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Editorial
Dear Readers,

Welcome to the December 2024 issue of the International Journal of English for Specific
Purposes (JoInESP). We are excited to present a diverse collection of articles from authors
across various countries, including Algeria, Turkiye, and Macedonia. This issue explores
significant themes in English language education, career planning, and the role of language in
educational settings, contributing to the ongoing discussions in the field of English for Specific
Purposes.

The first article, "Quintessential Delineations of Learning Spaces in English Prose Fiction™
by Rahmouna Zidane from Algeria, investigates how literary texts map learning environments.
Zidane articulates the importance of fictional classrooms in reflecting educational contexts and
pedagogical concerns. By analyzing various literary works, the author illustrates how these
fictional spaces can serve as aesthetic representations of real-life educational climates,

enriching our understanding of narrative techniques in literature.

In the second article, *"The Contribution of the Career Planning Course to Students™ by
Muhammed Enes Aydogdu, Filiz Ozdemir, and Suzan Deniz from Tiirkiye, the authors evaluate
the effectiveness of a newly introduced Career Planning course. Their research highlights the
differing career expectations between students who have taken the course and those who have
not. The findings emphasize the necessity of enhancing course content to better prepare students
for professional life, particularly regarding essential skills like writing a letter of intent and

creating a CV.

The third article, ""Views of School Administrators on Language Teaching' by Ozgiir Uygur
from Trkiye, provides insights into the perspectives of school administrators regarding
language education. Through qualitative research involving semi-structured interviews, Uygur
reveals that while there is a generally positive attitude towards language teaching, concerns
about resource allocation, timing, and student engagement persist. The study calls for
reorganization and better support for language teaching initiatives to enhance their effectiveness

in the educational landscape.

Lastly, ""Navigating the Development of English Language Skills in Higher Education™ by
Elvedina Ismajli and Veronika Kareva from Macedonia addresses the challenges faced by non-

native English speakers in higher education. This review synthesizes recent studies on the



importance of academic English proficiency for academic success and integration. The authors
propose strategies for improving language skills through targeted support services and
technology, while also identifying gaps in current research that warrant further exploration.

In conclusion, this issue of JoInESP showcases critical research that addresses the multifaceted
aspects of English language education and its implications for students and educators. We
express our gratitude to all authors and reviewers for their valuable contributions and to our
readers for their continued support. We hope these articles inspire further dialogue and research
in the field of English for Specific Purposes. Thank you for being part of our academic

community.
Thank you for joining us on this scholarly voyage.

Warm regards,

Dr. Ismail GURLER
Editor-in-Chief

[International Journal of English for Specific Purposes - JOinESP]
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Dear Reviewers of JoinESP,

On behalf of the editorial team of the International Journal of English for Specific Purposes
(JoinESP), I would like to extend our heartfelt gratitude for your invaluable contributions to
the successful completion of the 2nd volume, 1st issue, 2024.

Your expertise, dedication, and timely reviews have played a crucial role in maintaining the
high standards of academic excellence that JoinESP aims to uphold. Your feedback and
suggestions have undoubtedly enriched the quality of the articles published in this issue,
thereby advancing scholarly discourse in the field of English for Specific Purposes.

We deeply appreciate the time and effort you have invested in carefully evaluating the
submissions, providing constructive criticism, and guiding authors towards enhancing their
work. Your commitment to ensuring the rigor and integrity of our journal is truly
commendable.

Once again, thank you for your unwavering support and commitment to JoinESP. We look
forward to continuing our collaboration with you in future issues.

Best regards,

Dr. Ismail GURLER
Editor-in-Chief
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Quintessential Delineations of Learning Spaces in English Prose Fiction
Rahmouna ZIDANE *

L Prof. Dr., Department of English, University of Tlemcen, Algeria

ABSTRACT

The mapping of places in literary texts enables the writer to present the social contexts wherein the characters’
actions and conversations take place; the delineated imaginary spaces may symbolise domestic spots,
country-side landscapes, urban areas or workplaces depending on the writers’ intentions and the nature of
the narrated events. In various novels, the author’s narrative description may depict educational scenes
whenever the fictitious personalities are affiliated with educational spheres. Accordingly, literary spaces may
take the form of fictional classrooms to reflect the pedagogical concerns of a particular community and
enlighten the readers about the epistemic perspectives related to certain academic realms. Consequently, the
present article attempts to explore the artistic visualisation of learning environments via the description of
instructional sceneries within literary prose. In order to denote miscellaneous illustrations of fictitious
classrooms involving different educational contexts, the quoted passages are extracted from a variety of
literary works including adult fiction, children’s novels and young adult fiction. The study of the furnished
excerpts relies on the use of various techniques of analysis targeting aspects of style and discourse as well as
the characters’ speech styles. This manuscript initially presents the significance of the distinct dimensions of
educational atmospheres as well as a succinct account of the emergence and development of classrooms
throughout history. Subsequently, it furnishes a historical sketch of the reflections of educational settings in
fictional works. Then, different facets of literary learning spaces are illustrated through the provision of
various examples elicited from several novels to reveal how fictional classrooms can represent images of
actual or prospective educational climates. Indeed, this research work attempts to convey the idea that the
delineation of learning spaces in narratives constitutes a sort of an aesthetic mapmaking of a set of instances
simulating real-life situations.
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Rahmouna ZIDANE
Quintessential Delineations of Learning Spaces in English Prose Fiction

Ingilizce Kurmaca Eserlerde Ogrenme Mekanlarimin Tipik Temsilleri
oz

Edebi metinlerde karakterlerinin eylemleri ve konugmalar1 gergeklestigi yerlerinin haritalanmasi yazarin
sosyal baglamlar1 sunmasini saglar. Belirlenmis hayali mekanlar, yazarlarm niyetlerine ve anlatilan olaylarin
niteligine bagli olarak yerel noktalari, kirsal manzaralari, kentsel alanlar1 veya is yerlerini gosterebilir. Cesitli
romanlarda, hayali kisilikler egitim alanlartyla baglantili oldugunda yazarmn anlati agiklamasi egitici
sahneleri tasvir edebilir. Bu nedenle, belirli bir toplulugun pedagojik kaygilarini yansitmasi ve okuyuculari
belirli akademik alanlarla ilgili epistemik bakis ag¢ilar1 hakkinda bilgilendirmesi i¢in edebi alanlar kurgusal
siniflar seklini alabilir. Bu yiizden, bu makalede edebi diizyazidaki 6gretici sahnelerin tanimlanmasi yoluyla
O0grenme ortamlarin sanatsal gorsellestirmesinin kesfetmesi amacglanmaktadir. Farkli egitim baglamlarini
iceren hayali smiflarin gesitli imajlarii belirtmek igin alintilanan pasajlar yetisken edebiyati, ¢ocuk
romanlar1 ve geng yetisken edebiyati da dahil olmak iizere tiirlii edebi eserlerden alinmistir. Verilen alintilarin
incelenmesi igin Uslup ve sdylem yonlerini ve karakterin konusma tarzlarini hedef alan ¢esitli analiz
tekniklerinin kullanimina dayanmaktadir. ilk olarak, bu calismada egitim ortamlarin farkli boyutlarinmn
o6nemi ve tarih boyunca dersliklerin ortaya ¢ikist ve gelisiminin kisa ve 6z bir anlatimi sunulmaktadir. Daha
sonra, kurgu eserlerinde egitim ortamlarin yansimalarinin tarihsel bir taslagi verilmektedir. Ayrica, kurgusal
siiflarin gergek veya prospektif 6grenme alanlarinin goriintiilerini nasil temsil edebilecegini ortaya
cikarmak amaciyla birkag romandan cesitli 6rneklerin saglanmasi vasitasiyla edebi 6grenme alanlarin farkli
yiizii gosterilmektedir. Esasen bu arastirma calismasi romanlardaki 6grenme mekanlarinin belirlenmesi,
gercek yasam durumlarini simiile eden pedagojik ortamlarn farkli boyutlarini yansitan birkag 6rnegin bir tiir
estetik haritalamasi iglev gordiigii diisiincesini aktarmay1 amaglamaktadir.

Anahtar Kelimeler: Edebi metinler, Alanlar, Karakterler, Ogrenme ortamlari, Romanlar.

1 Introduction

Learning spaces represent academic settings that experienced various alterations materialising throughout
history. In the eighteenth century, educational institutions took the form of one-room countryside schoolhouses
(Troen & Boles, 2003). In the second half of the nineteenth century, the graded classroom superseded the
conventional one-room school system (Medway, 1992). By the end of the nineteenth century, learning spaces
in schools and colleges took the form of classrooms and lecture theatres. By the beginning of the twentieth
century, the open air-school became prominent (Ryan et al., 2020). Instructors were initiated to classrooms
without walls (Dockterman, 2002). The influence of thought concerning natural light, ventilation, utilitarian
environments and educational standards was denoted in the novel building design for learning institutions
(Willis, 2017). At the end of the 1990’s, networked distance learning commenced to attain acclaim (Sales, 2005).
The digital age has beheld the dissemination of online educational spaces; it has been also characterised by the
existence of blended learning environments. The concept of learning environment implies a location and an
ambience, namely an educational institution, a lecture room or a library; actually, ample twenty-first century
instruction occurs in physical spaces such as the aforementioned settings (Kay & Greenhill, 2011).

The classroom seating arrangement changed in the course of time. The standard one-room provincial
schoolhouse contained tables inherent in three walls; these desks were designed for the older students who were
seated on backless benches which enabled them to have a view of their tables or bent and pay complete attention
to the schoolmaster; the younger learners were seated on diminutive benches in the middle of the classroom,
near the hearth or fireside (Reef, 2009). At the end of the nineteenth century, learners used to sit at tables which
were fastened to the ground; the boys were placed at one extremity of the classroom; the girls were seated at the
other one; the desks used to be organised in rows that were arranged successionally; the learners looked towards
the classroom forepart where the instructor stood; in 1930, the tables were feasibly movable (Hindman, 2012).
In the middle of the twentieth century, youngsters were seated at tables aligned in rows; the educator normally
remained in the classroom foreground (Lewis, 2015). The concrete positioning of tables in lecture rooms varied
decidedly from the dawn to the culmination of the twentieth century; in current educational institutions,
collaborative learning is boosted via the assemblage of the learners’ desks (Goddard, 2010).
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The classroom technology also witnessed various alterations throughout history. By the beginning of the
nineteenth century, individual slates were employed in schoolrooms; in 1841, the blackboard was originally
instituted in the classroom (Russel, 2006). By the late 1800’s, ink and paper substituted the recitation board and
the learner’s slate (Bardige, 2007). In 1900, the pencil and paper started to be used; in 1940, the ballpoint pen
began to be employed instead of the pencil (Wyeld, 2016). The overhead projector was introduced as a type of
educational technology. By the end of the 1970’s and the beginning of the 1980’s, computers started to be used
in classrooms (Sales, 2005). Currently, the blackboard is renewed as the chalkboard; lately, it is widely known
as the whiteboard (Bruce & Miller, 2007). The different changes occurring at the level of classrooms were
reflected in literary works according to their genre and historical era taking into consideration the miscellaneous
aspects of learning atmospheres. As this article deals with the portrayal of the diverse aspects of imaginary
learning spaces, an account of the literature review of the different facets of educational environments has to be
provided. Before doing so, the research methodology applied for securing and scrutinising the literary excerpts
relevant to the studied issue is elicited in the following title.

2 Methodology

This study adopts a qualitative research approach for the purpose of presenting a descriptive sketch of fictitious
classrooms. In order to reveal how the learning spaces that are portrayed in narratives belonging to distinct
genres and written for divergent categories of readers may reflect similar contexts denoting the social and
emotional ambiences, the primary sources include Webster’s Daddy-Long-Legs, Bronte’s The Professor: A
Tale, Twain’s The Adventures of Tom Sawyer, Montgomery’s Emily of New Moon and Burnett’s A Little
Princess. Webster’s Daddy-Long-Legs represents an epistolary novel pertaining to young adult fiction that deals
with several topics including the issue of education. Bronte’s The Professor: A Tale is a literary work that
belongs to the category of adult literature embodied within the genre of romantic narratives; it turns around a
teacher’s vocation and connections. Twain’s The Adventures of Tom Sawyer is a form of children’s fiction
exemplifying the type of adventure stories that mingles childhood experiences with humour to symbolise the
genre of coming-of-age novels; it tackles some aspects of pedagogy when recounting Tom’s school attendance.
Montgomery’s Emily of New Moon is considered as an autobiographical novel constituting a kind of children’s
literature that narrates the life journey of a girl called Emily Starr; it addresses learning and teaching issues via
the description of Emily’s school experiences. Burnett’s A Little Princess represents a children’s novel denoting
a sot of coming-of-age fiction that tells the story of Sara Crew focusing on her life episodes at a boarding school.
The aforementioned fictional works are selected to provide illustrations of the dimensions of didactic
environments within distinct genres of narratives. The technique of data collection takes the form of ancillary
elicitation to facilitate the task of compiling examples referring to instances depicting literary learning spaces.
The scrutiny of the elicited quotes relies on the use of several analytic approaches. First, the analysis of the
writers’ mode of expression is necessary to interpret the images of imaginary educational environments. These
images are engendered via the author’s style that involves the use of description. In fact, descriptive writing
aims at producing a representation of a human being, setting, notion, thing or circumstance; it triggers
visualisation through the exploitation of descriptive language; it relies on the use of adjectives, adverbs, active
verbs, sensory language and figures of speech (Chapman & King, 2009). It is based on the generation of imagery.
In the domain of literary analysis, imagery denotes every spoken or written expression that presents an
expressive or authentic portrayal of an object (Roecklein, 2004). Verbal imagery refers to linguistic forms
conveying a picture representation attracting the sensory faculties; it can be expressed through figurative or
literal language; figurative imagery entails the metaphor, simile and other tropes like personification; it
embodies the vehicle which refers to the implied idea (Yu, 1996). Literal imagery does not require an alteration
or variation in the sense of terms; it displays a straightforward sensory delineation (Roecklein, 2004). In order
to examine the verbal imagery expressed through figurative or literal language to describe the physical learning
space, the current study employs stylistic analysis as a technique. Moreover, speech style analysis is exploited
to explore the social climate; discourse analysis is utilised to survey the psychological and social perspectives
of literary learning spaces. Since the present research work focuses on the analysis of the distinct dimensions of
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fictitious classrooms which can be considered as a reflection of real learning environments whose facets have
been categorised into different types by various scholars, it is necessary to supply a theoretical overview of the
diverse perspectives of instructional settings. This theme is discussed in the next section.

3 Dimensions of Educational Environments

A learning space is a purposely organised cluster of educational assets and tasks linked to a particular
educational exigency (Lombardozzi, 2015). The typical educational environment captures distinct joint facets
which include the physical, instructional, social and emotional aspects. The physical dimension of management
concerns the way of designing the space and the entire stuff of the lecture room (Rothstein-Fisch & Trumbull,
2008). Furthermore, themes of material scope and devices represent the breadth and arrangement of the lecture
room, seats, chalkboard, pens, homework tasks and examinations (Forest, 2013). The dynamic design of the
physical space incorporates the arrangement of the furniture and the plan of entrances and walks; the
instructional facet embodies the entire learning objectives (Everston& Poole, 2008). It is epitomised in the
educational atmosphere. Intrinsically, the pedagogical space merits to be split; it incorporates the
epistemological climate that refers to the environment wherein the implausible idea is cogitated as well as the
ontological space where the learner is able to undertake a novel mode of actuality (Barnett, 2007). Every
classroom possesses a distinctive epistemic atmosphere furthered by its principal pedagogical exercises and the
kind of concepts that those activities provide to the learners concerning the formation of knowledge
(Chatzikyriakidou& McCartney, 2022).

The social dimension refers to the manner of organising tasks and interplays for the purpose of fostering
academic work and success; it encompasses the methods of manipulating language, modelling duties and
interrelations partly by clustering and behavioural anticipations, allotting time, prioritising assignments and
requesting learners to impart the learnt information (Rothstein-Fisch & Trumbull, 2008). The classroom social
setting covers the conversation between the instructor and the learners along with the exchanges between the
students (Everston& Poole, 2008). The emotional environment implies the general affective value of the social
context appertaining to the learning space, especially the existence of comfortable and amiable interactions
which set up a constructive atmosphere and the inexistence of disciplinary, troubled or embarrassing interplays
which stimulate an adverse setting (Hofkens& Pianta, 2022). The emotional climate inside the classroom can
be viewed from the psychological perspective embodied in the individual dimension which considers discrete
experiences within the study groups or from the social dimension which regards the classroom as an overall
entity besides a concentration on social reciprocity, communication and standards (Pehkonen et al, 2016).
Learning spaces signify social settings holding diverse ambiances. Consequently, they symbolise common
scenes that are often described in literary narratives. The subsequent title provides an overview of the historical
background of fictitious classrooms in literature.

4 A Succinct Account of Classrooms Sketches in Prose Fiction

Ingenious authors realise a design of literary cartography whereby they metaphorically delineate the actual and
fictitious spaces of their societies within the narrative and alongside the allusion to a place outward from the
written work (Tally, 2017). This fictional mapping sporadically covers pedagogical landscapes. Accordingly,
learning spaces represent salient features inherent in prose fiction that witnessed various developments
occurring during the past centuries. In the eighteenth century, educational scenes were described in literary
productions through the characterisation of governesses’ practices and homeschooling. During the nineteenth
century, instruction turned to be professionally systematised; accordingly, narratives dealing with Victorian
educational institutions depicted strict and overly controlled schoolrooms; fictional classrooms conventionally
portrayed an acknowledged discrepancy between the expeditious formalisation of pedagogy and the declining
sphere of domiciliary teaching (Gargano, 2008). The label “Oxbridge” was initially employed in the literary
works of the nineteenth century to designate a fictive college; however, by the beginning of the twentieth
century, this term began to be utilised for denoting distinctive instruction provided by the universities of Oxford;
authors frequently criticised Oxbridge educational institutions (Cordner, 2016).
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In the twentieth century, writers described educational environments via the exploitation of the school story
and the campus novel. The expression, school story, is conventionally employed to narrate a tale wherein the
bulk of the acts revolves around a school (Ray, 2004). During the twentieth century, the development of the
campus novel which was also referred to as university fiction or academic fiction represented a particular
instance of the progress of British literature; this genre has enabled novelists to delineate the academic setting;
it is related to the teaching courses that focus mainly on the instruction of English literature which became the
most important means of conveying cultural prominence and expertise in the university modules (Connor,
1996). Some works of the twenty-first century fiction depict learning sceneries embodied either in boarding
schools or university settings.

Various novels penned for youngsters hold settings presented in schools or sceneries representing academic
institutions; at the dawn of the twenty-first century, an educational setting, regardless of its type continues to be
an appealing scene for a narrative meant for youthful persons (Ray, 2004). Literary works involving pedagogical
spaces remain a subordinate genre of juvenile literature; despite the fact that they scarcely concentrate on the
syllabus or certain taught subjects, the educational environment and tacit didacticism of the structure render
them in essence a school, a pedagogy referring to instruction directed to the young persons who peruse them
(Gruner, 2011). Authors aiming at depicting contemporary minors’ lives authentically have been almost
compelled to settle on a course appertaining to three ways including the portrayal of their central characters at
the educational institution, the presentation of these protagonists subsequent to scholastic activities or during
school vacations alongside the exigency of schooling frightening them or the description of the academic
dismissal of those characters synthetically in some manner (Grenby, 2008).

Fictitious pictures of classrooms portrayed in novels underpinned conceptual perspectives in the teaching
discourse introducing educational spaces which were alternately idealistic or bullying, motivating or boring
(Gargano, 2008). Numerous young characters turned to be significant because of the role they represent in
narratives concerning instructional establishments; they reveal the relationship between the youthful individuals
and the educational institution in novels starting from the eighteenth century to the present day (Mallan, 2019).
Even if the tone is evocative, joyful or critical, innumerable tales taking place in educational institutions
conventionally advocate a progressive teaching paradigm beside the prospective objective of engendering a
proficient community (Gruner, 2011). The following section tackles a set of classroom episodes depicted in
several novels.

5 Painterly Descriptions of Literary Learning Spaces

Literary works frequently incorporate educational sceneries taking the shape of imaginary classrooms.
Accordingly, miscellaneous facets of the portrayed learning spaces are addressed in diverse forms of prose
fiction including adult, young adult and children literature to duplicate the different aspects of authentic
instructional settings. In order to elucidate this idea, illustrations of distinct perspectives of learning spaces
embodied in literary texts are presented and analysed in the following subsections.

5.1 The Physical Dimension of Literary Learning Spaces

The physical dimension of educational environments is depicted in literary texts. For instance, the substantial
setting of a college lecture room is represented in Webster’s Daddy-Long-Legs as the narrator states that “Our
study is better than ever this year—faces the South with two huge windows —and oh! So furnished... We have
new wall paper and Oriental rugs and mahogany chairs...it’s very gorgeous” (1912, p.196). In the
aforementioned quote, the classroom is described through the exploitation of descriptive imagery embodied in
the picture of a satisfactory and exquisite south-facing space having a pair of very large windows and fine
furniture including wall paper, carpets and seats. The physical environment is described in Bronte’s The
Professor: A Tale when the raconteur says:

I walked straight up the lane between two sets of benches and desks, and took possession of the empty

chair and isolated desk raised on an estrade of one step high, so as to command one division, the other

division being under the surveillance of a maitresse similarly elevated. (1857, p. 102).
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In the above passage, literal imagery is used to provide a description of the school-room seating arrangement
including a pair of cluster of long seats and tables in addition to the teacher’s seat and separate desk heightened
on a raised platform of a single step. The stuff of a schoolhouse is depicted in Twain’s The Adventures of Tom
Sawyer since the writer affirms that “the master sat throned in his great chair upon a raised platform, with the
blackboard behind him” (1881, p. 169). This statement denotes the illustration of the material background
represented in a seat and a set of instructional tools consisting of an estrade and a chalkboard. Furthermore, the
writer exploits figurative imagery taking the form of metonymy generated from the denominal verb to throne,
to refer to the teacher’s authority. The physical setting is also described in Bronte’s The Professor: A Tale when
the narrator says:
At the back of the estrade, and attached to a movable partition dividing this school-room from another
beyond, was a large tableau of wood, painted black and varnished; a thick crayon of white chalk lay on
my desk for convenience of elucidating any grammatical or verbal obscurity which may occur in my
lessons by writing it upon the tableau; a wet sponge appeared beside the chalk to enable me to efface
the marks when they had served the purpose intended (1857, p.102).
In the abovementioned passage, the raconteur lists a set of teaching devices including a raised platform, a
blackboard, a white chalk stick and a damp sponge. The use of literal imagery creates symbolic pictures of the
portrayed educational setting. In addition to the physical dimension, literary narratives depict some aspects of
the educational climate that are elicited in the following subtitle.

5.2 The Instructional Aspect of Literary Learning Spaces

The didactic atmosphere represents a crucial facet of the learning setting that can be demonstrated in novels in
various ways. For example, the teaching climate is described in Webster’s Daddy-Long-Legs as the narrator
says:
And now I suppose you’ve been waiting very impatiently to hear what I am learning?
I. Latin: Second Punic War. Hannibal and his forces pitched camp at Lake Trasimenus last night. They
prepared an ambuscade for the Romans, and a battle took place at the fourth watch this morning. Romans
in retreat.
I1. French: 24 pages of the “Three Musketeers” and third conjugation, irregular verbs.
I11. Geometry: Finished cylinders; now doing cones.
IV. English: studying exposition. My style improves daily in clearness and brevity.
V. Physiology: reached the digestive system. Bile and the pancreas next time. (1912, p.31-32).
The above passage highlights the college syllabus embodied in a set of courses including history, French,
geometry, English and biology. The identification of the curriculum within the novel gives the reader a genuine
outline of the epistemic dimension. The instructional space is mentioned in Bronte’s The Professor: A Tale
when the raconteur states:
“Monsieur will give a lesson in the first class today,” said she. “Dictation or reading will perhaps be the
best thing to begin with, for those are the easiest forms of communicating instruction in foreign
language; and, at the first, a master naturally feels a little unsettled” (1857, p.101).
The aforementioned quote highlights the educational context suitable for foreign language instruction via the
elicitation of the most common strategies applied in teaching communication skills exemplified in a set of
lessons involving dictation and reading comprehension. The instructional space is depicted in Montgomery’s
Emily of New Moon as the narrator says: “The other day in history class Miss Brownell read that Sir Walter
Raleigh had to lie in the Tower for fourteen years.” (1923, p.220). In this statement, the writer mentions a non-
fictional fact taught within the history lesson to report a specific event from Raleigh’s life. In Bronte’s The
Professor: A Tale, there is hint at the pedagogical content when the narrator declares:
“Commencez!” [“Commence!”] cried I, when they had all produced their books. The moon-faced youth
(by name Jules Vanderkelkov, as I afterwards learnt) took the first sentence. The “livre de lecture”
[“reading book™] was the “Vicar of Wakefield,” much used in foreign schools because it is supposed to
contain prime samples of conversational English; it might, however, have been a Runic scroll for any
resemblance the words, as enunciated by Jules, bore to the language in ordinary use amongst the natives
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of Great Britain (1857, p.78).
In the above quotation, the storyteller cites the teaching material which is embodied in a reading book taking
the form of an eighteenth-century novel written by Oliver Goldsmith in 1762 and published in 1766; the learning
objective related to the reading resource is mentioned. The educational climate is described in Montgomery’s
Emily of New Moon since the author states:
Mr. Carpenter never tried to keep order apparently. But somehow, he kept the children so busy that they
had no time to do mischief. He taught history tempestuously for a month, making his pupils play the
different characters and enact the incidents. He never bothered any one to learn dates—but the dates
stuck in the memory just the same. (1923, p.304)
In this passage, the writer refers to a positive psychological climate embodied in the pupils’ good conduct
resulting from constructive classroom management strategies used by the instructor to teach history including
the technique of dramatisation and maintaining learner engagement to highlight the nature of the instructional
space. In fact, the pedagogical climate of fictional classrooms cannot be detached from the social ambiance that
is discussed in the next subtitle.

5.3 The Social Scope of Literary Learning Spaces

The social climate of the classroom constitutes a significant aspect that is illustrated by authors whenever
educational settings are involved in their writings The social atmosphere is depicted in Burnett’s A Little
Princess when mentioning that “After Sara had sat in her seat in the school-room for a few minutes, being
looked at by the pupils, Miss Minchin rapped in a dignified manner upon her desk” (1905, p. 19). Then, the
narrator carries on:
“Young ladies,” she said, “I wish to introduce you to your new companion.” All the little girls rose in
their places, and Sara rose also. “I shall expect you all to be very agreeable to Miss Crewe; she has just
come to us from a great distance — in fact, from India. As soon as lessons are over you must make each
other’s acquaintance.”
The pupils bowed ceremoniously, and Sara made a little courtesy, and then they sat down and looked at
each other again. (1905, p. 19)
In the above quotation, the social climate is embodied in the act of introducing and welcoming the new pupil,
Sara. Miss Minchin, the owner of the boarding school presents the newly arrived learner to the other pupils
using a consultative speech style denoted by the employment of the first-person pronoun to provide information,
the second person pronoun to give recommendations and the honorific, Miss, to introduce Sara in a respectful
manner. Non-verbal greeting is embodied in the learners’ bowing and the new pupil’s curtsy. The social
atmosphere of the classroom is represented in Bronte’s The Professor: A Tale as the raconteur says:
“Eulalie, je suis préte a pamer de rire,” observed one.
“comme il a rougi en parlant !”
“Oui, c¢’est un veritable blanc-bec.”
“Tais-toi, Hortense---il nous écoute.” (1857, p.104)

[“Eulalie, I am going to faint from laughter,” observed one.

“How he blushed when talking!”

“Yes, he is a real greenhorn.”

“Keep silent, Hortense---He hears us.”] (1857, p.104)
The aforementioned passage denotes student-student interaction involving two learners. The interlocutors rely
on the use of a casual speech style as each one of them addresses the other by her first name; one of the pupils
uses the tutoiement which reflects the informal imperative. The social dimension is exemplified in Twain’s The
Adventures of Tom Sawyer within the following dialogue:

“Who tore this book?”

There was not a sound. One could have heard a pin drop. The stillness continued, the master searched

face after face for signs of guilt.

“Benjamin Rogers, did you tear this book?”
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A denial. Another pause.

“Joseph Harper, did you?”

Another denial. Tom’s uneasiness grew more and more intense under the slow torture of these

proceedings. The master scanned the ranks of boys—considered a while, then turned to the girls:

“Amy Lawrence?”

A shake of the head

“Gracie Miller?”

The same sign.

“Susan Harper, did you do this ?” (1881, p.165)
The above dialogue illustrates the teacher talk characterised by a consultative speech style involving complete
interrogative clauses and interrogative noun phrases; each one of these phrases is exclusively composed of the
pupil’s full name. The given discourse introduces a one-sided conversation controlled by the teacher as two
learners gainsaid while the remaining ones relied on the use of non-verbal communication achieved through
kinesic cues embodied in head shaking which denotes the pupils’ perturbation due to the teacher’s inquiry about
the learner who was accountable for tearing the book. The social environment is depicted in Bronte’s The
Professor: A Tale when the narrator says:

Some of those behind laughed; a degree of confusion began to pervade the class; it was necessary to

take prompt measures.

“Donnez-moi votre cahier,” said I to Eulalie, in an abrupt tone; and bending over, I took it before she

had time to give it.

“Et vous Mademoiselle — donnez-moi le votre,” continued I, more mildly, addressing a little pale, plain

looking girl who sat in the first row of the other division, and whom | had remarked as being at once

the ugliest and most attentive in the room (1857, p.107).

[Some of those behind laughed; a degree of confusion began to pervade the class; it was necessary to

take prompt measures.

“Give me your copybook,” said I to Eulalie, in an abrupt tone; and bending over, I took it before she

had time to give it.

“And you Miss — give me yours,” continued I, more mildly, addressing a little pale, plain looking girl

who sat in the first row of the other division, and whom I had remarked as being at once the ugliest and

most attentive in the room] (1857, p.107).
The above passage denotes an instance of teacher talk involving a consultative speech style embodying the use
of command utterances performed by the instructor to deliver a directive to the pupils to hand over their exercise
books. The social atmosphere is highlighted in Burnett’s A Little Princess as the writer states that “when she
saw that the pupils had been listening and that Lavinia and Jessie were giggling behind their French grammars,
she felt infuriated. “Silence, young ladies!” she said severely, rapping upon the desk. “Silence at once!” 1905,
p.23). This statement provides an instance of classroom management performed by the school proprietor who
orders the pupils to keep quiet. The character, Miss Minchin, utilises a consultative speech style embodied in
the employment of imperative mood and the term of address, young ladies. A vocal cue is represented in the
character’s harsh voice tone to express the command; also, non-verbal behaviour is displayed in the form of
accenting when she strikes the desk to draw the pupils’ attention to the instruction. The social dimension is
exposed in Bronte’s The Professor: A Tale in the subsequent discourse:

“Comment-dit-on point et virgule en Anglais, Monsieur?”

“Semicolon, Mademoiselle.”

“Semi-colong ? Ah comme c’est drole!” (Giggle.)

“J’ai une mauvaise plume — impossible d’écrire.”

“Mais, Monsieur — je ne sais pas suivre — vous allez vite.”

“Jen’ai rien compris, moi-"

Here a general murmur arose, and the teacher, opening her lips for the first time, ejaculated,

“Silence, Mesdemoiselles.” (1857, p.106).
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[“How is a dot with a comma called in English, sir?”

“Semicolon, Miss.”

“Semi-colong? Oh, how funny it is!” (Giggle.)

“I have a bad fountain pen — it is impossible to write.”

“But sir —I cannot follow— You go fast.”

“I did not understand anything, me-"

Here a general murmur arose, and the teacher, opening her lips for the first time, ejaculated,

“Silence, ladies.”] (1857, p.106).
In the aforementioned excerpt, the presented discussion depicts the pupil’s questioning, the teacher’s reply, the
learner’s uttering of a pronunciation error and titter as well as the pupils’ reproaches. The given dialogue
represents a form of teacher-student interaction embodying a formal style deployed by the learners; there is also
a consultative speech style used by the instructor. The social aspect is illustrated in Twain’s The Adventures of
Tom Sawyer since the writer says:

Another negative. The next girl was Becky Thatcher. Tom was trembling from head to foot with the

hopelessness of the situation.

“Rebecca Thatcher,” [Tom glanced at her face—it was white with terror,]— “did you tear — no, look

me in the face” — [her hands rose in appeal] — did you tear this book?”

A thought shot like lightening through Tom’s brain. He sprang to his feet and shouted— “I done it!”

(1881, p.165)
In the above passage, the student-teacher interaction involves the teacher’s questioning and the pupil’s
acknowledgement of the fault to exculpate his classmate; the teacher’s discourse encompasses a consultative
speech style involving the use of the pupil’s full name, the employment of a figure of speech taking the form of
a hypophora to engender anticipation; moreover, the question mark is not used; it is replaced by the em dash to
express derision in addition to the utilisation of an idiomatic expression to urge the pupil to display probity; the
character, Tom, employs a casual speech style characterised by the use of done instead of did to express the
irrefutability of the act. The social climate is highlighted in Bronte’s The Professor: A Tale as the narrator states:
“No silence followed; on the contrary, the three ladies in front began to talk more loudly.

““C’est si difficile, I’ Anglais!”

“Je déteste la dictée.”

“Quel ennui d’écrire quelque chose que 1’on ne comprend pas!”” (1857, p.107)

[ “ “How difficult it is, the English language!”

“I hate dictation.”

“How boring it is to write something that we do not comprehend!” ] (1857, p.107)
The above passage displays student-student interaction entailing a casual speech style employed by the first
pupil and a formal speech style employed by her interlocutors; the formulated discourse hints at student voice
manifested in their attitudes towards the learnt subject. Furthermore, the social dimension is underlined in
Montgomery’s Emily of New Moon when the teacher, Miss Brownell, converses with the learner, Emily, in the
following passage: “Suppose you do those sums now. They are not —poetry, but I am in this school to teach
arithmetic and |1 am not here to teach the art of writing—poetry. Go to your own seat (1923, p.169). In this
assertion, the instructor addresses the pupil using a consultative speech style embodied in the employment of
the imperative recommendations; moreover, the instructional context is elicited when mentioning addition as
part of the arithmetic course. Consequently, the pedagogical aspect is related to the social atmosphere which is
closely associated with the emotional climate which is examined in the following subtitle.

5.4  The Psychological Dimension of Literary Learning Spaces

The psychological learning environment is frequently depicted in literary narratives to draw the readers’
attention to the affective side of the classroom. For instance, this aspect is denoted in Mark Twain’s The
Adventures of Tom Sawyer when the writer affirms that:
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A whole hour drifted by, the master sat nodding in his throne, the air was drowsy with the hum of study.
By and by, Mr. Dabbins straightened himself up, yawned, then unlocked his desk, and reached for his
book, but seemed undecided whether to take it out or leave it. Most of the pupils glanced up languidly,
but there were two among them that watched his movements with intent eyes. Mr. Dobbins fingered his
book absently for a while, then took it out and settled himself in his chair to read! (1881, p.164)
In the above passage, descriptive language is used to portray a classroom atmosphere characterised by weariness
embodied in the teacher’s oscillation and the pupils’ drowsiness. The psychological ambiance is described in
Bronte’s The Professor: A Tale since the narrator says:
Perceiving that some of the faces before me were beginning to look sullen, and others ashamed, I slowly
joined my hands, and ejaculated in a deep “voix de poitrine,” [“chest voice,”]
“Comme c’est affreux!” [“How repulsive it is!”]
They looked at each other, pouted, coloured, swung their heels; they were not pleased, | saw, but they
were impressed, and in the way | wished them to be. Having thus taken them down a peg in their self-
conceit, the next step was to raise myself in their estimation. (1857, p.79)
In the above passage, the psychological atmosphere is illustrated by denoting the emotional state of the learners
and the teacher’s management style embodied in the use of the chest voice which is a vocal register characterised
by a natural tone that helps to establish a comfortable and appropriate learning climate. The psychological
environment is also described in Twain’s The Adventures of Tom Sawyer as the writer claims that:
The next moment the master faced the school. Every eye sunk under his gaze. There was that in it which
smote even the innocent with fear. There was silence while one might count ten, the master was
gathering his wrath. Then he spoke. (1881, p.164)
In the aforementioned statement, the description of the scene involves figurative imagery embodied in the use
of a metaphor represented in the learners’ eyes subsiding under the teacher’s stare to denote the pupils’
disquietude; another metaphor is exemplified in the smiting gaze to symbolise the pupils’ apprehension. The
classroom is shaped by stillness resulting from the uneasy state of the learners whose self-control is recuperated
after a while. The schoolroom hush is suspended by the speech of the instructor who seems to adopt a severe
attitude due to his intense anger. Additionally, the emotional climate is described in Burnett’s A Little Princess
when the author states:
When Monsieur Dufarge began to speak to Sara, she looked a little frightened; and when Sara
...answered him without any warning, in French, the fat little girl gave a startled jump, and grew quite
red in her awed amazement.
Having wept hopeless tears for weeks in her efforts to remember that “/a meére” meant “the mother,”
and “le pere” meant “the father,” —when one spoke sensible English,— it was almost too much for her
to suddenly find herself listening to a child her own age who seemed not only quite familiar with these
words, but apparently knew numbers of others, and could mix them up with verbs as if they were mere
trifles (1905, p. 24-25).
In the above passage, the psychological state of the pupil, Sara, is revealed through the description of non-verbal
behaviour depicted in the learner’ anxiety outlined in her apprehensive demeanour. The emotional state of the
pupil, Ermengarde, is also revealed in the description of her astonishment, her incompetence in learning French
and her low expectation of success in the mastery of this language revealed in her upward comparison with her
classmate, Sara. In fact, the portrayal of the emotional ambience gives the readers an idea about the dynamics
of the learning process that takes place in a setting characterised by multifaceted sides.

6 Discussion

Issues of settings and spatiality are relatively common to literary texts; space represents a focal point of plurality
of narratives since episodes occur in a certain scene (Tally, 2017. The visualisation of learning spaces in novels
represents an aesthetic cartography presented to the readers for the purpose of portraying images of educational
settings whose physical aspects may vary in their shape, painting, furniture, arrangement and devices related to
the historical era involved in the story. When writers framed educational institutions from linguistic forms in
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lieu of stone and mortar, their expressions still displayed blunt outcomes on genuine concrete edifices (Gargano,
2008).

Literary prose covers themes related to didactic backgrounds encompassing different perspectives; it commonly
entails educational sceneries that are described to highlight the teachers’ and learners’ experiences whenever
certain characters are related to the field of education. In adult literature, learning spaces are often portrayed
through the narrator’s account of previous learning experiences or personal teaching practices for the purpose
of reflecting specific learning and teaching etiquettes or criticising particular methods of teaching. Within the
historical convention of prose literature and mainstream culture, youngsters and educational institutions are
inevitably associated (Mallan, 2019). In young adult literature, educational settings often constitute a
background for new learning experiences taking place at college or boarding schools. In children literature,
fictitious classrooms usually portray pupils’ behaviours and the teacher’s struggle to cope with the learners’
idleness, mischief or shyness.

Although the concept a literary learning space may often be associated with children’s literature especially when
dealing with school stories, it can be stated that fictitious classrooms can exist in any type of prose fiction
regardless of its genre. This inference can be drawn from the analysis of the quotes cited in the previous section.
In fact, one of the main criteria that urges the novelist to describe the literary space is the character’s commitment
to a teaching profession. For instance, in Bronte’s The Professor: A Tale, the raconteur, William Crimsworth,
represents an instructor recounting his personal observations and descriptions of the educational scene. The
setting of the narrative can be another factor leading the author to portray pedagogical contexts whenever the
narrated events occur in a learning environment. For example, the story of Burnett’s A Little Princess takes
place in a boarding school. Fictional classrooms can exist in novels when the writer tackles the theme of
childhood which is closely linked to the idea of schooling. This case can be discerned in Twain’s The Adventures
of Tom Sawyer. The author’s intention may motivate the delineation of a learning space in a narrative. For
instance, in Montgomery’s Emily of New Moon, the author attempts to provide information about Emily Starr’s
life events including the schooldays which represent an episode of the character’s life. The protagonist’s
educational path may also impel the writer to portray the learning atmosphere. For example, in Webster’s
Daddy-Long-Legs, the character, Judy Abbott, provides descriptions of the pedagogical institution and college
while narrating instances of her learning journey.

Imaginary learning spaces represent images of the substantial landscape including the teaching devices and the
seating arrangements. They also demonstrate the instructional methods and strategies to provide insights about
the teaching content which changed throughout time depending on the educational perspectives to be adjusted
to the learners’ levels and needs. Moreover, they reflect the social and emotional frames of mind replicated in
the characters’ interactions and attitudes that allude to the implications of classroom management, teacher-
learner interdependence and student engagement.

7 Conclusion

The physical structure of learning spaces shifted from a single schoolroom to the multiple classrooms for distinct
levels. The furniture changed from immovable joint tables and benches to individual movable desks and seats;
the classroom technology shifted from the blackboard, slates and chalk to the whiteboard along with paper and
pens moving to the computer and audio-visual aids. These aspects are often portrayed in prose fiction to provide
a real picture of learning spaces. The present article has attempted to supply instances of fictitious classrooms
to illustrate the different dimensions of learning environments that constitute important aspects of actual
classrooms that appear to be reinvented in prose fiction which either uses imagination or mingles fiction with
reality to set up sceneries that enlighten the readers about instructional activities and practices.

Learning spaces can be depicted in a literary work in distinct ways depending on the author’s imagination and
orientation. This idea can be inferred from the passages extracted from the aforementioned novels. For instance,
in Bronte’s The Professor: A Tale, the author portrays various facets of learning environments shaped by the
vision and the perspectives of a teacher. In Webster’s Daddy-Long-Legs, the physical and epistemic aspects of
the pedagogical space. In Twain’s The Adventures of Tom Sawyer, the novelist focuses on the social and
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psychological dimension of the classroom through the description of the interplay of the teacher and the pupils,
the instructor’s demeanour and the learners’ behaviour. In Burnett’s A Little Princess, the social climate of the
educational scene is highlighted via the interaction of the school owner, the teacher and the pupils. In
Montgomery’s Emily of New Moon, the writer gives importance to the social and instructional atmosphere.
Indeed, when reading novels involving imaginary learning spaces, teachers can be aware of their learners’
behaviour as the human nature remains the same throughout the ages. They can also get informed about
pedagogical methods and strategies.

The fictional classrooms depicted in literary works produced in the previous centuries differ from the present
educational environments in their physical and instructional facets. However, the social and emotional
dimensions of the pedagogical settings seem to keep the same traits throughout time whether in fiction or in real
contexts. Indeed, their dynamic nature stems from the discourse and disposition of the characters whose
personalities and interplays may resemble the interactions and attitudes of genuine learners collaborating with
their teacher in a classroom.
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Dil Ogretimine Yonelik Okul Yéneticilerinin Goriisleri

Ozgiir UYGUR ?
1 Dr., Milli Egitim Bakanhg, Tiirkiye

0z

Diinya iizerindeki sinirlar 21. Yiizyil ile birlikte 6grenme ekosistemine dahil olan unsurlarin
etkisiyle kaldirilmistir. Tiim diinya dinamik bir etkilesim iginde yogun bir kiiresellesme rutinini
kiiltiir, sanat, bilim ve diger alanlarda derinlemesine ve gesitlemesine yasamaktadir. Dil 6gretimi bu
alanlarda etkisi olan ve dne gikan sistemsel dgelerden biri olarak kabul edilir. Ulkemizde de egitim
sisteminde yabanci dilin nemi son yillarda énemli bir yerdedir. Ozellikle ilkokul seviyesinde 2.
Sinif itibariyle yabanci dil 6gretimi baslamasi buna Srnek olarak verilebilecek uygulamalardandir.
Bu arastirma ile okul yoneticilerinin dil 6gretimine yonelik goriisleri tespit edilmeye calisilmistir.
Verilerin toplanmasinda nitel arastirma yontemlerinden yari yapilandirilmis goriigme yontemi
kullanilmustir. Olgiit drnekleme yontemine uygun olarak secilen 149 okul yoneticisinin gériisleri
alinmistir. Arastirma sonucunda genel anlamda okul yoneticilerinin dil 6gretimini olumlu gordiikleri
tespit edilmistir. Caligmada dil 6gretiminin gerekli oldugu, dil dgretimine ayrilan siirenin yeterli
olmadig, dil 6gretimine yonelik kaynaklarm yeterli olmadigi, dil 6gretimine baglama yasinin 4-6
yas araliginda olmasi gerektigi, dil 6gretiminde 6grencilerin 6grenilen dile yonelik tutumlarmin
olumsuz oldugu, dil 6gretiminde okul ydneticilerinin 6grenilen dile yonelik tutumlarmin olumlu
oldugu, dil 6gretimine yonelik yeniden diizenlemelerin yapilmasi gerektigi ve dil 6gretiminde siireg
icerisindeki tiim Ogelerin daha donanimli olmasinin gerekli oldugu ve kiiresellesme unsurlar
icermesi gerektigi sonuglarina ulagilmistir.

Anahtar Kelimeler: Okul Yéneticileri, Dil Ogretimi, Ingilizce Ogretimi.

Views of School Administrators on Language Teaching
ABSTRACT

With the 21st century, the protection of the elements included in the learning ecosystem in the world
has been removed. The whole world is experiencing an intense routine of globalization in dynamic
communication, with the expansion and diversification of culture, art, science and other fields.
Language teaching is considered one of the prominent systemic features that have an impact on these
fields. The importance of foreign languages in operational and training activities has become
important in recent years. Especially, foreign language teaching actually starts in the 2nd grade of
primary school level, and this is one of the practices that can be presented as an example of this.
With this research, the consequences of school money for language teaching continue to be
determined. Semi-structured interview method, one of the qualitative research methods, was used to
collect data. The opinions of 149 school administrators selected in accordance with the criterion
sampling method were taken. As a result of the research, it was determined that school
administrators generally viewed language teaching positively. In the study, it is stated that language
teaching is necessary, the time allocated to language teaching is not sufficient, the resources for
language teaching are not sufficient, the age to start language teaching should be between 4-6 years
old, students' attitudes towards the learned language are negative in language teaching, and school
administrators' attitudes towards the learned language in language teaching are negative. It has been
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concluded that the results are positive, that reorganizations should be made for language teaching,
that all elements in the process of language teaching should be better equipped and that it should
include elements of globalization.

Keywords: School Administrators, Language Teaching, English Language Teaching.

1 Giris

Gecmisten gliniimiize insanlik etkilesim igerisinde olmustur. Sartlar degisse de insanlik birbirlerine her
anlamda ihtiya¢ duymustur. Ozellikle verilen mesajlar ve alinan mesajlar insanligm yasamni
stirdiirmesinde 6nemli bir yer tutmustur. Toplumsal yasamda mesajlarin anlamli bir duruma gegmesinde
toplumda yer edinmek ve deger gérmek igin bireyler kendilerini ifade etme ihtiyacinda bulunurlar.
Bireylerin kendilerini ifade etmesi ve iletisim saglamalar1 i¢in toplum yapilarinda dil sistemleri
olusmustur. Toplum bilimciler ve dilbilimciler son yillarda ozellikle dil konusu iizerine
yogunlasmuslardir (Demirel, 2021). Iletisim araci olan dil en etkin iletisim araclarindan kabul
edilmektedir. Dilin 6nemli bir unsur olmasina mimikler, beden dili hareketleri ve diger sesler de katki
saglamaktadir. Biitiin unsurlarin birlestigi kiiltlir yapis1 dile en fazla anlami kazandiran yapilardandir.
Bu nedenle dil, kiiltiiriin aynasidir (Aksan, 1977). Toplumsal bir yansima gostergesi olarak kabul edilen
dil toplumsal seviyeyi, toplumdaki standartlar1 ve ilerlemeyi gosterir. Dil bir milletin kiiltiir diizeyini
yansitan en iyi unsurdur (Humboldt, 1988). Dilin olusma asamasindan giiniimiize kadar gegirdigi siire¢
sonsuz bir derinliktedir. Dil ge¢misten i¢inde bulundugu vakte kadar her tirlii bileseni hisseden ve
hissettiren yapida olusan bir sistemdir (Akarsu, 1984).

Ilk asamada igine bulunan toplumun dili &grenilir. Bu siire¢ anadil kavramimin ortaya ¢ikmasini
saglamistir. Anadil Ggretimi amag, igerik, yontem ve teknik, 6l¢gme ve degerlendirme bilesenlerini
icermektedir. Bir iilkede belli standartlar belirlenerek tiim vatandaslarin anadillerini 6grenmeleri i¢in
egitim politikalar1 gelistirilmektedir. Kelime bilgisi, dilbilgisi, okuma, yazma, dinleme ve konusma
Ogretim siirecinde anadil Ogretilmesinde yer alan Ogelerdendir. Anadilden sonra farkli ihtiyag
durumlarina gore bir veya birden fazla dil 6grenilmesi gerebilir. Bu nedenle yabanci dil kavrami ortaya
cikmistir. Yabanci dil 6grenim ihtiyaci kiiltiirel, mesleki, sosyal, sanatsal, akademik ve diger
nedenlerden kaynaklanabilir. Yabanci bir dil 6grenmek farkli toplumlar1 tanimay1 saglamanin yani sira
teknolojik, sosyolojik, sanatsal, akademik, mesleki ve birgok yarari beraberinde getirmektedir (Ellis,
2004). Farkli toplumlar1 tamimak ve kendi toplumunu tanitmak bir etkilesimin var olmasina,
farkindaliklarin artmasina, kabul goriilen bireylerin birbirlerini anlamasini saglamaktadir (Geng, 2004).
Kiiresellesme ile birlikte iist diizey iletisim becerisine sahip, donanimli ve kendinin farkinda olan
bireyler yabanct dil 6grenerek hem kendilerine katki saglarlar hem de toplumsal anlamda genel bir
katkiya da ortak olurlar. Bu nedenle giiniimiizde dil 6greniminin ve 6gretiminin toplumsal hayatta 6nemi
biiyiiktlir. Burada dil 6gretiminden kastedilen anadil 6gretiminden ¢ok yabanci dil 6gretimidir. Tiim
devletler egitim politikalarini olustururken hem anadil hem de yabanci dil 6gretiminde birbirlerini
destekler politikalar iireterek egitim ekosistemini kurmaya caligmaktadirlar. Yabanci dil 6gretim
siirecinin anadil egitim siirecinden sonra gelmesi ve birbirlerini desteklemesi sebebiyle yabanci dil
Ogretiminin ¢ok erken yaslarda baslamasi yoniinde caligmalar yapilmaktadir (Edelenbos, Johnstone, &
Kubanek, 2006). Yabanci dil 6gretiminde ozellikle diinya dili olarak kabul goren ingilizce erken
yaslardan itibaren zorunlu 6grenilmesi gereken dillerden biri halini almigtir (Shin, 2006; Sevik, 2008).
Tiirkiye’de erken yaslardan zorunlu olarak o6zellikle 6zel sektorde 1998’°e kadar yabanci dil 6gretimi
yapilmistir (Kosavli, 2015). Bu durum daha sonra 2. siiftan baslayarak devlet okullarinda da yabanct
dil 6gretimi verilmeye baslanmistir (Geng ilter & Er 2007; Zehir-Topkaya & Kiigiik, 2010). Bu durumla
ilgili ozellikle dil 6gretimi lizerine verilen kararlarda sosyal, kiiltiirel, ekonomik, bilimsel ve siyasal
ihtiyaclar s6z sahibi olmaktadirlar (Haznedar, 2015). Giiniimiizde 6zellikle ihtiyaclar sonucu Ingilizce
Ogretimi lizerine farkli yontem ve teknikler farkli siireclerde yayginlagarak yabanci dil 6gretimi lizerine
cahigmalar yiiriitiilmektedir. Ozellikle bu farkliligin yasandigi 21. yiizyildaki ilerlemeler, bilgi ve iletisim
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teknolojilerinin yayginlagmasi ve bilgi toplumunun yasandigi siiregte yabanci dil dgretiminin 6nemi
stirekli artmaktadir.

Glinlimiiz 6grencilerinin yagaminda yabanci dil 6gretimi gok 6nemlidir. Z kusagi olarak adlandirilan bu
kusagin anadilinden harig farkli en az bir dil 6grenmesi bunun da Ingilizce olmasi1 gerektigi ifade
edilmektedir (Gokcan & Koksal, 2024). Toplum 5.0 déneminin yasandigi giiniimiizde ingilizce
dgretiminin verimli ve etkili bir sekilde kurgulanmasi ve kayda deger program ve siireclerin Ingilizce
ogretiminde iglemesi esastir. Bu arastirma ile okul yoneticilerinin dil 6gretimine yonelik goriisleri tespit
edilmesi amaglanmaktadir. Buna yonelik asagidaki arastirma sorulari ile arastirmanin biitiinliigiinde
yanit aranmistir.

Ingilizce dgretimi gerekli midir?

Ingilizce dersine ayrilan siire yeterli midir?

Ingilizce dersine yonelik kaynaklar yeterli midir?

Ingilizce dgretimine baglama yas1 kag olmalidir?

Ingilizce dgretiminde, 6grencilerin ingilizce’ye yonelik tutumlart nasildir?
Ingilizce dgretiminde, okul yoneticilerinin Ingilizce’ye yonelik tutumlari nasildir?
Yabanci dil 6gretimine yonelik yeniden diizenlemelerin yapilmasi gerekli midir?

O NGk~ WDNPRE

Yabanci dil 6gretiminde siireg igerisindeki tiim 6geler daha donanimli olmasi gerekli midir?

Bu arastirma ile okul ydneticilerinin dil 6gretimine yonelik goriisleri tespit edilmesi amaglanmaktadir.
Egitim ortamlarinin koordinasyonundan sorumlu okul yoneticilerinin okullarda bu siireci yiiriitmesi
agisindan okul yoneticilerine dnemli gorevler diismektedir. Ingilizce dgretmenlerinin ve egitim-ogretim
stirecinin etkili ve verimli sekilde gegmesi i¢in okul yoneticilerinin 6gretmenleri desteklemesi, motive
etmesi ve geridoniit saglamasi sistemin islemesi i¢in dayanak olusturmaktadir. Bu anlamda okul
yoneticilerinden aliacak her tiirlii veri ve déniit ile durum tespitinin yapilmasi, ingilizce dgretiminin
degerlendirilmesi ve iyilestirilmesi a¢isindan 6nemlidir. Bu arastirma ile okul yoneticilerinden alinacak
veriler dogrultusunda yeni dil 6gretim politikalar1 gelistirilmesine yonelik kararlar almabilir ve dil
Ogretiminin 6nemi lizerine ¢alismalar yapilabilir.

2 Yontem

2.1 Desen

Arastirmada cevrimigi bir form ile okul yoneticilerine dil 6gretimine yonelik sorular yoneltilmistir.
Arastirmada; yabanci dil 6gretiminde kullanilan materyal ve kaynaklar, Ingilizce dgretim siirecinde
ayrilan siire ve ders saatlerinin yeterli ve/ya yetersiz oldugu, Ingilizce gretiminin gerekliligi konusunda
diger paydaslara yonelik goriisler, yabanci dil 6gretimine yonelik yeniden diizenlemelerin yapilmasi
gerekliligi, yabanci dil 6gretiminde siireg icerisindeki tiim 6gelerin daha donanimli olmasi gerekliligi,
daha etkili ve kalic1 bir grenme i¢in uygun yontem teknikler, ingilizce 6gretimine karsi olumlu ve/ya
olumsuz tutum olugmasi nedenleri lizerinde okul yoneticilerinin goriislerine bagvurulmustur.

2.2 Evren ve Orneklem

2023-2024 egitim-6gretim yilinda Isparta ilinde birbirinden farkli kademelerdeki okullarda gorevli
toplamda 149 okul yoneticisi aragtirmanin katilimcilarini igermektedir. Katilimcilarin arastirmaya
katilimlar1 goniilliilik esas1 dikkate almarak yapilmistir. Azami diizeyde farklilik olugmas1 amaciyla
orneklemlerin katilimi saglanmis cinsiyet, medeni durum, c¢alisilan kurum tiirii, unvan, brans, yas,
mesleki kidem, egitim durumu ve okul tiiri degiskenleri ile gesitlilik konusunda (Creswell & Clark,
2015) olgiit 6rnekleme yontemi ile arastirmaya katilanlara yonelik kistas veya kistaslar hesaba katilarak
(Baltaci, 2019; Lincoln & Guba, 1985) uygun 6rneklem grubunun arastirmaya katilmasi saglanmistir.
Farkli branglardan okul yoneticileri aragtirmaya katilimci olarak alinirken maksimum ¢esitlilik
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ornekleme yontemine uygun olarak hareket edilmistir. Arastirmaya katilan okul yoneticileri ile ilgili
demografik 6zellikler Tablo 1’de gosterilmektedir.

Tablo 1: Katilimcilarin Demografik Ozelliklerinin Frekans ve Yiizde Dagilimlar

Demografik Ozellik Kategori N Gegerli Yiizde (%)
Cinsiyet Erkek 108 72.5%
Kadin 41 27.5%
. Bekar 17 11.4%
Medeni Durum Evli 132 88.6 %
o,
Calisilan Kurum Tiiri (I;j);:llet é43 260?) A)A)
Unvan MEIC[EII‘ 75 50.4%
Midiir Yardimcisi 74 49.6 %
Beden Egitimi 10 6.7%
Bilisim Teknolojileri 3 2.0%
Biyoloji 2 1.3%
Cografya 1 0.7%
Din Kiiltiiri ve Ahlak Bilgisi 5 3.4%
Diger 8 5.4%
Fen Bilimleri 3 2.0%
Gorsel Sanatlar 2 1.3%
Matematik 4 2.7%
Meslek Dersleri 10 6.7%
Miizik 2 1.3%
Okul Oncesi 13 8.7%
Rehberlik 1 0.7%
Brang Sosyal Bilgiler 7 4.7%
Simf Ogretmenligi 43 28.9%
Tarih 6 4.0%
Tiirk Dili ve Edebiyati 5 3.4%
Tiirkce 9 6.0 %
Ingilizce 15 10.1%
20-32 21 14.1%
Yas 33-45 68 45.6%
46 ve lstii 60 40.3 %
1-10 Yl 34 22.8%
Mesleki Kidem 11-21 Yil 51 34.2%
22 Y1l ve tizeri 64 43.0%
Doktora 1 0.7%
Egitim Durumu Y_iiksek Lisans 33 22.1%
Lisans 133 75.8%
On Lisans 2 1.3%
Anadolu Lisesi 13 8.7%
o Anadolu Imam Hatip Lisesi 5 3.4%
Okul Tiirti Anaokulu 8 5.4%
Bilim ve Sanat Merkezi 2 1.3%
Fen Lisesi 5 3.4%
Halk Egitim Merkezi 2 1.3%
Mesleki ve Teknik Anadolu Lisesi 20 13.4%
Ortaokul 45 30.2%
Sosyal Bilimler Lisesi 1 0.7 %
Ozel Egitim Uygulama Okulu 2 1.3%
ilkokul 43 28.9%
Imam Hatip Ortaokulu 3 2.0%
Brans

Tablo 1 incelendiginde ¢alismaya katilanlarin %72,5’1 erkek, %88,6’s1 evli, %75,8’1 lisans mezunu,
%28,9° siif 6gretmenligi bransina sahip, %45,6’s1 33-45 yas araliginda, %43°1 22 y1l ve lizeri mesleki
kidem y1lina sahip oldugu goriilmiistiir. Ayrica katilimcilarm kurum tiirleri incelendiginde %96’s1 devlet
kurumlarinda, unvanlar incelendiginde %50.4’1i okul miidiirii olarak ve %30,2’sinin ise ortaokulda
gorev yaptig1 tespit edilmistir.

2.3 Veri Toplama Araglari

Katilimer okul yoneticilerinin dil 6gretimine iliskin goriislerini belirlemek amaciyla demografik
sorulardan ve kapali uglu sorulardan olusan ¢evrimigi bir form olusturulmustur. Form olusturulurken
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sade, anlasilir ve net soru ifadelerinden yararlanilmistir. Veri toplama aracinin uygunlugu, anlasilirlig:
ve uygulanabilirligine yénelik uzman gériisii almmustir. Bunun igin 2 Tiirkge, 2 Ingilizce ve 2 rehber
ogretmenden destek alimmistir. Yapilan degerlendirmeler neticesinde diizeltmeler yapilmis ve form son
halini almugstir. Formun igeriginde bulunan sorularda Ingilizce dgretiminin gerekli olup olmadigina,
Ingilizce dersine ayrilan siirenin yeterli olup olmadigina, ingilizce dersine yonelik kaynaklarin yeterli
olup olmadigina, Ingilizce dgretimine baslama yasinin kag olmasi gerektigine, ingilizce dgretiminde
dgrencilerin Ingilizce’ye yonelik tutumlarmin nasil olduguna, Ingilizce 6gretiminde okul ydneticilerinin
Ingilizce’ye yonelik tutumlarmin nasil olduguna, yabanci dil 6gretimine yonelik yeniden diizenlemelerin
yapilmasinin gerekli olup olmadigina ve yabanci dil 6gretiminde siireg igerisindeki tim 6geler daha
donanimli olmasinin gerekli olup olmadigina yanit aranmustir.

2.4  Gegerlilik ve Giivenilirlik Calismalar:

Nitel aragtirmalarda matris yapida pek ¢ok unsur ve yol farkli degerlendirmelere ulasmada kabul
gormektedir. Bu tiir arastirmalarin gegerlik ve giivenilirlik ¢ergevesi inandiricilik ve aktarilabilirlik
bakimindan verilmeye ¢aligilir (Bagkale, 2016). Katilimcilarin cinsiyet, medeni durum, unvan, ¢aligilan
kurum tiirdi, brans, yas, mesleki kidem, egitim durumu ve okul tiirii degiskenlerinden verilerin analizinde
yararlanilmustir.

2.5 Verilerin Coziimlemesi

Katilimcilardan elde edilen veriler betimsel analiz yontemiyle analiz edilmistir. Bu analizde arastirmaci
goriistiigii ya da gdzlemledigi kisilerin diisiincelerini etkili bir sekilde ortaya koymak amaciyla dogrudan
alintilara yer verebilmektedir. Betimsel analizde asil amag elde edilen bulgularin okuyucuya 6zetlenmis
ve yorumlanmis bir sekilde sunulmasidir. Betimsel analiz dort evreden olusmaktadir: Ik evrede
arastirmaci arastirma sorularindan, arastirmanin kavramsal ¢ergevesinden ya da goriisme ve goézlemlerde
yer alan boyutlardan hareket ederek veri analizi i¢in bir ¢er¢eve olusturur. Bu sekilde hareket ederek
verilerin olusturulan hangi temalar bashigi altinda diizenlenecegini ve sunulacagim belirlenmis olur.
Daha sonraki evrede, aragtirmaci dnceden olusturulmus taslaga dayali olarak verileri okur ve diizenler.
Bu siirecte verilerin anlamli ve mantikli bir sekilde birlestirilmesi olduk¢a 6nemlidir. Bu evreden sonra
arastirmaci diizenledigi verileri tanimlar. Bunu yapmasi i¢in gerek duyuldugunda dogrudan alintilara da
basvurmak zorunda kalabilir. Tiim bu silirecin sonunda arastirmaci elde ettigi bulgular1 aciklar,
iliskilendirir ve anlamlandirir.

3 Bulgular

Arastirmada Ingilizce 6gretiminin gerekli olup olmadigina, ingilizce dersine ayrilan siirenin yeterli olup
olmadigima, Ingilizce dersine yonelik kaynaklarin yeterli olup olmadigina, Ingilizce gretimine baglama
yasinin kag¢ olmasi gerektigine, Ingilizce 6gretiminde dgrencilerin Ingilizce’ye yonelik tutumlarinin
nasil olduguna, Ingilizce 6gretiminde okul yoneticilerinin Ingilizce’ye yonelik tutumlarinm nasil
olduguna, yabanci dil 6gretimine yonelik yeniden diizenlemelerin yapilmasinin gerekli olup olmadigina
ve yabanci dil 6gretiminde siire¢ icerisindeki tiim Ogelerin daha donanimli olmasinin gerekli olup
olmadigina yanit aranmustir. Buna goére arastirmaya katilan okul yoneticilerin verdigi yanitlar Tablo 2°de
yiizdeleri ile birlikte gosterilmektedir.
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Tablo 2: Dil Ogretimine Yénelik Okul Yéneticilerinin Gériisleri

1. Ingilizce 6gretimi gerekli midir?

Yamtlar Frekans (F) Yiizde Oram

Evet 141 94.6 %

Hayir 8 54%

2. Ingilizce dersine ayrilan siire yeterli midir?

Yamtlar Frekans (F) Yiizde Oram

Evet 62 41.6 %

Hayir 87 58.4%

3. Ingilizce dersine yonelik kaynaklar yeterli midir?

Yanitlar Frekans (F) Yiizde Oram

Evet 50 33.6%

Hayir 99 66.4 %

4. Ingilizce dgretimine baslama yasi kag olmalidir?

Y anitlar Frekans (F) Yiizde Oram

0-3 Yas 39 26.2 %

4-6 Yas 70 47.0%

7-9 Yas 22 14.8 %

10-13 Yas 13 8.7%

14-iizeri Yas 5 3.4%

5. Ingilizce 6gretiminde, dgrencilerin Ingilizce'ye yonelik tutumlart nasildir?
Yamtlar Frekans (F) Yiizde Oram

Olumlu 69 46.3 %

Olumsuz 80 53.7%

6. Ingilizce 6gretiminde, okul ydneticilerinin Ingilizce'ye yénelik tutumlari nasildir?
Yamtlar Frekans (F) Yiizde Oram

Olumlu 122 81.9%

Olumsuz 27 18.1%

7. Yabanci dil 6gretimine yonelik yeniden diizenlemelerin yapilmasi gerekli midir?
Yamtlar Frekans (F) Yiizde Oram

Evet 140 94.0 %

Hayir 9 6.0 %

8. Yabanci dil 6gretiminde siire¢ icerisindeki tiim 6gelerin daha donanimli olmasi gerekli midir?
Yamtlar Frekans (F) Yiizde Oram

Evet 145 97.3%

Hayir 4 2.7%

Tablo 2’de katilimc1 okul yéneticileri Ingilizce gretiminin gerekli olup olmadigma iliskin 141
katilimcinin (%94,6) “Evet”, 8 katilimcinin (%5,4) ise “Hayir” seklinde yamit verdigi goriilmektedir.
Katilimeilarin Ingilizce dersine ayrilan siirenin yeterli olup olmadigina iliskin 62 katilimcinin (%41,6)
“Evet”, 87 katilimcinin (%58,4) ise “Haywr” seklinde yamt verdigi goriilmektedir. Katilimcilarin
Ingilizce dersine yonelik kaynaklarin yeterli olup olmadigina iliskin 50 katiimcinin (%33,6) “Evet”, 99
katilimeinin (%66,4) ise “Hayr” seklinde yanit verdigi goriilmektedir. Katiimeilarin Ingilizce
Ogretimine baslama yaginin ka¢ olmasi gerektigine iliskin 39 katiimciin (%26,2) “0-3 Yas”, 70
katilimcinin (%47,0) “4-6 Yas”, 22 katilimcinin (%14,8) “7-9 Yas, 13 katilimcinin (%8,7) “10-13 Yas,
5 katilimeinim (%3,4) ise “14-iizeri Yas” seklinde yanit verdigi goriilmektedir. Katilimeilarn ingilizce
ogretiminde ogrencilerin Ingilizce’ye yonelik tutumlarmim nasil olduguna iliskin 69 katilimcinin
(%46,3) “Olumlu”, 80 katiimcimin (%53,7) ise “Olumsuz” seklinde yamit verdigi goriilmektedir.
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Katilimcilarin  Ingilizce &gretiminde okul yéneticilerinin Ingilizce’ye yonelik tutumlarinm nasil
olduguna iligkin 122 katilimcinin (%81,9) “Olumlu”, 27 katilimcinin (%18,1) ise “Olumsuz” seklinde
yanit verdigi goriilmektedir. Katilimcilarin yabanci dil 6gretimine yonelik yeniden diizenlemelerin
yapilmasinin gerekli olup olmadigina iliskin 140 katilimcinin (%94,0) “Evet”, 9 katilimcinin (%6,0) ise
“Hayir” seklinde yanit verdigi goriilmektedir. Katilimcilarin yabanec dil 6gretiminde siire¢ igerisindeki
tiim 6gelerin daha donanimli olmasinin gerekli olup olmadigina iligskin 145 katilimecinin (%97,3) “Evet”,
4 katilimcinin (%2,7) ise “Hayir” seklinde yanit verdigi goriilmektedir.

4  Tartisma, Sonuc ve Oneriler

Insanlik tarih boyunca etkilesim igerisinde olmayi siirdiirmiis duygu, diisiince ve yasantilarmi farkli
sekillerde paylasarak bir yapr olusturmaya c¢ahisnuslardir. Insanlar arasmda bu siirecin anlam
kazanmasini saglayan unsur iletisim olarak kabul edilmektedir. Sozlii ve yazili iletisim araglari
insanlarin etkilesim iginde olmasmi saglamaktadir. Iletisim aracilifiyla insanlar baglar kurarak
toplumsal bir yasamin igerisinde yer alir. Bu sayede insan sosyal bir varlik oldugunun farkinda
varmaktadir. Ayrica insan iletisim sayesinde bireysel anlamda da kendisinin becerilerini fark eder ve
hayatin1 buna gore siirdiiriir.

Bilgi ve iletisim teknolojilerinin iist diizey ilerlemeler kaydettigi son yillarda 6zellikle iletisim temelli
bir ihtiya¢ oldugu goriilmektedir (Eby, 2013). Dil iletisimin vazgeg¢ilmez bir aracidir. Dil 6grenmek ve
ogretmek iletisim icin gereklidir. Uluslararasi sinirlarin yok sayildigi giiniimiizde farkli bir dili
ogrenmek insana firsatlar sunmaktadir. Burada amag belirlenen standartlara uygun dil 6gretiminin ve
Ogreniminin gerceklesmesini ulusal ve uluslararasi diizeyde yapmaktir. Avrupa’da bulunan dil
programlarinin diizenlenmesi, ig¢erik, yontem ve kaynaklarin hazirlanmasinin planlamasinda ortak bir
gergeve programi bulunmaktadir (Arslan & Coskun, 2012). 12 yillik zorunlu egitime gecilmesiyle
Tiirkiye’de 2. sinif diizeyine kadar inen Ingilizce dgretiminde ulasilacak hedefler belirlenmistir.

Arastirmaya katilan tiim katilimeilar Ingilizce 6gretiminin gerekli oldugunu ifade etmistir. Endiistri 5.0
déneminin tartisildig1 glinlimiizde rekabetin hizlanmasi, iilkeler arasinda simirlarin goz ardi edildigi ve
iletisim araglar1 sayesinde zaman kisitlamasi olmadan diinyanin her yerine ulasilan bir nedenden dolay1
dil ogreniminin gerekliligini gdstermektedir (Demirkan, 2008). Ozellikle bilgi ve iletisim
teknolojilerinde yasanan hizli degisim ve yapay zekd uygulamalarinin giindelik ve is hayatinin iginde
yer almaya baslamasi bu durumu daha da 6nemli hale getirmektedir. Profesyonel is yasaminda alinan
kararlar uluslararast boyutta tiim sektorleri etkilemekte ve bu etkilesimin de saglikli bir sekilde
yiiriitiilmesi gerekmektedir. Egitim temeline dayanan nedenlerle de giindemin ve giincel bilginin takip
edilmesi ve anlasilmasi; ulusal ve uluslararasi bilimsel bir yapida ¢alismalar yapilmasi dilin gerekliligini
ortaya ¢ikarmaktadir. Tiim diinyada ortak kabul edilen dil olan Ingilizce nin 6gretiminin gerekli oldugu
ayrica sosyal ve toplumsal anlamda da ifade etmek gerekir. Uluslararasi seyahatler yapmak, 6zgiivenini
giiclendirmek, farkli kiiltiirlerden kisilerle anlagmak, yeni bakis agilar1 kazanmak ve bireysel gelisim
saglamak da Ingilizce dil 6gretiminin gerekliligi konusunda sayilabilecek diger nedenlerdendir.

Temel egitimden ortadgretim farkli kademelerde farkl haftalik ders saatleri ile ilgili ingilizce 6gretimine
ayrilan siirenin yeterli olup olmadigina iliskin arastirmaya katilanlarm yarisindan fazlas1 Ingilizce
Ogretimine ait haftalik ders saatlerinin daha verimli olmas1 agisindan yeniden diizenlemesi gerektigi bu
arastirmada elde edilen sonuglardandir. Haftalik ders saatlerinin yeniden diizenlenerek farkli kademelere
gore uygun bir sekilde belirlenmesi genel anlamda programin verimli yiiriitiilmesi agisindan énemlidir.
Ingilizce 6gretimine yonelik 2000°1i yillarin bagindan baslayan program galigmalarma bakildiginda 2014
ve 2016 yillarinda haftalik ders saatlerinin programda yer almadigi, fakat 2002 ve 2018 yillarinda
haftalik ders saatlerinin programda yer almustir. Programda yapilacak proje odevleri ve smif
etkinliklerinin fazla miktarda yer almasi haftalik ders saatlerinin yeterli olmayacagimni gostermektedir
(Yicel ve ark., 2017). Haftalik ders saatlerinin artirilmasi igerik anlamda konunun 6grenilmesi agisindan
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daha yararli olacag ifade edilmistir (Solak & Semerci, 2015).

Ingilizce 6gretiminde kullanilan kaynaklarm yeterli olup olmadigina yonelik arastirmaya katilan okul
yoneticilerinin {igte ikisi kaynaklarin yetersiz oldugu seklinde yanitlamislardir. Kullanilan kaynaklar
hem icerik hem de sekil anlaminda Ogrenciyi Ogrenmeye tesvik edici sekilde tasarlanmasi
gerekmektedir. Aksi durumda bu siire¢ 6grencilerin 6grenmeye karsi olumsuz tutum gelistirmelerine
sebep olacaktir. Ingilizce dgretiminde yararlamlan kaynaklarm ilgi cekici, uyarici ve beklentileri karsilar
nitelikte olmas1 esastir (Kazazoglu, 2010). Ingilizce 6gretiminde uygulanan program kullanilan
kaynagin niteliklerine gére uyumsuzluk gosterdigi ifade edilmistir (Yiicel ve ark., 2017).

Aragtirmacilar dil Ogretiminin hangi yas araliginda olmasi gerektigiyle ilgili farkli diigiincelere
sahiptiler. Erken yasta baglamasi gerektigini diisiinen arastirmacilarin yaninda anadilin 6grenilmesinde
olumsuz etki yaratacagi diisiincesiyle ileriki yaslarda yabanci dil dgretiminin yapilmasi gerektigini
diisiinen aragtirmacilar da bulunmaktadir. Dil 6gretiminde yas gruplarina gore ders tasarimlari ve
kaynaklar hazirlanmaktadir (Inal, 2023). Arastirmaya katilan okul yoneticilerinin genel goriisii 4-6 yas
grubundan dil 6gretiminin baglamasi gerektigidir. Erken yasta dil 6gretiminin baglamasinin yerinde
oldugu ileriki yaslarda hem farkli sorumluluklarin hem de Ogrenme siirecinin zorlastigi ifade
edilmektedir. Genel olarak yapilan uygulamalarda da 3-6 yas araligiin en uygun yas araligi oldugu ispat
edilmistir (Akdogan, 2004). Yabanci dilin ge¢ yaslarda daha zor 6grenildigi (Krashen & Terrell, 2000),
erken yaslarda ise ¢ok daha kolay oldugu savunulmaktadir (Katsuyama, Nishigaki, & Wang, 2008).
Yabanci dilin miimkiin oldugu kadar erken yaslardan itibaren dgrenilmesinin daha kolaylastiric1 bir
faktor oldugu diisiiniilmektedir (Gordon, 2007). Ozellikle yabanci dili telaffuz konusunda
karsilastirildiklarinda gocuklarin yetiskinlerden daha iyi bir diizeyde edindikleri ve igsellestirdikleri
belirtilmektedir (Brewster, Ellis, & Girard, 2004).

Ingilizce dgretiminde &grencilerin tutumlarinin arastirmaya katilan okul yoneticilerine gore yaridan
fazlasinin olumsuz tutumda olduklarim ifade etmislerdir. Toplumsal bir Gnyargi olan yabanci dil algis1
basmakalip bir yargiya doniistiigiinden 6grencilerin Ingilizce 6gretimine soguk yaklastiklar1 ve basarili
olamadiklar1 goriilmektedir. Memduhoglu ve Kozikoglu (2015) olumsuz tutuma sahip olmanin dil
dgretiminde basarisiz olmaya neden oldugunu ifade etmislerdir. Ingilizce dil 6gretiminde tutum ve
basar1 arasinda bir iligkinin olmasi, olumlu tutumun basari ile sonuglandig1 goriilmiistiir (Kirkiz, 2010).

Arastirmaya katilan katilimcilara gore ingilizce dgretimine yénelik okul yodneticilerinin tutumlarmin
Ogrencilerin tutumlarmma karsi {ist diizeyde olumlu oldugu ifade edilmistir. Okul yoneticilerinin
ogrencilere gore daha bilingli olmasi ve siireci koordine etmesi sorumlulugunda olmalarinin bunda etki
ettigi seklinde yorumlanabilir. Okul yoneticiligi egitim politikalarinin somut olarak egitim programina
doniigmesiyle programin en verimli ve etkili bir sekilde planlanip yiiriitiilmesini saglamakla
yiikiimliidiir. Bu neden okul yoneticilerinin ingilizce 6gretimine yonelik olumlu tutum gelistirmesini
saglamis oldugunu gosterebilir.

Yabanci dil 6gretimine yonelik yeniden diizenlemelerin yapilmasi gerekli olup olmadigina yonelik
arastrmaya katilan okul yoneticileri yeni diizenlemelerin yapilmasi gerektigini ifade etmislerdir.
Ozellikle Toplum 5.0 déneminin yasandigi giiniimiizde toplumsal yapidaki ilerlemelere uyum
saglamada yabanci dil 6gretiminin 6nemi daha da artmistir. Bu durum 6zellikle kiiltiirel anlamda olusan
iletisim dillerinin yaninda dijital ve mekanik dillerin de Ogretilmesinde onemli kararlarin alinmasi
gerektigini ortaya ¢ikarmistir. Bilgelik toplumunun gerektirdigi alfa kusagimin yogunlastig1 giiniimiizde
ihtiyaglara yonelik olarak veriler toplanarak planlamalar yapilabilir ve uygulamalar hayata gegirebilir.
Bu da Ogrenme ve Ogretimin dil Ogretimi de dahil ihtiyaca gore kurgulanmasimi ve yeniden
programlanmasini saglamaktadir. Toplumsal yasamda planlanan egitim politikalarin hayata gegmesini
saglayan okul yoneticilerinin yabanci dil 6gretimine yonelik diizenlemelerin tekrardan diizenlemesinin
gerekliligi konusunda okul yoneticilerinin deneyimlerinden yararlanilmalidir.

International Journal of English for Specific Purposes (JOINESP) 2(2), 88-98, 2024

95



Muhammed Enes AYDOGDU, Filiz OZDEMIR, Suzan DENiZ
Kariyer Planlama Dersinin Ogrencilere Katkisi

Arastirmaya katilan okul yoneticilerinin yabanci dil 6gretiminde siireg icerisindeki tiim 6gelerin daha
donanimli olmas1 gerekliligine yonelik tamamina yakininin yabanci dil 6gretiminde siire¢ i¢erisindeki
tiim 6gelerin daha donamimli olmasinin gerektigini ifade etmislerdir. Yabanci dil 6gretmenlerinin istekli
ve nitelikli, yabanci dil 6gretim programinin giincel, islevsel ve kullanigh, haftalik ders saatlerinin
ihtiyaca yonelik, kullanilan kaynaklarm ilgi ¢ekici ve eglenceli, yontem ve tekniklerin her anlamda
giincel, etkili ve verimli, 6grenme ortamlarinin dinamik ve anlamli olmas1 gerekmektedir. Yabanci dil
ogretiminde 6zellikle 6grenen olmanin 6nemi 6n plana getirilmeli ve dgrencilerin isteklilik durumlarma
yonelik ¢aligmalar tiretilmelidir.

Yabanci dil 6gretimine yonelik etkili ve verimli bir siire¢ planlanmak isteniyorsa yabanci dil 6gretimine
yonelik oneriler su sekilde siralanabilir:

= Toplumsal yasamda ¢ok dilliligi tesvik edici politikalar olusturulmalidir.
*  4-6 yas grubundan baslayarak Ingilizce gretimine yonelik ¢alismalar baslatiimalidir.

= Yabanci dil 6gretimine yonelik haftalik ders saatleri genel ders saatlerinin %15°i seklinde
kademe ve tiirlere gore planlanmalidir.

=  Yabanci dil 6gretiminde daha fazla dil 6grenme firsat1 segmeli de olsa 6grencilere temel egitim
kademesinden itibaren verilmelidir.

= Avrupa Dil Portfolyosu takip edilerek buna yonelik ¢calismalarin takip edilmesi gerekmektedir.

= Yabanci dil 6gretmenlerinin giincel ve kullamishi 6grenme yontem ve teknikleri i¢sellestirmesi
yoniinde adimlar atilmasi gerekmektedir.

»  Yabanci dil 6gretiminde 6grenen merkezli bir yapida etkinlik temelli bir siire¢ planlanarak
uygulamaya gecilmelidir.

»  Ogrencilerin yararlandiklar1 kaynaklarin otantik ve kullanisli kaynaklardan olusmas1 yoniinde
calismalar yapilmalidir.

= Sonu¢ odakli bir 6lgme ve degerlendirmenin yaninda siire¢ odakli bir 6l¢me ve degerlendirme
siirecinin tiim kademelerde yayginlasmasina yonelik ¢alismalar planlanmalidir.

5 Beyanname

5.1 Rakip Cikarlar

Bu calismada herhangi bir ¢ikar ¢atigmasi yoktur.

5.2 Yazarlarnn Katkilar

Bu calismanin planlanmasi, yiiriitiillmesi ve yazili hale getirilmesinde sadece tek bir arastirmaci yer
almustir.

5.3 Etik Onay

Bu arastirma, Siileyman Demirel Universitesi, Sosyal ve Beseri Bilimler Bilimsel Arastirmalar Etik
Kurulu Bagkanliginin 14.11.2024 tarih ve 156/4 sayili onayi ile yliriitiilmiistiir.
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0z

Bu calismada, 2021-2022 akademik yilindan itibaren YOK tarafindan getirilen ve iiniversitelerde
birinci sinifta 6grencilere verilen Kariyer Planlama dersinin iiniversite 6grencilerine katkisinin
incelenmesi amaglanmistir. Dersin igeriginin genel olarak her boliimden 6grencilere hitap etmesi
dersi, Ogrenciler i¢in mezuniyetleri sonrasi is hayatina hazirlayan bir yondiir. Fakat, 2023-2024
akademik y1linda tiglincii ve dordiincii siifta olan iiniversite 6grencileri bu dersi miifredatlarinin bir
pargast olarak almamuslardir. Universitelerde halihazirda bu dersi almis olan ve almamis olan
ogrencilerin bulunmasi, Kariyer Planlamasi dersinin degerlendirilmesinin yapilabilmesinin 6niinii
acan ve bu da ¢alismanin 6zgiin degerine katkida bulunan yénlerden biridir. Bu c¢alisma kariyer
planlamas: dersini alan ve almayan Ingiliz Dili ve Edebiyati 6grencileri arasindaki kariyer
ongoriilerindeki farklar1 “‘Kariyer hedefleriniz nelerdir?’’, ‘“Niyet mektubu hazirlamay: biliyor
musunuz?”’, ““Kariyerinizi planlamak adina ne gibi adimlar atiyorsunuz?’’, *‘Kariyer planlama dersi
ne kadar faydali oldu?’’, ““Degisim programlari hakkinda bilgilerin kariyerinize faydali olacagina
inantyor musunuz?’’ gibi ¢esitli sorularin yorumlanmasi {izerinden incelemeyi amaclamistir.
YOK’iin Kariyer Planlama dersini miifredatlara almadan once {iniversiteler biinyelerinde Kariyer
Merkezi adi altinda birimler bulundurmustur. Dersin agilmasindan sonra da séz konusu merkezler
yillik veya donemlik olarak kariyer fuar1 gibi etkinlikler yaparak 6grencileri mezuniyet 6ncesinde
gelecekteki olanaklarini degerlendirmeye tesvik etmektedirler. Bu cerceve igerisinde literatiir
incelenmistir. Calisma sonucunda, 6grencilerin kariyerleriyle ilgili karar vermesinde tehdit olusturan
bir faktériin olmasi, 6z farkindalik seviyelerinin diisiik olmasi ya da belirsizliklerle kargilagsmalari
sonucu karsilastiklar1 kariyer endiselerini giderebilmeleri i¢in kariyer planlama dersi, 6grencilere
kariyer karar1 verme yetkinliklerini gelistirme sansi sunmaktadir. Kariyer Planlama dersleri
Ogrencilerin sadece mezuniyet Oncesi degil, egitimlerinin basindan itibaren Kkariyerlerini
planlamalarina tesvik etmek gayesiyle vardir. Arastirmada, Kariyer Planlama dersi almayan
ogrencilerin, 6zellikle 3. ve 4. sinif seviyesindeki bireyler olarak, bu dersi alamadiklari, ¢linkii dersin
YOK tarafindan dgrenime 2023-2024 akademik yilinda sunuldugu gézlemlenmistir. Ayrica, CV
hazirlama konusunda katilimeilarin ¢ogunlugunun kendi cabalartyla bilgi edindikleri ancak bu
konunun ders i¢eriginde daha ayrintili bir sekilde ele alinmasi gerektigi sonucuna ulagilmstir. Niyet
mektubu hazirlamanin hem yurti¢i hem yurtdisi kariyer firsatlari i¢in biiyliik 6nem tasidigi ve bu
konunun ders icerigine eklenmesinin faydali olacagi belirtilmistir. Kariyer Planlama dersinde
LinkedIn kullanimi sayesinde 6grencilerin farkli sektorlerden insanlarla tanigma imkéani bulduklar
ifade edilse de baz1 katilimcilar ders igeriginin beklentilerini kargilamadigini dile getirmiglerdir. Son
olarak, dersin daha fazla rehberlik sunarak 6grencilere meslek secimi ve kisisel gelisim firsatlarinda
daha etkin bir rol iistlenmesi gerektigi sonucuna varilmustir.
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Kariyer Planlama Dersinin Ogrencilere Katkisi

The Contribution of the Career Planning Course to Students

ABSTRACT

This study aims to examine the contribution of the Career Planning course, introduced by YOK (Council
of Higher Education) from the 2021-2022 academic year onwards and offered to first-year students at
universities. The course content is generally designed to appeal to students from all departments, serving as
a guide to prepare them for professional life after graduation. However, third- and fourth-year university
students in the 2023-2024 academic year did not take this course as a part of their curriculum. The presence
of students at universities who have taken this course and those who have not allows an evaluation of the
Career Planning course, which adds to the unique value of this study. This research aims to analyze the
differences in career expectations between English Language and Literature students who have taken the
Career Planning course and those who have not, through the interpretation of various questions such as
"What are your career goals?", "Do you know how to write a letter of intent?", "What steps are you taking
to plan your career?", "How useful was the Career Planning course?", "Do you believe that information
about exchange programs will benefit your career?" Before YOK incorporated the Career Planning course
into the curricula, universities had units under the name of Career Centers. Even after the introduction of
the course, these centers continue to hold annual or semester-based events like career fairs to encourage
students to evaluate their future opportunities before graduation. The literature was reviewed within this
framework. As a result of the study, it was found that the Career Planning course provides students with the
opportunity to develop their career decision-making competencies, particularly in addressing career
concerns arising from the presence of factors threatening their ability to make career decisions, low levels
of self-awareness, or the uncertainty they encounter. Career Planning courses aim to encourage students to
plan their careers from the beginning of their education, not just before graduation. The research observed
that students who had not taken the Career Planning course, particularly those at the third and fourth-year
levels, did not take the course because it was introduced by YOK in the 2023-2024 academic year.
Additionally, it was concluded that while the majority of participants had acquired knowledge about
preparing a CV on their own, this topic needs to be addressed in more detail within the course content. It
was emphasized that writing a letter of intent is of great importance for both domestic and international
career opportunities, and adding this topic to the course content would be beneficial. Although it was
mentioned that students had the opportunity to meet professionals from different sectors through LinkedIn
usage in the Career Planning course, some participants expressed that the course content did not meet their
expectations. Finally, it was concluded that the course should provide more guidance, taking a more active
role in guiding students in career choices and personal development opportunities.

Keywords: Career Planning, English Language and Literature, CHE course

1 Giris

Yiiksekogretim kavrami zaman iginde degisim gostermistir. Antik kokenlerinden modern iiniversite
yapilarma gelindiginde iiniversitelerin iglevinin ana olarak bilgi iiretimi kapsaminda kaldig1 sdylenebilir.
Fakat 6zellikle de {iniversitelerin mezun sayilarinin artmaya basladigi modern dénemde, mezunlarin
kariyerlerine baglamalarinin 6n kosulu olarak {iniversite mezunu olmak gerektigi diisiincesi {iniversite
ve kamu/6zel sektorli birbirine yakinlagtirmistir. 20. yiizy1l baslarinda “Uliniversitenin isi, 6zellikle
tarimsal iiretim bilimi ve teknolojisi olmak tizere 6zel sektor i¢in bilgi ve egitimli bir kadro saglamakt1”
(Aronowitz, 2005, 105). Fakat sanayi gibi teknoloji temelli alanlar zirai alanlarinda oniine gegmis ve
genel anlamda {iretim yapilan sektorler {iniversite mezunlarinin kariyerlerini temellendirdikleri alanlar
olmustur, ¢linkii iiniversite devlet giicli, ekonomik giigler, medya giicleri, ideolojik, dini ve kiiltiirel
giicler gibi pek cok giiciin etkisi altindadir (Derrida, 2002, 26). Derrida’nin degerlendirmesi,
uiniversitelerin Aydinlanma yeri olma iglevlerini yitirmeleri izerine bir elestiridir. Derrida, tiniversitede
elestiri ve fikir gelistirme mekanlarinda olan aktiviteyi Fransizcada “galigmak” anlamina gelen “travail”
ile agiklar: travail, bilginin iiretilmesi i¢in performe edilen eylemdir. Fakat bugiin, liniversite-¢alisma
eksenli tartisma konusu kelimenin birinci anlamindan yola ¢ikar ve mezun 6grencilerin bir sektérde
caligmalar1 kapsaminda ele alinir.
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Beseri bilimler alanlarinda mezun 6grenciler kariyerlerini kamu ve 6zel sektorde gesitli is kollarinda
degerlendirirken sanayinin is kollarinda kisitli olarak yer alabilmektedirler. Bu durum da 6zellikle beseri
bilimlerde piyasa icerisinde yer alma ve 6grencilerin kariyerlerini sekillendirebilmeleri agisindan gorece
dar bir alana sigdirmalari anlamina gelir. Beseri bilimlerde ozellikle de dil ve edebiyat (filoloji)
disiplinleri hem edebi hem de sosyal elestiri iizerine kurulu bir akademik miifredata sahip olduklarmdan
bu boliimlerden mezun olan Ogrencilerin teknoloji ve sanayi kollarinda ¢aliyma firsatlar1 oldukga
kisithdir. Filoloji boliimlerine yerlesen dgrencilerin tiniversite sinavi sonrasinda tercih siirecinde rehber
Ogretmen, aile, ¢evre, arkadas c¢evresi gibi gruplar tarafindan ydnlendirilerek dil 6gretmenlikleri ile
benzer boliimler olarak filoloji bdliimlerini tercih listelerine ekledikleri sik goriiliir. Filoloji ve dil
O0gretmenligi bolimlerinin  miifredatlarmin  yakin sayilmasi ve is alanlarmin Ortlismesi bu
yonlendirmenin temelini olusturur fakat bunlar ayri disiplinlerdir. Filoloji 6grencilerinin bdliimlerine
gelme sebeplerinin basinda mezun olunca 6gretmenlik yapma fikrinin ilk sirada gelmesi bu yiizdendir.
Ingiliz Dili ve Edebiyati (Ingiliz Filolojisi) boliimiiniin de Ingilizce Ogretmenligi béliimii ile benzer
addedilmesi filoloji mezunlarmin egitim sektoriinde Ozellikle de kamuda caligma diislincesini
benimsemelerine yol agar. Fakat Milli Egitim Bakanligr’nin 6gretmen atama ydnergeleri ve atama
sayilari, mezunlarin dogal olarak farki sektorlere egilmelerini de beraberinde getirir. Bu noktada Kariyer
Planlama dersinin, egitim siirecinin bagindan baslayarak alternatif is sahalar1 hakkinda bilgilendirme
yapmasi dgrencinin yararmadir. Calismanin dzellikle de ingiliz Dili ve Edebiyat1 béliimii 6grencilerine
uygulanmasinin sebebi, dersi alan ve almamis olan gruplar arasindaki kariyer planlama farkliliklarina
151k tutarak dersin lisansiistii egitimde ne derece etkili oldugu ve boliim 6zelinde sekillenmesi olasiligini
tartismaktir.

2020-21 Akademik Yilindan itibaren yine YOK tarafindan iiniversitelere programlarin birinci senesinde
ogrencilere sunulan Kariyer Planlama dersi getirilmis ve takip eden yilda tiniversiteler s6z konusu dersi
miifredatlarina eklemiglerdir. Fakat dersin bu yildan itibaren 6grenciler tarafindan alinmasi 2021
oncesinde iiniversitelere kayit yaptiran 6grencilerin dersi almadan mezun olmalaria sebep olmustur.
Halihazirda tniversitelerde Kariyer Planlama dersini almis ve almamis olan 6grenciler vardir. Bu iki
grup O0grenci arasinda kariyer planlama ve gelecegini yonlendirme agisindan fark olmasi ¢alismanin da
¢ikis noktasini olusturur.

2. Literatiir Taramasi

YOK’iin Kariyer Planlama dersini miifredatlara almasindan 6ncesinde iiniversiteler biinyelerinde
Kariyer Merkezi adi altinda birimler bulundurmustur. Dersin ac¢ilmasindan sonra da séz konusu
merkezler yillik veya donemlik olarak kariyer fuari gibi etkinlikler yaparak Ogrencileri mezuniyet
oncesinde gelecekteki olanaklarini degerlendirmeye tesvik etmektedirler. Kariyer merkezlerinin ve
kariyer planlama olgusunun islendigi pek ¢ok arastirma literatiirde yer almaktadir. Ozden, kariyer
merkezlerinin “199011 yillarda iiniversitelerde cesitli birimlere bagli olarak kariyer ofislerinin kurulmus,
2000'li yillardan itibaren de 6zellikle devlet liniversitelerinde uygulama ve arastirma merkezi statiisiinde
kurulan kariyer merkezlerinin sayisi, iiniversite mezun sayilarindaki artislara paralel olarak hizla
artmaya basladigini” belirtmistir (2015, 145). Kariyer merkezlerinin diinyada ve Tiirkiye’de kdkenlerini
ve gelisimini calisan Giilmez ve Okur bunlarin “2018 yil itibari ile Cumhurbaskanligi insan Kaynaklari
Ofisi tarafindan yonlendirilmekte, koordine edilmekte ve gerekli araclar temin edilerek etki alanlari
gelistirilmeye calistiklarim” ifade eder (2021). Kariyer merkezlerinin lisansiistii egitimdeki yerini
sorgulayan calismalar, genel olarak bu merkezlerin egitim olgusundan ayristigini ve 6grencilere olan
etkisinin daha ¢ok olmas1 gerektigi beklentisi olan birimlere doniistiiklerine 151k tutmustur (Ozkanan,
Acar & Ciragodz, 2021; Nazli, 2023; Cevher, 2015).

Yapilan bu ¢aligmalara ragmen “bireyin Kariyeriyle ilgili karar vermesinde tehdit olusturan bir faktoriin
olmasi ya da belirsizlikle karsilagsmasi sonucu karsilagilan durum olan kariyer endisesini” (Dalkilig, Ata,
Dalkilig, & Atag, 2022, 938) giderebilmek i¢in kariyer se¢imi hususunda daha ileri adimlar atilmistir.
Ogrenciler igin gelistirilen ve onlar1 galisma hayatina hazirlama amaci giiden “{iniversite dgrencilerinin,
lisans egitiminin ilk yilinda alacaklar1 Kariyer Planlama dersi, kariyer karar1 verme yetkinligini
gelistirerek, Ogrencilikte ve devam eden yillarda yasanacak kariyer endisesini hafifletebilecektir”
(Dalkilig, Ata, Dalkilig, & Atag, 2022, 938).

Kariyer merkezlerinin iiniversite Ogrencilerine uzak kalan konumu sonrasinda lisansiistii egitim
mezuniyetini takip eden kariyer yonlendirme, is hayatina atilma siireglerinin 6grenci tarafindan daha
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bilingli sekilde yonlendirilmesine yardimci olabilmek i¢in miifredatlara Kariyer Planlamasi dersi
konulmus ve {niversite 0grencilerinin kariyerlerine daha yakindan bakmalar1 firsati yaratilmistir.
Kariyer merkezlerinden daha basarili sekilde uygulanan Kariyer Planlama dersleri 6grencilerin sadece
mezuniyet oncesi degil, egitimlerinin basindan itibaren kariyerlerini planlamalarina tesvik etmek
gayesiyle vardir.

Cumhurbaskanligi Insan Kaynaklar1 Ofisi dersi su sekilde tanimlamaktadir: “Universite dgrencilerinde
kariyer farkindaligi yaratmak, onlara kariyer yolculuklarinda destek sunmak amaciyla gelistirilen ve 14
haftalik igerikten olusan bir derstir.” Dersin amacim ise “liniversite Ogrencilerinin is hayatinin
beklentileri konusunda kariyer farkindaligi olusturmalari, Ogrenim siireglerini en iyi sekilde
degerlendirerek mezuniyet sonrasi ¢alisma hayatlarimi planlamalari, niteliklerine uygun alanlarda is ve
meslek se¢imi yapmalar1 ve kendi beceri, yetenek ve yetkinliklerine uygun alanlarda kariyerlerini
sekillendirmeleri hedeflemek” olarak aciklamaktadir. Ogrenme ¢iktilar1 olarak da “Kariyer Planlama
Dersi ile Ogrenciler kariyerle ilgili kavramlari igsellestirerek, kariyer merkezlerinden nasil
yararlanacaklarmi &grenerek, kisisel oOzelliklerinin farkina vararak, Yetenek Kapisi’mi kullanarak,
stajyer, profesyonel ya da goniillii olarak c¢alisabilecekleri farkli sektorleri taniyarak kendilerini
gelistirebilirler” seklinde ifade etmektedir” (Tiirkiye Cumhuriyeti Cumhurbaskanlig1 insan Kaynaklar
Ofisi, 2024).

Kariyer Planlama dersinin ¢iktilar1 arasinda yalnizca mezuniyet sonrasi kariyer olanaklar1 degil ayrica
egitim alinan siire boyunca 6grencilerin potansiyel kariyer alanlarmi iceren sirket, sektor veya sivil
toplum kuruluslarinda staj veya goniillii ¢calisma yapmalarmin da onii ac¢ilmustir. Bu sayede ders,
yalnizca dgrencinin hayata atilip para kazanmaya baslayacag: siirece indirgenmemis, egitim siiresini de
verimli bigimde degerlendirmesi hedeflenmistir.

3 Metodoloji

Arastirmanmz kariyer planlamasi dersini alan ve almayan Ingiliz Dili ve Edebiyat1 6grencileri arasindaki
kariyer ongoriilerindeki farklar1 incelemeyi amagladigindan dolayi, bu arastirmadaki hedefe ulasmak
icin kullanilacak yontem ve arastirma teknikleri, projenin genel amacina uygun olarak tasarlanmistir.
Ilgili literatiire dayanarak secilen yontemler ve tekniklerin kriterleri su sekildedir:

Veri toplama araglar1 olarak Google Documents (Forms) iizerinden olusturulacak anketler, 6grencilerin
kariyer planlamas1 dersinin etkilerini degerlendirmeleri i¢in uygun bir arag olarak secilmistir. Anketlerde
yer alan sorular, kariyer planlamasi dersini alan dgrencilere yonelik 6zel ve dersi almayan 6grencilere
yonelik genel sorular icerecek sekilde tasarlanmustir.

Anket yoluyla toplanan veriler, istatistiksel analizler ile degerlendirilmis ve elde edilen sonuglar
literatiirle karsilastirilarak yorumlanmistir. Bu analizler, kariyer planlamasi dersini alan ve almayan
Ogrenciler arasindaki kariyer Ongoriilerindeki farklari belirlemek adina anlamli bir sekilde
yapilandirilmastir.

Bunun yani sira arastirma, kariyer planlamasi dersini alan ve almayan 6grenciler arasinda karsilastirmali
bir tasarim1 benimsemektedir. Bu tasarim, kariyer planlamasi dersinin 6grencilerin kariyer 6ngdriilerine
olan etkisini belirlemekte etkili bir yontem sunmaktadir. Bagimsiz degisken, kariyer planlamasi dersini
alma durumu (alan/almayan) iken bagimli degisken, 6grencilerin kariyer ongoriileridir. Bu degiskenler
arasindaki iligki, aragtirma siirecinde detayl1 bir sekilde incelenmistir. Yontem boliimiinde sunulan veri
toplama araglar1 ve analiz yontemleri proje iginde belirlenen is paketleri ile iligkilendirilmistir. Bu, her
asamada projenin hedeflerine uygun bir sekilde ilerlemenin saglanmasini amaglamistir.

Bu yontemlerin secilme nedenleri, projenin temel amacina ulasmak ve belirlenen sorulara bilimsel bir
yaklagim getirmek i¢in en uygun olmalaridir. Bu baglamda, Google Documents (Forms) iizerinden
olusturulan anketler araciligiyla elde edilmis verilerin, literatiirde benzeri olmayan yeni bilgilerle dolu
bir katki saglamas1 beklenmistir.

Bu projede Google Documents (Anket) yoluyla birbiriyle baglantili bir anket kullanilmigtir. Bu anketler
araciligiyla elde edilen veriler, istatistiksel analizler ve yorumlamayla degerlendirilerek elde edilen
sonuglar karsilastirilmistir. Bu proje, 6grenciler i¢in Kariyer Planlamasi dersinin 6neminin ve etkilerinin
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anlagilmasina yonelik bir adim sunmay1 amaglamigtir,

Calismanin 6rneklemini olarak Tekirdag Nanuk Kemal Universitesi, Fen Edebiyat Fakiiltesi, Ingiliz Dili
ve Edebiyati boliimiinde 6grenim goren 6grenciler olmustur. Boliim 6grencileri ¢alismanin anketine
goniilliiliik esasina gore katilim saglamustir. Anketin gegerlik ve giivenilirligini saglamak agisindan
anket Oncelikle Alman Dili ve Edebiyati bolimiinden iki 6grenci ve Fransiz Dili ve Edebiyati
boliimiinden de iki 6grenciye gonderilerek ankete doniit vermeleri istenmistir. Doniit dogrultusunda agik
uclu sorulardan biri gbzden gegirilmistir.

4 Bulgular

Kariyer planlama dersinin bulgularmin sergilenmesi agisindan Google Documents (Forms)
kullamlmistir ve bu bulgular kisminda ¢alismadan ¢ikarilan sonuglar diyagram seklinde listelenmistir.
Bu bulgular da Kariyer Planlamasi dersini alan ve almayan ingiliz Dili ve Edebiyati grencilerinin
verdigi cevaplar dogrultusunda; ‘‘Cinsiyetiniz nedir?”’, ‘Yasiniz kag?”’, ‘‘Kacinci simifsiiz?”’, “‘Genel
Not Ortalamaniz kagtir?”’, ‘‘Kariyer hedefleri nelerdir?’’, ‘‘Kariyer Planlamasi dersini aldiniz mi1?”’,
“*Ozgegmis mektubu hazirlamay1 biliyor musunuz?’’, ““Niyet mektubu hazirlamayt biliyor musunuz?”’,
‘“Kariyerinizi planlamak adina ne gibi adimlar atiyorsunuz?’, ‘‘Kariyer planlama dersi ne kadar faydali
oldu?”’, ““‘Degisim programlar1 hakkinda bilgilerin kariyerinize faydali olacagina inaniyor musunuz?’’,
** Akademik sektor giinleri ne kadar etkiliydi?*’, ‘Kamu sektor giinleri ne kadar faydaliydi?”’, ‘Ozel
sektor giinleri etkinligi ne kadar faydaliydi?”’ gibi gesitli sorularin yorumlanmasi diyagramlarm sundugu
sonuglar iizerinden verilmistir. ilgili bulgular incelendiginde genel olarak ankete katilan ingiliz Dili ve
Edebiyati1 6grencilerinin kariyer tercihleri ve Kariyer Planlama dersine kars1 olan tutumlari, bu dersin ne
derecede etkili oldugu veya olmadigi ile ilgili sonuglara rastlamak miimkiindiir.

“Cinsiyetiniz nedir?” demografik sorusunun cevaplarina bakildiginda Kariyer Planlama Dersini alan ve
almayan 6grenciler olarak her iki gruptan katilimcilar oldugu ve kadin katilimcilarm %66,7°lik bir orana
sahip oldugu ve erkek katilimcilarin ise %33,3’liik bir orana sahip oldugu goriillmektedir.

“Yasmiz kag¢?” sorusunun cevabinda katilimcilarin yas araliginin en diisiik 19 ve en yiiksek 34 yaslar1
araliginda oldugunu gostermektedir. Yas araliklarma bakildiginda kariyer hedeflerinin degiskenlik
gosterdigi saptanabilir. Cevaplara bakildiginda 19 yasinda Kariyer Planlamasi dersini alan bir erkek
katilimcinin “‘Kariyer hedefleriniz nelerdir?”’ sorusuna verdigi cevap sadece °‘Akademisyenlik’’
olurken, yas ilerledikce ozellikle Kariyer Planlamasi dersini almayan Ingiliz Dili ve Edebiyat:
ogrencilerinin daha c¢ok ‘‘Ogretmenlik (Kamu)”’ ve ‘Ogretmenlik (Ozel sektér)” alanlarma
yoneldikleri gdzlemlenmistir. Bu sonucun sebepleri baslica Filoloji ve Ingilizce Ogretmenligi
boliimlerinin miifredatiin birbirine yakmligi ve Filolog olan birinin Ingilizce Ogretmenligi
yapabilmesidir.

Kaginci sinifsimiz?
42 yanit

® 1.sinf
® 2.sinif

3.sinif
® 4.sinif

Sekil 1: “Kaginci Smiftasiniz?” sorusunun yanitlarinin dagilimi.

Sekil 1’e bakildiginda Kariyer Planlama dersini almayan 6grencilerin katilimmin daha fazla oldugunu
gozlemlenebilir. Kariyer Planlama dersini almayan 4.smif 6grencilerinin %42,9 ve 3.sinif 6grencilerinin
de %14,3 yiizdeligine sahip oldugunu gorebiliriz. Kariyer Planlama dersini alan 2.smif 6grencilerinin
%19 ve 1.smif 6grencilerinin de %23,8 oldugunu gézlemleyebiliriz.
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“Genel Not Ortalamaniz kagtir?” sorusunun cevabinda 3.50 ve iistii ortalamaya sahip olan %21,4’lik
bir kesim, 3 ve 3.50 aras1 %45,2’lik bir kesim, 2.61-3 aras1 ortalamaya sahip olan %14,3liik bir kesim,
2-2.60 arast %19luk bir kesim, 1.51-2 aras1 ve 1-1.5 aras1 ortalamaya sahip olan katilimcilarin da
olmadig1 gézlemlenmistir.

“Kariyer Planlamas1 dersini aldiniz m1?”” sorusunun cevaplarina bakildiginda Kariyer Planlamasi dersini
almayan 3. ve 4. sinif Ingiliz Dili ve Edebiyati 6grencilerinin %52,4’liik bir sonugla fazla oldugu,
Kariyer Planlama dersini alan 1. ve 2.sif ingiliz Dili ve Edebiyat1 grencilerinin %47,6’lik bir oranla
daha az oldugu goézlemlenmistir.

Kariyer hedefleriniz nelerdir? (Akd. Ogr. Cevir. vb.)
42 yanit

Ogretmenlik (Kamu)
Ogretmenlik (Ozel Kurum)
Akademisyenlik

Cevirmen

Host/Hosteslik

18 (%42,9)

6 (%14,3)

19 (%45,2)

7 (%16,7)
3(%7,1)
3(%7,1)

Ceviri caligmalari yapma...

Banka memuriyeti

Editdr/Yazar

Planim yok

Spikerlik

Ozel sektér

0 5 10 15 20

Sekil 2: “Kariyer hedefleriniz nelerdir?’’ sorusunun yanitlari.

Sekil 2’ye bakildiginda ‘‘Kariyer hedefleriniz nelerdir?”’ sorusunun cevaplarinda bulunan is alanlar
Ingiliz Dili ve Edebiyati mezunu &grencilerinin yetkin oldugu ve genellikle istihdam olarak
yonlendikleri sektorleri barindirmaktadir. Bir Ingiliz Dili ve Edebiyat1 6grencisi, boliimii bitirdiginde
Ingilizce ve yaninda ikinci yabanci dil olarak Fransizca, Almanca ve Japonca gibi dilleri de 6grenme
olanaklarma sahip oldugundan dolay1 yabanci dil gerektiren alanlara yonelip kariyer hedeflerini ona
gore belirleyebilirler. Bunlardan en 6nemlisi ve en ¢ok tercih edileni de diyagram 6 bazinda %45,2 ile
en yiiksek yilizdeye sahip olarak 19 katilimcinin secenekleri arasinda olan Akademisyenlik meslegidir.
Bir digeri de %42,9 ile en yiiksek ikinci ylizdeye sahip olarak 18 katilimcinin secenekleri arasinda olan
Ogretmenlik (Kamu) meslegidir. Diger yandan, %14,3’liik oranla 6 katilimcimin segenekleri arasinda
olan Ogretmenlik (Ozel Kurum) meslegi oldugu goriilmektedir. Ogretmenlik (Kamu) ve Ogretmenlik
(Ozel Kurum) secenekleri arasindaki yonelim farkin1 yorumlamak icin agik uglu sorular arasindan
“Kamu ve Ozel sektor arasindaki tercihiniz nedir, nedenleri ile aciklayiniz.”” sorusuna verilen
yanitlardan yola cikilmustir. Iki katihmcinin farkli yorumlari sirasiyla; ‘‘Kamu, ciinkii meslekte
konumunuz ve geliriniz sabit oluyor. Daha garanti oldugunu diisiiniiyorum.”’, ‘‘Kamuda ¢aligana verilen
imkanlarin daha fazla ve giivenilir oldugunu diisiiniiyorum.”’’ seklindedir. Bu cevaplardan yola ¢ikilarak,
Kamuda Ogretmenlik mesleginin daha c¢ok tercih edilmesinin sebepleri arasinda; devlette calismanin
kisiye Ozel sektore gore daha giivenli gelmesi diisiincesi ve kisilere daha fazla olanak saglamasi
gOrlilmiistiir.
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Kariyerinizi planlamak adina ne gibi adimlar atiyorsunuz?
22 yanit

1. Akademik ynde 8 (%36.,4)
ilerlemeyi diglintyorum.
2. Formasyon dersleri

14 (%63,6)
aliyorum.

3. Yapay zeka Uzerinden
6zgegmis ve niyet
mektubu olusturuyorum.

1 (%4,5)

4. Is bulma platformlarini
dlzenli olarak takip
ediyorum.

0 5 10 15

10 (%45,5)

Sekil 3: ‘‘Kariyeriniz planlamak adina ne gibi adimlar atiyorsunuz?’’ sorusunun yanitlari.

Sekil 3’te bulunan soru kariyer planlamasi dersini almayanlara yoneliktir. Kariyer Planlama dersini alan
ve almayan dgrenciler arasinda Kariyer Plami olarak gozle goriiliir pek bir farklilik goriinmemektedir.
Bunu destekleyici bir bi¢imde ‘‘Her sey dikkate alindiginda, Kariyer Planlama dersi ne kadar faydali
oldu?”’ diyagramina dayanarak bu dersin %45°lik bir oran ve %20 ile memnun degilim ifadelerinden
hi¢ faydali olmadigi ve dersin mevcut haliyle 6grencilerin kariyer planlamasi iizerinde anlamli bir etki
yaratmadig1 gézlemlenebilir. Sekil 7’ye verilen yanitlarda toplam 8 kisi 4.smif 6grencisi, 1 kisi 1.smif
ogrencisidir ve hepsi *‘Is bulma platformlarmi’ diizenli olarak takip etmektedir. +1 katilimc1 da ayni
sekilde is bulma platformlarim takip etmektedir. Is bulma platformlarim diizenli bir sekilde takip eden
8 kisi Ingilizce Ogretmenligi Ozel Sektor isterken diger 1 katilimci ise Kamuda Ogretmenlik
istemektedir. Ogrencilerin biiyiik bir kismi is bulma platformlarmi diizenli olarak takip etse bile, bu
aligkanliklarinin dersin bir sonucu olmadigi ve dersin igeriginin 6grencilere farkli veyahut ek katkilar da
saglamadigi sdylenebilir.

Ozgecmis mektubu (CV) hazirlamay biliyor musunuz?
22 yanit

10,0

10 (%45,5)

9 (%40,9)
7.5

5,0

2,5 3 (%13,6)

0,0
1 2 3

Sekil 4: “‘Ozgecmis mektubu (CV) hazirlamayi biliyor musunuz?”’

Sekil 4, Kariyer Planlama dersini almayanlara yoneltilmistir. Bir 6grencinin kariyerini planlamasi i¢in
ve siirdiirebilmesi i¢in yapitasi olan CV hazirlamak 6grenciler i¢in kariyerlerine adim atmak adina hayati
bir 6nem tasir. Ozgecmis Mektubu hazirlamak ayrica Kariyer Planlama dersinde 6nemli bir yer edinir.
Diyagramdaki segenekler sirasiyla; 1 Bilmiyorum, 2 Ne biliyorum Ne bilmiyorum, 3 Biliyorumdur.
Kariyer Planlamasi dersini almayan Ogrencilerden %45,5’lik bir oranla dgrencilerin ¢ogunun CV
hazirlamayi bildigi ve buna yakin bir deger olan %40,9’luk kesimin de CV hazirlamayi ortalama olarak
bildigi gézlemlenmistir.
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Ozgecmis (CV) hazirlamak ne derece etkili oldu?

20 yanit

15
10

5 6 (%30)

1 (%5)
0 (%0) 2 (%10)
0
1 2 3 4 5

Sekil 5: <“Ozgegmis (CV) hazirlamak ne derece etkili oldu?”’ sorusunun yanit1.

Sekil 5, Kariyer Planlama dersini alanlara yoneltilmistir. Kariyer planlamasi dersini alanlarin
almayanlardan farkli olarak CV hazirlama egitimini Kariyer Planlamasi dersinde aldiklar1 varsayilmustir.
Bu sebeple, 6zgegmis mektubu hazirlamanin ne derecede etkili olup olmadigi sorulmustur. Kariyer
Planlamasi dersini alanlardan bu soruya yanit veren 20 kisinin cevabi baz alindiginda 11 kisinin, CV
hazirlamanmn son derece etkisiz oldugunu sodyledikleri gdzlemlenmistir. Kii¢iik bir azinlikla 2 kisi de
oldukga etkili oldugunu séylemistir. Sekil 8 ile sekil 9’un sonuglar1 sentezlendiginde, Kariyer Planlama
dersi 6zge¢mis mektubu hazirlama iizerinde beklenilen etkiyi yaratmadigi gézlemlenmistir. Dersin adi
ve igerigine uygun olarak CV hazirlama etkinligi dersin i¢erigine dahil edilip, 6grencilere profesyonel
ve amaglarina uygun bir sekilde farkli cv hazirlama ¢esitleri gosterilerek onlara kariyerlerini planlamada
uygun bir rehber olusturulabilirdi.

Niyet mektubu hazirlamayi biliyor musunuz?
22 yanit

10 11 (%50)

6 (%27,3)

5 (%22,7)

1 2 3

Sekil 6: ‘“Niyet mektubu hazirlamay1 biliyor musunuz?’’ sorusunun yanit1.

Sekil 6, Kariyer Planlama dersini almayanlara yoneltilmistir. Niyet Mektubu; bir 6grencinin kariyerini
planlamasi a¢isindan, kariyerlerine adim atmak igin, staj programlari, tiniversitelerdeki Erasmus, Farabi
ve Mevlana gibi uluslararasi degisim programlarma katilmak i¢in ne kadar istekli olduklarini
gostermeleri i¢in, kendilerinden ve yaptiklari islerden bahsetmeleri agisindan 6nemli bir rol oynar. Niyet
Mektubu hazirlamak, Kariyer Planlama dersinde 6dnemli bir yer edinir ¢ilinkii bir 6grencinin kariyer
hedefi belirlediginde o hedefi veya segtigi bir degisim programini neden istedigini belirtebilecek bir
diizeyde olmasini saglar. Diyagramdaki secenekler sirasiyla; 1 — bilmiyorum, 2 Ne biliyorum ne
bilmiyorum, 3 — Biliyorumdur. Bu dersi almayan 6grencilerden %50°1ik bir oranla 6grencilerin yarisi
Niyet mektubu hazirlamay1 bilmiyor, diger yandan da %27,3’liik bir oranla 6 6grencinin niyet mektubu
hazirlamayi bildigi goriilmiistiir.
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Niyet mektubu hazirlamak ne derece etkili oldu?
20 yanit

12 (%60)

4 (%20) T
‘0

0 (%0)

Sekil 7: ““Niyet mektubu hazirlamak ne derece etkili oldu?’’ sorusunun yaniti.

Sekil 7, Kariyer Planlama dersini alanlara yoneltilmistir. Ogrencilerin biiyiik ¢ogunlugu %60’°lik bir
oranla niyet mektubunun kendileri i¢in hi¢ etkili olmadigin1 diisiinmektedir. Bu sonuca dayanarak,
Kariyer Planlama dersinin kariyer hedeflerine ve planlarina ulagmalarinda etkili olmadigina ulagilabilir.
Ote yandan, %>5°lik bir oran ile 6grenciler, niyet mektubu hazirlamanm etkili oldugu diisiinmektedir.
Niyet mektubu hazirlamanin 6grencilerin kariyer hedefleri agisindan ve uluslararasi degisim
programlarina katilmalarina yardime1 olmasi agisindan 6nemli oldugu g6z 6niinde bulunduruldugunda,
Kariyer Planlama dersi, 6grencilerin Niyet Mektubu hazirlamay1 6grenemediklerini ve son derece etkisiz
oldugunu gostermektedir.

Kariyerinizi planlamak adina ne gibi adimlar atiyorsunuz?
22 yanit

1. Akademik yénd

. acemi yonde 8 (%36,4)

ilerlemeyi distintyorum.
2. Formasyon dersleri

14 (%63,6)
aliyorum.

3. Yapay zeka lizerinden
6zgegmis ve niyet
mektubu olugturuyorum.

1(%4,5)

4. Is bulma platformlarini
dizenli olarak takip
ediyorum.

0 5 10 15

10 (%45,5)

Sekil 8: ‘“Kariyeriniz planlamak adina ne gibi adimlar atiyorsunuz?’’ sorusunun yantti.

Sekil 8’de bulunan soru kariyer planlamasi dersini almayanlara yoneliktir. Kariyer Planlama dersini alan
ve almayan 6grenciler arasinda Kariyer Plani olarak gozle goriiliir bir farklilik gériinmemektedir. Bunu
destekleyici bir bigimde ‘‘Her sey dikkate alindiginda, Kariyer Planlama dersi ne kadar faydali oldu?”’
diyagramina dayanarak bu dersin %45°lik bir oran ve %20 ile memnun degilim ifadelerinden hi¢ faydali
olmadig1 ve dersin mevcut haliyle 6grencilerin kariyer planlamasi lizerinde anlamli bir etki yaratmadigi
gozlemlenebilir. Sekil 7’ye verilen yanitlarda toplam 8 kisi 4.simf 6grencisi, 1 kisi 1.sinif dgrencisidir
ve hepsi *‘Is bulma platformlarmi” diizenli olarak takip etmektedir. Is bulma platformlarm diizenli bir
sekilde takip eden 8 kisi Ingilizce Ogretmenligi Ozel Sektér isterken diger 1 katilimer ise Kamuda
Ogretmenlik istemektedir. Ogrencilerin biiyiik bir kismi is bulma platformlarini diizenli olarak takip etse
bile bu aligkanliklarinin dersin bir sonucu olmadigi ve dersin igeriginin 6grencilere farkli veyahut ek
katkilar da saglamadig1 sdylenebilir.

5 Tartisma ve Sonug¢

Sonuglara bakildiginda Kariyer Planlama dersini almayan &grencilerin ankete katiliminin daha fazla
oldugu gozlemlenebilir. Bunun sebepleri birkag farkli nedene dayandirilabilir. Kariyer Planlama dersini
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almayan oOgrenciler 3. ve 4.smif, yani lisans egitiminin sonlarma gelmekte olan Ogrencilerden
olusmaktadir. Ogrencilerin 6z farkindaliklarinin az olmasi sebeplerden biridir ve 6z farkindaligin az
olmasina sebep olan faktorler su sekilde siralanabilir; 6zellikle bagka bir sehirde 6grenim goren bir
bireyin kendi ayaklari {izeri durmaya ¢aligmast; farkli cevreye, sosyal ortam ve kiiltiire uyum saglamaya
calismas1 ve okulu sosyal ¢evreden geri plana atmasi olabilir. Ogrenim siirecinin basinda akademik
basar1 farkindaliginin bu nedenlerden kaynakli az olmasi ve lisans 6gretiminin sonuna dogru artmast,
bireylerin ailelerinin beklentileri ve meslek kaygisinin artmasi ile dogru orantili ve korelasyon i¢indedir.
Kariyer Planlama dersini almayan 4.smif Ogrencilerinin %42,9 ve 3.smif dgrencilerinin de %14,3
yiizdeligine sahip oldugunu gorebiliriz. Kariyer Planlama dersini alan 2. sinif 6grencilerinin %19 ve
1.smif 6grencilerinin de %23,8 oldugunu gozlemleyebiliriz.

Bu sonuglari literatiirde yer alan diger ¢alisma bulgulariyla karsilastirdigimizda o6zellikle, Akgay ve
Goktag’in (2018) belirttigi lizere, 6grenci 6z farkindaliginin gelisiminin erken yillarda desteklenmemesi
durumunda kariyer karar verme siirecinin daha karmasik hale geldigini ve 6grencilerin mezuniyete
yaklastik¢a endise seviyelerinin arttigi ortaya ¢ikmustir. Bu baglamda, kariyer planlama dersini alan
ogrencilerdeki 6z farkindalik gelisiminin diger 6grencilere oranla daha yiiksek oldugu g6z Oniine
alindiginda, dersin 6grenci psikolojisi ve bilingli meslek segiminde ne kadar énemli oldugu literatiirde
de tartisildig1 {izere goriiniir hale gelmistir.

Ozgegmis (CV) hazirlama iizerine olan soru Kariyer Planlama dersini almayanlara yoneltilmistir. Bir
Ogrencinin kariyerini planlamasi i¢in ve siirdiirebilmesi igin yapitasi olan CV hazirlamak 6grenciler igin
kariyerlerine adim atmak adina hayati bir nem tagir. Bunu hazirlamak ayrica Kariyer Planlama dersinde
onemli bir yer edinir. Kariyer Planlamasi dersini almayan &grencilerden %45,5’lik bir oranla
ogrencilerin ¢cogunun CV hazirlamay: bildigi ve buna yakin bir deger olan %40,9’luk kesimin de CV
hazirlamayi ortalama olarak bildigi gdzlemlenmistir.

Benzer sekilde, Ulker (2017) tarafindan yapilan calismada da &grencilerin is arama siirecinde CV
hazirlama becerilerinin yetersiz oldugu ve bunun kariyer hedeflerine ulasmada bir engel teskil ettigi
belirtilmektedir. Ozellikle kariyer planlama dersine katilamayan 6grencilerin, CV hazirlama siirecinde
bilgi eksikliklerinin oldugu ve bunun fark yarattigina dair bulgular elde edilmistir. CV hazirlama
konusundaki eksiklikler yasayan Ogrenciler, mezuniyet sonrasinda is bulma siirecinde zorluklar
yasamakta ve bu durum, mezuniyet sonrasi igssizlik kaygisini arttirmaktadir (Tuna ve Demir, 2020).
Kariyer Planlama dersine katilim ve bu dersin 6neminin CV hazirlama becerilerini gelistirici etkisi bu
anlamda da 6nem kazanmaktadir.

Katilimcilardan birinin *‘Dersin iceriginde gormek istediginiz nedir?’’ sorusuna verdigi yanit “‘/.sinifta
aldigimiz dersin icerigini asla kariyer ile ilgili degildi bu yiizden ne meslekler ne kendi potansiyelim ne
de cv hazirlama gibi konulara bilgi almadim. Bu yiizden hangi béliim olursa olsun 6nce segebilecegimiz
meslekler, onlara yatkinlik durumlarimiz, nasu o ise ulasabilecegimiz konusunda bilgilendirilmeliyiz.”’
bu sekilde olmustur. CV hazirlamaya dair dersin igeriginde bir bilgi alinmadigi ve bu ylizden
katilimcilarmm CV hazirlamay1 kendi c¢abalariyla ve yontemleriyle 6grendigi kabul edilebilir. Fakat
sonuclar her ne kadar 6grencilerin bildigine veya orta diizeyde bildigine isaret ediyor olsa da Kariyer
Planlamasi gibi bir derste 6grenciler, segecekleri kariyer alanlarma yonelik CV hazirlama tekniklerini
detayli bir sekilde 6grenmelidir.

Katilimcilara ““Ozgegmis (CV) hazirlamak ne derece etkili oldu?”’ sorusu ydneltilmistir. Sekil 8 ile sekil
9’un sonuglart sentezlendiginde, Kariyer Planlama dersi 6zge¢mis mektubu hazirlama {izerinde
beklenilen etkiyi yaratmadigi goézlemlenmistir. Dersin adi ve igeriine uygun olarak CV hazirlama
etkinligi dersin icerigine dahil edilip, 68rencilere profesyonel ve amaclarina uygun bir sekilde farkli CV
hazirlama cesitleri gosterilerek onlara kariyerlerini planlamada uygun bir rehber olusturulabilirdi. Bu
bulgu, Ozen ve Kilig’in (2019) kariyer hazithk programlarma yonelik c¢aligmasinda da
dogrulanmaktadir. Arastirmada, kariyer gelisiminde rehberlik eden derslerin igerik yetersizliginin,
Ogrenci basarisma olumsuz etki ettigi ve Ogrencilerin mezuniyet sonrasi belirsizlik yasadig
belirtilmistir. Literatiirde de goriildiigii tizere, kariyer planlama dersleri, CV ve niyet mektubu hazirlama
gibi temel becerilerin derinlemesine iglenmesi gerektigini vurgulamaktadir.

‘Niyet mektubu hazirlamay1 biliyor musunuz?’ sorusu, kariyer planlama dersini almayanlara
yoneltilmistir. Fakat dersi hem alan hem de almayan 6grenciler i¢in dnemli bir yer tutmaktadir. Niyet
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mektubu iiniversite 6grenimi gorilirken dgrencilerin; yurtigi-yurtdisi staj programlarina, Erasmus, Farabi
ve Mevlana gibi uluslararasi degisim programlarina katilmalarindaki motivasyonlarmi acik bir sekilde
ifade edebilmeleri i¢in 6nemlidir. Ayrica niyet mektubu hazirlamak, iiniversite 6grenimi sonrasinda
bireyler i¢in de 6nem tasimaktadir. Ornegin; uluslararas: bir deneyim kazanma, kiiltiirel gesitliligi ve
adaptasyonu gelistirme, dil ve sosyal becerileri gelistirme dogrultusunda ‘European Solidarity Corps’
(Gonilliiliik) programi ve AIESEC; Global Volunteer (Sosyal Sorumluluk), Global Talent (Uluslararasi
Sirket Staji) ve Global Teacher projelerinde yer almalarii ve basvuru yaparken dne ¢ikmalarina yarayan
bir katki saglamaktadir.

Niyet mektubu yazmak sorusunun cevaplar1 sentezlendiginde %S5°lik bir oran ile 6grenciler, niyet
mektubu hazirlamanin etkili oldugunu gdstermektedir. Bu sonuca dayanarak, oOgrencilerin ders
iceriginde niyet mektubu hazirlamaya gerek yurtici gerekse yurtdisi programlara katilmalari, yurtdiginda
bir kariyer planlarna ilk adimlari i¢in ihtiya¢ duyacaklar1 ve ders igerigine eklenmesinin ders igerigini
zenginlestirecegi gézlemlenmistir.

““Farkli sektdrden insanlarla tamistiniz mi? Eger tanistiysaniz bu kisi size ne gibi faydalar sagladi?’’
sorusuna katilimcilar birgok acik u¢lu cevap vermisler ve bu cevaplarin ¢ogunlugu da olumsuz olsa da
bir katiimei, “‘Farkli sektorlerden insanlarla kariyer planlama dersinde agmis oldugum linkedin
sayesinde tanistim. Perspektifimi genisletmeme yardimct oldu.’” gibi olumlu yorumda bulunmustur.
Ders igerigine uygun olarak dersi veren ogretim iiyesi, dgrencilere is agi (network) kazandirmak,
calismak istedikleri sektordeki insanlari takip etmek ve onlari tanimak agisindan Linkedin platformu
iizerinden Ogrencilerden hesap agmalarini talep etmistir. Dersi alan diger bir katilimcr da “‘farki:
sektorlerden insanlarla tanmigma firsatim olsun gercekten isterdim kendime bir network katmak adina
fakat derste yaptigimiz tek sey google’n nasul kullamildigini 6grenmek.’’ yorumunu yaparak Kariyer
Planlama dersinin icerigine uygun bir sekilde hareket etmedigini ve dersi alan bireylere mesleklerinde
yol gosterici ve rol model olarak herhangi bir kisiyle tanistirilmadigi, buna uygun firsatlar sunmadigini
belirtmistir.

Dersi almayan katilimcilara ‘‘Kariyerinizi sekillendirmek i¢in bir rehber niteliginde bu derse ihtiyag
duyar miydimiz? sorusu yoneltilmis, pozitif ve negatif yorumlar alinmistir. Ornegin,

“Beni bir ¢ok alanda birden farkli agilardan desteklicek rehberlere ihtiyag duyuyorum ve bence bu
dersin herkese kiiciik gruplar halinde verilmesi gerektigini diisiiniiyorum. Ogrencilik hayatinin basinda
ve sonunda cv hazirlamaktan tut da, kendimi gelistirmemde yardimci olucak imkanlara beni
yonlendiricek biri olmasi eminim bir ¢ok seyi degistirebilirdi.

Katilimeinin bu yorumu ve simdiye kadar olan biitiin gozlemler degerlendirildiginde, 6zet olarak,
Kariyer Planlama dersinin 6grencilere bir rehber niteliginde olmasi ve daha kaliteli bir kariyer egitimi
sunulmasi i¢in; detayli bir sekilde amaca yonelik cv hazirlama, niyet mektubu hazirlama, farkl
sektorlerden insanlarla tanigma ve bu sektorlerden tanigilan insanlarin deneyimlerini dinleme firsati
sunulmalidir.

6 Beyanname

6.1 Tesekkiir

Proje siiresince gerekli etik kurul izinlerinin alnmasini saglayan ve ¢alismamn gidisatinda desteklerini
esirgemeyen Tekirdag Namik Kemal Universitesi, Fen Edebiyat Fakiiltesi Dekanlig1 ve Ingiliz Dili ve
Edebiyati boliimiine tesekkiir ederiz.

6.2 Rakip Cikarlar

Yazarlar herhangi bir ¢ikar ¢atismasi beyan etmemistir.
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6.3 Etik Izinler

Tekirdag Namik Kemal Universitesi, Sosyal ve Beseri Bilimler Bilimsel Arastirma ve Yayin Etigi
Kurulu, “2024-05-09” giin ve “T2024-2010” sayil etik kurul karar1.
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Her yazar esit oranda katkida bulunmustur.
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ABSTRACT

Academic English proficiency is essential for success in higher education, especially for non-
native speakers of English. This review paper aims to discuss how academic English proficiency
contributes to successful academic performance and integration within the academic community.
Challenges experienced by non-native speakers—such as language barriers, cultural differences
and strategies to improve proficiency in the English language, for instance, through academic
language courses, support services, and technology hand-in-hand, were also discussed. Overall
findings from recent studies were synthesized in the paper to reveal the critical importance of
English proficiency to academic performance and recommend practicable measures by higher
education institutions for supporting their students. Finally, the review points to existing gaps in
research, suggesting directions for future investigation that are likely to contribute to improving
academic English proficiency and hence its impact on success in higher education.

Keywords: Academic, English, university, students, proficiency

1 Introduction

The rigors of academic English are conducive to one's success in higher education, as regards both
academic performance and social integration within the academic community. Beyond comprehension
of lectures, reading from academic texts, and writing in assignments, mastering academic English for
many students, especially those whose first language is not English, often serves to enable them to
participate fully in class discussions and collaborative working. The diversity created in higher learning
institutions as they become increasingly populated with international students could make obvious the
need to address their language needs as part of realization for academic success and enculturation.

In higher education, academic English means understanding through many instruments; these would
include reading, writing, listening, and speaking. It allows students to read very complex academic
content, articulate ideas, and interact in scholarly discourse. In addition, proficiency in academic English
is necessary for students to meet the high demands on writing in academia, since they need to be very
good at grammar, vocabulary, and style.

Nonetheless, many non-native English speakers suffer from the major handicap of dealing with
academic English. Language hinders them from understanding lectures, participating in discussions, and
even completing assignments efficiently. Cultural differences can make barriers even thicker and more
persistent in performance. This could lead to frustration and a corresponding decrease in confidence
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coupled with low academic achievements.

Higher education institutions are introducing various strategies to help students improve their academic
English capabilities. Academic language courses, writing centers, and tutoring courses are among such
strategies, together with educational technology and tools that supplement the process of learning
languages. Such resources enable students to build the language competencies they need to prepare for
success and integrate them into their academic surroundings. This review is written to stress the
importance of academic English proficiency in higher education with an analysis of the challenges posed
to non-native speakers, in addition to the coping strategies intended to support them in improving their
language proficiency. This review is meant to provide a synthesis of findings across the recent studies
toward a comprehensive understanding of how academic English proficiency contributes to academic
achievement with useful suggestions for higher education institutions.

2 The importance of Academic English in Higher Education

Academic English proficiency is a considerable need in higher education for those who are non-native
individuals speaking in English. Such proficiency avails the students for communicating complex ideas
to lectures, participating in discussions, and engaging in the use of academic texts. As per Martirosyan,
Hwang, and Wanjohi (2015), it has been found that higher levels of English proficiency are directly
correlated to better academic performance among international students. The inference that can therefore
be drawn is that the importance of language skills is enormous in determining the success of students in
their academics. Academic English also allows students to exercise their critical thinking by evaluating
the argument, synthesizing, and writing well-structured, coherent essays and research papers. This
linguistic competence is an essential component of all academic work as well as navigating the wider
academic culture, which, more often than not, uses language with subtlety and sophistication (Swales,
1990; Swales & Feak, 2004).

Academic performance is not the only benefactor of academic English proficiency. In addition, it
enhances social integration and cultural adaptation. Inevitably, non-native English speakers also become
acquainted with cultural differences and social isolation, which sting the overall academic experience
(Ramsay, Barker, & Jones, 1999). Effective communication helps the students to connect with other
peers and teachers and avail several activities on and off-campus to integrate life on campus more fully.
This type of social integration is extremely important for mental well-being and academic success.
Academic writing, Hyland (2018) prescribes, is not merely writing informative writing but also fosters
an engaging relationship with the academic community. Therefore, development in academic English
would be important for building a feeling of belonging and for achieving success in higher education.

3 Challenges Faced by Non-Native English Speakers in Higher Education
3.1 Language barriers

Language proficiency directly influences academic performance, as noted by Martirosyan, Hwang, and
Wanjohi (2015). Their study found that the more proficient the students are in English, the better they
perform academically. It was found that non-native speakers of English find it difficult to listen to
lectures, take part in discussions, or understand and interpret reading texts, which hinders them from
achieving their academic goals.

The cumulative effect of these barriers can lead to reduced academic performance, added stress, and
feelings of isolation. It necessitates institutions to provide targeted language support and resources to
help overcome these challenges experienced by students.

3.2 Cultural differences

Another problem comes from cultural differences. According to Ramsay, Barker, and Jones (1999),
international students typically experience the successful transition to such new cultural norms with
problems affecting their social integration and academic performance. The culture in question creates
isolation and stress, complicating the whole experience of non-native English speakers academically.
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A lack of knowledge regarding citation styles and definitions of academic integrity as part of the
academic conventions can also lend serious challenges. Such cultural differences justify extensive and
continuous orientation programs to enable international students to fit into and excel in all their new
academic settings. The institutions must recognize and help these cultural barriers in order to institute
an environment of inclusive and supportive learning for all students.

3.3 Academic writing

Mastering academic writing is particularly challenging for non-native English speakers. Swales (1990)
and Swales and Feak (2004) emphasized the importance of understanding the conventions and rhetorical
structures of academic texts. Weissberg and Buker (1990) pointed out that non-native speakers often
struggle with advanced vocabulary, grammatical structures, and citation practices, which are critical for
producing high-quality academic writing.

The process of learning to write academically would entail knowing the community's expectations and
developing the writing skills to meet the concerns therein. Besides, such people will usually need to
unlearn many of the habits acquired back in school because whatever they learnt might not have applied
much in English, considering that they come from non-native backgrounds. The result is that without
competent writing, academic students are going to end up failing because they isolate their ideas, break
them down with regard to subject material, and tend to disseminate them into the larger scholarly
discussions. Which means that they would otherwise need to have particularized support, resources, and
services to grow their academic writing skills, indispensable in both academic success and community
integration.

3.4 Time management and social isolation

Selvadurai (1998) noted that immigrant students require more time to reach academic norms in a second
language than to acquire interpersonal communication skills. Time spent learning another language has
a tendency toward added stress and increased difficulty managing academic burden. Social isolation is
a widespread phenomenon for non-native English speakers. Restricted language abilities may restrict
socializing with their peers and participating fully in any extracurricular activities, negatively affecting
their mental health and overall enjoyment of academic life (Hyland, 2018).

3.5 Strategies to improve academic English proficiency

The development of academic proficiency in English involves approaching the developing proficiency
in a number of different approaches. Academic English courses are an important component of this
progression. Academic English courses provide a structured learning environment in which students can
learn the important skills such as how to write a thesis statement, develop their paragraphs, and
coherence. According to Oshima and Hogue (1999), such courses are particularly valuable in helping
students systematically improve their writing efforts and meet the standards of academia.

Writing centers and tutoring services give individualized feedback and support for academic writing.
Glasman-Deal (2009) elaborates on the beneficial individualistic assistance, which majorly contributes
to enhancing the students' writing proficiency and confidence. Such settings give students chances to
seek targeted help on specific writing but insist that they produce excellent academic work.

Technological tools and resources enhance academic English proficiency. It personalizes feedback on
grammar, syntax, and stylistic conventions through imaginative artificial intelligence (Al) tools and
allows students to real-time refine the writing pieces. The aid from such tools is necessary for almost all
students, particularly non-native English speakers, and for needing immediate help and practice.

Cultural integration programs promote international students' adjustment to their changes in academic
surroundings. Ramsay, Barker, and Jones (1999) have recommended that such events keep all very
understanding towards culture awareness and integration. Hence, these would associate students more
as part of the academic community, leading to less isolation and better academic experience.

Peer support groups serve as the forum through which students may share experiences, involve practice
in a language, and offer each other mutual support. Hyland (2018) asserts how social and interactive
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contexts play important roles in academic writing and how peer support can develop both language skills
and social integration. Such communities promote a learning environment where students learn from
peers to develop their academic English proficiency collaboratively.

By combining these strategies—academic English courses, writing centers and tutoring services,
technological tools, cultural integration programs, and peer support groups—higher education
institutions can have a holistic approach to improvement in academic English proficiency. This
comprehensive strategy is developed to ensure that non-native speakers learn all needed to be successful
in their academic pursuit, as well as for integration into the academic community.

4 Results

Research findings universally show that academic English proficiency relates positively to academic
performance. Such terms as Basic Interpersonal Communicative Skills (BICS) and Cognitive Academic
Language Proficiency (CALP) were popularized by Cummins, who argued that higher-level language
skills for academic purposes are necessary. BICS refers to the basic conversational skills people need in
their day-to-day interactions; CALP, on the other hand, refers to the advanced language skills required
for academic tasks such as understanding complex texts, critically analyzing, and producing scholarly
writing. This distinction underscores that academic achievement requires much more than fluency; it
usually involves a substantive understanding of and proficiency in academic English.

As has been proven in various studies, students who score higher in English also get better credits. It is
because, at the end of the day, a language library, the cases, study, repeat, and class study definitions,
lecture or university transcript access, and the like all tend to benefit a more proficient individual.
Therefore, such individuals have proved a capacity beyond such a student's participation in discussion
or clarifications of assignments provided in written form. A higher level of skills in language study helps
students process information considerably better and allows them to contribute meaningfully to
academic debate activities, which would directly lead their overall performance in academics to higher
levels. It is necessary to state that a student should be an articulate presenter of ideas boldly in both
written and oral English—an important requirement for success in higher education, hence making
language proficiency a key factor in academic achievement.

Case studies illustrate some particular and specific cases in which there are positive instances of
academic English development strategies. The most outstanding instance is that of EAP Programs. They
are used predominantly by graduate students in acquiring the various requisite writing skills. Their
emphasis is more on what is specific to the needs of students who are not native English speakers, and
these services include high-quality teaching in writing, reading, and oral communication for students.
Such programs train students for the use of such skills in a variety of tasks required in the academic
environment while addressing some of the following challenges: advanced vocabulary and grammar,
writing conventions, and even spoken conventions.

The EAP programs have focused on creating a more organized and broad approach to language support
for non-native speakers of English. The programs provide fantastic, but not gentler, journeys through
which students trained in academic writing exert themselves in bettering their whole confidence and
participation in academic endeavors. Students can, of course, breach language barriers and attain better
academic heights with strategies like these that provide support and collaborative learning through which
students overcome language barriers and attain better academic heights. They prove that there are
positive outcomes from these programs because with appropriate support and resources, non-native
English-speaking students can excel in higher education and through it become part of the academic
community.

5 Conclusion

The studies repeat the need for academic mastery in English in higher education. Academic challenges
such as language barriers and cultural differences, together with difficulties in writing, are faced by
many non-native speakers of English. Strategies such as specialized courses, writing centers, technology,
cultural integration programs, and peer support groups can go a long way in enhancing the language
skills and academic performance of these target groups.
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Future research should focus on data collection regarding the long-term impacts of these factors and
how best to address non-native English speakers in higher education. Taking into consideration such
measures, higher education would appropriate language support in transcending difficulties imposed on
non-native English-speaking learners to achieving academic fruition and full participation into the
academic community. Such an inclusive strategy would ensure that respondents benefit from being
offered the resources and support to develop their academic English proficiency, through which better
academic performance is enhanced and creates an academic culture that is more welcoming.

6 Statements
6.1 Conflict of Interest
It is stated that there is no conflict of interest in this study.

6.2. Contributions

It is stated that each author contributed equally.

6.3. Ethical Considerations

There is no need for ethical approvement.

References

Cummins, J. (2008). BICS and CALP: Empirical and theoretical status of the distinction. Encyclopedia
of Language and Education (pp.487-499)

Martirosyan, N. M., Hwang, E., & Wanjohi, R. (2015). Impact of English Proficiency on Academic
Performance of International Students. Journal of International Students, 5(1), 60-71.

Swales, J. (1990). Genre Analysis: English in Academic and Research Settings. Cambridge University
Press.

Swales, J., & Feak, C. (2004). Academic Writing for Graduate Students: Essential Tasks and Skills.
University of Michigan Press.

Hyland, K. (2018). The Essential Hyland. Routledge.

Oshima, A., & Hogue, A. (1999). Writing Academic English. Longman.

Weissberg, R., & Buker, S. (1990). Writing Up Research: Experimental Research Report Writing for
Students of English. Prentice Hall. ~ Check it again

Ramsay, S., Barker, M., & Jones, P. (1999). Academic adjustment of international students in Australian
universities. Journal of Higher Education, 30(2), 89-97.

Selvadurai, R. (1998). Problems faced by international students in American colleges and universities.
Community Review, 16, 1-10.

Glasman-Deal, H. (2009). Science Research Writing for Non-Native Speakers of English. Imperial
College Press.

© 2020 by the authors. Submitted for possible open access publication under the terms and

@ ® conditions of the Creative Commons Attribution (CC BY) license
(http://creativecommons.org/licenses/by/4.0/).

International Journal of English for Specific Purposes (JOINESP) 2(2), 111-115, 2024

115



	contents2(2).pdf
	Theoretical Article
	Quintessential Delineations of Learning Spaces in English Prose Fiction
	İngilizce Kurmaca Eserlerde Öğrenme Mekanlarının Tipik Temsilleri

	Research Article
	 Dil Öğretimine Yönelik Okul Yöneticilerinin Görüşleri
	Views of School Administrators on Language Teaching

	Review Articles
	 Kariyer Planlama Dersinin Öğrencilere Katkısı
	The Contribution of the Career Planning Course to Students
	 Navigating the Development of English Language Skills in Higher Education





