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Abstract

The sociocultural approach has recently been focused on teaching thinking skills and
considering the rapidly changing information age and lifelong learning skills, it can be said that
culture-based thinking instruction has become more popular. The literature illustrates few but
various studies regarding the contribution of the culture of thinking in different projects. In that vein,
this study seeks to examine English Language Teaching (ELT) Moonlight 8th grade students’ book
and workbook which were distributed by the Ministry of National Education and taught in state
schools within the context of the culture for thinking. The target textbooks were analyzed through
document analysis in the framework of qualitative research designs. Tishman, Perkins, and Jay
(1995)’s framework of the culture of thinking was taken as a basis for examining the target textbooks
regarding culture of thinking and main themes have been shaped. The findings of the study
concluded that along with the activities supporting the culture of thinking in regard to the language
of thinking, mental management, strategic attitude, and transfer, various activities and activity
expressions were emphasized to have a risk to overshadow the findings of supporting the culture of
thinking.

Keywords: Teaching thinking skills, culture of thinking, English language teaching, curriculum,
textbooks

! This study has been presented as an oral presentation at 27. International Conference on Educational Sciences
(ICES/UEBK-2018) held on 18-22 April 2018, Antalya, Turkey. Ethics committee approval was received for this
research from Hatay Mustafa Kemal University on 08.08.2019 with the number 05.

2 Hatay Mustafa Kemal University, Faculty of Education, Department of Educational Sciences, e-mail:
sguzel@mku.edu.tr, ORCID: 0000-0002-9816-1624

3 Hatay Mustafa Kemal University, Faculty of Education, Department of English Language Teaching, e-mail:
gamzeemir@mku.edu.tr, ORCID: 0000-0002-9705-9767

583


mailto:sguzel@mku.edu.tr
mailto:gamzeemir@mku.edu.tr

AJESI - Anadolu Journal of Educational Sciences International, 2020; 10(1): 583-628
DOI: 10.18039/ajesi.682060

Introduction

How and at what level the link between language and thinking is still a matter of debate
between both linguists and educational scientists (Feuerstein, et. al., 1980; Rogoff, 1990;
Vygotsky, 1994, Costa and Marzano, 2001; Piaget, 2002). The relationship between language
and thinking in the fields of linguistics and educational sciences are the most discussed topics.
Scientists, however, agree that language and thought cannot be separated from each other.
Supporting the close relationship between language and thought, Brown (2007, p. 77) argues
that “language helps to shape thinking and that thinking helps to shape language”. Along with
stating the interaction between language and thought, he adds culture as an integral part of that
interaction. In that vein, when considering culture as a dynamic system effecting a person’s
worldview, sell-identity, and systems of thinking, acting, feeling, and communication, language
can be seen the most visible and available expression of any culture (Brown, 2007, p. 194;
Costa & Marzano, 2001; Matsumoto, 2000, p. 24; Nisbett, 2003; Witkin & Berry, 1975).

Although discussions about the relationship between language and thinking remain up
to date among linguists, the vast majority of educational reforms in the world focus on teaching
thinking processes such as critical thinking, creative thinking, metacognition, problem-solving
and decision making (Marzano et. al., 1988). In other words, the teaching of thinking processes
and skills is at the center of educational reforms, curriculums and educational goals (Resnick
& Resnick, 1992; Vygotsky, 1994; Fisher, 1995; Tishman, Perkins & Jay, 1995; Costa &
Marzano, 2001; Ritchart, 2002; Topping & Bryce 2004; Wegerif, 2006; Costa, 2008; Zohar,
2013, Dilekli ve Tezci, 2016; Li, 2016, Zohar & Cohen, 2016, McGuinness, 2018).

The thinking processes and skills are not only a popular area of linguistics and
educational sciences, but also work in philosophy, cognitive psychology, and neurology. It is
necessary to say that the thinking processes and skills have even a cultural dimension. (Wertsch,

1985; Nuthall, 1999). It should not be anticipated that the act of thinking which plays a leading
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role in the individual's personal, academic, and social development will be built up and
developed by itself especially during the education and training process. Thinking skills are
actually shaped by our cultural environments and it guides our decision-making process through
deciding on which and how the information we process and evaluate. Therefore, most decisions
can be seen as ‘cultural decisions’ because they generally influenced by individuals’ social and
cultural context (Brown, 2007, p. 194; Giiss, & Robinson, 2004; Weber & Morris, 2010).

The teaching of thinking skills is a difficult and controversial subject, although it is the
focus of different disciplines. Literature includes various approaches to the teaching of thinking
skills with the aim of contributing and supporting individual beings to become good thinkers
(Feuerstein et. al, 1980; Lipman, 1982; De Bono, 1983; Marzano et. al., 1988; Rogoff, 1990;
Tishman, Perkins & Jay, 1995; Costa & Marzano, 2001; Ritchhart, 2002; Costa, 2008). Some
of the most prominent examples of thinking skills programs are mentioned below under these
headings: Separate programs which are direct skill-based thinking instruction; subject-based
programs that are based on teaching of thinking skills in a course context, Infusion programs
that can be infused across the curriculum-thinking curriculum, and Multi-method programs in
which the following three approaches could be placed more than one of the above divisions
(Trickey & Topping, 2004, 366-367). In recent years, sociocultural approach, namely infused
across the curriculum- infusion programs, has been focused on teaching thinking skills (Rogoff,
1990; Vygotsky, 1994; McGuinness, 1999; Tishman, Perkins and Jay, 1995; Ritchart, 2002;
Mercer & Littleton, 2007; Wegerif, 2010). In other words, considering the rapidly changing
information age and lifelong learning skills, it can be said that culture-based thinking instruction
has become more popular.

One of the socio-cultural approach studies is the thinking culture approach (Tishman,
Perkins, and Jay, 1995; Ritchart, 2002) The term ‘culture of thinking’ is defined as “a classroom

environment in which several forces, which are language, values, expectations, and habits, work
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together to express and reinforce the enterprise of good thinking” (Tishman, Perkins & Jay,
1995, p. 2). Similarly, Ritchhart (2002) argues that culture of thinking refers to “a place where
a group’s collective as well as individual thinking is valued, visible, and actively promoted as
part of the regular, day-to-day experience of all group members” (p. 32). It provides a
substantive interpretation of the thinking process and a conducive and positive environment
that promotes learning and thinking skills (Gushchin, 2015; Halpern, 2003; Tishman, Perkins,
et al., 1995; Ritchhart, 2002). In this vein, the culture of thinking is required to be constructed
in classrooms to ensure effective problem solving, thoughtful decision making, and lifelong
learning (Tishman, Perkins and Jay, 1995).

In the culture of thinking approach, different sub-dimensions (language of thinking,
thinking dispositions, mental management, strategic spirit, higher order knowledge and
transfer) and different forces (environment, expectations, opportunities, modelling, giving
thinking time, thinking routines, conversation, and interactions) that shape the culture of a group
are discussed (Tishman, et al., 1995; Ritchart, 2002; Ritchart, 2007). It also benefitted various
cultural forces that work together like language, values, expectations and habits in order to
promote good thinking. (Ritchhart, 2002; Tishman, Perkins & Jay, 1995).

In this approach, the language of thinking has an important place in the culture of
thinking. However, the culture of thinking is considered as a sub-dimension in some studies
(Tishman, Perkins & Jay, 1995) and as a cultural force in some studies (Ritchart, 2002; Ritchart,
2007). Language of thinking which is one of the aspects of the culture of thinking and is one of
the cultural forces plays an intermediary role between teachers and students in a classroom
environment in making thinking apparent and teaching thinking skills. In other words,
classrooms are considered as a site of the culture of thinking which promotes students’ critical
thinking abilities and dispositions, and language is considered a crucial and essential tool for

that purpose (Costa & Marzano, 2001). The dispositions in the culture of thinking are an
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important dimension and the most difficult area to be studied (Ritchart, 2002). Mental
management is more of a term used to mean metacognition (Tishman et, al., 1995).
Metacognition refers to the knowledge and control that we have over our cognitive processes
(Karbalaei, 2011, p.6). Metacognition is a powerful construct in today's educational setting, and
its principled teaching can instill a sense of independence and autonomy into learners (Mahdavi,
2014, p.534). In many sources, it is defined as thinking of thinking (Doganay, 1997). The
strategic attitude is that the individual manages the thinking task by following the strategy. It is
in a close relationship with mental management. High-level knowledge is also argued to be the
other dimension of the culture of thinking, focusing on how knowledge is produced in the taught
discipline. The final dimension is the transfer which refers to making connections when students
are learning or thinking (Tishman, Perkins and Jay, 1995).

Some contributions were made different projects to the create culture of thinking. For
example, in 1990s, Singapore implemented “Thinking Schools, Learning Nation”, formal
schools have been transformed into “Smart Schools” in Malaysia and “Thoughtful Schools” in
Brunei Darussalam (Abdul Shukor, 2001; Chang, 2001; and Sim, 2001). The most powerful
side of those approaches is to have the power of improving the hidden curriculum along with
the formal curriculum. Literature also includes a number of studies contributed to improving
teaching skills (Bourke, 2004; Golding, 2010; See, 1998; Tam, 2018; Yong, 2003). Similarly,
teaching foreign language skills are associated with thinking, process, and skills and thinking
skills also have an important place in improving and promoting language skills (Brown, 2007;
Karadiiz, 2010). However, it is challenging in foreign language teaching considering the fact
learning a second language refers to learning a second culture which actually means that
learners are supposed to reshape their thinking to some extent (Brown, 2007, p. 194; Ji & Yap,

2016; Vygotsky, 1962; Lakoff, 2004; Whorf, 1956; Wardhough, 1976; Piaget, 1954).
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In that vein, second language teaching materials such as videos, social media, computer
software, textbooks, etc. are considered to be crucial sources of input in such countries that
target language is not spoken in daily life. In that vein, along with being a reference tool
(Cunningsworth, 1995; Dubin & Olshtain, 1986, O’Neil, 1982; Sheldon, 1988; Tok, 2010), it
is argued that textbooks are a major source of exposure the target language for ELT students
(Richards, 2010) and the cornerstone of language teaching (Hutchinson, 1987; Najafi Sarem et
al., 2013). In other words, textbooks are indicated not simply tools language teachers teach in
courses; instead, they embody aims, values, and methods of specific teaching or learning
environment. Allwright (1981) also underlines the essential interaction of textbooks with
teachers and learners for an effective learning environment. In the last few years, textbooks are
considered to serve to socialize the readers into a particular ideology and worldview
(Shardakova & Pavlenko, 2004) as well as seen as cultural representations (Mohammadi &
Abdi, 2014). Similarly, the importance and meaning attached to the textbooks are quite high,
especially in the Turkish education system, which is based on a central approach.

The textbooks which are the crucial source for increasing the applicability of a
curriculum are the kinds of books that increase the possibility of gaining experiences to learners
in learning a language. Curriculum actually plays an intermediary role between students,
teachers, and parents; that’s why, they are regarded to be a variable that increases the
applicability of a curriculum (Litz, 2005; Mohammadi & Abdi, 2014). With the innovations in
curriculum development and teaching development, the focus is shifted to professional
knowledge and skills. In the light of those innovations, the courses have been revised to
encourage students to improve their skills in learning and research to improve students’
understandings in different disciplines (Dole, 2017; Leat, 1999; Smith, 2010; Tam, 2017). The
ultimate goal actually enables students to enhance their thinking and problem-solving skills in

a creative way, and eventually to create a culture of thinking (Noor, 2019). In this regard, course
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objectives, textbooks, and assessment tools in the English curriculum have been reconstructed
accordingly.

Considering the basic components, learning objectives, context, and activities of the
textbooks, textbook writers and teachers are needed to prepare the materials to construct a
culture of thinking along with the language skills. Thus, textbooks which are the most
frequently used and easily available materials are crucial to have such functions, as well as the
context and activities in textbooks should have the focus on constructing a culture for thinking.
Along with the textbook’s required functions regarding culture of thinking, in the age of 14-15
year, the 8" grade students also have the capability of think in an abstract manner through
combining ideas (Inhelder & Piaget, 1958, p. 277; Piaget, 1972) They have improved logical
and systematic thinking, have the capability of deductive reasoning, and construct hypothetical
ideas to explain various concepts (Inhelder & Piaget, 1958). In that regard, this study seeks to
examine 8" grade English language teaching textbooks within the context of the culture for
thinking.

As mentioned, this study aims at analyzing English language teaching textbooks
regarding the culture of thinking. When the literature is reviewed, any study in aims at
improving or evaluating the culture of thinking in second language teaching could not be found
both in abroad and Turkey. In Turkey, few studies were conducted to analyze textbooks
regarding improving thinking skills (Demir, 2008). The studies to teaching thinking skills and
in second language teaching can be said to be in a few numbers while there are certain studies
conducted to analyze textbooks in regard to the teaching thinking process and teaching (Assaly
& Smadi, 2015; Li, 2016; Hei, 2017). Still, those studies have more focus on teaching certain
skills such as cognitive awareness, critical thinking, higher-order thinking skills, transfer,

problem-solving skills etc. (Henderson & Wang, 2014; Raoofi, Chan, Mukundan, & Rashid,
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2014; Apen, 2016; Li, 2016; Teng, 2016; Setyarini, Muslim, Rukmini, Yuliasri, & Mujianto,
2018).

In that vein, this study can be regarded to contribute to the literature in improving the
English language teaching curriculum, enriching ELT textbooks regarding thinking process and
skills, and drawing on attention to the gap in the literature. Moonlight (8" grade)’s students’
book and workbook which were distributed by the Ministry of National Education and taught
in state schools were taken as a basis for the study which analyzes how ELT textbooks
contribute to the culture of thinking. This study seeks to examine English Language Teaching
(ELT) Moonlight 8th grade students’ book and workbook within the context of the culture for
thinking. In that regard, the following research questions had been attempted to be answered:

1. What are the activity types in the Moonlight 8th grade students’ book and workbook?

2. What are the cognitive levels of the activities in the Moonlight 8th grade students’ book
and workbook?

3. How do the activities in the Moonlight 8th grade students’ book and workbook
contribute to the culture of thinking?

4. How do the activities in the Moonlight 8th grade students’ book and workbook violate

the culture of thinking?

Methodology
For this purpose, the study was carried out utilizing document analysis technique in the
framework of qualitative research designs. Document analysis includes the examination of
written, audio-visual and statistical materials containing information on fact or facts intended
to be investigated (Yildirim & Simsek, 2011, p. 187). The document examined for the purpose

of the study presented in the following headline.
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Scope of Research or Research Documents

The document forming the data of the research is the Middle School Moonlight English
Course 8, prepared for the eighth grade. It was selected on the basis of their accessibility and
widely use in state secondary schools. It was written by Esra Kandilci and published by Tutku
Publishing. The students’ book contains 113 pages and 271 activities. It also includes 10 units
and each unit starts with the vocabulary activities and continues with reading, listening,
speaking, writing, fun page, and self-check sections. On the other hand, the workbook includes
100 activities and 64 pages. In addition, the required ethical permissions have been taken before

data analysis.

Self-Check Vocabulary
14% 16%

Fun Page
12%

Reading
19%

Writing
11%

Listening
15%

M Vocabulary mReading M Listening Speaking B Writing M Fun Page M Self-Check

Figure 1. Frequency of the activities in the textbook in regards to language skills

Data Collection and Analysis
Descriptive analysis was utilized in data analysis (Yildirnm & Simsek, 2013). The
framework of the culture of thinking (Tishman, Perkins, & Jay, 1995) was taken as a basis for

data analysis. In line with this framework;
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The activities in the target textbooks were reviewed regarding their cognitive levels,
their contribution to the culture of thinking, and how they violate the culture of thinking.
In examining the activities regarding to their contribution to culture of thinking, the
language of thinking, the mental management, strategic spirit, and transfer which were
the sub-dimensions of the culture of thinking were taken into account.

A coding framework has been established.

The textbook was analyzed separately by two researchers and reviewed the conformity
with the coding framework.

Two researchers evaluated the textbook separately according to this coding framework
and determined which concepts were related to the activities.

Consistency of coding was also taken attention and the incompatible codes were
discussed.

Tabulation and samples were formed and emerging codes and themes were made a
literature-supported discussion.

Ethics committee approval was received for this research from Hatay Mustafa Kemal

University on 08.08.2019 with the number 05.

In order to ensure the reliability and validity of the study, the required approval by the

research ethics committee was granted as a first step. After the approval, the process of data

analysis was started. In that line, data were coded on the basis of the target framework, and the

support was taken from experts and researchers and direct quotation were provided in the

discussion of the data. It was also tried to present examples from the target textbooks in

presenting findings. In addition, inter-coder reliability was calculated in regards to the formula

of Miles and Huberman (1994). The result revealed that the number of disagreements in the

activity type was 53 while the number of disagreements in activity levels was 6. The inter-coder

reliability was calculated as 80% for the activity type and the inter-coder reliability was
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calculated as 75% for activity level. The disagreements of activity type and activity level were

discussed final decision was reached for each disagreement.

Findings
This chapter presents the findings of activity types in the students’ book and workbook
and cognitive levels of the activities. Finally, the chapter presents to what extent and how
students’ book and workbook support culture of thinking. In order to systematize the
presentation of the findings, the titles of the findings are listed and presented under the

following headings.

Table 1

Themes in regard to Activity Types and Their Cognitive Levels

Theme Cognitive Level Activity Type SB WB
Listen and Repeat 3 0
Labeling /Listing 8 2
Retrieval Recognize Matching 37 17
Recall True/false 14 13
Fill in the blanks 45 20
Underlying 0 2
Infer Answer accordingly 43 20
Comprehension and Compare Puzzle 0 3
Use Describe Making diagram 2 0
Execute Making sentence structure 12 4
Decide 10 5
Ordering 4 8
Analysis and Analyze Discussion 7 0
Evaluation Evaluate Interview/Questionnaire/Checklist 4 0
Problem Solving 4 1
Peer/Self-evaluation 12 1
Error correction 5 0
Elaborating questions 8 1
Video recording 1 0
Create Planning activity/trip 2 0
Utilization Integrate Brochure/Poster/ Presentation preparation 8 0
Role-play/Pandomim 7 0
Free writing 27 7

Table 1 represents activity types in the students’ book (SB) and workbook (WB), and

themes and codes in regard to the cognitive level of activity types. Table 1 states that activities
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in the textbooks were mostly in the level of retrieval (f: 107) and comprehension (f: 54). The
textbooks also included activity levels of analysis and evaluation (f: 54) and utilization (f: 45).
Therefore, it could be stated that the target ELT textbooks mostly encouraged students’ lower-
order thinking skills.

Figure 2 can be presented as an example of the activities whose cognitive levels were
retrieval. The activity in this figure asked students determine whether the sentences listed were
true statements or false statements (see: Figure 2). By asking students to determine true and
false statements, students were asked to recall and recognize some common courtesy rules in

the situation of mobile phone uses.

:\ Mark the sentences T (froe) or F (false).

T| 1. Most teenagers use mobile phones to communicate with their friends.
Using a mobile phone in the cinema is rude.
You should never make calls in public places, like the cinema or theatre.

oo

It doesn"t matter how many times vour mobile rings.

th

When you use a mobile, you need to speak loudly.

Figure 2. Reading, unit 4, activity 5

Figure 3 can be presented as an example of the activities whose cognitive levels were
comprehension and use. The activity in this figure asked students research the natural disaster
they had selected at internet and organize the information though making diagrams after the
search at net. Then, students were asked to present it in class (see: Figure 3). In this activity,
students were encouraged to make some research to be able to first describe the natural disaster
they had selected and to be able to describe the causes and effects of the natural disaster. Then,
students were encouraged to utilize the information they had searched to figure out how they

could survive before, during, and after the natural disaster by making a diagram.
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3 Think of a natural disaster. Search the Net. First. make your diagram to take a course of

action and then present it in class.

HOW TO SURVIVE A/AN ...

Before a/an ... During a/an ... After a/an ...

IJ ||| II[

Figure 3. Reading, unit 10, activity 3
Figure 4 can be presented as an example of the activities whose cognitive levels were
analysis and evaluation. The activity in this figure asked students to check and assess their
peers’ writings through a checklist (see: Figure 4). In this activity, students were encouraged to
analyze their peers’ writings and then evaluate the writings in regard to given criteria. In
analyzing the writings, students were encouraged to look for and decide the strengths and
weaknesses of the writings. In addition, presenting a checklist helps and directs students to

what they could looked for in evaluating writings.

Exchange your work with your friend. How many mistakes are there?
Check and correct your friend's paragraph. Use the checklist below. What else can you say to

improve your friend's work?

My friend can... No mistakes A few A lot of
describe the frequency of actions.

use spelling and punctuation correctly.
use time expressions correctly.

use different examples of his/her daily routine.

Figure 4. Writing activity, unit 2, activity 2

Figure 5 can be presented as an example of the activities whose cognitive levels were
utilization. The activity in this figure is about a brochure, an advertisement or a postcard design

about their favorite tourist attractions. Students were encouraged to determine their favorite
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tourist attractions and search them for presentation. Then, they were asked to present their
favorite tourist attractions in a brochure, an advertisement or a postcard. In this activity, students
were supposed to use the information they had searched and present them in an appropriate
language structures to a brochure, an advertisement or a postcard for the purpose of constructing

a brochure, an advertisement or a postcard.

Design a brochure, an advertisement or a potscard about your favourite tourist attraction/s.

Stick the photo of your

favourite atiraction.

Figure 5. Writing activity, unit 7, activity 2

Table 2

The Findings of The Culture of Thinking in The Textbooks

Theme Sub-category

Promoting Culture of Thinking Language of Thinking
The Mental Management
The Strategic Spirit
Transfer

Violating Culture of Thinking -

Table 2 presents sub-categories of themes in regard to the culture of thinking of activities
in the students’ books and workbook. In this vein, Table 2 indicates that two main categories
were shaped: Promoting the culture of thinking and violating the culture of thinking. The

language of thinking, mental management, strategic spirit, and transfer were identified as sub-
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categories of the theme ‘promoting the culture of thinking’. Various sub-categories of the theme

‘violating culture of thinking” were also determined.

The Findings of Language of Thinking
In this theme, activities were evaluated in terms of frequency of vocabulary items that
lead students to think and cognitive processes. The findings in regard to how the textbooks

support the development of the language of thinking were presented in Table 3.

Table 3

The Findings in regard to the Language of Thinking

Sub-category Codes
B B
Vocabularies of language of thinking (al)
9 6
Increasing the interaction (a2)
1
Paraphrasing (a3)
8 3
Language of Drawing on information (a4)
Thinking 6
Generating ideas (a5)
5
Making choices among options (a6)
3
Requesting students to ask questions (a7)
2

Using imagination (a8)

Asking alternatives/options from students (a9)

Making predictions (al10)

Ask students to offer reasons (all)

Classifying (al12)

Distinguishing differences and similarities (a13)

Discussing advantages and disadvantages (al4)

Providing clues (al15)

Table 3 states that the textbooks mostly utilized such language of thinking vocabularies,
and certain activities to increase the interaction in the class as well as the textbooks included
activities for paraphrasing, drawing on information from the context, and generating ideas in a

certain number. In addition, Table 3 also included relatively fewer activities to encourage
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students to making predictions, offering reasons, classifying, and distinguishing. Therefore, it
could be highlighted that the target textbooks encouraged students to develop their thinking
skills through vocabularies of language of thinking. Besides, the textbooks had an attempt to
create a dynamic cultural environment through encouraging students to be interact, and through

providing opportunities for students’ thinking to improve and use language of thinking.

3 Who’s your best friend? What makes him/her special? Share your ideas with your classmates.

Esma is my best friend. I can always count on her. She never tells my secrets to anyone, so I

always trust her. She also backs me up, and I always support her. I get on well with her.

Figure 6. Vocabulary activity, unit 1, activity 3

1 Guess the dish in the photo. Share your ideas.

Figure 7. Listening activity, unit 3, activity 3

-
o Imagine you are on holiday. Write a postcard to your English pen-friend about your adventures.
Think: Where are you? What activities have you done? How do you like it?

Figure 8. Reading activity, unit 6, activity 5
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Figure 1 can be shown as an example of the code ‘increasing interaction’ in the context
of the theme ‘language of thinking’. The third activity in the vocabulary part of the ‘Friends’
unit asked students to share their ideas with their classmates through open-ended questions (see:
Figure 1). The first activity in the Listening part of ‘Cooking’ unit asked students to guess the
dish displayed in the photo and share their guesses with their classmates (see: Figure 2). The
fifth activity in the Reading part of ‘Adventures’ unit asked students to imagine themselves on
holiday (see: Figure 3). Utilizing the vocabulary items ‘share your ideas, guess, image’ in those
activities plays a crucial role in encouraging students to think in the second language and
enriching their vocabulary knowledge in regard to the language of thinking. In addition, Figure

1 is regarded as an effective activity in increasing the interaction (f: 51) between students.

Table 4

Vocabularies of Language of Thinking in The Textbooks

Words f(D) f(©) Words f(D) () Words f(D) f£(C)
Think 74 18 Plan/Planning 9 7 Clear 4 2
Check 39 1 Scientist 8 1 Research 4 1
Answer 37 15 Possible 8 3 Mistakes 3 -
Correct/correctly 31 27 Believe 7 4 Solution 3 -
Problem 29 15 Mind 7 4 Alternative 2 -
Question 24 14 Explain 7 3 Improve 2 1
Understand 22 - Learn 7 13 Tip 2 -
Project 22 - Experiment 7 3 Fact 2 -
Mean/Meanings 21 5 Find out 6 1 Remember 2 -
Know 20 13 Compare /Comparing 6 - Agree 1 -
Information 19 6 Cause 6 1 Clue 1 -
Look at 19 8 Guess 6 2 Difference 1 1
Ideas 16 2 Similar 5 2 Conduct 1 -
Interesting 16 1 Act out 5 - Peer 1 -
Evaluation
Different 15 5 Discuss 5 2 Imaginary 1 -
Science 13 7 Result 5 1 Choice 1 -
Ask 12 2 Main idea/ point/ 5 2 Evaluation 1 -
content/ ways

Reason 12 3 Careful 4 3 Suggest 1 -
Change/exchange 11 2 Decide 4 1 Synthesis 1 -
Opinion 11 1 Discover 4 4 Unknown 1 -
Imagine 10 3 Search 4 3 Prediction 1 -
Choose 10 9 Option 4 4
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Table 4 and Table 5 present that 69 vocabulary items were utilized to support the
language of thinking in the students’ book and the workbook included 46 vocabulary items of
the language of thinking. The most frequently used vocabulary items were ‘think’, ‘check’,
‘answer’. However, the vocabulary ‘agree’, ‘clue’, ‘different’, ‘imaginary’, ‘choice’,
‘evaluation’, and ‘prediction’ which are crucial vocabularies for the language of thinking were

utilized once in students’ book and were not used workbook at all.

Table 5

The Distribution of Vocabulary of The Language of Thinking in regard to The Units

Unit Unit Unit Unit Unit Unit Unit Unit Unit Unit Total

1 2 3 4 5 6 7 8 9 10

Think 3() 9(2) 4@Q) 5@ 12 20 1() 12 2() 6(0) 74(18)
(6) 3) 3)

Check 4-)  3¢)  3()  6(5)  3()  5() 3() 3(1) 5() 4() 39(1

Answer 3(1)  2(+) 3) 4(Q) 8() 3(1) 2@ 6@3) 3(1) 3() 37(10)
Correct/ 4(3) 54 41 02 1(2) 13) 412 42 6(5) 2(3) 31 (27)
correctly

Problem 4 (-) 0(-) 0(1) 1(-) 5(6) 0(-) 0(1) 7(3) 5(3) 7(1) 29 (15)
Question 3(2) 2(2) 13) 1(2) 8(-) 1)  0(1) 42 1(1) 2(1) 24 (14)
Ugdersta 160 16 30 200 3 1) 1) 200 40) 4(-) 22 (-)
n

Project 2) 2()  2()  2()  3()
Know 4(1) 1(2) 2(2)  1() 1(-)

2() 2()  20)  30)  2()  22()
00 213 3(1) 54  1()  20(13)

Table 5 indicates that when the most frequent 9 vocabulary items of the language of
thinking were examined in regard to units, the fifth unit ‘The Internet’ and the seventh unit

‘Tourism’ included the highest number of the vocabulary of the language of thinking.

The Findings of Mental Management

Activities in the textbook were analyzed regarding students’ awareness of their learning
process, having control of their learning process, monitoring their learning process and
regulating their learning process under the theme ‘mental management’. Table 6 presents the

findings in regard to how activities in the textbooks support mental management.
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Table 6

The Findings Regarding Mental Management

Sub-category Codes SB WB
Checking Progress (b1) 26 1
Raising awareness to phrases or structure (b2) 13 8
Asking students to research (b3) 5 -
Examining and learning from mistakes (b4) 8 6
Raising awareness to problem solving process (b5) 4 1
The Mental Making suggestions (b6) 3 -
Management Making selection to best option (b7) 5 -
Underlying correct words/ phrases (b8) 2 7
Creating criteria (b9) 2 -
Giving advise(b10) 2 -
Recall past experiences and perceptions (b11) 1 1
Considering what may be missing (b12) 1 -

Looking at Table 4, the textbooks were indicated to include a certain number of
activities to encourage students to check their own processes, raise awareness to phrases or
structure, and examine and learn from mistakes. However, the textbooks included relatively
fewer activities to create criteria for students, recall past experiences perceptions, make
suggestions, and consider what may be missing. Therefore, it could be pinned down that the
target textbooks helped organize students’ thinking processes through encouraging them to

raising their metacognition skills and taking control of their thinking.

Exchange your work with your friend. How many mistakes are there?
Check and correct your friend's paragraph. Use the checklist below. What else can you say to

improve your friend’s work?

My friend can... No mistakes A few A lot of
describe the frequency of actions.

use spelling and punctuation correctly.
use tme expressions correctly.

use different examples of histher daily routine.
Figure 9. Writing activity, unit 2, activity 2
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What’s a typical Monday like for you? Answer these questions. Then write a short paragraph.

1. What time do vou get up? 6. When does your school finish?

2. \Vh:ntdo }oudo ’lflfl vougerup’ ....... 7. Where do you have lunch?

3. Houdo \ou feel” ........................... 8. What are vour after-school activities?
4. Houdc _\ou go toschool’ ................ 9. What do you do 1n the evening?

S, What i do your Iesons stat? 10, What e do you g0 t0 bed?

Figure 10. Writing activity, unit 2, activity 3

Express your preference for different tourist atiractions and give your reasons.

I'd rather visit historic sites because to me, they are usually more interesting. To me, historical

architecture is more beautiful than modern buildings.

Figure 11. Speaking activity, unit 7, activity 3

The second activity in the ‘“Teen Life’ unit (see: Figure 4) is considered to guide students
to manage their minds in terms of making error correction on their peers’ works and evaluating
their peers through the checklist. In addition, this activity is efficient in being a model for
creating criteria in evaluation. The third activity in Figure 5 asked students to ten open-ended
questions to shape their answers and write a short paragraph by combining their answers. This
activity can be regarded as a crucial activity in raising awareness of improving writing skills.
Another sample activity in that theme in regard to mental management is presented in Figure 6
in which the activity encourages students to deepen thinking by asking students to give reasons.

This activity also offers a guideline or model by giving sample reasons to students.
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Check Your Progress

Read the sentences. Think about your progress and tick () the boxes.

Excellent (0] % Difficult

I can understand TV news and reperts about natural disasters.

I can understand phrases and expressions about natural disasters.

I can make predictions about the future of Planet Earth.

I can make simple suggestions about saving the Earth from
natural disasters.

I can express my personal opinions about the causes of natural
disasters.

I can understand the words/phrases in a text about natural events.

\ | 1can write predictions about the future of the planet.
L =y

Figure 12. Self-check, unit 10

‘Check your progress’ in Figure 7 included at the end of each unit and asked students to
check their progress. Self-evaluation plays an important role in the culture of thinking. That
activity can turn into a more powerful and efficient activity in regard to the culture of thinking

by identifying students’ extra studies to overcome the deficiencies in the unit.

The Findings of Strategic Spirit

The theme ‘strategic spirit’ intended to provide students with a step-by-step way to
perform the task presented in the activity, or to plan for the students to fulfill this task. The table
in the following represents the findings in regard to how the activities in the textbooks support

the strategic spirit.

Table 7

The Findings Regarding Strategic Spirit

Sub-category Codes SB WB

The instructions related to planning (c1) 5 2

The Strategic _ _
Spirit Open-ended questions related to strategic spirit (c2) 8 3
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Applying learning strategies (c3) 15 4
Applying communicative strategies (c4) 1
Following the steps (c5) 3

Table 7 indicates that the students’ book included relatively more activities to encourage
students to make plans, apply learning strategies, and activities that ask open-ended questions
for constructing their strategic spirits. However, the students’ book offered relatively fewer
activities to encourage students to apply communicative strategies, and follow the steps. On the
other hand, the workbook offered such activities that promote the instructions related to
planning and open-ended questions for constructing strategic spirit as well as activities that ask
students to apply learning strategies. Therefore, it could be stated that the target textbooks had
an attempt to be a model students and encouraged students to build and utilize thinking

strategies in language learning with the aim of making the learning process more effective.

Work in pairs. Plan an interesting weekend activity with your friend. Follow the steps below,
and act out the following dialogue to give you an idea,

1, Dial your friend, introduce yourself and greet hum/her.

2, Tnvite himher to do an activity together.

3. Give some information about the activity, the time, the place, the peaple, etc.
4, Repeat your sentences when your friend can't follow you.

5. Say your good wishes and hang up the phone.

Figure 13. Speaking activity, unit 4, activity 3
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-
<) What activities do you prefer? Why? Work in groups of four and complete the table. Use the

sentences in the box below to help you. Then report it in class.
e ———— R
EXPRESSING PREFERENCE !
I prefer windsurfing in the ocean because I love sea life. I

I prefer flying in a hot air balloon to climbing a mountain because it is more exciting.

I would rather watch whales because it is so fascinating.

{

i

i

|

{

. 1would rather go caving than go rafting because it is less dangerous. ,}
i

A : I prefer going bungee jumping because I love adrenalin.
B : I would rather walk for hours in a histeric place because it is so fantastic.

C : I would rather go on a jeep safari in the desert because I want to try a thrilling ride.
8 J 4 -

My Friend’s Name Adventure Reason

Figure 14. Vocabulary activity, unit 6, activity 5
As for the codes ‘planning’ and ‘following the steps’, the third activity in the speaking
part of ‘Communication’ unit asked students to plan a weekend activity. The points required to
be remarked are presented in steps. Therefore, this activity was tried to be a model to students
along with offering a strategy for carrying out the activity (see: Figure 8). Similarly, Figure 9
assigned students a task regarding the code ‘applying learning strategies’. It was also a model

for students by presenting a table for students to how to organize information.

The Findings of Transfer
The theme transfer refers to interiorizing teaching by integrating the tasks in the
textbooks with their lives. Table 8 represents the findings in regard to how the activities in the

textbooks support transfer.

Table 8

The Findings Regarding Transfer

Sub-category Codes SB WB

Transfer Integrating topics with students’ lives (d1) 42 6
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Table 8 presents that a certain number of activities in the textbooks asked some open-
ended questions to students for encouraging them to integrate the target topics and subjects with
their lives. Therefore, the target textbooks had an attempt to encourage students to apply their

knowledge and strategies to various contexts

3 (E€Z011(Y Think of funny rules for your house. Make sentences in teams. Each correct
sentence gets 1 point. The team with the most points is the winner.

Team A S1: You must leave the rubbish in.

Team B S1: You don’t have to make your bed.

Figure 15. Fun page, unit 8, activity 3

Work in pairs. What’s the most important scientific development in your opinion? Why?
Discuss with your partner.

Figure 16. Speaking activity, unit 9, activity 4

The code regarding the theme transfer was shaped by paying attention to the game in
the Fun page part of ‘Chores’ unit which asked students to make decisions on the rules of their
houses (see: Figure 10). In the similar vein, the fourth speaking activity in the ‘Science’ unit
encourages students to make transfers by asking them to discuss the most important scientific
development (see: Figure 11). Those kinds of activities are considered to be efficient in

improving the culture of thinking in an authentic environment.

The Findings of Violating Culture of Thinking
Besides the findings promoting the culture of thinking, the findings regarding violating
the culture of thinking were also detected. The findings regarding violating culture of thinking

were presented in Table 9.
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Table 9

The Findings Regarding the Violating Culture of Thinking

Codes SB WB
Vague/unclear instructions (el) 44 2
Insufficient context (e2) 20 -
Limiting the act of thinking by giving options (e3) 18 8
Not giving detailed instructions to the planning process to activities (e4) 16 -
Directly doing activities as in the example (€5) 13 5
Not providing criteria for evaluation of the projects (e6) 10 -

Direct guided to dictionary use (e7)

Inappropriate context to culture (e8)

Outdated activities (€9)

Table 9 explored that the students’ book included a certain number of activities that had

vague instructions, an insufficient context for learning, undetailed instructions, and activities

that limited the act of thinking by giving options. The activities in the students’ book also asked

students to directly did activities as in the example and did not provide certain criteria for

evaluation of the projects. Relatively fewer activities guided students to dictionary use, provide

inappropriate context for culture and outdated activities. On the other hand, the workbook had

a certain number of activities that had vague/unclear instructions, guided students to use

dictionaries, and activities that limited the act of thinking by giving options. Therefore, it could

be highlighted that even though the findings supporting the culture of thinking in regard to the

language of thinking, mental management, strategic attitude, and transfer, activity types, they

mostly had certain problems with constructing the culture of thinking.

1 Match the words (1-7) with the definitions (a-g). Use your dictionaries.

1. a buddy/mate B a) only a few people know something
3 comton and they don't tell it to anybody
b) rely on
J.ogetonwell L ¢) afriend
4, laid-back L d) have a good relationship

5 asecet e) a group of teens spend the night at

one of the teens” house
6. a slumber party/pyjama party/sleepover .......... f) help someone

7.backwp L g) relaxed, not worried

Figure 17. Vocabulary activity, unit 1, activity 1
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6 Read the first letter. What's Jenny's problem? Choose the correct option.

a) Jenny is selfish.  b) Jenny's jealous of Mel's new friend.  c) Jenny hasn't got any friends

Figure 18. Reading activity, unit 1, activity 6

Choose a city or a place. Prepare a short travel brochure for that city/place. Use visuals.
Put your project into your portfolio.

Figure 19. Project, unit 7

The first vocabulary activity in the ‘Friends’ unit can be shown as an example to the
findings of violating the culture go thinking. The activity may turn into a more encouraging
activity to the culture of thinking through reorganizing it by asking students to infer the
meanings of vocabulary items (see: Figure 12); therefore, the activity may be more efficient in
terms of the themes of language of thinking, mental management, the strategic spirit, and
transfer. The sixth reading activity in the same unit limited students thinking by giving them
options regarding the answer (see: Figure 13). Another part of the textbook which is required
to be reorganized regarding the culture of thinking is the project tasks at the end of each unit.
Even though project tasks are quite essential in promoting the culture of thinking, the language
of thinking, mental management, the strategic spirit, and transfer were limited by not giving
step-by-step instructions to the projects and vague or unclear instructions to evaluation criteria

in the project tasks (see: Figure 14). This also applies to the 10 projects listed in the book.
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RACE
10§ Listen and read the dialogue. Then work in pairs and make a similar dialogue about the

actions you regularly do.

A: What do you do in the evenings?

: Tusually do my homework, but I also listen to music.
: What type of music do you prefer?

: Ilove rap. How about you?

e W oe W

: I love pop music. And to be honest, I never listen to rap music. I can’t stand it. I think it’s

unbearable.
OK. What do you do at weekends?
: Hmm, I love shopping, so I usually go shopping with my mum at weekends.

: Do you often buy anything?

P oE oW

: Sometimes. I like trendy clothes. I think they are very impressive.

Figure 20. Speaking activity, unit 2, activity 1

Another important code that restricts thinking is the instructions for ‘do the activity as

in the example’ or ‘doing an activity similar to the given one’ (see: Figure 15). Instead, the

students should be briefly informed about the points they need to pay attention to while

performing the task so that they can develop both mental management and strategic attitude.

a3

=3z4z636al0=213al4

213237 a8 al? 315 b7
cl-5

Figure 21. Summary of the findings regarding the culture of thinking in textbooks
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Footnote: A=Language of Thinking, B=Mental Management, C=Strategic Spirit, D=Transfer,
E=Violating Culture of Thinking

Figure 16 which summarizes the research findings explored the tasks are promoting the
culture of thinking in the textbook, as well as the findings that may have a negative effect on
the development of the culture of thinking. As can be seen in Figure 16, it is noteworthy that
the dimensions of the culture of thinking (the language of thinking, mental management, the
strategic spirit, and transfer) cannot be completely separated from each other and there is a
transition between these dimensions. Even though the target textbooks included such activities
that supporting language of thinking, mental management, the strategic spirit, and transfer, they
also provided vague instructions, insufficient contexts, inappropriate contexts to culture,

outdated activities, etc. which could seriously threaten building culture of thinking.

Results and Discussion

The main objective of English curriculum of the secondary school is to train individuals
who use English at an international level, as well as to train individuals with competences such
as learning to learn and creativity (MoNE, 2018). In this vein, teachers and textbook writers are
expected to create contexts and assign tasks that develop these competencies. However, English
language teaching textbooks are indicated not to be at the desired level in developing thinking
skills (Demir, 2008; Ozmen, 2008). The target textbooks examined for the purpose of the study
have been accepted as the textbooks for 5 (five) years starting from the 2017-2018 academic
year with the decision of the Ministry of National Education, the Board of Education and
Discipline dated 31.05.2016 and numbered 33. The students’ book and workbook (Moonlight
8th grade students’ book and workbook) examined in this study were also explored to be limited
in developing and supporting the culture of thinking. In particular, it is important to develop

and support the thinking skills of 8th-grade students who are going through the formal
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operational stage. Especially in the language teaching where cognitive processes and skills are
very active, it is very important to develop a culture of thinking.

The use of the vocabulary of the language of thinking in the students’ book and
workbook has a positive effect on constructing the culture of thinking. However, increasing the
frequency of such vocabulary use as agree, clue, difference, imaginary, choice, evaluation,
prediction, which is regarded as important vocabulary items in terms of the language of
thinking, can positively affect the culture of thinking. In fact, the contexts of unites identified
in the curriculum can be indicated to trigger thinking processes and skills. When the tasks in
the book are examined, it is a remarkable positive finding that supports peer learning. Peer
learning is regarded to be among the most efficient learning strategies (Levine, Glass, &
Meister, 1987) since it has great contribution to students’ social, psychological and affective
needs (Johnson & Johnson, 1986; Slavin, 1990; Cohen, Kulik, & Kulik, 1982; Rohrbeck,
Ginsburg-Block, Fantuzzo, & Miller, 2003; Sharpley & Sharpley, 198; Griffths et al., 1995) as
well as foster certain aspects of lifelong learning skills (Slavin, 1990). Therefore, it is quite
essential for students to be in interaction with each other, that is, to establish dialogues, both in
terms of course outcomes and thinking processes. However, when the students are encouraged
to interact with each other, the language used is very crucial. In particular, textbook writers
should pay attention to encouraging the act of thinking when writing such instructions.
Especially when the findings of promoting the culture of thinking and the findings of violating
culture of thinking are completely examined, there is a risk that negative expressions will
overshadow other positive expressions.

Along with the language of thinking, certain activities have a contribution to other
dimensions of culture of thinking. The activities which encourage students to raise their
awareness of their learning process, to deepen their thinking, and which are a model for students

in restructuring their minds had a positive effect on improving the dimension of mental
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management. The activities which offered students to certain learning and communicative
strategies had also contributed to constructing students’ strategic spirit. In other words, those
kinds of activities foster comprehension, raising awareness, inference, argumentation,
monitoring, and evaluating. Regarding the results, there are outstanding findings that contribute
to metacognition skills. The activities under the theme of mental management and strategic
spirit could be required to improve students’ higher-order thinking, problem-solving, and
critical thinking skills. In addition, raising awareness students’ cognitive processes through
asking students to making plans about the assigned tasks and applying various learning and
communicative strategies, encouraging students to monitor their comprehension and
performance through such activities as paraphrasing, as well as encouraging students to check
their learning processes and performances through checklists could be considered to enhance
students’ metacognition skills.

Metacognition refers to one’s knowledge of one’s cognitive processes (Flavell, 1976,
p.232) and its crucial role in learning and thinking have been explored in studies in the literature
(Garner & Alexander 1989; Halpern 2003; Mayer 1998; Norris 1991). Metacognition skills are
argued to be among the most essential skills which help students develop their second language
skills. Instead of focusing on learning the target language, metacognition skills may be more
efficient in guiding students to explore what happens in their second language learning
processes and consequently improve their language skills (Anderson, 2002). A number of
studies in the literature also highlight the effectiveness of metacognition skills on students’
second language learning outcomes (Reid & Hresko, 1982; Weinert & Kluwe, 1987). Those
findings revealed that metacognition skills help students compensate their possible weaknesses,
therefore, they may have a facilitating effect on students’ language learning skills by
encouraging them to be initiators of their own learning and rely on their potential, and

eventually to become autonomous learners.
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Since learning depends on the student's use of learning under another condition, the
dimension of transfer is among the most important evidence of learning (Perkins & Salamon,
2012). In other words, the way to become a good thinker is through transfer (Perkins & Ritchart,
2004). The dimension of transfer is also very essential in terms of integrating the language skills
taught in the English curriculum with daily life (MoNE, 2018). In many disciplines, we face
the challenge of failing to integrate learned skills into daily life (Perkins & Salamon, 2012). In
the textbook examined, it was determined that the tasks related to the integration of students
with their lives were included. 48 of the 371 activities in the students’ book and workbook offer
the tasks which aimed at integrating students with the daily life of the students. In this context,
the students’ book and workbook can be stated to be utilized as a reference book for teachers.
However, the quality and quantity of the activities should be highlighted to be increased in the
context of transfer. Because it is essential for authentic learning that the activities in the target
textbooks should be of sufficient quality and quantity to facilitate the transfer. It may also
contribute to the increase of students' intrinsic motivation. In other words, transfer helps build
a bridge between the English language teaching classroom and life (Perkins & Salamon, 2012).

The analysis offers the findings supporting the culture of thinking in regard to the
language of thinking, mental management, the strategic attitude, and transfer. However, almost
half of the activities had certain problems with constructing the culture of thinking regarding
the findings of violating the culture of thinking. In this vein, instructions and given contexts in
the target textbooks can be generally considered to have a negative effect on the culture of
thinking. Such instructions as ‘do as in the example’, ‘use dictionary’ as well as giving options
for students to choose among them can limit improving students thinking skills. Instead of those
instructions, the activities can be reconstructed in terms of utilizing such instructions and certain
vocabulary of the language of thinking to support students' development of thinking and

learning strategies. Also, instructions should be a model for students to organize their thinking
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and learning process. However, not providing detailed instructions for their planning process
or criteria for evaluation process may cause students to not successfully manage to organize
their thinking processes; and consequently, they may fail to guide students to construct their
culture of thinking. In addition, context is another essential component for the culture of
thinking since context provides students a learning and thinking environment. However,
providing insufficient context and inappropriate contexts with outdated activities can limit
students’ thinking and learning processes, as well as demotivate students to improve their
thinking skills and to construct the culture of thinking. Therefore, those findings can be
emphasized to have a risk to overshadow the findings of supporting the culture of thinking.

In addition to those findings, another effect of the findings regarding violating culture
of thinking should be required to be discussed in the context of learning a foreign language.
Teaching culture as a part of foreign language learning have been drawn attention in the last
three decades; and consequently, students are required to get familiarity with the thinking
systems of the target language, and eventually reshape their thinking skills (Brown, 2007, p.
194; Ji & Yap, 2016; Savignon, 1972; Canale & Swain, 1980; Tang, 1999). And the curriculum
and the textbooks should be reshaped accordingly. However, the textbooks generally fail to
improve students’ cultural understanding of the target language and tend to bestow one-sided
views of the target culture (Kramsch, 1988; Lafayette 1988). In this vein, Simsek (2017) aimed
to explore prospective teachers’ preferences in regard to cultural objects in material adaptation.
However, the findings revealed that only a few adopters raise their gender- and cultural-
awareness, and increase classroom interaction.

Similarly, the findings regarding violating culture of thinking in this study provided
students to insufficient and inappropriate contexts, inappropriate activity constructs, outdated
activities, and insufficient instructions which may also limit students get familiarity with the

thinking systems of the target language and have a negative effect on improving students’
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thinking skills in the target language. The inappropriate and insufficient context may violate
improving students’ thinking skills in the target language since context provides a motivational
and cognitive basis for language learning and offers the opportunity of getting familiarity with
the cultural understanding of the target language (Snow, Met, & Genesee, 1989). In this vein,
especially the dimension of transfer should be promoted in the target textbooks to encourage
students to raise their cultural awareness, and solving and adopting the systems of thinking in
the target language. The activity types and instructions in the target textbooks may also limit
students to construct a culture of thinking in the light of the characteristic thinking of the target
language. Students may not have a whole understanding of the target language by giving them
options to choose from. Also utilizing insufficient vocabulary of language of thinking or not
giving detailed instructions for mental management and strategic spirit may discourage students
to improve their thinking skills such as analysis, synthesis, and evaluation of the target
language; and consequently, are restricted students to adopt the thinking system of the target
language and construct a culture of thinking accordingly,

In this vein, second language textbooks should be revised to increase cultural awareness
in the light of constructing a culture of thinking (Byram & Feng, 2005). In the cross-cultural
context, process-oriented tasks are suggested to promote cross-cultural adaptability (Wright,
2000), internet-based culture portfolios are utilized to promote cultural awareness (Abrams,
2002), interviews with native speakers’ of target language are claimed to develop more positive
attitudes toward the target culture (Bateman, 2002), drama is utilized to increase intercultural
awareness and understanding (Choi, 2003), role-play activities are utilized to increase cross-
cultural awareness, and many other materials and techniques (e.g. readings, films, culture
assimilators, simulation games, etc.) can be benefitted to help students increase their cross-

cultural awareness (Fantini, 1997; Ramirez, 1995; McGroarty & Galvan, 1985).
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As aresult, it was explored that the target textbooks included such activities that to some
extent promote the culture of thinking in terms of the language of thinking, mental management,
the strategic spirit, and transfer. However, the findings regarding violating culture of thinking
showed that the contexts, activity, and instructions in the target textbooks showed that they may
restrict students to effectively construct a culture of thinking; therefore, the target textbooks are

limited to promote the culture of thinking.

Limitations and Implications

Document analysis was conducted in the study with the aim of exploring how the 8"
grade ELT textbook contributes to the culture of thinking. In this vein, the most critical
limitation is examining a textbook written by only a writer. In addition, examining the activities
in a written textbook was another limitation for this study taking into account teachers have the
most active role in improving the culture of thinking and the way teachers teach the textbook
improves the culture of thinking more conveniently. In that regard, the materials are the
supplementary documents. In this study, culture of thinking was studied assuming that the
activities in the textbooks was taught directly with the way the target textbooks teach the
activities. Conducting interviews and observations for how the textbooks teach would be more
effective in exploring more authentic results in improving the culture of thinking.

The contexts and tasks assigned to the textbooks in English teaching are crucial for 215
century skills to support and develop students' thinking processes such as critical thinking,
creative thinking, problem-solving, cognitive awareness, and decision-making. The
development of these processes is crucial for the English curriculum to serve the general
objectives of the secondary school program. It is especially important not only for a thinking

individual but also for creating a thinking school. In this context, it has been observed that
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studies on the culture of thinking are limited. It is very important to conduct researches on the

development of thinking processes and skills in English language teaching.
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