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Grammar contains complex abstract structures in the teaching of German as a foreign
language or as a second foreign language. Because of this structural feature of German
grammar, students’ perceptions of this course vary relatively. Students’ perceptions
about a lesson affect their interest, motivation and their successes. In this context, the
aim of this study is to determine the metaphors that make up the perceptions of
prospective teachers on the concept of “German grammar”. In this study,
phenomenological design was used. The data of the study was obtained with a form
having the statement “German grammar is like for me; because...”. The data were
analysed by content analysis. In the study a total of 91 metaphors were developed
under twelve categories of German grammar. These are "very comprehensive,
difficult, important, enjoyable, connected, necessary, systematic, functional, teaching
new knowledge, uncommon, not giving results and sweet pain”. From these
metaphors, it is concluded that German grammar is very comprehensive in terms of
subject and that there are too many rules. In addition, it is understood that German
grammar is very important and necessary in the language teaching and learning
process, it is functional when used in other skills and it is found to be connected,
succesive and systematic because of its relation with each other.
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Yabanci dil olarak veya ikinci yabanci dil olarak Almanca 6gretiminde dilbilgisi karmagik
soyut vyapilari bilinyesinde barindirmaktadir. Almanca dilbilgisinin bu yapisal
ozelliginden dolayr 6grencilerin bu derse karsi algilan goreceli olarak degisiklik
gostermektedir. Ogrencilerin bir derse iliskin algilari onlarin séz konusu derse karsi ilgi
ve motivasyonlarini dolayisiyla basarilarini da etkilemektedir. Bu baglamda bu
¢alismanin amaci Almanca 6gretmen adaylarinin “Almanca dilbilgisi” kavramina iliskin
algilarini olugturan metaforlari belirlemektir. Calismada olgubilim deseni kullaniimistir.
Arastirmanin verileri “Almanca dilbilgisi benim igin...gibidir; ¢unki....” seklinde
hazirlanmis bir form ile elde edilmistir. Almanca dilbilgisi ile ilgili 6grencilerin aklina
gelen ilk kavram veya kavramlari yazmalari istenmistir. Elde edilen veriler igerik analizi
yapilarak degerlendirilmistir. Caismada Almanca dilbilgisine iliskin “¢ok kapsaml, zor,
onemli, keyifli, baglantili, gerekli, sistemli, islevsel, yeni bilgi 6gretmesi, sira disi, sonug
vermemesi ve tatli ac1” olmak lzere on iki kategori altinda 91 metafor gelistirilmistir.
Bu metaforlardan Almanca dilbilgisinin 6grencilere gére konu baglaminda ¢ok kapsamli
oldugu, bilinmesi gereken gok fazla kuralin oldugu dolayisiyla zor oldugu sonucuna
ulasiimistir. Bunun yani sira Almanca dilbilgisinin dil 6gretim ve 6grenim siirecinde gok
onemli ve gerekli oldugu, diger becerilerde kullanildiginda islevsel oldugu, konularin
birbiriyle olan iliskisi nedeni ile baglantili- ardisik ve sistemli oldugu anlasilmistir.
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Introduction

There are many cognitive and affective factors affecting language learning and teaching
process. Cognitive factors relate to processes such as information retrieval, storage and processing;
affective factors are related to the characteristics of learners such as attitude, perception and
motivation. In addition to the cognitive development of students, the importance of effective
development is emphasized in contemporary education (Karaman, 2018: 53). Therefore, affective
factors may have a positive or negative effect on the learning process as well as the least cognitive
factors. Because in the learning experiences, students develop a sense and perception towards the
teacher, the learning material and any lesson as it is the subject of this study. As it is known, perception
is a positive or negative meaning that a person places on any object or phenomenon. A person's
perception of any phenomena, articles, people, and subjects is the determinant of the reaction against
the object or phenomenon. When this situation is taken as a foreign language in general and grammar in
a special sense, the thoughts, attitudes, and attitudes developed by students about this process affect
the language acquisition process. Thus, students who develop a negative perception of German
grammar fail, while those who develop positive perceptions can see success. Because “the perception
that will occur against a lesson affects the success of the course significantly” (Sahin, 2013: 14).
Therefore, the perception developed against German language knowledge is decisive.

In the teaching of German as a foreign language or as a second foreign language, grammar
incorporates complex abstract structures due to its natural formation. The grammar of German as a
second foreign language is more complex and syntactically more difficult for students than the grammar
of English as a first foreign language. According to Atli, it is very difficult to learn a rich language
depending on the richness of the German language and the difficulties it brings in the process of
learning and teaching the rich and complex language (2015: 39). In addition to this, Twain describes the
structural features of German as follows: “Those who are disinterested to German cannot imagine how
confused, surprising and difficult to learn this language. There is no doubt that there is no other
language in the world such an irregular and indiscriminate language” (2014: 25). Due to this structural
feature of German grammar, students 'motivations towards this course are relatively low and this is also
the determinant of students' perceptions about grammar. In this context, it is important to determine
the direction of the students' perceptions in order to prepare the course sessions and to guide the
teachers in determining the strategy to be followed in the learning and teaching environment. Because
“the metaphorical perceptions of the student in the world of the mind in terms of a foreign language is a
determining factor in the quality of the language learning process” (Gémleksiz & Erdem, 2018: 637).
Therefore, different strategies, methods, techniques, and materials can be developed by looking at
these perceptions developed by students depending on their learning experiences.

Because it is difficult to measure the perceptions that students have directly, metaphors are
commonly preferred for this type of research. Through metaphors, it is possible to directly obtain and
interpret the perceptions, attitudes, and thoughts that are difficult to obtain directly from any concept.
Therefore, metaphors are important in terms of providing solutions to positive or negative perceptions,
attitudes and ideas. In this context, in the grammar lessons where abstract concepts are dominated,
students can express their thoughts, perception styles, and grammar perceptions in their minds
indirectly through metaphors. In other words, the concept of metaphor can be defined as the
expression of a phenomenon, a phenomenon or a situation, based on similarities. Metaphors are, in a
sense, a metaphor. The metaphor is the explanation of an intangible phenomenon, situation and event
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with other concepts that are generally well known, recognized and concrete. Therefore, very solid and
rich data can be obtained with regard to the subject, phenomenon, event, and situation when collecting
qualitative data through metaphors (Yildirrm & Simsek, 2008).

“Metaphors can be said to represent the conceptual connotations of subjective viewpoints, as
metaphors vary from person to person” (Kogoglu, 2018: 2). Since each individual or student has a
learning life which is unique to him / her in the learning process, the individual will make sense of any
object and phenomenon in a different way. Because every concept has a different connotation in the
mind of each subject. According to Boylu and Isik for example, it is not possible to say that the students
who prefer the metaphor of labyrinth with the metaphor of the students who use the metaphor for the
Turkish language have the same perceptions about the Turkish language (2017: 458). Therefore, the aim
of this study is to determine the metaphors of German teacher candidates' perceptions of the German
grammar concept and to evaluate how German grammar refers to them and how they position the
grammar according to the data obtained. For this purpose, students were asked to write the first
concept or concepts related to German grammar. Thus, the German language teachers' perspectives on
German grammar and their perception of German grammar were measured through metaphors. In this
study, the most preferred, positive and negative metaphors related to German grammar were
examined. Although metaphor studies have been done in many fields, this study is important in terms of
contributing to the increase in the efficiency of grammar lessons for both teachers and researchers in
this field. Although it is known that German grammar is not liked by students in general, it is not
scientifically determined that what this concept means for them. For this reason, in this study German
teacher candidates' perceptions of German grammar will be determined through metaphors. Metaphor
studies in social sciences, where certain situations cannot be measured clearly, are a method that can be
preferred for social sciences in terms of providing more reliable data and providing more concrete
results. At the end of this study, students' perceptions of German grammar were interpreted and
suggestions were made to improve the grammar lessons, to make them more effective and enjoyable.

Method

In this study, phenomenology pattern which is one of the qualitative research methods is used.
Phenomenology is the focus on events, cases and situations that people are aware of but do not have an
in-depth understanding (Yildinm & Simsek, 2008). In this study, this pattern was used because it
investigated what the students associate German grammar with. Moreover, because it is difficult to
measure the perceptions that students have directly, metaphors have also been utilized in this study in
order to reach this goal.

Participants

The aim of this study, which aims to reveal the perceptions and beliefs of German teacher
candidates about the German grammar concept through metaphors, consists of German teacher
candidates studying at Mugla Sitki Kogman University in the 2018-2019 academic year. Four grade levels
were included in the study, namely 1st, 2nd, 3rd and 4th grades. According to Yildirim and Simsek
(2008) in the phenomenology studies, data sources are individuals and groups who live in the center of
the research and can express this phenomenon. Thus, 131 German teacher candidates participated in
the study.
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Data Collection Tools

The data of the study was obtained with a form having the statement “German grammar is like...for me;
because...”. The statement in the form was confirmed by obtaining an expert opinion to obtain the
desired data. Students were asked to write the first concept or concepts about German grammar in this
form. Participants were also asked to write the rationale of the metaphors in which they relate the
concept of German grammar in order to interpret the metaphors more clearly and accurately and to
base their similarity on the concepts.

Data Collection and Analysis

At this stage of the study, the forms given to the students are numbered in order to determine which
metaphors express their perceptions about German grammar. The data were evaluated by content
analysis. Content analysis is to bring together similar data in the context of specific concepts and themes
(Yildirnm & Simsek, 2008). For this purpose, firstly in randomly numbered forms female participants
were shown with K; men are shown with E. However, since the number of male participants was less
than the number of female participants, the data were not evaluated according to the gender variable.
In general, similar metaphors were listed, grouped, and categories defined. In order to determine the
reliability of the study, 91 metaphor was sent to field expert and been requested to list the metaphors
under the categories created by the researcher. Then the researcher and expert matchings were
compared. Miles and Huberman's (1994) formula was used for calculating the reliability of the study.
This formula; “reliability = consensus / consensus + disagreement”. According to this, if the compliance
between the experts and the researcher's evaluations is 90% and above, the desired level of reliability is
ensured (Akt. Saban, 2008: 430). In this study, it was determined that metaphors of “the pepper,
climbing the slope, the unresolved question” were placed in a different category by the expert.
Accordingly, the reliability of the study was calculated as 88/88 + 3x100 = 96,7%. So the study has a
high-reliability rate.

Findings

When the research data of 131 students were analyzed, it was seen that the students produced 91
metaphors related to German grammar. The metaphors developed by the research group related to the
concept of German Grammar are grouped under 12 categories: “very comprehensive, difficult,
important, pleasant, inefficiency, sweet pain, connected, necessity, systematic, functional, unusual, new
knowledge teaching”. The same metaphor has been used in different categories for different reasons,
therefore different meanings. For example, the formula metaphor is also used in the functional,
necessity and importance categories. The metaphors and recurrence frequencies of the students are
shown below.

Table 1.

Metaphors Developed by Students on German Grammar

Number Participant Metaphor Metaphor Repetition
Frequency

1 K1 Research topic 1

2 K2 Activity 1

3 K3 Matryoshka doll 1
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E4, K36, K41
E5, K33, E65, E98, K110,
K126

E6, K50, K125
K7, E24

K8, E31, E83, K93
E9

K10

K11, E38

E12

K13

K14

K15, K58

E16, K86, K122
K11, K20

K18

E19, K35

E21, E45, E55, K111
K22, K78

K23

K25, K60

K26, K66, K82
K27, K61

K28

E29

E30

K32, K94

K34

K37

K39

K40

K42

K43

E44

E46

K47, K49

K48

K51

K52, K69, K127, K129
K53, K77

K54

K56

K57

E59

K62

K63

K64

K67, K68, K95, K115
K70

K71

K72

E73

Building block
Puzzle

Rule

Art

Maths

Walnut

Hole balloon
Formula

Sandwich with plenty sauce
Lifelong learning
Diamond

Ocean

Crossword

Native language

An endless loop
Requirement

Sea

Key

Complex system

Path

Whirlpool

Important
Freshwater in the sea
Tunnel

Nightmare

Endless road

Race

Eating and drinking
Stair

Paving stones
Reading the same book again
Playing games

Snack before main meal
Water, air

Turkish lesson
Broccoli

Basic stone

Basic

Obligation

Friend

A second home
Roundabout way
Space

Unresolved question
A secret box
Climbing on the hillside
Water

Basic food

Blood

Tough Road
Labyrinth
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55 E74 A new gate 1
56 K75, E120 River 2
57 K76 The joy of life 1
58 K79 Bee 1
59 K80 Tree root 1
60 K81 Construction 1
61 K84 Individuality 1
62 K85 Hot pepper 1
63 K87, K88, K104 The foundation of the building 3
64 K89 Sky 1
65 K90 Bread and water 1
66 K91 Poetry 1
67 E92 Discipline 1
68 K96 Blind knot 1
69 K97 Room without light 1
70 E99 The neighbor girl who I love 1
71 K100 Swim in the sea 1
72 K101 Ladder mechanism 1
73 K102 Walking band 1
74 E103, K113 Skeleton 2
75 K105 Interlocking headphones 1
76 E106 A new world 1
77 E107 Galatasaray match 1
78 E108 Shackles 1
79 K109 Snowflake 1
80 K112 Car 1
81 K114 Wheel 1
82 K116 School 1
83 K117 Brick 1
84 K118 Rapid slope 1
85 E119 Kaos 1
86 K121 Spider web 1
87 K123 Map 1
88 K124 Food salt 1
89 E128 horsing in Gazi run 1
20 K130 Equation 1
91 K131 Medicine 1
Total 91

The metaphors under each category are tabulated below together with their reasons and the data are
evaluated by the examples of the students' own expressions.

Table 2.

Metaphors and Reasons for the Category of Very Comprehensive

Metaphor Reason Category
Matryoshka doll hosting the subject within the subject

Research topic very Comprehensive

Lifelong learning having a endless topic

Ocean too many topics Very Comprehensive
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An endless loop not ending topics
Sea too many topics

Tunnel endless subject
Endless road endless subject
Deep sea having lots of details and topics

Sky have too many topics
Tree root being very broad and comprehensive

As shown in Table 2 in the “very comprehensive” category eleven metaphors have been developed:
“Matryoshka doll, research topic, lifelong learning, ocean, an edless loop, sea, tunnel, endless road,
deep sea, sky, tree root”. When metaphors that developed in German grammar are compared, it is seen
that German grammar has a lot of subject matter, and the grammar is very comprehensive and detailed.
Therefore, according to the students' thoughts, it is determined that there are a lot of subjects in
German grammar and in the same way each subject is very detailed in itself. Participant K3 stated using
the following statement that German grammar is not a simple and it is hosting the subject within the
subject: “For me German grammar is like a matryoshka doll; because it is hosting the subject within the
subject, and | find it difficult to be such”. Participant K13: “German grammar is like lifelong learning;
because German is a language where we can improve ourselves, and still have something to learn in
that” stated that German grammar cannot be learned in a short time and that it is a process that can
last a lifetime. Participant E29: “It is like a tunnel without end; because it does not seem easy to learn”,
evaluated that the learning process was a hopeless effort. Participant E45: “It is like a deep sea,; because
the subjects are endless, the details are abundant and the exceptions are excessive” expressed that the
exceptions are too much.

Table 3.

Metaphors and Reason for Category of Difficult

Metaphor Reason Category
Roundabout way having complex and variable rules

Path the rules are difficult

Unresolved difficult and complicated

question

A secret box not knowing what the next rule will be

Whirlpool get lost in and fear

Labyrinth to be a mixed and detailed subject

River dragging the person, and can not exit from

Rapid slope increasingly difficult Difficult
Kaos having complex rules

Puzzle specifically designed to make it difficult

Tough road the first and the most difficult of a language

Complex system
Freshwater in the
sea

to be very regular
difficult compared to English

Nightmare to be very difficult
Race very challenging
Crossword need a lot of labor to solve
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In Table 3, sixteen metaphors were created in the difficult category. They are “roundabout way,
path, unresolved question, a secret box, whirlpool, labyrinth, river, rapid slope, kaos, puzzle, tough road,
complex system, freshwater in the sea, nightmare, race and crossword”. When these metaphors are
analyzed, it is understood that the knowledge of the German language is very difficult for the students
and they have difficulty in understanding. Participant K62 “jt is like an unresolved question; because |
can't understand like English and | can't write” compared German grammar with English grammar and
stated that he could not understand German grammar like English and therefore could not use German
grammar in skills. Participant K28 “it is like fresh water in the sea; learning this language is not easy
because it is different from the language | learned” expressed that German grammar is a difficult part of
the whole language. Participant E30 “it is like a nightmare; because it is difficult and requires
memorization” stated that he had a negative perception of grammar. Participant 119 “it is like chaos;
because the rules of grammar and the general structure and functioning of language resemble a
complete chaos environment” said that German grammar was very difficult because of chaos. When the
metaphors such as chaos and nightmares, which are developed by the participants, are evaluated, it can
be said that those who have such thoughts experience some problems in the learning process.

Table 4.

Metaphors and Reason for Category of Important

Metaphor Reason Category
Building block necessarily

Rule direction of language

Formula not making a single sentence without grammar

Diamond to be valuable for language use

Requirement to be obligatory when building sentences

Water to be important for speaking

Basic food required and first start with it

Blood essential for language

A new gate introduction to learning a new language

Obligation always being in your life

Key to be the first step in German learning important
Bee essential for language

Construction
The foundation of

foundation should be good
the basic necessity for language

the building

Bread and water essential for being dominant at language
Brick arequirement for learning German

Basic to be important in language learning
Medicine indispensable in language learning
Horsing in Gazi being valuable like Gazi run

run

Friend being valuable

In table 4, there were developed twenty metaphors in the significant category: “building block, rule,
formula, diamond, requirement, water, basic food, blood, a new gate, obligation, key, bee, construction,
the foundation of the building, bread and water, brick, basic, medicine, horsing in Gazi run, friend”.
When these metaphors and their reasons are examined, it is seen that the students attach great
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importance to the grammar and that grammar is the basis for using the language effectively. Participant
K14 “it is like a diamond; because when | learn the grammar, | can use effectively” stated that grammar
is a prerequisite for language acquisition. Participant K71 “German grammar like blood; because blood is
a must for a person to live, language knowledge is also a must for German” said that the function of
blood in the human body is the same importance in terms of grammar for German. Participant K54 “js
like a friend; because it helps me whenever | need it and separates itself from the others by showing
what the finest details cost” stated that in German grammar, there is a fine and precise tooling line and
how the meaning can change when a grammatical mistake is made. Participant K90 “it is the same as
bread and water; because if you need bread and water to survive, you need the grammar to be able to
express yourself in a language” stated that it has a very important place to be fully competent in one
language. Participant Participant K70 “it is such as basic food; because a language starts firstly with the
grammar to learn” in fact, shows how a reflection of traditional foreign language teaching is revealed in
students. Because, in traditional foreign language teaching, firstly grammar rules are taught and when
these rules are memorized by students it is believed that the language is learned. However, in the
linguistic approach, which has recently emerged and advocates the effective use of language, language
acquisition is not directly started with grammar, but instead, the target behavior is given by using
activity and daily language. Because communicative competence advocates knowledge necessary to
communicate in any language and the skills necessary to use them (Aktas, 2004: 46). This goal is not, to
begin with language grammar rules; instead, the rules can be reached by using the four basic language
skills.

Tablo 5.

Metaphors and Reason for Category of pleasant

Metaphor Reason Category
Sandwich with plenty eating fondly

Sauce

Activity very enjoyable learning

Puzzle interesting and enjoyable pleasant
Crossword expansion of the mind when understood

The joy of life like very much

Water lesson ends quickly

Galatasaray match to enjoy listening to topics

In table 5, there were developed seven metaphors in the pleasant category: sandwich with plenty
sauce, sauce, activity, puzzle, crossword, the joy of life, water and Galatasaray match. It is understood
from these metaphors that the students like the German grammar, they enjoy while learning and have a
positive perception. Participant E12 “The German grammar for me is like a sandwich with plenty of
sauce; because | do both with pleasure” expressed that the German language learning process is not
boring. Participant K122 “German grammar is like a puzzle for me; because as | studied my horizon is
expanding and I'm learning new things“ said that it was expanding the horizon as the learning input was
interpreted by associating new subjects with preliminary learning while learning grammar. Participant
E107 “German grammar is for me like watching Galatasaray matches; because | enjoy listening to
lectures and subjects” compared grammar with the pleasure in doing his favorite thing and stated that
he was very fond of listening to grammar.
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Table 6.

Metaphors and Reason for Category of connected

Metaphor Reason Category
Puzzle when you combine the basic parts, the rest is
coming
Maths being difficult structures and parts to be
understood
Reading the same learning always new information as you learn
Book again connected
Playing games learning new rules
Snack before main coming always a new topic after a topic
Meal
Space significant small parts in a large gap
Whirlpool having interconnected structures
Skeleton everything is based on previous knowledge
Equation new rules teach new ones
Blind knot the rules are all interconnected

In table 6, there were developed “puzzle, maths, reading the same book again, playing games, snack
before main meal, space, whirlpool, skeleton, equation, blind knot” metaphors in the connected
category. therefore, it was found that German grammar structures were interconnected, there were
prerequisite structures, and it was not enough to know the subject and predicate only at a simple level.
In addition, it is emphasized the necessity of simultaneous use of many structures such as nouns,
adjectives, and artifacts. Participant K96 “German grammar is like a blind node that cannot be solved for
me; because there are many rules and it is impossible to learn grammar and speak this language” stated
that the relationship between grammar and reading, writing, listening and speaking should be based on
four basic language skills; if this is not done, the grammar rules cannot be learned and therefore the
grammar remain an unresolvable node. Participant E103 “German grammar is like a skeleton for me;
because grammar is the building block of German, everything is based on it and everything is connected
with it” mentioned that the connection with prerequisites could not be established if any subject is not
known. Participant E44 “the German grammar is for me like a pre-dinner snack; because after a topic, it
always comes another topic” said that the subjects are sequential and complete each other. Participant
K33 “German grammar is like a puzzle for me; because as the basic parts combine, the rest comes by
itself” stated that the German grammar subjects were in a certain order and integrity, but
complemented each other, in case some subjects were not known, the language usage process could be
interrupted.

Table 7.

Metaphors and Reason for Category of Necessity

Metaphor Reason Category
Building block being the foundation of German

Eating-drinking it is very necessary

Formula required to install the correct sentence

Stair condition for progress Necessity
Basic stone it is necessary for the skills
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Water-air it is very necessary

Basic stone to be necessary to the sentence set up
Basic very necessary

The foundation of language cannot be learned without it
The building

In table 7, there were developed nine metaphors in the “necessity” category: “building block, eating-
drinking, formula, stair, basic stone, water-air, basic stone, basic and the foundation of the building”.
Through these metaphors, the necessitiy of grammar is expressed. Participant K43 “German grammar is
like a basic building block for me; because | can use the necessary structures first by learning the
grammar and rules. For example, | need to know the German grammar for the writing course, Turkish
German translation. It is Important in reading in order to understand what | have read” thinks that
German grammar constitutes the basis for being successful in lessons such as writing, speaking and
translation which are based on production, that language cannot be used effectively without a certain
level of grammar and that grammar teaching is necessary accordingly. Participant K46 “The German
grammar is like a ladder for me; because it is like going through certain steps to come to a certain stage.
German grammar is the first step of a ladder” assumed that grammar is the task of a ladder in order to
advance in the foreign language teaching process, and that it was necessary to reach a certain level.

Table 8.

Metaphors and Reason for Category of Systematic

Metaphor Reason Category

Key opening the door of the language

Paving stones collecting and ordering the sentence

Rule direction of language Systematic

Discipline having the layout and system for the language

Ladder mechanism everything is tidy and systematic

Interlocking headphones complicated, but the rest comes when
understood

Spider web all rules are regular, successive, everything

affects each other

In Table 8 there collected “key, paving stones, rule, discipline, ladder mechanism, interlocking
headphones and spider web” metaphors under the systematic category. From these metaphors, it is
understood that German grammar has a structure in a certain order and discipline, and thus a system is
associated with each other and within a certain logic. Participant K105 “German grammar is like a
interlocking headphones for me; because it is very complex, but as soon as it starts to solve it, it comes
back. This is not easy” stated that even though it is difficult to solve an interlocking headphone in the
first place, the rest is coming easy when the node is solve. This also applies to German grammar.
Depending on the formation of German grammar. It is difficult for students to learn when they first
started learning, but the system becomes easier to understand as it progressed. Participant K121
“German grammar is like a spider web for me; because all rules are the continuation of each other.
Everything is in order. The first thing we learned effects the others. If you don't know Artikel, you can't do
an adjective” said that In German grammar, all rules are in order and they complement each other.
Participant K40 “German grammar is like paving stones for me; because the grammar, as well as paving
stones, collects and arranges the sentence” stated that the grammar discipline the sentence in both
written and oral use.

1279



Fatma KARAMAN - Cukurova Universitesi Egitim Fakiiltesi Dergisi, 48(2), 2019, 1269-1298

Table 9.
Metaphors and Reason for Category of Functional
Metaphor Reason Category
Wheel to rotate language skills
Skeleton Keeping the language alive
Rule to give the direction of language
Formula to give the direction of language Functional
Requirement being an assistant for dreams
Basic the basic necessity for language processing
Map to determine the location and direction of
language
Food salt language has no taste of without it
Water being broken the functions of the language
without it

In the table 9 under the functional category located “wheel, skeleton, rule, formula, requirement, basic,
map, food salt and water”. From these metaphors, according to the students, it was stated that German
grammar had a role and function to make the four basic skills of the language functional. Participant
K114 “German grammar is like the wheel for me; because | think that grammar is linked to all other
language skills. Grammar has scope for speaking, listening, writing and reading. Together they can move
a Wheel” stated that German grammar is a wheel that activates the language as a system and that it
brings functionality to language skills. Participant K123 “German grammar is like the map for me;
because you cannot learn that language without knowing the location and direction of a language”
compared German grammar with map and said as the map becomes the router to reach the target,
grammar assumes a duty to learn the features and structures of the language in question. Participant
K124 “German grammar is like salt for me; because without grammar language have not meaning”
stated that grammar gives meaning and taste to the language.

Table 10.

Metaphors and Reason for Category of Functional New Knowledge Teaching

Metaphor Reason Category

Snowflake learning more grammar and learning more about the
language

Water flowing always and bringing new knowledge you've New Knowledge
learned Teaching

School there are always different things

Car increased self-confidence as you learn

In the table 10 there were developed “snowflake, water, school, car” metaphors. Participant K109
“German grammar is like snowflake for me; because the more grammar is learned the more the
language” stated that as the use of grammar increases, people become dominant in language.
Participant K115 “German grammar is like water for me; because German grammar has a steady flow.
As people learn German, it's like entering a new world. Every word we learn brings about another new
information” said that in the grammar course, new information is constantly learned and this process is
dynamic. As expressed through these metaphors, it seems that German grammar allows it to teach
another structure while learning a subject.
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Table 11.

Metaphors and Reason for Category of Unusual

Metaphor Reason Category
Art just appealing to his lovers

A new world more than that they know Unusual
Broccoli very useful but dislike

As shown in table 11 in the unusual category “art, a new way and broccoli” metaphors have been
developed. It is understood from these metaphors that the German grammar for the students is very
different and unusual than the other languages they know, and German grammar is more than the
known one. Participant E24 “German grammar is like art to me; because it addresses only his beloved”
stated that, German grammar does not appeal to everyone because German does not have a customary
structure, it can only address people who can see the distinction in this language. Participant K48
“German grammar is like broccoli for me; because it is very useful but not liked by most people” pointed
out that in order to understand the usefulness of German grammar, special interest should be shown.

Table 12.
Metaphors and Reason for Category of Inefficiency
Metaphor Reason Category
Hole balloon even if hard studied, it's difficult to
learn
Ocean drowning in it Inefficiency
Room without light very difficult to be accustomed
The neighbor girl who | seeing every year but not to approach
love
Walking band even if you advanced, you'll return to

the beginning when you take a break

In table 12 under the category “inefficiency” created by the researcher “holle balloon ocean, room
without light, the neighbor girl who | love walking band”. It is understood from these metaphors that the
knowledge of the German language is difficult to learn for the students, even if they struggle and effort
spent with it, they can not get the results. Participant K10 “German grammar is like a hole in a balloon
for me; because when | try to learn something new, I try to fill the hole of the balloon, but when it closes
the hole, another hole is formed” stated that German grammar does not give positive results even if she
works hard and that there are open places even if the deficiencies are completed. Participant E99
“German grammar is like the neighbor girl | like for me; Because | meet every year but | can't get close to
her” said that he was afraid of German grammar and that the level of learning anxiety was high and
could not be motivated. Participant K102 “German grammar is like a treadmill for me; because as far as |
move forward, | am successful, but once | stop, | go back to the beginning” stated that he struggled in
vain because he had learning difficulties in grammar.
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Table 13.
Metaphors and Reason for Category of Sweet Pain
Metaphor Reason Category
Hot pepper painful but very enjoyable
River difficult to learn but useful
Climbing on the difficult, but at the end of the day, the harmony
hillside in the language appears. Sweet pain
Swim in the sea to wobble in the first place but getting used to
later
Maths difficult but very enjoyable
Walnut it's hard to handle, but fun to learn
Crossword to be both difficult and enjoyable

In Table 13 it is seen that metaphors “hot pepper, river, climbing on the hillside, swim in the sea,
maths, walnut, crossword” have been developed. As understood from these metaphors, students
developed both positive and negative perceptions toward German grammar. According to this, German
grammar is difficult, but it is both useful and enjoyable. Participant K64 “German grammar is like
climbing a hillside for me; because it is a little more challenging than English but when we reach the top
we see a whole language. We can see the harmony there” said that German grammar is more difficult
than English grammar but when it is learned it gives satisfaction to people for seeing this harmony.
Participant K100 “German grammar is like swimming in the sea for me; because when you first get into
the sea, you get confused and learn to swim at the end of the day” stated that when you first started to
learn German grammar, you could not get used to it but later your knowledge of German increased
when you advanced and you had reached a result.

Result

In this study German teacher candidates' perceptions of German grammar will be determined
through metaphors. The most preferred, positive and negative metaphors related to German grammar
were examined. In the study a total of 91 metaphors were developed under twelve categories of
German grammar. These are” very comprehensive, difficult, important, enjoyable, connected,
necessary, systematic, functional, teaching new knowledge, uncommon, not giving results and sweet
pain”. From these metaphors, it is concluded that German grammar is very comprehensive in terms of
subject and that there are too many rules. In addition, it is understood that German grammar is very
important and necessary in the language teaching and learning process, it is functional when used in
other skills and it is connected to one another because of its relation with each other. Generally the
metaphors “important, pleasant, connected, necessity, systematic, functional, new knowledge teaching”
were evaluated positively; the metaphors “difficult” and “inefficiency” were negatively evaluated.
Besides the metaphors “very comprehensive, unusual and weet pain” were interpreted both positively
and negatively.

In the category “difficult” and “very comprehensive” the participants emphasized the formal aspect
of German grammar in the teaching process. This is a testament to the fact that grammar is perceived
formally by the students, usually isolated from the content. In the study of the metaphorical perception
of the Turkish grammar of Gogen, parallel results were obtained. In this study, G6¢en concludes that
Turkish learners perceive grammar as structurally (2019: 42). However, foreign language learning serves
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not only the formal comprehension of language but also “the comprehension, creation, and
transmission of the meaning of foreign language learning” (Geng, 2015: 77).

|II

In the categories “important, necessity and functional” the participants emphasized that grammar
should be the sine qua non of the German language, the sentence cannot be formed without it, it is
important to be able to speak the language, and the language is directed and the language skills are
turned with it. In the category connected, new knowledge teaching and systematic it is emphasized that
the German grammar forms a whole by combining the interrelated basic pieces and that each structure
in the language resembles an order and allows new knowledge to be learned at the same time as the
subjects progress. In the category “pleasant and unusual” the function of German grammar is viewed as
dissolving, expanding the mind, and making the lesson enjoyable. In the category “sweet pain and
inefficiency” it is emphasized that even if one studies hard, it is difficult to learn but when learning

takes place it gives happiness to the learner.
Suggestions
According to the results of this research, the following suggestions can be made;

-Instead of giving all the rules in grammar, the grammatical structures should be taught to improve
communicative ability of the learners.

- Needs analysis studies should be conducted to reveal which grammatical structures students often
need, and how grammatical progress should be.

- Because German grammar is structurally difficult and complicated, the lessons should be carried out
with concrete examples and practices rather than rule transfer.

- Before starting the course at the beginning of the semester, metaphor studies can be carried out to
determine how students perceive the lesson. In this way, the teacher prepares learning activities, lesson
setups for the motivation of the students by determining the direction of the target group's perception,
attitude and motivation towards the course and will be able to determine the strategy to be followed.
This can also contribute to the preparation of an effective program. Therefore, before the beginning of
the term, the teacher will have the opportunity to get to know the students by interpreting the
metaphors and will be able to prepare the plan and the program will be more functional.

- When it is thought that teachers, learning environments and programs have a role in the formation of
negative perceptions of students against German grammar, there should be an integrated evaluation
and collaborations with the stakeholders who direct the education and training.
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Tiirkge Siirimui

Giris

Dil 6grenme ve 6gretim slrecini etkileyen bilissel ve duyussal bircok faktor vardir. Bilissel faktorler
bilgi edinme, depolama ve isleme gibi siireglerle ilgiliyken; duyussal faktorler ise 6grenenlerin daha ¢ok
tutum, algi ve motivasyon gibi o6zellikleriyle ilgilidir. Cagdas egitim anlayisinda 6grenenlerin bilissel
gelisimlerinin yaninda duyussal gelisimlerinin de 6nemine vurgu yapilmaktadir (Karaman, 2018: 53).
Dolayisiyla duyussal faktorler de 6grenme siirecinde en az bilissel faktorler kadar basariyr olumlu veya
olumsuz etkileyebilmektedir. Clnki ©6grenme yasantilarinda Ogrenciler 6gretmene, 06grenme
malzemesine ve bu ¢alismaya da konu oldugu gibi herhangi bir derse karsi bir duygu ve algi gelistirirler.
Bilindigi gibi algi, kisinin herhangi bir nesne veya olguya yikledigi olumlu veya olumsuz anlamlardir.
Kisinin herhangi bir olgu, esya, insan ve derse karsi algisi, s6z konusu objeye veya olguya karsi tepkisinde
belirleyici olmaktadir. Bu durum genel anlamda yabanci dil 6zel anlamda da dilbilgisi olarak ele
alindiginda 6grencilerin buna iliskin gelistirdikleri distince, tavir ve tutumlar dil edinim sirecini
etkilemektedir. Soyle ki Almanca dilbilgisine iliskin olumsuz bir algi gelistiren 6grencilerde basarisizlik
gorulirken olumlu algi gelistirenlerde ise basari goriilebilmektedir. Clinkl “bir derse karsi olusacak algi o
dersteki basariyi 6nemli derecede etkiler” (Sahin, 2013: 14). Dolayisiyla Almanca dilbilgisine karsl
gelistirilen algi basarida belirleyici olmaktadir.

Yabanci dil olarak veya ikinci yabanci dil olarak Almanca 6gretiminde dilbilgisi dogal olusumu geregi
karmasik soyut yapilari biinyesinde barindirmaktadir. ikinci yabanci dil olarak Almanca’nin dilbilgisi
dgrencilere birinci yabanci dil olarak ingilizce’nin dilbilgisine kiyasla daha karmasik ve sdzdizimsel olarak
daha zor gelmektedir. Atli'ya gore Almancanin zengin bir dil olmasina bagh olarak zengin bir dili
o0grenmek ne kadar zevkliyse s6z konusu zengin ve karmasik dili 6grenme ve 6gretme sirecinde
beraberinde getirdigi zorluklar da o derece gugtir (2015: 39). Bunun yaninda Almancanin yapisal
ozelligini Twain ise su sekilde betimlemektedir: “Almancaya ilgisiz olanlar bu dilin ne kadar karisik,
sasirtici ve 6grenilmesi zor bir dil oldugunu hayal dahi edemezler. Her tirli girisimden siyrilan béylesine
diizensiz ve gelisiglizel baska bir dil hi¢ kuskusuz (yeryliziinde) yoktur” (2014: 25). Almanca dilbilgisinin
bu yapisal 6zelliginden dolay1 6grencilerin bu derse karsi motivasyonlari géreceli olarak diismekte ve bu
durum 6grencilerin dilbilgisine iliskin algilarinda da belirleyici olmaktadir. Bu baglamda 6grencilerin
algilarinin ne yonde oldugunu belirlemek gerek ders izlenceleri hazirlama gerekse de 0Ogretmenin
6grenme ve Ogretme ortaminda izleyecegi stratejiyi belirlemede yonlendirici olabilmesi noktasinda
onemlidir. Clnkd “6grencinin zihin diinyasinda yabanci dile iliskin gelistirdigi metaforik algilar da dil
o6grenme sirecinin niteligini belirleyici bir faktér olmaktadir” (Gomleksiz & Erdem, 2018: 637).
Dolayisiyla 6grenme yasantilarina bagh olarak 6grenciler tarafindan gelistirilen bu algilara bakarak farkh
stratejiler, yontemler, teknikler ve materyaller gelistirilebilir.

Ogrencilerin sahip oldugu algilari direkt olarak dlcmek zor oldugundan bu tip arastirmalar icin
metaforlar daha ¢ok tercih edilmektedir. Metaforlar araciligiyla herhangi bir kavrama iliskin dogrudan
elde edilmesi gli¢ olan algi, tutum ve dislincelerin dolayh olarak elde edilip yorumlanmasi mimkiindiir.
Dolayisiyla metaforlar olumlu veya olumsuz algi, tutum ve dislincelerin diizeltilmesine yonelik ¢6zim
onerilerinin getirilmesini saglayabilmesi bakimindan 6énemlidir. Bu baglamda soyut kavramlarin hakim
oldugu dilbilgisi derslerinde de 06grenciler direkt olarak ifade edemedigi duslincelerini, algilayis
bicimlerini, zihinlerinde var olan dilbilgisi algilarini metaforlar araciligiyla dolayli olarak ifade
edebilmektedirler. Yani metafor kavrami bir olgu, olay veya duruma iliskin alginin benzerliklerden yola
cikilarak disa vurumu olarak tanimlanabilir. Metaforlar da bir anlamda mecaz manadadir. Mecaz ise
somut olmayan bir olgu, durum ve olayin genellikle iyi bilinen, taninan ve somut olan baska kavramlarla
actklanmasidir. Bu nedenle mecazlar yoluyla nitel veri toplanirken calisilan konu, olgu, olay ve durum ile
ilgili olarak ok saglam ve zengin veriler elde edilebilir (Yildirim & Simsek, 2008).
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“Metaforlar iceriksel olarak, 6znel bakis agisinin kavramsal ¢agrisimlarini olusturdugundan dolayi
metaforlarin kisiden kisiye degiskenlik gésterdigi séylenebilir” (Kogoglu, 2018: 2). Ogrenme siirecinde
her bireyin veya 6grencinin kendine 6zel olan bir 6§renme yasantisinin olmasina bagl olarak birey
herhangi bir nesne ve olguyu da farkli bir bicimde anlamlandiracaktir. Clinki her kavram, her bir 6znenin
zihninde farkli bir cagrisima sahiptir. Boylu ve Isik’a gore 6rnegin 6grencilerin Tirkceye yonelik kullandig
metaforu baklava olan bir 6grenciyle labirent metaforunu tercih eden 6grencinin Tirkgeye iliskin
algilarinin ayni oldugu sodylenemez (2017: 458). Dolayisiyla bu galismanin amaci Almanca 6gretmen
adaylarinin “Almanca dilbilgisi” kavramina iliskin algilarini olusturan metaforlari belirlemek, elde edilen
verilere gore O6gretmen adaylarinin gorusleri dogrultusunda Almanca dilbilgisinin onlar icin ne ifade
ettigini, dilbilgisini nasil konumlandirdiklarini yorumlayip degerlendirmektir. Bu amag¢ dogrultusunda
Almanca dilbilgisi ile ilgili 6grencilerin aklina gelen ilk kavram veya kavramlari yazmalari istenmistir.
Boylece direkt olarak 6lgilemeyen Almanca 6gretmen adaylarinin Almanca dilbilgisine yonelik bakis
acilari, Almanca dilbilgisini algilayis bicimleri metaforlar araciligiyla olgtilmuistir. Calismada arastirmaya
katilan 6gretmen adaylarinin Almanca dilbilgisini iliskilendirdikleri, en ¢ok tercih ettikleri, olumlu ve
olumsuz metaforlar incelenmistir. Metafor ¢alismalari bircok alanda yapilmis olmasina ragmen Almanca
dilbilgisi konusunda vyapilmadigl icin bu calisma gerek Ogretmenlere gerekse de bu alandaki
arastirmacilara dilbilgisi derslerinin verimliligini arttirmaya katki saglayabilmesi bakimindan énem arz
etmektedir. Almanca dilbilgisinin genel olarak 6grenciler tarafindan cok sevilmedigi bilinse de bu
kavramin onlar icin neyi cagristirdigi bilimsel olarak bulgulanmamistir. Bu nedenle bu g¢alismada
metaforlar araciligiyla Almanca 6gretmen adaylarinin Almanca dilbilgisine karsi algilari belirlenecektir.
Ozellikle fen bilimlerindeki gibi 6grencilere ydnelik bazi durumlarin agik¢a dlciilemedigi sosyal bilimlerde
metafor ¢alismalari daha giivenilir verilerin elde edilmesini ve buna baglh olarak daha somut sonuglarin
ortaya konulmasini saglamasi bakimindan sosyal bilimler igin tercih edilebilecek bir yontemdir. Bu
¢alisma sonunda 6grencilerin Almanca dilbilgisini algilama bigimlerini yorumlayarak dilbilgisi derslerinin
iyilestirilmesine, daha etkili ve keyifli olmasina yonelik éneriler verilmistir.

Yontem

Bu calismada nitel arastirma yontemlerinden olan olgubilim deseni kullaniimistir. Olgubilim; kisiler
tarafindan farkinda olunan fakat derinlemesine bir anlayisa sahip olunmayan olay, olgu ve durumlara
odaklanmadir (Yildirm & Simsek, 2008). Bu ¢alismada da var olan bir durumu, olguyu yani 6grencilerin
Almanca dilbilgisinin onlar igin neyi ¢agristirdigi arastirildigi i¢in bu desenden faydalanilimistir. Dolayisiyla
bu amaca ulagsmak igin 6grencilerin sahip oldugu algilari direkt olarak 6lgmek zor oldugundan
mecazlardan da faydalaniimigtir.

Katilimcilar

Almanca 6gretmen adaylarinin Almanca dilbilgisi kavramina iliskin algi ve inanglarinin metaforlar
aracihgiyla ortaya cikarilmasini amaglayan bu calismanin arastirma grubunu 2018-2019 egitim 6gretim
yilinda Mugla Sitki Kogman Universitesinde dgrenim géren Almanca &gretmen adaylari olusturmaktadir.
Arastirmaya 1., 2., 3., ve 4. siniflar olmak lzere dort sinif dizeyi katilmistir. Yildirim ve Simsek’e (2008)
gore olgubilim ¢alismalarinda veri kaynaklari arastirmanin merkezindeki olguyu yasayan ve séz konusu
bu olguyu disa vurabilecek bireyler ve gruplardir. Dolayisiyla galismaya 131 Almanca 6gretmen adayi
katilmistir.

Kullanilan Veri Toplama Araglari

Arastirmanin verileri “Almanca dilbilgisi benim icin... gibidir; ¢linkd....” seklinde hazirlanmis bir form
ile elde edilmistir. Formdaki ifadenin istenilen verileri elde etmek i¢in uygun oldugu uzman gorusi
alinarak teyit edilmistir. Bu forma 6grencilerin Almanca dilbilgisi ile ilgili akillarina gelen ilk kavram veya
kavramlari yazmalari istenmistir. Metaforlari daha net ve dogru yorumlayabilmek ve benzerlik kurduklar
kavramlari temellendirebilmek amaciyla katilimcilarin Almanca dilbilgisi kavramini iliskilendirdikleri
metaforlarin gerekgelerini yazmalari da istenmistir.
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Verilerin Toplanmasi ve Analizi

Calismanin bu asamasinda 6grencilerin Almanca dilbilgisine iliskin algilarini hangi metaforlarla dile
getirdiklerini belirlemek icin 6grencilere verilen formlar numaralandirilmistir. GCalismanin verileri igerik
analizi yapilarak ¢dziimlenmistir. icerik analizi birbirine benzeyen verileri belirli kavramlar ve temalar
baglaminda bir araya getirip diizenlemektir (Yildirrm & Simsek, 2008). Bu amag¢ dogrultusunda dncelikle
gelisiglizel numaralandirilmis formlarda kadin katilimcilar K; erkekler ise E ile gosterilmistir. Ancak erkek
katilimcilarin sayilari kadin katiimcilarin sayilarindan ¢ok az oldugu igin veriler cinsiyet degiskenine gore
degerlendirilmemistir. Genel olarak benzer metaforlar listelenmis, gruplandirilmis ve kategoriler
belirlenmistir. Arastirmanin guvenirligini belirlemek icin bir alan uzmanina listelenmis 91 metafor
gerekgeleriyle gonderilmis ve arastirmaci tarafindan olusturulan kategoriler altinda metaforlarin
listelenmesi istenmistir. Daha sonra arastirmaci ve uzmanin eslestirmeleri karsilastiriimistir.
Arastirmanin glivenirligini hesaplamada Miles ve Huberman’in (1994) formila kullanilmistir. Bu formal;
“glvenirlik= géris birligi/gorus birligi + gorus ayriig’” seklindedir. Buna gére uzmanlar ve arastirmaci
degerlendirmeleri arasindaki uyumun %90 ve Uzeri olmasi halinde istenilen diizeyde bir gilvenirlik
saglanmis olmaktadir (Akt. Saban, 2008: 430). Bu arastirmada ise “aci biber, yamaca tirmanmak,
¢6zlimsiiz soru” metaforlarinin uzman tarafindan farkli bir kategoriye yerlestirildigi belirlenmistir. Buna
gbre arastirmanin glvenirligi 88/88+3x100=%96,7 olarak hesaplanmistir. Yani c¢alisma yiksek bir
glvenirlik oranina sahiptir.

Bulgular

131 6grencinin katildigi bu arastirma verileri analiz edildiginde 6grencilerin Almanca dilbilgisine iliskin
91 metafor (Urettikleri gorilmistir. Arastirma grubunun “Almanca Dilbilgisi” kavramina iliskin
gelistirdikleri metaforlar “¢ok kapsaml, zor, 6nemli, keyifli, sonu¢ vermemesi, tath aci, baglantili,
gereklilik, sistemli, islevsel, sira digi, yeni bilgi 6gretmesi” olmak Uzere 12 kategori altinda toplanmistir.
Ayni metafor farkl gerekgelerle farkli kategorilerde dolayisiyla farkli manalarda kullaniimistir. Ornegin
“formil” metaforu islevsel, gereklilik ve 6nem kategorilerinde de kullanilmistir. Asagida 6grencilerin
gelistirdikleri metaforlar ve tekrarlanma sikliklari tablo seklinde gosterilmistir.

Tablo 1.
Ogrencilerin Almanca Dilbilgisine iliskin Gelistirdikleri Metaforlar

Sayi Ogrenci Metafor Metaforun Tekrarlanma
sayisl
1 K1 Arastirma konusu 1
2 K2 Aktivite 1
3 K3 Matruska bebegi 1
4 E4, K36, K41 Yapi tasi 3
5 E5, K33, E65, E98, K110, Yapboz 6
K126
6 E6, K50, K125 Kural 3
7 K7, E24 Sanat 2
8 K8, E31, E83, K93 Matematik 4
9 E9 Ceviz agaci 1
10 K10 Delik balon 1
11 K11, E38 Formiil 2
12 E12 Bol soslu sandvig 1
13 K13 Yasam boyu 6grenme 1
14 K14 Elmas 1
15 K15, K58 Okyanus 2
16 E16, K86, K122 Bulmaca 3
17 K11, K20 Anadil 2
18 K18 Sonsuz bir dongl 1
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19
20
21
22
23
24
25
26
27
28
29
30
31
32
33
34
35
36
37
38
39
40
41
42
43
44
45
46
47
48
49
50
51
52
53
54
55
56
57
58
59
60
61
62
63
64
65
66
67
68
69
70

E19, K35
E21, E45, E55, K111
K22, K78
K23

K25, K60
K26, K66, K82
K27, K61
K28

E29

E30

K32, K94
K34

K37

K39

K40

K42

K43

E44

E46

K47, K49
K48

K51

K52, K69, K127, K129
K53, K77
K54

K56

K57

E59

K62

K63

K64

K67, K68, K95, K115
K70

K71

K72

E73

E74

K75, E120
K76

K79

K80

K81

K84

K85

K87, K88, K104
K89

K90

K91

E92

K96

K97

E99

Gereksinim
Deniz

Anahtar
Karmasik sistem
Patika

Girdap

Onemli

Denizde tath su
Tinel

Kabus

Sonsuz yol

Yarig
Yeme-igme
Merdiven
Kaldirim taslari
Ayni kitabi tekrar okuma
Oyun oynamak

Ana yemek Oncesi aperatif

Su, hava
Tlrkge dersi
Brokoli

Temel tas
Teme
Zorunluluk
Arkadas
ikinci bir ev
Dolambacli yol
Uzay
Cozlmsilz soru
Gizli bir kutu
Yamaca tirmanmak
Su

Temel gida
Kan

Zorlu yol
Labirent

Yeni bir kapi
Nehir

Yasam sevinci
Arl

Agac koku
insaat

Benlik

Aci biber
Binanin temeli
Gokyuzi
Ekmek-su

Siir

Disiplin

Kor digim
Isiksiz oda
Hoslandigim komsu kizi

N
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71 K100 Denizde ylizmek 1
72 K101 Merdivenli diizenek 1
73 K102 Kosu bandi 1
74 E103, K113 iskelet 2
75 K105 Birbirine ge¢mis kulakhk 1
76 E106 Yeni bir diinya 1
77 E107 Galatasaray magl 1
78 E108 Pranga 1
79 K109 Kar tanesi 1
80 K112 Araba 1
81 K114 Cark 1
82 K116 Okul 1
83 K117 Tugla 1
84 K118 Dik yokus 1
85 E119 Kaos 1
86 K121 Oriimcek ag 1
87 K123 Harita 1
88 K124 Yemegin tuzu 1
89 E128 Gazi kosusunda atin kosmasi 1
90 K130 Denklem 1
91 K131 ilag 1
Toplam 91

Asagida her kategori altinda yer alan metaforlar gerekgeleriyle birlikte teker teker tablolastiriimis ve
ogrencilerin kendi ifadelerinden 6rneklerle desteklenerek veriler degerlendirilmistir.

Tablo 2.
Cok Kapsamli Olmasi Kategorisine iliskin Metaforlar ve Gerekgeleri

Metafor Gerekge Kategori
Matruska bebegi Konu icinde konu barindirma

Arastirma konusu Cok kapsaml

Yasam boyu 6grenme Bitmeyen konularin olmasi

Okyanus Cok fazla konu olmasi

Sonsuz dongi Konularin bitmemesi

Deniz Cok fazla konu olmasi Cok kapsamli olmasi
Tiinel Konularin sonu gelmiyor

Sonsuz yol Konularin sonu yok

Derin deniz Ayrinti ve konularin ¢ok olmasi

Gokyuzi Ugsuz bucaksiz konularin olmasi

Agac koki Cok genis ve kapsamli olmasi

Tablo 2’'de gorildugi gibi ¢cok kapsamli kategorisinde “matruska bebegi, arastirma konusu, yasam
boyu 6grenme, okyanus, sonsuz dongti, deniz, tlinel, sonsuz yol, derin deniz, gokylzi ve agag¢ kokd”
olmak Uzere on bir metafor gelistirilmistir. Metaforlarin benzetme yoni incelendiginde gelistirilen
metaforlarin Almanca dilbilgisinde ¢ok fazla konu olmasi, dilbilgisinin ¢ok kapsamli ve ayrintili olmasi
olarak gerekgelendirildigi gorilmektedir. Dolayisiyla 6grencilere gére Almanca dilbilgisinde konularin cok
fazla oldugu ve ayni sekilde her bir konunun da kendi icerisinde ¢ok ayrintili oldugu, tespit edilmistir.
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Katilimcilardan K3 “Almanca dilbilgisi benim igcin matruska bebedim gibidir; ¢ilinkii konu igcinde konu

barindiriyor ve béyle olmasi zor da olsa ilgimi ¢ekiyor” seklinde benzetme yaparak Almanca dilbilgisinin
yalin olmadigini, konu iginde konu barindirdigini; katiimcilardan K13 “yasam boyu 6grenme gibidir;

¢linkii Almanca kendimizi ne kadar gelistirirsek gelistirelim, hala égrenecek biseylerimizin olacagi bir
dildir” ifadesiyle Almanca dilbilgisinin kisa bir siirede 6grenilemeyecegini, yasam boyu devam edebilecek
bir stire¢ oldugunu; katihmcilardan E29 “sonu_olmayan bir tiinel gibidir; ¢linkii égrenmesi kolay

goriinmiiyor” seklinde benzetme yaparak 6grenme siirecinin umutsuz bir ¢aba oldugunu; katiimcilardan
E45 ise “derin bir_deniz_gibidir; ¢iinkii konulari bitmek bilmeyen, ayrintilarin bol oldudu, istisnalarin
fazlaligindan dolayi béyle bir betimleme kullandim” seklinde ifade ederek istisnalarin gok fazla oldugunu
belirtmislerdir.

Tablo 3.
Zor Olmasi Kategorisine iliskin Metaforlar ve Gerekgeleri

Metafor Gerekge Kategori
Dolambagli yol Karmasik ve degisken kurallarin olmasi

Patika Kurallarin zor olmasi

C6zumsuz soru Zor ve karmasik olmasi

Gizli bir kutu Sonraki kuralin ne olacagini bilememe

Girdap icinde kaybolma ve korkma

Labirent Karisik konu ve detayli konu olmasi

Nehir Kisiyi striklemesi, icinden ¢ikilamamasi

Dik yokus Konularda ilerledikge zorlasmasi

Kaos Karmasik kurallarin olmasi Zor
Yapboz Zorlastiriimak igin 6zel olarak distnulmis

Zorlu yol Dile giden ilk ve en zor olmasi

Karmasik sistem Cok kuralli olmasi

Denizde tath su ingilizceye gére zor olmasi

Kabus Cok zor olmasi

Yaris Cok zorlu olmasi

Bulmaca Cozmek icin gcok emek gerekir

Tablo 3’te zor kategorisinde “dolambach yol, patika, ¢6ziimsiz soru, gizli bir kutu, girdap, labirent,
nehir, dik yokus, kaos, yapboz, zorlu yol, karmasik sistem, denizde tath su, kabus, yaris, bulmaca” olmak
lzere on alti metafor olusturulmustur. Bu metaforlar analiz edildiginde genel olarak Almanca dilbilgisini
o6grencilerin ¢ok zor buldugu, anlamakta gticliik ¢cektikleri anlasiimaktadir. Katihmcilardan K62 “¢céziimsiiz
bir soru gibidir; ¢iinkii Ingilizce gibi anlayamiyorum, yazamiyorum” diisiincesiyle Almanca dilbilgisini

ingilizce dilbilgisiyle kiyaslayarak Almancanin dilbilgisini ingilizceye oranla anlamakta giiclik ¢ektigini ve
buna bagl olarak da Almanca dilbilgisini becerilerde kullanamadigini; katilimcilardan K28 denizde tatli su
gibidir; ¢linkii 6grendigim dilin disinda artikel gibi dilbilgisini 6grenmek kolay degildir” ifadesiyle Almanca
dilbilgisinin dilin biitininde 6grenilmesi zor bir parca oldugunu; katilimcilardan E30 “kdbus gibidir;
clinkii zor ve ezber gerektiren bir dilbilgisi” benzetmesiyle dilbilgisine karsi olumsuz bir algisinin
oldugunu; katilimcilardan E119 “kaos gibidir; ¢iinki dilbilgisi kurallari ve dilin genel yapisi ve isleyisi tam
bir kaos ortamini andiriyor” seklinde kendini ifade ederek Almanca dilbilgisinde bir kargasanin
olmasindan dolayi ¢ok zor oldugunu belirtmislerdir. Katihmcilarin gelistirdikleri kaos, kabus gibi korku
icerikli metaforlar ise bu ve bu sekilde dislincelere sahip olanlarin 6grenme slirecinde bir takim
problemler yasadiklari ve basarisiz olabilecekleri soylenebilir.
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Tablo 4.
Onemli Olmasi Kategorisine iliskin Metaforlar ve Gerekgeleri

Metafor Gerekge Kategori
Yapi tasl Dilin olmazsa olmazi

Kural Dile yon veren olmasi

Formul Onsuz tek bir cimle kurulamamasi

Elmas Dil kullanimi igin degerli olmasi

Gereksinim Cimle kurmada zorunluluk olmasi

Su Konugma igin 6nemli olmasi

Temel gida Gerekli ve ilk olarak onunla baslanmasi

Kan Dil i¢in olmazsa olmaz

Yeni bir kapi Yeni bir dil 6grenme igin giris olmasi

Zorunluluk Hep hayatinda olmasi

Anahtar Almanca 6grenmede ilk basamak olmasi Onemli Olmasi
Arl Dil icin 6nemli olmasi

insaat Temelin saglam atilmasi gerekir

Binanin temeli Dil i¢in temel zorunluluk olmasi

Ekmek-su Dile hakim olmak igin gerekli

Tugla Almancanin olmazsa olmazi

Temel Dil 6grenmede 6nemli olmasi

ilag Dil 6grenmede olmazsa olmaz

Gazi kosusunda Gazi kosusu ne kadar degerliyse Almancada
atin kosmasi dilbilgisi o kadar degerli

Arkadas Kiymetli ve degerli olmasi

Tablo 4’te 6nemli kategorisinde “yapi tasl, kural, formil, elmas, gereksinim, su, temel gida, kan, yeni
bir kapi, zorunluluk, anahtar, ari, insaat, binanin temeli, ekmek-su, tugla, temel, ilag, gazi kosusunda atin
kosmasi, arkadas” olmak lizere yirmi metafor gelistirilmistir. Bu metaforlar ve gerekgeleri incelendiginde
ise 6grencilerin dilbilgisine cok 6nem verdikleri, dili etkin bir sekilde kullanabilmek icin dilbilgisinin temel
oldugunu ifade ettikleri goriilmektedir. Katiimcilardan K14 “elmas gibidir; ¢iinki dilbilgisini tamamen
6grendigim zaman bunu etkili bir sekilde dilime dékebilirim” seklinde ifade ederek dil edinimi igin
dilbilgisinin 6nkosul oldugunu; katilimcilardan K71 “kan gibidir; ¢linkii nasil bir insanin yasamasi icin kan
olmazsa olmaz bir sey ise dil bilgisi de Almanca igin olmazsa olmazdir” seklinde insan viicudunda kanin
islevi ne kadar dnemliyse Almanca igin de dilbilgisinin o derece 6nemli oldugunu; K54 “arkadas gibidir;
clinkii ne zaman ihtiyacim olsa bana yardim eder ve en ufak bir ayrintinin nelere mal oldugunu
glstererek kendisini digerlerinden ayirir” seklinde carpici bir benzetmeyle Almanca dilbilgisinde ince ve
hassas bir takim gizgilerin oldugu ve dilbilgisel bir yanlis yapildiginda anlamin nasil degisebilecegini; K90
“ekmek-su gibidir; ¢iinkii nasil hayatta kalmak icin ekmek-su gerekirse, bir dile hakim olabilmek kendini
ifade edebilmek icin dilbilgisine ihtiya¢ vardir” ifadesiyle bir dilde tam olarak yetkin olabilmek igin ¢cok
onemli bir yere sahip oldugunu; K70 ise “temel gida gibidir; ¢iinkii bir dil 6grenmeye ilk dilbilgisiyle
baslanir” seklinde ifade ederek aslinda geleneksel yabanci dil 6gretiminin bir yansimasinin 6grencilerde
nasil agiga c¢iktigini gostermektedir. Clinki geleneksel yabanci dil 6gretiminde 6ncelikle dilbilgisi kurallari
ogretilir ve bu kurallarin 6grenciler tarafindan ezberlenmesiyle dile hakim olundugu zannedilir. Ne var ki
son donemlerde 6ne ¢ikan ve dilin etkin bir sekilde kullanimini savunan iletisimsel yeti yaklasiminda dil
edinimine direkt olarak dilbilgisiyle baslanmaz, bunun yerine etkinlik ve gtinliik dil kullanimlarindan yola
cikilarak hedef davranis kazandirilir. Clinkd iletisimsel yeti, herhangi bir dilde iletisim kurabilmek igin
gerekli bilgiler ve bunlarin kullanilmasi icin gerekli becerilere sahip olmayi savunur (Aktas, 2004: 46). Bu
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hedefe ise dile dilbilgisi kurallariyla baslanarak degil; kurallarinin dort temel dil becerilerinde kullanimini
saglanarak ulasilabilir.

Tablo 5.
Keyifli Olmasi Kategorisine iliskin Metaforlar ve Gerekgeleri

Metafor Gerekge Kategori
Bol soslu sandvig Severek yenmesi

Aktivite Cok severek 6grenme

Yapboz ilgi gekici, zevkli

Bulmaca Cozduikge ufkun geniglemesi Keyifli
Yagam sevinci Cok sevme

Su Ders ¢ok ¢abuk bitiyor

Galatasaray maci Konulardan zevk alma

Tablo 5’te keyifli olmasi kategorisinde “bol soslu sandvig, aktivite, yapboz, bulmaca, yasam sevinci, su
ve Galatasaray magi” metaforlari gelistirilmistir. Bu metaforlardan 6grencilerin Almanca dilbilgisini
sevdikleri, 6grenirken keyif aldiklari ve olumlu bir algilari oldugu anlasilmaktadir. Katilimcilardan E12
“Almanca dilbilgisi benim igin bir bol soslu _sandvic gibidir; ¢iinkii sandvigi yedikce yiyesim geldigi gibi
dilbilgisini de édrendikce dgrenesim geliyor” seklinde duslincesini belirterek Almanca dilbilgisinin
6grenme sirecinin sikici olmadigini; katilimcilardan K122 “Almanca dilbilgisi benim igin bulmaca gibidir;
¢linki ¢ozdiikge ufkum genisliyor yeni seyler 6greniyorum” diyerek dilbilgisini 6grenirken yeni konularin
on ogrenmelerle iliskilendirilerek 6grenme girdisinin anlamlandiriimasindan dolayi ufku genislettigini;
katilimcilardan E107 ise “Almanca dilbilgisi benim icin Galatasaray maclarini izlemek gibidir; ¢linkii ders

ve konulari dinlerken zevk aliyorum "seklinde en sevdigi seyi yaparken aldigi zevk ile dilbilgisini
kiyaslamis ve ¢ok severek dersi dinledigini belirtmislerdir.

Tablo 6.
Baglantili Konu Olmasi Kategorisine iliskin Metaforlar ve Gerekgeleri

Metafor Gerekge Kategori
Yapboz Temel pargalari birlestirince gerisinin gelmesi

Matematik Anlamlandirilmasi zor yapilarin, pargalarin olmasi

Ayni  kitabi tekrar Ogrendikce hep yeni bilgilerin fark edilmesi

okuma

Oyun oynamak Yeni kurallar 6grenme

Ana yemek 6ncesi Bir konunun arkasindan hep yenisinin gelmesi Baglantili konu olmasi
aperatif

Uzay Kocaman boslukta anlamli ufak pargalarin olmasi

Girdap Birbiriyle baglantili yapilarin olmasi

iskelet Her sey bir dnceki bilginin tGzerine kuruluyor

Denklem Yeni kurallar yenilerini 6gretiyor

Kor digim Kurallarin hepsi birbirine bagh

Tablo 6’da baglantili kategorisinde “yapboz, matematik, ayni kitabi tekrar okuma, oyun oynamak,
ana yemek oncesi aperatif, uzay, girdap, iskelet, denklem, kér digim” metaforlari yer almaktadir.
Burada Almanca dilbilgisi yapilarinin birbiriyle baglantil oldugu, 6nkosul gerektiren yapilarin oldugu,
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cimle kurmak igin sadece basit diizeyde 6zne ve yiiklemin bilinmesinin yeterli olmadigi; bunun yaninda
isim c¢ekimi, sifat ¢ekimi ve artikel gibi bircok yapinin da es zamanh kullaniminin gerekliligi
vurgulanmistir. Katilimcilardan K96 “Almanca dilbilgisi benim igin ¢éziilemeyen kér diigiim gibidir; ¢linkii

cok kurallar var ve sirf gramer 6grenip bu dili konusabilmek imkansiz” diyerek dilbilgisi ile okuma, yazma,
dinleme ve konusmadan olusan dort temel dil becerileri arasinda bir iliski kurulmasi gerektigini; bunun
yapilmamasi durumunda dilbilgisi kurallarinin 6grenilemez dolayisiyla da dilbilgisinin ¢6zlilemeyen bir
diguim oldugunu; katiimcilardan E103 “Almanca dilbilgisi benim igin iskelet gibidir; ¢linkii dilbilgisi

Almancanin yapi tasidir, hersey onun lzerine kuruluyor ve hersey onunla baglantili” seklinde ifade
ederek onkosul herhangi bir konunun bilinmemesi durumunda baglantinin kurulamasini; katilimcilardan
E44 “Almanca dilbilgisi benim igin ana yemek éncesi _aperatif gibidir; ¢iinkii bir konunun ardindan

mutlaka devami gelir” diyerek konularin ardisiklik gosterdigini ve birbirini tamamladigini; katilimcilardan
K33 “Almanca dilbilgisi benim igin yapboz gibidir; ¢iinkii temel pargalari birlestirdik¢e gerisi kendiliginden
geliyor, ¢éziilmesi basitlesiyor” seklinde ifade ederek Almanca dilbilgisi konularinin belli bir diizen ve
bitunlik icerisinde oldugunu, birbirini tamamladigini, ancak bazi konularin bilinmemesi durumunda dil
kullanim siirecinin kesintiye ugrayabilecegini belirtmislerdir.

Tablo 7.
Gerekli Olmasi Kategorisine iliskin Metaforlar ve Gerekgeleri

Metafor Gerekge Kategori

Yapi tasl Almancanin temeli olmasi

Yeme-igme Cok gerekli olmasi

Formdl Dogru climle kurmada gerekli

Merdiven ilerlemek igin sart Gerekli Olmasi
Temel Yapi Tasi Becerileri kullanmak icin gerekli

Su-hava Cok gerekli olmasi

Temel Tas Ciimle kurmada gerekli olmasi

Temel Elzem olmasi

Binanin Temeli Onsuz dil 6grenilemez

Tablo 7’de gerekli kategorisinde “yapi tasi, yeme-icme, formil, merdiven, temel yapi tasi, su-hava,
temel tas, temel, binanin temeli” olmak lizere dokuz metafor kullaniimistir. Bu metaforlarda dilbilgisinin
gerek diger derslerde gerekse de dili kullanirken ne kadar gerekli oldugu ifade edilmeye calisiimistir.
Katihmcilardan k41 “Almanca dilbilgisi benim igin temel yapi tasi gibidir; ¢linkii ben gerekli olan yapilari
ilk énce dilbilgisi ve kurallarini 6Grenerek kullanabilirim. Ornedin yazma dersi, Tiirkce almanca ceviri igin
éncelik Almanca dilbilgisini bilmem gerekir. Okuma igcinde 6nemli. Okudugum seyin hangi zamanda
gerceklestigini anlayabilmem icin” seklinde goris bildirerek Almanca dilbilgisinin Gretime dayali olan
yazma, konusma ve ceviri gibi derslerde basarili olabilmek icin temel teskil ettigini, dilbilgisine belli bir
diizeyde hakim olunmadan dilin etkin bir sekilde kullanilamayacagl ve buna bagh olarak dilbilgisi
ogretiminin gerekli oldugunu; katihmcilardan K46 “Almanca dilbilgisi benim icin merdiven gibidir; ¢linkdi
belli bir asamaya gelmek icin belli basamaklardan ge¢mek gibidir. Almanca dilbilgisi de bir merdivenin
enalt basamadidir” diyerek yabanci dil 6gretim siirecinde ilerlemek igin bir merdiven goérevi tstlendigini,
belli bir diizeye gelebilmek igin gerekli oldugunu belirtmislerdir.

1292



Fatma KARAMAN - Cukurova Universitesi Egitim Fakiiltesi Dergisi, 48(2), 2019, 1269-1298

Tablo 8.
Sistemli Olmasi Kategorisine iliskin Metaforlar ve Gerekgeleri

Metafor Gerekge Kategori
Anahtar Dilin kapisini agmasi

Kaldirim taglari Clmleyi toplamasi ve diizene sokmasi

Kural Dile yon vermesi

Disiplin Dilde diizenin ve sistemin olmasi

Merdivenli diizenek Her sey dizenli ve sistemli Sistemli Olmasi
Birbirine gegmis kulakhk Karmasik fakat ¢ozuldiglnde gerisi geliyor

Oriimcek ag Bitlin kurallar birbirinin devami, dizenli,

ardisik, her sey birbirini etkiliyor

Tablo 8’de sistemli kategorisi altinda “anahtar, kaldirim taslari, kural, disiplin, merdivenli diizenek,
birbirine gegmis kulaklik ve érimcek agl” metaforlari toplanmistir. Bu metaforlardan 6grencilere gore
Almanca dilbilgisinin belli bir diizen ve disiplin igerisinde bir yapisinin oldugu ve bdylece birbiriyle iliskili
ve belli bir mantik dahilinde bir sistemin var oldugu anlasiimaktadir. Katilimcilardan K105 “Almanca
dilbilgisi benim icin birbirine _gecmis kulaklik gibidir; ¢linkii olduk¢a karmasik yapilidir fakat ¢6zmeye

basladikga gerisi de gelir. Bu da kolay degildir” seklinde ilging bir benzetme yapmistir. Buna gore nasil ki
birbirine ge¢cmis bir kulakligi ilk etapta ¢c6zmek zor olsa da digimi ¢ozdiikce arkasinin kolay gelmesi gibi
Almanca dilbilgisinin de belli bir orlinti c¢ergevesinde olusmasina baglh olarak 6grenmeye ilk
baslandiginda 0Ogrencilere zor geldigini ancak ilerledikce de sistemin daha kolay anlasildigini;
katiimcilardan K121 “Almanca dilbilgisi benim igin ériimcek adi gibidir; ¢linkii biitiin kurallar birbirinin
devami. Her sey bir diizen igerisinde. Bir énce 6grendigimiz sonrasina etki ediyor. Artikel bilmiyorsan sifat
cekimi yapamiyorsun” diyerek Almanca dilbilgisinde bitiun kurallarin bir dizen igerisinde ve birbirini
tamamlar nitelikli oldugunu dolayisiyla bir dizenin hakim oldugunu; katilimcilardan K40 “Almanca
dilbilgisi benim igin kaldirim taslari gibidir; ¢clinki dilbilgiside kaldirim taslari gibi ciimleyi toparlar, diizene
sokar” seklinde ifade ederek dilbilgisini kaldirim taslarina benzeterek, dilbilgisinin gerek yazili gerekse de
sozll kullanimlarda ciimleyi disipline ettigini, diizene soktugunu belirtmislerdir.

Tablo 9.
islevsel Olmasi Kategorisine iliskin Metaforlar ve Gerekgeleri

Metafor Gerekge Kategori

Cark Dil becerilerini dondirmesi

iskelet Dili ayakta tutmasi

Kural Dile yon vermesi

Formuil Dile yon vermesi islevsel Olmasi
Gereksinim Hayallerim igin bir yardimci olmasi

Temel Dilin islemesi icin temel zorunluluk olmasi

Harita Dilin yerini ve yonini bildirmesi

Yemegin tuzu Onsuz dilin tadi gikmaz

Su Onsuz dilin islevinin yarim kalmasi

Tablo 9'da islevsel kategorisinde “gark, iskelet, kural, formil, gereksinim, temel, harita, yemegin tuzu
ve su” metaforlari yer almaktadir. Bu metaforlardan ise 6grencilere gére Almanca dilbilgisinin dilin temel
dort becerilerini islevsel hale getirmek icin bir gorevi oldugu ve dile yén verdigi belirtilmistir.
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Katilimcilardan K114 “Almanca dilbilgisi benim igin ¢ark gibidir; ¢linkii bence dilbilgisi diger tim dil
becerileriyle baglantili oldugunu diisiinliiyorum. Dil bilgisi, konusma, dinleme, yazma ve okuma
becerileriyle birlikte bir kapsama sahiptir. Hepsi birlikte bir ¢carki hareket ettirebilir” seklinde ifade ederek
Almanca dilbilgisinin bir sistem olarak dili harekete geciren bir ¢ark oldugunu, dil becerilerine islevsellik
kazandirdigini; K123 “Almanca dilbilgisi benim igin harita gibidir; ¢linkii bir dilin yerini ve yéniinii
bilmeden o dili 6grenemezsin” diyerek Almanca dilbilgisini haritaya benzetmistir. Nasil ki harita hedefe
ulagmak igin yonlendirici olurken dilbilgisinin de s6z konusu dilin 6zelliklerini ve yapilarini 6§renmede bir
gorev Ustlendigini; katilimcilardan K124 ise “Almanca dilbilgisi benim icin yemedin tuzu gibidir; ¢linki
dilbilgisi olmadan higbir dilin tadi ¢ikmaz” seklinde ifade ederek dile bir mana ve tat verdigini
belirtmislerdir.

Tablo 10.
Yeni Bilgi Ogretmesi Kategorisine iliskin Metaforlar ve Gerekgeleri

Metafor Gerekge Kategori

Kar tanesi Ogrendikce daha cok dgrenilmesi, dile halim olunmasi

Su Hep akiyor, yeni 6grendigin yeni bilgiyi getiriyor

Okul Surekli farkh seyler var Yeni bilgi 6gretmesi
Araba Bildikge 6zgliveninin artmasi

Tablo 10’da yeni bilgi 6gretmesi kategorisinde “kar tanesi, su, okul ve araba” metaforlari
gelistirilmistir. Katilimcilardan K109 “Almanca dilbilgisi benim igin kar tanesi gibidir; ¢iinkii dilbilgisini
6égrendikge dile olan hékimiyet de artar” seklinde ifade ederek dilbilgisine hakim olundukga Almanca
bilgisinin de artmasina bagli olarak dili kullanma ve dile olan hakimiyetin de arttigi; katimcilardan K115
“Almanca dilbilgisi benim icin su gibidir; ¢iinkii Almancanin siirekli akan bir yapisi var. insan Almancayi
6grendikge yeni bir diinyaya girmis gibi oluyor. Her 6grendigimiz kelime baska yeni bir bilgiyi beraberinde
getiriyor” seklinde ifade ederek dilbilgisi dersinde siirekli yeni yeni bilgilerin 6grenildigini ve bu siirecin
dinamik oldugunu belirtmislerdir. Bu metaforlar araciligiyla ifade edildigi gibi Almanca dilbilgisinin bir
konuyu 6grenirken baska bir yapiyi da 6gretmesine olanak verdigi gériilmektedir.

Tablo 11.
Sira Disi Olmasi Kategorisine iliskin Metaforlar ve Gerekgeleri

Metafor Gerekge Kategori
Sanat Sadece sevenine hitap etmesi

Yeni bir diinya Bildiklerinden fazlasi olmasi Sira disi olmasi
Brokoli Cok faydali ama sevilmemesi

Tablo 11’de sira disi olmasi kategorisinde “sanat, yeni bir diinya ve brokoli” olmak lzere li¢ metafor
gelistirilmistir. Bu metaforlardan 6grencilerin Almanca dilbilgisini bildikleri diger dillerden ¢ok farkli ve
sira disi gordikleri bunun yaninda Almanca dilbilgisinin bilinenden daha fazlasi oldugu anlasiimaktadir.
Katihmcilardan E24 “Almanca dilbilgisi benim igin sanat gibidir; ¢linkii sadece sevenine hitap eder”
seklinde ifade ederek 6zel bir konumlandirma yapmistir. Buna gore Almancanin alisilmis bir yapisi
olmadigi icin Almanca dilbilgisi herkese hitap etmez sadece bu dildeki ayrimi gérebilen kisilere hitap
edebilir. Katilimcilardan K48 ise “Almanca dilbilgisi benim igin brokoli gibidir; ¢linkii ¢ok faydalidir ama
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¢odu kisi tarafindan sevilmez” seklinde ifade ederek Almanca dilbilgisinin faydasinin anlasiimasi igin 6zel
bir ilgi ve alakanin gosterilmesi gerektigini belirtmistir.

Tablo 12.
Sonug Vermemesi Kategorisine iliskin Metaforlar ve Gerekgeleri

Metafor Gerekge Kategori

Delik balon Cabalansa bile 6grenilmesi ¢ok zor

Okyanus icinde bogulma

Isiksiz oda Alisiimasi ¢ok zor Sonug vermemesi
Hoslandigim komsu kiz Her sene goriip bir turlii yakinlasamama

Kosu bandi Ne kadar ilerlense bile ara verildiginde

tekrar basa donilmesi

Tablo 12’de sonug¢ vermemesi kategorisinde “delik balon, okyanus, isiksiz oda, hoslandig§im komsu
kizi, kosu bandi” metaforlari gelistirilmistir. Bu metaforlardan Almanca dilbilgisinin 6grenciler agisindan,
¢abalansa bile 6grenilmesi zor, iginde bogulan ve onunla gegirilen zamanin ve gabanin sonug vermedigi
anlasiimaktadir. Katiimcilardan K10 “Almanca dilbilgisi benim icin delik balon gibidir; ¢iinkii hep yeni sey
6grenmeye calistigimda balonun delik kismini doldurmaya ¢alisiyorum, ama deligi kapatinca baska bir
delik olusuyor Bunun hi¢ sonu yok” seklinde ifade ederek Almanca dilbilgisinin ¢ok calisilsa bile olumlu
sonug vermedigini, eksiklerin tamamlanmasi durumunda bile yine agik yerlerin oldugunu; katiimcilardan
E99 “Almanca dilbilgisi benim icin hoslandigim komsu kizi gibidir; ¢linkii her sene karsilasirm ama
birtiirlii yakinlasamam” seklinde ifade ederek Almanca dilbilgisinden korktugunu ve 6grenme kaygi
diizeyinin yiksek oldugunu ve gudilenemedigini; katihmcilardan K102 “Almanca Dilbilgisi benim igin
kosu bandi gibidir; ¢linkii ne kadar ilerlersem ilerleyeyim, bir kere durdugumda yine en basa déniiyorum”
diyerek dilbilgisinde 6grenme giigliigl yasadigi icin bosa ¢aba gosterdigini belirtmistir.

Tablo 13.
Tatlh Aci Olmasi Kategorisine iliskin Metaforlar ve Gerekgeleri

Metafor Gerekge Kategori
Aci biber Aci ama cok keyif verici
Nehir Ogrenilmesi zor ama faydal
Yamaca tirmanmak Zor fakat gliniin sonunda dildeki harmoni
gorindr. Tatli aci olmasi
Denizde ylizmek ilk seferde bocalayip sonra alisma
Matematik Zevkli ama zor olmasi
Ceviz agaci islemesi zor ama 6grendiginde keyif verici
Bulmaca Hem zor hem de zevkli olmasi

Tablo 13’te tath aci kategorisinde “aci biber, nehir, yamaca tirmanmak, denizde ylizmek, matematik,
ceviz agaci ve bulmaca” metaforlarinin gelistirildigi gérilmektedir. Bu metaforlardan da anlasildigi gibi
o6grenciler Almanca dilbilgisine iliskin hem olumlu hem de olumsuz bir algi gelistirmislerdir. Buna gore
Almanca dilbilgisi zor, ancak hem faydali hem de keyiflidir. Katilimcilardan K64 “Almanca dilbilgisi benim
icin bir yamaca tirmanmak gibidir; ¢iinkii ingilizceye gére biraz daha zorlayici fakat zirveye varinca biitiin
bir dili gériiriiz. Oradaki harmoniyi gériiriiz” diyerek Almanca dilbilgisinin ingilizce dilbilgisinden daha zor
oldugunu ancak o6grenildiginde de bu dildeki ahengi goérdigin icin kisiye bir doyum verdigini;
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katiimcilardan K100 “Almanca dilbilgisi benim igin denizde ytizmek gibidir; ¢linkii denize ilk girdiginde
bocalarsin sonra alisirsin ve giiniin sonunda yiizmeyi Ggrenirsin” seklinde ifade ederek Almanca
dilbilgisini ilk 6grenmeye basladiginda alisamadigini ancak ilerledikge de Almanca bilgisinin arttigini ve
bir sonuca ulastigini belirtmislerdir

Sonug

Almanca 6gretmen adaylarinin Almanca dilbilgisini algilayis bicimlerinin ve 6grencilerin dilbilgisini
nasil konumlandirdiklarinin metaforlar araciligiyla ortaya c¢ikarilmasinin amaglandigi bu c¢alismada
Almanca dilbilgisine iliskin ¢ok kapsamli, zor, 6nemli, keyifli, baglantili, gerekli, sistemli, islevsel, yeni bilgi
O0gretmesi, sira disi, sonug vermemesi ve tatli aci olmak lizere on iki kategori altinda doksan bir metafor
gelistirilmistir. Bu metaforlardan Almanca dilbilgisinin 6grencilere gére konu baglaminda ¢ok kapsamli
oldugu, bilinmesi gereken ¢ok fazla kuralin oldugu dolayisiyla zor oldugu sonucuna ulasiimistir. Bunun
yani sira Almanca dilbilgisinin dil 6gretim ve 6grenim sirecinde ¢ok onemli ve gerekli oldugu, diger
becerilerde kullanildiginda islevsel oldugu, konularin birbiriyle olan iliskisi nedeni ile baglantili- ardisik ve
sistemli oldugu anlasiimistir. Genel olarak karmasik yapilarin olmasi ve kurallarin anlasiimamasi
acilarindan zor olmasi ve ¢ok ¢abalansa bile 6grenilememesi, belli bir donem ara verildiginde unutulmasi
bakimimdan sonug¢ vermemesi kategorileri olumsuz olarak degerlendirilebilirken; dnemli, gerekli, keyifli,
sistemli, islevsel, baglantili, yeni bilgi 6gretmesi kategorileri olumlu; ¢ok kapsamli, sira digi ve tath aci
kategorileri ise hem olumlu hem de olumsuz olarak degerlendirilebilir.

Zor ve ¢ok kapsamli olmasi kategorisinde katilimcilar Almanca dilbilgisinin 6gretim sirecinde islevden
soyutlanmis bicimsel yoniiniin 6n plana cikarilmasina vurgu yapmislardir. Bu durum da dilbilgisinin
ogrenciler tarafindan genellikle icerikten soyutlanarak bicimsel olarak algilandiginin bir kanitidir.
Gogen’in Tirkgenin dilbilgisine yonelik metaforik algi calismasinda da bu dislinceyle paralel sonuglar
elde edilmistir. Bu galismada Gogen Tiirkgeyi yabanci dil olarak 6grenenlerin dilbilgisini yapisal olarak
algiladiklari sonucuna varmistir (2019: 42). Oysaki yabanci dil 6grenme sadece yapisal olarak dilin
kavranmasini degil ayni zamanda “yabanci dil 6grenme anlamin kavranmasi, olusturulmasi ve iletilmesi
amacina hizmet eder 6ncelikle” (Geng, 2015: 77).

Onemli, gerekli ve islevsel olmasi kategorisinde katilimcilar dilbilgisinin Almancanin olmazsa olmazi
olmasi, onsuz ciimle dahi kurulamamasi, dile hakim olabilmek i¢in 6nemli olmasi, dile yon vermesi ve dil
becerilerini dondirmesi noktalarina vurgu yapmuslardir. Baglantili, sistemli ve yeni bilgi 6gretmesi
kategorilerinde Almanca dilbilgisinin birbiriyle iliskili temel pargalarin birlestirilmesiyle bir bitin
olusturmasi, dildeki her yapinin bir diizeni andirmasi ve konularda ilerledikge yeni bilgilerin de ayni
zamanda 6grenilmesine olanak vermesi lizerinde durulmustur. Keyifli ve sira disi olmasi kategorilerinde
¢ozdikge ufku genislettigi, dersten keyif alindigi, sadece sevenine hitap etmesi noktalarina deginilmistir.
Sonug¢ vermemesi, tath aci olmasi kategorilerinde ise ne kadar ilerlense bile ara verildiginde tekrar basa
doniilmek zorunda kalinmasina, 6grenilmesi zor ancak 6grenme gergeklestiginde de 6grenene mutluluk
vermesine vurgu yapiimistir.

Oneriler
Bu arastirma ile elde edilen sonuglara gore asagidaki 6nerilerde bulunulabilir;

-Dilbilgisinde var olan butin kurallarin verilmesi yerine iletisimsel yetiyi edinmek igin ihtiya¢ duyulan dil
bilgisel yapilar derste aktariimaldir.

-Ogrencilerin siklikla hangi dilbilgisel yapilara ihtiyag duyduklarini ortaya cikaran ihtiya¢ analizi
calismalari yapilmali ve dilbilgisel ilerlemenin (grammatikprogression) nasil olacagl yeniden
dustntlmelidir.

-Almanca dilbilgisinin yapisal olarak 6grencilere zor ve karmasik gelmesinden dolayi dersler kural
aktarimindan ziyade somut 6rnekler ve uygulamalar yapilarak strdirtlmelidir.
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-Dénem baglarinda derse baslamadan 6nce s6z konusu derse iliskin 6grencilerin algilarinin nasil
oldugunu belirlemek icin metafor g¢alismalari yapilabilir. Boylece 6gretmen hedef kitlenin derse karsi
algisinin, tutumunun ve motivasyonlarinin yoniini belirleyerek 6grencilerin gidilenmesi igin 6grenme
etkinlikleri, ders dlzenekleri hazirlar ve izleyecegi stratejiyi de belirleyebilecektir. Bu durum ayni
zamanda etkili bir programin hazirlanmasina da katki saglayabilecektir. Dolayisiyla donem baslamadan
once 6gretmen metaforlari yorumlayarak 6grencileri tanima firsati elde edip plan ve programini daha
islevsel hazirlayabilme imkani elde edecektir.

-Ogrencilerin Almanca dilbilgisine karsi olumsuz algilarinin olusmasinda &gretmenlerin, dgrenme
ortamlarinin, programlarin da rolii oldugu dusiinildigiinde butlincil bir degerlendirme ve egitim ve
Ogretime yon veren paydaslarla ortak ¢alismalar yapiimalidir.
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