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EDITORIAL

Dear researchers,

It is very exciting to present a new issue of our e-journal, entitled EJESS [European
Journal of Educational & Social Sciences], [Vol. 5 (2), October 2020], to the
interdisciplinary literature. Every issue provides new ambitions and motivation for us
to reach a better journal, thanks to your fruitful and motivational support,
collaboration and encouragement.

EJESS aims to present original research on educational and social sciences in an
interdisciplinary perspective covering sociology, education, psychology, politics,
theology, anthropology, law, literature, linguistics, philosophy, history, human
geography etc. The journal also seeks for opportunities to broaden its partners,
reviewers and organizations.

In this regard, EJESS now supports and open to other partnership for international
organizations, workshops, study visits and seminars. Accordingly, we provide
scholar support for Eurasian Conference on Language and Social Sciences
(ECLSS2020) and International Online Conference on economics & Social Sciences,
as a trigger to reach enlarged context. Papers utilizing and/or following
interdisciplinary perspectives are highly welcomed and encouraged. It is of interest
and open to all researchers, academics, and those people concerned with mediating
research findings to practitioners. Scholarly work requires a great deal of effort,
ambition and motivation since it encompasses a broad range of various disciplines,
perspectives, methodologies and criteria. Within its natural context, we, as EJESS,
sometimes include papers from international conferences in different countries so
that we can feel proud to provide open platform for diverse researchers all around the
world.

Another risk for academia appears to be a virus pandemic (COVID-19) in the
upcoming days and months, for almost every domain in our everyday life. Scholar
atmosphere and all educational organizational will probably focus on new
perspectives, strategies and facilities to ensure their efficiency soon.
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Within this perspective and vision, this issue presents you three research papers from
diverse methodological perspectives and cultures.

We hope that the issues of our journal shall contribute to the field of interdisciplinary
research literature.

We would like to thank our journal editors, authors, reviewers and all the others who
have contributed to the preparation process of this issue.

We are renovating and modifying our journal web site as
http://www.ejessjournal.com. EJESS will be one of the supporting journals of
upcoming Eurasian Conference on Language and Social Sciences in 2021.
Participants for these organizations are welcomed to submit their proceedings to
EJESS database via e-mails.

Hope to meet you in future issues.

Mani Man Singh RAJBHANDARI

University of Johannesburg, SOUTH AFRICA

Guest Editor

)
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Abstract

Comparative literature is an intellectual endeavor, aiming to study every object
of a literary technique, placing it in relation to other elements in different
cultures. In light of these comparative literature studies, relations between
English Literature and Albanian Literature have been treated not enough or
saying differently, have been treated partialy. Having in mind that comparative
monograph stands on at least two objects), i.e. works limited in time and space,
whether general works, these studies almost never exceeded the level of
monitoring and papers, and no monographic and panoramic level. Comparative
literature is a discipline that tends to transcend. In addition to disciplines that
aim to thoroughly explore a well-defined field, comparative literature also aims
to explore unresolved linguistic and literary issues. The method is "the way,
once passed". Comparatism should be based on a basic methodological idea: the
knowledge of the "literary” fact can go forward through the search for the
different and its placement in relation to the already known. This attitude brings
at least few consequences: similarities and differencies of relations between the
Albanian and English literatures; Critical literary and study-literary opinion
about these relations; Kadare’s approach on Shakespeare, Joyce and Orwell;
The prospect of Albanian-English literary developments in terms of giving and
receiving. Obviously critical and theoretical thinking on literature (Albanian as
well as English) determines and reflects the cooperative levels between them,
but the comparative methodology in a way sets a hierarchy of values, knowledge
and recognition between them. The most significant of these literary relations
today is especially the mutual translation. The main purpose of this paper is to
present a generalization of the study, starting from a set of data, which initially
deals with at least two different series, but working to research the possible
presence of objects or other series. This study of some literary objects, whatever
they may be, is as familiar with the roots of the culture of this object as it is with
the roots of the culture in which it was formed. By entering into relationships
with two cultures and experiencing them internally, | will try to explain the
differences and relativity of human behaviors.

Keywords: comparative, English literature, Albanian literature, monographic
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Similarities and influences: Albanian and English literature DIBRA

INTRODUCTION

While we can say without hesitation that historians, theorists, and aesthetes of Albanian
literature represent a constellation, by even making a class or a thin layer of what may be
called tradition, comparative scholars can be listed only by counting the fingers, if as such we
consider even the lecturing professors of this subject in all Albanology centres of Balkans.

However indications of pioneers, though not in level of studies, at least at the level of
observation, probe or review, can also be found within the Albanian literature, beginning with
De Rada to Konica, Noli, Kuteli etc. Such reflections are also encountered in Kosovo within
the corpus of literature-history studies of the academic Rexhep Qosja (having in consideration
his studies for the period of Romantics as a literature-stylistics establishment of the Albanian
literature and the parallels with European Romantics). An obvious effort was also made by
scholars like: Dr. Mensur Raifi and Dr. Rexhep Ismaili, at outlining the works of Lasgush
Poradeci with Mihaj Eminesku, followed by Dr. Abdullah Karjagdiu with the monographic
study Byron and Albanians to Dr. Luan Starova with the book “An eternal amity” (Konica -
Apolineri).

In the horizon we may also see first indicators of the results of young researchers and scholars
like Yllka Kenaci, specifying here a work that draws a parallel between the novel “Dream
palace” of Kadare and Kafka’s “Process ”, Kadri Ujkaj with his work “Modern intersection
of geniuses” (comparative study between Kadare and Migjen), doc. Rusana Hristova-Bejleri
from Sofia University, who we may say to have deepened the knowledge and the methodology
in this subject with hear multilateral treatment of comparative literature science at studying
the Albanian literature. She is right to assert that “if we refer to the merest methodology
definition “the comparative literature science compares, exceeds limits and uses patterns”, and
it sheds light to the case of the Albanian literature where such a minimum of actions gives a
hand to comparison amongst the Albanian speaking communities belonging to different states,
but also to compare it with the abroad. In general the character of a comparison may be a
concluding or qualifying one, and when it is qualifying it may be either positive or negative”
(http://www.bnr.bg/sites/sg/culture).

| would also add the fact that they may be affirming or denying, sustainable or unsustainable,
but, in any variant having particular importance and significance.

My opinion on this basis of comparative studies within the Albanian literature is that makes
me insist that it is relatively new and yet unexplored, in particular when we speak about novel,
but it moves when taking into consideration the contemporary developments, when the rhythm
of Albanian studies for literature (in particular for the comparative literature) is accelerating
in the aspect of methodology specifics, and also in the persuasion of postmodern
considerations, according to conceptual principles. Nowadays, it does not present a surprise
in the centres of Albanalogy study, and not even to individuals or groups of Albanian scholars
when mentioning a name like Linda Hacion, a Canadian scholar that is a member of the
postmodernism theoreticians’ constellation.

This work is licensed under a Creative Commons Attribution 4.0 International License
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So, should we consider it in the aspect of liaisons and comparisons of Albanian literature to
the English literature, it results that their relations are to be researched. The word “composite”,
relation, represents a quantity of receiving and giving.This relation phenomenon must be
viewed in the context of knowledge of mutual information in various periods of time. The
entirety of this methodological aspect may be formulated as a short history of relations
between the two literatures.

The phenomenon of recognition between the two, results also with critical opinions and
estimations of respective literature values, therefore we are going to observe within this
context the Literature critic and literature history opinion related to these relations.

Bearing in mind that the literature of one people, of a country or of a language is usually
marked by literature representation authorities, there is no possibility of avoiding in this sense
Shakespeare, Byron, Joyce and Orwell in relation to Kadare, therefore the latter should indeed
be seen in the relation to the English predecessors: Kadare in comparison to Shakespeare,
Joyce, Orwell.

Just as it was mentioned above, the relations do not have to deal only with recognition, but
also with similarities, diversities and influences in various time and space contexts:
Similarities, influences and contextual basis.

Such analysis consequently leads to the direction of Perspective of Albanian-English
literature developments in receiving and giving relations.

A short history of relations between the two literatures

Although the English Literature is a developed literature and has impact in the global
dimension (considering the distribution of the English language in the world), it cannot be
said that in relation to Albanian Literature (as a small literature of a small language, though it
belongs to Indo-European trunk) it recognizes any "bloom" of relations. In this regard, among
other things, the implications of the difficult fate of its literature, which for over half a century
experienced the censorship of the socialist Realism literary school, even in its most severe and
rude version.

However, the major English literary authors, i.e. their literary works came to the Albanian
areal much earlier through alternate routes rather than directly, in Albanian language.

Since, for example, De Rada is a major figure of Albanian literature that leads Albanian
Romanticism and marked contemporaneity with European developments (remember his work
named Milosao from 1836, a full century before Kadare and Qosja were born), it is worth
studying how he stands in relation to the English literature. His biographical and
autobiographical notes tell us that he knew many English authors, but we should emphasize
the works of Shakespeare and Byron. Furthermore, for the work of Byron, by feeling coeval
with him, he will write: In the next year I was able to get hold of Byron’s "Corsair", who,
along with Alfieri, was ushered into heaven. | was impressed especially with the newness and
greatness of figures, but he seemed to me like someone from Lukani school, who does not

This work is licensed under a Creative Commons Attribution 4.0 International License
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know how to draw people’s features as vivid from actions and sayings, but tries to devise them
by describing and collecting the features. (De Rada, WORKS 7, "Rilindja, Prishtine 1988, p.
301).

Here he proves that not only does he not feel inferior, but, furthermore has the courage to be
judgemental and critical of Byron.

In this context of autobiographical notes, by referring to his readings, which affect his
formation as a writer, he mentions that ... in order to be immersed in modern literature the
French language, which I learned in two months from the lectures of my generous friend,
enabled me to read Shakespeare, Schiller ... The impression that Shakespeare gave me, in
terms of style, never got out of my mind. He expressed such powerful feelings, but it seemed
to me that he did that after having gone through these things real good in his head. (De Rada,
ibidem. p. 304).

From these data, no matter how slim, for the first time we see the presence of English literature
in the Albanian world, despite its arrival even through intermediate languages.

In the Albanian culture and literature Shakespeare comes more complete with his
masterpieces, especially in the thirtieths Othello, Hamlet, Macbeth, and Julius Caesar, have
come through Fan Noli. In this way, Noli also brought in Albanian the Skanderbeg of
Lonfellou, Edgar Allen Poe's works, as well as other works. Skénder Luarasi successfully
pursued Noli’s path, by bringing to Albanian territory Milton’s Lost Paradise, Byron's Childe
Harold, and other. Later on also the works of Sheli and Bernard Shaw were brought in
Albanian, and later those of Eliot, Ezra Pound and Ted Hughes and, much later, came Oscar
Wilde, Orwell and James Joyce.

An important place of the presence of Bernard Shaw in Albanian literature was introduced to
us by the scholar, Prof. As. Dr. Lirak Karjagdiu: "The works of this colossus of world papers
have been translated into many world languages, while they were translated into Albanian
language in the 50's. Thus in 1956, Vedat Kokona, our renowned translator, translated two of
the most popular Shaw’s dramas "Major Barbara" and "Pigmalion". Also, in 1972, two of the
Shaw’s comedies were translated: "American Emperor” translated by Sylejman Pitarka and
"Houses of Widowed Men" translated by Bashkim Pitarka, etc. While, not long ago, in the
edition of Skanderbeg Books Publishing House in Tirana, came to light the melodrama of
Bernard Shaw "Devil worshiper™. In this case, it is worth noting that there are two versions of
the translation of this Shaw’s drama. It was translated for the first time in Kosovo by the
translator, researcher, polyglot and our well known professor Dr. Abdullah Karjagdiu, in the
80's, while the second translation was done in Albania in 2006, by our well known and
experienced translator Afrim Karagjozi. It is worth noting that the translation of dramas of this
playwright and Nobel Prize winner has started during the 80's when Prof. Dr. Abdullah
Karjagdiu translated four of the Shaw’s dramas: "Candida", "Devil’s Disciple"”, "Ms.
Warren’s Profession” and "Androcles and the lion."
(http://www.academia.edu/859125/GEORGE_BERNARD_SHAWS PRESENCE IN_ALB
ANIAN )
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In the feedback report it is almost impossible to find titles and even more difficult translations
from Albanian into English. An incomplete attempt was made by Arshi Pipa for Kadare’s
Chronicle in Stone, which ended with a fight between the British publisher and the translator
regarding the preface for the latter.

In 1991, the editor Mensur Raifi published The Anthology of Albanian stories in Yugoslavia,
THE ANGRY CLOUD, translated by John Hodgson, (The Angry Cloud — And Anthology Of
Albanian Stories From Yugoslavia, Translated From The Albanian By John Hodgson), which
included nine authors: Anton Pashku, Hivzi Sulejmani, Azem Shkreli, Eqrem Basha, Ymer
Shkreli, Musa Ramadani, Ramiz Kelmendi, Adem Gashi and Rifat Kukaj.

It cannot go unnoticed that this translator, John Hodgson, after full two decades brings Kadare’s
novel Wrong Dinner into English directly from Albanian and this year it is this novel that
competes for the Literary prize there.

At this point we cannot ignore another interesting information. Two foreign scholars whose
works are not only valued and admired, but also have become points of reference in
contemporary studies and in Anglophone areas in particular, the historian Noel Malcolm and
researcher Robert Elsie with his History of Albanian Literary (HISTORY OF ALBANIAN
LITERATURE By ROBERT ELSIE, Social Science Monographs, Boulder. Distributed By
Columbia University Press, New York 1995).

Needless to say, in a paper of this nature, it is impossible to include all literary materials that
can be recorded as making or rendering. There are also numerous contributions of authorial
nature and private publications of various authors that often result as not catalogued by the
Albanian national libraries. There are also numerous articles in the form of memoirs, travel
descriptions and of other cultural nature, such as the work of Edith Durham Burden of the
Balkans, and other works for Albania and Albanians, which do not directly reflect the literary
terrain.

Literary critical and historical-literary thinking regarding these relations

Of the Albanian scholars, obviously academic Rexhep Qosja, literary historian by vocation, is
one of the first that studied the relationship between Albanian and English literatures, but more
in the receiving and affective aspect. Thus, while analyzing the period of Romanticism in
Albanian literature, he, among other things investigates Albanian writers' interests in foreign
literatures since the ancient era and onwards. Among these, in a subchapter he highlights the
Interest in English literature. Though there is no lack of interest, such as the interest of De
Rada, Naim and Mjeda, compared to, say, the interest in French literature, they appear much
more modest. The English authors mentioned in the writings of our Romanticists are usually
rarely mentioned, only one or two times. Thus, for example, Jeronim de Rada mentions
Shakespeare, Naim Frasheri, mentions Milton, and Ndre Mjeda, mentions the Irish poet,
Charles Wolf. The only English poet that is mentioned by nearly all of our romanticists and the
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only English poet that is often mentioned, almost as much as Homer, is Byron. (Qosja. Rexhep,
HISTORY OF ALBANIAN LITERATURE, Romanticism I. “Rilindja”, Prishtiné 1990, p. 91).

Qosja certainly, as well as all other scholars, explains the interest of Albanian writers for Byron,
first of all due to his pilgrimage at the beginning of the XIX century across Albanian areas, due
to his relationship with Ali Pasha Tepelena and particularly due to his artistic evaluation for the
Albanian world in the poem Childe Harold.

Byron, through Albanian writers, became so popular that, despite social orders of other
environments, was almost always part of the school literature as a compulsory text, as a reading
material. There is almost no generation of Albanian students, who have gone through primary
and secondary education, who have not memorized at least some verses of the second Song,
such as:

Oh Albania, where bore Iskander -

Song of youth’, lantern of wise men! -

And the other Iskanderi, which permanently
Thrashed the enemies with its heroic Kordhn':
Albania, allow me to restore my eyes'

Upon you, oh strict mother of wild men! ....

(Bajroni, CHILDE HAROLD, Onufri, Tirana 1999, p. 48).

Scholar Abdullah Karjagdiu, who is the first one in our institution with a dissertation in English
Language and Literature, who, while writing these days has reminded us that it is through Byron
that Europe heard the name Albanian after four centuries: "For the young Byron, though
officially he was visiting the Ottoman Empire, in fact he was interested in Albanians, their
country, history and their characteristics. He ... during his peregrination tarried mountains,
spent nights in cabins and mansions, praised the generosity, hospitality and their respect, by
mentioning them in the twenty five letters he sent to his mother and friends ..."
http://noa.al/news/artikull.php?id=30660).

Fan Noli, being a multifaceted Albanian figure, apart from the merit of turning Shakespeare’s
plays and many other culminating works of world literature into Albanian, he also enjoys the
privilege of critical contemplation of those works, without claiming the work as a critic and
scholar of literature. Yes, in fact, a part of Introductions, - as he calls his prefaces that
accompany his translated works, are primarily sharp critical views. While we are highlighting
the English Literature, we cannot transcend Noli’s exquisite observation about Shakespeare's
Macbeth: "It is the tragedy of criminal ambition, sin and fusion not in the Hell of another life,
but in the Hell of this life, and in this respect this is the deepest, strongest and most terrifying
religious sermon that was preached by an Anglo-Saxon priest since Christianity was born and
until today. The Theme is: Selfish ambition without scruple, without mercy and without
consciousness is the adder that eats itself and creates the Hell over the Ground for its master,
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more dreadful than that of the medieval religious poet Dante ... Shakespeare’s Hell is not based
on controversial dogma but on facts, proven by life experience..." (Shakespeare. William,
MACBETH, “Rilindja”, Prishtina 1968, p. 8-9).

While we are here we can emphasize a matter that has recently been brought up in different
presentations. It has to do with the level and value of Noli’s translations. There are people who
say that they are outdated and do not meet today's standards (Writer and translator Agron Tufa
has broken a taboo. During an interview for the the ‘Albanian Journal' about the supplement
'"Milosao' he has revealed that Fan Noli’s translations should be reviewed, re-translated, to be
saved by a number ideologies and folklores that can be encountered in the translated texts,
classics, and in their prefaces. Tufa, himself a translator, said that a good part of the classics,
if not all, should be re-translated.28 November, 2011).

Of course, such an idea shouldn’t be ignored, but since we have no practical evidence or even
attempts in this field, nor any effort of re-translating these masterpieces of world literature, such
reaction, however sounds sturdy, swagger and biased.

Parenthesis: In this respect it should be noted that in the languages and literatures of the people
with tradition, there is a practice that the renowned works are simultaneously translated by two
or more translators and only then the work is characterized and valued as a competition. In
Albanian several versions of translation are recognized, for example, Adam Mitskevich’s
poems by Lasgush Poradeci and Kadare. In Kosovo once they tried a simultaneous translation
of Guillaume Apollinaire’s renowned poem "Mirabeau Bridge" in the pages of the magazine
"Fjala" by Rexhep Ismaili, Mensur Raifi and Muhamed Kerveshi.

The paradoxical side of this phenomenon happens in Albania, in the transition period, when
novels of Milan Kundera entitled “Ridiculous Love” are published." A year later, another
publisher with another translator, publishes this book with the title "Joyful Love" and a
promotional note: For the first time in Albanian. Yes, this is another issue for another case of
comparison and observation.

Kadare in rapport with Shakespeare, Joyce and Orwell

If Kadare is an indicative measure and representative of modern English literature at a global
level (and there is no doubt that this is the case) then it comes as no surprise that scholars of his
work, both domestic and foreign, have often placed his name alongside Shakespeare, without
excluding Dante, Orwell, Joyce, Kafka and others.

Kadare is little known in English with Chronicle in stone (the version translated by Arshi Pipa)
but he is more known with the Successor (not translated from the original in Albanian, but from
its publication in French by David Bellos). Obviously, the latest publication of Wrong Dinner
(translated by John Hodgson) makes him a place among the honoured. I have not included here
a series of Kadare's works published in the U.S., where it is worth mentioning the special edition
of the first manuscript edition of the novelist Sol Bellow, only three hundred copies with the
authentic paraf author.
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In the context of this paper we are interested in Kadare’s rapport with the authors mentioned
above i.e. Shakespeare, Joyce, and Orwell, of which Shakespeare is the main subject. He
appears in Kadare's world since his childhood. Initially Kadare proves this as an artifact in the
pages of the novel Chronicle in Stone, when he is faced for the first time with Macbeth, or
rather with sorcerers that appear at the beginning of the tragedy, similar to the foretellings of
Albanian mythology, which are enough to tempt the imagination of the child. Kadare will prove
this later in the interviews as well, but especially in the essayistic book Invitation at the studio
and in the essay Hamlet, the tough prince. It is difficult with a paper like ours to assess the
rapport Kadare - Shakespeare, given that only this last book, the essay respectively, includes
about one hundred and fifty pages of text and it is impossible to pick out whatever citation. It
is like trying to take only one stone from a castle in order to prove its greatness. Let us take for
a test only the first sentence of this work: "It's easy to say that Shakespeare’s 'Hamlet' is a
universal work... It is harder to answer the question whether this setting is a praise or a
blemish". (Kadare. I, HAMLET, THE TOUGH PRINCE, Onufri, Tirana 2006, p. 7). But what
he says about Macbeth, in the conversation with Eric Faye, is even greater: “Macbeth actually
may have changed my life. | was eleven years old. Why have | read it? While navigating the
front pages, | noticed that it had to do with ghosts, sorcerers. I liked mysteries and so | started
reading it”. (Faye. Eric, THREE CONVERSATIONS WITH KADARE, Onufri, Tirana 2007,
p. 18).

Besides Shakespeare, Kadare's creative world is also filled with Joyce and Orwell. While
Joyce’s epiphany comes to him through his Ulysses and is discussed in Kadare’s Monster, the
scholars mainly find Orwell in the Palace of Dreams. The analogy here is often associated with
Orwell’s Animals’ farm, as well as with Kafka’s Castle.

Despite the fact that, especially Joyce and Orwell, were translated in Albanian very late, Kadare,
being in permanent contact with his foreign publishers, especially with the French, got
acquainted with their works. Seems like a curiosity to mention the fact that since 1980, when
Kadare was in Pristina for the publication of his set of ten works by "Rilindja", in a meeting
with Kosovo writers he mentioned Joyce’s work Finnegan's awakening, which was until then
unheard of in our area. It became clear that it was unimaginable to publish such a work in
Albanian while under the rule of the dictator. In Pristina, however, Joyce’s Portrait of the artist
in youth was published in a secondary language.

Similarities, influences and contextual basis

As noted above, the similarities and influences of English literature on Albanian literature are
outlined more on contextual basis. Furthermore, as noted by De Rada, the impact appears quite
spontaneous and almost instinctive. We saw that De Rada didn’t prefer Byron, or at least he
was not thrilled like he was with Shakespeare. And what happens? There is a surprise. While
De Rada has not distinguished himself with recitations of other authors, sometimes while
disillusioned he recites his own verses: “Professor, after he approached his classmate Luigj
Terci, Paterno asked if those were Byron’s verses. - No, - my friend replied, - they are his own.
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The honored old man approached me and, looking at me carefully, after he escorted the
students out, he stood next to me”. (De Rada. Jeronim, AUTOBIOGRAPHY, Onufri,Tirana
2002, p. 81).

Byron's influence is also confirmed by his scholar, Dr. Abdullah Karjagdiu: "By writing this
paper, | had in mind that | had to write not only about the poet that had an extremely large
impact on some European literatures of Romanticism period, but, at the same time | had to give
special attention to Byron’s Albanian inspirations and motives... ". (Karjagdiu. Abdullah,
BYRON AMONG ALBANIAN, doktoral Dissertation, Manuscript in the National and
University Library of Kosovo. Page 9. Signature to Karjagdiu’s voice). Karjagdiu finds Byron’s
impact primarily on our Renaissance authors and connects it with fundamental notions of love
for the country and the missing freedom for Albanians, who were under the captivity of the
Ottoman Empire

Noli, on the other hand, relates the influence of Shakespeare's work to similarity situations and
contexts. Perhaps led by disappointments he suffered in the political and governing scene of his
country, after the failure of the Revolution of July in Albania, in 1924. Therefore in his preface
accompanying Macbeth he would write: "A nation, which is disgruntled so much by the terror
of the national government, would rather prefer foreign invasion and call it the only salvation,
is fatally doomed to lose the political independence.” (Shakespeare. William, MACBETH,
quoted work, page 8). It is curious that in the translation work, especially of Noli, it was noted,
not only the choice of works - masterpieces for translation, which features subjects of interest
to literary studies, but also a self identifying affinity of the translators with protagonists or
specific characters of those works, also with the situation in the country, namely his homeland.

A special contribution about the effects of English literature in Kadare’s work, with exclusive
focus to General of the Dead Army, was brought to us by the young scholar dr. Ag Apolloni.
He finds influences, especially from Shakespeare, but also from Oscar Wilde, Joseph Conrad
and Ernest Hemingway. Let us check them out: "Hamlet is the Shakespearean masterpiece
which has a grave opening scene ... Literature's most famous tomb is the tomb of Ofelia, so in
any literary work we see the opening of a grave, the memory leads us to the grave opened by
Shakespeare’s clowns. In this way, the General, as he constantly talks about opening graves,
constantly reminds us of Hamlet." (Apoloni. Ag, PROTEUS PARADIGM, OM 2012, Pristina,
p. 310).

"In communist Albania Oscar Wilde's works were not published because he was
considered a decadent writer. But his thinking was paraphrased in Kadare's novel: 'l
dealt for a long time with them, - the priest replied. - in a place Oscar Wilde says: the
people of the lower classes need to commit crimes because crimes give them some strong
feelings, which are given to us by the art '. This summarizing may be as a result of
author’s readings abroad ". (Apolloni. Ag, ibidem, p. 314).

"The General of the Dead Army and Conrad's Heart of Darkness have similarities,
especially conceptual ones, of course without claiming that any could be read as
invariant, although genetic criticism can find invariants within the stories that precede
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... Heart of Darkness and The General of the Dead Army, although written in different
centuries, are close, especially in the conceptual field. (Apolloni. Ag, ibidem, p. 315).

Similarities and influences presented by Apolloni are not supported and argumented only in
the case of The General, but he sees through the prism of his monographic study. Such
refelections are seen throughout Kadare's prose works. He also has a poem titled In Elsinor,
which precisely addresses the drama of Hamlet at the castle.

However, it is no coincidence that Kadare quite early brings us Hemingway’s novel Old man
and the sea in Albanian, without even having mastered English.

From today's perspective it can be said that Albanian and English literatures are no longer two
isolated medieval castles, which follow one another from the turrets of the pinnacles of
ideological guards, but they are co-residential terrain for writers, for their works respectively,
thus paving the proper receiving and giving path that builds the bridge called Relations.

Instead of closure - The future of the Albanian-English literary developments

As it is already known the anglophone areal stretches on a global dimension, since it is known
that in the Albanian world the doctrine of prison monism is destroyed once and for all, since
the openness and freedom of communication among Albanian communities across the globe is
known, the horizon opens for inter-communication with English culture and literature. If we
add to this the institutional insistence in Albania and in Kosovo for the opening of British and
American colleges and universities where the younger generation, unlike its predecessors, not
individually, but systemic groups, have a chance to pursue studies in different fields of
knowledge and art and literature, there is no reason not to increase expectations.

Of course, in this respect there is an impact of printed and electronic media, as well as the
Internet.

This step would also add mutual recognitions, not only for the top works and authors, but also
for other authors, thus bringing special values and originality and creative specifications
depending on public opinion and readers’ tastes. Lets take just one example. There is almost no
Albanian reader, whether only with an average cultural background, not to have read and heard
about the rare lyric, Lasgush Poradeci. While in the place of Albanians he holds the throne of
Zeus as a poet, outside he is little known or almost not known. Recently he left the Albanian
Olympus to join not the English medieval castles, but the modern palaces and departments of
literature.

There is a scholar on the horizon, which, as much as he brings curiosity and surprise, he is as
also proven by his work and action, especially in the relations of Albanian and English
Literature. This scholar is Dr.Anastas Kapurani. As to who is Anastas, it is the Korrieri
newspaper that shows us this on Sunday 28" of August 2005, or rather Ben Anthony’s interview
with him: "Dr. Anastas Kapurani has studied the art of poetry in Greece and then in
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Indianapolis USA. The fruit of his perennial work is the English edition of Upfront "Myth of
Lasgush”, which is being sold well abroad. The author is attempting to continue his study of
poetry later on Kadare’s works.

He studied English language in Tirana and used to often see the great Lasgush. Like all
students, he feared his part, before the image of the poet-legend. Of course in his lifetime- he
could never approach him. Until then, the student of English, who is now Dr. Anastas Kapurani
(went through the scientific promotion in Greece and in the United States) followed his magic
with eyes. "When | would convince myself to approach him he would leave himself, he says
today many years later. He kept this desire suppressed until years later when he went to a
graduate literary course... Over the years, he would continue his education for poetry in
Greece and in the U.S., while trying to materialize Lasgush’s dream, which he no longer had
in his head, but in his projects. The fruit of those, which he carried and had studied, was his
last study for Lasgush. However, the author does not stop here, but he intends to continue his
work with other studies, where first place will definitely be the last of the trio of Albanian
literature, Naim Frashéri-Lasgush Poradeci and Ismail Kadare, which he connects with his
studies".
(http://www.albasoul.com/vjeter/modules.php?op=modload&name=News&file=article&sid=
1778).

A constellation of new artists and scholars, who aim literary intercommunication with ambition
and willpower, has appeared in Kosovo in recent years. There is no doubt or reserve that the
XXI century will be a century of recognition of cooperation between Albanian and English
literature.

A couple of years ago, by accident, while 1 was searching Google for and about literature, |
found something that surprised me. In fact a curious reader also appeared there, a passionate
Englishman, especially in regards to knowledge about Kaligula. And he, by chance, had found
a poem in English titled Horse of Kaligula of the Albanian poet Rudolf Marku. Now, no more
information about Horse of Kaligula, but it is precisely the power of poetic art, aesthetic value,
the depth of emotion and thought, which made him distribute the poem to his friends as a gift.
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INTRODUCTION

The research reported in this paper explored the impacts of the Secondary Education
Examination (SEE) English, a high-stakes test in Nepal, on students’ motivation to learn
English. It should be noted that the SEE was previously known as the School Leaving
Certificate (SLC). Therefore, the terms SLC and SEE are used to refer to the same examination
in this paper. The SEE serves several functions such as a gateway to higher education, a
measure of students’ language skills, and a basic license for most official employment in Nepal
(Dawadi & Shrestha, 2018). Additionally, the SEE results are also a measure of “what strengths
and weaknesses exist in the education system at a given point in time, and how the education
system is performing over the years” (Mathema & Bista, 2006, p.4). It is also worth pointing
out the SEE English test is divided into two: speaking test (that includes listening and speaking
skills) and writing test (that includes reading and writing skills). The speaking test is conducted
by the schools themselves whereas the writing test is externally controlled by the National
Exam Board, a constituent organization of the Ministry of Education in Nepal.

However, almost no research has explored the impacts of the examination on students’
motivation to learn English, excluding Dawadi (2018). Dawadi’s research also does not record
the voices of students as the data in her study was collected only from teachers. It is worth
noting that if the impacts of a high-stakes test is not known, this might bring undesirable
consequences to the society (Messick, 1998). It is potentially like “a police force without a
court system, unfair and dangerous”(McNamara, 2007, p.280). Therefore, the rationale for this
study begins with the need to explore the impacts of the SEE English test on students. However,
it should be noted that this is a part of a research study that has explored a number of other
issues related to the impacts of the SEE English test on students and their parents.

Literature on language assessment indicates that the studies using students’ diaries and a
longitudinal survey (a mixed methods approach) to explore the impact of a test on students are
rare. This study, instead of capturing a snapshot of test preparation, followed the SEE
candidates for several months, covering the whole process from initial preparation to receiving
the test results to studying in a higher Grade. Characteristic of this study was to look at the test
impacts and the test process from the students’ perspective and to give them a voice, rather
than writing about them. Thus, this study seeks to make a methodological contribution to the
existing research. A second potential contribution is to add more evidence of the test impacts
on students. In terms of application, it can contribute to the improvement of the test and better
inform teachers and policy makers about the nature of high-stakes test impacts on students and
their parents.

Test impact on student motivation

Motivation has been defined as a person’s desire or drive to perform a particular task. It is
usually considered to be one of the most important determinants of students’ success in high-
stakes tests. However, it is a hugely complex phenomenon. Gardener (1985) defines
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motivation as the extent to which an individual learner exerts effort to learn a language because
of his or her desire to do so and the satisfaction derived from the task. Dérnyei (2005), a
renowned figure in L2 motivation studies, considers motivation as one of the major factors that
not only stimulates learners to initiate L2 learning but also equips them with the subsequent
driving force to maintain the demanding and laborious L2 learning process.

However, Ryan and Deci (2000) argue that as motivation is hardly a unitary concept, people
vary not only in terms of the degree of motivation but also in the orientation (type) of
motivation. Eccles and Wigfield (2002) present several motivation theories based on reasons
for engagement in tasks (e.g., intrinsic motivation theory, flow theory, self-determination
theory, and goals theory); theories that integrate expectancy and value constructs (e.g., self-
worth theory, expectancy-value theory, and attribution theory); and theories that focus on
integrating motivation and cognition (e.g., theories of motivation and volition, and theories of
self-regulation and motivation). A full discussion of those theories is beyond the capacity of
this paper.

As the main concern of the current study is on whether or not the SEE English test motivates
students to learn the English language, it focuses more on the self-determination theory (SDT)
of motivation which mainly focuses on human beings’ natural tendencies to behave in an
effective way (Cheng et al., 2014). SDT was first developed by Richard M. Ryan and Edward
L. Deci who later developed the notions of extrinsic and intrinsic motivation (Ryan & Deci,
2000). SDT, depending on the degree of self-determination, puts human motivation on a
continuum ranging from amotivation (the state of lacking willingness to act) to passive
compliance (i.e. controlled forms of extrinsic motivation) to active personal commitment (i.e.
intrinsic motivation) (Ryan & Deci, 2000). In a high-stakes test context, “motivation to succeed
IS not static, but occurs along a continuum. In particular, motivation varies according to the
complex interaction of test-takers and test contexts based on both the intended and unintended
test use” (Cheng, et al., 2014, p.306). However, Ryan and Brown (2005) claim that high-stakes
testing policies are mostly developed based on the notion that punishments, rewards and self-
esteem-based pressures function as effective motivators for learning. It is usually believed that
tests provide incentives to test-takers to improve their performances. Nonetheless, tests might
be more motivating for those test-takers who expect success.

Gardner (2001) uses the terms ‘integrative” and ‘instrumental’ to classify motivation. The term
‘integrative’ is synonymous to intrinsic motivation and instrumental to extrinsic motivation.
Intrinsic motivation refers to the context when a person is doing something as s/he finds it
inherently interesting or enjoyable, whereas extrinsic motivation refers to the context when the
person is performing an action as s/he thinks that learning will be beneficial for future career
(Ryan & Deci, 2000). An intrinsically motivated person shows interest in learning about the
people of the target language and their culture and engages in an activity and also enjoys
learning the language (Gardner, 2001). However, an instrumentally or extrinsically motivated
learner has more pragmatic considerations or instrumental purpose for L2 learning, such as
getting a reward, earning money or obtaining a job. Learning for a test is generally regarded as
instrumental, which is normally an extrinsic motive for students (Zhan & Andrews, 2014).

This work is licensed under a Creative Commons Attribution 4.0 International License

http://www.ejessjournal.com

61


http://www.ejessjournal.com/

High-stakes test impact on student motivation to learn DAWADI

Kwon, Lee & Shin (2017) and Choi (2008), based on their research in the Korean context,
argue that tests lead to low intrinsic motivation in students as most students’ drive and
motivation for learning is closely linked to instrumental motivation such as getting admission
in a good university.

Testing researchers seem to hold different views regarding test motivation. For instance, Hsu
(2009) argues that students in high-stakes test contexts are less likely to hold positive attitudes
towards learning as the performances in those tests are likely to determine their career or lives.
Additionally, Tsai and Tsou (2009) claim that high-stakes tests lead to a decrease in motivation
to learn English as classes are test-oriented, enhancing only test-taking skills instead of
developing communicative competence. However, Abu-Alhija (2007) opines that large-scale
tests in some contexts may motivate students to work harder and more effectively. Some
previous washback studies (e.g. Dawadi, 2018; Shohamy, Donitsa-Schmidt, & Ferman, 1996)
also claim that high-stakes English tests are a strong instrumental motivation for students to
learn English. However, very little is known about the impacts of the SEE English test on
students’ motivation to learn English. Therefore, this study aims to explore how the test affects
students’ motivation to learn both in the pre-test and post-test contest.

Participants

The participants of the study included secondary level students (N=247) studying at Grade 10
in public schools in Nepal. They were 14 to 16 years old and they had learned English for 10
years. All of them were Nepali native speakers and had learnt English as a foreign language.
They were preparing for the SEE at the beginning phase of this research project but they were
studying at Grade 11 during the final phase of the data collection.

Research ethics

The institutional code of practice for research and British Educational Research Association
(BERA) ethical guidelines (2018) were followed to maintain the ethics in this study. Both
students and parents were given a full account of the project before they took part in the study.
They were informed that their participation in this study was voluntary and that all data would
be treated as confidential and anonymised promptly. Parents’ consent was obtained before
students took part in this study.

Data Collection

This study featured a mixed method design comprising a longitudinal survey, oral diaries and
interviews. The first questionnaire survey was carried out about six weeks before the students
sat for the SEE and the second survey was conducted two months after the SEE results
publication. It should be noted that the number of respondents in the pre-test survey was 247,
whereas it was 226 in the post-test survey. Additionally, six case study students were asked to
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record weekly oral diaries for three months: first during the usual classes (i.e. in the fifth month
of their academic year), second during the test preparation (in the ninth month of the academic
year) and the final one around the test results (i.e., they started to record their diaries one week
before the test results and continued for four weeks). Furthermore, the case study students were
interviewed twice: around six weeks before the SEE and two months after the SEE result
publication. Considering the English language proficiency of the participants, only the Nepali
language was used for the data collection.

Data Analysis

The quantitative data was analysed using SPSS version 20 and frequency distributions were
calculated for each item included in the questionnaire. In some cases, central tendency statistics
(i.e. mean percentage) has been reported to indicate an overall picture of the students’ views
on the nature of the test impacts. In order to analyse qualitative data, NVivo 10 was used and
a thematic analysis approach was employed. Thus, qualitative data analysis was an iterative
process which included several readings and rereading of the transcribed texts.

FINDINGS

Before presenting the findings, it is worth pointing out that each case study student and parent
is represented with the alphabets ‘S’ and ‘P’ respectively, followed by a number 1 to 6 to ensure
confidentiality in this research. The same number is used to represent a student and his/her
parent. For instance, P1 means only the parent of S1 and P2 means only the parent of S2 and
SO0 on.

The study explored both the pre-test and post-test motivation to learn English. Therefore,
students were asked to respond to the same question in both the surveys and similar questions
were asked in both the pre-test and post-test interviews. Students’ responses to the
questionnaires are summarised in Figure 1 which indicates that the majority of students (79%)
were motivated to learn English in the pre-test context. However, there was a sharp decrease
in the number of students who were motivated to learn English in the post-test context. Only
30% students were motivated to learn English and slightly more than half of the students (52%)
were even discouraged from learning English in the post-test context. Nevertheless, there was
no effect of the test on some students, both in the pre-test and post-test contexts.
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Test impact on student motivation to learn English (N=247 pre-test, 226
post-test)
90%
80%

70%
60%
50%
40%
30%
20%
10% . .
0% .

motivates me to learn discourages me from  no effects on my
English learning English motivation to learn
English
M pre-test M post-test

Figure 1: Test impact on student motivation to learn English

With regard to the pre-test motivation to learn English, the quantitative results were well
supported by the qualitative findings. Test motivation for learning English was one of the most
frequently occurring sub-themes in the qualitative data analysis. Most of the pre-test diaries
indicated that the students were motivated to learn English and do well on the test: “Last week,
| was motivated to learn English as | knew that the SEE is very important for my future” (S3);
“I am really interested in learning English these days as the SEE is coming soon. | know that
the SEE is very important for me. I must try my best to do well on the test” (S1). Additionally,
all the parents, during their pre-test interviews, reported that the test motivated their children
to learn English: ““I think, she is more motivated to learn English this year because of the SEE”
(P1). Furthermore, all the case study students reported that their parents would motivate them
to learn English and work hard for the test: “My mother always encourages me to learn
English” (S5).

Interestingly, it was also found that one of the case study students (S5), who did not like the
English subject before she started to study at Grade 10, got interest in it and also had a sense
of achievement when she prepared for the SEE English test.

When | was at Grade 9, | was never interested in learning English as | found the subject
very difficult. This year, | am a bit more interested in this subject. | started to take
tuition classes right after | began to study at Grade 10. | spent more time for this
subject. Now, | have somehow learnt English and also performed better in our class
tests. | have realised that English is not a very difficult subject, if we work hard (S5).
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The findings indicated that there were two main reasons for their motivation to do well on the
test: they had a plan to continue their study after the SEE and wished to study in a good higher
secondary school or college of their choice:

| am very much motivated to learn English because | need to do well on the test to be
eligible to continue my study. Also, | need to get minimum C+ grade on the test to be
eligible to study science at Grade 11(S3).

| want to work hard for the test as | want to study in a good higher secondary school in
Kathmandu (S3).

I know that good colleges enrol only the students who have got good Grade on the test
(S1).

The findings further indicated that the students had a belief that doing well on the test would
support them to find a job in future: “If I do well on the test, it helps me to find a good job in
future” (S5). Thus, the test use seems to be one of the motivating factors for them.

Interestingly, two of the students (S4, S6) were also interested in learning about English people
and their culture: “I am interested in learning about English people and their culture.” (S6).

The diaries also indicated that doing well on their class tests would sometimes be a source of
motivation for them: “Last week, I was really interested in learning English because I got good
scores in our class test. My teacher praised me in front of my classmates that made me feel
proud” (S4). Conversely, not being able to perform well on those tests would discourage them
from learning English: “I performed poorly on the test last week. So, | was just worried and
could not study much” (S2).

With regard to the post-test motivation, it might be logical to divide it into two sections on the
basis of the timing (i.e. before and after the test results publication). It should be noted that the
quantitative data presented in Figure 1 represents only post-result motivation.

The quantitative finding that just above half of the surveyed students (52%) were discouraged
from learning English after the test results publication. The findings were supported by the
qualitative findings. Three of the case study students reported that the test results discouraged
them from learning English: “I am really discouraged from leaning English these days. | really
feel bad as | could not get my expected Grades” (S1); “I am very much discouraged from
learning English now. I am particularly not happy with my grade on the speaking test. | do not
think that the test was fair-S3).

Nevertheless, rest of the students reported that they were more motivated to lean English
because of the test results: “With a great surprise, | got better grades than | had expected. |
feel proud and more motivated to learn English now” (S4); “The test results have really
encouraged me to work hard” (S5).

The findings related to S2 were more interesting. She was motivated to learn English during
the first phase of diary recording, then she was discouraged from learning English when the
test grew closer mainly because of the perceived difficulty of the test:
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English is the most difficult subject for me. Although I try my best, | cannot get good
scores on our class tests. | have heard that the SEE will be more difficult than our class
tests. Therefore, 1 sometimes feel really discouraged from learning English (S2).

She was again motivated to learn English after the test results as she obtained higher Grade
than her expectation: “I got higher Grade on my speaking test that made me happy and also
encouraged me to lean English” (S2). Indeed, the excerpt indicates that successful performance
on the test became a motivating factor to learn English after the results.

The diaries recorded just one week before the test result indicated that three students were
learning English during the time. Among them two students were living in a city and preparing
for their college entrance exam as both of them had a plan to apply for a reputed college in a
city. They were also taking a bridge course and trying to develop their language skills: “I spent
the whole week in reading and writing as | had to go through a very tough competition to get
admission in a good college” (S1); “ 1 also practised speaking English with my friends in my
bridge course” (S3).

However, their interviews suggested that their motivation to develop language skills was
triggered by the format of the college entrance exam that would include a large sample of
writing such as essay writing, report writing and letter writing, as indicated by the following
excerpt:

| basically tried hard to develop my writing skills during the time as I knew that there
would be different kinds of free writing questions in our college entrance test (S1).

An additional factor of their motivation was the medium of instruction at Grade 11:

All the subjects are taught in English at Grade 11. Therefore, | tried my best to develop
my speaking skills as I had not practised it before (S3).

Nevertheless, three other students did almost nothing in English during the time, except
occasionally listening to English songs: “I have done nothing in English after | took the test. |
will restart learning it after I begin to study at Grade 11" (S5).

To sum up, having brought both the quantitative and qualitative data together, this section has
produced a comprehensive picture of the impacts of the test on students’ motivation. The
quantitative results were well supported by qualitative findings, and vice versa. Students’
diaries and interviews provided further explanations for the reasons of their motivation. Indeed,
students’ diaries have beautifully captured how students’ motivation level kept changing during
different stages of the academic year. In other words, had the students not been asked to record
their diaries, it would not have been possible to capture students’ motivation level through the
pre-test context to the post-test context to the post-results context.

DISCUSSION

With regard to the pre-test motivation to learn English, the findings of the study indicate that
the students perceived the test impact as more positive than negative. These findings are
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consistent with the findings of previous washback studies (e.g. Dawadi, 2018; Gu, 2005;
Huang, 2010; Li, et al. 2012; Takagi, 2010) that taking or preparing for a high-stakes EFL test
usually motivates students to learn English.

There could be possibly two reasons behind students’ motivation to learn English in the pre-
test context. First, the test results are used as a gateway to higher education and also a criterion
for subject selection in higher secondary education. This test policy seems to be effective to
motivate students. Second, the SEE English test results may affect their chances to study in the
higher secondary schools/colleges of their choices and to find a job.

Indeed, previous research also indicates that students who consider a test to be important for
them tend to study hard for it (Allen, 2016; Cheng, 1997; Chu et al., 2014). In other words, if
students know that their test performance will have significant effects on their career goals, it
is more likely that they expend greater efforts to perform well on the test.

The findings emerged through the qualitative data collected from S2 (that she was discouraged
from learning English when the test grew closer mainly because of the perceived difficulty of
the test but she was again motivated to learn English after she got good results in the SEE)
provide further evidence to the claim that assessment can motivate students when results are
good (Xiao & Carless, 2013). Additionally, the findings might indicate that students’
motivation level does not remain constant and they lose interest in learning if they perceive a
test to be very difficult for them.

Contrary to Shohamy, et al.’s (1996) claim that high-stakes EFL test-takers’ motivation to
learn English significantly decreases after the test administration, half of the case study students
(i.e., three out of six) in the current study were still motivated to learn English. They were
actively learning English in the post-test context (i.e. about three months when they were
waiting for the test results) and trying their best to develop their language skills. However,
college entrance exam, rather than the SEE English test, seemed to be the key motivating factor
for them to learn English during the time. It can be assumed that if they were not supposed to
take the exam, they might not have been motivated to learn English during the time. However,
a few students were discouraged from learning English in the post-test context as they did not
get their expected grade on the test. This means, they did not think that the test was fair.

It is also worth noting that four of the case study students in this study were instrumentally
motivated to learn English. Very similar to Greek students (Tsagiri, 2006), incentive values
and instrumental benefits were a stronger motivation for learning English than their interest in
learning about cultural artefacts, such as English movies, books, newspapers and magazines,
or learning about English speakers and their culture. More specifically, the main reason for
their motivation was that English would help them to make their future bright due to its
importance, popularity and usefulness in the Nepalese context. However, the rest of the
students were intrinsically motivated to learn English.

As reported by Tsagiri (2006), the initial driving force of their motivation to learn English
seemed to be influenced by the social milieu, especially their parents. All the case study
students reported that their parents motivated them to learn English. The general perception
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that there is a great role of family in motivating Asian students (Life, 2011) is well supported
by this study.

No matter what the source of motivation was for the SEE students, what was more important
for this study was that the students were highly motivated to perform well on the test. It seemed
that the SEE was perceived as a goal which gave them a direction for promoting their learning.
Studying for the SEE also seemed to help students develop good learning habits, such as getting
up early and doing homework every day.

To sum up, students’ motivation level does not remain constant; generally it was stronger in
the pre-test context than in the post-test context. The main reason behind this could be that the
reward for the students who succeed in the SEE is potentially very positive, with some very
attractive career and life-altering possibilities.

Limitations of the study

The study has revealed interesting findings regarding the impacts of the SEE English test on
student motivation to learn English. However, the results of this study should be treated with
caution and future investigation should try to overcome the limitations of this study. To be
more specific, the study has three major limitations. The first limitation of the study concerns
its sample size. It was limited to 247 students and six parents in Nepal. Therefore,
generalisation of the findings is limited by this constraint.

The second limitation of this study is from a methodological point of view. This study was
limited to the data collected from students and their parents, but it would have been benefited
more from the data collected from schools or from teachers. Finally, all the participants in this
study were selected only from public schools but around 20% students in Nepal study in private
schools. Therefore, this study cannot represent the voices of private school students. This study,
however, is one of the few test impact studies that has explored the impacts of a high-stakes
test on students both in the pre-test and post-test contexts.

Implications of the Study

There are two major implications of the study. Firstly, the findings of the study indicated that
students were motivated to learn English in the pre-test context. However, they were
discouraged form learning English in the post-test context. There were several indications that
one of the main reasons of their discouragement was the test fairness. This means, some of the
students did not believe that the test (particularly speaking test) was fair and could accurately
measure their language skills. Thus, a due attention need be paid on the test design. Secondly,
the finding of the study that students’ motivation to learn the English did not remain constant
might encourage test impact researchers to carry out a longitudinal study rather than limiting
their studies to test preparation phase.
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Recommendations for Future Research

This study collected data only from students and their parents. However, it would have been
definitely helpful to know about teachers’ views. Had the data from teachers been obtained, it
might have helped to clarify several ambiguities emerged in this data that would produce a
more comprehensive picture. Thus, this argument highlights that methodological triangulation
in test impact research like this is crucial. It is hoped that future research takes care of such
issues and includes methodological triangulation to create more comprehensive picture of the
test impacts. Furthermore, this study was limited to public school students and their parents
from a remote part of Nepal. Therefore, it is recommended that future research includes
students from both private and public schools and also from city areas.

While reviewing literature for this study, it was found that almost all the previous test impact
studies (excluding Loumbourd, 2014) observed only the pre-test impacts of high-stakes tests
on students. However, this study has revealed that a test can affect students’ motivation to learn
both in pre-test and post-test contexts and such impact does not remain constant. Therefore, it
is recommended that future research is not limited to the test preparation and explores both the
pre-test and post-test impacts of a high-stakes test on students.

CONCLUSION

This study explored the impacts of the SEE English test on students’ motivation to learn
English. The data generated through multiple sources indicate that the test had considerable
impact on students’ motivation to learn English both in the pre-test and post-test context; pre-
test impact was more positive than post-test impact. Although the test motivated a large number
of students in the pre-test context, more than half of the students were discouraged from
learning English in the post-test context. One of the main reasons behind students’
dissatisfaction was that they did not find the test as fair as they expected. Thus, this study has
raised several questions about the reliability and validity of the test. Having collected both
students’ and their parents’ views about the SEE, this study has illuminated the areas which are
not fully explored.
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INTRODUCTION

1.1. Background and rationale

Biological knowledge is generally perceived by the students as a subject composed of factual
information, thereby students greatly employ low-level thinking skills by just learning facts.
Basically, these skills involve only memorizing, simple recalling, and understanding rather
than on cognitive abilities that involve analyzing, synthesizing, and evaluating. Consequently,
evidences revealed in System Admission and Scholarship Examination of the Mindanao State
University that most of the first batch of senior high school graduates who took up the
entrance examination were found out to be incompetent. Further, there are considerable
evidences that teachers’ knowledge, understanding and thinking skills are linked to students’
learning and understanding (Goulding et al., 2002). Thus, in order to improve student
learning, understanding and thinking skills, mentors should equip the students with essential
and life-long learning competencies and knowledge.

The current push for 21st century learning in the classroom stresses the importance of higher
order thinking, a skill that students are expected to develop throughout all school levels and
at their different subjects in their entire educational experience. Although there is ample
information for educators on ways in which to promote higher order thinking in the
classroom, there is one crucial piece of information missing: a common definition of higher
order thinking in K-12 classroom settings (Sydoruk, 2018). Brookhart (2010) described
higher order thinking as students being able to relate their learning to other elements beyond
those they were taught to associate with it, such as relating the content to prior knowledge or
making connections outside of the curriculum. He avowed that higher order thinking includes
critical thinking as an essential component of skill set development. Critical thinking, which
encompasses skills of reflection and reasoning, builds higher order thinking skills and the
ability to make decisions in order to solve problems and complete tasks.

Many teachers in the school system today do not understand fully critical thinking, itself.
Critical thinking is more than asking the content in different ways to try to raise a logical
answer. Teachers get students to regurgitate information on tests, otherwise known as
memorization, which is a method of lower order thinking. This means that teachers must first
fully understand the methodology of asking higher order thinking questions so that students
may understand how to think on the level (Choy and Cheah, 2009). Questioning helps
students to move from the lower level recall ability to higher level evaluation and synthesis.
This provides structure in helping students beyond basic knowledge that is typically asked on
standardized tests to a deeper conceptual understanding which allows for an easy transfer of
knowledge from their understanding (Smith and Szymanski, 2013).

Apparently, higher order thinking is defined broadly by Newman (1991) as challenge and
expanded use of the mind where a person must interpret, analyze, or manipulate information,
because a question needs to be answered. He asserted that critical, logical, reflective, creative
thinking and metacognitive skills can be subsumed under a more general distinction between
higher order and lower order thinking. He further indicated that lower order thinking
represents routine, mechanistic application, and limited use of the mind. Kings et al., (2013)
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pointed out that when students encounter unfamiliar problems, uncertainties, questions, or
dilemmas activate mind.

A major component of the current reforms in science education worldwide is the shift from
the dominant traditional teaching for algorithmic, lower-order cognitive skills, to higher-order
cognitive/thinking skills (Leou et al., 2006). This shift includes, among others, a scientific
inquiry component, learning science within students’ personal, social, and environmental
contexts, and the integration of critical thinking (Zoller, 1993). Although the guiding ideas of
science education reforms and the corresponding supporting teaching strategies have been,
and are incorporated into teachers’ pre-service courses and in-service professional
development programs, a substantial portion of these strategies are not implemented in the
teachers’ classrooms (Barak and Dori, 2005). Indeed, the design and implementation of
teaching strategies that enhance higher-order thinking among students are not a simple
endeavor; they challenge even the most expert teachers (Tobin et. al.,1990).

Critical thinking (CT) in this study is conceptualized as an operative example of higher order
thinking that can be accounted for due to reliable and validated tests. In the literature, CT has
been defined as a skill of taking responsibility and control of our own mind (Paul,1996), or as
a logical and reflective thought which focuses on a decision in what to believe and what to do
(Ennis, 1985). Critical thinking involves a variety of skills such as the individual identifying
the source of information, analyzing its credibility, reflecting on whether that information is
consistent with their prior knowledge, and drawing conclusions based on their critical thinking
(Linn, 2000). In the literature, CT skills are considered to be essential for the promotion of
metacognitive understanding (Schraw et al., 2006).

In view of the importance and the need of immediate attention of promoting higher-order
thinking skills in contemporary science education, this study aims to determine the students’
cognitive dimension in Digestion Process?

1.2. Significance of the study

The findings of this research hopefully aims to address the existing problems of the present
time in delivering quality instruction. Thus, this aims to provide significant information to the
following stakeholders:

Science Teachers. The result of this research helps Science teachers to become more aware of
what they can do to meet the desired students’ learning competencies. This would also allow
them to reflect and assess themselves in terms of their efficiency and efficacy to facilitate
learning and eventually apply the necessary steps to improve or enhance students’ cognitive
abilities as to how they would critically conceptualize and apply them on real life scenarios.

Pre-service teachers. The result of this research provides an opportunity for the practice
teachers to picture out how they would facilitate learning not merely on acquiring facts and
information by discovering teaching strategies and methods to use where students can think
out from the box, and most importantly develop themselves an art of questioning techniques
for the students to improve their critical thinking skills.
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Administrators. The result of this research, shall serve as an eye-opener for them to hire
competent teachers who have facilitative skills, broad background of understanding in their
field of specialization, ability to teach the subject matter conceptually, and communication
skills.

Students. The result of this research allows them to reflect themselves that knowing facts is
not enough. Since students are taught based on conceptual applications, they should be able to
realize the importance of higher order thinking skills, that in their journey of education they
would be taking examination which is a combination of facts and application.

Future researchers. The result of this research shall serve as a benchmark for them who would
wish to expand the scope of this study.

1.3. Theoretical framework

This study is anchored on the four learning theories. First, is on the Webb’s Depth of
Knowledge (Webb et al., 2005). This framework on thinking consists of four levels of thinking
that range from basic recall to strategic and creative thinking. Each level also provides a list of
keywords that teachers could use in the classroom in order to create questions and problems
with more depth and rigor. Level 1, the lowest level focuses on recalling facts and contains
keywords such as tell, recognize, and quote. Level 2 focuses on skills and concepts where
students use learned concepts to answer questions. By Level 3, students are asked to think
strategically through developing a logical argument and drawing conclusions. The fourth and
highest level focuses on extended thinking and asks students to critique, synthesize, and
analyze (Hess et al., 2009).

The second framework on thinking is the Bloom’s Revised Taxonomy (Bloom et al., 1956).
The taxonomy organizes levels of complexity based on actions and contains six levels of
complexity, ranging from the most basic task of remembering information to the highest level
of creating. Similar to Webb’s Depth of Knowledge, the lowest level of Bloom’s Revised
Taxonomy focuses around recall, memorizing, and repeating facts that had been taught. The
next level, concentrates on understanding, contains actions including classify, describe, and
recognize. The third level shows more abstract concepts through applying information and
solving problems (Hess et al., 2009). Further along on the taxonomy are tasks that contain more
cognitive complexity, such as analyzing, evaluating, and creating. These performance tasks
require students to use dynamic global society and to successfully meet the challenges and
opportunities of the 21 century global workplace” (New Jersey Department of Education,
2017).

The third theory of learning anchored to knowledge transmission where students learn how to
acquire knowledge. It is in this aspect related to the processes through which students acquire
knowledge that constructivist teaching and learning theory have much to offer. Constructivist
teaching and learning theory advocates a participatory approach in which students actively
participate in the learning process. For Ernest von Glaserfeld (1989) constructivism as a theory
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of knowledge puts forward the following two principles: “knowledge is not passively received
but actively built up by the cognizing subject; and the function of cognition is adaptive and
serves the organization of the experiential world, not the discovery of ontological reality”. The
core of the constructivist approach to teaching and learning as expounded by von Glaserfeld is
that the student or the learner is an active participant in the learning process and that the teacher
has to take account of that in the teacher’s effort to facilitate learning. He also makes an effort
to link the theory of constructivism to the practice of teaching. Science education reforms
worldwide are derived from the constructivist views of teaching and learning. These reforms
explicitly ask teachers to change their teaching strategies by shifting the emphasis from the
traditional textbook-based, rote learning, to exploration, inquiry-based learning situated in real-
world phenomena (National Research Council,1996). The third constructivist theory
recognizes that students need to be exposed to learning experiences that enable them to
construct their own knowledge and promote their thinking skills (Cobb et al.,1994).

Lastly, cognitive psychologists saw a new way to look at how people processed information.
One of the theories that serves to describe the process of learning is the Information Processing
Theory. According to cognitive psychologists, learning can be defined as a change in a person’s
mental structures that creates the capacity to demonstrate different behaviors (Eggen and
Kauchack, 2007). Information Processing Theory looks closely at how, independent of the
context, stimulation from the environment goes through the processes of attention, perception,
and storage throughout a series of distinct memory stores. Educators are very interested in the
study of how humans learn. This is because how one learns, acquires new information, and
retains previous information guides selection of long-term learning objectives and methods of
effective instruction. To this end, cognition as a psychological area of study goes far beyond
simply the taking in and retrieving information. It is a broad field dedicated to the study of the
mind holistically. Neisser (1967), one of the most influential researchers in cognition, defined
it as the study of how people encode, structure, store, retrieve, use or otherwise learn
knowledge. Cognitive psychologists hypothesize an intervening variable or set of variables
between environment and behavior—which contrasts it with behavioral theories.

2. MATERIALS AND METHODS
2.1. Subject of the study

The respondents of the study were the Grade 8 students in Biology of the Mindanao State
University at Naawan- Integrated Developmental School enrolled during the School Year
2018-2019. The grade level was composed of 3 sections, grouped homogenously based on their
academic performance in the previous academic year. The respondents were from section
Arguelles, Bellardo, and Celis, with a class size of 42, 41, and 43, respectively.

Mindanao State University at Naawan- Integrated Developmental School is a laboratory school
of the College of Education and Social Sciences of MSU-N. It is one of the best training centers
for secondary schools governed by the Mindanao State University System.
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2.2. Conceptual questionnaire

A researcher-made questionnaire for conceptual assessment consisting of four open-ended
questions in the digestion process was used.The first question required students to discuss the
concept and draw a diagram that further explains the process of digestion. Second, students
were asked to explain the digestive juices that aid during digestion. Third, students were asked
to differentiate the chemical from the mechanical digestion. Lastly, students were asked to
explain as to how our stomach is protected from acid chyme.

2.3. Cognitive dimension scoring analysis

Students’ responses in the researcher-made conceptual questionnaire were evaluated using the
cognitive dimension rating analysis of Saglam (2004). This model of understanding was used
to classify the types of students’ perceived knowledge as shown in Table 1.

Table 1. Classification of students’ cognitive dimension and their characteristics

Level Model of Characteristics
Understanding

5 Optimum Dimension Student properly defines, utilizes, applies and
(OD) exemplifies any piece of theoretical knowledge.
4 Uncreative Student properly defines, utilizes, and applies any
Dimension (UD) piece of theoretical knowledge but fails in
exemplifying it.
3 Theoretical Student properly determines and defines any piece
Dimension (TD) of theoretical knowledge but fails in applying and
exemplifying it.
2 Practical Dimension  Theoretical knowledge but fails in determining and
(PD) defining it.
1 Memorizing Student properly defines any piece of theoretical
Dimension (MD) knowledge as the books do but fails in utilizing,

applying, and exemplifying.

0 Inappropriate Student fails defining, utilizing, applying, and
Dimension (ID) exemplifying any piece of theoretical knowledge.
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2.4. Data analysis

The data were collected and analyzed quantitatively. The following statistical tools were used
in interpreting the data.

1. Percentage

It was used to present students’ performance in Biology

% = il x100
nx
Where:
fi is the frequency of the i™ response
n is the total number of response
2. Mean

It was used to present and analyze the perception of the students towards Biology.
p=> fixi
n

Where:

fi is the frequency of the i™ response

is the value of the response

n is the total number of response

3. RESULTS AND DISCUSSION
3.1. Students’ cognitive dimension in Digestion Process

Figure 1 shows the students’ cognitive dimension in digestion process. The result shows that
40% of their conceptual understanding on the digestion process and on the circulation process
is memorizing dimension (level 1). This means that although students could properly define
into any piece of theoretical knowledge like in the books, students failed to utilize, apply, and
exemplify the concepts. One can infer that students might have obtained the mastery level by
merely memorizing concepts but without analysis, synthesis, and application of concepts.
Relatively, analysis of a study participated by pre-service teachers revealed that the student
teachers’ have significant weaknesses in understanding the terms of fundamental knowledge
of Newton’s Laws of Motion. This may stem from the lack of student teachers to relate
scientific knowledge with real life phenomena and experiences. Another result of this study is
that defining the level of understanding and model of understanding students can help educators
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to prepare and implement teaching activities more effectively to promote students’ thinking,
discussing and interpreting skills (Saglam-Arslan and Deviciouglu, 2010).

Percentage

1% 1% 1%
0 =—
0.00-0.09 1.00-1.79 1.80-2.59 2.60-3.35 3.40-4.19 4.20-5.0
(Inappropriate (Memorizing (Practical [Theoretical {Uncreative [Optimum
Dimension) Dimension) Dimension) Dimension) Dimension) Dimension)

Students’ cognitive dimension

Figure 1. Percentage distribution of students’ cognitive dimension in digestion
circulation process

To look into the students’ cognitive dimension for each topic, Table 2 presents the students’
cognitive dimension on digestion process. The mean score of the students’ cognitive
dimension for digestion process is 1.50 at memorizing dimension (Level 2).

Table 2. Results on students’ cognitive dimension on digestion process
Items Mean Interpretation Level
1.Discuss the digestion process, then  2.14 Practical dimension 2
draw a diagram that presents the
passageway of the food up to the

rectum.

2.How do digestive juices facilitate the 1.11 Memorizing 1
absorption of nutrients in our body? dimension

3.How do chemical and mechanical 1.83 Practical dimension 2
digestion work together to breakdown
foods?

4.How is our stomach protected from 0.93 Inappropriate 0
the acid chyme? dimension

Total mean score 1.50 Memorizing 1

dimension
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Table 2 implies that students were able to trace the passageway of the food from the mouth,
esophagus, stomach, small intestine, large intestine, until the material is stored at the rectum
ready for excretion via anus. Further, they were able to discuss that once the food (chyme)
reaches the small intestine there are substances that would aid and promote the breakdown of
nutrients. In general, they know that there are substances that would help during the digestion
process but they failed to identify the substances and their respective functions except for
saliva, acid, and bile which were the common responses. Majority of the students’ cognitive
dimension falls under practical dimension. It can be deduced that students have the theoretical
knowledge but were not able to determine and identify the functions or roles of the various
substances needed during digestion process.

4. SUMMARY AND CONCLUSION

Through conceptual assessment, the results showed that 40% of their conceptual understanding
on the digestion process and on the circulation process is memorizing dimension (level 1). This
means that although students can properly define any piece of theoretical knowledge as the
books discussed, students failed to utilize, apply, and exemplify the concepts. Furthermore,
students’ responses can be analyzed that they were able to trace the passageway of the food
from the mouth, esophagus, stomach, small intestine, large intestine, until the material is stored
at the rectum ready for excretion via anus. Further, they were able to discuss that once the food
(chyme) reaches the small intestine there are substances that would aid and promote the
breakdown of nutrients. In general, they know that there are substances that would help during
the digestion process but they failed to identify the substances and their respective functions
except for saliva, acid, and bile which were the common responses. Majority of the students’
cognitive dimension falls under practical dimension which can be deduced that students have
the theoretical knowledge but were not able to determine and identify the functions or roles of
the various substances needed during digestion process.
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Oz

Calisanlarin isten ayrilma egilimi sadece turizm sektdrii igin degil, diinya
capinda biitiin sektdrlerin ve isletmelerin ortak bir problemidir. Insan
kaynaklar1 yénetimi (IKY), bir isletmedeki calisanlarin mutlulugu, istikrarli
calisma ve performans seviyeleri ve c¢alisanlar igletmede tutabilmedeki
etkisi dahil genis bir sorumluluga sahiptir. Ailenin sahip oldugu ve aileye
yonelik olmayan oteller arasinda calisanlarin isten ayrilma niyetine iligkin
IKY uygulamalarmin karsilastirilmasi, ise alim ve segim, oryantasyon ve
sosyallesme, egitim ve gelistirme, performans degerlendirme, maas ve 6diil
bakimindan benzerlikler ve farkliliklar temelinde yapilir. Sistem, iletisim,
organizasyon Kkiiltiirli, ¢alisma kosullar1 ve esit calisma firsatlar1 yaratma
konusunda yine IK yoneticilerine biiyiik sorumluluklar diismektedir.
Calisma her iki otel tipinin organizasyon yapist ve kiiltiirel farkliliklart
dikkate alinarak ortaya ¢ikan varsayimlari dogrulamayi amaglamaktadir.
Calismada elde edilen veriler 1s18inda, genel olarak aile igletmesi olmayan
otellerin IK'Y basvurularinin daha basarili oldugu gériilmiistiir. Calismanin
amacina ulasmak igin, 1K yoneticileri Kuzey Kibris'n Girne sehrinde
bulunan aileye ait ve aileye ait olmayan bes yildizli otellerinden secildi ve
acik uclu goriigme sorulari kullanilarak goriisme yapildi. Hem aileye ait hem
de aileye ait olmayan otellerin benzerlikleri ve farkliliklari, bulgularin tiim
otellerin benzer 6deme stratejilerini uygulamayi, esit istihdam firsatlarini,
kiiltiirel farkliliklar1 ve ozellikle ise alim igin i¢ istihdami desteklemeyi
tercih ettigini goOsteren karsilastirmali  bir analizle tanimlanmstir.
Isletmelerde yoneticiler, heyecan sahibi calisanlar1 digerlerine gore
organizasyonlarmmda kalmaya motive etmek acisindan daha basarilidir.
Calisma profesyonel bir sekilde ¢alisan IK yéneticilerinin kendilerine ait
gorev ve sorumluluklarimi (6diillendirme, egitim vb.) daha uygun bir sekilde
gerceklestirip, uygulamalarda basarili olduklarini ve bununda ¢alisanlarin
ayrilma niyeti tizerinde azaltic1 bir etki gosterdigini ortaya koymustur.

Anahtar Kelimeler: Calisan isten ayrilma orani, IKY uygulamalari, Turizm
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Abstract

Employee turnover has been a focal problem worldwide and there has been
widening recognition of human resource management (HRM) impact on an
organization’s employee happiness and organization’s ability to retain their
good performer and stable employees within the organization. A
comparative analysis of HRM applications on employee turnover intention
between family-owned and non-family orientated hotels is performed on the
basis of similarities and differences in terms of recruitment and selection,
orientation and socialization, training and development, performance
evaluation, salary and reward system, communication, organizational
culture, working condition and equal working opportunities. Moreover, it is
generally agreed that HRM applications have been more successful in non-
family-owned hotels and the study aim to validate the assumption by
considering organizational structure and cultural differences of both hotels.
In order to achieve the purpose of the study, HR managers were selected
from family-owned and non-family owned five start hotels located in
Kyrenia, North Cyprus and they were interviewed by using open-ended
interview questions. Similarities and differences of both family-owned and
non-family owned hotels are identified through a comparative analysis
where findings show that all of the hotels prefer to apply similar payment
strategies, support equal employment opportunities, cultural differences, and
internal recruitment especially for supervisory and chef positions and hotels
are successful in terms of motivate their exciting employees to stay in their
organizations. Despite the similarities, the research conformed that
institutionalized hotels are more effective in communications ways to
employees, applying proper performance evaluations in a systematic and
professional way, rewarding system, providing proper and systematic
orientations, internal, external and individual trainings in order to prevent
and reduce probability of employee intention to leave.

Keywords: Employee turnover intention, HRM applications, Tourism.
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GIRIS

Kuzey Kibris'ta turizm en 6nde gelen sektor ve ekonomik kalkinmanin temel faktorlerinden
biri olmaya devam etmektedir. Girne, iklimi, dogasi, sehri, deniz plaj ve kumsallar ile turizm
acisindan biiyiik bir potansiyele sahiptir. Kuzey Kibris'taki turizmin baskenti de denilebilecek
Girne, ayn1 zamanda turizm sektorii (6zellikle konaklama) i¢in yatirimcilarin g6z bebegidir
(Jahani, 2014). Bolgede yatirimlar 6zellikle son yillarda biiyiik bir hiz kazanmistir. Dogal
olarak, hizla biiyliyen ve gelisen bu ortamda, oteller arasinda rekabet kaginilmaz bir hal
almistir. Turizm sektorii, insan faktoriiniin en 6nemli oldugu sektordiir. Yogun emek ve insan
kaynaklarimin verimli c¢aligmalarina bagli oldugundan oteller arasinda yiiksek verimlilik
gosteren ve kalifiye calisanlara sahip olma ve bu c¢alisanlart koruma amaci da rekabet
yaratmaktadir. Calisanlarin baska bir otele gecmesi, onlarin bir dnceki otellerde bulunan eski
calisma arkadaslarinin isten ayrilma oranlarimi etkilemektedir. Kuruluslarin en biiyiik
hatalarindan biri personellerini yetistirip, ellerinden kag¢irmalaridir. Yine en Onemli
sorumluluklarindan biri, istikrarli performans gosteren calisanlarini, ¢esitli uygulamalarla
(6diillendirme vb.) motive ederek otellerinde tutabilmek ve rekabet avantaji elde edebilmektir
(Zopiatis, Constanti ve Theocharous, 2014). Bu nedenle, otellerde bulunan iK departmanlari,
uygun operasyonlar ve ¢alisanlart kendi organizasyonlarinda tutmak i¢in miimkiin olan tiim
uygulamalar1 uygulama konusunda ¢ok dnemli sorumluluga sahiptir. Konaklama endiistrisinde
yer alan isletmeler i¢in en Onemli sorunlardan birisi de personel memnuniyetsizligidir.
Konaklama sektdriinde ¢alisanlarin karsilastigi problemlerden bazilari; uzun caligma saatleri,
stireklilik ve bu sektoriin ¢ok stresli bir sektér olmasidir. Dahasi, 1990-1993 yillarindan bu
yana, insan kaynaklar1 yénetiminin (IK'Y) bir organizasyonun performansi, ¢alisan mutlulugu
ve kurumlarin ¢alisanlarini 6rgiitler icinde tutabilme tlizerindeki etkisi daha biiyiik bir 6nem arz
etmektedir. Personel isten ayrilma oranlarim etkileyen faktdrler IKY literatiiriinde agikca
tanimlanmigtir; ige alim ve se¢im prosediirleri, oryantasyon ve sosyallesme siireci, igyerinde
ayrimcilik, egitim ve gelisim firsatlari, yonetim tarzi, isgiicii sikintisi, orgiitsel baglilik, rekabet
ve organizasyonel Kkiiltiir, stres ve tikenmislik, endiistrinin mevsimsel dogasi ve is
memnuniyetsizligi gibi faktorlerdir (Cheng ve Brown, 1998).

Calisanlarin isten ayrilma egilimi sadece bu faktorlerden birine dayanmaz, isten ayrilma
egiliminin ¢ok farkli yonleri olabilir, 6rnegin personelin moralinin diisiik olmasi, diisiik is
performansina, devamsizlik ve isten ayrilma siirecinin hiz kazanmasina neden olabilmektedir
(Denvir ve McMahon, 1992). Calisanlarin isten ayrilma egilimi, Kuzey Kibris'taki oteller i¢in
de 6nemli konulardan biridir. Bunun ana nedeni, Kuzey Kibris'in her yerinde ve 6zellikle Girne
bolgesinde yogun bir sekilde otel sayisinda hizli bir artis olmasidir. Bu durum, mevcut ve yeni
oteller arasindaki rekabeti artirir ve mevcut otellerin ¢alisanlar1 daha iyi maas almak, daha iyi
is ve benzeri firsatlar1 aramak i¢in yeni acilan otellerde caligmak isteyebilirler. Bu durum,
mevcut otellerin 1K' da basarisiz veya yetersiz oldugunu gostermektedir. Ciinkii bu durum
onlarin, rakiplerini yeterli diizeyde takip edememis, calisanlarin1 maas, posizyon, 6diillendirme
vb. konularda yeterince tatmin edemediklerini gostermektedir. Boylece ¢alisanlarin is yerlerini
degistirme egilimi artmaktadir. Otel endiistrisinde calisanlarin elde tutulmasi i¢in IKY

This work is licensed under a Creative Commons Attribution 4.0 International License

http://www.ejessjournal.com

85


http://www.ejessjournal.com/

Girne Otelleri'nde IKY uygulamalarinin galisanlarin isten ayrilma egilimine. .. GIRGEN & TIMUCIN

uygulamalarinin 6nemini gostermek bu calismanin temel konusudur. Bu nedenle Kuzey
Kibris'in Girne kentinde bulunan bir aile ve bir ailenin sahip olmadig1 bes yildizli otellerden
IK yoéneticileri ile goriisme yapilmistir. Bu gériismeler, otellerdeki IKY uygulamalarmin
karsilastirmali analizi, aralarindaki benzerlikleri ve farkliliklari kesfetmeye yardimei olmustur.
Ayrica ¢alisma, calisanlarin isten ayrilma egilimini azaltmak i¢in personelin dogru sekilde
yonlendirilmesi ve gelisim kaydedip bunun siirdiiriilmesinde rol oynayan en iyi uygulamalar
icin Oneriler sunmaktadir.

1. Cahsan isten Ayrilma Orani, Isten Ayrilma Egilimi ve Konaklama Sektorii

Insanlarin bir organizasyon igindeyken bu isletmeden ayrilip baska bir isletmede calisma
istekleri, calisanlarn isten ayrilma egilimidir (Denvir ve McMahon 1992). Insanlarmn
kuruluslardan ayrilmalarinin ¢ok sayida nedenleri vardir ve bunlar yonetimle ilgili olabilmekte
veya olmamaktadir. Bu nedenle ¢alisanlarin isten ayrilma egilimi, kontrol edilemeyen ayrilma
egilimi (kiiciilme, saglik veya kisisel konular nedeniyle) ve kurulusun onleyebilecegi bir
durum igeren kontrol edilebilir ayrilma egilimi olarak siniflandirilmistir ( Cheng ve Brown,
1998; Alnogbi, 2011).

Diger sektorler gibi konaklama sektériinde de insan kaynaklari departmaninin dikkat etmesi
gereken en Onemli sorunlardan biri ¢alisanlarin isten ayrilma egilimidir (Peterson, 2004).
Bunun nedeni, ayrilma niyetinden veya bagka bir deyisle, bir calisanin mevcut is
pozisyonundan ayrilmak i¢in planladig1 eylemin aksine, calisanlarin davranislarinin sinyalleri
ile tespit edilebilir. Isten ayrilma niyeti ii¢ sinyal i¢inde kendini gdsterir ve ilk ve en belirgin
isaretler, ¢alisanlarin ¢alisma kosullar1 ve firsatlarindan memnun olmamasi, isten ayrilmay1
diistinmeleri, bagka bir is firsat1 aramaya baslamalaridir (Wen, Huey, Li, Ying ve Kee, 2013).
Su anki iglerinden ayrilan ¢alisanlarin ayrilma nedeni daha yiiksek maas, kariyer gelisimi ve
daha fazla firsatlardir. Ote yandan, galiganlar mevcut diizenlerini yok edebilirler ve yeni
kurulusun kiiltiiriinii daha uzun bir siirede benimseyerek adaptasyon problemi ¢ekebilir veya
kurulusun kiiltiirline uyum saglayamazlar (Wen, Huey, Li, Ying ve Kee, 2013). Turizm sektorii
is ve emek giiciiniin yogun oldugu bir sektdrdiir. Isletmelerde insan kaynaklar1 departmaninin
turizmdeki performansi, bir organizasyonun rekabet avantaji kazanmasi i¢in ¢ok dnemli bir
faktordiir. Bu nedenle, iyi performans gosteren ve istikrarli ¢alisanlarini kuruluslarinda
tutabilmek i¢in insan kaynaklarina ve kuruluslarda bu alanda gorev alan calisanlara biiyiik
ol¢iide ihtiyag vardir (Zopiatis, Constanti ve Theocharous, 2014). Isten ayrilma konusunda,
kuruluslarin ¢alisanlarin ayrilma davranisini normal olarak kabul etmesi gerekir. Ancak, kabul
etmek yeterli degildir; kuruluslar, ayrilma davranisina, kuruluslarin bu sorunla basa ¢ikabilmek
icin diisiinmesi ve harekete gecmesi gereken bir konu olarak dikkate alinmalidir (Zopiatis,
Constanti ve Theocharous, 2014). D’Annunzio-Green, Maxwell ve Watson (2004), otel
endiistrisinde ¢alisanlarin isten ayrilmasi ile ilgili farkli goriislerin bulundugunu ve endiistrinin
yiiksek isten ayrilma oranlarimi nasil algiladigini, kendileri i¢in avantaj veya dezavantajlar
olabilecegini belirtmektedir. Ayrica yazarlar, yiiksek isten ayrilma oranin, otel endiistrisinde
verimliligi artirmak ve hizmet kalitesini etkilemek i¢in bir engel oldugunu belirtmislerdir.

Kuruluslar, rekabet¢i bir ortamda, basari1 elde etmek i¢in bir organizasyonun ana bilesenleri
olan sadik, daha istikrarli, etkili ve liretken bir iggiicii yaratmak i¢in ¢ok zaman, enerji ve para
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harcamalidir. Bu nedenle, sadik, verimli, misafirperver bir calisanin turizm endiistrisinde
tutulmasi i¢in bazi uygun uygulamalara ihtiyag¢ vardir. Bununla birlikte, en 6nemli nokta sadece
calisanlarmn kurulus iginde tutulmasi degil, kuruluslarm IK uygulamalarini nasil inceledigi,
kontrol ettigi ve yonettigidir (D’ Annunzio-Green, Maxwell ve Watson, 2004). Bu ¢alisma igin
secilen dokuz temel insan kaynaklari yonetimi uygulamasi stratejik olarak uygulandiginda
caligsanlarin isten ayrilma orani azaltilabilir; (1) ise alim ve se¢im; (2) oryantasyon ve
sosyallesme (3) egitim ve gelistirme; (4) performans degerlendirmesi; (5) maas ve
odiillendirme sistemi (6) organizasyon kiiltiirii; (7) iletisim (8) calisma kosullar; ve (9) esit
istihdam firsatlari.

2.1. Kuzey Kibris'taki aileye ait ve aileye ait olmayan otellerde calisan isten ayrilma
orani

Kuzey Kibris'ta ¢alisanlarin isten ayrilma niyetlerine dair ¢ok fazla ¢alisma olmamakla birlikte
bu konuda 6nemli 6lgiide arastirilmis ve belgelenmis ¢aligma bulunmamaktadir. Ayrica, Kuzey
Kibris'taki ailelere ait ve ailelere ait olmayan otellerdeki ¢alisan isten ayrilma niyetleri heniiz
arastirtlmamistir ve belgelenmemistir. Calisanlarin isten ayrilma egilimi lizerine yapilan diger
turizm ¢aligmalarina ragmen, bu calismanin IKY literatiirine 6nemli bir katki saglamasi
amagclanmaktadir.

Kuzey Kibris'in Girne kentinde hem aileye ait, hem de aileye ait olmayan otellerde otel
endiistrisinde istihdam artis1 son on yilda 6nemli bir artis gdstermistir. Son zamanlarda
Girne'de ¢cogunlukla aileye ait olmayan ve 6nemli is firsatlar1 yaratan bir dizi yeni biiyiik otel
acildi. Girne'deki 15 bes yildizli otelden aileye ait 5 adet 5 yildizli otel vardir. Bu nedenle,
Girne'de bulunan bu otellerin yaklasik % 30'u, 6nemli bir arastirma alani olarak diisiiniilmesi
gereken aileye ait otellerdir.

Ailenin sahip oldugu otellerde yonetim tarzi, liderlik veya merkezi yonetim tarzi degildir ve
amirlerine, yoneticilerine ve en 6nemlisi genel miidiirlerine kars1 sayginin yaninda bir hiyerarsi
s6z konusu degildir. Bu durumda, ¢alisanlar patronlariyla daha samimi bir ortamda ¢alisma
sansina sahiptir. Bu da ister istemez onlarin isletmeye bagli olma niyetlerine etki etmektedir.
Ailenin y6netim tarzina gore bu durum olumlu veya olumsuz olarak degisebilir. Ancak, aile
tarafindan yonetilmeyen bir otelin, aileye ait bir otelden daha kurumsal bir yapiya sahip oldugu
gorilmiistiir.

IKY uygulamalarinin her biri i¢in daha sistematik uygulanan prosediirler agisindan aile sirketi
olmayan otellerde daha basarili oldugu kabul edilmektedir (Orfin, Sidorkiewicz ve Tokarz-
kocik, 2015). Ote yandan ¢alisanlar, aile sirketlerinin uzun vadeli istihdama daha giiclii destek
- uzun yénelimle baglantili “kapsayicilik” gibi IKY uygulamalariyla ilgili daha giiglii bir is
giivenligi ve bagllik duygularma sahiptir. Ayrica aileye ait isyerlerine iliskin IKY
uygulamalarina bakildiginda onlarin aileye ait olmayan isyerlerinden daha iyi finansal ve kalite
performans 6l¢limlerine sahip oldugu goriilmiistiir (Siebert, Peng ve Maimaiti, 2011). Yukarida
belirtildigi gibi iki farkli varsayim vardir. Bununla birlikte, genellikle IKY basvurularinin
aileye ait olmayan otellerde daha basarili oldugu konusunda daha uzlagsmaya varilmistir ve bu
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nedenle ¢alisma, Kuzey Kibris'in cografi, ekonomik, politik, kurumsal ve Kkiiltiirel
farkliliklarint g6z 6niinde bulundurarak bu varsayimi dogrulamay1 amaglamaktadir.

2. ARASTIRMA TASARIMI

Aragtirma turizmin heniiz yeterince ele alinmamis bir yoniiniin incelenmesini hedefledigi i¢in
nitel bir yaklasim benimsemistir. Ayrica, bu ¢aligmada, aileye ait ve aileye ait olmayan /
kurumsal / zincir otellerin galisanlarmin isten ayrilma egilimindeki IKY uygulamalarin
karsilagtirabilmek i¢in karsilastirmali bir vaka caligmasi yontemi kullanilmistir. Niteliksel
yaklastma gore IK yoneticilerinin veya IK islevlerinden sorumlu bir kisinin, IK
uygulamalarinin kurumlarindaki ¢alisanlarin isten ayrilma egilimini yonetebilme iizerindeki
potansiyel etkisi {izerindeki goriisleri / algilar1 incelenmistir. IK yoneticileri agik uclu miilakat
sorular1 kullanilarak goriisiilmiistiir. Bu calismanin amacina ulasmak i¢in arastirmanin
orneklem biiyiikliigli Girne'de bulunan iki oteldir. Bunlar bes yildizli oteller olup aile tarafindan
yonetilen veya aileye ait olmayan / zincir / kurumsal otellerdir. Segilen Orneklem
poptilasyonunun perspektifleri ve algilari incelendiginde, tim katilimcilar yoneticilerdir ve
oncelikle calisanlarm isten ayrilma egiliminin yonetilmesine iliskin IK siireclerinin ve
stratejilerinin gelistirilmesinden, formiilasyonundan ve uygulanmasimdan sorumluydular. IKY
uygulamalar ve stratejileri hakkinda gerekli bilgilere yine aragtirmaya katilimci olarak katilan
yOneticiler tarafindan ulagilmistir.

Goriisme sorular1 IKY literatiir tarama ve goriisme sorularinin ana bilesenleri altinda analiz
edilecektir; (1) ise alim ve se¢im, (2) oryantasyon ve sosyallesme, (3) egitim ve gelistirme, (4)
performans degerlendirme, (5) maas ve odiillendirme sistemi, (6) iletisim, (7) organizasyon
kiiltiird, (8) ¢alisma kosullar1 ve (9) esit istihdam firsatlari.

3. BULGULAR

Her kategoride (aileye ait ve aileye ait olmayan) iki otelden olusan esit drneklem biitiinliigiiyle
incelenmistir. Aileye ait oteldeki oda say1s1 286 (580 yatak kapasitesi), ortalama personel sayist
350 kisidir. Aileye ait olmayan oteldeki oda sayist 124 (342 yatak kapasitesi), ortalama
personel sayist 150 kisidir. Bakildiginda, aileye ait otelin daha biiyiik olmasina ragmen her iki
otelde de kullanilan insan kaynaklar stratejileri, kuruluslarin farkli organizasyon kiiltiirleri
nedeniyle biraz farklilk gostermektedir. Acikgasi, IK uygulamalarina verilen 6nem ve
onceliklerde, asagida yer alan tartisilmis calisanin isten ayrilma hizini azaltma konusunda etkili
olan uygulamalarda dogal olarak farkliliklar bulunmaktadir. Genel olarak Insan Kaynaklari
Aktiviteleri agsagidaki gibidir:
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Kaynak: Mathis ve Jackson, 2006 yilina ait ¢galigmalarindan alimistir.

Ise alim ve secim

Calisanlarin isten ayrilma egiliminin ise alim ve se¢im siireciyle basladigina dair agik bir
anlayis vardir. (Cheng ve Brown, 1998). Bu nedenle, dogru ¢alisani dogru pozisyonda ise
alabilme ve onlari is yerlerinde stirekli hale getirebilme, organizasyona dncelikli olarak se¢im
siireciyle baglayan bir rekabet {stlinliigi vermektedir. Yukaridaki agiklamaya gore,
bulgularimiz her iki oteldeki ise alim uygulamalarinin aralarinda farklar oldugunu gostermistir.
Farklar; her ikisi de gazete reklami, ¢alisan tavsiyeleri, ise alim ve se¢im icin roportaj, referans
kontrolii vb. gibi tamamen geleneksel ise alim uygulamalarini benimserken, aileye ait olmayan
otel, egitimli ve pozisyona uygun personeli bulmak i¢in meslek okullar1 ve {iniversitelerle iyi
bir aga ve buna ek baglantilara sahiptir. Daha stratejik bir ige alim yaklasimi olarak, her iki
otelin denetim ve sef pozisyonlari i¢in Oncelikli tercihleri, ¢alisanlarina unvan vermektir.
Boylece kendileri i¢in firsatlar goren diger ¢alisanlarin motivasyonunu artiran igsel istthdam
saglanmig olur. Dis isttihdam yonteminin nadiren yeni bir ¢alisani ise almak i¢in kullanilmasina
ragmen, c¢alisanlar ve yoOnetici arasindaki ¢atigmayi azaltan ve ise olan baghiligi artiran
yonetimsel pozisyon i¢in daha uygun bulunmustur. Her iki otel de ¢ok cesitli i¢ ve dis istihdam
kaynaklar1 kullanmaktadir. Bununla birlikte, aile sirketi olmayan otel, mevcut ise alimlar i¢in
yaz basinda ve yaz sonunda dahili ise alimlar i¢in performans degerlendirmesi uygulamaktadir.
Sirket ici ise alim degerlendirme siirecinde, ¢alisanlarin isleriyle ilgili kararli tutumlari,
performanslar1 ve ciddiyetleri goz 6nilinde bulundurulur. Bu nedenle, aileye ait olmayan bir
otelin ¢calisanlarinin kariyer gelisimi konusunda daha fazla endise duyduklar1 ve kurum i¢indeki
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mevcut calisanlarin dahili isgiicii piyasasindan veya diger otellerden ise alim yoluyla i¢
istihdama daha fazla bagimli olma egiliminde olduklari agiktir. Ote yandan, aileye ait olmayan
otel, yar1 zamanl calisanlara biiylik Ol¢lide ihtiya¢ duyarken, aileye ait otel, yar1 zamanh
caligsanlara nadiren ihtiya¢ duymakta, hatta giivenmektedir. Bu, aile isletmesinin daha istikrarl
tam zamanli ve yar1 zamanl ¢alisanlara sahip oldugunu géstermektedir. Ozetle, her iki otel de
potansiyel ¢alisanin isten ayrilma hizin1 azaltmak i¢in ise alim ve se¢im slireclerine gereken
dikkati gostermektedir. Farkliliklar, aileye ait olmayan otelin ag baglantisi ve aile
sirketlerinden daha fazla yar1 zamanl ¢alisana bagli olarak ¢alistigini ortaya koymaktadir.

Oryantasyon ve sosyallesme

Yonlendirme, basarili ise alim ve se¢im silirecinden sonra gergeklesir ve hem genel hem de
departman oryantasyonu igin yeni ¢alisanlara uygulanir (Woods ve digerleri, 2012).
Oryantasyon asamasinda kurulus, genel oryantasyon olarak adlandirilan genel otel bilgilerini
saglamaktan ve departman bilgilerinin ve 0zel is oryantasyonu olarak adlandirilan
sorumluluklari saglamaktan sorumludur. Oryantasyon ve sosyallesmenin 6nemi ilk olarak yeni
calisganin organizasyon kiiltiirii ve giinlik operasyonlar i¢in yeni calisanin daha hizli
adaptasyonunu ve daha uzun siire tutulmasini kolaylastirmaya yonelik gerekliliklere asina
olmasidir. Ozel is yonelimi, deneyimli ¢alisanlarin yeni ¢alisanlari egitmekten sorumlu oldugu
“arkadaghik sistemi” acisindan her iki otelde de benzerlikler gostermektedir. Daha sonra
departman yoneticileri eksik bilgileri ve diger departman detaylarini tamamlar. Genel
yonelimlerde oteller, kurulusun onlardan ne beklediginin ve kurulusun calisanlara neler
sundugunun 1iyi bir 6nizlemesini saglamalidir. Bu nedenle, uygun genel oryantasyonla, daha
sonraki asamada ¢alisanlarin yasadiklariyla bir ¢atisma olmayacaktir. Yukaridaki beyan1 goz
onilinde bulundurarak, aileye ait otelden farkli olarak, aileye ait olmayan otelde, ¢alisanlara
yonelik el kitabi, kurallar ve diizenlemeler, saglik ve giivenlik prosediirleri, tatiller ve maas
acisindan yeni gelenler i¢in daha ayrintili genel oryantasyon programi sunulmaktadir. Dahasi,
aileye ait olmayan bir otelde, kurulus tarafindan egitim verildiginde, bilgilerin yanlis
anlagilmasindan kaginmak icin calisanlardan bir imza alinir. Daha sonra bu uyarlamayla, bir
sonraki agamada ¢alisanlarin memnuniyetsizligi veya hayal kirikli§i en aza indirilir. Bu
nedenle, daha sistematik bir yonlendirme ve sosyallesme programi benimseyerek, aileye ait
olmayan otel yeni gelenleri organizasyona daha davetkar bir sekilde tanitir ve potansiyel isten
ayirilma egilimini en aza indirmeye ¢aligir.

Egitim ve Gelistirme

Insan kaynaklar1 ydnetimi alaninda egitim, insan kaynaklari uygulamalarinda en 6nemli
degiskenlerden biri olarak sayilabilmektedir. Alnogbi (2011), egitimin, ¢alisanlarin tutum ve
davraniglarini gelistirebilecek ve degistirebilecek yeni bilgi ve beceriler kazanmak icin bir
yontem oldugunu belirtmektedir. Ayrica c¢alisanlara verilen egitim programlari,
organizasyonun vizyon ve misyonunu etkili yollarla gerceklestirebilmesi igin
organizasyonlarda bulunan c¢alisanlarin yeteneklerini artirmasina yardimci olabilir.
Kuruluslarin = calisanlarina  yatirnm yapma istekliligi, c¢alisanlarin  bagliligmi  ve is
memnuniyetini arttirir ve bu da bu kuruluslar i¢inde calisanlarin isten ayrilmasinda bir
azalmaya yol acar (Cheng ve Brown, 1998). Aile oteli ve aileye ait olmayan otel arasinda,
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egitim ihtiyaclarinin analiz edilmesi ve ardindan calisanlarin elde tutulmasi amaciyla diizenli
egitim programlarinin uygulanmasi agisindan agik bir ayrim vardir. Yeni veya mevcut
calisanlar icin egitim gereksinimi analizleri her iki otel tarafindan yapilmakta, ancak aralarinda
farkliliklar bulunmaktadir; aileye ait olmayan otelde, konuk yorum kartlar1 ve konuk iliskileri
veya On bliro departmani tarafindan iletilen ve bildirilen konuk sikayetleri, egitim ihtiyaglarinin
onemli tespitlerinden biridir. Ancak, aileye ait ve isletmesi bu tipte olan otelde, denetciler ve
yonetim kararina gore egitimler verilmektedir. Veri toplama sirasinda siipervizoriin kaynagi ve
egitim uygulamasi i¢in yonetim karar1 net bir sekilde agiklanmamustir. Yeni ve / veya mevcut
caligsanlara yonelik egitim programlarinin bagvurulari her iki otel tarafindan uygulanir. Ancak,
aileye ait olmayan otel, diizenli i¢, dig ve bireysel egitim gereksinimleri olusturma ve
saglamada daha sistematik olarak algilanmistir. I¢ egitimler her ay yapilir ve ihtiya¢ duyulmasi
halinde ayda iki kez egitim verilebilir. i¢ egitimler cogunlukla miisteri memnuniyeti ile ilgilidir
ve her egitim oturumu yaklasik 40 dakika siirer. Hizmet kalitesi ile ilgili yilda bir kez dis
egitimler verilmektedir. Son olarak, aileye ait olmayan otel, bazi ¢alisanlarin digerleriyle ayni
standartlarda olmasi igin bireysel egitimler vermektedir. Egitimler IK miidiirii ve / veya egitim
konularinda uzman dis egitmenler tarafindan verilmektedir. Ancak, aileye ait bir otelde, egitim
gereksinimleri ve egitim uygulamalari i¢in degerlendirme sistemi, sistematik olmayan egitim
programlar1 acgisindan ¢ok zayiftir. Egitimler ¢ok nadiren yonetim kararina dayali olarak
verilmektedir. Ayrica, aileye ait otelde, egitimlerin bir kismi1 IK miidiirii tarafindan, diger
kisimlar1 departman yoneticileri tarafindan (6rnegin glivenlik miidiirii tarafindan verilen
giivenlik prosediirii ile ilgili egitim) verilmektedir ve daha sonra pozisyon IK departmania
egitim geri bildirimleri aktarilir. Bu durumda, IK yoneticisinin egitim gegmisi yoktur ve gorev
yaklagimi gibi genel egitimler verecek kadar nitelikli degildir. Aileye ait otelde verilen diger
egitimler, On biiro ve servis ¢aligsanlari i¢in diksiyon ve goriiniim, yiyecek ve igecek boliimleri
icin masa diizeni gibi egitimler olup yine departman yoneticileri tarafindan aile oteli olmayan
otellere gére daha amator bir sekilde verilmektedir.

Performans degerlendirme

Performans degerlendirme ¢alisanlarin sarf ettigi efor ve performanslarinin 6l¢iilmesinde ve
yeteneklerinin gelistirilmesinde, mevcut performanslarinin artirilmasinda ve buna bagli olarak
odilin belirlenmesinde 6nemli bir role sahiptir. Ayrica isletmelerde diizenli olarak
uygulandiginda bireysel ihtiyaglar1 tanimlamak i¢in motivasyon araci olarak da kullanilmigtir
(Alnogbi, 2011). Performans degerlendirmesi, 6zellikle egitimlerden once ve sonra ¢ok
onemlidir ve isletmelerin calisanlarinin giiclii ve zayif yanlarini bilmesi onlar icin ¢ok
yararlidir. Bu ifadeye bagli olarak, aileye ait olmayan otel, otel i¢i yiikselmeler i¢in performans
degerlendirmesini yaz baslangic1 ve yaz sonu donemlerinde yapar. Ayrica, calisanlarin
tutumlarindaki tutarlilik, disipline bagh ve diger konularda performanslar ve igleri konusunda
nasil ciddi olduklar1 konular1 da degerlendirilebilir. Daha sonra, galisanlarin performans: iK
yoneticisi tarafindan degerlendirilirken, ayn1 zamanda ¢alisanlar K ydneticisini veya egitimi
saglayan uzmani degerlendirmektedir. Bu egitimin kalitesini artirmak i¢in Onemli bir
degerlendirmedir. Buna ek olarak, ¢ogunlukla 1yi performans icin geri bildirim saglamaya ve
kotii performansi elestirmekten kaginmaya galistyorlar. Aileye ait olmayan bir otelde 1K
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yoneticisi degerlendirmesi, alt degerlendirme ve akran degerlendirmesi gibi ¢esitli performans
degerlendirme yoOntemlerine ragmen, aileye ait otel, calisanlarin potansiyel gelisim
gereksinimleri i¢in bir performans gostergesi olarak bir siipervizor yaklagimi uygulamaktadir.
Performans degerlendirmesi, haftalik boliim toplantilar1 sirasinda, egitimden sonra veya is
sirasinda resmi ve diizenli olarak yapilip boliim miidiirleri ve yonetim kararina dayanmalidir.
Ciinkii bu degerlendirmeler personelleri iist pozisyonlara tagiyacaktir.

Organizasyon kiiltiirii

Calisan yonetimi politikalar1 ve prosediirleri ¢alisan davranigini etkiler ve buna bagli olarak
organizasyonlarin performansi bir biitiin olarak etkilenir. Ayrica, dogru organizasyonel
ortamin gelistirilmesi gerekmektedir. Bu ortamin ve Kkiiltiiriin bir parcasi olarak, uzun stireli
istthdamin degerini tesvik eden bir aidiyet veya karakterize kiiltiir duygusu yaratmak
onemlidir. Ancak, isten ayrilma endiistri i¢in bir sorun olarak goriilmezse, aidiyet kiiltiirii
desteklenmeyebilir (D’ Annunzio-Green, Maxwell ve Watson, 2004).

Her iki kategorideki oteller, merkezi olmayan liderlik veya yoOnetim tarzina sahiptir ve
amirlerine, yoneticilerine ve en dnemlisi genel miidiirlerine kars1 yiiksek sayginin yani sira bir
hiyerarsi yoktur (Aileye ait olmayan otellerde belli hiyerarsik pozisyonlar disinda). Bu
durumda, calisanlar daha samimi bir ortamda c¢alisma ve kurulusta kalma niyetlerini artirma
sansina sahiptir. Ayni liderlik tarzina ragmen, aileye ait olmayan otelin yapisal farkliliklart
nedeniyle, aileye ait otelden daha kurumsal bir yapiya, daha sistematik, hiyerarsik ve resmi bir
iligkiye sahiptir.

Iletisim

Calisanlar ve igverenler arasindaki iligkilerin ve iyi iletigimin bir sirketin rekabet avantaji
kazanma potansiyelini gii¢lii bir sekilde etkileyebilecegine ve calisanlarin kurulus iginde
kalmaya daha istekli olduguna dair genel bir yaklasim vardir (De Cieri ve Kramar, 2008;
Alnogbi, 2011). Isten ayrilma egilimi literatiiriindeki tartismalardan biri, yonetim ve ¢aliganlar
arasindaki iletisim eksikliginin iki taraf arasinda bir engel olusturmasi ve calisanlarin
motivasyonunu ve organizasyonda kalma niyetini azaltmasidir (Alnogbi, 2011). Mevcut bir
organizasyonda is birakma egiliminin ¢alisanlar ve yoneticiler arasindaki iletisimle dogrudan
bagli oldugu bilinmektedir. Isyerinde etkili iletisim bir isletmenin basarisinin ayrilmaz bir
parcasidir; sirket icinde ve miisterilerle iliskileri gelistirir ve ¢alisan katilimini ve bir ekibin
genel etkinligini artirir (Thornberry, 2003). Ote yandan, ¢alisanlar etkili bir sekilde iletisim
kuramadiginda, sonuglar isletmeye zarar verir. ABD'li Gartner firmasinin yaptig1 arastirma, is
hatalarinin % 70'inin zay1f iletisimden kaynaklandigin1 géstermektedir. Bu istatistik, iletisimin
is egitimi i¢in ne kadar 6nemli oldugunu ve igyerinde hatalarin olugsmasini 6nlemek i¢in neden
net talimatlar ve konusmalara daha fazla vurgu yapilmasi gerektigini kanitlamaktadir (Gartner,
2020). Personel memnuniyeti ve basarisi yliksek olan igyerleri bunu iyi iletisimle birlestirdigi
taktirde is birakma niyetinin azaldigi goriilmektedir. Organizasyonlarda etkili bir iletigim,
calisanlarin performansini artirir ve iiretkenlik yaratir. Is basinda iletisim ve is tatmini ile
performans arasindaki etkilesimi dikkat ¢ekicidir ve bu iki degisken arasinda son derece
anlamli bir iligki oldugunu géstermektedir (Zara ve Garvis, 2000).
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Bir organizasyonda ¢alisanlar ve isveren arasindaki iletisimin 6nemini kabul etmek i¢in, aileye
ait olmayan otel, egitimler, barbekii partileri, personel gecesi ve bazi spor aktiviteleri
diizenleyerek ve ayin calisanimi secerek ve bu tip olaylar1 kutlayarak iletisimde daha aktif
goriinmektedir. Ote yandan, aile tarafindan isletilen otel kisitl sayida organizasyon yaparken,
genellikle yilda sadece bir kez personel gecesi diizenlemektedir. Genel olarak, her iki
kategorideki oteller, ¢alisanlarin isten ayrilma oranini diisiirmeye yardimci olan iletigimin
oneminin farkindadirlar. Aileye ait olmayan otel iyi iletisim i¢in daha fazla ¢aba gosterirken,
aileye ait otel daha az caba harcar. Ancak bi¢cimsiz ve dostca ¢evre ve aile atmosferi olmasi
nedeniyle aile isletmesi olan otelde iletisim ve iliski daha giigliidiir.

Maas ve odiillendirme sistemi

Maas, ¢alisanlar1 motive etmek i¢in en etkili faktorlerden biridir ve ¢alisan1 organizasyonda
tutmak i¢in 6nemli bir husustur. Bir kurulusun 6deme sistemi strateji uygulamasi i¢in 6nemli
bir faktordiir, ¢linkii ¢alisanlara 6deme yapmak i¢in kullanilan teknikler caligsmalarinin
kalitesini, tretkenliklerini, oteldeki misafirlere karst tutumlarini is yerinde esnek olma ve
ogrenme isteklerini de etkilemektedir (Milkovich ve digerleri, 1991; Alnogbi, 2011).
Calisanlarin ¢aba sarfederek kullandiklar1 zamani, enerjiyi aldiklar1 6demeyi diger ¢alisanlarin
zaman, ¢aba ve enerji ile karsilagtirarak ddeme aldiklar1 6nemli bir faktdr vardir. Calisan
algisina gore, adil ddeme sistemi onlar1 tatmin ediyor. Ote yandan, haksiz 6deme onlari
memnun etmemekte ve bu durumda ¢alisanlar arasindaki rahatsizliga sebep olmakla birlikte,
organizasyona ve misafirlere kars1 olumsuz tutumlar1 ve organizasyondan ayrilma niyetini
artirmaktadir (Ryan ve Sagas, 2009).

Calisanlara yonelik tutarlilik ve ciddiyete gore, calisanlarin maaslarinda %10'luk bir artig
ekleyerek, aileye ait olan ve aileye ait olmayan otel arasinda ¢alisanlarin maasinda sistematik
bir artis saglamak agisindan acik bir benzerlik vardir. Ayrica, bulgular her iki kurulus arasinda
da olumsuz bir benzerlik oldugunu gostermistir; farkli departmanlardaki ayni pozisyonlar
arasinda haksiz 6deme veya evli ¢alisanlara ve / veya bekar ¢alisanlara daha fazla 6deme yapma
ve ayn1 pozisyonda olan bekarlara daha az 6deme gibi haksiz maas stratejisi yine olumsuz bir
ornektir.

Organizasyonlarda 6diil sistemlerinin uygulanis sekli finansal veya finansal olmayan
farkliliklar gosterebilir, ancak tiim 6diil sistemlerinin nihai amaci ¢alisanlari motive etmek
iizerine kurulmalidir. Odiil sistemi, aileye ait olmayan bir otelde ¢alisanlarin daha aktif ve
cesaret verici goriindiiglinii ve odiil sisteminin; performans degerlendirmelerinden sonra ayin
caligsani se¢ilmesi gibi uygulamalarla ¢caligmaktadir. Ayin ¢aligsani altin, glimiis ve bronz olarak
kategorize edilebilir, boylece her ay ii¢ ¢alisan segerler ve yonetim tarafindan bazi hediyeler,
sertifikalar ve tatiller saglanir (Vermeeren ve digerleri, 2014). Odiillendirilen ¢alisanlar farkl:
yollarla secilebilir; bunlardan biri ¢alisanlarin meslektaslar tarafindan degerlendirilmesiyle
aynt bolimden “akran degerlendirmesi” olarak bilinmektedir. Ayrica calisanlar miisteri
memnuniyeti ile degerlendirilir; belirli bir ¢alisanin performansindan bahsettikleri miisterilerin
mektuplar1 veya anketleri sonucu degerlendirmeler gerceklesebilir. Sonuncusu genel miidiir
tarafindan yapilan iyi ¢alisanlar1 segmek i¢in gozlem ve performans degerlendirme seklidir.
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Ancak, 6diil sistemi aileye ait otelde pek de aktif degildir. Her ay bir departmandan ayin
caligani olarak bir kisi sec¢ilmesi ve hediye verilmesi 6diilii ile kisith kalan bir sistemdi. Aileye
ait olmayan otellere kiyasla, ddiillendirilen ¢alisanlar, herhangi bir performans degerlendirme
stireci uygulamadan yoneticilerinin veya aile iyesi patronlarinin kendi c¢alisanlarini
degerlendirmekle birlikte departman yoneticileri tarafindan secilmistir. Dogal olarak, bir siire
sonra, diger calisanlardan gelen bazi sikayetler ve aralarinda ortaya ¢ikan bazi ¢atismalar
nedeniyle, aymn ¢alisaninin se¢ilmesine son verilmis ve aile tarafindan isletilen otelde bu tip
odiil sistemleri kaldirilmustir.

Odiillendirme sisteminin énemli noktalarindan biri, 6diillendirilen ¢alisanlar1 ve kendileri bu
sistemi firsat olarak goren diger ¢alisanlar1 motive etmesidir. Iki otel arasinda ddiillendirme
sistemi agisindan ¢ok ciddi bir fark vardir. Aileye ait otel yonetimi, ¢alisanlarinin ¢ok mutlu
oldugunu diisiindiikleri i¢in 6diillendirme sistemini gdrmezden gelmektedir. Ote yandan, aileye
ait olmayan otel, ¢alisanlarin1 daha mutlu ve motive etmek i¢in 6diil sistemi lizerinde tam bir
konsantrasyon ve ¢abaya gostermektedir.

Calisma sartlan

Calisma ortam1 ve isyerindeki ¢alisanlart etkileyen, ¢alisma saatleri, fiziksel sartlar, yasal
haklar ve sorumluluklar da dahil olmak tizere, ¢alisma ortami olarak tanimlanan tiim ¢alisma
kosullaridir. Wen ve arkadaslar1 (2013) ¢alisanlarin isten ayrilma kararini etkileyebilecek temel
motivasyon degiskenlerinden rekabet¢i maas, iyi denetim ve kisiler arasi iligkiler, is 6zerkligi,
daha iyi ¢alisma ortami, egitim ve gelisim ve is giivenligi oldugunu belirtmislerdir. Calisma
kosullar1 bir¢ok agidan kategorize edilebilir; iyi denetim, calisanlar arasindaki iliski, is
otoritesi, is giivenligi, calisma saatleri, fiziksel yonler, yasal haklar ve sorumluluklar, akil
sagligl, ayrimcilik vb. Her iki kurulusun da gilivenli ¢aligma kosullarina sahip oldugu
distiniilmiistiir; temizlik departmani gibi tehlikeli temizlik ve zehirli maddelerin kullanima ile
ilgili egitimler ve bakim departmani harici is glivenligi egitimleri almaktadir.

Fiziksel kosullar, ¢alisanlarin performansini dogrudan etkileyen calisma sartlari onlar igin
uygun olmalidir. Aileye ait olmayan otel, isinin fiziksel durumu ve yetenekleri ile eslesmemesi
durumunda calisanlar1 daha uygun bir konuma aktararak fiziksel kosullarin sorunlarimni
basariyla ele almaktadir. Bununla birlikte, veri toplama sirasinda, aileye ait otelde fiziksel
kosullar hakkinda bir acgiklama yapilmamistir, ancak aileye ait otelde ¢alisma programlarinin
hazirlanmasinda haksiz bir muamele oldugu tespit edilmistir. Calisma programlart boliim
baskanlar1 veya amirler tarafindan diizenlenir ve bazi ¢alisanlara yasam tarzlari, medeni
durumlart veya A veya B vardiyalarinda evli c¢alisanlar / bekar ¢alisanlar veya Ogrenci
calisanlarinin part time programlar olmak iizere diizenlenir. Bu diizenlemenin, aileye ait
olmayan otel, bu tiir bir diizenlemenin etik olmayan bir diizenleme olarak buldu. Aileye ait
olmayan otele gore, bu tiir diizenlemeler diisiik mevsimlerde veya 6nemli bir durum karsisinda
kabul edilebilir, ancak yiiksek mevsimlerde miimkiin degildir. Genel olarak, bazi ¢alisanlar i¢in
yapilan olumlu muamelelerin bazilari, kuruluslardaki diger bazi ¢alisanlar i¢in haksiz muamele
anlamina gelebilir. Bu turizmde en ¢ok karsilasilan problemlerden birisidir (Solmaz, 2019). Bu
nedenle, kii¢iik ¢alisan grubu bu uygulamalardan memnun olsa da, ¢alisanlarin cogu mutsuzdur
ve daha sonraki asamada, bu etik olmayan tedaviler nedeniyle veya yenetekleri, fiziksel ve
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genel calismanin uygunlugunu goéz ardi ederek kuruluslar iyi performanslarini ve tutarh
caliganlarin1 kaybedebilirler.

Esit istihdam firsatlar

Esit istihdam firsat1 yas, din, 1rk, renk, 6ziirliiliik, cinsiyet, gebelik, ulusal koken, medeni durum
ve saglikla ilgili meselelerdir. Alnogbi (2011), ¢aligma ortamlarinin yasadisi ayrimcilik ve
tacizden arinmis olmasini saglamak icin esit istthdam firsatinin kullanilabilecegini ifade
etmigtir. Bu, her calisan i¢in adil olan caligma ortami politikalarinin, uygulamalarinin,
davraniglarinin ve kurallarinin oldugu anlamina gelir. Tiim ¢alisanlara organizasyon tarafindan
esit saygi gosterilmeli ve deger verilmelidir. Bu agiklamaya gore bulgular, her iki otelin de
caliganlarini farkli milletlerden ise alarak kiiltiirel farkliliklar1 destekledigini gosterir. Aileye
ait olmayan otel, Tiirkiye, Azerbaycan, Ozbekistan, Nijerya ve irlanda ve digerlerinden
calisanlara sahiptir. Aileye ait otel ise, Tiirkiye, Pakistan, Filipin, Tiirkmenistan, Rusya,
Makedonya ve diger iilkelerden ¢alisanlara sahiptir. Tiim bu ¢alisanlar ayrim gézetmeksizin
calismakta ve ayni olanaklara sahiptir. Bununla birlikte, engelli kisileri ise almay1 tercih
etmeyen aileye ait olmayan otelin aksine; aileye ait oteller bazi engelli insanlar1 otelde
calistirmaktadir. Ornegin, temizlik departmaninda zihinsel engeli bir calisan, saglikli bir
caligsanin destegiyle isini gayet diizgiin yerine getirebilmektedir. Bu 6rnek bahge, havuz, servis
gibi orneklerle de cogaltilabilir.

4. SONUC

Her iki otelde de insan kaynaklar1 departmani uygulamalar1 adina en biiyiikk 6nem arz eden
konu, isten ayrilmay1 en aza indirgeyen mekanizmalar olarak ise alim, se¢im, oryantasyon ve
sosyallesme, 6deme stratejileri, iyi ve giivenli ¢alisma kosullari, esit istihdam firsatlar ve
kiiltiirel farkliliklar uygulamalarma verilmistir. Ote yandan, bu arastirma aileye ait olmayan bir
otelin, oryantasyon ve sosyallesme, egitim ve gelistirme, performans degerlendirme, ddiil
sistemi ve iletisim acisindan calisanlarin isten ayrilmasini diisiirmede 1KY uygulamalarinda
daha stratejik bir bakis acis1 benimsedigini gostermektedir. Bu bulgular ¢esitli sonuglara isaret
etmektedir. Birincisi, otellerde ¢alisanin isten ayrilma hizi konusunda genel bir farkindalik var
gibi goriintiyor. Farkli isletme tipleri olduklari i¢in ¢alisanlarin is yerlerinden ayrilmaya karar
verdikleri birgok farkli gerek¢e vardir; bu nedenle kuruluslar her isten ayrilma vakasi icin
kurulustaki ¢aligsan1 tutamazlar. Her iki otel de kuruluslarinin isten ayrilma oranini saglamadigi
i¢in, isten ayrilma orani kurum kurallar1 dahilince gizli tutuldugundan, kuruluslarin Girne'deki
diger oteller arasinda diisiik calisan ayrilma oranina sahip olduklarini ifade ettiler. Gergek isten
ayrilmaya sebep olarak ortak neden, yeni acilan otel ve kumarhaneler gibi isletmelerin daha iyi
licretler sunuyor olmasidir. IK yoneticilerine gore, her iki otelde de IKY uygulamalar ile
gercek isten ayrilma nedeni arasinda iliski yoktur. Ise alim tercihleri agisindan iki otel arasinda
onemli bir fark yok gibi goriiniiyor. Her iki otel de 6zellikle denetleme ve sef pozisyonlari i¢in
i¢csel ise alim yapmayi tercih edip, nadiren dis ise alimlari tercih ederken, sadece yonetim
pozisyonlar1 i¢in bu yontemi uygularlar (ki genelde bu posizyon i¢in de alttan yetigsen personel
tercih edilmektedir). Bu nedenle, her iki otel de calisanlarini kurumlarinda kalmaya ve sirket
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ici ise alim stratejileri yoluyla iiretkenliklerini artirmaya motive etmek agisindan basarili
goriinmektedir. IK uygulamalarinin ¢ogu, birbiriyle ortak unsurlar icerir. Kurulustaki istikrarl
calisanlar icin y1llik 6demeyi artiran hemen hemen ayni1 6deme stratejilerine sahiptirler. Her iki
otel de tehlikeli temizlik malzemeleri, bakim ¢alisanlarinin giivenligi, is planlamast ve
calisanlar i¢in fiziksel kosullar agisindan ¢alisma kosullarinin giivenli oldugundan emindir.
Ayrica her iki otel de esit istihdam firsatlarini, kiiltiirel farkliliklar1 desteklemekte ve birgok
farkl iilkeden calisana sahiptirler. Ancak, aileye ait olmayan otel, aileye ait otelden bir veya
birka¢ farki olan baska unsurlar da vardir; ¢alisanlarla iletisim yollari, dogru performans
degerlendirmelerini sistematik ve profesyonel bir sekilde uygulamak, daha verimli
odiillendirme sistemi vb. Ayrica aileye ait olmayan otel uygun ve sistematik egitim ve gelisim
firsatlar1 ve sonrasinda performans degerlendirmesi saglamaktadir. Ote yandan, otellerin
calisanlarin memnuniyetsizliginin ve ayrilma egiliminin gittik¢e artan iki ana sorunu vardir;
Girne'de rekabeti artiran ¢ok sayida yeni otel agmasi nedeniyle calisanlar kendilerine yeni
firsatlar ve daha iyi maaslar aramaktadir. Ayrica, artan egitim standartlart ve ¢alisanlarin
beklentileri, esas olarak operasyonel departmanlarda arzu edilen is imkanlarinin ve daha az
arzu edilen vardiyali calisma pozisyonlarinin eksikligine neden olmaktadir.

Ozetlemek gerekirse, degiskenlerin calisanin isten ayrilma hiz1 {izerindeki etkisi her iki otelde
de karsilastirilabilir olmustur; ancak birincil ayrim, aile sirketi olmayan otelde kabul edilen
yonlendirme ve sosyallesme, egitim ve gelisim, performans degerlendirme, 6diil sistemi ve
iletisim siireclerinde yatmaktadir. Bu nedenle, bu ¢alismanin sonuglari, daha gayri resmi yap1
ve daha dostca ortam sonuglarinin daha sadik ve tutarli olmasina ragmen, c¢alisanin isten
ayrilma hizim azaltmak igin IK stratejilerinin kullanilmas1 agisindan, ailenin sahip olmadig
otellerin ailenin sahip oldugu otellerden daha proaktif olabilecegini gdstermektedir. Her iki
otelde de kullanilan insan kaynaklari stratejileri, kuruluslarin farkli organizasyonel yapilar1 ve
kiiltiirleri nedeniyle biraz farkli olsa da, dogal olarak 1K uygulamalarma verilen énem ve
onceliklerde calisan isten ayrilma amacini azaltmada farkliliklar bulunmaktadir. Ayrica, her iki
oteldeki isgiicii piyasasinin durumu nedeniyle uygulanan IKY stratejileri iizerinde de etkisi
vardir.
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Para politikas1 bagta para arzi ve talebi olmak {izere ¢esitli degiskenler
tizerinde etkiler yaratarak ekonomideki fiyat ve tiretim seviyesini etkilemeye
calisan bir iktisat politikas1 tiiriidiir. Bu sekilde para politikalariin
uygulanmasiyla ¢esitli kanallar ¢er¢evesinde ekonominin hem finansal hem
de reel kesimi etkilenmeye calisilir. Genel bir ifade ile Merkez Bankalari
tarafindan kullanilan c¢esitli araclarla finansal piyasalar {izerinden
ekonominin reel gostergelerinin etkilenmesi siirecine “parasal aktarim
mekanizmas1” denir. Bagka bir ifade ile parasal aktarim mekanizmasi para
politikas1 uygulamalarinin reel ekonomi {izerinde yarattig1 etkilerin ne
sekilde ve nasil gerceklestigini ortaya koymaktadir. Parasal aktarim
mekanizmasinin igleyis siireci ile ilgili iktisatgilar arasinda farkli tezlerin
ileri siiriilmesi Merkez Bankalar tarafindan uygulanacak para politikalarim
da tartigsmali bir hale getirmektedir. Ciinkii parasal aktarim mekanizmasinin
isleyisine iliskin yapilan varsayimlar para politikasi tercihlerini de yakindan
ilgilendirmektedir. Calismamizda Tiirkiye ekonomisinde 2006:01-2019:12
doénemine ait DM1: Para Arzi, DFAIZKRE: Ticari Kredilere Uygulanan
Faiz Orani, DBIST: Borsa istanbul 100 Endeksi, DKREDI: Toplam Kredi
Hacmi, DKUR: Reel Efektif Déviz Kuru, DTUFE: Tiiketici Fiyatlari
Endeksi, DSUE: Sanayi Uretim Endeksi verileri kullanilarak Vektor
Otoregresyon (VAR) Analizi yapilmistir. VAR yontemi, analize dahil
edilen biitlin degiskenleri birlikte ele alarak, sistem biitlinliigli icinde
incelerken ayni zamanda kesin bir bigimde i¢sel ve digsal degisken ayrimi
yapmamaktadir. Ekonometrik modelin sekillendirilmesi asamasinda,
modelin olusumuna etki edecek kati bir iktisadi teorinin varligi kabul
edilmezken ayn1 zamanda iktisat teorisinin 6ne siirdiigii varsayimlarin ve
kisitlamalarin, modeli etkilemesine de izin verilmemektedir. Dolayisiyla
analize konu olan degiskenler arasinda bir 6n kisit s6z konusu olmaz. Bu
durum modelin kurulus asamasinda yapilabilecek biitiin varsayimlarin
olumsuz etkilerini ortadan kaldirmaktadir (Ozgen ve Giiloglu, 2004, 95).
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Abstract

Monetary policy is a type of economic policy that tries to affect the price
and production level in the economy by creating effects on various variables,
especially money supply and demand. In this way, with the implementation
of monetary policies, it is tried to affect both the financial and real sectors of
the economy within the framework of various channels. In general terms,
the process of affecting the real indicators of the economy through financial
markets through various instruments used by the Central Banks is called the
"monetary transmission mechanism”. In other words, the monetary
transmission mechanism reveals how and how the effects of monetary policy
practices on the real economy take place. Putting forward different theses
among economists about the functioning process of the monetary
transmission mechanism makes the monetary policies to be implemented by
the Central Banks into a questionable situation. Because the assumptions
made regarding the functioning of the monetary transmission mechanism are
closely related to monetary policy preferences.In our study, analysis has
been performed using the data of Turkey's economy in 2006: 01-2019: of 12
semester DM1: Money Supply, DFAIZKR to: Applied to Commercial Loan
Interest Rate, DBIST: Borsa Istanbul 100 Index, DKRE were: Total Loans,
DKR: Real Effective Exchange Rate, DTUF: Consumer Price Index ,DSUE:
Industrial Production Index. While the VAR method handles all variables
included in the analysis and examines them within the system integrity, it
also does not make a strict distinction between internal and external
variables. At the stage of shaping the econometric model, the existence of a
solid economic theory that will affect the formation of the model is not
accepted, and at the same time, the assumptions and constraints put forward
by the economic theory are not allowed to affect the model. Therefore, there
is no pre-constraint among the variables subject to analysis. This situation
eliminates the negative effects of all assumptions that can be made during
the establishment phase of the model (Ozgen & Giiloglu, 2004, 95).

Keywords: Central Bank, monetary policy, transmission mechanisms,
VAR, impact-response analysis
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1. GIRIS

Iktisat literatiiriinde parasal aktarim mekanizmasimin isleyis siirecine iliskin birgok goriis
bulunmaktadir. Tiirkiye Cumhuriyet Merkez Bankasi da siirekli olarak bunlardan birini segerek
politikalarin1 bunun iizerine kurgulamak gibi bir se¢im riski ile kars1 karsiya kalmaktadir.
Burada politika tasarim siirecinde ortaya ¢ikan se¢im riski Merkez Bankasinin ekonomide
gecerliligi olmayan parasal aktarim mekanizmasi iizerine kurguladigi para politikalarinin
basarisiz olmast durumunu ifade etmektedir. S6z konusu sec¢im riskinin azaltilmasi i¢in en
etkili yontem Tiirkiye’de parasal aktarim mekanizmasmin igleyis siirecine iliskin bilgi
birikiminin genisletilmesine katki saglamaktir. Oyle ki Tiirkiye de parasal aktarim
mekanizmasinin igleyis siirecine iliskin ne kadar genis bir bilgi birikimine ulasilabilirse Merkez
Bankas1 politika tasarim stirecinde kendisine rehberlik edebilecek onemli bir bilgi birikimine
sahip olur ve boylece se¢im riski azalir.

Yukarida ifade edilen temel amag gercevesinde bu ¢alisma Tiirkiye’de parasal ve reel ekonomi
arasindaki etkilesimin temel niteliklerini ortaya koymayi amaglamaktadir. Bunun i¢in 6ncelikle
cesitli parasal aktarma kanallarn tizerinden paranin reel ekonomi iizerine yarattii etkiler
modellenmigtir. Bu ¢ercevede 2006-2019 donemine ait verilerden yararlanilmistir.
Ekonometrik yontem olarak VAR (Vector Autoregressive) modeli gergevesinde gelistirilen
Etki-Tepki Fonksiyonlar1 (Impulse-Response Functions) Analizinden yararlanilmistir.
Calismamizda EViews 10 paket programi kullanilmistir.

2. PARASAL AKTARIM MEKANIZMAS| KANALLARI

Merkez Bankalar1 uyguladiklar ¢esitli politikalar ile ekonomideki iiretim ve fiyat seviyesini
etkilemeye calisirlar. Tarihsel siiregte para politikast uygulamalarinda araglarin segimine
iliskin 6nemli degisimlerin yasandig1 gozlemlenmistir. Merkez bankalar1 1970- 1980 tarihleri
arasinda rezerv miktar: veya parasal taban gibi degiskenleri kullanirken, 1990’11 yillarda faiz
oraninin kullanildig:r goriilmektedir. 2000’11 yillardan sonra ise para politikas1 araclarinin
cesitliligi artmis ve farkli politika araglar1 uygulanmaya baslanmustir (TCMB, 2013). Ozellikle
1980’11 yillardan beri merkez bankalar1 para politikalarinin ekonomiyi hangi kanallardan ve ne
derecede etkiledigini ortaya koymak ve bunlar1 kamuoyu ile paylagsmak i¢in parasal aktarim
mekanizmasi yaklagimini kullanmaya baglamistir (TCMB, 2006). Para politikasi uygulamalari
ile toplam talep unsurlar1 lizerinden iiretim ve fiyat seviyesini etkileme siireci parasal aktarim
mekanizmasi olarak ifade edilmektedir. Parasal aktarim kanallari, ic asamali gelisme olarak
tanimlanabilir. Parasal aktarim mekanizmasinda ilk asama, politika teorisinin faiz oranlar1 ve
doviz kuru iizerindeki etkisi cercevesinde degerlendirilir. Ikinci asamada fiyat hareketleri,
hane halklar1 ve isletmelerin harcama kararlarini etkiler. Ugiincii asamada ise iiretim ve
istihdamda meydana gelen degisimle iicret ve fiyatlarin yeniden ayarlanmasi gerceklesir
(Angeloni vd. 2003, 92).
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Parasal aktarim mekanizmasi ¢ergevesinde para, ekonomiyi dogrudan ve dolayli olmak {izere
iki kanaldan etkilemektedir. Klasik iktisat¢ilar tarafindan ileri siiriilen ve Monetaristler
tarafindan da savunulan teze gore para arzindaki artiglar dogrudan gecis mekanizmasi ile
ekonomiyi etkilemektedir. Keynesyen ve Neoklasik Sentez yaklasimlari ise dolayli gecis
mekanizmasimni1 savunmaktadir. Bu yaklasimlara gore para miktarindaki artisin etkisi faiz
oranlar1 yoluyla dolayli olarak ortaya ¢ikmaktadir (Aslan, 2009, 585-587). Para politikasi
uygulamalarinin ekonomiyi hangi kanallardan nasil etkilediginin 6nceden bilinmesi Merkez
Bankas1 agisindan biiylik onem tasir. Baska bir ifade ile merkez bankalarinin etkin para
politikas1 araglarin1 segerek hedeflerine ulasabilmeleri, uygulanan politikalarin ekonomi
tizerindeki etkilerinin dogru degerlendirilmesiyle miimkiindiir. Buna paralel olarak parasal
aktarim mekanizmalarinin irdelenmesi iktisadin 6nem verdigi konularin basinda gelmektedir.

Parasal aktarim mekanizmasi iktisat¢ilar tarafindan gesitli bigimlerde tanimlanmaktadir.
Taylor, parasal aktarma mekanizmasini para politikas1 uygulamalari ile reel hasila ve enflasyon
izerinde etki yaratma siireci olarak tanimlamaktadir. Ireland, parasal aktarma mekanizmasini
para politikast degisimlerinin iiretim ve istthdam gibi reel degiskenleri nasil etkiledigini
gostermektedir. Biitiin bu tanimlardan goriildiigii gibi parasal aktarim mekanizmasi kisaca para
politikas1 ile reel ekonomi arasindaki etkilesimi gostermektedir. Boylece parasal aktarim
mekanizmasi iki kissmdan olusan bir siire¢ olarak ifade edilebilir. Ik kistmda para politikasi
uygulamalar faiz orani, hisse senedi degeri ve doviz kuru gibi ¢esitli finansal gostergeleri
etkilemektedir. Ikinci kisimda ise finansal gostergelerdeki degisiklikler {iretim ve istihdam
seviyesi gibi reel ekonomik verileri etkilemektedir (Cigek, 2005, 82).

Parasal aktarim mekanizmasi ile ilgili ¢aligmalar para politikasinin faiz oranlart disinda birgok
kanalla reel ekonomiyi etkiledigini gostermektedir. Buna gore ilk calismalarda para
politikalarinin etkisine iliskin daha ¢ok faiz oranlari tizerinde durulurken daha sonraki siiregte
kredi ve varlik fiyatlari gibi ¢esitli kanallarla toplam talep {izerinden reel ekonomide yarattig1
etkiler tespit edilmistir. Bu sekilde daha genis bir bakis acis1i ile parasal aktarim
mekanizmasinin {i¢ asamadan olustugu belirtilebilir (TCMB, 2013, 2):

e Birinci asamada, para politikas1 uygulamalarinda meydana gelen degisikliklerin faiz
oranlari, varlik fiyatlari, beklentiler, krediler ve doviz kuru gibi degiskenlere aktarimi
belirlenmektedir.

e Ikinci asama sdz konusu degiskenlerin yurtici ve ithal mallara olan talepleri nasil
etkiledigini ortaya koymaktadir.

e Uciincii asamada ise toplam talepteki degismelere bagli olarak yurtici fiyatlar ve milli
gelirin seviyesinin nasil degistigi gosterilmektedir.

Para politikasinin reel ekonomi iizerine yarattig1 etkiler yukarida belirlenen asamalar igine
alacak sekilde cesitli kanallar lizerinden analiz edilmektedir. Paranin reel ekonomi {izerine etki
yarattig1r kanallar ¢esitli bigcimlerde siniflandirilmistir. Mishkin (1995) parasal aktarim
kanallarim1 faiz kanali, doviz kuru kanali, varlik fiyatlar1 kanali ve kredi kanali olarak
ayirmistir. Bernanke (1993) genel olarak faiz ve kredi kanallar1 ¢ergcevesinde paranin etkilerini
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belirlemistir. Tiirkiye Cumhuriyet Merkez Bankasi faiz kanali, varlik fiyatlar1 kanals,
beklentiler kanal1 ve doviz kuru kanali seklinde bir siniflamaya gitmistir.

2.1.Faiz Kanal

Faiz kanali, Keynesyen iktisat yaklasimi ¢er¢cevesinde paranin reel ekonomik etkiler yarattigini
gosteren bir modeldir. Bu cergevede faiz kanali asagidaki sekilde ifade edilebilir (Mishkin,
2000, 280):

MT-orl->I1IT-Y17

M: para miktar1 ( para arz1 )
r: faiz orani
I: yatirim harcamalar1

Y: toplam hasila ( milli gelir )

Buna gore (M 1) ile gosterilen bir parasal genislemeyle birlikte reel faiz oraninda bir diisiis
(r !) yasanacak bu da sermayenin maliyetini azaltarak yatirim harcamalarinda (I T) artisa
neden olacaktir. Yatirim harcamalarindaki artis ise toplam talep ve hasilada (Y T) artisla
sonuglanacaktir.

2.2.Doviz Kuru Kanali

Uluslararas1 finansal aktivitelerin artmasi ve esnek doviz kuru sisteminin uygulamasinin
yayginlasmasi ile birlikte doviz kurunun énemi artmistir. Bu duruma paralel olarak parasal-
reel ekonomik etkilesim silirecinde doviz kuru etkin bir degisken olarak ortaya ¢ikmuistir.
Boylece doviz kuru lizerinden Onemli bir parasal aktarim kanali olusmustur. Doviz kuru
kanalinin etkisi, uygulanan para politikasinin siki ya da gevsek olmasina bagl olarak farklilik
gostermektedir. Siki para politikast uygulandiginda artan faiz oranlarina baglh olarak kurlar
diismekte ve net ihracat dolayist ile toplam talep ve milli gelir azalmaktadir. Geniglemeci para
politikas1 uygulandiginda azalan faiz oranlarina bagli olarak kurlar yiikselmekte ve net ihracat
dolayist1 ile toplam talep ve milli gelir artmaktadir (Taylor, 1995).

Doviz kuru kanalinin genislemeci para politikalar1 ¢ercevesinde net ihracat yolu iizerinde
toplam talebi artirarak milli geliri artiric1 etkileri asagidaki sekilde 6zetlenebilir:

MT-il->SCT>ET->NXT->Y1T

Para arzindaki artis (M 1) faiz oranlarmin diismesine (i |) dolayisi ile de iilkeden sermaye
¢ikislarina (SC T) yol agar. Bu durumda faiz oranlarindaki diisiis nedeni ile tilkedeki yerli para
lizerinden finansal yatirim talebi diigmekte ve yurt digindaki yatirimlara yonelmektedir.
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Boylece yabanci yatirimcilarin ellerindeki ulusal paralart dovizle degistirme yolunu tercih
etmeleri durumunda tlkedeki déviz azalmakta ve bunun sonucunda ulusal para deger
kaybederek kurlarin yiikselmesine (E T) yol agmaktadir. Bu durumda yerli mallar yabanci
mallara gore daha ucuz hale geleceginden ihracat artarken ithalat azalir. Boylece net ihracatin
artmasina bagl olarak (NX 1) toplam talep ve milli gelir (Y 1) yiikselir (ingiltere Merkez
Bankasi, 2012).

2.3.Varlik fiyatlar: kanah

Merkez bankalar1 tarafindan uygulanan para politikalarinin varlik fiyatlar1 {izerinden toplam
talebi etkileyici sonuglar dogurmasi miimkiindiir. Buna gore faiz oranindaki degisiklikler,
finansal varliklar ve beklenen getirileri iizerinde dogrudan bir etkiye sahiptir. Artan varlik fiyat
ve getirileri yatirim ve tliketim gibi toplam talep unsurlarini etkilemektedir (Orhan ve Erdogan,
2013, 81). Dolayisiyla varlik fiyatlar1 kanali, paranin aktarim mekanizmasinda merkezi bir rol
iistlenmistir. Para politikas1 uygulamalari, finansal varliklarin, dayanikli tiiketim mallarinin ve
hisse senetlerinin fiyatlarin1 etkilemektedir. Bu durum varlik fiyatlarinda meydana gelen

hareketlerin harcama, iiretim ve istthdam yoluyla 6nemli etkiler yarattiginin gostergesidir
(Ireland, 2005, 4-5).

2.4 Kredi Kanal

Kredi kanali para politikasinin reel ekonomiye aktarilma siirecinde iistlendigi rolii agiklamaya
caligan 6nemli bir siirectir. Kredi kanali yaklasimina gore bankalar hem para hem de kredi
yaratma siirecini Uslendigi roller ile paranin reel ekonomiye etki yaratmasinda etkili
olabilmektedir. Kredi kanali, bankalarin ve banka kredilerinin finansal sistemde tlistlendigi 6zel
islev iizerinde yogunlagsmaktadir. Boivin ve digerleri (2010) kredi kanalim1 “Banka Kredi
Kanal1” ve “Bilango Kanal1” olmak {izere iki baslik altinda incelenmistir.

2.5.Banka Kredi Kanah

Para politikasi ger¢evesinde belirlenen para arzi banka kredileri tizerinde dogrudan bir etkiye
sahiptir. SOyle ki bankacilik sistemindeki mevduatlar1 azaltan siki para politikasinin ardindan,
krediler ile diger aktiflerin birbirleriyle ikame edilemez Ozellikleri dikkate alindiginda,
bankalar kredi arzlarini azaltarak portfylerini yeniden ayarlamak zorunda kalmaktadirlar.
Kredi arzinda meydana gelen bir azalma ise bankaya bagimli borglular agisindan dis finansman
priminin ylikselmesi anlamini tasimaktadir. Sonugta bankaya bagimli miisteriler agisindan
krediler azalmakta bu durum harcamalarin azalmasiyla sonuglanabilmektedir (Giindiiz, 2001,
16).

Bernanke ve Blinder tarafindan 1988’de yapilan ¢alisma, merkez bankalarinin c¢esitli
bi¢imlerde bankalarin kullanabilecekleri rezerv ve mevduat miktarini etkileyebildiklerini
ortaya koymustur. Dolayisiyla merkez bankalari, bankalarin kullandirabilecekleri kredi
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miktarma da etki etmektedir. Ustelik bu etki, geleneksel faiz orani1 kanalmimn olusturdugu
etkiden olduk¢a fazladir. Hane halki ve kiiglik isletmeler agisindan agik piyasada menkul
kiymet ihraci yoluyla da bor¢lanmak ¢ok maliyetlidir. Bu ylizden hane halki ve kiigiik
isletmelerin banka kredilerine olan bagimliligi daha fazladir. Sonugta banka kredilerinde
yasanacak herhangi bir sikintinin reel etkileri daha da fazla hissedilecektir. Ozetle banka borg
verme kanali, banka kredisinin 6zel niteligini ve bankalarin ekonominin finansal yapisinda
istlendigi rol {izerine yogunlasmaktadir (Walsh, 2003, 324-325).

2.5.1. Bilanc¢o kanah

Bilango kanali, kredi piyasasindaki asimetrik bilgi sorununun varligindan kaynaklanmaktadir.
Finansal piyasalarda olusan islemlerde bir tarafin diger tarafa oranla daha fazla bilgiye (veya
daha az bilgiye) sahip olmasi asimetrik bilgi olarak adlandirilir (Fidan, 2011, 43). Finansal
piyasalarda var olan bilgi asimetrisi yiiziinden fon sunanlar “ters se¢im” ve “ahlaki tehlike”
riskleri ile kars1 karsiya kalmaktadir. Bu durumda s6z konusu risklerden kaginmak i¢in kredi
veren kuruluslar az sayida giivenilir miisteriye kredi agmay1 tercih etmektedirler. Bu durum
finansal piyasalarda reel ekonomik faaliyetleri finanse edecek fon miktariin asir1 derecede
daralmasina yol agacaktir. Dolayisiyla asimetrik bilginin ortaya ¢ikardig: tehlikeler finansal
sistemin etkin ¢aligmasini engelleyerek kriz olasiliginin yiikselmesine neden olabilmektedir
(Miisliimov ve Aras, 2003).

2.6.Beklentiler Kanah

Para politikasinin ekonomiyi etkileme mekanizmalarindan biri de beklenti kanalidir. Beklenti
kanali uygulanan politikalarin gelecekte ekonomide yasanacak gelismelere iliskin ekonomik
birimlerin beklentilerinde olusturdugu degisimler araciligiyla calisir. Para politikasi
aracilifiyla uygulanan kararlar ekonomik birimlerin gelecege yonelik biiylime ve enflasyona
iliskin beklentileri farkli bi¢imlerde sekillendirir. Buna bagli olarak para politikasi
uygulamalar1 cari donemdeki iliretim ve tiikketim faaliyetlerini degisik bicimlerde etkiler.
Gergcekten de Merkez Bankasinin uygulayacagi gevsek ya da siki para politikast ¢esitli
bicimlerde iiretici ve tiiketicilerin beklentilerini etkileyerek reel ekonomi i¢in farkli sonuglar
dogurabilir. Bu durumda uygulanan politikanin niteliginden daha ¢ok ekonomik birimlerce
nasil algilandi1g1 6nem kazanur.

Merkez Bankasinin genislemeci para politikasi uygulamasi sonucunda faiz oranlariin diigmesi
neticesinde ekonominin canlanacagi beklentisine giren tiretici ve tiiketiciler gelecege giivenle
bakabilirler. Buna uygun olarak da iiretim ve tiiketimin artmasi1 sonucunda ekonomi canlanir
ve biiylime orani artar. Baska bir ifade ile para politikas1 araciligiyla ortaya gikabilecek
ekonomik canlanma yoniindeki beklentiler ve buna bagli olarak gelisen giiven artis1 toplam
talebi ve milli geliri arttirici yonde etki yapabilir. Merkez Bankalarinin genislemeci para
politikas1 uygulamalarin tercih ederken amagladiklari sonuglar da bu yondedir.
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3. VERILERIN ANALIZI

3.1.Duraganhik Analizleri

Zaman serilerinin kullanilabilmesi i¢in serilerin duragan olmasi gerekir. Dolayisiyla zaman
serilerinin tasimasi gereken en 6nemli 6zellik duraganliktir. Istatistiksel 6zellikleri zamana
gore degismiyorsa (beklenti, varyans, otokorelasyon) zaman serisinin duragan oldugu sdylenir.
Duraganlik analizleri, serinin duragan olup olmadigini 6l¢gmeye yaramaktadir. Serinin duragan
olmasi, zamanla degismeyen istatistiksel 6zelliklere sahip olmasi anlaminmi tasimaktadir.
Duragan olmayan dizilerle yapilan analizlerde soklarin kalicilig1 sonsuz olacaktir.

Eger bir zaman serisi duragansa, ortalamasi, varyansi ve kovaryansi zaman iginde degismez.
Baska bir ifadeyle bir zaman serisinin duragan olmasi, zaman i¢inde varyansin ve ortalamanin
sabit olmasi ve iki donem arasindaki ortak varyansi bu ortak varyansin hesaplandigi doneme
degil yalnizca iki donem arasindaki uzakliga bagli olan olasilikli bir siireci ifade etmektedir
(Gujarati, 2011, 713).

Ekonometrik modellemede en 6nemli asama, analiz edilen zaman serilerinin birim kok testleri
yoluyla entegrasyon diizenini belirlemektir. En yaygin uygulama alan1 bulan Dickey-Fuller
(DF), Philips-Peron (PP), Kwiatkowski-Phillips-Schmidt-Shin (KPSS) testlerinden uygun
olanin se¢imi, oncelikle analistin 6znel yargisina dayanir. Ekonometri, ekonomik degiskenlerin
ve bunlarin karsilikli iligkilerinin modellenmesi icin tek bir denklem veya ¢oklu denklemli
regresyon modelleri kullanir. Temel amag, zaman serisi denkleminin duraganlig1 veya ¢oklu
denklem modelleri durumunda dogrusal kombinasyonlarin duraganligidir. Pratikte s6z konusu
kosul saglanamamaktadir. Ciinkii ekonomik zaman serilerinin ¢ogu duragan degildir. Bu
nedenle, analitik model yapimi, entegrasyon sirasinin veya farklilasma sirasinin
tanimlanmasin1  gerektirir. Ekonomistler bunu belirlemek i¢in ¢ok cesitli yontemler
kullanmaktadirlar. En basit yontem, zaman serisi grafiklerinin degerlendirilmesidir. Zaman
serilerinin duragan dis1 olarak siiflandiriimasi durumunda, ilk farklari analiz edilir. Ik
farklarinin da zaman serileri duragan degilse, o zaman ikinci farklar1 analiz edilir. Ancak bu
yaklagim asir1 derecede risklidir. Bu yiizden, probleme resmi olarak yaklasmak ve istatistiki
testler kullanmak gerekir (Arltova ve Fedorova, 2016, 47-48).

3.2.Vektor Otoregresyon (VAR) Analizi

VAR yontemi, analize dahil edilen biitiin degiskenleri birlikte ele alarak, sistem biitiinliigi
icinde incelerken ayni zamanda kesin bir bigimde igsel ve digsal degisken ayrimi
yapmamaktadir. Ekonometrik modelin sekillendirilmesi asamasinda, modelin olusumuna etki
edecek kati bir iktisadi teorinin varligi kabul edilmezken ayn1 zamanda iktisat teorisinin 6ne
stirdigli varsayimlarin ve kisitlamalarin, modeli etkilemesine de izin verilmemektedir.
Dolayisiyla analize konu olan degiskenler arasinda bir 6n kisit s6z konusu olmaz. Bu durum
modelin kurulus asamasinda yapilabilecek biitiin varsayimlarin olumsuz etkilerini ortadan
kaldirmaktadir (Ozgen ve Giiloglu, 2004, 95).
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Her degiskenin bir diger degiskene bagli oldugu makroekonomik bir sistemde, bir ekonometrik
modelin yapisal bi¢cimini tanimlamak miimkiin degildir. Bu tanimlamay1 yapmak ig¢in ek
bilgiye ihtiyag¢ vardir. Geleneksel ekonometride bu bilgilerin mevcut oldugu varsayilmaktadir.
Ya da bazi degiskenlerin denklemlere dahil edilmedigi yontemler kullanilmaktadir. Ancak
VAR yonteminde ekonometrik analize dahil edilen biitiin degiskenlerin i¢sel (endojen) oldugu
varsayllmaktadir. Dolayisiyla VAR (p) fonksiyonu i¢in VAR yontemi, X vektoriiniin her bir
bileseni, p seviyesine kendi geciktirilmis degerlerine dogrusal olarak ve diger biitiin
degiskenlerin gecikmeli degerlerine p seviyesine kadar baglidir. Bu nedenle baslangi¢ noktasi,
ekonometrik modelin indirgenmis seklidir. Artik boyle bir modelde Granger Nedensellik
iligkisinin tespiti de kolay olacaktir. Dolayisiyla modern yaklagimlarda, VAR yontemi
ekonometrik zaman serilerini analiz etmek i¢in cok 6nemli bir rol {istlenmistir ( Kirchgassner
ve Wolters, 2007, 125-126).

3.3.Etki-Tepki Fonksiyonu Analizi

Etki-tepki analizi, degiskenlerin birinde meydana gelen sok veya yeniligin diger degiskenlerin
bir kism1 veya tiimii tizerindeki etkisini izlemek i¢in kullanilir. Etki- tepki analizinde amag,
sistemin bir soka verdigi tepkiyi gostermektir (Liietkepohl, 2005, 51).

Etki-tepki analizi, herhangi bir degiskene verilen sokun diger degiskenlerde meydana getirdigi
tepkilerin analizine yarayan bir yontemdir. Bu yontemle bir hata terimine verilecek sokun VAR
modeli lizerindeki etkisi Olclilmeye c¢alisilir. Sonugta degiskenler arasindaki iliski tespit
edilirken hangi degiskenin politika araci olarak kullanilacagi da ortaya ¢ikacaktir.

4. UYGULAMA

Bu ¢alisma Tiirkiye’de parasal ve reel ekonomi arasindaki etkilesimin temel niteliklerini ortaya
koymay1 amaclamaktadir. Calismada kullanilan degiskenler 2006:01-2019:12 déneminde
Tiirkiye ekonomisine ait verilerden olusmaktadir. Veriler TCMB EVDS’den alinmustir.
Degiskenler birim kok testleriyle analiz edilmis ve duragan olmadiklari gézlemlenmistir.
Degiskenlerin birinci dereceden farklar1 alindiginda serilerin duraganlastiklar tespit edilmistir.
Birinci farklar1 alinarak olusturulan seriler su sekildedir: DM1: Para Arzi, DFAIZKRE: Ticari
Kredilere Uygulanan Faiz Orani, DBIST: Borsa Istanbul 100 Endeksi, DKREDI: Toplam Kredi
Hacmi, DKUR: TUFE Bazli Reel Efektif Déviz Kuru, DTUFE: Tiiketici Fiyatlar1 Endeksi,
DSUE: Sanayi Uretim Endeksi

Seriler etki tepki analizine tabi tutulmustur. Analizlerden elde edilen sonuclar asagidaki
sekildedir.
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Response to Cholesky One S.D. (d.f. adjusted) Innovations +2 S.E.
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Grafik 1: Faiz orani kanalinin etki tepki fonksiyonlari

DFAIZKREDI’ de meydana gelen 1 standart sapmalik sok karsisinda DM1°de 2.déneme kadar
azalis, 2.donemden sonra artis, 4.donemden sonra artis etkisini yitirerek devam etmistir.

DM1’ de meydana gelen bir standart sapmalik sok karsisinda DFAIZKRE’ de 1.dénemden 2.
Doéneme kadar artis, 2.donemden 3.doneme kadar hizli bir azalis, 3.donmeden sonra artis
egilimine girerek yatay seyir izlemistir.

DM1’ de meydana gelen bir standart sapmalik sok karsisinda DSUE’ de 2.doneme kadar bir
azalis, 2.donemden sonra artis, 5.donemden sonra etkisini yitirerek yatay seyir izlemistir.
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Response to Cholesky One S.D. (d.f. adjusted) Innovations + 2 S.E.
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Grafik 2: Kredi kanalinin etki tepki fonksiyonlari

DFAIZKRE’ de meydana gelen 1 standart sapmalik sok karsisinda, DM1” de 2.déneme kadar
azalis, 2.donemden 4.déneme kadar artig, 5.donemden sonra yatay bir seyir izlemistir.

DKREDI’ de meydana gelen 1 standart sapmalik sok karsisinda DM1°de 2.déneme kadar artis,
2.dénemden 3.doneme kadar hizli bir azalig, 4.donemden sonra etkisini yavas yavas yitirerek
yatay seyir izlemistir.

DM1’ de meydana gelen 1 standart sapmalik sok karsisinda DFAIZKRE’ de 2.déneme kadar
artig, 2.donemden 3.doneme kadar azalis, 3.donemden sonra artis egilimine girerek etkisini
yitirmistir.

DKREDI’ de meydana gelen 1 standart sapmalik sok karsisinda DFAIZKRE’ de 3.déneme

kadar hizli bir artig, 3.donemden 4.doneme kadar azalis, 4.donemden sonra artig egilimini
siirdiirerek devam etmistir.
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Response of DM1 to DM1

Response of DM1 to DFAIZKRE

Response to Cholesky One S.D. (d.f. adjusted) Innovations + 2 S.E.
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Grafik 3: Varlik fiyatlari kanalinin etki tepki fonksiyonlari

DFAIZKRE’ de meydana gelen 1 standart sapmalik sok karsistnda DM1” de 2.doneme kadar
azalis, 2.donemden sonra artis egilimine girerek yatay seyir izlemistir.

DM1°de meydana gelen 1 standart sapmalik sok karsisinda DFAIZKRE’ de 2.doneme kadar
artlts, 2.donemden 3.doneme kadar azalis, 3.donemde tekrar artisa gecerek yatay seyir

izlemistir.

DBIST’ de meydana gelen 1 standart sapmalik sok karsisinda DFAIZKRE’ de 3.déneme kadar
azalig, 3.donemden 4.doneme kadar artig egilimine girerek yatay seyrine devam etmistir.

DM1’ de meydana gelen 1 standart sapmalik sok karsisinda DBIST” de 1.dénemden 2.déneme
kadar artis, 2.donemden 3.doneme kadar azalis, 3.donemden 4.doneme kadar artis egilimine

girerek yatay seyrine devam etmistir.
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to Cholesky One S.D. (d.f. adjusted) Innovations + 2 S.E.
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Grafik 4: Doviz kuru kanalinin etki tepki fonksiyonlari

DTUFE’ de meydana gelen 1 standart sapmalik sok karsisinda DM1° de 2.déneme kadar azalss,
2.donemden 3.doneme kadar artis, 4.donmeden sonra yatay seyir izlemistir.

DM1°de meydana gelen 1 standart sapmalik sok karsisinda DKUR’ da 3.déneme kadar artis,
3.donemden 4.doneme kadar artis egilimi yatay seyir, 5.donemden sonra etkisini yitirmistir.

DM1’ de meydana gelen 1 standart sapmalik sok karsisinda DTUFE’ de 2.déneme kadar hizli
bir artig, 2.donemden 4.doneme hizli bir azalig, 4.donemden sonra artis egilimine girerek yatay
seyir izlemistir.

5. SONUC

Etki tepki fonksiyonlarindan elde edilen sonuglara gore faiz orani kanalinin krediler araciligiyla
etki yarattig1 sOylenebilir. Para arzinin arttirilmasiyla faiz oranlarinin diismesi toplam kredi
hacmini arttirmakta ancak toplam kredi hacmindeki bu artigin iiretim seviyesi tizerinde uzun
vadeli bir etki olusturduguna dair herhangi bir sonuca ulasilamamuistir.
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Yine etki tepki fonksiyonlarindan elde edilen sonuglara gore kurlarin reel iiretim {izerindeki
etkisinin anlamsiz oldugu ancak kurlarin fiyatlar genel seviyesini etkiledigi sonucuna
ulasilmstir.

Ayrica analiz sonuglarindan varlik fiyatlar kanalinin ¢alistigina dair herhangi istatistiki bir veri
elde edilememistir.
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Okul 6ncesi egitimin ¢cocuk, ebeveyn ve okul arasindaki iletigsimin, cocugun
okulla olan iligkisini etkiledigi goriilmiistiir. Buna paralel olarak ¢ocugun
okula olan bagimliligi, basarisi gibi uzun vadeli tiim etkilerin okul-ebeveyn
arasindaki iligki ile dogru orantili oldugu goézlenmistir. Ebeveynler icinse,
okulla olan iletisimin siireklilik saglanmasi, ¢ocuklariyla daha fazla zaman
gecirip en Oonemli siire¢ olan okul 6ncesi egitim donemlerinde birebir iletisim
halinde kalarak ¢ocuklartyla olan ikili iliskilerin gelismesine olanak
saglamistir. Tim bu iletisim aginin gelismesi icin okul Oncesi egitim
kurumlarinda da okul-aile birlikleri olusturulup okul-ebeveyn-cocuk
arasindaki iletigimin giiclendirildigi belirlenmistir.
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Okul ve Aile iletisimi: Okul Oncesi Egitim ve Ebeveyn... OKTAY

GIRIS

Cocuklarin ilk 6gretmenleri ebeveynleridir. Okula baslayana kadar gecen siiregte ¢ocuklarinin
her tirli gelisim ve egitimlerinden sorumludurlar. Cocuklar1 okula basladiginda bu
sorumluluklar1 6gretmenlerle paylasirlar. Ailelerin ¢ocuklarimin egitimi konusunda sahip
olduklar1 sorumluluklari, okul 6ncesi egitimde planli okul-ebeveyn iletisimi ile siirekli ve etkin
hale getirilebilir. Cocuklarin egitiminde okul, aile, 6gretmen ve egitim sistemi gibi degisik
faktorler etkili olmaktadir. Okul ve aile arasindaki iletisimin eksik olmas1 veya yeterli diizeyde
olmamasi Ggrencilerin egitimini olumsuz yonde etkilemektedir. Bu durum o6grencilerde
basarinin diismesi, kiigiik yaslardan itibaren zararl aliskanliklarin edinilmesi, okuldan soguma
gibi sikintil1 durumlara neden olabilmektedir.

Bu calismada okul oncesi egitimde ebeveyn-okul iletisimi, ¢ocuk-ebeveyn ve Ogretmen
arasindaki etkili iletisimin egitim siirecine katkis1 lizerine bilgiler verilmistir.

1.0KUL VE AILE ILETIiSiMi

Insanlar sosyal birer varlik olduklari igin, icinde bulundugu topluma ayak uydurmak
zorundadirlar. Bu ise kesinlikle iletisimle saglanmaktadir. Bireyler, anne karnindan baglayarak
dis diinya ile siirekli iletisim ve etkilesim halinde bulunmaktadirlar. iletisim sayesinde hayati
ogrenmekte ve sosyal yasamin etkili bir pargasi olabilmektedirler. Tam tersi durumda
cevresiyle etkili bir iletisim kuramayan bireyler hayattan soyutlanmakta toplum tarafindan
kabul gérememektedirler. Cocuklariyla ilk iletisim kuran ve onlar1 hayata hazirlayan kisiler
anne-babalar1 yani velileridir. Sokrates’in dedigi gibi ‘‘Cocuklarin ilk ve en etkili 6gretmenleri
anne-babalaridir.”’Ozellikle okul éncesi ddnemde, anne-babalarin ¢ocuklarma yénelik ilgi ve
tutumlari, onlarla iletisim sekilleri, cocuklarina verdikleri egitim, ¢ocuklarin kisilik gelisimini
etkilemektedir. Kisilik gelisiminde kritik donem olan okul 6ncesi donem basariyla atlatildig:
takdirde, ilerleyen donemler basariyla atlatilabilmektedir. Aileler, ¢ocuklarinin toplumsal
hayata uyum saglamalar1 i¢in 6n kosul becerileri kazandirarak ve kisilik gelisimine katki
saglayarak okula gondermektedirler. Yalniz su var ki veliler ¢ocuklarini okula géonderdikten
sonra asla onlarla iletisimini koparmamali, kendileri de egitim sisteminin birer parcasi olarak
olmalidirlar. Celenk (2001: 30) ‘in yaptig1 bir arastirmaya gore Ogretmenlerin; “okul ile
isbirligi i¢inde ¢ocugu ile ilgilenen velilerin okul basarisini olumlu yonde etkiledigi, ¢ocugu
yanlis bir yonlendirmeden korumak, 6gretmen-aile ¢eligkisini onlemek amaciyla velilerin okul
tarafindan egitilmelerinin gerekli oldugu” goriisiinde olduklar1 saptanmistir. Cocuklarin
egitiminde okul, aile, 6gretmen ve egitim sistemi gibi degisik faktorler etkili olmaktadir. Okul
ve aile arasindaki iletisimin eksik olmas1 veya yeterli diizeyde olmamasi 6grencilerin egitimini
olumsuz yonde etkilemektedir. Bu durum 6grencilerde basarinin diismesi, kiigiik yaslardan
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itibaren zararli aligkanliklarin edinilmesi, okuldan soguma gibi sikintili durumlara neden
olabilmektedir.

Okul ve aile iletisiminde etkili iletisimin olusabilmesi i¢in okulun aileden ve ailenin de okuldan
beklentilerinin ¢ok acik ve net bir sekilde belirlenmesi, 6gretmenlerle velilerin bas basa
goriismelerine olanak saglayacak zaman ve mekan diizenlemelerinin yapilmasi, okul
yoneticileri ve 6gretmenlerin diizenli araliklarla veli toplantilar1 yapmasi ve sosyal etkinlikler
diizenlemesi, okulun herhangi bir problemi oldugunda velilerin de konuyu sahiplenerek, bu
problemi ¢d6zmeye yonelik ¢aligmalarda bulunmasi, okul yonetimine velilerin de aktif olarak
katilmalarinin saglanmasi gerekmektedir. Okul aile arasindaki iletisimi arttirabilmek igin
posta, telefon, internet, dergiler, gazeteler ve benzeri gibi bir¢ok iletisim araglarindan
yararlanilmalidir. Ailelerin, okulda gerceklestirilen degisik etkinliklerden ve g¢ocuklarinin
okuldaki performansindan haberdar edilmesi gerekmektedir.?

1.1.0gretmen-Cocuk fletisimi

Okul ¢ag1 cocugun aile yuvasindan disar1 ¢ikip diinyaya agildigi toplumsal ¢evreye katildigi
ilk yerlerden biridir. Okula gelene kadar, cocugun diinyasinda anne-baba birinci rol modelken;
okul hayatina baslamayla birlikte, 6gretmen anne babanin yerini alacaktir. Bu noktadan
hareketle, 6grencilerinizle iyi iliskiler kurmaya 6zen gostermeliyiz. Clinkii &grencilerin
ogretmenlerini sevmeleri ile derslerinde ki basarinin arasinda anlamli bir iliski bulunmaktadir.
Egitim amaglarina ulasilmasi agisindan derste 6grenilenler kadar d6grencilerle kurulacak olan
iliskilerde 5nem kazanmaktadir. Ogretmenler olarak, grencilere karsi gosterecegimiz tutum
ve davraniglarinda kuracagimiz iletisim bigiminde birtakim hususlara dikkat etmemiz
gerekmektedir. Ogrencilerimizin hatali yonleri olabilir. Bu hatalara dayali olarak 6grenciye
tahammiil etmek zor olabilir. Ancak 6grencinin size karsi yansitmig oldugu kisiligi kabul
ettiginizde sizleri dinlerler. Eger 6grencilerinize yonelik elestirileriniz varsa ve hatalarini
diizeltmeye yonelik ¢abalarinizda, onlara yonelik kuracagimin en etkili iletisim yolu mutlaka
onlarin olumlu davranislarini, olumlu yonlerini, ozelliklerini fark ederek, vurgulamak
olmalidir. Ogrencilerinizin suglari, hatalar1 ne olursa olsun smif veya herhangi bir topluluk
oniinde onlari utandirdigimizda veya teshir ettigimizde aramizda kurulu olan kopriileri
yikabiliriz. Bu nedenle bu hususlara dikkat etmeli, 6grencilerimizi uyarmamiz gereken noktalar
olursa bunlar1 birebir paylasmaliyiz. Unutmayalim ki 6gretmenlerimizin asil gorevleri
ogrencilerin hatalarim1 yakalamak degil dogrularmi yakalamaktir. Ogrencilerinize bize ve
arkadaslarma yardimci olabilecekleri firsatlar yaratmak, onlarla sosyal iletisim kurmayi
onemsemek ve arkadaslar1 ile aralarinda kuracaklari sosyal iliskileri tesvik etmek
gerekir. Boylece 6grencilerinize kendisinin énemli oldugunu hissettirmis olup ayn1 zamanda
kendisine olan giivenini de kazanmasini saglariz. Biitiin insanlar soyleyeceklerinin énemli ve
kendilerine 6zgii olduguna inanirlar. Bu sebeple &grencilerimizin sdylediklerini dinleyin ve
hatta ona kendi soylediklerini geri bildirimlerde bulunarak tekrarlayin. Boylece anlamig

! Ahi Evran Universitesi Sosyal Bilimler Enstitiisii Dergisi Y.2015, C.1, S.2, 5.69-82
2 Bilgin Bagaran Adak,Ticaret ve Sanayi Odas1 {OO Rehber Ogretmeni
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oldugunuzu agikga belirtmis olursunuz. Bu iletisim sonunda onlarinda sizin sdylediklerinize
onem verme ihtimalleri artar. Cocuklar gelisimlerinin geregi olarak pek ¢ok seyi eksik ve hatali
yapabilirler. Bu durum hem gelisimin hem de egitimin dogas1 geregidir. Eger onlardan her seyi
dogru yapmalarimi beklersen egitimin mantigina aykiri bir istekte bulunmus oluruz. Bazi
cocuklar ozellikle zor gocuk olabilir. Ancak cocuklar hangi davraniglarda bulunurlarsa
bulunsunlar onlarin kalict kisilik 6zelliklerine yonelik, hakaret ve lakaplarda bulunmamaliyiz.
Sen kalin kafalisin, geri zekali musin, salak vb. ifadeler ¢ocuklarimizin kalici kisilik
oOzelliklerine yonelik olarak soylenmis ifadelerdir. Bu durum tiim c¢ocuklar1 olumsuz
etkileyecektir. Bu tarz ifadeler ¢ocuklarin kendilerine olan 6z saygilarinin diismesine,
akademik basarisizligin artmasina ve sosyal iliskilerinde bozulmaya yol agar. Ayrica gocugun
ogretmene karsi duydugu saygi ve sevginin azalmasina da neden olur. Tim bu durumlar
ogretmen ve 6grenci arasindaki etkili iletisimi olumsuz etkileyeceginden egitimin kalitesini de
olumsuz etkileyecektir.?

1.2.Ebeveyn-Cocuk-Ogretmen Arasindaki Iletisim

Ogretmenin cocuklardan beklentisi ile birlikte sizin de ¢ocugunuzdan beklentiniz 6gretmeni
yonlendirmede 6nemli bir faktordiir. Cocuklarin okula baslamas: ile belirgin bir sekilde hem
akademik hem de sosyal gelisimleri hiz kazanir. Bu siirecte ¢ocuga destek veren ilk yetiskin de
ogretmendir. Ebeveyn 6gretmen iliskisi zaman zaman karmasik bir hal alabilse de, aslinda belli
bir ¢ergeve icerisinde siirekliligi olmasi gereken bir durumdur. Bu iletisim saglikli bir sekilde
ilerleyebilmesi i¢in bazi noktalara dikkat edilmesi gerekir.

Ebeveynlerin hem ¢ocuklarindan hem de okuldan beklentilerini net bir sekilde belirlemesi
gerekir. Ogretmen ile okul siiresince yapilacak is birligi cocugun hem akademik hem de kisilik
gelisimi agisindan ¢ok onemlidir. Fakat bunu ¢ocuga fark ettirmeden ve saglikli bir sekilde
organize edebilmek i¢cin neler yapilabilir. Ozellikle akademik siire¢ dncesinde yani daha gok
okul 6ncesi donemde ¢ocuklarinizin ne sekilde 6grendigini, isitsel mi, dokunsal mi1, gérsel mi
iliski kurdugunu ve dikkat siiresi gibi teknik konularda bilgi sahibi olmaya ¢alisin. Bu ilkokul
ile birlikte tiim okul siiresince hem dgretmeni bilgilendirme hem de ¢ocuga d6dev yaptirabilme
konusunda isinizi ¢cok kolaylastiracaktir. Bu konu aslinda ebeveyn 6gretmen iligkisi agisindan
en zor alandir ¢linkii zaten giin icerisinde yogun bir program ile ¢ocuklar1 egitmeye calisan
ogretmenlerin giin sonunda ya da hafta sonlar1 ebeveynler ile goriismeye pek sabri ve
tahammiilii kalmayabilir. Bu 6gretmenler agisindan oldukc¢a anlasilir bir noktadir. Ebeveynler
acisindan ise 6gretmen ile iletisim kurabilmek giinliik rutinler i¢inde kii¢iik zamanlar yaratmak
ile miimkiin olabilir. Cocugu okula birakirken ya da alirken 6gretmen ile goriismek gibi. Bu
noktada baska bir oneri de bunu 6gretmen ile agik ve net bir sekilde konugmaktir. Yani
ogretmenin giinliik programi igerisinde uygun oldugu zamanlar ne zamanlar ve hangi
vakitlerde sakin ve saglikli bir goriisme yapilabilir bunlarin beraber tespit edilebilmesi
onemlidir. Bu agik iletisim seklinin gerektirdigi bir tarzdir. Cocugun gelisimi acisindan
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ogretmen Oncelikli kaynak gibi goriinse de aslinda elinizdeki en 6nemli ve Oncelikli kaynak
cocugun kendisidir. Bu sebeple c¢ocuk ile tiim iletisim kanallarmizin agik olmasi ve
cocugunuzla konusabilmeniz ©6nemlidir. Okuldaki sorunlar, yasadigi yeni heyecanlar,
ogrendikleri ya da onu zorlayan seyleri mutlaka konusmali ve olaylari ¢gocugunuzun goéziinden
gorebilmeyi 6grenmeniz énemlidir. Ebeveyn — 6gretmen iligkisi bazen agik bazen de ¢ocuga
fark ettirmeden kurulabilse de son noktada is birligi yapilmasi gereken kisi ¢ocuktur. Ebeveyn
Ogretmen is birligi siirekli iletisim kanallarinin agik olmasini ve her iki tarafinda paylasimeci
olmasi ile miimkiin olur. Akademik gelisim okul siliresince hem 6gretmenlerin hem de velilerin
onceligi gibi goriinse de aslinda su her zaman hatirlanmalidir ki, mutlu ¢ocuklar daha ¢abuk ve
severek Ogrenirler. Bu noktada hem ebeveynler hem de 6gretmenler ¢ocuklarin akademik
stireglerini takip ettikleri kadar psikolojik stireglerini de takip etmeli ve bu konuda da stirekli
irtibat halinde olmalidir. Sinifta yasanmis evden bagimsiz bir olay ya da evde yasanmis okulla
ilgili olamayan bir olay ¢ocugun tiim 6grenme, sosyallesme ve bilissel siireglerini etkileyebilir.
Aslinda ¢ocugun gelisiminde higbir alan birbirinden tamamen bagimsiz degildir. Cocuklar
egitim hayatina baglamalari ile birlikte giinlerinin en verimli saatlerini okulda gecirirler. Bu
sebeple okulda gecirilen zaman ve kazanilan tecriibeler asla kiiglimsenmemeli ve siireg siirekli
takip altinda tutulmalidir. Cocukla kol kola, beraberce ve onu destekleyerek okul siirecine
destek verilirse ¢ocuk hi¢ bir zaman takip ediliyormus hissine kapilmaz, tlizerinde baski
hissetmeden akademik ve sosyal bir gelisim gosterebilir.

Egitim siiresince temel iletisim ebeveyn ve Ogretmen arasindaymis gibi goriinse de aslinda
saglikli bir ¢ocuk gelisimi ve akademik ilerleme i¢in iletisimin ‘Ebeveyn-gocuk-ogretmen”
arasinda olmasi gerekir. Bu iiggenin her bir kenar1 6nemli ve degerlidir. Herkesin birbirini
anlamaya hevesli ve acik iletisim halinde olmasi bir biitiin olarak Oonem arz eder. Bu
kenarlardan birinin zayif olmasi cocugun egitim siirecini olumsuz manada etkileyecektir.

2.0KUL ONCESIi EGITIMDE OKUL-AILE iLETIiSiMi

Okul ve ev ortaminin degerleri, disiplin yontemleri, tutumlar1 birbirinden ne kadar farkli olursa
cocuklar o derecede tutarsizlik yasarlar. Bu durum ise onlarin gelisimlerini olumsuz yonde
etkileyecektir. Bu nedenle ¢ocuklarin i¢inde yasadigi bu iki ortam birbirini ¢ok iyi tanimalidir.
Ogretmen aileye uygulanan egitim programi ve okul hakkinda detayl bilgi vermeli, cocugun
gelisimi ile ilgili distlindiiklerini aile ile diizenli araliklarla paylagsmalidir. Ayrica d6gretmen
ailenin okulda yapilan ¢alismalar1 evde hangi yonlerden destekleyebilecekleri konusunda
yonlendirici olmalidir. Okulun bagsladig: ilk giinlerinde aileleri daha yakindan tanimak, ilgi
alanlarin1 6grenmek, sinifta bunlar1 paylagsmak isteyip istemeyeceklerini tespit etmek amaciyla
birka¢ sorudan olusan bir form hazirlayip, ailelerden bunu doldurmalarimi isteyebilirsiniz.
Okuldan Veliye, Veliden Okula iletisim iki y&nlii oldugunda sagliklidir. Bu okul &ncesi egitim
icin de gecerli bir kuraldir. Okuldan veliye oldugu gibi veliden de okula bilgiler aktariimali,
paylagimlar yapilmalidir. Buna imkan veren ortamlar1 hazirlamada ise size gorevler
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diismektedir. Sadece bir sorun oldugunda degil; ¢cocuk olumlu bir sey yaptiginda, dnemli bir
gelisim gosterdiginde bireysel goriismeler ya da yazigsmalar araciliiyla bunlar karsilikli olarak
paylasilmalidir.

Her ¢ocuk i¢in bir iletisim defteri olusturabilirsiniz. Bdylelikle hem siz, hem de veli paylasmak
istediklerini buraya yazabilir. Bu defter her gilin gotiiriiliip, getirtilebilir. Bugilin Ege
arkadaslariyla birlikte legolar1 kullanarak bir uzay istasyonu yapti. Ege calisma sirasinda
oldukca dikkatli ve sabirliydi. Arkadaslan ile isbirligi icinde ¢ok giizel ¢aligtilar. Sonunda
ortaya ¢ikan iirtinden her biri ¢ok mutluydu. Smiftaki diger arkadaslarinin da 6vgiisiinii almak
Ege'yi ¢ok mutlu etti. Her ne kadar her cocuk i¢in kisisel notlar hazirlamak zor olsa da, aileler
cocuklarima 06zgii notlar aldiklarinda 6nemsendiklerini ve Ogretmen ile isbirligi iginde
calistiklarini hissederler. Ogretmen smif disinda yer alan duyuru panolarimi kullanarak aileleri
haberdar etmek istedigi konulari bu panolara yazabilir. Cocuklarint okula getirirken ya da
okuldan alirken, aileler bu notlar1 okuyup, sinif igindeki gelismelerden haberdar olabilirler. Bu
sayede birebir goriismeler yapilamasa da aileler bilgilendirilmis olur. Ayn1 sekilde veliler de
kendi notlarini buraya ilistirebilirler. Evde okumalar1 igin ailelere kitaplar 6nerilebilir, hafta
sonlar1 ¢ocuklariyla beraber uygulayabilecekleri aktivite Onerileri hazirlanabilir. Velilerden
bunlara iligkin geri bildirimler alinabilir ve bu geribildirimler dogrultusunda farkli 6neriler
gelistirilebilir. Ogretmen c¢ocuklarin okulda yaptiklar1 kitaplari, resimleri, ya da diger
caligmalar1 eve gotiirmelerine izin verebilir.

Bu sayede aileler cocuklarin okulda yaptiklar1 calismalar hakkinda bilgi sahibi olabilir,
cocuklarinin becerilerinin gelisimini daha yakindan takip edebilirler. Ayn1 sekilde ¢ocuklarin
evde yaptiklar1 calismalardan Ornekler smifa gonderilebilir. Ogretmen de bunlari diger
cocuklar ile paylagabilir. Ailelere haftalik ya da aylik biiltenler gonderilerek ev ile okul
arasinda bir bilgi ag1 olusturulabilir. Biiltenler sayesinde aileler, 6gretmenin ¢ocuklarindan ne
bekledigini 6grenir, sinif iginde cocuklarmin yaptiklarindan haberdar olur. Ogretmen sinifta
yapilan projelerin, ¢aligmalarin amaglarini ailelerle paylasabilir. Sinifta yapilan etkinlikler ve
projeler ile egitim programin hedefleri arasindaki baglantiy: ailelere agiklayabilir.®

2.1. Kres-Ebeveyn Tletisimi

Her egitim kademesinde 6grenci ile ilgili bilgi almak, onu tanimak ve gelisiminde anne baba
ile igbirligi yapmak agisindan “veli goriismeleri” son derece 6nemlidir. Ogretmenin bu konuda
aile ile 1yi iliskiler gelistirmek i¢in ¢aba harcamasi ve veli goriismelerinden gereken yarari
saglamas1 beklenir. Veli goriigmelerinde temel yaklasim “cocugun gelisimi ve uyumu
konusunda nasil isbirligi yapabiliriz?” genel sorusu gercevesinde bigimlendirilmelidir. Bu
igbirligi once veli ile smf Ogretmeni arasinda kurulur, giderek uzman, yonetici, diger
ogretmenler ve ailedeki diger kisilerin katilimiyla genisler. Anne-babalarin okul yillarina ait
anilari, okula karsi tutumlarimi etkiler. Eger bu anilar iyi degilse iliski kurmakta giicliikler
ortaya ¢ikabilir. Bu giicliikler, ancak 6gretmenin ¢cocugun iyiligi i¢in ¢alistigini anne-babanin
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kabul etmesiyle ortadan kalkar. Onemli rol dgretmene diismektedir. Anne-babanin sosyal,
ckonomik ve kiiltiirel diizeyi iliskiyi diizenleyen etmenlerdendir. Anne-babalar ¢ocuklari i¢in
iyl seyler duymak isterler. Bu nedenle goriismeye daima ¢ocuklar konusunda iyi haberlerle
baslamak iliskiyi olumlu yonde etkileyecektir. Anne babaya; O0gretmenin cocuklart ile
ilgilendigini hissettirmesi 6nemlidir. Okulda ¢ocugun yaptig: igleri ara sira eve gotiirmesine
izin verilmelidir. Bunlar anne-babayr mutlu kilacaktir. Anne-baba okula geldiginde daima
giiler yiizle karsilanmali ve ¢ocuklar1 konusunda yanlig davraniglart varsa bunlar yiizlerine
vurulmamalidir. Okul-aile iligkilerinde velilerde goriilen baz1 genel tutumlar s6z konusudur.
Ogretmenin bu tutumlar1 fark ederek iliskinin olumsuz yonde gelismesini Onleyici bir
yaklasimi benimsemesi gereklidir. Veli goriigmelerinde rehberlik anlayisina ¢ok ters bir
uygulama ne yazik ki bir ¢ok okulda “veli toplantilar1” ad1 altinda siiriiyor. Veli toplantilarina
giderken hangi anne-baba sikilmaz, kaygilanmaz, gerginlik duymaz? Nedeni nedir? Birgok
okulda uygulama soyledir: Veliler bir sinifa toplanir, ¢ocuklarinin siralarina oturtulur ve
ogretmenler 6grencinin ismini okuyunca veli ayaga kalkar ve “sugla yargilanir” Veli, biitiin
diger velilerin huzurunda ¢ocugu ile ilgili sikayetleri dinlemek zorun da kalir. Cok az veli bu
yargilanmadan “g6gsii kabararak™ ¢ikar. Gergek su ki ¢ogu veli bu toplantidan orselenmis bir
halde ¢ikar ve bunun acisin1 da evde ¢ocuktan ¢ikarir. Veliler kim bilir kag kez bu olumsuz
yasantiylr yasamamak icin veli toplantisina gitmemis ya da biiyiik bir gerginlikle gitmistir?
Peki veli toplantilari nasil olmalidir? Kuskusuz farkli uygulamalar yapan okullar vardir. Burada
bir alternatif olarak sdyle bir yol 6nerilebilir: Veliler sinifa, ya da bir salona toplandiktan sonra
okul miidiirii ve 6gretmen Once genel agiklamalar ile okulun velilerden beklentilerini ortaya
koyar ve velilerin okuldan beklentilerini sylemelerine firsat verir. Alinacak bazi kararlar varsa
velilerin birbirleriyle konusup etkilesip bir sonuca varabileceklerini belirterek bunun igin
uygun bir ortam hazirlanir. Bu amagla velilere ¢ay i¢ip konusabilecekleri (ayn1 sinifta veya
bagka bir salonda) bir yer gosterilir. Veliler ¢ay i¢ip birbirleriyle sohbet ederken, her veli sirayla
ogretmenin masasina gelip ¢ocugu hakkinda kisa gériismeleri yapar, bilgi alir. Boylece ¢ocugu
hakkindaki durumu bir mahkeme salonu gibi, herkesin huzurunda degil, sadece kendisi
ogrenmis olur. Bu yaklasim velilerin rahatlamalarmi saglayabilecegi gibi birbirleriyle
etkilesimlerine firsat verir, okula kars1 yapici Onerilerin, igbirliginin geligsmesi i¢in uygun bir
ortam yaratir. Bu ¢ay-pasta ikraminin ayakta ve velilerin hareketli bir durumda, etkilesimlerini
saglayacak bir sekilde olmasi tercih edilir. Dlizenlemede velilerin goriis ve katkilar1 alinabilir.
Bu uygulama degistirilebilir, daha iyi uygulamalar gergeklestirilebilir. Onemli olan veli
toplantilarinda veliyi rahatsiz eden durumlarin ortadan kaldirilarak veli toplantilarinit daha
olumlu ve daha islevsel hale getirmektir. Yabanci iilkelerde 6gretmenin veli ile gorligmesinde
cocuk da hazir bulunur. Bu, yine rehberlik ve psikolojik danigma ilkeleri agisindan gerekli bir
kosuldur. Ciinkii iki kisinin, yanlarinda olmayan {i¢iincii kisi hakkinda konusmas: etik kurallar
acisindan dogru degildir. Ancak boyle iiglii bir goriismede son derece 6zenli, olumlu ve yapici
davranmak ¢ok onemlidir. Elestirilerin de suglayici ve savunma yaratic1 bi¢imde olmamasi
gerekir. Boyle bir goriismede ilgili ti¢ taraf da bir arada bulunacagi i¢in beklentiler daha agik
olarak ortaya konulup isbirligi yapilabilir. Eger 6gretmen bu goériismeyi hicbir tarafi rencide
etmeden yapma konusunda kendine giiveniyorsa uygulayabilir. Ancak O6gretmenlerin bu
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konuda yetistirilmeleri, psikolojik danigsma uzmanlarindan miisavirlik destegi almalar1 uygun
olur.®

Kres ve ebeveyn iletisiminde kreslerde ¢esitli iletisim plan1 uygulanmaktadir. Ornegin; Egitim-
ogretimin saglikli ve etkin olarak isleyebilmesi ancak okul-6grenci-veli birlikteligi ile
miimkiindiir. Ogrencilerimizin basarilarm yiikseltmek, gelismelerini sizlere aktarabilmek ve
gereken Onlemleri almak ig¢in, yil i¢inde diizenlenen bireysel veli toplantilarimizdaki
paylagimlarimiz bizler i¢in ¢ok 6nemlidir. Dénem ortalarinda, anne ve baba ile birlikte yapilan
bireysel veli toplantilarinda yas gruplarina gore olusturulan rehberlik degerlendirme raporlari
ve cocuklarimizin bireysel gelisimi ile ilgili detaylar veli ile paylasilir. Ayrica her donem
diizenlenen genel veli toplantilarinda okulun egitim anlayisi, genel sinif ¢alismalar1 ve brang
derslerimizle ilgili aktarimlar yapilir. Ogrencilerin gelisim siireglerinin daha yakindan takip
edilebilmesi amaci ile belirli araliklarla “Gelisim-Gozlem ve Degerlendirme Raporlar1”
velilerimize gonderilir. Y1l i¢inde ¢ocuklarimizin gelisim siireclerinde velilerimize daha
faydali olabilmek i¢in her seferinde farkli konularin ele alindig1 goriis ve diisiincelerin aileler
tarafindan rahatca paylasildigi seminerler ve anne-baba okulu programlari diizenlenmektedir.
Her ayin ilk giinii egitim programi ve yemek listesi e-posta ile sizlere ulastirilir. Amacimiz;
sorun yasanmadan Once veya sorun varsa tanimlayip en kisa siirede kaliteli bir yaklagimla
¢oziimii uygulamak icin veliler ile saglikli bir iletisim kurabilmektir.’

2.2. Kres-Ebeveyn Iletisiminin Cocuk Uzerindeki Etkisi

Cocugun bedensel, biligsel, duygusal ve sosyal gelisimini saglamak, ayn1 zamanda uyumlu ve
etkin bir yagam siirmesi i¢in gerekli olan temelleri saglikli bir sekilde olusturmaktir. Bdylece
cocugun dogustan getirdigi yetenek ve kisilik 6zellikleri gelistirilerek kendini gerceklestirmesi
saglanir.® Cocugun 0-3 yas donemini kapsayan ilk egitimi aile i¢inde baslar. Ailenin yapist,
sosyal-ekonomik diizeyi, psikolojik-sosyal-kiiltiirel etkinlikleri gocuklari olumlu veya olumsuz
etkilemektedir. Ailenin egitim anlayisi, cocuktan ve okuldan beklentileri cocugun gelismesine
biiylik 6lciide yansir. Cocugun gelecekteki kisisel 6zellikleri, basarisi, iliskilerindeki davranis
tarzi, yaraticiligl erken ¢ocukluk dénemindeki egitimine biiyiik dlclide baglidir. Okul ailede
goriilen duygusal ve sosyal-kiiltiirel yoksunluklar1 bir dlgiide telafi edilebilir. °Baz1 ¢alisan
annelerin okul Oncesi egitimine alternatif olarak segecekleri yasl bir aile biiyiigiiniin veya
hizmetli olarak bir bakicinin gbézetimine verdikleri ¢ocuk ¢ogu kez ehli olmayan ellerde
biiyiitiilmekte veya yalnizliga itilmektedir. Hatta baz1 durumlarda ¢ocuk kardesleriyle yalniz
birakilip sokaklarda biiyiimektedir. Burada cocugun can giivenligi ve saghg da so6z
konusudur!®. Okul 6ncesi egitimi sadece galisan annelerin ¢ocuklarma degil tiim ¢ocuklarin

6 Yesilyaprak, Binnur (2006). Egitimde Rehberlik Hizmetleri (14. Bask1), Nobel Yaylari, Ankara

7 www. kumlukres.com

8 Bilir, S. (1993) "Okuléncesi Egitimin Onemi ve Yararlar" 1. Okuloncesi Egitim Sempozyumu, Ankara

9 Cetinsoylu, N.A. (1998) '.'Tki Farkli Sosyal~ Cevrede Okuloncesi Egitim Kurumlarina Giden Cocuklarin Anne- Babalarinin Okuldncesi
Egitimden Beklentilerinin Incelenmesi, M.U Yaymlanmamus Yiiksek Lisans Tezi

10 Kagitgibast, C. (1981) Cocugun Degeri. Gozlem Matbaacilik,
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egitimi ve gelisimsel ihtiyaglarina cevap verme durumundadir. Ailenin egitim seviyesi yliksek
oldugu ve c¢alismadigi durumlarda da c¢ocuklarin kendi yasitlariyla birlikte olup
oynayabilecekleri ortamlar yine okul oncesi egitimi ¢ercevesinde gerceklesebilir. Bu ortamda
edinecegi toplumsal davranis kaliplari, aligkanliklar ve tutumlar onu yetiskin olarak uyumlu
yasantiya hazirlayacaktir!!. Avrupa Cocuk Haklar1 Sdzlesmesi ¢ocuklarin sosyal-ekonomik ve
kiiltiir seviyeleri farkli ailelerde biiyliyen cocuklar arasinda meydana gelen gelisim
farkliliklarinin asgari seviyeye indirilmesini yani esit firsat saglanmasini yasal olarak kabul
etmistir. Buna gore toplumumuzun her kesimindeki ¢ocuklarin potansiyel yeteneklerini en {ist
seviyede gelistirme imkanini yaratmak zorundayiz. Bunu saglamak i¢in ¢ocugun gevresinin
desteklenmesi, uyaricilar bakimindan zenginlestirilmesi gereklidir.> Kurumlarda uygulanan
yonetim, okul aile isbirligi, ogretmen-cocuk iligkileri ¢agdas egitim anlayis1 kapsamina
girmektedir. Giinliik program akis1 i¢inde ¢ocuklarin kisisel gereksinmelerine gore cevap
verebilme esnekligi yine egitimsel degerler arasinda goriilmektedir. Ayrica her 6grencinin
birey olarak ele alinmasi ve dzel egitim ihtiyaclarinin belirlenmesi dikkate alinmalidir. 3

SONUC

Okul ve aileler karsilikli olarak samimiyet, hosgdrii, sevgi, saygi, giiven gibi olumlu duygulara
sahip olarak, 6grencilerin yetenekleri dogrultusunda gelisimlerini en iist seviyeye tasimak icin
birlikte calismalidir. Okul basarisinin 6n  kosulunun okul-aile dayanismasi oldugu
unutulmamalidir. Bu anlamda okul aile iletisimi 6n planda tutulmali ve ¢ocugun okula ve
ogretmenlerine olan siirdiiriilebilen bagimlilig: etkili iletisim ile saglanmalidir. Aile ve okul
cocugu ayni dogrultuda ve ayn1 zamanda desteklediklerinde gelisimleri cok daha saglikli olur.
Bu anlamda diizenli araliklarla veli toplantilarinin diizenlenmesi, velilerin yapilan
etkinliklerden haberdar edilmesi, veli ziyaretlerinden rahatsizik duyulmamasi, ¢ocugun
gelisiminin diizenli olarak takip edilmesi ve velilere bildirilmesi 6nemlidir. Velinin ilgisiz ve
duyarsiz olmas1 gibi aile 6zellikleri ve tutumlarinin okul-aile iletisimini ve aile katilimini
olumsuz etkileyebilmektedir. Ogretmen-veli iletisiminin yaninda égretmen-gocuk iletisimi de
cocugun saglikli bir birey olarak gelisimi i¢in dnemlidir.

Iletisimin egitim alaninda, &zellikle ilk basamak olan kres c¢aginda veli-6gretmen-dgrenci
arasinda giiclenerek ilerlemesi, ilerisi i¢in Ozgiiven sahibi, ne istedigini bilen, ailesi ve
cevresiyle iyi iliskiler kurabilecek, mesleki ve sosyal alanda basarili birey yetistirilmesinde
onemi oldukg¢a biiyiiktiir. Bu anlamda karsilikli kurulan iletisimin aginin gelistirilip
sirdiiriilebilen bir yap1 halinde ilerlemesi i¢cin 6z verili olunmasina dikkat edilmesi
gerekmektedir.

11 Bekman, S. (1991) "Erken Cocukluk Egitimine Duyulan Gereksinim ve Tiirkiye'de Erken Cocukluk Egitime Genel Bakis" Okul Oncesi
Egitim Dergisi Say1 42
12 Oktay, A ,(1992) "Cocuk Haklar1 S6zlesmesi ve Okuloncesi Egitimi" Yapa 8. Okuloncesi

13 Demirel. O. (1989) Ulkemizde Okuloncesi Cagdaki Cocuklarin Egitimlerinin Geregi ve Yaygmlastirilmasina Yonelik Coziim Onerileri-
Yapa 6. Okuléncesi Semineri, Istanbul
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Oz

Glinlimiiz toplumlarinda ortaya c¢ikan tiiketim kiiltiirii ve bu tiiketimin
celiskileri 1srarla sorgulanmaktadir. Sorgulanan konular arasinda tiikketim
kiiltiirlinlin {irettigi narsist ve hedonist yagsam bigimleri, huzursuzluk, manevi
tatminsizlik hali ve bagkalarinin sorunlarina kayitsiz kalmak gibi hususlar
literatiirde Onemli bir yer edinmektedir. Bireylerin bu konularda
bilinglendirilmesi egitim politikalariyla da dogrudan iliskilidir. Egitim
politikalarinin bu gibi konulara gereken dnemi vermemesi halinde tiiketim
kiiltiriiniin hedonizme ve narsisizme davet ettigi bireyler hazci, mefkiresiz
ve iilkiisiiz bir kiiltiir icerisinde yasamaya mahkam olacaklardir. Insanlar
maddi yonleri itibariyle tatmin edilirken manaya duyulan aglik artacak ve bu
aclig1 gidermek zorlasacaktir. Bu sebeple, makalede mevcut tiikketim kiiltiirii
karsisinda digerkamligi ve idealizmi 6n plana c¢ikararak mutlulugun
‘neligini’ sorgulayan elestirel bir tiiketim kiiltiiriiniin ingsa edilme imkan1
tartisilmaktadir.

Anahtar Kelimeler: Tiiketim toplumu, tiiketim ideolojisi, narsisizm,
hedonizm, huzursuzluk, digerkamligin yitimi.
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Abstract

In today’s societies, consumer society and its dilemmas are insistently
criticized. Among the issues which are criticized, narcissistic and hedonistic
consumption patterns, restlessness, spiritual dissatisfaction and being
indifferent to the problems of the others have an important place within the
body of the literature. Raising awareness among the individuals regarding
these issues is directly related to the educational policies, as well. Unless
educational policies put particular emphasis on aforementioned subjects,
individuals invited to narcissism and hedonism by the ideology of
consumption will be obliged to live within a culture based on materialistic
pleasure which is devoid of ideal and reflection. While people are satisfied
in terms of their matter, spiritual hunger will boost and it will be more
difficult to satisfy that. Therefore, in this article possibility of constructing a
critical consumption culture which brings idealism and altruism into the
forefront against to the existing consumption culture is discussed by asking
the question of ‘what is happiness?’

Keyords: Consumer society, ideology of consumption, narcissism,
hedonism, restlessness, loss of altruism.
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“Insanlar sevilmek i¢in yaratildilar, esyalar ise kullanilmak icin. Diinyadaki kaosun
nedeni, esyalarin sevilmeleri ve insanlarin kullanilmalaridir.”

Cemil Merig

GIRIS

Heraklitos’un binlerce yil oncesinden giiniimiize ulasan sozleriyle ifade ettigi gibi “Aym:
nehirde iki kez yikanamazsiniz” ¢iinkli “her sey akar” ve “Degismeyen tek sey de degisimdir”
ifadesi, degismeyen tek seyin degisimin bizzat kendisi olarak karsimiza ¢iktig1 gergegini
Ozetler. Bir bilim olarak ortaya ¢iktig1 ilk donemlerden itibaren sosyoloji disiplininin temel
konularindan birisini olusturan “toplumsal degisme” kavrami degisimin bahsi gegen
dogasindan 6tiirli onemini hala korumaktadir. Zira toplumlar bir sekilde degisimin riizgarindan
etkilenmekte ve tiimiiyle degisimin disinda kalamamaktadir (Bozkurt, 2009: 331). Kimlikler,
inanclar, kiltiirler, degerler, geleneksel yapilar, kutsallar degisip farklilagmaktadir.
Toplumlarin ihtiyaglart ve tiiketim kaliplar1 da bir sekilde degisimin riizgarindan nasibini
almaktadir.

Geleneklerinin giliciine vakif olamayan bir toplum s6z konusu oldugunda da yine degisim
kacinilmaz hale gelmektedir. Toplumlar yenilikg¢ilik sevdasiyla taklitgilik gibi kisir bir dongii
icine diismektedir. ‘Cagin geregi bu, ¢agi yakalamak, caga ayak uydurmak lazim’ gibi
sOylemlerle sunulan yeni tiiketim kaliplarinin alternatifsiz oldugu fikri toplumlara
dayatilmaktadir. Toplumlar yeniliklerin denenmesi ve tiiketilmesi gerektigi fikrine boyun
egmeye mahk(im olmaktadir (Tatar, 2004: 2-3). Alternatifsizlik fikrine direnis gosterilmesi
durumunda ise reklamlarda da dile getirildigi lizere; tiiketim ideolojisinin buyurgan retorigi
“modas1 gecmis” ithamiyla “hala ebeveynlerinizden kalma {irlinleri mi kullantyorsunuz?”
sOylemini gelistirir. Yenilik¢ilik fikriyle toplumlar geleneksel tretim/tiikketim kaliplarindan
uzaklastirilir; asir1 tiikketime ve israfa tesvik edilir.

Geleneksel toplumlarda veya Gluckman’in ifadesiyle ‘kendilerini tekrarlayan toplumlarda’
gerceklesen karar alma siireglerinde aktorlerin ¢ok fazla secenek imkani olmadigi icin
gelenegin sundugu ¢oziimler en iyi yol olarak kabul edilir. Bu sebeple aktorler ayn: durumlarda
ayni davraniglarn tekrar etme egilimini sergiler. Buna ragmen endiistriyel toplumlarda ise
alacak kararlarin sayisi ¢cogalir ve bireylerin se¢imlerine bagli olarak farkli sonuclar ortaya
cikar. Oyalayici bir yontemle reklam rekabetini giiclendirmek i¢in ayni {iriin iki ayr1 marka ve
ambalajla piyasaya siiriiliir. S6zgelimi her ikisi de “bembeyaz” yikayan iki deterjan arasinda
bir se¢im yapmak zorunda olan bir tiiketicinin biiyiikannesi bir zamanlar ¢amasirlari i¢in yerli
tiretim bir sabunu kullanmis ve biiyiik biiylikannesi ise kendi deterjanini kiilden elde etmistir
(Mendras, 2009: 253-254). Modern iiretim-tiiketim usullerini ve tiiketim metalarinin sagladigi
kolayliklart inkar etmek miimkiin degildir. Bununla birlikte modern topluma gegis dncesi
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donemlerin mevcut sartlarinda kiiltliriin ve gelenegin iirettigi ¢oziimler bir sekilde ihtiyaglara
cevap vermis ve vazifesini yerine getirmistir. Bu bakimdan sirf yenilikgilik ve tiiketim
ideolojisini kutsamak adina eski tiikketim kaliplarini kiigiimsemek dogru degildir.

ibn-i Haldun ve Rousseau’da Tiiketim Kaliplarina Bakis

Geleneksel tiiretim ve tiiketim kaliplart igerisinde zaruri ihtiyaglarin kargilanmasi bagat
konumdayken modern tiikketim kiiltlirii ise kisa vadeli ve haz odakli tiiketim kaliplarini
beraberinde getirmistir. Tiiketim kaliplarinin tarihsel arka planina iki farkli diisiiniiriin
perspektifinden bakildiginda; Ibn-i Haldun’un hadariler ve bedeviler ayrimi Rousseau’nun ise
yabani ve uygar insan ayrimindaki benzerlik ilgi ¢ekicidir. Ibn-i Haldun’da bedeviler yerlesik
hayat yerine gogebe Ozelliklere sahip kirsal veya sahra hayatini tercih eden kii¢iik topluluklar
halinde yasayan insanlari, hadariler ise yerlesik hayat ve medeniyetle iliskilendirilen biiyiik
topluluklar halinde yasayan sehir insanlarini temsil etmektedir. Bedevileri insanin bozulmamas,
ilk fitrat ve tabiat haline daha yakin bulan; dayanigmanin, yardimlagsmanin, insani degerlerin
bedevi toplumlarda daha baskin oldugunu ifade eden Ibn-i Haldun’a (1988: 420-421) gore
bedeviler haz ve arzularin tatmininden ziyade zaruri ihtiyaglarin teminine odaklanan {iretim ve
tikketim kaliplarina sahip olmuslardir.

Roussaue (2003: 117) ise benzer bir tislupla yabani insanin karnint doyurduktan sonra tiim
dogayla baris i¢cinde ve tiim insanlarla dost oldugunu dile getirmistir. Toplum i¢inde yasayan
uygar insanin ahlaki portresini ise su sekilde tasvir etmistir:

“En basta sorun yalnizca yasamak icin gerekeni saglamaktir, ancak sonrasinda her zaman
gereksinim duyulandan fazlasi istenir. Bunun ardindan zevkler gelir, daha sonra daha biiyiik
zenginlikler, bunun ardindan uyruklar, daha sonra da koleler gelir ve toplumdaki insan higbir
zaman huzura eremez; hep bir kosusturma ve ugras icindedir. En ilging olan ise,
gereksinimler ne kadar az dogal ve ne kadar ivedi ise, tutkular ve daha da kotiisii
gereksinimleri tatmin etme istegi o kadar artar. Kahramanimiz bu sekilde uzun bir liiks
hayatta ve zenginlikleri ele gecirip bir¢cok insan1 mahvettikten sonra, diinyanin tek efendisi
oluncaya kadar her seyi yerle bir eder. Iste bu anlattiklarim insan hayatinin degilse bile, her
uygarlasmig insanin kalbinin derinliklerinde yatan gizli isteklerinin kisa bir ahlaki
portresidir.”

Giiniimiiz toplumlarinda ideal tipler olarak hem Ibn-i Haldun’un bedevilerini hem de
Roussaue’nun yaban haldeki insanlarini katisiksiz ve saf formlariyla bulmak zor olsa da her iki
diistiniirtin de dikkat ¢ektigi sey insanlarin iiretim-tiiketim kaliplarinin zaruri olan ihtiyaglarin
teminine yonelmis olmasidir. Her iki diisiliniire atifla yapilan alintilarda da bedevilerde veya
yaban haldeki insanlar arasinda kanaatkar, dogayla ve insanlarla barigik olan tliketim
formlarinin hakim oldugu goriilmektedir. Sehirde ya da modern hayatta ise tahribatin, liikks ve
israfin hiikiim siirdiigii bir tiir tiretim-tiiketim dongiisiiniin var oldugu anlagilmaktadir. Daha da
onemlisi Roussaue’nun da belirttigi lizere siirekli arzularinin ve tutkularmin kisir dongiisii
pesinde kosan uygar insan “hichir zaman huzura erememektedir”. Ayrica ibn-i Haldun’un
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bedevileri “biz” duygusunun hakim oldugu kamucu, paylasimci toplumsal gruplarin
ozelliklerini de yansitmaktadir. Bununla birlikte hazariler ise “ben” duygusuyla hareket eden;
paylasimdan, samimi ve yiiz ylize gerceklesen iliskilerden uzak bireyci topluluklar1 nazara
vermektedir.

Duygudétesi Toplumda Hedonist ve Narsist Tiiketim Kaliplar

“Ben” yerine “biz” algisinin hakim oldugu kamucu toplumlarda sahip olunan kaynaklarin
yakinlar arasinda paylasimi esastir. Bireyci toplumlarda ise ¢ocuklarin bile 6zel miilkiyet hakki
vardir. Tiiketim kaliplar1 bireyin salt kendini destekleyen yasam bicimleri seklinde tezahiir
etmektedir (Hofstede & Hofstede, 2005: 92-97). Bireyin salt kendine doéniik olarak
gergeklestirdigi tiiketim pratikleri ise digerkamligi ve baskalarinin sorunlarina karsit duyarh
kalmak gibi degerleri zayiflatmaktadir. Zira kabaca ifade edilecek olursa mevcut tiiketim
kiiltiirii ve tiikketim ideolojisi bireylere haz odakli (hedonist) ve kendini kutsayan (narsist)
yasam bigimlerini salik vermektedir. Modern, bireyci tiketim kaliplart digerkamligi,
paylasmay1r ve kanaatkarlik gibi degerleri bisbiitin yok etmese de bir sekilde
doniistiirmektedir. Boyle bir tiiketim kiiltiirii igerisinde kiiresel sorunlar haline gelen savaslar,
miilteci krizleri; aglik, kitlik ve dengesiz beslenme gibi sorunlar yiiziinden 6liime mahkiim olan
insanlarin varligina iliskin mevzular karsisinda insanlar hem keyiflerini kagiracagi i¢in hem de
zihinler fazlaca karisik oldugu i¢in diisiinmemeyi tercih etmektedir. Cilinkii her seye ragmen
hayat devam etmektedir ve birey bir sekilde bu tiir sorunlar iizerinde kafa yormaktan
uzaklag(tiril)maktadir.

Hiristiyanlik 6zelinden ifade edilecek olursa; Daniel Bell’in ifadesiyle tiikketim toplumunun
etkisiyle olusan hedonist ve narsist “haz odakli” tiikketim kaliplar “giindiiz piiriten gece
playboy” tipini tretmistir. Piriten etigin Ogretileri arasinda Onemli yeri olan gilecilik,
tutumluluk, kanaat, caligkanlik gibi degerlerin yerini sahtekarca sergilenen duyarliliklar,
riyakar sevimlilikler, cinsellikte sinir tanimama, yaslanma ve 6liim korkusu gibi narsistik hisler
ve kabuller almaya baslamistir. Ve daha da kotiisii insanlar “yas tutma yetenegini”
kaybetmektedir (Bozkurt, 2012: 66-81).

Toplumlarin yas tutma yetenegini kaybetmesi, Mestrovi¢’in (1999:155-156) “duygudétesi
toplum” olarak niteledigi aklilestirilmis ve hissiyattan uzak paketlenmis insancillik
ogretilerinde ve kurumsallasmis hosgorii 6rneklerinin sergilendigi davranis bigimlerinde de
oldukca asikardir. Duygudtesi toplumda insanlarin yasadiklar1 travmalara ve insanligin
1stiraplarina karsi ortaya konulan toplumsal tavir tipik olmakla birlikte muglak bir hal almistir.
Ornegin bir TV muhabiri, ¢ok sevdigi bir kimseyi veya bir yakinmi savasta veya bir dogal
afette kaybeden bir kimseye “kendinizi nasil hissediyorsunuz?” sorusunu yoneltmektedir.
Bireyin soru karsisinda acisini ifade edis bi¢imi ise “sihirli bir bi¢imde tipik ancak muglak
“cok kotii, yikildim” yamitina doniistiiriilmiistiir”. Yoksullara, evsizlere, gergcek ihtiyag
sahiplerine doniik eski yardim dernekleri gibi kurumlarin yardim gétiirme bigimlerinin veya
eskiden insanlarin komsularina duyduklar ilgi ve alakanin yerini de kurumsallasmis bir
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hosgorii almustir. Ustelik duygudtesi toplumda soykirimlar karsisinda duyulan sok, bir
soykirim endiistrisini de beraberinde getirmistir. Metsrovi¢ bu durumu su sozlerle izah etmistir:

“...Kambogya’dan Ruanda’ya ve oradan da Bosna’ya uzanan soykirim 6rnekleri artik zamanla
paketlenmis bir insancillik 6gretisine gore ele alinan dogal afet benzeri olaylar haline gelmistir.
Ornegin Bosna’daki soykirmma tepki soykirimi durdurma gayretine girmek degil, eger felaketten
canlarini kurtarabilmislerse, sag kalan soykirim magdurlarina insancil yardim gondermekten
ibaretti.”

Dokuz yildir biiyiik gili¢lerin ve sozde barig garantorlerinin giidiimiinde ¢oziilemeyen Suriye
krizi ve Suriye’nin balkanlagtiriimas: hadisesi de duygudtesi toplumun ve duyguétesi
ritiiellerin giiniimiizde tekrarlayan en yakin &rneklerinden birisidir (Oztiirk, 2016). Zira
¢Ozlimsiizliige mahkim edilen bir cografyada her giin insanlar 6lmekte, gemiler ve botlarla
once Tirkiye gibi iilkelere ve sonrasinda Bati’ya go¢ etmeye ¢alisan miiltecilerin cesetleri
karaya vurmaktadir. Her seye ragmen giiniin rutin akisi icerisinde hayat devam ederken barisi
insa edeceklerini vadedenler sorumsuzluklarini 6rtbas etmek gibi bir ugras icerisinde de
degillerdir. Ciinkii tliketim toplumunun {irettigi birey ‘mutlu robot’u oynamaktadir ve bu
durumu sorgulayacak sosyolojik muhayyileden mahrumdur.

Wright Mills, yasadigi donemin Amerikan vatandaslarini benzer bir sekilde diisiinmeyen
‘mutlu robot’lar olmakla elestirmistir. Aydinlanma fikrine dayanan rasyonelligin, akilciligin
ve Ozgiirliiglin artmasiyla birlikte mutlulugun artacagi tezi gergceklesmemis; aksine insanlari
huzursuz hale getirmistir. (Mills, 2000:165-176) Insanlara diisen gdrev seckinlerin
sorumsuzluklarini bos verip sadece tiiketmektir. S6zgelimi Hirosima’ya atilan atom bombasina
ve sonucunda ortaya ¢ikan insanlik dramina sinik ve korkak bir sekilde seyirci kalmaktir
(Slattery, 2010: 257). Aslinda tiiketim ideolojisinin isine gelen birey tipi tam da budur:
Sorgusuz sualsiz bir bi¢imde diisiinmeden tiiketen; tiiketim ideolojisine itaat eden duygusuz ve
idealsiz bir birey olmak... Mutlu robotu oynayan birey huzurlu olmak i¢in diisinmemelidir.
Boylece tiiketim kiiltiiri toplumun biitiin kesimlerini etkisi altina almay1 hedefleyen bash
basina bir ideoloji olarak kendini var etmektedir.

Bu ideoloji karsisinda tiiketimin ve tliketen bireyin karsilikli etkilesimi etkenlik ve edilgenlik
baglaminda “Tiiketen Insan mi?” Yoksa “Insam Tiiketen Tiiketim mi?” (E. Albayrak ve A.
Albayrak, 2010) sorusunu sormayi gerekli kilmaktadir. Zira hedonist ve narsistik tiiketim
kiiltiirli  bireylerin bagkalarinin 1stiraplarina  duyarhilik gostermek ve digerkdmlik gibi
degerlerini de tiikettirmektedir. Dogal olarak pandemi sonucunda 6len insanlar bile siradan bir
vaka sayisi olarak zikredilmekte, iilkelere diisen sadece bu duygu 6tesi hale direnmeksizin say1
paylagmaktir.

Reklamlar

Tiikketim toplumunda narsizmin farkli bir boyutundan daha bahsedilmektedir. Tiiketim
toplumunun en Onemli ayagi olan ve siirekli yenilik¢ilik ve farklilik fikrini zihinlere
pompalayan reklamcilik sektorii bireylerde kafa karigikligina, tiiketici narsisizmine yol
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acmaktadir. Miller’in da belirttigi gibi “Tiiketici narsisizminin mabedi oteki kisilerin aldigimiz
ve sergiledigimiz iiriinleri fark ettiklerinin ve onemsediklerinin stipheli taahhiidii iistiinde”
yiikselmektedir. Sahip olunan nesnelerin, tiiketilen tirlinlerin etrafimizdakiler tarafindan
onemsenip onemsenmedigi; onlarda uyandirdigi his goziimiizde fazlaca biylitiilmektedir.
Cogu iiriiniin reklam1 “Oteki kisiler hangi iiriinleri aldigimiz, sergiledigimize ve
kullandigimiza olduk¢a dikkat ediyorlar” seklindeki bir temel mesaj etrafinda birlesmektedir.
Ve bu mesajin gergek olup olmadigini ¢oziimlemek i¢in temkinli bir tavir takinmak, siipheciligi
korumak zorlagmaktadir. Zira bu mesaj giin icerisinde binlerce reklam ile dillendirilmeye
devam etmektedir (Miller, 2012: 88-89).

Reklam tiiketici i¢in son derece Onemli bir referans haline gelmistir. Miisteriler, reklami
yapilmayan irlinleri alma mevzuunda kusku duyarlar. Reklamlarla yenilikler popiiler hale
getirilir. Boylece tiiketiciler i¢in reklam, bir gliven kaynagi teskil etmektedir (Yavuz, 2012:
237). Reklamlarin kimler vasitasiyla sunuldugu da olduk¢a onemlidir. Genellikle meshur
simalar, toplum tarafindan model alinan sahislar reklamlarda rol almaktadir. Boylece
reklamcilik sektorii ¢ocuklart kullanarak masumiyeti, kusursuz model bedenleri sunarak
bedenleri ve sanat¢ilar1 da kullanarak sanati ve sanatglyt mana ve muhteviyatiyla
doniistiirmektedir.

Reklamlar imajlar1 ve sembolleri aktarmanin en 6nemli araci haline gelmistir. S6zgelimi bir
reklamda “Imaj hicbir seydir, susuzluk her sey” mesaj1 verilse bile, reklam markay1 bir sembol
haline getirmektedir. Susuzlugu gidermek i¢in salt “o0” icecegi tiikketmek 6nemli bir imaj olarak
sunulmaktadir. Baudrillard’in ‘Simiilasyonlar’da (1983) ifade ettigi gibi semboller ve imajlar
gercekligin yerini almaktadir. Asil 6nemli olan imajdir. Bu durumda; ihtiyaca binaen satin
alinan bir kiyafetin sicak veya kuru tutmasi artik 6nemli degildir. Etiketler ve markalar daha
onemlidir. Oyleyse bu durum bir ihtiyacin teminini degil; ihtiyagmis gibi tiiketilmesini ima
etmektedir (Slattery, 2010: 470). Bu durumda havyar bir besin olmaktan ¢ikar, araba bir arag
degildir veya oturulan semt iyi bir yer oldugu icin degil bireyin kendisine benzeyen kisilerle
beraber olmak i¢in sectigi liiksii, sosyal kategorileri ve toplumsal konumlar1 6n plana ¢ikaran
seylerdir (Mendras, 2009: 257).

Tiiketim ve Kimlik

Her istedigini tiiketebilenlerle tiiketemeyenler arasinda tiiketemeyenler agisindan ortaya ¢ikan
psiko-sosyal problemler de tiikketim toplumunda ayr1 bir sorunu beraberinde getirmektedir. Zira
“Yoksulluk tiiketim toplumunda maddi yoksunluklarin ¢ok étesinde, kisinin “ézsaygisina” ve
“6zglivenine” yénelik bir tehdit olarak anlam kazanmaktadir”. Her ne kadar bu zor olsa da
genclere nazaran, yashlar acisindan degerlendirildiginde geleneksel tiiketim kaliplariyla
tiketim toplumuna direnmek kolay olabilir; fakat yoksul gengler icin tiiketim kiiltiirii
karsisinda bocalamamak zor gdziikmektedir. Tiikketim toplumunda gen¢ ve yoksul olmak
bireyler i¢in kendilerini ifade edebilme ve varsil kesimin tiiketim kiiltiiriine dahil olabilme
mevzuunda zorluk ¢ikarmaktadir. Clinkii yoksulluk bir sekilde dislanmaya yol agmaktadir.
Gengler tiiketim toplumunun disinda kalmakla bu topluma dahil olabilmenin arafinda
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bocalamaktadir (Yamanoglu, 2010: 75). Ciinkii satin alinan ve tiiketilen nesneler insanlarin
kimliklerini hatta varolus gerekgelerini ifade etmektedir (Bocock, 2009: 74). Iste bu asamada
“Tiiketim toplumunun ontolojik mottosu tiiketiyorum o halde varim” haline gelmistir (Bayhan,
2011). “Hatta ne tiikettigini séyle, kim oldugunu soyleyeyim” (Odabasi, 2013: 84) sozii de
tiikketimin kimlikle olan iligkisi ifade etmesi bakimindan oldukca yerindedir.

Bu tutum Veblen’in 19. Yiizyil Amerika’sinin son c¢eyregindeki ‘aylak simifi’ olarak
tanimladig1 zlimrenin tiiketim kiiltiirtinde de gdzlemlenmistir. Aylak sinifi kavrami sirf gosteris
icin tiiketen elitleri, zenginleri ifade etmektedir. Veblen’in “gdsterisci tiikketim”™ olarak ifade
ettigi bu tiikketim kiiltiirii de insanlardaki narsist temayiilleri yansitir. Bireyler tiikettikleriyle
Oviiniirler ve tiikketmek varliklarinin gayesi haline gelmistir (2007). Bununla birlikte var olmak
icin sadece tiiketmek yetmez. Farkli olmak, farkl: tiikketmek ve bu farkliligi ortaya koymak da
gereklidir. Ciinki tiiketim kiiltlirlinliin en 6nemli boyutlarindan birisi de “farklilik yaratma”
seklinde islemektedir (Odabasi, 2013: 145). Yani farkliligin altinin ¢izilmesi, “ben farkliyim
sovu” Onem kazanmistir. O halde tliketim toplumunun varliksal ilkesi olarak yukarida
zikredilen “Tiiketiyorum o halde varum” ifadesini “Farkl tiiketiyorum o halde varim” seklinde
ifade etmek de miimkiin goziikmektedir.

Bu durum olduk¢a dogaldir. Zira sembol ve imajlarin tiikketimi, moda ve sosyal farklilasma
mekanizmasini ortaya ¢ikarmaktadir. Dogal olarak tiiketimin temel mantig1 digerlerinden farkl
olmak i¢indir (Mendras, 2009: 257). Bu durum o&teki(ler) {izerinden yapilandirilan bir tiiketim
fenomeninin ispat1 niteligindedir. Bati1 toplumlarinda son ylizyil igerisinde giineslenmeye ve
giines yanig1 ciltlere dair benimsenen degisik tutumlar bu mevzuda ilging bir 6rnek teskil
etmektedir.

Glines yanigi ciltler toplumda onceleri acik havada, tarla islerinde ¢alisan diisiik statiilii insan
imajin1 uyandirmistir. Daha sonralari yazin ya da kisin tatilde gilineslenen yiiksek statiilii zengin
insan imaj1 ortaya ¢ikmistir. Zamanla ¢ok sayida insan solaryuma gitmek de buna dahil olmak
lizere tatile gitmeye ve giineslenmeye maddi anlamda gii¢ yetirebilmeye baglamistir. Ilerleyen
zamanlarda ise yanik cildin cilt kanseri ile olan iligkisi ve bu istenmeyen sonugla
0zdeslestirilmeye baslamasi cazibesini biiyiik dlgiide yitirmesine sebep olmustur (Wallace ve
Wolf, 2012: 507). Elitlerin tiikketim kiiltliriine ait olan, yliksek statiiye ve varsillifa gondermede
bulunan; herkes tarafindan ulasilamayan giineslenmek ve gilines yamigi cilde sahip olmak
popiilerligini kaybetmistir. Sonugta farklili§i yansitan bir {iriiniin ya da kiiltiirin tiiketimi
herkesge ya da pek ¢oklarinca ulasilir oldugunda siradanlasmaya baslamaktadir. Oyleyse
oteki(ler) iizerinden sekillenen farklilik sovu nereye kadar siirecektir? Insanlarin narsist ve
hedonist tutkular1 ne 6lglide tatmin edilebilecektir? Tatmin edilemeyecektir ¢linkii Bocock’un
da belirttigi lizere tiiketiciler 6zlem duyduklari, arzu ettikleri nesneleri elde ettiklerinde bosluga
diisme tehlikesiyle kars1 karsiyadirlar (2009: 75). Sonug olarak tiiketim arzusunu ve tiiketime
duyulan istah1 tatmin edebilmenin zor oldugu gercegiyle yiizlesmek icap etmektedir.
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“Sahip olmak” veya “olmak”

Baudrillard bu durumu agiklarken asir1 derecede karamsardir. O, tiiketimin sinir tanimazligini
ileri siirer; doyuma, tatmine ulasmanin imkansizligini vurgulayip “Hep daha fazlasini tiiketmek
istiyoruz” der. Diger yandan da tiikketimin ehlilestirilebilme ihtimalini; ihtiyaglarin
kargilanmasina yonelik mutedil bir yol arayigin1 sagma bir ahlak¢iliga kagmakla itham eder
(1992: 24-25). Baudrillard’in mevcut tiiketim kaliplart ve tiiketim kiiltiirii karsisinda
benimsedigi karamsar tutum, tiikketim kiiltiirii karsisinda insa edilebilecek sorgulayici ve
idealist bir tiiketim ahlakinin imkanin1 da sagma bir ahlak¢ilik ugrasi olarak gorecektir. Bu
goris tiiketimcilik ideolojisi karsisinda bireyleri pasif varliklar, nesneler olarak konumlandirir.

Etkin bir ideoloji olarak tiiketimin iddiasi, yasamin anlamli kilinabilme imkaninin énceden
diizenlenmis birtakim deneyimleri yasayarak bir seyleri satin alarak gerceklesebilecegidir
(Bocock, 2009: 57). Gergekten de tliketimi putlagtiranlar, hayatin anlamini Ritzer’in “tiketim
katedralleri” (2011) olarak nitelendirdigi mekanlarda arayanlar; kisacas tiikketim bir din gibi
icsellestiren insanlar Baudrillard’1 tasdik etmektedir. Mevcut tliketim kiiltiirii bir din olmasa da
modern toplumda biiyiik bir karsilig1 vardir. Mutlugu asir1 tiiketimde arayanlar Baudrillard’in
dedigi gibi hep daha fazlasini tiiketmeye devam edeceklerdir. Buna ragmen bu karamsar tutum,
sosyal bilimlerin ve 6zellikle de felsefe ve sosyoloji gibi disiplinlerin ezber bozuculuguna
uygun diismemektedir. Ciinkii arzu duyulan biitiin tiiketim nesneleri elde edilse bile bazi seyler
bir sekilde hep eksik kalmaktadir.

Tiiketim toplumu bireylerin maddi ihtiyaclarini, hedonist ve narsistik a¢liklarini belli bir 6l¢iide
giderse bile bazi “ontolojik ihtiyaglart karsilamada yetersiz” kalmaktadir (Demirezen,
2010:108). Zira insan salt maddeden ibaret bir varlik degildir. Tiiketim ideolojisinin de
dayattig1 lizere “...¢cogu insan mutlulugu zenginlikte ve maddi hazlarda arar, oysa bu biiyiik
bir yanmlgidir. Gergekte mutluluk biiyiik olciide bir ruh hali ve manevi bir tatminden ibarettir”
(Kaya, 2010: 67). Yunus Emre de bir deyisinde “Kemdiiriir [kotidiir] yoksulluktan nicelerin
varligi / Bunca varlik var iken gecmez goniil darligi” dizeleriyle; varsilligin, bir takim maddi
imkanlara ulasabilme sansinin manevi tatmini ve huzuru garanti edemeyecegini dile

getirmistir.

Eric Fromm’un deyisiyle “sahip olmak” ve “olmak” ayr1 seylerdir. “Sahip olmak”, elde etmek
insanin maddi olan yoniinii ifade ederken; “olmak™ ise insanin mana boyutuyla iligkilidir.
Fromm bu hususta gelecege dair umutludur ve maddeden manaya yonelmesi gereken yeni bir
toplumu, bu toplumdaki insanin ozelliklerini ortaya koyar. Yeni insan tam manasiyla
‘ol’abilmek i¢in ‘sahip olma’nin biitiin formlarindan vazgegmeye istekli olmalidir.
Narsisizmden siyrilarak insan dogasinda var olan smirliliklar1 kavramaya calismalidir.
Miimkiin oldugunca hirs ve nefret gibi duygularini asgari diizeye indirgemeye c¢alismalidir.
Sevincin, nesenin kaynaginin mal, miilk, servet edinmekte, biriktirmekte ve sorumsuzca
tilketmekte degil; vermekte ve paylasmakta oldugunun farkina varmalidir (2008: 139).

Stirekli sahip olma hissi insanlara paylasmayi, kiiciik seylerle, kiigiik miktarlarla mutlu olmayi,
hemcinslerine kars1 saygili ve duyarli olmay1 unutturacaktir. Hatta farkli bir bakis acisiyla ele
almacak olursa

“«

.mutsuzluk sumirli imkanlarla simirsiz istekleri karsilayamama olgusundan
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kaynaklanmaktadir. O halde imkdnlarla istekler arasinda makul bir denge kurmadik¢a;
ger¢eklesmesi giic hayallerden vazgegip mevcutla yetinmeyi ve kiiciik seylerle mutlu olmayi
ogrenmedik¢ce mutluluk denilen o haydl perisine kavusmak miimkiin olmayacaktir” (Kaya,
2010: 67). Bu agidan “madde ve mana”, “istekler ve imkanlar”, “hayaller ve siirliliklar”
arasindaki dengenin kavranmasi ve kavratilmasi hem bireysel hem de toplumsal mutluluk
acisindan 6nem arz etmektedir. Bu sebeple tiiketim toplumunun sosyolojik tahlili ve ¢eliskileri
tartigmalarla giindemde tutulmalidir. Aksi takdirde tiiketim ideolojisi eksiklik sanrilari iireterek
insanlarin hayatinda gedikler agmaya ve kisiler arasinda birtakim kiskancliklar iiretmeye
devam edecektir.

Eksiklik Sanrilar

Gilinliimiiz toplumlarinin arz, nicelik, deger ve ¢esitlilik gibi baglamlarda siireklilik gosteren bir
biiyiime manti§1 {izerine insa edildigi goriilmektedir. Thtiya¢ bir kere ortaya ¢iktiginda bir
zorunluluk olarak telakki edilmeye baslar ve ihtiyacin karsilanamamasi halinde bireyler hayal
kirikligia kapilabilir. Oysaki bu ihtiyag bizzat toplum tarafindan iiretilmektedir (Mendras,
2009: 256-257). Zamanla toplum tarafindan {iretilen ihtiyac¢larin karsilanmasi insanlarin varlik
gayesi haline gelmektedir. S6zgelimi tiiketim ideolojisi, normalde sahip oldugu bedensel
ozellikler ve imkanlar icerisinde kendisiyle barisik olan bireylere dudaklarinin daha dolgun
olmas1 veya kirisiklarinin gerdirilmesinden de 6tede sinir tanimayan bazi fikirleri empoze
etmektedir. Neticede beden sosyolojisi ve tiikketim toplumu baglaminda diisiiniilecek olursa;
reklamlarda sunulan kusursuz bedenlere benzemek gibi smir tanimayan arzularin tatmini
ugrunda bir siirii iirlin ve hizmet tiiketilmektedir.

Bedeni yaglanmaya kars1 koruma, viicut gelistirme gibi amaglarla yapilan diyetler; kullanilan
ilaglar ya da spor malzemeleri, hepsi belirli tiiketim kaliplarina uymay1 ve bazi malzemelerin
teminini gerektirmektedir. Boylece hayatin manasiin ve mutlulugun bedenin belli bir sekle
girmesiyle ortaya ¢ikacagi hissi uyandirilmaktadir. Oysaki tiiketimin unutturdugu bir gercek
vardir: 6lmek ya da yaslanmak, yakisikli ya da giizel olmak da hayatin bir gergegidir. Ustelik
“...hepimiz siiper modeller ya da viicutlarim gelistirmis sampiyonlar gibi goriinemeyiz ve
sonugta hepimiz olecegiz” (Wallace & Wolf, 2012: 503).

Bauman’in da belirttigi gibi sosyoloji bireylerin rutin kabullerini sarsar ve insanlara hig
diisinmedikleri mevzular ya da eski bilgilerini tekrar gozden gegirme, masaya yatirma fikrini
verir. Sosyoloji insanlarin keyfini kagirir. Sosyoloji sanatini 6grenip sosyolojik diisiinme
becerisinde ustalasan kisiler daha az manipiile edilebilir hale gelebilirler. Hayata ve topluma
dair sorgulayici, biitlinliikli, elestirel bir tavir gelistirebilirler. “Sosyoloji “sakinler” arasinda
kimsenin birakin yanitlamayi, soruldugunu bile hatirlamadigi sorular sorarak rahat ve sessiz
hayat tarzint bozar. Bu gibi sorular belli olan seyleri bulmacalara déniistiiriir; bildik olant
bilmediklestirir” (2010: 24-26).

Sosyolojik diisiinmek, sézgelimi bir siirii oyuncagi olan ve maddi ihtiyaglar1 eksiksiz bir
sekilde karsilanmasina ragmen bir cocugun dogaya kacisini; kirli bir bez bebekle ya da patlamis
bir topla oynama 6zentisini anlamaya ¢alismalidir. Her ne kadar bu durum bir yoniiyle elde
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edilemeyen seye duyulan arzuyla iliskili olsa da diger yoniiyle de rutin kaliplarin, siradanlasan
nesnelerin bikkinligindan kaynaklanmaktadir. Modern toplumsal aligveris kuramcilarindan
George Homas, bu dengesizlik halini degersiz goriinse de az bulunan, zor ulasilan seylerin arz-
talep dengesi igerisinde degerli olmasi halinde bireylere gii¢ saglamasiyla iligkilendirmistir
(Wallace ve Wolf, 2012: 433). Homas bu konuda Operet Bestecileri Gilbert ve Sullivan’in su
dizeleriyle bizi diistinmeye davet eder:

Sonucu onceden séylemek kolay:
Elindeki kutsal hersey

Giimiis ve altindan yapilmissa

Bayagi kalayli kapkacag 6zlersin
Giyecek bir seyin yoksa

Altindan ve ender ipekliden baska,
Ilgi duymazsin artik altindan giysilere,

Béylece, pagavranin artar degeri.

Bu dizelerde Roussaue’nun portresini ¢izdigi uygar insanin tatminsizligini okumak da
miimkiindiir. Maddi doyum ve siirekli tiiketim hi¢bir zaman huzuru garanti edemeyecektir.
Garanti edemeyecegi gibi; hedonizm ve narsisizm, nesilleri mefkiresizlige ve hissizlige
stiriikleyecektir. Mefkireler tiiketim ideolojisinden daha 6nemli gayeler haline gelmelidir.
Boylece sahip olmanin veya ger¢ek anlamiyla olmanin farkina varilacaktir. Ve belki de
insanoglu zihnindeki eksiklik sanrilarindan kurtulup gercek ihtiyacinin ne oldugunu
kavrayacaktir.

Bitirirken

Esyaya hemcinsinden daha ¢ok deger veren ve bagkalarin istiraplarina kars1 duyarsizlagsan
insan gliniimiiz tiikketim toplumunda bir anda ortaya ¢ikmis degildir. Her zaman olmustur ve
olmaya da devam edecektir. Bu ger¢ege ragmen egitim israrla insan sevgisini islemelidir.
Cemil Meri¢’in deyisiyle “Insanlar sevilmek icin yaratildilar, esyalar ise kullanilmak icin.
Diinyadaki kaosun nedeni, esyalarin sevilmeleri ve insanlarin kullamilmalardir.” Insam
sevmek insanin mahiyetini kavramakla gergeklesecektir. Modern duygu-6tesi durumu yasayan
birey insan sevgisini, yas tutma yetenegini kaybetmistir; insanlifin sorunlar1 karsisinda
siniklesmistir. Zira hem bireyin kendine bakan yoniiyle hem de bireyin iliski i¢inde oldugu
bireyler cihetiyle insan insanin nesnesi haline gelmis ve dogal olarak insan nesnelesmistir.
Tolstoy’un “Act duyabiliyorsan, canlisin. Bagkalarimin acisini duyabiliyorsan, insansin’
sOziinden miilhem, narsist ve hedonist birey yalnizca kendine bakan yoéniiyle act duymasi
sebebiyle canlidir ve elbette bir hayat formuna sahiptir. Lakin bagkalarinin acisin1 duyan birey
ise empatik diislinme yetenegi ve digerkdmlik 6zelligiyle insan1 ve insan ‘ol’ma keyfiyetini
ayr1 bir boyutta temsil eder. Ciinkii bu boyut deger yiikliidiir. Gerek resmi gerekse gayri resmi
vasitalartyla egitim kurumunun deger aktarmak gibi bir vazifesi ve iddias1 vardir. Bu ylizden
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egitim politikalar1 biinyesinde bu durumu sorgulayacak/sorgulatacak sosyoloji ve felsefe gibi
derslerin egitimdeki yeri daha fazla 6nemsenmelidir.

Insanlik sayisiz problemlerle kars1 karsiya kalmaktadir ve sonugta sosyal bilimler her seyi
cozebilecek bir tilsim degildir. Buna ragmen sorgulayici 6zelligiyle mevcut tiiketim kiiltiirii
karsisinda empati duygusunu, digerkdmligi ve idealizmi 6n plana ¢ikaran elestirel bir tiiketim
kiiltiiriiniin insa edilme imkanina saglayabilecegi katki bakimindan farkli bir konumdadir. Bu
sebeple sosyoloji ve felsefe dersleri yayginlastirilmali; siirdiiriilebilir bir diinya bilinci, ¢cevreye
ve insanliga karsi sahip olunmasi gereken sorumluluk bilinci biitiinliikli bir miifredatla
aktarilmalidir. Insanin sadece maddeden ibaret bir varlik olmadig1, manevi yoniiyle anlamli bir
biitlin olusturabilecegi; haz odakli, narsist bir yasam bi¢iminin insani1 bencillige, gayesizlige
stiriikleyecegi 1srarla vurgulanmalidir. Tiirk kiiltiirii, irfan1 ve edebiyatiyla s6z konusu degerleri
ve insan sevgisini Onceleyen sayisiz 0rneklerle doludur. Ahmet Yesevi, Hact Bektag-1 Veli,
Mevlana ve Yunus gibilerin nefesleri bu kavrayisin Anadolu mayasinda har¢ olmus meshur
ornekleridir. Egitim kurumlarimiz bu mayayr aktaramadig takdirde tiiketim ideolojisi bir
mefkire olmayr siirdiirecek ve giiniimiiz toplumlar1 huzursuzluk iginde idealizmi ve
digerkdmhig1 yitirecektir. Bu yiizden Oncelikle egitimin ‘neligini’ tartismak gerekmektedir.
Toplumlarin egitim seviyesi artmasina ragmen kiiresel yoksulluk, aglik ve hatta devam etmekte
olan savaglar gibi pek c¢ok sorun bir tirlii ¢oziilememektedir. Cilinkii mevcut egitim
rasyonaliteyi, akli ve pragmatizmi yiiceltirken degerleri, digerkdmligi ve mefkireleri
tiketmektedir. Bu bakimdan Milli Egitim Bakani Ziya Selguk’un bir programda egitimin
‘neligi’ hakkindaki "... Egitimin 6nemli olmasi ifadesi beni rahatsiz ediyor ¢iinkii egitim onemli
degil, degerli. Ciinkii deger dedigimiz sey, bir medeniyetin enerjisidir. Onem dedigimiz sey
daha pragmatik bir seydir daha onemsiz olabilir. Ama deger atfedilen zeminiyle kutsal bile
olabilir...” s6zii olduk¢a dnemlidir. Son tahlilde, egitim salt maddeci ve pragmatist bir bakisla
istihdam vasitasi olarak gériilmemelidir. Egitim, mesru vasitalarin sinirlar igerisinde kalarak
‘diinyadan nasibini unutma’masi gereken insana maisetini temin etmenin ve esyaya sahip
olmanin yani sira esyanin nesnesi olmaktan kurtulma hususunda bir vuzuh da
kazandirabilmelidir. Boylece sevilmek i¢in yaratilan insan sevilecek, kullanilmak i¢in yaratilan
esya kullanilacak ve insan nesne konumuna indirgenmeyecektir. Deger yiiklii egitim insanin
insana bakisini1 degistirebildigi nispette bireyler daha mutlu ve huzurlu hale gelecektir.
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INTRODUCTION

The concept of dual training is defined in the Section 108 1.b. point of Act CCIV of 2011 on
National Higher Education (hereinafter referred to as: Nft.). According to this, "dual training"
means a special form of training in a demanding undergraduate course in the field of technical,
informatics, agricultural, natural or economic sciences, or a master's degree in that field, in
which the full-time, containing specific provisions for the training period, training methods,
lesson, assessment of the acquired knowledge, according to the curriculum within the
framework defined by the Dual Training Council, and the practical training takes place, at a
qualified educational institution.” Also the Nft. fixes the rules of student work, the
remuneration of students (Section 44 of the Nft.); and the concept of a practice-intensive course
[Section 85 (3)]. This practice-oriented, bachelor-level training, which was developed in
Germany (Szabo6 1997: 7.) aims to enter the world of work immediately, without several years
of further training and without additional financial expenditure. In Hungary, this form of
training quickly became popular due to the growing demand of the labor market, also due to
the fact that it has a detailed and appropriate legal background. The domestic and international
literature on the topic is also rich and constantly expanding (Beracs 2017: 46-50., Graf, Powell,
Fortwengel, Bernhard 2014: 55-57.). However, as a result of the COVID-19 pandemic, new
circumstances have arisen in the course of training, which also offer the opportunity to outline
new directions for training.

1. Research in the University of Dunaujvaros
1.1. The responses of the dual partners

University of Dunatjvaros (before 2016: College of Dunaujvaros) is located in Hungary.
Education center in Dunaujvaros offers bachelor course Computer Engineer BSc, Engineering
Business Management BSc, Communication and Media BA, Business Administration BA,
Material Engineering BSc, Mechanical Engineer BSc, and master course Teacher of
Engineering degrees. Nowadays our university is considered as one of the most dynamically
developing higher educational institutions in Hungary. On national level UOD became the
centre of higher education in the surrounding region, and as a results of our internationalization
strategy followed over the past years, our institution is proud to have a wide international
relations network in Europe and all around the world. Currently we offer 6 bachelor and 2
master programs entirely taught English, and nearly 10% of the total number of or students are
international students arriving from all corners of the world.

One of the most important basic goals of the University of Dunatijvaros is that its educational
program and research activities primarily serve the satisfaction of the needs of the region's
workforce and innovation needs. Based on the expectations of industrial partners and the labor
market, the most important aspect is to strengthen practice orientation. The development of the
training of the participants in the training takes place on a theoretical and practical level in a
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complex system, in a coordinated and scheduled manner. The common set of the trainer and
the participant in the training is to improve the professional quality of the created physical and
mental result. Its strength is its regional embedding, which is manifested especially in its cross-
sectoral cooperation with key companies. The university maintains close relations with
industry partners, which organizations can be involved in the review of training programs,
actively participate in the educational process. The University of Dunatjvaros has a Dual
Training Center, whose task is to promote training in the lives of students and companies within
the university. Creates posters, leaflets and also organizes events for advertising purposes
(Section 4 of the Rules of Procedure of the Dual Training Center).

In order to examine the effectiveness of training with an industrial background, a questionnaire
was prepared for the external training partners of UOD in the spring of 2020 in the framework
of the EU-project EFOP-3.5.1-16-2017-00006 (Development of Dual Training at the
University of Dunaujvaros in 2017-2021). The research team, which also involved our
motivated student doing an internship at the Office of Studies, addressed the university’s dual
partners and asked about their experiences during the dual training.

Based on the opinion of the respondents (questions 1-5) the number, position and highest level
of education of the instructors delegated to the training show a heterogeneous picture 87% of
the professional mentors involved are men. In terms of their position, it can be said that the
largest number of engineers, foremen, plant managers and maintenance managers are asked to
perform mentoring tasks.

The qualification of the instructors involved in dual training

m Specialist

m General

Figure 1. The qualification of the instructors involved in dual training

The specialist qualifications of the instructors are 80% in line with the basic period of the
students participating in the dual training, and the positions are filled by higher-level
professionals in the case of the employers concerned. The contact system of the trainers is
extensive: in addition to the University of Dunatjvaros, students of the University of Obuda,
the University of Pannonia, the University of Pécs, the University of Miskolc and the Corvinus
University are also employed.
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In which university study the students involved in dual
training?

University of Dunaujvaros
University of Miskolc I
University of Pannonia I
University of Pécs I
University of Obuda IR
Corvinus University I

Széchenyi Istvan University

Figure 2. In which university study the students involved in dual training?

According to the professional partners, 90% of the students successfully integrated into the
organizational unit of the chosen dual training institution.

How long do you think it took the student to integrate
into the organization?

m More than 6 months

m 2-5 months

Figure 3. How long do you think it took the student to integrate into the organization?

When asked how long the delegated student needed to be able to do independent work, the
majority of respondents chose the “6 months” alternative, however, in one case, the answer “at
least 3 semesters” also appeared.

Question 11 of the questionnaire concerned the professional conditions of independent work.
Respondents stated that 90% of the students were able to perform fully professional,
independent work with mentoring coordination.
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Was the student in the dual training able to use the theoretical
knowledge acquired at the university in practice?

mNo
HYes

Figure 4. The practical application of the theoretical knowledge of a student in dual training

In response to question 17 of the questionnaire, it was stated that students will be able to use
the knowledge gained in practice. In the field of IT, the respondents indicated the areas of
computer network knowledge, UNIX basics and software development. The professional
competencies of the students involved were strengthened in the use of tools, development
processes, software architecture and teamwork.

How much are You satisfied with the performance of
the student in the semester?

mV h
17% | 16% Iy

A

m Satisfied

Provided average performance

Figure 5. The satisfaction of the dual partner with the performance of the student

The training partners were predominantly (67%) satisfied with the performance of the students
during the semester. 16% were very satisfied, while 17% said they were able to provide average
performance. In their opinion, 67% of the students made adequate use of the knowledge
acquired at the university. In line with the satisfaction of the training partners 100% of the
respondents answered yes to the question of whether they would continue to employ
participants in dual training.
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In the dual training area, the instructor works with the trainees as a mentor. To the question of
whether the mentoring process takes place during working hours or overtime, 100 % of the
respondents chose the first alternative. It can be said that the education of the students
participating in the dual training resulted in an additional benefit for the mentors, up to the
amount of HUF 10,000 to HUF 81,000 on a semi-annual basis.

To the question of the chances of the dual training place being able to employ trainees full-
time after the successful completion of their studies, respondents gave heterogeneous answers.
However, the answer “definitely yes” was marked by only 10% of them. Dual training partners
indicated a clear difference in the knowledge of dual and undergraduate students. While no
significant difference was observed between students at the beginning of the training period,
as the training time progressed, the difference increased in direct proportion in favour of
participants in dual training. When asked how and to what extent the dual training partner felt
that the level of knowledge of the students participating in the dual training had changed based
on the experience of recent years, 67% of the respondents indicated the answer “showing an
improving trend”.

1.2. Students' opinions on the possibilities of increasing efficiency

The questions asked to the students participating in the dual training focused on the
professional requirements of the dual training partners, the quality and accuracy of the
information provided by the training institution, and the assessment of the student's
independent work. 42% of respondents felt that they were able to perform tasks that required
self-employment relatively easily. 29% of them rated their own abilities in that field as average,
while 29% thought it was not at all difficult for them to work independently. Only 43% of
students found the professional requirements imposed on them by the training site to be
particularly high. The opinion of the young people also showed that students would like to
report to their university lecturers about the knowledge they have acquired in the training place,
which would allow them to pass on knowledge about a topic to their peers, thus acquiring
important skills such as independent opinion formation, communication skills, educator
approach, the existence of which is a competitive advantage in the labour market today.

1.3. Evaluation of the responses of university lecturers participating in dual training
The lecturers of the University of Dunautjvaros were asked about their opinion about the
performance and workload of the students participating in the dual training, the advantages of
the dual training form, and how the current epidemiological situation affects the mentioned
training. According to the lecturers students in dual training are fully able to meet the
requirements imposed on them as they study with their peers in the traditional training order.
They are concerned, that that dual training is a so-called “plus opportunity” for students, which
has existed since the beginning of their studies, as they can participate in the daily life of a
company from the very first semester, seeing how it works. Thanks to this, students can deepen
the theoretical knowledge acquired at the university through practical examples, and their
acquired labor market knowledge makes it easier to complete related courses, such as Business
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Economics, Entrepreneurship, Labor Market Knowledge and Management. University
lecturers, without exception, saw that the performance of students in dual training at the
university was clearly positively influenced by regular practical training. However, better
performance comes at a price: a student in dual education is more burdened than his or her
peers in traditional undergraduate education, as these students must also work for the dual
partner, complete the assignments there, and meet their university study obligations. Lecturers
had to list in general some of the advantages that they thought were more worthwhile for a
graduating high school student to choose the dual form of training rather than general
education. In addition to the acquisition of technological knowledge, the most frequently
repeated benefits were the possibility of gaining professional experience, cash benefits, the
establishment of an employment relationship, and contact capital.

In the study, we were also curious about whether the COVID-19 epidemic affects dual
formation. Based on the unanimous opinion of the respondents, it can be said that the current
circumstances do not simplify the meeting of the expected requirements. However, they all
agreed that this is a highly employer- and work-area-dependent problem.

For those students whose work area or tasks can be solved by “home office” type work, the
training place will presumably provide an opportunity for further employment in this form.
However, there are also areas where practical tasks (such as machine maintenance) partially or
completely preclude working from home. In other fields, on the other hand, there is no
significant difference in the place of work - for example, in the case of an IT student, working
from home is fully feasible.

We also looked for an answer to the question of what problems the students might encounter
in the current epidemiological situation along the practical expectations. Without exception,
the lecturers highlighted the cases when the students could not stay with the machines,
measuring instruments and equipment in the factories of the training partners as a result of the
factory shutdown, so they were not able to perform these tasks either.

The last question to the lecturer colleagues sought suggestions for improvement, but with a
specific focus on the current epidemiological situation. Respondents were of the same opinion
when they stated that during this extraordinary period, both the students concerned and their
peers in general training need to be flexibly assisted in the effective acquisition of the expected
skills and competences.

1.4, Recommendations based on the study

Students in dual training should be allowed to share their practical experience gained at the
training site with their peers as part of the practical training. Within the framework of the
Scientific Student Circle Conference course, it is necessary to allow space for independent
research in addition to online consultation. It is worth exploring the possibility of which courses
can be taken online, thus helping to ensure that going to the institution does not mean a waste
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of time for students. The possibility of digital education was brought to the surface by the
current epidemiological situation, which worked within the framework of the University of
Dunagjvaros in accordance with our experience, and so therefore it would be useful to
incorporate this method into education permanently. If education is provided in digital form,
for students in dual training, it is a company-specific question whether those involved need to
participate in face-to-face consultations with their mentor at their training partner, or from
home thanks to the “home office” option. If the answer is yes, not only can students save on
travel costs between home and training, but they also meet the requirements of an
environmentally conscious lifestyle, gain time for further study and research, and reduce the
potential for further spread of the virus in the event of a subsequent epidemic.

CONCLUSION

In the case of specifically practice-oriented and problem-solving training, attempts have been
made in the United States and Australia to reduce the number of hours of frontal education
since the second half of the 1990s (Harisim, Starr, Teles, Turoff 1995) and then from 2000 to
digital education. forms specifically in dual training (Hart 2000, Gilding, Martino 2001: 201-
215). The COVID-19 pandemic proved the viability of the experiments. The domestic legal
background is available, and the dual training partners, students and university lecturers all find
it useful and want to finalize this good practice.
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Abstract

In recent years, the concept of mindfulness has become more salient in
organizations that concern about the impact of the constant unpredictable
change on the well-being and performance of employees. Mindfulness in
organizations refers to the degree to which employees are mindful and aware
in their workplace and is a practicable strategy to encourage employee
performance and noteworthy organizational efficiency. It occurs when
promoting awareness of vision, goals, and values of the organizations,
integrating organization vision with the executive team, interacting
regardfully and mindfully with internal and external customers, identifying
the fundamental problems facing the organization, and creating an
environment where employees interconnected each other and their voice is
equally valued. In this respect, for organizations, mindfulness has a myriad
of benefits that contain empathy and greater acceptance of colleagues,
resiliency (response flexibility), improved working memory and task
performance, increased self-determination, and more accurate affective
forecasting (gut feelings). Therefore, the current study was carried out to
understand the contributions of mindfulness to help both employees and
managers for improving their core competencies in accordance with
organizational efficiency and effectiveness and aimed at exploring the
necessity of integrating mindfulness in the work settings as a contemporary
management practice.
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INTRODUCTION

Organizations cope with the pressure to adapt and perform to constant unpredictable change,
employees’ stress, and direct or indirect costs to the organizations. In this sense, mindfulness
becomes more salient since it is a noticeable strategy to manage and reduce stress and has
benefits such as attention, cognition, and wellbeing (Bowers, 2018: 5). In other words, an
increasing number of organizations are turning towards the phenomenon of mindfulness which
commonly involves more awareness meditation as a fundamental approach. It is a various set
of objectives in terms of enhancing employee wellbeing and emotional intelligence (gut
feelings), reducing stress, and increasing performance (Reb and Choi, 2014: 1-2).

Mindfulness is explained as a non-reactive, moment-to-moment, and non-judgmental
consciousness situation. It includes consciously paying one’s attention to the present time in a
non-reactive method (Brooker et al., 2013: 123). Mindfulness has a positively impact on
performance indirectly through increasing levels of work engagement and psychological
wellbeing and it is also a key to reduce stress and behavioral problems of employees (Coo-
Calcagni, 2020: 10-26). Additionally, it significantly improves self-compassion and develops
deeper connections, empathy, and work satisfaction (Penque, 2019: 40).

From this point of view, the study aims to examine the potential effect of mindfulness on
employees, assess its benefits, support organizations at all stages of the mindfulness, and roll
out mindfulness in the work settings as a contemporary management practice. Also, the present
study will pilot for future research to understand what the best methods may be to boost
mindfulness, wellbeing, employee resilience, and reduce the stress in the work settings. In this
sense, we focus primarily on the definition of mindfulness and its applications, reveal the
benefits of mindfulness, and how to increase mindfulness in the work settings.

Mindfulness

The phenomenon of mindfulness has gained more attention especially in psychological studies
(Arendt et al., 2019: 1) and is a fringe subject of scientific research for psychotherapy, a way
of collective wellbeing, substantially adopted educational practices, and a guide to building
more resilient employees (Van Dam et al., 2018: 36). Rooted in Buddhist philosophy, the term
mindfulness (Glomb et al., 2011: 117; Drain, 2018: 1) is an English translation of the Pali word
(Siegel et al., 2009: 2) derived from the term “Sa#i”. Sati links the aspects of attention,
remembering, and awareness that are conducted with acceptance, friendliness, non-judgment,
and kindness to oneself and other people (Passmore, 2019: 105). These key elements are central
to mindfulness as integrating them to distinguish between mindfulness and other related states
(Drain, 2018: 2).

Mindfulness is supposed to have a myriad of effects on human behavior and functioning
(Brownetal., 2007: 211) and refers to an inherent human capacity that consists of open-minded
consciousness and enrollment of intrinsic and extrinsic experiences, present-oriented
awareness, and pre-conceptual information processing (Kelemen et al., 2020: 1814-1815). It is
also defined as a method that aims to an equal number of observations of reality in the present
without a judgmental behavior and with full acceptance and openness (Vasquez-Dextre, 2016:

O
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42). Regarding these definitions, Table 1 demonstrates a large number of studies have been
conducted related to conceptualization about the mindfulness phenomenon.
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Year Author/s Title Source Definition
1989 Langer Mindfulness Addison Wesley Longman “Mindfulness is a flexible state of mind in which actively engaged in the present, noticing new things and
sensitive to context, with an open, non-judgmental orientation to experience.”
1996 Trunnell Mindfulness and People with Stomas Journal of WOCN “Mindfulness is defined as being fully awake and is characterized as being non-judging, having a beginner's
mind, being trusting, non-striving, accepting, and letting go.”
1997 Langer The Power of Mindful Learning Addison-Wesley “Mindfulness is a psychological state in which individuals engage in active information processing while
performing their current tasks such that they are actively analyzing, categorizing, and making distinctions in
data.”
2003 Brown and Ryan The Benefits of Being Present: Journal of Personality and “Mindfulness is an attribute of consciousness long believed to promote wellbeing.”
Mindfulness and Its Role in Social Psychology
Psychological Wellbeing

2003 Kabat-Zinn Mindfulness-Based Interventions in Clinical Psychology: Science «...mindfulness is the awareness that emerges through paying attention on purpose, in the present moment,
Context: Past, Present, and Future and Practice and nonjudgmentally to the unfolding of experience moment by moment.”

2005 Krieger Shared Mindfulness in Cockpit Crisis Journal of Business «...mindfulness is both riveted to attention by the novelty of a situation while simultaneously distracted by
Situation Communication its immediateness, intensity, and pervasiveness.”
2006 Argote Introduction to Mindfulness Organization Science “...mindfulness is conceived as involving attentiveness and the ability to respond flexibly to contextual
cues.”
2010 Dane Paying Attention to Mindfulness and Its Journal of Management “...it as a state of consciousness in which attention is focused on present-moment phenomena occurring
Effects on Task Performance in the both externally and internally”.
Workplace

2011 Davis and Hayes What are the Benefits of Mindfulness? A Psychotherapy “...mindfulness is defined as a moment-to-moment awareness of one’s experience without judgment.”
Practice Review of Psychotherapy-
Related Research

2015 Shapiro et al. What is Mindfulness, and Why Should In Mindfulness in “Mindfulness is fundamentally a way of being; it is a way of inhabiting our bodies, our minds, and our
Organizations Care About It? Organizations: Foundations, moment-by-moment experience.”

Research, and Applications

2016 Sutcliffe et al. Mindfulness in Organizations: A Cross- Annual Review of “...it is the observation that mindfulness as a particular state of consciousness—one in which an individual

Level Review Organizational Psychology focuses attention on present-moment events.”
and Organizational Behavior

2017 Rodrigues et al. Mindfulness in Mood and Anxiety Trends in Psychiatry and “Mindfulness can be described as a process of sustained attention and awareness toward present-moment
Disorders: A Review of the Literature. Psychotherapy sensations and experiences with a nonjudgmental stance.”

2019 Arendt et al. Mindfulness and Leadership: Frontiers in Psychology “...mindfulness means fully paying attention to what is happening in the present moment, both to internal
Communication as a Behavioral Correlate (i.e., emotions and thoughts) and external stimuli with an open, non-judging attitude.”
of Leader Mindfulness and Its Effect on
Follower Satisfaction

2020 Sanyal and Ring Integrating Mindfulness into Leadership Journal of Management “Mindfulness can be understood as a mental state achieved by focusing one’s awareness on the present
Development Education moment, while calmly acknowledging and non-judgmentally accepting feelings and thoughts.”

2020 Behringer Practical Uses of Mindfulness During Master of Science in “...mindfulness is defined as being fully aware in the present moment...”

Organizational Change

Organizational Dynamics
Theses.

Source: Created by the authors
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The Components of Mindfulness

Mindfulness is paying more attention to the purpose, present experience, and non-judgment
behavior (Kabat-Zinn, 1994: 4) and symbolizes the three axioms of mindfulness such as “on
purpose” or “intention”, attention, and attitude. In this respect, Figure 1 shows below the
fundamental components of the mindfulness phenomenon.

Intention

Attention

N o

Mindfulness

Figure 1. The Three Axioms of Mindfulness

As illustrated in Figure 1, intentions are adopted as dynamic and evolving, which permits them
to transform and improve with extensive practices, insight, and awareness. The classification
of intention as a core element of mindfulness is pivotal to comprehend the process as a whole
and often addresses in the contemporary explanations. Besides, paying attention reflects to
observe the acts of individuals’ moment-to-moment and intrinsic and extrinsic experiences.
Namely, it refers to eliminate all the methods of clarifying experience and assist to experience
itself, as it presents itself in the here and now. Furthermore, it is vital to make the attitudinal
quality of attention explicit and learn to attend to their own intrinsic and extrinsic experiences,
without interpretation or evaluation, and practice acceptance (Shapiro et al, 2015: 3-5).

On the other hand, Dorjee (2010: 153-157) argues that mindfulness also consists of ethical
discernment and wholesome emotions in addition to intention, attention, and attitude.
Considerably, ethical discernment is an intercorrelated and inseparable component of
evolvement and operation of mindfulness and refers to identify negative mental behaviors and
patterns and alter them through the employment of other various mental faculties. Wholesome
emotions are one of the fundamental factors in mindfulness and its application and a type of
learning to relate to experiences in an open and accepting way.
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Mindfulness in the Work Settings

Whilst mindfulness is linked to self-compassion in psychotherapy (Germer and Neff, 2019: 1),
interest in mindfulness within work settings has increased exponentially over recent years
(Vogus and Sutcliffe, 2012: 722; Hiilsheger et al., 2018: 261) and many organizations have
begun to present a different type of mindfulness-based/infused training to their internal
customers, namely employees. In this sense, mindfulness addresses critical issues that
organizations and their employees face with multi-tasking, attention overload, and stress
factors from complicated work systems and 24/7 connectivity (Reb et al., 2020: 3).

Although mindfulness is possible for individuals, it is also an integrated structure within and
across the team members. It represents that multi-level concept, associated with benefits for
the team members as well as for the organization as a whole, and employees may be trained
relationally and socially in addition to contemplation and meditation in mindfulness strategy.
When mindfulness is shared as a social practice in the organization and it permeates processes,
routines, and work practices across the teams, then the organization transforms more resilient
and operates more sustainably (mindfulnessinschools.org, Retrieved: 01.09.2020).
Mindfulness is theorized in instrumental concepts to the degree that employees are
concentrated more on improving individual performance and wellbeing through mindful
thought and behavior and enhancing organizational success, performance, sustainability, and
efficiency (Badham and King, 2019: 3).

Since an increasing number of organizations, today perform in a fast-paced business
environment (Douglas, 2017: 5) and reacting to unpredictable constant change appears to be
an essential norm. In this respect, mindfulness advances a phenomenon to the present that is
more comprehensive and distinctive and it contributes the opportunity to “slow down” and
manage the full range of experiences as they truly are (Marianetti and Passmore, 2010: 190).
Indeed, it is attractive in moments of interior stillness that form opportunities to step out of this
overwhelming flow, enhance and clarity of thought, resume the flow, recover the composure,
and obverse and pursue them with harmony (Passmore, 2009: 4).

Mindfulness in the work settings is concentrated more on a lucid apprehension of rising threats
and on elements that interfere with such comprehension (Williams and Kabat-Zinn, 2011: 33;
Gebauer, 2013: 205). Organizations that faced with the potential contingencies may spend (1)
more time identifying the lack of the system, (2) more time standing the urge to clarify thinking
about the world, (3) more time observing procedures and their implications, (4) more time
enhancing resilience to operate unpredicted situations, and (5) more time determining local
expertise and achieving an environment of deference to those experts (Weick and Sutcliffe,
2006: 515-516).

On the other hand, due to increasing and changing demands and challenges in the business
environment, high-stress levels of employees may end up with decreased creativity,
effectiveness, and efficiency in both employees and work settings’ morale. Combined, these
factors may cause decreased productivity and increased employee burnout and absenteeism
(www.mindfulnessinstitute.ca, Retrieved: 30.08.2020). In this frame, mindfulness serves the
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eventual to reduce work stress between employees who struggle with difficult and challenging
work conditions. More mindful employees take part in the present moment, which separates
them from the future and focuses their attention on the problems and issues at hand. Therefore,
it maintains a clearly different perspective on personal resources for inclusion job resources
and demands (Grover et al., 2017: 7-9). In other words, employees learn to step back from
stressful situations rather than engaging in habitual negative thoughts and worrying behavior
that escalate the stressful situation and develop their inner resources to take better care of
themselves (Kent and McGuire, 2017: 16). Also, they appraise demands as less threatening and
decrease work-related strain (Hansen, 2016: 9).

From this point of view, employees who practice mindfulness may have more extrinsic
awareness, modest and realistic in the work settings; be more accepting and selfless of their
work situation; have more optimistic interpersonal relations at work; be less worried about
wealth and material acquisition; enjoy their work more and be more likely to derive meaning
in life from more sources than just work; have a more intrinsic and fair evaluation; be better
able to handle and stay calm in tough situations; be more likely to practice work conditions as
challenges than threats, and be more adaptive in the workplace (Hunter and McCormick, 2008:
4). Considerably, mindful employees have a better understanding of the goals related to the
organization; make that him/her to gain some interest, and keen involvement in the work setting
in addition to aware them of the context and perspective of actions (Langer and Moldoveanu,
2000: 2).

Cultivating Mindfulness in the Work Settings

Mindfulness interrogates the stability, predictability, and rationality of the systems and looks
for recent methods to cope with the unpredictable constant change, cognitive biases,
irrationality, and impermanence. Thus, enhancing mindfulness pushes executive managers to
reconsider principal wisdom about organizing as well as the role of leadership and management
Gebauer, 2013: 207). In this sense, Figure 2 offers strategies on how to increase mindfulness
at work.
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Encourage employees to take
short breaks (1-5 minutes) every
90 to 120 minutes. Remind them
to mindfully stretch, breathe, or
walk during those breaks.

/N

BE AWARE ,

Encourage employees to TAKE FIVE

spend 15 minutes before Teach employees to use the
work each day to sit and STOP sign technique
be aware of the whenever they feel stressed:
sensations of their breath
and body. When their
minds wander, teach them
to bring their attention
back.

¥ Stop what you are doing.

v Take five conscious
breaths.

+ Observe.

¥ Proceed.

NOTE ACCOMPLISHMENTS LISTEN
Encourage employees to make a E@a
mindful note of what they

Encourage employees to
practice  mindful listening
accomplished at the end of every .‘\\/ during meetings by being
day. fully present for whoever is
speaking.

Figure 2. The Methods of Increasing Mindfulness Strategies
Source: Schaufenbuel (2014: 6).

As shown in Figure 2, taking some time to refresh and relax in between projects and tasks is
important to focus workflow in the work settings (www.hrtechnologist.com, Retrieved:
01.09.2020). “The STOP Technique” is a mindfulness-based practice designed to help you
defuse stress at the moment. Taking a brief pause -even for less than one minute- can help to
gain perspective and determine the best possible action that takes next (thewellnesssociety.org,
Retrieved: 01.09.2020). The enhanced listening capacity of employees by the managers creates
an environment that clearer decision making and higher productivity. Active listening also
enhances communication and collaboration and reduces interpersonal conflict (Ribera and
Guillen, 2014: 25-29). Also, recognizing employees who receive strong performance,
celebrating milestones, and strengthening bonds by publicly acknowledging is the strategy to
boost mindfulness (www.finextra.com, Retrieved: 01.09.2020). Since mindfulness is the
consciousness that occurs paying attention to purpose with the practice of breathing, employees
need to relax to cope with stress in the work settings (Ahern, 2009: 1). In addition to these
strategies, Forbes Coaches Council recommends more strategies to increase mindfulness in the
work settings as have shown in Table 2.
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Table 2. Creating Mindfulness in the Work Settings

Starting a Mindfulness may be a scary concept to the unaware employees. Employees

conversation | generally may not figure out that mindfulness may be connected through a

about multitude of ways. Starting an effective conversation in which other team

mindfulness | members reveal the methods that work for them may help employees struggling

with the phenomenon interiorize and solve the concept.

A lack of mindfulness in departments, teams, or organizations as a whole is a

Leading by clear e>§pression of Iack_of value clarity. Mindfulness does not desire or_ demand.
example It permits, and through its acceptance, attracts others to value and practice.

Looking at the
response from
another’s point

Thinking about the acts from another colleague’s point of view and considering
their thought are the best way to create a mindful organization. This is a key alone
that may go a long way toward creating a mindful environment in the work

micromanager

of view settings.
Challenging | Asking difficult questions to employees by leaders who want to affect their team
guestions to think bigger is a crucial element for employees’ mindfulness, acts, and
thoughts.
Teaching Giving employees some basic mindfulness instruments may help them become
mindfulness | more conscious about their feelings and accurate reaction to emotions, more
practices to present listening and communicating, more observant of their inside and outside
employees worlds, and raising the overall level of awareness.
Leading with | To truly comprehend the gut feelings for employees and their efforts, and form
an emotional | an emotional unity to support them handle the challenges, reconnect the team
connection together, and manage their emotional blocks are one of the best practices to
enhance employees’ mindfulness.
Not being a Adapting more mindfulness among team members begins by creating space and

giving time for employees. Because stress is a crucial obstacle to be mindful and
one of the most important stressors is being a micromanager.

Source: www.forbes.com, Retrieved: 02.09.2020.

CONCLUSION

Mindfulness, which refers to focus the acts in daily life, is constituted of various facets, such
as non-reacting, acting with awareness, describing, observing, and non-judging experiences
(Mikiniemi and Heikkild-Tammi, 2018: 20). Whilst mindfulness has an individual feature, it
also has an impact on interpersonal attitude, quality of dyadic, and team members’
relationships. Emotional and attentional processes inspired by mindfulness, such as reduced
emotional reactivity and more permanent attention, may be crucial to comprehend the
beneficial effects for relationships. In this regard, it has an impact on workplace practices that
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dependent on leadership, effective working relationships, and teamwork (Good et al., 2015:
126-127).

Mindfulness is a technique of being conscious to see considerably whatever is occurring in
people’s life. It helps employees to recognize and step away from habitual, often unconscious
emotional and physiological reactions to everyday events. It provides them with a scientifically
researched approach to cultivating clarity, understanding, and insight. Practicing mindfulness
permits employees to be completely present in their life and work, and enhance their quality of
life (federation.edu.au, Retrieved: 03.09.2020). Additionally, it reduces stress and depression
or improves working quality in the work settings (Goldin and Gross, 2010: 87; Weare, 2014:
2; Soysa and Wilcomb, 2015: 225; Ahmed et al., 2017: 28; Ghodspour et al., 2018: 216; La
Torre, 2020: 1037; Pérez-Fuentes et al., 2020: 1859).

Since mindfulness enhances focus, positivity, and concentration among employees, executive
managers should encourage employees to understand and apply mindfulness and communicate
about mindfulness benefits in the work settings. To this end, they should concentrate more on
arranging successful meetings, creating an enjoyable work environment, or getting closer
relationships with employees. Considerably, employees that experience gratitude and mostly
optimistic and positive outlook have an impact on more qualified working relationships, health,
and wellbeing as well as creativity and overall quality of work.

Moreover, leaders should help employees to manage their work stress levels to benefit them
and the organization alike. In this sense, determining the fundamental reason for employees’
excessive stress may a key point to create a mindful organization. Because it is impossible to
solve a contingency when leaders do not know what is causing that problem in the work
settings. In this frame, leaders should try to figure out to reduce or prevent the work stress of
employees by interiorizing mindfulness in the organizations. Thus, the work environment that
facilitates problem-solving solutions, creative, and secures the mindful organization may seem
as a leader in the given industry.

Since creativity and productivity boost when taking regular breaks during work, organizations
should build a flexible workplace where employees can be more relax, tech-free, and get closer
to colleagues instead of communicating in front of the computer. By fully disengaging from
work, even if only for 15 minutes, represents employees are capable of being more alert,
refreshed, and focused. Also, organizations may create a designated “quiet space” in which to
meditate, refocus without the multitude of distractions and include flexible wall color, calming
images or photos from nature, and optimistic and positive figures reflecting the mission of the
organization.

O
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Abstract

Dispute resolution through arbitration based on the prior alignment of the wills
of the parties has long been known and has a long tradition. This specific way of
resolving disputes has survived throughout this long time as a result of the trust
that the parties have shown in it, presenting to the arbitration for resolution their
disputes. The normative regulation of dispute resolution before international
commercial arbitration in its current form is of modern times. As an alternative
method of resolving disputes, arbitration manages to have recognition and
implementation in both local and international society. Although it is said that
resolving disputes in arbitration proceedings is the same as resolving disputes in
regular courts, which puts into dilemma the conditions that must be met to begin
resolving an issue in arbitration proceedings. One of these conditions is the
arbitration agreement itself, which the parties themselves must establish an
agreement to resolve their disputed issue through arbitration proceedings. Such
a thing does not happen in the procedures conducted in the regular state courts,
since in order to initiate the contentious issue in the regular court, only the
plaintiff is enough to initiate the lawsuit and have a legal interest regarding the
object of the lawsuit. The Arbitration Agreement is of special importance to the
Acrbitration Courts, which in case the parties are not created cannot resolve the
issue in the arbitration procedure, since the parties themselves are the ones who
with their agreement determine the essential elements of the arbitration
procedure as well as themselves, the development of the case in arbitration
proceedings.
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INTRODUCTION

Considering that the arbitration agreement is the essential clause of the development of the progress
of a pre-arbitration procedure, it therefore began to address in more detail the importance of the
arbitration agreement. For civil disputes, specifically from commercial law, it was a step towards
the development of the Courts and the Laws on Arbitration, on which always lies the agreement
that the parties create among themselves to find solutions to their dispute through arbitration.

Taking into account the arbitration agreement, the parties from the beginning of the conclusion of
the main contract must announce that in case of dispute over the object of the main contract to
enter into a second contract which contains the arbitration agreement, which in this case the case
disputed in case it happens to be resolved through the arbitral tribunal. However, during the whole
procedure, the parties to the agreement must take into account whether that agreement is valid,
since if the agreement is considered invalid, then the arbitral award will be invalid. Regarding the
invalidity of the agreement and the cases when an agreement can be considered invalid will be
addressed in this paper.

I. Understanding of the Arbitration

Avrbitration is an alternative mechanism for resolving disputes, widely used in developed countries,
and is also available in Kosovo. Important reasons why businesses often select arbitration before
appearing in regular state courts are speed, efficiency, party autonomy, and the ultimate nature of
arbitration decisions. For this reason, the International Economic Chambers are the initiators of
international economic arbitration, so IEC procedures are often used, today for international
arbitration. Arbitration proceedings can be conducted in this way because they are considered
useful to the purpose, provided that the parties are treated equally and given the opportunity to be
heard.

The arbitration procedure begins on the date when the claim is accepted by the defense (defendant)
unless the parties agree otherwise (Morina, 2015:183). So, the arbitration procedure regarding a
certain dispute begins on the day when the request for the dispute to be submitted to the arbitration
for settlement is accepted by the respondent.® In general, arbitration can be defined as a means of
resolving a dispute between two parties by a decision given by a third party to natural or legal
persons (Puto, 2010) (states) on the basis of which disputes arise between states. They try to
regulate them through international arbitration.? Arbitration is first and foremost created on the
basis of the agreement of the parties, since without the consent of both parties this in reality cannot
be realized (Hetemi, 2007:471). At each stage of the proceedings, the arbitral tribunal may hold a
hearing with witnesses to hear the experts and to enable the parties to express their views on the
evidence. The arbitration procedure is markedly different from the judicial procedure, among other

1 See: Law no. 02 / L-75; Kosovo Arbitration Law; Prishtina 2008; Article 18;
2 International arbitration means the settlement of disputes between states by a decision given by one or more
arbitrators or by a body chosen by the parties.
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things, in contrast to its relation to the rules of procedure. For court proceedings, most of the rules
are of an imperative nature (ius cogens) so that procedural law does not authorize the parties to
determine by their agreement the rules by which the court will act (the principle of constitutionality
and legality) (Musa, 2012:80). If an oral hearing is held, the arbitral tribunal shall be obliged to
invite the parties to attend the hearing in a timely manner.?

The arbitral tribunal shall request from the parties all evidence which proves the allegations in the
lawsuit or counterclaim. In order to resolve a certain dispute, the arbitral tribunal, with the utmost
care, determines which evidence will be processed in the proceedings. It is more important to
respect the principle of equality of arms in the arbitration proceedings during the elaboration of
evidence where they should have an equal position. In order to obtain the necessary evidence, the
arbitral tribunal may seek the assistance of the state courts in securing various decisions and for
the elaboration of the evidence by the state court when these cannot be elaborated by the arbitral
tribunal (Musa, 2012:84). Given that arbitration is an institution with a very long tradition and a
great affirmation, which is growing, it is perfectly understandable that arbitration in legal theory
can be explained and defined in different ways. Thus, we can say that there are many attempts to
define arbitration.* The expression "arbitration" can have at least two meanings, on the one hand
with this term we mean the way, method or technique of resolving disputes, and on the other hand
with it we mean the body or institution that resolves the dispute, respectively brings decision on
the contentious issue.® International trade arbitration can be defined as “a private method of
resolving disputes, chosen by the parties themselves as an effective way to end disputes between
them, without resorting to the courts of law. In addition to these abstract definitions which define
arbitration as a way, method or technique for resolving disputes, in legal theory there are also many
other abstract definitions which define arbitration as a body or institution that resolves disputes
(Redfern & Hunter, 2004).

The same definition regarding the notion of arbitration is made by the current law in Albanian-
speaking countries as follows: Arbitration is one of the most common and contemporary methods
for resolving disputes that arise during operational developments in international trade. This is a
private means of resolving conflicts based on the prior agreement of the parties to refer the eventual
dispute to a private court. The procedure before the arbitral tribunal tends to be much faster than
the same contentious case being referred to a national court to be tried, respectively. Regular courts
usually have limited time, long and varied lists of cases that require more concentration and
attention to judge a case which is a difficult situation. Although the arbitral tribunals must meet
the requirements of natural justice and decide in accordance with the law they must and can
approve procedures with flexibility and speed. Arbitration can be more expensive than litigation

3 Article 26 of the Rules of Arbitration under UNCTRAL Model Law.

4 The most important acts relating to the right to commercial arbitration are: the Geneva Protocol on Arbitration
Clauses of 1923, the Geneva Convention on the Execution of Foreign Arbitration Decisions of 1927, the New
York Convention on the Recognition and the execution of foreign arbitration awards of 1958, the European
Convention on International Commercial Arbitration of 1961, the Washington Convention on the Settlement of
Investment Disputes between States and Citizens of Other States of 1965, and the international model Model-Law
on Arbitration. UNCITRAL international trader of 1985.

> The European Convention on International Commercial Arbitration of 1961 in Article 1, paragraph 2, sub-b,
provides for these two meanings.), but also before institutional arbitrations.
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in a regular court, but traders agree with this procedure and agree in principle to stay in this
procedure precisely to gain time and procedural simplicity. In addition, the costs of arbitration must
usually be borne by the parties and are not taxable by the taxpayer.

I. 1. Arbitration agreement

The final arbitration agreement between the parties to the dispute is the basis of the arbitration
procedure and the authorization of the arbitral tribunal. By concluding the arbitration agreement,
the parties entrust the arbitral tribunal with a decision on the disputes which have been included in
the arbitration agreement. The powers of the arbitral tribunal are limited by the arbitration contract.
With an arbitration contract, the parties can determine the essential elements of the arbitration
procedure themselves, so they can determine the material and procedural elements (Hetemi,
2007:427).

The necessary condition for entering the arbitration procedure is the arbitration clause. This
stipulates that the parties in a legal case are not subject to due process of law, but to arbitration. In
the event of an existing conflict, the parties may agree to adjudicate their dispute through
arbitration. Under normal circumstances, arbitration clauses are part of the content of the contract.
The arbitration clause contains information on whether all or only the legal disputes set out in it
are adjudicated within the framework of arbitration. It also contains information about the
composition of the arbitral tribunal, or on the basis of which the rule will be judged, as well as
where the seat of the arbitral tribunal should be.

In international business relations, it is very logical to also determine in which language the
arbitration procedure will take place. The arbitration clause must also contain the right applicable
in this procedure.

The 2012 UNCITRALS® Rules of Arbitration model arbitration clause has the following content:

Any dispute, dispute or claim arising out of or relating to this contract, or its breach, termination
or invalidity, shall be settled by arbitration in accordance with the rules of UNCITRAL, where the
parties shall have the following in mind:

(a) The appointment authority is ... [name of institution or person];
(b) The number of arbitrators is ... [one or three];
(c) The place of arbitration shall be ... [city and country];

(d) The language to be used in arbitration proceedings shall be.’

6 See: http: //www.uncitral.org/pdf/english/texts/arbitration/arb-rules-revised/arb-rules-revised-2010-e.pdf.
(01/06/2016). 1 get on dt. 01.04.2015, time 17:12.

" All disputes arising out of or in connection with this contract are ultimately settled under the Arbitration Rules
of the International Chamber of Commerce, by one or more arbitrators appointed in accordance with the said
Rules.
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The validity of an arbitration clause depends on whether it is valid under national law. Applicable
national law must be defined in accordance with the rules of private international law. The validity
of an arbitration clause also depends on whether the contract is valid or if it was agreed in writing.
If one of the parties complains against the validity of an arbitration clause, then according to the
rule, the arbitrators are the ones who decide on the validity and competence (the so-called
Competence-Competence).® At the same time, the parties to the agreement on the implementation
of the arbitration clause must be allowed to participate in the arbitration process. Also, if the parties
have agreed to adjudicate their disputes within the framework of arbitration, then the courts are
incompetent for such legal disputes. This lack of jurisdiction of the courts must be made valid by
one of the participating parties at the beginning of the trial.®

I. 1. 1. The meaning and significance of the arbitration agreement

Avrbitration agreement is the basis of arbitration because it expresses the consent of the will of the
parties to entrust the arbitration with the resolution of their existing or future dispute. The
agreement of the parties is a necessary condition for any resolution of disputes outside the state
courts, therefore it is a necessary condition for resolving disputes through international commercial
arbitrations. This agreement constitutes the legal basis for the constitution and functioning of
arbitration, without which there is no arbitration. In the same vein are the words of a well-known
arbitrator, who states that "of course, no arbitration is possible without its basis, the arbitration
agreement.” (Jan van den Berg, 1981:144). Thus, it is rightly stated that the basis for the
procurement of arbitration competence and at the same time the basis for the submission of the
competence of the regular state court, which would otherwise be competent to adjudicate the
dispute, if this agreement did not exist. ” Regarding the definition of the meaning of the agreement
in the local and foreign legal doctrine, as well as in the national legislation and in the international
acts that refer to the matter of arbitration, it is not insisted on a strict (rigorous) definition of the
arbitration agreement (Petrovi¢, 1998:493). So, there is no generally accepted definition of an
arbitration agreement, and to date many definitions have been given, which are mainly based on
some element of it.1° Therefore, the essence of the arbitration agreement lies in the fact that this is
a legal-private contract of the parties with which they transfer the resolution of disputes to the
jurisdiction of the arbitration, which decides instead of the state courts.!

Definition of the arbitration agreement is made by the Kosovo Law on Arbitration, which
according to him states that: "Arbitration Agreement” means the agreement reached between two
or more persons, that some or all legal disputes, which have arisen or that may arise between them,
shall be subject to arbitration. According to the European Arbitration Convention, "Arbitration

8 See Article 5 of the European Convention; Article 21 OF UNCITRAL Rules of Arbitration. In the context of the
ICC arbitration proceedings, the International Court of Arbitration has an important role (see Article 8.3 of the
ICC 2012 Arbitration Rules).

% See: http: //www.uncitral.org/pdf/english/texts/arbitration/arb-rules-revised/arb-rules-revised-2010-e.pdf.
(01.06.2016). | get on dt. 01.04.2015, time 17:16;

10 Regarding the definition of arbitration agreement, see also: Geneva Protocol on 1923 arbitration clauses, Article
1, paragraph 1; EC for International Commercial Arbitration, Article 1, par. 2; UNCITRAL ML, Article 7, par. 1.
11 See: Law no. 02 / L-75; Kosovo Arbitration Law; Prishtina 2008; Article 2.
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Agreement"” means either an arbitration clause in a contract or in an arbitration agreement, contract
or arbitration agreement, which has been signed by the parties or contained in an exchange of
letters, telegrams or communication. With correspondents and in relations between states whose
laws do not require a written form for an arbitration agreement, any agreement concluded in the
forms permitted by these laws.*2

Therefore, we can define the arbitration agreement as a kind of agreement by which the contracting
parties entrust the arbitration with the resolution of all disputes or any of the disputes that have
arisen or may arise in the future from their legal relationship, provided that for these disputes the
exclusive competence of the state courts shall not be provided.

I. 2. The validity of the arbitration agreement

If the parties wish to ensure that their arbitration clause is enforced, they shall ensure that this
clause provides for the basic elements, in particular the purpose of arbitration, the institution of
arbitration (if determined for institutional arbitration), the rules of arbitration, the number of
arbitrators, the place of arbitration, and the language in which it will be used. Because there are
many cases in which inexperienced businessmen or lawyers themselves draft contracts, some of
the above-mentioned elements are often overlooked. There are also situations when the
arbitration clause is compiled under pressure or fraud. In the first situation we are dealing with
the "validity" of the arbitration clause®3, and in the second with the "existence" of the arbitration
clause. These two concepts are very similar to the concepts of invalidity, according to the Law
on Obligations of Kosovo, in which the issue of "validity" of an arbitration clause would be
parallel to that of "relative invalidity”,** and the issue of "existence" it is parallel to the "absolute
invalidity" of the same law. The jurisdiction of an arbitral tribunal derives from the arbitration
clause. Thus, any dilemma regarding the validity of that clause can provoke challenges of
jurisdiction. Up to the invalidity of a clause can come as a result of:

1. non-determination or erroneous determination of the arbitral institution
2. non-determination or erroneous determination of arbitration rules

3. non-fulfillment of the condition for "writing"

4. non-arbitrariness of a case

5. Lack of willingness of the parties to arbitrate (also considered by some courts as the
basis for defining an arbitration clause as non-existent).

12 See:  http://www.euralius.eu/pdf/multilateral-agreement/Konventa-Evropiane-e-Arbitrazhit-Nernternbetar-
Tregtar.pdf. Article 1.

13 See: Law no. 04 / L-077 of Kosovo Obligations Relations; Prishtina 2012. Article 97, paragraph 1; According
to which article it is stated that: The contract is void when the party has entered into a disability to act, when
during its conclusion there were defects in terms of the will of the parties, as well as when this is determined by
this law or by special provision.

14 Yes there. Article 89, paragraph 1; According to which article it is stated that: Contract that is contrary to public
order, imperative provisions, or morality of the company is null and void, if the purpose of the violated rule does
not guide in any other sanction or if the law in the particular case does not predicts something else.
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An arbitral tribunal usually does not begin to analyze in detail the arbitration agreement to see
whether it meets all the prerequisites for validity, unless one of the parties challenges the
tribunal's jurisdiction on the basis of an invalid arbitration clause. For this reason, this concept is
very similar to that of "relative invalidity" which we encounter in the Law on Obligations of
Kosovo, where this issue can be raised only at the request of one of the parties.®® If the jurisdiction
of the tribunal is challenged on the basis of an invalid clause for arbitration,® then it is the duty
of the tribunal to decide whether there is jurisdiction or not, based on the principle of
“competence-competence”,!’” arbitral tribunal to decide on cases relating to the validity of an
arbitration clause.

Il. The importance of the validity of the arbitration agreement in making an arbitral
award

The agreement of the parties is a necessary condition for any resolution of disputes outside the
state courts, therefore it is a necessary condition for resolving disputes through international
commercial arbitrations. This agreement constitutes the legal basis for the constitution and
functioning of arbitration, without which there is no arbitration. In the same vein are the words
of a well-known arbitration commentator, who states that "of course, no arbitration is possible
without its basis, the arbitration agreement.” (Jan van den Berg, 1981:144)

If the arbitral proceedings take a decision which does not have a valid agreement of the parties
from the beginning when the parties have established the agreement, then the decision may be
revoked by the court if the arbitration agreement is proved to be invalid under the law for which
the parties have submitted it either according to the law in force at the moment.*® Giving up can
also be avoided if there is no valid reference because it is only a valid reference which gives
jurisdiction to the arbitrator.!® The validity of the agreement must be tested in accordance with
the law to which the parties have submitted it. When there is no such indicator, the validity will
be examined according to the law in force at the moment. This of course means the law of the
place where the contract was done.

I1.1. The components of a valid arbitration agreement

To form a valid arbitration agreement between the parties, all essential ingredients must be tested.
A business contract, lease or other written contract may contain an arbitration clause. Using such

15 See: Law no. 04 / L-077 of Kosovo Obligations Relations; Prishtina 2012. Article 89, paragraph 1;

16 See: UNCITRAL Model Law, Atrticle 8 (2);

17 See: Law 02 / L-75; Kosovo Arbitration Law; Prishtina 2008; (Article 14); According to which it is stated
that: The arbitral tribunal decides on the validity of the arbitration agreement and whether it is competent to
resolve the dispute which has been submitted to it. In this context, the arbitration clause, which is part of a
contract, is treated as a separate and independent contract.

18 See: 1996 Arbitration Act. Article 34, subparagraphs (ii) of point (a);

19 Haran Sharan Khemka v. Achint Chemicals, (2005) 2 RAJ 463. State of UP v. Allied Constructions, Supra
note 21,
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a clause, the parties to the contract agree to arbitrate any future dispute. As with any clause, all
parties must agree to its use in the contract before the contract is signed. Given the specifics of
the arbitration agreement and relying on the prevailing views in legal theory, which are also
recognized by international commercial arbitration law, we can conclude that there are four basic
conditions for the validity (validity) of the agreement on arbitration, and they are:

1. Arbitration of the dispute;
2. The ability of the parties to enter into an arbitration agreement;
3. The form of the arbitration agreement and

4. The content of the arbitration agreement (substantive requirements for the validity of the
arbitration agreement) (Knezevi¢, 1999:39).

Il. 1.1. Mutual consent of the parties

A reference to a contract with a document containing an arbitration clause constitutes an
arbitration agreement provided that the contract is in writing and the reference is such as to
make that clause a part of the contract.

The consent of the parties is the basic requirement for the arbitration agreement. Their
intention to appear in arbitration must undoubtedly arise from the agreement. The New York
Convention (Article 1. 1) requires that the parties to the agreement "undertake to submit to
arbitration™ their disputes.

This expression means:%°
* The agreement must contain an obligation, rather than a permissive one, the enterprise, and
* The agreement must provide arbitration, instead of another dispute settlement process.

The agreement must originate from the free will of the parties. Therefore, if one of them acted
out of error or as a result of fraud, coercion or unfair influence, there was no real consent and
the agreement to arbitrate is not valid.?*

I1. 2. Non-existence or invalidity of the arbitration agreement

The jurisdiction of each international commercial arbitral tribunal derives from the agreement of
the parties on arbitration, therefore, the question of the existence and validity of such an
agreement is a matter of great practical importance at the stage of judicial review of the arbitral
award. The arbitration agreement is treated as an independent agreement in relation to the
contract in which it is included, and that the termination of this agreement, in general, does not
depend on the nullity of the main contract. However, both the main contract and the arbitration
agreement may be affected by the same defect. Therefore, in cases where the cause of the nullity

20 See: New York Convention (Article 11. 1);
2L See: Law no. 02 / L-75; Kosovo Arbitration Law; Prishtina 2008; Article 5, paragraph 1;
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of the main contract directly affects the arbitration agreement, then the arbitral tribunal must
declare the arbitration agreement invalid. For example, the lack of consent of the parties to the
main contract may also imply their lack of consent to enter into the arbitration agreement
included in that contract. Although the final result of the main contract and the arbitration
agreement may be the same (both to be declared invalid), it is important that the result be obtained
through a separate assessment, because the procedure for the verification of the invalidity of the
arbitration agreement is special from the procedure for the invalidity of the main contract.

Termination of the arbitration agreement for the invalidity of the arbitration agreement is the
reason for filing a lawsuit for annulment of the decision of the arbitral tribunal. The agreement
which was initially valid, but later this agreement was terminated, for example, through the
regular denunciation of the agreement, will be considered invalid. Also, the arbitration agreement
will be invalid if the form of the arbitration agreement has not been respected as provided by the
arbitration law (Morina, 2015:274). Indeed, the non-existence or invalidity of the arbitration
agreement has been universally acknowledged as the cause for annulment of the arbitral award
in both domestic and international legal sources of arbitration. It is also an obstacle to the
recognition and enforcement of foreign arbitral awards in accordance with the New York
Convention of 1958. Therefore, if the arbitration agreement does not exist at all as concluded
between them. Parties, or if it is not valid under the right set by the parties or, in the absence of
such a designation, the arbitral award shall be annulled. The invalidity of the arbitration
agreement may be caused as a result of non-compliance with the form provided for the arbitration
agreement, as well as due to material deficiencies (deficiencies in terms of the content of the
agreement). Thus, we distinguish between formal invalidity and material-legal invalidity of the
arbitration agreement. What is important to note on this occasion is that under many national
legal systems, the party is obliged to invoke the non-existence or invalidity of the arbitration
agreement from the very beginning of the arbitration (during the course of the proceedings.
arbitration), so as not to lose the right to be summoned for this reason at the trial stage according
to the lawsuit for annulment of the arbitral award.?? According to this position, the party in its
lawsuit cannot invoke the non-existence or invalidity of the arbitration agreement if it has issued
a summons to that cause before the arbitration during the course of the arbitration proceedings.

CONCLUSION

All international instruments are directly applicable to disputes with foreign investors in Kosovo.
Implementation of the Arbitration Law in Kosovo as one of the means by which the resolution
of business disputes is accelerated, would reduce the number of cases in the Courts and increase

22 See: UNCITRAL ML Article 4, 7 (5) and 16 (2); LA of Kosovo Atrticle 6.2, 14.2, and 27; LATNRM Article 4,
7 (1) and 16 (2); LA of England Articles 31 and 73; LA of Croatia Articles 5 and 6 (8); LA of Serbia, Articles 12
(5) and 43. Such an attitude is also found in the decision of the Court of Appeals of Paris, dated 27 September
2001, in the case of SA Caisse Fédérale de Crédit Mutuel du Nord de la France v. Société Banque Delubac et
Compagnie - published in Revue de I’arbitrage, Volume 2001, issue 4. Pg. 916- 917 (The Paris Court of Appeals
rejected the request for annulment on the grounds that the party had failed to challenge the arbitral jurisdiction
during the arbitration proceedings itself and therefore considered that the party had waived its right to present the
objection).

This work is licensed under a Creative Commons Attribution 4.0 International License

http://www.ejessjournal.com

167


http://www.ejessjournal.com/

Avrbitration and the importance of the arbitration... VLAHNA, KRASNIQI, KRASNIQI,& VLAHNA

foreign investment in Kosovo. Although the citizens of Kosovo are still not aware of the
importance and role of arbitration, although there is still a lack of proper awareness of businesses
about the importance of arbitration centers. The resolution of business disputes between Kosovo
businesses has begun through arbitration centers, which operate within the Kosovo and American
Chambers of Commerce. So from the general aspect of the right to arbitration, we need to know
that in order to resolve a dispute over arbitration and to apply these regulations as well as the
laws set for arbitration, the parties at the beginning of the main contract must enter into a contract.
Second (accessory) with the aim that in the event that in the future the main contract creates
disputes then this dispute will be resolved through arbitration. So first the parties in the
relationship of obligations must enter into a written agreement (arbitration agreement). In the
general sense of this paper, we have pointed out that the parties to the agreement must be careful
not to conflict with any cause that may result in the invalidity of the arbitration agreement, as
this invalidity will have consequences if a decision is given. Of arbitration from this agreement,
as this decision will be annulled by the regular courts as a reason that the arbitration agreement
was invalid from the beginning of the crime of this agreement or may become invalid and over
time. So during any action taken by the parties claiming to resolve their dispute through
arbitration, they must be careful whether everything is in order with the arbitration agreement as
the reason for the invalidity of the agreement may come to the annulment of the decision.
Avrbitration and this would be to the detriment of the party.
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