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“Uluslararas1 Cocuk Edebiyati ve Egitim Arastirmalart Dergisi” 2017 yilinda yayin hayatina
baslayan hakemli ve bilimsel uluslararasi bir dergidir. Yayin dili Tiirkge ve Ingilizcedir. Dergiye
kabul edilen ¢alismalar agik erisim (online) olarak yaymlanmaktadir. Cocuk edebiyati alaninda
yapilan 6zgiin nitelikteki arastirma makalelerini yayinlayarak ¢cocuk edebiyati ve egitim arastirmalari
alanlarinda mevcut durumlari ortaya koyma, sorunlara dikkat ¢ekme ve ¢6ziim 6nerileri getirme gibi
katkilar saglamay1 amaglamaktadir.

Dergide oncelikli olarak ¢ocuk edebiyati ve egitim arastirmalart alanlarinda yazilan 6zgiin ve
ampirik arastirma makaleleri yaymlanmaktadir. Bunun yani sira “Tiirkge Egitimi ve Egitim
Aragtirmalar1” alanlarda da 6zgiin aragtirma makaleleri kabul edilmektedir.
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An Investigation of Reading Comprehension Questions in the Coursebooks
“Yedi Iklim” and “Yeni Hitit” for Teaching Turkish As A Foreign Language

Elgin ESMER”
Mersin Universitesi, Tiirkiye

Gelis Tarihi | Submitted: 6 /05 /2021 Kabul Tarihi / Accepted: 26 / 05/ 2021

Abstract: The study aims to analyse the forms and levels of the reading comprehension questions in the coursebooks
“Yedi Iklim” and “Yeni Hitit” commonly used in teaching Turkish as a foreign language based on Widdowson
(1993) question form classification and Barrett’s (1976) taxonomy of cognitive and affective dimensions of reading
comprehension. The data for the study consisted of two hundred seventy-two reading comprehension texts and all
questions related with them in the coursebooks. The descriptive survey research design was employed in the study.
Also, quantitative method was applied to identify the frequency of the question forms and levels in the data. Results
revealed that most of the questions in both coursebooks were in the form of Wh-question and these questions took
place in the literal level as the basic/lowest level. The questions in both coursebooks required students to understand
ideas and information explicitly stated in the reading text. In other words, they did not require detailed thinking.
Therefore, it was thought that they did not develop student’s thinking process adequately.

Key Words: Reading comprehension questions, Lower and Higher Level of Thinking, Widdowson’s Question
Form Classification, Barrett’s Taxonomy, Coursebooks.

Ozet: Bu galisma Barrett’in (1976) okudugunu anlamanm bilissel ve duyussal boyutlarmin smiflandirmasima ve
Widdowson (1993) soru formu siniflandirmasina dayanan, Yabanci Dil olarak Tiirkge Ogretiminde ¢ogunlukla
kullanilan Yedi Iklim ve Yeni Hitit kitaplarmdaki okudugunu anlama sorularmin formlarini ve seviyelerini analiz
etmeyi amaclamaktadir. Arastirmanin verilerini iki yliz yetmis iki okudugunu anlama metni ve ders kitaplarinda
yer alan bunlarla ilgili tim sorular olusturmaktadir. Arastirmada betimsel tarama arastirma deseni kullanilmistir.
Ayrica verilerdeki soru formlarinin ve diizeylerinin sikligini belirlemek i¢in nicel yontem uygulanmistir. Sonuglar,
her iki ders kitabindaki sorularin ¢ogunun Wh-soru seklinde oldugunu ve bu sorularin temel/en alt diizey olarak
gercek diizeyde yer aldigini ortaya koymustur. Her iki ders kitabindaki sorular da dgrencilerin okuma metninde
acikca belirtilen fikir ve bilgileri anlamalarin1 gerektirmektedir. Diger bir deyisle, detayli diisiindiirme
gerektirmemektedir. Bundan dolay1 sorularin, 6grencilerin diisiinme siireglerini yeterince gelistirmedikleri
distinilmiistiir.

Anahtar Kelimeler: Okudugunu Anlama Sorulari, Alt ve Ust Diizey Diisiinme, Widdowson Soru Formu
Siniflandirmasi, Barrett Taksonomisi, Ders Kitaplari.

* Corresponding Authors, Dog. Dr., 0000-0002-3290-160X, elciny@yahoo.com
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Introduction

Reading skill is a way of comprehension. The skill enables second language learners to understand
the sentences, utterances and paragraphs in the written texts, get the information and assess the ideas in
the text and also apply them into the factual situations (Grabe and Stoller, 2002). If language learners do
not have adequate reading skill, they will have difficulty in comprehending a text (Grabe, 2009). In other
words, they cannot get the information in the text and use it efficiently. Therefore, comprehending a text
is the important skill that sustains the other skills and also enhance the language learning process.

Reading comprehension is both a process and a product (Paris and Myers, 1981; Myers,1991;
Urquhart and Weir, 1998). Effective reading comprehension requires the reader to form the mental
representation of the written text produced by the writer in his mind’s eye. During the process of the
creation of the mental representation a good reader should have the following reading skills:

1. Recognizing the words in the text
2. Defining the grammatical and semantic relations among words
3. Connecting the ideas in the text coherently by making inferences

Moreover, a good reader should use his/her background knowledge and experience effectively,
assess whether he/she understands the text or not. Also, he/she should determine the proper strategies
relevant to the text genre and his/her reading goals to construct and derive the meaning (Vanci-
0Osam,1992). Therefore, reading comprehension skill is often seen difficult for most language learners.
Many learners have difficulty in getting the meaning of the text they read.

Coursebooks are the main learning sources used in the language teaching settings. They provide
the frameworks, texts, and tasks. The analysis of forms and levels of coursebook reading comprehension
guestions has increasingly gained importance nowadays. The studies (e.g., Anggraeni 2013; Fitria 2014;
Andre 1979; Sanders, 1966) especially on English language (first (L1) and second (L2) language)
showed that the coursebooks generally consisted of lower level questions such as literal comprehension
guestions that rely on short term memory. According to these studies, the questions did not improve and
develop the student’s level of thinking and so the students did not have enough proficiency in second
language.

During the literature survey it was observed that the a few studies in teaching Turkish as a first
language (e.g., Akyol 1997; Akyol, 2001; Akyol, Ates and Cetinkaya, 2013; Goger, 2014; Bozkurt, Uzun
and Lee 2015; Celik, Demircan and Fidan 2015) focused on Turkish reading comprehension questions.
As stated before, reading in a second language requires a set of thinking skills and so questioning is one
of the major strategies to enhance the student’s reading thinking skills (Mikulecky, 2008; Acosta and
Ferri, 2010). Although in recent years much research has been conducted on teaching Turkish as a
second language, we have not found any study on the cognitive level and form of reading comprehension
guestions in Turkish L2 reading contexts. Therefore, this study is thought to be a leading study which
will contribute greatly to Turkish second language studies for the reasons mentioned above. Also, it is
assumed that the results will be benefit for book writers and teachers because they will become aware
of which form and level of questions are emphasized in the coursebooks mostly used in Turkish L2
classrooms. They may use the results to revise questions and also create questions at different form and
cognitive level to develop student’s higher thinking level.

Drawing on Widdowson’s (1993) question form classification and Barrett’s (1976) taxonomy, the
study aims to analyse the forms and levels of reading comprehension questions in the coursebooks
developed for teaching Turkish as a second language. The following three questions motivate the study:

1. What are the forms of reading comprehension questions in the coursebooks?
2. What are the levels of reading comprehension questions in the coursebooks?

3. What are the relationships between forms and levels of reading comprehension questions in
the coursebooks?

Literature Review



Questioning is one of the most important strategies used in the language classroom environments
to improve and develop learner’s reading comprehension. Some studies conducted on first and second
language reading comprehension showed that questioning influences reader’s meaningful processing of
the text. Thus, it facilitates their reading comprehension. Gunning (1992) states that questioning is used
to develop concepts, build backgrounds and clarify a reasoning process. This way it improves the
reader’s level of thinking and they become active, critical and creative readers.

Reading comprehension questions are grouped into different categories based on their forms and
levels. Widdowson (1978, 1983) stated that reading is a process of combining textual information with
the information a reader construct. He categorized reading questions with respect to their forms as
follows:

a. Wh-questions: These questions begin with a ‘'wh..." word e.g., what, where, who, how, how
often etc.

b. Polar questions: The questions are sometimes called yes-no questions. They have one correct
answer that is not directly presented in the text.

c. Truth assessment questions: They are also called true or false questions. The questions are
used to identify whether a statement is true or not.

d. Multiple choice questions: The questions allow students to choose from a number of possible
answers.

Moreover, several taxonomies have been developed to analyse and categorize questions based on
their functions. According to Turner (1988) the taxonomies involve a logical organization of various
thinking operations. Bloom’s (1956) taxonomy of thinking is well-known and popular taxonomy in
literature. As seen in the Table (1), the taxonomy consists of six levels of cognitive processes associated
with learning and ranges from lower to higher levels of cognitive thinking.

Table 1. Bloom’s (1956) Taxonomy of Thinking.
Lower Level of Thinking Knowledge: Knowing facts or information

Comprehension: Understanding facts or information

Application: Using information in a new situation

Higher Level of Thinking Analysis: Breaking down information into parts to

see relationships and importance



Synthesis: Creating something new by combining

different ideas

Evaluation: making a judgement

Barrett (1976) adopted Bloom’s (1956) taxonomy and developed the Taxonomy of Cognitive and
Affective Dimensions of Reading Comprehension to help teachers in developing comprehension questions
and test questions for reading. The taxonomy includes five levels. The taxonomy is presented in the Table

(2) below.
Table 2. Barrett’s (1976) Taxonomy of Cognitive and Affective Dimensions of Reading Comprehension
Levels Sublevels Examples
Literal Recognition Details Who? /What? /Why? /Where
comprehension Main Idea Find out what is going to do?
deals with ideas and Sequence What did ...do first/next/last?
information which Comparison Read to find out the differences between
are and
explicitly stated in Cause effect What caused  ?
the text. relationships
Character Traits  Find the words and phrases which describe the
characters
Details Who paid for his journey?
Main Idea What important statement did he make?
Sequence Describe in correct sequence .
Comparison How was this __ different from others?
Cause-Effect What caused _ ?
Relationships
Recall Character Traits Whatwas ____ like?
Reorganization Classifying Which of the followingare  ?
deals with Outlining Divide the story into __ parts.
analysis, synthesis, Summarizing What has happened up to this point?
and/ or organization  Synthesizing How long did the entire ___last?
of
ideas or information
explicitly stated the
text
Inferential Inferring Did he realize  ?
comprehension supporting
requires students details




make inference
based on their prior
knowledge. Because
the answers are not
explicitly stated but
must be inferred.

Inferring Main

What is the main idea of this ?

idea

Inferring What will happen next?
Sequence

Inferring Are_ and___ related?
Comparison

Inferring cause Whywould __ ?

and effect

Inferring What does ____tell us about her?
character traits

Inferring Doyouthink _ will__ ?
Outcomes

Interpreting
figurative

language

Interpret the following figurative expressions:

Evaluation

requires students
make decision.

They have to make
an

evaluative judgment
by comparing ideas
presented in the text
with

his/her back ground
knowledge and

experiences

Judgements of
Reality or

Fantasy

Is imaginary?

Judgements of

Fact or Opinion

Which seem to be correct?

Judgements of
Adequacy and
Validity

Did ever actually ?

Judgements of

appropriateness

What part of the story best describes the main character?

Judgements of
worth,
desirability and
acceptability

Do you like this character?

Appreciation
involves all the
above related
dimension of
reading.

It requires students
an emotionally
sensitive to the ideas
and information in
the text.

Emotional
response to the

content

Are you surprised?

Identification
characters or

incidents

How did they feel when ?

Reactions to the
author’s use of

language

Why is a good term?

Imagery

How does make you feel?




According to Barrett’s (1976) taxonomy, literal comprehension and reorganization are lower-order
levels that are used to review basic facts and skills. The questions in this lower level are also called as closed
questions. They have only one correct answer that is explicitly stated in the text. The lower questions involve
convergent thinking. Therefore, the questions entail the literal understanding of the text and they do not
develop student’s critical thinking and problem solving skills. On the contrary, inferential, evaluation and
appreciation are higher-order level questions. The open ended questions that have variety of possible
answers involve divergent thinking. The questions require students to use their background knowledge and
experience and also relate them with the author’s ideas. Thus, the questions facilitate the deeper
understanding of the text, in other words the construction of the coherent mental representation of the text
in the reader’s mind and enhance the development of student’s critical thinking and problem solving skills.

Methodology
Research Design

The study used a descriptive survey model that enables the researcher to identify the
characteristics of the observed phenomenon as-is (Baskarada, 2014). Quantitative method was applied
using corpus linguistics methodology that examines frequencies of specific phenomena. The
methodology examining frequencies of specific phenomena deals with computer based empirical
analysis of actual patterns of language use (Baker, Costas, Majid, Michal, Tony and Wodak, 2008).

Data and Analysis

Coursebooks are considered as one of the most important teaching materials for teaching and learning
in Turkey. The two coursebooks “Yedi iklim” and “Yeni Hitit” are commonly used in teaching Turkish L2
classrooms. In line with the aim of the study, they were chosen as the objects of the study. The corpus
consists of totally two hundred seventy-two reading comprehension texts and also one thousand five
hundred ninety five reading questions about the texts: one hundred seventy three texts and eight hundred
ninety seven questions from Yedi iklim Turkish Coursebook (Level A1, A2, B1, B2, C1, C2); ninety eight
texts and six hundred eight questions from Yeni Hitit Turkish Coursebook (Level 1, 2, 3).

Data Analysis was done based on Widdowson’s (1993) question form classification and Barrett’s
(1976) taxonomy explained in detail above. In the study the frequency analysis was conducted to identify
the reading comprehension question’s forms and levels.

The corpus was examined using the NooJ linguistic engine module, which allows NooJ users to sort
the words and perform a morphological analysis on Turkish texts (Demirhan and Aksan 2011, Bisazzsa,
2009).

Findings and Discussions
The findings of the study are presented below according to the research questions.
Findings For The Reading Comprehension Question Form

As seen in the Table (3), Wh - question form occupied the highest position in the coursebook
“Yedi iklim”. The form was followed by truth assessment, multiple choice and polar question forms
respectively. On the other hand, in the coursebook “Yeni Hitit” truth assessment question form got the
highest position, followed by multiple choice, wh-question and polar question forms.

Table 3. The Frequency of Reading Comprehension Question Forms in The Coursebook Yedi Iklim

Yedi iklim Wh-Question Polar Question Truth Assessment Multiple Choice
f f f F

Al 71 4 9 8

A2 132 9 50 0

Bl 93 8 55 1

B2 50 4 16 8

C1 68 8 72 43




Cc2 88 12 25 63
Total 502 45 227 123

Table 4. The Frequency of Reading Comprehension Question Forms in The Coursebook Yeni Hitit

Yeni Hitit Wh-Question Polar Question Truth Assessment Multiple
Choice
f f f F
Level 1 24 8 82 8
Level 2 10 4 164 58
Level 3 0 0 258 33
Total 34 12 504 58

The results obtained in the study showed that both coursebooks did not present various question forms
adequately. In other words, the distribution of the question forms were not balanced.

Findings Related to The Levels of Reading Comprehension Questions

As shown in the Table (5) the literal level questions which are the lowest level questions got the
highest position in both coursebook. The inferential level questions occupied the second position in both of
them. The appreciation level questions occupied the third position in the coursebook Yedi Iklim, followed
by evaluation and reorganization level questions respectively. On the other hand, the evaluation got the third
position in Yeni Hitit coursebook, followed by appreciation and reorganization level questions respectively.
The results show that the questions in the both coursebooks covered all levels of reading comprehension
questions in Barrett’s (1976) taxonomy, however the distribution of the levels of questions were not
balanced.

Table 5. The Levels of Reading Comprehension Questions in The Coursebooks Yedi iklim and Yeni Hitit

The levels of reading comprehension Yedi iklim Yeni Hitit
questions f F
Literal 650 394
Reorganization 9 2
Inference 114 76
Evaluation 46 12
Appreciation 71 6

Findings Related to The Relationships Between Forms and Levels of Reading Comprehension
Questions in The Coursebooks

Findings Related to The Wh-Question Form and Level
The quantitative results were presented in Table 6 below.
Table 6. The Wh-Question Form and Level in Yedi Iklim and Yeni Hitit

Question Form Question Level Yedi iklim Yeni Hitit
f Example f Example
Wh- Question Literal 367  Diizenli spor, kalp krizi 18 Salih Demirkan
ve felg disinda bizi hangi neler yetistiriyor?
hastaliklardan (What do Salih



korumaktadir? (Which Demircan grow?)
diseases does regular (Yeni Hitit 1
physical activity prevent Koyde ve Sehirde
us from except for heart
attack and stroke?) (C1
Unit 1 Egzersiz Neden
Bu Kadar Yararli)

Hayat)

Reorganization 8 Yazarm elestirdigi 0 =
konular nelerdir? (What
did the author criticize?)

(C1 Bir sempozyum yap)

Inference 38 0 -
(4) Sizce bu konusmay1

yapan kimdir? (What do
you think who is the
person made the
conversation?) (Yedi
iklim B1 Mezuniyet)

Evaluation 32 8
Hangi is¢inin cevabint Pazartesi

dogru buluyorsunuz? sendromuna kars1
Nig¢in? (What do you
think which

ne yapalim? (What

should we do for
workers’answer was

Monday
correct? Why?) (B2-

syndrome?)
(Y.Hitit 2 Pazartesi

Hangisi Dogru)

sendromu)

Appreciation 53 Yemek kokusu size 0
neleri hatirlatryor? What
do cooking smell remind
you? (Yedi Iklim
B1lYemek Kokusu)

As said before in the study, Wh-question forms were most frequently used in the coursebook Yedi
Iklim. The table (6) shows that the question form was heavily used in the literal cognitive level requiring
recognition and recall of details in the both coursebooks. The appreciation level requires students
emotionally sensitive to the ideas and information in the text. The usage of wh- question form in this level



occupied the second position in the coursebook Yedi iklim. Moreover, in the third position, the question
form was related to the inference level requiring students make inference based on their prior knowledge in
the coursebook Yedi iklim. On the contrary, there were no usages of wh-question form in the appreciation
and inference levels in the coursebook Yeni Hitit. Furthermore, in Yedi iklim wh-question form occured
thirty-eight times in the evaluation level that requires students make an evaluative judgment by comparing
ideas presented in the text with their background knowledge and experiences. Also, the usage of the form
in this high level occured less ferquently (8 times) in Yeni Hitit.

Findings Related to The Polar Question Form and Level

As seen in the Table (7), polar question forms occured heavily in the literal level in Yedi Iklim,
followed by the appreciation and evaluation levels requiring high level of thinking. The usage of the question
form in the reorganization and inference levels showed equal frequency distribution. As for Yeni Hitit, the
question form was only used in the evaluation level with the lowest frequency distribution.

Table 7. The Polar Question Form and Level in Yedi Iklim And Yeni Hitit

Question Form Question Level Yedi iklim Yeni Hitit
f Example f Example
Polar Question Literal 16 Parmak izleri degisebilir 0 -

mi? (Can fingerprints
change?) (C2 Parmak
[zlerimiz)
Reorganization 1 0 -
Yukaridaki kisiler
arasinda ¢alisma yontemi
benzeyenler var mi1? Are
there any persons above
who have similiar work
style? (B2-Onlar
calistilar basardilar)

Inference 1 0 -
Hisse senedi almak riskli

mi? (Is buying stocks
risky?) (A2 Para Nerede?
(Where is the Money))

Evaluation 14 5
Bu fikre katiliyor Sizce evrende
musunuz? Ni¢in? (Do yasanabilir bagka bir
you agree with the view? gezegen var mi1? (Do
Why?) (C2 Bos zaman you think there is
etkinligi Aligveris) another planet same

like earth where the

people living in the



same way (Yeni Hitit

3 Paralel evrenler)

Appreciation 18 0
Bu sanatla (Hat sanat1 ile

ilgilenmek ister misiniz?
(Would you be interested
in Calligraphy?) (B1 Hat

sanati)

Findings Related to The Truth Assessment Question Form and Level

As seen in the Table (8), the truth assessment question forms only occurred in the literal level with
the high frequency distribution in both of the coursebooks.

Table 8: The Truth Assessment Question Form and Level in Yedi Iklim and Yeni Hitit

Question form Question Level Yedi iklim Yeni Hitit
f Example f Example

Truth Assessment Literal 262  Bayramlar yaklastiginda 356 Matematik ve miizik
insanlar aligverise ¢ikar bir¢ok agidan birbiri
(When bairams are ile iliskili iki
approaching people start disiplindir.
to go shopping Right (Mathematics and
False) Dogru Yanlis (B1 Music are the
Kutlama) disciplines closely

related with each
other Right False)
Dogru Yanlis

(Y .Hitit 3 Miizigin
Matematigi)

Reorganization 0 0 -

Inference 0 0 -
Evaluation 0 0
Appreciation 0 0

10



Findings Related to The Multiple Choice Question Form and Level

Table (9) below shows that the multiple question form demonstrated the highest frequency
distribution in the inference level requiring high level of thinking in both of the coursebooks. Furthermore,
as seen in the Table (9), the question form occurred more frequently in the literal level in Yedi iklim than
Yeni Hitit. There were no usages of the question form in the reorganization, evaluation and appreciation
levels in both of the coursebooks.

Furthermore, as seen in the Table (9), the question form occurred more frequently in the literal level
in Yedi iklim than Yeni Hitit. There were no usages of the question form in the reorganization, evaluation
and appreciation levels in both of the coursebooks.

Table 9: The Multiple Choice Question Form and Level

Question Form Question Level Yedi iklim Yeni Hitit
f Example f Example
Multiple Choice Literal 41 Okudugunuz metne gore 11 Yazara gore tutkulu

Tornado ile ilgili
asagidaki ifadelerden
hangisi yanligtir?

(According to the text

ask (According to
the author passionate
love)

a. Sevdiginiz kisiyi

you read which one of gorebilmek igin tiirli
the following statements bahaneler
related with Tornado is yaratmaktir (Making

wrong?)

a. Tornadolar yilin
herhangi bir ay1 meydana
gelebilir (tornado can
occur in any month of
year)

b. Diinyanin herhangi bir
yerinde goriilebilir (It can
be seen anywhere in the
world)

c. En ¢ok yaz aylarinda
goriiliir (It can be seen
mostly in summer
months) d.Tornado
mevsimi ilkbahardan
sonbaharin sonuna
kadardir ( Tornado

season is from spring to

11

excuses to see the
person you love)

b. Asik olunan kisiye
platonik de olsa
baglanmaktir (being
attached to the lover
platonically)

c. Kargilikli aidiyet
duygusuna sahip
olmay1 istemektir
(desire to have sense
of belonging)

d. Yogun yasanan
ama gelip gecici bir
duygudur (Intense
feeling but it fades
with time) (Yeni
Hitit 3 Ask m1? Tuku



the end of the autumn) mu?
(Yedi Tklim B2
Tornado)

Reorganization 0 0 -

Inference 70 Okudugunuz metinde 70 Metindeki ¢ocugun
“yaka paca getirmek” karakteri, The
ifadesi ile anlatilmak character of the chid
istenen nedir? (What in the text a.
does the term “yaka paca Duygusal
getirmek” mean in the (emotional),
text?) (C1Vermeyince b Hayalci (dreamer)
Mabut Neylesin c.Yaramaz (naughty)
Mahmut) d. Tyimser (optimist)

c. Kaderci (Fatalist)
(Yeni Hitit 3 Beyaz
Gemi)
Evaluation 0 0
Appreciation 0 0

Conclusion and Discussion

In the first part of the study, drawing on Widdowson’s (1993) classification, the question forms used
in the corpus were examined. The results revealed that the distribution of the question forms in each
coursebook exhibited some differences: Wh-questions appeared most frequently in Yedi Iklim, followed by
truth assessment, multiple choice and polar question forms while truth assessment question form occupied
the highest position in Yeni Hitit, followed by multiple choice, wh-questions and polar question forms
respectively. Also, the results showed that the question forms were not used in balance in the corpus. The
finding is consistent with the previous studies. According to some researchers (e.g., Anggraeni 2013; Turner,
1988) coursebooks are required to have various question forms in balance to familiarize the students with
the question’s own nature and thus students can ask better questions and give better answers. Therefore,
within the scope of the study it is recommended that the question forms in the coursebooks should be revised
and they should be used in balance.

In the second part of the study, based on Barrett’s (1976) taxonomy the cognitive level of the
guestions forms in the corpus were analysed. The analysis showed that both coursebooks included a greater
proportion of questions in the literal level as the lowest level of reading comprehension: in Yedi iklim wh-
question form occupied the highest position in literal level whereas in Yeni Hitit truth assessment question
form got the highest position in this level. Because of the question forms not requiring much thinking, it
could be said that the coursebooks cause the students to be passive during the reading comprehension
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process.

The previous studies (e.g., Adams 1985; Turner, 1988) revealed that the reading activities in daily
life such as reading newspaper, texting, emailing etc. generally, require literal level comprehension, so the
literal level questions are used heavily at the daily reading activities. Also, they stated that literal level
questions can make students become aware of textual cohesion -coherence and this way they enhance
student’s higher level thinking skills. Therefore, the lowest level questions are used heavily in coursebooks.
It is thought that the heavy usage of literal level questions in this corpus stems from the reasons stated in the
previous studies.

Moreover, the results showed that the higher level questions (inference, evaluation and appreciation)
were less frequently used in the corpus. Inference level questions were heavily dominated in both
coursebooks; multiple choice question form occupied the highest position in inference level in both of them.
Evaluation and appreciation level questions were more dominant in Yedi Iklim. Especially wh-question and
polar question forms occurred in the evaluation and appreciation levels. As for Yeni Hitit, there were only
evaluation level questions in polar and wh-question forms with the lowest frequency distribution. There was
no usage of appreciation level question in the coursebook.

According to some studies (e.g., Vacca, Vacca and Gove 1991; Turner, 1998; Sunggingwati 2003) if
students are exposed to the higher level questions, their higher level of thinking will develop and they will
be able to ask and response higher level questions. Based on these studies, it is recommended that the
coursebooks should include more higher level questions. This way students can become more active and
critical readers.

Furthermore, the results obtained in the study showed that the distribution of higher and lower level
guestions are not in balance. Some studies on questioning (e.g., Frazee and Rudnitski 1995; Turner, 1988)
states that both lower level and higher level questions are important because lower level questions guide
students how to comprehend the text while the higher level questions make students learn how to think
critically. Also, the studies emphasized that good questioning require a reasonable balance between lower
and higher level questions. Consequently, the levels of questions in the coursebooks in the study should be
in balance and move gradually from lower to higher.
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YAPILANDIRILMIS OZ

Tiirkcenin Yabanci Dil Olarak Ogretimi “Yedi Iklim” ve “Yeni Hitit” Ders Kitaplarindaki
Okudugunu Anlama Sorularinin Incelenmesi

Giris

Okuma becerisi bir anlama bi¢imidir. Bu beceri, ikinci dil 6grenenlerin yazili metinlerdeki
climleleri, ifadeleri ve paragraflar1 anlamalarini, metindeki bilgileri elde etmelerini ve fikirleri
degerlendirmelerini ve ayrica bunlar1 ger¢ek durumlara uygulamalarini saglar (Grabe ve Stoller, 2002).
Dil 6grenenler yeterli okuma becerisine sahip degillerse bir metni anlamakta giiclilk ¢ekeceklerdir
(Grabe, 2009). Baska bir deyisle, metindeki bilgilere ulasamamakta ve verimli bir bi¢imde
kullanamamaktadirlar. Dolayisiyla bir metni anlama, diger becerileri destekleyen ve dil 6grenme
stirecini gelistiren onemli bir beceridir.
Ders kitaplari, dil 6gretim ortamlarinda kullanilan ana 6grenme kaynaklaridir. Derslerin ¢ergeveleri,
metinleri ve gorevleri saglarlar. Son yillarda ders kitaplarinda yer alan okuma anlama sorularinin form
ve diizeylerinin analizi giiniimiizde giderek 6nem kazanmustir. Ozellikle ingilizce (birinci (L1) ve ikinci
(L2) dil) iizerine yapilan arastirmalar (Orn. Anggraeni 2013; Fitria 2014; Andre 1979; Sanders 1966)
ders kitaplarinin genellikle temel anlama dayali basit anlama sorular1 gibi alt diizey sorulardan
olustugunu gostermistir. Bu aragtirmalara goére ders kitaplarindaki okuma anlama sorulart 6grencilerin
diisiinme diizeylerini gelistirmeye yonelik degildir. Bu nedenle de 6grenciler ikinci dilde yeterli okuma
anlama becerisine sahip olamamaktadirlar.

Alanyazin taramasi sirasinda Tiirk¢enin ana dil olarak 6gretimine yonelik az sayida ¢aligmanin
(Orn. Akyol 1997; Akyol 2001; Akyol, Ates ve Cetinkaya 2013; Goger 2014; Bozkurt, Uzun ve Lee
2015; Celik, Demircan ve Fidan, 2015) Tiirk¢e okuma anlama sorularina odaklandigi gézlemlenmistir.
Ikinci bir dilde okuma bir dizi diisiinme becerisi gerektirir. Sorgulama, 6grencilerin okuma diisiinme
becerilerini gelistirmek i¢in en 6nemli stratejilerden biridir (Mikulecky 2008; Acosta ve Ferri, 2010).
Son yillarda Tiirk¢enin ikinci dil olarak 6gretimi konusunda ¢ok fazla arastirma yapilmasina ragmen, bu
calisma kapsaminda Tiirk¢e ikinci dil okuma baglamlarinda okudugunu anlama sorularinin biligsel
diizeyi ve bi¢imi lizerine herhangi bir ¢aligsmaya rastlanilmamigtir. Dolayisiyla bu ¢aligmanin yukarida
belirtilen nedenlerle Tiirkce ikinci dil ¢alismalarina bilyiik katki saglayacak oncii bir calisma olacagi
diisiiniilmektedir. Ayrica bu ¢aligma sonuglarinin, kitap yazarlar1 ve 6gretmenler i¢in de faydali olacagi
varsayilmaktadir. Calisma sonuglart kitap yazarlar1 ve dgretmenlerin Tiirkge dil siniflarinda en ¢ok
kullanilan ders kitaplarinda hangi tiir ve diizeyde sorularin vurgulandiginin farkina varmalarina ve
boylece okuma anlama sorularmin gozden gegirilerek 6grencilerin iist diizey diisiinme diizeylerini
gelistirmek i¢in farkli bi¢cim ve biligsel diizeyde sorular olusturabilmelerine olanak saglayacaktir.

Bu ¢alisma Widdowson’nun (1993) Soru Bigim Swiflamast (Question Form Classification) ve
Barrett’in (1976) Okuma-Anlamamin Bilissel ve Duyussal Boyutlari Taksonomisi (Taxonomy of
Cognitive and Affective Dimensions of Reading Comprehension) temel alarak, ikinci dil olarak Tiirkce
Ogretimi i¢in gelistirilen ders kitaplarindaki okuma anlama sorularinin bigimlerini ve diizeylerini
incelemeyi amaclamaktadir.

Yontem

Arastirmada, arastirmacinin gdzlemlenen olgunun &zelliklerini oldugu gibi tamimlamasini
saglayan betimsel bir tarama modeli kullanmistir. Ayrica belirli olgu birimlerinin derlemdeki sikliklarim
inceleyen derlem dilbilim yontemine dayanarak nicel yontem benimsenmistir. Belirli olgu birimlerinin
sikliklarini inceleyen derlem dilbilim yontemi, gercek dil kullanim kaliplarmin bilgisayar tabanl
ampirik analizini igerir (Baker, Costas, Majid, Michal, Tony ve Wodak, 2008).

Ders kitaplari, Tiirkiye'de 6gretme ve 6grenme i¢in en 6nemli 6gretim materyallerinden biri olarak
kabul edilmektedir. “Yedi Iklim” ve “Yeni Hitit” adl iki ders kitabr Tiirkge nin yabanc1 dil 6gretim
ortamlarinda yaygin olarak kullanilmaktadir. Calismanin amacina uygun olarak ¢alismanin veri tabani
olarak se¢ilmislerdir. Derlem toplam iki yiiz yetmis iki okudugunu anlama metni ve metinlerle ilgili bin
bes yiiz doksan bes okuma sorusundan olusmaktadir: Yedi iklim Tiirk¢e Ders Kitabindan (A1, A2, B1,
B2, C1, C2 Diizeyinde) yiiz yetmis ii¢ metin ve sekiz yiliz doksan yedi soru; Yeni Hitit Tirk¢e Ders
Kitabindan (Diizey 1, 2, 3) doksan sekiz metin ve alt1 yiiz sekiz soru.
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Veri Analizi, Widdowson'un (1993) soru bi¢im siniflandirmasina ve Barrett'in (1976) taksonomisine
dayali olarak yapilmistir. Arastirmada okudugunu anlama sorularinin bi¢im ve diizeylerini belirlemek
icin frekans analizi yapilmistir.

Derlem, kullanicilarin kelimeleri siralamalarina ve Tiirk¢e metinler iizerinde morfolojik bir analiz
yapmalarina olanak tanryan NooJ dilsel motor modiilii kullanilarak incelenmistir.

Sonuglar ve Tartisma

Arastirmada elde edilen sonuglar, s6z konusu her iki ders kitabindaki sorularin ¢ogunun SN1K-
soru biciminde oldugunu ve bu sorularin sistematik diisiinme gerektirmeyen en diisiik diizeyde yer
aldigim dolayisiyla da alt ve iist diizey sorularin dagilimimin dengeli olmadigim ortaya koymustur. Her
iki ders kitabindaki sorular 6grencilerin okuma metninde agikca belirtilen fikir ve bilgileri anlamalarin
gerektirmektedir. Baska bir deyisle, okuma anlama sorular1 6grencileri ayrintili diisiinmeye zorlayacak
bicimde degildir.
Soru sorma {lizerine yapilan bazi aragtirmalar (6rn. Frazee ve Rudnitski 1995; Turner, 1988), hem alt
diizey hem de {ist diizey sorularin 6énemli oldugunu, ¢iinkii alt diizey sorularin 6grencilere metni nasil
anlayacaklarina rehberlik ederken, iist diizey sorularin 6grencilere elestirel diisiinmeyi O6grettigini
belirtmektedir. Ayrica s6z konusu ¢aligmalar, iyi soru sormanin alt ve {ist diizey sorular arasinda makul
bir denge gerektirdigini de vurgulamaktadir. Sonug olarak, bu ¢alismadaki ders kitaplarindaki sorularin
diizeylerinin dengeli olmasi ve kademeli olarak agsagidan yukariya dogru hareket etmesi gerekmektedir.
Boylece 6grencilerin okuma anlama beceri diizeyleri daha iyi bir konuma gelebilecektir.
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Abstract: Young adult novels are books that are written with a problem-oriented approach, generally about identity
inquiries during adolescence, internal family conflicts, friendship relations, and growth crises. Although such novels
are not being produced with the concern of finding a solution to the problems experienced by adolescents, they can
provide a wide perspective towards the solutions that are being created. In the formation and solution processes of
the problems covered in such novels, parenting attitudes finds large rooms for themselves. This study follows the
qualitative research methodology. Documentation was examined in the collection of the research data and content
analysis was used in the analysis of the data that is obtained. In this study, the attitudes of parents in young adult
novels written by Asli Der, one of the most recent juvenile and youth literature writers, were examined in the context
of their impacts on young people’s personality traits. Authoritarian, oblivious and helicopter parent attitudes are
included in the analyzed novels, and the close relationship between the attitudes of the parents described and the
occurrence and solutions of the problems are among the results that are being reached.

Key Words: Young Adult Literature, Young Adult Novels, YA Books, Parenting Attitude.

Ozet: Genglik romanlar, genellikle ergenlik doneminde yasanan kimlik sorgulamalarini, aile igi catigmalar,
arkadaslik iligkilerini, biiylime bunalimlarini konu alan, sorun odakli yaklagimla yazilmis kitaplardir. Bu tiir
romanlar genglerin yasadiklart sorunlara bir ¢6ziim iiretme kaygist ile yazilmis degilseler de onlarin iiretecegi
¢oziimlere farkli bakiglar sunabilirler. Anne-baba tutumu, bu tiir kitaplarda islenen sorunlarin olusum ve ¢éziim
stireclerinde kendine genis bir yer bulur. Caligmada son dénem cocuk ve genglik edebiyati yazarlarindan Asli Der
tarafindan kalem alinmig genglik romanlarinda yer alan anne-baba tutumlar1 genglerin kisilik 6zelliklerine etkileri
baglaminda incelenmistir. Caligmanin verileri dokiiman incelemesiyle toplanmistir. Veriler, icerik analizi ile
¢oziimlenmistir. incelenen romanlarda otoriter, kayitsiz ve helikopter anne-baba tutumlarma yer verildigi,
betimlenen anne-baba tutumlari ile konu edilen sorunlarin olusumlari ve ¢oziimleri arasmdaki siki iliskinin okura
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Introduction

Children’s literature is the general name of the products that enrich the world of emotions and
thoughts with artistic linguistic and visual messages and increase the level of appreciation in accordance
with the language development and comprehension levels of children in a life period starting from early
childhood to adolescence (Sever, 2012, p. 17). While children’s literature, which coincides with the
fastest developmental time of human life, is examined under a single heading in some sources, it is
divided into two subcategories, with youth literature, in the others. Juvenile and youth books have
structural features ranging from book size to page structure, illustrations, and letter size. Besides, they
have differences in terms of the topics covered as well. Children’s books usually focus on the child's
sense of self and personal power; while the youth literature covers the realization of the power and
function of numerous social institutions such as family, school, religion, the state, and their position in
front of them (Seelingers-Trites, 2000, p. 3). Dilidiizgiin (2018, p. 19), states that juvenile and youth
writings should be handled separately since they contain different literary works in terms of their style
and content. Therefore, it would be correct to define young adult literature in a different way from
children's literature. Young adult literature includes works that are suitable for the cognitive and spiritual
development, interests and needs of young people, producing solutions to the problems they experience,
and also providing them with literary and aesthetic pleasure (Uslu-Ustten, 2018: 36). Young adult
literature is a transition that serves as a bridge to reach adult literature (Asutay, 2018: 233; Orgen ve
Giines, 2018: 76).

Interest in young adult literature usually begins with the end of childhood. Nilsen and Donelson
(2009, p. 3) claimed that the young adulthood period ranges between 18 and 22 years old according to
The Educational Resources Information Clearinghouse (ERIC) and that gap is considered as between 21
and 25 according to the National Assessment of Educational Progress (NAEP). Also, they emphasized
the fact that they used the term young adult literature for all the works that young people between the
ages of 12 and18 have chosen for reading.

Young adult novels are one of the products of young adult literature. In such novels, the
protagonist is someone who has stepped into adolescence from childhood. The subject of the novel is
his/her identity problems and youth-specific events during his/her adolescence (Asutay, 2013; Uslu-
Ustten, 2018). These books, in which young adult readers relate closely to the protagonist in the novel,
have a great impact on the reader as they coincide with a critical period of identity formation (Hughes-
Hassel ve Guild, 2002; Coast, 2011: 316). Young adult novels are commonly associated with the concept
of adolescence and the subject is adolescence problems (Asutay, 2013; Orgen ve Giines, 2018; Uslu-
Ustten, 2018: 89). That is why these novels are included in the problem-oriented book group (Asutay,
2018: 233). Problem-focused young adult books aim to introduce some facts that a young person cannot
understand or use in communication directly into their world by the means of literature. Young adult
literature does not offer young readers a recipe for their problems; but it allows them to see the facts
from different perspectives. Thus, it contributes to the individual and social development of young
people. Conflicts with parents are shown among the topics covered in such books (Dilidiizgiin, 2018:
108-109).

In the early periods of young adult literature, parents were not generally mentioned; they were left
in the background and the children were allowed to live their own adventures. The reason for this is that
the child, who has been neglected for many years in literary works, is freed from the domination of the
adult world (Rundell, 2020: 34). Nelms ve Nelms (1984), describe these parents, who are not mentioned
in the works, as invisible. In the following years, hostile or indifferent family types began to appear
(Nelms ve Nelms, 1984). Neydim (2005) emphasizes that the family structure in the young adult books
is shaped according to the sociological status of the period. The researcher, who does not make a sharp
distinction for t mother concept, deals with the situation of "fathers” in the books from a cultural
perspective. According to him, while there is a transition from the holy father figure to the egalitarian
father figure in the West, the authoritarian father choice continues in the Turkish young adult literature
(Neydim, 2005: 105).

Nowadays, too much emphasis in pedagogy on child education, the fact that family is also the
dominant element of child education resulted in the change of parent’s position in literary books Another
reason for the change is that, as Asutay (2018:233) quotes from Ewers (2000) and Pantos (2013), the
children’s and young adult literature is a double-edged literature that concerns not only children but also
parents and educators.
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The child who reads qualified books for his/her age group from the pre-school period to the end
of adolescence becomes a general literary reader by passing through the stages in the literature
sequentially as a result of the reading habits he/she has gained and the literary accumulation he/she has
created (Asutay, 2018: 233). Parents have a great influence on the process of making the child's reading
continuous and turning it into a habit. It is important for parents to read books with their children not
only in the pre-school period when children do not know how to read, but also in the following years in
terms of both analysing the selected book and discussing and evaluating the book after reading. While
the expectation of child reader from the book is an interest, the adult reader also has the desire to
remember childhood feelings in addition to this expectation (Rundell, 2020:4). In this way, a feeling of
unity is established between the child and the adult.

In order for the reading process to progress efficiently, parents should be aware of the child's
interests and needs, developmental characteristics, and they should be good readers. Demiray (1973)
underlined the role of parents and teachers in bringing literary pleasure to the child, and emphasized that
the act of reading a book should be done together with the family. While Erdogan (2019: 45) said that
the biggest supporters of children's book authors are parents and teachers, he underlined the adult reader's
"having a developed literary taste". Asutay (2018: 232) also stated that as parents, adults should have
ideas and knowledge about child and young adult literature. Parents are among the target readers of
children's and young adult books. Moreover, children's and youth books have messages that connect not
only young readers but also adults who are related to them. The psychological atmosphere in the family
plays a decisive role in both the psychological and physical development of the child (Siimer, Aktiirk ve
Helvaci, 2010: 42). Parental attitudes are based on this psychological state. Parents, who are readers of
young adult books, can monitor the effects of their adopted attitude on their children by means of these
books. The mentioned cases paved the way for adults to be more visible in children's and young adult
books.

The term attitude, which is being considered as one of the fundamental topics of psychology
science, has been the subject of numerous studies so that it has been described by many researchers.
Oguzkan (1981, p. 153), defines this term as an individual's attitude and behaviour towards people,
events and non-living things. According to Sparrow and Knight (2006), the term attitude is a position
(evaluative position). About anything -a person, idea or an organization. Attitudes are accepted as
evaluations made by individuals towards objects, subjects and people, including their own selves (Petty,
Brifiol and DeMarree, 2007, p. 658). Considering the definitions, it is possible to describe the term
attitude as an evaluation made against anything or situation. Different types of attitude are among the
study subjects of various fields. One of the kinds of attitudes that educational sciences often work on is
parenting attitudes.

Parenting attitude can be defined as the attitude in the childrearing process, in other words, the
communication style that parents adopt with the child. When researches on parental attitudes are
analysed, it is seen that various categorizations are made regarding this issue. Although they have
common points, there is no certain consensus. Baumrind (1966), who is widely respected in the
categorization of parenting attitudes, separates those attitudes into three as permissive, authoritarian and
authoritative. The permissive group attempts to behave in a nonpunitive, receptive and affirmative
manner toward the child's impulses, desires and actions. That type of parent gives the child small
responsibilities about the house, explains the house rules, provides them a venue in decision-making
process, and allows them to organize their own activities as much as possible (Baumrind, 1966, p. 889).
The authoritarian type tends to form, control and evaluate the child's attitudes and behaviours in
accordance with a standard that is usually shaped by a higher authority (Baumrind, 1966, p. 889);
whereas authoritative parents are warm, loving, sensitive and supportive. They respect their children's
independence, personality traits, perspectives, field of interests and motives since they communicate
well with their children, encourage their participation into discussions, and are clear about the
justifications of their directives (Eisenberg and Mussen, 2003, p. 91).

Parenting attitude is a highly comprehensive topic. Many researchers have described parental
attitudes derived from the categorization based on the triple subgrouping made by Baumrind (1966).
Based on the reasons about why this comprehensive topic goes beyond the aim of the study and that the
attitudes of parents develop in parallel with the culture of the society (Siimer, Giindogdu - Aktiirk and
Helvaci, 2010, p. 43), parenting attitude classification made by Yavuzer (1996) was taken into
consideration.
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In this study, parenting attitudes in young adult novels produced by Asli Der, one of the most
recent children and youth literature writers, were examined in the context of their effects on the
personality traits of youth in the books.

Method

Model of the Study

In this study, document analysis, which is one of the qualitative research methods, was used.
Document analysis is a systematic procedure for reviewing or evaluating documents both printed and
electronic material. Document analysis involves skimming, reading and interpretation. This iterative
process combines elements of content analysis and thematic analysis (Bowen, 2009).

Analyzed Documents

The books examined within the scope of the study are Defne’yi Beklerken (Waiting for Defne),
Darmadagin (Messed Up) and Denek E.E.E. (Case Study: Home-Schooled Ekim). Book titles are used
shortened in the text: Defneyi Beklerken (DB), Darmadagin (DD), Denek E.E.E. (DE). There are two
reasons for choosing the examined documents. First, the selected books bear the characteristics of young
adult literature. The second reason is that the fact that the characters of the parents are included in the
books is suitable for the purpose of the research.

Data Collection and Analysis

The data of the research were collected through document analysis. Conventional content analysis
was used in the examination of the obtained data. In conventional content analysis, coding categories
are derived directly from the text data. The advantage of the conventional approach to content analysis
is gaining direct information from texts without imposing determined categories or theoretical
perspectives (Hsieh and Shannon, 2005). The data analysis was done drawing on Yildirim and Simsek’s
(2013, 260) process steps:

Coding The Data and Finding the Themes

The first step of content analysis is to convert the data obtained through document analysis into
codes. At this stage, the data can be coded according to their similarities or a framework existing in the
literature can be used. In the study, Yavuzer's (1996: 28) parent attitude classification was used as a
framework.

Yavuzer (1996: 28) evaluates parental attitudes under six headings. Four of these attitudes can be
associated with the attitudes and behaviours of parents in the books examined in the study:

Authoritarian Parental Attitude: This attitude is often seen in traditional families and strict
discipline prevails. Parents behave in a strict disciplinarian way. When rules are not being followed, they
may punish the child. The child is controlled by withholding love (Yavuzer, 1996:28).

Unstable and Inconsistent Attitude: Parents with this attitude may be inconsistent in maintaining
their views consistently, or there might be disagreement between parents (Yavuzer, 1996:31).

Ignoring and Indifferent Attitude: Parents who adopt that type of attitude tend to leave their
children alone and ignore them. A communication gap is observed between parents and children
(‘Yavuzer, 1996:33).

Supporting and Tolerant Attitude: Parents with this attitude are tolerant and supportive towards
their children. Apart from some restrictions, they allow their children to realize their desires as they wish
(YYavuzer, 1996: 35).

In addition to those attitudes that are listed above, helicopter parenting -which is an up-to-date
concept- was included in this study in accordance with its relation to the attitudes of parents in the
reviewed books.

Helicopter Parenting Attitude: Helicopter parenting attitude is known for its inconsistent mix of

20



authoritarianism and overprotection in raising their children; the need to control them regardless of the
age of children, not to give them autonomy or to limit them, to force their children to do activities that
they do not really like, to deny them to take lessons or socialize with others, to prioritize academic results
above all else, the tendency to think that their children are correct in everything they do. It is a
childrearing behaviour which is characterized by the act of constantly complaining from teachers and
school boards at all levels ranging from pre-school to university (Yilmaz, 2020: 133).

Helicopter parenting, which is not included in this classification but has been defined as parental
attitude in recent years, has also been added to the framework. Thus, the collected data were processed
under 5 themes such as authoritarian, unstable and indecisive, protective, disinterested, tolerant and
helicopter parenting, which were also mentioned in the conceptual framework of the study.

Organizing and Defining the Data According to Codes and Themes
The expressions and behaviour patterns in the books examined within the scope of the study were
grouped according to the parental attitudes mentioned in the previous step.

Interpretation of the findings
After the coding of the obtained data, the findings were interpreted and the study was completed.

Findings
The findings obtained from the young adult books examined in this section are classified
according to the types of parenting attitudes.

Authoritarian Mother and Indifferent Father

Among one of the analyzed books, which is called Defue’yi Beklerken, the mother is depicted as
an authoritarian type while the father adopts an indifferent parenting attitude. The protagonist, Defne, is
described as a 14-year-old high school student. She lives with her parents and her caretaker, Mimi. She
has a major interest in listening to music. Her mother, Emel, is an ambitious, workaholic, and a
successful IT expert. She tries hard to provide Defne the opportunities she could not have in her own
childhood. Her relationship with Defne is distant due to the intensity of her work and her perspective on
mother-daughter relationships. Hence, Defne established the mother-daughter relationship with Mimi so
she considers Mimi as a kind of mother. Defne’s father, Selim, loves to read books and wants to be an
author. Unlike his wife, he does not have an ambitious personality. Although he was capable of
performing duties where he could gain more income, he preferred a comfortable position in order to
devote more time to himself so that he retired at an early age. He loves to go fishing with his friends,
talk about books and intellectual issues. He does not like some of the youth traits he observes in Defne
within the framework of his own perception, and sometimes criticizes those behaviours of her. Despite
that, he does not get involved much in the issues related to Defne and the household. He tends to avoid
taking responsibility.

Defne is being subjected to peer bullying at school so that she is very lonely and unhappy. Her
only friend is Mert, who is a newcomer, whom he nicknamed as Book. One day, Defne is found
unconscious at home. She is hospitalized by ambulance on suspicion of committing suicide. On their
way to the hospital, Emel finds out the diary of Defne and unwittingly takes it with her. While waiting
for her daughter at the hospital, Emel reads Defne's diary and realizes the issues that her daughter has
been dealing with and the mistakes she has made in their relationship. Meanwhile, Defne wakes up and
it is understood that she has not committed suicide.

The approach of the mother that is depicted in the novel Defne’yi Beklerken coincides with the
attitude of authoritarian parenting attitude. The behaviours of Emel in parallel with the authoritarian
parental attitude are displayed in Table-1:

Table 1. Authoritarian Parenting Attitude Characteristics and Emel's Behaviours

Traits Quotations

Distant My parents had also changed in a strange way. My father stopped talking to me
without frowning, looking sideways at my clothes. My mother was always away.
She was always distant, even when she was close. p. 27
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Prescriptive

Although our internet is unlimited at home, it's pretty limited for me, thanks to
my mom. I'm afraid of my mother. | have a Facebook account, but she knows my
passwords. Twitter is a platform that | don't use much. However, my mother can
look at the search history of mine on Google any time she wants. An IT mother
can do anything any time. My mother is obviously on track. p. 97

Traditional

Emel's mother was not used to speak, she did not speak at all. Maybe that was
the reason for Emel not to talk to Defne: Expecting her daughter to learn on her
own, just as she once used to do. p. 126

Instructive

My mom is a bit... Oh no, she's one hundred percent crazy. Sometimes when she
gets angry with me (when I don't eat or insist on having something she doesn't
like) she immediately comes up with the case of African children. She begins to
say, as if the responsibility of the entire African continent rests on our family's
shoulders: "You are being spoiled while there are children dying of hunger in
Africa!" or, "If you think of that children in Africa, this request you made sounds
selfish!" There is more... She always bides her time to educate me and she does
that consistently. That’s boring! p. 45

Tough

Emel doesn’t like hugging, listening to other people's problems, and emotional
conversations. p. 89

Punitive

If I didn't know | was going to hear a scolding by my mom, | would pull out my
iPod and turn it on to listen to My Chemical Romance and avoid that awful
conversation. p. 52

One of my mom's great skills is ignoring what the others say when she doesn’t
want to hear them. p. 86

ominant

When | was in secondary school, | wanted to adopt a cat. But my mother was
against this request as she was against almost everything. | told her that I would
be a worse child until the cat was adopted, and she could not bear this state yet
and she would buy me the cat. | thought it was the perfect plan, but when | look
back now, | notice that | did not know my mother at all at that time. She said it
was not a wisely behaviour to manage the situation in that way, knowing that she
would win every battle between us, so | would be defeated. p. 57

The characterization of the mother in that novel titled Defne’yi Beklerken, has a distant stance
towards her child. She adopts a traditional, prescriptive, instructive, punitive, tough and dominant
attitude towards raising her daughter.

The father's attitude in terms of raising a child coincides with the behaviours of indifferent
parenting attitude. Selim's acts in parallel with the indifferent parenting attitude are demonstrated in

Table-2:

Table 2. Indifferent Parenting Attitude and Selim’s Behaviours

Traits

Quotations

Intolerant

My father does not talk too much unless it is necessary. When he talks, he tries
educating me. We weren’t even playing games with him when I was young.
Except for the times when we talked about books, there is only one thing |
remember from my childhood: He shouted at me when I fell. Then he regretted,
came to me and told me that he was afraid that something would happen to me,
so he lost his control. | was not afraid of falling, my pain could disappear quickly,
but I was really scared that my father would shout. p. 20

Indifferent

Today is not only the first day of school, but also my birthday as well. Neither
my mother nor my father congratulated me in the morning. It was obvious that
they forgot about it. They were in a rush to send me to school. p.19

Not spend time with their
children

Nowadays, my father is up to ninety so that he is his room all the time. He is,
again, chasing her dream to write books. Sometimes, he even escapes from
home. p. 31
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Puts the responsibility of
their children on the other
parent’s shoulders

Since Emel was working hard to do what would be the best for her daughter, she
was working like crazy. If she hadn't worked, they wouldn't have been able to
live in these conditions they have. Selim had never been an ambitious person.
For him, it is not necessary for Defne to grow up without playing the piano or
having swimming lessons. Emel thought how happy Defne was, when they
bought the piano for her. If it was up to him, he would prefer buying a violin
instead. He kept saying that a portable instrument would be much better, but her
daughter insisted on the piano, so Selim did not interfere more and left the
decision to his wife and Defne. “Selim, oh Selim! Would saying that you are
indifferent make my indifference?”, Emel murmured. p. 64-65

The type of father that is drown in the novel is in an indifferent attitude by leaving the decisions
about their child to his wife. He acts as he does not like to spend too much time with his child, and
constantly ignores his mistakes.

The personality traits of Defne, who was raised by an authoritarian mother and an indifferent
father, are indicated in Table-3:

Table 3. The Personality Traits of Defne

Traits

Quotations

Introverted

Emel assumed that Defne was busy with her iPod and she was immersed in her
books. Her iPod was the major obstacle between those two. It was a great excuse
for Defne to introvert. p. 11

Reticent

I don’t not talk to anyone at shuttle. Well, I don't speak much at school either. It's
a long story that has been going on for years. Maybe this year... Today is not only
the first day of school, but also my birthday. Neither my mother nor my father
congratulated me in the morning. It is obvious that they forgot about it. They were
in a rush to send me to school. p. 19

Reserved

Where we travel to, my mom finds a museum for herself to visit, my father is also
pleased with that situation. Although sometimes | like doing that, there are
sometimes that | hate doing it as well. Some museums are interesting, while some
are incredibly boring. Still, | have to stand next to my parents and pretend as if |
am deeply impressed. Otherwise, | have to put up with my mother. p. 102

Angry

Mimi embraced me, played with me, raised me, and then left me. Even though |
know that Mimi is still thinking of me in the place she lives in, I'm still angry with
her. p. 119

Unhappy

Mimi is the only one at home, who knows how unhappy | was at school. I tried
explaining my mom once, twice. She told me that | was old enough to solve my
issues at school by myself. p. 51

Pessimistic

Sometimes, | wake up with a void inside of me, which will never be filled. It is a
feeling as if | did not do the homework | had to do for the day, or not getting
prepared for the exam, and on top of all those, | found my mother on my bedside
while yelling and calling. p. 75

Lonely

The closest and most loyal friends of mine are my computer and -of course- the
internet. p. 97

Insecure

... hate my acnes. p. 98

The parenting attitudes of Emel and Selim are different from each other. While Emel is a decision
maker and has a restricting role at home, Selim is in the position of complying with her decisions since
he wants to spend his time only with himself. Eventually, Defne has become a lonely, introverted youth
who does not enjoy speaking, hide her emotions and thoughts, and lives without reflecting her anger, as
a result of her mother's rules and the choices she made for her.

The Attitudes of An Authoritarian Father and An Indifferent Mother

The mother type among one of the analysed novels titled Darmadagin is a representation of
indifferent parenting attitude, while the father adopts the authoritarian parenting attitude. Ece, who is the
narrator and the protagonist of the novel, is a 15-year-old high school student. She lives with her parents
and her sister, Selin. She has an unhappy family who have internal conflicts. Her mother is the victim of
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emotional and physical violence of her husband and tries hiding that. Besides, she has nothing in
common with her college student sister, Selin. While her family keep living in that unhappy atmosphere,
Ece becomes friends with Cem, who has just moved to the building. They spend time together by talking
about books and music in the basement of the building. One day, Ece notices that Cem has a black box.
Cem opens it and shows the news and articles he has collected about the violence against women from
various regions of the world. Then, Ece learns that Cem is sensitive to that issue so that her awareness
towards violence against women also increases. In the further chapters of the novel, her father uses
violence on his daughters as well, but her mother refuses to tolerate that and gets divorce with the support
of the mother of Cem.

When the attitude that the father adopts is examined among the novel, it is observed that the
mother has an indifferent attitude towards children. Although the personality traits of the mother are
mentioned in many parts of the novel, her relationship with her children is almost never mentioned.

Whereas the father figure that is described in the novel adopts an authoritarian attitude in raising
their children. The parallel behaviours of the father, Ertugrul, with the authoritarian parenting attitude
are shown in Table-4:

Table 4. Authoritarian Parenting Attitude and Ertugrul's Behaviours

Traits Quotations

Instructive When | tell my father that | am planning to major in the field of psychology, he
becomes very angry. “One psychologist was enough for a family”, he says. He
says | will be poor! p. 43

Tough | take a shower and wear my mini jean shorts and my purple t-shirt. My dad said
I could only wear these shorts at home or on vacation in the following day. It is
very polite of me to express the way he talked like that, | must say he squawked
to my face. According to him, Istanbul is full of vagabonds and by dressing like
this, 1 was going to get myself in trouble. On his mind, | was inciting men. p. 43

Punitive My father spread his fingers that were stuck in my shoulders slightly, as if he
somehow read my mind. While I thought | was saved, he grabbed my arms and
throws me with all his might once again and -much stronger this time. I am not a
petite woman, but my whole body took off and hit the wall of our living room,
that were in the color of paper bags. I clung to the wall like a disgusting mosquito.
| gasped due to that force and fell to the ground. p. 130

The personality traits of Ece, who was raised by an indifferent mother and an authoritarian father,
are exemplified in Table 5:

Table 5. The Personality Traits of Ece

Traits Quotations

Insensitive This is one of the frequent things that my father has forced us to do: Keeping quiet
not to increase tension in the air, at the times and conditions he is not comfortable
with. Waiting while the other person yells at you like a wild animal, without
moving a single axis on your face, and being afraid of blinking your eyes. Selin
and | are definitely experts on that matter. p. 59

Timid I am timid. Nothing new, | have always been like that. Despite my huge body, |
feel like a petite most of the time. It is very difficult for me to straighten my
shoulders, to make my voice audible, to be a little flirtatious or, let's say,
noticeable. That’s almost impossible. p. 47

Angry Would anyone want to hold the noise, the fight, the crying, the violence, the regret,
the silence, the compulsion, the fear, and the anxiety inside of their own? Oh, and
there is anger, of course! That heavy feeling in me towards either my mother or
my father, and | am not sure to whom | feel that anger much stronger! p. 48

Funky All three of us are like gazelles wandering through the greenery in fear of preys.
We are waiting for our hunter, which is our father in our case. Every knock on
the door and every noise coming from inside the apartment makes us more timid
than we already are. p. 74
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Compare themselves to the ~ The Dutch one is cheerful, relaxed and happy. Otherwise, can a person smile like

others this in every photo? If your father beats your mother, would you even put that
photo of you while jumping off the ground, | asked to the Dutch. As soon as |
notice that | said that out loudly towards the screen, I came round p. 55

Have pessimistic/scary Sometimes, | wake up with a void inside of me, which will never be filled. It is a

thoughts feeling as if 1 did not do the homework | had to do for the day, or not getting
prepared for the exam, and on top of all those, | found my mother on my bedside
while yelling and calling. p. 75

Lonely I am neither hardworking nor the top of my class, but I'm a good student at school.
I am good at listening to the lectures and catching every word that will come out
of my teacher's mouth. Maybe the reason for me to be like that is because | don't
have many friends, | am not being friendly. I am used to spend the hours at school
in my own world as quietly as possible, then shutting myself to my room when |
arrived home. p. 96

Raised by an indifferent mother and an authoritative father and being victim of a parental violence,
Ece is a timid and an angry youth who compares herself to the others and gets lonely.

Helicopter Parenting Attitude

Among the book titled Denek E.E.E., the mother and father of the child depict a helicopter
parenting attitude. Case Study: Home-schooled Ekim, is the most recent young adult novel written by
her. In the first chapter titled The Beginning of the Story, the nuclear family consisting of a mother, a
father and their only child is introduced. The mother, Ebru, and the father, Melih, are both well-educated.
Both of them realized that they have interests other than the fields they majored so that they made
different career choices idealistically. Ebru and Melih learn that they will have a baby while traveling
from country to country due to their positions at their works. The couple, who named their son Ekim,
had educated him at home as of preschool. They aim to control all actions of their son and surround him
with the best behaviours and skills. As a smart child, EKim meets these expectations of his family
adequately. His grandfather nicknamed him "E.E.E", which underlines his way of getting education.
Ekim was 12 years old when his family decided to return to Turkey. The school period had started for
some time before they returned to Turkey, so that they continued educating him at home. In the
meantime, his parents learnt that an organization, which conducts research on artificial intelligence, had
chosen Ekim as a subject for a scientific experiment. The aim of the experiment was to compare artificial
intelligence robots and humans in terms of their social and cognitive skills. Ebru and Melih were pleased
with this offer, and they wanted their sons to take part in that experiment which will mark a breakthrough
in human history. Ekim accepted that offer to make his family even happier.

When the experimental process began, they realized that something was wrong. Ekim was left
alone with the artificial intelligence robot in virtual reality and had difficulty in completing the tasks
given by the robot. Ebru and Melih had to confront by the fact that their son, his wide knowledge about
the universe, was not aware about his immediate surroundings, and that being educated at home
weakened his social abilities. The novel resulted with Ekim overcoming those social issues by making
new friends.

The attitude that is adopted by the mother among the piece titled Denek E.E.E., coincides with the
features of the helicopter parenting attitude. The approach of Ebru in the same line with the helicopter
parenting attitude is exemplified in Table-6:

Table 6. Helicopter Parenting Attitude and The Behaviours of The Mother

Traits Quotations

Well-educated She was a kind of mother who seems awkward at firs. As a successful engineer
candidate, she chose a completely different career path and became a vocal for a
jazz band. p. 9

Education-oriented Ekin had learned about the magma layer of the Earth at the age of four. His training
started quickly and it had been increasing incrementally. EKim, who was home-
schooled, had much more knowledge compared to his peers.  p. 15
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Authoritarian-inconsistent Ekim was daydreaming as always. “What do you think? Would you like to be part
of that experiment with the others?” His mother was nice, but when she feels that
she is not being listened to, she suddenly gets out of her gentle mood and turns
into a completely different person. Ekim had learned this. "Sure, why not," he
replied. He was angry with himself for not following his parent’s conversations.

p. 16
Puts academic success at “Ekim will finish the experiment and solve the questions one by one, as it is
first expected. Besides, he will easily achieve this by surprising everyone. Also, we are

not wrong, you are exaggerating the situation. It is true that he spent a year without
school, so what? Look up at the kids around you! Ekim is in a completely different
mood of development. " p. 144

Restricting social life Ekim is following the lessons from home this year, his tutors and we are helping
him on that journey. As you see, he is not very social... It was Ebru, who asked
those questions anxiously. p. 38

Making sure of her Onthe other hand, Ebru could not manage to get rid of her internal distress, which

decisions about her son she still could not name. She thought of Ekim and thought that he can achieve
anything. She repeated those words and tried to relax herself. p. 41
Overprotectiveness Pizza was the big prize of a hard day. It was eaten only once in a blue moon, to

celebrate special occasions. In general, both Ebru and Melih were obsessed with
eating healthy meals cooked at home. p. 58

Oppressiveness Whenever his mother was bothered about something, she would either attack his
father or him in a sarcastic tone and keeps up questioning them with the same tone
until one of them got bored and angry at her. p. 126

The attitude of the father depicted in the novel titled Denek E.E.E. goes in the same line with the
personal traits of the helicopter parenting attitude. The behaviours of the father, Melih, coincides with
the helicopter parenting attitudes that are shown in Table-7:

Table 7. Helicopter Parenting Attitudes and The Behaviours of Melih

Traits Quotations

Well-educated While everyone thought that he would specialize in humanoid robot projects,
neural networks, or drones, or even stay at university as an academic, he was
devoted to agriculture and carpentry. p. 11

Education-oriented Both of his parents had planned everything in detail for the education of their son
by taking many difficulties and chose the best schools for him. When they
returned to Turkey, they provide an optimal environment outside for him to get
prepared for the exam at the end of the year to follow up. p. 104

Restricting Social Life The only problem was that his parents were becoming increasingly disconnected,
anxious types. “Well, after all I am their product too! I haven't been able to get
out of the walls of the site alone! " And yet, what could be the reason for him to
discuss the concept of freedom all day? p. 95

Treating the son as an Melih could already imagine himself posting on his social media. “We raise our

Object son by constantly nurturing his curiosity and encouraging him to think freely. We
are proud of him!” p. 42.
Overprotectiveness He did not want to tell him about his parents' tons of anxiety, the fact that they did

not allow him to walk around the neighbourhood alone, and that he naturally did
not know his surroundings, as he did not go anywhere except his little garden and
walkways. p.93

The personality traits of Ekim, who was raised in the light of helicopter parenting attitude, are
demonstrated in Table 8:

Table 8. The Personality Traits of Ekim

Traits Quotations
Tries making his parents He had willingly got into trouble, just to make his family happier. It had nothing
happy to do with his good luck or bad luck. p. 32
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Highly imaginative Ekim was an imaginative, curious, and self-confident child. p. 104

Idealist When he becomes thirty, he wants to live on Mars. Moreover, he will be the first
Ekim to settle on Mars with his dog. When he succeeds, he will get rid of his
nickname, which his grandfather found and which his parents liked and extended
at every opportunity they get. From then on, everyone will call him as Ekim with
a Dog Living on Mars. For this cause, the experiment or whatever - whatever
might happen to him — gets ready to endure anything. p. 28

Detached from the outside Ekim is following the lessons from home this year, his tutors and we are helping
world him. As you see, he is not very social... p. 38

Ekim is an imaginative, idealistic child who strives for his parent’s happiness, but he is detached
from the outside world and has issues in terms of social development.

Results

In this study, parenting attitudes among the most recent young adult novels titled Defne’yi
Beklerken, Darmadagin and Denek. E.E.E. were evaluated in the context of the emergence and
resolution of the issues in those novels and their reflection on the personality traits of adolescents. Since
there is no similar research in the literature, the results obtained in the study are supported by theoretical
information.

Among the novels that were examined, the communication issues within families, peer bullying,
loneliness (Defne’yi Beklerken); emotional, verbal and physical violence (Darmadagin), social
development issues (Denek E.E.E.) issues were covered. The gathering point of all those novels is that
the parenting attitudes that are shown in the books and their impacts on the child's personality traits have
large rooms within the plots.

The attitudes of mothers and fathers in the novels often vary. Authoritarian mother and indifferent
father attitudes are described in the book titled Defne’yi Beklerken, while indifferent mother and
authoritarian father attitudes are covered in Darmadagin. Yavuzer (1996) defines those types of attitude
differences between parents with the terms unstable and indecisive. According to him, internal conflicts
and disturbances can be seen in the child in cases where such attitude conflicts are being experienced
(Yavuzer, 1996: 31). There are similarities determined between the personality traits of Defne in
Defne’yi Beklerken and Ece in Darmadagin. Both of them are lonely and angry. Furthermore, both of
them live their anger inside and do not reflect it out.

Destructive effects of both mother and father figures demonstrate similar attitudes in the novel
titled Denek E.E.E. Both parents focused on the education of their child and used all their means to raise
him well-rounded. Dursun (2019) emphasizes that success-oriented families tend to keep their children
safe by giving them education instead of money. Parallel to this point of view, mothers and fathers have
been trying to keep their children safe by giving them home education since preschool, with the purpose
of making him superior to his peers. Among the novel, the mother plays a supportive role in Ekim’s
education and takes the control of the procedure. Her situation coincides with the results of the study
that was conducted by Yilmaz (2020). According to the results of the mentioned study, mothers exhibit
more helicopter parenting attitudes compared to fathers (Yilmaz, 2020, p. 150).

The common point of the three books is that parents evaluate their attitudes towards their children
and decide to change their attitudes at the end of the book.

The mother, who is known with her authoritarian attitude towards Defne in Defne’yi Beklerken,
questions herself and her attitudes towards raising a child when confronted with her problems. In the
case of Darmadagin, the mother, who is withdrawn because of the violence that comes from her husband,
has limited communication with her children and has an indifferent attitude toward them. She
experiences an enlightenment and adopts a more tolerant attitude when her child becomes a subject to
violence as well. In the subject of Denek E.E.E, the helicopter parents gain a tolerant attitude by trying
to find solutions to the social issues of their children. Vashistha and Rajshree (2012) claimed that
attitudes are positive or negative feelings that are obtained about people, objects and ideas, and stated
that these feelings can be changed by experience, persuasion, or as predispositions to actions. Sakalli-
Ugurlu (2018, p. 275) also clarifies that attitude change is difficult for some individuals, however it is
possible to change them. In conclusion, the analysed books offer adult readers the opportunity to
question and modify their parenting attitudes.
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The novels that are being subjected to this study are problem-oriented books. Problem-focused
young adult books do not provide young readers a recipe for their issues; however, they allow them to
see the facts from various perspectives. Thus, they contribute to the individual and social development
of youth (Dilidiizgiin, 2018, p. 109). As an outcome of the study, it can be argued that the recent young
adult novels not only offer youth multi-angle solutions, but also give their parents chance to evaluate
those issues from their own viewpoints.
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YAPILANDIRILMIS OZ

Geng¢lik Romanlarinda Anne-Baba Tutumlar:

Giris

Genglik romanlari, genglik yazinindaki yazinsal tiirlerden biridir. Bu tiir romanlarda olaylar
genellikle ergenlik donemine heniiz girmis ¢ocuklarin yasadiklar1 durumlar ve hissettikleri duygular
iizerine kuruludur. Geng okurlar, benzer duygu durumlarina sahip olduklar icin kitaplardaki kisilerle
kendilerini 6zdeslestirirler. Cocuklarin aileleriyle yasadiklari fikir ¢atigsmalari ve benzer konular genglik
romanlarinda kendilerine siklikla yer bulur. Cocugun kimlik gelisimi {izerinde biiyiik etkisi olan anne-
baba tutumlar1 da bu konular ekseninde okura sunulur. Calismada yakin dénem genglik romani
yazarlarindan Asli Der tarafindan kaleme alinmis genglik romanlarinda yer alan anne-baba tutumlari,
kitaplardaki genglerin kisilik 6zelliklerine etkileri baglaminda degerlendirilmistir.

Yontem

Calismada nitel arastirma yontemlerinden olan dokiiman incelemesi kullanilmigtir. Caligma
kapsaminda incelenen kitaplar; Defne’yi Beklerken (DB), Darmadagin (DD) ve Denek E.E.E. (DE)’dir.
Elde edilen wverilerin analizinde icerik c¢oziimlemesinden yararlanilmistir. Analiz ¢ercevesi
olusturulurken Yavuzer’in (1996: 28) anne-baba tutum siniflandirmasi kullanilmstir.

Sonuclar ve Tartisma

Incelenen kitaplarda aile ici iletisimsizlik, akran zorbalig1, yalnizlik (DB); aile i¢i duygusal, sozel
ve fiziksel siddet (DD); sosyal gelisim sorunlari (DE) konulari islenmistir. Ug kitabin da ortak noktasi
kitaplarda betimlenen anne-baba tutumlarinin ve bunlarin ¢ocugun kisilik 6zellikleri tizerindeki etkisinin
olay orgiisiinde biiyiik bir yere sahip olmasidir. Kitaplardaki annelerin ve babalarin tutumlari genellikle
birbirinden farklidir. DB’de otoriter anne tutumu ve kayitsiz baba tutumu, DD’de kayitsiz anne ve
otoriter baba tutumu betimlenmistir. Anne babanin ¢ocuklarina karsi farkli tutum sergilemesi ¢ocuklarin
ige doniik ve 6fkeli olmalarina yol agabilir. Incelenen kitaplardan DB’de Defne, DD’de Ece ig diinyalari
ile ¢atisan huzursuz cocuklardir. Her iki geng kiz da yalniz ve 6fkelidir. Ustelik her ikisi de 6fkelerini
disariya yansitmamaktadir. DB ve DD’de otoriter anne baba tutumunun g¢ocuk iizerindeki yikici
etkilerinin siklikla vurgulandig: goriiliir. Her iki kitapta da otoriter ebeveynler, cocuklarindan beklentisi
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¢ok yiiksek, onlar1 kontrol altinda tutmaya c¢alisan ve sert tavirlari olan kisilerdir. Bu davranislar
cocuklarin huzursuzluklarini artirmaktadir.

DE’de hem anne hem de baba helikopter ebeveynlerin tutum ve davraniglara sahiptir. Her iki
ebeveyn de ¢ocuklarinin egitimine odaklanmig, onu donanimli yetistirebilmek i¢in tiim imkanlarim
kullanmistir. Okul 6ncesi dénemden itibaren ¢ocuklarina evde egitim verip onu yasitlarindan iistiin
duruma getirerek giivenli kilma cabasi iginde olmuslardir. Kitapta anne ¢ocuk yetistirmede merkez
durumda iken baba destekleyici bir role sahiptir. Bu tutumlar1 sonucunda dis diinyadan korkan ve sosyal
iliski kurmakta zorlanan bir ¢ocuk yetistirmislerdir.

Incelenen ii¢ kitabin ortak noktasi, anne babalarin cocuklarina karsi takindiklart tutumu
degerlendirmeleri ve kitap sonlarinda tutum degisikligine gitmeye karar vermeleridir. DB’de ¢ocuguna
kars1 otoriter tutum gelistirmis olan anne, onun yasadig1 sorunlarla yiizlestiginde kendisini ve ¢ocuk
yetistirme konusundaki tavrini sorgular. DD’da esinden siddet gordiigii icin i¢cine kapanan ve ¢ocuklari
ile ¢ok fazla iletisim kurmayan, kayitsiz tutuma sahip anne, cocugunun da siddete maruz kalmasi ile bir
aydinlanma yasar ve daha hosgoriilii bir tutum takinir. DE’de ise helikopter ebeveynler olarak
betimlenen anne baba, ¢ocuklarinin yasadigi sosyal sorunlara ¢oziim {iretme ¢abasina girerek hosgoriilii
bir tutuma sahip olurlar. Incelenen kitaplarim, yetiskin okurlarin kendi anne baba tutumlarmi sorgulama
ve degistirme imkani sundugu sdylenebilir.

Yapilan calisma sonunda, yakin dénem genclik romanlarinin, genglerin anne babalartyla
yasadiklari sorunlara ¢oziimler sunmasinin yani sira anne babalara da yaganan sorunlara farkli agilardan
bakma sans1 verdigi sdylenebilir.

30



Uluslararasit Cocuk Edebiyati ve Egitim

Arastirmalar: Dergisi
Cilt:5, Say1:1, 2021, Sayfa: 31- 49 e

International Journal of Children’s Literature and cg.::.p.zg-n EH—._g:g.B-B

Education Researches
Volume:5, Number:1, 2021, Page: 31- 49

),

3-6 Yas Cocuklarma Yonelik Olarak Yayimlanan Resimli Oykii Kitaplarinda
Kullanilan Karakterlerin Prososyal Davramslarinin incelenmesi

Aysil Seda AKAR" Hilal MERCAN™
Medipol Universitesi, Tiirkiye Medipol Universitesi, Tiirkiye
Ilkyaz Ezgi YILMAZ™ Arzu YUKSELEN™"
Kocaeli Darica Farabi Devlet Hastanesi, Tiirkiye Medipol Universitesi, Tiirkiye

Gelis Tarihi | Submitted: 17 /03 /2021  Kabul Tarihi / Accepted: 03 /05 / 2021

Ozet: Arastirmada 3-6 yas ¢ocuklarina yonelik olarak yayimlanan resimli oykii kitaplarinda yer alan ana/yan
karakterlerin sergiledikleri prososyal davranislarin incelenmesi amaglanmigtir. Betimsel arastirma modelinin
kullanildig1 bu arastirmada veriler, dokiiman analizi yontemi ile elde edilmigtir. Arastirmanin veri kaynaklarini
Istanbul ilinde, ulasilabilen, aligveris merkezlerindeki biiyiik kitapgilarda, 3-6 yas grubuna hitap eden ve igeriginde
prososyal davraniglari bulunduran 105 kitap olusturmustur. Dort arastirmact tarafindan olusturulan “Kitap
Inceleme Formu” ile kitaplar; kiinye bilgileri, fiziksel ozellikler, igerik ve yardimlasma, is birligi, empati,
paylasma, teselli etme, kibarlik, dayanigma kategorilerinde yer alan prososyal davranislar agisindan incelenmistir.
Arastirmacilar arasindaki giivenirligi belirlemek i¢in 10 kitaptan olusan bir pilot calisma yapilmis ve aragtirmacilar
arasi giivenirlik degeri 0,89 olarak bulunmustur. Bu deger, Miles ve Huberman (1994) tarafindan 6nerilmis olan
giivenirlik formiilii (Giivenirlik = Goriis Birligi / (Goriis Birligi + Goriis Ayriligr)) ile hesaplanmistir. Elde edilen
veriler frekans analizi ve ki-kare testi kullanilarak analiz edilmistir. Aragtirmanin sonucunda; Tiirk¢e yazilan
kitaplar ile kibarlik davranigi arasinda istatistiksel agidan pozitif yonde anlamli bir iliski bulunmustur (x*>= 7,367,
p<0,05). 2000 y1l1 ve sonrasinda yazilan kitaplar ile is birligi (%97,7) davranisi arasinda istatistiksel agidan pozitif
yonde anlamli bir iligski oldugu (x>=7,636, p<0,05) ve 2000 yil1 ve sonrasinda yazilan kitaplar ile yardimlagma
(%92,3) davranis1 arasinda istatistiksel acidan pozitif yonde anlamhi bir iliski oldugu (x?=4,699, p<0,05).
Yazarlarin cinsiyeti ile kitaplarda yer alan prososyal davranislar arasinda ise istatistiksel agidan anlamli bir iligki
olmadig goriilmistiir (p>0,05). Kitaplarda en ¢ok kibarlik davraniginin, en az dayanigsma davraniginin prososyal
davranis olarak islendigi goriilmiistiir. Prososyal davraniglar, en ¢ok insan karakterler yoluyla ele alinmistir.
Karakterlerin cinsiyetine gore islenen prososyal davranislara bakildiginda; yardimlagma, empati, is birligi,
paylasma ve dayanisma davraniglarinin en ¢ok “cinsiyetsiz” karakterler yoluyla islendigi goriiliirken, teselli etme
davraniginin en ¢ok “erkek” karakterler, kibarlik davranisinin ise en ¢ok ‘“kadm” karakterler yoluyla islendigi
gOrilmiistiir.

Anahtar Sozciikler: Prososyal davraniglar, Okul 6ncesi donemi, Resimli ¢ocuk kitaplari, 3-6 yas

Abstract: This study aimed to examine the prosocial behaviours of the main and side characters in children’s
books for ages of 3-6. Data collected with document analysis method for this descriptive research. Data resource
of the research consists from 105 books which can be accessed in large bookstores in shopping centers in the city
of Istanbul, appeal to the ages of 3-6 and contain prosocial behaviours. Books were examined with the "Book
Review Form" which was prepared by four researchers in terms of imprint information, physical properties, content
and prosocial behaviours within the categories of cooperation, empathy, solacement and kindness. A pilot study
consisting of 10 books was conducted to determine the reliability among researchers, and the inter-researcher
reliability value was found to be 0,89. This value was calculated with the reliability formula (Reliability =
Consensus / (Agreement + Disagreement)) suggested by Miles and Huberman (1994). The data were analysed by
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frequency analysis and chi-square test on the SPSS program. According to findings of the research; there is a
statistically positive meaningful relationship between books which were written in Turkish language and the
behaviour of politeness (x>= 7,367, p<0,05). Also, there is a statistically positive meaningful relationship between
books which were written in and after 2000 and behaviours of helpfulness (x>=4,699, p<0,05) and cooperation
(x2=7,636, p<0,05). On the other hand, it was found that there is no statistically significant relationship between
genders of the authors and prosocial behaviours which are mentioned in the books (p>0,05). In the books, it has
been observed that the behaviour of kindness is treated the most, solidarity behaviour is the least as prosocial
behaviour, and the prosocial behaviour is mostly processed through human characters. When the prosocial
behaviours processed according to the gender of the characters are examined; While helping, empathy, cooperation,
sharing and solidarity behaviours are mostly processed with "genderless" characters, it has been observed that
consolation is mostly processed through "male™ characters, and politeness behaviour is mostly done through
"female" characters.

Keywords: Prosocial behaviours, Preschool period, Illustrated children's books, Ages 3-6

Giris

Cocuklarin diger insanlar ve hayat hakkinda dolayli yoldan deneyim kazanmalarini saglayan ifade
sanat1 ¢cocuk edebiyatidir. Cocuk edebiyati sayesinde kitaplar, ¢cocuklar igin bir gelisim araci olmaktadir.
Cocuk kitaplar ile basta dil ve okuma becerileri basta olmak {izere ¢cocuklarin tiim gelisim alanlar1
desteklenmektedir. Cocuk kitaplarinda ¢esitli tiirler bulunmaktadir ve bu tiirler cocuklarin yas gruplarina
gore smiflandirilmaktadir. Dogumdan 3 yasa kadar gelisimsel 6zellikler dogrultusunda tercih edilen okul

oncesi ¢ocuk kitabr tiirleri; oyuncak kitaplar, ABC kitaplari, kavram kitaplaridir. 3-6 yas ¢cocuklarinin
gelisimlerine uygun olan ¢ocuk kitabu tiirii ise resimli oykii kitaplaridir.

Resimli 6ykil kitaplari, resim agirlikli olup basi ve sonu olan bir dykiiden olusan ¢ocuk
kitaplaridir. Dikkat siiresi daha sinirh olan 3 yas grubu i¢in az tiimceli, az heceli, kisa metinli resimli
Oykii kitaplan tercih edilmektedir. Yasla birlikte dikkat siiresinin de artmasiyla ortalama 16 sayfa
uzunlukta olan resimli 6ykii kitaplari tercih edilmektedir. 3-6 yas arasinda islem 6ncesi donemde yer
alan ¢ocuklar hayal ile gercegi ayirt edememekte ve bu nedenle de resimli 6yki kitaplarindaki hayal
iirlinii, korkutucu olay ve karakterlerden hoglanmamaktadirlar. Resimli 6ykii kitaplarindaki hikayeler
didaktik olmamali, eglenceli olmasina 6zen gosterilmelidir. Bu dénemdeki ¢ocuklar kiigiik cocuk ve
hayvan karakterlere ilgi duymakta ve bu karakterlerin gercek yasantidaki gibi kusurlart oldugunu
gordiiklerinde karakterlerle 6zdesim kurarak karsilastiklari problemlerle basa ¢ikmay1, sosyal ve etik
degerleri 6grenmektedirler. 4-5 yasinda ¢ocuklar iyi-kotii davranislarin farklarini ve bu davranislarin
sonuglarinit anlamaya baslamaktadirlar (Ural, 2013; Yiikselen, 2013). Yasamlariin ilk yillarinda
karsilagtiklart bu dykiiler ¢ocuklarin kisiliklerini de etkilemektedir. Kisilik gelisiminde de 6nemli yere
sahip olan resimli ¢ocuk kitaplarinda sadece didaktik veya eglenceli dgelerin yer almasindan ziyade,
zihin ve duygu gelisimleri de etkilendigi i¢in sevgi igerikli, olumlu bakis agisi ve diinya goriisii katacak
iletiler yer almalidir (Isitan ve Goénen, 2006; Ural, 2013). Bu nitelikteki iletiler, ¢ocuklara olumlu
davraniglart 6gretmeye ve olumlu iliskiler kurup bu iliskileri siirdiiriilebilme becerisi kazandirmaya
caligmaktadir. Bireylerin sosyallesmesi, diger insanlara olumlu yaklasimlar sergileyebilmeleri adina bu
davraniglarin 6grenimi ve saglam sekilde temellendirilmesi i¢in Onemli bir nokta ise, ¢ocuklara
aktariminin en dogru sekilde yapilmasidir (Canatan, 2008; Kim ve Stevens, 1987). Toplumsal degerleri
ve ahlak kurallarin1 6grenmeye baglayan okul oncesi ¢gocugu, topluma uyum saglamak igin bir denge
kurmaya, davraniglarini toplumun bekledigi sekilde sergilemeye caligmaktadir (Gander ve Gardiner,
2004). Sosyal gelisim becerilerinin kisilik gelisiminin ve bireyselligin olusumunda 3-6 yas araligi kritik
bir énem tasidigindan, ¢ocuklarin bazi becerileri 6grenmeleri i¢in uygun uyaranlarin saglanmasinda
resimli ¢ocuk kitaplarimin 6nemli bir aract oldugu bilinmektedir (Ugurlu, 2013; Yavuzer, 2015).
Cocuklar bu kitaplarda yer alan kahramanlar araciligi ile kiiltiirel dgeler, diisiinsel ve davranigsal
modeller de ¢ocuklara aktarilmaktadir. Bu 6zellikler kiiltiirel 6gelerin baskin olmasindan ziyade daha
cok prososyal davraniglar gibi evrensel Ogeleri icermelidir (Cetinkaya ve Durmaz, 2020). Cocuk
kitaplar1, igerdigi iyi ve giizel durumlarin yan1 sira, kotii ve olumsuz durumlari iglemesiyle de ¢cocuklar
gercek yasantilarla tanistiran ve bu sayede onlar1 gergek hayata hazirlayan 6nemli yardimeilar arasinda
olmaktadir. Dolayisiyla ¢cocuk edebiyati, yansittigi bu farkli durum ve duygularla ¢esitli olumlu sosyal
davranislarin edinilmesinde 6nemli katkilar saglamaktadir (Kaynak ve Aktas, 2017; Somer, 2015).
Bireylerin sosyal baglar kurmasini kolaylagtiran, kars: taraftan karsilik beklemeksizin, bagka kisi ya da
gruplarin yarar1 i¢in goOnillii olarak yapilan bu davranislar, prososyal davranislar olarak
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adlandiriimaktadir (Kim ve Stevens, 1987). Is birligi, empati, yardimlasma davranislarinin yan sira
teselli etme, paylasma, kibarlik, dayanigma, cesaret verme ve destekleme davranislar: da bu davraniglar
arasinda sayilmaktadir (Bagc1 Cetin ve Oztiirk Samur, 2018; Choi, 2005). Kitaplarin sunmus oldugu bu
genis yelpaze sayesinde ¢ocuklarin farkindaliklar1 geliserek, prososyal davraniglart 6grenmeleriyle,
olumlu duygularinin olusumu desteklenmektedir (Kaynak ve Aktas, 2017; Somer, 2015).

Bagc1 Cetin ve Oztiirk Samur (2018) tarafindan yapilan arastirmada bazi ¢ocuklarm ¢ok erken
yaslarda prososyal davranis sergiledikleri, bazi ¢ocuklarin ilerleyen yaslarda prososyal davranis
sergiledikleri goriilse de prososyal davranig kazaniminin, okul 6ncesi donemde daha yogun oldugu
goriilmiistiir (Bagc1 Cetin ve Oztiirk Samur, 2018). Yapilan alan yazin calismasinda, 3-6 yas arasindaki
cocuklarin paylagsma, yardimlagma gibi prososyal davranislari tizerinde resimli gocuk kitaplarin etkinligi
inceleyen calismalara c¢ok sik rastlanilmamistir. Okul oncesi donemi cocuklarinin prososyal
davranislarim1 agiklamaya calisan c¢alismalarda, ebeveyn davraniglari, ¢ocugun mizaci, g¢ocugun
cinsiyeti, ailenin sosyoekonomik diizeyi gibi bilgilerin daha ¢ok ele alindig1 gériilmiistiir (Kumru vd.,
2004; Yagmurlu vd., 2005). Resimli ¢ocuk kitaplarinin prososyal davraniglari igermesinin, gocuklardaki
prososyal davranislarin gelisimindeki 6nemli rolii diisiiniilerek (Uzmen ve Magden, 2002), yapilan bu
calismada resimli ¢ocuk kitaplarinda yardimlagma, is birligi, empati, paylasma, teselli etme, kibarlik,
dayanigma kategorilerinde yer alan prososyal davranislar incelenmistir.

Arastirmanin Onemi ve Amaci

Cocuklar  diinyayr oyunlar ile kesfetmekte ve  deneyimlemektedirler.  Ancak
deneyimleyemedikleri olaylar1 ya da deneyimledikleri benzer olaylara farkli bakis agilarindan bakmay1
cocuk Kkitaplarn ile kesfetmektedirler. Dolayisiyla ¢ocuklar prososyal davraniglari gevrelerindeki
insanlarin davranislarinin sonucunu gozlemleyerek 6grenmelerinin yan sira ¢cocuk kitaplar aracilig ile
de ogrenmekte, pekistirilmesi sonucu da giinliik hayatlarinda kullanmaktadirlar. Bu nedenle
aragtirmanin amaci, incelenen resimli ¢ocuk kitaplarinda ana ya da yan karakterlerin sergilemis olduklar
prososyal davraniglar1 incelemek ve kitaplarda prososyal davranislara ne kadar yer verildigini tespit
etmektir.

Arastirma Problemleri

3-6 yas cocuklarina yonelik olarak yayimlanan resimli 6ykii kitaplarinda kullanilan karakterlerin
prososyal davraniglarinin neler olduklari bilinmemektedir. Bu nedenle asagidaki sorulara yanit
aranmigtir:

1. Resimli dykii kitaplarinda yer alan prososyal davranislar nelerdir?

2. Yazarlarin cinsiyetleri ile resimli oykii kitaplarinda yer verdikleri prososyal davraniglar
arasinda bir iligki var midir?

3. Resimli oykii kitaplarinin orijinal dilleri ile kitaplarda islenen prososyal davraniglar arasinda
bir iliski var midir?

4. Resimli oykii kitaplarimin basim yillar ile kitaplarda islenen prososyal davraniglar arasinda
bir iligki var midir?

5. Resimli 6ykii kitaplarindaki karakterin tiirlerine gore atfedilen prososyal davranislar nelerdir?

6. Resimli 6ykil kitaplarindaki karakterin cinsiyetlerine gore atfedilen prososyal davranislar
nelerdir?

Smirhliklar

Incelenen kitaplarda ulasilabilirlik 6n planda tutulmus olup yazar cinsiyetleri esit oranda
ornekleme dahil edilememis ve ¢eviri-Tiirkce dillerindeki kitaplar arasinda da esitlik saglanamamustir.
Incelenen resimli dykii kitaplar1 ulasilabilirlige gore belirlendiginden, 1999 yili ve dncesine ait kitaplar,
2000 y1l1 ve sonrasina ait kitaplara gore sayica daha az incelenmistir.

Yontem

Arastirmanmn Tiiri
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Arastirmanin tiirii betimsel nitelikte tasarlanmistir. Betimsel nitelikte tasarlanan aragtirmalarda
ele alinan konu ile ilgili derin bir kavrayisa ulasmak amag¢lanmaktadir. Betimsel arastirmalar, arastirilan
olgular1 dogal ortamda aragtirabilme, aragtirmacinin objektif katilimini saglama, biitlinciil olma ve
algilar1 ortaya ¢ikarma, esnek ve tiimevarimci analiz 6zelliklerine sahiptir (Karagoz, 2019).

Veri Kaynaklari

Aragtirmanin veri kaynaklarm Istanbul ili Levent ve Umraniye ilgelerinde yer alan aligveris
merkezlerindeki biiyiik kitapgilarda 3-6 yas grubuna hitap eden ve igeriginde prososyal davraniglart
bulunduran 105 kitap veri olarak kullanilmistir. Kitaplar olasiliga dayali olmayan ornekleme
yontemlerinden amacli 6rneklem modeline gore secgilmistir. Amagl 6rneklemede drneklem rassal olarak
degil arastirmacinin On yargisina bagli olarak segilmektedir (Karagdz, 2019). Bu nedenle amach
ornekleme yontemi ile segilen ve icerisinde prososyal davranislari igeren 105 kitap incelenmistir.
Arastirma kapsaminda incelenen kitaplarin yazarlarinin %61,9’u kadin, %38,1°1 erkektir. Arastirmaya
dahil edilen kitaplarin %52,4 {iniin Tiirk¢e, %47,6’siin ¢eviri kitap oldugu saptanmustir.

Veri Toplama Araci
Kitap inceleme Formu

Verilerin toplanmas1 amactyla dort arastirmaci tarafindan “Kitap Inceleme Formu”
olusturulmustur. Olusturulan bu form alan {i¢ uzman goriisiine gonderilmistir. Alan uzmanlarinin
gorisleri dogrultusunda form revize edilmistir. Form dort boliimden olusmaktadir. Bu boliimler kitabin
kiinye bilgilerine, fiziksel 6zelliklerine, igerigine ve yardimlasma, is birligi, empati, paylasma, teselli
etme, kibarlik, dayanigma kategorilerinde yer alan prososyal davraniglara ait bolimlerdir. Kitaplarda
bulunan prososyal davranislar ii¢ arastirmaci tarafindan incelenmistir. Segilen her kitap i¢in ‘Kitap
inceleme Formu’ arastirmacilar tarafindan doldurulmaktadir. Formun arastirmacilar arasi goriis birligini
tespit etmek amaciyla veri kaynagi olarak rastgele 10 adet resimli 6ykii kitab1 segilmis ve pilot galigma
yapilmistir. Miles ve Huberman (1994) tarafindan 6nerilmis olan giivenirlik formiilii (Giivenirlik =
Gortis Birligi / (Goriis Birligi + Gorlis Ayriligi)) kullanilmistir. Bu formiil sonucunda arastirmacilar
arasinda en az 0,80 benzerlik olmalidir. Analiz sonucunda arastirmacilar arasi giivenirlik degerinin 0,89
oldugu bulunmustur. Boylelikle dokiimanlardan elde edilen bilgilerin dogrulugu denetlenmistir.

Veri Toplama Siireci ve Verilerin Analizi

Bu arastirmanin veri toplama ve analiz yontemi dokiiman analizi olarak belirlenmistir. Dokiiman
analizi aragtirilan konu hakkinda bilgileri kapsayan belgelerin incelenmesidir. Dokiiman analizinde
fotograf, video, resimler gibi gorsel verilerin yani sira yazili belgeler ve dykiiler de kullanilabilmektedir
(Karagdz, 2019).

Dokiiman analizi siirecine dokiimani elde etme ile baslanmaktadir. Bu nedenle Levent ve
Umraniye ilgelerinde yer alan alisveris merkezlerindeki biiyiik kitapgilarda 3-6 yas grubuna hitap eden
kitaplar belirlenmistir. Sonrasinda belirlenen kitaplarin orijinal olup olmadigi kontrol edilmis ve orijinal
olduklan belirlenmistir. Dokiimanlara ulasildiktan sonra igerikleri incelenmistir. Toplam 263 kitap
incelenmis olup kitaplarin 105 tanesinde prososyal davranis oldugu belirlenmistir. Form olusturma
asamasinda literatiir dogrultusunda kategoriler, birbirlerini kapsamayacaklar sekilde belirlenmistir. Bu
nedenle analiz birimi var ya da yok seklinde sozciik olarak belirlenmistir. Elde edilen bilgilerin
sayisallastirilmasi igin ilgilenilen bilgi yoksa “0” degeri, varsa “1” degeri verilmistir. Toplanan veriler
SPSS programi araciligi ile frekans analizi ve ki-kare testi kullanilarak analiz edilmistir. “Resimli yki
kitaplarinda yer alan prososyal davranislar nelerdir?” , “Resimli oykii kitaplarindaki karakterin tiirlerine
gore atfedilen prososyal davraniglar nelerdir?” , “Resimli 0ykii kitaplarindaki karakterin cinsiyetlerine
gore atfedilen prososyal davramislar nelerdir?” arastirma problemlerinin cevaplari frekans analizi ile;
“Yazarlarin cinsiyetleri ile resimli dykii kitaplarinda yer verdikleri prososyal davranislar arasinda bir
iliski var midir?” , “Resimli dykii kitaplarinin orijinal dilleri ile kitaplarda islenen prososyal davraniglar
arasinda bir iligki var midir?” , “Resimli 6ykii kitaplarinin basim yillari ile kitaplarda iglenen prososyal
davranislar arasinda bir iligki var midir?”” arastirma problemlerinin cevaplari ise ki kare testi kullanilarak
analiz edilmistir. Yardimlasma, is birligi, empati, paylasma, teselli etme, kibarlik, dayanigma
kategorilerine asagida yer alan kapsam dogrultusundaki ifadeler dahil edilmistir:

Yardimlagsma: Yardimlagma kategorisine climlelerde gegen bagkasinin sorununa ¢oziim yolu
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bulmaya calisma, baskalarina yardim etmeye ¢alisma durumlarinda kullanilan ifadeler dahil edilmistir.

Empati: Empati kategorisine cilimlelerde gecen baskalarinin duygularini anlamaya ¢alisma,
baskalar1 hakkinda {iziilme ve endiselenme durumlarinda kullanilan ifadeler dahil edilmistir.

Is birligi: Is birligi kategorisine ciimlelerde gecen beraber yapilan, birlikte hazirlanan,
birlikte ugrasilan ifadeler dahil edilmistir.

Paylasma: Paylasma kategorisine ciimlelerde gegen karakterlerin kendilerinde olan bir seyi
ihtiyaci olan bir karaktere karsiliksiz olarak vermesi durumlarinda kullanilan ifadeler dahil edilmistir.

Teselli etme: Teselli etme kategorisine ctimlelerde gegen karakterlerin, diger karakterlerin tizgiin
ya da cani sikkin oldugu durumlarda “olsun, ziyani yok, herkes hata yapabilir, hepimiz hata yapabiliriz”
gibi kullanilan ifadeler dahil edilmistir.

2 (134

Kibarlik: Kibarlik kategorisine ciimlelerde gegen “—miyim” gibi soru ekleri, “merhaba”, “iyi
gilinler” gibi selamlama ifadeleri, “liitfen, tesekkiir etmek, ikram etmek, ge¢mis olsun, vb.” gibi
kullanilan ifadeler dahil edilmistir.

Dayanigma: Dayanisma kategorisine climlelerde gegen birden fazla karakterin kendilerini
olumsuz etkileyen durumlar karsisinda ortak hareket etmeleri sonucunda kullanilan ifadeler dahil
edilmistir.

Bulgular

Bu boliimde, “Resimli dykii kitaplarinda yer alan prososyal davranislar nelerdir?”, “Yazarlarin
cinsiyetleri ile resimli 6ykii kitaplarinda yer verdikleri prososyal davranislar arasinda bir iligki var
midir?”, “Resimli 6ykii kitaplariin orijinal dilleri ile kitaplarda islenen prososyal davraniglar arasinda
bir iliski var midir?” , “Resimli 6ykii kitaplarinin basim yillar1 ile kitaplarda islenen prososyal
davranislar arasinda bir iliski var midir?” , “Resimli oykii kitaplarindaki karakterin tiirlerine gore
atfedilen prososyal davraniglar nelerdir?” ve “Resimli 0ykii kitaplarindaki karakterin cinsiyetlerine gore
atfedilen prososyal davranislar nelerdir?” arastirma problemlerinin bulgularina yer verilecektir.

Resimli o6ykii kitaplarinda prososyal davraniglar islenerek ¢ocuklara bu davranislarin
kazandirilmas1 hedeflenmektedir. Bunlar; yardimlasma, empati, is birligi, paylasma, teselli etme,
kibarlik ve dayamismadir. “Resimli oykii kitaplarinda yer alan prososyal davranmislar nelerdir?”
arastirma probleminin incelendigi tablo asagida verilmistir.

Tablo 1. Resimli Cocuk Kitaplarinda Yer Alan Prososyal Davraniglar

Prososyal Davranis n %
Yardimlagma var 48 438
Yok 59 56,2
Var 48 45,7
Empati Yok 57 54,3
Var 43 41,0
Is birligi Yok 62 59,0
Var 21 20,0
Paylagma Yok 84 80,0
Var 23 21,9
Teselli etme Yok 82 78,1
Var 52 49,5
Kibarlik Yok 53 50,5
Var 24 22,9
Dayanigma Yok 81 77,1
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Tablo 1. incelendiginde; resimli ¢ocuk kitaplarinin %43,8’inde yardimlasma davranisi islenirken,
%56,2’sinde islenmemis; %45,7’sinde empati davranisi islenirken, %54,3’{inde islenmemis; %41’ inde
is birligi davranist islenirken, %59’unda islenmemis; %?20’sinde paylagsma davranisi islenirken,
%80’inde islenmemis; %21,9’unda paylasma davranisi islenirken, %78,1’inde islenmemis; %49,5’inde
kibarlik davranisi iglenirken, %50,5’inde islenmemis ve %22,9’unda kibarlik davranisi islenirken,
%71,1’inde iglenmemistir. Tabloya gore en ¢ok islenen prososyal davraniglarin sirasiyla, kibarlik
(%49,5), empati (%45,7), yardimlagma (%43,8), is birligi (%41), dayanisma (22,9), teselli etme (%21,9)
ve paylasma (%20) oldugu goriilmiistiir.

Incelenen resimli dykii kitaplarinda islenen kibarlik davranisina drnekler:
“Kirnuzi etek kurda tesekkiir etti ve ormann igine girdi” (Kirmizi Etek).

“Aferin, dedi annesi” ve “Aman yavrucugum, orada dur bakalim” (Kim Korkar Kirmizi Baslikl
Kizdan).

“Kaplumbaga kiiregini oglana uzatarak tesekkiir etti” (U soru).
“Liitfen...bunu imzala” (Nokta).
Incelenen resimli dykii kitaplarinda islenen empati davranisina érnekler:

“Bir zamanlar kiigiik iizgtin bir penguen vardi. Hayvanat bahgesindeki biitiin hayvanlar onun igin
kaygilamyorilardi. Neyin var diye sordular” (Canim arkadaslarim).

“Artik Pati ve Pus endiseli. ‘Ya kurtaramasaydik seni. Liitfen vazge¢ beklemekten. diyorlar ama
Piticigi bir tiirlii vazgeciremiyorlar. Bu kadar énemli olan neydi ki? Acaba neydi Piticigin dilegi? Pus
kendini su¢lu hissediyor. Pati’nin kulagina egiliyor ve ‘Hemen bir ¢care bulmaliyiz.’ diyor. Kafa kafaya
verip bir siire diisiiniiyorlar. Birden “Buldum!” diyor Pus sevingle” (U¢ kedi bir dilek).

Incelenen resimli dykii kitaplarinda islenen yardimlasma davranisina drnekler:
“Orman meyveli pastayr tasimalarmma yardim etti” (Yagmurlu Bir Giin).

“Nikolay wn arkadaslart onu anladilar ve yardim etmek istediler”, “Yorulmus olmalisin dedi
Nikolay, sana yardim edeyim” ve “Nikolay panday! dikkatle Leo’nun kuliibesine tasidiktan sonra bir
bambu kamisi yardimiyla bacagini sardi” (Ug soru).

“Ovada dolasan ve diken toplayan yash bir kadin gordii. Onu atina bindirdi ve onun igin diken
toplad. Dikenleri atimin sirtina yiikleyip, yasl kadini kuliibesine gétiirdii” (Zambaklar Ulkesi).

Incelenen resimli dykii kitaplarinda islenen is birligi davranisina érnekler:

“Bir ev yapacagiz! Der Dislek. Oh, evet! Diye bagirirlar hep bir agizdan. Camur dort kosede
cukur kazar ve Kanat da ¢atiyr yapar. Duvarlart yapmak i¢in tahta toplarlar ve zemini de samanla
kaplarlar. Evin yapumina herkes yardimct olur ve kisa bir siire sonra kuliibe tamamlanir” (Ku¢u Kugu
Kendine Ev Aryor).

“Seninle ben, Kiiciik Ayi, demis Biiyiik Ay, suyu beraber getivelim” ve “...odunu birlikte
toplayalim” (Seninle Ben, Kiiciik Ay1).

“Ust iiste yigacak tas kalmadigindan hayvanlar iist iiste ¢ikip bir kule olusturdu. Once bir kirpi,
tavsan, koyun, zebra, su aygirt ardindan fok baligi, yilan...fil. Ve arkadaglarinin tistiine ¢tkan penguen
bir de bakt ki kuslar artik o kadar yiiksekte degil. Yiikseklerde bulutlarin iistiinde mutlu bir penguen
stiziiliiyordu. Ve bu arkadaslar: sayesinde olmustu” (Camm arkadaglarim).

Incelenen resimli &ykii kitaplarinda islenen dayamsma davranigina rnekler:

“Onlara, birbirlerine yakin yiizmeyi 6gretmis. Yiizerken her biri kendi yerini korumus. Dev bir
balik gibi yiizmeyi 6grendiklerinde, ‘Ben de goziiniiz olacagim’ demis” seklinde gegen kisimda bir siirii
kiiciik baligin biiyiik bir baliktan korunmak icin birleserek biiyiik bir balik seklini aldiklarindan
bahsedilmektedir (Yiiz Yiiz).

“Pipkin biraz yiiriidiikten sonra bir grup penguenle karsilagti. Sicak kalmak icin birbirlerine
sokulmus, i¢ ice daireler olusturmuglardy” (Bir Bilyon Ne Kadar Biiyiik?).
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Incelenen resimli Sykii kitaplarinda islenen teselli etme davramsina drnekler:

“Anne Rakun yavrusunun elini tuttu ve kulagina sokularak yumusak bir sesle, ‘Bazen hepimiz
istemedigimiz seyleri yapmak zorunda kaliriz’ dedi. ‘Basta tuhaf ve iirkiitiicii gelebilirler. Ama bir kez
basladiktan sonra, okulu seveceksin’” ve “Anne Rakun yavrusuna giiliimseyerek, ‘simdi’ dedi, ‘ne
zaman kendini yalniz hissedersen ve birazcik evdeki sevgiye ihtiyag duyarsan, elini yanagina bastir ve
soyle diisiin: “Anne seni seviyor.” Bu opiiciik yiiziine atlayacak ve igini sevimli, sicacik diistincelerle
dolduracaktir” (Avucundaki Opiiciik).

“Kapy1 acti, karsisinda kocaman gévdesiyle fil duruyordu. Ustii basi camur icindeydi. Hem iizgiin
goriintiyordu hem de yorgun goziikiiyordu. Kirmizi file sariip hortumundan optii. Onu ¢ok sevdigini
soyledi” (Kwrmizi Fili Gordiiniiz Mii?).

“Yeteneklerimizi yetenek gosterisinde sergilememizin zamam geldiginde ben ¢ok utandim ve
cekindigim icin ¢ikmak istemedim, ama Tammy bana cesaret vererek pes etmemi engelledi” (Down
Sendromlu Bir Arkadasim Var).

Incelenen resimli &ykii kitaplarinda islenen paylasma davranisina drnekler:

“Su samurlart gizlenme yerlerini deniz ¢ocugu ile paylasmaktan hoslanirlardr” (Su Samuru
Koyu).

“Suradaki minik kedi pek a¢ kalmis besbelli. Cantamiz acaba diistintir mii bu minigi? Kedicige
st mii? Aslan ¢anta... Stiper ¢anta...Sen ¢ok yasa” (Annemin Cantast).

Resimli 6ykii kitaplarinda, “Yazarlarin cinsiyetleri ile resimli 6ykii kitaplarinda yer verdikleri
prososyal davramglar arasinda bir iligki var midir?” aragtirma probleminin incelendigi tablo asagida
verilmistir.

Tablo 2. Yazarlarin Cinsiyetleri ile Resimli Oykii Kitaplarinda Yer Verdikleri Prososyal Davranislar
Karsilastirilmasi

Kadin Erkek Toplam
Prososyal Davranis 2

n % n % n % X p
Var 40 61,5 25 38,5 65 100

Yardimlagsma ,010 ,922
Yok 25 62,5 15 37,5 40 100
Var 29 60,4 19 39,6 48 100

. ,083 773
Empati Yok 36 63,2 21 36,8 57 100
Var 27 62,8 16 37,2 43 100

. ,024 ,876
Is birligi Yok 38 61,3 24 38,7 62 100
Var 13 61,9 8 38,1 21 100

,000 1,000
Paylagma Yok 52 61,9 32 38,1 84 100
Var 20 74,1 7 25,9 27 100

2,282 131
Teselli etme Yok 45 57,7 33 42,3 78 100
Var 34 65,4 18 34,6 52 100

,529 467
Kibarlik Yok 31 58,5 22 41,5 53 100
Var 16 66,7 8 33,3 24 100

,299 ,584
Dayanisma Yok 49 60,5 32 39,5 81 100

Tablo 2. incelendiginde, resimli Oykii kitaplar1 igerisinde yardimlasma davranisini isleyen
yazarlarin %61,5’1 kadin yazarlar iken, %38,5’1 erkek yazarlar; resimli 6ykii kitaplari i¢erisinde empati
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davranigini isleyen yazarlarin %60,4’0 kadin yazarlar iken, %39,6’s1 erkek yazarlar; resimli oykii
kitaplar1 igerisinde is birligi davranisinm isleyen yazarlarin %62,8’1 kadin yazarlar iken, %37,2’si erkek
yazarlar; resimli 6ykil kitaplar1 igerisinde paylasma davranigini isleyen yazarlarin %61,9’u kadin
yazarlar iken, %38,1°1 erkek yazarlar; resimli 6ykii kitaplari igerisinde teselli etme davranigini igleyen
yazarlarin %74,1°1 kadin yazarlar iken, %25,9°u erkek yazarlar; resimli 6ykii kitaplari igerisinde kibarlik
davranigini isleyen yazarlarin %65,4’ kadmn yazarlar iken, %34,6’s1 erkek yazarlar ve resimli oykii
kitaplar igerisinde kibarlik davranisini igleyen yazarlarin %66,7’si kadin yazarlar iken, %33,3’li erkek
yazarlardir. Tablo genel olarak incelendiginde ise, yazarlarin cinsiyetleri ile resimli 6ykii kitaplarinda
yer verdikleri prososyal davraniglar arasinda istatistiksel agidan anlamli bir iliski olmadig1 goriilmiistiir
(p>0,05).

Ulkemizde yazilan ve anadili Tiirk¢e olan resimli 6ykii kitaplar1 oldugu gibi, yabanci dilden ceviri
yapilmis pek c¢ok resimli 6ykii kitab1 da bulunmaktadir. “Resimli 6ykii kitaplarinin orijinal dilleri ile
kitaplarda islenen prososyal davramslar arasinda bir iliski var midir?” aragtirma probleminin
incelendigi tablo agagida verilmistir.

Tablo 3. Resimli Oykii Kitaplarmin Orijinal Dilleri ile Kitaplarda Islenen Prososyal Davramislarin
Karsilastirilmasi

. Diger Avrupa
Prososyal Davranis Tiirkce Ingilizce Dilleri Toplam
n % n % n % n % x? p
Var 36 55,4 19 29,2 10 15,4 65 100
Yardimlagsma ,819 ,664
Yok 19 47,5 15 37,5 6 15 40 100
Var 29 60,4 12 25,0 7 14,6 48 100
2,603 272
Empati Yok 26 45,6 22 38,6 9 15,8 57 100
Var 20 46,5 14 32,6 9 20,9 43 100
] 2,028 ,363
Is birligi Yok 35 56,5 20 32,3 7 11,3 62 100
Var 10 47,6 8 38,1 3 14,3 21 100
394 821
Paylagma Yok 45 53,6 26 31,0 13 15,5 84 100
Var 14 51,9 7 25,9 6 22,2 27 100
1,633 ,442
Teselli etme Yok 41 52,6 27 34,6 10 12,8 78 100
Var 24 46,2 23 442 5 9,6 52 100
7,367 ,025*
Kibarlik Yok 31 58,5 11 20,8 11 20,8 53 100
Var 16 66,7 3 12,5 5 20,8 24 100
5,649 059
Dayanigma Yok 39 48,1 31 38,3 11 13,6 81 100
*p<0,05

Tablo 3. incelendiginde, yardimlagma davranigini isleyen kitaplarin %55,4’i Tirkge yazilmus,
%29,2’si Ingilizce’den, %15,4’ii diger Avrupa dillerinden cevrilmis; empati davramsmi isleyen
kitaplarin %60,4’ii Tiirkge yazilmis, %25’ Ingilizce’den, %14,6’s1 diger Avrupa dillerinden ¢evrilmis;
is birligi davranisini isleyen kitaplarin %46,5’i Tiirkge yazilmis, %32,6’s1 Ingilizce’den, %20,9’u diger
Avrupa dillerinden ¢evrilmis; paylasma davranigini igleyen kitaplarin %47,6’s1 Tiirk¢e yazilmis, %38,1°1
Ingilizce’den, %14,3’i diger Avrupa dillerinden ¢evrilmis; teselli etme davranisini isleyen kitaplarin
%51,9’u Tiirkge yazilmis, %25,9’u Ingilizce’den, %22,2’si diger Avrupa dillerinden cevrilmis ve
dayamsgma davranisini isleyen kitaplarin %66,7’si Tiirkge yazilmis, %12,5°i Ingilizce’den, %20,8°1 diger
Avrupa dillerinden ¢evrilmistir. Tablo genel olarak incelendiginde ise, Tiirk¢e yazilan kitaplar ile
kibarlik davranisi (%46,2) arasinda pozitif yonde anlamli bir iligki oldugu bulunmustur (x>= 7,367,
p<0,05).

Ulkemizde ve diinyada gocuklar igin resimli dykii kitaplarmin yayimlanmaya baslamasi yeni bir
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durum degildir. “Resimli dykii kitaplarimin basim yillart ile kitaplarda islenen prososyal davranislar
arasinda bir iligki var midr?” arastirma probleminin incelendigi tablo asagida verilmistir.

Tablo 4. Resimli Oykii Kitaplariin Basim Yillani ile Kitaplarda Islenen Prososyal Davranislarm
Karsilastirilmasi

2000 Yih ve

S 1999 Yili ve Oncesi Toplam
Prososyal Davrams onrasi
n % n % n % x? p
Var 60 92,3 5 7,7 65 100
Yardimlagma 4,699 ,030*
Yok 31 77,5 9 22,5 40 100
Var 41 85,4 7 14,6 48 100
,120 ,730
Empati Yok 50 87,7 7 12,3 57 100
Var 42 97,7 1 2,3 43 100
. 7,636 ,006*
Is birligi Yok 49 79,0 13 21,0 62 100
Var 20 95,2 1 4,8 21 100
1,669 ,196
Paylagma Yok 71 84,5 13 15,5 84 100
Var 25 92,6 2 7,4 27 100
1,105 ,293
Teselli etme Yok 66 84,6 12 15,4 78 100
Var 47 90,4 5 9,6 52 100
1,232,267
Kibarlik Yok 44 83,0 9 17,0 53 100
Var 23 95,8 1 4,2 24 100
2,262 133
Dayanigma Yok 68 84,0 13 16,0 81 100
*p<0,05

Tablo 4. incelendiginde, yardimlagsma davranisini isleyen resimli 6ykii kitaplarinin %92,3’4 2000
yil1 ve sonrasinda yayimlanan resimli 6ykii kitaplar iken, %7,7°si 1999 yili ve 6ncesinde yayimlanan
resimli Oykii kitaplar;; empati davramisini isleyen resimli Oykii kitaplarinin %85,4’4 2000 yili ve
sonrasinda yayimlanan resimli 6ykii kitaplari iken, %14,6’s1 1999 yili ve 6ncesinde yayimlanan resimli
oyki kitaplari; is birligi davranmisin isleyen resimli dykii kitaplarinin %97,7°si 2000 y1l1 ve sonrasinda
yaymmlanan resimli oykii kitaplar1 iken, %2,3’ii 1999 yili ve Oncesinde yayimlanan resimli Oyki
kitaplar1; paylasma davramisini isleyen resimli dyki kitaplarmin %95,2°si 2000 yili ve sonrasinda
yayimlanan resimli &ykdi kitaplari iken, %4,8’1 1999 yil1 ve dncesinde yayimlanan resimli dykd kitaplari;
teselli etme davranigini isleyen resimli 0ykii kitaplarinin %92,6’s1 2000 yil1 ve sonrasinda yayimlanan
resimli Oykii kitaplar1 iken, %7,4’1i 1999 yil1 ve dncesinde yayimlanan resimli dykii kitaplar; kibarlik
davranigini isleyen resimli oykii kitaplarinin %90,4°1 2000 y1l1 ve sonrasinda yayimlanan resimli oykii
kitaplar1 iken, %9,6’s1 1999 yili ve Oncesinde yayimlanan resimli &ykii kitaplari ve dayanigsma
davranigini isleyen resimli dykii kitaplarinin %95,8°1 2000 y1l1 ve sonrasinda yayimlanan resimli dykii
kitaplar1 iken, %4,2’si 1999 yili ve dncesinde yayimlanan resimli dykii kitaplaridir. Tablo genel olarak
incelendiginde, 2000 yili ve sonrasinda yazilan kitaplar ile is birligi (%97,7) davranigi arasinda
istatistiksel agidan pozitif yonde anlaml bir iliski oldugu (x>=7,636, p<0,05) ve 2000 y1l1 ve sonrasinda
yazilan kitaplar ile yardimlasma (%92,3) davranisi arasinda istatistiksel agidan pozitif yonde anlamli bir
iliski oldugu (x*=4,699, p<0,05).

Resimli 6ykii kitaplarinda ana ya da yan karakter tiirii olarak insan, hayvan ya da varliklar (selale,
yaprak, kaya vb.) kullanilabilmektedir. “Resimli 6ykii kitaplarindaki karakterin tiirlerine gére atfedilen
prososyal davranislar nelerdir?” arastirma probleminin incelendigi tablo asagida verilmistir.

Tablo 5. Resimli Oykii Kitaplarindaki Karakterin Tiirlerine Gore Atfedilen Prososyal Davranislar
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Insan Hayvan Varhk

Prososyal Davranis

n % n % n %
Prososyal Var 62 59,0 50 47,6 12 11,4
Davranislar Yok 43 41,0 55 52,4 93 88,6

Tablo 5. incelendiginde, resimli dykii kitaplarindaki insan karakterlerin %59’una bir prososyal
davranis atfedilirken, %41’ine herhangi bir prososyal davranis atfedilmemistir. Resimli Oykii
kitaplarindaki hayvan karakterlerin %47,6’sina bir prososyal davranis atfedilirken, %52,4’tine herhangi
bir prososyal davranis atfedilmemistir. Resimli dykii kitaplarindaki varlik karakterlerin %11,4’iine bir
prososyal davranig atfedilirken, %88,6’s1na herhangi bir prososyal davranig atfedilmemistir.

Incelenen resimli &ykii kitaplarinda prososyal davramslarin atfedildigi karakterler tiirlerinin
hayvanlar, insanlar ve varliklar (tas, kaya, giines, agac, selale vb.) oldugu goriilmektedir. Prososyal
davraniglar1 insan karakterlere atfeden kitaplar sayica daha fazladir. Konusan varliklarin incelenen
kitaplarda daha az isleniyor olmasi, islendiginde ise daha ¢ok yardime1 karakter olarak ele alinmalari
caligmada varliklara atfedilen prososyal davranis sayisinin az olmasina sebep olmustur. Bununla birlikte
kitaplardaki insan karakterlere daha c¢ok prososyal davranig atfedilmesi ve cogunlukla ¢ocuk
karakterlerin se¢ilmis olmasi da ¢ocuklarin 6zdesim kurabilmeleri agisindan 6nemlidir.

Kitaplarda kadin, erkek gibi karakterlere yer verildigi gibi herhangi bir cinsiyete sahip olmayan
karakterlere de ana ya da yan karakter olarak yer verilmektedir. “Resimli dykii kitaplarindaki karakterin
cinsiyetlerine gore atfedilen prososyal davramslar nelerdir?” aragtirma probleminin incelendigi tablo
asagida verilmistir.

Tablo 6. Resimli Oykii Kitaplarindaki Karakterin Cinsiyetlerine Gore Atfedilen Prososyal Davranislar

Prososyal Dayrams Kadin Erkek Cinsiyetsiz
n % n % n %
Yardimlagma Var 26 24,8 31 29,5 32 30,5
Yok 79 75,2 74 70,5 73 69,5
Var 13 12,4 18 17,1 21 20,0
Empati Yok 92 87,6 87 82,9 84 80,0
Var 20 19,0 22 21,0 23 21,9
Is birligi Yok 85 81,0 83 79,0 82 78,1
Var 10 9,5 5 4,8 11 10,5
Paylagma Yok 95 90,5 100 95,2 94 89,5
Var 11 10,5 13 12,4 9 8,6
Teselli etme Yok 94 89,5 92 87,6 96 91,4
Var 25 23,8 22 21,0 21 20,0
Kibarlik Yok 80 76,2 83 79,0 84 80,0
Var 11 10,5 9 8,6 13 12,4
Dayanisma Yok 94 89,5 96 91,4 92 87,6

Tablo 6. incelendiginde, resimli Oykii kitaplarinda islenen yardimlasma davranmisi kadin
karakterlerin %24,8’inde varken %75,2’inde yoktur; erkek karakterlerin %29,5’inde varken %70,5’inde
yoktur; cinsiyetsiz karakterlerin ise %30,5’inde varken %69,5’inde yoktur. Resimli dykii kitaplarinda
islenen empati davranisi kadin karakterlerin %12,4’{inde varken %87,6’sinda yoktur; erkek karakterlerin
%17,1’inde varken %82,9’unda yoktur; cinsiyetsiz karakterlerin ise %20’inde varken %80’inde yoktur.
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Resimli dykii kitaplarinda iglenen is birligi davranigi kadin karakterlerin %19’unda varken %81’inde
yoktur; erkek karakterlerin %21 ’inde varken %79 unda yoktur; cinsiyetsiz karakterlerin ise %21,9’unda
varken %78,1’inde yoktur. Resimli 6ykii kitaplarinda igslenen paylasma davranisi kadin karakterlerin
%9,5’inde varken %90,5’inde yoktur; erkek karakterlerin %4,8’inde varken %95,2’sinde yoktur;
cinsiyetsiz karakterlerin ise %10,5’inde varken %89,5’inde yoktur. Resimli oykii kitaplarinda islenen
teselli etme davranisi kadin karakterlerin %10,5’inde varken %89,5’inde yoktur; erkek karakterlerin
%12,4tinde varken %87,6’sinde yoktur; cinsiyetsiz karakterlerin ise %8,6’sinda varken %91,4’iinde
yoktur. Resimli dykii kitaplarinda islenen dayanisma davranisi kadin karakterlerin %10,5’inde varken
%89,5’inde yoktur; erkek karakterlerin %8,6’linde varken %91,4’linde yoktur; cinsiyetsiz karakterlerin
ise %12,4’linde varken %87,6’sinda yoktur.

Incelenen resimli 6ykii kitaplarinda prososyal davranislarin atfedildigi karakter cinsiyetleri kadin,
erkek olarak ele alinirken kadin karakterlerinin igerisine kiz ¢ocuk karakterler, erkek karakterlerin
icerisine ise erkek ¢ocuk karakterler dahil edilmistir. Baz1 kitaplarda karakterler cinsiyetsiz olarak ele
alinmis ve karakterlerin kadin ya da erkek cinsiyetine dahil olabilmeleri saglayacak herhangi bir kiyafet,
fiziksel ozellik ya da karakteristik 6zellige yer verilmedigi goriilmiistiir. Cinsiyetsiz olarak ele alinan
karakterlere konusan bulut, selale, kaya, kalem gibi varliklar 6rnek olabilecekken, bazi kitaplarda
hayvanlar da cinsiyetsiz olarak ele alinan karakterlere 6rnek olabilmektedir.

Tartisma ve Sonuc¢

Cocuk kitaplari, ¢cocuklar1 gercek yasantilarla tanistirarak onlar1 gercek hayata hazirlamakta ve
yansittigr farkli durum ve duygularla gesitli olumlu sosyal davraniglarin edinilmesinde énemli katkilar
saglamaktadir (Kaynak ve Aktas, 2017; Somer, 2015). Sosyal davraniglarin edinilmesi i¢in 3-6 yas
resimli oykii kitaplarinda yardimlagma, is birligi, empati, paylasma, teselli etme, kibarlik, dayanigma
kategorilerinde prososyal davranislara yer verilmektedir. Calisma grubunu olusturan kitaplarda ise bu
kategorilerden en fazla kibarlik, en az paylasma davranigina yer verildigi goriilmistiir. Kibarlik degeri
davranisla yansitilmasinin yani sira sdzciikler araciligiyla da yansitilmaktadir. Nezaket sozciiklerinin
sosyal hayatta sézel olarak daha ¢ok ifade edilebilmesi nedeniyle resimli ¢ocuk kitaplarinda da daha ¢ok
sozel ifadeler yoluyla ele alindig1 goriilmiistiir. Bu nedenle de kibarlik davraniginin diger prososyal
davranislara gore ¢cocuk kitaplarinda daha fazla islenmis bir prososyal davranis oldugu diigiiniilmektedir.
Tugrul ve Feyman (2006) 192 kitabi inceleyerek yapmis olduklar ¢aligmayla ¢ocuk kitaplarinda en ¢ok
islenen degerin paylasma ve yardimlasma oldugunu bulmuslardir (Tugrul ve Feyman, 2006). Resimli
cocuk kitaplarinda bazi degerlerin dagilimini 135 kitaba bakarak inceleyen Dirican ve Daglioglu (2014)
tarafindan yapilan bir calismada da paylasma, nezaket, yardimlasma degerlerinin yiiksek oranda, empati
degerinin ise diisiik oranda kitaplarda yer aldigi bulunmustur (Dirican ve Daglioglu, 2014). Bu durum
yardimlagsma ve kibarlik davraniglari i¢in ¢aligmamizla benzer sonuglar dogurmus olsa da empati ve
paylasma davraniglar1 igin farkli ¢ikan sonuglarin sebebinin, arastirmada incelenen Kitaplarla
calismamizda incelenen kitaplar arasindaki farkliliktan ve Orneklem biiyiikliigiinden kaynakli
olabilecegi diistiniilmektedir.

Yazarlarin kadin ya da erkek olmasi ile kitaplarinda yardimlagma, is birligi, empati, paylasma,
teselli etme, kibarlik, dayanisma kategorilerinde yer verdikleri prososyal davranislar arasinda bir iligki
goriilmemistir. Hem kadin hem erkek yazarlar resimli ¢ocuk kitaplarinda tiim bu prososyal davranislara
benzer sekilde yer vermislerdir. Eisenberg ve Lennon (1983) tarafindan yapilan ¢alismada kadinlarin
kendilerini daha ¢ok empati kuran kisiler olarak degerlendirildigi, Volbrecht ve ark. (2007) tarafindan
yapilan ¢aligmada da toplumlarda yer eden algilar dogrultusunda, basgkalarina karsi1 daha empatik bir
yaklagim sergilemenin kadinlara atfedilen bir &zellik oldugu belirtilmistir (Eisenberg vd., 1983;
Volbrecht vd., 2007) Bu nedenle bu calismada da, kadin yazarlarin kitaplarinda daha ¢ok empatik
davraniga yer verecegi 6ngoriilmiis ancak sonu¢ anlamli ¢ikmamigtir. Yiikselen ve Bencik Kangal (2011)
tarafindan yapilan ¢aligmada yazarlarin, ¢ocuklarin diisiinme becerilerini destekleyecek nitelikte
hikayeler kurgulamalari gerektigi vurgulanmistir (Yikselen ve Bencik Kangal, 2011). Bu durumda
calismamizda da goriildiigli gibi yazarlarin cinsiyet oOzellikleri prososyal diigsiinme becerilerini
destekleyecek hikayeler yazmalarimi etkilememekte, aynmi duyarlilikta hikayeleri yazdiklar
anlasiimaktadir.

Yazinsal metinler, kiiltiiriin yansimasidir ve kiiltiirel aktarimda 6nemli bir 6gedir (Polat, 1995).
Ceviriler aracilig ile farkh kiiltiirler arasinda koprii kurulur (Mert vd., 2013). Ceviri kiiltiirler arasi
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etkilesimde 6nemli bir yere sahiptir ¢linkii yazarlarin i¢inde bulunduklar kiiltiirel diinyalar1 eserlerine
yansimaktadir (Levent, 2010; Oztiirk, 1991). Cocuklar icin hazirlanan geviri resimli ykii kitaplar:
aracihigl ile kendi kiiltlirlerine duyarliliklarini artirmanin yami sira bagka kiiltiirlere yonelik
duyarliliklarin1 da artirmaktadir. Boylelikle ¢cocuk evrensel kiiltiire ait bilgiler edinmektedir (Mert vd.,
2013). Cetinkaya ve Durmaz (2020) tarafindan yapilan calismada ceviri resimli dykii kitaplarinda
evrensel degerlerden ziyade daha ¢ok yabanci kiiltiire 6zgii ogelere yer verildigi, Tiirk kiiltiiriine ait
Ogelere yeterince yer verilmedigi goriilmiistiir (Cetinkaya ve Durmaz, 2020). Arastirmamizda ise Tiirk¢e
yazilan kitaplarda ceviri kitaplardan ziyade kibarlik prososyal davraniginin daha cok oldugu
goriilmektedir. Akyol (2012) tarafindan yapilan ¢alismada da Tiirkge basilan kitaplarda kibarlik
davraniginin yiliksek oranda yer verildigi goriilmiistiir (Akyol, 2012). Bunun nedeni Tiirk kiiltiiriiniin
yansimasi olarak Tiirk¢e dilinin, diger cevirisi yapilan dillere gore daha ¢ok nezaket kelimeleri ve ekleri
ile vurgulanabilmesinden kaynaklanabilmektedir. Han ve Kemple (2006) tarafindan yapilan ¢alismada
da ¢ocugun gelisim siireci i¢erisinde kibar davranabilmesinin biiyiik 6nem tasidig1 ifade edilmistir (Han
ve Kemple, 2006). Kiiltlirlimiizde de kibarlik davranisina 6nem verilmesinin ve ¢ocuklarin gelisiminde
de biiyiik bir 6nem tasidiginin diisiiniilmesinden dolay1 incelenen orijinal dili Tiirk¢e olan resimli ¢ocuk
kitaplarinda daha fazla yer verildigi diisiiniilebilir.

Kitaplarda islenen prososyal davranislar ile kitaplarin basim yillar1 karsilastirildiginda; is birligi
ve yardimlagma davranislar ile 2000 yili ve sonrasinda yazilan kitaplar arasinda istatistiksel agidan
pozitif yonde anlamli bir iligki oldugu goriilmiistiir. Erdi (2008) yapmis oldugu ¢alismada resimli 6ykii
kitaplarinda islenen ahlaki degerleri yillara gore incelediginde, 2000°1i yillarda en fazla “paylagsma”nin,
1980’11 yillarda ise en fazla islenen “dogruluk™un islendigini bulmustur. Ayni zamanda kitaplarda ahlaki
degerlerin islenme oraninin 1980°1i yillarda %40°larda oldugunu bulurken bu durumun 2000’1i yillarda
diistiigiinii de bulmustur (Erdi, 2008). Akyol (2012) tarafindan yapilan ¢alismada, 2000 y1l1 sonrasindaki
kitaplarda is birligi davraniglarina yiiksek oranda yer verildigi gorilmustiir (Akyol, 2012). Uzmen ve
Magden (2002) ve Tugrul ve Feyman (2006) tarafindan yapilan calismalarda da resimli Oykii
Kitaplarinda en fazla yardimlasma davranmislarinin yer aldigi goriilmiistiir (Tugrul ve Feyman, 2006;
Uzmen ve Magden, 2002) Caligmamizda ise 2000 yil1 ve sonrasinda yazilan resimli dykii kitaplarinda
1999 y1l1 ve dncesinde yazilan resimli 6ykii kitaplarina gore daha fazla prososyal davranisa yer verildigi
goriilmektedir. Bu durumun sebebinin, hem aragtirmaya 2000 y1l1 ve sonrasina ait daha fazla kitap dahil
edilmesinin, hem de ¢ocuk edebiyatinin ¢ocuklar {izerindeki etkisinin anlagilmasi ve alanda galisan
profesyonel sayisinin artmasi ile ilgili olabilecegi disiiniilmektedir. Alan yazin tarandiginda da
90’lardan giinlimiize kadar, yayimlanan ¢ocuk kitaplarinin sayisinin tiim diinyada arttig1 ve tilkemizde
ise zaman iginde evrensel ¢ocuk gercekligi ve esitligi anlayisin1 benimseyen kitaplarin da gelisiminin
arttigi goriillmektedir (Neydim, 2004). Yine benzer sekilde 20. Yiizyildan giiniimiize dek kitaplarin daha
cocuk merkezli, daha gercekgi ve esitligi vurgulayacak sekilde evirildigi goriilmektedir. Kitaplardaki
konu cesitliligi de paralel olarak artig gostermistir (Gtiltekin, 2006). 2000 yil1 sonrasi en ¢ok islenen
prososyal davraniglar arasindaki farkliligin ise, ¢alismanin yapildigi yillar arasindaki farkliliktan,
arastirilan yillardaki popiiler konularin degismesi ve bununla birlikte ¢ocuk kitaplari yoluyla ¢ocuklara
Ogretilmek istenilen davraniglarin da degisiklik gostermesiyle ilgili olabilecegi diisiiniilmektedir. Erdi
(2008) de yapmis oldugu calismaya, 2000’11 yillarda “bireyselciligin” 6n plana ¢ikmasiyla, resimli dykii
kitaplarinda daha ¢ok paylagsma gibi, bu ¢aligmada da is birligi davranisinda oldugu gibi, davraniglar
islenerek ¢ocuklara bu davranislarin kazandirilmasinin amaglandigi seklinde bir yorum getirmistir.

Karakter tiirlerinin prososyal davranislart sergileme oranmin %59,0 oraninda insan, %47,6
oraninda hayvan, %11,4 oraninda diger varliklar oldugu gorilmustiir. Benzer sekilde, Turner’in (2006)
yapmis oldugu bir arastirma bulgularma gore, kitaplarin %57’sinde insanlar, ana karakter olarak
kullanilmis, insanlardan sonra en ¢ok hayvan karakterlerin tercih edildigi sonucuna ulagilmistir. Oysa ki
alan yazin tarandiginda ¢ocuklarin, bu yaslarda i¢inde hayvanlarin konustugu, insan gibi davrandigi
sarkili, oyunlu fabllarla daha ¢ok ilgilendigi belirtilmistir (Turner, 2006).

Karakterlerin cinsiyetine gore islenen prososyal davranislar incelendiginde; yardimlagma, empati,
is birligi, paylasma ve dayanisma davranislarinin en ¢ok “cinsiyetsiz” karakterler yoluyla islendigi
goriiliirken, teselli etme davraniginin en ¢ok “erkek” karakterler, kibarlik davraniginin ise en ¢ok “kadin”
karakterler yoluyla islendigi gortilmiistiir. Becker ve Eagly (2004) tarafindan yapilan ¢aligmada sosyal
yasantida hem kadmlarm hem erkeklerin yasamlarindaki belirli durumlar karsisinda farkli prososyal
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davranislar sergiledikleri belirtilmistir (Becker ve Eagly, 2004). Bu dogrultuda calismamizda da
prososyal davranislarin sadece kadin ya da sadece erkek karakterlere atfedilmesinden ziyade ¢ogu
prososyal davranigin cinsiyetsiz karakterlere atfedildigi goriilmiistiir. Bu nedenle de prososyal davranig
kazanimlarmin cinsiyet algis1 lizerinden verilmemesi ¢ocuklarin bu davramislar her iki cinsiyetin de
sergileyebilecegine yonelik bir algi olusturmasina destek olabilecegi diistintilmektedir.

De Guzman, Edwards ve Carlo (2005)’in okul 6ncesi kurumlara ya da ilkokula devam eden 2-10
yas araligindaki ¢ocuklarin davranislarinin sikligi ve sergilendikleri durumlar incelendiginde, prososyal
davraniglarin sergilenmesinde cinsiyet agisindan bir farklilik bulunmamistir (De Guzman vd., 2005).
Yapilan bu calismada incelenen kitaplarda da karakter cinsiyetine yiiklenmis olan prososyal
davraniglarin goriilme oraninin birbirine ¢ok yakin oldugu goriilmiis ve bu durumun Edwards, De
Guzman ve Carlo’nun ¢alismasinda elde edilen bulguyu destekledigi diisiiniilmektedir.

Oneriler

3-6 yas cocuklarma hitap eden resimli Oykii kitaplarinda tiim prososyal davraniglarin 6neminin
esit oranda vurgulanmasi ve prososyal davraniglarin atfedildigi karakterlerin cinsiyetlerinin ¢ocuklarin
0zdesim kurabilecegi sekilde cinsiyetsiz karakterlere ek olarak kadin ve erkek karakterler {izerindeki
dagilimina da dikkat edilerek yapilmasi gerektigi diistiniilmektedir.

Yazarlar tarafindan daha az ele alian prososyal davranislar iizerine daha fazla kitap yazilmasi,
cocuklarin sosyal yasantilarmi, egitim siireclerini ve sosyal-duygusal gelisimlerini olumlu
etkileyebilecek prososyal davraniglarin kazanimi saglanabilir. Bu nedenle prososyal davranislarin, daha
genis bir perspektifle kitaplarda sunulmasinin énemli oldugu diisiiniilmektedir.

Resimli dykil kitaplarinda islenen konularin yillar igindeki degisimini gorebilmek adina basim
yillarina gore incelenen kitaplarin sayica esitlenmesi saglanarak yeni bir calisma yapilmasi
onerilmektedir.
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EK

Incelenen Kitaplar

1.  Kurtile Kegi Yavrusu

2. Annemle Babam Arkadas Olduklarini Unutunca
3. Usenge¢ Yengec

4. Tonton'un Yemegi

5. Kopiik ile Pitir

6. Arkadasim ve Ben

7. Sakar Cadi Vini'nin Dogum Giinii
8.  Arkadas

9.  Zambaklar Ulkesi

10. Annemin Cantasi

11. Deniz Ne Kadar Derin?

12. Seninle Ben Kiiciik Ay1

13. Kirmizi Diimenin Disii

14. Kurbaga ve Yabanci

15. Tak Tak! Kim O?

16. Biitiin Giin Esneyen Prenses

17. Mutluluk

18. Kiigiik Mor Balik
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19.
20.
21.
22.
23.
24,
25.
26.
27.
28.
29.
30.
31.
32.
33.
34,
35.
36.
37.
38.
39.
40.
41.
42.
43.
44,
45.
46.
47.
48.
49.
50.
51.
52.
53,
54,
55.

Top Tavsan

Canavarlar Kedilerden Korkar
Veli'nin Kirmizi Topu

Akilli Tavsan ile Anne Saksagan
Daginik Sincap Deren

Hangi Ses Benimki?

Minik Tavsan Piknige Gidiyor
Kipper'in Oyuncaklari

Uslu Yaramaz

Kucu Kugu Kendine Ev Artyor
[Ikbahar'in Sesi

Avucumdaki Opiiciik

Zogi

Kirmiz1 Etek

Bir Milyon Ne Kadar Biiyiik?
Oyuncu Bulut

Yagmurlu Bir Giin

Yapabilirim

Kafasina Edeni Bulmaya Calisan Kiiciik Kostebegin Hikayesi
Zuzu'nun Ormant

Mumuk Oyuncakgida

Elmer

Benimle Oynar Misin?

Teo'nun Tirnak Yeme Kitab1
Kim Korkar Kirmiz1 Baslikl1 Kizdan
Sabirsiz Sinek Feza
Uyuyamayan Koala

Kanath Kirpi ile Ugan Kaplumbaga
Cirkin Besli

Nork

Cok Hayal Kuran Cocuk
Tefekkiir Yiirtiytisleri

Siit Disim Nerede

Her Seyi Onaran Adam
Astronot Ne Yapar

Pig Adinda Bir Pug

Diinyanin En Cesur Denizcisi
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56.
57.
58.
59.
60.
61.
62.
63.
64.
65.
66.
67.
68.
69.
70.
71.
72.
73.
74.
75.
76.
77.
78.
79.
80.
81.
82.
83.
84.
85.
86.
87.
88.
89.
90.
91.
92.

Ucan Kaya

Babaannem Kime Benziyor
Ordek, Oliim ve Lale

Bay Kabuk ve Ejder
Canavarlar Gece Gelir

Bir Ziirafa Dertleri

Sarp ve Meyve Agagclart

Kirmiz1 Baslikli Kiz ve Vejetaryen Kurt

Hi¢ Hata Yapmayan Kiz
Annemin I¢indeki Ses
Memo ve Ay

Bu Kitabin Ortasinda Duvar Var
Mo LaLa

Cizmeyi Bilseydim

Kiigtlik Ziirafa

Su Samuru

Ug Soru

Tuhaf Bir Giin

Ug Kedi Bir Dilek

Canim Arkadasim

Elmer ve Gokkusagi
Yagmur Krah

Sesini Begenmeyen Riizgar
Nil Soru Soruyor
Yatagimin Altinda Bir Kaplan Var
Hayat Veren Kanatlar
Hithiit'iin Giizel Diinyast
Sit Nene'nin Masallari
Samsi ve Ali Baba Carsida
Beni Annem Yavruladi
Benim Sevimli Tavsanim

Kirmiz1 Sapkali Kiz Arkadas Ariyor

Képriiyii Gegerken Dev ile Ayinmn Oykiisii

Yirtimek Her Sey Degil
Ninemin Yaylas1
Sislii Piislii Prenses

Benim Kolum Algida



93. Doktorda

94. Dis Hekiminde

95. Kaan'm Sallanan Disi

96. Yavru Ahtapot Olmak Cok Zor
97. Mutlu Kedi Aligveriste

98. Omer Bakkalda

99. Down Sendromlu Bir Arkadasim Var
100. Nokta

101. Nina'nin Emzigi

102. Yiizyiiz

103. Kirmiz1 Fili Gordiiniiz Mii?
104. Hastanede

105. Zeynep Hastaneye Gidiyor

STRUCTRED ABSTRACT

Investigation of Prosocial Behaviours of the Characters Used in Picture Story Books Published
for Children aged 3-6

Introduction

Picture story books are children's books that are mainly pictures and consist of a story with a
beginning and an end. These stories, which they encounter in the first years of their lives, also affect the
personalities of children. Since children's picture books also affect their mental and emotional
development, messages that contain love, that will add a positive perspective and worldview should also
be included in the books. Messages of this nature try to teach children positive behaviours and to gain
the ability to establish and maintain positive relationships. The age range of 3-6 is of critical importance
in the formation of social development skills, personality development and individuality. It is known
that children's picture books are an important tool in providing appropriate stimulant for children to learn
some skills. Children's books are among the important assistants that prepare them for real life, with the
good and beautiful situations they contain, as well as the bad and negative situations. Therefore,
children's literature makes important contributions to the acquisition of various positive social
behaviours with these different situations and emotions it reflects. These behaviours, which make it
easier for individuals to establish social bonds, and which are done voluntarily for the benefit of other
people or groups without expecting anything in return from the other party, are called prosocial
behaviours. In addition to cooperation, empathy, helping behaviours, consolation, sharing, kindness,
solidarity, encouraging and supporting behaviours are also counted among these behaviours. Thanks to
this wide range offered by the books, children's awareness develops, they learn prosocial behaviours,
and the formation of positive emotions is supported.

Method

This study aimed to examine the prosocial behaviours of the main and side characters in children’s
books for ages of 3-6. Data collected with document analysis method for this descriptive research. Data
resource of the research consists from 105 books which can be accessed in large bookstores in shopping
centers in the city of Istanbul, appeal to the ages of 3-6 and contain prosocial behaviours. Books were
examined with the "Book Review Form™ which was prepared by four researchers in terms of imprint
information, physical properties, content and prosocial behaviours within the categories of cooperation,
empathy, solacement and kindness. A pilot study consisting of 10 books was conducted to determine the
reliability among researchers, and the inter-researcher reliability value was found to be 0,89. This value
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was calculated with the reliability formula (Reliability = Consensus / (Agreement + Disagreement))
suggested by Miles and Huberman (1994). The data were analysed by frequency analysis and chi-square
test on the SPSS program.

Results and Discussion

According to findings of the research; there is a statistically positive meaningful relationship
between books which were written in Turkish language and the behaviour of politeness (x*>= 7,367,
p<0,05). Also, there is a statistically positive meaningful relationship between books which were written
in and after 2000 and behaviours of helpfulness (x?>=4,699, p<0,05) and cooperation (x*>=7,636, p<0,05).
On the other hand, it was found that there is no statistically significant relationship between genders of
the authors and prosocial behaviours which are mentioned in the books (p>0,05). In the books, it has
been observed that the behaviour of kindness is treated the most, solidarity behaviour is the least as
prosocial behaviour, and the prosocial behaviour is mostly processed through human characters. When
the prosocial behaviours processed according to the gender of the characters are examined; While
helping, empathy, cooperation, sharing and solidarity behaviours are mostly processed with "genderless"
characters, it has been observed that consolation is mostly processed through "male" characters, and
politeness behaviour is mostly done through "female™ characters.
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Ozet: Bu caligmanin amaci, Ankara ilindeki {iniversitelere baglh anaokullarda bulunan 2005-2017 yillar1 arasinda
basilmig resimli dykii kitaplarinin duygusal okuryazarlik agisindan incelenmesidir. Arastirmada, nicel ve nitel
aragtirma yontemlerinin bir arada uygulandigi karma yontem kullanilmistir. Arastirmanin nicel kismi tarama
modelinde betimsel bir caligmadir. Arastirmanin nitel kisminda dokiiman analizi yontemi kullanilmistir.
Arastirmanin ¢aligma grubunu Ankara ilindeki {i¢ liniversiteye bagli koklii anaokullarinin kitap listelerinden olugan
227 adet resimli oykii kitabi olusturmustur. Veriler arastirmaci tarafindan literatiir taramasi ve uzman goriisii
alinarak gelistirilen “Resimli Oykii Kitaplarin1 Duygusal Okuryazarlik Acisindan Inceleme” formu araciligiyla
toplanmistir. Elde edilen veriler betimleyici istatistik yontemleri ve parametrik olmayan testler ile ¢oziimlenmistir.
Arastirma sonuglarina gore yabanci 6ykil kitaplart yerli 6ykii kitaplarina oranla duygusal okuryazarligt daha iyi
yansitmaktadir (p<0,05). Resimli 6ykii kitaplarinda en sik rastlanan duygu Zevk duygu kiimesi (Mutluluk, Seving,
Cosku, Heyecan, Eglenme, Hosnutluk) iken en az rastlanan duygu Ofke duygu kiimesidir (Hiddet, Sinirlenme,
Kizgimlik, Alinganlik, Rahatsizlik). Arastirmadan elde edilen bulgularin ¢ocuk edebiyati alaninda ¢aligan uzmanlara
ve yeni aragtirmalara yol gosterecegi diistiniilmektedir.

Anahtar Kelimeler: Cocuk Edebiyati, Resimli Oykii, Duygu, Okuryazarlik, Duygusal okuryazarlik.

Abstract: The aim of this study is to investigate the illustrated story books published between 2005-2017 in the
kindergartens attached to universities in Ankara in terms of emotional literacy. In the study, a mixed method was
used in which quantitative and qualitative research methods were applied together. The quantitative part of the
research is a descriptive study in the screening model. In the qualitative part of the study, a document analysis
method was used. The sample of the study consisted of 227 illustrated story books consisting of the book lists of
rooted kindergartens affiliated to three universities in Ankara. The data from the research was collected through the
form “Investigation The Illustrated Story Books In Terms Of Emotional Literacy” which was developed by literature
review and expert opinion by the researcher. Descriptive statistics methods and nonparametric tests, which are Mann
Whitney-U test and Chi-square test, were used to analyse the data. As a result; it has been found that foreign story
books are more likely to reflect emotional literacy than native books (p<0,05). According to the research results, the
most frequent emotion reflected in illustrated books were Pleasure Emotion Cluster (Happiness, Joy, Enthusiasm,
Excitement, Fun, Gladness) while the least frequent one was Anger Emotion Cluster (Rage, Fury, Irritability,
Disturbance). The findings obtained from the research will guide experts working in the field of children’s literature
and new researches in this field.

Key Words: Children’s Literature, Illustrated story, Emotion, Literacy, Emotional Literacy.
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Giris

Erken cocukluk dénemi bireyin gelisiminin en hizli oldugu ve kisiligin temellerinin atildig: kritik
bir dénemdir. Bu donemde ¢ocuklar; biligsel, motor, dil, sosyal ve duygusal gelisimini, kendi hizinda ve
icerisinde yasadigi ¢cevrenin zenginligi ol¢iisiinde potansiyelinin en iist basamagina eriserek tamamlar.
Cocuklar dogduklar1 andan itibaren aileden, okuldan ve i¢inde yasadiklari1 toplumdan etkilenerek gelisir,
Ogrenir ve gesitli beceriler edinirler. Cocugun gelisimi fiziksel, sosyal, zihinsel ve duygusal yonleri ile
bir biitlin olup bunlardan birinin ihmali bile ¢ocugun gelisimini olumsuz etkilemektedir (Oktay, 2002).

Duygusal gelisim, insan gelisiminin kritik gelisim alanlarindan biridir. Duygularin, hayatimizi ne
kadar iyi etkiledigi fikri yeni degildir ve duygular, insanlar yeryiiziinde var oldugu siirece var olmustur
(Deutschendorf, 2009). Duygu, bir his ve bu hisse 6zgii belirli diisiinceler, psikolojik ve biyolojik haller
ve bir dizi hareket egilimi anlaminda tanimlanmaktadir (Goleman, 2017). Duygular, i¢ diinyamiz ya da
sosyal cevremizde olan 6nemli olaylar ile ilgili sinyallerdir. Nasil hissettigimiz ne diisiindiigliimiizii ve
nasil diisiindiiglimiizii etkiler. Duygular 6nemli olaylara kars1 dikkatimizi yonlendirir, belli bir davranig
icin bizi hazirlar ve problem ¢ozerken diisiince siirecimize rehberlik eder (Caruso ve Salovey, 2004).
Arastirmalar, duygusal olarak yeterli bireylerin, yasamin ilerleyen yillarinda sosyal yeterlik basta olmak
iizere akademik beceriler ile is hayatinda daha etkin bireyler olduklarini ortaya koymaktadir. Erken
cocukluk déneminde ¢ocuklar kisilik gelisimine paralel olarak sosyal ve duygusal gelisim alaninda da
yeterlik kazanirlar. Beyin gelisiminin en esnek oldugu bu donemde, evde ve okulda 6grenilen duygusal
dersler, duygu devrelerini sekillendirerek kisileri daha yeterli ya da yetersiz kilmaktadir (Goleman,
2017). Ozellikle son yillarda yurt icinde ve yurt disinda yapilan ¢alismalar erken cocuklukta duygusal
gelisim, duygusal yeterlik ve duygusal okuryazarlik kavramlarinin 6nemini ortaya koymakta ve bu
baglamda duygusal okuryazarlik becerilerinin (duygulari taniyabilme, duygulari anlayabilme, duygulari
ifade edebilme ve duygularn diizenleyebilme) erken yaslardan itibaren ¢ocuklara kazandirilmasinin
onemi vurgulanmaktadir (Denham, 1998; Sorin, 2004). Kopp (1989), duygusal dili 6grenmenin,
cocuklarin duygularin1 anlamalarina ve duygular ile ilgili durumlar hakkinda konusmanin, ¢ocuklarin
duygularini kontrol etmelerine ve yonetebilmelerine yardimei oldugunu ifade etmektedir (akt. Ripley,
2007).

Egitimde hala gorece yeni ve biiyliyen bir alan olan duygusal okuryazarlik, duygusal bilgiyi
isleme yetenegi olan duygusal zeka kuramina dayanir (Bruce, 2010). Duygusal zeka terimi, bu yapiyla
yakindan iligkili ve literatiirde kullanilan en yaygin terimleri olan “duygusal farkindalik”, “duygusal
okuryazarlik”, “duygusal yeterlik”, “duygusal sosyal zeka” gibi terimleri tanimlamada kullanilan kesin,
genis ve ¢esitli bir yaklagimi kapsamak i¢in kullanilmaktadir (Baron, 2007).

Cocuklar basit duygularla dogarlar ve zamanla bu duygu becerileri repertuarlarina karmasik
duygular eklenerek duygu diinyalar1 zenginlesir ve bu duygulari uygun yollarla kontrol etmeyi 6grenirler
(Hansen & Zambo, 2007). Cocuklarin sonradan edinecekleri duygusal beceriler, ilk yillarda
edindiklerinin iizerinde olusur (Goleman, 2017). Cocuklar ii¢ yasina ulastiklarinda bir¢ok duyguyu
deneyimler ve ifade ederler. Cocuklarin duygu repertuarlar {iziintii, kaygi, korku, merak, eglenme gibi
tiim temel duygulari igerir ve duygularin ifade edilme bigimleri giderek farklilagir (Denham, 1998). Okul
oncesi donemde c¢ocuklar kendilerinin ve baskalarmin duygularin1 dogru bir sekilde yorumlayabilir,
duygularin igten geldigini ve bagkalarindan saklanabilecegini bilirler. Duygular1 okuyabilen ¢ocuklar,
yetiskinlerle ve akranlari ile nasil iligki kuracagina daha iyi karar verebilmektedirler (Smith, 2014).

Gilinlimiizde gelisen ve degisen teknoloji ile birlikte okul dncesi donem gocuklarinin, kendilerine
oldukca cazip gelen birgok farkli uyaran etkisinde kaldig1 ve oyun oynama, sosyallesme, kesfetme ve
O0grenme ihtiyaglarinin bu kaynaklardan saglanarak zihinsel, dilsel, sosyal, duygusal ve fiziksel
gelisimlerinin desteklendigi goriilmektedir. Cocuklarin duygusal gelisiminin desteklenmesinde dilsel
yetenegin ve duygusal s6z varliginin 6nemi agiktir. Cocuk edebiyat tirlinlerinden resimli 6ykii kitaplar
bu baglamda 6nemli bir isleve sahiptir. Resimli ¢ocuk kitaplari, cocuklarin zevk alabilecegi, eglenirken
Ogrenebilecegi ve onlara diis diinyasinin kapilarini aralamayi basaran gorsel 6gelerden ve dilsel
metinlerden olusmus kitaplardir (Simsek, 2016). Cocuk edebiyati, edebi-estetik ve sofistike hikayeler
cerg¢evesinde sadece dilsel yetenekleri degil, ayn1 zamanda kahramanlarin duygusal siiregleri hakkinda
da bir anlayis saglamaktadir (Kumschick, 2012). Cocuklarin kitaplarla ilgili deneyimleri arttikea,
bagkalar1 gibi diisiinmeye ve diger insanlarin rollerini kendi kendilerine yansitmaya baslayabilirler. Bu
nedenle, secilen kitaplardaki karakterlerin duygu ve davranislar1 hakkinda yapilan konusma calismalar
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¢ok onemlidir. Hirsh ve Golinkoff (2003) yiiksek sesle okunan iyi se¢ilmis bir resimli 6ykii kitabinin ve
duyarli, cesaret verici bir erken ¢ocukluk egitimcisinin ¢ocuklarin duygulari anlamalarina ve onlarla bag
etmelerine yardimci olabileceklerini bildirmistir (Hansen & Zambo, 2007). Edebiyat, ¢ocuklarin,
duygularini tanimalarina ve kendileri hakkinda bir algilarinin olusmasina yardimer olabilir. Cocuklarin,
bazi duygularin normal oldugunu o6grenmeleri, kendilerinin de normal olduklarini anlamalarini
destekleyebilir (Sawyer, 2004). Cocuklarin, kitaplarla olan deneyimlerini arttirmalari, baskalar1 gibi
diisinmeye ve diger insanlarin rollerini kendi kendine yansitmalarimi saglamaktadir, bu nedenle
kitaplardaki karakterlerin duygu ve davraniglari hakkinda yapilan konusma ¢alismalar1 dnemlidir (Giileg
ve Geggel, 2015). Okul 6ncesi donem ¢ocuklarina kitap okumak, duygusal bakimdan onlara yardimei
olmaktadir, ¢ocuklarin kendilerini tanimalarina, 6zdeslestigi kahramanlar yoluyla duygulariyla basa
cikmay1 6grenmelerine yardime1 olmaktadir (Alpoge, 2003).

Erken ¢ocukluk déneminde duygusal okuryazarligin kazandirilmasinda resimli 6ykii kitaplarinin
onemli bir role sahip oldugu aciktir (Harper; 2016; Nikolayeva, 2013). Alanyazinda resimli dykii
kitaplariin dil becerileri ve erken okuryazarlik becerileri basta olmak iizere bir¢ok gelisim alani ve
becerilerini olumlu yonde etkiledigini ortaya koyan ¢aligmalara (Isitan ve Akoglu, 2016; Y1ldiz Bigaket,
Er ve Aral, 2018) rastlanmaktadir ancak resimli Oykii kitaplarim1 duygusal okuryazarlik acgisindan
inceleyen ¢aligmalarin sinirh oldugu goriilmektedir. Planlanan bu ¢alisma ile resimli 6ykii kitaplariin
icerik Ozelliklerinin duygusal okuryazarligi destekleme konusundaki islevi ve kitaplarda hangi
duygulara yer verildiginin belirlenmesi amag¢lanmaktadir.

Arastirmanin Amaci

Bu arasgtirmada Ankara ilindeki {iniversitelere bagli anaokullarinda bulunan 2005-2017 yillar
arasinda basilmis yerli ve yabanci resimli 6ykii kitaplarinin duygusal okuryazarlik agisindan incelenmesi
amaglanmigtir. Aragtirmanin temel amaci dogrultusunda agagidaki sorulara yanitlar aranmistir:

1. Resimli Oykii kitaplarinda yer alan duygularin dagilimi nasildir?

2. Resimli 6ykii kitaplarinda yer alan duygu kiimelerinin duygu alt kiimelerine gore dagilimi
nasildir?

3. Resimli oykii kitaplarinda duygusal okuryazarligin yansitilmasi yerli ve yabanci kitaplar
acisindan farklilik gostermekte midir?

Yontem
Arastirma Modeli

Arastirma kapsaminda, nicel ve nitel aragtirma yontemlerinin bir arada uygulandigi karma yontem
kullanilmigtir. Aragtirmada karma yontem arastirma desenlerinden once nitel verilerin sayisallastirilmasi
ve nicel verilerle birlestirilerek analiz edilmesi amaciyla “Cesitleme” deseni kullanilmistir (Y1ildirim ve
Simsek, 2016). Arastirmanin nicel kismi tarama modelinde betimsel bir ¢alismadir. Arastirmanin nitel
kisminda dokiiman analizi yontemi kullanilmistir. Arastirma icin Hacettepe Universitesi Etik
Komisyonu’ndan gerekli izinler alinmistir.

Calisma Grubu

Ankara ilindeki ii¢ liniversiteye bagli anaokulunun kitap listelerine ulasilmig ve kitap listelerinden
seri kitaplar, etkinlik kitaplari ve bilimsel kitaplar ¢ikarilarak okul 6ncesi donem yas grubuna uygun 2005-
2017 yillar1 arasinda basilmis toplam 658 adet resimli 6ykii kitabi galigmanin evreninde yer almustir.
Arastirmanm amaci1 dogrultusunda “Olasilik Temelli Ornekleme Yéntemlerinden Segkisiz Ornekleme
Yontemi” kullanilmistir. Bu dogrultuda, evreni 658 olan bir kitleden uygun drnekleme formiilii yardimiyla
toplam 243 érneklem ile galisilmasi planlanmugtir. Orneklem dagilimi agirlikli dagitim yoéntemi kullamlarak
her okula agirliklar1 oraninda dagitilmistir. Ulasilan kitaplarda dykii niteliginde olmayan 3 kitap ve masal
ozelligi tagtyan 2 kitap 6rmeklemden ¢ikarilarak arastirmaya déahil edilmemistir. Ayrica drneklemde yer alan
11 kitap basim y1l1 itibariyle 2005-2017 yillar1 arasinda yer almadigindan arastirmaya dahil edilmemistir.
Orneklemi olusturan 227 resimli &ykii kitabmin 136’s1 yerli, 91°i yabanc1 dykii kitabidir.
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Tablo 1. Orneklem Secimi

243 Orneklem
A Anaokulu 382 0,580547 141
B Anaokulu 169 0,256839 62
C Anaokulu 107 0,162614 40
Evren 658 1 243

Tablo 2. Resimli Oykii Kitaplarmin Yerli veya Yabanci Olma Durumlarma Gére Dagilimi

Kitabin Anadili f %

Yerli 136 59,92
Yabanci 91 40,08
Toplam 227 100,00

Veri Toplama Araci

Arastirmada veri toplama araci olarak okul &ncesi donem resimli dykii kitaplarmi duygusal
okuryazarlik acisindan incelemek amaciyla alanyazin aragtirmasi sonuglarina ve bes alan uzmaninin
goriiglerine dayanarak arastirmaci tarafindan gelistirilen “Resimli Oykii Kitaplarimi Duygusal
Okuryazarlik Acisindan Inceleme Formu” kullanilmistir. Form; “Kitap Kiinyesi”, “Kitapta Islenen
Duygular” ve “Igerik Acisindan Duygusal Okuryazarhk” olmak iizere ii¢ boliimden olusmaktadir.
Formun birinci bdliimiinde Kitap Kiinyesine (Kitabin adi, Yazarin adi, yazarin cinsiyeti, resimleyen,
ceviren, kitabin konusu, kitabin temasi, kitabin iletisi, ana karakter, yan karakter, yayinevi, yayim yil
ve baski sayis1) iliskin basliklar yer almaktadir. Formun ikinci boliimiinde “Kitapta Islenen Duygular”
kategorisi altinda Ofke, Uziintii, Korku, Zevk, Sevgi, Saskinlik, Utang ve Igrenme olmak iizere sekiz
duygu kiimesi yer almaktadir. Formun ii¢iincii boliimiinde ise “Icerik A¢isindan Duygusal Okuryazarlik”
kategorisi altinda 24 maddeden olusan ve kitaplarin igerik agisindan duygusal okuryazarligi
yansitmalarina yonelik “Evet-Hayir” sorulari yer almaktadir.

S6z konusu form kullanilirken Goleman (2017)’mn yapmis oldugu duygu smiflar dikkate
almmistir. Goleman’a gore bazi kuramcilar duygulari Ofke, Uziintii, Korku, Zevk, Sevgi, Saskinlik,
Utang ve Igrenme olarak temel duygu kiimelerine ayirmis ve her duygunun duygu alt kiimelerini
siniflandirmistir. S6z konusu duygu kiimeleri siniflamasinda okul 6ncesi doneminin ilgi, ihtiyaglart ve
yas Ozellikleri dikkate alinarak her duygu kiimesinde yer alan belirli duygular kapsam disinda
birakilmustir. Her kitap icin sirastyla formda yer alan “Kitap Kiinyesi” boliimii, “Kitapta islenen
Duygular” béliimii ve “Icerik Agisindan Duygusal Okuryazarlik” béliimleri doldurulmustur.

Verilerin Toplanmasi ve Analizi

Aragtirmada veriler, “Resimli Oykii Kitaplarini Duygusal Okuryazarlik Agisindan Inceleme
Formu” araciligiyla toplanmigtir. Oncelikli olarak Hacettepe Universitesi Etik Komisyon basvurusu
sonucunda onaylanan “Etik izin” formu ve “Géniilli Katilim” formu anaokullarina arastirmaci
tarafindan iletilmis ve anaokullarindan gerekli izinler alinarak kitap listelerine ulasilmistir. Gelen kitap
listelerinden 6rneklemde yer alan ve li¢ anaokulunda bulunan kitaplarin incelenmesi siireci, haftalik
planlama dogrultusunda anaokullarimin uygun oldugu giin ve saatlerde arastirmacinin anaokullaria
giderek kitaplar1 incelemesi yoluyla gerceklestirilmistir. Bununla birlikte, anaokullarimin kiitiiphaneleri
isleyiste dgrencilerin egitimsel etkinliklerini gergeklestirdikleri egitim ortamlar1 olmalari bakimindan,
kiitiiphanelerin uygun olmadig1 giinlerde incelemeler, listede yer alan kitaplarin bir kisminin
aragtirmacinin kitabevlerine gitmesi veya kitaplar1 satin alarak incelemesi yoluyla gergeklestirilmistir.
Orneklemde yer alan kitaplar bastan sona okunarak metinde ve resimde yer alan duygular ile ifadeleri
tespit edilerek forma kaydedilmistir. Her bir kitap arastirmaci tarafindan tekrar okunarak gézden kacan
eksiklikler giderilmis ve formun iiglincii boliimiinde yer alan icerik sorular1 yanitlanmistir. “Resimli
Oykii Kitaplarii Duygusal Okuryazarlik Acisindan Inceleme” formundan elde edilen verilerin
analizinde; ylizde, frekans, ortalama gibi betimsel istatistik yontemleri kullanilmistir. Kitaplarda
duygusal okuryazarligin yansitilma diizeyinin yazarin cinsiyetine ve kitabin yerli ya da yabanci olup
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olmamasina gére anlaml farkliligimi belirlemek amaciyla nonparametrik testlerden Mann Whitney-U
testi kullanilmistir. Duygu alt kiimelerinin kitaplarin yerli ya da yabanci olup olmamasina gore anlaml
farkliligin1 belirlemek igin ise Ki-Kare testi kullanilmistir. Arastirma sonunda elde edilen veriler
“Dokiiman Incelemesi” ydntemiyle analiz edilmistir. Arastirmamn tiimiinde istatistiksel anlamlilik
diizeyi 0,05 olarak kabul edilmistir.

Bulgular

Bulgular boliimiinde arastirma sorularina iligkin elde edilen bulgulara yer verilmistir. Arastirma
kapsaminda ele aliman 227 kitap duygu durumlart bakimindan incelenmis ve frekans dagilimlar
verilmistir. Duygu kiimeleri altinda 6fke, liziintii, korku, zevk, sevgi, sagskinlik, utang ve igrenme ana
duygu durumlarinin oldugu goriilmiistiir. Bu ana duygu durumlarina iligkin frekans dagilimlar1 Tablo
1.’de verilmistir.

Tablo 1. Duygu Kiimeleri Frekans Dagilimi

Duygu Kiimesi

Duygu Kiimesi Dagilimi %
Ofke 64 3,35
Uziintii 221 11,58
Korku 200 10,48
Zevk 614 32,18
Sevgi 432 22,64
Sagkinlik 210 11,01
Utang 69 3,62
igrenme 98 5,14
TOPLAM 1908 100

Tablo 1 incelendiginde, incelenen kitap sayis1 227 olmasina ragmen kitaplarda duygu kiimelerine yer
verilme toplaminin 1908 olmasi, kitaplarin her birinde birden fazla duygu kiimesine yer verildigini isaret
etmektedir. Buna gore resimli 6ykii kitaplarinda en ¢ok rastlanan duygu kiimeleri Zevk (614) ve Sevgi (432)
duygularidir. Korku (200) ve Saskinlik (210) duygular1 bu duygularn takip etmektedir. En az gézlemlenen
duygu durumu ise Ofke (64) olarak gdzlemlenmistir.

Duygu kiimelerinden Ofke duygu kiimesinin duygu alt kiimelerine gore dagilimlari ise Tablo 2.’de
verilmistir.

Tablo 2. Ofke Duygu Kiimesinin Duygu Alt Kiimelerine Gére Dagilimmin Frekans Tablosu

Duygu Kiimesi Duygu Alt Kiimesi f %
Hiddet 15 23,44
Kizgmlik 19 29,69
Ofke Sinirlenme 10 15,63
Alinganlik 3 4,69
Rahatsizlik 17 26,56

TOPLAM 64 100

Tablo 2’de goriildiigii gibi Ofke duygusunun duygu alt kiimelerinde en ¢ok gozlemlenen duygu
Kizginhikur (19). Kizginligi Rahatsizlik (17), Hiddet (15) ve Sinirlenme (10) duygular takip etmektedir. En
az gdzlemlenen duygu durumu ise Alinganliktir (3). Incelenen resimli 6ykii kitaplarinda 6fke duygu kiimesine
ait ifade ise su sekildedir:

“Sonra kizgin kizgin vizildayarak havalandi, oradan ayrildi” (Tembel Ar1, 2006, s. 22). Verilen ciimlede
Kizgmlik duygu alt kiimesine dair ifadeye rastlanmaktadir.
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Karakterlerin rahatsizlik duyduklar olaylar ya da durumlar karsisinda sinirlenmeleri, kizmalari,
kaglarini ¢atmalari ve somurtkan davranislar 6fke duygu kiimesini gosteren jest ve mimikler olarak
kabul edilmistir. Asagida Ofke duygu kiimesine ait resimler 6rneklendirilmistir.

Resim 1. Resimlemede Yer Alan Hiddet Duygusuna Ait Jest ve mimikler (Knudsen, 2006)

Resim 1. (Knudsen, 2006, s. 21-22)’deki aslan karakterinin agzini agarak ve ayaklarinin iizerine
kalkarak hiddetle kiikredigi ve kiitiiphane gorevlisine 6fkesini yansittigi goriilmektedir. Karakterin s6z
konusu jest ve mimikleri Hiddet duygu alt kiimesini yansitir niteliktedir.

Tablo 3. Uziintii Duygu Kiimesinin Duygu Alt Kiimelerine Goére Dagilimimin Frekans Tablosu

Duygu Kiimesi Duygu Alt Kiimesi f %
Aci 29 13,12
Uziintii Negsesizlik 124 56,11
Yalnizlik 35 15,84
Umutsuzluk 33 14,93

Toplam 221 100

Tablo 3’te goriildiigii iizere Uziintii duygusuna resimli dykii kitaplarinda 221 kez rastlanmistir. Uziintii
duygu kiimesinden Nesesizlik duygu alt kiimesi (124) resimli 6ykii kitaplarinda en sik gozlemlenen duygu
durumudur. Yalmzlik (35), Umutsuzluk (33) ve Aci (29) ise rastlanan iiziintii duygu kiimesini ifade eden diger
duygu durumlaridir. Resimli &ykii kitaplarmda Uziintii duygu kiimesine yonelik drnek ifade soyledir:

“Bu durum Mambo’yu ¢ok tizmiistii” (Uyurgezer Fil, 2007, s. 17). Verilen climlede Nesesizlik duygu
alt kiimesi yansitilmaktadir.

) Karakterlerin nesesiz hissettikleri, agladiklar1 ya da garesiz hissettiklerini gosteren jest ve mimiklerin
Uziintii duygu kiimesini yansittigi kabul edilmistir.

Resim 2. Resimlemede Yer Alan Ac1 Duygusuna Ait Jest ve Mimikler (Niinez, 2014)

Resim 2. (Niinez, 2014, s. 7) civciv karakterinin ¢cok mutsuz oldugu ve iiziintiistinii aglayarak yansittig1
goriilmektedir. Karakterin jest ve mimikleri Aci duygu alt kiimesini yansitir niteliktedir.

Resimli 6ykii kitaplarinda gbzlemlenen bir diger duygu kiimesi Korkudur. Korku duygu kiimesinin
duygu alt kiimelerine gore dagilimi Tablo 4.’te verilmistir.

Tablo 4. Korku Duygu Kiimesinin Duygu Alt Kiimelerine Gore Dagiliminin Frekans Tablosu

Duygu Kiimesi Duygu Alt Kiimesi f %
Kayg1 94 47,00
Korku Siiphe 22 11,00
Huzursuzluk 38 19,00
Urkme 46 23,00
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Toplam 200 100

Tablo 4’te goriildiigii lizere korku duygu kiimesi, incelenen resimli oykii kitaplarinda 200 defa
gozlemlenmistir. Korku duygu kiimesinin en ¢ok Kaygi (94) duygusuyla yansitildigi gézlenmektedir. Kaygi
duygusunu Urkme (46), Huzursuzluk (38) ve Siiphe (22) takip etmektedir. Korku duygu kiimesine yonelik
ornek ifade su sekilde goriilmektedir;

“Ansizin bir kurbaganin tiz sesiyle irkildi” (Kiiciik Kara Balik, 2017, s. 15). Verilen climlede duyulan
korku, irkilme eylemi ile ifade edildiginden ciimlede Urkme duygu alt kiimesi yansitilmaktadr.

Resimli 6ykii kitaplarnda karakterlerin cesitli durumlardan huzursuzluk duymalari, huzursuz, tedirgin,
kaygili ve korku dolu halleri Korku duygu kiimesine ait jest ve mimikler olarak kabul edilmistir. Asagida
Korku duygu kiimesini yansitan resimlere yer verilmistir.

Y

Resim 3. Resimlemede Yer Alan Huzursuzluk Duygusuna Ait Jest ve Mimikler (Satrapi, 2009)

Resim 3. (Satrapi, 2009, s. 3-4)’deki kiz ¢ocuk karakterinin canavar gélgelerinden korkarak
yorganin altina gizlenmeye ¢alismasi ve korku dolu bakiglarla bakmast Huzursuzluk duygu alt kiimesini
yansitir niteliktedir.

Resimli 6ykii kitaplarinda frekansi en ytiksek olan duygu durumu Zevktir. Zevk duygu kiimesinin
duygu alt kiimelerine gore dagilimi Tablo 5.’te verilmistir.

Tablo 5. Zevk Duygu Kiimesinin Duygu Alt Kiimelerine Gére Dagiliminin Frekans Tablosu

Duygu Kiimesi Duygu Alt Kiimesi f %
Mutluluk 170 27,69
Cosku 17 2,77
Zevk Seving 125 20,36
Heyecan 66 10,75
Eglenme 105 17,10
Hosnutluk 131 21,34
Toplam 614 100

Tablo 5’te goriildiigli tizere resimli dykil kitaplarinda en sik gozlemlenen duygu alt kiimesi
Mutluluktur (170). Hosnutluk (131), Seving (125) ve Eglenme (105) ise bu duygu durumunu takip eden
duygu alt kiimeleridir. Resimli &ykii kitaplarinda en az ise Heyecan (66) ve Cosku (17) duygulart
gbzlenmistir. Zevk duygu kiimesine ait ifade asagidaki gibidir:

“Bir giin bes cay1 sirasinda, Bayan Sampuan Can’a ¢ok heyecan verici bir mektup gosterdi”
(Sampiyon Sampuan, 2013, s. 7). Verilen ciimlede “heyecan verici” ifadesiyle Heyecan duygu alt
kiimesi yansitilmistir.

Resimli 6ykii kitaplarinda karakterlerin mutluluk, seving, cosku ve heyecan duygularini
yansittiklar1 davranislar Zevk duygu kiimesine ait jest ve mimikler olarak kabul edilmistir.
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Resim 4. Resimlemede Yer Alan Seving Duygusuna Ait Jest ve Mimikler (Maldonado, 2011)

Resim 4. (Maldonado, 2011, s. 33)’deki maymun karakterinin suda dans ettigi ve nese iginde giildiigii
sOylenebilir. Maymun karakterin jest ve mimikleriyle Seving duygu alt kiimesini yansitir niteliktedir.

Resimli 6ykii kitaplarinda en sik gézlemlenen duygu durumlarindan digeri Sevgidir. Sevgi iceren duygu
durumlari ve frekans dagilimlari Tablo 6.’da verilmistir.

Tablo 6. Sevgi Duygu Kiimesinin Duygu Alt Kiimelerine Gére Dagilimimin Frekans Tablosu

Duygu Kiimesi Duygu Alt Kiimesi f %
Kabul gérme 168 38,89
Giliven 65 15,05
Sevgi Tyilik 79 18,29
Sadakat 19 4,40
Hayranlik 101 23,38
Toplam 432 100

Tablo 6.’da goriildigi tizere Sevgi duygu kiimesi en ¢ok Kabul gorme (168) duygu alt kiimesi ile
yansitiimaktadir. Kabul gérme duygusunu Hayranlik (101) takip etmektedir. lyilik (79) ve Giiven (65) duygu
alt kiimeleri ise Sevgi duygu kiimesini yansitan diger duygular olarak goriilmektedir. Sadakat duygusu (19)
ise en az gozlemlenen duygu durumudur. Sevgi duygu kiimesi icin Oykiilerde gézlemlenen ifade Ornegi
sOyledir:

“Ben aslinda annemi oldugu gibi seviyorum” (Baska Bir Anne, 2013, s. 30). Verilen climlede karakterin
annesini oldugu gibi kabul edip sevdigi sdylenebilir. Climlede Kabul gérme duygu alt kiimesi yansitilmaktadir.

Karakterlerin birbirlerine sarilmasi, sefkat ile bakmasi, birbirlerini 6pmesi, herhangi bir seyin kabul
gbrmesi, birine/bir varliga hayranlik duyulmasi Sevgi duygu kiimesine ait jest ve mimikler olarak kabul
edilmistir. Sevgi duygu kiimesini yansitan resimler agagida verilmistir.

Resim 5. Resimlemede Yer Alan Kabul Gérme Duygusuna Ait Jest ve Mimikler (Howarth, 2011)

Resim 5. (Howarth, 2011, s. 32-33) incelendiginde baba ay1 karakterinin yavru ayiy1 kucagina alarak
birbirlerine sarildiklart goriilmektedir. Yavru aymin giilimsemesi, baba aymin yavru ayiy1 kucaklamasi Kabul
gorme duygusunu yansitir niteliktedir.
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Resim 6. Resimlemede Yer Alan lyilik Duygusuna Ait Jest ve Mimikler (Norac, 2010)

Resim 6. (Norac, 2010, s. 17-18)’deki kiz ¢ocuk karakterinin gozIiigii uzatarak dedesine yardimei
oldugu ve bir iyilik yaptig1 sdylenebilir. Resimde lyilik duygu alt kiimesi yansitilmaktadir.

Sagkinlik duygu durumu 6ykii kitaplarinda 210 defa gézlenmistir. Bu duygu durumunu ifade eden
duygulara ait frekanslar ise Tablo 7.’de verilmistir.

Tablo 7. Saskinlik Duygu Kiimesinin Duygu Alt Kiimelerine Gore Dagiliminin Frekans Tablosu

Duygu Kiimesi Duygu Alt Kiimesi f %
Hayret 117 55,71
Sagkinlik
Merak 93 44,29
Toplam 210 100

Tablo 7.’de goriildiigii gibi Hayret ve Merak duygulart Saskinlik duygu durumunu ifade eden
duygulardir. Hayret duygusunu ifade eden gorseller ya da anlatimlara 117 defa rastlanirken Merak duygusu
i¢in bu siklik 93 olarak goriilmistiir. Saskinlik duygu kiimesi igin metin i¢inde gegen 6rnek ifade su sekildedir:

“QO yaz, erik agacinin dibindeki ates ¢icegini goren herkes ¢ok sasirdr” (Riizgar, Tohum ve Cicek, 2009,
s. 16). Verilen climlede Saskilik duygusu yansitilmaktadr.

Karakterlerin ani ve beklenmedik durumlar, olaylar karsisinda sergiledikleri jest ve mimikler ile hayret

ve merak duygularmi yansitan hareketleri Sagkinlik duygusu olarak tanimlanmustir. Saskinlik duygu kiimesini
yansitan resimler asagida 6rneklendirilmistir:

Resim 7. Resimlemelerde Yer Alan Hayret Duygusuna Ait Jest ve Mimikler (O’connor, 2008)

Resim 7. (O’connor, 2008, s. 24) karakterlerin yere diismekte olan ¢ocuga hayret i¢inde baktiklart
goriilmektedir. Karakter jest ve mimikleriyle Hayret duygu alt kiimesini yansitir niteliktedir.

Oykii kitaplarinda en az rastlanan duygu durumlarindan biri de Utanctir. Utang igin gdzlemlenen
duygular i¢in frekans dagilimi tablosu Tablo 8.’de verilmistir.

Tablo 8. Utang Duygu Kiimesinin Duygu Alt Kiimelerine Gore Dagiliminin Frekans Tablosu

Duygu Kiimesi Duygu Alt Kiimesi f %
Sucluluk 9 13,04
Utang
Hayal kiriklig 8 11,59
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Pigsmanlik 24 34,78

Mahcubiyet 28 40,58

Toplam 69 100

Tablo 8.’de goriildiigii tizere Utang duygu durumunu ifade eden duygular Sugluluk, Hayal Kirikligt,
Pismanlik ve Mahcubiyettir. Bu duygulardan en ¢ok gozlemlenen Mahcubiyet (28) ve Pismanlik (24)
duygularidir. Sugluluk (9) ve Hayal Kirikligi (8) ise diger duygulara gére daha az goriilmektedir. Utang duygu
kiimesine yonelik drnek ifade soyledir:

“Suglulukla basim dne egip; ‘Hepinizden ziir dilerim.” dedi” (Kiiciik Portakalin Siradist Oykiisii, 2015,
s. 8). Verilen climlede yapilan eylemden dolay1 sucluluk hissedildigi ifade edildiginden climlede Sugluluk
duygu alt kiimesi yansitilmaktadir.

Karakterlerin yapilan bir eyleme bagh olarak pisman olduklari, kendilerini mahcup/utanmis hissettikleri
ve Oziir diledikleri durumlar Utang duygu kiimesine ait jest ve mimikler olarak kabul edilmistir. Utang duygu
kiimesini yansitan resimler asagida drneklendirilmistir:

] IEE S d

Resim 8. Resimlemede Yer Alan Hayal Kirikligi Duygusuna Ait Jest ve Mimikler (Pett&Rubinstein, 2012)

Resim 8. (Pett ve Rubinstein, 2012, s. 22)’de kiz ¢ocuk karakterinin bagina gelen durumun umdugu gibi
sonuglanmadigl soylenebilir. Karakterin jest ve mimikleri Hayal kirikligi duygu alt kiimesini yansitir
niteliktedir.

Igrenme duygu durumu ykiilerde rastlanan bir diger duygudur. Bu duygu durumunu ifade eden
duygular ise Tablo 9.’da verilmistir.

Tablo 9. Igrenme Duygu Kiimesinin Duygu Alt Kiimelerine Gére Dagiliminin Frekans Tablosu

Duygu Kiimesi Duygu Alt Kiimesi f %
Kii¢iimseme 25 25,51

Igrenme Tiksinme 5 5,10
Hoslanmama 68 69,39

Toplam 98 100

Tablo 9.’da Igrenme duygu durumunun ifade edildigi duygulardan Hoslanmama (68) en gok
rastlanan ifade olmustur. Kiigimseme ise dykiilerde 25 defa gézlemlenmistir. Bunun yaninda bes defa
Tiksinme ifadelerinin oldugu goriilmiistiir. [grenme duygusunu yansitan 6rnek ifade su sekildedir:

“Bak su biictire, nerelere gitmek istiyor... Boyundan biiyiik laflar iste” (Kii¢lik Kara Balik, 2017,
s. 5)! Verilen ctimlede kisiyi hafife alma ve kiigiimseme ifadesi sezdirildiginden Kiiciimseme duygu alt
kiimesi yansitilmaktadir.

Karakterlerin birbirleri ile alay ettikleri, kii¢timsedikleri, birinden/bir seyden hoslanmadiklart ya
da tiksindiklerini gosteren jest ve mimikleri Igrenme duygusuna sahip olduklarni seklinde kabul
edilmigstir. Asagida Igrenme duygu kiimesine ait resimler verilmistir:
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Resim 9. Resimlemede Yer Alan Kiigiimseme Duygusuna Ait Jest ve Mimikler (Oguzkan, 2007)

Resim 9 (Oguzkan, 2007, s. 9-10)’de hayvanlarin hipopotam ile alay ettikleri, onu kiiglimsedikleri,
hipopotamin da bu duruma iiziildiigii s6ylenebilir. Resimde Kiiglimseme duygu alt kiimesi yansitilmaktadir.

Tablo 10. Duygusal Okuryazarligin Yerli ve Yabanci Kitaplarda Yansitilmasi Puan1t Mannwithney-U
Testi Sonuglart

Duygusal Standart Z (Kruskal
v Degisken n Ortalama ( .
Okuryazarhk Sapma Wallis)
Yerli 136 20.75 4.63
Kitabin Anadili -3,477 0.001*
Yabanci 91 22.49 2.68
*p<.05

Tablo 10.’da gériildiigii tizere Duygusal okuryazarligin yansitilmasi puani (z=-3,477, p<.05) yabanc1
ve yerli kitaplara gore anlaml diizeyde farklilasmaktadir. Farkliligin yonii incelendiginde, yabanci kitaplar i¢in
duygusal okuryazarligi yansitilma ortalamasi 22.49 iken yerli kitaplar i¢in ortalama 20.75’tir. Yani yabanci
kitaplar duygusal okuryazarlig: yerli ykii kitaplarina gore daha iyi yansitmaktadir.

Tablo 11. Resimli Oykii Kitaplarinin igerik Ozelliklerinin Duygusal Okuryazarlik A¢isindan Dagilimi

MADDELER Yanit f %

Hay1r 6 2,7

Evet 221 97,3
Hay1r 46 20,4
Evet 181 79,6
Hayir 5 2,2

Evet 222 97,8
Hayir 8 3,5
Evet 219 96,5
Hay1r 11 4,9

Evet 216 95,1
Hayir 32 14,2
Evet 195 85,8
Hayir 8 3,5
Evet 219 96,5
Hayir 17 7,5
Evet 210 92,5
Hayir 25 11,1
Evet 202 88,9

Kitabin konusu hitap ettigi yas grubunun ilgilerine uygun mu?

Kitap, duygusal okuryazarligi desteklemekte midir?

Konu, duygu kiimesine ait duygular1 sezdirebiliyor mu?

Konu, duygu alt kiimesine ait duygulart sezdirebiliyor mu?

Duygular, karakterler aracilig1 ile gocuklara sezdiriliyor mu?

Cizimlerde karakterin duygu durumu, yansitici bir sekilde verilmis midir?

Yazinsal iletide duygular ¢ocuklara sezdirilir nitelikte midir?

Resimler, metnin anlam biitiinliigiinii agikltyor mu?

Resimlerde kullanilan ¢izgiler, ruh durumunu ve hisleri anlatabiliyor mu?

Tablo 11.’de gériildiigii lizere resimli 6ykii kitaplarda aranan ve formda yer alan 6zelliklerin birgogu
orneklem igerisinde yer alan 227 resimli 6ykii kitabinda gézlemlenmektedir. Incelenen resimli 6ykii
kitaplariin; %97,3’{iniin konusunun hitap ettigi yas grubunun ilgilerine uygun oldugu, %79,6’sinin duygusal
okuryazarhig1 destekledigi, %97,8’inin konusunun duygu kiimesine ait duygulan sezdirebildigi, %96,5’inin
konusunun duygu alt kiimesine ait duygulan sezdirebildigi, %95,1’inde duygularm, karakterler aracilig ile
cocuklara sezdirebildigi, %85,8 inin ¢izimlerinde karakterin duygu durumunun, yanstitici bir sekilde verildigi,
%96,5’1nin yazinsal iletisinde duygularin ¢ocuklara sezdirilir nitelikte oldugu, %92,5’inin resimlerinin, metnin
anlam biitiinligiini acgikladigi, %88,9’unun resimlerinde kullanilan ¢izgilerin, ruh durumunu ve hisleri
anlatabildigi belirlenmistir.

60



Tartisma

Arastirmada incelenen 227 adet okul oncesi donem resimli Oykii kitabinda en cok islenen
duygunun Zevk (614) oldugu goriilmektedir. Zevk duygusunun duygu alt kiimelerine bakildiginda en
cok Mutluluk (170), Hosnutluk (131) ve Seving (125) duygulari seklinde yansitildig1 bulunmustur. Alper
(2012) de, “Resimli Kitaplardaki Karakterlerin Duygu Durumlarmin Incelenmesi” konulu
arastirmasinda Parrot (2001) 1 duygu siniflamasina gore inceledigi kitaplarin resim ve metninde en ¢ok
rastlanan duygunun Seving duygusu oldugunu belirtmistir. Okul 6ncesi donem ¢ocuklarinin kitaplara
karsi olumlu tutum gelistirmelerine olanak saglayacak kitaplarin, cocuklarin dogalarina hitap etmesi
gerekliligi goz oniinde bulunduruldugunda mutluluk ve seving duygularinin resimli dykii kitaplarinda
daha sik tercih edildigi sdylenebilir.

Arastirmada incelenen 227 adet resimli 6ykii kitabindaki duygu kiimelerinin duygu alt kiimelerine
gore dagilimini gdsteren ciimleler incelendiginde, sekiz duygu kiimesinde yer alan her bir duygu alt
kiimesinin kitaplarda yer alan climlelerinde yansitildig1 sonucuna ulagilmistir. Gallingane ve Han (2015)
kiiciik ¢ocuklara duygu sozciiklerinin 6gretilmesinde arastirma temelli sozciik bilgisi stratejilerinin
kullanimini arastirdiklari caligsmalarinda kii¢lik gocuklarin olumlu duygusal gelisimlerini desteklemenin
yollarindan birinin, onlara uygun duygu s6zlerini saglamak oldugundan s6z etmektedirler. Duygularini
uygun sozciiklerle ifade edebilen ¢ocuklarin, olumsuz duygusal ifadenin fiziksel yollaria bagvurma
olasiliklarinin daha diisiik oldugunu bildirmektedirler. Bu baglamda, incelenen 6ykii kitaplarinin tim
duygu kiimeleri ve duygu alt kiimelerine yonelik soézciikleri igermesinin ¢ocuklarin duygu sézciikleri
repertuarina olumlu katkilar sagladig: diistiniilmektedir.

Arastirmada, resimli Oykil kitaplarinin icerik ozelliklerine iliskin olarak; konunun duygu
kiimesine ait duygular1 sezdirebiliyor olmasi (%97,8), duygularin karakterler araciligiyla ¢ocuklara
sezdiriliyor olmasi (%95,1), ¢izimlerde karakterin duygu durumunun yansitici bir sekilde verilmesi
(%85,8), temanin insana 6zgli duygu durumlarini ¢ocuklara sezdirebiliyor olmasi (%96), resimlerin
cocuk okurun duygu diinyasini harekete gecirebilecek nitelikte olmasi (%88,9) yoniinde sonuglari elde
edilmis ve kitaplarin %79,6’sinin Duygusal Okuryazarligi destekledigi sonucuna varilmistir. Harper
(2016) da gocuklarin sosyal-duygusal gelisimlerini desteklemek amaciyla resimli kitaplarin kullanimini
inceledigi calismasinda 50 adet resimli 6ykii kitabini; hikaye, karakter, konunun gectigi yer zaman,
konu, ¢izgi, renk, sekil, metin ve kompozisyon ile resimleme 6zellikleri agisindan incelemistir. Calisma
sonunda, incelenen kitaplardaki karakterlerin duygular1 yansitabilirligi, metnin resimdeki karakterlerin
yliz ifadeleri ile uyumu, metinde yiiz ifadesini yansitan sozciik kullanimi, karakterin duygularini
cagristiran canli renkler/ ¢izgiler kullanimi agisindan uygun oldugu belirlenmistir.

Arastirma sonuglarina gore yabanci kitaplarin (%22,49) yerli kitaplara (%20,75) oranla duygusal
okuryazarligi daha iyi yansittigt sonucuna varilmistir. Alpdge’nin, Tirkiye’de 1991-2000 yillart
arasinda ¢ocuk edebiyatinin durumunu saptamaya yonelik yaptigi arastirmasinda, 1990°l1 yillarda
1980’11 yillara oranla daha az sayida kitap basildigini ancak kitaplarin kalitesinin arttigini belirlemistir.
Yine 1990’11 yillarin baslarinda ¢ocuk yayinlart daha az sayida iken, 1990’1 yillarin sonlarinda bu
saymnin ylikseldigini saptamistir. Tiirkiye’de cocuk edebiyatinin gelisimi bdyleyken Can (2014) ise,
batida ¢ocuk edebiyatinin 19. Yiizyila kadar gegen donemde hizla gelistigini belirtmektedir. Buradan
yola ¢ikilarak batida ¢ocuk edebiyatinin ¢ok daha dnce gelismeye baglamis olmasi, iilkemizde ise daha
ge¢ gelismis olmasi, yabanci kitaplarin yerli kitaplara oranla duygusal okuryazarligi daha iyi
yansitmasini olagan bir sonug olarak diisiindiirebilir.

Arastirmadan elde edilen bulgulara gore incelenen resimli &ykil kitaplarinda Korku duygu
kiimesinin de (f=200) azimsanmayacak oranda yer aldigi sonucuna varilmistir. Korku duygusunun
kitaplarda en ¢ok Kaygi ve Urkme duygulariyla yansitildig1 goriilmektedir. Firat, Giileg ve Sahin (2013),
okul 6ncesi donem g¢ocuklarina yonelik hazirlanan masal ve dykii kitaplarin1 korku ve siddet dgeleri
acisindan inceledikleri caligmalarinda, korku 6gelerinin masal kitaplarinda (%11,8) &ykii kitaplarina
(%7,5) oranla daha fazla yer aldigi, aym sekilde masal kitaplarinda (%24,4) oykii kitaplarina oranla
(%15,2) daha fazla siddet 6gelerinin yer aldigi sonucuna varmiglardir. Okul dncesi donem resimli 6ykii
kitaplarin duygusal okuryazarlik agisindan incelendigi bu aragtirma kapsaminda incelenen kitaplarda,
metinde ve resimlerde yer alan sozel ve gorsel ifadelerde korku unsurlarma rastlanmadigi, korku
duygusunun alt duygulari olan kaygi, huzursuzluk, siiphe ve iirkme boyutlarinda okul 6ncesi gocuklarin
yas, ilgi ve gelisim 6zellikleri baglaminda islendigi sdylenebilir.
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Sonuc ve Oneriler

Bu arastirma Ankara Ilindeki {iniversitelere bagl anaokullarinda bulunan 2005-2017 yillari
arasinda basilmis okul 6ncesi donem 227 resimli 6ykii kitabi incelenerek gergeklestirilmistir. Arastirma
sonuglarina gore okul 6ncesi donem resimli dykii kitaplarinda en ¢ok islenen duygu kiimesinin Zevk
iken en az islenen duygu kiimesinin ise Ofke oldugu saptanmistir. Yabanci kitaplarin yerli kitaplara
oranla duygusal okuryazarligi daha iyi yansittigi sonucuna ulasilmistir. Elde edilen bulgular
dogrultusunda incelenen resimli Oykii kitaplarinin bilyiik bir ¢gogunlugunun konu, karakterler, ileti,
resim-metin biitinliigii, resimleme ve ¢izim 6zellikleri agisindan duygusal okuryazarligi destekledigi,
duygularin karakterler ve ileti (ana fikir) araciligryla cocuklara iletildigi ve ¢izimlerinde karakterin
duygu durumunun yansitici bir sekilde verildigi belirlenmistir.

Yapilan bu galisma Ankara ilindeki iiniversitelere bagl anaokullarinda bulunan 2005-2017 yillar:
arasinda basilmis okul &ncesi dénem 227 resimli dykii kitabi ile smirhdir. Ileride yapilacak olan
arastirmalarda duygusal okuryazarlik becerilerinin gelistirilmesinde resimli 6ykii  kitaplarinin
kullanimina yonelik deneysel arastirmalar yapilabilir. Ailelerin ¢ocuklar ile kitap okuma siirecindeki
duygusal okuryazarlig1 destekleyici stratejileri incelenebilir. Kitaplarda ele alinan duygularin toplumsal
cinsiyet a¢isindan incelendigi ¢alismalar gerceklestirilebilir. Resimli 6ykii kitaplari ile desteklenen bir
duygusal okuryazarlik programi gelistirilerek etkililigi arastirilabilir. Okul 6ncesi egitim 6gretmenlerine
gerek okullarinda c¢ocuklarla yaptiklari uygulamalarda gerekse ailelere yonelik yaptiklari egitimlerde
cocuklarinin duygular1 anlama ve uygun sekilde ifade edebilmelerine firsat vermeleri igin gerekli
uygulamalar ve Oneriler verilerek desteklenmeleri saglanabilir.
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STRUCTRED ABSTRACT

Investigation Of lllustrated Story Books Published Between 2005-2017 In Terms of Emotional
Literacy

Introduction

Emotional literacy which defined as to identify, to understand, to regulate and to express emotions
of one’s and others ‘in a proper way is the critical skill through life span. It is reported that early
childhood period especially the age range of 4-8 years are the crucial years to learn emotional literacy
skills. It is also stated that illustrated children's books which made up of visual texts and linguistic texts
give children a learning opportunity while they are having fun and give them a chance to open the gates
of the dream world. Despite increased visual content (digital games, cartoons, etc.) with technology,
illustrated story books still maintain the status of being a fun, qualified and educational resource that
reinforces the curiosity and learning desires of children and opens them the doors of the world of
imagination. Therefore, the aim of this study is to investigate the illustrated story books published
between 2005-2017 in the kindergartens attached to universities in Ankara in terms of emotional literacy.

Method

In this research a mixed method in which quantitative and qualitative research methods were
applied together was used. The quantitative part of the research is a descriptive study in the screening
model. In the qualitative part of the study, a document analysis method was used. The universe of the
research is created from 658 illustrated story books which obtained from the kindergarten’s book lists.
University kindergartens were selected in terms of quantity (total 658 books) and quality (variety of
publishing year, publisher variety). It is planned to work with a total of 243 samples with the help of a
unified statistical sampling formula with a universe of 658. Randomness was provided by systematically
selecting books from each kindergarten. In the books, 3 books which are not illustrated story books and
2 books with fairy tales were extracted from the sample and were not included in the research. In
addition, 11 books in the sample were not included in the research since they were not published between
2005-2017. The sample of the research has been established by 227 illustrated story books; 136 native
and 91 are foreign books. The “Investigation the Illustrated Story Books in Terms of Emotional Literacy”
form which was developed by the researcher based on literature review and expert opinion was used as
data collection tool in this study. The form consisted of three parts: The first part included topics of the
title, author and author’s gender, illustrator, translator, subject, theme, message, main character, side
character, publisher, year of printing, number of prints of the illustrated story books. The second part of
the form consisted eight emotion sets: Anger, Sadness, Fear, Pleasure, Love, Confusion, Shame and
Disgust, under the category of “Emotions Presented in The Books”. The third part of the form consisted
the “Emotional Literacy in Content” part which is composed of 24 items and yes-no questions that reflect
the emotional literacy of the books in terms of content. Each picture book examined through the form
was recorded in the first section of the citation information form of the book. In the second part of the
form, the emotions observed in the pictures and texts of the illustrated story books are marked and the
same clauses expressing the emotions marked are recorded. In the third part of the form, the book was
read again from beginning to end and the questions were answered by the researcher in terms of
emotional literacy of the content of the book. Descriptive statistics methods (frequency, percentage and
average) and nonparametric tests, which are Mann Whitney-U test and Chi-square test, were used to
analyse the data. As a result; it has been found that there is reasonable difference between Turkish
illustrated story books and the translated ones (p<0,05) in terms of reflecting emotional literacy and it
was determined that the most common emotion cluster in illustrated story books was Pleasure and the
least processed emotion cluster was Anger. According to the findings obtained from the research will
guide experts working in the field of children’s literature and new researches in this field.

Results and Discussion

According to the findings, Pleasure (614) is the most commonly reflected emotion in the study.
When the emotion subsets of Pleasure emotion are examined, it is found that Happiness (170), Gladness
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(131) and Joy (125) are the most reflected emotions. Alper (2012) in her “Examining the Emotions of
Characters in Picture books” themed research in which she used Parrot (2001)’s emotion classification,
examined the most common emotion as Joy in the pictures and texts of the books. Considering the
necessity of the books that will enable the preschool children to develop a positive attitude towards the
books, the emotions of happiness and joy are preferred more frequently in illustrated story books.

When the sentences showing the distribution of emotion sets according to emotion subsets
examined in 227 illustrated story books investigated in the study, it was concluded that each subset of
emotions in eight emotion set were reflected in the sentences in the books. Gallingane and Han (2015),
in their study of the use of research-based vocabulary strategies in teaching emotion words to young
children, mentioned that one of the ways to support the positive emotional development of young
children is to provide them appropriate emotional vocabulary. They also report that children who can
express their emotions with appropriate words they are less likely to resort to physical ways of negative
emotional expression. Gallingane and Han also reported that Hayes and Ahrens (1988) stated that the
perfect way to teach children new words is to read them story books aloud. Stories include many complex
words, including emotion words. Children's books are better than any verbal language context for
teaching vocabulary. In this context, in the light of these findings, it can be seen that the story books
examined contain words for all emotions and emotion subsets and provide positive contributions to the
repertoire of emotion words of children.
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