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Abstract

Purpose: The aim of this study is to determine the importance of visual materials in reading-comprehension and text analysis
problems of hearing impaired students. For this purpose, the effects of the texts prepared with pictures and without pictures
on the academic achievement of the students were evaluated.

Design/Methodology/Approach: Descriptive method was used in the study. The reason why this method is preferred is that
the classes in the practice school are a branch. The number of students in these branches is not sufficient to form a control
group within the branch. For this, single group pretest-posttest pattern was preferred. Non-lllustrated-Text Reading
Comprehension and Text Analysis were used as pre-test and Illustrated Text Reading Comprehension and Text Analysis study
papers were used as post-test. The data were evaluated by using comparison method with class based and person based.

Findings: As a result of the study, it was determined that the illustrated texts are understood better and the text analysis is
done better than the texts without pictures. However, the inverse proportion between grade levels UTW and PTW mean, it
was concluded that the hearing impaired students needed less visual texts with their age. Therefore, for the younger age
groups, the text with too few pictures resulted in an increase in the pictured text difference in favor of the text in parallel with
the advancement of age.

Highlights: It is important that the teaching materials in all lessons, especially for Turkish lessons and generally based on
reading, comprehension and interpretation, are illustrated as much as possible. Therefore, curricula should be enriched
urgently. All teaching materials of schools providing education to hearing impaired children should be different and varied from
the materials used in other normal schools. According to the audio results, the success of students with high hearing loss is
quite low. For this reason, a planning should be made according to the audio results of all students, and flexible texts should
be created in a way that the frequency of pictures in the same text varies even if the main ideas in the texts remain the same.
Accordingly, the “audio status-text picture frequency” scale should be developed.

Oz
Calismanin amaci: Bu arastirma, isitme engelli 6grencilerin okuma-anlama ve metin ¢éziimleme problemlerinin giderilmesinde

gorsel materyallerin dnemini belirlemek amaciyla yapilmistir. Bu amagla resimli ve resimsiz olarak hazirlanan metinlerin
6grencilerin akademik basarilarina etkisi degerlendirilmistir.

Materyal ve Yéntem: Bu arastirmada betimsel yontem kullaniimistir. Bu yontemin tercih edilmesinin sebebi, uygulama
okulundaki siniflarin birer sube olmasidir. Ogrenci sayilari sube icerisinde kontrol gurubu olusturacak yeterlilikte olmadigindan,
tek grup éntest-sontest desen tercih edilmistir. On-test olarak Resimsiz Metin Okuma Anlama ve Metin Céziimleme, son-test
olarak ise Resimli Metin Okuma Anlama ve Metin Cozimleme galisma kagitlari kullanilmigtir. Veriler, sinif ve kisi bazinda
karsilagtirma yontemi kullanilarak degerlendirilmistir.

Bulgular: Calismanin sonucunda resimli metinlerin resimsiz metinlere gére daha iyi anlasildiklari ve metin ¢6ziimlemelerinin
daha iyi yapildigi tespit edilmistir. Fakat sinif seviyeleri ile resimsiz ve resimli ¢alisma sonug ortalamalari arasindaki ters oranti,
isitme engelli 6grencilerin yaslarinin ilerlemesiyle resimli metinlere daha az gereksinim duyduklari sonucuna varilmistir.
Dolayisiyla daha erken yastaki gruplar igin cok resim az metin, yasin ilerlemesine paralel olarak da resim-metin farkinin metin
lehinde artirilmasi sonucunu dogurmustur.

Onemli Vurgular: Ozelde Tiirkce dersine yénelik, genelde ise okuma, anlama ve yorumlamaya dayali biitiin derslerdeki 6gretim
materyallerinin  mimkin oldugunca resimli olmasi 6nemlidir. Dolayisiyla acilen bu konudaki gerekli mufredat
zenginlestirilmeleri yapilmalidir. isitme engelli cocuklara egitim-6gretim sunan okullarin biitiin 8gretim materyallerinin diger
normal okullarda kullanilan materyallerden farkli ve gesitli olmasi gereklidir. Odyo sonuglarina gére, isitme kaybi fazla olan
6grencilerin basarilari da oldukga dustktir. Bundan 6tird, butin 6grencilerin odyo sonuglarina gére bir planlama yapilmal,
metinlerdeki ana fikirler ayni kalsa bile ayni metin igerisindeki resim sikligi degisiklik arz edecek sekilde esnek metinler

olugturmalidir. Buna gére “odyo durumu-metin resim siklig1” 6lgegi gelistirilmelidir.
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INTRODUCTION

Today, children with disabilities have the same educational opportunities as their normal peers. Hearing-impaired children,
like their hearing peers, can go to normal primary schools or schools for the hearing-impaired so that they can receive education
when they reach school age.

Hearing-impaired children who go to schools where their hearing peers attend are subjected to inclusive edu-cation. Inclusive
education is stated in the 23rd article of the service regulation published by the Ministry of National Education on special education
as follows. “The education of individuals in need of special education, by providing support education services, together with their
peers who do not have any disability, can be made public and private; It is a special education practice based on pre-school,
primary education, secondary education and non-formal education institutions.” (Ministry of National Education [MEB], 2018 ).

Inclusive education is the product of the idea of integrating disabled people into social life. It is thought that disabled
individuals, who are intertwined with normal individuals starting from school life with inclusive education, will not have difficulties
in social life when they are thrown into social life. The main purpose of inclusive education is not to make the child normal. It is to
make it easier for the child to live in society by enabling him to use his interests and abilities in the best way. Despite this, each
child has individual differences such as interests, perceptions and abilities. These differences arise from the cognitive, affective,
readiness, environmental, physical and mental differences of the student. Since disability is also a difference, a learning
environment and opportunity should be created according to the child's disability (Saban, 2005).

How will the reading behavior, in which sounds are transformed into letters, letters into syllables, words and sentences, and
are made meaningful in the mind, will be gained by creating a learning environment for the child with hearing and speech
disabilities? First of all, it is necessary to look at what "reading" means. According to Girgin, reading is the ability to comprehend
the content in the written text and to make sense out of the content, rather than pronouncing the letters in a string (Girgin, 1987).
In the Primary School Program of the Ministry of National Education's Journal of Announcements, dated 1969 and numbered
1568; “Learning is largely based on reading. Considering that all courses require reading, it is natural that a student who cannot
read well and cannot understand what he reads will not be successful.” The importance of reading was emphasized (MEB, 1969).

Reading is not just memorizing letters, vocalizations and words in the writing. According to the 2006 Turkish Curriculum,
reading is expressed as the process of evaluating and making sense of the signs and symbols perceived by the voice organs and
eyes by the brain (MEB, 2005-2006). The goal of reading is to understand. However, reading comprehension is not only a product,
but also a process of restructuring the text in terms of meaning (Epgagan, 2009).

By definition, sound organs are needed for reading. In addition, reading includes not only learning about signs and symbols,
but also interpretation by the brain, so reading also includes "understanding”. Therefore, reading: Understanding the word,
judging it verbally, grasping its main content, being able to share the author's feelings in some way, and deducing the meaning of
the word encountered for the first time from the context. Reading comprehension, on the other hand, is the process of
comprehending the content of the written message, extracting meaning from the message, comparing it with previous
experiences and reaching a conclusion (Trybus & Karchmer, 1977; Girgin, 1987; Onciil, 2000; Ozbay, 2009; Sahin, 2011; MEB, 2017;
Séylemez, 2018; ). In order for perception to occur in the reading process, there is a need for 'stimulus’ (light, sound, smell),
'stimulus' (the stimulus affects the sense organs), and 'sensation' (the sense organs receive the stimulus). The structure and
functioning of the sense organs are important in the formation of perception. A student with hearing loss has limited or no
opportunity to learn sounds because there is no or very insufficient sound input (Watson, 1999; Schirmer & Mcgough, 2005;
Lederberg, Schick, & Spencer, 2013; Kyle & Cain, 2015).

Hearing impaired students can acquire literacy skills like normal students (Cambra, 1994; Brown & Brewer, 1996; Jackson, Paul
& Smith, 1997; Mayer, 1998; Karasu, 2004; Uysal, 2010; Shihiab 2011; Siima, 2011; Elaine , Amanda and Easterbrooks, 2011; Young,
2012). However, these students have difficulties in gaining reading comprehension skills. The slow language development of
hearing-impaired children causes their language use and comprehension skills to be limited compared to children with normal
hearing (Girgin, 1987; Andrews & Mason, 1991; Andrews, Winograd, & DeWille, 1994). Therefore, reading comprehension skills
of hearing impaired children are negatively affected and cause children to lag behind their peers. Linking the development of
reading-comprehension skills to the development of language, Girgin is of the opinion that the child whose language is not
developed has difficulty in finding cause-effect relationships. In addition, hearing-impaired children, who lack the auditory
elements necessary for the development of their linguistic skills, try to benefit from visual symbols. However, this is nothing more
than memorizing words rather than making sense of them (Girgin, 1987; De Villiers & Pomerantz, 1992; Dolman, 1992; Uysal,
2010; Beydogan, 2010). This tendency results in hearing-impaired students not being able to make sense of that word when they
encounter close meanings of words they have memorized and partially know the meaning of. For example, a student who can
understand the word "beating", which is frequently used in daily language, cannot understand the word "violence". Hearing-
impaired students have more problems in the meaning of the sentence, which is a higher level of meaning in the word. Even if
they know the meaning of the words used in the sentence, they have trouble understanding the meaning of the sentence formed
by the words coming together.

In this case, it is very difficult to gain the habit of reading to hearing impaired students. It was observed that in the exam
questions based on reading and comprehension, inference-based questions about the text were left unanswered, and gap-filling
questions in which a whole sentence was written and a word removed were answered. While this observation gives us the
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problems of hearing impaired students in the dimension of comprehension, it leads to the thought that these students perceive
the whole better by noticing the missing part in the whole.

Another issue observed in Turkish lessons of hearing impaired students is that students recognize the objects they encounter
in daily life, but have difficulty remembering and writing the name of the object (Ewoldt, 1984; Erdiken, 1989; Johnson, Padak, &
Barton, 1994; Kantemir, 1997; Greg & Leigh, 1998; Ekinci, 2007). For example, when the chair picture is shown, students recognize
the object and know its function. However, when asked to write the name of the object, it either writes incorrectly or cannot write
it at all. Therefore, in the education of hearing-impaired students, it is necessary to support reading, writing and comprehension
activities with visual materials and to repeat these studies continuously. A child with hearing impairment, who can't read
phonically, develops a strategy of using visual clues from the shapes of written words and tries to establish a link between shapes
and meaning (Bataineh & Freihat, 2020; Girgin, 1987; Howarth, Wood, Griffiths & Howarth, 1981; Israelite & Helfrich, 1988; Razalli,
Thomas, Mamat and Yusuf, 2018). Because, in order for the information given to hearing impaired students who are deprived of
auditory stimuli to be permanent, visual stimuli should be given intensively (Limbrick, McNaughton, & Clay, 1992; Kelly, 1995;
Donne & Zigmond, 2006; Karasu, 2011).

The basic skill that the Turkish course should give students is the ability to read and understand. Reading, re-ading
comprehension and interpretation skills to be acquired by the student are the prerequisites for gaining the basic skills not only of
the Turkish course but also of other courses (Yildirim, 1999; Goker, 1996; Goker, 1997a; Goker, 1997b; Yilmaz, 2004; Goger, 2007;
Tirkkan & Tirkkan, 2007; All, 2018; Turan and Uyumaz, 2018; Séylemez, 2018). For this reason, materials and activities aimed at
gaining these skills are included in the Tur-kish Curriculum. However, the content of the activity is designed for students with
normal hearing. There are no separate educational programs and activities for hearing impaired students. Activities prepared only
for the hearing impaired are diversified for the hearing impaired. Because, according to the 15th article of the regulation published
by the Ministry of National Education for private education institutions, “The curriculum and course schedules applied in special
education schools and equivalent public schools and institutions are applied” (MEB, 2018).

According to this article, the normal curriculum is also applied in the schools for the hearing impaired, which are among the
special education schools, and the lessons are taught with the textbooks taught in the normal schools. Although hearing-impaired
students do not have cognitive problems, the difficulties they experience in reading comprehension stem from the delay in their
language skills (Aksan, 1998; Karasu, Girgin, & Uzuner, 2012).

The input provided by the sense of hearing is essential for the processes of reading, understanding and interpretation. In this
case, the hearing-impaired child who is deprived of sound input will make more use of visual stimuli in the process of reading,
understanding and interpretation (Koskinen, Wilson, & Jensema, 1986; Aka-matsu, 1988; Luetke-Stahlman, Griffiths &
Montgomery, 1998; Batic & Haramija, 2015). The success rates of hearing impaired students who are subjected to the learning
process with the same materials used by students with normal hearing are indisputably decreasing.

In this study, it is aimed to examine the effect of the texts enriched with visual materials for the Turkish les-son on the
elimination of the reading comprehension and text analysis problems of the hearing impaired students. The study can guide the
curriculum development unit of the Ministry of National Education in terms of evaluating how appropriate the reading texts given
to the students are. In addition, the data obtained from the texts enriched with visual materials can give an idea to the Turkish
lesson teachers about the academic success and conceptual change of the students in the Turkish lesson.

METHOD/MATERIALS

Model of the Research

In this study; a descriptive research design was used to investigate the effect of visual materials on reading-understanding and
text-analysis skills of hearing-impaired students. The reason we use this pattern is that there is one from each class branch. Again,
the number of students in these branches is not sufficient to form a control group within the branch. For this, a single-group
descriptive analysis model was preferred (Biytkoztiirk, Akgln, Karadeniz, Demirel, & Cakmak, 2018).

Working Group

The research consists of hearing impaired students at Dedekorkut Middle School for the Hearing Impaired in Erzurum in 2016-
2017 academic years. There are 25 students (n=25) in the study group, including 4 students in the 5% grade, 6 students in the 6"
grade, 6 students in the 7" grade and 9 students in the 8" grade. The audiometry test results of the students in the study group
were different from each other. 12 of these students are girls and 13 of them are boys.

The students who entered the study universe of this research have the following characteristics:
a) All the students in the study group gained literacy skills.

b) All students in the study group are absent for more than 30 days.

c) Hearing loss of students varies between 90% and 60% according to the audio results.

d) One of the students in the study group has an implant inserted at the age of three. This student has a hearing loss of 65%.
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Data Collection Process and Tools

In this study, unpictured text reading comprehension and text analysis worksheets (UTW) (Appendix-1), pictured text reading
comprehension and text analysis worksheets (PTW) (Appendix-2), and reading comprehension assessment form (RCAF)
(Appendix-3) were used as data collection tools. In addition, using the RCAF results, Reading Comprehension Evaluation Scale
(Appendix-4), the quantitative expressions of the students' comprehension levels were obtained. The applications were made in
Turkish lessons at Dedekorkut School for the Hearing Impaired in the 2016-2017 academic years.

Pictured text reading comprehension and text analysis worksheets (UTW):

Pictured text reading-comprehension and text-analysis worksheets (UTW) were used to determine the level of reading,
comprehension and expressing the text content of the students within the scope of the research, which they are expected to have
as of the class they are in. The stories named Wildflowers, Liar Shepherd, Elif'in Profession and Elif's Tooth Control, prepared in
the form of unpictured text in accordance with the level of students of all classes, consist of open-ended, short-answer, fill-in-the-
blank questions and scoring tables aimed at deter-mining the level of understanding of the stories. Before the stories were
written, the objectives and targets in the curriculum for the class in which the hearing impaired students were in the scope of
Turkish lesson were reviewed, and the stories were written after deciding on the words or word groups that should be included
in the related stories in line with these objectives and targets. The stories written and the questions asked about the stories were
read by eight different Turkish teachers with 10-15 years of experience in their fields, expert opinions were received and the
necessary corrections were made to ensure the content validity of the stories in line with the goals and objectives. In addition, the
reliability coefficient of the question tests was calculated as 0.88 by using the test-repeat method with the last year (8th grade)
students of the previous semester.

Picture reading comprehension and text analysis papers (PTW):

Pictured text reading comprehension and text analysis worksheets (PTW) were used to determine the level of reading,
comprehension and expressing the text content of the students within the scope of the research, which they are expected to have
as of the class they are in. In PTW, the stories with the same name as in UTW, which were created by adding the pictures of the
object names in the texts of Wild Flowers, Liar Shepherd, Elif'in Profession and Elif's Tooth Control, which were prepared in the
form of unpictured text in accordance with the student levels of the classes, and the open questions to determine the level of
understanding of the stories. It consists of three-ended, short-answer and fill-in-the-blank questions and scoring charts. Before
the stories were taught as a lesson, pictorial studies of some object names in the stories were applied to the students as
preliminary studies. As in the UTW study, before the stories were written in the PTW study, the aims and objectives in the
curriculum for the class in which the hearing impaired students were in the Turkish lesson were reviewed, and the stories were
written after deciding on the words or phrases that should be included in the related stories in line with these objectives and
targets. The stories written and the questions asked about the stories were read by eight different Turkish teachers with 10-15
years of experience in their fields, expert opinions were taken and necessary corrections were made to ensure the content validity
of the stories in line with their aims and objectives. In addition, the reliability coefficient of the PTW question tests was calculated
as 0.90 by using the test-repeat method with the last year (8" grade) students of the previous semester.

Reading comprehension assessment form (RCAF):

The Reading Comprehension Evaluation Form (RCAF), which determines the categorization of the questions to be asked to
determine the proficiency of the students as a result of the UTW and PTW applications, is a scaling form used in student evaluation,
created by giving 30, 60 and 10 points to the characters, main events and details in the UTW and PTW, respectively.

Reading comprehension rating scale (RCAS):

The Reading Comprehension Evaluation Scale (RCAS) is a measurement tool that provides the quantitative expression of
students' comprehension levels as a percentage with the scores obtained from the Reading Comprehension Evaluation Form
(RCAF). Students ,who score between 0-24 on this scale, do not read or cannot read, students who score between 25-40 read
very little, students who score between 41-50 reading partially, and students who score between 51-100 reading.

Analysis of Data

After the UTW stories that constitute the first part of the study and the PTW stories that constitute the second step of the
study, the scores obtained from the questions asked to the students about these stories were evaluated with RCAF and RCAS and
turned into quantitative data. Then, UTW and PTW results for each student included in the study were evaluated separately among
themselves. Since the evaluation and analysis of the data obtained in the study were not sufficient to make an absolute statistical
evaluation of the number of students, the first and last evaluations of the students' reading performances were made by one-to-
one comparison method.

FINDINGS
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In this section, findings and comments obtained from UTW, PTW, RCAF and RCAS, which are used to investigate the importance
of visual materials in solving reading comprehension and text analysis problems of hearing impaired students, are given.
Findings from UTW and PTW applications

The number of hearing-impaired students studying and participating in the application in the 5", 6™, 7t and 8" grades of
Dedekorkut Middle School for the Hearing Impaired in Erzurum in the 2016-2017 academic years is given graphically in Figure 1.

® Number of students

o B N W b U O N 00 VO
Il

S5th grade 6thgrade 7thgrade 8thgrade

Figure 1. Number of students studying in 5!, 6", 7" and 8" grades

According to the graph in Figure 1, a total of 25 students, 4 students in the 5" grade, 6 students in the 6™ and 7t" grades, and
9 students in the 8" grade, are in the study group. The study group is homogeneous in terms of the number of girls and boys.

The results obtained from the UTW and PTW tests applied to the 5% grade students participating in the application are given
in Table 1.

Table 1. Results of 5th grade students from UTW and PTW tests

Wild Flowers
Sth Grade Text without Picture Text with Picture
Students Reading and Text Grade Reading and Text Grade
understanding analysis Average understanding analysis Average

5-S-1 38 41 40 48 40 44
5-S-2 10 4 7 32 25 29
5-S-3 20 5 13 40 20 30
5-S-4 20 10 15 60 39 50

In Table 1, it is seen that the results obtained from the UTW tests applied to the 5™ grade students first are generally lower
than the results obtained from the PTW tests applied later to the same group. The mean score of the reading comprehension and
text analysis sections of the UTW (mean of the UTW mean scores = 18.75) is approximately 20 points lower than the mean score
of the same sections of the PTWs (mean of the PTW mean scores = 38.25).

The results obtained from the UTW and PTW tests of the story called Wild Flowers applied to the 5 grade students

participating in the application are given in Figure 2. The column representation of the averages of the results obtained by the
students from the UTW and PTWs is given graphically in Figure 3.

|Kastamonu Education Journal, 2022, Vol. 30, No. 4|



752

60

H Text without picture Reading and
understanding

B Text without picture Text
analysis

B Text without picture Average

B Text with picture Reading and

understanding
B Text with picture Text analysis

B Text with picture Average

5-5-1 5-5-2 5-5-3 5-5-4

Figure 2. 5" grade students' UTW and PTW results
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Figure 3. Comparison of 5 grade students' UTW and PTW averages

In Figure 3, UTW averages and PTW averages for 5% grade students are given graphically on an individual basis. It is clearly
seen that the PTW averages shown in red for each student participating in the application are significantly higher than the UTW
averages shown in pink.

The results obtained from the UTW and PTW tests applied to the 6" grade students participating in the application are given
in Table 2.

Table 2. Results of 6t grade students from UTW and PTW tests

Liar Shepherd
6th Grade Text without Picture Text with Picture
Students Reading and Text Grade Reading and Text Grade
understanding analysis Average understanding analysis Average

6-S-1 32 25 29 52 40 46
6-S-2 25 20 23 40 30 35
6-S-3 70 50 60 90 70 80
6-S-4 35 22 29 60 35 48
6-S-5 50 45 48 75 55 65
6-S-6 30 20 25 35 20 28

According to the data in Table 2, it is seen that the results obtained from the UTW tests applied to the 6 grade students are
generally lower than the results obtained from the PTW tests applied to the same group, as in the 5™ grade students. The mean
scores of PTWs in reading comprehension and text analysis sections (average of PTW mean scores = 50.3) are approximately 15
points higher than the mean scores for the same sections of UTWs (mean of wPTW mean scores = 35.6).
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The results obtained from the UTW and PTW tests of the story called "Liar Shepherd" applied to the 6 grade students
participating in the application are given in Figure 4. A separate representation of the averages of the results obtained by the 6"
grade students from UTW and PTWs is given graphically in Figure 5.
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Figure 4. 6" grade students' UTW and PTW results

In Figure 4, UTW averages and PTW averages for 6" grade students are given graphically on an individual basis. It is clearly
seen, as in the results of the 5" grade students, that the PTW averages shown in red for each student participating in the
application are significantly higher than the UTW averages shown in pink.
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Figure 5. Comparison of 6 grade students' UTW and PTW averages

The results obtained from the UTW and PTW tests applied to the 7*" grade students participating in the application are given

in Table 3.

Table 3. Results of 7t grade students from UTW and PTW tests

Elif's Profession

7th Grade Text without Picture Text with Picture
Students Reading and Text Grade Reading and Text Grade
understanding analysis Average understanding analysis Average

7-S-1 90 31 61 97 60 79
7-S-2 75 23 49 74 35 55
7-S-3 42 18 30 62 36 49
7-S-4 38 17 28 46 30 38
7-S-5 54 26 40 97 50 74
7-5-6 65 22 44 75 65 70
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According to the data in Table 3, the wPTW results of the 7" grade students are lower than the PTW results. The mean scores
of the reading comprehension and text analysis sections of the PTW tests (average of PTW mean scores = 42) are approximately
19 points higher than the mean scores for the same sections of the UTW tests (mean of UTW mean scores = 60.8).

The results obtained from the UTW and PTW tests of the story Elif'in Profession, which was applied to the 7" grade students
participating in the application, are given in Figure 6. In addition, the comparison of the averages of the results obtained by the
7t grade students from the UTW and PTW tests is given in Figure 7.
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Figure 6. UTW and PTW test results of 7*" grade students
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Figure 7. Comparison of 7" grade students' UTW and PTW averages

In Figure 7, UTW averages and PTW averages for 7" grade students are given graphically on an individual basis. The PTW
averages shown in red for each student participating in the application are higher than the UTW averages shown in pink.

The results obtained from the UTW and PTW tests applied to the 8" grade students participating in the application are given
in Table 4.

|Kastamonu Education Journal, 2022, Vol. 30, No. 4|



755

Table 4. Results of 8t grade students from UTW and PTW tests

Elif's Dental Checkup

Text without Picture Text with Picture

8" Grade Reading and Text Grade Reading and Text Grade

Students understanding analysis Average understanding analysis Average
8-S-1 70 57 64 100 80 90
8-S-2 80 43 62 90 55 73
8-S-3 75 52 64 80 60 70
8-5-4 90 62 76 100 76 88
8-S-5 75 49 62 100 50 75
8-5-6 42 35 39 50 45 48
8-5-7 50 40 45 60 45 53
8-S-8 74 47 61 74 57 66
8-S-9 30 10 20 60 40 50

According to the data in Table 4, it is seen that the results obtained from the UTW tests applied to the 8" grade students are
generally lower than the results obtained from the PTW tests applied to the same group, as in the students of the other classes in
the study group. The mean scores of PTWs in reading comprehension and text analysis sections (mean of UTW mean scores=54.7)
are approximately 13 points higher than the mean scores of the same sections of UTWs (mean of PTW mean scores=68.1).

The results obtained from the UTW and PTW tests of the story Elif's Tooth Control applied to the 8 grade students
participating in the application are given in Figure 8. The comparison of the averages of the results obtained by the 8" grade
students from UTW and PTW is given graphically in Figure 9.

100 m Text without picture Reading and
90 understanding
80 B Text without picture Text analysis
70
60 M Text without picture Average
50
40 B Text with picture Reading and
understandin
30 €
20 B Text with picture Text analysis
10
0 M Text with picture Average

M Text without picture Average

B Text with picture Average

NN TN Ty TNy Sy TSy TNy TNy ey

8-5-1 8-5-2 8-5-3 8-5-4 8-5-5 8-5-6 8-5-7 8-5-8 8-5-9

Figure 9. Comparison of 8" grade students' UTW and PTW averages
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In Figure 9, UTW averages and PTW averages for 8" grade students are given graphically on an individual basis. The PTW
averages shown in red for each student participating in the application are higher than the UTW averages shown in pink.

Comparison of UTW and PTW mean by class is shown in Figure 10 and Figure 11, respectively. In addition, a general
representation of both comparisons is given in Figure 12.

50 A

40

m UTW average

20 -

10

S5thgrade  6thgrade  7thgrade  8thgrade

Figure 10. Comparison of UTW averages by class

According to the UTW averages of the students by grade given in Figure 10, as the grade level rises, the students' reading
comprehension and text analysis abilities increase. Likewise, the same is true for the PTW average comparison given in Figure 11.
However, on an average basis, the amount of increase between UTW and PTW differs from each other according to grade levels.
For example, while the difference between UTW and PTW for 5™ graders is 20 points, this difference decreases to 13 points for
8" graders.

70

60

50

PTW average
30 */
20 */
10 */

S5thgrade  6thgrade  7thgrade  8thgrade

Figure 11. Comparison of PTW averages by class
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40 m UTW average

30 - m PTW average

5th grade 6th grade 7th grade 8th grade

Figure 12. Comparison of UTW and PTW mean by class

According to the comparison of the UTW and PTW averages in Figure 12 on a class basis, although the UTW and PTW averages
increased as the class level increased, the difference between the UTW and PTW averages decreased.
Findings from RCAF and RCAS

Results from UTW and PTW tests were reevaluated according to RCAF and RCAS. Thus, by transforming the quantitative data
into qualitative data, the way to make more accurate definitions and inferences about the results has been opened. Table 5 below
presents the individual assessment of UTW and PTW results according to RCAS.

Table 5. Evaluation of the results obtained from the UTW and PTW tests on an individual basis according to the RCAS scale

Not reading Reads very little Partially reading Reading
(0-24 points) (25-40 points) (41-50 points) (51-100 points)
wWPTW PTW wWPTW PTW wWPTW PTW wWPTW PTW
5th Grade 3 1 2 2
6th Grade 4 2 1 2 1 2
7th Grade 3 1 2 1 1 4
8th Grade 1 1 1 2 6 7

According to the UTW results of the RCAS evaluation in Table 5, 3 of the 5 grade students do not reading, and 1 read very
little; 4 of the 6™ grade students read very little, 1 reading partially, 1 reading; In the category of 7" grade students, 3 read very
little, 2 reading partially, 1 reading; 1 of the 8" grade students is not reading, 1 read very little, 1 reading partially, 6 is in the
category of reading.

Again, according to the PTW results in the RCAS evaluation in Table 5, 2 of the 5% grade students read very little, 2 of them
reading partially; 2 of the 6™ grade students read very little, 2 of them reading partially, 2 of them read; one of the 7*" grade
students read very little, 1 reading partially, 4 reading; 2 of the 8" grade students are partially reading, 7 of them are in the
category of reading.

In addition to the above findings, the following findings emerged according to the data in Table 5.

v While one of the 5" grade students went up two levels (from do not read level to partially reading), one level went
up one level (from very little to partially reading), and the remaining two people went up one level (from don’t read
to read very little).

v One of the 6™ grade students remained stable by increasing their average at the level of reading, while another person
went up to the next level (from the level of partially reading to the level of reading), two people rose to one level
(from the level of read very little to the level of partially reading), while the remaining two people increased their
averages, but they remained at the same level (read very little level).

v One of the 7" grade students increased his average and remained at the same level (read very little), another one
went to the next level (from the level of read very little to the level of partially reading), one person went from the
level of read very little to the level of reading, another person went up to the level of read very little. By increasing
his average, he remained at the same level (partially reading level), someone went up to a higher level (from reading
partially to reading level), and lastly, one person increased his average and remained at the reading level.
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v One of the 8" grade students went up to a higher level (from partially reading to reading), another to the next level
(from very little to partially reading), another one to two higher levels (from do not read to partially reading), the
remaining six the student, on the other hand, increased their average and remained at the highest level reading.

Research findings show that most of the participants need visual cues to make sense of the text and use these cues in
meaningful construction. In addition, it was stated in the observations of the teacher who assumed the role of researcher during
the application that the visuals placed in the text contributed positively to the motivation of the students.

CONCLUSION, DISCUSSION AND SUGGESTIONS

Before the research, stories in the form of text without pictures prepared in accordance with the 5™, 6, 7" and 8" grade levels
and questions prepared in the form of reading comprehension and text analysis for these stories were applied to the students.
Afterwards, the lessons continued in accordance with the curriculum. Towards the end of the semester, the stories prepared as
UTW were made into pictures (PTW) and applied to the students in accordance with the Turkish course curriculum, in line with
the explanations in Appendix-1.

After the implementation stages of the stories "Wild Flowers", "Liar Shepherd", "Elif's Profession" and "Elif's Tooth Control"
prepared as UTW, it was observed that the students participated more actively in the lessons during the stages of making the
same stories with pictures and applying them to the students as PTW. Regardless of the grade level, the illustrated texts attracted
more attention of the students. This situation is in parallel with the results of the studies carried out in the same way before
(Power & Leigh, 1998; Tozak, Karasu, & Girgin, 2018).

PTW averages at all grade levels are higher than UTW averages, both by individual and by class. The difference between these
averages reveals that illustrated texts increase the reading comprehension and text analysis abilities of hearing impaired children.
The illustrations of the texts were based on words. The illustration of the text “Liar Shepherd” prepared for 6" grades for control
purposes was not based on words, but in general. As a result, while the difference between UTW and PTW averages increased
with the decrease in grade level (20 points for 5% grades, 19 points for 7" grades, 13 points for 8" grades), the average difference
in the story with general illustration (6 points for 6" grade) was excluded from this evaluation. Therefore, word-based illustration
should be kept in the foreground in the works of illustrated texts for hearing impaired children. In fact, if possible, illustrations of
all objects, concepts and facts in the texts should be made.

The inverse proportion between grade levels UTW and PTW mean, it was concluded that the hearing impaired students needed
less visual texts with their age. Therefore, for the younger age groups, the text with too few pictures resulted in an increase in the
pictured text difference in favor of the text in parallel with the advancement of age.

Although there was no increase in the level of all students according to the RCAS assessment with pictured text applications
on a personal basis, there was an average increase of 10-20% in the general UTW and PTW averages, and up to 35% in some
students, although they were few in number. Therefore, more or less, illustrated text applications were both adopted by students
and increased their academic achievement averages.

According to the results of this research; the following suggestions are presented for the elimination of reading,
comprehension and interpretation (text analysis) problems in hearing impaired children at an early age and permanently.

1. Itisimportant that the teaching materials in all lessons, especially for Turkish lessons and generally based on reading,
comprehension and interpretation, are illustrated as much as possible. Therefore, curricula should be enriched
urgently.

2. Allteaching materials of schools providing education to hearing impaired children should be different and varied from
the materials used in other normal schools. Branch teachers who are likely to work in these schools (for example,
Turkish, Mathematics, Social Studies Teachers) should be provided with courses in this direction in their
undergraduate education.

3. According to the audio results, the success of students with high hearing loss is quite low. For this reason, a planning
should be made according to the audio results of all students, and flexible texts should be created in a way that the
frequency of pictures in the same text varies even if the main ideas in the texts remain the same. Accordingly, the
“audio status-text picture frequency” scale should be developed.
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APPENDICES

Appendix-1. UTWs
KIR CiCEKLERI (“Kir Cigekleri” Diiz Metin, 5. siminflar icin)

Her yer misk gibi toprak kokuyordu. Geceden beri ¢isil ¢isil yagan yagmur, sabahin erken saatlerinde durmustu. $imdi giines piril piril gokyiiziinde
parliyordu. Cigeklerin iizerinde kalan yagmur damlalari giinesin etkisiyle buharlastyordu.

Kiigiik Beyaz Papatya herkesten 6nce uyandi. Bembeyaz yapraklarini sallayarak kirdaki biitiin ¢igeklere:

-Glinaydin ¢igek kardesler, dedi.

Kirdaki biitiin ¢igekler giinesin tath tatli oksamastyla yeni uyantyorlardi. Menekse mor renkli yapraklariyla Kiiciik Beyaz Papatya’ya cevap verdi.

-Glinaydn Kiiciik Beyaz Papatya. Bugiin ¢ok neselisin! Dedi.

Kirmizi Lale hemen s6ze karisti:

-Sabaha kadar yagmur onu besledi. Bu yiizden neselidir, dedi.

Tas dibinde duran Stiimbiil buram buram kokusuyla Kirmizi Lale’ye hak verdi:

-Evet, dogru sdyliiyorsun Kirmizi Lale. Gece boyunca yagan yagmur hem Kiiciik Beyaz Papatyayr hem biitiin ¢igekleri sulayarak besledi. $imdi de
giines bizi 1sitarak beslenmemize yardim ediyor. Bu yiizden Beyaz Papatya gibi hepimiz ¢ok mutluyuz, dedi.

Biitiin bu konusulanlar1 Bal Aris1 uzaktan dinliyordu. Vizildayarak ugup Kiigiik Beyaz Papatyanin iizerine kondu. Oh66, 6ho6 diye iki kere oksiiriip:

-Eee, sevgili ¢igek arkadaglar! Hepimizin yasamasi i¢in gerekli olan suyu ve giinesi saydiniz. Ama topragi da unutmayalim. Cigekler kokleriyle topraga
tutunur. Topraktan suyu igerler. Su ve giines gibi toprak da ¢iceklerin yagsamasi igin gereklidir, dedi.

Kirdaki biitiin ¢igekler Bal Arisi’na hak verdi. Hepsi birden:

- Evet, Bal Arisi kardes ¢ok dogru sdylilyorsun. Cigeklerin yasamasi i¢in topraga, suya ve giinese ihtiyaci var, dediler.

Sonra hep birlikte sarkilar sdyleyerek bu giizel giiniin tadini ¢ikardilar.

Nursel SONMEZ
“Kir Cicekleri” Diiz Metin Okudugunu Anlama Soru Seti
Asagidaki sorulari cevaplayniz. (Toplam 60 P)
1. Her yer ne kokuyordu? (aop)
2. Yagmur ne zaman durmustu? aop
3. Herkesten once kimuyand1? (op)
4. Cigekler topraga nasil tutunur? (aop)
5. An vizildayarak kimin {izerine konmus? | e aop
6. Cigeklerin yagsamasi i¢in neye ihtiya¢c varmig? | e aop
Asagidaki bosluklar1 doldurunuz. (Toplam 40P)
1. Her yer kokuyordu. oP)
2. Yagmur, SaDaNIN. .. ...ccocciviriiieiiieieteeee e durmustu. 6P)
3 ..herkesten 6nce uyandi. 6P)
4. CIGEKIET .. oottt topraga tutunur. 6P)
5. V1zildayarak UGUD ....ccooovieieiieieeeieietesieeecetee e tizerine kondu. 6P)
6. Ciceklerin yagamast 101N .. .ooveieiiereieeiieceesieie e ihtiyaci var. aop
Nursel SONMEZ
“Kir Cicekleri” Diiz Metin, Metin Céziimleme Soru Seti
I. Karakterler (Toplam 30 P)
Yagmur (4 P) | Mor Menekse 4P)
Toprak (3P) | Kirmiz1 Lale 4P
Giines (3 P) | Siimbiil 4P
Beyaz Papatya (4 P) | Bal Arist 4P
II. Ana Olaylar (Toplam 60 P)
1. Her yerin toprak kokmasi GP
2. Yagmurun yagmasi 5P
3. Yagmurun durmasi BP)
4. Giinesin parlamasi BGP)
5. Beyaz Papatya’nin uyanmasi 5P
6. Herkese giinaydin demesi SP)
7. Mor Menekse’ nin Beyaz Papatya’ya cevap vermesi ve nesesinin sebebini sormasi GP
8. Kirmizi Lale’nin yagmurun Beyaz Papatya’y1 besledigi i¢in demesi GP
9. Stimbiil’tin yagmurun ve giinesin biitiin ¢i¢ekleri besledigini sdylemesi bGP
10. Bal Arist’nin vizildayarak ugup Beyaz Papatya’ya konmasi GP
11. Yagmurun, giinesin ve topragin ¢igeklerin yasamasi i¢in gerekli oldugunu sdylemesi GP
12. Kirdaki biitiin ¢igeklerin Bal arisina hak vermesi BGP)
I11. Detaylar (her detay 2 puan) (Toplam 10 P)
Nursel SONMEZ
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YALANCI COBAN (“Yalanc1 Coban” Diiz Metin (Uyarlama), 6. Simiflar i¢in)

Kiiciik Coban koyunlarini alarak otlaga gitti. Koyunlar otlarken Kiigiik Coban da bir aga¢ golgesinde oturuyordu. Bir siire sonra cani sikildi. “$imdi
bir arkadas olsa da sohbet etsek.” Dedi kendi kendine. K6yden birilerini buraya nasil getirebilirim?” diye diisiindii.

Sonra yalanciktan “Kurt geldi, koyunlar1 kapti, yetisin koyliiler!” diye bagirmaya basladi. Kiiciikk Coban’in sesini duyan kdoyliiler otlaga kostular.
Baktilar ki kurt falan yok. Kii¢iik Coban giilmeye basladi. “ Canim sikild: size saka yapmak istedim.” Dedi. K&yliiler Kiigiik Coban’a ¢ok kizdilar. “Boyle onemli
bir konuda saka yapilir m1?” diye azarladilar.

Ertesi giin Kii¢iik Coban tekrar koyunlarimn: alarak otlaga gitti. Bir siire sonra koyunlar bagirarak saga sola kosmaya baslad1. Kiigiik Coban bakt: ki kurt
gelmis koyunlara saldirtyor. Hemen “Kurt geldi, koyunlar: kapti, yetisin koyliiler!” diye bagirmaya basladi. Kéyliiler Kiigiik Coban’in sesini duydular ama otlaga
gitmediler. “Yine yalan soyliiyordur, saka yapiyordur.” Dediler. Gergekten, kurdun geldigine ve koyunlar: kaptigina inanmadilar.

Koyliller yardima gelmeyince biitiin koyunlar1 kurt yedi. Kiigiik Coban yalan sbyledigi igin ¢ok pisman olmustu. Onemli konularda saka
yapilmayacagini anlamigti. Fakat artik ¢ok gegti.

Uyarlayan: Nursel SONMEZ

“Yalanci Coban” Diiz Metin Okudugunu Anlama Soru Seti

Asagidaki sorulart cevaplayimiz. (Toplam 60 P)
1. Koyunlari alarak otlaga kim gitti? (10 P)
2. Koyunlar otlarken Kiigiik Coban ne yapryordu? (10 P)
3. Kiigiik Coban’1n sesini duyan koyliiler nereye kostular? (10 P)
4. Kiigiik Coban koyunlar tekrar ne zaman otlaga gétirdi? | L (10 P)
5. Koyliiler yardima gelmeyince koyunlara ne oldu? (10P)
6. Kiigiik Coban ni¢in pisman olmustu? (10 P)
Asagidaki bosluklar: doldurunuz. (Toplam 40P)
e ...koyunlari alarak otlaga gitti. (7P)
2. Koyunlar otlarken Kiigiik Coban ................coooiiiiiiiiiiii e (7P)
3. Kiigiik Cobanin sesini duyan koyliler.................cooiiiiin.. kostular. (6P)
A Kii¢iik Coban koyunlar: alarak tekrar otlaga gitti. (7P)
5. Koyliiler yardima gelmeyince ...........oeveveieieiiiiiniiiinieeieieee e, (7P)
6. KUGUK Coban ......c.ouiiieiiiiiiiiiii e, cok pisman olmus. (6P)
Nursel SONMEZ
“Yalanci Coban” Diiz Metin, Metin Coziimleme Soru Seti
I. Karakterler (Toplam 30 P)
Kiigiik Coban (7P) | Kurt 6P
Koyliiler (6 P) | Otlak 5P
Koyunlar 6P)
II. Ana Olaylar (Toplam 60 P)
1. Kiigiik Coban’in koyunlari otlaga gotiirmesi 5P
2. Koyunlarin otlamasi BGP)
3. Koyunlar otlarken Kiigiik Coban’in bir aga¢ golgesinde oturmasi BGP)
4. Kiigiik Coban’in caninin sikilmasi BGP)
5. Kurt geldi diye yalan sdylemesi GP
6. Koyliilerin kosarak otlaga gelmeleri bGP
7. Koylilerin Kiigiik Coban’1 azarlamalari BGP)
8. Kurdun ger¢ekten gelmesi, koyunlara saldirmast GP
9. Koyliilerin kurdun geldigine inanmamalari GP
10. Kurdun koyunlart yemesi GP
11. Kiigiik Coban’in yalan sdyledigi i¢in pisman olmasi BP)
12. Kiigiik Coban’in 6nemli konularda saka yapilamayacagini anlamasi 5P
I1I. Detaylar (her detay 2 puan) (Toplam 10 P)
Nursel SONMEZ
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ELiF’IN MESLEGI (“Elif’in Meslegi” Diiz Metin, 7. siniflar icin)

Elif diizenli ve ¢aliskan bir ¢ocuktu. Aksam yemeginden sonra odasina gitti. Masaya oturdu ve ddevini yapti. Sonra kalkip yatti. Sabah 07:30’da kalkt1.
Kiyafetlerini giydi, yatagini topladi. Kahvaltiya indi. Annesi ve kardesiyle birlikte kahvalt1 yapti. Dislerini fir¢aladi, ¢antasini hazirladi. Kardesiyle beraber duraga
gittiler. Okul servisine bindiler.

Elif yolda giderken camdan disarty1 seyrediyordu. Kardesi de camdan disar1 bakiyordu. Okula gidinceye kadar ¢alisan bir siirii insan gordiiler. Kardesi
calisan insanlarm ne is yaptiklarini sordu. Elif *“ Her insan bir is yapar. Yaptiklari islerin de adlar1 vardir. Cift¢i topragi eker, yiyecek {iriinleri yetistirir. Marangoz
tahtay1 keser, masa sandalye yapar. As¢1 yemek pisirir. Ressam resim yapar. Mithendis binalar yapar. Postact mektup dagitir. Sofor araba siirer. Avukat sugsuz
insanlar1 savunur, onlarin hapse girmesine engel olur. Doktor hastalart muayene eder, onlari iyilestirir. Polis suglulari yakalar. Ogretmen ogrencileri egitir.
Cumbhurbaskan iilkeyi yonetir. ” dedi.

Kardesine “Sen biiyiigiince ne olmak istiyorsun” diye sordu. Kardesi “Ben biiyiiglince polis olmak, suglular1 yakalamak istiyorum.” Dedi. Elif ise “Ben
de ¢ok calisip doktor olmak, hastalari iyilestirmek istiyorum.” Dedi. Sonra giilerek servisten inip okula girdiler.

Nursel SONMEZ
“Elif’in Meslegi” Diiz Metin Okudugunu Anlama Soru Seti
Asagidaki sorulart cevaplaymiz. (Toplam 60 P)
1. Elif nasil bir ¢ocuktu? (10P)
2. Elif aksam yemeginden sonra nereye gitti? (10P)
3. Elif sabah saat kacta kalkt1? (10P)
4. Elif kimlerle beraber kahvalti yaptt? | (10 P)
5. Polis, ressam, sofor, asci1, postaci ne is yaparlar?
Polis 2,5P) Ressam 2,5P)
Postact 2,5P) Asct 2,5P)
6. Elif biiyliylince ne olmak istiyor? | | (10P)
Asagidaki bosluklar: doldurunuz. (Toplam 40P)
L el ¢aliskan ve diizenli bir ¢ocuktu. (6P)
2. Aksam yemeginden SONTA ..........ccccerueirerieierenieieeeeieeeese et eenes gitti. (6P)
3. Sabah saat (7P)
Ao e birlikte kahvalti yapt1. (7P)
5. ogrencileri egitir. (7P)
6. “Ben de biiyiigiince ¢ok calisip.........olmak, hastalari iyilestirmek istiyorum” dedi. (7P)
NURSEL SONMEZ
“Elif’in Meslegi” Diiz Metin, Metin Coziimleme Soru Seti
I. Karakterler (Toplam 30 P)
Elif (3 P) | Postact 2P
Annesi (2 P) | Sofor 2P
Kardesi (3P) | Avukat 2P
Ciftgi (2 P) | Doktor 2P
Marangoz (2P) | Polis Q2P
Asc1 2 P) | Ogretmen 2P
Ressam, Miihendis (2 P) | Cumhurbaskani 2P
II. Ana Olaylar (Toplam 60 P)
1. Elif’in diizenli ve ¢aliskan bir ¢ocuk oldugunun sdylenmesi 5P
2. Elif’in odasina gitmesi BGP)
3. Odevini yapmasi bGP
4. Sabah kalkmasi BGP)
5. Kiyafetlerini giymesi bGP
6. Yatagini toplamasi bGP
7. Annesi ve kardesiyle birlikte kahvalt: yapmasi bGP
8. Dislerini firgalamast BGP)
9. Kardesiyle birlikte duraga gidip servise binmesi bGP
10. Yolda giderken ¢alisan insanlar1 gormesi BGP)
11. Kardesinin ¢alisan insanlarin ne i yaptiklarini sormasi BGP)
12. Elif’in kardesine meslekleri anlatmast BGP)
I11. Detaylar (her detay 2 puan) (Toplam 10 P)
Nursel SONMEZ
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ELiF’iN DiS KONTROLU (“Elif’in Dis Kontrolii” Diiz Metin, 8. simiflar icin)

Elif anasinifina gidiyordu. Ogretmeni Elif ve sinifa  Yarin hep birlikte dis doktoruna gidecegiz. Dislerimizi kontrol ettirecegiz. Dis saglig1 ve bakim
hakkinda bilgi alacagiz.” Dedi. Elif“ Ogretmenim, benim dislerimde hig iiriik yok. Her giin iki kere dislerimi firgaliyorum.” Dedi. Ogretmeni ise “Arkadaslarindan
disi ¢liriik olanlar olabilir. Dis bakimini bilmeyenler olabilir. Bilmeyenler dgrenirler biz de bildiklerimizi tekrar etmis oluruz.” Dedi.

Ertesi giin biitiin simf dis hekimine gitti. Ogrencilerin hepsi birer dis¢i koltuguna oturdu. Elif de yumusak bir dis¢i koltuguna oturdu. Hemsire Elif’e
bir onliik takti. Dis doktoru Necati Bey Elif’in dislerini kontrol etti ve giiliimsedi. “ Aferin Elif, dislerinde hi¢ ¢iiriik yok. Demek ki dislerini dogru bir sekilde
firgalamigsin. Bu sekilde devam et.” Dedi.

Sonra hep beraber konferans salonuna gectiler. Dis doktoru Necati Bey, biitiin sinifa:

“Her giin iki kere dislerimizi firgalamaliyiz. Fir¢ay1 dislerimizin {izerinde, yukaridan asag1 asagidan yukari siipiiriir sekilde kullanmaliyiz. Dislerimizle
findik, ceviz gibi sert kabuklu cisimleri kirmamaliyiz. Ciinkii dislerimiz zarar gorebilir. Her alt1 ayda bir dis kontrolii i¢in dis doktoruna gitmeliyiz.” Dedi.

Elif aksam dig doktorunun sdylediklerini anne ve babasina anlatti. Anne ve babasi Elif’in dislerinin saglikli olduguna ¢ok sevindiler. Kizlarini tebrik
ettiler. Her zaman saglikli diglere sahip olabilmesi igin dislerini giinde iki kere firgalamasini hatirlattilar. Alt1 ay sonra tekrar dis doktoru Necati Bey’e dis kontrolii
i¢in gideceklerini soylediler.

Elif o aksam saglikl1 dislere sahip oldugu i¢in mutlu bir sekilde uyudu.

Nursel SONMEZ
“Elif’in Dis Kontrolii” Diiz Metin Okudugunu Anlama Soru Seti
Asagidaki sorulari cevaplayiniz. (Toplam 60 P)
1. Elif ve sinifi nereye gidecek? aop)
2. Dis¢iye gideceklerini kim séyledi? aop)
3. Elif’in oturdugu dis koltugu nasildi? aop)
4. Dis doktoru Necati Bey giilimseyerek Elif’e ne dedi? | i aop)
5. Kag ayda bir dislerimizi kontrol ettirmeliyiz? aop)
6. O aksam Elif nicin mutlu bir sekilde uyudu? aop
Asagidaki bosluklar1 doldurunuz. (Toplam 40P)
L e anasinifina gidiyordu. 6P
2. Yarin hep birlikte gidecegiz. (7P)
BLELPAE oo dis¢i koltuguna oturdu. 6P)
4. Aferin diSIrinde .......ccooeiiirieiiiee s yok. (7P)
5.Her ..cooevvennen. .dis kontrolii i¢in dis doktoruna gitmeliyiz. (7P)
6. Elif 0 aksam . .. sahip oldugu icin mutlu bir sekilde uyudu. P
Nursel SONMEZ
“Elif’in Dis Kontrolii” Diiz Metin, Metin Céziimleme Soru Seti
I. Karakterler (Toplam 30 P)
Elif (5 P) | Dis doktoru Necati Bey 5P
Ogretmen (5P) | Anne 4P)
Arkadaslar (3P) | Baba “4P)
Hemgire 4P
II. Ana Olaylar (Toplam 60 P)
1. Elif’in anasinifina gitmesi BP)
2. Ogretmenin dis doktoruna gideceklerini soylemesi GP
3. Elif’in dislerinde ¢iiriik olmadigin ve giinde iki kere firgaladigini sdylemesi BGP)
4. Biitiin sinifin dis hekimine gitmesi BP)
5. Hemsirenin Elif’e onliik takmast BP)
6. Dis Doktoru Necati Bey’in Elif’in dislerini muayene etmesi 5P
7. Aferin demesi BP)
8. Hep birlikte konferans salonuna gitmeleri GP
9. Dis doktoru Necati Bey’in dig bakimini anlatmasi 5P
10. Elif’in aksam anne babasina dis doktorunun sdylediklerini anlatmasi 5P
11. Anne babasiin kizlarini tebrik etmesi BP)
12. Elif’ in mutlu bir sekilde uyumasi BP)
I1I. Detaylar (her detay 2 puan) (Toplam 10 P)
Nursel SONMEZ
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IR ORI (e e i W 3 Sl i

er yer sk gidi kokuyorda

: ? »
-,
[ieceden beri gl g2l vadan . sababm erlen suthrinde durmeste

MmARARAna

» > \A » -—
@,
hdi il proladkyizinde parhyords

NnnA

eklerm ernde kalin yagmar dumbabn I gimegin edesiyke bubarkgryorda

Xk . herkesten dece wyandi. Bembeyw yapakhrm
stk krdaki bl giceklere:

Rl bisin ¢ eher ginesin ath fath okamasiyl yem wyanryorkirdi

a g renkh yapaklarryh Ko ik h

~(iimaydimn gk kardesh, dedi

ya cevap wrdi
R A e L in Begin cok mpeliin! o
DS0A shoe karst
e
(1,
Sabaka kdy on beskedi. Ba yizden negehdi, dedi

A
E
lag didinde duran buram g kokesuyh e hak

verdi

Evet, dorbra sdyhivorsun Kumo Lak.

(iece boyunaa yagan bem K ik bem bitin
e

sk
VAN
r@.,

s beskedi. Simdi de

s
“
o, Bu yizden Kigdk i hepimiz ¢ok muthrywr, dedi
s

&

bizi warak beskamemie yardim

$istin b konegulinkin wakn dnlyords. Verkboak

B s

-bgg, seviih ok arkadashr! Hepmizn yagamas i i gerech olin suyw

.l 7
©
1 wntmaya b,

» aydnz. Ama

O
ceker kivkherivk topradn tstwnarir. |oprakian suye Kerks. ®

4®<
7/ .

) i ¢igeklorin yasamus i geskhde, dedi

Kwrchali bitin Bal Arsetp hak verdiker. Hepsi birden:

Fvet g kardes ok dodru sdyhiyorsun, Cielderm yagumas) in

,\A.,.‘ y 7
¥ @

'S ave ¢ thiryaci var, dediker.

o Kk g zerine konda, (), Q00 dye ik kese Sksri:

honra hep birhie sarkilar sdykeyerek bu gioe] ginin tadw ¢ kashlar.

Narsel SONMEZL

|Kastamonu Education Journal, 2022, Vol. 30, No. 4|



767

YALANCT COBAN ("¥ahaocs Cobas" Recimb Metin (Uyarlama), & -uuflar icn)

Kk Coban kovelrm alirak othda gt Koyunbr oflrken Kok Cotan da bir adag
a0laesinde oterwyordu. Bir sire sonra cam sikikd,

“Sindi bir arkadag oka da sohbet etsek” dedi kendi kendine. Kdyden
ek buraya masil getirebilirim,” diye diindi.

Sonra vkt “Kurt gekdi, kovenkin kapt, yetisin kiwhiker!” dive
bagwmaya bashdh

Kk Codun galmeye bashdy “ Camm sk size saka yaprak wiedim.* dedi.
Kowhker Kok Coban'a ok kwdibar. “Bivk doembi bir konwds saka yapihe ! diye
azarkdiar

Eriesi gin Kigik Coban sekrar koywnbirm alik otbda gt Bir sire sonn
koyunkir hagwanak sada sob kegmaya basheh Kgak Coban bakn ki kurt gelmis koywnhina
sabdwnyor.

Hemen “Kurt geldi, koymbin kapn, yetsin kdylakr!” dive Ngwmaye bashdi
Koyhiker Kigik Coban'm sesini duydalir ama othgn gimedikr. “Yine yalin sdyhiyorder,
saka yapryordur.” dediler. Gergelten, burdun geldidine ve koyankhin kaptdwa manmadibar.

Koyhiker yardima gelmeyince bitin koyunlan kart yedi. Kigdk Cotan yalin shvkedidi ¥
¢ok prsman olmeste. Onembi konulirda saka yapilmayacagwn ankmet. Fakatartik gok gegtl.

Uyarkiyan: NURSEL SONMEZ
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ELIF'IN MESLEGD ("£ntin Meskt" Resimil Metin, 7. siniar kin]
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NURSEL SONMEZ
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ELIF'IN DIS KONTROLU ("&nt'in Di5 Xontroli* Resimil Metin, 2. sndttar igin)
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NURSEL SONMEZ
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Appendix-3. RCAF

Okudugunu Anlama Degerlendirme Formu (OADF)

Karakterler: 30 puan

(Karakterler siralanarak, onem sirasina gore puanlanir)

Ana olavlar: 60 puan

(Ana olaylar siralanarak, dnem sirasma gore puanlanir, 12 olaydan fazla yazilmaz)

Detaylar: 10 puan

(Ogrencinin ilave ettigi, ana olaylarda bulunmayan her bir detay 2 puan)

NURSEL SONMEZ
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Appendix-4. RCAS

OKUDUGUNU ANLAMA DEGERLENDIRME OLCEGI (OADO)

“Cok az okuvor™

kullanimi.

PUAN TANIMI OGRENCI DAVRANISLARI

-Ovkiideki 6nemli olaylar: atlar

0-24 Okuma stratejilerinin -Cogu zaman dykiiniin ana

“Okumuyor™ kullanimmnda etkisiz noktasmi kagirir.
kalmakta. -Karakterler hakkinda ¢ok az bilgi

Veriri.
-Ovkiideki bazi 6nemli olaylar
atlar.

25-40 Okuma stratejilerinin ¢ok az | -Cogu zaman ovkiiniin ana

noktasmi kagirir.

-Bazi karakterleri anlar.
-Karakterler hakkinda baz: bilgiler
verebilir.

41-50

“Kismen okuyor™

Orta derecede okuma
stratejilerinin kullanimi.

-Cogu zaman odykiideki ana olaylar:
anlar.
-Genelde dykiiniin ana fikrini anlar.

51-100
“Okuyor™

Okuma stratejilerini oldukca
etkin kullanimi

-Onemli olaylarm ¢ogunu anlar.
-Cogu zaman oykiiniin ana fikrini
anlar.

Onemli karakterleri ve bu
karakterlerdeki degigimi anlar.

Nursel SONMEZ
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