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Abstract Key Words

The education sector, which was caught unprepared for the pandemic with the COVID-19
coming of the bans during the pandemic process, had to switch to the distance ~ Educational Informatics Network
education process, whose infrastructure is not yet sufficient. In this process, the EBA
Live Lesson Application, which uses the Education Information Network EBA Live Course Application
infrastructure, has been included in the lives of teachers and students. This
research was carried out to examine the display features and interface of the

EBA Live Course Application, which was put into practice by the Ministry of About Article
National Education due to the COVID-19 pandemic. In this respect, the

qualitative research model was adopted in the research, and the workflow data Sending date: 23.06.2020
that introduced the program interface in the EBA Live Course Application Acceptance Date: 05.12.2020

were examined by document analysis technique. In the research, the workflow E-Publication Date: 31.12.2021
that administrators, teachers and students should follow for the EBA Live
Lesson Application has been introduced. At the end of the research, findings
came to the fore in the direction of not assigning lessons to teachers who do not
have technological means, a lesson duration of 30 minutes, and the necessary
updates to be made on computers using Windows 7 version. The latest versions
must be installed in order to perform Live Lessons smoothly on tablet-like
devices. According to the results of the research it is thought that a simpler
workflow  will be provided if EBA users visit the link
http://www.eba.gov.tr/yardim-sss/. In order for the live lessons to be carried
out smoothly, it is necessary to use Windows 8 and above on computers. Care
should be taken to use 10S 11 and above on mobile phones and 5. 0 and above
on Android devices.

1Social Studies Teacher, Ministry of Education, Turkey, adaatmacal7@gmail.com, https://orcid.org/0000-0001-7149-2952
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Introduction

The COVID-19 pandemic, which led to the lockdown of the education system of some
countries, has caused a worldwide paradigm shift in terms of learning. Most countries have
experienced a phase of transition from face-to-face education dominated by traditional classrooms to
digital learning. Most of the students currently enrolled in different educational institutions in various
parts of the world are shifting their learning styles from face-to-face education to digital learning
(Mulenba & Marban, 2020). For example, 270 million students participated in online education during
the Covid-19 epidemic in China (Zhou, et al., 2020). A nationwide educational initiative called
“Suspend Classes Without Stopping Learning” has been launched by the Chinese government (Zhang,
et al., 2020).

As the world struggles with the new situations caused by the COVID-19 pandemic, education
administrators strive to meet the educational needs of students through online platforms and distance
education solutions. Millions of students and educators are affected by the closure of schools and other
restrictions due to the pandemic (Ozer, 2020). In order to support the call to "stay at home" due to the
worldwide panic, countries are temporarily suspending their education processes, instead, distance
education is supported by students (Ustiin & Ozgiftci, 2020).

Nearly 1 million teachers and 18 million students in Turkey have been affected by school
closures and other restrictions due to the pandemic. A number of steps have been taken by the
Ministry of National Education to continue education services during the COVID-19 pandemic. After
the decision to close the schools, the infrastructure of the Education Information Network (EIN — in
Turkish Egitim Bilisim Agi, EBA) as an effective digital education platform was strengthened and
cooperation was made with the Turkish Radio and Television Corporation (TRT) within the scope of
distance education (Ozer, 2020). This situation has caused the importance of distance education to be
guestioned again. Although the distance education process is a well-known process especially in terms
of higher education today, it stands out as a fairly new practice in terms of primary and secondary
schools. It is thought that the distance education approach will gain more importance in the future due
to the virus pandemic.

Distance education is an education system that enables people to receive education via
computer wherever and whenever they want. The rapid development of the Internet has also led to the
development of educational methods. WWW (World Wide Web) has become a dynamic, powerful and
interactive tool for effective teaching (Ozarslan et al., 2007: 159). Gilani (2020) stated that the quality
of learning is in line with the level of digital access. Ventayin (2018) mentioned the importance of
teacher competencies, time management and distance education experience in online education. Kerres
(2020) stated that the medical sector is in a relatively good position compared to the education sector
in coping with difficulties, but there are digital deficiencies in the education sector. Jena (2020) stated
that the quarantine process accelerated digitalization. Goldschmidt and Msn (2020) said that the
COVID-19 process caused the digital education tsunami.

Distance education studies, which started about three centuries ago in the world, came to the
fore in Turkey after about two centuries and became a part of the mainstream in education in a very
short time. In our country, from 1923 to the 1960s, distance education was first discussed
conceptually. After the 1970s, distance education studies were carried out at the secondary education
level with different initiatives, some experience was gained and progress, albeit limited, was achieved.
After 1980, these applications were carried to higher education with the establishment of Anadolu
University Open Education Faculty. In the 1980s and 1990s, distance education matured at primary,
secondary and higher education levels and became a system that included large student populations.
With the successes gained in these years, distance education has received great attention and
acceptance. From the end of the 1990s to the beginning of the 2000s, the educational opportunities
offered by distance education have increased with the developments in the field of information and
communication technologies (ICT), and distance education has become a part of the mainstream in
education in our country with the number of students reaching millions (Bozkurt, 2017: 85).

The most important purpose of distance education models is for large masses to receive
relevant training from where and when they are. This flexibility offered to trainees makes it easier to
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receive education (Dinger, 2006). In addition, the possibility of transferring data in different formats
offered by the computer and the internet makes the education given over the internet popular at all
levels (Akdemir, 2011). The popularity of EBA, a digital education platform in Turkey, continues to
increase in recent years. In Turkey, the distance education process has been carried out through the
digital education platform EBA Live Course Application since March 23, 2020. In this process, with
approximately 22.7 billion clicks, the EBA application became the 10th most visited site in Turkey
and the 3rd most visited educational site in the world. The mobile application for EBA has reached
16.7 million downloads for Android devices and 1.8 million downloads for iOS devices. During the
distance education process, 7,383,213 students and 1,030,516 teachers actively used EBA, and a total
of 5,954,174 Live Lessons were held.

Educational Information Network (EBA), in order to transform into an information society, to
disseminate the information culture in education with a systematic and planned policy, and to meet the
information needs of education; it is an expandable web applications project that was created by
blending the dynamic systems of the era such as search engine, social network, and e-encyclopedia,
which can carry the entire educational informatics system of the Ministry of National Education
(Cakmak and Taskiran, 2017: 285-286). In addition to the discussion, visual, e-content, e- magazine,
e-book, news, video, audio, -e-curriculum modules, starting from the second half of the 2019-2020
academic year, the Ministry of National Education has further developed this application in the
COVID-19 pandemic. It has added the online course module known as "EBA Live Class", "EBA
Online Class", "EBA Live Class".

EBA Live Classroom Application, which provides the opportunity to provide interactive
lessons by eliminating the distance between the teacher and the student in the distance education
process, started on 30 March 2020 as a pilot. Then, on 13 April 2020, it was reorganized first for the
8th and 12th grade students, then on 23 April 2020 to include the 3rd and 4th grades of primary
schools, as well as the upper classes of secondary schools and high schools.

The Directorates of National Education left the responsibility of creating and organizing live
lessons to school administrators and then to all teachers. In this direction, the teachers made their own
live lesson plans for the time intervals defined by the system for their branches. Classes defined
according to weekly schedules on a class basis were conducted by teachers as live lessons. In order to
increase the efficiency and quality of the lesson, the hours of each class are planned differently.
Teachers and students were given the opportunity to follow the live lesson information from the
notifications area in the upper right part of the EBA main page or by clicking the live lesson field in
the upper left part. In addition, the EBA Live Course Application was initially applied only for the
courses for the High School Entrance Exam (Turkish, Mathematics, Science, Social Studies, Foreign
Language, Religious Culture and Moral Knowledge, TR. History of Revolution and Kemalism), while
all courses were later included in this scope.

In the past researches about Education Information Network; Aktay and Keskin (2016)
examined the course module and course module components of the Education Information Network.
Fidan et al., (2016) stated in their research that Education Information Network is seen as a useful and
effective site by primary school teachers. Timur et al., (2017) stated that secondary school students
found EBA useful in terms of educational content. Ates et al. (2015) stated that the Turkish videos in
the Education Information Network are quite inadequate in terms of education. Cakmak and Taskiran
(2017) stated that EBA facilitates learning, but this platform is not utilized sufficiently. Pala et al.
(2017) stated that there are some problems in the EBA videos section and the overall design.
Durmuscelebi and Temircan (2017) emphasized that some students have difficulties in using the
educational content in the Education Information Network. Tiysiliz and Climen (2016) stated that the
course contents in the Education Information Network are insufficient. Yilmaz (2013) stated that the
Education Information Network project, which was initiated within the scope of the FATIH Project
(Movement to Increase Opportunities and Technology - in Turkish Firsatlart Artirma ve Teknolojiyi
Iyilestirme Hareketi), is an interactive and dynamic platform. Sahin and Erman (2019) suggested in
their research with history teachers to eliminate the design confusion for the Education Information
Network. Bertiz (2017) found the usability level of the system at a high level in his research on the
usability level of the Education Information Network. Arkan and Kaya (2018) stated that Education

303



Journal of Educational Theory and Practice Research , 2021, Vol 7, Issue 3, 301-313 Davut ATMACA

Information Network is a social necessity in terms of 2023 Education Vision. Kapidere and Cetinkaya
(2017) stated that the mobile content of the Education Information Network has a simple, plain and
easy content. Karagorlu (2019) said that there are not enough concept maps and infographics in the
Education Information Network. Yurdakal (2019) stated that the Education Information Network is
mostly accessed via computers and mobile phones, and freezing errors are frequently encountered with
the in-site application. Tiirker and Giiven (2016) stated that due to the infrastructure deficiencies in
EBA, teachers cannot use the system adequately. When the researches are examined, it is seen that the
Education Information Network is mostly evaluated in terms of content, general design and ease of
use.

In their research on online course applications, Cakin and Akyavuz (2020) examined student
motivation and teacher problems in distance education. Demir and Ozdas (2020) discussed distance
education activities in terms of teachers. Goren et al. (2020) evaluated distance education activities in
the province of Ankara. Ozdogan and Berkant (2020) discussed the views of teachers, students,
parents and administrators on distance education from a broad perspective. Arslan and Sumuer (2020)
looked at the classroom management problems in Live Lessons from the teacher's point of view.
Dogan and Kocak (2020) examined distance education activities based on the EBA system. Balaman
and Tiryaki (2021) examined the positive and negative aspects of distance education, teacher
competencies and evaluation processes in distance education according to teachers' views. Kabapinar
et al. (2021) dealt with distance education from the perspective of primary school teachers and parents
as a process, and examined the problems experienced due to the reasons why students could not
participate in distance education. Basaran et al. (2021) examined the technological competence and
technological readiness of teachers in distance education. It has been observed that the studies carried
out so far are based on teacher competencies in distance education, time management, classroom
management in live lessons, student participation in distance education, technological competencies in
distance education and stakeholder views in distance education. For this reason, it has been determined
that there is a gap in the literature regarding the interface and image features of the EBA Live Course
Application.

The statement “The world will not be the same world from now on”, expressed by various
circles today, tells us that nothing is independent of the other; education, health, sociology etc. It
shows that there is a new world order in which relations will be reinterpreted. From this point of view,
it is clearly seen that distance education, which has been put into practice due to the pandemic, will
continue even if the conditions return to normal after a while and will not go back to the old
completely. On the other hand, the continuous closure of schools brings great difficulties to all
educational circles, especially teachers, in terms of ensuring continuity in learning (Chang & Satako,
2020). In addition, it is known that teachers who work devotedly in inappropriate environments at the
expense of endangering their own health on a voluntary basis do not have much experience in
lecturing in front of the camera and there are various problems in this regard. This research, which
examines the program interface and display features for the Education Information Network Live
Lesson Application, is important in terms of showing the workflow that should be followed in live
lessons. It is anticipated that the research will make significant contributions to the literature on
distance education in terms of the experiences gained in this process being more successful in future
distance education activities.

Method
Research Model

Case study, one of the qualitative research methods, was used in the research in which the
systems and interfaces for the EBA Live Course Application were examined. Case studies are seen as
a distinctive approach in seeking answers to scientific questions (Biylikoztirk et al., 2013).
Qualitative research is a research in which a process is followed to reveal perceptions and events in a
natural environment and in a holistic way by using some qualitative data collection methods. The most
distinctive feature of the case study is to reveal certain results by investigating a certain situation in
depth (Y1ldirim & Simsek, 2013).
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Data Collection Tool

In this research, in which the interface and image features of the EBA Live Course
Application were examined, the research data was collected on the website of the General Directorate
of Innovation and Educational Technologies, the content produced by the Izmir Provincial National
Education FATIH Project Coordinatorship, the Ministry of National Education EBA Help Center and
the users on Youtube. The content created for live lessons was collected over a period of 2.5 months
and analyzed according to document analysis.

Analysis of Data

The analysis of the research data was made according to the document analysis. In addition to
providing descriptive information through these data, changes and developments in hypotheses and
categories can also be followed (Merriam, 2013). In this context, the directives and work flow charts
produced by FATIH Coordinatorships and the Live Lesson Application work flow materials on the
website of the Ministry of National Education https://ders.eba.gov.tr/yardim-sss/ were examined with
document analysis.

Findings

Findings and comments section is divided into points that school administrators should pay
attention to in creating live lessons in EBA, points that teachers should know about live lesson
application and points that students should know about live lesson application

What are the Points School Administrators Should Consider While Creating Live Lessons
in EBA?

*,

0'0

School principal, assistant principals and teachers have the authority to create EBA Live

Classes.

%+ School principals do not assign lessons to teachers who do not have a computer or internet
connection.

¢ It is necessary for the school principals to watch the video "How Do | Create a Live
Lesson?"

X3

%

Teachers who will give Live Lessons at EBA are required to follow "Distance Education
with EBA" and "Distance Education with EBA Academic Support™ courses.

Since the hours of live lessons for each school are determined differently, more than one
teacher and lesson assignment can be made during these hours.

When creating Live Lessons in EBA, the relevant teacher must be selected.

EBA Live Lesson Application must be downloaded by teachers and students from the
"DOWNLOAD APPLICATION" button.

It is required to announce the use of 10S 11 and above, Android 5.0 and above on tablets
and mobile phones.

It is strongly emphasized that teachers and students should be reminded not to open their
cameras unless necessary during the lesson.

7
0.0

7
0'0

7
0.0

X3

%

7
0.0

Not assigning lessons to teachers who do not have computers and internet, and not turning on
the cameras of the teachers and students during the lesson unless necessary were seen as remarkable
findings.

Findings regarding the Points that Teachers Need to Know about the EBA Live Lesson
Application

Who Can Create Live Lessons?

School principals and teachers have the authority to create live lessons. School principals or
teachers can enter the class information, select the lesson teacher and assign the lessons to the date and
time of the lesson.

305



Journal of Educational Theory and Practice Research , 2021, Vol 7, Issue 3, 301-313 Davut ATMACA

Who Can See the “Live Lessons” Page?

B.smniflar, lise hazwrhk ssniflan ve 12, siflar Icin
@ EBA'dan Canh Simmf

Figure 1. Do | Have a Live Lesson Interface?

This page is an active page only for teachers, students and school principals. Parents do not
have the right to access this page. However, parents are notified about live lessons assigned to

students.

Notifications to the parents about the live lessons assigned to the students were interpreted as a
positive situation in terms of following the lessons.

How Many Branches Can the Live Lesson Be Sent to?

Live lessons can be sent to a maximum of 6 branches.

How Many Students Can Be Sent to Live Lessons?

Live lessons can be sent to a maximum of 300 students.
Who Can Attend the Live Lesson, Other than the Selected Teachers and Students?
No one other than teachers, students and principals can attend live lessons.

Can Created Live Lessons be Updated Later?

School principals can update and cancel their course and branch information until 15 minutes
before the start of the course. From the "Add External Live Lessons™ panel, teachers can also cancel
and review the Live Lessons they have added. If a wrong course is assigned, this course must be
deleted. Then, the course must be created again. The status of the created Live Lessons can be seen
from the "Update Status of Lessons" button.

When Can | Start the Live Lesson?

7
0.0

7
°

K/
L4

7
°

K/
L4

*

“Distance Education with EBA” and “Distance Education with EBA Academic
Support” courses were opened on EBA Professional Development Area and Youtube
channel.

It has been reported that Windows, 10S 11 and higher computers, and Android 5.0
tablets and mobile phones can be used to watch the EBA Live Course Application.

Parents and students must be informed by the teachers before the Live Lesson starts,
using WhatsApp groups or various communication channels.

It is thought that it would be appropriate to keep the cameras of the students closed
during the Live Lessons.

Even if the teachers are late for the start of the lesson, they will be able to attend the
classes as long as the lesson time is not over.

A lesson consists of 30 minutes.
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< In terms of pre-preparing the materials (presentations, documents, visuals, videos,
etc.) to be used by the teachers during the lesson, Live Lessons can be started 5
minutes before the lesson.

7
0.0

Testing the cameras and microphones of the computers before the lesson will
minimize the problems in this regard.

% In order for the Live Lesson to start properly, the antivirus program of the computer
must be turned off (MEB, 2020).

The 30 minutes of a lesson, the distance education and academic support courses opened for
teachers stand out as the most striking findings.

If I am Late for the Live Lesson or Fail to Start the Lesson on time, Will the Lesson be
Cancelled?

No. It is not cancelled. If the lesson does not start, students can attend the lesson. However,
students cannot communicate with each other in this process. On the screen, they wait for the teacher
to start the lesson. In this case, the course can be held during the time allotted to you.

What Should | Do to Avoid a Connection Error When | Click the *"Start" button?

If you are a Windows 7 user, relevant updates can be made. If the antivirus program is not
used, the traces should be followed and the Windows firewall should be turned off.

How to Make General Settings about Participants during Live Lesson?

Herkesin Sesini Kapat Herkesin Sesini Ac :et\}e;x. LN

v/ Katimcilan Derse Sesleri Kapali Al

v/ Katilimcilara Seslerini Agmasina lzin Ver
Katiimcilann Isimlerini Degistirebilmelerine Izin Ver

v/ Girig ve Cikislarda Sesle UyaI

Derse Girigleri Kapat

Figure 2. General Settings Interface

When the participants section in the EBA Live Lesson is clicked, the settings related to the
participants can be made from the "More" button.

Participants can be taken to classes by the teacher with their voices turned off or on.
Participants can be given the authority to turn their voices on and off. At the same time, the buzzer can
be turned on and off, if desired, at the entrance and exit of the course. The same settings can be made
for image adjustment by adjusting the camera setting.

After starting the lesson, the teacher can close the entrance and exit to the lesson and arrange
the students' entrance and exit to the lesson. However, considering the connection and disconnection
errors on the Internet, it is thought that it would be appropriate not to close the entrances and exits to
the courses.
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How Can | Mute Participants during Class?
Eatilirmcilar {35

- -

Figure 3. Volume Setting Interface

When we click on the participants, the list of students in the course is displayed. The voice of
the participants can be turned on or off with the “Mute Everyone” and “Mute Everyone” buttons at the
bottom.

Regarding the sound settings, students can be taken to the lesson with their voices turned off
by clicking the "More™ button.

How Can | Control the Chat Section?

ks

Kime: Herkes v () Dosya

Katilimcilar Sohbet Edebilir:
Kimseyle
v Sadece Yéneticiyle

Herkesle

Figure 4. Chat Settings Interface

When the “Chat” button is clicked, the necessary settings can be made from the three-point
section. The chat button also allows students to ask questions or report connection errors to the
teacher.

What is Assistant Administrator Feature?

During the course, one or more students can be designated as assistant administrators.
Assistant administrator has the authority to manage sound on/off, screen sharing, sharing and drawing
permissions. However, it does not have the authority to terminate the course or make another student
an assistant manager. In the event that the person administering the course leaves the course due to any
connection problem, the assistant administrator assumes the role of the main administrator. In the
event that the main administrator returns to the course, the assistant administrator automatically
returns to his previous position.
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What Happens if Live Class Ends due to Connection Problem?

In this case, the student continues the lesson for 2 more minutes. If a student is designated as a
co-administrator at the beginning of the course, then he/she is the manager. In case of returning to the
lesson again, the lesson will continue from where it left off. If students cannot return to the lesson

within two minutes, the lesson is terminated.

What Should You Do if You Get "Sdk init failed-14" Error while Opening EBA Live
Course Application?

@ EBA Canli Ders - Kurulum Yardimeis:

EBA Canli Ders kurulum yvardumcis:
tamamlamyor
Bilgizsayanmiza EBA Canli Ders kurulumu tamamland. Simgeleri

yuklemeyi sectiyseniz, simgelere tklayarak uygulamay
baslatabilirsiniz.

Kurulum yardimasindan ckmak icin Bith GUzerine tklayin.

Figure 5. EBA Live Course Setup Wizard

Canl dersiniz hazirlaniyor. Lutfen bekleme streniz
tamamlandiginda tarayicimizdan canl ders uygulamanizi aginiz.

Kalan Sire: 5 sn

Figure 6. EBA Live Course Upload Timer

sdk init failed-13

Figure 7. EBA Live Course Error Warning

This error occurs when the live lesson application is open. If the application is checked
whether it is closed and the error continues, the computer must be restarted.

309



Journal of Educational Theory and Practice Research , 2021, Vol 7, Issue 3, 301-313 Davut ATMACA

If the program is reloaded repeatedly, an error may occur. For this reason, if the program is
removed from the add remove section, deleted from the downloads section and the recycle bin and
reinstalled, the “sdk init failed-14 error” is not received.

Can | Do Live Lessons on MacOS Operating System?

Yes, it can be done.

Points Students Should Know about EBA Live Course Application
When Can | Attend the Class?

When the start time of the lesson comes and 2 minutes before the lesson, it is possible to enter
the Live Lesson. Since the "Join" button will appear as long as the course is active, the course can be
entered as long as the time has not expired.

I Attended the Live Lesson but My Teacher did not Come. What Should | Do?

In this case, it is necessary to wait after clicking the "Join" button. Because the teacher can
attend the lesson even if it is late. After the teacher joins the lesson, the lesson starts automatically on
the screen.

When | Click ""Join Live Class" | Get Connection Error. What Should | Do?

% If Windows 7 is used, it is necessary to check that all of them are installed by
checking the latest updates of the operating system from Windows Update.

% Microsoft's program that offers easy fix solutions should be installed on computers
and tried again.

% It is necessary to check whether the antivirus program used allows access to "EBA
Live Course".

« Windows firewall should be turned off as it may restrict internet access of “EBA Live

Course”.

EBA users should visit http://www.eba.gov.tr/yardim-sss/ link.

I Get System Error while Opening ""EBA Live Course". What should | Do?

In case of using the old version of Windows, there is a possibility that some files on the
computers are missing. To fix this, the program recommended by Microsoft for such problems should
be installed and tried again.

| got the alert: “EBA Live Course Updated!” Do | Need to Delete the Old Version of the

X3

A

App?

It needs to be deleted. It is enough to download the updated application and complete the
installation.

Can | Do Live Lessons on MacOS Operating System?

On computers with MacOS operating system, similar steps can be followed and the course can
be entered.

Discussion, Conclusion and Suggestions

The COVID-19 pandemic spreads to hundreds of countries in the world and changed many
situations in a short time. One of the rapid and difficult changes has been experienced in the field of
distance education, which is carried out accurately and precisely in a limited time. Along with the
distance education application during the pandemic process, the teachers had to use the EBA Live
Lesson Application quite intensively. For this reason, the need to analyze the features and interfaces of
the EBA Live Course Application has arisen. In this respect, the research was carried out in order to
witness a process where the understanding of education, which shifted to a completely different axis
during the virus epidemic process, gained wealth with online platforms, distance education and live
lesson applications, and to examine the features offered by the "EBA Live Course Application™.
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During the pandemic process, education was moved to the house and exams were held online.
Both students and teachers quickly moved to the house, and whiteboards, tablets, desktop computers
and mobile phones became as educational tools. EBA has become the biggest school for millions of
students. The Ministry of National Education has explained in detail the workflow for the EBA Live
Lesson Application as what to do before and during the lesson. The use cases of different operating
systems, connection errors during Live Lessons, audio settings and screen settings to be made during
live lessons are explained in detail by Fatih Project Coordinators and the EBA Help Center on the
internet.

The prominent results of this research, in which the interface for the EBA Live Course
Application was introduced, are as follows: The authority to create Live Lessons is available to
administrators and teachers. It is not possible to assign Live Lessons to teachers who do not have the
technological opportunity. In order to conduct Live Lessons, tablets and mobile phones must have the
latest versions of 10S 11 and above, Android 5.0 and above. In order to follow the Live Lessons,
parents are notified about the date and time of the lesson. EBA Live Lesson interface allows to send
Live Lessons to a maximum of 6 branches and 300 students. Even if there are disconnections during
Live Lessons, lessons can be re-entered. Live Lessons consist of 30 minutes. The fact that the antivirus
programs on the computers are closed makes it easier to participate in the Live Lessons. In order to
avoid connection errors during Live Lessons, necessary updates must be made on computers, tablets or
mobile phones. There are interruptions in the EBA Live Lesson panel due to the problems experienced
on the internet during the Live Lessons. Due to connection errors experienced during Live Lessons,
one or more students may be appointed as assistant administrators by the lesson teacher. In case of
starting Live Lessons sequentially, "sdk init failed-14" warning may be received. In order to avoid this
warning, the program must be deleted from the "Add or Remove Programs" section, the "Downloads"
section and the "Recycle Bin" on the computers. In terms of making preparations for the lesson,
teachers can log in to the EBA Live Lesson interface 5 minutes before and students 2 minutes before.
In case of updating the Live Lessons from computers with MacOS operating system, the lessons can
be followed by logging into the EBA Live Lesson panel. In the light of all these results, it is concluded
that the EBA Live Lesson Application will be more beneficial as a result of the reinforcement of the
necessary infrastructure for the EBA Live Lesson Application, the system features and the
introduction of the program interface sufficiently.

Accordingly, the following recommendations were made:

«» It is thought that it would be beneficial to introduce the program interfaces in the EBA
Live Lesson Application and to continue the academic support trainings related to this
in a way that includes all teachers.

¢ Since all the studies on the EBA Live Lesson Application will constitute an important
basis for the program to be developed in the future and the changing understanding of
education, it is thought that it would be appropriate to take the opinions of teachers,
students and administrators on this issue.

«» The technical errors in the EBA Live Lesson panel should be minimized and the
problems experienced in this regard should be minimized.

It would be appropriate for teachers not to activate the "Close Class Entry" button on
the EBA Live Lesson panel against disconnections and connection errors on the
Internet for a healthier lesson.

+«+ In order not to receive the "sdk init failed-14" error during Live Lessons, the workflow
for this should be followed by the teachers and students.

++ Mobile phones and tablets to be used in Live Lessons must use Android 5.0 and above
and 10S 11 and above.

« In case of using Windows 7 version on computers, necessary updates must be made.
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“Covid-19” Salgini Siirecinde Uygulamaya Konulan Egitim Bilisim Ag1
(EBA) Canh Ders Uygulamasina Yonelik Bir Inceleme

Davut ATMACA!

Oz Anahtar Kelimeler

Pandemi siirecinde yasaklarin gelmesiyle salgina hazirliksiz yakalanan egitim

sektorii, altyapist heniiz yeterli olmayan uzaktan egitim siirecine ge¢mek zorunda COVID-19
kalmistir. Bu siiregte 6gretmen ve dgrencilerin hayatina Egitim Bilisim Ag: alt Egitim Bilisim
yapisini kullanan Canli Ders Uygulamasi dahil olmustur. Bu arastirma, Covid-19 Ag
salgin1 nedeniyle Milli Egitim Bakanlig1 tarafindan uygulamaya konulan EBA EBA
Canli Ders Uygulamasina yonelik goriintii 6zellikleri ve ara yiizii incelemek EBA Canli Ders

Uygulamast

amaciyla gerceklestirilmistir. Bu bakimdan aragtirmada nitel aragtirma modeli
benimsenerek, EBA Canli Ders Uygulamasindaki program ara yiiziinii tanitan is
akig1 verileri dokiiman analizi teknigiyle incelenmistir. Arastirmada, EBA Canli
Ders Uygulamasina yonelik olarak yonetici, 6gretmen ve dgrencilerin izlemesi
gereken is akigt tanmitilmistir. Arastirma sonunda teknolojik imkani olmayan
ogretmenlere ders atamasi yapilmamasi, bir ders siiresinin 30 dakikadan Makale Hakkinda
olusmasi, Windows 7 silirimiiniin kullanildig1  bilgisayarlarda gerekli — —

.. p - s - Gonderim Tarihi: 23.06.2020
g}mcellemelerln yapllma.51 yoniinde bu.lgular One .(;lkIIl.l$.t1F. Tablet benze.rl Kabul Tarihi 05.12.2020
m}laz"larda Canli Derslerlq sorunsuz sekllfie yapllabllr{lem igin son siiriimlerin E-Yayin Tarihi: 31.12.2021
yiiklii olmast gerekmektedir. Arastirmadaki sonuglara gére; EBA kullanicilarinin
http://www.eba.gov.tr/yardim-sss/ linkini ziyaret etmeleri durumunda daha basit
bir is akisinin saglanacagi diisiiniilmektedir. Canli derslerin sorunsuz bir sekilde
yapilabilmesi i¢in bilgisayarlarda Windows 8 ve ftizeri siirim kullanilmasi
gerekmektedir. Cep telefonlarinda 10S 11 ve tizeri, Android cihazlarda 5.0 ve
iizeri siiriimlerin kullanilmasina dikkat edilmelidir.

! Sosyal Bilgiler Ogretmeni, Milli Egitim Bakanlig1, Tiirkiye, adaatmacal7@gmail.com, https:/orcid.org/0000-0001-7149-2952
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Giris

Bazi iilkelerin egitim sisteminin kilitlenmesine yol agan Covid-19 salgini, 6grenme acisindan
Diinya capinda bir paradigma degisimi yasanmasina neden olmustur. Cogu iilke, geleneksel siniflarin
hakim oldugu yiiz yiize egitimden dijital 6grenmeye dogru bir gegis evresi yasamistir. Halen diinyanin
cesitli yerlerinde degisik egitim kurumlarina kayith olan 6grencilerin ¢ogu, 6grenme sekillerini yiiz
yiize egitimden dijital 6grenmeye dogru kaydirmaktadir (Mulenba ve Marban, 2020). Ornegin Cin’de
Covid-19 salgim siirecinde 270 milyon 6grenci ¢evrimigi egitime katilmistir (Zhou, vd., 2020). Cin
hiikiimeti tarafindan iilke capinda “Ogrenmeyi Durdurmadan Smiflar1 Askiya Alma” adli egitim
girisimi baslatilmistir (Zhang, vd., 2020).

Diinya, Covid-19 salgim1 nedeniyle olusan yeni durumlarla miicadele ederken, egitim
yoneticileri 6grencilerin egitim ihtiyaglarin1 ¢evrimici platformlar ve uzaktan egitim c¢oziimleri
araciligryla karsilamak i¢in ¢aba gostermektedir. Milyonlarca 6grenci ve egitimci salgin nedeniyle
okullarin kapanmasi ve diger sinirlamalardan etkilenmektedir (Ozer, 2020). Diinya genelinde olusan
panik nedeniyle “evde kalin” g¢agrisin1 desteklemek icin iilkeler egitim siireclerine gegici siire ara
vermekte, bunun yerine dgrencilerin uzaktan egitim almalar1 desteklenmektedir (Ustiin ve Ozgiftci,
2020).

Tiirkiye’de yaklasik 1 milyon 6gretmen ve 18 milyon 6grenci salgin nedeniyle okullarin
kapanmasi ve diger kisitlamalardan etkilenmistir. COVID-19 salgini siirecinde egitim hizmetlerinin
devam etmesi i¢in Milli Egitim Bakanlig1 tarafindan bir takim adimlar atilmistir. Okullarin kapanmasi
karar1 sonrasinda etkili bir dijital egitim platformu olarak Egitim Bilisim Agi’nin (EBA) altyapisi
giiclendirilmis ve Tiirkiye Radyo Televizyon Kurumu (TRT) ile uzaktan egitim kapsaminda isbirligi
yapilmistir (Ozer, 2020). Bu durum uzaktan egitimin &neminin yeniden sorgulanmasma neden
olmustur. Giiniimiizde uzaktan egitim siireci 6zellikle yiiksekogretim agisindan bilindik bir siire¢ olsa
da, ilk ve orta dereceli okullar acisindan oldukga yeni bir uygulama olarak goze g¢arpmaktadir.
Yasanilan virlis salgin1 nedeniyle uzaktan egitim yaklasiminin ilerleyen siirecte daha fazla 6nem
kazanacag diisliniilmektedir.

Uzaktan egitim, kisilerin istedikleri yerde ve istedikleri zamanda bilgisayar iizerinden egitim
almalarini saglayan bir egitim sistemidir. internetin hizla gelismesi egitim yontemlerinin gelismesini
de saglamistir. WWW (World Wide Web), 6gretimin etkili bir sekilde aktarilabilmesi i¢in dinamik,
giiclii ve etkilesimli bir ara¢ haline gelmistir (Ozarslan vd., 2007: 159). Gilani (2020) 6grenmenin
kalitesinin dijital erisim seviyesiyle paralel oldugunu ifade etmistir. Ventayin (2018) ¢evrimigi
egitimde 6gretmen yeterlikleri, zaman yonetimi ve uzaktan egitim deneyiminin 6nemine deginmistir.
Kerres (2020) medikal sektoriin zorluklarla bas etmede egitim sektoriine gdre nispeten iyi durumda
oldugunu, ancak egitim sektoriinde dijital yetersizlikler oldugunu belirtmistir. Jena (2020) karantina
siirecinin dijitallesmeyi hizlandirdigini ifade etmistir. Goldschmidt ve Msn (2020) Covid-19 siirecinin
dijital egitim tsunamisine neden oldugunu sdylemistir.

Diinyada yaklasik ii¢ asir once baglayan uzaktan egitim ¢alismalari, Tiirkiye’de yaklagik iki
asir sonra gindeme gelmis ve ¢ok kisa siire igerisinde egitimde ana akimin bir parcasi olmustur.
Ulkemizde 1923 yilindan 1960’11 yillara kadar uzaktan egitim nce kavramsal olarak tartisiimistir.
1970’1i yillardan sonra farkli girisimlerle orta egitim diizeyinde uzaktan egitim ¢aligmalar1 yapilmis,
birtakim tecriibeler edinilmis ve sinirli da olsa ilerleme kaydedilmistir. 1980 sonrasi bu uygulamalar
Anadolu Universitesi Agikdgretim Fakiiltesi’nin de kurulmasiyla yiiksekdgretime tagmmustir. 1980 ve
1990’11 yillarda uzaktan egitim ilk, orta ve yiiksekogretim diizeyinde olgunlasmis ve biiyiik 6grenci
kitlelerini biinyesinde barindiran bir sistem haline gelmistir. Bu yillarda kazanilan basarilar ile uzaktan
egitim biiyiik ilgi ve kabul gérmiistiir. 1990’1 yillarin sonundan 2000°li yillarin basindan itibaren bilgi
ve iletisim teknolojileri (BIT) alaninda yasanan gelismelerle uzaktan egitim ile sunulan egitim
firsatlar1 artmig ve uzaktan egitim milyonlar1 bulan 6grenci sayisiyla iilkemizde egitimde ana akimin
bir pargasi olmustur (Bozkurt, 2017: 85).

Uzaktan Egitim modellerinin en Onemli amaci, kalabalik kitlelerin ilgili egitimleri
bulunduklari yerden ve zamanda almalaridir. Egitim alan kisilere sunulan bu esneklik, egitimin
almmasini kolaylastirmaktadir (Dinger, 2006). Bunun yani sira bilgisayar ve internetin sunmus oldugu
farkl1 formatlarda veri aktarma olanagi, internet ilizerinden verilen egitimi her diizeyde popiiler bir

302



Egitim Kuram ve Uygulama Arastirmalar: Dergisi 2021, Cilt 7, Say1 3, 301-313 Davut ATMACA

duruma getirmektedir (Akdemir, 2011). Tiirkiye’de son yillarda dijital bir egitim platformu olan
EBA’nin popiilerligi artarak devam etmektedir. Tiirkiye’de, uzaktan egitim siireci 23 Mart 2020
tarihinden itibaren dijital egitim platformu EBA Canli Ders Uygulamasi araciligiyla yiiriitiilmektedir.
Bu siirecte yaklasik 22.7 milyar tiklanma sayisiyla EBA uygulamasi, Tiirkiye’de en ¢ok ziyaret edilen
10. site, Diinya’da ise en ¢ok ziyaret edilen 3. egitim sitesi olmustur. EBA” ya iliskin mobil uygulama
Android cihazlarda 16.7 milyon, i10S cihazlar i¢in 1.8 milyon indirilme sayisina ulasmistir. Uzaktan
egitim siirecinde 7.383.213 Ogrenci, 1.030.516 ogretmen EBA’y1 aktif olarak kullanmis, toplam
5.954.174 Canli Ders yapilmustir.

Egitim Bisim Ag (EBA), bilgi toplumuna doniisiimii saglamak, egitimde bilisim kiiltiirtinii
sistemli ve planli bir politika ile yayginlagtirmak ve egitimin bilisim gereksinimlerini karsilamak
amactyla; arama motoru, sosyal ag, e-ansiklopedi gibi ¢agin dinamik sistemlerinden harmanlanarak
olusturulmus, Milli Egitim Bakanligi’nin tiim egitsel enformatik sistemini tagiyabilecek, genisleyebilir
bir web uygulamalar1 projesidir (Cakmak ve Tagkiran, 2017: 285-286). Mili Egitim Bakanlig1
COVID-19 pandemisinde bu uygulamay1 daha da gelistirerek, tartisma, gorsel,-¢ icerik, -e dergi, -e
kitap, haber, video, ses, -e miifredat modiillerine ek olarak 2019-2020 egitim 6gretim yilinin ikinci
yarisindan itibaren “EBA Canli Ders”, “EBA Online Ders”, “EBA Canli Sinif” olarak bilinen
¢evrimi¢i ders modiiliinii eklemistir.

Uzaktan egitim siirecinde 6gretmen ile Ogrenci arasindaki mesafenin ortadan kaldirarak
etkilesimli ders isleme imkani saglayan EBA Canli Smif Uygulamasi, pilot olarak 30 Mart 2020
tarihinde baglamistir. Ardindan 13.04.2020 tarihinde 6nce 8. ve 12. Sinif 6grencileri i¢in, daha sonra
23.04.2020 tarihinde ilkokullarin 3 ve 4. Simflar1 ile birlikte ortaokul, liselerin st siniflarmi da
kapsayacak sekilde yeniden diizenlenmistir.

Milli Egitim Midiirliikleri canli ders olusturma ve diizenlenme sorumlulugunu basta okul
idarecilerine ardindan tiim 6gretmenlere birakmistir. Bu dogrultuda 6gretmenler, sistem tarafindan
kendi branslarina tanimlanan saat araliklari i¢in canli ders planlamalarini kendileri yapmislardir. Sinif
bazli olarak haftalik cizelgelere gore tanimlanan dersler, 6gretmenler tarafindan canli ders seklinde
yiiriitiilmiistiir. Ders verimi ve kalitesini arttirabilmek i¢in her sinifin ders yapabilecegi saatler farkli
olarak planlanmustir. Ogretmen ve dgrencilerin, canli derse iliskin bilgileri, EBA ana sayfasinin sag iist
bolimde yer alan bildirimler alanindan ya da sol {ist boliimde yer alan canli ders alanini tiklayarak
takip etmelerine imkan taninmistir. Bunun yaninda EBA Canli Ders Uygulamasi baslangicta sadece
Liselere Giris Smavi’na yonelik dersler i¢in (Tiirkge, Matematik, Fen Bilimleri, Sosyal Bilgiler,
Yabanci Dil, Din Kiiltiirii ve Ahlak Bilgisi, TC. Inkilap Tarihi ve Atatiirkgiiliik) uygulanirken daha
sonra tiim dersler bu kapsama alinmustir.

Egitim Bilisim Ag ile ilgili gegmis arastirmalarda; Aktay ve Keskin (2016) Egitim Bilisim
Agi’'nin ders modiili ve kurs modiilii bilesenlerini incelemistir. Fidan vd., (2016) yaptiklan
arastirmada Egitim Bilisim Agi’nin smif 6gretmenleri tarafindan kullanish ve etkin bir site olarak
goriildigiini ifade etmistir. Timur vd., (2017) ortaokul &grencilerinin EBA’y1 egitsel igerikler
acisindan faydali bulduklarini sdylemistir. Ates vd. (2015) Egitim Bilisim Agi’ndaki Tirkce
videolarin egitsel acidan oldukca yetersiz oldugunu ifade etmistir. Cakmak ve Tagkiran (2017)
EBA’nin ogrenime kolaylik sagladigimi, ancak bu platformdan yeteri kadar yararlanilmadigin
sOylemistir. Pala vd., (2017) EBA videolar bolimii ve genel tasarimda bazi sorunlar oldugunu
belirtmistir. Durmuscelebi ve Temircan (2017) bazi 6grencilerin Egitim Bilisim Agi’ndaki egitim
iceriklerini kullanmakta zorlandiklarini vurgulamistir. Tiysliz ve Climen (2016) Egitim Bilisim
Agi’ndaki ders igeriklerinin yetersiz oldugunu ifade etmistir. Yilmaz (2013) Fatih Projesi kapsaminda
baglatilan Egitim Bilisim Ag1 projesinin etkilesimli ve dinamik bir platform oldugunu belirtmistir.
Sahin ve Erman (2019) tarih 6gretmenleriyle yaptigi arastirmada Egitim Bilisim Agi’na yonelik
tasarim karigikliginin giderilmesi Onerisinde bulunmustur. Bertiz (2017) Egitim Bilisim Agi’nin
kullanilabilirlik diizeyine yonelik yaptigi aragtirmada sistemin kullanilabilirlik diizeyini yiiksek
seviyede bulmustur. Arkan ve Kaya (2018) 2023 Egitim Vizyonu ag¢isindan Egitim Bilisim Agi’nin
toplumsal bir gereklilik oldugunu belirtmistir. Kapidere ve Cetinkaya (2017) Egitim Bilisim Agi’nin
mobil igeriginin basit, sade ve kolay bir igerige sahip oldugunu ifade etmistir. Karacorlu (2019) Egitim
Bilisim Agi’nda yeteri kadar kavram haritas1 ve infografigin bulunmadigini sdylemistir. Yurdakal
(2019) Egitim Bilisim Agi’na en ¢ok bilgisayar ve cep telefonu ile erisim saglandigini, site ici
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uygulama ile donma hatalari ile gok sik olarak karsilasildigini belirtmistir. Tiirker ve Giiven (2016)
EBA’daki altyapt eksikliklerinden dolayr 6gretmenlerin sistemi yeteri kadar kullanamadiginm
belirtmistir.  Yapilan arastirmalar incelendiginde Egitim Bilisim Agi’nin daha ¢ok igerik, genel
tasarim ve kullanim kolaylig1 baglaminda degerlendirildigi goriilmiistiir.

Cevrimici ders uygulamalariyla ilgili arastirmalarda Cakin ve Akyavuz (2020) uzaktan
egitimde 6grenci motivasyonu ve dgretmen sorunlarini incelemistir. Demir ve Ozdas (2020) uzaktan
egitim faaliyetlerini 6gretmenler agisindan ele almistir. Goren vd., (2020) uzaktan egitim faaliyetlerini
Ankara ili 6zelinde degerlendirmistir. Ozdogan ve Berkant (2020) uzaktan egitime yonelik dgretmen,
Ogrenci, veli ve yonetici goriiglerini genis bir perspektiften ele almistir. Arslan ve Sumuer (2020) Canli
Derslerdeki siif yonetimi sorunlarina 6gretmen agisindan bakmigtir. Dogan ve Kogak (2020) uzaktan
egitim faaliyetlerini EBA sistemine bagli olarak incelemistir. Balaman ve Tiryaki (2021) uzaktan
egitimin olumlu ve olumsuz yanlari, 6gretmen yeterlilikleri ve uzaktan egitimde degerlendirme
stireclerini 6gretmen goriislerine gore incelemistir. Kabapinar vd., (2021) sinif 6gretmeni ve velilerin
gbziinden uzaktan egitimi siire¢ boyutuyla ele alip, 6grencilerin uzaktan egitime katilamama nedenleri
ile yasanan sorunlart incelemistir. Basaran vd., (2021) uzaktan egitimde Ogretmenlerin teknolojik
yeterlilik ve teknolojik hazirbulunusluklarini incelemistir. Simdiye kadar yapilan aragtirmalarin
uzaktan egitimde 6gretmen yeterlilikleri, zaman yo6netimi, canli derslerdeki sinif yonetimi, uzaktan
egitime yoOnelik 6grenci katilimi, uzaktan egitimdeki teknolojik yeterlilikler ve uzaktan egitimde
paydas goriisleri gibi konulara dayandig1 goriilmiistiir. Bu nedenle EBA Canli Ders Uygulamasi ara
yiiz ve imaj ozelliklerine yonelik literatiirde bosluk oldugu tespit edilmistir.

Guniimiizde c¢esitli ¢evreler tarafindan ifade edilen, “Diinya bundan sonra ayni Diinya
olmayacak™ ifadesi salgin siireci bize hi¢ bir seyin digerinden bagimsiz olmadigini; egitim, saglik,
sosyoloji vb. iliskilerin yeniden yorumlanacagi yeni bir diinya diizenine dogru gidildigini
gostermektedir. Buradan hareketle, salgin nedeniyle zorunlu olarak uygulamaya giren uzaktan
egitimin bir siire sonra kosullar normale donse bile devam edecegi ve artik tamamen eskiye
doniilmeyecegi acikca goriilmektedir. Ote yandan okullarin siirekli kapanmasi, dgrenmede siirekliligi
saglamak acgisindan bagsta Ogretmenler olmak fiizere tiim egitim c¢evrelerine biiyiikk zorluklar
getirmektedir (Chang ve Satako, 2020). Ayrica goniilliiliik esasina gore kendi sagliklarim tehlikeye
atma pahasina, uygun olmayan ortamlarda 6zveriyle ¢alisan 6gretmenlerin, kamera karsisinda ders
anlatma konusunda c¢ok fazla deneyimlerinin olmadigi ve bu konuda cesitli problemler yasandig
bilinmektedir. Egitim Bilisim Ag1 Canli Ders Uygulamasi’na yonelik program ara yiizii ve goriintii
Ozelliklerinin incelendigi bu arastirma, canli derslerde izlenmesi gereken is akisini gostermesi
bakimindan 6nem arz etmektedir. Bu siirecte kazanilan deneyimlerin, bundan sonraki uzaktan egitim
etkinliklerinde daha basarili olmasi agisindan arastirmanin uzaktan egitim ile ilgili alan yazina énemli
katkilarda bulunacag1 6ngdriilmektedir.

Yontem
Arastirma Modeli

EBA Canli Ders Uygulamasina yonelik sistem ve ara yiizlerin incelendigi arastirmada nitel
arastirma yontemlerinden durumsal arastirma kullanilmistir. Durum calismalart bilimsel sorulara
cevap aramada ayirt edici bir yaklasim olarak goriilmektedir (Biiylikoztiirk vd., 2013). Nitel arastirma,
birtakim nitel veri toplama ydntemlerinin kullanilarak, algi ve olaylarin dogal ortamda ve biitiinciil bir
bicimde ortaya konmasina yonelik bir siirecin izlendigi arastirmadir. Durum c¢alismasinin en belirgin
ozelligi ise belli bir durumu derinligine arastirarak belli sonuglar ortaya koymaktir (Yildirim ve
Simsek, 2013).

Veri Toplama Araci

EBA Canli Ders Uygulamasi’ndaki ara yiliz ve imaj 6zelliklerinin incelendigi bu arastirmada
arastirma verileri Yenilik ve Egitim Teknolojileri Genel Miidiirliigii’niin internet sayfasi, izmir Il Milli
Egitim Fatih Projesi Koordinatorliigii, Milli Egitim Bakanligt EBA Yardim Merkezi’'nce iiretilen
icerikler ile Youtube’deki kullanicilarin canli derslere yonelik olusturulan igeriklerden 3 aylik bir
siirede toplanarak dokiiman analizine gore ¢oziimlenmistir.
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Verilerin Analizi

Aragtirma verilerinin ¢6ziimlenmesi dokiiman analizine goére yapilmistir. Bu veriler
araciliiyla betimleyici bilgi saglamanin yaninda, hipotez ve kategorilerdeki degisim ve gelisim de
takip edilebilmektedir (Merriam, 2013). Bu baglamda Fatih Koordinatorliiklerince liretilen yonerge ve
is akis semalar ile Milli Egitim Bakanligi’nin https://ders.eba.gov.tr/yardim-sss/ internet sitesindeki
Canli Ders Uygulamasi is akis materyalleri dokiiman analizi ile incelenmistir.

Bulgular

Bulgular ve yorumlar bdliimii; okul yoneticilerinin EBA’da canli ders olusturmada dikkat
etmesi gereken noktalar, canli ders uygulamasina yonelik d6gretmenlerin bilmesi gereken noktalar ve
canli ders uygulamasina iliskin 6grencilerin bilmesi gereken noktalar olarak bdliimlenmistir.

Okul Yoneticilerinin EBA’da Canli Ders Olusturmada Dikkat Etmesi Gereken Noktalar
Nelerdir?

7
0.0

EBA Canli Sinif olusturma yetkisi miidiir, miidiir yardimcilarinda ve Ogretmenlerde
bulunmaktadir.

7
0.0

Okul idarelerince, bilgisayar1 ve internet baglantisi olmayan Ogretmenlere ders atamasi
yapilmamaktadir.

7
0.0

Okul yoneticilerinin  “Canli  Dersi Nasil Olustururum?” adli videoyu izlemeleri
gerekmektedir.

v EBA’da Canli Ders yapacak ogretmenlerin “EBA ile Uzaktan Egitim” ve “EBA
Akademik Destek ile Uzaktan Egitim” kurslarini izlemeleri gerekmektedir.

¢ Her okulun canli ders yapacagi saatler farkli belirlendiginden, bu saatlerde birden fazla
Ogretmen ve ders atamasi gerceklestirilebilmektedir.

s EBA’ da Canli Dersleri olustururken mutlaka ilgili 6gretmenin secilmesi gerekmektedir.

% EBA Canli Ders Uygulamasinin dgretmen ve Ogrenciler tarafindan “UYGULAMAYI
INDIR” butonundan mutlaka indirilmesi gerekmektedir.

% Tablet ve cep telefonlarinda I0S 11 ve iizeri, Android 5.0 ve iizeri siiriim kullanilmasinin
duyurulmasi gerekmektedir.

¢ Ders esnasinda gerekli olmadik¢a dgretmen ve dgrencilerin kameralariin agilmamasinin
hatirlatilmasi gerektigi onemle vurgulanmaktadir.

Bilgisayar ve interneti olmayan ogretmenlere ders atamasi yapilmamasi, ders esnasinda
Ogretmen ve O0grencilerin gerekli olmadik¢a kameralarinin agilmamasi dikkat g¢ekici bulgular olarak
gorilmiistiir.

Ogretmenlerin EBA Canli Ders Uygulamasina Yinelik Bilmesi Gereken Noktalara Iliskin
Bulgular

Kimler Canli Ders Olusturabilir?

Canl1 ders olusturma yetkisi okul idarecileri ile 6gretmenlerde bulunmaktadir. Okul idarecileri
veya Ogretmenler; sinif bilgisini girerek, ders 6gretmeni segip, dersin yapilacagi tarih ve saate dersleri
atayabilmektedir.
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“Canli Dersler” Sayfasint Kimler Gorebilir?

B.smiflar, lise hazwrhk ssniflan we 12, siniflar Icin
@ EBA'dan Canhi Simf

Sekil 1. Canli Dersim Var m1 Arayiizi

Bu sayfa sadece Ogretmen, 6grenci ve okul idarecileri i¢in aktif durumda olan bir sayfa
durumundadir. Velilerin bu sayfaya erisim hakki bulunmamaktadir. Ancak, velilere, 6grencilere
atanmis canli derslerle ilgili bildirim gitmektedir.

Velilere, Ogrencilere atanmis canli derslerle ilgili bildirim gitmesi, derslerin takibinin
yapilmast agisindan olumlu bir durum olarak yorumlanmustir.

Canli Ders En Fazla Ka¢ Subeye Gonderilebilir?
En fazla 6 subeye canli ders gonderilebilmektedir.

En Fazla Kag¢ Ogrenciye Canli Ders Gonderilebilir?

En fazla 300 6grenciye canli ders gonderilebilmektedir.

Canli Derse, Segilen Ogretmen ve Ogrenciler Disinda Kimler Katilabilir?

Canli derslere, 6gretmen, 6grenci ve yonetici disinda kimse katilamamaktadir.

Olusturulan Canli Dersler Sonradan Giincellenebilir mi?

Dersin baglamasina 15 dakika kalana kadar okul ydneticileri ders ve sube bilgilerini
giincelleyip, iptal edebilmektedirler. “Harici Canli Ders Ekle” panelinden dgretmenler de ekledikleri
Canli Dersleri iptal edip, inceleyebilmektedirler. Yanlis ders atanmasi durumunda bu dersin silinmesi
gerekmektedir. Ardindan tekrar ders olusturulmasi gerekmektedir. Olusturulan Canli Derslerin
durumu “Derslerin Durumunu Giincelle” butonundan goriilebilmektedir.

Canli Dersi Ne Zaman Baslatabilirim?

EBA Mesleki Gelisim Alan1 ve Youtube kanalinda “EBA ile Uzaktan Egitim” ve EBA
Akademik Destek ile Uzaktan Egitim” kurslar1 agilmistir.

EBA Canli Ders Uygulamasinin izlenebilmesi i¢in Windows, IOS 11 ve {izeri bilgisayar
ile Android 5.0 iizeri tablet ve cep telefonlarinin kullanilabilecegi bildirilmistir.

Veliler ve 6grencilerin WhatsApp gruplar veya ¢esitli iletisim kanallar1 kullanilarak Canli
Ders baglamadan once 6gretmenler tarafindan bilgilendirilmesi gerekmektedir.

Canli Dersler esnasinda ogrencilerin kameralarimin kapali tutulmasimin uygun olacagi
distiniilmektedir.

Ogretmenler, dersin baglamasina geg kalsalar bile ders siiresi bitmedigi miiddetce derslere
girebileceklerdir.

Bir ders siiresi 30 dakikadan olusmaktadir.

Ders sirasinda Ogretmenler tarafindan kullanilacak materyallerin (sunum, ddkuman,
gorsel, video vb.) onceden hazirlanmasi bakimindan Canli Dersler, derse 5 dakika kala
baslatilabilecektir.

Ders oncesinde bilgisayarlarimin kamera ve mikrofonlarin test edilmesi bu konudaki
aksakliklar1 minimuma indirecektir.
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Canli Dersin saglikli olarak baslayabilmesi i¢in bilgisayarin antiviriis programinin kapali
olmasi gerekmektedir (MEB, 2020).

Bir ders siiresinin 30 dakikadan olusmasi, 6gretmenlere yonelik agilan uzaktan egitim ve
akademik destek kurslar1 en ¢arpici bulgular olarak géze carpmaktadir.

Canli Derse Ge¢ Kalirsam veya Dersi Vaktinde Baslatamazsam Ders Iptal Olur mu?

Hayur. iptal olmamaktadir. Dersin baslamamasi durumunda 6grenciler derse katilabilmektedir.
Ancak, ogrenciler bu siiregte birbirleri ile iletisim kuramamaktadir. Ekranda oOgretmenin dersi
baglatmasini beklemektedirler. Bu durumda ders, size ayrilan siire boyunca yapilabilmektedir.

“Baslat” Diigmesine Tikladigimda Baglanti Hatas1 Almamak Icin Ne Yapmaliyim?

Windows 7 kullanicist olmaniz durumunda ilgili giincellestirmeler yapilabilmektedir.

Antiviriis programi kullanilmiyorsa izleri takip edilip, Windows giivenlik duvarmin kapatilmasi
gerekmektedir.

Canli Ders Sirasinda Kattlimcilarla 1lgili Genel Ayarlar Nasil Yapilir?

Herkesin Sesini Kapat Herkesin Sesini Acg :é%’,’_x. L~

v/ Katihmcilan Derse Sesleri Kapah Al

v Katilimcilara Seslerini Agmasina Izin Ver
Katilimcilann Isimlerini Degistirebilmelerine Izin Ver

v/ Girig ve Cikislarda Sesle UyaI

Derse Girigleri Kapat

Sekil 2. Genel Ayarlar Ara Yiizi

EBA Canli Ders igindeki katilimcilar boliimiine tiklandiginda “Fazlasi” butonundan
katilimcilarla ilgili ayarlar yapilabilmektedir.

Katilimcilar, 6gretmen tarafindan derslere sesi kapali veya agik sekilde alinabilmektedir.
Katilimcilara seslerini agma ve kapatma yetkisi verilebilmektedir. Ayn1 zamanda ders giris ve
cikislarinda istenilmesi durumunda zil sesi acilip kapatilabilmektedir. Ayni ayarlar kamera ayari
yapilarak goriintii ayari i¢in de yapilabilmektedir.

Ogretmen dersi baslattiktan sonra derse giris ve ¢ikislar1 kapatip, 6grencilerin derse giris ve
¢ikiglarin1 ayarlayabilmektedir. Ancak, internetteki baglanti ve kopma hatalar1 dikkate alindiginda,
derslere giris ve ¢ikislarin kapatilmamasinin yerinde olacagi diisiiniilmektedir.

Ders Sirasinda Katilimcilarin Sesini Nasil Kapatabilirim?

Eoawt Bormcsllar £33 5

- w

Sekil 3. Ses Ayar1 Ara Yiizi
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Katilimcilara tikladigimizda ders igindeki 6grencilerin listesi goriilmektedir. Alt boliimde yer
alan “Herkesin Sesini A¢” ve “Herkesin Sesini Kapat” diigmeleri ile katilimcilarin sesi acip
kapatilabilmektedir.

Ses ayarlar ile ilgili olarak “Fazlas1” butonundan 6grenciler derse sesleri kapali olarak da
alinabilmektedir.

Sohbet Boliimiinii Nasil Kontrol Edebilirim?

R

Kime: Herkes v (O Dosya

AA 1" - ’ .
viesaliniZzi puraya vazil

Katilimcilar Sohbet Edebilir:
Kimseyle
v Sadece Yoneticiyle

Herkesle

Sekil 4. Sohbet Ayarlart Ara Yiizi

“Sohbet” butonuna tiklandiginda ii¢ nokta boliimiinden gerekli ayarlar yapilabilmektedir.
Sohbet butonu ayni zamanda Ogrencilerin soru sormasina veya baglanti hatalarii 6gretmene
bildirmesine imkan saglamaktadir.

Yardimci Yonetici Ozelligi Nedir?

Ders sirasinda bir veya birkag 6grenci yardime1 yonetici olarak belirlenebilmektedir. Yardime1
yOnetici; ses agma/kapama, ekran paylasma, paylasim ve ¢izim izinlerini yonetme yetkisine sahiptir.
Ancak, dersi sonlandirma veya bagka bir 6grenciyi yardimci yonetme yapma yetkisi bulunmamaktadir.
Dersi yoneten kisinin herhangi bir baglanti sorunu nedeniyle dersten ayrilmasi durumunda yardimci
yonetici asil yonetici gorevini lstlenmektedir. Asil yoneticinin derse donmesi durumunda ise yardimei
yonetici otomatik olarak eski gorevine geri donmektedir.

Baglanti Sorunu Nedeniyle Canli Dersin Sonlanmasi Durumunda Ne Olur?

Bu durumda 6grenci derse 2 dakika daha devam etmektedir. Eger dersin basinda bir 6grenci
yardimel yonetici olarak belirlendiyse bu durumda yonetici o olmaktadir. Derse tekrar doniilmesi
durumunda derse kalindig1 yerden devam edilmektedir. iki dakika icinde derse yeniden doniilememesi
durumunda 6grencilerin dersi sonlandirilmaktadir.

EBA Canlt Ders Uygulamasi Acgilirken “Sdk init failed-14” Hatast Aliyorsaniz Ne
Yapmalisiniz?
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@ EBA Canli Ders - Kurulum Yardimcis —

EBA Canli Ders kurulum yardimas
tamamlamyor

Bilgisayarimza EBA Canli Ders kurulumu tamamland. Simgeleri
yuklemeyi sectiyseniz, simgelere tklayarak uygulamay
baslatabilirsiniz.

Kurulum yardmasindan gkmak igin Bith dzerine tkdayin.

Sekil 5. EBA Canli Ders Kurulum Sihirbazi

Canli dersiniz hazirlaniyor. Lutfen bekleme sdreniz
tamamlandiginda tarayicmizdan canh ders uygulamanizi aginiz.

Kalan Sdre: 5 sn

Sekil 6. EBA Canli Ders Yiikleme Zaman Sayaci

sdk init failed-13

Sekil 7. EBA Canli Ders Hata Uyarist

Bu hata canli ders uygulamasi agikken olugmaktadir. Uygulamani kapali olup olmadigi
kontrol edilip, hata alinmaya devam edilmesi durumunda bilgisayar yeniden baslat yapilmasi
gerekmektedir.

Programin st iiste tekrar yiiklenmesi durumunda hata yasanabilmektedir. Bu nedenle
programin, ekle kaldir boliimiinden kaldirilip, indirilenler bdliimiinden ve geri doniisiim kutusundan
da silinip tekrar yiiklenmesi durumunda “sdk init failed-14 hatas1” alinmamaktadir.

MacOS Isletim Sisteminde Canli Ders Yapabilir miyim?
Evet yapilabilmektedir.

309



Egitim Kuram ve Uygulama Arastirmalar: Dergisi 2021, Cilt 7, Say1 3, 301-313 Davut ATMACA

Ogrencilerin EBA Canli Ders Uygulamasina Yonelik Bilmesi Gereken Noktalar
Derse Ne Zaman Katilabilirim?

Dersin baglangi¢ saati geldiginde ve derse 2 dakika kala Canli Derse girilebilmektedir. “Katil”
diigmesi, ders aktif oldugu miiddet¢ce goriineceginden, siire dolmadigi miiddetce derse
girilebilmektedir.

Canli Derse Katildim. Fakat Ogretmenim Gelmedi. Ne Yapmaliyim?

Bu durumda “Katill” diigmesine tiklandiktan sonra beklenilmesi gerekmektedir. Ciinki
ogretmen gec de olsa derse katilabilmektedir. Ogretmen derse katildiktan sonra ekranda ders
kendiliginden baglamaktadir.

“Canli Derse Katil”’a Tikladigimda Baglanti Hatast Altyyorum. Ne Yapmaliyim?

.0

%  Windows 7 kullaniliyorsa, Windows Update’ten isletim sisteminin son gilincellestirmeleri
denetlenerek, hepsinin yiiklediginin kontrol edilmesi gerekmektedir.

7
0.0

Microsoff’un kolay diizeltme ¢o6ziimleri sunan programiminin bilgisayarlara yiiklenip
yeniden denenmesi gerekmektedir.

7
0.0

Kullanilan antivirus programinin “EBA Canli Ders” erigimine izin verip vermediginin
kontrol edilmesi gerekmektedir.

¥ Windows giivenlik duvarmin  “EBA  Canli  Ders” in internet erisimini
kisitlayabileceginden kapatilmasi gerekmektedir.

s EBA kullanicilariin  http://www.eba.gov.tr/yardim-sss/  linkini  ziyaret etmesi
gerekmektedir.

“EBA Canli Ders” Acilirken Sistem Hatast Aliyyorum. Ne Yapmaliyim ?

Windows eski siiriimiiniin kullanilmasi durumunda bilgisayarlardaki bazi dosyalarin eksik
olma ihtimali bulunmaktadir. Bunu gidermek igin Microsoft’'un bu tarz sorunlar i¢in Onerdigi
programin kurulup yeniden denenmesi gerekmektedir.

“EBA Canli Ders Giincellendi !” Uyarist Aldim. Uygulamanin Eski Versiyonunu Silmem
Gerekir mi?

Silinmesi gerekmektedir. Gilincellenen uygulamanin indirip kurulumun tamamlanmasi yeterli
olmaktadir.

MacOS Isletim Sisteminde Canli Ders Yapabilir miyim?

MacOS isletim sistemine sahip bilgisayarlarda benzer adimlar uygulanip derse
girilebilmektedir.

Tartisma, Sonuc ve Oneriler

Covid-19 salgmm1 Diinyadaki yiizlerce iilkeye yayilarak kisa siire iginde bir¢ok durumu
degistirmistir. Hizli ve zorlu degisikliklerden bir tanesi de sinirli siire iginde dogru ve hassas bir
sekilde yiiriitillen uzaktan egitim alaninda yasanmistir. Salgin siirecinde uzaktan egitim uygulamasiyla
beraber 6gretmenler EBA Canli Ders Uygulamasi’ni olduk¢a yogun bir sekilde kullanmak durumunda
kalmiglardir. Bu nedenle EBA Canli Ders Uygulamasinin 6zellik ve ara yiizlerin incelenerek analiz
edilmesi gereksinimi dogmustur. Bu bakimdan arastirma, viriis salgin siirecinde bambagka bir eksene
kayan egitim anlayiginin ¢evrimigi platformlar, uzaktan egitim ve canli ders uygulamalariyla zenginlik
kazandig1 bir siirece taniklik etmek, “EBA Canli Ders Uygulamasi” nin sunmus oldugu ozellikleri
incelemek amaciyla yapilmustir.

Pandemi siirecinde egitim eve taginarak, smavlar ¢evrimici olarak yapilmgtir. Ogrenciler de
ogretmenler de hizlica eve tagmarak beyaz tahtalar, tabletler, masa istii bilgisayarlar, cep telefonlar
egitim araci haline gelmistir. Milyonlarca 6grencinin en biiyiikk okulu EBA olmustur. Milli Egitim
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Bakanligi EBA Canli Ders Uygulamasina yonelik is akisini ders oncesi ve ders sirasinda yapilmasi
gerekenler olarak ayrintili bir sekilde aciklamistir. Farkli isletim sistemlerine ait kullanim durumlari,
Canli Dersler sirasinda alinan baglanti hatalari, canli dersler sirasinda yapilmasi gereken ses ayarlari
ve ekran ayarlar Fatih Projesi Koordinatorliikleri ile internetteki EBA Yardim Merkezi’nce ayrintili
olarak agiklanmistir.

EBA Canli Ders Uygulamasina yonelik ara yiiziin tanitildigi bu arastirmada one ¢ikan
sonuclar su sekildedir: Canli Ders olusturma yetkisi yoOnetici ve Ogretmenlerde bulunmaktadir.
Teknolojik imkani olmayan oOgretmenlere Canli Ders atamasi yapilamamaktadir. Canli Derslerin
gergeklestirilebilmesi igin tablet ve cep telefonlarinda 10S 11 ve tizeri, Android 5.0 ve iizeri son
stirimlerin yiiklii olmas1 gerekmektedir. Canli Derslerin takibinin yapilabilmesi agisindan velilere
dersin tarih ve saatiyle ilgili bildirim gitmektedir. EBA Canli Ders ara yiizii, en fazla 6 sube ve 300
ogrenciye Canli Ders gonderilebilmesine imkan tanimaktadir. Canli Dersler sirasinda kopmalar
yasansa bile derslere tekrar girilebilmektedir. Canli Ders siireleri 30 dakikadan olugmaktadir.
Bilgisayarlardaki antivirus programlarinin kapali olmasi Canli Derslere katilimi kolaylastirmaktadir.
Canli Dersler sirasinda baglant1 hatasi alinmamasi i¢in bilgisayar, tablet veya cep telefonlarindaki
gerekli gilincellemelerin yapilmast gerekmektedir. Canli Dersler sirasinda internette yasanan
sorunlardan dolayt EBA Canli Ders panelinde kesintiler yasanmaktadir. Canli Dersler sirasinda
yasanan baglanti hatalarindan dolay1 bir veya bir kag 6grenci, ders 6gretmeni tarafindan yardimei
yonetici olarak atanabilmektedir. Canli Derslerin ardisik olarak baslatilmasi durumunda “sdk init
failed-14” uyaris1 alinabilmektedir. Bu uyarinin alinmamasi i¢in programin bilgisayarlardaki “Program
Ekle veya Kaldir” boliimii ile “Indirilenler” boliimii ve “Geri Doniisiim Kutusu”ndan silinmesi
gerekmektedir. Derse yonelik hazirliklarin yapilmast bakimindan EBA Canli Ders ara yiiziine
Ogretmenler 5 dakika once, Ogrenciler 2 dakika Once giris yapabilmektedirler. MacOS isletim
sistemine sahip bilgisayarlardan da Canli Derslere iliskin gilincellemelerin yapilmasi durumunda EBA
Canli Ders paneline giris yapilip dersler takip edilebilmektedir. Tiim bu sonuglar 1s13inda EBA Canli
Ders Uygulamasina iligkin gerekli alt yapinin saglamlastirilmasi, sistem 6zellikleri ve program ara
ylizlinlin yeteri kadar tanitilmasi neticesinde EBA Canli Ders Uygulamasiin daha faydali olacagi
sonucuna ulasilmaktadir.

Buna gére su onerilerde bulunulmustur:

7

s EBA Canli Ders Uygulamasindaki program ara yiizlerinin tamitimi ve buna iligkin
akademik destek egitimlerinin tiim 6gretmenleri kapsayacak sekilde devam ettirilmesinin
faydali olacagi diistiniilmektedir.

X3

%

EBA Canli Ders Uygulamasina yonelik yapilan tiim caligmalar ilerleyen siiregte
gelistirilecek program ve degisen egitim anlayisina yonelik Onemli bir althik teskil
edeceginden, buna iliskin 6gretmen, 6grenci ve yoneticilerin goriiglerinin alinmasinin
yerinde olacagi diisiiniilmektedir.

X3

%

EBA Canli Ders panelinde alinan teknik hatalar minimum seviyeye cekilerek bu konuda
yasanan sikintilar en aza indirilmelidir.

X3

%

Internetteki kopma ve baglanti hatalarina karsi, gretmenlerin EBA Canli Ders
panelindeki “Derse Girigleri Kapat” butonunu aktiflestirmemeleri, daha saglikli bir ders
islenmesi bakimindan yerinde olacaktir.

¢ Canli Dersler sirasinda “sdk init failed-14” hatasinin alinmamasi igin Ogretmen ve
ogrenciler tarafindan buna yonelik is akiginmin takip edilmesi gerekmektedir.

¢ Canli Derslerde kullanilacak cep telefonu ve tabletlerde Android 5.0 tizeri siiriim ile IOS
11 ve {izeri bir stirimiin kullanilmas1 gerekmektedir.

¢ Bilgisayarlarda Windows 7 siiriimiiniin kullanilmas: durumunda gerekli giincellemelerin

yapilmasi gerekmektedir.
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Introduction

When viewed, the organizational and administrative mechanisms that make up the Turkish
Education System are based on the central organizational structure. This central organizational structure
basically derives its strength from the more authoritarian, hierarchical and bureaucratic management
approach. Therefore, in this management approach, it is possible to see that the school administrator
often does not have the chance to quickly take a problem that needs to be solved or a demanded decision
to be taken. It can be expected from the school administrator to make a creative contribution to the
success of the school, to take responsibility for keeping up with the innovation, and even to take personal
initiative when necessary (Kilig, 2019). However, in the education systems dominated by the central
authority, the fact that most of the decisions about education are collected from the center and from a
single source limits the authority of the school administrator and it is clearly seen that s/he cannot do
anything except add her/his own comments to these decisions (Bursalioglu, 2011). In such a case, it will
be beneficial for the school administrator to take initiative in accordance with her/his own position in
order to make decisions that will provide an advantage to the school, based on the location, physical
structure, atmosphere of the school and the relations of the employees, and to implement these decisions.
In addition, the school administrator who will take initiative should have the competencies, equipment,
an innovative perspective and contemporary leadership understanding (Kilig,2019). Because in modern
leadership approaches, it is important for the leader to act prudently and rationally, to activate and
implement the decision-making bodies, and to display an attitude and behaviour that respects the will.
It should not be forgotten that this approach can force the school administrator to be a leader, as well as
expand the areas of duty and responsibility of her/his.

Contemporary educational leadership; It is defined in the context of being transparent and
accountable, student-oriented, making decisions according to research outputs, competing in attracting
students to the school, integrating with the values of the society, adapting quickly to globalization and
the information society, and having analytical skills at the same time (Balci, 2011). It is stated that school
administrators should pay attention to be sensitive, tolerant and sincere in decision-making and
implementation processes, instead of being formal and stay away from employees (Sezer & Akan,
2018). It is emphasized that the school principal to take personal initiative with the use of authority will
gain a more integral dimension in terms of managerial behaviour (Akin, 2014) With the increasing
workload in today's educational institutions, the duties and responsibilities of the administrators at the
head of educational institutions have increased considerably. School administrators’ taking initiative
will facilitate their work and help them to overcome this task and responsibility (Kilig, 2019). The duty
of the school administrators is no longer just to sign documents by adhering to the legislation and to be
a subcontractor between the central government and school stakeholders. 21st century school leadership
is defined as a social concept with broader meanings. It should not be forgotten that today's school
leader, who has so many features, can lead to advantageous situations in many respects, if necessary, to
take initiative in order to be successful and show high performance.

The concept of taking personal initiative can be traced back to Taylor's theory of scientific
management. Because Taylor emphasized that organization is important not only for the employer but
also for the employee to be effective and earn money (Carson, 2005). Personal initiative can be defined
as exhibiting a behavior sequence that causes the individual to start his/her work goals and duties
actively, to adopt a spontaneous approach, and to continue to overcome obstacles and pressures (Frese,
Fay, Hilburger, Leng, & Tag, 1997; Frese, Kring, Soose & Zempel, 1996). Personal initiative is an
important process for both practical and theoretical reasons. One of the consequences of such an
important process is that the environment has been changed by the individual. In addition, taking
personal initiative gives the individual self-confidence. Taking personal initiative will become more
important in the future, as a high degree of self-confidence will be needed in workplaces and
organizations in the future (Frese, 1997). Personal initiative uses self-starting, proactivity and active
persistency approaches in pursuit of goals in order to overcome difficulties. In other words, taking
personal initiative does not only mean being self-starting, proactivity and persistency, but also has the
meaning of observing goal orientation (Frese & Fay, 2001).

Goal orientation can be perceived as a personality concept implying the existence of individual
differences in the dimensions of setting and pursuing goals. Highly goal-oriented people develop long-
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term and clear goals. Especially when difficulties arise, they insist on following them. For this reason,
goal orientation is considered to be an important prerequisite for effective leadership (Sonnentag, Frese,
Brodbeck, & Heinbokel, 1997). Personal initiative is a self-starting action that transcends the job role.
It implies a certain element of discomfort towards bureaucracy. However, in the long run personal
initiative must be in line with the overall organizational goals. Otherwise, actions that being deprived of
organizational orientation do not fall under the scope of personal initiative (Fay & Frese, 2001).

Self-starting means that an individual does something spontaneously without being told,
receiving explicit instructions, or requiring a specific role. Therefore, personal initiative is to pursuit of
spontaneous goals though opposed to set goals. Self-starting requires setting a goal. This purpose can
be based on an idea developed personally, but it can also be considered as showing personal initiative
when someone takes responsibility for an idea or a project that is known in this context but has not taken
action (Frese & Fay, 2001; Frese, Garts & Fay, 2007). Self-starting indicates that the goals were not
given or assigned by someone else, but that the person herself/himself developed these goals. Some jobs
may be associated with very broad business goals, for example managers have broad goals such as
increasing departmental effectiveness. This may seem to make his own goal development impossible,
frankly, any action taken by the manager is likely to be traced to a broad goal (Fay & Frese, 2001).

Proactivity means that with the experiencing and practicing of having a long-term focus, one
anticipates the problems and opportunities that will arise and takes precautions accordingly. Focusing
long-term on work allows the individual to think about and proactively do something about new
demands for the future, new or recurring problems, and emerging opportunities. Because the proactive
person is in an effort to redesign the organization and work environment which s/he takes part in
according to the future (Crant, 2000; Fay & Frese, 2001; Rank, 2006).

Persistency is a necessary process that a person often resorts to in order to achieve her/his goal.
In this sense, personal initiative usually indicates that a process, a procedure or a task has been added or
changed, and these changes often involve setbacks and difficulties. For example, people affected by
changes may dislike having to adapt to something new and being forced to abandon their routine. This
requires the person who takes the initiative to overcome technical problems and overcome the resistance
and laziness of other people, to insist on overcoming obstacles (Frese et al., 2007; Frese et al., 1997).

Theoretically, the three behavioural dimensions of personal initiative, self-starting, proactivity,
and persistency, reinforce each other. Taking a proactive stance is associated with developing self-
starting goals, because a proactive orientation towards the future makes it more likely to develop goals
that go beyond what is expected to be done. Self-starting goals are about persisting in overcoming
obstacles due to natural changes in practices. Overcoming obstacles can also contribute to self-starting
goals, and as a result, unusual solutions to overcome obstacles often require self-starting behaviour.
Therefore, these three dimensions of personal initiative tend to occur together (Frese et al., 1997). The
fact that the three dimensions are so interrelated can also be perceived as theoretical proof that they
together form a structure. Therefore; self-starting, proactivity and persistency are examined as the basic
components of personal initiative that comprehend related but different points (Akin, 2012).

Aim of Study

In recent years, increasing workload, adopting of a modern management approach and desiring
to maximize employee performance have led organizations to new searches and processes. The main
function of organizations is to reach the goals they set together with their employees and to realize their
goals. Administrators, trying to achieve these sometimes apply to different methods. One of these
methods is that administrators can take personal initiative from their own positions when necessary. The
main purpose of this research is to determine the level of personal initiative taken by school
administrators in line with teacher perceptions by comparing the self-starting, proactivity and
persistency approaches, which are the sub-dimensions of initiative on the axis of public and private
schools.
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Method
Model of the Study

This study, which aims to compare the personal initiative levels of public and private school
administrators in line with teacher perceptions, was designed in a descriptive survey model in a
guantitative research design. Descriptive survey models aim to describe a phenomenon that existed in
the past or that still exists (Fraenkel, Wallen, & Hyun, 2012; Karasar, 2017).

Study group

The sample group of the research consists of teachers working in public and private schools in
the city center of Konya in the 2018-2019 academic year. Data were obtained by reaching 420 teachers
through the scale. Table 1 shows the distribution of teachers in the sample group according to their
demographic characteristics.

Table 1. Distribution of demographic information of teachers who make up the sample group according to
independent variables (N=420)

Independent Variables Group Public Private Total
f % f % % f
Gender Female 121 288 112 26,7 555 232
Male 119 283 68 16,2 445 188
35 and younger 40 9,5 101 24,0 33,6 141
36-40 72 17,1 48 11,4 28,6 120
Age 41-45 48 11,4 21 5,0 16,4 69
46-50 42 10,0 8 1,9 11,9 50
51 and over 38 9,0 2 0,5 9,5 40
1-5 19 4,5 69 16,4 21,0 88
6-10 11 2,6 36 86 112 47
Professional Seniority 11-15 42100 36 86 186 78
16-20 66 15,7 24 57 214 90
21 and over 100 24,3 17 36 279 117
Working duration with the same 1-5 199 474 170 405 87,9 369
administrators’ 6-10 41 9,8 10 2,4 12,1 51
1-5 126 30,0 139 331 63,1 265
. L 6-10 66 15,7 27 6,4 22,1 93
\S/(\:Irc])élgllng duration in the same 11-15 39 93 11 26 119 50
16-20 6 1,4 2 0,5 1,9 8
21 and over 3 0,7 1 0,2 1,0 4
Associate degree 11 2,6 1 0,2 2,9 12
Level of education Bachelor’s degree 190 45,2 143 34 793 333
Master’s degree 39 8,3 36 8,6 17,9 75
Total 240 180 420

Table 1 shows that 55.5% of the teachers in the sample group were female (n=232) and 44.5%
(n=188) were male. It was found that 28.8% (n=121) of women work in public and 26.7% (n=112) work
in private, 28.3% (n=119) of men work in public and 16.2% (n=n) =68) work in private. According to
the age variable, it is seen that 33.6% of the teachers are 35 years and younger (n=141), 9.5% (n=40)
are in public schools, 24% (n=101) are in private schools, 28.6% are in private schools. aged 36-40
(n=120), 17.1% (n=72) in public, 11.4% (n= 48) in private, 16.4% aged 41-45 (n= 69), 11.4 (n=48)
public and 5.0% (n=21) private, 11.9% 46-50 years old (n=50), 10.0% (n=42) in public and 1.9% (n=8)
in private, 9.5% in 51 and over (n=40), 9.0% (n=38) in public and % 0.5 (n=2) in private. When the
professional seniority variable is examined, it is indicated that 21% of the teachers (n=88) with a
seniority of 1-5 years, 4.5% (n=19) work in public, 16.4% (n=69) work in private, 11% .2 of the teachers
(n=47) with a seniority of 6-10 years, 2.6% (n=11) work in publicr, 8.6% (n=36) work in private, 18.6%
of the 11-15 years senior teachers (n=78), 10.0% (n=42) work in public, 8.6% (n=36) work in private,
21.4% are between 16-20 years seniority (n=90), 15.7% (n=66) of teachers work in public, 5.7% (n=24)
in private, 27.9% of teachers with 21 years or more seniority (n=117), 24.3% (n=100) work in public
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and 3.6% (n=17) work in private schools. Considering the variable of working duration with the same
administrators’, it was determined that 87.9% of the teachers (n=369) for 1-5 years, 47.4% (n=199) in
the public sector and 40.5% (n=170) in private, 12.1% (n=51) work with the same administrators’ for
6-10 years, 9.8% (n=41) in public and 2.4% (n=10) in private. When examined the working duration in
the same school, it was understood that 63.1% of the teachers (n=265) for 1-5 years, 30.0% (n=126) in
public and 33.1% (n=139) in private, 22.1% for 6-10 years (n=93), 15.7% (n=66) in public, 6.4% (n=27)
in private, 11.9% for 11-15 years (n=50), 9.3% (n=39) in public, 2.6% (n=11) in private, 1.9% for 16-
20 years (n=8), 1.4% (n=6) in public, 0.5% (n=2) in private, 1.0% for 21 years or more (n=4), 0% .7
(n=3) work in public, and 0.2% (n=1) work in private. According to the education level variable, it was
included that 2.8% of the teachers had an associate degree (n=12), and 2.6% (n=11) of them work in
public and 0.2% (n=1) work in private, 79.3% (n=333) had a bachelor's degree, 45.2% (n=190) of them
work in public, 34% (n=143) work in private, 17.9% had a master's degree (n=75) and 8.6% (n=39) of
them work in public, and 8.3% (n=36) work in private schools.

The evaluation range of the arithmetic averages of school administrators’ taking personal
initiative is given in Table 2.

Table 2. Evaluation interval of arithmetic averages of school administrators’ taking personal initiative

Level of Participation Score Intervals
Absolutely Disagree Very low 1.00-1.79
Slightly Agree Low 1.80-2.59
Moderately Agree Middle 2.60-3.39
Strong Agree High 3.40-4.19
Completely Agree Very high 4.20-5.00

Data Collection Tool

The Personal Initiative Taking Scale of School Administrators, consisting of 32 items and 3
dimensions, developed by Akin (2012) was used to determine the level of taking initiative of school
administrators. In the study conducted by Akin (2012), reliability analysis was performed together with
the exploratory and confirmatory factor analyses of the scale, and it was determined that the scale is a
high-reliability scale. In this context, the reliability coefficients calculated for the sub-dimensions of the
scale are 0.88 for Self-starting, 0.83 for Proactivity and 0.89 for Persistency. The rating is in a five-point
likert form; Completely agree (5), Strongly agree (4), Moderately agree (3), Slightly agree (2),
Absolutely disagree (1). Around 540 prepared scales were taken to schools by the researcher and
distributed to teachers. Two weeks later, the researcher personally toured the schools and returned 460
scales. The scales were examined one by one, and as a result of the examination, it was decided to
transfer 420 healthy scales to the system and make their analysis.

Data analysis

The data collected in the research were analysed using SPSS 24.00 (Statistical Package for the
Social Sciences) programs. Arithmetic mean, standard deviation and T-Test were used to analyse the
data. Frequency and percentage were used to describe the demographic data obtained in the study. Mean
and standard deviation analyses were used to describe to take personal initiative scores. The T-Test was
used to compare the sub-dimensions of taking personal initiative.

Findings

In this part of the research, there are analyses made to determine to take personal initiative status
of public and private school administrators in line with teacher perceptions. The arithmetic mean and
standard deviations of the level of taking initiative of public and private school administrators are given
in Table 3.
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Table 3. The arithmetic mean and standard deviation distributions of school administrators’ taking initiative levels
according to teacher perceptions

Type of School N Mean SD
Public 240 3,54 57
Private 180 3,87 42

When Table 3 is examined, it is seen that the mean score for the personal initiative of the
administrators working in private schools is higher according to the perceptions of the teachers. While
the mean score of taking personal initiative of the administrators working in public schools was x=3.54,
this rate was X=3.87 for private school administrators.

In line with the perceptions of the teacher, the results regarding the personal initiative situations
of the school administrators according to the school type are given in Table 4.

Table 4. Examining the scores of school administrators regarding taking personal initiative according to teacher
perceptions in the context of school type

Sub-dimensions of taking School

initiative Type N Mean SD t p
Self-starting puolic 0 o oSy 5506 000
rhe w2z T o
Persistency Ifﬁsgtz igg gg:gg i:gé 6,413,000 *

*p<0.05

In Table 4, when taking personal initiative situations of school administrators is examined in
terms of teacher perceptions, in all sub-dimensions of taking personal initiative (self-starting,
proactivity, persistency), it was determined that there was a statistically significant at the level of
(p<0.05) difference between the personal initiative scores of public and private school administrators.
Private school administrators’ taking personal initiative scores were higher than the scores of public
administrators in the sub-dimensions of self-starting, proactivity and persistency. The t value between
the mean scores of public and private school administrators was calculated as -5,506 in the self-starting
sub-dimension, -5.961 in the proactivity sub-dimension, and 6.413 in the persistency sub-dimension.

In line with the perceptions of the teacher, the scores of the public and private school
administrators’ taking personal initiative in the self-starting dimension are given in Table 5.

Table 5. Examination of the scores of public and private school administrators on taking initiative in the dimension
of self-starting according to teacher perceptions.

Self-Starting Dimension Public Private
N Mean SD N Mean SD t P
1 Even if it is not clearly defined in the 240 395 1,09 180 4,23 934 -2,707 ,007*

legislation as the duty of a school
administrators’, s/he does the work that
needs to be done for the school.
4 S/he automatically aspires to take on 240 3,48 1,160 180 3,90 916 -3,976 ,000*
important responsibilities, even though
s/he is not given by higher authorities.

7 If s/he sees behavior and applications 240 395 1,005 180 4,11 874 -1,716 ,087
against the rules at school, s/he intervenes
immediately.

10 Atschool, s/he does not hesitate to 240 3,30 1,113 180 3,555 1,052 -2,382 ,018*

perform unconventional applications that
are not found in other institutions.
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13  S/he puts her own ideas into practice in 240 3,223 1,052 180 3,94 978 -7,058 ,000*
her/his school without hesitation.

16  S/he tries to realize ideas that have not yet 240 3,71 1,076 180 3,94 ,830 -2,403 ,017*
been put into action but will be useful to
the school.

19  S/he usually does more than is expected of 240 3,69 1,044 180 3,93 ,894 -2450 ,015*
her in her job.

22 S/he offers suggestions to top managers 240 3,33 1,042 180 3,77 1,000 -4,358 ,000*
for better running of business.

25  S/he creates new goals and objectives that 240 3,38 1,150 180 3,80 ,897 -4,562 ,000*
s/he thinks will improve the school.

28  S/he tries to realize the projects that were 240 354 ,984 180 3,70 ,871 -1,713 ,087
always wanted to be done but could not be
done at school.

30 S/he encourages school staff to start new 240 3,37 1,027 180 3,75 1,040 -3,640 ,000*
projects / applications.

31 Asaschool administrators’, s/he always 240 322 1,126 180 3,83 ,994 -5795 ,000*
looks for ways to do the job better, rather
than following standard applications.

32 S/he tries to implement the applications 240 3,77 949 180 3,87 ,862 -1,095 274
that s/he sees and likes in other
institutions at school as well.

*p<0.05

As seen in Table 5, while being a significant difference at the level of p<0.05 in the taking
personal initiative of public and private school administrators in the self-starting sub-dimension
according to the items (1, 4, 10, 13, 16, 19, 22, 25, 30, 31), it is understood that there is no differentiation
in the items (7, 28 and 32). It is seen that the mean score of private school administrators is higher than
public administrators in all items in which teachers express their opinions about school administrators.
Meanwhile in public it was determined that it belonged to item 31 with the lowest mean score (X =3,
22), it belonged to items 1 and 7 with the highest mean score (X =3.95). In private, it was stated that
while it belonged to item 10 with the lowest mean score (X =3.55), it belonged to item 1 with the highest
mean score (X = 4,23). As the opinions of the teachers about the taking personal initiative in the
dimension of self- starting situation of the school administrators in the public generally vary between
medium and high levels, it has been determined that it is at a high level in private.

In line with the perceptions of the teacher, the scores of the public and private school
administrators’ taking personal initiative in the proactivity dimension are given in Table 6.

Table 6. Examination of the scores of public and private school administrators on taking initiative in the dimension
of proactivity according to teacher perceptions.

Proactivity Dimension Public Private

N Mean SD N Mean SD T P
2 S/heis constantly looking for waystodo 240 3,87 1,056 180 4,15 874 -2,880 ,004*
her/his job better.
5  S/he has always been a driving force for 240 297 1,129 180 3,60 1,070 -5,700 ,000*
change in her/his school.
8  S/heis good at seeing opportunities to 240 3,44 1,000 180 3,92 /815 -5219 ,000*
benefit the school.

11 When s/he has a problem on work, s/he 240 357 1,012 180 3,65 ,814 -921 357
goes over it.

14 It gives her/him great excitement to see 240 39 ,890 180 4,11 870 -1,660 ,098
her/his thoughts become reality.
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17  S/he notices opportunities earlier than 240 3,72 1,116 180 4,10 ,846 -3,763 ,000*
people around her/him.

20  S/he sees problems occurring, problematic 240 3,75 1,052 180 3,76 ,886 -114  ,909
issues at school as an opportunity to
address and correct.

23 S/he is constantly looking for ways to 240 346 1,018 180 3,88 ,896 -4,425 ,000*
improve herself /himself in professional
matters.

26  S/he has a great desire to make the 240 3,35 1,103 180 3,98 ,865 -6,385 ,000*
changes that s/he thinks will improve the
school.

*p<0.05

As indicated in Table 6, while the situations of taking personal initiative in the proactivity sub-
dimension of public and private school administrators differed significantly at the level of p<0.05
according to the items (2, 5, 8, 17, 23, 26), 14, 20), it was concluded that there was no differentiation in
the items (11, 14, 20) in line with the opinions of teachers. It is seen that the mean score of private school
administrators is higher than public administrators in all items in which teachers express their opinions
about school administrators. While item 5 got with the lowest mean score (X=2.97), item 14 got with
the highest mean score (X=3.96) in public. In private, it was found that it belonged to item 5 with the
lowest mean score (X=3,60), it belonged to item 2 with the highest mean score (X= 4.15). As the
opinions of the teachers about the taking personal initiative in the dimension of proactivity situations of
the school administrators in public generally vary between medium and high levels, it has been
determined that it is at a high level in private.

In line with the perceptions of the teacher, the scores of the public and private school
administrators’ taking personal initiative in the persistency dimension are given in Table 7.

Table7. Examination of the scores of public and private school administrators on taking initiative in the dimension
of persistency according to teacher perceptions.

Persistency Dimension Public Private

N Mean SD N Mean SD T p
3 S/he continues to work with determination 240 3,87 1,031 180 4,09 913 -2,265 ,024*
until s/he finishes the job s/he has
undertaken.
6 S/he does not leave unfinished businessin 240 3,57 ,999 180 4,07 ,924 -5311 ,000*
school-related matters.

9 S/he defends her/his work related to 240 350 ,968 180 4,09 ,795 -6,710 ,000*
school until the end.
12 While bringing innovations to her/his 240 2,43 957 180 2,99 1,027 -57717 ,000*

school, s/he struggles with the status quo
when necessary.

15 Although s/he is tired while workingona 240 3,54 1,123 180 3,98 ,873 -4,433 ,000*
school-related task, s/he has a strong
desire to complete it.

18 S/he always accomplishes whatever s’/he 240 3,75 990 180 3,78 ,858 -376 ,707
puts her/his mind to about school.

21  If s/he fails to solve a problem related 240 3,65 1,011 180 3,75 ,960 -1,081 ,280
school, s/he continues to look for new
options until s/he finds a solution.

24 S/he can work patiently in long and 240 3,71 939 180 3,81 /954 -1,117 ,265
tedious jobs.

27  S/he does not give up easily in the face of 240 3,62 1,002 180 3,88 ,804 -2,855 ,005*
obstacles in her/his work related to school.
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29  S/he takes pleasure in overcoming the 240 3,26 1,065 180 386 ,829 -6,104 ,000*
obstacles that will come her/his way while
realizing her/his thoughts.
*p<0.05

As seen in Table 7, while it was determined that public and private school administrators’ taking
personal initiative situations in the persistency sub-dimension differed significantly at the level of
p<0.05initems (3, 6, 9, 12, 15, 27, 29) in line with the opinions of the teachers, it was not differentiated
initems (18, 21, 24). It is seen that the mean score of private school administrators is higher than public
administrators in all items in which teachers express their opinions about school administrators. While
item 12 got with the lowest mean score (X=2.43), item 1 got with the highest mean score (X=3.87) in
public. In private, it was determined that it belonged to item 12 with the lowest mean score (X=2,99), it
belonged to items 3 and 9 with the highest mean score (X= 4.09). As the opinions of the teachers about
the taking personal initiative in the dimension of persistency situations of the school administrators in
public generally vary between medium and high levels, it has been determined that it is at a high level
in private.

Discussion, Conclusion and Recommendations

The findings obtained in this study, which was designed to determine the taking personal
initiative levels of school administrators working in public and private schools, are given below. In
addition, comments and studies supporting the findings of this study are also included.

While the mean score of taking personal initiative of the administrators working in public
schools was (x=3.54), this ratio resulted at the level of (x=3.87) for private school administrators.
Considering the mean score of public and private school administrators, it was concluded that the mean
score of both sections was not very high, but the mean score of private school administrators was higher.
Although private school administrators have high scores in taking personal initiative, the assumption
revealed by these results shows that school administrators cannot take personal initiative both in public
and private education institutions as they wish. School administrators, who are responsible to the central
government, try to fulfil their duties in line with the directives of the central government rather than
taking personal initiative. Therefore, they either take no initiative at all or sometimes feel the need to
take personal initiative in small matters. Akin (2012) emphasizes that school administrators mostly take
initiative in small-scale actions and do not take initiative in large-scale actions, even they behave shyly
and avoid taking initiative. Keser (2007) revealed that public school administrators are able to fulfil their
responsibilities by using the authority given to them. Sentiirk (2018) states that school administrators
take initiative in situations that do not require risk and creativity, but they do not take initiative in
achieving organizational goals and they make active decisions to solve organizational problems.
According to Frese & Fay (2001), taking initiative behaviour reflects the tendency to make instant
decisions and to think pragmatically. Yiicel (2006), it is seen that school administrators have difficulties
in making decisions even in small tasks related to the school. However, school administrators need to
make active decisions, and use authority and transfer authority in order to achieve organizational goals
and overcome organizational difficulties. Aypay and Sekerci (2009) emphasize that due to the low level
of taking initiative of school administrators, administrators should be given in-service training in order
to develop their taking initiative skills and that taking initiative is important for all managerial duties.

When the results of school administrators’ tendency to take personal initiative in the context of
teacher perceptions were evaluated, it was observed that there was a significant difference between the
taking personal initiative scores of public and private school administrators in all sub-dimensions of
taking personal initiative (self-starting, proactivity, persistency). In the sub-dimensions of self-starting,
proactivity and persistency, private school administrators’ taking personal initiative scores were found
to be higher than public school administrators. It has been understood that the administrators of private
education institutions are more tolerant in the use of authority and take a little more initiative than
administrators of public schools according to the public-school administrators. While the taking personal
initiative levels of school administrators working in public schools generally varied between medium
and high levels, the taking personal initiative levels of the administrators working in private schools
were found to be high. In the research conducted by Karahan (2019), it is stated that public primary
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school administrators have more problems in using authority than private institution administrators.
Nayir and Tagkin (2017), in their study, revealed that teachers' taking initiative behaviour is moderate
in all dimensions. Considering that school administrators come from teaching, this finding may be valid
for them.

When the analysis results of the self-starting dimension are considered on the basis of items, it
has been determined that the mean score in both groups is not very high, but the private school
administrator works for the benefit of the school apart from the legislation, assigns important
responsibilities, carries out new practices, is open to new ideas and thoughts, and performs more than
expected, presenting suggestions to the senior management, s/he acts more privileged and takes more
initiative than the administrator working in public schools in terms of setting new goals and targets that
will improve the school, encouraging school employees to implement new projects, and making new
searches for better execution of the work instead of standard applications. Fay and Frese (2001) self-
starting, displayed by the individual without any instruction from anywhere is behaviour. Akin
(2012), in his research, concluded that school administrators do not take initiative in the self-
starting dimension at a very high level within the framework of teachers' opinions.

When the item analysis results of the proactivity dimension are examined, it has been concluded
that private school administrators are more tolerant and take more initiative than public school
administrators in terms of constantly searching for ways to do their job better, always being the driving
force for change, having the ability to sense opportunities, and constantly improving themselves
professionally. Akin (2012), in his study on public administrators, found that public administrators were
proactive at a low level according to the perceptions of teachers. In Pamuk and Kaya's (2009) study, it
was concluded that school administrators did not act very proactively in the use of duties and authority
in the presence of teachers and they received low scores.

When the analysis results of the persistency dimension items are examined, it has been
determined that the private school administrator takes more initiative than public school administrator
in cases such as trying to finish her/his work with determination, not leaving her/his work unfinished,
standing behind her/his work, struggling with the status quo even a little, overcoming obstacles and at
the same time enjoying overcoming these obstacles. Akin (2012) states that school administrators
continue to work diligently until they complete the tasks they have undertaken, do not leave the work
they have started unfinished and defend it to the end, but they are less insistent on the struggle against
the status quo. This statement is in line with the findings of the present study. The lowest mean score
obtained by both public and private school administrators is struggling with the status quo. This situation
is thought to be related to the structure of the education system. Bursalioglu (2011) emphasizes that most
of the decision-making powers of school administrators are centralized by the Ministry, and the
decision-making powers of the administrators are limited and therefore the decisions taken cannot go
beyond interpretation. Sevil and Biilbiil (2019) state that school administrators are under the influence
of higher authorities in taking personal initiative and they mostly act according to the instructions of
higher authorities.

It is understood from this result that school administrators working in private education
institutions are more willing and inclined to take personal initiative. Private education institutions
generally continue their activities in competition, and therefore, in order to be successful, they are
required to take initiative in some cases. Because in private education institutions, issues such as
accountability in cases of failure and investigating the causes of failure are brought to the agenda more
frequently and solutions are sought. Kharat (2016), managements of private education institutions
should have the capacity to manage viable and supportable issues in a purposeful manner. Private
education institutions often benefit from more adaptive initiative decisions that improve
education/training conditions, rather than organization and use of authoritative controls. Despite their
formal procedural work, the implementation and compliance of formal education programs in private
schools may not be as stringent as in public schools. Farooqi, Jan, & Gohar (2017), private education
institutions contribute to the creation of educational awareness and civic senses, and to the physical
nourishment of youth. Private schools play an important role in enlightening the society. It has been
observed that private education institutions also guide public education institutions and make efforts to
increase the welfare and development level of the society with them. In this context, administrators of
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private education institutions can be expected to be flexible in the sharing of authority and responsibility
in some cases.

Private school administrators are more likely to have a greater influence on curriculum
formulation than public school administrators. In addition, while private school administrators tend to
have more control and authority over basic administrative decisions regarding teacher recruitment,
curriculum and student discipline policies, it has been observed that administrators working in public
schools do not have the authority to hire teachers and the majority of their authority regarding other
issues is determined by laws. Baker, Han & Keil, 1996). It is understood that private school
administrators have a greater influence than public school administrators in terms of discipline,
curriculum, in-service training, budgeting and recruitment (Synder, 1997). In the context of these
statements, it can be said that private school administrators have a more liberal understanding and a
more suitable environment in using personal initiative.

It is thought that small-capacity schools are generally easier to manage, and healthy
communication between students, teachers and administrators and the sense of belonging are more
developed; however, as large schools often offer a wider range of academic programs and support
services, it may not be easy to provide them all at once. When viewed, it can easily be seen that private
schools have smaller schools and classrooms than public schools (Bryk, Lee, & Holland, 1993). An
important aspect of school management is where important decisions are made regarding curriculum,
school policies, and classroom practices. Although public school administrators must receive some
instructions from the central or top management in the process of running the business, private school
administrators are more likely than their colleagues in public schools to believe that they have a great
influence, especially in the determination of disciplinary policy and the conduct of administrative affairs
(Bryk et al., 1993). From this perspective, private school administrators are more advantageous in using
initiative, on the other hand, it can be thought that school administrators working in public schools could
not take more initiative due to their adherence to the legislation.

It is seen that the education administrators think that the dominant unit in the decisions to be
made about the basic principles and qualifications of education should be the central administration. It
is observed that education administrators, who stated that the decisions on the planning of the
education/training calendar should be made at the provincial level, think that they should be the
authorized unit to make decisions, even partially, in all other subjects and services. Education
administrators point to the school unit as the authorized decision level in implementation, supervision
and evaluation, in determining and developing the school strategy. Therefore, it is seen that education
administrators want more freedom and initiative in matters directly related to the school (Turan, Yiicel,
Karatas, & Demirhan, 2010). Within the framework of the Centralistic Turkish Education System, the
roles, duties, authorities and responsibilities of school administrators should be redefined in the new
structuring process. In addition, school administrators should be empowered as individuals who not only
offer suggestions and implement the legislation, but also have administrative and financial autonomy,
take initiative when necessary, involve employees in the decision-making process and direct the society
with their actions (Sisman & Turan, 2003). In an increasingly global economy, an educated workforce
is essential to maintaining and improving competitiveness. Society expects education institutions to
prepare people for employment in a rapidly changing environment. Teachers, managers and school
administrators are the ones who must deliver higher education standards. Their reauthorization and
management style will play a big role in their ability to offer higher education standards.

Overall, private schools are reported to tend to have more autonomy, better resources, a better
school environment, and better performance levels than schools managed by public. Administrators in
privately run schools in 16 OECD countries have been observed to have more school autonomy in
curriculum and assessment than schools administered by public. In addition, it has been determined that
administrators working in private education institutions in 26 OECD countries have more school
autonomy in resource allocation than administrators working in public schools (OECD, 2012). Public
institutions are more bureaucratic, public administrators are less materialistic, and institutional
commitment is weak in the public sector. These variables may cause different approaches on the basis
of management in public institutions and private firms (Boyne, 2002). The decisions taken in the
administrative process are the main factors in determining the extent to which school administrators are
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democratic and autocratic. For school administrators, the scope of taking initiative on school issues is
the key to more variable, humane and creative institutional processes (Sentiirk, 2018). It has been
observed that teachers and school administrators are more enthusiastic about change voluntarily rather
than imposing it on themselves. According to the studies conducted in Canadian schools, it has been
determined that while self-initiated change gives teachers mostly positive emotional experiences
emotionally, compulsory changes mostly affect teachers negatively (Hargreaves, 2004).

According to Hall (1999), discretion not only brings innovation, professional motivation, speed
and flexibility to the management, but also makes it more sensitive to make decisions in the face of
different situations. Because the rules in the organization based on the legislation may not always be
able to cope with complex situations that require different solutions that arise in unexpected situations.
Moreover, in such cases, the rules may conflict with each other. One of the easiest ways to solve them
is to use personal initiative. According to Nalginkaya (2012), discretion has an important role in the
success of the administration. In addition to implementing the legislation, the management also needs
to use its discretion since it has to meet all the material and moral needs of the society. As a result, it is
not possible for the management to be considered without discretion and the discretion to be considered
without management (As cited in Kog, 2017).

In the light of the data obtained as a result of this research, the following recommendations for
school administrators and practitioners can be presented:

Recommendations for school administrators:

e As a result of the research, it was concluded that both public and private school
administrators could not take personal initiative at a very high level. The fact that almost
all of the authorities and responsibilities of school administrators are determined at the
center by the Ministry of National Education may affect this situation. In such a case, it
may not be easy for school administrators to take more personal initiative, but it can be
thought that they take personal initiative according to their own conditions and positions
in matters they consider right.

e Private school administrators’ taking personal initiative levels were found to be higher
than public school administrators. This shows that private school administrators act more
freely and apply a more tolerant management and governance model. These privileges may
also be granted to public school administrators by top management.

¢ |t should not expect the solution of every problem from the centralized management.
Initiative can be taken in the quick solution of minor problems that need to be resolved
within the school.

e In particular, it was seen that the administrators of both institutions were very less
persistent on struggling with the status quo against innovations. It can be thought that
school administrators should act more resistant and more insistent against the status quo.
e Considering that there is no one who knows the institutions they manage better than
themselves, it is very important for them to know where and when to act rationally and take
the initiative.

e |t is important that the central top management support and encourage school
administrators to take personal initiative. School administrators should be assisted by the
top management in taking personal initiatives without breaking the integrity of the
legislation and without going beyond the legislation too much.

Recommendations for practitioners:

e In this study, the level of taking personal initiative of school administrators was
examined according to the perceptions of teacher. In other studies, the initiative status
of school administrators can be examined according to their own perceptions.

e Studies can be conducted on the taking personal initiative level of teachers working in
public and private schools

o Different researches can be done according to the demographic characteristics of
teachers and school administrators.
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e By making comparisons on the basis of provinces, regions and even countries, new
comprehensive studies can be done.
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Bu ¢alisma, kamu okullarinda ve 6zel okullarda gorev yapan okul midiirlerinin
kisisel inisiyatif alma diizeylerinin 6gretmen algilarinca karsilastirilmasi amaciyla
tasarlanmigtir. Calismanin grubunu 2018-2019 akademik yilinda Konya merkezde
bulunan kamu ve 6zel okullarda ¢alisan 6gretmenler olusturmaktadir. Veriler nicel
arastirma yaklasimi ¢ergevesinde 420 6gretmenden dlgek aracihigiyla rastgele elde
edilmistir. Calismada veri toplama araci olarak Akin (2012) tarafindan gelistirilen
ve 3 boyut 32 maddeden olusan Okul Yéneticilerinin Kisisel Inisiyatif Alma
Olgegi kullanilmuistir. Yapilan analizlerde 6zel okullarda gorev yapan okul
yoneticilerinin kamu okullarinda gérev yapan okul yoneticilerinden daha ¢ok
kisisel inisiyatif aldiklar1 gézlenmistir. Ayrica elde edilen bulgular 1s1ginda
“kendiliginden baslama, proaktiflik ve 1srarcilik” kisisel inisiyatif almanin tiim alt
boyutlarinda 6zel okul yoneticilerinin kisisel inisiyatif alma diizeylerinin daha
yiiksek ¢iktigi, kamu ve 6zel okul yoneticilerinin kisisel inisiyatif alma durumlari
arasinda anlamli diizeyde farklilagmanin oldugu sonucuna ulasilmistir.
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Giris

Bakildiginda Tiirk Egitim Sistemini olusturan 6rgiitsel ve idari mekanizmalar merkezi 6rgiitlenme
yapisina dayanmaktadir. Bu merkezi 6rgiitlenme yapisi temel olarak giiciinii daha ¢ok otoriter, hiyerarsik
ve biirokratik yonetim anlayisindan almaktadir. Dolayisiyla bu yonetim anlayisinda okul yoneticisinin
cogu zaman ivedilikle ¢oziilmesi gereken bir problemi veya alinmasi talep edilen bir karar1 hizli bir
sekilde alma sansina sahip olmadigini gérmek miimkiindiir. Okul ydneticisinden okulun basarisina
yaratict katki sunmasi, yenilige ayak uydurmasi i¢in sorumluluk iistlenmesi, hatta gerektiginde kisisel
inisiyatif almas1 beklenebilir (Kilig, 2019). Ancak merkezi otoritenin egemen oldugu egitim sistemlerinde
egitim ile ilgili kararlarin ¢ogu merkezden ve tek elden toplanmasi, okul yoneticisinin yetkisini
sinirlandirmakta ve sonucta bu kararlara kendi yorumlarini katmaktan bagka bir sey yapamadigi acikca
gorlilmektedir (Bursalioglu, 2011). Bdyle bir durumda okul yoneticisi okulun konumunu, fiziki yapisini,
atmosferini ve iggorenlerin iliskilerini temel alarak, okula avantaj saglayacak bigimde kararlar almasi ve
bu kararlar1 uygulamasi i¢in bazen kendi konumuna uygun bi¢imde inisiyatif almasi1 faydal olacaktir.
Ayrica inisiyatif alacak okul yoneticisinin de yoneticilik ile ilgili yeterliklere, donanima, yenilik¢i bir
bakis acisina ve ¢agdas liderlik anlayisina sahip olmasi gerekmektedir (Kilig,2019). Ciinkii modern
liderlik yaklasimlarinda liderin, ihtiyatli ve rasyonel davranmasi, karar alma organlarini harekete
gecirmesi ve uygulamaya koymasi, iradeye saygili tutum ve davranis sergilemesi Onemli rol
oynamaktadir. Bu yaklasim okul yoneticisini lider olmaya zorlamakla birlikte gorev ve sorumluluk
alanlarin1 da genisletebilecegi unutulmamalidir.

Cagdas egitim liderligi; seffaf ve hesap verebilen, 6grenci odakli olan, arastirma ¢iktilarina gore
karar veren, okula 6grenci kazandirmada rekabet edebilen, toplumun degerleriyle biitiinlesebilen,
kiiresellesmeye ve bilgi toplumuna ¢abuk adapte olabilen ve ayn1 zamanda analitik becerilere sahip olma
ozellikleri baglaminda tanimlanmaktadir (Balci, 2011). Okul yoneticilerinin iggdrenlerine karst resmi ve
mesafeli olma yerine, karar alma ve uygulama siireclerinde duyarli, hosgoriilii ve samimi olmaya 6zen
gostermeleri gerektigini belirtmekteler (Sezer ve Akan, 2018). Okul midiriiniin yetki kullanimi ile
birlikte kisisel inisiyatif almasinin yonetsel davranis bakimindan daha biitiinleyici bir boyut kazanacagini
vurgulanmaktadir (Akin, 2014). Gilinimiiziin egitim kurumlarinda artan is yogunluguyla birlikte, egitim
kurumlarinin basindaki yoneticilerin gérev ve sorumluluklart da oldukg¢a artmistir. Okul yoneticilerinin
bu gorev ve sorumlulugun iistesinden gelebilmeleri icin inisiyatif almalari, islerini kolaylagtiracaktir
(Kilig, 2019). Artik okul miidiiriiniin gérevi sadece mevzuatta bagl kalarak evrak imzalamak ve merkezi
yonetim ile okul paydaslar1 arasinda tageronluk yapmak degildir. 21 nci yiizyil okul liderligi daha genis
anlamlar1 barindiran sosyal bir kavram olarak tanimlanmaktadir. Bu kadar ¢ok 6zelligi biinyesinde
barindiran giinliimiiz okul liderinin basarili olmasi ve yiiksek performans sergilemesi igin gerektiginde
inisiyatif almasi1 bir¢ok agidan avantajli durumlara neden olabilecegi unutulmamahdir.

Kisisel inisiyatif kavrami Taylor’un bilimsel yonetim teorisine dayandirilabilir. Ciinkii Taylor,
orgiitlenmenin sadece is veren i¢in degil ayn1 zamanda isgdrenin de etkili olabilmesi ve para kazanmasi
acisindan, énemli oldugunu vurgulamistir (Carson, 2005). Kisisel inisiyatif bireyin ¢aligma hedeflerine
ve gorevlerine aktif bigimde baslamasina, kendiliginden ortaya ¢ikan bir yaklagimi benimsemesine,
engellerin ve baskilarin {istesinden gelmeye devam etmesine neden olan bir davranis dizini sergilemesi
olarak tanimlanabilir (Frese, Fay, Hilburger, Leng ve Tag, 1997; Frese, Kring, Soose ve Zempel, 1996).
Kisisel inisiyatif hem pratik hem de teorik nedenlerden dolay1 6nemli bir siirectir. Boyle 6nemli bir siirecin
sonuclarindan biri, ¢evrenin birey tarafindan degistirilmis olmasidir. Ayrica kisisel inisiyatif bireye
Ozgiiven kazandirmaktadir. Gelecekte is yerlerinde ve orgiitlerde yiliksek derecede Ozgiivene ihtiyag
duyulacagindan kisisel inisiyatif almak daha onemli hale gelecektir (Frese, 1997). Kisisel inisiyatif,
kendiliginden baslayan, proaktif nitelikli ve zorluklarin {istesinden gelebilmek i¢in hedeflerin pesindeki
aktif 1srarcilik yaklagimlarini kullanmaktadir. Yani kisisel inisiyatif gostermek, sadece kendiliginden
baglama, proaktiflik ve 1srarci olmak anlamlarini barindirmaz ayni zamanda hedef yonelimini gdzetmek
anlamini da barindirmaktadir (Frese ve Fay, 2001).

Hedef yonelimi, insanlara hedef koyma ve onlar1 takip etme boyutlarindaki bireysel
farkliliklarinin varligini ima eden bir kisilik kavrami olarak algilanabilir. Yiiksek hedef odakli kisiler uzun
siireli ve agik hedefler gelistirir. Ozellikle, zorluklar yasandiginda onlari takip etmekte 1srarc1 olurlar. Bu
nedenle, hedef yonlendirmenin etkin bir liderligin énemli bir 6n sart1 oldugu kabul edilir (Sonnentag,
Frese, Brodbeck ve Heinbokel, 1997). Kisisel inisiyatif, is roliinii asan kendiliginden baglayan bir
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eylemdir. Biirokrasiye karsi belirli bir rahatsizlik unsurunu ima eder. Bununla birlikte, uzun vadede kisisel
inisiyatif genel orgiitsel hedeflere uygun olmalidir. Aksi takdirde orgiit yoneliminden yoksun olan
eylemler kisisel inisiyatif kapsamina girmemektedir (Fay ve Frese, 2001).

Kendiliginden baglama, bireyin kendisine s6ylenilmeden, agik bir talimat almadan veya belirli bir
rol gereksinimi olmadan bir sey kendiliginden yapmasi anlamina gelir. Bu nedenle, kisisel inisiyatif
belirlenen hedeflerin aksine, kendiliginden ortaya c¢ikan hedeflerin pesinde kosmaktir. Kendiliginden
baglamak bir hedef belirlemeyi gerektirmektedir. Bu amag kigisel olarak gelistirilen bir fikre dayanabilir,
ayn1 zamanda daha once bu baglamda bilinen fakat bir eylemde bulunmayan bir fikir veya bir projenin
sorumlulugunu iistlendiginde, birinin kisisel inisiyatif gosterdigi de diisiiniilebilir (Frese ve Fay, 2001;
Frese, Garts ve Fay, 2007). Kendiliginden baslama, hedeflerin bagkas1 tarafindan verilmedigini veya
atanmadigini, kisinin kendisinin bu hedefleri gelistirdigini belirtir. Baz1 isler cok genis is hedefleriyle
iligkili olabilir, 6rnegin yoneticilerin departman etkinligini artirmak gibi genis hedefleri vardir. Bu, kendi
hedef gelisimini imkansiz kiliyor gibi goziikebilir, agik¢as1 yoneticinin yaptig1 herhangi bir eylem genis
bir hedefe kadar izlenebilme olasilig1 vardir (Fay ve Frese, 2001).

Proaktiflik, uzun vadeli bir odaga sahip olmanin verdigi deneyim ve tecriibe ile kisinin, ortaya
cikacak sorunlari ve firsatlar1 nceden sezmesi ve ona gore dnlem almasi anlamina gelir. Calismaya uzun
siireli odaklanma, bireyin gelecekle ilgili yeni talepleri, yeni veya tekrar eden problemleri ve ortaya ¢ikan
firsatlar1 diisiinmesini ve onlar hakkinda proaktif olarak bir seyler yapmasini saglar. Ciinkii proaktif kisi
bulundugu orgiitii ve is ortamini gelecege gore yeniden dizayn etme ¢abasi icerisindedir (Crant, 2000;
Fay ve Frese, 2001; Rank, 2006).

Israrcilik kisinin amacina ulagmasi igin siklikla basvurdugu gerekli bir siiregtir. Bu anlamda
kisisel inisiyatif genellikle bir siirecin, bir prosediiriin veya bir gérevin eklendigini veya degistirildigini
ve bu degisikliklerin siklikla aksilikler ve zorluklar igerdigini belirtir. Ornegin, degisikliklerden etkilenen
kisiler, yeni bir seye uyum saglamak zorunda kalmaktan ve rutinlerini terk etmeye zorlanmaktan
hoslanmayabilirler. Bu, teknik sorunlar1 asmak ve diger insanlarin direnis ve ataletlerinin iistesinden
gelmek icin inisiyatif alan kisinin engelleri agmakta 1srar etmesini gerektirir (Frese vd., 2007; Frese vd.,
1997).

Teorik olarak, kisisel inisiyatifin ii¢ davranigsal boyutu olan kendiliginden baglama, proaktiflik
ve 1srarcilik birbirini pekistirmektedir. Proaktif bir durus sergilemek, kendiliginden baslayan hedeflerin
gelistirilmesi ile iligkilidir, ¢iinkii gelecege yonelik proaktif bir yonelim, yapilmasi beklenenlerin 6tesine
gecen hedefler gelistirmeyi daha olasi kilar. Kendiliginden baslayan hedefler, uygulamalardaki dogal
degisiklikler nedeniyle engellerin asilmasinda 1srarci olmakla ilgilidir. Engellerin asilmasi ayni zamanda
kendiliginden baslayan hedeflere de katkida bulunabilir ve sonugta engellerin iistesinden gelebilmek igin
olagandis1 ¢oziimler genellikle kendiliginden baglama davranisini gerektirir. Bu nedenle, kisisel
inisiyatifin bu {i¢ boyutunun birlikte ortaya ¢cikma egilimi vardir (Frese vd., 1997). Ug boyutun birbiriyle
bu denli iliskili olmas1 ayn1 zamanda birlikte bir yapiy1 meydana getirdiklerinin teorik kanit1 olarak
algilanabilir. Bundan dolayi; kendiliginde baslama, proaktiflik ve israrcilik kigisel inisiyatifin iligkili
ancak farkli noktalar1 kavrayan temel bilesenleri olarak incelenmektedir (Akin, 2012).

Arastirmanin Amaci

Son yillarda is yogunlugunun artmasi, modern ydnetim anlayiginin benimsenmesi ve isgoren
performanslarinin maksimum diizeye ¢ikartilmak istenmesi, Orgiitleri yeni arayislara ve siireglere
yonlendirmistir. Orgiitlerin temel islevi isgorenleri ile birlikte belirledikleri hedeflere ulasmak ve
amaglarmi  gerceklestirmektir. Bunlar1 saglamaya c¢alisan yoneticiler bazen farkli ydntemlere
bagvurmaktalar. Bu yontemlerden birisi de gerektiginde yoneticilerin kendi konumlarinca kisisel inisiyatif
alabilmeleridir. Bu aragtirmanin temel amaci 6gretmen algilar1 dogrultusunda okul yoneticilerinin kisisel
inisiyatif alma durumlarinin kamu ve 6zel okul ekseninde inisiyatifin alt boyutlar1 olan kendiliginden
baglama, proaktiflik ve 1srarcilik yaklagimlari karsilastirilarak ne diizeyde inisiyatif aldiklarini
belirlemektir.
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Yontem
Arastirma Modeli

Ogretmen algilar1 dogrultusunda kamu ve 6zel okul yoneticilerinin kisisel inisiyatif alma
diizeylerinin karsilastirilmasini amaglayan bu c¢alisma, nicel arastirma deseninde betimsel tarama
modelinde tasarlanmistir. Betimsel tarama modelleri ge¢miste var olan veya halen varligini siirdiiren bir
olguyu oldugu sekilde betimlemeyi amaglamaktadir (Fraenkel, Wallen ve Hyun, 2012; Karasar, 2017).

Calisma Grubu

Aragtirmanin drneklem grubunu Konya Il merkezinde bulunan ve 2018-2019 egitim-dgretim
yilinda kamu ve 6zel okullarda gorev yapan ogretmenler olusturmaktadir. Olgcek aracilifiyla 420
Ogretmene ulasilarak veriler elde edilmeye calisilmistir. Tablo 1’de orneklem grubunda yer alan
ogretmenlerin demografik 6zelliklerine gére dagilimlar1 yer almaktadir.

Tablol. Orneklem grubunu olusturan dgretmenlere ait demografik bilgilerin bagimsiz degiskenlere gore dagilimi
(N=420)

Bagimsiz Degiskenler Grup Kamu Ozel Toplam
f % f % % f
Cinsiyet Kadin 121 28,8 112 26,7 55,5 232
Erkek 119 28,3 68 16,2 445 188
35 ve daha az 40 9,5 101 24,0 33,6 141
36-40 72 17,1 48 11,4 28,6 120
Yas 41-45 48 11,4 21 5,0 16,4 69
46-50 42 10,0 8 1,9 11,9 50
51 ve lizeri 38 9,0 2 0,5 9,5 40
1-5 19 4,5 69 16,4 21,0 88
6-10 11 2,6 36 86 11,2 47
Mesleki Kidem 11-15 42 10,0 36 86 18,6 78
16-20 66 15,7 24 57 214 90
21 ve lizeri 100 24,3 17 36 279 117
e . 1-5 199 474 170 40,5 87,9 369
Ayn1 Miidiirle Calisma Siiresi 6-10 a1 0.8 10 24 121 51
1-5 126 30,0 139 331 63,1 265
6-10 66 15,7 27 6,4 22,1 93
Ayni Okulda Calisma Siiresi 11-15 39 9,3 11 2,6 11,9 50
16-20 6 1,4 2 0,5 1,9 8
21 ve tizeri 3 0,7 1 0,2 1,0 4
On lisans 11 2,6 1 0,2 29 12
Egitim Diizeyi Lisans 190 452 143 34 793 333
Y. Lisans 39 8,3 36 86 179 75
Toplam 240 180 420

Tablo 1 6rneklem grubundaki 6gretmenlerin %55,5 nin kadin (n=232), %44,5’nin (n=188) erkek
oldugunu gostermektedir. Kadinlarin %28,8’i (n=121) kamuda ve %26,7’si (n=112) 6zelde calistigi,
erkeklerin %28,3’ti (n=119) kamuda ve %16,2’si (n=68) Ozelde gorev yaptig1 tespit edilmistir. Yas
degiskenine gore 6gretmenlerin %33,6’s1 35 yas ve alti(n=141), %9,5’i (n=40) kamuda ve %24’i (n=101)
0zel okulda, %28,6’s1 36-40 yas (n=120), %17,1’i(n=72) kamuda ve %11,4’ (n= 48) 6zelde, %16,4’i
41-45 yas (n=69), 11,41 (n=48) kamuda ve %5,0’i (n=21) 6zelde, %11,9’u 46-50 yas (n=50), %10,0’u
(n=42) kamuda ve %1,9’u (n=8) 6zelde, %9,5’1 51 yas ve {izeri (n=40), %9,0’u (n=38) kamuda ve %0,5’1
(n=2) 6zelde ¢alistig1 goriilmektedir. Mesleki kidem degiskeni incelendiginde %21°1 1-5 yil aras1 kideme
sahip 0gretmenlerin (n=88), %4,5’1 (n=19) kamuda ve %16,4’1i (n=69) 6zelde, %11,2’si 6-10 y1l aras1
kidemi olan 6gretmenlerin (n=47), %2,6’s1 (n=11) kamuda ve %8,6’s1 (n=36) 6zelde, %18,6’s1 11-15 y1l
arasi kidemli 6gretmenlerin (n=78), %10,0’u (n=42) kamuda ve %8,6’s1 (n=36) 6zelde, %21,4’i 16-20
yil arasi kideme sahip 6gretmenlerin (n=90), %15,7’si (n=66) kamuda %5,7’si (n=24) 6zelde, %27,9’u
21 yil ve iizeri kidemi olan 6gretmenlerin (n=117) , %24,3’ii (n=100) kamuda ve %3,6’s1 (n=17) ozel
okulda calistigi belirlenmistir. Aym1 miidiir ile c¢aligma siiresi degiskenine bakildiginda
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ogretmenlerin %87,9’u 1-5 yil siire ile (n=369), %4741 (n=199) kamuda ve %40,5’1 (n=170)
ozelde, 9%12,1°1 6-10 y1l siire ile (n=51), %9,8’i(n=41) kamuda ve %2.,4’1 (n=10) 6zelde ayn1 yonetici ile
birlikte c¢alismakta oldugu belirlenmistir. Aym1  okulda g¢alisma siirelerine  bakildiginda
ogretmenlerin %63,1°1 1-5 yil siire ile (n=265), %30,0’u (n=126) kamuda ve %33,1°’i (n=139)
ozelde, %22,1°1 6-10 y1l siire ile (n=93), %15,7’s1 (n=66) kamuda ve %6,4’ii (n=27) 6zelde, %11,9’u 11-
15 yil siire ile (n=50), %9,3’1 (n=39) kamuda ve %2,6’s1 (n=11) ozelde, %1,9’u 16-20 yil siire ile
(n=8), %1,4’1i (n=6) kamuda ve %0,5’1 (n=2) 6zelde, %1,0 21 y1l ve iizeri siireler ¢cer¢evesinde (n=4), %
0,7’s1 (n=3) kamuda ve %0,2’si (n=1) 6zelde calistiklar1 anlagilmistir. Egitim diizeyi degiskenine gore
Ogretmenlerin %2,8’nin 6n lisans derecesine sahip oldugu (n=12), ve bunlarin %2,6’nin (n=11) kamuda
ve %0,2’nin (n=1) 6zelde, %79,3’nlin lisans derecesine sahip oldugu (n=333) ve bunlarin %45,2’nin
(n=190) kamuda ve %34 niin (n=143) 6zelde, %17,9’nun yiiksek lisans derecesine sahip oldugu (n=75)
ve bunlarin %8,6’nin (n=39) kamuda ve %8,3 niin (n=36) 6zelde okulda gorev yaptiklari sonucuna
ulagtlmistir.

Okul yoneticilerinin kisisel inisiyatif almalarinin aritmetik ortalamalarinin degerlendirme araligi
Tablo 2°de verilmistir.

Tablo 2. Okul yoneticilerinin kisisel inisiyatif almalarinin aritmetik ortalamalarinin degerlendirme araligi

Katilma Diizeyi Puanlama
Hig katilmiyorum Cok diisiik 1.00-1.79
Az katiltyorum Diistik 1.80-2.59
Orta diizeyde katiliyorum Orta 2.60-3.39
Biiyiik dlgiide katiliyorum Yiiksek 3.40-4.19
Tamamen katiliyorum Cok yiiksek 4.20-5.00

Veri Toplama Araci

Okul yoneticilerinin inisiyatif alma durumlarin1 belirlemek i¢in Akin (2012) tarafindan
gelistirilen 32 madde ve 3 boyuttan olusan Okul Yoneticilerinin Kisisel Inisiyatif Alma Olgegi
kullanilmistir. Akin (2012) tarafindan yapilan caligmada olgegin agimlayici ve dogrulayict faktor
analizleriyle birlikte giivenirlik analizi yapilarak, 6lgegin yiiksek giivenirli bir 6l¢ek oldugu belirlenmistir.
Bu baglamda hesaplanan giivenirlik katsayilar1 6lgegin alt boyutlari i¢in sirasiyla Kendiliginden Baglama
0,88, Proaktiflik 0,83 ve Israrcilik 0,89 seklindedir. Derecelendirme besli likert formunda; Tamamen
katiliyorum (5), Biiylik olgiide katiliyorum (4), Orta diizeyde katiliyorum (3), Az katiliyorum (2), Hig
katilmiyorum (1) seklinde puanlanarak yapilmistir. Hazirlanan 540 civarinda 6l¢ek arastirmaci tarafindan
okullara gotiiriilerek dgretmenlere dagitilmstir. Iki hafta sonra arastirmaci bizzat okullari dolasarak 460
dlgegin geri doniisiinii saglamistir. Olgekler tek tek incelenmis olup ve yapilan inceleme sonucunda
saglikli olarak 420 adet 6lgegin sisteme aktarilmasina ve analizlerinin yapilmasina karar verilmigtir.

Verilerin Analizi

Arastirmada toplanan veriler SPSS 24.00 (Statistical Package for the Social Sciences) programlari
kullanilarak ¢ozlimlenmistir. Verilerin ¢éziimlenmesinde aritmetik ortalama, standart sapma ve T-Testi
kullanilmigtir. Arastirmada elde edilen demografik verilerin betimlenmesinde frekans ve ylizde
kullanilmistir. Kisisel inisiyatif alma puanlarinin betimlenmesinde ortalama ve standart sapma
analizlerine basvurulmustur. Kigisel inisiyatif alma alt boyutlarmin karsilagtirilmasinda ise T-Testi
kullanilmugtir.

Bulgular

Arastirmanin bu boliimiinde 6gretmen algilar1 dogrultusunda kamu ve 6zel okul yoneticilerinin
kisisel inisiyatif alma durumlarinin belirlenmesi i¢in yapilan analizler yer almaktadir. Kamu ve 6zel okul
yoneticilerinin inisiyatif alma diizeylerinin aritmetik ortalama ve standart sapmalar1 Tablo 3’te verilmistir.
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Tablo 3. Ogretmen algilarina gore okul ydneticilerinin inisiyatif alma diizeylerinin aritmetik ortalama ve standart
sapma dagilimlari

Okul Tiirii N X Ss
Kamu 240 3,54 57
Ozel 180 3,87 42

Tablo 3 incelendiginde 6gretmen algilarina gore 6zel okullarda gérev yapan yoneticilerin kisisel
inisiyatif alma durumlarina yonelik puan ortalamasinin daha yiiksek oldugu goriilmektedir. Kamu
okullarinda gérev yapan yoneticilerin kisisel inisiyatif alma puan ortalamasi x=3,54 olurken bu oran 6zel
okul yoneticileri i¢in X=3,87 diizeyinde ¢ikmustir.

Ogretmen algilar1 dogrultusunda okul tiiriine gore okul ydneticilerinin kisisel inisiyatif alma
durumlarina y6nelik sonuglar Tablo 4’te verilmistir.

Tablo 4. Ogretmen algilarina gore okul yoneticilerinin kisisel inisiyatif alma durumlarina iliskin puanlarmin okul
tiirli baglaminda incelenmesi

Inisiyatif Almanmn Alt
boyutlari Okul Tiirti N X Ss t p
Kendiliginden Baglama fam 2 gg:gi gg; 5506 000 *
T
Israrcilik 'giz'::‘f igg gg:gg 22; 6,413 000 *
*p<0.05

Tablo 4’te okul yoneticilerinin kisisel inisiyatif alma durumlar1 6gretmen algilar1 dogrultusunda
incelendiginde, kisisel inisiyatif almanin (kendiliginden baslama, proaktiflik, 1srarcilik) tim alt
boyutlarinda kamu ve 6zel okul yoneticilerinin kisisel inisiyatif alma puanlar1 arasinda (p<0,05)
diizeyinde istatistiksel olarak anlamli bi¢cimde farklilastigi belirlenmistir. Kendili§inden baglama,
proaktiflik ve 1srarcilik alt boyutlarinda 6zel okul yoneticilerinin kisisel inisiyatif alma puanlari kamuda
gorevli yoneticilerin puanlarindan daha yiiksek ¢ikmistir. Kamu ve 6zel okul yoneticilerinin puan
ortalamalar1 arasindaki t degeri kendiliginden baslama alt boyutunda-5,506, proaktiflik alt boyutunda-
5,961 ve 1srarcilik alt boyutunda ise-6,413 olarak hesaplanmustir.

Ogretmen algilar1 dogrultusunda kamu ve 6zel okul yéneticilerinin kendiliginden baslama
boyutunda kisisel inisiyatif alma durumlarina iligskin puanlar Tablo 5’te verilmistir.
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Tablo 5. Kamu ve 6zel okul yoneticilerinin kendiliginden baglama boyutunda inisiyatif almaya iligkin puanlarinin
Ogretmen algilarina gére incelenmesi

Kendiliginden Baslama Boyutu Kamu Ozel
N X Ss N X Ss t P
1 Mevzuatta acikg¢a bir okul miidiiriiniin 240 395 1,096 180 4,23 ,934 -2,707 ,007*

gorevi olarak tanimlanmis olmasa bile, okul
icin yapilmasi gereken isleri yapar.

4 Ust makamlarca verilmedigi halde, onemli 240 3,48 1,160 180 3,90 ,916 -3,976 ,000*
sorumluluklar tistlenmeye kendiliginden

talip olur.

7 Okulda kurallara aykiri davranis ve 240 3,95 1,005 180 4,11 874 -1,716 ,087
uygulamalar goriirse, hemen miidahale eder.

10  Okulda, bagka kurumlarda bulunmayan 240 3,30 1,113 180 3,55 1,062 -2,382 ,018*

alistlmamis uygulamalari
gerceklestirmekten ¢ekinmez.

13 Okulunda kendine ait fikirleri gekinmeden 240 3,23 1,052 180 3,94 ,978 -7,058 ,000*
uygulamaya koyar.

16  Heniiz eyleme gegirilmemis ama okul igin 240 3,71 1,076 180 3,94 ,830 -2,403 ,017*
yararli olacak diigiinceleri gergeklestirmeye
caligir

19 Isinde genellikle kendisinden beklenenden 240 3,69 1,044 180 3,93 ,894 -2450 ,015*
fazlasini yapar.

22 Islerin daha iyi yiiriitiilmesi icin iist 240 3,33 1,042 180 3,77 1,000 -4,358 ,000*
yOneticilere oneriler sunar.

25  Okulu gelistirecegini diisiindiigli yeni amag 240 3,38 1,150 180 3,80 ,897 -4,562 ,000*
ve hedefler olusturur.

28  Okulda hep yapilmak istenmis ama 240 3,54 984 180 3,70 ,871 -1,713  ,087
yapilamamuig projeleri hayata gegirmeye
calisir.

30  Okul ¢alisanlarini yeni projelere/ 240 3,37 1,027 180 3,75 1,040 -3,640 ,000*

uygulamalara baslamalari i¢in tegvik eder

31 Bir okul midiirii olarak, her zaman standart 240 3,22 1,126 180 3,83 ,994 -5795 ,000*
uygulamalari izlemek yerine, isi daha iyi
yapmanin yollarini arar.

32 Diger kurumlarda goriip begendigi 240 3,77 949 180 3,87 ,862 -1,095 274
uygulamalari, okulda da gergeklestirmeye
calisir.

*p<0.05

Tablo 5’te goriildigii gibi (1, 4, 10, 13, 16, 19, 22, 25, 30, 31) maddelerine gore kamu ve 6zel
okul miidiirlerinin kendiliginden baglama alt boyutunda kisisel inisiyatif almalarinda p<0,05 diizeyinde
anlamli farklilasma bulunurken, (7, 28 ve 32) maddelerinde farklilasmanin olmadigi anlasilmaktadir.
Ogretmenlerin okul miidiirleriyle ilgili goriis belirtikleri tiim maddelerde &zel okul ydneticilerinin puan
ortalamalarmin kamudaki yoneticilerinkine nazaran daha yiiksek ¢iktig1 goriilmektedir. Kamuda en diisiik
puan ortalamasi (X =3, 22) ile madde 31’e ait olurken, en yiiksek puan ortalamasi (X =3,95) ile madde 1
ve 7’ye ait oldugu tespit edilmistir. Ozelde en diisiik puan ortalamas: (X =3,55) ile madde 10’a ait iken,
en yiiksek puan ortalamasi (X = 4, 23) ile madde 1°e ait oldugu belirlenmistir. Kamuda okul miidiirlerinin
kendiliginden baglama boyutunda kisisel inisiyatif alma durumlarina iligkin 6gretmen goriisleri genellikle
orta ve yiiksek diizey arasinda degisirken, 6zelde yiiksek diizeyde oldugu tespit edilmistir.

Ogretmen algilar1 dogrultusunda kamu ve 6zel okul yéneticilerinin proaktif boyutunda kisisel
inisiyatif alma durumlarina iliskin puanlar Tablo 6’da verilmistir.
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Tablo 6. Kamu ve o6zel okul yoneticilerinin proaktif boyutunda inisiyatif almaya iliskin puanlarinin 6gretmen
algilarina gore incelenmesi

Proaktiflik Boyutu Kamu Ozel
N X Ss N X Ss T P
2 Stirekli olarak isini daha iyi yapmanin 240 3,87 1,056 180 4,15 ,874 -2,880 ,004*

yollarini aragtirir.

5 Okulunda degisim i¢in her zaman itici bir 240 2,97 1,129 180 3,60 1,070 -5700 ,000*
giic olmustur.

8 Okula yarar saglayacak firsatlar1 gorme 240 3,44 1,000 180 3,92 ,815 -5,219  ,000*
konusunda iyidir.

11  Isle ilgili bir problemi oldugunda o 240 3,57 1,012 180 3,65 ,814 -,921 ,357
problemin iizerine gider.

14  Disiincelerinin ger¢ege doniistiiglinii 240 39 ,890 180 4,11 ,870 -1,660 ,098

gbdrmek ona biiyiik heyecan verir

17  Firsatlan etrafindakilerden daha once fark 240 3,72 1,116 180 4,10 ,846 -3,763  ,000*
eder.

20  Okulda meydana gelen sorunlari, sorunlu 240 3,75 1,052 180 3,76 ,886 -, 114 ,909
konular1 ele almak ve diizeltmek igin bir
firsat olarak goriir

23  Siirekli olarak, mesleki konularda kendini 240 3,46 1,018 180 3,88 ,896 -4,425 ,000*
gelistirmenin yollarini arar.

26  Okulu gelistirecegini diisiindiigi degisimleri 240 3,35 1,103 180 3,98 ,865 -6,385 ,000*
gerceklestirmek i¢in biiyiik bir istek duyar.

*n<0.05

Tablo 6°a belirtildigi lizere, 6gretmen goriisleri dogrultusunda kamu ve 6zel okul miidiirlerinin
proaktiflik alt boyutunda kisisel inisiyatif alma durumlar1 (2, 5, 8, 17, 23, 26) maddelerine gore p<0.05
diizeyinde anlamli bigimde farklilasirken, (11, 14, 20) maddelerinde ise farklilasmanin olmadigi sonucuna
ulagilmistir. Ogretmenlerin okul miidiirleriyle ilgili goriis belirtikleri tiim maddelerde 6zel okul
yoneticilerinin puan ortalamalarinin kamudaki yoneticilerinkine nazaran daha yiiksek c¢iktig
goriilmektedir. Kamuda en diisiik puan ortalamasi (X=2,97) ile madde 5 alirken, en yiiksek puan
ortalamasi (X=3,96) ile madde 14 almistir. Ozelde en diisiik puan ortalamas1 (X=3,60) ile madde 5’e ait
iken, en yiiksek puan ortalamasi (X= 4,15) ile madde 2’ye ait oldugu bulunmustur. Kamuda okul
miidiirlerinin proaktiflik boyutunda kisisel inisiyatif alma durumlarma iliskin 6gretmen goriisleri
genellikle orta ve yiiksek diizey arasinda degisirken, 6zelde yiiksek diizeyde oldugu tespit edilmistir.

Ogretmenlerin algilar1 dogrultusunda kamu ve 6zel okul yéneticilerinin 1srarcilik boyutunda
kisisel inisiyatif alma durumlarina iliskin puanlar Tablo 7’de verilmistir.
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Tablo7. Kamu ve 6zel okul yoneticilerinin israrcilik boyutunda inisiyatif almaya iligkin puanlarimin 6gretmen
algilarina gore incelenmesi

Israrcilik Boyutu Kamu Ozel
N X Ss N X Ss T p
3 Ustlendigi isi bitirene kadar azimle 240 3,87 1,031 180 4,09 ,913 -2,265 ,024*

calismaya devam eder.

6 Okulla ilgili konularda bagladig1 isleri yarrm 240 3,57 ,999 180 4,07 ,924 -5,311  ,000*
birakmaz.

9 Okulla ilgili yaptig1 isleri sonuna kadar 240 3,50 ,968 180 4,09 ,795 -6,710 ,000*
savunur.

12 Yenilikleri okuluna tasirken gerektiginde 240 2,43 957 180 2,99 1,027 -5717 ,000*
statiilkoyla miicadele eder.

15 Okulla ilgili bir ig tizerinde galisirken 240 354 1,123 180 398 ,873 -4,433 ,000*
yorulmus olsa da o igi tamamlamak i¢in
giiclii bir istek duyar.

18 Okulla ilgili kafasina koydugu seyleri 240 3,75 ,990 180 3,78 ,858 -,376 , 707

mutlaka gerceklestirir.

21  Okulla ilgili bir problemi ¢6zmekte bagarisiz 240 3,65 1,011 180 3,75 ,960 -1,081 ,280
olursa, ¢dziim bulana kadar yeni secenekler
aramaya devam eder.

24 Uzun ve sikici iglerde sabirla ¢alisabilir. 240 3,71 ,939 180 3,81 ,954 -1,117  ,265

27  Okulla ilgili yaptig1 islerde 6niine ¢ikan 240 3,62 1,002 180 3,88 ,804 -2,855 ,005*
engeller karsisinda kolay pes etmez

29 Disiincelerini gerceklestirirken karsisina 240 3,26 1,055 180 3,86 ,829 -6,104 ,000*
¢ikacak engelleri agmaktan zevk alir.

*p<0.05

Tablo 7°de goriildigii gibi 6gretmen goriisleri dogrultusunda kamu ve 6zel okul midiirlerinin
wsrarcilik alt boyutunda kisisel inisiyatif alma durumlan (3, 6, 9, 12, 15, 27, 29) maddelerine gére p<0.05
diizeyinde anlamli bi¢imde farklilagtig tespit edilirken (18, 21, 24) maddelerinde farklilasmanin olmadigi
belirlenmistir. Ogretmenlerin okul miidiirleriyle ilgili goriis belirtikleri tiim maddelerde 6zel okul
yoneticilerinin puan ortalamalarimin kamudaki yoneticilerinkine nazaran daha yiiksek ¢iktig1
goriilmektedir. Kamuda en diisiik puan ortalamasi (X=2,43) ile madde 12 alirken, en yiiksek puan
ortalamasi (X=3,87) ile madde 1 almustir. Ozelde en diisiik puan ortalamas1 (X=2,99) ile madde 12’e ait
iken, en yiiksek puan ortalamasi (X= 4,09) ile madde 3 ve 9a ait oldugu belirlenmistir. Ogretmenlerin,
kamuda okul miidiirlerinin 1srarcilik boyutunda kisisel inisiyatif alma durumlarina iligkin gortisleri
genellikle orta ve yiiksek diizey arasinda degisirken, 6zelde yiiksek diizeyde oldugu tespit edilmistir.

Tartisma, Sonuc ve Oneriler

Kamu okullarinda ve 6zel okullarda gorev yapan okul miidiirlerinin kisisel inisiyatif alma
diizeylerini belirlemek amaciyla tasarlanan bu caligmada elde edilen bulgular asagida yer almaktadir.
Ayrica bu ¢alismanin bulgularini destekleyen yorum ve ¢alismalara da yer verilmistir.

Kamu okullarinda gorev yapan ydneticilerinin kisisel inisiyatif alma puan ortalamasi (Xx=3,54)
olarak ¢ikarken, bu oran 6zel okul yoneticileri i¢in (X=3,87) diizeyinde sonuglanmistir. Kamu ve 6zel okul
yoneticilerinin puan ortalamalari1 dikkate alindiginda her iki kesimde de puan ortalamasinin ¢ok yiiksek
olmadig1 ancak 6zel okul yoneticilerinin puan ortalamasinin daha yiiksek oldugu sonucu ortaya ¢ikmustir.
Her ne kadar 6zel okul yoneticilerinin kigisel inisiyatif almada yiiksek puan almis olsalar da bu sonuglarin
ortaya koydugu varsayim hem kamuda hem de 6zel egitim kurumlarinda okul yoneticilerinin istedikleri
gibi kisisel inisiyatif alamadiklarin1 gostermektedir. Merkezi yoOnetime karst sorumlu olan okul
yoneticileri kisisel inisiyatif almaktan ziyade daha ¢ok merkezi yonetimin direktifleri dogrultusunda
gorevlerini yapmaya ¢alisirlar. Dolayisiyla ya hig inisiyatif almazlar ya da ufak tefek konularda bazen
kisisel inisiyatif kullanma ihtiyacini hissederler. Akin (2012), okul yoneticilerinin daha ¢ok kii¢iik boyutlu
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eylemlerde inisiyatif aldiklarini ve biiyiik boyutlu eylemlerde inisiyatif almadiklarini hatta ¢ekingen
davrandiklarini, inisiyatif almaktan kagindiklarini vurgulamaktadir. Keser (2007) kamu okul miidiirlerinin
kendilerine verilen yetkileri kullanarak sorumluluklarini yerine getirebildikleri ortaya ¢ikmistir. Sentiirk
(2018), okul yoneticilerinin risk ve yaraticilik gerektirmeyen durumlarda inisiyatif aldiklarini ancak
orgiitsel hedeflere ulagsmada inisiyatif kullanmadiklarin1 ve orgiitsel sorunlar1 ¢ézmek icin aktif karar
verdiklerini belirtmektedir. Frese ve Fay (2001)’a gore inisiyatif alma davranisi, anlik karar verme ve
pragmatik diisiinme egilimini yansitmaktadir. Yiicel (2006), okulla ilgili ufak tefek islerin yapilmasinda
bile okul yoneticilerinin karar vermede zorlandiklar1 goriilmektedir. Halbuki okul yoneticilerinin drgiitsel
hedeflere ulagsmasi ve orgiitsel zorluklarin iistesinden gelmesi i¢in aninda aktif karar vermesi, yetki
kullanmas1 ve yetki devrini gerceklestirmesi gerekir. Aypay ve Sekerci (2009), okul yoneticilerinin
inisiyatif alma durumlarinin diisiik olmasi nedeniyle yoneticilerin inisiyatif alma becerilerini
gelistirmeleri i¢in hizmet-i¢i egitime alinmalar1 gerektigini ve inisiyatif almanin tiim ydnetimsel gérevler
agisindan 6nemli oldugunu vurgulamaktalar.

Ogretmen algilart baglaminda okul ydneticilerinin kisisel inisiyatif alma egilimlerinin ortaya
cikardigr sonuglar degerlendirildiginde, kisisel inisiyatif almanin (kendiliginden baslama, proaktiflik,
wsrarcilik) tiim alt boyutlarinda kamu ve 6zel okul yoneticilerinin kisisel inisiyatif alma puanlar1 arasinda
anlamh bir farklilagmanin oldugu gdzlenmistir. Kendiliginden baglama, proaktiflik ve 1srarcilik alt
boyutlarinda 6zel okul yoneticilerinin kisisel inisiyatif alma puanlar1 kamu okullarinda gbrev yapan
yoneticilerin puanlarindan daha yiiksek oldugu bulunmustur. Kamu okullar1 yoneticilerine gore, 6zel
egitim kurumlar1 yoneticileri yetki kullaniminda daha toleransli olduklar1 ve biraz daha fazla inisiyatif
aldiklar1 anlagilmistir. Kamu okullarinda gérev yapan okul yoneticilerinin kisisel inisiyatif alma diizeyleri
genellikle orta ve yiiksek diizey arasinda degisirken, 6zel okullarda gbrev yapan yoneticilerin kigisel
inisiyatif alma diizeyleri yiiksek bulunmustur. Karahan (2019) tarafindan yapilan aragtirmada kamu
ilkogretim okulu yoneticileri 6zel kurum yoneticilerine nazaran yetki kullanirken daha fazla sorun
yasadiklar1 belirtilmektedir. Nayir ve Taskin (2017), yaptiklart ¢alismalarinda 6gretmenlerin
inisiyatif alma davraniginin tiim boyutlarinda orta derecede oldugu ortaya konulmustur. Okul
yoneticilerinin 6gretmenlikten geldikleri goz Oniine alinirsa, bu bulgu onlar iginde gecerli
olabilir.

Kendiliginden baslama boyutunun analiz sonuglari maddeler bazinda ele alindiginda, her iki
grubunda puan ortalamasinin fazla yiiksek olmadigi ancak 6zel okul yoneticisinin, mevzuat disinda
okulun yararina ¢aligmalar yapmasi, 6nemli sorumluluklar yiiklemesi, yeni uygulamalar ger¢eklestirmesi,
yeni fikir ve diisiincelere agik olmasi, beklenenden daha fazla performans gostermesi, iist yonetime
Oneriler sunmasi, okulu gelistirecek yeni amag¢ ve hedeflerin ortaya konulmasi, okul c¢aliganlarint yeni
projeleri uygulamalari i¢in tesvik etmesi ve standart uygulamalar yerine isin daha iyi yiiriitilmesinde yeni
arayislar igerisine girmesi baglaminda daha imtiyazli davrandigi ve devlet okullarinda gorev yapan
yoneticiye nazaran daha fazla inisiyatif aldigi tespit edilmistir. Fay ve Frese (2001), kendiliginden
baglama davranig1 bireyin herhangi bir yerden talimat almadan davranis sergilemesidir. Akin (2012),
aragtirmasinda 6gretmen goriisleri ¢ercevesinde okul miidiirlerinin kendiliginden baglama boyutunda ¢ok
yiiksek derecede inisiyatif almadiklar1 sonucuna ulagmustir.

Proaktiflik boyutunun madde analizi sonuglarina bakildiginda, 6zel okul yoneticisinin, siirekli
olarak isini daha iyi yapmanin yollarin1 arastirmasi, degisim i¢in daima itici gii¢ olmasi, firsatlari
sezebilme kabiliyetinin olmasi, kendisini siirekli olarak mesleki acidan gelistirmesi konusunda kamuda
gorev yapan okul yoneticisinden daha ¢ok toleranshi davrandig1 ve daha fazla inisiyatif aldig1 sonucuna
ulagtlmigtir. Akin (2012), kamu miidiirleriyle ilgili yaptig1 ¢alismasinda kamu miidiirlerinin 6gretmen
algisma gore disik diizeyde proaktif oldugunu tespit etmistir. Pamuk ve Kaya’nin (2009)
arastirmasinda ise okul midiirleri 6gretmenlerin nezdinde gorev ve yetki kullaniminda fazla
proaktif davranmadiklarini ve diisiik puanlar aldiklart sonucu ¢ikmustir.

Israrcilik boyutu maddelerinin analiz sonuglar1 incelendiginde, 6zel okul yoneticisinin, igini
azimle bitirmeye ¢alismasi, iglerini yarim birakmamasi, yaptigi isinin arkasinda durmasi, az da olsa
statiikoyla miicadele etmesi, engellerin listesinden gelmesi ve ayni zamanda bu engelleri asmaktan zevk
almasi gibi durumlarda kamu okul yoneticisinden daha ¢ok inisiyatif aldigi belirlenmistir. Akin (2012),
okul miidiirlerinin stlendikleri igleri bitirene kadar azimle c¢alismaya devam ettiklerini,
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basladiklar1 isleri yarim birakmadiklarini ve sonuna kadar savunduklarini fakat statiikoya karsi
miicadele konusunda daha az 1srarc1 davrandiklarini belirtmektedir. Bu ifade mevcut ¢alismanin
bulgulariyla ortiismektedir. Hem kamu hem 6zel okul yoneticilerinin aldiklar en diisiik puan ortalamasi
ise statiikoyla miicadele etmek maddesi almistir. Bu durumun egitim sisteminin yapisiyla ilgili oldugu
diistiniilmektedir. Bursalioglu (2011), okul yoneticilerinin karar yetkilerinin birgogunun Bakanlik¢a
merkezde toplandigini, yoneticilerinin karar yetkilerinin sinirlandirildigini ve dolayisiyla alinan
kararlarin yorumlamanin 6tesine gecemedigini vurgulamaktadir. Sevil ve Biilbiil (2019), okul
miidiirlerinin kisisel inisiyatif almada tist makamlarin etkisinde kaldigin1 ve daha cok iist
makamlarin talimatlarina gore hareket ettiklerini ifade etmekteler.

Cikan bu sonugtan da anlasiliyor ki, 6zel egitim kurumlarinda gorev yapan okul yoneticilerinin
kisisel inisiyatif almaya daha istekli ve egilimli olduklar1 goriilmiistiir. Ozel egitim kurumlar1 genellikle
rekabet i¢inde faaliyetlerini siirdiiriirler ve dolayisiyla basarili olabilmeleri icin ister istemez bazi
durumlarda inisiyatif kullanmalar1 gerekli kilinmaktadir. Cilinkii 6zel egitim kurumlarinda basarisizlik
durumlarinda hesap verebilirlik ve basarisizligin nedenlerinin arastirilmasi gibi konular daha sikca
gindeme getirilmekte ve ¢6ziim yollar1 aranmaktadir. Kharat (2016), 6zel egitim kurumlarimin
yonetimleri, uygulanabilir ve desteklenebilir meseleleri amaca uygun bir sekilde yonetme kapasitesine
sahip olmalidir. Ozel egitim kurumlar1 genellikle érgiitlenme ve yetkili kontrollerden yararlanma yerine,
egitim/dgretim kosullarini iyilestiren daha kolay uyarlanabilir inisiyatif icerikli kararlardan yararlanir.
Resmi prosediire bagl ¢alismalarina ragmen, 6zel okullarda resmi egitim programlarinin uygulanmasi ve
uyumlulugu kamu okullarindaki kadar kati olmayabilir. Farooqi, Jan ve Gohar (2017), 6zel egitim
kurumlar1 egitim bilinci ve sivil duyularin yaratilmasina ve gencligin fiziksel beslenmesine katkida
bulunur. Ozel okullar toplumun aydimlatilmasinda énemli rol oynarlar. Ozel egitim kurumlar1 ayni
zamanda kamu egitim kurumlarina rehberlik ettikleri, onlarla birlikte toplumun refahi ve gelismislik
seviyesinin artmasi konusunda caba sarf ettikleri gozlenmistir. Bu baglamda 6zel egitim kurumlarinin
yoneticileri bazi durumlarda yetki ve sorumluluk paylasiminda esnek olmalar1 beklenebilir.

Ozel okul miidiirlerinin miifredatin olusturulmasinda devlet okulu miidiirlerine gére daha biiyiik
bir etkiye sahip olma olasilig1 daha yiiksektir. Ek olarak, 6zel okul yoneticilerinin 6gretmeni ise alma,
miifredat ve 6grenci disiplin politikalar ile ilgili temel idari kararlar {izerinde daha fazla yerinde kontrole
ve yetkiye sahip olma egilimindeyken, devlet okullarinda gorev yapan yoOneticilerinin 6gretmeni ise alma
yetkisine sahip olmadiklar1 ve diger konularla ilgili yetkilerinin biiyilkk ¢ogunlugunun kanunlarla
belirlendigi goriilmiistiir (Baker, Han ve Keil, 1996). Ozel okul yoneticilerinin, disiplin, miifredat, hizmet
ici egitim, biitce olusturma ve ige alma konusunda devlet okulu yoneticilerinden daha biiyiik bir etkiye
sahip olduklar1 anlagilmaktadir (Synder, 1997). Bu ifadeler baglaminda 6zel okul yoneticilerinin kigisel
inisiyatif kullanmada daha 6zgiirliikk¢ii bir anlayisa ve daha uygun bir ortama sahip olduklar1 sdylenebilir.

Kiigiik kapasiteli okullarin genellikle daha kolay yonetildigi, &grenciler, Ogretmenler ve
yoneticiler arasinda saglikli iletisimin ve aidiyet duygusunun daha g¢ok gelistirildigi diisiiniilmektedir;
ancak biiylik okullar genellikle daha genis bir yelpazede akademik programlar ve destek hizmetleri
sunduklari i¢in bunlarin hepsinin bir anda saglanmasi kolay olmayabilir. Bakildiginda, 6zel okullarin
ortalama olarak, devlet okullarindan daha kii¢iik okullara ve siniflara sahip oldugu kolaylikla goriilebilir
(Bryk, Lee ve Holland, 1993). Okul yonetiminin énemli bir yonii, miifredat, okul politikalar1 ve
sinif uygulamalartyla ilgili 6nemli kararlarin alindigi yerdir. Kamu okul yoneticileri islerin
yiiriitiilmesi stirecinde merkezi veya tepe yonetiminden mutlaka bazi talimatlar almalarina kargin,
6zel okul yoneticilerinin, ozellikle disiplin politikasinin belirlenmesinde ve idari islerin
yiriitiilmesinde biiyilk bir etkiye sahip olduklarina inanmalari, kamu okullarindaki
meslektaglarina gore daha olasidir (Bryk vd, 1993). Bu perspektiften bakilarak, ozel okul
yoneticilerinin inisiyatif kullanma konusunda daha avantajli olduklari, diger taraftan kamu okullarinda
gorev yapan okul yoneticilerinin mevzuatta bagli kalmalarindan dolay1 daha fazla inisiyatif
alamadiklar diistiniilebilir.

Egitim yoneticileri egitimin temel ilke ve nitelikleri konusunda verilecek kararlarda hakim olan
birimin merkezi yonetim olmasi gerektigini diisindiikleri goriilmektedir. Egitim/Ggretim takviminin
planlanmasi konusunda kararlarin il diizeyinde verilmesi gerektigini belirten egitim yoneticilerinin, diger
tim konu ve hizmetlerde kismen de olsa karar vermede yetkili birim olmas1 gerektigini diisiindiikleri

324



Egitim Kuram ve Uygulama Arastirmalar1 Dergisi 2021, Cilt 7, Say1 3, 314-327 Yilmaz KILIC

gbzlenmistir. Egitim yoneticileri; uygulamada, denetim ve degerlendirmede, okul stratejisinin
belirlenmesi ve gelistirilmesi konularinda yetkili karar diizeyi olarak okul birimini isaret etmektedirler.
Dolayisiyla egitim yoneticilerinin okulla dogrudan ilgili konularda daha fazla 6zgiirliikk ve inisiyatif
istedikleri goriilmektedir (Turan, Yiicel, Karatag ve Demirhan, 2010). Merkeziyetci Tiirk Egitim Sistemi
cercevesinde okul yoneticilerinin yeni yapilanma siirecinde rol, gérev, yetki ve sorumluluklarinin yeniden
tanmimlanmasi gerekir. Ayrica okul yoneticilerinin sadece oneri sunan ve mevzuati uygulayan degil ayni
zamanda idari ve mali yonde 6zerkligi olan ve gerektiginde inisiyatif alan, iggorenleri karar alma siirecine
dahil eden ve icraatlari ile topluma yon veren bireyler olarak yetkilendirilmelidir (Sisman ve Turan, 2003).
Giderek artan bir kiiresel ekonomide, rekabet edebilirligi korumak ve gelistirmek i¢cin egitimli bir isgiicii
cok oOnemlidir. Toplum, egitim kurumlarindan insanlart hizla degisen bir ortamda istthdama
hazirlamalarmi beklemektedir. Ogretmenler, idareciler ve okul yéneticileri, daha yiiksek egitim
standartlar1 sunmasi gereken kisilerdir. Daha yiiksek egitim standartlari sunabilmeleri konusunda yeniden
yetkilendirmeleri ve gosterecekleri yonetim tarzi biiyiik rol oynayacaktir.

Genel olarak, 6zel okullar, kamu tarafindan yonetilen okullardan daha fazla 6zerklige, daha iyi
kaynaklara, daha iyi bir okul ortamima ve daha iyi performans seviyelerine sahip olma egiliminde
olduklari rapor edilmistir. 16 OECD iilkesinde 6zel olarak yonetilen okullardaki yoneticiler, miifredat ve
degerlendirmelerde, kamu tarafindan yonetilen okullardaki yoneticilerden daha fazla okul 6zerkligine
sahip olduklar1 gozlenmistir. Ayrica 26 OECD iilkesinde 6zel egitim kurumlarinda goérev yapan
yoneticiler, kamu okullarinda gérev yapan yoneticilere gore kaynak tahsisinde daha fazla okul 6zerkligine
sahip olduklart tespit edilmistir (OECD, 2012). Kamu kuruluslar1 daha biirokratik, kamu yoneticileri daha
az materyalist ve kurumsal baglilik kamu sektoriinde zayiftir. Bu degiskenler, kamu kurumlarinda ve 6zel
firmalarda ydnetim bazinda farkli yaklasimlara neden olabilmektedir (Boyne, 2002). idari siiregte alman
kararlar, okul ydneticilerinin ne olgiide demokratik ve otokratik olduklarinin belirlenmesinde temel
faktordiir. Okul idarecileri igin, okul meseleleri konusunda inisiyatif almanin kapsami, daha degisken,
insancil ve yaratic1 kurumsal siireglerin anahtaridir (Sentiirk, 2018). Ogretmenlerin ve okul ydneticilerinin
kendilerine empoze etmekten ziyade kendi istekleriyle degisim konusunda daha hevesli olduklari
gozlenmigtir. Kanada okullarinda yapilan arastirmalara gore, kendiliginden baslatilan degisimin duygusal
olarak Ogretmenlere biiyiikk oranda olumlu duygusal deneyimler kazandirirken, zorunlu yapilan
degisimlerin 6gretmenleri cogunlukla olumsuz etkiledigi tespit edilmistir (Hargreaves, 2004).

Hall’a (1999) gore, takdir yetkisi yonetime yenilikgilik, mesleki motivasyon, hiz ve esneklik
kazandirmakla birlikte, yonetimin farkli durumlar karsisinda karar almasi daha duyarli olmasini
saglamaktadir. Clinkii mevzuatta dayali orgiitteki kurallar beklenmedik durumlarda ortaya ¢ikan farkli
¢Oziim yollar1 gerektiren karmasik durumlarla her zaman bas edemeyebilir. Dahasi bdyle durumlarda
kurallar birbirleriyle geligsebilmektedir. Bunlar1 ¢6zmenin en kolay yollarindan birisi de kisisel inisiyatif
kullanmaktir. Nalginkaya’ya (2012) gore ise, takdir yetkisi yonetimin basariya ulasmasinda 6nemli role
sahiptir. Yonetim de mevzuati uygulamanin yani sira toplumun maddi manevi her tiirlii ihtiyacim
karsilamak durumunda oldugundan takdir yetkisini kullanmaya ihtiya¢ duyar. Sonu¢ olarak yonetimin
takdir yetkisiz, takdir yetkisinin de yonetimsiz diigiiniilmesi miimkiin degildir (Aktaran; Kog, 2017).

Bu arastirma sonucunda elde edilen veriler 15181nda okul yoneticilerine ve uygulayicilara yonelik
asagidaki oneriler sunulabilir:

Okul yoneticilerine yonelik oneriler:

e Arastirma sonucunda hem kamu hem 6zel okul yoneticilerinin ¢ok yiiksek diizeyde kisisel
inisiyatif alamadiklar1 sonucuna ulasilmistir. Okul yoneticilerinin yetki ve sorumluluklarinin
neredeyse tamamina yakinit Milli Egitim Bakanligi’nca merkezde belirlenmesi, bu durumu
etkiliyor olabilir. Boyle bir durumda okul y6neticilerinin daha fazla kisisel inisiyatif almalari
kolay olmayabilir ancak dogru bildikleri konularda kendi sartlarina ve konumlarina goére
kisisel inisiyatif almalar1 diisiiniilebilir.

e Ozel okul yéneticilerinin kisisel inisiyatif alma diizeyleri devlet okullarinda gérev yapan
okul yoneticilerinkinden daha yiiksek bulunmustur. Bu da 6zel okul yoneticilerinin daha
Ozgiir davrandiklarini ve daha hosgoriilii bir yonetim ve yonetisim modelini uyguladiklarini
gostermektedir. Bu imtiyazlar iist yonetim tarafindan devlet okulu yoneticilerine de
taninabilir.
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e Her problem ve sorunun ¢6ziimiinii merkezi yonetimden beklememek gerekir. Okul
icinde ¢oziilmesi gereken ufak tefek sorunlarin hizli ¢oziimiinde inisiyatif alinabilir.

e Ogzellikle yeniliklere karsi statiiko ile miicadele etme konusunda her iki kurumun
yoneticileri de oldukca az 1srarc1 olduklar1 goriilmiistiir. Okul yoneticilerinin statiikoya kars1
daha direngli ve daha 1srarc1 davranmalar1 gerektigi diistiniilebilir.

e Yonettiklerin kurumlar1 kendilerinden daha iyi tamiyan kimsenin olamayacagi
diistiniiliirse, kendilerinin de rasyonel davranarak nerede ve ne zaman inisiyatif almalar
gerektigini bilmeleri olduk¢a dnemlidir.

e Okul yoneticilerinin kigisel inisiyatif almalarinda merkezi iist yonetiminin desteklemesi
ve tegvik etmesi dnemlidir. Mevzuatin biitiinliigli bozulmadan ve ¢ok fazla mevzuat digina
¢ikilmadan okul yoneticilerinin kigisel inisiyatif almalarinda {ist y6netimce yardimci
olunmalidir.

Uygulayicilara yonelik oneriler:

e Bu arastirmada okul yoneticilerinin kisisel inisiyatif alma diizeyleri 6gretmen algilarina
gore incelenmistir. Bagka arastirmalarda okul yoneticilerinin inisiyatif alma durumlari
kendi algilarina gore incelenebilir.

e Kamu okullarinda ve 6zel okullarda g¢alisan Ogretmenlerin kisisel inisiyatif alma
diizeyleriyle ilgili calismalar yapilabilir.

e Ogretmen ve okul yéneticilerinin demografik ozelliklerine gére farkli arastirmalar
yapilabilir.

e {ller, bolgeler hatta iilke bazinda karsilastirmalar yapilarak, yeni kapsamli arastirmalar
yapilabilir.
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Introduction

For 2020, as affecting the all world and becoming a pandemic disease, COVID-19 epidemic
(new type corona-virus) that was firstly appeared in Wuhan, China in December- 2019 has been going
on threatening the all humanity nowadays. In June-2021, the number of cases exceeded 175 million in
the world and about 3.6 million people died because of this pandemic disease. With this pandemic,
there have been some precautions which deeply affect the global economics and social life such as
calling people to stay at home, travel bans, quarantine, closing up working places of people and
temporarily closing the all schools and educational institutions. During this pandemic, notably
economic issues, one of the mostly affected fields is education-teaching process. As being one of the
main activities for students, parents and teachers, education-teaching process was mostly affected in
this period (Hopegood, 2020; OECD, 2020; Saavedra, 2020; UNESCO, 2020a; Telli Yamamoto &
Altun, 2020; Yaman, 2021). According to UNESCO data, 63 million educators and over 1, 5 billion
students in 195 different countries were affected because of this pandemic in March, 2020, and
education facilities were tried to be going on as closing up the schools (UNESCO, 2020a).

In Turkey, after the first case determined in March 11 2020, Ministry of Health began to get
lots of rapid precautions in all fields as referring the suggestions of Science Committee. As a result of
the coordinated interactions between Ministry of National Education (MoNE) and Ministry of Health,
primary, elementary and high schools were closed up in March 16 2020 for two weeks (The first
week was for semester holiday and the second week was for distance education). Then, it was decided
that spring semester would be completed via distance education because of the poor issues in
pandemic. Besides, it was announced by Council of Higher Education (CoHE) that universities were
also closed for three weeks until the data of 13 March, 2020. With the second announcement realized
by Head of CoHE, it was declared that spring semester would be completed via distance education
(YOK, 2020). After that, approximately 25 million students were affected by this situation in Turkey.
About 6 million students in primary schools kept also away their teachers and schools. According to
Giannini and Lewis (2020), closing up the schools in terms of spreading the virus helps both to make
spreading of disease slower and to make the intensity of health system lower. With closing up the
schools, however, education facilities have been going on via distance learning; it causes inequality of
opportunities in education and also it causes some disadvantages and problems. Especially in poor and
underdeveloped regions, it is stated that there can be some problems such as economics, completing
academic career, having social stress, not getting healthy foods presented in schools and educating
girls in some problematic and poor areas (Giannini and Albrectsen, 2020). Additionally, Chang and
Satako (2020) indicate that this pandemic will have some negative effects on education in terms of
accessibility problems in technology-based learning, not having educational programs for teachers,
imposing for parents and decreasing social interaction between children and teenagers.

With the significant effects of COVID-19 pandemic on education in all over the world, the
need and approach of distance and online education come into prominence in general. Closing up the
schools and commencing distance education bring about new responsibilities and tasks for
governments, teachers, students and parents (Chang and Satako, 2020). In order to go on education,
countries had some different precautions and applications in terms of their technologic and economic
levels or potentials. In the countries which are preconditioned for issue, education technologies
substructures and distance education process have been used; in some other countries online platforms
have been used, and in some countries, media instruments such as internet, radio, mobile phones and
television have been used as distance education tools. In this new process, teachers have changed their
teaching methods and interactions or communications with students and they have also struggled to
keep in step with digital education (Kirmizigiil, 2020).

In Turkey, MoNE selected Education Informatics Network (EIN — in Turkish EBA, the
acronym stands for Egitim Bilisim Ag1) that has already been used by teachers and students as a basic
platform in this pandemic process. EBA is a digital education platform which was developed within
FATIH Project (Movement to Increase Opportunities and Technology - in Turkish Firsatlar1 Artirma
ve Teknolojiyi lyilestirme Hareketi) by Ministry of National Education - General Directorate of
Innovation and Education Technologies in 2011-2012 academic years. The main aim of this platform
was to make use of digital opportunities. In this platform, there are different kinds of contents such as
materials, videos, e-books, exams, activities etc. for students from preschool to secondary schools
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(Ozer, 2020). As a dynamic platform, EBA gives also chance to teachers on interacting with students,
following homework or assignments and organizing online courses. Since EBA digital platform is
designed as a supplementary system for formal education, it has not the capacity to conduct the whole
education system as online in this process. For this reason, MoNE has gone on distance education via
video courses airing in three TRT channels (TRT-EBA TV) within the scope of a determined program.
In epidemic process, conducted activities by MoNE in Turkey can be collected under the following
headings (Ozer, 2020; Kirmizigiil, 2020; Can, 2020; Telli Yamamoto & Altun, 2020);

Strengthening EBA Platform

Activating TRT-EBA TV Channels and Preparing Contents

Supplying Free Internet Connection for Students

Online Courses for 8. and 12. Grade Students

Reviewing the Content of High School Entrance Exam and Registering Students
Automatically

e Supporting Teachers Professional Development Via Distance Education

e Supporting Psychological Endurance and Welfare of Students and Parents

e Increasing Service Capacity of Professional Education and Teaching

With rapid cautions in educational fields in the pandemic process, Turkey shows that it is
ready for this kind of crisis issue. Millions of teachers, students and parents have conducted distance
education process collaboratively. However, like all countries, there have also been some problems in
distance education process in Turkey. During COVID-19 pandemic process, there have been related
studies and researches on countries’ education applications. These studies, in general, focus on
describing the current events on educational politics of countries after pandemic process (Ozer, 2020;
Kirmizigiil, 2020; Can, 2020; Telli Yamamoto & Altun, 2020; Hopegood, 2020; Chang & Satako,
2020). It is known that, countries have continued to conduct their studies on precautions for education
because the pandemic has not been ended and a second wave of pandemic is expected in the world. In
general, the question “How will education-teaching process is organized if the pandemic continues to
spread?” is in people’s mind. For this reason, it is seen as important that countries should examine
their educational services, their problems and solutions for these problems in this process. Therefore,
in this study, it is aimed to assess the distance education applications used in primary schools in
Turkey via teachers’ views, and to present a suggestion for distance education model as referring both
teachers’ and instructors’ views on this field. As for these aims, the following questions will be
answered in this study;

1. In pandemic process, what are the teachers’ views on distance education in primary
school?

2. In pandemic process, what are the problems faced in distance education in primary
school?

3. In pandemic process, what are the suggested solutions for problems faced in distance
education in primary school?

4. For 2020-2021 academic years and later, which kind of distance education model can be
developed if pandemic process continues to be alive?

Method

Research Model

In this study, phenomenological research design, one of qualitative research approaches, is
used as a research model. Phenomenology is a kind of study which is conducted to get a deep analysis
with personal experiences on a phenomenon that we feel the presence of it but we do not have detailed
knowledge (Creswell, 2015). In phenomenological researches, data sources comprise of participants
who have experienced the target phenomenon and have reflected this phenomenon for the study
(Yildinm & Simsek, 2016). In this study, primary school teachers’ and instructors’ views on distance
education phenomenon in epidemic process are examined.
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Sample of the Study

In phenomenological research design, purposive sampling method is generally used since it is
needed to interact with experienced elements on target phenomenon in this kind of research (Rubin &
Babbie, 2016). In this study, as one of purposive sampling methods, criterion sampling method is
used. In phenomenological researches, sample group that is selected via criterion sampling method is
useful in terms of representing experienced people on target phenomenon (Tashakkori & Teddlie,
2010). In this context, while selecting sample group for this study, being a primary school teacher and
teaching in private or public schools are determined as the main criteria. Teaching in faculties of
education is also determined a criteria for the other participant group (instructors) of this study.

Table 1. Demographic Features of the Participant Teachers

Demographic Features Groups f %
Gender Female 32 23,02
Male 107 76,98
1-5 years 31 22,30
Professional Experience 6-10 years 28 20,14
11-15 years 23 16,55
16 years and over 57 41,01
1st grade 46 33,09
2nd grade 21 15,11
Teaching grades 3rd grade 30 21,58
4th grade 33 23,74

Multi-grade class 9 6,47
Village School 43 30,94
School Types City Center School 79 56,83
Private School 17 12,23

Total 139 100

Table 2. Demographic Features of the Participant Instructors

Demographic Features Groups f %

Female 23 39,66
Gender

Male 35 60,34
Prof. Dr. 23 39,66
Assoc. Dr. 16 27,59
Academic Title Assist. Prof. Dr. 6 10,34
Instructor 7 12,07
Research Assistant 6 10,34

Total 58 100

Data Collection Instruments

In this study, an online interview form which is developed by researchers themselves was used
to collect data. In phenomenological studies, the main data collection instrument is interview (Yildirim
& Simsek, 2016). In the online interview form, firstly the questions based on the demographic features
of participants are asked and then, there are four open-ended questions on the main aims of this study.
The open-ended questions contented in the online interview form are presented below:

1. In pandemic process, how do you evaluate the distance education in primary schools?

2. In pandemic process, what are the problems faced in distance education in primary
schools?

3. In pandemic process, what are your suggested solutions for the problems faced in distance
education in primary schools?

4. For 2020-2021 academic years and later, which kind of distance education model do you
suggest if pandemic process continues to be alive?
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Data Analysis

As for data analysis, content analysis method was used in this study. The main aim of content
analysis is to reach concepts and relations that can be used to describe the collected data for a study.
Thanks to content analysis, data can be described and the realities which are hidden in data are aimed
to be declared. The basic process of content analysis is to bring related or similar concepts and themes
together, and to interpret this knowledge for readers as understandably (Yildirirm & Simsek, 2016).

Qualitative research data is analyzed under four main steps as coding data, finding themes,
organizing codes and themes, and defining/ interpreting the findings. For this study, the data is
analyzed by researchers in terms of these steps. In qualitative researches; credibility, transferability,
dependability and conformability are used in order to supply validity and reliability for the studies
(Miles & Huberman, 1994).

Findings

In this part of the study, the data was analyzed via content analysis method and the results
were reported. The data collected from teachers’ views were stated under three different themes. These
themes were titled as ‘evaluation of distance education process, ‘the problems faced with distance
education process, and ‘suggested solutions for the problems in distance education process.
Additionally, a suggested model for distance education is presented as referring the views of teachers
and instructors.

As for theme namely ‘evaluation of distance education process’, the proficiency of process,
platform and connection opportunities, distance education partners and education-teaching processes
categories are determined and the codes based on these categories are presented in Table 3 with their
frequencies.

Table 3: The evaluation of distance education process in terms of teachers’ views

Theme Category Code Frequency
_ Sufficient 28
Prrggcslsncy of Partly sufficient 10
P Insufficient 18
Suitable solutions for process 15
Insufficient Platform
. S 9
Technological Impossibilities 9
Platform and Connection advantage with EBA 8
Connection TV
. 8
Online Course 8
. Socio-economic differences
The Evaluation c_>f Connection problems 5
Distance Education - -
Process Collaboration with parents 12
Partners Student attendance 10
Student motivation 9
Teacher 5
Inequality of opportunities 15
Continuity of Education 10
Education- Interaction 7
Teaching Environment 5
Processes Insufficient course hours 5
Active content 5
Immediate feedback 3

In the pandemic process, the views of teachers on distance education process in Turkey are
categorized under four main categories as the proficiency of process, platform and connection
opportunities, distance education partners and education-teaching processes. The participant teacher
stated that they mainly found this process is enough for education and also they indicated that the
suitable solutions have been suggested in this extraordinary process with the help of current platforms
and opportunities. They also stated that there were some regional platform insufficiencies as
considering the technological basis in Turkey and there were inequality of opportunities because of
technological problems based on the socio-economic differences in some regions; however, continuity
of education was succeeded thanks to TV channels and online courses in this process. As for one of
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the most important elements of distance education process, in the category namely partners, the views
on the necessity of collaboration with parents, student attendance, student motivation and the active
participation of teachers were stated by the participant teachers. Additionally, in the category namely
education-teaching process, the views on insufficient interaction in distance education process, more
active contents in TV channel programs, improving course hours and learning environment of students
at home were introduced by teachers. The participant teachers’ quotations on the evaluation of
distance education process are presented below;

Despite an unexpected situation, | think that there have been rapid and effective solutions and

adaptations. The process has been continuously changing. However, I don’t believe that the process

should be conducted as being volunteering by teachers, parents and students. Volunteer teacher

always had an interaction with their students.

With the help of TV, accessing to distance education was easier in this process. Yet, EBA distance

education program that was based on the internet connection was not so efficient due to lack of

computer and internet connection for everybody and insufficiency of using internet and computers.

Despite getting an inexperienced situation, it was successfully covered by Ministry of National

Education. However, thanks to initiatives of some teachers, the process was more successfully

conducted.

I see that in urban regions, maybe it was a bit effective, however, in especially rural areas of east

and south-east regions of Turkey, the process could not conducted very well.

Maybe, it could have been useful; however, the process was negatively affected in term of each child

due to inequality of opportunities in our country. Besides, insensibility of some parents also affected

this process negatively.

I see that even if it was not effective like face-to-face education, this process was conducted in order

to keep students alive in education.

It was good as for the first time. However, it can be more attractive and enjoyable thanks to games
or music.

Table 4: The problems faced in distance education process in terms of teachers’ views

Theme Category Code Frequency
Internet access 35
Technological impossibilities 24
Socio-economic differences 21
Platforms and
Access EBA access 12
Lack of Platforms 8
Connection problems 7
EBA online course 4
Technological knowledge 29
Collaboration with parents 23
The problems in Partners Communication 18
Distance Education Students’ interest 15
Process Active participation 15
Students’ motivation 10
Assessment-Evaluation 11
Environment 10
. Feedback 10
Education- :
Teaching Interaction _ 10
Course Durations 6
Processes
Course hours 5
Content 5
Teaching Duration 3

The participants teachers’ views on the problems in distance education process were
categorized under three main categories namely platform and access, partners and education-teaching
processes. The teachers stated that the most significant problems in the category namely platform and
access were lack of platforms, insufficiency of internet connection and technological opportunities
based on socio-economic differences and accessibility of EBA as a main platform. As for the category
of partners, they stated that teachers, parents and students did not have enough knowledge on
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technology, there were some problems on collaboration with parents and there were problems due to
lack of motivation, attendance and interests of students. In education-teaching processes, the
participant teachers indicated that there were problems on assessment-evaluation of students, there
were problems because home environment was not suitable for distance education, there were also
problems because of interaction and feedback, and also insufficient course hours and durations.
Besides, they emphasized that the contents and teaching duration of distance education courses
conducted via TV channels were problematic in this process. The participant teachers’ quotations on
the problems faced in distance education process are presented below;

Although EBA was a very nice platform, | could not reach all of my students. The reason of it is,

maybe, lack of internet or parents’ insufficient knowledge on using technology.

Since parents did not have internet connection, only 20% percentages of the students could attend

the online courses. 80% of target group could not be involved in this process.

In this process, | realized that both EBA TV contents and online courses did not attract the students.

Additionally, students did not ready to learn since they were not in the classroom/school

environment in this process.

The biggest problem in my area was the internet connection. | have been teaching in an area in

which socio-economical conditions are not sufficient. I have some parents who have to struggle to

cover their mobile phone connection prices, and they don’t want to use their internet connection

limits for their children’s education process. Additionally, students’ interest were getting lower and

lower since Ministry of National Education stated that all students would pass the upper grades at

the end of this process and they would not fail the class.

There is a contradiction on EBA TV connection problems and lack of internet connection for each

home in terms of the equality of opportunities. Also, the early course hours in EBA TV for young

learners affected their adaptation negatively.

The first problem is lack of connection for online education. Then, another problem is not having

free internet connection and teachers’ insufficient knowledge on using technological devices. Also,

insufficiency of using alternative applications is another problem for this process.

Table 5: The participant teachers’ views on the suggested solutions for the problems in distance education
process

Theme Category Code Frequency
Free internet 25
Strong Platforms 15
Platforms and Support for technology 14
Access Improving EBA 8
Supplying equality of opportunity 7
Control mechanisms 5
Educating Parents 22
Suggested Technology teaching 21
solutions for the Partners Obligation for Attendance 15
problems in Collaboration with parents 11
distance education Educating Teachers 10
processes Online course 22
Rich content 14
Education- Impro_ving course hours 14
teaching Plan_nlng course_hours 12
Testing-Evaluation 10
Processes 7. .
Organizing environment 9
Teaching via games 8
Rarefied classes 5

The participants teachers’ views on the suggested solutions for the problems in distance
education process were categorized under three main categories namely platform and access, partners
and education-teaching processes. The participant teachers suggested for the problems based on
platform and access that there should be free and unlimited internet connection for each one of
students, technological opportunity should be supplied in order to prevent the inequality of
opportunities, EBA platform should also be improved and there should be a control mechanism for
this process. In the partner category, the participant teachers suggested that teachers, students and
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parents should be trained on the use of technological instruments; there should be compulsory
attendance for online courses and there should be some studies on supplying collaboration with
parents. In education-teaching processes, the participant teachers suggested that there should be
rarefied classes for online courses, the contents of EBA and EBA TV programs should be enriched,
game-based contents should also be enriched in order to activate students, learning environments of
students in distance education process should be improved, and there should be some organizations on
suitable testing-evaluation, daily course hours and course durations. The participant teachers’
guotations on the suggested solutions for the problems faced in distance education process are
presented below;

There should be some training for both parents and students on the use of internet as educational

purposes. Distance education should be presented with equal opportunities and same standards in

each regions of the country.

1.and 2.grade students should also be included in the online education processes and there should

be at least 4 course hours as forty minutes for at least 4 times in a week. Besides, there should have

been unlimited internet connection for the use of EBA. Disjointedness of EBA programs should have

been overcome. Young learners should have attended online courses in EBA programs after 11 a.m.

Online courses should be supported and the hours of online courses should be organized. I know

that some course hours are very early for students. | think it affects the participations of students.

There are some problems on the access of EBA program. Uploading some studies can be really

hard. The platform of it should be supported. Compulsory attendance of students should be supplied

in this process. Parents underestimate the distance education process. There should be the

effectualness of distance education.

Interactive contents can be organized for the courses. EBA library content can be enriched. Online

courses via EBA can be supplied for teachers. Apart from courses, attention-intelligence activities

and different games can be used to improve students’ motivation. There can be some suggestions to

supply internet connection for students who don’t have internet access.

Although we live in technological era, there can be some studies on the effectiveness of distance

education on teaching children. EBA application can be improved and the access of this program

can be easier. There also can be some training programs for both us- as teachers- and the parents —

mostly needed helpers by teachers- on this process.

Regularly working of primary school teachers who have been working in the control mechanism

part of this process and being control by the higher authorities can improve the effectiveness of

distance education.

There should be a guidance service for the parents on the field of how they can behave and how they

can help to students. Some projects should be developed for technical problems and tablet pc should

be delivered for disadvantaged students. With the help of internet companies, there should also be

encoded internet connection for EBA and distance education. Digital literacy of teachers should be

improved.

As for the question about if this pandemic process goes on for a long time, which kind of
distance education program can be used for primary schools, the views of the participant teachers and
the instructors meet in a common point. The participants generally suggest that a there should be a
new model in which the courses can be synchronized, the participation of the students for these
synchronized courses should be supported, there should be some precautions to supply equality of
opportunities in education, activity and game-based contents should be designed, the use of Web 2.0
tools should be used effectively, printed materials should be used in technologically insufficient
regions, some portals different from EBA can be used and the needs of students who needs special
education should be considered. Within this context, as referring the views of the participants, related
literature and the applications of other countries; a distance education model that is designed for
primary schools is presented in Figure 1. This distance education model that is designed by the
researchers is discussed as three modules. Three separate modules are designed under the main titles
as ‘preparation for distance education’, ‘distance education processes and ‘supporting services for
distance education processes’. The success of this model depends on realizing each one of the
modules. In order to have a successful and effective distance education process, preparation before the
process, conducting the process as a well-planned way and supplying the supporting services during
the process are the essentials of this model.
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Figure 1. The distance education model proposal for primary schools
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Discussion, Conclusion and Suggestions

After COVID-19 pandemic, it is seen that the applications of distance education is a basic
learning source in order to solve the problems faced in education. Teaching via distance education in
formal education is the first experience for Turkey. As for the success and effectiveness, it is seen that
supporting platforms, adapting partners and interacting positively with partners are the key points of
this new system. The participant teachers’ and instructors views on evaluation, problems and
suggested solutions for the new system can present some findings in terms of improving the
effectiveness and quality of distance education process.

The participant teachers generally state that the distance education process applied in Turkey
is enough and effective solution for the current issue. They also state that platforms and accessibility
opportunities which are the significant elements of distance education are not enough during the
process; however, this process is supported via TV channels and this make the attainability of distance
education easier for students. In this unexpected and extraordinary issue, like all countries, Turkey is
also used online platforms and TV channels to have an uninterrupted distance education process. In
Turkey, MoNE take rapidly some precautions during the pandemic disease. Ozer, (2020) states in the
article namely Educational Policy Actions by the Ministry of National Education in the times of
COVID-19 that MoNE use its all potentials to continue education and to cope with the negative effects
of pandemic. Can (2020) indicates that MoNE can complete this crises period temporarily thanks to
previously used online education system and EBA platform. The participant teachers also state that
there should be communication and interactive between the all partners in this process and thanks to
this interaction, the distance education process can be more effectively completed. Chang and Satako
(2020) clarify that there are really unprecedented responsibilities for governments, teachers, students
and parents in order to continue the education process after this pandemic issue. Salman (2020) shows
that the experiences of parents are shaped via their socio-economical statues, digital literacy and
working positions in this process. The participant teachers state that durableness of education is
supplied thanks to distance education, yet inequality of opportunities has heightened because of socio-
economical and regional differences. Getting students into internet environment shows the deep
inequality in educational system (Anderson, 2020). It can be said that parents’ level on digital literacy,
not having enough time for their children’s distance education experience, their socio-economic
positions and their technological conditions at home can cause the inequality in education.

The views of the teachers on the problems and suggested solutions in distance education
process are categorized under three main categories namely platform and access, partners and
education-teaching processes. As for the most important problem in platform and access category, the
teachers state that internet accessibility and lack of technological opportunities based on socio-
economic differences are the most significant problems. Additionally, they state that platforms are not
enough and therefore, there are some problems on EBA accessibility and online course connection in
EBA platform. As for the solution of these problems, they suggest that there should be free and
unlimited internet connection for students, the platforms and EBA should be improved, technological
opportunities should be supplied for disadvantaged students in order to support the equality in
education and there should be control mechanisms for following the studies and researches in distance
education process. Can (2020) states in a study that students have some problems on attending
distance education process because they do not have technological tools such as computer, tablet pc
etc, and there are some problems on internet platforms and connection. Telli Yamamoto and Altun
(2020) indicate that attending online courses can be problematic for students in the case of internet
connection problems and not having computer or tablets. In distance education process, having
technological opportunities gains importance for everybody. According to the research data namely
the use of informatics technologies by household that was shared by Turkish Statistical Institute (TSI),
90.7% percentages of households have internet connection at home in 2020. The highest percentage is
seen in Istanbul as 96.4%, the lowest percentage is seen in Western Blacksea region as 81.3%. In other
perspective, in Turkey, 49.1% percentages of houses have stable internet connection like ADSL, wire
internet; fiber etc. and 86.9% percentages of houses have mobile internet connection (TUIK, 2020). In
this case, it is seen that there are substantial number of houses which have not internet connection as
general and regional parts in Turkey. The huge numbers of houses which have internet connection also
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use mobile internet connection. It can be said that there can be connection and quality problems for
online courses because of mobile internet connections. Additionally, it can be stated that the limits of
internet connection will not be enough although students have 8 GB free internet connection supplied
by MoNE. Another discussable issue here is internet connection is not enough to attend distance
education. For this reason, the rates of having technological tools should be analyzed at homes. The
rate of having a computer is really low in Turkey (17, 6%), the rate of having PC at homes is 37.9%;
the rate of having Tablet PC at homes is 26.7%; the rate of having mobile phone is 98.7% percentages
in Turkey (Arik, 2020a). In a study conducted by Yilmaz, Mutlu, Giiner, Doganay and Yilmaz (2020),
3675 parents are interviewed in 7 different regions in Turkey and according to the results of this study,
50.98% of parents say that their children do not have computer in order to attend distance education,
49.02% of parents state that their children have computers for connection; 39.50% of parents state that
they have an internet connection via “both mobile phones and modem connections”, 33,53% of them
say that they just have internet connection via “modem connection”; 23,68% of them indicate that they
use just their “mobile phone connection” for internet access and 3.29% of parents state that they do not
have any internet connection. According to this data, it can be said that there are mainly mobile phones
and TV at home for attending distance education. Besides, there can be more child than one at one
home, or there can be educators who need to use technological devices for their professions, or there
can be households who need to use technological tools simultaneously at home, and in these cases,
more computers, tablets or mobile phones etc. are needed at homes. In this scope, it can be said that
students in Turkey can reach distance education just as using TV channels and they may have some
problems on the accessibility of other platforms for distance education. The heavily use of TV-based
distance education activities indicate that internet platforms and technological opportunities at homes
should be improved in Turkey. It can be said that enhancing TV-based distance education activities,
channelizing for each one of the grades, organizing some courses such as physical education, visual
arts and music for TV-based distance education are very significant for the students who live in
regions in which internet connection is not enough for distance education process.

As for distance education ‘partners’ category, the participant teachers state that teachers’,
students’ and parents’ proficiency level of using technological devices is low; there are some problems
on communicating with students, interacting with parents is not enough, students’ interests and
motivation is seen as low and students do not attend distance education activities regularly. In order to
suggest some solutions for these problems, the participant teachers suggest that teachers and parents
should be trained for the aim of improving technology use; parents should be informed about how they
can behave in distance education process, how they can help to students, how they can interact with
teacher, how they can overcome the problems during this process etc., and obligatory attendance
should be supplied to improve active participation of students in distance education process. Chang
and Satako (2020) state that lack of training services for teachers in this pandemic process and having
a huge responsibility for parents can cause social interaction or social isolation problems for students.
Distance education activities in pandemic era forces all partners to be active, to solve problems, to
communicate, to be creative, to think critically and to collaborate with each other (Anderson, 2020). In
this case, just platform and access opportunities are not enough to conduct distance education process
effectively and there is a huge responsibility for partners. The active participation, collaboration and
technological knowledge of teachers, parents and students are some of the most important factors.
According to Arik (2020b), there can be some students who cannot attend this process effectively and
actively because of the situation that they are in although there are some precautions taken by MoNE
and opportunities supplied for them. It can be said that following students, evaluating their positions
and collaborating with parents are very important in order to prevent some problems that can be faced
in this process. Yilmaz, Mutlu, Giiner, Doganay and Yilmaz (2020) state that many teachers especially
who have been teaching face-to-face for many years and who are insufficient for the use of
technological platforms are blindsided and they are stressed in this distance education process; they
also have some problems on motivating students actively to this process since they have some
problems on using different tools and instruments in distance education. Similarly, Anderson (2020)
indicates that parents are not literate on digital knowledge to help their children in distance education
process or they do not have enough time for education conducted at home. It can be said that
especially latchkey children are deprived of parent guidance during this process. A call center for
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parents and students is constituted by MoNE in order to support them on the problems in this process,
and s specific TRT EBA channel named “On Us” is designed for parents. Yilmaz et.al. (2020) state
that many of parents say that they do not know anything about the guidance services for students and
parents that are designed by MoNE in pandemic process. In this case, it is seen as important that some
studies and carefully conducted researches are needed on the fields of training partners in terms of
techno-pedagogical issues, supporting psychological problems in this process and the importance of
interaction with parents in order to supply the active attendance of students in distance education
process.

In education-teaching processes category, the participant teachers state that there are some
problems about testing-evaluation, feedback and interaction in distance education; the course durations
are not enough and the contents of the course are suitable for the grades of students, and also the
contents of the course are not enough; and the teaching level of the online courses presented via TV
channels are not suitable for the level of students. As for suggestions of these problems, they suggest
that the courses should be organized for rarefied classes as online, the courses should be designed as
attractive, enjoyable and enriched contents with game-based teaching methods; the course hours
should be reviewed and more than one courses should be included per each days; testing-evaluation
activities should be organized as relevant for distance education, and parents should prepare home
environment as suitable for distance education for students. Can (2020) emphasizes that there are
insufficient issues on testing-evaluation and feedback in distance education process conducted via TV
channels. MoNE decided in this process that the autumn semester course marks of students would be
used to evaluate them in distance education process and they would be in upper grade regardless of
their marks. It can be said that this decision causes a decrease on students’ attendance and interests for
the online courses. For this reason, as an important element in distance education, correct testing-
evaluation activities should be taken into consideration carefully in this process. Yilmaz et.al (2020)
state in their study that a number of parents indicate that they dissatisfy on course hours in EBA
platform and they cannot create a learning atmosphere for their children at home. The number courses
especially presented via TRT EBA channels can be enriched and the course hours can be organized as
considering learning conditions at home. Additionally, updating teaching programs properly for
distance education and enriching contents of the courses are needed in this process.

It is foreseen that pandemic process will go on for a while and schools will continue to be
affected by this process. Like all countries in the world, Turkey also is blindsided in this pandemic
crisis, however Turkey struggles to continue education with rapid precautions in this period. Creating
a model for distance education as considering the continuity of pandemic process is seen as significant
in this era. After this global pandemic disease, countries start to take precautions in terms of their own
opportunities and they try to continue distance education via technological devices like TV, radio and
digital platforms as synchronous or asynchronous ways. Besides, there are some examples for
countries which take different precautions in this process. Chile and Portugal, for instance, printed
written materials for students who are living in disadvantaged regions and they tried to deliver these
materials regularly for these students. China and France tried to supply technological devices and
internet connection for students who do not have internet connection or computer (Chang & Satako,
2020). UNESCO gives some suggestions for all countries in order to conduct a successful distance
education. It suggests to countries that they should make some preparations on technology, content,
pedagogy and monitoring-evaluation activities in order to supply equality in education for everybody
in pandemic era-distance education process. Technological preparation consists of supplying internet
connection, radio, TV and digital tools for distance education activities at homes; content preparation
consists of gaining access to printed teaching and learning materials which are prepared suitable for
national curriculum and can be presented via online platforms, TV programs etc.; pedagogical
preparation consists of improving technology usage of teachers and parents; monitoring-evaluation
preparation consists of the studies based on evaluating the accessibility of distance education, teaching
process and learning outcomes (UNESCO, 2020b). Within this scope, the first module of the designed
distance education model in this study is seen as very significant. In distance education preparation
module, it is aimed to supply equality of opportunities in education, to increase the effectiveness of
distance education and to support all the education partners and to make them ready for this process.
In the dimension of technological preparation, enhancing platforms and supplying technological
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opportunities for students are suggested to supply the accessibility of distance education. In
educational preparation dimension, it is suggested that a suitable teaching program should be
organized for distance education; teaching methods and approaches, testing-evaluation criteria and
digital-printed materials that are used in distance education should be determined and also developed.
As for techno-pedagogical preparation dimension, it is suggested that teachers and parents should be
trained; their knowledge and proficiency on the use of technology should be enriched and they are
pedagogically supported for education process conducted at home. The percentages of realizing these
preparations affect distance education process directly. In the second module, conducting distance
education process as synchronously or asynchronously is suggested. However, the attendance of
synchronous participation is suggested as much as possible; for this aim, it is suggested that the
synchronous courses should be applied in rarefied classes; the interaction between teachers and
students should be supported; feedback should be given simultaneously, and game or activity-based
course contents should be designed for students. As for asynchronous distance education, the use of
TV, radio, online course recordings and digital platforms like EBA, Morpa, Okulistik etc. is suggested
in this process. Distance education presented via TV channels has a significant role for students
especially who live in disadvantaged regions in terms of problems in platforms and accessibility. For
this reason, it is suggested that instead of using one channel for all grades in primary school levels,
there should be a specific channel for each one of the different grades. Thanks to these channels, it is
also suggested that cognitive, emotional and psychomotor skills of students can be improved as
designing some courses based on fine arts, sport, music and physical education. In asynchronous
courses, the main subjects such as the use of sign language, subtitles and voices for visual instruments
should be taken into consideration for students who need a special education. In the third module, it is
aimed to be helpful for supporting guidance services, and it is also aimed that, thanks to the third
module, education partners think that they are not alone in this process and they can find a support for
every time. Therefore, it s suggested that three different forums should be created here and thanks to
these forums, it is again suggested by the researchers that the interaction between the partners should
be developed; guidance services should go on their facilities as using digital or printed materials;
training and guiding services should continue for parents and teachers; printed materials should be
delivered to students who cannot reach the opportunities for distance education; regional control and
technical support mechanisms should be founded; the accessibility of distance education should be
control via these new mechanisms; and a call-center should be installed in this process.

In conclusion, distance education and learning applications are the most significant elements
in order to supply the continuity of education in pandemic process. For this reason, improving the
effectiveness of distance education and finding solutions for the problems faced in this process are
some of the priority targets in all countries. Turkey is, also, going on the studies in this field with the
collaboration of Ministry of National Education and some other ministries. In this difficult period, a
road-map is needed for the aim of directing this process correctly and effectively, and educational
activities should go on being active in this process as adopting equality of opportunities in education
as a basic principal. It is thought that the distance education model which is specifically designed for
this study by the researchers as collecting data on the views of practitioner teachers and expert
instructors, searching related literature and analyzing other researches in this issue can draw a road-
map for this process.

Suggestions

e Countries should search on the cases of having informative technologies and using them in
all houses in which there are active students, and in this sense, the necessary support
should be supplied.

e The active participation of all partners should be ensured in distance education process
and countries should always supply the necessary guidance services for partners.

e The countries, at the national level, should organize their teaching programs in accordance
with distance education.

e It is needed to support of carrying out and supporting projects on the equality of
opportunity in education.
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o Digital platforms based on enriched and interactive contents should be presented for
students and these platforms should be specific for each one of the grades in education.
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Covid-19 Salgim Siirecinde Ilkokullarda Uzaktan Egitimin Gelecegi
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Oz

Anahtar Kelimeler

Bu ¢alismanin amaci, Covid-19 salgini siirecinde Tiirkiye’de ilkokullara yonelik
uygulanan uzaktan egitim uygulamalarinin 6gretmen goriisleri dogrultusunda
degerlendirilmesi ve dgretmenler ile dgretim elemanlarinin goriislerinden yola
cikarak bir uzaktan egitim modeli Onerisi sunmaktir. Bu arastirmada, nitel
aragtirma yaklasimlarindan olgubilim deseni kullanilmistir.  Arastirmanin
orneklemini 139 simif Ogretmeni ve 58 Ogretim elemani olusturmaktadir.
Aragtirma bulgularina gore Ogretmenler, pandemi doneminde Tiirkiye’de
uygulanan uzaktan egitim siirecini genel olarak yeterli ve siirece en uygun ¢6ziim
olarak degerlendirmistir. Pandemi doneminde egitim siirekliligini saglamak icin
acitk ve uzaktan egitim uygulamalari en Onemli aractir. Bu nedenle uzaktan
egitimin verimliligini saglayabilmek ve siire¢ i¢inde yasanabilecek sorunlara acil
¢Oziimler tiretebilmek tiim iilkelerin baslica hedeflerindendir. Zorlu bir siirecten
gegerken, bu siireci dogru ve etkili yonetebilmek admna bir yol haritasinin
¢izilmesi ve bu dogrultuda egitimde firsat esitligini temel ilke olarak benimseyip
egitim faaliyetlerinin siirdiiriilmesini saglamak gerekmektedir. Bu caligmada
uzaktan egitimin uygulayicilari olan Ogretmenler ile alan uzmani &gretim
elemanlarinin goriisleri, ilgili alan yazin ve diger iilkelerin yaptigi uygulamalar
incelenerek olusturulan uzaktan egitim modelinin bir yol haritasi olabilecegi
diistiniilmektedir.
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Giris

2019 Aralik ayinda Cin’in Wuhan kentinde ortaya ¢ikan, 2020 yil1 itibari ile nerdeyse tiim
diinyay1 etkisi altina alan ve bir pandemi haline doniisen Covid-19 (yeni tip koronaviriis) salgini tiim
insanligin1 tehdit etmeye devam etmektedir. Haziran 2021 itibariyle diinyada ki vaka sayilar1 175
milyonu asmis ve salgin nedeniyle yaklasik 3.6 milyon insan hayatin1 kaybetmistir. Salginin
baglamasiyla birlikte diinya genelinde kiiresel ekonomiyi ve sosyal hayati derinden etkileyecek seyahat
yasaklari, evde kal ¢agrilari, karantina, is yerlerinin gecici olarak kapatilmasi, egitime ara verilmesi
gibi salgiin yayilmasini engelleyici tedbirler alinmaya baglanmistir. Salgin siirecinde basta ekonomik
faaliyetler olmak {izere en ¢ok etkilenen alanlardan birisi de egitim-6gretim faaliyetleri olmustur.
Egitim-6gretim faaliyetleri, diinya ¢apinda milyonlarca dgrenci, 6gretmen ve velilerin gilinlik ana
faaliyetlerinden biri olarak biiylik 6l¢iide etkilenmistir (Hopegood, 2020; OECD, 2020; Saavedra,
2020; UNESCO, 2020a; Telli Yamamoto ve Altun, 2020; Yaman, 2021). UNESCO tarafindan sunulan
verilere gore 2020 Mart ay: itibari ile195 iilkede yaklagik 63 milyon egitimci ve 1,5 milyardan fazla
Ogrenci salgindan etkilenmis ve okullar kapatilarak farkli yollarla egitimin devam ettirilmesine
calisilmistir (UNESCO, 2020a).

Tiirkiye’de ilk Covid-19 vakasinin 11 Mart 2020 tarihinde goriilmesi iizerine Saglik Bakanligi
tarafindan kurulan Bilim Kurulu tavsiyeleri ile hemen her alanda hizlica tedbirler alinmigtir. Milli
Egitim Bakanligi’nin (MEB) Saglik Bakanligi ile yaptig1 koordineli ¢aligmalar sonucunda 16 Mart
2020 tarihinden itibaren ilk, orta ve lise diizeyinde ki okullarda 2 hafta (1 haftasi ara tatil, 1 haftasi
uzaktan egitim) yliz ylize egitime ara verilmesine karar verilmistir. Daha sonra salginin seyrinin kotii
gidisatindan dolay1 okullarda bahar doneminin tamamen uzaktan egitimle tamamlanmasina karar
verilmistir. Ayrica, Yiiksekdgretim Kurulu (YOK) tarafindan 13 Mart 2020 tarihinde tiim
yiiksekogretim kurumlarinda egitime 3 hafta siire ile ara verildigi duyurulmustur. YOK baskaninin
yaptigi ikinci bir duyuru ile 2020 bahar doneminin tamamen uzaktan egitim ile gerceklestirilecegi ilan
edilmistir (YOK, 2020). Tiim egitim kademelerinde yiiz yiize egitimin sonlandirilmasi ile Tiirkiye’de
yaklasik 25 milyon &grenci durumdan etkilenmistir. Ilkokul diizeyinde ise yaklasik 6 milyon dgrenci
okullarindan ve 6gretmenlerinden uzak kalmistir. Giannini ve Lewis’e (2020) gore, hizla yayilan viriis
baglaminda okullarin kapanmasi, hem hastaligin yayilmasini yavaslatmak, hem saglik sistemlerindeki
yogunlugu azaltmaya yardimci olmaktadir. Okullarin kapanmasi ile birlikte egitim-6gretimin uzaktan
yapilacak olmasi egitimde firsat esitsizliklerinin artmasi yani sira bazi dezavantajlar ve sorunlari da
beraberinde getirmektedir. Ozellikle yoksul ve geri kalmis bolgelerde birgok ¢ocuk ve gencin
okullarda kendilerine sunulan saglikli yemeklere erisimini kaybedecegi, ekonomik sorunlar
yasayacagl, sosyal strese maruz kalacagi, okula kayit ve bitirme oranlarimin diisiik oldugu yoksul ve
geri kalmis bolgelerde kadinlarin ve kiz ¢ocuklariin egitimi ve gelecegi {izerinde olumsuz etkiler
yaratabilecegi belirtilmektedir (Giannini ve Albrectsen, 2020). Chang ve Satako (2020) ise
pandeminin, egitim tizerinde teknoloji tabanli 6grenmede erisim sorunlari, dgretmen egitimlerinin
yiriitilememesi, uzaktan egitimin velilere yiikk getirmesi, ¢ocuklarin ve genglerin sosyal etkilesimini
azaltmasi gibi etkilerinin olacagini belirtmistir.

Covid-19 salginmin diinya genelinde egitim tizerindeki 6nemli etkileri ile birlikte agik ve
uzaktan 0grenme ihtiyaci ve yaklasimi 6n plana ¢ikmugtir. Okullarin kapatilmasi ve uzaktan egitime
gecilmesi hiikiimetlere, Ogretmenlere, Ogrencilere ve velilere yeni sorumluluklar ve gorevleri
beraberinde getirmistir (Chang ve Satako, 2020). Ulkeler egitim-6gretimin kesintiye ugramamasi igin
kendi imkanlar1 dogrultusunda teknolojik altyapisi ve gelir diizeylerine gore farkli uygulamalar ve
tedbirler almistir. Onceden duruma hazirlikl olan iilkelerde, egitim teknolojileri altyapilari ile uzaktan
egitim siireci isletilmis, bazi iilkelerde ¢evrimici platformlar kullanilmig, bazi iilkelerde ise internet,
radyo, mobil telefonlar ve televizyon gibi kitle iletisim araglari uzaktan egitim araglari olarak
kullanilmistir. Ogretmenler bu yeni siirecte 6grencilerle iletisimlerini, etkilesimlerini ve &gretim
yontemlerini degistirmis ve dijitallesen egitime ayak uydurma c¢abasina girmislerdir (Kirmizigiil,
2020).

Tiirkiye’de salgin siirecinde MEB, uzaktan egitim i¢in 6gretmen ve 6grenciler tarafindan daha
oncede kullanilan Egitim Bilisim Agi’n1 (EBA) ana platform olarak segmistir. EBA, Milli Egitim
Bakanligr Yenilik ve Egitim Teknolojileri Genel Midiirliigii tarafindan Fatih projesi kapsaminda
2011-2012 egitim Ogretim doneminde dijital imkanlardan faydalanmak icin gelistirilen bir dijital
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egitim platformudur. Bu platformda, okul oncesinden ortadgretim kademesine kadar gesitli 6gretim
materyalleri, videolar, e-kitaplar, testler, etkinlikler vb. icerikler bulunmaktadir (Ozer, 2020). EBA
ayn1 zamanda dinamik bir platform olarak dgretmenlerin dgrencilerle etkilesim kurmasina, 6grencilere
odevlendirme yapmasina ve takip etmesine, canli ders anlatimina imkan saglamaktadir. EBA dijital
altyapis1 Orgiin egitimi tamamlayici bir sistem olarak tasarlanmis olmasi nedeniyle salgin sonrasi tiim
egitimin online yapilmasini saglayacak kapasiteye sahip degildi ve bu nedenle MEB kendisine tahsis
edilen 3 TRT kanali (TRT-EBA Tv) iizerinden video dersler ile belli bir program ¢ercevesinde uzaktan
egitimi devam ettirmistir. Salgin siirecinde Tiirkiye’de MEB tarafindan yiiriitilen caligsmalar su
basliklar altinda toplanabilir(Ozer, 2020; Kirmizigiil, 2020; Can, 2020; Telli Yamamoto ve Altun,
2020);

EBA Altyapisinin Giiglendirilmesi

TRT-EBA Tv kanallarinin hayata gegirilmesi ve iceriklerinin hazirlanmasi
Ogrencilere Ucretsiz Internet Erisimi

8. Sinif ve 12. Siif Ogrenciler i¢in Canli Kurslar

Lise Giris Sinavi Iceriginin Gézden Gegirilmesi ve Ogrencilerin Otomatik Kaydi
Uzaktan Egitim ile Ogretmenlerin Mesleki Gelisimini Destekleme

Ogrencilerin ve Velilerin Psikolojik Dayamkliligin1 ve Refahin1 Destekleme
Mesleki Egitim ve Ogretim Uretim Kapasitesinin Artirilmasi

Tiirkiye, Covid-19 salgini déneminde egitim alaninda tedbirleri ¢ok hizli alarak bdyle kriz
durumlarina karsi hazir oldugunu gdstermistir. Milyonlarca 6gretmen, 6grenci ve veli isbirligi ile
uzaktan egitim siirecini yiirlitmiistiir. Ancak her iilkede oldugu gibi Tiirkiye’de de uzaktan egitim
stireclerinde yasanan sorunlar da olmustur. Covid-19 salgim siirecinde iilkelerin egitim uygulamalari
ile ilgili arastirmalar yapilmaya devam etmektedir. Yapilan ¢aligmalar genel olarak var olan durumu
betimlemeye yonelik iilkelerin salgin sonrasi almis oldugu egitim politikalar1 kararlarini icermektedir
(Ozer, 2020; Kirmizigiil, 2020; Can, 2020; Telli Yamamoto ve Altun, 2020; Hopegood, 2020; Chang
and Satako, 2020 ). Pandeminin tiim diinyada sona ermedigi ve iilkelerin salginda ikinci dalgay1
bekledikleri icin egitimde aliabilecek tedbirlere yonelik ¢alismalarina devam ettikleri bilinmektedir.
Genel olarak akillarda, salgin devam ederse egitim-Ogretim nasil devam ettirilecek sorusu yer
almaktadir. Bu nedenle iilkelerin salgin doneminde vermis olduklari egitim hizmetlerinin niteligini
incelemeleri, yasanan sorunlar belirlemeleri ve ¢6zliim tliretmeleri 6nemli goriilmektedir. Bu amagla
yapilan bu caligmada, Covid-19 salgim siirecinde Tiirkiye’de ilkokullara yonelik uygulanan uzaktan
egitim uygulamalarinin 6gretmen gorlsleri dogrultusunda degerlendirilmesi ve Ogretmenler ile
Ogretim elemanlarinin goriislerinden yola ¢ikarak bir uzaktan egitim modeli Onerisi sunmak
amaglanmaktadir. Bu amag kapsaminda su sorulara cevap aranmistir;

1. Pandemi doneminde, ilkokullara yonelik uygulanan uzaktan egitim siirecine yonelik
Ogretmen goriisleri nelerdir?

2. Pandemi doneminde, ilkokullara yonelik uygulanan uzaktan egitim siirecinde yasanan
sorunlar nelerdir?

3. Pandemi doéneminde, ilkokullara yonelik uygulanan uzaktan egitim siirecinde yasanan
sorunlara yonelik ¢oziim onerileri nelerdir?

4. Pandemi doneminin devam etmesi durumunda 2020-2021 egitim 6gretim dénemi ve sonrasi
icin nasil bir uzaktan egitim modeli gelistirilebilir?

Yontem
Arastirmanin modeli

Bu aragtirmada, nitel arastirma yaklagimlarindan olgubilim deseni kullanilmistir. Olgubilim
(fenomenoloji) varligimi hissettigimiz ancak ayrintili bir bilgiye sahip olmadigimiz bir olgu ile ilgili
olarak kisilerin deneyimlerinden hareketle derinlemesine bir anlayisa sahip olmak amaciyla yapilan
aragtirmalardir (Creswell, 2015). Olgubilim arastirmalarinda veri kaynaklari arastirmanin odaklandigi
olguyu deneyimleyen ve bu olguyu yansitabilecek katilimcilardan olugsmalidir (Yildirim ve Simsek,
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2016). Bu calismada salgin siirecinde uzaktan egitim olgusuna yonelik ilkokul 6gretmenlerinin ve
Ogretim elemanlarinin goriigleri incelenmistir.

Arastirmanin ¢calisma grubu

Olgubilim arastirmalarinda bir olguyu tecriibe etmis 6gelere ihtiya¢ duyuldugu icin genelde
amaca yonelik ornekleme yontemi tercih edilir (Rubin ve Babbie, 2016). Bu calismada amagh
ornekleme yontemlerinden 6lgiit 6rnekleme yontemi kullanilmigtir. Olgubilim arastirmalarinda 6lgiit
temelli yontemle secilen 6rneklem, incelenen olguya iliskin tecriibelere sahip bireyleri temsil etmesi
acisindan olduk¢a kullanishidir (Tashakkori ve Teddlie, 2010). Bu baglamda arastirmada
Ogretmenlerden olusan calisma grubu belirlenirken katilimcilarin ilkokul 6gretmeni olmalari, 6zel ve
ya devlet okullarinda gorev yapiyor olmalari Olgiit olarak belirlenmistir. Diger bir ¢alisma grubunu
olusturan 6gretim elemanlarinin ise egitim fakiiltelerinde gorev yapmalar1 6l¢iit olarak belirlenmistir.

Tablo 1. Katilime1 6gretmenlerin demografik 6zellikleri

Demografik o
vzellikler Gruplar f /o
L Kadin 32 23,02
Cinsiyet
Erkek 107 76,98
1-5y1l 31 22,30
. 6-10 y1l 28 20,14
Mesleki kidem
11-15 yil 23 16,55
16 ve iizeri yil 57 41,01
1. smf 46 33,09
2. simf 21 15,11
Okautulan simf 3. smif 30 21,58
diizeyi
4. simif 33 23,74
Birlestirilmis sinif 9 6,47
) Koy okulu 43 30,94
Oorevyapilan okul - perez okul 79 56,83
Ozel okul 17 12,23
Toplam 139 100
Tablo 2. Katilimer 6gretim elemanlarinin demografik 6zellikleri
Demografik o
bzellikler Gruplar f o
L Kadin 23 39,66
Cinsiyet
Erkek 35 60,34
Prof. Dr. 23 39,66
Dog. Dr. 16 27,59
Akademik unvan Dr. Ogr. Uyesi 6 10,34
Ogr. Gor. 7 12,07
Ars. Gor. 6 10,34
Toplam 58 100

Veri toplama aracglart

Aragtirma verilerinin toplanmasinda arastirmacilar tarafindan olusturulan online goriisme
formu kullanilmigtir. Olgubilim arastirmalarinda baglica veri toplama araci goriismedir (Yildirim ve
Simsek, 2016). Online goriisme formunda katilimcilarin demografik bilgilerine yonelik sorular ve
arasgtirmanin amacina yonelik 4 a¢ik uguk soru yer almaktadir. Goriisme formunda yer alan agik uglu
sorular agagida sunulmustur;

1. Pandemi doneminde, ilkokullara yonelik uygulanan uzaktan egitim siirecini nasil
degerlendiriyorsunuz?
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2. Pandemi doneminde, ilkokullara yonelik uygulanan uzaktan egitim siirecinde yasanan
sorunlar nelerdir?

3. Pandemi doneminde, ilkokullara yonelik uygulanan uzaktan egitim siirecinde yasanan
sorunlara yonelik ¢6ziim Onerileriniz nelerdir?

4. Pandemi doneminin devam etmesi durumunda 2020-2021 egitim 6gretim donemi ve
sonrasi i¢in nasil bir uzaktan egitim modeli dnermektesiniz?

Verilerin analizi

Elde edilen verilerin analizinde icerik analizi yontemi kullanilmustir. igerik analizinde temel
amag, toplanan verileri aciklayabilecek kavramlara ve iliskilere ulasmaktir. Icerik analizi yoluyla
verileri tammlamaya, verilerin icinde sakli olabilecek gercekler ortaya cikarilmaya calisilir. icerik
analizinde temelde yapilan islem, birbirine benzeyen verileri belirli kavramlar ve temalar ¢ercevesinde
bir araya getirmek ve bunlar1 okuyucunun anlayabilecegi bir bi¢imde diizenleyerek yorumlamaktir
(Yildinnm ve Simsek, 2016). Nitel arastirma verileri, verilerin kodlanmasi, temalarin bulunmasi,
kodlarin ve temalarin diizenlenmesi, bulgularin tanimlanmas: ve yorumlanmasi olmak iizere dort
asamada analiz edilmektedir. Arastirmacilar tarafindan bu asamalara gore veriler analiz edilmistir.
Nitel arastirmalarda gecerlik ve giivenirligi saglamak i¢in inandiricilik, aktarilabilirlik, tutarlilik ve
teyit edilebilirlik kavramlar kullanilmistir (Miles ve Huberman, 1994).

Bulgular

Calismanin bu boliimiinde elde edilen veriler igerik analizi teknigi ile analiz edilmis ve
raporlastirilmistir. Ogretmenlerin goriislerinden elde edilen bulgu 3 farkli temada toplanmustir. Bu
temalar, uzaktan egitim siirecinin degerlendirilmesi, uzaktan egitim silirecinde yasanan sorunlar,
uzaktan egitim siirecinde yasanan sorunlara yonelik ¢O6ziim Onerileri baghklaridir. Ayrica
Ogretmenlerin ve Ogretim elemanlarinin goriislerinden faydalanilarak uzaktan egitime yonelik bir
model Onerisi sunulmustur.

Uzaktan egitim siirecinin degerlendirilmesi temasinda siirecin yeterligi, altyapir ve erisim
olanaklari, uzaktan egitim paydaslar1 ve egitim Ogretim siirecleri kategorileri elde edilmis ve bu
kategorilere ait kodlar ile frekanslar Tablo 3’te sunulmustur.

Tablo 3:Uzaktan egitim siirecinin 6gretmen goriislerine gore degerlendirilmesi

Tema Kategori Kod Frekans

Yeterli 28

Siirecin yeterligi Kismen yeterli 10

Yetersiz 18

Siirece uygun ¢éziim 15

Yetersiz altyap1 9

Teknolojik imkansizliklar 9

Altyap1 ve erisim EBA TV ile erisim kolaylig1 8

Canli ders 8

Sosyoekonomik farkliliklar 8

Uzaktan egitim Erigim sorunlari 5

stirecinin Veli isbirligi 12

degerlendirilmesi Ogrenci katilimi 10
Paydaslar S . -

Ogrenci motivasyonu 9

Ogretmen 5

Firsat esitsizligi 15

Egitimde stireklilik 10

e Etkilesim 7

Egltlm-ggretlm Ortam 5

stiregleri Ders saati yetersizligi 5

Aktif igerik 5

Aninda doniit 3

Pandemi doneminde Tirkiye’de uygulanan uzaktan egitim siirecine yonelik Ogretmen
goriisleri siirecin yeterligi, altyapi ve erisim, paydaslar ve egitim-Ogretim siireci olmak tizere 4
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kategoride toplanmustir. Ogretmenler genel olarak siireci yeterli bulduklarini, mevcut altyap:r ve
olanaklarla bu olaganiistii donemde siirece uygun ¢oziimler iiretildigini belirtmislerdir. Tiirkiye nin
sahip oldugu teknolojik altyapisi goz Oniine alindiginda bolgesel olarak altyapi yetersizliklerinin
oldugunu ve sosyoekonomik farkliliklardan kaynakli teknolojik imkénsizliklarin egitimde firsat
esitsizligine neden oldugunu ancak televizyon kanallar1 araciligiyla ve canli derslerle egitime devam
edilmesinin egitimde siirekliligi sagladig1 belirtilmistir. Uzaktan egitim siirecinin en ©Onemli
Ogelerinden olan paydaglar kategorisinde veli igbirliginin, 6grenci katilim ve motivasyonunun ve
Ogretmenlerin siirece aktif katilimlarinin 6nemine yonelik goriisler belirtilmistir. Egitim-6gretim
stirecleri kategorisinde ise uzaktan egitimde yeterince etkilesimin saglanamadigi, TV kanallan ile
sunulan derslerin iceriginin daha aktif olmas1 ve siirelerinin arttirilmasi gerekliligine, evde dgrencilerin
ders calisma ortamlarimin énemine yonelik goriisler belirtilmistir. Ogretmenlerin, uzaktan egitim
siirecini degerlendirmelerine yonelik goriislerinden alintilar asagida sunulmustur;

Ani bir durum olmasina ragmen hizli ve etkili ¢oziimler, uyarlamalar yapildigini diisiiniiyorum.
Stirekli gelisim halindeydi. Ancak egitim 6gretim ¢alismalart velilerin, ¢ocuklarin ve dgretmenlerin
goniilliiliik esasina birakilmasint uygun bulmuyorum. Goniillii olan 6gretmen, ogrencileri ile siirekli
iletisim halinde oldu.

Televizyon araciligi ile uzaktan egitime erisim daha kolay oldu. Ancak internet aracilig ile yapilan
EBA uzaktan egitimi, herkesin internet ve bilgisayara erisimi miimkiin olmadigindan, internet ve
bilgisayar kullanim becerisi yeterli olmadigindan hedefine tam olarak ulasamadi.

[k defa karsilasilan bir durum olmasina karsin milli egitim gayet iyi yiiriittii bu ¢alismayi. Ancak
bazi 6gretmenlerin inisiyatifi ile daha etkili calismalar yiiriitiildii.

Merkezi yerlerde bir nebze de olsa verim alinmig olabilir fakat giineydogu ve dogu bélgelerinin
ozellikle kirsal kesimlerinde bu siirecin iglemedigini gérdiim.

Verimli olabilirdi ancak iilkemizdeki firsat esitsizliginin olmasi her ¢ocugun egitim siirecine ddhil
olmasini olumsuz etkiledi. Ayrica velilerin bir kismimin duyarsiz olmast da siireci olumsuz
etkilemigtir.

Yiiz yiize egitim kadar etkili olmasa da en azindan ¢ocuklarin ders disiplininden uzaklasmamalar
adina okul yerine uygulanan egitim siireci olarak goriiyorum.

Ik yapilisa gore iyivdi. Ama oyunlarla, miiziklerle daha eglenceli, dikkat ¢ekici hale getirilebilir.

Tablo 4: Uzaktan egitim siirecinde yasanan sorunlara iliskin 6gretmen gorisleri

Tema Kategori Kod Frekans

Internet erisimi 35

Teknolojik imkansizliklar 24

Sosyoekonomik farkliliklar 21

Altyap1 ve erigim EBA erisimi 12

Altyapi eksikligi 8

Baglanti sorunlari 7

EBA canli ders 4

Teknoloji bilgisi 29

Veli igbirligi 23

Uzaktan egitim Pavdaslar 1_.letisim kurma 18
stirecinde yasanan yaas Ogrenci ilgisi 15
sorunlar Aktif katilim 15
Ogrenci motivasyonu 10

Olgme degerlendirme 11

Ortam 10

Geri doniit 10

Egitim-0gretim Etkilesim 10

stiregleri Ders siireleri 6

Ders saatleri 5

Icerik 5

Ders anlatim hizi 3

Uzaktan egitim silirecinde yasanan sorunlara yonelik 6gretmen goriisleri altyapi ve erisim,
paydaslar ve egitim-6gretim siireci olmak lizere 3 kategoride toplanmistir. Ogretmenler altyapi ve
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erisim kategorisinde uzaktan egitim siirecinin en 6nemli sorununun altyapi eksikligi, sosyoekonomik
farkliklardan kaynakli internet erisimi ve teknolojik imkanlarin yetersizligi ve ana platform olan
EBA’ya erisimin oldugunu belirtmislerdir. Paydaslar kategorisinde ise 6gretmen, 6grenci ve velilerin
yeterli teknolojik bilgiye sahip olmadiklarini, veli ile isbirliginin saglanamadigini ve 6grencilerin
katilim, motivasyon ve ilgilerinin yetersiz oldugunu belirtmislerdir. Egitim-6gretim siireclerinde ise
Olgme degerlendirmeden kaynakli sorunlarin yasandigini, ev ortaminin uzaktan egitime uygun
olmadigini, etkilesimin ve geri doniitiin saglanamadigini, ders siireleri ve saatlerinin yetersiz oldugunu
belirtmiglerdir. Ayrica televizyon kanallar1 araciligiyla verilen uzaktan egitim iceriginin ve derslerin
anlatim hizinin sorun oldugunu vurgulamislardir. Ogretmenlerin, uzaktan egitim siirecinde yasanan
sorunlara yonelik goriislerinden alintilar asagida sunulmustur;

Eba olduk¢a giizel bir platform olmasina ragmen her 6grencime ulasamadim. Bunun nedeni de
internet eksikligi ya da ailenin teknoloji kullanimini bilmemesi.

Ailelerin interneti olmadigi igin sinifin yiizde yirmisi ancak katilabildi. Yiizde seksene hedef kitleye
ulasilamadi

Bu siiregte gerek cevrimigi derslerimizde olsun gerek Eba TV'de yapilan dersler ¢ocuklarimizin
ilgisini ¢ekmedigini fark ettim. Ayrica bu siiregte kendilerini okul/sinif ortaminda hissetmedikleri
icin 6grenmeye pek agik degillerdi.

Bulundugum bélgede yasanan en biiyiik sorun internet erigimi. Sosyoekonomik diizeyi diisiik bélgede
calistyorum telefona zorla kontér yiikleyen velilerim var olan internet paketini ¢ocuklar igin
kullanmak istemiyor. Milli Egitim Bakani nin herkes sinif gececek demesi de 6grencilerin ilgilerini
baltalad: biraz.

Eba programinin baglanti sorunlari, herkesin evinde yeterli internetin olmamas firsat esitligiyle
celiskilidir. Kiiciik  siniflarin  erken saatlerde Eba'da canli ders almalari, derse olan
adaptasyonlarini ¢ok diisiiriiyor.

[lk sorun her égrencinin sanal ortama kolay erisebilecegi bir aracinmin bulunmamasi. Daha sonra
ticretsiz internet erigimi. Ogretmenlerin teknoloji ile olan baglarinin zayif olmasi. Alternatif
uygulamalart kullanma konusundaki yetersizlikleri.

Tablo 5: Uzaktan egitim siirecinde yasanan sorunlara yonelik ¢6ziim 6nerilerine iliskin 6gretmen gorisleri

Tema Kategori Kod Frekans

Ucretsiz internet 25

Giiglii altyap1 15

Altyap1 ve erigim Teknolojik imkén destegi 14

EBA’nin gelistirilmesi 8

Firsat esitliginin saglanmasi 7

Kontrol mekanizmalar1 5

Veli egitimi 22

Uzaktan egitim Teknoloji egitimi . 21

. Paydasglar Derse katilim zorunlulugu 15
stirecinde yasanan A

sorunlara yonelik Y?h 1§b1rl1g1' . 1

¢Bziim Bnerileri Ogretmen egitimi 10

Canli ders 22

Zengin igerik 14

Ders siirelerinin uzatilmasi 14

Egitim-6gretim Ders saatlerinin planlanmasi 12

stiregleri Olgme degerlendirme 10

Ortam diizenlenmesi 9

Oyun temelli 6gretim 8

Seyreltilmis siniflar 5

Uzaktan egitim slirecinde yasanan sorunlara yonelik 6gretmenlerin ¢oziim Onerileri altyap1 ve
erisim, paydaslar ve egitim-6gretim siireci olmak iizere 3 kategoride toplannustir. Ogretmenler, altyapi
ve erisim kategorisinde yasanan sorunlarin ¢dziimiine yonelik her Ogrenciye iicretsiz ve sinirsiz
internet erisimin saglanmasim ve firsat esitsizliginin oniine gegilebilmesi i¢in 6grencilere teknolojik
imkan desteginin saglanmasini, EBA alt yapisinin gii¢lendirilmesini ve bir kontrol mekanizmasinin
olusturulmasin1 Onermislerdir. Paydaslar kategorisinde, Ogrenci, 0gretmen ve velilerin teknoloji
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kullanimu yeterliklerini arttirmaya yonelik egitimler verilmesi, canli derslere katilim zorunlulugunun
getirilmesini ve veliler ile isbirliginin saglanabilmesi i¢in ¢alismalarin yiiriitiilmesini 6nermislerdir.
Egitim-6gretim siirecleri kategorisinde ise egitim Ogretime seyreltilmis siniflarda canli dersler ile
devam edilmesini, EBA ve EBA TV igeriklerinin zenginlestirilmesini ve daha ¢ok 6grenciyi aktif
edebilecek oyun temelli icerigin gelistirilmesini, 6grencilerin uzaktan egitime katildiklar1 ortamlarin
diizenlenmesini, uygun 6l¢me-degerlendirmelerin yapilmasini, giinliik ders sayilarinin arttirilmasini ve
ders saatlerinin diizenlenmesini &nermislerdir. Ogretmenlerin, uzaktan egitim siirecinde yasanan
sorunlara yonelik ¢6ziim onerileri goriislerinden alintilar asagida sunulmustur;

Interneti egitim amach kullamma dair egitimler verilmeli veli ve dgrencilere. Uzaktan egitim
tilkenin her yerinde standart ve egit erigim imkanwyla sunulmalidir.

Canli derslere 1. ve 2. siniflarin da dahil edilmesi ve en az giinde 4 kere 40'ar dakikalik zaman
dilimlerinde yapilmasi gerekirdi. Ayrica dgrencilere Eba kullamimi i¢in  simwrsiz  internet
saglanabilirdi. Eba programinin uyumsuzlugu ¢éziimlenebilirdi. Kiiciik siniflarin 11.00'den sonra
Eba'da canli ders almalart yerinde olurdu.

Canli derslere agirlik verilmeli, canlt ders saatleri diizenlenmeli. Bazi ders saatlerinin ¢ok erken
saatlerde oldugunu biliyorum. Bu katilimi etkiledigini diisiiniivorum. EBA ya giriglerde bazi
stkintilar oluyor. Calisma yiiklemek ¢ok zor olabiliyor. Alt yapisi giiclendirilmeli. Ogrencilerin
derslere devaminin saglanmasi gerekiyor. Veliler uzaktan egitimi hi¢ ciddiyete almamaktadir.
Uzaktan egitimin bir gecerliligi olmalidir.

Derslere yonelik interaktif icerikler hazirlanabilir, Eba kiitiiphane icerigi zenginlestirilebilir.
Ogretmenlere Eba iizerinde canli sinif imkénlari saglanabilir. Ders disinda dikkat/zekd ¢alismalar,
cesitli oyunlarla 6grenci motivasyonu saglanabilir. Internet imkanmi olmayan égrencilere yonelik
internet imkanlarimin saglanmasi gibi éneriler sayilabilir.

Her ne kadar teknoloji ¢aginda olsak da ¢ocuklarimiza uzaktan egitiminde yararli olabilecegini
ifade eden ¢alismalar yapilabilir. Eba uygulamasi gelistirilebilir ve ulasilabilirligi daha kolay hale
gelebilir. Bu siiregler ile ilgili hem biz 6gretmenler icin hem de bu siirecte yardimlarina daha ¢ok
ihtiyag¢ duydugumuz ailelere konu ile ilgili egitimler verilebilir.

Uzaktan egitimin kontrol tarafinda etkili olan simif 6gretmenlerinin diizenli ¢alismalari ve bu
calismalarin da iist makamlar tarafindan kontrol edilmesi yapilan uzaktan egitim ¢alismalarinin
verimini artirabilir.

Velilerin boyle bir durum karsisinda nasil davranacaklarima ogrencilere nasil yardimct
olacaklarina yonelik rehberlik hizmeti. Teknik sorunlar icin proje gelistirip dezavantajli 6grencilere
tablet dagitilmali. Internet firmalar ile anlasma yapilip sadece EBA ve uzaktan egitim icin
kullanmalarina olanak taminan sifreli internet verilmeli. Ogretmenlerin dijital okuryazarliklar:
arttirilmali.

Pandemi siirecinin uzun siirmesi ve egitim-O0gretim faaliyetlerinin agik ve uzaktan egitim
uygulamalar1 ile devam ettirilmesi durumunda ilkokullarda nasil bir uzaktan egitim siireci devam
ettirilmelidir sorusuna Ogretim elemanlarinin  ve Ogretmenlerin goriisleri ortak noktalarda
birlegsmektedir. Katilimcilar genel olarak derslerin senkron yapilmasini, 6grencilerin senkron derslere
katilimlarimin iist diizeyde olmasinin saglanmasini, egitimde firsat esitligini saglamak icin gerekli
tedbirlerin alinmasini, etkinlik ve oyun temelli bir icerigin olusturulmasini, web 2.0 araglarinin etkin
kullanilmasini, teknolojik yetersizliklerin yasandigi bolgelere basili materyaller ile destek verilmesini,
EBA disinda farkli portallarinda kullanilmasin1 ve 06zel egitime gereksinim duyan bireylerin
ihtiyaglarina cevap veren bir model olusturulmasini 6nermektedirler. Bu dogrultuda katilimcilarin
gorisleri, ilgili alan yazin ve diger {ilkelerin uygulamalar1 dikkate alinarak gelistirilen ilkokullar i¢in
uzaktan egitim modeli Sekil 1°’de sunulmustur. Aragtirmacilar tarafindan gelistirilen uzaktan egitim
modeli lic modiil olarak ele alinmistir. Uzaktan egitime hazirlik, uzaktan egitim siireci ve uzaktan
egitim siireci destekleme hizmetleri olarak ii¢ ayr1 modiil tasarlanmigtir. Modelin bagarist her modiiliin
gerceklestirilme yiizdesine baglidir. Uzaktan egitimin basarili ve verimli olabilmesi i¢in siire¢ dncesi
gerekli hazirliklarin yapilmasi, siirecin planl bir sekilde yiiriitiilmesi ve siire¢ boyunca gerekli
desteklerin saglanmas1 modelin ana hatlarini olusturmaktadir.
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Tartisma, Sonuc ve Oneriler

Covid-19 pandemisi sonrasinda egitimde karsilagilan sorunlarin ¢éziimiinde uzaktan egitim
uygulamalar temel bir dgrenme kaynagi olarak karsimiza ¢iknustir. Orgiin egitimin, tamamen uzaktan
egitim yoluyla verildigi bir sistemle Tiirkiye’de ilk defa karsilagilmistir. Bu yeni sistemin altyapisinin
giiclendirilmesi, paydaslarin bu sisteme adaptasyonunun saglanmasi ve paydaslar arasinda olumlu bir
iletisim siirecinin olusturulmasi siirecin verimliligini ve basarini arttirmanin en dnemli noktalar1 olarak
gorlilmektedir. Egitim-0gretim faaliyetlerinin uygulayicis1 olan Ogretmenlerin  ve dgretim
elemanlarinin bu siireci degerlendirmesi, siirecte yasanan sorunlara ve ¢dziim Onerilerine ydnelik
goriislerinin belirlenmesi uzaktan egitim sisteminin verimliligini ve kalitesini arttirmaya yonelik
onemli bulgulart sunmaktadir.

Ogretmenler, pandemi doéneminde Tiirkiye’de uygulanan uzaktan egitim siirecini genel olarak
yeterli ve siirece en uygun ¢oziim olarak degerlendirmistir. Uzaktan egitimin en 6nemli unsurlarindan
biri olan altyapr ve erisim olanaklarmin yeterli olmadigin1 ancak bu siirecte televizyon kanallar
araciligryla uzaktan egitimde 6grencilere ulasimin kolaylastirildigini belirtmislerdir. Tiim diinyanin ve
Tiirkiye’nin hazirliksiz yakalandigir bu olaganiistii durum karsisinda egitimin kesintiye ugramamasi
icin ¢evrimi¢i platformlar ve TV araciligiyla uzaktan egitim faaliyetlerine devam edilmistir.
Tiirkiye’de MEB, pandemi siirecinde ¢ok hizli bir sekilde tedbirler almustir. Ozer (2020), Tiirkiye’de
Covid-19 salgimi siirecinde Milli Egitim Bakanligi tarafindan atilan politika adimlari baslikli
caligmasinda MEB’in egitimi siirdiirmek ve pandeminin olumsuz etkileriyle bag etmek icin tiim
potansiyelini kullandigim1 belirtmistir. Can (2020), MEB’in geg¢mise dayanan agik &gretim
uygulamalar1 ve EBA alt yapisi sayesinde bu kriz donemini gegici bir siire i¢in tamamlayabilecegini
belirtmistir. Ogretmenler, bu siirecte egitim paydaslar1 arasinda iyi bir iletisim ve is birliginin
kurulmasmin gerekliligine ancak bu sayede uzaktan egitimin daha verimli olabilecegini
belirtmiglerdir. Chang ve Satako (2020) okullarin kapanmasi ile 6grenme siirekliligini saglamak i¢in
hiikiimetlere, Ogretmenlere, Ogrencilere ve ebeveynlere esi goriilmemis zor sorumluluklarin
yiiklenildigini belirtmislerdir. Salman (2020), velilerin bu siirecteki deneyimlerini sosyo-ekonomik
durumlarinin, ¢alisip ¢aligmadiklarinin ve dijital okuryazarliklarmin sekillendirdigini belirtmistir.
Ogretmenler, uzaktan egitim ile egitimde siirekliligin saglandigim1 ancak sosyoekonomik
farkliliklardan ve bolgesel farkliliklardan kaynakli egitimde firsat esitsizliginin de arttigim
belirtmisleridir. Ogrencileri internet ortamina tasimak egitim sistemindeki derin esitsizlikleri agikca
ortaya koymaktadir (Anderson, 2020). Ailelerin dijital okuryazarlik seviyelerinin, uzaktan egitimde
cocuklar icin yeterli zamanlarimin olup olmamasinin, sosyo-ekonomik diizeylerinin, evlerinde ki
teknolojik imké&nlariin egitimde esitsizlige neden olabilecegi soylenebilir.

Uzaktan egitim siirecinde yasanan sorunlar ve ¢oziim Onerilerine yonelik 6gretmen goriisleri
altyapr ve erigim, paydaglar ve egitim-0gretim siiregleri olmak {izere ii¢ kategoride toplanmistir.
Ogretmenler, altyap1 ve erisim kategorisinde en biiyiik sorun olarak internet erisimi ve sosyo-
ekonomik farkliliklardan dogan teknolojik imkanlarin yetersiz oldugunu belirtmislerdir. Ayrica
altyapiin yeterli olmadigini bu nedenle EBA’ya erisimde ve EBA iizerinden yapilan canli derslerde
baglant1 sorunlarinin oldugunu belirtmislerdir. Bu sorunlara ¢6ziim olarak her 6grenciye egitim amagl
kullanmak iizere {icretsiz ve sinirsiz internet erisiminin saglanmasini, giiglii bir alt yap1 ve EBA’nin
gelistirilmesini, gerekli kaynaklarin bulunarak egitimde firsat esitligini saglayabilmek adina ihtiyaci
olan &grencilere teknolojik imkanlarm sunulmasini, uzaktan egitim siirecinde yapilan c¢aligmalarin
takip edilmesi i¢inde kontrol mekanizmalarinin kurulmasini 6nermektedirler. Can (2020) yapmis
oldugu calismada 6grencilerin internet altyapisinin yetersizligi, internet paketlerinin yeterli olmamasi,
bilgisayar, tablet vb. teknolojik donanimlara sahip olmamalar1 nedenlerinden uzaktan egitime
katilmakta sorunlar yasadiklarini belirlemistir. Telli Yamamoto ve Altun (2020), evlerine gonderilen
Ogrencilerin internet baglantis1 imkan1 ve tablet veya bilgisayar sahibi olmamasi durumunda ¢evrimigi
egitimleri takip etmelerinin zor olacagini belirtmiglerdir. Uzaktan egitimin uygulandigi bu donemde
hanelerde bireylerin sahip oldugu teknolojik imkanlar ¢ok onem kazanmustir. Tiirkiye Istatistik
Kurumu (TUIK) tarafindan paylasilan hane halki bilisim teknolojileri kullanim arastirmasi 2020
verilerine gdre internet erisim imkani olan hane orani %90.7°dir. Internete erisimi en yiiksek orana
%96.4 ile Istanbul, en diisiik orana %81.3 ile Bat1 Karadeniz bolgesi sahiptir. internet erisimine bir
diger agidan bakmak gerekirse, Tiirkiye.2de ki hanelerin %49,1°i ADSL, kablolu internet, fiber vb.
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sabit genis bant baglantisiyla, %86,9’u ise mobil genig bant baglantisiyla internete erigim
saglamaktadir (TUIK, 2020). Bu durumda Tiirkiye genelinde ve bolgesel olarak internet erisimi
olmayan azimsanmayacak sayida hane bulunmaktadir. Erisimi olan hanelerinde biiyilk ¢cogunlugu
mobil aglar iizerinden internete erisim saglamaktadir. Ozellikle mobil aglar {izerinden canli ders
baglantilarinin yapilmasinin zor ve yayin kalitesinin diisiik olacagi bu nedenle baglanti kopmalarinin
cok olacag sdylenebilir. Ayrica mobil aglar ile erisim saglayan &grencilerin internet paketlerinin,
MEB tarafindan saglanan iicretsiz 8§ GB internete ragmen, yeterli olmayacagi sdylenebilir. Burada
sorgulanmasi gereken bir diger konu ise internet erisiminin olmasinin uzaktan egitime katilim igin tek
basina yeterli olmayacagidir. Bu yiizden hanelerde bilisim teknolojileri bulunma oranina da bakmak
onemlidir. Tirkiye’de masaiistii bilgisayar bulunan hane orani oldukca diisikk (%17,6); tasmabilir
bilgisayar bulunan hane orami (%37,9); tablet bulunan hane orani %26,7; cep telefonu bulunan
hanelerin orani ise %98,7’dir (Arik, 2020a). Yilmaz, Mutlu, Giiner, Doganay ve Yilmaz’in (2020),
Tiirkiye’nin 7 cografi bolgesinden 3675 6grenci velisi ile yapmis olduklar1 ¢alismaya gore velilerin
%50,98’1 cocuklarmin uzaktan egitim hizmetlerinden yeterli bir sekilde yararlanabilecegi
bilgisayarinin olmadigini ya da kismen oldugunu, %49,02’si ise oldugunu; velilerin %39,50’si internet
baglantisin1 “hem cep telefonu hem de modem baglantisiyla”, %33,53’1 “modem baglantisiyla”,
%23,68°’1 “cep telefonuyla” sagladigimi ve 93,29’u ise internet baglantilarnin olmadigim
belirtmiglerdir. Bu verilere gore hanelerde agirlikli olarak uzaktan egitime erisim icin cep telefonu ve
TV bulundugu soylenebilir. Ayrica bir hanede birden fazla okuyan 6grencinin, egitimci anne-babanin
veya teknolojik cihazlar1 es zamanl kullanmasi gereken bireylerin bulunmasi gibi durumlar géz 6niine
alimdiginda ayni1 hanede birden fazla bilgisayar, tablet ve cep telefonu vb. cihazlara ihtiya¢ duyulabilir.
Bu durumda Tiirkiye genelinde &grencilerin 6zellikle TV iizerinden yapilan egitim yayinlarina
erigebilecegi, bunun digindaki uzaktan egitim faaliyetlerine erisimlerinin kisitli ve zor oldugu
sOylenebilir. TV destekli uzaktan egitim faaliyetlerinin agirlikli olarak tercih edilmesi Tirkiye’de
internet alt yapisinin ve hanelerdeki teknolojik imkanlarin giliglendirilmesi gerektigine isaret
etmektedir. TV destekli uzaktan egitim faaliyetlerinin iyilestirilmesinin, her sinif diizeyi i¢in bir kanal
acilmasinin, sadece temel derslerin degil beden egitimi, gorsel sanatlar ve miizik gibi derslerinde TV
tizerinden uzaktan egitim kosullarina uygun sekilde verilmesinin internet erisimi olmayan bolgelerde
ki 6grenciler i¢in biiyiikk 6nem tagidig1 sdylenebilir.

Ogretmenler, uzaktan egitim paydaslar1 kategorisinde dzellikle dgretmen, 6grenci ve velilerin
teknoloji kullanim yeterliginin diisiik oldugunu, veliler ve dgrenciler ile iletisim kurmakta sorunlar
yasandigini bu nedenle velilerle isbirligini saglamada yetersiz kalindigin1 ve 6grencilerin uzaktan
egitime katilim gostermedigini, ilgi ve motivasyonlarmin diisiik oldugunu belirtmislerdir. Bu sorunlara
¢oziim olarak Oncelikle teknoloji kullanim yeterliklerini arttirmak i¢in 6gretmen ve velilere egitimler
verilmesini, velilere uzaktan egitim siirecinde evde egitim devam ederken neler yapmalar1 gerektigi,
Ogrencilere nasil yardimci olabilecekleri, 6gretmenle isbirligini saglamalari, siiregte yasanabilecek
zorluklarla nasil miicadele edebilecekleri vb. konularda egitim hizmetlerinin saglanmasini ve
Ogrencilerin uzaktan egitim siirecine aktif katilimlarinin saglanabilmesi i¢in canli derslere katilimin
belli oranda zorunlu tutulmasini dnermektedirler. Chang ve Satako (2020), pandemi ddneminin,
Ogretmen egitimlerinin yiiriitilememesi, uzaktan egitimin ebeveynlere agir bir yiik getirmesi ve
cocuklarin sosyal etkilesimini azaltarak sosyal izolasyona neden olabilecegini belirtmislerdir. Pandemi
doneminde uzaktan egitim uygulamalar1 tiim paydaslar1 elestirel diisinmeye, problem ¢dézmeye,
yaratici olmaya, iletisim kurmaya, isbirligi yapmaya ve aktif olmaya zorlamaktadir (Anderson, 2020).
Bu durumda, uzaktan egitim siirecinin verimli olabilmesi i¢in altyap1 ve erisim imkanlarinin saglanmig
olmasinin tek bagina yeterli olmayacag1 ve en biiylik sorumlulugun paydaslara diistiigii soylenebilir.
Ogretmenlerin, ebeveynlerin ve Ogrencilerin siirece aktif katilimi, is birligi saglamasi ve yeterli
teknolojik bilgiye sahip olmalar1 en dnemli faktorlerden biridir. Arik’a (2020b) gore, MEB tarafindan
alman tiim tedbirlere ve sunulan imkanlara karsin i¢cinde bulundugu kosullar nedeniyle uzaktan
egitime erisemeyen, erisme imkani olsa bile yine i¢inde bulundugu kosullar nedeniyle uzaktan egitim
siirecini verimli gegiremeyen Ogrenciler olabilir. Siire¢te veya silire¢ sonrasinda yasanabilecek
sorunlarin dniine gecilebilmesi adina 6grencilerin izlenmesi, durumlarinin degerlendirilmesi ve gerekli
tedbirlerin alinabilmesi i¢in 6gretmen-veli isbirliginin ¢ok 6dnemli oldugu sdylenebilir. Yilmaz, Mutlu,
Giiner, Doganay ve Yilmaz (2020), yillar boyunca yiiz yiize egitim yapmis olan ve teknolojik altyapisi
ve donanimmi yeterli diizeyde olmayan ogretmenler basta olmak ilizere ¢ogu Ogretmenin siirece
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hazirliksiz yakalandigini ve uzaktan egitim siirecinde ¢ok stres yasadiklarini, uzaktan egitimde
kullanilabilecek farkli arag, gere¢ ve uygulamalarin kullamiminda yasadiklari sorunlarin iistiine
ogrencilerin yasadiklar1 teknolojik sorunlar eklendiginde Ogretmenlerin, Ogrencilerin katilim ve
motivasyonunu saglamak konusunda sorunlar yasadiklarini belirtmislerdir. Benzer sekilde Anderson
(2020) ise ebeveynlerin ¢ocuklarin uzaktan egitim siirecine katilimlarina yardimci olabilmek igin
gerekli dijital okuryazarlik seviyesine sahip olmadiklarini ya da evde egitim igin yeterli zamanlarimin
olmadigimi belirtmistir. Ozellikle calisan ebeveynlerin cocuklarmin siirecte veli desteginden yoksun
kaldig1 sOylenebilir. MEB tarafindan velilere ve 6grencilere yonelik siirecte yasanabilecek sorunlara
destek amaciyla ¢agrt merkezleri kurulmus ve TRT EBA kanallarinda “Bizden” isimli veli kusag
programi yaymlamistir. Yilmaz vd. (2020), velilerin biiyiik bir kismimin Milli Egitim Bakanliginin
pandemi doneminde g¢ocuklara sundugu rehberlik hizmetleri ile veli rehberlik ve bilgilendirme
hizmetlerinden haberdar olmadiklarin1 belirtmislerdir. Bu bakimindan paydaslarin teknopedagojik
acidan egitimler almasi, agik ve uzaktan egitim siirecinde yasanabilecek psikolojik sorunlarda
desteklenmeleri, Ogrencilerin canli derslere aktif katilimlarinin saglanabilmesi i¢in gerekli
igbirliklerinin saglanmasi konularinda calismalarin titizlikle ve oncelikle yapilmasi biiylik 6nem arz
etmektedir.

Ogretmenler, egitim-6gretim siiregleri boyutunda 6zellikle dlgme-degerlendirme ve ortam
kaynakli sorunlarin yasandigini; uzaktan egitim ile yapilan derslerde geri doniitiin ve etkilesimin
saglanamadigini; ders siirelerinin yetersiz oldugunu ve ders saatlerinin simf diizeylerine uygun
olmadigimi; ayrica igerigin yeterli olmadigim ve TV araciligiyla yapilan derslerin anlatim hizinin
Ogrencilerin seviyelerine uygun olmadigini1 belirtmislerdir. Bu sorunlara ¢6ziim olarak derslerin
seyreltilmis simiflar ile canli yapilmasini, ilgi ¢ekici, eglenceli ve zengin bir icerik ile oyun temelli
Ogretim yapilmasini, ders saat ve siirelerinin tekrar planlanmasini, giinliik bir ders saati yerine daha
fazla dersin programda yer almasini, 6lgme degerlendirmenin uzaktan egitime uygun bir sekilde
yapilmasini ve velilerin evde ogrenciler i¢in uygun ders ortamlarini hazirlamalarin1 6nermektedirler.
Can (2020), TV ile yiiritilen uzaktan egitim siirecinde geribildirim ve 6lgme-degerlendirme gibi
alanlarda yetersizlikler oldugunu vurgulamistir. MEB, pandemi donemi uzaktan egitim siirecinde
Ogrencilerin birinci donemde aldiklar1 notlarin gecerli olacag1 ve dgrencilerin not ortalamalarinin kag
olursa olsun iist sinifa gececekleri kararini almistir. Bu kararin, 6grencilerin derslere katilimlarinin ve
ilgilerinin diigmesine neden oldugu sdylenebilir. Bu nedenle uzaktan egitimin 6énemli bir bileseni olan
etkili ve dogru olgme-degerlendirmenin yapilmasina dikkat edilmelidir. Yilmaz vd. (2020), yapmis
olduklari ¢alismada velilerin bir kisminin, EBA canli ders uygulamasinin yapildig: saatlerden memnun
kalmadiklarin1 ve c¢ocuklarina rahatsiz edilmeyecegi bir c¢alisma ortami saglayamadiklarim
belirtmislerdir. Ozellikle TRT EBA kanallar1 ile sunulan derslerin sayilarinmn arttirilmasi ve ders
programlarinin evde egitime uygun saatlere gore planlanmasi saglanabilir. Ayrica uzaktan egitime
uygun bir sekilde egitim programlarmin giincellenmesi ve igeriklerin zenginlestirilerek siirece uygun
hale getirilmesi gerekmektedir.

Pandemi siirecinin bir siire daha devam etmesi ve okullarinda bu durumdan etkilenmeye
devam edecegi ongoriilmektedir. Salgina tiim diinya iilkeleri gibi Tiirkiye’de hazirliksiz yakalanmig
fakat aldigi hizli tedbirler ile egitimde siirekliligi saglamaya caligmistir. Salginin devam etmesi,
egitim-6gretim faaliyetlerinin agik ve uzaktan egitim uygulamalari ile saglanmasi durumuna yonelik
bir model olusturulmasi 6nemli goriilmektedir. Tiim diinyay1 etkileyen salgin sonrasinda iilkeler
imkanlart dogrultusunda tedbirler almis ve teknolojik imkanlarla TV, radyo, dijital platformlar
kullanarak senkron — asenkron bigimde uzaktan egitim araciligiyla egitimin siirekliligini saglamaya
calismislardir. Ayrica farkli tedbirler alan {ilkelere de ornekler verilebilir. Sili ve Portekiz, evde
internet erigimi imkani bulunmayan bolgelerdeki 6grencilere yonelik basili materyaller hazirlayarak
ogrencilere diizenli olarak ulastirmaya c¢alismistir. Cin ve Fransa, internete veya bilgisayara erigimi
olmayan 6grencilere internet paketleri ve cihaz temini saglamaya g¢alismistir (Chang ve Satako, 2020).
UNESCO tiim iilkelere uzaktan egitimin basarili olabilmesi i¢in bazi dnerilerde bulunmustur. Pandemi
donemi uzaktan egitimde herkes i¢in daha kaliteli ve esit bir egitim firsatinin saglanabilmesi igin
teknolojik, icerik, pedagojik ve izleme-degerlendirme yoniinden hazirliklar yapmalarimi énermektedir.
Teknolojik hazirlik, 6grencilerin evden uzaktan 6grenme imkanlarini saglayacak internet baglantisi,
radyo, TV ve dijjital araglara erisiminin saglanmasi; igerik hazirligi ¢evrimigi platformalar, TV vb.
araglarla sunulabilen, evde 6grenme i¢in kullanilabilecek ulusal miifredatla uyumlu, basili 6gretme ve
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O0grenme materyallerine erisimin saglanmasi; pedagojik hazirlik, 6gretmenlerin ve ebeveynlerin
teknoloji kullamim yeterliklerinin arttirilmasina yonelik caligmalarin  yapilmasini; izleme ve
degerlendirme hazirligi ise uzaktan 6grenmeye erisimin, 6grenme siirecinin ve dgrenme ¢iktilarinin
degerlendirilmesi calismalarii kapsamaktadir (UNESCO, 2020b). Bu baglamda olusturulan uzaktan
egitim modelinde ilk modiil ¢ok dnemli goriilmektedir. Uzaktan egitime hazirlik modiiliinde egitimde
firsat esitligini saglayabilmek, uzaktan egitimin verimliligini arttirabilmek ve tiim egitim paydaslarina
destek olmak ve onlart siirece hazirlamak amaglanmaktadir. Teknolojik hazirlik boyutunda tiim
ogrencilerin uzaktan egitime erisim saglayabilmeleri i¢in altyapinin gii¢lendirilmesi ve 6grencilere
teknolojik imkanlarin saglanmasi onerilmektedir. Egitsel hazirlik boyutunda, uzaktan egitime uygun
bir egitim programi diizenlenmesi yapilmasi, uzaktan egitimde kullanilacak O6gretim ydntem ve
tekniklerinin, 6lgme degerlendirme yaklagimlarimin ve dijital-basili materyallerin belirlenmesi ve
gelistirilmesi Onerilmektedir. Teknopedagojik hazirlik boyutunda ise 6gretmen ve velilere yonelik
egitimlerin verilmesi, onlarin teknoloji kullanim yeterliliklerinin arttirilmasi ve pedagojik acidan evde
egitime hazirlanmalarinin saglanmasi 6nerilmektedir. Bu hazirliklarinin yapilabilme yiizdesi uzaktan
egitim siirecini dogrudan etkileyecektir. ikinci modiilde uzaktan egitim siirecinin senkron ve asenkron
olarak yiiriitiilmesi 6nerilmektedir. Ancak imkanlar dogrultusunda miimkiin oldugunca dgrencilerin
derslere senkron katilimlarinin saglanmasi bunun i¢in senkron derslerin seyreltilmis smiflar ile
yapilmast ve Ogretmen ile Ogrenciler arasinda etkilesimin arttirilmasi, aninda geribildirimlerin
verilmesi, oyun ve etkinlik temelli bir ders isleyisinin yapilmasi onerilmektedir. Asenkron uzaktan
egitimde TV, radyo, canli ders kayitlar1 ve EBA, Morpa, Okulistik vb. dijital platformlarin
kullanilmas1 onerilmektedir. Ozellikle TV kanallar1 ile sunulan uzaktan egitim altyap: ve erisim
sorunu olan bolgelerde yasayan oOgrenciler igin biiylik 6nem tagimaktadir. Bu nedenle ilkokul
kademesi ic¢in tek bir kanal degil her simif i¢in bir kanal agilmasi Onerilmektedir. Bu kanallar
araciligryla temel derslerin yaninda sanatsal ve sportif faaliyetlerin, resim, miizik ve beden egitimi gibi
derslerinde yiiriitiilmesi, bu dersler ile 6grencilerin biligsel becerilerinin yaninda duyugsal ve psiko-
motor becerilerinin de gelisimine katki saglanmasi 6nerilmektedir. Asenkron ders anlatimlarinda isaret
dilinin kullanilmasi, altyazilarin olmasi, gorsellerin seslendirilmesi gibi hususlar dikkate alinarak 6zel
gereksinim duyan dgrencilere uygun olmasina dikkat edilmelidir. Ugiincii modiilde yer alan uzaktan
egitim siirecini destekleme hizmetleri, egitim paydaslarinin kendilerini yalniz hissetmemelerini ve her
zaman destek bulabileceklerini diisiinmelerine yardimeci olacaktir. Bu nedenle ii¢ farkli forum
olusturulmas1 ve bu forumlar araciligiyla paydaslar arasinda etkilesim ve iletisimin arttirilmasi; dijital
veya basili materyaller ile rehberlik faaliyetlerinin siire¢ boyunca devam etmesi, 6gretmen ve velilere
sireg icinde bilgilendirme ve destek egitimlerinin siirdliriilmesi ve uzaktan egitime erisemeyen
Ogrencilere basili materyallerin ulastirilmasi; bolgesel kontrol ve teknik destek mekanizmalarinin
kurulmast ve bu mekanizmalar araciligryla 6grencilerin uzaktan egitime erisimlerinin diizenli takip
edilmesi ve bir ¢agri hatt1 agilmas1 6nerilmektedir.

Sonug olarak pandemi déneminde egitim stirekliligini saglamak i¢in agik ve uzaktan egitim
uygulamalar1 en 6nemli aragtir. Bu nedenle uzaktan egitimin verimliligini saglayabilmek ve siire¢
icinde yasanabilecek sorunlara acil ¢oziimler iiretebilmek tiim iilkelerin baslica hedeflerindendir.
Tirkiye de bu hedef dogrultusunda MEB ve diger bakanliklar igbirligiyle c¢aligsmalarini
siirdiirmektedir. Zorlu bir siiregten gecerken, bu siireci dogru ve etkili yonetebilmek adina bir yol
haritasinin ¢izilmesi ve bu dogrultuda egitimde firsat esitligini temel ilke olarak benimseyip egitim
faaliyetlerinin siirdiiriilmesini saglamak gerekmektedir. Bu ¢alismada uzaktan egitimin uygulayicilari
olan 6gretmenler ile alan uzmani 6gretim elemanlarimin gorisleri, ilgili alan yazin ve diger tilkelerin
yaptig1 uygulamalar incelenerek olusturulan uzaktan egitim modelinin bir yol haritas1 olabilecegi
distiniilmektedir.

Oneriler

e Ulkeler, dgrencisi bulunan tiim hanelerin bilisim teknolojileri kullanim ve sahip olma
durumlarini arastirtlmali ve bu dogrultuda gerekli destekleri saglamalidir.

e Uzaktan egitim siirecine egitimin tiim paydaslarinin aktif katilimi saglanmali ve {iilkeler
paydaslara gerekli rehberlik hizmetlerini siirekli saglamalidir.

e Ulkeler ulusal diizeyde 6gretim programlarini uzaktan egitime uygun olacak sekilde
giincellenmelidir.
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e Egitimde firsat esitligini saglamak i¢in proje ¢alismalarinin yiiriitiilmesi ve desteklenmesi
gerekmektedir.

e Ogrencilere zengin ve interaktif icerikli dijital platformalar sunulmali ve bu platformalar
her egitim kademesine 6zel olmalidir.
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Abstract

Anahtar Kelimeler

The main purpose of this research is to determine the entrepreneurship
competencies of school principals according to the opinions of school
principals working in public schools. In the study conducted with
phenomenology design, which is one of the qualitative research designs,
interviews consisting of semi-structured questions were conducted with a
total of twenty-five school principals working in the Anatolian side of
Istanbul and various education levels. The data obtained in line with the
perceptions, experiences, and interpretations of school principals during the
interview process were coded using the content analysis technique and
brought together under categories and themes within the framework of
research questions. Considering the findings obtained, the entrepreneurship
competencies of school principals are observed to be concentrated on; (1) the
competencies of taking risks, obtaining results and benefits, taking initiative
responsibility, not having failure anxiety, and being an observer under the
sub-theme of individual competencies. However, (2) in the sub-theme of
organizational competencies, they were observed to be concentrated on the
competencies of planning and evaluating opportunities, catching
opportunities and innovations, sensitivity to realistic and applicable ideas,
supporting the diversity of ideas, and openness to ideas. Again, (3) in the sub-
theme of relational competencies, they were observed to be concentrated on
the competencies of activating stakeholders and environmental opportunities,
benefiting from stakeholder power, persuading, and effective communication
and interaction. Finally, (4) in the sub-theme of commitment-self-confidence,
they were observed to be concentrated on the competencies of perseverance
and persistence. Within the framework of the findings, it is important to
consider entrepreneurship competencies in the structuring processes of school
leadership to make school management processes more effective.
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Introduction

Entrepreneurship is an entrepreneurial individual action that includes the creation of new
economic activities or the introduction of new values by discovering new products, processes, and
markets, and therefore, it is a phenomenon related to the entrepreneurial individual activity (Blundel
and Lockett, 2011). However, the concept of competence refers to the experience, abilities, and
characteristics suitable for any profession or activity (Cambridge Dictionary, 2021). Entrepreneurial
competence, on the other hand, includes creating something valuable by devoting the necessary effort
and assuming responsibility in the individual’s existence (Hisrich and Peters, 2002), and starting an
attempt to obtain social and developmental benefits from an idea (Olagunju, 2004). Moreover,
entrepreneurial competence embodies self-confidence, courage, perseverance, passion, desire to get
results, the ability to be visionary and recognize opportunities (Salgado-Banda, 2007) in the individual
world. The field of competence also includes a range of capacities, skills, and abilities, such as the
capacity to innovate and be creative, diversify the business, the capacity to identify and exploit new
business opportunities, project management skills, the ability and willingness to take risks, the ability
to organize the resources needed to meet opportunities, and the ability to form diverse networks
(Sousa, 2018).

Nevertheless, Dess and Lumpkin (2005) claimed that there are five dimensions of
entrepreneurial orientation. These are autonomy that enables to act independently, the innovation that
aims to develop new products and services, proactivity that aims to seize opportunities by anticipating
future demands, risk-taking that includes taking action without knowing the consequences, and
competitive and combatant assertiveness attributed to intense effort to leave competitors behind. Frank
(2007), on the other hand, examined the entrepreneurial elements in three dimensions and these
dimensions are (1) values, attitudes and approaches such as opportunity seeking, taking initiative,
strong sense of autonomy, intuitive decision making with limited information, network capacity,
strategic thinking ability, negotiation capacity, persuasive capacity, success orientation, and
willingness to take risks, (2) general competencies such as generating and evaluating an idea, seeing
problems as opportunities, identifying key people who will be affected in any development, assessing
business development needs, knowing where to look for answers, emotional self-awareness and
control of emotions, and seeing oneself and business through the eyes of stakeholders, and (3)
business-related competencies such as business plan development, business growth planning, setting
standards and performance criteria, product development, market analyses and detecting gaps,
developing sales strategies, learning from competition, choosing financial strategies, and professional
service management.

While Knigth (2001) states that the key element of the entrepreneurial atmosphere is risk-
taking, Kirzner (1997) characterized entrepreneurial activity as “entrepreneurial vigilance”, which
includes seeing unseen opportunities. In this context, entrepreneurship can be seen as a process in
which new services and products are created, individuals change through decisions, and opportunities
are discovered, evaluated, and used by taking risks in various business environments (Shane and
Venkataraman, 2000). On the other hand, in their literature review, Kerr, Kerr, and Xu (2017) found
that research on the characteristics of entrepreneurs mostly focused on features such as risk-taking
attitude, need for success, locus of control, self-efficacy, proactivity, innovativeness, tolerance for
uncertainty, and need for autonomy.

Behave (1994), on the other hand, emphasized the distinction between intrinsic and extrinsic
motivations for entrepreneurs’ use of opportunities. In extrinsic motivation, the entrepreneurial
individual has the desire to create a new job and filters the opportunities that will provide this success,
while in the intrinsic motivation, the entrepreneurial individual aims an internal expectation that aims
to meet the needs and solve the problems, not an external expectation based on creating a new job.

Moreover, Azim and Kahtani (2015) state that entrepreneurial individuals have various skills
such as communication, organization, leadership, decision making, recognizing opportunities,
networking, time management, and stress management while Cooney (2012), on the other hand, states
that they have various skills such as internal discipline, risk-taking ability, innovation, change
orientation, and determination. These skills contribute to the infrastructure that supports the
entrepreneurial competencies of managers in organizational terms. At the same time, they constitute
the driving force of change and innovation based on initiatives (Fernald, Solomon, and Tarabishy,
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2005). The adoption of these skills by school principals is important in terms of increasing the
entrepreneurial capacity of their schools. For example, according to Kirkley (2017), entrepreneurial
school leaders are individuals who are brave, ambitious, take initiative, and feel energy and
enthusiasm. Transferring these qualities to learning environments and fields also contributes to
sustainability based on entrepreneurship and production for schools. At the same time, the leadership
environment with entrepreneurial competencies creates the awareness of seeing and catching the
opportunities, which are created by complex situations, before anyone else and overcoming existing
limitations (Xu, 2020).

According to Sajkiewicz and Pashiardis (2020), in terms of education, school leaders inspire
organizational change and innovation through decision-making and demonstrate their entrepreneurial
roles by trying new methods. In this way, the school leader, acting with their entrepreneurial roles, can
generate incomes and funds that will provide resources for the school with their innovative and
creative actions and can evaluate this resource in terms of pedagogical purposes. For this reason, the
school leader displaying entrepreneurial competencies by leaving their comfort zone and taking risks,
and turning to the unknown and full of opportunities can differentiate this school leader from other
leaders (Sharma and Dave, 2011).

In this direction, school leaders’ leadership equipped with entrepreneurial competencies
enables these leaders to see opportunities before others and handle these opportunities in a creative and
innovative framework (Sajkiewicz and Pashiardis, 2020). For example, as Pashiardis and Baker (1992)
determined in their experimental research, problems that arise in schools can be turned into an
opportunity by the school leader. However, to develop the entrepreneurial competencies of the staff,
these leaders can offer their schools a flexible environment that is believed to create a learning
experience for them and their staff by tolerating the various entrepreneurial mistakes and failures of
the staff (Sajkiewicz and Pashiardis, 2020).

In the entrepreneurship literature, researchers are studying the school principal’s view of
entrepreneurship (Yemini, Addi-Raccah, and Katarivas, 2014), the understanding of entrepreneurship
in school management (Blake, 2008), the role of the school principal in entrepreneurship education
(Minna, Elena, and Timo, 2018), and the school principal’s application of entrepreneurial
characteristics in good school governance (Syam, Akib, Patonangi, and Guntur, 2018) and only one
study has been determined that tries to reveal the entrepreneurial competencies of school principals. In
this research conducted by Mas and Suking (2020), “entrepreneurial competencies of school principals
in ensuring the development of income-generating production units” were revealed in the Indonesian
sample and at the level of vocational high schools. The results obtained in the research reveal that
entrepreneurship competencies of school principals are (1) potential creativity, (2) instinctive
entrepreneurship, (3) work motivation, (4) solution orientation and hard work. The research of Mas
and Suking (2020) focuses more on ensuring school development in the economic context and leaves
out other competence areas (individual, organizational, relational, etc.) and other educational levels of
entrepreneurial school leadership. For this reason, revealing all dimensions of the entrepreneurial
competencies of school principals is important in terms of the development of educational institutions,
the selection and training of school leaders, the creation of new values in schools, and the provision of
innovation. In this direction, the main purpose that guides this study is to reveal the entrepreneurial
competencies of school principals according to the opinions of school principals working in public
schools and various education levels.

Method

Research Design and Research Model

Qualitative research focuses on understanding the actions or behaviors of participants in a
particular social context (Morrow and Smith, 2000). The choice of a qualitative research design
reflects a certain worldview to the research process, and this view affects the sample selection, data
collection and analysis throughout the research, and the approach to all research processes such as
validity, reliability, and ethics (Merriam, 2018).

In the research, phenomenology design was used to reveal the experiences, perceptions, and
interpretations of school principals about entrepreneurship competencies. Phenomenological research
is a qualitative research design that is used to reveal individuals’ lived experiences and perceptions
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about certain phenomena. It provides the uncovering and discovery of the common meanings inherent
in the experiences and perceptions of individuals and allows the researcher to define and interpret the
essence of these experiences and phenomena (Jasper, 1994; Rose, Beeby, and Parker, 1995; Creswell
2013).

Study Group

The sampling methods used in qualitative research are generally non-probability (Lopez and
Whitehead, 2013). For this purpose, the purposive sampling method, which is one of the non-
probability sampling methods, was used in the qualitative dimension of the research. In the purposive
sampling method, the participants in the study group were determined according to pre-selected
criteria depending on the research question (Lopez and Whitehead, 2013; Neuman, 2014), and the
researchers selected the participants according to the typical qualifications they sought and their
judgments and decisions that the participants had certain characteristics (Cohen, Manion, and
Morrison, 2007).

There are various types of sampling under the umbrella of the purposive sampling method.
These are; (1) quota sampling and (2) maximum variation sampling (Lopez and Whitehead, 2013;
Neuman, 2014). In this direction, the maximum variation sampling method, which is one of the
purposive sampling methods, was used to determine the study group. This method aims to ensure the
diversity of the participants who are parties to the research topic and problem in small sample groups
so that it is revealed whether there are common facts and interpretations shared among the diverse
participants (Yildirim and Simsek, 2018). For this purpose, participants (school principals) who work
in different school types and have different managerial experience periods were determined in the
research, and the researcher tried to ensure this diversity. In this direction, interviews were conducted
with a total of 25 school principals working in different school types in the Anatolian Side of Istanbul,
due to the convenience of the researcher in terms of cost and accessibility. The demographic
information of the 25 school principals that constitute the study group are given in Table 1:

Table 1. Participant (Study Group) Demographic Information

Participant . Year_s of
Code Gender  Educational Status School Type Exper_len_ce
as a Principal
P1 Male  Postgraduate Secondary School 21
P2 Male  Postgraduate Anatolian High School 12
P3 Male  Bachelor’s Degree ~ Vocational High School 13
P4 Male  Bachelor’s Degree  Secondary School 7
P5 Male  Postgraduate Secondary School 8
P6 Male  Postgraduate Primary-Secondary School 15
P7 Male  Postgraduate Primary School 14
P8 Male  Postgraduate Vocational High School 10
P9 Male  Postgraduate Secondary School 4
P10 Male  Postgraduate Secondary School 19
P11 Male  Postgraduate Secondary School 16
Special Education
P12 Male  Postgraduate Vocational School 9
P13 Male  Postgraduate Primary School 20
P14 Male  Bachelor’s Degree ~ Primary School 5
P15 Male  Postgraduate Science High School 4
P16 Male  Postgraduate Primary School 20
P17 Male  Postgraduate Anatolian High School 17
P18 Male  Postgraduate Primary School 15
P19 Male  Bachelor’s Degree  Sports High School 18
P20 Female Postgraduate Pre-school 11
P21 Female Postgraduate Secondary School 22
Islamic Divinity Students’
P22 Male  PhD High School 13
P23 Male  Postgraduate Primary-Secondary School 8
P24 Male  Postgraduate Secondary School 5
P25 Male  Postgraduate Secondary School 9
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As is seen in table 1, the demographic information of the participating school principals
constituting the study group reveals that two of the participants are female and twenty-three are male
in terms of gender variable. In terms of educational status, four of the participants hold bachelor’s
degrees, twenty of them hold postgraduate degrees, and one of them holds a Ph.D. In terms of school
type, six of them work in primary school, eight in secondary school, two in primary and secondary
school, two in Anatolian high school, two in vocational high school, one in Islamic divinity students’
high school, one in special education vocational school, one in pre-school, one in sports high school,
and one in science high school. In terms of years of experience as a principal, four of them have 0-5
years, six of them 6-10 years, seven of them 11-15 years, six of them 16-20 years, and two of them
have 21 years or more years of experience.

Data Collection Tools

The main qualitative research method used in the research to reveal the experiences and
perceptions of the participants regarding the phenomena discussed is the interview method (Fraenkel,
Wallen, and Hyun, 2011; Merriam, 2018; Yildirnm and Simsek, 2018). The interview method is a data
collection technigue in which facts and situations are tried to be understood and interpreted by using
verbal communication (Kvale, 1996). According to Merriam (2018), it is useful to conduct less
structured interviews in qualitative research, thus enabling participants to express their perceptions
with their own thoughts. According to Brinkmann (2014), when compared to structured interviews,
semi-structured interviews provide researchers or interviewees with important gaps in terms of
guestioning an important aspect or subject in the research, and the capacity of dialogues to produce
information is used more.

In the research, an interview form consisting of semi-structured questions was used to reveal
the experiences, perceptions, interpretations, and conceptualizations of school principals about
entrepreneurship competencies. In the first part of the interview form, the participant is informed about
the interview process and their written approval is obtained. In the second part, semi-structured
guestions are asked about the research topic. Some of the semi-structured questions asked to the
participants in the research are as follows:

1. What does the concept of “entrepreneurship” mean to you as a school principal?
2. Can you explain what are your personal characteristics that guide and motivate you to
launch an initiative at school?
3. On the opportunities that arise about the development of the school,
a) What distinguishes you from others in recognizing or chasing these opportunities, and
what do you pay attention to?
b) How do you use these opportunities?
¢) If you have examples, can you share them?
4. To make innovations about the school or to launch various initiatives;
a) What are the sources of motivation that stir you into something?
b) What are your corporate characteristics that inspire you?
¢) What would you do to activate the institution towards this initiative?
5. Have you ever taken the initiative or risks when launching an initiative on school-related
issues?
a) How did you manage the process?
b) What did you risk to achieve success?
¢) Does being unsuccessful make you nervous?

Data Collection

The data collection process is directly related to the sample or study group. Accordingly, data
from the sample can be collected both directly and indirectly. Direct data consists of recording or
writing of speech, as well as observable body language, behaviors, and interactions (Lopez and
Whitehead, 2013). In this context, to obtain direct data in the research, the participants were informed
about the interview process during the interview process for the study group, and the interview was
recorded electronically by obtaining written consent from the participants voluntarily. At the same
time, the interview was recorded by the researcher after committing to the participants that the
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confidentiality of the data would be ensured and ethical principles would be followed. The interviews
were conducted in the school environment (usually in the school principal’s room) in an environment
where the participant felt comfortable and safe. Interviews were recorded using two recording tools to
prevent data loss and confirm. Interviews covering semi-structured questions for the study group of 25
school principals were held between June 2020 and August 2020, and each interview lasted an average
of 40 minutes.

However, according to Field and Morse (1989), some situations should be taken into account
while conducting interviews. Avoiding outside interference (such as phone ringing), minimizing
distractions, reducing the risk of “stage fright” for interviewees, avoiding embarrassing or awkward
questions, avoiding jumping from one topic to another, expressing opinions and giving advice,
suggestions instead of listening actively, ending or summarizing the interview too soon, being too
superficial, addressing sensitive issues such as legal issues, personal issues, or emotional issues are
some of them. In this direction, while the application was carried out with the interview form
consisting of semi-structured questions in the research, elements (such as telephone, noise, heat, and
light) that may cause distractions and external interventions in the environment were determined and
brought to a suitable state for interviews. For example, necessary isolating measures were taken to
prevent ambient noise. At the same time, to reduce the risk of “stage fright” in the participants,
interviews were conducted at the time and environment where the participant felt most comfortable.
During the interview, the talking of participants were listened actively as much as possible and the
researcher did not express an opinion unless it was necessary. Also, during the interview, attention was
paid to legal or personal issues that could negatively affect the participant’s mood.

Analysis of Data

Every qualitative study requires making a series of decisions about how to analyze it
(Maxwell, 2018). In this direction, the content analysis technique was used to analyze the data
collected in the study. In content analysis, the data obtained from the cases discussed are subjected to a
deeper process, and concepts and facts that can explain the data are reached. The data obtained are
organized by conceptualizing or coding, and then these concepts are brought together under various
categories and themes by considering common points. Qualitative data analysis consists of 4 stages:
(1) coding the data, (2) finding the categories and themes, (3) organizing the codes, categories, and
themes, (4) defining and interpreting the findings (Y1ildirim and Simsek, 2018).

In qualitative studies, the coding process includes gathering and labeling the textual or visual
data obtained in the research under small categories of information, categories, or themes, on the other
hand, contain extensive funds of knowledge in which codes are brought together and labeled to gain a
common idea. The interpretation of findings and data includes abstractions for broader meanings of
data beyond codes and themes (Creswell, 2013).

According to Merriam (2018), data analysis in qualitative research should be carried out
together with the data collection process. Thus, together with the analysis of the data obtained from the
first interviews, it provides the opportunity to make changes regarding the observation and interview
process within the framework of the research problem and questions. In the research, the data
collection process and the data analysis process were handled together, and in line with the analysis of
the data obtained, the data collection and interview process were managed more efficiently within the
framework of the research questions.

In the research, the data obtained from the interview with 25 school principals during the
analysis of the data were listened to by the researcher and transferred to the word processing program.
Then, the data transferred using the MAXQDA qualitative data analysis program were coded and the
codes obtained were brought together under categories and themes, taking into account the common
points in the context of research questions and theory. Thus, according to Creswell (2013), qualitative
researchers organize the obtained data inductively into abstract knowledge accumulations. At the same
time, participant personal information security was ensured by giving a code number (P1, P2....) to the
participants during the analysis and reporting of the data and the expression of the quotations.

However, validity and reliability practices in qualitative research are different from
guantitative researches, and they are generally addressed together in the study process (Bogdan and
Biklen, 2007). Creswell (2013) recommends that researchers in qualitative research use accepted
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validity strategies to prove the “accuracy” of their studies. In this direction, Maxwell (2018)
recommends some methodological strategies for the elimination of validity threats in qualitative
research such as (1) intensive and long-term involvement, (2) obtaining rich and detailed data, (3)
participant confirmation, (4) intervention, (5) search for inconsistent evidence and contradictory cases,
(6) diversification (gathering information from a wide variety of people and settings and a variety of
methods), (7) digitization (proving the claim that some facts, concepts, or themes are more common in
the research process), and (8) comparison.

In the current study, the interview process was carried out as deeply and in detail as possible to
increase the diversity of data, and at the same time, long-term interaction was ensured, to eliminate the
threats to validity and reliability, and to increase the credibility and transferability. To prevent
researcher bias and to ensure consistency in the coding and thematization, coding and thematization
process was carried out with a researcher who has a Ph.D. in Educational Administration during the
qualitative data analysis. In this way, the external control and confirmation of the coding and
thematization processes were ensured, and a consensus was achieved by consulting a second expert on
the points of difference. At the same time, to determine whether the data obtained adequately represent
the views of the participants, the coding and thematization made with the data transferred to the text
were submitted to the confirmation of the participants, and necessary corrections were made in line
with the feedback. Again, to reveal the prevalence and frequency of the phenomena and concepts
addressed in the data analysis process in individual experiences and interpretations, the frequency
weights of the codes, categories, and themes were specified and digitized. However, data collection
and analysis continued until the findings obtained during the data analysis process repeated themselves
and reached saturation. Again, diversity was ensured as interviews were held with school principals
representing different atmospheres and school environments.

Findings
The findings obtained in line with the interpretations and perceptions of the school principals

about the phenomenon of entrepreneurship competencies were sized in line with the sub-themes of
individual, organizational, relational, and commitment-self-confidence.

Individual Competencies

School principals expressed their views on personality structure, behavior, and motivation
categories in the sub-theme of individual competencies as seen in Table 2.

Table 2. Opinions of School Principals on the Individual Competencies Sub-Theme

Number of
Sub-Theme  Category Codes Participants
Desire to create originality 3
Versatility 1
Courage 5
Personality ~ Visionariness 5
@ Structure Observation 10
O Being open to innovation and change 6
& Self-sacrifice 3
E Enthusiasm for Research and Curiosity 6
s Risk taking 25
8 Being active and dynamic 4
2:' Behavior Ngt.actlng |r_1 a hurry 2
) Giving confidence 8
g Taking initiative/responsibility 12
) Professional satisfaction and dedication 9
< Inspiration from events or situations 4
Motivation Obta_mlr]g results/benefiting _ 17
Inspiration from success stories 1
Absence of success-failure anxiety 11
Desire to learn 1
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Personality Structure

Participating school principals expressed some personality traits that distinguish
entrepreneurial school principals from others in terms of individual competencies. These features
consist of the desire to create originality, versatility, courage, visionariness, observation, being open to
innovation and change, self-sacrifice, and enthusiasm for research and curiosity.

P6, P24, P25 school principals stated that they want to present various initiatives that are
unique and make a difference due to their personality traits, and they put forth all their capacities and
strive to reveal this originality. At the same time, they stated that revealing originality may vary
according to the needs of each school.

I like to do different things or | want to do something first, I want to present something original
to others, | usually have such an intention, when | catch a project like this, | embrace it, |
immediately try to show all my strengths about it, you know, | try to persuade the teachers on
this subject. I'm trying to persuade them and | reach my goal, so let me tell you I love
innovations. | want to have activities that have not been done in other schools, | think that |
have made my teachers adopt this, so when | look at the projects that come to me, such
original projects always come from the teachers (P6).

P15, one of the school principals, mentioned the importance of being versatile as a personality
structure. He stated that being versatile and interested in different fields provides an advantage in
school management.

School principals must think multi-dimensionally and their interests are multifaceted. Because
if you are not versatile, you will not be interested in solar power plants, you will not be
interested in wind turbines, you will not be interested in wind power plants (P15).

The school principals P7, P10, P20, P2, and P23 emphasized the importance of being
courageous as a personality structure. School principals stated that it is necessary to have the courage
to do things outside of the existing routine practices, to resist resistance and obstacles to achieve
change, and to put forward new things. At the same time, they emphasized the importance of
initiative-based courage to provide novelty and innovation to the institution.

...therefore, doing things outside the routine in the environment they are in, going out of the
routine, of course, this is not an easy thing, it is something that requires courage. You cannot
change the existing order very easily all the time, you know there is such a thing as resistance
to change, you encounter such resistances. ...my favorite thing is that the successful officer’s
file would be big, and I risk a little punishment, frankly (P21).

School principals P6, P8, P9, P20, and P21 mentioned the importance of being forward-
looking and predictable as a personality structure. They expressed their views on seeing and filling the
existing gaps, taking action by anticipating future needs, evaluating the results of the steps to be taken
and the innovations to be made, and weighing what can be experienced intuitively.

...and to be able to see the future... For example, | am thinking of renovating the schoolyard,
thinking that I will use it more often after the pandemic period in the future, and for this, | can
renew the schoolyard with whomever | contact, whether it is from our environment,
municipalities, NGOs... | took care of it by using my personal bilateral relations, | took my
word and I will do it (P20).

School principals P2, P3, P5, P10, P11, P13, P14, P15, P19, and P22 mentioned the
importance of being an observer and making observations as a personality structure. School principals
stated that they follow environmental and current developments and innovations in physical
environments, visits, or online environments and that they adapt the information and innovations
obtained as a result of this observation to the institution in terms of institutional initiative,
development, and progress, and they are inspired. At the same time, they expressed their opinion that
the existing resources, details, and environmental conditions that may lead to the initiative and
constitute a source are observed and utilized by them.
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First of all, I am a researcher, | like to travel, I follow the innovations in other schools, | am
not jealous of them, on the contrary, | take what | can take as an example, | think about how |
can reach further by looking at what they do... |1 usually establish good relationships, | love
traveling and making observations, for example, | love going to different schools, | mean, it’s
not to be jealous or envious, | appreciate my friend because when you meet different people
and see different ideas, your world of thought suddenly starts to color (P19).

School principals P3, P5, P11, P18, P20, and P P23 emphasized the importance of being open
to innovations and changes and taking pleasure in making innovations as a personality structure.
School principals stated that they do not close themselves to the factors that bring innovation and
change to the individual and the institution, that they follow these innovations and make use of these
innovations within their own institutional framework. At the same time, they expressed their opinions
about catching the innovations and changes required by the age and adding value to the institution in
terms of innovation. Also, they said that entrepreneurial individuals face the challenges posed by
changes in innovation and that they bring innovation to their institutions.

We need to be open to innovations, we shouldn't close ourselves, here | am, "Oh dear, what
will happen, are we going to teach a new trick to an old dog? There is already a system, let's
continue this system, if we bring it, we cannot tell the teachers.” | do not believe in these; I
would like to implement the innovations required by the age. (P18).

School principals P3, P4, and P9 emphasized the importance of being self-sacrificing and
making concessions as a personality structure. School principals expressed the opinion that in many
cases, they sacrifice for the success of their initiatives, compromising their families, jobs, and time.

When you are unsuccessful, one gets upset, but sacrifice is required to be successful. You
sacrifice many things, that is, you spend extra time, you make an extra effort, sometimes you
compromise your family because the school principal has to be successful, so when you are
not, the attitude of your teachers or staff towards you also changes. But when you do
successful work, you are appreciated, they say yes, this man can manage this process, but
when it is the opposite, they say there is no good management style and this process pulls you
down even more. It takes all the sacrifice to be successful. | make too many sacrifices (P9).

The school principals P14, P18, P20, P22, and P25 mentioned the importance of having
research interest, curiosity, and enthusiasm as a personality structure. By using various platforms,
school principals expressed their views on researching what is happening in the country and abroad,
what kind of progress and developments have emerged, and ensuring progress and development about
the institution, learning, and researching to solve problems. At the same time, they stated that they
strive to learn new things and adapt them to their schools with the sense of curiosity that guides them.

I research what can be done about a school, what else | can do for this school; | research and
read about all these ... what's wrong with staying with the same information? It is not “l can't

figure it out; let me leave it because I cannot solve it”. I definitely research and read that
subject (P22).

Behavior

Participating school principals expressed some behavioral characteristics that distinguish
entrepreneurial school principals from others in terms of individual competencies. These behaviors
consist of taking risks, being active and dynamic, not acting in a hurry, giving confidence, and taking
initiative and responsibility.

All of the school principals mentioned the importance of risk-taking as a behavior. School
principals stated that it is necessary to take risks to reveal new things and make a difference, that they
usually evaluate and grade the dimensions of risk when taking risks, and that they take reasonable and
logical risks. At the same time, they stated that it is important to take risks, especially in matters that
benefit students, teachers, and the school, produce, and ensure innovation and development and they
sometimes take risks in areas where the legislation leaves gaps and on non-curricular or non-
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legislative issues. However, they said that it is necessary to take risks to be successful, they also take
risks based on debt, especially in monetary matters, that school principalship is a risk-based
profession, and that it is necessary to take risks in innovation-oriented works even if the result is
negative.

| can take risks, I'm not afraid to take risks, you know, about the results, “zhis will happen, that
will happen”, I'm not someone who thinks too much about the consequences and I'm very
quick. ... for example, there is no foreign language in our curriculum, there is only a
monotonous structure in which the pre-school teacher enters and leaves the class, he teaches
the music lesson, the painting, the music, the play, the literacy preparation studies, and the
drama while the teacher is alone. | took two initiatives about this. | tried to bring the logic of
private schools to my school, for example, | believe that a foreign language can be learned at
a young age, | went out of the curriculum because | think it can be learned by hearing and
having fun. We brought an English teacher to the school. We told this to the parents. They
supported us. The parent-teacher association paid the fee of families having financial
difficulties. The English teacher attended the lessons of the children three times a week in their
free time. My other friends saw this as a risk and said that we would get in trouble, but we
resisted and we did it. By doing this, we ensured that children are raised in a many-minded
way with English on the one side and practices like chess and coding on the other and also
contributed to their cognitive development (P20).

The school principals P9, P13, P19, and P24 mentioned the importance of being active and
dynamic in behavior. School principals emphasized that entrepreneurial behavior requires activeness
and dynamism, and the importance of active participation in the process and taking roles and
responsibilities in the process. At the same time, they stated that they are constantly trying to come up
with something new and original, to innovate and produce, that they do not like stagnation, and that
they maintain their dynamic structure to ensure development even under difficult conditions.

I am a person who is open to continuous improvement, so | do a lot of work. The personnel
who work for me ask “where do you get these jobs from?” | always ask my assistant managers
for suggestions, so | don't want a stagnant person around me, | want productive people around
me. ... [ want to mobilize; I also do not like to be idle because of myself (P13).

P19 and P25 from the school principals emphasized the importance of not acting in a hurry.
School principals stated that they did not make quick decisions while taking initiatives that the
processes and dimensions related to the initiative were evaluated in detail, and that the elements of this
initiative were determined over time by acting in a planned manner. At the same time, they stated that
they expected alternatives in risk-taking initiatives and did not act in a hurry.

We do not make sudden decisions; we research while making a decision. For instance, an
arbor is going to be built; ‘where to do it, how to do it, how many people, what's the budget’,
etc. We discuss all these matters maybe for 3 months and we receive many tenders. | am not a
person who is in a hurry about these matters. But my lack of haste makes things easier for me
to meet with more people and more stakeholders (P19).

P3, P4, P5, P13, P17, P19, P20, and P24 from school principals mentioned the importance of
giving confidence as a behavior. The school principals stated that they made the teachers feel that they
were sincere in their attempts, that they tried to convince the teachers by informing them about the
initiative, and that their success in their previous school gave teachers confidence. At the same time,
they stated that showing that the work to be done will be beneficial increases confidence, and
reminding and knowing that the teacher will be supported constantly will cause the teacher to feel safe.
However, they said that the fact that the determination to try to do something is seen by teachers and
other stakeholders provides support to these stakeholders, and using a positive relationship style,
honesty, and convincing language provides an advantage in terms of giving confidence. Again, some
school principals stated that being transparent and making teachers feel that they do not have a hidden
agenda increase the trust of the stakeholders.

When trust is felt, people begin to open these doors. But it's a process. If you have worked in a
region close to people and they have seen your success, they say, “OK, they can do it here,
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to00”, and they support it. ...it's not arbitrary, you have to show the benefits of your work for
the school and when you act in a way that gains trust several times in a row, your job becomes
easier (P17).

The school principals P3, P4, P5, P7, P12, P15, P18, P19, P20, P22, P23, and P24 mentioned
the importance of taking initiative and responsibility as behavior. School principals stated that due to
the cumbersome structure of public schools, it is necessary to take the initiative and take the
responsibility of the initiatives to the end. At the same time, they stated that taking responsibility and
initiative to give confidence and encouragement to stakeholders, especially in situations where there is
a risk, provides relief to stakeholders in terms of paving the way for initiatives and new ideas and
providing support. However, they said that the initiatives and responsibilities taken bring risks, but
that taking initiative and responsibility provides important contributions in terms of development and
success and encourages the stakeholders. They also stated that there is an effort to maintain the status
guo in a management style that does not take initiative and that this will block the way for innovations
and developments. At the same time, they stated that various paradoxical situations arise in the
functioning of the school and that it is necessary to take the initiative to overcome them.

As an education manager, | take this responsibility and do it and take this job to the end. First
of all, the school principal is number one of the institutions, that is, all other stakeholders look
at you. First of all, | give the image that if there is a risk here, | am responsible for it, | am the
one who will bear this responsibility in case of any negativity and there is a relief for the
teacher. In other words, it is necessary to relieve the lower part by taking responsibility. When
the assistant principals are relieved, when they get rid of that reflex, they start to say "the
principal has taken this responsibility, so let's take responsibility”, then the ideas that you
never thought of starting to come because when you say that people are relieved. You are
responsible for everything. In that case, they come with different suggestions. But first of all,
this is about taking full responsibility. (P12).

Motivation

Participating school principals expressed some motivational sources that distinguish
entrepreneurial school principals from others in terms of individual competencies. These sources of
motivation consist of professional satisfaction and dedication, being inspired by events and situations,
getting results and benefits, being inspired by success stories, lack of failure anxiety, and a desire to
learn.

The school principals P3, P12, P16, P18, P20, P21, P22, P23, and P25 mentioned the
importance of professional satisfaction and dedication as motivation. School principals stated that they
want to experience the pleasure of being professionally satisfied in their initiatives and products, that
loving the profession is the driving force in terms of revealing certain things, that it provides internal
motivation and pleasure, that believing in the work done ensures that the job is carried on with
determination and that professional excitement is felt.

First of all, we love our profession. If we love our profession, you can already set some things
in motion. In fact, the state does not do such a thing: “here is your reward” in the face of what
you do. It's all about loving our job, our profession, it's about conscience, maybe this is very
populist, but it really is, I love my job and | enjoy my job. | don't do these things so that
someone can give me an award or say “well done” to me. | try to do some things because | am
happy and I enjoy it (P18).

P2, P3, P12, P24 from school principals mentioned the importance of being inspired by events
and situations as motivation. School principals stated that sometimes the various events and situations
they experience lead to new initiatives and ideas for them, that they gain different perspectives thanks
to these events and situations, and that some current situations lead individuals to new initiatives. At
the same time, some school principals stated that they were impressed by some exemplary practices
and impressions shaped around them and that they attempted new initiatives inspired by these
exemplary practices.
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Sometimes events can affect us, a child or a parent comes and says something, we realize that
we do not have such a point of view, we have such a lack of entrepreneurship there, | say “yes,
we forgot to do this; | think it would be better if we did . (P3)

School principals P1, P3, P7, P10, P11, P12, P13, P14, P15, P16, P17, P19, P20, P21, P23,
P24, and P25 mentioned the importance of obtaining results and benefits as motivation. School
principals stated that changing something in students’ lives, gaining some skills or revealing
something, in other words, obtaining some benefits and results in terms of students, schools, and
teachers gives them motivation. At the same time, they stated that they took some risks to achieve
these targeted results and benefits while transforming ideas and suggestions into initiatives, the
benefits of students, teachers and the results to be obtained were evaluated, and they took into account
initiatives that could respond to needs and motivate people. However, they stated that knowing and
feeling that they contributed to the results obtained as a result of the initiatives made them happy and
that the realization of the goal of introducing new products motivated them. Again, they said that the
positive feedback about the works produced as a result of the initiatives gave them strength. At the
same time, they stated that material expectations are secondary to them and that obtaining spiritual
pleasure and benefiting people provides more motivation for them.

When new products emerge, that means that entrepreneurship has achieved its goal. If we
have realized our dreams, if we have realized our projects, it means that we have reached our
goal in that regard. What motivates us is the happiness of our students and teachers; if our
students and teachers are happy, if they want the job done, and if they will be happy as a result
if they will be motivated to do that job, we do our best. We made a simple arbor with trees in
the backyard. Everybody was happy. They have an environment where they can chat. | mean,
what is important to me is the happiness of students and teachers; if our students and teachers
are happy, if they are motivated, the changes we make about the school will follow. But if they
are demotivated, they are not happy then we never start that business (P7).

P5, one of the school principals, emphasized the importance of being inspired by success
stories as motivation. The school principal stated that he followed, influenced people, and was
nurtured by people who had shown various successes and were successful in their field.

...other than that, for example, success stories in this field also affect me a lot. | always follow
them. For example, businessmen with their own success or educators in other fields, | care
about such success stories. | am also nurtured by these stories (P5).

P2, P9, P11, P12, P15, P16, P17, P18, P20, P23, P25 from school principals mentioned the
importance of not having success or failure anxiety as motivation. School principals stated that the
unsuccessful results of their attempts did not decrease their motivation and did not worry them, that
unsuccessful results did not deter them from their determination about the initiatives, and that they
took lessons from their failures and continued on their way with firmer steps. At the same time, they
stated that failures provided them with various contributions in terms of learning about the process and
while making new attempts and that failures facilitated the possibility of encountering fewer mistakes.
However, they also stated that they do not have any anxiety about success, and in this sense, they are
confident and comfortable.

Being unsuccessful does not bother me, we think and act for the benefit of the student, teacher,
and parent. If an analysis is made about failure, results are evaluated, and the process is
thought and planned carefully then I don’t believe that one will fail... Can you act together
and face negative results, yes you can, but we never give up on our work, thinking that we may
fail (P11).

P25, one of the school principals, mentioned the importance of the desire to learn about
motivation. The school principal stated that learning new things from the results of their various works
and initiatives motivates him.

...and I always want to learn something as a source of motivation, | like to learn something
new from everything | do, | am motivated by these (P25).
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Organizational Competencies

School principals expressed their views on proactivity, attention-awareness, opportunity, and
valuing categories in the organizational competencies sub-theme seen in Table 3.

Table 3. Opinions of School Principals on Organizational Competencies Sub-Theme

Sub-Theme Category Codes F’>\z|;1 Lrltr::: ?S;r?tfs
L Creating change 4
Proactivity g d - L
Improving the existing situation 6
1) Considering the institution and its
LIJ - - - 6
G _ environmental characteristics
z ﬁttentlon- Noticing deficiencies 2
I Wareness Raising awareness for initiatives 3
< Sensitivity to realistic and applicable ideas 10
8 Turning deficiencies and negativities into 6
O opportunities
<Z( Utilizing opportunities and planning 13
8 Opportunity  Creating opportunities 6
< Turning moments of crisis and conflicts 4
g into opportunities
g Capturing opportunities and innovations 10
% Considering needs and demands 3
Valuing Supporting a diversity of ideas and 10
openness to ideas
Supporting initiatives and encouragement 4

Proactivity

The participant school principals expressed some proactive features that distinguish
entrepreneurial school principals from others in terms of organizational competencies. These features
consist of creating change and improving the existing situation.

P2, P13, P15, P24 from the school principals mentioned the importance of proactively creating
change in the organization. School principals stated that they wanted to make the presence of change
felt in their school, they felt the need to create change, and they tried and took initiatives within the
framework of creating change at school and adding innovation to the school.

I want things to be like; ‘this principal came to this school, he changed things, there has been
a change in this school, a nice positive wind blew in this school’. What | don't want to happen
is that... You know our service period in this school is four years, maybe eight. After this
period, I don’t want people to say “we are glad that this man is gone, thank God he’s gone”
(P13).

School principals P4, P14, P15, P16, P21, and P23 referred to the importance of proactively
improving the existing situation in the organization. School principals stated that in some cases they
felt the need and took action to improve the existing situation, negativities, and deficiencies in the
organization and to make it more efficient. At the same time, they stated that they do not have a stable
personality structure and they have made various attempts to develop the organization and they have
made efforts for the organization to go further. However, they stated that they felt happy when they
compensated for the existing negativities and deficiencies and that the shortcomings in the
organization disturbed and motivated them.

...for example, when I came to this school, I saw that there were some missing dimensions in
this school, it was important for me to complete those dimensions. ‘What could be better, how
could people benefit from it?” AIl these are the factors that motivate me; | try to improve the
existing situation and this motivates me (P16).
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Attention-Awareness

Participating school principals expressed features related to attention or awareness that
distinguish entrepreneurial school principals from others in terms of organizational competencies.
These features consist of taking into account the characteristics of the institution and its environment,
noticing the deficiencies, raising awareness for initiatives, and sensitivity to realistic and applicable
ideas.

M1, M3, M7, M8, M9, and M11 of the school principals mentioned the importance of
considering the institutional and environmental characteristics of the organization regarding attention
and awareness. School principals stated that the pros and cons of the institution should be taken into
account in the initiatives, and the initiatives and works to be done should be directed in this direction,
the structure of the institution should be recognized and this structure should be acted upon.

Actually, it is necessary to consider the advantages and disadvantages of the institution, now
when we look at the disadvantages of our institution, we have problems with buildings and that
means we have to make a lot of effort as our way of appearing institutionally. | look at the
academic or teacher dimension and | think that there are settled and experienced teacher
groups and | feel that the confidence of students for teachers has increased (P9).

P8 and P9 of the school principals mentioned the importance of recognizing the deficiencies in
the organization regarding attention and awareness. School principals stated that noticing the
deficiencies and missing points in the institution provides them with an advantage, understanding, and
vision.

I think | have a feature like this, I like to look at the empty half of the glass, while everyone else
is looking at the full side. You see the deficiency when you look at the empty part, at that
moment you are one step ahead to turn that process in your favor, so if you see that deficiency
or take steps to eliminate that deficiency, it would be more accurate. That’s my method (P9).

P12, P14, P17 from the school principals mentioned the importance of raising awareness to the
initiatives in the organization about attention and awareness. School principals stated that they raise
awareness of various qualities of the institution or initiative to receive the support of their social
surroundings in various initiatives they take, they encouragingly develop awareness by using various
methods in cases where support or use is low in various initiatives, and raise awareness among
stakeholders by telling them different aspects, advantages, and benefits of initiatives.

I try to look at the event from different angles to overcome the obstacles related to initiatives. |
express to my friends that the benefits of that event are for the future of the children (P14).

P5, P6, P9, P10, P13, P14, P18, P21, P22, P23 from school principals mentioned the
importance of being sensitive to realistic and applicable ideas in the organization regarding attention
and awareness. School principals stated that ideas came from various stakeholders from time to time,
but that some ideas could not be implemented within the framework of the school’s conditions and
were not realistic or applicable. At the same time, they stated that they were not indifferent to ideas
that could be made under the school’s conditions and that were based on solid foundations, and that
they evaluated these ideas. Also, they stated that they examined the ideas presented, and they carried
out the practices and initiatives that could be made in line with the structure of the institution, that is,
they filtered their ideas about their adaptation to the school, and they acted rationally and realistically
about the initiatives.

The student representative came and said “we want to build a swimming pool in the garden of
our school ”, this is a good idea, a creative idea but it is not something that can happen, it is
an open-ended concept, financial means are very important here, it is an event that can be
done within the framework of financial opportunities, we are trying to do it if there are
financial opportunities. For example, one of our teachers saw a climbing wall abroad, but this
is a horizontal climbing wall, it is a good thing for children’s hand-arm coordination, and we
have big walls in the garden of our school where the students can discharge their energy. We
painted the walls with our students and teachers by placing climbing materials on the school
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walls. We saw that one private school did this at their school. This creativity is something we
can do, but of course, a swimming pool is unrealistic. So, we try to do what we can do (P18).

Opportunity

Participating school principals expressed characteristics related to the opportunity that
distinguish entrepreneurial school principals from others in terms of organizational competencies.
These features consist of turning deficiencies and negativities into opportunities, utilizing
opportunities and planning, creating opportunities, turning crisis moments and conflicts into
opportunities, and capturing opportunities and innovations.

M4, M8, M11, M17, M23, M25 from the school principals mentioned the importance of
turning the deficiencies and negativities existing in the organization into opportunities. School
principals stated that there are some deficiencies and negative aspects in their schools, but they turn
these deficiencies into opportunities, they make evaluations about turning deficiencies and negativities
into opportunities, and they strengthen the school by directing these negativities correctly. At the same
time, they said that by correctly diagnosing the problems at school, they turned them into benefits in
line with their professional competencies and highlighted their advantages. However, they stated that
they have turned some of the processes and practices, which they see as disadvantages in terms of their
schools, into an opportunity that contributes and adds value to the school and increases the prestige of
the school over time.

...there were close to a hundred Syrian students at my previous school and inevitably, these
students were a problem in many schools. We had a situation where we did not accept those
who came during the first registration process, then we saw that these students would turn out
to be an advantage for us. Then | put this issue on the agenda. During this process, we
provided them with the opportunity to be educated with special teachers, we opened a summer
course to use the opportunity. In the summer course, the shuttle transportation event was free,
we took the students on trips using this transportation, and we also brought those students
above a certain level. We opened courses through public education. In other words, Syrian
students turned into an advantage instead of being a disadvantage for me, and in two Erasmus
projects in the district, the subject was disadvantaged students and fifty-sixty foreign guests
came to our school, they interacted with the students and teachers, we added such a value to
our school. A good teacher was appointed to our school from another city saying “they are
doing projects”. We brought a good English teacher to the school, these are completely
independent of each other, but they adapted to each other. Later on, there were aids and
training sessions about Syrian students. They took the school principals and assistant
principals to a camp in Antalya. Grants came, materials came, for example, | was helping
other students at school from the materials received by Syrian students (P25).

School principals P1, P3, P6, P8, P10, P11, P13, P14, P17, P20, P21, P22, and P25 mentioned
the importance of using opportunities and planning in the organization. School principals stated that
when opportunities arise, the dimensions of the opportunities and the details of implementation should
be evaluated and planned, their advantages or disadvantages are accounted for by them, especially
their financial feasibility and practicality are evaluated, it is planned with whom these opportunities
can be implemented, and they make a benefit-loss analysis.

First of all, we use the opportunities that come our way, we need to see if this is an opportunity
or not, we make a preliminary study of it, what is the plus and what is the minus, what are the
risks of it, we evaluate and activate the things that may appear as opportunities for us, in line
with a plan at the point of reaching the target (P11).

School principals P1, P4, P10, P15, P20, and P21 mentioned the importance of creating
opportunities in the organization. School principals stated that opportunities may not always arise and
that sometimes opportunities should be created and revealed by school administrators, that many
opportunities can be revealed if school principals act in unison with stakeholders, and that new
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opportunities and beneficial initiatives can be revealed as a result of evaluating the characteristics of
the institution and the environment.

... the first thing that caught my attention when | came here was the strength of the wind. |
said, “I definitely need to build a wind turbine here . Since we are on the hill, the wind blows
from all directions. Also, waves are seriously affecting. | immediately put forward our
opportunities to produce electricity from waves, generate electricity from wind, and again we
have a roof that sees the sun. We can equip the roof with solar energy (P15).

P8, P9, P17, P20 from school principals mentioned the importance of turning crisis moments
and conflicts into opportunities in the organization regarding opportunity. School principals stated that
sometimes in crisis or conflict situations, some negativities may arise in terms of organizational and
human resources, but these can be turned into opportunities, sometimes positive results for the benefit
of the institution may emerge from conflict environments, innovations can be brought to the
organization and can provide an advantage.

In fact, I love crisis moments because now you are managing an institution, you need to utilize
these situations where opportunities arise, in a situation where everyone loses their mood and
needs motivation in those moments of crisis (P9).

Regarding opportunities, school principals P2, P6, P7, P10, P12, P15, P20, P21, P23, and P25
mentioned the importance of catching opportunities and innovations in the organization. School
principals stated that it is important to catch the emerging opportunities in a timely manner, and that it
is necessary to follow the innovations brought by the age and to keep up with the innovations for the
development of the institution and to catch these innovations. However, they stated that various needs
emerged over time and the importance of recognizing these needs to turn them into initiatives. At the
same time, they said that they are open-eyed and alert to use the opportunities that will contribute to
the school and that they utilize them as soon as they arise, as a result of the evaluation of
environmental conditions, some developmental opportunities that will add value to the institution can
be seen and these can be turned into a profitable and beneficial state. They also stated that having
sufficient academic and professional capacity and following current paradigms and changes provide
the infrastructure for school principals to see opportunities. At the same time, they stated that some
opportunities were ignored or not noticed by other school principals, and they stated that they were
careful about this issue and utilized chances and opportunities.

It is necessary to be alert, that is, we need to utilize an opportunity, if we are awake, it will be
easier for us to use the opportunity, | would never miss an opportunity, | am awake, | wait for
an opportunity, if the opportunity comes, we do not miss it, we immediately utilize it. We use
every opportunity that will benefit our school and we try to reach our goal (P7).

Valuing

Participating school principals expressed characteristics related to valuing that distinguish
entrepreneurial school principals from others in terms of organizational competencies. These features
consist of considering needs and demands, supporting a diversity of ideas and openness to ideas,
supporting and encouraging initiatives.

P10, P11, P16 from the school principals mentioned the importance of considering the needs
and demands in the organization regarding valuation. School principals stated that the institutions and
stakeholders they work with may have various needs and demands, and when these demands are
directed in the right direction, unique initiatives emerge, and meeting these needs and demands
motivates them.

We planned and took action on a library last year, we completed it, it’s been a very beautiful
and functional library, from the starting point of this, that is, the needs of the institution are
clear, the needs and demands are clear, when we direct these demands in the right direction
and as | said, when we encourage everyone to act together, very beautiful and original
projects and results emerge. ...I don't want to call it a library, actually, because when we call
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it a library, desk and shelf come to mind but we created a place we call the dream room, a
place where there are no tables, where the students relax when they go, they are happy and
yearn to go. These kinds of things are very nice to get results with guidance when the need
arises. (P11).

P2, P5, P9, P12, P13, P17, P20, P21, P24, P25 from school principals emphasized the
importance of supporting a diversity of ideas in the organization and being open to ideas regarding
valuing. School principals stated that they encouraged teachers to express their ideas to reveal their
ideas and creativity in various meetings held at the institution, they always consider ideas and diversity
of ideas, they honor them because of their ideas to contribute to the school, and they evaluate these
ideas in terms of institutional development. At the same time, they stated that as a result of the
realization of these ideas, they achieved various successes and achieved successful results, that they
made the teachers happy by realizing their dreams about the ideas they put forward, and that these
people embraced that initiative and became integrated. Also, they said that they created a climate
where the stakeholders could freely express their ideas, that they saw different voices as richness, that
they explained the ideas that they could not implement to the teachers who had the idea in an
appropriate language and by stating their reasons, and that their doors were always open to various
ideas. They also stated that they took note of various ideas put forward, encouraged the teachers to
express their opinions and that they had various units where students could convey their ideas and
wishes to the school administration.

...that is, if you have an idea that you want to be implemented, please send it to us and bring it
to us. In other words, once the person comes to my room and says whatever nonsense is said, |
thank that person for trying to contribute to the school in the first place and | definitely talk
about that idea. We build many things on their ideas (P12).

P3, P15, P18, P22 from school principals mentioned the importance of supporting and
encouraging initiatives in the organization regarding valuing. School principals stated that they
provided financial and moral support to the initiatives carried out by the teachers, that they gave this
confidence to the teachers, that they made an effort to achieve success and that they encouraged the
teachers in this sense and made them feel that the principals were behind the teachers. At the same
time, they stated that they mobilized school opportunities for these initiatives and facilitated their
initiatives, that they gave more importance to initiatives that could be especially beneficial for students
and that could be institutional, and that they encouraged teachers to take responsibility in this regard.

When something creative comes from the teacher or student, | support all kinds of things in
favor of the student until the end, that is, we are trying to create financial resources for
him/her, the child says, “teacher, we will publish a magazine or we will do something ” and |
try to find that financial resource from the stakeholders while | am doing it, that is, one should
not expect everything from the state, you cannot find everything from the state in economic
terms, but we should not kill this creative feature of the student there, too. In the same way, if
the teacher is doing work and it is about the student, we support it to the end (P22).

Relational Competencies

As seen in Table 4, school principals expressed their views on cooperation, persuasion-
convincing, and communication categories in the relational competencies sub-theme.

Table 4. Opinions of School Principals on Relational Competencies Sub-Theme

Sub-Theme Category Codes Number of
Participants
< = Sharing risks 2
% H " Cooperation Benefiting from the stakeholder power 13
5 - é % Giving responsibility 1
o O Persuasion- Mobilizing stakeholders 14
x O Convincing Convincing 13
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Mobilizing environmental opportunities 16

Motivating 9

. Effective Communication-Interaction 10
Communication . .

Relationship management 3

Cooperation

Participating school principals expressed cooperative features that distinguish entrepreneurial
school principals from others in terms of relational competencies. These features consist of sharing
risks, benefiting from stakeholder power, and giving responsibility.

P9 and P25 from school principals mentioned the importance of sharing risks regarding
cooperation. School principals stated that sharing the risks and responsibilities that may arise in the
initiatives to be made will reduce the risk related to the initiative, individuals take more responsibility,
give more value to the work to be done, reduce the work and responsibilities of the manager, and
increase the quality of the work and the probability of getting results.

In other words, sharing the risks, they say, let it not be misunderstood, but the best partnership
is complicity, | see it like this: if you share the risk rather than the crime, you will contribute to
the reduction of the risk because everyone in that group tries to do their best to avoid the risk
or if you distribute the risk and responsibility, the burden on you will lighten a little more and
the quality of your work will increase, and the risk will decrease (P9).

School principals P1, P4, P6, P7, P9, P10, P12, P13, P16, P19, P20, P21, and P25 mentioned
the importance of utilizing stakeholder power regarding cooperation. School principals stated that they
benefited from the talents and skills of the stakeholders and human resources in the school in various
initiatives they would make, they created resources, they handled the initiatives through the relations
of the stakeholders, and they included the stakeholders in the process and benefited from their support
in cooperation. Besides, they stated that they received support in terms of intellectual power,
especially from the teachers who came to the forefront with their entrepreneurial spirit in the
institution. At the same time, they said that they mostly had difficulties in providing resources to
enterprises, and therefore they financed these initiatives by taking advantage of the financial power of
parents or other stakeholders, and they took various initiatives in this sense. They also stated that the
talents of the stakeholders and the quality of the staff had an important effect on the realization of the
goals set by the school principal, they achieved very good results by making use of the power of the
stakeholders, and they especially benefited from the power of the teachers who tried to contribute to
the institution.

For example, in 2015, we tried to organize a mind games class, we were having a little
financial trouble, | learned that the husband of one of our teachers is quite wealthy and did
charity work, and | said, “can we meet with your husband, here we are planning to hold a
mind games class, would he support us?” She said “okay”. We went and talked to him, he
said, “Please design it in a project format, I'll examine it and present it to the board of
directors. If they approve, we will make a mind games class for you immediately ”. We
designed this initiative and presented it as a file, he liked it, he said “there is no need to
examine the file. Your file is very good”. He looked at the cost, it was around twenty-three
thousand Turkish lira, he said, "Make the agreement, I'll pay for it”. Our mind games class
was prepared in two or three months, and our students have been doing free activities in our
classrooms as a place where all kinds of mind games have been present for five years. Students
benefit from the classroom. It has been a permanent work. (P7)

P12 from the school principals emphasized the importance of giving responsibility for
cooperation. The school principal stated that he gave responsibility and authority to the stakeholders
regarding the initiatives according to the nature of the work and that these people provided feedback
and coordinated the results of these responsibilities.

There are friends | determined in the institution, they are sometimes assistant principals,
sometimes teachers, sometimes servants, civil servants or parents, depending on the nature of
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the job, there is a person responsible for that job, he/she has the authority and responsibility,
provided that he/she informs me of the results. Others help him, but that job is under that
person's responsibility. However, the person taking care of the work is someone from within
the organization who is directly in contact with me and that person ensures coordination with
me and other stakeholders (such as sponsor, worker, master) (P12).

Persuasion-Convincing

Participating school principals expressed persuasion and convincing characteristics that
distinguish entrepreneurial school principals from others in terms of relational competencies. These
features consist of mobilizing and persuading stakeholders, activating and motivating environmental
opportunities.

School principals P1, P2, P4, P6, P8, P9, P12, P13, P15, P16, P20, P21, P24, and P25
mentioned the importance of mobilizing stakeholders regarding persuasion-convincing. School
principals stated that they enabled teachers to be involved in the process by activating various
initiatives to be made and that they enabled teachers to embrace this initiative by preparing the
infrastructure for the initiative. At the same time, they stated that by giving confidence to the staff,
they acted in a way that reveals that they would be successful together and that the teachers who
voluntarily participated in the initiatives were included in the process and ensured that the process was
carried out together. However, they said that it is not possible to be successful without involving the
teachers in these initiatives and the process and that they make the teachers feel competent by
distributing tasks to bring the initiative to life. They also stated that the teachers whose entrepreneurial
aspect predominates in the school should be supported by the administration in a way that will reveal
their potential and talents, and that the behavior of the staff, which has a stagnant structure, is activated
by various initiatives. They stated that they spread the responsibility to a wide area by activating the
school-parent unions, especially in financial matters, reducing the risk and making them feel valued.
They also stated that the stakeholders who are involved in the process and take action feel happy, their
self-confidence has increased, and they have confidence in themselves for new initiatives. However,
some school principals stated that they guided the teachers in this process by activating them, that they
used informal leader teachers, whom they considered as influence agents, to enable the stakeholders to
take action, and that they spread the act of taking action through them throughout the institution. At
the same time, some school principals stated that the stagnant behaviors of the teachers bothered them
and said that they used various incentives to mobilize them. Again, some school principals stated that
they aroused the curiosity of teachers towards initiatives through various meetings and briefings and
that they mobilized them in this way.

... when you do a project at school, you include the teacher in it, you include the student, they
do it, you only advertise it, you encourage them, you bring them together, in the colloquial,
you ‘wind them up’, and they do the rest anyway (P3).

Is there anyone among the teachers who are entrepreneurs and who want to do something
creative? Yes, there is. The important thing is that the administration attracts those people and
works together, revealing their potential. The more people you can add to this process, the
more positive things come out (P8).

School principals P1, P2, P6, P7, P10, P12, P13, P14, P17, P19, P21, P23, and P25 mentioned
the importance of persuading the stakeholders regarding persuasion and convincing. School principals
stated that they made teachers accept themselves by using communication and innovative ideas, and
they also convinced the stakeholders by explaining the benefits and results of the initiatives to be made
and by showing various examples that have been implemented. At the same time, school principals
stated that nothing can be done by imposing on stakeholders and that initiatives should be adopted and
volunteerism should be ensured. Moreover, they said that the resisters were made adopt the idea by
explaining the features and benefits of the initiative practice and empathizing with that person,
sometimes they persuaded other teachers by using the teachers who believed in these initiatives, and
they tried the way of persuasion by sharing various data and information or making various exchanges.
Again, school principals stated that the initiatives to be made should be convincing and that teachers
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can convince their stakeholders (students and parents), especially if teachers are persuaded and
convinced. At the same time, they stated that the purpose of convincing the parents should be
explained well to facilitate the parents to provide financial support to the initiatives and that the
parents can be persuaded after concrete sharing about the initiative is made. Some school principals,
on the other hand, stated that they tried the way of persuasion by involving the stakeholders and
making them experience the necessity of the initiative and that the administrator should also believe in
these initiatives.

Entrepreneurship is not something you can plan and do on your own, you are in a public
space, it affects many people, you need to get support from them, you should be convincing,
you should be able to persuade people, your communication should be strong, | think | have
these (P10).

...1 try to persuade by talking and explaining, maybe by including them in the work, by making
people believe why this is necessary (P2).

P4, P5, P7, P8, P10, P11, P13, P14, P15, P17, P19, P20, P21, P22, P23, and P25 from school
principals mentioned the importance of activating environmental opportunities regarding persuasion.
School principals stated that the opportunities of the environment can be benefited by making various
visits and sharing and using personal relations, especially in initiatives that require financial resources.
At the same time, they indicated that they received support from public institutions and organizations
such as various foundations, charitable organizations, NGOs, private workplaces, factories,
philanthropists, influential people, opinion leaders and municipalities, and local opportunities for these
initiatives, they found sponsors for these initiatives, and they guided their teacher and parent
connections to support the initiatives. However, they said that they had difficulties in financing these
initiatives from time to time and that they used environmental variables and support in such cases.

You can activate the opportunities in the environment. For example, our parents can be
shopkeepers, when there is a work that requires something financial, support can be obtained
by making visits as much as possible, explaining the situation and sharing with them; such
works are carried out in this way. | try to use the environment to procure resources, | activate
private channels and personal relationships, | try to do it through the relationships with my
teacher friends, | try to find support by using different options such as institution visits,
workplace visits, or by having illustrated visuals of them prepared and by promoting with
similar things (P5).

We establish more local contacts with opinion leaders or non-governmental organizations in
the region, we invite them to our school or we contact them, or if there are elected people,
headmen, or political representatives, we contact them to direct resources to the school. We
contact them for translation. We have such communications; in this way, we try to have
conversations with benevolent people who have the circle or financial means to be more
sensitive to the school. We meet them, we both make ourselves understood and we make them
understand here. We have such initiatives (P23).

School principals P2, P3, P5, P9, P12, P13, P15, P17, and P19 mentioned the importance of
motivating stakeholders regarding persuasion and convincing. School principals stated that they took
into account, rewarded, and encouraged their interests and needs to activate their personnel regarding
the initiatives, they gave morale to the personnel in adverse situations and stated to the personnel that
the negativities experienced were seen as a development process for the institution. At the same time,
they stated that a rewarding or honoring behavior from higher authorities or school administration
motivated teachers significantly, and they used various motivational tools (such as notes, documents,
certificates of appreciation) to motivate teachers and students who take part in various initiatives or
projects. Also, they said that activating by providing motivation and directing them to initiatives and
productivity are the basic characteristics of Turkish people and that these moral elements should be
transferred to students and teachers, and that they use incentives and motivational elements that will
make people want “I can do it too”.

Morale forms the basis of the productivity of Turkish people. Do we have morale? Then we
can do it. You know, as they say, when we're in a good mood, we do the hard, but the
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impossible takes some time. We, Turkish people, are like this. In this sense, the only thing we
will pay attention to is to keep morale within us and transfer it to teachers and students. At the
point of everyone's own potential, there is “I can do this”, then there is such an activity, and
we reward them in a way that arouses desire by making them say “I will participate in it”
(P15).

Communication

Participating school principals expressed communication-related features that distinguish
entrepreneurial school principals from others in terms of relational competencies. These features
consist of effective communication, forming an interaction, and relationship management.

School principals P3, P4, P5, P12, P13, P16, P18, P20, P22, and P24 mentioned the
importance of effective communication and forming an interaction with stakeholders regarding
communication. School principals stated that they shared their initiatives and ideas with the teachers
and that they got their opinions about this initiative idea, and thus they interacted with them. At the
same time, they stated that they use the language of communication to persuade teachers for various
initiatives, they organize various activities (such as excursions, breakfast organization) to strengthen
their communication with stakeholders, and they make various plans to strengthen communication
with stakeholders throughout the year. Also, they stated that they financed various initiatives and
activities by communicating effectively with environmental stakeholders and even realized initiatives
that require great costs through donations using bilateral relations. Again, by emphasizing the
importance of communicating effectively with the stakeholders and managing the communication
language well, they stated that the managers who cannot use the communication language well will
not be able to find support for their initiatives and they will not be able to benefit from the
stakeholders.

...these workshops etc. For example, these are investments that emerge with millions; each of
these workshops that we have created at my school was made through donations. Of course,
our school also contributed but mostly they were carried out through donors, we handled this
through our bilateral dialogues. Our stakeholders are our parents, our students, our teachers,
the residents of the neighborhood, the prominent tradesmen of the neighborhood, and NGOs.
We are always together with them, no matter who comes, | always show a smiling face for
once, my language of communication is very good, in my opinion, the biggest capital of the
administrators in schools is communication. If you cannot establish this communication
language, you cannot benefit from any of these riches or these stakeholders. Some people do
these things in our community and they can't benefit from their stakeholders in any way, so |
care a lot about the relations with our stakeholders because a project that seems impossible
will be realized and if you use bad communication language then an easy project cannot be
run. That is why one should use communication well in the relations with the stakeholders
(P13).

...we keep the communication strong while we are overcoming these, for example, there is a
job, we are looking for sponsorship and we offer it to our parents or we spread it to the
general public, we say that we will build a library, for example, we keep the communication
strong without bringing to mind the worry of “are they pocketing the money?” so that parents
do not have to worry (P24).

P4, P5, and P18 school principals mentioned the importance of relationship management
regarding communication. School principals stated that they create large-scale resources for their
schools due to good management of their relations with the stakeholders, that they establish warm and
sincere relations, especially with the parents so that they can direct their parents’ opportunities to the
school and seize opportunities by using their relations.

For example, let me give an example from my school in physical terms. A parent of a student
gave our school a generator that would cost us a very serious amount. We could not buy it by
our own means. How did this happen? Because we generally have good relations with the
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parents, the work we do is in the right direction, and we respond to the expectations of the
parents, we have created a warm and friendly atmosphere with the parents. | know that almost
many parents help the school as much as they can. Here is another parent who pays our
monthly cleaning expenses, we give a list, for example, that parent pays for what is needed.
Another parent does our paint and whitewashing work, I can give many examples like this, this
is due to our dialogues with parents and managing relationships well (P18).

...human relations are important. While I was utilizing opportunities, I mostly used these
relationships of mine (P4).

Commitment-Self Confidence Competencies

As seen in Table 5, school principals expressed their opinions on the categories of self-
confidence and determination in the sub-theme of commitment-confidence competencies.

Table 5. Opinions of School Principals on the Sub-Theme of Commitment-Self Confidence Competencies

Sub-Theme  Category Codes Number of
Participants
Being competitive and the best
. o Self- g comp 2
5 WY Confid :
5 Qg onndence Self-confidence 1
pd
E ; "'QJ H Being idealistic and making dreams come 4
SoLW true
g & S Determination Being patient )
(SN©;
O .
© Perseverance and not giving up 15

Self Confidence

Participating school principals expressed self-confidence characteristics that distinguish
entrepreneurial school principals from others in terms of commitment-self-confidence competencies.
These traits consist of being competitive and the best, and self-confidence.

P2 and P20 from school principals emphasized the importance of being competitive and the
best concerning self-confidence. School principals stated that they have a competitive nature and they
want to be the best among the institutions they compete, and this situation leads them to take
initiatives.

When I'm doing a project at school, | always tell my teachers, “Let’s do something and it is the

best in the district 7, that is, according to the conditions of this district, according to the local

conditions, not according to the conditions of the districts of Kadikoy or Besiktag. | say let's do
the best, let’s be the best. | set a goal, for example, did we build a library? It should be the best
in the district (P2).

P9, one of the school principals, mentioned the importance of having self-confidence and
believing in oneself. The school principal stated that in line with the principal’s self-knowledge of
what kind of initiatives he/she will succeed in or not, he/she feels confident in achieving these
initiatives and that sometimes the results of the work done are not predictable, so the principal should
be self-confident and determined.

First of all, self-confidence is very important in entrepreneurship, there are things about
knowing what you can do and what you can't do when you believe in yourself, there are also
things about knowing yourself. Even if | don't say completely, it is mostly about self-
confidence. Because sometimes you don't know; what happens when | do this, what happens
when | don't. But being confident and determined in what you do means taking risks and
overcoming them (P9).
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Determination

Participating school principals expressed the characteristics of determination that distinguish
entrepreneurial school principals from others in terms of commitment-self-confidence competencies.
These features consist of being idealistic and realizing dreams, being patient, persevering, and not
giving up.

P4, P7, P8, and P13 from the school principals mentioned the importance of being idealistic
and realizing dreams regarding determination. School principals stated that they have idealistic
characteristics and this situation prompts them to take initiatives, that they feel obliged to make
attempts to realize their ideals, that daydreaming feeds the entrepreneurial spirit and makes people take
action.

First of all, the fact that | am an idealist triggers my entrepreneurial spirit, | believe that
something needs to be done and | feel obligated to do things when circumstances allow (P8).

P10 and P21 from school principals emphasized the importance of being patient concerning
determination. School principals stated that they put a lot of effort and struggle in various situations,
so they showed patience and were successful. At the same time, they stated that various obstacles and
habits may arise in these entrepreneurial processes and that it is absolutely necessary to be patient to
overcome them and achieve something.

...you need to be patient to do something in public order, there is such resistance in both the
procedure and people that prevent you. They don 't give up their habits (P10).

School principals P1, P3, P4, P5, P6, P7, P9, P12, P13, P15, P17, P19, P20, P22, and P23
mentioned the importance of perseverance and not giving up on determination. School principals
stated that it is necessary to be determined and persevering before starting the initiatives to be made,
maintain the enthusiasm for the initiative in the face of emerging obstacles, sometimes their initiatives
may be left half-finished even though they strive to find resources but they do not lose their
perseverance, and it is important to be self-confident and reveal determination. At the same time,
maintaining the determination towards the initiatives means taking the risks it will bring, they do not
give up on the initiatives they want to do, the initiatives always occupy their minds, they seek
environmental support to bring that determination and initiative to life, if they cannot find it, they have
to spend their own resources and strive to realize that initiative. However, they said that they took the
risk of failure, pushed the conditions until the end, and did not take a step back and that the risk of
failure could not prevent them from taking initiative. Again, when they failed, they revised themselves
and their initiatives and stated that they did not give up until they succeeded in that initiative, they did
not give up easily, they looked for an opportunity to implement it, and they mobilized all
environmental support points that would offer support. At the same time, they stated that sometimes
they struggled for months, but still they did not compromise their determination to achieve success,
and this brought success. They also said that their adoption of initiatives is important in this
determination, and if it is an initiative that emerges as an opportunity or as a difference, this situation
reinforces their motivation even more.

For example, when | first came, | had a goal to build a multi-purpose hall and conference
hall, but it required serious cost, we applied to many places many times, from the municipality
to the chamber of commerce, but we could not implement it, and now it is dragging, that is,
this is about the lack of resources. This is especially important in things that require certain
resources. Even so, | do not put these attempts completely on the shelf, | use his opportunity
and it is always on my mind (P1).

There are definitely obstacles, but it is necessary to maintain the excitement here, there is
definitely that excitement in the entrepreneurial spirit, it is necessary to maintain the
excitement, not to be demoralized, and it is necessary to always be persistent (P23).
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Conclusion and Discussion

An examination of the qualitative findings of the entrepreneurship competencies obtained as a
result of the interviews with the school principals consisting of semi-structured questions reveals that
these competencies consist of individual competencies, organizational competencies, relational
competencies, and commitment-self-confidence competencies.

The study determined that the individual competencies dimension consisted of personality
structure, behavior, and motivation categories. From these categories, personality structure includes
the desire to create originality, versatility, courage, foresight, observation, openness to innovation and
change, self-sacrifice, enthusiasm for research, and curiosity. The behavior category includes taking
risks, being active and dynamic, not acting in a hurry, giving confidence, taking initiative and
responsibility. The motivation category includes professional satisfaction and dedication, being
inspired by events and situations, obtaining results-benefit, being inspired by success stories, lack of
success-failure anxiety, and the desire to learn.

The study determined that the organizational competencies dimension consisted of proactivity,
attention-awareness, opportunity, and valuing categories. From these categories, proactivity includes
creating change and improving the existing situation. The attention-awareness category includes
taking into account the characteristics of the institution and its environment, noticing the deficiencies,
raising awareness for initiatives, and sensitivity to realistic and applicable ideas. The opportunity
category includes turning deficiencies and negativities into opportunities, utilizing and planning
opportunities, creating opportunities, turning crisis moments and conflicts into opportunities, and
capturing opportunities and innovations. The valuation category includes taking into account needs
and demands, supporting a diversity of ideas and openness to ideas, and supporting and encouraging
initiatives.

The study determined that the relational competencies dimension consists of cooperation,
persuasion-convincing, and communication categories. From these categories, cooperation includes
sharing risks, benefiting from stakeholder power, and giving responsibility. The persuasion-
convincing category involves mobilizing and persuading stakeholders and activating and motivating
environmental opportunities. The communication category includes effective communication-
interaction and relationship management.

The study concluded that the commitment-self-confidence competencies dimension consists of
self-confidence and determination categories. From these categories, self-confidence includes self-
confidence, being competitive, and being the best. The determination category includes being
idealistic and realizing dreams, being patient, persevering, and not giving up.

The desire of entrepreneurial individuals to create originality and their habits of introducing
new products, inventions, and originalities constitute a historical and literary reality (Schumpeter,
2011). At the same time, this competence area includes the willingness to take risks and create
opportunities for development (Blake and Mestry, 2013). In this context, as stated by Bygrave (1992),
Hitt, Ireland, Camp and Sexton (2002), Shane and Venkataraman (2000), Mazzarol and Reboud
(2017), which support the results of the research, entrepreneurial individuals can take new initiatives
to perceive opportunities and use these opportunities and, as Gibb (1998) and Tolentino (1998) have
noted, the skill to recognize and analyze opportunities.

Entrepreneurial competence is reflected in the research results and also includes taking risks at
a significant level (Chen, Greene, and Crick, 1998; Man, Lau, and Chan, 2002). In this sense, taking a
determined stance, taking initiative and risk in environments with uncertainty bring entrepreneurial
individuals to the fore (Pahuja and Sanjeev, 2015; Bacigalupo, Kampylis, Punie, and Brande, 2016).
At the same time, motivation, creativity, initiative, and risk-taking, setting challenging goals, self-
confidence, originality (as cited in Onstenk, 2003) are among the entrepreneurial personality traits
stated by Kuip (1998) and the skills and behaviors of using the power of communication, persuasion,
cooperation and establishing connections, which are the competencies of the research, are the
entrepreneurial personality traits revealed by Gibb (1998) and Tolentino (1998) which also show
closeness with the findings of the research and support the results.
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Moreover, in line with the findings obtained in connection with the literature, entrepreneur
individuals have the characteristics such as being foresight, establishing good relations and
networking, determination, self-confidence, commitment to the initiative, high need for success, taking
reasonably calculated risks, taking responsibility, absence of failure anxiety, and openness to new
ideas (McClelland, 1961; Zimmerer and Scarborough, 1996; Dornelas, 2008; Minello, Scherer and
Alves, 2014; Bhatt, 2016). These universal entrepreneurial characteristics also play a role in the
entrepreneurial structure of school principals, who are the leaders of school functioning, as seen in the
findings (Syapriyuda and Santosa, 2020).

As Kuratko and Hodgetts (1998) stated, the commitment, determination, and perseverance
behaviors of entrepreneurial individuals constitute an important infrastructure for individuals. Thus,
the individual’s struggle to cope with difficulties, the awareness of maintaining and continuing, and
the determination to achieve success facilitate the implementation of initiatives. At the same time,
according to Kuratko and Hodgetts (1998), entrepreneurial individuals have internal control and
motivation to take responsibility for their initiatives, they also tolerate failure and have the courage
and high energy to perform successfully in the struggle against uncertainty. The findings obtained in
this context support the thoughts of Kuratko and Hodgetts (1998).

At the same time, entrepreneurs manage and innovate well in the process of creating new
things, and they strive to create value and contribute (Drucker, 1985). In this context, in school
processes, administrators try to create value by activating innovation processes, and thus they
implement entrepreneurship processes in the school environment (Gupta, MacMillan, and Surie,
2004). In this respect, school principals have an important field of practice in terms of exhibiting
entrepreneurial characteristics and competencies. At the same time, organizations of leaders who
exhibit entrepreneurial qualities gain a sustainable competitive advantage (Dollinger, 2008). The fact
that entrepreneurship finds an infrastructure in educational organization processes is reflected in the
structural competencies of school principals as seen in the research findings.

Giving confidence to stakeholders in organizational processes is an important factor of
persuasion in mobilizing them for entrepreneurship and benefiting from stakeholder power
(Mickiewicz and Rebmann, 2020). At the same time, not only giving confidence but also having self-
confidence and self-efficacy are important components of entrepreneurial individuals and this plays a
facilitating role for the individual in terms of taking action and providing motivation (Bandura, 1997).
In this context, it is seen that entrepreneurial individuals have the potential of multi-faceted
individuals, which is also determined in the research findings.

Entrepreneurial individuals also can perceive and see opportunities where others see chaos and
crisis in their potential (Kuratko and Hodgetts, 2004). In this context, as determined in the findings,
the fact that they have the ability to observe in terms of turning existing crises and negativities into
opportunities emerges. Also, the motivation to provide change, the need for change, and the leadership
style that exhibits innovation give individuals the spirit of being an entrepreneur (Fernandez, Cho, and
Perry, 2010; Wiesenfeld, Reyt, Brockner, and Trope, 2017). An entrepreneurial leadership style
oriented towards this also provides convenience in ensuring the commitment of stakeholders to their
entrepreneurial vision and in mobilizing them (Gupta et al., 2004). At the same time, entrepreneurial
leaders, as Slater and Doig (1988) stated and as supported by research findings, have the competence
of persuading individuals who hinder initiatives and providing stakeholder support.

Entrepreneurial competence creates a desire for spontaneous action in individuals and makes
them feel the responsibility of taking initiative, thus directing them to initiatives with the need to
exhibit proactive behavior (Jong and Wennekers, 2008). This orientation brings with it perseverance
and determination, being motivated, originality, energy, the desire to be the best, and learning from
failures (Zimmerer and Scarborough, 2001). However, as Bosma, Hessels, Schutjens, Praag, and
Verheul (2012) stated, individuals who want to be entrepreneurs are influenced by various
entrepreneurial role models and receive inspiration and motivation. Again, as stated by Davey,
Hannon, and Penaluna (2016), risk and failure avoidance hinder entrepreneurial orientation. In this
context, it is possible to indicate that entrepreneurial competence, which supports the research
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findings, follows a line towards being courageous and their spirit worlds are flexible and comfortable
in the anxiety of success.

School principals, who are responsible for the development of the school and activate their
visions and various practices to ensure development (Moore, George, and Halpin, 2002), mobilize the
stakeholders in the school to realize their entrepreneurial goals and dreams, seek opportunities to
realize these dreams and visions, and in this context, strive to provide commitment and support to
receive commitment and support to their initiatives (Yemini, Addi-Raccah, and Katarivas, 2014). In
this respect, as a reality that is parallel to the research findings and in terms of their entrepreneurial
orientation, school principals manage school processes in a perception and thinking structure that is
creative, problem-solving, success-oriented, managing relationships and connections, accepting risks,
responsible, motivated, and that can use opportunities. (Alfirevic, Vican, Pavicic, and Petkovic, 2018).

Considering various studies and opinions, the following examples reveal that many researchers
stated the following views that support the basic findings of this study. For example, studies by
Syapriyuda and Santosa (2020) and Miikmin, Akib, Samad, Cahaya, and Kamaluddin (2020) reveal
that school principals have entrepreneurial competencies such as making innovations, increasing
success, a powerful motivation, overcoming obstacles, and having an entrepreneurial instinct. Pihie,
Asimiran, and Bagheri (2014) found that there is an important link between the entrepreneurial
orientation and innovative behavior of school leaders. Yemini et al. (2014) found that financial
constraints and difficulties do not discourage entrepreneurial school principals from their initiatives
and visions. Esfahani and Pour (2013) stated that school principals consider elements such as
utilitarianism, creativity, risk-taking, and uncertainty tolerance as entrepreneurial characteristics. Ayub
and Othman (2013) and Dahiru, Pihie, Basri, and Hassan (2017) stated that entrepreneurial leadership
and management style contributed to the creation of effective schools. Alfirevic et al. (2018) found
that perceptions of personal happiness and social contribution affect school principals’ entrepreneurial
orientation. Wibowo and Saptono (2018) stated that entrepreneurial school leadership supports teacher
creativity and innovation. Koybasi and Dénmez (2017b) stated that entrepreneurial school leaders
have high self-efficacy beliefs and organizational commitment levels. Celik and Titrek (2013) stated
that the entrepreneurial orientation of school administrators is more prominent in terms of internal
locus of control, innovation, and need for success. Iscan and Kaygm (2011) and Celik (2013) found
that entrepreneurial tendencies consist of self-confidence, innovation, need for achievement, and
internal locus of control, risk-taking, and tolerance for uncertainty.

A comprehensive evaluation of the common assumptions of all these studies and the findings
obtained in the study reveals that the competencies absorbed in the entrepreneurial individual structure
consist of distinctive qualities such as more self-confidence, determination, achieving results and
success, motivation and internal control, innovation, courage, and risk-taking, and flexibility against
uncertainties. Considering the effect of these distinctive qualities in providing change and innovation
in school organizations and their role in increasing efficiency in educational processes, it is
recommended to consider these competencies in the selection of school leaders and their performance
criteria.
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Bu arastirmanin temel amaci devlet okullarinda gorev yapan okul midiirlerinin
goriislerine gore okul midiirlerinin girisimeilik yeterliklerinin belirlenmesidir.
Nitel arastirma desenlerinden biri olan olgubilim deseniyle yiiriitiilen
arastirmada, Istanbul ili Anadolu yakasinda gesitli egitim kademelerinde ve
okullarda gorev yapan toplamda yirmi bes okul miidiirii ile yar1 yapilandirilmisg
sorulardan olusan goriisme gergeklestirilmistir. Gorlisme siirecinde okul
miidiirlerinin algilari, deneyimleri ve anlamlandirmalar1 dogrultusunda elde
edilen veriler, igerik analizi teknigi kullanilarak kodlanmis ve elde edilen
kodlar, arastirma sorulari ¢ergevesinde gesitli kategori ve temalar altinda bir
araya getirilmistir. Elde edilen bulgulara bakildiginda okul miidiirlerinin
girisimeilik yeterliklerinin; (1) bireysel yeterlikler alt temasinda risk alma,
sonug ve fayda elde etme, inisiyatif-sorumluluk alma, basarisizlik kaygisinin
olmamasi ve gozlemci olma yeterliklerinde yogunlagtigi gériilmiistiir. Bununla
birlikte (2) orgiitsel yeterlikler alt temasinda firsatlar1 degerlendirme ve
planlama, firsatlar1 ve yenilikleri yakalama, gercek¢i uygulanabilir fikirlere
duyarlilik, fikir ¢esitliligini destekleme ve fikirlere agiklik yeterliklerinde
yogunlastig1 tespit edilmistir.  Yine (3) iliskisel yeterlikler alt temasinda
paydaglart ve c¢evresel imkénlart harekete gecirme, paydas giiciinden
yararlanma, ikna etme ve etkili iletisim-etkilesim kurma yeterliklerinde
yogunlastigi gozlenmistir. Son olarak (3) baglilik 6zgiliven yeterlikleri alt
temasinda ise azim ve vazge¢meme yeterliginde yogunlastigi goriilmiistiir. Elde
edilen bulgular cergevesinde okul yoOnetim siireglerinin daha etkili hale
getirilmesi i¢in okul liderliginin yapilandirilma siireglerinde girisimcilik
yeterliklerinin dikkate alinmasi 6nem arz etmektedir.
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Giris

Girisimcilik, yeni {irlin, siireg¢ ve pazarlar kesfedilerek yeni ekonomik faaliyetlerin yaratilmasi
veya yeni degerlerin ortaya konmasini igeren girisimci birey eylemidir ve bu nedenle girisimci birey
aktivitesi ile ilgili bir olgu niteligi tasimaktadir (Blundel ve Lockett, 2011). Bununla birlikte yeterlik
kavrami herhangi bir meslek veya aktivite icin uygun olan deneyim, yetenek ve Ozellikleri ifade
etmektedir (Cambridge Dictionary, 2021). Girisimci yeterlik ise birey varliginda gerekli gabay1
ayirarak ve sorumlulugu tiistlenerek degerli yeni bir sey yaratmayi (Hisrich ve Peters, 2002), bir
diisiinceden hareketle sosyal ve gelisimsel faydalar elde etmek icin bir tesebbiisii baslatmay1
(Olagunju, 2004) icermektedir. Bununla birlikte girisimci yeterlik, kendine giiven, cesaret, azim, tutku,
sonu¢ alma istegi, vizyoner olma ve firsatlari tanima yetenegini (Salgado-Banda, 2007) birey
diinyasinda somutlastirmaktadir. Ayni zamanda yenilik yapma ve yaraticti olma, is alanim
cesitlendirme, yeni is firsatlarimi belirleme ve kullanma kapasitesi ile proje yonetim becerileri, risk
alma yetenegi ve istekliligi, firsatlar karsilamak i¢in gerekli kaynaklar1 organize etme ve ¢esitli aglar
olusturma yetenegi gibi ¢esitli kapasite, beceri ve yetenekleri de bu yeterlik alaninda ihtiva etmektedir
(Sousa, 2018).

Bununla birlikte Dess ve Lumpkin (2005) girisimci yonelimin bes boyutunun oldugunu iddia
etmistir. Bunlar, bagimsiz hareket etmeyi saglayan otonomi, yeni iiriin ve hizmetler gelistirmeyi
amaclayan yenilikg¢ilik, gelecekteki talepleri ongorerek firsatlar1 yakalamayi hedefleyen proaktiflik,
sonuglarini bilmeden eyleme ge¢meyi kapsayan risk alma, rakipleri geride birakmak igin gosterilen
yogun ¢abaya atfedilen rekabet¢i ve miicadeleci atilganliktan olugsmaktadir. Frank (2007) ise girisimci
unsurlar1 i¢ boyutta incelemistir, bu boyutlar, (1) firsat arama, insiyatif alma, giiglii otonomi duygusu,
sinirl bilgi ile sezgisel karar verme, ag kapasitesi, stratejik diistinme kabiliyeti, miizakere kapasitesi,
ikna edici kapasite, basar1 yonelimi, risk alma istegi gibi deger tutum ve yaklagimlar; (2) bir fikir
iretme ve degerlendirme, sorunlar1 firsat olarak gorme, herhangi bir gelismede etkilenecek olan
anahtar kisileri belirleme, is gelistirme ihtiyaglarim1 degerlendirme, cevaplari nerde arayacagini bilme,
duygusal 6z farkindalik ve duygularin kontrolii, kendisini ve igleri paydaslarin goziinden goérme gibi
genel yeterlikler ile (3) is plami gelistirme, is bliylime planlamasi, standartlar1 ve performans
kriterlerini belirleme, {iriin gelistirme, piyasa analizleri ve bosluklar1 algilama, satis stratejileri
gelistirme, rekabetten 6grenme, finansal stratejiler segme, profesyonel hizmet yonetimi gibi isle iligkili
yeterliklerden olusmaktadir.

Knigth (2001) girisimcilik atmosferinin temel unsurunun risk almak oldugunu sdylerken
Kirzner (1997) girisimci faaliyeti, acik olmayan firsatlarin goriilmesini kapsayan “girisimci
uyaniklig1” ile karakterize etmistir. Bu baglamda girisimcilik, yeni hizmetlerin ve driinlerin
yaratilmasi, kararlar yoluyla bireylerin degisimi saglamasi, cesitli is ortamlarinda risk alinarak
firsatlarin  kesfedildigi, degerlendirildigi ve kullanildig1 bir siire¢ olarak goriilebilir (Shane ve
Venkataraman, 2000). Kerr, Kerr ve Xu (2017) ise yaptiklar literatiir incelemesinde girisimcilerin
Ozelliklerine ait aragtirmalarin, daha ¢ok risk alma tutumu, basari ihtiyaci, kontrol odagi, 6zyeterlik,
proaktivite, yenilik¢ilik, belirsizlik toleransi, otonomi ihtiyaci gibi 6zelliklere yogunlastigini tespit
etmigtir.

Behave (1994) ise girisimcilerin firsatlar1 degerlendirmesi ile ilgili i¢sel ve digsal motivasyon
kaynaklarinin ayrimina vurgu yapmustir. Digsal motivasyonda girisimei birey, yeni bir is yaratma
arzusu tagimakta olup bu basariy1 saglayacak firsatlar filtrelerken igsel motivasyonda ise girisimei
birey, yeni bir i yaratmaya dayali digsal bir beklentiyi degil ihtiyaglar1 karsilamay1 ve sorunlari
¢ozmeyi hedefleyen igsel bir beklentiyi ama¢ edinmektedir.

Bununla birlikte Azim ve Kahtani (2015), girisimci bireylerin iletisim, organize etme, liderlik,
karar verme, firsatlar1 tanima, ag kurma, zaman yonetimi ve stres yonetimi; Cooney (2012) ise i¢
disiplin, risk alma yetenegi, yenilik yapma, degisim odaklilik, kararlilik gibi gesitli becerilere sahip
oldugunu belirtmektedir. Bu beceriler, oOrgiitsel agidan yoneticilerin girisimeilik yeterliklerini
destekleyen alt yapiya katki sunmaktadir. Ayn1 zamanda girisimlere dayali degisim ve yeniligin itici
giiciinii olusturmaktadir (Fernald, Solomon ve Tarabishy, 2005). Bu becerilerin okul miidiirleri
tarafindan benimsenmesi, okullarimin girisimei kapasitelerinin  arttirilmasi agisindan 6nemlidir.
Ornegin Kirkley’e (2017) gore girisimci okul liderleri, cesur, hirsli, insiyatif alan, enerji ve cosku
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hisseden bireylerdir. Bu niteliklerin 6grenme ortamlarina ve alanlarina aktarilmasi, okullar agisindan
girisimcilige ve iiretime dayali siirdiiriilebilirlige de katki sunmaktadir. Ayni zamanda girisimci
yeterliklerine sahip olunan liderlik ortami, karmasik durumlarin ortaya cikardigi ve mevcut
smirlamalar1 asarak elde edilen firsatlar1 herkesten once gorme ve yakalamanin da farkindaligim
olusturmaktadir (Xu, 2020).

Sajkiewicz ve Pashiardis (2020)’e gore egitimsel anlamda okul liderleri, karar verme yoluyla
orgiitsel degisime ve inovasyona ilham vermekte ve yeni yontemler deneyerek girisimci rollerini
ortaya koymaktadirlar. Bu sekilde girisimci rolleriyle hareket eden okul lideri, yenilik¢i ve yaratici
eylemleriyle okula kaynak saglayacak gelirler ve fonlar iiretebilmekte ve bu kaynagi pedagojik
amaglar acisindan degerlendirebilmektedir. Bu nedenle okul liderinin konfor alanindan ¢ikarak ve risk
alarak bilinmeyen ve firsatlarla dolu olan alana yonelip girisimci yeterlikler sergilemesi, bu okul
liderini diger liderlerden farklilastirabilmektedir (Sharma ve Dave, 2011).

Bu dogrultuda okul liderlerinin girisimei yeterlikleriyle donanmus bir liderlik sergilemesi, bu
liderlerin firsatlar digerlerinden 6nce gérmesini ve bu firsatlari yaratici ve yenilik¢i bir ¢ercevede ele
almasim saglamaktadir (Sajkiewicz ve Pashiardis, 2020). Ornegin Pashiardis ve Baker (1992)’m
deneysel arastirmasinda tespit ettigi gibi okullarda ortaya ¢ikan sorunlar, okul lideri tarafindan bir
firsata doniistiiriilebilmektedir. Bununla birlikte personelin de girisimcilik yeterliklerinin gelistirilmesi
icin bu liderler, personelin cesitli girisimsel hatalarin1 ve basarisizliklarin1 hoggorii ile karsilayarak
kendileri ve personeli igin 6grenme deneyimi yaratacagina inanilan esnek bir ortami okullarina
sunabilmektedirler (Sajkiewicz ve Pashiardis, 2020).

Girigimcilik literatiiriinde; okul miidiiriiniin girisimcilige bakis1 (Yemini, Addi-Raccah ve
Katarivas, 2014), okul yonetiminde girisimcilik anlayis1 (Blake, 2008), girisimcilik egitiminde okul
miidiiriiniin rolii (Minna, Elena ve Timo, 2018) ile iyi okul yonetisiminde okul miidiiriiniin girisimcilik
ozelliklerini uygulamasini (Syam, Akib, Patonangi ve Guntur, 2018) inceleyen ¢esitli aragtirmalar
bulunmakta olup okul miidiirlerinin girisimcilik yeterliklerini ortaya ¢ikarmaya galisan sadece bir
arastirma tespit edilmistir. Mas ve Suking (2020) tarafindan yapilan bu arastirmada Endonezya
ornekleminde ve meslek liseleri diizeyinde “gelir getirici tretim birimlerinin gelisiminin
saglanmasinda okul miidiirlerinin girisimcilik yeterlikleri” ortaya konulmustur. Aragtirmada elde
edilen sonuglara bakildiginda okul miidiirlerinin girisimcilik yeterlikleri; (1) potansiyel yaraticilik, (2)
icgldiisel girisimcilik, (3) is motivasyonu, (4) ¢oziim odaklilik ve siki ¢alisma olarak belirlenmistir.
Mas ve Suking (2020)’in aragtirmasi, daha ¢ok ekonomik baglamda okul gelisiminin saglanmasina
odaklanmakta ve girisimcilige yonelik okul liderliginin diger yeterlik alanlarini (bireysel, orgiitsel,
iligkisel vb.) ve diger egitim kademelerini eksik birakmaktadir. Bu nedenle okul miidiirlerinin
girisimcilik yeterliklerinin tiim boyutlarinin ortaya ¢ikarilmasi, egitim kurumlarmin gelisimi, okul
liderlerinin segimi ve egitimi, okullarda yeni degerlerin yaratilmasi ve inovasyonun saglanmasi
acisindan 6nem tasimaktadir. Bu dogrultuda arastirmayi yonlendiren temel amag, devlet okullarinda
ve cesitli egitim kademelerinde gérev yapan okul midiirlerinin goriiglerine gore okul miidiirlerinin
girisimcilik yeterliklerinin ortaya ¢ikarilmasidir.

Yontem
Arastirma Deseni ve Arastirma Modeli

Nitel arastirmalar, belirli bir sosyal baglam igerisinde katilimci kisilerin eylemlerini veya
davranislarin1 anlamaya odaklanmaktadir (Morrow ve Smith, 2000). Nitel bir aragtirma deseni se¢imi,
belirli bir diinya goriisiinii aragtirma siirecine yansitmaktadir ve bu goriis, arastirma boyunca 6rneklem
se¢imini, veri toplamasini ve analizini, gegerlik, giivenirlik ve etik gibi tiim arastirma siireglerine
yaklagim etkilemektedir (Merriam, 2018).

Arastirmada, girisimcilik yeterlikleri ile ilgili okul midiirlerinin deneyimleri, algilar1 ve
anlamlandirmalarimin  ortaya ¢ikarilmasi amaciyla olgubilim deseni kullanilmigtir. Olgubilim
aragtirmalari, bireylerin belirli olgularla ilgili yasanmis deneyimlerinin ve algilarinin ortaya
cikarilmasinda yararlanilan bir nitel aragtirma desenidir. Bireylerin deneyim ve algilarinin 6ziinde var
olan ortak anlamlarin ortaya ¢ikarilmasi ve kesfedilmesi saglanmakta ve arastirmaciya bu deneyim ve
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olgularin 6ziinii tanimlama ve yorumlama firsati tanimaktadir (Jasper, 1994; Rose, Beeby ve Parker,
1995; Creswell 2013).

Calisma Gurubu

Nitel aragtirmalarda kullanilan 6rnekleme yontemleri genellikle olasiliga dayali olmayan
yontemlerdir (Lopez ve Whitehead, 2013). Bu amagla arastirmanin nitel boyutunda olasiliga dayali
olmayan ornekleme ydntemlerinden biri olan Amacli Ornekleme Yontemi kullamlmistir. Amagh
ornekleme yonteminde arasgtirma sorusuna bagli olarak Onceden segilmis kriterlere gore calisma
grubundaki katilimcilar belirlenmektedir (Lopez ve Whitehead, 2013; Neuman, 2014) ve
arastirmacilar katilimcilari, aradiklart tipik niteliklerine gore ve belirli 6zelliklere sahip olduklarina
dair yargi ve kararlarina bagli olarak se¢mektedirler (Cohen, Manion ve Morrison, 2007).

Amacl 6rnekleme yontemi semsiyesi altinda ¢esitli 6rnekleme tiirleri bulunmaktadir. Bunlar;
(1) kota 6rnekleme ve (2) maksimum ¢esitlilik 6rneklemesidir (Lopez ve Whitehead, 2013; Neuman,
2014). Bu dogrultuda ¢aligsma gurubunun belirlenmesi amaciyla amagli 6rnekleme yontemi tiirlerinden
biri olan maksimum g¢esitlilik 6rnekleme yontemi kullanilmistir. Bu yontemde, kiigliik 6rneklem
guruplarinda aragtirma konusu ve problemi ile ilgili taraf olan katilimcilarin olabildigince ¢esitliligini
saglamak amaclanmaktadir, bdylece cesitlilik gosteren katilimcilar arasinda paylasilan ortak olgu ve
anlamlandirmalarin olup olmadigi ortaya konulmaktadir (Yildinm ve Simsek, 2018). Bu amacla
arastirmada farkli okul tiirlerinde gorev yapan ve farkli yoneticilik kidem siirelerine sahip katilimcilar
(okul miidiirleri) belirlenerek bu cesitlilik saglanmaya calisilmigtir. Bu dogrultuda maliyet ve
ulasilabilirlik acisindan arastirmaciya kolaylik saglamasi nedeniyle Istanbul ili Anadolu Yakasinda
farkli okul tiirlerinde gérev yapan toplam 25 okul miidiirii ile gériisme gergeklestirilmistir. Calisma
grubunu olusturan 25 okul miidiiriine ait demografik bilgiler Tablo 1’de verilmistir;

Tablo 1. Katilimer (Calisma Grubu) Demografik Bilgileri

Katilime1  Cinsiyet Egitim Okul Tiri Y oneticilik
Kodu Durumu Kidem Y1ili
M1 Erkek Yiiksek Lisans Ortaokul 21
M2 Erkek Yiiksek Lisans Anadolu Lisesi 12
M3 Erkek Lisans Meslek Lisesi 13
M4 Erkek Lisans Ortaokul 7
M5 Erkek Yiiksek Lisans Ortaokul 8
M6 Erkek Yiiksek Lisans Ilkokul-Ortaokul 15
M7 Erkek Yiiksek Lisans Tkokul 14
M8 Erkek Yiiksek Lisans Meslek Lisesi 10
M9 Erkek Yiiksek Lisans Ortaokul 4
M10 Erkek Yiiksek Lisans Ortaokul 19
M11 Erkek Yiiksek Lisans Ortaokul 16
M12 Erkek Yiiksek Lisans Ozel Egitim Meslek Okulu 9
M13 Erkek Yiiksek Lisans Tkokul 20
M14 Erkek Lisans Tlkokul 5
M15 Erkek Yiiksek Lisans Fen Lisesi 4
M16 Erkek Yiiksek Lisans Ilkokul 20
M17 Erkek Yiiksek Lisans Anadolu Lisesi 17
M18 Erkek Yiiksek Lisans Ilkokul 15
M19 Erkek Lisans Spor Lisesi 18
M20 Kadin Yiiksek Lisans Okul Oncesi 11
M21 Kadin Yiiksek Lisans Ortaokul 22
M22 Erkek Doktora Imam Hatip Lisesi 13
M23 Erkek Yiiksek Lisans Ilkokul-Ortaokul 8
M24 Erkek Yiiksek Lisans Ortaokul 5
M25 Erkek Yiiksek Lisans Tlkokul 9
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Tablo 1’de goriildiigli gibi ¢alisma grubunu olusturan katilimc1 okul miidiirlerinin demografik
bilgilerine bakildiginda cinsiyet degiskeni baglaminda katilimeilarin ikisi kadin, yirmi ii¢ii ise erkektir.
Egitim durumu baglaminda katilimcilarin doérdii lisans, yirmisi yiiksek lisans ve biri ise doktora
mezunudur. Okul tiirii baglaminda altisi ilkokulda, sekizi ortaokulda, ikisi ilkokul-ortaokulun bir arada
bulundugu okulda, ikisi Anadolu lisesinde, ikisi meslek lisesinde, biri imam hatip lisesinde, biri 6zel
egitim meslek okulunda, biri okul Oncesinde, biri spor lisesinde, biri de fen lisesinde gorev
yapmaktadir. Yoneticilik kidem yili baglaminda ise dordii 0-5 yil, altis1 6-10 yil, yedisi 11-15 yil,
altis1 16-20 y1l ve ikisi ise 21 y1l ve {istil yoneticilik kidemine sahiptir.

Veri Toplama Araglart

Arastirmada katilimcilarin ele alinan olgularla ilgili olarak deneyimlerinin ve algilariin ortaya
konulmasinda kullanilan temel nitel arastirma yontemi gérigsmedir (Fraenkel, Wallen ve Hyun, 2011;
Merriam, 2018; Yildirnm ve Simsek, 2018). Goriisme yontemi, sozlii iletisim kullanilarak olgu ve
durumlarin anlagilmaya ve anlamlandirilmaya calisildigi bir veri toplama teknigidir (Kvale, 1996).
Merriam (2018)’a gore nitel arastirmalarda daha az yapilandirilmig goriismeler yapmak yararlidir ve
boylece katilimcilarin algilamalarini kendi diislinceleriyle ifade etmeleri saglanir. Brinkmann’a (2014)
gore ise yapilandirilmig goriismelerle karsilastirildiginda  yart  yapilandirilmis  goriismeler,
aragtirmacilara veya goriismecilere, arastirmada 6nemli goriilen bir aginin veya konunun sorgulanmasi
acisindan O6nemli bosluklar saglamakta ve diyaloglarin bilgi {iretme kapasitesinden daha fazla
yararlanilmaktadir.

Aragtirmada girisimcilik yeterlikleri ile ilgili okul miidiirlerinin, deneyim, algi ve
anlamlandirmalarint ve kavramsallagtirmalarint ortaya ¢ikarmak amaciyla yari yapilandirilmig
sorulardan olusan goriisme formu kullanilmistir. Goriisme formunun ilk bdliimiinde katilimet,
gorlisme siireci ile ilgili olarak bilgilendirilmekte ve yazili onayr alinmakta, ikinci boliimde ise
arastirma konusuna yonelik yar1 yapilandirilmis sorular yoneltilmektedir. Arastirmada katilimcilara
yoneltilen yar1 yapilandirilmis sorulardan bazilari su sekildedir;

1. Bir okul miidiirii olarak “girisimcilik” kavrami size neler ifade etmektedir?
2.0Okulda yeni bir girisim baslatmada sizi yoOnlendiren, harekete gegiren kisisel
ozellikleriniz nelerdir, agiklayabilir misiniz?
3. Okulun gelisimi ile ilgili olarak ortaya ¢ikan firsatlar konusunda;
a) Bu firsatlar1 fark etmede veya bu firsatlar kovalamada sizi digerlerinden ayiran
ozellikler nelerdir ve nelere dikkat edersiniz?
b) Bu firsatlar1 nasil degerlendirirsiniz.
¢) Ornekleriniz var ise paylasabilir misiniz?
4. Okul ile ilgili yenilikler yapmada veya ¢esitli girisimlerde bulunmada;
a) Sizi harekete geciren motivasyon kaynaklari nelerdir?
b) Size ilham veren kurumsal 6zellikleriniz nelerdir?
¢) Kurumu, bu girisime yonelik harekete gegirmede neler yaparsiniz?
5. Okul ile ilgili konularda yeni bir girisim baglatirken insiyatif veya risk aldiginiz
durumlar oldu mu, olduysa;
a) Siireci nasil yonettiniz?
b) Basar elde etmek icin neleri géze aldiniz?
c¢) Basarisiz olmak sizi tedirgin eder mi?

Verilerin Toplanmast

Veri toplama siireci direkt olarak 6rneklem veya ¢alisma grubu ile ilgilidir. Bu dogrultuda
ormeklemden veriler, hem dogrudan hem de dolayli olarak toplanabilmektedir. Dogrudan veriler,
konusmalarin kaydedilmesi veya yazilmasi ve ayn1 zamanda goézlenebilen beden dili, davranislar ve
etkilesimlerden olusmaktadir (Lopez ve Whitehead, 2013). Bu baglamda arastirmada dogrudan
verilerin elde edilmesi amaciyla ¢alisma gurubuna yonelik goriismenin gerceklestirilmesi siirecinde
katilimecilar goriigme stireci ile 1ilgili olarak bilgilendirilmis ve goniillillik esasina gore ilgili
katilimcilardan yazili onay alinarak goriigme elektronik olarak kayit altina alinmistir. Ayn1 zamanda
goriisme Oncesi arastirmaci tarafindan, verilerin gizliliginin saglanacagi ve etik ilkelere uyulacagina
dair katilimcilara taahhiit verilerek kayit altina alinmistir. Goriismeler, okul ortaminda (genellikle okul
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midiiriiniin  kendi odasinda) katilimcinin kendisini rahat ve gilivende hissettigi bir ortamda
gerceklestirilmistir. Veri kaybinin dnlenmesi ve teyit edebilirlik amaciyla iki kayit araci kullanilarak
gorliismeler kayit altina alinmigtir. 25 okul midiirlinden olusan c¢alisma grubuna yonelik yari
yapilandirilmis  sorular1 kapsayan goriismeler Haziran 2020-Agustos 2020 tarihleri arasinda
gerceklestirilmis olup her bir goriisme ortalama 40 dakika siirmiistiir.

Bununla birlikte Field ve Morse’a (1989) gore goriismeler gerceklestirilirken bazi durumlarin
dikkate alinmasi gerekmektedir. D1s miidahalelerden kaginmak (telefon ¢almasi gibi), dikkat dagitici
unsurlar1 en aza indirmek, goriismecilerde yasanabilecek “sahne korkusu” riskini azaltmak, utandirici
veya garip sorular sormaktan kaginmak, bir konudan digerine atlamak, aktif dinlemekten ziyade goriis
ifade etmek ve tavsiye, Onerilerde bulunmak, goriismeyi ¢ok erken sonlandirmak veya cok erken
Ozetlemek, cok ylizeysel olmak, yasal konular, kisisel konular, duygusal konular gibi hassas konularin
ele almak bunlardan bazilaridir. Bu dogrultuda aragtirmada yart yapilandirilmig sorulardan olusan
gorlisme formu ile uygulama gerceklestirilirken; ortamda dikkat dagitici ve dig miidahalelere neden
olabilecek unsurlar (telefon, giiriiltii, 1s1 ve 151k gibi) tespit edilerek goriismeye uygun bir konuma
getirilmistir. Ornegin ortam giiriiltiisiiniin engellenmesi icin gerekli izole edici 6nlemler alinnustir.
Ayn zamanda katilimcilarda “sahne korkusu” riskini azalmak amaciyla katilimeinin kendisini en rahat
hissettigi zaman diliminde ve ortamda goriisme gerceklestirilmistir. Yine goriisme sirasinda
olabildigince katilimcilar aktif bir sekilde dinlenmis ve zorunlu olmadig: siirece arastirmaci goriis
ifade etmemistir. Ayn1 zamanda goriisme sirasinda katilime1 duygu durumunu olumsuz etkileyebilecek
yasal veya kisisel konulara dikkat edilmistir.

Verilerin Analizi

Her nitel ¢alisma, analizinin nasil yapilacagi hakkinda bir dizi kararlar almay1 gerektirmektedir
(Maxwell, 2018). Bu dogrultuda mevcut arastirmada toplanan verilerin analiz edilmesi amaciyla igerik
analizi teknigi kullanilmustir. Igerik analizinde, ele alian olgulara ait elde edilen veriler daha derin bir
isleme tabi tutularak verileri agiklayabilecek kavramlara ve olgulara ulasilir. Elde edilen veriler
kavramsallagtirilarak veya kodlanarak diizenlenmekte ve daha sonra bu kavramlar, ortak noktalar
dikkate alinarak gesitli kategori ve temalar altinda bir araya getirilmektedir. Bu noktada nitel veri
analizi; (1) verilerin kodlanmasi, (2) kategori ve temalarin bulunmasi, (3) kodlarin, kategori ve
temalarin diizenlenmesi, (4) bulgularin tanimlanmasi ve yorumlanmasi agsamalarindan olugmaktadir
(Y1ildirim ve Simsek, 2018).

Nitel ¢aligmalarda kodlama siireci, arastirmada elde edilen metinsel veya gorsel verilerin,
kiiciik bilgi kategorileri altinda bir araya getirilmesini ve etiketlenmesini; kategori veya temalar ise
ortak bir fikir edinmek amaciyla kodlarin bir araya getirilerek etiketlendigi genis bilgi birikimlerini
ihtiva etmektedir. Bulgularin ve verilerin yorumlanmasi ise kod ve temalarin 6tesinde verilerin daha
genis anlamlandirmalarina yonelik soyutlamalari igermektedir (Creswell, 2013).

Merriam’a (2018) gore nitel arastirmalarda veri analizi, veri toplama siireci ile birlikte
gerceklestirilmelidir. Boylece ilk goriismelerden elde edilen verilerin analizi ile birlikte arastirma
problemi ve sorular1 ¢ergevesinde gozlem ve goriisme siireci ile ilgili degisiklikler yapma imkan1
saglamaktadir. Aragtirmada veri toplama siireci ile veri analizi siireci birlikte ele alinmig olup elde
edilen verilerin analizi dogrultusunda veri toplama ve gdriisme siireci, arastirma sorulari ¢ergevesinde
daha verimli bir sekilde yonetilmistir.

Arastirmada verilerin analizi siirecinde 25 okul miidiirii ile yapilan goriigmeden elde edilen
veriler, arastirmaci tarafindan dinlenerek kelime islemci programina aktarilmistir. Daha sonra
MAXQDA nitel veri analizi programi kullanilarak aktarilan veriler kodlanmig ve elde edilen kodlar,
aragtirma sorular1 ve teorisi baglaminda ortak noktalar dikkate alinarak kategoriler ve temalar altinda
bir araya getirilmistir. Nitekim Creswell’e (2013) gore nitel arastirmacilar, elde edilen verileri,
timevarimsal olarak soyut bilgi birikimleri halinde organize etmektedirler. Ayn1 zamanda verilerin
analizi, raporlanmasi siirecinde ve alintilarin ifade edilmesinde katilimcilara birer kod numarasi (M1,
M2....) verilerek katilimer kisisel bilgi glivenligi saglanmistir.

Bununla birlikte nitel arasgtirmalarda gegerlik ve giivenirlik saglama uygulamalari nicel
arastirmalardan farkli olup genellikle calisma siirecinde ikisi birlikte ele alinmaktadir (Bogdan ve
Biklen, 2007). Creswell (2013), nitel arastirmalarda arastirmacilarin, ¢alismalarinin “dogrulugunu”
kanitlamalar1 i¢in kabul goren gecerlik stratejilerini kullanmalarimi 6nermektedir. Bu dogrultuda
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Maxwell (2018), nitel arastirmalarda ortaya ¢ikan gecerlik tehditlerinin ortadan kaldirilmasina yonelik
(1) yogun ve uzun siireli dahil olma, (2) zengin ve detayl veri elde etme, (3) katilimci teyidi, (4)
miidahale, (5) tutarsiz deliller ve karsit durumlar arama, (6) ¢esitleme (¢ok ¢esitli kisi ve ortamlardan
bilgi toplama ve yontem gesitliligi), (7) sayisallastirma (arastirma siirecinde bazi olgu, kavram veya
temalarin daha yaygin goriilmesi iddiasini kanitlar) ve (8) karsilastirma gibi yontemsel bazi stratejiler
tavsiye etmektedir.

Mevcut arastirmada gecerlik ve giivenirlik tehditlerinin ortadan kaldirilmasi, inandiriciligin ve
aktarilabilirligin arttirnllmasina yonelik olarak gorlisme siireci, veri c¢esitliligini arttirmak amaciyla
olabildigince derin ve detayli bir sekilde yiriitiilmiis ve ayni zamanda uzun siireli etkilesim
saglanmistir. Arastirmaci yanliligin1 6nlemek, kod ve temalandirmada tutarliligi saglamak amaciyla
nitel veri analizi siiresince Egitim Yonetimi alaninda doktorasi bulunan bir arastirmaci ile birlikte
kodlama ve temalandirma islemi gerceklestirilmistir. Boylelikle yapilan kodlama ve temalandirma
islemlerinin dis kontrolii ve teyidi saglanmistir, ayr1 diisiilen noktalarda ikinci bir uzman goriisiine
bagvurularak goriis birligi saglanmistir. Ayn1 zamanda elde edilen verilerin katilimer goriiglerini
yeterince temsil edip etmedigini belirlemek amaciyla yaziya aktarilan veriler ile yapilan kodlama ve
temalandirmalar, katilimci teyitine sunulmus ve geri doniitler dogrultusunda gerekli diizeltmeler
yapilmistir. Yine veri analizi siirecinde ele alinan olgu ve kavramlarin, birey deneyimlemeleri ve
anlamlandirmalarindaki yayginligini ve sikligini ortaya koymak amaciyla kod, kategori ve temalarin
frekans agirliklart belirtilerek sayisallagtirilmistir. Bununla birlikte veri analizi siirecinde elde edilen
bulgularin kendini tekrarladigi ve doygunluga ulastifi zamana kadar veri toplanmasina ve analizine
devam edilmistir. Yine farkli ortamlar1 ve okul g¢evrelerini temsil eden okul midiirleriyle goriisme
gerceklestirildigi igin ¢esitlilik saglanmistir.

Bulgular

Okul miidiirlerinin, girisimcilik yeterlikleri olgusu ile ilgili anlamlandirmalar1 ve algilari
dogrultusunda elde edilen bulgular bireysel, orgiitsel, iliskisel ve baglilik-6zgiiven alt temalarn
dogrultusunda boyutlandirilmistir.

Bireysel Yeterlikler
Okul miidiirleri tablo 2’de goriildiigii bireysel yeterlikler alt temasinda kisilik yapisi, davranis,
motivasyon kategorilerine iligkin goriis belirtmiglerdir.

Tablo 2. Okul Miidiirlerinin Bireysel Yeterlikler Alt Temasna iliskin Géoriisleri

Alt Tema Kategori Kodlar Katlimer
Sayist

Ozgiinliik yaratma istegi 3

Cok yonliiliik 1

Cesaret 5

Kisilik Yapist Oljgorulu. ?lma >
Gozlemcilik 10

o Yeniliklere ve degisime agik olma 6
- Fedakarlik 3
3 Aragtirma Hevesi ve Merak 6
é Risk alma 25
g Aktif ve dinamik olma 4
= Davranis Aceleci davranmama 2
g Giiven verme 8
=~ Inisiyatif-sorumluluk alma 12
= Mesleki tatmin ve adanmiglik 9
Olay veya durumlardan ilham alma 4

Motivasyon Sonug al.mﬂa-fayd-a elde et[me 17

Bagsar1 hikdyelerinden esinlenme 1

Basari-basarisizlik kaygisinin olmamasi 11

Ogrenme istegi 1
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Kisilik Yapist

Katilimc1 okul miidiirleri, bireysel yeterlikler acisindan girisimei okul miidiirlerini
digerlerinden ayiran bazi kisilik 6zellikleri ifade etmislerdir. Bu 6zellikler 6zgiinliik yaratma istegi,
cok yonliiliik, cesaret, 6ngoriilii olma, gozlemcilik, yeniliklere ve degisime agik olma, fedakarlik ile
arastirma hevesi ve merak etmeden olugmaktadir.

Okul miidiirlerinden M6, M24, M25 kisilik yapilar1 geregi 6zgiin ve farklilik yaratan gesitli
girisimler sunmak istediklerini ve bu 0zglinliigli ortaya koymak igin tiim kapasitelerini ortaya
koyduklarin1 ve ¢abaladiklarini belirtmislerdir. Ayni zamanda her okulun ihtiya¢larina gore 6zgiinliik
ortaya koymanin degisebilecegini ifade etmislerdir.

Ben farkly isler yapmayr seviyorum ya da bir seyi ilk once ben yapayum istiyorum, baskalarina
orijinal bir sey sunmak istiyorum boyle bir niyetim oluyor genelde, béyle bir proje
yvakaladigim zaman da ¢ok benimsiyorum, hemen bununla ilgili her tiirlii giiciimii ortaya
koymaya ¢alisiyorum, iste ogretmenleri bu konuda ikna etmeye ¢alistyorum ve amacima da
ulasiyorum yani yenilikleri seviyorum o6yle soéyleyeyim. Diger okullarda yapilmamus etkinlikler
olsun istiyorum, bunu da ogretmenlerime benimsettim diye diisiiniiyorum, o yiizden bana gelen
projelere baktigim zamanda hep boyle orijinal projeler gelir 6gretmenlerden (M6).

Okul miidiirlerinden M15 kisilik yapisi olarak ¢ok yonlii olmanin énemine deginmistir. Cok
yonlii olmanin ve farkli alanlara ilgi duymanin okul miidiirliigiinde avantaj sagladigini ifade etmistir.

Cok yonlii diigiiniiyor ve ilgi alanlarimin ¢ok yonlii olmasi énemli. Ciinkii eger ki ¢ok yonlii
olmazsaniz giines santralleri ile ilgilenmezsiniz, riizgar tribiinii ile ilgilenmezsiniz riizgar
santralleri ile ilgilenmezsiniz (M15).

Okul miidiirlerinden M7, M10, M20, M2, M23 kisilik yapisi olarak cesaretli olmanin 6nemine
deginmiglerdir. Okul miidiirleri, var olan rutin uygulamalar diginda isler yapmak, degisimi saglamak
icin direng ve engellere karst koymak ve yeni seyler ortaya koymak i¢in cesaretli olmanin gerekliligini
belirtmiglerdir. Ayn1 zamanda kuruma yenilik ve inovasyon saglamak icin insiyatif almaya dayali
cesaretin 6nemini belirtmislerdir.

...dolayisiyla bulunduklar: ortamda rutin disinda bir seyler yapma rutin digina ¢tkma tabi bu
kolay bir sey degil cesaret isteyen bir gsey, mevcut diizeni her zaman c¢ok kolay
degistiremiyorsunuz, degisiklige diren¢ diye bir sey var biliyorsunuz, bu tiir direnglerle
karsilasiyorsunuz. ...benim en sevdigim sey su, basarili memurun dosyast kabarik olurmusg
biraz da cezamiz olsun diyerek bunlart goze aliyorum a¢ikgast (M21).

Okul miidiirlerinden M6, M8, M9, M20, M21 kisilik yapisi olarak ileri goriislii olmanin ve
ongorebilir olmanin 6nemine deginmislerdir. Var olan bosluklar1 gérmek ve doldurmak, gelecekteki
ihtiyaglar1 tahmin ederek harekete gegmek, atilacak adimlarin ve yapilacak yeniliklerin sonug¢lariin
degerlendirilerek yasanabileceklerin sezgisel olarak tartilmasi yoniinde goriis ifade etmislerdir.

...bir de ileriyi gorebilmek, okul bahgesine ilerleyen donemlerde pandemi doneminden sonra
daha sik kullanacagim diisiinerek okul bahgesini yenilemeyi diisiiniiyorum ve bunun icin de
kimlerle iletisime gecersem okul bahgesini yenileyebilivim hemen ¢evremizden olsun,

yapicam mesela. (M20)

Okul miidiirlerinden M2, M3, M5, M10, M11, M13, M14, M15, M19, M22 kisilik yapisi
olarak gozlemci olmanin ve gbzlem yapmanin énemine deginmislerdir. Okul miidiirleri, ¢evresel ve
giincel olarak meydana gelen gelismeleri ve yenilikleri fiziksel ortamlarda, ziyaretlerde veya ¢evrimici
ortamlarda takip ettiklerini, bu gozlem sonucunda elde edilen bilgi ve yenilikleri kurumsal girigim,
gelisim ve ilerleme acisindan kuruma adapte ettiklerini ve ilham aldiklarimi belirtmislerdir. Aym
zamanda girisime yol agabilecek ve kaynaklik teskil edebilecek var olan kaynaklarin, ayrintilarin ve
cevresel sartlarin kendileri tarafindan gozlenerek degerlendirildigi hususunda goriis ifade etmislerdir.

Bir kere aragtiran bir miidiiriim, gezmeyi seviyorum, baska okullardaki yenilikleri takip
ediyorum, onlardan kiskanmiyorum tam aksine ornek alabildiklerimi 6rnek alyyorum, onlarin
yaptiklarina bakarak daha ileriye nasil ulasabilirim bunu diistiniiyorum. ...ben genellikle iyi
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iliskiler kuruyorum gezmeyi gézlem yapmayr ¢ok seviyorum, mesela farkli okullara gitmeyi
cok seviyorum, yani orda kiskanmak imrenmek falan degil o yapilanlari gériip arkadasimi
takdir ediyorum ¢iinkii farkly insanlarla tanmistiginizda farkl fikirleri gordiigiiniizde sizin de bir
anda diistince diinyaniz renklenmeye basliyor (M19).

Okul miidiirlerinden M3, M5, M11, M18, M20, M23 kisilik yapis1 olarak yeniliklere ve
degisimlere agik olma ve yenilik yapmaktan haz duymanin énemine deginmiglerdir. Okul miidiirleri,
bireye ve kuruma yenilik katan ve degisim getiren unsurlara kendilerini kapatmadiklarini, bu
yenilikleri takip ettiklerini, bu yenilikleri kendi kurumsal ¢ergevelerinde degerlendirdiklerini
belirtmiglerdir. Ayn1 zamanda cagin gerektirdigi yenilikleri ve degisimleri yakalamay1 ve kuruma
yenilik anlaminda deger katma hususunda goriis ifade etmislerdir. Bununla birlikte girisimci
bireylerin, yeniliklere yonelik degisimlerin ortaya g¢ikardigi zorluklar1 gogiislediklerini ve bu sekilde
kurumlarina yenilik getirdiklerini sdylemislerdir.

Yeniliklere acik olmak lazim, kendini kapatmamak lazim, iste ben duyuyorum “aman canim ne
olacak eski koye yeni adet mi getirecegiz, zaten bir sistem var, bu sistemi devam ettirelim,
bunu getirirsek 6gretmenlere anlatamayiz gibi” ben bunlara inanmiyorum, ¢cagin gerektirdigi
yenilikleri ben uygulamak isterim (M18).

Okul miidiirlerinden M3, M4, M9 kisilik yapis1 olarak fedakar olmanin ve &diin vermenin
onemine deginmislerdir. Okul miidiirleri, birgcok durumda girisimlerin basarili olmasi i¢in fedakarlik
sergilediklerini, ailelerinden, islerinden ve zamanlarindan 6diin verdikleri yoniinde goriis ifade
etmislerdir.

Basarisiz oldugunda insan iiziiltiyor ama basarili olmak i¢in fedakdrlik gerekiyor iste bir¢ok
seyden odiin veriyorsunuz yani ekstra zaman harciyorsunuz, ekstra gayret sarf ediyorsunuz,
yeri geliyor ailenizden odiin veriyorsunuz, ¢iinkii okul miidiirii basarili olmak zorunda yani
olmadiginizda dgretmenlerinizin ya da personelinizin size karsi olan tavri da degisiyor. Ama
basarili isler yaptiginizda takdir ediliyorsunuz, evet diyorlar bu adam bu siireci yonetebiliyor
ama bunun tersi oldugunda iyi bir yonetim tarzi yok diyorlar ve bu siire¢ sizi daha da asagiya
¢ekiyor. Basarili olmak i¢in biitiin fedakarligi yapmak gerekiyor. Ben kendi adima ¢ok fazla
fedakdrlik yapryorum (M9).

Okul miidiirlerinden M14, M18, M20, M22, M25 kisilik yapisi olarak arastirma ilgisine,
merakina ve hevesine sahip olmanin 6nemine deginmislerdir. Okul midiirleri, ¢esitli platformlari
kullanarak iilke geneli ve yurtdisinda nelerin yasandigini, ne tiir gelismelerin, ilerlemelerin ortaya
ciktigimi aragtirma, kurumla ilgili ilerlemeyi ve gelismeyi saglama, sorunlari ¢ézmeye yonelik
O0grenme ve arastirma hususunda goriis belirtmislerdir. Ayni zamanda kendilerini yonlendiren merak
duygusuyla yeni seyler 6grenme ve bunlari okullarina uyarlama konusunda g¢abaladiklarini ifade
etmislerdir.

Bir okulla ilgili neler yapilabilir onu arastiririm, ben bu okula daha neler yapabilirim bu
konuda arastiririm okurum. ... aymi bilgiyle kalmam nedir ben bunu ¢ézemiyorum ben bunu
cozemedigim icin birakayim degildir, mutlaka o konuda arastrma yaparim ve okurum (M22)

Davranis

Katilimer okul miidiirleri, bireysel yeterlikler acisindan girisimci okul miidiirlerini
digerlerinden ayiran bazi davranis ozellikleri ifade etmislerdir. Bu davraniglar risk alma, aktif ve
dinamik olma, aceleci davranmama, gliven verme ve inisiyatif-sorumluluk almadan olugmaktadir.

Okul midiirlerinin hepsi davramig olarak risk almanin O6nemine deginmislerdir. Okul
miidiirleri, yeni seyler ortaya koymak ve fark yaratmak icin risk almak gerektigini, risk alirken
genellikle riskin boyutlarin1 degerlendirdiklerini ve derecelendirdiklerini, makul ve mantikli riskler
aldiklarii belirtmiglerdir. Ayn1 zamanda {iretimi gerceklestirmek, yeniligi ve gelisimi saglamak igin
ozellikle 6grencinin, dgretmenin ve okulun faydasina olan konularda risk almanin 6nemli oldugunu,
bazen mevzuatin bosluk biraktigi alanlarda ve miifredat veya mevzuat disi konularda da riskler
aldiklarimi ifade etmiglerdir. Bununla birlikte bagarili olmak i¢in risk almanin gerekli oldugunu, yine
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Ozellikle parasal konularda bor¢lanmaya dayali riske girdiklerini, okul miidiirliigiiniin riske dayali bir
meslek oldugunu, yenilige yonelik islerde sonucu olumsuz bile olsa riske girmek gerektigini
sOylemislerdir.

Risk alabilirim risk almaktan korkmuyorum, hani sonuglart su olur bu olur sonuglarini ¢ok
diisiinen biri degilim ve ¢ok tez canlyyim. ...mesela bizim miifredatimizda yabanci dil yok,
sadece kendi okul oncesi ogretmeninin derse girip ¢iktigi iste miizik dersini okul dncesi
ogretmeniyle isledigi resimi, miizigi oyunu iste okuma yazma hazirlik ¢alismalarint dramayr
tek basina bir ogretmenle yaptigi tekdiize bir yapr var okul oncesinde, ben bu konuda iki
girisimde bulundum, ozel okullardaki mantigi biraz okuluma getirmeye c¢alistim, mesela
yabanct  dilin  kiiciik  yasta  ogrenilebilecegine  inaniyorum,  duyarak  eglenerek
ogrenilebilindigini diisiindiigiim icin miifredatin disina ¢iktim okula Ingilizce égretmeni
getirdik, bunu velilere anlattik faydalarini, desteklediler, durumu iyi olmayan velileri okul aile
birligi karsiladi, Ingilizce gretmeni haftada ii¢c kere cocuklarin serbest zamanlarinda
derslerine girdi. Diger arkadaslarim bunlar: risk olarak gordii basin belaya girer dediler ama
biz direndik ve yaptik, bizler bu sekilde yaparak yani bir taraftan Ingilizce bir taraftan satrang
veya kodlama gibi uygulamalarla ¢ocuklarin ¢ok yonlii yetismesini sagladik ve bilissel
gelisimlerine katki sunduk. (M20)

Okul miidiirlerinden M9, M13, M19, M24 davranis olarak aktif ve dinamik olmanin énemine
deginmislerdir. Okul miidiirleri, girisimci davranisin aktif olma ve dinamiklik gerektirdigini, siirece
aktif katilimin ve siirecte rol ve sorumluluk iistlenmenin 6nemine deginmislerdir. Ayni zamanda
stirekli yeni ve 6zgilin bir seyler ortaya koyma, yenilik iiretme ve liretim ¢abasi igerisinde olduklarini,
duraganligt sevmediklerini, zor kosullarda dahi gelisimi saglama adina dinamik yapilarim
koruduklarini ifade etmislerdir.

Ben siirekli gelisimlere agik bir insanim yani ¢ok i ¢ikaririm kendime, yani bana bagh ¢alisan
personelde hocam nerden ¢ikariyorsunuz bu isleri derler, ben de siirekli miidiir
yardimcilarimdan oneri isterim, yani ben hani duragan bir insan istemiyorum etrafimda
tiretken istiyorum. ... harekete gecirmek istiyorum, ben biraz da kendimden kaynakli bog
durmayt sevmiyorum (M13).

Okul midiirlerinden M19 ve M25 davramis olarak aceleci davranmamanin G&nemine
deginmiglerdir. Okul miidiirleri, girisimde bulunurken hizli kararlar vermediklerini, girisimle ilgili
stire¢ ve boyutlarin ayrintilariyla degerlendirildigini, planli hareket ederek zaman siireci igerisinde bu
girisime ait unsurlarin belirlendigini belirtmislerdir. Ayn1 zamanda risk almaya dayali girisimlerde
alternatifler belirleyerek beklediklerini ve aceleci davranmadiklarini ifade etmislerdir.

Ani kararlar almiyoruz, biz bir karar verirken arastiriyoruz, iste asagiya bir kamelya
yvapilacak iste nereye yapilacak once bunu nasil olsun kag kisilik olsun biitcesi ne olsun
bunlart belki de ii¢ ay tartisip bir siirii teklif alip gidip yerinde goriip ii¢ ay sonra yapryoruz,
bu konularda aceleci bir insan degilim, ama aceleci olmamam daha fazla insanla daha fazla
paydasla gortismekte isimi kolaylastiriyor benim (M19).

Okul miidirlerinden M3, M4, M5, M13, M17, M19, M20, M24 davranis olarak giiven
vermenin Onemine deginmislerdir. Okul miidiirleri, yapacaklar girisimlerde samimi olduklarini
ogretmenlere hissettirdiklerini, 6gretmenleri girisimle ilgili bilgilendirerek inandirmaya calistiklarini,
onceki okullarinda elde ettikleri basarilarinin 6gretmenlere giiven sagladigmi belirtmislerdir. Aym
zamanda yapilacak isin fayda saglayacagmin gosterilmesinin giiveni arttirdigini, 6gretmene siirekli
destek olunacaginin hatirlatilmasinin ve bilinmesinin 6gretmenin kendini giivende hissetmesine neden
olacagim ifade etmislerdir. Bununla birlikte bir seyler yapmaya ¢alisma azminin 6gretmenler ve diger
paydaslar tarafindan goriilmesinin bu paydaslarin destek olmasini sagladigini, olumlu iliski tarzinin
kullanilmasi, diriistliik ve inandirict bir dilin giiven verme anlaminda avantaj sagladigini
sOylemislerdir. Yine bazi okul miidiirleri ise, seffaf olma ve gizli bir ajandaya sahip olunmadigin
hissettirmenin paydaslarin giivenini arttirdigini belirtmislerdir.

Giiven hissedildiginde insanlar bu kapilar: agmaya basliyorlar. Ama bu bir siire¢. Insanlara
yakin bir bolgede ¢alistiysaniz ve sizin bir basarmizi gérdiiyse tamam burada da bunu yapar
der ve desteklerler. ...siz keyfi bir sey degil yapacaginiz isin okul agisindan faydasim
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gostermeniz gerekiyor ve bunu birkag kez iist iiste giiveni kazanacak sekilde hareket ettiginizde
isiniz kolaylasryor (M17).

Okul miidiirlerinden M3, M4, M5, M7, M12, M15, M18, M19, M20, M22, M23, M24
davranis olarak insiyatif ve sorumluluk almanin Onemine deginmislerdir. Okul miidiirleri, devlet
okullarmin yapisinin hantal olmasi sebebiyle bazi girisimlerde bulunmak i¢in insiyatif almak ve
yapilacak girigimlerin sorumlulugunu alarak sonuna kadar gotiirmek gerektigini belirtmislerdir. Ayn
zamanda Ozellikle riskin oldugu durumlarda paydaslara giiven vermek ve cesaret saglamak igin
sorumluluk ve insiyatif almanin, girisimlerin ve yeni fikirlerin Oniinii agmak ve destek saglamak
acisindan paydaslarin rahatlamasini sagladigini ifade etmislerdir. Bununla birlikte alinan insiyatif ve
sorumluluklarin riskleri de beraberinde getirdigini fakat insiyatif ve sorumluluk almanin, gelisimi ve
basariy1 saglama acisindan 6nemli katkilar sagladigini ve paydaslari cesaretlendirdigini sdylemislerdir.
Yine insiyatif alinmayan bir yonetim tarzinda statiikonun devam ettirilme ¢abasinin oldugunu ve
bunun yenilik ve gelisimlerin 6niinii kapatacagini belirtmiglerdir. Ayn1 zamanda okul isleyisinde
ortaya ¢ikan cesitli paradoksal durumlar oldugunu ve bunlari agsmak icin insiyatif almak gerektigini
ifade etmislerdir.

Egitim yoneticisi olarak ben bu sorumlulugu altyorum ve yapryorum sonuna kadar da bu isi
gotiiriiyorum. Bir kere okul miidiirii kurumun bir numarasidwr, yani diger biitiin paydaslar size
bakarlar, bir kere ben su imaji veriyorum, yani burda bir risk var ise bunun sorumlusu benim,
herhangi bir olumsuzlukta da bu sorumlulugu gégiisleyecek olan benim, bir kere burda bir
rahatlama oluyor 6gretmende. Yani sorumlulugu alarak, alt tarafi rahatlatmak gerekiyor.
Ogretmenler, miidiir yardimcilart rahatladigi zaman, o refleksi iizerlerinden attiklar: zaman,
“miidiir bu sorumlulugu aldi, e bizde elimizi tasin altina koyalim” demeye basliyorlar, sonra o
zaman hi¢ aklhmizda olmayan fikirler gelmeye baslyor, c¢iinkii insanlar rahatliyoriar
sorumluluk bende dediginiz zaman, bu sefer size farkll onerilerle geliyorlar, ama birincisi
sorumlulugu tamamen almak. (M12)

Motivasyon

Katilimc1 okul miidiirleri, bireysel yeterlikler acgisindan girisimci okul miidiirlerini
digerlerinden ayiran bazi motivasyon kaynaklarini ifade etmislerdir. Bu motivasyon kaynaklar
mesleki tatmin ve adanmislik, olay ve durumlardan ilham alma, sonug alma ve fayda elde etme, basari
hikayelerinden esinlenme, basari-basarisizlik kaygisinin olmayisi ve 6grenme isteginden olugmaktadir.

Okul miidiirlerinden M3, M12, M16, M18, M20, M21, M22, M23, M25 motivasyon olarak
mesleki tatmin ve adanmigligin énemine deginmislerdir. Okul midirleri, yaptiklar1 girisimlerde ve
ortaya koyduklar1 iiriinlerde mesleki olarak tatmin olma hazzini yasamak istediklerini, meslegi
sevmenin bir takim seyleri ortaya koyma ac¢isindan itici gili¢ oldugunu, i¢sel motivasyon sagladigini ve
keyif verdigini, yapilan ise inanmanin o isin kararlilikla siirdiiriilmesini ve mesleki heyecan
duyulmasini sagladigini belirtmislerdir.

En basta meslegimizi sevmemiz geliyor. Meslegimizi seversek zaten bir takim seyleri harekete
gecirebiliyorsunuz. Aslinda devlet bu yaptiklariniz karsisinda “al sana bu 6diil ” béyle bir sey
yapmiyor. Bu tamamen isimizi, meslegimizi sevmekle alakali, vicdanla alakali, belki ¢ok
popiilist oldu ama gergekten dyle, igimi seviyorum ve isimden keyif altyyorum. Birileri bana
odiil versin diye birileri bana aferin desin diye bu isleri yapmiyorum. Keyif aldigim icin mutlu
oldugum icin bir takim seyleri yapmaya ¢alistyorum (M18)

Okul miidiirlerinden M2, M3, M12, M24 motivasyon olarak olay ve durumlardan ilham
almanin 6nemine deginmislerdir. Okul miidiirleri, bazen yasadiklar1 gesitli olay ve durumlarin onlar
acisindan yeni girisimlere ve fikirlere vesile oldugunu, bu olay ve durumlar sayesinde farkli bakis
acilart kazandiklarini, yasanan bazi giincel durumlarin bireyleri yeni girisimlere sevk ettigini
belirtmiglerdir. Ayn1 zamanda bazi okul miidiirleri, cevrelerinde sekillenen bazi 6rnek uygulamalardan
ve izlenimlerden etkilendiklerini ve bu 6rnek uygulamalardan ilham alarak yeni girisimlere tesebbiis
ettiklerini ifade etmislerdir.
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Bazen olaylarda bizi etkileyebiliyor, iste ¢cocugun biri geliyor veya bir veli geliyor bir sey
soyliiyor, bizim éyle bir bakis acimizin olmadigimi fark ediyoruz, orda oyle bir girisimcilik
eksigimiz varmis, evet diyorum bunu yapmayr unutmugsuz yapsaymisiz daha iyi olurmuguz
diyorum. (M3)

Okul miidiirlerinden M1, M3, M7, M10, M11, M12, M13, M14, M15, M16, M17, M19, M20,
M21, M23, M24, M25 motivasyon olarak sonug¢ ve fayda elde etmenin 6nemine deginmislerdir. Okul
miidiirleri, 6grencilerin hayatinda bir seyleri degistirmenin veya bazi yetenekleri kazandirmanin ya da
bir seyler ortaya koymanin yani 6grenci, okul ve dgretmen agisindan bazi faydalar ve sonuglar elde
etmelerinin kendilerine motivasyon sagladigini belirtmislerdir. Ayn1 zamanda hedeflenen bu sonug ve
faydalara ulagmak igin bazi riskleri goze aldiklarini, fikir ve Onerileri girisimlere doniistiiriirken
Ogrenci, 6gretmen faydasinin ve elde edilecek sonucun degerlendirildigini, ihtiyaglara cevap verebilen
ve kisileri motive eden girisimleri dikkate aldiklarini ifade etmiglerdir. Bununla birlikte yapilan
girisimler sonucu elde edilen sonucglarda katkilarinin oldugunu bilmeleri ve hissetmelerinin onlar
mutlu ettigini ve yeni iriinler ortaya koyma hedefinin gergeklesmesinin onlart motive ettigini
belirtmiglerdir. Yine yapilan girisimler sonucu ortaya konan eserlerle ilgili olumlu geri déniitlerin
olmasinin onlara gii¢ verdigini sdylemislerdir. Ayn1 zamanda maddi beklentilerin kendileri i¢in ikinci
planda oldugunu, daha c¢ok manevi haz elde etmek ve kisilere fayda saglamanin kendilerine
motivasyon sagladigini belirtmislerdir.

Yeni iiriinler ortaya ¢iktigi zaman girigimcilik amacina ulasmis demektir. Eger hayallerimizi
gerceklestirmis isek projelerimizi gergeklestirmis isek o konuda da amacimiza ulasmigiz
demektir. Bizi motive eden gey oOgrenci ve ogretmenlerimizin mutlulugu, eger ogrenci ve
ogretmenlerimiz mutlu ise o isin yapilmasimi istiyorlarsa ve sonucunda onlar mutlu
olacaklarsa o isi yapmaktan motive olacaklarsa elimizden geleni yapiyoruz, mesela
ogretmenlerimiz i¢in de basitte olsa arkaya bir ¢cardak yaptik agagh falan ¢ok mutlu oldular,
sohbet ettikleri bir ortamlar: oldu, yani benim icin énemli olan ogrenci ve 6gretmenlerin
mutlulugu, eger ogrenci ve ogretmenlerimiz mutlu oluyorsa motive oluyorlarsa okulla ilgili
vaptigimiz - degisikliklerde arkasi geliyor, ama onlarin motivasyonu diisiiyorsa mutlu
olmuyorlarsa istedikleri bir sey degilse biz de o ise hi¢hir sekilde girismiyoruz. (MT)

Okul miidiirlerinden M5 motivasyon olarak basar1 hikayelerinden esinlenmenin Onemine
deginmistir. Okul miidiirii, ¢esitli basarilar gdstermis ve kendi alaninda basarili olmus insanlar1 takip
ettigini, etkilendigini ve beslendigini belirtmistir.

...bunun disinda mesela bu alanda basart hikdyeleri de beni ¢ok etkiliyor, ben hep takip

ederim, mesela kendine 6zgii bagarisi olan is adamlart veya baska alanda egitimciler olabilir
bu tiir basart hikdyelerini onemserim. Kendimde bu hikdyelerden beslenirim. (M5)

Okul miidiirlerinden M2, M9, M11, M12, M15, M16, M17, M18, M20, M23, M25 motivasyon
olarak basar1 veya basarisizlik kaygisinin olmamasinin Onemine deginmistir. Okul miidiirleri,
yaptiklari girigimlerle ilgili basarisiz sonuglar elde etmelerinin onlarin motivasyonunu diisiirmedigini
ve kaygilandirmadigini, basarisiz  sonuglarin  onlar1  girigimlerle ilgili  kararliliklarindan
vazgecirmedigini hatta basarisizliklardan ders alarak yollarina daha saglam adimlarla devam ettiklerini
belirtmislerdir. Ayn1 zamanda basarisizliklarin onlara siiregle ilgili 6grenme anlaminda ve yeni
girisimlerde bulunurken cesitli katkilar sagladigini, basarisizliklarin daha az hata ile karsilagma
ihtimalini kolaylagtirdigini belirtmislerdir. Bununla birlikte basariya yonelik de kaygi tasimadiklarm
ve bu anlamda kendilerine giivendiklerini ve rahat olduklarini ifade etmislerdir.

Basarisiz olmak beni tedirgin etmez, biz bir seyi dgrencinin, égretmenin ve velinin faydasina
olarak diisiiniip hareket ediyoruz, basarisizlikla ilgili bir analiz yapilirsa sonuglart iyi
degerlendirilirse ve siireg iyi diistiniiliip planlamrsa ¢ok bagarisiz olabilecegime inanmuyorum.
...birlikte hareket edilip olumsuz sonuglarla karsilasabilir misin evet karsilasabilirsin, ama
basarisiz olabilecegimizi diigtinerek de yapacagimiz calismalardan asla vazge¢meyiz. (M11)

Okul miidiirlerinden M25 motivasyon ile ilgili olarak 6grenme isteginin 6nemine deginmistir.
Okul miidiirii, yaptiklar ¢esitli is ve girisimlerin sonuglarindan yeni seyler 6grenmelerinin kendisini
motive ettigini belirtmistir.

354



Egitim Kuram ve Uygulama Aragtirmalar Dergisi 2021 Cilt 7 Say1 3, 343-372 Mesut DEMIRBILEK

...bir de motivasyon kaynagi olarak hep bir seyler égrenmek istiyorum, her yaptigim bir
seyden yeni bir seyler ogrenmek hosuma gidiyor, ben bunlardan motive oluyorum (M25)

Orgiitsel Yeterlikler

Okul miidiirleri tablo 3’te goriildigi orglitsel yeterlikler alt temasinda proaktiflik, dikkat-
farkindalik, firsat ve deger verme kategorilerine iliskin goriis belirtmislerdir.

Tablo 3. Okul Miidiirlerinin Orgiitsel Yeterlikler Alt Temasina iliskin Goriisleri

Alt Kategori Kodlar Katilimci
Tema Sayisi

Proakiiflik Degisim yaratma o 4
Var olan durumu iyilestirme 6
Kurum ve ¢evresel dzelliklerini dikkate alma 6
i Dikkat- Eksiklikleri fark etme 2
< Farkindalik Girisimlere farkindalik yaratma 3
5 Gergekgei uygulanabilir fikirlere duyarlilik 10
E Eksiklikleri ve olumsuzluklar: firsata gevirme 6
> Firsatlar1 degerlendirme-planlama 13
;.1) Firsat Firsat yaratma 6
:S Kriz anlarimi ve ¢atigmalari firsata doniistiirme 4
%2 Firsatlar1 ve yenilikleri yakalama 10
© Ihtiyac ve talepleri dikkate alma 3
Deger Verme Fikir cesitliligini destekleme ve fikirlere 10

aciklik
Tesebbiislere Destek, Cesaretlendirme 4

Proaktiflik

Katilimc1 okul miidiirleri, Orgiitsel yeterlikler acisindan girisimei okul miidiirlerini
digerlerinden ayiran bazi proaktif 6zellikler ifade etmislerdir. Bu 6zellikler, degisim yaratma ve var
olan durumu iyilestirmeden olugmaktadir.

Okul miidiirlerinden M2, M13, M15, M24 proaktif olarak orgiitte degisim yaratmanin 6énemine
deginmiglerdir. Okul miidiirleri, bulunduklar1 okulda degisim yaratmanin varligini hissettirmek
istediklerini, degisim yaratma konusunda ihtiyac¢ hissettiklerini, okulda degisim yaratma ve okula
yenilik katma duygusu ¢ercevesinde ¢abaladiklarini ve girisimlerde bulunduklarini belirtmislerdir.

Soyle de olsun istiyorum, iste bu miidiir bu okula geldi bir seyleri degistirdi, bu okulda bir
degisim oldu, bu okulda giizel olumlu bir riizgdr esti, hani su olsun istemem, bu okulda simdi
bizim hizmet stiremiz dort yil bilemediniz sekiz yil bu siire bittikten sonra ya bu adam gitti iyiki
de gitti bu okuldan densin istemem. (M13)

Okul miidiirlerinden M4, M14, M15, M16, M21, M23 proaktif olarak orgiitte var olan durumu
iyilestirmenin 6nemine deginmislerdir. Okul miidiirleri bazi durumlarda orgiitte var olan durumu,
olumsuzluklar1 ve eksiklikleri iyilestirme, daha verimli hale getirme adina ihtiyac hissettiklerini ve
harekete gectiklerini belirtmislerdir. Ayn1 zamanda duragan bir kisilik yapisina sahip olmadiklarini ve
orgiitii gelistirme adina ¢esitli girisimlerde bulunduklarini, kurumun daha ileriye gitmesi igin ¢aba sarf
ettiklerini ifade etmislerdir. Bununla birlikte var olan olumsuzluklar1 ve eksiklikleri telafi ettiklerinde
kendilerini mutlu hissettiklerini, orgiitte goriilen eksikliklerin kendilerini rahatsiz ettigini ve harekete
gecirdigini belirtmiglerdir.

...mesela bu okula geldigimde bu okulda bazi eksik boyutlarin oldugunu gérdiim, o boyutlar
tamamlamak benim icin 6nemliydi, daha giizel ne olabilir nasil olabilir, insanlar burdan nasil
faydalanabilir biitiin bunlar beni harekete gegiren unsurlar, var olan durumu iyilegtirmeye
calistyorum bu beni motive ediyor. (M16)
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Dikkat-Farkindalik

Katilimer okul miidiirleri, Orgiitsel yeterlikler acisindan girisimei okul midiirlerini
digerlerinden ayiran dikkat veya farkindalik ile ilgili 6zellikler ifade etmislerdir. Bu 6zellikler, kurum
ve gevresel Ozelliklerini dikkate alma, eksiklikleri fark etme, girisimlere farkindalik yaratma, gercekei
uygulanabilir fikirlere duyarliliktan olugmaktadir.

Okul miidiirlerinden M1, M3, M7, M8, M9, M11 dikkat ve farkindalik ile ilgili orgiitte kurum
ve ¢evresel 0zelliklerini dikkate almanin 6nemine deginmislerdir. Okul miidiirleri, yapilan girisimlerde
kurumun artilarinin ve eksilerinin dikkate alinmasini ve bu dogrultuda girisimlerin ve yapilacak islerin
yonlendirilmesi gerektigini, kurumun yapisinin taninmasi ve dgrenilen bu yap1 dogrultusunda hareket
edilmesi gerektigini belirtmislerdir.

Ashinda kurumun avantajlarint ve dezavantajlarini goz oniinde bulundurmak gerekiyor, simdi
baktigimizda kurumumuzun dezavantajlarina baktigimizda binasal sorunlarvmiz var, yani
demek ki bizim bundan kurumsal goziikme yontemimiz olarak ¢ok g¢aba sarf etmemiz
gerekiyor, ben akademik veya 6gretmen boyutuna baktigimda yerlesmis tecriibeli 6gretmen
gruplarmin oldugunu diisiiniiyorum ve 68rencilerin de 68retmenlerine giiveninin arttigin
hissediyorum. (M9)

Okul miidiirlerinden M8, M9 dikkat ve farkindalik ile ilgili orgiitte eksiklikleri fark etmenin
onemine deginmiglerdir. Okul miidiirleri, kurumda var olan eksiklikleri ve eksik noktalari fark etmenin
kendilerine avantaj, anlayis ve vizyon sagladigini ifade etmislerdir.

Soyle bir ozelligimin oldugunu diisiiniiyorum, bardagin bos tarafina bakmay: ¢ok seviyorum,
herkes dolu tarafina bakarken siz bos tarafina baktiginizda eksikligi goriiyorsunuz, o anda o
stireci lehinize ¢evirebilmek icin bir adim onde oluyorsunuz, yani o eksikligi goriip o eksikligi
giderirseniz ya da giderecek adimlar atarsaniz daha dogru oluyor, bu benim yontemim. (M9)

Okul miidiirlerinden M12, M14, M17 dikkat ve farkindalik ile ilgili orgiitte girisimlere
farkindalik yaratmanin 6nemine deginmislerdir. Okul miidiirleri, yapacaklari ¢esitli girisimlerde ¢evre
destegini alabilmek adina kurumun veya girisimin ¢esitli niteliklerine farkindalik yarattiklarini, ¢esitli
girisimlerde destegin veya kullanimin az oldugu durumlarda birtakim yontemler kullanarak tesvik
edici bir sekilde paydaslarda farkindalik gelistirdiklerini, ayn1 zamanda girisimlerin farkli yonleri ve
avantajlari, yararlari paydaslara anlatilarak bu farkindaligin arttirildigini belirtmiglerdir.

Girisimlerle ilgili engelleri asmak icin olaya farkli ag¢ilardan bakmaya ¢alisirim.
Arkadaslarima o olayin faydalarindan gelecege yonelik ¢ocuklarin gelecegine yénelik
oldugunu ifade ederim. (M14)

Okul miidiirlerinden M5, M6, M9, M10, M13, M14, M18, M21, M22, M23 dikkat ve
farkindalik ile ilgili olarak Oorgiitte gercek¢i uygulanabilir fikirlere duyarli olmanin G&nemine
deginmiglerdir. Okul miidiirleri, ¢esitli paydaslardan zaman zaman fikirlerin geldigini fakat bazi
fikirlerin okulun kosullart c¢ercevesinde hayata gecirilemeyecegini ve gercekeci uygulanabilir
olmadigimi belirtmislerdir. Ayn1 zamanda okul sartlar1 dogrultusunda yapilabilecek ayaklar1 yere
basan, saglam temellere dayanan fikirlere ise kayitsiz kalmadiklarini, bu fikirleri degerlendirdiklerini
ifade etmislerdir. Bununla birlikte ortaya konan fikirlerle ilgili olarak yarar muhasebesi yaptiklarini ve
kurumun yapisi dogrultusunda yapilabilecek uygulamalar1 ve girisimleri gergeklestirdiklerini, yani
okula uyarlanmas1 konusunda fikir stizgecinden gegcirdiklerini, girisimler konusunda akilc1 ve realist
davrandiklarini ifade etmislerdir.

Osrenci temsilcisi geldi, biz iste okulumuzun bahgesinde yiizme havuzu yapmak istiyoruz, bu
giizel fikir yaratict fikir, olabilecek bir sey mi degil, ucu acik bir kavram, burada maddi
imkanlar ¢cok onemli maddi imkanlar ¢ercevesinde yapilabilecek bir olay, maddi imkdnlar var
ise biz bunu yapmaya ¢alisiyoruz, mesela bir ogretmenimiz yurtdisinda tirmanma duvar
gormiis ama bu yatay bir trmanma duvari, ¢ocuklarin el kol koordinasyonu igin giizel bir olay
ve bizim okulumuzun bahcgesinde ogrencilerin bir yandan enerjilerini bosaltacaklar: kocaman
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biiyiik biiyiik duvarlarimiz var, bu duvarlari nasil degerlendirebiliriz diye diisiiniirken
ogretmenimizin bu fikirlerini hayata gecirdik ve okul duvarlarina tirmanma malzemeleri
verlestirerek, duvarlari ogrenci ve oOgretmenlerimizle boyadik, bir o6zel okulunda bizim
yaptigimiz bu uygulamayi kendi okullarinda yaptiklarina sahit olduk. Bu yaraticulik igte bizim
yapabilecegimiz bir olay, ama bir yiizme havuzu gergek¢i degil tabi ki. Yani
gergeklestirebilecegimiz seyleri yapmaya ¢alistyoruz. (M18)

Firsat

Katilimc1 okul miidiirleri, Orgiitsel yeterlikler acisindan girisimei okul miidiirlerini
digerlerinden ayiran firsat ile ilgili Ozellikler ifade etmislerdir. Bu &zellikler, eksiklikleri ve
olumsuzluklar1 firsata cevirme, firsatlar1 degerlendirme planlama, firsat yaratma, kriz anlarim ve
catigmalari firsata doniistiirme, firsatlar1 ve yenilikleri yakalama’dan olugmaktadir.

Okul miidiirlerinden M4, M8, M11, M17, M23, M25 firsat ile ilgili olarak orgiitte var olan
eksiklikleri ve olumsuzluklar1 firsata ¢evirmenin 6nemine deginmiglerdir. Okul miidiirleri, okullarinda
bazi eksikliklerin ve olumsuz yonlerin oldugunu fakat bu eksiklikleri firsata doniistiirdiiklerini,
eksiklik ve olumsuzluklar1 firsata doniistirme konusunda degerlendirme yaptiklarini ve bu
olumsuzluklarin dogru yonlendirilmesi ile okulun gili¢lenmesini sagladiklarini belirtmislerdir. Ayni
zamanda okuldaki sorunlar1 dogru teshis ederek bunlari mesleki yeterlikleri dogrultusunda faydaya
doniistiirdiiklerini ve artilarimi 6n plana c¢ikardiklarini sdylemislerdir. Bununla birlikte okullar
acisindan dezavantaj olarak gordiikleri kimi isleyis ve uygulamalari, zamanla okula katki ve deger
saglayan, okulun prestijini arttiran bir firsata doniistiirdiiklerini ifade etmislerdir.

...daha onceki okulumda yiize yakin Suriyeli ogrenci vardi ve ister istemez bu ogrenciler bir
¢cok okulda problemdi, ilk kayit siirecinde biz gelenleri ¢cok kabul etmeme durumumuz vard,
sonra baktik ki bu ogrenciler bizler icin birer avantaj olarak donecek aslinda, sonra bunun
birazcik daha giindemini yapmaya basladim, ve bu siire¢ icerisinde hem onlara ogretmen
olanagi sagladik, yaz kursu agtik bu firsati degerlendirmek igin, yaz kursunda otomatikmen
servis tasima olayi ticretsiz oldu, bu tasimayr kullanarak ogrencileri gezilere gotiirdiik, hem de
o ogrencileri belli bir seviyenin iistiine c¢ikardik, halk egitim iizerinden kurslar a¢maya
basladik, yani Suriyeli ogrenciler benim icin dezavantaj olmaktan ¢ikarak avantaja déondii ve
ilcede yapilan iki erasmus projesinde de konu dezavantajli dgrencilerdi ve okulumuza elli
altmis tane yurtdisindan misafir geldi, 6grenciler ve ogretmenlerle hasir nesir oldular,
okulumuza boyle bir deger kattik, bunu gorerek de il disindan iyi bir 6gretmenimiz bu okul
giizel projeler yapiyor diyerek buraya tayin geldi, ivi bir Ingilizce ogretmenini okula
kazandwrmigtik, tamamen birbirinden bagimsiz seyler ama birbirine adapte oldu, firsat olarak
da daha sonra yardimlar, egitimler oldu Suriyeli ogrencilerle ilgili, iste okul miidiirlerini,
miidiir yardimcilarint Antalya’da bir kampa aldilar, okullara odenekler geldi, malzemeler
geldi, mesela Suriyeli oOgrencilere gelen malzemelerden okuldaki diger dgrencileri de
vararlandiryyordum (M25).

Okul miidiirlerinden M1, M3, M6, M8, M10, M11, M13, M14, M17, M20, M21, M22, M25
firsat ile ilgili olarak orgiitte firsatlar1 degerlendirme ve planlamanin énemine deginmislerdir. Okul
miidiirleri, firsatlar ortaya ¢iktiginda firsatlarin boyutlarimin ve uygulamaya gegirme ayritilarinin
degerlendirilmesi ve planlamast gerektigini, avantaj veya dezavantajlariin kendileri tarafindan
muhasebe edildigini, oOzellikle finansal olarak yapilabilirliginin  ve uygulanabilirliginin
degerlendirildigini, bu firsatlarin kimlerle birlikte hayata gegirilebileceginin planlandigimi ve yarar-
zarar analizi yaptiklarmi belirtmislerdir.

Oncelikle oniimiize ¢ikan firsatlar: degerlendiriyoruz, bu yapacagimiz igin firsatin yani firsat
midir degil midir bakmak gerekiyor, onun on ¢alismasin yapiyoruz, artist nedir eksisi nedir,
artist bizi nereye getirebilecek bunun riskleri nedir degerlendirmesini yapryoruz, bizim icin
firsat olarak goriinebilecek seyleri hedefe ulagma noktasinda bir plan dogrultusunda harekete
geciriyoruz. (M11)
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Okul miidiirlerinden M1, M4, M10, M15, M20, M21 firsat ile ilgili olarak Orgiitte firsat
yaratmanin 6nemine deginmislerdir. Okul midirleri, firsatlarin her zaman ortaya ¢ikmayabilecegini
ve bazen firsatlarin okul yoneticileri tarafindan yaratilmasi ve ortaya konulmasi gerektigini,
paydaslarla birlikte hareket edilirse birgok firsatin ortaya koyulabilecegini, yine kurumun ve gevrenin
ozelliklerinin degerlendirilmesi sonucunda yeni firsatlarin ve yararli girisimlerin ortaya konabilecegini
belirtmiglerdir.

...buraya geldigimde ilk dikkat ¢ceken sey riizgdrin siddeti oldu. Dedim ki buraya mutlaka bir
riizgar tribiinii yapmam lazim. Tepede oldugumuz icin riizgar her yonden esiyor. Arti dalgalar
ciddi bir sekilde etkiliyor. Dalgalardan elektrik iiretimi, riizgdrdan elektrik iiretimi ve yine
glinesi goren ¢atimiz var, pansiyon i¢in soyliiyorum, orayt giines enerjisi ile donatma seklinde
hemen neyi devreye sokabiliriz diye firsatlarimizt hemen ortaya koydum. (M15)

Okul miidiirlerinden M8, M9, M17, M20 firsat ile ilgili olarak oOrgiitte kriz anlarini1 ve
catigmalart firsata ¢evirmenin 6nemine deginmislerdir. Okul miidiirleri, orgiitte bazen kriz anlarinda
veya catigma anlarinda Orgiitsel ve insan kaynaklar1 agisindan bazi olumsuzluklarin ortaya
cikabilecegini fakat bunlarin firsata doniistiiriilebilecegini, catisma ortamlarindan bazen kurum
yararina olan olumlu sonuglarin ortaya cikabilecegini, yeniliklerin Orgiite kazandirilabilecegini ve
avantaj saglayabilecegini belirtmislerdir.

Aslinda en ¢ok kriz anlarin ben ¢ok seviyorum, ¢iinkii simdi bir kurumu yonetiyorsunuz, o kriz
anlarinda herkesin modunun diigtiigii, motivasyona ihtiyaci oldugu bir durumda sizin
firsatlarin ortaya ¢iktigt bu durumlart iyi degerlendirmeniz gerekiyor. (M9)

Okul miidiirlerinden M2, M6, M7, M10, M12, M15, M20, M21, M23, M25 firsat ile ilgili
olarak orgiitte firsatlar1 ve yenilikleri yakalamanin 6nemine deginmislerdir. Okul miidiirleri, ortaya
cikan firsatlar1 zamaninda yakalamanin 6nemli oldugunu, yine ¢agin getirdigi yeniliklerin takip
edilmesi ve kurumun gelisimi i¢in yeniliklere ayak uydurup bu yeniliklerin yakalanmasi gerektigini
belirtmiglerdir. Bununla birlikte zamanla gesitli ihtiyaglarin ortaya ¢iktigini ve bu ihtiyaglarin girigsime
doniistiiriilebilmesi i¢in fark edilmesinin 6nemini ifade etmiglerdir. Ayni zamanda okula katki
saglayacak firsatlarin yakalanmasi i¢in uyamk ve tetikte olduklarini ve ortaya ¢ikar ¢ikmaz
degerlendirdiklerini, ¢evresel kosullarin degerlendirilmesi sonucunda bazi gelisim saglayici ve
kuruma arti1 deger katacak firsatlarin goriilebilecegini ve bunlarin karli ve faydali bir hale
dondstiirtilebilecegini sdylemislerdir. Yine akademik ve mesleki olarak yeterli kapasiteye sahip
olmalarinin ve giincel paradigmalar1 ve degisimleri takip etmelerinin okul miidiirlerinin firsatlart
gormesinde onlara alt yapi sagladigini belirtmislerdir. Ayn1 zamanda bazi firsatlarin diger okul
miidiirleri tarafindan gérmezden gelindigini veya fark edilmedigini belirterek kendilerinin bu konuda
dikkatli olduklarini, olanak ve firsatlar1 degerlendirdiklerini ifade etmislerdir.

Uyanik olmak gerekiyor, yani bir firsati yakalamak bizim igin onemli, eger uyanik olursak o
firsatt bizim igin degerlendirmek kolaylaswr, hichir zaman firsatlari geri tepmem, uyanik
olurum, firsatini kollarim pusuya yatariz eger o firsat gelmisse tepmeyiz hemen degerlendiririz

ve okulumuza fayda saglayacak her firsati degerlendiririz ve amacimiza ulasmaya ¢alisiriz.
(M7)

Deger verme

Katilimer okul miidiirleri, Orgiitsel yeterlikler acisindan girisimei okul miudiirlerini
digerlerinden ayiran deger verme ile ilgili 6zellikler ifade etmislerdir. Bu 6zellikler, ihtiyag¢ ve talepleri
dikkate alma, fikir c¢esitliligini destekleme ve fikirlere agiklik, tesebbiislere destek ve
cesaretlendirmeden olugmaktadir.

Okul miidiirlerinden M10, M11, M16 deger verme ile ilgili olarak orgiitte ihtiyac ve talepleri
dikkate almanin dnemine deginmislerdir. Okul miidiirleri, ¢calistiklar1 kurumlarin ve paydaslarin gesitli
ihtiyaglarinin ve taleplerinin olabilecegini ve bu taleplerin dogru yone yonlendirildiginde 6zgiin
girisimlerin ortaya c¢iktigini, bu ihtiyag ve talepleri gidermenin kendilerini motive ettigini
belirtmislerdir.
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Gegen sene bir kiitiiphane planlayp harekete gectik tamamladik, ¢ok giizel ve islevsel bir
kiitiiphane oldu, bunun baslangi¢c noktasindan itibaren, yani kurumun ihtiyaclar: belli,
ihtiyaglar ve talepler belli, bu talepleri dogru yone yonlendirdigimizde ve dedigim gibi herkesi
birlikte hareket etmeye sevk ettigimizde ¢ok giizel ve ozgiin projeler ve sonuglar ortaya
ctkiyor. ...kiitiiphane demeyi de istemiyorum aslinda ¢iinkii kiitiiphane denildiginde masa raf
akla geldigi icin bizim ki hayal odasi seklinde adlandirdigimiz bir yer, masalarin olmadig
ogrencilerin gittigi zaman rahatladigt mutlu oldugu ve gitmek icin can attigi bir yer
olusturduk, bu tiir seyler ihtiya¢ hdsil oldugu zaman yénlendirmeyle ¢ok giizel sonuclar
alinyor. (M11)

Okul miidiirlerinden M2, M5, M9, M12, M13, M17, M20, M21, M24, M25 deger verme ile
ilgili olarak orgiitte fikir cesitliligini desteklemenin ve fikirlere acik olmanin 6nemine deginmislerdir.
Okul miidiirleri, kurumda yapilan cesitli toplantilarda 6gretmenlerin fikirlerinin ve yaraticiliklarinin
ortaya ¢ikmasi adina onlar fikirlerini ifade etmeye tesvik ettiklerini, fikirleri ve fikir c¢esitliligini
daima dikkate aldiklarini, okula katki sunmaya yonelik fikirleri nedeniyle onlar1 onure etiklerini ve bu
fikirleri kurumsal gelisim agisindan degerlendirdiklerini belirtmislerdir. Ayni1 zamanda bu fikirlerin
hayata gecmesi sonucu cesitli basarilar kazandiklarim1 ve basarili sonuglar elde ettiklerini,
ogretmenlerin ortaya koyduklar: fikirlerle ilgili hayallerini gergeklestirerek onlar1 mutlu ettiklerini ve
boylece o kisilerin o girisimi sahiplendiklerini, biitiinlestiklerini ifade etmislerdir. Bununla birlikte
paydaslarin fikirlerini 6zgiirce ifade edebilecekleri bir iklim olusturduklarini, farkli sesleri zenginlik
olarak gordiiklerini, hayata gegiremeyecekleri fikirleri ise fikrin sahibi olan dgretmenlere uygun bir
dille ve nedenlerini belirterek agikladiklarini, kapilarinin her zaman gesitli fikirlere agik oldugunu
soylemiglerdir. Yine ortaya konan gesitli fikirleri not aldiklarini, 6gretmenleri fikirlerini belirtmeleri
acisindan cesaretlendirdiklerini, 6grencilerin fikirlerini ve dileklerini okul idaresine ulastirabilecekleri
cesitli birimlerinin oldugunu belirtmislerdir.

...yani bir fikriniz var ise uygulanmaswnt istediginiz, mutlaka bunu bize iletin ve bize getirin.
Yani bir kere benim odama gelip de sagma sapan ne séylenirse séylensin kisi fikrini soyledigi
zaman ben en basta okula katki sunmaya ¢alistigi icin ona tesekkiir ederim ve mutlaka o fikir
tizerinde konusuyorum ve bir¢ok seyi de onlarin fikirleri iizerinde insa ediyoruz. (M12)

Okul miidiirlerinden M3, M15, M18, M22 deger verme ile ilgili olarak orgiitte tesebbiislere
destek ve cesaretlendirmenin Onemine deginmiglerdir. Okul midiirleri, 6gretmenler tarafindan
gergeklestirilen girisimlere maddi ve manevi destek olduklarini, 6gretmenlere bu giiveni verdiklerini,
basariya ulagmalari i¢in ¢aba harcadiklarini ve 6gretmenleri bu anlamda tesvik ettiklerini, arkalarinda
olduklarini hissettirdiklerini belirtmiglerdir. Ayni zamanda bu tesebbiisler i¢in okul imkanlarimi
harekete gecirdiklerini ve girisimlerini kolaylagtirdiklarini, 6zellikle 6grenci faydasina olabilecek ve
kurumsal olabilecek girisimlere daha fazla énem verdiklerini, 6gretmenleri bu konuda sorumluluk
almalar1 hususunda cesaretlendirdiklerini ifade etmiglerdir.

Ogretmen veya ogrenciden yaratict bir sey geldigi zaman sonuna kadar destek veriyorum,
ogrencinin lehine olan her tiirlii seye sonuna kadar destek veriyoruz, yani ona yapacagi bir
islemde finansal kaynak olusturmaya ¢alistyoruz, cocuk diyor ki hocam iste dergi ¢ikartacagiz
veya soyle bir ¢alisma yapacagiz ama nedir o ¢alismayr yaparken o finansal kaynagi
paydaslardan bulmaya ¢alistyorum, yani her seyi devietten beklemicen her seyi devletten zaten
ekonomik anlamda bulamazsiniz, ama orda da Ogrencinin bu yaratict ozelligini de
oldiirmemek lazim, yani égretmen de ayni sekilde ogretmen bir ¢alisma yapiyorsa ve ogrenci
ile ilgili ise sonuna kadar destekliyoruz. (M22)

Tliskisel Yeterlikler

Okul miidiirleri tablo 4’te goriildiigii gibi iliskisel yeterlikler alt temasinda isbirligi, ikna-
inandirma ve iletisim kategorilerine iligkin goris belirtmislerdir.

Tablo 4. Okul Miidiirlerinin Iliskisel Yeterlikler Alt Temasina fliskin Goriisleri

Katilimci

Alt Tema Kategori Kodlar
Sayist
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o Riskleri paylasma 2
I:_j Isbirligi Paydas giiciinden yararlanma 13
5 Sorumluluk verme 1
E Paydaslar1 harekete gecirme 14
- . . Ikna et 13
>~ Ikna-Inandirma ae me' . i

d Cevresel imkanlar1 hareketlendirme 16
5 Motive etme 9
w . Etkili Iletisim-Etkilesim Kurma 10
= Iletisim e

— Nigki Yonetimi 3

Isbirligi

Katilimc1 okul miidiirleri, iligskisel yeterlikler agisindan girisimei okul miidiirlerini
digerlerinden ayiran isbirligine dair Ozellikler ifade etmislerdir. Bu o&zellikler, riskleri paylasma,
paydas giiclinden yararlanma ve sorumluluk vermeden olugsmaktadir.

Okul miidiirlerinden M9 ve M25 isbirligi ile ilgili olarak riskleri paylasmanin Onemine
deginmistir. Okul midiirleri, yapilacak girisimlerde ortaya ¢ikabilecek risklerin ve sorumluluklarin
paylagilmasinin girisimle ilgili riskin azalmasina, bireylerin daha fazla sorumluluk almalarina,
yapilacak ise daha fazla deger vermelerine, yoneticinin ig ve sorumluluk yiikiiniin azalmasina ve isin
kalitesinin ve sonug¢ alma olasiliginin daha da artmasina neden olacagini belirtmislerdir.

Yani riskleri paylasmak, hani sey derler tesbihte hata yok ama en giizel ortaklik sug
ortakligidr, bunu ben géyle goriiyorum sugtan ziyade riski paylasirsaniz riskin azalmasina
katki saglarswiz, ¢iinkii riskin olusmamast i¢in o gruptaki herkes yapacag isi en iyi sekilde
yapmaya ¢alisir, ya da aldiginiz risk ve sorumlulugu dagitirsanmiz da biraz daha tizerinizdeki
yiik hafifler ve yaptiginiz igin kalitesi de artar diye diigtiniiyorum, risk oranimin da azalacagin
diistiniiyorum. (M9)

Okul midiirlerinden M1, M4, M6, M7, M9, M10, M12, M13, M16, M19, M20, M21, M25
isbirligi ile ilgili olarak paydas giiclinden yararlanmanin 6nemine deginmislerdir. Okul miidiirleri,
yapacaklar gesitli girisimlerde okuldaki paydaslarin ve insan kaynaginin yetenek ve becerilerinden
yararlandiklarini, kaynak yarattiklarini, paydaslarin iligkileri yoluyla girisimlere yonelik isleri
hallettiklerini, siirece paydaslar1 da dahil ederek isbirligi igerisinde onlarin desteginden
faydalandiklarin1 belirtmislerdir. Bununla birlikte 6zellikle kurumda girisimci ruha sahip olan
yetenekleri ile 6n plana ¢ikmis 6gretmenlerden fikri glic anlaminda destek aldiklarini ifade etmislerdir.
Ayn1 zamanda daha ¢ok girisimlere kaynak saglama noktasinda sikinti yasadiklarini ve bu nedenle
velilerin veya diger paydaslarim maddi giiciinden yararlanarak bu girisimleri finanse ettiklerini, bu
anlamda cesitli girisimlerde bulunduklarini séylemislerdir. Yine okul miidiirii tarafindan koyulan
hedeflerin gerceklesmesinde paydas yeteneklerinin ve kadronun nitelikli olmasinin Snemli bir
etkisinin oldugunu, paydas giiciinden yararlanarak ¢ok giizel sonuglar elde ettiklerini, 6zellikle kuruma
katk1 sunmaya ¢alisan 6gretmenlerin giiciinden ¢ok fazla yararlandiklarini belirtmiglerdir.

Mesela 2015 yilinda biz bir akil oyunlar: sunifi yapmak icin ugrastik, maddi anlamda biraz
stkintt yastyorduk, bizim bir 6gretmenimizin eginin iste cok varlikli oldugunu hayir islerine ¢ok
yardimda bulundugunu 6grendim ve dedim ki hocam eginizle goriisebilir miyiz dedim, iste bir
akil oyunlart sinifi yapmayr planlyoruz bize destek olur mu dedim, gittik goriistiik, bize
projelendirin dedi, proje formatinda hazirlayin dedi, ben inceleyip yonetim kuruluna sunayim
dedi eger omaylarlarsa hemen size akil oyunlari simifi yapariz dedi, biz bu girisimi
projelendirdik dosya halinde sunduk, hosuna gitti, hi¢ dosyay: incelemeye gerek yok dedi
dosyaniz ¢ok giizel dedi hemen maliyete bakti, yirmi ti¢ bin tiirk lirasi civarinda bir maliyeti
vardi, dedi siz anlasin yapin odemesini ben yaparim dedi, iki ii¢ ay icerisinde bizim akil
oyunlart sinifimiz hazirlandi ve bes yildir her tiirlii akil oyununun oldugu bir yer olarak
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ogrencilerimiz siniflarimiz serbest etkinlikler derslerinde faydalaniyorlar, kalict bir eser oldu.
(M7)

Okul miidiirlerinden M12 isbirligi ile ilgili olarak sorumluluk vermenin 6nemine deginmistir.
Okul miidiirii, yapilan girisimlerle ilgili olarak isin niteligine gore paydaslara sorumluluk ve yetki
verdigini, bu sorumluluklarin sonuglartyla ilgili olarak bu kisilerin geri doniitler sagladiklari ve
koordine ettiklerini belirtmistir.

Kurum icerisinde benim belirledigim arkadaslar var bunlar bazen miidiir yardimcist oluyor bazen
ogretmen, bazen hizmetli, memur veya veli oluyor, o isin niteligine gére, mutlaka o isten sorumlu
bir kisi oluyor, yetki ve sorumluluk onda oluyor, sonuglarimi bana bildirmek sartiyla. Digerleri
ona yardimci oluyorlar ama o is o kisinin uhdesinde gidiyor. Ama mutlaka isin basinda direk
benimle irtibatli olan kurum icerisinden biri oluyor ve o kisi benimle ve diger paydaslaria
(sponsor, is¢i, usta gibi) aradaki koordinasyonu sagliyor (M12).

Tkna-Inandirma

Katilimc1 okul miidiirleri, iliskisel yeterlikler agisindan girisimci okul miidiirlerini
digerlerinden ayiran ikna ve inandirmaya dair 6zellikler ifade etmislerdir. Bu 6zellikler, paydaslar
harekete gecirme, ikna etme, cevresel imkanlar1 harekete gecirme ve motive etmeden olugmaktadir.

Okul miidiirlerinden M1, M2, M4, M6, M8, M9, M12, M13, M15, M16, M20, M21, M24,
M25 ikna-inandirma ile ilgili olarak paydaslari harekete gegirmenin O6nemine deginmistir. Okul
miidiirleri, yapilacak cesitli girisimlerle ilgili olarak &gretmenleri harekete gegirerek onlarin siirece
dahil olmasini, girisime yonelik alt yapiyr hazirlayarak 6gretmenlerin bu girisimi sahiplenmesini
sagladiklarin1 belirtmislerdir. Ayn1 zamanda personele giiven vererek birlikte basarilacagina dair
harekete gecirici davraniglarda bulunduklarini, goniilli olarak girisimlere katilim gosteren
ogretmenlerin siirece dahil edilerek siirecin birlikte yiiriitiilmesini sagladiklarini ifade etmislerdir.
Bununla birlikte Ogretmenleri bu girisimlere ve siirece dahil etmeden, rol vermeden basarili
olunamayacagini, girisimi hayata gecirmek icin gorev dagilimi yaparak 6gretmenlerin kendilerini
yetkin hissetmelerini sagladiklarin1  sdylemislerdir. Yine okulda girisimci yonii agir basan
Ogretmenlerin idare tarafindan potansiyellerini ve yeteneklerini ortaya c¢ikaracak sekilde
desteklenmeleri gerektigini, duragan bir yapida olan personel davraniglarinin cesitli girisimlerle
harekete gegirildigini belirtmislerdir. Ozellikle mali konularda okul aile birliklerini harekete gegirerek
sorumlulugu genis alana yaydiklarini, riski azalttiklarint ve o kisilerinde kendilerini degerli
hissetmesine neden olduklarini ifade etmislerdir. Yine siirece dahil olan ve harekete gecen paydaslarin
kendilerini mutlu hissettiklerini ve Ozgiivenlerinin artarak yeni girisimler igin kendilerine giiven
duyduklarint sdylemislerdir. Bununla birlikte bazi okul miidiirleri, 6gretmenleri harekete gegirerek
kendilerinin bu siirecte rehberlik ettiklerini, paydaslarin harekete gegmesini saglamak i¢in etki ajani
olarak degerlendirdikleri informal lider 6gretmenleri kullandiklarini ve onlar1 harekete gecirerek onlar
tizerinden harekete gegme davranmigini tiim kuruma yaydiklarimi belirtmislerdir. Ayni zamanda bazi
okul miidiirleri ise 6gretmenlerin duragan davraniglarinin kendilerini rahatsiz ettigini belirterek onlari
harekete gecirme adina cesitli tesvikler kullandiklarini sdylemislerdir. Yine bazi okul miidiirleri ise
cesitli toplantilar ve bilgilendirmeler yoluyla 6gretmenlerde girisimlere yonelik merak uyandirdiklarini
ve bu sekilde harekete gegirdiklerini ifade etmislerdir.

...okulda bir proje yaptiginizda bunun igine ogretmeni dahil ediyorsunuz ogrenciyi ddhil
ediyorsunuz, onlar yapiyorlar siz sadece reklamin yapiyorsunuz tesvik ediyorsunuz onlari, bir
araya getiriyorsunuz kaba tabirle gaza getiriyorsunuz gerisini onlar yapiyor zaten. (M3)

Ogretmenler icerisinde de girisimci olan yaratici olan bir seyler yapmak isteyen yok mudur
vardir, onemli olan idarenin o kimseleri yanina ¢ekip beraber ¢alismalari, potansiyellerini

ortaya koymalari, ne kadar ¢ok insani katabiliyorsan bu siirece o kadarr olumlu seyler ortaya
¢tkiyor. (M8)
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Okul midiirlerinden M1, M2, M6, M7, M10, M12, M13, M14, M17, M19, M21, M23, M25
ikna-inandirma ile ilgili olarak paydaslari ikna etmenin 6nemine deginmislerdir. Okul miidirleri,
iletisimi ve yenilikei fikirleri kullanarak kendilerini 6gretmenlere kabul ettirdiklerini, ayn1 zamanda
yapilacak girisimlerin ortaya koyacagi faydalart ve sonuglari anlatarak ve hayata gegmis cesitli
ornekler gostererek paydaslari ikna ettiklerini belirtmislerdir. Ayni zamanda okul miidiirleri,
paydaslara dayatma ile bir sey yapilamayacagini ve girisimleri benimsetmek ve goniilliiliigli saglamak
gerektigini ifade etmiglerdir. Bununla birlikte direng gosteren kisilere girisimsel uygulamanin
ozellikleri ve yararlar1 anlatilarak ve o kisiyle empati kurularak benimsetildigini, bazen bu girisimlere
inanan 6gretmenleri kullanarak diger 6gretmenleri ikna ettiklerini, ¢esitli veriler ve bilgiler paylasarak
veya cesitli paylagimlarda bulunarak ikna yolunu denediklerini soylemislerdir. Yine okul miidiirleri,
yapilacak girisimlerin inandirict olmasi gerektigini, 6zellikle 6gretmenler ikna edilirse ve inandirilirsa
ogretmenlerinde kendi paydaslarini (6grenci ve veli) ikna edebilecegini belirtmislerdir. Ayni1 zamanda
maddi anlamda velilerin girisimlere destek saglamalarimi kolaylagtirmak igin velileri ikna etme
konusunda amacin iyi anlatilmas1 gerektigini ve veliye girisimle ilgili somut paylasimlar yapildiktan
sonra velinin ikna edilebildigini ifade etmislerdir. Baz1 okul miidiirleri ise paydaslar isin i¢ine katarak,
girisimin gerekliligini deneyimleterek ikna yolunu denediklerini, yoOneticinin de bu girisimlere
inanmasi gerektigini belirtmislerdir.

Girisimcilik tek basiniza planlayp yapabileceginiz seyler degil, kamusal bir alandasiniz
bircok kisiyi etkiliyor, onlardan destek almaniz lazim, inandirici olmali, insanlart ikna
edebilmelisiniz, iletisiminiz kuvvetli olmali, bunlar bende var diye diisiiniiyorum. (M10)

...konugarak anlatarak belki de isin icine katarak bunun nigin gerekli olduguna inandirarak
ikna etmeye ¢alistyorum. (M2)

Okul miidiirlerinden M4, M5, M7, M8, M10, M11, M13, M14, M15, M17, M19, M20, M21,
M22, M23, M25 ikna-inandirma ile ilgili olarak g¢evresel imkanlari harekete gegirmenin &nemine
deginmisledir. Okul miidiirleri, 6zellikle maddi kaynak gerektiren girisimlerde gesitli ziyaretler ve
paylasimlar yapilarak ve kisisel iliskiler kullanilarak ¢evrenin imkanlarindan yararlanilabilecegini
belirtmiglerdir. Ayn1 zamanda ¢esitli vakiflar, yardim kuruluglari, STK’lar, 6zel igyerleri, fabrikalar,
hayirseverler, niifuzu olan kisiler, kanaat 6nderleri ve belediyeler gibi kamu kurum ve kuruluglarindan
ve yerel imkanlardan bu girisimlere yonelik destek aldiklarini, girisimlere yonelik sponsorlar
bulduklarini, 6gretmen ve veli baglantilari1 bu girisimlere destek saglamak i¢in yonlendirdiklerini
ifade etmiglerdir. Bununla birlikte zaman zaman bu girisimleri finanse etmekte zorlandiklarini ve bu
tiir durumlarda ¢evre degiskenlerini ve destegini devreye soktuklarini soylemislerdir.

Cevredeki imkanlart harekete gecirirsin atiyorum velilerimiz olabilir esnaf olabilir ornegin
maddi bir gey gerektiren bir ¢alisma oldugunda cevrenin imkdnlarini olanaklar olgiistinde
ziyaretler yaparak durumu anlatarak onlarla paylasarak destek alinabilir, bu tiir ¢alismalar
bu sekilde yiiriitiiliir. Kaynak tedarik etmek icin ¢evreyi kullanmay: ¢calisirim, ozel kanallart ve
kisisel iliskilerimi devreye sokarim, ayni sekilde 6gretmen arkadaslarinda iligkileri iizerinden
yvapmaya ¢alisirim, kurum ziyaretleri, isyeri ziyaretleri gibi farkli secenekleri kullanarak
anlatarak bunlarin vesimli gorsellerini hazirlatarak benzeri geylerle tamtimlarda bulunarak
destek bulmaya ¢aligirim (M5)

Bélgede yer alan kanaat onderleri veya sivil toplum kuruluslariyla daha yerelde yer alan
iletisimler kuruyoruz, onlari okulumuza davet ediyoruz veya biz onlarla temas kuruyoruz ya
da iste secilmis kisiler, muhtar veya siyasi temsilciler var ise o anlamda onlarla kaynaklari
okula yénlendirmeleri adina temaslarda bulunuyoruz, bolge imkanlarint okulumuza
cevirmeleri icin temasta bulunuyoruz. Boyle iletisimlerimiz var, bu sekilde ¢evreyi veya maddi
imkdnlart olan yardimsever insanlarin okula daha duyarli olmalarini saglamak igin sohbetler
yapmaya c¢alisiyoruz, onlarla bir araya gelip, hem derdimizi anlatiyoruz, hem de onlarin
burayr anlamalarim saglyyoruz, boyle adimlarimiz var. (M23)

Okul miidiirlerinden M2, M3, M5, M9, M12, M13, M15, M17, M19 ikna-inandirma ile ilgili
olarak paydaslart motive etmenin dnemine deginmislerdir. Okul miidiirleri, girisimlerle ilgili olarak
personellerini  harekete ge¢irmek amaciyla onlarin ilgi ve ihtiyaglarimi dikkate aldiklarini,
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odillendirdiklerini ve tesvik ettiklerini, olumsuz durumlarda personele moral verdiklerini, yasanan
olumsuzluklarin kurum acisindan gelisim siireci olarak goriildiigiinii personele ifade -ettiklerini
belirtmiglerdir. Ayn1 zamanda iist makamlardan veya okul idaresinden gelen bir ddiillendirme veya
onure etme davraniginin 6gretmenleri onemli derecede motive ettigini, cesitli girisimlerde veya
projelerde gorev alan dgretmenlerin ve 6grencilerin giidiilenmelerini ve motive olmalarin1 saglamak
amaciyla cesitli motivasyon araglar1 (not, belge, tesekkiir gibi) kullandiklarmi ifade etmislerdir.
Bununla birlikte moral motivasyon saglayarak harekete gegirmenin ve girisimlere, lretkenlige
yoneltmenin Tiirk insaninin temel karakteristigi oldugunu ve bu moral unsurlarinin 6grenci ve
Ogretmenlere transfer edilmesi gerektigini, kisilerde “ben de yapabilirim” istegini uyandiracak
tesvikleri ve motivasyon unsurlarini kullandiklarini soylemislerdir.

Bizim Tiirk insanlarimin tiretkenliginin temelini moral olusturuyor. Moraliniz var mi yapariz.
Hani derler ya moraliniz oldugunda zoru yapariz da imkdnsiz biraz zaman alir. Biz Tiirk
insant boyleyiz. Bu anlamda tek dikkat edecegimiz sey morali icimizde barindirmak ve
ogretmenlere ve ogrencilere transfer etmek. Herkesin kendi potansiyeli noktasinda “ben bunu
yapabilivim” ondan sonra béyle bir faaliyet var buna “ben de katilayim” diyerek istek
uyandiracak sekilde onlart taltif ediyoruz. (M15)

letisim

Katilimc1 okul miidiirleri, iligskisel yeterlikler agisindan girisimei okul miidiirlerini
digerlerinden ayiran iletisime dair 6zellikler ifade etmislerdir. Bu 6zellikler, etkili iletisim etkilesim
kurma ve iligki yonetiminden olugmaktadir.

Okul miidiirlerinden M3, M4, M5, M12, M13, M16, M18, M20, M22, M24 iletisim ile ilgili
olarak paydaslarla etkili iletisim ve etkilesim kurmanin O6nemine deginmislerdir. Okul midiirleri,
yapacaklart girisimleri ve fikirleri 6gretmenlerle paylastiklarin1 ve onlardan bu girisim diisiincesiyle
ilgili fikir aldiklarin1 ve boylece etkilesim halinde olduklarimi belirtmislerdir. Ayn1 zamanda
Ogretmenleri gesitli girisimlere ikna etmek i¢in iletisim dilini kullandiklarini, paydaslarla iletigimlerini
giiclendirecek cesitli etkinlikler (gezi, kahvalti organizasyonu gibi) organize ettiklerini ve yil
icerisinde paydaslarla iletisimi giiclendirecek c¢esitli planlamalar yaptiklarii ifade etmislerdir.
Bununla birlikte ¢evre paydaslari ile etkili iletisim kurarak gesitli girigimleri ve etkinlikleri finanse
ettiklerini, hatta biiyilk maliyetler gerektiren girisimleri ikili iligkileri kullanarak bagislar yoluyla
hayata gecirdiklerini sdylemislerdir. Yine paydaslarla etkili iletisim kurmanin ve iletisim dilini iyi
yonetmenin Onemine deginerek iletisim dilini iyi kullanamayan yoneticilerin girisimlerine destek
bulamayacaklarini ve paydaglardan istifade edemeyeceklerini belirtmislerdir.

..bu atolye ¢alismalart vs. mesela bunlar milyarlik yatinimlarla ortaya ¢ikiyor, benim
okulumda su anda olusturdugumuz bu tarz atélyeler her biri bagis yoluyla yapildi, yani tabi
okulunda katkist oldu ama c¢ogunlukla bagiscilar yoluyla gerceklestirildi, bunu ikili
diyaloglarimiz  yoluyla  hallettik.  Bizim  paydaglarimiz  velilerimiz ~ 6grencilerimiz
ogretmenlerimiz, iste mahalle sakinlerimiz mahallenin ileri gelen esnaflar, STK lar biz
bunlarla hep bir aradayiz, kim gelirse gelsin ben hep bir kere tath dil giiler yiiz gésteririm,
iletisim dilim ¢ok iyidir, bana gore okullardaki yoneticilerin en biiyiik sermayesi iletisim, eger
bu iletisim dilini kuramiyorsa bu zenginliklerin ya da bu paydaslarin hi¢birinden istifade
edemezsiniz, asik surat ya da ne bilim kullanmlmayacak ciimleler vs. bunlari yapanlar var
bizim camiamizda ve bunlar paydaslarindan hichir sekilde istifade edemiyorlar, o yiizden
paydagslarimizla olan miinasebetleri ben ¢ok onemsiyorum, ¢iinkii olmayacak is olur olacak is
olmaz eger kotii bir iletisim dili kullanirsaniz, o yiizden paydaslarla olan miinasebette iletisimi

iyi kullanmak lazim. (M13)

...bunlari asarken iletisimi gii¢lii tutuyoruz, érnegin bir is var, sponsorluk ariyoruz ve velimize
bunu teklif ediyoruz veya genele bir yayryoruz, diyoruz ki bir kiitiiphane yapacagiz érnegin,
veliler hi¢ endise olmayacak sekilde biz velilerin “parayr cebe mi atiyorlar” endisesini akla
getirmeden iletisimi giiglii tutuyoruz. (M24)
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Okul miidiirlerinden M4, M5, M18 iletisim ile ilgili olarak iliski yonetiminin Gnemine
deginmislerdir. Okul miidiirleri, paydaslarla olan iligkilerini iyi yonetmekten dolay1 okullarina biiyiik
Olgekli kaynaklar yarattiklarini, 6zellikle velilerle sicak ve samimi iligskiler kurduklarini ve boylece
veli imkanlarim okula yoneltebildiklerini, iliskilerini  kullanarak firsatlar yakaladiklarim
belirtmislerdir.

Mesela fiziksel anlamda kendi okulumdan 6rnek vereyim, bir ogrenci velimiz okulumuza bizim
icin ¢ok ciddi meblag tutacak bir jenerator hediye etti. Bunu kendi imkdnlarimizia almamiz
miimkiin degildi. Bu nasil oldu, genel olarak bizim veli ile olan iligkilerimizin iyi olmasindan,
yaptigimiz ¢alismalarin dogru yonde olmasindan, velilerin beklentilerine cevap vermemizden
dolayi, boyle aramizda velilerle sicak ve samimi bir ortam olustu. Hemen hemen bir¢ok veli
imkanlar élciisiinde okula yardim ettigini ben biliyorum. Iste bir baska velimiz bizim aylik
temizlik masraflarimizi karsiliyor, biz liste veriyoruz, su lazim bu lazim diye o veli ddemesini
yapar mesela. Bir baska velimiz bizim badana boya islerimizi yapar, bunun gibi bir¢ok érnek
verebilirim, bu iste bizim velilerle olan diyaloglarimizdan, iliskileri iyi yénetmekten
kaynaklaniyor. (M18)

...biraz insan iliskileri 6nemli. Ben firsatlart yakalarken daha ¢ok bu iliskilerimi kullandim.
(M4)

Baghlik-Ozgiiven Yeterlikleri

Okul miidiirleri tablo 5°te goriildiigii gibi baglilik 6zgiliven yeterlikleri alt temasinda 6zgliven
ve kararlilik kategorilerine iliskin goriis belirtmislerdir.

Tablo 5. Okul Miidiirlerinin Baglilik-Ozgiiven Yeterlikleri Alt Temasina Iliskin Goriigleri

Alt Tema Kategori Kodlar Katilimer
Sayisi
— . Rekabetci ve en iyi olma 2
, 5 Ozgliven

4 E - Kendine giiven 1

0 > X ;

5 8 é Idealist olma ve hayalleri gerceklestirme 4

g B E Kararlilik Sabirli olma 2
> Azim ve vazgecmeme 15

Ozgiiven

Katilimc1 okul miidiirleri, baglilik-6zgiiven yeterlikleri agisindan girisimei okul miidiirlerini
digerlerinden ayiran 6zgiivene dair 6zellikler ifade etmislerdir. Bu 6zellikler, rekabetci ve en iyi olma
ile kendine giivenden olugmaktadir.

Okul midiirlerinden M2 ve M20 6zgiiven ile ilgili olarak rekabetgi ve en iyi olmanin dnemine
deginmisglerdir. Okul miidiirleri, rekabeti seven bir yapilarinin oldugunu ve rekabet ettigi kurumlar
icerisinde en iyl olmak istediklerini, bu durumun onlar1 girisimlerde bulunmaya yonelttigini
belirtmisglerdir.

Okulda bir proje yaparken ogretmenlerime hep sunu diyorum, éyle bir yapalim ki ilgede en
iyisi olsun, yani Kadikoy’e veya Besiktas’a gore demiyorum bu ilgenin kosullarina gore yani
yerel kosullara gére en iyisi olalim en iyisini biz yapalim diyorum, bir hedef koyuyorum,
mesela bir kiitiiphane mi yaptik ilcenin en iyisi olmasi lazim. (M2)

Okul miidiirlerinden M9 06zgiiven ile ilgili olarak kendine giiven duymanin ve inanmanin
onemine deginmistir. Okul miidiirli, yoneticinin ne tlir girisimleri basarip basarmayacagina yonelik
kendini tanimasi dogrultusunda bu girisimleri basarmaya yonelik kendine giiven hissettigini, bazen
yapilan islerin sonucunun kestirilmedigini bu nedenle yoneticinin kendine giivenmesi ve kararli olmasi
gerektigini belirtmistir.
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Oncelikle girisimcilikte kendine giiven ¢ok onemli, kendinize giivendiginizde neleri yapip
neleri yapamayacaginizi yani biraz kendinizi tammayla ilgili olan isler de var bunun
icerisinde, ama tamamiyla demesem bile cogunlukla kendine giivenmesiyle alakali bir durum.
Ctiinkii bazen bilemiyorsunuz, yani bunu yaptigimda ne olur yapmadigimda ne olur gibi, ama
kendine giivenmek ve yaptiginiz iste kararli olmak, bu riskleri de goze almak ve iistesinden
gelmek demek oluyor. (M9)

Kararlihik

Katilimcr okul miidiirleri, baglilik-6zgiiven yeterlikleri agisindan girisimci okul miidiirlerini
digerlerinden ayiran kararli olmaya dair 6zellikler ifade etmislerdir. Bu ozellikler, idealist olma ve
hayalleri ger¢eklestirme, sabirli olma, azim ve vazgegmeme davranisindan olugmaktadir.

Okul miidiirlerinden M4, M7, M8, M13 kararlilik ile ilgili olarak idealist olma ve hayalleri
gergeklestirmenin Onemine deginmislerdir. Okul miidirleri, idealist 6zellikler tasidiklarini ve bu
durumun kendilerini girisimler yapmaya sevk ettigini, ideallerini gergeklestirme yoniinde girisimler
yapma konusunda zorunluluk hissettiklerini, hayal kurmanin girisimci ruhu besledigini ve insanlari
harekete gecirdigini belirtmislerdir.

Birincisi idealist olmam girisimci ruhumu tetikliyor, bir seylerin yapilmasi gerektigine
inaniyorum ve yapilmasi gereken seylerle ilgili zorunluluk hissederim, sartlar elverdigi siirece
tabi. (M8)

Okul midirlerinden M10, M21 kararhlik ile ilgili olarak sabirli olmanin Onemine
deginmislerdir. Okul miidiirleri, gesitli durumlarda ¢ok c¢aba harcadiklarini, miicadele ettiklerini,
boylece sabir gosterdiklerini ve basarili olduklarint belirtmiglerdir. Ayn1 zamanda bu girisim
siireglerinde ¢esitli engeller ve aligkanliklar ortaya ¢ikabilecegini ve bunlar1 asarak bir seyleri
gerceklestirmek i¢cin mutlaka sabirli olunmasi gerektigini belirtmislerdir.

...kamu diizeni icerisinde bir seyler yapabilmek igin sabirli olmaniz gerekiyor, sizi engelleyen
gerek prosediir gerekse de insanlarda boyle bir direnme vardir aligkanliklarindan
vazge¢mezler. (M10)

Okul miidiirlerinden M1, M3, M4, M5, M6, M7, M9, M12, M13, M15, M17, M19, M20, M22,
M23 kararlhilik ile ilgili olarak azim ve vazge¢cmemenin onemine deginmislerdir. Okul miidiirleri,
yapilacak girisimlere baglamadan dnce kararli ve azimli olunmasi ve ortaya c¢ikan engeller karsisinda
girisime yoOnelik heyecani korumak gerektigini, bazen kaynak bulmak icin ¢ok cabalasalar da
girisimlerinin yarida kalabildigini fakat azimlerini yitirmediklerini, kendilerine giivenip kararlilig1
gostermenin  Onemli oldugunu belirtmiglerdir. Ayni zamanda girisimlere yonelik azmi devam
ettirmenin, getirecegi riskleri de géze almak anlamina geldigini, yapmak istedikleri girisimlerden
vazgecmediklerini, mutlaka zihinlerini mesgul ettigini, o kararlilig1 ve girisimi hayata gecirmek igin
cevresel destek aradiklarini, bulmadiklar takdirde ise kendi 6z kaynaklarimi harcamak zorunda
kaldiklarin1 ve o girisimi ger¢eklestirmek i¢in cabaladiklarini ifade etmislerdir. Bununla birlikte
basarisizligi goze aldiklarini, sonuna kadar sartlari zorladiklarini, geri adim atmadiklarini, basarisiz
olma riskinin kendilerini girisimlerden alikoyamayacagini sOylemislerdir. Yine basarisiz olduklarinda
da kendilerini ve girisimlerini revize ederek o girisimi basariya ulastirincaya kadar vazgegmediklerini,
kolay kolay pes etmediklerini, hayata gecirmek icin firsat kolladiklarini, destek sunacak tiim ¢evresel
destek noktalarimi harekete gegirdiklerini belirtmislerdir. Ayn1 zamanda bazen aylarca ugrastiklarim
ama yine de basartya ulastirmak icin kararliliklarindan 6diin vermediklerini ve bunun basariy1
beraberinde getirdigini ifade etmislerdir. Yine girisimleri benimsemelerinin bu kararlilikta énemli
oldugunu, eger bir firsat olarak veya bir farklilik olarak ortaya ¢ikan bir girisim ise bu durumun
onlarin motivasyonunu daha da per¢inledigini sdylemislerdir.

Mesela ilk basta geldigimde ¢cok amacl bir salon konferans salonu yapmakla ilgili bir hedefim
vardi, ama ciddi bir maliyet gerektiriyordu, defalarca bir¢ok yere bagvurduk iste belediyeden
tutun da ticaret odasina kadar falan basvurduk ama hayata gegiremedik ve suan
stirtincemede, yani kaynak olmamasi ozellikle belli kaynak gerektiren seylerde bu onemli. Yine

365



Egitim Kuram ve Uygulama Aragtirmalar Dergisi 2021 Cilt 7 Say1 3, 343-372 Mesut DEMIRBILEK

de bu girisimleri tiimden rafa kaldirmiyorum, onun firsatint kolluyorum ve o siirekli aklinda
oluyor. (M1)

Mutlaka engeller ¢ikiyor ama burada heyecami muhafaza etmek gerekiyor, o girisimcilik
ruhunda mutlaka o heyecan vardir, heyecani muhafaza etmek demoralize olmamak gerekiyor
ve her zaman israrci olmak gerekiyor.(M23)

Sonuc¢ ve Tartisma

Okul miidiirleriyle gerceklestirilen ve yar1 yapilandirilmis sorulardan olusan goriismeler
sonucu elde edilen girisimcilik yeterlikleri ile ilgili nitel bulgular incelendiginde bu yeterliklerin;
bireysel yeterlikler, Orgiitsel yeterlikler, iliskisel yeterlikler ile baglilik-6zgliven yeterlikleri
boyutlarindan olustugu goriilmektedir.

Aragtirmada bireysel yeterlikler boyutunun kisilik yapisi, davranis ve motivasyon
kategorilerinden olustugu tespit edilmistir. Bu kategorilerden kisilik yapisi; 6zgiinliik yaratma istegi,
cok yonliiliik, cesaret, ongoriilii olma, gozlemcilik, yeniliklere ve degisime agik olma, fedakarlik,
arastirma hevesi ve merak etmeyi icermektedir. Davranis kategorisi; risk alma, aktif ve dinamik olma,
aceleci davranmama, giiven verme, insiyatif ve sorumluluk almayi igermektedir. Motivasyon
kategorisi ise; mesleki tatmin ve adanmislik, olay ve durumlardan ilham alma, sonug¢ alma-fayda elde
etme, basar1 hikayelerinden esinlenme, basar1 basarisizlik kaygisinin olmamasi ile 6grenme istegini
igermektedir.

Arastirmada orgiitsel yeterlikler boyutunun proaktiflik, dikkat-farkindalik, firsat ve deger
verme kategorilerinden olustugu tespit edilmistir. Bu kategorilerden proaktiflik; degisim yaratma ve
var olan durumu iyilestirmeyi icermektedir. Dikkat-farkindalik kategorisi; kurum ve ¢evresel
Ozelliklerini dikkate alma, eksiklikleri fark etme, girisimlere farkindalik yaratma, gercekei
uygulanabilir fikirlere duyarlilig1 igermektedir. Firsat kategorisi; eksiklikleri ve olumsuzluklarn firsata
cevirme, firsatlar1 degerlendirme-planlama, firsat yaratma, kriz anlarin1 ve ¢atigsmalari firsata ¢evirme,
firsatlar1 ve yenilikleri yakalamayi icermektedir. Deger verme kategorisi ise; ihtiya¢ ve talepleri
dikkate alma, fikir ¢esitliligini destekleme ve fikirlere aciklik ile tesebbiislere destek ve
cesaretlendirmeyi igermektedir.

Aragtirmada  iligskisel yeterlikler boyutunun igbirligi, ikna-inandirma ve iletisim
kategorilerinden olustugu tespit edilmistir. Bu kategorilerden isbirligi; riskleri paylagsma, paydas
giiciinden yararlanma ve sorumluluk vermeyi icermektedir. Ikna-inandirma kategorisi; paydaslari
harekete gegirme, ikna etme, gevresel imkanlar1 hareketlendirme ve motive etmeyi igermektedir.
Iletisim kategorisi ise; etkili iletisim-etkilesim kurma ile iliski yonetimini icermektedir.

Arastirmada baglilik-6zgiiven yeterlikleri boyutunun 6zgiiven ve kararlilik kategorilerinden
olustugu tespit edilmistir. Bu kategorilerden 6zgiiven; rekabet¢i ve en iyi olma ile kendine giiveni
icermektedir. Kararlilik kategorisi ise; idealist olma ve hayalleri gergeklestirme, sabirli olma ile azim
ve vazgecmemeyi icermektedir.

Girisimci bireylerin 6zgiinlilk yaratma istegi ve yeni iriinler, buluslar ve dzgilinliikler ortaya
koyma aligkanliklar1 tarihsel ve yazinsal bir gergegi olusturmaktadir (Schumpeter, 2011). Aym
zamanda bu yeterlik alani, gelisim i¢in firsatlar yaratilmasi ve risk almaya dayali istekliligi de
barindirmaktadir (Blake ve Mestry, 2013). Bu baglamda arastirma sonuglarini destekler nitelikte
Bygrave (1992), Hitt, Ireland, Camp ve Sexton (2002), Shane ve Venkataraman (2000), Mazzarol ve
Reboud’un (2017) da belirttigi gibi girisimci bireyler, firsatlar1 algilama ve bu firsatlar1 yakalamak igin
yeni girisimlerde bulunma konusunda yetenege ve Gibb (1998) ve Tolentino’nun (1998) belirttigi gibi
firsatlar1 tanima ve analiz etme konusunda beceriye sahiptirler.

Girisimci yeterlik, arastirma sonuglarmma yansidigi gibi 6nemli diizeyde risk almayi da
biinyesinde barindirmaktadir (Chen, Greene ve Crick, 1998; Man, Lau ve Chan, 2002). Bu anlamda
belirsizligin oldugu ortamlarda kararli bir durus sergilemeleri, insiyatif ve risk almalari, girisimci
bireyleri 6n plana ¢ikarmaktadir (Pahuja ve Sanjeev, 2015; Bacigalupo, Kampylis, Punie ve Brande,
2016). Aym zamanda Kuip’in  (1998) belirttigi girisimci kisilik o6zelliklerinden motivasyon,
yaraticilik, insiyatif ve risk alma, zorlayici hedefler koyma, 6zgiiven, 6zgilinliik (akt. Onstenk, 2003)
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ile Gibb (1998) ve Tolentino’nun (1998) ortaya koydugu girisimci yetkinlikleri olan iletisim giiclinii
kullanma, ikna, isbirligi ve baglantilar kurma beceri ve davranislari da arastirmada elde edilen
bulgularla yakinlik gostermekte ve sonuglari desteklemektedir.

Bununla birlikte literatiirle baglantili olarak elde edilen bulgular dogrultusunda girisimci
bireylerin 6ngoriilii olma, iyi iliskiler ve iliski aglar1 kurma, kararlilik, kendine giiven, girisime
baglilik, yiiksek basari ihtiyaci, makul hesaplanmig riskler alma, sorumluluk alma, basarisizlik
kaygisinin olmamasi, yeni fikirlere agiklik gibi 6zellikleri ihtiva ettigi goriilmektedir (McClelland,
1961; Zimmerer ve Scarborough, 1996; Dornelas, 2008; Minello, Scherer ve Alves, 2014; Bhatt,
2016). Bu evrensel girisimcilik 6zellikleri, bulgularda goriildiigii gibi okul isleyisinin lideri olan okul
miidiirlerinin de girisimci yapisinda rol almaktadir (Syapriyuda ve Santosa, 2020).

Kuratko ve Hodgetts’in (1998) de belirttigi {lizere girisimci bireylerin baglilik, kararlilik ve
azim davranislar1 bireyler acisindan 6nemli bir alt yapi olusturmaktadir. Nitekim zorluklarla basa
¢ikmada birey miicadelesi, slirdirme ve devam ettirme bilinci ve basartya ulagma kararhilig
girisimlerin hayata gegmesini kolaylastirmaktadir. Ayni zamanda Kuratko ve Hodgetts’e (1998) gore
girisimci bireyler yaptiklar1 girisimlerin sorumlulugunu almaya yoénelik i¢ kontrole ve motivasyona
sahiplerdir, yine bu bireyler, basarisizlik konusunda tolerans gdstermekte ve belirsizlige yonelik
miicadelede basarili performans sergileyecek cesarete ve yiliksek enerjiye sahiptirler. Bu baglamda
elde edilen bulgular, Kuratko ve Hodgetts’in (1998) diisiincelerini destekler boyuttadir.

Ayn1 zamanda girisimci kisiler yeni seyler ortaya koyma siirecini iyi yonetmekte ve yenilik
yapmaktadirlar ve deger yaratmak, katkida bulunmak i¢in gabalamaktadirlar (Drucker, 1985). Bu
baglamda okul siireglerinde de yoneticiler, yenilik siireglerini harekete gegirerek deger yaratmaya
calismakta ve bdylece girisimcilik siireclerini okul ortaminda hayata gegirmektedirler (Gupta,
MacMillan ve Surie, 2004). Bu yoniiyle okul miidiirleri, girisimci 6zellikler ve yeterlikler sergileme
noktasinda 6nemli bir uygulama alanina sahiplerdir. Ayn1 zamanda girisimci nitelikler sergileyen
liderlerin orgiitleri, siirdiiriilebilir bir rekabet avantajin1 da elde etmektedirler (Dollinger, 2008).
Egitimsel organizasyon siireclerinde girisimciligin kendisine alt yap1 bulmasi, arastirma bulgularinda
goriildiigli gibi okul miidiirlerinin yapisal yeterliklerine yansimistir.

Orgiitsel siireclerde paydaslara giiven vermek, girisimcilige yonelik onlar1 harekete gegirmede
ve paydas gliciinden yararlanmada Onemli bir ikna unsurunu olusturmaktadir (Mickiewicz ve
Rebmann, 2020). Aym1 zamanda sadece giiven vermek degil kendine giiven ve dzyeterlik inancina
sahip olmasi da girisimci bireylerin dnemli bilesenlerindendir, bu durum bireyin harekete gecmesi ve
motivasyon saglamasi agisindan kolaylastirict bir rol oynamaktadir (Bandura, 1997). Bu baglamda
girisimei bireylerin, arastirma bulgularinda da tespit edilen ¢ok yonlii birey potansiyeline sahip
olduklar goriilmektedir.

Girigimei bireyler ayni zamanda baskalarinin kaosu ve krizi gordigii yerlerde var olan
firsatlar1 algilama ve gorme yeterliligini de potansiyellerinde barindirmaktadirlar (Kuratko ve
Hodgetts, 2004). Bu baglamda bulgularda da tespit edildigi gibi var olan krizleri ve olumsuzluklari
firsata doniistiirme anlaminda gézlem yetenegine sahip olduklar1 gergegi ortaya ¢ikmaktadir. Bununla
birlikte degisimi saglama giidiisii, degisime yonelme ihtiyaci ve yenilikgilik sergileyen lider tarzi da
bireylere girisimci olma ruhunu kazandirmaktadir (Fernandez, Cho ve Perry, 2010; Wiesenfeld, Reyt,
Brockner ve Trope, 2017). Buna yonelen girisimei bir liderlik tarzi, girisimsel vizyonlarina
paydaslarin bagliligin1 saglamada ve harekete gegirmede kolaylik da saglamaktadir (Gupta vd., 2004).
Ayni zamanda girisimcei liderler, Slater ve Doig’in (1988) de belirttigi gibi girisimlere engel teskil
eden bireylerin ikna edilmesinde ve paydas desteginin saglanmasinda arastirma bulgularini destekler
nitelikte yeterlilige sahiptirler.

Girisimci yeterlik, bireylerde kendiliginden harekete ge¢gme arzusu yaratmakta ve insiyatif
alma sorumlulugunu hissettirmektedir ve boylece proaktif davranis sergileme ihtiyaci ile girisimlere
yoneltmektedir (Jong ve Wennekers, 2008). Bu yonelis azim ve kararliligl, motive olmayi, 6zgiinligi,
enerjikligi, en iyi olma arzusunu, basarisizliklardan Ogrenmeyi de beraberinde getirmektedir
(Zimmerer ve Scarborough, 2001). Bununla birlikte Bosma, Hessels, Schutjens, Praag ve Verheul’un
(2012) belirttigi {izere girisimci olmak isteyen bireyler, c¢esitli girisimcilik rol modellerden
etkilenmekte, ilham ve motivasyon almaktadirlar. Yine Davey, Hannon ve Penaluna (2016)’nin ifade
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ettigi lizere riskten ve basarisizliktan kaginma davranisi girisimei yonelimi engellemektedir. Bu
baglamda arastirma bulgularin1 destekler nitelikte girisimci yeterligin, cesaretli olmaya yonelik bir
cizgi izledigini ve basariya yonelik kaygi konusunda ruh diinyalarmmin esnek ve rahat oldugu
sOylenebilir.

Okulun gelisiminden sorumlu olan ve gelisim saglamak igin vizyonlarini ve gesitli
uygulamalar1 harekete geciren (Moore, George ve Halpin, 2002) okul miidiirleri, girisimecilik
hedeflerini ve hayallerini hayata gecirmek i¢in okuldaki paydaslari harekete gecirmekte, bu hayal ve
vizyonlarinmi gergeklestirmek i¢in firsatlar aramakta ve bu baglamda girisimlerine baglilik saglamak ve
destek almak icin ¢aba gostermektedirler (Yemini, Addi-Raccah ve Katarivas, 2014). Bu ydniiyle
arastirma bulgular ile paralellik gosteren bir gergeklik olarak okul miidiirleri, girisimci yonelimleri
acisindan firsatlar1 degerlendirebilen, yaratici, problem ¢o6ziicii, basart yonelimli, iliski ve baglantilar
yonetebilen, riskleri kabul eden, sorumluluk sahibi, motive olmus bir alg1 ve diisiince yapisi icerisinde
okul siireclerini yonetmektedirler (Alfirevic, Vican, Pavicic ve Petkovic, 2018).

Bu dogrultuda elde edilen bulgulari destekleyen c¢esitli arastirma ve goriisler dikkate
alindiginda Ornegin, Syapriyuda ve Santosa (2020) ve Miikmin, Akib, Samad, Cahaya ve Kamaluddin
(2020) tarafindan yapilan aragtirmalarda okul yoneticilerinin yenilikler yapmak, basariy1 arttirmak,
giicli. bir motivasyon, zorluklarin iistesinden gelmek, girisimci bir i¢glidiiye sahip olmak gibi
girisimcilik yeterliklerine sahip oldugunu; Pihie, Asimiran ve Bagheri (2014) okul liderlerinin
girisimci yonelimleri ile yenilik¢i davranislart arasinda 6nemli bir baglanti oldugunu; Yemini vd.
(2014) finansal kisitlamalarin ve zorluklarin, girisimci okul miidiirlerini girigimlerinden ve
vizyonlarindan vazgecirmedigini; Esfahani ve Pour (2013) faydacilik, yaraticilik, risk alma, belirsizlik
toleranst gibi unsurlar1 okul miidiirlerinin girisimeci 6zellikleri olarak kabul ettiklerini; Ayub ve
Othman (2013) ve Dahiru, Pihie, Basri ve Hassan (2017) etkili okullarin olusturulmasinda girisimci
liderligin ve yonetim tarzinin katkida bulundugunu; Alfirevic vd. (2018) kisisel mutluluk ve sosyal
katkida bulunma algilarinin okul miidiirlerinin girisimci yonelimlerini etkiledigini; Wibowo ve
Saptono (2018) girisimci okul liderliginin 6gretmen yaraticilifint ve yenilik¢iligini destekledigini;
Koybast ve Dénmez (2017b) girisimei okul liderlerinin 6z yeterlik inanglarinin ve orgiitsel baglilik
diizeylerinin yiiksek oldugunu; Celik ve Titrek (2013) okul yoneticilerinin girisimci yonelimlerinin
daha cok i¢ kontrol odagi, yenilikcilik ve basar1 gereksinimi boyutlarinda én plana ¢iktigini; iscan ve
Kaygin (2011) ile Celik (2013) ise girisimcilik egilimlerinin kendine giiven, yenilik, basarma ihtiyaci,
i¢ kontrol odagi, risk alma, belirsizlige karsi tolerans unsurlarindan olustugunu ifade ederek bu
arastirmanin temel sonuglarin1 desteklemektedirler.

Tim bu aragtirmalarin ortak sayiltilari ve arastirmada elde edilen bulgular birlikte
degerlendirildiginde girisimci birey yapisinda 6ziimsenen yeterliklerin, daha ¢ok 6zgiliven, kararllik,
sonu¢ alma ve basari elde etme, motivasyon ve i¢ kontrol, yenilik¢ilik, cesaret ve risk alma,
belirsizliklere kars1 esneklik gibi ayirici niteliklerden olustugu goriilmektedir. Bu ayirici niteliklerin
okul orgiitlerinde degisimi ve yeniligi saglamadaki etkisi ve egitim siireclerindeki verimliligi
artirmadaki rolii diisliniildiiglinde okul liderlerinin se¢imi ve performans kriterlerinde bu yeterliklerin
dikkate alinmasi o6nerilmektedir.
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Introduction

The COVID-19 pandemic, known to emerge in Wuhan, China, has spread rapidly worldwide.
As of March 11, 2020, COVID-19 has been described as a pandemic by the World Health
Organization (WHO, 2020). The spread of the COVID-19 pandemic in the world has adversely
affected many areas, including education (Paudel, 2021). The COVID-19 pandemic has affected many
students and schools (Bergdahl & Nouri, 2020). Moreover, in Turkey, education in schools has also
been suspended as of March 16, 2020 (MEB, 2020a). Countries have sought urgent solutions to
sustain educational activities while dealing with the pandemic and its effects in various areas. In
Turkey, as in most countries, the decision to transition to distance education has also been taken due to
the worsening of the course of the pandemic.

In distance education, while the teacher and the student are physically in separate places,
communication between them occurs through various technologies (Koi-Akrofi, Owusu-Oware, &
Tanye, 2020; Nazarova, Jalilova, Mukhamedova, & Rasulova 2021; Rumble, 1987). While letters
were used in the first applications of distance education in the past (Kaya, 2002), it is seen that digital
technologies are now widely used in distance education in the light of the latest developments. Also, in
Turkey, learning-teaching processes began to be carried out employing digital tools with the transition
to distance education during the COVID-19 outbreak period. Although distance education is seen as
an approach for solving education problems (Beldarrain, 2006; Kaya, 2002), it can be said that new
ones have been added to the known problems of distance education, and the difficulties encountered in
this process have increased with the emergence of distance education during the COVID-19 pandemic
period. In their research, Sar1 and Nayir (2020) determined that problems occur under the categories of
technology, health and others originating from partners related to the learning-teaching process in the
field of education during the COVID-19 pandemic process by examining the reports of Economic
Development and Cooperation Organization, United Nations Educational, Scientific and Cultural
Organization and World Bank Institutions. In some other studies (Diizgiin & Sulak, 2020; Er
Tiirkiiresin, 2020; Karaca, Karaca, Karamustafaoglu, & Ozcan, 2021), it was determined that distance
education practices during the COVID-19 outbreak period were not found to be very effective. The
problems encountered and the process not functioning effectively enough lead to the fact that students
cannot reach the gains at the lessons' targeted level, which causes learning deficiencies in the students.

Lack of learning in a particular subject will bring failure in that subject as well as causing
negativities. While students who do not have a learning deficiency learn the following subjects more
easily, students having learning deficiency need more time and effort while learning the subject (Kose,
2007). In order to bring education to a better level, it is necessary to replace the missing structures in
children (Ors, 2019). In this context, it can be said that the learning gap of students should be taken
into account—one of the lessons in which students' learning deficit is considered necessary in
mathematics. Mathematics is a science in which individuals are intertwined in their entire academic
life. Today, almost all professions require more or less mathematics and mathematical thinking (Olkun
& Toluk Ugar, 2014). In national and international exams (MEB, 2019; MEB, 2020b; MEB, 2020c), it
is seen that the average of mathematics points is low. Thus, it is essential to remove the obstacles to
effective mathematics teaching and to eliminate learning deficiencies during the COVID-19 pandemic,
where educational activities are carried out remotely, in order to keep the performance high in a
mathematics course, which has a vital role in the academic and professional lives of individuals.
Especially, acquiring targeted learning outcomes in primary school is considered essential both for this
level and for students' future life because of the level at which basic mathematical knowledge and
skills are acquired and attitudes are formed. In this direction, researches to eliminate the learning
deficiencies in mathematics lessons in the distance education process, which started to be carried out
compulsorily at the primary school level with the COVID-19 pandemic, gain importance.

With the emergence of the COVID-19 outbreak, it is seen that there are researches on digital
education activities with regards to primary school level (Altintag Yiiksel, 2021; Ayaz, 2021; Baran &
Sadik, 2021a; Baran & Sadik, 2021b; Batmaz, Cevahir Batmaz, & Kili¢, 2021; Bulut & Susar Kirmizi,
2021; Brako & Essel, 2020; Demir & Ozdas, 2020; Diana, Suhendra, Yohannes, & Sukma, 2021;
Erbas, 2021; Erol & Erol, 2020; Fidan, 2020; Gezen & Efendioglu, 2021; Gupta & Gupta, 2020; Inci
Kuzu, 2020; Jamilah, Sukitman, & Fauzi, 2021; Giinbas & Goziikiik, 2020; Karabudak, 2020; Kargin
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& Karatas, 2021; Kesik & Bas, 2021; Kiziltas & Cetinkaya Ozdemir, 2021; Kog, 2021; Konca &
Cakir, 2021; Korucuk, 2020; Okatan & Tagay, 2021; Kurt, Kandemir, & Celik, 2021; Ozcan &
Saydam, 2021; Ozden & Ilgar, 2021; Pozas, Letzel, & Schneider, 2021; Putri et al., 2020; Rahmaini,
2021; Rasmitadila et al., 2020; Sakalli, Altinay, Altinay, & Dagli, 2021; Sarisik, Uslu, Sarisik, &
Uslu, 2021; Saygi, 2021; Sirem & Bas, 2020; Ugur Gé¢mez & Unal, 2021; Ulugmar Sagir & Dal,
2021; Usta & Donmez, 2021; Uysal & Kisa, 2021; Yadigar & Yadigar, 2021; Yurtbakan & Akyildiz,
2020) and mathematics lessons (Almarashdi & Jarrah, 2021; Cassibba et al., 2021; Das, 2021; Erduran
& Ince Muslu, 2020; Irfan, Kusumaningrum, Yulia, & Widodo, 2020; Kamsurya, 2020; Kilit &
Giiner, 2021; Kuzu, 2020; Mailizar, Almanthari, Maulina, & Bruce, 2020; Marban, Radwan, Radwan,
& Radwan, 2021; Marpa, 2021; Maulina & Bruce, 2020; Mulenga & Marban, 2020; Panaoura, 2020;
Tezer & Cumhur, 2020; Tremblay & Delobbe, 2021; Wijaya, 2021; Xie, Xiao, Hou, Liu, & Liu,
2021). However, a study that sheds light on learning deficiencies of primary school students in
mathematics lessons in the distance education process carried out due to the COVID-19 outbreak in
Turkey was not observed. By determining the reasons for the primary school mathematics lesson
learning deficiencies and suggestions on this subject, it can be ensured that both the existing learning
deficiencies of the students are eliminated, and the learning deficiencies that will arise in case of
restarting distance education in emergencies that will be encountered in the future can be prevented.
Teachers' opinions, who play a crucial role in the learning-teaching process and are the key to success,
which they will share by their experiences, are considered necessary. These opinions can provide
important essential on the steps to be taken to identify and eliminate the causes of lesson learning
deficiencies in the distance education process due to COVID-19 outbreak. In this context, the study
aims to examine the opinions of primary school teachers regarding the reasons for students' learning
deficiencies in mathematics lessons and their suggestions to overcome these deficiencies in the
distance education process carried out due to the COVID-19 pandemic. For this purpose, answers to
the following questions were sought in the study:

1. What are the opinions of primary school teachers regarding students' learning deficiencies
in mathematics lessons in the distance education process due to the COVID-19 pandemic?

2. What are the suggestions of primary school teachers for eliminating the learning
deficiencies of students in mathematics lessons in the distance education process carried out due to the
COVID-19 pandemic?

Method
Research Model

This research was carried out on the basis of phenomenology, one of the qualitative research
designs. The qualitative research designs are concerned with the way participants’ make sense of their
experiences and the facts (Merriam & Tisdell, 2016). Phenomenology focuses on the facts that are
aware of but do not have an in-depth and detailed understanding (Yildirim & Simsek, 2018). In this
study, the reasons for students' learning deficiencies in mathematics lessons in the distance education
process carried out due to the COVID-19 pandemic and the suggestions to eliminate these deficiencies
were examined according to the opinions of primary school teachers involved in the distance
education process.

Study Group

Two hundred fifty-four primary school teachers working in various primary schools in Turkey
formed the research study group. Criterion sampling, one of the purposeful sampling methods, was
used to determine the study group. In the criterion sampling method, units that meet the predetermined
criteria are included in the sampling (Biiyiikoztiirk, Kilig Cakmak, Akgiin, Karadeniz, & Demirel,
2016; Mertens, 2010). In this study, primary school teachers who stated that their students had a
learning deficiency in the mathematics lesson in the distance education process due to the COVID-19
pandemic were used as a criterion. The primary school teachers who were reached for this purpose
were first asked whether their students had a learning deficiency in the mathematics lesson or not. The
teachers who answered yes or partially yes answered the open-ended questions. Answers received
from teachers are given in figure 1.
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Figure 1. The opinions of primary school teachers about whether students have learning deficiencies in
mathematics lesson in the distance education process or not

As seen in Figure 1, 254 primary school teachers (Yes: 140; Partially: 114; No: 114) were
included in the study because of stating that their students had a learning deficiency in mathematics
lesson in the distance education process carried out due to the COVID-19 pandemic.

Data Collection Tools

An interview form consisting of standardized open-ended questions was used as a data
collection tool in the study. The questions prepared for standardized open-ended interviews are
finalized questions in advance (Patton, 2015). In the interview form created for this study, there were
two questions aimed at determining the opinions of primary school teachers regarding the reasons for
students' learning deficiencies in mathematics lessons in the distance education process carried out due
to the COVID-19 pandemic and their suggestions to eliminate these deficiencies. The questions were
created by benefiting from the opinions of field experts.

Data Collection Process

The data were collected in the 2020-2021 academic year. The correspondence technique was
used for data collection. In the correspondence technique, data is collected through written
communication (Karasar, 2019). The data is collected through online tools. The forms containing the
guestions were delivered to primary school teachers through a platform. The primary school teachers
also filled in the forms that were given to them online. The researcher accessed the answers given
through this platform.

Analysis of Data

The analysis of the data obtained from the research was carried out with content analysis.
Content analysis is based on the principle of gathering similar data within the framework of specific
concepts and themes and arranging and interpreting them in a way that the reader can understand
(Yildirnm & Simsek, 2018). Cohen, Manion, and Morrison (2007) define content analysis as the
process of summarizing and reporting the messages contained in the actual contents of written data.
The data obtained for content analysis in the study were categorized by coding, and then these
categories were classified and named (Merriam & Tisdell, 2016).

Credibility and transferability are considered essential for validity in studies (Merriam &
Tisdell, 2016; Yildinm & Simsek, 2018). In this context, suitable participants were reached for
validity in the study, the data obtained from the teachers were coded and reviewed by two different
researchers which are professionals in mathematics education, direct quotations from the participants'
opinions were also included, and the quotations were coded as T1, T2. For the reliability of the
research, care was taken to avoid deviations and changes in meaning during coding, the codings were
reviewed, and the consistency was calculated by making comparisons between the independently
made codings (Gibbs, 2007). In the calculation of the consistency, the reliability formula (Reliability =
Agreement / (Agreement + Disagreement) proposed by Miles and Huberman (1994) was used. As a
result of the calculation, the agreement value between the coders was at an acceptable level of 86%
(Miles, Huberman, & Saldafia, 2014; Yildirim & Simsek, 2018).
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Findings
In this section, the findings obtained from the analysis of the research data are included.

Findings regarding students' learning deficiencies in mathematics lessons in the distance
education process were carried out due to the COVID-19 pandemic.

The opinions of primary school teachers regarding the reasons for the learning deficiencies
experienced by students in mathematics lessons in the distance education process carried out due to
the COVID-19 pandemic were analyzed by content analysis. The findings obtained are given in Table
1.

Tablo 1. The opinions of primary school teachers regarding the reasons for the student's learning deficiencies in
mathematics lessons in the distance education process

Categories Sub-categories f
Lack of interaction and communication 66
The difficulty of performing measurement and evaluation 28
Difficulty in concentrating on the lesson 24
Lack of material 19
Difficulty in receiving feedback 16
The difficulty of embodying abstract mathematics 14
The inability of learning by practicing and experiencing 13
Difficulty in practicing 11
Usagt_e of limited methods and techniques compared to 10

o traditional education

Eganiotﬂse fr’];'tgL:Peagpg Remaining affective features in the background 10

distance education The limitation of the sense organ addressed 9
Djff?cu]ty in maintaining classroom management and 8
discipline
The negativity of prolonged exposure to digital tools 8
The difficulty of taking care of students one by one 6
The difficulty of considering different student styles 6
Distraction due to other applications in the digital tools 6
The difficulty of taking different student levels into account 3
The difficulty of instant correction 2
Lack of peer assistance in lessons 1
The difficulty of writing mathematical expressions digitally 1

Total 261
Absence of students in the lessons
Low motivation in students
Students being indifferent
Students not reinforcing what they have learned
Students watching the lesson in a passive way
Weakness of digital skills in students
Reasons originating Reluctance of students
from the student Students not feeling responsible
Poor readiness of students
Perceiving the process as a holiday
Abstention of students
Prejudice in students
Anxiety in students

RN
NN

P P P NN W N N 00 o

©
-

Total
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Tablo 1. The opinions of primary school teachers regarding the reasons for the student's learning deficiencies in
mathematics lessons in the distance education process (Continued)

Categories Sub-categories f
Connection (internet) problems 30
Lack of hardware 17

Reasons originating

. Impossibility of acquiring technological tools 12
from technical Probl in loaging i line educati latf

problems roblems in logging into online education platforms
Insufficiency of digital lesson materials 1
Power cut 1
Total 68
Parents not providing the necessary support 17
Indifference of parents 15
R o Failure to provide a suitable learning environment at home 12
easons originating Presence of distracting stimuli in the home environment 8

from the family ) ) ) )
The intervention of family members during the lesson

Parents not cooperating with the teacher

Family members doing the homework of students 1
Total 59
Short lesson period 24
Reasons originating Learning outcomes being in a large number 7
from planning Absence of compulsory school attendance 3
Implementation of the current program 2
Total 36

from the insufficiency
of support services

Total

Insufficiency of technical support

o The poor digital skill of teachers 2

Reasons originating Strict behavior of teachers 1
from the teacher o

Prejudice of teachers 1

Total 4

Reasons originating Not being informed 1

1

2

When Table 1 is examined, it is seen that the opinions of primary school teachers regarding
the reasons for the students' learning deficiency in the mathematics lesson in the distance education
process carried out due to the COVID-19 pandemic are collected in seven categories as reasons
originating from the nature of distance education, students, technical problems, family, planning,
teachers and insufficiency of support services. According to primary school teachers, the reasons
originating from the nature of distance education are considered from the most to the least as lack of
interaction and communication (f = 66), of performing measurement and evaluation (f = 28),
difficulty in concentrating on the lesson (f = 24), lack of material (f = 19), difficulty in receiving
feedback (f = 16), difficulty in embodying abstract mathematics (f = 14), inability of learning by
practising and experiencing (f = 13), difficulty in practicing (f = 11), usage of limited methods and
techniques compared to traditional education (f = 10 ), remaining of affective features in the
background (f = 10), the limitation of the sense organ addressed (f = 9), difficulty in maintaining
classroom management and discipline (f = 8), negativity of prolonged exposure to digital tools (f = 8),
difficulty of taking care of students one by one (f = 6), difficulty of considering different student styles
(f = 6), distraction due to other applications in the digital tools (f = 6), difficulty of taking different
student levels into account (f = 3), difficulty of instant correction (f = 2), lack of peer assistance in
lessons (f = 1) and difficulty of writing mathematical expressions digitally (f = 1). Some quotations
from the opinions of primary school teachers regarding the category of reasons arising from the nature
of distance education are given below.
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"In distance education, it becomes difficult for students to embody, because close contact is
not provided, the appropriate teaching method and technique for the student cannot be
chosen..." (T13)

“I think the fact that distance education does not appeal to the unique learning style of each
student (visual, auditory, tactile, etc.), that there is no immediate feedback, correction, that
active elements such as motivation cannot be used, and that studies that evaluate learning
cannot be done immediately during and at the end of the process cause students to have
learning deficiencies. . ” (T44)

"Not being able to supervise the students in front of the screen, the existence of students
entering the game instead of entering the lesson even they have the opportunity” (T35)

According to the primary school teachers, the reasons originating from the students are
considered from the most to the least as absence of students in the lessons (f = 22), the low motivation
in students (f = 17), students being indifferent (f = 11), students not reinforcing what they learned (f =
9), students watching the lesson in a passive way (f = 8), weakness of digital skills in students (f = 7),
reluctance of students (f = 7), students not feeling responsible (f = 3), poor readiness of students (f =
2), perceiving the process as a holiday (f = 2), abstention of students (f = 1), prejudice in students (f =
1), and anxiety in students (f = 1). Some quotations from the opinions of primary school teachers
regarding the category of reasons originating from students are given below.

“Students do not comply with the duration of the lesson. When they get bored, they leave the
lesson... "(T17)

"Shy and indifferent students completely break away from the lesson ..." (T140)

""Students not actively participating in the lesson and watching the lesson from the screen ..."
(T206)

According to the primary school teachers, the reasons originating from the technical problems
are considered from the most to the least as connection (internet) problems (f = 30), lack of hardware
(f = 17), the impossibility of acquiring technological tools (f = 12), problems in logging into online
education platforms (f = 7), insufficiency of digital lesson materials (f = 1) and power cut (f = 1).
Some quotations from the opinions of primary school teachers regarding the category of reasons
originating from technical problems are given below.

"Because there is not enough technological equipment in the houses ..." (T175)
"Experiencing problems on the internet because of the living in a village ..." (T239)
"Problems in programs used in distance education ..." (T79)

According to the primary school teachers, the reasons originating from the technical problems
are considered from the most to the least as parents not providing the necessary support (f = 17), the
indifference of parents (f = 15), the lack of an appropriate learning environment at home (f = 12),
presence of distracting stimuli in the home environment (f = 8), the intervention of family members
during the lesson (f = 4), parents not cooperating with the teacher (f = 2), and family members doing
the homework of students (f = 1). Some quotations from the opinions of primary school teachers
regarding the category of reasons originating from a parents are given below.

"Existence of father, mother and other family members in a room and distraction of focus ..."
(T47)

"... Not getting enough support from families..." (T20)

"... They cannot pay as much attention as in the classroom setting. Home environments are
not suitable. " (T25)

According to the primary school teachers, the reasons originating from planning are
considered from the most to the least as short lesson period (f = 24), learning outcomes being in a
large number (f = 7), absence of compulsory school attendance (f = 3) and the implementation of the
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current program (f = 2). Some quotations from the opinions of primary school teachers regarding the
category of reasons originating from planning are given below.

"... Due to the short duration of lessons and learning outcomes being in a large number,
learning cannot be achieved completely.” (T225)

“Students leaving the course whenever they want and teachers not being able to note their
absence...” (TS8)

"Trying to implement the current program ..." (T181)

According to the primary school teachers, the reasons originating from the teacher are
considered from the most to the least as poor digital skills of teachers (f = 2), strict behavior of
teachers (f = 1), and prejudice of teachers (f = 1). Some quotations from the opinions of primary
school teachers regarding the category of reasons originating from the teacher are given below.

"Lack of teachers' skill in providing lesson materials online ..." (T167)
“... Teachers' prejudice...” (T18)
“... Teachers displaying a strict and authoritarian attitude...” (T193)

According to the primary school teachers, the reasons originating from the insufficiency of
support services are considered from the most to the least as not being informed (f = 1) an
insufficiency of technical support (f = 1). Some quotations from the opinions of primary school
teachers regarding the category of reasons originating from the insufficiency of support services are
given below.

“... Teachers, students and especially parents not being informed about distance education...”
(T17)

“... Insufficiency of infrastructure and technical support ...” (T12)

Findings regarding the suggestions for eliminating the students' learning deficiencies in
mathematics lessons in the distance education process carried out due to the COVID-19 pandemic.

The opinions expressed by primary school teachers regarding eliminating the students'
learning deficiencies in mathematics lessons in the distance education process carried out due to the
COVID-19 pandemic were analyzed by content analysis. The findings obtained are given in Table 2.

Tablo 2. Suggestions of primary school teachers for eliminating the students' learning deficiencies in
mathematics lessons in the distance education process

Categories Sub-categories f
Transition to face to face education 65
Performing remedial education 43
Dilution of current mathematics lesson subjects and learning 29
outcomes
Extending the duration of lessons 11
Taking steps to identify and eliminate the learning deficiencies 10
Suggestions Ensurin_g participation in the lesson 9
regarding Increasing the number of lessons 4
planning Transition to hybrid education 4
One-to-one distance education 4
Forming groups in different levels 3
Decreasing duration of lesson in lower grades 3
Focusing on essential learning outcomes 2
Making the lesson attendance compulsory 2
Decreasing the number of students 2
Strengthening parent-teacher-student relationship 1
Total 185
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Tablo 2. Suggestions of primary school teachers for eliminating the students' learning deficiencies in
mathematics lessons in the distance education process (Continued)

Categories

Sub-categories

—h

Suggestions
regarding the
learning-teaching
process

Using interesting materials

Using concrete materials

Performing continuous reinforcement

Associating mathematics lesson with daily life

Making the lesson funny

Giving importance to applied studies

Using materials suitable for different student levels
Increasing the usage of visual materials

Performing frequent controls

Applying different techniques

Endearing mathematics lesson

Using materials suitable for different student styles
Giving homework, ensuring their control and feedback
Using math videos in the form of cartoons

Giving place to different activities

Students creating material at home

Using new generation problems

Establishing a link between mathematics and other subjects
Behaving patiently

Making use of different sources

[y
o

P R P PR RPRPRRPRPNMNMNNMNNDNDWRDNOOO©

Total

(6]
g

Suggestions
regarding
technical
improvements

Improving students' connections
Providing students with equipment
Developing a digital material pool

Supporting the families who do not have technological
opportunities
Enforcing the platforms and systems used

Developing measurement and evaluation systems for digital
environments

AR
~N oo

Total

Suggestions
regarding parents

Parents' support

Parents' attention

Parents' cooperating with the teacher

Parents' reducing negative stimuli in the learning environment
Parents following up with their children

Parents motivating their children

Parents providing a suitable working environment for their
children
Parents not intervening during the lesson

Total

Suggestions
regarding the
development of
students

Developing students' sense of responsibility

Students reinforcing what they have learned

Developing students' digital skills

Increasing student motivation

Making students believe that they can be successful
Students comprehending the importance of mathematics
Ensuring students pay their attention to the lesson

Total
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Tablo 2. Suggestions of primary school teachers for eliminating the students' learning deficiencies in
mathematics lessons in the distance education process (Continued)

Categories Sub-categories f
Suggestions Informing parents about distance education 11
regarding the Informing teachers about distance education 1
support services Informing students about distance education

Total 13
Suggestions Improving digital competencies of teachers 2
regarding the

improvement of Increasing willingness and motivation of teachers 1
teachers' quality

Total 3

When Table 2 is examined, it is seen that the suggestions of primary school teachers to
eliminate the students' learning deficiencies in mathematics lessons in the distance education process
carried out due to the COVID-19 pandemic are gathered in seven categories as suggestions for
planning, learning-teaching process, technical improvements, parents, student development, support
services and improving the quality of teachers. The suggestions of primary school teachers for
planning from the most to the least are transition to face to face education (f = 65), performing
remedial education (f = 43), dilution of current mathematics lesson subjects and learning outcomes (f
= 22), extending the duration of lessons (f = 11), taking steps to identify and eliminate the learning
deficiencies (f = 10), ensuring participation in the lesson (f = 9), increasing the number of lessons (f =
4), transition to hybrid education (f = 4), one-to-one distance education (f = 4) , forming groups in
different levels (f = 3), decreasing duration of lessons in lower grades (f = 3), focusing on basic
learning outcomes (f = 2), making the lesson attendance compulsory (f = 2), decreasing the number of
students (f = 2) and strengthening of parent-teacher-student relationship (f = 1). Some quotations from
the opinions of primary school teachers regarding the category of suggestions for planning are given
below.

""Students should be given remedial education for mathematics lesson ..." (T43)

"Mathematics lesson will be more effective if it is done face to face in the classroom
environment" (T48)

"The main learning outcomes should be emphasized in the mathematics lesson; other learning
outcomes should be made lighter ..." (0228)

The suggestions of the primary school teachers for the learning-teaching process from the
most to the least are using interesting materials (f = 10), using concrete materials (f = 9), performing
continuous reinforcement (f = 8), associating mathematics lesson with daily life (f = 4) , making the
lesson funny (f = 4), giving importance to applied studies (f = 3), using materials suitable for different
student levels (f = 2), increasing the usage of visual materials (f = 2), performing frequent controls (f =
2), applying different techniques (f = 2), endearing the mathematics lesson (f = 2), using materials
suitable for different student styles (f = 1), giving homework, ensuring their control and feedback (f =
1), using math videos in the form of cartoons (f = 1), giving place to different activities (f = 1),
students creating materials at home (f = 1), using new generation problems (f = 1), establishing link
between mathematics and other lessons (f = 1 ) behaving patiently (f = 1) and making use of different
resources (f = 1). Some quotations from the opinions of primary school teachers regarding the
category of suggestions for the learning-teaching process are given below.

"... To endear the mathematics lesson and try to make it funny..." (T173)

"Enriching the curriculum and resources with new generation problems. Making the new
generation problems suitable for digital use by videotaping them ..." (T4)

"More importance should be given to activities of practicing by writing ..." (T84)

The suggestions of primary school teachers for technical improvements from the most to the
least are improving students' connections (f = 19), providing students with equipment (f = 15),
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developing a digital material pool (f = 7), supporting the families who do not have technological
opportunities (f = 4), enforcing the platforms and systems used (f = 3), developing measurement and
evaluation systems for digital environments (f = 3). Some quotations from the opinions of primary
school teachers regarding the category of suggestions for technical improvements are given below.

"Providing families with adequate equipment such as tablets and computers ..." (T9)
“... Strengthening and accelerating internet infrastructures...” (T234)
“... Strengthening the Zoom and EBA infrastructure...” (T62)

The suggestions of primary school teachers for parents from the most to the least are parents'
support (f = 10), parents' attention (f = 7), parents cooperating with the teacher (f = 5), parents
reducing negative stimuli in the learning environment (f = 2), parents following up their children (f =
1), parents motivating their children (f = 1), parents providing a suitable working environment for their
children (f = 1), and parents not interfering during the lesson (f = 1). Some quotations from the
opinions of primary school teachers regarding the category of suggestions for parents are given below.

"Parents should act in a way to increase the motivation of the students; they should make the
student believe that they can be successful in the mathematics lesson.” (T59)

"l can suggest that the parents should not intervene behind the screen during the lesson; they
should see their shortcomings after the lesson and help them ..." (T35)

"During the lesson, negative stimuli should be reduced, and parents should act consciously."
(T43)

The suggestions of the primary school teachers for the development of students from the most
to the least are developing students' sense of responsibility (f = 4), students reinforcing what they have
learned (f = 3), developing students' digital skills (f = 2), increasing student motivation (f = 2), making
students believe that they can be successful (f = 1), students comprehending the importance of
mathematics (f = 1) and ensuring students pay their attention to the lesson (f = 1). Some quotations
from the opinions of primary school teachers regarding the category of suggestions for the
development of students are given below.

""Students' sense of responsibility should be developed” (T67)
"Students' digital skills should be developed" (T96)
""Students should be made to believe that they can be successful in mathematics lesson" (T139)

The suggestions of the primary school teachers for the support services from the most to the
least are informing parents about distance education (f = 11), informing teachers about distance
education (f = 1), and informing students about distance education (f = 1). Some quotations from the
opinions of primary school teachers regarding the category of suggestions for support services are
given below.

“... Organizing parent informing activities...” (T14)
"Teachers and students should be informed about distance education ..." (T67)

The suggestions of the primary school teachers for the improvement of teachers' quality from
the most to the least are improving teachers' digital competencies (f = 2) and increasing the willingness
and motivation of teachers (f = 1). Some quotations from the opinions of primary school teachers
regarding the category of suggestions for improving the quality of teachers are given below.

" Digital competencies of teachers should be improved" (T159)
"The willingness and motivation of teachers should be increased" (T203)
Discussion, Conclusion and Suggestions

In this study, the opinions of primary school teachers regarding the reasons for the students'
learning deficiencies in mathematics lessons and the suggestions to eliminate these deficiencies in the
distance education process carried out due to the COVID-19 pandemic were discussed. According to
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the findings obtained, it has been determined that in the distance education process carried out due to
the COVID-19 pandemic, and primary school teachers attribute the learning deficiencies of students in
mathematics lesson from the most to the least to the reasons originating from the nature of distance
education, students, technical problems, family, planning, teachers and inadequate support services.
As the reasons originating from the nature of distance education, teachers displayed mostly
insufficiency of interaction and communication and also some other reasons with regards to having
difficulty in measuring and evaluating, feedback-correction, concentrating on the lesson, practicing,
taking care of students one by one, taking different student levels and styles into account, writing
mathematical expressions in the digital environment and the negativities brought about by the usage of
digital tools. It is seen that these asserted reasons came forward as the disadvantages of mathematics
learning-teaching processes in distance education carried out in the COVID-19 pandemic period also
in other studies conducted (Almarashdi & Jarrah, 2021; Erduran & Ince Muslu, 2020; Irfan et al.,
2020; Kilit & Giiner, 2021; Mailizar, Almanthari, Maulina, & Bruce, 2020; Wahyuningrum & Latifah,
2020). The National Council of Teachers of Mathematics states that students who have the
opportunities, encouragement, and support to speak, write, read and listen in mathematics lessons will
communicate to learn mathematics and learn to communicate mathematically (NCTM, 2000). In the
mathematics curriculum, it is stated that concrete materials should be used as much as possible in the
teaching of new concepts and in the evaluations to be made (MEB, 2018). It can be said that there may
be many limitations in distance education compared to face-to-face education due to the difference in
physical space and usage of digital tools, and especially because primary school students are in the
concrete operations period, digital environments may be insufficient in embodying abstract
mathematics and interpreting mathematics.

As the reasons originating from the students, teachers brought forward the reasons such as
students not participating in the lesson, low motivation, being indifferent, not reinforcing what has
been learned, watching passively, weakness of digital skills, unwillingness, not feeling responsible,
poor readiness, perceiving the process as a vacation, abstention, prejudice, anxiety. They put forward
the reasons. It attracts the attention that these reasons came forth as the disadvantages of the COVID-
19 pandemic period mathematics learning-teaching processes in other studies conducted (Erduran &
Ince Muslu, 2020; Kilit & Giiner, 2021; Mailizar et al., 2020). It can be said that mathematics lessons
cannot be continued effectively due to the students not attending the lessons or not attending the
lessons preparedly for various reasons, and the inadequacies in affective, physical, and psychomotor
dimensions.

As the reasons for technical problems, teachers reported connection (internet) problems, lack
of hardware, the impossibility of acquiring technological tools, logging into online education
platforms, insufficiency of digital lesson materials, and power cut. These reasons appear to be a
limitation in mathematics lessons conducted in digital environments and other studies (Erduran & Ince
Muslu, 2020; Mailizar et al., 2020). Considering that distance education is sustained with technology,
it can be said that these elements are essential not only for mathematics lessons but also for all other
lessons. These factors may cause students not to be actively present in digital learning environments
and may interrupt learning-teaching processes or reduce effectiveness.

As the reasons regarding parents, teachers listed the reasons such as parents not providing the
necessary support and attention, failure to provide an appropriate learning environment at home, the
presence of distracting stimuli in the home environment, the intervention of family members during
the lesson, parents not cooperating with the teacher, the family members doing the homework of
students. Also, in the researches conducted (Harper, Rosenberg, Comperry, Howell, & Womble, 2021,
Panaoura, 2020), the family and home dimension in students' mathematics education during the
COVID-19 outbreak has been an important issue. While schools are used as the environment in face-
to-face education, the student's environment is the house in distance education. Hence, it can be said
that the inability to provide learning environments at home and the parents not being able to provide
the necessary moral and material support will reduce the effectiveness of mathematics learning
processes.

As the reasons originating from planning, teachers stated the reasons such as short lesson
period, learning outcomes being in a large number, absence of compulsory school attendance, and
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implementing the current program. It is seen that some of the asserted reasons are emphasized in the
research (Erduran & Ince Muslu, 2020). It can be said that students cannot fully achieve the targeted
learning outcomes, as the learning outcomes cannot be achieved in the given lesson periods due to the
implementation of the current program also in distance education, which was initiated urgently in the
COVID-19 pandemic period.

As the reasons originating from teachers, the weakness of digital skills, strict attitudes of
teachers, prejudge and as the reasons regarding the insufficiency of support services, not being
informed and inadequacy of support services were shown. Some of these reasons were also included in
some studies conducted at home and abroad (Erduran & Ince Muslu, 2020; Mailizar et al., 2020) as
problems encountered in distance education mathematics lessons COVID-19 outbreak. It can be said
that the learning-teaching processes are not efficient due to the fact that teachers, who are among the
building blocks of education, do not have the relevant competencies and qualifications, partners are
not informed about distance education and the necessary support on these issues cannot be received.

According to the findings obtained, it was determined that primary school teachers made
suggestions for planning, learning-teaching process, technical improvements, parents, development of
students, support services, and improving the quality of teachers in order to eliminate students'
learning deficiencies in mathematics lesson in the distance education process carried out due to
COVID-19 pandemic. Teachers made suggestions for planning mostly as transition to face to face
education and some other suggestions such as performing remedial education, diluting the current
mathematics lesson subjects and learning outcomes, extending the duration of lessons, transition to
hybrid education, determining the learning deficiencies, and eliminating these deficiencies. Studies
(Tezer, Cavus, Orkun, Osum, & Ture, 2021) have shown that even countries that conduct the
pandemic process with hybrid education experience problems about the efficiency of mathematics
lessons. It can be said that because teachers complain that distance education cannot provide the
opportunities provided by face-to-face education, suggestions for switching to face-to-face education
outweigh. In addition, it can be said that with the integration of the current curriculum into distance
education, the learning outcomes are in a large number considering specified periods, and the teachers
suggest that the arrangements on these issues should be made again because the time is short for the
determined learning outcomes. Also, according to Aydemir (2018), the entire structure in distance
education systems should be built in line with student needs and the program should be built on
student outcomes. Therefore, arrangements can be made by considering the needs in order for
mathematics education to achieve its purpose.

Teachers also made suggestions such as using interesting and concrete materials, performing
continuous reinforcement, associating the mathematics lesson with daily life, making the lesson funny,
giving importance to applied studies for the learning-teaching process; improving students'
connections, providing students with equipment, developing a digital material pool for technical
improvements; developing students' sense of responsibility and their digital skills, making students
believe that they can be successful, increasing students' motivation for the development of students;
informing parents, teachers, and students about distance education for support services, and
developing digital competencies and increasing willingness and motivation for their colleagues. It is
seen that some of these suggestions were specified by researchers or participants in various studies
(Erduran & Ince Muslu, 2020; Kamsurya, 2020; Kilit & Giiner, 2021; Kuzu, 2020; Marban et al.,
2021; Marpa, 2021; Mulenga & Marban, 2020; Panaoura, 2020) in order for the problems experienced
in distance education activities in mathematics lesson during the COVID-19 pandemic period to be
eliminated or ameliorated. It is seen that teachers offer various suggestions to partners, mostly in order
to enrich the learning-teaching process, to emancipate it from uniformity, and making it more efficient.
It can be said that all partners who have a direct or indirect influence on this process, especially
teachers on one side of the communication channel and students on the other side, should give
importance to distance education, take responsibility, and make an effort.

When the findings obtained from the research are evaluated in general, it was determined that
teachers consider the structure of distance education, especially the lack of interaction and
communication, as the most important reason for the mathematics lesson learning deficiency in
students in the distance education process carried out due to COVID-19 pandemic; and as for the
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elimination of learning deficiencies, they suggested to switch to face-to-face education at most. In the
study, it has been observed that classroom teachers draw attention to many factors regarding the cause
of the learning deficiency and its elimination. These reasons or suggestions can also be encountered in
distance education activities in different student levels and disciplines during the COVID-19 pandemic
period. It can be said that since this research is aimed at the mathematics lesson, which has a unique
abstract structure and aimed at the elementary school, which is among lower levels, the emerging
elements should be overemphasized. Because while numerical data are frequently encountered in daily
life or professional fields, living conditions require having skills related to technology and
mathematics. Students also discover important ideas (Van de Walle, Karp, Bay-Williams, Wray, &
Brown, 2019). This study is limited to the opinions of teachers who believe that students have learning
deficiencies. The research is thought to contribute to the studies to be carried out to eliminate learning
deficiencies or prevent their occurrence during or after the COVID-19 pandemic.

The following suggestions have been recommended in line with the findings obtained from the
research;

e Students' learning deficiencies in mathematics lessons in the distance education process
can be determined, and remedial education can be given on these subjects.

o If the distance education continues, the current program can be revised by this process.

e In order to make the distance education process more efficient, all partners can be
informed about distance education, and studies can be carried out to increase the partners'
digital competencies.

e Studies may be conducted to improve digital tools used in distance education.
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Uzaktan Egitim Siirecinde Matematik Dersindeki Ogrenme Eksikleri
Uzerine Sinif Ogretmenlerinin Goriisleri

Veli TOPTAS!, Feyyaz OZTOP?

Oz Anahtar Kelimeler

COVID-19
Sinif 6gretmeni
Uzaktan egitim

Matematik dersi

Bu ¢alismada, COVID-19 salgini ile birlikte yiiriitiilen uzaktan egitim siirecinde
ogrencilerin matematik dersindeki 6grenme eksiklerinin nedenleri ve bu
eksiklerin giderilmesine yoOnelik Onerilere iliskin smif 6gretmenlerinin
goriislerini incelemek amaglanmistir. Bu amac¢ dogrultusunda arastirma nitel

: . ot Ogrenme eksigi
arastirma desenlerinden fenomonoloji esas alnarak yiiriitilmiistiir. Arastirma
2020-2021 egitim-6gretim yilinda Tiirkiye’deki ilkokullarda gérev yapan 254
smif Ogretmeninin  katilimiyla gerqekle§t1r1lm1$t'1'r." Aragtirmanin Vefllel‘l Makale Hakkinda
standartlagtiritlmis agik uglu sorulardan olusan goriigme formu araciligiyla
toplanmistir. Veriler igerik analizi ile ¢éziimlenmistir. Calisma sonunda, sinif Gonderim Tarihi: 07.05.2021
dgretmenlerinin - COVID-19  salgim1 ile birlikte yiiriitiilen uzaktan egitim Kabul Tarihi: 15.09.2021

stirecinde Ogrencilerin matematik dersindeki 6grenme eksiklerini uzaktan E-Yaym Tarihi: 31.12.2021

egitimin yapisi, 6grenciler, teknik sorunlar, aile, planlama, 6gretmenler ve destek
hizmetlerin yetersizlikleri ile iligkili nedenlere bagladiklari; bu 06grenme
eksiklerinin giderilmesi i¢in ise planlamaya, 6grenme-0gretme siirecine, teknik
iyilestirmelere, velilere, Ogrencilerin gelistirilmesine, destek hizmetlere ve
ogretmenlerin niteliginin gelistirilmesine yonelik cesitli onerilerde bulunduklari
tespit edilmistir. Ayrica, simif 6gretmenlerinin COVID-19 salgini ile birlikte
yiriitiilen uzaktan egitim siirecinde matematik dersindeki 6grenme eksiklerinin
nedeni olarak en fazla etkilesim ve iletisim yetersizligini gordiikleri ve ¢6ziim
olarak en fazla yiiz yiize egitime gecilmesini dnerdikleri belirlenmistir.
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Giris

Cin’in Wuhan kentinde ortaya ciktigt bilinen COVID-19 salgmi tiim diinyada hizla
yayilmistir. 11 Mart 2020°den itibaren ise Diinya Saglik Orgiitii tarafindan COVID-19 pandemi olarak
nitelendirilmistir (WHO, 2020). Diinyada COVID-19 salgiin yayginlagmasi egitim de dahil olmak
iizere bircok alani olumsuz etkilemistir (Paudel, 2021). COVID-19 salgin1 rekor sayida 6grenci ve
okulu etkisi altina almistir (Bergdahl ve Nouri, 2020). Tiirkiye’de de okullardaki egitime 16 Mart 2020
itibariyle ara verilmistir (MEB, 2020a). Ulkeler bir yandan salginla ve salginm cesitli alanlardaki
etkileriyle bas ederken bir yandan da egitim faaliyetlerinin siirdiiriilebilmesi i¢in acil ¢6ziim Onerileri
aramustir. Salginin seyrinin kotiilesmesiyle birlikte ¢ogu iilkede oldugu gibi Tiirkiye’de de uzaktan
egitime gecis karar1 alinmstir.

Uzaktan egitimde, 6gretmen ve 6grenci fiziksel olarak ayr1 mekanlarda bulunurken aradaki
iletisim ¢esitli teknolojiler vasitasiyla gerceklesmektedir (Koi-Akrofi, Owusu-Oware ve Tanye, 2020;
Nazarova, Jalilova, Mukhamedova ve Rasulova 2021; Rumble, 1987). Gegmis donemlerde uzaktan
egitimin ilk uygulamalarinda mektup kullanilirken (Kaya, 2002), yasanan gelismeler 1s18inda artik
dijital teknolojilerin uzaktan egitimde yaygin olarak kullanilmaya baslandigi goriilmektedir.
Tirkiye’de de COVID-19 salgin1 doneminde uzaktan egitime gegisle birlikte 6grenme-6gretme
siiregleri dijital araglar vasitasiyla yiiriitilmeye baglanmigtir. Uzaktan egitim, egitim sorunlarinin
¢Oziimil icin basvurulan bir yaklagim olarak (Beldarrain, 2006; Kaya, 2002) goriilse de COVID-19
salgini donemi uzaktan egitiminin acil ve hazirliksiz olarak siirdiiriilmeye baslanmasiyla uzaktan
egitimin bilinen sorunlarina yenilerinin eklendigi ve bu siirecte karsilasilan giicliiklerin artig
soylenebilir. Sar1 ve Nayir (2020) arastirmalarinda Ekonomik Kalkinma ve Isbirligi Orgiitii, Birlesmis
Milletler Egitim, Bilim ve Kiiltiir Orgiitii ile Diinya Bankas1 Kurumlarina ait raporlar1 inceleyerek
COVID-19 salgmi siirecinde egitim alaninda 6grenme-0gretme siireci ile ilgili, paydaslardan
kaynaklanan, teknolojik, saglik ve diger kategoriler altinda sorunlarin ortaya ¢iktigini belirlemigledir.
Diger bazi arastirmalarda da (Diizgiin ve Sulak, 2020; Er Tiirkiiresin, 2020; Karaca, Karaca,
Karamustafaoglu ve Ozcan, 2021) COVID-19 salgin1 dénemi uzaktan egitim uygulamalarinin ¢ok
etkili bulunmadig1 tespit edilmistir. Yasanilan sorunlar ve siirecin yeteri kadar etkili islememesi
ogrencilerin derslerde kazanimlara hedeflenen diizeyde ulasamamasina ve bu da 6grencilerde 6grenme
eksiklerine yol agmaktadir.

Belirli bir konudaki 6grenme eksigi o konuda basarisizligi beraberinde getirecegi gibi
olumsuzluklara da kapi aralamaktadir. Ogrenme eksigi olmayan Ogrenciler sonraki konular1 daha
kolay 6grenirken, 6grenme eksigi olan 6grenciler ise konuyu 6grenirken daha ¢ok zaman ve ¢abaya
ihtiya¢ duymaktadir (Kdse, 2007). Egitimi daha iyi bir seviyeye getirmek igin ¢ocuklardaki eksik
yapilar1 yerine koymak gerekmektedir (Ors, 2019). Bu baglamda 6grencilerdeki 6grenme agiginin
dikkate alinmas1 gerektigi sdylenebilir. Ogrencilerin grenme eksiginin Snemsendigi derslerden biri de
matematiktir. Matematik bireylerin tiim akademik yasaminda i¢ ice oldugu bir bilimdir. Gilinlimiizde
neredeyse her tiirlii meslek az ya da ¢ok matematik ve matematiksel diisiinmeyi gerektirmektedir
(Olkun ve Toluk Ugar, 2014). Ulusal ve uluslararasi arenada yapilan sinavlarda (MEB, 2019; MEB,
2020b; MEB,2020c¢) ise matematik ortalamalarinin diisiik sevilerde oldugu goriilmektedir. Bu nedenle
bireylerin akademik ve meslek yasaminda 6nemli bir role sahip olan matematik dersinde performansin
yiiksek tutulmasi icin, egitim faaliyetlerinin uzaktan siirdiiriildiigii COVID-19 salgini doneminde de
etkili matematik ogretiminin Oniindeki engellerin kaldirilmast ve 6grenme eksiklerinin giderilmesi
onemli goriilmektedir. Ozellikle ilkokul, matematik dersine ydnelik temel bilgi ve becerilerin
edinildigi tutumlarin sekillendigi bir kademe olmasi sebebiyle hedeflenen matematik dersi
kazanimlarmin edinilmesi hem bu diizey i¢in hem de Ogrencilerin gelecek yasami igin Onemli
goriilmektedir. Bu dogrultuda COVID-19 salgim1 ile birlikte ilkokul diizeyinde zorunlu olarak
yiiriitiilmeye baslanan uzaktan egitim siirecindeki matematik dersi 6grenme eksiklerinin giderilmesi
icin yapilan arastirmalar 6nem kazanmaktadir.

COVID-19 salgininin ortaya ¢ikmastyla birlikte ilkokul diizeyine (Altintas Yiiksel, 2021,
Ayaz, 2021; Baran ve Sadik, 2021a; Baran ve Sadik, 2021b; Batmaz, Cevahir Batmaz ve Kilig, 2021;
Bulut ve Susar Kirmizi, 2021; Brako ve Essel, 2020; Demir ve Ozdas, 2020; Diana, Suhendra,
Yohannes ve Sukma, 2021; Erbasg, 2021; Erol ve Erol, 2020; Fidan, 2020; Gezen ve Efendioglu, 2021,
Gupta ve Gupta, 2020; Inci Kuzu, 2020; Jamilah, Sukitman ve Fauzi, 2021; Giinbas ve Goziikiik,
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2020; Karabudak, 2020; Kargin ve Karatas, 2021; Kesik ve Bas, 2021; Kiziltas ve Cetinkaya Ozdemir,
2021; Kog, 2021; Konca ve Cakir, 2021; Korucuk, 2020; Okatan ve Tagay, 2021; Kurt, Kandemir ve
Celik, 2021; Ozcan ve Saydam, 2021; Ozden ve Ilgar, 2021; Pozas, Letzel ve Schneider, 2021; Putri
ve digerleri, 2020; Rahmaini, 2021; Rasmitadila ve digerleri, 2020; Sakall1, Altinay, Altinay ve Dagli,
2021; Sarisik, Uslu, Sarisik ve Uslu, 2021; Saygi, 2021; Sirem ve Bas, 2020; Ugur Gégmez ve Unal,
2021; Uluginar Sagir ve Dal, 2021; Usta ve Donmez, 2021; Uysal ve Kisa, 2021; Yadigar ve Yadigar,
2021; Yurtbakan ve Akyildiz, 2020) ve matematik derslerine (Almarashdi ve Jarrah, 2021; Cassibba
ve digerleri, 2021; Das, 2021; Erduran ve ince Muslu, 2020; Irfan, Kusumaningrum, Yulia, ve
Widodo, 2020; Kamsurya, 2020; Kilit ve Giiner, 2021; Kuzu, 2020; Mailizar, Almanthari, Maulina, ve
Bruce, 2020; Marban, Radwan, Radwan ve Radwan, 2021; Marpa, 2021; Maulina ve Bruce, 2020;
Mulenga ve Marban, 2020; Panaoura, 2020; Tezer ve Cumhur, 2020; Tremblay ve Delobbe, 2021;
Wijaya, 2021; Xie, Xiao, Hou, Liu ve Liu, 2021) yonelik dijital egitim faaliyetleri ile ilgili yapilan
aragtirmalar oldugu goriilmektedir. Tiirkiye’de COVID-19 salginiyla birlikte yiiriitiilen uzaktan egitim
stirecinde ilkokul 6grencilerinin matematik derslerindeki 6grenme eksiklerine 151k tutan bir ¢alismaya
rastlanilmamustir. flkokul matematik dersi 6grenme eksiklerinin nedenlerinin ve bu konudaki 6neriler
belirlenerek hem 6grencilerdeki mevcut 6grenme eksiklerinin giderilmesi hem de 6niimiizdeki zaman
diliminde karsilagilacak benzeri acil durumlarda tekrar uzaktan egitime gecilmesi durumunda ortaya
¢ikacak dgrenme eksiklerinin engellenmesi saglanabilir. Ogrenme-6gretme siirecinde kilit rol iistlenen
ve basarinin anahtar1 konumunda olan 6gretmenlerin de siirec igerisindeki deneyimleri dogrultusunda
paylasacaklar1 goriislerin énemli oldugu diigiiniilmektedir. Bu goriisler COVID-19 salgini ile birlikte
yiiriitillen uzaktan egitim siirecindeki matematik dersi 6grenme eksiklerinin nedenlerinin belirlenmesi
ve giderilmesi i¢in atilacak adimlar {izerine 6nemli bilgiler sunabilir. Bu baglamda ¢alismada simif
ogretmenlerinin COVID-19 salgin1 ile birlikte yiiriitiilen uzaktan egitim siirecinde &grencilerin
matematik dersindeki Ogrenme eksiklerinin nedenleri ve bu eksiklerin giderilmesine yonelik
onerilerine iligkin goriislerinin incelenmesi amaclanmaktadir. Bu amag¢ dogrultusunda aragtirmada
asagidaki sorulara yanit aranmistir:

1. COVID-19 salgini ile birlikte yiriitillen uzaktan egitim siirecinde dgrencilerin matematik
dersindeki 6grenme eksiklerinin nedenlerine yonelik sinif 6gretmenlerinin goriisleri nelerdir?

2. COVID-19 salgini ile birlikte yiiriitiilen uzaktan egitim siirecinde 6grencilerin matematik
dersindeki 6grenme eksiklerinin giderilmesi i¢in sinif 6gretmenlerinin 6nerileri nelerdir?

Yontem
Arastirma Modeli

Bu arastirma nitel arastirma desenlerinden fenomonoloji ile yiiriitiilmiistiir. Nitel arastirmalar,
katilimcilarin  deneyimlerini nasil anlamlandirdiklar1 ve olgulara hangi anlamlar: yiikledikleriyle
ilgilenir (Merriam ve Tisdell, 2016). Fenomoloji farkinda olunmasina ragmen derinlemesine ve
ayrintili bir anlayisa sahip olunmayan olgulara odaklanmaktadir (Yildinm ve Simgek, 2018). Bu
caligmada COVID-19 salgmiyla birlikte yiiriitiilen uzaktan egitim siirecinde Ggrencilerin matematik
dersindeki 6grenme eksiklerinin nedenleri ve bu eksiklerin giderilmesine yonelik Oneriler uzaktan
egitim siirecine dahil olan sinif 6gretmenlerinin goriislerine gore incelenmistir.

Calisma Grubu

Aragtirmanin ¢aligma grubunu Tiirkiye’deki gesitli ilkokullarda gorev yapmakta olan 254 sinif
Ogretmeni olusturmustur. Calisma grubunun belirlenmesinde amacgli 6rnekleme yontemlerinden olan
olciit 6rnekleme kullanilmistir. Olgiit 6rnekleme yonteminde 6nceden belirlenmis dlgiitii karsilayan
birimler ornekleme almirlar (Biiyiikoztirk, Kilic Cakmak, Akgiin, Karadeniz ve Demirel, 2016;
Mertens, 2010). Bu arastirmada COVID-19 salgimiyla birlikte yiiriitiilen uzaktan egitim siirecinde
ogrencilerinin matematik dersinde 6grenme eksigi oldugunu ifade eden simf Ogretmenleri Olgiit
almmustir. Bu amagla ulasilan sinif 6gretmenlerine Oncelikle Ogrencilerinin matematik dersinde
ogrenme eksiginin olup olmadigi sorulmustur. Evet ya da kismen cevabini veren 6gretmenler agik uclu
sorular1 yanitlamislardir. Ogretmenlerden alinan cevaplar sekil 1°de verilmistir.
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Sekil 1. Uzaktan egitim siirecinde dgrencilerin matematik dersinde 6grenme eksigi olup olmadigryla ilgili sinif
Ogretmenlerinin goriisleri

Sekil 1’de goriildiigii gibi 254 sinif 6gretmeni (Evet: 140; Kismen: 114) COVID-19 salgin ile
birlikte yiriitiilen uzaktan egitim siirecinde Ogrencilerinin matematik dersinde o6grenme eksigi
oldugunu ifade ettigi i¢in arastirmaya dahil edilmistir.

Veri Toplama Araclar

Aragtirmada veri toplama araci olarak standartlastirilmis agik uglu sorulardan olusan goriisme
formu kullanilmigtir. Standartlagtirilmis acik u¢lu goriismeler i¢cin hazirlanan sorular 6nceden net bir
sekilde kesinlestirilmis sorulardir (Patton, 2015). Bu ¢alisma i¢in olusturulan goériisme formunda sinif
ogretmenlerinin 6grencilerin COVID-19 salgimmi ile birlikte yiiriitillen uzaktan egitim siirecinde
matematik dersi 6grenme eksiginin nedenlerine ve bu eksiklerin giderilmesine yonelik onerilere iliskin
gorilislerini belirlemeyi amaclayan iki soru yer almistir. Sorular alan uzmanlarinin goriislerinden
faydalanilarak olusturulmustur.

Verilerin Toplanmasi

Veriler 2020-2021 egitim Ogretim yilinda toplanmustir. Verilerin toplanmasinda yazisma
teknigi kullanilmistir. Yazisma tekniginde veriler yazili iletisim yoluyla toplanmaktadir (Karasar,
2019). Verilerin toplanmasi ¢evrimigi araglar yardimiyla gerceklestirilmistir. Bir platform vasitasiyla
sorulari bulundugu formlar siif 6gretmenlerine ulastirilmustir. Simif 6gretmenleri de kendilerine
ulastirilan formlar1 ¢evrimigi ortamda doldurmuslardir. Arastirmaci ise bu platform iizerinden verilen
yanitlara ulagmustir.

Verilerin Analizi

Aragtirmadan elde edilen verilerin ¢oziimlenmesi igerik analizi ile gerceklestirilmistir. Icerik
analizi birbirine benzeyen verilerin belirli kavramlar ve temalar c¢ercevesinde bir araya getirilip
okuyucunun anlayabilecegi bir bigimde diizenlenerek yorumlanmasi esasina dayanir (Yildinm ve
Simsek, 2018). Cohen, Manion ve Morrison (2007) ise icerik analizini yazili verilerin temel
iceriklerinin icerdikleri mesajlarin Ozetlenmesi ve raporlanmasi iglemi olarak tanimlamaktadir.
Arastirmada icerik analizi i¢in elde edilen veriler kodlanarak kategorilestirilmis ve daha sonra bu
kategoriler siniflandirilip isimlendirilmistir (Merriam ve Tisdell, 2016).

Arastirmalarda gegerlik i¢in inanmilirlik ve aktarilabilirlik 6nemli goriilmektedir (Merriam ve
Tisdell, 2016; Yildinm ve Simsek, 2018). Bu baglamda calismada gegerlik i¢in amaca uygun
katilimciya ulagilmig, 6gretmenlerden elde edilen veriler matematik egitimi alaninda uzman iki farkli
arastirmaci tarafindan kodlanmis ve goézden gegirilmis, katilimcilarin goriislerinden dogrudan alintilara
da yer verilmis ve alintilar O1, O2 seklinde kodlanmistir. Arastirmanin giivenirligi i¢in kodlamalar
sirasinda sapmalarin ve anlam degisikliginin olmamasina 6zen gosterilmis, kodlamalar tekrar gézden
gecirilmis, bagimsiz olarak yapilan kodlamalar arasinda karsilagtirma yapilarak tutarlik hesaplanmistir
(Gibbs, 2007). Tutarlik hesaplamasinda, Miles ve Huberman (1994)’in 6nerdigi giivenirlik formiilii
(Giivenirlik = Goriis Birligi / (Goriis Birligi + Goriis Ayriligr) kullanilmistir. Hesaplama sonucunda
kodlayicilar arasindaki uzlagi degeri % 86 olarak kabul edilebilir diizeyde bulunmustur (Miles,
Huberman ve Saldana, 2014; Yildirim ve Simsek, 2018).
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Bulgular
Bu béliimde arastirma verilerin ¢oziimlenmesi sonucunda elde edilen bulgulara yer verilmistir.

COVID-19 salgim ile birlikte yiiriitiilen uzaktan egitim siirecinde 6grencilerin
matematik dersindeki 6grenme eksiklerinin nedenlerine iliskin bulgular

COVID-19 salgim ile birlikte yiiriitiilen uzaktan egitim siirecinde 6grencilerin matematik
derslerinde yasadiklar 6grenme eksiklerinin nedenlerine iliskin sinif 6gretmenlerinin goriisleri igerik
analizi ile ¢oziimlenmistir. Elde edilen bulgular Tablo 1’de yer verilmistir.

Tablo 1. Uzaktan egitim siirecinde 6grencilerin matematik dersindeki 6grenme eksiklerinin nedenlerine iligkin
siif 6gretmenlerinin goriisleri

Kategoriler Alt kategoriler f
Etkilesim ve iletisim yetersizligi 66
Olgme ve degerlendirme yapmanin gii¢ olmasi 28
Derse konsantre olmada zorluk 24
Materyal yetersizligi 19
Doniit almada giigliik 16
Soyut matematigin somutlastirilmasinin zorlugu 14
Yaparak ve yasayarak 6grenememe 13
Uygulama yapilmasinda giigliik 11
Geleneksel egitime gore sinirl yontem ve teknigin

o kullanilabilmesi 10

Uzaktan egitimin Duyussal 6zelliklerin geri planda kalmasi 10

yapisindan Hitap edilen duyu organin sinirlilig 9

kaynaklanan nedenler o T
Sinif yonetimi ve disiplinini saglamada giicliik 8
Dijital araglara uzun siire maruz kalmanin verdigi 8
olumsuzluk
Ogrencilerle tek tek ilgilenmenin giicliigii 6
Farkli 6grenci stillerinin dikkate alinmasinin zorlagsmasi 6
Dijital araglardaki diger uygulamalarin dikkati dagitmasi 6
Farkli 6grenci diizeylerinin dikkate alinmasinin zorlagmasi 3
Aninda diizeltmede giigliik 2
Derslerde akran yardimlagsmasinin olmamast 1
Matematiksel ifadeleri dijital ortamda yazmanin zor olmasi 1

Toplam 261

Ogrencilerin derslere katilmamasi 22
Ogrencilerdeki motivasyon diisiikliigii 17
Ogrencilerin ilgisiz olmasi 11
Ogrencilerin 6grendiklerini pekistirmemesi 9
Ogrencilerin dersi pasif bir sekilde izlemesi 8
Ogrencilerdeki dijital becerilerin zayifligi 7
Ogrenciden Ogrencilerin isteksiz olmasi 7
kaynaklanan nedenler  Ogrencilerin kendilerini sorumlu hissetmemeleri 3
Ogrencilerin hazirbulunusluklarinin zayif olmasi 2
Tatil gibi algilama 2
Ogrencilerin ¢ekimser davranmalari 1
Ogrencilerdeki 6n yargi 1
Ogrencilerdeki kaygi 1
Toplam 91

377



Egitim Kuram ve Uygulama Arastirmalart Dergisi 2021, Cilt 7, Say1 3, 373-391 Veli TOPTAS, Feyyaz OzTOP

Tablo 1. Uzaktan egitim siirecinde 6grencilerin matematik dersindeki 6grenme eksiklerinin nedenlerine iliskin
simif 6gretmenlerinin gortisleri (Devami)

Kategoriler Alt kategoriler f
Baglant1 (internet) sorunlari 30
Donanim yetersizligi 17
Teknik sorunlardan Teknolojik araglar1 edinmede imkansizlik 12
kaynaklanan nedenler Cevrim igi egitim platformlarina giriste sorunlar 7
Dijital ders malzemelerinin yetersizligi 1
Elektrik kesintisi
Toplam 68
Ebeveynlerin gereken destegi vermemesi 17
Ebeveynlerin ilgisizligi 15
. Evde uygun 6grenme ortaminin saglanamamast 12
Aileden kaynaklanan . D
nedenler Ev ortaminda dikkati dagitan uyaricilarin olmast 8
Aile iiyelerinin ders esnasinda miidahalede bulunmasi
Velinin 6gretmenle igbirligi yapmamast
Aile tiyelerinin dgrencilerin derslerini yapmalari 1
Toplam 59
Ders siirelerinin kisaligi 24
Planlamadan Yetistirilmesi gereken kazanimlarin fazla olmasi 7
kaynaklanan nedenler Devam zorunlulugu olmamasi 3
Mevcut programin uygulanmasi 2
Toplam 36
. Ogretmenlerin dijital becerilerinin zayiflig1 2
Ogretmenden Ogretmenlerin kat1 davranmasi 1
kaynaklanan nedenler v L
Ogretmenlerin 6n yargist 1
Toplam 4
Destek Hizmetlerinin Bilgilendirmeme 1
i;;::ﬁgﬁ;ds: denler Teknik destegin yetersizligi 1
Toplam 2

Tablo 1 incelendiginde sinif 6gretmenlerinin COVID-19 salgini ile birlikte yiiriitiilen uzaktan
egitim silirecinde 6grencilerin matematik dersindeki 6grenme eksiginin nedenlerine iligkin gorisleri
uzaktan egitimin yapisindan, 6grenciden, teknik sorunlardan, aileden, planlamadan 6gretmenden ve
destek hizmetlerinin yetersizliginden kaynaklanan nedenler olmak iizere yedi kategoride toplandigi
goriilmektedir. Smif dgretmenlerine gore uzaktan egitimin yapisindan kaynaklanan nedenler ¢oktan
aza dogru etkilesim ve iletisim yetersizligi (f=66), 6lgme ve degerlendirme yapmanin gii¢lesmesi
(f=28), derse konsantre olmada zorluk (f=24), materyal yetersizligi (f=19), doniit almada giigliik
(f=16), soyut matematigin somutlagtirilmasinin  zorlugu (f=14), yaparak ve yasayarak
ogrenememe(f=13), uygulama yapilmasinda giicliik(f=11), geleneksel egitime gore sinirli ydontem ve
teknigin kullanilabilmesi (f=10), duyussal 6zelliklerin geri planda kalmas1 (f=10 ), hitap edilen duyu
organin siurlilig1 (£=9), siif yonetimi ve disiplinini saglamada giigliik (f=8), dijital araglara uzun stire
maruz kalmanin verdigi olumsuzluk (f=8), dgrencilerle tek tek ilgilenmenin giicliigii (f=6), farkli
ogrenci stillerinin dikkate alinmasinin zorlagsmasi(f=6), dijital araglardaki diger uygulamalarin dikkati
dagitmasi1(f=6), farkli 6grenci diizeylerinin dikkate alimmasinin zorlagmasi (f=3), aninda diizeltmede
giicliik (f=2), derslerde akran yardimlagsmasinin olmamasi (f=1), matematiksel ifadeleri dijital ortamda
yazmanin zor olmasi (f= 1) olarak goriilmektedir. Uzaktan egitimin yapisindan kaynaklanan nedenler
kategorisine iligkin sinif 6gretmenlerinin goriislerinden bazi alintilar asagida verilmistir.

“Uzaktan egitimde oOgrencilere somutlastirma zorlasmakta, yakin temas saglanmadigi igin
ogrenciye uygun ogretim yontemi ve teknigi segilememektedir...” (013)
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“Uzaktan egitimin her 6grencinin kendine has égrenme stiline hitap etmemesi (gorsel, isitsel,
dokunarak vb.), aminda doniit diizeltme yapilamamasi, motivasyon, giidiilenme gibi aktif
unsurlarin kullamilamamasi, siire¢ iginde ve sonunda égrenmeyi degerlendirici ¢alismalarin
anminda yapilamamast ogrencilerde ogrenme  eksiklerinin  olmasina neden oldugunu
diistiniiyorum.” (044)

“Ogrencilerin ekran basinda denetlenememesi, imkdni oldugu halde derse girmek yerine
oyuna giren ogrencilerin olmasi” (035)

Smif 6gretmenlerine gore 6grenciden kaynaklanan nedenler en ¢oktan aza dogru, dgrencilerin
derslere katilmamasi (f=22), Ogrencilerdeki motivasyon diisiikliigii (f=17), Ogrencilerin ilgisiz
olmasi (f=11), 6grencilerin 6grendiklerini pekistirmemesi (f=9), dgrencilerin dersi pasif bir sekilde
izlemesi (f=8), dgrencilerdeki dijital becerilerin zayiflig1 (f=7), 6grencilerin isteksiz olmasi (f=7),
ogrencilerin kendilerini sorumlu hissetmemeleri (f=3), 6grencilerin hazirbulunusluklarinin zayif
olmasi (f=2), tatil gibi algilama (f=2), 6grencilerin ¢ekimser davranmalar1 (f=1), 6grencilerdeki 6n
yargl (f=1) ve dgrencilerdeki kaygi (f=1) olarak goriilmektedir. Ogrencilerden kaynaklanan nedenler
kategorisine iliskin sinif 6gretmenlerinin goriislerinden bazi alintilar agagida verilmistir.

“Ogrenciler ders siirelerine uymuyor. Cani sikildiginda dersi birakip gidiyor...” (017)
“Cekingen ve ilgisiz 6grenciler tamamiyla dersten kopuyorlar...” (O140)

“Ogrencilerin aktif bir sekilde derse katilmamasi ve dersi ekran karsisindan izlemesi...”
(0206)

Smif O6gretmenlerine gore teknik sorunlardan kaynaklanan nedenler en c¢oktan aza dogru,
baglant1 (internet) sorunlar1 (f=30), donamim yetersizligi (f=17), teknolojik araglar edinmede
imkansizlik (f=12), Cevrim i¢i egitim platformlarina giriste sorunlar (f=7), dijital ders malzemelerinin
yetersizligi (f=1) ve elektrik kesintisi (f=1) olarak goriilmektedir. Teknik sorunlardan kaynaklanan
nedenler kategorisine iligkin sinif 6gretmenlerinin goriislerinden bazi alintilar asagida verilmistir.

“Evlerde yeteri kadar teknolojik donamm olmadig icin...” (0175)
“Kdyde yasadiklar icinde internette sikintilarin yasanmast...” (0239)
“Uzaktan egitimde kullanilan programlardaki sorunlar...” (079)

Sinif 6gretmenlerine gore aileden kaynaklanan nedenler en ¢oktan aza dogru, ebeveynlerin
gereken destegi vermemesi (f=17), ebeveynlerin ilgisizligi (f=15 ), evde uygun 6grenme ortaminin
olmamasi (f=12), ev ortaminda dikkati dagitan uyaricilarin olmasi (f=8) aile iiyelerinin ders esnasinda
miidahalede bulunmasi (f=4), velinin 6gretmenle isbirligi yapmamas: (f=2) ve aile iiyelerinin
ogrencilerin derslerini yapmalar1 (f=1) olarak goriilmektedir. Aileden kaynaklanan nedenler
kategorisine iligkin sinif 6gretmenlerinin goriislerinden bazi alintilar agagida verilmistir.

“Bir odada baba, anne ve diger aile iiyelerinin olmasi ve odak noktasimn dagilmasi...” (047)
“... Ailelerden yeterince destek alamamalart ...” (020)
“...Sumif ortamindaki kadar dikkatlerini veremiyorlar. Ev ortamlart uygun degil.” (025)

Smif oOgretmenlerine gore planlamadan kaynaklanan nedenler coktan aza dogru ders
stirelerinin kisalig1 (f=24), yetistirilmesi gereken kazanimlarin fazla olmasi (f=7), devam zorunlulugu
olmamas1 (f= 3) ve mevcut programin uygulanmasi (f=2) olarak goriilmektedir. Planlamadan
kaynaklanan nedenler kategorisine iliskin sinif 6gretmenlerinin goriislerinden bazi alintilar asagida
verilmistir.

“...Ders siirelerinin fkisaligi ve kazammlarm fazla olmasi sebebiyle tam ogrenme
saglanamamaktadr.” (0225)

“Ogrencilerin canlarimin istedigi zaman dersten ayrilmalart ve ogretmenlerin ogrencileri
devamsiz yazamamast...” (O8)

“Mevcut programin uygulanmaya ¢alisilmast...” (O181)

379



Egitim Kuram ve Uygulama Arastirmalart Dergisi 2021, Cilt 7, Say1 3, 373-391

Veli TOPTAS, Feyyaz OZTOP

Smif 6gretmenlerine gore 6gretmenden kaynaklanan nedenler goktan aza dogru 6gretmenlerin
ve Ogretmenlerin 6n

dijital becerilerinin zay1flig1 (f=2), 6gretmenlerin kat1 davranmasi (f=1)

yargist (f=1) olarak goriilmektedir. Ogretmenden kaynaklanan nedenler kategorisine iliskin sinif

Ogretmenlerinin gorislerinden bazi alintilar agsagida verilmistir.

“Ogretmenlerin ders ara¢ gereglerini ¢evrim ici ortamda temin etmede beceri eksikligi...”

(0167)

“...08retmenlerin ényargisi...” (0O18)

“...Ogretmenlerin kati ve otoriter bir tavir sergilemeleri...” (0193)

Siif 6gretmenlerine gore destek hizmetlerinin yetersizliginden kaynaklanan nedenler
coktan aza dogru bilgilendirmeme (f=1) ve teknik destegin yetersizligi (f=1) olarak goriilmektedir.
Destek hizmetlerinin yetersizliginden kaynaklanan nedenler kategorisine iliskin sinif 6gretmenlerinin

gorilislerinden bazi alintilar asagida verilmistir.

“...Ogretmen-ogrenci ve ozellikle velilerin uzaktan egitim konusunda bilgilendirilmemesi...”

(017)

“...Alt yapimin ve teknik destegin yeterli olmamasu...” (012)

COVID-19 salgim ile birlikte yiiriitiilen uzaktan egitim siirecinde 6grencilerin matematik
dersindeki 6grenme eksiklerinin giderilmesine yonelik onerilere iliskin bulgular

COVID-19 salgini ile birlikte yiiriitiilen uzaktan egitim siirecinde Ogrencilerin matematik
dersindeki Ogrenme eksiklerinin giderilmesine yonelik Onerilere iligkin smif Ogretmenlerinin
bildirdikleri goriisler igerik analizi ile ¢oziimlenmistir. Elde edilen bulgular Tablo 2’de yer verilmistir.

Tablo 2. Uzaktan egitim siirecinde 6grencilerin matematik dersindeki 6grenme eksiklerinin giderilmesi i¢in simif

Ogretmenlerinin Onerileri

Kategoriler

Alt Kategoriler

f

Planlamaya yonelik oneriler

Yiiz yiize egitime gecilmesi
Telafi egitimlerin yapilmasi
Mevcut matematik dersi konu ve
kazanimlarinin seyreltilmesi
Ders siirelerinin uzatilmasi

Ogrenme eksiginin belirlenmesi ve giderilmesi

i¢cin adimlarin atilmasi

Derse katilimin saglanmasi

Ders sayilarinin artirtlmasi

Hibrit egitime gecilmesi

Birebir uzaktan 6gretim yapilmast
Seviye gruplarinin olusturulmasi

Alt siniflarda ders siirelerinin azaltilmasi
Temel kazanimlara agirlik verilmesi
Derse katilimin mecburi tutulmasi
Ogrenci sayilarinin azaltilmast
Veli-6gretmen-6grenci iliskisinin giiglenmesi

65
43

22
11

[EY
o

P NDDNDN W WS PMMDdO

Toplam

185
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Tablo 2. Uzaktan egitim siirecinde 6grencilerin matematik dersindeki 6grenme eksiklerinin giderilmesi i¢in sinif
ogretmenlerinin Onerileri (Devami)

Kategoriler Alt Kategoriler f
Ilgi ¢ekici materyaller kullaniimasi 10
Somut materyal kullanilmasi 9
Devamli pekistirme yapilmast 8
Matematik dersinin giinliik hayatla 4
iligkilendirilmesi
Dersin eglenceli hale getirilmesi 4
Uygulamali ¢alismalara 6nem verilmesi 3
Farkli 6grenci diizeylerine uygun materyaller 5
kullanilmasi
Gorsel materyal kullaniminin artirilmasi 2
Sik sik kontroller yapilmasi 2

o . Farkl1 tekniklere bagvurulmasi 2

Ogrenme-0gretme . - L. .

siirecine yonelik oneriler Matematik dgrsmm §evd|rllme5| . 2
Farkl1 6grenci stillerine uygun materyallerin
kullanilmast !
Ev 6devleri verilmesi bunlarin kontrol ve 1
doniitliniin saglanmasi
Cizgi film seklinde matematik videolarinin 1
kullanilmasi
Farkli etkinliklere yer verilmesi 1
Ogrencilerin evde materyal olusturmas1 1
Yeni nesil problemlerin kullanilmast 1
Matematik ile diger dersler arasinda bag kurulmasi 1
Sabirli davranilmasi 1
Farkli kaynaklardan da yararlanilmasi 1

Toplam 57
Ogrencilerin baglantilarinin iyilestirilmesi 19
Ogrencilere donanim saglanmasi 15

D Dijital malzeme havuzunun gelistirilmesi 7

Teknik lyilestirmelere o . . .

Yénelik Oneriler Teknolojik imkan1 olmayan ailelerin desteklenmesi 4
Kullanilan platform ve sistemlerin giiglendirilmesi 3
Dijital ortamlar i¢in 6lgme ve degerlendirme 3
sistemlerinin gelistirilmesi

Toplam 51
Velilerin destek vermesi 10
Velilerin ilgi gostermesi 7
Velilerin 6gretmenle igbirligi yapmasi
Velilerin 6grenme ortamindaki olumsuz uyaranlari 5

. T azaltmasi

Velilere yonelik oneriler Velilerin ¢ocuklarini takip etmesi 1
Velilerin ¢ocuklarini motive etmesi 1
Velilerin ¢ocuklari i¢in uygun ¢alisma ortamini 1
saglamasi
Velilerin ders esnasinda miidahalede bulunmamast 1

Toplam 28
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Tablo 2. Uzaktan egitim siirecinde 6grencilerin matematik dersindeki 6grenme eksiklerinin giderilmesi i¢in sinif
o0gretmenlerinin Onerileri (Devami)

Ogrencilerin sorumluluk duygusunun

. . 4
gelistirilmesi
Ogrencilerin 6grendiklerini pekistirmesi 3
Ogrencilerin dijital becerilerinin gelistirilmesi 2
Ogrencilerin gelistirilmesine ~ Ogrenci motivasyonun artirilmasi 2
yonelik oneriler Ogrencilerin basarili olabilecegine 1
inandirilmast
Ogrencilerin matematigin nemini kavramasi 1
Ogrencilerin derse dikkatlerini vermesinin 1
saglanmasi
Toplam 14
Velilerin uzaktan egitim konusunda 1
bilgilendirilmesi
Destek Hizmetlere yonelik Ogretmenlerin uzaktan egitim konusunda 1
Oneriler bilgilendirilmesi
Ogrencilerin uzaktan egitim konusunda 1
bilgilendirilmesi
Toplam 13
Ogretmenlerin niteliginin C")g?et'n?enler'in dijital yeterliliklerinin 5
gelistirilmesine yonelik g.ewhstlrllmeS{ . .
sneriler Ogretmenlerin istek ve motivasyonlarinin 1
artirilmasi
Toplam 3

Tablo 2 incelendiginde sinif 6gretmenlerinin COVID-19 salgini ile birlikte yiiriitiilen uzaktan
egitim silirecinde 6grencilerin matematik dersinde yasadiklari 6grenme eksiklerinin giderilmesi igin
Onerilerinin planlamaya, 6grenme-6gretme siirecine, teknik iyilestirmelere, velilere, O0grencilerin
gelistirilmesine, destek hizmetlere ve Ogretmenlerin niteliginin gelistirilmesine olmak iizere yedi
kategoride toplandigi goriilmektedir. Sinif 6gretmenlerinin planlamaya yonelik onerileri en ¢oktan aza
dogru yiiz yiize egitime gecilmesi (f=65), telafi egitimlerin yapilmasi1 (f=43), mevcut matematik dersi
konu ve kazanimlariin seyreltilmesi (f=22), ders siirelerinin uzatilmasi1 (f=11) ,6grenme eksiginin
belirlenmesi ve giderilmesi i¢in adimlarin atilmast (f=10), derse katilimin saglanmasi (f=9), ders
sayilarinin artirilmasi (f=4), hibrit egitime gecilmesi (f=4), birebir uzaktan 6gretim yapilmasi (f=4),
seviye gruplarinin olusturulmasi (f=3), alt siniflarda ders siirelerinin azaltilmasi (f=3), temel
kazanimlara agirlik verilmesi (f=2), derse katilimin mecburi tutulmasi (f=2), 6grenci sayilarinin
azaltilmas1 (f=2) ve veli-0gretmen-6grenci iliskisinin giiclenmesi (f=1) seklindedir. Planlamaya
yonelik oOneriler kategorisine iliskin smif Ogretmenlerinin goriislerinden bazi alintilar asagida
verilmistir.

“Ogrencilere matematik dersine yonelik telafi egitimi verilmelidir...”(043)
“Matematik dersi sinif ortaminda yiiz yiize yapilirsa ¢ok daha etkili olur”(048)

“Matematik  dersinde  temel  kazammlara agwrlik  verilmeli, diger kazammlar

hafiflestirilmeli... ”(0228)

Smif dgretmenlerinin 6grenme-6gretme siirecine yonelik Onerileri en ¢oktan aza dogru ilgi
cekici materyaller kullanilmasi (f=10) , somut materyal kullanilmasi (f=9), devamli pekistirme
yapilmasi (f=8), matematik dersinin giinlik hayatla iliskilendirilmesi (f=4), dersin eglenceli hale
getirilmesi (f=4), uygulamali ¢aligmalara 6nem verilmesi (f=3), farkli 6grenci diizeylerine uygun
materyaller kullanilmas1 (f=2), gorsel materyal kullaniminin artirilmasi (f=2), sik sik kontroller
yapilmasi (f=2), farkli tekniklere basvurulmasi (f=2),matematik dersinin sevdirilmesi (f=2), farkli
Ogrenci stillerine uygun materyallerin kullanilmasi (f=1), ev &devleri verilmesi bunlarin kontrol ve
doniitiiniin saglanmasi (f=1), cizgi film seklinde matematik videolarmin kullanilmasi (f=1), farkli
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etkinliklere yer verilmesi (f=1), 6grencilerin evde materyal olusturmas: (f=1), yeni nesil problemlerin
kullanilmasi (f=1), matematik ile diger dersler arasinda bag kurulmasi (f=1) sabirli davranilmasi (f=1)
ve farkli kaynaklardan da yararlanilmasi (f=1) seklindedir. Ogrenme-6gretme siirecine ydnelik dneriler
kategorisine iligkin sinif 6gretmenlerinin goriislerinden bazi alintilar asagida verilmistir.

“...Matematik dersini sevdirmek ve eglenceli hale getirmeye ¢alismak...” (0173)

“Miifredatin ve kaynaklarin yeni nesil problemlerle daha ¢ok zenginlestirilmesi. Yeni nesil
problemlerin videolastirilarak dijital kullanima uygun hale getirilmesi...” (04)

“Yazarak uygulama etkinliklerine daha fazla énem verilmeli...” (O84)

Smif 6gretmenlerinin teknik iyilestirmelere yonelik onerileri en ¢oktan aza dogru 6grencilerin
baglantilarinin iyilestirilmesi ~ (f=19), Ogrencilere donanim saglanmasit (f=15), dijital malzeme
havuzunun gelistirilmesi (f=7), teknolojik imkani olmayan ailelerin desteklenmesi (f=4), kullanilan
platform ve sistemlerin giiclendirilmesi (f=3), dijital ortamlar icin Olgme ve degerlendirme
sistemlerinin gelistirilmesi (f=3) seklindedir. Teknik iyilestirilmelere yonelik Oneriler kategorisine
iligkin sinif 6gretmenlerinin goriislerinden bazi alintilar asagida verilmistir.

“Ailelere yeterli diizeyde tablet ve bilgisayar gibi donanimlarin saglanmasi...” (09)
“...Internet alt yapilarimn giiclendirilmesi ve hizlandirilmasu...” (0234)
“...Zoom ve EBA altyapisimin giiclendirilmesi...” (062)

Sinif 6gretmenlerinin velilere yonelik onerileri en ¢oktan aza dogru velilerin destek vermesi
(f=10), velilerin ilgi gostermesi (f=7), velilerin 6gretmenle isbirligi yapmasi (f=5), velilerin 6grenme
ortamindaki olumsuz uyaranlar1 azaltmasi (f=2), velilerin ¢ocuklarim takip etmesi (f=1), velilerin
cocuklarim1 motive etmesi (f=1), velilerin ¢ocuklar i¢in uygun ¢alisma ortamini saglamasi (f=1) ve
velilerin ders esnasinda miidahalede bulunmamasi (f=1) seklindedir. Velilere yonelik Oneriler
kategorisine iligkin sinif 6gretmenlerinin goriislerinden bazi alintilar agagida verilmistir.

“Veliler ogrencilerin motivasyonunu arttirict davramslarda bulunmali, dgrencinin matematik
dersinde basarili olabilecegine inandirilmalidir.” (059)

“Velilerin ders esnasinda ekran arkasindan miidahale etmemeleri, ders bittikten sonra
eksiklerini goriip yardim etmelerini onerebilirim...” (0O35)

“Ders esnasinda olumsuz uyaranlarin azaltilmasi ve ebeveynlerin bilingli davranmasi
gerekir” (043)

Smif Sgretmenlerinin dgrencilerin  gelistirilmesine yonelik Onerileri en ¢oktan aza dogru
ogrencilerin sorumluluk duygusunun gelistirilmesi (f=4), Ogrencilerin 6grendiklerini pekistirmesi
(f=3), ogrencilerin dijital becerilerinin gelistirilmesi (f=2), 6§renci motivasyonun artirtlmasi (f=2),
ogrencilerin basarili olabilecegine inandirilmasi (f=1), 6grencilerin matematigin 6énemini kavramasi
(f=1) ve oOgrencilerin derse dikkatlerini vermesinin saglanmas1 (f=1) seklindedir. Ogrencilerin
gelistirilmesine yonelik Onerilere iliskin smif Ogretmenlerinin goriislerinden bazi alintilar asagida
verilmistir.

“Ogrencilerin sorumluluk duygusu gelistirilmelidir” (O67)
“Ogrencilerin dijital becerileri gelistirilmelidir” (096)
“Ogrencinin matematik dersinde basarili olabilecegine inandirilmahdr” (0139)

Smif dgretmenlerinin destek hizmetlere yonelik onerileri en ¢oktan aza dogru velilerin uzaktan
egitim konusunda bilgilendirilmesi (f=11),  Ogretmenlerin  uzaktan  egitim  konusunda
bilgilendirilmesi (f=1) ve Ogrenciler uzaktan egitim konusunda bilgilendirilmesi (f=1)seklindedir.
Destek hizmetlere yonelik onerilere iligkin sinif 6gretmenlerinin goriislerinden bazi alintilar asagida
verilmistir.

“...Veli bilgilendirme etkinliklerinin yapilmas:...” (O14)

“Ogretmenler ve 6grenciler uzaktan egitim konusunda bilgilendirilmeli...” (067)
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Smif 6gretmenlerinin 6gretmenlerin niteliginin gelistirilmesine yonelik 6nerileri en ¢oktan aza
dogru Ogretmenlerin dijital yeterliliklerinin gelistirilmesi (f=2) ve Ogretmenlerin istek ve
motivasyonlar1 artirilmast (f=1) seklindedir. Ogretmenlerinin niteliginin gelistirilmesine ydnelik
onerilere iligkin sinif 6gretmenlerinin goriislerinden bazi alintilar agagida verilmistir.

“Ogretmenlerin dijital yeterlilikleri gelistirilmelidir” (0159)
“Ogretmenlerin istek ve motivasyonlart artirilmalidir” (0203)
Tartisma, Sonuc ve Oneriler

Bu arastirmada, COVID-19 salgini ile birlikte yiiriitiilen uzaktan egitim siirecinde 6grencilerin
matematik dersindeki O6grenme eksiklerinin nedenlerine ve bu eksiklerin giderilmesine yonelik
onerilere iliskin simf Ogretmenlerinin goriisleri ele alinmistir. Elde edilen bulgulara goére simif
ogretmenlerinin COVID-19 salgini ile birlikte yiirlitiilen uzaktan egitim siirecinde Ogrencilerin
matematik dersindeki Ogrenme eksiklerinin ¢oktan aza dogru wuzaktan egitimin yapisindan,
ogrencilerden, teknik sorunlardan, aileden, planlamadan, Ogretmenlerden ve destek hizmetlerinin
yetersizliginden kaynakli nedenlere bagladiklar1 belirlenmistir. Ogretmenler, uzaktan egitimin yapisi
kaynakl1 olarak ise en fazla etkilesim ve iletisim yetersizligi olmak iizere 6lgme ve degerlendirmede,
doniit-diizeltmede, derse konsantre olmada, uygulama yapilmasinda, 6grencilerle tek tek ilgilenmede,
farkl1 6grenci diizey ve stillerini dikkate almada, matematiksel ifadeleri dijital ortamda yazmada
giicliik cekilmesi ve dijital araglarin kullanilmasinin beraberinde getirdigi olumsuzluklarla ilgili baz1
nedenleri gostermislerdir. One siiriilen bu nedenlerin yapilan diger arastirmalarda da (Almarashdi ve
Jarrah, 2021; Erduran ve Ince Musluk, 2020; Irfan vd., 2020; Kilit ve Giiner, 2021; Mailizar,
Almanthari, Maulina ve Bruce, 2020; Wahyuningrum ve Latifah, 2020) COVID-19 salgin1 déneminde
yliriitiilen uzaktan egitimde matematik 6grenme-6gretme siireclerinin dezavantajlar1 olarak ortaya
ciktign goriilmektedir. Ulusal Matematik Ogretmenleri Konseyi matematik derslerinde konusma,
yazma, okuma ve dinleme icin firsatlara, tesviklere ve destege sahip olan Ogrencilerin matematik
ogrenmek icin iletisim kurabilecekleri ve matematiksel olarak iletisim kurmay:1 6grenebileceklerini
ifade etmektedir (NCTM, 2000). Matematik 6gretim programinda ise yeni kavramlarin 6gretiminde ve
yapilacak olan degerlendirmelerde miimkiin oldugu 6l¢lide somut materyaller kullanilmas: gerektigi
ifade edilmektedir (MEB, 2018). Uzaktan egitimde fiziksel mekan farkliligindan ve dijital araglarin
kullanilmasindan dolay1 yiiz yiize egitime gore bircok sinirlilik yasanabilecegi ozellikle ilkokul
ogrencilerinin somut islemler déneminde olmasi nedeniyle dijital ortamlarin soyut matematigi
somutlagtirmada ve matematigin anlamlandirilmasinda yetersiz gelebilecegi sdylenebilir.

Ogretmenler Ogrencilerden kaynakli nedenlerde ise oOgrencilerin derse katilmamast,
motivasyon diisikliigii, ilgisiz olma, 6grenilenlerin pekistirilmemesi, pasif bir sekilde izleme, dijital
becerilerin zayifligi, isteksiz olma, kendini sorumlu hissetmeme, hazirbulunuslugun zayif olmasi, tatil
gibi algilama, ¢ekimser davranma, 6n yargi, kaygi gibi nedenleri one siirmiislerdir. Bu nedenlerin
yapilan diger arastirmalarda da (Erduran ve ince Muslu, 2020; Kilit ve Giiner, 2021; Mailizar vd.,
2020) COVID-19 salgin dénemi matematik 6grenme-6gretme siireglerinin dezavantajlari olarak ortaya
ciktigi goze carpmaktadir. Ogrencilerin gesitli nedenlerle derse katilmamasi veya hazirlikl
katilmamasi, duyussal, fiziksel ve psikomotor boyutlardaki yetersizlikler nedeniyle matematik
derslerinin etkili bir sekilde siirdiiriilemedigi soylenebilir.

Ogretmenler teknik sorunlardan kaynaklanan nedenlerle iliskili baglanti (internet) sorunlart,
donanim yetersizligi, teknolojik araglari edinmede imkansizlik, Cevrim i¢i egitim platformlarina
giriste sorunlar, dijital ders malzemelerinin yetersizligi, elektrik kesintisi gibi nedenleri bildirmistir.
Bu nedenlerin diger arastirmalarda da (Erduran ve ince Muslu, 2020; Mailizar vd., 2020) dijital
ortamlarda yiriitilen matematik derslerinde simirlilik olarak ortaya ¢iktigi goriilmektedir. Uzaktan
egitimin teknoloji ile devam ettirildigi diisliniildiiglinde bu unsurlarin sadece matematik dersleri icin
degil diger tiim dersler i¢in de 6nemli oldugu sdylenebilir. Bu unsurlar 6grencilerin dijital 6grenme
ortamlarinda aktif olarak bulunamamasina neden olabilir ve 6grenme-6gretme siireglerini kesintiye
ugratabilir ya da etkililigi azaltabilir.

Ogretmenler aile ile iliskili olarak ebeveynlerin gereken destegi ve ilgiyi gdstermemesi, evde
uygun Ogrenme ortaminin saglanamamasi, ev ortaminda dikkati dagitan uyaricilarin olmasi, aile
iiyelerinin ders esnasinda miidahalede bulunmasi, velinin Ogretmenle isbirligi yapmamasi, aile
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iiyelerinin 6grencilerin derslerini yapmalar1 gibi nedenleri siralamislardir. Yapilan arastirmalarda da
(Harper, Rosenberg, Comperry, Howell ve Womble, 2021; Panaoura, 2020) COVID-19 salgini
doneminde Ogrencilerin matematik egitiminde aile ve ev boyutu, ilizerinde énemle durulan bir konu
olmustur. Yiiz yiize egitimde mekan olarak okullar kullanilirken, uzaktan egitimde Ogrencinin
bulundugu ortam evler olmaktadir. Bu nedenle evlerde 6grenmeye uygun ortamlarin saglanamamasi
ve ecbeveynlerin de gerekli maddi manevi destegini saglayamamasinin matematik Ogrenme-
stireclerinin etkililigini diisiirecegi sdylenebilir.

Ogretmenler planlamadan kaynakli nedenlerle ilgili ders siirelerinin kisalig1, yetistirilmesi
gereken kazanimlarin fazla olmasi, devam zorunlulugu olmamasi, mevcut programin uygulanmasi gibi
nedenleri bildirmislerdir. One siiriilen nedenlerin bazilarinin arastirmalarda (Erduran ve Ince Muslu,
2020) vurgulandigi goriilmektedir. COVID-19 salgin1 doneminde acil olarak baglatilan uzaktan
egitimde mevcut programin uygulanmasindan dolayr kazanimlarin verilen ders siirelerinde
yetistirilemediginden 6grencilerin hedeflenen kazanimlari tam olarak edinemedigi sdylenebilir.

Ogretmenden kaynakli olarak dijital becerilerin zayifligi, 6gretmenlerin kati tutumlari, én
yargili olmalar1 ve destek hizmetlerinin yetersizligi ile ilgili olarak da bilgilendirmeme ve destegin
yetersizligi gosterilmistir. Bu nedenlerden bazilarmin yurt iginde ve disinda yapilan bazi
arastirmalarda da (Erduran ve Ince Muslu, 2020; Mailizar vd., 2020) COVID-19 salgim1 déneminde
uzaktan egitim matematik derslerinde karsilagilan sorunlar olarak yer almistir. Egitimin yap1
taglarindan olan O6gretmenlerin ilgili yeterliliklere ve niteliklere sahip olamamasi, uzaktan egitim
konusunda paydaslarin bilgilendirilmemesi ve bu konularda gerekli destegin alinamamasindan dolay1
Ogrenme-0gretme siireglerinin verimli gegmedigi sdylenebilir.

Elde edilen bulgulara gore smif 6gretmenlerinin COVID-19 salginm ile birlikte yiiriitiilen
uzaktan egitim siirecinde O0grencilerin matematik dersindeki 6grenme eksiklerinin giderilmesi igin
planlamaya, 6grenme-6gretme siirecine, teknik iyilestirmelere, velilere, 6grencilerin gelistirilmesine,
destek hizmetlere ve Ogretmenlerin niteliginin gelistirilmesine yonelik oOnerilerde bulundugu
belirlenmistir. Ogretmenler planlamaya yénelik en fazla yiiz yiize egitime gegilmesi olmak iizere telafi
egitimlerin yapilmasi, mevcut matematik dersi konu ve kazanimlarin seyreltilmesi, ders siirelerinin
uzatilmasi, hibrit egitime gegilmesi, 6grenme eksiginin belirlenmesi ve bu eksiklerin giderilmesi gibi
onerilerde bulunmuslardir. Arastirmalar (Tezer, Cavus, Orkun, Osum ve Ture, 2021) salgin siirecini
hibrit egitimle yiiriiten iilkelerde dahi matematik derslerinin verimliligi konusunda sikintilarin
yasandigim gdstermistir. Ogretmenler uzaktan egitimin yiiz yiize egitimin sagladigi imkanlari
saglayamadigindan yakindiklari i¢in yiiz ylize egitime gecilmesi yoniindeki onerilerin agirlikta oldugu
sOylenebilir. Ayrica mevcut 0gretim programinin uzaktan egitime entegre edilmesiyle kazanimlarin
belirlenen siireler igin fazla geldigi, slirenin de belirlenen kazanimlar i¢in kisa kaldigindan dolay1
Ogretmenlerin bu konulardaki diizenlemelerin tekrar yapilmasini 6nerdikleri sdylenebilir. Aydemir
(2018)’e gore de uzaktan egitim sistemlerinde tiim yapinin Ogrenci ihtiyaglari dogrultusunda ve
programin Ogrenci ¢iktilarn ilizerine ingsa edilmesi gerekmektedir. Dolayisiyla matematik egitiminin
amacina ulagilabilmesinde ihtiyaglar géz oniine alinarak diizenlemeler yapilabilir.

Ogretmenler ayrica 6grenme-dgretme siirecine ydnelik ilgi ¢ekici ve somut materyallerin
kullanilmasi devamli pekistirme yapilmasi, matematik dersinin giinliikk hayatla iliskilendirilmesi,
dersin eglenceli hale getirilmesi, uygulamali ¢alismalara 6nem verilmesi; teknik iyilestirmelere
yonelik dgrencilerin baglantilarinin iyilestirilmesi, dgrencilere donanim saglanmasi, dijital malzeme
havuzunun gelistirilmesi; 6grencilerin gelistirilmesine yonelik 6grencilerin sorumluluk duygusunun ve
dijital becerilerinin gelistirilmesi, Ogrencilerin basarili olabilecegine inandirilmasi, 6grencilerin
motivasyonun ve isteginin artirtlmasi, destek hizmetlere yonelik velilerin, Ogretmenlerin ve
Ogrencilerin uzaktan egitim konusunda bilgilendirilmesi, kendi meslektaglar1 adina da dijital
yeterliliklerin gelistirilmesi ile istek ve motivasyonun artirilmasi gibi 6nerilerde bulunmuslardir. Bu
Onerilerden bazilarinin arastirmacilar ya da katilimcilar tarafindan gesitli aragtirmalarda (Erduran ve
Ince Muslu, 2020; Kamsurya, 2020; Kilit ve Giiner, 2021; Kuzu, 2020; Marbéan vd., 2021; Marpa,
2021; Mulenga ve Marban, 2020; Panaoura, 2020) COVID-19 salgin1 donemindeki matematik dersi
uzaktan egitim faaliyetlerinde yasanilan sorunlarin giderilmesi ya da iyilestirilmesi i¢in de bildirildigi
goriilmektedir. Ogretmenlerin  gogunlukla &gretme-6gretme siirecininin  zenginlestirilmesi, tek
diizelikten cikarilmasi ve daha verimli hale gelmesi icin paydaslara yonelik ¢esitli dneriler sundugu
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goriilmektedir. Iletisim kanalinin bir tarafindaki 6gretmenler ile diger tarafindaki &grenciler basta
olmak tizere bu siirece dogrudan ya da dolayh olarak etkisi olan tiim paydaslarin uzaktan egitime
onem vermeleri, sorumluluk almalar1 ve ¢caba gostermeleri gerektigi soylenebilir.

Arastirmadan elde edilen bulgular genel olarak degerlendirildiginde 6gretmenlerin COVID-19
salgintyla birlikte ylriitiilen uzaktan egitim siirecinde Ogrencilerdeki matematik dersi O0grenme
eksiginin nedeni olarak en fazla uzaktan egitimin yapisini 6zellikle etkilesim ve iletisim eksikligini
etkili gordiigii; 6grenme eksiklerinin giderilmesi icin ise en fazla yiiz yilize egitime gecilmesini
onerdikleri belirlenmistir. ~ Arastirmada, smif Ogretmenlerinin 6grenme eksiginin nedeni ve
giderilmesine yonelik birgok unsura dikkat cektikleri goriilmiistiir. Bu nedenler veya oneriler COVID-
19 salgim1 donemindeki farkli 6grenci kademe ve disiplinlerdeki uzaktan egitim faaliyetlerinde de
karsilagilabilmektedir. Bu aragtirmanin kendine has soyut bir yapist olan matematik dersine ve alt
kademelerden ilkokula yonelik oldugu icin ortaya ¢ikan unsurlarin iizerinde 6nemle durulmasi
gerektigi sOylenebilir. Ciinkii giinliik hayatta ya da mesleki alanlarda sayisal verilerle siklikla
kargilagilirken yasam kosullart teknoloji ve matematik ile ilgili becerilere sahip olmay1
Karp, Bay-Williams, Wray ve Brown, 2019). Bu arastirma 6grencilerde 6grenme eksigi olduguna
inanan 6gretmenlerin goriisleri ile sinirh tutulmustur. Arastirmanin COVID-19 salgin doneminde ya
da sonrasinda 6grenme eksiklerinin giderilmesi veya ortaya ¢ikmasinin 6nlenmesine yonelik yapilacak
caligmalara katki saglamasi diistintilmektedir.

Arastirmadan elde edilen bulgular dogrultusunda asagidaki 6neriler gelistirilmistir;

e Ogrencilerin uzaktan egitim siirecindeki matematik dersi 6grenme eksikleri belirlenip bu
konularda telafi egitimler verilebilir.

e Uzaktan egitimin devam etmesi durumunda mevcut program bu siirece uygun bir sekilde
revize edilebilir.

e Uzaktan egitim siirecinin daha verimli gegmesi igin tiim paydaslar uzaktan egitim
konusunda bilgilendirilebilir ve paydaglarin dijital yeterliliklerinin artirilmast igin
caligmalar yapilabilir.

e Uzaktan egitimde kullanilan dijital araglarin 1iyilestirilmesine yonelik c¢alismalar
yiiriitiilebilir.
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Introduction

Searches for how values education can be integrated into school curricula and how it can be
applied at different educational stages continue (Berkowitz, 2011; Imam, 2020; Mei-Ju, Chen-Hsin &
Pin-Chen, 2014; Sigurdardottir & Einarsdottir, 2016). Especially in early child period, well-planned
educational practices are required for teaching children the values each of which is an abstract
concept. In addition to integration of certain values into school curricula and programs, teachers
should involve values education in in-class applications. To implement innovative activities unlike in
the traditional values education, it is significant for teachers to imagine what they can do, to discover
creative ways and to provide children the opportunity to do the same thing (Greishaber & McArdle,
2014).

In the literature, various studies scrutinise the effect of different educational approaches on the
acquisition of values of children (Berkowitz & Bier 2005; Husu & Tirri, 2007; Richardson et. al.,
2009; Skaggs & Bodenhorn, 2006). In addition to the above approaches, we believe that one of the
important tools for generating, discussing and interpreting the ideas regarding values is the mind
mapping technique. This is due to the fact that it offers a deeper and more permanent learning
experience which helps children materialise the abstract concepts (Buzan & Buzan, 1996). In this
paper, effect of the activities performed with mind mapping technique on value concept gains of
children has been analysed and discussed.

Values are fundamental principles and beliefs which guide us in determining whether certain
actions are good or desirable (Halstead & Taylor, 2000). Such principles are definite and systematic
ideas that shape the interaction of individuals with their environment rather than their actions, chosen
based on personal tastes (Veugelers & Vedder, 2003). In other words, they are the beliefs that enable
the individual to protect others’ rights, to accept the other individuals’, and to guard the social and
universal well-being while fulfilling one’s own desire (Halstead & Taylor, 2000). The individual skills
that are desired with the teaching of values are self-knowledge, responsibility, self-esteem, setting
goals, critical thinking, communication, being productive, and reasoning (Kirschenbaum, 1995),
whereas the social skills aimed for with the teaching of values are thoughtfulness, tolerance, fairness,
and having values such as love, respect, goodwill, cooperation and collaboration (Acat & Aslan, 2011;
Sirr, 2015).

Values are shaped through the culture that children acquire from their families, education and
social relationships (Sridhar, 2001). It is stated in the Turkish MoNE Preschool Curriculum (2013) that
children need to have an idea about both universal values and the values specific to their societies.
During the preschool period, it is aimed to reveal the good features that children have from birth and
to equip them with good morals and to ensure their continuity (Halstead & Taylor, 2000; Ulusoy &
Arslan, 2016). The opportunities provided by educators to children in this period play substantial roles
in preparing them for future life (Oktay, 2007). Therefore, it is vital for preschool educators to play an
active and effective role in teaching values (Uzun & Kose, 2017).

Mind maps can be used in the activities in which individuals need to produce new ideas, make
plans or remember import information (Buzan, 1989). Mind maps are a way of visualisation which
utilises lines, colours, numbers, pictures, symbols or key words to associate and merge a learned
concept with former concepts and detail it. In mind mapping activities, the relevant subject, theme or
concept is visualised centrally and the main themes of the subject spread in branches from the central
image. The spreading branches contain a picture or keyword related to the central theme (Figure 1).
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Figure 1. Mind mapping activity themed family events (Source:http://kiddytrack.com)

The topics related to those branches are then detailed further in more branches coming off
from that one (Buzan & Buzan, 1996). In this way, the concepts and relationships regarding various
information can be expressed on a page and an integrative perspective can be achieved. Mind maps
assist in the detailing of concepts, knowledge or problems and the disclosure of more extensive facts
about the subject (Hardy & Stadelhofer, 2006). They contribute to the development of one's attention,
logic, reasoning, analysis, planning, coordination, and integration skills, as involve making
arrangements by establishing relationships between information (Wen-Cheng, Chung-Chieh & Ying-
Chien, 2010).

Preschool children have the capacity to present their emotions, ideas and knowledge via visual
methods when appropriate developmental experiences are offered to them (Smith, Cowie & Blades,
2001). It is seen that children have the experience for generating their own mind maps when the
required support and assistance are provided to them in their first attempts. In a study of Polat, Aksin
and Ozkarabacak (2013), it was seen that the 48-60-month-old children achieved creating mind maps
which contained even the fourth-level sub-branches (Figure 2).

Figure 2. Mind mapping activity themed school (Adapted by permission from Polat, Aksin and Ozkarabacak,
2013).

Literature contains several studies that indicate the positive effect of mind mapping activities
on comprehension skills (Bilasa, 2015), and critical thinking skills (Polat & Aydin, 2020) of the 48-
72-month-old children, vocabulary and listening skills of the 48-60-month-old children (Koster et al.,
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2007), speaking skills of the 48-72-month-old children (van der Veen, van der Wilt & Boerma, 2018),
and math and science skills of the 48-60-month-old children (Polat, Aksin Yavuz & Ozkarabacak,
2017). The studies which utilise the mind mapping technique serve mainly the cognitive field.
However, there are several studies that demonstrate the significant contributions of mind mapping to
social-emotional field as well (Giindiiz & Aktepe, 2017; Nugin, 2013; Webber, 2017).

Although several studies indicate the positive effect of mind mapping activities on various
skills of young children, research that analyses the effectiveness of mind mapping on the acquisition of
values for children has not been conducted, as yet. We hypothesise that mind mapping will positively
affect the acquisition of values for children. In addition, there are very few mind mapping studies
carried out with young children. We believe that the studies which analyse the influence of mind
mapping on various skills of young children will fill the gap in the literature. Based on the above
reasons, this study aims to examine the effect of mind mapping activities on the acquisition of values
of 60-72-month-old children. The hypotheses to be tested in line with this goal, are as follows:

1. According to the results of the assessment carried out before the implementations, there
is not any significant difference between pretest scores of the experimental and control
groups in terms of value concept gains.

2. According to the results of the assessment carried out before and after the
implementations, there is not any significant difference between pretest and post-test
scores of the control group in terms of value concept gains.

3. According to the results of the assessment carried out before and after the
implementations, there is a significant difference between pretest and post-test scores of
the experimental group in terms of value concept gains.

4. According to the results of the assessment carried out after the implementations, there is
a significant difference between post-test scores of the experimental and control groups
in terms of value concept gains.

Method

In the study, a quantitative research method of pre-test post-test with a control group model
was adopted for. The Turkish MoNE Preschool Curriculum (2013) is implemented at the educational
institution which hosted the study. A 16-week teaching programme was created by the researchers in
the context of teaching values and was carried out by teachers using the what, where, why, when, who,
how (5BW1H) method in Turkish, drama, arts, preparation for reading and writing, music, play and
movement as integrated activities based on the teaching of values. 5W1H is one of the techniques used
to analyse the components of a text, case or problem and the relationships between them. Individuals
answer the six questions that allow for multidimensional thinking to understand the text, case or
problem and produce solutions for them. In this way, this method contributes to the development of
thinking and problem-solving skills (McNeill, 2004). Both experimental and control groups were
subjected to this programme implemented for 16 weeks within the study. In addition to the
programme, mind mapping was carried out with the experimental group as part of the teaching of
values. The acquisition of values of children in the experimental and control groups were evaluated
before and after the application.

Study group

The study was conducted at a private pre-school in Istanbul during the 2018-2019 academic
year. Teachers of the experimental and control groups, namely their own classes were chosen
randomly among the teachers who attended the study on a volunteer basis. A total of 30 children in the
60-72-month group constituted the study group. Gender distribution of both experimental and control
groups was the same. Namely, seven male students and eight female students made up each group
which comprised of 15 individuals. In the experimental group, 10 and five children had received
preschool education for two and three years, respectively. In the control group, 11 children had had
preschool education for two years while four children had been in preschool for three years.

Data Collection Tools
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Preschool Values Scale Student Form: The Preschool Values Scale, consisting of family,
teacher and student forms, was developed by Neslitiirk and Celikdz (2015). The forms within the scale
can be assessed both independently through separate application and collectively. The scale is in
Turkish and consists of six sub-dimensions which involve both national and universal values: respect,
responsibility, honesty, collaboration, sharing and friendship. The student form contains a total of 18
stories and visuals for these stories. In one-to-one interviews carried out with the children, stories are
told using visuals and the answers of the children are evaluated as scores zero, one and two, in line
with the assessment criteria of the measurement tool. According to the binary search method of the
Student Form for the Test, reliability coefficient of the tool was determined as .85. On the other hand,
the reliability coefficient calculated with KR- 20 corresponded to .83.

Courage Value Observation Form: Developed by Yildirim (2018), this comprised of 19 items
which aimed to determine the levels of acquisition of the courage value among the children aged four
to six. The form, which is answered based on the teacher’s observations of the children is in the form
of a five Likert scale, where five is ‘always’ and one is ‘never’. The form comprises of a single factor.
The form is assessed on the total scores of children for each item.

Data Collection Process

The themes of values education that form the centre of mind mapping studies were identified
after the application of pre-tests of the research. At this stage, interviews were carried out with the
participating teachers and school management to determine the themes of values education in the
current curriculum. In this regard, the following 15 themes were included: kindness, honesty,
generosity, sharing, love, courage, respect, tolerance, trust, responsibility, patience, collaboration,
peace, freedom and differences. In the pre-tests, the Courage Value Observation Form was filled out
based on the observations of children by teachers and the Preschool Values Scale Student Form were
applied to children directly by one of the researchers.

Implementation of 5SWHK Based Values Education Programme and Mind Mapping Practices

Prior to practices, mind mapping training was provided to all voluntary teachers in the
institution which was subjected to the research. The four-day-training was performed at the same
school after the work hours of teachers. As part of the training, what mind mapping is, how it is
applied and how it is taught to children were explained to teachers practically. This was followed by
the implementation of the pre-tests. Later, practices were carried out with children on February 4,
continuing for 16 weeks until May 24. Mind mapping studies were carried out by the experimental
group as large group activities in accordance with the determined themes for the first four weeks.
During the next 11 weeks, children carried out individual mind mapping in line with the theme
addressed. In week 16, a large group mind mapping study was carried out with children based on the
general “values” theme in order to ensure the further comprehension of the former 15 themes. Thus,
the children in the experimental group created 16 mind maps about 15 identified themes over 16
weeks. The themes are discussed among researchers and teachers in accordance with the semester
curriculum formed by the teachers in order of kindness, honesty, generosity, sharing, love, courage,
respect, tolerance, trust, responsibility, patience, collaboration, peace, freedom and differences.

In the large group mind mapping activities, a large background was formed by combining
four, six or eight sheets of large craft papers. The theme of the mind map was written in the middle
and guidelines that assist children in learning mind mapping were drawn to generate main branches
and keywords were written there. During the activities, the whole class lay down in a comfortable
environment accompanied by music. It was found suitable that mind maps would be made on the floor
of the classroom to provide a comfy study environment for the children. The class teacher would tell
the children the keyword on each main branch of the mind map. The teacher would then encourage the
children to express their thoughts on paper by drawing pictures on the main branches with crayons and
continue to write down the meaning of children’s drawings. In addition, the teacher provided the
children with guidance and support in establishing relationship networks by linking the pictures drawn
by them to the main theme.

Each of the 15 themes determined was addressed for one week during the intervention.
Various activities were performed on the first four days of the week based on the weekly theme. Such
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activities aimed to equip the children with the knowledge and skills for carrying out mind mapping on
the relevant theme. For both the experimental and control groups, the what, where, why, when, who,
how method was used in Turkish, drama, arts, preparation for reading and writing, music, plays and
movement as integrated activities based on the teaching of values. For each theme, a design, a book,
and a poster creation activity was carried out with the children. On the fifth day of the week, a
conversation about the weekly theme was carried out with children. Following this, the mind mapping
activity was carried out. For example, in the week themed respect, children were asked to bring photos
of themselves and family elders taken at different times, and a discussion was conducted on the
changes in the people in the photos. Then, how we should behave towards our elders, what we can
learn from them, how we should behave towards them for traditional festivals, how we can help them
and why and how we should share time were discussed and related dramas were performed. Children
were asked to imagine and draw how they would be when they became elderly. In another activity, a
conversation on what respect represents, why respect to the elders is important and about which
subjects we should show our friends respect was carried out. Elders were invited to school, where they
sang songs and were asked to tell the children tales. After this, they played games from their childhood
and danced to traditional music. They then talked about who they learned these plays/tales/songs
from, when they used to play them and the type of childhood they had.

As a design activity, linked with respecting our environment, the children were asked to invent
a machine to prevent too much noise. They were told to first imagine it with their eyes closed first,
then to draw their dream machine and finally to create the machine by using scrap materials. During
this process, the teacher only gave guidance and provided sufficient support to them, upon their help
request. Additionally, the children were asked to fold an A4 paper in the form of an accordion to
create a book titled “My Tiny Respect/Love/Peace, etc. Book”. They depicted the information they
learned on each page and showed their books to each other. As a large group, the children prepared a
poster themed Respect on a large craft paper. All the above practices were carried out with both the
experimental and the control groups. However, unlike the control group, the children in the
experimental group generated a mind map themed ‘respect” on day five. The activities for the other
themes were prepared and implemented in this way.

The last week aimed to reveal the knowledge regarding values learned by the children in the
previous 15 weeks. Following the formation of mind maps on all themes, the whole class combined
eight pieces of craft paper and made a large group mind map themed “Values” (Figure 3).

Figure 3. Mind mapping activity themed teaching of values

In post-test carried out to scrutinise the acquisition of values for children, the Courage Value
Observation Form was filled out based on the observations of the children by their teachers. On the
other hand, the Preschool Values Scale Student Form was applied to children directly, by one of the
researchers. All applications performed during the research process are given in Table 1.
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Table 1. Information about the applications performed in the research

Application Group Duration
Mind Mapping
Training Teachers 4 days
Experimental and
Pre-test Control Groups 2 days
5W1H-Based Experimental and 16 weeks
Activities Control Groups (The first four days of every week)
16 weeks
_ _ (The fifth day of every week)
Mind Mapping Experimental Group Week 1 to Week 4: Large Group
Activities Week 5 to Week 15: Individual
Week 16: Large Group
Experimental and
Post-tests CoFr)\troI Groups 2 days
Ethics

Prior to this study, the necessary legal permissions were initially obtained from the Provincial
Directorate of National Education, and the research who developed the scales utilised in data
collection process. The institution to be take part in the study was determined. Later, teachers of the
experimental and control groups, namely their own classes, were chosen randomly among the teachers
who attended the research on a volunteer basis. A meeting was held with parents of the children in
both classes chosen. In the meeting, the parents were informed about the research process as well as
that the information obtained from children would be used for only scientific purpose and
confidentiality of the information would be maintained. Written consent was obtained from the parents
who voluntarily accepted the participation of their children in the research. Later, researchers
performed an acquaintance activity with children and introduced the study in plain language. Pre-tests
and post-tests were applied to each child individually in a silent and quiet room within the institution.
After the post-test phase, the control group was subjected to daily mind mapping practices for the
remaining three weeks of the academic term in order to ensure equality in opportunity.

Data analysis

Data sets were generated through the use of coding in the analysis of the research data, using a
SPSS package programme. First, descriptive analyses of the experimental group and the control group
were carried out. Later, the descriptive values of pre-test and post-test scores of both groups were
examined and normality assumptions were met. Parametric comparison techniques were utilised in the
following analyses of the research. Based on the first hypothesis of the research, means were
compared via independent sample t-tests for the purpose of testing the significance of difference
between pre-test scores of the groups. According to the second and third hypotheses, a paired samples
t-test was applied to determine whether or not there was any significant difference between the total
mean scores of the pre-test and post-test of the groups. For the fourth hypothesis of the study, means
were compared through independent samples t-test to determine whether or not there was any
significant difference between post-test mean scores of the groups.

Limitations

This study was conducted with 30 children who were receiving education in a private
preschool. In the study, one class from the relevant preschool was assigned as the experimental (n=15)
group and another class as the control group (n=15). According to data from the Turkish Statistical
Institute (2020), the average number of children per classroom within preschools corresponds to 19.24
for the 2018-2019 academic year. This fact results in a limitation in the number of participants in the
experimental studies which contain groups appointed based on class and may have a negative impact
on the reliability of the analyses conducted. For this reason, the number of participants was accepted
as a limitation of the research.
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Practices of the study were performed by the teachers of the experimental and control groups.
Researchers attended some of the activities as observer. In this process, it was seen that teachers
exhibited similar approaches. Therefore, the variability originating from teachers was assumed to be
minimum. The Courage Value Observation Form used in the study was implemented by the teacher
based on their observations. In contrast, the Preschool Values Scale Student Form was filled in based
on the one-to-one application with the children, by one of the researchers. Therefore, an intercoder
reliability check could not be performed for this study.

Findings

In this study, which analysed the effect of mind mapping activities on the acquisition of values
for 60-72 month-old children, the significant difference between Preschool Values Scale Student Form
and Courage Value Observation Form pre-test scores of the experimental and control groups, the
significant difference between the pre-test and post-test scores of the experimental group, the
significant difference between the pre-test and post-test scores of the control group and the significant
difference between the post-test scores of the experimental and control groups were examined.
Difference tests were applied with the aim of assessing the acquisition of values of the children who
studied with mind maps and those who were not involved in mind maps.

Descriptive values of 30 children with respect to age variables are given in Table 2.

Table 2. Descriptive values for age

Group n Min Max x shgy sd V1 B2
Experimental 15 67.00 72.00 70.53 A4 172  -1.17 50
Control 15 66.00 71.00 69.00 .46 1.81 -.49 -1.10

As seen in Table 2, the following data were obtained for the age variable of the experimental
group: arithmetic mean x¥=70.53, standard error shz=.44, standard deviation sd=1.72, the minimum
value attained min=67 months, the maximum value max=72 months, skewness value y1=-1.17 and
kurtosis value ,=.50; the data for the age variable of the control group are as follows: arithmetic mean
¥=69.00, standard error sh;=.46, standard deviation sd=1.81, the minimum value attained min=66
months, the maximum value max=71 months, skewness value y1=-.49 and kurtosis value ,=-1.10.

It was decided to assess the normality of distribution obtained from the total pre-test and post-
test scores of the experimental and control groups, with a proper hypothesis test. For this purpose, the
Shapiro Wilk’s analysis was conducted to test whether the distribution formed with the Preschool
Values Scale Student Form (PVSSF) and the Courage Value Observation Form (CVOF) pre-test and
post-test scores is different from the normal distribution. The use of the Shapiro-Wilk’s analysis
(Shapiro & Wilk, 1965) is recommended for checking the normality hypotheses if the study is
performed with small sample groups (n<35). Shapiro-Wilk’s analysis performed is provided in Table
3.

Table 3. Shapiro Wilk’s analysis for total pre-test and post-test scores

Group Scores n Vi B2 SW sd p
PVSSF_PRE 15 -.296 -1,045 .95 15  .602
. PVSSF_POST 15 -.05 -1.35 .92 15 192
Experimental -
CVOF_PRE 15 .33 -1.09 .93 15 .338
CVOF_POST 15 -.78 -.37 91 15 173
PVSSF_PRE 15 -.32 -81 97 15  .905
PVSSF_POST 15 g7 -.01 .92 15 .265
Control -
CVOF_PRE 15 .89 -1.21 .95 15 571
CVOF_POST 15 .38 51 .96 15 771

As a result of the Shapiro-Wilk’s analyses, it was discovered that the difference between the
distributions for PVSSF total pre-test scores (SW=.95; p>.05), PVSSF total post-test scores (SW=.92;
p>.05), CVOF total pre-test scores (SW=.93; p>.05) and the CVOF total post-test scores (SW=.91;
p>.05) of the experimental group, and the theoretical normal distribution is not significant. Similarly,
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it was determined that the difference between the distributions for the Preschool Values Scale Student
Form total pre-test scores (SW=.97; p>.05), the PVSSF total post-test scores (SW=.92; p>.05), the
CVOF total pre-test scores (SW=.95; p>.05) and the CVOF total post-test scores (SW=.96; p>.05) of
the control group, and the theoretical normal distribution is not significant. Therefore, parametric
comparison technigques were utilised in the following analyses of the study.

First, means were compared through independent sample t-test to identify whether there was
any significant difference between the PVSSF and the CVOF total mean pre-test scores of the
experimental and control groups.

A comparison between the mean pre-test scores of the experimental and control groups based
on the first hypothesis of the study is shown in Table 4.

Table 4. Comparison of pre-test between the experimental and control groups

tTest
Score Grou X Ss Sh,
P N x "t sd P

Experimental 15 13.13 4.01 1.03
PVSSF_PRE Control 15 12.80 4.26 1.10 22 28 821

Experimental 15 4166 3.71 .95
VOF_PRE -1 2 .84
CVOF_ Control 15 4193 3.73 .96 o 8 846

As is seen in Table 4, it was revealed after the independent samples t-test carried out to
determine whether there was any significant difference between the PVSSF (t=.22; p>.05) and the
CVOF (t=-.19; p>.05) pre-test scores for the experimental and control groups, that there was no
significant difference between the arithmetic means of the groups.

Based on the second and third hypotheses of the research, means were compared via paired
samples t-test to clarify whether there was any significant difference between the PVSSF and the
CVOF total mean pre-test and post-test scores of the experimental and control groups. Table 5
contains the results of paired samples t-test.

Table 5. Comparison of pre-test and post-test between the experimental and control groups
U Test
t Sd P

-8.22 14 .000

Group Groups N X SS Sh

X

PVSSF_PRE 15 13.13 4.01 1.03
PVSSF_POST 15 18.26 5.17 1.33
CVOF_PRE 15 4166 3.71 .95
CVOF_POST 15 90.00 3.04 .78
PVSSF_PRE 15 12.80 4.26 1.10
PVSSF_POST 15 1400 3.62 .93
CVOF_PRE 15 4193 3.73 .96
CVOF_POST 15 49.46 4.74 1.22

Experimental
-55.14 14 .000

-352 14 .003

Control
-8.42 14 .000

In Table 5, the difference the between PVSSF total mean pre-test and post-test scores of the
experimental and control groups was found to be significant both for the experimental group (t=-8.22;
p<.05) and control group (t=-3.52; p<.05). Similarly, the difference between the CVOF total mean
pre-test and post-test scores was found to be significant both for the experimental group (t=-55.14;
p<.05) and control group (t=-8.42; p<.05). For both groups, post-test means are significantly higher
than pre-test means. It can be said, based on t values of the groups for both tests, that the effect of the
independent variable in the experimental group was higher than the effect of the possible variable
which influence the control group.

Lastly, for the fourth hypotheses, means were compared via independent samples t-test to
reveal whether there was any significant difference between the PVSSF and the CVOF, total mean
post-test scores of the experimental and control groups. Results of the independent samples t-test are
given in Table 6.
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Table 6. Comparison of the post-test between the experimental and control groups

U Test
X SS -
Score Groups N X Sh, T 3 D

Experimental 15 18.26 5.17 1.33

PVSSF_POST 261 28 .014

Control 15 14.00 3.62 .93
CVOF POST Experimental 15 90.00 3.04 .78 2782 28 000
- Control 15 49.46 4.74 1.22

As is seen in Table 6, a significant difference between the PVSSF (t=2.61; p<.05) and the
CVOF (t=27.82; p<.05) total mean post-test scores were found as a consequence of the independent
samples t-test carried out to determine whether therewas any significant difference between the total
mean post-test scores of the experimental and control groups. Following the application of the
independent variable, the findings demonstrate that arithmetic means of the experimental group is
significantly higher than those of the control group.

Discussion, Conclusion and Suggestions

In line with the results of this study, which analysed the effect of mind mapping activities on
the acquisition of values for 60-72-month-old children, it was determined that value gains of both the
experimental group who were subjected to mind mapping studies, as well as 5W1H-based values
education programme, and those of the control group who received only 5W1H-based values
education programme increased significantly. In addition, the post-test scores of the experimental
group were significantly higher than those of the control group.

The importance of the experiences of a child, the environment in which they live, their social
interactions and active participation play an important part in the development of values in early
childhood. (Hujala, 2001; Lickona, Schaps & Lewis , 2007). Mind mapping activities are a suitable
method for developing the active participation and thinking and negotiation skills of children (Buzan
& Buzan, 1996). Particularly in the first phase of mind mapping, social communication is encouraged
when children generate and share ideas about the related theme. During this phase, the whole group is
included in the discussion and in solving a common problem. The mind mapping technique utilised in
the study ensured that the children were able to display a high level of social interaction and active
participation in the activities regarding values. In addition, the experimental group who participated in
the mind mapping activities found the chance to embody abstract concepts such as values. It was
concluded that above-mentioned advantages of the mind mapping technique form an influential
strategy in the gaining of the values of respect, responsibility, honesty, collaboration, sharing,
friendship, and courage in children.

Value fact is a behavioural choice for people and is gained in the early periods of human life
(Sridhar, 2001). Societies desire teach children the values such as showing respect for elders and
peers, a love of humanity and nature and tolerance towards different cultures and thoughts are the
types of values that society wishes to convey to children. (Canatan, 2008). Children create a social
identity in time and internalise the culture which surrounds them, through the values they have gained
and through their social interactions (Berger & Luckman, 1999; Bradshaw et al., 2001). The
importance of early childhood on the gaining of value for children means that the ways in which to
teach values to young children is a subject worthy of discussion. Various research that analyses the
effect of different educational approaches on value gain in early childhood can be found in the
literature (Crowther, 1995; Gokgek, 2007; Halat, 2007; Ulavere & Tammik, 2017). However, there is
no research that scrutinises the effect of mind mapping on value gains of children. In this regard, it can
be said that the results of this study make contribution to the literature.

Mind mapping is an important technique that allows children to depict their knowledge about
a given theme/concept/object, etc. and associate the ideas with each other, thereby ensuring
permanence of knowledge in their minds. Thanks to mind mapping, children understand a
theme/concept/object, etc. more easily and in an integrative way, consolidate their knowledge and
recall the knowledge more quickly when they need. In the literature, there are studies which analyse
the effect of mind mapping on various skills of pre-schoolers. In a study by Bilasa (2015), it was
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discovered that the mind mapping activities performed with children aged 4-6 years, promote their
learning skills. Daghistan (2016) showed, in an experimental study, that mind mapping activities lead
to a positive influence on attention levels of pre-schoolers. Koster et al. (2017) showed the effect of
mind mapping studies on reading comprehension and vocabulary of the children aged 4-6. In another
study, Polat, Yavuz ve Tung (2017) found that mind mapping activities generated a significant and
positive difference in mathematical and science skills of pre-schoolers. Van der Veen, van der Wilt
and Boerma (2018) revealed the positive influence of applying mind mapping in interactive reading
activities on vocabulary and listening skills of young children. The current research discovers that the
mind mapping technique is an influential strategy for values education as well as bringing children in
these skills in the literature.

Basic characteristics of the Turkish MoNE (2013, p.17) Preschool Curriculum have the
following: “The curriculum... encourages students to respect differences and to have experiences about
living with individuals in harmony.” Nevertheless, a separate title for the teaching of values was not
included in the curriculum. The teaching of values was highlighted in the curriculum in an integrative
way as part of the gains and indicators. Aral and Kadan (2013) analysed the gains and indicators of the
curriculum in the terms of the teaching of values. It was indicated in the study that values of
responsibility, respect, solidarity, trust, love, tolerance, freedom, equality, justice and friendship are
included in the preschool curriculum. However, the most emphasised value of the curriculum is
responsibility followed by the values of respect, solidarity, trust, love, tolerance, freedom, equality,
friendship and justice. Therefore, it can be said that the curriculum has a content which supports the
acquisition of values of children. This fact promotes the results of the study. In other words, both
support of the MoNE (2013) Preschool Curriculum in the acquisition of values of the children, and the
values education activities which were prepared and applied by researchers led to a positive increase in
value gains of the control group.

The use of mind maps during the preschool period is an influential strategy for allowing
children to develop new ideas, learn in an integrative way, consolidate the knowledge learned,
establish relationships between the existing knowledge, make knowledge permanent and recall
quicker. For this reason, it can be said that mind mapping studies help the preschool curriculum
promote and enrich. The Turkish MoNE (2013) Preschool Curriculum’s flexible and eclectic structure
enables the gains of the curriculum to be brought together differently and allows for the use of various
materials and integration of distinct approaches. Children use both their memory skills and
imagination simultaneously during mind mapping. It is thought that the effect of the regular
performance of mind mapping activities in preschool period is quite substantial due to making positive
contributions to development of children.

One of the two measurement tools used in this study was filled in by the relevant class
teachers while the other was filled in by one of the researchers. The Courage Value Observation Form
filled in by teachers is based on their observations of the child and was developed to be directly
applied by their own teachers. For this reason, it is not possible to be carried out by another coder nor
is it possible to evaluate the agreement between coders. As specified in the section on the limitations
of the study, the Preschool Values Scale Student Form was implemented by only one researcher. As
such it should be taken into consideration that this is a limitation in terms of the reliability of the
results of the study which encompassed the value gains of respect, responsibility, honesty,
collaboration, sharing and friendship in children.

We believe that it is important to give pre-school teachers the necessary training on the mind
mapping technique in order to popularise mind mapping in the educational environment starting from
the preschool period. In addition, literature contains very few mind mapping studies conducted with
young children, so we feel that there is not enough knowledge about the mind mapping skills of this
age group. Hence, we believe that the analysis of the effect of mind mapping on development of
different skills in preschool period will be useful.
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Abstract

Keywords

The content of “Cyberbullying Awareness Training for Parents” was developed
by the researcher in order to raise awareness of the families about the prevention
of cyberbullying, which is a major threat to families and their children. This
study aims to examine the effects of the content of prepared education on
parents. In the study, the change in the awareness of parents towards
cyberbullying and their opinions on training was investigated. A total of 80
parents, 72 femal, and 8 male, participated in the study. In the study, a single
group pre-test-post-test model among weak experimental models was used.
Designed with Keller's ARCS motivation theory and adult education methods
and techniques in mind, the training consists of two parts: “virtual world &
cyberbullying” and “recommendations to families”. The "Cyber Bullying
Sensitivity Scale™ was used to determine the change in the parents ‘sensitivity
towards cyberbullying at the end of the training, and the "Cyber Bullying
Awareness Training Evaluation Questionnaire" was prepared by the researcher to
determine the parents' opinion on the education they attended. Research findings
show that cyberbullying awareness training is effective on the participants. The
effect size is at the "big" level. At the end of the training, it was determined that
there was no difference in the cyberbullying levels of the participants according
to age, education level, and gender. These findings can be considered as an
indication that the cyberbullying awareness training program prepared for
parents can be applied to parents of different age groups and different education
levels, male or female, with different characteristics. In order to determine the
effect of Cyber Bullying Awareness Training, parents' opinions on education
were consulted second. Many of the participants who gave their opinions by
participating in the training program stated that the training program was very
beneficial for them and they were pleased to participate in the training and
requested the repetition of the training. Based on these findings, it can be said
that the program met the participants' needs on this issue by contributing to the
awareness of the participants about cyberbullying at the end of the training.
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Introduction

The unconscious use of information technologies and the internet without family control can
have negative effects on children. Especially as a result of the increasing frequency of use of social
networking sites and the ability of people to express their feelings and thoughts easily and fearlessly
on these platforms, problematic behaviors encountered in daily life can be moved to the virtual
environment. Behaviors such as bullying, threats, intimidation, and abuse in such environments can
lead to serious problems that can lead to irreversible destruction in the lives of individuals.

Malicious use of information and communication technologies in schools has led to the
emergence of a new type of bullying called 'cyber bullying' among students (Serin, 2012). Campbell
(2005) defines cyberbullying as a new medium in which bullies engage in bullying using e-mail, text,
chat rooms, cell phones, cell phone cameras, and websites. Belsey (2008), defines cyberbullying as the
deliberate and repeated use of communication technologies by a group or individual to harm others in
a hostile manner. Heyeres and his colleagues (2020) mention that it is difficult to find an accepted
definition of cyberbullying in the cyberbullying research field due to different paradigms and
perceptions (Heyeres et al., 2020).

Although cyberbullying is thought of at first glance as a reflection of bullying in the virtual
environment, in many ways it is separated from traditional bullying. However, some research results
have shown that the anti-cyberbullying intervention program can reduce traditional bullying in
addition to cyberbullying (Aizenkot, & Kashy-Rosenbaum, 2020; Garaigordobil & Martinez-
Valderrey, 2015) Olweus (1994) says bullying is when a student is subjected to intentional and
repetitive behavior with the intention of harming one or more people stronger than him. One of the
characteristics that distinguish virtual bullying from other types of bullying is that after a while it
becomes unsavory (Kocashahan, 2012). When a photo or video uploaded to the Internet without
permission is transferred by many to personal computers, an unlimited number of people can access
and reproduce this data. In addition, the bully cannot ensure that the data is completely destroyed and
deleted, even if he wants to later (Shariff, 2008).

Cyberbullying, which is becoming a major threat to all countries, is causing more emotional
harm to victims than traditional bullying (Hutson, Kelly, & Militello, 2018; Willard, 2007). In
addition, the negative consequences of cyberbullying on adolescents can be long-term (National
Academies of Sciences, Engineering, and Medicine, 2016). In this respect, cyberbullying is seen as a
public health problem affecting all segments of society (Heyeres et al., 2020; National Academies of
Sciences, Engineering, and Medicine, 2016; Roberto et al., 2017).

With the increase in awareness on the subject, there has been an increase in the number of
studies on combating bullying and cyberbullying in schools. The enactment of laws and policies
related to bullying has also led to a greater focus on such studies. Studies on combating cyberbullying
are discussed in the form of prevention and intervention. While prevention studies aim to prevent
cyberbullying experiences before they occur, intervention studies aim to intervene in cyberbullying
events and evaluate the programs implemented (Tanrikulu, 2017). Most of these programs took place
in K-12 schools (Hutson, Kelly, & Militello, 2018).

With the increase in awareness on the subject, while studies on tackling the problem increase,
there is an increase in the number of studies evaluating the effectiveness of the studies carried out (e.g.
Aizenkot, & Kashy-Rosenbaum, 2020; Bradshaw , 2015 ; Cantone et al., 2015; Gaffney et al., 2019;
Garaigordobil, & Mart'inez-Valderrey, 2015; Hutson, Kelly, & Militello, 2018; Jiménez-Barbero et
al.,, 2016; Roberto et al., 2017; Schultze-Krumbholz et al., 2012; Tanrikulu, 2017; Topcu-Uzer, &
Tanrikulu, 2017; Williford et al., 2013; Wolfer et al., 2014). Some of these studies are literature
analysis and meta-analysis studies (e.g. Gaffney et al., 2019; Heyeres et al., 2020; Hutson, Kelly, &
Militello, 2018; Tanrikulu, 2017; Topcu- Uzer, & Tanrikulu, 2017). In his analysis, Tanrikulu (2017)
found that all programs examined, technological or not, were effective in preventing and responding to
cyberbullying.

In a meta-analysis of the effectiveness of school-based anti-cyberbullying programs, Gaffney
and his colleagues found that the programs effectively reduced both the crime of cyberbullying and the
victimization of cyberbullying among school-age participants (Gaffney et al., 2019). The nine
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programs Hutson and his colleagues examined found a significant drop in cyberbullying. Ten
programs examined found a significant decrease in the frequency of cyberbullying, while other
programs found no significant decreases in cyberbullying, cyber-victimization, or intention to commit
cyberbullying. (Hutson, Kelly, & Militello, 2018).

Despite the increase in research on combating cyberbullying, the need for assessment research
to increase the generality of cyberbullying intervention programs continues, given the prevalence of
cyberbullying around the world and the negative consequences it causes (Ortega-Baron et al., 2019;
Tanrikulu, 2017).

There are findings that it is more effective to carry out cyberbullying programs as holistic
school activities that include all school stakeholders (teachers, parents, etc.) (Aboujaoude, Savage,
Starcevic & Salame, 2015; Cantone et al., 2015; Hutson, Kelly & Militello, 2018). Mason (2008) says
it's vital for schools to work with families to educate adolescents about cyberbullying prevention. The
National Academies of Sciences, Engineering, and Medicine (2016) supported the inclusion of parents
in cyberbullying education. In addition, the importance of parent education has been discussed in the
traditional bullying intervention literature (Ttofi &Farrington, 2011).

Research findings on the importance of the role of parents in preventing cyberbullying are
increasing day by day. A systematic review of the effectiveness of Cantone and his colleagues on the
effectiveness of school interventions on bullying and cyberbullying has demonstrated the importance
of involving parents in cyberbullying education (Cantone et al., 2005). Less than half (n = 7) of the
programs Hutson and his colleagues examined included the education of the parents of the children
participating in the program. These programs are among the successful programs in reducing
cyberbullying and victimization (Hutson, Kelly & Militello, 2018). Roberto and his colleagues (2017)
experimentally evaluated the short-term effects of the presentation promoting cybersecurity on parents'
perceptions of sensitivity and behavioral intentions. Compared to those in the control group, parents in
the experimental group reported that when their child was cyberbullied, they were more likely to talk
about the importance of recovering evidence and telling an adult they trust rather than retaliating
(Roberto et al., 2017). Kowalski and his colleagues found that positive parenting dimensions are a
protective factor for both cyber victimization and cyberbullying crime (Kowalski et al., 2019).
Parental control in technology use is also a protective factor in cyberbullying accusations (Zych,
Farrington, & Ttofi, 2019). Willard (2007) recommends that intervention strategies, such as installing
monitoring software to monitor their children’s Internet activities, restricting their children's computer
access, and helping victims of cyberbullying make a complaint, should be included in parent education
(as cited in Roberto et al., 2017). Research reveals that the number of cyberbullies and cyber victims is
increasing in Turkey. Erdur-Baker and Kavsut (2007) found in their study with students aged 14-19
that 30% of the students experienced cyber victimization and 28% of the bullied (Erdur-Baker, &
Kavsut, 2007). In the study conducted by Aricak, Siyahhan, and his colleagues (2008) with 269
students, they found the rate of being exposed to cyberbullying to be 5.9% and the rate of
cyberbullying to be 35.7% (Aricak et al., 2008).

Few studies are evaluating the content of cyberbullying education in Turkey (Kavuk, 2016;
Korkmaz, 2018; Nedim-Bal, & Kahraman, 2015; Peker, 2013). Topcu-Uzer and Tanrikulu (2017)
made a similar finding in their study in which they evaluated cyberbullying prevention and
intervention programs developed in Turkey (Topcu-Uzer, & Tanrikulu, 2017). Many researchers
examine the impact of cyberbullying prevention programs that they have prepared, not others. In
addition, the target audience of these programs is usually students. The program developed by Kavuk
(2016) is an exception as it includes all school stakeholders. However, the researcher left the parent
part of the cyberbullying training out of the study because this group could not participate in the
seminars. In the light of all these, it is necessary to prepare cyberbully prevention and intervention
programs adequate our own culture and education system and investigating their effects (Topcu-Uzer,
& Tanrikulu, 2017). In this study, the effect of the cyberbullying training program for parents prepared
by the researcher on parents' awareness was examined.
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The research sought answers to the following questions:

1. s there a significant difference in the sensitivity of parents participating in the cyberbullying
awareness training program?
a. Is there a significant difference in parents' cyberbullying sensitivity according to age
groups?
b. Is there a significant difference in parents' cyberbullying sensitivity according to their
educational status?
c. Is there a significant difference in parents' cyberbullying sensitivity according to
gender?
2. What are the opinions of the parents about the training program prepared?
a. What are the opinions of parents about the duration of the program?
b. What are the opinions of parents about the content of the program?
c. What are the opinions of parents about the method used in the program?
d. What are the opinions of parents about the materials used in the program?
Method

Research Pattern

A mixed-method was used in the research. Although the mixed method involves combining
guantitative and qualitative data used in a study, it makes an important contribution to making the
research problem more understandable (Creswell, 2017). Mixed method research is an integration
study that allows balancing the strengths of qualitative and quantitative methods together with their
shortcomings (Firat, Yurdakul & Ersoy, 2004).

In the first stage of the research, a single group pretest-posttest model was used from weak
experimental models, which are quantitative research methods, in order to determine the awareness
levels of parents. In this model, a single group (G) is first pre-test measured (O1), then the
experimental operation is applied (X) and the final test (O2) is performed at the end of the
experimental operation (Creswell, 2017). In the study, the effect of education prepared for parents (X)
on the sensitivity of parents to cyberbullying (dependent variable) was examined.

At the end of the educational program applied to parents, qualitative research methods and
techniques were used to determine the effectiveness of the program. Frequency and percentage
calculations were used to analyze the closed-ended questions in the questionnaire used in the study.
The analysis of the open-ended questions in the questionnaire was carried out using the descriptive
analysis technique. In the descriptive analysis, the data are separated logically and meaningfully
according to the determined themes, and the data related to each other are related and analyzed
depending on the cause-effect relationship (Karagéz, 2017). After the data obtained from the answers
to the open-ended questions were grouped under the headings determined by the researcher, the
frequency and percentage calculations and the distribution of the data were numerically revealed.

Study group

A total of 80 parents, 72 female and 8 male, whose children are studying in a primary school
and two secondary schools in Niliifer district of Burda (Esref Ergin Primary School, Siileyman Cura
Secondary School, Meral Muammer Agim Secondary School) and a primary school in Osmangazi
district (Sehit Ustegmen Mesut Beyazitli Primary School) in the 2017-2018 academic year,
participated in the research.

Designing Cyberbullying Awareness Training

The stages of designing the cyberbullying training program developed for parents are as
follows:

1. Needs Analysis: In this part of the study, the “literature review technique” used within the
scope of the data/source review technique, one of the data collection techniques used in needs analysis,
was used. A literature review is the study of recent studies and determining what the need is (Seker,
2014). It has been determined that there is a need for parent training programs that will enable us to
raise awareness about cyberbullying, developed through literature review and according to the findings
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of the research (Kavuk,2016; Korkmaz,2018; Nedim-Bal &Kahraman, 2015; Robinson,2012;
Tanrikulu,2013; StopBullying,n.d) examining the effect of bullying and cyberbullying prevention and
intervention training programs.

2. Purpose and Objectives of the Educational Program: The purpose, objectives and content of
an educational/training program can be revealed as a result of a needs analysis. In this study, the
purpose, objectives and content of the program were determined as a result of the needs analysis
conducted with the literature review.

The main purpose of the educational program is to raise awareness among parents about what
needs to be done to prevent and intervene in cyberbullying, which is one of the dangers posed by the
Virtual World and is classified as an information crime. In this direction, the objectives of the program
were determined as follows. The participant:

e Becomes aware of the dangers that can be encountered in the virtual world.

e Understands that cyberbullying is a cybercrime related to the concept of bullying.

e Gains knowledge about the reasons for the emergence of cyberbullying, its forms, and
cyberbullying tools.

e Becomes aware of what cyberbullies and victims are going through.

e Understands the duties and responsibilities of parents in preventing and responding to
cyberbullying.

3. Determining the Content of the Education: The content of the education was determined by
taking into account the determined goals and objectives, and it was finalized after being submitted to
the opinion of an expert from the Curriculum Development field, who is also working in the CITE
department. An inquiry-centered programming approach has been adopted in the regulation of
educational content. In the inquiry-centered programming approach, the content is determined and
organized according to the needs of the students (Demirel, 2015).

4. Development of Educational Methods and Techniques: The target audience of the
developed program is adults. Therefore, when determining the methods and techniques to be used in
the program, the characteristics of adult learners and andrological approaches were taken into account.
The education given to adults should be in a way that answers the questions in the minds of
individuals, contributes positively to their lives and directs them to practice more than theory
(Gokkaya, 2014). In the training program developed taking into account the characteristics of adult
learners, Keller's ARCS Motivational Design Theory was also taken into account. Keller's (2009)
ARCS Motivation Theory consists of the components of Attention, Relevance, Confidence, and
Satisfaction. The use of these components in the program is as follows.

e Attention: To attract the attention of the participants to the training, a question-and-answer
method was used. At the beginning of the training, the participants were asked questions
about understanding what the Virtual World is like and tried to draw attention to the topic.

e Relevance: Cyberbullying events and results were presented to the participants using case
studies videos and news from news sites. The scenarios created by the researcher, inspired
by daily life, were conveyed using the discussion method to ensure that the participants
were included in the problem situations. Thus, the motivation and interest of the
participants were tried to be kept at the desired level.

e Confidence: Based on his own experiences, the researcher made examples and suggestions
about what families can do. Thus, it was tried to ensure that the participants saw that what
was told was applied by the researcher himself, and to trust the researcher and the
education. Information activities have been embodied in the example sites given to
families in the section on combating cyberbullying.

e Satisfaction: Open-ended questions were included in the Cyberbullying Awareness
Training Assessment Questionnaire so that participants could easily express their learning
experiences related to the educational program.

5. Material selection/development: A presentation has been prepared in a PowerPoint program
within the scope of the training program. The presentation prepared for use in education was submitted
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to the opinion of three faculty members from the Department of Media and Communication of
Bandirma University and an expert from the department of CITE, and was revised and re-edited with
the provided feedback. The principles of target audience and visual design were taken into account in
the preparation of the presentation. During the training, one social experiment video (“How Safe Are
Your Children on the Internet?”), case studies (eg.“Seniz, a Turkish Girl is a Victim of Virtual
Bullying!”) and scenarios adapted from everyday life were also used.

6. The choice of evaluation method and tools: Varis (1978) emphasizes program evaluation as
the evaluation of the effectiveness of the program to make it more efficient. The evaluation of the
developed training program was made by adopting the Stake's Need-Based Evaluation Model. In the
program evaluation model developed by Stake, program evaluators consider the program activities and
whether the program meets the needs rather than the aims of the program (Saylor, Alexander ve
Lewis, 1981).

To determine the effect of the training developed using this evaluation model, the "Cyber
Bullying Sensitivity Scale" was applied as a pretest before the training and as a posttest after the
training. Thus, the effect of the training on the cyberbullying sensitivity levels of the participants was
measured. Again, immediately after the training, the "Cyber Bullying Awareness Training Evaluation
Questionnaire™ was used to determine the effect of the training on the participants in line with the
participant opinions.

7. Planning the transfer of learners to the study: The participants were asked to take note of the
sample videos and information sites given during the training to transfer what has been learned. It is
thought that watching the exemplary sites and videos together with children will benefit both the
transfer of the acquired information to the children and the reinforcement of the information for the
parents.

Pre-trial Trial and Implementation of Cyberbullying Awareness Training

The first pre-trial of the training was conducted in a secondary school (Siileyman Celebi imam
Haitp Secondary School) for three weeks with a total of 20 parents. The second trial of the training
was carried out with a group of 10 people who attended the mobile computer course for women
(Ataevler Region) by Bursa Municipality. Meanwhile, a subject expert took part as an observer. In line
with the needs determined at the end of both trials, the duration of the training was determined as 1,5
hours in total.

When the actual implementation stage of education was started, some schools preferred to
send a short information letter to parents stating the importance of education, that it is free, where and
when the education will be given, to increase the number of participants in the education. Some
schools have made the necessary announcements to parents with the message system (WhatsApp) that
teachers use to communicate with their classrooms. Training were held in the school conference rooms
at the hours determined by the school administrations. The training was conducted in one session
based on the presentation prepared by the researcher.

Data Collection Tool

To determine the change in parents’ sensitivity to cyberbullying, the ™ Cyber Bullying
Sensitivity Scale " (CSS) developed by Tanrikulu, Kinay, and Aricak (2011) was used as a pretest-
posttest before and after the training.

In the study, the “Cyberbullying Awareness Training Assessment Questionnaire” prepared by
the researcher was applied to the participants after the training to determine the opinions of the parents
about the education they attended. A total of fifteen questions are included in the questionnaire, twelve
of which are closed-ended and three are open-ended. Questions containing demographic information
(gender, age, education level) of the participants are included at the end of the questionnaire.

Validity and Reliability

The validity and reliability study of the CSS was conducted by Tanrikulu, Kinay and Aricak
(2011). As a result of the exploratory factor analysis, the researchers determined that the scale has a
factor and there is a structure explaining %27.70 of the total variance under this factor. Factor loadings
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under a single factor ranged from.31 to .73. Confirmatory factor analysis was performed to test the
accuracy of the resulting structure and it was found that the fit values were sufficient for the fit of the
model (Chi-square y*/sd= 3.220, RMSEA= .082). Reliability studies of the scale were calculated with
internal consistency (Cronbach Alpha), test-half and test-retest methods. Cronbach's alpha coefficient
was calculated for the entire scale. 79, test-retest reliability coefficient of the scale is .63. In addition, it
was found that the item-total correlations of the scale were ranked between .42 and .63 the integrated
group, and all differences between the averages of the lower and upper groups of 27% were
significant. This shows that the items in the scale have high validity and have a distinctive quality in
terms of measuring the sensitivity to cyberbullying. According to these results, it was concluded that
the scale is a valid and reliable measurement tool (Tanrikulu et al.,2013).

The Cronbach's alpha coefficient of the sensitivity scale for cyberbullying, calculated from the
data of the participants in this study, is .651. Since this value is between 0.60 < a < 0.80, it is
concluded that the scale is decisively safe for this research (Karag6z,2017). In the scale consisting of
thirteen items, triple rating (Yes, Sometimes, No) was used. Scoring of the scale is yes=three (3)
sometimes=two (2) no=one (1).

To ensure the content validity of the prepared questionnaire, the opinions of two field experts
from the CITE department were taken. In addition, the language suitability and comprehensibility of
the questionnaire items to be administered to adults were examined by two experts from the field of
Media and Communication. At the end of the review, some questions and options were changed.

Data Analysis

The data were analyzed with the help of SPSS program and Excel program. The normality of
the data was tested using the Kolmogorov-Smirnov test in order to determine the statistical method to
be used in the study of the effect of education prepared within the scope of the research on parents. As
a result of the normality test, it was determined that the data did not show a normal distribution.
Analyzes to determine the effect of education on parents' sensitivity levels were made using the
Wilcoxon Signed Rank Test, one of the non-parametric tests, and the effect size was calculated to
calculate the size of the difference between the two means. While calculating the effect size (r) used
for the Wilcoxon Signed Rank Test, the formula r = Z \ n is used.

r = Effect size
Z=Test value
n= Sample size (Connolly, 2007,s.218).

According to Field (2009), it is evaluated regardless of the effect size sign (r) and takes a value
between 0 (no effect) and 1 (perfect effect). Cohen (2013) interpreted the effect size values as follows:

r = 0.10 Small Effect
r = 0.30 Medium Effect
r = 0.50 Big Effect

Kruskal-Wallis H test was used to determine whether there were differences in the sensitivity
levels of the parents according to age and education status from the demographic variables. In the
same way, Mann-Whitney U Test was used for non-parametric tests in gender-related analyses. In the
study, the statistical analysis of the findings was based on the significance level of 0.05.

Frequency and percentage calculations were used to analyze the closed-ended questions in the
questionnaire used in the study. The analysis of the open-ended questions in the questionnaire was
carried out using the descriptive analysis technique. In the descriptive analysis, the data are separated
logically and meaningfully according to the determined themes, and the data related to each other are
related and analyzed depending on the cause-effect relationship (Karagdz, 2017). After the data
obtained from the answers to the open-ended questions were grouped under the headings determined
by the researcher, the frequency and percentage calculations and the distribution of the data were
numerically revealed.
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Findings

Findings on the Effect of Cyberbullying Awareness Training on Parents’' Sensitivity to
Cyberbullying

The results of the Kolmogorov-Smirnov (K-S) test used to examine the normality of the data
obtained from the CSS are given in Table 1.

Table 1. The Results of the Kolmogorov-Smirnov Normality Test of the Pretest-Posttest and Difference Scores
of the CSS

Statistics p
Pre-test 213 .00
Post-test .392 .00
Difference 222 .00

As seen in Table 1, pretest and posttest significance values were found to be p=0.00 in
normality tests. According to the K-S test result, it can be said that the data do not show a normal
distribution, since the significance value found is less than 0.05.

The results of the analyzes made using the Wilcoxon Signed-Rank test to reveal the change in
the sensitivity of the parents towards cyberbullying at the end of the training is shown in the table
below.

Table 2. Results of CSS Pretest-Posttest Scores Difference According to Wilcoxon Signed Ranks Test

Pretest-Posttest Rank

Measurement N Average Rank Sum z P
Negative Rows 0e 0 0 -6.29 .00
Positive Ranks 520b 26,50 1378.00
No Difference 28¢
Effect Size -0.704

a= posttest < pretest, b= posttest > pretest, c= posttest = pretest

As seen in Table 2, there is a statistically significant difference between the sensitivity levels
of the parents participating in the program (z=-6.29, p<0.05). The post-test scores of 52 of the parents
were higher than the pretest scores. The average rank of those whose posttest score was higher than
the pretest score was calculated as 26.50, and the total rank was calculated as 1378.00. There was no
change in the pretest-posttest scores of 28 of the parents. The fact that the difference scores are in
favor of positive rankings means that the participants' post-training scores are higher than their pre-
training scores. This shows that the participants' sensitivity to cyberbullying increased after the
training. The fact that the effect size calculated as a result of the test is r =-0.704 (r>0.5), shows that
the difference between the pretest and the posttest has a large effect. Based on these findings, it can be
said that the education they receive has a great effect on the cyberbullying sensitivity levels of the
parents.

Findings on the Effect of Education on Parents' Cyberbullying Sensitivity Levels by Age
Groups

According to the results of the Kruskal-Wallis H test (see Table 3), which was conducted to
reveal whether there is a significant difference between the cyberbullying sensitivity levels of parents
in different age groups, there is no statistically significant difference in the cyberbullying sensitivity
levels of the parents participating in the program according to age groups (x*>= 3.836, p>0.05).
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Table 3. Kruskal Wallis H Test Results Regarding the Differences in CSS Pretest-Posttest Difference Scores
According to Age Variable

Rank
Age N Average sd x2 P
21-30 17 46.66 2 3.83 147
31-40 40 42.33
41-50 23 33.55

Total 80

Accordingly, it can be said that the education given does not cause a significant difference in
the cyberbullying sensitivity levels of the parents according to the age variable.

Findings on the Effect of Education on Parents' Cyberbullying Sensitivity Levels by
Educational Status

According to the results of the Kruskal Wallis H test (see Table 4), which was conducted to
reveal whether there is a significant difference between the cyberbullying susceptibility levels of
parents from different educational backgrounds, there is no statistically significant difference in the
cyberbullying sensitivity levels of the parents who attended the education (x*>== 4.73, p>0.05).

Table 4. Kruskal Wallis H Test Results Regarding the Differences in CSS Pretest-Posttest Difference Scores
According to Education Status Variable

Education Rank
Status N Average sd X P

Primary school 35 45.06 4 4.73 .316
Middle School 7 42.93
High school 19 32.68
University 17 40.71
Graduate 2 24.75
Total 80

Accordingly, it can be said that the education given does not cause a significant difference in
the cyberbullying sensitivity levels of the parents according to the educational status variable.

Findings on the Effect of Education on Parents' Cyberbullying Sensitivity Levels by Gender

According to the results of the Mann-Whitney U test (see Table 5), which was conducted to
reveal whether there is a difference between the cyberbullying susceptibility levels of the parents
according to gender, there is no statistically significant difference in the cyberbullying susceptibility
levels of the parents who participated in the training (U=201.5, z=-1.449, p>0.05).

Table 5. Mann-Whitney U Test Results Regarding the Differences in CSS Pretest-Posttest Difference Scores
According to Gender Variable

Gender N Rank Rank Sum U P
Average
Female 72 41.72 3004.00 201.5 147
Male 8 29.50 236.00

Accordingly, it can be said that the education given does not cause a significant difference in
the cyberbullying sensitivity levels of the parents according to the gender variable.

Findings of Parents' Opinions on the Education Program

The program evaluation questionnaire, in which the opinions of the parents are taken, consists
of five main parts including the duration, content, method, material, and general evaluation of the
program. Table 6 shows the frequency and percentage values of the parents' opinions on the duration
of the program.

414



Journal of Educational Theory and Practice Research, 2021, Vol 7, Issue 3, 406-421 Emel DUMAN, Nuray YILMAZ

Table 6. Frequency and Percentage Values of Opinions on the Duration of the Program

Duration of the Program f %
The duration of the program was enough. 69 86. 25
The duration of the program was long. 1 1.25
The duration of the program was short. 10 12.50

As seen in Table 6, while many of the participants (n= 69, 86.25%) found the duration of the
training program enough, small of number participants (n= 10, 12.5%) stated that the duration of the
program could be longer. Just one participant found the duration of the program long In the light of
these findings, it can be said that the training duration, which is planned as 1, 5 hours and in a single
session, is suitable for the participants.

Table 7 shows the frequency and percentage values of parents' opinions on the content of the
program.

Table 7. Frequency and Percentage Values of Opinions on the Content of the Program

Content f %
The content caught my attention. 76 95
Partly intrigued me. 4 5
| found some things in the content unnecessary. 0 0
What is explained in the content can be used in daily life. 72 90
I can use some of what is explained in the content in daily life. 5 6.25
What is explained in the content cannot be used in daily life. 3 3.75
The program was useful. 78 97.50
The program was partially useful. 1 1.25
The program was not useful. 1 1.25

As seen in Table 7, many of the participants (n=76, 95%) stated that what was explained in the
training program attracted their attention. None of the participants ticked the option "I found what was
told unnecessary" in the questionnaire. Many of the participants (n=72, 90%) stated that the
information contained in the training content can be used in daily life. Likewise, many of the
participants (n=78, 97.50%) said that they found what was explained in the training program useful.
Adults from such training programs expect that the content of the program is oriented to their needs.
According to this finding, it can be said that the content of the training program is determined by
taking into account the characteristics of the target audience of the program.

Table 8 shows the frequency and percentage values of the parents' opinions on the method of
the program.

Table 8. Frequency and Percentage Values of Opinions

On the Method of the Program f %
Examples

Examples are chosen from daily life. 77 96.25
Some of the examples were chosen from daily life. 3 3.75
Examples are not chosen from daily life. 0 0
Examples are explanatory. 80 100
Examples were not relevant to what was described. 0 0
Questions and Discussion

Sufficient time was allocated for questions and discussions. 75 93.75
Not enough time was allocated for questions and discussions. 5 6.25
The questions helped me to understand what was explain. 79 98.75
The questions led to the dispersion of the subjects. 1 1.25

As seen in Table 8, many of the participants (n=77, 96. 25%) stated that they could encounter
all the examples used in the training program in their daily life. The few of participants who stated that
they might encounter some of the examples is low (n=3, 3.75%). In addition, all of the participants
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(n=80, 100%) think that the examples used during the training are clear and concise to support the
explanations. Many of the participants (n= 75, 93.75%) think that enough time is allocated for
questions and discussions during the training. A small number of participants (n=5, 6.25%) think that
more time should be devoted to questions and discussions. Many of the participants (n=79, 98.75%)
stated that being asked questions during the training contributed significantly to the understanding of
the subjects. Only one participant thought that the questions asked during the training led to the
dispersion of the subjects. Based on these findings, it can be said that the selected examples and the
methods used in the training largely fit the program participants/target audience.

Table 9 shows the frequency and percentage values of the parents' opinions on the materials
used in the program.

Table 9. Frequency and Percentage Values of Opinions

On the Materials Used in the Program f %

All pictures were understandable. 79 98.75
| couldn't understand some pictures. 1 1.25
| followed the presentation with ease. 79 98.75
I had a hard time following the presentation. 1 1.25

As seen in Table 9, many of the participants (n=79, 98.75%) found the pictures used during
the presentation understandable. Again, many of the participants (n=79, 98.75%) stated that they could
follow the presentation used in the training from beginning to end. Based on these findings, it can be
said that the participants can easily follow the presentation because they can understand the visuals in
the presentation and what is explained in the presentation.

Findings on Open-Ended Questions

In the two open-ended questions in the questionnaire, the parents were asked to indicate the
two subjects that they were most affected by during the education and the two subjects that they felt
lacking. Parents were also asked for their opinions and suggestions they would like to add. Only 50 of
the 80 participants who participated in the training stated that they were affected by the training
content. Table 10 shows the opinions of the parents. Parents stated that they were most impressed by
the social experiment video, which includes the misbehaviors that children can display on the Internet.
Considering the content of the video, it can be said that parents are most affected by the issues related
to the safety of their children in the training program. Secondly, parents have listed the dangers
children may face online. Some parents (n= 3, 6%) also stated the dangers of online games among the
subjects they were affected. Topics such as cyberbullying and its consequences (n= 17, 34%), cyber
victimization (n=3, 6%) are among the topics listed by parents.

Another topic that affects parents in the training program is the recommendations made to
families (n= 15, 30%). Some of the participants stated that they were influenced by the examples given
by the trainer from his own life (n= 3, 6%) and the case studies he used (n= 4, 8%). According to this
result, it can be said that the methods used during the training are suitable for the target audience.

Table 10. Frequency and Percentage Values Showing the Distribution of the Subject That Parents are Most

Affected

Subjects f %
Social experiment video that includes misbehaviors that children on 29 44
the internet.

The dangers that children may encounter on the Internet 17 34
Cyberbullying and its consequences 17 34
Recommendations for families 15 30
Importance of safe Internet use 3 6
Examples 3 6
Cases 4 8
Dangers in games 3 6
Cyber victimization 3 6
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According to Kurt (2000), although many techniques are used in adult education, the most
used techniques are narration, discussion, demonstration, role-playing, case, observation, and
brainstorming. The social experiment video used within the scope of the case (How safe your children
are the Internet?) is one of the most affected topics of the participants. One participant said that the
cases and scenarios used during the training were beneficial for parents as follows:

“The use of scenarios and videos is helpful as it helps parents think.”

Participants stated 'cyberbullying and its consequences as the second among the subjects that
they were affected by in training program. 26 of the participants wrote their opinions in the comments
and suggestions section of the questionnaire. Table 11 shows the frequency and percentage values of
these opinions and suggestions.

Table 11. Frequency and Percentage Values of the Opinions and Suggestions the Training Program
Opinions and Suggestions f %
Children should also be told. 8 30.7

The subjects were important, | was impressed by all of them, | 6 23.07
found them useful.

Training should continue. 6 23.07
The subjects were clear enough, it was understandable. 5 19.23
Teachers should be trained too. 1 3.84

When the participants' opinions on education were examined, 8 participants (30.7%) suggested
that education should be given to children and 1 participant (3.84%) to teachers. Six of the participants
(23.07%) stated that the training should continue. Again, 6 of the participants (23.07%) stated that all
the subjects covered in the training were important, they were impressed by the subjects covered in the
training and they found them useful. The other 5 participants (19.23%) stated that the subjects covered
in the training were explained clearly and understandably. Some of the participant opinions are as
follows:

P73: “There were so many things I did not know that I learned a lot in these seminars, thank
you.”

P4: “The topics covered in the training were very useful as they were compatible with daily

life.

’

The examples were used correctly. | want the training to be continuous.’

P34: “I thank you, and I hope that the trainings will continue to raise awareness of other
families.”

P52: “More people can be trained, and children can be taught with a presentation.”
Discussion, Conclusion and Recommendations

In this study, firstly, one group pretest-posttest model, one of the weak experimental models,
was used to determine the effect of the program developed for parents. Research findings on the effect
of cyberbullying awareness training on parents' cyberbullying sensitivity levels show that
cyberbullying awareness training is effective on parents participating in the research. At the end of the
training, there was no difference in the cyberbullying sensitivity levels of the parents according to age,
education level, and gender. These findings can be evaluated as the training program prepared for
parents can be applied to parents with different characteristics such as men or women of different age
groups and different education levels.

Secondly, parents' opinions about the training program were taken in the study. According to
the research findings, the vast majority of parents stated that the educational program is very beneficial
for them and that they are happy to participate in the training. Parents have expressed an opinion to
repeat such training programs. In addition, some parents said that cyberbullying training should be
given to their children and their teachers. According to these findings, it can be said that the training
program they attended contributed to the awareness of parents about cyberbullying.
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On the other hand, the majority of parents found the training period sufficient. Some of the
parents stated that the training period should be even longer. It can be said that the parents' opinion
that the duration of education should be longer coincides with their opinion that education should be
repeated. These findings can also be expressed as supporting each other of the positive thoughts of
parents regarding the educational program. These findings can also be interpreted as parents wanting
to learn more about cyberbullying. In the literature, studies are examining the effect of the duration of
such training programs. However, the target audience of these education programs is students. In the
study of Roberto and his colleagues, the duration of the cyberbullying training given to parents is
between 45-55 minutes (Roberto et al., 2017). However, the effect of the training period was not
examined in this research. The training time in our study is 90 minutes.

Almost all of the parents found the content of the training interesting and said that the content
described could be useful in their daily life. The many of parents stated that the teaching materials and
teaching methods used during the training contributed positively to the understanding of the content.

Parents stated that the cyberbullying incident in the sample video they watched during the
training was the first among the subjects they were most affected in the training. The subjects that
parents say are affected in the second place are the case studies on cyberbullying in education. The
fact that parents stated what they were told about cyberbullying incidents and their consequences
during education among the subjects they were most affected by can be interpreted as that the training
is suitable for them in terms of content. In addition, it can be said that parents receive the messages
intended to be given in education. It can be said that presenting real-life sections to parents during
education contributes to their perception of cyberbullying more easily. In the Family Support
Education Guide (OBADER) Integrated with the Pre-School Education Program of the Ministry of
National Education General Directorate of Basic Education, it is stated that techniques such as cases,
demonstration, role-playing, question- answer should be used in family education. Roberto and his
colleagues (2017) used videos containing case studies and news about cyberbullying from newspapers
in the pieces of training they gave to both parents and students for the prevention and intervention of
cyberbullying (Roberto et al., 2017).

Evidence-based empirical research is needed to determine the strengths and deficiencies of the
programs to be implemented for the prevention and intervention of cyberbullying and to determine the
strategies that will contribute to the effectiveness of such programs (Tanrikulu, 2017). Although there
has been an increase in studies in the literature in recent years, the need for research continues. There
is a greater need for research on this subject in Turkey. Current research is limited and its target
audience is limited to students. Despite the increasing number of cyberbullies and cyber victims in
Turkey (Erdur-Baker &Kavsut, 2007; Siyahhan et al., 2008), considering the limit of research (Topcu-
Uzer &Tanrikulu, 2017), cyberbullying prevention and intervention training programs and research
examining their effectiveness are needed more. There are findings that it is more effective to conduct
anti-bullying programs in the form of studies involving all stakeholders of the school (teachers,
parents, etc.) rather than individual student interventions (Aboujaoude, Savage, Starcevic & Salame,
2015; Cantone et al., 2005; Hutson, Kelly & Militello, 2018). Cantone and his colleagues' (2005)
systematic review of the effectiveness of school interventions on bullying and cyberbullying highlights
the importance of involving parents in cyberbullying education (Cantone et al., 2005). Less than half
(n = 7) of the programs Hutson and his colleagues reviewed also provided training to parents of
children participating in the program. These programs are among the successful programs in reducing
cyberbullying and victimization (Hutson, Kelly & Militello, 2018).

This research is limited to the parents of children in four schools in different districts of Bursa.
The effectiveness of this program developed within the scope of the research can be examined in the
future with an experimental study with a larger research sample. In addition, the effectiveness of the
program can be examined by including students in the sample. School counselors can collaborate with
field experts to organize cyberbullying awareness training that includes real-life sections that match
students' age levels. Considering the importance of families' participation in the prevention of
cyberbullying, the educational content developed in this research can be used in public education
courses organized by municipalities. Thus, the probability of benefiting more parents from such
training programs can be increased.
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Ebeveynlere Yonelik Gelistirilen Siber Zorbahk Farkindalik Egitiminin

Etkisinin incelenmesit

Emel DUMAN?, Nuray YILMAZ?

Oz

Anahtar Kelimeler

Aileler ve ¢ocuklar: i¢in biiyiik bir tehdit unsuru olan siber zorbaligi dnleme
konusunda ailelerin farkindalik kazanmasimi saglamak amaciyla arastirmaci
tarafindan “Ebeveynlere Yonelik Siber Zorbalik Farkindalik Egitimi” igerigi
gelistirilmistir. Bu ¢alisma hazirlanan egitimin iceriginin ebeveynler tizerindeki
etkilerini incelemeyi amaglamaktadir. Calismada ebeveynlerin siber zorbaliga
iliskin duyarhiliklarindaki degisim ve egitime iliskin goriisleri arastirilmustir.
Aragtirmaya 72'si kadin 8'1 erkek olmak iizere toplam 80 wveli katilmustir.
Aragtirmada zayif deneysel modellerden tek grup On test-son test modeli
kullanilmistir. Keller’in ARCS Motivasyon Kurami ve yetigkin egitim yontem ve
teknikleri gdz oniinde bulundurularak tasarlanan egitim “Sanal Diinya& Siber
Zorbalik” ve “Ailelere Oneriler” seklinde iki béliimden olusmaktadir.
Ebeveynlerin egitim sonunda siber zorbaliga iliskin duyarliliklarindaki degisimi
belirlemek iizere “Siber Zorbalik Duyarlilik Olgegi” ve ebeveynlerin katildiklart
egitime iligkin goriislerini belirlemek {izere aragtirmaci tarafindan hazirlanan
“Siber Zorbalik Farkindalik Egitimi Degerlendirme Anketi” kullanilmistir.
Aragtirma bulgulari, siber zorbalik farkindalik egitiminin katilimeilar iizerinde
etkili oldugunu gostermektedir. Etki biiylkligi “biyiik” diizeydedir. Egitim
sonunda katilimcilarin siber zorbalik diizeylerinde yas, 6grenim durumu ve
cinsiyete gore bir farklilik olmadigi tespit edilmistir. Bu bulgular, ebeveynler igin
hazirlanan siber zorbalik farkindalik egitim programinin farkli yas grubundaki,
farkli 6grenim diizeyine sahip kadin ya da erkek farkli o6zelliklere sahip
ebeveynlere uygulanabileceginin bir gostergesi olarak degerlendirilebilir. Siber
Zorbalik Farkindalik Egitimi'nin etkisini belirlemek i¢in ikinci olarak
ebeveynlerin egitime yonelik goriislerine bagvurulmustur. Egitim programina
katilarak goriis bildiren katilimcilart gogunlugu, egitim programinin kendileri i¢in
¢ok faydali oldugunu ve egitime katilmaktan memnuniyet duyduklarin belirterek,
egitimlerin tekrarlanmasi yoniinde talepte bulunmuslardir. Katilimeilarin tamami
programu etrafindakilere kesinlikle tavsiye edeceklerini belirtmislerdir. Ayrica
bazi katilimecilar ¢ocuklarina ve Ogretmenlerine bu tiir bir egitim verilmesi
gerektigini belirtmislerdir. Bu bulgulardan hareketle programuin, katilimcilarin
siber zorbalikk konusunda bilinglenmesine katki saglayarak bu konudaki
ihtiyaglarini karsiladig1 soylenebilir.
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Siber zorbalik miidahale,
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Giris
Bilisim teknolojileri ve internetin aile kontroliinden yoksun, bilingsizce kullanilmas1 ¢ocuklar
{izerinde olumsuz etkilere yol agabilmektedir. Ozellikle sosyal paylasim sitelerinin kullanim sikliginin
artmasi ve insanlarin bu platformlarda duygu ve diislincelerini rahatlikla, korkusuzca ifade edebilmeleri
sonucunda giinlilk yasamda karsilasilan problemli davranislar sanal ortama tasinabilmektedir. Bu tiir
ortamlarda karsi karsiya kalinan zorbalik, tehdit, korkutma, istismar gibi davraniglar bireylerin
hayatinda geri doniilmez tahribatlara yol acabilecek ciddi problemlere yol acabilmektedir.

Okullarda bilisim teknolojilerinin Ogrenciler tarafindan kotii amacla kullanilmasi "siber
zorbalik" (cyber bullying) adi verilen yeni bir zorbalik tiirline yol agmustir (Serin,2012). Campbell
(2005) siber zorbalig1, zorbalarin e-posta, metin, sohbet odalari, cep telefonu, cep telefonu kamerasi ve
web sitelerini kullanarak zorbalik yaptiklar1 yeni bir mecra olarak tanimlamaktadir. Belsey (2008) ise
siber zorbaligi, bir grup ya da bireyin iletisim teknolojilerini diismanca bir tavir ile kasith ve tekrarlanan
bir sekilde baskalarmma zarar vermek amaciyla kullanmasi olarak tanimlamaktadir. Heyeres ve
arkadaslart (2020) farkli paradigmalar ve algilar nedeniyle siber zorbalik arastirma alaninda siber
zorbaligin kabul edilmis bir tanimin1 bulmanin zor oldugundan s6z etmektedir (Heyeres vd., 2020).

Siber zorbalik ilk bakista zorbaligin sanal ortama yansimasi gibi disiiniilse de bircok yoniiyle
geleneksel zorbaliktan ayrilmaktadir. Ancak bazi aragtirma sonuglart siber zorbaliga karsi yiiriitiilen
miidahale programinin siber zorbaliga ek olarak geleneksel zorbaligi da azaltabildigini gdstermistir
(Aizenkot ve Kashy-Rosenbaum, 2020; Garaigordobil ve Martinez-Valderrey, 2015). Olweus (1994)
acisindan zorbalik, bir 6grencinin kendisinden daha giiglii bir veya birden ¢ok kisi tarafindan zarar
verme niyetiyle kasitli ve tekrarli davraniglara maruz kalmasidir. Sanal zorbaligi diger zorbalik
tirlerinden ayiran Ozelliklerden biri, bir siire sonra engellenemeyecek hale gelebilmesidir
(Kocasahan,2012). Internet ortamina izinsiz yiiklenmis bir fotograf ya da video pek ¢ok Kisi tarafindan
kisisel bilgisayarlara aktarilabilir boylelikle sinirsiz sayida kimse bu verilere ulasabilir ve ¢ogaltabilir.
Ayrica zorba daha sonra istese bile verilerin tamamen ortadan kalkmasini, silinmesini saglayamaz
(Shariff, 2008).

Tim tlkeler igin biiyiik bir tehdit unsuru olmaya baslayan siber zorbalik geleneksel zorbaliga
gore magdurlart duygusal agidan daha fazla zarara ugratmaktadir (Hutson, Kelly ve Militello, 2018;
Willard, 2007). Ayrica siber zorbaligin ergenler tizerinde fiziksel ve duygusal olarak yol agtig1 olumsuz
sonuglar uzun vadeli olabilmektedir (National Academies of Sciences, Engineering, and Medicine,
2016). Bu yontiyle siber zorbalik toplumun biitiin kesimlerini etkileyen bir halk sagligi sorunu olarak
gorlilmektedir (Heyeres vd., 2020; National Academies of Sciences, Engineering, and Medicine, 2016;
Roberto vd., 2017).

Konuya iligskin farkindaligin artisiyla birlikte okullarda zorbalik ve siber zorbalikla miicadele
caligmalarinin sayisinda da bir artis s6z konusu olmustur. Zorbalikla ilgili yasa ve politikalarin yiiriirliige
girmesi de bu tiir ¢alismalara daha fazla odaklanmaya neden olmustur. Siber zorbalikla miicadeleye
iliskin ¢alismalar énleme ve miidahale biciminde ele alinmaktadir. Onleme calismalari siber zorbalik
deneyimlerini olusmadan O6nlemeyi amaglarken, miidahale c¢aligmalari, gergeklesen siber zorbalik
olaylarina miidahale etmeyi ve uygulanan programlari degerlendirmeyi amaglamaktadir (Tanrikulu,
2017). Bu programlarin ¢gogu K-12 okullarinda gergeklestirilmistir (Hutson, Kelly ve Militello, 2018).

Konuya iliskin farkindaligin artisiyla birlikte sorunla miicadeleye yonelik calismalar artarken
bir yandan da ytiriitiilen ¢alismalarin etkililigini degerlendirmeye yonelik arastirmalarin sayisinda da bir
artis soz konusudur( 6rn. Aizenkot ve Kashy-Rosenbaum, 2020; Bradshaw, 2015 ; Cantone vd., 2015;
Gaffney vd., 2019; Garaigordobil ve Mart inez-Valderrey, 2015; Hutson, Kelly ve Militello, 2018;
Jiménez-Barbero vd. 2016; Roberto vd., 2017; Schultze-Krumbholz vd., 2012; Tanrikulu, 2017; Topcu-
Uzer ve Tanrikulu, 2017; Williford vd., 2013; Wolfer vd., 2014). Bu arastirmalarin bazilar literatiir
analizi ve meta analiz ¢alismalardir (6rn. Gaffney vd., 2019; Heyeres vd., 2020; Hutson, Kelly ve
Militello, 2018; Tanrikulu, 2017; Topcu-Uzer ve Tanrikulu, 2017). Tanrikulu (2017) yaptig1 analiz
sonucunda teknolojik olsun olmasin incelenen tiim programlarin siber zorbalig1 6nleme ve miidahalede
etkili oldugunu bildirmistir. Gaffney ve arkadaslar1 (2019), okul temelli siber zorbalikla miicadele
programlarinin etkililigine iliskin yaptiklart meta analiz calismasinda, programlarin okul cagindaki
katilimcilar arasinda hem siber zorbalik sugunu hem de siber zorbalik magduriyetini etkili bir sekilde
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azalttigini belirlemislerdir. Hutson ve arkadaslarinin inceledikleri dokuz programda, siber zorbalik
davramislarinda énemli bir diisiis oldugu tespit edilmistir. incelenen on programda siber suglama
sikliginda 6nemli distisler tespit edilmis, diger incelenen programlarda ise siber zorbalik davranisinda,
siber suglamada veya siber zorbalik yapma niyetinde 6nemli diisiisler olmadigi belirlenmistir. (Hutson,
Kelly ve Militello, 2018).

Siber zorbalikla miicadele konusundaki arastirmalardaki artisa karsin siber zorbaligin diinya
capindaki yaygnligi ve olumsuz sonuglari g6z Oniine alindiginda, bu tiir programlarin
genellenebilirligini de artirabilecek siber zorbalilk miidahale programlarini degerlendirme
arastirmalarina olan ihtiyag siirmektedir (Ortega-Baron vd., 2019; Tanrikulu, 2017).

Siber zorbalikla miicadele programlarinin bireysel 6grenci miidahaleleri yerine okulda ve tiim
okul paydaglarin1 igeren (Ogretmenler, ebeveynler vb.) biitiinciil okul calismalar1 seklinde
ylriitiilmesinin daha etkili oldugu yoniinde tespitler mevcuttur (Aboujaoude, Savage, Starcevic ve
Salame, 2015; Cantone vd., 2015; Hutson, Kelly ve Militello, 2018). Mason (2008) okullarin, ergenleri
siber zorbalik ve bunun 6nlenmesi konusunda egitmek igin ailelerle birlikte ¢alismasinin hayati 6nem
tagidigini belirtmektedir. Siber zorbalik egitimine ebeveynleri de dahil etme fikri National Academies
of Sciences, Engineering, and Medicine (2016) tarafindan da desteklenmistir. Ebeveyn egitimi ve
Ogretiminin 6nemi, geleneksel zorbalik miidahale literatiiriinde de tartisilmistir (Ttofi ve Farrington,
2011).

Ebeveynlerin siber zorbaligin dnlenmesinde oynadiklari roliin 6nemine iligkin arastirma
bulgulart her gegen giin artmaktadir. Cantone ve arkadaslarinin okul miidahalelerinin zorbalik ve siber
zorbalik tizerindeki etkinligini degerlendiren sistematik incelemesi siber zorbalik egitimine ebeveynleri
dahil etmenin 6nemini vurgulamaktadir (Cantone vd., 2005). Hutson ve arkadaslarinin inceledikleri
programlarin yarisindan azi (n = 7) ise programa katilan ¢ocuklarin ebeveynlerine yonelik egitim igerigi
icermektedir. Bu programlar siber zorbaligi ve magduriyeti azaltmada basarili programlar arasinda yer
almaktadir (Hutson, Kelly ve Militello, 2018). Roberto ve arkadaslar1 (2017) ebeveynlere yonelik siber
giivenlik tanitim sunumunun ebeveynlerin algilanan duyarlilik ve davranissal niyetleri lizerine kisa
vadeli etkilerini deneysel olarak degerlendirmistir. Sunumu izleyen ebeveynlerin, gelecekte baska
birinin ¢ocuklarina siber zorbalik yapabilecegine inanma olasiliklar1 daha yiiksek bulunmustur. Kontrol
grubuna kiyasla, deney grubundaki ebeveynler, cocuklariyla siber zorbalik yasadiklarinda kaniti
kurtarmanin, misilleme yapmak yerine giivendikleri bir yetiskine sdylemenin 6nemi hakkinda konugma
olasiliklarmin daha yiiksek oldugunu belirtmislerdir. Kowalski ve arkadaglart olumlu ebeveynlik
boyutlarinin hem siber magduriyet hem de siber zorbalik sucu i¢in koruyucu bir faktér oldugunu
bulmustur (Kowalski vd., 2019). Teknoloji kullaniminda ebeveyn denetimi de siber zorbalik
suglamasinda koruyucu bir faktdrdiir (Zych vd, 2019). Willard (2007), cocuklarmin Internet
faaliyetlerini izlemek i¢in izleme yazilimi kurmak, ¢ocuklarinin bilgisayar erigimini kisitlamak ve siber
zorbalik magdurlarinin sikdyette bulunmalarina yardimci olmak gibi miidahale stratejilerinin ebeveyn
egitiminde yer almasini dnermektedir (Akt. Roberto vd., 2017).

Yapilan arastirmalardan elde edilen sonuglar, Tiirkiye’ de de tiim diinyada oldugu kadar siber
zorbalarin ve siber magdurlarinin sayisinin giderek arttigini ortaya koymaktadir. Erdur-Baker ve Kavsut
(2007) 14-19 yaslar1 arasindaki 6grencilerle yaptiklari aragtirmada, 6grencilerin %30’unun siber
magduriyet yasadigini, %28’inin ise zorbalik yaptigini belirlemislerdir. Aricak, Siyahhan ve
arkadaslarinin (2008) 269 6grenci ile yaptiklar1 arastirmada, dgrencilerin siber zorbaliga maruz kalma
oranini %5.9, siber zorbalik yapma oranini ise %35.7 olarak bulmuslardir.

Tirkiye’ de siber zorbalik konusunda gelistirilen egitim iceriklerini degerlendiren arastirmalar
az sayidadir (Kavuk, 2016; Korkmaz, 2018; Nedim-Bal ve Kahraman, 2015; Peker, 2013). Topcu-Uzer
ve Tanrikulu (2017) Tiirkiye’de gelistirilmis siber zorbalik Onleme ve miidahale programlarin
degerlendirdikleri literatiir taramasi sonucunda benzer tespiti yapmislardir. Siber zorbaligi dnlemeye
yonelik hazirlanan ve etkisi arastirilan egitim programlariin hedef kitlesi dgrencilerdir. Programlar
cogunlukla arastirmacilar tarafindan bireysel olarak gelistirilmistir. Kavuk’un (2016) gelistirdigi
program tiim okul paydaslarini igermesi nedeniyle bir istisnadir. Ancak arastirmaci siber zorbalik
egitiminin ebeveyn kismini, bu grubun seminerlere katiliminin saglanamamasi nedeniyle arastirma
disinda birakmigtir. Tiim bunlar dikkate alindiginda Tiirkiye’ de kiiltiirlimiize ve egitim sistemimize
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uygun siber zorbaligi énlemeyi ve miidahaleyi kapsayan arastirmaya dayali programlara ihtiyag vardir
(Topcu-Uzer ve Tanrikulu, 2017). Bu ihtiyaglardan hareketle bu arastirma kapsaminda arastirmaci
tarafindan ebeveynlere yonelik bir siber zorbalik egitim igerigi hazirlanarak etkisi incelenmistir. Alan
yazinda sadece ebeveynlere yonelik gelistirilen ve etkisi incelenen benzer siber zorbalik farkindalik
egitim programi ¢alismalarina rastlanmamustir.

Arastirma kapsaminda agagidaki arastirma sorularina yanit aranmistir:

1.Siber zorbalik farkindalik egitim programina katilan ebeveynlerin siber zorbaliga iliskin
duyarliliklarinda anlamli bir fark var midir?
a. Ebeveynlerin siber zorbalik duyarliliklarinda yas gruplarina gore anlamli bir fark
var midir?
b. Ebeveynlerin siber zorbalik duyarliliklarinda 6grenim durumlarina gére anlaml
bir fark var midir?
c. Ebeveynlerin siber zorbalik duyarliliklarinda cinsiyete gére anlamli bir fark var
midir?
2. Ebeveynlerin hazirlanmis olan egitim programina iliskin goriisleri nelerdir?
a. Ebeveynlerin programin siiresine iligkin gortisleri nelerdir?
b. Ebeveynlerin programin igerigine iliskin gortisleri nelerdir?
c. Ebeveynlerin programda kullanilan yonteme iliskin goriisleri nelerdir?
d. Ebeveynlerin programda kullanilan materyallere iligskin goriisleri nelerdir?

Yontem
Arastirmanin Deseni

Arasgtirma da karma yontem kullanilmigtir. Karma yontem, bir aragtirmada kullanilan nicel ve
nitel verilerin birlestirilmesini icermekle birlikte aragtirma probleminin daha anlasilir hale gelmesine
onemli katki saglar (Creswell,2017). Karma yontem arastirmalari, nitel ve nicel yontemlerin giiglii
yanlarmin birlikte kullanildigi eksik yanlarinin da dengelenmesine olanak saglayan biitiinlesme
caligmalaridir (Firat, Yurdakul ve Ersoy,2004).

Aragtirmanin ilk asamasinda ebeveynlerin farkindalik diizeylerini belirlemek amaciyla nicel
arastirma yontemlerinden olan zayif deneysel modellerden, tek grup Ontest-sontest modeli
kullanilmigtir. Bu modelde tek bir gruba (G) dnce 6n test 6l¢timii yapilir (O1), sonrasinda deneysel islem
uygulanir (X) ve deneysel islem sonunda da son test (O2) yapilir (Creswell,2017). Arastirmada
ebeveynlere yonelik olarak hazirlanan egitimin (X) ebeveynlerin siber zorbaliga iligkin duyarliliklarina
(bagiml1 degisken) etkisi incelenmistir.

Ebeveynlere uygulanan egitim programi sonunda ise programin etkililigini belirlemek amaciyla
nitel aragtirma yontem ve teknikleri kullanilmistir. Arastirmada kullanilan anketteki kapali uglu
sorularin analizinde frekans ve yiizde hesaplamalar1 kullanilmistir. Anketteki agik uclu sorularin analizi
ise betimsel analiz teknigi kullanilarak yapilmistir. Betimsel analizde veriler belirlenen temalara gore
mantikli ve anlamli bir sekilde ayrilir, birbirleriyle iligkili veriler sebep-sonug iligkisine bagli olarak
iligkilendirilerek analiz edilir (Karag6z,2017). A¢ik uclu sorulara verilen cevaplardan elde edilen veriler,
arastirmaci tarafindan belirlenen basliklar altinda gruplandirildiktan sonra frekans ve yiizde
hesaplamalariyla verilerin dagilimi sayisal olarak ortaya konulmustur.

Calisma Grubu

Arastirmaya, 2017-2018 egitim-6gretim y1linda Bursa’nin Niliifer ilgesindeki bir ilkokul ve iki
ortaokul (Esref Ergin ilkokulu, Siileyman Cura Ortaokulu, Meral Muammer Agm Ortaokulu) ile
Osmangazi ilgesindeki bir ilkokulda (Sehit Ustegmen Mesut Beyazith Ilkokulu) ¢ocuklari 6grenim
goren 72 kadin, 8 erkek olmak iizere toplam 80 ebeveyn katilmustir.

Siber Zorbalik Farkindalik Egitiminin Tasarlanmasi

Ebeveynlere yonelik olarak gelistirilen siber zorbalik egitim programinin tasarlanma asamalari
asagidaki gibidir:
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1. Ihtiyag Analizi: Arastirmanin bu kisminda ihtiya¢ analizinde kullanilan veri toplama
tekniklerinden kaynak tarama teknigi kapsaminda kullanilan “literatlir tarama teknigi” kullanilmistir.
Literatiir tarama, son yillarda yapilan ¢alismalarin taranip, ihtiyacin ne oldugunu saptama ¢aligmasidir
(Seker,2014). Akran zorbalig1 ve siber zorbaligi énleme ve miidahale egitim programlart gelistirip
etkisini inceleyen arastirmalardan (Kavuk,2016; Korkmaz,2018; Nedim-Bal &Kahraman, 2015;
Robinson,2012; Tanrikulu,2013; StopBullying,n.d) literatiir tarama yoluyla elde edilen bulgular
dogrultusunda, ailelerin siber zorbalik konusunda farkindalik olusturmalarini saglayacak egitim
programlarina ihtiya¢ oldugu belirlenmistir.

2. Egitim Programinin Amaci ve Hedefleri: Bir egitim/ 6gretim programinin amaci, hedefleri ve
igerigi bir ihtiya¢ analizi sonucunda ortaya konabilmektedir. Bu ¢alismada literatiir taramasi ile yapilan
ihtiyag analizi sonucunda programin amaci, hedefleri ve igerigi belirlenmistir.

Egitim programin temel amaci; Sanal Diinya’nin beraberinde getirdigi tehlikelerden biri olan ve
bilisim sugu olarak nitelendirilen siber zorbaligi 6nleme ve miidahale konusunda neler yapilmasi
gerektigi hakkinda ebeveynlere farkindalik kazandirmaktir. Bu dogrultuda programinin hedefleri
asagidaki gibi belirlenmistir.

* Sanal Diinya’da karsilasilabilecek tehlikelerin farkina varir.
* Siber zorbaligin, zorbalik kavramuyla iligkili olan bir bilisim sugu oldugunu anlar.

» Siber Zorbaligin ortaya ¢ikma nedenleri, sekilleri ve siber zorbalik araglart hakkinda bilgi
sahibi olur.

* Siber zorbalarin ve magdurlarin neler yasadiklarindan haberdar olur.

» Siber zorbaligi onlemede ve miidahalede ebeveynlerin {izerine diisen goérev ve
sorumluluklari kavrar.

3. Egitimin Igeriginin Belirlenmesi: Egitim igerigi, belirlenen amaglar ve hedefler dikkate
almarak belirlenmis olup Program Gelistirme alaninda uzman olan ve BOTE béliimiinde gorevli bir
uzmanin goriigiine sunularak son halini almigtir. Egitim i¢eriginin diizenlenmesinde sorgulama merkezli
programlama yaklasimi benimsenmistir. Sorgulama merkezli programlama yaklasiminda igerik
ogrencilerin ihtiyaglarina gore belirlenir ve diizenlenir (Demirel, 2015).

4. Egitim-Ogretim Y&ntem ve Tekniklerinin Gelistirilmesi: Gelistirilen programin hedef kitlesi
yetiskinlerdir. Dolayisiyla programda kullanilacak yontemler ve teknikler belirlenirken yetiskin
ogrenenlerin 6zellikleri ve androgojik yaklasimlar goz oniinde bulundurulmustur. Yetiskinlere verilen
egitimin bireylerin akillarmdaki sorulara cevap verir nitelikte, hayatlarina olumlu katki saglayacak ve
teoriden ¢ok uygulamaya yonlendirecek sekilde olmasi gerekmektedir (Gokkaya, 2014). Yetiskin
ogrenenlerin ozellikleri géz oniinde bulundurularak gelistirilen egitim programinda ayrica Keller’ n
ARCS Motivasyonel Tasarim Kurami da dikkate alinmistir. Keller’ m (2009) ARCS Motivasyon
Kurami, Dikkat (Attention), Ilgi (Relevance), Giiven (Confidence), Memnuniyet (Satisfaction)
bilesenlerinden olusmaktadir. Bu bilesenlerin program igerisinde kullanimi asagidaki gibidir.

* Dikkat (Attention): Katilimcilarin egitime ilgilerini cekmek amaciyla soru-cevap yontemi
kullanilmistir. Egitimin baslangicinda Sanal Diinya’nin nasil bir Diinya oldugunun
anlasilmasina dair sorulan sorular ile katilimcilarin konuya dikkati ¢ekilmeye calisilmustir.

« [lgi (Relevance): Katilimcilara siber zorbalik olaylar1 ve sonuglar1 6rnek olay videolar1 ve
haber sitelerinden alinan haberler kullanilarak sunulmustur. Arastirmaci tarafindan giinliik
yasamdan esinlenerek olusturulan senaryolar, katilimcilarmmda problem durumlarina dahil
olmalarmi1 saglamak amaciyla tartisma yontemi kullamlarak aktarilmistir. Boylelikle
katilimeilarin motivasyonlari ve ilgileri istenilen diizeyde tutulmaya ¢aligilmisgtir.

» Giiven (Confidence): Arastirmact kendi yasamindan ailelerin yapabileceklerine dair
ornekler ve Onerilerde bulunarak anlatilanlarin bizzat arastirmaci tarafindan dan kullanildigini
gormeleri saglanarak aragtirmaciya ve egitime karsi gliven saglanmaya calisilmistir. Ailelere
siber zorbalikla miicadele boliimiinde verilen ornek sitelerle bilgilendirme ¢aligmalari
somutlastirilmistir.
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* Memnuniyet (Satisfaction): Katilimcilarin egitim programina dair 6grenme deneyimlerini
rahatlikla ifade edebilmeleri i¢in Siber Zorbalik Degerlendirme Anketi’nde acik uglu sorulara
yer verilmistir.

5. Materyal se¢imi/gelistirilmesi: Egitim programi kapsaminda PowerPoint programinda bir
sunu hazirlanmistir. Egitimde kullanilmak iizere hazirlanan sunu, Bandirma Universitesi Medya ve
Iletisim Boliimii’nden ii¢ 6gretim iiyesi ve BOTE boliimiinden bir uzmanin goriisiine sunulmus ve
verilen doniitler esliginde gozden gegirilerek tekrar diizenlenmistir Sununun hazirlanmasinda hedef kitle
ve gorsel tasarim ilkeleri dikkate alinmistir. Egitim sirasinda ayrica bir tane sosyal deney videosu
(“Cocuklariniz Internette Ne Kadar Giivende?”), 6rnek olaylar (6rn. “Tiirk Kiz1 Seniz Sanal Zorba
Kurbani!”) ve giinliik hayattan uyarlanmig senaryolar kullanilmustir.

6. Degerlendirme yontemi ve araclarinin se¢imi: Varis (1978) program degerlendirmeyi,
programin daha verimli hale gelmesi i¢in etkililiginin degerlendirmesi olarak vurgulamaktadir.
Gelistirilen egitim programinin degerlendirilmesi Stake’in Ihtiyaca Cevap Vermeye Dayali
Degerlendirme Modeli benimsenerek yapilmustir. Stake tarafindan gelistirilen program degerlendirme
modelinde, program degerlendiricileri programin amaglarindan ¢ok program etkinliklerine ve
programin ihtiyaci karsilayip karsilamadigini dikkate alirlar (Saylor, Alexander ve Lewis, 1981).

Bu degerlendirme modeli kullanilarak arastirma kapsaminda gelistirilen egitimin etkisini
belirlemek amaciyla “Siber Zorbalik Duyarlilik Olgegi” egitimden dnce dntest, egitim bittikten sonra da
son test olarak uygulanarak egitimin katilimcilarin siber zorbalik duyarlilik diizeylerine etkisi
Ol¢iilmistiir. Yine egitimden hemen sonra “Siber Zorbalik Farkindalik Egitimi Degerlendirme Anketi”
kullanilarak katilime1 goriisleri dogrultusunda egitimin katilimcilar tizerindeki etkisi belirlenmeye

caligilmustir.

7. Ogrenilenlerin ise transferinin planlanmasi: Ogrenilenlerin transferi amaciyla egitim
esnasinda verilen &rnek videolarin ve bilgilendirme sitelerinin katilimeilar tarafindan not edilmesi
istenmistir. Ornek verilen siteler ve videolarin ¢ocuklarla beraber izlenmesi edinilen bilgilerin hem
cocuklara aktarilmasina hem de ebeveynler acisindan bilgilerin pekistirilmesine fayda saglayacagi
distintilmektedir.

Siber Zorbalik Farkindalik Egitiminin On Denemesi ve Uygulanmasi

Egitimin birinci 6n denemesi bir ortaokulda (Siileyman Celebi imam Hatip Ortaokulu) ii¢ hafta
boyunca toplam 20 veli ile yapilmistir. Egitimin ikinci denemesi ise Bursa Belediyesi tarafindan
hanimlara yonelik mobil olarak yiiriitiilen (Ataevler Bolgesi) bilgisayar kursuna devam eden 10 kisilik
bir grupla yapilmistir. Bu sirada bir konu uzmani da gozlemci olarak yer almistir. Her iki deneme
sonunda belirlenen ihtiyaglar dogrultusunda egitimin siiresi toplam 1.5 saat olarak belirlenmistir.

Egitimin asil uygulama asamasina gecildiginde, bazi okullar egitime katilim sayisini artirmak
amactyla ebeveynlere egitimin dnemini, ticretsiz oldugunu, egitimin verilecegi yer ve zamani belirten
kisa bir bilgilendirme yazisi gondermeyi tercih ederken, bazi okullar 6gretmenlerin siniflari ile
iletisimde kullandiklar1 mesaj sistemiyle (WhatsApp) ebeveynlere gerekli duyurulart yapmislardir.
Egitimler okul yonetimlerinin belirledigi saatlerde okul konferans salonlarinda yapilmistir. Egitim
arastirmaci tarafindan hazirlanan sunu lizerinden tek oturumda yiirttiilmiistiir.

Veri Toplama Aract

Ebeveynlerin siber zorbaliga iliskin duyarliliklarindaki degisimi belirlemek tizere Tanrikulu,
Kiay ve Aricak (2011) tarafindan gelistirilen “Siber Zorbaliga iliskin Duyarlilik Olcegi (SZDO)”
egitimden Once ve sonra Ontest-sontest olarak kullanilmistir.

Arastirmada ebeveynlerin katildiklar1 egitime iliskin goriislerini belirlemek {izere arastirmaci
tarafindan hazirlanan “Siber Zorbalik Farkindalik Egitimi Degerlendirme Anketi” egitimden sonra
katilimcilara uygulanmistir. Ankette, on iki adet kapali uglu, {i¢ adet ise agik uglu olmak iizere toplam
on bes soru yer almaktadir. Katilimcilara ait demografik bilgileri (cinsiyet, yas, grenim durumu) igeren
sorular anketin sonunda yer almaktadir.
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Gecerlilik ve Giivenirlik

SZDO’nin, gegerlik ve giivenirlik calismasi Tanrikulu, Kinay ve Aricak (2011) tarafindan
yapilmistir. Arastirmacilar yaptiklar: agimlayici faktor analizi sonucunda dlgegin tek faktorlii oldugunu
ve bu faktor altinda toplam varyansin %27.70’ini aciklayan bir yapinin var oldugunu belirlemislerdir.
Tek faktor altindaki faktor yiikleri .31 ile .73 arasinda degismektedir. Ortaya cikan yapinin
dogrulugunun test edilmesi i¢in dogrulayici faktor analizi yapilmis ve uyum degerlerinin modelin
uyumu icin yeterli oldugu bulunmustur (Ki-kare ¥*sd= 3.220, RMSEA= .082). Olgegin giivenirlik
caligmalart i¢ tutarlilik (Cronbach Alpha), test yarilama ve test tekrar test yontemleriyle hesaplanmistir.
Olgegin tamamu icin hesaplanan Cronbach alfa katsayis1 .79, dlgegin test-tekrar test giivenirlik katsayisi
.63 ‘tiir. Ayrica Ol¢egin madde-toplam korelasyonlarinin tiimlesik grup icin .42 ile .63 arasinda
siralandigl ve %27’lik alt-list gruplarin ortalamalari arasindaki tiim farklarmm anlamli oldugu
bulunmustur. Bu da 6lgekteki maddelerin gecerliliklerinin yiiksek oldugunu ve siber zorbaliga iliskin
duyarlilig1 6lgme bakimindan ayirt edici nitelik tasidigini gostermektedir. Bu sonuglara gore 6lgegin
gecerli ve giivenilir bir 6lgme araci oldugu sonucuna varilmistir (Tanrikulu vd.,2013).

Siber zorbaliga iliskin duyarlilik 6l¢eginin bu arastirmadaki katilimcilarin verileri iizerinden
hesaplanan Cronbach alfa katsayis1 .651” dir. Bu deger 0.60 < o < 0.80 arasinda oldugundan, dlgegin bu
arastirma igin kabul edilebilir diizeyde giivenli oldugu sonucuna varilmistir (Karagéz,2017). On iig
maddeden olusan olgekte, iiclii derecelendirme (Evet, Bazen, Hayir) kullamlmistir. Olgegin
puanlanmast evet=li¢ 3) bazen=iki (2) hayir=bir (D) seklindedir.

Hazirlanan anketin kapsam gegerliligini saglamak amaciyla BOTE béliimiinden iki alan
uzmanimin gorisleri alinmigtir. Ayrica yetiskinlere uygulanacak anket maddelerinin dil yoniinden
uygunlugu ve anlasilirligi Medya ve letisim alanindan iki uzman tarafindan incelenmistir. inceleme
sonunda bazi soru ifadelerinde ve se¢eneklerde degislik yapilmistir.

Verilerin Analizi

Veriler SPSS programi ve Excel programi yardimiyla analiz edilmistir. Aragtirma kapsaminda
hazirlanan egitimin ebeveynler iizerindeki etkisinin incelenmesinde kullanilacak istatistiksel yontemin
belirlenmesi amaciyla verilerin normalligi Kolmogorov-Smirnov testi kullanilarak test edilmistir.
Normallik testi sonucunda verilerin normal dagilim gostermedigi belirlenmistir. Egitimin ebeveynlerin
duyarlhilik diizeylerine etkisini belirlemek i¢in yapilan analizler, non-parametrik testlerden Wilcoxon
Isaretli Sralar Testi kullanilarak yapilnus ve iki ortalama arasindaki farkin biiyiikliigiinii hesaplamak
igin etki biiyiikliigii hesaplanmistir. Wilcoxon Isaretli Siralar Testi igin kullanilan etki biiyiikl{igii (r)
hesaplanirken r = Z v n formiilii kullanilmaktadur.

r = Etki biiytkligi
7Z=Test degeri
n= Orneklem mevcudu (Connolly, 2007,5.218).

Field (2009)’ a gore etki biiyiikliigi (r), isareti dikkate alinmaksizin degerlendirilir ve 0 (etki
yok) ile 1 (mitkemmel etki/perfect effect) arasinda bir deger alir. Cohen (2013) ise etki biyiikliik
degerlerini agagidaki gibi yorumlamistir:

r = 0.10 kiigiik etki
r = 0.30 orta etki
r=0.50 biytk etki

Ebeveynlerin demografik degiskenlerden yas, 6grenim durumu ve c¢alisma durumlarina gore
duyarlilik diizeylerinde farklilik bulunup bulunmadigini belirlemek {izere yapilan analizlerde non-
parametrik testlerden Kruskal-Wallis H Testi, ayni sekilde cinsiyete gore yapilan analizlerde ise non-
parametrik testlerden Mann-Whitney U Testi kullanilmistir. Arastirmada, bulgularin istatistiksel
analizlerinde anlamlilik diizeyi 0.05 olarak esas alinmistir.

Arastirmada kullanilan anketteki kapali u¢lu sorularin analizinde frekans ve yiizde
hesaplamalar1 kullanilmistir. Anketteki agik ug¢lu sorularin analizi ise betimsel analiz teknigi
kullanilarak yapilmistir. Betimsel analizde veriler belirlenen temalara goére mantikli ve anlamli bir
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sekilde ayrilir, birbirleriyle iliskili veriler sebep-sonug iligkisine bagli olarak iliskilendirilerek analiz
edilir (Karag6z,2017). A¢ik uclu sorulara verilen cevaplardan elde edilen veriler, arastirmaci tarafindan
belirlenen basliklar altinda gruplandirildiktan sonra frekans ve yilizde hesaplamalartyla verilerin dagilimi
sayisal olarak ortaya konulmustur.

Bulgular

Siber Zorbalik Farkindalik Egitiminin Ebeveynlerin Siber Zorbaliga iliskin Duyarliliklarina
Etkisine Ait Bulgular

SZDO’nden elde edilen verilerin normalliginin incelenmesinde kullanilan Kolmogorov-
Smirnov (K-S) testi sonuglar1 Tablo 1” de verilmistir.

Tablo 1. SZDO Ontest-Sontest ve Fark Puanlarinin Kolmogorov-Smirnov Normallik Testi Sonuglari

Istatistik p
Ontest 213 .00
Sontest 392 .00
Fark 222 .00

Tablo 1’ de goriildiigii gibi, normallik testlerinde dntest ve sontest anlamlilik degerleri p=0,00
bulunmustur. K-S testi sonucuna gore, bulunan anlamlilik degerinin 0.05’ten kiiciik olmasi nedeniyle,
verilerin normal dagilim gdstermedigi sdylenebilir.

Ebeveynlerin egitim sonunda siber zorbaliga iliskin duyarhliklarindaki degisimi ortaya koymak
icin Wilcoxon Isaretli Siralar testi kullanilarak yapilan analizlerin sonuclari asagidaki tabloda
gosterilmistir.

Tablo 2. SZDO Ontest-Sontest Puanlar1 Farkinin Wilcoxon Isaretli Siralar Testine Gore Sonuglari

Ontest-Sontest N Sira Sira 7 0
Ol¢iimii Ortalamas1 ~ Toplami
Negatif Siralar 02 0 0 -6.29 .00
Pozitif Siralar 52°b 26,50 1378.00
Fark Olmayan 28°¢
Etki Biiyukligii -0.704

a= sontest < Ontest, b= sontest > Ontest, c= sontest = Ontest

Tablo 2’de goriildiigi gibi programa katilan ebeveynlerin duyarlilik diizeyleri arasinda
istatistiksel olarak anlamli bir fark vardir (z=-6.29, p<0.05). Ebeveynlerin 52‘sinin sontest puanlari
ontest puanlarindan ytiksek ¢cikmistir. Sontest puani 6ntest puanindan yiiksek ¢ikanlarin sira ortalamasi
26.50, sira toplami 1378.00 olarak hesaplanmistir. Ebeveynlerin 28’inin ise Ontest-sontest puanlarinda
bir degisiklik olmamustir. Fark puanlarimin pozitif siralar lehine olmasi, katilimcilarin egitim sonrast
puanlarinin egitim oncesi puanlarindan ytiksek ¢iktig1 anlamina gelmektedir. Bu da katilimeilarin siber
zorbaliga dair duyarliliklarinda egitim sonrasinda artis yasandigini gostermektedir. Test sonucu
hesaplanan etki biiytikliigiiniin r =-0.704 (r>0.5) olmasi, 6ntest-sontest arasindaki farkin biiyiik bir etkiye
sahip oldugunu gostermektedir. Bu bulgulardan yola ¢ikarak aldiklari egitimin ebeveynlerin siber
zorbalik duyarlilik diizeyleri tizerinde etkisinin biiyiik oldugu sdylenebilir.

Yas Gruplarina gore Egitimin Ebeveynlerin Siber Zorbalik Diizeylerine Etkisine Ait Bulgular

Farkl1 yas gruplarindaki ebeveynlerin siber zorbalik duyarlilik diizeyleri arasinda anlamli bir
fark olup olmadigini ortaya koymak i¢in yapilan Kruskal-Wallis H testinin sonucuna goére (bkz. Tablo
3) programa katilan ebeveynlerin siber zorbalik duyarlilik diizeylerinde yas gruplarina gore istatistiksel
olarak anlamli bir fark yoktur (x*>= 3.836, p>0.05).
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Tablo 3. SZDO Ontest-Sontest Fark Puanlarinin Yas Degiskenine Gore Farklilasmasina Tliskin Kruskal Wallis H
Testi Sonuglari

Sira
Yas N Ortalamasi sd X P
21-30 17 46.66 2 3.83 147
31-40 40 42.33
41-50 23 33.55

Toplam 80

Buna gore verilen egitimin, yas degiskenine gore ebeveynlerin siber zorbalik duyarlilik
diizeylerinde anlamli bir farkliliga yol agmadig1 sdylenebilir.

Ogrenim Durumuna Gore Egitimin Ebeveynlerin Siber Zorbalik Duyarlilik Diizeylerine
Etkisine Ait Bulgular

Farkli 6grenim durumundaki ebeveynlerin siber zorbalik duyarlilik diizeyleri arasinda anlaml
bir fark olup olmadigini ortaya koymak i¢in yapilan Kruskal Wallis H testinin sonucuna gore (bkz. Tablo
4), egitime katilan ebeveynlerin siber zorbalik duyarlilik diizeylerinde 6grenim durumuna gore
istatistiksel olarak anlamli bir fark yoktur (x>=4.73, p>0.05).

Tablo 4. SZDO 6ntest-sontest fark puanlarinin grenim durumu degiskenine gore farklilagmasina iliskin Kruskal
Wallis H Testi sonuglart

Ogrenim Sira

D% rumu N Ortalamasi sd X P
Ilkokul 35 45.06 4 4,73 316
Ortaokul 7 42.93
Lise 19 32.68
Universite 17 40.71
Lisansiistii 2 24,75
Toplam 80

Buna gore verilen egitimin, 6grenim durumu degiskenine gore ebeveynlerin siber zorbalik
duyarlilik diizeylerinde anlamli bir farkliliga yol agmadigi sdylenebilir.

Cinsiyete Gore Egitimin Ebeveynlerin Siber Zorbalik Duyarhilik Diizeylerine Etkisine Ait
Bulgular

Ebeveynlerin siber zorbalik duyarlilik diizeyleri arasinda cinsiyete gore fark olup olmadigini
ortaya koymak i¢in yapilan Mann-Whitney U testinin sonucuna goére (bkz. Tablo 5), egitime katilan
ebeveynlerin siber zorbalik duyarlilik diizeylerinde cinsiyete gore istatistiksel olarak anlaml bir fark
yoktur (U=201.5, z=-1.449, p>0.05).

Tablo 5. SZDO Ontest-Sontest Fark Puanlarinin Cinsiyet Degiskenine Gore Farklilasmasina iliskin Mann-
Whitney U Testi Sonuglari

Cinsiyet N Sira Sira Toplami U P
Ortalamast

Kadin 72 41.72 3004.00 201.5 147

Erkek 8 29.50 236.00

Buna gore verilen egitimin, cinsiyet degiskenine gore ebeveynlerin siber zorbalik duyarlilik
diizeylerinde anlamli bir farkliliga yol agmadig1 sdylenebilir.

Ebeveynlerin Egitim Programina Iliskin Goriislerine Ait Bulgular

Ebeveynlerin programa ait goriislerinin alinmasini saglayan program degerlendirme anketi,
programin siiresi, icerigi, yontemi, materyali ve genel degerlendirmeyi iceren bes ana bolimden
olugsmaktadir. Ebeveynlerin programinin siiresine ait goriislerinin frekans ve yiizde degerleri asagidaki
tabloda (bkz. Tablo 6) gériilmektedir.
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Tablo 6. Programin Siiresine Ait Goriislerin Frekans ve Yiizde Degerleri

Programin Siiresi f %
Program Siiresi Yeterliydi 69 86.25
Program Siiresi Uzundu 1 1.25
Program Siiresi Kisaydi 10 12.50

Tablo 6° de goriildiigii gibi katilimeilarin %86.25” i egitim programinin siiresini yeterli bulmus,
%1,25” 1 program siiresini uzun bulmus, %12.5° ise programin sliresinin daha uzun olabilecegi
gorlisiinde bulunmustur. Bu veriler 1s18inda yaklasik 1.5 saat olarak ve katilimcilarin dikkatlerinin
dagilmasina olanak vermeyecek seviyede tek oturum seklinde revize edilen programin siiresinin basarili
bir sekilde planlandig1 sdylenebilir.

Ebeveynlerin programinin igerigine ait goriiglerinin frekans ve ylizde degerleri asagidaki
tabloda (bkz. Tablo 7) gorilmektedir.

Tablo 7. Programin Icerigine Ait Gériislerin Frekans ve Yiizde Degerleri

Programin Igerigi f %
Anlatilanlar ilgimi ¢ekti 76 95
Kismen ilgimi ¢ekti 4 5
Anlatilanlar gereksiz buldum 0 0
Giinliik hayatta kullanilabilir 72 90
Bazilarim kullanabilirim 5 6.25
Kullanilabilir bulmadim 3 3.75
Program faydali oldu 78 97.50
Kismen faydali oldu 1 1.25
Program faydali olmadi 1 1.25

Tablo 7’de goriildiigi gibi katilimcilarin %95’ i egitim programinda anlatilanlarin ilgisini
cektigini  belirtmistir ve katilmcilarin  higbiri  “anlatilanlar1  gereksiz  buldum” segenegini
isaretlememistir. Katilimeilarin %901 egitim programinda anlatilanlar giinliik hayatta kullanilabilir
bulmus ve yine %97.50’si egitim programinda anlatilanlar1 faydali buldugunu sdyleyerek “iyi ki bu
programa katildim” segenegini isaretlemistir. Bu bulgudan yola ¢ikarak, giinliik hayatta karsilastigimiz
bir problem olan siber zorbaliga karsi 6nlem ve miidahale yontemleri i¢eren egitim programinin giincel
bir sekilde katilimcilarin ilgilerini gekecek diizeyde tasarlandigi ve basarili oldugu sonucuna varilabilir.

Ebeveynlerin programinin yontemine ait goriislerinin frekans ve ylizde degerleri asagidaki
tabloda (bkz. Tablo 8) goriilmektedir.

Tablo 8. Programin Y6ntemine Ait Goriislerin Frekans ve Yiizde Degerleri

Programin Yontemi f %
Ornekler giinliik hayatta karsilasilabilir tiirden 7 96.25
Orneklerin bazilari ile giinliik hayatta karsilagilabilir 3 3.75
Ornekler giinliik hayatta karsilagilabilir tiirden degil 0 0
Soru ve tartigmalara yeteri kadar siire ayrildi 75 93.75
Soru ve tartigmalara yeteri kadar siire ayrilmadi 5 6.25
Sorular yonetilmesi anlatilanlar1 anlamama yardimci oldu 79 98.75
Sorular konularin dagilmasima yol agt 1 1.25
Ornekler konular1 agiklayici nitelikteydi 80 100
Ornekler anlatilanlarla ilgili degildi 0 0

Tablo 8’de goriildiigh gibi katilimcilarin %96.25” i egitim programinda kullanilan &rnekleri
giinliik hayatta karsilasilabilir tiirden buldugunu belirtmis, %3.75’ i 6rneklerin bazilarini giinliik hayatta
karsilagilabilir bulmakla birlikte katilimcilarin higbiri 6rneklerin giinliik hayattan bagimsiz oldugunu
disiinmemistir. Katilmcilarin %93.75” 1 egitim sirasinda soru ve tartismalara yeterince zaman
ayrildigint belirtmis, %6.25 1 ise soru ve tartismalara daha fazla zaman ayrilmasi gerektigini
belirtmistir. Katilimeilarin %98.75°1 anlatim sirasinda kendilerine sorular yoneltilmesinin konularin
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anlagilmasina 6nemli katki sagladigini belirtmis, % 1.25” 1 ise egitim sirasinda yoneltilen sorularin
konularm dagilmasina yol a¢tig1 goriisiinde bulunmustur. Ayrica katilimcilarin hepsi (%100) egitim
sirasinda kullanilan 6rneklerin anlatilanlart destekleyici nitelikte acik ve net oldugu goriisiindedir. Bu
bulgulardan yola ¢ikarak yontem kismi yetiskin egitimi kuramlar1 dikkate alinarak tasarlanan egitim
programinin basarili bir sekilde tasarlandig1 sylenebilir.

Ebeveynlerin programda kullanilan materyallere ait goriislerinin frekans ve yiizde degerleri
asagidaki tabloda (bkz. Tablo 9) goriilmektedir.

Tablo 9. Programda Kullanilan Materyallere Ait Goriislerin Frekans ve Yiizde Degerleri

Materyal f %

Kullanilan resimlerin hepsi anlasilirdi 79 98.75
Bazi resimlerde anlatilmak isteneni anlayamadim 1 1.25
Sunuyu kolaylikla takip ettim 79 98.75
Konuyu takip etmekte zorlandim 1 1.25

Tablo 9’da goriildigii gibi katilimcilarin %98.75° 1 egitim programi kapsaminda hazirlanan
sunuda kullanilan resimleri anlagilir bulmustur. Katilimeilarin %98.75’ i hazirlanan sunuyu bastan sona
rahat takip edebildigini belirtmistir. Bu bulgulardan yola ¢ikarak egitim programinin icerigini
destekleyecek sekilde tasarlanan egitim materyalindeki gorsellerin katilimcilarin anlama diizeyinde
oldugu ve hazirlanan sunudaki konularin birbiri ile baglantili ve biitlinliik i¢erisinde basarili bir sekilde
sunuldugu sonucuna varilabilir.

Acik Uglu Sorulara Iliskin Bulgular

Ankette yer alan acik uclu sorularda katilimcilara egitimde en ¢ok etkilendikleri iki konuyu,
eksikligini hissettikleri iki konuyu ve ilave etmek istedikleri goriis ve Onerileri sorulmustur. Egitime
katilan 80 katilimcidan sadece 50 si etkilendikleri konular1 belirtmislerdir. Katilimcilarin goriisleri
Tablo 10’ da goriilmektedir. En fazla etkilenilen konular arasinda g¢ocuklarin internet ortaminda
sergileyebilecekleri hatali davraniglart iceren sosyal deney videosu belirtilmistir. En ¢ok etkilenilen
konular arasinda ikinci sirada ¢ocuklarin internette karsilasabilecekleri tehlikeler ifade edilmistir.
Izletilen videonun igerigi dikkate alindiginda, ebeveynlerin egitim sirasinda en ¢ok c¢ocuklarinin
giivenligi ile ilgili konulardan etkilendikleri sdylenebilir. Baz1 ebeveynler (n= 3, %6) cevrimici
oyunlardaki tehlikeleri de etkilendikleri konular arasinda belirtmislerdir. Yine siber zorbalik ve
sonuglari (n= 17, %34), siber magduriyet (n=3, %6) gibi konu bagliklar1 da etkilenilen konular arasinda
yer almaktadir.

Egitimde katilimcilarin etkilendigi diger bir konu baslig1 ise ailelere Onerilerdir (n= 15, %30).
Katilimcilardan bazilar egitimde izlenen yontemlere iliskin de goriis bildirerek, egitmenin kendi
yasamindan verdigi 6rneklerden (n= 3, %6) ve kullanilan 6rnek olaylardan (n= 4, %8) etkilendiklerini
ifade etmislerdir. Bu durum egitim sirasinda kullanilan yontemlerin hedef kitleye uygunluguna isaret
etmektedir.

Tablo 10. En Cok Etkilenilen Konularin Dagilimint Gosteren Frekans ve Yiizde Degerleri

Konular f %
Cocuklarin internet ortaminda sergileyebilecekleri hatali

davranislari i¢eren sosyal deney videosu 22 a4
Cocuklarin Internette karsilasabilecegi tehlikeler 17 34
Siber Zorbalik ve Sonuglari 17 34
Ailelere Oneriler 15 30
Giivenli Internet Kullanimimin Onemi 3 6
Egitmenin Kendinden Ornekler vermesi 3 6
Ornek Olaylar Kullanimi 4 8
Oyunlardaki tehlikeler 3 6
Siber Magduriyet 3 6
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Kurt (2000)’ a gore yetiskin egitiminde bir¢ok teknik kullanilmasina ragmen en ¢ok kullanilan
teknikler anlatim(takrir), tartisma, gosteri, rol oynama, drnek olay, gézlem ve beyin firtinast olarak
siralanmaktadir. Ornek olay teknigi kapsaminda kullanilan sosyal deney videosu (Cocuklariniz
Internette Ne Kadar Giivende), katilimcilarm en ¢ok etkilendikleri konularin baginda gelmektedir. Bir
katilimer egitim sirasinda kullanilan 6rnek olay videolarinin ve senaryolarin ebeveynler agisindan
faydali oldugunu asagidaki gibi belirtmistir: “Senaryolarin olmasi ebeveynlerin diisiindiiriilmesi
agisindan faydali, videolarmn kullanimi”

Etkilenilen konu sirasinda ikinci olarak siber zorbalik ve sonuclarimi belirtilmistir.
Katilimcilardan 26’ s1 anketin goriis ve oneriler kismini doldurarak goriislerini belirtmislerdir. Tablo 11’
de goriis ve onerilerin frekans ve yiizde degerleri verilmistir.

Tablo 11. Programa Ait Gériis ve Onerilerinin Frekans ve Yiizde Degerleri

Goriis ve Oneriler f %
Cocuklara da anlatilmali 8 30.7
Konular 6nemliydi, hepsinden etkilendim, faydali buldum 6 23.07
Egitimler devam etmeli 6 23.07
Konular yeterince acikti, anlasilirdi 5 19.23
Ogretmenler de egitilmeli 1 3.84

Katilimcilarin egitime iligkin goriigleri incelendiginde, 8 katilimcet (%30.7) egitimin ¢ocuklara,
1 katilimer (%3.84) ise dgretmenlere de verilmesi gerektigini ifade etmislerdir. Katilimcilardan 6 s1
(%23.07) egitimlerin devam etmesi gerektigi yoniinde goriis bildirmislerdir. Yine katilimcilardan 6’ s1
(%23.07) egitimde ele alinan konularin hepsinin 6nemli oldugunu, etkilendiklerini, faydali bulduklarini
ifade etmislerdir. Diger 5 katilimci (% 19.23) ise, egitimde konularin ebeveynlerin diizeyine uygun
bicimde agik ve anlasilir sekilde anlatildigini belirtmistir. Katilimer goriis ifadelerinden bazilari su
sekildedir:

K73: “Bilmedigim o kadar ¢ok seyler vardi ki bu seminerlerde ¢ok sey ogrendim, tesekkiir
ederim.”

K4: “Egitimde anlatilan konular giinliik hayatla wyumlu oldugu i¢in cok faydaliydi. Ornekler
yerindeydi. Egitimlerin devamli olmasini dilerim.”

’

K34:” Tesekkiir ediyorum, baska ailelerinde bilinglenmesi i¢in devanuint diliyorum.’

K52: “Daha ¢ok egitimler olabilir, ¢cocuklara da bir sunumla anlatilabilir”.
Tartisma, Sonuc ve Oneriler

Bu arastirmada gelistirilip ebeveynlere uygulanan programin etkisi iki yolla belirlenmeye
calisilmistir. Birincisinde, zayif deneysel modellerden, tek grup ontest- sontest model kullanilmisgtir.
Siber zorbalik farkindalik egitiminin ebeveynlerin siber zorbalik duyarlilik diizeylerine etkisini
inceleyen arastirma bulgulari, siber zorbalik farkindalik egitiminin aragtirmaya katilan ebeveynler
iizerinde etkili oldugunu gostermektedir. Aldiklar1 egitim sonunda ebeveynlerin siber zorbalik duyarlilik
diizeylerinde yas, 6grenim durumu ve cinsiyete gore bir farklilik olmadigr tespit edilmistir. Bu bulgular,
ebeveynler i¢in hazirlanan siber zorbalik farkindalik egitim programinin farkli yas grubundaki, farkl
ogrenim diizeyine sahip kadin ya da erkek gibi farkli 6zelliklere sahip ebeveynlere uygulanabileceginin
bir gostergesi olarak degerlendirilebilir.

Siber Zorbalik Farkindalik Egitimi’nin etkisini belirlemek {izere ikinci olarak ebeveynlerin
egitime iliskin gorislerine bagvurulmustur. Ebeveynlerin egitim programina dair goriiglerine iligkin
bulgulara bakildiginda, ebeveynlerin biiyiik cogunlugunun egitim programinin kendileri i¢in ¢ok faydali
oldugunu, egitime katilmaktan memnuniyet duyduklarini belirterek egitimlerin tekrarlanmasi yoniinde
talepte bulunmuslardir. Katilimcilarin tamami programi ¢evresindekilere mutlaka 6nereceklerini ifade
etmislerdir. Ayrica bazi katilimecilar bu tiir egitimlerin ¢ocuklarma ve Ogretmenlere de verilmesi
gerektigi yonilinde goriis bildirmisledir. Bu bulgulardan hareketle programin katilimcilarin egitim
sonunda siber zorbalik konusunda farkindalik kazanmalarina katki saglayarak bu konudaki ihtiyaclarin
karsiladig1 sdylenebilir.
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Ote yandan ebeveynlerin cogunlugu egitim siiresini yeterli bulmus, bir kism1 ise egitim siiresinin
daha da uzun olmasini istediklerini belirtmislerdir. Egitim siiresinin daha uzun olmasi1 yoniindeki
talepler egitimin tekrarlanmasi yoniindeki taleplerle paralel olarak degerlendirilebilir. Bu bulgular ayrica
programa iliskin olumlu diisiincelerin birbirini destekledigi seklinde de ifade edilebilir. Ayrica siber
zorbalik konusunda daha ¢ok sey 6grenmek istedikleri seklinde de yorumlanabilir. Literatiirde verilen
egim siiresinin etkisini inceleyen arastirmalara rastlanmaktadir. Ancak bu aragtirmalar hedef kitlesi
ogrenciler olan egitimler i¢in s6z konusudur. Roberto ve arkadaslari tarafindan ebeveynlere yonelik
olarak verilen egitimin siiresi 45-55 dakika olarak belirtilmistir (Roberto vd., 2017). Ancak arastirmada
egitim siiresinin etkisi incelenmemistir. Bu arastirmadaki egitim stiresi ise 90 dakikadir.

Egitim sonunda ebeveynlerin neredeyse tamami egitimin icerigini ilgi c¢ekici bulmus ve
anlatilanlarin  giinliilk hayatta kullanilabilir oldugunu belirtmistir. Egitim sirasinda kullanilan
materyallere iliskin olarak da yine ebeveynlerin biiyiik cogunlugu egitim sirasinda kullanilan 6gretim
materyalinin ve gretim tekniklerinin konunun anlagilmasina olumlu katki sagladigini belirtmislerdir.

Siber zorbalik degerlendirme anketinde ebeveynlerden egitimde en ¢ok etkilendikleri konular
yazmalari istendiginde ebeveynlerin ilk olarak yazdiklari konu, izletilen 6rnek videoda yasanan siber
zorbalik olayidir. ikinci olarak belirtilen konu ise ¢ocuklarin internette karsilasabilecegi tehlikelerden
biri olan siber zorbaliga iliskin olay ornekleridir. Siber zorbaligin ve sonuglarmin etkilenen konular
arasinda On siralarda olmasi verilen egitimin igerik olarak ebeveynlere uygun oldugu ve egitimde verilen
mesajlarin ebeveynler tarafindan algilandig1 seklinde de yorumlanabilir. Ayrica 6rnek olaylart iceren
videolarin, konuya iliskin gazetelerden alinan haber 6rneklerinin hem Roberto ve arkadaslari (2017)
tarafindan gelistirilen ebeveynlere yonelik egitimde hem de Ogrencilere yonelik hazirlanan siber
zorbaligi Onleme ve miidahaleye yonelik egitimlerde kullanildigi goriilmektedir. Arastirmada
ebeveynlerden egitim programinda etkilendikleri konular arasinda 6rnek olay videolarini, senaryolari
ve gazetelerden aliman haber Orneklerini belirtmelerinden yola ¢ikarak velilerin farkindalik
kazanmasinda yetigkin egitim yontem ve teknikleri arasinda olan ger¢ek yasamdan kesitlerin, 6rnek
olaylarin sunulmasinin, senaryolarin kullaniminin dogru oldugu, farkindalik kazanmalarina olumlu
yonde katki sagladig1 sdylenebilir. Bu tespit MEB Temel Egitim Genel Miidiirliigii, Okul Oncesi Egitim
Programu ile Biitiinlestirilmis Aile Destek Egitim Rehberi’ nde (Obader) yer alan, aile egitiminde diiz
anlatimin yeterli olmadigi, ornek olay incelemeleri, demonstrasyon, rol oynama, soru-cevap gibi
tekniklerin kullanilmas1 gerektigi ifadesi ile tutarlilik gdstermektedir.

Siber zorbaligi 6nleme ve miidahaleye yonelik uygulamaya konacak programlarin giiglii
yonlerinin ve eksik noktalarinin belirlenerek bu tiir programlarin etkililigine katki sunacak stratejilerin
belirlenebilmesi i¢in kanita dayali deneysel arastirmalara ihtiyag vardir (Tanrikulu, 2017). Literatiirdeki
caligmalarda son yillarda bir artis goriilse de aragtirma ihtiyaci devam etmektedir. Bu kapsamda Tiirkiye’
de arastirma ihtiyaci daha fazladir. Mevcut arastirmalar az sayidadir ve hedef kitlesi 6grencilerle sinirl
olan arastirmalardir. Tiirkiye’ de hem siber zorbalarin hem de siber magdurlariin sayisinin giderek
arttigi (Erdur-Baker ve Kavsut, 2007; Siyahhan vd., 2008) buna karsilik aragtirma sayisinin azligi
dikkate alindiginda (Topcu-Uzer ve Tanrikulu,2017) bu tiir egitim programlarina ve bunlarin etkililigini
inceleyen arastirmalara olan ihtiya¢c daha da artmaktadir. Siber zorbalikla miicadele programlarinin
bireysel d6grenci miidahaleleri yerine okulda ve tiim okul paydaslarini igeren (6gretmenler, ebeveynler
vb.) biitiinciil okul ¢alismalari seklinde yiiriitiillmesinin daha etkili oldugu yoniinde tespitler mevcuttur
(Aboujaoude, Savage, Starcevic ve Salame, 2015; Cantone vd., 2005; Hutson, Kelly ve Militello, 2018).
Cantone ve arkadaslarinin okul miidahalelerinin zorbalik ve siber zorbalik tlizerindeki etkinligini
degerlendiren sistematik incelemesi siber zorbalik egitimine ebeveynleri dahil etmenin 6nemini
vurgulamaktadir (Cantone vd., 2005). Hutson ve arkadaslariin inceledikleri programlarin yarisindan
az1 ise (n = 7) programa katilan ¢ocuklarin ebeveynlerine yonelik egitim igerigini igermektedir. Bu
programlar siber zorbaligi ve magduriyeti azaltmada bagarili programlar arasinda yer almaktadir
(Hutson, Kelly ve Militello, 2018).

Bu arastirmanin 6rneklemi smirlt sayida ebeveynle ve Bursa’ da farkli ilgelerde bulunan dort
okuldaki c¢ocuklarin ebeveynleri ile sinirli kalmistir. Gelecekte arastirma kapsaminda gelistirilen bu
programin etkililigi arastirma drneklemi daha biiyiik olan deneysel bir aragtirmayla incelenebilir. Yine
programin etkililigi arastirma kapsami 6rnekleme 6grenciler dahil edilip genisletilerek incelenebilir.
Okul rehber 6gretmenleri konu uzmanlariyla is birligi yaparak pedagojik bilgiler dahilinde 6grencilerin
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yas seviyelerine uygun gergek yasamdan kesitler igerek sekilde siber zorbalik konusunda farkindalik
olusturacak egitimleri organize edebilirler. Ayrica gelistirilen egitim igerigi, siber zorbaligin
onlenmesinde ailelerin katiliminin 6nemi dikkate alindiginda okullar disindaki anne babalara
ulasabilmek agisinda belediyelerin diizenlendigi kurslarda da kullanilabilir.
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Each child gains a place in society by being different from other individuals with Creativity
his/her own characterlstlcs._Ind|V|duaI differences, interpretations of situations, Early Childhood Education
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styles vary from child to child and affect children's creativity. According to the Ilustrated Child Books
National Advisory Committee Report (The UK National Advisory Committees), Literacy
imagination and thinking power, a specific goal and achievement, and finally,

originality that overlaps with the goal have been identified as the primary elements that

shape creativity. It is very difficult to find storybooks for 5-6 year olds that do not Makale Hakkinda
contain images. Since these children have not yet received literacy education, the

books are usually read to them by adults at school. In this study, it was investigated Received: 31.01.2021
whether the visuals we use while reading storybooks to children, by observing and Accepted: 24.11.2021

copying these pictures cause the creativity of children to be extinguished or limited, or 5 jine Published: 31.12.2021
whether the visuals strengthen children's visual thinking skills and support children's
creativity more. The research was conducted with a total of 54 preschool children aged
60-72 months, using a total of 2 visually rich children's books. The study was an
experimental study, and the participants of the study were divided into groups, 23 of
which were control and 31 of which were experimental, and the children in two classes
in a private kindergarten were formed by forming control and experimental groups.
While the children were divided into groups, the "Torrance Creativity Test" was
applied to the children and two groups were formed with the average of the creativity
scores close to each other. It was aimed for the control group to read a book by a
practitioner without using the visuals in the book, and for the experimental group to
read the book by the same practitioner by using the visuals (illustrations) in the books.
Both groups were asked to paint what they understood and thought from the book they
listened to. The findings were evaluated by examining the pictures of both groups and
considering the four main categories Lowenfeld created in the analysis of children's
drawings. These categories are; color, form, space and expressiveness. Color types
used by children, their tones and how they mastered colors were examined. The
richness of the image in the form, the objects used, the expression of movement in the
painting, and the detail were discussed. The spatial perception of the children in the
space and their ability to place the objects they use in the space were examined. In
expressiveness, all categories were scored with a 5-point Likert scale based on how
well the child has mastered the subject in the book, his level of understanding of the
subject, and the expression he used in the picture. According to the results of the t-test,
there was no difference between the averages of the experimental and control groups of
the 1st book. For the second book, a significant difference was found between the
experimental and control groups. Children who drew without looking scored higher.
The effect of the quality of the pictures used in the books on reading emerges.
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Introduction

There are many definitions of creativity that are similar to each other. For example, Thurstone
(1952) defines creativity as an individual's finding a solution that results suddenly and creates
innovations. Thought should have artistic, mechanical, and theoretical features. According to Bartlett
(1958), creativity is "to leave the main road, to break out of the patterns, to be open to experience and to
allow one thing to guide and direct another thing" (as cited in Torrance, 1965).

According to Torrance (1965), artists use creativity. According to Torrance (1962), one should
be delicate and sensitive to problems to define creativity. Feeling the lack of a situation and event and
realizing what they are, making predictions about how to solve them, testing ideas, and changing them if
needed, testing them again and revealing the result is necessary to define creativity. Creativity is the
ability to wonder, explore, and invent something new by developing new or emerging abilities in the
individual (Mott, 1973). According to Chambers (1969), creativity can manifest itself in different areas
and its level can be more or less. For example, an individual's creativity in painting can be more, while
creativity in dance is less. In a study on children's creative activities, it was observed that a child who
could not draw a beautiful picture could make his friends happy and attract all the attention by including
a friend with a disability into the game with a game he discovered (Bode et al., 1979). When artistic
creativity is examined in the literature, more limited studies emerge. According to San (2004), there is
no difference between scientific creativity and artistic creativity in terms of the stages of using the brain
and the mind. While the left hemisphere of the brain works in scientific creativity, the right hemisphere
of the brain is more active in artistic creativity. If the two hemispheres of the brain do not interact, then
the desired creativity is not seen.

According to Yetisken (1998), three types of objects must be linked for the artist to be effective.
These;

e Existing found object
e Object in the artist's mind
e Object that is in the form of an unfinished work

The artist can transform the existing object by adding his own individual feelings and thoughts
(Yolcu, 2009).

According to the research of Lowenfeld and his colleagues, the basic features of creativity are as
follows (Cited by Yavuzer, 1996).

Flexibility

Fluency

Being sensitive to problems
Originality

Redefining and reorganizing

According to Yolcu (2009), the basic features of creativity are explained as follows;

Flexibility: In flexibility, the person adapts to his environment without being forced, could think
in many ways and does not object to the fact that the things he thinks can be differentiated and changed.
Creative individuals are flexible in their thinking, they do not have definite stereotypes. Creative
individuals quickly adapt to changing situations.

Fluency: It is the ability to think quickly and come up with many ideas in a short time. For
example, when a creative child gives a piece of paper, they soon generate more ideas about where to use
the paper than a non-creative person.

Being Sensitive to Problems: Creative individuals show sensitivity above normal to people,
events, what they hear and see. A creative and sensitive child identifies with the picture by focusing on
that picture while drawing.
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Originality: Here, the individual is unique. Creative children use different solutions to events,
situations, or objects by using different perspectives from other people's perspectives.

Redefining and Rearranging: Creative individuals can use the given materials in different ways,
change the order of use, and use the materials used outside of their functions. Redefining includes
abstracting, going into details and differences, and using the imagination.

According to Yolcu (2009), creativity in children occurs with the power of imagination, being in
the learning step and playing. Preschoolers have a very developed imagination. Thus, the child can be
himself comfortably and create original works.

What can be done to develop creativity in children (Honig, 2001; as cited in Ustiindag, 2005):

o Asking open-ended questions that can make the child think. For example, 'What would
happen if children never grew up?' etc. questions can be asked.

o To help children assimilate by combining different branches of art. For example,
listening to music while children draw.

o Children's use of movements. For example, body percussion. While doing this, they use
their body parts and can keep a rhythm.

o Using fields in different functions and doing different things than normal. For example,
going on a picnic in the winter season.

o To make children think outside of the ordinary and to express what they think. For

example, two friends went to a planet, and you don't have any communication tools with
you, how would you communicate with your family? What would you feel?

Children's Drawings

Children perceive drawing as a game. Just as children take care of their toys, they show the
same sensitivity to the products they draw (Yavuzer, 1992). In short, the explanation of the theories
about play in children will also explain the theories about the child's drawing. According to Tezcan
(1994), the theories about children's play and including drawings are as follows;

o Residual Energy Theory: According to this theory, the child has excess energy. When
excess energy accumulates and reaches at a certain point, it becomes unprotected.

e The Theory of Preparation for Life: It is a theory that is instinctive and includes experience.
With the game, the child rehearses by experiencing the future life and is prepared for the
future. The child enjoys the game.

e Imitation Repetition Theory: It can be said that the game depends on the transmission of
desire, instinct, and abilities from the genes. Through play, the child imitates the things his
ancestors did in the past, such as jumping, hopping, and bouncing..

Luquet (1927) identified the developmental stages of children that can be handled from their
early ages through their pictures. They are pure scribbling, interpretive scribbling, unsuccessful realism,
mental realism, and visual realism (Act., Yavuzer, 1992).

The "Children's Art" view, which radically changed the visual arts, emerged. When a
comparison is made between the children’s paintings of both the expressionist view and the surreal
viewers, it has been revealed that the works of the children are almost artistic works (Yilmaz, 2010).
One of the leading figures of this view is Australian art educator Viktor Lowenfeld. According to
Lowenfeld (1974), instead of forcing the children to produce the same stereotypical products by forcing
the children to imitate the examples available in them, they should guide the children in producing their
own original products and the products made by the children should comply with their standards. The
teacher should play a motivating role in children’s creative thinking. Children should not be told that
they always draw similar pictures. Instead, questions should be asked that will lead the child to think.
According to Lowenfeld (1975), children should not be expected to perceive the world correctly with
the eyes of adults and this is not important. The important thing is how the individual demonstrates
originality. Intervention with the child destroys the originality and sincerity of the child. In this case, no
rules should be set for the child while drawing a picture. The occurrence of this situation destroys the
artistic features of children's works (Yilmaz, 2010).
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Children develop their creativity when there is no negative influence from outside. It increases
their self-confidence. This sense of confidence and creativity of children are better seen in secluded
environments where picture books are not available (Lowenfeld, 1975). Lowenfeld (1975) revealed that
neither the artistic direction nor the creativity of the child could make a positive progress with the cliché
and coloring book type studies that are far from original ideas.

—-— e e S

Sekil 1. Lowenfeld, (1947). Creative and Mental Growth. act; Taken from the 5th chapter of Yilmaz, 2010, Fine
Aurts, Special Teaching Methods in Education.

a. Original bird drawing that the child created without seeing the coloring book
b. Child sees and uses the coloring book
c. Child is influenced by the coloring book and his creativity and self-confidence are destroyed

At the core of the naturalist view, it turns out that children's paintings do not contain cultural
elements. On the contrary, they have the same characteristics regardless of any culture. It turns out that
if the child tends to the patterns and patterns of the period, the naturalness of his development will
deteriorate.

Although it seems that there is a dilemma between the studies reflecting the period and the
stereotypes, it is thought that children's paintings do not contain cultural elements. Therefore, they do
not take different sources as a reference, in fact, according to the Naturalist view, there is an answer to
this situation. The child's development in the natural process is the main thing. If the child is influenced
by stereotypes or popular works, the elements s/he reflects in the painting are far from naturalness and
real feelings and do not reflect natural progress. It is natural that children do not have cultural elements
in the pictures they draw, and that they make the same progress regardless of any culture. The important
thing is that children should not be exposed to stereotypical and copy work in order not to affect the
feelings and thoughts of children. The naturalist view made a lot of noise with the libertarian approach
in the 20th century, but it caused misinterpretations that education is not very important and that
children can make better progress on their own without the need for a teacher.

From the first half of the century to the 1980s, the Naturalist view prevailed as the single and
most influential idea in art education, and continues to a large extent today (Yilmaz, 2010). The artistic
progress of children becomes evident as their mental and physical development progresses. The signs
and lines that make up his first drawings continue to gain an artistic dimension from early childhood to
adolescence (Yavuzer, 1992).

The development process, which completes itself over time, matures with certain stages and
experience. These stages both feed off the previous stage and form the basis for the next stage. Although
there is no clear distinction, they are compatible with each other. It advances to the next stage by getting
support from each other. (Yesilyaprak, 2002).
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Creativity skills are important for children's holistic development and future life, both
academically and socially. Creativity should be developed from childhood to adulthood by being more
supported rather than blunted. When we look at creative individuals, it is seen that they are more
advantageous socially, artistically and academically than other people. Inaccuracies in education
systems, school and classroom practices, and unqualified children's books not only prevent children's
creativity, but also have negative effects on children's development. Due to the need arising from all
these issues, the effect of using pictorial texts on children's creativity while reading a book was
investigated. In this context, an answer to the following research question was sought.

Research question: What is the effect of using and not using pictures while reading to
preschool children on the creativity levels of individuals?

Method

In the research, the effect of reading picture and non-picture books to 5-6 year old students on
the creativity of their pictures was investigated. For this purpose, two groups were studied, pictures
(visuals) were used while reading the story in one of the groups, and not in the other. The reason for
choosing this method in the study was that having children perform a pre-test application could increase
the effect of variables other than the effect of reading a book (habit, familiarity, etc.), and because it was
not possible to have children draw a picture as a pre-test, the pretest-posttest control group design could
not be used. In the study, the group in which the visuals were used while reading the story was called
the experiment, and the group that was not used was called the control group. In the study, the post-test
guasi-experimental design with the control group was used when comparing the creativity scores given
to the pictures made by the students in these two groups about the book (story) read. The research model
can be shown as in Table 1.

Table 1.
Randomization Groups Experimental operations Posttest
Random Experimental (E) looking at the visual image Picture about the
story
Control (C) without looking at the image Picture about the
story

The research is also relational research as it tries to reveal the effect of using visuals in reading
on creativity.

Research Group

In the research, two groups of children between the ages of 5-6, in which images are used and
not used while reading stories, were used. In the control group class of 23 people, the process was
completed without allowing the children to look at the visuals while the story was being read, and in the
experimental group class of 31 people, the process continued by allowing the children to look at the
visuals while the story was being read. However, there were children who did not participate in both the
experimental and control groups during the experimental procedure. As a result, for the 1st book, 16 in
the experimental group and 13 in the control group; for the second book, there were 15 people in the
experimental group and 10 people in the control group. The group that was read by looking at the
images was called the experimental group because the effect of the visuals in the books on the creativity
of individuals has been investigated. Therefore, the group that was read without looking at the visuals
was considered as the control group. Before the assignment of the experimental and control groups, the
Torrance Creativity Test was applied to the children, and the experimental and control groups were
assigned so that their creativity score averages were close to each other. As a result, no significant
difference was found between the Torrance Creativity Test scores of the experimental and control group
children. However, the sample size of the experimental and control groups could not be balanced
according to whether the children were at school that day or not.

Data Collection Tool

In the research, the pictures, made by the students about two story books read to them, were
used as a data collection tool. Student pictures were scored in a 5-point Likert type in 4 categories. The
4 categories evaluated are color, form, space, and expressiveness. For each category, students got 1
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point if they were very weak, 2 points if they were weak, 3 points if they were moderate, 4 points if they
were good, and 5 points if they were very good. The students' pictures were scored by three expert raters
to eliminate their scoring bias. Therefore, a student can score between 5 and 20 points from an official
expert. The reason for using three experts in scoring the pictures is to control objectivity. The scores
given by the experts for each child were accepted as continuous points ranging from 5 to 20. At the
same time, it was examined whether the scores given by the experts provided a normal distribution. The
skewness coefficients of the scores given by the experts to the students' drawings are between -0.928
and -0.009; The kurtosis coefficients were found to vary between -1.082 and -0.774. When the skewness
and kurtosis coefficients change approximately between -1 and +1, they do not show a significant
deviation from the normal distribution (Cokluk, Sekercioglu, & Biiylikoztiirk; 2010: p.16). While the
reliability was calculated by ensuring the normality and continuous acceptance of the scores given by
the experts for the student's drawings, the Pearson correlation was used for the pairwise agreement of
the experts and the intraclass correlation coefficient for the triple agreement (Sencan, 2005). The
correlations between the experts' scores and their significance levels are given in Table 2.

Table 2. Correlations between the scores that expert raters gave to students pictures

Raterl Rater2 Rater3
Raterl 1 ,929™ ,909™
Rater2 ,929™ 1 ,909™
Rater3 ,909™ ,909™ 1

**p<0,01

When Table 2 is examined, the correlations between the scores given by the experts to the
children's drawings vary between 0.90 and 0.93. All correlations were significant at the 0.01 level.
According to this result, it can be said that there is both a high and statistically significant agreement
among the experts. The intra-class correlation coefficient, which was calculated to determine the
coherence of three experts at the same time, was calculated as 0.970 (confidence interval 0.953 - 0.982)
based on the two-way random effect model (Sencan, 2005: p. 275). The calculated intra-class
correlation coefficient also shows that there is a high agreement among the experts, and it was found to
be significant at the level of 0.01. Based on these results, it can be said that the scores given by the
experts to the children's drawings are reliable. At the same time, when the in-class correlation
coefficient was 0.70 as a minimum and 0.80 as an acceptable value, the minimum number of raters
needed was calculated and it was found to be 1.7 (Sencan, 2005: p. 274). Based on this calculated value,
it was deemed sufficient to score children's drawings by 3 experts in this study.

Data Collection Process

Data were collected from children in a total of 2 weeks. Each week, one children's book
containing content and illustrations suitable for age and developmental characteristics was read to the
children in the control and experimental groups on the same day. One book was read to children once a
week. As soon as the story was finished, the children in the experimental and control groups were asked
to draw a picture about the book being read. While choosing the books, the books that the children have
not encountered before and have not been read to them were chosen, and at the same time, care was
taken to choose the books with more concrete pictures that would be easier for the children to draw.
Book selections were made by three experts who evaluated and scored the children's pictures

Analysis of Data

The average of the scores obtained from three experts was used as the painting score of the
students in the experimental and control groups. Before the average scores were obtained, the scoring
process was carried out by following the following process. First, the first expert scored all the students’
pictures in the range of 1-5 for 4 categories, and the scores obtained from the 4 categories were summed
to obtain the score the student got from the first expert. The same process was repeated for the second
and third experts, and thus the scores the students got from the three experts were determined. After this
stage, the scores of the students from the three experts were summed up and divided into three, and
these average scores were accepted as the "painting creative score” of the students. The score
comparisons of the students in the experimental and control groups were made based on these averages.
Before comparing the experimental and control group mean scores, the data were pre-analyzed. In the
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preliminary analysis, descriptive statistics were calculated. It was checked whether there were missing
and extreme values, and whether the data were normally distributed. Descriptive statistics were
conducted separately for both the book and the experimental and control groups. It was seen that the
data did not show a significant deviation from the normal and did not contain any missing or extreme
values. In order to determine the normality of the data, the skewness and kurtosis coefficients of the data
belonging to the groups were examined and it was found that they were close to zero. On the other hand,
Shapiro-Wilk test was performed, and it was concluded that the distribution was normal (Shapiro-Wilk
statistics = 0.972 for the experimental group; p= 0.57; Shapiro-Wilk statistics =0.915, p= 0.052 for the
control group).

In order to find an answer to the research question, it was examined whether the difference
between the mean scores of the students in the experimental and control groups was statistically
significant. Since the data provided the assumptions of the independent groups t-test, which are
normality, homogeneity of the variances of the groups, and continuity of the data, the analysis were
made according to the independent groups t-test.

Results

In order to answer the research question, the comparison tests were carried out for each book
separately as well as for all data. As stated in the method section, the deviation from normal was not
found to be significant in the analysis made for both the whole data and the books separately. On the
other hand, Levene test results for homogeneity of the variances of the groups showed that the group
variances were equal. Based on these results, independent groups t-test analysis was used for the scores
obtained for each book and for all data.

Analysis Results for the First Book

Table 3 shows the independent groups t-test results for the first book to determine whether there
is a significant difference between the averages of the scores given to the students in the experimental
and control groups by the field experts.

Table 3. For the first book, the results of the independent groups t-test conducted to determine whether
there is a significant difference between the mean scores of the students in the experimental and control
groups.

Std.
Groups N Mean Deviation t df p
Looking (C) 13 14,872 4,009 0,921 27 0,365
Not Looking(E) 16 13.437 4.299

The homogeneity of the variances of the groups was tested with Levene's test and the variances
were found to be equal (Levene F= 0.021; p> 0.05). When Table 3 is examined, no significant
difference was found between the averages of the scores given by the experts to the pictures of the
students in the experimental and control groups for the group in which the first book was used.
According to Table 3, the mean scores of the students in the control group are relatively higher than the
mean scores of the students in the experimental group, but this difference was not found to be
significant. Therefore, it can be said that the mean scores of the experimental and control groups are
equal.

Analysis Results for the Second Book

For the second book, the results of the independent groups t-test, which was conducted to
determine whether there is a significant difference between the averages of the scores given by the field
experts to the students in the experimental and control groups, are given in Table 4.

Tablo 4. For the second book, independent groups t-test results were used to determine whether there is a
significant difference between the mean scores of the students in the experimental and control groups.
Std.

Groups N Mean Deviation t df p
Looking (K) 10 16,801 2,895 2,455 23 0,022
Not Looking (D) 15 14,045 2,653
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The homogeneity of the variances of the groups was tested with Levene's test and the variances
were found to be equal (Levene F=0.328; p > 0.05). When Table 4 is examined, a significant difference
was found between the averages of the scores given by the experts to the pictures of the students in the
experimental and control groups for the group in which the second book was used. According to Table
4, the mean scores of the students in the control group are relatively higher than the mean scores of the
students in the experimental group, and this difference was statistically significant. Therefore, the mean
score of the control group is higher than the mean score of the experimental group. It can be said that
this difference is too important to be explained by random errors.

Analysis Results for the Whole Group

Table 5 shows the independent groups t-test results for the whole group to determine whether
there is a significant difference between the averages of the scores given to the students in the
experimental and control groups by the field experts

Tablo 5. The results of the independent groups t-test conducted to determine whether there is a significant
difference between the mean scores of the students in the experimental and control groups for the whole group

Std.
Groups N Mean Deviation t df p
Looking (C) 23 15,711 3,626 2,007 52 0,050
Not Looking (E) 31 13,731 3,552

The homogeneity of the variances of the groups was tested with Levene's test and the variances
were found to be equal (Levene F= 0.262; p > 0.05). When Table 5 is examined, no significant
difference was found between the averages of the scores given by the experts to the pictures of the
students in the experimental and control groups for the whole group data. According to Table 5, the
mean scores of the students in the control group are relatively higher than the mean scores of the
students in the experimental group, but this difference was not found to be significant. Therefore, it can
be said that the mean scores of the experimental and control groups are equal.

Discussion, Conclusion and Recommendations

Fang (1996) argues that the pictures in children's picture books aim to instill a love of books,
draw the attention and interest of the child to the book, teach concepts, strengthen the meaning of the
story, and raise awareness in children. Jalongo (2004) argued that children's picture books develop
children socially, personally, intellectually, culturally, and aesthetically. Thanks to children's picture
books, while listening to the book, children also make the story concrete in their minds by looking at the
pictures of the book. In this way, the child includes the story in his life (Bilgin, 2011). It can be
understood from the pictures that the children have developed artistically and used their creativity.
Picture books for children contribute to the development of children. Sever (2003) explained that
children’s creative painting abilities and desires are possible with artistically qualified illustration. The
illustrations in the children's picture books should be in parallel with the perception levels of the
children. According to Segun (1988), visuals and pictures rather than written texts have shown that
children's imaginations are strengthened, and what is wanted to be conveyed in books is given to
children in a better way through pictures.

Quality pictures of children supports their creative thinking, enables them to have knowledge
about art and gain an aesthetic understanding (Georgio, 1969). The words and pictures used in picture
books should complement each other (Salisbury, 2004). In this study, two books were used, and while
there was no significant difference about the creativity of children in the first book, a significant
difference was found in favor of the control group in the second book. When factors such as drawings
and colors are considered, it has been revealed that children's picture books that do not have
stereotypical picture features support their creativity and increase their creativity levels when read by
showing their pictures, while unqualified picture books negatively affect children's creativity levels
(Ince Sezer, Yiicel Ding & Dogan, 2018). In this study, it can be said that the reason for the results in
favor of the control group in the second book is that the visuals in the selected books were not chosen to
support creativity. In short, it was observed that the children who drew pictures without looking at the
visual figures in the book got more points on a point basis than the children who drew pictures by seeing
the visual figures. In this case, it can be said that the pictures of the book read do not have a positive
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effect on children's creativity, and the visual extinguishes the child's creativity even more. When we
look at the results of the first book analysis, it can be said that there is no significant difference between
the experimental and control groups, and the book read does not add something to the creativity of the
children visually.

As a result, as seen in this study, the results of the children in the control and
experimental groups in the first book were generally close to each other and the difference was not
significant. In the second book, the creativity levels of the children who drew without looking were
higher. In order to fully understand whether children's creativity can be supported by using or not using
the visuals of children's picture books, it is possible to carry out the necessary studies by choosing books
with high and low visual qualities for children and reading them by showing or not showing the pictures
of the books.

Suggestions for this study are given below;

This study could have been applied to a larger group with more books. The effects on children's
creativity can be examined by selecting and categorizing according to the quality of the illustrations in
the books to be read to children. Whether the illustrations in the books are abstract or concrete can be
evaluated as a separate criterion, and accordingly, it can be evaluated whether it makes a difference on
creativity.

References

Bilgin, H. (2011). 5-6 Yas ¢ocuklarina yonelik 1990-2010 yillar1 arasinda basilan resimli kitaplarin ¢ocuga gorelik
kavramina gére incelenmesi. Yaymlanmamis Yiiksek Lisans Tezi. Marmara Universitesi Egitim Bilimleri
Enstitiisi, Istanbul.

Bode, U., Kische, .M. ve Otto, G. (1979). Yaraticiltk Egitimi. (Cev. B. Can). Berlin: Duck
Und Verlagshaus: Friedrich Verlag Velber.

Chambers, J.A. (1969). Beginning a multidimensional theory of Creativity. Psychological
Reports, 25 (3), 779-799.

Cokluk, O., Sekercioglu, G. ve Biiyiikoztiirk, S. (2010). Sosyal Bilimler I¢in Cok Degiskenli Istatistik: SPSS ve
LISREL uygulamalari. Ankara: Pegem Akademi.

Fang, Z. (1996). Illustrations, text, and the child reader: What are pictures in children’s
storybooks for?. Reading Horizons, 37, 130-142.

Jalongo, M.R. (2004). Young Children and Picture Books. Washington, DC: National
Association for the Education of Young Children.

Georgio, C. (1969). Children and their literature. New Jersey: Prentice-Hall, Inc.

Ince Sezer, S., Yiicel Ding, F. ve Dogan, N. (2018). The effects of reading not stereotyped
illustrated 3-6 yerars children’ s books on the creativity of children by showing

pictures or not. International Conferences on New Horizons in Education (INTE), Paris, France. Proceedings
Books Volume 2, ISSN 21467358.

Lowenfeld, V. (1975). Creative and mental growth. London: Macmillan Publishing
Lowenfeld, V. (1973). Creativity and imagination. Mankato, Minn.: Children's Press.

Mott, J.A. (1973). Creativity and imagination. Mankato, Minn: Children's Press.

Salisbury, M. (2004). Illustrating children’s books. Barron’s Educational Series Inc.

San, 1. (2004). Sanat ve egitim. Ankara: Utopya Yayinlar1.

Segun, M. (1988). The importance of illustrations in children’s books. In S. Mabel (Ed.),
Illustrating for Children: Report of the First Training Workshop for Illustrators of
Children's Books (p.25-27).

Children's Literature Association of Nigeria, Ibadan: Nigeria.

Sever, S. (2003). Cocuk ve edebiyat. (1. Basim). Ankara: Kok Yayincilik.

Sencan, H. (2005). Sosyal ve davranissal él¢iimlerde giivenirlik ve gecerlik. Ankara: Seckin
yayinlart.

Tezcan, M. (1994). Bos Zamanlarin Degerlendirilmesi Sosyolojisi. Ankara: Atilla Kitabevi.
The UK National Advisory Committees Report (DfEE), All our futures: Creativity, culture and

430



Seyda Ince SEZER, Fatma YUCEL DINC,

Journal of Educational Theory and Practice Research 2021, Vol 7, Issue 3, 422-436 Nuri DOGAN

education, 1999.

Thurstone, L. (1952). Creative talent. In Thurstone, L. L. (Ed): Applications of

psychology, New York: Harper & Row, 18-37.

Torrance, E. P. (1962). Guiding creative talent. NJ: Prentice-Hall, Inc.

Torrance, E. P. (1965). Rewarding creative behavior: Experiments in classroom creativity.
Englewood Cliffs, N.J.: Prentice-Hall Inc.

Torrance, E.P. (1965). Explorations in creative thinking in early school years: A progress
report. Englewood Cliffs, N.J.: Prentice-Hall Inc.

Taylor, C. W. ve Barron, F. (Eds.) (1996). Scientific creativity: Its recognition anddevelopment: Selected papers.
New York: John Wiley an d Sons Inc.

Ustiindag, T. (2005). Yaraticiliga yolculuk, Ankara: Pegem Yaynlari.

Yavuzer, H. (1992). Resimleriyle Cocuk (4. Baski). Istanbul: Remzi Kitabevi.

Yavuzer, H. S. (1996). Yaraticilik (3.Baska). Istanbul: Bogazici Universitesi Yaynlari.
Yesilyaprak, B. (2002). Gelisim ve 6grenme psikolojisi. Ankara: Pegem Yayicilik.
Yetisken, H. (1998). Estetigin Abc’si (2. Baski). Istanbul: Kabalc1 Yaymevi.

Yilmaz, M. ve Artut, K. (Ed.). (2010). Gérsel Sanatlar Egitiminde Ozel Ogretim Yontemleri
(2. Bask1). Ankara: An1 Yayinlari.

Yolcu, E. (2009). Sanat egitimi kuramlar: ve yontemleri (2. Baski). Ankara: Nobel Yayinlari.

431



Seyda Ince SEZER, Fatma YUCEL DINC,

1 of E ional Thy Practice R - -
Journal of Educational Theory and Practice Research 2021, Vol 7, Issue 3, 422-436 Nuri DOGAN

Appendix

Picture 1, which was drawn by looking
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Picture 3, which was drawn by looking
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Picture 5, which was drawn by looking

e

Picture 6, which was drawn by looking

e
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Picture 1, which was drawn without looking
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Picture 3, which was drawn without looking

Diev

Picture 4, which was drawn without looking

This work is licensed under a Creative Commons Attribution 4.0 International License

436


https://creativecommons.org/licenses/by/4.0/

ISSN 2149-7702
e-ISSN 2587-0718 DOI: 10.38089/ekuad.2021.85

Cilt 7 (2021) Say1 3, 422-436

Resimli Cocuk Kitaplarimin Gorselini Kullanarak ve Kullanmayarak
Okunmasinin 60-72 Ay Cocuklarin Yaraticiliklar1 Uzerine Etkisinin

Incelenmesi
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Oz

Anahtar Kelimeler

Her bir ¢ocuk kendine ait 6zellikleriyle diger bireylerden farklilik gostererek toplumda
kendine bir yer edinir. Bireysel farkliliklari, durumlari yorumlamalari, bakis acilari,
kendilerini ifade bigimleri, problem ¢6zme stratejileri ve 6grenme stilleri ¢ocuktan
¢ocuga degismekte olup, ¢ocuklarin yaraticiliklarina etki etmektedir. Birlesik Krallik
Ulusal Danigsma Komitesi Raporu’na (The UK National Advisory Committees) gore
hayal ve diisiince giicii, belirli bir hedef ve kazanim ve son olarak da hedefle ortiisen
ozgiinliik, yaraticilifn sekillendiren Oncelikli unsurlar olarak saptanmistir. 5-6 yas
¢ocuklari i¢in gorsel icermeyen hikaye kitaplar1 bulmak oldukg¢a zor bir durumdur. Bu
cocuklar heniiz okuma-yazma egitimi almadiklar1 igin kitaplar kendilerine okulda
genellikle yetiskinler tarafindan okunmaktadir. Bu aragtirmada cocuklara hikaye
kitaplar1 okurken kullandigimiz gorseller, ¢ocuklarin bu resimleri gozlemleyerek ve
kopyalayarak yaraticiliklarinin sénmesine veya siirlandirilmasina mi yoksa gorseller
cocuklarin gorsel diisiinme becerilerini gii¢lendirip ¢ocuklarin yaraticiliklarini daha
fazla desteklemesine mi neden oldugu arastirilmistir. Arastirma 60-72 ay arasinda
degisen toplam 54 okul dncesi gocugu ile toplamda 2 adet gorsel agidan zengin ¢ocuk
kitab1 kullanilarak yapilmistir. Yapilan ¢alisma deneysel bir ¢alisma olup ¢aligmanin
katilimcilart 6zel bir anaokulunda bulunan iki siniftaki ¢ocuklarin 23 kontrol 31 deney
olmak iizere gruplara ayrilmasi ile kontrol ve deney gruplari olusturularak yapilmigtir.
Cocuklar gruplara ayrilirken ¢ocuklara “Torrance Yaraticilik Testi” uygulanmis olup
yaraticilik puanlarinin ortalamasi birbirine yakin olan iki grup olusturulmustur. Kontrol
grubuna kitaptaki gorselleri kullanmadan bir uygulayici tarafindan kitap okunmasi
deney grubuna ise kitaplardaki gorseller (resimlemeler) kullanilarak ayni uygulayict
tarafindan kitap okunmasi hedeflenmistir. Iki gruptan da dinledikleri kitaptan
anladiklarin1 ve diistindiiklerini resmetmeleri istenmistir. Bulgular, iki grubun da
resimleri incelenerek Lowenfeld’in ¢ocuk resimlerinin incelenmesinde olusturdugu
dort ana kategori ele alinarak degerlendirilmistir. Bu kategoriler; renk, bigim, mekan ve
anlatimsalliktir. Renkte ¢ocuklarin kullandiklar1 renk c¢esitleri, tonlamalar1 ve renklere
nasil hakim olduklar1 bakildi. Bigimde imge zenginligi, kullandig1 objeler, resimdeki
hareket ifadesi, detay ele alindi. Mekanda cocuklarin mekansal algisinin olup
olmadigina, kullandiklar1 objeleri mekana yerlestirme becerisine bakild1.
Anlatimsallikta ise ¢ocugun kitaptaki konuya ne kadar hakim oldugu, konuyu anlama
seviyesi ve resimde kullandigi ifadeye bakarak biitiin kategoriler besli likert tarzi
dlgeklendirmeyle puanlanmustir. Ikili karsilastirma icin yapilan t testi sonuglarina gore
1. kitabin deney ve kontrol grubu ortalamalar arasinda fark bulunmamustir. Tkinci kitap
icin ise deney ve kontrol gruplar arasinda manidar bir fark bulunmustur. Bakmadan
¢izim yapan cocuklar daha yiiksek puan almislardir. Kitaplarda kullanilan resimlerin
niteliginin okuma iizerindeki etkisi ortaya ¢ikmaktadir.
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Giris
Yaraticilikla ilgili birbirine benzeyen birgok tamim vardir. Ornegin Thurstone (1952) yaraticilig
bireyin birden aniden sonuclanan ve yenilikler olusturan bir ¢6ziim yolu bulmasi olarak
tanimlamaktadir. Diisiince sanatsal, mekanik ve kuramsal ozellikler tasimalidir. Bartlett’e (1958) gore

yaraticilik “ana yoldan ayrilma, kaliplarin disina ¢ikma, deneyime acik olma ve bir seyin diger bir seye
rehberlik etmesine, onu yonlendirmesine izin verme” dir (Akt: Torrance, 1965).

Torrance’a (1965) gore sanatcilar yaraticilign kullanir. Torrance’a (1962) gore yaraticiligi
tanimlamak i¢in sorunlara karsi hassas ve duyarli olunmalidir. Bir durum ve olayin eksikligini hissedip
bunlarin neler oldugunun farkina varilmasiyla ortaya bir fikir siirerek, nasil ¢oziilebilecegi konusunda
tahminler yiiriitiip, fikirlerin test edilerek eger ihtiya¢c duyuluyorsa onlari degistirerek yeniden test edip
ortaya sonucu koyabilme durumu yaraticilign tanmimlamak icin gereklidir. Yaraticilik bireyde ortaya
cikmis veya ¢ikmamis yeteneklerin gelistirilmesiyle, yeni fikirlerin ortaya atilmasiyla, merak etme,
kesfetme, yeni bir sey icat etme yetenegidir (Mott, 1973). Chambers’a (1969) gore yaraticilik farkl
alanlarda kendini gdsterebilir ve bunun seviyesi daha az veya daha ¢ok olabilir. Ornek vermek gerekirse
bir bireyin resim yaraticilig1 daha fazla olabilirken dans yaraticiligi daha az olabilir. Cocuklarin yaratici
etkinlikleri ile ilgili yapilan bir ¢calismada giizel bir resim yapamayan bir cocugun kesfettigi bir oyun ile
engeli olan bir arkadasini da oyun igerisine dahil ederek arkadaslarint mutlu kilip biitiin ilgiyi kendi
iizerine ¢ekebildigi gdzlenmistir (Bode ve ark., 1979).

Sanatsal yaraticilik literatiirde incelendiginde daha smirli ¢aligmalar ortaya ¢ikmaktadir. San’a
(2004) gore bilimsel yaraticilik ve sanatsal yaraticilik arasinda beyin ve zihni kullanma asamalari
acisindan bir farklilik yoktur. Bilimsel yaraticilikta beynin sol yarim kiiresi g¢alisirken sanatsal
yaraticilikta beynin sag yarim kiiresi daha aktiftir. Eger beynin iki yarim kiiresi etkilesim icerisinde
olmazsa o zaman ulasilmak istenen yaraticilik gériillmemektedir.

Yetisken’e (1998) gore sanat¢inin etkin olmasi igin ii¢ gesit nesne arasinda baglanti kurulmasi
gerekmektedir. Bunlar;

e Mevcut bulunan nesne
e Sanatc¢inin zihninde bulunan nesne
e Heniiz tamamlanmamus eser halinde bulunan nesne

Sanatci mevcut bulunan nesneye kendi bireysel duygu ve diislincelerini ekleyerek onu bagka bir
hale getirebilir (Yolcu, 2009).

Lowenfeld ve calisma arkadaslarinin yaptiklar1 arastirmaya gore yaraticiligin temel 6zellikleri
asagidaki gibidir (Akt: Yavuzer, 1996).
Esneklik
Akicilik
Sorunlara duyarli olma
Orjinallik
Yeniden tanimlayip yeniden diizenleme

Yolcu’ya (2009) gore yaraticiligin temel 6zellikleri su sekilde aciklanmuistir;

Esneklik: Esneklikte kisi ¢evresine zorlanmadan uyum saglayarak, bir¢ok agidan diisiinme
yetisine sahip olur ve diislindiigii seylerin farklilagtirillip degistirebilmesine karsi ¢ikmaz. Yaratici
bireyler diisiincelerinde esnektir, kesin kaliplasmis ¢izgileri yoktur. Yaratici bireyler farklilagan
durumlara kars1 hemen adapte olurlar.

Akicilik: Hizli bir sekilde diisiinlip az bir zamanda bir¢ok fikir ortaya koyabilme durumudur.
Ornegin yaratic1 bir gocuga bir kagit verdiginde kisa bir siire igerisinde yaratici olmayan kisiye gore
kagidi nerelerde kullanabilecegi konusunda ¢ok daha fazla fikir iiretirler.

Sorunlara Duyarli Olma: Yaratici bireyler etrafindaki kisilere, olaylara, duyduklarina ve
gordiiklerine normalin iizerinde bir hassasiyet gosterirler. Yaratici ve duyarli olan bir ¢ocuk resim
cizerken o resme odaklanarak resimle 6zdeslesir.
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Orijinallik: Burada bireyin kendine has olmasi1 s6z konusudur. Yaratici ¢ocuklar olay, durum
veya nesnelere karsi diger insanlarin bakis agilarindan farkli bakis acis1 kullanarak degisik ¢6ziim
yollar1 kullanirlar.

Yeniden Tanimlayip Yeniden Diizenleme: Verilen malzemeleri farkli bigimlerde kullanip,
kullanma siralarini degistirme, kullanilan malzemeleri iglevlerinin diginda kullanabilme gibi 6zelliklere
sahip olurlar yaratici bireyler. Yeniden tanimlamada soyutlamak, ayrintilara ve farkliliklara girmek ve
hayal giictinii kullanmak yer alir.

Yolcu’ya (2009) gore gocuklarda yaraticilik hayal kurabilme giicli, 6grenme basamaginda
bulunma ve oyun ile gergeklesir. Okul 6ncesi ¢cocuklarin hayal giicii ¢ok gelismistir. Bdylece ¢ocuk
rahat bir sekilde kendi olabilir ve 6zgiin eserler olusturabilir.

Cocuklarda yaraticilig gelistirmek igin yapilabilecekler (Honig, 2001; Akt: Ustiindag, 2005):

e Cocugu diisiindiirebilecek Acik uclu sorularin sorulmasi. Ornegin ‘Eger cocuklar hig
biiylimeseydi neler olurdu?’ vb. sorular sorulabilir.

e Cocuklara farkli sanat dallarim birlestirerek dziimsemesini saglama. Ornegin ¢ocuklar resim
¢izerken miizik dinletme.

e Cocuklarin hareketlerden faydalanmasi. Ornegin body perkiisyon. Bunu yaparken viicut
parcalarini kullanir ve ritim tutabilirler.

e Alanlar farkli islevlerde kullanma ve normal olan diginda farkli seyler yapmak. Ornegin kis
mevsiminde piknige gitmek.

e (Cocuklarmn olaganin disinda diisiinmelerini saglamak ve diisiindiigii seyleri ifade etmelerini
saglamak. Ornegin iki arkadas bir gezegene gittiniz ve yanmizda hicbir iletisim aleti yok
ailenizle nasil iletisim kurardiniz? Neler hissederdiniz?

Cocuk Cizimleri

Cizimi c¢ocuklar oyun olarak algilarlar. Cocuklar oyuncaklarina nasil 6zen gosteriyorlarsa
cizdikleri tirlinlere de ayni hassasiyeti gosterirler (Yavuzer, 1992). Kisacast ¢ocuklarda oyun ile ilgili
kuramlarin agiklanmasi gocugun resim c¢izmesi ile ilgili kuramlart da agiklar nitelikte olacaktir.
Tezcan’a (1994) gore ¢ocuklarin oyun ile ilgili ve ¢izimleri de kapsayan kuramlar soyledir;

o Artik Enerji Kurami: Bu kurama gore cocukta fazla enerji bulunmaktadir. Fazla enerji
birikip belirli bir noktaya gelince artik korunmamus bir hal alir.

e Yasama Hazirhk Kuram: I¢giidiisel olan ve deneyimi igeren bir kuramdir. Oyun ile ¢ocuk
gelecek yasamini deneyimleyerek prova yapmis olur ve gelecege hazirlanir. Cocuk oyundan
zevk alir.

e Taklit Tekrar Kurami: Oyun istek, i¢gilidiisellik ve yeteneklerin genlerden gelen aktarimina
baglidir denebilir. Oyun vasitasiyla ¢ocuk ziplama, hoplama ve sekme gibi gecmiste
atalarinin da yaptig1 seyleri taklit etmis olur.

Luquet (1927), c¢ocuklarin resimleri vasitasiyla onlarin erken yaglarindan itibaren ele
almabilecek gelisim evrelerini belirlemistir. Bunlar; saf karalama, yorumlu karalama, basarisiz
gercgekeilik, zihinsel gercekeilik ve gorsel gercekeilik (Akt., Yavuzer, 1992).

Gorsel sanatlarda kokten degisiklik olusturan “Cocuk Sanati” gorisii ortaya ¢ikmistir. Hem
disavurumcu goriis hem de gercekiistii goriisciilerin ¢ocuklarin resimleri arasinda kargilagtirma
yapildiginda cocuklarin eserlerinin neredeyse sanatsal eser niteligi tasidigi ortaya ¢ikmustir (Yilmaz,
2010). Bu goriigiin onde gelen isimlerinden biri Avustralyali sanat egitmeni Viktor Lowenfeld’dir.
Lowenfeld’e (1974) gore Ogretmenlerin g¢ocuklart zorlayarak onlarda hazir bulunan 6rneklerin taklit
edilerek ayni basmakalip iirlinlerin ¢ikartilmasina zorlanmaktansa ¢ocuklarin kendilerine has orijinal
iriinlerin ¢ikmasinda yol gostermeleri gerektigi ve cocuklarin kendi yaptiklari triinleri onlarin
standartlarma uygun olmalidir. Ogretmen ¢ocuklarin yaratict diisiinmelerinde  giidiileyici rol
oynamalidir. Cocuklara hep birbirine benzer resim ¢izdigi sdylenmemelidir. Bunun yerine ¢ocugu
diisiinmeye yonlendirecek sorular sorulmalidir. Lowenfeld’e (1975) gore ¢ocuklarin yetiskinin gozii ile
diinyay1 dogru algilamasi beklenmemelidir. Bu durum &nemli degildir. Onemli olan sey bireyin
Ozglinliigli nasil gosterdigidir. Cocuga yapilan miidahale ¢ocugun 6zgilinliigiinii ve igtenligini ortadan
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kaldirir. Bu durumda gocuga resim ¢izerken herhangi bir kural konmamalidir. Bu durumun olugmasi
cocuklarin ¢alismalarinin sanatsal dzelliklerini yok eder (Y1lmaz, 2010).

Cocuklar disaridan gelen olumsuz bir etki olmadiginda yaraticiliklarini gelistirirler. Boylece
kendilerine olan giivenleri de artar. Cocuklarin bu giiven hissi ile yaraticiliklar1 resimli kitaplarin
bulunmadigi tenha ortamlarda daha iyi goriiliir (Lowenfeld, 1975). Cocugun 6zgiin fikirlerden uzak
klise ve boyama kitabi tiiriinde ¢aligmalarla ne sanat yoniiniin ne de yaraticiliginin olumlu bir ilerleme
kaydedemeyecegini Lowenfeld (1975) ortaya ¢ikarmustir.

Sekil 1. Lowenfeld, (1947). Creative and Mental Growth. Akt; Yilmaz, 2010, Giizel Sanatlar Egitimde Ozel
Ogretim Yontemleri kitabi 5. boliimiinden alinmistr.

a. Cocugun boyama kitabini gérmeden ortaya ¢ikardigi 6zgiin kus ¢izimi
b. Cocuk boyama kitabim gériiyor ve kullaniyor
€. Cocuk boyama kitabindan etkileniyor ve yaraticiligi, kendine duydugu giiveni yok oluyor

Dogalct goriisiin 6zlinde, gocuk resimlerinin kiiltiirel 6geler barindirmadigini, aksine higbir
kiiltiir fark etmeksizin ayni1 6zellikleri tagidigini ortaya ¢ikar. Cocuk donemin 6rneklerine ve kaliplara
egilim gosterirse, gelisiminin dogalliginin bozulacagi ortaya ¢ikar.

Donemi yansitan ¢alismalar ile kalip ¢alismalarin ¢ocuklar: etkilediginin diisiiniilmesine karsin
cocuk resimlerinin kiiltiirel 6geler barindirmadigini bu sebeple farkli kaynaklar1 referans almamalari
arasinda bir ikilem ortaya c¢ikiyor gibi goziikse de aslinda Dogalct goriise gore bu durumun bir yaniti
vardir. Cocugun dogal siiregte gelisim gostermesi asil olandir. Eger ¢ocuk basmakalip ya da popiiler
caligmalardan etkilenmisse, resimde yansittig1 unsurlar dogalliktan ve ger¢ek duygulardan uzak kalir ve
dogal ilerlemenin bir yansimasi niteligi tagimaz. Cocuklarin ¢izdikleri resimlerde kiiltiire ait d6gelerin
olmamasi, higbir kiiltiir fark etmeksizin ayni ilerlemeyi kaydetmesi dogal olandir. Onemli olan
cocuklarin duygu ve diisiincelerine etki etmemek adina cocuklar basmakalip ve kopya g¢aligmalara
maruz birakilmamalidir. Dogalc1 goriis 20.yy’da 6zgiirliik¢ii yaklagimla ¢ok ses getirmis ancak egitimin
pek de bir 6nemi olmadigini, 6gretmene gerek olmadan ¢ocuklarin kendi baglarina daha iyi agamalar
kaydedecegine varan yanlis yorumlara sebep olmustur.

Yiizyilin ilk yarisindan 1980’lere dek Dogalcr goriis sanat egitiminde tek ve en etkili fikir olarak
hiikmiinii slirdiirmiis, devaminda ve hala bugiin de gegerliligini biiyiik 6lciide stirdiirmektedir (Yilmaz,
2010). Cocuklarin sanatsal yonden ilerlemesi, zihinsel ve fiziksel gelisimin asama kaydetmesiyle
belirginlesir. ilk ¢izimlerini olusturan isaret ve ¢gizgiler, erken cocukluk déneminden ergenlik dénemine
dek sanatsal bir boyut kazanmaya devam eder (Yavuzer, 1992).

Zamanla kendini tamamlayan gelisim siireci, belirli asamalarla ve tecriibeyle olgunlasir. Bu
asamalar hem bir 6nceki asamadan beslenir hem de bir sonraki asama i¢in temel olusturur. Kesin bir
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ayrimi olmamakla birlikte birbiriyle bagdasiktir. Birbirinden destek alarak bir sonraki asamaya ilerler.
(Yesilyaprak, 2002).

Yaraticilik becerileri ¢ocuklarin biitiinsel gelisimlerinde ve ileriki yasantilarinda gerek
akademik gerekse sosyal yonden onemlidir. Cocukluk doneminden yetiskinlige yaraticilik koreltilmek
yerine daha fazla desteklenerek gelistirilmelidir. Yaratic1 bireylere baktigimizda diger insanlara gore
sosyal, sanatsal ve akademik yonden daha avantajli olduklari goriilir. Egitim sistemlerindeki
yanlisliklar, okul ve smf i¢i uygulamalari ve kullanilan niteliksiz ¢ocuk kitaplar1 g¢ocuklarin
yaraticiligimi engelledigi gibi c¢ocuklarin gelisimleri {izerinde de olumsuz etkiler olusturur. Biitlin
bunlardan dolay1 olusan ihtiya¢ nedeniyle cocuklara kitap okurken resimli metin kullaniminin
cocuklarin yaraticiliklar1 iizerindeki etkisi arastirtlmistir. Bu kapsamda asagidaki arastirma sorusuna
cevap aranmistir.

Arastirma sorusu: Okul Oncesi c¢ocuklara kitap okurken resimler kullanmanin ve
kullanmamanin bireylerin yaraticilik diizeylerine etkisi nasildir?

Yontem

Aragtirmada resimli ve resimsiz kitaplarin okul 5-6 yas 6grencilere okunmasinin onlarin yaptigi
resimlerdeki yaraticiliga etkisini aragtirilmaktadir. Bu amagcla iki grup tlizerinde c¢alisilmis, gruplardan
birinde hikdye okunurken resimler (gorseller) kullanilmis, digerinde ise kullanilmamistir. Arastirmada
bu yontemin secilmesinin nedeni ¢ocuklara bir 6n test uygulamasi yaptirmak kitap okumanin etkisi
disindaki degiskenlerin etkisini artirabilir (aliskanlik, aginalik vb.) diisiincesi ile ¢ocuklara 6n test olarak
resim ¢izdirmenin miimkiin olmamasi nedeniyle 6n test son test kontrol gruplu desen kullanilamamustir.
Caligmada hikaye okunurken gorsellerin kullanildigi gruba deney, kullanilmadigi gruba kontrol grubu
ad1 verilmistir. Arastirmada bu iki gruptaki Ogrencilerin okunan kitapla (hikaye ile) ilgili yaptiklar
resimlere yaraticilik yoniinden verilen puanlar karsilastirilirken kontrol gruplu son test yart deneysel
desen kullanilmistir. Arastirma modeli Tablo 1’deki gibi gosterilebilir.

Tablol.
Atama Gruplar Ontest Denel islem Sontest
Tesadiifi Deney (D) Yok Gorsel var (Bakarak) Hikayeyle ilgili Resim
(R) Kontrol (K) Yok Gorsel yok (Bakmadan)  Hikayeyle ilgili Resim

Aragtirmada ayni zamanda okumada gorsellerin kullanilmasinin yaraticiliga etkisi ortaya
cikarilmaya ¢alisildigindan iligkisel bir arastirmadir.

Arastirma Grubu

Arastirmada hikaye okurken gorsellerin kullanildigir ve kullanilmadigi 5-6 yas araligindaki
cocuklardan olusan iki grup kullanilmistir. 23 kisilik kontrol grubu simifinda g¢ocuklara hikaye
okunurken gorsellere bakmalarina izin verilmeden siire¢ tamamlanmis ve 31 kisilik deney grubu
smifinda ¢ocuklara hikaye okunurken gorsellere bakmalar1 saglanarak siire¢ devam etmistir. Ancak
deneysel islem sirasinda deney hem de kontrol grubuna katilim saglamayan ¢ocuklar olmustur. Bunun
sonucunda 1. kitap i¢in deney grubunda 16 kontrol grubunda 13; 2. kitap i¢in deney grubunda 15
kontrol grubunda 10 kisi yer almistir. Gorsellere bakilarak okuma yapilan gruba deney grubu denmistir.
Cinkii kitaplardaki gorsellerin bireylerin yaraticiligina etkisi arastirilmistir. Dolayisiyla gorsellere
bakilmadan okuma yapilan grup kontrol grubu olarak ele alinmistir. Deney ve kontrol grubu atamasi
yapilmadan once ¢ocuklara Torrance Yaraticilik Testi uygulanmis yaraticilik puan ortalamalar
birbirlerine yakin olacak sekilde deney ve kontrol grubu atanmig yapilmistir. Sonug olarak deney ve
kontrol grubu ¢ocuklarinin Torrance Yaraticilik Testi puanlar1 arasinda énemli bir fark bulunmamistir.
Ancak c¢ocuklarin o giin okulda olup olmama durumlarina gére deney ve kontrol grubu orneklem
blyiikliigli dengelenememistir.

Veri Toplama Aract

Arastirmada veri toplama araci olarak dgrencilerin kendilerine okunan toplamda 2 hikaye kitabi
ile ilgili yaptiklari resimler kullamlmgtir. Ogrenci resimleri 4 kategoride 5°1i likert tipinde
puanlanmistir. Degerlendirilen 4 kategori renk, bicim, mekan ve anlatimsallik seklindedir. Her bir
kategori i¢in dgrenciler ¢ok zayifsa 1 puan, zayifsa 2 puan, orta diizeyde ise 3 puan, iyi durumdaysa 4
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puan ve ¢ok iyi durumdaysa 5 puan kazanmustir. Ogrencilerin resimleri puanlama yanliliklarini
gidermek i¢in 3 uzman tarafindan puanlanmistir. Dolayisiyla bir 6grenci resmi bir uzmandan 5 ile 20
puan arasinda puan alabilmektedir. Resimlerin puanlanmasinda 3 uzmandan yararlanilmasinin nedeni
objektifligi kontrol edebilmektir. Uzmanlarin her bir ¢ocuk icin verdigi puanlar 5 ile 20 arasinda degisen
stirekli puan olarak kabul edilmistir. Ayn1 zamanda uzmanlarin verdigi puanlarin normal dagilimi
saglaylp saglamadigi incelenmistir. Uzmanlarin 6grenci resimlerine verdigi puanlarin ¢arpiklik
katsayilari-0,928 ile-0,009 arasinda; basiklik katsayilari-1,082 ile-0,774 arasinda degistigi goriilmiistiir.
Carpiklik ve basiklik katsayilar yaklasik olarak -1 ve +1 arasinda degistiginde normal dagilimdan
onemli bir sapma gostermemektedir (Cokluk, Sekercioglu ve Biiyiikoztiirk; 2010: s.16). Uzmanlarin
Ogrenci resimleri i¢in verdigi puanlarin normalligi saglamasi ve siirekli kabul edilmesi ile giivenirlik
hesaplanirken uzmanlarin ikili uyumu igin Pearson korelasyonundan, tg¢lii uyum igin Simif igi
(intraclass) korelasyon katsayisindan yararlanilmistir (Sencan, 2005). Uzmanlarin puanlart arasindaki
korelasyonlar ve manidarlik diizeyleri Tablo 2°de verilmistir.

Tablol. Uzmanlarin 6grenci resimlerine verdigi puanlar arasindaki korelasyonlar

uzml uzm2 uzm3
uzml 1 ,929™ ,909™
uzm2 ,929™ 1 ,909™
uzm3 ,909™ ,909™ 1

**p<0,01

Tablo 2 incelendiginde uzmanlarin ¢ocuklarin resimlerine verdigi puanlar arasindaki
korelasyonlar 0,90 ile 0,93 arasinda degismektedir. Tim korelasyonlar 0,01 diizeyinde manidar
bulunmustur. Bu sonuca gore uzmanlar arasinda hem yiiksek hem de istatistiksel olarak 6nemli bir
uyum oldugu sdylenebilir. Uzmanlarin {i¢iiniin ayn1 anda uyumun belirlemek i¢in hesaplanan simif ici
korelasyon katsayisi ise iki yonlii tesadiifi etki modeline dayanarak 0,970 (giiven araligi 0,953 — 0,982)
olarak hesaplanmigtir (Sencan, 2005: s. 275). Hesaplanan sinif i¢i koreslasyon katsayisi da uzmanlar
arasinda yiiksek bir uyumun oldugunu gostermektedir ve 0,01 diizeyinde manidar bulunmustur. Bu
sonuglara dayanarak uzmanlarin ¢ocuklarin resimlerine verdigi puanlarin giivenilir oldugu sdylenebilir.
Aym1 zamanda smif i¢i korelayon katsayisinin minumum 0,70 ve kabul edilebilir deger olarak 0,80
oldugunda en az ka¢ puanlayict gerektigi hesabi yapilmis ve 1,7 olarak bulunmustur (Sencan, 2005: s.
274). Hesaplanan bu degere dayanarak bu arastirmada c¢ocuk resimlerinin 3 uzman tarafindan
puanlanmasi yeterli goriilmiistiir.

Veri Toplama Siireci

Veriler ¢ocuklardan toplamda 2 hafta siire igerisinde toplanmistir. Her hafta yas ve gelisim
Ozelliklerine uygun igerik ve resimleme igeren 1’er adet g¢ocuk kitabi kontrol ve deney grubundaki
cocuklara ayni giin igerisinde okunmustur. Haftada 1 giin 1 kitap ¢ocuklara okunmustur. Hikaye
okunmasi biter bitmez deney ve kontrol grubundaki ¢ocuklardan okunan kitapla ilgili resim yapmalari
istenmistir. Kitaplar segilirken ¢ocuklarin daha once karsilasmadiklar1 ve onlara okunmayan kitaplar
sec¢ilmis olup ayni zamanda gocuklarin resmetmeleri daha kolay olabilecek daha somut resimlerden
olusan kitaplarin secilmesine 6zen gosterilmistir. Kitap se¢imleri ¢ocuklarin resimlerini degerlendirip
puanlayan 3 uzman tarafindan yapilmistir.

Verilerin Analizi

Deney ve kontrol grubundaki 6grencilerin resim puani olarak ii¢ uzmandan aldiklar1 puanlarin
ortalamasi kullanilmigtir. Ortalama puanlar elde edilmeden 6nce puanlama islemi su siire¢ izlenerek
gerceklestirilmistir. Oncelikle birinci uzman tiim égrencilerin resimlerini 4 kategori icin 1-5 araliginda
puanlamisg, 4 kategoriden elde edilen puanlar toplanarak égrencinin birinci uzmandan aldig1 puan elde
edilmistir. Ayn1 siire¢ ikinci ve tiglincli uzman i¢in tekrar edilmis ve bdylece 6grencilerin li¢ uzmandan
aldiklar1 puanlar belirlenmistir. Bu asamanin ardindan ogrencilerin {i¢ uzmandan aldigi puanlar
toplanarak iice bolinmiis ve bu ortalama puanlar 6grencilerin “resim yaratict puani” olarak kabul
edilmistir. Deney ve kontrol grubundaki 6grencilerin puan karsilastirmalar1 bu ortalamalara dayanarak
yapilmistir. Deney ve kontrol grubu puan ortalamalarimi karsilastirmadan once verilere 6n analiz
yapilmigtir. On analizlerde betimsel istatistikler hesaplanmis, kayip ve ug deger olup olmadigina
bakilmis, verilerin normal dagilip dagilmadigi kontrol edilmistir. Betimsel istatistikler hem kitap hem de
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deney ve kontrol gruplar i¢in ayr ayr yiiriitlilmiis; verilerin normalden 6nemli bir sapma gostermedigi,
kayip ve ug deger icermedigi goriilmiistiir. Verilerin normalligini belirlemek i¢in gruplara ait verilerin
carpiklik ve basiklik katsayilar1 incelenmis sifira yakin olduklart bulunmustur. Diger yandan Shapiro-
Wilk testi yapilmis ve dagilimin normal oldugu sonucuna ulasilmigtir (Deney grubu i¢in Shapiro- Wilk
istatistigi= 0,972 ; p= 0.57; Kontrol grubu i¢in Shapiro-Wilk istatistigi =0.915, p=0.052).

Aragtirma sorusuna cevap bulabilmek i¢in deney ve kontrol grubundaki 6grencilerin resim
puan1 ortalamalar1 arasindaki farkin istatistiksel olarak 6nemli olup olmadigina bakilmistir. Veriler
bagimsiz gruplar t testinin varsayimlar1 olan normallik, gruplarin varyanslariin homojen olmasi,
verilerin siirekli olmasi kosullarini sagladigindan analizler bagimsiz gruplar t testine gore yapilmistir.

Bulgular

Aragtirma sorusuna cevap verebilmek ic¢in yapilan karsilasgtirma testleri her bir kitap icin ayri
ayr1 yapildigr gibi tiim veriler icin de gergeklestirilmistir. Yontem boliimiinde de belirtildigi gibi hem
tlim veri i¢in hem de kitaplar i¢in ayr1 ayr1 yapilan analizlerde normalden sapma 6nemli bulunmamuistir.
Diger yandan gruplarin varyanslarmin homojenligi ic¢in yapilan Levene testi sonuglar1 grup
varyanslarinin esit oldugunu gostermistir. Bu sonuglara dayanarak her bir kitap icin elde edilen puanlar
ve tiim veri i¢in bagimsiz gruplar t testi analizinden yararlanilmistir.

Birinci Kitap icin Yapilan Analiz Sonuglar

Birinci kitap i¢cin deney ve kontrol grubundaki 6grencilere alan uzmanlari tarafindan verilen
puanlarin ortalamalar1 arasinda manidar bir fark olup olmadigini belirlemek icin yapilan bagimsiz
gruplar t testi sonuglar1 Tablo 3’te verilmigtir.

Tablo 3. Birinci kitap i¢in deney ve kontrol grubundaki 6grencilere ait puanlarin ortalamalar1 arasinda manidar bir
fark olup olmadigini belirlemek i¢in yapilan bagimsiz gruplar t testi sonuglari

Std.
Gruplar N Ortalama Sapma t df p
Bakmadan (K) 13 14,872 4,009 0,921 27 0,365
Bakarak (D) 16 13.437 4.229

Gruplarin varyanslariin homojen olup olmadigi Levene testi ile test edilmis ve varyanslar esit
bulunmustur (Levene F= 0,021; p> 0,05). Tablo 3 incelendiginde birinci kitabin kullanildig1 grup i¢in
deney ve kontrol gruplarindaki Ogrencilerin resimlerine uzmanlar tarafindan verilen puanlarin
ortalamalar1 arasinda manidar fark bulunmamistir. Tablo 3’e gore kontrol grubundaki 6grencilerin puan
ortalamalar1 goreceli olarak deney grubundaki 6grencilerin puan ortalamalarindan biiyiiktiir ancak bu
fark manidar bulunmamistir. Dolayisiyla deney ve kontrol grubunun puan ortalamalarinin esit oldugu
sOylenebilir.

Ikinci Kitap icin Yapilan Analiz Sonuclart

Ikinci kitap igin deney ve kontrol grubundaki &grencilere alan uzmanlari tarafindan verilen
puanlarin ortalamalar1 arasinda manidar bir fark olup olmadigini belirlemek i¢in yapilan bagimsiz
gruplar t testi sonuglar1 Tablo 4’te verilmistir.

Tablo 4. Ikinci kitap i¢in deney ve kontrol grubundaki dgrencilere ait puanlarin ortalamalar1 arasinda manidar bir
fark olup olmadigini belirlemek i¢in yapilan bagimsiz gruplar t testi sonuglari

Std.
Grupl N Ortal t df
ruplar rtalama Sapma p
Bakmadan (K) 10 16,801 2,895 2,455 23 0, 022
Bakarak (D) 15 14,045 2,653

Gruplarin varyanslarinin homojen olup olmadigi Levene testi ile test edilmis ve varyanslar esit
bulunmustur (Levene F= 0,328; p > 0,05). Tablo 4 incelendiginde ikinci kitabin kullanildigi grup igin
deney ve kontrol gruplarindaki Ogrencilerin resimlerine uzmanlar tarafindan verilen puanlarin
ortalamalar1 arasinda manidar fark bulunmustur. Tablo 4’e gore kontrol grubundaki 6grencilerin puan
ortalamalar1 goreceli olarak deney grubundaki 6grencilerin puan ortalamalarindan biiyiiktiir ve bu fark
istatistiksel olarak manidar bulunmustur. Dolayisiyla kontrol grubunun puan ortalamasinin deney
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grubunun puan ortalamasindan biiylik oldugu; bu farkin tesadiifi hatalarla agiklanamayacak kadar
onemli oldugu sdylenebilir.

Titm Grup icin Yapilan Analiz Sonuclart

Tim grup i¢in deney ve kontrol grubundaki 6grencilere alan uzmanlari tarafindan verilen
puanlarin ortalamalar1 arasinda manidar bir fark olup olmadigm belirlemek igin yapilan bagimsiz
gruplar t testi sonuglar1 Tablo 5’te verilmistir.

Tablo 5. Tim grup igin deney ve kontrol grubundaki dgrencilere ait puanlarin ortalamalari arasinda manidar bir
fark olup olmadigini belirlemek i¢in yapilan bagimsiz gruplar t testi sonuglari
Std.

Gruplar N Ortalama t df p
Sapma
Bakmadan (K) 23 15,711 3,626 2,007 52 0,050
Bakarak (D) 31 13,731 3,552

Gruplarin varyanslarmin homojen olup olmadigi Levene testi ile test edilmis ve varyanslar esit
bulunmustur (Levene F= 0,262; p > 0,05). Tablo 5 incelendiginde Tiim grup verisi i¢in deney ve kontrol
gruplarindaki &grencilerin resimlerine uzmanlar tarafindan verilen puanlarin ortalamalar1 arasinda
manidar fark bulunmamistir. Tablo 5’e gore kontrol grubundaki 6grencilerin puan ortalamalar1 géreceli
olarak deney grubundaki Ogrencilerin puan ortalamalarindan biiyliktiir ancak bu fark manidar
bulunmamuistir. Dolayisiyla deney ve kontrol grubunun puan ortalamalarinin esit oldugu sdylenebilir.

Tartisma, Sonuc ve Oneriler

Fang (1996) resimli ¢ocuk kitaplarindaki resimlerin gocuga kitap sevgisi asilamak, ¢ocugun
dikkat ve ilgisini kitaba ¢ekmek, kavram ogretmek, oykiiniin anlamini gliglendirmek ve g¢ocuklarda
farkindalik kazandirmak amaci tasidigini savunmaktadir. Jalongo (2004), resimli ¢ocuk kitaplarinin
cocuklar1 sosyal, kigisel, entelektiel, kiiltiirel ve estetik agidan gelistirdigini savunmustur. Resimli
cocuk kitaplar1 sayesinde ¢ocuklar bir yandan kitab1 dinlerken bir yandan da kitabin resimlerine bakarak
anlatilani zihinlerinde somut hale getirirler. Bu sayede ¢ocuk hikdyeyi hayatina dahil etmis olur (Bilgin,
2011). Cocuklarin sanatsal acidan ne kadar gelistikleri ve yaraticiliklarim1 kullandiklar1 yaptiklar
resimlerden anlasilabilir. Resimli ¢ocuk kitaplar1 ¢ocuklarin gelisimine katkida bulunur. Sever (2003)
cocuklarda yaratici resim yapma yetenek ve isteklerinin sanatsal olarak nitelikli resimleme ile miimkiin
oldugunu agiklamistir. Resimli ¢ocuk kitaplarindaki ¢izimler ¢ocuklarin algi seviyeleri ile paralel
olmalidir. Segun’a (1988) gore yazili metinlerden ziyade gorseller ve resimler ¢ocuklarin hayal
diinyalarin1 giiclendirdigini, kitaplarda iletilmek istenilenlerin de ¢ocuklara resim yoluyla daha iyi bir
sekilde verildigini ortaya koymustur.

Nitelikli resimler ¢ocuklarin; yaratici diisiinmelerini destekler, sanat hakkinda bilgi sahibi
olmasini ve estetik anlayis kazanmasini saglar (Georgio, 1969). Resimli kitaplarda kullanilan sézciikler
ve resimler birbirlerini tamamlamalidir (Salisbury, 2004). Bu aragtirmada iki kitap kullanilmig olup 1.
kitapta ¢ocuklarin yaraticiliklari hakkinda anlamli bir fark ¢ikmazken 2. kitapta kontrol grubu lehine
anlamli bir fark bulunmustur. Cizimler ve renkler gibi faktorler diisiiniildiigiinde basmakalip resim
Ozellikleri tagimayan resimli ¢cocuk kitaplarinin ¢ocuklara resimleri gosterilerek okundugunda onlarin
yaraticiliklarini destekleyip yaraticilik seviyelerini yiikselttigi niteliksiz resim kitaplarinin ise gocuklarin
yaraticilik seviyelerini olumsuz etkiledigi ortaya ¢ikmugtir (Ince Sezer, Yiicel Ding & Dogan, 2018). Bu
aragtirmada 2. kitapta kontrol grubu lehine sonucun ¢ikma nedenlerinden segilen kitaplardaki gorsellerin
yaraticiligr destekleyici 6zellikte se¢ilmis olmadigindan kaynaklanmistir denilebilir. Kisacasi kitaptaki
gorsel figiirlere bakmadan resim ¢izen ¢ocuklarin gorsel figiirleri gorerek resim ¢izen ¢ocuklardan puan
bazinda daha fazla puan aldiklar1 gézlenmistir. Bu durumda okunan kitabin resimlerinin ¢ocuklarin
yaraticiligr iizerinde olumlu etkisinin olmadigi gorselin ¢ocugun yaraticiligimi daha da sondiirdiigii
sOylenebilir. Birinci kitap analizinin sonucuna bakildiginda deney ve kontrol gruplar1 arasinda anlamli
bir fark goriilmemesinin ise okunan kitabin gorsel agidan c¢ocuklara yaraticilik anlaminda bir seyler
katmadig1 soylenebilir.

Sonug olarak, yapilan bu ¢alismadan da goriildiigii gibi 1. kitapta kontrol ve deney grubundaki
cocuklarm sonuglarinin birbirlerine genellikle yakin oldugu ve farkin manidar bulunmadig: 2. kitapta ise
bakmadan resim ¢izen ¢ocuklarin yaraticilik seviyelerinin daha yiiksek oldugu gortilmistiir. Cocuklarin
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yaraticiliklarinin  resimli ¢ocuk kitaplarinin  gorsellerini  kullanip  kullanmamakla desteklenip
desteklenmeyeceginin tam anlamiyla anlasilabilmesi i¢in ¢ocuklar icin gorsel nitelikleri yiiksek ve
diisiik kitaplar secilerek kitap resimlerinin gosterilmesi ve gdsterilmemesi suretiyle okunmasi ile gerekli
caligmalarinin yapilmasi bu ¢aligmayi bir iist seviyeye tastyabilecektir.

Bu ¢aligma i¢in Oneriler asagida belirtilmistir;

Bu calisma daha fazla kitap ile daha biiyiik grup iizerinde uygulanabilirdi. Cocuklara okunacak
kitaplar igerisindeki resimlemenin niteligine gore secilip kategorilere ayrilarak ¢ocuklarin yaraticiliklar
tizerindeki etkilerine bakilabilir. Kitaplardaki resimlemelerin soyut veya somut olup olmamalar1 ayr1 bir
kriter olarak degerlendirilip buna gore yaraticilik {izerinde fark olusturup olusturmadigi
degerlendirilebilir.
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Introduction

The Turkish curriculum is shaped around four learning domains: reading, writing, listening
and speaking. Among these learning domains, reading has a very important place not only
academically from the first level onwards, but also in the social and cultural field. Examined in general
terms, reading is a wide learning domain that encompasses many mental processes such as analysis,
synthesis, evaluation, criticism, and interpretation through recognition of the meanings of words and
sentences, starting with recognition of sounds.

Reading, which is a skill that enriches one’s imagination, nurtures one’s creativity and
expands one’s horizons by improving one’s vocabulary (Akyol, 2021), is a challenging process that
does not only consist of decoding letters (Topuzkanamis & Maltepe, 2010). Reading more clearly is a
dynamic meaning-making process that necessitates active and effective communication between the
author and the reader (Akyol, 2021). In the process of constructing meaning, the reader uses three
types of information systems: sampling, guessing, and validation. These three information systems are
the letter-sound relationship, and syntactic and semantic cues. The letter-sound relationship expresses
the complex relationship and connection between spelling rules, punctuation marks, etc. and the
sounds of the spoken language, while syntactic cues reveal the relationship between words and
sentences in a text. Semantic cues explain how readers make sense of texts (Goodman, 1996;
Goodman, Watson, & Burke, 2005). Similarly, Moore and Brantingham (2003) also stated that readers
use a combination of semantic, syntactic and letter-sound relation information systems to give
meaning to the text. The most effective way to determine how students use these items is to examine
reading miscue made during reading. (Girgin, 2006; Goodman, 1995; Gunning, 2003).

Reading miscues include many types of miscues made by the reader during reading, such as
replacing the word in the text with another word, not reading a word in the text, or adding a word that
is not in the text (Davenport, 2002). Addition, omission, repetition, and changing the place of words or
letters can be stated as the main reading miscues (Goodman, 1995; Leslie & Caldwell, 2006;
McKenna & Stahl, 2003; Temple, Crawford, & Gillet, 2009; Woods & Moe, 1989; 2007). The
determination and correction of reading miscues is important at primary school level, because when
reading miscues are not corrected, students cannot achieve academic success (Bilge & Sagir, 2017). In
determining the reading miscues that are made, the miscues are recorded and then miscue analysis is
made.

With miscue analysis, it is possible to identify, define and evaluate the reader. In other words,
through miscue analysis, the reader’s strengths and the strategies he/she uses to understand what
he/she reads can be identified (Davenport, 2002). As an evaluation tool, miscue analysis provides
gualitative and guantitative data on reading. Qualitative data obtained in miscue analysis explain what
the reader is doing while reading, while quantitative data include the frequency or number of miscues
(Goodman et al., 2005). Another purpose of miscue analysis is to include certain information about the
reader’s reading ability, grammar and strategy use (Davenport, 2002; Goodman et al., 2005).

Miscue analysis was first developed by Kenneth Goodman (Moore and Gilles, 2005) and
‘Reading Miscue Analysis’ was recognised as a valid research and evaluation tool by the National
Reading Panel Report (2000) (Theurer, 2002). The purpose of reading miscue analysis is to determine
whether the miscues made by students during reading are random or a conscious act that they use to
understand the text. In this way, through miscue analysis, teachers obtain information about students’
semantic, syntactic and grapho-phonic miscues. Indeed, Goodman and Burke (1972) believe that
miscues made in the reading process are not random errors, but that rather, they are cued by the
interaction between thought and language in the reader during the processing of mostly written
material (Wixson, 1979).

According to Goodman, there are two main types of miscue analysis: unrecorded and recorded
processes. The process of recorded reading miscue analysis is a formal assessment that is suitable for
the researcher or teacher and provides detailed information about the reader’s or student’s reading,
while the process of unrecorded miscue analysis enables a formative assessment that is appropriate for
the student’s success during reading (Janan, 2011). Within the scope of the recorded reading miscue
analysis process, the reading materials are selected by the researcher or teacher, while in the
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unrecorded miscue analysis process, the student him/herself chooses the materials. In both miscue
analysis processes, a coding form is used to assist the miscue analysis, and the student’s reading is
evaluated by marking on this form the reading miscues made by the student during reading.

On the other hand, developments occurring in digital technology have had an impact on
reading just as they have in all areas of life; new terms such as screen reading, digital reading, reading
from a computer or reading from a portable/mobile device have begun to be referred to (Giines, 2009).
Although there is variation regarding terminology, it is possible to define digital reading in general
terms as a dynamic meaning-making process that functions with the aid of basic technology usage
information based on the stimuli on the screen (Keskin, Bastug, & Atmaca, 2016). When digital text
and printed text are compared as a format, many aspects such as time spent on reading, text reading
method, sensitivity to the text, the scan-and-find method for what is read/is to be read, orientation,
content diversity and selectivity draw attention as differences that emerge between digital and
traditional reading acts (Liu, 2005; cited in Odabas, 2017). In digital reading, the pages are in portrait
orientation, while in traditional reading in print, the pages are in landscape orientation. When digital
and printed text are compared in terms of the reading process, some differences and difficulties can be
experienced due to these two opposite movements followed by the eye (Giines, 2009). Research on the
subject gives an idea about readers’ adaptation to reading printed and digital texts. In a study by
Weisberg (2011) comparing traditional reading with digital reading, it was concluded that participants
were more willing to read digitally. On the other hand, Hamer and McGrath (2010) concluded in their
research that while students could focus more easily on the text they read in the digital environment,
their rate of recall related to printed text was higher. In addition, it was observed that the majority of
students preferred printed text to digital text. Therefore, it is possible to say that the digital or printed
text preferences of readers vary depending on a number of sub-reasons.

The effect of the digital age on reading has also had its effect in schools; with advances such
as the widespread use of smart boards and the practice of tablet distribution to every student
throughout the country, printed books have begun to be replaced by books prepared in the digital
environment (eokul-meb.com, 2013). These books are created and used in schools by preserving the
content of the textbooks approved by the Ministry of National Education Head Council of Education
and Morality and transferring them to digital media (Tiryaki & Karakus, 2019). As a result of the
technology that we use effectively in every aspect of our lives, digital reading has become an
inescapable reality for both students and readers. However, a number of studies have shown that
digital reading is more difficult and that readers cannot demonstrate sufficient success in digital
reading (Giines, 2010; Kerr, 2002; Kurniawan & Zaphiris, 2001; O’Hara & Sellen, 1997). This
situation necessitates re-examination of digital reading.

When we look at the studies in the literature in which digital and printed text reading are
examined comparatively, it is seen that the subject is shaped around reading skills (Bastug & Keskin,
2013; Kuru, Kaskaya & Calp, 2017; Kuru, 2018), student attitudes (Basaran, 2014) and reading
comprehension (Ercan & Ates, 2015). Therefore, since such a study has not previously been made in
the literature, in this study, printed and digital text readings are comparatively examined according to
the Goodman miscue analysis inventory. When analysing miscues in the Goodman miscue analysis
inventory, syntactic acceptability, semantic acceptability, meaning change, correction, the letter-sound
relationship and sound similarity are focused on. In the form, the reading evaluation is made by
answering the questions of acceptability of the miscues made, the extent to which they resemble the
expression in the text in letter-sound relationship terms, whether they lead to a change in meaning, and
whether they are corrected or not. The questions in which these criteria in the inventory are evaluated
are framed in such a way that the interaction of all language cueing systems and reading strategies is
taken into account. In this sense, this research is important in terms of contributing to the relevant
subject area.

Accordingly, the aim of this study is to analyse the printed and digital text reading processes
of third grade primary school students. In line with the purpose of the research, the sub-problems have
been designed as follows:
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Do the printed and digital text reading results of each student in the study group of the
research differ in terms of:

1. Flexible and selective use of linguistic cues?

2. Dependences on the surface features of the text?

3. The number of miscues?

4. Retelling scores?

Method

This research is a descriptive study based on the survey model. The survey model is a research
approach that aims to describe and explain past and current situations, events, groups, objects and
characteristics in their natural state (Ekiz, 2003; Karasar, 2006). Therefore, in this study, which aimed
to comparatively examine the printed and digital text reading miscues of third grade primary school
students, the survey model was used. With the research conducted on the group with the descriptive
survey, an attempt was made to examine and describe the reading status of the individuals in the group
depending on the reading tools used.

Study Group

While determining the study group of the research, the convenience sampling method, which
is one of the purposive sampling methods (Yildirnm & Simsek, 2016), was adopted in order to ensure
proximity and access easiness. In this context, six students attending the third grade in an official
primary school in the Selguklu District of Konya Province in the 2020-2021 academic year comprise
the study group of the research. The criterion used in the selection of the students was determined as
“students who do not have reading problems (instructional level)” in line with the opinions received
from primary school teachers, observations of sample text reading, and evaluation results. Since the
aim was to compare the language cueing systems and reading strategies used by the students
depending on the reading tools, the frustration level and independent level were eliminated and
students at the instructional level were determined as the study group. The main criterion in the
selection of the participants was that they were included in the instructional level according to the
“Miscue Analysis Inventory”. During the determination of this criterion, opinions were obtained from
primary school teachers who were teaching in the third grade and from a faculty member as a field
expert. While determining the study group, attention was paid to the appropriateness of the text to be
taught for the grade level in terms of the number and type of words.

As a result of the data obtained, the study group was determined. The students forming the
study group were coded as S1, S2, S3, S4, S5 and S6. Descriptive statistics of the study group are
given in Table 1.

Table 1. Descriptive Statistics of Study Group

Gender f % Student Codes
Female 4 66.6 $2,S3,54,56
Male 2 333 S1,S5
Age

8 2 33.3 S2,S5

9 4 66.6 $1,S3,54,S6
Number of Book Pages Read Daily

0-20 pages 1 16.6 S4
21-40 pages 2 333 S3, 82
41-100 pages 3 50.0 S1,56,S5
Digital Text Reading Frequency

Never 1 16.6 S5
Sometimes 4 66.6 51,52,54,S6
Frequently 1 16.6 S3

Total 6 100 $1,52,S3,54,S5,56
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Data Collection Tool

In this study, the reading text named “The Merchant’s End” from Goniil Publications’
“Educational Tales” series, which was included as a recommended work with the decision of the
Ministry of National Education the Head Council of Education and Morality, was used as the data
collection tool. The reason why the same text was read in printed and digital reading was to control the
factors that affect the student’s reading performance, such as readability, motivation, and attitude
towards the text, and during the research process, to re-evaluate the letter-sound relationship, syntactic
and semantic relationships that are expected to be established in the text. While selecting the text, first
of all, attention was paid to the fact that the students had not read the text before, and also, the
readability level of the text was measured to check its appropriateness. For this purpose, Atesman’s
formula, which was developed to determine the readability level, was used (Figure 1).

Atesman Index = 198.25 — (40.174 X Total Syllables) — (2.610 X Total Words)
Total Words Total Sentences

Average word length based on syllables Average sentence length based on words

Figure 1. Atesman’s Formula (Atesman, 1997)

In the evaluation of the obtained data, the rating proposed by Atesman was also used (Table

2).
Table 2. Readability Rating
Level Readability Number

Very easy 90-100
Easy 70-89
Medium difficulty 50-69
Difficult 30-49
Very difficult 1-29

According to this formula and evaluation criteria, the readability level of the text used in the
study is as follows:

The Merchant’s End = 622 words - 1536 syllables - 116 sentences

Word length = Number of syllables / Number of words

Sentence length = Number of words / Number of sentences

Word length = 1536/622=2.46945

Sentence length = 622 /116 = 5.36207

Atesman’s formula = 198.825 — 40.175 XA — 2.610 xB
=198.825-(40.175%2.46945)-(2.610x5.36207)
=198.825-99.21015-13.995
= 85.61985 = Easy level

Considering Zorbaz’s (2007) idea that in the selection of a text, its qualitative characteristics
should be considered besides its readability measurements, in this study, attention was paid to the
completeness of the story chapters of the text to be read, and to the fact that it had an interesting and
high quality printing.

According to Durukan (2014), students’ reading speed and reading comprehension success are
naturally higher in texts with a high readability level. In other words, it was decided to choose a text
which had an easy readability level, since students’ success in reading is affected by whether the
readability level of the text is appropriate for their grade level.
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In the first stage of the implementation, accompanied by the researcher, the same text was read
directly from the printed book, while in the second stage, the same text was read on a 15.6-inch
horizontal laptop computer screen. The digitally read text was prepared in the same page image and
font size, in accordance with the exact printing of the book. The time periods for reading the printed
and digital texts were set three months apart, taking into account the average forgetting time of the text
by the students. In fact, as Garvin (1991; as cited in Alford & Brock, 2012) mentioned, and as
visualised in Edgar Dale’s (1969) Cone of Experience, the human brain can remember 10% of what it
reads after a period of approximately two weeks (Hartog, Mulder, & Hoetjes, 2014). Therefore, the
three-month period between the two readings was considered sufficient for this study.

Before the implementation of the research, the necessary permission was obtained from the
Konya Provincial Directorate of National Education, and Parental Consent Forms were signed for each
student (File No: E-83688308-605.99-22065258). During the implementation process, audio
recordings were taken for both readings, again with the permission of the participants. Afterwards, the
students’ reading times were noted by listening to the recordings, and the oral reading miscues were
first marked on the printed material for each student, and then arranged be entering them in the
“Miscue Analysis Inventory”. The steps followed in the data collection process were carried out for
each student individually.

In the process of validity and reliability studies in the research, inter-researcher reliability was
examined for four sections, aimed at: a) the readability level of the text, b) whether the implementation
was carried out as planned, c) evaluation of the reading scores, and d) observation of the reading
miscues. Simple percentages were used while evaluating the readers’ miscues marked by both
researchers. The percentage of consensus in the study was calculated by adding the number of miscues
marked in the same way by both researchers and dividing this number by the total number of miscues
marked by the two researchers. The rate of agreement between the miscues marked by both
researchers was 88%; for differences of opinion, they came together and reached a compromise.

Data Analysis

In the research, the data were analysed with the descriptive analysis technique using the
Goodman Miscue Analysis Inventory. The miscue analysis inventory reveals the strategies used by
students while reading, by analysing the miscues made by the student in the way that they are recorded
on the miscue record forms (Vaccaro, 2012).

Goodman Miscue Analysis Inventory: This was developed and used by Goodman et al. (1987,
2005) as a scoring form for recording and classifying oral reading miscues, similar to other inventories
for miscue analysis. In this form, all readings that are different from what is written in the text are
considered miscues; dialectal differences in pronunciation are not considered to be miscues. However,
a repeated miscue of the same word is not considered to be a single miscue as long as the function of
the word remains the same (Warde, 2005).

The miscue analysis scoring form consists of 8 columns. These are:
Syntactic acceptability

Semantic acceptability

Meaning change

Correction

Semantic structure

Grammatical relationship

Letter-sound relationship

Sound similarity

ONooarLNE

While scoring the reader in the miscue analysis scoring form, the first four columns are
marked as ‘yes’, ‘partially’ and ‘no’. Semantic structure is evaluated according to the scorings in the
semantic acceptability, meaning change and correction columns. Grammatical relationship is
evaluated according to the scorings in the syntactic acceptability, semantic acceptability and correction
columns. The letter-sound relationship and sound similarity columns are marked as ‘high’ (high
degree of similarity between the incorrectly read word and the correct word in the text), ‘partial’
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(partial similarity between the incorrectly read word and the correct word in the text), and ‘none’ (no
similarity between the incorrectly read word and the correct word in the text).

During the sound recording of the reading, the students participated in the environment
individually; the researcher and the student were side by side. The researcher gave general information
to the students about the reading process and clearly stated what was expected from them at the
beginning of the study. Before the reading, the researcher reminded the students that they were to
relate what they had read and answer the questions (Dear ..., thank you for reading. You have finished
the whole text. Now could you close the book and tell me what you remember about the text?) During
the oral reading sessions, the participants were not interrupted in any way. The researcher noted the
reading miscues on the printed text, of which she had a copy.

The researcher’s printed text was prepared in the font of the original text, and the paragraph
breaks were double-spaced in order to note the miscues clearly. Then each miscue was marked on the
miscue analysis coding form, and in order to verify and review the recorded oral readings, and to
ensure consensus, the recordings were also listened to several times by an expert researcher. While
evaluating the retelling, by considering the ordering of the characters according to their importance,
forty points out of a hundred points were given, while a total of sixty points were given to the main
events and the details supporting the main events, which were also scored according to their
importance.

Findings

As the first sub-problem of the research, the results for the students’ readings of the printed
and digital texts were compared in terms of their flexible and selective use of linguistic cues.
Percentages for semantic structure and building a grammatical relationship in reading miscues give
information about the flexible and selective use of language. In the miscue analysis scoring form,
miscues with a semantic acceptability of ‘yes’ or ‘partially’ in the semantic structure column and with
a syntactic acceptability of ‘yes’ or ‘partially’ in the grammatical relationship column with miscues
that the student has corrected, determine the student’s flexible and selective use of linguistic cues. The
fact that these miscues made by the students are without loss or only partial losses, and that the
percentage of semantic structure is strong, partially strong or needs correction, are the percentages for
using linguistic cues flexibly and selectively. Based on this, the findings regarding the differences in
the flexible and selective use of linguistic cues for the printed and digital text reading results of the
third grade primary school students are given in Table 3.

Table 3. Percentages for Selective and Flexible Use of Linguistic Cues

Selective and Flexible Use of Linguistic Cues

Semantic Structure (%) Grammatical Relationship (%)
Participants Printed Text Digital Text Printed Text Digital Text
S1 40 73 60 73
S2 84 73 83 64
S3 47 60 53 60
S4 30 77 40 100
S5 41 70 46 70
S6 75 65 62 65
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Figure 2. Semantic Structure Percentages

When the students’ readings of printed and digital texts are compared in terms of semantic
structure percentages, it is seen that S1 (73%>40%), S3 (60%>47%), S4 (77%>30%) and S5
(70%>41%) performed semantic structuring at a higher level in digital text reading, while S2
(73%<84%) and S6 (65%<75%) had higher percentages in printed text reading.
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Figure 3. Grammatical Relationship Percentages

When the students’ printed and digital text readings are compared in terms of establishing a
grammatical relationship, it is seen that S4 (40%<100%), S5 (46%<70%), S1 (60%<73%), S3
(53%<60%) and S6 (62%<65%) were able to establish stronger grammatical relationships in digital
text reading, while S2 (83%>64%) established a weaker grammatical relationship in digital text
reading.

As the second sub-problem of the research, the results for the students’ readings of the printed
and digital texts were compared in terms of their dependences on the surface features of the text.
Students’ reading speed and the words, letter-sound relationship and sound similarities in their reading
miscues provide information about their dependences on the surface features of the text. Students’
dependences on the surface features of the text while reading were evaluated by examining the letter-
sound relationship and sound similarity columns for their reading miscues. When examining the
miscues made while reading the text, the fact that the miscue is syntactically and semantically
acceptable, that it provides the meaning in the sentence, or that the miscue is corrected even though the
meaning is partially changed shows that the student pays attention to the semantic structure. Therefore,
in the miscues that do not provide the meaning, but where the letter-sound relationship and sound
similarity are high, the result is that the students adhere to the surface features of the text. Table 4
shows the findings regarding the differences between the printed and digital text reading results in
terms of the students’ dependences on the surface features of the text.
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Table 4. Percentages for Dependences on the Surface Features of the Text

Dependences on Surface Features of Text

Reading Speed (sec) Letter-Sound Sound Similarity (%)
Relationship (%)
Participants ~ Printed Digital Printed Digital Printed Digital
Text Text Text Text Text Text
S1 463 440 93 100 93 100
S2 352 344 100 100 100 100
S3 556 486 100 100 100 100
S4 316 326 100 100 90 100
S5 341 363 100 100 100 100
S6 363 365 90 90 95 100
600
500
400 -
300 - m Printed Text
m Digital Text
200 -
100 -
0 -
S1 S2 S3 S4 S5 S6

Figure 4. Reading Speeds

When the students’ printed and digital text reading speeds are compared, it is seen that the
printed and digital text reading speeds of S1 (463>440), S2 (352>344), S4 (316<326), S5 (341<363)
and S6 (363<365) are in periods close to each other. S3 (556>486), on the other hand, completed the
reading of the digital text in a shorter time than that of the printed text.
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S1 S2 S3 sS4 S5 S6
Figure 5. Letter-Sound Relationships

When the results are examined in terms of the letter-sound relationship, S2, S3, S4 and S5
made letter-sound relationships with a rate of 100%, while S6 made a letter-sound relationship with a
rate of 90% in both printed and digital text readings. Unlike these students, S1(93%<100%) made
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miscues showing a higher letter-sound relationship in digital text reading compared to printed text
reading.
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Figure 6. Sound Similarity Percentages

According to the results of the sound similarity in the students’ miscues, S2, S3 and S5 made
miscues that showed 100% sound similarity in both printed and digital text readings. S1, S4 and S6
made miscues that showed 100% sound similarity in their digital text readings, while in their printed
text readings, miscues showing 93%, 90% and 95% sound similarity were made, respectively.

As the third sub-problem of the research, the printed and digital text reading results of the
students were compared in terms of the number of miscues. The findings regarding the number of
miscues in students’ reading of printed and digital texts are given in Table 5.

Table 5. Number of Miscues

Number of Miscues

Participants Printed Text Digital Text

S1 2 1

S2 2 1

S3 3 1

S4 2 1

S5 4 2

S6 4 2

4

3

2 Printed Text
= Digital Text

1 4

0 N

S1 S2 S3 S4 S5 S6

Figure 7. Number of Miscues
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When the number of miscues made by the students is examined, it is seen that all students
made fewer miscues in reading the digital text compared to the printed text. While the highest number
of miscues in printed text reading belonged to S5 and T6, the lowest number of miscues belonged to
S1, S2 and T4. In their digital text readings, S5 and S6 made the most miscues, while T1, T2, T3 and
T4 made the fewest miscues.

As the fourth sub-problem of the research, the students’ results for reading printed and digital
texts were compared in terms of retelling scores. The retelling scores obtained by the students after
reading provide information on whether or not they had understood the text they read. The fact that the
students’ mention the basic structure of the text, that they include important information in their
narration, and that their narration is sequential, unabridged and complete are the main points
considered in the evaluation. In narrative text retelling, the total percentage is calculated by scoring the
characters 40% and the events 60% (Goodman, Watson, & Burke, 2005). Data on students’ retelling
scores are given in Table 6.

Table 6. Retelling Scores

Retelling Scores

Participants Printed Text Digital Text
S1 80 85
S2 65 70
S3 85 85
S4 65 70
S5 60 65
S6 75 75
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Figure 8: Retelling Scores

According to the results for the students’ retelling scores after reading, S1 (80<85), S2
(65<70), S4 (65<70) and S5 (60<65) obtained higher scores in digital text reading, while S3 (85=85)
and S6 (75=75) obtained the same retelling scores in both printed and digital text readings.

Discussion, Conclusion and Recommendations

This study was carried out to compare the printed and digital text reading miscues of primary
school third grade students.

According to the results obtained in the study, the majority of students were able to use
linguistic cues more selectively and flexibly in their digital text reading. It would be useful to give
examples from students’ readings for a clearer understanding of the results. In his printed text reading,
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student S1 read the word ‘tutmus’ as ‘tutumus’ in the sentence ‘Neseli bir sekilde evinin yolunu
tutmug’ (He made his way home happily). It was concluded that S1 could not form the semantic
structure and establish a grammatical relationship, since the word he read was not acceptable either
syntactically or semantically and he failed to correct his miscue. It is seen that the student could not
use the linguistic cues selectively and flexibly while reading the printed text. While reading the digital
text, the same student read the sentence ‘Patronum bana hizmetlerimin karsiliginda ti¢ kurus verdi’ as
‘Patronum bana hizmetlerim karsiliginda ti¢ kurus verdi’ (My boss gave me three kurus for my
services). In this example taken from the form, it is seen that the miscue was syntactically and
semantically acceptable; the student was able to establish the grammatical relationship and semantic
structure. Therefore, it can be said that S1 used the linguistic cues more selectively and flexibly in
digital text reading than in printed text reading. In another example, it was seen that in using the
linguistic cues selectively and flexibly, S4’s reading of the printed text was more successful than her
reading of the digital text. S4 made a partially acceptable syntactic and semantic miscue by reading the
word ‘veririm’ as ‘vereyim’ in the sentence ‘Su agagtaki kusu vurursan sana iki altin veririm’ (If you
shoot the bird in that tree, |1 will give you two gold coins) in the printed text reading; she partially
established the semantic structure and albeit weakly, formed the grammatical relationship. Therefore,
it can be said that S4 used the linguistic cues selectively and flexibly. In her digital text reading, the
same student made a syntactically acceptable but semantically unacceptable miscue, as she read the
word ‘caliyor’ (playing) in the sentence ‘Koyli durmadan ¢aliyor’ (The villager is playing nonstop) as
‘calistyor’ (working). While this miscue of the student caused a loss in the semantic structure, it was
seen that she partially established the grammatical relationship, and that she obtained a high
percentage in the letter-sound relationship and sound similarity. Due to these and similar miscues that
the student made in digital text reading, it can be said that she was unable to use the linguistic cues at a
good level.

According to another result obtained in the research, students’ dependences on the surface
features of the text were examined in terms of reading speed, letter-sound relationship and sound
similarity in reading the printed and digital texts. With regard to reading speed, it was observed that
except for S3, the students’ reading speeds for printed and digital texts were close to each other. This
result is in parallel with the result of the study conducted by Diindar and Akgayir (2012). On the other
hand, S3’s digital text reading speed was higher than her printed text reading speed. Considering the
demographic information, this result can be interpreted as that S3 was more used to digital reading
because she frequently read digitally, and so she lost less time during screen flows compared to when
reading from a book. When we look at the results for the letter-sound relationship, it was seen that
except for S1, the students had close to 100% similarity in both types of reading. On the other hand,
S1 formed the letter-sound relationship at a higher rate in digital text reading than in printed text
reading. Finally, according to the sound similarity percentages in the students’ miscues, all students
made miscues in digital text reading that showed 100% sound similarity. This result reveals that in
digital reading, the students made great use of sound cues in their miscues, in other words, that they
adhered strongly to the surface features of the text. For example, S6 read the word “suclamalarini” as
“suc¢lamalart” in the sentence ‘Tiiccar su¢lamalarimi tekrarlamis’ (The merchant repeated his
accusations) in the printed text reading. Similarly, in the digital text reading, she read the word
‘amact’ (aim) as ‘ama’ (but) in the sentence ‘Amact para vermemekmis’ (His aim was not to give
money). Due to these and similar reading miscues, it can be said that S6 established a high level of
sound similarity, and thus adhered to the surface features of the text.

In the research, the number of miscues made by the students in reading printed and digital
texts was examined comparatively. According to the results, all students made fewer miscues in digital
text reading than in printed text reading. As an example of the data obtained, in both readings, S1
repeated the same punctuation miscue by reading ‘demis ciice de’ (said the dwarf also) as ‘demis. Ciice
de” (said. The dwarf also). It is seen that the student, who did not realise that he had caused a meaning
change in both of his miscues, did not focus on the meaning. Similarly, in both readings, S3 repeated
either the first word in the sentence or the first syllable of words. In addition, she mostly made miscues
in the suffixes at the end of words. For example, when reading the printed text, she read the word
‘agacta’ (in the tree) as ‘agactaki’ (the one in the tree), while in the digital text reading, she read the
word ‘bunu’ (accusative this) as ‘buna’ (toffor this). Looking at the literature, the results obtained in
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studies comparing readers’ success in printed and digital text reading are mostly in favour of printed
text (Dillon, 1992; Kurniawan & Zaphiris, 2001; Muter & Maurutto, 1991; Noyes & Garland, 2008;
Bastug & Keskin, 2013). In these studies, in general, readers’ reading speeds, correct reading levels,
and reading comprehension were compared. On the other hand, some studies reveal that reading e-
books, or in other words, digital text reading has positive effects on students’ reading. In their
research, Lopez-Escribano, Valverde-Montesino and Garcia-Ortega (2021) examined young children’s
e-book reading in comparison with their printed book reading. As a result of the research, it was seen
that reading e-books was more effective in children’s literacy. In the study conducted by Yildiz and
Keskin (2016), it was seen that adolescent students developed more positive attitudes towards digital
reading.

Finally, in the research, the students’ retelling scores, that is, their narrations of the text in their
own sentences after reading the text, were examined. According to the obtained results, students’
digital text retelling scores were higher than their printed text retelling scores. For example, while S4
scored twenty-five out of forty for the characters and forty out of sixty for the sequence of events for
retelling scoring of the narration of the printed text reading, she increased her retelling score by 5
points in the narration of the digital text reading because she fully described the cycle of events and
was able to express the main idea at the end of the text. Another participant, S5, listed the cycle of
events without specifying the characters’ personality traits in the printed text narration. In the digital
text narration, it was seen that he understood the main characters because he emphasised the good-
heartedness of the villager and the cunning of the merchant, and she obtained five points more than in
the printed text narration. The student never used the expression ‘he said’ in the dialogue passages and
acted out the events by voicing the characters. S6, on the other hand, obtained forty points out of forty
for the characters in both text-reading narrations because she was able to show that she fully
understood the character analyses, and fifty points out of sixty for the sequence of events because she
related the events partially sequentially and in full, and obtained a total of ninety points. Considering
the studies on reading comprehension in digital reading and printed text reading, it is seen that in
parallel with the results obtained in this research, there are studies in favour of digital text reading. In
the study conducted by Greenlee-Moore and Smith (1996), one group of students simultaneously read
from digital texts and the other group from printed texts. As a result of the study, it was found that in
the texts that were difficult to relate and contained a lot of information, the reading comprehension
levels of the students who read in the digital environment were higher. In another study, Ileri (2011)
examined fifth grade students’ reading comprehension levels according to text types in screen reading.
As a result of the study, it was seen that the reading comprehension levels of students who performed
screen reading in the informative text type were higher than those of the students who carried out
printed reading. Similarly, in the study conducted by Duran and Alevli (2014), the effect of screen
reading on comprehension in eighth grade students was investigated. The students read some of the
specified texts from the printed text and some of them on the digital screen. As a result of the study, it
was seen that comprehension scores were higher in the readings they made on the digital screen. This
result can be explained as the advantage provided in digital reading whereby the reader has the
freedom to adjust the font and size of the text and to edit the text content according to their personal
desires without disturbing it. In addition, the fact that the content is supported with visuals and that
computers are interesting make reading more enjoyable, which facilitates understanding and learning
(Dyson & Haselgrove, 2001; Chen, 2003; Burnett & Myers, 2006; Merchant, 2007; Carden, 2008;
Muir, Veale & Nichol, 2009; Rose, 2011). According to Matthew (1996; cited in Duran & Alevli,
2014), interacting with and reading a book on a computer screen can be motivating even for the most
reluctant of readers. On the other hand, there are also studies revealing that printed text readings are
more effective for reading comprehension than digital readings (Ben-Yehudah and Eshet-Alkalai,
2020; Delgado, Vargas, Ackerman, & Salmerdn, 2018; Kong, Seo, & Zhai, 2018; Singer & Alexander,
2017). This can be explained by the fact that the information received piecemeal in digital reading
reduces the level of comprehension and prevents the reader from progressing (Giines, 2010).

Considering the results obtained in the research, recommendations for further studies on
reading miscues are as follows:
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1. In this study, the readings of printed and digital texts were discussed within the scope of the
‘Miscue Analysis Inventory’ developed by Goodman et al. (2005). Future studies conducted on digital
text reading with different reading miscue analysis inventories will contribute to the literature in terms
of findings.

2. Digital text reading is used effectively at all levels of education. Therefore, it is
recommended that digital text and printed text readings are also examined comparatively for other age
groups.

3. In this research, printed and digital reading miscues were studied comparatively using a
narrative text. When the literature is examined, it is seen that in terms of data in digital and printed text
reading studies, there are differences according to the text type. Therefore, the comparison of digital
and printed text reading miscues can also be investigated within the context of informative text.
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Karsilastirnlmasi
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Oz

Anahtar Kelimeler

Bu aragtirmada ilkokul ti¢iincii simif dgrencilerinin basili ve dijital metin okuma
siireci karsilagtirmali olarak incelenmistir. Arastirmada, ilkokul ti¢lincii siif
ogrencilerinin basili ve dijital metin okuma hatalarinin karsilastirilmasi amaciyla
betimsel tarama modeli kullanilmigtir. Arastirmanin ¢aligma grubunu Konya ili
merkez ilkokullarinda ii¢iincii sinifta 6grenim goren alt1 6grenci olusturmaktadir.
Veri toplama araci olarak gegerlik ve giivenirlik ¢alismalarmin yapilmasinin
ardindan karar verilen Oykiileyici okuma metni kullamilmustir. Verilerin
analizinde Goodman, Watson ve Burke (2005) tarafindan gelistirilen ‘Okuma
Hata Envanteri’ kullanilmistir. Arastirma sonucunda elde edilen verilere gore
ogrenciler genelde dijital metin okumalarinda dilin ipuglarin1 daha segici ve
esnek kullanabilmektedirler. Okuma hiz1 ve harf-ses iliskisi benzerlik noktasinda
her iki metin tiiriinde de benzer sonuglar elde edilirken 6grencilerin dijital metin
okumasinda yaptiklar1 ses benzerligi basili metine gore daha yiiksek ¢ikmustir.
Aragtirmada elde edilen bir diger sonuca gore Ogrenciler dijital metin
okumalarinda basili metin okumalarina goére daha az okuma hatasi yapmuistir.
Yeniden anlatim puanlarina bakildiginda ise dijital metin okuma puanlar1 basili
metine gore daha yiiksektir.
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Giris
Tiirkge 6gretim programi okuma, yazma, dinleme ve konusma olmak iizere dort 6grenme alani
etrafinda sekillenmektedir. Bu 6grenme alanlarindan okuma; hem ilk kademeden itibaren akademik
olarak hem de sosyal ve kiiltiirel alanda oldukca 6nemli bir yere sahiptir. Genel anlamda bakildiginda
okuma; sesleri tanima ile baslayan kelime ve ciimlelerin anlamlarinin farkina varilarak analiz, sentez,
degerlendirme, elestirme, yorum yapabilme gibi pek c¢ok zihinsel siireci kapsayan genis bir 6grenme
alamdr.

Kisinin kelime hazinesini gelistirerek hayal giiciinii zenginlestiren, yaraticiligini besleyen ve
ufkunu genisleten bir beceri olan okuma (Akyol, 2021) sadece harflerin ¢oziimlenmesinden ibaret
olmayan zorlu bir siiregtir (Topuzkanamis ve Maltepe, 2010). Daha ag¢ik sekliyle okuma; yazar ve
okuyucu arasinda aktif ve etkili iletisimi gerekli kilan, dinamik bir anlam kurma siirecidir (Akyol,
2021). Anlam kurma siirecinde okuyucu 6rnekleme, tahmin etme ve onaylama olmak tizere ii¢ tiir bilgi
sistemini kullanmaktadir. Bu {i¢ bilgi sistemi; harf-ses iligkisi, s6zdizimsel ve semantik ipuglaridir.
Harf-ses iliskisi; imla kurallari, noktalama isaretleri vb. ile s6zIii dilin sesleri arasindaki karmasgik iliski
ve baglantiy1 ifade ederken, sozdizimsel ipuglari; bir metindeki sézciiklerin ve ciimlelerin birbiriyle
olan iligkisini gostermektedir. Semantik ipuglari ise metinleri okuyucularin nasil anlamlandirdiklarini
aciklamaktadir (Goodman, 1996; Goodman, Watson ve Burke, 2005). Benzer sekilde Moore ve
Brantingham (2003) da okuyucularin; metni anlamlandirmak i¢in semantik, sdzdizimsel ve harf-ses
iliskisi bilgi sistemlerinin bir birlesimini kullandiklarin1 belirtmektedirler. Bu 6geleri 6grencilerin nasil
kullandigini belirlemenin en etkili yolu ise okuma esnasinda yapilan okuma hatalarinin incelenmesidir
(Girgin, 2006; Goodman, 1995; Gunning, 2003).

Okuma hatalar1, okuyucu tarafindan okuma sirasinda metindeki kelimenin yerine baska bir
kelime getirme, metinde gegen bir kelimeyi okumama veya metinde olmayan bir kelimeyi ekleme gibi
pek cok tiirde yapilan hatalardir (Davenport, 2002). Baslica okuma hatalar1 olarak ekleme, atlama,
tekrar etme, kelimelerin ya da harflerin yerini degistirme soylenebilir (Goodman, 1995; Leslie ve
Caldwell, 2006; McKenna ve Stahl, 2003; Temple, Crawford, ve Gillet, 2009; Woods ve Moe, 1989;
2007). Okuma hatalarimin tespit edilmesi ve diizeltilmesi ilkokul diizeyinde 6nem arz etmektedir.
Ciinkii okuma hatalar1 diizeltilmediginde 6grenciler akademik olarak basari saglayamamaktadirlar
(Bilge ve Sagir, 2017). Yapilan okuma hatalarinin belirlenmesinde ise hatalarin kaydedilip daha sonra
hata analizi yoluna gidilmektedir.

Hata analizi ile okuyucuyu tanimlamak, agiklamak ve degerlendirmek miimkiindiir. Bagka bir
ifadeyle hata analizi yoluyla, okuyucunun gii¢lii yanlari ve okudugunu anlamak i¢in kullandigi
stratejiler tanimlanabilir (Davenport, 2002). Bir degerlendirme araci olarak hata analizi; okumada nitel
ve nicel veriler saglamaktadir. Hata analizinde elde edilen nitel veriler okuyucunun okuma sirasinda
ne yaptigini agiklamayi; nicel veriler ise hatalarin sikligini veya sayisini igermektedir (Goodman ve
digerleri, 2005). Hata analizinin bir diger amaci okuyucunun okuma yetenegi, dil bilgisi ve strateji
kullanimu ile ilgili belirli bilgiler igermesidir (Davenport, 2002; Goodman ve digerleri, 2005).

Hata analizi ilk olarak Kenneth Goodman tarafindan gelistirilmistir (Moore ve Gilles, 2005)
ve ‘Okuma Hata Analizi’, Ulusal Okuma Paneli Raporu (2000) tarafindan gegerli bir aragtirma ve
degerlendirme araci olarak kabul edilmistir (Theurer 2002). Okuma hata analizinde amag; 6grencilerin
okuma esnasinda yaptiklar1 hatalarin tesadiifi mi yoksa metni anlamada kullandiklar1 bilingli bir
hareket mi oldugunu belirlemektir. BoOylece hata analizi ile Ogretmenler; Ogrencilerin anlam,
sozdizimi, ve gorsel hatalar1 hakkinda bilgi edinmektedirler. Nitekim Goodman ve Burke (1972);
okuma siirecinde yapilan hatalarin rastgele hatalar olmadigina; daha ¢ok yazili materyal islenirken
okuyucuda diisiince ve dil arasindaki etkilesim hakkinda ipucu verdigine inanmaktadir (Wixson,
1979).

Goodman’a gore kaydedilmemis ve kaydedilmis islemler olmak iizere iki ana tip hata analizi
vardir. Kaydedilen okuma hata analizi islemi; aragtirmaci veya dgretmen i¢in uygun olan resmi bir
degerlendirme olup okuyucunun veya Ogrencinin okumasi hakkinda ayrmtili bilgi saglarken
kaydedilmemis hata analiz islemi; 6grencinin okuma esnasindaki basarisini uygun olan bi¢imlendirici
bir degerlendirme saglamaktadir (Janan, 2011). Kaydedilen okuma hata analizi islemi kapsaminda
okuma materyalleri aragtirmact ya da Ogretmen tarafindan segilirken; kaydedilmemis hata analizi
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islemindeki materyallerini 6grenci kendisi segmektedir. Her iki hata analiz isleminde de hata analizine
yardime1 olacak bir kodlama formu kullanilmaktadir ve okuma esnasinda 6grenci tarafindan yapilan
okuma hatalar1 bu forma isaretlenerek grencinin okumasi degerlendirilmektedir.

Ote yandan dijital teknolojide yasanan gelismeler yasamin her alaninda oldugu gibi okuma
iizerinde de etkisini gostermis; ekran okuma, dijital okuma, bilgisayardan okuma veya tasinabilir yani
mobil cihazdan okuma gibi yeni terimler ifade edilmeye baglanmistir (Giines, 2009). Terimsel olarak
cesitlilik goriilse de genel ifadeyle dijital okumay1, ekrandaki uyaranlara dayanarak, temel teknoloji
kullanim bilgileri yardimiyla isletilen dinamik bir anlam kurma siireci olarak tanimlamak miimkiindiir
(Keskin, Bastug ve Atmaca, 2016). Dijital metin ile basili metin bi¢im olarak karsilastirildiginda
okuma siiresi, Metni okuma yontemi, metne kars1 duyarlilik, okunanlari/okunacaklar1 tarama-bulma
metodu, yonlendirme, icerik cesitliligi ve seciciligi gibi pek c¢ok husus, dijital ve geleneksel okuma
eylemleri arasinda ortaya ¢ikan farkliliklar olarak dikkat ¢ekmektedir (Liu, 2005; akt. Odabas, 2017).
Dijital okumada sayfalar dikey yonde; basili olan geleneksel okuma da ise yatay olarak yer almaktadir.
Dijital ve basili metin; okuma siirecine bagl olarak karsilastirildiginda ise goziin takip ettigi bu iki zit
hareket sebebiyle bazi farkliliklar ve zorluklar yasanabilmektedir (Giines, 2009). Konuya iliskin
yapilan arastirmalar okuyucularin basili ve dijital metin okumaya uyumlar1 hakkinda fikir vermektedir.
Weisberg (2011) tarafindan geleneksel okuma ile dijital okumanin karsilastirildigi bir caligmada
katilimcilarin dijital okumaya kars1 daha istekli olduklar1 sonucuna ulasilmstir. Ote yandan Hamer ve
McGrath (2010) yapmis olduklar1 arastirmada 6grencilerin dijital ortamda okuduklari metne daha
kolay odaklanabildikleri ama yazili metinle ilgili hatirlama oranlarinin daha yiiksek oldugu sonucuna
ulagmuglardir. Ayrica 6grencilerin bilyiik bir ¢ogunlugunun dijital metne gore basili metni tercih
ettikleri goriilmiistiir. Dolayisiyla pek ¢ok alt nedene bagli olarak okuyucularin dijital veya basil
metin tercihleri degiskenlik gosterdigini séylemek miimkiindiir.

Okumada dijital donemin etkisi okullarda da etkisini gostermis; akilli tahta kullaniminin
yayginlagmasi, iilke genelinde her Ogrenciye tablet dagitimi uygulamasi gibi atilimlarla basil
kitaplarin yerini dijital ortamda hazirlanmis kitaplar almaya baslamistir (eokul-meb.com, 2013). Bu
kitaplar; Milli Egitim Bakanlig1 Talim ve Terbiye Kurulu tarafindan onaylanan ders kitaplarinin igerigi
korunarak dijital ortama aktarilmasi ile olusturulmakta ve okullarda kullanilmaktadir (Tiryaki ve
Karakus, 2019). Hayatimizin her alaninda etkin bir sekilde kullandigimiz teknolojinin bir sonucu
olarak dijital okuma hem &6grenciler i¢in hem de okuyucular igin kagmilmaz bir gercek olmustur.
Ancak yapilan pek ¢ok aragtirmaya gore dijital okuma daha zordur ve okuyucular dijital okumada
yeterli bagar1 gosterememektedir (Giines, 2010; Kerr, 2002; Kurniawan ve Zaphiris, 2001; O’Hara ve
Sellen, 1997). Bu durum dijital okumanin yeniden sorgulanmasini gerektirmektedir.

Literatiirde dijital ve basili metin okumanin karsilastirilmali incelendigi calismalara
bakildiginda; konunun okuma becerileri (Bastug ve Keskin, 2013; Kuru, Kaskaya ve Calp, 2017;
Kuru, 2018), 6grenci tutumlar1 (Basaran, 2014) ve okudugunu anlama (Ercan ve Ates, 2015) basliklari
etrafinda sekillendigi goriilmektedir. Dolayisiyla alan yazinda daha once calisilmamig olmasi
sebebiyle bu arastirmada; basili ve dijital metin okumalari Goodman hata analizi envanterine gore
karsilagtirilmali olarak incelenmistir. Goodman hata analiz envanterinde hatalar analiz edilirken
sOzdizimsel kabul edilebilirlik, semantik kabul edilebilirlik, anlam degisikligi, diizeltme, harf-ses
iligkisi ve ses benzerligine odaklanilmaktadir. Formda, yapilan hatalarin kabul edilebilirligi, metindeki
ifadeye harf ve ses bakimindan ne kadar benzedigi, anlam degisikligine yol agip agmadigi, diizeltme
yapilip yapilmadigi sorular cevaplandirilarak okuma degerlendirilmesi yapilmaktadir. Envanterde yer
alan bu kriterlerin degerlendirildigi sorular, tiim dil ipucu sistemlerinin ve okuma stratejilerinin
etkilesimi dikkate alinacak sekilde cergcevelenmektedir. Bu anlamda bu aragtirma; ilgili konu alanina
katki yapmas1 acisindan 6nemlidir.

Bu dogrultuda arastirmanin amact, ilkokul t¢iincti sinif 6grencilerinin basili ve dijital metin
okuma siireglerinin karsilastirmali incelenmesidir. Arastirmanin amacina yonelik alt problemler su
sekilde tasarlanmistir;

Aragtirmanin ¢alisma grubunda yer alan her bir 6grencinin basili ve dijital metin okuma
sonuglart;

1. Dilin ipuglarini esnek ve se¢ici kullanmalari bakimindan;
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2. Metin yiizeyseline bagliliklar1 bakimindan;
3. Hata sayilar1 bakimindan;
4. Yeniden anlatim puanlar1 bakimindan

farklilik gostermekte midir?
Yontem

Bu arastirma, tarama modeline dayali betimsel bir ¢alismadir. Tarama modeli, gegmiste ve
halen var olan durumu, olaylari, gruplari, objeyi ve 6zellikleri kendi dogal hali i¢inde betimlemeyi ve
aciklamayi amaglayan bir arastirma yaklagimidir (Ekiz, 2003; Karasar, 2006). Dolayisiyla ilkokul
ticlincli simf dgrencilerinin basili ve dijital metin okuma hatalarinin karsilastirmali incelenmesinin
amaclandigi bu arastirmada tarama modeli kullanilmigtir. Betimsel tarama ile grup {izerinde yiiriitiilen
arastirmayla, gruptaki bireylerin okuma araclari ile okuma durumlar1 incelenerek betimlenmeye
caligilmistir.

Calisma Grubu

Aragtirmada calisma grubu belirlenirken yakinlik ve erisim kolaylig1 saglamasi bakimindan
amacli ornekleme yontemlerinden kolay ulasilabilir 6rnekleme yontemi (Yildinm & Simsek, 2016)
benimsenmistir. Bu baglamda Konya ili Selcuklu Ilgesi’ne bagli resmi bir ilkokulda 2020-2021 egitim
ogretim yili iginde {iglinci smifa devam eden altt Ogrenci arastirmanin ¢alisma grubunu
olusturmaktadir. Ogrencilerin se¢iminde kullanilan &lgiit; simf dgretmenlerinden alinan goriisler,
ornek metin okuma gozlemleri ve degerlendirme sonuglart dogrultusunda “okuma problemi
yasamayan Ogrenciler (6gretim diizeyi)” olarak belirlenmistir. Okuma aracina bagli olarak 6grencilerin
kullandiklar1 dil ipucu sistemleri ve okuma stratejileri karsilagtirilmak amaglandigr icin endise diizeyi
ve serbest diizeyler elenerek 6gretim diizeyindeki ogrenciler calisma grubu olarak belirlenmistir.
Katilimcilarin secimindeki temel kriter, “Yanlis Analizi Envanteri”ne gore Ogretim Diizeyi’'nde yer
almasidir. Bu Olgiitiin  belirlenmesi sirasinda {iglincli siniflarda egitim vermekte olan smif
Ogretmenlerinden ve alan uzmani olarak bir 6gretim lyesinden goriis alinmistir. Caligma grubu
belirlenirken okutulacak metnin simif diizeyine uygun kelime sayisinda ve tiiriinde olmasina dikkat
edilmistir.

Elde edilen veriler neticesinde ¢alisma grubu belirlenmistir. Calisma grubunu olusturan
ogrenciler O1, O2, O3, 04, O5 ve O6 seklinde kodlanmistir. Calima grubuna ait betimsel istatistikler
Tablo 1’de verilmistir.

Tablo 1.Calisma Grubuna Ait Betimsel Istatistikler

Cinsiyet f % Ogrenci Kodlari
Kiz 4 66,6 02,03,04,06
Erkek 2 33,3 01,05

Yas

8 2 33,3 02,05

9 4 66,6 01,03,04,06
Ginluk Okunan Kitap Sayfa Sayisi

0-20 sayfa 1 16,6 04
21-40 sayfa 2 33,3 03,02
41-100 sayfa 3 50,0 01,06,05
Dijital Metin Okuma Sikligi

Hic 1 16,6 05
Arada 4 66,6 01,02,04,06
Sik sik 1 16,6 03
Toplam 6 100 01,02,03,04,05,06
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Veri Toplama Aract

Bu arastirmada veri toplama araci olarak Milli Egitim Bakanligi Talim ve Terbiye Kurulu
Bagkanligi’nin karariyla tavsiye eser olarak yer alan Goniil Yaymeilik ‘Egitici Masallar’ serisinden
“Tliccarin Sonu” isimli okuma metni kullanilmigtir. Basili ve dijital okumada ayni metnin
okutulmasinin sebebi; 6grencinin okuma performansini etkileyen okunabilirlik, motivasyon, metne
kargi tutum gibi etkenleri kontrol altina alabilmek ve aragtirma siireci iginde metinde kurulmasi
beklenen harf-ses iliskisi, sozdizimsel ve semantik iliskinin tekrar degerlendirilmesini
saglayabilmektir. Metin segilirken oncelikle 6grencilerin daha 6nce okumadiklari metin olmasina
dikkat edilmis, uygunlugunu kontrol etmek i¢in de metnin okunabilirlik diizeyi 6l¢iilmiistiir. Bu amag
dogrultusunda okunabilirlik diizeyi belirlemek icin gelistirilmis olan Atesman formiilii kullanilmistir.
(Sekil 1).

Toplam Hece ) ( Toplam K elime)

At indeksi = 198,25 - (40,175x
EURELAMERL Toplam Kelime

Toplam Ciimle

Hece bazli ortalama kelime uzunlugu ~ Kelime bazli ortalama ciimle uzunlugu

Sekil 1. Atesman Formiilii (Atesman, 1997)

Elde edilen wverilerin degerlendirilmesinde ise yine Atesman tarafindan sunulan
derecelendirme esas alinmigtir (Tablo 2).

Tablo 2. Okunabilirlik Derecelendirmesi

Seviye Okunabilirlik Sayist
Cok kolay 90-100
Kolay 70-89
Orta giicliikte 50-69
Zor 30-49
Cok zor 1-29

Bu formiil ve degerlendirme kriterlerine gore aragtirmada kullanilan metnin okunabilirlik
diizeyi su sekildedir:

Tiiccarin sonu = 622 kelime - 1536 hece - 116 ciimle
Kelime uzunlugu = Hece Sayis1/Kelime Sayisi

Ciimle uzunlugu = Kelime Sayis1 /Cilimle Sayisi

Kelime Uzunlugu = 1536/ 622= 2,46945

Ciimle Uzunlugu = 622/116 = 5,36207

Atesman formiilii = 198,825 — 40,175 xA — 2,610 XB
=198,825-(40,175%2,46945)-(2,610x5,36207)
=198,825-99,21015-13,995
=85,61985 = Kolay Seviye
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Zorbaz (2007)’1n bir metnin segiminde, okunabilirlik 6l¢timlerinin yaninda nitel 6zelliklerinin
de ele alinmasi gerektigi diistincesi bu ¢alismada goz oniinde bulundurularak, okutulacak metnin 6ykii
boliimlerinin tamligina, ilgi ¢ekici ve kaliteli bir basima sahip olmasina dikkat edilmistir.

Durukan (2014)’ a gore; Ogrencilerin okuma hizlart ve okudugunu anlama basarilari;
okunabilirlik diizeyi yiiksek olan metinlerde dogal olarak daha yiiksektir. Baska bir deyisle metnin
okunabilirlik diizeyinin 6grencilerin simif diizeyine uygun olup olmamasi &grencilerin okuma
basarisin1 etkiledigi i¢in okunabilirlik diizeyi kolay seviyede olan bir metnin se¢ilmesine karar
verilmistir.

Uygulamanin ilk agamasinda dogrudan basili kitap iizerinden, ikinci asamasinda ise ayni metin
15.6 inch yatay ekranli diziistii bilgisayar ekrani {izerinden arastirmacinin esliginde okutulmustur.
Dijital okutulan metin, kitabin birebir basimina uygun sayfa gorintisinde ve ayni punto
biiytikliiglinde hazirlanmistir.  Basili ve dijital metin okuma zaman dilimleri metnin 6grenciler
tarafindan ortalama unutulma siiresi dikkate alinarak ii¢ ay araliklt olacak sekilde belirlenmistir.
Nitekim Garvin (1991; akt. Alford ve Brock, 2012)’in bahsettigi ve Edgar Dale (1969) nin Ogrenme
Konisi’nde gorsellestirdigi gibi yaklasik iki haftalik bir siire¢ sonunda insan beyni okuduklarinin
%10’ununu hatirlayabilmektedir (Hartog, Mulder ve Hoetjes, 2014). Dolayisiyla iki okuma arasi
verilen ti¢ aylik siire bu arastirma igin yeterli gorilmiistiir.

Aragtirmanin uygulanmasindan 6nce Konya il Milli Egitim Miidiirliigii tarafindan gerekli
izinler alinmis ve her 6grenci i¢in Veli Onam Formlar1 imzalatilmistir (Dosya No: E-83688308-
605.99-22065258). Uygulama siirecinde ise yine katilimcilarin izni dogrultusunda her iki okumada da
ses kaydi alinmistir. Daha sonra kayitlar dinlenerek 6grencilerin okuma siireleri not alinmis, sesli
okuma hatalari her bir Ogrenci i¢in Once basili materyale isaretlenmis, ardindan ‘Hata Analizi
Envanteri’ne gecirilerek diizenlenmistir. Veri toplama siirecinde takip edilen adimlar her bir 6grenci
icin bireysel olarak gerceklestirilmistir.

Arastirmada gecerlik ve giivenirlik calismalart siirecinde; a) metnin okunabilirlik diizeyine,
b)uygulamanin planlandig1 sekilde yapilip yapilmadigina, ¢) okuma puanlarini degerlendirmeye ve
d)okuma hatalarinin gézlenmesine yonelik dort boliim igin arastirmacilar arasi giivenirlik yapilmustir.
Her iki arastirmacinin isaretledigi okuyucu hatalar1 degerlendirilirken basit ylizdelikler kullanilmistir.
Arastirmada fikir birligi yiizdesi, her iki arastirmaci tarafindan ayni sekilde isaretlenen hata sayisinin
toplanmasi ve bu sayinin iki aragtirmaci tarafindan isaretlenen toplam hata sayisina boliinmesiyle
hesaplanmigtir. Her iki arastirmacinin isaretledigi hatalar arasi uyum %88 diizeyinde olup; olusan
goriis ayriliklarinda bir araya gelerek uzlagma yoluna gidilmistir.

Verilerin Analizi

Aragtirmada betimsel analiz teknigi ile veriler Goodman Hata Analizi Envanteri araciligiyla
analiz edilmistir. Hata analiz envanteri; O&grencilerin okurken kullandiklar stratejileri, &grenci
tarafindan yapilan yanliglar1 hata kayit formlarinda kaydedildigi sekilde analiz ederek ortaya
koymaktadir (Vaccaro, 2012).

Goodman Hata Analizi Envanteri: Hata analizine yonelik diger envanterlere benzer sozlii
okuma yanlislarin1 kaydetmeye ve siniflandirmaya yonelik bir puanlama formu olarak Goodman ve
digerleri (1987, 2005) tarafindan gelistirilmis ve kullanilmistir. Bu formda metinde yazilandan farkli
olan tiim okumalar hata sayilirken; telaffuzdaki sive farkliliklart hata sayilmamaktadir. Bununla
birlikte ayni kelimenin tekrarlanan yanlig kullanimi, kelimenin islevi ayni kaldigi siirece bir hata
olarak kabul edilmemektedir (Warde, 2005).

Hata analiz puanlama formu 8 siitundan olusmaktadir. Bunlar;

Sozdizimsel kabul edilebilirlik
Anlamsal kabul edilebilirlik
Anlam degisikligi

Diizeltme

Anlamsal yap1

Gramer iligkisi

Harf-ses iliskisi

Nogk~wbdpE
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8. Ses benzerligi

Hata analiz puanlama formunda okuyucu puanlamasi yapilirken; ilk dort siitun; ‘evet’,
‘kismen’ ve ‘hayir’ olarak isaretlenmektedir. Anlamsal yapi; anlamsal kabul edilebilirlik, anlam
degisikligi ve diizeltme siitunlarindaki isaretlemelere gore degerlendirilmektedir. Gramer iliskisi;
sozdizimsel kabul edilebilirlik, anlamsal kabul edilebilirlik ve diizeltme siitunlarindaki isarctlemelere
gore degerlendirilmektedir. Harf-ses iliskisi ve ses benzerligi stitunlari ise ‘yiiksek’ (metindeki yanlis
okunan ve dogru olan kelime arasinda yiiksek derecede benzerlik olmast), ‘kismen’ (metindeki yanlig
okunan ve dogru olan kelime arasinda kismen derecede benzerlik olmasi) ve ‘hi¢’ (metindeki yanlis
okunan ve dogru olan kelime arasinda hi¢ benzerlik olmamasi) seklinde isaretlenmektedir.

Okuma ses kaydi alinmasi sirasinda 6grenci ortama bireysel katilmis; arastirmaci ve 6grenci
yan yana olacak sekilde oturmustur. Arastirmaci; dgrencilere okuma siireci ile ilgili genel bir bilgi
vermis, onlardan ne beklendigini calismanin basinda acikca ifade etmistir. Okuma Oncesinde
aragtirmaci tarafindan 6grencilere okuduklarini anlatacaklar1 ve sorulara cevap vermeleri gerektigi
(... cigim, okudugun icin tesekkiirler. Tiim metni bitirdin. Simdi kitabi kapatip bana metinle ilgili ne
hatwrladigint anlatir misin?’ Aklinda ne kaldiysa kendi ciimlelerinle anlatmani istiyorum’ ¢ibi)
hatirlatilmistir. S6zIi okuma oturumlart sirasinda katilimeilara higbir sekilde miidahale edilmemistir.
Aragtirmact kendisinde bir kopyasi bulunan basili metin tizerinde okuma hatalarini not almustr.

Arastirmacida bulunan basili metin; orijinal metindeki yazi tipinde hazirlanmis, agik bicimde
hatalar1 not edebilmek i¢in paragraf aralar ¢ift aralik biciminde ayarlanmistir. Ardindan her bir hata;
hata analizi kodlama formuna isaretlenmis, kaydedilen s6zlii okumalar1 dogrulamak, gbzden gecirmek
ve fikir birligi saglamak igin kayitlar birka¢ kez uzman bir aragtirmaci tarafindan da ayrica
dinlenmistir. Yeniden anlatim degerlendirilirken, karakterlerin 6nem durumlarina gore siralanmasi goz
onlinde bulundurularak yiiz puan iizerinden kirk puan, yine énem durumuna goére puanlanan ana
olaylar ve ana olaylar1 destekleyen detaylara toplamda altmis puan verilmistir.

Bulgular

Aragtirmanin birinci alt problemi olarak dgrencilerin basili ve dijital metin okuma sonuglari
dilin ipuglarini esnek ve segici kullanmalar1 bakimindan karsilagtirtlmistir. Okuma hatalarindaki anlam
yapilandirma ve dil bilgisi iliskisi kurabilme yiizdeleri; dili esnek ve secici kullanmalar1 hakkinda bilgi
vermektedir. Hata analiz puanlama formunda anlam yapilandirma siitunundaki anlamsal kabul
edilirligi ‘evet’ ya da ‘kismen’ olan ve &grencinin diizeltme yaptigi hatalar ile dil bilgisel iliskiler
siitunundaki sozdizimsel kabul edilirligi ‘evet’ ya da ‘kismen’ olan hatalar; 6grencinin dilin ipuglarini
esnek ve segici kullanmasini belirler. Ogrencilerin yaptiklar: bu hatalarin kayipsiz ya da kismen kayip
olmasi ile anlam yapilandirma yiizdesinin giiglii, kismen giiglii ya da diizeltmesinin gerekmesi; dilip
ipuglarini esnek ve secici kullanabilme yiizdeleridir. Bu noktadan hareketle ilkokul ti¢lincti siif
ogrencilerinin basili ve dijital metin okuma sonuglarinin; dilin ipuglarini esnek ve segici kullanmalari
bakimindan farklilik géstermesine iliskin bulgular Tablo 3’te verilmistir.

Tablo 3. Dilin ipuglarim Segici Ve Esnek Kullanma Yiizdeleri

Dilin Ipuglarim Segici ve Esnek Kullanma

Anlam Yapilandirma (%) Dil Bilgisi Iliskisi (%)
Katilimeilar Basili Metin Dijital Metin Basilt Metin Dijital Metin

01 40 73 60 73
02 84 73 83 64
03 47 60 53 60
04 30 77 40 100
05 41 70 46 70
06 75 65 62 65
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90
80

60 -
50 -
40 -
30 -
20 -
10 -

® Basili Metin

m Dijital Metin

0r 062 03 04 05 06

Sekil 2. Anlam Yapilandirma Yiizdeleri

Ogrencilerin basili ve dijital metin okumalar1 anlam yapilandirma yiizdeleri bakimindan
karsilastirildiginda O1 (%73>%40), 03 (%60>%47), 04 (%77>%30) ve O5 (%70>%41)’ in dijital
okumada daha vyiiksek anlam yapilandirmayr gergeklestirdikleri; 02 (%73<%84) ve 06
(%65<%75) n1n ise basili metin okumalarinda daha ytiksek yiizdeye sahip oldugu goriilmektedir.

120

100

80

60 - ® Basili Metin
m Dijital Metin
40 -

20 -

o0r 02 03 04 05 06

Sekil 3. Dil Bilgisi Iliskisi Yiizdeleri

Ogrencilerin basili ve dijital metin okumalar1 dil bilgisi iliskisi kurabilme bakimindan
karsilastirildiginda ise; 04 (%40<%100), O5 (%46<%70), O1 (%60<%73), O3 (%53<%60) ve 06
(%62<%65) dijital metin okumalarinda daha yiiksek dil bilgisi iliskisi kurabilmektedir.
02(%83>%64) nin ise dijital metin okumada daha diisiik dil bilgisi iliski kurdugu gériilmektedir.

Aragtirmanin ikinci alt problemi olarak ogrencilerin basili ve dijital metin okuma sonuglari
metin yiizeyseline baglhliklar1 bakimindan karsilastirilmistir. Ogrencilerin okuma hizlar1 ve okuma
hatalarindaki kelime, harf-ses iligkisi ve ses benzerlikleri metin yiizeyseline bagliliklart hakkinda bilgi
vermektedir. Ogrencilerin okumada metin yiizeyseline baglhliklari; okuma hatalarindaki harf-ses
iligkisi ve ses benzerlik silitununa bakilarak degerlendirilmistir. Metni okurken yapilan hatalar
incelenirken; hatanin s6zdizimsel ve anlamsal kabul edilebilir olmasi, climledeki anlami saglamasi ya
da kismen degistirildigi halde hatay1 diizeltmeye gidilmis olmasi 6grencinin anlamsal yapilandirmaya
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dikkat ettigini gostermektedir. Dolayisiyla anlami saglamayan fakat harf-ses iliskisi ve ses benzerligi
yiiksek ¢ikan hatalarda 6grencilerin metin yiizeyseline bagli kaldigi sonucu ortaya ¢ikmaktadir. Basili
ve dijital metin okuma sonuglarinin metin ylizeyselliklerine bagliliklar1 bakimindan farklilik

gostermesine iligkin bulgular Tablo 4’te verilmistir.

Tablo 4. Metin Yiizeyseline Baglilik Yiizdeleri

Metin Yiizeyseline Baglilik

Okuma Hiz1 (sn) Harf-Ses liskisi (%) Ses Benzerlik (%)
Katilimetlar Basili Dijital Basili Dijital Basili Dijital
Metin Metin Metin Metin Metin Metin
01 463 440 93 100 93 100
02 352 344 100 100 100 100
03 556 486 100 100 100 100
04 316 326 100 100 90 100
05 341 363 100 100 100 100
06 363 365 90 90 95 100
600
500
400
300 m Basili Metin
= Dijital Metin
200
100
0
01 02 03 04 05 06
Sekil 4.0kuma Hizlar1

) Ogrencilerin basili ve dijital metin okuma hizlan kargilagtinldiginda 01(463>440),
02(352>344), 04 (316<326), O5 (341<363) ve O6 (363<365)’'nn basili ve dijital metin okuma
hizlarimin birbirine yakin siirelerde oldugu goriilmektedir. O3 (556>486) ise dijital metin okumasini

basili metne gore daha kisa siirede tamamlamuistir.
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102
100
98
96
94
92
90
88
86
84

® Basili Metin
m Dijital Metin

01 02 03 04 05 06

Sekil 5.Harf-Ses iliskisi Yiizdeleri

Harf-ses iliskisi yoniinden sonuglar incelendiginde; hem basili hem de dijital metin
okumalarinda 02, 03, 04 ve O5 %100; O6 ise %90 oranla harf-ses iligkisi yapmistir. Bu
ogrencilerden farkl olarak O1(%93<%100) basili metin okumasina gére dijital metin okumasinda
daha yiiksek harf-ses iligkisini gosteren hata yapmistir.

102
100 -
98 -
96 -
94
92 -
90 -
88 -
86 -
84 -

H Basili Metin

m Dijital Metin

01 02 03 04 05 06

Sekil 6.Ses Benzerlik Yiizdeleri

Ogrencilerin hatalarindaki ses benzerlik sonuglara gore; 02, O3 ve O5 hem basili hem de
dijital metin okumalarinda %100 ses benzerligi gdsteren hata yapmistir. O1, O4 ve 06 dijital metin
okumalarinda %100; basili metin okumalarinda ise sirastyla %93, %90 ve %95 ses benzerligi gosteren
hata yapmustir.

Aragtirmanin tigtinci alt problemi olarak 6grencilerin basili ve dijital metin okuma sonuglari
hata sayilar1 bakimindan karsilastirilmistir. Ogrencilerin basili ve dijital metin okumalarinda hata
sayilarina iligkin bulgular Tablo 5’te verilmistir.
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Tablo 5. Hata Sayilart

Hata Sayilar
Katilimeilar Basili Metin Dijital Metin
01 2 1
02 2 1
03 3 1
04 2 1
05 4 2
06 4 2
4
3
2 Basili Metin
= Dijital Metin
1 4
0 4
01 02 03 04 05 06

Sekil 7. Hata Sayilar

Ogrencilerin yaptiklar1 hata sayilar1 incelendiginde; tiim dgrenciler dijital metin okumalarinda
basili metine kiyasla daha az hata yapmustir. Basili metin okumasinda en yiiksek hata sayis1 O5 ve
O6°ya aitken, en diisiik hata sayis1 01,02 ve O4’e aittir. Dijital metin okumalarinda ise en gok hatay1
05 ve 06; en az hatayr ise 01,02,03 ve O4 yapmustr.

Arastirmanin dordiincii alt problemi olarak dgrencilerin basili ve dijital metin okuma sonuglari
yeniden anlatim puanlart bakimindan karsilastirilmistir. Okuma sonrasi 6grencilerin aldiklar1 yeniden
anlatim puanlari okuduklar1 metni anlayip anlamadiklari hakkinda bilgi vermektedir. Ogrencinin
metnin temel yapisindan bahsetmesi, anlatiminda onemli bilgilere yer vermesi, anlattiminin sirali,
eksiksiz ve tam olmasi degerlendirmede ilk dikkat edilen noktalardir. Oykiileyici metin anlatimlarinda
karakterlere %40 ve olaylara %60 iizerinden puanlama yapilarak toplam yilizde degerlendirmesi
yapilmaktadir (Goodman, Watson ve Burke, 2005). Ogrencilerin yeniden anlatim puanlaria iliskin
veriler Tablo 6’da verilmistir.

Tablo 6.Yeniden Anlatim ve Biitiinciil Skorlar

Yeniden Anlatim Puanlar:

Katilimcilar Basili Metin Dijital Metin
01 80 85
02 65 70
03 85 85
04 65 70
05 60 65
06 75 75
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m Basili Metin

= Dijital Metin

01 02 03 04 05 06

Sekil 8: Yeniden Anlatim Puanlari

Ogrencilerin okuma sonrasindaki anlatim puanlar1 sonuglarina gére; O1 (80<85), 02 (65<70),
04 (65<70) ve O5 (60<65) dijital metin okumalarinda daha yiiksek puan; O3(85=85) ve 06(75=75)
ise basili ve dijital metin okumalarinda ayn1 anlatim puanim almislardir.

Tartisma, Sonuc ve Oneriler

Bu arastirma ilkokul tigiincii sinif 6grencilerinin basili ve dijital metin okuma hatalariin
karsilastirilmasi amaciyla gerceklestirilmistir.

Aragtirmada elde edilen sonuglara gore; oOgrencilerin biiyiik cogunlugu dijital metin
okumalarinda dilin ipuclarini daha secici ve esnek kullanabilmektedirler. Sonuglarin daha net
anlasilmas1 icin 6grenci okumalarindan drneklerin verilmesi faydali olacaktir. O1 adli dgrenci; basili
metin okumasinda ‘Neseli bir sekilde evinin yolunu tutmus.” ciimlesinde ‘tutmus’ kelimesini ‘tutumus’
seklinde okumustur. Okudugu bu kelimenin hem sozdizimsel hem de anlamsal kabul edilebilir
olmamas1 ve hatasinda diizeltmeye gitmemesi nedeniyle O1’in anlamsal yapiy1 olusturamadigi ve dil
bilgisel iliskiyi kuramadig1 sonucuna ulasilmistir. Ogrencinin basili metin okumasinda dilin ipuglarini
secici ve esnek kullanamadigi goriilmektedir. Ayni1 &grenci dijital metin okumasinda metindeki
‘Patronum bana hizmetlerimin karsihiginda ti¢ kurus verdi.”” ciimlesini ‘Patronum bana hizmetlerim
kargiliginda ti¢ kurus verdi.”” seklinde okumustur. Formdan alinan bu 6rnekte hatanin sdzdizimsel ve
anlamsal kabul edilebilir oldugu; 6grencinin dil bilgisel iliskiyi ve anlamsal yapiy1r kurabildigi
goriilmektedir. Dolayisiyla O1’in dijital metin okumasinda dilin ipuglarmi basili metin okumasina
gore daha secici ve esnek kullandig1 sdylenebilir. Baska bir 6rnekte O4’iin dilin ipuglarmi secici ve
esnek kullanmada basili metin okumasinin dijital metin okumasina goére daha basarili oldugu
goriilmiistiir. O4 basili metin okumasinda ‘Su agactaki kusu vurursan sana iki altin veririm’
ctimlesinde ‘veririm’ kelimesini ‘vereyim’ seklinde okuyarak sézdizimsel ve anlamsal kismen kabul
edilir hata yapmis; anlamsal yapiy1 kismen kurmus ve dil bilgisel iliskiyi zayif ta olsa olusturmustur.
Dolayistyla O4’iin dilin ipuglarini segici ve esnek kullandig1 sdylenebilir. Aym dgrenci dijital metin
okumasinda ise ‘Koylii durmadan galiyor’ ciimlesindeki ‘caliyor’ kelimesini ‘calisiyor’ seklinde
okudugu igin sozdizimsel kabul edilebilir fakat anlamsal kabul edilemez bir hata yapmustir.
Ogrencinin bu hatas1 anlamsal yapida kayba yol acarken dil bilgisel iliskiyi kismen kurdugu; harf-ses
iligkisi ve ses benzerliginde ise yiiksek yiizde elde ettigi gorilmiistiir. Dijital metin okumasinda yaptigi
bu ve benzeri hatalardan dolay1 6grencinin dilin ipuglarini iyi diizeyde kullanamadigi s6ylenebilir.

Arastirmada elde edilen bir diger sonuca gore 0grencilerin basili ve dijital metin okumalarinda
metin yiizeyselliklerine bagliliklar;; okuma hizi, harf-ses iliskisi ve ses benzerlik agisindan
incelenmistir. Okuma hizi agisindan O3 hari¢ diger dgrencilerin basili ve dijital metin okuma
hizlarinin birbirine yakin oldugu goriilmiistiir. Elde edilen bu sonu¢ Diindar ve Akcayir (2012)
tarafindan yapilan arastirma sonucu ile paralellik gostermektedir. 03’iin ise dijital metin okuma hiz1
basili metin okuma hizina gore daha yiiksek ¢ikmustir. Demografik bilgilere bakildiginda elde edilen
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bu sonug; O3’iin sik sik dijital okumasi yapiyor olmasindan dolay1 dijital okumaya daha aliskin oldugu
ve kitaptan okumaya gore ekran akislari sirasinda daha az vakit kaybettigi seklinde yorumlanabilir.
Harf-ses iliskisi sonuglarma bakildiginda O1 haric diger 6grencilerin her iki okuma tiiriinde de %100
oranina yakin benzerlik yaptigi goriilmiistiir. O1 ise dijital metin okumasinda basili metin okumasina
gore daha yiiksek oranla harf-ses iligkisi yapmustir. Son olarak 6grencilerin hatalarindaki ses benzerlik
yiizdelerine gore; tim Ogrenciler dijital metin okumasinda %100 ses benzerligi gosteren hata
yapmustir. Bu sonug, 6grencilerin dijital okumada hatalarinda ses ipuglarini yiiksek kullanimlarini yani
metnin yiizeyselligine yogun sekilde baglh kaldiklarini gdstermektedir. Ornegin; O6 basili metin
okumasinda ‘Tiiccar su¢lamalarini tekrarlamis.” ciimlesinde ‘suclamalarini’ kelimesini ‘suclamalary’
seklinde okumustur. Ayni sekilde dijital metin okumasinda ‘Amaci para vermemekmis.” ciimlesinde
‘Amact’ kelimesini ‘Ama’ seklinde okumustur. Bu ve benzer okuma hatalarindan dolay1r O6’nin ses
benzerligini yiiksek oranda kurdugu dolayisiyla metin yiizeyseline bagli kaldig1 sdylenebilir.

Aragtirmada 6grencilerin basili ve dijital metin okumalarinda yapmis olduklart hata sayilart
karsilagtirmali olarak incelenmistir. Elde edilen sonuglara gore tiim Ogrenciler dijital metin
okumalarinda basili metin okumalarina gore daha az hata yapmistir. Elde edilen verilere 6rnek olarak
O1; her iki okumada da “ ’ demis ciice de.’’ seklinde devam eden ciimleyi ‘demis. Ciice de.’ seklinde
okuyarak ayni noktalama isareti hatasini tekrarlamigtir. Her iki hatasinda da anlami degisiklige
ugrattigmi fark etmeyen Ogrencinin anlama odaklanmadigi goriilmektedir. Benzer sekilde O3; iki
okumada da ya climledeki ilk kelimeyi ya da kelimelerin ilk hecesini tekrarlamistir. Ayrica en ¢ok
kelime sonlarindaki eklerde hatalar yapmustir. Ornegin basili metin okumasinda ‘agacta’ kelimesini
‘agactaki’ seklinde; dijital metin okumasinda ise ‘bunu’ kelimesini ‘buna’ seklinde okumustur. Alan
yazina bakildiginda okuyucularin basili ve dijital metin okuma basarilarini karsilastiran arastirmalarda
elde edilen sonuglar ¢ogunlukla basili metin lehinedir (Dillon, 1992; Kurniawan ve Zaphiris, 2001;
Muter ve Maurutto, 1991; Noyes ve Garland, 2008; Bastug ve Keskin, 2013). Bu calismalarda
genellikle okuyucularin okuma hizlari, dogru okuma diizeyleri ve okuduklarini anlamalar
karsilastirilmistir. Ote yandan yapilan bazi calismalar gostermektedir ki e-kitap okumanin ya da baska
bir ifadeyle dijital metin okumanin 6grencilerin okumalart {izerinde olumlu etkileri mevcuttur. Lopez-
Escribano, Valverde-Montesino ve Garcia-Ortega (2021) yapmis olduklar1 arastirmada kiigiik yas
grubu ¢ocuklarin e-kitap okumalarini basili kitap okumalariyla karsilagtirmali incelemistir. Arastirma
sonucunda ¢ocuklarin okuryazarliklarinda e-kitap okumanin daha etkili oldugu goriilmistir. Yildiz ve
Keskin (2016) tarafindan yapilan arastirmada da ergenlik donemi 6grencilerinin dijital okumaya karsi
daha olumlu tutum gelistirdikleri goriilmiistiir.

Son olarak aragtirmada yeniden anlatim puanlari yani 6grencilerin metni okuduktan sonra
kendi ciimleleriyle anlatimlari incelenmistir. Elde edilen sonuglara gore dijital metin yeniden anlatim
puanlar1 basili metin anlatim puanlarindan daha yiiksektir. Ornegin; O4; yeniden anlatim
puanlamasinda basilt metin okumasinin anlatiminda; karakterlerden kirk iizerinden yirmi bes, olay
siralamasindan altmis lizerinden kirk almisken, dijital metin okumasinin anlatiminda olay dongiisiinii
eksiksiz anlattigi ve metin sonundaki ana fikri ifade edebildigi i¢in yeniden anlatim puanini 5 puan
artirmistir. Bagka bir katilimci olan O5; basili metin anlatiminda karakter kisilik 6zelliklerini
belirtmeden olay dongiisiinii siralamistir. Dijital metin anlatiminda ise ana karakterlerden koyliiniin iyi
kalpliligine ve tiiccarin kurnazligina da vurgu yaptigi i¢in karakterleri kavradigi goriilmiis ve ilkine
gore bes puan fazla almistir. Ogrenci diyalog gecislerinde ‘demis’ ifadesini hi¢ kullanmanms ve
karakterleri seslendirerek olaylari canlandirmistir. O6 ise her iki metin okuma anlatiminda karakter
cozlimlemelerini tam kavradigini gosterebildigi i¢in karakterlerden kirk iizerinden kirk puan, olaylar
kismen sirali ve tam bir sekilde ifade ettigi icin altmis iizerinden elli puan ile toplamda doksan puan
almistir. Dijital okuma ve basili metin okumada okudugunu anlama iizerine yapilan arastirmalara
bakildiginda bu arastirmada elde edilen sonuglara paralel olarak dijital metin okumalar1 lehine
aragtirmalarin oldugu goriilmektedir. Greenlee-Moore ve Smith (1996) tarafindan yapilan arastirmada
es zamanli bir grup 6grenci dijital metinden diger grup ise basili metinden okuma yapmustir. Arastirma
sonucunda anlatimi zor ve icerdigi bilgi yogun olan metinlerde dijital ortamda okuyan Ogrencilerin
okudugunu anlama diizeyleri daha yiiksek bulunmustur. Baska bir arastirma olarak Ileri (2011) besinci
sinif Ggrencilerinin  ekran okumalarinda metin tiirlerine gore okudugunu anlama diizeylerini
incelemistir. Arastirmanin sonucunda; bilgilendirici metin tiirlinde ekran okuma yapan 6grencilerin
okudugunu anlama diizeylerinin basili okuma yapan Ogrencilerden yiliksek oldugu gorilmiistiir.
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Benzer sekilde Duran ve Alevli (2014) tarafindan yapilan arastirmada ekran okumanin sekizinci sinif
ogrencilerinde anlamaya olan etkisi arastirilmistir. Ogrenciler belirlenen metinlerden bir kismini basili
metinden bir kismini ise dijital ekran lizerinden okumuslardir. Aragtirma sonucunda dijital ekran
tizerinden yaptiklar1 okumalarda anlama puanlarinin daha yiiksek oldugu goriilmiistiir. Bu sonug dijital
okumada okuyucunun metinde yazi tipini, boyutunu ayarlama ve kisisel isteklerine gore metin
icerigini bozmadan diizenleme yapma oOzgiirliigiine sahip olmasinin sagladigi avantaj olarak
aciklanabilir. Ayrica igerigin gorsellerle desteklenmesi ve bilgisayarin ilgi ¢ekici olmast okumayi daha
eglenceli hale getirmekte; anlamay1 ve 6grenmeyi kolaylagtirmaktadir (Dyson ve Haselgrove, 2001;
Chen, 2003; Burnett ve Myers, 2006; Merchant, 2007; Carden, 2008; Muir, Veale ve Nichol, 2009;
Rose, 2011). Matthew (1996; akt: Duran ve Alevli, 2014)’e gore bilgisayar ekranindan bir kitapla
etkilesime ge¢gmek ve onu okumak en isteksiz okuyucular iizerinde bile motive edici olabilir. Diger
taraftan basili metin okumalarinin dijital okumalara gore okudugunu anlamada daha etkili oldugunu
gosteren arastirmalar da mevcuttur (Ben-Yehudah and Eshet-Alkalai, 2020; Delgado, Vargas,
Ackerman ve Salmeron, 2018; Kong, Seo ve Zhai, 2018; Singer ve Alexander, 2017). Bu durum dijital
okumada parca parca alinan bilgilerin anlama diizeyini diistirmesi ve okuyucunun ilerlemesini
engellemesiyle agiklanabilir (Giines, 2010).

Arastirmada elde edilen sonuglar gbz 6niine alindiginda okuma hatalarina yonelik yapilacak
diger ¢aligmalar i¢in Oneriler su sekildedir;

1. Bu arastirmada basili ve dijital metin okumalart Goodman vd. (2005) tarafindan gelistirilen
‘Hata Analiz Envanteri’ kapsaminda ele alinmigtir. Farkli okuma hata analiz envanterleri
ile dijital metin okumalar1 {izerine yapilacak arastirmalar sonuglar1 bakimindan alan yazina
katkida bulunacaktir.

2. Dijital metin okuma egitimin her kademesinde etkili olarak kullanilmaktadir. Dolayisiyla
diger yas gruplarina yonelik dijital metin ve basili metin okumalarinin karsilagtirtimali
olarak incelenmesi Onerilmektedir.

3. Bu arastirmada Oykiileyici metin {izerinden basili ve dijital okuma hatalar1 karsilastiriimali
calisilmistir. Alan yazina bakildiginda dijital ve basili metin okuma arastirmalarinda
veriler bakimindan metin tiirline gore farklilasmalar1 oldugu goriilmektedir. Dolayisiyla
dijital ve basili metin okuma hatalarinin karsilagtirilmasi bilgilendirici metin kapsaminda
arastirilabilir.
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The goal of this research is to reveal the problems faced in distance education
activities during the pandemic period from the point of view of primary
school teachers. A total of 329 primary school teachers from 29 provinces of
Turkey participated in this study, which was conducted according to the
survey model. In the study, where the data was collected by an online survey,
the analyses were done using frequency and percentages. When the answers
were analyzed, it has been determined that most of them found EBA contents,
EBA TV broadcast, and its duration partially useful and sufficient. Also, it
was determined that teachers received support mostly from educational sites
in this process, and most of them thought it was right to apply live lessons at
all grade levels, directing their students to read the books and do assignments
from them. It has also been found that most believe that distance learning
would not harm the process of face-to-face education, although most attempt
to motivate their students by sending messages in the process. Regarding their
students; most of the teachers thought that they used EBA content partially
efficiently. In this process, it was stated that teachers thought parents were the
most efficient. It has been determined that students who do not have internet,
computers, tablets, and smartphones at home, and foreign and special
education students are the ones negatively affected to a large extent. At the
end of the study and recommendations for improving the identified issues
were given.
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Introduction

Many issues are being discussed today, such as environmental problems, inadequate natural
resources, economic and social problems, population growth, and migration. However, with the global
COVID-19 pandemic stated to have happened in Wuhan, China at the end of 2019, which in a short
time impacted the whole world, existing issues have changed their aspects and new issues have come
to the forefront. The large scale of the pandemic, the speed of its spread, and the threat to human
health have caused countries to apply restrictions and sanctions. Lockdowns, social isolation, the
closing of institutions such as classrooms, theaters, cinemas, and courses, or the imposition of
restrictions forced people to mould their lives in a new framework. Distance education has come to the
fore in educational activities.

Despite the efforts of countries to provide uninterrupted and qualified education to their
citizens, the education process may be disrupted from time to time due to some natural disasters such
as epidemics, earthquakes, floods, and hurricanes (Ivanov & Cvetkovi¢, 2014; Onigbinde, 2018;
Torani, Majd, Maroufi, Dowlati & Sheikhi, 2019; Cayak, 2021, p.206). Since March 23, 2020, with
the active involvement of all stakeholders in Turkey, educational activities have begun in
kindergartens to higher education institutions in the form of distance education, and the process has
continued until the end of the second term.* For the 20202021 academic year, kindergarten, primary
school first grade, 8"and 12™"grades started the fall semester with face-to-face education (MEB, 2020).
Later, face-to-face education was started in elementary schools in a diluted manner in other classes,
but after the break in November, distance education continued until the end of the first semester.

The Education Information Network (EIN, in Turkish Egitim Bilisim Ag1 - EBA), which was
established by the Ministry of National Education (MoNe, in Turkish Milli Egitim Bakanlig1 - MEB)
in 2012, was integrated with its infrastructure and content updates into distance learning as quickly as
possible. The activities of distance learning in institutions affiliated with the Ministry of National
Education were supported by broadcasting on three separate television channels for primary and
secondary school curricula. These television broadcasts are supported by course documents, videos,
exercises, and tests on the Education Information Network (EBA) website. The EBA live classroom
application, which was started on April 13, 2020 for only 8 and 12"-grade students, was carried out
on April 27, 2020, at the specified times over the system, starting from the third grade of primary
school to the twelfth grade. For the fall semester of the 2020—2021 academic year, the live course
application was implemented at all grade levels in primary schools.

The COVID-19 outbreak caused the mandatory closure of educational institutions in more
than a hundred countries around the world. United Nations Educational, Scientific and Cultural
Organization (UNESCO) estimates that nearly 900 million students were affected by the closure of
educational institutions (Nicolaa, Alsafi, Sohrabi, Kerwan, Ahmed Al-Jabird, losifidisc, Aghae &
Aghaf, 2020, p.186). According to the data of the United Nations (UN), 770 million learners around
the world have been affected by the closure of educational institutions (Telli-Yamamoto & Altun,
2020, p.3). Access to extended education is not available to those without access and connectivity to
alternative options such as distance learning when school closures become commonplace. This may
result in further loss of human wealth. (Azzi Huck & Shmis, 2020; quoted Balci, 2020, p.77). Distance
education, which was previously used in universities, open high schools, or adult education in Turkey,
started to be implemented at all levels of education from preschool to graduate programs in the
pandemic process.

Distance education is a method that emerged with the integration of communication
technologies in education (Arat & Bakan, 2014, p.364). Toker-Gokce (2008, p.2) defined distance
education as a type of education in which technology-based communication is provided without limits
in terms of space and time; Bozkurt (2017, p.87) identified distance education as a revolutionary
technique that saves the interaction between educators, students, and technology-supported
information sources from the need to be in the same location at the same time. Distance education is a
discipline that brings a solution to inequality of opportunity, provides lifelong education to anyone
who wishes, as well as contributing to the realization of several individual and social goals of
education, utilizing educational technologies and mostly based on self-learning (Kaya, 2002, p.9). In
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short, distance education is a technology-based form of education that is carried out in compliance
with changing world needs; without time, location, and transportation constraints.

There have been many variations of distance education in the form of open high schools, open
universities, and open education courses. However, with the provision of social isolation during the
pandemic process, the distance education of all education and training institutions has revealed an
unusual picture. In primary schools, parents, as well as teachers, had to take responsibility for the
efficient execution of the distance education process. Particularly, the continuation of primary school
students’ education regularly, providing and following the documents related to the lessons, having the
necessary skills to create live lessons, directing them to the activities appropriate to the level and
interest of the students gave new responsibilities to the teachers. Also, directing and following up the
activities with the online system requires the need and ability to use digital tools and strong
parent-teacher communication. The difference between face-to-face education and distance education
in primary school can be seen in the figure below.
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Figure 1: Difference between distance education and face-to-face education in primary schools

When Figure 1 is examined, it is seen that more factors are effective in the distance education
process in primary school compared to face-to-face education. During the face-to-face education
process in primary schools, a student-centered learning process is carried out in the student’s
education environment, under the guidance of the teacher, with the course materials and parents in the
background. Also, social and academic satisfaction is provided by group work and collaborative
learning with a peer environment that meets the socialization needs of this age group. Education and
academic achievement in distance education for primary school students, however, were influenced
more heavily compared to face-to-face education. For the teacher to reach the student, they must first
contact the parent, explain what needs to be done, and, in conjunction with these explanations, the
parents must provide the student with educational tools and other services and provide an appropriate
setting. Students are required to have a television, computer, smartphone, or tablet, watch EBA TV,
participate in live lessons, and have digital tools and internet access, place and time arrangements to
participate in distance education activities. Also, it is important for the student to be able to do the
reinforcement activities conveyed by the teacher from sources such as textbooks.

It is known that all stages of education have different problems in their normal course.
However, with the pandemic; primary school teachers, students, and their parents were faced with a
crisis that had not been seen before. Educational problems often exist in various dimensions. In this
process, primary school teachers establish healthy communication with parents, provide an online
learning environment and prepare learning materials that will attract students’ attention with their
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digital skills. The trauma experienced by children who need to receive distance education at home due
to reasons such as the pandemic, major changes in their social life, internet access, and economic
conditions may adversely affect their adaptation to the education process and success. In particular, the
closeness and interaction of children to the school, their friends, and teachers, together with the
expected course success atthe basic education level, creates various problems. On the other hand, one
of the biggest disadvantages of distance education is the lack of interaction environments and
opportunities in face-to-face learning environments (Ayyildiz, Giinlik & Erbey, 2006). However,
distance education applied during the pandemic process at the primary school level may have different
and more effects. Of course, the most important followers and facilitators of this process are the
primary school teachers. For this reason, it is thought that the views of primary school teachers are
very important for the literature. Because the educational challenges faced during the pandemic
process are new, there are a small number of studies about it (Yiiksek-Master & Gokcan, 2020; Gilani,
2020; Burgess & Sievertsen, 2020; Can, 2020, Kirmizigiil, 2020, Telli-Yamamoto & Altun, 2020;
Balci, 2020; Cayak, 2021). This study will be able to guide institutions, authorities, and practitioners
to identify the opinions of primary school teachers and the problems experienced during the pandemic
process and to eliminate the deficiencies in the concept of distance education. The problem statement
of the research based on this need has been determined as follows: “What are the opinions of primary
school teachers about distance education practices in the pandemic process?”’

Purpose of the Research

The goal of this research is to determine the views of primary school teachers during the
pandemic process on distance education practices.

Hypotheses and Limitations of the Study

In the study, it was assumed that the participant primary school teachers gave sincere answers
to the questions in the measurement tool, and the tools were capable of measuring what was needed to
be measured. The research is limited to 329 primary school teachers working in public primary
schools in 29 provinces throughout Turkey and data from the survey form was applied.

Method

In this section, explanations about the research method, study group, data collection tools, and
data analysis are given.

Research Model

This study has been designed according to the survey model. This model is the survey
arrangements made for the entire universe or a group of samples taken from it to reach a general
opinion on the universe (Karasar, 2003, p.79). Since the analysis was intended to assess the current
condition, it was arranged in conjunction with the survey model.

Study group

The research was conducted in the spring semester of the 2019-2020 academic year using the
sampling method, also known as disproportionate stratified sampling or simple random sampling,
from the universe of primary school teachers working in public schools throughout Turkey. This
sampling method is the one in which all elements in the universe have equal chances of being selected
(Karasar, 2003, p.113). A total of 329 primary school teachers from 29 provinces participated in the
online survey. The provinces where primary school teachers who participated in the study work are
listed in Table 1.
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Table 1: Provinces Where Study Group Worked

Province f % Province f % Province f %
Istanbul 269 81.7 Antalya 2 0.6 Zonguldak 2 0.6
Ankara 7 2.12 Diizce 1 0.3 Kahramanmaras 1 0.3

[zmir 5 151 Samsun 1 0.3 Van 1 0.3

Tekirdag 3 0.91 Bayburt 1 0.3 Kirikkale 1 0.3

Sanliurfa 3 0.91 Diyarbakir 1 0.3 Bilecik 1 0.3

Gaziantep 3 0.91 Agri 1 0.3 Bitlis 1 0.3

Elazig 4 1.21 Elaz1g 1 0.3 Batman 1 0.3
Adana 3 0.91 Mus 1 0.3 Denizli 1 0.3
Erzurum 2 0.6 Amasya 1 0.3 Mersin 1 0.3
Aydin 2 0.6 Diizce 1 0.3 Not Stated 7 2.12

When Table 1 is examined, it is seen that 329 primary school teachers from 29 provinces
across Turkey participated in the study, the most participation was from Istanbul, and 7 teachers did
not state the province.The demographic characteristics of the primary school teachers who participated
in the study are shown in Table 2.

Table 2: Demographic Characteristics of the Study Group

Gender f %
Female 212 65.8
Male 110 34.2
Not stated 7

Age f %
22-30 46 14.3
31-35 75 23.3
36-40 77 23.9
41-45 42 13
46-50 52 16.1
51 and over 30 9.3
Not stated

Professional Experience f %

0-5 40 12.5
5-10 64 19.9
11-15 76 23.7
16-20 60 18.7
21-25 55 17.1
26 and over 26 8.1
Not stated 8

When Table 2 is examined, it is seen that 65.8% of the participants are female and 34.2% are
male. 14.3% of the participants were between the ages of 22-30, 23.3% between 31-35, 23.9%
between 36-40, 13% between 41-45, 16.1% between the ages of 46-50. and 9.3% of them are 51 and
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above. The professional seniority of 12.5% of the participants was 0-5, 19.9% was 5-10, 23.7% was
11-15, 18.7% was 16-20, 17.1% was 21 -25 and 8.1% of them have had 26 years or more
professional experience.

Data Collection Process and Tool

To collect data, an online questionnaire consisting of short-answer or multiple-choice
guestions was used to determine the personal information of teachers and their opinions about the
distance education process, prepared by the researchers. During the form preparation process, firstly
the literature was scanned and the questions that could be experienced during this process were
evaluated and question items were created. The prepared question items were presented to the opinions
of three primary schoool teachers, one psychological counseling and guidance specialist, and two
Turkish language teachers. In the expert opinion form, each question item was asked to be evaluated
as "necessary”, "necessary but should be corrected" and "unnecessary". The items evaluated as
"necessary" were taken as they are, and the items evaluated as "necessary but should be corrected"”
were arranged according to the suggestions. The form of the questionnaire was finalized following the
opinions received. Some of the questions in the survey were as follows: Do you think you are using
EBA actively and efficiently in the distance education process? Do you think EBA contents are useful
and sufficient for your students in the distance education process? Who or which institution do you
think is the most effective person or institution in making the distance education process more
efficient?

Data analysis

Percentage and frequency analyses were carried out in the data analysis. Responses to the
online questionnaire were evaluated by the researchers and the frequency and percentage tables were
generated from the answers provided.

Findings

The data obtained were analyzed in three categories: primary school teachers’ views on EBA in
distance education practices during the pandemic process, their direct educational practices, and their
students’ views.

Findings Regarding Teachers’ Opinions about EBA in Distance Education Practices During
Pandemic Process

The answers to the questions about the views of the participating primary school teachers on the use,
duration, and quality of the EBA are shown in Table 3.

Table 3. Findings Regarding Primary School Teachers’ Opinions on use, duration, and quality of the EBA
Have you participated in an in-service training activity related to the

use or contents of EBA? f %
Yes 142 444
No 178 55.6
Not responded 9

How_ often were you using EBA before the distance education f %

application?
Everyday 43 134
Once a week 64 199
Once in a month 87 271
Once a year 57 178
None 70 218
Not responded 8
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Table 3. Findings Regarding Primary School Teachers’ Opinions on use, duration, and quality of the EBA
(Continued)

Do you think you are using EBA actively and efficiently in the distance f %

education process?
Yes 128 39.8
Partially 144 447
No 50 155
Not responded 7

Do you think EBA contents are useful and sufficient for you and your o

students in the distance education process? f /o
Yes 95 295
Partially 170 52.8
No 57 177
Not responded 7

What is your opinion about the EBA TV broadcast and its duration? f %
Enough 118 36.6
Partially sufficient 160 49.7
Insufficient 44 137
Not responded 7

When Table 3 is reviewed, it is noticed that some of the participating primary school teachers
have not answered the questions. It is observed that 55.6% of the participating primary school teachers
who answered the questions did not receive in-service training on EBA, and 44.4% received in-service
training. 13.4% of the participating primary school teachers use EBA every day, 19.9% once a week,
27.1% once a month, 17.8% once a year, and 21.8% have never used it. It is seen that 39.8% of the
participant primary school teachers use EBA actively and efficiently, while 44.7% use it partially
actively and efficiently, and 15.5% think that they do not use it actively and efficiently. It is seen that
29.5% of the participating primary school teachers find EBA contents useful and sufficient, while
52.8% find it partially useful and sufficient, and 17.7% find it useful and sufficient. It is seen that
36.6% of the participating primary school teachers think that EBA TV broadcasting and time is
sufficient, while 49.7% think that it is partially sufficient and 13.7% think that the broadcast is
insufficient.

Findings on Teacher’s Instructional Activities in Distance Learning Practices during the
Pandemic Process

Findings on teachers’ instructional activities in distance learning practices during the
pandemic process are given below.

Table 4: Findings on teachers’ instructional activities in distance learning practices during the pandemic process
From whom or where did you get the most support during the distance f

education process? %
Educational sites 129 422
From my colleagues 86 26.8
From social networks 72 224
From parents 34 10.6
Not responded 8

Do you think the live lesson application conducted at specific grade f %

levels should be done for all classes?
Yes 187 58.3
No 134 417
Not responded 8
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Table 4: Findings on teachers’ instructional activities in distance learning practices during the pandemic process
(Continued)

In this process, what kind of activities do you mostly direct your f

students to so that they spend their time efficiently? %
Reading 90 28
Assignment from books 79 245
In-house activities 76  23.6
Topic repetition 30 9.3
Solving test 29 9
Intelligence games 8 2,5
Other 10 3.1
Not responded 7

Do you think_ distance education will affect the face-to-face education f %

process negatively?
Yes 61 18.9
Partially 93 289
No 168 52.2
Not responded 7

How did you motivate your students in this process? f %
By sending a message 115 35.8
By video call 106 329
By phone 88 27.3
Other 13 4
Not responded 7

When Table 4 is examined, it is seen that among the teachers who answered the questions,
42.2% stated that they received support from educational sites, 26.8% from their colleagues, 22.4%
from social networks, and 10.6% from parents. Also, it is seen that 58.3% want live lessons to be
adopted at all grade levels, while 41.7% do not want it to be applied to all classes. 28% of the
participants direct their students to read books, 24.5% give homework from books, 23.6% to
encourage in-house activities, 9.3% do a topic repetition, 9% ask them to solve tests, 2.5% directed the
students to play intelligence games, and 3.1% provided other activities. It is seen that 52.2% of the
participating primary school teachers think that distance education will not affect the face-to-face
education process negatively, while 28.9% of them think that it will partially affect the process
negatively, and 18.9% of them think it will not affect the process negatively. Also, it is seen that
35.8% of the participating primary school teachers try to motivate their students by sending messages,
32.9% by video calls, 88% by calling via telephone, and 4% by other means.

Findings Regarding Participating Primary School Teachers’ Views about Their Students in
Distance Education Practices during the Pandemic Process

Findings regarding the opinions of participating primary school teachers about their students
in distance education practices during the pandemic process are given below.
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Table 5: Findings Regarding the Views of Primary School Teachers about Their Students in Distance Education
Practices During the Pandemic Process

Do you think your students use EBA content efficiently in the distance

education process? f %
Yes 45 14
Partially 169 526
No 107 333
Not responded 8

Who_or which insti'tution do you think_is_ the most effective in making f %

the distance education process more efficient?
Student 54 16.8
Teacher 101 315
Parents 134 417
Ministry of Education 32 10
Not responded 8

Do you think that your students th_J do not have interr_1et, computers, f %

tablets, or phones at home are negatively affected by this process?
Yes 259 804
Partially 57 177
No 6 1.9
Not responded 7

Do you think foreign students were negatively affected by this f %

process?
Yes 231 72
Partially 60 18.7
No 30 9.3
Not responded 8

Do you think that special education students are negatively affected f %

by this process?
Yes 243 75.7
Partially 56 19.9
No 14 4.4
Not responded 8

When Table 5 is examined, it is seen that the participant teachers have not answered some
guestions. 14% of the primary school teachers who answered the questions think that their students use
EBA contents efficiently, while 52.6% think that students use them partially efficiently, and 33.3%
think that their students do not use them efficiently. It is observed that 41.7% of the participant
teachers think that parents are effective in the process, while 31.5% of them respond as teachers,
16.8% respondas students and 10% say that MEB is effective in the process, 80.4% of the participant
primary school teachers think that students who do not have internet, computers, tablets, and
smartphones at home during the distance education process are negatively affected by the distance
education process, 17.7% think that they are partially affected and 1.9% think that they are not
negatively affected. It is observed that 72% of the participating primary school teachers think that
foreign students are affected negatively during the distance education process, 18.7% think that they
are partially affected negatively and 9.3% think that they are not negatively affected. It is observed
that 75.7% of the participating primary school teachers think that special education students are
negatively affected by this process, while 19.9% think that they are partially affected negatively and
4.4% think that they are not affected negatively.

Discussion, Conclusion and Suggestions

When the results are examined, i) primary school teachers mostly used EBA once a month
before the distance education process or they did not use EBA at all, they did not receive in-service

462



Journal of Educational Theory and Practice Research, 2021, Vol 7, Issue 3, 454-467 Serap SiMSiR, Zeliha Nurdan BAYSAL

training on the use and content of EBA, and most of them actively use EBA during the distance
education process. they found the content and EBA TV broadcast time to be partially useful and
sufficient, iii) they thought that live lessons should be given at every grade level (at the time of the
study, online lessons were only given in the 3rd and 4th grades in primary school on certain days),
they mostly direct their students to read books and do homework, v) they send the most messages to
motivate the students, vi) they think that the distance education process will not negatively affect face-
to-face education, vii) they think the most influential person in the distance education process is the
parent, viii) foreign students, It has been determined that special education students think that students
who do not have facilities such as computers, tablets and internet are negatively affected by the
distance education process.

It is observed that teachers who are the executives of the system in distance education
practices in primary schools do not receive in-service training regarding the use and contents of EBA,
their knowledge about distance education is not enough, and they cannot use the system sufficiently
actively. In the study where he analyzes the process that started with the pandemic, Kirmizigiil (2020)
stated that the pandemic had to differentiate the functioning of the education and training process and
that these differences affect all stakeholders in the process and lead them to adapt. Ugur (2020)
pointed out that the computer-based life, which futurists predicted to take place near the middle of the
century, started in the first quarter of the century with the pandemic, and also stated that the countries
that will have a say in the new order will be countries that master knowledge, can develop and adapt it,
and can integrate and use technology. In this context, the ability of teachers and students to have and
use digital tools in the pandemic process, and the provision of these tools and opportunities to
students, can be considered among the factors that can affect quality and success in education. In the
current research, the low rate of teachers obtaining in-service training related to the use of EBA
suggests the need for training in this direction.

In this process, teachers received the most support from educational sites, and then from
colleagues, social networks, and parents. Definitely, during the pandemic process, educators,
administrators, parents, and students have acquired new skills, particularly in digital terms. If this
process continues, it will be inevitable that alternative educational approaches will be developed, such
as online training that follows the curriculum step by step and provides feedback at every step, as well
as online training where students can prepare content, evaluate, and manage. Web-based applications
or training models that are in the background of face-to-face education can be used more effectively in
the pandemic process. Even if the pandemic process comes to an end, the practices and opportunities
in this process will reshape the understanding of education and perhaps make distance education
permanent in primary school education for reasons such as health and transportation. Teachers’
thinking that this process should take place at all grade levels, that they do not negatively affect face-
to-face education and therefore use it with other activities integrated with face-to-face education
support this.

The COVID-19 pandemic has led countries to quarantine and close their borders, and shaped a
new education system all over the world. In China, the country most affected by the pandemic, the
Ministry of Education has developed a new cloud-based, online learning and publishing platform to
enable students to log in from anywhere. In Hong Kong, 60 educational institutions have teamed up
with a group of experts to provide 900 educational services for students staying at home, including
free videos, book chapters, assessment tools, and consulting services. Most schools in regions affected
by the pandemic find solutions to continue teaching, but the quality of learning largely depends on the
level and quality of digital access (Gilani, 2020). The pandemic process has caused the students'
learning motivation to decrease, their teachers and friends to stay away from their schools, which is a
social structure, and their teachers to be content with distance education without the lecture they are
used to. The distance education system prevented students from falling behind in their lessons and
contributed to the development of their sense of responsibility as they are at the center of their
learning; However, the distance education system also had some disadvantages such as the system not
being interactive, insufficient content, and not being suitable enough for each student's home
environment to follow distance education courses (Cayak, 2021). Efforts to improve the process
continue in countries where the pandemic occurred. In Turkey, it can also be evaluated that teachers
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find EBA content partially useful and adequate and believe that the content should be constantly
improved. In addition to these contents, it is seen in this research findings that teachers are trying to
support their students with different materials and activities and are trying to make them benefit from
educational sites to make the process efficient.

Although students can easily benefit from the educational opportunities in distance education
without going to school, they stay away from face-to-face interaction, group work, classroom
activities, and responsibilities, and undergo an education process away from social development. At
the same time, problems experienced in technological developments cause students and institutions to
confront each other. Since such problems affect student learning and technologies negatively, they also
make learning difficult (Ciglik & Bayrak, 2015, p.91). Cimsir, Akin & Akiz-Yildirim (2020) found
that the majority of participating primary school parents thought that the lectures, tests, and contents
on the EBA website were partially useful and sufficient. In the current research, these results are
supported by teachers’ finding that the contents of EBA TV broadcast and the EBA website are
partially adequate and useful and they benefit from educational sites. Also, the finding that teachers try
to motivate their students by sending messages, making video calls, talking on the phone during the
pandemic process can be evaluated to reduce the negativity of the process.

Teachers believe that the parents, then the teachers, students, and finally the MEB are the most
effective in making this process efficient. It also supports the finding that teachers believe that students
who do not have the internet, laptops, tablets, and smartphones at home are largely negatively affected
during this process. It can be assumed that there will be certain educational differences depending on
the distribution of income in the distance learning process. It can be said, however, that children of
families who participate in quality educational activities and have teaching activities at home will
suffer less in this process. The harms of this process are completely unpredictable, but given the
dimensions of distance education for teachers, parents, and students, it can be assumed that the
extension of the process will negatively affect the acquisition of the achievements required by the
curriculum.

As distance education is directly linked to technology, everyone is affected by structural
failures. In distance education, which is a system connected to the internet, there might be problems in
loading the course materials into the system due to the slow internet speed, the ability to load the
materials into the system according to a certain format, and the slow processing of the systems due to
various errors (Ciglik & Bayrak, 2015, p.93). Goh and Sandars (2020) stated that the destructive effect
of the pandemic was related to the duration and caused significant changes in many issues.They have
emphasized the number and availability of educators, economic constraints, and the need to rapidly
expand the workforce. Cayak (2021), in his study, stated that the parents described the coronavirus as
catastrophic, extraordinary, disease-causing, anxiety and fearful situations; in this context, it has been
determined that since the schools are on holiday, the parents are worried that this situation affects
them negatively and that they cannot provide enough educational support to their children at home.
Yilmaz, Giiner, Mutlu, Doganay, and Yilmaz (2020) found that almost all parents at primary, middle,
and high school levels found face-to-face education more valuable than distance education.The
majority of parents stated that students participated in the distance education process, about half of the
students participate in the process using computers, and the vast majority participates in distance
education using home internet and/or mobile phone packages. It was determined that the parents who
participated in the study were not satisfied with the distance education process carried out by the
Ministry of Education and that the EBA live course hours given at a certain time were not suitable for
some of the parents. These results coincide with the findings that primary school teachers think that
the most effective persons in the process are parents and that students who do not have internet,
computers, tablets, and smartphones at home are negatively affected to a large extent.

The pandemic has had devastating effects on education, particularly in countries with low
shock resilience, such as school closures, low learning outcomes, and high dropout rates. While school
closures offer a logical solution to foster social distancing within communities, prolonged closures
tend to have a disproportionately negative impact on the most vulnerable students. Because students in
disadvantaged families have fewer opportunities to learn at home. The fact that both parents have to
work, have younger siblings in need of care, have a caregiver for them, and the economic inadequacy
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to meet them at a certain level can cause inadequacies in the learning of the children in these families
(Azzi-Huck & Shmis, 2020; quoted Balci, 2020). Sintema (2020) conducted a study on COVID-19’s
impact on the overall performance of students in their fieldsand revealed that secondary school
students may have decreased success in the national examinationsand their success may decrease due
to the closure of schools and problems in the academic calendar. According to this research, with the
pandemic, a transformation started at all levels of education and it was determined that distance
education, which is a new concept for basic education, led teachers, students, and parents to
experience various problems in this process. Burgess and Sievertsen (2020) stated that it is not
possible for homeschooling to replace learning from school in general during the pandemic. They state
that families create great differences among children in terms of their contribution to their children’s
learning and these effects are greatest on disadvantaged children. This situation overlaps with the
findings of the current study where teachers think that students with limited technological tools,
special education students, and foreign students experience problems during the distance education
process. It also supports the finding that students do not use EBA and that the most effective persons
in the process are parents.

Homeschooling has caused a huge shock not only to parents’ productivity but also to
children’s social life and learning. Teaching has evolved into an online, untested, and unprecedented
dimension. Student evaluations have also been limited to the online process, with uncertainty. In this
process, many evaluations were canceled (Burgess & Sievertsen, 2020). Distance education may cause
problems in the long term, as the primary school teacher must reach the parent before reaching the
student, the student’s need for education under the supervision of the parents, the knowledge and
experience of the parent, and the approach to the student.

Cayak (2021) determined that because the schools are closed for a long time, parents worry
about not being able to provide adequate educational support to their children at home, and they
experience many more negativities such as communication problems with their children. Provided that
parents are qualified and interactive, they may prefer distance education in the future; it has been
determined that the reasons for not finding distance education effective, the expensiveness of the
system and the concerns about the virtual environment are the reasons why the parents do not prefer
distance education. Yiiksek-Usta and Gokcan (2020) investigated the perspective of mothers and their
children on COVID-19 and found that that almost all of the children know what to do to prevent
infection, have obtained most of the information they have about the process from communication
tools, or by asking their parents. Some of the mothers who participated in the study stated that their
children spend too much time with technological devices, and they observed anxiety, and eating, and
sleeping problems. In Ozyiirek, Bedge, Yavuz, and Ozkan's (2016) study with students who continue
their university with distance education, it is found that nearly half of the students follow online
courses, the most important reason for preventing their participation in the courses is the disconnection
of the internet, the most important factor affecting course success is the teaching method of the
instructor and some problems encountered during the examination. It was also determined that
students find online course teaching partially sufficient and that necessary measures should be taken to
ensure participation. All these results are similar to the results of the current study in terms of the
negative reflections of the process.

The pandemic has created a new paradigm in looking at education as a gain. This paradigm
demonstrates that children's well-being and success depend on much more than school. It is necessary
to look at the life of children holistically. Children need various supports and opportunities outside of
school so that they can come to school ready to learn. The provision of these educational prerequisites
goes beyond the conception of school systems; it is the responsibility of society in general. To learn,
children need equal access to health, food, clean water, shelter and out-of-school enrichment
opportunities. Therefore, the requirements of child development and education should be reconsidered
(Balc1, 2020, p.83). The pandemic shows that the concept and scope of education should be considered
broadly, education practices should be organized in accordance with the age, and a new system should
be designed that will ensure that the student is not deprived of education and learning loss under any
circumstances. Adaptation to this process can be facilitated by accepting and trying to improve
existing conditions, solving identified problems, and acquiring different skills required by distance
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education. Also, the distance education process mighthelp students, teachers, and parents to improve
their technological literacy level in a short time. By adapting them later to the formal education
structure, the positive aspects of the process may lead to the emergence of different, flexible,
individualizable educational models. Perhaps in different parts of the world, distance education may
become permanent due to reasons such as transportation and health. However, eliminating the
problems experienced in the distance education process, which was put into practice due to the
pandemic, according to the opinions of teachers, will be important for the application to be efficient.
As part of the results of this study, recommendations for relevant institutions and researchers are
presented below:

e Online educational activities can be planned for teachers for distance learning.

e In-service training on using digital teaching tools for teachers can be planned.

e Improvement and support training activities can be carried out for problems
experienced in the distance education process.

e Research can be conducted with middle school, high school, and university students.

e Opinions of parents and students who are foreign citizens need special education about
the problems and solutions they experience in the distance education process at different grade
levels can be examined in detail.

e Teacher training institutions can focus on courses that include methods and techniques
appropriate to distance education.

e Authorities can develop websites and materials for distance education together with
education professionals.

e Support courses can be given weight to overcome the learning losses of students.

e One-to-one tutoring support can be provided for students in disadvantaged groups.
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