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ABSTRACT: This study aims to investigate how the teachers who have different background characteristics
perceive the goals and content of the English language curriculum implemented at the 6th, 7th and 8th grades of public
primary schools. The study was conducted during the 2004-2005 school year with 368 English teachers selected from the
seven regions of Turkey. The data was collected by using newly prepared questionnaires whose reliability and validity were
sustained through pilot-testing. The results revealed that the goals of the curriculum were attained at the moderate level and
there were problems with the curriculum content. The teachers’ perceptions differed according to their school location,
teaching experience and educational background. During the curriculum implementation, certain problems were encountered
due to lack of resources, students, the program itself and the classroom environment.
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OZET: Bu calismada amag, ilkogretim ikinci kademede gorev alan ve farkli kisisel 6zelliklere sahip dgretmenlerin
Ingilizce ders programlarimin amag ve icerigine iliskin algilarmi ve programi uygulanmasinda karsilastiklar giicliikleri
ortaya koymaktir. Calisma, 2004-2005 okul doneminde Tiirkiye’nin yedi bolgesinden segilen 368 Ogretmen ile
yiriitiilmiistiir. Veriler, arastirmaci tarafindan gelistirilen, gegerlilik ve giivenilirliginin pilot uygulamalar ile saglandigi
anketler araciligryla toplanmistir. Calismanin sonuglari, programin hedeflerinin orta diizeyde gergeklestigini ve programin
konular1 agisindan birtakim sikintilar yasandigmi ortaya koymustur. Ogretmenlerin programi algilayislari, bulunduklari
bolge, ogretmenlik deneyimleri ve egitim diizeylerine gore farklilik gdstermektedir. Programin uygulanmasinda kaynak
yetersizliginden, 6grencilerden, programin kendisinden ve smif ortamindan kaynaklanan birtakim sorunlar yasanmaktadir.

Anahtar sozciikler: ingilizce egitim programi, 6gretmen algilari, kisisel 6zellikler, ilkdgretim

1. INTRODUCTION

In English language education, as in any other subject, one can talk about various sorts of
curricula rather than one type of curriculum. There is the “planned curriculum” meaning what is
included in the guidelines prepared by the authorities (Oztiirk, 2003). There is the “perceived
curriculum” based on the interpretations of the teachers using these guidelines (Saylor, Alexander and
Lewis, 1978). There is also the “experienced curriculum” shaped by the interactions of teachers,
students and materials in the classroom (Oztiirk, 2003). In fact, the planned curriculum is usually
“invisible”, so there is need for continuous investigation to observe its existence (Nunan, 1993, p.
138). This becomes much more significant when there is a change in the existing curriculum.

The “perceived curriculum” is highly influenced by the personal characteristics of the
interpreter, meaning the teachers. There are studies showing the impact of certain teacher
characteristics such as gender, educational background and teaching experience on their curriculum
implementation (Baskan, 2001; Wayne & Youngs, 2003). Thus, any investigation that focuses on
teachers’ perceptions of the curriculum should consider the individual differences among them.

In Turkey, changes have been made in the English language curriculum of the public primary
schools after the acceptance of eighth year compulsory education. In this regard, English language
courses are offered as must courses starting from the fourth grade till the end of the eighth. This
regulation seems to impose continuity and integrity among grade levels in terms of curriculum goals,
contents and methodologies.

" Bu galisma {lkégretim Ikinci “Ingilizce Ogretim Programinin Uygulanmast Konusunda Ogretmen ve Ogrenci Goriislerinin
Incelenmesi” konulu doktora tezi galismasinin bir bolimiidiir
" Dr. Bagkent Universitesi, asliersen @ hotmail.com.
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In this regard, the students are expected to graduate from the public primary schools with “pre-
intermediate” level of English (MONE, 2004). In the curriculum guidelines, importance was attributed
to the four main skills which are speaking, listening, reading and writing (MONE, 2004). Besides,
comprehension and use of grammar, vocabulary and pronunciation are also prioritized (MONE, 2004).
Again, the significance of being motivated to learn and use English is also expressed. The curriculum
guidelines also include suggestions related to the methodologies. It is revealed that learner centered
approaches should be employed and collaborative learning environment should be enhanced (MONE,
2004). Suggested techniques can be listed as “question and answer, drama and role plays and language
games” (MONE, 2004). All these suggestions about the methodologies of the curriculum seem to be
consistent with the related literature that focuses on the importance of learner-centered approaches
while teaching English to young learners (Cakir, 2004; Moon, 2000; Philips, 2001).

However, research on the curriculum of forth and fifth grades have shown that the specified
goals and objectives of the curriculum were not achieved at the desired level (Biiylikduman, 2005;
Mersinligil, 2002). The main problems that hindered their achievement were stated as insufficient time
allocated for the course, crowded classrooms and scarce resources (Biiyiikduman, 2005; igrek, 2001;
Mersinligil, 2002). Another reason might be the discrepancies between the planned curriculum of the
Ministry of Education and the perceived curriculum of teachers having various background
characteristics. Actually, the same studies have revealed that teachers perceive the yearly plans, unit
plans and course books as their curriculum (Biiylikduman, 2005; Mersinligil, 2002).

All these problems raised in the studies conducted at lower grade levels might be true for upper
grade levels and needs to be examined. Again, teachers teaching at upper grade levels might be
experiencing other problems in implementing the curriculum, which needs further investigation.
Furthermore, teachers with various personal characteristics might be interpreting the planned
curriculum in different ways and this should be recognized in such a study.

2. RESEARCH QUESTIONS

The specific research questions of the following study on the English language curriculum of
the 6", 7" and 8" grades of public primary schools are as follows:

1. How do the teachers perceive the goals and content of the curriculum?

2. Do teachers’ perceptions of the curriculum goals and content differ according to their
background characteristics such as school location, education and teaching experience?

3. What kinds of problems are encountered by the teachers during the implementation of
the curriculum?

3. METHODOLOGY

This survey study was conducted with 368 English teachers implementing the English language
curriculum of the 6™, 7" and 8" grades of public primary schools during the 2004-2005 schooling
year. To determine the participants, first three cities from the seven regions of Turkey (one developed,
one partially developed and one undeveloped) and then two towns from each city (one developed, one
undeveloped) were selected considering their socioeconomic levels (DPT, 2003). Later, the
Educational Directories of each city and town were asked to administer the questionnaires with five of
the randomly selected English teachers. The data collection process was facilitated by the Education
Research and Development Directorate of the Ministry of Education (ERDD).

In this survey, newly prepared “teacher questionnaire” was used as a data collection instrument.
This questionnaire included three main sections as “personal information”, “opinions about goals and
objectives” and “opinions about content”. While the first section included close and open-ended
questions about the teachers’ personal characteristics, such as their locations of schools, teaching
experiences and educational backgrounds, the last two sections included five-point scales about the

goals and contents of the curriculum. The statements about the goals were related to those presented in
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the manual of the English Curriculum of Ministry of Education (MONE, 2004). The statements about
the content were determined considering the related literature on selection and organization of content
in English language courses (Nunan, 1989).

The reliability and validity of the questionnaire was achieved through expert opinion and pilot-
testing. The teacher questionnaire was pilot-tested with 20 English teachers teaching in 11 schools of
Ankara. During the pilot-testing, information about the respondents’ problems in answering the
questions was collected through interviews and they were rearranged considering their suggestions.
The test-retest reliability coefficient of the questionnaire was .87.

To analyze data, frequency distributions, percentages, means and standard deviations were
calculated. ANOVA was carried out to investigate whether the differences among teachers by
background characteristics were significant. The confidence level of ANOVA was established as .01.
The follow up test, Scheff¢, was also conducted to evaluate differences among the means. To analyze
the qualitative data about teachers’ problems, the data were coded under pre-determined themes and
the coded data were converted to frequencies and percentages.

4. RESULTS

4.1. Background of Teacher Participants

The demographic information about teacher participants, as presented in Table 1, reveals that
the highest percentage of them was from the Mediterranean followed by the Black Sea, Eastern
Anatolia, Marmara and Aegean, whereas the lowest percentage was from the Central Anatolia and
Southeastern Anatolia.

Table 1: Background of Teacher Participants

F %
Mediterranean 71 19.3
Black Sea 68 18.5
) Eastern Anatolia 60 16.3
Regions Marmara 56 15.2
Aegean 44 12.0
Central Anatolia 39 10.5
Southeastern Anatolia 30 8.2
Developed 131 35.6
Developmental Level of Cities/Towns | Partially Developed 131 35.6
Undeveloped 106 28.8
Female 258 70
Gender
Male 110 30
ELT 237 64.4
ELL 72 19.6
Educational Background
Other Fields 45 12.2
Other Languages 14 3.8
1-5 236 64.0
) . 6-10 58 15.8
Teaching Experience 11-15 23 63
16-20 21 5.7
20 —more 30 8.2




126 A. ERSEN YANIK | H. U. Egitim Fakiiltesi Dergisi (H. U. Journal of Education), 35 (2008), 123-134

The percentages of teachers from the developed and partially developed cities and towns were
equal and formed the greatest number of participants than those of undeveloped ones. Majority of
these teachers were females and graduates of English Language and Teaching (ELT) departments of
various universities in Turkey. There was also nearly one-fifth who graduated from English Language
and Literature (ELL) departments and few who were the teachers of other fields such as math and
chemistry, or teachers of other languages like German and French. Majority of these teachers had 1 to
5 years of experience, followed by teachers with more than 10 years of experience and teachers with 6
to 10 years of experience.

4.2. Teachers’ Perceptions of Curriculum Goals

The mean scores obtained for the curriculum goals reveal that the majority were accomplished
almost at a moderate level (see Table 2). Specifically, phonological knowledge such as pronouncing
words (47.9%), and the skill of formulating sentences by using the newly learned grammatical
structures (45.3%) and vocabulary items (45.2%) were sometimes attained. On the contrary, teachers
believed understanding vocabulary items (53.5%), comprehending grammatical structures (47.9%),
reading (52.5%), and transforming sentences into various forms (49.7%) were usually achieved.

Actually, the students could comprehend the contents, but they had difficulties in applying them
by using the three main skills, listening, speaking and writing. As for the listening skill, 48.2% of the
teachers stated that it was achieved; however, there was still 33.2% claiming that it was sometimes
attained. Again, 43.2% of the teachers informed their students could speak in English, but 34.6%
believed their students could sometimes do so. Likewise, 39.1% of the respondents stated that their
students were sometimes able to write in English, yet there was 46.6% disagreeing with them.
Actually, writing was claimed to be the least attained one.

Finally, most of the teachers believed the goals related to the motivational intensity were
achieved more when compared with those about the attainment of certain skills. In fact, the majority
stated that their students were motivated to learn English (63.8% always/ usually).

Table 2: Teachers’ Perceptions of the Attainment of Curriculum Goals

Goals of the Curriculum % Mean | N
A U S R N

Pronouncing words 1.4 355 | 479 14.9 3 2.8 363

Understand{ng the meanings of 10.9 535 | 306 50 i 23 359

vocabulary items

Forming sentences by using the 60 | 317 | 452 | 154 |17 | 28 359

vocabulary items (oral/ written)

Understanding the grammar 12.7 479 | 32.8 5.8 .8 24 363

Forming sentences by using the 74 | 337 | 453 | 119 |17 | 27 | 362

grammatical structures (oral/ written)

Transforming sentences into various 10.8 497 | 251 13.0 14 25 362

forms

Understanding a listening text 10.6 37.6 | 332 15.3 33 2.6 359

Speaking in English 7.2 38.0 | 34.6 18.2 2.0 2.7 358

Understanding a reading text 13.8 525 | 279 5.5 3 2.3 362

Writing in English .8 13.5 | 39.1 37.8 8.8 34 362

Using spelling and punctuation 5.5 34.6 | 39.1 19.1 1.7 2.8 361

Doing dictations 1.9 205 | 454 20.1 3.1 2.9 359

Being motivated to learn English 19.2 446 | 27.0 9.2 - 23 359

A= always, U= usually, S = sometimes, R = rarely, N= never
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4.3. Teachers’ Perceptions of Curriculum Content

Mean scores for each statement measuring the teachers’ opinions about the contents reveal that
they either agreed on or felt undecided about most of them (see Table 3). Most of the teachers believed
frequently used vocabulary was covered (80.1% agreeing/ strongly agreeing), grammar content was
sequenced appropriately from simple to difficult (75.8% agreeing/ strongly agreeing) and was
comprehensible (69.1% agreeing/ strongly agreeing)

The majority thought the reading/ listening tasks aimed to test comprehension (70.7% agreeing/
strongly agreeing) and practice grammar (66.5% agreeing/ strongly agreeing). Again, more than half
found the reading/ listening texts comprehensible (57.5% agreeing/ strongly agreeing), and the
speaking activities applicable (56.4% agreeing/ strongly agreeing).

The teachers were divided in their perceptions of content on five of the statements. While nearly
half believed vocabulary activities were interesting for the students (47.7% agreeing/ strongly
agreeing), close to one third either disagreed or strongly disagreed with this (32.4%). Similarly, a little
more than one third believed grammar activities encouraged oral practice (39.5% agreeing/ strongly
disagreeing), whereas the other one third did not feel so (36.7% disagreeing/ strongly disagreeing).
Although some teachers found the writing activities boring (43.2% disagreeing/ strongly disagreeing),
there were others finding them interesting (31.7% agreeing/ strongly agreeing). Likewise, some
teachers felt the reading/ listening texts were not interesting for the students (40.7% disagreeing/
strongly disagreeing), but nearly one third thought the opposite (36.7% agreeing/ strongly agreeing).

The main contradiction was on the authenticity of speaking activities and applicability of
writing activities. Although a little less than half stated that speaking activities were applicable to real
life situations (47.1% agreeing/ strongly agreeing), almost one third disagreed with this (30.2%
disagreeing/ strongly disagreeing). Similarly, a considerable percentage claimed writing activities
could be performed by the students (46.9% agreeing/ strongly agreeing), but some did not feel so
(28.9% disagreeing/ strongly disagreeing).

Table 3: Teachers’ Perceptions of Curriculum Content

Statements on Content % Mean | N
SA A U D SD

Vocabulary items are frequently used 143 | 658 |99 6.6 33 122 363
Vocabulary activities are interesting 6.4 413 | 199 (294 |30 |28 361
Grammar activities are for oral practice 7.0 325 [ 238 305 |62 |3.0 357
Grammar contents are comprehensible 7.8 613 | 125 | 153 |31 |25 359
Grammar contents are sequenced from simple 165 1593 |92 125 |25 |23 359
to difficult

The reading / listening texts are interesting 2.5 31.7 1 25.1 [325 |82 |31 363

The reading / listening texts are comprehensible | 4.7 52.8 1224 162 |39 |26 362
The reading/ listening texts are used to practice 3.0 85 1170 1123 |42 |26 359
the language structures

The activities of the reading/ listening texts are
designed to test comprehension

8.3 624 | 149 | 133 | 1.1 |24 360

Speaking activities are authentic 4.2 429 227 |258 |44 |28 361
Speaking activities can be performed by the 53 s11 1228 1186 122 |26 360
students

The writing activities are interesting 2.5 292 [ 251 365 |67 |32 359

Writing activities can be performed by the
students
SA=strongly agree, A= agree, U= undecided, D= disagree, SD=strongly disagree.

3.6 433 1242 |233 |56 |28 360
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4.4. Differences in Teachers’ Perceptions of Curriculum Goals and Content by
Background Factors

The results of ANOVA showed that while teachers’ location of school and experience were the
factors differentiating their perceptions of the attainment of curriculum goals, education was the only
factor differentiating their perceptions of content.

As shown in Table 4, the teachers in Central Anatolia differed significantly from the teachers
working in other regions, especially Marmara and Mediterranean, regarding the achievement of
forming sentences (p=.006), speaking (p=.005), reading (p=.002), and using mechanics (p=.001). In
fact, the follow-up test, Scheff¢, revealed that the teachers in Central Anatolia region differed from
those in the Marmara Region as they believed speaking was attained more (p=.048). Contrary to the
teachers in the Mediterranean Region, these same teachers claimed forming grammatically accurate
sentences, reading, and using mechanics were achieved more (p=.023, p=.006, and p=.027,
respectively).

Table 4: Differences in Teachers’ Perceptions of Curriculum Goals by Location of School

Region Mean SD N
Marmara 2.50 | .72 54
Aegean 2.64 | .87 44
Forming sentences by using the grammatical | Mediterranean 243 | .88 67
structures accurately (oral/ written) Central Anatolia 3.08 |1.09 |39
F(6,355)=3.087 p=.006 East Anatolia 2.77 | 91 60
South East Anatolia | 2.63 | .85 30
Black Sea 2.74 | .66 68

Total 2.67 | .84 362
Marmara 2.50 | .67 54
Aegean 2.59 .92 44
Mediterranean 2.55 |91 66
Speaking in English Central Anatolia 3.18 | .98 38
F(6,351)=3.164 p=.005 East Anatolia 2.88 | 1.01 |59
South East Anatolia | 2.62 | .98 29
Black Sea 2.66 | .84 68

Total 2.70 |.92 358
Marmara 2.18 |.70 55
Aegean 2.14 | .82 44
Mediterranean 2.09 |.69 67
Understanding a reading text Central Anatolia 2.74 | .85 39
F(6,355)=3.575 p=.002 East Anatolia 230 |.75 59
South East Anatolia | 2.30 | .88 30
Black Sea 224 .72 68

Total 226 |.78 362
Marmara 2.77 | .89 53
Aegean 2.64 | .87 44
Mediterranean 2.60 | .82 67
Using mechanics (spelling/ punctuation) Central Anatolia 326 | .94 39
F(6,354)=3.760 p=.001 East Anatolia 2.63 .90 60
South East Anatolia | 3.10 | .89 30
Black Sea 271 | .77 68

Total 2.77 | .88 361

Mean Scores are based on a five point scale; 1= always, 2= usually, 3= sometimes, 4= rarely, 5= never
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Experience was the other factor creating differences in the teachers’ perceptions of the
curriculum goals (see Table 5). Teachers with 1 to 5 years of experience differed significantly from
others regarding the goals, pronunciation (p=.000), listening (p=.000), speaking (p=.000), reading
(p=.005) and writing (p=.000). The follow up test, Scheffé, revealed that teachers teaching 1 to 5 years
seemed to perceive that the goals related to pronunciation and listening were attained more when
compared with the teachers with more than 6 years of experience. Also, teachers with 1 to 5 years of
experience believed that speaking and writing were achieved more in comparison with the teachers
having 16 to 20 years of teaching experience (p=.009 and p=.020, respectively).

Table 5: Differences in Teachers’ Perceptions of Curriculum Goals by Experience

Experience | Mean | SD N
1-5 297 71 235

6-10 2.54 .66 56

Pronouncing vocabulary items 11-15 2.32 .57 22
F(4,358)=15.836 p=.000 16-20 2.38 .50 21
20-more 2.24 Sl 29
Total 2.717 72 363
1-5 2.85 .99 233

6-10 2.33 .92 55

Understanding a listening text 11-15 2.14 .85 21
F(4,354)=9.547 p=.000 16-20 2.00 .55 21
20-more 2.28 .70 29
Total 2.63 .98 359

1-5 2.85 .94 231

6-10 2.54 .97 56

Speaking in English 11-15 2.48 .68 21
F(4,353)=5.741 p=.000 16-20 2.10 77 21
20-more 2.38 .49 29
Total 2.70 .92 358
1-5 2.36 .81 234

6-10 2.14 .67 56

Understanding a reading text 11-15 2.09 75 22
F(4,357)=3.827 p=.005 16-20 1.81 .60 21
20-more 2.10 .62 29
Total 2.26 77 362
1-5 3.56 .85 234

Writing in English 6-10 320 20 36
F(4,357)=6.272 p=.000 1-15 3.09 | 81 | 22
16-20 2.90 .54 21

20-more 3.14 .79 29
Total 3.40 .86 362

Mean Scores are based on a five point scale; 1= always, 2= usually, 3= sometimes, 4= rarely, 5= never
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Table 6: Differences in Teachers’ Perceptions of Content by Educational Background

I[Educational Background Mean SD N
English Language Teaching 2.26 95 231
English Language and Literature 2.33 1.05 69

The.feading /listening texts |"Other Languages (e.g. German, French) 2.21 .80 14
are interesting

F(3,359)=4.596 p=.004

Other Fields (e.g. Chemistry, Maths, etc.) | 2.11 91 45
Total 2.25 .96 359

Mean Scores are based on a five point scale; 1= strongly agree, 2= agree, 3= undecided, 4= disagree,
5= strongly disagree

Table 6 displays the relationship between the departments from which teachers graduated and
their perceptions of content. The test was significant only on dependent variable, the reading and/or
listening texts are interesting for the students (p=.004) proved by the follow up test Scheffé, as it
indicated that teachers of other fields seemed to perceive that these texts were interesting as opposed
to the teachers from ELT and ELL departments of universities (p=.004 and p=.035, respectively).

4.5. Problems Encountered by Teachers during Curriculum Implementation

When the teachers were asked to provide information about their problems in implementing the
curriculum, 84.5% complained about lack of materials, 63.9% about the course book, 56.3% about the
students, 48.4% about the curriculum and 25.3% about the classroom environment (see Table 7).

Majority of the teachers complaining about materials revealed that their schools were in short of
audio materials such as cassettes, CDs, VCDs, tape recorders and video players (64.1%). There was
also 44.3% revealing that they did not have readily available visual materials such as OHPs, pictures
and flashcards. In addition, 37.8% claimed they had problems in providing their students with
supplementary materials to practice the language skills due to the shortage of other resource books,
story books and even dictionaries.

The teachers also complained about the course book and 42.1% claimed that the books were not
communicative enough. In fact, they said, “the book leads to memorization as it involves a lot of
mechanical exercises and activities.” Moreover, according to 34.8%, there was too much unknown
language in the reading texts. They said, “Although certain grammatical structures are not explained in
the unit, they appear in the text.” They also added, “Some texts involve too much unknown words.”
There was also 31% stating that there was insufficient number of exercises to practice grammar and
vocabulary. Besides, 23.6% complained about the physical layout of the book. They said, “The course
book is not as colorful as other commercial books... It is not full of pictures, and it has serious
problems with print quality.” According to 21.7%, another problem with the book was the grading of
contents. In short, the teachers informed, “The grammar contents logically irrelevant are sequenced
one after the other, and the units are not thematically related to one another.” In relation to this, 19.8%
found the reading passages unauthentic, boring and long, and 17.8% complained about not having
explanations for grammatical structures. Finally, 14.1% admitted that the course book was unsuitable
for their students’ English levels.

The main problem with the students was their lack of interest in the lesson (42.4%). These
teachers stated that especially the 8" graders did not pay attention to the lesson as English was not
assessed in the national exams. 37.5% of the teachers also informed, “The students can’t perform
reading and writing skills even in Turkish.” In addition 35.9% complained that some students lacked
the needed grammar and vocabulary background knowledge in English.

A considerable percentage of teachers complaining about the curriculum stated that it was
overloaded (40.8%). 35.1% also revealed that the focus of the curriculum was on the development of
grammar and vocabulary rather than the skills. In fact, it was stated, “There is little or no opportunity
provided for the development of especially listening, speaking and writing.” Some of those teachers
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complaining about the overloaded curriculum content also claimed that no time was left for review and
practice (23.1%). Besides, 13% mentioned that there was need for continuity in the curriculum. In
other words, teachers believed, “The contents should be repeated in each grade so that students will
not forget the previously studied language structures.”

Finally, almost all the teachers having problems with the classroom environment complained
about crowded classrooms (22.3%). According to them, “Crowded classes mainly restrict the
implementation of listening and speaking activities.” There were also teachers saying, “Since our
classes are very crowded, we spend too much time to give feedback to students’ writing and to read
the exams.” Another problem was having students of various levels in the same classroom (15.2%).

Table 7: Problems Encountered by Teachers While Implementing the Curriculum

F %

Lack of support in terms of materials and equipment 311 84.5
Lack of audio materials 236 64.1
Lack of visual materials 163 44.3
Lack of supplementary materials to develop the language skills 139 37.8
Problems resulting from the course book 235 63.9
Lack of communicative tasks and activities 155 42.1
Having unknown language within the texts 128 34.8
Inadequate number of grammar and vocabulary exercises 129 31.0
Physical layout 87 23.6
Grading of content 80 21.7
Long and unauthentic passages 73 19.8
Not having explanations for grammatical structures 62 17.8
Unsuitable for students’ English level 52 14.1
Table 7 (continued) F %

Problems resulting from the students 207 56.3
Lack of interest in learning English 156 42.4
Inability to perform reading and writing skills even in Turkish 138 37.5
Lack of background in English (i.e. vocabulary, grammar) 132 35.9
Problems resulting from the curriculum 178 48.4
Loaded curriculum content 150 40.8
Ignorance of certain skills (i.e. Listening, speaking, writing) 114 35.1
No time left for review and practice 85 23.1
No repetition of content in 6™, 7" and 8" grades 48 13.0
Problems resulting from the classroom environment 93 25.3
Crowded classrooms 82 223
Having students of different levels in the same classroom 56 15.2

The total number of responses may exceed the total number of respondents due to multiple responses.
5. CONCLUSION AND SUGGESTIONS

In conclusion, majority of the English language curriculum goals at the sixth, seventh and eighth
grades of public primary schools were achieved at a moderate level. This result seems to be in line
with the results of the studies conducted at lower grade levels (Biiyiikkduman, 2005; igrek, 2001;
Mersinligil, 2002). Actually, the results revealed that grammar, vocabulary and reading were attained
more than listening, speaking and writing as more time was allocated to these skills in the program.
Still, according to the majority their attainment was not at the desired level. In fact, it was observed
that while revealing their perceptions of curriculum goals and content, the teachers were evaluating the
course books suggested by the Ministry of Education. This is quite normal in a case where they were
not provided with a written curriculum (Nunan, 1993). Thus, it could be stated that there is need for
providing teachers with written curriculum guidelines where the goals, contents and methodologies of
the courses were clearly stated. One way to do this is to supply schools with those guidelines so that
teachers can refer to them. Another way could be posting them on the web-site of the Ministry of
Education. A better way could be reconsidering the course books and making changes in them.
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As for the course books, the teachers had doubts about the quantity and variety of the
vocabulary and grammar exercises in them. They also complained about the motivational level of the
speaking and writing activities together with the listening/ reading texts. These problems might
definitely be the most important reasons affecting the achievement of four main skills (reading,
writing, speaking and listening). Actually, there is tremendous amount of literature focusing on the
importance of teaching the four main skills in an integrated way with communicative tasks and
activities such as games and role-plays (Cakir, 2004; Moon, 2000; Philips, 2001). Again, young
learners tend to forget what they have learned easily, so there is need for continuous revision and
practice of the language items (Cakir, 2004; Moon, 2000; Philips, 2001). Actually teachers have
already complained that their students lacked the needed background in English in terms of grammar
and vocabulary. Thus, in an attempt to revise the course books or the program, attention should be
paid for integration and continuity.

It is known that English can be attained better in suitable contexts (Nunan, 1993) and this
context can be created by means of texts with interesting topics and audio-visual materials like tapes,
videos, pictures and posters (Cakir, 2004; Moon, 2000; Philips, 2001). However, teachers mentioned
that their schools lacked those facilities. Hence, the physical qualities and facilities of the schools
should be improved by providing the necessary audio, visual and supplementary materials that
facilitate the teaching and learning of English. If it is not possible to spare a budget for this, the
schools can be provided with internet facilities at least for the teachers who can be trained to produce
their own materials.

Crowded classrooms and having students with various English levels in the same classroom
were other problems raised by the teachers. Therefore, having practical suggestions for the crowded
classrooms and mixed-ability groups on these web-sites are assumed to overcome those problems.
Actually, the related literature states that having students with varying English levels in the same
classroom is inevitable and could also be reasonable (Copur, 2005; Dellicarpini, 2006). To overcome
the problems of such classes, teachers may have contingency plans for early finishers and they might
differentiate their tasks so that each will appeal to different types of learners (Copur, 2005;
Dellicarpini, 2006).

The teachers mainly complained about that their students were not independent learners who
studied regularly for the course. In relation to this problem, the teachers should consider that the
learners might not be aware of their own learning styles. Simply, the students might not know how to
study English. Thus, teachers should either vary their teaching styles to meet the learning styles of
their students or they should change the unconscious learning styles of the learners to conscious
learning strategies (Hismanoglu, 2000; Littlewood, 2000; Zhenhui, 2001). In brief, teachers should
help their students by teaching the strategies of successful language learners.

Finally, the results revealed that these are the common problems of teachers all over Turkey,
from west to east and from north to south. This is in accordance with the expectations as the
conditions of public primary schools are more or less the same (Baskan, 2001). However, teachers’
location of school, experience and education were still the factors affecting their perceptions of the
attainment of curriculum goals. Specifically, the teachers in Central Anatolia and teachers with 1 to 5
years of experience seem to perceive some of the curriculum goals such as pronunciation, listening,
reading, speaking and writing were attained more. One main interpretation of this finding could be that
teachers with 1 to 5 years of experience may be too novice to fully grasp the curriculum and the
factors affecting its implementation. Again, since teachers with 1 to 5 years of experience are new
graduates, they might be using the recent methodologies and techniques more than the experienced
ones. Furthermore, most of the teachers attending from Central Anatolia might be novice so that there
might be a parallelism between these two variables. In relation to educational level, teachers of other
fields seem to perceive that reading/ listening texts are interesting for the students. This might be
attributed to these teachers’ being unknowledgeable about the kinds of texts suitable for the teaching
and learning of English.
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GENISLETILMIiS OZET

Herhangi bir egitim ortaminda, tek bir programdan ziyade, “planlanan” ve ‘“algilanan”
programlardan bahsedilir. “Planlanan” program, egitim otoriteleri ve alanda uzman kisiler tarafindan
hazirlanan, yazili dokiimanlarda da yer alan programdir (Oztiirk, 2003). Bu program, ¢ogunlukla
programi kullananlar tarafindan ya “bilinmemekte” ya da “yorumlanarak” uygulanmaktadir (Nunan,
1993). Dolayisiyla ““algilanan” program, kullanicilarin yorumlar: ile olugmaktadir. “Algilanan”
program, deneyim, yas, cinsiyet, egitim durumu gibi kullanicilarin kisisel 6zelliklerine gore de
farkliliklar gosterebilir (Baskan, 2001; Wayne & Youngs, 2003). Bu nedenle, bir egitim programinin
incelenmesi veya degerlendirilmesi esnasinda, farkli 6zelliklere sahip kullanicilarin o programi nasil
yorumladiklarina dikkat etmek ve uzmanlarin gabalarinin anlagilip anlagilmadigina bakmak gerekir.
Ozellikle, Tiirkiye gibi Ingilizce egitiminde program hedeflerinin tam olarak edinilemedigi ve
Ogretmenlerin program olarak yillik planlart ve ders kitaplarimi algiladiklar1 ortamlarda bu tarz
arastirmalar daha da 6nem kazanmaktadir (Biiylikduman, 2005; Mersinligil, 2002).

Bu cgaligmada amag, ilkdgretim ikinci kademede gorev alan ve farkl kisisel ozelliklere sahip
ogretmenlerin, Ingilizce ders programlarinin amag ve igerigine iliskin algilarini ve programin
uygulanmasinda karsilastiklari giiclikleri ortaya koymaktir. Calisma, tim Tirkiye’den secilen 368
Inglhzce dgretmeni ile yiiriitiilmiistiir. Orneklemin belirlenmesinde birden fazla yéntem kullanilmustir.
IIk olarak, sosyoekonomik gelismislik diizeyinin Ingilizce Ogrenimine etkisi goz ©Oniinde
bulundurularak, Tiirkiye’nin yedi bolgesinden bir gelismis, bir orta derecede gelismis ve bir az
gelismis olmak iizere ticer il ve bu illere baglh ikiser ilge (bir gelismis ve bir az gelismis) se¢ilmistir
(DPT, 2003). Daha sonra, belirlenen il ve ilgelerin egitim miidiirlerinden bagl bulunduklart bélgeden
beser 0gretmeni belirlemeleri istenmistir. Veri toplama araci olarak gegerlilik ve giivenilirligi pilot


http://dpt.gov.tr/bgyu/html

134 A. ERSEN YANIK | H. U. Egitim Fakiiltesi Dergisi (H. U. Journal of Education), 35 (2008), 123-134

uygulama ile saglanan anketler kullanilmistir. Besli gosterge ¢izelgesi olarak hazirlanan anket sorulari
belirlenirken Milli Egitim Bakanliginin Ingilizce egitim programindan ve ilgili literatiirden
yararlanilmigtir (MONE, 2004; Nunan, 1993).

Sonuglar, ilkdgretim ikinci kademe Ingilizce ders programindaki hedeflerin orta derecede
edinildigini gostermistir. Her ne kadar, telaffuz, kelime, dilbilgisi ve okuma becerileri konugma,
dinleme ve yazma becerilerine kiyasla daha ¢ok edinilse de halen istenilen diizeyde
gelistirilememektedir. Yine 6gretmenlere gore dgrencilerin Ingilizce dgrenmeye istekli olmalari gibi
duyugsal hedefler belirli bilgi ve becerilerin &grenilmesine dayanan hedeflere karsin daha cok
gerceklesmektedir. [lkogretim ilk kademe Ingilizce ders programlar igin yiiriitiilen ¢aligmalarin isaret
ettigi gibi bu kademedeki Ogretmenler de program olarak yillik planlart ve ders kitaplarin
degerlendirmektedir (Biiylikduman, 2005; Mersinligil, 2002). Bu baglamda, dersin konular1 hakkinda
cesitli siipheleri vardir. Ornegin, kelime ve dil bilgisine yonelik calismalar say1 ve cesitlilik agilarindan
yetersiz bulunmaktadir. Yine 6gretmenler, programda yer alan kelime, dil bilgisi, konugma ve yazma
caligmalar1 ile okuma ve dinleme metinlerinin 6grencilerin ilgilerini ¢ekmekten uzak olduklarii
savunmaktadirlar. Aslinda, temel sorun programin hedeflerinin ve/ veya konularinin c¢ok fazla
olmasidir. Bu nedenle sinifta yeteri derecede pratik ve tekrar yapmaya firsat kalmamaktadir.

Ogretmenler programi uygularken materyal eksikligi, ogrencilerin dersle yeteri kadar
ilgilenmemeleri, siniflarin kalabaliklig1 ve siniflarda ¢ok farkli diizeylerde 6grencilerin bulunmasi gibi
sorunlarla da karsilagmaktadirlar. Burada 6gretmenlerin materyal eksikliginden kast1 video, teyp,
kaset, CD, DVD gibi cihazlar ile resim ve fotograf gibi gorsel materyallerdir. Ogretmenlere gore
ogrenciler her ne kadar dersteki ¢aligmalarla ilgilenseler de eve gittiklerinde Ingilizce’ye yeteri kadar
zaman ayirmamakta ve hatta 6devlerini dahi yapmamaktadirlar. Ayni zamanda baz1 6grenciler gerekli
kelime ve dil bilgisi bilgisine sahip degillerdir. Siniflarin kalabaliklig1 6zellikle dinleme, konusma ve
yazma becerilerinin gelistirilmesini hedefleyen 0grenci merkezli ¢aligmalarin yiiriitiilmesini
engellemektedir.

Ogretmenlerin programin hedeflerinin edinilmesine yonelik gériisleri calistiklart bdlge, ve
ogretmenlik tecriibelerine gore farklilik gdstermektedir. Ozellikle I¢ Anadolu bolgesinde calisan ve
Ogretmenlik tecriibesi 1 ila 5 yil arasinda degisen 6gretmenlere gore konusma, yazma ve noktalama
isaretlerinin dogru kullanilmasi gibi hedefler daha cok gerceklestirilmektedir. Yine, deneyimleri 1-5
yil arasindaki Ogretmenler telaffuz, dinleme, konusma, okuma ve yazma becerilerinin daha ¢ok
edinildigi savunmaktadirlar. Brang dig1 6gretmenlere gore programda veya kitaplarda yer alan okuma/
dinleme metinleri 6grencilerin ilgilerini ¢ekecek diizeydedirler.

[Ikogretim ikinci kademe Ingilizce ders programinin hedeflerinin daha iyi edinilmesi igin
programin tekrar gézden gecirilmesi ve belirtilen olumsuzluklarin ortadan kaldirilmas: gerekmektedir.
Bu nedenle, ders kitaplar1 da tekrar gozden gecirilmeli, konular azaltilarak daha fazla pratik ve tekrara
yer verilmelidir. Program sadece kelime ve dil bilgisi becerilerinin gelistirilmesine yonelik olmamali,
dort becerinin (dinleme, konusma, okuma, yazma) birbirleri ile kaynastirilarak Ogretilmesi
hedeflenmelidir. Ozellikle 6gretmenler uygun yontem ve teknikler kullanarak ogrencilerinin ders
disinda da Ingilizce ile ilgilenmelerini saglayabilirler. Kisaca, dgrencilerin derse calismamalarinin
nedeni derse nasil ¢aligsacaklarini bilmemeleri olabilir. Bu nedenle 6gretmenler derslerini hazirlarken
Ogrencilerinin calisma sitillerini gbz Oniinde bulundurmali ve bu calisma sitillerini uygun c¢aligma
stratejilerine cevirmelidirler (Hismanoglu, 2000; Littlewood, 2000; Zhenhui, 2001). Son olarak, i¢
Anadolu bdlgesinde caligan ve Ogretmenlik deneyimleri 1 ila 5 yil arasinda olan dgretmenlerin
programin hedeflerinin edinilmesi hakkinda daha olumlu goriis bildirmeleri su sekilde yorumlanabilir.
I¢ Anadolu bilgesinden katilan gretmenlerin ¢ogu 1 ila 5 yil arasi tecriibeye sahip olabilirler. Bu
yillar arasinda calisan ve yeterli deneyime sahip olmayan bu 6gretmenler diger tecriibeli 6gretmenlere
kiyasla program hakkinda daha az bilgiye sahip olabilirler. Ya da 1 ila 5 yil arasinda deneyime sahip
Ogretmenler fakiiltelerden yeni mezun olduklari icin literatiirde yer alan en son yontem ve teknikleri
daha ¢ok kullaniyor olabilirler. Ingilizce dersi veren diger brans 6gretmenleri ise ne tiir okuma veya
dinleme metinlerinin Ingilizce derslerine daha uygun olabilecegini kestiremiyor olabilirler.



