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STUDENTS' EXPECTATIONS, WISHES AND PREFERENCES
IN THE SECONDARY EDUCATION

Aylanur AT AKL! *

ABSTRACT: This study has analyzed the following to-
pics; I-The expectations of the students from the Ministry

of Education, school principals, teachers, parents. 2-Futu-
re expectations of the students; the activities mostly liked
by them; their career preferences; the factors intluencing

them. The sample of the study includes the senior students
attending public secondary school s in the central districts
of the Ankara province. The sample was identified ran-
domly includes 512 students. However, the data of 498 stu-

dents have been taken into account because of various re-
asons. The data that were collected through use of a ques-
tionnaire were assessed in form of frequencyand percenta-
ge distribution. Some of the findings could be stated as fol-

lows: The students wish to have the content of the subjects
revised, wish to see more tolerance regarding school uni-
forms, and have no instruction that is heavily based on me-
morisation. The students regard the following topics impor-
tant; being healthy, conversations with friends. Theyare
mostly influenced by their parents. They prefer having fu-

ture education in the fields of engineering and law.

KEY WORDS: Secondary education, reorganization,
student expectations, student wishes, student preferences.

ÖZET: Bu araştırmada ortaöğretim öğrencilerinin I-Milli
Eğitim Bakanlığından, okul müdürlerinden, öğretmenler-
den, ailelerden neler bekledikleri. 2-Hayattaki dilekleri,
sevdikleri eylemler, tercih ettikleri meslekler, etkisinde
kaldıkları etkenlerin neler olduğu araştırılmıştır. Araştır-

manın evrenini Ankara'nın merkez ilçelerindeki ortaöğre-

tim okullarında eğitim gören son sınıf öğrencileri oluştur-
muştur. Random yöntemi ile belirlenen 512 öğrenci örnek-

lemi meydana getirmiştir. Ancak bazı nedenlerle 498 öğ-
rencinin verileri üzerinde değerlendirme yapılmıştır. Anket
ile toplanan verilerin analizinde frekans ve yüzde dağılım-
larından yararlanılmıştır. Bulgulardan birkaçı: Öğrenciler

ders içeriklerinin yeniden gözden geçirilmesini, okul kıya-
feti konusunda hoşgörü, ezbere i eğitimden uzak durulma-
sını beklemekte; sağlıklı olmaya, arkadaşlarla sohbet etme-

ye önem vermekte, anne-babadan etkilenmekte, mühendis-

lik ve hukuk eğitimini sıklıkla tercih etmektedirler.

ANAHTAR KELİMELER: Ortaöğretim, yeniden
vapılanma, öiZrencilerin beklentileri, dilekleri, tercihleri.

1-INTRODUCTION

Rapid technological developments affect the
educational system. To make the community an
infomıation community in the 21.century, edu-
cation which is one of the most influential tools
in the development of countries is required to
be regarded as the most significiant problem.

In Turkey, secondary education seems to be
one of the most problematic educational areas.
At this level, students are prepared both for the
university education and for their future careers.
However, the secondary education in Turkey se-
ems to be unsuccessful and young people leave
school without being were prepared for their fu-
ture (1): But if an educational system does not
prepare young generation to life., then inevitably
many critical problems will appear.

In Turkey there are many secondary schools
of numerous types that provide general, techni-
cal and occupational education attached to the
Ministry of Education and to other Ministries.
The high schools providing general education
form the majority of the secondary education
institutions and such high school s usually prepa-
re the students for their university education. A
study regarding this topic concludes that child-
ren of families with higher academical ability
and with more advantageous social-cultural con-
ditions attend the high school s that provide ge-
neral education whereas other children mostly
attend vocational and technical high school s (2).
Another study indicates that achievement rates
in the general highschools are less than those of
both the Anatolian highschools and the private
high schools (3). There are many students who
could not give just one right answer in the Uni-
versity Entranee Exams (4).

.Assoc. Prof. Hacettepe University, Vocational School of Health Services. ANKARA



27 Aylanur Atakıı [ J. of
Ed 18

Young people who have got general acade-
mical ability must be educated according to the-
ir ability. Education does not mean that, finding
classrooms and teachers for children. Now high
quality educational opportunities are sought (5).
In this respect, Turkish secondaıy education ne-
eds to be restmctured. The basic ideas of this ne-
eded restmetion and change must be that ever-
yone must be such offered opportunity to deve-
lop himself/herself and that everyone working in
the field of education should be held responsib-
le for change (6). Many countries regard the
consolidation of general and vocational educati-
on as the basic of their efforts towards change.
They form a new model comprising the
strengths of both types of education. Programs
used in the vocational educational are weak in
terms of higher mental skills. On the other hand,
the contents of courses in the general high scho-
ols are more comprehensive but the students at-
tending such highschools cannot apply their
knowledge into daily life (1,7). Students can not
develop creative skills, those methods in which
teachers deliver lectures and students listen to
these lectures are adopted. However creative
skills play a significant role in life (8,9).

The focus of all educational activities within
an educational system is the learner. However in
Turkey those individuals who assume role and
responsibility in life are not trained, instead tho-
se individuals who submit are trained (10).Some
factors that cause underachievement among stu-
dents are specified by the related literature as
follows: Teachers' attitude, environment of
classroom, influence of peers, adaptation prob-
lems, students' .inability to recognize theİr roles
in the school and to know their ability level
(11,12). To be successful, students must be fa-
miliar with such factors as school principal, te-
acher, familyand express themselves comfor-
tably and also they must recognise their ability
levels (13). This fact a1so affect the success of
overall educational system.

The culture of organization which is created
by school principal and other staff together indi-

cates the quality of the schooL. School princi-
pal's leadership and his/her sharing the respon-
sibility with others in the school are two impor-
tant elements of any cultural organization. lt is
commonly agreed that school principals play an
important role both in the quality of school and
students' achievement levels (14, 15, 16, 17, 18,
19, 20, 21 , 22, 23, 24, 25). Teachers' role cannot
be denied in education as another important fi-
gure. Teachers who are in direct interaction with
students must be trained well and take part in
educational decision-making process to realize
what theyare expected to do (26,27,28,29).
Thus, the teacher-training programs of several
educational sciences faculties have been reorga-
nized in the 1998-1999 school year. Former te-
acher-training model provided mostly those te-
achers who had a good subject knowledge but
who could not communicate with students effec-
tively and who could not teach efficiently. In the
neworganization, teaching techniques and teac-
hing practices are emphasized heavily (30).

Another problem to be solved is the partici-
pation of teachers in the decision-making pro-
cess. Furthermore, before implementing an in-
novation, teachers' support must be gained. For
instance in USA, teachers' views are collected
through closed votes. At the rate of 80% is re-
quired before any innovation is accepted (31).
The more the teacher knows hislher students, the
more he/she can help students regarding their
problems.

Today another important educational agent
is the family. Students need the family is support
to be successful in schooL. It is evident that scho-
ols spend both time and efforts to correct the
misbehaviour of students (32).Therefore, famili-
es must also participate in the decision making
process (33,34). Furthermore it should be re-
commended farnilies to value their children and
not to adopt a gander discrimination (35).

A neworganization is needed to avoid criti-
cisms toward the secondmy education. Thus,
following topic s must be studied to shape such a
new organisation toward the secondmy educati-



n %
Female 255 51,20
Male 243 48,80
Total 498 100,00
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on system; students' expectations from various
persons at varied levels, their interests, abilities
and the forces that affect the students.

Lı Aims

This study has attempted to answer the fol-
lowing questions;

1-What are the expectations of the students
from the followings?

a-The Ministry of Education

b-School principal

c-Teachers

d-Family

2-What are the a) wishes, b) liked actions, c)
prefered careers, of the students and d) the fac-
tors that influence them?

METHOD

2.1. Sampling

The universe of the study includes students
attending general highschools attached to the
Ministry of Education in the central subdistricts
of Ankara in the 1997-1998 school year. The
number of highschools in the district is 71 not in
including the Anatohan highschools, vocational
highschools, and those high school s in which fo-
reign language education is dominant. 32 high
schools from 8 subdistricts were determined ran-
domly. Then considering it will represent the
universe 8 female and 8 male students attending
the third grade from each high school were cho-
sen again randomly. Therefore, the sample inc-
ludes a total of 512 students (256 female and
256 male students). However, data obtained
from 498 students. Others did not respond the
items in the questionnaire. Table-l shows the
distribution of the participants in terms of their
gender.
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Table-!. Distribution Of Students In Terms Of
Gender

2. 2. Data Collection and Analysis

Data were collected through the use of a qu-
estionnaire with 78 items that were developed
by the author as mentioned below. While deve-
loping the study tool, related literature was revi-
ewed and a draft form of the questionnaire was
submitted to specialists and study subjects. The
final form of the questionnaire contains eight
parts.The first four partS deal with the students'
expectations from the Ministry of Education,
school principals, teachers and their family res-
pectively. The last four parts voice the students'
wishes, liked actions, prefered careers and the
factors influencing them. This latter part was de-
veloped mostly based on the study of Bursalıoğ-
lu (13) carried out in the Gölcük High School.
The questionnaire developed was firstly applied
to an experiment group to test its validity and re-
liability. Questionnaires were administered by
the interviewers. Data were analysed using desc-
riptive statistical techniques which are frequ-
ency (f) and percentage (%).

3.FINDINGS

3.1. Expectations from The Ministry of
Education

Students expectations from the Ministry are
given in Table-2. Because of publication limİtati-
ons, all tables presented includes only the first fo-
ur answers with the highest frequency. As seen in
Table 2- 82,3 percent of the students expect the
Ministry to revise the subject contents. 81,5 per-
cent expect their teachers to deal with pratice.
77 ,6 percent of the students wish to use the know-
ledge acquired in school in their daily life. And
74,6 percent of the students think that the prog-
rams used in school s and those used in the univer-
sity preparation courses must be parallel.



Not Less Mean Very Most Total

1- Revision of the subject contents f 9 12 67 256 154 498

% 1,8 2,4 13,4 51,4 31 100

2- Classroom teacher must consider the aplication f -- 15 77 169 237 498
of knowledge. % -- 3. 15,5 33,9 47,6 100

3- Use of knowledge acquired in the school f -- -- III 205 182 498
in the daily life % -- -- 22,5 41 36,5 100

4- The programs of school and university f 5 20 101 210 162 498
preparation courses must be paralle!. % 1. 4. 20,2 42,1 32,7 100

Not Less Mean Very Most Total

1-Tolerance regarding dressing f -- -- 119 206 173 498
% -- -- 23,9 41,4 34,7 100

2- Not being strict f 55 45 97 121 180 498
% 11. 9. 19,5 24,2 36,3 100

3- Inclusion of school activities f 826 588 156 107 498
% 16,5 13. 17,7 31,3 21,5 100

4- Knowing students personally f 6748 126 135 122 498
% 13,5 9,6 25,3 27,1 24,5 100

Not Less Mean Very Most Total

1-Avoiding memorization. f -- -- 13 198 287 498
% -- -- 2 40. 58. 100

2- Presenting knowledge so as to be used in daily life. f 5 3 27 213 248 498
% 1. 0,6 5,4 43 50 100

3- Being tolerant and patient. f -- -- 98 197 203 498
% -- -- 19,7 39,5 40,8 100

4- Not threating them through marks .f 12 21 71 195 199 498
% 2,4 4,2 14,2 39,2 40 100
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3.2.Expectations from School Principals wish their school principal to know themselves
personally.

The first four answers of the students con-
ceming their expectations from school princi-
pals are given in Table-3.

3.3.Expectations from Teachers

Table-4 presents the first four important be-
Table-3 indicates that 76,1 percent of the haviours that the students expect from their teac-

students want the school principal to be tolerant her. Table-4 indicates that 58 percent of the stu-
regarding their dressing and 60,5 percent of dents want their teacher to avoid memorisation

and 49,8 percent to present the knowledge in or-
them want their school principal not to be strict der to employ it in daily life; 40,8 percent to be
and 52,8 percent of the students expect their tolerant and patient. On the other hand, 39,9 per
school principal to organize social activities in cent of the students wish their teacher not to
the schooL. Lastly 52 percent of the students threat them with 10w marks.

Table-2. Expectations from The Ministry of Education

Table-3. Expectations from School Principal s

Table-4. Expectations from Teachers



Not Less Mean Very Most Total

1- Putting importanee on their needs f -- 3 18 369 108 498
% -- 0,6 3,6 74. 21,8 100

2- Being sensible f 4 6 90 157 241 498
% 0,9 1,2 18. 31,6 48,3 100

3- Not being foreeful while ehoosing a eareer f 41 33 76 265 83 498
.% 8,2 6,7 15,2 53,3 16. 100

4- Developing a permanent dialogue f -- SI 31 193 169 498
% -- 1.2 6,3 38,7 34. 100

Female (n:255) f % Male (n:243) f %

1- Happiness 84 32,9 1- Being healthy 973 9,9

2- Being healthy 823 2,1 2- Happiness 652 6,7

3- Being successful in school 351 3,7 3- Being suecessful in life. 401 6,4

4- Havmg a high quality edueation 26 10,1 4- Having a high quality edueation. 10 4,1
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3.4.Expectations from Family

Table-5 states the first four expectations of
the students from their family.

Table-5. Expectations from Family

As Table-5 shows, 95,7 percent of the stu-
dents want their family to regard their needs as
important; 79,8 percent want them to be sensib-
le; 72,7 percent want to have a permanent dial 0-
gue with their family. 76,2 percent of the stu-
dents want their family not be forceful while
choosing their career.

3.5. Their Wishes

The first four wishes of the students having
the highest frequency is presented in table-6. As
seen, females and males preferred more or less
the same things. However, there is one differen-
ce between them regarding their wishes: Fema-
les preferred to be successful in the school whe-
ras males in their life.

3.6. Liked Actions

Table-7 shows the most liked four actions by
the students.

Table-6. The Students' Wishes

As seen in Table- 7, both males and females
preferred chatting with friends as the most liked
activily. ( 35,6 percent of females and 25,1 per-
cent of males). The other liked activities by fe-
males are as follows; going to the cinema ( 20,7
%), listening to music (16,4 %), reading books
(11,3%). On the other hand, males' liked activi-
ties with higher frequencyare; dealing with
sports (23,8 %), watching a football match (23
%), listening to music (ll %).

3.7 .Prefen~d Careers

The first four preferred careers by the stu-
dents having the highest frequencyare shown
in Table-8.

As seen in Table-8, females want to be law-
yers (27,4 %), teachers (64,25 %), public relati-
ons specialists ( 22,3 %), druggists ( 14,5 %). On
the other hand, males preferred the following ca-
reers; engineers (50 %), managers (27,9 %),
doctors (11,1 %), teachers (14,4 %).



Female (n:255) f % Male (n:243) f %

1- Chatting with friends 91 35,6 1- Chatting with friends 61 25.1

2- Going to the cinema 53 20,7 2- Sports 58 23,8

3- Listening to music 42 16,4 3- Watching a football match 56 23.

4- Reading books 29 11,3 4- Listening to music 27 ii.

Female (n:255) f % Male (n:243) f %

1- Lawyer 70 27,4 1- Engineer 73 30.

2- Teacher 64 25. 2- Manager 68 27,9

3- Public relations specialist 57 22,3 3- Doctor 35 14,4

4- Druggist 37 14,5 4- Teacher 27 11,1

Female (n:255) f % Male (n:249) f %

1-Mother 79 30,91 1- Mother 69 28,3

2- Father 73 28,6 2- Father 65 26,7

3- Friends 34 13,3 3- Their own experience 60 24,6

4- Other elders 19 7,4 4- Friends 19 7,8
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Table-8. Careers Most Preferred by Students

3.8. Factors Influencing the Students

Table-9 show s the first four factors with the highest frequency that influence the students.

Table-9. Factors Influencing the Students

Table-9 indicates the fact young people par-
ticipated in the studyare mostly influenced by
their mothers and then by their fathers. Females
are als o under the influence of their friends (13,3
%) and of other elders around them ( 7,4 %). On

the other hand, males are affected by theİr own
experience ( 24,6 %) and by their friends (7,8
%). it is noteworthy to state that 30,9 percent of
females and 28,3 percent of males regarded the-
ir mothers as the most influencial force in their
life.

4. CONCLUSION AND
SUGGESTIONS

The secondary education institutions must
prepare students for their lives. Thus, the stu-
dents at the secondary education level must be
educated according to their ability levels (36)
and they also must recognise their ability. Furt-

hermore, school administrators-teachers and fa-
milies must take into account the expectations of
the students.

The questionnaire used in this study was ad-
ministered to the senior highschool students
(255 females, 243 males; total 498 students).
The study attempts to answer the following qu-
estions: What are the expectations of the stu-
dents involved in the Ministry of Education,
school principals, teachers, families? What are
the wishes of the students connected with their
lives? What are their mostly liked activities?
What are their preferred careers? What are the
influencial forces over the students participated
in the study? The results optained indicate that
the students' expectations from the Ministry of
Education are as follows: Revision of the subject
contents; making teachers more close to practice
in classroom; presenting knowledge in a from so
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as to use the knowledge in their daily lives. Such
findings about the students' expectations are al-
so regarded as very crucial by several scholars:
"In education, theoretical knowledge must be
supplemented by practice"(37), primary scho-
ols' textbooks provide more knowledge. In cont-
rast, highschools' textbooks provide less know-
ledge (38).Therefore, the secondary education
institutions must be reorganized to allow such
goals as preparing students for their future and
while reorganizing these educational instituti-
ons, the principles of life-long education must
be considered as the basis of the secondary edu-
cation (1, 39).

Among other findings, it is possible to state
that the students involved in the study want the
school principal to be tolerant considering dres-
sing and not to be so strict. They want their teac-
hers to avoid memorization and to present
knowledge in a form to be used in their daily li-
fe. They also want them to be sensible. This ex-
pectation is elearly important. Therefore, teac-
hing the ways to reach knowledge is much more
important than just teaching certain knowledge
and facts (40). A leaming environment in which
only certain knowledge is taught, it is hard for
students to develop their thinking skills (41).
Furthermore, the students involved in the study
want their families to care about their needs and
to be sensible to them.

They wish to be happy and healthy in their
lives; they enjoy chatting with their friends; and
theyare mostly influenced by their parents. Fe-
male students mostly prefer to be lawyers, and
male students to be engineers. When these fin-
dings are compared with that of a study conduc-
ted 39 years ago (13), some appearant changes
in the expectations, wishes and preferred careers
of the students can be witnessed. Certainly, it is
a natural change. The only fact that has not
changed is the influence of parents over their
children. This finding suggests that family rela-
tions in the Turkish society are still powerful.

Innovations regarding the secondary educa-
tion must take into consideration the students'
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expectations, wishes, likes and their career pre-
ferences as well as the forces that influence
them.

Today it is commonly accepted that the se-
condary education must be reorganized. There-
fore, the following ideas are suggested based on
the findings of this study. The relation between
what is taught in school and what young peop-
le come across in their daily life must be revised.
Classroom learning must be directed to practice.
Teachers, families and school principals must be
more sensible towards students. In secondary
education institutions, students could dress fre-
ely. Since parents are very influential over their
children, they must be educated as well. Young
people must be informed regarding career opti-
ons and the related higher education programs
must be expanded. Thus, young people must be
directed accoding to their interests and abilities.
Such a study must be also carried out regarding
vocational high schools.

REFERENCES
ı. Doğan, H ve Kılıç, R. "Bilgi Çağında Ortaöğretim

Sorunlarının Çözümünde Yeni Bir Yaklaşım", çağ-
daş Eğitim Dergisi, sayı 243, s. 17-27, (1998).

2. Kabadayı, R. "Çeşitli Lise Öğrencilerinin Genel
Akademik Yetenek Düzeyleri", Eğitim ve Bilim
Dergisi, cilt 21, sayı 105, s.23,(1997)

3. Köse, Ruhi. "Üniversiteye Giriş ve Liselerimiz",
Hacettepe Üniversitesi Eğitim Fakültesi Dergisi,
sayı 15, s.51-60, (1999).

4. Yıldız, İsmail ve Zeki Ilgar. "İlköğretim Okulu Öğ-
retmeni Adaylarının Matematik Öğretimi Alanında-
ki Yeterlilik Düzeylerine İlişkin Bir Çalışma", çağ-
daş Eğitim Dergisi, sayı 254, s. 30, (1999).

5. Turgut, Bekir. "Küreselleşme ve Eğitim", Milli Eği-
tim Dergisi, sayı 141, s.2, (1999).

6. Lockwood, A. T. "Focus in Change", The National
Center for Effective Schools Research and Deve-
lopment, ED 372462.

7. Doğan, H. "Ortaöğretimde Yeniden Yapılanma İhti-



33 Aylanur Atakıı

yacı", Milli Eğitim Dergisi, sayı 39, s. 30-35,
( 1998).

8. Aral, Neriman "Sanat Eğitimi-Yaratıcılık Etkileşi-
mi", Hacettepe Üniversitesi Eğitim Fakültesi
Dergisi. sayı 15, s.l3, (1999).

9. Aydoğdu, Cemi\. "Kimya Laboratuvar Uygulamala-
rında Karşılaşılan güçlüklerin saptanması", Hacet-
tepe Üniversitesi Eğitim Fakültesi Dergisi, sayı,
15, s.34, (1999).

10. Özgen, Bekir. "Ortaöğretirnde verimlilik Nasıl sağ-
lanır", Eğitim ve Bilim Dergisi,cilt 21, s.53, (1997).

ii. Aysan, F. "Lise Öğrencilerinde Başarısızlık Nedeni-
ni Algılama ve Başa Çıkma Stratejilerinin Kullanı-
mı", Çukurova Üniv.Eğit. BiL. Kongresi Bildiriler
2, s.623-633, (1994).

12. Reece, i. And Walker, S. "Teaching Training and
Learnin,"Second Edition Business Education Pub-
lişhers Limited, Inc.Great Britain: p.366-453,
(1993).

13. Bursalıoğlu, Z. "Okul Yönetiminde Yeni Yapı ve
Davranış", geliştirilmiş 9. Baskı, Ankara: Pegem
Yayını, no 9, s.47-49, (1994).

14. Newton, S. And Poyle, E. "Improving the Quality of
Comprehensive School", SchoolOrganization, vol
14, no 3, p.309, (1994).

15. Galloway, R. L. And Wearn, K. "Determinants of
Quality Perception in Educational Administration:
Potential Conflict Between The Requirements of In-
ternal and External Customers", Edueational Ma-
nagement and Administration, vol 26, no i ,p.35-
48, (1998).

16. Placier, M. "The Cycle of Student Labels in Educa-
tion: The Cases of Culturally Deprived-Disadvanta-
ged and at Risk" , Edueational Administration Qu-
arterly, vol 32, no 2, p.236-270, (1996).

17. Legotlo, M. and Westhuizen. P. C."Problems Fa-
cing New Principals in Developing Countries",
Edueational Management and Administration,
vol 24, no 4, p.401-41O, (1996).

18. Frick, C. R. And Fraas, J. W. "Stress and Educati-
onal Administration: Variations in Stress Factors
Assess Administrative Levels, ERIC, vol 26, no 8,
p.74, (1991).

19. Hallinger, P. and Murphy, J. F. "Assessing and De-
veloping Principal Instructional Leadership, Eduea-

tional Leadership, vol 45 ,no 1, p. 54-64, (1987).

[ J. of
Ed IS

20. Westworth, M. "Developing Staff Morale", ERIC;
vol 26,no l,p. 47, (1991).

21. Webb, R. And Villiamy, G. 'The Changing Role of
the Primary School Headteacher", Educational
Management and Administration, vol 24. no
3,p.303, (1996).

22. Harchar L R. And Hyle, A. E. "Collaborative Power
A Prounded Theory of Adminisrative Power Inst-
ructional Leadership in the Elementary School". Jo-
urnal of EdueationaI Administration, vol 34, no
3, p.20, (1996).

23. Beltimore, M. "Final Recommendations of the
Commission on Quality Teaching", ERIC, vol 20.
no l,p.135,(1985).

24. Casonova, U. "Parent Involvement, A Call For Pru-
dence", Edueational Researeher, vol 25, no 8,
p.31, (1996).

25. Finders, M. and Lewis, C. "Why Some Parents
Don't Come to School", Edueational Leadership,
vo151, no 8, p. 50-54, (1994).

26. Siratnik, K. And Clark, R. W. "School-Centered
Decision Making and Renewal", Phi Delta Kap-
pan, vol 69, no 6, p.660-664, (1988).

27. Wassermann, S. "Using Cases to Study Reaching",
Phi Delta Kappan, vol 75, no 8, p. 602-611,
(1994).

28. Unesco,"Handbook for Science Teachers," Lon-
don,UNESCO, p.145-151, (1980).

29. Balcı, A." Etkili Okul: Kuram Uygulama ve
Araştırma", Ankara: Yavuz dağıtım s. 43-44,
(1993).

30. Günçer, B. "Eğitim fakülteleri Öğretmen Yetiştirme
Programlarının Yeniden Düzenlenmesi", Çağdaş
Eğitim Dergisi,sayı 241, s.l9-21, (1998).

31. Slavin, R. E. "Design Competitions: A Proposal for
a New Federal Role in Educational Research and
Development," EdueationaI Researeher, 26(1), p.
22- 28, (1997).

32. Sağlamer, E. "Bir Eğitim Kurumu Olarak Aile",
Çağdaş Eğitim Dergisi, sayı 199, (1994).

33. Davies, B. And Ellison, L."Impraving The Quality
of Schools. Ask the Clients?" SchoolOrganization,
15 (I), p. 12, (1995).

34. Gözütok, D. "Öğretmenlerin Demokratik Tutum-
ları", Ankara, s.108, (1995).



Students' Expectatioııs. Wishes aııd Prefereııces iıı the Secoııdary Educatioıı

35. Aral, Neriman ve Aysel KöksaL. "Çocukların Benlik
imajları Kişisel ve Sosyal Uyum Düzeylerinin ince-
lenmesi", Çağdaş Eğitim Dergisi, sayı 257, s.13,
(1999).

36. Cordan, B."Türk Milli Eğitim Sisteminde Yapısal
Değişiklikler", Milli Eğitim Dergisi, sayı 128, s.7,
(1995).

37. Sağlam, N. "Ortaöğretirnde Sağlık Bilgisi Dersinin
Niteliği ve Öğrencilerin Derse ilgileri", Hacettepe
Üniv. Eğitim Fak.Dergisi, sayı 13, s.205-206,
(1996).

38. Ünal, S. "ilk ve Ortaöğretim Ders Kitaplarında Ya-

34

kıtlar veÇevresel Etkileri" ,Hacettepe Üniv. Eğitim
Fak. Dergisi, sayı 14, s.71, (1998)

39. Hancock, N. And Hellawell, D "Improving Ineffec-
tive Departments In Secondary Schools", Educati-
onal Management and Administration. vol 26
(3),p. 269-278, (1998).

40. Başar,H."Öğretmenlerin Değerlendirilmesi", 2.
Baskı, Ankara: Pegem yayınları, s.4.

41. Bonsting, J. J. "Total Quality Schools: The Total
Quality Classroom", Educational Leadership, vol
49 (6), p. 66-70, (1992).


	page 1
	page 2
	page 3
	Tables
	Table 1


	page 4
	Tables
	Table 1
	Table 2
	Table 3


	page 5
	Tables
	Table 1
	Table 2


	page 6
	Tables
	Table 1
	Table 2
	Table 3


	page 7
	page 8
	page 9

