkiye'deki okullar igin birgok ortaklik programi baslatmistir (Owen,
Korkut-Owen, & Kurter, 2011). Ornegin, MEB 2010 yilinda iSKUR, YOK, Tirkiye istatistik Kurumu, Devlet
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Planlama Tegkilati (DPT), Tirkiye isveren Sendikalari Konfederasyonu ve Tiirkiye Sendikalar
Konfederasyonu ile yapilan ishirligi neticesinde Ulusal Mesleki Bilgi Sistemi'ni kurmustur (MEB,
2016). Ulusal Mesleki Bilgi Sistemi'nin amaci, profil, egitim, kariyer ve degerlendirme bilgilerine birden
fazla baglanti saglayan "tam etkilesimli web sitesi" saglamaktir (Owen, Korkut-Owen, & Kurter, 2011, s.
44). Devlet ve Ozel ilkogretim ve ortadgretim okullarindaki tim 6grenciler icin degerlendirme araglari ve
etkilesimli c¢evrimici hizmet gelistirmeye yonelik bu projeye ulke c¢apinda alti Universite destek
sunmustur.

Tirkiye'deki ulusal istihdam hizmetlerinin biiyiik bir kismi ISKUR tarafindan saglanmaktadir. ISKUR,
uygun olanlara egitim, istihdam, ekonomik kalkinma, destekleyici gelir ve uluslararasi isglicli piyasasinin
izlenmesini saglayan bir kurumdur (ISKUR, 2016; Owen, Korkut-Owen, & Kurter, 2011). Topluma cesitli
hizmetler sunmak icin toplam alti mesleki bilgi merkezi bulunan iSKUR, bir ¢ok isbirligi projesi
baslatmistir. Bu projelerden bir tanesi Yetiskin Kariyer Gelistirme Hizmetleri'dir (YKGH). YKGH, dogrudan
hizmet saglamanin yani sira okul yoneticileri ve psikolojik danismanlari ile toplantilar diizenlemekte ve
ogrencilerin  kariyer gelisimine iliskin ihtiyaglarini  belirlemek igcin bir ¢ok kurum ziyareti
gerceklestirmektedir (ISKUR, 2016). Tirkiye'deki okullar ve kurumlar arasinda ortakliklara katilmak igin
pek cok firsat oldugu gérilmektedir.

Bu firsatlarla birlikte batida gelistirilen modellerin Tiirkiye'de uygulanmasina dair cevaplanmasi
gereken bazi sorular bulunaktadir. Ornegin 18 toplum psikolojisi uygulama yetkinlik becerileri ne élgiide
Tarkiye'deki uygulayicilara rehberlik yapabilir? Turkiye'deki okul psikolojik danismanlarinin toplum
ortakliklarinin gelistirilmesi ve yonetilmesinde bir roll olabilir mi? Tiirkiye'de toplum pratiginin roli nasil
tanimlanmali ve batidaki toplum psikolojisi pratigi anlayisindan nasil benzer veya farkhlklar
gostermektedir?

Topluluk psikolojisi pratiginin bati anlayisi perspektifinden zorluklari

Tirkiye'de okul ve toplum arasindaki isbirligi icin pek ¢ok firsat mevcut olmakla birlikte, bati
Ulkelerindeki ortakliklarla ayni sonuglar beklenmemelidir. Tirkiye'nin kendine 6zgi egitsel, sosyal,
ekonomik ve politik kosullari vardir. Baska bir deyisle, Tirkiye'de toplum planlamasi, planlama
kararlarina toplumun katilimi ve politika gelistirme farkli anlamlara ve pratiklere sahiptir. Birgok
akademisyen model ve teorilerin adaptasyon ve entegrasyonu olmadan baska (ilkelere veya kiiltirlere
aktarilamayacagini savunmaktadir. Ornegin Dogan (1998, 2000) bati teorilerinin Tiirkiye'ye dogrudan
ithal edilmesini ve bunlarn Tirkiye'nin kiltirel baglam ve geleneklerine entegre edilmemesini
elestirmektedir. Benzer sekilde, Culberth ve Korkut (2006) Tirkiye'deki psikolojik danisman ve rehberlik
egitimcilerinin alanlarina kendi kulturel degerlerini katmalarini énermekte ¢linkii dogrudan aktarilan
batili modellerin Tirkiye'de basarili sonuglar doguramayacaginin altini gizmektedir.

Tirkiye'de okul psikolojik danismanlarinin etkili okul ve toplum ortakliklarinin uygulanmasinda
karsilastiklari zorluklar g kategoriye ayirilabilir: (1) Danisman egitimi ve mesleki gérevleri, (2) agir is
yikleri ve zaman eksikligi ve (3) egitim planlamasinin asiri merkezilestirilmis olmasi. Turkiye'de genel
olarak okul psikolojik danismanlk hizmetleri bircok egitimci tarafindan 6grenci refahi igin kritik bir
hizmet olarak kabul edilmemektedir (Hatunoglu & Hatunoglu, 2006; Terzi, Tekinalp, & Lewerke,
2009). Turkiye'deki okul personelinin ¢ogunlugu okul psikolojik danismanligini "liiks" bir hizmet olarak
gormektedir (Culberth & Korkut, 2006). Bununla birlikte, bircok 6gretmen ve yoénetici okul psikolojik
danismanlarini sosyal, duygusal veya akademik sorunlari olan 6grencilere yardim etmekten sorumlu
6gretmen olarak gormektedirler. Bu nedenle, okullardaki psikolojik danismanlik ¢alismalari "onleyici
olmaktan ¢ok iyilestirici" olarak algilanmaktadir (Stockton & Guneri, 2009, s. 100). Bunu destekler
bicimde, MEB okul psikolojik danismanlarini rehber égretmen olarak tanimlamaktadir (MEB, 2017a).
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ikinci olarak, okul psikolojik danisman ve danismanlara sahip okul sayisindaki artisa ragmen,
Tiirkiye'deki okul danismanlarinin hala yiiksek &grenci sayilari ve vaka yiikleri bulunmaktadir. Ornegin,
2002 yilinda Turkiye'de sadece 6.420 okul psikolojik danismani bulunmakta olup her 2.000 6grenciye
sadece 1 okul danismani dismekteydi (Culberth & Korkut, 2006). 2010 yilinda okul danisman sayisi
10.950'ye yukselerek her 810 6grenciye 1 okul psikolojik danismani diisecek orana yiikselmstir (Tlrk
Psikolojik Danisma ve Rehberlik Dernegi, t.y.) Bu, ASCA (2012) tarafindan o6nerilen okul psikolojik
danismanlarinin 6grencilere olan ideal oranindan (250 6grenciye 1 danisman) ¢ok uzaktir.

Okul ve toplum ortakliklarindan en iyi sekilde yararlanmak icin, okul psikolojik danismanlarin
zamanlarinin %20'sini ortaklik programlarini planlamak, uygulamak, yonetmek ve degerlendirmek igin
harcamalari 6nerilmektedir (Epstein & Voorish 2010). Benzer sekilde, Uluslararasi Okul Psikolojik
Danismanlari Dernegi (2011) de okul danismanlarinin zamanlarinin %20'sini ortaklik programlarina
ayirmalari gerektigini tavsiye etmektedir. Turkiye'de 6grencilerin okul psikolojik danismanlarina orani
yiksek oldugu gercegi gbéz Oniine alindiginda, okul danismanlarinin okul ve toplum ortakhg
programlarini planlamak, baslatmak ve yonetmek icin zaman bulmalarinin zorluklar barindirdigi agiktir.
Ornegin, Terzi, Tekinalp ve Lewerke (2009), Tiirkiye'deki okul psikolojik danismanlarinin neredeyse
yarisinin, 6grencilerine daha iyi hizmet sunmak ve sorunlarina ¢éziimler gelistirmek icin toplumdaki kisi
ve kuruluslarla isbirligi icin yilda sadece 5 ile 10 saat arasi zaman harcadigini bulmuslardir.

Ugiincii olarak, Turkiye, son derece merkezden egitim politikalarinin alinip uygulandigi bir {ilke olup
(Stockton & Guneri, 2009); devlet, egitim kararlarini uygulamakla sorumludur. Buna ek olarak, devlet
tiim devlet okullarini finanse eder ve gerekli personeli kendisi ise alir. Bu "otorite merkezli" sistemin
sonucu olarak okullar egitimle ilgili karar alma sirecine dogrudan dahil degildir (Stockton & Guneri,
2009, s. 101). Buna ek olarak, okul psikolojik danismanlari, Rehberlik ve Arastirma Merkezleri (RAM)
tarafindan tavsiye edilen yillik rehberlik programlari uygulamak icin tesvik edilmektedirler. Genellikle,
RAM'lar 6grencilerin ihtiyacglarinin giderilmesine yonelik okul ve toplum ortakliklarini olusturmak ve
uygulamak i¢in okul psikolojik danismanlarina sinirli siire ve esneklik tanimakta bu da danismanlarin bu
faaliyetlere katilimini olumsuz etkilemektedir.

Tiirkiye'de okul-toplum ortakliklarinin gelistirilmesi igin oneriler

Tirkiye'de toplumla isbirligi uygulamalarinda, 18 toplum psikolojisi uygulama vyetkinliginden
yararlanilmasinin faydali olabilecegi kanisindayiz. Ancak, bu yetkinlik alanlari teorik olarak Tdrkiye icin
gecerli goriinse de, bu kavramlarin pratikteki isleyisinin kiltirel adaptasyonunun yapilmasi
gerekmektedir. Bu vyetkinlik alanlarinin Turkiye'deki ortaklik programlarinda basarili bir bicimde
kullanilmasina dair bes énerimiz bulunmaktadir.

MEB’in okul psikolojik danismanlarin gérev ve sorumluluklari ile ilgili yeni dizenlemeleri iceren
yonetmeliginde, okul psikolojik danismanlarinin goérev ve sorumluluklari arasinda okul paydaslari ve
diger kurumlarla ortaklik programlarini uygulamak yer almaktadir (2017b). Ornegin, okul psikolojik
danismanlarinin yeni gérevlerinden biri "fhtiyaglar dogrultusunda, ailelere, éGrencilere, 6§retmenlere ve
idarecilere yénelik ilgili kurum ve kuruluslarla is birligi yaparak egitim etkinlikleri gerceklestirir' (Madde
34/cc). Ancak, bu tur ortakhiklarin nasil uygulanacagi konusunda herhangi bir éneri veya yénerge heniiz
yvayimlanmamistir. Bundan dolay;, MEB'in okul psikolojik danismanlarina toplum ortakliklarinin
planlanmasi, uygulanmasi, yonetilmesi ve slirdirilmesi konusunda rehberlik etmesi gerekmektedir.
Bunun i¢in her seyden oOnce kiltlirel agidan uygun ve uygulanabilir toplumla ortaklik modelleri
gelistiriimelidir. Kilttrel agidan uygun bu ortaklik modelleri, olumlu 6grenci sonuglari icin ortak bir
vizyon ve etkin katihmi icermelidir. Bu modeller ayrica seffaf veri paylasim sireci icermeli ve tim
paydaslarin rolleri acgik¢a ifade belirtilmelidir. Modeller olusturulduktan sonra, okul psikolojik
danismanlara ortaklik slreci boyunca ne yapacaklari konusunda rehberlik edecek modiller
gelistirilmelidir.
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ikinci olarak, MEB'in okul psikolojik danismanlari icin yayinladigi yeni yénetmelik, danismanlara kendi
gorev alanlar disinda da bazi sorumluluklar yiiklemektedir. Ornegin, madde 34/ff'de okul psikolojik
danismanlari i¢in “Sinavlarda gérev alabilir; belleticilik ve nébet gérevi yapar” ifadesi bulunmaktadir. Bu
madde neticesinde danismanlarin zamanlarinin énemli bir kismini bu goérevler igin harcayip,
ogrencilerinin ihtiyaglarini karsilamak tizere yapmalari gereken etkinliklere daha az zaman ayirmalarina
sebep olacagi disliniilmektedir. Dolayisiyla okul psikolojik danismanlarin 6grencilerine daha iyi hizmet
verip problemleri daha etkin bir sekilde ¢6zebilmeleri ve gerekli dnleyici tedbirleri alabilmeleri igin,
MEB'in yeni bir yonetmelikle okul psikolojik danismanlik gérev alanina girmeyen bitiin sorumluluklari
ortadan kaldirmasi 6nerilmektedir.

Uglincii olarak, Tiirkiye'de okullarda ihtiya¢ duyulandan daha az sayida okul psikolojik danismani
olduguna siiphe yoktur. Bununla birlikte, daha 6nce de belirtildigi gibi, okul ve toplum ortakliklarindan
en iyi sekilde yararlanmak igin, okul danismanlarinin zamanlarinin %20'sini ortaklik programlarina
ayirmalari gerekmektedir (Epstein & Voorish 2010; Uluslararasi Okul Psikolojik Danismanlari Dernegi,
2011). Ancak, yuksek is yiikiine sahip okul psikolojik danismanlarin ortaklik programlarina etkin ve yeterli
katimlari zor olacaktir. Bu nedenle, MEB'in daha fazla okul psikolojik danismanini okullarda
gorevlendirmesi ve ozellikle toplumla isbirligi ve ortakliklar yoluyla olumlu sonuglar almay:i tesvik etmesi
gerekmektedir .

Dordiincu olarak, toplumla isbirligi konusu Universitelerdeki okul psikolojik danismanlik ve rehberlik
programlarinin mifredatina dahil edilmelidir. Aday psikolojik danismanlara, ortaklik programlarinin nasil
olusturulacagi, uygulanacagi, yonetilecegi, gorev paylasiminin nasil olacagi, seffafligin nasil saglanacagi
ve yakalanan basarinin nasil strdurebilir hale getirilecegi konusunda egitim ve staj olanaklar
sunulmahdir. Ayrica okullarda g¢alismakta olan okul psikolojik danismanlar igin de toplumla isbirligi
konularinda mesleki gelisim firsatlari olusturulmaldir.

Son olarak, etkili bir ortaklik projesinin uygulanmasi igin gerekli finansmanin saglanmasi en blyuk
zorluklardan bir tanesidir. Bu nedenle, okul psikolojik danismanlarinin ¢gevredeki kurumlari muhtemel bir
ortak goziyle analiz edip, olusturulabilecek ortakliklar icin maddi kaynak (iretmenin arayisinda olmalidir.
Bir ¢cok kurum ve kurulus o6grencilerin 6grenmelerine katkida bulunmak ister fakat bunu nasil
yapacaklarini bilemeyebilirler. Bu nedenle okul psikolojik danismanlarin ve okul yoneticilerinin bu
kurumlarla biraraya gelip ihtiyaglarini ve projelerini onlarla paylagsmalilar. Bununla birlikte projeler igin
kurumlardan beklentilerini ve projedeki tiim paydaslarin sorumluluklarini onlara seffaf bir sekilde
aktarmallar. Ayrica etkili bir ortaklik projesini hayata gecirebilmek igin ortakhk kurulan kurumlarin
projeye katkilarinin kendi misyonlarina katkisini gérebilmelerine olanak saglanmasi gerekmektedir.

Tarkiye'deki ve ABD’deki okul psikolojik danismanlari hemen hemen ayni sebeplerden 6tiri
toplumla isbirligi projelerine etkin katilim gostermemektedirler (Bryan & Holcomb-McCoy,
2004). Dolayislyla global diizeyde okul psikolojik danismanlarin toplumla isbirligi yapma ve olusturulan
bu isbirligi projelerine liderlik etme konusunda egitilmeleri blylik 6nem tasimaktadir. Sonug olarak, okul
psikolojik danismanlari toplumla isbirligi yaparak bir cok problemin ¢éziimiine 6nciilik edebilirler.
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