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Abstract

Students’ success or failure in courses is variably affected by the development of their listening and note-taking
practices. These areas of development have such kind of cognitive contributions on students. Given the central role of
the lecture in faculty education, these cognitive abilities deserve to be examined in terms of university students who
expected to perform cognitive abilities at the highest degree. Thus, this research aims to seek how English Language
Teaching Department Students at Amasya University carry out their note-taking practices in their courses. The
sample of the study consists of 1%, 2", 3™ and 4™ grade students studying at English Language Teaching Department
during the spring semester of 2017-2018 academic year. In addition to the demographic information and questions
that explore the students’ general practices about note-taking, 42 item scale ranged in ‘‘1= Never’’, ‘2= Seldom”’,
‘3= Sometimes’’, ‘‘4= Usually’’, “‘5= Always’’ was applied to the students as data collection instruments. In data
analysis process, percentages and frequencies representing the ELT students generally and individually were
calculated for descriptive analysis. Moreover, related to the number of the participants parametric methods were also
used to reach statistical proofs to support the descriptive results of the study. The findings of the study point out such
effective ideas that efforts and practices of cognitive abilities such as note-taking should be improved in educational
lives of individuals not only at their bachelor degree but also at all stages of their educational lives.
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Oz

Ogrencilerin derslerdeki basarilari veya basarisizliklari, dinleme ve not tutma uygulamalarimin gelistirilmesi
bakimindan degiskenlik gosterebilmektedir. Bu gelisim alanlarinin 6grenciler iizerinde biligsel katkilari vardir.
Fakiilte egitiminde derslerin merkezi rolii goz oniine alindiginda, bu bilissel yetenekler, biligsel yetenekleri en iist
diizeyde gergeklestirmesi beklenen tiniversite 6grencileri agisindan incelenmeye deger bulunmaktadir. Bu nedenle, bu
aragtirmanin amaci Amasya Universitesindeki Ingilizce Ogretmenligi Boéliimii Ogrencilerinin not tutma
uygulamalarini derslerinde nasil uyguladiklarini arastirmaktir. Arastirmanin 6rneklemini, 2017-2018 akademik yili
bahar déneminde Ingilizce Ogretmenligi Boliimiinde 6grenim goren 1., 2., 3. ve 4. smif dgrencileri olusturmaktadir.
Demografik bilgi ve 6grencilerin not tutma konusundaki genel uygulamalarini arastiran sorulara ek olarak, "1= Asla
", "2= Nadiren ", "3= Bazen "4= Genellikle", "5= Her zaman" segeneklerinden olugan not tutma uygulamalarina
yonelik veri toplama araci d6grencilere uygulanmustir. Veri analizi siirecinde tanimlayici analiz i¢in ELT 6grencisini
genel olarak ve bireysel olarak temsil eden yiizdeler ve frekanslar hesaplanmistir. Ayrica, ¢alismanin tanimlayict
sonuglarini desteklemek amaciyla istatistiksel kanitlara ulagmak igin elde edilen verileri destekleyici ilgili parametrik
yontemler de kullanilmustir. Caligmanin bulgulari not tutma gibi biligsel yetenek, ¢aba ve uygulamalarin, sadece
lisans derecelerinde degil, ayn1 zamanda bireylerin egitim yasamlarinin tim agsamalarinda dahil edilerek egitim
hayatlarinin iyilestirilmesi gerektigi konusunda etkili bir¢ok fikre isaret etmektedir.

Anahtar Sozciikler: ingilizce 6gretimi, biligsel yetenekler, not tutma uygulamalari.

Atif:

Su Bergil, A. (2019). ingiliz dili egitimi 6grencilerinin not tutma uygulamalarina iligkin 6rnek bir
arastirma.  Pamukkale — Universitesi Egitim  Fakiiltesi  Dergisi, 50, 118-137. doi:
10.9779/pauefd.577953
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Introduction

Note-taking has been anticipated as a kind of procedure in retaining the contents of the courses
by many executives. This belief is supported by many researchers who are in favor of the idea
that note-taking is useful for the retention of the lecture content (Crawford (as cited in Dunkel,
1989, p. 261), Rickards, Fajen, Sullivan, and Gillespie (1997, p. 508) and Carrell, Dunkel and
Mollaun (2002). Note-taking is one of the generative skills that provide practical framework for
better retention and learning (Mayer, 1998). Moreover, qualified with this kind of ability
depends on the selective ideas of the executives who are defined as the learners or students
studying at schools and desire to attend the knowledge they need to obtain selectively. This
selective operation requires also the ability of defining the critical thought of a lecture, arrange
subjective connections between the thoughts and ideas, and organize appropriate peripheral
links between what is drawn from the existing situations and the previous experiences the
learners have.

Note-taking includes mental operations that underline the development of the cognitive
abilities of text copying, incidental learning, intentional learning, reading sentences, reading a
text, note-taking from a lecture, composing a text, translating, revising, and planning (Britton et
al., 1982; Kellogg, 1986; and Piolat et al., 1996; Olive & Piolat, 2002;). A set of anticipating
and control of mental operations such as executive functions that are required in the process of
note-taking even though the process itself implies the automatized activation process associated
with comprehension such as accessing mental lexicon and writing abilities of letter formation.
All these steps should occur in rapid sequence in coordination with multiple cognitive processes
that involve the central executive component of working memory (Baddeley, 1996, 2000).
Baddeley (2000), claimed that working memory which deals with comprehension (Daneman &
Merikle, 1996), and writing (Kellogg, 1996; Levy & Ransdell, 2002; Olive, 2004) has a crucial
role in all cognitive activities demanding temporary storage and manipulation of information
regardless of the accomplishment of the target activities to be learned or skilled enough. Since
these two activities are natural outcome and easily observable cognitive efforts, note-taking as
an embracing term for such kinds of processes is associated as a part of cognitive abilities the
individuals perform consciously.

In this sense, as seen above, taking notes while listening to a lecture can be widely
accepted as a useful strategy for the retention of lecture contents in academic life. However,
previous research with native speakers has presented mixed results regarding the facilitative
effect of note-taking, the rationale for this study is straightforward that there is a significant
need for empirical or descriptive research that can re-examine the nature of note-taking
practices with the context of non-native speakers of English who are candidates of teaching
English in the future. Thus, this study aims to exemplify and focus on identifying one of the
different conceptions of lecture learning such as note-taking practices of English Language
Teaching (ELT) students at bachelor degree. The study also displays an example of the
comparative analysis between the same and different levels of ELT students regarding their own
note-taking practices. By this way, this research will provide teachers with a better and
comprehensive framework of the process about how to convey their course content and provide
them a snapshot summary about the practical and eclectic ways of what to regard during these
processes by aiming to seek the answers of the following research questions:
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»  What are the note-taking practices of ELT students in Amasya University?

» Are there significant differences between the ELT students’ note-taking practices in
terms of their grades?

» Are there significant differences between the ELT students’ note-taking practices in
terms of their gender?

»  Are there significant differences between the sub-categories of note-taking practices of
ELT students?

» What are the views of participants about their note-taking practices?

Review of Literature

On account of the importance of note-taking on the basic and fundamental abilities of the
learners in receiving and absorbing the contents of courses such as reinforcing metacognitive
thinking, the note-taking practices and the issues related to it deserved to be investigated.
Although there have been outstanding research dealing with note-taking, the number of the
research applied in this category is undeniably restricted. In Turkey, the review done by the key
word of ‘‘note-taking’’ in the database of the Council of Higher Education results in limited
number of the thesis studies which are held mostly in master degree and very few of them
applied in doctor of philosophy level.

Oguz (1999) stated that note-taking may develop the degree of learning and because of
this the learners needed to have or be informed about the effective note-taking strategies in
order to increase the amount of the knowledge they are expected to obtain. Kirig (2005) in a
similar study examined the effects of note-taking techniques on the students’ performance and
the level of recalling, in history teaching and asserted that there was a significant difference
between the learners who use note-taking technique and the learners who do not use that
technique as a recalling strategy of the history course content. Ceting6éz (2006) provided a
comprehensive study related to the note-taking strategy combining it with the retention and
motivation effects implying that these strategies had impact on motivation and hence on
achievement regardless of the gender variable. Bozkurt (2009) in a postgraduate thesis, searched
for the effect of language of note-taking on successful task completion and explained that the
learners preference and perceptions of note-taking procedure might affect the way how they
manipulate with the knowledge they listen to and acquire by the participation of 38 intermediate
level English Preparatory Class students. Kocaadam (2011) applied a research in order to find
out whether the listening education with note-taking practices has effect on the sample of 102
7" grade Turkish students and reflected that through the listening practices the note-taking skills
of the learners could be improved significantly in Turkish Lesson. Relevantly, Balaban (2017)
studied on a comparison of shadowing and note-taking as two while-listening strategies and
their effects on English as a foreign language (EFL) learners which highlighted the importance
of listening skills as a precondition for effective note-taking skills and claimed that shadowing
and note-taking abilities may have direct and observable effect on the comprehension of the
listening skills of the learners. For the last but not the least, Uzun (2018) in a comprehensive
research worked on the effects of the selective listening strategies on note-taking and
summarizing skills of 27 bilingual 5™ grade students. In that research, it was determined that
selective listening enables both the teachers and learners at the same extent to manage the time
carefully, cope with the text in a way how they desire and need to use it especially in the
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classrooms where the number of the students is higher than expected . As mentioned above, the
note-taking research dealing with not only the general educational aspects conducted in Turkey
but also for English as a foreign language learners or/and the professionals who are expected to
develop these kinds of features of the students specifically has been taking place a small amount
of place in the national review of literature.

On the other hand, the studies carried out in different parts of the world dealing with
note-taking have fresh and recent findings and conclusions for the researchers. Some of them
tried to make connection with cognitive abilities of the learners and note-taking skills of them
while the others were in effort to understand the listening comprehension of the learners or how
the listening comprehension skills convey the learning process and note-taking skills or
strategies that the learners are expected to have. Starting with Meer (2012) note-taking skills of
the learners are seen as a challenging skill in the 21* century both for the students and for the
teachers and academicians. Thus, in the changing arena of technology and the format of the
lesson or courses the teachers and especially the academicians have to follow could be seen as
some of the main factors that affect the ways of the process itself and how the learners perceive
the skills of note-taking. Clark at al. (2013) in the technical report of conveyed an experimental
research and made the learners listen to a text by dividing them into two groups as the control
one would not take any notes during the listening task but the experimental group would take
some notes while they listen to the script. Contrary to the expectations, the results of the study
failed to show there was no significant difference between those groups in terms of performing
well for the listening task. All-Musalli (2015) suggested some ways based on the reading
comprehension skills that the learners have to follow in the study of taxonomy of lecture note-
taking skill and sub-skills. According to this research, the complexity of lecture note-taking
could be overcome by the teachers who are in need of sending the content of the courses in a
systematic, accurate and planned way. Another point of view was that although note-taking was
seen as an important skill for course achievement, there had been very few note-taking
applications dealing with the sessions to be needed to follow or taught to the students.
Unfortunately, only 10 of the peer-reviewed articles published between 1990-2014 addressed
case-design studies informing the researchers about the process of note-taking or how it took
place. Hence, the demand is high for the procedures of how lecture note-taking occures and how
the teachers need to educate or inform the student about getting more benefits of that kind of
cognitive skill (Reed, Rimel & Hallett, 2016). Reed, Rimel and Hallett (2016) conducted a
remarkable study related to the note-taking instruction for college students with autism spectrum
disorder. In the study, they found out that the controlled instructions such as distinguishing
subtopics and details, paraphrasing, and using abbreviations and symbols might increase even
the skills of those who had mild cognitive disabilities, which reflects the positive aspects of
note-taking procedures for individuals.

Methodology

Methodology involves the details of participants, data collection instrument, data collection
procedure, and data analysis of the corresponding study. In this part; furthermore, it is
appropriate to confirm that survey model was utilized as a design of the study. Survey research
design provides numeric description of attitudes or opinions for the samples of the target
populations and provide quantitative aspects for the studies (Creswell, 2014).
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Participants

132 English Language Teaching students registered to English Language Education Department
of Amasya University voluntarily participated in this study at the end of fall semester in 2017-
2018 Academic Year. No selection of the participants was done because of the limited number
of participants continuing to the 1st, 2nd, 3th and 4th grade at bachelor degree. In this sense,
convenience-sampling method was preferred to reach the highest number of the participants as
many as possible. The participants included in the study ranged in age as given below:

Table 1 Age and Grade Cross Tabulation

Grades
1% % 2n % 3¢ % 4 % Total

18 2 4.9 0 0 0 0 0 0 2 15

19 14 341 4 11.1 0 0 0 0 18 136

20 13 317 12 333 2 5.4 0 0 27 205

21 7 171 13 361 15 405 5 278 40 303

22 1 2.4 5 139 13 351 7 389 26 197

23 0 0 0 0 5 135 3 16.7 8 6.1

Age 24 1 2.4 1 2.8 0 0 2 11.1 4 3.0
28 1 2.4 0 0 0 0 0 0 1 0.8

29 0 0 1 2.8 0 0 0 0 1 0.8

30 1 2.4 0 0 0 0 0 0 1 0.8

33 1 2.4 0 2.4 1 2.7 0 0 2 15

35 0 0 0 0 0 0 1 5.6 1 0.8

41 0 0 0 0 1 2.7 0 0 1 0.8
Total 41 100 3 100 37 100 18 100 132 100

Table 1. reflects the age and grade distribution of the participants included in this study.
As described, the 34.1, 31.7, and 17.1% of the total 41 1% grade students' age range mostly
between 19, 20, and 21; 36.1, 33.3% of the total 36 2™ grade students' age range mostly between
21 and 20; 40.5, 35.1% of the total 37 3" grade students' age range mostly between 21 and 22;
38.9, 27.8% of the total 4™ grade students' age range mostly between 22 and 21. As a whole,
13.6, 20.5, 30.3 and 19.7% of the students with 18, 27, 40, and 26 frequencies take place in the
age range of 19-22 in the current study. The number of the students participated in this study
differs in terms of the grades since the number of the students is appointed by the authority of
the Council of the Higher Education and the students who passed the university exam are
expected to pass the proficiency exam which is compulsory for most of the students, applied to
the universities in Turkey.
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Table 2. Gender and Grade Cross Tabulation

Grades
Gender 1 % 2" % 3" % 4" % Total %
Male 13 317 12 333 10 27 4 222 39 295
Female 28 683 24 66.6 27 73 14 778 93 705
Total 41 100 36 100 37 100 18 100 132 100

Table 2. illustrates the distribution of gender and grades of the participants. In the 1st
and 2nd graders 31.7, 68.3% with the frequencies of 13 and 28; 33.3, 66.6% with the
frequencies of 12 and 24 consist of males and females. In addition to this, for the 3rd and 4th
graders 27, 73% with the frequencies of 20 and 20; 22.2, 77.8% with frequencies of 4 and 14
refer to the male and female participants of the study. To sum up, 29.5 and 70.5 percentages
with the frequencies of 39 and 93 male and females embody the total sample of the study. The
higher number of the female participants could be accepted as normal due to the general
inclination of these genders to English Language Teaching Departments of the universities
taking place in Turkey.

Data Collection Instrument

At the beginning of the inventory some demographic questions involving information about
gender, age and grade are included in the scale. Following them, some questions related to the
students' note taking practices such as whether they take notes or not, and in what ways they
follow that process, personally what the hardest part of taking notes is, how frequently they
have problems in note taking, and how frequently they borrow notes when they miss their
classes were asked to the participants. Subsequently, the inventory for note-taking practices,
prepared by Ryan (2001) comprising 42 items under seven actions, was applied as data
collection instrument. The actions included in the inventory are defined as goal setting
(7,8,9,10,11,12 items), action planning (1,2,3,4,5,6 items), specifying actions (19, 20, 21, 22,
23, 24 items), executing actions (13,14, 15, 16, 17, 18 items), monitoring outcomes (25, 26, 27,
28, 29, 30 items), interpreting outcomes (31, 32, 33, 34, 35, 36 items), and evaluating outcomes
(37, 38, 39, 40, 41,42 items) which based on a psychological model of The Human Action
Cycle (Norman, 1988). The model aims to describe the steps undertaken by human beings when
they interact with the computer. Relevantly, it describes how individuals set their goals and
follow the desired actions to achieve them. In this action taking process, the individuals are
expected to pursue several steps of forming a goal, forming and executing actions, evaluating
outcomes that could share the same cognitive basis of decision-making process an individual
may encounter during their note taking processes as well.

Data Collection and Analysis

The questions aiming to collect data for note-taking practices of the learners were submitted to
the participants by providing such kinds of options. In order to collect data whether they take
notes or not and in what ways they prefer to take notes, the participants were offered to choose

from the options of "paper",

recording"”, "electronic", "other ways (Please specify)”, and "I don’t
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take notes". In order to collect the participants' personal point of views about the hardest part of
taking notes, they were provided with "Professor's lectures are too fast”, "I cannot understand or
hear the professor"”, "Monotony and boredom exist during the lesson", "Other (please specify)"
options. For the purpose of finding how frequently they have problems in note taking practices,
and how frequently they borrow notes when they miss their classes, the participants were
expected to choose from "Every Class", "Every Other Class", "Somewhat frequently",

"Infrequently”, "Only once" and "Every Class Missed", "Every Other Class Missed", "Somewhat

frequently”, "Infrequently", "Only once", "Other (please specify)" provided options.

The other quantitative part of data providing basis for the current study was collected by
the above-mentioned inventory for note-taking practices. The answers for the items are gathered
in a 5-point likert-type format ranging from "1= Never", "2= Seldom", "3= Sometimes", "4=
Usually" and "5= Always". The SPSS 20.00 package program for social sciences was used in
data coding and analyzing process. Rather than the parametric statistics, non-parametric
statistics were applied to the gathered data since the numbers of the participants do not represent
the satisfactory level to make statistical calculations in that way as N<30. Moreover, the
reliability of the whole scale and the sub-sections referring to the actions of note-taking were
calculated according to the Cronbach Alpa.

Table 3. Cronbach Alpa Levels of Sub-Sections of Inventory

Actions of Inventory Number of Items Number of Participants ~ Cronbach's Alpha
Inventory 42 132 .94
Goal setting 6 132 .70
Action planning 6 132 .83
Specifying actions 6 132 73
Executing actions 6 132 .73
Monitoring outcomes 6 132 .78
Interpreting outcomes 6 132 52
Evaluating outcomes 6 132 .80

The Cronbach Alpha levels of the inventory, shows that the sub-sections of goal setting,
action planning, specifying actions, executing actions, monitoring actions and evaluating
outcomes satisfy the desired level for the reliability expected from the surveys or questionnaires
applied in the social sciences since their Cronbach Alphas were calculated as equal to .70 or
higher than that level. Unsurprisingly, interpreting outcomes sub-section fails to meet the
reliability level with the calculated .52 Cronbach Alpa level. But in the data analysis process
this sub-section wasn't excluded from the whole part, which could be accepted as one of the
limitations of the current study.

Results

In accordance with the collected data, the findings and the results illustrated in the tables are
presented in the following part of the study.
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Table 4. One Sample T-Test Results for Actions of Inventory

Actions N X S Sd T p

Goal setting 132 68.63 12.97 131 60.76 .000
Action planning 132 63.08 15.89 45.59 .000
Specifying actions 132 66.99 13.57 56.68 .000
Executing actions 132 65.80 14.49 52.16 .000
Monitoring outcomes 132 63.48 15.11 48.25 .000
Interpreting outcomes 132 68.63 19.27 40.91 .000
Evaluating outcomes 132 67.29 13.40 57.68 .000

Table 4. illustrates the one sample t-test results for the sub-sections of the note-taking
practices inventory. Related to the results, it is seen that each section of the inventory differs
significantly from each other, however the mean values are close statistically such as 68.63 for
goal setting, 63.08 for action planning, 66.99 for specifying actions, 65.80 for executing actions,
63.48 for monitoring outcomes, 68.63 for interpreting outcomes and 67.29 for evaluating
outcomes, t(131)=60.76, 45.59, 56.68, 52.16, 48.25, 40.91, 57.68, p<.01.

Table 5. Independent Samples T-Test Results for Inventory Scores in terms of Gender

Gender N X S Sd T p
Male 39 63.17 12.45 130 2.02 .045
Female 93 67.57 10.94

Table 5. shows the independent samples t-test results for the inventory regarding the
gender differences for the whole participants. According to the findings, it is concluded that in
spite of the higher number of the female students participated in the study, mean values of 63.17
for male and 67.57 for female participants differ significantly from each other t(130)= 2.02,
p<.05.

Table 6. One-Way ANOVA Results for Inventory Scores in terms of Grades

Grades N X S Sd T p
1% 41 70.01 10.26 128 2.20 .090
2nd 36 64.08 11.94

3" 37 64.58 11.66

4" 18 65.63 12.08
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Table 6. indicates the findings of one-way ANOVA results for the inventory scores of
grades. The finding shows that the mean values of the 1st, 2nd, 3rd and 4th grade students do
not differ significantly from each other F(128)= 2.20, p<.05. The mean value of the 1st grade

students represents the highest value for the inventory scores with the value of X =70.01 while

the mean values of the 4th grade student are followed by them with the value of X =65.63. On
the other hand, the mean values of the 2nd and 3rd grade students have the lowest values for the

inventory with the mean values of X =64.08 and 64.58.

Table 7. MANOVA Results for the Monitoring Outcomes Sub-Section of the Inventory
Actions

Action Grades N Mean sd X? p  Significant Difference
1% 41 67.96* 128 231 .000
2" 36 59.07*

Monitoring Outcomes Between 1% and 2™ grades
3" 37 62.79
4" 18 63.51

* The mean difference is significant at the 0.05 level.
MANOVA results for the sub-category of the inventory actions reflects that there is no
significant difference between the 1st, 2nd, 3rd and 4th graders for the sub-category of the

inventory named as goal setting (X = 71.13, 68.05, 67.38, 66.66), action planning (X = 66.26,
62.22, 60.27, 63.33 ), specifying actions (X = 68.86, 65.92, 64.86, 69.25), executing actions, (
X = 69.67, 63.24, 65.76, 62.22), interpreting outcomes (X = 74.55, 64.35, 66.39, 68.33), and

evaluating outcomes (X = 71.62, 65.74, 64.59, 66.11). Notwithstanding, the mean values of
monitoring outcomes for each 1st, 2nd, 3rd, and 4th grade differs significantly according to

Dunnett C post hoc results F(128)=2.31, p<.05, (X = 67.96, 59.07, 62.79, 63.51) not only for
all of the graders but only between the 1st and 2nd grade students.
Table 8. The Ways of Participants' Note-taking Practices

Medium of notes f % Valid % Cumulative %
Paper 109 82.6 82.6 82.6
Electronic 4 3.0 3.0 85.6

I don't take notes 12 9.1 9.1 94.7

Paper and electronic 7 5.3 5.3 100.0

Total 132 100.0 100.0

Table 8. demonstrates one of the descriptive results of the study referring to the ways of
note-taking practices of the students studying at an English Language Teaching Department of a
state university in Turkey. According to the findings, paper is still the upmost preference of the
learners for the medium of note-taking practices with the frequency of 109 (82%). Following
this, not note-taking emerges as a second highly preferred way for the students with the
frequency of 12 (9.1%), paper and electronic together is the third preference for the learners
with 7 frequency (5.3%) while the electronic is the less preference with the number of 4 (3%).
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Table 9. The Difficulties of Participants' Note-taking Practices

Hardest part of note-taking f % Valid % Cumulative %
Lectures too fast 49 37.1 37.1 37.1

Can't understand or hear 25 18.9 18.9 56.1
Monotony and boredom 40 30.3 30.3 86.4

Other 9 6.8 6.8 93.2

All of them 9 6.8 6.8 100.0

Total 132 100.0 100.0

The difficulties of the students' note-taking practices are presented in the
abovementioned table. According to the results, the lectures being too fast, the monotony and
boredom of the courses, and the learners not able to understand or hear the courses are the
hardest parts for them with the frequencies of 49, 40, and 25 (37.1%, 30.3%, and 18.9%). On
the other hand, other factors that are not mentioned in the inventory and all of those factors
could be the less hard parts of taking notes with the frequency of 9 (6.8%).

Table 10. The Frequency of Problems in Note-taking Practices

Frequency of problems f % Valid % Cumulative %
Every class 18 13.6 13.6 13.6

Every other class 10 7.6 7.6 21.2
Somewhat frequently 59 44.7 44.7 65.9
Infrequently 41 31.1 31.1 97.0

Only once 4 3.0 3.0 100.0

Total 132 100.0 100.0

Table 10. describes the frequency of students' problems in note-taking practices.
According to the findings, most of the students state that they have problems in note-taking
practices somewhat frequently with the frequency of 59 (44%) although 41 (31.1%) of them
have problems in the same process infrequently. 4 of the participants (3%) have problems once
in their note taking practices; however, 18 (13.6%) and 10 (7.6%) of the participants have
difficulties in note-taking practices in every class or every other class they take.

Table 11. The Frequency of Borrowing Notes

Frequency of borrowing notes f % Valid % Cumulative %
Every class missed 31 235 235 23.5

Every other class missed 14 10.6 10.6 34.1
Somewhat frequently 38 288 28.8 62.9
Infrequently 28 212 21.2 84.1

Only once 16 121 12.1 96.2

Other 5 38 38 100.0

Total 132 100.0  100.0
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Table 11. informs the findings of borrowing notes frequencies of English Language
Teaching Department students. In terms of the frequency of borrowing notes, 38 (28.8%)
students borrow notes somewhat frequently and 31 (23.5%) of them take note from others or in
other ways for every class they missed though 28 (21.2%) of them borrow notes infrequently.
16 (12.1%) students borrow notes only once while 14 (10.6%) of them borrow notes for every
other class missed, and 5 (3.1%) of them define themselves as borrowing notes less than only
once from the options they are offered.

Table 12. The Views of Participants about Their Note-taking Practices

Note-Taking Metaphors Frequency Very Poor  Fair Good Excellent Total
Percentage poor
1- “LISTENING TO A f 6 9 43 41 33 132

LECTURE IS LIKE TRYING

TO BE A SPONGE." % 4.5 6.8 32.6 31.1 25 100
2- “LISTENING TO A f 17 31 37 33 14 132
LECTURE IS LIKE TRYING

TO BE ATAPE % 12.9 235 28 25 10.6 100
RECORDER."

3- “LISTENING TO A f 4 12 39 58 19 132
LECTURE IS LIKE IS LIKE

TRYING TO BE A % 3 9.1 29.5 43.9 144 100
STENOGRAPHER."

4- “LISTENING TO A f 4 11 34 50 33 132
LECTURE IS LIKE TRYING

TO BE A CODE BREAKER." % 3 8.3 25.8 37.9 25 100
5- “LISTENING TO A f 5 17 32 48 30 132
LECTUREISLIKETRYING o 34 19 2y 3es 27 10
6- “LISTENING TO A f 1 11 27 49 44 132
LECTURE IS LIKE TRYING

TO BE AN EXPLORER." % 0.8 8.3 20.5 37.1 33.3 100

Table 12. highlights the findings related to the views of participants about their note-
taking practices. Concerning the views of the participants, six metaphor statements presented in
the table as "1- LISTENING TO A LECTURE IS LIKE TRYING TO BE A SPONGE.", "2-
LISTENING TO A LECTURE IS LIKE TRYING TO BE A TAPE RECORDER.", "3-
LISTENING TO A LECTURE IS LIKE IS LIKE TRYING TO BE A STENOGRAPHER.", "4-
LISTENING TO A LECTURE IS LIKE TRYING TO BE A CODE BREAKER.", "5-
LISTENING TO A LECTURE IS LIKE TRYING TO BE A REPORTER." and "6-
LISTENING TO A LECTURE IS LIKE TRYING TO BE AN EXPLORER." These statement
were given to them and they were asked for choosing the best options among "very poor",
"poor”, "fair", "good" and "excellent" which describes their point of views best. The table shows
the overall views of the participants instead of the views in terms of the grades. According to the
table, the participants with 43 and 41 frequencies think that the first metaphor is fair and good
with 32.6 and 31.1 percentages. The participants with 37 and 33 frequencies express that the
second metaphor is fair and good with 28 and 25 percentages. The participants with the
frequencies of 58, 39 for the third metaphor represent 43.9 and 29.5 percentages of the total
sample. Moreover, the participants with 50 and 34 frequencies think that the fourth metaphor is



130 Ayfer SU BERGIL

good and fair with 37.9 and 25.8 percentages. The participants with 48 and 32 frequencies
express that the second metaphor is good and fair with 36.4 and 24.2 percentages. The
participants with the frequencies of 49 and 44 for the sixth metaphor exhibit 37.1 and 33.3
percentages of the total sample. Surprisingly, the highest number of the participants with 58
frequencies (43.9%) reflects that the participants are able to write down their own shorthand and
reproduce their notes in clear and complete as soon as the lecture finishes.

Discussion

In this current study, the findings aim to find out the answers of what the note-taking practices
of ELT students in Amasya University are, whether there are significant differences between the
ELT students’ note-taking practices in terms of their grades and gender. In addition to these, the
findings seek to clarify whether there are significant differences between the sub-sections of
note-taking practices of ELT students and what the views of participants are about their note-
taking practices.

In agreement with the above-mentioned findings, it is found out that the note-taking
practices of English Language Teaching Department students differ significantly from each
other in terms of the sub-sections referred as actions of the inventory applied to the participants
although the mean values of the actions seem close to each other. Regarding the total number of
the student studying at one of the state university in Turkey, it could be stated that the actions of
goal setting, action planning, specifying actions, executing actions, monitoring outcomes,
interpreting outcomes, and evaluating outcomes need to be taken into account since the learners
mean values are seen between 63.48 and 68.63, which also means that the students studying in
an educational faculty and desire to become teachers demand more support that would help and
feed their future career of teaching. As Boch and Piolat (2005) explained in addition to
recording information and/or aiding reflection functions of note-taking, the note-taking process
have to be seen as an indispensible part of receiving and taking information named as
information transmission process.

Despite the fact that grade differentiation does not have significant results, the mean
values of grades offer that the 1st and the 4th grade students studying at a state faculty of
education have the highest values compared with the other grades of 2nd and 3rd. This result
may address the background process of the students, which require them to study hard, and in a
planned way before entering to a university; and after their graduation, which is another
compulsory process they have to overcome to do their job in the Ministry of Education. It is
consisted with what the research by Augilar (2008) suggested in that strategy training process of
self-regulation strategies such as notes, graphic organizers, and summaries; and how to transfer
them on teaching and learning processes take place such an important role in academic
evaluation and the benefits of the instructions.

As reported by the gender variable, the finding of the study meets statistically important
significance between male and female participants of the study. Although the number of the
female participants is more than the male ones, the mean values reflect that these groups have
meaningful differences in terms of their note taking practices. On the contrary to one of the
conclusions Al-Askhar (2014) states in that the students' gender does not have any effect on
their perspective towards note-taking, the current study describes statistically importance on
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gender difference and its effect on how the learners perceive and apply some practices related to
their academic achievement.

The items of 25 "After a lecture I fill in missing steps so that it’s clear where the
instructor started and where he or she ended up.", 26 "After a lecture | go over the material in
my mind to make certain | have absorbed all of the information before it starts to fade.", 27
"After a lecture I check my notes with someone else’s to make certain I’ve gotten everything
down.", 28 "After a lecture | write my notes out in clear and complete sentences while | can still
make sense of them.", 29 "After a lecture | compare my notes with those of other students and
with the readings to make sure I’ve got the facts correct.", and 30 "After a lecture I go over my
notes and focus on the underlying message that the instructor is trying to get across." referring to
the monitoring outcomes sub-section of the scale indicates the significant difference between
the 1st and 2nd grade students in terms of the mean values they have from the inventory. This
significant difference highlights the "action cycle" addressed by Norman (1988) and leads to
execution and evaluation process which are the parts of perceiving and interpretation the system
state. As opposed to Ceting6z (2010) who states that students' note-taking performances have
positive correlation in relation to their grades, the results of this study reveal that the 1st graders
have more tendencies in using their note-taking strategies and skills than the 2nd graders which
reflects also negative correlation between these kinds of skills and grade variable of the students
considering other unlabelled conditions they have before or during their faculty education.

The findings related to the ways of participants' note-taking practices regarding the
medium of notes, the hardest part of note-taking, the frequency of problems in note-taking
practices, the frequency of borrowing notes are parallel to Castello and Monereo’s (2005) claim
in that they observed note-taking process as a hegemonic strategy for learners at the universities
and it serves as a main ground for the educational interaction between the teachers and students.
Moreover, it is highlighted that cognitive and metacognitive skills required for acquiring a
second language and learning a foreign language provide the students with the primary
understanding and perception of the different factors and the interaction of them with the
cognitive outcome of their actions (Goh, 1997, p. 362). Therefore, as Meltzer, Katzir-Cohen,
and Miller (2001) and Beckman (2002) have emphasized, note-taking seen as a compulsory and
leading strategy among the learners, should be a part of strategy teaching in educational settings
where the students are expected to be aware of how and when to use these kinds of strategic
decisions reflecting the characteristics and performance of their independent and autonomous
learning.

Conclusion and Suggestions

Note —taking, accepted as an activity helping the learners learn and learn to write for all over
the disciplines, should be a part of curriculum not only for the primary, secondary schools but
also at the universities since it provides the learners develop and acquire the basic skills of
stabilizing the acquired knowledge and replicating the knowledge during the course or lessons.
At this point, the learners are expected to have note-taking ability in an effective way so that
they are able to handle the problems in terms of making decision whether they have understood
the complexity and the meaning of the content they are received.
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Despite the fact that note-taking activity has been underestimated over many years by
the researchers associating it with such kinds of techniques as using abbreviations for words,
changing the symbols which are also the reflections of the external memory, undoubtedly it
symbolizes the how the internal and working memory of the learners operate during the
knowledge or information transformation process they are exposed to. Therefore, by this way
the learners may be equipped with complex and intellectual abilities such as reasoning, decision
making or problem solving which may contribute to their metacognitive abilities.

Consequently, in order to support the finding of the current study, note-taking could be
taken into consideration with other national or international universities of which students may
provide control or experiment groups for the further studies. Furthermore, the correlation
between the teaching skills and note-taking skills or the achievement levels of the learners may
be regarded in other academic studies. First and foremost, the projects or experimental studies
involving note-taking skills aiming to provide the learners how to use the strategies of these
skills and encouraging the application of it effectively and voluntarily by showing how these
practices feed them for their current and future career could supported and the different samples
of other practices the learners are in need of equipped with could be enhanced.
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Genisletilmis Ozet
Giris

Her ne kadar not tutmanin, 6grencilerin {istbiligsel diisiinceyi pekistirme, derslerin igerigini elde
etme ve dziimseme konusundaki temel olan becerileri gelistirme konusundaki 6nemine iligkin
gbze carpan arastirmalar yapilmis olsa da, bu konuyla ilgili aragtirmalarin sayis1 inkar edilemez
sekilde smirli bulunmustur. Tiirkiye'de, Yiiksekogretim Kurulu veri tabaninda yer alan not
tutma anahtar sozcligli ile yapilan inceleme, ¢ogunlukla yiiksek lisans diizeyinde yapilan
caligmalarin oldugu ve az sayida doktora tez calismasinin uygulandigi gercegini ortaya
koymaktadir.

Not tutma, birgok uzman tarafindan ders igeriginin akilda tutulmasinda bir tiir prosediir
olarak ongoriilmektedir. Bu diisiince, ders igeriginin akilda tutulmasi i¢in not tutmanin yararl
olacagi fikrinden yana olan bir¢ok arastirmaci tarafindan desteklenmektedir (Crawford (Dunkel,
1989, s. 261; Rickards, Fajen, Sullivan ve Gillespie, 1997, s. 508; Carrell, Dunkel ve Mollaun,
2002). Not tutma, ders igeriklerini daha iyi diizeyde akilda tutma ve 6grenme igin pratik bir
cergeve saglayan jenerik becerilerden biridir (Mayer, 1998). Bu nedenle, bu arastirma
Ogretmenlere ders icerigini nasil ileteceklerine dair daha iyi ve kapsamli bir ger¢eve sunacak ve
bu siiregte iceriklerini Ogrencilere aktarma konusunda pratik ve eklektik yollart sunmayi
amaglayan asagida belirtilmis sorulara cevap bulmay1 hedeflemektedir:

1- Amasya Universitesi'ndeki ingiliz Dili Egitimi boliimii &grencilerinin not tutma
uygulamalari nelerdir?

2- Ingiliz Dili Egitimi bdliimii dgrencilerinin not tutma uygulamalar arasinda siniflarina
gore anlamli farkliliklar var midir?

3- Ingiliz Dili Egitimi boliimii 6grencilerinin not tutma uygulamalari arasinda cinsiyetleri
agisindan anlamli farkliliklar var midir?

4- Ingiliz Dili Egitimi boliimii 6grencilerinin not tutma uygulamalarmin alt kategorileri
arasinda anlamli farkliliklar var midir?

5- Katilimeilarin not tutma uygulamalaria iligkin goriisleri nelerdir?

Yontem

Mevcut galismaya Amasya Universitesi Ingiliz Dili Egitimi Anabilim Dali'na kayitl 132 lisans
ogrencisi, 2017-2018 Egitim-Ogretim Yili Giiz Dénemi sonunda géniillii olarak katilmistir.
Lisans diizeyinde 1., 2., 3. ve 4. sinifa devam eden smirh sayida katilimer olmasi nedeniyle
katilimei se¢imi yapilmayarak uygun drnekleme yontemi kullanilmigtir. Katilimer bilgileri sinif,
yas, cinsiyet gibi demografik O&zellikleri acisindan gruplandirilarak tablolar seklinde
gosterilmistir.

Veri toplama siirecinde katilimci olan &grencilere not tutma uygulamalari igin veri
toplamay1 amaglayan not tutup tutmadiklarini, not tutmay: nasil ve ne sekilde tercih ettiklerini
belirleyebilmek icin "kagit-kalem yoluyla”, “elektronik olarak, "diger yollardan (liitfen
belirtiniz)" ve "not tutmam" secenekleri sunulmustur. Katilimcilardan sahsen not tutmanin en
zor kismi hakkinda diisiindiikleri icin, "Ogretim eleman1 ¢ok hizli ders veriyor, monotonluk ve
can sikintisi, cevaplarini anlayabiliyorum veya duyamiyorum, diger (litfen belirtiniz)
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seceneklerinden kendileri i¢in en uygun olan1 isaretleyerek belirtmeleri; not tutmada ne siklikta
sorun yasadiklarin1 bulmak ve derslerini kagirdiklarinda notlari ne siklikla 6diing aldiklarini
sormak icin "Her ders, Bazen, Nadiren, Sadece Bir defa " seceneklerinden kendileri i¢in en
uygun olani igaretlemeleri istenmistir.

Mevcut ¢aligsma igin temel veri saglayan diger niceliksel kisim, not tutma uygulamalari
icin yukarida belirtilen not tutma uygulamalar1 envanteri araciligiyla toplanmistir. Maddelerin
cevaplar1 "1= Asla", "2 = Nadiren", "3 = Bazen", "4 = Genellikle" , "5 = Her zaman" seklinde
tanimlanan 5'li likert tipi dl¢ek seklinde toplanmustir. Veri kodlama ve analiz siirecinde sosyal
bilimler i¢in SPSS 20.00 paket programi kullanilmigtir. Gruplar arasi istatistiklerin yapilmasinda
parametrik yontemlerin kullanilmasinin yaninda, grup i¢i veri analizlerinde katilimci sayisina da
(N<30) dikkat edilerek parametrik olmayan yontemlere de yer verilmistir. Ayrica, 6l¢egin
biitlinii ve alt boliimlerine iligskin giivenirlik diizeylerinin hesaplamalarinda Cronbach Alpa
kullanilmustr.

Bulgular ve Tartisma

Elde edilen bulgular dogrultusunda ingiliz Dili Egitimi Béliimii dgrencilerine uygulanmis olan
not tutma uygulamalarina iligkin 6l¢egin alt boliimlerine ait ortalama puanlarin her ne kadar
birbirine yakin oldugu goriilse de bu ortalama puanlarin birbirlerinden anlamli bir sekilde
farklilastigi goriilmiistiir. Tiirkiye’de bir devlet {iniversitesinin egitim fakiiltesinde 6grenimlerini
goren Ogrenciler olarak katilimci sayis1 dikkate alindiginda, uygulanan envanteri olusturan
hedef belirleme, eylem planlamasi, eylem belirlemesi, eylem yoOnetimi, sonuglarin izlenmesi,
yorumlanmasi ve degerlendirilmesi alt boliimlerinden elde edilen ortalamalarin 63.48 ile 68.63
arasinda degistigi ve bu nedenle egitim fakiiltelerinde 6grenimlerini géren Ogrencilerin bu
anlamda gelistirilmeye ihtiya¢ duyuldugu goriilmektedir. Bu durum O6gretmen adaylarinin
gelecek kariyerleri olan d6gretmenliklerini olumlu yonde besleyecek ve katki saglayacaktir. Elde
edilen bulgular 6grencilerin smif diizeyi degiskeni agisindan envantere iligkin anlamli bir
farklhilagma olmadigi yoniinde istatistiki bilgileri sunarken, simif diizeyine iliskin 1. ve 4. Simf
Ogrencilerin 2. ve 3. Smf ogrencilerine gore ortalama puanlarmin daha yiiksek oldugu
goriilmiistiir. Bunun nedenleri olarak 6gretmen adaylarimin mezun olduklarinda Milli Egitim
Bakanligina bagli okullara atanabilme ve lise son sinifta girdikleri yiiksek Ogretime gecis
sinavina iligkin zorunlu olarak gegmeleri gereken siirecler olabilecegi goriilmektedir. Clinkii not
tutma gibi 0z-diizenlemeye iliskin siirecler akademik degerlendirme ve Ogretimin olumlu
sonuglarinin goriilmesinin zorunlu bir pargasi olarak ortaya ¢ikmaktadir.

Bazi aragtirmacilar tarafindan not tutma uygulamalarinda cinsiyete iligkin anlamli bir
bulgu elde edilememis olunmasina ragmen, mevcut arastirmada sozii edilen degisken agisindan
manidar sonuglara ulasilmistir. Her ne kadar kadin katilimer sayisi erkeklerin sayisindan fazla
olmus olsa da cinsiyete iliskin elde edilen ortalama puanlar anlamli farklilasmalarin oldugu
yoniindeki bulgular1 géstermektedir. Yine sonuglarin izlenmesi alt béliimiine iliskin 1. ve 2.
siniflar arasinda bulunan anlamli farklilagma katilimcilar1 fakiilte 6grenim hayatlarinin 6ncesi ve
sirasinda karsilastiklar1 veya etkisi altinda olabilecekleri bu ¢alisma kapsaminda tanimlanmamisg
aragtirmalara konu olabilecek farkli degiskenlerin de dikkate alinmasi seklinde yeni ¢alismalari
tesvik eder nitelikte karsimiza ¢ikmaktadir. Katilimcilarin not tutma aligkanliklar ve goriislerine
yonelik olan boliimden elde edilen bulgular, sadece diger egitim kademelerinde degil; lisans
diizeyinde Ogrencilerin not tutma becerilerini gelistirmeye yonelik gerek deneysel gerekse
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betimsel caligmalara davet ¢ikarir derecesinde biligsel siiregleri diizenlemeye katki saglayict bir
nitelikte goriilmektedir.



