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Research Article Using data from a sample of 250 people attending a University of the Third Age in a South-
ern Italian town, this research examines the impact of ICTs on psychological well-being,
estimated through the administration of the WHOQOL BREF questionnaire. Discrete choice
and multivariate regression models are applied; Psychological and Social dimensions, both
components of the WHOQOL BREF questionnaire, have been included among the regres-
sors. Results show that the ability to browse the internet and the frequency in the use of ICTs
have a relatively significant effect on wellbeing. These findings pave the way for further
analysis and comparisons within other Universities of the Third Age.
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1. Introduction

According to data extracted from the report Ageing Europe - looking at the lives of older people in the EU
(European Commission, 2020), it is estimated that there will be close to half a million centenarians in the EU-27
by 2050. Women outnumber men at older ages within the EU-27 population: in 2019, instead, there were more
than twice as many very old women (aged 85 or more) as very old men (European Commission, 2020). Due to the
increasing aging population, the EU launched an initiative to encourage elderly people to use Information & Com-
munication Technologies (ICTs) so to remain active longer (European Commission, 2012). The OECD data shows
that in OECD countries the percentage of individuals aged 55-74 using internet reaches 63% (OECD, 2017). How-
ever, although the digital divide has been reduced for the total population, it is still a serious matter for the elderly
(Scanlon et al., 2015). There are geographical disparities between Southern, Northern and Central European coun-
tries (EU, 2015; ITU, 2021): moreover, the surveys carried out also reveal the existence of gender differences in
the use of ICTs (EU, 2015).

The use of ICTs implies the ability to send e-mails, surfing the Internet, using social networking sites, and
voice/video technology on devices such as smartphones, computers, and tablets (Blaschke, Freddolino, and Mul-
len, 2009): hence, ICTs can be seen as fundamental determinants to participate in a modern society (Brenna, 2019;
Brenna and Gitto, 2018; Gitto, 2017; Gitto, 2016). In recent years, there has been a growing interest among schol-
ars in the use of ICTs and its beneficial effects on elderly people’s wellbeing: the use of digital tools may enhance
social participation and psychosocial wellbeing (Brenna, 2019; Brenna and Gitto, 2018; Heart and Kalderon,
2013). The purpose of this study is that of verifying the influence of ICTs on some dimensions of QOL for a
sample of elderly people attending a University of Third Age in Southern Italy. By examining a significant case
study, it contributes to the formal literature confirming the positive impact that ICTs may exert in favouring aged
people socialization and in preventing the risk of isolation.

* All responsibility belongs to the researchers. All parties were involved in the research of their own free will.

To cite this article: Gitto, L. & Andres, A.R. (2022). The impact of information and communication technologies on psycho-
logical well-being among elderly people: A case study of a university of the third age in southern Italy. International Journal
of Social Sciences and Education Research, 8 (2), 111-119. DOL: https://doi.org/10.24289/ijsser.1039041
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For that purpose, we employ an original dataset that has been built collecting information from a sample of
250 individuals attending the courses organized by a University of the Third Age in Southern Italy. Binary choice
models and multivariate regressions are employed in the statistical analysis. Overall, the results might provide
useful information for planning courses aimed especially at strengthening digital competences, given the positive
impact on users’ lives, and potentially distinguishing by gender, in light of the different way ICTs are used by
women and men. The rest of this paper is organized as follows: section 2 deals with the relationship between ICT
use and elderly; then, the dataset and the variables used in the empirical analysis, as well as the methodology
employed are presented. Section 4 presents the empirical results and Section 5 concludes, providing some indica-
tions for future research.

2. ICTs and the elderly

Earlier empirical works suggest that the use of ICTs by ageing population promotes adult learning and supports
both health information access and communication with family and friends (Hernandez-Encuentra, Pousada and
Goémez-Zuiiiga, 2009; Carpenter and Bunday, 2007; Selwyn, Gorard and Furlong, 2003), facilitating social support
as well (Age UK, 2010). Furthermore, using computers and surfing on the internet gives older people a greater
sense of independence and control over their daily lives (Mason et al., 2012; Morris, Goodman and Brading, 2007),
especially to those aged over 65, who may be housebound and may, therefore, feel isolated. However, Heart and
Kalderon (2013) raise some considerations on the “readiness” of older people to use ICTs. Gitto (2021), examining
data from a sample of elderly people attending ICTs courses, analyzes previous digital experience regarding per-
ceived usefulness of ICTs in developing a positive attitude towards the use of such tools. Olson et al. (2011)
recognize that much of the previous research on age-related differences in the use of technology has only investi-
gated such usage broadly, without exploring individuals’ motivation or gender differences in achieving higher
proficiency in the use of ICTs.

The use of ICTs is a driver of the socio-economic development, likely to exert a positive impact on major
macro variables (see for instance, Roller and Waverman, 2001, Kumar et al., 2016, Venturini, 2015). However,
very little attention has been paid to this topic at a micro level, for example, by carrying out empirical studies
aimed at detecting the extent to which ICTs might influence the individuals’ quality of life or well-being. The
impact of ICTs on individual wellbeing can be appreciated by measuring the increase in Quality of Life (QOL)
due to digital skills (Damant et al., 2017). The World Health Organization (WHO) has defined QoL as the “indi-
viduals’ perception of their position in life in the context of the culture and value systems in which they live and
in relation to their goals, expectations, standards and concerns”. One of the instruments that measure QOL is the
WHOQOL BREF questionnaire, which captures many subjective aspects of QOL (WHOQOL, 1994, 1998a,
1998b), allows cross-cultural comparisons, and is available in many languages (WHOQOL, 1996). This question-
naire has been used to collect data employed for the present analysis.

3. Data and methods

The present study has been carried out within a wider project aimed at evaluating QOL in the population of
individuals enrolled at the Libera Universita della Terza Eta (LUTE) in Milazzo, Sicily, (Italy). The LUTE was
established in 2011 and it operates in the field of lifelong learning. The term “Libera”, referring to the UTA, means
that, although it is mainly intended for the elderly, there is no age restriction, and all adult people may enroll. In
2016, around nine hundred adults were involved in LUTE activities in Milazzo, attending classes, teaching, or
volunteering as to provide course support. Alongside classes based on traditional learning, the courses include
interactive classes aimed at familiarizing people with the use of different ICTs, such as personal computers, tablets,
smartphones, etc. Courses are free of charge for all members, although there is a modest annual membership fee.
This analysis was carried out between March-May 2016 with the aim of gaining information from the people
attending courses organized by LUTE.

3.1. The questionnaire

The project was directed at people joining this University of the Third Age, with the objective of collecting
data about participants’ characteristics and expectations. Participants in the survey were asked to fill in a question-
naire made of several sections, related to individual socioeconomic characteristics; educational initiatives and
courses followed; knowledge and current use of ICTs; and QOL perceived. The latter was assessed through the
WHOQOL BREF, a questionnaire developed by the World Health Organization (WHO), as specified earlier, and
composed by 24 items, relating to specific dimensions of everyday life, plus 2 separate items, aimed at asking the

Copyright © 2022 by IJSSER
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respondents to directly rate, on a 0-5 Likert scale, their health status and QOL, respectively. In order to enhance
accuracy, all participants were informed that their responses would remain confidential. Overall, the survey in-
cluded almost 60 items (9 of them were related to personal information, 24 concerned the attendance of courses
and the use of ICTs, 26 were extrapolated from the WHOQOL BREF).

Some of the questionnaire items could be specifically considered to measure the consequences ICTs have on
social life: for example, ability to enjoy life, ability to concentrate, ability to attribute a ‘meaning’ to life and to
‘enjoy life’, overall availability of information, ability to perform daily living activities, satisfaction with personal
relationships and friends. These items are related to the psychological and social dimensions, which should be
strengthened by the ability to use ICTs (see, for instance, Gitto, 2021). Overall, the domains of well-being de-
scribed by the WHOQOL were: physical health (7 items), psychological health (6 items), environmental health
(8 items), social relationships (3 items), plus two separate items which provide further information about an indi-
vidual’s overall perception of QOL (answer to the question “How would you rate your quality of life?”) and the
perception of his/her own health (answer to the question “How satisfied are you with your health?””). Each of the
26 items is rated on a 5-point Likert scale (Likert, 1932), and is scored from 1 to 5. This means that higher scores
denote a higher QOL (WHOQOL Group, 1998a, 1998b; Skevington, Lotfy and O’Connell, 2004). The presence
of the two separate items addressing the perception of either QOL or health status, allows the identification of a
final score: the overall WHOQOL BREF score. Table 1 summarizes the contents of the survey.

Table 1. The survey

Dimensions Number of items

Physical health 7 items

Psychological health 6 items

Environmental health 8 items

Social relationships 3 items

Quality of life assessment WHOQOLBREEF 26 items

Details on the algorithms employed to obtain the final score, which is comparable to the more widespread
WHOQOL100 score 2 are described in specific bibliographic sources (for instance, WHO, 1996). Items related to
Psychological health and Social relationships from the WHOQOL are particularly well suited to address the meas-
urement of increased QOL, as they include questions such as “How satisfied are you with your personal relation-
ships?”, “How satisfied are you with the support you get from your friends?” or “How much do you enjoy life?”.
Regarding the use of ICTs, respondents replied to specific items added to the survey on frequency of use, number
and typology of devices used (PC, tablet, smartphone) and place where individuals mainly use ICTs.

Table 2. Characteristics of the sample

Variable No. respondents % Std. dev. Min Max
Age 244 62.42 (mean) 10.769 27 95
Over 65 119 0.487 0.500 0 1
Gender (male) 84 0.336 0.474 0 1
Marital status: 250

Single 25 0.10 0.300 0 1
Married 179 0.716 0.452 0 1
Divorced 17 0.068 0.252 0 1
Widowed 29 0.116 0.321 0 1
Living arrangements: 250

Alone 37 0.148 0.356 0 1
With Partner 118 0.464 0.500 0 1
With Family 100 0.400 0.491 0 1
Education: 250

Compulsory education 52 0.208 0.407 0 1
High school 100 0.604 0.490 0 1
Academic 48 0.192 0.394 0 1
Activity: 250

Pensioner 136 0.544 0.499 0 1
Self-employed 8 0.032 0.176 0 1
Teacher 13 0.052 0.222 0 1
Salesman 4 0.016 0.126 0 1
Employee 23 0.092 0.290 0 1
Housewife 63 0.252 0.435 0 1
Unemployed 17 0.068 0.252 0 1

Copyright © 2022 by IJSSER
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Table 2. Characteristics of the sample (Continued)

Variable No. respondents % Std. dev. Min  Max
Income: 233 1
< 15,000 € 78 0.281 0.450 0 1
15,000-28,000 € 79 0.290 0.454 0 1
28,001-55,000 € 26 0.097 0.296 0 1
55,001-75,000 € 5 0.015 0.120 0 1
>75,000 € 1 0.003 0.054 0 1
No answer 44 0.183 0.386 0 1
ICT availability (possible multiple choice) 250

Personal computer 172 0.688 0.464 0 1
Tablet 58 0.232 0.423 0 1
Smartphone 118 0.472 0.500 0 1
None 20 0.08 0.271 0 1
Proficiency in using ICT (possible multiple choice) 250

I cannot do anything 30 0.120 0.326 0 1
Text messages 119 0.476 0.500 0 1
Surfing the net 182 0.728 0.446 0 1
Social network 116 0.464 0.500 0 1
How often do you use ICT? 243

Never 31 0.124 0.245 0 1
Sometimes 19 0.076 0.266 0 1
Frequently 43 0.172 0.378 0 1
Very frequently 150 0.600 0.491 0 1
Where do you use ICT? 250

Wherever 15 0.064 0.245 0 1
At friends’ 6 0.024 0.153 0 1
At home 199 0.796 0.404 0 1
When travelling/moving 82 0.328 0.470 0 1
Access to internet 250

Internet yes 220 0.880 326 0 1
Internet no 23 0.09 290 0 1
Internet do not know 7 0.03 .090 0 1
Separate-item — Health (score) 250 3.436 (mean) 0.849 1 5
Separate -item — Quality of Life (score) 248 3.714 (mean) 0.693 1 5
Partial WHOQOL BREEF (score) 250 83.334 (mean) 11.401 47 111
WHOQOL BREEF (score) 248 90.454 (mean) 12.487 51 120
WHOQOL single items

Pain 250 4.352 0.697 2 5
Drugs 250 3.796 0.870 1 5
Sleep 250 3.468 1.037 1 5
Physical activities 250 3.840 0.775 1 5
Working skills 250 3.880 0.701 1 5
Energy 250 3.496 0.751 1 5
Mobility 250 4.028 0.963 1 5
Physical dimension — total 250 26.860 3.931 14 35
Negative feelings 250 3.948 0.756 2 5
Physical aspect 250 3.388 0.805 1 5
Enjoying life 250 2.776 0.863 1 5
Meaning 249 3.377 0.947 1 5
Concentration 249 3.201 0.818 1 5
Self esteem 250 3.856 0.773 1 5
Psychological dimension — total 250 20.52 3.634 11 29
Personal relationship 250 3.868 0.870 1 5
Sex 250 3.348 0.954 1 5
Social support 250 3.620 0.898 1 5
Social dimension — total 250 10.836 2.077 4 15
Safety 250 3.256 0.721 1 5
Environment 250 3.264 0.746 1 5
Place 250 3.572 1.020 1 5
Health services 250 2.620 0.946 1 5
Money 250 2.792 0.674 1 4
Information 250 3.420 0.823 1 5
Recreation 250 3.056 0.881 1 5
Transports 250 3.128 0.627 1 5
Environmental dimension — total 250 25.108 25.108 11 37
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The sample employed in the present analysis has been taken from people enrolled at the LUTE during the
academic year 2015/2016. The questionnaire was distributed to people attending courses. The time required to
complete the questionnaire was about 30 minutes and personnel were available onsite to provide clarification if
needed. A total of 341 people answered the items of the questionnaire, although only 250 respondents completed
the whole form. Since the final calculation of the WHOQOL BREF requires each of the items to be fulfilled, the
total number of observations is 244. Table 2 displays the characteristics of the sample of people who answered the
survey and the scores reported in the WHOQOL BREF questionnaire.

The participants to the survey are 62 years old on average: the age in the sample ranges from 27 to 95 years,
although the distribution is skewed to the right (almost 50% of the people in the sample are over 65). As it has
been mentioned earlier, although there is no age limit for enrolling in the LUTE, the courses are mainly directed
to the elderly. Two thirds of the respondents are females, 71.6% of the respondents are married and 86.4% live
with their family or with their partners; only 14.8% declare to live alone. More than sixty per cent of the partici-
pants completed high school, 19.2% of the people in the sample have an academic education. This educational
framework suggests that there might be self-selection in the decision of attending LUTE.

Most of respondents are retired (n=136) and 25% of the sample is represented by housewives; professional
figures, such as salesmen or employees are hardly (or scarcely) represented. The two most represented levels of
income are less than € 15,000 (28%) and between 15,000 and 28,000 Euro (29%). However, it should be noted
that 18% of respondents gave no answer to the income question. Most respondents (88%) have an internet con-
nection at home and, therefore, uses ICTs frequently/very frequently (77.2%). Home is the preferred site to connect
and use ICT (79.6% of the respondents); however, almost one third of the participants to the survey uses digital
devices when travelling/moving. Tablet is the less popular electronic device (23.2%, comparing to smartphone -
47.2% - and personal computer - 68.8%). Most people in the sample use ICTs to surf the internet (72.8%), 46.4%
use social networks, while 12% declare they cannot use ICTs. Apart from the age variable, all variables included
are categorical variables.

3.2. The econometric analysis

Since the dependent variable is a multiclassified variable made of different scores adding to each other, a multi-
ordered logit model may be used to enhance the accuracy of the result. The specification of the multi-ordered logit
model is:

exp (a; + Xx_q BiXy)
1+ exp (a; + 2X_ BiXi)

where Y is the dependent variable, X; is the kth independent variable, S is the corresponding regression coef-
ficient, and ai is the intercept. The estimation of the model is done by the Maximum Likelihood (ML) method.
The estimators are obtained through numerical optimization. The coefficients are estimated jointly with the thresh-
old values for the latent variable. However, to specify the impact of ICT use on some dimensions outlined by the
WHOQOL BREF, ordinary linear regression models (OLS method) are first employed, and their results can serve
to make a comparison with the ordered logit model (Wooldridge, 2015). The software Stata has been used to carry
on the analysis (StataCorp., 2017).

P(Y<ilX)= (1)

4. Results

Table 3 displays the results of two different linear regression models whose dependent variables are the psy-
chological dimension and the social dimension of WHOQOL BREF. These latter variables range from 11 to 29
and from 4 to 15 respectively. Most of the estimated coefficients are statistically significant at conventional sig-
nificance levels. The R-squared values are in acceptable range: ninety-three per cent of the variation is captured
by the set of control variables. The F-tests show a significant good ability of predicting the outcome variables.

The dummy variable indicating people over 65 has a positive and significant effect on the psychological and
social dimension (p < 0.000). This means that elderly people are expected to experience a higher quality of life
due to their social relationships. Other variables considered in the estimated model show that being female and
married has a positive and significant effect on both dimensions of quality of life (p < 0.000). Internet connection
at home has a positive and significant effect on both QOL dimensions. The frequency of use of ICT has a positive
and significant effect on the psychological as well as the social dimension. Lastly, the use of a specific ICT device
has no significant effect on either dimension of quality of life. Nevertheless, a positive sign for all devices is only
found in the regression equation where the dependent variable is the social dimension of quality of life.

Copyright © 2022 by IJSSER
ISSN: 2149-5939



116

International Journal of Social Sciences and Education Research, 8 (2022)

Table 3. Regression model

1% model. Psychological dimension

2" model. Social dimension

Variables

Coefficient

Coefficient

Gender (female)

3.46%** (0.82)

2.09%** (0.42)

Marital Status (married)

4.34%%% (0,82)

2.03%** (0.40)

Education (high school education)

3.96%** (0.75)

1.72%%* (0.38)

Age > 65 years 4.00*** (0.71) 2.23*%%%(0.36)
Type of ICT
PC 0.78 (0.99) 0.78 (0.50)
Tablet -0.45 (1.01) 0.44 (0.49)
Smartphone -0.10 (0.82) 0.18(0.45)
Internet access (Yes =1; No = 0) 6.89%** (1.37) 3.46%** (0.73)
Messages -0.58 (0.77) -0.21 (0.41)
Internet 1.84* (0.95) 0.94*(0.52)
Social Network 1.37(0.93) 0.59 (0.51)
Frequency 2.09** (1.03) 0.98* (0.58)

F(12, 232) = 374.26 (0.000)
R-squared = 0.95
# observations = 255

F(12, 232) = 402.13 (0.000)
R-squared = 0.94
# observations = 255

Note: (Dependent variables: Psychological and social dimension)

Robust standard errors in parentheses. * =p < .10, ** =p < .05, *** =p < .01

Table 4 displays the estimated results of the ordered logit model that represent a robustness check. The usual
interpretation of the ordered logit coefficient is that, for a one unit increase in the explanatory variable, the response
variable is expected to change by its regression coefficient in the ordered log-odds scale, the other variables in the
model being constant (Wooldridge, 2015). Here, some of the threshold points are not statistically significant. Most
of the controls are not statistically significant, and some of them do not have the expected signs, but the dummy
variable associated with people over 65 is negatively associated with the probability of enjoying good health.
While gender differences in the use of technologies arise for adolescents, especially in favor of boys comparing to
girls (Gnambs, 2021), these differences are not confirmed for aged people.

Table 4. Ordered Logit results.

Variable Coefficient
Female 0.24 (0.27)
Married 0.29 (0.28)
High school education 0.50* (0.26)
Age > 65 years -0.83** (0.27)
Access to Internet
PC 0.50(0.37)
Tablet -0.09 (0.34)
Smartphone -0.39 (0.30)
Nothing 0.71 (0.58)
Messages 0.66** (0.29)
Internet 0.68* (0.41)
Social Network 0.22 (0.31)
Frequency 0.54* (0.33)
Cut 1 -5.13 (1.34)
Cut 2 -1.13 (0.66)
Cut 3 0.70 (0.66)
Cut 4 3.60(0.72)
Pseudo R? 0.079
Wald chi2(13) 40.13 (0.000)
Log pseudolikelihood -276.37654
# of observations 244

Note: Robust standard errors in parentheses.

5. Discussion and conclusions

The empirical analysis that has been carried out shows that the use of ICTs among the elderly can exert a
significant impact on some dimensions of QOL. QOL is measured by using a validated tool, the WHOQOL BREF
questionnaire, which identifies 4 main dimensions within which everyone’s activity can be expressed: Physical,
Environmental, Psychological and Social. The last two dimensions can represent everyday life, individuals’ ob-
jectives, and personal skills.
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Hence, in a first model estimated, social and psychological dimensions are included as dependent variables.
They show their significance and a positive correlation with the possibility to access internet, as well as with
frequency of use of digital tools. They are positively and significantly influenced by education level (completion
of higher school), female gender and an age of 65 or over. These latter correlations, however, do not signify that
the use of digital tools can improve women’s QOL in their social and psychological dimensions. Rather than, than
there is a positive attitude towards learning, likely to be reflected in social relationships and personal mood. The
possibility to socialize must be considered the real added value of the Universities of the Third Age. If elderly
people were not busy with activities carried out at these institutions, they would probably spend their free time
engaging in housing and garden activities, going to the church, or, if less active, watching TV or staying at home
without doing anything else.

The opportunities offered by the courses aimed at making elderly people familiar with the use of ICTs may be
seen in this perspective. Socialization can be obtained in many ways: during class or on guided tours or during
cultural activities, for example. Unfortunately, in recent times where meeting in person can become problematic,
because of individuals’ physical limitations, or restrictions imposed by national governments to contain the spread
of a pandemic (see, for example, Giammanco and Gitto, 2021), who have evaluated the impact of containment
policies), ICTs constitute a valid solution to continue guaranteeing social activities and relationships between peo-
ple who would otherwise remain isolated °.

The estimation of an ordered logit model, aimed at considering an overall measure for QOL, has not outlined
a great significance of the majority of regressors employed: however, the circumstance that frequency in ICT use
can improve the wellness declared by individuals deserves to be mentioned. This result must be evaluated together
with the significance of the estimated coefficient for education level, but this could lead to a problem in the dataset
employed as there may be a selection bias. People attending the LUTE, i.e., the University of Third Age where
the research has been carried out, are more educated and skilled than the average population.

Although in the sample of respondents to the questionnaire there are graduates as well as individuals who have
only completed compulsory education, most of the participants obtained a high school qualification and attend
many courses (at least three-four courses) among those ones offered within LUTE educational programs — from
Art to Literature to History, to Foreign Languages, to Informatics and Computer Science. It is not surprising that
these people can easily use ICTs and have developed sufficient computer skills  in comparison with other elderly.
It might also be difficult to support evidence of the direct effects of ICTs on QOL due to the presence of many
confounding factors. For instance, people married with children or grandsons and granddaughters may declare not
to have time to practice with the computer; indeed, they may be encouraged to learn informatics by the presence
at home of a younger family member, who could teach them or with whom they may practice).

An interesting question to formulate concerns the alternative use of spare time if elderly individuals did not
use to access the internet. For example, would they have the same incentive to socialize through the internet and
social media websites, or would they rather engage in other activities (care of family, parish activities, etc.)? Future
research may consider exploring these issues. Relevant issues have emerged in the present study that have stressed
the relevance of ICTs for socialization and individuals’ quality of life. In order to make the results obtained from
the survey carried out more generalizable, similar surveys should be performed in other European countries, given
that the estimations carried out summarize the experience of a single University of Third Age in Southern Italy.

Comparing the results obtained with the experiences of other institutions thought for adult people could allow
to:

a) Check for regional differences (does the geographical context matter? Do people living in Northern or Cen-
tral Italy have a different perception of their wellness and QOL?).

b) Confirm if ICTs use is meant as a tool to facilitate daily life (no need to plan housework, going to the bank
or the post office to pay bills, ask for medical consultations, etc.).

c¢) Restrict the use of ICTs only to socialization purposes, to strengthen the relationships with family and
friends. In this sense, the use of ICTs is a positive factor for QOL although not strictly necessary to individuals’
wellbeing.

A detailed answer to all these questions, according to a geographical, utilitarian, and motivational perspective,
would definitely enrich the literature on the attitude of the elderly towards new technologies and would identify
strategies aimed at strengthening their QOL.
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Footnotes

1. This EU initiative can be summarized in three pillars: a single European information space, innovation and
ICT R&D, and inclusion, better public services, and quality of life. The European Innovation Partnership on Active
& Healthy Ageing AHA was introduced in 2011 (EC, 2012) and looks at the improvement of health and quality
of life of European citizens with a focus on older people, supporting the long-term sustainability and the efficiency
of health and social care systems as well.

2. This measure is too long for practical use, so the WHOQOL BREF is commonly accepted.

3. In Italy, the Government has implemented policies to incentivize people who do not own sufficient resources
to buy a personal computer or a tablet or other informatic products. The objective of such “PCc bonus” is to avoid
a “digital divide” (Decree of the President of the Italian Council of Ministries, 7th August 2020).

4. This conclusion is especially true in these pandemic times: nowadays, the LUTE is still running its courses,
but they have switched to online learning. The attendance is satisfactory and confirms the need to improve peoples’
digital skills in order to guarantee participation and avoid exclusion from social activities for elderly who are
willing to attend.
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Research Article This research aims to determine the knowledge levels of special education teachers on the
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ers’ knowledge levels or not. Within the scope of research, data was collected from 295
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Knowledge Test of Frequently Used Behavioral Intervention Techniques (F-BIT) and De-
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1. Introduction

Problem behaviors can be defined as behaviors that can be observed frequently in students with normal devel-
opment and special needs, negatively affect the academic success of the student, participation in the course, social
relations and interaction, affect the learning of himself and those around him, and harm himself and his environ-
ment (Erbas, 2002). These behaviors come in many different forms. For example, there may be serious problem
behaviors such as self-injury, biting, hitting, and damaging objects, as well as mild problem behaviors such as
walking around the classroom, exhibiting ineffective behaviors, or not following instructions (Erbas, 2002). It is
reported that among the most challenging issues that teachers encounter in the classroom daily, problem behaviors
exhibited by students are reported (Rose & Gallup, 2005; Westling, 2010), and there is even evidence that more
than 80% of the teaching time is spent on students' problem behaviors (Simonsen et al., 2010).

Problem behaviors that students frequently exhibit in general education (Aymaz 2018; Cankaya & Canake1
2011; Ozer et al., 2014) and special education (Acar, 2000; Alatli, 2014; Aykir, 2010; Ceylan, 2015; Erbas, 2001;
Giiner-Yildiz & Sazak-Pinar, 2012; Timugin 2008; Yasarsoy, 2006) environments; speaking without asking, sit-
ting inappropriately during the lesson, not listening to the lesson, going to the toilet during the lesson, not partici-
pating in the activity, hitting each other, going in and out of the classroom without permission, not paying attention
to the lesson, lying on the desk, disturbing your friends, talking among themselves, not listening to the person
speaking, complaining about your friend pushing is referred to as pushing. It is known that the problem behaviors
exhibited by the students in the classroom environment limit the learning opportunities of both themselves and
their peers and can negatively affect their behavior patterns (Chandler & Dahlquist, 2002).

*All responsibility belongs to the researchers. This research has ethical approval from Abant Izzet Baysal University, Ethics
Committee of Human Researches in Social Sciences (Date: 24.01.2018; Approval: 2018/16)
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Strategies used according to the behavioral approach in reducing or eliminating problem behaviors are conse-
quence-based strategies. Among these strategies, differential reinforcement, extinction, and response cost are
among the moderate techniques (Sazak, 2017). Differential reinforcement can be briefly defined as reinforcing
some behaviors while ignoring others. Differential reinforcement types can be classified as; differential reinforce-
ment of incompatible (opposite) behaviors, differential reinforcement of other behaviors, and differential rein-
forcement of low rates of behaviors. Extinction is a technique that requires the reinforcing of a previously rein-
forced problem behavior to be stopped, thus reducing the probability of the unreinforced problem behavior to
occur in the future, and then eliminating the problem behavior (Cooper, Heron & Heward, 2007; Sazak, 2017).
The cost of the response is the practice of reducing the formation of behaviors as a result of retaining or withdraw-
ing some of the reinforcement possessed due to the display of the problem behavior (Sazak, 2017). Extinction and
response cost are among the moderate techniques in the classification made according to the power of control and
intervention on the student in reducing the behaviors.

Punishment-based strategies are also included in reducing or eliminating problem behaviors. These strategies,
follow a sequence from the more recommended to the less or not recommended to are used among themselves;
time-out, overcorrection, and delivering punishing stimulus. Time-out is a technique used to reduce the frequency
of problem behavior in problem schools and clinical settings. Time-out can also be defined as isolating the student
from the reinforcers that maintain the behavior immediately after the problem behavior is exhibited (Alberto &
Troutman, 2006; Sazak, 2017). Overcorrection, on the other hand, can be defined as overcorrection of the envi-
ronmental effects of the behavior or excessive display of the correct form of the behavior in the environment in
which it appears. The last technique to be used in reducing and eliminating problem behaviors is delivering pun-
ishing stimulus. Delivering a punishing stimulus, on the other hand, is the reduction or disappearance of the prob-
lem behavior by presenting the impulsive stimulus to the student right after the problem behavior is exhibited
(Kircaali-Iftar & Tekin, 1997). To reduce the problem behavior, it is necessary to choose the most moderate tech-
nique first and to try other techniques in cases where the technique is not effective (Kircaali-iftar & Tekin, 1997).

Teachers can follow different ways based on their professional knowledge and past experiences in coping with
problem behaviors (Erbas, 2002). On the other hand, the interventions used by teachers are not based on techniques
based on behavioral approach. In coping with the problem behaviors of their students, teachers; resort to interven-
tions such as verbal warning, talking with the student outside the classroom, meeting with his/her family, making
eye contact, meeting with the school administration, giving him/her unwanted tasks and depriving him/her of what
he/she wants; it is stated that none of the behavioral intervention methods that teachers have stated in coping with
students' problem behaviors are based on a systematically applied behavior treatment (Sazak-Pmar & Giiner-
Yildiz, 2013). The fact that teachers do not use techniques based on behavioral approaches is thought to be because
they do not know about these strategies, but the absence of a knowledge test in the literature that can reveal this
result also indicates an important deficiency. However, determining the level of knowledge of teachers about be-
havioral intervention strategies that their students use frequently in behavior treatment will guide the teacher train-
ing programs to be prepared. Thus, teachers will increase their level of knowledge about behavioral intervention
strategies, which have been determined to be moderately and highly effective in the literature (Beare, Severson &
Brandt, 2004; Chezan, Wolfe & Drasgow, 2017; Chitiyo et al., 2011; Heyvaert et al., 2014; LeGray et al., 2013;
Losinski et al., 2016; Morano et al., 2017; Ritter et al., 2018; Solomon et al., 2012), and they will be able to reduce
or eliminate the problem behaviors of students.

When the literature is examined, no study examines the knowledge levels of teachers working in the field of
special education about the behavioral intervention techniques that students frequently use in the behavioral treat-
ment of their students. In addition, it is seen that there is no test to measure the knowledge levels of both general
and special education teachers about behavioral theory-based behavior intervention techniques. In the literature,
the knowledge levels of general education teachers about behavioral intervention were evaluated with a knowledge
test prepared within the scope of classroom management (Alatli, 2014; Giiner, 2010; Isikgoz et al., 2018). For this
reason, it cannot be thought that the obtained findings fully test the knowledge levels about behavioral intervention.
It is seen that there is a need for tools that will more clearly measure the knowledge level of teachers on the subject.
It is thought that the Frequently Used Behavioral Intervention Techniques (F-BIT) Knowledge Test developed in
this research will contribute to the literature, and the study is considered important in this respect.

Purpose of this study

This study, it was aimed to determine the knowledge level of teachers in the field of special education about
behavioral intervention techniques that are frequently used in behavioral treatment. In line with this main purpose,
answers to the following questions were sought in the study:
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1. What is the knowledge level of teachers in the field of special education about behavioral intervention tech-
niques that are frequently used in behavioral treatment?

2. Do the knowledge levels of the teachers in the special education field about the behavioral intervention
techniques that are frequently used in the behavior treatment of their students differ according to their demographic
information?

Methods
Design

This research is a descriptive study designed according to the survey model. Descriptive research means col-
lecting existing information and determining the existing situation, and revealing the information without interfer-
ing with the information sources. The survey model, on the other hand, is a model that aims to describe a past or
present situation as it is, and is based on the definition of the event, individual, or object that is the subject of the
research, in its terms and as it is (Karasar, 1995). Surveys, observations, interviews, inquiries, multiple-choice
tests, and open-ended questions are used in descriptive research; prepared tools are used as measurement tools
(Sonmez & Alacapinar, 2016).

In this study, F-BIT Knowledge Test developed within the scope of the research was used to determine the
knowledge level of teachers in the field of special education about behavioral intervention techniques that are
frequently used in behavioral treatment. The F-BIT Knowledge Test was developed by researchers and consists
of questions about behavioral intervention techniques that are frequently used to increase students' appropriate
behaviors and reduce-eliminate problem behaviors.

Participants

The study group of the research consists of 295 teachers in the field of special education in 10 provinces of
Turkey. In the determination of the participants, it was taken as a criterion that the teachers were working as special
education teachers in the field of special education. The reason for this is that stronger evidence is desired to obtain
the content validity and reliability of the developed F-BIT Knowledge Test. Because teachers working in the field
of special education are those who graduated from special education and classroom teaching undergraduate pro-
grams. Within the scope of the special education teaching undergraduate program, there is a course called "Applied
Behavior Analysis" related to behavioral theory-based techniques and "Classroom Management" within the scope
of the classroom teaching undergraduate program (Higher Education Institution [YOK], 2021). In the study, it was
aimed to reach a more homogeneous study group rather than the teachers who graduated from the classroom
teaching undergraduate program who only work in general education environments. Thus, teachers working in the
field of special education, which are graduates of both undergraduate programs, were included in this study.

Table 1. Frequency (f) and percentage (%) distributions of demographic variables

Variable Categories f %
Gender Female 169 573
Male 126 42,7
Age 24 years and under 53 18,0
25-35 years 187 63,4
36 years and older 55 18,6
Workplace Special Education Practice School 103 34,9
Special Education Business Application Center 52 17,6
Classroom of Special Education 66 224
Other 74 25,1
Graduated Department Teacher for Intellectual Disability 130 44,1
General Education Teacher 91 30,8
Other 74 25,1
Education on Special Education Special Education Undergraduate Program 183 62,0
Other 112 38,0
Education on Behavioral Intervention Techniques Yes 212 71,9
No 83 28,1
Total 295 100,0
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It has been tried to ensure that the developed F-BIT Knowledge Test is applied to all teachers working in the
field of special education in Turkey, but only 10 provinces responded to the tests. These provinces are; Ankara,
Bolu, Bartin, Zonguldak, Bilecik, Istanbul, Mersin, Tekirdag, Canakkale and Kahramanmaras. In the study, data
were collected on 10 different demographic variables of teachers, including age, gender, place of work, disability
group, age group of students, graduation status, graduated department, education related to special education, years
of service, and training in behavioral intervention techniques. To obtain meaningful results from the analyses, the
variables of graduation status and years of service, whose distributions are statistically unbalanced, were excluded
from them. Since more than one marking could be made in the variables of disability group and student age group
studied, each option in the variables was evaluated as a separate question. Information on demographic variables
related to teachers is presented in the tables below. The frequency distributions of demographic variables are given
in Table 1.

When Table 1 is examined, 57.3% of the teachers participating in the study are female, 42.7% are male; 18%
are 24 years old and younger, 63.4% are 25-35 years old; 18.6% are 36 years and older; 34.9% in special education
practice school, 17.6% in special education business application center, 22.4% in a special education class, 25.1%
in other institutions; 44.1% of them are teaching the intellectual disability, 30.8% are classroom teachers, 25.1%
are from other departments (such as pre-school, teaching for the visually impaired, hearing impaired); 62% special
education license, 38% other programs; 71.9% received behavioral intervention training, 28.1% are not. It is seen
that the participants can mark in more than one area. The frequency distributions of the students' age group and
disability group variables, in which the teachers work, are given in Table 2.

Table 2. Number of participants in demographic variables with more than one choice (n)

Worked disability group n Working student age group n
Intellectual disability 231 0-6 years 39
Learning disability 52 6-10 years 110
Autism spectrum disorder 127 11-14 years 147
Hearing impairment 28 15-18 years 82
Visual impairment 23 18 years and older 33
Students with language and speech difficulties 60

Gifted or talented students 5

Attention deficit hyperactivity disorder 26

Orthopedic disability 42

Students with chronic disease 17

Students with emotional adjustment difficulties 8

Students with social adjustment difficulties 15

Students with disabilities in more than one area 28

When Table 2 is examined, it is seen that 295 teachers work in the disability group and the total number of
people in the age group of the students they work with. 231 of the teachers work with individuals with intellectual
disability, 127 with autism spectrum disorder, and 60 with language and speech difficulties. 147 of the teachers
work in the 11-14 age group, 110 in the 6-10 age group, and 82 in the 15-18 age group.

Data collection tools

As data collection tools in the research; the Demographic Information Form and F-BIT Knowledge Test Form
developed by the researchers were used.

Demographic information form

It was developed to determine the demographic information of teachers in the field of special education par-
ticipating in the study. In this form prepared by the researchers, teachers in the field of special education; Infor-
mation on age, gender, place of work, disability group, age group of students with special needs, graduation status,
department from which he graduated, education related to special education, years of service, and training in be-
havioral intervention techniques were given.

F-BIT knowledge test form

The test is to be applied by the researchers to teachers working as special education teachers in various prov-
inces of Turkey; It was developed to determine teachers' knowledge levels about behavioral intervention tech-
niques that are frequently used in behavioral treatment. With this test, the knowledge levels of the teachers in the
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field of special education about the techniques frequently utilized in increasing the appropriate behavior in the
students and reducing-eliminating the problem behaviors were determined and it was investigated whether the
knowledge levels changed according to the demographic variables. The F-BIT Knowledge Test consists of a total
of 33 questions, including 22 multiple-choice questions prepared in vignette format and 11 questions prepared in
open-ended question form. Multiple choice questions are questions structured with more than one answer option,
and tests created with these questions can be used to measure success (Baykul, 2000; cited in Biiyiikoztiirk et al.,
2016). The multiple-choice questions written for the developed F-BIT Knowledge Test were created with vi-
gnettes. In vignettes tests, the problem situations are briefly defined and the test takers are allowed to portray the
situation clearly (Jeffries & Maeder, 2004; Sazak-Pinar, 2009). According to Jeffries & Maeder (2004) and (Kish,
2004), vignettes are defined as incomplete short stories that are written to reflect, in a less complex way, real-life
situations to encourage discussions and potential solutions to problems where multiple solutions are possible.
Studies in the literature emphasize that these stories measure information more reliably and objectively than sur-
veys and interviews (Alexander & Becker, 1978; Sazak-Pinar, 2009; Brovelli et al., 2014). In the questions written
for the F-BIT Knowledge Test, attention was paid to keeping the stories short, clear, and understandable.

F-BIT Knowledge Test also includes 11 open-ended questions. Open-ended questions are unstructured ques-
tions that are preferred when participants are asked to answer freely, and they have the advantage of getting un-
planned answers from participants. The variation in the answers provided contributes to obtaining broader and
more detailed information about the measured area. Fill-in-the-blank questions are one of the ways to answer open-
ended questions. In cases where the answer can be given with one or more words, questions are asked to the
participant, leaving appropriate space for the answer (Biiyiikoztiirk et al., 2016). In this study, filling in the blanks
was preferred as a way of answering open-ended questions prepared to determine the knowledge level of teachers
in the field of special education about the techniques frequently utilized in behavioral treatment. A total of 11
open-ended questions at the comprehension level, one for each technique, are in the form of a part of the F-BIT
Knowledge Test, called the Short Answer Questionnaire. For the content validity of these 11 short-answer ques-
tions, opinions of experts in measurement, evaluation, and special education were taken. For open-ended questions,
field experts are asked to evaluate the question items in terms of content validity and the items can be rearranged
in line with their suggestions (Biiyiikoztiirk et al. 2016). The questions, which were rearranged and shaped accord-
ing to expert opinion, were added to the F-BIT Knowledge Test and distributed to teachers in the special education
field to be answered simultaneously. Participants were asked to answer the questions by writing the name of the
technique they thought was appropriate in the space provided for the answer.

The questions in the developed F-BIT Knowledge Test were delivered to 350 teachers working as special
education teachers in the field of special education in 10 provinces of Turkey and were answered appropriately by
295 of them.

Table 3. Behavioral intervention techniques in the F-BIT knowledge test

Teaching and promoting appropriate behaviors Reducing-eliminating problem behaviors
Negative Reinforcement Differential Reinforcement
Positive Reinforcement Non-Conditional Reinforcement
Symbol Reinforcement Extinction
Behavior Contract Response cost
Time-out
Overcorrection

Delivering punishing stimulus

When Table 3 is examined, it is seen that behavioral intervention techniques are divided into two teaching or
increasing appropriate behaviors and reducing or eliminating problem behaviors. Among these intervention tech-
niques, the most frequently utilized techniques for gaining or increasing appropriate behaviors are; positive and
negative reinforcement, symbol reinforcement, and a behavior contract are included. In the study, among the most
frequently used techniques for reducing or eliminating problem behaviors; Differential reinforcement, non-condi-
tional reinforcement, extinction, response cost, time-out, overcorrection, and delivering impulsive stimulus tech-
niques are included; In the F-BIT Knowledge Test, questions about these techniques were created.

To carry out studies on the validity and reliability of the F-BIT Knowledge Test, the test was delivered to 350
special education teachers. Participants were asked to answer 33 questions in the test, including 22 multiple choice
and 11 open-ended questions, without skipping any questions. The answers of 295 of the participating teachers
who answered the test completely were evaluated. While the test was being evaluated, 1 point was given for correct
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answers and O points for incorrect answers. Item analysis statistics are included. When the F-BIT Knowledge Test
item difficulty scores were examined; 9 items are very easy, 9 items are very easy, 9 items are medium and 6 items
are extremely difficult. As a result of the analysis, the item difficulty score of the 33-item test was calculated as
0.64 and the item discrimination score as 0.33. The overall test was found to have moderate difficulty and fairly
good discrimination. For the reliability of the 33-item F-BIT Knowledge Test, the Cronbach alpha internal con-
sistency coefficient was calculated as 0.74 and the test was found to be quite reliable. It has been accepted that the
measurement tool developed according to the data obtained from all analysis for the F-BIT Knowledge Test is
reliable, and valid.

Data collection process

In the research, the following stages were passed in the process of applying the SIK-DMT Knowledge Test to
the participants:

1. Giving Preliminary Information to the Teachers: Before the application, the participant teachers were ex-
plained about the test, how they should apply the test and what points they should pay attention to while applying
the test. Teachers were presented with a research permit approved by the Ministry of National Education and it
was reported that an ethical approval document was received for the research.

2. Delivering the Test to Teachers: The F-BIT Knowledge Test was administered to teachers face-to-face, and
via social media (e-mail, Facebook, Instagram). All participants who could be reached were given 3 days for the
application. The contact addresses of the researcher were given to the participants so that they could reach them
when they had questions.

3. Test Collection: Three days after the test was delivered to the participant, the participant teachers were
contacted again. Within the given time, the forms were taken back from those who completed the F-BIT
Knowledge Test, and after 1 more day was given to the teachers who requested additional time, all the forms were
collected.

4. Delivery of Answer Key and Research Results to Teachers: Each participant who took the F-BIT Knowledge
Test was given an answer sheet upon request. In addition, it was informed by the practitioner to the participants
that they would be informed about the results at the end of the research upon their request.

Data analysis

After the data were collected, the data collected with the F-BIT Knowledge Test, and Demographic Information
Form were prepared for analysis. Demographic information of 295 teachers and the total scores they got from the
test were analyzed with SPSS to answer the research questions. The determination of the knowledge levels of the
teachers in the special education field about the behavioral intervention techniques that are frequently used in
behavioral treatment was made according to the total score they got from the F-BIT Knowledge Test and it was
examined whether the knowledge levels of the teachers changed according to the demographic information. Krus-
kal-Wallis-H test, Mann-Whitney-U test, Kolmogorov-Smirnov and Shapiro-Wilk test techniques were employed
in the analysis and interpretation of the research data.

Results

In this part of the study, which aims to investigate the knowledge levels of teachers in the field of special
education about behavioral intervention techniques that are frequently used in behavioral treatment, the results of
the statistical analysis carried out in line with the aims of the research are included.

1. Knowledge levels of teachers in the field of special education on behavioral intervention techniques fre-
quently used in behavioral treatment

Table 4. Descriptive statistics of F-BIT knowledge test total scores

Minimum Maximum Average Standard deviation
Overall test 5 30 21,00 4,74

Analysis were made considering the scores of the teachers in the special education field in the study group
from the F-BIT Knowledge Test. The lowest score that can be taken from the test by the participants was 0, the
highest score was 33, the average of the scores obtained was 21, the standard deviation was 4.74, the lowest score
was 5, and the highest score was 30. The descriptive statistics of the total scores for the 33-item F-BIT Knowledge
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Test are given in Table 4. When Table 4 is examined, it is seen that the knowledge level of the teachers in the field
of special education about the behavioral intervention techniques that are frequently employed in behavioral treat-
ment is limited.

2. The differences in the knowledge levels of the teachers in the field of special education about the behavioral
intervention techniques commonly used in behavioral treatment by demographic characteristics

To examine whether the knowledge levels of the teachers change according to gender, age, place of work,
inadequacy group, age group of the students, department graduated, educational status of special education, and
training in behavioral intervention techniques, it was first tested whether the scores obtained from the test were
normal or not. The distribution was found to be not normal. The normality analyses for the distributions of the
scales are given in Table 5.

Table 5. Normality analysis for scale distributions

Kolmogorov-Smirnov? Shapiro-Wilk
Statistics Sd Statistik Sd
Overall test .098 295 972 295

=000

As indicated in Table 5, when the significance values obtained as a result of Kolmogorov-Smirnov and
Shapiro-Wilk tests performed to test the normality of the scales were examined, it was found that the distribution
of the test overall was not normally distributed (p<.05). According to the results of the analysis, it was decided to
apply nonparametric tests to the test. Significance analysis were carried out in line with the data obtained from the
teachers' gender, age, place of work, disability group, age group of the students they work, the department they
graduated from, their educational status regarding special education, and their status of receiving behavioral inter-
vention techniques training, and the answers given by the teachers to the test. The Mann-Whitney U test regarding
the difference between gender and the scale is given in Table 6.

Table 6. Mann-Whitney-U Test for the difference between gender variable and scale

Scale Gender n Average Rank total U p
Female 169 154,01 26028,50
Male 126 139,93 17631,50

Overall test 9630,50 .16

*0<0.5

When the data in Table 6 were examined, no significant difference was found between the test and the gender
variable as a result of the Mann-Whitney-U test, which was performed to determine whether there was a significant
difference between the F-BIT Knowledge Test and the gender variable (p<.05). The Kruskal-Wallis test regarding
the difference between the age variable and the scale is given in Table 7.

Table 7. Kruskal-Wallis Test regarding the difference between age variable and test

Scale Age n Rank average  Sd v p Significant difference
24 years and under 53 162,99 1-3

Overall test 25-35 years 187 154,57 2 13,044 .001 23
36 years and older 55 111,20

According to the data in Table 7, as a result of the Kruskal-Wallis-H test performed to determine whether the
mean rankings of the F-BIT Knowledge Test show a significant difference according to the age variable of the
teachers, the difference between the averages of the rankings of the test and age variable groups was found to be
statistically significant. (y2=13.044, p<.05). After this process, after Kruskal-Wallis-H, complementary compari-
son techniques were employed to determine which groups caused the significant difference determined in the test.
Since there is no special test technique utilized for this purpose, Mann-Whitney-U test, which is preferred in pair-
wise comparisons, was applied. The significant difference determined as a result of the analysis was between the
ages of 24 and below and those aged 36 and above in favor of those aged 24 and under (U=958.00, p<.05), between
the ages of 25-35 and those aged 36 and above, between the ages of 25-35. was found to be in favor (U=3618,00,
p<.05). According to these findings, it is seen that the level of knowledge of the teachers in the field of special
education about the behavioral intervention techniques that are frequently used in behavioral treatment increases
as the age of the teachers gets younger. The Kruskal-Wallis test regarding the difference between the place variable
and the scale is given in Table 8.
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Table 8. The Kruskal-Wallis Test for the difference between the workplace variable and the test

Significant

2

Scale Workplace N Rank average sd X p difference
Special education practice school 103 144,71 13
Special education business applica- B

overall _tion cener 2 408 3 19006 000

es Classroom of special education 66 182,18 3: 4
Other 74 145,93

According to the data in Table 8, the Kruskal-Wallis-H test was utilized to determine whether the mean rank-
ings of the F-BIT Knowledge Test show a significant difference according to the variable of the place where the
teachers work. According to the test results, the difference between the mean rankings of the studied location
variable groups in all of the scales was found to be statistically significant (y2=18,646, p<.05). After this process,
complementary comparison techniques were employed to determine from which groups the significant difference
was determined in the whole of the scales after Kruskal-Wallis-H originated. Since there is no special test tech-
nique used for this purpose, the Mann-Whitney-U test, which is preferred in pairwise comparisons, was applied.
The significant difference found in the test; Between special education practice school and special education class
in favor of special education class (U=2580,00, p<.05), between special education business application center and
special education class in favor of Special Education Class (U=895.50, p<.05). 05) was found in favor of the other
group between the special education job application center and the other group (U=1494.00, p<.05), and in favor
of the special education class between the special education class and the other group (U=1848.50 p<.05). ).

According to these results, it is seen that the level of knowledge of the teachers in the field of special education
about the behavioral intervention techniques that are frequently used in behavioral treatment differs according to
the place where the teachers work. After the comparison, it was determined that the knowledge level of the teachers
working in the special education classroom was higher than the teachers in the special education practice school,
special education job application center, and other categories. When the difference between the special education
job application center and the teachers in the other category was examined, it was determined that the knowledge
level of the teachers in the other category was higher than the teachers in the special education job application
center. Table 9. shows the data on the difference between the disability group variable and the scale. The variable
"The disability group you are working with" is a question that can be marked with more than one option, and
therefore, significance tests could not be applied. The average scores of the groups are given in Table 9.

Table 9. Average scores of the groups regarding the difference between the disability group variable and the
scale

Worked for disability group n X

Intellectual disability 231 21,37
Learning disability 52 21,00
Autism spectrum disorder 127 20,50
Hearing impairment 28 21,28
Visual impairment 23 20,74
Students with language and speech difficulties 60 20,25
Gifted or talented students 5 22,20
Attention deficit hyperactivity disorder 26 19,23
Orthopedic disability 42 22,27
Students with chronic disease 17 20,06
Students with emotional adjustment difficulties 8 21,25
Students with social adjustment difficulties 15 20,07
Students with disabilities in more than one area 28 21,18

When the data in Table 9 are examined, the teachers working with the "orthopedic disability" group got the
highest score with an average of 22.27, and the teachers working with the "attention deficit and hyperactivity
disorder" disability group got the lowest score with an average of 19.23 points. According to these results, it is
seen that the level of knowledge of the teachers in the field of special education about the behavioral intervention
techniques that are frequently employed in behavioral treatment differs according to the disability group in which
the teachers work. After the comparison, it was determined that the level of knowledge of the teachers working
with the disability group of "attention deficit and hyperactivity disorder" about the behavioral intervention tech-
niques frequently used in behavioral treatment was the lowest, and the level of knowledge of the teachers working
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with the "orthopedic disability" group was the highest. Data regarding the difference between the student age group
variable studied and the scale is given in Table 10. The variable of the student age group studied is a question that
can be selected more than one option. Therefore, significance tests could not be applied. The average scores of the
groups are given in the table below.

Table 10. Average scores of the groups regarding the difference between the student age group variable and
the scale

Student age group n X

0-6 years 39 20,31
6-10 years 110 21,01
11-14 years 147 20,56
15-18 years 82 20,71
18 year and older 33 20,97

When the data in Table 10 are examined, in the test, teachers in the "6-10" age group got the highest score with
an average of 21.01 points, while teachers in the "0-6" age group got the lowest score with an average of 20.31
points. According to these results, it is seen that the level of knowledge of the teachers in the field of special
education about the behavioral intervention techniques that are frequently employed in behavioral treatment differs
according to the age group of the students in which the teachers work. After the comparison, it was determined
that the level of knowledge of the teachers working with the "0-6" age group about the behavioral intervention
techniques frequently used in behavioral treatment was the lowest, while the knowledge level of the teachers
working with the "6-10" age group was determined as the highest. Table 11 shows the data on the difference
between the variable of the department you graduated from and the scale.

Table 11. Kruskal-Wallis Test regarding the difference between the scale and the graduated department varia-
ble

Scale Graduated department n Ran:gz;ver- sd 1 p Significant difference
Teacher for intellectual disability 130 167,32 12

Overall test ~ General Education Teacher 91 110,90 2 25,385 .000 2:3
Other 74 159,68

According to the results of the Kruskal-Wallis-H test in Table 11, the difference between the mean rank of the
graduated department variable groups in all of the scales was found to be statistically significant (x2=25.385,
p<.05). The Mann-Whitney-U test was applied to determine which group caused the significant difference deter-
mined throughout the scale. The significant difference found as a result of the analysis was found to be in favor of
teaching the mentally handicapped between teaching for the mentally handicapped and primary school teacher
(U=3667.50, p<.05), and between primary school teaching and other teaching positions in favor of other teachers
(U=2238.50, p<.05). 05). According to these findings, it is seen that the level of knowledge of the teachers in the
field of special education about behavioral intervention techniques differs according to the department from which
the teachers graduated. After the comparison, it was determined that the knowledge level of the teaching of the
mentally handicapped is higher than that of the classroom teacher. When the difference between the class teacher
and the teachers in the other category was examined, it was determined that the knowledge level of the teachers in
the other category was higher than that of the classroom teacher. The Mann-Whitney U test for the difference
between the variable of the type of special education received and the is given in Table 12.

Table 12. Mann-Whitney U-Test regarding the difference between the variable of the type of special education
received and the test

Type of special education

Scale ) n Average Rank total 6] p
received
Special education under-
Overall test graduate program 183 170,12 31131,50 6200,50 .000
Other programs 112 111,86 12528,50

According to the data in Table 12, as a result of the Mann-Whitney-U test performed to determine whether
there is a significant difference between the test and the special education type variable, a significant difference
was found between the test and the special education type variable (U=6200.50, p<.05). When the averages taken
from the test are examined, it is seen that the significant difference found is in favor of the "special education
undergraduate program". According to these findings, it is seen that the level of knowledge of the teachers in the
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field of special education about the behavioral intervention techniques that are frequently utilized in behavioral
treatment differs according to the training of the teachers regarding special education. After the comparison, it was
determined that the knowledge level of the teachers with a special education license was higher than the teachers
in the other programs’ category. Table 13. includes data on the difference between the behavioral intervention
techniques training variable and the scale.

Table 13. Mann-Whitney-U Test on the difference between behavioral intervention techniques training varia-
ble and scales

Scale Beha\_noral intervention n Average Rank total 8] P
techniques training
Yes 212 162,82 34518,50

No 83 110,14 9141,50

Overall test 5655,500 .000

According to the data in Table 13, the Mann-Whitney-U test was used to determine whether there was a sig-
nificant difference between the test and the variable of behavioral intervention techniques training. As a result of
the test, a significant difference was found between the test and behavioral intervention techniques training varia-
ble (U=5655,500, p<.05). When the averages taken from the test are examined, it is seen that the significant dif-
ference detected is in favor of the participants who received behavioral intervention techniques training. According
to these findings, it is seen that the level of knowledge of the teachers in the field of special education about
behavioral intervention techniques, which are frequently utilized in behavioral treatment, differs according to their
training in behavioral intervention techniques. After the comparison, it was determined that the knowledge level
of the teachers who received behavioral intervention techniques training was higher than the teachers who did not.

Discussion

This study, it was aimed to determine the knowledge level of teachers in the field of special education about
behavioral intervention techniques that are frequently used in behavioral treatment. At the end of the study, it was
found that the knowledge level of the teachers in the field of special education about the behavioral intervention
techniques frequently utilized in the behavioral treatment of their students was limited. The lowest score received
by the teachers was calculated as 5 and the highest score was 30. The mean of the scores obtained was determined
as 21, and the standard deviation was found to be 4.74. As a result of these data obtained, it is found that the
knowledge level of the special education teachers about the behavioral intervention techniques that are frequently
used in behavioral treatment is at a moderate level, but the range of knowledge levels is very wide.

When the literature is examined, no research can be found to determine the knowledge level of teachers in the
field of special education about behavioral intervention techniques. On the other hand, studies are examining the
knowledge levels of teachers about classroom management, and it is seen that the data of these studies were col-
lected with the Classroom Management Knowledge Test developed by Giiner (2010). Studies (Alatli, 2014; Giiner,
2010; Isikgoz et al., 2018) have shown that the classroom management knowledge level of general and special
education teachers is limited. When the Classroom Management Knowledge Test items are examined, some ques-
tions include questions about the rewarding technique in behavioral theory. The results of the research on class-
room management in the literature support the low level of knowledge of teachers about behavioral intervention
techniques, which was obtained from this study.

In this study, answers to two questions were sought. The first is whether the knowledge level of teachers work-
ing in the field of special education about behavioral treatment techniques varies according to demographic char-
acteristics (gender, age, place of work, disability group, age group of students, department from which they grad-
uated, educational status of special education and receiving behavioral intervention techniques training). that it
does not change. When the results obtained are examined, it is seen that there is no difference according to gender
in the level of knowledge of the participant teachers about the behavioral intervention techniques that are fre-
quently utilized in behavioral treatment, and the knowledge level of the teachers’ increases as the age of the teach-
ers decreases (between 24 and 36 years old and above in favor of 24 years old, and between 25-35 years old in
favor of 24 years old and above). between the ages of 25-35 and between the ages of 36 and 36 (in favor of those
aged 25-35). This result is in parallel with the results of the study (Alath, 2014; Giiner, 2010; Isikgoz et al., 2018)
examining the knowledge levels of teachers about classroom management in the literature. In his study, Alath
(2014) determined that there was no significant difference in the age variable, but the Classroom Management
Knowledge Test mean scores of teachers whose age was less than 25 were higher than the mean scores of other
age groups. In this situation; The recent graduation of teachers and the fact that their undergraduate knowledge is
up-to-date and new are considered as factors. Isikgoz et al. (2018), in their study, examined whether the knowledge
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levels of classroom teachers about classroom management changed according to the age variable, and they deter-
mined that there was no significant difference. However, they determined that the average scores of the classroom
teachers in the 25-45 age range from the classroom management knowledge test were higher than the average
scores of the classroom teachers in the 46-59 age range. This situation supports the results of the research. In
addition, one of the remarkable results of Senay’s (2011) study; problem behaviors are frequently seen in the
classrooms of teachers with less seniority. It was stated in the study that younger teachers may have less experience
and may encounter more behavioral problems, therefore they may need more information on intervention tech-
niques to cope with problem behaviors. From this point of view, it is thought that the need for self-development
of young teachers about behavioral treatment may be effective in a higher level of knowledge.

In this study, it was determined that the knowledge level of the teachers of the mentally handicapped was
higher than the classroom teachers in the examination made according to the department from which the teachers
graduated. When the difference between the classroom teachers and the teachers in the other category is examined,
it has been determined that the knowledge level of the teachers in the other category (such as preschool teachers,
teachers for the visually impaired and hearing impaired) is higher than the classroom teachers. The study of Alath
(2014); compared the knowledge of special education and general education teachers and determined that special
education teachers had more knowledge about classroom management than general education teachers. This result
is in parallel with the results of the study. This result is in line with the fact that the teachers in the other category
in the study are also graduates of special education. At this point, an important limitation of the study is that the
knowledge levels of the teachers who graduated from pre-school teaching about the behavioral intervention tech-
niques that are frequently used in behavioral treatment were not examined separately. For this reason, it is recom-
mended to examine the knowledge levels of the teachers who graduated from the undergraduate programs of the
Education Faculties about the behavioral intervention techniques that are frequently used in behavioral treatment
in future studies.

It is thought that the higher level of knowledge of the teachers who graduated from special education programs
about the techniques frequently utilized in behavioral treatment may be related to the course content that these
teachers took in their undergraduate education. The course content of the special education teaching undergraduate
program includes the "Applied Behavior Analysis (ABA)" course for the behavioral treatment of students with
special needs. Although the scope of this course is quite wide, there is detailed information about the behavioral
treatment of students with special needs. This is considered as one of the reasons for the significant difference in
teacher knowledge levels.

In this study, according to the variable where teachers work; It has been determined that the knowledge level
of the teachers working in the special education classroom is higher than the teachers working in the special edu-
cation practice school, special education job application center and other categories. When the difference between
the special education job application center and the teachers in the other category was examined, it was determined
that the knowledge level of the teachers in the other category was higher than the teachers in the special education
job application center. It can be said that the level of needs of students in special education classes is generally
mild. It is known that students with mild intellectual disabilities are mostly educated in inclusive environments
and special education classes. (Camadan, Ozer & Sen, 2011). From this point of view, considering that the behav-
ioral needs of the students in special education classes are generally mild, for the results of the research; It is
thought that teachers in the field of special education may want to change mildly problem behaviors more and
make an effort to change them, therefore they may have reached more information.

In this study, when the teachers working with the disability group were examined, it was determined that the
teachers working with the ADHD disability group had the lowest level of knowledge about the behavioral inter-
vention techniques that are frequently employed in the behavioral treatment of students with special needs, and
the level of knowledge of the teachers working with the orthopedic disability group was the highest. There is no
research data that can be compared for this situation in the literature. Considering that most of the participant
teachers were working with more than one disability group at the same time, they made multiple markings for the
relevant variable, it is thought that this result alone may not be striking and meaningful. For this reason, it is
recommended that disability groups should be examined individually in future studies.

In the study, the level of knowledge of the teachers working with the 0-6 age group about the behavioral
intervention techniques that are frequently used in behavioral treatment was determined as the lowest, and the
knowledge level of the teachers working with the 6-10 age group was determined as the highest. There is no
research data that can be compared for this situation in the literature. Mangione and Speth (1998) determined in
their studies that first-grade students experience problems when entering an environment with community and
Copyright © 2022 by IJSSER
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rules for the first time (Yoleri & Tams, 2014). For students, there are various rules to be followed in this new
environment, intense course objectives, and responsibilities to achieve (Dinger, 2005; Yoleri & Tanis, 2014). The
adaptation process of students to school not only does not affect academic achievement but also causes students
to experience behavioral problems. It is possible to encounter research results showing this in the literature
(Brooks-Gunn & Duncan, 1997; Duncan et al., 2007; Entwisle & Alexander, 1993; McLoyd, 1998; Wertheimer
& Croan, 2003; Uzun & Alat, 2014). From this point of view, it can be said that it is important for students and
teachers because it is the first year of school and starting school for the 6-10 age group, which coincides with the
primary school period. It is thought that in the primary school process, where social cohesion and academic foun-
dations are laid, teachers may need more information in terms of behavioral intervention, and in this context, the
need may have positively affected teacher knowledge levels.

When an examination was made according to the teachers' training in behavioral intervention techniques, it
was determined that the knowledge level of the teachers who received training in behavioral intervention tech-
niques was higher than the teachers who did not receive training. It is thought that the significant difference be-
tween the participants who received and did not receive training in behavioral intervention techniques caused an
increase in the level of knowledge in parallel with the training they received on behavioral intervention techniques.
It is known that the education received in a subject increases the knowledge and competence of individuals. Some
research results in the literature to increase the knowledge-efficacy level of teachers also support that various
educational supports and training of teachers have a positive effect on their knowledge and/or competence (Giiner,
2010; Citil, 2016; Giliner-Yildiz & Kurtova, 2017; Timugin, 2008).

The knowledge level of the teachers who received behavioral intervention techniques training on the interven-
tion techniques frequently used in behavioral treatment; It is thought that the content, duration, and scope of the
training received may differ according to the scope. To obtain information about this situation during the research
process, questions were asked to the teachers in the Demographic Information Form, but clear information about
the content, duration, and scope of the training they received on behavioral intervention techniques could not be
obtained from the participating teachers, therefore no evaluation could be made on this subject. It is recommended
that comprehensive evaluations be made according to these variables in future studies.

It is thought that the findings obtained from the research will make important contributions to the studies and
applications in the literature. On the other hand, this study has limitations. It is limited to 295 teachers working in
the field of special education, who are working in 10 provinces of Turkey and can be reached, volunteering to fill
the F-BIT Knowledge Test, and the teacher's knowledge level about the techniques frequently employed in behav-
ioral treatment is included in these limitations. It has been very difficult to reach volunteer teachers who are grad-
uates of the field during the application process of the test. It has been observed that this situation is caused by the
fact that teachers generally work outside the field and are paid. Some of the teachers reached found the number of
questions in the F-BIT Knowledge Test too high and did not want to contribute by stating that they did not have
time. Some of the teachers also examined the test and agreed to fill it out, saying that the case studies would refresh
their knowledge, but they did not want to fill in the blanks. Another striking situation among the participating
teachers is their reactions to the evaluation of their performance. Some teachers stated that they do not want to be
held solely responsible for the negative situations experienced in classrooms and schools, and they do not want to
fill the test because of the fear that they will get a reaction by determining their level of knowledge. This situation
negatively affected the application of the test to more teachers.

Another limitation is that the test does not include techniques to prevent problem behaviors. It is known that
the best thing to do to avoid a problem is to prevent it from occurring. In behavioral treatment, priority is given to
making various adaptations to prevent problem behaviors (Ozmen, 2017). In the first development phase of F-BIT
developed in the study, techniques for preventing problem behaviors were also included. However, the test ob-
tained was considered to be quite long, and it was predicted that teachers would be distracted during a long test
answering period and perhaps avoid answering the test. For this reason, the scope of F-BIT developed in the
research was limited to the behavioral treatment techniques that were determined to be used frequently in the
literature.

Despite the limitations mentioned above, the research is considered important in that it is the first research that
determines the knowledge levels of teachers in the field of special education about behavioral intervention tech-
niques that are frequently employed in behavioral treatment. It is thought that the study will contribute to future
studies with the results obtained and the F-BIT Knowledge Test brought to the field. In addition, the results of the
research emphasize the importance of teacher competence. The results of the high level of knowledge of teachers

Copyright © 2022 by IJSSER
ISSN: 2149-5939



132

International Journal of Social Sciences and Education Research, 8 (2022)

with special education licenses and the fact that the level of knowledge of teachers trained in behavioral interven-
tion techniques is higher than teachers who do not receive training are important in terms of drawing attention to
the necessity of increasing the knowledge and competence of teachers in the field of special education.
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Research Article In the research, it is aimed to determine the effect of PIYAP, which is designed to make
education effective, fast and easy by embodying an abstract process, on piano education. In
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Accepted: 18 March 2022 with ASD and the effect of PIYAP, which supports the hand position of the participants, on
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Piano education, were obtained. The application of PIYAP, which is used in piano education, in participants

Autism spectrum disorder, with ASD was found to be effective.

Technological design devel-

opment,

Piano auxiliary apparatus,
Educational technologies

1. Introduction

Every individual's perception of music is different from each other. Music education plays a major role in the
socialization and skill development of individuals with special needs by helping to develop and improve their
behavior. Therefore, taking into account the problems encountered in the musical education of children with Au-
tism Spectrum Disorder (ASD) and producing solutions for these problems allows these students to create oppor-
tunities for musical development. This means that children with autism, who benefit from musical educational
opportunities, help them reach the processes of making and producing music.

The main areas that are aimed to be acquired by the individual in the musical education process; It is processed
cognitively, affectively, and psychomotor (Corbact Serin, 2017). The instrument playing process is important in a
psychomotor context. Improving the motor skills of children with ASD with kinesthetic movements and increasing
their cognitive skill levels can be achieved with piano education. It is known that children with autism receiving
piano training contribute positively to their social life and development of motor skills, as well as to increase their
hand-eye coordination. According to Isikdemir (2019) "The most important step in piano education is the initial
stage that forms the basis of the performance technique and theoretical knowledge that the student will need at
advanced levels". The teacher plays an active role in healthily learning the basic information in the beginning
phase and making progress with the right practices step by step.

In the light of all this information, it is seen that the beginner level, hand position, and technique, materials
used, activities including affective, cognitive, and psychomotor processes from learning areas, and the stages that
affect development in a multifaceted manner are important in piano education. Aytemur (2018), suggested that
course materials should be created for the musical education of individuals with autism and special needs the belief

*All responsibility belongs to the researchers. This research has ethical approval from Abant Izzet Baysal University, Ethics
Committee of Human Researches in Social Sciences (Protocol No: 2019\159 — 03.05.2019)
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of supporting the piano, which is the most basic step for performing all these stages with correct and robust equip-
ment, with a technological design was born. Although explaining the hand position on the piano abstractly during
the learning phase and showing it only individually provides the student's instant learning, it can disappear because
it does not support the tactile perception (motor-kinesthetic) process in individual studies. It is thought that it is
necessary to design a material that will support the process of reinforcing the learned behaviors and to use this
design until the student's self-control in individual studies is achieved.

2. Literature review

Due to the fact that a design that supports hand position on the piano was made for the first time and it was
applied for the first time in children with ASD, the literature reached is not directly related to the relevant literature,
and similar studies in this field have been examined. Since music is a language of emotion and music performance
is an element that brings people together, it has been emphasized that making instrumental music for children with
autism helps them develop their ability to communicate and interact with the world around them (Frazier, 2010).
As a result of the music and piano education of children with ASD; shows that it has a positive effect on their
social, emotional, and educational development to a great extent (Yi1lmaz, Topaloglu & Akyiizliier, 2014; Aytemur,
2018; Yurteri Cetin & Akdemir, 2019; Jimenez, 2014; Gawlick, 2016; 2018).

When the studies of Thaut (1984), Wigram (2000), Shore (2002), Frazier (2010) are examined, it is stated that
children with ASD can learn to associate with tactile, visual, and auditory stimuli through the manual discovery
of musical instruments, and teach these children instruments and make instrumental music. Gokmen (2010) stated
that musical studies are a tool that triggers the desire for relationship and communication in children with ASD.
Bruscia, (2016) on the other hand, in music therapy; He stated that there are different skills such as rhythm repe-
tition to improve memory, instrument learning to develop motor skills, listening to music to improve auditory
attention and perception, and improvisation to learn to move. Pektas (2016); If music is included correctly and
effectively; she emphasized that quite successful results can be obtained in the development of cognitive and social
skills of children with autism and in teaching concept skills.

Looking at the relevant literature, Wigram (2000) stated that music therapy has an important role in the diag-
nosis and evaluation of children and adults with pervasive developmental disorders. Whipple (2004) meta-ana-
lyzed 12 dependent variables of 9 quantitative studies that compared music with non-musical conditions during
the treatment of children and adolescents with autism. Stanutz, Wapnick, and Burack (2014) stated in their study
that voice perception increased in people with an autism diagnosis. Zhang, Malhotra, and Matsuoka (2011) exam-
ined musical piano performance with the robotic hand they developed in their research. They provided a physical
simulation of muscle movements by imitating the structure and biomechanics of the human hand. Sagirkaya
(2014), used the Orff-Schulwerk approach as a method during the research in his master's thesis titled "The Use
of Orft-Schulwerk Method in the Development of Communication Skills in Children with Autism Who Can Use
Basic Motor Skills", combining music therapy techniques with Orff music therapy technique. examined the effect
of an individual with autism on the development of their ability to socialize and communicate. Studies have shown
that successful results can be achieved if music and piano lessons are adequately and effectively included in the
education of children with ASD. The lack of materials on this subject and the result of the need to improve edu-
cational opportunities made us think that the studies in this field should increase.

3. Method
3.1. Purpose and importance

The purpose of the research is to determine the effect of PIY AP, which is designed to support the hand positions
of children with ASD, on piano education. This study, it was aimed to design the starting level hand position
support apparatus for piano education, and the behaviors expected to be achieved as a result of its application and
application were determined as sub-goals. First of all, the idea of designing an apparatus to support hand positions,
which is seen as a necessity in piano education, was formed. It is aimed to realize the gains of the beginner level,
which covers the most important and basic process in piano education, in a healthy, efficient and correct way. The
researcher carried out the research process competently in the field of piano education at the university (piano
education specialist), determined the needs by taking expert opinions and completed the design process in line
with the determined needs.

The main goal is to use PIYAP only at the beginning level and to cease its use when the desired level is reached
and to ensure the correct formation of the hand position without PIYAP.
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3.2. Research problem and sub-problems

In this context, in the research; The answer to the question “What is the effect of the apparatus designed to
support the hand positions on the piano on piano education in children with autism spectrum disorder?”” For this
purpose, the following sub-problems were sought. Does PIYAP, designed to support the hand positions of children
with ASD, have any effect on piano education?

(1) Does PIYAP, designed to support the hand positions of children with ASD, have any effect on piano
education?

(2) The five basic behaviors of PIYAP, which is designed to support the hand positions of children with ASD
on the piano; Does it affect the ability to maintain the hand position, find the mid-do position, adjust the wrist-arm
height, place the fingertip on the keyboard and perform an etude or piece with basic behaviors?

(3) Do children with ASD continue their gains (after 3, 5, and 8 weeks) after the beginner-level piano training
practice with PIYAP?

(4) Can children with ASD transfer the behaviors they practice in the post-teaching etude or piece they work
into a piece of similar content (generalization)?

(5) What are the opinions of students and parents about PIYAP, which is designed to support the hand posi-
tions of children with ASD on the piano?

Fig. 1. PIYAP (Piano Auxiliary Apparatus)*

Celik Demiray, (2021).

Fig. 2. Hand on PIYAP (Piano Auxiliary Apparatus)*

Celik Demiray, (2021).

3.3. Designed PIYAP

The name of the design has been determined as the Piano Auxiliary Apparatus. Piano education is a design
developed to support the hand positions of students at the beginner level by covering both visual and tactile (motor-
kinesthetic) areas concretely way and to determine their role in teaching the correct hand position. PIYAP; It is a
technological device that enables the use of the hand position and hand position with the correct technique by
placing the palms on the heads moving on the rail system. For this purpose, the hand position is supported by
placing the palms on the heads so that the hand does not collapse and the joints can be used clearly and comfortably,
the hand balance and arm height can be adjusted by placing the fingertips towards the touch and it is designed to
prevent any tension in the shoulder and arm muscles with the free and comfortable use of the hand. By taking the
opinions of three expert piano trainers, the needs were determined, developed, and revised in line with the recom-
mended. Among the features of PIYAP; For the correct positioning of the hands, arms, and wrists on the piano,
an adjustable mechanism has been created on the rail system, which can be lengthened and shortened, since each

*Figure 1 and Figure 2 photographed by authors and all rights are reserved.
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arm height is not the same. In addition, since the hand sizes of each individual are not the same, a mechanism that
can be adjusted with screws has been developed to position the palms on the ball-shaped heads that can be moved
back and forth and left and right, and care has been taken to ensure that the heads supporting the palm are movable.

3.4. Research model

This research was approved by the Human Research Ethics Committee of Bolu Abant Izzet Baysal University
(Protocol No: 2019/159 — 03.05.2019). In the research, "The effect of PIY AP, which was designed to support the
hand position of children with ASD on piano education" was investigated. The research was planned according to
the multiple probe model design among the participants from single-subject studies. “Single-subject studies are
studies defined in the experimental research group developed based on the quantitative research approach. The
fact that it is among the experimental studies is since the control of the independent variable is completely under
the researcher” (Tekin Iftar, 2018). “Multiple probe model among participants is a research model in which the
effectiveness of an independent variable is examined on three different participants” (Tekin iftar, 2018). In this
context, PI'Y AP-supported piano education beginner level targets were determined and the application was carried
out with three primary school students diagnosed with atypical autism.

After the piano education application process was completed, semi-structured interview questions were created
to determine the views of students and parents about PIYAP. Each participant was interviewed one-on-one, and
additional opinions and suggestions they wanted to convey were presented. Parents were also included in the
implementation process of piano education with the support of PIYAP, they were asked to witness the stages their
children have reached by following the process and to report their views on the design based on their observations
as the people who closely follow their children in both home and school environments. According to Tekin Giirgen
(2018), "Children's beliefs and perceptions about their musical potential begin to take shape in the family, as in
many other areas, from an early age. For this reason, studies that reveal the behaviors, thoughts, and beliefs shown
by families in this learning process are becoming increasingly important” (p. 707). Parents' follow-up of the de-
velopment and implementation process of their children during the education process enabled the process to be
continued with the interaction of teachers, children, and parents and played a role in the motivation process of
success. The findings obtained through the interview technique were included in two separate categories as the
opinions of the parents and the participants and were presented in reports. In addition, community involvement is
not required in this research.

3.5. Participants' characteristics

Three students diagnosed with autism spectrum disorder from Bolu province participated in the study. Partic-
ipants were chosen from among the students who fulfilled the pre-requisites. These prerequisites are;

e  Having an average of 80% and above from the standard hearing test,

° Can use muscle skills without any obstacle in hand, arm, and finger muscles,
e Only diagnosed with atypical (mild) autism spectrum disorder,

e  Able to speak and receive commands,

e  Sensitive to deep, middle, and high-pitched sounds on the piano but not disturbed by the timbre of the
voice,

e  Student selection has been completed by considering the student criteria, who can recognize the numbers
from 1 to 5 when they see them (note: note training and finger numbers on the piano will be carried out while
teaching the keyboard).

Table 1. Demographic characteristics of the participants

Participant Age | Gender Diagnostic features Aptitude test score
Participant A 7 Male Atypical autism, Hyperactivity and Attention Deficit 95
Participant B 11 Male Atypical autism 90
Participant C 9 Male Atypical autism 90

Celik Demiray, (2021).

After the Bolu Provincial Directorate of National Education and BAIBU (Bolu Abant izzet Baysal University)
human research ethics committee application permissions were obtained, the preliminary criteria determined for
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the selection of the participants with a diagnosis of atypical ASD were taken into consideration by negotiating
with private "special education” institutions. Participants were determined by making the highest score ranking
among the children with an average of 80% and above in the skill determination for playing the piano. While
creating the participant list with three ASD as principal, 2 persons were determined as the replacement list.

3.6. Application environment

On the voluntary basis of the research, music rooms were established in two different institutions but practices
were carried out in one institution so that the participants could benefit from the same opportunities under equal
conditions. Pianos were donated to both institutions since the selected participants were from different institutions
and two electric pianos could be purchased with the amount of donation. Thus, in the music classes created, the
groundwork was prepared for many students to benefit from educational opportunities after the application.

3.7. Data collection tools
3.7.1. Piano education beginner level goals-behaviors evaluation form

The behaviors of the participants observed in the baseline, probe, application, post-teaching evaluation, gener-
alization, and permanence processes were recorded in the piano education goal-behavior evaluation form. Piano
education goal-behavior form consists of ten basic behaviors. These 10 basic behaviors are; Undergraduate 1st
Year 1st Term Piano Lesson was created by taking the Draft Curriculum (Durak, 2007). In the form that was
created, the goals included in the beginner level of piano education were included as observed behavioral expres-
sions. It was observed whether the participants performed the correct behaviors regarding the hand position on the
piano and the way of vocalizing the pieces in the music class and it was recorded in the evaluation form. Afterward,
the number of correct behaviors was checked and the progress process was determined according to the number
of correct behaviors. When the stable data (observed behavior) obtained in three consecutive sessions was ob-
tained, the session was terminated and the next step was passed.

3.7.2. Calculating inter-observer reliability

In the research, the interobserver reliability was calculated for at least 30% of the evaluation processes by
taking samples from each student, including all evaluation stages (baseline, post-teaching evaluation, permanence,
and generalization). Observer works as an associate professor in the field of piano in the department of music
education. The observer was chosen from the piano major in order to have a good command of the piano education
and to observe whether the evaluations are correct. The application and evaluation processes were explained to
him in detail and she was informed about how to apply the evaluation form. Then, the videos of the evaluation
sessions were watched and the observer reliability forms were given and the students were asked to determine the
number of correct behaviors they performed. Inter-observer reliability calculation; was made by dividing the total
consensus of the researcher and the observer by the sum of the consensus and differences of opinion and multi-
plying by 100 (House, House & Campbell, by cited Karabulut, 2015). After the observer filled out the forms, the
percentages of the responses of the observer and the researcher were calculated by looking at the recorded evalu-
ation charts.

8 sessions (33%) of participant A's evaluation sessions (baseline, post-teaching evaluation, permanence, gen-
eralization) from a total of 24 sessions were watched to the observer and the inter-observer reliability was found
to be 92.5%. 9 out of 27 sessions (32%) of participant B's evaluation sessions (baseline, probe, post-teaching
evaluation, permanence, generalization) were watched by the observer and the inter-observer reliability was found
to be 97.7%. 10 sessions (32%) of participant C's evaluation sessions (baseline, post-teaching evaluation, perma-
nence, generalization) out of 31 sessions in total were observed to the observer and the inter-observer reliability
was found to be 96%.

3.7.3. Application reliability

Application reliability; It was organized for the evaluation process and implementation sessions. An applica-
tion reliability form was created for each stage of the application and evaluation sessions, and in this direction, a
checklist containing the teaching steps was prepared to be given to the observer. Since the practice sessions in-
cluded the direct teaching method, they were followed by an expert lecturer working in the field of special educa-
tion. She was presented with examples from each participant's practice and evaluation sessions, and she was shown
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some videos to create at least 30% of all applications. Application reliability was calculated by dividing the ob-
served researcher behavior by the planned researcher behavior and taking the percentage (Billingsley et al. 1980,
by cited in Karabulut, 2015).

8 sessions (33%) of participant A's evaluation sessions (baseline, post-teaching evaluation, permanence, gen-
eralization) from a total of 24 sessions were followed to the observer and the application reliability was 100%. 9
out of 27 sessions (32%) of participant B's evaluation sessions (baseline, probe, post-instruction evaluation, gen-
eralization, permanence) were followed by the observer and the application reliability was found to be 100%. Ten
sessions (32%) of participant C's evaluation sessions (baseline, post-teaching evaluation, permanence, generaliza-
tion) out of 31 sessions in total were followed to the observer and the application reliability was found to be 100%.

3.7.4. Participant and parent opinions on PIYAP

A semi-structured interview form was prepared to determine the opinions of the participants and parents re-
garding the practice of piano education with PIYAP, which is designed to be used at the beginner level of piano
education. In the interview form prepared, there were questions about the use of PIY AP during the piano education
application process and the impressions it creates in the use process. Parents of the participants were active
throughout the piano training process. As the people who closely followed their children's attempts to practice
without PIYAP in the home environment by observing and observing the whole process, their opinions about
piano education with PIYAP were taken.

Student Opinions were received about PIYAP, which was designed to be used in Beginner Level Piano Edu-
cation. Opinions of the participants about PI'YAP were positive and they stated that PIY AP generally helped the
stance of their hands. In the opinions of the parents about PIYAP, which is designed to be used in Beginner Level
piano education, they also stated that their children can play more comfortably because it supports their palms,
they touch the touch more comfortably, they understand that the position of the hands on the piano is important,
so the sounds are clear.

3.7.5. Ensuring internal validity of the research

(1) To prevent subject loss and subject bias in the study, pre-conditions were determined for the participants,
(2) in the music class created with the participants to reduce the artificial environment effect, it was worked one
week before, (3) application reliability was calculated to determine if the application environments were performed
as planned and to determine whether the independent variable was implemented as planned, (4) in order to obtain
the same data for the dependent variable, the application reliability of the evaluation processes was also calculated,
(5) inter-observer reliability was calculated to ensure the reliability of the data related to the dependent variable
and to evaluate the data obtained for the target behavior of two different observers.

3.8. Experiment process

The names of the participants were expressed as participant A, participant B, and participant C, in the order of
application. During the teaching process, each session lasted three days a week until the post-teaching teaching.
The implementation process was completed in 4 months in total. Sessions are planned as 45 minutes. In the ex-
perimental process, a direct teaching method was used, (1) introducing the piano instrument and PIYAP, (2) being
a model, (3) guided application, (4) independent application stages.

“In the multi-probe model among participants, it is aimed to bring the same behavior to three different partic-
ipants in the same environment. For the participants to meet the prerequisite features in multiple probe models,
they must be independent of each other and be people who are likely to be affected by the independent variable
whose effect is examined in the study” (Tekin Iftar, 2018). The implementation steps of the beginner level piano
training application carried out with PIYAP in the multi-probe model among the participants are gradually de-
scribed below.

In the study, to evaluate the piano performances of the participants, a separate probe measurement was taken
from three participants on the same day. Baseline data were collected in three sessions from the first participant
(participant A) to start the teaching process until the determined target behaviors were determined. For both probe
measurements and for collecting baseline data, the participants were asked questions about sitting, posture, and
hand positioning, which are included in the piano education beginner level goals, and they were asked to demon-
strate what they know in practice. In this process, probe data were taken from the second and third participants
(participant B and participant C), respectively. When the piano starting level data of Participant A showed stability,
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the piano education application was started with PIYAP and the piano beginner level objectives were taught in
order. During the implementation phase of the independent variable of the study, the measurement continued until
the performance of participant A reached the target behavior, which is the criterion, until stable data was obtained.
The application session was ended when stable data were obtained in at least three sessions. In this process, base-
line data were obtained for participant B, while probe data for participant C were obtained. When the baseline data
of Participant B showed stability (completed in three sessions), participant B passed the independent variable
application phase and continued until stable data was obtained. The process was the same in participant A, as well
as in other participants, respectively. To evaluate the continuity of target behavior and skill acquisition after the
instruction, permanence sessions were held once a week with three participants 3, 5, and 8 weeks after the end of
the instruction. Finally, to obtain generalization data; in order to measure the ability of the participants to transfer
the learned skills to other works (etude or piece) at a similar level, one session generalization data was obtained
from each participant in the relevant weeks 3, 4 and 5 weeks after the end of the instruction.

3.8.1. Participant A, B and C

Piano training for each participant started with the correct posture and sitting rules at the beginning level. By
using the guitar stand under the feet, the swinging of the feet in space is prevented. Later, PIYAP was rehearsed
many times and meticulously adjusted according to individual characteristics. Information was given about the
use of PIYAP and the position of the hands. In the middle C position, note values and names were taught by A.
Burkard's piano method and finger numbers were taught gradually in different lessons and played. In this process,
the participants were motivated by giving reinforcements after each exercise they played correctly. In order not to
get bored, different methods used in the application process were also used, different melodic and easy etude/pieces
were played. Participants completed the implementation process at different times due to individual differences.
PIYAP attracted their attention and it was observed that they could play with it more comfortably in the process
of being used. A. Burkard's mid-C position from the piano method was determined as the 20th exercise for the
beginner level. Participants made progress by coming to the 20th exercise and when stable data were obtained, the
application process was ended. In the process of the gradual abolition of PIYAP towards the end of the teaching
practice of the participants, their level works were played first with the right hand PIYAP without the left hand
PIYAP, then with the left hand PIYAP without the right hand PIYAP. During this time, PIYAP was removed at
the end of the teaching, after the participant got used to the practice by observing their hands.

4. Findings
4.1. PIYAP's effectiveness findings on piano education

In the baseline data of Participant A, the status of playing the piano in three sessions is seen as 0 points. In the
baseline data, no behavior that he could perform correctly from the goal-behaviors determined on the piano was
observed. While performing the behaviors in the teaching application process carried out with PIYAP in a con-
sistent and interconnected way, stable data was obtained at 100 points and the post-teaching application was
started. It is seen that he consistently maintained the gains he obtained in the end-of-education findings and com-
pleted three sessions with 100 points. In the permanence session held 3 weeks after the post-teaching evaluations,
there was no change in behavior and it was found that he continued the learned 10 behaviors in the same way.
However, after the 5 and 8 weeks of the permanence sessions, there was a change in the behaviors he performed,
the 10 behaviors he applied dropped to 9 and he completed the sessions in the Sth and 8th weeks with 90 points.

There was no difference between participant B's probe data and baseline findings. The probe and baseline
findings were determined as 0 points, and piano education did not display any of the initial level target behaviors
correctly. The target behaviors of the PIY AP during the application process of the piano education were degrading
and subtractive at different levels due to the individual characteristics of the participant but when stable data were
obtained in three consecutive sessions, the teaching score was found to be 90 and the application process was
terminated. Considering the post-teaching findings, it is seen that participant B consistently performed 9 target
behaviors at 90 points in all three sessions. In the permanence evaluations made at the 3rd, 5th, and 8th weeks,
there was no change in behavior and it was concluded that he continued the knowledge he acquired.

Considering the effectiveness findings of Participant C, it is seen that the attendance and baseline data did not
change and were evaluated with 0 points. The piano training process carried out with PIYAP lasted longer than
the other participants but the management process of problematic behaviors reflected in the participant's behavior
due to the symptoms of pre-puberty was also reflected in the teaching phase. Instead of steadily progressing be-
haviors in teaching practice, it was encountered with the situation that increased to 90 points but ended the teaching
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practice by obtaining stable data at 80 points again. The post-teaching evaluation findings showed determination
by increasing to 90 points in all 3 sessions. The permanence findings continued with the same determination, it
was observed that participant C continued with 90 points without any change in his behavior.

Graphic 1. Beginning, teaching, end of instruction, and permanence findings regarding the effect of PIYAP
on piano education, which was designed to support the hand positions of the participants on the piano

B T PT P
100 o
90
80
70
60
50
40
30
20
10

PARTICIPANT A

1 2 3 4 5 6 3.week S.week 8.week

100
90 =t
80
70
60
50
40
30

PARTICIPANT B

20
10

1 2 3 4 5 6 7| _8.week 5week 8.week

100
90 *—o—o 3 & &>
80
70
60
50
40
30
20
10

0 & ——
1 2 3 4 6 6 7 8 3.week S5.week 8.week

PARTICIPANT C

B: Baseline Data, T: Teaching, PT: Post-teaching, P: Permanence (follow-up)
Celik Demiray, (2021).

4.2. PIYAP's effectiveness findings on 5 basic behaviors in the piano

In the teaching process with the participants; (1) providing hand positions, (2) finding the middle C position,
(3) adjusting the height of the wrist and arm correctly, (4) placing the fingertip on the keyboard, (5) playing the
piano etude or piece with basic behaviors were taken as the basis. The effectiveness of PIYAP on basic behaviors
in piano education was evaluated according to the distribution of performing these behaviors in the teaching pro-
cess and separate graphical analyzes were made for each participant in terms of giving an idea of which behaviors
occurred during which time intervals and how long during the lesson.

It is seen that participant A can use the hand position correctly, find the middle C position and adjust the wrist-
arm height from the 2nd session until the 12th session. After performing the behaviors of being able to stand
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upright without breaking his fingers in the 4th session, impairments were observed in the 7th and 9th sessions but
it was understood that he consistently applied the behavior in the last three sessions. The reason for this may be
that due to the hyperactivity and attention deficit diagnosis of participant A, the position of the fingertip may have
caused it to vary depending on his mobile nature. Finally, it is seen that he can perform the behavior of playing
the piano etude or piece with basic behaviors in the 10th session and after. It was found that when he reached the
specified level (A.Burkard 20th exercise), he could perform all behaviors.

Graphic 2. The effect of PIYAP on the 5 basic behaviors in the piano - Participant A's findings
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Graphic 3. The effect of PIYAP on the 5 basic behaviors in the piano - Participant B's findings
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Graphic 4. The effect of PIYAP on the 5 basic behaviors in the piano - Participant C's findings
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The teaching sessions of Participant B with PIYAP lasted 14 lessons. The behavior of maintaining the hand
position has been maintained consistently since the second session. He performed the behavior of finding the
middle C position in the 2nd session but the behavior was not observed in the 3rd session and he became able to
constantly apply the behavior correctly in the 4th session and subsequent sessions. He could not exhibit the be-
havior of adjusting the wrist and arm height in the first 3 sessions but was able to perform the behavior steadily
afterward. He was able to perform the behavior of placing his fingertip on the keyboard in the 6th session, but it
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was observed that he could not apply it correctly from the 7th session to the 10th session. It is understood from the
graphic 3 that he can apply the behavior after the 11th session. It is seen that he started to exhibit the behavior of
playing the piano etude or a piece with basic behaviors when he reached the level of the work determined, that is
he continued the behavior he had performed since the 11th session.

Teaching sessions of Participant C carried out with the use of PIYAP, covered 17 lesson processes. He achieved
the behavior of maintaining the hand position and finding the middle C position in the 2nd session but the behaviors
were not observed in the 3rd session and it was observed during the next sessions that he continued the behaviors
consistently by repeating the behaviors in the 4th session. He was able to apply the behavior of adjusting the wrist
and arm height in the 5th session and it was observed that he continued the behavior in all other sessions. The
behavior of being able to place the fingertip on the keyboard was maintained in the last 5 sessions and the behavior
he performed in the 7th, 9th, 10th, 11th sessions was not observed in the 8th and 12th sessions. He was able to
perform the behavior of playing the piano etude or piece with basic behaviors, from the 13th session, throughout
5 sessions.

4.3. Generalization-transfer findings

Generalization findings to the piece named “Sikayet” (E. Tufan) selected as similar level what Participant A
learned from A. Burkard No. 20 exercises at the end of the instruction; It was obtained from the sessions held with
participant A in the 3rd, 4th and 5th weeks without PIY AP support. While deciphering the piece titled Sikayet,
which he did not know at all, the initial level goal-behaviors observed were evaluated and the findings were de-
termined. In the first decipher, he gave his attention and fulfilled all the behaviors completely, and got 100 points.
However, in the following sessions, disruptions were observed in the integrity of the etude (fluent playing) due to
his inability to focus his attention and play fluently, he completed the sessions with 90 points due to his failure to
fulfill a goal-behavior.

Considering the findings of generalization-transference at the 3rd, 4th and 5th weeks, which were carried out
with Participant B and Participant C without PIYAP support, the behaviors observed by deciphering the piece
named “sikayet” that he did not know yet were evaluated in the form of initial level goal-behaviors and it was
observed that he received 90 points in all sessions respectively. Participants B and C also interrupted the integrity
of the etude (fluent playing) from time to time while playing but completed the process by fully performing all
other behaviors. It was determined that Participant B was able to generalize what he learned from the previous
piece to different pieces at a similar level, with a score of 90%, 9 behaviors followed.

Graphic 5. Generalization-transfer findings of participants A, B, and C
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5. Discussions

It has been observed that PIYAP is effective in the acquisition of piano education beginner-level behaviors of
students with ASD and the acquired behaviors continue 3, 5, and 8 weeks after the end of the instruction and
PIYAP is effective in the permanent acquisition of behaviors. During the implementation of PIYAP; It has been
observed that the behaviors determined for the beginner level of piano education are provided, that they can be
practiced easily and comfortably, that the participants can perceive by supporting the posture of the hands con-
cretely, by feeling and seeing and that they provide the technique of playing effortlessly without effort. However,
it has been observed that the movements of the hands to the right and left in the PIYAP's rail system can be turned
into a game by causing a loss of time in such students. For this reason, it has been determined that fixing the rail
system in specially educated children as in the picture below is important in terms of not interrupting the process.

PIYAP has played a role in the success of the participants with ASD in piano education. At the same time, as
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a result of the piano training of the participants, the parents; their views that thanks to piano education have in-
creased their children's attention skills, that they perceive what is said better in the process and that their tendency
to establish social communication with their surroundings increases, showing the effects of piano education on
these children. In addition, the behaviors of the participants with the PIYAP showed similarity and consistency
with the same behavior score close to each other.

Fig. 3. Fixing the headers in the rail system*

Celik Demiray, (2021)

6. Conclusion and suggestions

Participants with ASD; Teaching, post-teaching, permanence, and generalization-transfer scores of 90% and
above demonstrated the effect of PIYAP, which supports the hand position, on the piano education of the students
with ASD. In addition, by supporting the hand positions of the PIYAP, its effect on the beginner level 5 basic
behaviors showed itself by providing a positive development even during the application process. It has been
observed that PIYAP is not only a tool that supports the hand position but also provides wrist-arm height, shoulder-
arm freedom, fingertip use. It has been observed that piano education facilitates and accelerates the process of
achieving the initial goals and it has been determined that the process matures more effectively and efficiently. In
the participant and parent interviews, it was found that PIYAP is a technological tool that indicates its place and
importance in piano education, demonstrates its necessity and motivates success.

It is thought that students with ASD reveal their importance, necessity, and effect in providing self-control and
self-awareness after a while, providing the opportunity to be trained as musicians in social and professional fields.
In addition, since it is the first study conducted for piano education of children with ASD; as it is seen that the
findings obtained from the research are important in terms of enabling the improvement of the educational oppor-
tunities of these students. Also; in terms of muscular and skeletal health; It is predicted that the use of PIY AP will
help students to prevent physiological disorders that may occur in their muscles.

The fact that PIY AP, which encourages piano educators and encourages them to work on children with special
needs, laid the groundwork for new studies, showed that this field should be voluntarily taken up, and it showed
that new different initiatives and studies should be tried in order for these students to benefit from educational
opportunities voluntarily. The role of PIYAP is important in providing the teacher with a technological tool that
can be easily used at the beginner level of piano lessons, and the discovery of talented students with OSB and the
opportunity to be trained as musicians in social and professional fields.

As a result of the observed situations related to PIYAP in the piano education teaching process; (a) the use of
caps by attaching them in accordance with the characteristics of 3 different sizes of people, and also adding a
removable feature to the caps when a soft tissue is necessary, (b) changing the situation of adjustability according
to individual characteristics from the screw system to a more practical system in 3 stages, and (c) It can be recon-
figured by making PIYAP portable on any piano.

PIYAP is recommended to be used by students who are beginning piano education at the beginner level. After
the beginner-mid-C position phase is completed, the PIY AP support should be removed gradually. In this process,
for the students to get used to the playing process without PIYAP support, it is recommended to adapt the works
by playing them once with PIYAP, once without PIYAP. If the students who will take piano education have a
moving structure and problems such as attention and focus, it is recommended to fix the movable rail system of
the PIYAP with the fixing mechanism, paying attention to individual characteristics. The fixing mechanism can
be disabled if needed in the following stages.

*Figures 3 photographed by authors and all rights are reserved.
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If PIYAP is used in individuals with special needs, the student's tactile, auditory, etc. It should be determined
in advance whether they have any sensitivity, whether they are obsessed with objects or objects and it is recom-
mended not to continue using PIY AP if they feel uncomfortable with the use of PIYAP. PIYAP is recommended
to be used in the process of regaining the behaviors that are gained in piano education but fade as a result of wrong
individual studies. It is recommended that students continue to use it until their self-control and self-awareness
levels are observed.

In order for individuals with ASD and special needs to benefit from piano education and music activities, social
responsibility projects should be carried out, and studies should be included in the creation of music classes in
private education institutions and the purchase of piano and or instruments. Thanks to the two pianos purchased
with this research, it is a good development that many students can benefit from music class facilities, but it is not
enough. It is the conscientious responsibility of educators to provide these opportunities in each of the special
education institutions and to support the skills, behavior and social development of each of these students.
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ing online learning delivery. Interestingly, there were three themes or types of learning engagements

that were revealed in a study using a phenomenological research design to ten purposively se-
lected NSTP 2 students. These themes are student-content, student-teacher, and student-student
engagements. It was found out that the theme student-content engagement is highly present in an
asynchronous online learning environment while the other two forms of engagement can be de-
gram scribed as limited or lacking. This scenario suggests the need for policy makers and curriculum
developers to rethink and revisit the course design and delivery of NSTP 2 to address the chal-
lenges experienced by the students in this type of online learning approach.

Emergency remote education,
Learning engagements,
National service training pro-

1. Introduction

In the Philippine Higher Education context, Filipino learners are required to complete six units of National
Service Training Program (NSTP) in the tertiary curriculum as mandated by Republic Act 9163 or the National
Service Training Program Act of 2001. The program serves as a mandatory course to all undergraduate students
as part of the country’s commitment to inculcate civic consciousness, responsibility, and defense preparedness
among Filipino citizens. There are three major components of NSTP course namely Civic Welfare Training Ser-
vice (CWTYS), Literacy Training Service (LTS), and Reserved Officers Training Course (ROTC).

The NSTP 1 contains theoretical foundations about civic welfare and service training programs and initiatives.
During the pre-pandemic, NSTP 1 happens in a classroom-based setting where NSTP instructors and invited re-
source persons facilitate the course. However, compared to NSTP 2 where it serves as a culmination of the NSTP
course, the entire learning interactions take place in a community-based set-up where students apply the theories
and concepts that they have learned from NSTP 1 to the partner communities. Hence, it would be noteworthy to
investigate the lived experiences of students in an emergency remote education where community immersion at
present time is still not allowed by the Philippine government due to the threat of Covid-19.

The current pandemic changed the current educational landscape not only in the Philippines but also in the
global arena. Most schools shifted from face-to-face classes to emergency remote education as a potent mechanism
of adapting to the pandemic situation and as part of their commitment to providing continued teaching and learning
services to students (Alvarez, 2020a; Bozkurt & Sharma, 2020; Bozkurt et al., 2020; Corcuera & Alvarez, 2021c¢).
To illustrate, the locale of this study recalibrated the design of NSTP 1 and 2 courses and transitioned its teaching
and learning delivery to asynchronous online learning approach. This serves as the institution’s response to mixing

* All responsibility belongs to the researchers. All parties were involved in the research of their own free will.
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and matching the courses being offered via synchronous and asynchronous models of teaching and learning. In
fact, the university believes that immersing the students in asynchronous type of online learning allows them to
train and shape their capability to become independent learners.

Interestingly, various related studies emphasized the benefits brought by engaging in asynchronous learning
(Carbajal, 2014; Simonson et al., 2012; Tafida & Shittu, 2020). Students who are in asynchronous online learning
have the freedom to navigate their own learning pace (Carbajal, 2014; Tafida & Shittu, 2020). This gives them
meaningful learning opportunities since they are immersed in exploring and deciphering the learning contents and
materials (Carbajal, 2014; Cho et al., 2017; Simonson et al., 2012; Tafida & Shittu, 2020). At the same time, the
students have the flexibility to learn anytime, anywhere as they are engaged in self-paced learning (Alvarez, 2021;
Chaeruman & Maudiarti, 2018; Pang & Jen, 2018).

Furthermore, in an asynchronous learning environment, the interaction and communication process between
the teacher and the students happen most of the time through discussion boards, chats, emails, and/or social media
platforms which allows the students to freely express their thoughts and insights (Brierton et al., 2016; Tafida &
Shittu, 2020). As such, it provides students to present the concepts in a manner that they are more comfortable
with since they have more time to think and synthesize their understanding of the issues or topics being discussed
(Brierton et al., 2016). Thus, this type of online learning approach provides a space for learners to develop and
enhance their thinking processes (Alvarez, 2021; Lowenthal et al., 2017).

Meanwhile, while asynchronous approach offers various benefits for students learning, it is no wonder that it
also possesses challenges. Some scholars pointed out that since the interaction is limited between the teacher and
the students, there are instances that teachers failed to respond immediately to the concerns or needs of the students
(Alvarez, 2020b; Corcuera & Alvarez, 2021a; Corcuera & Alvarez, 2021b; Francescucci & Rohani, 2019; Rosen-
berg et al., 2017). This results to some students becoming demotivated and it affects their school performance.
Likewise, the problem of poor feedbacking and less interaction with their facilitators and peers can be a determi-
nant for students feeling of loneliness considering real-time discussions and communication are absent, thus, in a
sense, they feel they are isolated.

On the other hand, some scholars theoretically regard the concept of asynchronous learning environment net-
work or ALN as a form to communicate and connect teaching and learning through computer-mediated commu-
nication systems anytime, anywhere (Alavi & Dufner, 2005; Rice et al., 2005; Wieland, 2012). The characteristic
of independency of interaction between the teacher and students provide opportunities for the students to think
and rethink their own learning process (Wieland, 2012). For instance, students have the autonomy to when and
where to accomplish the given learning tasks and what kind of tasks to submit. This gives them the autonomy of
time and space as to how they will navigate their learning journey in an asynchronous learning environment.

Another key feature of ALN is the notion of collaboration where constructivist perspective is observable (Alavi
& Dufner, 2005; Bransford et al., 2000; Wieland, 2012). Since learning interactions take place using computer-
mediated communication means such as Learning Management System, the instructor assumes the role of being a
facilitator and serves as a guide on the side of the students in accomplishing the tasks while they ensure the pres-
ence of learning interaction among the learners through the learning tasks provided. In a sense, learning does not
only happen from the teacher’s input but the role of peers in the learning process provides opportunities for stu-
dents to widen and deepen their knowledge through the supervision of their course facilitator. Guided by the con-
cepts of ALN, it reflects deeper understanding as to how it works especially at the time of the pandemic crisis
where there is a sudden shift from the traditional face-to-face setting to remote teaching and learning environment.
Therefore, this study intends to examine the lived experiences of selected NSTP 2 students who were immersed
in asynchronous online learning environment during the second semester of SY 2020-2021.

2. Methodology

The researchers employed phenomenological research design in a quest to understand the lived experiences of
ten purposively selected NSTP 2 nursing students in one of the higher education institutions in the Philippines.
This research design served as an opportunity for the researcher to deeply examine the human experiences that
they went through (Creswell, 2009; Giorgi, 2009; Giorgi, 2012; Moustakas, 1994) in the asynchronous online
learning approach. Likewise, it gave the researchers an outlook of the participants’ situations based on their shared
stories and journeys they have experienced in remote learning (Creswell, 2014; Giorgi, 2012).

As shown in table 1, all the participants are currently enrolled and studying under the Nursing program in
which they took NSTP 2 course as part of their curriculum. The average age range of the students is 20 years old
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and they all shared that the mode of learning they had during their NSTP 2 was asynchronous online learning
approach. Meanwhile, since individual interviews require a rigorous process of establishing rapport for each par-
ticipant, the researchers made sure to have an informal exchange of conversations prior to the actual interviews
(DiCicco-Bloom & Crabtree, 2006; Doody & Noonan, 2013). In this way, it helped the researcher to break barriers
between the researcher and the participants of this study. A semi-structured interview questionnaire was used for
individual interviews. Some of the questions that were asked focuses on the experiences of the students at the time
of the pandemic crisis. For instance, the researchers asked the students like “what are the benefits of asynchronous
online learning approach that helped your learning process?”, “what are the problems or challenges that you en-
countered in an online learning approach?", and “how did you manage learning in an asynchronous online learning
approach?”.

Table 1. Brief profile of the participants

Participant Age Program Course Type of emergency remote education
1 20 Nursing National Service Training Program 2 Asynchronous online learning
2 21 Nursing National Service Training Program 2 Asynchronous online learning
3 20 Nursing National Service Training Program 2 Asynchronous online learning
4 20 Nursing National Service Training Program 2 Asynchronous online learning
5 19 Nursing National Service Training Program 2 Asynchronous online learning
6 20 Nursing National Service Training Program 2 Asynchronous online learning
7 19 Nursing National Service Training Program 2 Asynchronous online learning
8 20 Nursing National Service Training Program 2 Asynchronous online learning
9 20 Nursing National Service Training Program 2 Asynchronous online learning
10 20 Nursing National Service Training Program 2 Asynchronous online learning

Through eliciting this question to the participants, it helped the researchers to gather information in deeply
understanding their lived experiences in relation to asynchronous online learning environment. The use of a semi-
structured interview process also facilitated smooth flow and open exchange of conversations which helped the
researcher to gather thick and rich information about the participants’ experiences in learning NSTP 2 course in
an asynchronous approach (Kvale, 1996; Patton, 1987). In fact, it was emphasized by Creswell (2014) that a phe-
nomenology study usually range three to ten participants to be interviewed. This goes to the idea of data saturation
wherein the researchers observed from the ten participants that there were already no new insights and thoughts
being shared, thus, this made sense for the researchers to decide and consider the number of the participants to be
final. At the same time, to also ensure the confidentiality of the participants as well as for the protection of their
identity, the researchers anonymized the participants by tagging them as P1 or participant 1.

Table 2. Summary of initial codes and themes

Theme Initial codes Sample Responses
Modular online activities “I must say that [the] modules were great. I had a fun time
learning the course. I have learned so much.” (P6)
Content-student “I would love learning independently...interacting with the
engagement Course materials interaction course materials...it was an amazing experience learning on

my own the materials provided to us.” (P10)
“There were times that [ must consult my course facilitator be-

Limited interaction with course cause | cannot understand the topic on my own... our interac-
facilitator tion with our course facilitator was very limited...” (P1)
Teacher-student “...this kind of learning approach helped me to further develop
engagement Less supervised environment my capability to learn at my own pace even though I had less
engagement with my teacher in this course.” (P9)
Student-student Lack of collaborative or peer en- “I thought of having group activities... however, it was quite
engagement gagement activities disappointing because I felt alone in this course.” (P2)

More so, after the interviews were transcribed, the researchers read and reread the transcripts to grasp the
shared meanings of the participants. This process helped to identify gaps and initial codes that might emerge. As
shown in table 2, the data were analyzed using Giorgi and Giorgi’s descriptive phenomenological psychological
analysis. From the initial codes that emerged, these were translated into psychologically sensitive chunks of ex-
pressions to facilitate detailed process of analyzing the phenomenon being studied. Then, the researchers sought
feedback from their colleagues about their perspectives and thoughts on the initial codes that emerged from their
study. This process served to ensure increasing the credibility of the findings (Lincoln & Guba, 1985). Finally, the
researchers reanalyzed the initial codes from the feedback they gathered and categorized these chunks of codes
towards coming up with a set of themes.
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3. Findings

There were three forms of engagements or themes that were revealed in this study. The theme content-student
engagement talked about the idea that learning engagement can happen through the interaction of students with
their learning materials. This shows that student-content engagement can help contribute to students’ development
and enhancement towards autonomous learning. For instance, P3, P4, P6, and P9 expressed the idea that immersing
them in an asynchronous online learning approach was a challenging learning experience. However, it was also
agreed by the participants that this also helped them to realize that learning can also happen through highly engag-
ing with the learning materials and resources. P4 and P9 shared that:

“I love how the NSTP course works for me. Our course facilitator provided us with various learning mate-
rials which are all easy to be understood. There were times that I emailed my facilitator and asked some
questions. Although at first,  am hesitant to continue whether I could finish the course, but here I am...done
with the course, and learning the NSTP course asynchronously, I think, suits very well since the materials
are very informative.” (P4)

“At first, I have to decipher everything since this learning approach was new for me. But as I go through
with the course, I have learned to be responsible and interact with the learning materials. I must say that
[the] modules were great. I had a fun time learning the course. I have learned so much. (P6)

Some of the participants also highlighted their experiences as the afore-cited modality of teaching gave them
the chance to learn on their own. Both P5 and P10 expressed their experiences in NSTP course as something
unique.

“It was disappointing at first because I thought our course facilitator will fully facilitate the course discus-
sion. However, when I was able to accomplish our first formative assessment, it gave me joy and [a] sense
of independence that I could also learn through the materials provided to us at my own pace. It was excep-
tional.” (P5)

“I never imagined that I would love learning independently and, simply, interacting with the course mate-
rials. Very informative learning materials and it was an amazing experience learning on my own the mate-
rials provided to us.” (P10)

The second theme focuses on the teacher-student engagement in which it centralized on limitation of learning
interaction between the teacher and students. Since the NSTP course was delivered through asynchronous online
learning and the student must accomplish the modules and activities at their own pace, the course facilitator also
provided the students the opportunity to ask questions whenever students experienced encountered difficulty un-
derstanding the lesson. The setting of synchronous appointments such as emailing and chatting on Microsoft
Teams or Canvas were some of the ways to ensure teacher-student connectedness in the whole duration of the
NSTP course. Both P1 and P3 pointed out that they still sometimes contact their course facilitator to clarify, for
example, instructions in the module.

“To be honest, I was disappointed because I thought that this will be an easy course since the course was
delivered asynchronously. But I was wrong. There were times that I must consult my course facilitator
because I cannot understand the topic on my own. I found sometimes the instructions vague, so I must email
my facilitator. Our interaction with our course facilitator was very limited...and I understand.” (P1)

“When our course facilitator discussed that the course will be delivered asynchronously, I was nervous
because I knew from the very beginning that there would be less interaction with our course facilitator. I
don’t have any choice but to face the challenges of accomplishing the tasks on my own. But there were
instances, if [ remember, that I have to reach out with my course facilitator because I cannot understand the
instructions.” (P3)

While P4 and P9 reiterated that having been in a less supervised environment by the course facilitator might
be challenging on part of the students, it also paved the way for them to develop and enhance their sense of re-
sponsibility in accomplishing the course requirements.

“Yes, that’s true! It was difficult to face the reality that we have to submit our requirements without or with
less interaction with our facilitator, but this also gave me [a] sense of accomplishment since this kind of
learning approach helped me to further develop my capability to learn at my own pace even though I had
less engagement with my teacher in this course.” (P9)
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The last theme highlights student-student engagement as a learning interaction that was limited or lacking
throughout the entire course considering that the learning design for NSTP course was focused on individual ac-
complishments of the modules. Some of the participants have emphasized that the absence of collaborative activ-
ities inhibits the students to learn from their colleagues and to engage in meaningful and fruitful learning interac-
tions. To wit, P2 and P7 expressed their experiences from the course:

“I thought of having group activities or requirements that will require us to submit as a group. However, it
was quite disappointing because I felt alone in this course. The focus of the course was more on accom-
plishing the modules alone. I hope there would be group activities even if the course is done asynchro-
nously.” (P2)

“Unfortunately, we did not have any group activities in NSTP. That’s unfortunate since I am really looking
forward to collaborating with my classmates even at a distance. But as I observed the flow of the course, it
was much on accomplishing the modules. ..the materials provided to us. And I'm not happy about it. It’s
like you’re just on your own.” (P7)

Likewise, P8 averred that the pre-pandemic classroom engagement which provided the opportunity to work
and accomplish some of their learning requirements as a group. P8 also shared that having been enrolled under the
asynchronous online learning approach gave her the time to work on her own. However, she also opined that she
and her colleagues are looking for collaborative activities for them to learn more in the course.

“It’s saddening because I was raised in a traditional classroom where some of our activities were given
collaboratively to accomplish, and I have the chance to know my classmates. But this pandemic challenged
us not only to be physically divided but sometimes even in a virtual mode...still collaboration is not al-
lowed. Yes, it gives me the opportunity to work my requirements at my own pace, but I still believe that
group activities will help me to enhance my...our learning.” (P8)

4. Discussions

The findings of this study present the experiences of NSTP 2 students who were immersed in an asynchronous
online learning environment in the time of the pandemic crisis. Considering the university’s commitment to
providing quality and relevant learning experiences to its students, the NSTP department recalibrated the course
by designing and delivering the community immersion aspects in a meaningful asynchronous online modular ap-
proach where students have the autonomy and flexibility learn at their own pace.

Interestingly, the findings showed three forms of engagement that the participants have experienced in this
type of online learning approach. Many consider asynchronous online learning as an approach that allows students
to think and explore the learning materials on their own (Alvarez, 2021; Carbajal, 2014). It helps students to
immerse thoroughly with the content resources since they are highly engaged with the content provided. Consid-
ering that students have limitations to interact with their colleagues, the responsibility to learn at their own pace is
within their control. It further presents the capability of the students to rethink and rediscover their own learning
by learning how to decipher the learning concepts and resources that might be helpful in creating their outputs
(Alvarez, 2021; Cho, etal., 2017; Simonson et al., 2012; Tafida & Shittu, 2020). This form of learning engagement
shows that interaction with the content materials can help enhance one’s sense of learning responsibility. This also
enables them to develop their behavior of becoming independent learners. Despite the struggles they faced in
emergency remote education, the case of the participants showed that learning has no boundaries and learning
interaction can also happen through engaging with various content materials and resources.

Also, looking at the traditional teaching and learning environment where students interact with their course
facilitator anytime in a campus-based set-up, however, the students expressed that in an asynchronous online
learning environment, their interaction with their course facilitator was limited to using earning management sys-
tem, messaging, emails, and social media accounts (Brierton et al., 2016; Tafida & Shittu, 2020). Since flexibility
and autonomous learning are given to students (Chaeruman & Maudiarti, 2018; Pang & Jen, 2018), it is also
expected that they can process their learning on their own with limited supervision or facilitation from their course
facilitator or instructor.

Meanwhile, in the case of the findings presented, some shared their disappointments because of various issues
such as difficulty comprehending the instructions, vague assessments, and less effective transfer of learning. This
phenomenon projects some of the challenges they experienced considering it was the first time that the NSTP 2
course was implemented in a fully asynchronous online learning approach. On the contrary, it was claimed by
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some students that having been in a less supervised environment allows them to be responsible and accountable
in their own learning. This presents the ability of the students to develop their ability to think critically, engage in
self-reflective practice, and manage the pacing of their learning (Alvarez, 2021).

Compared to the two previous engagements, the student-student engagement can be characterized as poor or
lacking since the course was designed using physical classroom interaction. This results to negative experiences
of students considering that some or most of the students still enjoyed having collaborative activities with their
classmates. It can be seen that in an asynchronous online learning environment the focus of some course facilitators
is for students to interact and accomplish the learning modules or activities.

In a nutshell, the lived experiences shared by the students provide opportunities for policymakers and educators
to reassess the way they assess, deliver, and evaluate their students’ learning at the time of emergency remote
education. This study serves as a good attempt in deepening one’s understanding with the learning journey that
the students are going through especially in a time of uncertainty where limitations, for instance, in teaching and
learning are observable around the globe. Theoretically speaking, the findings provide a grasp about the im-
portance of maximizing various learning strategies, activities, and engagements even in an asynchronous online
learning environment considering that these students were suddenly immersed in an emergency remote education.
Hence, it is essential to provide various learning engagements which is not limited to course materials interaction.
Central to this understanding, the course facilitators, for instance, can include asynchronous activities that employ
discussion board activities and/or assignments that require group participation. In this way, it will facilitate active
interaction among students through having a learning space for collaboration.

5. Conclusion and suggestions

Indeed, this study serves as means to voice out the lived experiences of NSTP 2 students who were immersed
in an asynchronous online learning environment. The shared experiences of students provided an opportunity to
deeply understand the learning journey they have gone through and how these experiences affected their learning
engagements in the course. Although the participants averred positive response vis-a-vis student-content engage-
ment in an asynchronous online learning environment, the limitations opined as to student-teacher and student-
student engagements need to be given attention and focus.

It is suggested, therefore, for policymakers, administrators, academic staff, and curriculum developers to revisit
the course design and delivery, and not just merely focus on the learning materials or content processes. Likewise,
the need to focus more on strengthening student-student and student-teacher interactions in the course design and
implementation will help to ensure to address the learning gaps of the students and to provide more meaningful
learning experiences.
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Insanhigin ortak mirasim olusturan kiiltiir, pek cok alamn inceleme konulart arasinda yer
almaktadir. Iigili literatiirde kiiltiirel mirasi olusturan olgulart inceleyen arastirmalar go-
riilebilir. Bu arastirmalarin niceliksel ve niteliksel ozellikleri o alandaki geligimi etkilemek-
tedir. Bu arastirmanin amaci, kiiltiivel miras aktarim ile ilgili lisansiistii tezlerin bibliyo-
metrik analizini yapmaktir. Arastirma kapsanindaki tezlerin incelenmesinde dokiiman ana-
lizi tekniginden yararlamlmustir. Yapilan incelemede kiiltiirel miras aktarimu ile ilgili lisan-
stistii tezlerin en ¢ok yiiksek lisans tezlerinden olustugu, nitel arastirma yontemlerinin kul-
lamldigr ve egitim bilimleri ile iliskili olan tezlerin agirlikli oldugu sonuglarina ulasiumistir.
Ulasilan sonuglara bagh olarak; tez sayilarmin artirtlmast ve arastirmalarda evrensel dii-
zeydeki bilgilerden daha yiiksek oranda yararlanilmasi énerilmistir.
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Culture, which constitutes the common heritage of humanity, is among the subjects of study
in many fields. In the relevant literature, studies examining the phenomena that constitute
the cultural heritage can be seen. The quantitative and qualitative characteristics of these
studies affect the development in that field. The aim of this research is to make a bibliometric
analysis of graduate theses on transferring cultural heritage. Document analysis technique
was used in the examination of the theses within the scope of the research. In the examina-
tion, it was concluded that graduate theses on transferring cultural heritage mostly consisted
of graduate theses, qualitative research methods were used and theses related to educational
sciences were predominant. Depending on the results achieved, it has been suggested to
increase the number of theses and to benefit more from universal knowledge in research.

1. Giris

Kiiltiirel olgular insanligin ortak mirasini olusturmaktadir. Toplumlarin yasam bigimleri, inanglari, sanatsal,

bilimsel ve teknolojik gelisimleri kiiltlirlerinin sekillenmesini saglayan temel unsurlardir. “Kiiltiir ve insan ara-
sinda karsilikli bir iliski s6z konusudur” (Diker ve Deniz, 2017:2). Gokalp’e gore (2019:39) kiiltiir “bir milletin
dini, ahlaki, hukuki, muakalevi, bedii, lisani, iktisadi ve fenni hayatlarmin ahenktar bir mecmuasidir.” Insan yasa-
dig1 siire boyunca kendi kiiltiiriinii olusturur ve olusturdugu kiiltiirii gelecek nesillere aktararak, kendinden sonraki
nesillerin de sekillenmesini saglar. “Kiiltiir, toplumu olusturan tiim insanlari ilgilendirir ve o toplumun bir biitiin
halinde kalmasini saglar. Bu nedenle toplumlar hem i¢inde bulunduklar kiiltiirii korumak hem de o kiiltiirii gelecek
nesillere aktarmak isterler” (Dumrul, 2021:20). Bu anlamda; toplumlarn kiiltiirii kadar kiiltiirel miras aktarimi da
onemlidir.

* Bu calisma literatiirde yer alan lisansiistii tezlerin bibliyometrik analizine yonelik olup, ULAKBIM TR Dizin tarafindan
agiklanan kriterlere gore Etik Kurul Onay: gerektirmemektedir. Bu konuda tiim sorumluluk yazarlara aittir.

Kaynak goster: Caglayan, E., Kutlu, $. & Cekinmez, S. (2022). Kiiltiirel miras aktarimi ile ilgili lisansiistii tezlerin bibliyo-
metrik analizi. International Journal of Social Sciences and Education Research, 8 (2), 155-164. DOL
https://doi.org/10.24289/ijsser. 1081173
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“Kiiltiirel miras kavrami, gegmiste ve gliniimiizde tarihgiler, arkeologlar, antropologlar ve diger insan yasami
arastirmacilari tarafindan iyi taninan ve evrensel olarak kullanilan bir kavramdir” (Prott ve O’Kefee, 1992:319).
“Kiiltiirel miras; gegmisten miras alinan ve degisik gerekgelerle gelecege miras birakilmak istenen, fiziksel olarak
varlig1 olan ve insanlar tarafindan yapilmais her tiirlii eserler ile bir topluma ait degerler biitiiniidiir” (Can, 2009:3).
“Kiiltiirel miras, kulaktan kulaga veya kusaktan kusaga aktarilarak {iretilen ve yasatilan ve gelecek kusaklara dev-
redilen canli bir mirastir” (Oguz, 2009:63). “Kiiltiire] mirasin aktariminda ara¢ olarak kullanilan pek ¢ok alan
bulunmaktadir. Edebiyat, plastik sanatlar, egitim ve miizik bu alanlarin basinda yer almaktadir. Kiiltiirii olusturan
unsurlar i¢inde yer alan bu alanlar ayni1 zamanda kiiltiirel mirasin aktariminda da 6nemli islevler iistlenmektedirler”
(Caglayan, 2021:44). S6z konusu pek ¢ok alan gibi egitim de kiiltiirel miras aktariminda 6nemli islevlere sahiptir.
Kirisoglu (2014:8) bireylerin ve toplumlarin kiiltiirel gelisiminde ve kimlik kazanmalarinda egitimin en nemli
etken oldugunu ifade etmektedir. Bu niteliginden dolayi egitim, “yeni kusaktaki bireylere kiiltiirel mirasi aktararak,
onlan yetiskinler toplumuna uyumlu olmak i¢in hazirlama siireci” (Smith, 1967:7) seklinde tanimlanmaktadir.

Diinya genelinde yasanan toplumsal ve kiiltiirel gelismeler birbirleriyle iligkili olgularin arastirilmasina zemin
hazirlamaktadir. Gerek evrensel diizeyde gerekse ulusal ve yerel diizeyde gergeklestirilen gesitli arastirmalar sa-
yesinde pek ¢ok olgunun anlamlandirilmast miimkiin olmaktadir. Kiiltiir ve kiiltiirel miras kavramlar1 da giini-
miizde arastirilan s6z konusu olgular arasinda yer almaktadir. Birlesmis Milletler Egitim, Bilim ve Kiiltiir Orgiitii
(UNESCO), Kiiltiirel Varliklarin Korunmasi ve Onarimi Arastirma Merkezi (ICCROM) ve Uluslararasi Anitlar
ve Sitler Konseyi (ICOMOS) basta olmak {izere pek ¢ok milletlerarasi kurulus kiiltiirel miras konusunda arastir-
malar yapmaktadir. Ozellikle son on yilda; resmi kurum ve kuruluslarla birlikte cesitli arastirmacilarin da kiiltiirel
miras konusunda ¢aligmalar yaptiklar1 goriilmektedir. “Tiirkiye’de zaman i¢inde bibliyometrik ¢alismalara duyu-
lan ilgiye paralel olarak, bibliyometri ile ilgili ger¢eklestirilen arastirma sayisinda belirgin bir artig oldugu goriil-
mektedir” (Al, Sezen ve Soydal, 2012:55).

Hala¢ ve Bademci’nin (2021) “Kiiltiirel miras: Sistematik literatiir incelemesi”, Celebi, Ciftsiiren ve Dilek’in
(2020) “Tiirkiye’de “Kiiltiirel Miras” Konusunda Yapilan Tezlerin Bibliyometrik Analizi” ile Demiral ve Sa-
atc’nin (2019) “Kiiltiirel miras konulu lisansiistii tezlerin bibliyometrik analizi” baglikli makaleleri bu arastirma
ile yapisal olarak benzerlik gosteren giincel arastirmalara 6rmek verilebilir. Bu arastirma igerik olarak literatiirde
yer alan arastirmalardan ayrilmaktadir. Ciinkii aragtirmanin odaklandigi temel kavram ‘aktarim’ siirecidir. Benzer
arastirmalar kiiltiirel miras kavramini1 odak noktasi olarak belirlemisken, bu arastirma kiiltiirel miras aktariminin
incelendigi ¢alismalar1 kapsamina almaktadir.

“Herhangi bir bilim daliyla ilgili tiretilmis her tiirden yazili literatiiriin belli donemlerde incelenmesi, o bilim
dalindaki gelismelerin ortaya konulmasi bakimindan dnemlidir” (Kozak, 2001:26). “Arastirma incelemeleri, be-
lirli bir sorgulama ¢izgisi boyunca kilometre taslarin1 vurgulayarak bilginin ilerlemesinde kritik bir rol oynar”
(Hallinger, 2013:127). Bu anlamda, kiiltiirel miras aktarimi ile ilgili ger¢eklestirilen aragtirmalarin biitiinciil bir
yaklagimla incelenmesi, en az arastirmalarin kendisi kadar 6nemli goriilmektedir. Ayrica bu incelemeler sayesinde
gelecekte yapilacak benzer arastirmalara 11k tutulmasi beklenmektedir.

1.1. Arastirmamn amact

Kiiltiire] miras aktariminda giincel problemlerin anlagilmasi ve olast ¢6ziim yollarinin belirlenmesi i¢in konu
ile ilgili literatiiriin analiz edilmesi 6nemli goriilmektedir. Bu ise aktarim siirecine yonelik ger¢eklestirilmis olan
bilimsel arastirmalarin incelenmesi ile miimkiindiir. Gelecek yillarda gerceklestirilecek arastirmalar, ilgili litera-
tiirde yer alan ¢alismalarin sundugu bilgiler 15181nda ilerleyecektir.

Bu ¢alismanin amaci; kiiltiirel miras aktarimi ile ilgili lisansiistii tezlerin incelenmesidir. Arastirmanin temel
amacina bagl olarak agagida sunulan sorulara cevap aranmistir;

1. Tezlerin yillara gore dagilimi nasildir?
Tezlerin tiniversitelere gore dagilimi nasildir?
Tezlerin akademik diizeyleri nedir?

2

3

4. Tezlerde kullanilan yontemler nelerdir?

5. Tezlerde kiiltiirel miras aktarimi baglaminda ele alinan konular nelerdir?
6

Tezlerde yararlanilan yerli-yabanci kaynaklarin dagilimi nasildir?
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2. Yontem

Bu arastirma, literatiirde yer alan bir olgunun incelendigi nitel bir calismadir. Arastirma kapsaminda ‘kiiltiirel
miras aktarimi’ temel olgu olarak degerlendirilmis ve s6z konusu olgunun lisansiistii ¢alismalara yansimalari in-
celenmistir. Arastirma kapsaminda, detaylar1 izleyen paragraflarda ayrintili olarak agiklanan dokiiman analizi tek-
niginden yararlamlmistir. “Dokiiman incelemesi, arastirilmasi hedeflenen olgu veya olgular hakkinda bilgi igeren
yazili materyallerin analizini kapsar” (Yildirim & Simsek, 2006:187).

Arastirma kapsaminda incelenen dokiimanlar, Yiiksekdgretim Kurulu Bagkanligi (YOK) Tez Merkezinden te-
min edilmistir. Tez merkezinde yer alan arama sekmesinde; aranacak alan, izin durumu ve tez tiirii i¢in “timi’
secenegi secilmis ve tarama terimi olarak ‘kiiltiirel miras aktarimi’ yazilmistir. Arama sonucunda kiiltiirel miras
aktarmmi ile ilgili 2011-2021 tarihleri arasinda tamamlanan 8 teze ulasilmistir. Ortaya ¢ikan niceliksel durum ve
bu arastirmanin amact alan uzmani iki akademisyen tarafindan yeniden degerlendirilmis ve kiiltiirel miras aktarimi
ile ilgili literatiirii biitiinciil bir bakis agisiyla inceleyebilmek i¢in tarama teriminin kapsaminin genisletilmesi 6ne-
rilmigtir. Bu baglamda gergeklestirilen ikinci taramada ‘kiiltiir aktarimi’ terimi kullanilmig ve 1987-2021 tarihleri
arasmnda tamamlanan 200 teze ulasilmistir. Birinci ve ikinci tarama sonucunda ulasilan 208 tez, konu, amag ve
igerik ozelliklerine gore incelenerek bir tabloda toplanmigtir. Olusturulan tablo ve tezler, 3 arastirmaci tarafindan
degerlendirilmis ve igeriginde ‘kiiltlir’ ve ‘aktarim’ sdzciikleri ayr1 ayr1 bulunan veya kiiltiir aktarimini inceleme
amaci olmayan 107 tez inceleme dis1 birakilmistir. Kiiltiirel miras aktarimu ile iliskili oldugu belirlenen 101 lisan-
slistii tez, arasgtirma amacinda belirtilen sorulara gore analiz edilmis ve arastirmanin bulgulari ortaya ¢ikarilmustir.

3. Bulgular

Arastirmanin bu boliimiinde kiiltiirel miras aktarimn ile ilgili lisansiistii tezlerin analiz edilmesi sonucu elde
edilen bulgular sunulmustur. Bulgularin sunumunda arastirma sorularinda olusturulan siralama takip edilmistir.
Bu baglamda ilk olarak ‘tezlerin yillara gére dagilimi nasildir?” sorusu ile elde edilen bulgular sunulmustur. ilgili
tema ile iliskili bulgular Sekil 1°de gosterilmektedir.

Sekil 1. Tezlerin yillara gore dagilimi

25
20 ,z\
211\
4 \‘
. 0
[
10
5
0
1995 2001 2002 2003 2004 2005 2006 2007 2008 2009 2010 2011 2012 2014 2015 2016 2017 2018 2019 2020 2021
YIL

Sekil 1°deki veriler incelendiginde, lisansiistii tez sayilarinin yillara gére dengeli ve diizenli bir dagilim sergi-
lemedigi ifade edilebilir. Ornegin; 2010 yilinda 7 tez tamamlanmisken sonraki iki y1l tamamlanan tez sayisi bir
onceki yila gore azalma gdstermis be 2013 yilinda hi¢ tez tamamlanmamustir. Sonrasindaki iki yil ise yeniden artis
gostermistir. 2002, 2005, 2006 ve 2013 yillar1 kiiltiirel miras aktarimi ile iligkili bir tezin tamamlanmadig: yillar
olurken, en az tez 1995, 2001 ve 2003 yillarinda, en fazla tez ise 2019 yilinda tamamlanmistir. Tiirkiye’deki lisan-
stistii tezlerde konu olarak kiiltiirel miras aktarimi 26 y1l dnce ele alinmaya baslanmustir.

Arastirmanin ikinci sorusu tezlerin iiniversitelere gore dagilimini sorgulamaktadir. Bu soru ile iligkili bulgulara
Sekil 2°de yer verilmistir. {lk lisansiistii tezin tamamlandig1 1995 yilindan 2022 yilina kadar pek gok iiniversite
isminin degistigi bilinmektedir. [lgili tabloda iiniversite isimleri tezlerin tamamlandig1 yila gore yazilmistir. Sekil
2’deki verilere gore; kiiltlirel miras aktarimu ile ilgili tezlerin 39 farkli iiniversitede tamamlandig ifade edilebilir.
Elde edilen verilerde iiniversite basina diisen tez ortalamasmin 2,59 oldugu ve en fazla tezin 14 adet ile Gazi

Universitesinde tamamlandig1 goriilmektedir.
Aragtirmanin {igiincii sorusunda tezlerin akademik diizeyleri sorgulanmis olup elde edilen bulgular Sekil 3’te

sunulmustur.
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Sekil 2. Tezlerin tiniversitelere gore dagilimi

Gazi Universitesi 14
Tokat Gaziosmanpasa Universitesi 6
Sakarya Universitesi 6
Ankara Hac1 Bayram Veli Universitesi 6
Dokuz Eyliil Universitesi 5

Ondokuz Mayis Universitesi
Nevsehir Hact Bektas Veli Universitesi
Hacettepe Universitesi

Canakkale Onsekiz Mart Universitesi
Marmara Universitesi

Istanbul Universitesi

Akdeniz Universitesi

Zonguldak Biilent Ecevit Universitesi
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Sekil 3. Tezlerin akademik diizeyleri

Doktora
(18 adet)
18%

Yiiksek Lisans
(83 adet)
82%

Sekil 3’teki veriler incelendiginde; kiiltiirel miras aktarim ile ilgili tezlerin %82 ’sinin yiiksek lisans, %18’inin
doktora tezi oldugu goriilmektedir. Kiiltiirel miras aktariminin en fazla yiiksek lisans diizeyinde ele alindig1 anla-
stlmaktadir. Arastirmanin dordiincii sorusunda tezlerde kullanilan bilimsel yontem ve teknikler sorgulanmistir. Bu
soru ile iligkili bulgulara Sekil 4’te yer verilmistir. Sekil 4’teki veriler gore; tezlerin %91’inde (92 tez) nitel aras-
tirma yonteminin, %6’sinda (6 tez) karma aragtirma yonteminin, %3’{inde (3 tez) ise nicel arastirma yonteminin
kullanildig: goriilmektedir.
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Arastirmanin besinci sorusunda tezlerde kiiltiirel miras aktarimi baglaminda ele alian konular sorgulanmaistir.
Bu baglamda tezlerin igerikleri analiz edilmis olup aktarim siirecinin hangi boyutlarinin incelendigi belirlenmistir.
Kiiltiirtin ve kiiltiire]l mirasin gelecek nesillere aktarimi ¢esitli yollarla gergeklesebilmektedir. Teknolojiden dini
degerlere, egitimden plastik sanatlara kadar pek ¢ok farkli disiplin (bilimsel alan) kiiltiirel miras aktariminda ise
kosulmaktadir. Arastirma kapsaminda incelenen tezlerin de belirli bir disiplin yoluyla kiiltiirel miras aktarimini
inceledikleri goriilmiistiir. Yapilan inceleme sonucu belirlenen disiplinler birer tema olarak goriilmiis ve tezlerin
gruplanmasinda kullanilmigtir. Bu temalara iligkin bulgulara Sekil 5’te yer verilmistir.

Sekil 4. Tezlerde kullanilan bilimsel yontem ve teknikler

Nitel (92 adet)
91%

Nicel (3 adet)

3% Karma (6 adet)

6%

Sekil 5. Disiplin yoluyla kiiltiirel miras aktarimi

Tiirkge Ogretimi (Yabanci Dil olarak) s 34
Edebi Metinler S (9O
Egitim (genel) mm——— 7
Tiirkge Ogretimi  ————
Yabanci Dil Ogretimi  n—— 6
Cizgi Film m—— 5
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Din Kiiltiirii
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Sekil 5’te yer alan verilere gore; yabanci dil olarak Tiirk¢e’nin 6gretimi yoluyla kiiltiirel miras aktariminin en
fazla ele alinan tema oldugu s6ylenebilir. Bu temay: ele alan tezlerin, Orta Dogu ve Kuzey Afrika iilkelerindeki
karigikliklar sonrasi ortaya ¢ikan miilteci sorununa bagl olarak artis gosterdigi gozlenmistir. Ikinci olarak; edebi
metinler (romanlar, hikayeler, fikralar vb.) yoluyla kiiltiirel miras aktariminin incelendigi goriilmiistiir. Egitim
yoluyla kiiltiirel miras aktarimini ele alan tezler ise ii¢iincii sirada yer almaktadir. Bu tezlerin igerikleri incelendi-
ginde; belirli bir alan egitimini ele almayan genel anlamda tiim egitim siireglerini bir biitiin olarak degerlendiren
yaklagimlar sergiledikleri anlagilmistir. Dort ve besinci siralarda; Tiirkge veya bir bagka iilkeye ait bir dil yoluyla
kiiltiirel miras aktariminin incelendigi tezler yer almaktadir. Altinci, yedinci ve sekizinci siralarda; ¢izgi filmler
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(animasyonlar), kitle iletisim araglar (dizi ve filmler) ve mimari mekanlar (sehir veya bdlgeler) yoluyla kiiltiirel
miras aktariminin incelendigi tezler yer almaktadir. Cogunlugu olusturan bu sekiz temanin devaminda ise nicelik
bakimindan daha az olan diger alan egitimlerinin tema olarak yer aldig1 ve bu disiplinler yoluyla kiiltiirel miras
aktariminin ilgili lisansiistii tezlerde incelendigi belirlenmistir.

Aragtirmanin altinct sorusunda tezlerde yararlanilan yerli ve yabanci kaynaklarin dagilimi sorgulanmistir. Bu
soru ile iligkili bulgulara Sekil 6’da yer verilmistir.

Sekil 6. Tezlerde yararlanilan yerli ve yabanci kaynaklar

Yerli Kaynak;
9118; 81%

Yabanci
Kaynak; 2070;
19%

Kiiltiirel miras aktarimu ile ilgili lisansiistii tezlerin kaynakgalari incelendiginde; arastirmacilarin 9118’1 yerli
ve 2070’1 yabanci kaynaklar olmak tizere toplam 11.188 adet kaynaktan yararlandiklar1 belirlenmistir. Lisansiistii
tezlerde aragtirmacilarin biiylik oranda yerli ve Tiirkge kaynaklari referans aldiklar1 goriilmektedir. Calisma kap-
saminda incelenen tezler arasinda; bir yayinda referans alinan en fazla kaynak 485, en az kaynak ise 32 olarak
belirlenmistir. Yayin basma diisen kaynak sayisi ise 110,7 olarak hesaplanmistir.

4. Sonug ve oneriler

Kiiltiirel miras aktarimu ile ilgili lisansiistii tezlerin incelenmesi amaciyla gergeklestirilen aragtirmada elde edi-
len bulgular yorumlanmis olup asagida belirtilen sonuglara ulagilmistir. Kiiltiirel miras aktarim siirecine yonelik
arastirmalarin Tiirkiye’de 1990’11 yillarda basladigt ve 1995 yilinda tamamlanan tez ile lisansiistii ¢alismalarin
konusu oldugu anlastlmistir.

“Kiiltiirel mirasin aktarilmasi bir ulusun kimligini kaybetmemesi agisindan olduk¢a 6nemlidir. Bu sebepten
dolay1 kiiltiire] mirasin dogru sekilde aktarilmasi i¢in g¢alisilmal ve kiiltiirel miras korunmalidir” (Dumrul,
2021:11). Kokenleri bin yillar dncesine, Orta Asya’ya kadar uzanan Tiirk kiiltiiriiniin gelecek kusaklara aktarimi
da tipki tarihi kadar eskilere uzanmaktadir. Erbay (2000) en eski Tiirk sanatlarinin aktariminda usta-girak iliskile-
rinden s6z edilmektedir. Uluslararasi literatiirde yer bulan ve kiiltiirel miras aktarimini konu alan ¢aligmalara ki-
yasla Tiirkiye’deki 26 yillik siire¢ baglangi¢ olarak goriilebilir. 1995-2021 yillar1 arasinda 101 tezin tamamlandigi
goriilmektedir. Kiiltiirel miras aktarimu ile ilgili lisansiistii tezlerin yillara gore dagilimda; en fazla tezin (22 adet)
2019 yilinda tamamlandig1 sonucuna ulasilmistir. Tamamlanan tezlerin en ¢ok yiiksek lisans tezi oldugu ve Gazi
Universitesinin tamamlanan 14 tez ile ilk sirada yer aldig1 sonucuna ulagilmistir. 2022 yili verilerinde, Yiiksekog-
retim Kurulu Tez Merkezine kayitl doktora ve yiiksek lisans tezi sayis1 618.684 olarak belirtilmistir (YOK, 2022).
Kiiltiirel miras aktarimu ile ilgili 101 lisansiistii tezin ise bu toplamin yalnizca 0,016’sim1 olusturdugu goriilmekte-
dir. “Toplum hafizas1 agisindan birer kanit niteliginde olan ve kiiltiirel varliklarin gerek stirdiiriilebilirligi gerekse
de gelecek kusaklara aktarilmasinda agisindan kiiltiirel miras 6nemli bir kavramdir” (Deniz ve Celik, 2020:125).
Bu baglamda; 6nemli bir husus olan kiiltiirel miras aktarimiyla ilgili lisansiistii tezlerin sayica yetersiz oldugu ve
artirtlmasi gerektigi sdylenebilir.

[lgili literatiirde yer alan benzer arastirmalar, kiiltiirel miras konusunun en gok ‘mimarlik’ bilimi baglaminda
ele alindigim ifade etmektedir. Demiral ve Saatct (2019:13) ile Celebi, Ciftsiiren ve Dilek (2020:15) tarafindan
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yayinlanan makalelerde lisansiistii tezlerin hazirlandig bilim dalinda ilk sirada Mimarlik Ana Bilim Dalinin bul-
dugu belirtilmektedir. Bu aragtirma benzerlerinden farkli olarak aktarim konusuna odaklanmis ve literatiirden
farkli bir sonuca ulagmstir. Aragtirma kapsaminda incelenen 101 tezin en ¢ok ‘egitim bilimi’ ile iligkili oldugu
belirlenmistir. Genel veya alan egitimi yoluyla kiiltiirel miras aktarimi toplam 90 tezin ana konusunu olusturmak-
tadir. Bu sonug; kiiltiir aktariminin egitim ile olan yakin iligkisini gostermektedir. Egitimin temellerini olusturan
idealist ve gercekei felsefelere iliskin goriisler de benzer iliskiye dikkat ¢ekmekte ve egitimin kiiltiirel mirasi ge-
lecek nesillere aktarma islevinden s6z etmektedir (Simsek ve Kartal, 2019:874; Ergiin, 2006:64). Egitim yoluyla
kiiltiirel miras aktarimini sorgulayan tezlerde ise ilk sirada, yabanci dil olarak Tiirk¢e nin 6gretimi yoluyla kiiltiirel
miras aktarimi yer almaktadir.

Kiiltiirel miras aktarimu ile ilgili tezlerin %91’inde nitel arastirma yontemleri kullanilirken %6’sinda karma
arastirma yontemlerinin, %3 iinde ise nicel arastirma yonteminin kullanildig1 sonucuna ulasilmistir. Kiiltiirii olus-
turan; dil, din, sanat, hukuk, ahlak vb. pek ¢cok kavramin insani degerlerle iliskili olmasi1 ve bu degerlerin agirlikl
olarak niteliksel boyutlara sahip olmas1 aragtirma yontemlerinde de nitel arastirmalarin agirlik kazanmasina sebep
olmustur.

Arastirma kapsaminda sorgulanan bir diger husus, evrensel diizeyde ortaya konan bilginin lisansiistii ¢alisma-
lara ne diizeyde aktarildigini belirlemektir. Bunun i¢in incelenen tezlerde kullamlan yerli ve yabanci kaynaklar
incelenmistir. Inceleme sonucunda lisansiistii tezlerin agirlik olarak yerli (Tiirk yazarlar tarafindan yayinlanmisg
Tiirkge yayinlari) kaynaklar: kullandigi goriilmiistiir. Evrensel diizeyde ortaya konan bilginin anlagilmast igin ya-
banci kaynaklarin kullaniminin tesvik edilmesi onerilebilir.

Yazarlarin katki orant beyant

Yazarlar arastirmanin tiim asamalarinda esit diizeyde sorumlu oldugunu beyan eder.

Cikar catismast

Bu calismada yazarlar tarafindan herhangi bir ¢ikar ¢atigsmasi belirtilmemistir.

Etik kurul onay

Bu galisma literatiirde yer alan lisansiistii tezlerin bibliyometrik analizine yonelik olup, ULAKBIM TR Dizin
tarafindan agiklanan kriterlere gére Etik Kurul Onay1 gerektirmemektedir. Bu konuda tiim sorumluluk yazarlara
aittir.
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Extended Abstract

Introduction

Cultural facts constitute the common heritage of humanity. The lifestyles, beliefs, artistic, scientific, and tech-
nological developments of societies are the basic elements that shape their cultures. Humans create own culture
throughout life, and by transferring the culture they have created to future generations and ensures that the next
generations are also shaped. In this sense, Transfer of cultural heritage is as important as the culture of societies.
The social and cultural developments experienced throughout the world lay the groundwork for the research of
interrelated phenomena. It is possible to make sense of many phenomena with various research carried out both at
the universal level and at the national and local level. The concepts of culture and cultural heritage are also among
the phenomena researched today. Especially in the last decade, It is seen that various researchers, together with
official institutions and organizations, are working on cultural heritage.

This research differs from the studies in the literature in terms of content. Because the basic concept that the
research focuses on is the 'transference' process. While similar studies have determined the concept of cultural
heritage as the focal point, this research includes studies that examine the transfer of cultural heritage. Examining
the research carried out on cultural heritage transfer with a holistic approach is considered as important as the
research itself. In addition, thanks to these studies, it is expected to shed light on similar studies to be carried out
in the future. The aim of this study is to examine the graduate theses related to cultural heritage transfer.

Method

This research is a qualitative study examining a phenomenon in the literature. Within the scope of the research,
'cultural heritage transfer' was evaluated as a basic phenomenon and the reflections of this phenomenon on post-
graduate studies were examined. Within the scope of the research, the document analysis technique, which is
explained in detail in the following paragraphs, was used. The documents to be examined within the scope of the
research were obtained from the Thesis Center of the Council of Higher Education (YOK). In the search tab in the
thesis center; The 'all' option was selected for the area to be searched, permission status and thesis type, and 'cul-
tural heritage transfer' was written as the search term. 101 graduate theses, which were determined to be related to
the transfer of cultural heritage, were analysed according to the questions specified in the research purpose, and
the findings of the research were revealed.

Findings

In this part of the research, the findings obtained as a result of the analysis of the postgraduate theses related
to the transfer of cultural heritage are presented. It can be stated that the number of postgraduate theses does not
show a balanced and regular distribution by years. Transfer of cultural heritage as a subject in postgraduate theses
in Turkey started to be discussed 26 years ago. It can be stated that theses related to the transfer of cultural heritage
have been completed in 39 different universities. In the data obtained, it is seen that the average of thesis per
university is 2.59 and the most theses were completed in Gazi University with 14 theses. It is seen that 82% of the
theses related to the transfer of cultural heritage are master's and 18% are doctoral theses. Qualitative research
method was used in 91% (92 theses), mixed research method was used in 6% (6 theses) and quantitative research
method was used in 3% (3 theses). It can be said that the transfer of cultural heritage through the teaching of
Turkish as a foreign language is the most discussed theme. It has been observed that the theses dealing with this
theme have increased due to the refugee problem that emerged after the conflicts in the Middle East and North
African countries. Secondly; It has been observed that the transfer of cultural heritage through literary texts (nov-
els, stories, anecdotes, etc.) has been examined. Theses that deal with the transfer of cultural heritage through
education are in the third place. When the bibliographies of graduate theses on cultural heritage transfer are exam-
ined; It was determined that the researchers benefited from a total of 11,188 sources, 9118 of which were domestic
and 2070 were foreign sources. It is seen that researchers mostly refer to domestic and Turkish sources in post-
graduate theses.

Results and discussion

It has been understood that the research on the cultural heritage transfer process started in Turkey in the 1990s
and is the subject of postgraduate studies with the thesis completed in 1995. In the data of 2022, the number of
doctorate and master's theses registered to the Higher Education Council Thesis Center is 618,684. It is seen that
101 postgraduate theses on cultural heritage transfer constitute only 0.016 of total. According to this ratio, it can
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be said that the number of postgraduate theses on cultural heritage transfer is insufficient and should be increased.
It has been determined that 101 theses examined within the scope of the research are mostly related to the science
of 'education'. Cultural heritage transfer through general or field education constitutes the main subject of a total
of 90 theses. As a result of the examination, it was seen that the postgraduate theses mainly used domestic sources.
It can be suggested to encourage the use of foreign resources to understand the knowledge revealed at the universal
level.
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Calismanin temel amaci, COVID-19 hastaligi olan ve pandeminin heniiz as gelistirilmedigi
ilk yihnda iyilesenlerin damgalanma deneyimlerini ve bunun depresyon ve anksiyeteyle ilis-
kisini arastrmaktr. Calisma iki boliim halinde gergeklestivilmis olup, birinci agsama
COVID-19 hastaligt olan ve iyilesme siiresi en az bir ay olan 1227 kisiye COVID-19 Stigma
Olgegi ve Hastane Kayg ve Depresyon Olcegi kullanlarak nicel yontemle gerceklestirildi.
Ikinci agama, yagam deneyimleriyle damgalanmay: ortaya ¢ikarmak amaciyla 50 katilimer
ile nitel goriismelerle gerceklestirilmistir. Elde edilen verilerin analiz sonuglar neticesinde
COVID-19 hastalig1 gegirenler arasinda damgalanma algisimin yiiksek oldugu bulunmustur.
En yiiksek diizeyde damgalanma 60 yas ve iizerindeki katilimcilar arasinda goriiliirken, egi-
tim diizeyi yiikseldikce damgalanma algisinin diistiigii ve iyilesme siiresi arttikga damga-
lanma algisimin da arttigr bulunmustur. Ayrica damgalanma diizeyi arttik¢a katilimcilarin
depresyon ve kaygi diizeyleri artmaktadir. Nitel goriismelerde katilimcilarin COVID-19 has-
taligr gegirmeden once, hastalik siirecinde ve iyilestikten sonra hastaliga iliskin duygu, dii-
stince ve damgalanma algilarina iliskin temalar ele alimmistir. Hastalik siirecinde ve sonra-
sinda en ¢ok yasanan duygu korku ve kaygt duygular olurken hastalik sonrasinda katilim-
cilarin yakin sosyal gevrelerine iliskin damgalanma yasadiklar: ve bunun onlar sarstigt
ifade edilmigtir.
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The main purpose of the study is to investigate the experiences of stigma and its relationship
with depression and anxiety in those with COVID-19 who recovered in the first year of the
pandemic, when the vaccine was not developed yet. The study was carried out in two parts,
and it was carried out with the quantitative method using the COVID-19 Stigma Scale and
the Hospital Anxiety and Depression Scale to 1227 people with first stage COVID-19 disease
and a recovery period of at least one month. The second stage was conducted with qualita-
tive interviews with 50 participants in order to reveal the stigma with their life experiences.
The results of the analysis of the data obtained showed that the perception of stigma was
high among those who had COVID-19 disease. While the highest level of stigma perception
was seen among the participants aged 60 and over, it was found that the perception of stigma
decreased as the education increased, and the perception of stigma increased as the recov-
ery time increased. In addition, as the level of stigma perception increases, both the depres-
sion and anxiety levels of the participants increase. In the qualitative interviews, themes
related to the participants' feelings, thoughts and stigmatization perceptions regarding the
disease were discussed before they contracted the COVID-19 disease, during the disease
process and after recovery. While the most experienced emotions during and after the illness
were feelings of fear and anxiety, it was stated that the participants experienced stigma in
their immediate social environment after the illness and this shook them.

* Bu calismanmin Etik Kurul Onayr, 25.12.2020 tarih ve 65 sayili karar ile Kastamonu Universitesi Sosyal ve Begeri Bilimler,
Bilimsel Arastirmalar ve Yayin Etigi Kurulu’ndan alinnistir: Tiim sorumluluk yazara aittir:

Kaynak goster: Erdogan, O. & Ersoy, M. (2022). Pandeminin birinci yilinda (2020-2021) COVID-19 hastalig1 gegirenlerin
damgalanma algisi: Tiirkiye 6rnegi. International Journal of Social Sciences and Education Research, 8 (2), 165-183. DOIL:
https://doi.org/10.24289/ijsser. 1073759
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1. Giris

30 Ocak 2020'de DSO, Cin'in Hubei Eyaleti’ne bagli Wuhan'da gériilen koronaviriis hastaligin1 (COVID-19)
altinct “Uluslararast Onem Arz Eden Halk Saglig1 Acil Durumu” olarak ilan ederken, 11 Mart 2020'de pandemiyi
bir salgin olarak tanimlamistir. Kisiden kisiye bulasma zincirleri, nispeten uzun kulugka siiresi ve bazi asempto-
matik vakalarin varligi, halk arasinda viriisiin son derece bulasici, 6liimciil ve kontrol edilemez oldugu konusunda
biiytlik korkuyu tetiklemistir (Tian vd., 2020; Lin 2020). Diger kosullarla karsilastirildiginda bulasici hastaligin
karakteristik dogasi1 korkudur. Ne yazik ki korku, hastaligin kendisinin verdigi zarar artirabilir. Ciinkii hastaligin,
herhangi bir hijyenik 6nlem olmaksizin son derece yiiksek bulasma orani ve nispeten yiiksek 6liim oranina sahip
olmasi, bazi durumlarda damgalama, ayirmecilik ve dnyargi gibi diger psiko-sosyal sonuglara neden olabilmekte-
dir (Pappas vd., 2009; Lin 2020).

Antik Yunanda, kdleleri ve suglulari 'istenmeyen' kisiler olarak gostermek i¢in isaretleme uygulamasina atifta
bulunan ve kisiyi suglu, hain veya kole olarak damgalayan kalic1 bir isaret olarak kullanilan damgalama terimi,
Goffman (1963: 3) tarafindan genellikle istenmeyen bir bireyi veya bir grubu digerlerinden ayiran bir 6zellik veya
nitelik olarak tanmimlanmistir (Goffman, 1963; Gilbert vd., 1998). Goffman'a gére damgalama, sapkin 6zellige
sahip bir bireyin genel olarak deger kaybetmesi siireci olup, bireyin ger¢ek sosyal kimliginin toplumun sahip ol-
mast gereken niteliklere iliskin normatif beklentilerini karsilamadiginda ortaya ¢ikar (s. 11). Bdylece, bireyin sos-
yal kimligi bozulur ve sosyal etkilesimin rol gereksinimlerini yerine getirmekten aciz kaldig1 varsayilir. Dolayi-
styla damgalanma sosyal olarak insa edilerek sosyal iligkilere gomiiliir ve kiginin yakin sosyal ¢evre ile gilinliik
etkilesimlerinde kendini gosterir (Pescosolido vd., 2008).

Crocker, Major ve Steele (1998), damgalanmanin tek bir tanimlayic1 6zelligini ortaya koymanin zorlugunu
kabul ederek, damgalanan kisilerin, belirli bir sosyal kimligi tasiyan "sosyal baglamda belirli bir nitelige veya
karakteristige sahip olduklarina inanildigin1" 6ne siirerler (s. 505). Onlara gére damgalama, kisinin belirli bir du-
rumda olumsuz olarak degerlendirilen bir grup veya kategori liyeliginden kaynaklanir. Belirli bir sosyal baglamda
degeri diisiiriilen bir sosyal kimligi isaret eden bir nitelik veya o6zellik olarak tanimlanmis olan damgalama,
1960"ardan beri hastalik/lara, 6zellikle de akil hastalarina onlarla olan sosyal iliskilerden ka¢inma, korkulmasi
gereken kisilermis gibi davraniglarla uygulanmigtir. Bunun sonucu olarak hastalik teshisi konuldugunda kisiler
hastaligin toplumsal yorumuna bagli olarak, eski kimliklerinden siyrilarak "hasta"” statiileriyle tutarli yeni bir kim-
ligi i¢sellestirirler (Goffman, 1963; Link vd., 1989; Scheff, 1966).

DSO'ne gore, saglik baglaminda sosyal damgalama, belirli 6zellikleri paylasan bir kisi veya bir grup insan ile
belirli bir hastalig1 arasinda olumsuz bir iligkidir. Salginda, insanlarin etiketlendigi, kliselestirildigi, ayrimciliga
ugradigi, ayri tedavi edildigi ve/veya bir hastalikla algilanan bir baglanti nedeniyle statii kayb1 yasadig1 anlamina
gelir. Dolayisiyla damgalama siireci boyunca, bireyler, belirli bir 6zellige sahip olduklar1 veya belirli bir grubun
iiyesi olduklar1 icin belirli tiirdeki sosyal etkilesimlerden sistematik olarak dislanirlar. Ornegin, Suudi Arabistan'da
MERS ile hastaneye kaldirilan saglik personelleri ile yapilan ¢alismada, katilimeilar yillar sonra bile, insanlarin
kendilerine farkli davrandiklarini ve birgogu i¢in is hayatlarindaki tiim anlam ve aidiyet duygularinin asla geri
donmedigini bildirmislerdir (Almutairi vd., 2018).

Ayrica bulasic1 hastalik salginlari, belirli etnik gruplarin damgalanmastyla da iliskilendirilmistir. Ornegin,
1892'de tifo ve kolera salginlari, Dogu Avrupa'dan Rus Yahudi gdgmenlere kadar izlenmis ve bu grubun damga-
lanmasina ve ayrimciligina neden oldugu bulunmustur. Benzer sekilde, Cin Mahallesi toplulugu, Hong Kong'dan
bir gemiyle tasinan siganlara atfedilen hiyarcikli plak salgini nedeniyle damgalanmis ve Amerika Birlesik Devlet-
leri'ndeki 1993 Hantaviriis salgini baslangigta Navajo hastaligi olarak anilmis ve bu da bolgedeki Amerikan Yer-
lilerinin ayrimciligma ve damgalanmasma yol agmistir (Person vd., 2004). Liberya'daki Ebola salgim sirasinda,
karantina altindakiler genellikle farkl etnik gruplardan, dinlerden veya kabilelerden oldugundan ve tehlikeli olarak
algilandigindan, sosyal dislanmanin azinlik gruplarinin haklarindan mahrum kalmasina yol agtig1 bulunmustur
(Pellecchia vd., 2015; Overholt vd., 2018).

Diinya ¢apinda diger salginlarda oldugu gibi bu salgin sirasinda da saglik ¢aliganlarinin, COVID-19 hastalari-
nin ve iyilesenlerin gesitli dislanma vakalari ortaya ¢ikmistir (Poudel, 2020). Ornegin, Meksika'da doktorlarin ve
hemsirelerin toplu tagima araglarina erisimlerinin reddedilmesi ve fiziksel saldirilara maruz kalmalar nedeniyle
bisiklet kullandiklar1 tespit edilmistir. Benzer sekilde, Malavi'de saglik ¢alisanlarinin toplu tagima araglarini kul-
lanmalarina izin verilmedigi, sokakta hakarete ugradigi ve kiralik dairelerden tahliye edildigi bildirilmistir. Hin-
distan'da medya raporlari, COVID-19 hastalartyla ilgilenen doktorlarin ve saglik personelinin énemli sosyal dis-
lanma ile kars1 karsiya oldugunu ortaya ¢ikarmistir; saglik calisanlarindan kiraladiklart evleri bosaltmalar istenmis
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ve hatta gdrevlerini yerine getirirken saldiriya ugramiglardir. Yine COVID-19 hastalarimin sosyal damgalanma-
styla ilgili olarak medyada yer alan bir habere gore, Hindistan'da, Maharashtra eyaletinde dogum yapan bir kadinin
ailesi tarafinda terk edildigi seklindedir. Ayrica COVID-19, gesitli gruplara kars1 dnceden var olan stereotiplerin
giiclenmesine yol agmustir. Ornegin, Italya'da ulusal tecrit baslamadan birka¢ hafta énce olaganiistii hal ilan edil-
mis, ancak giinliik yasam her zaman oldugu gibi devam ediyorken, Cin toplumuna karsi duygu degismis ve resto-
ranlar1 bog birakilmis, giderek daha fazla ebeveyn Cinli bir sinif arkadaslar varsa ¢ocuklarinin okula gitmesini
istememis ve yiiksek profilli bir politikaci televizyonda “hepinizin canli fare yedigini gordiik” ifadesini kullanmis-
tir.

COVID-19 hava yoluyla bulasan bir hastalik oldugundan hem sosyal uyum hem de sosyal izolasyona ugrama-
mak igin kisileri hastaliklarini gizlemeye itmekte ve boylece tani ve tedaviyi geciktirmektedir. Iyilesen hastalarm
yeniden enfekte olabilecekleri ve viriisii bagkalarina bulastirabilecekleri algisiyla topluma katilimlar istenmemek-
tedir. Bu kapsamda ¢alismanin temel amact pandeminin birinci yilinda heniiz aginin gelistirilmedigi bir doneminde
COVID-19 hastalig1 ge¢irmis ve iyilesmis olanlarin algiladiklart damgalanma diizeylerini belirleyerek yasam de-
neyimlerini ortaya koymaktir. Bu amacin yaninda COVID-19 hastalig1 gecirmis olanlarin depresyon ve kaygi
diizeylerinin belirlenmesi ve damgalanma ile iliskilerinin ortaya konulmasi da amaglanmaktadir.

Bu amaclar dogrultusunda ¢alismanin nicel boliimiine iliskin hipotezler su sekildedir:

H1: COVIDI19 hastalig1 gecirmis ve iyilesmis olan kadinlar biitiin damgalanma boyutlarinda erkeklerden daha
fazla damgalanma algis1 yagamaktadir.

H2: Yas arttikca damgalanma algis1 artmaktadir.

H3: COVIDI19 hastalig1 gecirmis ve iyilesmis olan evliler biitiin damgalanma boyutlarinda bekarlardan daha
fazla damgalanma algis1 yagamaktadir.

H4: Sosyo ekonomik gelir diizeyi arttikga damgalanma algis1 azalmaktadir.

H5: Egitim diizeyi arttikca damgalanma algis1 biitiin boyutlarda azalmaktadir.

H6: Hastaliktan kurtulma siiresi arttik¢a biitlin boyutlarda damgalanma algist artmaktadir.
H7: Damgalanma algisi ile depresyon arasinda pozitif yonlii iliski vardir.

H8: Damgalanma algisi ile kayg1 arasinda pozitif yonlii iliski vardir.

Calismamn nitel boliimiine iliskin ise su aragtirma sorularina cevap aranmistir:

1. COVID19 hastalarinin hastalik 6ncesi, hastalik siirecinde ve iyilesme sonrasinda yagmis olduklar1 duygular
nelerdir?

2. COVID19 hastalarinin hastalik siirecinde ve iyilesme sonrasinda igsellestirdikleri damgalanma yasantilar
nelerdir?

3. COVID19 hastalarmin hastalik siirecinde ve iyilesme sonrasinda deneyimledikleri damgalanma yasantilar
nelerdir?

4. COVIDI9 hastalarinin hastalik siirecinde ve iyilesme sonrasinda damgalanma yasamaya yonelik neler dii-
stinmiiglerdir?

2. Yontem

Bu ¢alisma hem nicel hem de nitel goriisme yonteminin birlikte kullanildigi betimleyici karma yontemle ger-
¢eklestirilmistir. Karma yontem aragtirmalar, nitel-nicel yaklagim ve yontemlerin kasith ve sistematik olarak tek
bir ¢alismada kullanimini saglar ve sonuca ulagirken nitel-nicel veriler biitiinlestirilir (Maxwell, 2016). Nicel
yontemin kullanimi birgok katilimciya ulasma imkan saglarken, nitel yontem kullanilarak yapilan goriismeler aras-
tirma konusunun derinlemesine incelenmesine imkan saglar. Dey’in (1993) belirttigi gibi, nicel yontem kullanila-
rak sayilarla elde edilen verilerin anlamlarini algilayabilmek i¢in nitel verilerin kullammi arastirmaya derinlik
kazandirmaktadir. Bu nedenle ¢alisma, nicel verilerin elde edilmesinden sonra nitel verilerle desteklenmistir. Ya-
pilan tiim ¢aligmalar Kastamonu Universitesi Sosyal ve Beseri Bilimler, Bilimsel Arastirmalar ve Yayin Etigi
Kurulu tarafindan 25.12.2020/65 karariyla onaylanmistir.

2.1. Orneklem

Caligmanin 6rneklemi COVID-19 hastaligi tanisi almig ve en az bir ay Once iyilesmis olan, 20 yasindan biiytik,
halen ruhsal bir rahatsizliga yonelik tedavi gérmeyen ve galismaya goniillii olarak katilmay: kabul eden 657’si
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kadin 570°1°1 erkek olmak iizere toplam 1227 kisiden olusmustur. Katilimeilar Tiirkiye nin biitiin illerini kapsaya-
cak sekilde rastlantisal olarak secilmistir. Katilimcilar arastirmacilarin derslerine girdigi Kastamonu Universi-
tesi’nin farkli béliimlerinde okuyan 6grencilerin yakin gevrelerinden belirlenmistir. Derslerin 2020-2021 Egitim
Doénemi’nde uzaktan egitimle gerceklestirilmesi nedeniyle 6grenciler kendi illerinde bulunduklarindan dolay1, 6g-
rencilere Oncelikle ¢alismaya yonelik bilgi verilmis ve gevrelerinde COVID-19 hastaligi gegirmis ve iyilesmis
olan kisilerin belirlenerek, bu kisilerden goniillii katilmay1 kabul edenlerle gergeklestirilmistir. Katilimcilara ilis-
kin demografik bilgiler Tablo 1°de verilmistir.

Tablo 1. Nicel veriler i¢in frekans dagilimi tablosu

Cinsiyet Toplam
Degisken Kadin Erkek

N % N % N %

20-29 Yas 220 17,9 167 13,6 387 31,5

30-39 Yag 157 12,8 128 10,4 285 23,2
Yasg 40-49 Yas 169 13,8 143 11,7 312 25,4
50-59 Yasg 73 5,9 87 7,1 160 13,0

60 ve Ustii 38 3,1 45 3,7 83 6,8
Bekar 170 13,9 174 14,2 344 28,0
Medeni durum Evli 439 35,8 378 30,8 817 66,6
Bosanmis + Dul 48 3,9 18 1,5 66 5,4
ilkokul 176 14,3 87 7,1 263 21,4
Ortaokul 101 8,2 79 6,4 180 14,7
Lise 183 14,9 166 13,5 349 28,4
Egitim diizeyi Yiiksekokul — Uni. 187 15,2 215 17,5 402 32,8
Yiik. Lis. - Doktora 10 0,8 23 1,9 33 2,7
Gelir giderden az 194 15,8 148 12,1 342 27,9
SED Gelir giderden fazla 121 9,9 135 11,0 256 20,9

Gelir gidere denk 342 27,9 287 23,4 629 51,3
Tedavinin bittigi 1-2 Ay 480 39,1 391 31,9 871 71,0
siire 3-4 Ay ) 123 10,0 137 11,2 260 21,2

5 Ay ve Ustii 54 4,4 42 3,4 96 7,8

Toplam 657 53,5 570 46,5 1227 100

Tablo 2. Nitel veriler i¢in frekans dagilim1 tablosu
Cinsiyet Toplam
Degisken Kadin Erkek

N % N % N %
20-29 Yas 5 10,0 6 12,0 5 10,0
30-39 Yas 5 10,0 6 12,0 11 22,0
Yas 40-49 Yas 6 12,0 5 10,0 13 26,0
50-59 Yasg 7 14,0 4 8,0 15 30,0
60 ve Ustii 4 8,0 2 4,0 6 12,0
. Bekar 8 16 13 26,0 21 42,0
Medeni durum o 19 38,0 10 20,0 29 58,0
Tlkokul 6 12,0 4 8,0 10 20,0
Ortaokul 10 20,0 6 12,0 16 32,0
Lise 7 14,0 8 16,0 15 30,0
Egitim diizeyi  Yiiksekokul — Uni. 4 8,0 4 8,0 8 16,0
Yiik. Lis. - Doktora - - 1 2,0 1 2,0
Gelir giderden az 8 16,0 6 12,0 14 28,0
SED Gelir giderden fazla 5 10,0 5 10,0 10 20,0
Gelir gidere denk 14 28,0 12 24,0 26 52,0
. 1-2 Ay 19 38,0 12 24,0 871 71,0
Tedavinin bit- 3 4 5y 5 10,0 7 14,0 260 212
HEISUE 5 Ay ve Ustii 3 6,0 4 8,0 9% 7.8
Toplam 27 100 23 100 50 100

Arastirmanin nicel uygulama boliimiinde toplam 1227 katilimci yer almistir (Tablo 1). Katilimeilarin 657’si
(%53,5) kadin 570’1 (%46,5) ise erkek olup; kadin katilimcilarin 220°si 20-29 yas araliginda, 157°si (%12,8) 30-
39 yas araliginda, 169’u (%13,8) 40-49 yas araliginda, 73’1 (%5,9) 50-59 yas araliginda ve 38’1 (%3,1) ise 60 yas
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ve lizerinde yer alirken, erkek katilimcilarin 167°si (%13,6) 20-29 yas araliginda, 1281 (%10,4) 30-39 yas arali-
ginda, 143’1 (%]11,7) 40-49 yas araliginda, 87’1 (%7,1) 50-59 yas araliginda ve 45’1 (%3,7) ise 60 yas ve {iisti
grupta yer almigtir. Kadin katilimeilarin 170°1 (13,9) bekar, 439°u (%35,8) evli ve 48’1 (%3,9) ise bosanmis veya
dul grupta yer alirken, 570 erkek katilimeinin 174’1 (%14,2) bekar, 378’1 (%30,8) evli ve 18’1 (%1,5) ise bosanmis
veya dul grubunda yer almistir. Kadin katilimcilarin 176°s1 (%14,3) ilkokul mezunuyken, 101°1 (%8,2) ortaokul,
183711 (%14,9) lise, 187’si (%15,2) yiiksekokul ve {iniversite ve 10™u (%0,8) ise yiiksek lisans veya doktora diize-
yinde egitim almisken, erkek katilimeilarm 87si (%7,1) ilkokul, 79’u (%6,4) ortaokul, 166°s1 (%13,5) lise, 215’
(%17,5) yiiksekokul veya tiniversite ve 23’1 (%1,9) ise yiiksek lisans veya doktora diizeyinde egitim almustir.
Kadin katilimeilarin 194’1 (%15,8) gelirinin giderinden az oldugunu ifade ederken, 121’1 (%9,9) gelirinin gider-
lerinden fazla ve 342’si (%27,9) ise gelirinin giderine denk oldugunu belirtirken erkek katilimcilarin 148’1 (%12,1)
gelirinin giderinden az oldugunu, 135’1 (%11,0) gelirinin giderinden fazla oldugunu ve 287’si (%23,4) ise gelirinin
giderine denk oldugunu bildirmistir. Kadin katilimeilarin 480°1 (%39,1) tedavilerinin 1-2 ay 6nce, 123’ (%10,0)
3-4 ay once ve 54’1 (%4,4) ise 5 ay ve stil siire dnce bittigini bildirirken, erkek katilimeilarin 391°1 (%31,9)
tedavilerinin 1-2 ay, 137’si (%11,2) 3-4 ay ve 42’si (%3,4) ise 5 ay ve {stii bir siire dnce bittigini belirtmistir.

Calismanin nitel boliimii 27°si (%54) kadin 23’1 (%46) erkek olmak iizere toplam 50 katilimer ile yar1 yapi-
landirilmis goriisme formu kullanilarak yiiz yiize, telefonla veya internet araciligiyla gerceklestirilmistir (Tablo
2). Katilimcilarin yas ortalamasi 38,94 olup, 21 nin (%42) medeni durumu bekar 29°unun (%58) ise evlidir. Kati-
Iimcilarin 10°u (%20,0) ilkokul mezunuyken 16’s1 (%32,0) ortaokul, 15’1 (%30,0) lise, 8’1 (%16,0) yiiksekokul
veya lisans mezunu ve 1’1 (%2,0) ise yiiksek lisans veya doktora mezunudur. Katilimcilarin 14’1 (%28,0) gelirinin
giderinden daha az oldugunu belirtirken 10’u (%20,0) gelirinin giderinden fazla oldugunu 26’s1 ise (%52,0) geli-
riyle giderinin denk oldugunu belirtmistir. Calismanin nitel boliimiinde yer alan katilimcilarin 31°1 (%62) tedavi-
lerinin 1-2 ay 6nce tamamlandigim belirtirken 12’si (%24,0) 3-4 ay ve 7’si (%14,0) ise 5 ay ve iizerindeki bir
stirede tedavilerinin tamamlandigini bildirmistir.

2.2. Veri toplama islemi

Caligmanin verilerinin toplanmasi iki asamada gergeklestirilmistir. Birinci asamada ¢alismanin nicel verileri
toplanmistir. Bu amagla {iniversite egitiminin uzaktan yapilmasi dolayistyla 6grencilere arastirmacilar tarafindan
arastirmanin amacina yonelik olarak bilgi verilmistir. Calismanin amaci dogrultusunda kullanilacak 6l¢iim araglari
ve nasil uygulanacagina yonelik d6grencilerin bilgilendirilmesinden sonra ¢alismaya destek olmak isteyen dgren-
cilerin cevrelerinde COVID-19 hastalig1 gecirmis olan kisilere ulasmalar istenmistir. Bu kapsamda &grenciler
calismaya goniillii katilmak isteyen kisilere 6lgekleri uygulamis ve sisteme yiiklemislerdir. Calismanin ikinci asa-
masinda 6grencilerden ¢evrelerinde nitel goriismeye katilmak isteyen kisileri belirlemeleri istenmis ve 6grencile-
rin tespit ettikleri katilimcilar ile arastirmacilar internet {izerinden online goriismeleri ger¢eklestirmiglerdir.

2.3. Verilerin analizi

Nicel verilerin analizinde SPSS 23 paket programi kullanilmistir. Analizlere gegilmeden dnce verilerin normal
dagilim gosterip gostermedigine Kolmogorov Simirnov Z testi ve basiklik (Skewness) - ¢arpiklik (Kurtosis) kat-
sayilari ile bakilmustir. iliskisel analizlerde Bivariate Korelasyon analizi, farklilasmaya yonelik olarak ise goklu
varyans analizi uygulanmustir. Farkliliga yonelik yapilan analizlerde gruplar arasi farklilasmaya verilerin homojen
olup olmamasina gore Post Hoc Tukey veya Tamhane testleri uygulanmistir.

Nitel goriismelerden elde edilen veriler tematik analiz yontemi kullanilarak ¢dziimlenmistir. Tematik analiz,
verilerde tanimlanan oriintiileri/temalar1 belirleyerek, analiz ederek ve raporlayarak zengin ve ayrintili bilgi sag-
layabilen, kullanish ve esnek bir nitel veri analizi yontemidir (Boyatzis, 1998; Braun ve Clarke, 2006). Tematik
analiz, kodlamanin arastirmaci tarafindan belirlenen bir dizi tema {irettigi nitel bilgiyi kodlama siirecidir (Boyatzis,
1998; Braun ve Clarke, 2006). Tema, verilerde bulunan ve minimumda olast gdzlemleri tanimlayan ve diizenleyen
ve maksimumda fenomenin yonlerini yorumlayan bir kaliptir. Ayrica, temalar agik (agikga ifade edilmis) ve gizli
(altta yatan) seviyelerde bulunabilir.

Goriligmelerin arastirmacilar tarafindan birebir transkripsiyonu yapildiktan sonra, katilimcilarin mahremiyeti-
nin korunmasi amaciyla ses dosyalari silinmistir. Goriisme siirecinde adi gegen katilimcilarin ve katilmayanlarin
gergek isimleri de dahil olmak {izere tiim tanimlayici bilgiler transkriptlerden ¢ikarilmistir. Arastirmacilar, isim
yerine tiim katilimcilar1 benzersiz bir say1 ve karakter kombinasyonuyla etiketlemislerdir. Belirlenen kodlamada
ornegin K1 gorligme yapilan kisinin sirasini belirtirken parantez iginde yer alan (K-29/1) (K=Kadin E=Erkek/
1=Bekar, 2=Evli) ise sirayla cinsiyeti, yas1 ve medeni durumu belirtmektedir.
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2.4. Araglar

COVID-19 Stigma (Damgalanma) Olgegi: COVID-19 &lgegi gecerlilik, giivenirlik ¢alismasi arastirmacilar
tarafindan yapilmis olup, igsellestirilmis, uygulanmis ve beklenen damgalanma algisinmt 6lgen 13 maddelik 5°li
likert tipi bir dlgektir (Erdogan ve Ersoy, 2022). Igsellestirilmis damgalanma boyutu, enfekte olan kisilerin hasta-
likla iligkili kendileri hakkindaki olumsuz inanglarin1 ve duygularini onaylama derecesini ifade eden 6 maddeden
olugmustur. Uygulanmis damgalanma boyutu enfekte olmus kisinin hastalik siireci ve sonrasinda giinliik yasa-
minda karsilastigi ayirimer davramslan kapsayan 4 maddeyi igerir. Beklenen damgalanma boyutu ise, enfekte
kisinin gelecekte baskalarindan hastaligina yonelik dnyargi ve ayrimcilik deneyimleyecegi beklentisine yonelik
duygu ve diisiinceleri ifade eden 3 maddeden olusmaktadir. Olgegin 3 faktdriiniin yaminda bir de genel damga-
lanma algisini dlgmek iizere toplam damgalanma puam kullanilmistir. Olgek boyutlari ve toplam puan igin yapilan
giivenirlik ¢alismasindan elde edilen Cronbah a degerleri .77 ile .89 arasinda degisen yeterli i¢ tutarlilik goster-
mistir. Olgek boyutlarmin puanlamasinda her boyut igin ortalamanin alt1 diisiik damgalanma algisi olarak kabul
edilirken ortalamanin iistii yiiksek damgalanma algisi olarak almmustir.

Hastane Anksiyete ve Depresyon Olgegi (HADO): Anksiyete ve depresyonun belirtilerini taramak amaciyla
Zigmond ve Snaith (1983) tarafindan gelistirilen 6lgek (Ek-2) 7’si depresyon, 7’si de anksiyete belirtileri olmak
iizere 14 maddeden olusmaktadir. Olgegin Tiirkge gegerlik ve giivenilirlik galismalart Aydemir vd. (1997) tarafin-
dan yapilmistir. Cesitli bedensel rahatsizliklart olanlar i¢in hazirlanan bu 6l¢ekte anksiyete i¢in 10, depresyon i¢in
kesme puani 7°dir. Alt 6lgeklerden 0-21 arasi puan alinabilmektedir. Tiirkge gecerlik ve giivenirlik ¢alismasinda,
Cronbach alfa katsayisi anksiyete ve depresyon igin sirasiyla 0.85; 0.78 olarak bulunmustur. Olcekte yer alan her
bir maddenin puanlamasi farklidir. 1, 3, 5, 6, 8, 10, 11 ve 13. maddeler azalan siddeti gostermektedir ve puanlama
3,2, 1, 0'dir. Ote yandan 2, 4, 7, 9, 12 ve 14. maddeler ise puanlanmaktadir. 0, 1, 2, 3. Kayg alt 6lgegi icin 1., 3.,
5.,7.,9., 11. ve 13. maddelerin puanlar1 toplanirken; Depresyon alt 6lgegi i¢in 2, 4, 6, 8, 10, 12 ve 14. maddelerin
puanlari toplanir.

3. Bulgular
3.1. Nicel ¢alisma bulgular

Caligmanin amaglar1 dogrultusunda 2021 yilinda COVID-19 hastalig1 gegirmis ve iyilesmis toplam 1227 kati-
Iimciya 6lgek uygulanmis olup ¢alismadan elde edilen bulgular asagida sunulmustur.

COVID-19 Damgalanma alt boyutlarindan olan, i¢sellestirilmis damgalanma boyutunun bagimli degisken ola-
rak alindigr varyans analizi sonuglarina gore (Tablo 2), yasmn (Fs,1222=5,55;P<.000), egitim diizeyinin
(F4,1222=10,26;P<.000),  tedavinin  bitisy  siliresinin = (F2,1224=14,31;P<.000),  anksiyete  diizeyinin
(F1,1225=83,46;P<.000) ve depresyon diizeyinin (F1,1225=109,62;P<.000) ana etkileri anlaml1 bulunurken, cinsiyetin
(F1,1225=,228; P>.050), medeni durumun (F2,1224=2,80;P>.050) ve SED’in (F2,1224=1,07;P>.050) ise istatistiksel ola-
rak gruplar arasinda anlamli farklilagsmaya neden olmadig1 bulunmustur. Katilimeilarin yas diizeyine gore igsel-
lestirilmis damgalanma boyutundaki farklilagmalarina verilerin homojen dagilmasi nedeniyle Post Hoc Tukey tes-

tiyle bakilmis olup; 60 yas ve lizerinde grupta yer alan katilimcilarin puan ortalamalari (iﬂﬂ yas ve isti=12,84) en
yiiksek diizeyde olup bu grupta yer alan katilimcilar istatistiksel olarak anlamli sekilde diger gruplarin tamamindan
farklilasmaktadir. Yani bu grupta yer alan katilimeilar anlamli sekilde igsellestirilmis damgalanmay1 daha fazla
yasarken diger gruplar arasinda anlamli farklilagsma bulunmamustir.

Katilimcilarin egitim diizeyine gore i¢sellestirilmis damgalanma boyutundaki farklilagmaya verilerin homojen

dagilmamasindan dolayr Tamhane testiyle bakilmis olup egitim diizeyi ilkokul (filkokul =11,98) olan grupta yer
alan katilimeilarin puanlar1 en yiiksek grup olup bu grupta yer alan katilimeilar istatistiksel olarak anlamli sekilde
lise, yiiksekokul/ iiniversite ve yliksek lisans/doktora grubunda yer alan katilimcilardan daha fazla igsellestirilmis
damgalanma yagamaktadir. Ortaokul diizeyinde egitim almis olan grupta yer alan katilimcilarin puan ortalamalari

( X ortaokur=1 1,53) olup bu grupta yer alan katilimcilar yiiksekokul/iiniversite ve yiiksek lisans/doktora egitim dii-
zeyinde yer alan katilimcilardan anlamli sekilde daha fazla igsellestirilmis damgalanma yasamaktadir. Lise diize-

yinde egitim almis grupta yer alan katilimcilarin puan ortalamalari ( X ise=1 0,83) olup bu grupta yer alan katilim-
cilar ise yliksekokul/iiniversite ve yiiksek lisans/doktora diizeyinde egitim alan grupta yer alan katilimcilardan
anlaml sekilde daha fazla i¢sellestirilmis damgalanma yasamaktadir.Katilimcilarin tedavilerinin bitme siirelerine
gore igsellestirilmis damgalanma boyutundaki farklilagsmaya verilerin homojen dagilmamasindan dolay1 Tamhane
testiyle bakilmis olup, tedavisinin bitme siiresi 5 ay ve {izerinde olan grupta yer alan katilimcilarin puan ortalamasi

Copyright © 2022 by IISSER
ISSN: 2149-5939



. 171
O. Erdogan & M. Ersoy

( X ayve iisti=12,83) en yliksek olup bu grupta yer alan katilimcilar anlaml sekilde diger gruplarda yer alan kati-
Iimcilardan daha fazla igsellestirilmis damgalanma yasamaktadir. Tedavisinin bitme siiresi 1-2 ay arasinda olan

grupta yer alan katilimeilarin puan ortalamalari ( Xi2a~1 1,53) en diisiik diizeyde olup bu grupta yer alan kati-
Iimcilar diger iki gruptan da anlamli sekilde daha diisiik diizeyde i¢sellestirilmis damgalanma yasamaktadir.

Tablo 3. Igsellestirilmis damgalanma boyutu ve bagimsiz degiskenler arasindaki iliski

Igsellestirilmis damgalanma

Degisken

N Ort. ss F. Sig.
Cinsiyet Kadin 657 10,83 4,13 ,228 ,633
Erkek 570 10,95 4,43
20-29 Yag 387 10,82 4,26 5,55 ,000
30-39 Yasg 285 10,50 3,65
Yas 40-49 Yas 312 10,64 4,19
50-59 Yas 160 11,21 4,80
60 Yas ve Ustii 83 12,84 5,01
Bekar 344 10,43 4,04 2,80 ,061
Medeni durum Evli 817 11,06 4,30
Bosanmis + Dul 66 11,12 4,92
Tlkokul 263 11,98 4,68
Ortaokul 180 11,53 4,51
Egitim diizeyi Lise 349 10,83 3,94 10,26 ;000
Yiiksekokul-Uni. 402 10,01 3,96
Yiik. Lis. - Doktora 33 10,00 4,21
Gelir giderden az 342 11,17 4,51 1,07 ,342
SED Gelir giderden fazla 256 10,85 4,22
Gelir gidere denk 629 10,75 4,15
. 1-2 Ay 871 10,55 4,04 14,31 ,000
Tedavnzm bittigi 3-4 Ay 260 1131 4.45
Sure 5 Ay ve Ustil 96 12,83 5,18
Anksiyete diizeyi Diisiik 907 10,25 3,87 83,46 ,000
Yiiksek 320 12,70 4,80
Depresyon diizeyi Diisiik 661 9,76 3,51 109,62 ,000
Yiiksek 566 12,21 4,68

COVID-19 Damgalanma alt boyutlarindan olan, uygulanmis damgalanma boyutunun bagiml degisken olarak
alindigi varyans analizi sonuglarina gore (Tablo 3), yasin (Fa,1222=5,04;P<.000), medeni durumun
(F2,1224=4,47;P<.050), egitim diizeyinin (F4,1222=16,94;P<.000), tedavinin bitig siiresinin (F2,1224=10,27;P<.000),
anksiyete diizeyinin (F1,1225=51,12;P<.000) ve depresyon diizeyinin (F1,1225=155,92;P<.000) ana etkileri anlaml
bulunurken, cinsiyetin (F1,1225=1,05; P>.050) ve SED’in (F2,1224=,689;P>.050) ise istatistiksel olarak gruplar ara-
sinda anlamli farklilasmaya neden olmadigi bulunmustur.

Katilimcilarin yas diizeyine gore i¢sel damgalanma boyutundaki farklilasmalarina verilerin homojen dagilmasi
nedeniyle Post Hoc Tukey testiyle bakilmis olup; 60 yas ve lizerinde grupta yer alan katilimcilarin puan ortalama-

lar ( X 60,yas ve isti=1 0,49) en yiiksek diizeyde olup bu grupta yer alan katilimcilar istatistiksel olarak anlaml sekilde
diger gruplarin tamamindan farklilagmaktadir. Yani bu grupta yer alan katilimcilar anlaml sekilde uygulanmig
damgalanmay1 daha fazla yasarken diger gruplar arasinda anlamli farklilagma bulunmamustir.

Katilimcilarin medeni durumuna gére uygulanmis damgalanma boyutundaki farklilagmaya verilerin homojen
dagilmamasindan dolayr Tamhane testiyle bakilmis olup bosanmis veya dul grupta yer alan katilimcilarin puan
ortalamalari ( 3-(-Bm;mn;/1>ul:9,32) en yliksek olup bu grupta yer alan katilimcilar anlamli sekilde bekar olan grupta
yer alan ( XBelazr:8,44) katilimeilardan daha fazla uygulanmis damgalanma yasarken, evli grupta yer alan katilim-
cilar ise diger gruplardan anlamli farklilasma yasamamaktadir.

Katilimcilarin egitim diizeyine gore uygulanmis damgalanma boyutundaki farklilagsmaya verilerin homojen

dagilmamasindan dolayr Tamhane testiyle bakilmis olup egitim diizeyi ilkokul (ﬁilkokul =10,00) olan grupta yer
alan katilimeilarin puanlar1 en yiiksek grup olup bu grupta yer alan katilimeilar istatistiksel olarak anlamli sekilde
lise, yiliksekokul/ iiniversite ve yiiksek lisans/doktora grubunda yer alan katilimcilardan daha fazla uygulanmis
damgalanma yagamaktadir. Ortaokul diizeyinde egitim almis olan grupta yer alan katilimcilarin puan ortalamalari
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(f(maokut:9,71) yiiksekokul/iiniversite ve yiiksek lisans/doktora egitim diizeyinde yer alan katilimcilardan daha
yiiksek olup bu gruplarda yer alanlardan anlamli sekilde daha fazla uygulanmis damgalanma yasamaktadir. Lise

diizeyinde egitim almis grupta yer alan katilimcilarin puan ortalamalar ( fLisf&74) olup bu grupta yer alan ka-
tilimeilar ise yliksekokul/iiniversite ve yiiksek lisans/doktora diizeyinde egitim alan grupta yer alan katilimcilardan
anlamli sekilde daha fazla uygulanmis damgalanma yasamaktadir.

Tablo 4. Uygulanmis damgalanma boyutu ve bagimsiz degiskenler arasindaki iliski

Uygulanmis damgalanma

Degisken N Ort. sS F. Sig.
Cinsiyet Kadin 657 8,80 3,35 1,17 ,280
Erkek 570 9,02 3,63
20-29 Yas 387 8,63 3,48 5,04 ,000
30-39 Yas 285 8,38 3,40
Yasg 40-49 Yas 312 8,81 3,42
50-59 Yas 160 8,94 3,29
60 Yas ve Ustii 83 10,49 4,01
Bekar 344 8,44 3,51 4,47 ,012
Medeni durum  Evli 817 9,06 3,42
Bosanmis + Dul 66 9,32 3,86
Tlkokul 263 10,00 3,57 16,94 ,000
Ortaokul 180 9,71 3,52
Lise 349 8,74 3,47
Egitim Diizeyi  Yiiksekokul — Uni. 402 8,06 3,14
Yiik. Lis. - Doktora 33 7,70 3,41
Gelir giderden az 342 9,10 3,59 ,900 ,407
SED Gelir giderden fazla 256 8,72 3,58
Gelir gidere denk 629 8,87 3,38
L 1-2 Ay 871 8,64 3,35 10,27 ,000
Te‘i‘f“,v.m.‘.“ bit- 34 Ay 260 9,35 3,73
1§l sure 5 Ay ve Ustii 96 10,08 3,66
Anksiyete dii-  Diisiik 907 8,49 3,32 51,12 ,000
zeyi Yiiksek 320 10,07 3,66
Depresyon dii-  Dilsiik 661 7,82 2,98 155,92 ,000
zeyi Yiiksek 566 10,17 3,60

Katilimcilarin tedavilerinin bitme siirelerine gore uygulanmis damgalanma boyutundaki farklilagsmaya verile-
rin homojen dagilmamasindan dolay1 Tamhane testiyle bakilmis olup, tedavisinin bitme siiresi 5 ay ve iizerinde

olan grupta yer alan katilimeilarin puan ortalamasi ( Ksapve asti=10,08) en yiiksek olup bu grupta yer alan katilim-
cilar anlaml sekilde diger gruplarda yer alan katilimcilardan daha fazla uygulanmis damgalanma yasamaktadir.

Tedavisinin bitme siiresi 1-2 ay arasinda olan grupta yer alan katilimcilarin puan ortalamalar1 (Xu =38,64) en
diistik diizeyde olup bu grupta yer alan katilimeilar diger iki gruptan da anlamli sekilde daha diisiik diizeyde uy-
gulanmis damgalanma yasamaktadir.

Anksiyete diizeyi yliksek grupta yer alan katilimeilarin uygulanmis damgalanma algilar anlamli sekilde daha
yiiksek olurken benzer bir durum yiiksek diizeyde depresyon yasayan grupta yer alanlar iginde gegerlidir.

COVID-19 Damgalanma alt boyutlarindan olan, beklenen damgalanma boyutunun bagimli degisken olarak
alindigi varyans analizi sonuglarina gore (Tablo 4), yasin (F4122:=3,59;P<.000), egitim diizeyinin
(F4,1222=4,62;P<.000), tedavinin bitis siiresinin (F2,1224=2,94;P<.050), anksiyete diizeyinin (F1,1225=26,09;P<.000)
ve depresyon diizeyinin (F1,1225=19,98;P<.000) ana etkileri anlaml1 bulunurken, cinsiyetin (F1,1225=1,05; P>.050),
medeni durumun (F2,1224=,837;P>.050) ve SED’in (F2,1224=1,45;P>.050) ise istatistiksel olarak gruplar arasinda
anlaml farklilasmaya neden olmadig1 bulunmustur. Katilimcilarin yas diizeyine gore beklenen damgalanma bo-
yutundaki farklilagsmalarina verilerin homojen dagilmasi nedeniyle Post Hoc Tukey testiyle bakilmis olup; 60 yas

ve iizerinde grupta yer alan katilimcilarin puan ortalamalar (-}_{'60 yas ve isti=10,10) en yliksek diizeyde olup bu
grupta yer alan katihmcilar 20-29 yas grubunda yer alanlarin disinda istatistiksel olarak anlaml sekilde diger
gruplarin tamamindan farklilasmaktadir. Yani bu grupta yer alan katilimcilar anlamli sekilde beklenen damgalan-
may1 daha fazla yasarken diger gruplar arasinda anlaml farklilagsma bulunmamustir.
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Tablo 5. Beklenen damgalanma boyutu ve bagimsiz degiskenler arasindaki iliski

Beklenen damgalanma

Degisken N Ort. ss F. Sig.
Cinsiyet Kadin 657 8,92 3,09 1,86 ,173
Erkek 570 9,16 3,26
20-29 Yas 387 9,14 3,21 3,59 ,006
30-39 Yas 285 8,88 3,05
Yas 40-49 Yas 312 9,00 3,00
50-59 Yas 160 8,55 3,68
60 Yas ve Ustii 83 10,10 2,73
Bekar 344 9,19 3,17 ,837 ,433
Medeni durum Evli 817 8,95 3,18
Bosanmis + Dul 66 9,23 3,13
ilkokul 263 9,43 2,95 4,62 ,001
Ortaokul 180 9,61 3,02
Egitim diizeyi Lise 349 8,97 3,09
Yiiksekokul — Uni. 402 8,60 3,31
Yiik. Lis. - Doktora 33 8,62 4,03
Gelir Giderden Az 342 8,97 3,22 1,45 234
SED Gelir Giderden Fazla 256 9,33 3,29
Gelir Gidere Denk 629 8,94 3,09
Tedavinin bittigi 1-2 Ay 871 8,92 3,17 2,94 ,050
siire 3-4 Ay ) 260 9,15 3,20
5 Ay ve Ustii 96 9,72 2,98
. . . Diustk 907 8,76 3,17 26,09 ,000
Anksiyete diizeyl v cor 320 9,80 3,05
Depresyon diizeyi Diisiik 661 8,66 3.21 19,98 ,000
Yiiksek 566 9,47 3,07
Tablo 6. Genel damgalanma ve bagimsiz degiskenler arasindaki iliski
o Toplam damgalanma
Degisken N Ort. ss F. Sig.
Cinsiyet Kadin 657 28,55 8,17 1,40 ,236
Erkek 570 29,13 8,96
20-29 Yas 387 28,60 8,87 6,70 ,000
30-39 Yas 285 28,26 7,82
Yas 40-49 Yas 312 28,45 7,98
50-59 Yas 160 28,70 9,01
60 Yas ve Ustii 83 33,43 9,31
Bekar 344 28,06 8,58 2,08 ,126
Medeni durum Evli 817 29,08 8,45
Bosanmis + Dul 66 29,67 9,45
ilkokul 263 31,41 8,90
Ortaokul 180 30,85 8,45
Lise 349 28,55 7,92 16,58 ,000
Egitim Diizeyi  Yiiksekokul — Uni. 402 26,66 8,12
Yiik. Lis. - Doktora 33 26,36 9,91
Gelir Giderden Az 342 29,24 9,10 ,706 ,494
SED Gelir Giderden Fazla 256 28,90 8,38
Gelir Gidere Denk 629 28,56 8,30
Tedavinin bittigi 1-2 Ay 871 28,11 8,07 14,62 ,000
siire 3-4 Ay ) 260 29,80 9,13
5 Ay ve Ustii 96 32,64 9,82
. . . Diustk 907 27,50 8,11 89,80 ,000
Anksiyete diizeyl v o 320 32,58 8,65
Depresyon diizeyi Diisiik 661 26,24 7,46 146,81 ,000
Yiiksek 566 31,84 8,75

Katilimcilarin egitim diizeyine gore beklenen damgalanma boyutundaki farklilasmaya verilerin homojen da-

gilmamasindan dolay1r Tamhane testiyle bakilmis olup egitim diizeyi ilkokul (—X-I'lkokul =12,38) ve ortaokul (—X
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ormoku1=9,61) olan gruplarda yer alan katilimcilarin puanlari en yiiksek gruplar olup bu gruplarda yer alan katilim-
cilar istatistiksel olarak anlamli sekilde yiiksekokul/ iiniversite ve yiiksek lisans/doktora grubunda yer alan kati-

Iimcilardan daha fazla beklenen damgalanma yasarken, lise diizeyinde yer alan grupla bulunan katilimcilar (:SE
Lise=8,97) hicbir grupla anlamli farklilagsma gostermemektedir.

Katilimcilarin tedavilerinin bitme siirelerine gore beklenen damgalanma boyutundaki farklilasmaya verilerin
homojen dagilmamasindan dolayr Tamhane testiyle bakilmis olup, tedavisinin bitme siiresi 5 ay ve {lizerinde olan

grupta yer alan katilimeilarin puan ortalamasi ( Ksapve asti=9,72) en yliksek olup bu grupta yer alan katilimcilar

tedavi siiresi 1-2 ay once bitmis olan (f 12 y=8,92) grupta yer alan katilimcilardan anlamh sekilde daha fazla
beklenen damgalanma yasamaktadir. Tedavisinin bitme siiresi 3-4 ay arasinda olan grupta yer alan katilimeilarin

puan ortalamalari (fs-// »=9,15) olup bu grupta yer alan katilimcilar diger gruplarda yer alan katilimeilardan an-
lamli farklilagsma gdstermemektedir.

COVID-19 Damgalanma 6lgeginden alinan toplam puamn bagimh degisken olarak alindigi varyans analizi
sonuglaria gore (Tablo 5), yasin (Fa,122:=6,70;P<.000), egitim diizeyinin (Fa,1222=16,58;P<.000), tedavinin bitis
stiresinin  (F2,1224=14,62;P<.050), anksiyete diizeyinin (F1,1225=89,80;P<.000) ve depresyon diizeyinin
(F1,1225=146,81;P<.000) ana etkileri anlamli bulunurken, cinsiyetin (F1,1225=1,40; P>.050), medeni durumun
(F2,1224=,2,08;P>.050) ve SED’in (F2,1224=,706;P>.050) ise istatistiksel olarak gruplar arasinda anlaml farklilas-
maya neden olmadig1 bulunmustur.

Katilimcilarin yas diizeyine gore toplam damgalanma puanindaki farklilasmalarina verilerin homojen dagil-
masi1 nedeniyle Post Hoc Tukey testiyle bakilmis olup; 60 yas ve iizerinde grupta yer alan katilimcilarin puan

ortalamalari ( X 60 yas ve asti=33,43) en yiiksek diizeyde olup bu grupta yer alan katilimcilar istatistiksel olarak an-
lamli sekilde diger gruplarin tamamindan farklilagmaktadir. Yani bu grupta yer alan katilimcilar anlamlr sekilde
genel damgalanmay1 daha fazla yasarken diger gruplar arasinda anlamli farklilagsma bulunmamistir. Katilimeilarm
egitim diizeyine gore toplam damgalanma puanindaki farklilasmaya verilerin homojen dagilmamasindan dolay1

Tambhane testiyle bakilmis olup egitim diizeyi ilkokul ( X itkokur=3 1,41) ve ortaokul ( formokut:L’»O,85) olan grup-
larda yer alan katilimeilarin puanlar en yiiksek gruplar olup bu gruplarda yer alan katilimcilar istatistiksel olarak
anlaml1 sekilde lise, yiiksekokul/ tiniversite ve yiiksek lisans/doktora grubunda yer alan katilimcilardan daha fazla
genel damgalanma yasarken, diger gruplarda yer alan katilimeilar arasinda ise anlamli farklilagma bulunmamustir.

Katilimcilarin tedavilerinin bitme siirelerine gore toplam damgalanma puanlarindaki farklilagsmaya verilerin
homojen dagilmamasindan dolayr Tamhane testiyle bakilmis olup, tedavisinin bitme siiresi 5 ay ve {lizerinde olan

grupta yer alan katilimeilarin puan ortalamasi ( X; ay ve iisti=32,64) en yiiksek olup bu grupta yer alan katilimcilar

tedavi siiresi 1-2 ay once bitmis olan (f 1-247=28,11) ve 3-4 ay Once bitmis olan (§3- 44y=29,80) gruplarda yer
alan katilimeilardan anlamli sekilde daha fazla genel damgalanma yasamaktadir. Tedavisi 1-2 ay 6nce bitmis olan
grupta yer alan katilimcilar ise hem 3-4 ay dnce tedavisi bitmis olanlardan hem de tedavisi 5 aya ve iistiinde bitmis
olanlardan anlaml sekilde farklilasmaktadir. Hem anksiyete hem de depresyon diizeyi yiiksek olan gruplarda yer
alan katilimeilar genel damgalanma algilar diisiik olan gruplara goére anlamli sekilde daha yiiksek bulunmustur.

Tablo 7. Damgalanma boyutlari ile depresyon ve anksiyete boyutlari arasindaki iliski

Uygulanmig Beklenen Toplam dam-

Boyutlar damgalanma damgalanma galanma Anksiyete Depresyon
Icsellestirilmis damgalanma ,615™ ,232" ,836™ 274 3217
Uygulanmis damgalanma ,364™ ,850™ ,288™ ,381"
Beklenen damgalanma ,635™ ,238™ ,193™
Toplam damgalanma ,343™ ,387"
Anksiyete ,641%*

Korelasyon, p=0.01 (2-yonlii).

C-19SS 6lgeginin boyutlart ile depresyon ve anksiyete diizeylerinin iliskilerine Pearson momentler ¢arpimi
korelasyon katsayisi ile bakilmistir (Tablo 6). Yapilan analiz sonuglari, i¢sel damgalanma boyutu anksiyete boyu-
tuyla (r=.274; p<0,01) depresyon boyutuyla (r=.321; p<0,01) diizeyinde pozitif yonlii iliskili bulunurken, uygu-
lanmig damgalanma boyutu anksiyete boyutuyla (r= .288; p<0,01) ve depresyon boyutuyla (r=.381; p<0,01) dii-
zeyinde pozitif yonlii iliski bulunmugtur, beklenen damgalanma boyutu ile anksiyete boyutu arasinda ise (r=.238;
p<0,01) depresyon boyutuyla (r=.193; p<0,01) diizeyinde pozitif yonlii iliski bulunmustur. Ayrica genel damga-
lanma algis1 puani ile anksiyete boyutu (r=.343; p<0,01) depresyon boyutu (r=.387; p<0,01) diizeyinde pozitif
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yonlii iligki bulunmustur. Elde edilen bu sonuglar damgalanma algis1 arttikga hem depresyonun hem de anksiye-
tenin arttigini gostermektedir.

3.2. Nitel ¢calisma bulgular

Katilimcilara bu boliimde, COVID-19 hastalig1 gecirmeden onceki siiregte hastalik hakkindaki diigiinceleri;
¢evrelerinde hastalik ge¢irmis olan kigilere yonelik tutum ve davranislart; hastalik siirecindeki duygu, diisiince ve
davranis degisimleri; tedavi sonrasinda ¢evrelerinde bulunan kisilerin kendilerine yonelik tutum ve davranislarini
anlamaya yonelik sorular yoneltilmistir. Caligmanin amact COVID-19 hastaliginda damgalanma algisi olmast ne-
deniyle, nitel goriismeler sonucunda elde edilen bilgilerin sadece damgalanma algisi ile iligkili olan kistmlar1 bu
bolimde aktarilacaktir.

Tema 1: Hastalik 6ncesi hastaliga yonelik hissedilen duygular (kaygi, korku, endige vb.)

Katilimcilar COVID-19 hastaligin1 gegirmeden dnce, gegirdikleri donemde ve tedavi sonrasinda hastaliga ilis-
kin olarak en gok korku, tedirginlik, kayg1 ve yalmzlik duygularin hissettiklerini ifade etmislerdir. Ornegin pan-
deminin baglangicinda yasanilan duygulara iliskin K4(E-33/1) katilimcist “Dogrusu ¢ok korkuyordum, hastaliga
yakalanirim diistincesiyle. Nasil atlatirim diye diisiiniiyordum. Tedirgindim yani” ifadesini kullanirken; K6(K-
38/2) katilimcis1 “hani gidip gelmeleri engelledik, hani gitmedik gelmedik hi¢bir yere evin icerisindeydik bunlara
dikkat etmeye calistik ama korku, tedirginlik vardt iizerimizde. Korkuyorduk, panik havasindaydik, hepimiz tele-
vizyonda sik sik haberleri izliyorduk” ifadesini ve K20(E-52/E) katilimeist ise “Korkum vardi, korkum kendimden
degil aile iiyelerimdendi, ¢iinkii ailemde kronik kalp rahatsizligr olan biri var” ifadesini kullanmistir. Katilimei-
larin viriisiin yakin ¢evreye bulasmaya bagladigi donemde ki duygularina bakilacak olursa 6rnegin K29(E-26/1)
katihmeist “... Babamin COVID19 oldugunu ogrendigimde nedenini tam olarak bilmiyorum ama bir korku kapladi
icimi. Annemle birlikte tedirgin oldugumuz icin karantina siirecinde babamin odasina girmeyip, yemegini kapuyt
agip maskeyle veriyorduk...” ifadesini kullanmistir.

Tema 2: Hastalik siirecinde hastaliga yonelik hissedilen duygular (kaygi, korku, endise vb.)

Katilimcilarin kendilerinin hastalik donemindeki duygularia baktigimizda ise 6rnegin, K3(K-45/2) katilimeisi
“bu hastalig1 grip gibi bir sey zannediyordum ama hastanede o titreyenleri bayilanlar: goriince nefes alamayan-
lary gériince soka girdim... o an psikolojim zaten bozuldu. Eyvah! Dedim. Hani bende bunlar gibi titreyecek mi-
yim? Ne yapacagim? Nasil olacak?... Yani bir anda timitsizlige kaptldim. ” ifadesini; K4(E-33/1) katilimcis1 “Has-
taneye giderken ¢ekimser gittim. Hastaneye gitmekten ¢ekindim. Acaba hani hastaneye gitmek demek dedim baska
hastalardan sey olabilir. Ya daha dogrusu olmekten korktum. Séyle diyelim 6liiriim yani ben oliiriim diye diigiin-
diim kendi kendime. ” ifadesini; K12(E-56/2) katihmcis1 “Siirekli kabus goriiyordum gece. Kabuslar gériiyordum.
Psikolojik ben dedim herhalde dedim egimle birlikte zor atlatacagiz. Herhalde olecegim diye diigiindiim yani...”
ifadesini kullanirken K20(E-52/E) katilimcisi ise “ haber gelir gelmez adeta boyle buz kesildim, sok oldum ¢iinkii
beklemiyordum... Tedavisi kesin olmayan bir hastalik oldugu icin insanlarin size yaklasimi tuhafiniza gidiyor,
¢linkii odada tek basiniza kaliyorsunuz, yemeginizi kapinin yanina sehpa gibi bir sey oluyor onun iistiine biraki-
yorlar, her seyinizi oraya birakiyorlar, ne biliyim atesinizi 6l¢meye geldiklerinde ¢ok temkinli ne biliyim kan al-
maya geldiklerinde ¢ok temkinli, hani sol kolunuzdan kan alyyorlarsa siz sag tarafinizi donmek zorunda kalryor-
sunuz, bu muamele insanin da psikolojisini etkiliyor...” ifadesini kullanmistir.

Tema 3: Hastalik sonrasinda hastaliga yonelik hissedilen duygular (kaygi, korku, endise vb.)

Katilimcilarin hastalik sonras1 duygularina bakildiginda ise 6rnegin K11(E-29/1) kattlimeis1 “Giinliik hayatimi
korkarak yagiyorum insanlardan normalde belki bu hastaligi yasamamig olsaydim insanlardan bu kadar uzak
durmazdim ama bu hastaligin zorlugunu yalmzlik ve fiziksel olarak viicudunuzda yasadiginiz seyler sizi zorladig
igin tekrar bu hastaligi yasamaktan korktugum igin insanlardan uzak duruyorum, insanlarin bana yaklagmasini
engelliyorum, siirekli maske takiyorum ellerimi siirekli dezenfekte ediyorum, yitkiyorum bu hastalik korkutuyor
insant en biiyiik etkisi korku diyebilirim insanlara kars1” ifadesini kullanirken; K28(K-44/2) katilimcis1 “Yendik-
ten sonra ¢ok takintilarim oldugunu fark ettim. Zaten el yikama takintim vardi. Daha sonra farkli seyler de oldu.
Mesela ocagin altini kapattiktan sonra tekrar tekrar kontrol etmeye bagladim. Utiiyii prizden cektikten sonra tek-
rar tekrar kontrol etmeye bagladim.” ifadesini kullanmistir.

Tema 4: i¢sellestirilmis damgalanma

Katilimcilarin kendilerine yonelik igsellestirilmis damgalanma ifadelerine bakildiginda: K6(K-38/2) katilim-
cis1 “Tabi ki benim hatam ben ¢ok dikkat ettim akrabalarimla gériismedim disart ¢tkmiyordum. Hani markete,
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bakkala, pazara gitmiyordum ama benim yalmizca bir hatam oldu soyle ki tist komsumla 5 dakikaligina goriigmem
benim korona olmam sebebiydi ve ben bunun igin kendimi sug¢luyordum. Yani goriismeseydim olmazdim, ben ol-
dum benden de ¢cocugum kapti oglum igin tiziiliiyordum, hani benden kapti diye ¢cocuk o kadar dikkat ettigi halde
gitmiyordu arkadaglarina dahi gitmiyordu ¢ocuk ama benden dolayt o da kapti benim ihmalkarligimdi diye diisii-
niiyorum...” ifadesini kullanirken; K25(K-52/E) katilimecisi ise “Uzaktan konugsmaya bagladik yan yana gelme-
meye basladik. Yanlarina da gitmiyoruz. Ciinkii biz kendimizi su¢lu hissediyoruz.” ifadesini kullanmistir.

Tema 5: Deneyimlenmis digsal damgalanma

Katilimcilarin tedavi sonrasinda yasadiklart digsal damgalanma yasantisina iligkin ifadelerine bakildiginda,
ornegin K1(K-23/1) katihmeist “Saka yollu takilanlar var tabii. Uzak dur, éteye git, yaklasma falan...” ifadesini
kullanirken, K2(E-49/2) katilimcis1 “Mesafeli davrandilar. Hastaneden dondiigiimiiz zaman, yakinlarim hep ¢ok
uzak mesafede benimle konugstular. Ya oyle hastalik gegti ama yine de olur mantigryla mi bakilyyordu? Benim ¢ok
moralim bozuluyordu... Yani ben sanki veremliyim, sana bulagacak. Hep uzak durdular, hep mesafeli davrandilar.
Tamam, bunlar olacak ama asiriydi yani. Ben zaten tedavi gormiigiim. ” ifadesini; K6(K-38/2) katilimcist “cocuk-
larim korkuyordu hani onceden ¢ocugum bana gelmek isterken bu defa ¢ocugun benden kactigini hissediyordum
kii¢iik cocugumun benden uzaklagtigini korktugunu hissediyordum goriiyordum... benim kiiciik oglan boyle ar-
kamda tamam bizim bu sey bitti ama testimiz temiz ¢iktiktan sonra bana uzaktan elini siirme boyle siirmek istiyor,
bana sarilmak istiyor ve kendini geri ¢ektigini gordiim ve ben orda ¢ok duygulanmigstim ¢ok hiiziinlenmistim ¢ocuk
bana sarilmak istiyor ama korktugu icin geri ¢ekildigini gordiim birebir gordiim o beni ¢ok etkilemigti.... ” ifade-
sini; K9(K-62/2) katilimeis1 “iyilestikten sonra bile benimle kimse iletisime ge¢medi. Yani hi¢bir akraba bile, bir
yakin bile sana gelemiyor, ben gidemiyorum. Daha su anda hala kimseyle iletisim kuramadim yani. Hi¢ hele de
sarilmak yok. Marttan gecen seneki marttan beri sarilma, kimseyle goriismek yok.” ifadesini; K13(K-50/E) kati-
limcist “Yani ¢evre olarak dersem apartmam diisiinelim. Biz 8 dairelik bir yerde oturuyorduk. Yani kimse en
yakinimizda dahil ne ziyarete geldi ne bir seye geldi yani telefonla dahi soranlar olmadi... Insan bazi seylere
tiziiltiyor kendi yakinlarindan kendi kamindan camindan arayanlar olmadigr icin tabi ki insan buna ¢ok duygula-
nryor yani yeri geliyor aglyyorsun yani acaba ben yaptim da boyle bir sey bana geldi bana beddua mu ettiler de bu
is basima geldi veya benimle niye konusmuyorlar tabi ki insan ister istemez etkileniyor.” ifadesini; K17(E-36/2)
katihmeist “insanlar sanki sen vebalyymissin gibi birazcik temkinli yaklagiyor bak onu hissediyorsun. Ama tabi o
sana belli etmiyor. Ama sen insanlarin eski samimiyetini bildigin icin kimisi hani hava soguk diikkanin disina gel
muhabbet edelim diyor... Yani belli etmiyorsun ama yani insanlarda bi sey var korku var sana karsi. Sen sanki
vebaliymigsin gibi.” ifadesini; K30(E-31/1) katihmcist “...Is yasamim da ¢alisgim arkadaslanm bana bir écii
gibi bakmaya basladilar siirvekli uzaklagsmaya yoneliyorlardr ve bu davranmiglar bana sonsuza kadar boyle siirecek
gibi geliyordu. Ve beni ¢alisma istegi yoniinden olumsuz etkiledi.” ifadesini; K39(K-27/1) katilimcis1 “A¢ikgast
cevrem bende cok fazlaswyla koptular. Sanki bana vebalr gibi davranmuglar gibi oldu..... Iste bu corona gecirdi
bundan uzak duralim, iste bizde hastalik kapmayalim gibi” ifadesini ve K41(E-48/2) katihmcisi ise “Kimin dost
kimin diisman oldugunu ogrendim diyebilirim bu siiregte. Yakinken bir anda ben COVID oldum diye kendilerini
korumak icin geri ¢ektiler fakat yine de telefonla arayabilirlerdi yapmadilar. Cocuklarimla eskisi kadar i¢ten
sarilamryoruz hala.” ifadesini kullanmistir.

4. Tartisma ve sonu¢

Tiirkiye’de COVID-19 salgini sirasinda hastaliga yakalanan ve iyilesen insanlar arasinda damgalanma algisini
ve bu alginin ruh sagligina olan etkisini incelemek amaciyla yapilmis olan bu ¢alismanin bulgular1 incelendiginde,
COVID-19 ile ilgili damgalama deneyimlerinin ¢ogunun, dnceki enfeksiyon salginlar sirasinda meydana gelen
damgalanma deneyimlerine benzer oldugu bulunmustur. Damgalanma, sosyal gruplasmanin biligsel temeli olarak,
kisinin kendisini damgalanmaya y&nelik tekilestirilmis grubun igine yerlestirmesiyle baslar. Otekinin yaratilma-
sinin kosulu, damgalanan kisilerin, fiziksel ve/veya baska tiirlii belirli bir 6zellige dayali olarak digerlerinden ayirt
edilebilmesidir. Bu sayede benzer ozelliklere sahip bireyler, i¢ grup ve farkli olanlar dis grup olarak kategorize
edilir. Bu farklilagsma, i¢ grup tiyelerinin benzerliklerini ve dolayisiyla homojenligini vurgularken dis grup iiyele-
rinin farkliliklarini bir araya getirir (Turner vd., 1987; Stets ve Burke, 2000). Boylece, damgalama tepkileri, dam-
galananlar ile damgalayicilar arasinda mesafe yaratarak, "biz" ile "otekiler" kategorisini olusturur ve “bizi" giig-
lendirirken "6tekinde" giigsiizlik ve iktidarsizlik duygusu yaratir (Jones vd., 1984). Ge¢mis salginlarda damga-
lama olgusuna yonelik yapilan aragtirma sonuglari incelendiginde “biz” ve “6tekinin” genellikle 1rk, kiiltiir, cinsi-
yet ve salginin ortaya ¢iktigi bolge lizerinden olusturuldugu goriilmektedir (McClain, 1994; Garrett, 1995; Mar-
kel, 1997; Hunter vd., 2019).
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COVID-19 hastaliginin etkisini gostermeye basladig1 ilk donemlerde, enfekte olanlarin ¢ogu, ¢ok az semptom
gosterdiginden veya hi¢ semptom gostermediginden, diinyanin baz1 bolgelerinde insanlar, kimin enfekte olabile-
cegini belirlemek i¢in semptomlar disindaki 6zellikleri kullanarak belirli bir etnik kokene sahip kisilere karsi ay-
rimc1 sosyal davraniglar uygulamistir. Ornegin, Hindistan ve Singapur'daki din ve hiikiimet liderleri, meydana
gelen olaylardan dolay1 Allah'in/Tanri'nin gazabina atifta bulunarak Cin'i suglamis (Kurohi, 2020), ABD Baskamn
COVID-19'u "Cin Viriisii" olarak adlandirmis (Kandil, 2020) ve pek ¢ok Asyali Amerikali, viriisiin yayilmasindan
dolay1 suglanarak tepkiyle kars1 karstya kalmistir (Scheimer ve Chakrabarti, 2020). Fakat COVID-19un 135 iil-
keyi etkileyen bir salgin haline gelmesiyle birlikte, damgalama ve ayrimeilik, yoneldigi “6tekini” yeniden inga
ederek, onceki salginlara benzer sekilde daha ¢ok saglik ¢alisanlarina ve ailelerine yonelmistir (Locsin ve Matua
2002; Honey ve Wang 2013; Batey vd., 2016). Baz1 Latin Amerika, Afrika ve Avrupa iilkelerinde en ¢ok etkilenen
bolgelerdeki saglik galisanlar1 ve ambulans ekipleri damgalama ve ayrimeiligin hedefi haline gelmistir (Xiong ve
Peng, 2020; Poudel, 2020; Banerjee, 2020).

Farkl1 sosyal, ekonomik ve egitim diizeyindeki bireyler arasinda COVID-19 enfeksiyonun hizla yayilmas ta-
rihsel baglamda hastaliktan korunmanin bir yolu olarak goriilen damgalamaya yonelik olarak “yeni &tekilerin”
olusturulmasina neden olmustur. Mevcut ¢alisma bulgulari, cinsiyet, medeni durum ve sosyo-ekonomik diizeyin
anlaml1 bir etki yaratmamasina ragmen yas degiskeninin ise Banerjee ve Rai’nin (2020) ¢alismasinin sonuglarina
benzer sekilde, dzellikle damgalanma algis1 gelisiminde anlamli sekilde etkili oldugunu gostermistir. Mevcut ¢a-
lisma bulgularindan farkli olarak Kelly ve arkadaslarinin yaptiklar ¢aligmada, 20-49 yaslar1 arasinda iyilesmis ve
daha yiiksek egitime sahip kisilerin kiiltiir ve tilkeden bagimsiz olarak damgalanma yasama riskinin daha yiiksek
oldugunu bulmus olmakla birlikte, bu farklilagmanin temel nedeni her salginda hastaliktan uzaklagmaya yonelik
yaratilan “6tekinin” farklilik gdstermesi olabilir. Mevcut ¢aligmada yasin ana etkisinin biitiin damgalanma boyut-
larinda anlamli ¢ikmasinin nedeni, salginin baglangicindan itibaren hem medya da hem de uzmanlarin uyarilarinda,
65 yas ve ustil kisilerin salgindan en ¢ok etkilenecek grup olacagina yonelik etiketleme olarak goriilmektedir.
Ozellikle 65 yas ve iistii gruplarin sokaga ¢ikma yasaklarinin baglamasi, onlara yonelik etiketlemenin belirgin hale
gelmesini saglamistir. Ayn1 donemde 20 yas ve alt1 gruplarinda benzer sekilde sokaga ¢ikma kisitlamasi yasamis
olmasina ragmen 6zellikle medya yayinlarinda ve uzmanlarin katildig: tartisma programlarinda, bu gruplarin daha
az bulas yasadiklar1 veya hastalig1 daha kolay atlattiklarina yonelik yayinlarm olmasi bu gruplarda daha az dam-
galanma algis1 gelisimine neden oldugu soylenebilir. Ozellikle Tiirkiye’de bazi biiyiik sehirlerde 65 yas ve iistii
kisilerin, toplu tagima araglarina belirli saatlerde alinmamalar1 veya diger kronik hastaliklarinin tedavisine yonelik
hastaneye gitmelerinin kisitlanmasi ya da ekonomik yasamin i¢inde yer almaktan uzaklagmalari, yalitilmighk his-
lerini arttirarak damgalanma algilarini yiikseltmistir. Aslinda, alinan biitiin bu 6nlemler 65 yas ve iistii grupta yer
alan kisileri korumaya yonelik olsa dahi kendi gocuklarini veya torunlarim bile gérmekte sorun yasamalari, yagam
alanlarinda ihtiyaglarini kargilamada sorun yasamalan ve medyada siirekli yash 6liimlerine iliskin verilen bilgiler
damgalanma algis1 yagamalarinin nedeni olabilir.

Calismadan elde edilen bir diger 6nemli bulgu ise egitim diizeyinin damgalanma algisinda istatistiksel olarak
etkili oldugudur. Buna gére, egitim diizeyi arttikca damgalanma algis1 diismektedir. Universite ve iistii egitim
almis grupta yer alan katilimcilar gegmiste yasanan salginlarda yapilan ¢aligsma sonuglarina benzer sekilde en dii-
stk diizeyde damgalanma algisim yasarken (Pappas vd., 2009; Des Jarlais vd., 2006) ortaokul ve altinda egitim
almis gruplarda yer alan katilimcilar daha yiiksek damgalanma algis1 yagsamaktadir. Burada etkili olan faktdrlerden
birinin yas grubu yiiksek olan kisilerde egitim diizeyinin diisiik olmasi ve dolayisiyla bu gruplarin daha fazla ki-
sitlamayla karsilagsmalari olabilir. Ikinci bir neden ise egitim diizeyi arttik¢a hastaliga iliskin dogru bilgi diizeyinin
artmasina paralel olarak alinabilecek 6nlemlere yonelik davranislarda daha fazla uyum saglanabilmesi olabilir
(Hatzenbuehler vd., 2013; Link ve Phelan, 1995). Ayrica egitim diizeyinin artmasi sosyo-ekonomik diizeyinde
artmasini saglayarak saglik hizmetlerine ulasimi kolaylastirarak damgalanma algisini diistirebilir. Bulgularimiz,
diistik sosyo-ekonomik diizeyde yer alan bireylerin algilanan damgalanma deneyimine kars1 savunmasiz goriindii-
giinii gdsteren O6nceki ¢alismalarla tutarlidir (Yang, 2014; Duan, Bu ve Chen, 2020; Chopra ve Arora, 2020).

COVID-19 gibi salgin hastaliklardan korunma yolu olarak, insanlarin kendilerini sosyal ¢evreden izole etmesi
ve sosyal etkilesimi kisitlamasi arttik¢a, bu durum bireyin yan sira bir biitiin olarak toplumun genelinin yasam
kalitesini etkiler ve ruh sagligi ile iliskili damgalanma, korku ve panige neden olabilir (Abuhammad vd., 2020;
See vd., 2011; Mamun vd., 2019; Ramaci vd., 2020; Katherine vd., 2020; Roy vd., 2020). Mevcut ¢alisma bulgu-
lar1 incelendiginde hem nitel goriismelerde katilimcilarin vermis olduklart yanitlar hem de nicel veri sonuglari
salginin COVID-19 hastalig1 gecirmis olan kisilerde ruh saglig1 iizerinde negatif sonuglar1 oldugunu gostermekte-
dir. Diger salginlarda yapilan ¢alisma sonuglarina benzer sekilde (Rabelo vd., 2016; Guetiya vd., 2017; Moham-
med vd., 2015; Arwady vd., 2014; Venables, 2017), damgalanma algis1 yiiksek olan katilimcilar anlamli sekilde
damgalanma algis1 diisiik olanlardan daha fazla depresif duygu durumu ve anksiyete yasamaktadir. COVID-19
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hastaligin1 yenenlerle yapilan derinlemesine goriismeler hastalik dncesi, hastalik siireci ve hastalik sonrasinda ka-
tilimeilarin yasadiklari en 6nemli duygularin, Sahoo ve ark.’nin (2020) ¢alisma sonuglarina benzer sekilde, korku,
anksiyete, 6fke, sugluluk, hayal kiriklig1 ve yalmzlik hissi oldugunu gdstermektedir.

Nicel ¢aligma sonuglarindan bir digeri de tedavinin sonuglandigi siire uzadik¢a yasanilan damgalanma algisinin
da anlamli sekilde artryor olmasidir. Bu durum ozellikle hastaliga yakalananlarin iyilesmis olmasinin tek bagina
yeterli olmadigi sonrasinda yasanilan icsellestirilmis, yasanmis ve beklenen damgalanma deneyimlerinin de ruh
saglig1 iizerinde bozucu bir etkisi oldugunu gostermektedir. Yapilan arastirmalar mevcut ¢aligsma sonuglarina ben-
zer sekilde, bulasici hastalik sonrast fiziksel ve psikolojik rahatsizliklarin, iyilesenler arasinda yaygin oldugunu ve
sagliklar1 ve yasam kaliteleri lizerinde dnemli derecede olumsuz etkisi oldugunu gdstermistir (Rabelo vd., 2016;
Gardner ve Moallef, 2015; Lotsch vd., 2017; MclIntosh ve Rosselli, 2012; Vetter vd., 2016; Siu, 2008; Lau vd.,
2006). Tiim bu sorunlar, ruh sagliginin COVID-19 enfeksiyonu teshisi konan ve COVID servislerine kabul edilen
kisilere biiyiik zarar verdigini gosteriyor. Ozellikle tedavi sonrasinda sosyal ¢evreyle yasanilan uzaklasma ve dis-
lanma algis1 katilimcilarda damgalanmaya ve ruhsal bir takim problemlere neden olurken (Villa vd., 2020) bazi
katilmecilarin aile ve yakin ¢evreden gormiis olduklari ilgi ve destegin duygu durumlarint diizenlemede yardimet
oldugunu belirtmis olmas1 damgalanmanin 6niine gecilmesinde sosyal destegin dnemini gostermektedir. Damga-
lamaya yonelik yapilan ¢aligmalar da depresyon, anksiyete gibi psikolojik durumlarin, yetersiz sosyal destek ve
¢evrenin, hastalarin saglik durumlarini, saglhk algilarini, tedavi uyumlarini ve tedavi cevaplarini olumsuz etkiledigi
gostermistir (Sahoo vd., 2020).

Hem nitel hem de nicel ¢alisma sonuglar1 Banerjee’nin (2020) de belirttigi gibi COVID-19'dan muzdarip has-
talarin hastaneye kabul/kogusta kalis, karantina sirasinda ve sonrasinda ruh sagligi sorunlarimi ele alma ve anla-
maya acil ihtiyag oldugunu ve damgalanmay1 dnlemenin gok yonlii bir strateji gerektirdigini gdstermektedir. Ozel-
likle salgin hastaliklarda damgalamanin 6n kosulunun “6teki”ni yaratmak oldugunu ve bunun da medya ve politika
yapicilar tarafindan olusturuldugunu gérmek 6nemlidir. Bu nedenle gergek bilginin yaygin bir sekilde yayilma-
styla ¢arpitilmis ve yanlis bilginin yayilmasini engellemek ve yaygin yanls bilgiler tizerinde dogruluk kontrolleri
yapmak salgin1 yénetenlerin birinci dnceligi olmalidir. Tkincisi, halki yanlis bilgi tiiketmenin ve paylasmanin kétii
etkileri konusunda egitmek ve bunlara karsi korunmak igin esitsizlikler ve 6nceden var olan kliseler konusunda
bilinglendirmeye ihtiyag¢ vardir (Bagechi, 2020). Ayrica birgok arastirmaci, COVID-19 servislerine kabul edilen
hastalara saglanacak psikolojik ilk yardimin altimi ¢izmistir (Rabelo vd., 2016; Li vd., 2020; Xiang vd., 2020).
Bunun yaninda damgalamanin kalici etkisi de gbz oniine alinarak, iyilesme sonrasi giinliik rutini stirdiirmek ve
ailelerle ve arkadaslarla iletisim kurmak, insanlarin kontrolii hissetmelerine ve duygusal destek almalarina yar-
dimci olacagr igin tavsiye edilir. Dahasi, damgalanmanin hastaligin daha da yayilmasina ve sosyal huzursuzluga
yol agabilecek olumsuz etkilerini hafifletmek i¢in sosyal destek gereklidir. Tip, sosyal ve davranis bilimleri, ileti-
sim ve medya uzmanlarindan olusan ¢ok disiplinli ekipler, bu 6nemli gorevi yerine getirmek ve net olmayan me-
sajlar ve yanlig bilgilendirme riskini azaltmak i¢in kurulmalidir (WHO, 2005).

Bu ¢alismanin ¢esitli giiglii yonleri ve sinirliliklart vardir. Caligmanin karma yontemle hem nicel hem de kisi-
lerin yasam deneyimlerini derinlemesine sorgulamasi agisindan olguya iliskin giiclii bilgiler sunmaktadir. Kisitla-
malar agisindan ise, ¢alismanin salgimn ilk yilinda heniiz yeterince taninmadig1 ve o6nlem olarak asinin heniiz
gelistirilmedigi donemde birkag ay yiiriitiildii ve bu nedenle, yanit verenlerin tutum ve davraniglarinin zamanla
degismesi miimkiindiir. Degerlendirmemiz, ger¢cek davraniglarin dogrudan gozlemsel degerlendirmelerinden zi-
yade, tutum ve davranislarin kendi kendine bildirilmesiyle sinirltydi. Bu ¢alismada elde edilen bulgularin tekrar-
lana bilirligini ve genellestirile bilirligini degerlendirmek i¢in ileride yapilacak arastirmalara ihtiyag vardir. Dam-
galanmay1 degerlendirmek i¢in bulgularin farkli yontemler kullanilarak tekrarlanip tekrarlanmadigim belirlemek
icin arastirma yapilabilir.

Yazarlarin katki orant

Yazarlar makalenin veri toplama, verilerin ¢éziimlenmesi, raporlastirma ve diger asamalarindan esit diizeyde
sorumlu oldugunu beyan ederler.

Cikar catismast

Bu c¢alismada yazarlar tarafindan herhangi bir ¢ikar ¢atismasi belirtilmemistir.

Etik kurul beyani

Bu ¢alismanin Etik Kurul Onayi, 25.12.2020 tarih ve 65 sayili karar ile Kastamonu Universitesi Sosyal ve
Beseri Bilimler, Bilimsel Arastirmalar ve Yayin Etigi Kurulu’ndan alinmistir. Tiim sorumluluk yazara aittir.
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Extended abstract
Introduction

The intensity of the transmission chains of the COVID-19 disease from person to person, the relatively long
incubation period and the presence of some asymptomatic COVID-19 cases, triggering the fear that the virus is
highly contagious, deadly and uncontrollable in societies. This perception may influence the perception of stigma-
tisation even if individuals recover from COVID-19. Thus, this may reduce COVID-19 survivors’ quality of life
and adversely affect their psychological well-being.

Since COVID-19 is an infectious disease, it leads people to hide their infection status in order to avoid social
cohesion and social isolation, which leads to a delay in diagnosis and treatment. Individuals who recovered from
COVID-19 are subjected to stigma in society, which may enhance social isolation. So, the main aim of the current
study was to investigate the stigma experiences of those who had COVID-19 disease and recovered in the first
year of the pandemic when the vaccine was not yet developed. In addition, the second aim was to determine the
depression and anxiety levels and their relationships with stigmatisation.

For these purposes, the hypotheses of the study are:

H1: Women, who had COVID-19 and recovered from it, will experience more stigma perception than men in
all stigma dimensions.

H2: As the age of the participants' increases, the stigma perception will increase too.

H3: People who are married will experience more stigma perception than singles in all stigma dimensions.
H4: As the socio-economic level increases, the perception of stigma will decrease.

H5: As the level of education increases, the perception of stigma will decrease in all dimensions.

H6: As the recovery period from the disease increase, the perception of stigma will increase in all dimensions.
H7: There will be a positive relationship between the perception of stigma and depression.

HS: There will be a positive relationship between the perception of stigma and anxiety.

Qualitative research questions:

1. What are the feelings of COVID-19 patients before, during and after the illness?

2. What are the stigmatisation experiences that COVID-19 patients internalise during the disease and after
recovery?

3. What are the stigma experiences of COVID-19 patients during the disease and after recovery?
4. Expectations of COVID-19 patients to experience stigma during the disease and after recovery?
Methods

In this study, we employed a mixed-method approach. In the first phase of the study, we followed a quantitative
approach and included participants who recovered from the COVID-19 disease at least one month ago and who
were 20 years old or above. Another inclusion criterion was being able to read and write in Turkish in order to
understand the questions being asked. Exclusion criteria were currently having a mental health problem and being
prescribed. A total of 1227 [n(women) = 657, n(men) = 570] participants completed the COVID-19 stigma scale
and the Hospital Anxiety and Depression Scale. In the second phase of the study, we employed a qualitative ap-
proach and selected 50 [n(women) = 27, n(men) = 23] participants within the sample who completed the first
phase of the study. We followed a convenience sampling strategy and reached participants via the students of
Kastamonu University who were coming from different regions of Turkey. Due to the teaching method being
distant (online teaching) in 2021-2022 education period and students were mostly were at their home town, they
were briefed about the study and took part in reaching up to the participants. The participation in this study was a
volunteer, and ethical approval for the study was given from the Kastamonu University Ethics Committee of the
Scientific Research and Publication (approval no: 25.12.2020/65).

Results

The results of the analyses showed that the perception of being a victim of stigmatisation is high among those
who had COVID-19. Some variables influenced this perception. For example, age had an influence and the highest
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level of stigma perception were experienced among those aged 60 years old and above. The level of education
influenced the perception of the stigma and the higher the level of education, the lesser the perception of stigma.
The results also indicated a positive association between the length of the recovery period and the perception of
the stigma. Moreover, the increase in the perception of stigma influenced the increase in both anxiety and depres-
sion levels.

Discussion

Results from the study showed that most of the stigma experiences associated with COVID-19 were similar to
the stigma experiences that occurred during previous infection outbreaks. Stigmatization begins as the cognitive
basis of social grouping, by placing oneself in the marginalized group for stigmatization. Thus, stigmatization
reactions create a distance between the stigmatized and the stigmatized, creating the category of "us" and "they",
empowering "us" and creating a feeling of powerlessness and impotence in the "other" (Jones et al. 1984). Thus,
in this pandemic, too, in some parts of the world, people practiced discriminatory social behavior against people
of a particular ethnicity, using characteristics other than symptoms to determine who might be infected. The rapid
spread of COVID-19 infection among individuals of different social, economic and educational levels has led to
the creation of “new others” for stigma, which has historically been seen as a way of protection from the disease.
Similar to other pandemics that came to the fore in this period, there were health workers. However, as the spread
increased, the age variable came to the fore as the new other with the influence of the media and policy makers.
The most important finding obtained from the study was that the perception of stigma increases with age. The
main reason for this has been the constant emphasis in both the media and discussion programs that the elderly are
the group most affected by this pandemic. The results of the study showed that stigma, which developed as an
evolutionary protective factor, progressed by creating new others during the pandemic process and its main pur-
pose was protection.

Copyright © 2022 by IISSER
ISSN: 2149-5939



International Journal of Social Sciences
and Education Research
Volume:8, Issue:2, 2022

Research article/Arastirma makalesi

Cocuklarin Reklam Okuryazarhigi Olgegi’nin gecerlik ve giivenirlik ¢alismasi
Bahar TASAR, Seda SAKARYA



IQER

ISSN: 2149-5939

International Journal of Social Sciences and Education Research

Online, https://dergipark.org.tr/tr/pub/ijsser
Volume: 8(2), 2022

Cocuklarm Reklam Okuryazarhig Olgegi'nin gegerlik ve giivenirlik ¢alismasi

The study of reliability and validity of The Children’s Advertising Literacy Scale

Bahar Tasar' ve Seda Sakarya®

'Cocuk Gelisimci, Saghk Bakanhg, e mail: bbaharr38@gmail.com, ORCID: https://orcid.org/ 0000-0003-0327-5694
’Dog. Dr., Kirikkale Universitesi, Kurtkkale, Tiirkive mail: sedasakarya@kku.edu.tr, ORCID: https://orcid.org/0000-0002-8105-809X

Makale Bilgisi

0z

Arastirma Makalesi

Gonderilme: 26 Subat 2022
Diizeltme: 21 Nisan 2022
Kabul: 25 Nisan 2022

Anahtar kelimeler:
Cocuk,

Reklam,
Okuryazariik,
Gegerlik,
Giivenirlik
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The aim of the research is to conduct a validity and reliability study of the “Advertising
Literature Scale for Children (ALS-c) scale" developed by Rozendaal, Opree and Buijzen
(2016) to measure the advertising literacy skills of children aged §8-12 years. For this pur-
pose, data were collected from 583 students between the ages of 8-12 who continue their
education in the official primary and secondary school in the Sultanbeyli district of Istanbul.
The a value of the Conceptual Advertising Literacy Scale for Children (KROO-¢) consisting
of 5 factors and 15 items was 0.62; The a value of the Attitudinal Advertising Literacy Scale
for Children (TROO-¢), which consists of 3 factors and 9 items, is 0.72. “As a result of the
study; it was concluded that the Children's Advertising Literacy Scale (ROO-¢), which con-
sists of two independent subscales, KROO-¢ and TROO-¢, is a valid and reliable measure-
ment tool that can measure the advertising literacy skills of children between the ages of 8-
12.

1. Giris

Kitle iletisim araglarinin degisen ve gelisen yapisi, bireylerin tiiketim aligkanliklarinda baskalagim meydana

getirmektedir. Temel gegimi saglamaya yonelik olan tutumlar yerini tiiketim odakli davranislara birakmakta ve
“daha fazlasina sahip olma” diisiincesi n plana ¢ikmaktadir. Tiiketim davranislarinda yasanan bu evrimin neden-
leri incelendiginde gorsel ve isitsel medyamn odagindaki televizyon (Papatya ve Ozdemir, 2012) ve reklamlar ilk
siralarda yer almaktadir (Karaca ve ark. 2007).

Medyanin 6nde gelen isimlerinden olan Marshall McLuhan‘m “20. yiizy1lin magara sanat1” olarak tasvir ettigi
reklamlarin (Richards ve Currran, 2002), tiiketici ve {irlin arasinda bir iletisim aginin olusumuna zemin hazirlaya-
rak bilgi transferini ger¢eklestirme ve {irlinii’hizmeti topluma tanitma islevlerine sahip oldugu konusunda ortak bir

* Bu calismamn etik kurul onay, 24.03.2021 tavihli ve 16691 sayil Kirtkkale Universitesi Girisimsel Olmayan Arastirmalar
Etik Kurulu'ndan alimmistir: Istanbul Valiligi Il Milli Egitim Miidiirliigii'niin 10.04.2021 tarihli ve 23974115 sayili yazisi ile
izin belgesi almarak ¢alisma yiiriitiilmiistiiv. Tiim sorumluluk yazarlarina aittir.

**Bu arastirma birinci yazarin ikinci yazar damsmanhginda yiiriittiigii yiiksek lisans tezinden tiretilmistir.

Kaynak goster: Tasar, B. & Sakarya, S. (2022). Cocuklarin Reklam Okuryazarlig1 Olgegi’nin gecerlik ve giivenirlik ¢alismasi.
International Journal of Social Sciences and Education Research, 8 (2), 184-197. DOI: https://doi.org/10.24289/ijsser. 1079631
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anlay1s mevcut olsa da toplumsal degerleri yeniden insa etme, tutum ve davramslara yon verme noktasinda da
adindan siklikla soz ettirmektedir (Dyer, 2009; Elden, 2016). Bireyleri tiikketime sevk edici nitelige sahip reklamlar,
¢esitli hamleler araciligryla toplumsal yasamin kilit tag1 olan aileyi ve gocugu etkisi altina alarak ebeveyn-cocuk
iliskisini (Eser, 2019), toplumsal cinsiyet algilarini (Basfirinci, Ergiil ve Ozgiiden, 2018; Aktas, 2018; Giider, Ay
ve Kilig, 2017; Ezmeci ve ark. 2017; Kalan, 2010), satin alma davraniglarini (Karaoglu ve Basfirinet, 2018; Ya-
man, 2018) ve ¢ocugun beslenme aligkanliklarini (Ersoy ve Erbas, 2020; Dilber ve Dilber, 2018; Sahin, Coban ve
Karaman, 2018; Dagli ve Hacibektasoglu, 2015; Mittal, Daga, Chhabra ve Lilani, 2010) yeniden sekillendirmek-
tedir.

Televizyonda y1l igerisinde 40.000’den fazla reklam gosterilmektedir (Strasburger, 2006). S6z konusu reklam-
lar arasinda sagliksiz gida tiikketimine 6zendirecek nitelikteki reklamlarin en biiyiik paydaya sahip oldugu goze
carpmaktadir (Neville, Thomas ve Bauman, 2005). Cocuklar, reklamlarda siklikla karsilastiklar kalorisi yiiksek
gidalar1 satin aldiginda olagantistii giiglere sahip olacagini diistinmektedir. Reklam stratejilerinin altinda yatan al-
datic1 ve zihin bulandirict nitelikteki mesajlar “Reklamda gordiigi iirtinleri tiikettiginde mutlu, havali ve popiiler
birisi olabilecegi, cocugu oyuncaga veya ¢izgi film karakterine doniistiirebilecegine” dair algi olusturarak ¢ocukla-
rin gercekei bir perspektif ortaya koyma becerilerini devre dist birakmaktadir (LoDolce, Harris ve Schwartz, 2013).
Heniiz kiigiik yas grubundaki ¢ocuklarin, reklamin ardinda yatan niyeti ayirt etme becerisi yeterince gelismedigin-
den (Jans ve ark. 2017; Andronikidis ve Lambrianidou 2010; Buijzen ve Valkenburg 2003) dolay1 reklamlardaki
iiriinlerin gercegi yansitmadiginin ve olagantistii bir giice donlismeyeceginin farkina varmalar1 pek miimkiin goriin-
memektedir (LoDolce, Harris ve Schwartz, 2013). Cocuklarin reklam etkilerine karst savunmasiz kaldiginin bilin-
cinde olan reklam sirketleri ise 6zellikle 12 yasin altindaki ¢ocuklart hedef almaktadir (Bernhardt ve ark., 2015)

Cocuklar, reklamin olas: etkilerine yonelik elestirel bir tavir sergileme becerisi edindikce reklamlara siiphe ile
yaklagmaktadir. “Gdsterimi yapilan iiriinleri satin almak her zaman iyi degildir’ veya “Reklamlar ihtiyacimiz
olmayan iiriinler hakkinda giizel duygular hissetmemizi saglayarak o tirtinleri satin almamiza neden olur” seklinde
stipheci yaklagimlar sergilemek, ¢ocuklarin reklamlar karsisinda daha bilingli hareket etmelerine ve ikna edici
girisimlere daha duyarli yaklagsmalarina olanak tanimaktadir (An ve ark. 2014). Bu baglamda, reklamlara yonelik
elestirel bakis acis1 gelistirebilmek, bilingli tiiketici kimligi olusturabilmek, goriintii ve imgelerin daha net ayri-
mina varabilmek, gorsel ve isitsel tarzdaki vurgulama tekniklerini fark edebilmek, kitle iletisim ortamlarn ile rek-
lamlar arasindaki ayrimi yapabilmek, {irliniin/hizmetin ne amaca hizmet ettigini fark edebilmek ve reklamlarmn
seslendigi hedefkitlenin kimler oldugu ¢ikariminda bulunabilmek amactyla reklam okuryazarlik becerilerinin des-
teklenmesi gerektigi diisiiniilmektedir (Caligkan ve Baytimur, 2019; Jans ve ark., 2017; Engin, 2013; Malmelin,
2010).

Medya okuryazarligi kapsaminda ele alinan ve biitiinleyici bir etkiye sahip olan reklam okuryazarligina dair
gesitli tanimlamalar ortaya konulmus olsa da ortak ve tutarli bir taniminin bulunmadig1 géze garpmaktadir
(Zarouali ve ark., 2019). Genel anlamda reklam okuryazarligi, “Reklamlarin dogasint anlama, ikna taktiklerinin
altinda yatan niyetin farkina varma ve reklama elestirel yaklasma becerisi” olarak ele alinmaktadir (Zarouali ve
ark., 2019; Hwang, Yum ve Jeong, 2018; Hudders ve ark., 2017; Hudders, Caugberghe ve Panic, 2016; Malmelin,
2010).

Malmelin (2010), reklam iletilerini okuyabilmek, analiz edebilmek i¢in var olan okuryazarligin haricinde farkli
bir okuryazarlik olmasi gerektigini one siirerek reklam okuryazarligi kavramina atifta bulunmaktadir. Reklamin
iletisim aract oldugunu savunan Malmelin, reklam okuryazarligini, bilgi okuryazarligi, gérsel/estetik okuryazar-
hig1, retorik okuryazarligi ve tanitim okuryazarligi olmak iizere 4 ana boyutta ele almistir. Bilgi okuryazarligi,
kitle iletisim araglar1 vasitasiyla bilgiye ulasma ve bilgiyi elestirel tarzda ele alma becerisi; gérsel veya estetik
okuryazarligi, reklamlan estetik agidan degerlendirme ile birlikte eglence kaynagi olduguna dair bir perspektif
ortaya koyarak gorsel ve isitsel haldeki isaretleri yorumlayabilme becerisi; retorik okuryazariig, tanitimi yapilan
iiriiniin hangi hedef kitleye seslendigi, nasil bir hitap tarzina sahip oldugu, hangi malzemeleri kullandig1, gérsel
icerigin ne amag dogrultusunda segildigine yonelik farkindalik kazanma ve ikna taktiklerine hassasiyetle yaklasma
becerisi; tanitim okuryazarligi ise medyanin ticari islevlerini, amaglarini, sponsorluk ve tanitim stratejilerini
olumlu bir sekilde tanitma becerisi olarak ifade edilmektedir. Rozendaal, ve ark. (2011), reklam okuryazarlik be-
cerilerinin ¢ocuklar1 reklamin yaniltici iletilerinden korumayi saglayan bir kalkan gorevi gorebilecegini ve bu kav-
ramin genisletilmesi gerekliligini vurgulayarak kavramsal reklam okuryazarligi, reklam okuryazarligi perfor-
mansi ve tutumsal reklam okuryazarligi olmak iizere 3 boyut igeren reklam okuryazarligi modeli insa etmistir.

Alan yazin taramalarinda reklam ve reklamciliga yonelik birgok arastirma olmasina karsin reklam okuryazar-
ligina yonelik ¢aligmalarin sinirl oldugu (Baytimur, 2021; Caligkan ve Baytimur, 2019; Sener ve Yiicel, 2019;
Komiir, 2019; Hudders ve ark., 2017; Celik, 2016; Rozendall ve ark., 2011; Malmelin, 2010; Elden ve Ulukok,
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2006) ve son yillarda ilgi odag1 haline geldigi dikkat cekmektedir. Ozellikle ¢ocuklarin reklam okuryazarlik bece-
rileri hakkinda herhangi bir ¢alismaya rastlanilmamig olmasi ve ¢ocuklarin reklam okuryazarlik becerilerini 6lg-
meye yonelik 6l¢iim aracinin bulunmamasi s6z konusu ¢alismanin 6zgiinliigiinii ortaya koymaktadir. Bu bag-
lamda, reklam okuryazarlig ile ilgili uyarlamas: yapilacak olan dlgegin giincel olmasina, 8-12 yas grubuna hitap
etmesine, yiiksek gegerlik ve giivenirlik diizeyine sahip olmasina dikkat edilmis ve en uygun lgegin “Rozendaal,
Opree ve Buijzen (2016) tarafindan gelistirilen “Advertising Literacy Scale for Children (ALS-c)” isimli 6lgek
oldugu belirlenmistir. Bu ¢calismada, 8-12 yaglarindaki ¢ocuklarin reklam okuryazarlik becerilerini 6lgmeye yone-
lik “Rozendaal, Opree ve Buijzen (2016) tarafindan gelistirilen “Cocuklarin Reklam Okuryazarligi Olgegi’nin”
gegerlik ve giivenirliginin yapilmasi amaglanmaktadir.

2. Yontem

Bu béliimde arastirmanin modeli, ¢aligma grubu, veri toplama araglari, verilerin toplanmasi ve verilerin analizi
ile ilgili bilgilere yer verilmistir. Arastirma Istanbul Valiligi 11 Milli Egitim Miidiirliigii’niin 20.04.2021 tarihli ve
E.21675 sayili izin belgesi alinarak yiiriitiilmiis ve Kirikkale Universitesi Girisimsel Olmayan Arastirmalar Etik
Kurul Onay1 alinmistir.

2. 1. Arastirmanin modeli

Bu arastirma, 8-12 yas araligindaki ¢ocuklarin reklam okuryazarlik becerilerini 6lgek amaciyla Rozendall,
Opree ve Buijzen (2016) tarafindan gelistirilen ve “Conceptual Advertising Literacy Scale for Children (CALS-c)
(Cocuklar Igin Kavramsal Reklam Okuryazarligi Olgegi)”, “Attitudinal Advertising Literacy Scale for Children
(AALS-c) (Cocuklar Igin Tutumsal Reklam Okuryazarligi Olgegi)” olmak iizere birbirinden bagimsiz iki alt 61-
cekten olusan “Advertising Literacy Scale for Children (ALS-c) (Cocuklarin Reklam Okuryazarligi Olgegi)”
isimli 6lgegin Tiirk kiiltiir ve diline uyarlama ¢alismasidir. Olcek uyarlama ¢alismast, bir kiiltiire gore gelistirilmis
Olgme aracinin hedef kiiltiire uygunlugunu, uyarlamasi diisiiniilen hedef kiiltiirdeki psikolojik 6zelliklerinin ne
diizeyde yansitildigini (Deniz, 2007) ve farkl kiiltiirlere uygulanabilirligini belirlemek iizere yapilan planli ve
sistematik calismadir (Oner, 2008).

2.2. Evren ve drneklem

Cocuklarin Reklam Okuryazarligi Olgegi’nin gegerlik ve giivenirlik galismast i¢in érneklem grubunun belir-
lenmesine yonelik alan yazin taramasinda madde ile cevaplayici oranlarinin Cattell (1978)’e gore her madde igin
3 ila 6 kisi arasinda, Gorsuch (1983)’a gore her madde i¢in en az 5 kisi, Everitt (1975)’e gore her madde i¢in en
az 10 kisi olmas1 gerektigi goriilmiistiir (Akt. McCallum ve ark., 1999). Istanbul Il Milli Egitim Miidiirliigii'nden
alinan istatistiki veriler dogrultusunda Istanbul ilinin Sultanbeyli ilgesinde bulunan resmi ilkokullardaki toplam
ogrenci sayist 28.417; resmi ortaokullardaki toplam 6grenci sayisi ise 26.759 olmak iizere evren 55.176 olarak
belirlenmistir. Yazicioglu ve Erdogan (2004)’e gore 6rnekleme hatasi 0.05 alindiginda n>350 olarak belirlenmis-
tir. Aragtirmanin ¢aligma grubu, yapi gegerligi ve giivenirlik analizleri igin Istanbul il merkezinde bulunan resmi
ilkokul ve ortaokullarda 6grenimine devam eden 8-12 yaslarindaki 583 6grenciden olusmaktadir. 583 veri ile her
bir madde iizerinden z puani hesaplanmus, histogram, kutu ve normal olasilik grafikleri incelenmis ve ortaya ¢ikan
ug degerler silinerek 556 veri elde edilmistir. 556 veri seti iizerinden 17 6grencinin genel bilgi formunda yer alan
sorulara yanit vermedigi, Cocuklarin Reklam Okuryazarhg Olgegi’nde yer alan maddelerin ise tamamina katilim
sagladig1 goriillmiistiir.

Arastirmaya katilan 6grencilerin 319°u (%59,2) kiz, 220’si (%40,8) erkektir. Sinif diizeylerine gore; 3. sinifa
102 (%]18,9); 4. smifa 51 (%9,5); 5. sinifa 140 (26,0); 6. smifa 87 (%16,1); 7. smnifa devam eden 159 (%29,5)
ogrenci bulunmaktadir. Ailelerin 213 say1 ile bilyiik ¢ogunlugunun (%39,5) 2 ¢ocuk; sahibi olduklar1 goriilmek-
tedir. Annelerin 277’si (%51,4) ilkokul; babalarin ise; 239’unun (%44,3) ilkokul mezunu oldugu goriilmektedir.
Annelerin 443’1 (%82,2) ¢alismamakta; babalarm ise 504’1 (%93,5) caligmaktadir. Arastirmaya katilan 6grenci-
lerin 128’1 (%23,7) diisiik aile gelir diizeyinde iken; 411’inin (%76,3) orta ve iizeri aile gelir diizeyinde oldugu
goriilmektedir.

2.3. Veri toplama araglart

Bu arastirmada veri toplama araci olarak arastirmacilar tarafindan hazirlanan “Genel Bilgi Formu” ve “Rozen-
daal, Opree ve Buijzen (2016) tarafindan gelistirilen “Cocuklarin Reklam Okuryazarhgi Olgegi (ROO-¢)” kulla-
nilmistir.
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2.3.1. Genel bilgi formu

Form igeriginde “cinsiyet, sinif diizeyi, ailedeki ¢ocuk sayisi, anne-babanin egitim durumu, anne-babanin ¢a-
lisma durumu ve ailenin gelir diizeyi” ile ilgili sorulara yer verilmistir.

2.3.2. Cocuklarin Reklam Okuryazarhigi Olgegi (ROO-¢)

Rozendaal, Opree ve Buijzen (2016) tarafindan gelistirilen “Advertising Literacy Scale (ALS-c)” 39 maddeden
olusmaktadir. Orijinal dlgegin yazarlari tarafindan yapilan analizler sonrasinda kabul edilebilir bir modelin ortaya
konulmasi igin hedef kitlenin algilanmasi ve ikna edici taktikleri anlama bilesenlerinden toplamda 2 madde ¢ika-
rilarak 37 maddeden olusan 6l¢egin nihai formu verilmistir. Reklamin kaynaginin taninmasi haricinde diger mad-
deler iki ve ii¢ madde igermektedir. Baz1 maddeler ters puanlanmaktadir. Boylece yiiksek puan, yiiksek okurya-
zarlik diizeyine isaret etmektedir. Olgek kavramsal ve tutumsal olmak iizere ayn ve iliskisiz 2 alt dlgek ve 9 bile-
senden meydana gelmektedir. Bilesenler incelendiginde; reklam tanima, satig amacini anlama, reklam kaynaginin
tanima, hedef kitleyi algilama, ikna niyetini anlama, ikna edici taktiklerini anlama, reklamin 6nyargisini anlama,
reklama kars1 siiphecilik, reklami sevmeme oldugu goriilmektedir.

Reklamin taninmasina yonelik beceriyi 6l¢mek amaciyla 30 saniyelik 3 reklam videosu (sekerleme, g¢ikolata
sosu ve ev kredisi) ve 3 farkli igerikteki video (haber, gocuk programu, ¢izgi film) seyrettirilir. izletilen videolarin
ardindan “Bu bir reklam midir?” sorusu ¢ocuklara yoneltilerek reklami diger iceriklerden ayirt etmeleri beklenir.
Olasi evet cevabini 6nlemek amaciyla videolar rastgele bir sira ile sunulmustur. “Evet, kesinlikle” ve “Hayrr,
kesinlikle degil” arasinda degisen se¢eneklerden reklam oldugunu diisiindiikleri videoyu isaretlemeleri istenir.

Satis amacini anlama boyutunda, reklamlarin hangi ama¢ dogrultusunda yapildigina dair fikir yiiriitmelerini
saglamak icin 3 soru sorulur. Omek, “Televizyondaki reklamlar, reklam: yapilan iiriinleri satin almani saglamak
i¢in mi vardir?” sorusuna yanit olarak “(1) evet, kesinlikle,; (2) evet, bence oyle;(3) hayir, bence éyle degil; (4)
hayir, kesinlikle degil” seklinde segenekler sunulur.

Reklam kaynaginin taninmast, televizyon reklamlarinin olusturulmasi igin parayt kimler 6demektedir? sorusu
sorulur ve cevap olarak “(1) reklam gésteren televizyon agi;(2) bu anketi olusturan kisiler,(3) iiriinleri yapan
firmalar, (4) reklamdaki oyuncular; (5) digerleri...” seklindeki seceneklerden birisini segmeleri istenir.

Hedef kitlenin algilanmas1 becerisini 6lgmek amaciyla yalniz ¢ocuklara, yalmz yetiskinlere ve hem ¢ocuklara
hem yetigkinlere hitap edici nitelikteki 3 reklam izletilir. Yamt kategorileri (1) yalnizca ¢ocuklar igin, (2) yalnizca
yetigkinler icin, (3) cocuklar ve yetiskinler i¢in, (4) cocuklar i¢inde degil yetiskinler ig¢inde degil olarak kodlanir.

Olgekte, ikna niyetini anlama becerisini dlcen 3 soru yer almaktadir. “Televizyondaki reklamlar, reklami yapi-
lan tiriinlere sahip olman igin mi vardwr?” sorusuna karsilik cocuklardan “(1) evet, kesinlikle; (2) evet, bence
oyle;(3) hayir, bence oyle degil; (4) hayir, kesinlikle degil” yanit kategorilerinden birisini segmeleri istenir.

Reklamin ikna edici taktikleri anlama becerisi i¢in reklamcilikta sik kullanilan “reklam tekrari, iiriin gosterimi,
akran popiilerligi, mizah, {inlii destegi veya primler” gibi ikna taktiklerinin nasil etki olusturmak istedikleri sorulur.
“Uriin hakkinda bilgi edinmek, reklanm hatirlamak, reklama inanmak ve reklamu yapilan iiriinii begenmek” sek-
lindeki dért farkli bilissel ve duyussal etkilerden birisini segmeleri istenir. Ornegin; “Reklamlar siklikla komiktir.
Sence neden boyle?” sorusu sorulur. Yanit kategorileri ise “I. “Cocuklarin tiriin hakkinda bilgilenmesine yar-
dimct olmak igin; 2. “Cocuklarin reklami hatirlamaswn saglamak igin; 3. “Cocuklarin reklamin anlattigina inan-
maswi saglamak i¢in; 4. “Cocuklarin reklami begenmesini saglamak igin.” Cocuklardan reklamcilar tarafindan
en ¢ok amaglanan dort etkiden birisini se¢meleri istenir. Her taktik i¢in 1 ile 4 arasinda degisen bir puan olustu-
rulmustur. Puanin yiiksek olmasi reklam taktilerinin daha iyi anlasildigini temsil etmektedir.

Tutumsal reklam okuryazarlhig alt 6l¢egi ise “(1) hi¢chir zaman, (2) bazen, (3) stk sik ve (4) ¢ok sik” seklinde
4’1i likert tipi seklinde olusturulmustur. Alt bilesenleri, reklamin 6nyargisin1 anlama, reklama kars1 siiphecilik,
reklamm sevmemedir. Ornek, “Televizyon reklamlarinin gercek oldugunu ne siklikla diisiiniirsiin?”, “Televizyon
reklamlarina ne siklikla inamrsin? ”, “Televizyon reklamlarinin sikici/sagma/rahatsiz edici oldugunu ne siklikla
diistiniirstin? ” vb. sorular1 yardimiyla sirasiyla reklamin 6nyargisini anlama, reklama kars: stiphecilik ve reklami
sevmeme becerileri 6l¢iilmektedir. Cocuklardan “hi¢chir zaman” ile “cok sik” arasinda degisen yanit kategorile-
rinden birisini se¢gmeleri istenir (Rozendaal, Opree ve Buijzen, 2016).

Olgek yazarlarinin yaptig1 analizlerden elde edilen veriler incelendiginde; Advertising Literacy Scale for Child-
ren (ALS-c) isimli dlcegin iliskisiz alt dlceklerinden olan Cocuklar Igin Kavramsal Reklam Okuryazarligi Ol-
cegi’nin (CALS-c) 21, 16 ve 11 maddelik kisaltilmis versiyonlar1 bulunmaktadir. Cocuklar i¢in Kavramsal Rek-
lam Okuryazarhgi (CALS-c) test tekrar test korelasyonlarimn sirasiyla .65, .60 ve .56; Cocuklar igin Tutumsal
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Reklam Okuryazarlig1 Olgegi’nin (AALS-c) ise 16, 9 ve 6 maddelik versiyonlarimn test tekrar test korelasyonlar
strastyla .71, .71 ve .54 oldugu goriilmektedir. Orijinal 6lgegin yazarlar1 tarafindan CALS-c’nin 21; AALS-c' nin
9 maddelik siirtimlerinin test-tekrar test giivenilirligi ve yap1 gecerliligi agisindan iyi performans gostermesi ve
uzun maddelerin ¢ocuklarin dikkatini dagitabilecegi gerekgesiyle (Rozendaal, Opree ve Buijzen, 2016) 0Olgegin
kisa versiyonlarimi olusturduklari goriilmektedir.

2.4. Verilerin toplanmast ve analizi

Arastirmada, oncelikle 8-12 yas aras1 ¢ocuklarin reklam okuryazarlig1 beceri diizeylerini belirlemeye yonelik
olan gelistirilmis olan dl¢egin Tiirk kiiltiiriine ve diline uyarlanmasinin gerekli olup olmadig ilgili alan yazin
dogrultusunda arastirtlmistir. Reklam okuryazarligr ile ilgili yapilan ¢alismalar (6rn., Baytimur, 2021; Caligkan ve
Baytimur, 2019; Sener ve Yiicel, 2019; Komiir, 2019; Hudders ve ark. 2017; Celik, 2016; Rozendall ve ark., 2011;
Malmelin, 2010; Elden ve Ulukdk, 2006) bu igerigin son yillarda ilgi odagi haline geldigini gostermektedir. Diger
taraftan ¢ocuklar igin reklam okuryazarligi ile ilgili alan yazin incelendiginde uyarlanmasi planlanan 6lgegin giin-
cel olmasina, 8-12 yas araligindaki ¢cocuklar1 kapsamasina, yiiksek giivenirlige ve gegerlige sahip olmasina dikkat
edilmistir. Bu baglamda ilgili konunun arastirilmasinin, Tiirk kiiltiir ve diline uyarlanmasiin olduk¢a 6nemli
oldugu sonucuna ulasilmis ve bu asamada uyarlanmasi planlanan en uygun 6lgegin Rozendaal, Opree ve Buijzen
(2016) tarafindan gelistirilen “Advertising Literacy Scale for Children (ALS-c)” isimli dlgek oldugu diisiiniilmiis-
tiir. 16 ve 9 maddelik birbirinden ayr ve iligkisiz iki alt dlgekten olusan bu 6lgegin cevirisi i¢in gerekli izinler
alimmis ve dilsel, psikolojik ve kiiltiirel farkliliklar nedeniyle olusabilecek etkinin en aza indirilmesi amaciyla bir
yonerge hazirlanmistir.

Arastirmada kullamlan genel bilgi formunun ve dlgegin uygulanmasi amaciyla gerekli kurumlar ve kurulus-
lardan yasal izinler alinmis ve uygulamanin yapilacagi 6rneklem grubuyla iletisim kurularak dlgek ile ilgili bilgi-
lendirme yapilmistir. Form, 2020-2021 egitim-6gretim yilinda katilimeilara elektronik ortamda Google Form ara-
ciligryla iletilmistir.

2.5. Ceviri siireci ve gevirilerin sentezi

Olgek uyarlama siirecinin ilk basamaginda kaynak dil olan Ingilizceden hedef dil olan Tiirkgeye geviri siireci
baslatilmistir. Bu baglamda 2 yabanci dil uzmanina basvurarak birbirinden bagimsiz geviriler yapilmistir. Ceviri-
lerin tamamlanmasinin ardindan her iki formu anlamsal, deyimsel, kavramsal, dilsel ve baglamsal agidan deger-
lendirerek ortak bir metne doniistiirme asamasina gegilmistir. Bu dogrultuda, anadili Tiirkge, yabanci dili ise ingi-
lizce olan 3 uzman, Tiirk¢eye ¢evirisi ger¢eklesen maddeleri dilsel agidan irdelemek maksadiyla anlamsal es de-
gerlik hakkinda goriis bildirmislerdir. Uzmanlardan oncelikle orijinal dlgekteki maddeleri, ardindan Tiirkceye ¢e-
virisi yapilmis maddeleri okuyarak en diisiik 1, en yiiksek 5 olmak iizere orijinal metnin Tiirkge metne igerik ve
anlam biitiinliigii yoniinden ne 6l¢iide denk diistiigiinii belirtmeleri istenmistir.

Deyimsel esdegerlik icin yabanci dili Ingilizce olan 3 Tiirk dili uzmani ile ¢alistlmistir. Orijinal dlgekteki rek-
lamlarin gevirisinin yapilmasi veya izletilmesi anlagilirlik bakimindan sorunlar dogurabilecegi diisiincesinden ha-
reketle Tiirk kiiltiir ve diline uygun es deger reklamlarm kullanim1 uygun goriilmiistiir. Izletilmesi planlanan rek-
lamlar ile ¢evirisi yapilmis maddeler Tiirk dili uzmanlar tarafindan irdelenerek en disiik 1, en yiiksek 5 olmak
iizere dil ve anlam bakimindan anlasilirlig1 yoniinden degerlendirmeleri istemistir. Deneysel ve kavramsal es de-
gerlik ¢ercevesinden degerlendirilmesine yonelik 8-12 yas grubundaki ¢ocuklara uygulanacak olan maddelerin
Tiirk kiiltiirii agisindan uygun olup olmadigini belirlemek amaciyla anadili Tiirkge, yabanci dili Ingilizce olan aymi
zamanda ¢ocuk gelisimi alaminda uzmanliga sahip 3 6gretim iiyesinin goriislerine basvurulmustur. Maddelerin
arastirmanin amaci agisindan igerigi ne diizeyde temsil ettigi ve kiiltiirel anlamda kavramsal bir degisikligin olup
olmadigini degerlendirmeleri saglamak amaciyla kavramsal es degerligine bakilmis, en diisiik 1, en yiiksek 5 ol-
mak tizere goriis bildirmeleri istenmistir. Ayrica uzmanlarin belirtmek istedigi diger goriis ve Onerilerini sunabil-
meleri amaciyla “yorum” boliimii de eklenmistir. Alinan uzman gorisleri dogrultusunda ortalama deger puanlari
hesaplanarak orijinal metin ile Tiirk¢e metin arasindaki uyum arastirlmistir.

2.6. Uzman degerlendirmesi

Cevirilerin sentezi siireci sonrasinda Tiirkgeye gevirisi yapilan maddelerin kapsam gegerligini degerlendirmek
amaciyla ¢ocuk gelisimi alaninda uzman 3 6gretim iiyesinin goriislerine bagvurulmustur. Bu dogrultuda, alan uz-
manlarinimn katilimiyla Tiirkge gevirisi ger¢eklesmis olan maddeleri okunarak 1 en diisiik, 4 en yiiksek olmak iizere
her bir maddenin arastirmanin amaci yoniinden kapsami ne diizeyde kapsadig1 degerlendirilmistir.
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2.7. Geri ¢eviri

Uzman goriislerinin alinmasi siirecinin tamamlanmasinin ardindan geri ¢eviri siireci baslatilmis ve ¢eviri siire-
cinde goriis alinan uzmanlardan farkh iki yabanci dil uzmanindan goriis alinmustir. Tiirkgeden Ingilizceye geri
gevirisi yapilan metin ile orijinal metni anlam yoniinden degerlendirilmesi istenmistir. Elde edilen farkliliklarin
tartisilmasi neticesinde 6lgege nihai sekil verilmistir. Uzman goriisleri sonrasinda ortalama deger puanlart hesap-
lanarak anlam bakimindan geri geviri siireci tamamlanmis maddeler ile orijinal maddeler arasindaki uyum ince-
lenmigtir. Geri gevirilerin sentezi siirecinde, gevirilerin sentezi siirecine katkida bulunan uzmanlardan yeniden
faydalanilmig ve taslak halindeki 6l¢egin yeterli bulunmasiyla pilot uygulamaya gecilmistir.

2.8. Pilot uygulama

Olgme aracimn uygulamaya hazir hale geldigini ispatlamak ve olas1 sorunlari saptamak icin 30-40 adayn ka-
tilim ile pilot ¢alismanin yapilmasi olduk¢a onemlidir (Borsa ve ark., 2012; Presser ve ark., 2004). Seker ve
Gengdogan (2014) ise hedef kitleyi temsil eden 30-50 katilimecinin pilot uygulama igin yeterli oldugunu ifade
etmektedir. Bu ¢alismada, maddelerin anlasilirhiginin kontroliinii saglamak amactyla 8-12 yaslar1 arasindaki 38
¢ocuk ile pilot uygulama siireci baglamistir.

3. Bulgular
3.1.0l¢ek uyarlama siirecine iliskin bulgular

Calismanin konusu ile ilgili alan uzmanlarinin katilimi ile 6lgek maddelerinde bulunan yonergelerin kapsami
ve yeterliligi degerlendirilmistir. Uzmanlarin puanlamalari sonrasinda 3 ve 4 puan veren alan uzmanlarinin sayisi
toplam uzman sayisina boliinerek kapsam gecerlik indeksi (KGi) hesaplanmistir. Davis teknigi kullanilarak yapi-
lan analiz sonucunda kapsam gegerlik indeksi her bir madde i¢in 1,00 olarak bulunmustur. Degerin 0,80 iizerinde
olmasi (Davis, 1992), kapsam gegerlik indeksinin yiiksek diizeyde oldugunu gostermektedir.

38 cocuk ile yiiriitiilen pilot uygulama siirecinde, 6l¢gme aracinin giivenirlik degerleri hesaplanmis ve 16 mad-
deden meydana gelen KROO-¢ igin Cronbach alfa giivenirlik katsayis1 0,622 iken 9 maddeden olusan TROO-¢
icin Cronbach alfa giivenirlik katsayisi 0,609 olarak bulunmustur. Bu degerin 0,60 iizerinde olmas1 arastirmanin
giivenilir oldugunu gostermektedir (Karagoz, 2017; Alpar, 2014; Kayis, 2009; Biiyiikoztiirk, 2004; Sencan, 2005).
Olgegin yap1 gecerligi icin veri setinin faktdr analizine uygun olup olmadig1 kontrol edilmis ve drneklem biiyiik-
lLigiiniin yeterliligi ise Kaiser-Meyer-Olkin (KMO) testi ile incelenmistir. KMO degerinin 0,330 olarak bulunmast
ve bahsi gecen degerin ¢ok diisiik (Hair ve ark. 2010) ¢ikmasi nedeniyle veri setinin faktor analizine elverisli
olmadig1 sonucuna ulagilmistir. Gerek 6lgme aracindaki faktor sayisimin goklugu gerekse pilot uygulama siirecine
katilim saglayan aday sayisinin az olmasi dolayisiyla pilot uygulama siirecinde faktor analizi yapilamamistir. Fak-
tor analizi ve dlgegin nihai glivenirligi 8-12 yaslar1 arasindaki daha biiyiik ¢alisma grubu ile ayrintili incelenmistir.

3.2. Gegerlik ve giivenirlige iligkin bulgular

Rozendaal, Opree ve Buijzen (2016) tarafindan gelistirilen “Cocuklarin Reklam Okuryazarligi Olgegi’nin”
gegerlik ve giivenirlik sonuglart arastirilmis olup; farkl katilimcilar esliginde 6lgegin dil gegerligi, yap1 gecerligi
ve glivenirlik degerleri incelenmistir.

3.2.1.Dil gegerligi

Ingilizce alaminda uzman 11 6gretmenin katilimiyla dil gegerligi siireci baglamis ve gruba dncelikle dlgegin
orijinal hali ve ardindan Tiirk¢eye uyarlanmis hali {i¢ hafta ara ile uygulanmistir. Elde edilen veriler incelendiginde
Olcegin orijinali ve Tiirkgeye uyarlamasina iligkin maddelerin ortalama puanlari arasinda istatistiksel agidan an-
lamli bir farkliligin olmadig gériilmistiir (p>,05). Bu dogrultuda, her iki forma ilisgkin maddelerin birbiriyle or-
tiistiigli ve ayn1 anlam ifade ettigi belirlenmistir.

3.2.2.Yapr gegerligi

Olgegin yap1 gecerliligi icin 583 veri iizerinden inceleme baslatilmis ve veri temizleme, z puam hesaplama ve
normallik islemleri sonrasinda 556 veri elde edilmistir. Birbirinden ayr1 ve iliskisiz iki alt lgekten KROO-¢ (Co-
cuklar I¢in Kavramsal Reklam Okuryazarhgi Olgegi) ve TROO-¢ (Cocuklar igin Tutumsal Reklam Okuryazarlig
Olgegi) olusan ROO-¢ (Cocuklarm Reklam Okuryazarligi Olgegi) icin ayr1 ayr1 DFA analizi gerceklestirilmistir.
DFA analizi siirecinde KROO-¢ i¢in 16 madde ile baslamlmistir. Olgegin orijinalinde yer alan RKT (Reklam
kaynaginin taninmasi) boyutunun RKT1 numarali tek bir maddeden olusmasi nedeniyle analiz siirecinde hata
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meydana gelmis ve RKT1 numarali madde dlgekten ¢ikarilmistir. Bu baglamda, 15 madde iizerinden degerlendi-
rilen DFA siirecinde biitiin maddelere iliskin t degerlerinin 0,05 diizeyinde anlamli oldugu, faktdr yiiklerinin
0,30°dan asag1 olmadig1; standart ¢oziimlere ait hata varyans degerlerinin ise 0,90’dan yukar1 olmadig1 sonucuna
ulagilmistir. Lakin RMSEA (0,049); 2 /df (2,35) degerlerinin mikkemmel uyum araliginda; S-RMR (0,053) ve
CFI ise (0,93) ile kabul edilebilir uyum araliginda yer aldig1 goriilmektedir. DFA analizine ait standart katsayilar
yol diyagrami Sekil 1’de sunulmustur.

Sekil 1. Cocuklar igin kavramsal Reklam Okuryazarlig1 Olgegi’nin (KROO-¢) DFA analizine ait standart kat-
sayilar yol diyagrami

Sekil 1°de yer alan 15 maddelik KROO-¢ alt dlcegine iliskin biitiin maddelerin t degerlerinin ,05 diizeyinde
anlamli oldugu, faktor yiiklerinin 0,30’dan yukari oldugu ve standart ¢oziimlere ait hata varyans degerlerinin de
0,90°dan yukar1 olmadig1 goriilmiistir.

Tablo 1’de Cocuklar i¢in kavramsal Reklam Okuryazarlig alt 6lgeginden (KROO-¢) elde edilen DFA deger-
leri sunulmaktadr.

Tablo 1. Cocuklar igin kavramsal Reklam Okuryazarlig1 Olgegi (KROO-¢) ‘ne ait DFA sonuglari

Miikemmel Kabul edilebilir So-
- - Uyum
uyum aralig1 uyum aralig1 nug
X2/df <3 3-5 2,35 Miikemmel uyum
RMSEA <,05 ,05-,08 0,049 Miikemmel uyum
S-RMR <,05 ,05-,10 0,053 Kabul edilebilir uyum
CFI >,95 ,90-,95 0,93 Kabul edilebilir uyum

Tablo 1°de yer alan DFA sonuglari incelendiginde; y2/df degerinin 2,35 ile miilkemmel uyum diizeyine sahip
oldugu; RMSEA degerinin 0,049 ile miikemmel uyum; S-RMR degerinin 0,053; CFI degerinin 0,93 ile kabul
edilebilir uyum diizeyine karsilik geldigi goriilmektedir. Bu baglamda 15 maddeden olusan “Cocukla I¢cin Kav-
ramsal Reklam Okuryazarligi Olgegi’nin (KROO-¢)” 5 faktorlii (RT: Reklamin taninmast; SAA: Satis amacin
anlama; HKA: Hedef kitlenin algilanmasi; IENA: Tkna edici niyeti anlama; IETA: Ikna edici taktikleri anlama)
yapismin yapi gegerligi dogrulanmustir.

9 maddelik Cocuklar I¢in Tutumsal Reklam Okuryazarligi Olgegi (TROO-¢)’nin DFA sonucu degerlendirildi-
ginde; maddelerin tamamuina iliskin t degerlerinin 0,05 diizeyinde anlaml oldugu; faktor yiiklerinin 0,30 dan asag1
olmadigy; standart ¢oziimlere ait hata varyans degerlerinin ise 0,90 dan yukart olmadigi; RMSEA degeri 0,06 ve
x?2/df degeri 3,20 oldugu ve kabul edilebilir uyum diizeyine karsilik geldigi; S-RMR degeri 0,04 ve CFI degerinin
ise 0,86 ile miikemmel uyum diizeyine karsilik geldigi belirlenmistir. DFA sonuglarini iyilestirmek amaciyla iki
modifikasyon isleme konularak elde edilen DFA degerlerine iliskin standart katsayilar yol diyagrami Sekil 2°de
yer almaktadir.
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Sekil 2. Cocuklar i¢in tutumsal Reklam Okuryazarligi Olgegi’nin (TROO-¢) modifikasyonlar sonucunda DFA
analizine ait standart katsayilar yol diyagrami

Sekil 2°de yer alan 9 maddelik TROO-¢ alt lgegine iliskin biitiin maddelerin t degerlerinin ,05 diizeyinde
anlaml1 oldugu, faktor yiiklerinin 0,30°dan yukari oldugu ve standart ¢oziimlere ait hata varyans degerlerinin de
0,90’dan yukar1 olmadig1 belirlenerek onerilen iki modifikasyon isleme konulmus ve elde edilen iyilestirilmis
DFA degerleri Tablo 2’de sunulmustur.

09, RMSEA=0.D04C

Tablo 2. Cocuklar igin tutumsal Reklam Okuryazarligi Alt Olgegi’ne (TROO-¢) ait DFA sonuglart

Miikemmel Kabul edilebilir

- 8 MO MS Sonug
uyum aralig1 uyum aralig1
X2/df <3 3-5 3,20 1,88 Miikemmel uyum
RMSEA <,05 ,05-,08 0,06 0,04 Miikemmel uyum
S-RMR <,05 ,05-,10 0,04 0,03 Miikemmel uyum
CFI >,95 ,90-,95 0,86 0,99 Miikemmel uyum

MO: Modifikasyon éncesi DFA degerleri; MS: Modifikasyon sonrast DFA degerleri

Tablo 2 incelendiginde modifikasyon sonrast DFA sonuglart incelendiginde y2/df degerinin 1,88; RMSEA
degerinin 0,04; S-RMR degerinin 0,03 ve CFI degerinin 0,99 oldugu goriilmiis ve mitkemmel uyum diizeyde ol-
duklar1 belirlenmistir. Elde edilen DFA degerleri kapsaminda 9 maddeden olusan Cocuklar I¢in Tutumsal Reklam
Okuryazarligi Olgegi’nin (TROO-¢) ii¢ faktorlii (ROA: Reklamin ényargisini anlama; RKS. Reklama kars1 siip-
hecilik; RS: Reklam1 sevmeme) yapisinin yap1 gegerligi dogrulanmistir

3.2.3. Giivenirlik analizi
Reklam Okuryazarhgi Olgegi (ROO-¢) nin giivenirligi 556 veri iizerinden Cronbach Alpha ig tutarlik katsayis

ile hesaplanmistir. Tablo 3’te 6l¢egin giivenirligine iliskin elde edilen degerler yer almaktadir.

Tablo 3. Giivenirlige iliskin sonuglar

KROO-¢ TROO-¢
Cronbach Alfa 0,626 0,721

Tablo 3 degerlendirildiginde; giivenirlik analizi sonrasinda elde edilen Cronbach Alfa i¢ tutarlik katsayisinin
Cocuklar Igin Kavramsal Reklam Okuryazarhig Olgegi’nin (KROO-¢) 0,626; Cocuklar Igin Tutumsal Reklam
Okuryazarligi Olgegi’nin (TROO-¢) ise 0,721 oldugu goriilmiistir.
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4. Tartisma ve sonu¢

Bu ¢alisma, Rozendall, Opree ve Buijzen (2016) tarafindan gelistirilen “Advertising Literacy Scale for Child-
ren (ALS-c) (Cocuklarin Reklam Okuryazarhigi Olgegi (ROO-¢))” ni Tiirk kiiltiirii ve diline uyarlayarak 8-12 yas
araligindaki ¢ocuklarin reklam okuryazarlik beceri diizeylerini 6lgmeye yonelik gecerli ve giivenilir bir dl¢iim
araci elde etmeyi amaglamaktadir.

Uyarlama siirecinde birden fazla asama olmasindan kaynakli farkli ¢alisma gruplart ile ¢alisiimigtir. Uzman
goriigleri ve hedef kitle degerlendirmesinin ardindan 6lgegin taslak hali olusturulmus ve geri ¢eviri asamalari son-
rasinda ise 8-12 yaslarindaki 38 gocuk ile pilot uygulamaya gegilmistir. Olgegin, uyarlama siirecinde dil gegerligi
igin Ingilizce alaninda uzman 11 &gretmen; yap1 gegerligi ve giivenirlik analizleri igin 8-12 yas araliginda bulunan
ve basit tesadiifi yontem ile segilen 583 ¢ocuk katilim gostermistir. Her bir madde iizerinden z puani, histogram,
kutu ve normal olasilik grafikleri incelenerek ug¢ degerlerin silinmesiyle 556 veri ile gegerlik ve giivenirlik analizi
siirecine devam edilmistir. Cevrimigi ortamda Cocuklarm Reklam Okuryazarligi Olgegi (ROO-¢) uygulanmis ve
veriler SPSS programina aktarilarak analiz siireci baglamstir.

Cocuklar I¢in Kavramsal Reklam Okuryazarligi Olgegi (KROO-¢), orijinal dlgekte 16 madde bulunmasina
karsin RKT (reklam kaynaginin taninmasi) boyutunda tek bir maddeye yer verilmesi nedeniyle DFA siirecinde 15
maddeye diigiiriilmiistiir. Nitekim, zorunlu hallerde bir faktérde iki maddenin yer alabilecegini belirten ¢aligmalar
mevcut olsa da (Durmus, Yurtkoru ve Cinko, 2013) bir faktoriin ¢ok kararli olabilmesi i¢in en az ii¢ maddeye
sahip olmasi Onerilmektedir (Giirbiiz ve Sahin, 2016; Cakir, 2014; Kalayci, 2010; Velicer ve Fava, 1998). Rekla-
min taninmasi (RT), satis amacinin anlagilmasi (SAA), hedef kitlenin algilanmasi (HKA), ikna edici niyetin anla-
stlmas1 (IENA) ve ikna edici taktiklerin anlagilmasi (IETA) olmak iizere 5 faktor ve 15 maddeden olusmaktadir.
Cronbach alfa i¢ tutarlik katsayisi 0,626 olarak belirlenmistir.

Cocuklar Igin Tutumsal Reklam Okuryazarhigi Olgegi (TROO-¢), reklamin ényargisini anlama (ROA), rek-
lama kars siiphecilik (RKS), reklami1 sevmeme (RS) olmak iizere 3 faktor ve 9 maddeden olusmaktadir. Cronbach
alfa i¢ tutarlik katsaysi ise 0,72 bulunmustur. Olgegin maddeleri cocuklar tarafindan doldurulmakta olup “1, higbir
zaman, 2, bazen; 3, sik sik; 4, ¢cok sik” seklinde puanlanan 4’1ii likert tipi bir dlgektir.

Olgegin giivenirligi 556 veri seti lizerinden Cronbach alfa ig tutarlik katsayisi ile aragtirilarak elde edilen de-
gerlerin, 0,60-0,80 araligina sahip olmasi 6lgegin giivenirligine; 0,80 ve {izerindeki degerlerin ise 6lgegin yiiksek
giivenirligine isaret etmektedir (Karagdz, 2017; Alpar, 2014; Kayis, 2009; Sencan, 2005; Biiyiikoztiirck, 2004).
Degerlerin 0,60 iizerinde olmas1 “Cocuklar I¢in Kavramsal Reklam Okuryazarhgi Olcegi (KROO-¢)” ve “Cocuk-
lar I¢in Tutumsal Reklam Okuryazarligi Olgegi (TROO-¢)” seklinde birbirinden ayr1 ve iliskisiz iki alt dlgekten
olusan “Cocuklarin Reklam Okuryazarhgi Olgegi (ROO-¢)” 8-12 yas araliginda bulunan ¢ocuklarin reklam okur-
yazarlik becerini 6lgmede kullanilabilecek giivenilir bir 6l¢gme araci oldugu tespit edilmistir.

5. Oneriler

Yapilan ¢alismadan hareketle ebeveynlere, egitimcilere ve arastirmacilara asagida yer alan oneriler sunulmak-
tadur:

e Ogzellikle son yillarda reklam verenler erken yasta marka sadakati olusturmak icin 8 yasin altindaki ¢o-
cuklart hedef kitle olarak tercih etmektedir. Bu kapsamda gerek okul dncesi gerekse ilkokul donemi gibi farkl yas
gruplarinin ve ebeveynlerinin reklam okuryazarlik becerilerini 6l¢gmek amaciyla farkli 6lgek gelistirme ve uyar-
lama galigmalar yapilabilir.

e  Reklam okuryazarligi kavraminin; medya okuryazarligi, dijital okuryazarlik, gorsel okuryazarlik vb. di-
ger okuryazarlik tiirleri ile iliskilendirildigi ¢alismalarin yapilmasi ve ortaya ¢ikan bulgular dogrultusunda litera-
tiire destek saglanmasi onerilebilir.

e  Kirsal ve kentsel bolgedeki ¢cocuklarin reklam okuryazarlik becerileri gesitli degiskenler agisindan ince-
lenebilir.

e  Ebeveyn ve ¢ocuklara yonelik reklam okuryazarlig1 egitim programlar1 hazirlanarak verilen egitimin rek-
lam okuryazarlik becerilerine olan etkililigi {izerine ¢aligilabilir.

e  Reklamcilik sektdriinde gorev yapan veya reklamda oynayan bireyleri sinifa davet ederek reklamin
amaci, hedef kitle segiminde nelere dikkat edildigi, reklamin olusturulma siirecinde kimlerin yer aldig1 vb. konular
iizerine bilgilendirici toplantilar diizenlenerek ¢ocuklarin reklam okuryazarlik becerileri desteklenebilir.
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e  Ebeveynler, farkli zaman ve mekénda karsilastiklan reklamlar karsisinda elestirel bir tutum sergileyerek
¢ocuklarmin reklam okuryazarlik becerilerine katkida bulunabilir.

e  Reklam verenlerin, tiiketici parametrelerini yakindan takip etmeleri, reklam igeriklerini giiven verici ve
¢ocuklari anlayacagi bir dilde hazirlamalar, orijinalligi 6n plana ¢ikarmalari, reklam siirecinde kullanilan mater-
yalleri tiiketicilerin ilgisini, reklamin izlenilirligini ve cazibesini artiracak tarzda kurgulanmalari, tiikketicilerin {irtin
hakkinda yeterli bilgiye ulagsmalarini saglayacak formatta reklamlar tiretmeleri ve 6zellikle cocuklara hitap eden
reklam igerikleri planlamalarinda alan uzmani akademisyenlerin goriislerini alarak ¢ocuklarin yasina ve gelisim
diizeyine uygun igerikler hazirlamalan 6nerilebilir.

Yazarlarin katki orant beyant

Yazarlar arastirmanin tiim asamalarinda esit diizeyde sorumlu oldugunu beyan eder.

Cikar catismast

Bu calismada yazarlar tarafindan herhangi bir ¢ikar ¢atigsmasi belirtilmemistir.

Etik kurul onay

Bu calismanin etik kurul onay1, 24.03.2021 tarihli ve 16691 say1li Kirikkale Universitesi Girisimsel Olmayan
Arastirmalar Etik Kurulu'ndan alinmistir. Istanbul Valiligi 1l Milli Egitim Miidiirliigii'niin 10.04.2021 tarihli ve
23974115 sayili yazisi ile izin belgesi alinarak ¢alisma yirtitiilmistiir. Tiim sorumluluk yazarlarina aittir.
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Extended English

Introduction

This study aims to provide a measurement tool suitable for Turkish language and culture to the literature by
conducting the validity and reliability study of the “Advertising Literacy Scale for Children” developed by Ro-
zendaal, Opree and Buijzen (2016) to measure the advertising literacy skills of children aged 8-12.

Method

This study is an adaptation study of the scale called “Advertising Literacy Scale for Children (ALS-c)” to
Turkish culture and language, developed by Rozendall, Opree, and Buijzen (2016) and aims to measure the adver-
tising literacy skills of children between the ages of 8-12. The scale consists of two independent sub-scales, “Con-
ceptual Advertising Literacy Scale for Children (CALS-c)” and “Attitudinal Advertising Literacy Scale for Chil-
dren (AALS-c)”. The samples of the study consist of 583 children aged 8-12 who continue their education in
public primary and secondary schools in the city centre of Istanbul. “General Information Form” prepared by the
researchers and ALS-c developed by Rozendaal, Opree and Buijzen (2016) were used as data collection tools.

The researchers sent the measurement tool to the students online, and they filled the forms in the spring semes-
ter of the 2020-2021 academic year. In the study, the validity and reliability results of the ALS-c were investigated
and the language validity, construct validity and reliability values of the scale were examined.

Findings

The content validity index of each item adapted to Turkish was calculated together with the scoring of the
items by the experts related to the research topic (Davis, 1992). The content validity index (CVI) was calculated
by dividing the number of field experts who gave 3 and 4 points by the total number of experts. As a result of the
analysis made by the Davis technique, the content validity index was 1.00 for each item. A value above 0.80
(Davis, 1992) indicates that the content validity index is high.

The suitability of the data set for factor analysis was checked and the adequacy of the sample size was examined
with the Kaiser-Meyer-Olkin (KMO) test for the construct validity of the scale. It was concluded that the data set
was not suitable for factor analysis because the KMO value was 0.330, and it was very low (Hair et al. 2010).
Factor analysis could not be performed during the pilot study due to both the large number of factors in the meas-
urement tool and the low number of samples participating in the pilot study. Factor analysis and the final reliability
of the scale were examined in detail with the larger study group aged 8-12 years.

The DFA analysis process started with 16 items for the “Conceptual Advertising Literacy Scale (CALS-c)”.
Since the RAS (Recognition of the advertising’s source) dimension in the original scale consisted of a single item
named RASI, an error occurred in the analysis process, and the item RAS1 was removed from the scale. When
the DFA results of the CALS-c were examined, it was observed that the y2/dfvalue (2.35) had a perfect adapta-
tion level, RMSEA value (0.049) had an excellent adaptation level, and the S-RMR value (0.053), and the CFI
value (0.93) had an acceptable adaptation level. In this context, the construct validity of the 5-factor structure of
CALS-c (recognition of advertising (RA), understanding selling intent (USI), perception of the target group (PTG),
understanding the persuasive intent (UPI), and understanding the persuasive tactics (UPT)), which consists of 15
items, was confirmed.

When the CFA results of the Attitudinal Advertising Literacy Scale for Children (AALS-c) after modification
were examined, it was observed that the y2/df value was 1.88, the RMSEA value was 0.04, the S-RMR value
was 0.03, and the CFI value was 0.99, and they were in perfect adaptation. Within the scope of the CFA values
obtained, the construct validity of the AALS-c 3-factor structure (understanding advertising’s bias (UAB), skep-
ticism towards advertising (STA), disliking of advertising (DA)) consisting of 9 items was confirmed.

After the reliability analysis, the Cronbach Alpha internal consistency coefficient of CALS-c was 0.626, while
the Cronbach Alpha internal consistency coefficient of AALS-c was 0.721.
Discussion and Result

Although CALS-c had 16 items in the original scale, it was reduced to 15 items in the DFA process because
only one item was included in the RKT dimension. Although there are studies stating that two items can be in-
cluded in a factor in mandatory situations (Durmus, Yurtkoru, & Cinko, 2013), it is recommended that a factor

Copyright © 2022 by IISSER
ISSN: 2149-5939



197
B. Tasar & S. Sakarya

should have at least three items to be very stable (Giirbiiz & Sahin, 2016; Kalayci, 2010; Velicer and Fava, 1998).
It consists of 5 factors and 15 items: recognition of advertising (RA), understanding selling intent (USI), perception
of the target group (PTG), understanding the persuasive intent (UPI), and understanding the persuasive tactics
(UPT). Cronbach's alpha internal consistency coefficient was calculated as 0.626.

The AALS-c consists of 3 factors and 9 items: understanding advertising’s bias (UAB), skepticism towards
advertising (STA), disliking of advertising (DA). The Cronbach alpha internal consistency coefficient was calcu-
lated as 0.72.

Cronbach's alpha internal consistency coefficient was calculated with 556 data obtained as a result of deleting
the extreme values for each item out of 583 data. In this context, the Cronbach's alpha internal consistency coeffi-
cient having a range of 0.60-0.80 indicates the reliability of the scale, and values of 0.80 and above indicate high
reliability of the scale (Biiyiikoztiirk, 2004; Sencan, 2005). It has been determined that ALS-c, which consists of
two separate and unrelated sub-scales, CALS-c and AALS-c, with values above 0.60, is a reliable measurement
tool that can be used to measure the advertising literacy skills of children aged 8-12.
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Arastrmada, sosyal bilgiler ders kitaplarindaki edebi iiriin ve gorsellerin 6grenme alanla-
rumn ilgili degerlerini yansitma durumunu belirlemek amaglanmigtir. Nitel arastirmanin do-
kiiman incelemesi yontemiyle gerceklestirilmis olan arastirmada, 5-6 ve 7. simif sosyal bil-
giler ders kitaplarindaki edebi iiriin ve gorseller degerler egitimi baglaminda incelenmistir.
Veri analizi sonucu 5-6 ve 7. simiflarda edebi iiriinlerle iliskili deger sayisinin en fazla etkin
vatandashk 6grenme alaninda yer aldigi goriilmiistiir. Gorsellerle iliskili deger sayismnin ise
5. siniflarda etkin vatandashk, 6. simiflarda birey ve toplum, 7. siniflarda kiiltiir ve miras
ogrenme alanlarinda en fazla yer aldigi tespit edilmistir. Arastirma sonucu, edebi tiriinlerde
duyarlilik degerinin en fazla tekrar eden; aile birligine onem verme degerinin ise en az tek-
rar eden deger oldugu ortaya ¢rkmistir. Gorsellerde ise bilimsellik degerinin en fazla tekrar
ettigi; sevgi degerinin ise en az tekrar ettigi tespit edilmigtir.
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In the research, it is aimed to determine the status of literary products and images in social
studies textbooks to reflect the relevant values of the learning areas. In the research con-
ducted through the document review method of qualitative research, literary products and
visuals in 5th-6th and 7th grades social studies textbooks have been studied in the context
of values education. As a result of the data analysis, it was observed that the number of
values associated with literary products in the 5th 6th and 7th grades was found to be mostly
in the areas of active citizenship learning. It was determined that the number of values as-
sociated with the visuals, was the most involved 5th grades active citizenship in classrooms,

6th grades individuals and society in classrooms, 7th grades culture and heritage in the
learning areas. The research result is the most repetitive of sensitivity value in literary prod-
ucts and the value of caring about family unity has occurred to be the least repetitive value.

In visuals, it was determined that the scientific value is most repeated; the value of love was
found to be the least repeating.

1. Giris

Kiiresel diinyada iilke ve diinya vatandaslig1 bilincine sahip, iilkesinin kiiltiirel zenginligine hakim ve bu zen-

ginligi degerleri ile diri tutan, iireten, adil olan, sorumluluk alan, bagimsizligma diiskiin, dayanisma i¢inde yasa-
yan, duyarlilig1 gelismis ve yardimsever vatandaslarin yetistirilmesi egitim-6gretim faaliyetleri vasitasiyla gergek-
lestirilebilir. Egitim-6gretim faaliyetleri kazanimlar aracilig1 ile bu gorevler okullarda verilen derslerin sorumlu-
lugunda olup; bu sorumlulugu yerine getiren en 6nemli derslerden birisi sosyal bilgilerdir. Sosyal bilgiler; bireyin

* Bu arastrma 20-22 Aralik 2021 tarihinde Bolu’da diizenlenen USBES - Uluslararast Sosyal Bilgiler Egitimi Sempoz-
yumu 'nda sozlii bildiri olarak sunulan ¢alismaya dayali olarak hazirlanmustir: Bu ¢alisma, dokiiman incelemesi yontemi ile
yapilan egitim arastirmasi olmast nedeniyle “Etik Kurul Onayt” gerektirmemektedir. Tiim sorumluluk yazara aittir.

Kaynak goster: Degirmenci Toraman, K. & Memisoglu, H. (2022). Sosyal Bilgiler ders kitaplarindaki edebi {iriin ve gorsel-
lerin degerler egitimi agisindan incelenmesi. International Journal of Social Sciences and Education Research, 8 (2), 198-217.
DOI: https://doi.org/10.24289/ijsser.1081371
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gelecegini inga etmesine yardim ederken gegmisini, yasadigi toplumun kiiltiiriinii, deger, tutum ve inanglarini bi-
len, hayat ile ilgili bilgilerinin neden ve nasilin1 ¢6zmiis, elestirel, aragtirmaci ve girisimci kimligi 6n planda olan
bireyleri barindirdig: disiplinler ve konular araciligiyla yasama hazirlamaya yardimci olan derslerden biridir. Sos-
yal bilgiler dersi ile bireyler; i¢inde yasadiklar1 toplumun degerlerini inceleme ve tanima firsatini bulur. Bu sayede
birey, bulundugu toplumun degerleri ile farkli mekénlarda yasayan kisilerin degerlerini karsilastirma imkanina
kavusur. Bu durum, bireyin kendi kimligini olusturabilmesi, bulundugu toprakla aidiyet duygusunu gelistirebil-
mesi agisindan 6nemlidir. Bireylerinin iilke degerlerini benimsemesini saglamak gelecegi sekillendirmenin teme-
lini olusturmaktadir. Sosyal bilgiler 6gretimi, 6grencileri iginde bulunduklar toplumda birligin, beraberligin, te-
mel ahlak ve inanglarin devamliligini saglayan vatandaslar olarak yetistirmeyi amaglamaktadir. Bu agidan sosyal
bilgiler dersinde degerler 6gretimi, 6grencinin kendi toplumunu anlamasina ve 6grencilerin diger toplumlarla kur-
duklar iligkileri daha iyi anlamlandirmasina katki da saglamaktadir.

Degerlerin kokleri gelenekler ve gegmiste yer almaktadir. Degerler, bu koklerden hayat bularak giiniimiize
ulagir ve gelecege aktarilir. Bu degerler giinliik hayatimizdaki sorunlarla basa ¢ikmamiza bile yardimer olmakta
ve bize gii¢ saglamaktadir (MEB, 2018). Degerin tanimina bakilacak olursa; Tural'a (1992) gore deger; toplumsal
bir yapidaki varligin, birligin, isleyisin ve devamliliginin nedeni kabul géren, tesvik edilen ve korunmaya gayret
edilen inanislardir. Degerler, meydana gelis siirecine bakilmaksizin kavramlara toplumun yiikledigi anlamlari
ifade etmektedir. Toplumsal yapinin tarihi birikmisligi sonucu olusan bu deger, toplumun birgok iiyesi tarafindan
da benimsendigi soylenebilir (Akbas, 2015). Degerler, bireylerin diisiince bi¢imiyle anlamlandirilir ve bdylece
davraniglarina yon vermeye baslarlar. Bireyleri yonlendiren diistince oriintiileridir (Tezcan, 2018). Degerleri ig-
sellestirebilmek i¢in birey toplumdaki diger kisilerle etkilesim halindedir, bu kisiler birey i¢in bir modeldir ve
boylece birey, toplum tarafindan ddiillendirilen davranislar tekrar etme yoluna gider (Akbas, 2015). Schwartz
(1994) degerlerin, bireylerin hayatinda 6nem sirasinin farklilik gosterdiginden, yol gosterici olarak yer aldigindan
ve ayni zamanda bireylerin arzu ettikleri gayeler olduklarindan bahsetmektedir. Degerler egitimi, bireyin haya-
tinda ilk olarak ailesiyle baslayip sosyal ¢evre ile etkilesime girilmesiyle degismelere ugrayan bir siirectir. Deger-
lerin 6grenilmesinde kimi zaman aile 6n plandayken kimi zaman da okul ve 6gretmenin roliiniin 6n planda oldu-
gunu sdylemek miimkiindiir (Aslan ve Aybek, 2019). Ailenin, toplum, kiiltiirel yap1 ve toplumsal diizenin devam
edebilmesi i¢gin ¢ocuklar ve genglerin degerlerini i¢sellestirilme siireci bir arag olarak karsimiza ¢giktig1 sdylenebilir
(Kochanska, 1994). Bunlar1 saglayabilmek igin degerler egitiminin amaglarini iyi bilmek de gerekir. Bu dogrultuda
Kogoglu ve Erdogan'a (2017) gore degerler egitiminin amaci; 6grencilerin yeteneklerinin ve en iyi oldugu tarafla-
rin1 farkia varmasim saglamak; kisiliklerini gelistirmek; gelecek kusaklarin iyi ahlakli olmasini ve tiim bunlarin
devamliligini saglamak seklinde ifade edilmistir.

Ogrencilere bu amaglar dogrultusunda okullarda okutulan dersler aracilifiyla degerler egitimi, “degeri telkin
etmek, degerleri agiklamak, ahlaki muhakeme, deger analizi” gibi yaklagimlar yoluyla verilmektedir. Bu egitim,
farkli 6grenme alanlarinda ilgili olan degerlerin igine yerlestirilmesiyle kendini gostermektedir. Her dersin kendi
igerisinde degerler egitimi ile ilgili farkli farkli amaglara yer verdigi sdylenebilir. Bu dogrultuda Keskin'in (2016)
sosyal bilgiler dersinin en 6nemli amaci ve ana hedeflerinden birinin 6grencinin sosyal hayata hazirlamasini sag-
lamak oldugunu belirttigi ifade edilebilir.

Sosyal Bilgiler Dersi Ogretim Programi’nda “adalet, aile birligine dnem verme, bagimsizlik, baris, bilimsellik,
caliskanlik, dayanisma, duyarlilik, diiriistliik, estetik, esitlik, 6zgiirliik, saygi, sevgi, sorumluluk, tasarruf, vatanse-
verlik, yardimseverlik” seklinde isimleri gegen 18 degere yer verilmistir. Ayrica 6gretim programlar “adalet, dost-
luk, diirtistliikk, 6z denetim, sabir, saygi, sevgi, sorumluluk, vatanseverlik, yardimseverlik” gibi kok degerleri de
icermektedir. Tiim bu degerler, siiregte tek basina, iligkili alt degerleri veya diger kok degerleriyle birlikte ele
alinarak hayat bulmaktadir (MEB, 2018).

Birey agisindan degerler egitiminin 6nemli derecede faydalariin oldugunu s6ylemek miimkiindiir. Deger egi-
timi sadece bilgi olmaktan 6te 6grencinin sorumluluklarinin 6grenmesini saglar, kisiligini iyilestirir ve gelistirir.
Biitiin toplumlar kendi degerlerine hakim olan bireyler yetistirmeyi ister. Degerler egitimi ile 6grenci toplumuna
entegre olur ve kiiltiirel aidiyetlik duygusuna sahip olur (Ulusoy ve Arslan, 2019). Ogrenenin deger egitimi, okul-
larda, serviste, spor salonunda, oyun sahasinda her yerde gergeklestirilebilir ve ayn1 zamanda ders kitabi, egitim
programi ve 6gretimin yapilma bigimi deger egitimini sekillendirir (Ulusoy ve Tay, 2011). Kisacas1 degerler egi-
timi, tiim derslerle ilgili olup her dersin kendi alanina 6zgii degerlerinin oldugunu vurgulamak gerekmektedir (Ay-
din, 2003).

Okullardaki dersler boyutunda sosyal bilgiler 6gretimi ile degerlerin benimsetilmesi ve toplum degerlerinin
aktarilmasi dersin ana materyali olan “Sosyal Bilgiler Ders Kitaplar1” araciligryla gerceklestirilmektedir. Ayrica
kitaplar dersin daha derli-toplu ve sistemli sekilde ilerlemesini saglayan énemli unsurdur. Igerisinde yer alan her
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sey 0grenenin kazanimlari, beceri, deger, tutum ve kavram gelisimleri agisindan 6nemlidir. Bu dogrultuda kitap-
larda yer verilen her ayrintinin 6grenen boyutunda ayr bir etkisi vardir. Bunlar igerisinde kitaptaki yazilar, renkler,
metinler, edebi iiriinler ve gorseller en basta yer almaktadir. Edebi iiriinlerden bahsetmek gerekirse “roman, masal,
seyahatname, biyografi, hikaye, drama metni, atlas, karikatiir vs.” gibi bir¢ok iiriin aklimiza gelebilmektedir. Genis
bir materyal agisina sahip olan edebi iiriinler; dersin amacina, kullamsliligina ve uygunluguna gore ders igerisinde
kullanilabilmektedir (Degirmenci Toraman, 2018). Gorsel materyaller ise “fotograf, tablo, grafik, afis, sema, ha-
rita, amblem, logo, tarih seridi, igaret, resim vs.” gibi bir¢ok iiriinii kapsamaktadir. Kara'ya (2012) gore gorsel
materyaller, bir resmin ¢ok daha dtesinde metinler ile uyum saglayan ozellikler gosterir ve boylece 6grencilerin
ders igeriklerini de zenginlesmesine yardimci olacagin ifade etmektedir. Tiim bunlardan yola ¢ikarak; ilgili alan
yazin tarandiginda sosyal bilgiler ders kitaplarinin degerler boyutunda incelendigi ¢aligmalarin son yillarda artti-
gin1 sdylemek miimkiindiir (Evin ve Kafadar, 2004; Topkaya, 2011; Ersoy ve Sahin, 2012; Aktan ve Padem, 2013;
Kus, Merey ve Karatekin, 2013; Karacan, 2018; Karasu Avci ve Faiz, 2018; Giiglii, 2019; Secgin ve Kapan, 2020;
Oguz Hagat ve Demir, 2020; Tabak ve Yaylak, 2020). Bu arastirma da sosyal bilgiler dersi igerisinde yer alan
degerlerin kazandirilmasinda etkili olan edebi iiriin ve gorsellerin incelenmesinin alana katki saglayacag diisiin-
cesi ile sekillendirilmistir. Boylece 5-6 ve 7. smif sosyal bilgiler ders kitaplarinda yer alan edebi iiriin ve gorsellerle
iligkili toplam degerler belirlenmis, edebi iiriin ve gorsellerin iliskili oldugu degerlere ve degerlerle baglantili edebi
iiriin ve gorsellere 6grenme alani bazinda yer verilmistir. Arastirma, sosyal bilgiler ders kitaplarindaki edebi {irtin
ve gorsellere degerler egitimi boyutunda genel bir perspektif sunmasi ve ilgili alan yazinina destek saglamasi
acisindan 6nem arz etmektedir. Boylelikle arastirmanin problem ciimlesini; “Sosyal bilgiler ders kitaplarinda yer
alan edebi iiriin ve gorsellerde hangi degerler yer almaktadir?” olusturmaktadir.

1.1. Arastirmamn amact

Arastirmada, sosyal bilgiler dersi 6gretimi igin hazirlanmis olan ders kitaplarindaki degerlerin edebi iiriinler ve
gorseller baglaminda 6grenme alanlarina ne derece yansidiginin tespit edilmesi amaglanmistir. Bu dogrultuda asa-
gidaki sorulara yanit aranmistir.

e 5. smuf ders kitabindaki edebi tirlinlerde hangi degerler yer almaktadir?
e 5. smuf ders kitabindaki gorsellerde hangi degerler yer almaktadir?
e 6. sif ders kitabindaki edebi {irlinlerde hangi degerler yer almaktadir?

e 6. sif ders kitabindaki gorsellerde hangi degerler yer almaktadir?

L]
\]

. stnif ders kitabindaki edebi iiriinlerde hangi degerler yer almaktadir?

e 7. smf ders kitabindaki gorsellerde hangi degerler yer almaktadir?

2. Yontem
2.1. Arastirmamn model ve deseni

Arastirma i¢in nitel veri yontemlerinden dokiiman incelemesi kullanilmis ve sosyal bilgiler ders kitaplarmdaki
edebi iirlin ve gorsellerin degerler egitimi agisindan analizleri yapilmistir. Nitel aragtirma, “dokiiman analizi, goz-
lem ve goriigme” gibi bir araya gelen yontemleri kullanarak algi ve olaylari asil ortaminda izleyen bir nitel siireci
takip etmektedir. Ayrica dokiiman incelemesi, arastirmanin hedeflemis oldugu olgu veyahut olgular ile ilgili yazili
belgelerin analizini igermektedir (Yildirim ve Simsek, 2013).

2.2. Verilerin toplanmast ve analizi

Bu ¢alismada, Milli Egitim Bakanligi’mn ortaokullar i¢in hazirlamis oldugu kitaplar yer almistir. 5-6 ve 7.
sosyal bilgiler dersine ait bu kitaplara ise https://www.eba.gov.tr/#/anasayfa genel ag adresi “hizli erigsim” sekme-
sindeki “temel egitim materyali” butonunun yonlendirdigi “TEGM Materyal” http://tegmmateryal.eba.gov.tr/ say-
fasindan erisim saglanmistir. Ayrica arastirmada, ders kitaplarinda kullanilan edebi {iriinler ve gorsellerin degerler
egitimi bakimindan incelenerek verilerinin ¢éziimlemesi yapilmistir. Aragtirma verileri, dokiiman analizi asama-
larindan “dokiimanlara erisim, orijinalliginin kontrolii, dokiimanlarin anlasilmasi, verilerin analizi ve kullanim1”
dogrultusunda analiz edilmistir (Yildinnm ve Simsek, 2013). Verilerin ¢6ziimlenmesinde ders kitaplarinin 6grenme
alanlaria yansiyan degerlerin, edebi {iriin ve gorseller bakimindan incelenmesi yoluyla arastirmanin gergeklesti-
rilmesi saglanmistir. Arastirmadaki degerler; 2018’de yenilenmis olan “Sosyal Bilgiler Dersi Ogretim Program1”
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ve ders kitaplarinin ele aldig1 degerleri icermekte olup ilgili ders kitaplar1 kodlanmis ve boylelikle arastirmanin
kistaslar1 belirlenmistir. Ders kitabinda degerlerle iliskilendirilmis edebi iiriin ve gorsel niteligi gosteren verilerin
timil yer almistir. Kodlanan kitaplar 6grenme alanlarinin kapsadigi iiniteler bazinda incelenerek, degerlerin hangi
edebi iiriin ve gorseller ile iligkili oldugu, frekans degerleri ve toplam degerleri sayisallastirilarak ortaya gikaril-
migtir.

Betimsel analizle aragtirma neticesinde ulasilan veriler belirlenen temalara gore siniflandirilir, 6zetlenir ve yo-
rumlanarak okuyucuya sunulur (Yildirim ve Simsek, 2013). Bu aragtirmada da verilerin ¢éziimlenmesi i¢in betim-
sel analiz tekniginden yararlanilmig; bodylece ortaya ¢ikarilan veriler tablo haline getirilerek siniflandirilmis, 6zet-
lenmis ve yorumlar1 yapilmistir. I¢ giivenirligi artirma agisindan konu ile ilgili ders kitaplarinda yer alan edebi
iiriin ve gorsellere dogrudan (6grenme alani/iinite/konu basligi/syf. no) yer verilmistir. Ders kitaplari, iki arastir-
maci tarafindan incelenmis ve arastirma sonunda iki arastirmacinin elde ettigi veriler karsilagtirilmistir. Calisma
sonucunda arastirmacilarin gortislerindeki birlik ve ayrilik sayilarinin tespiti yapilmistir. Calismanin giivenilirli-
gini ortaya koymak adina Miles ve Huberman'm (1994) formiilii kullanilarak giivenirligin % 90 oldugu sonucuna
ulasilmistir.

3. Bulgular

Aragtirmada Milli Egitim Bakanligi’min hazirlanis oldugu 5-6 ve 7. simf Ortaokul ve Imam Hatip Ortaokulu
sosyal bilgiler dersi kitaplar1 yer almistir. Bu kitaplara https://www.eba.gov.tr/#/anasayfa genel ag adresindeki
“hizl1 erisim” sekmesinden “temel egitim materyali” butonunun yonlendirmis oldugu “TEGM Materyal”
http://tegmmateryal.eba.gov.tr/ sayfasindan erisim saglanarak ulagilmistir. Ders kitaplarindaki edebi iiriin ve gor-
seller, aragtirmaya dahil edilen siniflar ve 6grenme alani bazinda iliskili oldugu degerlerle 6n plana gikarilmak
istenmigtir. Aragtirmada bahsi gecen ders kitaplarina ilgili internet sayfasindan pdf formatinda erisilmis olup ayrica
kitaplarin ortaokullarda ders kitab1 materyali olarak yer aldigin1 séylemek miimkiindiir. Calismanin bu kisminda
ise 5-6 ve 7. smif sosyal bilgiler kitaplarinin edebi iiriin ve gorseller bakimindan 6grenme alanlarindaki degerle-
rine, arastirmanin alt problemlerinde ortaya ¢ikan bulgulara ve bulgulardan yola ¢ikarak yapilan yorumlara yer
verilmistir. 5-6 ve 7. sinif kitaplarindaki dokiimanlarin incelenmesi sonucunda birtakim bulgulara erisilmis olup
bu bulgulara ve iligkili yorumlarina asagida ilgili kisimda yer verilmistir.

3.1. Birinci alt problemin bulgular: ve yorumlari

Aragtirmanin birinci alt probleminde “5. sinif ders kitabindaki edebi iiriinlerde hangi degerlerden bahsedilmek-
tedir?” sorusuna yanitlar aranmigtir. Bu alt problemin sonuglarina ise “5. simif ders kitabinda yer alan edebi iiriin-
lerle iliskili toplam degerler” ve “5. sinif ders kitabindaki edebi tirtinler ve iliskili oldugu degerlere 6grenme alanm
bazinda yer verilme durumu” bagliklarini igeren “Tablo 1 ve Tablo 2”’de gdsterilmistir.

Tablo 1. 5. simif ders kitabinda yer alan edebi {iriinlerle iliskili toplam degerler

Sinuf diizeyi Edebi tirtinlerle iligkili degerler

Adalet (10) Estetik (3)
Aile birligine 6nem verme (1) Esitlik (10)
Bagimsizlik (4) Ozgiirliik (11)
Baris (2) Sayg1 (1)

5. suuf Bilimsellik (22) Sevgi (1)
Caligkanlik (21) Sorumluluk (20)
Dayanisma (7) Tasarruf (4)
Duyarlilik (37) Vatanseverlik (2)
Diirtistliik (4) Yardimseverlik (4)

Toplam deger 164

Tablo 1 incelendiginde, 5. sinif ders kitabindaki edebi {iriinlerle en fazla iliskili olan degerin duyarhlik (37),
sonrasinda sirastyla bilimsellik (22), ¢aliskanlik (21), sorumluluk (20), 6zgiirliik (11), adalet (10), esitlik (10),
dayanisma (7), bagimsizlik (4), diiriistliik (4), tasarruf (4), yardimseverlik (4), estetik (3), baris (2), vatanseverlik
(2), aile birligine 6nem verme (1), saygt (1) ve sevgi (1) oldugu tespit edilmistir. Tablodan anlasilacag lizere 5.
sinif ders kitabindaki edebi iiriinlerde 6gretim programindaki tiim degerlerin yansimasinin mevcut oldugu goriil-
mustur.

Tablo 2°de, 5. simif ders kitabinin en fazla degerlerle iliskili oldugu edebi {iriinii haber (35) olarak yer almistir.
Sonrasinda ise sirastyla sdzlesme (10), biyografik yaz1 (5), anayasa (4), gazete (4), kitap (3), 6zdeyis (3), siir (3),
bibliyografik s6z (2), internet yazisi (2), sozliik (2), dilekge (1) fikra (1), hikaye (1), masal (1) ve tiirkii (1) gibi 16
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tiirle 78 edebi iiriin degerlerle iliskilendirilmistir. 5. sinif ders kitabinda en fazla degerlerle baglantili edebi iiriin
“Etkin Vatandaglik (18)” 6grenme alaninda yer alirken; “Kiiresel Baglantilar (15), Kiiltiir ve Miras (14), Birey ve
Toplum (10), Bilim, Teknoloji ve Toplum (10), Uretim, Dagitim ve Tiiketim (6) ve insanlar, Yerler ve Cevreler
(5)” dgrenme alanlariyla iliskilendirilmistir. Ogrenme alani bazinda bakildiginda; en fazla edebi iiriinlerle baglan-
tili degerlere “Etkin Vatandaslik (53)”, sirastyla “Kiiresel Baglantilar (27), Bilim, Teknoloji ve Toplum (21), Kiil-
tiir ve Miras (19), Birey ve Toplum (18), Uretim, Dagitim ve Tiiketim (16) ve Insanlar, Yerler ve Cevreler (10)”

o0grenme alanlarinda yer verildigi tespit edilmistir.

Tablo 2. 5. sinif ders kitabindaki edebi iiriinler ve iliskili oldugu degerlere 6grenme alani1 bazinda yer verilme

durumu
Ogrepme alanlart Edebi iirtinler Edebi iirtinlerin iliskili oldugu degerler
(Uniteleri)
1. Birey ve toplum Haber (4), sozlesme (4), hikdye = Sorumluluk (10), dayamigma (4), caliskanlik (2),
(Toplum i¢inde ben) (1), masal (1), duyarlilik (1), esitlik (1)

2. Kiiltiir ve miras
(Ulkem, kiiltiirim ve tarihim)

Haber (95), kitap (2), internet ya-
z181 (2), sozliik (2), fikra (1), siir
(1), tiirkii (1)

Kiiltiirel mirasa duyarlilik (14), bilimsellik (3), es-
tetik (2)

3. Insanlar, yerler ve cevreler
(Yasadigimiz yer)

Haber (5)

Bilimsellik (4), dogal ¢evreye duyarlilik (4), daya-
nisma (1), yardimseverlik (1)

4. Bilim, teknoloji ve toplum

Haber (95), bibliyografik s6z (2),
ozdeyis (2), kitap (1)

Bilimsellik (9), diiriistliik (4), ¢aliskanlik (3), du-
yarlilik (2), sorumluluk (2), yardimseverlik (1)

(Teknoloji ve yagam)
5:_Uretim, dagitim ve tiiketim
(Uretimden-tiiketime)

Haber (5), dilekce 6rn. (1)

Bilimsellik (4), ¢aliskanlik (4), duyarlilik (3), so-
rumluluk (2), tasarruf (2), yardimseverlik ( 1)

6. Etkin vatandaglik
(Toplum igin ¢alisanlar)

Sozlesme (6), anayasa (4), ga-
zete (4), siir (2), biyografik yaz
(1), dzdeyis (1)

Adalet (10), 6zgiirliik (10), esitlik (9), duyarlilik
(5), sorumluluk (5), bagimsizlik (4), caliskanlik
(4), vatanseverlik (2), baris (1), dayanisma (1), es-
tetik (1), yardimseverlik (1)

7. Kiiresel baglantilar
(Kiiresel etkilesim)

Haber (11), bibliyografik yazi
“4)

Caliskanlik (8), duyarlilik (8), bilimsellik (2), ta-
sarruf (2), aile birligine 6nem verme (1), baris (1),

dayanisma (1), saygi (1), sevgi (1), sorumluluk (1),
ozgiirliik (1)

5. smif ders kitabinda yer alan degerlerle baglantili edebi iiriin 6rneklerinden bazilari su sekildedir:

o Aile birligine dnem verme degeri

5. siif ders kitabindaki “Kiiresel Baglantilar” §grenme alanimi igeren 7. {initenin “Turizm On Yargilari Degis-
tiriyor” bashg altinda farkl kiiltiirlerdeki kisilerin birbirleriyle seyahat vasitasiyla tanigmalari ve seyahatlerin iki
iilke arasindaki iliskileri gelistirdigi ile ilgili bilgi verilmistir. Ardindan “Bodrum’u Goren Yabancilar Bod-
rum’dan Ayrilamiyor” isimli genel ag haberinde Tiirkiye’ye gelen yabancilarin Tiirk yemeklerini, gelenek ve go-
reneklerini, kiiltiiriinii, dogasim sevip saygi duyduklarina ve ailelerin birbirlerine ¢ok bagli olduguna yer verilmis-
tir (MEB, 2019a, s. 179). Buna gore (Gorsel 1); 23.08.2011 tarihli genel ag haberi ile birey bir turistin géziinden
iilkesinin nasil goriindiigiinii 6grenebilir, bu sayede bireyin iilkesine verdigi deger katlanabilir, tiim bunlarda tu-
rizm sektoriiniin 6nemli rolii oldugunu ve turizmin 6n yargilarimizi nasil degistirdigini fark etmesine yardime1
olabilir.

o Bagimsizlik degeri

5. smuf ders kitabindaki “Etkin Vatandaslik” 6grenme alanini igeren 6. linitenin “Egemenlik ve Bagimsizlik
Sembollerimiz” bashig: altinda milli egemenlik ve bagimsizlik sembolil olan bayragin dnemine, bayragin sairlere
ilham verdigine ve siirlere konu olduguna deginilmistir (MEB, 2019a, s. 162). Buna gére (Gorsel 2); Tlgili grenme
alaninin bu bdliimiinde “Bayrak Sairi” olarak taninmis Arif Nihat Asya’ya ait “Bayrak™ siirine yer verilmistir. Bu
bolim ile 6grenen bireyin egemenlik, bagimsizlik, vatanseverlik, duyarlilik, baris vs. gibi degerler i¢in cok 6nemli
bir yeri oldugunu 6grenmesine ve bayragin iilke i¢in ne anlama geldiginin farkina varmasina yardimei olabilir.

o Caliskanlik degeri

5. sinif ders kitabindaki “Birey ve Toplum” 6grenme alanini igeren 1. {initenin “Olaylar ve Sonuglar1” bagligi
altinda goliin kurumasinin insanlari, diger canlilar1 nasil etkilediginden ve pusulanin bulunmasiyla uzak kitalara
kesiflerin gerceklesmis oldugundan bahsedilmistir. Ayrica giinliik hayatta birgok olayin meydana geldigi, olayla-
rin bazilarini dolayl olarak bazilarii ise dogrudan etkiledigine deginilmis ve “Arslankdy Kadinlar Tiyatro Top-
lulugu” isimli genel ag haberine yer verilmistir (MEB, 2019a, s. 16). Buna gore (Gorsel 3);
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“Bayrak Sairi” olarak anilan Arif Nihat Asya bakin
duygularini nasil ifade etmis:

. (SR

Turgutreis'e yerlesen yabancilardan bir Iskog, —— -
e_;_/yle p/rllkte 10'y// once Bodrurrza yer/eslng/{n Ey, mavi gbklerin beyaz ve kizil siisii...
soyledi. Bodrum'a yerlesmeden o&nce tatil igin Kiz kardesimin gelinligi, sehidimin son ortisd,
de geldigini ifade eden iskog¢: "Kendi llkemizde Isik 151k, dalga dalga bayragim, .
yasamak stresli. Burada ézgiir bir ortamda ya- Senin destanini okudum, senin destanini yazacagim
styoruz ve ¢ok mutluyuz. Tirk yemekleri ¢ok gi- Dalgalandiin yerde ne korku ne keder...
zel. Ayrica burasi yasamak icin ¢cok ucuz bir tilke, Golgende bana da, bana da yer ver!
kendi (ilkemize gére. Tirk gelenek ve gérenek- Sabah:olmasin, gnler dogmasin ne gikar:

5 % - Yurda ay yildizinin 15181 yeter.
lerini ¢ok seviyor buna saygi duyuyoruz. Burada Savas bizi karl daglara gétirdGga gin
ailelerin ¢ocuklarina ne kadar sahip ¢iktiklarina Kizilhginda isindik;

Daglardan ¢ollere dugiirdugu gun

tanik olduk. Ozellikle bu durum ¢ok hosumuza : b
Golgene sigindik.

gidiyor. Aileler birbirine ¢cok bagl.. Burada en faz-

la ¢cayi seviyoruz, ¢ok giizel." diye konustu. Ey simdi sUzgun, ruzgarlarda dalgal;
Barisin glvercini, savasin kartali...
Genel A§ haberi, 23 Adustos 2011 (Dizenlenmistir.) Yiksek yerlerde acan gicegim;

Senin altinda dogdum,
Senin dibinde dlecegim

(Kisaltrimustir.)

Gorsel 1. “Bodrum’u Goren Yabancilar Bodrum’dan Gorsel 2. Arif Nihat Asya’nin “Bayrak™ isimli siiri
Ayrilamiyor” isimli genel ag haberi

Arslankisy Tiyatro Toplulug

Urmmiye Kogak, koy kadmlarmm yosadiklarmn olurmiu tepkiler aldr. “Ben tiyatroya, tiyatronun

tam dunyaya géstermek icin 2001 yilinda “Ars ne oldugunu bilmeden basladim. Tarsus‘tan

lankoy Kadiniar Tivatro Toplulugu”nu kurdu gelen Sgrenciler okulda gosteri yaprmsts. Ben
,,,,, ok e , r. Kadr ) se

ARATa vl SR Ot s esspute rcasnreris. koo bundan cok etkilendin. Kadmlarnn sesinl duyu

rabiimek, dertierini, sikintitarini  anlarablimek
ictn farkl karakterierle tivatro yapalm istedim
Mersin Arstankéy de ev kadintarindan bir tiyatro
grubu kurdum. Provalarimize calisirken, badda,
bahcede yaptik”.

dintarin sahneledidl tiyatro oyunilariyla gerek
bolge holkindan gerekse sanot danyasindarn

Garrie) AG haberi, & Adustos 2013 (Ddzwnienmiytir.)

Topluluk belgesele konu olurken cesitli ddatlerin
de sahibi oldu. Yaptiklar: fitrm Urmmiye Kogak'o
New York (Niv York) Avrasya Film Festivali'nde
“Sinemada En iyl Avrasyali Kadmn Sanater™ Sda
tinu kazandirds

Genel A haberi. 10 Nisan 2017 (Dozenlenmistiv.)

Gorsel 3. “Arslankdy Kadinlar Tiyatro Toplulugu” isimli genel ag haberi

06.08.2013 ve 10.04.2017 tarihli genel ag haberleri ile giiniin sartlar itibariyle okuyamayan bir kadinin, azmi
ve ¢aliskanligi ile tiyatro toplulugu kurarak ¢evresinde kadinlarla birlik olarak gosteriler yaptiklarindan bahsedil-
migstir. Yaptiklarinin neticesinde topluluklarimin belgesele konu oldugundan ve gesitli 6diiller aldiklarindan bah-
sedilmistir. Boylece haber vasitasiyla 6grenen birey azim, ¢aliskanlik ve dayanigma ile birgok isi basarabilecegini
ve yaptiklariin miikafatin1 alacagini da 6grenebilir.

3.2. Ikinci alt problemin bulgular ve yorumlar:

Aragtirmanin ikinci alt probleminde “5. sinif ders kitabindaki gorsellerde hangi degerlerden bahsedilmekte-
dir?” sorusuna yanitlar aranmistir. Bu alt problemin sonuglarina ise “5. sinif ders kitabinda yer alan gorsellerle
iligkili toplam degerler”, 5. siif ders kitabindaki gorseller ve iligkili oldugu degerlere 6grenme alani bazinda yer
verilme durumu” bagliklarini igeren “Tablo 3 ve Tablo 4”te deginilmistir. Tablo 3’e bakildiginda, 5. sinif ders
kitabindaki gorsellerle (illiistrasyon) en fazla iligkili olan degerin; bilimsellik (126), sonrasinda sirasiyla duyarhilik
(117), ¢aliskanlik (101), sorumluluk (41), estetik (39), 6zgiirliik (22), bagimsizlik (22), yardimseverlik (14), daya-
nisma (10), diirtistlik (8), adalet (5), aile birligine 6nem verme (5), estetik (5), vatanseverlik (4), sayg: (1) ve
tasarruf (1) oldugu tespit edilmistir. Tablodan anlasilacag lizere 5. simif ders kitabindaki gérsellerde 6gretim prog-
ramindaki 16 degere yer verildigi, fakat baris ve sevgi degerinin yansimasinin mevcut olmadigi tespit edilmistir.

Tablo 4 incelendiginde, 5. sif ders kitabimin en fazla degerlerle iliskili gorseli fotograf (197) olarak tespit
edilmistir. Sonrasinda ise sirasiyla tablo (24), resim (20), karikatiir (18), harita (7), kavram haritas1 (7), amblem
(4), tarih seridi (2), minyatiir (2), sema (2), afis (2) ve brosiir (1) gibi degerlerle baglantili olarak 12 gesit olmak
iizere toplam 286 gorsele yer verilmistir. 5. sinif ders kitabinda en fazla degerlerle baglantili gorseller “Kiiltiir ve
Miras (61)” grenme alaninda yer alirken; sirastyla “Uretim, Dagitim ve Tiiketim (55), insanlar, Yerler ve Cevreler
(53), Etkin Vatandaslik (37), Bilim, Teknoloji ve Toplum (34), Kiiresel Baglantilar (25) ve Birey ve Toplum (21)”
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6grenme alanlaryla iliskilendirilmistir. Ogrenme alani bazinda bakildiginda; en fazla gérsellerle baglantili deger-
lere “Etkin Vatandashk (139)”, sirasiyla ise; “Kiiltiir ve Miras (91), Insanlar, Yerler ve Cevreler (78), Uretim,
Dagitim ve Tiiketim (75), Bilim, Teknoloji ve Toplum (58), Kiiresel Baglantilar (55) ve Birey ve Toplum (25)”
icerisinde yer verildigi goriilmiistiir.

Tablo 3. 5. simif ders kitabinda yer alan gorsellerle iligkili toplam degerler

Sif diizeyi Gorsellerle iliskili degerler
Adalet (5) Estetik (39)
Aile birligine 6nem verme (5) Esitlik (5)
Bagimsizlik (22) Ozgiirliik (22)
5. Simf Bilimsellik (126) Sayg1 (1)
Caliskanlik (101) Sorumluluk (41)
Dayanisma (10) Tasarruf (1)
Duyarlilik (117) Vatanseverlik (4)
Diirtistliik (8) Yardimseverlik (14)
Toplam deger 519

Tablo 4. 5. siuf ders kitabindaki gorseller ve iligkili oldugu degerlere 6grenme alani bazinda yer verilme du-
rumu

Ogrenme alanlar

Gorseller

Gorsellerin iliskili oldugu degerler

1. Birey ve toplum
(Toplum iginde ben)

Fotograf (12), tablo (3), afis
(2), resim (2), brosiir (1),
kavram haritasi (1)

Sorumluluk (11), aile birligine énem verme (3), bilim-
sellik (3), caliskanlik (3), dayanisma (2), esitlik (1),
saygt (1), vatanseverlik (1)

2. Kiiltiir ve miras
(Ulkem, kiiltiiriim ve tarihim)

Fotograf (47), harita (1), re-
sim (2), tarih seridi (2), tablo
(6), karikatiir (1), minyatiir
(1), kavram haritasi (1)

Kiiltiirel mirasa duyarlilik (53), estetik (27), bilimsel-
lik (11)

3. Insanlar, yerler ve cevreler
(Yasadigimiz yer)

Fotograf (38), harita (6),
tablo (6), resim (2), kavram
haritast (1)

Bilimsellik (50), dogal ¢evreye duyarlilik (28)

4. Bilim, teknoloji ve toplum
(Teknoloji ve yagam)

Fotograf (13), karikatiir
(15), resim (4), tablo (1),
kavram haritasi (1)

Bilimsellik (31), ¢aliskanlik (16), diirtistliik (6), aile
birligine 6nem verme (2), sorumluluk (2), yardimse-
verlik (1)

5. Uretim, dagitim ve tiiketim
(Uretimden-tiiketime)

Fotograf (44), resim (5),
tablo (4), karikatiir (1), kav-
ram haritast (1)

Caligkanlik (52), bilimsellik (18), sorumluluk (3), du-
yarlilik (1), diirtistliik (1)

6. Etkin vatandaglik
(Toplum igin ¢alisanlar)

Fotograf (23), amblem (4),
tablo (4), resim (2), sema
(2), karikatiir (1), kavram
haritast (1)

Sorumluluk (24), duyarlilik (23), bagimsizlik (19), 6z-
giirliik (19), ¢aliskanlik (14), yardimseverlik (12), da-
yanigma (8), adalet (5), esitlik (4), bilimsellik (3), es-
tetik (3), vatanseverlik (3), diiriistliik (1), tasarruf (1)

7. Kiiresel baglantilar
(Kiiresel etkilesim)

Fotograf (20), resim (3),
minyatiir (1), kavram hari-
tast (1)

Caliskanlik (16), duyarlilik (12), bilimsellik (10), este-
tik (9), bagimsizlik (3), 6zgtirliik (3), sorumluluk (1),
yardimseverlik (1)

5. siif ders kitabindaki degerlerle baglantili gorsel 6rneklerinden bazilarn ise su sekildedir:

o Bilimsellik degeri

5. siif kitabindaki “Bilim, Teknoloji ve Toplum” 6grenme alanini igeren 4. iinitenin “Bilim insanlari ve Ortak

Ozellikleri” baslig1 altinda bilim insanlar ve mucitleri ile ilgili arastirmay1 seven, topladiklar1 bilgiyi sorgulayan
ve dogru bilgiyi yanlis bilgiden ayirma yetisine sahip olduklarindan vs. bahsedilmektedir. Bilimsellik degerini
yansitan bu béliimde, ilgili gorsellere ¢okga yer verilmistir (MEB, 2019a, s. 109). Buna gore (Gorsel 4); Tlgili
o6grenme alaninin bu bdliimiinde bilim insanlarinin ortak yonlerine, bazi bilim insanlarimin gorsellerine ve yaptik-
lar1 6nemli galismalara yer verilmistir. B6liim ile 6grenen birey; bilimin 6nemini ve bilimin ilerlemesinde bilim
insanlarinin roliinii anlayabilir. Bilim insanlarinin merakli, arastiran-inceleyen, sorular soran, denemekten yilma-
yan, sabirli ve ¢aligmalarinin arkasinda olan kisgiler olduklarmin farkina varabilir.

® Duyarlilik degeri

5. sinif ders kitabindaki “Kiiltiir ve Miras” 6grenme alanini igeren 2. iinitenin “Kiiltiirel Ozelliklerimiz” bashg1
altinda bayram kutlamalarindan, diigiinlerden, i¢ilen kahve, dokunan hali, halkoyunlari, tiirkiiler gibi kiiltiirel mi-
rasa duyarlilik degerini yansitan ilgili 6gelere yer verilmistir (MEB, 2019a, s. 53). Buna gore (Gorsel 5); ilgili
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o0grenme alanmin bu bdliimiinde birey, gelenek ve gorenekleri yansitan birgok faktoriin oldugunu anlar. Bu kiiltii-
rel ogelerin ayrica miras niteliginde olup sahip ¢ikilmasi gereken 6nemli degerler arasinda yer aldiginin farkina
varmast ve kendi kiiltiiriine duyarl vatandaslar olmasi yoniine bireylerin farkindaliklarinin artirilmasi saglanabilir.
Bu kisimda bireylere, kiiltiiriin aktarilmasinin biiyiik 6neme sahip oldugu vurgulanabilir. Bireylerin, kiiltiirel mi-
rasi somut (Topkapt Sarayi, Mihrimah Sultan Cami, Gevher Nesibe Hatun Dariigsifasi, Seyahatname vs.) ve
somut olmayan (Meddahlik, Asiklik Gelenegi, Toren Keskegi Gelenegi, Kirkpinar Yagli Giiresleri, Karagoz, Nev-
ruz, Tirk Kahvesi Kiiltiirii ve Gelenegi vs.) 6gelerinin 6nemini fark etmeleri saglanabilir.

Gorsel 4. Bilimsellik degeri ile ilgili gorsel

Bar, el ele ya da omuz baslanindan tutusarak Horon el ele tutusarak kemenge esliginde

oynanir. Hizii, seri hareketleri olan oyuna oynanir. Bastan ayaga hizli hareketleri olan

genellikle davul zurna eslik eder. g oyun Karadeniz’in hir¢in dalgalarint andirir.
2.36 2.37

Zeybek, tek kisinin ya da grubun oynadid: bir halk oyunudur. Grupla oynandiginda oyuncular
cember seklinde dizilir. Kollar omuz hizasinda, eller basla aynt hizada olacak sekilde iki yana
ag¢ihir. Buylk adimlar ve agir hareketlerle oynani. Arada yere dodgru egilip bir dizin yere
vurulmasi, bu oyunun belirgin hareketlerindendir.

Gorsel 5. Kiiltiirel mirasa duyarlilik ile ilgili gorsel

o Diirtistliik degeri

5. smuf kitabinin “Bilim, Teknoloji ve Toplum” 6grenme alanindaki 4. iinitenin “Genel Ag’1 Nasil Kullanma-
liyim?” baghigr altinda genel agin insan hayatini birgok yonden kolaylastirdig1 kadar giivensiz taraflarinin oldu-
guna, kot niyetli kisilerin bu durumu kendi lehlerine ¢evirerek insanlari maddi ve manevi yonden somiirebildik-
lerinden ve her agda bilgilerin paylasilmamasi gerektiginden bahsedilmektedir (MEB, 2019a, s. 104). “Arastirma
Yapiyorum” baslig1 altinda ise bir arastirmanin nasil yapilmasi gerektiginden, arastirma asamalarindan ve arastir-
mada yararlanilan kaynaklarin akademik diiriistliik neticesinde belirtilmesi gerektiginden bahsedilmektedir (MEB,
2019a, s. 112). Diiriistliik degerini yansitan boliimlerde ilgili gorsellerin yer aldig1 goriilmiistiir. Buna gore (Gorsel
6); Diiriistliik degerinin ilgili 6grenme alanindaki bu boliimlerinde birey; internet ortaminda okudugu her bilginin
dogru-giivenilir olmadigini, giivenli aligveris kurallarini, sifre ve parola gibi kisisel bilgilerini her ortamda paylas-
mamayl, arastirmalarinin ardindan yararlandig kisi ve kaynaklar1 dogru sekilde aktarmay1 6grenebilir. Gonderilen
her mesajin dogru olmadigini, viriislerden korunmay1 ve dosya indirmede dogru programlari kullanmay1 6grene-
bilir.
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Gorsel 6. Diiriistliik degeri ile ilgili gorseller

3.3. Ugiincii alt problemin bulgulari ve yorumlar

Arastirmanin iigiincii alt probleminde “6. siif ders kitabindaki edebi iiriinlerde hangi degerlerden bahsedil-
mektedir?” sorusuna yanitlar aranmistir. Bu alt problemin sonuglarina ise “6. sinif ders kitabinda yer alan edebi

iriinlerle iliskili toplam degerler”, “6. simf ders kitabindaki edebi tiriinler ve iligkili oldugu degerlere 6grenme
alan1 bazinda yer verilme durumu” bagliklarini igeren “Tablo 5 ve Tablo 6”’da deginilmistir.

Tablo 5. 6. simif ders kitabinda yer alan edebi {iiriinlerle iliskili toplam degerler

Simf diizeyi Edebi iirtinlerle iliskili deger (f)
Adalet (12) Esitlik (6)
Bagimsizlik (9) Ozgiirliik (1)
Baris (6) Sayg1 (7)
Bilimsellik (16) Sevgi (2)
Caliskanlik (9) Sorumluluk (21)
6. siif Dayanisma (12) Tasarruf (2)
Duyarlilik (34) Vatanseverlik (10)
Diirtistliik (5) Yardimseverlik (9)
Estetik (1)
Toplam deger 162

Tablo 5’e bakildiginda, 6. sinif ders kitabindaki edebi iiriinlerle en fazla baglantili olan degerin {iriinlerle du-
yarlilik (34); sonrasinda sirasiyla sorumluluk (21), bilimsellik (16), adalet (12), dayanisma (12), vatanseverlik
(10), bagimsizlik (9), caliskanlik (9), yardimseverlik (9), sayg1 (7), baris (6), esitlik (6), diiriistliik (5), sevgi (2),
tasarruf (2), estetik (1) ve ozgiirliik (1) oldugu tespit edilmistir. Tablodan anlasilacag: iizere 6. sinif ders kitabin-
daki edebi iiriinlerde programdaki 17 degerin yansimasinin mevcut oldugu, yalnizca aile birligine énem verme
degerinin yansimasinin mevcut olmadigi goriilmiistiir.

Tablo 6. 6. sinif ders kitabindaki edebi tiriinler ve iligkili oldugu degerlere 6grenme alani bazinda yer verilme
durumu

Ogrenme alanlar1 (Uniteler) Edebi iiriinler Edebi iiriinlerin iliskili oldugu degerler

1. Birey ve toplum
(Biz ve degerlerimiz)

Haber (5), deyim (3), atasozii
(2), kitap (1), 6zdeyis (1), siir
(1), dilekge (1)

Duyarlilik (9), sorumluluk (5), dayanigma (4), diiriistliik
(3), saygt (3), yardimseverlik (3), sevgi (2), adalet (1),
vatanseverlik (1)

2. Kiiltiir ve miras
(Tarihe yolculuk)

Kitap (13), haber (3), tiirkii
(1), siir (1), hutbe (1)

Kiiltiirel mirasa duyarlilik (13), bilimsellik (12), ¢alig-
kanlik (2), sorumluluk (2), saygi (2), adalet (1), bagim-
sizlik (1), baris (1), dayanisma (1), diiriistliik (1), estetik
(1), esitlik (1), 6zgiirliik (1), tasarruf (1), yardimseverlik
@

3. Insanlar, yerler ve gevreler
(Yeryiiziinde yasam)

4. Bilim, teknoloji ve toplum

(Bilim ve teknoloji hayatimizda)

Haber (5)

Bilimsellik (4), adalet (1), dayanigma (1), sayg: (1), va-
tanseverlik (1)

5. Uretim, dagitim ve tiiketim

(Uretiyorum, tiiketiyorum, bilingli-

yim)

Anayasa (1), haber (1),

Caliskanlik (2), sorumluluk (2), adalet (1), diirtistliik (1),
vatanseverlik ( 1)

6. Etkin vatandashk
(Yonetime katiliyorum)

Haber (10), anayasa (7), 6zde-
yis (2)

Sorumluluk (11), adalet (8), bagimsizlik (7), vatansever-
lik (6), esitlik (5), ¢aligkanlik (3), duyarhlik (3), daya-
nisma (2), baris (1), saygi (1), yardimseverlik (1)

7. Kiiresel baglantilar
(Uluslararast iliskilerimiz)

Haber (8), kitap (2), gazete
(1), 6zdeyis (1)

Duyarlilik (9), baris (4), dayanisma (4), yardimseverlik
(4), caliskanlik (2), bagimsizlik (1), sorumluluk (1), ta-
sarruf (1), vatanseverlik (1)

Tablo 6 incelendiginde, 6. smif ders kitabinin degerlerle en fazla baglantili edebi iiriinii, haber (32) olarak yer

almaktadir. Sonrasinda ise sirasiyla kitap (16), anayasa (8), 6zdeyis (4), deyim (3), atasozii (2), siir (2), dilekge
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orn. (1), gazete (1), hutbe (1) ve tiirkii (1) gibi 11 tiirle 71 edebi iiriin degerlerle iliskilendirilmigtir. 6. sinif ders
kitabinda en fazla degerlerle baglantili edebi {iriin “Etkin Vatandaslik (19)” 6grenme alanindayken; sirastyla “Kiil-
tiir ve Miras (18), Birey ve Toplum (14), Kiiresel Baglantilar (12), Bilim, Teknoloji ve Toplum (5) ve de Uretim,
Dagitim ve Tiiketim (2)” égrenme alanlan icerisinde degerlerle iliskili edebi iiriinlere yer verilmistir. Fakat “In-
sanlar, Yerler ve Cevreler” 6grenme alanindaki degerlerle baglantili edebi iiriinlere yer verilmemis oldugu goriil-
miistiir. Edebi tirtinler ile iliskili deger toplama bakildiginda en fazla “Etkin Vatandaglik (48)”; sirastyla “Kiiltiir
ve Miras (41), Birey ve Toplum (31), Kiiresel Baglantilar (27), Bilim, Teknoloji ve Toplum (8) ve Uretim, Dagitim
ve Tiiketim (7)” 6grenme alanlarinda konu edinilmistir. “Insanlar, Yerler ve Cevreler” 6grenme alanlarinda ise
edebi trilinlerin herhangi bir degerle baglantisi tespit edilmemistir. 6. sinif ders kitabinda yer alan degerlerle bag-
lantili edebi tiriin 6rneklerinden bazilar su sekildedir:

o Saygi degeri

6. sinif ders kitabindaki “Birey ve Toplum” 6grenme alanini igeren 1. {initenin “Kir Cigekleri Gibiyiz
Rengarenk” bashig: altinda ayrimcilik, farklilik, kalip yargi, 6n yargi, saygi gibi kavramlardan bahsedilmektedir
(MEB, 2019b, s. 29). Buna gore (Gorsel 7); ilgili 6grenme alanindaki 18.12.2017 tarihli genel ag haberi ile birey;
kisisel, bedensel, zihinsel ve mesleki agidan farkliliklara saygili olmasi gerektigini fark edebilir. Ayrica birey;
baskalarina sayg1 gosterip on yargi ve kalip yargilarin disina ¢ikarak kisiler, olaylar ve olgular hakkinda kanaate
varmalar1 gerektigini 6grenebilir.

Yasamdan Bir Oykii

“Yiiriirken, kagit toplarken, sabahtan aksama bitap diigene kadar ¢alisirken hep yiizlerini seyredi-
yorum insanlarin. Okumak igin kitap aldigim kitapgilar bile 6n yargili bana.”

19 yasindaki geng, kagit toplayarak annesi ile ii¢ kardegini gegindiriyvor Sonra annesi de hayatimi
kaybediyor: O ise hala Ankara’'da kdgit toplayarak hayatvn siirdiiriicyor Okumayi ¢ok seven geng, sey-
yar kitapgidan kitaplar alarak kendini gelistirivor: Geng adami en ¢ok iizen seylerden birisi de kagit
topladig: arabamin yanminda kitap okurken insanlarin ona bakisi.

Genel Ag haberi 18/12/2017 (Diizenlenmigtir.)

Gorsel 7. “Yasamdan Bir Oykii” isimli genel ag haberi

o Tasarruf degeri

6. sinif ders kitabindaki “Kiiresel Baglantilar” 6grenme alanini igeren 7. initenin “Dig Alim, Dis Satim” basligi
altinda ithalat ve ihracat yapilan iiriinleri, cografi isaretli iiriinler ve genel ag haberiyle “Milli Uretelim Bilingli
Tiiketelim Projesi” ele alinmistir (MEB, 2019b, s. 240). Buna gore (Gorsel 8); 17.12.2017 tarihli genel ag haberi
ile bireyin sorumluluk bilincinin gelistirilmesi saglanabilir. Duyarls, iiretken, yerli tilketime 6nem veren ve tasarruf
bilinci ile hareket eden bireyler olmasi yoniinde katkida bulunulabilir.

Kayseri Milli Egitim Miidiairliigii “Milli Uretelim Bilingli Tiiketelim Projesi”™

Projenin amac: okullarimizda ve kurumlarimizda egitim
alan, gelecegin sosyal ve beseri mimarlar: olan tiim ¢ocuk ve
genglerimizin sorumluluk bilincini gelistirerek iiretim odakl
dustinmelerini saglamak. “En =zl kazang rasarruftur.” slo-
gamyla kalict yerli tiiketim bilinci olustrmak.

Genel Ag haberi 27/12/2017 (Dizenlenmistir:)

7.13: Milli Oretelim Bilingli Taketclim Projesi

Gorsel 8. “Kayseri Milli Egitim Miidiirliigii ‘Milli Uretelim Bilingli Tiiketelim Projesi” isimli genel ag haberi

o Yardimseverlik degeri

6. sinif ders kitabindaki “Birey ve Toplum” dgrenme alanini igeren 1. iinitenin “Bir Elin Nesi Var ki Elin Sesi
Var” baslig altinda sosyal yardim, toplumsal dayanisma, Osmanli Devleti’ndeki sadaka taglarindan, yardimlagma
ve dayanigmanin faydalarindan, sosyal yardimlar1 destekleyen kurum ve kuruluslardan, yardim kampanyalarindan
bahsedilmistir. 24.01.2017 tarihli genel ag haberi le yardimseverlik degerine vurgu yapilmistir (MEB, 2019, s.
36). Buna gore (Gorsel 9); Ilgili 6grenme alaninin bu béliimiindeki genel ag haberi ile birey, iilke genelinde
dayanisma igerisinde gergeklestirilen yardimlarin zor zamanlarda bir¢ok insana umut oldugunu fark edebilir. Bi-
reylerin, birlik olmanin roliinii ve yardim etmenin 6nemini anlamasina yardimci olunabilir.
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Tarihin Biiyiik Insani Yardim Kampanyast

Takvimler 23 Ekim 2011'i gosterdiginde act haber Van'dan geldi. Once 7.2 ardindan 9 Kasim
2011'de 5.6 ile iki biiviik deprem yasayan Van'in hemen her yerinden feryatlar yiikselmeye bagsladi.
Yiizlerce ev yikildi, on binlercesi hasar gordii. 644 vatandasimiz hayatum kaybetti.

Depremin hemen ardindan bolgeye ulasan Tirk Kizilay: ¢adir kentlerde yiiz binlerce insana hiz-
met verdi. Aymi anda ihtivag malzemelerinin dagitimim da Van ve Ercis te gergeklestirdi.

Ulke genelinde tiim yardimsever vatandaglarimiz birlik ve beraberlik igerisinde yardim kampanyalar

diizenledi. Tiirkiye 'nin dort bir yerinden yapilan yardimlar Van 'a ulasti.

Genel Ag haberi 24/01/201 7 (Diizenlenmigtir:)

Gorsel 9. “Tarihin Biiyiik Insani Yardim Kampanyasi” isimli genel ag haberi

3.4. Dérdiincii alt problemin bulgulari ve yorumlart

Aragtirmanin dordiincii alt probleminde “6. sinif ders kitabindaki gorsellerde hangi degerlerden bahsedilmek-
tedir?” sorusuna yanitlar aranmistir. Bu alt problemin sonuglarina ise “6. sinif ders kitabinda yer alan gorsellerle
iligkili toplam degerler”, “6. simnif ders kitabindaki gorseller ve iligkili oldugu degerlere 6grenme alani bazinda yer
verilme durumu” bagliklarini igeren “Tablo 7 ve Tablo 8”de deginilmistir.

Tablo 7. 6. simif ders kitabinda yer alan gorsellerle iligkili toplam degerler

Sif diizeyi Gorsellerle iligkili degerler
Adalet (28) Estetik (23)
Aile birligine 6nem verme (1) Esitlik (17)
Bagimsizlik (15) Ozgiirliik (11)
Baris (7) Sayg1 (30)

6. siif Bilimsellik (131) Sevgi (4)
Caliskanlik (76) Sorumluluk (79)
Dayanisma (35) Tasarruf (3)
Duyarlilik (116) Vatanseverlik (29)
Diirtistliik (6) Yardimseverlik (25)
Toplam deger 636

Tablo 8. 6. sinf ders kitabindaki gorseller ve iligkili oldugu degerlere 6grenme alani bazinda yer verilme du-

rumu

Ogregme alanlar
(Uniteler)

Gorseller

Gorsellerin iliskili oldugu degerler

1. Birey ve toplum
(Biz ve degerlerimiz)

Fotograf (36), afis (4), logo
(4), tablo (4), gorsel (3), resim
2

Sorumluluk (28), dayamsma (23), duyarlilik (23),
vatanseverlik (15), yardimseverlik (15), saygt (13),
estetik (5), ozgiirlik (4), adalet (3), aile birligine
onem verme (1), baris (1), caligkanlik (3)

2. Kiiltiir ve miras
(Tarihe yolculuk)

Fotograf (28), harita (17), re-
sim (9), gorsel (3), tablo (2),
kronoloji (1), minyatiir (1)

Kiiltiirel mirasa duyarlilik (41), bilimsellik (27), es-
tetik (17), adalet (2), sorumluluk (2), baris (1), calis-
kanlik (1), dayamsma (1), diirtistliik (1), esitlik (1),
sevgi (1)

3. Insanlar, yerler ve cevreler
(Yeryiiziinde yagam)

Harita (18), gorsel (7), grafik
(3), tablo (3), fotograf (5)

Bilimsellik (42), dogal ¢evreye duyarlilik (14)

4. Bilim, teknoloji ve toplum
(Bilim ve teknoloji hayatimizda)

Fotograf (26), gorsel (7), isaret
(5), logo (1), sema (1)

Bilimsellik (30), adalet (9), sayg1 (9), ¢aliskanlik (6),
duyarlilik (2), diiriistliik (1), estetik (1)

5:_Uretim, dagitim ve tiiketim
(Uretiyorum, tiiketiyorum, bi-
lingliyim)

Fotograf (53), sema (5), gorsel
(3), afis (2), grafik (1), harita
(1), tablo (1)

Caligkanlik (46), bilimsellik (18), duyarlilik (17), so-
rumluluk (15), adalet (3), diiriistliik (3), vatansever-
lik (3), sayg1 (2), sevgi (2), tasarruf (2)

6. Etkin vatandaglik
(Yonetime katiliyorum)

Fotograf (42), gorsel (5), sema
(4), resim (2), tablo (2)

Sorumluluk (31), esitlik (15), adalet (11), bagimsiz-
lik (10), vatanseverlik (9), caliskanlik (6), sayg: (5),
duyarlilik (4), 6zgtirliikk (4), dayamsma (2), yardim-
severlik (2), baris (1), bilimsellik (1), sevgi (1)

7. Kiiresel baglantilar
(Uluslararast iligkilerimiz)

Fotograf (20), tablo (14), gor-
sel (3), logo (3), harita (2), gra-
fik (1), sema (1)

Duyarlilik (15), ¢aliskanlik (14), bilimsellik (13),
dayamisma (9), yardimseverlik (8) bagimsizlik (5),
baris (4), sorumluluk (3), 6zgiirliik (3), vatanseverlik
(2), diiriistliik (1), esitlik (1), saygt (1), tasarruf (1)

6. sinif ders kitabindaki gorsellerle en fazla baglantili olan degerin bilimsellik (131), sonrasinda sirasiyla du-

yarlilik (116), sorumluluk (79), ¢aliskanlik (76), dayanisma (35), sayg1 (30), vatanseverlik (29), adalet (28), yar-
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dimseverlik (25), estetik (23), esitlik (17), bagimsizlik (15), 6zgiirliik (11), bars (7), diiriistlikk (6), sevgi (4), ta-
sarruf (3) ve aile birligine 6nem verme (1) oldugu tespit edilmistir. Tablodan anlagilacag lizere 6. sinif ders kita-
bindaki gorsellerde 6gretim programindaki tiim degerlerin yansimasinin mevcut oldugu goriilmiistiir (Tablo 7).

6. sinif ders kitabinin en fazla degerlerle iliskili oldugu gorsel {iiriiniin fotograf (210) oldugu tespit edilmistir.
Sonrasinda ise sirastyla harita (38), gorsel (31), tablo (26), resim (13), sema (11), logo (8), afis (6), grafik (5),
isaret (5), kronoloji (1) ve minyatiir (1) olmak iizere 12 ¢esit toplam 355 gorsele yer verilmistir. 6. smnif ders
kitabinda en fazla degerlerle baglantili gérsel “Uretim, Dagitim ve Tiiketim (66)” 6grenme alani igerisinde yer
almistir. Sirastyla “Kiiltiir ve Miras (61), Etkin Vatandaslik (55), Birey ve Toplum (53), Kiiresel Baglantilar (44),
Bilim, Teknoloji ve Toplum (40) ve Insanlar, Yerler ve Cevreler (36)” 6grenme alanlarinda gorseller degerlerle
iliskilendirilmistir. Gorseller ile baglantili en fazla degere “Birey ve Toplum (134)”, sirastyla ise; “Uretim, Dag-
tim ve Tiiketim (111), Etkin Vatandashk (102), Kiiltiir ve Miras (95), Kiiresel Baglantilar (80), Bilim, Teknoloji
ve Toplum (58) ve insanlar, Yerler ve Cevreler (56)” 6grenme alanlarinda yer verildigi sonucuna erisilmistir
(Tablo 8). 6. sif kitabindaki degerlerle baglantili gorsel iiriin 6rneklerinden bazilar1 su sekildedir:

e Dayanisma degeri

6. sinif ders kitabindaki “Birey ve Toplum” dgrenme alanini igeren 1. iinitenin “Bir Elin Nesi Var Iki Elin Sesi
Var” baghig altindaki gorsel, dayanisma ve yardimseverlik degerlerinin yansimasi olarak verilmistir (MEB, 2019b,
s. 33). Buna gore (Gorsel 10); ilgili 6grenme alaninin 33. sayfasindaki bu gorsel ile birey; bir olmanin, birlik
olmanim ¢ok 6nemli oldugunun farkina varabilir. Insanlarin, dayamisma ve yardimlasmalar sayesinde daha da
giiclii hale geldiklerini ve birlikten kuvvet dogacagini 6grenebilir.

Gorsel 10. Dayanisma degeri ile ilgili gorsel Gorsel 11. Vatanseverlik degeri ile ilgili gorsel

o Vatanseverlik degeri

6. sinif ders kitabindaki “Etkin Vatandaslik” 6grenme alanini igeren 6. {initenin “Demokrasi Her Yerde” basligi
altinda ¢ogulculuk, demokrasi, hukuk ve katilim gibi kavramlara deginilmistir. Tiirk milletinin her zaman oldugu
gibi darbe girisiminin oldugu gece de vatan ve demokrasi ugruna bir oldugundan bahsedilmistir (MEB, 2019b, s.
211). Buna gore (Gorsel 11); ilgili 6grenme alaninin bu bdliimiiyle birey, millet iradesinin, birlik ve beraberligin
oneminin farkina varabilir. Vatan, bayrak, devlet ugruna yapilan fedakarliklar1 anlamasina yardimei olunabilir.

-
-
- — S “

"L
T&

VERGINLE
GUVENDESIN

Gorsel 12. Sorumluluk degeri ile ilgili gorsel

o Sorumluluk degeri

6. siif ders kitabindaki “Uretim, Dagitim ve Tiiketim” grenme alanini igeren 5. iinitenin “Vergilerimiz Ka-
zanglarimizdir” bagligi altinda vergi, fatura, kamu kavramlarina yer verilmistir (MEB, 2019b, s. 181). Buna gore
(Gorsel 12); ilgili 6grenme alantyla birey; verginin bir vatandaslik yiikiimliliigi oldugunu 6grenerek bu yiikiim-
liligiin yerine getirilmesinin anayasal bir zorunluluk da icerdigini fark edebilir. Birey; 6grenme alaninin 181.
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sayfasinda verginin ekonomik gelismeye verdigi destegi fark ederek vergi vermenin ve fis almanin tiiketici hakla-
rin1 kullanabilme agisindan 6nemli bir yeri oldugunu anlayabilir.

3.5. Besinci alt problemin bulgulari ve yorumlart

Arastirmanin besinci alt probleminde “7. simf ders kitabindaki edebi iiriinlerde hangi degerlerden bahsedil-
mektedir?” sorusuna yanitlar aranmigtir. Bu alt problemin sonuglarina ise “7. sinif ders kitabinda yer alan edebi
iiriinlerle iliskili toplam degerler”, “7. simf ders kitabindaki edebi iiriinler ve iligkili oldugu degerlere 6grenme
alan1 bazinda yer verilme durumu” bagliklarini igeren “Tablo 9 ve Tablo 10”a deginilmistir.

Tablo 9. 7. simif ders kitabinda yer alan edebi {iiriinlerle iliskili toplam degerler

Sinuf diizeyi Edebi iirtinlerle iligkili degerler
Adalet (23) Estetik (10)
Aile birligine 6nem verme (1) Esitlik (17)
Bagimsizlik (10) Ozgiirliik (32)
Baris (2) Sayg1 (19)

7. smf Bilimsellik (35) Sevgi (1)
Caliskanlik (17) Sorumluluk (33)
Dayanisma (8) Tasarruf (3)
Duyarlilik (32) Vatanseverlik (10)
Diirtistliik (7) Yardimseverlik (13)
Toplam deger 273

Tablo 9’a bakildiginda, 7. sinif ders kitabindaki edebi iiriinlerle en fazla iligkili olan degerin bilimsellik (35),
sonrasinda sirastyla sorumluluk (33), duyarlilik (32), 6zgiirliik (32), adalet (23), sayg1 (19), caliskanlik (17), esitlik
(17), yardimseverlik (13), bagimsizlik (10), estetik (10), vatanseverlik (10), dayanisma (8), diiriistliik (7), tasarruf
(3), baris (2), aile birligine 6nem verme (1) ve sevgi (1) oldugu tespit edilmistir. Tablodan anlagilacag lizere 7.
sinif ders kitabindaki edebi iiriinlerde 6gretim programinin biitiin degerlerinin yansimasinin mevcut oldugu goriil-

mustur.

Tablo 10. 7. simf ders kitabindaki edebi iiriinler ve iliskili oldugu degerlere 6grenme alani bazinda yer verilme

durumu

Ogrenme alanlar1 (Uniteler)

Edebi {iriinler

Edebi iiriinlerin iliskili oldugu degerler

1. Birey ve toplum
(Iletisim ve insan iligkileri)

Anayasa (6), dzdeyis (6), bil-
dirge (2), dergi (2), haber (2),
atasozii (1), fikra (1), kitap (1),
vasiyet (1)

Ozgiirliik (10), saygi1 (10), duyarlilik (8), adalet (5), so-
rumluluk (4), bilimsellik (3), caliskanlik (2), yardimsever-
lik (2), dayanmisma (1), diiriistliik (1), bagimsizlik (1)

2. Kiiltiir ve miras
(Ttirk tarihinde yolculuk)

Kitap (15), seyahatname (7),
ozdeyis (4), tez (2), ansiklope-
dik yaz1 (1), ayet (1), dergi (1),
hikaye (1), nasihat (1), soz-
lesme (1), siir (1)

Kiiltiirel mirasa duyarlilik (17), estetik (6) bilimsellik (5),
ozgiirliik (5), vatanseverlik (5), adalet (4), ¢aliskanlik (4),
diirtistliik (3), saygi (2), sorumluluk (2), tasarruf (2), aile
birligine 6nem verme (1), bagimsizlik (1), baris (1), da-
yanigma (1), esitlik (1), sevgi (1), yardimseverlik (1)

3. Insanlar, yerler ve gevreler
(Niifus ve yerlesme)

Haber (4), kitap (3), anayasa
(1), bildirge (1), dergi (1)

Bilimsellik (7), ozgiirliik (3), sorumluluk (3), caliskanlik
(2), estetik (2), adalet (1), vatanseverlik (1)

4. Bilim, teknoloji ve toplum
(Zaman iginde bilim)

Kitap (7), anayasa (1), ayet
(1), dergi (1), haber (1), hadis
(1

Bilimsellik (12), ¢aliskanlik (5), 6zgiirliik (2), dayanigma
(1), estetik (1), sorumluluk (1), tasarruf (1)

5. Uretim, dagitim ve tiike-
tim (Ekonomi ve sosyal ha-

yat)

Kitap (4), 6zdeyis (3), atasozii
(1), haber (1), sozliik (1)

Sorumluluk (4), yardimseverlik (4), adalet (3), ¢aliskanlik
(3), duyarlilik (3), bilimsellik (1), dayanisma (1), diiriist-
liik (1), estetik (1), esitlik (1), saygt (1)

6. Etkin vatandaglik
(Yasayan demokrasi)

Kitap (12), anayasa (5), bil-
dirge (4), haber (3), hutbe (3),
gazete (1), int. yazist (1), ma-
kale (1), nutuk (1)

Sorumluluk (16), esitlik (14), dzgiirlik (11), adalet (9),
bagimsizlik (8), saygi (6), bilimsellik (5), yardimseverlik
(5), vatanseverlik (4), dayanigma (2), diiriistliik (2), duyar-
lilik (1)

7. Kiiresel baglantilar
(Ulkeler arast kopriiler)

Haber (3), makale (2), 6zdeyis
(2), kitap (1)

Duyarlilik (3), sorumluluk (3), bilimsellik (2), dayanigma
(2), adalet (1), baris (1), caliskanlik (1), esitlik (1), 6zgiir-
liikk (1), yardimseverlik (1)

7. smuf ders kitabinin en fazla degerlerle iligkili edebi iiriin kitap (43) olarak belirlenmistir. Sonrasinda ise

sirasiyla 6zdeyis (15), haber (14), anayasa (13), bildirge (7), seyahatname (7), dergi (5), hutbe (3), makale (3),
atasozii (2), tez (2), ayet (2), fikra (1), vasiyet (1), ansiklopedik yazi (1), gazete (1), hadis (1), hikaye (1), int. yazisi
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(1), nasihat (1), nutuk (1), sdzlesme (1), sozliik (1) ve siir (1) gibi 24 tiirle 128 edebi iiriin degerlerle iliskilendiril-
migtir. 7. stnif ders kitabinda en fazla degerlerle baglantili edebi iiriin “Kiiltiir ve Miras (35)” 6grenme alani igeri-
sinde yer alirken; sirastyla “Etkin Vatandaslik (31), Birey ve Toplum (22), Bilim, Teknoloji ve Toplum (12),
Uretim, Dagitim ve Tiiketim (10), insanlar, Yerler ve Cevreler (10) ve Kiiresel Baglantilar (8) grenme alanlar
igerisinde de edebi iiriinlere yer verilmistir. Edebi iiriinler ile iligkili deger toplamina bakildiginda ise; en fazla
“Etkin Vatandaslik (83)”, sirastyla “Kiiltiir ve Miras (62), Birey ve Toplum (47), Bilim, Teknoloji ve Toplum (23),
Uretim, Dagitim ve Tiiketim (23), Insanlar, Yerler ve Cevreler (19) ve Kiiresel Baglantilar (16)” 6grenme alanlar
igerisinde yer verildigi belirlenmistir (Tablo 10). 7. sinif ders kitabinda yer alan degerlerle baglantili edebi iiriin
orneklerinden bazilart su sekildedir:

o Adalet degeri

7. sinif ders kitabindaki “Etkin Vatandaslik” 6grenme alanini igeren 6. iinitenin “Atatiirk ve Demokrasi” basligi
altinda Tiirkiye Cumhuriyeti’nin kurulmasi ve cumhuriyet rejiminin benimsenmesinde Mustafa Kemal Atatiirk’tin
roliine yer verilmigtir (MEB, 2019c, s.183). Buna gore (Gorsel 13);

Gorsel 13. Mustafa Kemal Atatiirk’{in adalet degeri ile ilgili 6zlii sozii

183. sayfada yer verilen bu s6z ile Mustafa Kemal Atatiirk, hiirriyet-adalet-esitligin devamlilig1 i¢in egemen-
ligin milletin elinde olmasi gerektigini belirtmistir. Bu baslik altinda yer alan bilgiler 15181nda 6grenen bireyin,
cumhuriyetin ne denli dnemli bir rejim oldugunun farkina vararak hiirriyet, adalet ve esitlik gibi degerleri daha
fazla i¢sellestirmesine yardim edilebilir.

o Esitlik degeri

7. sif ders kitabindaki “Etkin Vatandashik” 6grenme alanimi iceren 6. iinitenin “Huzur Demokrasi ile Gelir”
baslig1 altinda demokrasi kiiltiiriiniin toplumda yerlesmesinde esitlik degerinin 6neminden bahsedilmistir (MEB,
2019c, s. 199). Buna gore (Gorsel 14); birey, toplumdaki her iiyenin ve kadin-erkek esitliginin saglanmasi ile
topluma demokrasinin yer edinebilecegini farkina varabilir. Boliim ile 6grenen birey; esitligin 6nemini ve toplu-
mun ilerlemesinde kadinlarin roliinii anlayabilir.

“Ataturk tarafindan 1930 yilinda kadina, muhtar-
lik segimlerinde segme ve segilme hakki verildi. Aydin'in
Cine Demirdere Koyl'nde yasayan 32 yasindaki Gal
Esin, 12 Kasim 1933 tarihinde yapilan muhtarlik segi-
minde adayligini koydu. Aldigi 500 oyla Turkiye'nin ilk
kadin muhtari olarak tarihe gecti. Esin, yaptigi hizmet-
lerden dolay Atatirk tarafindan édullendirildi.”

Gunver Gunes, Tiirk Kadininin Muhtarlik ve Koy ihtiyar Heyetlerine
S Secilme | K ve Tiirkiye'nin ilk Kadin Muhtar

¢ ¢

Gl Esin (Hanim), 176

Gorsel 6. 40: ik Kodin Muhtar, Gil ESIN

Gorsel 14. Esitlik degeri ile ilgili makaleden bolim

® Baris degeri

7. sif ders kitabindaki “Kiiltiir ve Miras” 6grenme alanini igeren 2. {initenin “Osmanl1 Fetih Siyaseti” bashig1
altinda Osmanli Devleti’nde yapilan fetihler ve fetihler sonucunda farkli milletlerden insanlarn baris igerisinde
bir arada yasadiklarindan bahsedilmistir (MEB, 2019c, s. 62). Buna gore (Gorsel 15); ilgili 6grenme alanimin bu
boliimiinde birey, Osmanli Devleti’nde dile, dine, 1rka bakilmaksizin insanlarin bir araya gelerek 6nemli giinlerini
kutlayabildiklerini 6grenir. Bu sayede bir oldugunu diisiinen insanlarin dilleri, dilleri, irklari ne olursa olsun saygi,
sevgi ve samimiyetlerini ortaya koyduklari1 yerde huzurun ve barigin da eksik olmadigini fark etmesi saglanabilir.
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RENK cCOMBUSU

Yedi tepe (Uzerine kurulmusg bayUlU bir sehir olan Istanbul, ayni zamanda farkli milletilerden ve
dinlerden milyonlarca insana ev sahipligi yapiyor.

Biz de bu gtzde sehirde, UskUdar'da oturuyoruz. Subag! olan babamin meslegi geregi taninan
bir alleyiz. Oldukga hareketli, bir o kadar da renkli bir mahallede yagiyoruz. Evimiz iki katl, ahsap bir
ev. Tahtadan merdiveni, ylUksek tavanlian ve o6zenle dosenmis sedir odasiyla herkesin yasamak iste-
yecegi kadar glzel bir ev. Bu kGguk dinyamizda babam, annem, iki kardesim, blyUkbabam ve ba-
baannemile olduk¢a huzuriu, mutiu bir hayat sUrdarOyoruz. Evimizin sag tarafinda Agop Amcalar, sol
yaninda ise Natali Teyze oturuyor. Agop Amca kuyumcu. Istanbul'daki hatin sayilir kuyumculardan
Bu baba meslegini, isteyerek devam ettirmis hatta kendi oglunun da bu gelenegi devam ettirmesini
istiyor igten ige. Esi Armin Hanim'la otuz yiidir eviiler ama daha yeni eviilermis gibi sevgiyle bakiyorlar
birbirlerine. "Armin Hanim"” diyorum ¢OnklU kendine abla, teyze denmesinden hogslanmaz. Bu huysuz-
lugunun sebebi yasiyla barisik oldugu zamanlarin geride kalmasi olsa gerek. Natali Teyze ise esini
O¢ yil dnce kaybetmis, yalniz basina yasayan yash bir teyzemiz.

Komsuluk iligkileri son derece gagll yasanir bizim mahallemizde. Ornegin kim hasta olduysa
hemen duyulur, iyilesinceye kadar evinden yemek eksik edilmez. Ya da birisi iki gan ortalikta géran-
mese derhal evine gidilir, iyi olup olmadig: kontrol edilir.

Inanci, dili, dini ve irki ne olursa olsun, 6zel gunlerde herkes bir araya gelir, o gana kutiar. En
gOzel ganler Ramazan ayinda yasanir. Egsiz lezzette iftar sofralar hazirlanir, bu sofralarin etrafinda
Masliaman, Hristiyan ve Yahudiler bir araya gelir, ayn anda yemege baslar, bol sohbetli bir gece gegi-
ririz. Tabi Paskalya bayramlarn da mahallemizde ayn glzellikte yasanir. Birbirinden renkli yumurtalar
kapi kapi gezdirilir.

Aslinda bu sadece ne bizim mahallemizde ne de Istanbul'a has bir gazellik. Bu, tam Osmanh
cografyasina mal olmus bir kardeslik, birlikte yasama becerisidir. Bu yUzden gin igcinde hem camiden
ylUkselen ezan sesini, hem de kilise canini duymak mamkandar. Cuma gonleri ogle vaktinde kalaba-
Ik Masloman toplulugunu camide gorddgunoz gibi cumartesi glnleri Yahudileri sinagoglarda, pazar
ganleri de Hristiyanlan kiliselerde gorebilirsiniz. Daha gegen ay, mahallemizdeki agsinmisg, yipranmis
duvarianiyla zamana direnmeye calisan tarihi kilise, Kadi'nin emriyle onarildi. Mahallenin tUm erkek-
leri de bu onarima alin terleriyle katkida bulundular.

Iste bizim igin “Osmanli” demek, boyle bir sey... Kardescge, huzur iginde ayni topraklar paylag-
mak, Glkemiz icin calismak demek. Asinda her birimiz, sahane bir tabloyu olusturan farkh gazellikte
renkleriz

Selguk Begir Demir. Hamza Akengin, y y Og s 83-84

Gorsel 15. Baris degeri ile ilgili kitaptan boliim

e Ozgiirliik degeri

7. sinif ders kitabindaki “Etkin Vatandaslik” 6grenme alanini igeren 6. iinitenin “Atatiirk ve Demokrasi” basligi
altinda demokrasi ve milli egemenlik fikrinin yer edinmesinde Atatiirk {in kiigtikliigiinde bulundugu ¢evre ve oku-
dugu diisiiniirlerin etkisinden s6z edilmistir. Ayrica Mustafa Kemal Atatiirk’lin 6nemli sdzlerine yer verilmistir
(MEB, 2019c, s. 183). Buna gore (Gorsel 16); ilgili 6grenme alaninin bu bdliimiinde birey; insanlarin fikir, din,
inanct kabul etme ya da etmeme hakkina ve 6zgiirliigiine sahip olduklarin1 6grenmesi saglanabilir. Birey; kisi ve
kisilerin farkliliklarina saygi gostermeyi 6grenebilir.

CC

“Her birey istedigini dugtinmek, istedigine inanmak, kendi-
ne gore siyasi bir fikre sahip olmak, segtigi bir dinin gereklerini
yerine getirmek veya getirmemek hak ve hirriyetine sahiptir.
Kimsenin fikrine, vicdanina egemen olunamaz. Cumhuriyet
fikir serbestligi taraftaridir. Samimi ve mesru olmak sartiyla
her fikre saygi duyulur.”

Mustafa Kemal Atat(rk 92]

Gorsel 16. Mustafa Kemal Atatiirk’lin 6zgiirliik degeri ile ilgili 6zlii sozii

3.6. Altinci alt problemin bulgular: ve yorumlari

Aragtirmanin altinci alt probleminde “7. sinif ders kitabindaki gorsellerde hangi degerlerden bahsedilmekte-
dir?” sorusuna yanitlar aranmistir. Bu alt problemin sonuglarina ise “7. sinif ders kitabinda yer alan gorsellerle
iligkili toplam degerler”, “7. sinif ders kitabindaki gorseller ve iliskili oldugu degerlere 6grenme alani bazinda yer
verilme durumu” bagliklarini igeren “Tablo 11 ve Tablo 12”de deginilmistir.

Tablo 11. 7.smf ders kitabinda yer alan gorsellerle iliskili toplam degerler

Simf diizeyi Gorsellerle iligkili degerler
Adalet (5) Dayanisma (20) Sayg1 (15)
Aile birligine 6nem verme (2) Duyarlilik (127) Sevgi (3)
Bagimsizlik (1) Diirtistliik (1) Sorumluluk (51)

7. sif Baris (12) Estetik (34) Tasarruf (5)
Bilimsellik (176) Esitlik (8) Vatanseverlik (5)
Caliskanlik (72) Ozgiirliik (11) Yardimseverlik (22)
Toplam deger 570
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7. sinf ders kitabinda gorsellerle en fazla baglantili degerin bilimsellik (176), sonrasinda sirastyla duyarlilik
(127), ¢aliskanlik (72), sorumluluk (51), estetik (34), yardimseverlik (22), dayanisma (20), saygt (15), baris (12),
ozgiirliik (11), esitlik (8), adalet (5), vatanseverlik (5), tasarruf (5), sevgi (3), aile birligine 6nem verme (2), ba-
gimsizlik (1) ve diiriistliik (1) oldugu tespit edilmistir (Tablo 11). Tablodan anlasilacag: iizere 7. simif ders kita-
bindaki gorsellerde 6gretim programindaki tiim degerlerin yansitildig: tespit edilmistir.

Tablo 12. 7. simf ders kitabindaki gorseller ve iliskili oldugu degerlere 6grenme alani bazinda yer verilme durumu

Ogre;_lme alanlart
(Uniteler)

Gorseller

Gorsellerin iliskili oldugu degerler

1. Birey ve toplum
(Iletisim ve insan iligkileri)

Fotograf (12), gorsel (5), tablo
(2), isaret (1), resim (1), sema
(M

Bilimsellik (9), saygt (6), ozgiirliik (4), sevgi (3),
adalet (2), aile birligine 6nem verme (1), bagim-
sizlik (1), ¢aliskanlik (1), diiriistliik (1), sorumlu-
luk (1), vatanseverlik (1)

2. Kiiltiir ve miras
(Ttirk tarihinde yolculuk)

Gorsel (53), fotograf (43), re-
sim (12), tablo (12), harita (5),
tarih seridi (2), heykel (1),
hiisn-ii hat (1), minyatiir (1)

Kiiltiirel mirasa duyarlilik (89), bilimsellik (44),
estetik (18), vatanseverlik (4), saygt (2), tasarruf
(2), yardimseverlik (1)

3. Insanlar, yerler ve gevreler
(Niifus ve yerlesme)

Fotograf (34), grafik (11),
tablo (7), gorsel (6), harita (3),
sema (1)

Bilimsellik (31), dogal ¢evreye duyarlilik (17), ¢a-
liskanlik (12), estetik (4), 6zgiirliik (4), sorumluluk
)]

4. Bilim, teknoloji ve toplum
(Zaman iginde bilim)

Gorsel (31), fotograf (19), ta-
rih seridi (6), heykel (2), isaret
(1), minyatiir (1), tablo (1)

Bilimsellik (57), caliskanlik (19), 6zgiirliik (2), du-
yarlilik (1), sorumluluk (1), yardimseverlik (1)

5. Uretim, dagitim ve tiiketim
(Ekonomi ve sosyal hayat)

Fotograf (33), gorsel (25),
logo (5), harita (1), heykel (1),
minyatiir (1), tarih seridi (1)

Caliskanlik (38), bilimsellik (24), sorumluluk
(22), yardimseverlik (15), estetik (12), duyarlilik
(7), dayanigma (5), tasarruf (3), adalet (2), esitlik
2

6.etkin vatandaglik
(Yasayan demokrasi)

Fotograf (14), gorsel (7), tarih
seridi (2), logo (1) sema (1)

Sorumluluk (21), esitlik (5), bilimsellik (2), yar-
dimseverlik (2), aile birligine nem verme (1), ¢a-
liskanlik (1), dayanisma (1), duyarhilik (1), saygt
(1)

7 kiiresel baglantilar
(Ulkeler aras1 kopriiler)

Fotograf (11), logo (11), harita
(5), gorsel (4)

Dayanisma (14), baris (12), duyarlilik (12), bilim-
sellik (9), sayg1 (6), sorumluluk (5), yardimsever-
lik (3), adalet (1), caliskanlik (1), esitlik (1), 6zgiir-

lik (1)

7. smuf ders kitabinin en fazla degerlerle iliskili oldugu gorsel {iriinii fotograf (166) olarak belirlenmistir.
Sonrasinda ise sirastyla gorsel (131), tablo (22), logo (17), harita (14), resim (13), grafik (11), tarih seridi (11),
heykel (4), minyatiir (3), sema (3), isaret (2) ve hiisn-ii hat (1) olmak {izere 13 ¢esit toplam 398 gorsele yer veril-
mistir. 7. sinif ders kitabinda en fazla degerlerle baglantili gorsellerin “Kiiltiir ve Miras (130)” 6grenme alaninda,
stirastyla ise; “Uretim, Dagitim ve Tiiketim (67), Insanlar, Yerler ve Cevreler (62), Bilim, Teknoloji ve Toplum
(61), Kiiresel Baglantilar (31), Etkin Vatandaslik (25) ve Birey ve Toplum (22)” 6grenme alanlarmin igerisinde
yer aldig1 tespit edilmistir. Gorseller ile baglantili en fazla degerlere “Kiiltiir ve Miras (160)” 6grenme alani igeri-
sinde yer verilirken; sirastyla “Uretim, Dagitim ve Tiiketim (130), Bilim, Teknoloji ve Toplum (81), Insanlar,
Yerler ve Cevreler (69), Kiiresel Baglantilar (65), Etkin Vatandaslik (35) ve Birey ve Toplum (30)” 6grenme
alanlar1 igerisinde yer verilerek degerlerle iliskilendirildigi goriilmiistiir (Tablo 12). 7. sinuf ders kitabinda yer alan
degerlerle baglantili gorsel 6rneklerinden bazilari su sekildedir:

o Sevgi degeri

7. simf ders kitabindaki “Birey ve Toplum” 6grenme alanini igeren 1. {initenin “Iletisime Basliyorum” bashg:
altinda dogru iletisimi kurmanin 6neminden, iletisimin temel dgelerinden ve iletisimde empatinin roliinden bah-
sedilmistir (MEB, 2019c, s. 13). Buna gore (Gorsel 17); ilgili 6grenme alaninin bu bdliimiindeki gorselde de
¢ocuguyla iletisimini ilgi, sevgi ve dnemseme temelinde kurmaya ¢alisan bir anneye yer verilmigtir. Bu bolim ile
birey iletisimde anlayis, yaklagim tarzi, jest ve mimiklerin ne derece dnemli oldugunu anlamasina yardimeci olabi-
lir. Ayrica 6grendikleri neticesinde bireyin iletisim tarzini gelistirmesini saglayabilir.

o Estetik degeri

7. siif ders kitabindaki “Kiiltiir ve Miras” 6grenme alanini igeren 2. {initenin “Avrupa Gelisiyor, Osmanli
ve Diger Devletler Etkileniyor” basligi altinda cografi kesiflerin nedenleri ve sonuglarindan, Rénesans ve Reform
hareketlerinden, sanatg1, yazar ve bilim insanlarindan bahsedilmistir (MEB, 2019c, s. 67). Buna gore (Gorsel 18);
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ilgili 6grenme alanmin bu bdliimiinde Leonardo da Vinci’nin estetik degerini barindiran “Mona Lisa” isimli res-
mine yer verilmistir. Bu boliimde 6grenen birey; estetik sanat anlayislar1 neticesinde ortaya koyulmus eserler hak-
kinda bilgi sahibi olma, eserleri inceleme firsatina erigmis olabilir. Ogrenenin bu dogrultudaki yeteneklerini fark
etmelerine yardimci olunabilir.

Gorsel 2. 60:- Mona Lisa, 1503-71506, Yagil Boya,
Louwvre Mduzesi, Paris. Leonardo da Vi

Gorsel 18. Estetik degeri ile ilgili gorsel

4. Sonug, tartisma ve oneriler

Sosyal bilgiler ders kitabina yerlestirilen metinlerin degerleri kazandiracak 6zellige sahip olmasi gerektigini,
edebi iriinlerin sadece zihinsel becerilerin edinimi i¢in gegerli olmadigini, 6grencilerin dersin kazanimlarini daha
fazla i¢sellestirmesini sagladigini ve ayrica bu iiriinlere kitaplarda daha genis yer verilmesinin deger aktarimindaki
Oneminin yadsinamayacak boyutta oldugunu (Aktan ve Padem, 2013; Eryillmaz ve Cengelci Kose, 2018; Degir-
menci Toraman ve Avci, 2019; Celikkaya ve Esen 2017) belirtmek gerekir.

Arastirmanin sonuglarina bakildiginda, degerlerin esitlige bagli kalinmadan 6grenme alanlarina farkh diizey-
lerde yansitildig1 goriilmiistiir. Yapilan arastirmalarda, sosyal bilgiler ders kitaplarindaki metinlerde yer verilen
degerlerin orantisiz bigimde dagildigi, biitiine yayilmadig belirtilerek ¢alismay1 destekler sonuglar elde edilmistir
(Aktan ve Padem, 2013; Mindivanli & Aktas, 2011). Arastirmalarin sonuglarinda, degerlerin ders kitaplar igeri-
sinde daha 6zenli sekilde dagitilmasi; gorseller ve metinlerde az yer alan degerlerin daha fazla Gnemsenmesi ge-
rektigi belirtilmektedir (Karacan, 2018; Oztiirk ve Ozkan, 2018).

Aragtirma sonucunda, ders kitaplarindaki edebi {iriinlerde; 5. siniflarda 18, 6. simiflarda 17 (aile birligine
onem verme degeri harig) ve 7. siniflarda 18 farkli degere yer verildigi goriilmiistiir. Arastirma sonucu ders kitap-
larindaki gorsellerde; 5. siniflarda 16 (baris ve sevgi degeri harig), 6 ve 7. smiflarda ise 18 farkli degere yer veril-
digi goriilmiistiir. Sinif diizeyi bazinda edebi liriinlerle iligkili deger sayist en fazla; 5-6 ve 7. smiflarda “Etkin
Vatandaslik” 6grenme alanlarinda yer almistir. Arastirma sonucunda incelenen ders kitaplarinda sinif diizeyi ba-
zinda gorsellerle iligkili deger sayisi en fazla; 5. siniflarda “Etkin Vatandaslik”, 6. siniflarda “Birey ve Toplum, 7.
siniflarda “Kiiltiir ve Miras” 6grenme alani olarak tespit edilmistir.

Edebi iirlinlerle baglantili degerlere sirastyla bakildiginda; 5. sinif kitabinda duyarlilik, bilimsellik, ¢aliskan-
lik; 6. sinif kitabinda duyarlilik, sorumluluk, bilimsellik; 7. sinif kitabinda ise bilimsellik, sorumluluk ve duyarlilik
oldugu sonucuna vartlmstir. Kisacasi 6gretim programi ve ders kitaplarindaki degerlerin tiim siniflarda inceleme
sonucunda edebi iiriinlerde en fazla tekrar eden degerlerin; sirasiyla "duyarlilik, sorumluluk, bilimsellik ve ¢alis-
kanlik” oldugu; en az tekrar eden degerlerin ise sirastyla “aile birligine dnem verme, sevgi, tasarruf ve baris”
oldugu goriilmiistiir. Kilcan ve Ugarkus (2018) tarafindan yapilan calismada EBA dergilerini degerler egitimi ba-
kimindan incelenerek, 6. sinif, e-dergilerde yer alan degerin en yogun “dogal ¢evreye duyarlilik” ve “sorumluluk”
degerinin en az oldugunu; 7. siniflarda ise en yogun “vatanseverlik” ve en az “adil olma” degerinin en az oldugunu
belirtmistir. Karasu Avci ve Faiz'in (2018) “Etkin Vatandaglik” 6grenme alanina yonelik yaptiklar ¢aligmada 5.s1-
nif kitabinda en ¢ok vurgulanmakta olan degerlerin “sorumluluk, yardimseverlik, temizlik ve vatanseverlik” ol-
dugu goriilmiistiir. Yapilan diger ¢alismalarda ise ders kitaplarinda “duyarlilik, vatanseverlik, sorumluluk, sevgi
ve dayanisma” degerleri ve metinlerde “sorumluluk, yardimseverlik, sevgi, dayanisma ve baris” en ¢ok yer bulan
degerler oldugu belirtmistir (Kus, Merey ve Karatekin, 2013; Aktan ve Padem 2013).

Calismanin gorsellerle baglantili degerlerine sirasiyla bakildiginda; 5. simif kitabinda bilimsellik, duyarlilik,
caligkanlik; 6. sinif kitabinda bilimsellik, duyarlilik, sorumluluk; 7. sinf kitabinda ise bilimsellik, duyarlilik ve
caligkanlik oldugu sonucuna varilmistir. 5. simiflarda “dayanisma”, 6. siniflarda “duyarlilik” ve 7. simiflarda ise
ozgiirliik degerine en ¢ok yer verildigi goriilmiistiir. Ogretim programi ve ders kitaplarindaki degerlerin tiim simif-
larda inceleme sonucunda gorsellerde en fazla tekrar eden degerlerin; sirasiyla "bilimsellik, duyarlilik, ¢aliskanlik
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ve sorumluluk™ oldugu goriilmektedir. En az tekrar eden degerlerin ise sirasiyla “sevgi, aile birligine 6nem verme,
tasarruf ve diiriistliik” oldugu goriilmiistiir. Oguz Hagat ve Demir (2020) tarafindan yapilan ¢aligmada 5. siniflarda
“dayanisma”, 6. simiflarda “duyarlilik” ve 7. sniflarda ise “6zgiirliik” degerine en ¢ok yer verildigi; 5. siniflarda
diiriistliik, 6 ve 7. simflarda ise, en az tasarruf degerine yer verildigi belirtilmistir. Aktan ve Padem'in (2013) ¢a-
ligsmasinda ise “aile birligine 6nem verme, 6zgiirliik, temizlik ve vatanseverlik” degerlerine yer verildigi belirtil-
mistir. Goriildiigl tizere aragtirmanin, ilgili arastirmalarin sonuglari ile birbirini destekler nitelikte oldugunu soy-
lenebilir.

Aragtirma sonuglarindan elde edilen veriler 1s181nda, sosyal bilgiler ders kitaplarindaki goérsellerin ve edebi
iiriinlerin degerler egitimi agisindan incelenmesi ile elde edilen sonuglart dogrultusunda asagidaki oneriler getiril-
mektedir:

e Ogrenme alanlarindaki degerlere gorseller bazinda esit diizeyde yer verilmesi saglanabilir.
e Ogrenme alanlarindaki degerlere edebi iiriinler bazinda esit diizeyde yer verilmesi saglanabilir.

e Ders kitaplarindaki edebi iiriinler ok fazla haber kaynag: kullaniminin 6tesine gegebilir ve dersin kazanim-
larinda daha farkli edebi iiriinlerin kullamlmasi saglanabilir.

e Ders kitaplarindaki gorseller ¢ok fazla resim veya fotograf kullaniminin 6tesine gegebilir, dersin degerlerini
benimsetmek i¢in daha farkli gorsellerin kullanilmasi saglanabilir.

¢ Dersin kazanimlarina uygun olarak hazirlanan hikaye, masal, siir, sarki, drama metni vs. gibi farkli edebi
iiriinlerle degerlerin daha etkili sekilde ele alinmasi saglanabilir.

e Ders kitaplarindaki degerlerle baglantili olan edebi iiriinler ve gorsellerin bireylerin cinsiyet, yas, ihtiyac,
ilgi, istek vs. durumlarmi kesinlikle géz ardi etmemek gerekir.

e Degerler toplumu ayakta tutan yapi taglari ise degerlerle baglantili edebi iiriin ve gorsellerin daha 6zenli
sekilde hazirlanmasinin ciddi 6nem arz ettigi de unutulmamalidir.

Yazarlarin katki orant

Yazarlar makalenin veri toplama, verilerin ¢6ziimlenmesi, raporlastirma ve diger asamalarindan esit diizeyde so-
rumlu oldugunu beyan ederler.

Cikar catismast
Bu calismada yazarlar tarafindan herhangi bir ¢ikar ¢atigsmasi belirtilmemistir.
Etik kurul beyani

Bu calisma, dokiiman incelemesi yontemi ile yapilan egitim arastirmast olmasi nedeniyle “Etik Kurul Onay1”
gerektirmemektedir.
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Extended Abstract
Purpose

In the research, it is aimed to determine the status of literary products and visuals in social studies textbooks
to reflect the relevant values of the learning areas and in this respect, answers to the following questions were
sought:

1. What values are included in the literary products in the 5th grade textbook?
What values are included in the values in the 5th grade textbook?
What values are included in the literary products in the 6th grade textbook?
What values are included in the values in the 6th grade textbook?
What values are included in the literary products in the 7th grade textbook?
6.  What values are included in the values in the 7th grade textbook?

wbk v

Methodology

Document analysis, one of the qualitative data methods was used for the research, literary products and visuals
in social studies textbooks were analyzed in terms of values education. Qualitative research follows a qualitative
process that monitors perceptions and events in its original environment using methods such as "document analy-
sis, observation and interview" where data of qualitative are gathered. In addition, document analysis includes the
analysis of written documents related to the phenomenon or facts targeted by the research (Yildirrm & Simsek,
2013). In this study, the books prepared by the Ministry of National Education for secondary schools were in-
cluded. These books belonging to 5-6th and 7th social studies courses were accessed from the "TEGM Material”
“http://tegmmateryal.eba.gov.tr/” page directed by “the basic education material” button from “the quick access”
tab on the " https://www.eba.gov.tr/#/anasayfa" homepage. In addition, in the research, the literary products and
visuals used in the textbooks were analyzed in terms of values education and the data were analyzed. Research
data were analyzed in line with the stages of document analysis "access to documents, control of originality, un-
derstanding of documents, analysis and use of data" (Yildinnm & Simsek, 2013).

Results

In the research conducted through the document review method of qualitative research, literary products and
visuals in 5th-6th and 7th grades social studies textbooks have been studied in the context of values education. As
a result of the data analysis, it was observed that the number of values associated with literary products in the Sth
6th and 7th grades was found to be mostly in the areas of active citizenship learning. It was determined that the
number of values associated with the visuals, was the most involved 5th grades active citizenship in classrooms,
6th grades individuals and society in classrooms, 7th grades culture and heritage in the learning areas. The research
result is the most repetitive of sensitivity value in literary products and the value of caring about family unity has
occurred to be the least repetitive value. In visuals, it was determined that the scientific value is most repeated; the
value of love was found to be the least repeating.

Conclusion and discussion

Looking at the results of the research, it was seen that the values were reflected at different levels in the learning
areas without being tied to equality. Was been in the researches, it was stated that the values given in the texts in
the textbooks were disproportionately distributed and not spread to the whole, and results were obtained that sup-
ports the study (Aktan & Padem, 2013; Mindivanli & Aktas, 2011). It is stated that the values should be distributed
more carefully in the textbooks and the values that are less in the visuals and texts should be given more importance
(Karacan, 2018; Oztiirk & Ozkan, 2018).

As a result of the research, it was seen at the literary products in the textbooks included 18 values in the 5th
grades, 17 values in the 6th grades (excluding the value of giving importance to family unity) and 18 values in the
7th grades. As a result of the research, it was seen at the visuals in the textbooks included 16 values in the 5th
grades (excluding the value of peace and love), and 18 values in the 6th and 7th grades. When the values related
to literary products are examined respectively, it is concluded that there is sensitivity, scientificity, hard work in
the 5th grade book, sensitivity, responsibility, scientificity in the 6th grade book and scientificity, responsibility
and sensitivity in the 7th grade book. In the study, when the values related to visuals are examined respectively, it
is concluded that there is scientificity, sensitivity, hard work in the 5th grade book and scientificity, sensitivity,
responsibilty in the 6th grade book and scientificity, sensitivity, hard work in the 7th grade book. It was seen that
solidarity in Sth grades, sensitivity in 6th grades and freedom in 7th grades were given the most place.
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