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Introduction

Creativity is a concept that is frequently used particularly in education and
technology in recent years. Technology has entered individuals’ lives at a fast pace and
caused changes in their lifestyles. It has become a necessity for individuals to keep up
with the changes and to find creative ideas for the issues they encounter. Creativity is
an identifying component of human intelligence, and the power of imaginary and
symbolic thinking (Robinson, 2003, p. 131). Torrance (1998) defines creativity as seeing
the differences, making predictions on the missing pieces of the current knowledge,
hypothesizing, and as the process of testing and developing of these predictions and
hypotheses. According to Senemoglu (2015), creativity is to be able to adapt to
changing conditions, to layout ideas clearly, authenticity, and to think untraditionally
while Honig (2001) defines creativity as originality, imagination, discovering new
things, doing what is not done, and saying what is not said.

There are direct and indirect associations between creative thinking and writing
skills. Writing is one of the fundamental language skills that is used to express
emotions, thoughts, imaginations, and impressions in accordance with written
expression rules. In teaching Turkish, both as native and as a second language, writing
is a skill that is learned last and that is the most challenging.

Writing skills require the use of cognitive and psychomotor skills together due to
having multiple components such as word selection, using words in the right context,
correct grammar use, consistency, text type, theme, style, spelling rules, punctuation,
format, and good hand-writing (Cetin, 2017, p. 394). As it involves these multiple
elements, writing skills is considered to be the most challenging skill for students in
teaching Turkish both as a native and as a second language (Bagci & Basar, 2018, p.
311; Bolukbas, 2011; Cakir, 2010; Erol, 2016, p. 178; Kara, 2010; Yilmaz, 2015).

Improvement of writing skills in foreign language learning is possible through
knowing the phonetics, morphological, semantic and syntax structure of the language.
These structures of the target language should be instructed from simple to complex
over time (Cetin, 2017, p. 395). Written expression skills of students can be improved
by approaches that focus on planning the writing process and having the learner to
follow the writings with the teacher in the beginning and then gradually by himself,
and evaluate (Karatay, 2011, p. 26). That’s why it is important to use process-based
writing practices in improving writing skills. Common European Framework of
Recommendations for Languages also emphasizes utilizing process-based writing
practices (Balci & Melanlioglu, 2015).

In the process-based writing model, teaching should include triggering prior
knowledge of students on the content of a writing, organizing thoughts, creating a
writing outline, reviewing the expression in written works and evaluating (Karatay,
2011, pp. 27-28). During this process, students are supported in writing creatively
through being able to think differently by using their experiences and making
connections between events, situations, and people (Temizkan, 2014, p. 6).
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It is known that creative writing practices have an important role in revealing the
hidden and creative power in students (Gunduz & Simsek, 2012, p. 229). The purpose
of creative writing practices is to provide an environment that encourages students to
express their knowledge from their point of view and in a different way by improving
their writing skills and creativity (Gocer, 2016, p. 119). Creative writing, which is a
cognitive and psychological process, contributes to the social, psychological and
academic fields. These activities primarily prevent the alienation of the person,
increase self-confidence and give him the courage to write. Creative writing also
enriches narrative power, enhances literary pleasure and opens the way for originality.
Creative writing activities provide opportunities for educators to get to know students'
inner worlds closely and to build affection with them, as well as helping students to
know themselves. It enables students to freely express their own thoughts and is
effective in gaining the habit of respecting and accepting other people's feelings and
thoughts (Oral, 2003).

Following are things that can be said about the process of creative writing (Gocer,
2016, pp. 120-121; Ipsiroglu, 2006, p. 27; Ipsiroglu, 2007, p. 23; Maltepe, 2006, pp. 60-
61; Ungan, 2007, p. 469):

e The purpose in creative writing is not to raise writers but to allow individuals
to see the creative power in themselves.

e The fundamental condition of writing is to have a good command of the
language. It is necessary to see possibilities of the language by pushing the
limits with writing exercises because language improvement is faster through
writing.

e The focus of creative writing should be meaning and thoughts.

e Teachers should be tolerant towards students in selecting their own writing
models.

e  Creative writing should be considered as a product of imagination.

e  Creating writing products should be addressed and discussed with different
perspectives in classrooms.

e  Teachers should engage in writing activities with students.
Ipsiroglu (2006, pp. 27-30) lists the phases of writing as follows:

e  Preliminary Work (Brainstorming): Associations related to the content of
writing and the field should be triggered.

e  Preparation (Research, sorting, selecting): In the preparation phase, materials
collected during the preliminary phase are sorted and selected. Additionally,
materials that are not relevant are eliminated and the ones that are missing
are completed.

¢  Design Phase (Organization): After collecting thoughts, associations, images,
data and documents during the preliminary and preparation phases, these
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are selected, sorted, and organized in a systemic unity. In other words, a
construct is created. In this phase, questions such as ‘where do I start?, how
do I create coherence in thoughts?, how will the writing develop?, how will I
express my thoughts in order?..” are of high importance. As writing is not an
activity of writing random thoughts, it is important to plan and organize
thoughts.

o  Writing phase (shaping): After the preliminary, preparation, and design
phases, the most important phase, the writing phase, starts with shaping. In
this phase in which associative and analytic thinking are intertwined, some
writers adhere to their outlines prepared prior to writing while some do not
adhere to the outline and experience the phase like a journey.

e  Self-assessment (Critique): During the last phase following the writing phase,
the written work is evaluated. In this phase, the written text is reviewed with
a holistic view and revised as needed (Gocer, 2016, pp. 121- 122).

There are two important psychological thresholds during the use of writing skills
that are anxiety and anxiety-control phase, and motivation that is the driving force of
writing (Yalcin, 2018, pp. 372-373). Methods, strategies, and techniques used in the
writing phase should be planned and implemented to support students to control their
anxiety. A program designed accordingly would affect students’ self-efficacy
perceptions and their attitudes towards writing positively and motivate them.

It is seen in the literature that creative writing practices are effective in improving
writing skills in teaching Turkish both as a native and a second language (Alar, 2018;
Beydemir, 2010; Demir, 2011; Duran, 2010; Duru, 2014; Erdogan, 2012; Kasap, 2019;
Maltepe, 2006; Ozturk, 2007; Top, 2013; Uzun, 2015). There are very few studies on
using creative writing practices to improve writing skills in teaching Turkish as a
second language. Thus, the current study is significant as it will contribute to the field.

Purpose of the Study

The current study was conducted to identify the effects of creative writing practices
on the writing skills, writing self-efficacy, and writing anxiety of B2 level students who
learn Turkish as a second language. Within the scope of the purpose, the research
question guiding the study is “are creative writing practices effective in improving the
writing skills of students who learn Turkish as a second language?” The following
hypotheses were developed in alignment with the purpose of the study.

1. Hypothesis: There is a significant difference between the posttest scores of
the experiment group in which creative writing practices are implemented
and the control group in which traditional methods of instruction are
implemented when the sum of pretest scores of ‘self-efficacy scale’ are
controlled.

2. Hypothesis: Between the experiment group in which creative writing
practices are implemented and the control group in which traditional
methods of instruction are implemented,
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2.1. when the total pretest scores for the general (the whole scale) writing
anxiety scale are controlled, there is a significant difference in posttest
scores,

2.2. when the total pretest scores for the subscale of action-oriented anxiety are
controlled there is a significant difference in posttest scores,

2.3. when the total pretest scores for the subscale of environment-oriented
anxiety are controlled, there is a significant difference in posttest scores.

3. Hypothesis: For the ‘creative writing evaluation scale’,

3.1. when the pretest total scores of the creative writing scale are controlled,
there is a significant difference in posttest total scores between the
experiment and control groups.

3.2. when the pretest total scores of the creativity sub-scale are controlled,
there is a significant difference in posttest total scores between the
experiment and control groups.

3.3. when the pretest total scores of the text structure subscale are controlled,
there is a significant difference between the experiment and control
groups.

3.4. when the pretest total scores of the writing, punctuation and presentation
sub-scale are controlled, there is a significant difference between the
experiment and control groups.

Method
Research Design

An experimental design was used for this study to identify the effects of creative
writing practices on the written expression skills of students learning Turkish as a
second language. In experimental research, the effects of differences created by the
researcher on the dependent variable are tested. As there are two groups, experiment
and control, a semi-experimental design was used in this study. In accordance with
this design, paired groups were assigned randomly to the experiment and control
groups, and a pretest-posttest control group model was used (Buyukozturk, Cakmak,
Akgun, Karadeniz, & Demirel, 2015).

Participants

The participants of the study consisted of advanced B2 level students at Aksaray
University, Turkish Education Application and Research Center. The study was
conducted during the spring semester of the 2018-2019 academic year. Random
sampling was used to identify the experiment and control groups. While creative
writing practices were implemented in the experiment group consisting of 24 students,
methods from the Teacher Guide of Yunus Emre Institution were implemented in the
control group consisting of 25 students. The experimental methods were implemented
7 hours a week during an 8-week period.
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Data Collection

For data collection, the ‘writing self-efficacy scale” developed by Buyukikiz (2011)
to measure the writing skills of international students learning Turkish, the ‘writing
anxiety” scale developed by Sen and Boylu (2017), and compositions written by
students were used.

To identify the effects of creative writing practices on the writing self-efficacy of
students, the scale developed by Buyukikiz (2011) for students learning Turkish as a
second language was used. In developing the scale for the target group, expert
opinions were received, and analyses were completed for the pilot study. The final
scale was a 7- point Likert scale with 16 items. The coefficient of internal consistency,
Cronbach Alpha value was 0.928 for the first factor, 0.743 for the second factor, and
0.922 for the whole scale. These results indicated that the scale was reliable. The scale
was piloted with five students in the current study, and the scale items were found to
be comprehensible.

To identify the effects of creative writing practices on the anxiety level of students,
a scale developed by Sen and Boylu (2017) to measure the anxiety levels of students
learning Turkish as a second language was used. In developing the scale, first, a
literature search was conducted and then, in light of the information collected, an item
pool was developed to identify writing anxiety of students learning Turkish. The items
in the item pool were organized and a scale was created. Expert opinion was sought
for the survey. The scale was implemented with 280 students at the Aksaray University
Turkish Education Center and Yunus Emre Institution. An exploratory and
confirmatory factor analysis were conducted to identify the structure and validity of
the scale. The analyses revealed that the scale had two dimensions and 13 items with
a good fit score. The Cronbach alpha reliability coefficient of the scale was 0.84. The
two-factor structure explained 46.82 % of the total variance.

A “creative writing evaluation scale” developed by Karatay and Tonyali (2010) to
assess creative writing activities and writing skills was implemented as a pretest-
posttest. During the scale development, creative writing scales and written expression
evaluation scales from the literature were reviewed. Experts commented on the items
developed in alignment with these scales. The scale consisted of 3 sub-dimensions that
were; ‘creativity’, ‘text structure’, and ‘punctuation and presentation.” Creativity
dimension consisted of 4 items, text structure dimension consisted of 12, and
presentation dimension consisted of 4 items. In the scale developed as a rubric,
students got a score of 1, 3, or 5 for each measure. This procedure was completed by 3
experts including the author of this article. The reliability coefficient was 0.796, and
there was a positive and high correlation between the scores.

To identify the effects of creative writing practices on writing skills, composition
topics were identified by the author. These topics were implemented in the form of
pre-test and post-test. In identifying the topics, first a literature was reviewed and 20
topics for composition were identified. In determining whether these topics were
suitable for the study, expert opinions were asked. Based on the feedback received
from eight experts in the field of Turkish education as a second language, five topics
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were selected to be used in the experimental study. The topics selected were: “If you
invent something that would make your life easier, what would you do? How would
you use it?”, “What would you like to do to raise awareness in environmental issues
and global warming?”, “If you had a magic key and if this key would open all the
doors, which doors would you want to open, and why?”, “If you had a chance to be a
tale hero, in which tale would you like to be a hero, and why? What would you do in
this tale and how would your presence change this tale?”, “He waited here only for an
hour.../ complete the story activity”.

Data Analysis

The findings for each research question and sub-questions are presented under
separate headings in the findings section. Pairwise mean comparisons were conducted
to answer all research questions. Before the comparison tests were completed, the
fitness of data with the analyses were tested. First, a normality assumption was tested.
The results of normality assumptions are presented in the form of a table in the
findings section. SPSS 22.0 software was used in analyzing the data, and Excel was
used to create the graphics.

In pairwise comparisons, t-tests were completed for dependent and independent
groups because an experimental design was used in the study. In an experimental
design, individuals paired based on all characteristics are randomly assigned into
groups. There are one experiment and one control group in this design. A pretest and
a posttest were implemented to both groups. An intervention is done only in the
experiment group for the independent variable (Karasar, 2017, p. 130).

Experimental Procedures

This study aimed to identify the effects of creative writing practices on the writing
skills of B2 level students learning Turkish as a second language. The study was
conducted in the spring semester of the 2018-2019 academic year. In developing the
creative writing practices, Yunus Emre Institution Turkish Education Set B2 level
writing outcomes and the B2 writing competency of Common Application Text for
European Languages were considered. The study was conducted for an eight-week
period with an average of seven class hours per week by the researcher. The researcher
has a Ph.D. in Turkish education. In developing the creative writing activities, related
literature was reviewed. In alignment with the information obtained, the activities
were developed. These activities were presented to experts for feedback to finalize the
activities.

The procedural activities were as follows: 1. If Thad a magic wand... 2. Freewriting
(brainstorming and cluster of thoughts). 3. If I were to build a new city for myself... 4.
Writing a dialogue between a crow and a fox. 5. Writing a story departing from comics.
6. Developing a new text from another text. 7. If I come back to world as an animal. 8.
As asuperhero... 9. If Iwere invisible... 10. If I were a tale hero... 11. Life in 100 years...
12. Writing an influential letter. 13. Completing a story. 14. If I had a chance to come
back to the world... 15. Writing a story from a poem. 16. Writing a text-based on
comics. Creating an environment that students can express themselves comfortably
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was taken into consideration while developing creative writing activities. Sufficient
time was provided for students to write their texts.

Results
Test of Normality

Kolmogorov-Smirnov test results for all sub-groups were reported to test
normality. Statistical values obtained are presented in Table 1.

Table 1.

Results of Normality Tests According to Total Scale Scores of the Control and Experiment
Groups.

Test p
Group Statistical Value*
Value
Writing Self-Efficacy 0.146 0.182
Pretest Writing Anxiety 0.111 0.200
Creative Writing 0.111 0.200
Control Evaluation
Writing Self-Efficacy 0.103 0.200
Writing Anxiety 0.084 0.200
Posttest Creative Writing 0.102 0.200
Evaluation
Writing Self-Efficacy 0.189 0.026
Pretest Writing Anxiety 0.142 0.200
Creative Writing 0.127 0.200
Experiment Evaluation
Writing Self-Efficacy 0.150 0.174
Posttest Writing Anxiety 0.152 0.155
Creative Writing 0.154 0.147
Evaluation

According to the results presented in Table 1, the total scores of control and
experiment groups were distributed normally (p>.05). Independent and dependent t-
tests were completed on all groups. The results of the analyses for each hypothesis are
presented below.

1. For B2 level learners of Turkish as a second language, when the total pre-test
scores for ‘writing self-efficacy” scale were controlled, there was a significant
difference between the experiment group in which creative writing practices
were implemented and the control group in which traditional methods of
instruction were implemented.
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Table 2.

T-test Results of the Control Group for Pre-test and Post-test in the Writing Self-Efficacy Scale
Scores.
Group N Mean Standard Deviation T df p*
Pre-test 25 77 .48 10.21 "
Post-test 25 74.60 10.85 381 2 001

*Significant at the .05 level **Significant at the .01 level

The results presented in Table 2 indicated that there was a significant difference
between the pre-test and post-test scores of the control group in writing self-efficacy
(te=3.81; p<.05).

Table 3.

T-test Results of Control and Experiment Groups between the Pre-tests in Writing Self-
Efficacy.

Group N Mean Standard Deviation T df p*
Control 25 77.48 10.21 85 47 400
Experiment 24 80.08 11.24 o ‘

*Significant at the .05 level **Significant at the .01 level

The results in Table 3 showed that there was no significant difference between the
control and the experiment group in pre-test scores in writing self-efficacy (tu47=-.85;
p>.05). The control and the experiment group had similar means for pre-test scores.

Table 4.

T-test Results of Pre-test and Post-test Scores of the Experiment Group in Writing Self-
Efficacy.

Group N Mean Standard Deviation T df r*
Pre-test 24 80.08 11.24 -
Post-test 24 97.83 6.68 117323000

*Significant at the .05 level **Significant at the .01 level

The results in Table 4 showed that there was a significant difference between the
pre-test and post-test scores of the experiment group (T(3=-11.73; p<.01). This
difference was for the post-test scores of the experiment group. This indicated that
interventions implemented in the experiment group had a positive and significant
effect on the scores of writing self-efficacy.

Table 5.

T-tests Results between the Post-test Scores of the Control and Experiment Groups in Writing
Self Efficacy.
Group N Mean Standard Deviation T df r*
Control 25 74.60 10.85
Experiment 24 97.83 6.68

-898 47  .000**

*Significant at the .05 level **Significant at the .01 level
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The results presented in Table 5 showed that there was a significant difference in
post-test scores of the experiment and control groups in the writing self-efficacy scale
(Tu7=-8.98; p<.01). This difference was in favor of the experiment group. This
indicated that the creative writing practices implemented in the experiment group had
a positive and significant difference compared to the control group.

2. For the “Writing Anxiety Scale” for B2 level students learning Turkish as a
second language, when the pre-test scores were controlled, there was a
significant difference between the post-test scores in favour of the experiment

group.

Table 6.

T-test Results for the Pre-test and Post-test Scores of the Control Group in Writing Anxiety.
Group N Mean Standard Deviation T df p*
Pre-test 25 32.24 5.61
Post-test 25 3244 457 08

*Significant at the .05 level **Significant at the .01 level

According to the results in Table 6, there was no significant difference between the
pre-test and post-test scores in writing anxiety for the control group (t(4=-0.21; p>.05).

Table 7.

T-test Results for Pre-test Scores between the Control and Experiment Groups in Writing
Anxiety.
Group N Mean Standard Deviation T df p*
Control 25 32.24 5.60
Experiment 24 36.28 6.88

-2.15 47 0.370

*Significant at the .05 level **Significant at the .01 level

The results presented in Table 7 showed that there was no significant difference in
pre-test scores between the control and experiment groups in writing anxiety (tuz)=-
2.15; p>.05). The pre-test scores of the control and experiment groups had similar
means.

Table 8.

T-Test Results for Pre-test and Post-Test Scores of the Experiment Group in Writing Anxiety.
Standard

Group N Mean Deviation T df P

Genersl  pt 24w gy 0% % o0
il e 2 1 am M1 B 000t
R e o 2 moi s 0 B owr

*Significant at the .05 level **Significant at the .01 level
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According to the results shown in Table 8, there was a significant difference
between the pretest and posttest scores of the experimental group in which creative
writing activities were performed (T (23) = 5.51; p <.01). This difference was in favor
of the pretest scores of the experimental group. Accordingly, the study conducted on
the experimental group scores had a positive effect on writing anxiety scores. When
the table was examined, the writing anxiety scale of the experimental group in which
creative writing activities were carried out indicated the difference in the pre-test and
post-test scores of the action-oriented sub-dimension (T (23) = 4.41; p <.01) and the pre-
test and post-test scores of the environment-oriented sub-dimension (T (23) = 3.63; p).
<.05). This difference was in favor of the pretest scores of the experimental group.
Accordingly, the change in the experimental group scores had a positive effect on
writing anxiety environment and action-oriented subscale scores because anxiety level
decreased as expected in posttest scores.

Table 9.

T-Test Results for Post-Test Scores of the Control and Experiment Groups in Writing Anxiety.
Group N Mean Standard Deviation T df p*
Control 25 32.44 4.57 "
Experiment 24 2842 6.07 265 47 0012

*Significant at the .05 level **Significant at the .01 level

The results in Table 9 showed that there was a significant difference in post-test
scores between the experiment and the control group in writing anxiety (T 7=2.63;
p<.05). This difference was in favor of the control group. The interventions
implemented in the experiment group had a positive and significant difference
compared to the control group because the level of anxiety decreased in the
experiment group as expected.

3. There was a significant difference between the post-test scores of the
experiment group in which creative writing practices were implemented and
the control group in which traditional methods of instruction were
implemented when the sum of pre-test scores of ‘Creative Writing Evaluation
Scale” were controlled.

Table 10.

T-test Results for the Pre- and Post-Test Scores Between the Control and the Experiment Group
in Creative Writing Evaluation Scale.
Group N Mean Standard Deviation T df p*
Pre-test 25 39.68 8.81
Post-test 25 43.68 8.56

-3.36 24 0.003*

*Significant at the .05 level **Significant at the .01 level

According to the results presented in Table 10, there was a significant difference
between the pre- and post-test scores of the control group in creative writing (tp4=-
3.36; p<.05).
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Table 11.

T-Test Results for Pre-Test Scores of the Control and Experiment Groups in Creative Writing.
Group N Mean Standard Deviation T df p*
Control 25 39.68 8.80 "
Experiment 24 49.00 9.86 349 470001

*Significant at the .05 level **Significant at the .01 level

The results in Table 11 showed that there was a significant difference between the pre-
test scores of the control and experiment groups in creative writing (tu=-3.49; p<.05).

Table 12.

T-Test Results Between the Pre- and Post-Test Scores of the Experiment Group in Creative
Writing.

Group N Mean Standard t df p*
Deviation

General Pre-test 24 49.00 9.87 "

Posttest 24 8342  gog 2> 23 0000

- Pre-test 24 858 2.47 o

) Creativity Post-test 24 1617 282 -13.44 23 0.000
xS Pre-test 24 30.33 6.51

o Text Structure -21.92 23 0.000**
g _ Post-test 24 49.67 4.92
& Writing, Pre-test 24 10.08 2.67

Punctuation and -13.84 23 0.000**

Presentation Post-test 24 17.58 1.77

*Significant at the .05 level **Significant at the .01 level

According to the results presented in Table 12, there was a significant difference
between the pre-test and post-test scores of the experimental group in which creative
writing activities were performed (T (23) = - 25.17; p <.01). This difference was in favor
of the posttest scores of the experimental group. Accordingly, the change in
experimental group scores had a positive effect on creative writing scores. In addition,
when the sub-dimensions of the scale were examined, the creativity pre-test and post-
test scores of the experimental group (T (23) = - 13.44; p <.01), the text structure pretest
and posttest scores (T (23) = -21.92; p) <.01), and punctuation and presentation pretest
and posttest scores (T (23) = - 13.84; p <.01) there was a significant difference. This
difference was in favor of the post-test scores of the experimental group. Accordingly,
the change in the experimental group scores had a positive effect on the creative
writing scale and its sub-dimensions.

Table 13.

T-Test Results of the Post-Test Scores Between the Control and Experiment Groups in Creative
Writing.
Group N Mean Standard Deviation t df p*
Control 25 43.68 8.56
Experiment 24 83.42 8.08

-16.70 47 0.000*

*Significant at the .05 level **Significant at the .01 level
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The results in Table 13 showed that there was a significant difference between the
post-test scores of the control and the experiment groups (T47=-16.70; p<.01). This
difference was in favor of the experiment group. The interventions in the experiment
group had a positive and significant difference compared to the control group.

Discussion, Conclusion, and Recommendations

According to the research design, the desired analyses from pre-tests and post-tests
were completed. The findings of the analyses are presented below:

1. There was not a significant difference between the pre-test and post-test scores
of the control groups only for the second hypothesis.

2. A significant difference between the pre-test scores of the control and
experiment groups was found only in the third hypothesis. In order to
observe the effect of the interventions in groups with experimental designs,
similar pre-test scores in both groups were expected. Thus, this was provided
for the other research hypotheses.

3. Significant differences between the pre- and post-test scores of the experiment
groups as a result of interventions were only found for the first and the third
hypotheses. The significant difference for the second hypotheis was in favor
of the pre-test due to the expected decrease in the anxiety scores. Therefore,
the interventions resulted in a significant and positive effect on the
experiment groups. This change is illustrated in Figure 1.

Difference of Test Group Pre-Test and Post-
Test Scale Score Means

120

97,83

100 8 83,42
8 7
o 80
[}
> 60 49
g &9
9 40
wv

20

0

Writing Self-efficacy Writing Anxiety Creative Writing

Assessment

Scales

e=@==Pretest e=@==pPosttest

Figure 1. The Change in the Mean Scores of Pre- and Post-Test in the Experiment
Group
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As illustrated in Figure 1, the post-test scores of writing self-efficacy and creative
writing scales in the experiment group were higher than the pre-test scores while it
was the opposite in the writing anxiety scale. This was an expected outcome of the
research as a decrease in the level of anxiety was expected.

Difference of Control and Experimental
Group Scale Score Means
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Figure 2. The change in the post-test mean scores of the control and experiment groups

As illustrated in Figure 2, the post-test mean scores in the experiment groups were
higher than the control group except for the writing anxiety scale. The post-test scores
of the experiment group were lower than the control group.
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Difference in the Pre-Test and Post-Test
Mean Scores of the Experimental Group in
the Scales of Writing Anxiety Scale
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Figure 3. Change in the mean scores of the pre- and post-test of the experiment group
in the sub-scales of writing anxiety.

Figure 3 shows the change in the pre- and post-test scores of action- and
environment-oriented scale scores. The decrease in the post-test scores indicated a
decrease in the level of anxiety.
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Figure 4. Change in the Mean Pre- and Post-Test Scores of the Experiment Group in
the Sub-Scales of Creative Writing Scale.
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Figure 4 shows the change in the pre- and post-test scores of creativity, text
structure, and punctuation and presentation sub-scales of the creative writing scale.
As illustrated, there was an increase in the post-test scores in all the sub-scales.

Writing skills are the most challenging skillset for students learning Turkish either
as a native or as a second language. Departing from the current study, it can be said
that activities throughout the process would contribute to students” writing skills. In
this study, it was found that creative writing practices were effective in improving
students’ text writing and creativity levels. The presence of going outside the box,
challenging imagination, being authentic, and writing by enjoying impacted students’
development especially in the creativity dimension. The literature shows to support
that creative writing activities improve students’ creativity (Dorlay, 2018; Ozturk,
2007; Tonyali, 2010; Top, 2013).

Ozturk (2007) determined that creative writing skills improved 5th-grade students’
skills to include original (creative and extraordinary) thoughts in the texts they wrote.
It was found that the pre- and post-test scores of “originality” in the texts written by
students in the experiment and control groups were significantly different [F(1,38)
=11,39, p.<.05]. Tonyal1 (2010) found a significant difference between the pre- and post-
test scores of 6th grade students in the experiment group in which creative writing
activities were performed. These findings support the current study’s findings.
Creative writing activities are found to be effective in including original thoughts in
writing. Another study supporting our findings was conducted by Top (2013). The
researcher conducted the study with Bl and C1 level students learning Turkish as a
second language and found that there was a significant difference in post-test scores
of students who engaged in creative writing activities.

The findings of the study indicate that creative writing practices are effective in
students” written expression skills. Analyses revealed that the study was effective in
students’ text structure, punctuation, and presentation dimensions. Ozturk (2007), in
their study, found that creative writing practices were effective in students” word
choices in the texts they wrote, in improving sentence structures, reflecting
organization (introduction, body, conclusion) in order, revealing their own styles, and
expressing their feelings. These findings are compatible with the current study’s
findings. Similarly, in Tonyali’s (2010) study, there was a significant difference in the
scores for text structure, punctuation and presentation dimensions in the experiment
and control groups. In studies conducted with 5th-grade students (Beydemir, 2010)
and 6th-grade students (Korkmaz, 2015), the group that was instructed with a creative
writing approach was more successful than the group that was instructed with
traditional methods in teaching Turkish. Temizkan (2011) studied the impact of
creative writing practices on the writing skills for story-writing of higher education
students. The results of the study revealed that there was a significant difference
between the post-test scores in story-writing skills of students in the experiment and
control groups [t(29)= -5,172; p< .05]. Top, Fidan, and Gunay (2015) determined that
creative writing practices improve the writing skills of Bl and C1 level student
learning Turkish as a second language. Therefore, this study is significant as it focuses
on learning Turkish as a second language.
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According to the findings of the study, creative writing practices had a positive
impact on the perceptions of writing self-efficacy. Demir (2011) found a positive and
statistically significant relationship between the creative writing levels and
perceptions of writing self-efficacy of 8th-grade students. Korkmaz (2015) identified a
positive effect of creative writing methods on 6th-grade students” writing self-efficacy
perceptions. Meier, McCarthy and Schmeck (1984) stated that writing self-efficacy
increases the writing performance of college students. Buyukikiz (2011), in the study
they conducted, found a significant relationship between the writing skills and writing
self-efficacy perceptions of students learning Turkish as a second language.

One of the sub-questions of the research is whether creative writing practices have
an impact on students’ writing anxiety. The current study showed that the
intervention activities were effective on students” writing anxiety. There are several
studies in the literature focusing on writing anxiety which is an important factor
impacting written expression success and development (Daly & Miller, 1975;
Martinez, Kock & Cass, 2011; Yaman, 2010; Zorbaz, 2010). Daly (1985, p. 43) stated that
students who have writing anxiety do not enjoy activities related to written expression.
A high level of anxiety is one of the reasons that impact students” success in written
expression and that causes students to shy away from writing. Iscan (2015) studied
writing anxiety in students learning Turkish as a second language and found that
students had a high level of somatic and social anxiety while they had a low-level
cognitive anxiety. In a study conducted by Maden, Dincel and Maden (2015), it was
found that international students experience anxiety frequently when writing in
Turkish, and the levels of anxiety vary depending on factors such as nationality,
different alphabet, and reading habits.

Departing from the findings of the current study, it can be said that creative writing
practices are effective in the writing skills of students learning Turkish as a second
language. Based on the findings, recommendations can be made. Learning
environments should be designed for students learning Turkish as a second language
that allows them to express their opinions comfortably, express their emotions, and
allow them to enjoy writing. Methods such as active learning, collaborative learning,
or creative drama-based activities should be used effectively to improve students’
writing skills. Writing activities should be performed through a process-based
learning model. Teachers should plan this process and provide guidance to students.
In teaching Turkish as a second language, anxiety should be considered as an
important factor, and attitudes, behaviors and actions to eliminate this anxiety should
be developed during the education process. Practices to improve students’ perceptions
of writing self-efficacy would also increase their academic success. Future research is
recommended to identify the effects of creative writing practices on reading, speaking,
and listening that are fundamental language skills.
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Ozet

Problem Durumu: Yazma becerisi, hem ana dili egitiminde hem de yabanci dil olarak
Tiurkce Ogretiminde en son 6grenilen ayni zamanda en ¢ok zorlanilan bir beceri
alanidir. Yazma becerisi; kelime secimi, kelimelerin baglama uygun kullanimi, dil
bilgisi kurallarinin dogru kullanimi, anlamli bir biittinliik, tutarhilik, metin tiird, tema,
tislup, yazim kurallari, noktalama isaretleri, sayfa diizeni, giizel el yazist vb. birgok
bilesene sahip olmasi nedeniyle, bilissel ve psikomotor becerilerin birlikte ise
kosulmasini gerektirir. Bu kadar unsuru bir arada barindirmasi sebebiyle 6grencilerin
en ¢ok zorlandiklar1 bir beceri alanidir. Yabanci dil 6gretiminde yazili anlatim
becerilerinin gelistirilmesi 6zellikle o dilin fonetik, morfolojik, semantik ve sentaks
yapimini bilmekle miimkiindiir. Hedef dile ait bu yapilarin siireg icerisinde asama
asama basitten karmasiga dogru verilmesi gerekmektedir. Yazma siirecinin
planlanmasina ve asamali olarak 6grenenin yazdiklarim baslangicta 6gretmenle daha
sonra kendi kendine izlemesi ve degerlendirmesine agirlik veren, yazmay1 cesitli
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asamalardan olusan bir siire¢ olarak ele alan yaklagimlarla 6grencilerin yazili anlatim
becerileri gelistirilebilir. Bu nedenle de yazma becerisinin gelistirilmesinde siireg
temelli yazma uygulamalarimn kullanilmasi énem tasimaktadir. Diller icin Avrupa
Ortak Oneriler Cercevesi de siirec temelli yazma uygulamalarmin yapilmasimin
onemine vurgu yapmaktadir. Bu stirecte 6grencilerden sahip olduklar1 birikimi,
deneyimi kullanarak, baskalarindan farkli diisiinebilmeyi, o giine kadar aralarinda
baglantilar kurulmamus olaylar, durumlar, kisiler, varliklar arasinda baglantilar
kurarak 6zgiin yaratic1 yazmalar: desteklenir. Ogrencilerin iclerindeki gizli ve yaratici
glicli, ortaya ¢ikarmada yaratict yazma uygulamalarinin énemli bir isleve sahip
oldugu bilinmektedir. Yaratici yazma calismalarinda amag, 6grencilerin yazma
yeteneklerini ve yaraticiliklarini gelistirerek edindikleri bilgi ve birikimleri kendi bakis
acilarindan ve farkli bir bicimde ifade edebilmelerine ortam hazirlamaktir. Alanyazina
bakildiginda yaratict yazma uygulamalarinin hem ana dili egitiminde hem de yabanct
dil olarak Tiirkce ogretiminde yazma becerilerini gelistirmede etkili oldugu
gortilmektedir. Yabanci dil olarak Tiirkce ogretiminde yazma becerilerinin
gelistirilmesinde yaratic1 yazma alaninda yeterli calismalarin olmadig goriilmektedir.
Mevcut calisma bu anlamda alana katki saglayacagi icin 6nem tasimaktadir.
Arastirmanin problemini “Yaratic1 yazma uygulamalari, yabanci dil olarak Tiirkgeyi
Ogrenen Ogrencilerin yazma Dbecerilerini gelistirmekte etkili midir?” sorusu
olusturmaktadr.

Aragtirmanin Amact: Bu arastirma, yaratici yazma uygulamalariin yabanc dil
olarak Tiirkge 6grenen B2 diizeyi 6grencilerinin yazma becerileri, yazma 6z yeterlilik
algilar1 ve yazma kaygilar1 tizerindeki etkisini belirleme amaciyla yapilmustir.

Yontem: Bu arastirmada nicel arastirma yaklasimlarindan 6n test-son test kontrol
gruplu yar1 deneysel model uygulanmistir. Deneysel arastirmalar, arastirmaci
tarafindan olusturulan farklarin bagimli degisken tizerindeki etkisini test etmeye
yonelik calismalardir. Aragtirmanin calisma grubunu, Aksaray Universitesi Tiirkge
Ogretimi Uygulama ve Arastirma Merkezi'nde ileri diizey B2 basamaginda 6grenim
goren dgrenciler olusturmaktadir. Arastirma, 2018-2019 egitim dgretim yilinin bahar
doneminde gerceklestirilmistir. Katilimcilarin yer aldig iki subenin deney ve kontrol
grubu olarak belirlenmesi seckisiz yontemle gerceklestirilmistir. 24 6grenciden olusan
deney grubunda yaratici yazma uygulamalar1 yapilirken, 25 6grenciden olusan
kontrol grubunda Yunus Emre Enstitisi'ntin Ogretmen Kilavuz Kitabi
dogrultusunda dersler islenmistir. Deneysel islemler haftada 7 saat olmak tizere 8
haftada gerceklestirilmistir.

Arastirmada kullamilan veriler, Tiirkce 6grenen yabanci 6grencilerin yazma
becerisine yonelik gelistirilen “Yazma Oz Yeterlilik Olgegi”, “Yazma Kaygis1 Olgegi”
ve Ogrencilerden toplanan kompozisyonlar yoluyla toplanmistir. Verilerin
¢oztimlenmesinde arastirmanin tim problemlerinde ortalamalar aras: ikili
karsilastirmalar yapilmistir. Bu karsilastirmalar yapilmadan 6nce verilerin analizlere
uygunlugu test edilmistir. Bunun icin ilk 6nce normallik varsaymmi test edilmistir.
Normallik varsaymm sonuglari bulgular kisminda tablolastirilmistir. Verilerin

analizinde SPSS 22.0 paket programi, sonug grafiklerinin olusturulmasinda ise Excell
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kullanulmustir. Ikili karsilastirmalar icin ise bagimli ve bagimsiz gruplar igin t-testleri
yapilmistir.

Bulgular: Yazma 6z yeterlilik Slcegine gore deney ve kontrol grubunun ontest
puanlari arasinda anlamli bir fark bulunamamustir (t47=-.85; p>.05). Buna gore kontrol
ve deney gruplarimin ontest puanlarimin benzer ortalamalara sahip oldugu
goriilmektedir. Yazma 6z yeterlilik 6lcegine gore deney ve kontrol gruplarmin sontest
puanlari arasinda anlamli bir fark bulunmaktadir (t47=-8.98; p<.01). Bu farklilik deney
grubu puanlar1 lehinedir. Buna gore deney grubu tizerinde yapilan degisimleme
kontrol grubuna gore pozitif ve anlamli bir farklilik olusturmustur. Yazma kaygist
Olcegine gore deney ve kontrol grubunun 6ntest puanlar1 arasinda anlamli bir fark
bulunamamustir (tuz=-2.15; p>.05). Buna gore kontrol ve deney gruplarmin ontest
puanlarinin benzer ortalamalara sahip oldugu goriilmektedir. Yazma kaygis: 6lgegine
gore deney ve kontrol gruplarinin sontest puanlari arasinda anlamli bir fark
bulunmaktadir (t47=2.63; p<.05). Bu farklilik kontrol grubu puanlari lehinedir. Buna
gore deney grubu iizerinde yapilan degisimleme kontrol grubuna goére pozitif ve
anlamli bir farklilik olusturmustur. Ciinkii kayg: diizeyi beklenildigi gibi deney
grubunda diismiistiir. Yaratici yazma olcegine gore deney ve kontrol grubunun éntest
puanlar1 arasinda kontrol grubu lehine anlamli bir fark bulunmustur (t47=-3.49;
p<.05). Yaratic1 yazma o6lcegine gore deney ve kontrol gruplarmin sontest puanlar1
arasinda anlaml bir fark bulunmaktadir (tu7=-16.70; p<.01). Bu farklilik deney grubu
puanlar1 lehinedir. Buna gore deney grubu tizerinde yapilan degisimleme kontrol
grubuna gore pozitif ve anlamli bir farklilik olusturmustur.

Sonug ve Oneriler: Kontrol ve deney gruplarinin dntest puanlari arasinda anlaml
bir fark sadece ticiincii arastirma probleminde bulunmustur. Deneysel desenlerde
gruplarda degisimlemenin etkisinin gozlenebilmesi i¢in her iki grupta da ontest
puanlarinin benzer olmas: beklenmektedir. Buna gore bu durum diger arastirma
problemleri i¢in saglanmustir. Degisimleme sonucunda deney gruplarinin ontest ve
sontest puanlar1 arasinda sontest puanlari lehine anlamli farklar birinci ve tigtincii
arastirma problemleri icin bulunmustur. Ikinci arastirma problemi icin 6ntest lehine
bir fark bulunmustur. Bunun nedeni kayg: puanlarindaki beklenilen azalmadir. Buna
gore deney gruplarinda yapilan degisimleme pozitif yénde anlamli bir etki
yaratmustir. Deney grubunda yazma 6zyeterlilik ve yaratic1 yazma 6lgeklerinin sontest
puanlarmin ontest puanlarina gore daha yiiksek oldugu goriilmektedir. Yazma
kaygis1 olceginde ise durum tam tersidir. Arastirma sonucunda beklenilen bir
durumdur. Ciinkii kaygt seviyesinde azalma beklenmektedir. Arastirmadan elde
edilen bulgular, yaratici1 yazma etkinliklerinin 6grencilerin yazili anlatim becerileri
tizerinde etkili oldugunu gostermektedir.

Arastirmanin sonuglarindan hareketle su onerilere yer verilebilir. Yabanca dil
olarak Turkce Ogrenen Ogrencilerin 6grenme Ogretme ortamlari, 6grencilerin
duistincelerini rahatlikla ifade edebilecekleri, duygularini akict bir {islupla
anlatabilecekleri, yazmadan zevk alabilecekleri bir sekilde tasarlanmalidir.
Ogrencilerin yazili anlatim becerilerinin gelistirilmesinde aktif dgrenme, igbirlikli
dgrenme, yaratic1 dramaya dayali calismalar gibi yontem ve teknikler etkin bir sekilde
kullamlmalidir. Yazma calismalar1 stire¢ temelli 6grenme modeli dogrultusunda
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gerceklestirilmelidir. Ogretmenlerin bu siireci planlayip uygulamalar1 ve 6grencilere
gerekli rehberligi yapmalar: gerekir. Yabanci dil olarak Tiirkge 6gretiminde kayginin
onemli bir etken oldugu goriilmeli, egitim siirecinde bu kaygiy1 giderecek tutum,
davranis ve eylemler gelistirilmelidir. Ogrencilerin yazma 0z yeterlik algilarimi
artirmaya dontik calismalar, onlarin yazma akademik basarisini da artiracaktir.
Yaratic1 yazmanin diger dil becerilerine etkisi 6l¢tilebilir.

Anahtar Kelimeler: Tiirkce egitimi, yabanci dil olarak Tiirkce 6gretimi, yazma
becerisi, kaygi, 6z yeterlilik
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