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Abstract

Quality special education services are closely related to the quality and the efficacy of the teachers. The
purpose of this study is to investigate the difficulties faced by the special education teachers and their self-
efficacy beliefs. The study included 84 special education teachers. Data for the study were collected using
the Tool for Identifying Difficulties Faced by Special Education Teachers and Teacher Interpersonal Self-
Efficacy Scale. Results showed that while the difficulties faced by the teachers did not differ based on gender,
they differed significantly based on the undergraduate programs from which the teachers graduated, type
of the school in which the teachers worked and the need for the in-service training. Another finding of the
study was that the self-efficacy beliefs of the teachers do not differ based on their gender, undergraduate
program from which they graduated and type of the school they worked in. However, self-efficacy beliefs of
the teachers differed according to their need for in-service training. Recommendations for future practice
is presented.

Keywords: In-service training, special education services, efficacy, teacher preparation.

0z

Ozel egitim hizmetleri 6gretmenlerin niteligi ve etkililigi ile yakindan iliskilidir. Bu ¢alismanin amaci, 6zel
egitim 6gretmenlerinin karsilastiklar gii¢liikler ve 6z-yeterlik inanglarini incelemektir. Calisma 84 6zel
egitim 6gretmeni ile yiiritilmiistiir. Arastirmanmin verileri Ozel Egitim Ogretmenlerinin Karsilastigl
Zorluklar1 Belirleme Araa ve Kisilerarasi Oz-Yeterlik Olcegi ile toplanmistir. Ogretmenlerin karsilastiklar
gucliiklerin cinsiyete gore farkliik gostermedigi gozlenirken, mezun olduklarn lisans programina,
gorev yaptiklar1 okul tlriine ve hizmet ici egitim gereksinimleri olup olmama durumuna goére gruplar
arasinda anlaml farklilik goriilmiistiir. Arastirmanin diger bir bulgusu ise, 6gretmenlerin 6z-yeterlik
inanclarinin cinsiyetlerine, mezun olduklar: lisans programina ve c¢alistiklar1 okul tiiriine gore farklilik
gostermedigi, ancak hizmet ici egitim gereksinimleri olup olmama durumuna goére degistigini ortaya
koymaktadir. Calismanin sonunda uygulamaya yonelik 6neriler sunulmustur.

Anahtar Sozciikler: Hizmet ici egitim, 6zel egitim hizmetleri, etkililik, 6Gretmen yetistirme.
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Introduction

Services regarding individuals with special needs are important factors which determine
the development level of the societies. Quality special education services are closely
related to the quality and the efficacy of the teachers. Teachers' level of knowledge and
skills of the curriculum and special education field in general affect the special education
services positively (Giilec-Aslan, Ozbey, Sola-Ozgii¢c and Cihan, 2014; Pistav-Akmese and
Kayhan, 2015; Sucuoglu and Kargin, 2006). Special education services are designed based
on individual needs of students with special needs. In this regard, the regulations with
which the special education environments are prepared, the education of the teachers and
beginning of their professional life and how their knowledge, skills and efficacy in the
professional process are assessed should be investigated. Because the quality of the
practices in inclusive environments or in the special education and rehabilitation
institutions in which the students with different ability levels continue differs according
to various variables such as the number of personnel, professional competency of the
personnel, quality of the training programs, physical conditions, characteristics of the
students and families, quality of the support services, family participation and
cooperation (Batu and Kircaali-iftar, 2005; Billingsley and McLeskey, 2004; Cook and
Friend, 2010; Sucuoglu and Kargin, 2006).

Another variable that is as effective as the physical regulations and curricula in
educational environments is the self-efficacy beliefs and the professional skills of the
teachers. Self-efficacy can shape the attitude and perception of the individuals and affect
their behaviors. (Dellinger, Bobbett, Olivier and Ellet, 2008; Kagitcibasi, 2010). It has been
seen that as the self-efficacy levels of the teachers increase, they take more
responsibilities in the professional sense and their motivations increase (Akkoyunlu,
Orhan and Umay, 2005; Bandura, 1994; Caprara, Barbaranelli, Borgogni, Petitta and
Rubinacci, 2003; Taskin and Haciémeroglu, 2010). Thus, taking the working conditions in
special education field and responsibility of working with an individual with special needs
into account, it has been thought to be necessary to determine the self-efficacy beliefs and
the difficulties teachers who work in this field encounter. The results obtained from such
studies can be used to guide other studies that aim to support the professional
performances of teachers and can contribute to teacher competency studies in the special
education field (Dellinger et al., 2008).

It is necessary to increase the quality of the teachers either during their
undergraduate training or after they start working, especially with applied training, in
line with their needs. Considering the fact that some of the teachers who work in special
education field graduated from different teacher preparation programs or are trained
using short-term training programs, this has been highly important. In this sense, to
increase the quality of the teachers who work in the special education field, it is significant
to investigate difficulties teachers face and their self-efficacy beliefs, to provide necessary
training opportunities (Bandura, 1994; Bobb and Early, 2007; Cook and Friend, 2010;
Capa, Cakiroglu and Sarikaya, 2005; Cetin, 2004; Tarakei, Titiinciioglu and Tarakei,
2012).

The main purpose of this study is to investigate difficulties faced by the special
education teachers and their self-efficacy beliefs in terms of different variables. The
dependent variable of the study was determined as the difficulties faced by special
education teachers and self-efficacy belief levels of special education teachers; the
independent variables were determined as the gender, professional seniority, marital
status, whether or not having children, bachelor’s degree program graduated, type of the
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school in which they serve and the need for in-service training. For this purpose, answers

to the following research questions are sought:

1. Do the difficulties and self-efficacy beliefs of the teachers who work in special

education field differ based on gender?

2. Do the difficulties and self-efficacy beliefs of the teachers who work in special
education field differ based on the undergraduate program from which they

graduated?

3. Do the difficulties and self-efficacy beliefs of the teachers who work in special

education field differ based on the type of the school in which they work?

4. Do the difficulties and self-efficacy beliefs of the teachers who work in special

education field differ according to their need for in-service training?

Method

Research Design

This study is designed as a quantitative research and a descriptive study in which the
survey model is used. Survey model studies aim to describe a past or present situation as
itis. It has been stated that this type of studies in which the purposes are given as question
statements have two main restrictions as data finding and control difficulties (Karasar,

2005).

Participants

The present study was conducted with 84 special education teachers who work in public
special education schools run by the Ministry of National Education (MoNE) and private
special education and rehabilitation institutions. The demographic characteristics of the

teachers who participated in the study are shown in Table 1.

Table 1. Demographic characteristics of the teachers

Variable X+SD n %
Gender Female 58 69
Male 26 31
Graduated Department Preschool Teacher 21 25
Classroom Teacher 31 36.9
Special Education Teacher 32 38.1
Professional Experience 1-5 Years 30 36.9
6-10 Years 34 40.5
11 Years and above 19 22.6
Marital Status Married 66 78.6
Single 18 214
Parental Status Yes 48 57.1
No 36 429
School Type MoNE Special Education Practice Center 22 26.2
Private Special Education and Rehabilitation Center 62 73.8
Need for In-service Training  Yes 60 71.4
No 24 28.6

Note. MoNE = Ministry of National Education.

The study was conducted with 58 female and 26 male special education teachers who
work in practice schools and special education institutions. Their ages ranged between
24 and 54 (M = 33.40; SD = 7.50). Twenty-one of the participating teachers had a
bachelor’s degree in preschool education and a special education certificate; 31 teachers
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had a bachelor’s in elementary education and a special education certificate; and 32
participants had a bachelor’s degree in special education (intellectual disabilities or
hearing-impairment programs). The majority of the participants (n = 34) had six to ten
years of experience; 66 teachers were married and 48 had children. Of 84, 62 teachers
worked in private special education and rehabilitation centers and 22 teachers worked in
public practice schools. Moreover, 71% (n = 60) of the participating teachers stated that
they needed in-service training in relation to special education.

Data Collection

Data of the study were collected using the Tool for Identifying Difficulties Faced by Special
Education Teachers and Teacher Interpersonal Self-Efficacy Scale. The Tool for
Identifying Difficulties Faced by Special Education Teachers was developed by Cetin
(2004) and consisted of 28 items. Items on the tool focus on difficulties teachers face in
the education process of students with special needs and difficulties they encounter in
their workplace regarding the structure and operation of the setting. High scores from
the tool show that the number of the difficulties encountered by the teachers is high. The
sample statements from the tool includes: (1) I am not able communicate appropriately
with parents of my students; (2) I need written sources and materials about what and
how to teach; (3) Parents of my students do not have sufficient information about special
education ; and (4) I do not know how to assess students' performances.

Teacher Interpersonal Self-Efficacy Scale was originally developed by Brouwers and
Tomic (2001) and adapted to Turkish by Capri and Kan (2006). The original scale
consisted of 24 items under three dimensions. The first dimension (n = 14) focuses on the
self-efficacy beliefs perceived by teachers with respect to classroom management; the
second dimension (n = 5) focuses on the self-efficacy beliefs perceived by teachers in
relation to the support obtained from the colleagues; and the third dimension (n = 5)
focuses on the self-efficacy belief perceived by teachers regarding the support obtained
from the administrators. As a result of the reliability and validity studies conducted
during the adaptation process to Turkish, six items were excluded from the first
dimension, resulting in 8 items under the first dimension and 18 items in the scale overall.
The items on the scale were scored as (1) [ completely disagree and (5) [ completely agree.
Psychometric studies showed that the Turkish version of the scale has an internal
consistency coefficient of 0.93. Internal consistency coefficient was calculated as 0.91 for
the first dimension, 0.91 for the second dimension and 0.89 for the third dimension. In
this study, only the first dimension (n = 8) focused on the self-efficacy beliefs perceived
by teachers in relation to classroom management is used. In this study in which the 8
items in the first dimension have been used, sample items of the first factor are listed
below: (1) I can keep students with and without problems involved in my classes, (5) I
can manage the class very well, (6) There are very few students that [ cannot handle.

Data Analysis

SPSS 21.0 program was used to analyze the data obtained in this study. Mann-
Whitney U test was used in order to determine if the difficulties faced by teachers and
their self-efficacy levels differ based gender, type of the school in which teachers worked
and their need for in-service training. Kruskal-Wallis test was used to determine if the
difficulties faced by teachers and their self-efficacy levels differ significantly based on the
undergraduate program from which they graduated. p < .05 was accepted as statistically
significant.
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Results

The difficulties faced by the special education teachers and their self-efficacy belief levels
were investigated based on their gender, undergraduate programs from which they
graduated, type of the schools they worked in and their need for in-service training. The
results are shown in Tables 2-5 based on each research question.

Table 2. Difficulties faced by teachers and their self-efficacy beliefs by gender

Gender n Mean Rank Sum of Ranks 0 P

Difficulties Female 58 42.27 2451.50
Faced in 709.50 877
Special Male 25 4138 1034.50
Education
Self-Efficacy Female 58 40.83 2368.50
Belief 657.00 494

Male 25  44.72 1118.00

The results for the first research question (i.e., Do the difficulties and self-efficacy
beliefs of the teachers who work in special education field differ based on gender?) are
shown in Table 2. When Table 2 is investigated, it was seen that there is not a statistically
significant difference by gender on the level of difficulties faced by teachers and their
self-efficacy beliefs.

Table 3. Difficulties faced by teachers and their self-efficacy beliefs by the undergraduate
programs from which they graduated

Program n Mean sd X2 p Significant
Graduated Rank Difference
Difficulties Preschool Ed. 21 53.17
Faced in
Special Elementary Ed. 31 43.50 2 9.070 011* 1-3
Education Special Ed. 31 32.94
Preschool Ed. 21 38.48
Self-Efficacy
Belief Elementary Ed. 31 40.27 2 1549 461
Special Ed. 31 46.11

Note. Ed. = Education.

Table 3 presents the result with respect to the second research question (i.e., Do the
difficulties and self-efficacy beliefs of the teachers who work in special education field
differ based on the undergraduate program from which they graduated?). When the level
of difficulties faced by teachers were compared, it was seen that teachers graduated from
the special education teacher preparation programs had the lowest level of difficulty and
those graduated from the preschool teacher preparation programs had the highest level
of difficulties and the difference on the level of difficulties faced between these two groups
of teachers were statistically significant (p = .011). The undergraduate programs from
which the teachers graduated did not constitute a significant difference (p =.461) in the
self-efficacy level scores of the teachers.
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Table 4. Difficulties faced by teachers and their self-efficacy beliefs by the type of schools
in which teachers worked

Type of The School Worked n Mean Rank  Sum of §) p

in Ranks
Difficulties MoNE Special Education 21 3279 688.50
Faced in Practice Schools 457.50 .042*
Special ) ) )
Education Private Special Education 63 45.12 2797.50

and Rehabilitation Centers
Self-Efficacy MoNE Special Education 21  43.67 917.00 616.50 .710
Belief Practice Schools

Private Special Education 62 41.44 2569.00

and Rehabilitation Centers

Note. MoNE = Ministry of National Education.

Table 4 presents the result with respect to the third research question (i.e., Do the
difficulties and self-efficacy beliefs of the teachers who work in special education field
differ based on the type of the school in which they work?). When Table 4 was
investigated, it was seen that the teachers who worked in MoNE special education
practice schools had more difficulties than the ones who worked in private special
education and rehabilitation centers. The difference between the two groups of teachers
was statistically significant (p = .042). The self-efficacy beliefs of teachers did not differ
significantly based on the type of the schools in which teachers worked (p =.710).

Table 5. Difficulties faced by teachers and their self-efficacy beliefs based on the need for
in-service training

Need for In-Service n Mean Sum of U p
Training Rank Ranks
Difficulties They Yes 60 46.41 2784.50
Face in Special 425.50 .007*
Education No 23 30.50 701.50
Self-Efficacy Belief  Yes 60 38.37 2302.00
472.00 .025*
No 23 51.48 11.84.00

Table 5 presents the result with respect to the fourth research question (i.e., Do the
difficulties and self-efficacy beliefs of the teachers who work in special education field
differ according to their need for in-service training?). When Table 5 was investigated, it
was seen that the difficulties faced by the special education teachers and their self-efficacy
beliefs differed statistically significantly based on their need for in-service training (p =
.007 and p =.025, respectively).

It was found that professional experience in special education, marital status, and
parental status did not constitute a statistically significant difference in the level of
difficulties faced by teachers and their self-efficacy beliefs. It was also found that teachers
who held a bachelor’s degree in preschool education or elementary education had more
difficulties while teaching students with special needs (e.g., dealing with problem
behaviors, material preparation, educational planning, organizing the education
environment based on the learning activities and determining the performance of the
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students) than the teachers who graduated from special education teacher preparation
programs. Moreover, results showed that these teachers were in need of in-service
training, written resources and materials to support learning of students with special
needs.

Discussion

Findings of this study show that difficulties the teachers face do not show significant
difference based on the gender, professional experience, marital status and parental
status, but they differ significantly between the groups based on the type of the school
they work in, undergraduate programs they graduated from and their need for in-service
training. A significant difference on level of difficulties faced by teachers was observed
between teachers graduated from preschool teacher preparation programs and those
graduated from the special education teacher preparation programs. Similar findings
have been reported in the literature. Cetin (2004) and Tarakg1 et al. (2012) investigated
the self-efficacy, burnout and difficulties of the people who work in special education field
and found that age, gender, experience in the field and the institution in which they
worked do not constitute a significant difference on the difficulty level but the
undergraduate program in which they graduated causes a significant difference. Giileg-
Arslan et al. (2014) reported that collaboration among professionals has an important
role in solving these problems and increasing both the quality of the teachers and the
effectiveness of special education services.

Pistav-Akmese and Kayhan (2015) investigated the game teaching planning,
evaluation, application and professional self-efficacy total scores of preschool teachers.
Researchers reported that only the age variable has a significant difference on the game
teaching planning, evaluation, and professional self-efficacy scores, in favor of preschool
teachers who are under 25 years old. In another study in which the self-efficacy levels of
the special education teachers in game teaching was investigated, Pistav-Akmese ve
Kayhan (2017) found that the graduation field of the teachers, if they took game teaching
lessons during their undergraduate education or not and professional experience
constitute a significant difference on the game teaching planning, application and
evaluation and their professional self-efficacy.

Another finding of the study is that the self-efficacy beliefs of the teachers do not
differ according to their gender, the undergraduate program from which they graduated,
type of the school they work in, professional experience, marital status and parental
status, but differ based on the need for in-service training. Similarly, a study conducted by
Tzivinikou (2015) with 15 paired general education and special education teachers
reported that teachers were in need of in-service training and scored low in the pretest
showed more eager and participatory behaviors and their self-efficacy belief levels
increased. Moreover, it was found that when the general education teachers and special
education teachers participate in in-service training program together, it is more effective
than the in-service training they participate individually. The result of this study supports
the finding of the present study in that the self-efficacy beliefs differ significantly in
accordance with the need for in-service training.

It has been suggested in the literature that the studies regarding self-efficacy belief
and in-service training should be carried out in the cycle offered by Bobb and Earley
(2007). This cycle used by Tzivinikou (2015) in his study is known as professional
training cycle and consists of six sub-stages: a) identifying educational and developmental
needs, b) analysis of the data obtained from education and development stage, c)
educational planning and design according to the need, d) application of the training
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plans, e) monitoring the educational and developmental practices, and f) evaluation and
monitoring the effect of the training programs prepared and applied for education and
development. Thus, it has been thought that for teachers' self-efficacy beliefs and in order
to deal with their problems, we do not need short-term and unilateral training programs
but the programs which include identifying problems and needs, mutual planning,
evaluating and monitoring the practice and its effect.

A similar finding was reported by Kayhan (2016) which studied the effect of one teach
one observe model, one of the co-teaching approaches, on the effective teaching skills of
the classroom teachers working in inclusive environments. In her study, the researcher
participated as a special education teacher and tested the effectiveness of one teach one
observe model in the planning of training, application of training and evaluation stages
with 3 classroom teachers working in inclusive environments. The results indicated that
one teach one observe model conducted based on the role and responsibility division of
general education and special education teachers was effective on supporting the
improvement of effective teaching skills of the classroom teachers working in inclusive
environments; the subjects maintained the post-teaching learning outcomes for the
Turkish class in planning, implementation and evaluation of training skills for 3 weeks
and 10 days after the study was completed.

It can be stated that as there are significant differences in the level of difficulties the
teachers face in terms of school type and graduated field variables, the training needs of
the teachers should be met with professional guidance and their professional
competencies should be evaluated frequently before and after the applied training. Thus,
it has been emphasized in the literature that the personnel working in special education
field should use the “continuing professional development” term instead of "lifelong
learning"” and "in-service training” terms, as former consists of the last two terms (Bobb
and Earley, 2007; Everling, 2013). The findings of the study shows that when the special
an general education teachers cooperate after they start working, they benefit from each
other’s knowledge and experience; working together is more efficient in sharing role and
responsibilities; it contributes to their professional development in the fields such as
studying with the children with special needs, making educational regulations, and
classroom management (King and Newmann, 2000). This shows that the teachers develop
awareness about what they need related to knowledge and skill competence after they
start working.

Suggestions

The opinions of the teachers working in special education field can be received
intermittently; the topics highlighted by teachers can be used while in-service training is
planned. While preparing training programs which support the self-efficacy levels of the
teachers working with the individuals with special needs, the institutions they work in
(private-public), leave-vocation durations, characteristics of the groups they work with
and their willingness for participating in the education should be taken into account. The
most important factor that affects teachers' self-efficacy is their professional knowledge
and performance. For this reason, it may be suggested to plan professional activities in
which teachers can receive practical support. Thus, the training programs can appeal to
the groups which are eager to improve themselves in terms of professional knowledge
and skills.

According to the results of the study regarding the difficulties faced in the special
education field, workshops for smaller groups can be prepared for the teachers at work.
Evaluation of the teachers at the end of the course and/or training can be demanded.
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Prerequisite competencies can be determined for the participation of the personnel at
work to some training programs. This provides a promotive effect by positively affecting
the job satisfaction of the personnel who are more active and eager in solving the
problems faced in the special education field.

Conclusions

The findings of this study which identifies the difficulties faced by special education
teachers and investigates the self-efficacy of the teachers, have potentials to inform the
regulations which will be carried out to support professional competencies in teacher
training programs and organize special education services. Identifying the difficulties
faced by special education teachers are related to the support services which will be
provided to eliminate these problems. Thus, it has been stated in the literature that when
the personnel working in special education field participate in cooperation practices, they
contribute to the quality of the special education practices by conveying the support
services both to the students and the teachers (Giirgiir, 2005; Pistav-Akmese and Kayhan,
2017; Salend and Duhaney, 1999; Sherman, 2008). In this sense, it can be thought that the
self-efficacy beliefs of the teachers can be supported by providing in-service training,
regulation of the physical environment and teaching materials. This process can be
expected to be reflected to the special education practices positively. Because the teachers
whose self-efficacy levels are high are more eager to improve their teaching skills and
more willing to deal with the problems which would cause a trouble for them (Tschannen-
Moran and Woolfolk-Hoy, 2001). In this regard, all kinds of practices conducted to
increase the self-efficacy levels of the teachers working in the special education field can
be effective in decreasing the problems faced in the special education field. As a result,
eliminating the difficulties faced by special education teachers, supporting the quality of
their professional knowledge and skills will increase the effectiveness of special education
services provided to students with special needs.
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Uzun Ozet

Ozel Egitim Alaninda Calisan Ogretmenlerin Yasadiklar:

Giicliiklerin ve Oz-Yeterlik Inanc¢larinin incelenmesi
Giris

Ozel egitim gereksinimi olan bireylere yénelik hizmetler, toplumlarin gelismislik
diizeylerini belirleyen énemli bir etmendir. Ozel egitim alaninda ¢alisan 6gretmenlerin
genel egitim miifredat:1 ve 0zel egitim alanindaki gerekli bilgi, beceri ve tutumlara sahip
olmalari, 6zel egitim hizmetlerini olumlu yonde etkilemektedir (Cook ve Friend, 2004;
Pistav-Akmese ve Kayhan, 2015; Sucuoglu ve Kargin, 2006). Gliniimiizde 6zel egitim alani
gerek bireysel gereksinimlerin dnemseniyor olmasi gerekse 6gretmen ve Ogrenciye
destek hizmet kosulu ile ytrttiilen bir hizmettir. Bu bakimdan 6zel egitim hizmetlerinin
niteliginde, oOzellikle egitim ortamlarinin 6zel gereksinimli bireylere yonelik ne tiir
diizenlemeler ile hazirlandigl, 6gretmenlerin egitimi, goreve baslamasi ve mesleki
sturecteki bilgi, beceri ve yetkinliklerinin nasil degerlendirildiginin incelenmesi
gerekmektedir. Ciinki farkl yetersizlik tiirii ve dereceleri olan 6grencilerin devam ettigi
kaynastirma ortamlar1 ya da o6zel 6zel egitim ve rehabilitasyon kurumlarindaki
uygulamalarin niteligi, personel sayisi, personelin mesleki yeterligi, 0gretim
programlarinin niteligi, fiziksel kosullar, 6grenci ve ailenin 6zellikleri, destek hizmetlerin
niteligi, aile katihmi, is birligi gibi bircok degiskene bagh farklilik gostermektedir
(Billingsley, McLeskey, 2004; Sucuoglu ve Kargin, 2006).

Egitim O0gretim ortamlarinda fiziksel diizenlemeler ve 6gretim programlar1 kadar
etkili olan bir diger degisken, 6gretmenlerin 6z yeterlikleri ve mesleki becerileridir.
Cinkii 0z-yeterlik, bireylerin tutum ve algilarina yon verebilir, davranislarini
etkileyebilir. Nitekim tutumlarin, davranislar lizerinde etkili oldugu belirtilmektedir
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(Kagitgibasi, 2010). Ogretmenlerin 6z-yeterlik diizeyi arttik¢a, kisisel ve mesleki agidan
daha fazla sorumluluk aldiklari, ise yonelik motivasyonlarinin ytikseldigi goriilmektedir
(Akkoyunlu, Orhan ve Umay, 2005; Bandura, 1994; Taskin ve Haciémeroglu, 2010). Bu
nedenle, 6zel egitim alanindaki ¢alisma kosullari, 6zel gereksinimli bireyle calismanin
sorumlulugu diistintildiiglinde, bu alanda gérev yapan 68retmenlerin 6z-yeterlik inanclari
ve yasadiklar giicliiklerin belirlenmesinin, mesleki performanslarinin desteklenmesi
amaciyla yapilacak ¢calismalarda yol gosterici olabilecegi duistintilebilir.

Ozel egitim, egitimin diger alt disiplinleri gibi mesleki bilgi becerileri bakimindan
ogretmenlerin yeterliliklerinin gelistirilmesi, desteklenmesi gereken bir alandir. Bu
durum gerek lisans diizeyinde gerekse is basinda gecirilecek stire yoniiyle etkili bir
planlama gerektirmektedir. Nitekim, hizmet ici egitimlerin 6gretmen ihtiyaclarini dikkate
alarak planlanmasi ve is basinda olan her 6gretmen acgisindan erisilebilir olmasi
onemlidir. Ote yandan meslege basladiklar1 andan itibaren 6gretmenlerin, bilgi ve beceri
kazanimlarinin stirdirilmesine yonelik 6gretmen egitimlerini ve 6zel egitim alanindaki
glincel gelismeleri takip etmeleri, 6gretim yontem tekniklerini 6grenmeleri ve daha etkili
bir 6gretim sunmalar1 yoniinden 6nemli oldugu diisiiniilmektedir. Bu baglamda, 6zel
egitim alaninda c¢alisan o6gretmenlerin niteliklerinin artirilmasi1 icin yasadiklari
glcliiklerin ve 6z-yeterlik inang¢larinin incelenmesi, bu dogrultuda gerekli hizmetlerin
sunulmasi ve onlemlerin alinmasi énem arz etmektedir. Tim bu gerekcelerden yola
cikilarak gergeklestirilen bu calismada, 6gretimsel diizenlemeler bakimindan etkili
o0gretim yontem tekniklerini kullanma yeterliliklerinin kendilerinden beklenildigi 6zel
egitim 0gretmenlerinin, meslekte iken yasamis olduklar giicliikler ile 6z-yeterlik inang
diizeylerinin incelenmesi amac¢lanmistir.

Yontem

Arastirma nicel bir arastirma ve tarama modeline goére desenlenen betimsel bir
arastirmadir. Tarama modelindeki arastirmalara yonelik, genellikle amaclarin ifade edilis
sekilleri soru ciimleleri ile verildigi bu tiir arastirmalarin, veri bulma ve kontrol gii¢liikleri
olmak iizere iki temel sinirlilig1 bulundugu ifade edilmektedir (Karasar, 2005). Calisma,
0zel gereksinimli 6grencilerin devam ettigi egitim uygulama okulunda ve 6zel 6zel egitim
merkezinde gorev yapan arastirmaya katilmaya gontillii yaslar1 24 ile 54 arasinda degisen
(yas ortalamasi = 33.40; SD = 7.50) 58 kadin, 26 erkek toplam 84 6zel egitim 68retmeni
ile ylritilmiistiir. Ogretmenlerin 32’si zihinsel ve/veya isitme engelliler 6gretmenligi
lisans mezunudur. 21’i okul oncesi lisans egitiminden mezun olup 06zel egitim
ogretmenligi sertifikasina sahiptir. 31’i sinif 6gretmenligi lisans mezunu olup 6zel egitim
ogretmenligi sertifikasina sahip o6gretmenlerdir. Arastirmada veriler Ozel Egitim
Alaninda Calhisan Egitimcilerin Yasadiklar: Giigliikleri Belirleme Arac1 ve Ogretmen Oz-
Yeterlik degerlendirme araci ile toplanmistir.

Degerlendirme araglarindan Ozel Egitim Alaninda Calisan Egitimcilerin Yasadiklar
Giicliikleri Belirleme Araci, Cetin, (2004) tarafindan gelistirilmistir. Diger bir ara¢ olan
Ogretmen Oz-Yeterlik olcegi ise Capri ve Kan (2006) tarafindan uyarlanmistir. Cetin
(2004) tarafindan gelistirilen Ozel Egitim Alaninda Calisan Egitimcilerin Yasadiklari
Giicliikleri Belirleme Araci, 28 adet sorudan olusmaktadir. Olgme aracindan alinan puan,
yiksek ise yasanilan giicliiklerin fazla oldugunu goéstermektedir. Brouwers ve Tomig
(2001) tarafindan gelistirilerek, Capri ve Kan (2006) tarafindan Tiirk¢e uyarlamasi
yapilan Kisileraras1 Oz-Yeterlik Olcegi ise 18 maddeden olusmaktadir. Olcegin ilk
boyutunda 8 madde, diger iki alt boyutta 5’er madde yer almaktadir. Olgegin giivenilirlik
katsayis1 0,93 olarak belirlenmistir. Elde edilen verileri degerlendirmek icin SPSS 21.0
programi kullanilmistir. Ogretmenlerin yasadiklar giicliikler ile dz-yeterlik diizeylerinin
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cinsiyet degiskenine gore herhangi bir farklilasma gosterip gostermedigi Mann-Whitney
U testiyle degerlendirilmistir. Ogretmenlerin yasadiklar1 giicliiklerin ve 6z-yeterlik
diizeylerinin mezun olduklarn lisans programina gore gruplar arasi anlamh farkhilik
gosterip gostermedigi ise Kruskal-Wallis testi ile analiz edilmistir. p<.05 istatistiksel
olarak anlamh kabul edilmistir.

Bulgular, Tartisma ve Sonug¢

Calismanin sonucunda, 6gretmenlerin yasadiklar1 gii¢liiklerin cinsiyet, mesleki
kidem, medeni durum ve ¢ocugu olup olmama durumuna gore farklilasmadig1 ancak
hizmet i¢i egitim gereksinimin ve mezun olduklari lisans programina goére gruplar arasi
anlamli farkhilik oldugu gorilmiistiir. Zihinsel ve/veya isitme engelliler 6gretmenligi
lisans mezunu ile okul 6ncesi 6gretmenligi ve sinif 6gretmenligi lisans mezunu olup 6zel
egitim Ogretmenligi sertifikasina sahip Ogretmenler arasindaki bu farkhilik
incelendiginde, okul 6ncesi 68retmenlerinin daha list diizeyde giicliik puanina sahip
oldugu, zihinsel ve /veya isitme engelliler 6gretmenligi lisans mezunlarinin en az diizeyde
gliclik puanina sahip olduklari bulunmustur. Bu noktada yasadiklarn giicliik diizeyine
iliskin anlamh farkllik, 6zel egitim alan mezunu olan 6gretmenler (zihin engelliler veya
isitme engelliler) ile okul 6ncesi egitimi alaninda mezun olup sertifika programi ile 6zel
egitime gecis yapan Ogretmenler arasindadir. Calismanin bir diger bulgusu,
ogretmenlerin 6z-yeterlik inanclarinin cinsiyete ve mezun olduklar lisans programina,
gorev yapilan okul tiiriine, mesleki kideme, medeni duruma ve ¢ocugu olup olmama
durumuna gore farklilik gostermedigi ancak hizmet i¢ci gereksinime gore anlamh farklilik
gosterdigidir.

Hizmet ici egitimler personelin is basinda yeni bilgi ve becerilere erisimi agisindan
son derece oOnemlidir. Ancak Ogretmenlerin mesleki bilgi ve becerilerine yonelik
farkindalik diizeyi yiikseldikce, diizenleme siirecinde yer aldik¢a hizmet ici egitim
programlarina daha istekli ve aktif katihm gosterdikleri bilinmektedir. Bu nedenle
ogretmenlerin, hangi konuda ve ne tiir bir hizmet ici egitime katilmak istedikleri hakkinda
gorusleri sorulabilir. Ayrica 6gretmenler egitimin hazirlik ve uygulama c¢alismalarina
dahil edilebilirler. Hizmet i¢i egitimler, meslek basinda olan 6gretmenlere yonelik
oldugundan, icerik kadar 6nemli olan bir diger konu egitimlerin yer, siire ve katilimci
ozelliklerinin 6gretmenlerle birlikte olusturulmasi ve egitim sonu kazanimlarina yonelik
gorislerinin alinmasidir. Sonug¢ olarak, 6zel egitim alaninda ¢alisan 6gretmenlerin
gucliiklerinin giderilmesi, mesleki bilgi ve becerilerinin, niteliklerinin desteklenmesi,
sunulan 6zel egitim hizmetlerinin de etkililiginin artmasini saglayacaktir.



