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HOW ARE ELT MATERIALS CHOSEN IN HIGH SCHOOLS? SOME
SUGGESTIONS

LISELERDE INGILIZCE DERS KIiTAPLARI NASIL SECILIYOR? BAZI
ONERILER

Al ISIK "

ABSTRACT : The aim of this paper is to investigate how English language teaching materials are chosen in
Turkey. Thirty-seven schools were visited and observed for this study. The data were obtained from 107 English teachers
from private high schools, state Anatolian high schools, and regular state high schools through a questionnaire and interview.
The research indicated, rather than taking sound materials evaluation criteria into account, some non-academic factors are
considered while choosing ELT materials. Furthermore, English teachers have limited role in the evaluation process. In
addition to these findings, the method in which ELT materials should be chosen and what system should be used in the
materials evaluation process are also discussed in this paper.
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OZET: Bu aragtrmamin amaci Tiirkiye’de lise diizeyinde Ingilizce yabanci dil ders malzemelerinin nasil
segildiklerini aragtirmaktir. Veriler 6zel liselerde, devlet anadolu liselerinde ve diiz devlet liselerinde gérev yapan toplam 107
Ingilizce 6gretmeninin katilimn ile elde edilmistir. Bulgular ingilizce yabanci dil ders malzemelerinin seciminde bilimsel bir
6lciitiin kullanilmadig1 ve Ingilizce 6gretmenlerinin malzeme se¢iminde smirl1 bir rollerinin oldugunu ortaya koymustur. Bu
olumsuz bulgular iizerine ¢6ziim olarak, g¢alismanin sonunda, yabanci dil malzemelerin nasil degerlendirilebilecegi
konusunda bir sistem Onerilmistir.

Anahtar Sozciikler: Ingilizce ders malzemeleri, yabanci dil malzemesi degerlendirme, yabanci dil malzemesi
degerlendirme sistemi

1. INTRODUCTION

English language teaching (ELT) materials are of significant importance for foreign language
education. They determine the quality and quantity of input, the affective and cognitive involvement
of learners in the language learning process, what is to be taught, language teaching methodology,
syllabus organization, teacher training, and learner training (Brown, 2007; Grossman and Thompson,
2008).

Language is acquired when learners understand messages; that is, when they are exposed to
enough comprehensible samples of a language (Brown, 2007; Ellis, 2008; Krashen, 2008; 2012).
That is why choosing the appropriate ELT materials is of great importance in an EFL country like
Turkey, where ELT materials are the main means of obtaining English language input. In today’s
global world, learners have more chance to be exposed to English in their daily lives. Computers,
internet, media, and films are some means through which learners receive authentic input (Mishan,
2005). However, they are not so common yet and not everyone has access to them. Nor are they
systematically organized to facilitate language learning. Since they are authentic and have no language
teaching purpose, they are generally incomprehensible for learners. Thus the quality and quantity of
English input learners receive are generally limited with what ELT materials provide to students. It
can be concluded that EFL materials shape how much and what kind of input EFL learners are
exposed to, and consequently determine the rate and level of language acquisition to a great extent
(Brown, 1995; Graves, 2000; Krashen, 2003).

It is also pointed out that for a successful language education, affective factors are at least as
important as the input factors (Gass and Selinker, 1994; Krashen, 2003; Nunan, 1999; Richard-Amato,
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1988). It is stated that the level of interest determines the level of motivation and high level of student
interest ensures high motivation (Harmer, 2003). ELT materials, which offer instruction that is
sensitive to learners' linguistic levels, provide variety and present information in a
comprehensible and enjoyable manner, increase the involvement of learners in the teaching/learning
process and predict the success level in L2 (Hernandez, 2006). For example, a group of computer
engineering majors at an English medium university in an EFL country attend an English prep class in
order to follow the academic program. The needs of these students are focused on a specific field.
Throughout their education they will study books on computer programming and do computer related
tasks. So, the materials ought to foster the students’ academic language skills to support their
education in their field. These students not only need language skills but also initial background
knowledge and terminology in their field in order to experience a smooth transition to their subsequent
education by getting academically, cognitively, and linguistically prepared and ready for the next year.
If they study English by using general ELT materials, it is obvious that this kind of education cannot
prepare them for their subsequent education (Mishan, 2005). Thus, the match between the materials
and learners’ needs and also fosters both cognitive and affective involvement of learners and predicts
the success level in L2 (Graves, 1996; 2001; Gebhard, 1999; Richards; 2001). Hence, ELT materials
and classroom activities should meet the linguistic, cognitive, and academic levels and interests of
learners and be designed in such a way that learners can easily relate themselves to them and have
optimal exposure to L2 (Dubin and Olshtain, 1986; Yuen, 2011).

Furthermore, the research has shown that it is important to give voice to students in the
management of their learning (Breen and Littlejohn, 2000; Tomlinson, 2003). Learners are a part of
the teaching-learning process and inevitably have preferences in their language classes as all human
beings do. They are aware of their wants and when they are given a chance to verbalize them, they
can contribute a lot to the language program. This is especially true when the students actively
participate in the materials selection process thorough different means such as piloting certain parts of
ELT materials, questionnaires and interviews. They begin to believe that their ideas are valuable and
they have power over the language materials selection process. Consequently, they psychologically
take ownership of the learning process. If in fact the classroom atmosphere is created by the teacher,
the learners and the materials, the value of choosing the most relevant materials by the active
participation of learners in the materials selection process can create the most optimized learning
experience (Mishan, 2005). Students feel that the materials are not imposed on them by an authority,
but that they are the result of their choice. Hence, a kind of positive attitude towards the material can
be fostered and a close match between materials and learner characteristics can be achieved which
make classroom tasks more meaningful, purposeful, and enjoyable. It can be concluded that if a
language program is to be successful, the program must carefully take into account the means in reach
learners participate in the materials selection process.

ELT materials control input, learner involvement, and classroom activities, but what teachers do
in the classroom as well (Santos, 2006). They serve as a syllabus for many teachers. In most schools,
teachers do not have a syllabus of their own but rely totally on the course outlined by the ELT
materials. They just allot the units in those materials to certain weeks and their syllabus is ready. In
addition, ELT materials have a teacher-training role. They guide teachers, especially novice ones,
about how to present a topic, teach skills, organize a unit, and carry out different tasks. While
teaching a language, teachers tend to follow the order, approach, and pace set by ELT materials. Thus
teachers’ beliefs about language teaching and what they do in the classroom are outlined by ELT
materials. These ELT materials become the indispensable teacher trainers (Grossman and Thompson,
2008). In other words, materials form, if not dominate, the basis for language teaching methodology.
Likewise learners are also directed about how to study/learn a foreign language through direct/indirect
tasks and clues in ELT materials which are the products of certain trends and approaches in language
education. For example, if they prioritize learning strategies some tasks are inserted in materials to
develop/improve learners’ exploitation of some strategies to be successful learners. Each activity they
carry out shapes their conceptualization of language learning and how to improve language skills,
grammar and vocabulary. In short, the choice of ELT materials influences the language
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teaching/learning process and the success of an ELT program in an EFL context to a great extent
(Cunningsworth, 1995; Harmer, 2003; McGrath, 2006).

Another issue that should be tackled is the number of ELT materials that are available. There are
plenty of publishers and ELT materials in the market. This is both an advantage and disadvantage. It
can increase the likelihood of choosing the most appropriate one from among so many alternatives. On
the other hand, it increases the burden of ELT materials evaluation, because every single candidate
EFL ELT materials should be evaluated. For this reason, it becomes a must to spend a lot of time and
energy on the ELT materials evaluation process. Moreover, ELT materials are produced commercially
and target a large population of learners. They are too general and not specific to any specific group
of learners. So it is vital to select the one that meets the needs and interests of learners, fits a particular
context, and helps realize the language teaching/learning goals. It should also be kept in mind that
there are no perfect ELT materials and what is needed is to choose the one that most fits the criteria
developed by the teachers. Choosing the most appropriate one from among the many choices helps
teachers to adapt the material to their contexts with less effort (Johnson et al., 2008; McDonough and
Shaw, 1996; Sheldon, 1987; Skierso, 1991).

It is obvious that evaluating and choosing ELT materials is a scientific business and to
overcome this demanding task, a scientific criterion based on the findings in linguistics, pedagogy,
psychology, and other related fields is to be employed (Ehrman et al. 2005; Mishan, 2005). This gives
rise to the evaluation of ELT materials from different perspectives. By establishing explicit criteria for
evaluation, a basis can be provided for an informed, professional judgment and selection which
consequently influences the success in EFL classrooms. Otherwise, the wrong choice would lead to a
waste of time, energy and money. In addition, it may be demotivating for both teachers and learners
and doom EFL education to failure.

If the ELT materials evaluation is of such great importance, then how should it be carried out?
This study investigated the ELT materials selection process in high schools in Istanbul, Turkey. As a
result of this study, a framework for ELT materials evaluation is suggested.

2. METHODOLOGY
2.1. Aim
The purpose of this study is to answer the following research question:
How are ELT materials chosen in high schools in Turkey?

2.2. Subjects

For this project 37 schools in Istanbul were visited for three years. Nineteen of these schools
were private high schools and eighteen of them were state schools. Ten of the state schools are so
called Anatolian high schools. Private high schools and state Anatolian high schools emphasize
English and spend a lot of time and resources on English learning. They specify ten class hours in the
ninth grade, and four hours in the tenth, eleventh, and twelfth grades for the mastery of English. Eight
of the state schools are regular schools, which offer four class hours of EFL instruction for a week.
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Table 1. The Number of Schools and Teachers

Number of schools Number of teachers
Private high schools 19 52
State Anatolian high schools |10 37
Regular state high schools 8 18
Total 37 107

2.3. Materials

In private high schools and state Anatolian high schools commercial ELT materials were used.
International publishers such as, Oxford University Press, Cambridge University Press, Longman,
Heinemann, and Heinle and Heinle were the main producers of the ELT materials. These companies
produce materials for global use and their materials are not specifically designed for the Turkish EFL
learners.

On the other hand, in regular state high schools locally produced materials are used. These
materials are generally produced by the Ministry of National Education. Some local publishers
produce the materials in accordance with the guidelines set by the Ministry of National Education.
Hence locally-produced materials are similar in content.

2.4. Data Collection

Through the questionnaire (Appendix A) and interview, the teachers’ ideas about the ELT
materials evaluation and selection were elicited to see how the ELT materials were selected in high
schools in Istanbul. The same questions asked in the questionnaire were also addressed in the
interview to the teachers to make them elaborate on the issue. The data were collected during a three-
year period.

2.5. Data Analysis

SPSS was used to analyze the data obtained in this study. To investigate the relationship
between school type and the answers given to the questionnaire Kruskal Wallis Test was used. The
percentages related with the questionnaires and interviews were obtained by using descriptive
statistics.

3. RESULTS

To investigate if school type affects the replies given to the items Kruskal Wallis Test was used.
The results indicated that except for item twelve, which is about the relationship between the ELT
materials and syllabus, school type is in effect (p>0.01). For all other items significant differences
were elicited in teachers’ responses from different schools and school type influenced the teacher
responses (p>0.01).

Table 2. Kruskal Wallis Test Results

s1 S2 S3 sS4 S8 59 s10 | s11 S12
Chi-Square | 10.372 | 21.053 | 14.675 | 99.400 | 106.000 | 106.000 | 37.839 | 34.182 | 1.057
df 2 2 2 2 2 2 2 2 2
Qisgymp' 006| .000| .001| .000 000 000| .000| .000 589

a. Kruskal Wallis Test
b. Grouping Variable: Schools
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Table 3 indicates that in private high schools ELT materials are determined by the department
heads (56%) and school administration (33%) to a great extent. The role of the ELT teachers in this
process is only 11%. In state Anatolian high schools teachers (53%) and department heads (34%)
dominate the material election. Administration (14%) takes part in the process, too. On the other hand
in regular state high schools the Ministry of Education has full control in the process. Private high
schools tend to change ELT materials every 2-3 years. State Anatolian high schools choose the
materials every year. In regular state high schools, on the other hand, no specific duration can be
mentioned since the Ministry determines which ELT materials are used. In all three types of schools,
however, the ELT syllabus is conceptualized as dividing the number of units in ELT materials by the
number of weeks in the academic calendar and then allocating the units to weeks. Likewise for the
materials evaluation process no needs analysis was carried out and learners do not have any active
roles in the process. Besides, teachers (except for 1%) have no academic training about materials
evaluation.

Table 3. The Summary of The Results Of The Questionnaire And Interview About ELT
Materials Evaluation

State Anatolian | Regular state

Private high schools high schools high schools

Administration chooses the ELT

. 33% 14% -
materials
Depar.tment head chooses the ELT 56% 34% i
materials
Teachers all together choose the 11% 530 i

ELT materials
Teacher chooses the ELT materials - 0.2%
The Ministry of Education chooses
ELT materials

Learners get involved in materials
evaluation

Needs analysis carried out before
evaluating materials

ELT materials are evaluated

100%

- 0, -
through a criterion 0.2%
Teach_ers have trfammg about ELT 0.5% 0.5% i
materials evaluation
The frequency of ELT materials depends on the
every 2-3 years every year

Ministry
units in ELT| unitsin ELT
units in ELT materials | materials are | materials are
are allotted to weeks | allotted to allotted to
weeks weeks

selection process

How ELT materials affect syllabus

4. DISCUSSION

The results show that there are significant differences among the different high schools with
respect to the school type. The results also indicate that in private high schools teachers do not
generally choose their own ELT materials themselves. They obey the decisions of either the schools
administration or the department head. Teachers may raise their opinion in the ELT materials selection
process only when they choose ELT materials as a group. While selecting ELT materials, there are no
scientific criteria or a systematized evaluation process. Finally, the ELT materials are changed every 2
or 3 years in private high schools. On the other hand, in state Anatolian high schools teachers seem to
have more control on the materials selection process. In this school type, teachers have no individual
freedom to choose ELT materials, however they raise their voice within the group and influence what
kind of materials are selected. Like private high schools, they have no scientific materials evaluation
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criteria. Only one teacher reported that he chooses his own ELT materials based on his own criteria for
ELT materials evaluation. He mentioned that his method of choosing the best ELT material was
choosing the most economical one. Another finding is that in state Anatolian high schools they
generally change their ELT materials every year. The situation in regular state high schools is
different. They use one of the ELT materials from among locally-published materials approved and
provided by the Ministry of Education. They have no criteria for ELT materials evaluation and use the
same materials for many years.

In terms of syllabus organization, in all three types of schools there is perfect harmony. In these
schools ELT materials function as their de facto syllabus. What is done is quite simple: The number of
units in ELT materials is divided by the number of weeks (36 weeks) in the academic calendar and
then the units were assigned to each week accordingly. This process forms the basis on which they
carry out their ELT activities. Again with respect to the role of learners in the materials evaluation
process there is no difference among the schools. Materials evaluation is considered as the
responsibility of administration, department heads and/or teachers. Learner contribution is not
expected. Hence they are just the consumers of what is served to them. Moreover, in all three types of
schools materials evaluation and selection process is not handled scientifically or academically.
Nevertheless materials function as their syllabi and determine all their teaching activities.

The data given above indicates that the materials evaluation process is a subjective process
rather than an objective and scientific one. Needs analysis, which is the first step in any materials
selection, is neglected. Without taking into affect the students’ needs it is impossible to choose the
most appropriate materials. What also is disturbing is that only 1% of the teachers who participated in
this study had any training at all about materials evaluation. Since those who are choosing the ELT
materials do not have enough academic and practical knowledge about materials evaluation, they
cannot carry out needs analysis. In addition, they create no opportunity for learners to take part in the
process and they cannot develop a sound criterion for the process. In short, the way the ELT materials
selection process is undertaken seems to be inappropriate and one of the topics that must be handled
seriously in ELT in Turkey.

5. IMPLICATIONS / CONCLUSIONS

The study indicates that teachers almost have no or limited right to select their own ELT
materials although teachers are the ones who know the needs and interests of their learners and are the
ones who use those books in the language classrooms with their students. It was also reported that
there are no criteria developed for ELT materials evaluation. Some assumptions or the advertising
ability of the publishing companies influence the choice of ELT materials. Private high schools do not
change ELT materials as often as state Anatolian high schools but still change them every two to three
years. Both schools tend to choose the materials that are published more recently, most probably
because of the novelty effect - the belief that the new one is always the best. State Anatolian high
schools change ELT materials every year. They have additional concerns other than scientific ones
while choosing ELT materials. It was stated that it was their desire to have better ties with all
publishing companies. By doing so, the school received extra teaching aids or ELT materials. It is
because of this that ELT materials are changed every year. ELT materials are chosen from a different
company each year or they choose the some materials from different companies within the same
academic year. On the other hand, in regular state high schools ELT materials are provided by the
Ministry of National Education and teachers have no control on the selection process. In all three types
of schools, students have no contribution or right to choose the ELT materials they study while
learning English. No one asks for their ideas about the ELT materials or the content of the ELT
materials they study. Thus, students are just consumers who are not involved in the decision-making
processes.

What is the solution? First of all, the EFL teachers, who are the ones who teach in the classroom
and have expertise on language teaching, should be given the responsibility of choosing the EFL ELT
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materials for their students (Johnson et al. 2008; Yuen, 2011). To do this, the needs and the interests of
the students should be identified and the materials should be chosen accordingly by teachers. Since the
international commercial ELT materials are published for global use, then the EFL teachers should
adapt them to their own context. As a result, with the guidance of the needs analysis, it becomes
possible to use the most appropriate ELT materials in schools. This process is likely to help carry out
activities which are interesting, purposeful, and relevant to students’ future goals. As a result, the
language learning experience will become more meaningful and enjoyable. Consequently, with the
help of choosing the right EFL ELT materials, optimal affective context, which is vital for language
learning can be created in language classes.

5.1. Implications for Foreign Language Education

The ELT materials evaluation and selection must be carried out on a scientific basis. Data about
a particular context and group of learners needs to be collected through a carefully planned
experimental design. Considering the data, scientific criteria should be developed using the recent
findings in psychology, linguistics, pedagogy, and other related fields (Davies, 2006). This theoretical
evaluation should be supported and validated by the actual use of materials and practical data. Based
on the practical data, the adaptation process should be carried out for the materials, which are already
used, to increase their effectiveness. Finally, the following information may provide a useful
framework about the ELT materials evaluation process to use the ELT materials more effectively and
improve the quality of ELT instruction.

5.1.1. The ELT Materials Evaluation Process

The ELT materials evaluation is a scientific and ongoing process. Since every year the target
learners to whom the EFL course are offered are different, their needs and interests will be different.
Thus materials that may work well for a particular group of learners in one academic year may not
work for another group of students in another year. Moreover, teachers may come up with different
ideas about ELT materials every year (Johnson et al. 2008). Consequently, the evaluation and
adaptation process never ends (Pardo and Tellez, 2009). It should also be kept in mind that this
process is not linear, but cyclical (Brown, 1995; Graves, 2000).

The elements of the ELT materials evaluation process can be summarized as follows:
5.1.1.1. Predictive Evaluation
Form the evaluation team from both teachers and students

Since the expertise and experience of the EFL teachers are required and the needs and interests
of the EFL learners need to be identified, an ELT materials evaluation team composed of teachers and
learners can be formed. Even the school administration can be included in this group. In this way,
everyone who can influence the EFL teaching/learning process may be given an opportunity to raise
his/her voice about the ELT materials. Naturally, the ELT materials adopted compromisingly by such
a group are likely to help create optimal environment for EFL learning (Graves, 2000; McGrath, 2006;
Tomlinson, 2003).

Know the learners

To evaluate ELT materials it is necessary to know the ones who are going to use the ELT
materials (Daloglu and Isik Tas, 2007). Hence, the demographic information about learners; their
education background, language learning experience, what they bring to the classroom are all
necessary to choose the most appropriate ELT materials for a particular group of learners. In addition,
the reason why learners are learning a foreign language and what their ultimate goals are need to guide
the ELT materials evaluation process. Moreover, learner interest has to be considered (Yuen, 2011).
The degree of learner interest determines the degree of learner involvement in the foreign language
education. Hence, the information about learners is indispensable for the ELT materials selection
process (Ehrman et al. 2005; McGrath 2002; 2006; Tomlinson, 2003).
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Know teachers

Teachers are the ones who use the ELT materials in the classroom together with their learners.
They cannot use ELT materials fruitfully that they do not approve of. That is why, in the ELT
materials evaluation process there should be enough knowledge about teachers as well (Biiyiikduman,
2005; Yuen, 2011). Their theoretical and practical background about language teaching, their beliefs
about language teaching, in short, what they bring to the EFL classroom about language teaching
should be identified and a match between these and the ELT materials should be sought. Since the
degree to which ELT materials fits to their frame of reference determines the success in ELT, knowing
who the EFL teachers are is of great importance for the ELT materials evaluation process (McGrath,
2006).

Know the context

While choosing ELT materials it is a must to know the constraints of context (Kaewpet, 2009;
Pardo and Tellez, 2009; Richards, 2006). If English is the medium of instruction for just one school
subject, the needs of that subject has to be emphasized. However, if English is the medium of
instruction for all subjects in the curriculum, this also must be taken into account and the ELT
materials should be selected accordingly. When English is the school subject, then the ELT materials
evaluation becomes less complex and it is enough to focus on the EFL course only. Moreover, while
choosing ELT materials: international trend, national policy, expectations of parents, attitudes towards
the target language, time, class size, availability of materials, quantity and quality of technological
equipment are to be considered. For example, if ELT materials require heavy use of software and there
are not any or enough computers at school, that material cannot be chosen. Similarly, if ELT materials
were heavily focused on group work activities, in a class of 50 students it would be too difficult to
carry out such an activity. In short, it is essential to know the weaknesses and strengths of context in
order to choose ELT materials that best fits a particular context (Dubin and Olshtain, 1986;
Tomlinson, 2003).

Know the goals

It is also necessary to know why learners are studying English. What are they are going to do
with it? The answer to this question needs to directly affect the overall aim of the course impacting the
language skills, study skills, and knowledge base that will be taught. What kind of activities should be
used in order to reach the learners goals in learning the language? This then leads to the ELT materials
evaluation because it determines the type of tasks learners carry out and the activities students will be
engaged in to a great extent. In this way, ELT materials selection can facilitate or hinder the
fulfillment of the overall goals of the course. It cannot be overstated that choosing the right ELT
materials is vital to what extent the course goals can be realized (Kaewpet, 2009;Purgoson, 1991;
McGrath, 2006; Petter, 2000).

Develop the criteria

The above factors, the information about teachers, the information about learners, context, and
overall goal provide the basis on which evaluation is based. Without this preliminary knowledge, it is
impossible to create a sound criterion for ELT materials’ evaluation and selection (Skierso, 1991). In
other words, the starting point is to know each specific context, the learners and the learners’ goals
well. Then by using this information together with the scientific findings in the related fields, such as
linguistics, psychology, pedagogy, etc. a scientific and valid criteria for ELT materials evaluation can
be developed. Since each context and group of learners are unique, it can be concluded the criteria
developed for each specific case will be different (Graves, 2000; Petter, 2000).

Undertake external evaluation

External evaluation provides a general picture about ELT materials and is a prerequisite for a
more detailed evaluation of ELT materials. By looking at the cover pages, blurb, and introduction it is
possible to get information about required proficiency, intended age group, aim of the ELT materials,
the theory of language and language learning and the methodology of the ELT materials; and, it can be
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inferred and concluded whether the ELT materials are appropriate or not. After examining the table of
contents, page layout, pictures and drawings, and the type of interaction required, it can be decided if it
is the one which makes the learners get interested and involved in the activities. In addition, the
peripheries -audio-visual materials, teacher’s book, workbook, test booklet, software and internet
support- help teachers to see to what extent the course package supports the EFL instruction to fulfill
its intended goal(s). Based on the external evaluation, ELT materials can be eliminated or chosen for
more detailed analysis, internal evaluation (McGrath, 2002; Petter, 2000).

Undertake internal evaluation

Internal evaluation is the detailed examination of ELT materials in terms of skills, activities,
type of interaction, learner autonomy, learners’ self-assessment, unit organization, presenting content,
presenting linguistic elements, etc. by using the criteria. Consequently the candidate ELT material(s)
is/are selected for practical evaluation (McGrath, 2006; Petter, 2000).

5.1.1.2. Practical Evaluation
Piloting

No predictive evaluation is complete without actually using ELT materials to see how it works
in the classroom and to what extent it serves to fulfill the overall goal of the program. Hence, piloting
iS very important to see the practical part of the evaluation. By using the criteria, candidate books can
be determined and piloted to see whether they are appropriate for that specific context. For this reason,
several units from the beginning, middle, and end of the ELT materials should be chosen and applied
in the classroom. By using the criteria and through observation and questionnaires, data is collected.
The results of such evaluations lead to the appropriate ELT materials to be chosen (Tomlinson, 2003).

Micro analysis

A particular teaching task is selected and evaluated empirically. A particular task of special
concern or importance is chosen and with the help of quantitative and/or qualitative data collection
procedures data is collected and analyzed. Finally, conclusion and implications for language learning
are reported. Micro evaluation provides the basis for macro evaluation (Ellis, 1997).

Macro analysis

It is the overall empirical evaluation of ELT materials. It provides information if the ELT
materials has worked or not. Similar to micro-evaluation, with help of an experimental design and
qualitative and quantitative data collection procedures, data is collected and analyzed. Then the
conclusion and implications of language learning for that particular ELT materials are reported (Petter,
2000).

5.1.1.3. Overall Evaluation

The data obtained from the predictive and practical evaluation is brought together to assess the
overall value and usefulness of ELT materials. Each type of evaluation presents the usefulness of ELT
materials from a different perspective and is used to have a more valid evaluation. Overall data reveals
to what extent ELT materials meets the needs and interests of learners to reach the aim of the language
program. It can also show in what respect ELT materials should be improved (Cunningsworth, 1995;
Tomlinson, 2003; Willis, 2000).

5.1.1.4.Adaptation

All commercial materials are prepared for a general audience and no ELT materials fits to each
context completely. Therefore, ELT materials should not be used without adapting to the particular
context. But how is it carried out? The data obtained from predictive and practical evaluation reveals
the weaknesses of ELT materials, which parts of it may not and did not work. To better improve ELT
materials and adapt it to a particular group of learners and context, a series of changes and
improvements has to be carried out. This process improves the future use of ELT materials (Barrios
and de Debat, 2006; McGrath, 2006; Tomlinson, 2003).
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APPENDIX A: Teacher Questionnaire

The following questionnaire is designed to elicit information about ELT materials evaluation.
The results will be used to better the ELT materials evlauation process. Please mark your school type
and tick the appropriate box (yes or no) that describes the evaluation process in your school. Thanks
for your participation.

School type
D private high school D state Anatolian high schol D regular state high school

yes | no

Administration chooses the ELT materials

Department head chooses the ELT materials

Teachers all together choose the ELT materials

| choose the ELT materials

Learners get involved in materials evaluation

Leaner needs and interests are identified before the evaluation process

ELT materials are evaluated through a criterion

I have training about ELT materials evaluation

OO |IN|O|OIBW|IN|F-

ELT materials are selected every year

ELT materials are selected every two-three years

=
[N

ELT materials are selected every five years

[EEN
N

ELT materials determine the syllabus

Please specify additional ideas/practices concerning ELT materials evaluation (if you have any).

GENISLETILMIS OZET

Ingilizce yabanci dil egitiminde temel arag olan ve yabanci dil girdisini, dgrenci giidiilenmesini ve
ogretim yontemini dogrudan etkileyen Ingilizce ders malzemelerinin yabanci dil egitimindeki rolii
yadisnamayacak kadar onemlidir. Fakat bu konu yabanci dil egitiminde yeteri kadar vurgulanmamistir. Bu
caligmada amag, Tiirkiye’de lise diizeyinde Ingilizce yabanci dil ders malzemelerinin nasil segildiklerini
arastirmak ve bir yabanci dil malzemesi degerlendirme sistemi 6nererek bu konuya katki saglamaktir.

Arastirmaya 19 6zel lise, 10 devlet anadolu lisesi, ve 8 diiz devlet lisesi olamak iizere toplam 37 okul
katilmistir. 52 6zel lise, 37 Anadolu lisesi, 18 diiz devlet lisesi ingilizce 6gretmeni arastirmada yer almistir. Ozel
liselerde ve devlet Anadolu lislerinde 9. haftada 10 ders saati, 10., 11. ve 12. siniflarda haftada 4 ders saati
Ingilizce dersi verilemektedir.Veri toplama arac1 olarak sormacadan faydalanilmistir. Sormacada, ingilizce ders
malzemelerinin kimler tarafindan se¢ildigi, secimde hangi olgiitlerin kullanildigi, secimin ne kadar siklikla
yapildig1, se¢imde Ogrencilerin roliiniin ne oldugu, malzeme secimi Oncesi gereksinim ¢oziimiiniin yapilip
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yapilmadigi ve Ingilizce ders malzemeleri ile ingilizce izlencesi arasinda nasil bir ilski oldugu konularinda
Ingilizce &gretmenlerinden bilgi istenmistir. Sormacadaki aym1 maddeler, Ingilizce 6gretmenleri ile yapilan
goriismelerde de kullanilarak, 6gretmenlerin diisiincelerini daha iyi anlama ve verileri dogrulama amaglanmustir.
Elde edilen veriler SPSS ile degerlendirilmistir. Okul tiirleri ile verilen yanitlar arasinda bir baglanti olup
olmadig1 Kruskal Wallis Testi ile arastirilmistir. Tanimlayicu istatitik ile veriler tablolastirilmustir.

Arastirma bulgular1 ders malzemelerinin, 6zel liselerde Ingilizce béliim baskani (%56) ve okul idaresi
(%33) tarafindan, devlet anadolu liselerinde ingilizce grup 6gretmenlerinin ortak karartyla (%53), boliim bagkani
(%34) ve idare (%14) tarafindan, diiz devlet lislerinde ise Milli Egitim Bakanligt (%100) tarafindan secildigini
ortaya koymustur. Elde edilen diger bir bulgu da, 6zel lislerin Ingilizce ders malzemelerini her 2-3 yilda, devlet
anadolu liselerinin her yil degistirdikleridir. Diiz devlet liselerinde ise durum tamamen Milli Egitim
Bakanligi’nca dagitilan kitaplara baglhdir ve belirli bir siire belirtmek olanaksizdir. Ingilizce ders malzeme
seciminde ise, hem 6zel liselerde hem de devlet anadolu liselerinde, se¢im dncesi gereksinim ¢dziimlemesinin
yapilmadig1 ortaya konmustur. Elde edilen diger bir sonuc da Ingilizce ders malzemesi seciminde liselerde
bilimsel bir 6lgiitiin gelistirilmedigi ve/veya kullanilmadigidir. Her g tiir lisede tek ortak nokta olarak dikkati
ceken nokta ise, Ingilizce ders malzemelerinin aym zamanda izlence gorevi iistelendigidir. Ingilizce dersi
izlencesi ve dolayisiyla ders planlarinin ders malzemelerindeki iinitelerin, egitim-6gretim yilindaki hafta sayisina
esit olarak dagitilmasi ile olusturuldugu ortaya konmustur. Bulgularin ortaya koydugu diger bir husus da veri
toplama araclarina verilen yanitlarla, okul tiirleri arasinda anlamli farklarin olmasidir. Yani okul tiirii ingilizce
ders malzemesi se¢iminde belirleyici unsurdur.

Ortaya cikan bulgular, Ingilizce yabanci dil ders malzemelerinin, yabanci dil egitiminin basarisina
dogrudan ve ¢ok biiyiik etki eden unsurlar olamsina ragmen, bu konuda yeterli akademik ve bilimsel yaklagimin
olmadigini gdstermistir. Ingilizce yabanci dil egitimine Tiirkiye’de verilen dzel éneme, Ingilize egitimi igin
ayrilan ders saati, harcanan emek ve maddi kaynaklara ragmen, bu egtim i¢in temel olacak Ingilizce ders
malzemesi se¢imine gerekli hassasiyetin gosterilmesi diistindiiriiciidiir.

Bu bulgularin ortaya koydugu énemli sorunun ¢dziimii icin, arastirmanin sonunda Ingilzce yabanci dil
malzemelerinin nasil degerlendirilebilecegini aciklayan bir model yabancit dil malzemesi sistemi Onerilmistir.
Onerilen sistemde siire¢ 6n plana ¢ikmaktadir, diizlemsel degil dongiisel ve siirereklilik gdsteren bir sistemdir ve
Ingilizce yabanci dil egitiminde rolii olan herkesin katkist Onemsenmektedir. Onerilen sistemde 6n
degerlendirme, uygulamali degerlendirme, genel degerlendirme ve uyarlama ana unsurlardir. Sistem su sekilde
Ozetlenebilir: Degerlendirme i¢in 6n hazirlik caligmalarini ve gerekli alt yapi bilgilerinin toplandigi on
degerlendirme ilk asamay1 olusturur. On degerlendirmede, degerlendirmeyi yiiriitecek takimin olusturulmast,
ogrencileri daha iyi tanimak amaciyla dgrenciler hakkinda bilgilerin toplanmasi, 6gretmenlerin hangi kuramsal
ve uygulamali bilgilere sahip olduklarinin ortaya konmasi, 6grenme ve 6grenmenin gergeklestigi sosyal ortamin
Ozelliklerinin bilinmesi, yabanct dil egitim amacinin tam olarak ortaya konmasi, degerlendirme Ol¢iitiiniin
gelistirilmesi veya secilmesi, yabanci dil malzemelerinin dis degarlendirmesinin yapilmasi, dil malzemelerinin i¢
degerlendirmesinin yapilamast iglemleri yapilir. Uygulamali degerlendirmede ise, pilot ¢alisma ile, asil
uygulamadan once yabanct dil malzemeleri ile ilgili uygulamali c¢alisma yapilir. Ayrica yabanci dil
malzemelerindeki bazi bolimlerin ders ortaminda ya da deneysel ortamda islenerek bilimsel arastirmanin
yapildigi mikro degerlendirme ve ayni sekilde ders malzemelerinin tamaminin kullanilmasi ile makro
degerlendirme yapilir. Bu sekilde uygulamali ve bilimsel veriler 15181inda yabanci dil malzemelerinin uygunlugu
ve etkinligi arastirilir. Genel degerlendirme boyutunda ise, on degerlendirme ve uygulamali degerlendirmeden
elde edilen bulgular harmanlanarak en uygun yabanci dil malzemesi se¢imi yapilir. Her ortam 6zgiin oldugu igin,
bagkalar1 tarafindan gelistirilen malzemelerin her ortama uymasi olanaksizdir. Bu nedenle, dgerlendirme
siirecinde elde edilen veriler degerlendirilerek, yabanci dil malzmesinin kullanilacagi ortam i¢in en uygun sekle
sokulmasi i¢in uyarlama c¢aligmasi ile siire¢ tamamlanir. Fakat bu siire¢, yukarida anlatilan unsurlarin agamal1 ve
sirali olarak yiiriitiildiigii, bir kere yapilan ve biten bir 6zellikte degildir. Her 6grenci grubu 6zgiindiir ve bir
grupta isleyen bir etkinlik diger bir grupta caligmayabilir. Ayrica, en iyi degrlendirme gergek ortamda, gercek
uygulama ile yapilan degerledirmedir ve elde edilecek bulgular, yapilan gézlemler ¢ok 6nemlidir. Bu nedenle,
degerlendirme islemi yabanci dil 6grenme siirecinin her agamasinda, biitiiniinde ytiriitiilen ve siireklilik gosteren
bir nitelik tagir.
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