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ABSTRACT: This research aimed to describe, explore
and interpret the three dimensional (3D) art work
curriculum in Turkish primary schools in terms of the gap
between what was intended and what was implemented.
The rescarch addressed what caused this difference.

The research sample was art teachers teaching in
private and state schools in Cankaya region, Ankara. The
research instrument was a self-administered structured
questionnaire with some open-ended questions. To analyse
the quantitative data the SPSS was used. To analyse the
qualitative data, content analysis was employed.

The findings reveal that there was a mismatch between
the intended and implemented 3D art curriculum in both
kinds of schools. The main reasons stated for this
difference were the lack of time allocated to art classes and
physical conditions of schools both of which prevented art
teachers practising all of the 3D art curriculum in their
classes.

Keywords: three dimensional art (3D), primary art education,
teacher training, art curriculum.

OZET: Bu caligmada Tiirk ilkégretim okullarindaki iig
boyutlu sanat galigmalartmin tanumlanmasi, incelenmesi ve
yorumlanmas: amaglanmigtir. Aragtirma da miifredatta
nelerin yer aldig1 ve okullarda ne kadarimin uygulanabildigi
temel alinarak aradaki farkin nedenleri incelenmisgtir.

Aragtirmanin 6rneklemi Ankara ili Cankaya ilgesindeki
6zel ve devlet okullarinda gérev yapmakta olan Resim-Ig
egitimi 6gretmenleridir. Veri toplama araci olarak kapali ve
agtk uglu sorularin bulunduu ve elden verilerek
dgretmenlere dagitilan bir anket kullanilmigtir. Niceliksel
verileri degerlendirmek igin SPSS programi, niteliksel
verileri degerlendirmek i¢in ise igerik analizi
uygulanmugtir.

Bulgular her iki okul tiiriinde de miifredatta istenen ile
okullarda uygulanan arasinda fark oldufunu ortaya

¢ikarmigtir. Her iki okul tirinde de bu farkin
olugmasindaki ana nedenler arasinda Resim-1s derslerine
ayrilan zaman ve okullarin fiziksel kogullart &gretmenlerin
miifredatta bulunan ii¢ boyutlu sanat g¢aligmalarini
yapmalarma engel olmasi gosterilmigtir.

Anahtar Sézciikler: ii¢ boyutlu sanat (3B), ilkbgretim sanat
egitimi, dfretmen egitimi, Resim-I mifredati.

1. GIRIS

One of the basic aims of art education is to
teach formal elements of art such as line, tone,
pattern, texture, shape, colour and form.
Through making, observing and investigating
3D work, children have opportunities to
investigate and understand the relationships
between forms and space, light and shadow,
weight, texture and relief. Children are
surrounded by a 3D world in which every object
is occupying space. 3D work activities develop
and encourage the spatial awareness of children.
Through touching, handling, walking around a
3D art work to view it from all angles children
receive a different kind of experience than the
one that a 2D image or a painting can give. 3D
work is more directly associated with children’s
experience of the realworld. Baker stated ‘By its
nature, sculpture is simply more real than 2D art
forms — a carving [of a] person is more lifelike
than the drawing of one’ (1984:4).

Human learning is diverse and complex.
Children learn by observation, investigation,
and experience. Children who experience 3D
work understand and learn about the potential
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and qualities of 3D materials and their
environment which is made up of these
materials. One of the most important and
effective ways of learning for children is
through direct contact with the world. They
make the most solid contact through touching
and handling the objects around them. They
need to touch, squeeze and handle 3D objects to
understand, appreciate and build a relationship
with them and their qualities.

Lancaster (1990) reported that the
construction of 3D work requires a high degree
of skill and good eye-, brain- and hand-co-
ordination. Through touching and handling the
materials children develop manipulative skills
that are the basis of technical accomplishment in
3D work. The initial necessity is to know and be
familiar with the qualities of materials. For
example, while producing a clay sculpture if the
right techniques are not applied or suitable clay
is not used, it will physically fall apart in the
process of construction or be destroyed in the
kiln. While this appears to be a difficulty and a
disadvantage of 3D art work, it is a great
challenge and real experience for children to
deal with these technical problems which will
make them investigate and experiment until they
find the right techniques.

Barnes (1993) reports that children can be
expected to put their energies into expressing
their own ideas as well as to finding solutions to
construction problems. For example, when they
construct a paper or cardboard sculpture, they
will learn to cut, tear and join them together in
many ways that include finding the most
suitable materials and techniques. 3D work
offers and develops children’s practical
problem-solving abilities and while using tools
and materials they gain confidence in using
them safely.

3D art activities can also be a vehicle for
teaching and learning cross-curricular subjects.
For example, the abstract concepts of maths are
graphically illustrated and solved through
sculptural forms, using such simple media as
strings, straws, toothpicks, paper and cardboard.
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Also when children can design and construct
wire sculptures they visually illustrate problems
in geometry and sometimes physics. According
to Gengaydin (1990) if a child cannot
understand 3D concepts such as width, length
and height, he or she will have difficulties in
understanding the concepts of ‘volume’ in
maths.

All these aspects of 3D work give it a unique
place in art education. A good art curriculum
must be balanced between 2D and 3D art. The
importance of 3D work is acknowledged in
principle, but it was important to review
empirical evidence about the practice of 3D
work in primary schools.

When the literature was reviewed, it was
seen that the empirical research on 3D art work
in Turkish state and private schools was limited.
Tung (1984) and Cakir (1985) focused on the
implementation of previous Art and Craft
curriculum either at level I or 1I in state schools,
but not both and without concentrating on one
activity. They used case study methods on
small-scale studies and analysed the qualitative
data. Mutafoglu (1999) conducted a small-scale
research project involving the views of thirty-
seven state school art teachers on the importance
of 3D art work in three different cities. These
three studies were found in master’s level thesis,
which were descriptive in nature. The only other
empirical evidence was in the government
sponsored research (Gel, 1993). According to
these limited evidences it could be said that
there was a need to up to date evidence of the
perceptions of art teachers regarding the
implementation of 3D art problems and
possibilities in state and private primary schools.

1.1. The Research Questions

1. What are the requirements of the Turkish
Art and Craft curriculum in terms of 3D
art work?

2. What are the teachers’ views about 3D art
work in the Turkish Art and Craft

curriculum?
3. How do state and private school teachers
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report on the implementation of 3D art
work in schools?

4. If it is not practised as the curriculum
requires, what are the reasons?

5. How do teachers say they try to solve their
organisational and material problems in
their 3D art work classes?

6. What are teachers views of the nature and
purpose of 3D art work?

7. What are the views of teachers about their
own teacher-training programmes in terms
of preparation to teach 3D art work?

8. How do teachers report the way in which
they assess children’s achievements in 3D
art work?

2. METHODOLOGY
2.1. Research Sample

Art teachers teaching in Cankaya region was
selected as a sample. A total number of one
hundred and thirty-seven questionnaires were
collected from ninety-seven schools (twenty
private and seventy-seven state) which meant
that the response rate was eighty per cent.

2.2. Data Collecting Method

The focus of the research is to investigate the
current state of 3D art work required by the Art
and Craft curriculum by asking the art teachers
about their views of the art curriculum, their 3D
art work practices, and problematic issues in
teaching 3D art work. A questionnaire survey
was a practical and efficient method for data
collection to address this focus.

2.3. Data Analysis
2.3.1. Analysis for Quantitative Data

The quantitative data was either categorical
or rank type. This data was analysed in two
ways. First, a descriptive analysis was used for
all data. For some questions such as age,
experience, and number of class hours, class
enrolments, arithmetical means were used to
calculate. In order to find out if there was a
relationship between the ranking of the most
frequent and the most important reasons given

by the respondents, the Spearman correlation
coefficient was calculated and interpreted. A
chi-square test was applied if there was a
relationship between the training the
respondents received and their interest in 3D art
work.

Secondly, for the four-points attitude scale
the Mann-Whitney U-test for independent
samples was used to investigate whether there
was any significant difference between the
responses of two groups with regard to school
type and gender (i.c. state and private school
teachers and female and male teachers). The
Kruskal-Wallis test was used to find out the
possible significant differences between the
responses of more than two groups. In order to
find out the degree of agreecment or
disagreement of the views of the respondents the
mean was calculated for each item.

2.3.2. Analysis for the Qualitative Data

To analyse the qualitative data, coding
frames were designed for each open-ended
question. Coding was based on scanning for
identical or similar phrases, themes and
statements and categorising them under
common criteria.

This procedure provided a first set of
categories. Some of the categories were then
subcategorised. Gradually patterns emerged and
the final coding frames were generated. When
the categories was identified for each item, the
frequencies of items were counted and
calculated. These data were converted into
numerical form. This procedure was repeated
for each coding frame emerging for each open-
ended question.

3. THE FINDINGS

3.1. The Intended 3D Art Curriculum and
Teachers’ Views About it

The analysis of the Turkish Art and Craft
curriculum showed that over the entire age range
(between six and fourteen years olds) there is a
requirement that approximately fourteen per
cent of the curriculum must involve 3D art work
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activities and teachers must practise them.
According to the curriculum 3D art work
activities are requested in every grade of levels I
and II. In the curriculum 3D art work activities
are described by general aims and at the end of
each practised activity a pupil should have
attained these aims. It appeared that the aims
and content of 3D art work in the curriculum are
repetitive for each grade. The requested
activities are based on using a range of materials
such as paper, junk materials, clay, plasticine,
dough etc.

In some cases (when the sample activities
were given) the curriculum had a prescriptive
naturc. The sample activities are described in
detail that may result in clichéd and formulaic
lessons for teachers and children. This
prescriptive curriculum is unlikely to promote
investigation, problem solving, creativity, and
free expression, characteristics that Turkish
children are perceived to lack and that Turkish
society needs.

However, it could be argued that the primary
Art and Craft curriculum should stress basic 3D
art work fundamentals though this may
sometimes appear repetitious. Repetition of 3D
art work basically gives structure and meaning
to the 3D art curriculum. The responses and
experiences of children to the same 3D art work
activity and the same material will show
differences each year as their age and artistic
development increase. Making the activities
varied and interesting is in the hands of capable
and creative teachers even though the aims and
given materials in the curriculum can show
similarities for each grade. A variety of
materials do not ensure quality in an art
curriculum. As Eisner (1973-1974) argued the
benefits of offering a variety of materials to
children was a myth. He believed that a richer
art programme can be provided by basing a
curriculum on one art domain alone rather than
by introducing children to a new project or new
material each week.

A large majority of art teachers (62%)
investigated in this study agreed that the Art and
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Craft curriculum was well-balanced regarding
3D art work activities. A small minority (i.c. 10
teachers) of them thought that it was not well-
balanced and undue weight was given to flat
surface art activities. Broadly speaking,
however, this minority indicated that even
though they believed that there should have been
more 3D art work activities in the curriculum,
they would not be able to practice them, since
they could not implement already the present 3D
art work curriculum. This finding contradicted
Mutafoglu’s research evidence (1999). The art
teachers investigated in her study thought that
the emphasis on 3D art work activities was
inadequate. They argued for more 3D art work
activities in the curriculum.

3.2. The Implemented Art and Craft
Curriculum in Terms of 3D Art Work

The data revealed that a large majority (88%)
of the art teachers had no opportunity to
introduce all 3D art work activities as required
by the curriculum (see Table 1).

Table 1. Opportunity of 137 Turkish Art Teachers to
Practise All the 3D Art Curriculum

State Private TOTAL

n % n % N %
Yes 7 7 10 | 26 17 12
No 92 93 28 | 74 120 88
Total 99 100 38 1100 | 137 | 100

However, a small minority (12%), were able
to do so. This study found that more private
school art teachers stated that they had an
opportunity to practise 3D art work than their
state school counterparts. Since the difference
was so strong it can be argued with some
confidence that the difference can be generalised
to all private and state schools throughout
Turkey (c2=9.357, p= 0.007).

As it can be seen in Table 2. the research
revealed many reasons given by teachers as to
why they could not practise the whole of the 3D
art curriculum: limited time allocated for art
classes was the most frequently cited reason by
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private school teachers, while the absence of an
art studio was the most frequent among state
school teachers.

A small proportion of teachers (23%) in state
schools indicated in their responses that they had
access to an art studio. Yet, about half of them
were not suitable for teaching 3D art work. State
schools teachers’ responses indicated that they
generally teach in ordinary classrooms where
there is less adequate space for storing materials
and children’s work. Also they taught in large
class sizes which resulted in organisational and
control difficulties.

Time allocated for art classes was regarded
as limited by both types of school- teachers (see
Table 2).

Some teachers (58%) mentioned that lack of
materials was one of the reasons why they could
not practise all of the 3D art curriculum.

Some teachers (34%) claimed that children’s

lack of art education background prevented
them tackling all of the 3D art curriculum.

Three Dimensional Art Work in Turkish Primary Schools 5

It was interesting to note that a small number
of teachers admitted their lack of confidence in
teaching art (5%). It appeared that teachers
blamed external factors for failure to achieve
rather than looking to themselves. However the
research evidence revealed that even though
private  school  teachers had  better
physical/materials conditions in their schools;
less pupils in their classes; pupils whose social-
cultural and economical levels were higher than
those in state schools and supportive parents,
they stated that they were unable to practise 3D
art as required by the curriculum. It appears that
the art studied in this research saw 3D art
activities as difficult to organise and manage and
laid the blame for not confronting this squarely
on external factors.

However, seventeen teachers claimed that
they were involved in the entire 3D art activities
as required by the curriculum though their
difficulties were no different from those of other
teachers. These seventeen teachers claimed that
they managed to overcome the difficulties, since

Table 2. Reasons given by 120 Turkish art specialist teachers for not practising all 3D art curriculum

Gy

(o]

State Private TOTAL &
N=92 N=28 N=120 § 8
h=
n % o % N % B
% B

Group 1. Physical resources
No art studio
Crowded classes
Lack of storage for pupils’ work
Lack of resources
It makes too much mess
Safety issues

Group 2. Lack of institutional support
Lack of time for classes
Not enough support from management

Group 3 Lack of support from parents and children
Cultural and social level of children
Negative views of parents
Children’s lack of art education backgrounds

Group 4. Personal resources
Lack of confidence in practising 3D

71 86 10 33 87 73 k*
63 70 12 40 75 63 *
61 68 9 30 70 58  **
59 66 10 33 69 58  **
34 38 13 43 47 39
22 24 9 30 41 34

74 82 24 80 98 82
22 24 5 17 27 23

27 30 3 10 30 25 *
26 29 2 7 28 23 *
35 39 6 20 41 34

5 6 1 4 6 5

(*) p<0.05, (**) p< 0.01, Total percensages may not add up to 100 per cent, since the respondents could give more than one reason.
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they believed so strongly 3D to be important for
their children.

This research showed that the success or
failure of 3D art work classes depended upon the
personal qualities, capabilities and belief
systems of art teacherss. If they were personally
interested in the area and strongly believed in
the importance of 3D art work in offering
children opportunities for emotional, creative,
intellectual devel-opment and manipulative
skills, they tried to overcome the difficulties and
managed to teach 3D against the odds. The
evidence is that if the art teacher is able,
enthusiastic and devoted to their profession
he/she can overcome many of the physical
problems. On the other hand, they have greater
difficulty about time allocation than those
stemming from physical resources and they are
less likely to find a solution for this. However, a
few dealt with this issue by sound planning,
organisation, effort and self-sacrifice. Their
headteachers, pupils and parents also played an
important role in supporting their achievements.

3.3. The Views of Art Teachers on the
Nature and Purpose of 3D Art Work

Virtually all the teachers were in favour of
3D art work. The teachers investigated in this
research appeared to recognise the importance
and uniqueness of 3D art work in developing
children’s creativity, manipulative skills,
imagination, problem  solving  ability,
understanding of the 3D world and the
properties of 3D materials (see Table 3). They
agreed that 3D art work activities promoted self-
esteem in children who are less proficient at
painting and drawing and that their pupils were
more motivated towards 3D than painting.

However, although they were few, some
teachers in this research held hostile views
towards 3D art work and argued that it was a
waste of time and money; there was no need to
do 3D art work, because painting and drawing
substitute it; and it was not suitable for younger
age groups.
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3.4. Teacher Training Programmes In
Terms of Preparation to Teach 3D Art Work

The findings stated that a great majority of
respondents (86%) had training in 3D art work
in their graduate institutions and they were
generally happy about the training they had
received. However, lack of time allocated to 3D
art work was the most frequently stated problem
for teachers (i.e. 20 teachers) who were unhappy
about the teacher-training they received to teach
3D art classes. They were also critical of the
unsuitability of 3D work in course work for
applying knowledge to work with children and
there was too much of an emphasis on artistic
rather than pedagogic training in the
programmes (i.e. 11 teachers).

A majority of teachers (88.5%) had
specialised in art areas such as painting,
graphics and textiles so they were less likely to
be involved in 3D art practices. In addition to
this a minority of teachers had no training at all
in 3D art work in their education institutions
(11%). They only had training in one art area:
painting, graphic design or fashion. The
implication was that to be an art teacher, highly
developed artistic skills in one art area was
considered enough.

3.5. The Ways of Assessment of Children’s
Achievements in 3D Art Work

This study revealed that teachers firstly took
account of the children’s finished products when
they assessed their achievements in 3D art work.
Secondly, the teachers stated that they looked at
the neatness and tidiness of children during the
art experience, and thirdly, children’s usage of
class time.

These findings imply that teachers assessed
their children’s finished products on how it
looked and how it was done rather than what
they have learned in the art experience. On the
one hand, it could be said that these aspects may
be most easily assessed and what children learn
from the experience is rather difficult. On the
other hand, social pressures from outsiders such
as parents, generalist teachers and headteachers
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Table 3. The views of 137 teachers about 3D art work

Significance
of Difference
> b4 - 9 @
) & 5 & |~ ®
sE & g 5 £ g
B < « A *8 & ¥ o &
N Mean n % n % n % n % & s 4 4
Items favourable to 3D art work
1t develops children’s creativity 137 350 73 53 61 445 1 07 2 15
Tt develops their manipulative skills 137 3.46 68 50 66 48 1 1 2 15 **
by touching and handling
It develops children’s imagination 136 335 52 38 80 58 3 2 1 1 *
It provides an understanding of 133 334 53 39 75 55 2 15 3 2
3D objects and their functions.
Children practice 3D more eagerly 137 328 57 42 69 50 3 2 8 ©
than painting, since it is different.
Children can understand the 134 322 43 31 81 59 7 5 3 2 *
properties of the materials
It gives self-esteem to children who 137 318 49 36 70 51 11 8 7 5
are less proficient at painting and
drawing
It develops children’s problem 134 309 30 22 90 66 10 7 4 3
solving.
Items unfavourable to 3D art work
3D activities are not suitable 136 199 4 3 17 12 8 65 26 19
for younger age groups
3D work is a waste of money 136 173 1 1 6 4 84 61 45 33 *
3D activities are inclined to 136 171 1 1 5 4 83 61 47 34
cause accidents.
There is no need to do 3D work, 137 166 1 1 3 2 8 60 51 37
because painting and drawing
substitute it.
3D work is a waste of time 136 157 - - 2 15 73 53 61445 *

Percentages were rounded up 1o the nearest whole number, so percentages may not sur to 100 per cent(*) p< 0.05, (**) p<0.01

who like the professional look of the products
made teachers assess the appearance of the
finished products of the children. However, art
should be taught bearing in mind, not just the
parents’ or headteachers’ delight in seeing
perfect cutting and pasting, but what children
have learned from the processes of making and
creating.

4. CONCLUSION AND
RECOM-MENDATIONS
4.1. Establishing Policy

In rethinking an approach to art education it
is perhaps important that the Milli EZitim
Bakanhign [MEB], should establish a policy
identifying what types of knowledge and skills
in art a child should have achieved by the end of
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primary education. The needs of 218t century are
for people who are creative and who think
critically and analytically, who can express,
argue and defend their thoughts and feelings and
at the same time appreciate others’ thoughts and
cultures. The Art and Craft curriculum and
teacher-training programmes for art education
should both be designed to take account of the
twenty first century of both children and their
teachers.

There is a need to clarify the terminology
defining 3D art work. Although the Turkish Art
and Craft curriculum (MEB, 1992) emphasises
that 3D art work is included in the ‘Craft’ part of
the subject, 3D art work is generally perceived
as craft, not a part of the art domain, since the
term ‘Craft’ reflects making work which allows
limited room for imagination and creativity but
whose functionality is the first goal.

4.2. Curriculum Development

Given the fact that the curriculum
development reforms rarely include art teachers
and generalists, they are often based on
inappropriate notions of what teachers can
deliver. There is a need to listen to the voices of
the teachers. They are the ones who deliver the
curriculum. Without their involvement in
curriculum design it is likely to remain unused
in the classroom. In addition, if they are
included in the process of the curriculum design
they would have ownership of the curriculum
that would have a positive influence on their
commitment to its implementation.

There is a need for a less prescriptive and
slimmer Art and Craft curriculum for Turkish
teachers. Its content should be reduced with less
activities, but with more time allocated for each
activity to provide time for investigation and
development of in-depth knowledge. Time
should be allowed for self-assessment to provide
the children with the opportunity to talk about
their own and others’ work.

Exemplary lessons/activities rather than

prescriptive materials and teaching processes,
with the recommended teaching time spread
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over several weeks, would help teachers to
develop pedagogical subject knowledge.

Curriculum designers should also access and
take into account children’s interests and
preferences, since interest and motivation are
important in promoting art cducation in primary
schools.

4.3, Educators’ Prefessional Develop-ment

Although teachers were happy about their
training, their views on the nature of the
curriculum implied that they were lacking
knowledge about delivering the curriculum in
different classroom conditions and in response
to children’s needs at different ages. They were
also deficient in their understanding about how
to assess the children’s progress in art.

These issues will need to be addressed in pre-
service teacher-training programmes. Teachers
should observe all kinds of classroom conditions
and a range of children with reference to age,
different abilities and socio-cultural and
economic backgrounds. Student teachers should
experience school-based training as much as
possible and in the early years of their
programmes. It is possible that when some of
these student teachers see the realities of the
classroom and the demands of the teaching
profession, they will question their commitment
to their future profession. Trainee teachers
would benefit from performing art activities in
their programmes using materials commonly
found in primary schools, not always the
materials which need highly specialised subject
knowledge that they encounter in their
university programmes currently.

Teacher-training courses should address how
to deal with problems in art classes; how to cope
with oppositional views and social pressures;
how to communicate with their colleagues,
parents and headteachers; how to enhance the
interests of pupils in art classes and how to
promote the state of art education inside and
outside of the school. Maybe if these aspects
were emphasised in pre-service courses they
would prepare teachers for these challenges. As
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art teachers they need to take the necessary steps
to educate parents, headteachers, and pupils
about the importance of art education and the
necessity for it in school. If they do not address
this issue no one will. They are the ones who
hold the responsibility for changing their pupils’
attitudes. ‘

However to expect that teacher-training
courses will fully prepare the student teachers
for teaching is too optimistic. Teachers learn by
teaching on the job while learning to teach is an
ongoing process. Therefore another area of
concern is that in-service should be developed
for practising teachers in the field, and that this
should be based on evaluating and addressing
their needs after they have graduated. Newly
qualified teachers in particular may need
monitoring in their work places. Eisner stated ‘I
believe teacher education programmes ought to
stay with new teachers for a three year period
after they begin their teaching, and ought to
introduce them to whatever good models and
theories we have once they are in the place
where the real action in art education occurs.’
(1989:165).

This research showed that teachers practised
and solved the problems in their 3D art work
classes if they strongly and genuinely believed
in its importance. It is also important to
emphasise that student teachers bring to teacher-
training programmes their beliefs and
preconceptions. These beliefs are closely linked
with their decisions in the classroom. Teacher
training programmes should be more than
training in specific skills and knowledge. The
course programme should be structured to
provide student teachers with opportunities to
build on their own knowledge bases and develop
an understanding of the role and value of 3D art
education through reading, including articles
and research reports involving them in their 3D
art work, making and working alongside
children and their teachers in school settings and
evaluating.

Training generalist teachers can be another
solution for promoting 3D art classes in schools.

This research revealed that in many schools
apart from the art teacher, generalist teachers
were responsible for teaching many Art and
Craft classes, especially in the first three grades
in state schools. Many state schools do not have
an art teacher at all. The training of gencralist
teachers to teach effectively is thus a priority.
There are several advantages in teaching
generalist teachers in primary schools (Holt,
1995). Firstly, primary school children who lack
confidence or are not sure of their artistic
abilities, can acquire emotional support from
their generalist class teachers. In this sense
‘Generalist teacher are likely to have the closest
relationships with their pupils, which will have
been built up over comparatively long periods of
time.” (Holt, 1995:252-253). Morecover
generalist teachers know their children’s
abilities and interests and their parents’ attitudes
better than art teachers who have to teach large
number of students in a variety of age groups in
different classrooms every day.

Secondly, generalist teachers can be flexible
in their timetables and therefore address the lack
of time allocated for art classes. According to
Holt, art work cannot be hurried if it is to
achieve its educational purposes and there is a
need for children to have sufficient time to
develop their ability to work thoughtfully and
with care. By thoughtful manipulation of
curriculum time, it is possible for generalist
teachers to manage the total time available
within the curriculum in such a way as to
provide sufficient time for children to be able to
achieve good quality responses (Holt,
1995:255).

Thirdly, gencralist teachers can intcgrate art
experiences with the other curriculum subjects
appropriate.

However the literature reviewed for this
rescarch indicated that gencralist teachers arc
lacking in subject knowledge and confidence
about their own art abilities (Cleave and Sharp,
1986, Sharp, 1990, Galbraith, 1991 and Green
etal. 1998). Students entering the generalist
teacher-training programme have only a faint
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possibility of selection into art and craft
education in their high school. They generally
dropped art and craft classes at the age of
fourteen if they ever took any art classes during
their primary education. The Turkish Art
education review has shown that one cannot be
very optimistic about the implementing of the
primary Art and Craft curricalum if it is
delivered by the generalist, since class time
allocated for art classes was often used for other
subjects such as mathematics or the preparation
for the Anatolian and Science schools’ entrance
exams. Their lack of art education backgrounds
makes them particularly unlikely to fulfil the
demands of the Art and Craft curriculum. It is
also important to point out that for most of these
prospective generalist teachers many years of
past experience has taught them they have
limited artistic abilities. They are the ones
whose artefacts were not exhibited in the
schools halls or on the bulletin boards, since
their work were not usually artistic enough,; they
are the ones who were criticised and warned by
their parents to do something more useful; they
are the ones whose artefacts were judged by
adult criteria and expectations at home, they are
the ones who relied on their ‘talented and
artistic’ friends or parents to do their art work
when they were unable to accomplish their own
art assignments.

The best way of meeting all childrens’ needs
would be for generalists and art teachers to work
together to foster and promote the quality of art
education in our school system. This will
happen when all teachers possess a broader
educational experience that includes the arts.

Support from headteachers is important.
Their attitudes towards it determine whether art
is valued in schools or not. Therefore they need
to be educated about the value of art through in-
service training. However, in Turkey,
headteachers are likely to be more concerned
about the achievement of their pupils in
academic subjects such as Turkish and maths
which help them succeed in the entrance exams
of the Anatolian and Science schools. University
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entrance exams that prepare them for these
exams, have became the priority of the schools
in recent years (Baler, 1990; Gel, 1990). For
headteachers, the achievement of their students
in those exams is a very important, sincc the
achievement of their schools are generally
measured by the number and percentages of
their pupils entering the Anatolian, Science and
top universities of Turkey. This reflects the
quality of teaching, teachers and head teachers
to the public. The headteacher who prioritises
the academic achievement of her/his students in
these exams is less likely to support the
provision of physical resources and space for art
classes in her/his school.

4.4. Establishing Networks With Parents

Art teachers need to establish networks with
generalist teachers, headteachers and parents.
Art teachers should ask for their help in
promoting 3D art work in schools. For example,
parents could be invited to attend weekend art
activities with their children, or asked to raise
money for materials; or help by constructing an
art studio or cupboards for storage. Parents’ help
can be provided, as in England, where they
volunteer to help in classrooms, to monitor
children working in groups and in organising,
managing and clearing up after messy activities.

4.5.Development of Resources to Support
Teachers

There is a need to have a journal such as Art
and Craft in the United Kingdom and School
Arts in the United States devoted to art
education in which practising teachers can write
and reflect on their classroom experiences and
give others ideas and encouragement as to how
art classes can be practised with minimum
expense. Such a journal would be spreading
good practice amongst practitioners.
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