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Abstract

Understanding the actions that affect and form the presence of the organizations is important in
understanding the organization itself. The purpose of this research is to determine the place and
importance of project-based studies in the formation of school culture from the perspective of
principals. Qualitative research method and phenomenological design were conducted in the study.
Eleven principals participated in the research. Criterion sampling and convenience sampling among the
purposeful sampling strategies were used in order to determine the participants. The data were obtained
through the interviews and observations. The data triangulation, comprehensive field survey, external
audit, and direct citation strategies were utilized for the validity-reliability aspect of the study. As a
result of the research, it was observed that four themes, twelve categories, and twenty-eight sub-
categories emerged. Based on the data, it is comprehended that four themes existed. These are: School
culture, creation of school culture, project-based studies, and project-school culture relationship. As a
result of the research, it is concluded that the school culture and projects are important in providing a
suitable environment for educational activities in school and in implementing a certain organization. It
is also understood that the project-based studies display a proximodistal characteristic. In addition, it is
observed that there are various gains from the projects. Some recommendations are given in the last
part of the research.
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Contribution of Project-Based Studies to School Culture According to Principals

Okul Miidiirlerine Gore Proje Tabanh Calismalarinin Okul Kiiltiiriine Katkisi

Oz

Orgiitlerin yasamini etkileyen ve yasamalarma bicim veren eylemlerin anlasilmasi, drgiitii anlama
noktasinda Onemlidir. Arastirmanin amaci, okul miidiirlerinin perspektifinden okul kiiltiiriiniin
olusumunda proje tabanh ¢aligmalarin yerini ve dnemini tespit etmektir. Arastirmada nitel arastirma
yontemi ve fenomenolojik desen kullanilmistir. Arastirmaya on bir okul miidiri katilmistir.
Katilimcilar belirlenirken amagli 6rnekleme stratejilerinden 6l¢iit 6rnekleme ve kolay ulasilabilir durum
orneklemesinden yararlanilmigtir. Veriler goriismeler ve gozlemler yoluyla elde edilmistir.
Arastirmanin gegerlik-giivenirlik agsamasinda veri ¢esitlemesi, kapsamli alan ¢aligmasi, dis denetim ve
dogrudan alint1 stratejilerinden yararlanilmigtir. Aragtirma sonucunda dort temanin, on iki kategorinin
ve yirmi sekiz alt kategorinin ortaya ¢iktig1 anlasilmistir. Aragtirmada verilerden hareketle dort temanin
ortaya ¢iktig1 anlagilmaktadir. Bunlar: Okul kiiltiirii, okul kiiltiirii olusturulmast, proje tabanli caligsmalar
ve proje-okul kiltiirii iliskisidir. Arastirma sonucunda, okul kiiltiiriiniin ve projelerin okulda egitim
Ogretim faaliyetlerinde uygun bir ortamin saglanmasi ve belli bir diizenin hayata gegirilmesi adina
onemsendigi anlagilmaktadir. Proje tabanli caligmalarin yakindan uzaga bir Ozellik gdsterdigi
anlagilmaktadir. Projelerden cesitli kazanimlarin oldugu goriilmektedir. Arastirmanin son boliimiinde
Onerilere yer verilmistir.

Anahtar Sazciikler: Okul kiiltiirii, proje tabanli ¢alismalar, okul miidiirii, nitel arastirma.
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Introduction

Understanding the actions that affect and form the presence of the organizations is important
in understanding the organization itself. One of the points that should be taken into
consideration in understanding the organizations is the culture that exists in the organization.
According to Turkish Language Institution (TLI, 2019), culture is a concept that has different
meanings such as “knowledge gained by the individual; the form of reasoning, pleasure and
criticism skills developed through learning and experiences”. According to Hoy and Miskel
(2010, p. 167), it is “shared values and beliefs”.

It is possible to mention about the various dimensions and forms of culture. Organizational
culture is also mentioned in the literature as one of them. Organizational culture, according to
Hoy and Miskel (2010, p. 165), is “a system of shared orientations that hold units together and
give them a distinctive identity”. According to TLI (2019), it is “a set of changeable values,
thoughts, and rules that form the behavior of the staff and the general appearance of the place
of work, which can be learned and taught through symbols, transferred from generation to
generation, and can be changed”. Understanding the contribution of organizational culture in
terms of performing its functions in the organization will help to perceive the relationship
between organization and culture. According to Sigsman (2002), organizational culture can be
perceived as an instrument for organizational integration, motivation, productivity,
effectiveness, performance, control, coordination, communication, socialization, and problem
solving. Therefore, organizational culture can be considered as one of the important factors
forming the organizational structure. According to Cameron and Quinn (2017), organizational
culture is;

v' It provides organizational administrators with the opportunity to increase their

effectiveness thanks to its conceptual and scientific aspects.

v" It gives ideas about how the things work in the organization.

v' It presents a sense of identity.

v’ It helps to balance the unwritten and unspoken principles and experiences.
In this context, the organizational culture is;

v' Practical.

v’ Effective.

v Inclusive.
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v Both qualitative and quantitative.

v" Manageable.

v' Valid.
According to Hindle (2014), the behaviors of employees (which are in the form of peer
learning), the process of staff selection (employing appropriate staff of organizations to their
own culture), the nature of work (the existence of a work-specific culture), and the external
environment (the society in which the organization continues to exist). It is observed that what
refers to the organizational culture is a strong and healthy culture in the related literature. In
the context of organizational culture, the school culture also has its own characteristics. These
are:
Being goal-oriented,
Including codetermination,
Being open to innovation,

Leadership,

YV V. V V V

Cooperation among the teachers (Engels, Hotton, Devos, Bouckenooghe and
Aelterman, 2008; cited by Bayrakci, 2014)

The school administrator has an important function in the formation of the school culture and
its existence in accordance with its purpose. According to McEwan (2018), an effective school
administrator should pay attention to certain points in building school culture. These can be
listed as:

e The school administrator perceives the importance of culture and values to it.
e The school administrator is aware of what a culture is.
e The school administrator contributes to the development of the core values of culture.

e The school administrator knows those who contribute to the core values of the culture
and rewards and appreciates them when appropriate.

e The school administrator cares about the needs and interests of people in terms of

culture.

e The school administrator is aware of the huge contribution of small culture-related
things to the school.

Whereas Hofstede (1990) defines the role of administrator in organizational culture as to

establish a connection between subordinates, Schein (1984) determines this task as to

contribute to the survival of culture in keeping with change. Westhuizen, Mosoge, Swanepoel,
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and Coetsee (2005) emphasize that the school administrators attach importance to their
stakeholders in organizational culture. Stakeholder contribution to the school culture will help
the school administrator better manage the school. Deal and Peterson (1990) state that the
implementation of the stated mentality by the administrator will contribute to the effective
conduct of student-centered studies by the student. Fourie (2018) describes the role of principal
in the school as making a learning-teaching centered culture dominant by making the attitudes
of teachers towards school positive and improving their performance. Wagner, Harrison and
Vogel (2016) emphasize on what the school administrators do for students in terms of positive
effect on school culture. These are the studies related to academic achievement of the students
and development of learning environments as well as the social activities supporting these
studies. Cevik and Kdse (2017) mention that there should be a healthy communication and
cooperation between the teachers and the principal so as to create a school culture as stated.
Similarly, Renchler (1992) states that an understanding of school administration based on open

communication and cooperation in school culture will bring success.

Many different studies on the connection between school, school culture, and school
administration were found in the literature. Ketterlin-Geller, Baumer, and Lichon (2015) state
that the presence of meaningful communication will contribute to school culture. School
culture can be transferred to the student through organized and special programs. In order to
do this, the school administrator needs to be aware of the necessity of a suitable environment
in the school environment and create the environment. The purpose is to realize a culture that
can contribute to the education of successful students. A study carried out by Mees (2008)
indicates that there is a positive relationship between the attitudes of the principals and student
achievement. In his study, Savory (2014) stated that there is an understanding of development
in a successful school culture and that the school administrator has an important effect on the
creation of culture in the desired direction around the school. Simsek (2003), on the other hand,
suggests that the principals should have communication skills in order to achieve the desired
effect in school culture. The research by Kraft, Marinell, and Shen-Wei Yee (2016) shows that
the attitude of school administrators towards teachers is decisive for effective school culture,
and that the more developed the school culture is, the better the performance of teachers is at
school.
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Different studies are carried out in schools to create and develop school culture. One of them
is projects. Many benefits are expected from long-term projects. According to TLI (2019), the
project is a scientific study task that has been previously planned and programmed in different
fields, the cost of which has been calculated, approved by the governing bodies of the
institutions and organizations, and accepted to be carried out on behalf of the private institution
or the government by designing them in terms of the short and long term. As it can be
understood from the definition, the project is accepted by the parties in the short or long term
and is considered to bring benefits to the project parties. When the related literature is
examined, it is understood that the project studies have positive effects. Akilli (2017) lists these
effects as follows: These are to gain work experience, to develop cooperation environment with
students and teachers, to help the understanding of the scientific method, and to contribute to
looking at the events from a different perspective. It is revealed that the project studies affect
the emotions of students and that these emotions are generally positive (joy, enthusiasm, etc.).
Kocaarslan (2010) states that the project tasks are beneficial in terms of gaining the habit of
working together, sense of responsibility, and problem solving habit among the students.
According to Borekci (2018), project-based studies improve the cognitive skills of students. In
addition, such studies increase the interaction among students and lead to increased motivation
in the classroom. Therefore, it contributes to the further implementation of what is learned and
to project-based studies at school. The study by Karakus (2004) has similar results. According
to the research, the project-based approach has a positive effect on the lives of students both in
and out of school and especially on their problem solving skills. The projects can have positive
effects on such psychological levels of the project team as communication and motivation.
Zelyurt (2011) reveals that the project training taken by the teachers for a school culture based
on project studies will have a positive effect on project studies. The same research shows that
the teachers are eager to receive training on project studies and that the training will facilitate
the management of the projects. However, according to Karadeniz (2012), in the project studies
to be carried out, the project managers are expected to assist and support the project team, and
they are also expected to balance the effects of adverse situations (constraints, resource

shortages, etc.).

It can also be stated that there are items in the Turkish Education System that are expected to
contribute to the school culture. These are shown in Table 1.
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Table 1
Items related to Project Studies*
Item Legal Basis Related Item Number
Number
1 Constitution 42
2 Basic Law of National Education 2,11,13,34,35,43
3 Regulation on Preschool Education and Primary 4
Education Institutions of Ministry of National Education
4 Regulation on Social Activities in Educational 7
Institutions of Ministry of National Education
5 Regulation on Secondary Education Institutions of 457161

Ministry of National Education

*These were taken on 06.02.2019 from the links below
http://lwww.meb.gov.tr/mevzuat/liste.php?ara=12, http://www.meb.gov.tr/mevzuat/liste.php?ara=2,
http://www.meb.gov.tr/mevzuat/liste.php?ara=6

Initially, CHE (Council of Higher Education) thesis bank was searched for this study. A total
of 492 theses (420 for MA and 72 for PhD) have been searched in the field of related education
and training. In addition, the researches which are thought to be similar to the research topic
have been examined in journals in various indexes related to the research topic. In the theses
and journals, it has been observed that the current research has not been sufficiently
investigated both in terms of subject and method. Although the researches revealed the
construction of the projects, the things carried out through the project and the school culture,
the problems encountered, and the thoughts related to them, it was observed that its connection
with the school administration and the principals in particular was not examined sufficiently.
The quantitative research method was generally preferred as the research method in these
studies mentioned above. All these points make the researchers think that the preferred subject

and method will contribute to the field.

Purpose of the Research

The purpose of the research is to determine the place and importance of project-based studies
in the formation of school culture from the perspective of principals. For this purpose, the

following questions were sought:
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1. According to the school administrators, what is happening in the formation process of
school culture?

2. According to school administrators, how is the school culture-project interaction?

Method

In this section, the studies about the method of the research are explained in detail.

Research Method and Design

The qualitative research method was preferred in this study. As a reason of preference,
qualitative research can be stated to allow the participants to express their opinions
comprehensively and clearly and thus to make meaning from the mentioned opinions in line
with the research, and to exclude the meanings that are not related to the research. In addition,
the experience of the researchers as a school administrator and teacher was effective in the
choice of method. These justifications are reflected in the views of Creswell (2016) on how to
conduct qualitative research. According to the author, what is important in qualitative research
is to spend enough time in the field, to reveal the perspective of participants and to be flexible
in the research process. Phenomenology was preferred as the research design. The reason for
this preference is the willingness of the participants to present their experiences and their
explanations based on their experiences, as can be seen from the quotations in the findings. In
addition, as the interviews were conducted and analyzed, it was found that the level of
contribution to the research was high and that the design was suitable for the research.
According to Christensen, Johnson, and Turner (2015), the phenomenological design is based

on how the participants experience and make sense of a phenomenon.

Participants

The participants of the research consist of eleven principals who try to create a school culture
based on the projects they have carried out, can transfer their experiences and participate
voluntarily in the research. Two of the participants were female, and nine of them were male,

and they still work in state schools. The eleven principals include two pre-school principals,
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four primary school principals, four secondary school principals, and one secondary school
principals. The distribution of the participants according to their branches was as follows: four
participants as classroom teacher, two participants as preschool teacher, one participant as
Turkish language and literature, mathematics teacher, social studies, religious culture and
ethics teacher, and physical education teacher. The seniority of the participants ranges from 8
to 32 years, and the seniority of administration varies between 2 and 32 years. The fact that the
researchers had school administration and teaching experiences was also effective in
determining the participants. The fact that the researchers have the opportunity to meet with
principals in formal and informal meetings and interviews and know whether they have made
projects or what kind of projects they have done is thought to contribute to both determining
the group of participants of the research and analyzing and interpreting the research data. As
stated in the research, since the principals who have made projects were included, the criterion
sampling from purposeful sampling methods was used. Volunteering was the basis for the
determination of the participants. The views of the participants are not presented by using their
real names but using code names. The coding is made as P1, P2, or etc. According to Miles
and Huberman (2015, p. 28), criterion sampling is “all situations that meet the same criteria
and assist in quality assurance”. In addition to criterion sampling, convenience sampling was
also used since the opinions of principals who were encountered in formal and informal
meetings and were invited were utilized. According to Miles and Huberman (2015, p. 28),
convenience sampling provides “time, money, and flexibility savings at the expense of
information and reliability”. Maximum variation sampling was also used in the study since
there were participants from different school types. According to Miles and Huberman (2015,
p. 28), maximum variation sampling is “to document different varieties and to identify
important general patterns”. In the study, it was not considered necessary to increase the sample
size by considering that the data obtained from eleven principals were sufficient to describe,
comment, and draw conclusions. In the literature, there is no mention of a certain number and
size for sampling size, and the data are taken into consideration (Patton, 2014; Merriam,
2015a).

Data Collection
The data sources in the research are the interviews and observations. A semi-structured

interview form was generated for the interviews. In the preparation of the interview form, the
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relevant literature was first reviewed, and then an interview was carried out with two school
administrators who were planned to be interviewed and thought to contribute to the research.
In addition, the research topic was discussed with two academicians studying in the field of
educational management and having conducted qualitative research before. Afterwards, the
interview form was piloted with two participants. As a result of the pilot practice, it was
presented to the opinion of two academicians, and feedback was provided that the answers
would contribute to the research and that no change in the interview form was required. In
addition, the interview form was presented to the examination of two Turkish Language and
Literature experts in terms of language and expression, and the feedback form was taken as
appropriate. After the mentioned stages, interviews were conducted with nine principals. The
interviews lasted a total of 360 minutes and 52 seconds, with an average of 33 minutes and 18
seconds for each participant. 13 main questions and 16 probe questions were asked in the
interview form. The questions are based on the experiences of the principal and their
understanding of school culture perceptions and activities, the projects carried out and the
effects of these projects, and finally the school culture-project interaction. 10 of the questions
were related to the research topic, and the other 3 questions address the methods, permissions,
and situations that are expected to be included in the research. Besides the main questions, the
probe questions were also used at the interview. According to Merriam (2015b), the probe
questions are directed to explanations aimed at accessing more information. The second source
of data is the observations of the researchers. Two points were considered in the observations.
The first one is the observations that the researchers have while working as teachers and school
administrators. The second one is the observations made by taking the issues mentioned by
Merriam (2015c) into consideration. The observations were made before, during, and after the
interviews in the schools where the participants worked. The subjects to be observed were
transformed into a form based on the source specified by the researcher and used in the
research. The opinions of the researchers about the participants, the attitudes towards the
participants, the practices carried out for the mentioned opinions, the environment, and the
remarkable points that can contribute to the research are included in the form. The data obtained

are stated in the findings section.
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Data Analysis

The data were recorded by using the voice recorder, and the recordings were documented. After
the documentation step, the written form of the interviews were sent to the participants, and
then the analysis phase was started after their approval. According to Glesne (2015), data
analysis is a study of establishing order and creating a meaningful whole for the research data.
Open coding was used in the data analysis. The reflection of the open coding to the research
was the re-reading of the transcripts, revealing the relationship between the data, and reaching
the category and the latest themes based on the relationships. This coding-based study is shown
in Table 2. According to Neuman (2010), open coding is the first coding of qualitative data,
and the researcher examines the data and summarizes it in preparatory analytical categories or
codes. Descriptive analysis technique was also used to analyze the data. According to Yildirim
and Simsek (2011), it is essential to include the opinions of the participants in the descriptive
analysis. The purpose of giving opinions is to explain the findings regularly by considering the
cause and effect relationship into consideration. The implementation of descriptive analysis in
the research is to reveal the relationship between the data by means of open coding, to convey
the opinions about the research directly, to reveal the meaning of the quotations, and finally to
compare the findings with the related literature. Content analysis was performed in the analysis
of the data. According to Krippendorff (2004), the important point in content analysis is to
derive meanings from the texts according to a certain systematic. In the research, content
analysis was tried to be reflected through the themes and categories derived from data (Table
2).

Validity-Reliability Strategies Used in Research

Four of the strategies stated by Christensen, Johnson and Turner (2015) were used in order to
increase the reliability-validity of the research. These strategies were used in the research as

follows:

Data Triangulation: The data were collected by applying the semi-structured interview form to
eleven school principals and through the observations by the researchers. In the findings
section, the data are respectively presented through the direct citations, the experiences of the

researchers as teacher and school administrator, and the data obtained from the opinions of
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Merriam (2015c¢) related to the observations. Observations were made in the schools where the

participants were working and in their rooms during the interview.

Comprehensive Field Survey: The literature was reviewed for research, and it was tried to

establish the infrastructure for both scientific dimension and interview forms.

External audit: In all stages of the research process, the required evaluations were conducted
with two academicians who have done research in the field with qualitative research method,

and thus the data that would not contribute to the research were excluded from the research.

Direct Citation: While evaluating the data, the citations obtained through the transcribed data
were used, and it was tried to ensure consistency between the comments on the research and

the citations.

Ethics in Research

The interviews were conducted after obtaining the necessary permissions and appointments
from the participants in terms of research ethics on an individual and institutional basis. For
this purpose, a question requesting permission to publish the research was added to the
interview form, and the required approval was obtained from the participants. All these

approvals were archived in voice recorder and e-mail setting.

Findings

Findings obtained from interviews and observations are given in this section.

Findings Obtained from the Interviews

It is understood that four themes, twelve categories, and twenty-eight sub-categories emerged

as a result of the interviews.
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Table 2
Themes and Categories in the Research
Definition of school culture Ordgr
Environment
1. Theme: Perception of School Differences in creating school Working style
Culture culture Conditions
Characteristics of school culture Values

Communication

Communication with parents

Organizing meetings

Continuous studies — = ; -
Providing appropriate environment

Being role model

Being empathetic

2. Theme: Creating School Culture  Highlights Behaviors of administrators

Supportive approach

Positive attitude

Attitudes of employees Negative attitude

A - Parent
Facilitating and difficult factors Habits
Projects Process
) Content
Correcting negative behaviors
3. Theme: Project-Based Studies Obijectives in Projects The need for project studies

Active participation in studies

Gaining values

Evaluation of Projects Emotional effect

Contribution to school culture

Reflections of projects on school

Positive reflection
culture

4. Theme: Project-School Culture Considering as a means of
Relationship Resuming gains experience

Considering as a means of
development

When Table 2 is examined, it is observed that the categories and sub-categories (four categories
and eleven sub-categories) in the second theme are more than the other themes. Here, it can be
stated that the opinions expressed by the participants in the second theme were the source of
the other themes and that the essence of the studies was the studies mentioned in this theme.

Perception of school culture
This theme consists of data obtained from 2 main questions and 4 probe questions. It is

understood that the theme is divided into three categories within itself. These are the definition

of school culture, differences in creating school culture and characteristics of school culture.
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Definition of school culture

This category also includes two categories. These are order and environment. The participants
defined the school culture as the environment to be created for the effective and efficient
working in achieving its goals, establishing order, and placing a certain discipline in the
institution. In the definitions, it is seen that the values and the way of working are emphasized.
The participants also linked the physical environment as well as the relaxed working
environment to the school culture. The importance of communication in setting the appropriate
environment and maintaining order-discipline has also been demonstrated. Opinions related to

the subject can be stated as follows:

P2: School culture is commitment to school.

P5: School culture is the order of the school, the rules of the school, the
peace of the school, and etc.

P7: It is the work carried out by the whole team in line with the same ideals.

P9: I think school culture is very important. School culture is the ability
to do a job with discipline. School culture is order, authority, and everything.

Differences in creating school culture

This category also includes two categories. These are the working style and conditions. The
participants stated that the differences in their schools in creating school culture are based on
sharing with stakeholders and increasing the contribution of this to both academic and school.
The common point in the differences is the specific studying style and conditions of each

school. Opinions related to the subject can be stated as follows:

P1: There is good solidarity among the teachers, and | can see that.

P3: Our most important difference from other schools is to reflect the warm and
friendly atmosphere to parents, teachers, and our students.

P6: For example, the relationship among the teachers in the school, the physical
structure of the school, and the attitude and behavior of teachers towards
parents...

P9: The school culture is settled in our school, and our friends are working in a
friendly way. They are attracted to each other. This brings us the success, and
the atmosphere of peace in the school is formed.

Characteristics of school culture
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This category also includes two categories. These are values and communication. The
participants evaluated the contributions to school culture more in relation to the environment.
They express this as either turning the negative environment into a positive environment or
maintaining the positive environment. They preferred to explain the characteristics of culture
from the school environment they live in. These characteristics can be accepted as a
combination of physical infrastructure, discipline, communication, and unity-solidarity based
on these features in the studies and relationships. In addition, it is seen that being done in
cooperation with parents is important in terms of both achieving the aim of education and doing
things better and student-centered in unity-togetherness. Opinions related to this subject can be
stated as follows:
P2: There must be trust, there must be loyalty to each other.

P3: Unity and solidarity of teachers and administrators, and sharing this with the
family.

P6: The first of the characteristics of school culture is the relationship between
employees.

P9: When there is a school culture, it is very important for the school culture to act
together, to create a common goal, and to be willing for everyone when a project
is made.

P11: In the institutions, the school principal cannot do anything alone. I see that
the administration, parents, teachers, and students become more conscious in
the school. We all have to work together.

Creating school culture

Three main questions and five probes were used in relation to this theme. Four categories were
formed based on the data obtained. These categories are continuous studies in creating school
culture, highlights in the school culture, the attitudes of employees in school culture, and

facilitating and difficult factors in school culture.

Continuous studies

This category includes four categories within itself. These are communication with parents,
organizing meetings, providing appropriate environment, and being role-models. Participants
emphasize that parents have an important place in school culture, and they consider it important

to reflect this to the studies in the school. In the studies with parents, both the contribution to
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the school and the works that can contribute to their development are reflected in the opinions.
In addition, formal and informal meeting environments in the school draw attention as
continuous studies in the context of school culture. Participants see and evaluate the meetings
as a tool for both strengthening internal links and consensus. Ensuring the appropriate
environment for the inclusion of parents and employees in the school culture is also among the
practices that are carried out by the school administrators since the shaping of the environment
in the desired direction arouses the opinion that school culture will also be formed in the desired
direction. In order to do all this, it is important that school administrators become role-models
for their stakeholders because the employees and other environmental elements can be affected
by what the school administrators do and develop attitudes towards the school accordingly.

The opinions for this subject can be stated as follows:

P1: | give importance to unity.

P2: First, the teacher should meet with friends to get ideas, and that is not imposed.
There must be cooperation, as much as possible, each of my teacher friends has
a feature, and I try to find it, touch it and then do the job.

P3: Obviously what we do is to invite the parent into the school.
P5: | care about myself, and 1 try to set an example.

P7: We are trying to bring our national and spiritual values to the forefront. We
are trying to bring love, respect, justice, tolerance, and especially the SEDEP
Project implemented by our Seljuk Municipality to the forefront.

P8: The indispensable thing was that the school administration had to be a role
model. Their behavior has to set an example.

P9: We first started to do something and to increase self-confidence in the teacher.
They've got these abilities. We have started to turn the prejudices in school into
predictions.

Highlights

This category includes three categories in itself. These are being empathic, behaviors of
administrators, and supportive approach. Participants emphasize being empathic, behaviors of
administrators, and supportive approach as prominent points in the context of school culture.
Empathic approach in creating school culture is considered important by the school
administrators because the empathic approach determines the contribution to the school both
inside and outside the school. Participation in the decisions of the school administration can

directly affect the school environment, the quality of communication, and the commitment to
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the school. The behaviors of school administrators supporting this situation are considered
important by the participants. Here, the most important point that draws attention in terms of
school culture, as understood from the participants' views; is what the school administrator
presents in terms of the personal and professional aspects. The opinions of the participants can
be stated as follows:

P2: Initially, the teacher should meet with friends and get ideas of them, and that
IS not imposed.

P3: We try to do our work in a planned manner within the framework of respect
and love.

P4: Rules. Both the unique rules of the school and the legal rules set by the
legislation are very important. We share the legal rules very clearly with each
of our staff and with our stakeholders.

P5: The most important issue in school culture is the principal. The principal
determines peace, justice, gossip, communication, and cooperation in school.
Care must be taken when choosing a principal.

P6: Communication among the stakeholders and satisfaction are very important.
We are trying to put ourselves in the place of teachers, especially when making
a curriculum. Our school has a misunderstood culture due to its environment.
We're trying to eliminate this. We're working on the safety for the school.

P7: We are trying to bring our national and spiritual values to the forefront.

P9: The distribution of tasks is very important in school culture. It is easier for
everyone to do a job than a person does every job.

Attitudes of employees

This category also includes two categories. These are positive and negative attitudes. The
participants stated that, under the influence of the school administrator, the employees
generally had positive attitudes towards school culture, and thus they observed behaviors
towards contributing to the school culture. In general, it is understood from the opinions that
the undesired attitudes are also encountered from time to time. In creating a school culture, the
participants stated that the teacher is mainly in the center and that a school culture cannot be
built without the support of the teacher. The opinions related to the subject can be stated as
follows:

P3: Every teacher is in dialogue with every parent. The teacher comes to the
school and meets with the parents, so the lessons are not interrupted, and there
is a family atmosphere in the school. For example, | was very impressed with
the fact that a teacher took care of a disabled student until the evening because
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of her hospital work, and that the teacher met with her parents so that the child
could go to school.

P10: I believe that the teacher has more role in the formation and development of
this culture than the principal. 1 would like to thank the teacher who
contributed to the school culture in the teachers' board and classroom.

P11: The most important thing is that the teacher, the student, and the parents say
this is my school. We are trying to highlight the activities that they feel the
emotion of commitment to the institution. In addition, we aim to make them
individuals with high academic achievement and basic religious and national
knowledge.

Factors affecting school culture

This category also includes two categories within itself. These are parents and habits. The
participants agree that the environment is both a facilitating and a challenging factor in creating
a school culture. Considering the importance of parents and teachers in the context of school
culture, the effect of the experiences can be better evaluated. It is understood that the studies
to be carried out without the support of the teachers and parents will not contribute to the
development of the school and will hinder the open system understanding mentioned in the
administration literature. In addition to these factors, the participants emphasized that the
existing habits are determinant when they come to the school where they work. Habits, like
other factors, can be both facilitating and challenging. It is thought that these habits are one of
the points that the school administrators should take into consideration in the formation of
school culture. The related opinions can be stated as follows:

P2: The difficulty is always available. There is a habit. Because it is difficult to
change the habit, it is actually his or her truth. You have to show him or her
the truth itself, so he or she can give up his or her attitude.

P3: My teachers and my staff are the supporters for us.
P5: Some teachers are more supportive. Their support is very important.

P6: Of course there is. For example, there is a school culture, which is not easy to
change. Most of our teachers support us in changing this culture, but we also
have teachers and parents who do not. These are the problems that we usually
encounter.

P7: We have just mentioned about the presence of a team. In that sense, if the team
is insufficient, it is a problem.

P11: The wrong habits obtained in other schools, teachers, administrators, parents,
or not participating in the teamwork have negative effects.
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Project-based studies

Data on this theme were obtained from three main and five probe questions. It is understood
that three categories emerged based on the data. These are the projects, the objectives of the

projects, and the evaluation of the projects.
Projects

This category also includes two categories within itself. These are processes and content. The
participants demonstrate that the project process is both laborious, troublesome and exciting
and pleasing. The point that draws attention in the point of projects is that the participants try
to carry out the projects closely both in and out of school, inside and outside the region, both
in the country and abroad, and try to adopt the mentioned working style as a school culture.
Here, it is emphasized that the studies should be carried out with the understanding of
teamwork. The opinions of the participants can be stated as follows:

P4: In addition to the project-based school academic education, we are trying to
create a brain-centered structure, since the social sciences, where human
beings are social entities, are also prone to such a project. Therefore,
TUBITAK and European Union projects are very important for us and we are
trying to associate each student with a project. We care about each contest. We
try to motivate and raise the awareness of teachers and students and involve
them in this work.

P5: We have a project called “Become Family with Books” in our school. KPP
(Konya Plain Project) supports this. We have “The Cleanest Class” project. In
addition, we participate in projects carried out in the district.

P10: All the projects of our school are on three stages. The first one is “human
first, education first”. We want to raise our children as good people, not as
knowledge monsters. We act according to “Sensitive Family, Virtuous Child”
and “Every Child is Special” approach. In our classrooms, we do reading
activity for 15 minutes every day.

Obijectives in the projects

This category includes four categories within itself. These are correcting negative behaviors,
the need for project studies, active participation in activities, and gaining values. It is
understood that the expectations of the participants from the project studies are high. It is
noteworthy that they deal with the projects both in educational and instructional dimensions,
as well as covering the lives of students outside the school. It is understood that all these

elements make the school a habitable and willing place for all stakeholders, especially students,
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and contribute to the image of the school. Some examples related to the opinions of the
participants can be stated as follows:

P1: We have seen that if our teachers are willingly attending the meetings, seminars
and the projects, the productivity increases there.

P2: In the solution of the problems, a consensus can be provided, and the wrongs
can be seen, and the truths can be revealed. As a project, everything is for us,
for a livable future...

P5: Reading books is the basis of education. If a person doesn't read or doesn't
understand what he reads, we can't tell him any lessons.

P9: We disrupt the education part of children. We want to educate good people in
line with the curriculum. We also think that projects can contribute to
education. We do it so that they can think freely, develop their self-confidence
and develop their imagination.

P10: We think that all of our projects should be in the interest of human, children,
and community. We want to keep them alive at school.

P11: Our goal is to raise our children in accordance with national spiritual values,
to increase the academic achievement of our children, to ensure that they
understand the basic religious values in the best way, to train individuals who
fulfill their responsibilities in social life, and to obtain educational gains.

Evaluation of projects

This category also includes two categories within itself. These are emotional effect and
contribution to school culture. The participants stressed that the project process was troubled
and exciting but that all these experiences turned into happiness at the end of the project.
Positive feedback is received from the projects, and the project process is considered as an
important step towards strengthening the school culture because it is believed that the projects
benefit to the school, students, parents, and teachers. It is understood that the participants attach
importance to two points in the project studies. The first one is convincing the team members
and thus providing support to the project to be carried out, and the second is that they believe
that the projects can achieve their goals through teamwork and try to implement this. The
related opinions can be stated as follows:

P1: Preparing projects and taking part in projects is a bit troublesome. A few
people take on the tasks, and therefore these people get crushed because of
taking over and do not want to participate in the studies to be done later. We
made a nice sharing between ourselves, and everyone added something.

P4: It's about loving. If a person loves something, he or she becomes motivated.
People like to do what they love. So, we do this with volunteer groups. We are
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trying to create the infrastructure for someone to volunteer for this. Sometimes,
there are complaints about it. Fr example, I couldn't be in that group. Will a
new group be opened?

We start the project with excitement. We are experiencing some difficulties
during the project.

For example, when we started SEDEP, some of our friends opposed us. We
explained this project to our teachers and parents. Everything happens when
they believe.

Project-school culture relationship

Data on this theme were obtained from two main and two probe questions. It is understood that

two categories emerged based on the data. These are the reflections of the projects on the school

culture and resuming the gains.

Reflections of projects on school culture

This category also includes a category within itself. It is positive reflection. It is understood

that the participants agreed that the projects had a positive effect on the school culture. It is

reflected in the opinions that the projects contribute to gaining positive behaviors to students,

providing unity and solidarity, and increasing commitment to the school and harmony. It is

emphasized that the positive reflections will be the pioneer of changes and developments in the

desired direction in school culture. Opinions of some participants can be stated as follows:

P1:

P4:

P5:
P6:

P7:

In each of our projects, we have seen that our students and parents have
significantly increased their contribution to the school. We have seen that we
will bring our students to school through the projects and activities.

Of course, it further strengthens the culture and increases our ties with each
other. We get the opportunity to get to know each other closely. With the
motivation and excitement of doing the tasks, the staff is better known. They
are better committed to school culture. The main concept here is the
commitment. On this occasion, the compliance of the staff is increasing. Ties
are getting strengthened. The competition is based on very sweet rivalry.

Negative behaviors decrease.

These projects affect all stakeholders in terms of school culture. The project-
based activities led to the formation of team spirit in the school culture,
increasing the desire of the students to come to the school, and increasing the
trust of the parents to the school.

For example, consider the value of “respect”. We did it with the kids. The
students do not run out of class. They know they can hurt their friends while
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they run. They take care of their speaking to the elders. These are our
observations.

Resuming gains

This category also includes two categories in itself. These are considering as a means of
experience and considering as a means of development. The participants see what is happening
in terms of resuming gains both as an experience -individually and professionally- and
development, and they consider it appropriate to continue the enrichment in terms of both
quality and quantity. They also care about the spread of what is happening to the environment.

The opinions related to the subject can be stated as follows:

P2: We will ensure continuity.

P4: 1 think our biggest achievement is the students we graduate. We believe that they will progress much
better in their social life.

P8: We definitely share our activities with the people around us. We share everything with the county
and provincial national education directorate. We invite them, and we tell them what we can do. We are
trying to present our sensitivity.

P9: We plan to have a different activity every year. We do not want the education to be interrupted. We
continue the projects we started last year. This year, we added new ones.

P10: We want to be an effective school until the student's decision to get married. In doing so, we want
to involve our parents in the process. We want the school to be with the family, not just with the child,
and we are working on this.

P11: We must continue our work. We will continue to give importance to consultation. We need to
change what we believe is not useful. We will struggle to continue the gains.

Data obtained from Observations

The observations, which are based on the teaching and school administration experiences of
the researchers and which are expected to be made by paying attention to the situations stated
by Merriam (2014), include five points. These are the opinions of the researchers about the
participants, the attitudes of the participants towards the research and the researchers, the
examples of the participants embodying their opinions, the schools and the principal rooms
where the interviews were carried out, and other remarkable points that may contribute to the

research.

According to the observations of the researchers, the participants provide various activities and
practices in the schools where they work. These activities are both in the study schedule of the
school and added by the teachers’ board to the study schedule of the school. It is thought that

it is decisive for P8 to express his satisfaction by sharing one of his activities with the
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participants in the award ceremony. Although there is a different number and quality of
activities in each school visited, an activity and project-based school culture is in the effort to
be placed in the school. While it is expected that all schools will continue their activities within
the framework of the same legislation, the differences in the number and variety of activities
in each school are thought to be directly related to the attitude of school principals according
to the professional observations of the researchers. However, despite the differences in all
schools, it was observed that they were in an effort and search. These observations are
considered important by the researchers in terms of showing that the project and activity based

approach mentioned in the interviews are being tried to be implemented.

It is thought that meeting with the researchers and meeting them in a hospitable manner, giving
clear and sincere answers to the questions are determinant in reaching the purpose of the
research. It is thought that this was due to the fact that the researchers and participants were
colleagues and personal acquaintances. The positive communication between the researcher
and the participant provides a confidence in expressing opinions. Furthermore, the fact that the
participants stated that they wanted to be informed about the results of the research and that
they did not answer the phone calls during the interview gave a positive communication
between the researcher and the participant. These cases indicate that the interviews were

conducted in accordance with the purpose of the research.

The participants presented their opinions not only verbally but also through the records they
kept on the computer. In addition, the announcements and formal writing examples of various
studies and procedures were seen on the boards of the rooms of participants and in the teachers'
room. In addition to this, writings and visuals related to the studies carried out were also found
in the corridors and in the classrooms. However, whereas the administrative practices and
documents (teacher club distribution, list of on-duty teachers, etc.) were observed in the
executive rooms and teachers' rooms, the practices and documents related to activities and
projects (book reading contest announcement, TUBITAK project competition etc.) were
available in the corridors and classrooms. In addition, the showcases showing the successes of
the activities were found in the corridors and in the principal room. All these indicate that both
activity-based and administration-based practices are tried to be completed together and

complementary in schools.
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It was observed that the schools and administrative rooms were clean and suitable for education
and training. The fact that the staff of the school was trying to clean the whole school in two
of the schools attended for the interview supports this idea. In addition, the presence of flowers
in the administrator room and the teachers' room evoked the opinion that the tasks were done

in a comfortable environment.

In general, participants strive to create a project-oriented school culture. The fact that they are
willing to explain what they have done in their schools and their efforts willingly, share the
activities and the visuals about the gains made as a result of these activities, show the school
themselves to the researchers, and explain the situation supports the interview data obtained in

the research.

Conclusion, Discussion, and Recommendations

In this qualitative research carried out with eleven principals, the following conclusions have
been obtained by the researchers: School culture is taken into consideration to provide a
suitable environment for the educational activities and to conduct a certain order. In the school
culture, the socio-economic situation of the schools, the attitudes of the parents and the
perspectives of the administrators are the determinants of building of values and the spread of
healthy communication. Project studies are considered as very important in the schools. It is
understood that the project-based studies show a proximodistal character, both in and out of
school, in and out of the region, in and out of the country. It is also concluded that there are
various gains from the projects. These are to ensure that the desired behaviors are put into
practice by keeping the students away from the problems they may experience, to meet the
need to provide working discipline and to realize this, and to internalize the values (love,
respect, sense of responsibility, etc.) that are tried to be given in the school through the studies
that the project team will actively participate in. All projects have an individual and
professional contribution to both the school and the project team. The projects have a positive
effect on the school culture. The individual reflection of the positive effect is to give the
participants an experience with all their processes. In the professional sense, it contributes to
the development of the school and the project team since it contributes to the studies carried
out in the school and provides a learning environment. In this study, which is generally based
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on school culture and in particular on the project-based studies, it was observed that the
importance of school culture and the attempt to bring it to life through various activities such
as projects are indispensable for the development of both the school and the stakeholders. This
observation coincides with the findings carried out by Stanford (2014); Bower and Parsons
(2016); and Parwazalam, Syed Kamaruzaman, Aliza, Nor Afizah (2014) about the fact that the
school culture will contribute to the employees, as well as the motivation of the contribution to
the organization and that all these developments will contribute to the school culture in parallel
with this increase in success. The conclusion that the school administrators play an important
role in maintaining a healthy existence in terms of creating school culture is also observed in
the result of the studies conducted by Kiigiikali (2011); Melesse and Molla (2018); and Ohlson,
Swanson, Adams-Manning, Byrd (2016). According to the researchers, a good education
administrator takes the opinions of the teacher into consideration. He or she makes efforts to
make the teacher happy at school. The administrator creates a school culture based on
development through various studies including academic achievement. The relationship
between school culture and school administrator has also been examined by Fitzhenry (2010);
and Sabanci, S6nmez, Sahin and Yilmaz (2017). According to the results of the research, the
principals have an important role and contribution to school culture. This result is thought to
be similar to the conclusion in the current research that the school administrators should be a
role model in school culture. It is also thought that the result that the project-based studies
provide various benefits to the project team is in line with the research finding in the study
carried out by Yilmaz (2017) that the project studies contribute to the problem-solving ability
of the students. In addition, the conclusion that the attitudes of school administrators are
important in creating a project-based school culture coincides with the research findings
obtained in the studies carried out by Yasar (2015); and Carroll, Fulmer, Sobel, Garrison-Wade,
Aragon and Coval (2011) that the support of the school administration is also important for the

success of students in their studies.

Based on the research, the followings can be recommended for practitioners: School
administrators can focus on project-based studies in building school culture. What is obtained
from the projects can be shared with those who are willing to do the project but need guidance
on how to do it. The efforts to create a project-based culture can be supported. Project training
seminars can be organized for the teams for project-based studies. Project examples can be
shared with the institutions that are stakeholders in education. For the researchers, the
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followings can be proposed: The current research topic can be developed and explored by
including the other stakeholders in the school. The topic of the research can be discussed by
using different research methods. Since there is not enough research in the literature regarding
the relationship among the school culture, project studies, and principals, some other further

research can be done by examining this relationship.
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