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Editorden;

Degerli okurlarimiz;

LOTUS International Journal of Language and Translation Studies olarak 2022 yili birinci
sayist ile sizlerle bulusmaktan biiyilk mutluluk duyuyoruz. Yeni saymmizla birlikte
DergiPark’ta yer aliyor olmak bizim i¢in ayr1 bir mutluluk kaynagi. Tirkiye’deki dil ve
ceviribilim caligmalarina nicelikten Ote nitelik odakli, 6zgiin ve bilimsel eserlerle katkida
bulunmay1; DergiPark araciligi ile de arastirmacilarimizin ¢aligmalarini daha genis kitlelere

ulagtirmay1 hedeflemekteyiz.

Bu sayimizda dort arastirma makalesi, bir inceleme makalesi, bir ¢eviri makale ve bir Kitap
incelemesi yer almaktadir. Arastirmalar1 ile dergimizin bu sayisina katki saglayan degerli
bilim insanlarina, iilkemizin farkl iiniversitelerinde gérev yapmakta olup degerli zamanlarin
aywrarak gorislerini bizimle paylasan hakemlerimize, derginin yayim hazirliklarinda 6zveri ile

calisan editor yardimcilarimiza ve yayimn kurulumuza tesekkiirlerimi sunuyorum.

Keyifli okumalar dilerim.

Editor
Prof. Dr. Onur KOKSAL

Haziran 2022
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Siirsel metinlerin dogasinda var olan belirsizligin algilanmasi ve yorumlanmasi

¢ok karmasik bir siirectir ve dilsel gergevenin Stesine gecip belirli diisiinme
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modellerine dayanir. Uslupbilim, edebi ve edebi olmayan metinlerde dil
araciliiyla anlamin yaratilmasini inceler. Edebi metinlerin temel 6zelligi olarak,
sanatsal ifade araglar1 sadece dil yapilarma degil, ayn1 zamanda diisiince ve
diisiince bi¢imlerine de baglidir. Metaforlasma, kavramsal metafor teorisine gore
iki alan bilgisi yapilari arasindaki etkilesim siirecine dayanir; kaynak alan (source

domain) ve hedef alan (target domain). Hakkinda daha fazla bilgiye sahip
oldugumuz kaynak alan hedef alanla ilgili algimiz1 sekillendirmede kilit bir rol
oynar. Kaynak alan i¢in temel bilgi noktasi insanlarin ¢evre ile olan iliskisi olup,
diinyay1 algilarken yasadiklar1 deneyimler biiylik 6nem tagimaktadir. Bu nedenle,
kavramsal alan, insan deneyimlerinin sistematik organizasyonundan dogar.
Kavramsal metaforlar sadece dil ve diisiincede degil, toplumsal gergeklikte de
olusur. Bu kavramsal metaforlar, farkli kiiltiirel modellerin ortaya ¢ikmasinda da
onemli bir rol oynamaktadir. Bu anlamda ayni kavramlarin farkli halklarin
dillerinde farkli ya da benzer kavramlarla ifade edilmesi sadece dillerin degil;
1-11. kiiltiirlerin de karsilagtirilmasina olanak saglamaktadir. Makale, Azerbaycan ve
Ingiliz manzum metinlerinden secilen cesitli 6rnekler temelinde siir dilinde soyut
zaman ve agk kavramlarinin gelisme bigimlerini ele almaktadir.

Makale Kiinyesi/To cite thi§ article:

MEMMEDLI, G. (2022). Ingilizcede ve
Azerbaycan Tiirkgesinde Siirsel
Metinlerde Benzer Kavramlara Dayali
Metaforlar. LOTUS International Journal
of Language and Translation Studies, 2(1),

Anahtar Kelimeler: metafor, kavramsal, zaman, ask, duygu.

METAPHORS BASED ON SIMILAR CONCEPTS IN ENGLISH AND AZERBAIJANI POETIC
TEXTS

Abstract

The perception and interpretation of the ambiguity inherent in poetic texts is a very complex process, and goes beyond the
linguistic framework and relies on specific models of thinking. Stylistics studies the creation of meaning through language in
literary and non-literary texts. As the main feature of literary texts, the expressive means depend not only on language
structures, but also on thought and thought forms. According to the conceptual metaphor theory, conceptualization is based
on the interaction process between two content knowledge structures; source domain and target domain. The source domain,
about which we know more, plays a key role in shaping our perception of the target domain. The main base of knowledge for
the source domain, which is people's relationships with the environment, and their experiences while perceiving the world are
of great importance. Thus, the conceptualization arises from the systematic organization of human experience.

In other words, conceptual metaphors occur not only in language and thought, but also in social reality. These conceptual
metaphors also play an important role in the emergence of different cultural models. In this sense, expressing the same
notions with different or similar concepts in the languages of different peoples allows us to compare both languages and
cultures. The article deals with the development of abstract concepts of time and love in the language of poetry based on
various examples selected from Azerbaijani and English poetic texts.

Keywords: metaphor, conceptual, time, love, emotion
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Giris

Gegen yiizyilin sonundan itibaren 6zellikle biligsel dilbilim ve psikodilbilim alanlarinda
yapilmis Onemli arastirmalar (Gibbs, 1994; Lakoff ve Johnson, 1980; Kovecses, 2000)
metaforlarin sadece bir dil birimi olmakla kalmayip insanlarin gilinliik yasamda diigiinme,
iliski kurma ve hayal etme yeteneklerine rehberlik eden 6zel biligsel haritalar oldugunu

gostermektedir.

Baska bir deyisle, metaforlar, ad aktarmalar1 vb. iki nesne arasinda 6nceden bilinmeyen bir
baglant1 kesfedildiginde ortaya c¢ikar ve zamanla kitlesel kullanim sonucunda dilde bir klise
haline gelebilir. Bu ifadeler otomatik ve bilingsiz bir sekilde kullanilsa da nesillerin

bilingaltinda biitlin bir milletin diisiince tarzini1 ve degerlerini olusturur.

Kiiltiir ve dilin etkilesimi sorunu dilbilimcilerin yani sira etnologlarin, sosyo-dilbilimcilerin,
cografyacilarin, farkli halklar ve kiiltiirler arasindaki iletisimi inceleyen arastirmacilarin ve
kiiltiir bilimcilerin odak noktasinda olmustur. Kiiltiirel ¢alismalarda dil, millet kodunun ve
milli kiiltiirtin hem yaratict hem de koruyucu unsurudur. Metaforik ifadelerin 6zlinii

inceleyerek kiiltiir ve dilin etno-milli 6zelliklerini ortaya ¢ikarmak miimkiindiir.
1. Siirsel Soyut Kavramlar

Aristoteles, T. Adorno, J. Viko, J.-P. Sartre, F. Nietzsche gibi filozoflardan en modern
doneme kadar bir¢ok arastirmaci, diinyanin metaforik anlayisini, dil, diisiince ve kiiltiirel
faktorlerin etkilesimini inceleyerek bazi sorulara cevap bulmaya ¢alismistir. Bu ¢aligmalarda
dil ve kiiltiir birbiriyle iliskili iki kavram olarak ele alindigindan metafor sadece bir dil birimi
- sanatsal ifade araci olarak degil, ayn1 zamanda ulusal ve kiiltiirel mirasin dilsel bir ifadesi

olarak da ele alinmaktadir.

Metafor ve ad aktarmasi gibi sanatsal ifade araglarini farkli dillerin malzemelerine dayanarak
karsilastirmali olarak inceleyen ¢ogu bilim insani, kiiltiiriin dil {izerindeki etkisine ve mecazi

dil ve metaforik ifadelerin kullaniminda kiiltiiriin 6nemine dikkat ceker.

Biligsel dilbilim basta olmak {izere arastirmalarda popiiler ve siklikla kullanilan kavramsal
metaforlarin incelenmesi ve bunlarin Azerbaycan Tiirkgesi ve Ingilizce edebi metinler
temelinde karsilastirmali analizi bunu gerekli kilmaktadir. Bazen ayni kavramsal metafor iki
farkli dilde benzer metaforik ifadelerle ifade edilse bile bu ifadelerin ait olduklar1 dili

konusanlarin kiiltiirel ve zihinsel degerlerini ve ideolojilerini yansittigin1 sdylemek
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miimkiindiir. Ciinkii metafor ile halkin kiiltiirii arasindaki baglanti, etkilesim hem dilde hem

de insanlarin diisiinme bigiminde kendini gosterebilmektedir.

Kavramsal metafor kurami, metaforu arastirma nesnesi haline getiren ¢esitli alanlardaki en
onemli ¢aligmalardan biridir. Gegen yiizyilin sonlarinda Lakoff ve Johnson Onciiliiglinde
calisilan ve "Metaphors We Live By" (1980) kitabinin yaymnlanmasindan sonra daha da
popiiler hale gelen kavramsal teori, geleneksel teorisyenlerin aksine, siirsel metaforlarin
altinda yatan yasalarin dilde degil, diisiincede aranmasi gerektigini vurgular. Bu teori,
metaforlarin giinliik konugmada siklikla kullanildigin1 ve insanlarin iletisimini, davraniglarini
ve disiincelerini sekillendirdigini iddia eder. Kavramsal metafor teorisine gore, insanlar soyut
kavramlar hakkinda konusurken, somut kavramlar hakkinda sahip olduklar1 bilgileri
kullanirlar. Boylece belirli bir kaynak alana iliskin bilginin soyut bir hedef alana aktarilmasi

sonucunda cesitli metaforlar ortaya ¢ikar.
1.1 Siirsel Metinlerde Zaman Kavrami

Siirsel metinlerde mecazli betimlemenin temel araclarindan birinin ask, zaman, mutluluk,

yasam ve 0liim gibi soyut kavramlarin anlatimi oldugu bilinmektedir.

Ornegin, modern Ingilizcedeki “zaman paradir” kavramsal metaforu, zamanla ilgili ifadelerin
cogunun para ile ilgili kelime ve ciimlelerden olusmasi gergegine dayanmaktadir. Boylece
waste time (zaman harcamak), save time (zamandan tasarruf etmek), give time (zaman
vermek), lose time (zaman kaybetmek) gibi ifadeler Ingiliz kiiltiiriinde zamanin degerli bir sey
ve sinirlt bir kaynak olarak goriildiigiinii gostermektedir. Bu nedenle, “zaman paradir”,

“zaman sinirlt kaynaktir”, “zaman degerli bir maddedir” gibi kavramsal metaforlar, giinliik

konusmalarda soyut zaman kavramini kavramsallastirmak i¢in bir temel olusturur.

It's bad enough wasting time without killing it. (Zamani dldiirmeden onu harcamak yeterince

kotii). [Juster N., 1961, 17]

For townsfolk have no time to grow, they have no time to waste. (Kasaba halkinin biiyliyecek

zamani yok, kaybedecek zamani yok.[Paterson, A. B., 2007, s.23]

Gelismis lilkelerde insanlar i¢in daha degerli bir kavram olan zamani yonetmek adina gesitli
stratejiler gelistirilmis olsa da, modern diinyada isin ve ona harcanan zamanin karsiliginda
para kazanilmasi bdyle bir kavramin tiim kiiltiirler ve halklar i¢in benzer olmasima neden

olmustur. Ingilizlerin karakterinin rasyonelligi ve zamanin bir amaca ulasmak i¢in kullanilan
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bir kaynak olarak goriilmesi ingilizcede "zaman paradir" kavramina yansimistir. Azerbaycan
Tiirkgesinde vaxt sorf etmok (vakit harcamak), vaxt kegirmok (vakit ge¢irmek), vaxt ayirmaq
(vakit ayirmak), vaxt Oldiirmok (zaman Oldiirmek), vaxt itirmok (vakit kaybetmek), gibi
ifadeler “zaman degerli maddedir” ve “zaman sinirl bir kaynaktir” kavramsal metaforlarmin

varligini gosterir.

Vaxtin1 almasin na toy, no do yas,

Gurlayan sasinlo "irali!" haykir.[Isaxanli, H., 2008, s.111]

(Ne diigiin ne yas vaktini almasin, kiikreyen sesinle "ileri!"haykir.)

Ozellikle bu anlamda Azerbaycan Tiirkcesinde zaman ve vakit (vaxt) kavramlar1 arasinda fark
vardir. Yani zaman daha uzun, vakit (vaxt) daha kisa ve sirlidir. Ayrica Azerbaycan
Tiirk¢esinde “zaman paradir” kavrami baskin olmasa da bu kavrama dayali siirsel metaforlara

rastlamak miimkiindiir:

Gor bir no tez xarclodim giinlari manat kimi,

Ovazinda no aldim — heg xobarim olmadi. [Révson R., 2021, s. 152]

(Bak ne ¢abuk harcadim giinleri manat gibi, karsiliginda ne aldim — hi¢ haberim olmada.)
Xarclodim goncliyi gara pul Kimi

Yerini bilmadan, asirgomoadan. [Kiir¢ayli ©. 2004, 195]

(Harcadim gencligimi kara para gibi, yerini bilmeden, esirgemeden)

Soyut kavramlardan bahsederken kavramsal metaforlarla duygularin dilsel anlatimi1 konusuna
deginmek gerekir. Siirsel metinlerde, 6zellikle iislupsal tonlarda, duygusal bir etki yaratmak
icin kullanilan sanatsal ifade araglar1 genellikle duygularin tasvirinden olusur. Z. K&vecses
duygularin ayni olmadigina, dilde her duygu icin farkli yogunluklar ifade eden kelimelerin
bulunduguna dikkat c¢ekiyor. Ingilizcede yaygin ve temel duygular anger/dfke,
sadness/liziintii, fear/korku, joy/nese, and love/sevgi’dir. Yazar, duygularin isimlerinden
bahsetmekte ve diger duygularin dikey hiyerarside bu temel duygularin orta seviyeyi
olusturdugu alt veya iist konumlarda yer aldigini belirtmektedir [Kovecses Z., 2000, s.3].
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1.2 Siirsel Metinlerde Ask Kavramm

Ask - tiim zamanlarda siirlerin odak noktasinda bulunan ve en ¢ok anlatilan duygulardan
biridir. Bazilar1 asktan delirdiler, bazilar1 dertlerine derman buldular, ac1 ¢ektiler veya
mutluluga ulastilar. Siirsel metaforlarda asktan aci ¢ekmek, eski ¢aglardan beri siirde daha
baskin bir kavram olarak anlatilmistir. Ingilizce siir metinlerinin analizinde karsimiza ¢ikan
askla ilgili kavramsal metaforlar arasinda en yaygm olani ask-hastalik, ask-aci, ask-ates
vb.dir. Ingilizcede askla ilgili kavramsal metaforlarin ¢ogu, Azerbaycan Tiirkcesinde de
kullanilan kavramlarin aynisini yansitmaktadir. Boylece Lakoff, Turner, Gibbs, Kovecses ve
digerleri Ingilizcede askla ilgili kavramsal metaforlarin gelisimini ve bu metaforlarin farkli
kiiltiirler i¢in ne kadar evrensel veya benzersiz oldugunu arastirmislardir. Azerbaycan
Tiirkgesi ve Ingilizce siirsel metinlerde sevgiyle ilgili metaforlar arasinda en yaygi olan1 “ask

yangindir” ve “ask 1siktir” kavramlaridir.

Bir geco yatmigdim qomli, miikoddor.

Qalbimi sixird1 sonsuz fikirlar.

Birdon Giinas dogdu, agildi sohar,

Baxd1 gozlorimo o qumral gdzlor. [Isaxanli, H., 2008, 5.40]

(Bir gece hiiziinle uyudum, sonsuz diisiinceler kalbimi ele gecirdi. Aniden giines dogdu, sabah

acildi, o kumral gozler gozlerime bakti.)

Siirde hiiziin geceyle, mutluluk giindiizle kiyaslanarak ‘“ask 1s1iktir” kavramsal metaforundan
yola ¢ikilmistir. Bu siiri, safagi ve sabah giin dogumunu goren bir as18in sevincinin tarifi
olarak anlamak miimkiindiir. ingilizcede "askin alevleri" ifadesi siirsel metinlerde de yaygin
bir ifadedir. Askin 11k, ates ve alev gibi imgelerle karsilastirilmasi her iki dilin siirsel

orneklerinin 6zelligidir.

This dog only, waited on,

Knowing that when light is gone

Love remains for shining. [Browning. E. B., 1902, 169]

(Sadece bu kopek, bekledi, bunu bilerek. Isik gittiginde ask parlamak i¢in kalir)

Ancag monim sevgim bir halda dursun
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Sénmosin konliimiin ilk mehebbati! [Isaxanli, H., 2008, s.196]
(Ama birak askim dursun kalbimin ilk agk1 hi¢ 6lmesin!

Bir od diisdii buluduna,

Yand1 kéniil esq oduna. [Isaxanli, H., 2008, 5.187]

(Bulutun tizerine bir ates diistii, agkin atesinde yanmis yiirek.)

Azerbaycan Tiirkgesinde sevgi ve ask (esq) duygularmi karsilastirarak Z. Kovecses'in
bahsettigi duygu skalasin1 uyguladigimizda sevgiyi genel bir temel duygu, aski daha keskin
bir duygu olarak degerlendirebiliriz. Bu nedenle “agk atestir” kavrami, sevgiden ¢ok aski

tanimlamak i¢in kullanilir. Mesela,

Ey nazl1 nigar, son manim esqim, hoavasimsan,

Esq atosidir can veran insana deyirlor.[Isaxanli, H., 2008, s.143]

(Ey nazli nigar, sen benim askim, tutkumsun, agkin atesidir insana can veren derler.)

Ingilizce ve Azerbaycan Tiirkgesinde siir metinlerinde askla ilgili sik¢a kullanilan bir diger

kavramsal metafor da “ask hastaliktir” kavramidir.

Love is a sickness full of woes,

All remedies refusing; [Daniel S. 2004, 13]

(Ask dertlerle dolu bir hastaliktir, tiim c¢areleri reddeden;)

Ingiliz edebiyatindan alinan bu 6rnekte "ask bir hastaliktir" ifadesi acik¢a kullanilmis ve
dizeler bu kavramsal metafora dayanmaktadir. Azerbaycan edebiyatindan secilen asagidaki
manzum metinde sair ayni1 kavramsal metaforu kapali bir sekilde kullanmis ve bu kavramdan

hareketle okuyucunun anlayacag bir siir olusturmustur.

Zalim sevgi bir gor sana neyladi,

belo zalim acal yoxdu, dord yoxdu.

Qaralir qolunda peyvand yerlari,

monim balam, sevgidan peyvand yoxdu.[R6vsan, R., 2017, 134]

(Zalim ask bir bak sana ne yapti, boyle zalim ecel yok, dert yok.
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Karariyor kolunda as1 yerleri, evladim, agkin asis1 yok.)

Sevgidon peyvond yoxdu ("askin asisi1 yok") ifadesi, askin bir hastalik oldugu anlayisina

dayanan mecazi bir ifadedir.

Duygularla ilgili kavramsal metaforlarin benzerliginin temel nedenlerinden biri, tamamen
uzak halklar tarafindan konusulan ve tamamen farkli dil ailelerine ait olan Azerbaycan
Tiirkcesi ve Ingilizcedeki kavramsal metaforlarin, duygularla ilgili aym genel fikre
dayanmasidir. Dolayisiyla her iki dilde de duygular insan viicudunu dolduran bir kavramdir.
“Beden duygularin kutusu” kavramsal metaforu, duygu algimizin neredeyse merkezinde yer

alir.

She is boiling with anger (6fkeden kayniyor), I am filled with sorrow (hiiziinle doluyum), she
was overflowing with love (askla dolup tasiyordu) gibi Ornekler, “duygular bir kaptaki
stvidir”  kavraminin  farkli duygular1 tanimlamak i¢in kullanildigint  gostermektedir.
Duygularin yogunlugunun bir sonucu olarak bazen duygular kabin disina tasabilir.
Azerbaycan Tirk¢esinde "sabr kasasi dolmaq", "bogaza yigilmaq", "sevgi dolu olmaq™ vb.
anlamlarda da kullanilan ifadeler 6rneklenebilir. Bu kavramsal metaforun duyulara ortak

olmasi, ve bir¢ok kiiltiirde ve dilde ayni sekilde kullanilmasi, tiim insanlarin duygular1 ve

bedenleri hakkinda ayn1 gézlemleri yapmalarinin sonucudur.
Sonug¢

Makalede soyut kavramlari anlatmak igin kullanilan kavramsal metaforlar, Ingilizce ve
Azerbaycan Tiirkgesinde siir metinlerinden secilen ¢esitli 6rnekler ilizerinden incelenmistir.

Her iki dilde yazilmis siir 6rnekleri karsilastirilarak asagidaki sonuclar elde edilmistir:

1. Ingilizce'deki soyut zaman kavraminin tamminda kullanilan kelimelerin ve ifadelerin ¢ogu,
"zaman paradir" kavramsal metaforunun baskinligr ile ilgilidir. Azerbaycan Tiirkcesinde
"zaman degerli bir maddedir" ve "zaman sinirli bir kaynaktir" kavramlar1 glinliik konusmada
daha yaygindir. “Zaman paradir” kavramsal metaforu siirsel Orneklerde daha c¢ok

kullanilmaktadir.

2. Azerbaycan Tiirkgesi ve Ingilizcedeki duygularla ilgili kavramsal metaforlarin ayni genel
fikre dayanmasi bu kavramsal metaforlarin benzerliginin temel nedenlerinden biridir. “Beden
duygularin kutusu” kavramsal metaforu, duygu algimizin merkezinde yer alir ve her iki dilde

de duygular insan viicudunu dolduran bir kavramdir.
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3. Azerbaycan Tiirkcesi ve Ingilizce siirsel metinlerde sevgiyle ilgili metaforlar arasinda en
yaygin olan1 “agk hastaliktir”, “ask yangindir” ve “ask isiktir” kavramlaridir. Azerbaycan
Tiirkgesinde sevgi ve ask (esq) duygularimi karsilastirarak Z. Kovecses'in bahsettigi duygu
skalasin1 uyguladigimizda sevgiyi genel bir temel duygu, agki daha keskin bir duygu olarak
degerlendirebiliriz. Bu nedenle “agk atestir” kavrami, sevgiden ¢ok aski tanimlamak igin

kullanilir.
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Structured Abstract

The problem of the interaction of culture and language has been the focus of ethnologists,
sociolinguists, geographers, researchers who study communication between different peoples
and cultures, as well as linguists. In cultural studies, language is both a creative and protective
element of the nation code and national culture. It is possible to reveal the ethno-national

characteristics of culture and language by examining the essence of metaphorical expressions.

Conceptual metaphor theory is one of the most important studies in various fields that make
metaphor an object of research. Conceptual theory, pioneered by Lakoff and Johnson at the
end of the last century and became even more popular after the publication of the book
“Metaphors we live by” (1980), emphasizes that the laws underlying poetic metaphors should
be sought in thought, not in language. This theory claims that metaphors are frequently used
in daily speech and that these metaphors shape people's communication, behavior and
thoughts. According to the conceptual metaphor theory, when people talk about abstract
concepts, they use the knowledge they have about concrete concepts. Thus, various metaphors
emerge as a result of transferring information about a specific source area to an abstract target

area.

It is known that one of the main tools of metaphorical description in poetic texts is the
expression of abstract concepts such as love, time, happiness, life and death.

Although various strategies have been developed in order to manage time in developed
countries compared to developing countries, the concept of time has remained the same for
everyone. The rationality of the English people and the view of time as a resource used to
achieve a goal are reflected in the concept of "Time Is Money" in English. Expressions in
Azerbaijani language such as vaxt sorf etmok (to waste time), vaxt ke¢irmak (to spend time),
vaxt 6ldirmok (to kill time), vaxt itirmok (to lose time), indicate the presence of conceptual

metaphors as Time Is A Valuable Item And Time Is A Limited Resource.

In addition, although the concept of Time Is Money is not dominant in Azerbaijani, it is

possible to come across poetic metaphors based on this concept:
Gor bir no tez xarclodim giinlori manat kimi,
Ovazinds no aldim — heg xoborim olmadi. [Révson R., 2021, s. 152]

(See how quickly I spent days like manat, I did not know what | bought instead.)

10
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While talking about abstract concepts, it is necessary to mention the linguistic expression of

emotions by conceptual metaphors.

The most common metaphors about love in Azerbaijani and English poetic texts are the
concepts Love Is Fire and Love Is Light. Comparing the feelings of sevgi (love) and esq
(love) in Azerbaijani and applying the scale of emotions mentioned by Z. Kovecses to
Azerbaijani language, we can evaluate (sevgi) love as a general basic emotion and (esq) love
as an intense emotion. For this reason, the concept of Love Is Fire is used to describe esq

(love) rather than sevgi (love).

One of the main reasons for the similarity of conceptual metaphors about emotions is that the
conceptual metaphors in Azerbaijani and English, which are spoken by completely distant
peoples and belong to completely different language families, are based on the same general
idea about emotions. Therefore, in both languages, emotion is a fluid that fills the human
body. Conceptual metaphor, The Human Body Is A Container For Emotions, is almost at the
center of our perception of emotions. The reason for that is the fact that people make the same
observations about their emotions and bodies, regardless of the culture in which they were

raised and the language they speak.

11
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1. Introduction: Initiating Culture in Translation

Culture has always been a focus of discussions and arguments in the world of translation, very
similar to the hive formal and free translations have received. In the 1940s and beyond,
“theory and hermeneutic inquiry” were introduced into translation and, consequently,
translation was approached as a branch of knowledge, scientifically traced and delicately
measured (Bassnet, 2002, p. 47). For the first time, translation theorists were undertaking

attempts to explain the translation process.

Translation theories originated from the field of linguistics. Theorists initially aimed to
explore comparisons between the languages of the source text (ST) and the target text (TT) on
the principle of “determination of adequacy” (Venuti, 2004, p. 123). Later, translation
theorists moved to paratextual effects on the output text, such as the role of the translator, the
reader, and the discrepancies between the cultures of the ST and TT. The main goal was to
reach a case of translation where the “value” of the output texts was precisely equivalent to

that of the input texts (Baker, 2006, p. 71).

Modern translation theorists have focused on why a text may be more effective when it moves
further from its original narrative to the target language’s discourse patterns. The syntax is no
longer the sole focal point of translation studies as language “speakers [also] differ in cultural
and social behaviour” (Mouakket, 1986, p. iii). In other words, the text should be dynamic
and live for the new reader and their culture. To solve this problem, cultural translation
focuses directly on the final product. Part of this process is how culture-specific elements in
the ST are adapted in the TT, as this can provide the target reader (TR) with a sense of the
original text. Cultural translation (CT) “raises complex technical issues: how to deal with
features like dialect and heteroglossia, literary allusions, culturally specific items such as food
or architecture, or further-reaching differences in the assumed contextual knowledge that

surrounds the text and gives it meaning” (Baker, 2009, p. 67).

Several scholars have explored cultural issues in translation. A reviewer can trace the
dilemma of cultural translation and how best to deal with alien cultures back to the nineteenth
century. Munday (2001) cites the German theologian and translator Friedrich Schleiermacher
(b.1768-d.1834) in On the Different Methods of Translating when he asserts that cultural
issues are difficult to fully translate, and a loss in translation is inevitable. Thus, the only

solution is to “leave the reader alone as much as possible and move the writer toward the
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reader” (Munday, 2001, p. 28). However, Walter Benjamin (1891-1940) called rather for
bringing the reader closer to the ST. In his analysis of translation, Benjamin followed what
Schleiermacher called “foreignising the TT” (Benjamin, 2000, p. 341). Benjamin believes
that it is almost impossible to fully transfer the original meaning of a text due to “the inherent

connotations of the poetic literature” (Benjamin, 2000, p. 16).

In the middle of the twentieth century, the trend was to seek a middle ground, where the ST
and the TT affected each other equally. In 1958, Jean-Paul Vinay and Jean Darbelnet outlined
their seven translation methods. They referred to two cases relevant to this study: equivalence
and adaptation. In equivalence, the goal is to precisely match the message of the ST to the
TT. In adaptation, however, the translator might be forced to adapt the text to suit the
background knowledge of the new reader or audience. This approach is “used in those cases
where the type of situation referred to by the SL message is unknown in the TL culture”
(Vinay & Darbelnet, 2000, p. 90-91). This is central to the current article. A careful
examination of The Wedding of Zein reveals intense culture-specific references. In addition to
the chromatic Sudanese cultural references, the context of The Wedding of Zein is very
localized; the whole story takes place in a single village, mostly disconnected from any

neighbouring civilization.

Willard Van Orman Quine (2000), in his essay “Meaning and Translation,” refers directly to
what is left from the source when translated to the TL. Quine says that a good translation
should be empirical and should not take meaning for granted. A literal translation from the SL
to the TL may produce a contradiction in essence, making the end product “alien” (Quine,
2000, p. 94). Following the same thread, the linguist Eugene Nida (2001), famous for his
Theory of Dynamic Equivalence, argues that there can be no absolute reciprocity between two
languages as “most expert translators actually improve the style and organization of a
discourse in the process of translating.” To “deforeignize” a text, Nida claims, is to make it
closer in form and appearance to the texts of a reader’s mother tongue (p. 68). Nida even
advocates changing the style of the original text when the translator has “a feeling for what is
appropriate for different types of texts being translated for different kinds of audiences” (p.
85). In such cases, there is a shift in intention on the part of the translator, as they are

interested in the new reader and their needs.
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In terms of context, Reiss (2000) believes that language is a “temporal phenomenon and thus
subject to the conditions of time” (p. 162). In other words, the translator can enjoy more
flexibility when dealing with the given text. They should not confine themselves to the TT.
Translation with adaptation is no longer a transgression; it is the norm. Reiss further holds
that the translator naturally reflects part of their identity in the text. The translator “always
brings his own knowledge and his expectations, which are different from those of the sender”
(Reiss, 2000, p. 161). Reiss distinguishes between “intentional and unintentional changes” to
the text. Unintentional changes are brought about by the effect of the TL. Syntax is often
central to this issue. When there is a conflict between the grammatical structures of two
languages, translators may have multiple syntactic options.

Guessabi (2013) tackles the cultural problems in translating a novel from Arabic to English
language, taking the Algerian novel as an example. Guessabi believes that, through the
translation process, the main characters in some novels are portrayed with different manners
in comparison to how they act in the ST. This, Guessabi argues, leads to a “creative work”
living “a life of its own” (p. 224). Guessabi claims that one of the main reasons for the shifts
that take place in the TT is the concept of changing cultures. Every language is the outcome
of its own culture, with which it forms a “complex homologous relationship” (Guessabi,
2013, p. 225). Consequently, the interpretation of meaning in a language often depends on its

culture.

Najjar (1984) believes that equivalence is possible when the cultures of the ST and the TT
share “baselines of knowledge” (p. 23). Consequently, the translator’s task is to find linguistic
counterparts that adequately convey the text’s message to the new recipients. If the grammar
of the ST and TT are closely matched (for example, originating from the same mother
language or family) the translation will be more “equivalent” to its origin (p. 24). However,
“identical translation becomes impossible” when the cultures and roots of two languages
conflict (p. 23). In this case, the translator will be the only source of this novel combination,

necessitating explication for readers from different backgrounds.

Thus, some translators retreat to domestication to deal with culturally specific texts. In this
case, translators take on the role of the interpreter, facilitating an understanding of the
information provided by the source text author. Geographical, historical, and cultural concepts

are the elements translators attempt to interpret in any foreign pre-translated text. This is, in
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fact, one of the reasons why translated texts are often significantly longer than the original

text.

Antoine Berman (2000) was one of the pioneers who introduced the idea of foreignization and
domestication to the translation literature. Berman believed that despite the success achieved
in dealing with the concept of domesticating the foreign to make it more comprehensible in
literature, a complete application of the idea might not result in reasonable results. Berman
claims that translators sometimes opt for domestication due to ignorance. They invent a
meaning that is closer to their own culture, as it is the only language they can best understand
(Berman, 2000, p. 284). One can view the translator as the first reader of a text. Consequently,
the translator renders his reading of the literary product, adapting the text to a different level
of cultural hybridity. The general audience then primarily read through the eyes of the
translator. Thus, there is a shift in fidelity in the translated text as the target text, rather than
the source text, becomes the arbiter. This is demonstrably evident in Johnson-Davies’
translation of Tayeb Salih’s The Wedding of Zein. Several translation shifts are implemented
in the TT by the translator. All these shifts were only to facilitate the cultural references in the
ST; thus, the literature’s content can be more comprehensible to the English reader, and the
author’s message easier to digest. However, as it will be revealed, this clarifying approach is

not systematic.
2. Salih and Johnson-Davies

Tayeb Salih was born in 1929 in Karmakol, near the village of al-Dabbah in the Northern
Province of Sudan. As a child, he attended a religious school, finishing his secondary
education at Gordon College in Khartoum. Salih joined the University of Khartoum later to
work as a teacher. A few years later, Salih joined the University of London. In England, Salih
worked at the BBC as Head of the Drama Department for the Arabic Service. He later moved
to Qatar to work as Director-General of the Information Ministry of Qatar State. After this
post, Salih joined UNESCO to be its representative in the Gulf countries (Hassan, 2003, p.
15).

Most of Salih’s works are centred on bridging the gap between the East and the West. This
theme is present in his construction of the fictional Sudanese village Wad Hamid. Salih
focused on one critical idea: when there are feelings of nostalgia, the East becomes the

Orient, but when facts take over, the dismantled image of the East dominates (Constance,
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1981, p. 118). A more of “utopianism” takes place when speaking about the village; at the
same time, Salih never stops trying to free himself from the boundaries created by the society
of Wad Hamid. In all of his works (The Wedding of Zein (1964), Season of Migration to the
North (1969), The Cypriot Man (1978), and The Doum Tree of Wad Hamid (1985)), there is a
kind of “juxtaposition of narrative points of view” where “narrative possibilities and pits”

reveal “several ideologies dialogically against one another (Hassan, 2003, p. 52).

Denys Johnson-Davies was a Canadian translator and trilingual who mastered French,
English, and Arabic. Johnson-Davies also worked at the BBC London Arabic Service in the
1960s. His Arabic colleagues helped him to discover and appreciate modern Arabic literature.
Driven by his enthusiasm for this genre, Johnson-Davies took on the responsibility of
translating and adapting a significant portion of the literature for the benefit of the Western
reader (Davies, 2006, p. 37). Johnson-Davies later moved to Cairo, where he met many
literary figures of the 1950s and 1960s, including Taha Hussein, Tewfik al-Hakim, Yahya
Hakki, and Mahmoud Taymour. In fact, Johnson-Davies’ first experience in Arabic-English
translation entailed translating a collection of Taymour’s stories. In addition to translating
novels, Johnson-Davies translated Arabic poetry, such as a selection of pieces by the
Palestinian poet Mahmoud Darwish, children’s literature and eventually went to more

challenging works, such as translating sections of the Hadith.

The relationship between Salih and Johnson-Davies began at the end of the 1960s when they
first met in London. The first work Johnson-Davies read for Salih was The Doum Tree of
Wad Hamid, which he considered “an excellent piece of writing,” reporting being
“immediately struck by the easy style and its underlying sense of humour” (Johnson-Davies,
2006, p. 83). From that moment, Johnson-Davies decided to take on Salih’s entire body of
work and adapt it for publication in English (Johnson-Davies, 2006, p. 20). Salih continued

his collaboration with Johnson-Davies to the end of his life.
3. The Wedding of Zein

Excerpts of The Wedding of Zein, Salih’s seminal work, were first published in the May-June
issue of the magazine Hiwar in 1964. It was released as a complete work in the December
1966 issue of Al-Khartoum magazine and as part of a collection titled The Wedding of Zein
and Seven Stories in Beirut 1966. Like most of Salih’s stories, The Wedding of Zein is set in
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the fictional village of Wad Hamid, located in Northern-central Sudan. Salih always tends to

opt for the rural and exotic. The protagonist is always an Afro-Arab Sudanese villager.

Salih’s characters evolve dynamically, enhanced by poetic images that demonstrate to the
reader the characters’ growth over time. These images appear to offer a juncture between the
past and the present. Thus, everything taking place has a past, present, and future. In The
Wedding of Zein, the narrative revolves around the unexpected and unexplained events of the
wedding of a man regarded as the fool of the village. Suddenly, Zein becomes engaged to
Nima, the most beautiful and the most morally and financially elite young lady in the village.
An explanation for this apparent mismatch is offered through a mystical figure al-Haneen.
This wise old man can see through Zein and highly appraises the innate difference of Zein

from the surrounding villagers.

Zein has a pure heart and a clear mind but oscillates between “unconsciousness and
awakening” in a sophist phase barely understood to the Wad Hamid’s villagers or the typical
reader (Al-Haggagi, 1983, p. 20). Moreover, Zein acts as a bridge between the village and the
outer world. The Dome of Wad Hamid is represented as an island connected vaguely to other
worlds that have very little in common: the worlds of the gypsies, the Africans, the nomads,
and the sinful dens. The only figure who can move through each of these worlds with ease is
Zein. Salih made Wad Hamid a symbol of discordant Sudan; he hoped that Sudan might also
find the bridges that could connect its different ethnicities. Unfortunately, united Sudan

remained mere fiction and the islands are, in fact, countries inflicted by civil wars.

The whole village of Zein seems frozen, out of time and place. However, life begins a fresh
cycle as the wedding reaches its climax. The wedding represents the moment when the
villagers decided to change their lifestyle and be a part of what is happening around them in

the nearby villages and even cities.
4. Cultural Shifts

The following shifts are chosen according to the chronological order of the novella The
Wedding of Zein. The shifts narrate the approach Johnson-Davies usually follows to deal with
cultural references. Though Johnson-Davies does not follow a particular systematic style, the
given examples demonstrate that the main goal is to facilitate the ST's reading and make it

nearer to the new reader.
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«@dua) [Emphasis added] ."sWle &l paly Udl) 393 of LEA" cdSalds qigiaa ciy cldy -]

(8 ua 1997
Wa qalat bintu majziib dahikata": “khifna an ta‘@id ilayna bi nasraniyati” ghalfaa”.

Bint Majzoub laughed. “We were afraid,” she said, ‘you’d bring back with you an
uncircumcised infidel for a wife.” (Salih, 1988, p. 18)

The word infidel holds a negative meaning regarding treason and dishonesty (Puri, 1995).
44 uai refers in Arabic to the supporters and disciples of Jesus Christ. In Islam, they are
considered to be the rightful Christians who answered Jesus’ call while others refused him
and decided to remain “infidel[s]” (Salih, 1988, p. 172). Probably, the best translation for the
word nasraniyah (4l _d) is Christian. However, Bint Majzoub uses cursing words in several
occasions in the novel. Thus, Johnson-Davies translated not what was said but what was
meant, as the character never stops using insulting words, and this scene is not an exception.
Johnson-Davies insists on using the word infidel depending on his readership to Salih. Bint
Majzoub uses many filthy expressions in her dialogues, and this racist expression is not an

exception.

Say O opial ga () ABlaa A 138 s Byl sllgl e Ay W O il Al gy -2
(22 U2 <1997 lla) agay 3dha B gl Aiu ald) B 4y Balall lakidia lalla

Wa raw wajat ummu |-Zeyni anna ibnaha min awliyai 11ahi, wa qawwa hath ali ‘tigada
sadagatu 1-Zeyn ma‘a I-Hanin. Kan al-Haninu rajula” salihan mungqati‘a” 11‘ibadah,

yugim fi I-baladi sitata ashur" fi salati" wa sawm.

Zein’s mother put it that her son was one of God’s saints, and this belief was
strengthened by Zein’s friendship with Haneen. Haneen was a pious man wholly
dedicated to his religious devotions who, having stayed six months in the village
praying and fasting. (Salih, 2009, p. 30)

This mystic text is open to different interpretations. The text starts with a religious idea
extending to the paraphysical world: the concept of sainthood. In Arabic, the word used is
waliy (¢s), while in English, it is saint. The translation here lacks a cultural element. In the
ST, waliy describes an individual who has powers that defy the physics of nature, and yet can

enjoy life as it is among the ordinary people. In English, the title of saint is always awarded
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posthumously (Casiday, 2012, p. 451). Sainthood usually accompanies someone wise and

respected, but Zein is the opposite —void of any sanity.

Though Zein’s mother calls him a saint or a blessed boy, she only does so in an attempt to
cover his idiocy and inconsistent behaviour. The only man who is able to see this foolery as
the unorthodoxy of a nonconformist is al-Haneen. In the narrative, al-Haneen is drawn as a
mystical figure who enjoys paranormal powers that go beyond the common understanding of
the laypeople. References show throughout the novel that he has an insight that others do not.

This is demonstrated through his respectful relationship with Zein.

In both its original form and when understood as a saint, the religious reference waliy,
depends in the current translation on the translator’s given interpretation. Here, it is envisaged
through some of the sophist sects spreading in some parts of Sudan, including the fictional
Wad Hamid (Firat, 2014, p. 196). Sophism, in Islam, was originally an outcome of the rueful
state of some poor who were homeless. Thus, “a block, attached to the Madinah Mosque,”
was built for them. Those “people were called Ahlu 1-Suffah (i J#/) or the people of
Sopheh” (Knysh, 2010, p. 5).

In Johnson-Davies’ translation, only one meaning is met: the sophist image of al-Haneen. The
aspect of his character, which serves as a remnant of the glorious past, is not incorporated. Al-
Haneen could be a symbol of the Mahdist Revolution in 1882. Through this revolution, Sudan
first gained independence from Egypt and, consequently from the British colonization
(Abbas, 1974).

The Mahdist Revolution ended with its founder, as is the case in The Wedding of Zein, where
Al-Haneen represented an era, coming to end with his death. The death of al-Haneen leaves
the village of Wad Hamid in the hands of Zein and his companions, who seem less inspired
than their former master. In fact, Salih creates a strange image by making Zein a symbol of
Sudan’s future- a future which fails to take its full shape until the moment, as Sudan still

suffers from civil wars, coups and famine.

As evidenced, translators may have a plethora of interpretations for the text, but should
ultimately be decisive about opting for one. Without such conviction, translation becomes an
open-ended dilemma: an act that can never reach its goal. The consequence of this in
Johnson-Davies’ version in The Wedding of Zein is that al-Haneen is represented only as a
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sophist character, and his political dimensions and the symbolism of the history of Sudan are

lost.

The translation style Johnson-Davies employs is codification. This approach of translation
later came to be known as localization (Pym, 2004, p. 66). As in the theory of equivalence,
deletion is used as a means of delivering meaning which, despite the loss, is still reserved. In
the Season of Migration to the North; the idiom shana ya ‘rifu mata yulaqi tabaqah <& ~d
4dub 8% iais mentioned two times in the ST.

Alb (B e diy Al dgasd A g gl N5 Y JUAY) e ApAd -3
(46 v= <1997 «zllua) [Emphasis added]

dhakhiratT min l-amthal 1a tanfadh. Ulbisu kulla halatin labtisaha, shana

ya‘rifu mata yulaqi tabagah.

(51 o= <1997 «gdua) [Emphasis added] Al (A% e oy Ak 385 Y JEY) (e Al

dhakhtratt min 1-amthal 1atanfadh. Shana ya‘rifu mata yulaqt tabaqah.

Johnson-Davies translated both underlined parts as “My store of hackneyed phrases is
inexhaustible” (Salih, 1988, p. 47-51). Johnson-Davies reverts to the technique of deletion in
the underlined parts of the first example. Some translators may have opted for some further
exposition or an equivalent English idiom, such as to know chalk from cheese, to compensate
for what has been lost. Though the proposed English expression may not deliver the exact
message, it at least signals to the reader that there is an idiom at this point of the narration and

offers a similar parallel to the writer’s intended meaning.
(67 ua <1997 «glua) 1aMS 13, J 5 gl Lgud ALl i ) (e LS (Y S SN pad 4

tamr I-nakhil kathir 12 min ghalubna min 1-shwalat l-nshilah fiha 1-thalj nezil. da

kalam!

‘The dates from the palm trees were so plentiful we couldn’t find enough sacks to
carry them in; also, it snowed—can you imagine such a thing? Snow falling from the
sky on a desert town like this?’ (Salih, 2009, p. 51)

The translator here adds a full sentence which is not present in the ST: Snow falling
from the sky on a desert town like this? It could be argued that Johnson-Davies is taking a risk

by adding one complete sentence to the text. However, it is clear that the translator is solely
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focused here on the readers of the TT and their understanding. Instead of adding a note, the
translator somewhat adds an expository sentence highlighting that snow is a rare phenomenon
in Sudan- not commonplace as it is in much of the Western world. Emphasizing this rarity
offers the reader a complete understanding of the occurrence. Johnson-Davies employs this

technique on several occasions, including the following:
M\mdd\écm;wyﬂy‘éjjJﬂ\ﬁﬂw\&@;luyuﬁby@ku‘u;ﬂ-as
(73 U= <1997 «zlln) Alga zady o A8laa J) sl (o 7 yad 43S1 43 Sals (IS

Ta'jjaba l-naziru f1 sirrihi kayfa‘araf sheikh Ali isma Shajarati I-Dur. wawaqa“ I-ismu
mawgi‘a” hasana" ‘1a udhuni Abd al-Samad wakan jahila" bihi lakinnahu tahrraja min

I-su’ali makhafata an yufdaha jahluh.

The headmaster secretly wondered how it was that Sheikh Ali knew the name of

Shajar ad-Durr, the former slave girl who ruled Egypt in the thirteenth century.
Though ignorant of it, Abdul Samad found the name pleasant-sounding. However, he
was embarrassed to enquire lest he shows his ignorance [Emphasis added] (Salih,
2009, p. 54).

Here, Johnson-Davies’ addition explains the role of a queen mentioned in the original text by
her name only. This was Shajar ad-Durr, (Tree of Pearls i al ¢l daae), who was famous
for her role against the Seventh Crusade between 1249-1250 (Zaydan & Allen, 2012).
Assuming that Western readers lack this historical knowledge, Johnson-Davies adds his
exposition without note or reference. In his own words, “Translators take upon themselves
not only the role of the translator but also the role of the person deciding what should be
translated” (Johnson-Davies, 2006, p. 59). This is just one example of Johnson-Davies co-
authoring the text during translation. Such additions may be controversial. On the one hand, it
offers necessary exposition. On the other hand, it could be equally viewed as a form of
interference with the original text when a direct footnote would have sufficed. However,
Johnson-Davies opted not to interrupt the flow of the passage with such a footnote.

Further examples of Johnson-Davies’ “interference” with a TT can be found in other literary
works he has translated. In “The Doum Tree of Wad Hamid,” another of Salih’s works,

Johnson-Davies corrects a semantic error from the original.
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U4 1997 (gl Liingly Jski LaS ey &l (Plans (bl ¢ i) Gl Lisie 3% W Uiady -h.5
(34

wataji’una sayfa" fatajidu‘indana dhubaba I-bagar, dhubabu” kahimlan I-kharif, kama

nakdl bilahjatina.

If you were to come to us in summer you would find the horse flies with us—
enormous flies the size of young sheep, as we say. [Emphasis added] (Salih, 2009, p.
1)

In the ST, Salih erroneously writes “horn-flies”, while the surrounding context indicates
“horse-flies” would be correct. Again, taking on the role of facilitator, Johnson-Davies
substitutes the mistake and provides the correct term without referring back to the original
text via note or, for example, by making a blanket declaration in the introduction such as

“Where necessary, the translator has explicated oblique or mistaken notions.”
5. Translation Criticism: Text-oriented or Reader-based Shifts

The fundamental symptom of modern translation criticism is the concentration of translation
on the TT. Previous schools of translation focused more on the source literature. Currently,
translators consider the changes made to the TT to be of central interest, as the reader
generally cannot refer to the ST in their evaluation. The reader accepts the TT as the original
writer's work and makes their judgment according to this translated version (Pym, 2004;
Baker, 2006).

The translator can simply explain any shifts through notes. Here, they can indicate that they
intended the extra details to convey the atmosphere of the original message to the reader.
However, when the shift is ST-oriented, i.e., the TT is rendered literally, blame is usually
placed on the translator (Bassnett, 2002, p. 34). The translator might be regarded as lacking
sufficient knowledge about the linguistic system of the ST or the TT, as having
misunderstood the message of the author. This can result in both direct and indirect messages,

which may not even have occurred to the author when they were writing the text.

What is discussed here is how extensively a translator can interfere with a text without
harming its unique qualities, such as the author’s voice. In other words, the reader should
directly experience the original writer rather than the translator. Another question can be
raised here: Is our discussion theoretical or axiomatic? Allen (2010) describes translation as
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“a maximal act of interpretation” (p. 472). Yet critics should not solely blame translators who
think too often of the reader. Authors are also targeting a special category of readership to
take them to the ladder of international fame, which results in hybrid literature (Kolchevska,
1983). In this category of art, the writer targets not only the local reader but also readers who
might be both geographically & culturally remote. International fame can become the

ultimate goal in such cases.

Johnson-Davies does not, in fact, restrict himself to comparatively superficial structural and
expository changes. Occasionally, he alters the broader structural distribution of the text
itself. This can be seen in “A Handful of Dates,” a short story which originally consisted of
one very long paragraph. Johnson-Davies renders the story into seventeen paragraphs, thus
simplifying the organization of the text for the new recipient (Salih, 1997). However,
Johnson-Davies is not alone in this tendency. In “Translation Translated: Rasid Abu Gadra’s
Marakat Al-Zugag,” Allen (1997) describes how Antoine Moussali, who translated the
literary work into French, carried out the translation “in collaboration with the author” (165).
Moussali in “the French version incorporates such more specific information into the text
itself” (170). Johnson-Davies (2006) states that, in certain cases, “strict adherence to the
original would serve little purpose”, (p. 65) as the reader might not “know a single word” in
the ST (p. 30). Thus, the goal is to have “a text that reads well in English. After all,
translation is an art and the role of the translator is to take the original text, thoroughly digest

it and then regurgitate it in an acceptable English” (p. 31).

However, this explicatory drift is inconsistent. In The Wedding of Zein, Johnson-Davies
leaves some passages almost exactly as they occur in the ST, albeit with a touch of

transliteration. This move becomes obvious in the last scene of the novella:
Lnbaizalizini-6
Lol s glasdl
(Salih 1997, p.99-100) 135 .8 ....s5)
ajwajajwajajwajajwaja
ayuyayuyayuya awuawuawiuwa

Awoo—awoo—awoowa. (Salih, 2009, p. 67-68)
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The translator keeps the Sudanese ululations in their original Arabic dialect without trying to
approximate them through any other cultural parallels. Although Johnson-Davies previously
interfered whenever the cultural reference was not clear for the reader, in this instance, he
does not attempt to explain what has transpired. It is unclear exactly why Johnson-Davies
made this decision. Perhaps here, he opted to maintain the “soul” of the original text despite

the risk the Western reader might fail to comprehend what is meant.

In fact, the pragmatic purpose of ululations differs between societies. Although they appear
joyful in Zein based on the fact that they accompany marriage rituals, ululations can also be
produced to express utter despondency. In ancient civilizations, ululations were used “for
both: joy and fury” (Pendle, 2001, p. 430). In some African tribes, they are referred to as
mystic rituals. For example, in the Ethiopian Orthodox Tewahedo Church, worshippers tend

to ululate while serving their prayers.

A good solution for dealing with such culturally specific oral expressions is to provide a note,
illustrating the exact reference the author is making in the ST. An endnote can serve this goal
and avoid the translator from too extensively “co-authoring” the text and leaving too visible a
mark on the TT. In Memories in Translation, Johnson-Davies (2006) argues that if adding a
few words to the English translation can more fully demonstrate the artistry of the original
text, then the translator should indeed supplement (p. 100). In 1988, Johnson-Davies started
translating “Half a Day” by Naguib Mahfouz. During the translation process, he believed that
the English text needed more explanation. He called Mahfouz, explaining the importance of
such an addition. Johnson-Davies “was not surprised when [Mahfouz] agreed wholeheartedly

to the addition in the English translation” (Johnson-Davies, 2006, p. 100).

Through the ululation scene in Zein, Salih paints a vivid picture for the reader of what life
looked like in Sudan at the time of British colonisation, in the first half of the twentieth
century. In such cases, the translator must make particularly taxing choices over whether to
translate the text in a literal way or change the whole wedding scene and exchange it with
another one from the new reader’s culture. The wedding scene is almost non-verbal; feelings
dominate the given setting. In this scene, the translator retreats to mere translation as the
images presented are the author's memories when he was a little kid in mid-north eastern
Sudan. The wedding is reserved as it is, and the reader is given the freedom to draw the scene

they wish (Abbas, 1974). Readers are now mature enough to read for themselves.
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6. New Skopos

The amendments or shifts that Johnson-Davies added to the original text represent a shift also
in the methodology of dealing with the translated literature in general. Translators are no
longer the followers of the source text; they are enthusiasts of the target text. In other words,
the goal or skopos of translation has changed its direction. The deep change in the target text
can make the translator go as far as claiming the translated work his own. The original text is
the author’s in Arabic, but the translator’s in English. Translators, like Johnson-Davies, may
view this as the original work. This perspective reflects that the English audience may have
never heard of the text had it not been translated by its new author (or, at least, co-author).
Through this work, the reader is now brought to an arena previously considered prohibited
due to the exalted status given to the mother text and its language. The translation is now a

means to an end, and the end differs according to the skopos.

Similar to the descriptive theory of translation, skopos theory depicts the effects of the culture
and the taste of the target reader, which are regarded as the focal point of any translation.
Consequently, the linguistic elements of translation are now a minor issue as they do not
serve the new audience. Hans-Josef Vermeer (1989), a German scholar and linguist, was one
of the main theorists who crystalized the skopos concept. Vermeer declared that every work
of translation is the result of “commission” where a “statement of goal and condition” is
“explicitly negotiated between the client (commissioner) and the translator” (Vermeer, 1989,
p. 229). In The Wedding of Zein, Johnson-Davis’ approach was, in fact, a case in point of
what Vermeer called for. The additions and changes in the TT are showing that the translator
has put himself in the TR’s shoes. He tried to clarify any semantic or linguistic element which
could hinder the smoothness of the reading process. In the examples discussed above, 5.a and
5.b demonstrate the skopos methodology when dealing with texts carrying references far from
the TR’s culture and literature. In 5.a, Johnson-Davies directly offered the needed historical

explanation and the meant image standing behind the metaphor offered in the Arabic text.

Thus, in skopos theory, the translator is a catalyst of languages and cultures. Consequently,
the translator bears more responsibility than ever as they might sometimes be forced to share
the task of writing with the author to meet the goal of the commission. To reach the targeted
translatum, the translator is free to choose which type of translation suits the target text best.

“[Flidelity to the source text (whatever the interpretation or definition of fidelity) is one
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possible and legitimate skopos or commission” (Vermeer, 1989, p. 230). Moreover, the
language of translation is no longer autonomous; it is part of the target culture (Jabir, 2006, p.
40). In example 4, Sudanese slang was used; however, the translator gave a clear translation
made of standard English, so the reader would not lose the thread of the story. Had Johnson-
Davies given a note that this text was originally written in slang, the chain of reading would
be most probably broken. In fact, one can claim that using any English slang can soothe one
TR and let the other readers just suffer to understand what is meant by this thread of

language.

But, when it came to cultural references, the translator never hesitated to decide to explain
why the speaking character is amazed that snow has fallen: “can you imagine such a thing?
Snow falling from the sky on a desert town like this?” (Salih, 2009, p. 51). The translator
adds the whole quoted words here to explain the uniqueness of the incident in the eyes of the

original reader: the Arabic reader.

With skopos, the text also loses its position as an independent entity of linguistic isolation: it
is dependent on the receptive reader. The text is announced as an extra-linguistic entity of
world-continuum existence. The source text “does not determine the variety of the target text,
nor does the text variety determine ipso facto the form of the target text” instead, the skopos
of the translation stipulates the output text (Vermeer, 1989, p. 232). The text can now stand
alone as a raw material to build on. The translator uses the ideas and the main concepts of the
ST to implement or plant them in a text which no reader perceives as a translated version of

original literature.

In skopos, translation has one main goal: giving information, whether cultural or specific.
Any other target is of no importance. The translation should meet the goal of the client. The
functionality of the translation in terms of its effectiveness for the target audience is generally
based on this goal. In other words, one can infer that skopos can be applied to both the
process of translation and the product expected out of the translation process.

Thus, equivalence in translation is no longer judged on the level of the text; it is now regarded
through cultures. The translator’s work is to search for how to equalize the culture of the ST
with that of the TT. A full cultural turn takes place: “translation is [now] a bicultural practice
requiring mind-shifting” (Baker, 2009, p. 72). Extract 6 is a case in point. The ululations were

kept as they are. This time, no explanation is given, unlike many other occasions in the
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translation of The Wedding of Zein. The ululation scene is the last act of the novella; the
reader has now absorbed the Sudanese culture. There is no need for any explication given on
the part of the translator to facilitate the understanding of the cultural references in the novel.
One can claim that the translator is delivering to their readers a message saying: It is now
your turn to look for more details, if you wish, about the Sudanese culture. However, the
cultural turn in translation has been criticized for giving the translator a limitless zone of
movement; even when cultures appear similar, disputes tend to occur during the translation

process.
7. Conclusion

The result of the translator Denys Johnson-Davies’s attempt to localize the text to suit the
target audience’s culture has resulted in both a loss and gain in the output text. For example,
there is a loss in the spoken part of the text (the dialogues); there is no element in any
dialogue which signals to the reader that this text is spoken in a Sudanese dialect.
Consequently, the value of the spoken discourse is lost. A possible solution could be to tell
the reader directly that the translation necessitated adaptation to bring the reader closer to the
possible meaning of the original text, or to adopt a dialect with which the reader is fully

familiar.

Moreover, there is direct interreference as the text goes international. In his translation of The
Wedding of Zein, Johnson-Davies portrays a new text to suit a wider audience who share
more cultural elements with the translator than the writer and his original readers. The
translated text gains credibility from the new readers or clients. Clear shifts have resulted in
the text being more widely-read, but this moves it away from the original. Translation, in this
way, is no more than an adaptation moulded to please, not to direct and reflect, as any genre
of literature should do.

What Johnson-Davies has done to Zein through the translation process is similar to adding
condiments to make the outcome more to the general taste of the new reader. However, in
The Season of Migration to the North, Tayeb Salih, the writer himself, has moved the text to
the reader from the very beginning- from the moment of writing itself. Texts are now re-
localized to serve different targets; often one or several targets which the writer already
envisaged during, if not before, the moment of creation.

28



Saad Alyamam VAFAIBAAJ LOTUS International Journal of Language and Translation Studies, Haziran 2022,2(1), 12-32

The translated text is not called on to represent any previous texts. Instead, it is subject to
modification and recreation. The text is initiated in one culture, to be introduced later to many
others. The text has become a mobile structure, not limited in time and space, not limited to
an author or translator, and not limited to a single culture or reader. In other words, Zein
would have remained in Wad Hamid forever had he not had the chance to meet Denys

Johnson-Davies.
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Chapter 1 elaborates on the use of audiovisual translation for teaching foreign languages.
Taking into account the significance of the image-based world, the meteoric speed of
technology and the necessity of employing real-world material to make a class more
appealing, Anna Redzioch-Korkuz argues that audiovisual material can be used to serve this
purpose. After explaining the significance of technology and the challenges involved in

teaching a foreign language, the author enumerates a range of audiovisual materials and
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modalities from videos, subtitles, reversed subtitles and bimodal subtitles to subtitles for the
deaf and hard of hearing and audio description. Further, the writer provides a long list of ideas
which teachers can take advantage of in teaching a foreign language. The list includes
integrated subtitles, comparative analysis, paper subtitles, naming the sound or gesture and
AD scripts.

Chapter 2, by Raluca Sinu, focuses on a relatively underdeveloped area of audiovisual
translation: interlingual subtitling in television news. To address this gap, the study is
conducted in the context of Romanian television news, which is the most frequently viewed
audiovisual material in Romania. To begin, Raluca Sinu develops a theoretical framework
with an emphasis on news subtitling. Next, she introduces a small-scale survey of subtitles
collected from Romanian television stations as its corpus. The first observation she makes is
about the amount of the lines and the space they take up. Another finding involves the
collected from Romanian television stations as its corpus. The first observation she makes is
about the amount of the lines and the space they take up. Another finding involves the number
of the characters that exceeds the normal 40-character limit. She attributes these technical and
linguistic features of news translation to a variety of factors, including the use of non-
professional agents such as journalists, the treatment of news translation as a text
accompanying the news report, and so on.

In Chapter 3, Lucyna Harmnon undertakes an empirical study titled "Do We Still Need the
Term 'Close Captions?" to examine the extent to which these audiovisual products can
benefit viewers, particularly hearing-impaired viewers. She studies a corpus of 50 Netflix
films across a range of languages. The author outlines three separate justifications for closed
captioning and identifies significant discrepancies between their functional and practical
manifestations. Several of the films reviewed included closed captions that provided
information about the speakers, music, and other background noises that are ordinarily
inaccessible to hearing-impaired viewers. The remainder of the corpus, however, provides
little information about the audio layer. As such, they fail to accomplish the corpus's primary

objective of supporting members of the target audience with hearing impairments.

The next contribution, by Margarita Isabel Asensio Pastor, provides an in-depth investigation
of traditional Jordanian folktales and their translation. The specific nature of ethnographic

discourse material has an effect on translation, as does the orality and milieu in which the data
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were gathered. The author offers a sociocultural framework for Jordan within the represented
geography, which includes the convergence of multiple speech communities and the presence
of a multiglossic Arabic continuum. The setting in which the translation takes place has an
effect on it, requiring it to incorporate linguistic, paralinguistic and pragmatic qualities in
order to convey the varied identities represented in the ethnomaterial under inquiry.

Chapter 5, by Michal Organ, studies the English translation of Stanislaw Bareja’s Alternatywy
4 to address the censorship, first by the Polish communist party and afterwards by the patrons
and translators of the receptive culture, English. Organized in two parts, the study begins with
a history of censorship in Polish cinema, followed by discussions of Bareja’s grappling with
censoring organizations, his famous TV series and its English translation. Using examples
from the dialogues with their English counterparts, the author concludes that because the
target culture was unaware of the original version's political and ideological implications, the
translator has sought to turn the politically informed work into a humorous one. In the end,
the author remarks that the translator was mindful of the original’s delicate nature and offered

some paratexts with the aim of bridging the cultural difference and accelerating its reception.

Considering the difficulty of translating puns, the penultimate chapter by Karolina Puchala-
Ladzinska, discusses the translation of puns in the American sitcom Two and a Half Men and
the techniques used by the translator to achieve the best results in Polish. Deriving data from
seasons 4 to 8, it highlights the major difficulties inherent in translating puns and the strategy
at the translator's disposal. Accordingly, since the two languages are different greatly and
there are few one-to-one correspondences between them, the translator has relied heavily on
compensation to elicit the desired effect among the target audience. Additionally, the
translator either leaves the original untranslated or literalizes it, neither of which appears to be
effective in the author's opinion. In sum, the text encourages the translator to make every

effort to seek compensation rather than a literal translation of the word plays.

The last chapter offers insights on the application of audiovisual element in contemporary
video games. It illustrates this point by examining the subtitles of Mass Effect: Andromeda.
Before entering into the analysis, it sets the study's theoretical foundations and introduces
various audiovisual forms, such as subtitling, dubbing, and localization. Following that, the
characteristics of Andromeda as an interactive game involving players portraying characters

and non-player characters (NPC) are discussed. The ensuing section compares and contrasts
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the original version with its Polish-subtitled version. According to the study, the Polish
edition of Mass Effect: Andromeda contains a cinematic translation rather than a complete
localization. It continues by the argument that relying on faithful rather than artistic

translation is a reliable policy in this audiovisual translation.

In summary, Translation Today: Audiovisual Translation in Focus is an authoritative
collection of audiovisual translation-related issues for individuals to keep abreast of recent
innovations in audiovisual translation. Innovative in the sense that it addresses novel subjects
such as folklore, video game, interlingual subtitling, among other less travelled avenues that
await further research. There are some suggestions we have made for this collection. The
study could have possibly benefitted from audiovisual studies in various contexts (lranian,
Italian, Finnish, Spanish). Additionally, the editor could have employed studies which analyze
large-scale corpuses rather than individual texts and small-scale corpuses. Overall, this
volume is highly recommended for scholars, students, researchers, as it makes significant
contributions to the field of audiovisual translation.
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acimlama olan hermeneutik etkinlik genel olarak igte olanin disariya ¢ikartilma
isidir. Alegori sozciigiiniin ortaya konulacak olan otantisitesi bdylesi bir
hermeneutik {izerinden ¢o6ziimlenecektir. Dilsel diizeyde iistii kapali anlatim
iizerine kurulu olan alegori, kurgu iceren siibjektif yapisiyla temsil lizerine insa
edilmis bir simgeleme veya benzetme olmasindan dolay1 esasen bir fikri yansitir.
Makale Kiinyesi/To cite this article: Alegorinin olusturmus oldugu alegorik anlatinin Dbiitiiniinde ortaya c¢ikan
. . ) gostergede gosterilen 6ge, anlatiyr olusturan kelimeler iizerinden verilmez. Burada
GUNAYDIN, L (_2922)' Alegqu gosterilmesi amaclanan sey, ilgili anlatida yer alan kelimelerin g¢agrigimsal
S('Szcijgiinﬁn.OtantISItesmln Hermen_eut|k diizeydeki baglantilar1 aracilifiyla anlasilmaya calisilir. Bundan dolay:r alegorik
Coziimlemesi.  LOTUS  International anlatida gercekte kastedilen sey, yiiksek seviyede bir diisiince etkinligi lizerinden
Jour'nal of Language and Translation ortaya cikar. Boylelikle {iistii kapali bir anlatim olan alegorinin gergekteki
Studies, 2(1), 38-58. anlam([lar]1 iizerine ¢ekilmis ortii kaldirilmig ve anlam[lar] ortaya c¢ikarilmis olur.
Alegorik anlati, yaratict edimin bir iiriinii olmasiyla edebi/sanatsal olandan paye
alir. Diger taraftan felsefi baglamda 6ze doniik yani, ona felsefi bir deger katar. Bir
baska ifadeyle alegorinin edebi yonii sanattan beslenen kurgusalligin vermis
oldugu imkanlardan dogarken, felsefi yoOniiyse bir seyin Oziinii vermeye
caligmaktan ortaya cikar. Nitekim alegorik anlati, gergekligi edebi/sanatsal diizeyde aktarmaya ¢alismak ister. Bundan dolay1
alegori gergeklik ve kurgusallik iizerine kurulu bu ¢ift yonlii karakteriyle hem felsefi hem de edebi olanda kendini var ederek
ortaya koyar.

Anahtar Kelimeler: Alegori, Otantik Anlam, Otantisite, Hermeneutik, Dilsel Temsil.

HERMENEUTIC ANALYSIS OF THE AUTHENTICITY OF THE WORD OF ALLEGORY

Abstract

This study focuses on the authentic meaning of the word allegory and covers a hermeneutic activity on its linguistic
representation. This hermeneutic activity aims to determine and evaluate the root meanings of the related word, to reach the
authentic meaning seen as an essence and quality determination, and also to analyze the determined authenticity of the word.
Ultimately, hermeneutic activity, which is an exposition, is generally the work of bringing out what is inside. The authenticity
of the word allegory will be analyzed through such a hermeneutic. Allegory which is based on implicit expression at the
linguistic level, essentially reflects an idea because it is a symbolization or analogy based on mimesis with its fictional
structure. What is aimed to be shown is tried to be understood through the associative level connections of the words in
allegorical narrative. Hence, what is really aimed in the allegorical narrative emerges from a high level of thought activity.
Thence, the veil over the real meaning[s] of the allegory is removed and the meaning[s] are revealed. Allegorical narrative
takes its place from the literary/artistic by being a product of creative act. Moreover, it has gained philosophical value due to
the fact that it was built to give the essence of something. In other words while the literary aspect of allegory arises from the
possibilities given by the fiction that is fed by art, its philosophical aspect has emerged from trying to give the essence of
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something. Indeed, allegorical narrative wants to try to convey reality on a literary/artistic level. Therefore, allegory comes
into existence in both literary and philosophical, with this bi-directional character based on reality and fiction.

Keywords: Allegory, Authentic Meaning, Authenticity, Hermeneutics, Linguistic Representation.

Giris ve Yontem Uzerine

Gostermek bir seyin goriilmesini saglamak amaciyla bir seyi goz oniline koymaktir. Diger bir
ifadeyle gostermek, bir seyi herkesin gorebilecegi bir yere yerlestirerek ona mekan tayin
etmektir. Gostermek ayni1 zamanda bir seyin kendisine; diger bir ifadeyle otantisitesine dogru
gitmek ve sonrasinda bu otantisiteyi disar1 ¢ikartip sergilemektir. A¢imlama da gosterme
gibidir. Gostermek gorme eylemine imkéan tanirken a¢imlamak agma eyleminin kendisine
mekan acar. Burada semantik bir birliktelik s6z konusudur. Nasil ki gostermede ilgili seyin
goriilmesi amagclaniliyorsa ayni sekilde agimlamada da otantik olarak bu amag s6z konusudur.
Bir farkla, gésterme eyleminde gosterilen seyin kendisi bir kere nesne pozisyonunda kalip
sonrasinda terk edilirken, agimlamada agimlanilan sey her daim nesne pozisyonunda kalir ve
strekli agimlama eylemiyle sergilenir. Diger taraftan i¢te olanin disar1 aktarilmasi olarak
acimlama Ui¢ unsurdan olusur: yonelme, ¢ikartma ve sergileme. Bu yoOnelme, ¢ikartma ve
sergilemeyle birlikte agimlanilan agimlamanin bitmeyen nesnesine doniisiir. Buradaki
acimlama nesnesine sonu olmayan bir yonelimle yonelir. Edimin nesnesine olan yonelimi ve
sonrasinda onunla olan temasi sonucu ortaya birtakim seyler ¢ikar. Bu seylerin her biri ilgili
edimin nesnesiyle siki bir ilinti igerisindedir. Bu seyler agimlama ediminin kendisiyle birlikte
ortaya konulmaya ¢ahisilir. Iste bu agimlama, ilgili seyin icerisinden disarrya dogru bir ¢izgi
izler. Dolayistyla agimlama otantik olarak i¢te olanin deneyimlenmesiyle beraber bu deneyim
sonucu edinilen seylerin disavurumudur. Bu baglamda igte olan seyin disariya c¢ikartilarak
ortaya konulmasi anlamindaki agimlama, bir sdzcligiin kdkenine inip orada yer alan otantik
anlami1 bularak orta yere; gbz Oniine; giin yiizline ¢ikarmaya caligmakla ayni paralelliktedir.

Dolayisiyla bir s6zciiglin otantisitesi o sdzciligiin agimlamasinda ortaya cikar.

En nihayetinde bir agimlama olan hermeneutik etkinlik de (Grondin, 2017: 17) genel olarak
icte olanin disariya ¢ikartilma isi olarak goriilebilir. Antik Yunanda Apollon’un Delphoi’daki
kehanet ocagina el¢iler gonderilirdi. Buradaki kahinlere tanrilarin niyetleriyle alakali birtakim
sorular sorulur, kahinler de tanrilarin niyetleriyle alakali birtakim cevaplar verirdi. Soylenilen
cevaplar gorliniir anlamindan ziyade bir anlama hamledilerek okunmaya calisilirdi. Bu
okuyus, Antik Yunanlilara gore olmasi gereken bir okuyustu. Ciinkii onlar tanrisal isaretlere

ve kehanetlere inanirdi. Bundan dolay1 bir seyin goriinen tarafindan ziyade onun asil olarak
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icinde ne barindirdig1 6nem arz ederdi (Diiriisken; Corakli, 2017: 59-60). Dolayisiyla Antik
Yunanlilar soylenilen s6zden onun gercekten ne anlama geldigine (herméneia)
yogunlasirlardi. Iste herméneia bu yogunlasmanin kendisidir. Bu sebeple hermeneutik
sozcliglin kendisinden tiiretildigi “herméneia” esas olarak bir seyin dis ylizeyinde goriinen
seyleri bir tarafa atarak o seyin igerisine girip orada isaret edilen; asil olan seyi yakalamaya
caligmak ve ayn1 zamanda bu yakalanilan seyleri de disariya tasiyip aktarmak olarak
digtiniilmelidir. Dolayisiyla Antik¢cag baglami {izerinden diisiintildiiglinde hermeneutik
etkinlik aslinda soziin icinde olanin disariya ¢ikartilma isinden baska bir sey degildir. Iste bu
baglamda igte olan seyin disariya ¢ikartilarak ortaya konulmasi olarak agimlama, hermeneutik
ile ayn1 istikamette yer alir. Ayrica bir sozciigiin kokenine inip orada yer alan otantik anlami
bulmak, sonrasinda bu otantik anlami ag¢imlayarak giin yliziine c¢ikarmaya calismak ve
boylece ilgili sdzciigiin otantisitesini ortaya koymak hermeneutik etkinligin kendisini verir.
Iste alegori sozciigiiniin otantik anlaminin tespitinde izlenen yontem de ilgili kelimenin ortaya
¢ikmis oldugu dile yonelerek kelimenin bigim, anlam, kok, govde ve eklerine miiracaat etme
seklinde ortaya ¢ikan ve agimlamaya dayali hermeneutik yontemdir. Dolayisiyla bu ¢alisma,
alegori sOzciigiiniin tarih i¢inde hangi anlamlarda kullanilmasindan ziyade ilgili sdzciigiin
dilsel temsilde bir 6z ve nitelik saptamasi kabilinde goriilen otantik anlamina yogunlagacaktir.
Diger taraftan bu c¢aligma alegori sozciigiiniin genellikle edebiyat sahasinda kullanilan
metafor, ironi, mecaz ya da istiare gibi terimlerle olan anlam benzerliklerini ya da
farkliliklarini inceleyen bir ¢alisma da degildir. Alegori teriminin yukaridaki terimlerle olan
iligkisi iizerine yapilacak bir inceleme ayr1 bir arastirma konusudur. Bu incelemede amaclanan
alegori sézciigiiniin otantik anlamindaki dilsel temsilin hermeneutik ¢6ziimlemesidir.

Bu ¢alisma iki boliime ayrilacaktir. Birinci boliim alegori sdzciigiiniin otantik anlaminin
tespitine dair bir arastirma ve inceleme mahiyetinde 6n goriiliirken, ikinci boliim bu arastirma
ve inceleme sonucunda elde edilen verilerin hermeneutik bir etkinlige tabi tutulmasindan
Olusur. Calismanin birinci kisminda alegori sdzciigiinlin basit ya da bilesik olup olmadiginin
belirlenmesi, kelimenin kdkiine dair anlamlarinin ne oldugu, bu anlamlarin baska kelimelerle
olan anlam birlikteligi, bu anlam birlikteliginin merkezinde yer alan anlama doniik 6zsel
durum ve bu ilgili durumun niteliginin saptanmasi, bu saptamada alegori sozciigiiniin
kokeninde yer alan karakterin tespiti ve bunun dilsel temsilde diizanlam ve yananlam seklinde
ortaya cikist yer alacaktir. Ikinci béliim, otantik anlamin tespitiyle alegori sozciigiiniin dilsel

temsil diizeyindeki karakterinin ontolojisine yogunlagmaktadir. Birinci boliimde elde edilen
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verilerin gerek dilbilimsel gerek felsefi gerekse edebi vechelerinin goz dniinde bulundurularak
acimlamaya tabi tutulup degerlendirilmesi ikinci béliimiin kapsamini ortaya koymaktadir.

1. Alegori Sozciigiiniin Otantisitesi

Alegori, Grekce “allos” (&AAog) ve “agoreuein” (&yopevoig) kelimelerinden miitesekkil bir
sdzciiktiir (Whitman, 1987: 263; Biblissima, éAAnyopia).? Bu sozciik, Grekceden Latinceye
“allégoria”, bu dilden de Fransizcaya “allégorie”, Almancaya “allegorie” ve Ingilizceye
“allegory” formlarinda ge¢cmistir (Patridge, 2006: 68; Dwds, allegorie).3

Alegori sozciigii etimolojik a¢idan incelendiginde terkibinde bulunan Grekge “allos”

Ceee

kelimesinin kokeninin, “Ote, Otesi” anlamina gelen “all” (&AA) sozciigiine uzandigi
goriilmektedir (Liddel; Scott, 1940: 67-8). Bu “all” sozciigii, Proto-Hint-Avrupa olarak
bilinen ata dile (Uysal, 2010: 3-4) dayanmakta olup dildeki varligin1 Sanskritgede “ote, oteki,

digeri, farkl’” vb. anlamlara gelen “anya” (=) ve “tuhaf, yabanci1” karsiliginda kullanilan

“arana” (3RUN) sdzciiklerinden alir (Etymonline, *al).* Bu durumu destekler bir sekilde
“anya” sozciigii Ingilizce olarak su anlamlari igerirken “elsewhere; to another place, on the

another hand, otherwise”, “arana” sozciigii de “distant, strange” gibi kelimelerin karsiliginda

kullanilir (Macdonell, 2012: 18-26).

“All” sozcligliniin Sanskritcedeki kok anlamlart degerlendirildiginde “belirlenmis bir alanin
haricindeki diger alan”, “grubun disindaki sey”, “toplulugun iginden olmayan”, “baska bir
yere ait olan” seklinde birtakim anlamlarin belirgin bir sekilde 6ne ¢iktig1r goriilmektedir.
Bunun yaninda “all” sdzciigline dair yukarida zikri ge¢en anlamlarin merkezinde “6te” anlanu
oldugu i¢in bu “all” soézciigii, “oteki yer”, “Oteki kisi” “Oteki sey” gibi anlamlara génderme
yapmaktadir. Dolayisiyla buradan hareketle bu kelimenin kdkeninde “yerli olmamak”, “farkl

olmak”, “degisik olmak”, “olanin diginda olmak™ gibi birtakim anlamlarin yattig1 s6ylenebilir.

2 www.biblissima.fr cevrimici web adresi dijital olarak bati tarihiyle alakali birtakim belgelere, kataloglara ve 6zel veri

tabanlarina ulasim saglamasinin yaninda 6zellikle de su sozliiklere erisim imkani vererek etimolojik aragtirmalara destek
vermektedir: Robert Scott (1867-1939) ve Henry George Liddell (1811-1898) A Greek-English Lexicon (1940), Wilhelm
Pape (1807-1854) Handworterbuch der griechischen Sprache (1880), Anatole Bailly (1833-1911), Bailly (2020).

3Cevrimigi dijital bir platform olan Digitales Worterbuch der deutschen Sprache (DWDS), Berlin-Brandenburg Academy
Sciences and Humanities kurulusunun Almanca eski ve yeni kelimelerin anlamlarina dair bilgi sistemini icermektedir. Bu
dijital platformun web adresi, www.dwds.de seklindedir.

* www.etymonline.com seklindeki web sayfasinin temel kaynaklari arasinda su sézliikler yer almaktadir: Ernest Weekley
(1865-1954) An Etymological Dictionary of Modern English, Ernest David Klein (1899-1983) A Comprehensive
Etymological Dictionary of the English Language, Oxford Universitesi Oxford English Dictionary, Robert K. Barnhart
(1933-2007) Barnhart Dictionary of Etymology, Ferdinand Holthausen Etymologisches Wérterbuch der Englischen Sprache,
Barbara Ann Kipfer ve Robert L. Chapman (1920-2002) Dictionary of American Slang.
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Ayrica bu “all” sézcligliniin, alegori sdzcligliniin haricinde baska kelimelerle olan semantik
birlikteliginde ortaya ¢ikan anlamlar, bu durumu destekler niteliktedir. Asagida Proto-Hint-
Avrupa Ata Dili kokenli “all” sozciigiiniin, bu dil ailesine mensup baska kelimelerle olan
birlesimleri, anlamlariyla birlikte yukarida tespit edilmeye ¢alisilan “Gteki yer”, “oteki kisi”

“oOteki sey” gibi kok anlamlar iizerinden yorumlanarak verilmistir:

Al(Dter: degistirmek [var olan seyin formunu baska bir forma doniistiirerek mevcut

siirin dtesine gegmek],

Al(D)ias: takma ad [var olan seyin adinin haricindeki bir diger ad ya da olanin 6tesinde,

berisinde olan ad],

Al(l)ien: yabanci [bir kiimenin i¢inde birbirine benzeyen var olanlarin haricinde baska

bir kisi ya da sey; olan sinirin disinda olarak 6teki kisi],

Al(Dternative: bir diger sey [var olan seyin bizatihi kendisi olmayip onun yerine
gegebilecek bir bagka sey; olanin disinda, ancak ona nitelik ve nicelik olarak benzedigi i¢in

emsali olabilecek seyin kendisi],

Al(Dtruism: bagkalarin1  diisiinme [bir kisinin kendisinde degil de bagkasinda
yogunlagmasi, kendi sinirin1 geride birakip baska kisilerin sinirlarina dahil olarak onlarla
alakadar olmasi; olan sinirin digina ¢ikarak farkl bir sahada ortaya ¢ikan duygunun 6teki olan

seyde goriiniimii],

El(I)dritch: biiyiilii [var olan seyin formunun baska bir seye biiriiniip bulundugu siniri
asarak varliga c¢ikmasi, olan seyin 6teki olan seyde suni metamorfoz gegirmesi] (Etymonline,
*al).>

Bu ornekler degerlendirildiginde Proto-Hint-Avrupa Ata Diline nispet edilen “all”
sozcliglinlin, dahil oldugu kelimenin anlamini tam tersi bir istikamete siiriikledigi ortaya
cikmaktadir. Ortaya konulan tespit ve degerlendirmelerden hareketle, alegori sozciigiinde yer
alan ikinci s6zciigiin anlaminin, “all” sozciigliyle birlesiminde, tersine bir istikamete girdigi
gorlilmektedir. “All” sozciigline dair saptanan bu durum yukarida verilen 6rnekler {izerinden
degerlendirilebilme olanagina sahiptir. Sayet “all” sozciigli bu kelimelerden c¢ikartilirsa,

anlamda bir istikamet degisikligine mahal verilmemis olur. Diger bir ifadeyle yukarida

5 “All” kelimesiyle birlesimde bulunan kelimeler www.etymonline.com sitesinden alinmis olup ¢eviri, yorum ve

degerlendirmeler sahsima aittir.
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siralanan  kelimelerde  “all”  sOzciigiinin  olmadigr  disiiniiliirse, kabaca “alter”

2 C¢ 29 <ec 29 ¢

“degistirmemek™, ‘“alias” “asil ad”, “alien” “yerli”, “alternative” “olan sey”, ‘“altruism”

99 ¢¢

“kendini diisiinme”, “eldtrich” “biiyiilii olmayan” anlamina gelir.

Alegori sozciigiiniin terkibindeki bir diger sozciik olan “agoreuein” [dydpevoic], genel
olarak “konusmak/anlatmak” anlamlarina gelir (Liddel; Scott, 1940: 13-4). Bu sozciigiin kokii
“hareket ettirmek”™, “liderlik etmek” anlamlarina gelen “ag” sozciigiidiir (Partridge, 2006, s.
68). Kokeninde yer alan bu sdzciikten hareketle ‘“agoreuein”, “konusmacinin liderlik
kisvesine biiriinerek yapmis oldugu bir konusma”ya gonderme yapar. Nitekim 6zellikle bu
kelime Ingilizce olarak karsilandiginda kullanilan kelime Tiirkge “nutuk, sdylev, hitabe” gibi
anlamlara gelen “oration” kelimesidir (Liddel, Scott, 1940, s. 14). Dolayisiyla bir topluluga
diisiinceler, duygular asilamak amaciyla sdylenen, uzunca, coskulu ve giizel s6ziin kendisi

olarak nutuk (Ayverdi, 2010: 940) “agoreuein” fiilinin anlamsal igeriginde yer alir.

“Agoreuein” fiilinin 6zelinde yer alan niians1 daha da agmak gerekirse sunlart sdylemek
miimkiindiir: Dilimizde “konusmak™ fiilinin bir¢ok anlami vardir. Bu Grekge sozcliglin
anlamma karsilik gelen “konusmak™, “bir konuda karsilikli s6z etmek, sohbet etmek”
anlamindaki “konusmak” degildir. “Agoreuein” fiilinden kasit Tiirk¢ede “konusmak™ fiilinin
anlamlarindan biri olarak da goriilen “duygularin1 ve diisiincelerini bir kompozisyon iginde
anlatarak konusma yapmak” (Ayverdi, 2010: 694) anlamindaki konugsmadir. Bundan dolay1
bu “konusma” eylemi daha 6zel anlamda nutuk formatinda “anlatmak™ seklindedir.
Dolayistyla genel olarak alegori yapan kisinin bir sey anlatma eyleminin igerisine girdigi

sOylenebilir.

Bilindigi gibi anlatim agiklayici, betimleyici, Oykiileyici, tartismact gibi kendi iginde
birden fazla tiire sahiptir. Alegoride yer alan anlatim, karakteristik 6zellikleri gz Oniinde
bulunduruldugunda daha baskin bir sekilde agiklayici bir tiir olarak kendisini ortaya koyar.
Nitekim ac¢iklamaya dayanan anlatim tarzinda amag, anlatilan seye dair muhatapta varsayilan
kapalilig1 ortadan kaldirmak ve boylelikle o seyi daha belirgin hale getirmektir. Temelde bir
konusma tiirli 6zelde bir anlatim olan alegoride de amag, Oncesinde dile gelen seyin
kendisinde varsayilan kapaliligin1 gidermek, onu daha da agmak seklindedir. Nitekim ileride
deginilecegi gibi Platon’un MO 428-348 Devlet adl kitabinda Sokrates-Glaukon diyalogunda
gecen magara alegorisi (Platon, s. 514a-518e), anlatim iginde bir agiklama modeli olarak dile

getirilir. Ancak alegoride yer alan agiklamanin neden-sonug iizerine kurulu bir hiiviyete sahip
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olmadigint belirtmek gerekir. Nitekim bdylesi bir agiklama daha c¢ok nesnel degerlere
dayanan bilimsel sahada kendisini gosterir (Akarsu, 1975, s. 13). Burada goriilen agiklamaysa
bilimsel olanin karsisinda olan ve dolayisiyla daha c¢ok siibjektif degerlerden beslenen
kurgusal bir agiklamadir. Dolayisiyla alegori, olan seyin dogasindaki sinirin 6tesine gegerek
nesnel olandan uzaklasip kurguya yonelmeyi saglar. Bundan dolay1 alegori, dogas: itibariyle
bilinen ve alisilagelen tarzda bir ag¢iklamadan ziyade, siibjektiflik tizerine kurulu kurgusal
yoniin agir basmasiyla bilinmeyen, alisilagelmeyen ve sinirin 6tesinde yer alan bir agiklama
tarzi ortaya koyar. Boylelikle alegoride yer alan anlatinin, olan sinir1 agip bagka tiirlii bir yolda
meydana geldigini sdylemek aslinda onun nesnel Olglitlerden ziyade siibjektif bir diinya
iizerine insa edildigini sdylemek demektir. Alegori listli kapali bir anlatim tarzina génderimde
bulunur derken de onun siibjektifligi yine belirleyici olmaktadir. Ancak buradaki siibjektif
olma durumunun salt keyfi olmadigini belirtmek gerekir; bilakis anlatici tarafindan belirlenen,
aciklanan sey ile agiklayan (alegori) sey arasindaki birtakim iligkiler, alegorinin kendisini
ortaya koyacaktir. Iki sey arasindaki bu iliskilerin biitiiniiyle siibjektif oldugunu sdylemek
miimkiin olsa da, bunlarin anlatic1 tarafindan nesnel gergeklikten paye alarak mantiksal bir
dizge tlizerine kuruldugunu unutmamak gerekir. Burada anlaticinin ortaya koydugu siibjektif
degere sahip mantiksal iligkilerle beraber temel iddia alegorinin, kendisinin anlattig1 seyi
birebir olmamak kaydiyla dogrudan degil de iistii kapali olarak bir sekilde ifade ettigi, dile
getirdigidir.

Diger taraftan konugmacinin muhatap kitleye farkindalik kazandirmak ve boylelikle
fikirsel olarak bulunmus olduklari konumlarindan baska bir konuma siiriiklemek gayesi
gl'iderek6 alegori araciligiyla yapmis oldugu bu siibjektif acgiklayici anlatma eylemi, acik bir
alanda ya da bir kurulda toplanmis insanlara yapilir. Nitekim ‘“agoreuein” kelimesiyle
semantik ve ayni zamanda morfolojik baglantis1 olan ve “toplant1 yeri” ya da “pazar yeri”
anlamlarinda kullanilan *“agora” sozciigi de bu durumu destekler niteliktedir; ¢iinki
“ageirein” sozcligiinden gelen bu “agora” sozciigii, bu dile getirilen kullanimlarinin yaninda

“topluluk 6niinde konusma” (public speaking) anlamina da gelmektedir (Etymonline, agora).

Alegori teriminin terkibinde bulunan “allos” ve “agoreuein” seklindeki iki kelimenin

etimolojik incelemesinden sonra yapilan degerlendirmede alegorinin otantik anlamina dair

® Nitekim alegori sozciigiiniin yapisinda bulunan “agoreuein” filinin kokii yukarida dile getirildigi gibi “hareket ettirmek”,
“liderlik etmek” anlamlarina gelen “ag” szciigline dayanir.
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ortaya c¢ikan sonug ve degerlendirmeler su sekilde dile getirilebilir: Alegori, genel olarak bir
sey hakkinda agikca konusmamak; acik konusmanin otesine sigrayip kapali konusmaktir.
Ozelde alegori neden-sonug ilkesinden ziyade siibjektif yapisiyla agiklayict bir anlatim modeli
icerir. Siibjektif degerler lizerine insa edilen bu agiklama modeli, bir seyi olmasi gerektigi gibi
dile getirmeyip olagan olanin disina ¢ikarak bagska tiirlii bir sekilde dile getirmenin kendisidir.
Bunun bdyle olmasinin sebebi de onun basindan sonuna kurgusal bir yapi iizere insa
edilmesinden ileri gelmektedir. Ayrica siibjektifligi i¢inde barindiran kurgusal agiklayici bir
anlatim modeli olmasimin yaninda agikladigi seyi iistii kapali sekilde ifade etmesiyle de 6n

plandadir.
2. Alegorinin Dilsel Temsilinin Ontolojik Ac¢imlanisi

Acik bir alanda hitap seklinde olmasi, insanlar1 harekete gegirmek i¢in icra edilmesi gibi
ozelliklerini hatirda tutmakla beraber asil Onemli olan, alegorinin siibjektifligi icinde
barindiran kurgusal yoniiyle olagan anlatimin simirlarini asip olagandisilikta kendisini ortaya
koymasidir. Sasilacak bir tarafa sahip olmayan bigimiyle olagan, alisilmis tarafiyla etkinin
ortadan kalkmis oldugu seye gonderme yapar. Olagan, “sik sik olan” anlaminda kullanildig:
gibi “olusuna alisilan, dogal olan (Piskiillioglu, 1977: 223) anlamlarina gelmektedir.
Dolayisiyla olagan anlatim, genellikle belirlenen sinirlarinin disina ¢ikmayan anlatimdir. Bu
anlattim olus durumunun hep aym1 formda olmasi, etkisini zamanla yitirmesi olasiligini
kendisinde tagimaktadir. Boylesi bir anlatim, kendisinde tasimis oldugu mutat olaganligiyla
degistirme, devinime sokma, eyleme gegirme gibi edimselligini yitirir ve niteliksizlige giden
asag1 yonde bir hareketlenmenin igerisine girer. Bu niteliklere sahip bir anlatim, kaybetmis
oldugu edimselligini tekrardan elde etmek icin olaganin smirlarimi asmaya calisir. Bu
baglamda alegorinin kendisi, olagan olanin alisilmisliginda pasifize olmus anlatima dinamizm
vermek gayesiyle anlaticinin anlatisin1 6teye tagima isidir. Anlatinin Oteye tasinmasindaki
maksat, hitaba muhatap olan kisi ya da kisilerin diisiince, yon, egilim vb. seyleri degistirmeye
yol acan giicii elde etmektir. Dolayisiyla alegori, anlatida Gtelere gitmek, siradanligl agsmak ve
bagka bir sekilde; lislupta dile getirmektir. Bu yoniiyle yaratici bir edimin {iriinii olan alegori,
ontolojik olarak kendisini sanatsal olanda var ederek bir s6z sdyleme sanatina doniisiir. Ayrica
alegorik anlatim, etkisini yitirerek pasifize olmus bir tekdiizeligi ortadan kaldirmasi ve
niteliksizlesmesiyle beraber oradan siradanliga siiriiklenen bir anlatiy1 canlandirmasiyla

anlatiya bilingli bir sekilde farkli bir perspektif katar ve onu kendisiyle birlikte sinirlarin
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digina ¢ikarir. Bu yoniiyle alegori, Saussure’iin dil ve s6z ayrimindaki (Saussure, 1998: 43-4)
sOzlin bizatihi kendisine gonderme yapar.7 Anlaticinin bilinci anlatilana miidahil olarak onu
Ozellestirir. Boylelikle anlatici bir tiir soyutlamanin igine girer ve anlati irade ve aklin
sayesinde bireysel bir bilincin {iriiniine doniiserek yaratict edimin kendisi oldugu gibi biling
ediminin de kendisi olur. Alegorinin saptanan bu durumsalligi ontolojik baglamda ona

bi¢imsel bir nitelik kazandirarak onu olagandan siyirip 6zel bir anlatiya doniistiirtir.

Zikri gecen nitelikleriyle beraber alegoride yer alan olagandisilik baska tiirlii bir dile
getirmenin kendisiyle bir arada olmasiin yaninda nesnel® olanin kargisinda olarak gizli ve
ortilii olan1 da otantisitesinde barindirir. Nitekim bu tespit edilen otantisiteyi destekler
nitelikte Grekge-Ingilizce sozliiklerde “allegory” (éAAnyopia) sozciigii, “ortiilii/gizli dil”
(veiled language) seklinde tanimlanmaktadir (Liddel; Scott, 1940: 69; Biblissima, dAAnyopia).
Bu tanimlamadaki dilin Ortik olma durumu, agik olma durumundan uzaklastigini
gostermektedir. Dilin ortiik olma durumunu biraz daha agimlamak gerekirse sunlart séylemek
miimkiindiir: Ortiik dili kullanan kisi olarak anlatici, bir seyi nitelerken o seyin bizatihi
kendisini gosteren Ozelliklerini agik¢a sdylememektedir. Bunun yerine baska birtakim seyler
sOyleyerek o seyi dolayli yoldan amaglamaktadir. Boylelikle anlatici konusma esnasinda
sOylemedigi ancak amacladig1 seyin ilizerine bir ortii indirmektedir. Bu durumda anlaticinin
konustugu her sey, aslinda konugmak istedigi seyin ortlisii konumuna gegmektedir. Bu sekilde
anlatict konusmak istedigi sey hakkinda degil de baska bir sey hakkinda konusmakta ve
agzindan c¢ikan sozciikler de dilin agik olma durumunu bozarak onu kapali hale
getirmektedir.® Diger yandan ortiik dil kullanan anlatici, aslinda amacladig: seye dair olan
gorliniisii askiya da almaktadir. Bu askiya alisla birlikte anlatici, baska bir goriiniise
meylederek amagladigi seyi gizlemektedir. Bundan dolayr ortiik bir dil olan alegori ayni
zamanda bir baska goriiniis altinda konusmak anlamina da gelmektedir. Alegoriye dair bu

tanim su sekilde gegmektedir: “Allegory is description of one thing under the image of

" Saussure dil ile s6zii birbirinden ayirir. Dili konusan kisinin bir islevi olarak gdrmez. Ona gore dil, bireyin edilgen bir
bicimde bellegine aktardig: iiriindiir. Hi¢ 6nceden tasarlama gerektirmez. Bilingli diisiince yalniz siniflandirict etkinlikte ise
karigir. S6z bdyle bir bilincin tiriiniidiir (Saussure, 1998: 43-4; Vardar, 2007: 180).

8 Nesnel olanin denetlenebilir, gdzlemlenebilir, kanitlanabilir gibi 6zellikleri onun agik oldugunun gostergesidir.

® Bu yorumlamalarin esliginde akla, “Dil agik olmak zorunda midir? Yoksa onda bdyle bir zorunluluk yok mudur? Boyle bir
zorunluluk yoksa insan onu agik yapmaya ya da kapali kilmaya neden ¢aligir? Bilim denilen etkinlik dilin agik olan kisminda
icra ediliyorsa edebiyat denilen bir diger insani etkinlik dilin kapali alaninda m1 kendisine saha bulmaktadir?” vb. birtakim
sorular gelmektedir.
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another” (Etymonline, allegoria). Burada yer alan “baska bir goriiniis altinda” ifadesi gerek
dilbilimsel agidan gerekse dil felsefesi agisindan onemlidir. Nitekim dilde herhangi bir seye
yiiklenilen bir niteligin aslinda o seyin kendisine dair bir goriinlimii vermesi gerekirken; diger
bir ifadeyle betimlenen seyin tasviri bizatihi o seyin bir tasviri olmasi lazim gelirken bu
¢izginin digina ¢ikip, o seyin kendisine ait olmayan bir tasviri dile getirmek, dilde anlamsal
bir ¢at1 altinda var olan seyin formuna miidahale etmek, onu degistirmek anlamina gelir. Bu
miidahale sonucu olusan degisimle birlikte ilgili seyin anlasilmasi noktasinda bir piiriiziin
ortaya ¢ikmasi da s6z konusu olacaktir. Nitekim baska bir goriinlis altinda tiimiiyle ayr1 bir
seyin kendisinin anlagilmasi, her zaman olasidir. Bu durum ortiik dilin agik dile nazaran
durmus oldugu pozisyonu gostermesi bakimindan 6nemlidir. Dilde meydana gelebilecek olasi
her yanilsamay1 bertaraf etmek adina Wittgenstein’in da Tractatus Logico-Philosophicus
eserinde vurguladigi gibi olabildigince agik bir dil kullanmak her zaman gereklidir. Nitekim
o, dil ile diinya arasinda kurmaya calistig1 uygunluk ve bu uygunluga bagli olarak olusturdugu
resim kuramini bu sekilde ortaya koymustur (Cakmak, 1997: 141-2). Dilin smirlariin
belirlenmesi tiim olas1 yanligliklar: bertaraf edecektir. Wittgenstein’in ortaya koymus oldugu
bu diisiincesinin temelinde onun su 6nermesi yatar: “Dilimin sinirlart diinyamin siirlarini
imler” (Wittgenstein, 2013: 133).° Ancak alegorinin kendisi 6rtiik bir dil olmasiyla sinirmn

Otesinde yer alir.

Ortiik bir dilin anlatiminda dile getirilen sey ve ona dair agiklama ve betimlemeler
aslinda sadece bir seye gonderme yapar. Diger bir ifadeyle ortiilk dil alaninda yer alan
aciklama ve betimlemeler ikinci bir alanda yer alan bir seyi imler. Bundan dolay1 alegorinin
baska bir goriiniis altinda bir seyi nitelemek seklinde yukarida ifade edilen 6zelliginde tek bir

alan degil de iki alan s6z konusudur:
1- Anlatilan seyin, agiklama ve betimlemelerinin bulundugu goriiniir alan,
2- Anlatilmayan ancak kastedilen seyin bulundugu goriinmez alan.

Alegori sozciigiinlin otantisitesinin bu sekilde tespit edilmesinin gayesi, burada soz

konusu olan seyin farkl iki alan1 oldugunu; ancak maksut olanin ikincisi oldugunu gostermek

0 Mantiksal pozitivist bir diinyanin olusturmus oldugu dil, sanat, etik ve din gibi birtakim yapilarm icermis oldugu
onermelerin anlamsiz hatta sagma oldugunu ileri siirer; ¢iinkii bu yapilara ait olan bir dil, “diinya”nin koordinatlari igerisinde
bir koordinata gonderimde bulunmaz. Alegori de sanatsal olanin iginde kendisine yer buldugu i¢in mantiksal uzam
icerisindeki olgulardan meydana gelen diinyanin (Wittgenstein, 2013: Fragman 1.13) igerisinde yer almayacaktir.
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amaciyladir. Bundan dolay1 alegoride bu iki alandan ilki ikincisine giden ara¢ mesabesindedir.
Amag ikinci alanin bizatihi kendisidir. Bagka bir ifadeyle goriinen alanda yer alan sey ve ona
dair aciklama ve betimlemeler esasen maksut olan sey i¢in var olduklarindan dolay:
gorevlerini ifa ettiklerinde yok hiikmiindedirler. Bu nedenle alegoride, tekil anlamda var olan
sadece bir seyin oldugunu ve bu seyin de hem goriinen hem de goériinmeyen iki veghesi
oldugunu sdylemek yanlis olur. Bunu sdylemek, “Her seyin bir goriinen bir de gériinmeyen
tarafi vardir” Onermesiyle aynidir. Halbuki alegori bdyle bir varsayim iizerinden hareket
etmez. Nitekim bdyle diisliniildiigli takdirde alegoriye muhatap olan seyin kendisi de amag
durumuna doniisebilir. Halbuki o, anlatic1 tarafindan sadece amaca gotiiren bir aragtir. Bu

cihetle bakildiginda, alegorik olan sey goriiniisiinii degil de onun haricinde olan seyi imler.

Alegoride, anlatilan seyin ve betimlemelerinin bulundugu goriintir alanin kendisi,
dilbilimsel perspektifle gosteren, gosterilen ve gostergeyi kendi biinyesinde barindirir ve ayni
zamanda bu goriiniir alan ifade diizleminde parcalanabilirliligini sakli tutarak bir biitlinii
gosterir. Parcalar1 degil de bizatihi kendisi hesaba katilarak bu biitiin degerlendirildiginde o,
gosterenin kendisini olusturmaktadir.* Bu baglamda 6rneklem olmast igin Platon’un magara
alegorisini diislinmekte yarar vardir. Platon Devlet eserinin Yedinci Kitap kisminda
Sokrates’in agzindan muhatabi1 Glaukon’a bir sey anlatir. Sokrates’in bu anlatmis oldugu sey
tasarlanmig bir seydir. Bu tasari, ana olay ve bu ana olayin i¢inde olaylar dizisini sunar. En
genel itibariyle bu, dykiileme teknigiyle yapilan bir anlati olmasinin yaninda bir agiklama
modelini sunar. Sokrates, tiim 6geleriyle birlikte tasarlamis oldugu bu anlati {izerinden bir
seyi imler. Imlenmis olan sey anlatmin biitiiniinde ortaya c¢ikan gosterilenin kendisini
olusturur. Bu baglamda bir ana olay ve onun etrafinda donen ardisik yan olaylarin tiimiiniin
kendisi magara alegorisini olusturur. Tiim alegorilerde oldugu gibi bu alegoride de en temel
nitelik goriiniir olanin goriinmeyen ancak kast edilen seyi ifade etmesidir. Siibjektif olani
iceren kurgusal yapisiyla bir tiir agiklayici1 anlatim modelini sunan alegori goriinmeyeni ifade

eden niteligiyle en nihayetinde bir temsil (mimesis) ig:erir.12 Anlatic1 bir anlat1 olarak

1 Dilsel gosterenle gosterilenin birlesmesinden dogan birim olarak gostergenin Gzdeksel yonii gosterendir. Gosterenle
birleserek gostergeyi olusturan igerik de gosterilendir. Ornegin Kalem gostergesinin gosterileni “yazmaya yarayan arag”tir.
Bu, gostergenin igerigini olusturmaktadir. Gosterense 6zdeksel yoniiyle bes harften olusan “kalem” sdzcligiidiir. Ancak su
ifadedeki “Bazi savaglar kalem ile kazanilir” kalem gostergesinin gosterileni “yazmaya yarayan arag” olarak “kalem”
degildir. Yukarida tespit edilen otantik anlamiyla alegori de boyle bir diizlemde incelenmektedir (Vardar, 2007: 104-8).

12 Burada kullanilan “mimesis” sézciigii genel anlamda bir temsil 6zelde bir taklit ya da yansitma veyahut benzetme seklinde
ele alinmstir. Ayni zamanda alegori dzelinde bir simgelemenin kendisi olarak da bu sozciik diisiiniilmektedir.
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kullandig1 alegoriyi goriinmeyen ancak kast edilen seyi, temsil edilebilirligi tizerinden dile
getirmektedir. Buradaki temsil birebir bir temsil olmaktan ziyade yaklasik bir temsildir.
Anlatic1 goriinen ile gériinmeyen arasinda siibjektif degere sahip mantiksal iligkiler kurarak
bir temsil edis kurgulamistir. Kurgulanan bu temsil ediste yer alan belirgin birtakim 6zellikler
goriinmeyeni yansitmakta, onu simgelemektedir. Alegorinin bu ontolojik karakteri onun
temelde bir temsil 6zelde bir yansitma ya da simgeleme olmasini1 da gostermektedir. Platon’un
magara alegorisi de bu baglamda genel olarak onun idealar kuraminin bir temsilini verir. Bu

temsil sayesinde o kendi kuramini agiklamaya calisir.

Bir yansitma ya da simgeleme isi olarak alegori ontolojik baglamda 6ziinde diisiinceye
bir ayna tutmaktan ibarettir. Nasil ki ressam yaptig1 isle diinyaya bir ayna tutuyorsa (Platon,
Devlet: 596d-¢) anlatict da alegori ile kendi diisiincesine bir ayna tutar. Boylelikle o kendi
diisiincesini alegori ile disar1 vurarak yansitir. Burada s6z konusu olan sey bir tragedya
sairinin yapmig oldugu seyle aynidir: benzetme (Platon, Devlet: 597d). Platon bu durumu
vurgulamak adina Devlet’te s6yle der: “Tragedya sairinin de yaptigi bu degil mi? Benzetme
degil mi onun da yapt1g1?” (Platon, Devlet: 597c). Platon da magara alegorisini dile getirerek
idealar kuramina 6zelde bu alegoriyle bir benzetme yapmaktadir. Dolayisiyla anlaticinin
yapmis oldugu sey kurgusal agiklayici bir anlatt modeli olarak olusturdugu alegoriyi
diisiincesine benzer nitelikte gordiigii i¢in dile getirmek, dile dokmektir. Burada tasarimlanan
sey olarak alegori diislinlilen seye benzedigi ve bu benzeyisle onu yansittii i¢in bizatihi
ontolojik anlamda sanatin kendisidir. Bu sanatsal yoniiyle aslinda bir alegoride goriilen sey
doga, insan, hayat kisaca gergekliktir. Boylelikle alegori kendi goriintiisiiniin 6tesinde seyi
imlerken gerceklige dokunur. Magara alegorisinde de durum bu sekildedir. Platon’un

gostermek istedigi sey kendi diinyasinda gergek olan seyin kendisidir.

Kurgusal bir agiklama modeli olarak alegorinin kendisi bir anlatim bi¢iminin kendisini
vermekle beraber Paul de Man’1n da isaret ettigi gibi (Man, 1983: 226) ardisik olaylar dizisini
de igerisinde barindirir. Ardisik ve anlatisal olarak alegori gosterenin kendisini olustururken,
anlatilmayan ancak kastedilen seyin ve betimlemelerinin bulundugu goriinmez alansa
gosterilenin kendisidir. Bu ikisinin birlesimiyle birlikte bir gostergeden bahsedilebilir.
Alegorik bir ifadede anlam {iretim siireci, bu gostergenin agimlanmasiyla dogrudan iliskilidir.
Diger bir ifadeyle anlatic1 gosterenle gosterilen arasinda bir bag kurmustur. Bu bagin agiga

cikartilmasiyla beraber anlamin iiretilis slirecine (Guiraud, 1999: 25-7) giris yapilmaktadir.
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Buradaki siiregte ortaya ¢ikan anlamlar, bir gosterenin gosterilenini olusturdugu gercegiyle
yakindan ilgili olmakla beraber diizanlamin karsitinda yer alirlar. Nitekim bu siiregte elde
edilen anlamlar mantiksal, bilissel ve nesnel nitelikleriyle 6n planda olmaktan ziyade
kurgusallig1 igeren siibjektif diizeyde ikincil kavramlara, imgelere, Oznel izlenimlere,
cagrisimsal degerlere iliskindir. Alegori tam bu ikincil anlamlara olanak saglamasiyla edebi
olanin bir parcasidir. Alegorinin ikincil anlamlara olanak saglamasiyla elde etmis oldugu
edebi deger, olmasi gereken tizerinden kendisini gésterir. Bu baglamda olan seyin kendisinin
goriintiisii, olmas1 gerekene bir kap1 aralar. Bu aralanan kap1 olmasi gerekene acilir ve olan
goriintii, olmas1 gerekeni kendisine ¢eker. Bu bir bakima alegoriyi kendisinde iceren dilsel
ifadenin diizanlammin, ara¢ mesabesinde olmasimi da gosterir. Iste bu baglamdan hareketle
alegori, edebi olandan paymi alir; ¢iinkii kendisi higbir zaman oldugu sekliyle var olam

vermez; zaten vermesi de miimkiin degildir.

Alegorinin olmasi gereken iizerinden edebi olana yaklagsmasini Aristoteles iizerinden
degerlendirmek miimkiindiir. Nitekim Aristoteles tarih¢i ve sair iizerinden olan ile olabilir
olant ortaya koyarken dilin dogrudan ya da dolayli olarak varligi temsil edisine isaret
etmektedir. Bu diizlemde varligin dolayli olarak temsil edilisi olarak alegori, edebi olanin

bizatihi kendisidir. Aristoteles Poetika adli eserinin Dokuzuncu Boliim’iinde sunlari sdyler:

“Ozanin [sair] 0devi gercekten olan seyi degil tersine olabilir olan seyi yani olasilik veya
zorunluluk kanunlarina gore miimkiin olan seyi anlatmaktir. Tarih yazar1 ve sair, biri diizyazi
oteki nazim yazdig icin birbirlerinden ayrilmazlar. Ciinkii Herodotos’un eserinin misralar
haline getirilmis oldugu diisiiniilebilir. Bununla birlikte ister nazim ister diiz yazi halinde olsun,
Herodotos’un yapit1 bir tarih yapitidir. Ayrilik daha ¢ok su noktada bulunur: Tarihgi daha ¢ok
gercekten olan’i, sair ise olabilir olan’1 anlatir. Bunun i¢in siir, tarih yapitina oranla daha felsefi
oldugu gibi, daha tstiin olarak da degerlendirilebilir. Clinkii siir, daha ¢ok genel olani, tarihse
tek olani anlatir. Genel olan deyince de olasilik ya da zorunluluk yasalarma gore, belli
ozellikteki bir kiginin bdyle ya da soyle konusmasini, boyle ya da sdyle eylemde bulunmasini
anltyoruz. Ozan, kisilerine ad verirken daima bunu goz 6nilinde bulundurarak adlar1 seger. Tek
olan deyince de bir Alkibiades sunu yapt1 ya da basina su geldi, bunu anliyoruz” (Aristoteles,
1963, 1451b).

Aristoteles’e gore edebi olan ile gercekte olan sey arasinda fark vardir. Sair tarih¢iden
farkli olarak olani ele alir. Ancak bunu oldugu gibi aktarmak yerine onu kurgular. Bir biitiin

olarak gosterenin kendisi olan bu kurgu gosterilen olarak gercekte olan seye gonderimde
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bulunur. Aristoteles¢i baglamda bu kurgunun amaci tiimel olan seyi yansitmak olmasindan
dolay1 gercekte olan seyin ayrintilari bir tarafa itilir. Boylelikle sair ile tarih¢inin arasindaki
fark da ortaya ¢ikmis olur. Aristoteles’e gore edebi olan sey, olanin kurgulanisinda kendini
gosterirken tiimeli amaglayarak olanin 6ziinii vermeye calisir (Moran, 2013: 30). Bundan
dolay1 yasanan bir olay1 yasandigi gibi aktarmak; diger deyisle onun olusa gelirken edindigi
varligina herhangi bir sekilde miidahale etmeden, nasil bir bicimde var olduysa o bi¢imi
koruyarak nakletmek edebi olan1 vermez (Pospelov, 2005: 20-9; Derrida, 2010: 79-82). Edebi
olani iireten fail olarak sair,’® aktarmak istedigi seye yeri gelir dokunmak ister.
Dokundugunda hissetmis oldugu seyleri de onun olusa gelen varliginda ortaya koyar. Yeri
gelir ona ekleme yapar. Ekleyerek onun kendi penceresinden eksik gordigi varligini
tamamlar. Yeri gelir ona miidahale eder ve bdylelikle onu bir alanda sinirlayarak istedigi
Olciide ve oranda onu tekrardan var eder. Yeri gelir o seyi eksiltir; budar, torpiiler, keser.
Boylelikle fazlalig1 atarak onu estetik bir isleme tabi tutar. Yeri gelir o seyi bozar; o seyin
olusa gelen varligini tahrip eder. Yeri gelir o seyi yeniden ortaya koyar. Boylelikle varligin

Oziine dair olan unsurlarini sdker ve onu tekrardan istedigi bi¢imde insa eder.

Iste alegorinin edebi olana yaklasip ondan deger almas: da olan ile degil kurgulanan ile
alakali olmasindan kaynaklidir. Tam bu baglamda anlaticinin olant muhataba dogrudan
vermeyi se¢meyip onu bir kurguyla aktarmasi, bu kurguyu da yukarida sayilan imkan
dahilindeki biitiin varyantlariyla birlikte alegorik olarak dile getirmesi, alegorinin kendisini
edebi olana yakinlagtirarak onu onun bir pargasina doniistiiriir. Dolayisiyla alegorinin edebi
olusundaki en temel 6ge onun bir gergeklikten ziyade kurgusal olmasidir. Bu kurgu dil
diizleminde ortaya ¢ikan basli basina bir tasarim olmasina ragmen dilin kendisi, oldugundan
farkli bir sekilde kullanilir. Diger bir deyisle dil, anlatic1 tarafindan olanin oldugu sekliyle
degil olmasi gereken sekliyle kurgulanir. En nihayetinde bir yapiin olusturulmasina
gonderme olarak alegori, dili oldugundan farkli bir mecrada kullanma girisimini gosterir. Bu
girisim, temelinde sinir1 agmak, olan1 olaganliiyla degil olaganligindan siyirarak vermektir.
Bu nedenle alegori ayn1 zamanda bir soyutlama iginin kendisidir. Alegoriyle birlikte anlatici,
gercekte basli basina varligi olan bir seyi, maddesinden siyirarak, soyarak diisiinme

faaliyetinin nesnesi haline getirir. Onu kurgulayarak gercekte ayrilamaz olani zihinde,

1% Burada sair 6zelinde edebi olani iireten tiim failler kastediliyor. Edebi olan bir tragedya, bir komedya, bir 6ykii, bir roman
vb. yazinsal iiriinler oldugu gibi yeri gelir glinlik konusmada kullanilan ironi, metafor, mecaz, kinaye vb. retorige dair
ifadeler de olabilir.
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diisiincede ayirir. Aristoteles¢i baglamda 6ziinde felsefi bir dinamizm olmasindan Otiirii
alegorik olarak anlatilan sey onun diiz anlatimla anlatilmasindan daha degerlidir. Bu
soyutlamanin amaci, olan1 bir 6z siizgecinden gegirerek en iyi bir sekilde vermektir.

Boylelikle anlati, edebi olanin bizatihi kendisi olarak alegorik diye nitelenir.

Yukarida dile getirilenlerden hareketle edebi olanin bizatihi kendisi olarak alegorik
anlati, en nihayetinde ger¢ekte olmadigi halde varmis gibi tasarimlanan; diissel olandir. Bu su
anlama gelir; alegori gercek yagsamin somut olgu ve olaylariyla dogrudan dogruya bir 6zdeslik
iliskisi kurulmasina imkan vermez. Onun ortaya koymus oldugu sey, bilingli yaratict edim
izerine kurulu kurmaca bir gercekliktir. Bunun yaninda diger bir agidan bakildiginda alegori,
kendi gergekligini yaratir. Bu yaratilan gercekligin her seyden izole edilmis bir gerceklik
olmadigini belirtmek gerekir; bunun aksine tarihsel ve deneysel olandan beslenerek kendisine
bicim verir. Ancak edebi olan kendi gergekligini gercek olana bakarak yarattigi gibi felsefi
olanin da kendi gercekligini ger¢ek olana bakarak yaratmaya calistigini hatirda tutma

14
lazimdir.

Alegoride asil anlama ulagsmak i¢in, anlaticinin anlatimina yerlestirdigi ve bu sayede
anlatimima alegorik bir deger kattig1 dis goriiniisiin (appearance) kaldirilmas: gerekir.™ Bu dig
goriiniig, anlaticinin aslinda amagladigi seyi kapatarak ona ulagsmay1 engeller. Dig goriiniigiin
kaldirilmasii isteyen anlatici, onun arkasindaki seyin kesfedilmesini ister. Alegorik bir
anlatimda hem bu dig goriiniisiin varligini ortaya koyan, hem de onu ortadan kaldiran sey, dis
goriiniislin bizatihi kendisinde olup maksut olan seye isaret etmekle beraber ilgili yapiy1
ayakta tutan baglantilardir. Bundan dolayr bir alegorinin yapisindaki baglantilar, alegoriye
hem mekan hem de imkan saglar. Bu dile getirilenlerle birlikte alegorinin dilsel temsilindeki

ontolojisinde ii¢ sey ortaya ¢ikar:
1- Alegorik anlatima muhatap olan konu,

2- Kendisiyle alegorik anlatim yapilan ifadeler,

4 Bu baglamda “Bu etkinliklerin i¢ ice gegmis oldugu yerde tiimden bir kurmacadan bahsetmek miimkiin miidiir; yoksa
pargact bir yaklasimla m1 durumu degerlendirmek lazimdir?” seklinde bir soru akla gelmektedir.

15 Yukarida alegori terimi iizerine yapilan otantik incelemede “6rtii” (veil) sdzciigii kullanilirken burada daha felsefi oldugu
gerekgesiyle dis goriiniis (appearance) sozciigiinii kullanmay1 tercih ettik. Her iki terimin gondergesi de “asil anlami gizli
kilan sey”dir. Burada dikkat edilmesi gereken sey asil anlamin gizliligi ve bu gizliligin aciga ¢ikartilmasidir.
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3- Alegorik anlatima muhatap olan konuyla kendisiyle alegorik anlatim yapilan ifadeler

arasindaki baglantilar.

Bu baglantilar, alegorik anlatima muhatap olan konuyla, kendisiyle alegorik anlatim
yapilan ifadeler arasindaki benzerlikler olabilecegi gibi alegorik anlatimin igerisinde yer alan
birtakim simgeler de olabilir. Bu benzerlikler ya da simgeler sayesinde, anlatimda yapilan
veya anlatimin bizatihi kendisi olan alegori ortaya ¢ikartilir. Dolayisiyla saptanan ontolojik
karakteriyle alegori baskalarindan gizlemek amaciyla sadece belli kisilerin anlayacagi sekilde
bazi dilsel 6geler kullanilarak yapilan {istii kapali anlatim bigimine génderimde bulunmaz.
Zaten gizleme niyetiyle ortaya konan bdyle bir anlatim, temel gayesi iletisim olan dilin
dogasma da aykiridir. Bunun yaninda boylesi bir alegori kullanimi siir, 6ykii, roman gibi
yazinsal tiirleriyle olay, diisiince, duygu ve imgelerin aktarimini yapan edebiyatin alanina da
girmez; ¢iinkii edebiyat, yukaridaki tiirleri aracilifiyla verecegi bir mesaj1 belli bir kesime
acik etmek isterken diger kisilerden gizlemek istemez. Ayrica alegori, soziin goriiniirde olan
anlaminin altinda ehlinden bagkasinin anlayamadigi gizli bir anlam da tasimaz. Bilakis
alegorik anlatimin icerisindeki somut baglantilarin agia c¢ikartilmasi suretiyle, anlam ifsa
edilir. Diger bir ifadeyle alegorik anlamin ortaya cikartilmasi, bir seyin yerine gegen, onu
hatirlatan ve 6zel degere sahip somut gostergelerin dilsel bir diizen igerisinde islevsel hale

getirilmesi yoluyla her zaman imkan dahilindedir.

Bu degerlendirmelere ek olarak alegori sozciigiiniin birlesimindeki kelimelerin
morfolojik, etimolojik ve semantik incelemesiyle yukaridaki otantik anlaminin tespiti ve onun
dilsel temsilindeki ¢ift yonlii ontolojik karakteri iizerinden sunlar1 sdylemek miimkiindiir: Bir
ifadenin alegorik (allegorical) olarak nitelenmesi bu ifadenin etkisini yitirerek pasifize olmus
bir tekdiizelige, niteliksizlesmesiyle beraber oradan siradanliga siiriiklenen duruma kars:
geldigini gosterir. Bu kars1 gelisle birlikte bu durumu dinamize etmek hedeflenir. Bunun i¢in
olaganin disina ¢ikmak ve boylelikle baska tiirlii anlatmak, agiklamak gerekir. Diger taraftan
bu anlati, ortiilk bir anlam igerdigi icin goriiniisiinde verilen anlamin haricinde bir anlami
amaclamaktadir. Yukaridaki maksatla bir konusma yapip bdyle bir iisluba sahip olan kisi
olarak alegorist (allegorist) hitabinda ya da yaziminda alisgilmigin sinirlarini asarak oOtelere
gitmek isteyen kisiyi niteler. Bu kisinin yapmis oldugu edime alegorize etme (allegorize)
denilirken agik bir dilden ziyade ortiik bir dil kullanarak var olanlar1 nitelemeye calisan ilkesel

tutumlara da genel olarak alegorizm (allegorism) seklinde isim vermek miimkiindiir.
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Sonu¢

Alegori, “Ote, Otesi” anlamina gelen Grekce “allos” ve “konusmak, bir seyi anlatmak”
karsiliginda kullanilan “agoreuein” kelimelerinden miitesekkil bilesik bir sézciiktiir. Yapisini
olusturan kelimeler incelendiginde alegori sozciigiiniin bir 6z ve nitelik olarak otantik anlami1
“belirlenmis, sinirlanmis alanin disina ¢gikarak orada olmasi gereken anlatig bigimini bir tarafa
atip bir seyi ardisik olarak farkli bir sekilde anlatmak ve bu anlatida kullanilan soézciiklerin

biitlinii lizerinden bir diizanlamdan ziyade ikincil anlam1 kast etmek” seklindedir.

Alegorinin otantisitesindeki dilsel temsil, alegoriyi ontolojik anlamda {istii kapali
anlatimin icerisine dahil etmeyi gerektirmektedir. Bu {istli kapali anlatim 6zlinde anlaticinin
diistincesinin temsilini verir. Bu yoniiyle bir temsil olan alegori kurgusallig1 igeren siibjektif
bir anlatiya doniisiir. Bu anlat1 6zelinde olusan gosterge bir aynaya doniiserek bir seyi yansitir.
Bu yansitma kendisini benzetme iizerine insa eder. Ayrica gostergenin kendisi olarak alegori
gosterileni kendi yapisindaki kelimelerle vermez. Gosterilmesi amaglanan sey, alegorik
anlatidaki kelimelerin simgesel, ¢agrisimsal, imgesel vb. diizeylerde kendisini ortaya koyan
baglantilar1 araciligiyla anlasilmaya calisilir. Alegorik anlatida gercekte kastedilen,
baglantilarin ifsa edilmesiyle ortaya ¢ikar. Boylece ifadenin iizerindeki ortii/dis goriiniis

kaldirilarak anlam ortaya ¢ikartilir.

Alegorinin bu ¢ift yonlii otantisitesindeki tasarim ontolojik olarak olan ile olmasi
gereken tlizerine insa edilir. Yalin haldeki sozciikler olan1 gosterirken, ¢agrisimlar gercekte
olmas1 gerekene kap1 aralar. Yansitma, simgeleme ve/veya benzetme iizerine kurulu bu dilsel
temsil bu yoniiyle edebi olana zemin hazirlarken, diger tarafta olmasi gerekene doniik yani
felsefi olan1 imler. Alegorinin edebi yonii kurgusalligin vermis oldugu imkanlardan dogarken,
felsefi yoniiyse Platon’un magara alegorisinde oldugu gibi 6zii vermeye ¢aligmaktan ortaya
cikar. Alegoriyle birlikte anlatic1 gergekligi kurgusal diizeyde aktarmak ister. Bundan dolay1
alegori, otantisitesindeki dilsel temsilin gergeklik ve kurgusallik tizerine odaklanan ¢ift yonlii

karakteriyle hem edebi hem de felsefi olanda var olarak kendi ontolojisini ortaya koyar.
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Structured Abstract

This study includes a research focusing on the original meaning of the linguistic
representation of allegory. The aim of this study is to determine its root meanings and to reach
the authentic meaning seen in the way of determining an essence and quality, and to reveal
some values related to this authentic meaning by hermeneutic method.

The study using several contexts such as etymology, linguistics, philosophy and literature first
analyzed the allegory etymologically. Afterwards, the authentic meaning of this obtained
through etymology was critically analyzed and evaluated within the framework of the
conceptual possibilities offered by linguistics and especially in the context of F. de Saussure
(1857-1913). The results provided by these evaluations revealed the relation of philosophy
and literature. In order to see more closely this relationship of allegory with philosophy and
literature the ideas of some thinkers such as Plato MO 428-348 and Aristotle MO 384-322
from the ancients, L. Wittgenstein (1889-1941), J. Derrida 1930-2004, Paul de Man (1919-
1983), G. N. Pospelov (1899-1992) from the contemporaries were included in the study.
Thus, the linguistic representation of allegory has been studied in a versatile way in different

contexts.
The study mainly focused on seeking answers to the following questions:

1- What is the authenticity of allegory at the linguistic level, regardless of the
disciplines it is used in?

2- How can this authenticity be analyzed using the hermeneutic method?

3- What aspects emerge in the authenticity of the word allegory with this analysis?

While answering these questions, some dictionaries such as A Sanskrit-English Dictinoary of
A. A. Macdonell (1854-1930), A Greek-English Lexicon of H. G. Liddell (1811-1898) and R.
Scott (1811-1887), Origins A Short Etymological Dictionary Of Modern English of E.
Partridge (1894-1979) were used. In addition, digital platforms based on etymology such as
Biblissima, Dwds, Etyonline were also examined and the data from here were included in the
study. Also some different disciplines such The Republic of Plato, Poetics of Aristotle,
Tractatus Logico-Philosophicus of Wittgenstein, Course in General Linguistics of de
Saussure, The Rhetoric of Temporality of de Man, Literatur Science of Pospelov has
benefited.
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It is a hermeneutic activity to get to the root of a word, find the authentic meaning in it, and
then try to reveal this authentic meaning by explaining it. Therefore, hermeneutic efficiency is
related to the authenticity of the word. In this study, the authentic meaning of the word
allegory is shown and explained through such an activity. Therefore, the method of the study
has been a hermeneutic method. On the other hand, in order to reach the answers to the
research questions of the study, the data obtained from the dictionaries and the expressions
related to the ideas of the above book authors were critically analyzed and evaluated, and the
results were interpreted. As a result of this investigation, the following conclusions were

reached:

The authentic meaning of the allegory is “during speech to tell about something, going
beyond the defined and bounded area, dismissing the usual narrative form and to mean the
secondary meanings of the expression”. Linguistic representation in this authentic meaning of
allegory has included it in implicit expression. Allegorical narrative is subjective, fictional,
symbolic, connotation, imaginary and its meaning is veiled. This veil must be lifted to reach
meaning. Allegory has bidirectional character of what is told and what is meant to be told.
While the expressions in allegory what told, some elements showing symbolization in
allegory opened the door to what is meant to be told. Allegory which is based mimesis
(symbolization/analogy/reflection) gives the essence of an idea as seen in Plato’s allegory of
the cave. Allegory shows both the philosophical and the literary. While the literary aspect of
allegory arises from the possibilities given by fiction, its philosophical side emerges from
trying to give the essence. With the allegory, the narrator wanted to try to convey reality in a
fictional level. Hence, allegory exists in both the literary and the philosophical, due to the
dual character of linguistic representation in its authentic sense, which focuses on reality and

fiction.

58



SELCUK UNIVERSITESI
YABANCI DIiLLER YUKSEKOKULU

Selcuk Universitesi Yabanci Diller Yiiksekokulu Uluslararasi Hakemli Dergi

e-ISSN: 2791-7290 Biannually
Yil/Year: 2022 Haziran/June
Cilt-Sayi/Issue-Volume:2 / 1

Alaeddin Keykubat Yerlegkesi, Akademi Mah. Yeni istanbul
Cad. No:369 Posta Kodu:42130 Selcuklu-Konya / TURKIYE

CEViRi EGiTIMINDE SUREC ODAKLI YAKLASIM®
THE PROCESS-ORIENTED APPROACH IN TRANSLATION TRAINING

Daniel GILE®
Cev. Burcu GOKGOZ KURT **

Uriin odakh ve siire¢ odakh egitim yaklasimlar

Makale Bilgileri/ Article info

Makalenin Tiirii : Ceviri Makale
Article Type ‘Translated Article
Gelis Tarihi / Date Received: 08.03.2022
Kabul Tarihi / Date Accepted: 16.06.2022
Yayin Tarihi / Date Published: 27.06.2022

Geleneksel ceviri egitimi, 6gretmenin dgrencilerin siif iginde
diizeltilen ceviri 6devinde yaptiklar1 secimleri tenkit ederek
kendi ¢oziimlerini sunmasi yoluyla gerceklesir. Bu yontem,
islevsel olsa da iki agidan en elverisli yontem degildir:

- Yontem, siirecler yerine lriine odaklanir; bu da dogru
Makale Kiinyesi/To cite this article:

Gile, D. (2022). The Process-Oriented
Approach in Translation Training (Cev.
GOKGOZ  KURT, B). LOTUS
International Journal of Language and
Translation Studies, , 2(1), 59-65.

stirecler icin ¢ikarimlarin biiylik 6lclide dgrenciler tarafindan
yapildigr ve ogretmenlerin bunlari kontrol etme olasiliginin
cok diisiik oldugu anlamina gelmektedir. Aslinda bu, bircok
yazarin (Delisle 1981; Komissarov 1985; Gentile 1991;

Larose 1992; Shlesinger 1992 gibi) egitimde teori kullanimini
savunma nedenlerinden biridir. Bununla birlikte, tiriin odakl
bir yaklasimda teoriyi pratikle biitiinlestirmek zordur ¢ilinkii
ogretmenler dahil birgok uygulayici teoriye kesinlikle karsi
cikmaktadir (Gémar 1983; Komissarov 1985; Pochhacker 1992; Sager 1992; Viaggio
1992°de belirtildigi gibi).
- Ogrenciler, dilsel normlarin farklilk gdstermesi nedeniyle ve kendilerini saldiri
altindaymis gibi hissettikleri icin 6gretmenin elestirilerini ve ¢oziimlerini ¢ogu kez
reddeder. Bu da 6grenme siirecini yavagslatir.

Ogretmenler siirece odaklanirsa, iiriinle ilgili daha az elestirel olabilir ve bu tiir sorunlari
biiyiik 6l¢iide engellemis olurlar. Ote yandan, siire¢ odakli yaklasimin olasi simirlamalar
vardir:

! Gile, D. (1994). “The Process-Oriented Approach in Translation Training,” in C. Dollerup & A. Lindegaard (eds.) Teaching
Translation and Interpreting 2: Insights, Aims, Visions, Amsterdam/Philadephia: John Benjamins, pp. 107-112.
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- Odak noktas: siire¢ oldugundan, ¢evirideki detaylar iizerinde yapilan son diizeltmeler
icin gliclii bir ara¢ olmayabilir.

-Ogretmenlerin, siiregler iizerinde calisabilmeleri icin bunlara dair belli kurallari
O0grenmeleri veya yeni kurallar gelistirmeleri gerekir ama bazen bunu yapmak
istemezler.

- Ogretmenlerin kurallar1 verimli kullanabilmesi i¢in dgrencilerini onlarin dogruluguna
ikna edebilmelidir. Bunun i¢in yine teorik hazirlik gerekir. Hem kolaylikla
Ogrenilebilecek (uygulamali, mesleki bir derste teori i¢in ¢ok fazla zaman ve enerji
harcanmamalidir) hem de 6grencilerin karsilasabilecegi biitiin zorluklar1 kapsayacak
belirgin kurallar bulmak ¢ok zordur.

Son yillarda siire¢ odakli egitim, ¢esitli ¢eviri egitimcileri tarafindan savunulmustur (Martins
1992). Bu kitaptaki bircok makaleden de anlasilacag lizere egitimciler arasinda giderek daha
da gbzde hale gelmistir. Ayrica, Delisle (1980) tarafindan gelistirilen bir dizi alistirma dahil
olmak ftizere ¢esitli sekillerde uygulanmistir. Bu makale, Paris Ulusal Dogu Dilleri ve
Medeniyetleri Enstitiisiiniin (INALCO) Japon ve Kore Caligmalar1 Boliimiinde gelistirilen
stire¢ odakli egitim metodolojisini tanitmaktadir. Bu metodoloji, deneyimli ¢evirmenler i¢in
atolye caligmalarin1 da kapsayan farkli baglamlarda kullanilmistir.

Siire¢ odakh ¢eviri egitimi sistemi
Sistemin temel felsefesi soyle 6zetlenebilir:

- Dersin siire¢ odakli boliimiinde egitim goérenler, bitmis iiriinlerin iireticileri olarak
degil ceviri yontemleri 6grencileri olarak goriiliir. Bu siirecte, hedef dil metinleri
genellikle metodolojik zayiflik belirtisi sorunlar i¢erdiginden 6grencilerin kullandigi
yontemleri ortaya ¢ikaran bir ayna islevi goriir. Dilsel eksikliklerden
kaynaklanabilecek sorunlar dersin siire¢ odakli agsamasinda ele alinmaz.

- Ogretmenler, siiregleri degerlendirirken standartlar1 olan bir tutum sergiler.
Ogrencileri iriin hakkinda elestirmek yerine onlara miimkiin oldugunca sorular sorar
(“Neden bu secim?” “Alternatifleri diisiindiiniiz mii?” “Oyleyse, bu ¢6ziimii segmenize
ne sebep oldu?” “Mantik/agiklik/dil acisindan buldugunuz ¢oéziimden memnun
musunuz?”).

- Siirecler, bu siirecleri aciklayan ve biitiinlestiren teorik modellerle desteklenir.
Bunlardan en onemlisi, asagida ele alian sirali ¢eviri modelidir (Ayrica bkz. Gile
1992).

- Problem, iiriinii analiz ederek ya da yukarida anlatildigi gibi 6grencilere sorular
sorarak teshis edilebilir. Ogrencilerin yazdig sorun bildirim raporlar1 problemi teshis
i¢in ¢ok faydali araclardir: Odevlerini teslim ederken dgrencilerden ceviri siirecinde
karsilastiklar1 sorunlar1 yazili olarak bildirmeleri istenir. Belli bir ciimleyi anlama, bir
fikri yeniden olusturma, kaynak metindeki bir teriminin anlamini bulma veya hedef
dilde iyi bir esdeger bulma karsilastiklar1 bazi sorunlardir.
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Sirah ceviri modeli ve hata analizi

Asagidaki tabloda gosterilen model pedagojik amaclh gelistirilmistir. Bu model, ceviri
siirecini tam veya dogru bir sekilde tasvir etmeyi amaglamamaktadir. Yeni baslayanlarin
iiretim siireclerini en verimli hale getirmek ve en yaygin hatalardan kaginmak ig¢in
kullanabilecekleri bir ¢ergeve olarak tasarlanmistir.

Ceviri Birimi
Y

Anlam
varsayumi

Makul mii?

ANLAMA

BILGI BILGI
TABANI EDINIMI
Hedef dilde
yeniden
bicimlendirme A

Sadik mi?
Kabul
edilebilir mi?,

YENIDEN BICIMLENDIRME
/REFORMULASYON

Sekil 1. Strali Ceviri Modeli

Model “anlama” asamasi ile “yeniden bi¢imlendirme/reformiilasyon” asamasindan olusur.
Ceviri bir “geviri birimi” ile baslar (burada “ceviri birimi” bilimsel anlamda degil,
cevirmenlerin mikro metin diizeyinde ilgilendikleri bir sdzciik veya sozciik grubundan olusan
onseziye dayali bir varlik olarak anlasilmalidir ve deneyimlerimize gore tanimin Onseziye
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dayali dogasi, egitim alanlar i¢in sorun yaratmamistir). Metin dnce okunur, sonra anlami,
anlam varsayimi olarak metinden ¢ikarilir. Bu varsayim daha sonra ¢evirmenin mevcut dilsel
ve dil dis1 bilgisine dayanarak akla yatkinlik agisindan kontrol edilir. Cevirmen, ilk anlam
varsayimi makul goriirse, yeniden bi¢imlendirme asamasina gegebilir. Aksi takdirde bagka bir
varsayim bularak onu akla yatkinlik ve benzeri yonlerden incelemelidir.

Cevirmen, yeniden bigimlendirme asamasinda ilgili ¢eviri birimi i¢in dnce bir hedef dil metni
olusturur. Daha sonra bu metni, sadakat ve dilsel kabul edilebilirlik agisindan test eder.
Sonuglar tatmin edici degilse ayn1 birim i¢in yeni bir hedef dil metni hazirlayip onu tekrar test
eder ve bu boyle devam eder.

Tek bir ¢eviri birimi diizeyinde iyi sonuglar elde edilmesi, metin diizeyinde de iyi sonuglar
alimacag1 anlamina gelmez; bu yiizden g¢eviri birimi gruplari igin belli araliklarla, sadakat ve
kabul edilebilirlik testleri yapilir: Ayni ¢eviri birimleri arasinda, climle i¢indeki bazi kisimlar,
climlelerin tamami hatta paragraflarin biitiinii atlanabilir. Ayrica, daha genis bir metinde
tekrarlar, bigimsel uyumsuzluklar ve terminolojik sapmalar (terminoloji kullaniminda
tutarsizlik) ortaya ¢ikabilir.

Stirecin her asamasinda, mevcut dilsel ve dil dis1 bilgiler kullanilmali ve gerekli oldukca ilave
bilgi arayist siirmelidir. Modelin avantajlarindan biri sudur: Dogru ¢eviri iginin elzem
bilesenlerini (“anlama asamasi1”, “yeniden bi¢imlendirme agamasi”, “anlama dongiisi”,
“yeniden bicimlendirme dongiisii”, “akla yatkinlik testi” vb.), uygun sekilde nitelendirir ve
boylece 6grencilere ¢cogu hata ve yanlisin sebebi olan metodolojik zayifliklart hem s6ézel hem
de gorsel olarak kolay bir sekilde ifade eder (Gile 1992).

Ornegin, bir dilbilgisi hatas1 cogu zaman &grencinin bir kabul edilebilirlik testini gerektigi
gibi yapmadigin1 gosterir. Bir kelimenin, bir yerde yanlis, baska bir yerde dogru imla ile
yazilmis olmasi sorunun tamamen bu testte oldugunu gosterir. Ogrencinin gevirisi mantiksiz
oldugunda, bunun nedeni muhtemelen “anlama asamasinda” “akla yatkinlik testi” veya
“yeniden bi¢imlendirme asamasinda” ‘“sadakat testi” yapmamis olmasidir. Terminolojik
hatalarin kaynaginda, ¢ogunlukla kotii yonetilen bir “bilgi edinme” siireci oldugu s6ylenebilir.
Terminolojik sapmalar (terminoloji kullaniminda tutarsizlik) ise ¢eviri birimi gruplarinda
“kabul edilebilirlik testinin” yapilmamis olmasina baglanabilir.

Ogretmen, bir ¢eviride sorunlu bir kelimeyi veya ifadeyi buldugunda 6grencisine bu ¢oziimiin
mantikli, makul, dilsel olarak kabul edilebilir ve metnin geri kalaniyla tutarli olup olmadigini
sorar. Ogrenci, ¢oziimiin bahsedilen kosullar1 sagladigini diisiiniir ve makul bir aciklama
yaparsa, 0gretmen de 6grencinin ¢oziimii kendi Olglitlerine gdre yanlis bile olsa yontemin
dogru oldugu gerekgesiyle cevabi kabul edebilir. Ogretmen ayrica, yineleyen ve dersin {iriin
odakli boliimiinde ele alinmasi gereken sorunlari zihnine (veya yazili olarak) not alabilir.
Ogrenciler, ¢ok diisiinmeden genellikle béliimlerin mantikli, dil bakimmdan kabul edilebilir
veya metnin geri kalaniyla tutarli olmadig1 seklinde cevap verirler. Bu cevaplariyla, hatali
yontemlerine kendi tanilarmi koymus olurlar. Sorunu kendileri belirledikleri i¢in ¢oziime
yonelik adim atma konusunda muhtemelen daha istekli olurlar.

62



Daniel GILE (Cev. Burcu GOKGOZ KURT) LOTUS International Journal of Language and Translation Studies, Haziran 2022,2(1), 59-65

Uygulama ve sonuclar

Stire¢ odakli yaklagimi, INALCO’da Japoncadan Fransizcaya bilimsel ve teknik ceviri
derslerimizde yaklasik 10 yi1l 6nce tanitmaya basladik. Bu amagla bir dizi temel kavram ve
model gelistirdik (Gile 1990; 1992). Bu siire zarfinda asagidaki gézlemleri yaptik:

1. Psikolojik olarak siire¢ odakli yaklagimin, {iriin odakli yaklasima gore daha az strese
yol actig1 goriilmektedir.

2. Ogrenciler, kendilerine sunulan model ve kurallara ilgi duyarak onlar1 kabul etme
egilimi gostermektedir.

3. Sorun bildirmenin/raporlamanin giicliikleri vardir; bu, 6grenciler i¢in yeni bir sey
oldugundan, ilk birka¢ 6devde genellikle bunu yapmay1 unuturlar. Bununla birlikte, bu
fikre alistiklarinda sorun bildirme/raporlama ¢ok verimli bir ara¢ haline gelir. Sadece
Ogretmene hata teshisi konusunda yardimei olmakla kalmaz, ayni zamanda
ogrencilerin metodolojik bir analiz yapmalarm1 ve temel sorular iizerinde
diistinmelerini zorunlu kilar. Bu da onlar1 su konularda 6gretime daha acik hale getirir:
“Metinden sapmak, ne Olciide kabul edilebilir?”, “Terminolojileri tutarsizsa onceki
belgelerin giivenilirligi nedir?”, “Pek ¢ok kez analiz edilmesine ragmen hala mantiksiz
goriinen kaynak metin boliimleriyle nasil basa ¢ikilmalidir?”

Sorun bildirmeyi, stire¢ odakli yaklasimin gii¢lii bir bileseni olarak goriiyoruz.

4. Kaynak metnin yanlis analizinden dogan hatalarin sayisinda hizli ve 6nemli bir
azalma goriiliir. Ayrica, 6grencilerin metinlerindeki mantiksal ¢eliskilerin son derece
azaldig1 gorilmiistiir.

Bize gore bu, siire¢ odakli yaklagimin en olumlu sonucudur.

5. Fakat zor kararlar s6z konusu oldugunda, siire¢ odakli yaklagimin 6grencilere pek
faydas1 olmadig1 goriiliir.

Muhtemelen, sezgi ve deneyimin 6nemli oldugu belli kararlar i¢in dgrencilere sunulan
kurallar fazlaca genel kalmaktadir. Sirali modelin kapsamadigi alanlar i¢in bir dizi
model, kural ve yontemimiz olmasma ragmen ister istemez bunlarin da yeterince
¢Ozlim sunamadig1 bazi sorunlar bulunur.

6. Siire¢ odakli yaklasimin, ogrencilerin ek bilgi edinme uygulamalarmi pek
gelistirdigi sdylenemez. Sorunun motivasyon temelli oldugu agiktir. Ogrenciler, ek
bilgiye ihtiya¢ oldugunu bilmelerine ragmen muhtemelen bunun gerektirdigi zaman ve
emek nedeniyle gereken ¢aligmay1 yeterince layikiyla yapamazlar.

7. Siire¢ odakli yaklasim, ¢iktinin dilsel kalitesi ag¢isindan orta derecede etkilidir.
Bunun ii¢ sebebi vardir:

a. Siire¢ odakl1 yaklasimda 6gretmen, iiriin odakli bir yaklasimda bulunan diizeltmeler
olmaksizin sadece dgrencilerin normlarini sorgular.

b. Hedef metnin dilsel kalitesinin yetersiz oldugunun farkinda olsalar bile
motivasyonlar1 yeterince yiiksek olmadigi icin &grenciler, “yeniden bigimlendirme
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dongiisiinden” (¢eviri birimini hedef dilde yazip, test edip, sonra diizeltip, sonra tekrar
test etme vb.) birkag kez gecme ve sonra sonu¢ tatmin edici olmasa da siireci
sonlandirma egilimindedirler.

c. Kabul edilebilirligi test etmek, bir metnin kabul edilemez olusunun 6niinde engel
degildir. Bu amagcla farkli metin yazma taktiklerinin 6gretilmesi gerekir.

Bu nedenle burada agiklanan siire¢ odakli yaklasim, 6grencilerin yalnizca ¢iktilarinin ilk
halindeki baz: dilsel zayifliklarin1 ortadan kaldirmalarina yardimci olur.

Sonug¢

Siire¢ odakli yaklasim dgrenciler arasinda cok gozde olmustur. Ozellikle birkag yillik mesleki
deneyim sonrasinda derse veya atolyeye katilan ve kendi kendini yetistirmis faal
cevirmenlerce takdir gOrmiistiir. Ceviri trlindeki yanlis ¢eviri metodolojisine baglh
eksiklikleri, etkili ve hizli bir sekilde aza indirgedigi i¢in metodolojik agidan yol gosterici bir
yaklagim olarak bir hayli giiclii oldugu sdylenebilir. Ancak yazmayr 6gretmedigi siirece,
motivasyonu diisik ve hedef dildeki dilsel normlart zayif olan &grenciler icin kesinlikle
yeterli bir 6gretim aracit degildir. Benzer sekilde bazi 6zel, zor durumlar i¢in ¢dziim sunmaz.
Bu nedenle, bir dersin ilk boliimiinde bu yaklasimin ¢ok yararli oldugunu, ancak bunu takiben
iiriin odakli 6gretimin gelmesi gerektigini diislinliyoruz.

Siire¢ odakli yaklagimin su iki 6zel durumda mutlaka kullanilmasini tavsiye ediyoruz:

1. Deneyimli g¢evirmenler icin dersler. Bu ¢evirmenlerin amaci, temel uzmanlik
kazanmak degil, -ki bu zaten sahip olduklari bir seydir- yontemlerini gelistirmektir. Bu
tiir gevirmenler, ayrica, liriin elestirisine kars1 6zellikle hassastir. Bu nedenle onlar igin
stire¢ odakl1 bir yaklasim, tiriin odakl: bir yaklasimdan daha uygundur.

2. Ogretmenin bilmedigi kaynak veya hedef dilleri igeren dersler. Cesitli uluslararasi
isbirligi programlarinda goriilen bu gibi durumlarda 6gretmen bagli basina iiriinii
inceleyecek durumda degildir, ancak siire¢ odakli yontemlerle faydali rehberlik
saglayabilir.
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Abstract

The purpose of this study is to analyze how teacher questions were formed and how they are posed depending on their
functions in Turkish EFL (English as a foreign language) classrooms. In the current study, the types of teacher questions
were classified according to Farrell’s taxonomy involving two main categories entitled as echoic and epistemic along with
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display, expressive and rhetorical. Three EFL teachers’ different types of online EFL lessons such as grammar, reading,
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analysis. The transcribed data was analyzed by the content analysis according to Farrell’s taxonomy, which was developed
from Ellis (1994), regarding teacher questions. Samples of transcribed lessons were examined by the researcher and the data
was qualitatively analyzed accordingly. The findings of the current study revealed that display and referential questions were
used more often by the participant EFL teachers among all teacher question types. Although there was a resemblance with
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previous research regarding the most frequent teacher question types in general, the preference of question types differed
from each other when each teacher’s video recordings analyzed separately. In addition, it can also be stated that teachers
tended to favor the comprehension check questions intermittently in the instructional phase of lessons by reason of assuring
that students perceived what they intended to deliver. The details are further discussed and the implications are made in the
article.

Keywords: Teacher Questions, Students’ Participation, Classroom Interaction, English Language Teaching (ELT)

1. INTRODUCTION

The questions being posed by teachers have a vital role in EFL (English as a foreign
language) classes since teacher questions promote most of the learning environment in the
field of language teaching. Thereupon, the emphasis on studies regarding teacher questions in
English language classes has been getting attention by researchers in recent times. “Two of
the most common ways in which teachers communicate with their students during class is by
asking (and answering) questions and by providing feedback” as it was asserted by Farrell
(2009, p. 39).

The reason laying behind the teachers’ questions may vary dependent on their purpose. For
instance, they may want to emphasize who is in charge in the classroom by asking questions.
Or, they might wish to give an opportunity to their students to express what they think and
feel. Moreover, they may desire to check whether or not the students understood what is
meant by the teacher in the class. In addition, they might intend to draw the attention of the
students or ensure critical thinking in the environment of English language teaching. Other
than these, they may also utilize teacher questions to ask the students to paraphrase what they

have said. Briefly, the questions posed by EFL teachers might be used for various purposes.

In the current study, information regarding the significance of teacher questions in ELT was
provided in the following part. Besides, the classification of teacher questions was further

explained in detail throughout the history of research in this field below.
2. TEACHER QUESTIONS IN EFL SETTING
2. 1. Importance of Teacher Questions

Questions posed by teachers in language classrooms have a crucial role in the process of
learning in foreign language teaching for various reasons. Principally, it is stated that
questioning is utilized as the most frequent version of teacher talk with regards to classroom
interactions (Farrell & Mom, 2015). As asserted by Darong and Niman (2021), “teachers

utilize questions to make their students more active” (p.4), which results in a meaning
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negotiation process either explicitly or implicitly. Furthermore, the notion of teacher questions
has a significant influence on learners’ outcomes as noted by Maphosa and Wadesango
(2017). Besides, teacher questions are considered as an interactive teaching technique to
enhance students’ participation in classroom communication (Lee & Kim, 2016; Stivers,
2018). Apart from this, they are also beneficial for learners’ language production and

stimulate students’ critical thinking (Barnett & Francis, 2012).
2. 2. Categorization of Teacher Questions

More than one classification was generated by different experts regarding the teacher
questions used in EFL and ESL classrooms in the literature. The history of these questions
dates back to the 1970s. The types of teacher questions, at first, were classified by Barnes
(1976) under four categories; factual, reasoning, open and social. Then, this taxonomy was
followed by Brophy and Good (1991) by dividing teacher questions into two types; higher-
order questions -in other words, thought questions- and lower cognitive level questions -or
fact questions. Afterward, Farrell (2009) created his taxonomy depending on what Ellis
(1994) suggested previously under two main categories; echoic and epistemic, including
seven different sub-categories; comprehension checks, clarification requests, confirmation

checks, referential, display, expressive and rhetorical.

Farrel’s taxonomy was preferred to be used in this qualitative study since it gives an

opportunity to analyze teacher questions within a broader perspective than others.
3. METHODOLOGY

The aim of this qualitative study is to respond to the reflective research questions as noted
below, which are taken from Farrell (2009, p. 39-46) related to teacher questions based on the

transcripts of some English lessons.

1) What percentage of class time is devoted to the teacher’s questioning?

2) Which type of questions does the teacher usually use in-class -which type does he or
she tend to favor?

3) Does the teacher plan the different types of questions he or she will ask before the

class? If not, why?
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3. 1. Participants

This qualitative research was implemented in two different types of schools, those are a
language school and a university, in two different cities, Bursa and Istanbul. The selection of
these two schools was dependent on convenience sampling since the researchers knew both of
these institutions as an environment of English language teaching. Three English language
teachers (Merve, Elif, and Mehmet?) participated in the study voluntarily. The researcher
asked them to record their video lessons during their usual class time and share their lessons’

video recordings with the researcher for data analysis.

10 students, including 7 male and 3 female, from UCLA Academy Language School in Bursa
and 7 students (all female) who were studying in their first years in the English preparation
department at Language School of Istanbul Medipol University Language School participated
in this action research. They were all adult learners whose ages varied from 18 to 26.
Learners’ proficiency levels were B1+ (the ones in Istanbul) and B2 (the ones in Bursa). All
the data was collected through online teaching platforms; Microsoft Teams and Zoom.
Normally each lesson lasts 45 minutes, however, this period shows variation from 25 to 45
minutes in recordings due to some constraints such as internet access and initiating the

recording after later it was supposed to be.
3. 2. Context

The teaching context of two different institutions was defined in this section. As shown in
Figure 1, most of the participant students were residing in Istanbul since they were studying at
a private university there. On the other hand, the rest of the participant students were residents
of Bursa and enrolled in an English language course given by UCLA Academy in the same

city.

2 pseudonyms are used for participants’ names for confidentiality.
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Figure 1. Teaching context of places

TEACHIND CONTEXT
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The students studying at Istanbul Medipol University were studying in the department of
English preparation. Therefore, they were generally taken 28 hours of English per week.
Additionally, two of the participant teachers were employed by the same university and taught
English in the English preparation department there. Merve was teaching reading 8 hours a
week, and Elif was teaching listening and speaking 8 hours a week. Both of these teachers
were lecturing each course during the period of one track. To be more specific, it can be
stated that there are four tracks in an academic year since each semester includes two tracks.
Therefore, it can be concluded that one course lasts approximately 2-3 months at this
university. In addition to all of this information provided above, they are both in the SLET
Unit consisting of the students from the Department of Social Sciences. Although their
classrooms included students from various departments in social sciences, most of their

students were Psychology students.

Even though Merve and Elif defined their students as not very successful ones, they noted that
their students were doing their best most of the time. They also stated that synchronous
participation into the online lessons at Istanbul Medipol University was not compulsory
during the emergency teaching due to the outbreak of the Covid-19 pandemic. Thus, the
number of students attending their lessons was low when compared to the total number of the
classroom; nonetheless, these students who actively participated in the online lessons

synchronously were the eager ones owing to their desires not to miss any lecture even though
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they could also have preferred to watch their online lessons asynchronously later on their own

at home just like the rest of the students in the class.

Other students enrolled in a private English language course at UCLA Academy Language
School in Bursa. All of these students who participated in the research from Bursa were
learning English together from B1 to B2 level with the same teacher, Mehmet. Therefore, it
can be stated that they had already been built rapport with their teachers in class since they
were known each other for a long time. Other than that, it was estimated that they began to

learn English from Al level possibly with a different teacher in the same language academy.

Mehmet declared that his students had English lessons between 7.00 to 10.00 four days a
week, which makes 12 hours per week. He also stated that the overall period of a course in
one level lasts 5 weeks, so it can be interpreted that students needed to allocate approximately
60 hours in order to complete the course in one level. According to Mehmet’s descriptions,

these students are generally very enthusiastic and highly-motivated to learn English.

Generally, students are very enthusiastic and highly motivated according to how their teacher

(Mehmet) describes them. Besides, they love especially speaking activities.
4. DATA COLLECTION AND DATA ANALYSIS
4. 1. Data Collection

Three teachers working at Istanbul Medipol University and UCLA Academy Language
School in Bursa helped the researcher with the data collection voluntarily. They recorded their
online lessons through online teaching platforms (Microsoft Teams and Zoom) and shared

these videos with the researcher on Google Drive.

225 minutes of recorded lessons was used for the data collection process. All of the lessons
were recorded in May 2020 by the instructor of each lesson. Normally, each lesson ends in 45
minutes; nevertheless, the timing of lessons’ video recording shows variation from 25 to 45
minutes owing to some constraints causing some troubles such as internet access. In some
lessons, the teacher realized he or she had forgotten to record the lesson, and he initiated the
recording later than it was supposed to be. Therefore, some lessons last shorter than other

ones.

The teachers’ main focus varies from one lesson to another since they teach different subjects,

or different skills. For instance, the main focus of the lesson was reading strategies and
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vocabulary teaching (word families) in Merve’s lessons since she lectures reading. She used
Password 3 which was published by Pearson as the course-book, Students’ Pack, which is the
material developed by the teachers in the same institution, and Power-Point slides, possibly

prepared by her or her colleagues, including the answer key along with it.

On the other hand, the main objective was to practice while listening and note-taking
strategies in Elif’s listening and speaking lessons. In her lessons, she made use of Lecture
Ready 3 published by Pearson, the Student’s Pack, the material developed by teachers, and
Power Point slides demonstrating the answer key similar to Merve’s sources. In the third
participant teacher’s (Mehmet’s) lessons, the main focus of his grammar lesson was the use of
English, such as how to use noun clauses. He used Power Point slides he prepared before the
class and Top Notch 3 Third Edition published by Pearson in his lessons. In addition to this,
in his reading lesson he focused on practicing skimming and scanning strategies through an

online reading twist, which is a kind of short story taken from the book The Escape 2.

After receiving the video recordings from the participant teachers, they were transferred into
the form of written classroom transcripts by the researcher for the data analysis process. At
first, a software designed for generating written transcripts on www.amberscript.com was
utilized. Afterwards, all the transcripts were double-checked by the researcher comparing the
audio and what was written in the transcript. During the process of checking, some

corrections were made by the researcher when necessary.
4. 2. Data Analysis

The researcher employed content analysis to analyze the data which was collected online. In
the process of data analysis, transcripts of online lessons were read, and the data were

qualitatively analyzed accordingly by employing content analysis.

The transcript of the classroom data was analyzed according to the Farrel’s taxonomy, (2009,
p. 54) which was adapted from Ellis (1994) regarding teacher questions as demonstrated in
Table 1 below. This taxonomy includes are two main categories of teacher questions; these
are echoic and epistemic. Within the epistemic category in Table 1, comprehension checks,
clarification requests, and confirmation checks take place. On the other hand, referential,

display, expressive and rhetorical are the sub-categories of epistemic teacher questions.
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When the written form of the classroom data was examined, different types of teacher
questions were highlighted by using different colors within the current study. Afterwards,
they were counted by pointing to each question type’s frequency and percentage and analyzed
depending on Farrel’s taxonomy. The frequency counting process was implemented for each
recorded lesson separately in order to how teachers posed questions during classroom

communication in the field of English language teaching.

Table 1. Taxonomy of teacher question types

Categories Sub-categories of Questions Example Teacher Questions

1. | Echoic a. | Comprehension checks All right? OK?
b. | Clarification request What do you mean ...?
c. | Confirmation checks Did you mean?

2. | Epistemic | d. | Referential Why didn’t you do your ...?
e. | Display What’s the opposite of up?
f. | Expressive It is interesting, isn’t it?
g. | Rhetorical Why didn’t you do that? Because you ...

5. FINDINGS AND DISCUSSION
5. 1. Findings

All the frequency of teacher question types in the transcripts of video-recorded lessons in this
study were illustrated in Table 3. Furthermore, the percentages of them are shown in Table 4.

And, the data analysis was interpreted according to this data.

When the number of teacher-turns including at least one teacher question (277) was spotted
among the total number of teacher-turns (377), it was found that teachers in this qualitative
study devoted a significant amount of their talking time to asking questions in classroom
communication according to the data analysis in Table 2 and 3. As it can be seen in Table 2,
when the whole turns in the EFL classes in this study (747) were analyzed, the ones with

teacher questions made up 36% of the total number of classroom communication turns. This
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can be interpreted like that the teachers in the field of English language teaching spend almost

a quarter of their lesson time by asking questions to the learners in the classroom.

Table 2. Allocation of teacher turns and students’ turns

Cl Turns* Frequency | Percentage
(N) (%)

Students’ turns 93 15

Teacher turns including question 277 36

Total teacher turns 377 49

Total turns (both T and Ss) 747 100

*CI stands for classroom interaction.

It was shown in the results that display questions were the most popular type of teacher
questions among the teachers participated in this research. However, the results showed
discrepancy when each teacher was analyzed separately by means of the type of teacher
question they exploited mostly. To specify, it can be said that Merve and Elif tend to favor
display questions during their lessons although Mehmet is inclined to favor referential
questions, among others. Nevertheless, their preference may vary from one lesson to another
one. For example, despite Merve using display questions at most in her second (66,6%) and
third (50,1%) reading lessons, she made use of comprehension checks mostly in her first
reading lesson (56,3%). It can be interpreted that the reason laying beyond this could be the

assertiveness of the objectives of participant teachers’ lessons.

Table 3. Frequency of teacher questions

Names of Teachers

Types of Teacher Questions Merve Elif Mehmet ALL

Categories Sub-Categories L1 | L2 |[L3 L1 |L2 |L1 L2 | Total

Echoic a. | Comprehension checks 22 |10 |31 5 2 11 1 72

b. | Clarification request - - - - - 2 - 2
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c. | Confirmation checks - - - - 1 1 2 |4
Epistemic | d. | Referential 1 5 11 13 |15 |40 23 | 108

e. | Display 14 |30 |46 21 (10 |44 1 166

f. | Expressive - - - 1 - 4 - 5

g. | Rhetorical 2 - 3 2 1 4 - 12
Total number of questions 39 (45 |91 42 |29 |106 |27 |379

Additional Details

Duration of lesson (minutes) 25 [25 |30 30 (45 |45 25 | 225
Teacher turns including question 20 (41 |53 33 [19 |92 19 | 277
Total teacher turns 26 |49 |62 37 |38 | 137 |28 |377
Total turns (both T and Ss) 54 (90 |123 |78 |79 |254 |69 |747

Note: The abbreviation L stands for ‘lesson’ and the numbers starting with L below the

teacher names symbolize the number of transcripts for each teacher.

Table 4. Percentage of teacher questions

Names of Teachers

Types of Teacher Questions Merve Elif Mehmet ALL
Categories Sub-Categories L1 L2 L3 L1 L2 L1 L2 Total
Echoic a. | Comprehension c. 56,3% | 22,2% | 33,7% | 11,9% | 6,8% | 10,3% | 2,7% | 18,7%
b. | Clarification r. - - - - - 18% |- 0,5%
c. | Confirmation c. - - - - 34% |09% |54% |1,04%
Epistemic | d. | Referential 25% |11,1% | 11,9% | 30,9% | 51,6% | 37,6% | 62,1% | 28%
e. | Display 35,8% | 66,6% | 50,1% | 49,9% | 34,4% | 41,3% | 2,7% | 43,1%
f. | Expressive - - - 2,3% |- 3,7% |- 1,3%
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g. | Rhetorical 51% |- 32% | 4,7% |34% |3,7% |- 3,1%

Duration of lesson (minutes) 25 25 30 30 45 45 25 225

Depending on the basis of teachers’ question type preference, it can be reported that the
comprehension check questions were usually preferred in the instructional phase of lessons
because their function was to make sure that students comprehended what the teacher had just
said. Although the function of clarification requests and confirmation checks is almost the
same as the function of comprehension checks, the usage of them during the lessons were
random. Moreover, referential questions were preferred in order to get the students thoughts,
opinions, feelings, or personal responses to that part of the lesson. Additionally, teachers gave
preference to display questions mostly when they were covering either a gap-filling or a
matching exercise. In that type of questions, their goal was to get the answer from the student
rather than to reveal it on her or his own. When students failed to do so, they generally posed
reformulation questions to elicit the answer from the students. In contrast to this, expressive
questions were aimed to be used by teachers to get approval to the right answer said by them.
In addition to all of these question types, rhetorical questions were favored so as to get
students’ attention to the actual correct response. In other words, they were not like real
questions. Instead, their function was to highlight the importance of the fact given at that point

in class.

After analyzing frequency counts, the researcher attempted to ask the participant teachers
whether they have plans of the questions they will benefit in the class. By doing this, the
researcher aimed to examine whether there is a reason for using some questions most for
them. She expected that participants responses regarding the type of questions would be
related to the pedagogical objectives of each lesson. For instance, a teacher might tend to
favor referential questions a lot if he or she teaches listening and speaking skills, and one of
the goals of the lesson is to encourage students to produce as much as comprehensible output.
On the other hand, the teacher may be inclined to ask display questions more when he or she

teaches the use of English in order to get the right answer from the student.

The responses of the participant teachers varied when they were asked whether or not they

planned the types of questions of which they would ask before the class. Elif remarked that
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while planning the teacher-question types, she made her plans to make her students speak
more or contribute to the discussion actively; therefore, her aim was to increase students’ oral
production since she was teaching listening and speaking. And, she took advantage of the
types of questions most allowing her to attain the goal of the lesson. Mehmet has stated that
he always plans by taking notes of the questions he is going to ask during the class. Therefore,
he saves time by not spending extra time to think about the questing during teaching time.
Even if he tried to include various types of questions as much as possible, he noticed in his
self-reflection research that he sometimes overused referential questions. And, he concluded
that he needed to use others more often as a result of his reflective study. And, Merve stayed
silent by not giving an answer to this question. According to Elif’s response, it can be implied
that the reason why she did not have plans of questioning strategies is obscure and no further
interpretation can be made. Briefly, it can be concluded that Elif and Mehmet was making
plans of teacher questions that they are going to favor in their English classes although Elif

said nothing about planning her teacher-questions.
5. 2. Discussion

The findings of this research illustrated that EFL teachers used the display and referential
questions more frequently than the others, with the percentage of 43,1% (display) and 28%
(referential), respectively. At this point, the results corresponded to the previous studies
conducted about the types of teacher questions (Brock, 1986; Long & Sato, 1983; Farrell and
Mom, 2015). Although the major findings of teachers’ preference or usage of question types
coincided with the earlier research, when the results were analyzed specifically for each
teacher, there was no resemblance to the preceding ones at some points. For example, despite
Merve using display questions at most in her second (66,6%) and third (50,1%) reading
lessons, she made use of comprehension checks mostly in her first reading lesson (56,3%). At
this point, some patterns of divergence were found. Hereby, it can be concluded, according to
the findings of the results of this study, that teacher’s preference of the type of teacher-
questions might be different for particular lessons. Aiming to achieve discrete lesson

objectives for each course could cause this divergence among the results.

Tavakoli and Davoudi (2016, p. 6-14) asserted that there was a significant relationship
between teachers’ reflections and the quantity of questions they generated. When the teachers

who participated in this study were asked to share if they plan the different types of questions
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they would ask before the class, what Elif said corresponded with the findings of Tavakoli
and Davoudi. She believed that when the number of questions created by her during the class
increased, it also positively impacted the social participation of the students in the classroom
communication. Depending on what Mehmet said about self-reflection related to the question
types he benefitted from, the findings of this study revealed that involving in the reflective
process ended up a greater awareness of one’s own practice and problems similar to what
Nguyén (2019) indicated.

In addition to other findings and results of this study, it was surprisingly spotted in this
qualitative research that even if the primary aim of teachers directing questions in class is to
encourage students to participate in the classroom communication, there were more teacher
questions than students’ answers in most of the video-recorded lessons in parallel with the
study of Hendricks (2003). The reason for this situation might be related to the minor number
of comprehension questions, with the percentage of 18,7% seeking evidence to be sure that
students received the point that they were responsible.

In this study, some criticism was made during the data analysis that when display questions
were benefitted dominantly in class as in Merve’s second and third reading lesson; they did
not contribute to the students’ social participation at all; instead, they pushed them to produce
oral production like they were doing something automatically as Cullen (1998) argued.
Additionally, it was really hard to find similar studies within the same educational, especially
the ones conducted in Turkey, context to compare. For instance, Kiling and Caliskan (2019)
researched teacher questions, but they focused on the frequency of teacher questions
depending on a different taxonomy. This means that there is a lack of recent studies in this
research era, and that can be considered by the researchers who are interested in reflective

studies for further research.
6. CONCLUSION

In the current study, the data was collected through 225 minutes of online lessons’ video-
recordings, including 3 participant teachers and 17 students who were learning English either
in B1+ or B2 level at UCLA Academy Language School and Istanbul Medipol University in
Turkey. Transcripts of these online lessons were analyzed in terms of teacher questions

according to Farrel’s taxonomy.
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The results of the research presented that display questions were the most favored type of
teacher questions in the video-recorded lessons. From the point of literature, the results of this
study corresponded with the results of the previous studies (Brock, 1986; Farrell and Mom,
2015; Long & Sato, 1983). On the other hand, using the same type of questions excessively
by the teacher in language teaching may bring about not only benefits but also some problems

such as lack of communicative value (Cullen, 1998).

By the way, some limitations were spotted in the present study. Although the data was
collected from various teachers teaching in different locations, it was detected that the whole
of the data collection demonstrated display questions were the most preferred question type
among other kinds of questions. On the other hand, this result might show divergence when
separate lessons were examined. Even one teacher’s preference might differ from one lesson
to another one depending on their lesson objectives. Consequently, future research on the
usage of teacher question types is necessary to include more comprehensive data collection
such as more than two or three lessons from each teacher to be able to provide more credible

data by comparing their preference of teacher question types.
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Introduction

Globalization has been assisted by translation (Moorkens & Rocchi, 2021). In current times,
with the effect of the development of technology such as machine translation and
communication facilities, the production of literary works has increased in every branch of
human knowledge including medicine, entertainment and literature as well (Wu & Pan, 2013)
but many problems have also arisen along with it. Ethics is one of the main issues while doing
literary translations along with others including cultural difficulties and creativity component
(Taivalkoski-Shilov, 2019).

Because all issues related to ethics affect society from many aspects such as social, moral and
political, they may lead to different results (Reiser, 1993). An increasing number of cases are
being witnessed that are stressing the importance of Ethics in literary translations along with
initiating different efforts including workshops, conferences, lectures, articles and books to

raise awareness on this issue in the society (Reiser, 1993).

Such efforts on one hand are increasing awareness about the importance of ethics, but on the
other hand, the increase in ethical problems seen in the studies may arise from the absence of
ethical standards that can be created for the solution of ethical problems, or the inability to
make a common decision in the standards and not knowing how to apply the standards
(Whitbeck, 1995). Rose and Fisher (1995) provide examples of responsibility and credit in
publishing practice. In fact, ethical problems can occur in any field. The subject of this study
is plagiarism and specifically how this common ethical problem is detected in books

translated in Turkish from English.
Significance of the Study

The tradition of translating texts is very old; dating back to about thousand years, but it
emerged as an academic discipline only in the latter half of the 20" century recognized by the
efforts of a Dutch-based US scholar James S. Holmes which became popular after 1988
(Munday, 2008). Translation studies is a broad field of study that includes the conceptual
framework, explanation as well as the application of translation. Translation is more than just
the conversion of a text from one language to other, instead it also incorporates the idea of
intercultural communication (Munday, 2018). Literary translation makes the foreign literature
accessible in the local or national language which has helped writings of great philosophers

and freedom fighters to cross the borders and be understood as initiating different democratic
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movements and other social transformations in different countries (B.Sowndarya & Lavanya,
n.d.). The translated texts are also proved to be of great significance for day-to-day human life
and specifically literary translations help in studying different cultures (Pradita, 2016).
Translation has been regarded to be a very influential instrument as it has enabled the
creation, diffusion, standardization and conservation of any kind of knowledge in the world.
Local literature has been made available to the whole world because of this process (Sah &
Sinha, 2022). Moreover, as Bastian (2020, p. 7) explains,

“Not only does translation pave the way forward for global interaction, but allows
nations to forge interactive relationships when it comes to making advancements in

technology, politics, science, law, etc.”

The nature of the text being translated is also taken into consideration before translating a
document. For example, the translation of a scientific text demands lesser extent of mastery
and competence than the translation of a literary document since it also involves cultural

component(B.Sowndarya & Lavanya , n.d.).

Moreover, there are ethical issues that need to be considered while converting such text which
has been pointed out by various studies (Arrojo, 2005; Chesterman, 2001; Evirgen 2008;
Parlak, 2008). In the Turkish context, specifically the main ethical problem in literary
translations is plagiarism (Cevbir-Yaybir, 2007). To search and present this significant

problem, the current study addressed this research question:

How is plagiarism which is a common ethical problem in translated books in Turkey

detected?

Therefore, the foremost objective of this study is to reveal plagiarism between translations of
an English novel that belongs to the “Adventure” genre of literature from English Literature,
to contribute to the existing panel of case studies and with the aim of raising awareness so that

more legal processes can be created to prevent plagiarism in translated studies.
The Literature Review

In this section, the main concepts emphasized in ethics are introduced. Initially, ethics in
translation is defined and the normative principles are listed. Following this, an overview of

the translation process is presented. The other topics sequentially portrayed are the
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responsibilities of the translator, ethical problems, and the main ethical problem in Turkey:

Plagiarism.
What is Ethics?

Ethics is derived from the Greek word ethos meaning morality. There have been many
proposed definitions of ethics. Resnik (1998, p.13) defines the concept ethics as “standards of
conduct (or social norms) that prescribe behavior” and explains the difference between ethics
and morality by underlining that the former is the standards of a specific profession/ group or
institution in society whereas the latter is general standards formed in a society. To Pojman
(1995), ethics is a field of study that has prescriptive and evaluative goals. Another
description made by Wittgenstein (1965) presents it in a more general framework:

“Ethics is the enquiry into what is valuable or, into what is really important, or Ethics
is the enquiry into the meaning of life or into what makes life worth living, or into the

right way of living”.

Scholars have emphasized the importance of ethics as it is concerned with the morality of
human behavior. It is a systematic endeavor to make individual and societal moral
experiences more logical in order to identify the rules that should govern human action, the
goals worth seeking, and the character qualities that should be developed in life (De George,
2009). Velasquez et al. (2015) state that ethics is grounded on well-established norms of right
and wrong that determine what humans should do, typically with regard to rights, duties,
societal benefits, legitimacy, or unique virtues. Ethics is an essential issue in translation
studies as it indicates the obligations and moralities that a translator has (Kiinzli, 2007). It is
not about merely recognizing what is right in a given situation rather about paying attention to
“what must be done in that given situation” which shows that ethical conduct is about

obeying the norms (Shiva et al., 2017).

Cambridge dictionary defines norm as, “an accepted standard or a way of behaving or doing
things that most people agree with™. In the same way, translation norms are repetitive and
generally accepted codes of conduct that guide, recognize and customize the social settings in
which translation is taking place (Enriquez-Aranda, 2016). Certainly, the act of translation

involves more than one language or custom which indicates that more than one set of norms

2 https://dictionary.cambridge.org/dictionary/english/norm
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is involved in the process. The absence of norms would create strains and thus the lack of
sound benchmark or guiding principle will result in variable outcomes of a translated version.
Moreover, these norms are supposed to be conformed at every step in the process of
translation (Toury, 1995). Similarly, Pym (2001, p.135) draws attention to the significance of
norms and claims “studies of norms remain tremendously useful in the field of ethics”. There
are some normative principles available in ethics that must be followed before producing a

translated product which will be explained in the next section.
An Overview of Translation

The word “translation” comes from a Latin word “translation” originated from trans and
latum which means “carrying across” so in literal words, it means the process of carrying a
piece of information or content from one transcript, person or language to the other.
Nevertheless, scholars conceive it as “taking a view” or “interpreting” a text. Likewise, it has
been regarded as an “art”, since a translated text is an embodiment of the translator’s
inspirations, as well as “science”, since it also involves procedural protocols and intricacies of
the practice itself (B.Sowndarya & Lavanya, n.d.). As a term, translation is not limited to a
single definition because it is adaptive in its essence and determined by the translator and is
dialect as well as culture specific. It has various explanations, sometimes refer to the final
product and sometimes the process itself (Munday, 2008). As Munday (2001) explains
initially only the exact meaning of the word “translation” was accepted but after it was
recognized as a discipline, various methodological studies started contextualizing translation
studies in linguistic, literary, cultural and philosophical frameworks resulting in different
definitions of the word “translation” itself. The linguistic approach attributes the work of
Roman Jakobson (1959), Eugene Nida (1969), Newmark (1981), Koller (1979), Vinay and
Darbelnet (1958) and Catford (1965) among others (Hodges, n.d.). As mentioned above, it
was only in the latter half of the 20" that translation studies got recognized as a discipline by
the efforts of Holmes (1988). Then different theorists and scholars started formulating their
theories (Yan & Huang, 2014). Holmes (1988) produces a “map” and shows two purposes of
these studies which is first to describe the translation process and second to establish common
ethics that guide this process. On the other hand, Nida (1969) assumes a rather systematic
approach to describe translation studies and approves the idea of formal and dynamic

equivalence stressing the importance of target audience (Panou, 2013).The concept of
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dynamic equivalence is not only about the accurate conversion of text rather (according to
Nida, 1969) it is the “closest natural equivalent to the source language message”. The concept
of “Dynamic equivalent translation” acts as a translation norm that is confirmed by the
translator while doing the translation of a text in a manner in which the target reader interprets
and relishes the text like a source text reader would do (Haque, 2012).

Bassnett and Lefevere (1990) made cultural component the part of translation studies by
recognizing the significance of the role of culture in the process of translation which takes
into account the social context and biasness of translators via improving the literariness of
translated texts. This approach urges to consider translation as an independent literary work
rather than just a copy of source text framing translation as an activity which is influenced
with cultural context, history and the norms (Yan & Huang, 2014). Another notable scholar,
Toury (1995) considers “translation is a norm governed activity” which are the norms that
guide the translator on how to produce the final translated product. His theoretical approach
states three types of norms that are to be followed at different steps of the translation process
which are initial, preliminary and operational norms. He is of the view of that translator
should produce a translation that is either acceptable or adequate, not bound to just these two
poles rather on a scale from adequate to acceptable the translation can lie anywhere, for
example if the translation confirms more the target culture norms then it can be labeled as
acceptable otherwise adequate for the opposite case (Nasirpour & Saffarian, 2019). Munday

(2016) presents the process of translation between two different written languages:
Source text (ST) = in source language (SL)
Target text (TT) = in target language (TL)

A translated text can be either a word-for-word or line-by-line translation, which is created by
directly giving the full meaning of the word, or a "paraphrased text", that is, translation
without losing the ideas that the author has in mind and adding and changing them in sensory
translation, and lastly it could be a kind of adaptation translation called "imitation™ (Dryden
1680/1992).

Translation as an independent field of study and a profession contains a detailed code of
ethics as mentioned before. Toury (1995) also considers that translation is a norm governed
activity; it has its own set of ethics, ideologies and politics. He asserts that the final

judgements of the translator that will shape the final product are decided by the norms
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(Alwazna, 2014). These norms support the structural concept of translation, and,
consequently, they increment in the significance of the translation system. Translation norms
state the management that is inherited in every process of translation (Enriquez-Aranda, 2016)

and are bound to have socio-cultural specificity (Medeiros, 1999).

Robinson (2003) has described translation ethics as an exercise to retain the gist of the source
text unaltered whereas some definitions declare that the interpretation of the source can be
amended according to the target readers as mentioned by Tymoczko (2006, 448), who holds
the idea that translation can be modified to comply with another context, reader or culture.
Generally speaking, the concept of ethics revolves around the idea that how the translator
should perform this activity and they are also supposed to understand the viewpoint of the
original author (Alwazna, 2014) . According to Van Wyke(2010, p.111), the ethics of
translation “necessarily addresses what is considered the morally correct manner in which one
should practice the task of rewriting a text in another language”. Ethics has been an important
concern in the field of translation and has been promoted in Pym’s “The Translator” (2001).
Davis (2001) emphasizes that translators need to obey the law as much as possible and while
translating, they take responsibility by considering the important issues in translation such as
grammar, linguistics, culture, context, and so on. One of the most important and accepted
professions for centuries in providing inter-state relations as well as inter-individual relations
is translation. And in translation, ethics comes first in establishing the most important

professional standard.

According to Munday (2001), Etienne Dolet (1540) states five principles to be followed by
the translator. These are;

1. The translator should have comprehended the crux and the subject matter of the
original author.

2. They must be fully a full command over both languages (source and target).

3. They should not copy word-to-word translations.

4. Unfamiliar and infrequent terms should be avoided.

5. Words should be summed up in a graceful way to avoid inelegance.
Such principles put translator as a main cog in the process of translation and put so many
responsibilities over their shoulder. Chesterman (1997) also indicates that the ethical aspect of

translation is associated with the translator's duty. Translator must have a firm grip of the both
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language as Sousa-Silva (2014) claims that translating is more than simply transferring text
from one language to another; it is a complex process of meaning negotiation that requires

lexico-grammar negotiation at both the sentence and discourse levels.

In a study named as “What is a translator” by Pulido (2016, pp. 237-252), the author defines
“translator in his own words as “the translator is not only a miniature, shadowed name, he is
not a passive character; he is in the first instance, a reader and a reader of translations”. AS
the definition clearly shows the position of the translator is “not” a passive character. Even the
current technological developments including Machine translations and other online tools to
available to translate the text the activity is still monitored by a professional translator since
these technological tools fail to incorporate the cultural context of the source text especially in
the case of literal translations. The mastery and command of the translator enables him to
produce a text that is similar to original in terms of the subject matter and the course of the
text (Bastian, 2020).

While having the role and the responsibility of being a translator, it is important to follow
ethical considerations. The professional ethics in translation are to provide high performance,
to be eager to develop skills and "knowledge, adaptability, discretion, professional appearance
and loyalty" (Kiinzli, 2007, p.42). It is important to revise the translated text and requires “a
second person” (Kiinzli, 2007, p.43). Just like art or a social science, translation is subjective
in nature and thus like any other artist, translator is supposed to let go if his personal

favoritism, beliefs and judgements in order to become a better translator (Sah & Sinha, 2022).

While doing literal translations where creativity as well as originality needs to be respected
most, a number of problems arise. As mentioned by Richard Brooks (2017) in his book
Challenges of Translating Literature, one of the most difficult aspects of literary translation is
balancing the desire to be true to the original work while also creating something new and
different that elicits the same emotions and responses as the original. Also, every work
translated is the work of a unique person; therefore, it must be respected as such. As indicated
in the writings, the atmosphere of the original culture needs to be kept rather than the
language (Sah & Sinha, 2022). But in so doing, a few other ethical issues rise that may cause

a flawed translated product.

Nida (1945) points that translation problems are mainly related to culture, and the translator

needs to be concerned about culture portrayed by the two different languages in the
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translation process. Furthermore, translators make some errors while selecting the appropriate
words for a literary piece of work and word by word translation could lose its concept and
elegance. To avoid this problem, the cultural themes that Nida (1945) divides into subgroups
like ecology, material, social, religious, and linguistic culture, are important in reflecting the
source language in the target text. It is necessary to create standard practice by considering

phonological, morphological, syntactic, and lexical factors for translators (Nida, 1945).

According to Nord (1997), many challenges in the translation process may occur because of
the uncommon idiosyncrasies in the source language, society and culture specialties of the
language or basic disparities in the languages (Kahrizsangi & Haddadi, 2017). He classifies
these problems in four categories:

1. Text-related problems, for example,
complication of the context, unclear
terms and text and inadequate
description,
2. Translator-related, for example, the
level of mastery of the translator
including his proficiencies and skills,
3. Technical problems, for example,
unavailability of insufficient
applications, tools or procedures to
complete the process,
4. Problems linked to the sorts of the
translation exercises due to the
frequency of the translation.
As stated, literary text inherently contains textual complexities that other texts which
sometimes accentuates the discrepancy in the comprehension of the source as well as the
target text (Turell, 2012). Whereas, according to the abovementioned ethics of the literary
translations, the translator in order to stick to the author’s original style and context ends up
imitating the original text thus giving rise to plagiarism. The more loyal the translator is to the
source text, the harder it is to contribute his own thinking and viewpoint (Turell, 2004). As

mentioned earlier, literary translation is another piece of work in itself. Thus, the practice
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where the translator articulates some literary translation as an original text while also trying to
stay close to the source text as much as possible could lead to copying of the ideas. Moreover,
in some cases different translations of same text exist and the fact that there was a need to do
a new translation (re-translation) means that second translator intends to add something new
and different that was not present in the previous translations. Whereas The “Retranslation
Hypothesis™ articulated by Berman (1990) states the translation of a literary text is an
inherently “incomplete” act and thus it needs to go through various translations in order to
progress and advance. He is of the view that the inherited “failure” of a translation is the
highest at the first translation of a piece of work which means that it diminishes with later
subsequent translations (Dastjerdi &Mohammadi, 2013). Nonetheless, the new translation has
to be completely autonomous but being unrelated and creating failure in the translation might
give rise to the existence of the plagiarism where the new translation is nothing but merely a

copy of the previous translation (Turell, 2014).

There are some factors causing an unethical translation. All the points presented in the

following need to be considered to prevent unethical translation:

1. If something appears in the source text but not in the translated version, the translator
is both liable and culpable (Pym, 2001).

2. If a translation portrays misinterpretation of a source text, the result is prejudiced,
biased, ideologically suspicious rendition and thus, unethical consequences for the

relations and perceptions of the source and target cultures occur (Chesterman, 2001).

3. If social values are ignored, translations can lead to scandals, which might be cultural,
economic, or political in nature (Venuti, 1998).

In Turkey, translation is an important and developing field. In addition, research studies
continue to be carried out in this field, while ethical values gain importance. There are many
problems in translation and one of the most controversial ethical problems is translation
plagiarism, which is the main concern in many studies (Cengiz-Parlak, B.,2020; Sahin et al.,
2019; Turell, 2004; Yildiz, 2020; Sousa-Silva, 2014) including this research paper.

Plagiarism is “the improper reuse of someone else’s words” (Sousa-Silva, 2014, p. 71). To
Turell (2004), plagiarism is textual kidnapping. In other words, plagiarism can be defined as

illegal and unethical similarity between translations. Even though there are software programs
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that detect plagiarism and text reuse like Turnitin as a result of technological advancement,
highly considerable numbers of plagiarism are seen especially in the translations of classical
books in Turkey. In 2007, publishers' association (Yay-Bir) and translators' associations (Cev-
Bir) worked together on this issue and conducted a study and about 160 translations of 10
classical books on the market were examined and as a result, 60 of them were found to be
plagiarized in Turkey (Oral, 2011). Moreover, Evirgen (2008) and many scholars (Celik,
2008; Giirses, 2008; Parlak, 2008) claim that numerous empirical studies prove translation

plagiarism in many texts as a result of re-translation.
Methodology

Previous studies have shown that plagiarism may be examined and detected using linguistic
analysis. An example of plagiarism analysis is Turell’s work (2004) who analyzed four
translations that have been compared to verify plagiarism between translations by using
quantitative linguistic data and to determine the amount of plagiarism with four target
language texts translated from the same source language.

In this study, a systematic strategy was followed to characterize and explain the changes from
a source language to a target language by gathering quantitative data as well as qualitative
data. Also, Chesterman’s causal model (2000a) was followed in order to analyze
systematically and compare the translations with availability of translation effects.
Additionally, qualitative data were examined by concentrating on syntax, lexicon and
semantics, morphology, pragmatics, punctuation, cohesion, and coherence as well as
linguistic markers to detect linguistic similarities and to explain what similarities the text
shows in another target language.

Data Source

In this plagiarism detection study, two translated books (from English to Turkish), included in
the list of 100 Essential Books, were used. Although no information about the authors and the
names of the books is declared (on the basis of confidentiality), Book 1- Translation Book
(B1-TL) and Book 2 - Translation book (B2-TL) have been used in naming the translation
books. In addition, when there is necessary determination, the original book was referred to as

a sourcebook with the name source language (SL).
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Findings

To answer the research question “How is plagiarism which is a common ethical problem in
translated books in Turkey detected?”, two translated books were initially compared via
Turnitin to detect plagiarism and verify similarities and figure out how plagiarism suspicion
or concrete evidence of plagiarism is available by providing quantitative data (Turell, 2004).

In order to use the Turnitin system, the translated books were divided into many sections
since Translated Book 1 (B1-TL) included 258 pages and nearly 50.000 words and Translated
Book (B2-TL) contained 304 pages and approximately 55.000 words depending on the punto
and interlinear space used. Therefore, each section was uploaded into the system one by one
and the similarity ratio was determined excluding references and a single phrase/ word
similarity. Meanwhile, the similarity indicators were categorized and presented with

frequency rate as seen in Figure 1:

Distributional Analysis of Plagiarism in Translated Books
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As seen in Figure 1, the main categories that confirms plagiarism between B2-TL and B1-TL
are cultural expressions, character names, synonyms chosen, conjunctions used, word order
change, inverted forms and adjectives , which shows that B2-TL has plagiarized B1-TL in

terms of these categories. The instances proving the plagiarism are given.

B2-TL included many semantics, pragmatics and lexicon errors as pointed in the following

examples in Turkish:

(1) “Yine katlik oldu” (B1-TL).
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“Aglik yine bag gosterdi” (B2-TL).
(2) “...av pesinde kosarken iyice
zayiflamist1” (B1-TL)
“...kendisi de et pesinde kogsmaktan bir hayli zayiflamisti” (B2-TL)

(3) “... Hayatin amaci et yemekti. Et,
hayatin kendisiydi” (B1-TL)

“... Yasamin amaci etti. Yasamin kendisi etti” (B2-TL)

As seen from these examples taken from the translated books, B2-TL covered some
problematic issues related to lexicon, pragmatics and semantics. In addition, in B1-TL, it was
preferred to use the popular slang "Dobis" in Turkish culture for the character "Fatty” in SL,
which is one of the characters in the book, instead of the Turkish translation of "Sisman,
tombul”. However, in B2-TL, “Dobis” is also used for the word "Fatty", and such a similarity

is also significant. The original paragraph in SL (source language) is as follows:

“...he well knew that they had served as a course in the protracted meal which had
begun days before with Fatty, the last course of which would likely be himself in the

days to follow.”

In addition, the synonymous words of B2-TL were the same as synonyms of words in B1-TL.
However, the synonyms preferred in B2-TL were rather old Turkish words. These are shown
in Table 1:

Table 1.

B1-TL B2-TL

Ancak Fakat

Birkag Birden fazla

Uyanmak Uykularindan kalkmak
Cildirtyor Cilgina dontiyorlar
Mesafede tutmak Uzaklikta tutabilmek
Gerekiyordu Sart oluyordu
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Table 1 highlights that there were specially selected words i.e. old Turkish usage in B2-TL
and it was not easy to get the message conveyed because in modern Turkish, the words are

not used.

Moreover, syntactic rules were ignored in B2-TL to create new sentences. In the B2-TL, The
lack of subject in the sentence “Ustelik artik o kadar yakinlara gelmeye baslamislard: ki ...”
distorted the expression. Similar subject deficiencies are seen throughout the B2-TL. In fact,
there were many inverted sentences in B2-TL translations whereas the sentence in the original
book is not inverted and the original sentence is “This was no soil for kindliness and affection
to blossom in.” but in B2-TL, the translation of this sentence is “Sefkat ve merhametin i¢inde

yeserebilecegi bir toprak degildi bu...”, which shows the sameness in B1-TL.

For the word order, sentences were formed by changing the places of few words and retelling
the word with many different words, but the narration was again very similar. Likewise,
conjunctions and adjectives were nearly the same and cultural expressions were chosen
identical without any translator’s unique choice. These issues support the similarity ratio

obtained from Turnitin system.
Conclusion & Suggestions

The main focus of this study was to detect plagiarism by comparing between two translated
versions. In some cases, source language was used to clarify the similarities. When the two
translations of the same source book were analyzed, the B1-TL translation and the B2-TL
translation showed a lot of similarities. The sentences in the B2-TL translation were almost
identical to the sentences in the B1-TL translation. These linguistic similarities were made by
applying inversion in Turkish, the use of old Turkish words, the sameness in choosing
character names, the usage of same conjuntions and adjectives as well as word order change
in order to minimize the similarity ratio. Moreover, the character names used in the translation
of the B1-TL were almost the same as in the translations in the B2-TL even though the
translators have their unique translation apart from cultural effect. Also, the lack of subject in
some parts of the B2-TL translations made the narration very difficult. In this regard, it can be
concluded that the reason for the lack of subject might be to reduce the similarity ratio and
form inverted versions despite not being available in SL. The examples given prove how

plagiarism occurred.
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In the literature, Chesterman (2000) tackles the issue of translation ethics by questioning and
discussing the values that underlie translation norms. According to translation norms
concerning professional norms (Chesterman, 1997), the process of translation is not followed
because expectancy norms were not met¢ Besides, the translator should act in a way that
ensures and maintains the appropriate relationship between the source and the target text. In
the translation studies literature, it is pointed out that it would be more appropriate to think of

this relationship properly rather than the exact same form.

When these translated books were compared and analyzed, B2-TL was examined through
syntax, lexicon and semantics, morphology, pragmatics, punctuation, cohesion, coherence,
and linguistic markers. Consequently, the comparison of two books for lexical parallels and
identical lexical strings proved that B2-TL was an example of re-translation of the source text
and indicated that there is plagiarism in B2-TL and all the findings prove the instances of

plagiarism.

To understand plagiarism, descriptive analysis was carried out in this study. At present, with
the help of technology, computational analysis is also possible. In order to detect plagiarism
in these investigations, a statistical machine translation method may be preferable, which is
suitable for forensic linguistic research or reverse translation process, using different pair
combinations like English/ Turkish, Turkish/ English, Turkish/ German so as to obtain
investigative, descriptive and analytical clues. As there are some tools like Turnitin,

unfortunately, plagiarism is still a big problem that leads to unethical situations.

Permanent solutions to prevent plagiarism in translation should be created so that more people
become more concerned about the issue of plagiarism. Translation is actually an effort to
create originality by recreating something. The value of the effort spent on translation should
not be allowed to be reduced through plagiarism, and legal sanctions should be established. In
particular, it is necessary to re-examine the translations of the 100 Essential Translated Works
translated into Turkish because young Turkish learners need to have different points of views
by reading 100 Essential Translated Works and when they meet the plagiarized translation, it
does not seem possible for them to create vivid understanding and especially for translation
studies learners, the problems might affect their way of interpretation and therefore, new

sanctions should be implemented to avoid plagiarism.
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