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Ortaokul Ogrencilerinin Sanal Risk Algilarimn Cesitli Degiskenler Ac¢isindan incelenmesi

Veysel Bilal Arslankara ™! ve Ertugrul Usta 2

Oz

Bu arastirmanin amaci, ortaokul dgrencilerinin sanal ortamlara iliskin risk alg: diizeylerini
belirlemek ve sanal risk algilarmin gesitli degiskenler agisindan incelenerek aralarinda
nasil bir iligki oldugunu ortaya koymaktir. Ciinkii sanal ortamlarda risk altinda olan
bireyler internet bagimliliginin vermis oldugu fiziksel sorunlarin yami sira psikolojik,
sosyal ve akademik baglamda da birgok sorunla karsilagsmaktadir. Bu amag¢ dogrultusunda
ortaokul o&grencilerinin sanal risk algilarinin gesitli demografik degiskenlere gore
farklilasma durumlar tespit edilmeye caligilmistir. Bu gergevede arastirmada su sorulara
cevap aranmustir: cinsiyet, internete baglanma sikligi, smif seviyesi, okul tiirii ve yas
degiskenlerine goére ortaokul 6grencilerinde sanal risk algisi farklilasmakta midir? Buna
yonelik olarak bu caligmada veri toplama araci olarak aragtirmacilar tarafindan daha once,
lise 6grencilerinin sanal diinyaya iligkin risk algilarini tespit edebilmek icin gelistirilen
Sanal Diinya Risk Algis1 Olgegi (SDRAO)’nin ortaokul kitlesine uyarlanmis formu
kullanilmigtir. Elde edilen veriler {izerinde yapilan analizler neticesinde su sonuglara
ulagilmistir: ortaokul &grencilerinin sanal risk algilari ile cinsiyetleri, okul tiirleri ve
internete baglanma sikliklar1 arasinda anlamli bir farklilik oldugu; sinif seviyesine ve yasa
gore herhangi bir farklilasmanin olmadigi tespit edilmistir.
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Abstract

The aim of this study is to determine the risk perception levels of secondary school
students in relation to virtual environments and to investigate the relationship between
virtual risk perceptions and various variables. Because individuals at risk in virtual
environments face many problems in psychological, social and academic contexts as well
as the physical problems caused by internet addiction. In line with this aim, differentiation
situations of secondary school students' perceptions of virtual risk according to various
demographic variables will be tried to be determined. In this context, the following
questions will be sought in the research: Does the perception of virtual risk differ in
secondary school students according to gender, frequency of internet connection, grade
level, type of school and age variables? In this study, the form of the Virtual World Risk
Perception Scale (VWRPS), which was developed by the researchers in order to determine
the perceptions of high school students about the virtual world, was used as a data
collection tool. As a result of the analyzes conducted on the data obtained, it was
concluded that there is a significant difference between the perceptions of secondary
school students' virtual risk and their gender, school types and frequency of internet
connection; It was determined that there was no differentiation according to class level
and age.
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Extended Abstract
Introduction

Although more than half of the world's population is close to 8 billion internet users, half of them are social
media users, and nearly 4 billion people are mobile technology users, although virtual environments have been in
human life for a short period of time, as a result of the dependency spread with social media culture. The time
spent by individuals on the Internet is increasing day by day. Because people meet many of their daily needs
through internet and social media and exhibit their activities here (Anklam, 2009; Komito & Bates, 2009; Lee &
Cho, 2011).

In the age of technology, which is embraced all around the digitalizing world, individuals are allowed to use sms,
whatsapp, blog, forum, wiki, etc. The use of many tools or services in a common and disturbing way, such as
their use, connecting to chat rooms, and allowing social media (Facebook, Twitter, Snapchat, etc.) to share all
kinds of information, images or videos. caused it to enter. This concept regarding virtual worlds (virtual
environments) that are not completely independent of the traditional risk in individuals' social lives appears as
the perception of virtual risk.

The widespread use of information technologies tools and applications and the increase in the breadth of
transportation in individual contexts, as well as the use of these technologies in educational institutions to
support learning processes, become an indispensable element for students. In this context, the damages that may
arise with this unlimited use of information technologies can be a threat to the students who are still in their
developmental stages. In the age when computers or mobile devices are how meaningless without internet,
human mind harassment behaviors such as internet addiction and psychological pressure felt especially on
sharing platforms are also seen as problem areas based on virtual risk perception information technologies in
school age individuals. The perception of virtual risk in the context of internet or social media addiction requires
subject to be examined in our social processes due to the widespread use of information technologies and
decreasing age of use. Considering the recent studies, internet addiction (Balc1 & Giilnar, 2009; Beranuy, Oberst,
Carbonell & Chamarro, 2009; Giintig & Kayri, 2010; Gokgearslan & Giinbatar, 2012), cyber bullying
(Tokunaga, 2010), virtual loneliness (Clayton) , Osborne, Miller & Oberle, 2013; Bonanno & Hymel, 2013;
Celen, Celik & Seferoglu, 2017), trust in virtual environments (Arslankara & Usta, 2019) and new literacy
(Akkoyunlu & Yilmaz Soylu, 2010; Ustiindag, Giines & Bahgivan) , 2017) and diversified and increased
depending on the importance of this field.

The era we are in; information age, information age, internet age, information society. With the rapid
development of information and communication technologies, it has brought many radical changes from simple
habits to political changes in individual and social life as a result of the many opportunities offered by its
increasing use in every field. Research on the subject and the events reflected in the media internet / mobile
phone, etc. It shows that abuse of information / communication tools is a tool for a series of problems ranging
from a simple feeling of ill to fights resulting in death. Especially nhamed as z and alpha generation (Tarhan,
2019; Kleinschmit, 2019) children and adolescents' widespread use of the internet, internet addiction, gambling,
fraud, cyber bullying and so on risks. In addition, these individuals try to meet all their needs through mobile
devices and social networks and degenerate themselves from social environments (Franchina et al. 2018). In this
context, examining the virtual risk perception factor of secondary school students according to their internet
usage habits constitutes the main subject of the research. In this respect, the differentiation situations of virtual
risk perceptions of secondary school students according to their internet usage status are also discussed.

As discussed in almost every aspect, the internet and technology-based developments are settled within a society,
and the most open to this is the youth of that society. According to age-related usage statistics, it is seen that
individuals' access to virtual environments is constantly increasing as an indispensable activity of daily living for
individuals from very young ages in the context of scientific research conducted in social networks (We are
Social, 2019). The situation in our country is in parallel with the situation in the world. TUIK Household 2012,
2015, 2018 reports indicate this situation (TUIK, 2019). At this point, when considering the link between
sociology of society and virtual risks, the most important dimension should be the prioritization of the most
dynamic population of the youth. Because it is seen that virtual environments change existing social or cultural
habits with their own dynamics; The changing self-perception and social relations that have changed with new
friends or shares have opened new windows in life and continue to open them. Therefore, it is necessary to
address these new dynamics created by virtual environments within the scope of risk. Because risk is an
advantage and disadvantage, threat and opportunity, danger and opportunity (Arslankara & Usta, 2018), is a
concept that consists of two dimensions considered together with danger and opportunity (Giddens, 2000).
Therefore, it is of utmost importance that the habits of the students, who are always intertwined with virtual
risks, be controlled and followed up by their parents.
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It is possible to state that internet addiction and problems arising from problematic use of the internet is an
increasing problem in our country (Nalwa & Anand, 2003; Isik, 2007; TUIK, 2019). Dependence on digital is a
problem for individuals in every segment of society, especially for young people. It is very important to know
what methods should be applied in order to reduce and eliminate addiction through scientific researches and
examinations.

This research; As it is one of the first studies that investigate secondary school students' perceptions of virtual
risk in terms of different variables and investigates these relationships, virtual environments (internet addiction,
cyber bullying, cyberbullying, internet virtual loneliness, new literacy).

In this study, which aims to examine the virtual risk perception of secondary school students and develops
suggestions in this direction, it is aimed to help both teachers and parents and to shed light on the results of this
study. The aim of this study was to investigate the risk perceptions of secondary school students in virtual
environments and to determine their differentiation according to various demographic characteristics.

In the light of all these contexts, the aim of this study is to investigate the risk perceptions of secondary school
students in virtual environments and to determine their differentiation according to various demographic
characteristics. The basic question that is sought in order to achieve this goal is as follows:

1. What are the virtual risk perception levels of secondary school students?

2. Do the levels of virtual risk perception of secondary school students vary according to gender, age,
grade level, type of school and frequency of internet use?

Method

The research was carried out according to relational survey model which is one of the general survey model
types. Secondary schools in Agri province were determined as the research population and the research was
conducted on 261 students attending various secondary schools in Agr1 in the spring semester of 2017-2018.

Research Design

The research was designed according to relational survey model which is one of the general survey model types.
The screening models aim at collecting and analyzing data to determine the characteristics of a group. The aim
of this study was to determine the level of virtual risk perception of secondary school students for which
variables and this method was chosen.

Universe and Sample

The universe of secondary research in Turkey 5th, 6th, 7th and 8th grade students. The accessible universe
consists of 5th, 6th, 7th and 8th grade students in Agri. The sample of the study was determined by easy
sampling method which is one of the non-probable sampling methods. Therefore, the sample of the study
consists of 261 students studying in 5th, 6th, 7th and 8th grades in 3 different types of secondary schools in Agr1.
The distribution of students according to gender and class is given in Table 1.

Table 1
Distribution of the study group by gender and grade levels
Class level Female Male Total
5 35 45 80
6 37 54 91
7 26 25 51
8 15 24 39
Total 113 148 261

Data Collection Tools

The data of this research was obtained by the help of two-part questionnaire developed by the researchers. The
first part of the questionnaire contains questions developed to learn the basic demographic variables (gender,
age, grade level, etc.). In the second part, the following scale, which was developed by the researchers, was used
to measure the virtual risk perception levels of secondary school students.

Virtual World Risk Perception Scale
It was collected by using the version of the Virtual World Risk Perception Scale developed by Arslankara and
Usta (2018) for high school students adapted to the secondary school level (Arslankara and Usta, in press).
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Virtual World Risk Perception (VWRP) Scale (original scale) can give valid and reliable scores with 26 items,
combined scale and 5 sub-dimensions. The scale adapted to the secondary school level consists of 23 items with
the same factor structure as the original scale. Therefore, combined scale scores can be used to measure the level
of risk perception of secondary school students in general regarding the virtual world. In addition, sub-dimension
scores can be used to measure perceptions of middle school students about virtual corruption, virtual wear,
virtual opportunity, virtual opportunity and virtual awareness levels.

Data Collection Process

In the research, the data were collected by researchers from 261 students studying in three different school types
in Agr in the spring semester of 2017-2018 academic year. why this measurement was made, the purpose of
which the students were consulted, the contributions of the research results were provided and motivation was
provided, and each student filled the questionnaire form online within the course hours in the information
technologies laboratories of the schools.

Data analysis

Whether the virtual risk perception scores of secondary school students show normal distribution, Kurtosis -
Skewness values were examined and homogeneity of the data was tested to provide one-way analysis of
variance. Independent group t test was used to determine whether the virtual world risk perception scale scores
of the students in the sample differed according to gender variable; Tukey HSD and Tamhane tests were used to
determine whether the difference was in favor of one-way analysis of variance (ANOVA), or one-way analysis
of variance (ANOVA) to determine whether the difference was in favor of the group. .

The data obtained were analyzed in SPSS 25 software, the significance was tested at minimum p <0.05 level and
the findings were presented in the form of tables for the purposes of the research.

Findings
Firstly, the reliability analysis of the scale was performed on the obtained data. Reliability coefficient Cronbach
alpha coefficient a = 0.87.

In the following headings, descriptive findings and inferential statistics findings of the students in the research
group are given.

Findings on Demographic Variables

In this section, some of the information obtained from the personal information form of secondary school
students has been evaluated. Taking into consideration their answers to the personal information form; frequency
and percentage distributions of gender-age, grade level-school type information are given.

The necessary information regarding the demographic data obtained from the study group is tabulated and
presented below.

Table 2
Frequency and Percentage Distributions for Gender-Age Variables
Age
11-12 13-14 15 and above Total
Male f 75 59 9 143
Gender % 52,3% 41,1% 6,5% 100,0%
Female f 79 36 3 118
% 67,0% 30,1% 2,8% 100,0%
f 154 95 12 261
Total % 59,0% 36,2% 4,9% 100,0%

When Table 2 is examined, it is seen that the majority (59%) of the students in the study group are between the
ages of 11-12 and the majority of the students included in the study (67%) are female students.
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Table 3
Frequency and Percentage Distributions for Class Level-School Type Variables
School type
Language
Normal Religious program weighted Total
5 f 11 20 49 80
% 13,3% 25,0% 61,7% 100,0%
6 f 15 76 0 91
Class %  16,9% 83,1% 0,0% 100,0%
7 f 11 40 0 51
%  21,1% 78,9% 0,0% 100,0%
8 f 5 34 0 39
% 13,8% 86,2% 0,0% 100,0%
f 42 170 49 261
Total %  16,2% 66,3% 17,5% 100,0%

Table 3 shows the comparison of school types and class levels of the students in the study group in a cross-table.
According to this study, it is seen that the students were imam hatip secondary school (66.3%), language-based
secondary school (17.5%) and normal secondary school (16.2%), respectively.

On the other hand, when the grade levels of the students were examined, it was determined that the students in
the study were studying at the 5th grade (80 people), 6th grade (91 people), 7th grade (51 people) and 8th grade
(39 people) levels.

Table 4
Frequency and Percentage Distributions for Frequency of Internet Use

Frequency of Internet use
Lessthan 1 1-2 hours per 3-4 hoursa 5 hours or

Very rare  hour per day day day more per day Total
Education f 25 69 33 9 3 140
Research % 18,2% 49,3% 23,4% 6,7% 2,4% 100,0%
Dating Chat f 3 11 13 12 3 43
The most % 7,8% 26,6% 29,7% 28,1% 7,8% 100,0%
important ~ Game f 3 11 11 6 9 40
purpose of being etertainment o5 8,3% 26,7% 26,7% 15,0% 23,3% 100,0%
online Shopping
News Tracking f 1 11 6 5 3 25
% 2,6% 42,1% 23,7% 21,1% 10,5% 100,0%
Other f 1 3 5 2 1 13
% 10,5% 21,1% 42,1% 15,8% 10,5% 100,0%
f 33 104 68 35 21 261
Total % 12,8% 40,0% 25,9% 13,3% 7,9% 100,0%

In Table 4, the information about how the internet is used and the purposes of using the internet are determined.
Accordingly, it is seen that 140 students use the internet for education and research purposes, 43 students for
acquaintance and chat, 40 students for gaming and shopping, 25 students for news tracking and 13 students for
other purposes.

On the other hand, when the frequency of internet use is examined, it is observed that 40% of the students in the
sample use the internet less than 1 hour a day, 25.9% use the internet 1-2 hours a day, approximately 13% use
the internet very rarely and the other 13%. and internet use was used for 3-4 hours a day.

Findings Regarding Virtual Risk Perception Levels

Arithmetic mean, standard deviation values and other inferential findings related to virtual world risk perception
total score and factors are given in the tables below.
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Table 5
Virtual World Risk Perception Scale Scores
N Mean Standard deviation

VWRPS 261 69,0000 14,34132
Virtual corruption 261 15,4212 4,88926
Virtual fraying 261 12,7311 5,91325
Virtual facility 261 10,5370 4,15324
Virtual opportunity 261 15,4111 3,07852
Virtual awareness 261 11,6254 4,01759

As can be seen in Table 5, it is seen that the average score of the students in the sample taken from the Virtual
World Risk Perception Scale is X = 69.00 and the standard deviation is ss = 14.34. The mean and standard
deviation of the scale according to the factors for virtual corruption X = 15.42, ss = 4.88; for virtual fraying X =
12.73, ss = 5.91; for virtual facility X = 10.53, ss = 4.15; X = 15.41, ss = 3.07 for virtual opportunity and X =
11.62, ss = 4.01 for virtual awareness.

Table 6
Results of Virtual World Risk Perception t-Test by Gender of Students
Gender N X SS Levene Test (p) t Sd p
Female 113 68.12 15.85
VWRP Male 148 7317 13.92 .160 2.87 259 .001

A statistically significant difference (p <.05) was found according to the Virtual World Risk Perception Score (t
@s9) = 2.87) according to the gender of the students participating in the research. The risk perception scores of
male students (X = 73.17) were higher than female students (X = 68.12).

Table 7
Results of One-Way ANOVA of Virtual World Risk Perception Scores According to Age of Students

Levene Sum of Average

Age N X 5 Test (p) sd Squares Squares P
11-12 154 68.02 14.99 Groups

VWRP  13-14 95 70.08 15.87 .077 Between 2§8 911642(135133 32'41%0 .029 .953
>15 12 69.00 11.02 groups ' '

Total 261  69.00 14.34 260 91472.00

According to the results of one-way analysis of variance (ANOVA) test showing whether the virtual world risk
perceptions of secondary school students differ according to age; It was found that age-related scores did not
differ statistically in the sample group where no measured factors were measured.

Table 8
One-Way ANOVA Results of Virtual World Risk Perception Scores by Students' Class Level

Levene Sum of Average

Class N X 55 Test (p) sd Squares Squares f P
5 80 6849 15.13 Groups
3 973.256 324.41
6 91 6813 1547 Between 129 352
VWRP 7 51 6951 1552 .758 groups 257 92468.887 359,801
8 39 6991 15.75
Total 261 69.00 14.34 260 93442.00

According to the results of one-way analysis of variance (ANOVA) test, which shows whether virtual world risk
perceptions of secondary school students differ according to grade level; It was found that the scores related to
class level did not differ statistically in the sample group where no measured factors were applied.
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Table 9
One-Way Analysis of Variance (ANOVA) Results of Virtual World Risk Perception Scores by Students'
Frequency of Internet Use

. Levene Sum of Average
Time N X 5 Test (p) sd Squares Squarges f P
Rare 33 69.04 17.32 Groups
VWRP <lhour 104 65.70 1491 Betwe?en 2g6 848745522.?31635 %ﬁg%ﬁ 4.27 .000
1-2hours 68 65.39 14.07 256 groups '
3-4hours 35 6837 14.04
>5 hours 21 76.16 15.62
Total 261 69.00 14.34 260 93205.00

As it is seen in Table 9, a statistically significant difference was found in the virtual world risk perception score
(F (a.256) = 4.27) of the students as a result of the one-way analysis of variance (ANOVA) based on the time spent
on the internet (p <.05). Tukey and Gabriel tests were used to determine the frequency of use in favor of the
difference. According to this, students who spend 5 hours or more daily on the internet have a statistically
significant difference in virtual world risk perception levels compared to individuals using internet for 1-2 hours
or less. high.

Table 10
Results of One-Way ANOVA of Virtual World Risk Perception Scores by Type of School Students Studied
Levene Sum of Average
School N X 5 Test (p) sd Squares Squares P
Normal 42 65.32 14.76 Groups
VWRP  Religious 170 6939 1521 480  Between 258 828995175'123;55 1;1948'754697 561 001
Language 49 7237  14.96 groups ' '
Total 261 69.00 14.34 260 91942.000

According to the results of ANOVA analysis according to the type of school students studied, there was a
statistically significant difference in virtual world risk perception score (F (2,258) = 5.61) (p <.05). Tukey and
Gabriel tests, one of the multiple comparison tests, were used for the virtual world risk perception scores in order
to find out which areas the difference was found in the difference scores. According to this, virtual world risk
perceptions of middle school students with normal education programs were significantly higher than those of
with religious program middle school students.

Conclusion and Discussion

In this study, a descriptive research study was conducted in order to determine the level of virtual risk perception
of secondary school students and the results were reached: According to the students, virtual risk perception
levels are quite high. In terms of factors, virtual corruption is the highest factor and virtual opportunity is the
lowest factor. In summary, although the levels of virtual risk perceptions are quite high, it can be said that
perceptions of virtual possibilities are quite low compared to others. This finding is consistent with the results of
the study conducted by Arslankara and Usta (2018) to determine the virtual risk perceptions of high school
students.

This study found that half of high school students' perceptions about virtual risks were high and the other half
were medium. In general, virtual risk factors that have the lowest average of students are virtual possibilities and
virtual awareness; the highest perception was directed towards virtual corruption.

When the variables predicting the perception of virtual risk, gender, frequency of internet usage and school type
were found to be significant predictors. According to this, it is observed that the risk behaviors of female
students are higher than male students, the awareness of students who spend more time with internet and mobile
technologies compared to their peers has increased positively in relation to the risks in the virtual environments
and that the type of school is correctly adjusted according to the requirements of the curriculum. It can be said
that they have the right learning experiences by spending time. In this respect, it is thought that individuals who
are aware of the dangers of information and communication technologies or who have been bullied or attacked
via internet and computer have a high level of sensitivity to virtual risk. However, it is revealed that male
students are exposed to more crime than female students and their perceptions of danger are higher. Finally, it is
seen that female students are more sensitive than male students in virtual risk sensitivity. Research supports that
males exhibit more problematic internet use than women (Ayas & Horzum, 2011; Celik & Odaci, 2012).
Regarding the frequency of internet use, it is thought that parents should be allowed to the extent that they do not
affect the physical and psychological development of the students.
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As a result of the analysis of students' ages, it was observed that there was no change in virtual risk perception
levels as the age of the students increased and the grade level increased. Orhan and Akkoyunlu (2004), on the
contrary, determined that problematic internet usage increased with age. In some studies, it has been concluded
that problematic internet use decreases with increasing class level (Giiniig, 2009; Inan, 2010).

In addition to the advantages of technological tools, it is important for young people to know the dangers posed
by them. Virtual bullying is more common in the home because of the incidence of these incidents, families have
more duties. Especially when it is thought that the projects based on the use of technology in schools are
widespread and every student will have a tablet computer, it is very important to give information about the use
of these tools while giving trainings for the purpose (Ayas & Horzum, 2011).

In this research, studies that reveal the purposes of using more in-depth tools and the conditions under which
information security occurs most often can be conducted in order to examine the reasons why secondary school
students are more likely to exhibit risky behaviors than other areas.

Again, it is thought that there will be problems about information security when the average internet usage time
of secondary school students exceeds 1 hour. If the internet is used for more than 1 hour, it may be beyond the
intended use. In this respect, internet usage hours can be controlled with special protection programs in the
home, school and internet cafes where students use the internet.

This study was conducted to investigate the awareness of virtual risk perception of secondary school students.
Consistency of the results can be compared by selecting different samples in future researches.

Studies on virtual risk perception can be conducted to measure not only young people, but also adults, especially
companies and public employees.
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Giris

8 milyara yakin diinya niifusunun yarisindan fazlasinin internet kullanicisi, yarisina yakininin da sosyal ortam
kullanicist ve yine 4 milyara yakin kisinin mobil teknoloji kullanicisi oldugu giiniimiizde, sanal ortamlar insan
yasaminda her ne kadar kisa bir siiredir yer aliyor olsa da sosyal medya kiiltiirii ile birlikte yayilan bagimlilik
neticesinde bireylerin internette gecirdigi siireler her gegen giin artis gostermektedir. Ciinkii insanlar giindelik
yasantilarina dair birgok ihtiyacini internet ve sosyal medya araciligiyla karsilamakta ve faaliyetlerini burada
sergilemektedir (Anklam, 2009; Komito ve Bates, 2009; Lee ve Cho, 2011).

Dijitallesen diinyanin her yami sardigi teknoloji ¢aginda, bireylerin sms, whatsapp, blog, forum, wiki vs.
kullanimlari, sohbet (chat) odalarina baglanmalari, sosyal medyanin (Facebook, Twitter, Snapchat vb.) her tiirlii
bilgi, gorsel ya da video paylasimina miisaade etmesi gibi daha birgok ara¢ ya da servisin yaygin ve rahatsiz
edici bir sekilde kullanilmasi yeni bir kavramin daha alanyazina girmesine neden olmustur. Bireylerin sosyal
hayatlarinda var olan geleneksel riskten tamamen bagimsiz olmayan sanal diinyalara (sanal ortamlara) iliskin bu
kavram sanal risk algist olarak karsimiza ¢ikmaktadir.

Bilisim teknolojileri ara¢ ve uygulamalarinin yaygin kullaniminin ve ulagim genisliginin bireysel baglamda hizla
artmasinin yani sira egitim kurumlarinda da 6grenme siireglerini destekleyici olarak kullanilmasi, bu teknolojiler
ogrenciler i¢cin de vazgecilmez bir unsur halini almaktadir. Bu cergevede bilisim teknolojilerinin bu simirsiz
kullanimiyla birlikte ortaya cikabilecek zararlar, gelisim dénemlerini heniiz siirdiirmekte olan 6grenciler igin de
birer tehdit unsuru olabilmektedir. Bilgisayarlarin ya da mobil cihazlarin artik internetsiz olarak anlamsizlastig
cagimizda internet bagimlilig1 ve internet {izerinde 6zellikle paylasim platformlarinda hissedilen psikolojik baski
gibi insan zihnini taciz edici davranislar diger bir ifadesiyle sanal risk algis1 bilisim teknolojilerine dayali sorun
alanlar1 olarak okul ¢agindaki bireylerde de ortaya ¢tkmaktadir. internet ya da sosyal medya bagimlihigi 6zelinde
sanal risk algisi, bilisim teknolojilerinin yayginlagsmasi ve kullanim yagiimn diigmesine bagli olarak toplumsal
stireglerimizde incelenmesi gereken konular olmayi1 gerektirmektedir. Son zamanlarda yapilan ¢aligmalar dikkate
alindiginda internet bagimliligi (Balci ve Giilnar, 2009; Beranuy, Oberst, Carbonell ve Chamarro, 2009; Giinii¢
ve Kayri, 2010; Gokgearslan ve Giinbatar, 2012), siber zorbalik (Tokunaga, 2010), sanal yalmzlik (Clayton,
Osborne, Miller ve Oberle, 2013; Bonanno ve Hymel, 2013; Celen, Celik ve Seferoglu, 2017), sanal ortamlarda
giiven (Arslankara ve Usta, 2019) ve yeni okuryazarliklar (Akkoyunlu ve Yilmaz Soylu, 2010; Ustiindag, Giines
ve Bahgivan, 2017) gibi ¢aligmalarin bu alanin 6nemine bagl olarak gesitlendigi ve arttig1 goriilebilmektedir.

Icinde bulundugumuz cag; bilgi cagi, bilisim ¢ag1, internet ¢ag1, bilgi toplumu seklinde ifade edilmektedir. Bilgi
ve iletisim teknolojilerinin hizli gelisimiyle birlikte her alanda hizla artan kullanimiyla sunulan birgok imkan
neticesinde bireysel ve toplumsal yasamda basit aliskanliklardan politik degisimlere kadar bir¢ok koklii
degisimleri de beraberinde getirmistir. Konu ile ilgili alanyazin aragtirmalart ve medyaya yansiyan olaylar
internet/cep telefonu vb. bilisim/iletisim araglarmin kotiiye kullaniminin, basit bir kendini kotii hissetmekten
6liimle sonuglanan kavgalara kadar bir dizi sorunun araci oldugunu gostermektedir. Ozellikle z ve alfa kusagi
olarak isimlendirilen (Tarhan, 2019; Kleinschmit, 2019) ¢ocuk ve geng¢ bireylerin yaygin internet kullanimi,
internet bagimliligi, kumar, dolandiricilik, siber zorbalik vb. risklerle karsi karsiya gelmelerine neden
olmaktadir. Ayrica bu bireyler tim gereksinimlerini mobil cihazlar ve sosyal aglar araciligiyla gidermeye
caligmakta ve sosyal ortamlardan kendilerini yozlagtirmaktadirlar (Franchina vd. 2018). Bu baglamda ortaokul
ogrencilerinin sanal risk algist faktoriiniin &grencilerin internet kullanim aligkanliklarina gore incelenmesi
aragtirmanin temel konusunu olusturmaktadir. Bu dogrultuda ortaokul ogrencilerinin internet kullanim
durumlarina gore sanal risk algilarinin gesitli degiskenlere gore farklilasma durumlar1 da ele alinmaktadir.

Hemen her unsurda ele alindig1 lizere, internet ve teknoloji tabanli gelismeler de bir toplumun igerisinde
yerlesirken buna en ac¢ik kesim o toplumun gengligidir. Bireylerin sanal ortamlara erigsimlerinin, sosyal aglar
Ozelinde yapilan bilimsel aragtirmalar ¢er¢evesinde yasa baglh kullanim istatistiklerine gore ¢ok kii¢iik yaglardan
itibaren bu ortamlarin bireyler acisindan adeta vazgecilmez birer giinliik yasam aktivitesi olarak siirekli bir artis
icerisinde oldugu gériillmektedir (We are Social, 2019). Ulkemizde de durum diinya genelindeki durum ile
paralel bir seyir izlemektedir. TUIK Hanehalki 2012, 2015, 2018 raporlart bu durumu gostermektedir (TUIK,
2019). Bu noktada toplum sosyolojisi ve sanal riskler arasindaki bag ele alinirken dikkat edilmesi gereken en
onemli boyut toplumun en dinamik kitlesi olan genglerin dncelenmesi olmalidir. Clinkii sanal ortamlarin var olan
toplumsal ya da kiiltiirel aliskanliklar1 kendi dinamikleri ile degistirdigi goriilmekte; yeni arkadasliklar veya
paylasimlarla degisen benlik algisi ve toplumsal iligkiler yasam igerisinde yepyeni pencereler agmis ve agmaya
devam etmektedir. Dolayistyla sanal ortamlarin yaratmig oldugu bu yeni dinamikleri risk kapsaminda ele almak
gerekmektedir. Ciinkii risk avantaj ile dezavantaji, tehdit ile firsati, tehlike ile olanag: kapsayan (Arslankara ve
Usta, 2018), tehlike ve firsat ile birlikte diisliniilen iki boyuttan olusan bir kavramdir (Giddens, 2000).
Dolayistyla sanal risklerle her an i¢ ice olan Ogrencilerin sanal ortamlara yonelik aligkanliklarinin 6zellikle
ebeveynleri tarafindan kontrol ve takibinin yapilmasi biiyiikk 6nem arz etmektedir.
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Diinya genelinde yapilan bilimsel arastirmalar incelendiginde internet bagimliliginin ve internetin problemli
kullanomimdan meydana gelen sorunlarin iilkemiz 6zelinde de git gide artig gosteren bir problem durumu
oldugunu ifade etmek miimkiindiir (Nalwa ve Anand, 2003; Isik, 2007; TUIK, 2019). Dijitale olan bagimlilik,
toplumun her kesimindeki bireyler agisindan, 6zellikle de kiigiik yastaki bireyler igin bir problemdir. Bagimlilik
sorunsalinin yapilacak bilimsel aragtirma ve incelemelerle bagimliligi azaltmak ve gidermek adina uygulanmasi
gereken yontemlerin neler olmasi gerektigi konusu son derece 6nem arz etmektedir.

Bu arastirma; ortaokul Ogrencilerinin sanal risk algilarmi farkli degigkenler acisindan olgerek bu iliskileri
aragtiran ilk ¢aligmalardan biri olmasi sebebiyle 6zgiin, sanal ortamlarda var olan risklere iliskin farkindaliga
yonelik dlclim yapmasi ve sanal ortamlarin tehdit ve firsat yonlerine dikkat ¢ekmesi agisindan gerekli, sanal
ortamlar (internet bagimliligi, siber zorbalik, sanal yalnizlik, yeni okuryazarliklar) gibi giderek dnemini daha da
belli eden konular1 icermesi agisindan giincel olarak ifade edilebilir.

Ortaokul 6grencilerinin sanal risk algisini incelemeyi amaglayan ve bu dogrultuda oneriler gelistiren bu ¢aligma
ile gerek Ogretmenlere gerck velilere yardimeci olunmasi, bu calisma sonuglarinin onlara 1sik tutmasi
amaglanmistir. Bu arastirmanin amact ortaokul &grencilerinin sanal ortamlarda hissettikleri risk algilarini
inceleyerek cesitli demografik 6zelliklere gore farklilagma durumlari tespit edilmeye ¢aligilmustir.

Tim bu baglam i1siginda bu arastirmanin amaci ortaokul 6grencilerinin sanal ortamlarda hissettikleri risk
algilarimi inceleyerek cesitli demografik 6zelliklere gore farklilasma durumlarini tespit etmeye calisilmaktir. Bu
amaca ulasmada cevap aranan temel soru su sekildedir:

1. Ortaokul 6grencilerinin sanal risk algis1 diizeyleri nasildir?
2. Ortaokul 6grencilerinin sanal risk algis1 diizeyleri;

a. cinsiyete,

b. yasa,

c. sinif seviyesine,

d. okul tiiriine

e. internet kullanim sikligina gore farklilik géstermekte midir?
Yontem

Aragtirma, genel tarama modeli tiirlerinden iliskisel tarama modeline gore yiriitiilmiistiir. Arastirma evreni
olarak Agn ilinde bulunan ortaokullar belirlenmis ve aragtirma 2017-2018 bahar yariyilinda Agri’daki gesitli
ortaokullarda okuyan 261 6grenci tizerinde yapilmustir.

Arastirmanin Deseni

Arastirma genel tarama modeli tiirlerinden iligkisel tarama modeline gére desenlenmistir. Tarama modelleri bir
gruba bagli 6zelliklerin belirlenmesi i¢in veri toplanmasini ve analiz edilmesini amaglar. Bu aragtirmanin amaci
da ortaokul 6grencilerinin sanal risk algisi diizeylerinin hangi degiskenlere yonelik ne diizeyde oldugunun ortaya
¢ikarilmasi oldugundan dolay1 bu yontem segilmistir.

Evren ve Orneklem

Arastirmanin evrenini Tirkiye’deki ortaokul 5., 6., 7. ve 8. smif 6grencileri olusturmaktadir. Ulasilabilir evrenini
ise Agn ilindeki 5., 6., 7. ve 8. smif O0grencileri olusturmaktadir. Aragtirmanin 6rneklemi olasilikli olmayan
orneklem ¢ekme yontemlerinden kolay Ornekleme yontemi ile belirlenmistir. Dolayisiyla arastirmanin
orneklemini Agrn ilinde bulunan 3 farkli ortaokul tiiriinde 5., 6., 7. ve 8. smnifta 6grenim goren 261 6grenci
olusturmaktadir. Ogrencilerin cinsiyet ve siniflara gére dagilimi Tablo 1°de verilmistir.

Tablo 1
Calisma grubunun cinsiyet ve sinif diizeylerine gére dagilimi
Suf diizeyi Kadin Erkek Toplam

5 35 45 80

6 37 54 91

7 26 25 51

8 15 24 39

Toplam 113 148 261
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Veri Toplama Araglar

Bu arastirmanin verileri arastirmacilar tarafindan gelistirilen iki boliimden olusan anket yardimiyla elde
edilmistir. Anketin ilk boliimiinde 6grenciye iliskin temel demografik degiskenlerin (cinsiyet, yas, sinif seviyesi
vb.) 6grenilmesi amaciyla gelistirilen sorular yer almaktadir. ikinci béliimde ise ortaokul 6grencilerinin sanal
risk algi diizeylerinin Ol¢iilmesi amaciyla aragtirmacilar tarafindan gelistirilmis olan asagidaki Olgekten
yararlanilmistir.

Sanal Diinya Risk Algis1 Olcegi. Arslankara ve Usta (2018) tarafindan lise 6grencileri icin gelistirilen Sanal
Diinya Risk Algis1 Olgegi’nin ortaokul diizeyine uyarlanan siiriimii kullanilarak toplanmistir (Arslankara ve
Usta, baskida). Sanal Diinya Risk Algis1 (SDRA) Olgegi (orijinal 6lgek) 26 madde, birlesik dlgek ve 5 alt boyutu
ile gecerli ve giivenilir puanlar verebilmektedir. Ortaokul diizeyine uyarlanan 6lgek ise orijinal 6lgek ile ayn
faktor yapisina sahip 23 maddeden olusmaktadir. Bu nedenle, birlesik dlgek puanlart ile ortaokul 6grenimi géren
ogrencilerin genel olarak sanal diinyaya iligkin risk algi diizeylerinin 6lgiilmesi amaciyla kullanilabilir. Bunun

yaninda alt faktdr puanlar ile ortaokul 6grencilerinin “sanal yozlasma”, “sanal yipranma”, “sanal olanak”, “sanal
firsat” ve “sanal farkindalik” diizeylerine iligkin algilar 6lgiilebilir.

Veri Toplama Siireci

Arastirmada veriler, 2017-2018 egitim dgretim yili bahar yariyili doneminde Agr ilinde ii¢ farkli okul tiirinde
O0grenim gdrmekte olan 261 6grenciden aragtirmacilar tarafindan bizzat her simif ortaminda; bu 6l¢iimiin neden
yapildigi, hangi amag¢ dogrultusunda 6grencilerin goriislerine bagvuruldugu, arastirma sonucunun saglayacagi
katkilara iligskin bilgiler verilip konuya iligkin motivasyon saglanarak, okullarin bilisim teknolojileri
laboratuvarlarinda her ogrencinin ¢evrimi¢i yontemlerle bir ders saati siiresi icerisinde anket formunu
doldurmasi saglanmustir.

Veri Analizi

Ortaokul 6grencilerinin sanal risk algisi puanlarinin normal dagilim gosterip gostermedigi Basiklik — Carpiklik
(Kurtosis - Skewness) degerleri incelenmis, tek yonlii varyans analizi varsayimlarini saglamak adina verilerin
homojenligi test edilmistir. Orneklemi olusturan dgrencilerin Sanal Diinya Risk Algist Olgegi puanlarmin
cinsiyet degiskenine gore farklilagip farklilasmadigini belirlemek i¢in bagimsiz grup t testi; yas, simf, okul tiiri
ve interneti kullanma sikhig1 degiskenlerine gore farklilagip farklilagsmadigini belirlemek i¢in tek yonlii varyans
analizi (ANOVA), tek yonlii varyans analizi (ANOVA) neticesinde gruplar arasinda fark bulundugunda, farkin
hangi grup lehine oldugunu belirlemek i¢in Tukey HSD ve Tamhane testlerinden yararlanilmistir.

Elde edilen veriler SPSS 25 yaziliminda ¢6ziimlenmis, manidarliklar minimum p<0.05 diizeyinde sinanmis ve
bulgular arastirmanin amaglarina uygun olarak tablolar seklinde sunulmustur.

Bulgular
Elde edilen veriler iizerinde ilk once Olgegin giivenirlik analizi gerceklestirilmistir. Giivenirlik katsayist
Cronbach alpha katsayist o= 0.87 bulunmustur.

Asagidaki basliklarda arastirma grubunda yer alan dgrencilere iliskin drneklemi tanitict bulgulara ve ¢ikarimsal
istatistik bulgularina yer verilmistir.

Demografik Degiskenlere iliskin Bulgular

Bu bdliimde, ortaokul 6grencilerinin kisisel bilgi formundan alian baz1 bilgileri degerlendirilmistir. Kisisel bilgi
formuna verdikleri cevaplar dikkate alinarak ogrencilerin; cinsiyet-yas, smif seviyesi-okul tiiriine iliskin
bilgilerine ait frekans ve ylizde dagilimlar1 verilmistir.

Calisma grubuna ait elde edilen demografik verilere iligkin gerekli bilgiler tablolastirilarak asagida sunulmustur.

Tablo 2
Cinsiyet-Yas Degiskenleri i¢in Frekans ve Yiizde Dagilimlari
Yas
11-12 13-14 15 ve {izeri Toplam
Erkek f 75 59 9 143
Cinsiyet % 52,3% 41,1% 6,5% 100,0%
Kadn f 79 36 3 118
% 67,0% 30,1% 2,8% 100,0%
f 154 95 12 261
Toplam % 59,0% 36,2% 4,9% 100,0%

34



Arslankara & Usta

Tablo 2 incelendiginde, ¢alisma grubunda yer alan 6grencilerin bilyiik bir ¢ogunlugunun (%59) 11-12 yas
araliginda yer aldig1 ve ¢aligmaya dahil olan 6grencilerin biiyiik ¢ogunlugunun (%67) kiz 6grencilerden olustugu
goriilmektedir.

Tablo 3
Swnif Seviyesi-Okul Tiirii Degiskenleri i¢in Frekans ve Yiizde Dagilimlar
Okul tiirti
Ortaokul  Imam hatip O. Dil agirlikli Ort. Toplam
Ssmif f 11 20 49 80
% 13,3% 25,0% 61,7% 100,0%
6.smuf f 15 76 0 91
Suuf %  16,9% 83,1% 0,0% 100,0%
7.smf f 11 40 0 51
% 21,1% 78,9% 0,0% 100,0%
8.smuf f 5 34 0 39
% 13,8% 86,2% 0,0% 100,0%
f 42 170 49 261
Toplam %  16,2% 66,3% 17,5% 100,0%

Tablo 3’te calisma grubunda yer alan Ogrencilerin okul tiirleri ile sinif seviyelerinin capraz tabloda
kargilagtirilmast yer almaktadir. Buna gore, ¢alismaya katilan Ogrencilerin okuduklari okul tiirline gore
Ogrencilerin sirayla imam hatip ortaokulu (%66,3), dil agirlikli ortaokul (%17,5) ve normal egitim veren ortaokul
(%16,2) oldugu goriilmektedir.

Bununla birlikte 6grencilerin okumus olduklari sinif seviyeleri incelendiginde ise, g¢alismada yer alan
ogrencilerin 5. sinif (80 kisi), 6. simif (91 kisi), 7. siuf (51 kisi) ve 8. siif (39 kisi) seviyelerinde 6grenim
gordiikleri belirlenmistir.

Tablo 4
Interneti Kullanma Sikligi-Internette Bulunma Amaci Degiskenleri icin Frekans ve Yiizde Dagilimlar:

Internet kullanim siklig1

Giinde 1 Giinde 3-4  Gilnde 5 saat
Cok nadir  saattenaz  Giinde 1-2 saat saat ve lizeri Toplam
Egitim f 25 69 33 9 3 140
Arastirma % 18,2% 49,3% 23,4% 6,7% 2,4% 100,0%
. Tanigma Sohbet f 3 11 13 12 3 43
Internette % 7,8% 26,6% 29,7% 28,1% 7.8% 100,0%
olmanmen Gy Fslence f 3 11 11 6 9 40
Onemli amact  ycveri %  8,3% 26,7% 26,7% 15,0% 23,3% 100,0%
Haber Takibi  f 1 11 6 5 3 25
% 2,6% 42,1% 23,7% 21,1% 10,5% 100,0%
Diger f 1 3 5 2 1 13
% 10,5% 21,1% 42,1% 15,8% 10,5% 100,0%
f 33 104 68 35 21 261
Toplam % 12,8% 40,0% 25,9% 13,3% 7,9% 100,0%

Tablo 4’te interneti kullanma amaglari ile, internetin ne siklikta kullanildig: bilgileri tespit edilmistir. Buna gére,
140 &grencinin interneti egitim ve arastirma amaci ile kullandigi, tanisma ve sohbet amaci ile 43 §grencinin,
oyun eglence aligveris amaci ile 40 6grencinin, haber takibi amaci ile 25 dgrencinin, diger amaglarla ise 13
6grencinin interneti kullandig1 goriilmektedir.

Bunun yaninda internet kullanma siklig1 incelendiginde ise, 6rneklemde yer alan 6grencilerin %40’ min interneti
giinde 1 saatten az, %25.9’unun giinde 1-2 saat internet kullandigi, yaklasik %13 iiniin ise interneti ¢ok nadir
kullandig1 ve diger %13’liik kisminin ise giinde 3-4 saat internet kullandig1 tespit edilmistir.

35



Ortaokul Ogrencilerinin Sanal Risk Algilarmi Cesitli Degiskenler Acisindan Incelenmesi

Ogrencilerin Sanal Risk Algisi1 Diizeylerine Iliskin Bulgular

Sanal diinya risk algis1 toplam puani ve faktorlere iligkin aritmetik ortalama, standart sapma degerleri ile diger
¢ikarimsal bulgular asagidaki tablolarda verilmistir.

Tablo 5 )
Sanal Diinya Risk Algisi Olgegi Puanlar

N Ortalama  Std. Sapma

SDRAO 261 69,0000 14,34132
Sanal yozlagsma 261 15,4212 4,88926
Sanal yipranma 261 12,7311 5,91325
Sanal olanak 261 10,5370 4,15324
Sanal firsat 261 15,4111 3,07852
Sanal farkindalik 261 11,6254 4,01759

Tablo 5’te goriildiigii iizere 6rneklemde yer alan dgrencilerin Sanal Diinya Risk Algisi Olgeginin tamamindan
almig olduklart puanlarin ortalamasinin X = 69.00, standart sapmasinin ise ss = 14.34 oldugu goriilmektedir.
Olgegin faktorlere gore ortalamasi ve standart sapmasinin ise sanal yozlasma i¢in X = 15.42, ss = 4.88; sanal
yipranma i¢in X = 12.73, ss = 5.91; sanal olanak i¢in X = 10.53, ss = 4.15; sanal firsat i¢in X = 15.41, ss = 3.07
ve sanal farkindalik icin X = 11.62, ss = 4.01 olarak hesaplandigi goriilmektedir

Tablo 6
Osrencilerin Cinsiyetine Gore Sanal Diinya Risk Algisi Puanlarimin t-Testi Sonuclar:
Cinsiyet N X ss Levene Testi (p) t Sd p
Kadm 113 68.12 15.85
SDRA Erkek 148 73.17 13.92 160 287 259 001

Arastirmaya katilan 6grencilerin cinsiyetlerine gére Sanal Diinya Risk Algist Puani (ts9=2.87) gore istatistiksel
olarak anlamli bir farklilik (p<.05) bulunmustur. Orneklemde yer alan erkek 6grencilerin risk algist puanlarinin
(X =73.17), kiz 6grencilere gore (X = 68.12) daha yiiksek oldugu goriilmiistiir.

Tablo 7
Ogrencilerin Yaslarina Gére Sanal Diinya Risk Algist Puanlarimin Tek Yonlii Varyans Analizi (ANOVA)
Sonucglart
Levene
Yas N X SS Testi (p) sd Kareler Top.  Kareler Ort. f p

11-12 154 68.02 14.99

SDRA  13-14 95 7008 1587  .077 Gé‘”.“.s’ 258 91&2(155133 32'412;0 029 953
>15 12 69.00 11.02 s : :
Toplam 261 69.00 14.34 260  91472.00

Ortaokul 6grencilerinin sanal diinya risk algilarinin yasa goére farklilasip farklilagmadigini gdsteren tek yonlii
varyans analizi (ANOVA) testi sonuglarina gore; Olciilen higbir faktoriin ol¢iimlerin uygulandigr 6rneklem
grubunda yasa bagl puanlarin istatistiksel olarak farklilasmadigi tespit edilmistir.

Tablo 8
Ogrencilerin Sinif Diizeyine Gore Sanal Diinya Risk Algist Puanlarinin Tek Yonlii Varyans Analizi (ANOVA)
Sonuclart
Levene Kareler Kareler
Smif N X S refi ®) sd Top. Ort. f p
2 3(1) 221‘2 ig}g G. arast 3 973.256 324.41 129 350
SDRA 7 51 6951 1552 /98 G. igi 257 92468.887 359,801
8 39 6991 15.75
Toplam 261 69.00 14.34 260 93442.00
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Ortaokul dgrencilerinin sanal diinya risk algilarinin sinif diizeyine gore farklilagip farklilagsmadigini gosteren tek
yonlii varyans analizi (ANOVA) testi sonuglarina gore; dlgiilen hicbir faktoriin 6l¢iimlerin uygulandigi 6rneklem
grubunda sinif seviyesine bagli puanlarin istatistiksel olarak farklilasmadig: tespit edilmistir.

Tablo 9
Ogrencilerin Internet Kullanma Sikligina Gére Sanal Diinya Risk Algist Puanlarimin Tek Yénlii Varyans Analizi
(ANOVA) Sonuglari
Levene Kareler
Saat N X SS Testi (p) sd Kareler Top. ort. f p
Nadir 33  69.04 17.32
<lsat 104 6570 14.91 Garas. 4 - 4752513 118812 o7 4

SDRA 1-2 saat 68 6539 14.07 256 G. ici 256 88452.365 345,517

3-4 saat 35 6837 14.04
>5 saat 21 76.16 15.62
Toplam 261 69.00 14.34 260 93205.00

Tablo 9°da goriildiigli iizere, internette giinliik gegirilen zamana gére yapilan tek yonlii varyans analizi
(ANOVA) neticesinde dgrencilerin sanal diinya risk algisi puaninda (F,256) = 4.27) istatistiksel olarak anlamli
bir fark bulunmustur (p<.05). Farkliligin hangi kullanim siklig1 lehine oldugunu tespit etmek tizere Tukey ve
Gabriel testleri kullanilmistir. Buna gore internette giinliik olarak 5 saat ve {izeri zaman geciren ogrencilerin
glinde 1-2 saat ile 1 saatten az internet kullanan bireylere gore sanal diinya risk algisi diizeyleri istatistiksel
olarak anlamli derecede daha yiiksek bulunmustur.

Tablo 10
Ogrencilerin Ogrenim Gordiigii Okul Tiiriine Gore Sanal Diinya Risk Algist Puanlarimin Tek Yonlii Varyans
Analizi (ANOVA) Sonuglar

Levene

Okul N X SS Testi (p)

sd  Kareler Top. Kareler Ort. f p

Ortaokul 42 6532 1476
SDRA  imam h. 170 6939 1521 480 G'G“f”.s’ 228 82899%12355 1;948'754697 561 .001
Dil 49 7237  14.96 et : '

Toplam 261 69.00 14.34 260  91942.000

Ogrencilerin 6grenim gordiikleri okul tiirlerine gore yapilan ANOVA analizi sonuglara gére sanal diinya risk
algis1 puaninda (F2sey = 5.61) istatistiksel olarak anlamli bir fark bulunmustur (p<.05). Farklilik bulunan
puanlarda farkliligin hangi alanlarda oldugunu bulabilmek igin sanal diinya risk algisi puanlart igin goklu
karsilastirma testlerinden Tukey ve Gabriel testleri kullanilmigtir. Buna gére, normal 6gretim programli ortaokul
ogrencilerinin imam hatip ortaokulunda 6grenim goéren 6grencilere gore sanal diinya risk algilarinin istatistiksel
olarak anlamli derecede daha yiiksek oldugu gériilmiistir.

Sonug¢ ve Tartisma

Bu caligmada ortaokul 6grencilerinin sanal risk algisi diizeylerinin belirlenmesi amaciyla betimsel tarama
modelinde bir arastirma gerceklestirilmis ve su sonuclara ulasiimistir: Ogrencilere gore sanal risk alg1 diizeyleri
oldukea yiiksektir. Faktorler agisindan bakildiginda ise ortalamanin en yiiksek oldugu faktor sanal yozlasma, en
diisiik oldugu faktor ise sanal olanaktir. Ozetle genel olarak sanal risk algilar diizeyleri oldukga yiiksek olmakla
birlikte sanal olanak algilarinin digerlerine gore oldukga diisiik oldugu séylenebilir. Bu bulgu Arslankara ve Usta
(2018) tarafindan lise 6grencilerinin sanal risk algilarinin belirlenmesi amaciyla yapilan ¢alismanin sonuglariyla
tutarhilik gostermektedir.

Bu arastirma ortaokul 6grencilerinin sanal risklere iliskin algilarinin yarisiin yiiksek diger yarisinin orta
diizeyde oldugu belirlenmistir. Genel olarak bakildiginda ise dgrencilerin ortalamalarinin en diisiik oldugu sanal
risk faktdrlerinin sanal olanak ve sanal farkindalik oldugu; en yiiksek algmin ise sanal yozlasmaya yonelik
oldugu goriilmiistiir.

Sanal risk algisin1 yordayan degiskenlere bakildiginda cinsiyetin, internet kullanim sikliginin ve okul tiiriiniin
anlamli birer yordayici oldugu ortaya ¢ikmistir. Buna goére kiz 6grencilerin riskli davranis sergileme oranlarinimn
erkek 6grencilere oranla daha yiiksek oldugu, akranlarina gore internet ve mobil teknolojilerle daha fazla vakit
geciren 0grencilerin sanal ortamlarda yer alan risklere iliskin farkindaliginin pozitif iliskili olarak artig gosterdigi
ve okul tiirliniin 6gretim programinin gereklerine gore 6grencilerin teknoloji ile dogru sekilde vakit gecirerek
dogru 6grenme yagantilarina sahip oldugu sdylenebilir. Bu yoniiyle bilgi ve iletisim teknolojilerinin tehlikelerini
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bilen ya da internet ve bilgisayar iizerinden zorbaliga ya da saldiriya maruz kalmig bireylerde sanal riske iligkin
duyarlilik diizeyi yiiksek oldugu diisiiniilmektedir. Bununla birlikte erkek 6grencilerin kiz 6grencilere gore daha
¢ok suca maruz kaldigini ve tehlike algilarimin da daha yiiksek oldugu ortaya konulmaktadir. Son olarak sanal
riske iliskin duyarlilikta ise kiz 6grencilerin erkek 6grencilere gore daha duyarli oldugu goriilmektedir. Yapilan
aragtirmalar erkeklerin kadinlara gore daha problemli internet kullanim1 sergilediklerini desteklemektedir (Ayas
ve Horzum, 2011; Celik ve Odaci, 2012). internet kullamim sikhigi ile ilgili olarak ebeveynler tarafindan
ogrencilerin fiziki ve psikolojik yonden gelisimlerini etkilemeyecek kadar miisaade edilmesi gerektigi
diistintilmektedir.

Ogrencilerin yaslarina yonelik yapilan analiz neticesinde 6grencilerin yaslari arttikca ve sinif diizeyi yiikseldikge
sanal risk algi diizeylerinde herhangi bir degisim olmadig1 goriilmiistiir. Orhan ve Akkoyunlu (2004) ise bu
bulgunun aksine yasin ilerlemesiyle birlikte problemli internet kullanim durumunun arttigini belirlemistir. Bazi
aragtirmalarda sinif diizeyi arttik¢a problemli internet kullaniminin azaldigi sonucuna ulasilmistir (Giiniig, 2009;
Inan, 2010).

Genglerin teknolojik araglarin avantajlarinin yaninda dogurdugu tehlikeleri de bilmesi 6nem arz etmektedir.
Sanal zorbalik olaylar1 daha ¢ok evlerde yaganmasindan dolay1 bu olaylarin dnlenmesinde ailelere daha fazla
gorev diismektedir. Ozellikle giiniimiizde okullarda teknoloji kullanimini temel alan projelerin yayginlasmasi ve
her 6grencinin bir tablet bilgisayar1 olacag: diisiiniildiigiinde bu araglarin kullanilmasina yonelik egitimler
verilirken amact dogrultusunda kullanima y6nelik bilgiler verilmesi olduk¢a 6nemlidir (Ayas ve Horzum, 2011).

Arastirmada ergenlik ¢aginin baslangici sayilan ortaokul ¢aginda 6grenim goren 6grencilerin riskli davranislari
sergilemelerinin diger alanlara gore fazla olmasinin nedenlerini incelemek {izere daha derinlemesine araglari
kullanim amaglar1 ve bilgi gilivenliginin en ¢ok hangi durumlarda ve kosullarda gergeklestigini ortaya koyan
caligmalar yiiriitiilebilir.

Yine ortaokul &grencilerinin giinliik ortalama internet kullanim siireleri 1 saati gectiginde bilgi giivenligi
konusunda problemler yasanacag diisiiniilmektedir. Internetin 1 saatten fazla kullanimlarinda kullanim amacinin
disina ¢ikilabilmektedir. Bu yoniiyle 6grencilerin internet kullandigi alanlar olan ev, okul ve internet kafelerde
6zel koruma programlart ile internet kullanim saatleri denetlenebilir.

Bu aragtirma ortaokul Ogrencilerinin sanal risk algis1 farkindaligimi incelemek igin yapilmistir. Gelecek
aragtirmalarda farkli 6rneklemler segilerek sonuglarinin tutarliligi karsilastirilabilir.

Sanal risk algis1 konusunda sadece geng¢ bireylerin degil, yetiskinlerin o6zellikle de sirketlerde ve kamu
calisanlarinda sanal risk algisini 6lgen arastirmalar yiiriitiilebilir.
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