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Oz

Guiniimiizde popiiler kiltiiriin en giiglii unsurlarindan biri haline gelen reklamlar,
yalnizca iiriin tanitimi yapmakla smirli kalmayip, ayn1 zamanda toplumsal séylemlerin
kurulmasi ve yayilmas: siirecinde son derece onemli ideolojik araglar olarak islev
gormektedir. Bu baglamda reklamlar, tiiketicilerin iriinlere dair algilarim
sekillendirmenin 6tesinde, kiiltiirel degerleri ve sosyal normlari da giiglendirmekte veya
yeniden tiretmektedir. Bu ¢alisma, Tiirkiye’de beyaz/kirmiz: et, siit ve yumurta gibi
hayvansal triinlerin satigini yapan Senpili¢, Banvit, Lezita, Kor Organik Yumurta,
Gedik Pili¢, Sultan Et, Pinar Et, Maret, Siitas, Pmnar Siit, icim ve Ekici gibi markalara ait
toplam 12 reklam filmini nitel bir yaklasimla ele alarak, insan olmayan hayvan
temsillerinin tiircii bir sdylem ekseninde nasil kurgulandigini elestirel bir bakis agistyla
incelemektedir. Bu incelemede, Roland Barthes’in gostergebilimsel ¢oziimleme
yontemi, Judith Butler’in normatif iktidar anlayisi, Carol J. Adams’in “kayip gonderge”
(absent referent) kavrami ve Adorno ile Horkheimer’m “kiiltiir endiistrisi” yaklasimi
kuramsal ¢ergeve olarak benimsenmistir. Elde edilen bulgular, incelenen reklamlarda
hayvansal {iriin tiiketimini tesvik eden dort temel mitin 6ne ¢iktigimi gostermektedir:
Mutlu Ciftlik Miti, Geleneksel Aile Sofras1 Miti, Saglikli Olma/Biiyiime Miti ve Ideal
Erkek/Kadin Miti. Mutlu Ciftlik Miti, reklamlarda insan olmayan hayvanlarin sanki
huzurlu ve dogal ortamlarda yasadig1, herhangi bir ac1 veya somiirii igermeksizin sofraya
ulastig1 algisini yaratmaktadir. Bu sunum big¢imi, endiistriyel hayvancilikta karsilasilan
yogun ve ¢ogu zaman zorlayici kosullar1 perdelemekte, hayvanlarin bireysel varliklarina
dikkat ¢ekilmesini engellemektedir. Geleneksel Aile Sofrasi Miti ise Tiirk toplumuna
0zgii oldugu varsayilan heteroseksiiel, gocuk merkezli ve hayvansal besine dayal aile
yapisini yeniden iiretirken, bu yapiy1 hem kiiltiirel hem de toplumsal a¢idan “dogal” bir
gergeklik olarak benimsetmektedir. Saglikli Olma/Biiytime Miti, g¢ocuklarin ve
yetiskinlerin dengeli beslenmesi igin et, siit ve yumurta gibi hayvansal iiriinlerin
vazgegilmez oldugu fikrini isleyerek, bu iirinlerin tiiketilmesini hem toplumsal hem de
bilimsel bir zorunluluk gibi sunmaktadir. Boylece hayvansal iiriinlerin giinliik yasamda
normallesmesi kolaylasmakta ve elestirel bir sorgulama yapilmasinin 6nii
kapanmaktadir. Ideal Erkek/Kadin Miti ise kadinlar1 gogunlukla mutfak ortaminda, evin
beslenmesinden sorumlu sefkatli figiirler olarak temsil ederken; erkekleri ailenin
koruyucusu, saglayicis1 ve karar vericisi konumuna yerlestirmektedir. Bu durum,
geleneksel toplumsal cinsiyet rollerini pekistirerek, kadmnin ve erkegin toplumsal rol
dagilimini dogallastirmaktadir. Calisma, s6z konusu mitlerin insan olmayan hayvanlar
yalnizca bir “kaynak” veya “mal” olarak konumlandirmasi ile insan olmayan
hayvanlarin bireyselliklerini silip onlar aragsallastirdigini ve boylelikle tiircii soylemi
dogal ve mesru bir ¢ergeveye oturttugunu ileri siirmektedir. Reklamlarda resmedilen
“mutluluk” ve “dogallik” unsurlari, endiistriyel hayvanciligin gergekleriyle ciddi bir
celiski igindedir. Ineklerin, buzagilarin veya tavuklarin genis, yesil alanlarda 6zgiirce
gezindigi goriintiiler, cogu zaman agir somiirii pratiklerini gizleyen yanilsamalara
doniismektedir. Bu yanilsamalar sayesinde tiiketiciler, hayvansal {iriinlerin iiretim
stireclerinde yasanan etik ve ekolojik sorunlardan uzak tutulmakta, dolayistyla elestirel
sorgulama zemini zayiflatilmaktadir. Sonug olarak, ¢alismada ortaya konan veriler,
incelenen reklamlarin insan olmayan hayvanlara yo6nelik tiircii ideolojiyi pekistirmenin
yan1 sira, tiiketicinin zihin diinyasinda hayvan somiiriisii gergegini goriinmez kildigini
gostermektedir. Bu durum, hem hayvan refah1 hem de toplumsal biling agisindan ciddi
bir sorun yaratmakta; reklamlarin, popiiler kiiltiir i¢inde tiirciiliigli normallestiren ve
yeniden iireten bir mecra oldugunu agik¢a ortaya koymaktadir. Dolayistyla, tiircii
temsillerin elestirel bir bakisla incelenmesi ve bu sdylemlere kars1 alternatif, duyarl
yaklasimlarin gelistirilmesi bilyiik 6nem tagimaktadir.

Anahtar Kelimeler: Gostergebilim, tiirciiliik, popiiler kiiltiir, reklam, insan olmayan
hayvan.
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Abstract

In contemporary popular culture, commercials have transcended their traditional function
as mere platforms for product promotion, evolving into potent ideological tools that
construct, disseminate, and reinforce a multitude of social discourses. As such, they play
a pivotal role in shaping cultural structures, influencing consumer perceptions, and
molding public attitudes on ethics and social norms. This study critically examines how
nonhuman animal representations are fashioned within a speciesist discourse framework
in twelve commercials from prominent brands in Turkey—namely Senpili¢, Banvit,
Lezita, Kor Organik Yumurta, Gedik Pili¢, Sultan Et, Pmar Et, Maret, Siitas, Pinar Siit,
Icim, and Ekici—that sell white/red meat, dairy, and eggs. Employing a qualitative
research design, the analysis draws on multiple theoretical lenses, including Roland
Barthes’ semiotic approach, Judith Butler’s insights on normative power, Carol J. Adams’
theory of the absent referent, and Adorno and Horkheimer’s concept of the culture
industry. The findings reveal the prevalence of four central myths that perpetuate the
consumption of animal products: the Happy Farm Myth, the Traditional Family Table
Myth, the Health and Growth Myth, and the Ideal Man/Woman Myth. The Happy Farm
Myth constructs an illusion wherein nonhuman animals appear to live carefree lives on
picturesque farms, seemingly unaffected by the reality that they will be converted into
food. By presenting bucolic images of grassy fields and cheerful animals, these
commercials obscure the inherently violent processes of industrial farming.
Simultaneously, the Traditional Family Table Myth underscores the idealized image of
the Turkish family as heterosexual, child-centered, and reliant on animal-based meals,
suggesting that cultural identity is closely tied to consuming meat, dairy, and eggs. This
framing reinforces notions of tradition and belonging, making it difficult for viewers to
question or deviate from established dietary norms. Meanwhile, the Health and Growth
Myth posits animal products as indispensable sources of nutrition, particularly for
children, thereby normalizing the idea that a well-rounded, healthy diet must include meat,
milk, and eggs. By linking these items to physical development, vitality, and longevity,
the commercials amplify societal expectations surrounding conventional dietary
practices. The Ideal Man/Woman Myth, on the other hand, entrenches traditional gender
roles by depicting women predominantly in nurturing domestic spaces, responsible for
meal preparation and child-rearing, while positioning men as protectors, providers, and
key decision-makers for the family’s welfare. This study argues that these intertwined
myths collectively legitimize and perpetuate speciesism by reducing nonhuman animals
to mere commodities, stripping them of individuality and moral significance. The
portrayal of “natural” and “happy” farm life serves as a strategic narrative device to mask
the harsh realities of mass production, including overcrowded conditions and routine
forms of exploitation. Consequently, consumers are distanced from the actual processes
involved in bringing animal-based products to their tables. By framing the consumption
of these products as both culturally integral and biologically essential, the commercials
effectively discourage ethical scrutiny of the underlying power dynamics and injustices
that sustain the animal agriculture industry. Ultimately, this research highlights the need
to expose and challenge the ingrained speciesist ideologies embedded within popular
culture. By deconstructing the visual and narrative strategies employed in these
commercials, the study underscores how mythic representations obscure systemic
violence, normalize exploitative practices, and reinforce societal acceptance of animal
consumption as an unquestionable norm.

Keywords: Semiotics, speciesism, popular culture, commercial, nonhuman animal.
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Introduction

In November 2024, while watching Mad Men!, 1 realized commercials shape social and cultural values far
more than I had assumed. Before, I used to believe that commercials merely aimed to introduce the functions of
products and, in doing so, employed specific cultural motifs to establish a connection with their consumers. For
instance, in an advertisement for brand X's ice cream, a phrase such as "Wouldn't you like to enjoy a cool X ice cream
with its rich caramel flavor after a family dinner in front of the TV?" seemed to emphasize an intimate bond between
the flavor and the traditional family structure in Turkey. However, such commercials also answer normative
questions? like "What should an ideal family look like?" By aligning with the so-called ideal family values prevalent
among communities in Turkey, commercials simultaneously reproduce certain discourses about the family while
failing to present an inclusive framework. Individuals who do not have a family, live alone, do not watch television,
or follow a vegan lifestyle are excluded from the idealized world that such commercials construct. Thus, commercials'
inclusivity is defined by what they exclude, either directly or indirectly. The target audience of commercials typically
are those who adhere to conventional discourses, that is, those who embrace the dominant narrative®. Let us push the
ice cream example to an extreme scenario: "Wouldn't you like to enjoy a rich caramel-filled X ice cream with your
partner after passionate night?" To what extent would this provocative statement align with the prevailing social
values among communities in Turkey, and would it be broadcast without any problem?* In this sense, it is evident
that commercials remain firmly anchored to conventional norms while simultaneously excluding alternative lifestyles
silently yet effectively.

While watching Mad Men, the central question was: "How are nonhuman animals represented in commercials,
and do these representations reproduce speciesism?" As a vegan and an animal liberation activist, [ have always
questioned the place of nonhuman animals.’ In popular culture. However, I began to deeply contemplate how
commercials, which reach broad audiences, construct speciesist ideology® through the promotion of animal-derived
products. At this point, I realized that the representation of nonhuman animals in such commercials is not merely a
marketing strategy but functions as an ideological discourse.”® That both reflect and shape the majority's relationship
with nonhuman animals. This awareness drove my motivation to undertake this study, both on a personal and

academic level.

! Mad Men is an American television drama series created by Matthew Weiner and produced by Lionsgate Television. Airing
on AMC between 2007 and 2015, the series received widespread acclaim for its meticulous depiction of social life in 1960s
America, its exploration of cultural transformations, and its refined visual aesthetics. The show revolves around Don Draper
(Jon Hamm), the creative director at the Sterling Cooper advertising agency in New York, and his colleagues, portraying both
their professional and personal lives. Through characters such as Peggy Olson (Elisabeth Moss)—who starts as Don’s secretary
and quickly rises to become one of the agency’s most competent copywriters—the series examines gender roles, consumer
culture, and the influence of advertising on social structures during that time. Mad Men achieved both critical and commercial
success, winning the Emmy Award for Outstanding Drama Series four years in a row and securing three Golden Globe Awards
(Encyclopedia Britannica, n.d.).

2 Normative questions’ (e.g. “What should a family be like?”) refer to questions that distinguish between “right and wrong”
and “ideal and non-ideal” according to a certain social or moral framework.

3 It refers to the whole of discourses that are accepted as dominant in society, approved and widely adopted by large segments
of that society.

41t is important to note that those commercials are examined from a specific perspective. To provide a fair assessment, it would
be misleading to claim that all effects of advertising are adverse. Commercials can also serve positive functions, such as running
social awareness campaigns, promoting healthy consumption habits, or strengthening social solidarity. However, most
commercials promoting animal-derived products, which are the focus of this study, contain discourses and representations that
reinforce speciesism to the detriment of nonhuman animals.

5 1 intentionally prefer the term "nonhuman animals" to emphasize that humans are also part of the animal kingdom and to
problematize speciesist distinctions in language. I know it is a longer and slightly less fluent expression than "animals."
However, this choice is crucial in taking a critical stance against anthropocentric thought. Such minor challenges are worth it,
aren't they?
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The representation of nonhuman animals in commercials, as exemplified in the ice cream commercial, ensures
that the audience perceives them within a framework that aligns with social norms. Such representations reflect a
worldview in which nonhuman animals are not regarded as individuals but are instead confined to specific
anthropocentric® and speciesist roles. For instance, commercials promoting the consumption of animal-derived
products such as meat, milk, and eggs do not merely present nonhuman animals as the sources of these products; they
also associate them with emotional and cultural values such as compassion, happiness, family unity, or abundance,
thereby normalizing speciesism. The depiction of a cow as a cheerful figure in a dairy brand's commercial makes it
easier for consumers to accept the production processes of animal products without ethical scrutiny. Similarly, in an
advertisement of a meat brand, the portrayal of a nonhuman animal solely as a flavor component disregards its agency
and ideologically reinforces the sustainability of speciesism. In this context, the food and beverage industry -where
animal-derived products are promoted- provides an ideal domain for analyzing representations of nonhuman animals.
This sector offers insight into the diversity of these representations and serves as a crucial ground for understanding
how they reinforce societal perceptions of speciesism. My research examines a total of 12 commercial commercials
released in the last decade (between 2014 and 2024) by companies in Turkey that sell animal products such as poultry,
red meat, dairy, and eggs, including Senpili¢, Banvit, Lezita, Kor Organik Yumurta, Gedik Pili¢, Sultan Et, Pmar Et,
Maret, Siitas, Pmar Siit, Icim, and Ekici. The study aims to reveal how these commercials reproduce social norms
and construct the relationship between consumer culture and speciesism. Critically analyzing the representations of
nonhuman animals in these commercials is crucial for understanding how speciesism is normalized through media
and questioning the ethical and ideological implications of such representations.

In order to understand the social and ideological functions of commerecials, I first address Ferdinand Saussure's
theory of signs, Charles Sanders Peirce's semiotic system, and Roland Barthes' concept of "myth" under the section
"Semiotics and Advertising". Then, in the section "Speciesism and Advertising", I discuss the critiques of speciesism
by thinkers such as Jeremy Bentham and Peter Singer, analyzing how commercials represent nonhuman animals
within an anthropocentric framework. In the subsequent sections, I outline this study's data collection process and
analytical tools under "Research Methodology" and then examine twelve commercials in the "Findings and
Interpretation" section. These commercials are analyzed through the lens of Barthes' myth theory, Carol J. Adams'
absent referent theory, Judith Butler's concept of normative power, and Adorno and Horkheimer's perspective on the
culture industry. Accordingly, I decode four myths embedded in these commercials: the Happy Farm Myth, the
Traditional Family Table Myth, the Health and Growth Myth, and the Ideal Man/Woman Myth. By doing so, I aim
to reveal how these narratives normalize speciesism and function as ideological strategies. In the final section, I
conclude the paper by discussing these representations' social and ethical consequences, making visible the

ideological mechanisms that sustain speciesist discourse in advertising.

¢ A discriminatory approach that considers non-human animals less valuable than humans and justifies their exploitation. It
was first put forward by Richard D. Ryder and its philosophical foundations were strengthened by Peter Singer.

71 approach commercials not only as tools that shape social discourse but also as reflections of the human-animal relationships
observed and normalized in society. These two aspects are inherently interconnected.

8 The ideological function of commercials becomes evident in various instances, such as dairy advertisements depicting cows
as willingly "giving" milk or fast-food commercials featuring anthropomorphized farm animals. These and other examples,
along with relevant references, will be discussed in detail in the following sections of this article.

® The “anthropocentric” approach is a worldview that regards the human being as the most superior and central being in the
universe, and determines the value of other living beings by comparing their interests with those of the human being. Although
closely related, speciesism goes a step further, systematically justifying or normalizing the exploitation and subordination of
nonhuman animals based solely on their species membership. In other words, anthropocentrism sets the stage for viewing
humans as paramount, while speciesism actively legitimizes the moral and practical consequences of treating nonhuman
animals as inferior.
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1. Semiotics and Advertising

Semiotics is an interdisciplinary field that studies signs and the processes through which these signs generate
meaning. This approach emerged in the early 20th century within the field of linguistics. Over time, it became a key
tool for analyzing both visual and written cultural texts. Swiss linguist Ferdinand de Saussure laid the theoretical
foundations of modern semiotics. He defined it as 'the science that studies the life of signs within society' and referred
to it as 'semiology' (Saussure, 1983). According to Saussure, a sign has two components: the signifier (its physical
form, such as a word or image) and the signified (the concept it represents). For instance, in a milk commercial, the
image of a pastoral farm (signifier) evokes values such as purity and naturalness (signified) in consumers' minds.
This fundamental conceptual framework enables understanding how linguistic and visual signs acquire meaning
within a structured system. Saussure's structuralist view was later expanded by Charles Sanders Peirce. Unlike
Saussure, Peirce argued that meaning-making is not limited to language. Physical and visual signs also shape
meaning. His theory of signs categorized signs into three types based on how they generate meaning: icons (which
resemble their referents), indexes (which establish meaning through causal relationships), and symbols (which derive
meaning through social conventions) (Peirce, 1955). For example, a mountain landscape in a cheese commercial may
function as an icon, visually resembling a natural environment. This image creates an indexical connection by
implying that the product is made in a pristine setting, reinforcing naturalness as a cultural symbol. Peirce's sign
model provides a crucial framework for analyzing the multi-layered meaning-production process in commercials.
Establishing a connection between Saussure's structuralist linguistics and Peirce's multidimensional sign model is
critical for expanding the scope of semiotic analysis. Integrating Saussure's signifier-signified distinction with Peirce's
triadic classification of signs makes it possible to conduct a comprehensive analysis of both linguistic and visual texts.

From a semiotic perspective, commercials attract attention not only through the explicit meanings they present
on the surface but also through the ideological structures embedded in their subtexts. Among the key figures in the
field following Saussure and Peirce, Roland Barthes made significant contributions to semiotics by introducing the
concepts of denotation and connotation to analyze underlying meanings (Barthes, 1972).

Denotation refers to the literal, surface-level meaning of a sign; for instance, in a meat commercial, a "fresh
and natural” label directly describes a product's quality. However, as Barthes highlights, commercials go beyond this
denotative level and introduce a layer of connotation, a level of meaning that is intertwined with social norms and
ideologies. For example, the image of an animal shown as having "grown up on a happy farm" in a meat commercial
does not merely indicate the product's source. It conveys a myth of naturalness and anthropocentric compassion
associated with consumer culture. In his work Mythologies (1972), Barthes analyzed how everyday objects, and
cultural texts acquire meaning within ideological frameworks, referring to the constructed meanings as "myths" which
are perceived by society as natural and immutable realities when, in fact, they are socially and ideologically produced.
Barthes says commercials reinforce social values and norms by linking consumer goods to these myths. Barthes'
analysis serves as a crucial tool for understanding the ideological function of commercials, as these myths not only
shape consumer perceptions of products -associating them with positive or negative connotations- but also legitimize
both the consumer and the consumed within the existing ideological framework.

Other theorists who support Barthes' concepts of denotation and connotation have also highlighted the
ideological function of commercials. In particular, Jean Baudrillard argues that commercials are not merely tools for
promoting products but also symbolic representations of consumer culture. As a sociologist within the French

postmodernist tradition, Baudrillard extensively explored the relationship between modern societies and consumer
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culture. According to Baudrillard, in contemporary societies, consumer goods are no longer defined solely by their
use value but, more significantly, by the meanings and symbols they represent. This perspective transforms consumer
goods into signs, meaning that products are not primarily designed to fulfill physical needs but serve as crucial
instruments for social status and identity construction (Baudrillard, 2020). To explain this phenomenon, Baudrillard
introduced the concepts of simulation and simulacra (Baudrillard, 1994). Simulation refers to a condition where the
boundary between reality and representation becomes blurred. On the other hand, Simulacra are signs that do not
correspond to any real referent but are reproductions of other representations. These simulacra create an illusion of
reality that, over time, is perceived as more real than reality itself, which leads to what Baudrillard describes as
hyperreality, where representations detached from any material reality ultimately replace the real in consumers'
perceptions (Baudrillard, 2020).

In conclusion, semiotics reveals much more than the superficial slogans of commercials—they uncover the
ideological structures embedded within their subtexts. The sign theories of Saussure and Peirce, Barthes' myth
analysis, and Baudrillard's concept of hyperreality demonstrate how commercials transform products from mere
consumer goods into powerful symbols. Thus, commercials function as marketing tools and discursive texts that
reinforce social norms and values. By critically analyzing these processes, semiotics makes visible the impact of
commercials on consumer culture and societal values, offering an essential perspective for understanding their
ideological influence.

2. Speciesism and Advertising

Commercials do more than promote consumer goods; they also reinforce social values and ideologies. From
a semiotic perspective, advertising, especially in relation to nonhuman animals, creates a mechanism of domination.
This mechanism strips animals of their individuality, reducing them to mere "resources" or "products". Carol J.
Adams' concept of the "absent referent" provides a crucial framework for understanding domination. Commercials
for meat and dairy subtly acknowledge their animal origins while erasing the animals and their suffering (Adams,
1990). This aligns with Barthes' concept of myth, where nonhuman animals are instrumentalized in consumer culture
and presented as natural. For instance, in a dairy commercial, the representation of a "happy cow" not only idealizes
the milk production process but also completely erases the animal's existence, reducing it to a mere machine for
producing milk. This narrative reinforces the domination of nonhuman animals through an anthropocentric
worldview, a structure that is ideologically defined as speciesism.

The term speciesism was first used by Richard Ryder in 1970 to describe the exploitation of nonhuman
animals for human needs and its justification through an anthropocentric ideology of superiority (Singer, 2005, pp.
43-44). Later, Peter Singer's Animal Liberation (1975) gave the concept a philosophical foundation, comparing it to
racism and sexism as a form of unjustified discrimination. Singer argues that speciesism prioritizes human interests
while ignoring nonhuman animals' capacity to suffer. This ethical critique predates Ryder; Jeremy Bentham had
already raised similar concerns in the 18th century. He argued that moral consideration should focus not on an
animal's ability to reason or speak but on its capacity to suffer. His famous question -"Can they suffer?" (Bentham,

1789)- became a cornerstone of the modern animal rights movement.!°

10 With this question, Bentham not only challenged the Cartesian mechanistic view, which regarded nonhuman animals as
soulless machines (Ryan, 2019: 22; Timofeeva, 2018: 75-77; Ergiin, 2020) but also argued that they should be considered
moral subjects. Expressing such ideas in the 18th century was difficult, given the societal and cultural conditions of the time.
Nonhuman animals were primarily seen as economic resources in agriculture, hunting, and experimentation, with little
discussion of their ethical status. Despite this, Bentham’s work introduced a radical perspective, laying the philosophical
foundation for speciesism critique and the recognition of nonhuman animals as individual beings.
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The reproduction of speciesism in advertising goes beyond the objectification of nonhuman animals; it is also
reinforced by ideological discourses that present it as natural and inevitable. Judith Butler's concept of normative
power provides a critical framework for understanding how speciesist norms are legitimized through commercials.
Social norms function as regulatory forces, defining what is considered natural and acceptable. They do not only
shape behavior but also determine which lives are deemed valuable and which are disregarded. Thus, commercials
serve as tools of normative power. The consumption of animal products is framed as a natural practice and an essential
part of society, while the individuality and rights of nonhuman animals are entirely erased. Butler highlights the
process of "de-biographization”, in which certain beings are stripped of identity and reduced to faceless objects,
rendering violence against them invisible (Butler, 2005; cited in Burgan, 2017). This mechanism is a key strategy for
legitimizing speciesism in advertising. For instance, a dairy commercial emphasizing that "cows give milk with love"
conceals the reality of forced impregnation, separation from offspring, and industrial confinement. Butler argues that
such representations systematically erase the faces, names, and histories of nonhuman animals, turning them into
mere commodities, which aligns with Butler's concept of "radical erasure", where nonhuman animals are depicted as
if they never existed, making their exploitation seem nonexistent (Butler, 2005; cited in Burgan, 2017). This erasure
mechanism is reinforced through visual and narrative elements in commercials. For example, a meat commercial's
depiction of its product as "a family meal essential" completely removes an animal's individuality, presenting it solely
as a product. Butler asserts that such representations legitimize violence by making it appear unreal. Butler's theory
of normative power reveals how speciesism functions not only as a social practice but also as an ideological
mechanism. She emphasizes that social norms regulate behavior and create an exclusionary system for those who do
not conform. Through advertising, speciesist norms not only normalize animal product consumption but also
marginalize veganism, portraying it as outside the norm. This parallels Butler's argument in gender theory, where
those who do not conform to normative identities face exclusion and punishment. Similarly, commercials reinforce
normative speciesism while positioning alternative consumption choices, such as veganism, as deviant.

Butler's concept of normative power, combined with Carol J. Adams' absent referent theory, offers a strong
framework for explaining how advertising reinforces speciesism. Adams argues that the imagery and language used
in animal product commercials ultimately erode animals' individuality and suffering in production processes (Adams,
1990). In this sense, Butler's de-biographization and radical erasure align with Adams' absent referent mechanism.
Such representations create an ideological smokescreen that prevents consumers from questioning the living
conditions of animals.

The ideological dimension of speciesism in animal product commercials is reinforced through individual
representations and a broader cultural mechanism. Accordingly, Theodor W. Adorno and Max Horkheimer's theory
of the culture industry provides a crucial framework for understanding how these mechanisms operate. The culture
industry is an ideological apparatus that dulls individuals' critical thinking and steers them toward a consumer-driven
lifestyle. Adorno and Horkheimer emphasize that commercials are an integral part of this system, stating:

"Culture is a paradoxical commodity. It is so strictly bound to the law of exchange that it becomes non-
exchangeable; it is consumed so blindly that it ceases to be usable. Hence, it merges with advertising. As advertising
becomes increasingly meaningless under monopolistic conditions, culture simultaneously attains an all-
encompassing power. The motives behind this are economic. 1t is evident that life could continue without the culture
industry, as the saturation and indifference it fosters in consumers are immense. (...) Advertising is the lifeblood of

the culture industry. (...) In a competitive society, advertising once served a social function by guiding buyers in the

I; \I E E Turkish Academic Research Review 2025, 10/2 320



The Speciesist Face of Popular Culture: Nonhuman Animals in Animal-Based Product Commercials

marketplace, facilitating choices, and helping lesser-known suppliers reach relevant consumers with more useful
products. Rather than wasting time, it saved time. However, in today's era, where the free market has reached its
end, advertising conceals the system's dominance, further strengthening the ties that bind consumers to large
industrial conglomerates. (...) The advertising expenditure, which ultimately flows back into the pockets of industrial
conglomerates, eliminates the need to defeat unwanted competitors in fierce market battles. These expenditures
secure the exclusivity of those in power, ensuring their closed status against outsiders. In this sense, advertising
resembles the economic committees in totalitarian states that determine which enterprises may open and which may
continue to operate.” (Adorno & Horkheimer, 2014, p. 215)!!

As the quotation shows, advertising is the "lifeblood" of the culture industry because it ensures its
sustainability. Adorno and Horkheimer argue that the culture industry turns nature, labor, and nonhuman animals into
commodities through reification and commodification (Adorno & Horkheimer, 1996). Commercials enhance the
appeal of commodities and obscure their production processes, relational contexts, and ethical implications. The
culture industry frames consumption as more than an economic activity; it becomes a ritual reinforcing social norms.
In this way, speciesist advertising legitimizes the consumption of animal products as part of societal values,
strengthening the systemic nature of speciesism.

Speciesism in advertising functions as an ideology that reinforces social norms. Carol J. Adams' absent
referent theory explains the invisibility of nonhuman animals, while Judith Butler's concept of normative power
clarifies how this invisibility is naturalized. Adorno and Horkheimer's critique of the culture industry shows how
speciesist discourse circulates widely, normalizing consumption. This framework highlights how commercials shape
individual choices and a broader speciesist worldview. By turning representations of nonhuman animals into
ideological tools, advertising institutionalizes and naturalizes speciesism, underscoring the need for a detailed
explanation of the research methodology.

3. Research Methodology

This study analyzes 12 commercial films from 12 brands operating in Turkey that sell animal products such
as white/red meat, dairy, and eggs through a semiotic and critical lens. The theoretical framework is built on Roland
Barthes’ concept of myth, Carol J. Adams’ absent referent, Judith Butler’s theory of normative power, and Adorno
and Horkheimer’s critique of the culture industry to reveal how commercials reproduce speciesist ideologies.

This study employs a critical qualitative research model, which analyzes texts and visuals beyond description
to uncover their ideological and social implications. Using Roland Barthes’ (1972) concepts of denotation and
connotation, the analysis deciphers both explicit and underlying messages in commercials. Four dominant myths -
Happy Farm, Traditional Family Table, Health and Growth, and Ideal Man/Woman- are discussed within this
theoretical framework. The commercials aired between 2014 and 2024 on television, the internet, and social media
(specifically on official YouTube channels) were selected through content screening. The key criteria for sampling
were nationwide reach and the direct marketing of animal products. One advertisement per brand from the past decade
was chosen, resulting in 12 commercials, each lasting between 20 and 60 seconds.

During the analysis, commercials were first transcribed, then dialogues, slogans, jingles, and key audiovisual
elements were categorized. Next, a coding process identified concepts reinforcing speciesist narratives, such as
“naturalness,” “happiness,” “tradition,” “family values,” and “ideal man/woman.” These codes were then grouped

through thematic analysis under four central myths: Happy Farm, Traditional Family Table, Healthy & Growth, and

' This quotation is my translation from the Turkish edition of the work.
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Ideal Man/Woman. This approach integrated semiotics with theoretical concepts like the absent referent and
normative power. Finally, the commercials were holistically evaluated to examine how they instrumentalize animals
and legitimize speciesist discourse through narrative strategies.

This study employs a triangulation strategy to ensure validity and reliability in qualitative research, applying
multiple theoretical approaches (Barthes, Adams, Butler, Adorno & Horkheimer) to the same data. Analyzing
identical commercial sequences from both semiotic and ideological critique perspectives reinforces the consistency
of findings. Since the study focuses on publicly available commercials, no special ethical approval was required,;
however, names and private details of individuals appearing in the commercials were omitted, referring only brands
and publication dates. The main limitation of this method is the small sample size—while findings from 12
commercials do not allow for broad generalizations about all animal-based product commercials in Turkey, the goal
is to reveal how speciesist discourse is reproduced in the media. Future studies could expand the sample size,
incorporate other industries (e.g., cosmetics, fashion), or analyze different media formats (e.g., social media
campaigns and print ads) for a more comprehensive and comparative approach.

4. Research Findings And Interpretation

This study analyzes 12 commercials from Turkish brands selling animal-based products through a semiotic
framework, identifying four key myths based on Barthes’ (1972) concept of myth: Happy Farm, Traditional Family
Table, Health and Growth, and Ideal Man/Woman. These myths frame animal product consumption as a natural
extension of social norms and cultural values rather than a personal choice.

The Happy Farm Myth portrays nonhuman animals in commercials as content and willingly serving,
concealing their actual living conditions and production processes while naturalizing speciesism. Carol J. Adams'
(1990) absent referent explains this mechanism: animal bodies are reimagined in pastoral scenes despite being
products of industrial exploitation. Jean Baudrillard's (1994) simulacrum highlights this hyperreality, where idyllic
farm imagery removes ethical concerns and normalizes animal exploitation in the public conscience.

The Traditional Family Table Myth emerges from portraying animal-based products as symbols of family
unity in commercials. Shared meals and barbecue scenes are linked to cultural values like hospitality and
togetherness. These products serve as unifying symbols at the connotative level (Barthes). However, from Judith
Butler's (1993) normative power perspective, this idealized narrative excludes vegans, child-free individuals, and
nonheteronormative identities, reinforcing societal norms.

The Health & Growth Myth constructs the idea that babies, children, adults, and patients "heal" or "gain
strength" through animal products. Using scientific terms like protein, calcium, and energy provides a rational
foundation at the denotative level (Barthes). In contrast, at the connotative level, these products are linked to vitality
and bodily integrity. By framing them as essential, commercials subtly imply that avoiding such products leads to
weakness, deficiency, or an "abnormal” life. This myth aligns with Foucault's concept of biopolitics, where medicine
rationalizes the body as part of social governance (Foucault, 2001:137)—associating animal products with health
influences both individual choices and public health policies. Through this biopolitical discourse, commercials
construct a health norm tied to consuming animal-based foods, potentially marginalizing those who abstain—such as
vegans, framing them as unhealthy or even socially deviant. Ultimately, the Health and growth Myth reinforces
speciesism while presenting health as an individual responsibility, making dietary choices part of biopolitical control

and shaping broader societal norms.
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The Ideal Man/Woman Myth reveals how commercials reinforce gender roles and the intersection of
speciesism and sexism. This myth demonstrates how patriarchal norms are reinforced through the consumption of
animal-based products. Patriarchy, broadly defined, refers to social and cultural structures organized around male
dominance, marginalizing women and other groups while centering masculinity.'? This system not only reinforces
gender inequalities but also shapes economic, social, and cultural structures in favor of male authority (Walby, 1990).
Speciesism and patriarchy are interconnected, as Carol J. Adams (1990) highlights, through the instrumentalization
and commodification of both animal bodies and women. Commercials often depict women in domestic roles -
cooking, setting the table, or feeding children- framing their labor as a natural extension of patriarchal norms and
legitimizing the consumption of animal products. This intersection of speciesism and sexism is evident in
commercials where men are portrayed as dominant figures, such as a father grilling meat, reinforcing masculine
authority, while a mother setting the table or serving food reinforces nurturing and caregiving roles. This
representation integrates animal product consumption into social and cultural norms, reinforcing both patriarchal
structures and speciesist ideologies.

These myths frame the consumption of animal-based products not merely as an economic activity but as an
integral part of social norms, cultural values, and identity construction through ideological strategies. The following
sections examine how these four myths operate in 12 commercials from brands in Turkey in detail. Corporate
information about the brands and the content of the commercials is presented in two separate tables in the Appendix.
The analysis follows the order of white meat (poultry), eggs, red meat, and dairy sectors.

Senpilic Commercial

The ad opens in a village setting, evoking a warm, traditional atmosphere. A woman making chicken pilaf
sends her child to share it with a neighbor, reinforcing hospitality and community values through the phrase "Guests
bring abundance." The pastoral imagery romanticizes animal-based products as a natural and abundant ritual.

Senpilic commercial reinforces social norms and cultural values through animal product consumption while
strengthening speciesist and patriarchal narratives. The image of a headscarf-wearing woman preparing and serving
chicken pilaf embodies the Ideal Man/Woman Myth, reinforcing domestic female labor and male roles in public life.
Scenes featuring children highlight the Traditional Family Table Myth, where their eager consumption of chicken
associates animal products with hospitality and sharing, portraying them as essential to cultural rituals. This
enthusiastic eating also supports the Health/Growth Myth, framing animal products as necessary for development.
The voiceover phrases, "Our meals are made in forty homes and shared with forty others" and "A neighbor’s plate is
never returned empty" romanticize tradition and generosity, further linking these values to animal consumption -
excluding those who do not partake, such as vegans or non-traditional family structures.

In the final scene, pastoral village life is idealized, reinforcing the Happy Farm Myth. The notion that "Guests
bring abundance" frames animal products as symbols of prosperity and solidarity. This hyperreal depiction erases the
individuality of animals and the ethical dimensions of production, aligning with Adams’ absent referent concept. The
chicken appears solely as a product, while village life normalizes animal consumption as a natural, unproblematic

reality.

12 In this study, patriarchy is considered in its basic sense as an ideological system that reproduces gender roles through
patriarchal norms. For a more in-depth reading, relevant works by Walby (1990), Hartmann (1979), Federici (2004), Kandiyoti
(1988), Butler (1990), Ahmed (2017), Tekeli (1998), and Berktay (1996) can be consulted.
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Banvit Commercial

Banvit’s commercial presents white meat as an essential part of everyday life. Banvit's emphasis on ‘white
meat’ clearly reflects the mechanism of absent referent: The existence of the nonhuman animal is ignored and the
product is reduced to a mere food category.

In the opening scene, a male chef in a restaurant is framed as an authority in the public sphere, while a mother
making chicken broth for her sick child at home reinforces patriarchal gender roles. This division reflects societal
norms where professional cooking is male-dominated, while domestic food preparation is assigned to women.
Similarly, the barbecue scene at the end, with a man grilling, reinforces the link between masculinity and meat
consumption, aligning with Adams' analysis of the sexual politics of meat.

The sports scene emphasizes the health narrative, where the phrase "for those who never skip protein" ties
white meat to the Health/Growth Myth. The mother immediately prepares chicken broth for her child, further
reinforcing this belief. The advertisement constructs an ideal diet centered on animal protein, ignoring plant-based
alternatives. The Traditional Family Table Myth appears in the large family gathering, and the voiceover states,
"Barbecue fun is complete with Jumbo sausages.” Here, togetherness and joy are tied to meat consumption, excluding
vegans from this idealized happiness. By portraying meat as the sole food, the commercial legitimizes speciesist
ideology by merging cultural values like picnics and shared meals with animal products.

The final scene features a Banvit truck with the slogan, “Turkey says yes to Banvit," echoing Adorno and
Horkheimer's culture industry critique. Large-scale industrial production is framed as a national and unifying value,
suggesting that white meat is an indispensable part of Turkey's diet. Ultimately, the commercial normalizes speciesist

and patriarchal norms by reducing chickens to "white meat," reinforcing gender roles in cooking, glorifying
masculinity through barbecuing, and linking chicken broth to healing. The exploitation of animals is rendered
invisible through linguistic framing, health narratives, and family rituals.

Lezita Commercial

Lezita's commercial captures attention with a humorous yet aggressive traffic scene before transitioning into
a product-focused narrative that makes animal-based food appealing. It opens with a young man in a luxury car
yelling at a smaller vehicle, evoking a power dynamic between luxurious and modest cars- a classic masculinity
performance. As four large men exit the smaller car, the tension turns comedic, portraying aggression and masculinity
as normalized, even entertaining, aspects of daily life in Turkey. The absence of female characters reinforces a male-
dominated world, subtly accepting gender inequality as a given.

The sudden shift to stuffed chicken highlights absent referent concept. The commercial presents crispy
chicken filled with sausage, spinach, and mozzarella, erasing any reference to the living animal or the slaughter
process. Instead of acknowledging a chicken's existence, the focus is on the "crunchy outside" and "legendary inside,"
reducing the animal to a mere food product.

Ultimately, the Lezita commercial sells novelty, entertainment, and flavor while making animal exploitation
invisible. The emphasis on texture and fillings removes any trace of the chicken as a living being. Meanwhile, the
opening scene’s aggressive masculinity, softened with humor, helps make speciesist and patriarchal structures seem
ordinary and unquestioned, subtly normalizing industrial farming and gender exclusion in the public sphere.

Gedik Pilic Commercial

Despite its brevity, Gedik Pili¢’s commercial merges tradition and taste, framing animal product consumption

as a national and familiar value. It opens with a frying chicken scene, accompanied by traditional music and the
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phrase “tender as lokum”, evoking Turkey’s culinary culture. The voiceover, engaging in a self-dialogue, describes
a 60+ woman as a tradition-lover, implying that chicken is just as timeless and enduring as she is.

Although no family gatherings or large tables are shown, the term "tradition-lover" is an extension of the
Traditional Family Table Myth. The message suggests that chickens have always been a beloved, nostalgic staple,
appealing to consumers' emotions. Absent referent is evident here, as the chicken is reduced to "tender drumsticks,"
erasing its existence as a living being. The commercial does not mention industrial production or the animal's
individuality, focusing solely on the sizzling chicken and the joy of eating. Ultimately, Gedik Pili¢'s commercial
romanticizes tradition, taste, and nostalgia, normalizing animal product consumption. The elderly woman's
representation of a "tradition-lover" reinforces chicken as comforting, timeless food. At the same time, the reality of
an animal's life remains hidden beneath the pleasure of consumption and the romance of tradition.

Kor Yumurta!* Commercial

Kor Yumurta's commercial frames animal product consumption as a natural and nurturing process by
centering motherhood, family unity, and organic production. It opens with a pregnant woman caressing her belly,
followed by a mother lovingly feeding her baby, reinforcing motherhood's protective and nurturing role through
phrases like "you wait patiently” and “you feed your child with care.” A family sitting around a table presents a
"normal” and "happy" family dynamic, reinforcing traditional gender roles.

The commercial then introduces a chick looking at the camera and two hens roaming freely, implying the
Happy Farm Myth. The voiceover states, “We raise them with patience and care so they can give you eggs as pure
and valuable as mother's milk", implying unconditional animal happiness while glorifying the organic label.
However, absent referent becomes evident -by emphasizing organic production, the commercial conceals industry
realities, such as the killing of male chicks and the slaughter of hens before they reach their natural lifespan. The
phrase "as pure as mother milk" reinforces the Health/Growth Myth, framing eggs as an essential food for child
development and family strength, legitimizing speciesist ideology. The scene of children joyfully tapping eggs
together transforms egg consumption into a family ritual, aligning with the Traditional Family Table Myth, where
happiness and unity are tied to animal-based foods.

In the final scene, the brand name “Kor Organic Egg” is repeated, reaffirming the organic label, while
industrial farming realities are entirely absent. The farm and chicks are portrayed through themes of patience and
care, making animal exploitation invisible. By merging speciesism with patriarchal family ideals, the ad invites
consumers into a "pure, innocent, flower-fed" world, romanticizing and normalizing both animal exploitation and
gender norms.

Sultan Et'* Commercial

Sultan Et's commercial legitimizes animal product consumption within social norms and cultural values by
emphasizing traditional family roles, gender dynamics, and motivations for eating meat. In a short span, it presents
meat consumption as a personal choice and a social expectation rooted in tradition.

All women in the commercial are shown preparing meat in the kitchen, reinforcing the Ideal Man/Woman
Myth, where women’s domestic labor is central while men take no active role in food preparation, reinforcing
patriarchal norms. It also highlights different age groups' motivations for eating meat. A young woman prepares a

meat-based burger, while her daughter and husband consume meat for different reasons. The husband’s exaggerated

13 “Yumurta” means “egg” in Turkish.
14 “Et” means “Meat” in Turkish.
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enjoyment portrays meat as a desirable and satisfying experience, while the child’s curious gaze suggests that this
behavior may not be as unquestioned as it seems. The voiceover states, “One eats to grow fast, the other to stay
healthy", reinforcing the Health/Growth Myth, positioning meat as essential for physical development while
disregarding alternative diets.

Finally, the commercial closes with the voiceover stating, “And they all choose Sultan Et -for health, freshness,
and reliability. Turkey’s Butcher: Sultan." This reinforces the Health/Growth Myth, presenting meat as safe and
essential while simultaneously erasing the exploitation and suffering of animals. Associating meat with health and
quality ensures consumer trust, but by omitting the individual lives of animals and their suffering, the commercial
objectifies animals and renders their exploitation invisible.

Pmar Et Commercial

Pmar Et’s commercial legitimizes animal product consumption through a speciesist ideology, primarily
reinforcing the Traditional Family Table Myth and the Health/Growth Myth. The narrative centers on a family
member stating, “In our home, everyone is after each other’s Pinar A¢ Bitir” creating a sense of harmony and
togetherness. By showing each family member consuming the product in different contexts, the commercial presents
animal-based foods as the “ideal” solution for all occasions, reinforcing their role in social norms.

The Traditional Family Table Myth is at the heart of the commercial. The final scene, where the family
joyfully gathers around the dinner table, reinforces the heteronormative nuclear family, marginalizing alternative
lifestyles such as veganism. Positioned as a post-workout protein source, a breakfast staple, or a quick snack, A¢ Bitir
strengthens the Health/Growth Myth, suggesting that animal products are essential for a healthy life. Even the
product’s name, “Ag Bitir” (Open & Finish), normalizes fast and effortless consumption.

By addressing the audience with “in our home", the narrator invites viewers into a collective identity,
implicitly defining this "home" through animal product consumption. Veganism and ethical concerns surrounding
animal agriculture are entirely excluded, reinforcing speciesist norms as natural and unquestionable while
systematically erasing any critical perspective on consumption choices.

Maret Commercial

Maret’s commercial adopts a short and playful format, portraying animal-based products, particularly
sausages, purely through their functionality, reinforcing a speciesist narrative. Through visuals and on-screen text
(e.g., "Quantity," "Taste," "Convenience"), the commercial highlights the product’s superior qualities, ensuring that
consumer focus remains solely on its practical aspects. This erasure of the animal’s identity, reducing a once-living
being to a processed food item, directly aligns with absent referent concept.

Although the commercial does not explicitly promote the Health/Growth Myth, it presents sausages as a quick,
delicious solution, emphasizing taste and convenience. The phrase "One to finish in one go" reinforces a fast-
consumption culture, aligning with broader consumerist narratives. Ultimately, the commercial positions animal
products as tools to satisfy consumer needs, reinforcing speciesist ideology. Its lighthearted tone and emphasis on
convenience create the illusion that animal consumption is a natural, effortless practice, utterly detached from
exploitation and violence. In this sense, the ad simultaneously upholds fast-consumption ideals and speciesist

discourse, further erasing the individuality of animals.
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Siitas'> Commercial

Siitag's commercial reinforces the Happy Farm Myth, Health and Growth Myth, and Traditional Family Table
Myth to legitimize animal product consumption. The depiction of cows speaking through a voiceover suggests they
are willingly present and happy on Siitag farms. The phrase "This is Siitas’s wonderful world, the home of happy
cows” romanticizes industrial dairy farming, erasing its harsh realities. Lush green fields, freely roaming cows, and
calves create a hyperreal illusion, omitting crucial industry practices, such as the forced separation of calves from
their mothers at birth. The commercial strongly links milk to health through phrases like “Natural feed, healthy milk”
and “Our milk is nutritious; our milkmen are knowledgeable.” Milk is portrayed as essential for family nutrition,
particularly for children’s growth, reinforcing the Health/Growth Myth while disregarding plant-based protein
alternatives.

The idealized family structure is also significant. A heterosexual couple with two children at the dinner table
represents the "ideal family", reinforcing heteronormativity. This depiction excludes individuals who do not consume
dairy, those without children, and non-heterosexual families, reinforcing social exclusion. The language and images
of the commercial strengthen the speciesist ideology. The speaking cows and utopian farm setting erase animal
individuality, framing them solely as production units. Carol J. Adams' absent referent shows that the exploitation of
cows remains entirely invisible while the commercial constructs a sanitized, idyllic image of dairy farming.

Pinar Siit Commercial

Pmar Siit's commercial reinforces speciesist and gendered narratives through the Health/Growth Myth and the
Ideal Woman/Man Myth. It associates the Pinar brand with children's healthy growth and the caregiving role of an
ideal mother. Animal milk is not just a product but is glorified as essential for children's physical and social success.
The commercial begins with a child failing at football, followed by his mother's encouragement. The child's failure
is framed as a deficiency, implying that Pmar Siit compensates for his lack. Here, the Health/Growth Myth extends
beyond physical development to include social achievement. In the end, the child's football success is directly linked
to the benefits of milk, reinforced by the voiceover: "Pmnar takes care of him, raising him with health.” This positions
animal milk consumption as a norm.

The mother's role centers entirely on her child's health and success. Throughout the commercial, she is shown
at home, in the kitchen, and attending to her child, reinforcing traditional domestic responsibilities. The key phrase,
"I am a Pinar mother", directly ties motherhood to the Pinar brand, idealizing caregiving. This aligns with the Ideal
Woman/Man Myth, where women are defined by motherhood and household duties. The mother's individuality is
erased, as her identity is reduced to serving her child and family. The final scene, where the child succeeds in football,
links this achievement to milk consumption and maternal care. Additionally, it idealizes a heteronormative family
structure, portraying motherhood and traditional parenting roles as fundamental while excluding alternative family
models.

i¢im Labne' Commercial

Icim Labne’s commercial reinforces gender roles and heteronormative family structures through the Ideal
Woman/Man Myth and indirectly, the Traditional Family Table Myth. While highlighting labneh’s versatility and
convenience, the commercial also conceals speciesism by reducing the product to a functional and appealing food

item.

15 The company's name, "Siitas", is derived from the combination of the word "milk" and the word "as", which means food in
Turkish. Roughly speaking, it means something like a milk meal.
16 Labneh is mild cream cheese.

I; \I E E Tiirk Akademik Arastirmalar Dergisi 2025, 10/2 327



Erhan Korkmaz

Throughout the commercial, all individuals preparing and serving labneh are women, reinforcing the idea that
domestic labor and kitchen responsibilities belong to women. The upbeat, cheerful song further romanticizes these
gender roles, presenting them as natural and unquestionable. Women are shown using labneh in various dishes,
positioning them as creative and productive figures in the kitchen. This is a direct manifestation of the Ideal
Woman/Man Myth, where women are idealized for providing delicious and aesthetically pleasing meals for their
families. In the final scene, a family gathers around the dinner table as a woman in her 40s serves labneh-spread bread
to her husband and children. This reinforces not only the association of kitchen labor with women but also the
glorification of a heterosexual, child-centered family as the societal norm. The Traditional Family Table Myth is
emphasized through labneh as a unifying element -the family shares "happiness" through food, while the ad excludes
vegan families, child-free individuals, and nonheteronormative family structures, implying they fall outside this
idealized narrative.

Ekici Peynir Commercial

Ekici Siizme Peynir's commercial blends health, taste, and family themes while reinforcing speciesist
narratives through the Health/Growth Myth and the Traditional Family Table Myth. The commercial personifies
cheese as a speaking, human-like character, delivering its message through a humorous yet profound ideological
framework.

The cheese narrates its own story at the center of the commercial: "They said you are siizme, they said you
have no place at this table." This phrase plays on the double meaning of "siizme" in Turkish - referring to the cheese-
making process but connotatively linked to negative slang like "foolish". This linguistic play aligns with Roland
Barthes' concepts of denotation and connotation, using humor to create an engaging narrative while subtly reinforcing
speciesist messaging. The commercial emphasizes the cheese's "high calcium content" and "award-winning" status,
positioning it not only as a delicious product but also as an essential part of a healthy life. The joyful depiction of
children eating cheese further suggests that it is indispensable for family members' well-being. The cheese being
"accepted into the family" is a metaphor for strengthening family bonds, positioning the product as a key element of
the ideal family table. The family structure depicted in the commercial is a heterosexual, child-centered household,
reinforcing heteronormative ideals. By presenting this as the "ideal" model, the commercial excludes non-traditional
family structures and non-vegan individuals, framing animal product consumption as a natural and necessary part of
family life. Ultimately, the commercial romanticizes dairy consumption while erasing the ethical concerns
surrounding animal exploitation.

Discussion And Conclusion

This study demonstrates that commercials for animal-based products are not just innocent marketing tools but
key instruments in reinforcing speciesism. These 12 commercials have reached 71.2 million viewers, nearly
equivalent to Turkey's population, underscoring their widespread societal impact. By repeatedly depicting joyful
family meals, traditional imagery, happy animals, and health benefits, these commercials normalize nonhuman
animal exploitation while reinforcing patriarchal norms. Through visuals like "happy cows" and "organic chickens,"
they erase animal individuality and suffering. For instance, Siitag's commercial presents an idyllic farm scene, hiding
the reality behind dairy production. Similarly, Kor Yumurta's claim that eggs are "as pure as mother milk" obscures
the mass killing of male chicks and the extreme confinement of hens. Romanticized imagery of free-roaming animals
in lush fields creates a pastoral illusion, diverting attention from the violence and exploitation inherent in industrial

farming.
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The ideological dimension of speciesism extends beyond the exploitation of nonhuman animals; it also
reinforces patriarchal gender roles. In Pinar Siit's commercial, the mother is depicted as the caregiver responsible for
providing her child with a safe and nourishing product, reinforcing domestic labor as a female duty while excluding
men from this role. The commercial portrays motherhood and nurturing as fixed, natural norms, as the mother helps
her child overcome failure through milk consumption. Similarly, speciesism intersects with gender oppression by
exploiting animals based on their reproductive abilities. Female-identified animals are systematically used for their
reproductive capacities, while male-identified animals are often excluded from production. For example, cows are
forcibly impregnated using devices referred to as "rape racks," separated from their female calves at birth, while male
calves are immediately sent to slaughterhouses. Female chicks are raised for egg-laying in egg production, whereas
male chicks are ground up alive. These practices expose how both women and female nonhuman animals are
objectified through their reproductive capacities, illustrating patriarchy's cross-species impact.

The idealization of heteronormative and non-vegan family structures is another recurring theme in advertising.
Banvit’s commercial with the phrase “Barbecue fun is complete with Jumbo sausages" and Pimnar A¢ Bitir's slogan
"In our home, everyone is after each other's A¢ Bitir" position animal product consumption as not just a dietary choice
but a fundamental element of family unity and happiness. These narratives idealize the heterosexual, child-centered
core family while excluding vegan families and individuals who do not conform to traditional norms. Similarly,
Siitag's commercial reinforces it through the phrase "May our tables always be filled with natural flavors", framing
animal consumption as an inherent part of family life while erasing alternative lifestyles that reject it.

The Siitas commercial’s slogan, “Natural feed, healthy milk", appears as a neutral, science-based claim.
However, it employs a powerful manipulation technique that ensures consumers' unquestioned acceptance of
"natural" and "healthy". The term "natural" is one of the modern food industry's most widely used hyperreality
strategies. Industrial processes entirely detached from nature are romanticized through images of green fields, happy
cows, and pastoral landscapes. The consumer envisions an idealized "natural feed", whereas, in reality, industrial feed
production is a mechanical and systematic process. The lack of a clear definition of "natural" allows consumers to
project their idealized perception of nature onto the commercial. Similarly, "healthy milk" reinforces the myth that
nonhuman animal milk is both natural and essential for human consumption. This unquestioned narrative equates
cow's milk with maternal nourishment, constructing a myth of universal necessity. By presenting cow's milk as
essential for all humans, the commercial ignores species-specific biological differences and dismisses alternative diets
or potential health risks associated with dairy consumption.

A pressing question arises from this study: "How much further can this system shape social values through a
speciesist lens?" Every commercial systematically erases the violence and exploitation nonhuman animals endure.
Through pastoral imagery and playful slogans, they contribute to the commodification of both nonhuman animals
and humans (mainly women). This process is not only an ethical issue but also an ecological one. The production of
animal-based products not only violates the rights of nonhuman animals but also disrupts ecological balance.
Activities such as deforestation for livestock farming reduce biodiversity and lower carbon storage capacity. At the
same time, greenhouse gas emissions and excessive water consumption from animal agriculture pose serious threats
to environmental sustainability. In commercials, such as "natural" and "healthy" obscure the complex and harmful
realities of these production systems.

Raising critical awareness about the speciesist and sexist nature of advertising is not pointless agitation but a

step toward challenging the dominant ideological order. This effort should not be limited to appealing to consumer

[ \I E E Tiirk Akademik Arastirmalar Dergisi 2025, 10/2 329



Erhan Korkmaz

conscience but must also expose advertising as one of popular culture's most potent ideological tools. As long as the
advertising industry refuses to rethink its hegemonic narratives -from "happy cows" to "nurturing mothers" and
"meat-obsessed masculine desires"- it falls on researchers, activists, and alternative media producers to develop
counter-narratives.

Ultimately, this study has revealed that commercials for animal-based products do not just reinforce
speciesism but also reproduce sexism, heteronormativity, and patriarchal values. Their multi-layered ideological
structure extends beyond individual consumption habits, shaping and reinforcing broader societal norms. Speciesism,
by aligning with other oppressive ideologies, strengthens its legitimacy within a broader ideological framework. If
we truly seek to end the exploitation of nonhuman animals, we must boldly expose the ideological manipulation
behind these "colorful and cheerful" commercials. Otherwise, speciesism -wrapped in catchy jingles, happy family
dinners, and claims of "health"- will continue to oppress both nonhuman animals and humans quietly. This struggle

is an ethical necessity and an essential step toward a more just and sustainable society.
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APPENDIX

Appendix 1: Corporate Information of the Brands

Brand Foundation Production Capacity / Variety Featured Information
Year
Senpili¢ 1978 The company produces 500,000 tons of With an 18% market share and revenue
broiler meat annually and operates 29 exceeding 19 billion TL, the company employs
breeding farms, three hatcheries, and over 3,700 people. It ranks 60th among Turkey's
three food factories. top 100 industrial enterprises, making it one of
the leading integrated broiler meat producers.
Banvit 1967 Integrated broiler meat and processed In 2017, 79.48% of its shares were transferred to
meat production takes place at its BRF and the Qatar Investment Authority,
Bandirma-based facilities. solidifying its position as one of Turkey’s
leading poultry producers.
Lezita 2006 With an annual production of 290,000 Based in Izmir, the company has approximately
tons of broiler meat and 82,000 tons of 3,500 employees, exports to 70 countries, and
processed meat, the company offers a has rapidly gained prominence in the industry as
variety of frozen and processed products. an international brand.
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Gedik 1968 Operating two slaughterhouses, the With over 2,000 employees, the company ranks
Pili¢ company slaughters 400,000 chickens among Turkey’s top 500 firms and exports to 36
daily and produces 7,000 tons of countries.
processed products (such as doner and
delicatessen items) monthly.
Kor 1996 Collaborating with 53 organic producers, Headquartered in Izmir, the company is
Yumurta the company produces organic eggs using | recognized for producing "natural, organic, and
organic feed and free-range chickens. flower-fed" eggs.
Sultan Et 1973 Offering nearly 300 products across 10 Based in Ankara, the company has ranked
different categories, the company among the largest 1,000 industrial enterprises
produces red meat and processed meat nationwide for the past four years.
varieties.
Pinar Et 1973 It manufactures processed meat products, | Operating under Yasar Holding (Pinar Siit, Pinar
such as sausage and salami, alongside red | Et, Piar Su), the company employs over 5,000
and white meat production. people and exports extensively, particularly to
the Middle East.
Maret 1984 The company engages in cattle farming Spanning 740,000 m?, the company claims to
and processed meat production. operate “Turkey’s largest cattle fattening farm.”
Siitas 1958 The company operates four plants across With over 7,500 employees, the company
different cities, spanning forage crop sources milk from 20,000 producer families and
production, dairy farming, organic exports to 47 countries.
fertilizer, and energy facilities.
Pnar Siit (1973). It produces dairy products such as milk, Under Yasar Holding, the company (Pinar Et,
yogurt, kefir, ayran, and cheese. Pinar Siit, Pinar Su) has over 5,000 employees
and exports significantly to the Middle East and
surrounding regions.
feim 1998 With a daily milk processing capacity of The company has quickly become one of
5,000 tons, the company offers over 200 Turkey's key dairy brands, with six production
products across 10 categories, including facilities.
milk, yogurt, cheese, kefir, clotted cream,
and pudding.
Ekici 1957 The company operates a 42,000 m? Employing around 500 people, the company

factory in Antalya with a daily capacity of

ranks among Turkey’s top 1,000 companies and
exports to countries including Cyprus, Jordan,
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480 tons of milk processing, specializing

Afghanistan, Turkmenistan, Azerbaijan, Iraq and

in cheese and dairy derivatives. Kyrgyzstan.
Annexe 2: Commercial Content and Technical Information

Brand Commercial Information Synopsis

Senpili¢ | "40. Yil Reklam Filmi" was | The commercial highlights themes of sharing and hospitality. Mustafa
released on January 15, 2018, with | delivers a meal from his mother to his uncle. At the same time, various
a runtime of 53 seconds and | family scenes illustrate the generosity of shared meals, neighbor
reached 189,230 views on | relations, and the welcoming of unexpected guests, narrated by a
YouTube by 2024. voiceover. The ad concludes with multiple families dining together in a

village setting.

Banvit | "Tiirkiye Banvit'se Tamam Diyor" | The commercial opens in a boutique restaurant, where a chef adds
is a 43-second commercial released | chicken to a large pot. The voiceover emphasizes the value of white meat,
on December 3, 2021, | addressing those who preserve traditional flavors, such as chefs who
accumulating 88,369 views on | prepare chicken-infused milk desserts. The scenes then shift to a mother
YouTube by 2024. making chicken broth for her sneezing daughter, young athletes, two

friends enjoying crispy chicken, and a family grilling sausage, chicken,
and Jumbo sausages. The ad concludes with a Banvit-branded truck
driving on the road, as the voiceover delivers the message: "Turkey says
yes to Banvit."

Lezita | "LEZITA 1ICLI TAVUK - | The commercial begins with two young men stuck in a narrow street in a
'ARABA™ is a  37-second | luxury car, frustrated with the small car ahead. When the driver reacts
commercial released on January 12, | angrily, four large-built men step out of the small car with a stern
2022, amassing 1,580,480 views on | demeanour, causing the young man to panic. The voiceover states,
YouTube by 2024. "Sometimes you never know what is inside, but with Lezita Stuffed

Chicken, you do", introducing the product. The scene then transitions to
a visualization of Lezita Stuffed Chicken, revealing crispy chicken filled
with sausage, spinach, and mozzarella. The ad concludes with the slogan:

"Crispy outside, legendary inside... So, so Lezita."
Gedik | "Herkes Gedik Sever | | The commercial opens with chicken frying on the stove, and the
Pili¢ Geleneksever" is an 18-second | voiceover asks, "Who loves chicken sauté with tender drumsticks?" The
commercial released on December | scene shifts to a woman over 60, who points to herself and responds, "Of
22, 2022, reaching 472,310 views | course, a traditional lover!" She then takes a piece of chicken and
on YouTube by 2024. expresses its deliciousness through her facial expression before the
camera returns to the plate. The ad concludes with the voiceover stating,

"Just between us, everyone loves Gedik."

Kor "Kor Organik Yumurta Reklam | The commercial begins with a pregnant woman gently touching her belly
Yumurta | Filmi" is a 31-second commercial | as traditional music plays. The voiceover states, "You wait patiently..."
released on November 26, 2015, | transitioning to a mother lovingly holding her baby: "And then the
moment comes, you embrace with care and nourish with devotion." The
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with 4,074 views on YouTube by
2024.

scene shifts to the brand's production facilities, chicks, and free-range
chickens. The voiceover continues, "We raise them with patience and
care so we can offer you organic eggs as pure and valuable as mother's
milk." The ad ends with a family joyfully having breakfast and clinking
their eggs together as the brand name "Kor Organik Yumurta" is
announced.

Sultan Et | "Sultan Et TV Reklam Filmi" is a | The commercial opens with a woman taking beef entrecote from the
56-second advertisement released | fridge and frying it. The scene then shifts to individuals of different ages
on January 12, 2021, with 2,634 | consuming meat for various reasons. The voiceover states, "Some eat it
views on YouTube by 2024. because they love meat, others because they must finish their plate...

Some eat it to grow fast, others to stay healthy", emphasizing meat
consumption habits. The scene continues with a lighthearted debate about
whether meat tastes better in a pan or an oven. Finally, a woman serves
meatballs and lamb chops to the family table. The ad concludes with the
voiceover stating, "And they all choose Sultan Meat because it is healthy,
fresh, and reliable. Turkey's Butcher, Sultan."

Pmar Et | "Ac Bitir Reklam Film 2017" is a | The commercial starts with a woman in her twenties speaking to the
28-second commercial released on | camera, saying, "In our house, everyone is after everyone else's Pinar A¢
September 14, 2017, reaching | Bitir." As the scene progresses, her brother eats it as a snack at the office,
9,164,853 views on YouTube by | her mother enjoys it at breakfast, her father uses it in a sausage omelet,
2024. and her sister makes a sandwich after working out. While reaching for

her A¢ Bitir in the fridge, the woman smiles and says, "Let us not mix
things up, right?" The ad ends with the entire family happily gathered
around the dining table.
Maret "Maret Pratik Sosis" is a 15-second | The commercial opens with the voiceover humming a melodic "Tik tike
commercial released on December | fik..." as a young woman picks up Maret sausages in a supermarket and
8, 2016, with 289,838 views on | later cooks them in her kitchen. The screen displays "Quantity" with a
YouTube by 2024. checkmark. The sausages are served with a salad to smiling children, as
the words "Taste" and a checkmark appear. As the children enjoy their
meal, the voiceover rhythmically repeats, "7ik tik tik, Maret Pratik." The
final scene showcases Maret products, with the voiceover concluding,
"Maret is practical, a one-bite delight."
Siitag "Ciftlikten  Sofralara  Siitas'in | The commercial begins with a cheerful voiceover greeting, "Hellooo!" as

Harika Diinyast" is a 38-second
commercial released on January 1,
2024, garnering 29,959,073 views
on YouTube within the same year.

visuals of the Siitag factory surrounded by lush greenery appear.
Alongside free-roaming cows, the voiceover states, "This is Siitas’s
wonderful world, the home of happy cows." Scenes of harvesting feed
crops, producing natural feed, and caring for cows on the farm follow.
The voiceover continues, "Everyone on the farm takes great care of us;
you are one of a kind!" reinforcing the idea of well-treated animals. At
the Dairy Farming Training Center, a veterinarian is seen educating
farmers, with the voiceover adding, "Our milk is healthy, our dairy
farmers are knowledgeable -enjoy your lesson!" As Siitas products move
along the production line, the voiceover states, "Each step carries the
Siitas signature with expertise and mastery." The final scene features a
family at the dinner table enjoying Siitas products, with the voiceover
concluding, "May all our tables be filled with natural flavors." The
commercial ends with the tagline, "Founded with a love for milk. From
farm to table, Siitas’s wonderful world."
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Pinar Siit

"Ben Bir Pinar Annesiyim — Pinar
Siitiim" is a 50-second commercial
released on April 20, 2015,
accumulating 51,025 views on
YouTube by 2024.

The commercial begins with a child playing soccer in the neighborhood,
repeatedly failing to block goals and being excluded by his teammates.
He returns home, feeling defeated, where his mother warmly welcomes
him. The voiceover, accompanied by a song, states, "He is my dearest,
my greatest gift..." The mother gives her child Pinar Milk and trains him
at home to improve his goalkeeping skills. As the seasons change, the
child continues to practice with determination. One day, he returns to the
field, using Pinar Milk cartons as goalposts, and successfully blocks the
shots. Watching proudly, his mother smiles as the voiceover concludes,
"Pinar takes good care of him, helps him grow strong -this is why I am a
Pinar mother."

Igim "f¢im Labne Lezzeti Bir Baska!" is | The commercial opens with an energetic song: "Finally, I understand,
a 22-second commercial released | Icim Labneh is something special..." In the first scene, a woman takes
on February 8, 2019, reaching | Igim Labneh from the fridge, then another spreads it on bread and enjoys
28,572,274 views on YouTube by | it. Subsequent scenes show women using labneh for cakes and pastries
2024. while a little girl happily eats her labneh-covered bread. In the final scene,

a mother brings labneh-spread bread to her family, and the children eat
joyfully. The ad ends with the song's lyrics: "I will spread it, I will eat it,
I will savor it, heeey!"

Ekici "Ekici Siizme Peynir Reklami!" isa | The commercial features a first-person narration from the strained cheese

33-second commercial released on
February 15, 2019, with 826,688
views on YouTube by 2024.

itself. The scene focuses on a dining table, where the cheese says, "They
said I did not belong, that there was no place for me. However, they never
left me out again once they tried me." Rapidly shifting scenes show

family members and children happily eating cheese, accompanied by
voiceover remarks: "It is delicious, it is award-winning, rich in calcium."
The ad concludes with the voiceover stating, "We made strained cheese,
and we made it great. Ekici Strained Cheese."

Sustainable Development Goals:

This study is particularly related to the United Nations Sustainable Development Goals (SDGs) 5 (Gender
Equality), 12 (Responsible Consumption and Production), and 15 (Life on Land). In the commercials analyzed,
women are portrayed primarily as nurturing figures in the kitchen while men are depicted as protectors and
providers, prompting a critical discussion around gender equality (Goal 5). Furthermore, the romanticized
portrayal of industrial animal farming, detached from its harsh realities, aligns the study with Goal 15 by
highlighting concerns around both animal welfare and ecological sustainability. The critical perspective on the
consumption of animal-based products also speaks to fostering more responsible and sustainable production and
consumption patterns (Goal 12). Nevertheless, the study only indirectly touches upon Goal 3 (Good Health and
Well-being) and Goal 13 (Climate Action). While it briefly addresses issues such as the public health risks and
climate implications associated with large-scale animal farming, these themes remain secondary to the central
focus on uncovering speciesist representations in commercials.

Finally, the study does not directly address Goals 1 (No Poverty), 2 (Zero Hunger), 4 (Quality Education),
6 (Clean Water and Sanitation), 7 (Affordable and Clean Energy), 8 (Decent Work and Economic Growth), 9
(Industry, Innovation and Infrastructure), 10 (Reduced Inequalities), 11 (Sustainable Cities and Communities), 14
(Life Below Water), 16 (Peace, Justice and Strong Institutions), or 17 (Partnerships for the Goals). Therefore, it
establishes no explicit linkage with these particular goals.
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Sairlerin siirlerinin arkasinda ¢esitli amaclar vardir ve her biri farkli yontem
ve araglar kullanarak aliciy1 etkilemeye calisir. Yazarlarin her donemde alicilar
arasinda etki ve kabul gérme yaratmak i¢in benimsedikleri en 6nemli unsur,
kiiltiirel ve entelektiiel mirasin kullanimi veya kiiltiirel mirasin unsurlarindan
birine atifta bulunmaktir. Bu kiiltiirel miras, somut kiiltiirel miras ve somut
olmayan kiiltiirel miras olmak tizere iki tiire ayrilir. Ancak mit, her donemin
ve her halkin kiiltiirel ve entelektiiel mirasinin en 6nemli unsuru olarak kabul
edilir. Sonug olarak, mit modern ve ¢agdas Arap edebiyatinda 6nemli bir arac
olarak goriiliir. Tlk olarak, mit herkesi ifade eden kolektif bir anlam tasir ve
cogunluk onun anlamini, etkisini ve kutsalligmi paylasir. Ikincisi, metne
belirsizlik getirir ve bu, edebi metinlerde modernligin en 6nemli unsurlarindan
biri oldugunu biliyoruz. Bu nedenle mit, yaratict ve yazar tarafindan
kullanildiginda ¢esitli amaglara hizmet eder. Bu arastirmada, kiiltiirel
miraslarin en baskin unsuru olan mit iizerine odaklaniyoruz. Mit, modern ve
cagdas siirde sairin amacinin alictya ulagmasini ve kabul gérmesini saglamak
icin kullandig1 araglardan biridir. Her mit, sairin siirsel metniyle ulasmak
istedigi amaca uygun olarak vurgulamak istedigi bir veya daha fazla isleve
sahiptir. Arastirma, modern ve ¢agdas edebiyatta mitin en dnemli islevlerinin
neler oldugu ve sairlerin modern ve ¢agdas dénemde siirlerinde miti neden 6ne
¢ikardiklar1 sorusunu giindeme getirmektedir. Burada miti tamimladik ve
tiirlerini agikladik: dini, tarihi, sosyal ve digerleri. Ayrica, sairin yeteneginin,
miti orijinalinde alintilanan sekliyle degil, onu yerlestirdigi baglama gore mitin
gidisatin1 ve ¢cagrisimlarini degistirerek ortaya ¢iktigini gosterdik. Ayrica mitin
cagrisimlarini ve cesitli islevlerini de tartistik: biligsel, entelektiiel, psikolojik,
sosyal, politik iglevler... vb. Son olarak, siirsel metindeki mitin, metnin genel
anlamini anlamak ve 6zelliklerini bilmek i¢in ger¢ek anahtar oldugu sonucuna
vardik. Ancak sair metnin Ortiikk cagrisimlarini kasith olarak gizlerse, mit
bunlar1 ortaya ¢ikarir. Mit, sairin niyetlerini ortaya g¢ikarir ve metninin
estetigini olusturur.
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Abstract

Poets have various purposes behind their poems, and each of them seeks to
influence the receiver, using different methods and means. The most
important aspect that writers tend to adopt in every age to create influence
and acceptability among the receivers is the use of cultural and intellectual
heritage, or reference to one of the elements of cultural heritage. This cultural
heritage is divided into two types the tangible cultural heritage and the
intangible cultural heritage. Yet, myth is considered to be the most important
element of the cultural and intellectual heritage of each era and for every
people. Consequently, myth is regarded as an important medium in modern
and contemporary Arab literature. Firstly, it has a collective signification that
expresses everyone, and a majority share in its understanding, influence and
consecration. Secondly, it brings ambiguity into the text, which we know to
be one of the most important aspects of modernity in literary texts. Therefore,
myth serves several purposes when employed by the creator and writer. In
this research, we focus on the most dominant element of cultural heritages,
namely the myth, which, in modern and contemporary poetry, constitutes one
of the means the poet employs to ensure that his purpose reaches the receiver
and creates his acceptance. Each myth has one or more functions that the poet
seeks to emphasize, in accordance with the objective he intends to reach
through his poetic text. The research raises the question of what are the most
important functions of myth in modern and contemporary literature, and why
poets use it prominently in their poems in the modern and contemporary era.
We have defined herein the myth and have explained its types: religious,
historical, social and others. We have also demonstrated that the ability of the
poet emerges through changing the course and the connotations of the myth
according to the context in which he has set it, and not by referring to it as
originally cited. We have also discussed the connotations and various
functions of the myth: cognitive, intellectual, psychological, social, political
functions... and so on. Finally, we have concluded that the myth in the poetic
text is the genuine key to understanding the overall meaning of the text and
knowing its characteristics. Yet, if the poet deliberately hides the implicit
connotations of the text, the myth shall reveal them. It reveals the intentions
of the poet and creates one of the aesthetics of his text.

Keywords: Functions, Myth, Modern, Contemporary, Poetry.
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Introduction

Cultural heritage is divided into two types: tangible and intangible cultural heritages. The tangible heritage
includes all aspects of urbanization, construction, traditional clothing, popular dishes, means and tools, jewellery
and so on. While, the intangible heritage is represented in all aspects of oral expression and folk literature, such as
myths, tales, stories, fables, songs, popular riddles, proverbs, sayings, folk dances, and so on. Every foresaid
element has some functions in society and others in the literary and artistic creations when used by writers, either
explicitly by entirely mentioning it, or implicitly by partial mentioning or alluding by referring to a symbol that
embodies it. We know that mentioning all the functions of all the elements of tangible and intangible cultural
heritage in a scholarly article is impossible. Therefore, we shall deal with one of the most important elements of
intangible cultural heritage, which is myth, given its value, symbolism and connotations in every society. We will
devote other articles to the other elements, and we will publish a book that brings together the functions of all the
elements of cultural heritage, both tangible and intangible.

Myth is considered the most valuable element of cultural heritage, and it has different meanings in some
cases. However, they all converge on the notion that myth is the epochal story of a people that becomes its symbol,
one that generations boast about and pass on. Myth reveals wondrous things that are beyond the mind, or that the
mind can almost believe. It is linked to imagination and wonder.

Myth is linked to human beings, their heritage and their history. "Myth is that heritage matter which was
formulated in the earliest human eras and through which Man, in those particular circumstances, expressed his
thoughts and feelings about existence. Within it, reality mixes with imagination and sensory, mental and
subconscious data were blended togather”. (Fatihah Husayn, 2013: 2) Myth is sometimes linked to reality and
other times to the imaginary. You may find one reason to believe it as well as another to deny and classify it as
fantastic or marvellous.

The attention paid to myths by poets is considered "one of the most significant literary features of
contemporary poetry and seems to have been the result of the prevailing awareness of the importance of myths on
the one hand, and the influence of many poets by the Western approach to poetry that spreads widely in the Arab
region, on the other”. (Maha Dahham, 2021: 3). The reasons for recourse to myth remain mainly linked to the
purposes of the poet.

The most essential functions of myth may be explaining, interpreting and informing about natural, social,
cultural and environmental phenomena, particularly in primitive societies... further to proving and answering
questions related to the nature of one of the rituals practiced by a society or one of the customs prevailing therein.
(Al-Sayyid Najm, 2023: 13).

Studying the various myths, we find that primitive societies, at the stage of myth formation, possessed a
kind of innate faith and unity of creed. With the development of ancient civilizational societies, myth became a
metaphorical expression of various religious, social, political, moral and philosophical ideas, then entered art and
literature with the development of these societies. (Al-Sayyid Najm, 2023: 5). Myths have multiple connotations,
including religious, historical, political, and social and so forth, related to peoples, their attitudes, customs, values,
religion and history, and whatsoever linked to each era at different levels.

Some believe that myth has no major positive function, since its sole purpose is to arouse wonder. (K. K.
Ravin, 2018: 11). In other words, myth is linked to the miraculous and imagination, and is only made for pleasure,

excitement and suspense, as Claude Lévi-Strauss sees when he says: "No matter how much you transform myths
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into their various aspects, they seem to remain limited to free play", (Claude Lévi-Strauss, 2011: 226). Namely
free stories told hither and thither for play, pleasure and suspense. Myths are stories of sheer pleasure that people
tell on long winter evenings, like the story of Pygmalon and Galatea. They have no reasonable connection with
any event in nature. (Edith Hamilton, 1990: 19) and (Zahir Shawk, 2006: 6). Whereas Pierre Grimal believes that
myth, either believed or disbelieved, has no purpose in itself. We believe in it because of the faith we have in it,
because we find it beautiful or realistic, or just because we like to believe in it. (Pierre Grimal, 1982: 7) and (Zahir
Shawk, 2006: 2). However, Grimal argues that myth, whether real or imaginary, believed or disbelieved, is useless
and has no purpose and no objective. As for Roland Paris, he identifies it as a negative and very dangerous function
when he said: "The sole purpose of myth is to freeze the movement of the world". (K. K. Ravin, 2018: 135). That
is the mind and thought will be frozen by what has happened in this myth. It is closely linked to myth, becomes
the orbit of reflection and thought, and cannot go beyond since it is the ultimate in the eyes of some. Given these
assertions, we believe that myth is linked to the excitement, suspense and enjoyment of reality, but we also believe
that its content conveys connotations and functions that are artistic, religious, historical, social... It is fundamentally
linked to a society, or a people, in which it has bases, aims and purposes, and it is by no means possible to link
myths to excitement and narrative suspense alone.

The Renaissance paid particular attention to the scientific study of myths. (Al-Sayyid Najm, 2023: 6). Once
Westerners became familiar with the civilizations of Egypt, the Levant, Mesopotamia, Eastern Europe and the
American peoples, and learned their myths, they had the ability to conduct comparative studies between different
peoples. The Renaissance paid particular attention to the scientific study of myths. In philosophical studies, the
functions of myth have become multiple, so there may be comparable elements in different myths. (Al-Sayyid
Najm, 2023: 7). Myths have played a main role in revealing scientific, historical and social facts about ancient
peoples. They have even given myths a scientific value when they have made it possible to compare the beliefs
and aspirations of peoples and revealed an important aspect of these peoples. Myths have many different functions,
first and foremost for themselves, for each people or for a poet or writer who uses them... and so forth.

1- Factors in the multiple functions and connotations of myth:

The subject of a myth is a single story, yet its functions may be multiple when each poet employs it in a
text. These functions can be differ from one poetic text to another, and they can also be multiple within a single
poetic text due to multiple readings and interpretations, different readers, varied horizons of expectation and
cultures. "Myth aims to create a narrative dynamism and semantic richness due to the multiplicity of its
connotations in an era or according to each understanding, critic or poet and the way it is used. The meaning of
the myth changes each time it is told, which gives a certain dynamism and validity to the myths according to each
era, but rather according to each text in which it has been included and according to the specific aims of each poet
"(John Stephens, 2020: 4).

The functions and connotations of myth are numerous, depending on several factors, the most important
of which are:

- Myth has multiple connotations and functions, depending on the reader. As we know, each reader
has a point of view, a horizon of expectation, and a cultural and social level... which are determined by
cultural and intellectual accumulations... etc. Thus, each reader draws a specific connotation to the myth. As

a result, myth may has multiple functions in the same text. Some readers give it a religious dimension, others
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a historical one, still others a social one. Even if the myth is linked to the purposes and meaning of the text,
the reader is free to choose, interpret and project.

- The connotations and functions of myth are multiple in every era: a myth has certain connotations
which are renewed by taking other connotations according to each era, on the one hand because of the
difference in cultural and social levels between eras, and on the other because of the distance between the
text and the receiver. The receiver of the myth at the time is not the same as the one who receives it ten and
hundreds of years later, and so on.

- Myth takes on specific connotations and functions among different peoples. The myth of Zeus
has different connotations among Greek and modern Arab peoples. There are always general connotations
that share the views of all peoples, and there are particular connotations according to each people or society.
They are governed by several elements, the most important of which are religion, culture, customs, traditions,
history...etc.

- The functions and connotations of myth are manifold, depending on the poet, even if they were
from the same period. Myth depends on each poet's doctrine, tendency, sect and religion. These issues vary
and differ from poet to poet, accordingly the connotations of myth differ from poet to poet based on
perspective, context and objectives of each poet.

- The functions and connotations of myth vary according to the text it contains and the purposes
it serves. There is a political poetic text, a religious text, an erotic text, a pride or a satire text. Myth thus
derives its connotations from the connotations of the text it contains and is primarily linked to the aims of the
text for which it was intended.

2- The functions of myth

Myth in modern and contemporary Arabic poetry serves multiple crucial functions. Literarily, myth
introduces ambiguity and symbolic richness, distinguishing modern poetry from classical forms and enhancing
linguistic creativity. Religiously, myth reflects and reinforces spiritual beliefs, connecting poetic expression with
sacred narratives and rituals. Socially, myths embody the customs, values, and collective identity of societies,
serving as a dynamic tool to understand social realities across eras. Politically, myths function as subtle means
for poets to critique or reflect political conditions while evading censorship, and they can be exploited to
legitimize ideologies.

Psychologically, myths tap into the collective unconscious, expressing universal human emotions, social
bonds, and even therapeutic practices. Creatively and aesthetically, myth enriches poetry with symbolic depth
and innovation, becoming a defining feature of contemporary poetic expression.

Cognitively, myths act as pre-philosophical frameworks that help interpret natural and social phenomena,
preserving cultural heritage and historical memory.

Finally, myths empower communities by maintaining traditions and legitimizing existing social and
religious structures, ensuring the continuity of collective identity across generations.

Among the most important functions of myth in modern and contemporary poetry are:
A-Literary function
The literature of the modern era in general has paid attention to myth. However, modern poetry has made

the myth its main pillar, since "myth gives the text a certain strangeness and ambiguity, making it one of the most
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attractive things for readers of modern poetry, who like the poetic text to be full of obvious ambiguity and clear
implicitness. (Ja‘far al-Dandal, 2021: 5).

If we know and agree that ambiguity is a characteristic of modern and contemporary poetry, then myth and
symbol are among the most important factors in creating ambiguity in poetry. Consequently, the use of myth in
modern and contemporary poetry has become almost necessary. We can see here that myth has a literary function,
as it is linked to the literature of the modern and contemporary poetic text, being one of the elements of ambiguity
used by mentioning only a symbol or part of it, leaving the reader to evoke the rest of the text or the story linked
thereto. If the reader ignore the myth, he feels mysterious and strange, and perhaps if he does know the content of
the myth, he will feel mysterious about the strangeness of the relationship between myth and poetic text.

Poets have used myth for the ambiguity they consider necessary to create the literary nature of the modern
and contemporary poetic text. There could also be another reason, namely that most modern and contemporary
poets wanted to get rid of the rules of the classical Arabic poem and wanted to distinguish themselves from ancient
poetry. As we know, ancient poets had not used myths. Therefore, myth is considered a distinguishing mark from
ancient poems.

Myth values the literary aspect particularly the linguistic side. "It values linguistic aspects such as the
multiplicity of vocabulary, meanings, rhetorical arts such as metaphors, methods of rhetoric and oratory... etc."
(John Stephens, 2020: 4). In addition to the fact that myth is one of the conditions, rules and aesthetics of modern
and contemporary poetic text, it preserves the linguistic levels of societies, vocabulary, structures and rhetoric that
prevailed in those societies and times.

B- Religious function

Religion and culture are the primary bond of every poet, which is why he tries to either foreground or
convert his religion. "Many Western poets have exploited myths and cultural heritage, and have employed them
in their poetic texts, in order to call for the revival of certain religious concepts." (Maha Dahham, 2021: 5).
Religion, then, is the primary objective and most prominent motivation for using myth and other elements to
enhance or convert religion.

Many researchers agree that myth was based on the religious belief of primitive societies, as it represented
a religious creed or an extension of religious thought and derived from its rituals. (Zahir Shawk, 2006: 2). Myth
emphasizes religious and spiritual aspects, as well as the customs and traditions of peoples and nations. (John
Stephens, 2020: 4). There is almost unanimous agreement that myth has a predominantly religious function, since
it was the first link with the gods and sacred places, given that it tells of the supernatural, miracles, and such
matters that do not happen in reality and are linked to the imagination and to the gods powers, according to the
beliefs of certain peoples.

André Gide believes that representing these ordeals endured by heroes and showing them to spectators
through plays is something they once considered art and religion. (Andre Gide, 2014: 14). Robert Smith said in
his book (The Religion of the Semites): "In all early religions, myth replaced belief”. (K. K. Ravin, 2018: 39). It
became a religious belief and a method of thought, in the course of which they resolved the problem of death by
the existence of resurrection and that of human weakness by the existence of polytheism transformed into humans.
(‘Abd al-Hamid Jaydah, 1980: 105) and (Zahir Shawk, 2006: 2). Malinowski believes that myth was like the
Constitution of belief that interprets the present and assures the future. (Sayyid al-Qimni, 1999: 24). Consequently,
every people has myths that they sanctify as a mark of respect for their religion and gods, and do not deny their
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existence. The Greek people believe in the myth of Zeus and do not consider it an imaginary, but rather as real,
while other people see it as imaginary, and so on for each people. Indeed, each people has its own gods, saints,
supernatural things and wonders, but they see them as real, sacred and linked to their religion and history.

C- Social function

Myth is linked to societies, as each society has its own myths, therefore “it is obvious that myth has a global
social function, as is clearly shown by the religious symbols it contains, and its impact on society should not be
diminished”. (John Stephens, 2020: 4). Since every myth is linked to a group and a people, it explains and relates
to aspects of that society. The function of social myth comes after the religious function, as almost every society
is associated with a religion. Priority is therefore given to the religious and social functions.

Myth shows certain facts and the details of its impact on the lives of the characters and societies associated
with them in each era. This means the impact of the truth of certain people and events on their societies. Myth is
used as a message adapted to the social context of each era, thanks to the dynamism of its content. (John Stephens,
2020: 4). It is therefore a powerful key to understanding what happened in those societies on an individual and
societal level. It is established by the characteristics of primitive society, that it explains the customs, mores and
pretexts of these societies, as well as their aesthetic and religious concepts and the institutions on which they are
based. (Al-Sayyid Najm, 2013: 9). The social function of myth is extremely important, and studying it according
to a sociological approach reveals a great deal about the life of societies and peoples, their ways of thinking and
believing, and what society with its different levels resembled at that time.

D- Political function

In every age, we find poets expressing their reality and hopes and considered the politics as one of their
aims, then poets and writers tend to turn to symbolism to stay out of trouble and pursuits. Since the Abbasid era,
when Ibn al-Mugqaffa translated the book Kalila and Dimna into Arabic, the course of his stories has been all
politics in the language of animals in symbolic language. Right up to the present day, myths have been used with
the same symbolism. "It seems that the political circumstances that prevailed in certain Arab societies prompted
certain poets to use myth and employ it in poetry. "It is a means by which the poet can express his thoughts without
using explicit meaning words." . (Maha Dahham, 2021: 6). The point is to avoid prosecution and harassment, if
any, and to escape legal and judicial accountability for charges of insult, slander and defamation against a given
entity or person. It can also be said that using myth is not about staying away from prosecutions, but rather about
citation and evidential value to link what has happened to what will be happen in order to create an atmosphere of
comparison, quotation and representation between political levels, eras, and different worlds such as the animal
and the human worlds.

The opposite may be true, since politics takes advantage of existing myths to serve its orientations and
ideologies: "Politics uses myths to serve its ideology, that is, to create perceptions as false consciousnesses that
lead individuals to act upon their goals, whether they are aware of it or not, by exploiting the magic shadows of
words" (Zahir Shawk, 2006: 2).

Every poet seeks to link the nuances of myth to his current political realities, in every age. Just as Ibn al-
Mugaffa did in the past with the animal fables of Kalila and Dimna, here is the modern and contemporary poets
using myths for political projections. "It is not surprising that we examine the struggle of several gods in ancient
times from a political angle, as each god tried to extend his influence, for example in the history of the Greeks,

Romans and other nations." (Zahir Shawk, 2006: 2). The relationship between myths and politics is one of
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exchange and support, with each side employing the other. However, we stress that the myths had no political
connection, but politics is that which uses myths in its service, either to escape reality or accountability, as there
are those who use them politically in the service of political ideas and ideologies.

For instance, "the economic collapse that hit Germany led to its inability to deal with the situation in a
natural way after the First World War. Thus was born the political myth that goes in a very different direction from
the prevailing trends. It does not start by demanding the prohibition of certain deeds, it aims to change people, so
that it can regulate and control their actions." . (Zahir Shawk, 2006: 2). As we can see, the use of myths has both
individual and collective political dimensions: the myths are used by the poet to describe a reality and guarantee
an evasion of accountability, while they are used at the collective level for sensitizing or political persuasion in
favour of a specific political idea or ideology. The poet may also use myth for argumentation and citation of
comparison argumentation between one era and another, between one people and another, or between different
worlds, as we said, between the animal world and the human world on the political level.

E- Psychological function

Myth occupies a special place among psychologists as it is linked to the subconscious. Sigmund Freud said:
"It has a close link with the subconscious. It is an instinctive expression of repressed desires that arise when the
right conditions are present." Freud believes that myth is linked to man's child psyche”. (Al-Sayyid Najm, 2021:
10). His disciple Carl Jung disagreed with Freud's emphasis on the symbolism of myth and its link to the
subconscious, he rather think that it is linked to the mature subconscious of human psychological life and the
collective unconscious. According to Jung, myth is made up of authentic images that symbolize wisdom and
maturity, and derive from constant psychological motivations that recur throughout a person's life, prompting them
to think about the Supreme Being and human nature's quest for immortality. (Al-Sayyid Najm, 2021: 11). Freud's
view differs from Jung's in that Freud sees myth as linked to the individual, infantile unconscious, while his disciple
Jung sees myth as linked to the mature collective unconscious. Jung's proposal is stronger and more convincing.

There is no doubt that myth is a creative literary art, and that all creative art is closely linked to the human
psyche. Therefore, no one denies that myth has psychological functions linked to the human psyche, to express
societies on a religious, historical, social levels and beyond. Myth has psychological functions, of which the most
important are (Zahir Shawk, 2006: 2):

1- Describing the symbolism of human feelings. "Linguistic symbolism locates sensory influences just
as mythical symbolism locates feelings. In his religious rituals, man follows the influences of deep-seated
individual desires and violent social incitements, and performs these actions without knowing their motivations.
(...) These actions are completely unconscious”. (Zahir Shawk, 2006: 2). The first thing that myth expresses are
human feelings: victory, joy, sadness, disappointment, deception..., and this is evident in all myths.

2- Projecting personal emotion onto general emotion. (Claude Lévi-Strauss, 2011: 227). Interest in myth
has resurfaced as a psychological outlet for human anxiety, confusion and brokenness. This interest has been linked
to psychological demands that see myth as a kind of psychological projection aimed - through the representation
of rituals - at reconstructing human contradictions, experience and the multiple pressures facing his consciousness.
Thus, the use of myth in poetry is an attempt to elevate the poem from its self-diagnosis to its greater, more general
humanity. (Raja’ ‘Id, 1998: 297). If myth sometimes possesses an intrinsic psychological dimension, it will then
be linked to the more general and comprehensive dimension by projecting individual and repressed emotions onto

the collective as a whole.
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3- Describing past psyches: These are repositories of primal, primitive motivations that reveal and excite
man's collective unconscious. (‘Abd al-Rida ‘Alr, 1984: 14). Myth depicts the psychology of the current and
previous societies.

4- Determining the psychological bonds between individuals: it creates a state of social sympathy and
teaches us the meaning of global, unifying bonds. In his book The Golden Branch, Cassirer passed on a myth
according to which if the inhabitants of one of Dabak's villages go hunting in the forest, the rest of the family
members must not touch the oil or water with their hands, as this makes the hunters' fingers sticky, helping the
prey to slip from their hands. (Zahir Shawk, 2006: 2). This myth confirms that there is a relationship between
individuals: when family members touch oil or water, a fisherman far from home gets sticky hands.

5- Therapeutic method: This is what Strauss sees after telling us about the use of an incantation that is
recited by a priest to whom the midwife has gone to ask about a difficult delivery by a woman from the Kuta tribes
in the Republic of Panama. This is done in a room in which a number of burnt cocoa beans are incensed. He
performs certain supplications and prepares small sacred statues called "Nushu". (Claude Lévi-Strauss, 2011: 214-
216). In our popular Arab culture, we find many myths linked to healing and treatment. For example, a person
suffering from ophthalmia is told to take a coin, circle the affected eye seven times and then toss it. The person
who picks up the coin will be sick and the one who threw it will be cured. He may also pour salt on the head of a
patient who is envious or afflicted with an evil eye and throw it into the path of passers-by... etc. All these customs
and traditions are linked to certain myths at a time when they became widespread and their therapeutic power
became known because of their connection with that myth.

F- Creative and aesthetic function

Poets do not hesitate to add whatsoever may distinguish their poetry in order to give it a creative and
aesthetic touch. They use a purple patch, figurative meanings and so on. They have seen that myths are an
important aspect of the creative and aesthetic process. "Myth was used as a purple patch". (Maha Dahham, 2021:
4). Poets have found that myth is almost necessary to produce the creative and aesthetic aspect of the modern and
contemporary poetic text. In fact, the receiver can hardly read a poem without myth, so myth has become a creative
and aesthetic key between creator and receiver.

For modern poets, myth represents an experimental trend in the construction of contemporary poetry, as it
is enriched with aesthetic and semantic values. (‘Aqilah Maraji, 2024: 12). Many modern poets have seen that the
use of myth has a creative and aesthetic distinction that did not exist in poetry before them, so they have inclined
towards the use of myth until it has become an important, if not a necessary, element. "Poetry is not a repetition
of heritage as it is, but rather its creation through a new vision and a new experience." (Fatihah Husayn, 2013: 2).

In fact, myth constitutes a creative and aesthetic difference between the modern and contemporary Arabic
poem: it even constitutes the distinguishing mark in the formation of the modern poem, if not its first keynote.

G- Cognitive function

Myth is linked to the observation of people's ideas, history and customs, in order to know them closely.
This is why the primary function of myth is cognitive: “it includes contemplation, interpretation, reasoning and
attempting to simplify phenomena in order to reach the truth of the present and ensure the future. Myth long
preceded philosophy, playing the role of initial teacher and educator in a language comprehensible to the primitive
mind”. (Ernst Cassirer, 1975: 74) For early man, myths were a means of contemplating and understanding nature.

Man was not yet capable of analysing phenomena and rationalizing their causes and results, so he described them
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in symbols that reflected his lifestyle and embodied all the desire, wonder and longing he knew about survival,
death and immortality. (Jabra Ibrahim Jabra, 1992: 19) and (Zahir Shawk, 2006: 2). -Thus, myth enables us to
know and learn more about people's lives, and to deal with them in a correct and reliable way. Myth embodies the
preservation of culture, as the main idea of myths revolves around a character, a place or a historical fact. As a
result, it tends to shed light on all aspects of the culture of the place and time, and is considered a historical
testimony, making it a legendary story that endures through the ages. Myth conveys the tragedies and mistakes of
the past, (John Stephens, 2020: 4) by describing the origin, basis and backgrounds of events (places, characters,
events and so on), helping us to understand the past, avoid its mistakes and better comprehend its consequences.

Myth helps to evoke more than one historical period in the poem, through the use of legendary historical
symbols from more than one era and culture. This integration and evocation gives us a deep knowledge of this
people across many eras and diverse demonstrations. (Ja‘far al-Dandal, 2013: 5) "When the reader encounters a
text featuring Sisyphus, Ishtar, Tammuz or similar myths, he will search for the basis and the history of that myth,
and thus be better able to understand modern poetic texts". (Fatihah Husayn, 2021: 6). Myth, as described by the
English researcher S.J. K. Jum, is an attempt to explain the sciences of the pre-scientific era, as it tells us the cause
of human creation and natural phenomena, and it explains the secrets behind the characteristics of animals. (Hadt
Nu'man al-Haytt, 1986: 191-192). Myth is the heritage of previous civilizations and part of their history... it
conveys their experiences, their vision of life, their know-how, their beliefs and their dreams. (‘Aqilah Maraji,
2024: 12). Thus, myth helps the scholar increase his knowledge of people's lives, and makes him more perceptive
about events on many levels. It is considered to be a historical documentary for each people, giving us a deeper
knowledge and understanding of them.

H- Empowering function

We have already seen that myth has a cognitive function that is introducing us to peoples and their different
linguistic, religious, social and historical backgrounds. In addition, myth has an empowering function, namely
ensuring the preservation of popular and societal heritages, so that they do not disappear and remain in the
continuity of generations, transmitting them from generation to generation, thus linking the past to the present.

Among scholars, there are those who believe that the function of the myth is the preserving of legacies,
which means that it is responsible for preserving a large and important part of the history of peoples' heritage.
There are those who do not see myth as an explanation, justification or attempt to simplify phenomena. It rather
sustains the preservation of precedents that justify the current situation. Thus, myth supports and consolidates what
already exists. Malinowski said: “Myth does not explain the origin, but rather preserves the precedents that cause
to the present situation. Myth is a real evidence of primitive faith and moral wisdom. (K. K. Ravin, 2018: 32).
Elsewhere, he said: "The myths of primitive peoples seek to lay the foundations for the beliefs and practices that
constitute social organization, (Muhammad ‘Ajinah, 2005: 42). and they have practical objectives which aim at
reinforcing the authority of a clan within itself or establishing a social system within itself and so on. (Sayyid al-
Qimni, 1999: 24) .This is why Maret said: Myth is not explanatory but rather empowering, and it does not satisfy
curiosity but confirms belief. (K. K. Ravin, 2018: 32) and (Zahir Shawk, 2006: 2). Faith here is part of the religious
life of any people, which means that myth aims to confirm religious beliefs, not to satisfy curiosity or

entertainment.
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It promotes attention in and curiosity about the history, customs and traditions of peoples, which in turn
encourages research into oral narrative traditions in particular cultural, religious and anthropological backgrounds.
(John Stephens, 2020: 4)

Conclusion

Myth is an apparent feature of modern and contemporary Arabic poetry, so much so that some have almost
regarded it as a necessary requirement of modern poems. Its aesthetics and connotations are multi-layered, and its
functions range from religious to political, social, psychological, cognitive and beyond. Myth contributes to
understanding the past and history of nations. It preserves the origins of peoples, their customs, traditions, ways
of thinking and religions. The connotations and functions of the same myth may vary according to each era, each
poet, each text and each poet's objectives.

Myth occupies a prominent and indispensable position within modern and contemporary Arabic poetry, to
the extent that it is often considered a fundamental element of the modern poetic discourse. Its aesthetic richness
and layered connotations offer multifaceted functions encompassing religious, political, social, psychological,
and cognitive

Among others. Myth serves as a crucial medium for understanding the historical and cultural heritage of
nations, preserving their origins, customs, traditions, worldviews, and religious beliefs. However, the meanings
and functions attributed to a particular myth are not fixed; rather, they fluctuate depending on the historical
context, the poet’s individual vision, the specific text, and the poet’s intended objectives.

Despite its wide-ranging impact, the conclusion could be strengthened by explicitly acknowledging the
dynamic and sometimes contested nature of myth in poetry, including its potential to both challenge and reinforce
prevailing ideologies. Additionally, further emphasis on the dialogic relationship between myth and modernity in

Arabic poetry would provide a more comprehensive understanding of its evolving role and significance.
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Tersine c¢evrilmis metodolojinin etkinligi, biiyliik oOlciide egitimcilerin
ogrencilerin akademik zorluklarini ele alan ders planlar1 tasarlama ve
uygulama becerilerine baghdir. Karsilikli 6gretim, okudugunu anlama
becerisini gelistirmede umut vaat etse de tersine ¢evrilmis ders planlarina
entegrasyonu heniiz yeterince arastirilmamistir. Bu ¢alisma, rastgele segilen
42 lise dgrencisinin okudugunu anlama becerisini gelistirmek i¢in karsiliklu
Ogretimin tersine ¢evrilmis sinif cercevesine nasil entegre edilebilecegini
inceleyerek bu boslugu ele almaktadir. Yar1 deneysel bir tasarim kullanan
calisma, ogrencilerin ders oncesi ve sonrast geri bildirim puanlarini
karsilagtirmak igin eslestirilmis drneklem t-testi kullanmugtir. Geri bildirim,
bes puanlik Likert 6lgceginde 6n bilgi, motivasyon ve elestirel diisiinmeyi
degerlendiren anonim formlar aracilifiyla toplanmistir. Tedavi 6ncesinde,
ogrencilerin dijital araclara ve internete, 6zellikle akilli telefonlar araciligryla
erisimleri dogrulanmistir. Miidahale ii¢ asamadan olusmustur: geleneksel
dersin ardindan temel geri bildirim, karsilikli 6gretim stratejilerini igeren
tersine Ogretim yoluyla tedavi ve tedavi sonrasi geri bildirim. Sonugclar,
istatistiksel olarak anlamli bir iyilesme ortaya koymus ve bu da sifir
hipotezinin reddedilmesine yol agmistir. Tedavi sonrasi puanlardaki artis,
okudugunu anlama zorluklarinin istesinden gelmek icin tersine derslerde
karsilikli Ogretimin etkinligini vurgulamaktadir. Bu bulgular, karsilikli
O0gretim yoluyla motivasyon, katilim, elestirel diisiinme ve etkilesimin
iyilestigini vurgulayan oOnceki c¢alismalarla uyumludur. Ders oncesi
materyallerin simf i¢i isbirligine dayali 6grenmeyle entegre edilmesi,
ogrencilerin motivasyonunu artirir, 6n bilgilerini gelistirir ve elestirel
diistinmeyi keskinlestirir. Ancak, o6grencilerin ilerlemelerinin c¢esitliligi,
baglamsal ve bireysel faktorler hakkinda daha fazla arastirma yapilmasi
gerektigini gostermektedir. Bu ¢aligma, tersine 6grenme ile karsilikli §gretimi
birlestirmenin pratikligini desteklemekle birlikte, kiiciik 6rneklem ve sinirlt
baglam, ogretim yaklasimlarmi iyilestirmek ve uyarlama i¢in daha genis
kapsamli calismalar yapilmasini gerektirmektedir.
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Abstract

The effectiveness of flipped methodology largely depends on educators’ skill
in designing and implementing lesson plans that address students' academic
challenges. While reciprocal teaching has shown promise in enhancing
reading comprehension, its integration into flipped lesson plans remains
underexplored. This study addresses this gap by examining how reciprocal
teaching can be embedded within a flipped classroom framework to improve
reading comprehension among 42 randomly selected high school students.
Using a quasi-experimental design, the study employed a paired samples t-
test to compare students’ pre- and post-lesson feedback scores. Feedback was
collected via anonymous forms assessing prior knowledge, motivation, and
critical thinking on a five-point Likert scale. Before treatment, students'
access to digital tools and the Internet, mainly through smartphones, was
confirmed.The intervention consisted of three stages: baseline feedback after
a traditional lesson, treatment via flipped instruction incorporating reciprocal
teaching strategies, and post-treatment feedback. Results revealed a
statistically significant improvement, leading to rejection of the null
hypothesis. The increase in post-treatment scores highlights the effectiveness
of reciprocal teaching in flipped lessons for overcoming reading
comprehension challenges.These findings align with previous studies
emphasizing improved motivation, engagement, critical thinking, and
interaction through reciprocal teaching. Integrating pre-class materials with
in-class collaborative learning fosters student motivation, enhances prior
knowledge, and sharpens critical thinking. However, varied student progress
suggests the need for further research into contextual and individual factors.
While this study supports the practicality of combining flipped learning with
reciprocal teaching, its small sample and limited context call for broader
studies to refine and tailor instructional approaches.

Keywords: Reading comprehension, flipped classroom, lesson plan,
reciprocal teaching, prior knowledge, critical thinking, motivation.
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Introduction

Examining teachers' thinking and lesson planning process has been a limited but emerging area of study
(Hatch & Clark, 2021). An expression such as 'by the end of this lesson, learners will be able to...." is perhaps the
starting point for systematic records of teachers' thoughts about what will be covered during their lessons. Several
reasons underscore the importance of lesson planning. As Farrell (2002) posited, a lesson plan allows teachers to
meticulously address learning objectives, content, materials, timing, sequencing, potential challenges, and
activities before the commencement of instruction. Lesson planning, deemed crucial for effective teaching, enables
objectives clear and precise articulation, activity alignment with learning outcomes (Tricarico & Yendol-Hoppey,
2012), preparation of materials (Mumba et al., 2007), anticipation, and resolution of potential problems (Jamali
Nasari & Heidari, 2014), and provides a record of instructional decisions for consistency (Kyung Ko, 2012; Li &
Zou, 2017; Chizhik & Chizhik, 2018).

While the ultimate objectives at the end of each lesson may remain constant, the approach to achieving
them differs among teachers. The complexity of lesson planning, as influenced by various factors is evident. The
chaos theory framework acknowledges classrooms as dynamic environments, where lesson plans may adapt based
on student responses, necessitating disciplined improvisation during instruction (Boyd, 2012; Larsen-Freeman,
1997; Sawyer, 2004). Initially centered on recognizing the dynamic nature of classrooms, Hatch & Clark (2021)
accentuate the ‘how’ of the instruction and not necessarily the ‘what’ in the lesson. Against this backdrop, the
current study seeks to respond to Hatch & Clark’s emphasis by investigating lesson planning using an instructional
flipped methodology that incorporates the reciprocal teaching strategy to enhance reading comprehension skills.
To address this objective, the study poses the following question:

1. Can the incorporation of a reciprocal teaching strategy within flipped lesson plans enhance reading
comprehension skills among Algerian high school learners?
Aligned with this research question, it is hypothesized that flipped lesson plans integrating reciprocal teaching will
lead to improvements in students’ reading comprehension skills.

1. A Review of Flipped Classroom Impact on Language Skills Enhancement

Flipped learning, also known as flipped classroom (FC), has recently become a prevalent educational
mode reversing traditional lecture and homework components in language education, profoundly revolutionizing
the teaching process, and impacting academic performance (Zainuddin et al., 2019; Tsai et al., 2020; Chen et al.,
2023; Lai Ng, 2023; Yan et al., 2024). The impact of the flipped classroom on receptive and productive language
skills enhancement has been the subject of several recent studies. Khoiriyah (2021) addressed a research gap
focusing on listening skills within the flipped classroom context, revealing that flipped instruction significantly
enhances EFL students' listening comprehension skills and thereby provides valuable insights for EFL teachers
seeking to adopt instructional strategies that effectively augment listening comprehension proficiency.
Additionally, the importance of applying the flipped classroom approach to enhance learners’ reading
comprehension is acknowledged across various educational levels and contexts (Hashemifardnia et al., 2018;
Umar, 2022).

Regarding language productive skills, Fathi et al. (2020) examined the impact of the flipped classroom
on writing complexity, accuracy, and fluency for EFL students. Their findings indicate significant improvements
in global writing performance with flipped instruction, suggesting potential benefits for EFL writing pedagogy.

Similarly, in their investigation of the use of social media-supported flipped classrooms on learners' writing
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performance and anxiety, filling a gap in research within the Chinese EFL context and employing a quasi-
experimental design with two intact classes, Zhao and Yang (2022) found significant improvements in writing
performance and reduction in writing. The influence of FC on the quality of language learning has been also
explored in a study conducted in Bhutan where evidence is limited. Through questionnaires and semi-structured
interviews with forty students, the results shared by Singay (2020) reveal positive attitudes towards the flipped
classroom approach in learning grammar. Consistently, Recent research (Abdullah et al., 2019; Santhanasamy &
Md, 2022) demonstrates the effectiveness of the flipped classroom model in enhancing English speaking skills
among undergraduate students, evidenced by significant improvement in oral proficiency test scores.

Moreover, within this realm, Samadi et al. (2024) contend that FC implementation significantly
influences learners' utilization of cognitive and meta-cognitive self-regulated learning strategies, thereby
contributing to better learning outcomes, and improved higher-order thinking skills. Overall, these studies
collectively show the positive impact of the flipped classroom on various language skills, including listening,
writing, speaking, and reading.

2. Reciprocal Teaching Strategies

Reciprocal teaching (RT) is a structured approach widely used to enhance reading comprehension skills
among students (Wu & Chen, 2018). Reciprocal teaching was proposed by Palincsar and Brown in 1984, drawing
upon Vygotsky's sociocultural theory of learning. Rather than depending solely on the expertise of the teacher, RT
emphasizes collaborative dialogue, metacognitive strategies, and shared responsibility between teachers and
students, facilitating discussions and leading to significant improvement in reading comprehension through four
main reading strategies: prediction, clarification, questioning, and summarization (Palincsar & Brown, 1984; Fung,
Wilkinson, & Moore, 2003).

Palincsar (1986) states that predicting happens when students speculate about what topics will be discussed
in the text that follows, emphasizing that prediction involves activating background knowledge and revising
predictions if needed (Teele, 2004). Clarification, as described by Palincsar and Brown (1984), involves addressing
text misunderstandings, including new vocabulary and unclear references, aiming to ensure comprehension as its
focus. Questioning, deemed as the most effective strategy (Owens, 1976), enables students to improve their
comprehension by asking questions about the text (Yang, 2010). Finally, summarization, according to Irwin (1991:
04), refers to ‘deleting unimportant information, and identifying or constructing general or main idea statements
that summarize many details.”

Several recent studies (Oo et al., 2021; Albatool &Moneus, 2023; O'Hare et al., 2023, Mohamed, 2023) have
highlighted the positive impact of reciprocal teaching on reading comprehension across diverse educational levels
and subjects. Mafarja et al. (2023) conducted a systematic review investigating the impact of reciprocal
teaching/learning on academic achievement across all student levels, revealing its potential in improving
comprehension, cooperative learning, motivation, academic achievement, metacognition, and critical thinking
skills. While effective in fostering an engaging learning environment across various settings, further research and
professional development are crucial to fully harness the potential impact of reciprocal teaching, especially in
Flipped classrooms, the focal point of the present study.

1. Methodology

To validate the set hypothesis and accomplish the objectives of the present study, we have chosen a quasi-

experimental approach employing a paired samples t-test. The quasi-experimental design, specifically utilizing a
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t-test for paired groups, is a form of inferential statistics utilized to ascertain whether there exists a noteworthy
difference between the mean scores of students' post-lesson feedback forms regarding reading comprehension
improvement through the reciprocal teaching approach in planning flipped lessons. The anonymous post-lesson
feedback forms, used to evaluate students' reading comprehension abilities before and after the intervention,

consist of three elements measured on a five-point Likert scale:

Elements 1 2 3 4 5

1. Prior knowledge

a. Demonstrating familiarity with the vocabulary of the text.
b. Making connections between the text and existing
knowledge.

Making inferences quickly and accurately.

Successfully answering comprehension questions.

Easily remembering and memorizing words.

Motivation

Finding the text interesting and engaging.

Being eager to skim through the text.

Being motivated to discover unfamiliar words.

Feeling anxious about lacking prior knowledge about the
text's topic and ideas.

Gaining confidence in understanding the text.

Critical Thinking Skills

Analyzing and evaluating the text's content.

Drawing logical conclusions based on evidence from the text.
Formulating insightful questions about the text.
Synthesizing information from various parts of the text.
Applying critical thinking strategies to solve problems
encountered in the text.

peTE e ar

PanTE wWe

1. Disa%ree; 2. Strong%l disagree; 3. Neutral; 4. A%ree 5. Strocr?gly agree

Tablel. Post-lesson feedback form: Exploring Elements of Flipped Classroom Integration and Reciprocal
Teaching

The target sample consisted of 42 second-year high school students, selected randomly. Before implementing
the treatment, namely the adoption of the reciprocal teaching approach in the design of flipped reading
comprehension lessons, the chosen students were queried about their possession of the necessary skills, digital
tools, and internet access to receive learning materials via Google Classroom. It is noteworthy that nearly all
students had smartphones, upon which the experiment heavily relied. The phases and procedures undertaken for
the quasi-experiment are as follows:

1. The initial stage, aimed at measuring the dependent variable, involved asking students to complete a brief
feedback form after a reading comprehension lesson designed and executed using the traditional approach without
the incorporation of reciprocal learning strategies.

2. The subsequent stage entailed exposing the same group of individuals to the treatment, which involved
utilizing a flipped classroom lesson plan using reciprocal learning strategies for teaching reading
comprehension.

3. Type of the target text

Level Second Year

Stream Literary stream
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Unit Six No man is an Island (Disasters and Solidarity)

Sequence 2 Reading and Writing

1.1. The objective of this lesson
By the end of this lesson, adapted to the needs of flipped methodology and incorporating reciprocal teaching,
learners will be able to:

Reading Stages The treatment Instructions Objectives
Pre-Class: Content Introduction

1. Students independently read the assigned text at home  a.Make Predictions about the
Pre-Reading and make predictions. content of the text

- Material: The assigned text.

In-Class (Classroom Setting): Deeper Engagement

1. Engage students in a warm-up activity where they share
their predictions about the text. b. Share Predictions about the
content of the text based on

2. Assign each group with four members, each assigned prior knowledge.

with a specific reciprocal learning role: predictor,

questioner, clarifier, and summarizer.
While- reading

c.Engage critically with the text.

3. As students read the text, they should actively engage in

their assigned roles: . .
d. Identify confusing parts of

- Discuss predictions. the text and clarify them

. through discussion and analysis.
- Generate questions

- Clarify misunderstandings

4. The teacher facilitates a whole-class discussion where
each group shares their thoughts based on their assigned
roles.

Post- Class (Classroom Setting)
Feedback & Reflection

1. The teacher guides students in synthesizing the main @ synthesize the main ideas of the

ideas of the text and connecting them to real-world contexts. | text into concise summaries.
Post-Reading 5 Each student conducts a short review of key ideas,
synthesizing and summarizing the key points discussed with
the group.

3. The teacher provides constructive feedback on students'
comprehension of the text.

2. The last stage occurs after the treatment. It involves administering the same post-lesson feedback form

to fundamentally assess the effectiveness of the manipulated independent variable (the flipped lesson plan
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employing reciprocal teaching) on the dependent variable (students’ English reading comprehension
improvement).
4. Results
This section includes an analysis of the aforementioned components of the participants' post-lesson
feedback forms both before and after undergoing the experimental treatment. Subsequently, the results of each
test are compared for null hypothesis testing.
4.1. Pre- Treatment Results
Firstly, the results of the feedback form, completed after a reading comprehension lesson designed and executed

using the traditional approach without integrating reciprocal teaching into the flipped lesson plan, are presented.

Prior Knowledge Motivation Critical thinking Skills
Paired sample Experimental group
Mean 2.21 1.97 1.80
SD 1.0008 97 1.01
Minimum 1 1 1
Maximum 5 4 4

SPSS Output 1. Pre-treatment Results

Based on the SPSS output provided, it appears that the target learners generally rated their prior knowledge
relatively higher (2.21) compared to their motivation (1.97) and critical thinking skills (1.80). There seems to be
more variability in ratings for prior knowledge compared to motivation and critical thinking skills, as indicated by
the standard deviations. Most values for motivation and critical thinking skills fall between 1 and 4, providing a
snapshot of the experimental group's performance in the reading comprehension lesson before the treatment is
implemented.

4.2. Post-Treatment Results

The post-test results are presented to determine whether the performance of the selected sample has improved as

a result of the experimental treatment.

Prior Knowledge Motivation Critical thinking Skills
Paired sample Experimental group
Mean 3.11 2.97 2.54
SD 1.15 1.13 ,94
Minimum 1 1 1
Maximum 5 5 5

SPSS Output 2. Post-treatment Results

The SPSS output 2 indicates that, after the experimental treatment, there is an observable increase in the mean
ratings for all three factors (prior knowledge, motivation, and critical thinking skills) compared to their pre-
treatment levels. This suggests that the treatment had a positive effect on these aspects. The standard deviations

imply that there is variability in the degree of improvement among learners within the experimental group. This
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variance could be attributed to various factors, including the specific reciprocal learning roles assigned to each
member of the experimental group during the treatment. Worth noting is that the maximum scores for each factor
reach the highest possible value.

4.3. Paired Sample T-Test: Comparing Means and Hypothesis Testing

6 311 2,97 2,54
|
2,21 1,97 1,8
2
0
Pror-knowledge Motivation Critical thinking Skills
Pre-Treatment Performance Post-Treatment Performane

Figure
1. Comparing Means
Based on the comparison between pre-treatment and post-treatment performance, it can be concluded that the
treatment has a significant effect on enhancing the sample's perceived levels of prior knowledge, motivation, and
critical thinking skills for reading comprehension. The increases in mean ratings across all three factors indicate
the beneficial impact of the treatment.
4.3.2. Hypothesis Testing

Performance Difference Mean Std.Deviation Sig. (P-value)
Pre-/ Post treatment -.88 131 .007

SPSS Output 3. Paired Samples Test
The paired samples test conducted on the pre-and post-treatment assessments resulted in a mean difference of -
0.88, with a standard deviation of 0.131 and a statistically significant p-value of 0.007. Given the significance
level (o) typically set at 0.05, the obtained p-value of 0.007 is less than a. According to the criteria outlined for
hypothesis testing in the present study, when the p-value is less than or equal to a, there is enough evidence to
reject the null hypothesis (p < ). Therefore, since the p-value is less than a (0.007 < 0.05), we can conclude that
there is sufficient evidence to accept the alternative hypothesis (H1), which suggests that there is indeed a
difference in performance between the pre-and post-treatment assessments. This indicates that the implementation
of flipped lesson plans with the reciprocal teaching strategy would result in improvements in the reading
comprehension of Algerian high school learners.

5. Synthesis of the Main Finding

The current study aims to investigate the effectiveness of flipped lesson planning utilizing an instructional
flipped methodology incorporating the reciprocal teaching strategy to enhance reading comprehension skills.
Employing a quasi-experimental research design, the researcher conducted a paired samples T-test. The results,
based on the presented data, indicate a significant improvement in reading comprehension skills among the target
sample following the intervention. This improvement is evident across three key aspects: prior knowledge,
motivation, and critical thinking. Consequently, the alternative hypothesis is confirmed. Statistically, the paired
samples t-test revealed a significant difference between the mean scores of the post-lesson feedback forms

completed by the experimental group before treatment (M= 1.99) and after treatment (M= 2.87). With a p-value
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of .007, which is less than the significance level (a= 0.05), the decision rule confirms the significance of the
findings.

The observed increase in post-treatment mean scores among the students can be attributed to the experimental
treatment, affirming the effectiveness of the manipulated independent variable (the use of reciprocal teaching
strategies for flipped lesson plans) on the dependent variable (students’ reading comprehension skills).
Synthesizing related studies reveal consistent findings supporting the effectiveness of reciprocal teaching
strategies, particularly when combined with collaborative learning. Basoeki et al. (2020) and Rukmanta and Yanto
(2022) both highlighted increased interaction, communication, critical thinking, motivation, leadership, and
cooperation among students when reciprocal teaching was integrated with collaborative learning and flipped
classroom approaches. Consistently, the study conducted by Novridewi et al. in 2023 demonstrated enhanced
student engagement, motivation, and improved learning outcomes through the implementation of reciprocal
teaching activities in reading. Aligned with these findings, Carey et al. (2023) and Mawlood and Abbas (2022)
underscored positive attitudes among teachers and improved skill analysis and feedback skills among students,
respectively, when reciprocal teaching strategies were incorporated into instruction.

In conclusion, the findings of the present research demonstrate the effectiveness of reciprocal teaching
strategies in enhancing students' reading comprehension skills, both when implemented alone (in pre-class
predicting activity) and then in tandem with collaborative learning during class (questioning, clarifying, and
summarizing activities in the classroom setting). Integrating reciprocal teaching strategies with flipped lesson
planning presents a potent method to improve students' reading comprehension abilities. By introducing pre-class
materials and fostering active engagement, critical thinking, and collaboration during class, these techniques
effectively empower students to become more proficient in prior knowledge, motivated readers, and critical
thinkers. However, the variability in improvement among learners highlights the significance of considering
individual differences and instructional strategies in educational interventions. This emphasizes the need for
further research to explore the factors influencing intervention effectiveness and to develop tailored approaches
that accommodate the diverse needs of learners.

Conclusion

Designing a lesson is a multifaceted task for educators, involving a systematic process of determining what
and how students should learn. Collaboration among teachers is essential in this endeavor, especially as education
continues to evolve with the emergence of innovative models like the flipped classroom, which entails
incorporating elements that engage students actively and promote critical thinking to enhance their overall learning
experiences.

Enhancing reading comprehension through reciprocal teaching strategies, particularly when integrated
with flipped lesson planning, offers a dynamic approach to improving students' understanding of texts. Reciprocal
teaching, involving predicting, questioning, clarifying, and summarizing, fosters active engagement and critical
thinking among students, while flipped lesson planning allows for personalized learning experiences and
collaborative activities. Supported by research findings demonstrating increased engagement, motivation, and
learning outcomes, the combination of reciprocal teaching and flipped classrooms offers educators a powerful tool
to enhance reading comprehension skills. Practical implementation tips include utilizing pre-class materials to

introduce content, and providing explicit instruction while also encouraging active participation, and promoting
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deeper engagement during class time. By incorporating these strategies into instruction, educators can create
dynamic learning environments that empower students to become proficient readers.

Nevertheless, it is crucial to acknowledge the limitations of this study, including its small sample size and
restricted time frame. Contextual differences may impact the generalizability of the findings. Additionally, the
study does not address all aspects of flipped lesson design, highlighting the necessity of additional research in this

area.
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Abstract

This study presents a bibliometric analysis to explore the development trends,
conceptual structure, and interdisciplinary gaps within the academic literature
on learning spaces. As physical, digital, and hybrid learning environments
continue to evolve, research on learning spaces has gained prominence.
However, most existing literature is shaped predominantly by educational
sciences, with limited representation of spatial design and architectural
perspectives. This study aims to map the field systematically and provide a
comprehensive understanding of both its strengths and limitations. A total of
2,819 publications indexed in the Web of Science database were analyzed. The
bibliometric process employed VOSviewer and Bibliometrix software to
generate co-authorship networks, keyword co-occurrence maps, thematic
clusters, and country-level collaborations. In addition, a trigram analysis was
applied to article abstracts to compare the alignment between author-defined
keywords and the actual thematic content. The results identified 13 thematic
clusters, primarily centered around pedagogical frameworks, teacher education,
digital learning environments, and student engagement. A notable discrepancy
was found between frequently used keywords and the core themes emerging
from article abstracts, indicating conceptual misalignment in the field.
Temporal analysis also revealed a recent shift—particularly after 2020—
toward topics such as digitalization, hybrid learning, and artificial intelligence.
Findings suggest that learning spaces should be explored not only from
pedagogical perspectives but also through spatial and architectural lenses.
Accordingly, stronger collaboration between educational sciences and spatial
design disciplines is recommended. By objectively mapping publication
patterns, this bibliometric analysis offers valuable insight and direction for
future interdisciplinary research on learning environments.

Keywords: educational research, learning environments, learning spaces,
bibliometric analysis, bibliometric mapping
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Introduction

Learning spaces encompass physical, digital and social environments where individuals participate in the
processes of acquiring, sharing and applying knowledge. While traditional educational environments have been static
and unidirectional for many years, changes in education today are transforming approaches to space design (Jamieson
et al., 2000; Oblinger, n.d.). Learning spaces are not limited to educational institutions but encompass a wide
ecosystem of spaces such as classrooms, libraries, study spaces, cafes and student centers. These spaces are directly
related to physical, social and technological factors that affect individuals' learning experiences.

The existing literature indicates that learning spaces are primarily explored within the realm of educational
sciences; however, research on the impact of spatial design and physical factors on learning processes remains limited
(Woolner & Hall, 2010) Specifically, the impact of space features including adaptability, inclusivity, and technology
integration on students' academic performance, motivation, and cognitive growth should be assessed (Scott-Webber,
2004; Temple, 2008)

This study intends to analyze academic research on learning environments via bibliometric analysis. By
exposing the publication trends, citation links, scientific networks, and research issues of the academic literature,
bibliometric analyses aid in mapping the field's academic evolution (van Eck & Waltman, 2010).

The following questions will be addressed within the parameters of this study:

1. How is the literature on learning spaces doing right now? What types of research have been done in this
area?

2. What are the trends and directions of development in the literature on learning spaces?

This study's primary goal is to identify the overall framework of research in the subject of learning spaces and
to use bibliometric mapping approaches to uncover academic trends in this area. Finding the most significant articles,
authors, organizations, keywords, themes, and subfields in the literature is the main goal of the study.

The results of these analyses can guide the design, development and management of learning spaces by
providing insights into the most important academic research on this topic.

The second segment of the study, Literature Review on Learning Spaces, offers a comprehensive overview of
academic research in this domain and evaluates existing studies on physical, digital, and social learning settings. The
methodology section elucidates the data collection processes, analytical techniques, and software employed for
generating bibliometric maps. The Findings section delineates the publication trends in academic research on learning
spaces, identifies the most cited publications, conducts author and institutional analyses, and provides conceptual
assessments via bibliometric maps. The Discussion and Conclusion section analyzes the results and addresses
implications for future research.

1. Literature on Learning Spaces

Learning spaces are dynamic environments that influence the processes of knowledge acquisition and
exchange among individuals. The notion of learning space, historically confined to classrooms, now encompasses a
diverse ecosystem that includes classrooms, libraries, study areas, cafes, student centers, and digital platforms. In
addition to the physical confines of educational environments, psychological, cultural, and social influences that
individuals engage with are significant determinants of the learning process (A. Y. Kolb & Kolb, 2005).

Upon examining studies on learning environments, it is evident that this domain is approached through
physical, digital, and social dimensions. Learning space describes the physical place where learning takes place. 'A

rich network of transitional spaces, both inside and outside' can enhance the enjoyment of teaching and learning (Van
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Note Chism & Bickford, 2002). Learning space integrates the individual's learning style with the wider institutional
learning environment. It extends beyond physical settings, emphasizing the importance of the interaction between
individuals and their environment, including psychological, cultural and social factors that influence the learning (A.
Y. Kolb & Kolb, 2005). Learning spaces encompass any place where learning/teaching takes place, whether virtual,
real, formal, informal, indoor or outdoor, including the concept of a 'classroom' with defined and precise boundaries.
The design of learning spaces extends beyond the traditional classroom. This has led to the convergence of physical
and digital environments(Davis, n.d.) In contemporary learning environments, resources for data collection,
processing and presentation tools can be shaped by the individual's own personalized learning needs in virtual and
physical spaces (Pulak, 2016). Studies show that the design and composition of learning spaces have a significant
impact on learning outcomes (Ramos et al., 2021). Learning environments should encourage innovative thinking and
the changing demands of students in the twenty-first century. Prioritizing flexibility, technological integration,
inclusion, and alignment between physical and virtual spaces can help universities create innovative, collaborative,
and interactive learning environments (Crabb et al., 2019; Elkington & Bligh, 2019; Harrop & Turpin, 2013;
Selvaratnam, 2021).

The necessity to categorize knowledge has arisen due to the current surge in knowledge production. Academic
output has significantly accelerated with the expansion of information access brought about by evolving technologies
and internet infrastructure (Hilbert & Lopez, 2011; Rowlands et al., 2008). The number of journals, publishers, and
scholars in the literature has grown and diversified along with the growing body of knowledge. Additionally, studies
have been conducted from a variety of perspectives and by a variety of disciplines, which has made it possible for
researchers to approach their subjects from multiple angles.

Bibliography, often known as bibliometrics, is a metrology technique that uses statistics and mathematics to
evaluate publications (Jing et al., 2023). The literature is analyzed quantitatively and categorized in a number of ways
(Diodato & Gellatly, 2013; Donthu et al., 2020). Since its introduction in 1934, the idea of bibliometrics has
advanced quickly and, with the use of databases, has become a standard practice (Jing et al., 2023). At the same time,
bibliometric research has become easier and more engaging due to the advancement of computer technologies and
presenting approaches.

Bibliometrics, the quantitative analysis of publications and citations, has emerged as a fundamental tool for
assessing the impact of scientific research(Cobo et al., 2011; Moral-Muifioz et al., 2020). It was the development of
various bibliographic databases such as Web of Science and Scopus that significantly shaped the bibliometric analysis
landscape. The first bibliometric studies date back to the early 20th century, when researchers began to model
statistics of scientific literature (Cremin et al., 2020).

Table 1 Most cited articles

Authors Article Title Summary

This paper examines the relationship
Learning  Styles and ] ]
] between learning styles, learning spaces,
Learning Spaces: o ) . .
Kolb, AY; Kolb, and experiential learning in higher
Enhancing  Experiential o
DA education. It discusses Experiential
Learning  in  Higher ) )
] Learning Theory and its four-stage cycle,
Education
advocating learning environments that

I; \I E E Tiirk Akademik Arastirmalar Dergisi 2025, 10/2 365



Nurdan Sezgin Toruk — Kunter Manisa

cater to different learning preferences and

encouraging active engagement.

McLoughlin, C;

Personalized And Self-
Regulated Learning in The
Web 2.0 Era: International

This paper explores how Web 2.0
technologies can be used to create
personalized and self-regulated learning

experiences, highlighting international

Lee, MIW ) examples of innovative pedagogy using
Exemplars of Innovative ]
2010 ) _ social software. It emphasizes the
Pedagogy Using Social ]
importance  of learner  ownership,
Software o ) .
flexibility, and authentic learning
environments.
The paper explores the effectiveness of
active learning pedagogies in reducing
classroom  contact  hours  while
maintaining or improving student learning
Baepler, P; It's Not About Seat Time: outcomes compared to traditional
Walker, JD; Blending, Flipping, And classroom settings. The authors found that
Driessen, M Efficiency in  Active the use of a blended learning approach
2014 Learning Classrooms with active learning strategies led to

comparable or better student performance
on standardized examinations and
improved students' perceptions of the

learning environment.

Pather, N; Blyth,
P; Chapman, JA;
Dayal, MR; et all

2020

Forced Disruption of
Anatomy Education in
Australia and  New
Zealand: An  Acute
Response to the Covid-19

Pandemic

The article notes the challenges for
Australian and New Zealand anatomy
educators grappling with concerns about
the role of human donor material and
academic integrity as they transition to
online learning and assessments during

the COVID-19 pandemic.

Kolb, AY; Kolb,

DA

2009

The Learning Way Meta-
Cognitive  Aspects  of

Experiential Learning

This paper explores the concept of a
‘learning pathway’, emphasizing the
importance of understanding one's
learning style and adopting a meta-
cognitive approach to learning. It draws
on the ELT model and explores how

individuals can increase their learning

power by consciously engaging in a cycle
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of experiencing, reflecting, thinking, and

acting.

Studies on learning spaces have increased rapidly in recent years. Therefore, the complexity of the literature
makes it difficult to read the data and view the field.

This study will examine research in the field of learning spaces through bibliometric analysis and visualize
the most cited articles, important research areas and main trends in the literature.

2. Methodology

Today, the rapid expansion and diversification of academic literature makes it difficult to conduct a
comprehensive literature review with traditional methods. In this context, bibliometric analysis methods facilitate the
identification of research trends by providing the opportunity to evaluate the literature in a numerical and visualized
form. Bibliometric analyses reveal how scientific knowledge is shaped by examining the citation relationships,
collaborative networks, author and journal interactions of publications in a particular field. In this study, bibliometric
analysis methods were used to determine the general trends and academic collaborations of academic studies on
learning spaces. Bibliometric analysis provides a powerful tool to visualize the development process of the field, key
research topics and possible future directions.

This study does not include any data collection process for human participants. The bibliometric analysis was
conducted using only open access publications obtained from the Web of Science database. Therefore, ethics
committee approval is not required.

2.1. Data sources

Bibliometric studies rely on digital databases to analyze research trends in a given field by collecting
quantitative data from academic literature. The two most widely used bibliographic databases in scientific research
are Web of Science (WoS) and Scopus. In this study, academic publications on learning spaces were analyzed using
the Web of Science database. The selective structure of WoS was preferred in order to obtain more qualified and
focused results in the literature review.

2.2. Method of Analysis

In this study, VOSviewer(van Eck & Waltman, 2010) and Bibliometrix(Aria & Cuccurullo, 2017) software
were used to visualize bibliometric analyses and identify academic trends. VOSviewer is a software developed to
visualize citation networks, co-citation relationships, collaborative research networks and keyword analysis. In this
study, co-occurrence analyses of article keywords were performed and thus thematic relationships in the literature
were identified. The network maps provided by VOSviewer show the clusters in the literature by revealing how the
academic field is structured. Bibliometrix is an open-source R package that provides comprehensive statistical tools
for bibliometric analysis and enables a wide range of analyses such as citation analysis, collaboration networks,
publication trends and thematic mapping. In this study, the number of publications by year, trending topics, countries,

most cited studies and journals were analyzed using the Biblioshiny interface.
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Bibliometrix
Collaboration maps
Cloud words
" . \ . Thematic maps
. The words ‘learning spaces Only articles were
The WoS datab: . i i
¢ VoS database Is or 'learning space' are selected as publication text Trending topics

selected as the sample —| —

for the research. searched and 4450 results type and 2819 results ‘mining
are found. were obtained. VosViewer

Keyword maps

Figure 1 Research process design

Using Bibliometrix, we analyzed which countries collaborate with each other in the learning spaces literature.
This analysis was done to visualize scientific collaborations between countries and to understand global interactions
in the literature. In the word cloud, trigram analysis (groups of three words) was performed on article abstracts to
identify the most frequently used word groups in the literature. This analysis was conducted to reveal the frequently
used concepts in article abstracts and to understand the change of these concepts over time. The resulting trigrams
were visualized as word clouds. The trending topics analysis was conducted to understand which topics are prominent
in the field of learning spaces and how they have changed over time. Thematic maps were used to visualize the themes
in the literature and the relationships between these themes. The first quadrant includes the most studied antecedent
concepts in the field (motor themes), the second quadrant includes concepts that have developed within the field but
are not related to the outside (niche themes), the third quadrant includes emerging or declining themes, and the fourth
quadrant includes basic but not very developed concepts (basic themes) (Aydmoglu et al., 2022). Two different
thematic maps were created. The first map was created using keywords identified by the authors. The second map
was created using trigrams extracted from publication abstracts.

Network visulization in bibliometric maps consists of nodes and links. Journals, authors, keywords,
institutions constitute the nodes; publications constitute the links between these nodes. Map-based representations
make the data studied in the field understandable and help the researcher to navigate.

A co-occurrence analysis of the keywords identified by the authors was conducted using VOSviewer. This
analysis was carried out to reveal the relationships between keywords and the clusters formed by these words. The
resulting network map shows the themes in the literature and the connections between these themes. In this map,
publications are divided into various clusters and each cluster is shown with a different rank.

3. Findings

The co-occurrence network visualization of keywords using VOSviewer revealed the main themes in the
literature and the relationships between these themes (Figure 2). In this map, it is seen that studies related to learning
spaces are gathered in 13 clusters.These clusters can be grouped under the titles of Design of Learning Spaces and
Innovation in Education, Digital Learning and Pandemic Impact, Technology Supported Learning, Student
Motivation and Social Learning, Active Learning and Experiential Learning, Libraries and Learning Spaces,
Language and Culture Based Learning, Social Justice and Diversity, Physical Learning Environments. The six most
influential clusters are:

Cluster 1: Design of Learning Spaces and Innovation in Education

Studies in this cluster examine the effects of learning spaces on student engagement. Matthews et al., 2021
reveals that social learning spaces contribute to students' active learning, social interaction and developing a sense of
belonging. Bouilheres et al., 2020 states that blended learning increases students' engagement, flexibility and self-
confidence, while Beckers et al., 2016 emphasizes that students prefer different learning spaces for individual and

group work. Byers et al., 2018 shows that innovative learning environments increase student engagement and
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transform teachers' pedagogical approaches. Fisher & Newton, 2014 states that the integration of physical and digital
spaces of 21st century campuses increases student engagement, while Holley & Dobson, 2008 reveals that

contemporary learning spaces in blended learning environments encourage student engagement.
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Figure 2 Network visualization of co-occurrence analysis of author keywords

Cluster 2: Digital Learning and Pandemic Impact

The studies in this cluster examine the effects of digital learning tools on student engagement. McLoughlin &
Lee, 2010 states that Web 2.0 tools support personalized and self-regulated learning and increase student engagement.
Turnbull et al., 2021 emphasizes that the transition to e-learning during the Covid-19 pandemic increased student
engagement, but teachers and students need to adapt to these tools. Pegrum et al., 2013 shows that mobile
technologies increase students' motivation and enable them to be more actively involved in learning processes.

Cluster 3: Technology Supported Learning

The studies in this cluster examine the effects of blended learning and educational technologies on student
engagement and performance. Baepler et al., 2014 states that blended and flipped learning in active learning
classrooms increases student engagement, while Norberg et al., 2011 emphasizes that the time-based blended learning
model allows students to learn flexibly. Yang et al., 2019 shows that the blended synchronous classroom approach in
rural areas improves student performance and encourages engagement.

Cluster 4: Student Motivation and Social Learning

Studies in this cluster examine the effects of social learning and professional development on student
engagement. Flecha & Soler, 2013 argues that dialogic learning engages Roma families and students in school and
promotes educational equity. Rehm & Notten, 2016 shows that Twitter is used as an informal learning space for
teachers and supports professional development. Clement & Vandenberghe, 2000 emphasizes that collaborative
learning environments support teachers' professional development and increase student engagement.

Cluster 5: Active Learning and Experiential Learning

The studies in this cluster examine the effects of active and experiential learning on student engagement. A.
Kolb & Kolb, 2009 states that the meta-cognitive aspects of experiential learning enable students to be actively
involved in learning processes. A. Kolb & Kolb, 2010 shows that game-based learning spaces increase student
engagement. Tomkins & Ulus, 2016 emphasizes that Kolb's learning cycle encourages students' active engagement.

Cluster 6: Library and Learning Spaces
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Studies in this cluster examine the effects of library and learning spaces on student engagement. Bryant et al.,
20009 states that the use of academic libraries as social and learning spaces increases student engagement. Bennett,
2007 emphasizes that the design of higher education learning spaces plays an important role in increasing student
engagement. Montgomery, 2014 shows that library spaces have positive effects on student learning behaviors.

In the VOSviewer analysis, 15% of the author keywords were missing, leading to data loss in the network
maps. Due to this deficiency, meaningful word clusters were created by applying trigram analysis on article titles.
In the word cloud in Figure 3, while informal learning spaces stand out as the most common concept, concepts
such as social learning spaces, innovative learning spaces, virtual learning spaces and physical learning spaces

are also among the important topics.
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Figure 3 Wordcloud generated from abstracts of publications.

The Trend Topics visualization in Figure 4 shows which topics have been prominent in the academic
literature over time. The graph represents the year each concept first emerged, the duration of its influence and
how often it is used. It is seen that Artificial Intelligence, Hybrid Learning and STEAM & Task Analysis
approaches gain more importance in 2020 and beyond in the light of Covid-19 impact and new technological
developments as emerging concepts. It is seen that topics such as Learning Space, Higher Education, Pedagogy
and Collaborative Learning are included in the academic core. It is seen that topics such as Web 2.0, Blog, Wiki,
Second Life, Seamless Learning, Digital Literacy were popular in the 2010s and not used at all in the 2020s. Topics

such as COVID-19, Distance Education reached their peak during the pandemic but declined after 2023.
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In this study, two thematic maps were comparatively analyzed to explore the conceptual structure of the

learning spaces literature from different methodological perspectives. The left-side map, based on author-defined

AR
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keywords, reflects how researchers conceptualize the field and which terminologies are most commonly employed.
In contrast, the right-side map, created through trigram analysis of article abstracts, illustrates themes derived
directly from the content of the publications. This comparison reveals whether a conceptual alignment exists
between the keywords selected by authors and the actual focus of their studies. In the keyword-based thematic
map, teacher education, professional development, and identity emerge as motor themes, while more general terms
such as higher education, education, and learning are situated in the core themes. Niche themes highlight topics
such as social context and gamification in learning environments. On the other hand, the content-based thematic
map emphasizes the physical and flexible design of learning spaces as motor themes, including concepts such as
flexible learning space, physical learning environment, and innovative learning space. Core themes in this map
include virtual learning space, digital learning environment, and collaborative learning space, while inclusive and
language-based learning environments stand out as niche themes. This comparative analysis highlights both the

terminological diversity and the conceptual fragmentation that characterize the learning space literature.

socillearning space
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Figure 5 Comparative thematic maps generated through bibliometric analysis: the left map is based on

author-defined keywords, and the right map is created using trigram analysis of article abstracts.

The countries with the highest number of publications on learning domains are the USA, Australia, the UK,
China and Canada. When the international collaboration map in the WoS database is examined, it is seen that there
are 21 collaborations between the USA and China, 19 between Australia and the UK, 18 between Australia and
New Zealand, 16 between Australia and China and 15 between the USA and Australia.
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Figure 6 Overlay visualization of co-occurrence analysis of author keywords.
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Figure 6 shows which topics the studies have focused on over the years. In the early 2010s, research focused
on design, by 2015 it had shifted to sustainability and urban studies, and by 2020 it focused on the relationship
between pandemic, technology and space.

Discussion and Conclusion

In this study, bibliometric analyses on learning spaces have been conducted to evaluate how this field has
been shaped in academic literature. The bibliometric findings show that studies on learning spaces are largely
concentrated in the field of Educational Sciences and are much less represented in disciplines directly related to
space design, such as Architecture (Table 2). This situation reveals that learning spaces are addressed within the
pedagogical framework, but research on the design and organization of the physical space is relatively limited.

The multidisciplinary nature of learning spaces makes it difficult to read the literature in this field. The
complexity of the literature is limited by the Web of Science categories, the boundaries of which are sharply
delineated in this study. Research on learning space was categorized according to Web of Science categories and
listed in Table 2. As seen in Table 2, 54.230% of the publications in the field were made in the category of
Educational Research. Only 1.563% of all studies were conducted in the Architecture category.

Table 2 Publications by WoS categories

Web of Science Categories Record Count %
Education Educational Research 1,421 50,41%
Information Science Library Science 162 5,75%
Education Scientific Disciplines 117 4,15%
Linguistics 87 3,09%
Social Sciences Interdisciplinary 76 2,70%
Language Linguistics 71 2,52%
Management 69 2,45%
Computer Science Information Systems 66 2,34%
Environmental Studies 65 2,31%
Computer Science Interdisciplinary Applications 64 2,27%
Environmental Sciences 63 2,24%
Computer Science Artificial Intelligence 59 2,09%
Green Sustainable Science Technology 57 2,02%
Engineering Multidisciplinary 53 1,88%
Engineering Electrical Electronic 48 1,70%
Nursing 48 1,70%
Construction Building Technology 46 1,63%
Geography 43 1,53%
Public Environmental Occupational Health 42 1,49%
Health Care Sciences Services 41 1,45%
Architecture 37 1,31%
Engineering Civil 37 1,31%
Humanities Multidisciplinary 36 1,28%
Multidisciplinary Sciences 35 1,24%
Computer Science Theory Methods 34 1,21%

This study aims to identify the scientific orientations and existing research gaps in the field by conducting
a bibliometric analysis of academic research on learning spaces. The findings show that studies on learning spaces
are largely concentrated in the field of Educational Sciences, whereas they are quite limited in disciplines directly
related to space design such as Architecture. Although learning spaces are one of the basic components of
education, it is seen that spatial design and physical organization in this field are not sufficiently integrated with

pedagogical approaches.
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The Web of Science (WoS) categorization analysis conducted in the study reveals that learning spaces
research has largely focused on educational policies, teacher education and academic theories. However, there is
a need to consider space in terms of flexibility, inclusiveness, technological integration and students' interaction
with space. In this context, stronger collaborations between educational sciences and the disciplines of architecture
and spatial design will enable learning spaces to be addressed in a more holistic framework, both pedagogically
and spatially.

The trigram analysis conducted within the scope of bibliometric analysis shows that there are significant
differences between the keywords used in the academic literature and the actual content of the studies. In particular,
it has been determined that keywords are largely based on the perspective of educational sciences, whereas topics
such as physical learning spaces, digital learning environments and pedagogical spatial factors are more frequently
addressed in article abstracts. This reveals a disconnect between theoretical frameworks and applied studies in
learning spaces research.

The role of technology in the transformation of learning spaces is increasing. Especially digital learning
environments and hybrid education models create new research areas by expanding the physical boundaries of
educational spaces. However, the results of the bibliometric analysis show that there are still limited studies that
address digital and physical spaces in an integrated manner. This suggests that future research should focus on
spatial flexibility, hybrid learning models and technology-supported learning spaces.

The methodological limitations of the study should also be considered. First, the analyses are based only
on publications in the Web of Science database. This poses the risk of not fully reflecting the academic diversity
in the field due to the exclusion of studies in independent literature indexes. Furthermore, due to the nature of
bibliometric analyses, the methodologies or conceptual frameworks used in the studies were not examined in
detail, only citation relationships and research trends were assessed. Therefore, supplementing bibliometric
analyses with qualitative methods such as content analysis will provide a more in-depth understanding of learning
spaces research.

As a result, this study has identified the main trends, scientific gaps and interdisciplinary gaps in the field
by mapping the bibliometric map of academic research on learning spaces. The findings emphasize that learning
spaces should be considered not only from a pedagogical perspective, but also from spatial design and physical
organization dimensions. In the future, a greater focus on topics such as flexible learning environments, inclusive
spaces, and hybrid education models will provide a more holistic approach to studies on learning spaces.

While this study demonstrates the contribution of bibliometric analyses in understanding the literature on
learning spaces, it also shows that such analyses should be supported by content-oriented methods. Thus, academic
research on learning spaces can be handled in a more comprehensive and interdisciplinary framework, and
scientific developments in the field can be directed in a healthier way.
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Oz

Bu ¢alisma, Tiirkiye'de son yillarda din egitimi politikalarinin 6nemli bir pargasi
haline gelen Proje Anadolu Tmam Hatip Liseleri'nin yetistirmeyi hedefledigi insan
modelini, program cesitliligi temelinde analiz etmektedir. Arastirmada nitel
aragtirma yontemi benimsenmis ve dokiiman analizi teknigi ile Milli Egitim
Bakanligi’nin yayimladig: 6gretim programlar incelenmistir. Her program tiiriinde
uygulanan segmeli dersler ve bu derslerin hedefleri dogrultusunda, yetistirilmek
istenen insan modelinin 6zellikleri kategorize edilerek analiz edilmistir. Ortak
olarak tiim Proje Anadolu Tmam Hatip Lisesi programlarinda Kur’an-1 Kerim’i
tecvid kurallarma uygun okuma, Islami ilimlerde (akaid, fikih, tefsir, hadis) temel
bilgiye sahip olma ve ahlaki gelisim hedeflenmektedir. Bununla birlikte, her
program tiirli, alanina 6zgii belirli beceri ve degerleri de 6n plana ¢ikarmaktadir.
Teoloji temelli hafizlik ve dil programlarinda, 6grencilerin Arapga iletisim
becerilerini gelistirmeleri, Kur’an’1 ezberleme ve anlama, dini musiki ve hat sanati
gibi geleneksel sanatlarda beceri kazanmalar1 beklenmektedir. Klasik sanatlar ve
miizik programi, Ogrencilerin hat, tezhip, dini musiki gibi Islam sanatlari
alanlarinda yetkinlesmelerini hedefler. Spor programi ise 6grencilerin hem fiziksel
hem de manevi agidan gelismelerine katki sunmay1 amaclamaktadir. Fen ve
teknoloji programinda dijital okuryazarlik, kodlama, yapay zeka, robotik, siber
giivenlik gibi ¢agdas alanlarda bilgi ve beceri kazandirilmakta; &grencilerin
problem ¢ozme, proje gelistirme ve bilimsel diisiinme gibi becerileri
desteklenmektedir. Cocuk gelisimi ve egitimi programi, 6grencileri 6zellikle erken
¢ocukluk donemi egitimi, dzel egitim, ¢ocuk psikolojisi gibi alanlarda bilgi sahibi
yapmay1 hedefler. Fen ve sosyal bilimler programlari, 6grencilerin analitik
diisiinme, bilimsel sorgulama ve toplumsal duyarlilik gelistirmelerine katkida
bulunur. Uluslararast Anadolu fmam Hatip Liseleri, farkli iilkelerden gelen
ogrencilerle ¢ok kiiltlirlii bir ortam olusturur. Bu okullarda ¢ok dilli bireyler
yetistirilmesi amaglanirken; 6grencilerin hem dini hem de evrensel degerlere sahip,
iletisim becerisi yliksek ve kiiresel vatandaslik bilinci gelismis bireyler olmasi
hedeflenmektedir. Aragtirmanin genel bulgulari, Proje Anadolu ITmam Hatip
Liselerinin sadece dini egitime odaklanan kurumlar olmadigini, ayn1 zamanda
akademik agidan basarili, sosyal yonii gelismis, mesleki becerilere sahip ve ¢agin
gereklerine uygun donamimma sahip Dbireyler yetistirmeyi hedefledigini
gostermektedir. Bu okullarmn egitim programlari, 1739 sayili Milli Egitim Temel
Kanunu’nda belirtilen “milli ve manevi degerleri benimsemis, ahlaki biitiinliige
sahip bireyler yetistirme” amaciyla ortiismektedir. Ayrica calismada mevcut
literatiir incelenmis ve Proje Anadolu fmam Hatip Liseleri hakkinda yapilan énceki
aragtirmalara katki saglanmistir. Ogrencilerin bu okullari tercih nedenleri, mesleki
yonelimleri ve memnuniyet diizeyleri gibi konulara da deginilmis; &zellikle proje
okullarin egitim ortamlar1 ve fiziksel imkanlar1 baglaminda yapilan ¢alismalarla
desteklenmistir. Sonug¢ olarak bu c¢aligma, din egitiminin modern egitim
yaklagimlartyla nasil biitiinlestirilebilecegine dair 6nemli bir model sunmakta ve
Proje Anadolu fmam Hatip Liselerinin Tiirkiye’nin gelecegine yon verecek gok
yonlii bireyler yetistirme kapasitesine sahip oldugunu ortaya koymaktadir.
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Abstract

This study analyzes the human model aimed to be cultivated by Project
Anatolian Imam Hatip High Schools, which have become a significant part of
religious education policies in Tiirkiye in recent years. A qualitative research
method was adopted, and document analysis was used to examine the curricula
published by the Ministry of National Education. Based on the objectives of
elective courses implemented in each program type, the characteristics of the
desired human model were identified and categorized. All Project Anatolian
Imam Hatip High School programs commonly emphasize reciting the Qur'an
in accordance with tajweed rules, possessing fundamental knowledge in Islamic
sciences, and moral development. However, each program also highlights
different domain-specific competencies and values. Hafiz and language
programs aim to improve students’ Arabic communication skills and their
abilities in Qur’an memorization, religious music, and calligraphy. The
classical arts and music program seeks to develop students' competencies in
Islamic arts such as calligraphy, illumination, and maqam-based religious
music. The sports program promotes physical development, sports discipline,
and a lifestyle grounded in spiritual values. The science and technology
program equips students with contemporary technical skills such as coding,
artificial intelligence, robotics, and cybersecurity. The child development and
education program focuses on early childhood education, special education, and
child psychology. Science and social sciences programs aim to foster analytical
thinking, scientific inquiry, and social awareness. International programs, with
their multicultural structure, aim to raise multilingual individuals with strong
communication skills and sensitivity to universal values. The findings show that
Project Anatolian Imam Hatip High Schools are not limited to religious
instruction; rather, they aim to educate individuals who are academically
successful, socially competent, professionally skilled, and equipped to meet the
demands of modern society. These educational goals align with the objectives
stated in Law No. 1739 on the Basic Law of National Education, which
emphasizes nurturing individuals who internalize national and spiritual values
and possess moral integrity. This study also contributes to the existing literature
on Project Anatolian Imam Hatip High Schools by incorporating prior research
on students’ motivations, career tendencies, satisfaction levels, and the schools’
physical and educational environments. Ultimately, the study presents an
exemplary model of how religious education can be integrated with modern
educational approaches, highlighting the capacity of Project Anatolian Imam
Hatip High Schools to raise well-rounded individuals who can shape the future
of the country.

Keywords: Religious Education, Project Anatolian Imam Hatip High
School, Curriculum, Course Objective, Human Model
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Introduction
With the establishment of the Republic of Tiirkiye, new regulations were made in the field of education as in

many other fields. In this context, the Tawhid-i Tedrisat Law, which included regulations on education and training,
was announced in 1924. In accordance with Article 4 of this law, Imam Hatip Schools were opened to train religious
officials and took their place among the institutions of the Turkish education system (Ayhan, 2014, p. 48; Ocal,
2016, p. 127; Unsiir, 2005, p. 139). Since their establishment, these schools have been the subject of constant debate
by political administrations and some segments of society on issues such as the way they emerged, their aims,
curricula, and students (Zengin, 2017, p. 41).

Opened in 1924, the number of Imam Hatip Schools decreased for various reasons and were closed in 1930
(Buyrukgu, 2007, p. 37; Dinger, 1998, pp. 57-60; Ocal, 2016, p. 143). The reasons for the lack of interest in these
schools and their closure were issues such as inability to adapt, adherence to customs, traditions, traditions and
traditions, worries about the future in terms of finding a job after graduatinuamon, and the fact that the imam and
hatip profession was far from promising a future (Dinger, 1998, pp. 33-34; Dogan, 1999, pp. 270-271). In 1946,
with the transition to multi-party life, political competition began. Thanks to this competition, the demands of the
people began to be taken into consideration by the party administrations. In this process, religious education was
brought back to the agenda as a result of the demands of the people and Imam Hatip Schools were reopened in 1951
(Ayhan, 2014, pp. 182—183; Bozan, 2007, p. 20; Ocal, 2016, p. 186; Zengin, 2002, pp. 277-313).

In the historical process, different programs were implemented in Imam Hatip High Schools. The first of these
was the Anatolian Imam Hatip High School program in 1985 with a German foreign language emphasis (Ocal, 2017,
pp. 13—46). The first purpose of this school, which continued its education as Kartal Anatolian Imam Hatip High
School in the following period, was to bring the children of citizens in Germany to Tiirkiye and raise them in these
schools. Although it served its purpose in the early days, it continued education with students who were taken from
Tiirkiye through exams. As a result of the high success of the students in these schools in university exams, the
program was expanded (Bozan, 2007, p. 20). A different practice related to Imam Hatip was the opening of
International Anatolian Imam Hatip High Schools in 2004. With this practice, it was aimed to bring successful
students in need of religious education from different countries to our country to receive education (Ocal, 2017, p.
20).

In recent years, the practice of “program diversity” has been implemented in order to increase the quality of
Imam Hatip High Schools. Accordingly, in 2014, it was aimed for students to receive more intensive education in the
fields of science, social sciences, theology, foreign language, hafiz, sports and arts in order to improve themselves
and prepare for higher education. In line with these goals, science and social sciences Anatolian Imam Hatip High
School, Anatolian Imam Hatip High School with classical/contemporary arts, Anatolian Imam Hatip High School
with music and sports program, Anatolian Imam Hatip High School with preparatory class, Anatolian Imam Hatip
High School with hafiz education, International Anatolian Imam Hatip High School, and Anatolian Imam Hatip High
School with technology program were opened (Meb, 2024a). Later, with the Ministry of National Education
Regulation on Educational Institutions Implementing Special Programs and Projects published in the Official Gazette
dated 01.09.2016 and numbered 29818, those of the Anatolian Imam Hatip High Schools that met the project school
requirements (Meb, 2016) were transformed into project schools and the project school practice was initiated. Those
that did not meet the project school requirements continued to implement program diversity. In these schools, hafiz,
science and social sciences programs are the main ones, and in some project schools, more than one program can be

implemented (Zengin & Karaman, 2020, p. 410).
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Project Anatolian Imam Hatip High Schools differ from other schools with some characteristics. Some of
these are that the school principal can establish his’her own team, administrators and teachers can work for a
maximum of 8 years, students are admitted through centralized exams, and class size is limited to 30. In addition,
since these schools are project schools, a project executive commission is established and a coordinator teacher is
assigned (Meb, 2016).

When the literature is examined, it is seen that there are a limited number of studies on Project Anatolian
Imam Hatip High Schools. Some of these studies are as follows:

* Tarhan and Karateke in their article titled “Evaluation of Project Imam Hatip High Schools According to
Student Opinions” tried to reveal the current practices in these schools from the students' perspective and the reasons
why students turn to these schools (Tarhan & Karateke, 2021).

* In his article titled “Program Diversity in Anatolian Imam Hatip High Schools according to the
Administrators and Evaluation of the Project School Application”, Karaman examined the project schools through
the eyes of the administrators with qualitative method and concluded that the project school application is a positive
development (Karaman, 2021).

* Altintas discussed the problems and solution suggestions in project Imam Hatip High Schools in his article
titled “Problems and Solution Suggestions Encountered in Project Imam Hatip High Schools with Foreign Language
Preparatory Class - A Qualitative Research” (Altintag, 2019).

* In their article “Students' Reasons for Preferring Project Anatolian Imam Hatip High Schools and Vocational
Orientations”, Zengin and Karaman aim to examine the program diversity and project school application in Imam
Hatip Schools as a new application, students' reasons for preferring Project Anatolian Imam Hatip High Schools and
their vocational orientations. According to the data obtained, it was determined that the most prominent factors in the
preferences of the students who chose to study at the Project Anatolian Imam Hatip High School were family wishes
and guidance, the fact that the school was a project school, TEOG-LGS exam score, the desire to be from Imam
Hatip, the idea that the school would provide a good university and the demand for a good religious education. In
terms of vocational orientation, it is seen that students tend to choose fields related to science and mathematics
sciences such as medicine, pharmacy, dentistry, engineering and architecture (Zengin & Karaman, 2020).

+Ocal gave general information about Imam Hatip High Schools and Project Imam Hatip High Schools in his
study titled “The Place and Importance of International and Project Anatolian Imam Hatip High Schools in the
Construction of Tiirkiye and the Islamic World” (Ocal, 2017).

*In his master's thesis titled “Evaluation of Project Imam Hatip High School Students' Attitudes Towards
Vocational Courses According to Student Opinions”, Yiicel evaluates the attitudes of Project Imam Hatip High
School students towards vocational courses in line with student opinions. According to the results, it was determined
that students' attitudes towards vocational courses were at a medium level. It was also observed that as the level of
satisfaction with the school increased, the positive attitude towards vocational courses also increased (Yiicel, 2024).

* In her master's thesis titled “A Research on the Factors Affecting the University Preferences and Vocational
Choices of Final Year Students of Project Imam-Hatip High Schools”, Ayten analyzed the factors affecting the
university and vocational preferences of 30 final year students (15 girls, 15 boys) studying in project imam-hatip high
schools in Antalya with qualitative research method. As a result, it was determined that factors such as the location

of the school, brand value, social environment, education and career opportunities were effective in students'
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university preference; while family, social environment, professional prestige, economic reasons and personality
traits were determinant in department preference (Ayten, 2024).

* In their study titled “A Qualitative Research on the Educational Environments and Physical Facilities of
Anatolian Imam Hatip High Schools with Science and Social Sciences Programs (Kocaeli Case)”, Salc1 and Giirel
conducted semi-structured interviews with the administrators of 7 project Anatolian Imam Hatip High Schools in
Kocaeli and analyzed the physical and educational environments of the schools. As a result of the research, it was
revealed that the majority of project Imam Hatip High Schools use the branch system, school buildings are enriched
with visual and educational materials, the number of students varies between 20-30, and school facilities are suitable
for disabled students. However, it was also found that there were differences between schools in terms of facilities
such as boarding houses, masjids, libraries and special classrooms (Salc1 & Giirel, 2021).

Other studies on Project Anatolian Imam Hatip High Schools are not included because they are similar to the
above research topics. As a result of the examinations, no study was found in the field of religious education science
on the human model that project schools want to raise. For this reason, the main problem of the study is what is the
human model desired to be raised in project schools? It constitutes the main problem of the study. In line with this
problem, it is aimed at examine the subject in the context of the following sub-questions.

1. What are the qualities of the human model desired to be raised in the context of program-specific course
objectives in Anatolian Imam Hatip High Schools implementing different programs?

1. 1. What are the qualities of the human model desired to be raised in the context of program-specific course
objectives in Project Anatolian Imam Hatip High Schools that implement theology-oriented hafiz and language
education programs?

1. 2. What are the qualities of the human model desired to be raised in the context of program-specific course
objectives in Project Anatolian Imam Hatip High Schools implementing classical arts and music programs?

1. 3. What are the qualities of the human model desired to be raised in the context of curriculum-specific
course objectives in Project Anatolian Imam Hatip High Schools implementing science and social sciences programs?

1. 4. What are the qualities of the human model desired to be raised in the context of program-specific course
objectives in Project Anatolian Imam Hatip High Schools implementing child development and education programs?

1. 5. What are the qualities of the human model desired to be raised in the context of program-specific course
objectives in Project Anatolian Imam Hatip High Schools implementing science and technology programs?

1. 6. What are the qualities of the human model desired to be raised in the context of curriculum-specific
course objectives in Project Anatolian Imam Hatip High Schools implementing sports programs?

1. 7. What are the qualities of the human model desired to be raised in the context of program-specific course
objectives in International Anatolian Imam Hatip High Schools?

The aim of this research is to determine to what extent Project Anatolian Imam Hatip High Schools fulfill
their purpose and the human model that these schools want to raise through curricula and course objectives. The
research is important because it scientifically deals with the human model that the Project Anatolian Imam Hatip
High Schools want to raise, about which there are a limited number of studies. This study is expected to contribute
to the vision and mission development process of the Project Anatolian Imam Hatip High School application
developed by the Ministry of National Education, General Directorate of Religious Education.

According to the 24.08.2023 dated 39 numbered weekly course schedule of Anatolian Imam Hatip High

Schools, there are 8 types of Project Anatolian Imam Hatip High Schools: science and social sciences, sports, classical
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arts and music, science and technology, child development and education, theology-oriented hafiz, language and
international Anatolian Imam Hatip High Schools. In this context, all types of Project Anatolian Imam Hatip High
Schools were examined in the study. The research was designed as qualitative and conducted through document
analysis. Document analysis is the provision of data by analyzing written documents containing information about
the facts and events related to the subject under investigation (Simsek & Yildirim, 2013, p. 189). The data obtained
as a result of the researches were evaluated with the content analysis technique. Content analysis is to bring together
similar data within the framework of certain concepts and themes and to interpret them by organizing them in a way
that the reader can understand (Simsek & Yildirim, 2013, p. 195). In general, the research aims to determine the
characteristics of the human model desired to be raised through the program-specific course objectives of Project
Anatolian Imam Hatip High Schools. In this framework, firstly, common courses and applied programs were
examined according to school type. Then, by revealing the general objectives of the courses selected according to the
applied program, the characteristics of the human model desired to be raised were categorized and tried to be
determined.

1. Qualities of the Human Model to be Raised in the Context of Program Specific Course Objectives in
Imam Hatip High School Programs Implementing Different Programs

The qualities of the human model desired to be raised in the context of program-specific course objectives in
the project school types subject to the research were examined under the following headings. Since general vocational
courses are the same in all program types, they are not included separately in the tables.

1.1. Qualities of the Human Model Desired to be Raised in the Context of Program-Specific Course
Objectives in Anatolian Imam Hatip High Schools Implementing Hafiz and Language Program with
Theology Emphasis

The courses and objectives of Project Anatolian Imam Hatip High Schools, which implement a theology-

focused hafiz and language program, are categorized in Table 1 below.

Table 1. Courses and Objectives of Anatolian Imam Hatip High Schools Implementing Theology-Oriented Hafiz

and Language Program
Category Lessons General Objectives
Arabic It is aimed at develop Arabic communication skills.

Recognizes magams and applies them on the Quran,

Religious Music Adhan, Iqgamah.

By learning the materials used in the art of calligraphy, it
Islamic Calligraphy is aimed to have the ability to write at the beginning level
in at least one type of writing.

Courses Selected

According to the Program  Main Topics of the It is aimed that students explain the messages that the

Implemented Qur'an verses want to give with the right methods and
techniques.
Qur’an Reading It is aimed for students to read the Qur'an according to
Techniques the rules of tajweed.
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* Reference:(Meb, 2023, 2024b)

As can be seen in Table 1, Project Anatolian Imam Hatip High Schools, which implement theology-oriented
hafiz education, include elective courses in addition to general vocational courses. The elective courses of the program
are Arabic, Religious Music, Calligraphy, Main Topics of the Qur'an and Qur'an Reading Techniques. When the aims
of the vocational courses are examined one by one, it can be stated that their common aim is to train students in the
field of basic Islamic sciences. In this context, in line with the objectives of general vocational courses and elective
courses, it is aimed to educate students who have the skills of reading the Qur'an according to the rules, understanding
the Qur'an, learning and applying the maqams, communicating in Arabic and hafiz skills in the theology-oriented
hafiz program. The qualities expected to be possessed by the human model raised in Project Anatolian Imam Hatip
High Schools, which provide theology-oriented memory and language education, can be categorized as follows when
evaluated in terms of the skills to be gained:

1. Reading the Qur'an According to the Rules and Hafiz Skill

To be able to read the Qur'an with correct pronunciation and in accordance with the rules of tajweed

Being disciplined in maintaining and consolidating memory

2. Competence to Understand and Interpret the Qur'an

To be able to comprehend the main topics and basic messages of the Qur'an

The ability to evaluate today's issues from the perspective of the Qur'an

3. Ability to Communicate in Arabic

To be able to read and understand the Qur'an and basic Islamic sources in their original language

To have oral and written communication skills in Arabic

4. Religious Music and Maqam Knowledge

To be able to learn and apply different magams in Qur'anic recitation

Gaining competence in religious music forms such as adhan, hymn and ode

5. Artistic and Aesthetic Perception

To have knowledge and skills in traditional art branches such as calligraphy

Recognizing Islamic arts and gaining application competence

In this context, the human model desired to be raised in Anatolian Imam Hatip High Schools implementing
the Theology Focused Hafiz and Language program can be summarized as individuals who have academic
knowledge, are committed to religious and spiritual values, have strong communication skills, have artistic
sensitivity, and are equipped to provide religious guidance in society.

1.2. Qualifications of the Human Model Desired to be Raised in the Context of Program Specific
Course Objectives in Anatolian Imam Hatip High Schools Implementing Classical Arts and Music Program

The courses and objectives of the Project Anatolian Imam Hatip High School, which implements a classical

arts and music program, are categorized in Table 2 below.

Table 2. Classical Arts and Music Program Courses and Objectives of Anatolian Imam Hatip High Schools

Category Lessons General Objectives

By learning the materials used in the art of calligraphy, it is
aimed to have the ability to write at the beginning level in at
least one type of writing.

Islamic
Calligraphy
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Courses Selected Types of Islamic
According to the Calligraphy It is aimed to improve students' skills in the art of calligraphy.
Program Writing
Implemented
Ilumination It is aimed that students learn application techniques by

learning about the art of illumination.

Recognizes magams and applies them on the Quran, adhan,

Religious Music .
igama, hymn.

Reference: (Meb, 2024b)

As seen in Table 2, Project Anatolian Imam Hatip High Schools implementing the classical arts and music
program include elective courses in addition to general vocational courses. The elective courses of the program are
Islamic Calligraphy, Islamic Calligraphy Types, Illumination and Religious Music. In this context, in line with the
aims of general vocational courses and elective courses, the classical arts and music program aims to educate students
with the skills of reading the Holy Quran properly, comprehending Basic Islamic Sciences, learning and applying
maqgams, and writing calligraphy. When we evaluate the human model targeted by this program through skills, the
following qualities come to the fore:

1. Competence in Reading the Holy Qur'an Properly

To be able to read the Holy Qur'an in accordance with the rules of Tajweed and magam knowledge

To have the discipline of Qiraat and to gain familiarity with different ways of reading
2. Knowledge in Basic Islamic Sciences

Being equipped in basic Islamic disciplines such as Akaid, Figh, Tafsir and Hadith

To have the ability to understand and interpret religious knowledge and concepts correctly
3. Magam Knowledge and Religious Music Competence

Learning and practicing the basic maqams of classical Turkish-Islamic music

To be able to perform adhan, ode, hymn and other religious music genres
4. Expertise in Islamic Calligraphy and Types of Writing

Mastering traditional Islamic calligraphy and developing aesthetic understanding

Gaining the ability to recognize and apply different types of calligraphy writing
5. Illumination and Traditional Art Perception

Gaining artistic competence by learning basic techniques in illumination art

In this context, the classical arts and music program offers a structure that aims to educate students in terms
of both religious knowledge and artistic and aesthetic sensitivity. It is aimed that the graduates of this program will
be individuals who are knowledgeable in traditional Islamic arts, have developed musical knowledge and
performance skills, are committed to religious values, and have the awareness of protecting cultural heritage.

1.3. Qualifications of the Human Model Desired to be Raised in the Context of Program Specific
Course Objectives in Anatolian Imam Hatip High Schools Implementing Sports Program

The courses and objectives of the Project Anatolian Imam Hatip High School, which implements a sport

program, are categorized in Table 3 below.
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Table 3. Courses and Objectives of Anatolian Imam Hatip High Schools with Sports Program

Category Lessons General Objectives
It is aimed to have knowledge about the historical development
Athletics of athletics, to apply technical movements and to recognize their
abilities related to athletics.
Hlstory. of Physical It is aimed to comprehend the history and types of physical
Education and . .
Sports education and to learn its purpose.

Courses Selected
According to the
Program
Implemented

Individual Sports

Educational Games

Traditional Sports

General Gymnastics

Sports Anatomy and
Physiology

Sport Psychology
and Sociology

Sport Apps

Sports and Nutrition

Athlete Health

Team Sports

Basic Sport
Education

The course does not have a separate teaching program.

It is aimed to have knowledge about the development of the
game, to understand the difference between the game and
educational games and to use educational games in different
sportive forms.

The course does not have a separate teaching program.

It is aimed to comprehend and apply the general gymnastics
competition tools and basics.

It is aimed for the student to recognize the systems of the body
and to understand the effects of exercise on the systems.

It is aimed that the student comprehends sports psychology and
sociology and uses them correctly and appropriately, transfers
learning theories to daily life, and has knowledge about ways to
cope with stress.

The course does not have a separate teaching program.

It is aimed for the student to recognize the basic nutrients and
their properties, to have knowledge about the basic principles of
sports nutrition, to have knowledge about the use of nutrients
according to the type of sport, to understand what prohibited
substances are and their harms.

It is aimed to learn and apply first aid and pre-treatments in
injuries by understanding the necessity of protecting the health of
the athlete.

It is aimed that the student comprehends the rules of team sports
and applies basic techniques.

It is aimed that students adopt national, moral, humanitarian,
cultural and sportive values, have knowledge about the historical
development of sports, gain the habit of interpreting sportive
organizations and apply the rules of sports.

Reference: (Meb, 2024b)
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As seen in Table 3, Project Anatolian Imam Hatip High Schools implementing a sports program include
elective courses in addition to general vocational courses. There are 13 elective courses in the sports program. In this
context, in the sports program, in line with the aims of general vocational courses and elective courses, students who
can read the Holy Quran according to the rules, comprehend basic Islamic sciences, perform athletics movements,
have knowledge about physical education and sports, learn and apply educational games, It is aimed to train students
who can apply gymnastics techniques, recognize the human body, cope with stress, learn sports nutrition, recognize
sports injuries, learn and apply first aid, learn and apply team sports, apply sports rules. The qualifications that these
students are expected to have in line with the skills they are expected to acquire can be summarized as follows:

1. Religious and Academic Qualifications
To be able to read the Holy Qur'an according to the rules (with knowledge of Tajweed and Qiraat)
Having knowledge in basic Islamic sciences (Figh, Tafsir, Hadith, Akaid etc.)

2. Physical and Sportive Skills

To be able to do athletics movements (Running, jumping, throwing techniques, etc.)

To be able to apply gymnastics techniques (Flexibility, balance, coordination development)

To have knowledge about physical education and sports science
3. Athlete Health and Body Awareness

To be able to recognize the anatomy and functioning of the human body

Having knowledge about sports nutrition and application

Recognize sports injuries and develop prevention strategies

To be able to learn first aid practices and apply them when necessary
4. Games and Team Sports Competencies

Learning and practicing educational games

Learning team sports (soccer, basketball, volleyball, etc.) and applying them effectively

To be able to learn the rules of sports and apply them correctly in the game

The human model trained within the framework of this program is individuals who are equipped both
physically, mentally and spiritually. It is aimed to bein dividuals who adopt Islamic values, care about physical health,
act in accordance with sports ethics, have developed leadership skills, adopt a healthy lifestyle and guide the society
in a beneficial way.

1.4. Qualifications of the Human Model Desired to be Raised in the Context of Program Specific
Course Objectives in Anatolian Imam Hatip High Schools Implementing Science and Technology Program

The courses and objectives of the Project Anatolian Imam Hatip High School, which implements a science

and technology program, are categorized in Table 4. below.

Table 4. Courses and Objectives of Anatolian Imam Hatip High Schools Implementing Science and
Technology Program

Category Lessons General Objectives

In this course, it is aimed to provide the student with the
knowledge and skills related to technical drawing and printing
three-dimensional drawings on the computer.

Computerized
Design Applications
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Courses
Selected
According to
the Program
Implemented

Robotics and
Coding

Internet of Things

Mobile Apps

Web Based
Application
Development

Cyber Security
Fundamentals

Nano Technology
and Materials
Science

Open Source
Operating System

Network Project

Block Chain

Game Programming

Web Based Content
Management

Digital Design

Artificial
Intelligence and
Machine Learning

In this course, it is aimed to provide the student with the skills of
creating functional devices with input and output devices, sensors,
indicators, displays and motors.

In this course, it is aimed to provide students with skills related to
programming, security and applications of networking devices.

In this course, it is aimed to provide students with the knowledge
and skills related to the development of mobile applications.

In this course, it is aimed to provide students with skills related to
web site design, dynamic programming, database operations and
web site publishing.

In this course, it is aimed to provide students with the knowledge
and skills related to information gathering methods, network
security and implementation in the field of cyber security.

The course does not have a separate curriculum.

The aim of this course is to provide students with basic knowledge
and skills related to open source operating system.

In this course, it is aimed to provide students with the knowledge
and skills related to network project preparation.

In this course, it is aimed to provide the student with the
knowledge and skills related to the basic concepts of blockchain
technology, consensus protocols, blockchain 1.0 and 2.0
architecture, blockchain software development and smart contracts.

In this course, it is aimed to provide students with programming,
design and development processes in areas such as cinema, film,
cartoons.

In this course, it is aimed to provide students with web-based
content software and web page preparation skills.

In this course, it is aimed to provide students with the skills of
technical drawing, creating and managing websites using ready-
made web content on computer, and preparing animation.

In this course, it is aimed to provide students with the knowledge
and skills related to artificial intelligence and machine learning.
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Aviation and Space It is aimed to gain knowledge and skills related to the basics of
Technologies aviation and space technology.

In this course, it is aimed to provide students with knowledge and
skills related to collecting news messages in the media, collecting

Social Media news about an organization and making a public relations

campaign, e-commerce applications, data analysis and graphics.
Energy In this course, it is aimed that students have knowledge about
Technologies renewable energy technologies.

Project Preparation ~ The course does not have a separate curriculum.

Reference: (‘MTEGM Ogretim Programlari Portali’, 2024)

As seen in Table 8, Project Anatolian Imam Hatip High Schools implementing a science and technology
program include elective courses in addition to general vocational courses. There are 18 elective courses specific to
the program. In this context, in line with the objectives of general vocational courses and elective courses in the
science and technology program, it is aimed to educate students who can read the Holy Quran according to the rules,
comprehend basic Islamic sciences, design devices by coding, make three-dimensional design, develop mobile
applications, collect news in the media, prepare projects and web pages. The qualifications that students are expected
to have in line with the skills that the program aims to gain are as follows:

1. Religious and Academic Qualifications
To be able to read the Holy Qur'an according to the rules (with knowledge of Tajweed and Qiraat)
Having knowledge in basic Islamic sciences (Tafsir, Hadith, Figh, Akaid, etc.)

2. Technology and Engineering Competencies

Designing devices by coding (Arduino, robotic programming, etc.)

To be able to make three-dimensional design (To be able to use modeling software)

To be able to develop mobile applications (Learning basic software languages and project design)

Project development and innovative solutions
3. Digital Literacy and Media Skills

To be able to collect and analyze news in the media

To be able to design a web page and create content

Gaining the ability to access information on digital platforms and assess reliability
4. Project and Productivity Oriented Thinking

Developing scientific thinking skills and problem solving ability

Having an entrepreneurial spirit and being able to produce innovative projects

The human model trained within the framework of this program is individuals who are competent in both
religious and scientific and technological fields, researchers, analytical thinkers, productive and contributing to
society.

1.5. Qualifications of the Human Model Desired to be Raised in the Context of Program Specific
Course Objectives in Anatolian Imam Hatip High Schools Implementing Child Development and Education

Program
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The courses and objectives of the Project Anatolian Imam Hatip High School, which implements a child

development and education program, are categorized in table 5. below.

Table 5. Courses and Objectives of Anatolian Imam Hatip High Schools Implementing Child Development

and Education Program

Category Lessons General Objectives
Professional
Development The course does not have a separate curriculum.
Workshop
Maternal and In this course, it is aimed to provide students with knowledge and skills
Child Health related to prenatal and birth process, postnatal development stages,
pediatric diseases, lactation period.
Child Mental In this course, it is aimed to provide students with knowledge and skills
Health related to child mental health, methods of creating child-friendly
© environments and prevention of child abuse.
Music and . o . .
Dramatic In this course, it is aimed to provide students with the knowledge and
Activities skills to prepare and apply music, dramatic activities and tools that
Workshop support the development of children.
Courses
Selecteq Child In this course, it is aimed to provide students with the knowledge and
l?lcclgrdmg to Development skills to prepare activities for 0-72 month children according to their
the Program development.
Implemented
Self-Care in Farl In this course, it is aimed to provide students with the knowledge and
Childhood and Y skills to meet the self-care skills of 0-6 year old children, to gain

Special Education

Game and Toy
Workshop

Religious
Education

Child Education in
Islam

Types of Disability
and Inclusive
Education

independent living and social adaptation skills for those with special
needs.

In this course, it is aimed to provide students with the knowledge and
skills related to the preparation of games and game tools that support
children's developmental areas.

The course does not have a separate curriculum.

The course does not have a separate curriculum.

The aim of this course is to provide students with the knowledge and
skills related to the disability groups, characteristics and inclusive
education of 0-72 months old special needs children.
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In this course, it is aimed to provide students with the knowledge and

Program . skills related to the preparation and implementation of plans, programs,
Workshop in Early L N . N

. activities applied in early childhood education institutions and
Childhood and

individual and group education plans in accordance with the

ial E ti . . ; . O
Special Education characteristics of special needs in special education institutions.

Reference: (‘MTEGM Ogretim Programlari Portali’, 2024)

As seen in Table 5, there are elective courses as well as general vocational courses in Project Anatolian Imam
Hatip High Schools implementing child development and education programs. There are 11 elective courses in the
child development program. In this context, in line with the objectives of general vocational courses and elective
courses, the child development and education program aims to educate students who can read the Holy Quran in
accordance with the rules, comprehend basic Islamic sciences, have knowledge about child and maternal diseases,
create a suitable environment for children, prepare music that supports children's development, prepare activities and
games according to children's developmental periods, and design activities for children with special needs. In this
context, the qualities of the human model raised in line with the skills students are expected to acquire can be
summarized as follows:

1. Religious and Academic Qualifications

To be able to read the Holy Qur'an according to the rules (with knowledge of Tajweed and Qiraat)

Having knowledge in basic Islamic sciences (Tafsir, Hadith, Figh, Akaid etc.)

Developing a child education approach in the light of Islamic values
2. Knowledge on Child Health and Care

To have knowledge about child and maternal diseases

Being conscious about child health protection and hygiene

Understanding child psychology and developmental needs
3. Preparing Environments and Materials to Support Child Development

Create appropriate physical and emotional environments for children

To be able to prepare games and activities suitable for developmental periods

To be able to design appropriate educational materials for children with special needs
4. Artistic and Educational Skills

To be able to prepare music that supports children's development

Developing children's creativity through artistic activities

To be able to organize storytelling, drama and theater activities for children

The human model trained within the framework of this program is individuals who are competent in both
religion and child development and education, who know child psychology and educational methods, who are
sensitive to children with special needs, and who can produce artistic and educational materials.

1.6. Qualifications of the Human Model Desired to be Raised in the Context of Program Specific
Course Objectives in Anatolian Imam Hatip High Schools Implementing Science and Social Sciences
Programs

The courses and objectives of the Project Anatolian Imam Hatip High School, which implements a science

and social sciences, are categorized in tables 6. and 7. below.
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Table 6. Courses and Objectives of Anatolian Imam Hatip High Schools Implementing Science Program

Category Lessons General Objectives

It is aimed to develop students' mathematical thinking and
problem solving skills and to recognize scientists who
contributed to the development of mathematics.

Elective
Mathematics

It is aimed that students will be able to associate the principles
Elective Physics and principles of physics with daily life and recognize the
contributions of physics to society.

It is aimed that students will be able to use their knowledge
Elective Chemistry about chemistry in daily life and be aware of the contributions of
chemistry to society.
Courses Selected
According to the

Program It is aimed that students gain the knowledge skills of making
Implemented innovations and changes in the light of the laws, theories,
Elective Biology practices and concepts of biology, researching and questioning,

using information technologies, establishing a relationship
between biology and daily life, and creating social awareness.

In this course, it is aimed that students can see science and
technology as a whole and comprehend the impact of science
and technology on the development of countries.

Science
Applications

Reference: (Meb, 2024b)

As seen in Table 6, Project Anatolian Imam Hatip High Schools implementing the science program include
elective courses in addition to general vocational courses. There are 7 elective courses in the science program. In this
context, in line with the aims of general vocational courses and elective courses, the science program aims to educate
students who can read the Holy Quran in accordance with the rules, comprehend basic Islamic sciences, have
mathematical thinking and problem solving skills, associate physics, biology and chemistry with daily life and
recognize their contributions to society, and comprehend the integrity of science and technology. The qualities of the
human model raised in line with the skills that the program aims to gain can be summarized as follows:

1. Religious and Academic Qualifications
To be able to read the Holy Qur'an according to the rules (with knowledge of Tajweed and Qiraat)
To be able to comprehend basic Islamic sciences (Tafsir, Hadith, Figh, Akaid, etc.)

2. Competence in Science

Gaining mathematical thinking and problem solving skills

To be able to relate physics, chemistry and biology sciences to daily life

Learning experimentation and scientific research processes

Recognizing the contributions of science to society and following scientific developments
3. Understanding the Integrity of Science and Technology

Understanding the impact of technology on scientific developments

Developing research and projects using scientific methods
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The human model trained within the framework of this program is individuals who are equipped in both
religious and scientific sciences, can think analytically, follow scientific developments and combine them with moral

and ethical values.

Table 7. Courses and Objectives of Anatolian Imam Hatip High Schools Implementing Social Sciences

Program

Category

Lessons

General Objectives

Courses
Selected
According to
the Program
Implemented

Elective
Mathematics

Elective
Geography

Turkish Language
and Literature

Logic

Sociology

Psychology

Social Science

It is aimed to develop students' mathematical thinking and problem
solving skills and to recognize scientists who contributed to the
development of mathematics.

It is aimed for students to conduct research using the method of
geography, to gain geographical skills, to develop applications for
protection and prevention of natural disasters and environmental
problems, and to have knowledge about developed and developing
countries.

It is aimed for students to comprehend the importance of literature for
the individual and society and to improve their communication and
reading skills.

It is aimed to raise individuals who reflect the right ways of thinking
to life, think coherently and independently, recognize contradictions,
and produce solutions to the problems they face in daily life.

In this course, it is aimed to raise individuals who have adopted
national and spiritual values, who can make objective evaluations
about the society they live in and different societies, and who are
open to differences and innovations.

It is aimed to raise individuals who are aware of the change in
themselves and their environment, open to learning, participatory in
social issues, positive criticism, harmonious, productive,
psychologically healthy and happy.

It is aimed to create awareness in students about the use of basic
ideas, thoughts, concepts and principles of social sciences in daily

Applications life and to reinforce what they have learned in other courses with
practice.
It is aimed for students to gain knowledge about the developments in
Contemporary the world and Tiirkiye from the beginning of the 20th century to the
Turkish and World  present day and to gain equipment according to the changing needs of
History the time, to gain a perspective that can evaluate the historical

background of global scale events.
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History of Islamic It is aimed for students to comprehend the contributions of Islamic
Science civilization to world history in the field of science and technology.

It is aimed to recognize and read the works written in Ottoman
Ottoman Turkish Turkish by comprehending the importance of Ottoman Turkish and to
comprehend the relationship between Turkish Arabic Arabic Persian.

Reference: (Meb, 2024b)

As seen in Table 7, Project Anatolian Imam Hatip High Schools implementing the social sciences program
have elective courses in addition to general vocational courses. There are 10 elective courses in the social sciences
program. In this context, in line with the aims of general vocational courses and elective courses, in the social sciences
program, reading the Holy Quran in accordance with the rules, comprehending basic Islamic sciences, mathematical
thinking and problem solving, developing ways of protection from natural disasters, having knowledge about
countries, developing the ability to read and understand, transferring the correct ways of thinking to daily life, solving
problems encountered in daily life, It is aimed to educate students who have assimilated the values of the society in
which they live, respect different opinions, are aware of the development of their environment and themselves, are
harmoniously productive, can use social sciences in daily life, react to current events in the world, understand the
contributions of Islamic civilization to science and technology, recognize and read Ottoman works. The qualities of
the human model raised in line with the skills that the program aims to gain can be summarized as follows:

1. Religious and Academic Qualifications

To be able to read the Holy Qur'an according to the rules

To be able to comprehend basic Islamic sciences (Tafsir, Hadith, Figh, Akaid etc.)
2. Analytical Thinking and Problem Solving Skills

Develop mathematical thinking and problem solving skills

Transferring the right ways of thinking to daily life

To be able to produce solutions to problems encountered in daily life
3. Social and Cultural Awareness

Assimilating the values of the society in which they live and protecting cultural heritage

Respect different opinions and adopt an understanding of tolerance

Having knowledge about countries and recognizing world cultures

Recognizing and reading Ottoman works
4. Using Social Sciences in Daily Life

Understanding the place of social sciences (history, geography, philosophy, psychology, sociology, etc.) in
daily life

To be sensitive to current events and to react consciously

Being aware of the development of themselves and their environment and taking steps towards it

Being productive in a harmonious way and developing projects for the benefit of society

The human model trained within the framework of this program is individuals who are equipped in both
religious and social sciences, can think critically, are sensitive to social events, protect cultural heritage and respect

different opinions.
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1.7. Qualities of the Human Model to be Raised in the Context of Program Specific Course Objectives

in International Anatolian Imam Hatip High Schools

The courses and objectives of the International Anatolian Imam Hatip High School are categorized in table 8

below.

Table 8. International Imam Hatip High Schools Courses and Objectives

Category

Lessons

General Objectives

Turkish
Islamic Arts

Language And
Expression

Math And
Science

Religious Music
Islamic Calligraphy
Marbling

[Ilumination

Turkish Language
and Literature

Diction and Oratory
Ottoman Turkish
Elective Basic
Mathematics

Elective
Mathematics

Elective Physics
Elective Chemistry
Elective Biology

Astronomy And
Space Sciences

History and
Applications of
Mathematics

History and
Applications of
Science

Elective History

Contemporary
Turkish and World
History

History of Turkish
Culture and
Civilization

Elective Geography

It is aimed to have skills in the relevant art branch in line with their
talents.

Acquire language and speaking skills.

To gain the necessary knowledge and skills in the field of science
and mathematics and to reflect them in their daily lives.

It is aimed to gain the necessary knowledge and skills in the field of
social sciences and to reflect them in their daily lives.
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Social
Sciences

Foreign
Languages
And Literature

Sports And
Social Event

Fine Arts

Information
And
Technology

Social Science
Studies

Psychology
Sociology

Mantik
Information Theory

Democracy and
Human Rights

Business

Economy
Entrepreneurship
Management Science

International
Relations

Elective First
Foreign Language

Elective Second
Foreign Language

Foreign Language
Literatures

Elective Physical
Education and Sports

Social Activity

Elective Visual Arts
Elective Music

Art History

Drama

Computer Science

Project Preparation

To acquire the ability to read, write and speak a foreign language.

To learn the necessary gymnastics and first aid rules.

It is aimed to have skills in the relevant art branch in line with their
talents.

To be able to use a computer and learn the stages of project
preparation.

Reference:(Meb, 2018, 2024b)

As seen in Table 8, there are elective courses in 8 different categories other than basic Islamic sciences in

International Anatolian Imam Hatip High Schools. When the objectives of the elective courses in the program are

evaluated collectively in categories, the following can be said: In addition to being able to comprehend basic Islamic

sciences, in the category of Turkish Islamic Arts, to be able to develop oneself in classical art branches in line with

one's field of interest; in the category of Language and Expression, to be able to read and write Turkish and Ottoman

Turkish; in the category of Mathematics and Science, to be able to comprehend basic knowledge in the fields of

science and mathematics and to be able to relate them to daily life; In the Social Sciences category, to comprehend

social sciences and reflect them on daily life; in the Foreign Languages and Literature category, to read, speak and

AR
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write in a language other than their mother tongue; in the Sports and Social Activities category, to practice gymnastics
and first aid rules; in the Fine Arts category, to develop themselves in the branches of art they are interested in; in the
Informatics category, to use computers and prepare projects. International Anatolian Imam Hatip High Schools have
an education model that aims to raise well-rounded individuals with academic, artistic, scientific and social skills in
addition to religious sciences. The basic qualities of the human model raised in line with this program can be
summarized as follows:
1. Religious and Academic Competencies

To be able to comprehend basic Islamic sciences (Tafsir, Hadith, Figh, Akaid etc.)

To be able to read the Holy Qur'an properly
2. Artistic and Cultural Competencies

To be able to develop himself/herself in classical art branches (calligraphy, illumination, etc.)

Gaining competence in the field of fine arts (music, painting, handicrafts, etc.) in the art branch of interest
3. Language and Communication Skills

To be able to read and write Turkish and Ottoman Turkish

To be able to read, speak and write a foreign language (Arabic, English, etc.) other than mother tongue
4. Scientific and Analytical Thinking Competence

To be able to comprehend basic knowledge in mathematics and science

Developing the ability to use scientific knowledge in daily life and problem solving skills
5. Social Awareness and Social Contribution

To be able to comprehend social sciences and reflect them to daily life

Being an individual sensitive to social values and protecting cultural heritage
6. Physical and Health Awareness

To be able to apply gymnastics and sports activities

To know and apply first aid rules
7. Technology and Digital Literacy

Gaining the ability to use computer and project preparation

Being productive by using information technologies effectively

The human model raised within the framework of this program is individuals who are competent in the fields
of science, social sciences, art and technology as well as religious sciences, can speak different languages, protect
cultural heritage, think scientifically and analytically, and have a high sense of social responsibility. International
Anatolian Imam Hatip High Schools aim to raise individuals who are multicultural, sensitive to universal values,
academically equipped and have strong communication skills.

Conclusion

After 2016, the introduction of the project school practice in Anatolian Imam Hatip High Schools is an
important development in preserving and diversifying the variety of programs. How these new and important
developments affect the aims of Imam Hatip High Schools is important in terms of the human model intended to be
raised. In this context, it is possible to summarize the results of the research as follows:

In the most general sense, the human model that these schools want to raise is defined in the Imam Hatip High
School curriculum within the scope of Article 2 of the National Education Basic Law No. 1739. Within the scope of

Article 2 of the Basic Law of National Education No. 1739, it is stated as “To ensure that students who complete high
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school become individuals who have adopted national and spiritual values and transformed them into a lifestyle, who
contribute to the economic, social and cultural development of our country as productive and active citizens, who
have gained basic level skills and competencies expressed in the ‘Turkish Qualifications Framework’ and also in
discipline-specific fields, and who are ready for a profession, higher education and life in line with their interests
and abilities”(Milli Egitim Temel Kanunu, 1997). In this context, when evaluated in general, it can be said that in
parallel with the Basic Law on National Education No. 1739 and the vision document of Anatolian Imam Hatip High
Schools, Imam Hatip High Schools primarily aim to raise a human model who is loyal to his/her nation, adopts
spiritual cultural values, knows his/her duties and responsibilities, is prepared for life in line with his/her abilities, is
constructive, creative, has acquired foreign language skills, and has the qualifications to use educational technologies.

Within the scope of the research, when the qualities of the human model desired to be raised in these schools
in the context of the courses selected specific to the program in Project Anatolian Imam Hatip High Schools were
examined in detail, the following results were reached:

The qualities of the human model desired to be raised in Anatolian Imam Hatip High Schools implementing
theology-oriented hafiz and language programs were determined as Reading the Holy Qur'an according to the rules
and Hafizah Skill, Competence in Understanding and Interpreting the Qur'an, Ability to Communicate in Arabic,
Knowledge of Religious Music and Maqgam, Artistic and Aesthetic Perception in the context of course objectives.

In Anatolian Imam Hatip High Schools implementing classical arts and music programs, the qualities of the
human model desired to be raised in the context of course objectives were determined as the Competence of Reading
the Holy Qur'an Correctly, Knowledge in the Field of Basic Islamic Sciences, Knowledge of Magam and Religious
Music Competence, Expertise in Islamic Calligraphy and Writing Types, [llumination and Traditional Art Perception.

In Anatolian Imam Hatip High Schools implementing a sports program, the qualities of the human model
desired to be raised were determined as Religious and Academic Qualities, Physical and Sportive Skills, Athlete
Health and Body Awareness, Games and Team Sports Competencies in the context of course objectives.

In Anatolian Imam Hatip High Schools implementing Science and Technology programs, the qualities of the
human model desired to be raised were determined as Religious and Academic Qualities, Technology and
Engineering Competencies, Digital Literacy and Media Skills, Project and Productivity-Oriented Thinking in the
context of course objectives. The research conducted by Salci and Giirel on the educational environments and
physical facilities of Imam Hatip High Schools implementing Science and Social Sciences programs shows that the
schools have the capacity to raise individuals in accordance with the requirements of the age in the field of science
and technology with active learning environments such as physics, chemistry, biology laboratories, robotic-coding
workshop, writing workshop, gymnasium, library, z-library, music classroom, painting classroom, conference hall,
chess room, computer / information technology laboratory, mini cinema hall, geography classroom(Salc1 & Giirel,
2021).

The qualities of the human model desired to be raised in Anatolian Imam Hatip High Schools implementing
the Child Development and Education program were determined as Religious and Academic Qualities, Knowledge
about Child Health and Care, Preparing Environment and Materials to Support Child Development, Artistic and
Educational Skills Focused Thinking in the context of course objectives.

The qualities of the human model desired to be raised in Anatolian Imam Hatip High Schools implementing
the science program were determined as Religious and Academic Qualities, Competence in Science, Understanding

the Integrity of Science and Technology in the context of course objectives.
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The qualities of the human model desired to be raised in Anatolian Imam Hatip High Schools implementing
social sciences programs were determined as Religious and Academic Qualities, Analytical Thinking and Problem
Solving Skills, Social and Cultural Awareness, Using Social Sciences in Daily Life in the context of course objectives.

Tarhan and Karateke, in their study evaluating Project Anatolian Imam Hatip High Schools according to
student opinions, stated that it is a positive situation that these schools have moral and religious education. However,
they determined that academic success is prioritized more in these schools and that Project Anatolian Imam Hatip
High Schools prioritize vocational courses(Tarhan & Karateke, 2021).

In his study in which the project school implementation was evaluated according to the administrators' views,
Karaman concluded from the statements of the Project Anatolian Imam Hatip High School administrators that
program diversity is a positive practice for Anatolian Imam Hatip High Schools. However, two administrators
expressed a negative view of program diversity because they thought that it decreased the interest in vocational
courses(Karaman, 2021).

According to Ay and Keskiner's study, Project Anatolian Imam Hatip High Schools largely meet students'
expectations for academic education. However, the priority given to academic success in these schools leads students
to focus more on science courses and less interest in vocational courses. This causes religious education to take a
back seat and is considered mediocre by parents. Especially in the 11th and 12th grades, the emphasis on other
subjects in preparation for the university exam leads to a weakening of religious education. For this reason, it is stated
that measures should be taken to prevent academic anxiety from negatively affecting religious education in project
schools. It is also emphasized that academic achievement should not get in the way of students' awareness of living
as Muslims(Keskiner & Ay, 2023).

The qualities of the human model desired to be raised in International Anatolian Imam Hatip High Schools
were determined as Religious and Academic Competencies, Artistic and Cultural Competencies, Language and
Communication Skills, Scientific and Analytical Thinking Competency, Social Awareness and Social Contribution,
Physical and Health Awareness, Technology and Digital Literacy in the context of course objectives. International
Imam Hatip High Schools offer a multicultural education environment by bringing together students from different
cultures. This contributes to individuals gaining global citizenship awareness. Ocal emphasizes that these programs
play an important role in religious education both in Tiirkiye and internationally(Ocal, 2017).

These findings coincide with the findings of the research when Project Imam Hatip High Schools are evaluated
in terms of curriculum, but the fact that vocational courses are not emphasized in practice shows that there are
deficiencies in terms of gaining religious qualifications.

In general, when the qualities of the human model desired to be raised in Project Anatolian Imam Hatip High
Schools are evaluated, it can be said that the category of Religious and Academic Qualities is included in all program
types, while other types of qualities differ according to the program implemented. Altintas and Yiicel reveal in their
studies that these high schools support academic thinking while transferring religious knowledge and
practices(Altintag, 2019; Yiicel, 2024). However, Altintas revealed that there are some problems in the process of
achieving the goal of these schools since the issues in the vision document are not adhered to in the implementation
process in his study on Imam Hatip High Schools that apply foreign language preparatory class. This issue reveals
that Imam Hatip High Schools that implement Foreign Language Preparatory Classes have deficiencies in raising the
human model with the qualities identified in the research findings. In the light of these findings, it is concluded that

the educational approach of Project Anatolian Imam Hatip High Schools offers a multi-dimensional model that
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combines both religious values and academic success. Literature reviews and research findings reveal that these
schools offer a contemporary model that synthesizes religious and academic education, but there are general

deficiencies in religious education in practice.

References

Altintas, M. (2019, March 17). Yabanci Dil Hazirlik Stmifi Olan Proje Imam Hatip Liselerinde Karsilagilan
Sorunlar ve Coziim Onerileri-Nitel Bir Aragtirma-. 1-10. Malatya.

Ayhan, H. (2014). Tiirkiye de Din Egitimi. Dem Yaynlar1.

Ayten, M. (2024). Proje Imam-Hatip Lisesi Son Sinif Ogrencilerinin Universite Tercihleri ile Meslek
Secimlerini Etkileyen Faktorler Uzerine Bir Arastirma (Yiksek Lisans Tezi). Akdeniz Universitesi Sosyal
Bilimler Enstitiisii Felsefe ve Din Bilimleri Anabilim Dali, Antalya.

Bozan, 1. (2007). Devlet ile toplum arasinda: Bir okul: Imam Hatip Liseleri bir kurum: Diyanet Isleri
Baskanlhigi. TESEV Yaynlari.

Buyrukgu, R. (2007). Tiirkiye 'de Mesleki Din Egitim Ogretimi. Fakiilte Kitabevi.

Dinger, N. (1998). 1913 'ten Giiniimiize Imam-Hatip Okullar: Meselesi (M. E. Diizdag, Ed.). Sule Yaymnlari.

Dogan, R. (1999). Cumhuriyetin ilk Yillarinda Tevhid-i Tedrisat Cercevesinde Din Egitim-Ogretimi ve
Yapilan Tartismalar. In F. Unan & Y. Hacaloglu (Eds.), Cumhuriyetin 75. Yilinda Tiirkiye'de Din Egitimi ve
Ogretimi. Ankara: Tiirk Yurdu Yayinlari.

Karaman, D. (2021). Yéneticilerine Gére Anadolu imam Hatip Liselerindeki Program Cesitliligi ve Proje
Okul Uygulamasinin Degerlendirilmesi. Tiirkive Din Egitimi Arastirmalari  Dergisi, (11), 11-37.
https://doi.org/10.53112/tudear.869069

Keskiner, E., & Ay, S. (2023). Velilere Gére Proje Anadolu imam Hatip Liselerindeki Din Egitimi (Istanbul
Omegi). Talim, 7(2), 154-176. Retrieved from https:/dergipark.org.tr/tr/pub/talim/issue/82222/1325473

Meb. Milli Egitim Bakanlhigi Ozel Program ve Proje Uygulayan Egitim Kurumlar1 Yénetmeligi. , 29818
Resmi Gazete § (2016).

Meb. (2018). Uluslararast Anadolu Imam Hatip Lisesi Haftalik Ders Cizelgesi. T.C. Milli Egitim
Bakanlig.

Meb. (2023). Anadolu Imam Hatip Lisesi ve Hazirlik Stmifi Bulunan Anadolu Imam Hatip Lisesi Haftalik
Ders Cizelgesi. T.C. Milli Egitim Bakanlig1 Talim Terbiye Kurulu.

Meb. (2024a). 21. Yiizyil Baglaminda Anadolu Imam Hatip Liseleri ve Imam Hatip Ortaokullarinda Yeni
Dénem. Din Ogretimi Genel Miidiirliigii. Retrieved from https://dogm.meb.gov.tr/pdf/Yeni_Donem_Kitapcik.pdf

Meb.  (2024b).  Ogretim  Programlar1  Arsivi. Retrieved 24  December 2024, from
https://dogm.meb.gov.tr/www/egitim-programlari-arsiv/icerik/2064

Milli Egitim Temel Kanunu. , Pub. L. No. 4306, 23084 Resmi Gazete md. 1/2 (1997).

MTEGM  Ogretim  Programlari  Portali. (2024). Retrieved 24 December 2024, from
https://meslek.meb.gov.tr/cercevelistele.aspx?sinif kodu=9&kurum_id=1

Ocal, M. (2016). Osmanli’dan Giiniimiize Tiirkiye de Din Egitimi. Dergah Yayinlari.

Ocal, M. (2017). Tiirkiye’nin ve islam Aleminin insasinda Uluslararas1 ve Proje Anadolu imam Hatip
Liselerinin Yeri ve Onemi. In R. Ugar, E. Ilhan, & 1. Aslamac1 (Eds.), Gelecegin Insasinda Imam Hatip Okullar.

Malatya: In6nii Universitesi Yayinevi.

I; \I E E Turkish Academic Research Review 2025, 10/2 400



The Human Model Intented to be Raised in Project Anatolian Imam Hatip High Schools

Salc, Z., & Giirel, R. (2021). Fen ve Sosyal Bilimler Programli Anadolu imam Hatip Liselerinin Egitim
Ortamlar1 ve Fiziki imkéanlar1 Uzerine Nitel Bir Arastirma (Kocaeli Omegi). Firat Universitesi [lahiyat Fakiiltesi
Dergisi, 26(2), 79-113. Retrieved from https://dergipark.org.tr/tr/pub/firatilahiyat/issue/67345/1004520

Simgek, H., & Yildirim, A. (2013). Sosyal Bilimlerde Nitel Arastirma Yontemleri (Hasan Simsek-Ali
Yildirim) (9th ed.). Seckin Yayincilik.

Tarhan, H., & Karateke, T. (2021). Proje Anadolu Imam Hatip Liselerinin Ogrenci Gériislerine Gore
Degerlendirilmesi. Mesned Hahiyat Arastirmalart Dergisi, 12(2), 481-516.
https://doi.org/10.51605/mesned.1017035

Unsiir, A. (2005). Kurulusundan Giiniimiize Imam-Hatip Liseleri. Ensar Nesriyat.

Yiicel, Z. (2024). Proje Imam hatip lisesi Ogrencilerinin Meslek Derslerine Yonelik Tutumlarimn Ogrenci
Goriislerine Gore Degerlendirilmesi (Yiiksek Lisans Tezi). Erciyes Universitesi Sosyal Bilimler Enstitiisii Felsefe
ve Din Bilimleri Anabilim Dali, Kayseri.

Zengin, M. (2017). Modern Tiirkiye’de Din ve Egitim Politikalar1 Ekseninde imam Hatip Okullar1 Uzerine
bir Analiz. In I. Erdem, 1. Aslamaci, & R. Ucar (Eds.), Gelecegin Insasinda Imam Hatip Okullari I. Malatya: Inonii
Universitesi.

Zengin, M., & Karaman, D. (2020). Ogrencilerin Proje Anadolu Imam Hatip Liselerini Tercih Nedenleri
ve Mesleki Egilimleri. llahiyat Tetkikleri Dergisi, (54), 403—431. https://doi.org/10.29288/ilted.763282

Zengin, Z. S. (2002). Kurtulus Savagi Doneminde ve Cumhuriyet’in Baglarinda Tiirkiye’de Medreseler ve
Din Egitimi. Ankara Universitesi Hahiyat Fakiiltesi Dergisi, 43(2), 277-313.
https://doi.org/10.1501/Ilhfak 0000000111

I; \I E E Tiirk Akademik Arastirmalar Dergisi 2025, 10/2 401



? TURKIGH ACADEMIC REGEARCH REVIEW

Disability Disclosure by Students with Disabilities in an Open, Distance, and E-Learning
(ODeL) Institution: Insights from Support Staff and Students
Bir Acik, Uzaktan ve E-Ogrenme (ODel) Kurumunda Engelli Ogrenciler Tarafindan Engelliligin
[fsasi: Destek Personeli ve Ogrencilerin Goriisleri

Zuzeka Prudence MKkra'” - Caroline Agboola?

! Giliney Afrika Universitesi, Pretoria, South Africa, https://ror.org/048cwvf49, https://orcid.org/0000-0001-7310-5389, mkrazp@unisa.ac.za
Department of Sociology, University of South Africa, Pretoria, South Africa, https://ror.org/048cwvf49, https://orcid.org/0000-0001-7310-

5389, mkrazp@unisa.ac.za

2 Prof.Dr., Jindal Davrams Bilimleri Enstitiisii (JIBS), O.P. Jindal Global Universitesi, Sonipat, Haryana, Hindistan, https://ror.org/03j2ta742
https://orcid.org/0000-0002-8862-7566, caroline.agboola@)jgu.edu.in

Prof.Dr., Jindal Institute of Behavioural Sciences (JIBS), O.P. Jindal Global University, Sonipat, Haryana, India, https://ror.org/03j2ta742
https://orcid.org/0000-0002-8862-7566, caroline.agboola@)jgu.edu.in

* Kidemli Arastirma Gorevlisi, Sosyoloji Boliimii, Beseri Bilimler Fakiiltesi, Johannesburg Universitesi, Auckland Park, Kingsway Kampiisii,
Johannesburg, Giiney Afrika, https://ror.org/04z6¢2n17, https://orcid.org/0000-0002-8862-7566, cagboola@uj.ac.za

Senior Research Associate, Department of Sociology, Faculty of Humanities, University of Johannesburg, Auckland Park, Kingsway Campus,
Johannesburg, South Africa, https://ror.org/04z6¢2n17, https://orcid.org/0000-0002-8862-7566, cagboola@uj.ac.za

* Corresponding author

Aragtirma Makalesi

Siire¢

Gelis Tarihi: 14.03.2025
Kabul Tarihi: 28.06.2025
Yayim Tarihi: 30.06.2025

Benzerlik
Bu makale, en az iki hakem tarafindan incelenmis ve
intihal yazilimi ile taranmustir.

Degerlendirme
On Inceleme: I¢ hakem (editorler).
Igerik Inceleme: iki dis hakem/Cift tarafli kérleme.

Telif Hakki & Lisans

Yazarlar dergide yaymlanan c¢aligmalarinin telif
hakkina sahiptirler ve ¢alismalari CC BY-NC 4.0
lisansi altinda yayimlanmaktadur.

Etik Beyan

Bu ¢alisma, etik kurul izni gerektirmeyen nitelikte
olup kullanilan veriler literatiir taramasi/yayinlanmig
kaynaklar tizerinden elde edilmistir. Caligmanin
hazirlanma siirecinde bilimsel ve etik ilkelere
uyuldugu ve yararlanilan tiim ¢aligmalarin kaynak¢ada
belirtildigi beyan olunur. Zuzeka Prudence Mkra-
Caroline Agboola

Yapay Zeka Kullanimi

Bu caligmanin hazirlanma siirecinde yapay zeka
tabanli  herhangi bir arag veya uygulama
kullamlmamustir. Caligmanin tiim igerigi, yazar(lar)
tarafindan bilimsel aragtirma yontemleri ve akademik
etik ilkelere uygun seckilde dretilmistir. Zuzeka
Prudence Mkra-Caroline Agboola

Etik Bildirim
turkisharr@gmail.com

Cikar Catismasi

Cikar ¢atismasi beyan edilmemistir.

Finansman

Yazarlar, bu aragtirmaya sagladiklar1 mali destek i¢in
Ulusal Beseri ve Sosyal Bilimler Enstitiisti (NIHSS) ve
Giiney Afrika Beseri Bilimler Dekanlar1 Dernegi'ne
(SAHUDA) tesekkiir ederler. Ifade edilen goriisler ve
varilan sonuglar yazarlarin goriisleri olup, NIHSS ve
SAHUDAya atfedilemez

Yaymel
Published by Mehmet SAHIN Since 2016- Akdeniz
University, Faculty of Theology, Antalya, 07058
Tiirkiye

Atf

Mkra, Z. P. - Agboola, C. (2025). Bir agik, uzaktan ve
e-Ogrenme (ODeL) kurumunda engelli ogrenciler
tarafindan engelliligin ifsasi: destek personeli ve
Ogrencilerin goriisleri. Turkish Academic Research
Review, 10/2, 402-421,
https://doi.org/10.30622/tarr.1657750

/N TX 2025, 10/2: 402-421

Oz
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Buna ek olarak, kampiiste fiziksel destek hizmetlerinin bulunmamasi,
ogrencilerin dijital sistemlerde bagimsiz olarak gezinme ihtiyac1 ile
birlestiginde, uzaktan egitim kurumlarindaki engelli Ogrenciler icin bir
dislanma hissine yol agabilir. Mevcut uygulamalar genellikle, personelin daha
kolay erisilebilir oldugu ve ogrencilerle dogrudan, yiliz yiize etkilesime
girebildigi yiiz ylize egitime daha uygun olan geleneksel varsayimlari
yansitmaktadir. Bu uygulamalar, 6grencilerin yalmzca kurumsal gizlilik ve
destek giivencelerine giivendikleri ODeL'de istemeden de olsa ifsanin 6niinde
engeller olusturabilir. Ornegin, politikalar, engellilikle ilgili bilgilerin dijital
baglamda nasil yonetilecegi, ogrencilerin belirli kolayliklara nasil
erisebilecegi veya cografi ve fiziksel engeller ogrencileri kurumsal
personelden ayirdiginda destek hizmetlerine nasil ulasilabilecegi konusunda
net yonergelerden yoksun olabilir. Yiiksekogretim Kurumlar: (HEI), 6zellikle
Gliney Afrika gibi bolgelerde ODelL modellerini giderek daha fazla
benimsedikce, 0grencilerin engellerini ifsa etme isteklerini ve becerilerini
etkileyen benzersiz faktorleri anlamak c¢ok onemli hale gelmektedir. Bu
nedenle, bu makale Agik, Uzaktan ve e-Ogrenme (ODeL) ortaminda engelli
ogrenciler arasinda engelliligin ifsasini g¢evreleyen dinamikleri ve zorluklar
incelemektedir. Bu makale, 6nde gelen bir Giiney Afrika tiniversitesinde
engelli 6grencilerden ve destek personelinden olusan farkli bir gruptan
toplanan verileri incelemek i¢in karma yontemli bir aragtirma yaklagimi
kullanmaktadir. Bu g¢alisma igin 333 katilimcinin segilmesinde sistematik
rastgele oOrnekleme yontemi kullamlmistir. Bulgular, ifsay1 etkileyen
motivasyonlar ve engeller agini ortaya cikarmis ve kurumlarin ODeL
baglamlarinda engelli 6grencileri nasil daha iyi destekleyebilecegine dair
kritik bilgiler sunmustur. Ayrica, engelli 6grencilerin aldiklar1 destek tizerinde
bir etkisi oldugu i¢in engelliligin agiklanma déneminin ¢ok onemli oldugu
bulunmustur. Yiiksekogretimde, ozellikle de uzaktan egitim kurumlari
baglaminda kapsayiciligi artirmak icin politika ve uygulamaya yonelik
oneriler sunulmustur.
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Support Staff and Students

Abstract

The growth of online and distance education has brought to light both the
potential and the challenges of supporting students with disabilities in these
unique environments. While ODeL institutions are well-positioned to provide
flexible learning options, the lack of physical proximity can exacerbate
feelings of isolation among students with disabilities, complicating their
ability to access timely support. In addition, the absence of physical support
services on campus, coupled with the need for students to navigate digital
systems independently, can lead to a sense of exclusion for students with
disabilities in distance education institutions. Current practices often reflect
traditional assumptions that are better suited to in-person education, where
staff are more easily accessible and can engage in direct, face-to-face
interactions with students. These practices may inadvertently create barriers
to disclosure in ODeL, where students rely solely on institutional assurances
of confidentiality and support. For instance, policies may lack clear
guidelines on how disability-related information is managed in a digital
context, how students can access specific accommodations, or how support
services can be reached when geographical and physical barriers separate
students from institutional staff. As Higher Education Institutions (HEISs)
increasingly adopt ODeL models, particularly in regions such as South
Africa, understanding the unique factors that affect students’ willingness and
ability to disclose their disabilities becomes crucial. Hence, this article
examines the dynamics and challenges that surround disability disclosure
among students with disabilities in an Open, Distance, and e-Learning
(ODeL) environment. This paper utilizes a mixed-methods research approach
to examine data gathered from a diverse cohort of students with disabilities
and support staff members at a prominent South African university.
Systematic random sampling was used to select 333 participants for this
study. Findings revealed a web of motivations and barriers that influence
disclosure, offering critical insights into how institutions can better support
students with disabilities in ODeL contexts. Also, the period of disability
disclosure was found to be crucial as it had an impact on the support that is
received by students with disabilities. Recommendations for policy and
practice are provided to enhance inclusivity in higher education, particularly
within the context of distance education institutions.

Keywords: Distance education, e-learning, open distance learning, students
with disabilities, disability disclosure.
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Introduction

In ODeL institutions, where physical and face-to-face interactions are minimal or absent, students with
disabilities face distinct challenges in accessing support that is both adequate and equitable (Zongozzi, 2022).
While ODeL models offer opportunities for students who may struggle with the accessibility of traditional campus
environments, these models are not inherently inclusive. The reliance on digital platforms, remote communication,
and asynchronous learning poses unique accessibility issues, particularly for students with disabilities who require
accommodations (Chambers & Varoglu, 2023). This is compounded by the complex and often personal factors
that influence students’ decisions to disclose their disabilities to their institutions, a process that can be fraught
with concerns about privacy, stigma, and potential discrimination. Whilst there is a plethora of studies on disability
disclosure in higher education from the viewpoints of students, very few studies exist on the opinions of support
staff in higher education on the subject matter, and even fewer studies combine the perspectives of students and
support staff in higher education in the same study. Hence, this study responds to these gaps by examining the
specific factors that influence disability disclosure within an ODeL institution from the perspectives of two sample
subsets, that is, support staff members and students with disabilities. The central question that guides this study is:
What are the views of support staff and students with disabilities on the factors that influence disability disclosure
among students with disabilities in an ODeL setting?

Problem Statement

The effectiveness of disability support in higher education relies heavily on accurate disclosure to ensure
tailored and adequate accommodations. However, disclosure is not a straightforward process in ODeL contexts.
Unlike traditional universities, where students might more easily identify support services through in-person
interactions or dedicated on-campus offices, ODeL environments lack immediate, visible pathways to support,
making it more challenging for students to navigate the disclosure process (Lumadi, 2021). In addition, ODeL
students with disabilities may feel uncertain about how their information will be used, particularly in digital
contexts where data security and privacy are paramount (Habbal, Hamouda, Alnajim, Khan, & Alrifaie, 2024).
This uncertainty may deter them from disclosing altogether, resulting in students not receiving the
accommodations they need to succeed academically. This study provides insights into disability disclosure not just
from the students with disabilities but also from the support staff, who receive and address the disclosure of
disabilities by students.

Literature Review

Disability Disclosure in Higher Education

The disclosure of disabilities in higher education is a complex and multifaceted process, influenced by
numerous social, institutional, and personal factors. Research on disability disclosure has consistently highlighted
that students’ decisions to disclose are deeply connected to their perceptions of institutional support, the attitudes
of faculty and peers, and concerns over privacy and stigma (Melian & Meneses, 2022). In higher education
contexts, disclosure often facilitates access to necessary accommodations, such as additional time on examinations,
assistive technologies, or modified coursework (Dollinger, Finneran, & Ajjawi, 2023). However, studies reveal
that not all students are inclined to disclose their disabilities due to a mix of psychological, social, and practical
reasons. Hence, the motivations for disclosing a disability primarily include the desire for academic adjustments,

the need for support in managing course load, and the pursuit of a learning environment that acknowledges and
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accommodates their specific challenges (Lombardi, Gelbar, Dukes, Kowitt, Wei, Madaus, Lalor, & Faggella-
Luvy, 2018). However, students may also experience several barriers to disclosure, which often stem from privacy
concerns and fears of being treated differently. Some students worry that disclosing their disability may expose
them to prejudice, potentially influencing faculty expectations and peer interactions, which could lead to reduced
academic and social experiences (McLeod, 2023).

Research has also examined the outcomes associated with disability disclosure. Studies show that students
who disclose and receive proper accommodations tend to experience better academic outcomes, improved mental
health, and higher satisfaction with their educational experience compared to those who do not disclose
(McNicholl, Casey, Desmond, & Gallagher, 2021). However, non-disclosure, often fuelled by fears of negative
perceptions, can lead to unmet needs, higher dropout rates, and diminished academic performance (Grimes,
Southgate, Scevak, & Buchanan, 2020). For ODeL students, where the physical disconnection from institutional
resources is pronounced, the decision to disclose takes on added complexity. Distance learners may feel a
heightened need to disclose to receive support, but they may also be more cautious about doing so in a digital
environment, where privacy concerns are amplified.

Stigma and Accessibility in Higher Education

Stigma plays a significant role in the lives of students with disabilities, particularly in influencing their
comfort with disclosure. Stigma can occur in various forms, such as structural stigma, stigma by association, public
stigma, and self-stigma (Miesel, Haikalis, Colby, & Barnett, 2022). Similarly, research has highlighted that stigma,
both external and internalised, can deter students from seeking the accommodations they need (ALSamhori,
AlSambhori, AlSamhori, Abuaun, ALAwamleh, Saleh, Hussein, Mahmoud, Baimustafa, & Qaswal, 2024).
External stigma, which includes negative attitudes and misconceptions held by others about disability, often fosters
a social environment that discourages disclosure. For students, the stigma that arises from the fear of being labelled
as “different” or “less capable” can create a psychological barrier, impacting their willingness to disclose
(Appleyard-Keeling, 2021). Also, internalised stigma reflects the students’ own negative perceptions about their
disabilities, often shaped by societal narratives. Such stigma can lead students to question the legitimacy of their
need for support, even when it is crucial for their academic success (Trani, Moodley, Anand, Graham, & Maw,
2020). This dynamic is particularly pertinent in ODeL contexts, where the lack of in-person interaction might
reduce direct stigma but does not necessarily mitigate the internalised pressures students face. Studies on stigma
in ODeL settings suggest that the lack of physical presence can offer students a form of anonymity, which may
lessen concerns over peer judgments but does not eliminate the need for accommodations that address their specific
learning needs (Baker, Malik, Davis, & McKenna, 2023).

Accessibility in higher education requires an infrastructure that allows students to disclose and request
accommodations in a way that respects their privacy while ensuring they receive the necessary support. Institutions
that fail to provide adequate support mechanisms inadvertently contribute to the perpetuation of stigma, as students
may be forced to choose between disclosing their disabilities or going without essential accommodations. Scholars
advocate that a disclosure-friendly environment, where institutional policies not only protect privacy but also
normalise accommodations as a standard part of student support services, helps to reduce stigma over time (Lu &
Li, 2024). In ODeL settings, ensuring accessibility means integrating assistive technologies, offering flexible
learning options, and establishing digital platforms that allow confidential disclosure and efficient access to

support services.

I; \I E E Tiirk Akademik Arastirmalar Dergisi 2025, 10/2 405



Zuzeka Prudence Mkra — Caroline Agboola

Method

Methodology

This study employed a mixed-methods approach (Dawadi, Shrestha, & Giri, 2021), integrating both
qualitative and quantitative data to provide a comprehensive understanding of disability disclosure of students in
an ODeL context. The mixed-methods design explored the factors that influence disclosure, combining the depth
of qualitative insights with the broader trends identified through quantitative data.

Population and Sample Size

The target population for this study is all the Unisa students with disabilities and all the student support
staff at Unisa. The interviews were conducted with 8 students with disabilities and 8 support staff members and
were designed to capture detailed accounts of the factors that influence disability disclosure, including barriers
and motivations. In addition, quantitative data was collected from 225 students with disabilities and 92 support
staff members. In total, the sample size for this study is 333 participants.

Sampling Technique

Systematic random sampling was employed in this study to ensure a representative dataset that captured
the diversity of experiences among students and support staff members at the institution. Systematic random
sampling allows researchers to select participants from a larger population according to a random starting point
and a fixed, periodic interval (Ganesha & Aithal, 2022). Systematic random sampling enables studies to have a
balance between simplicity, efficiency, and scientific rigour (Igwenagu, 2016). In using systematic random
sampling for this study, Unisa’s ICT department selected every tenth person on their list of students with
disabilities and list of student support staff members. Systematic random sampling was suitable for this study
because it provided a fair representation of both students and student support staff members. In other words,
systematic random sampling ensured that each member of the population of this study had an equal chance of
being selected, thereby providing a representative sample.

Inclusion Criteria

This study's inclusion criteria (Slattery, Saeri, & Bragge, 2020) were designed to ensure that participants
have relevant experiences and characteristics that align with the study’s research objectives. For this study, the
inclusion criteria are student participants were enrolled as students at the institution, staff members had to be
working directly with students, and had to have worked at the institution for more than two years — all of these
were essential during the data collection phase of this study. The support staff who worked for the institution for
more than two years during data collection included academic advisors, disability support staff, and administrative
staff involved in student support. This criterion ensured that the study focused on the specific institutional context
of the institution. Also, student participants must have registered their disabilities with the university’s disability
centre. This ensured that the study included individuals who formally recognized their disabilities and were eligible
for support services. In addition, the student participants were students who must have utilised or attempted to
utilise the support services provided by Unisa for students with disabilities. This criterion ensured that participants
had direct experience with the services being explored in the study.

Exclusion Criteria

This study's exclusion criteria (Siritzky, Cox, Nadler, Grady, Kravitz, & Mitroff, 2023) were established to
identify individuals who do not fit the study’s focus or whose participation might introduce biases. Individuals

who were not enrolled as students at Unisa during the time that the study was conducted were excluded from this
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study. Support staff members who were not working within the student support unit of Unisa were excluded from
this study. This criterion ensured that the study remains specific to the Unisa context and student support. Students
who have disabilities but were not registered with Unisa’s disability support services were excluded. This criterion
ensured that the study focused on those who engaged with the formal support mechanisms in place at the
university. The individuals who had never utilised or attempted to utilise the support services for students with
disabilities at Unisa were excluded. Support staff members who had less than two years of work experience were
excluded from this study. This criterion ensured that participants had relevant and recent experiences to share
about the support services at the university, particularly as it relates to disability disclosure by students.

Data Collection Methods

The two data collection methods for this study are semi-structured interviews and surveys. Qualitative data
were collected through semi-structured interviews with students and support staff. Interview questions were open-
ended, allowing participants to express their experiences and perspectives freely. Interviews were recorded with
the participants’ consent. Also, quantitative data were collected from students with disabilities and support staff
members through structured surveys distributed to a broader sample of students and staff. The survey aimed to
capture trends and correlations related to disability disclosure, including factors such as the periods and frequency
of disclosure.

Data Collection Instruments

An interview guide was used to steer the interview conversations (Ruslin, Mashuri, Rasak, Alhabsyi, &
Syam, 2022). The data collection instrument for the survey was a questionnaire. The use of questionnaires in this
study was critical for several reasons (Johnson, Adkins, & Chauvin, 2020); it contributed to both the
methodological rigor and the robustness of the data collection process. Including questionnaires alongside an
interview guide (Renjith, Yesodharan, Noronha, Ladd, & George, 2021) facilitated the collection of diverse data
types. The questionnaire (Hansen & Swiderska, 2024) consisted of mostly closed-ended questions for quantitative
analysis and a few open-ended questions to allow participants to express their views comprehensively.

Data Analysis Methods

The interviews were transcribed and then analysed using thematic coding to identify recurring themes and
insights (Naeem, Ozuem, Howell, & Ranfagni, 2023). This thematic approach identified patterns in participants’
responses, contributing to a deeper understanding of the factors affecting disability disclosure in an ODeL
environment. While SPSS software was used to conduct statistical analyses, allowing for the identification of
significant relationships between variables and the quantification of trends observed in the qualitative data.
Descriptive statistics and inferential tests provided insights into the general attitudes and experiences related to
disclosure, accessibility, and stigma within the ODeL setting.

The integration of SPSS analysis for quantitative data and thematic coding for qualitative data (Dawadi,
Shrestha, & Giri, 2021) ensured a rigorous and comprehensive analysis, combining empirical patterns with rich
narrative insights. This mixed methods approach not only facilitated a balanced examination of the data but also
supported the study’s goal of understanding the complex dynamics of disability disclosure. In addition, this study
employed triangulation (Turner, Cardinal, & Burton, 2017) to validate and corroborate findings. This in-depth
context of triangulation (Leko, Cook, & Cook, 2021) was essential for interpreting results, as it helped to identify
information and factors that may not be captured through numerical data, that is quantitative data, alone.

Triangulation also increased the reliability and validity of this study by examining the research questions from
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multiple perspectives (Farquhar, Michels, & Robson, 2020), thereby strengthening the overall evidence from this
study.

Ethical Considerations

Ethics in research is a fundamental component that ensures scholarly work's integrity, reliability, and
validity (Zhaksylyk, Zimba, Yessirkepov, & Kocyigit, 2023). It involves adhering to moral principles and
professional standards that guide researchers in conducting studies responsibly. Ethical considerations are
paramount in protecting research participants' rights, dignity, and welfare, maintaining scientific integrity, and
promoting public trust in research findings (Lal & Sharma, 2023). In this study, ethical considerations, including
informed consent (Gordon, 2020), confidentiality (Dougherty, 2021), voluntary participation (Xu, Baysari,
Stocker, Leow, Day, & Carland, 2020), and the principle of do no harm (Buchanan & Warwick, 2021) were
meticulously integrated into the research design and implementation. In addition, ethical approval was obtained
for this study from Unisa’s ethics review committee (reference: 62007491 CREC _CHS 2023).

FINDINGS

This section begins with a discussion of the demographic variables of the participants. This is
followed by the study's other findings and a discussion of the findings.

Demographic details of participants

This study involved two groups of participants, students with disabilities (SWD) and support staff members
(SSM) of an ODeL university. The data in Table 1 indicates that many of the student participants were relatively
young, with 75.6% being 40 years old or younger. The age group 21-30 years constitutes the largest proportion of
participants, which highlights a predominantly younger demographic. The representation of participants differed
with age, with the smallest proportion being those below 20 years and those 50 years and above.

Table 2 shows the gender distribution of the students with disabilities who responded to the survey. The
total number of participants is 225 - the females constituted 53.5%; the males constituted 42.2%; the non-binary
constituted 2.2%; the students who preferred not to state their gender constituted 1.3%; and the transgender
constituted 0.4%. This data indicates a higher proportion of female participants compared to males, with a small

representation of non-binary and transgender participants and a few who preferred not to disclose their gender.

Table 1. Students with disabilities — Age (in years)
Cumulative

Frequency Percent  Valid Percent Percent
Valid  21-30 96 427 427 427
31-40 74 329 329 75,6
41-50 30 13,3 13,3 88,9
50 and above 19 84 84 97,3
Below 20 6 27 27 100,0
Total 225 100,0 100,0
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Table 2. Students with disabilities - Gender

Cumulative
Frequency  Percent  Valid Percent Percent

Valid Female 121 53,8 53,8 53,8
Transgender female 1 4 4 542
Male 95 422 422 96,4
Prefer notto say 3 1.3 1.3 97,8
Non-binary 5 2,2 2,2 100,0
Total 225 100,0 100,0

Types of Disabilities

Table 3 summarises the distribution of various disabilities reported by the student participants during the
interviews. Also, the table shows the frequency and percentage of each disability within the surveyed student
population. The participants from the interviews reported an array of disabilities, which influenced their
experiences and the type of support that they required. The interviews with students with disabilities consisted of

eight students in total, and the students had different types of disabilities, with some having more than one

disability.
Table 3. Types of Disabilities Reported by Students with Disabilities - Interviews

Disability Type Number of Students (with the disability)
Severe visual impairment (less than 20% sight) 1

Paralysed face (cannot smile or frown) 1

Partially blind 2

Autism 1

ADHD 2

Dysgraphia 1

Dyslexia 1

Blind 1

Hard of hearing 1

Partially sighted 1

Total 12

Disability Prevalence

According to Table 4, the total frequency of students with reported disabilities is 195, while the total
percentage is 106.96%. The percentage exceeding 100% suggests possible overlapping conditions, where some
students may have disclosed multiple disabilities. The prevalence of disability types within the institution reveals
distinct patterns that have significant implications for support structures and accessibility measures.
Neurodevelopmental disabilities also emerge as a notable category, with ADHD comprising 7.25% of reported
conditions and dyslexia accounting for 3.63%. These figures underscore the need for tailored academic support
services that cater to the specific learning needs of students with cognitive and processing challenges. Strategies

such as extended examination time, note-taking assistance, structured learning environments, and specialised
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tutoring can enhance academic success for these students. The diversity in disability types highlights the necessity
for a multidimensional approach to accessibility and inclusion, ensuring that institutional policies and support
services comprehensively address a wide range of student needs.

The presence of mental health issues and chronic illnesses among students highlights the necessity for
comprehensive and responsive support services. Mental health conditions, including depression (3.11%) and
anxiety (2.07%), underscore the importance of psychological counseling services, peer support networks, and
mental health awareness initiatives within the institution. Addressing these challenges requires individual
counseling and a broader institutional commitment to fostering a supportive and stigma-free environment that
encourages students to seek help without fear of discrimination.

Physical disabilities constitute the largest reported category, accounting for 32% of disclosed conditions.
This highlights the critical need for infrastructural accessibility, including ramps, elevators, accessible restrooms,
and adaptive transportation services to ensure that students with mobility challenges can navigate the campus with
ease. In addition to physical disabilities, sensory disabilities also represent a substantial portion of reported cases.
Visual impairments account for 13% of disclosures, while hearing impairments constitute 8%. These conditions
necessitate the integration of assistive technologies, such as screen readers, braille resources, captioning services,
and sign language interpreters. Furthermore, adaptable teaching strategies, including alternative content delivery
methods and inclusive assessment practices, are essential to accommodate these students effectively.

Chronic illnesses, which account for 19% of reported conditions, further reinforce the need for ongoing
medical care and flexible academic accommodations. Conditions such as epilepsy, which constitutes 7% of the
cases, require proactive health management strategies, emergency response plans, and academic flexibility to
ensure that students can continue their education without disruption. This may include access to medical
professionals, adjustments in attendance policies, and coordination between students and faculty to accommodate
health-related absences.

Additionally, the complexity of support services is amplified by the presence of multiple and overlapping
disabilities. The 3% prevalence of multiple disabilities, including conditions involving psychological and chemical
imbalances, reflects the need for individualised intervention plans. These cases require an integrated approach that
combines medical, psychological, and academic support, ensuring that students receive holistic care tailored to
their individual needs. The intersection of mental health challenges, chronic illnesses, and multiple disabilities

emphasise the necessity for a flexible, inclusive, and multidisciplinary approach to student support services.

Table 4. Student Disability Prevalence

Disability Type Frequency (Number of Students) Percentage (%)
Neurodevelopmental Disabilities

ADHD 14 7.25%

Dyslexia 7 3.63%

Autism 6 3.11%
Dyscalculia 2 1.04%
Cognitive Development Disorders 1 0.52%

Mild Cognitive Impairment 1 0.52%
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Intellectual Disabilities 1 0.52%
Mental Health Issues

Depression 6 3.11%
Anxiety 4 2.07%
Mental Illness 3 1.55%
Schizophrenia 2 1.04%
Bipolar Disorder 2 1.04%
OCD 1 0.52%
Physical Disabilities

Physical Disabilities (not specified) 20 10%
Paraplegia 12 6%
'Wheelchair-bound 9 5%
Amputations 7 4%
Cerebral Palsy 4 2%
Spinal Cord Injuries 3 2%
Multiple Disabilities (not specified) 3 2%
Sensory Disabilities

Visual Impairments 26 13%
Hearing Impairments 15 8%
Blindness 3 2%
Chronic Illnesses

Epilepsy 14 7%
Chronic Illnesses (not specified) 9 5%
Diabetes 4 2%
Cardiac Issues 2 1%
End-stage Chronic Renal Failure 1 1%
Chronic Fatigue Syndrome 1 1%
Chemical Disabilities 1 1%
Serious Chronic Conditions 1 1%
Congenital Malformations 1 1%
Congenital Myopathy 1 1%
Musculoskeletal Disorders 1 1%
Polytrauma 1 1%
Scoliosis 1 1%
Other Disabilities

Neurological Disorders 2 1.04%
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Psychological and Chemical Imbalances 3 2%

TOTAL 195 106.96%

Work Experience of Support Staff

From Table 5, the largest group of staff were employed for a period of between 6 to 10 years. This
suggests that a substantial proportion of employees had acquired considerable experience while still being
relatively mid-career. Additionally, the second most common range of experience falls within 26 to 30 years,
indicating a stable group of long-serving staff members who have remained with the institution for an extended
period. This longevity suggests institutional continuity and the retention of institutional knowledge among this
group of support staff. Furthermore, a significant number of employees had shorter tenures, ranging between 3
and 5 years. This trend highlights a steady inflow of new staff members, which may contribute to innovation, fresh

perspectives, and the continued growth of the workforce.

Table S. Support staff work experience

Work Experience
(Years) Frequency Cumulative Percentage (%)

3-5 17 185

6-10 33 43.5

11-15 8 52.2

16-20 11 64.1

21-25 13 72.8

26-30 18 100.0

The roles of support staff members

Table 6 shows that student support roles constitute the largest portion of the workforce, underscoring the
institution’s strong emphasis on providing direct services to students. This reflects a commitment to ensuring that
students receive the necessary guidance and resources to enhance their academic experience. In addition to student
support, academic support, and library services represent a significant segment of the workforce, highlighting the
institution’s dedication to fostering excellence in teaching and learning. The presence of administrative and
protection roles further indicates a well-established operational and safety infrastructure, ensuring the smooth
functioning of institutional processes and the security of students and staff. Furthermore, the existence of
specialised leadership roles demonstrates the presence of senior and strategically focused positions that guide the

institution’s overall direction and long-term objectives.
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Table 6. The Roles of Support Staff

Category Roles Frequency
Application & Registration, Student Advisor,

Student Support Student Support, Student Development, 24
Psychologist

. Curriculum Design, Teaching & Learning Support,
Academic Support Research Support, Digital Learning Advisor 16
Library Services Librarian, Branch Librarian, Personal Librarian, 1
y Literature Search Services
. . Postgraduate Admin, Information Resource

Administrative Roles Management, Printing Access Cards, Registrations 10

Technical Roles Technology Coordinator, Electrical Maintenance 6
Manager

Protection Services Secu.rlty Officers, Protecting Assets, Protection 8
Services

Leadership & Specialised Roles Director, Deputy Director, Business Process 1

Analyst, Specialist, Waste Manager

Periods Of Disability Disclosure

The various points in time that the students disclosed their disabilities to the university are outlined in Table

7. From Table 7, out of 225 student participants in the survey, 130 (57.8%) disclosed their disability during the

application process. A total of 21.3% of students disclosed their disabilities during registration. Around 17.8% of

students disclosed their disability when they realised they needed support. 2.2% of students indicated that they

disclosed their disability around the exam period. Only 0.9% of students disclosed their disability during

orientation. The cumulative percent column shows that 82.2% of students disclosed their disability by the time of

registration.

Table 7. Periods of Disclosure for Students with Disabilities - Survey

Cumulative
Frequency  Percent  Valid Percent Percent

Valid During exams 5 2,2 2,2 2,2

During orientation 2 9 9 31

During the application 130 578 57,8 60,9

process

Upon registration 48 21,3 21,3 82,2

When | realised that | 40 17,8 17,8 100,0

needed support

Total 225 100,0 100,0
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The Importance of Disability Disclosure and its Timely Disclosure

The importance of disability disclosure by students and its relationship with support for students with
disabilities was highlighted by a support staff member during an interview:

As aperson with a disability, I understand that every person has a right to disclose or not disclose
their disability. On the other hand, as an employee, I understand that Unisa has the priority to
protect the integrity of its qualifications. With distance learning institutions, the qualifications
are already in doubt because students are writing from home and there is still a margin for
dishonesty. If you want to be accommodated, you must disclose and submit proof of disability
— (staff interviewee 1).

The quote by staff interviewee 1 reflects the dual perspectives that support staff who are individuals with
disabilities may hold to ensure that they balance personal rights with institutional responsibilities. The participant
acknowledged the right to privacy in disability disclosure but also recognised the importance of academic integrity,
particularly in a distance learning context where risks of dishonesty may be perceived as higher. The participant’s
statement shows the tension between individual autonomy and institutional regulation, which suggests that
disclosure, while voluntary, is a necessary step for students with disabilities to receive institutional support, which
in turn supports the institution's integrity.

A narrative from a support staff member emphasised the positive outcomes of disability disclosure,
particularly in terms of academic support and retention:

I think when students disclose their disabilities, they are then given reasonable accommodation
for submission of assignments and exams. ARCSWiD also plays a role that helps with retention
as they assist with ensuring that study material is converted to suit the student needs — (staff
interviewee 3).

Another support staff participant highlighted the challenges that arise when students delay their disability
disclosure:

Some students do not want to disclose their disabilities. You see these students when exams are
approaching, that is when we start receiving many requests for accommodation, where students
will be requesting extra time for exams. Students need to be encouraged to disclose their
disabilities during the entry point and awareness should also be available, and it can come from
the counselling department and registration section — (staff interviewee 2).

Staff interviewee 2 observed that non-disclosure often results in last-minute requests for support, which
could be avoided if students are encouraged to disclose their disabilities early in their academic journey. The
narrative of staff interviewee 2 suggests a need for increased awareness and proactive measures, such as integrating
disability disclosure into the registration and orientation processes, to ensure that students receive timely support
and that the institution can plan accordingly. The observation by staff interviewee 2 notes that non-disclosure often
results in last-minute requests for support, which could be avoided if students were encouraged to disclose their
disabilities early in their academic journey. The narrative of staff interviewee 2 suggests a need for increased
awareness and proactive measures, such as the integration of disability disclosure into the registration and
orientation processes, to ensure that students receive timely support.

Staff interviewee 6 credits the Advocacy and Resource Centre for Students with Disabilities (ARCSWiD) with the

crucial role they play in ensuring that disclosed disabilities are met with appropriate support, which not only helps
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students meet academic requirements but also aids in their retention. This stresses the importance of institutional
support structures to facilitate the success of students with disabilities and illustrates how disclosure can lead to
tailored student support that enhances the educational experience. According to the participant:

What we do is we do not force you [students] to disclose. We tell them [students] about the

benefits of disclosing. You will find that because the benefits are great, people [students] will

sort of choose to declare their disability...but it is their choice to do so if they want to. And then

we help them [students] and assist them [students] with applications for bursaries and all these

other funding-related stuff. We help them [students] fill up the forms, and then we send them

[the filled forms] to the student funding [unit] after that. At the registration point, they [students]

fill out a form that asks them [students] about what sort of services they want...We [ARCSWiD]

produce study materials in alternative formats. That would be braille, large print, electronic,

audio Daisey...We can produce any audio format, we can produce any word format processor.

We can also do epub, even though no one has asked for it yet - (staff interview 6).

Barriers to Disability Disclosure

A support staff participant identified two factors that promote the underreporting of disabilities by students
as stigma and inadequate visibility of available institutional support services:

We have a huge problem when it comes to declarations [of disabilities]. We are planning to
devise strategies that will encourage students to declare their disabilities and let them know that
there are advantages to doing that. Students do not declare enough, and this affects them
negatively when they come during examination time. This might also be influenced by stigma,
and our visibility will increase declaration — (staff interviewee 4).

The planned strategies to increase disability declarations suggest a recognition of the institutional barriers
that prevent students from disability disclosure. The participant's focus on improving visibility and addressing
stigma highlights the need for cultural and procedural changes within the institution to create an environment
where students feel safe and supported to disclose their disabilities. Another participant echoed the issue of stigma
and shed light on the complexities of support for students with less visible or psychological disabilities, such as
traumatic brain injuries and anxiety disorders:

We have people with traumatic brain injuries and then we don't realise that...sometimes they
tell you that we should give them extra hours. We have students who will not accept that [their
psychological disabilities], and they have anxiety attacks every time they write an exam. It’s a
challenge for the students. It inhibits the students from achieving what they want. Imagine the
student might have an anxiety attack for 30 minutes when they were supposed to scan the QR
code. What happens then? And these students don't want to declare themselves because they are
afraid of being stigmatised - (staff interviewee 7).

Staff interviewee 7 noted that some students may resist disability disclosure due to fear of stigma, which
complicates their ability to receive the necessary support. Students who fear being stigmatised may not seek the
help that they need, which negatively impacts their academic performance and well-being. This situation highlights
the complex nature of disability disclosure. The participant’s narrative calls attention to the need for a more

inclusive approach that considers the diverse experiences of students with disabilities.
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Disability Disclosure to Lecturers/ Faculty

In addition to disclosure to ARCSWiD, some students felt the need to make their disabilities known to their
lecturers or faculty too. While some other students did not think that this kind of disclosure was necessary; these
views are captured in Table 7. Table 8 presents data on whether students had to disclose their disability to their
lecturers, even though they were already registered with the ARCSWiD. A total of 115 students (51.1%) indicated
that they disclosed their disability to their lecturers despite being registered with ARCSWiD. This suggests that
slightly more than half of the students felt the need to personally inform their lecturers about their disability,
possibly due to a lack of communication from ARCSWiD to the lecturers. 110 students (48.9%) indicated that
they did not have to disclose their disability to their lecturers because they were registered with ARCSWiD. This
shows that nearly half of the students believed that their registration with ARCSWiD sufficiently informed their
lecturers about their disability, which reduced the need for personal disclosure. The cumulative percentage column
shows that by the time all responses are accounted for, 100% of the students had provided their views on this
question, with a near-even split between those who felt they had to disclose their disability and those who did not.

In addition, Table 8 indicates a division among students regarding the necessity to disclose their disabilities
to lecturers. Just over half of the students felt the need to inform their lecturers directly, despite being registered
with ARCSWIiD, while the others felt that their registration was sufficient. This division may reflect
inconsistencies in how information about students' disabilities is communicated to lecturers, or it could suggest
variability in lecturers' awareness and understanding of ARCSWiD's role. The results imply that there is room for
improvement regarding the communication channels between ARCSWiD and the lecturers to ensure that students
do not feel obligated to disclose their disabilities repeatedly.

Table 8. Disability Disclosure to Lecturers by Students with Disabilities - Survey

Cumulative

Frequency  Percent  Valid Percent Percent
Valid 0 115 51,1 511 511
1 110 489 489 100,0
Total 225 100,0 100,0

Discussion

Disability disclosure allows students with disabilities to access necessary support when students inform
their institutions of their needs. However, this process is often challenging due to concerns about stigma, privacy,
and potential impact on academic status (Melian & Menesses, 2022). The findings of this study illuminate the dual
challenge faced by students with disabilities in navigating disclosure within an ODeL context. Students grapple
with the need to disclose their disabilities to access support services while simultaneously dealing with concerns
about privacy and potential stigma (Christian, 2020). This tension is particularly significant in ODeL institutions,
where students may already feel distanced from institutional support and must rely on digital interactions to
communicate their needs (Bergdahl, 2022). The following discussion explores this balancing act and offers
recommendations for institutional policies and practices to improve disability disclosure and support for students
with disabilities in an ODeL setting.

The results of this study underscore a pervasive tension between students’ right to privacy and the necessity
of disclosure for accessing essential support services. For many students, disclosure involves relinquishing some
control over personal information, which can feel particularly risky in educational environments where interactions

with faculty and peers are often virtual and may lack the depth and immediacy of face-to-face interactions
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(Vijayakumar & Pfeifer, 2020). This challenge is compounded in ODeL contexts, where students rely on
institutional goodwill and effective communication systems to understand and meet their needs (Salamondra,
2021).

The necessity of disclosure to access accommodations places students in a vulnerable position, often forcing
them to weigh the benefits of support against the risk of social stigma or judgment (Kassam, Antepim, & Sukhera,
2024). For example, students with less visible disabilities, such as mental health conditions or learning disabilities,
may fear that disclosure could lead to biased perceptions of their academic abilities (Kline & Davidson, 2022).
Given these concerns, ODeL institutions have the responsibility of approaching disability disclosure with
sensitivity and respect. A proactive yet respectful outreach strategy that respects students’ autonomy could mitigate
the discomfort associated with disclosure (Brown, 2024). Such an approach should involve providing students
with clear and accessible information about support services and the privacy safeguards in place, ensuring they
feel empowered and protected in their decision to disclose. In addition, this study revealed distinct patterns in the
timing of disability disclosure among students. Most students disclosed their disabilities either at the point of
application or during registration, viewing these stages as formal opportunities to declare any support needs.
However, a significant subset disclosed only when they encountered academic or accessibility challenges,
prompting them to seek specific accommodations.

ARCSWID played a crucial role in facilitating academic adjustments for students with disabilities. Hence,
ARCSWID provided resources, such as accessible study materials, assistive devices, and guidance on institutional
processes, creating a supportive environment for students who had disclosed their disabilities early. However, gaps
in coordination between ARCSWiD and academic departments posed significant challenges for the students. For
instance, students reported repeatedly needing to disclose their disabilities directly to lecturers or explain their
required accommodations, suggesting that institutional channels for communicating students' needs are neither
centralised nor consistently applied.

Furthermore, stigma and privacy concerns emerged as significant factors in students’ decisions not to
disclose their disabilities. Many students feared that disclosure could result in differential treatment or lead to
stereotypes that question their academic competence. For example, several participants highlighted concerns about
being seen as “dependent” or “less capable,” which discouraged them from accessing the support services they
were entitled to.

Overall, the findings of this study note that while institutional support mechanisms such as ARCSWiD
provide invaluable assistance to students with disabilities, significant gaps in inter-departmental coordination,
accessibility of technological interfaces, and effective communication persist — all of which have implications for
disability disclosure by students. These gaps discourage timely disclosure and may inadvertently marginalise
students with disabilities who need systematic and reliable support (Pearson & Boskovich, 2019). The data in this
study suggests that addressing both the structural and social dimensions of disability disclosure could enhance the
experience of students with disabilities in ODeL environments, thereby creating a more inclusive educational
landscape.

Recommendations for Policy and Practice

To address some of the challenges of disability disclosure that were found in this study, ODeL institutions
must adopt a comprehensive approach to disability disclosure for students with disabilities, ensuring that all

students with disabilities have access to the support they need without compromising their privacy or dignity. To
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better serve students with disabilities, particularly within ODeL contexts, higher education institutions can

implement several specific, actionable strategies to promote disability disclosure by the students. These include:

1. Proactive support structures: Institutions should establish and promote visible support services from
the earliest interactions with students. By embedding information about disability resources at all key
entry points, such as application, orientation, and registration, institutions signal their commitment to
inclusivity and accessibility. This proactive approach helps ensure that students are aware of available
support from the outset, facilitating a smoother transition into their academic journey.

2. Stigma reduction initiatives: Effective stigma reduction initiatives can play a vital role in fostering a
supportive learning environment. Awareness campaigns focused on disability inclusivity, held regularly
across digital and social platforms, can encourage a culture of acceptance and understanding. By
addressing misconceptions and promoting the value of diversity, such campaigns contribute to a more
accepting academic community, reducing the social barriers associated with disability disclosure by
students.

3. Policy and communication enhancements: Institutions should develop clear, enforceable policies on
disability support and ensure all academic and administrative staff are educated on these protocols.
Guidelines should detail the processes for supporting students with disabilities and provide specific
directions for assisting students in both academic and non-academic settings. Regular communication
about available resources and consistent policy enforcement can foster trust in institutional support

systems, making it easier for students to disclose and receive the accommodations they need.

The foregoing recommendations underscore the importance of fostering an inclusive, accessible academic
environment within ODeL institutions, one that recognises and responds to the unique challenges faced by students
with disabilities with regards to disclosing their disabilities. By implementing the recommended strategies,
institutions can better support the academic success and personal well-being of students with disabilities by
encouraging them to disclose their disabilities and do so on time, ultimately creating a more equitable educational
experience for them.

Conclusion

This study advances an understanding of the experiences of students with disabilities within ODeL
environments by highlighting the challenges and motivations that surround disability disclosure. Robust insights
on disability disclosure by students and support staff members were provided in this study. Unlike traditional
campus settings, ODeL institutions rely heavily on digital interfaces and remote communication, which adds layers
of complexity to support structures and students’ willingness to disclose their disabilities to their academic
institutions. This research discussed how concerns around stigma, privacy, and inconsistent institutional support
systems uniquely affect students with disabilities in ODeL contexts, where visible resources and face-to-face
interactions are often absent. By analysing both the structural and social factors that shape the students’
experiences, the study offers a valuable perspective on the conditions necessary for inclusive learning
environments.

Central to this study is the recognition that creating a safe and supportive academic environment is crucial
for encouraging students with disabilities to disclose their needs. Such an environment requires visible, accessible

resources and an institutional culture that prioritises understanding and respect. As students feel more supported
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in disclosing their disabilities, they gain better access to accommodations, fostering greater academic success and
engagement. This study’s insights emphasise that when ODeL institutions proactively cultivate inclusive practices,
they not only improve educational outcomes but also enhance equity within the academic community.
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Oz

Dinleme ve konusma iletisimi saglayan temel iletisim becerilerini olusturmaktadir. Bu
iki beceri insanin anlagmay1 saglayabilmek icin ilk edindikleri becerilerdir. Bu iki dil
becerisinin siradan sekilde kullanilmasindan ziyade ders ortamindaki 6gretim ile yetkin
sekilde kazandirilmasi daha bir 6nem arz etmektedir. Bu kapsam dahilinde aragtirmanin
amaci, 6. sinif 6grencilerinin konugma ve dinleme becerilerini kullanabilme durumlarini
incelemek ve tespit edilen durumu ortaya koymaktir. Arastirma, nitel arastirma
yaklagimlarindan durum arastirmasi deseni ile yiritilmiistiir. Arastirma, Kayseri ili
Kocasinan ilgesi Kayseri flahiyat Vakfi imam Hatip Ortaokulundaki 18 6. sinif 6grencisi
ve Kayseri ili Ozvatan ve Kocasinan ilgesindeki 7 Tiirkce Ogretmeni ile
gerceklestirilmistir. Gozlem, goriisme ve dokiiman incelemesi gibi nitel veri toplama
araclarmm kullanildigi bu arastirmada, Tiirkge dersi metin isleme etkinliklerinde
ogrencilerin dinleme ve konusma becerilerindeki durumlarimi belirlemek igin veri
toplama siireci su sekilde yapilandirilmistir: {lk olarak dgrencilerin ve 6gretmenlerinin
goriislerinin almmasi, siirece yonelik gozlem yapilmasi ve calisma dokiimanlarinin
secilmesi islemleri planlanmig ve veriler, gozlem, goriisme ve ogrenci dokiimanlari
araciligryla elde edilmistir. Elde edilen veriler, nitel veri inceleme tekniklerinden igerik
analizi teknigi kullanilarak analiz edilmistir. Verileri anlamlandirmak ve kolay
anlasilabilirligini saglamak i¢in Oncelikle veriler arasinda onemli goriilen yerler
belirlenmis ve kodlama i¢in alt yap1 olusturulmustur. Bu yolla hem veri kaybini 6nlemek
i¢in arastirmacinin dikkatini siirdiirmesi amaglanmis hem de dokiimanda yer alan
verilerin daha anlasilabilir bir sekilde anlamlandirilmas: hedeflenmistir. Bu asamadan
sonra birbiri ile iliskili kodlar bir arada dusiiniilerek ortak kodlara ait iist kategori olan
temalar olusturulmaya ¢alisilmistir. Analiz sonucunda veriler 37 kod ve 12 tema altinda
smiflandirilmistir.  Arastirmada 6ne ¢ikan sonuglar arasinda sunlar siralanabilir:
Ogretmen goriislerine gore ogrencilerin temalardaki dinleme/izleme etkinliklerine
katihm durumlarinin diisiik oldugu tespit edilmistir. Ogrencilerin dinleme/izleme
etkinliklerinde diisiik katilim gosterme sebeplerinin dinleme/izleme metinlerinden
sikilma, metinleri tam anlayamama, zor metinlerde katilim gostermek istememe ve
genelde hikaye edici metin disinda katihm gostermek istememe oldugu goriilmiistiir.
Ogrencilerin dinlediklerini anlama ve anladiklarini ifade etme durumlarinin 6gretmen
goruslerine gore degisiklik gosterdigi gorilmektedir. Tiirkge dersi metin isleme
stirecinde gergeklestirilen konusma etkinliklerine 6grencilerin katilim durumlarinin
zayif oldugu sonucuna ulasimustir. Ogrencilerin konusma etkinliklerine katilim
stirecinde kendilerini ifade edememe, konuyu degerlendirememe, elestirel konusamama,
heyecanlanma ve utangag olma gibi sorunlar yasadiklari goriilmektedir. Ogrencilerin
dinleme metinlerinin sikic1 gelmesi, metinlerin tam anlasilamamast, sesin akilh tahtadan
kotii gelmesi, metinlerin karmagsik gelmesi gibi sebeplerle dinleme etkinliklerindeki
durumlarinin katilim ve anlama yoniinden istenilen seviyede olmadigi tespit edilmistir.
Konusma etkinliklerinde ise grencilerin hazirliksiz konusma yapamama, verilen siireyi
dolduramama, not kaygis1 duyma, utanma, beden dilini etkili kullanamama, fikir beyan
etmekte zorlanma gibi sorunlar yasadiklari tespit edilmistir. Calisma sonunda
ogrencilerin dinleme ve konusma becerilerinin gelistirilmesine ihtiya¢ oldugu sonucuna
ulagilmistir. Calismada elde edilen sonuglar dogrultusunda; dinleme/izleme metinlerinin
islenmesi siireglerinde 6grenci seviye ve ilgisinin gozetilmesi; dgrencilere dinleme
oncesi ve dinleme sirasinda gerekli yonergelerin verilmesine dikkat edilmesi; konusma
ve dinleme etkinliklerini gergeklestirme amaciin not vermek olmadig: hissettirilerek
gerceklestirilmesi... gibi birtakim onerilerde  bulunulmustur. Bu arastirmanin
sonuglarinin konu iizerinde ¢aligma yapacak arastirmacilara ve ders igerisindeki
uygulayict olan 6gretmenler ile literatiire katk: sunacag: diistilmektedir.

Anahtar Kelimeler: Tirk¢e egitimi, dinleme becerisi, konusma becerisi, ortaokul
ogrencileri, Ogretmen goriisi.
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Abstract

Listening and speaking constitute the basic communication skills that enable
communication. These two skills are the first skills that people acquire in order to reach
an agreement. It is more important to acquire these two language skills competently
through teaching in the classroom environment rather than using them in the ordinary
way. Within this scope, the aim of the research is to examine the ability of 6th grade
students to use their speaking and listening skills and to reveal the determined situation.
The research was conducted with the case study design, one of the qualitative research
approaches. The research was conducted with 18 6th grade students at Kayseri Ilahiyat
Vakfi imam Hatip Ortaokulu in Kocasinan district of Kayseri province and 7 Turkish
teachers in Ozvatan and Kocasinan districts of Kayseri province. In this study, in which
qualitative data collection tools such as observation, interview and document analysis
were used, the data collection process was structured as follows in order to determine
students' listening and speaking skills in Turkish lesson text processing activities. In
this framework, taking the opinions of students and teachers, observing the process and
selecting the study documents were planned and the data were obtained through
observation, interview and student documents. The data obtained were analyzed using
the content analysis technique, one of the qualitative data analysis techniques. In order
to make sense of the data and to ensure easy comprehensibility, first of all, the
important parts of the data were identified and the infrastructure for coding was created.
In this way, it was aimed both to keep the researcher's attention to prevent data loss and
to make sense of the data in the document in a more understandable way. After this
stage, the codes related to each other were considered together and the themes, which
are upper categories belonging to common codes, were tried to be formed. As a result
of the analysis, the data were classified under 37 codes and 12 themes. It has been
Among the prominent results of the research, the following can be listed: According to
teachers' opinions, it was determined that students' participation in listening/watching
activities in the themes was low. It was seen that the reasons for students' low
participation in listening/watching activities were boredom with listening/watching
texts, not being able to fully understand the texts, not wanting to participate in difficult
texts, and generally not wanting to participate except for narrative texts. It is seen that
students' comprehension and expression of what they listen to varies according to
teachers' opinions. It was concluded that students' participation in speaking activities
in the text processing process of Turkish lesson was weak. It is seen that students
experience problems such as not being able to express themselves, not being able to
evaluate the subject, not being able to speak critically, being excited and shy during the
participation process in speaking activities. It was determined that the students'
situation in the listening activities is not at the desired level in terms of participation
and understanding due to reasons such as the listening texts being boring, the texts not
being fully understood, the sound coming from the board being bad, and the texts being
complicated. In speaking activities, it has been determined that students experience
problems such as not being able to give an unprepared speech, not being able to
complete the given time, feeling anxious about grades, being embarrassed, not being
able to use body language effectively, and having difficulty expressing an opinion. At
the end of the study, it was concluded that students' listening and speaking skills need
to be improve. In line with the results obtained in the study, some suggestions were
made such as; considering the level and interest of the students in the processing of
listening/watching texts; paying attention to giving the necessary instructions to the
students before and during listening; realizing speaking and listening activities by
making them feel that the purpose of performing speaking and listening activities is not
to give grades... It is thought that the results of this research will contribute to
researchers who will work on the subject, teachers who are practitioners in the course,
and the literatiire.

Keywords: Turkish education, listening skills, speaking skills, secondary school
students.
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1.Giris

Temel dil becerilerinden olan dinleme ve konugmanin temel islevi iletisimi saglamaktir. Tiirk¢e 6gretiminin
amagclarindan birisi de bu temel becerileri en yetkin héle getirebilmektir. Clinkii bu dil becerilerini, birey hayat
boyu bilgi aligverisinde ve kendisini gelistirmekte kullanmaktadir. Cift¢i (2001:169), temel dil becerilerinden
dinlemenin hayattaki ve 6grenmedeki yerini “Geligmis iilkelerdeki 6grencilerin okuldaki zamaninin biiyiik kismint
dinleme ile gegirdigi soylenmektedir. ABD’de tipik bir ilkokul ve ortaokul 6grencisi, okuldaki zamaninin %50’sini
dinleyerek gegirirken bu oran iiniversitede %90’lara ulagmaktadir. Bu da gosteriyor ki dinleme dgrenme siirecinin
en O6nemli pargasidir.” seklinde aktarmaktadir. Hayatin farkli alanlarinda kullanildigi goriilen dinlemeye bu
sebeple ayrilan zaman da fazla olmaktadir. Tompkins (1998), bireyin diger becerilere harcadigi toplam zaman
kadar bir siireyi dinlemeye ayirdigini belirtmektedir. Dinlemenin 6nemli olmasini bir baska sebebi ise dinlemenin
insana yeni ufuklar agmast ve dgrenmenin de anahtar1 olmasidir (Mackay, 1997; akt. Dogan, 2008). Giindelik
hayatta dinlemeye %42°lik bir dilimin ayrilmasi ise onun ne kadar ¢ok kullanilan ve énemli bir beceri oldugunu
gosteren bagka bir gostergedir (Gogiis, 1978). Giindelik hayatin biiyiik bir boliimiinde kullanilan dinleme becerisi
gelistirilebilir bir beceri olmakla beraber (Aytan, 2011; Cayli, 2012; Epcacan, 2013; Melanlioglu, 2012; Tabak &
Goger, 2014), dinleme becerisinin kazanimi ve gelistirilmesi bir egitim siirecini gerektirmektedir (Maden &
Durukan, 2011: 103).

Sreena ve Ilankumaran (2018), bir dil becerisi olarak dinlemenin sadece alic1 bir yetenek olarak degil ayn1
zamanda konusma yeteneginin gelisimi i¢in de 6énemli oldugunu belirtmistir. Bu iki dil becerisinin kullanimi1 bir
dongii olarak disiiniiliirse dinlemenin gergeklesmesi ve gelismesi de konugsmanin olmasi gerekliligini ortaya
¢ikarmaktadir. Cug (2003), dil 6gretiminde konusmanin o6nemli bir yeri oldugunu ¢iinki dil 6gretiminde
konugmanin hem ara¢ hem de amag oldugunu ifade etmektedir. Yani konugmanin 6gretilmek istenen bir amag,
o0grenmek icin bir ara¢ oldugunu soylemektedir. Konusma i¢in kullanilan bu agiklamay1 dinleme igin de kullanmak
yerinde olacaktir. Tiirk¢e 6gretiminde konusma becerisinin gelistirilmeye g¢alisilmasinin sebebi ise insanlarin
meramlarini eksiksiz, bagkalarinin yanls anlamayacag kadar agik ve dogru anlatmasini saglayabilmektir (Ozbay,
1997; akt. Biiyiikikiz & Hasirci, 2013). Ayrica Tiirkge 6gretimi ile yetkinlik kazandirilmak istenen temel iletigim
becerisi olan dinleme ve konusmadaki kabiliyet ise bireyin toplum igerisindeki yerini belirlemesinde 6nem arz
etmektedir. Cayli & Goger’in (2021) belirttigi {lizere bireyin isteyerek ya da mecburi olarak katildig1 sosyal
ortamlardaki iligkilerini, dil becerilerinin gelismislik diizeyi etkilemektedir. Sosyal iliskiler kurulmasini saglayan
bu dil becerilerindeki gelismislik diizeyi aym zamanda bireyin iletisimindeki kalitesini de etkiler. Iletisim,
insanoglu i¢in dis diinyay1 yorumlayarak bireysel varliklarinin farkina varmalarina, bir biyolojik varliklar y1gim
olmaktan kurtulup belli bir kiiltiiriin ve toplumun iiyesi olmalarina (sosyallesmelerine) ve i¢inde yasamis olduklari
toplumdaki iliskilerini diizenlemelerine yardime1 olan vazgecilmesi imkansiz bir yasamsal zorunluluktur (Yalgin
& Sengiil, 2007: 749). Nitekim sosyal bir varlik olan insan i¢in iletisimin bu kadar 6nemli olmasina ragmen yapilan
caligsmalar iletigimin araci olan dinleme ve konusma becerilerinde 6grencilerin sorunlar yagadigini gostermektedir
(Kuru ve Giines, 2017; Saglam & Dogan, 2014; Sayin ve Karadiiz, 2015; Sever & Topguoglu Unal, 2020;
Asilioglu, 2009; Dingel, 2018; Sayin, 2024). Bu sebeple her iki dil becerisinin gelistirilmesi, en yetkin seviyeye
tasiyacak calismalarin yapilmasi gerekmektedir. Bu da planl bir sekilde yiiriitiilen egitim dgretim faaliyetleriyle
gerceklestirilebilmektedir. Ozelde ise dil egitiminin verildigi Tiirk¢e derslerinde gerceklesmektedir.

Dinleme ve konusmanin 6grenciler tarafindan en sik kullanilan beceriler olmasina karsin aile ve sosyal

ortamlarda kazanildig1 igin gelistirmeye gereken Onemin verilmemesi onemli bir sorun olarak karsimizda
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durmaktadir. Dinleme i¢in “unutulmus, kaybolmus, ihmal edilmis ve yetim kalmig dil becerisi” olarak tanimlart
yapilmustir (Burley-Allen, 1995; Tompkins, 1998 akt. Dogan, 2010: 265). Yapilan arastirmalar ortaokul
seviyesindeki bazi 6grencilerin dinleme ve konusma becerilerinde sorunlar yasadiklarint ortaya koymaktadir.
Konusmaya yonelik sorunlar incelendiginde Tiirkge dil bilgisi yapisina uygun ciimle kuramama, kelime bulmakta
zorlanma, konusma siirelerini dolduramama argo kullanimi ve s6z varliginin yetersizligi gibi temel sorunlarin
ortaya konuldugu goriilmektedir (Saglam & Dogan, 2014; Demir ve Ozdil, 2019). Dinlemeye yénelik sorunlar
incelendiginde ise bu beceriye ait sorunlari Gogen (2020) dgretmenlerle yiirlitmiis oldugu ¢alismasinda dinleme
sorunlarini alt1 kategoride sunmustur: Aile ile ilgili sorunlar (destek verilmemesi vb.), bireysel farkliliklar ile ilgili
sorunlar (hareketli olma, konuya ilgi duymama vb.), dinleme davranisi ile ilgili sorunlar (dinlememe, dinledigini
anlamama), ortam ile ilgili sorunlar (siniflarin kalabalik olmasi vb.), 6grenci ile ilgili sorunlar (dikkat eksikligi,
sabirsiz olma vb.).

Ayrica konusma ve dinleme becerilerinde yasanilan bu sorunlarin yaninda bu becerilere gereken 6nemin
verilmedigi de calismalarda ortaya konulmaktadir (Dogan, 2009; Uner, 2010; Ozbay, 2002; Osada, 2004; Dogan
& Ozgakmak, 2014). Tiim bu olumsuzluklarin yaninda 2023-2024 egitim &gretim yilmin 1. dénem smav
degerlendirmesinde Milli Egitim Bakanliginin dinleme ve konusma becerilerini ayr1 bir sekilde
degerlendirilmesini istemesi pozitif bir ¢alisma olarak goriilmektedir.

2. Aragtirmanin Amaci ve Onemi

Literatiir incelendiginde dinleme ve konusma becerisindeki sorunlarin tespitine ve bu becerilerin
gelistirilmesine yonelik ¢alisma oldugu goriilmektedir. Ancak Milli Egitim Bakanliginin (MEB, 2024) 2023-2024
egitim 6gretim yilinda dinleme ve konusma becerisine yonelik yeni bir uygulama getirmesinden sonra dinleme ve
konugma becerisindeki son durumun giincel olarak ortaya konuldugu bir calismaya rastlanilamamistir. Bununla
birlikte ¢alismanin dinleme ve konusmayi1 miistakil olarak ele almadan bu iki beceriyi birlikte ele alinmasi
calismay1 degerli kilan bagka bir etken olarak diisiiniilmektedir. Bu amag ¢ergevesinde ¢alismanin temel problem
durumu, Tiirkge 6gretmenlerinin dgrencilerinin, ortaokul 6grencilerinin ise kendilerinin dinleme ve konugma
becerilerindeki yeterlilik durumlarina yonelik goriislerinin neler oldugunun tespit edilmesi ve bu duruma dair genel
onerilerin 6gretmenler, 6grenciler ve egitimciler igin sunulmasidir.

Caligmanin amaci ortaokul dgrencilerinin dinleme ve konusma becerilerindeki yeterlilik durumlarma yonelik

Tiirkge 6gretmenlerinin ve dgrencilerin kendi gorislerinin incelenmesidir. Bu amag¢ dogrultusunda asagidaki

problemlere (sorulara) ve alt problemlere (alt sorulara) cevap aranmaktadir. Aragtirmanin sadeligi i¢in problemler

(sorulara) ve alt problemler (alt sorular) kategorize edilerek verilmistir.

% Tiirkge dersi metin isleme siirecinde 6grencilerin dinleme/izleme ve konusma becerisindeki yeterlilik
durumu nasildir?

s Tiirkge dersi metin isleme siirecinde Ogrencilerin dinleme/izleme siirecindeki durumlart  ve
dinleme/izleme siirecindeki verimin artirilmasina yonelik Tiirk¢e 6gretmenlerin goriisleri nelerdir?

s Tiirkge dersi metin isleme siirecinde 6grencilerin konusma becerisindeki durumlarina ve siiregteki
verimin artirilmasina yonelik Tiirk¢e 6gretmenlerinin goriisleri nelerdir?

s Tiirkge dersi metin isleme siirecinde 6grencilerin konusma becerisindeki durumlarina ve siiregteki
verimin artirilmasina iliskin kendi goriisleri nelerdir?

¢ Tiirkge dersi metin isleme siirecinde Sgrencilerin dinleme/izleme siirecine ve siirecteki verimin

artirilmasina yonelik kendi goriisleri nelerdir?
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Calismanin MEB’in (2024) uygulamasi ile beraber es zamanli bir ¢alisma olmasi ve gilincel durumu ortaya
koymasi bakimindan literatiire katki sunacag: diistiniilmektedir.

3. Yontem

Bu ¢aligmada nitel aragtirma yontemi kullanilmustir. “Nitel aragtirma, gozlem, goriisme ve dokiiman analizi
gibi nitel veri toplama yontemlerinin kullanildig, algilarin ve olaylarin dogal ortamda ve gergekgi ve biitiinciil bir
bigcimde ortaya konmasina yonelik nitel bir siirecin izlendigi aragtirma olarak tanimlanabilir” (Yildinm & Simsek,
2013: 45). Caligmada Tiirk¢e dersi metin igleme siirecinde 6grencilerin dinleme ve konusma becerilerindeki
durumlarim belirlemek amaciyla kendilerinin ve dgretmenlerinin goriislerinin alinmasi, siirece yonelik gézlem
yapilmasi ile elde edilen dokiimanlarin incelenmesi ¢alismada nitel yontemin kullanilmasinda belirleyici unsur
olmustur.

3.1. Arastirmanin Modeli

Aragtirmada nitel arastirma cergevesinde durum calismasi deseni kullanilmigtir. Durum c¢alismasi,
“Arastirmacinin ger¢ek yasam, giincel sinirli bir sistem (bir durum) ya da belli bir zaman igerisindeki ¢oklu
sinirlandirilmig sistemler (durumlar) hakkinda ¢oklu bilgi kaynaklar: araciligiyla detayli ve derinlemesine bilgi
topladig1, bir durum betimlemesi ya da durum temalar1 ortaya koydugu nitel bir yaklagimdir” (Creswell, 2020, s.
99). Amacina gore dort durum c¢alismas (igsel, aracsal ve coklu durum galismasi) bulunmakla beraber calismada
tek bir konu ve soruna odaklanilmasi sebebi ile aragsal durum g¢aligmasi tercih edilmistir. (Stake, 1995; akt.
Creswell, 2020: 101) Calismada 6grencilerin dinleme ve konusma becerilerine yonelik bir durum betimlemesi
yapilmustir.

3.2. Arastirmanin Katihmcilar

Aragtirmanin katilimcilari amaglama 6rnekleme tiirlerinden kolay ulagilabilir durum 6rneklemesi yoluyla
belirlenmistir. Ayrica katilimcilarin farkli sosyo-kiiltiirel bolgelerden olmasina dikkat edilmistir. Aragtirmanin
dgretmen katilimcilarim Kayseri ilinin Kocasinan ve Ozvatan ilgesindeki 3 devlet okulundaki yedi Tiirkge
Ogretmeni olusturmaktadir. Goriisme gergeklestirilen Ogretmenlerin mesleki tecriibeleri 8-17 yil arasinda
degiskenlik gostermektedir. Arastirmanin 6grenci katilimcilarini ise Kocasinan ilgesindeki bir devlet okulunun 6.
simif diizeyindeki 18 erkek dgrencisi olusturmaktadir. Ogrenciler O1, O2 seklinde 6gretmenler ise K1, K2 seklinde
kodlanmistir. Arastirmada farkli sosyo kiiltiirel bolgelerde gorev yapan 6gretmen katilimcilara ulagmak i¢in farkli
bolgelerdeki okullar se¢ilmistir.

3.3. Veri Toplama Araclan

Aragtirmada gorligme, gozlem ve 6grenci dokiimanlar1 olmak {izere 3 veri toplama araci kullanilmstir.
Nitel arastirmalarda veri toplamak igin ii¢ tiir yontem kullanir; goriisme, gozlem ve yazili materyallerin
incelenmesidir. Nitel yontemlerden en sik kullanilan1 goriigmedir. Goriisme, insanlarin bakis agilarini, 6znel
deneyimlerini, duygularini, degerlerini ve algilarini ortaya koymada kullanilan oldukg¢a giiclii bir yontemdir.
Gorligme siirecinin, gézlem ve yazili dokiimanlardan elde edilen verilerle desteklenmesi arastirmanin gegerliligini
ve giivenilirligini arttirmaktadir (Yildirim ve Simsek, 2008).

Aragtirmanin veri toplam araglarindan gozlem formu olusturulurken oncelikli olarak soru havuzu
olusturulmus, daha sonra arastirmanin amaci dogrultusunda sorular segilmistir. Segilen sorular ile olusturulan
goriisme formu 3 uzmana gonderilmis vermis olduklari geri doniitleri neticesinde form yeniden revize edilmistir.
Ogrenciler icin olusturulan gdzlem formundaki sorularin tam anlasilip anlasilmadigini test etmek adina baska bir

sinifa sunulmustur. Elde edilen bulgular neticesinde goriisme formuna son hali verilmistir. Gézlem formunu ise
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sadece arastirmaci kullanmis olup goriisme formunu olustururken iki Tiirk¢e 0gretmeni arkadasinin goriisiine
basvurmustur.

3.4. Verilerin Toplanmasi ve Analizi

Aragtirmada goriisme ve gozlem yoluyla elde edilen veriler igerik analizi ile analiz edilmistir. Verilerin
incelenmesinde icerik analizi tekniginin kullanilmasindaki temel amag, “verilerin i¢inde sakli olabilecek gergekleri
ortaya ¢ikarma, birbirine benzeyen verileri belirli kavramlar ve temalar altinda bir araya getirme ve bunlari
okuyucunun anlayabilecegi bir bigimde diizenleyerek yorumlamaktir” (Yildirim ve Simsek, 2013: 259). Verilerin
anlagilabilirligini saglamak igin Oncelikle veri okumasi esnasinda Onemli goriilen yerlerin alti ¢izilmis ve
kodlamanin olugmasi i¢in kisa kenar notlar alinmistir. Cilinkii alinan kenar notlar1 hem arastirmacinin dikkatini
siirdiirmesini saglamakta hem de dokiimanda yer alan verilerin daha yalin bir bicimde anlagilmasina zemin
hazirlamaktadir (Miles ve Huberman, 2015). Bu agamadan sonra birbiri ile iligkili kodlar bir araya getirilmis ve
ortak kodlara ait temalar olusturulmustur. 12 tema ve 37 kod ortaya ¢ikmustir.

3.5. Arastirmanin inandiricihg

Bu aragtirmada, inandiriciligin saglanmasi i¢in arastirma siirecinin yansitilmasinda ve verilerin sunumunda
ayrintili betimleme ve ayrintili alintilar yapma yoluna basvurulmustur (Yildirim, 2018). “Ayrintili betimleme, ham
verinin ortaya ¢ikan kavram ve temalara gore yeniden diizenlenmis bir bi¢imde okuyucuya yorum katmadan ve
verinin dogasina miimkiin oldugu 6l¢tide sadik kalinarak aktarilmasidir” (Yildirim ve Simsek, 2018: 282). Ayrica
verilerin yorumlanmasindan sonra gegerliligi artirmak amaciyla iiye kontrolii (Creswell, 2020) yapilmustir.

3.6. Arastirma Siireci

Aragtirmanin 6grencilere ait verileri aragtirmacinin dgretmenlik yaptigi okulda ve kendisini yiiriitmiis
oldugu Tiirkce dersinde elde edilmistir. Ogrencilere 6ncelikle dinleme ve konusma becerisinden beklenen
kazanimlar hatirlatilmig daha sonra arastirma sorular1 6grencilere dagitilarak dinleme ve konugsma durumlarina
yonelik yoneltilen sorulari, cevaplamalari istenmistir. Verilerin saglikli bir sekilde elde edilmesi i¢in aragtirmaci
dgrencilere tek tek gerekli agiklamalar1 yapmustir. Verilerin elde edilmesi 4 ders saati siirmiistiir. Ogretmenlere ait
veriler ise yine yliz yiize birebir goriismelerde elde edilmistir. Veri kayb1 yasanmamasi i¢in alinan notlar goriisme
sonunda katilimcilara onaylatilmistir.

4. Bulgular

Bu boliimde arastirma kapsaminda elde edilen veriler tablolar araciligiyla yansitilmaktadir. Her bir
arastirma sorusuna iliskin durum ayr1 tablolar kullanilarak gosterilmektedir.

4.1. “Tirk¢e dersi metin igleme siirecinde 6grencilerin dinleme/izleme etkinliklerindeki durumlart ve
dinleme/izleme siirecindeki verimin artirilmasina yonelik Tiirkge Ogretmenlerin goriisleri nelerdir?” alt
problemine yonelik cevaplar asagida yer alan tablo 1, 2 ve 3’te yer almaktadir.

Tablo 1. Ogrencilerin dinleme/izleme etkinliklerine katilimlarina yénelik dgretmen goriisleri

GSi: Temalardaki Kodlayarak Temalandirma
dinleme/izleme

etkinliklerinde

ogrencilerinizin siirece

katilm durumlarini nasil Kodlar Tema
buluyorsunuz?

Ki: Okuma metni ¢ok oldugu Ogrencilerin Dinleme
igin dinleme metinleri Etkinliklerine Katilim
dikkatlerini ¢ekiyor ve katilim ilgiyle takip etme Durumlar

gosteriyorlar.
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K2 Metin ¢ok uzun olmazsa
katihm diizeyleri yeterli
diizeydedir.

dikkat dagmiklig1 gosterme

KGs: Metin basit olmazsa anlamada zorlanma
etkinlik boyunca dikkatlerini
koruyamiyorlar.

K4: Metin basit ve ilgi ¢ekici
olmazsa sikiliyorlar ve
dinlediklerini anlamiyorlar.

K. Hikaye edici metinler disinda
katilim ve anlama durumlar
yeterli degildir.

Ke: Dinlediklerini tam
anlamryorlar, smavda da
zorlaniyorlar.

K. Hgilerini ¢eken metin olursa
katilim gosteriyorlar,
yonlendirme olursa uyuyorlar.

Katilimeilar, 6grencilerin dinleme/izleme etkinliklerine katilim durumlarina yonelik farkli goriislere
sahiptirler. K1 kodlu katilimet, 6grencilerinin dinleme metinlerini ilgiyle takip ettikleri yoniinde goris bildirirken,
K7 kodlu katilime1 ise metinlerin dikkat gekmesi durumunda ve yonlendirme yapilmasi halinde 6grencilerin yeterli
katilim gosterdiklerini belirtmistir. Burada dikkat ¢eken nokta 6grencilerin yonlendirmeye ihtiya¢ duymalaridir.
K2 kodlu katilimci, metnin ¢ok uzun olmamasi halinde o6grencilerin katilim durumlarini yeterli olarak
degerlendirmektedir. Uzerinde diisiiniilmesi gereken nokta metnin uzun olmasmin katilim durumlarim hangi
yonden olumuz etkiledigidir. K3 ve K4 kodlu katilimcilar da metnin basit olmamasindan dolay1 ¢ocuklarin
sikildiklarini ve metni anlayamadiklarini belirtmiglerdir. K5 kodlu katilime1 da benzer yonde fikir beyan etmis ve
ogrencilerin hikaye edici metin disinda katilimlarinin ve anlama durumlarinin zayif oldugunu belirtmistir. K6

kodlu katilimer ise dinleme metinlerini anlamada zorlandigini ifade etmistir.

Tablo 2. Ogrencilerin dinlediklerini anlama ve ifade etme durumlarina yonelik dgretmen goriisleri

GS2: Ogrencilerinizin Kodlayarak Temalandirma

dinlediklerini anlama ve
anladiklarin ifade etmekteki
durumlarim nasil
degerlendirirsiniz?

Kodlar Tema

Ki: Dinlediklerini anlama ve
anladiklarini ifade etmeleri iyi

durumdadir etkin anlama ve anlatim

K,: Kitap okuyan ogrencilerin
anlamalart  ve ifade etme

durumlart daha iyi oluyor. Dinlediklerini Anlama ve Ifade

K. Dinlediklerini genel olarak eksik anlama Durumlar:

anliyorlar ama ayrintilary
kagirabiliyorlar.

K4: Metnin uzunlugu anlama
durumlarin etkiliyorlar.
Rahatlikla ifade edebiliyorlar.

etkili ifade giicii

Ks: Anlama durumlarini metnin
icerigi belirliyor. Mantik akigina

sre dzetl ivorl anlama ve anlatimda yetkinlik
gore Ozetleyemiyorlar.
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Ke: Dinlediklerini ifade
etmekte zorlaniyorlar.

K7 Anlama ve anladiklarin
ifade etmeleri okuma etkinligi
¢ok yapan Ogrencilerde 1iyi
durumdadr.

Katilimeilar, 6grencilerin dinleme durumlarina yonelik farkli goriislere sahiptirler. K1, kodlu katilimel
ogrencilerinin dinleme durumlarint iyi olarak degerlendirirken, K2, K4, K5 ve K7 kodlu katilimcilar ise
ogrencilerin dinleme durumlarindaki yeterliliklerinin metnin igerigi, metnin uzunlugu ve 6grencinin kitap okuma
aliskanligina gore degiskenlik gosterdigini ifade etmislerdir. K6 kodlu katilimer ise dgrencilerin dinlediklerini
ifade etmekte zorlandiklarim belirtmistir. Bu kapsamda ortaya ¢ikan sorunun konusma becerilerindeki eksiklikle
mi yoksa dinlendiklerini tam olarak kavrayamadiklartyla m1 ilgili oldugu tespit edilmelidir. Bununla beraber K3
kodlu katilimer ise ogrencilerin dinlediklerini anladiklarii ancak bazen ayrintilart kagirabildiklerini dile
getirmistir. Burada Ogrencilerin ayrintilart kagirma durumlarmin diger katilimeilarin  belirtmis oldugu

degiskenlerle iliskisinin olup olmadigi iizerinde durulabilir.

Tablo 3. Dinleme/izleme etkinliklerindeki verimin artirilmasina yonelik 6gretmen uygulamalari

GSs: Bir dgretmen olarak Kodlayarak Temalandirma

dinleme/izleme metinlerinin
isleme siirecini daha verimli
kilabilmek icin sira disi neler
yapmaktasiniz?

Kodlar Tema

Ki: Sadece etkinliklerde
istenenleri uyguluyorum.

K>: Metin iizerinde farkli bakis
acilarini  gorerek  diistinmeleri
icin metinle ilgili tartigma ortami
olusturuyorum.

K. Teknoloji gocuklarn ilgisini
¢ektigi i¢in teknolojiden gorsel destek
yararlanilabilir. . .
Ozgiin Ogretmen Calismalar
K.: Bilgisayar laboratuvarinda
dinleme etkinligi yaptyorum. teknolojik destek

Ks: Seslendirmesini ben
yaptyorum. Mimikleri daha iyi
anliyorlar. Gorsel ve kostiimlerle
desteklenebilir.

seslendirme

Kée: Drama yapiyorum. Kukla
ve gorselle desteklenebilir.

K7. Gorseller  kullanmaya
gayret ediyorum.

Katilimeilar, dinleme/izleme metinlerinin verimini artirabilmek i¢in farkli etkinlikler uygulamakta veya
onermektedirler. K4 kodlu katilimcinin etkinliklerin verimini artirmak igin teknolojiden faydalandigi goriiliirken
K3 kodlu katilimemin da teknoloji destegini onerdigi goriilmektedir. Burada teknolojinin ¢ocuklarin ilgisini

¢ektigi vurgulanmistir. K5, K6 ve K7 kodlu katilimcilarin ise dinleme etkinliklerini gercek ses ve gorsellerle
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destekledigi goriilmektedir. Burada dikkat ¢eken nokta katilimcilarin dinleme etkinliklerini baska bir duyu
organina hitap edecek sekilde zenginlestirmeye caligmalaridir. K2 kodlu katilimcinin ise metnin iizerinde
disiindiirmek ve farkli bakis agilarin1 ortaya koymak i¢in metin ile ilgili tartigma ortami sunmas: dikkat

¢ekmektedir. K1 kodlu katilimcinin ise sadece yonergeye uygun hareket ettigi goriilmektedir.

4.2. “Tiirkge dersi metin igleme siirecinde dgrencilerin konusma becerisindeki durumlarina ve konusma
becerindeki siire¢ veriminin artirilmasina iligkin Tiirkge 6gretmenlerinin goriisleri nelerdir?” alt problemine ait
cevaplar asagida yer alan tablo 4, 5 ve 6’da yer almaktadir.

Tablo 4. Ogrencilerin 6grenme durumlari ve kendilerini ifade etme durumlarina ydnelik dgretmen
goriisleri

GS1: Tiirkge dersi metin isleme Kodlayarak Temalandirma

siirecinde 6@rencilerinizin
0grenme durumlari ve
kendilerini ifade etmeleri
konusunda neler sdylersiniz?

Kodlar Tema

Ki: Derse katilim konusunda

isteksiz olabiliyorlar.

Utangaglar, goriiglerini rahat utangag olma
belirtemiyorlar.

K:: Olay anlatabiliyorlar ancak
bir diisiinceyi degerlendirmek
konusunda zayiflar.

Ks. Metin ile ilgili sorular
cevaplarken rahat
konusabiliyorlar ancak metinle
ilgili goriis  bildiritken  ve
degerlendirirken  konugmalari
zayif kaliyor.

heyecanlanma

K. Bireysel bir konuda iyi . o

konusabiliyorlar ancak bir elestirel goris bildirememe Ogrencilerin Ifade Edebilme
konu gergevesinde hazirlikli ve Becerileri

hazirliksiz konusma yaparken

heyecanlaniyorlar.

Ks. Genel olarak iyiler ama
%30’luk  bir kesim metin
degerlendirmede  ve  goriis
bildirmede zay1f kaltyor.

Ke: Metni ifade ederken
zorlaniyorlar, mantik akisi
icinde anlatamiyorlar.

K7 Kendilerini ifade etmekte
iyiler ancak bir konuyla ilgili
elestirel bir goriis bildirirken
konusma  durumlant  zayif

konuyu degerlendirememe

kaliyor.

Katilime1 gorisleri incelendiginde Ogrencilerin ‘gdriis bildirme’ noktasinda ortak sorun yasadiklar
goriilmektedir. K2 kodlu katilimc1 6grencilerin bir olayr anlatabildiklerini ancak degerlendirme yaparken
zorlandiklarini, benzer sekilde K3 kodlu katilimci da 6grencilerin metni degerlendirirken zorluk yasadiklarimi
belirtmistir. K5 kodlu katilimei ise smifin bir kismmin metin degerlendirmede zorlandigini ifade etmistir. K5
kodlu katilimeinin goriisleriyle ayni dogrultuda K7 kodlu katilime1 da fikir beyan etmistir. Burada dikkat edilmesi

gereken nokta 6grencilerin iist diizey diigiinme becerilerini konugma becerisinde ortaya tam olarak koyamamasidir.
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K1 kodlu katilimci bu durumla ilgili 6grencilerin utanmalarindan dolay1 goriis bildirirken zorlandiklarimi dile
getirmistir. Buna benzer sekilde K4 kodlu katilimer da dgrencilerin heyecanlanmalarindan dolay1 konusma
esnasinda zorlandiklarini belirtmistir. ifade edilenlerden farkli olarak K6 kodlu katilimer ise dgrencilerin metni

ifade etmek noktasinda 6grencilerin zorlandiklar1 goriistini bildirmistir.

Tablo 5. Ogrencilerin konusma becerisindeki yeterlilik durumlarma yonelik dgretmen goriisleri

GS;: Ogrencilerinizin Kodlayarak Temalandirma
konusma becerilerindeki
yeterlilikleri durumlari,
gelistirilmesi gereken
yonleri konusunda neler Kodlar Tema
soylersiniz?

K;. Konusma durumlan iyi
fakat beden dilini etkili
kullanamiyorlar ve gereksiz
ses ¢ikarryorlar.

beden dilinin eksikligi

K. Bir olay1 ifade etmekte
iyiler ama kendi fikirlerini
beyan ederken etkili

konusamryorlar.
K. Konugmalarini uzun konusma kurallarmin
climleler ile eksikligi

gerceklestiremiyorlar kisa
climleler veya kelimeler

kullaniyorlar.

K. Konusma konusunda Konusma Becerisine
isteksizler ve verilen Yonelik Yetersizlikler
konugma siiresini genelde

dolduramryorlar.

Ks. Hazirlikli  konusmada
iyiler ama hazirliksiz
konusmada  zorlantyorlar.
Konusma stiresini
doldurmakta zorlaniyorlar.

K. Konusma becerisinde
zayiflar. Konusma
kurallarini ve dogru hitap
seklini bilmiyorlar.

hazirliksiz konugma
yetersizligi

K5. Yaratici olmadiklari igin
hazirliksiz konusma
yapamiyorlar. Cok fazla
konusma hatas1 yapryorlar.

Katilimeilar, dgrencilerinin konugma becerisinde gelistirilmesi gereken ve eksik olan yonleri hakkinda
farkli fikirler beyan etmislerdir. K5 ve K7 kodlu katilime1 6grencilerin hazirliksiz konusma noktasinda eksik
kaldiklarini dile getirirken K3 ve K6 kodlu katilimeilar 6grencilerin konusma becerilerinin ¢ok yeterli seviyede
olmadiklarini, kisa ciimleler kurabildiklerini ve konusma kurallarina uymadiklarini belirtmistir. Bununla birlikte
K1 kodlu katilimer ise 6grencilerinin konusma durumlarini iyi olarak degerlendirirken beden dilini kullanma

noktasinda eksik kaldiklari diisiincesini paylagmistir. K4 kodlu katilime1 da 6grencilerinin konusma becerisinde

I; \I E E Tiirk Akademik Arastirmalar Dergisi 2025, 10/2 431



Ali Goger — Kadir Sahin

zayif olduklarini, verilen siireyi doldurmadiklarini ifade etmistir. K2 kodlu katilimcinin “Bir olay: ifade etmekte
iyiler ama kendi fikirlerini beyan ederken etkili konusamiyorlar.” gorisi dikkat ¢ekmektedir. Bu durum
Ogrencinin iist diizey diislinme becerisini kullanamadigina veya bu beceriye sahip olmasina ragmen bunu

kullanmasina baska etkenlerin engel olduguna igaret ettigi diisiiniilebilir.

Tablo 6. Ogretmen goriislerine gore etkili bir konusma egitimi icin gereklilikler

Kodlayarak Temalandirma
GS;:  Etkili bir konusma
egitimi vermek konusunda
kendinizi hangi yonlerden
gelistirmek istersiniz? Kodlar Tema

Ki: Diksiyon egitimi almak
isterim. Materyal gelistirme
konusunda  egitim  almak
isterim.

hitabet egitimi

K. Hitabimin 6rnek olmasi igin
kitap okuma sayimi artirmak
isterim.
lisansiistii egitim
Ks: Konusma igerigimin
etkileyici olmast i¢in okuma
zamanimi artirmak isterim.

K. Lisansiistii egitimlerle
kendimi gelistirmek isterim.

Ks. Omek bir konusmaci olmak .
igin hitabet dersi almak isterim. Etkili Konugma Egitimi I¢in
Ogretmen Beklentileri

Ke: Lisans egitimim

‘Coronaya’ denk geldigi igin

lisans egitimimi yeniden almak

isterim.
kitap okuma

K7 Farkli yontemleri
kullanabilmek  i¢in  siirekli
egitim almak ve kendimi giincel
tutmak isterim.

Katilimeilarin daha verimli bir konusma egitimi verebilmek i¢in farkli beklentilere sahip olduklar
goriilmektedir. K2 ve K3 kodlu katilimcilarin 6grencilerine 6rnek olacak giizel ve ornek bir konugma
gerceklestirebilmek icin kitap okumaya daha fazla vakit ayirmak istedikleri yoniinde goriisleri bulunmaktadir.
Ifadelerden anlasilmaktadir ki katilimcilar kitap okumanin konusmanin icerigine ve hitabina olumlu katki
saglayacagint diistinmektedirler. K1 ve K5 kodlu katilimecilarin ise yine 6rnek konusmalar sunabilmek ve
ogrencilerini etkileyebilmek amaciyla hitabet ile diksiyon egitimi almak istedikleri goriilmektedir. K4 kodlu
katilimet lisansiistii egitimler ile konusma becerisini gelistirebilecegini ve bu sayede daha iyi bir konusma egitimi
verebilecegini diisiinmektedir. K7 kodlu katilimci ise farkli yontemleri kullanmak ve giincel kalabilmek igin siirece
yayilmus egitimler almak istedigi goriislinii paylasmistir. Burada ilging olan ve lizerinde iiziicii sekilde diisiilmesi
gereken goriis K6 kodlu katilimciya ait olan goriistiir. Katilimcilardan biri ise donemin salgin hatalig1 sebebiyle

verimli sekilde alamadig1 konusma ve dinleme becerisine yonelik lisans dersini yeniden almak istemektedir.
4.3. “Tiirk¢e dersi metin igleme siirecinde 6grencilerin konusma etkinliklerindeki durumlarina ve stiregteki

verimin artirtlmasina iliskin kendi goriisleri nelerdir?” alt problemine yonelik cevaplar asagida yer alan tablo 7, 8
ve 9°da yer almaktadir.
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Tablo 7. Ogrencilerin konusma etkinliklerine katilma durumlari

GS:: Metin isleme Kodlayarak Temalandirma

siirecinde gerceklestirilen
konusma etkinliklerine
katilma durumlarinizi nasil
degerlendirirsiniz?

61, 65, 610, 615, (")16, Ols!
Gergeklestirilen konusma
etkinliklerine yeteri kadar
katilryorum. Konusma
kurallarma uygun konugma
yapmaya caligirim.

Kodlar Tema

etkinliklere isteklilik ve
etkin katilhim

07, O12. ok az da olsun

katilryorum.

05, O13. Orta derecede
katilim gosterdigimi . o o
diisliniiyorum. zamana, konuya ... gdre Ogrencilerin Etkinliklere

Lo degisiklik gosteren katilim Katilim Durumlar
Oy, O14; Neredeyse hig

katilmryorum.

03, 0. Not kaygist sebebi
ile katilryorum.

O¢. Ogretmenimin zoru ile

katilryorum etkinliklere yetersiz katilm

s, 0o, O11. T1gimi geken
konular olursa katilim
gosteriyorum.

Katilimeilarin konusma etkinliklerine katilim durumlar ile ekinliklere ilgili, istekli ve etkin katildigi,
zamana ve konuya gore farklilik gosterdigi, yetersiz katildiklari yoniinde goriisler bulunmaktadir. Bazi
katilimeilarin dgretmen zoru ve not kaygisi ile konusma etkinliklerine katildiklar gériilmektedir. O3, O7 ve 06
kodlu katilimeilar bu durumu 6rneklendiren katilimeilardir. 02, 012, 013 ve O17 kodlu katilimcilar az
katildiklarini veya orta derecede katilim gosterdiklerini ifade etmislerdir. O4 ve 014 kodlu katilimcilar ise
neredeyse hi¢ katilmadiklarini dile getirmislerdir. O8, O9 ve O11 kodlu katilimeilar ise sadece ilgisini ¢eken
konularda konusma yaptiklar1 goriilmektedir. Bunlarm disinda 01,05,010,015,016 ve O18 kodlu katilimcilar
katilimlarini yeterli bulmaktadirlar. Bu tablodan elde edilen goriisler dogrultusunda 6grencilerin konugma becerine
yonelik bakis acilarini degistirecek ve isteklendirmelerini artiracak ¢alismalarin yapilmasinin gerektigi

anlagilmaktadir.

Tablo 8. Ogrencilerin etkili konusma durumlari

Kodlayarak Temalandirma
GSy: Tiirkge dersi metin

isleme siirecinde  etkili
konusma becerinizi nasil
degerlendirirsiniz? Kodlar Tema

04, Os, 0y, 019, Oss. Etkili
bir konusma
gerceklestirebiliyorum.

Metin degerlendirebiliyor,

Osrencilerin Etkili
Konusabilme Durumlart
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yeni yorumlar

yapabiliyorum.
etkili bir konusma

01, 05, 03, 07, Os. Etkilibir ~ yapabilirim

konusma bazen
yapabiliyorum ama
utandigim i¢in her zaman
yapamtyorum.

O16: Kelime tekrari,
yapiyor gereksiz ses
¢ikarryorum.

O14: Etkili konusabiliyorum

ama siireyi

dolduramiyorum. etkili konugmada
O O, Hazliy  Yerersizim
konusmada etkili

konugabilirim fakat

hazirliksiz konusmada

heyecanlantyorum.

011, O12, Os5. Metinle ilgili
konusabilirim ama fikir
beyan etmekte
zorlantyorum.

Os. Beden dilimi yeteri
kadar iyi kullanamadigimi
diistiniiyorum.

Katilimeilarin bir kismi etkili bir konugma gergeklestirebileceklerini diisiinseler de biiyiik bir kismi bazi
eksikleri bulunduklar1 yoniinde fikre sahipler. O14 ve 06 kodlu katilimcilar etkili bir konusma
gerceklestirdiklerini fakat bu konuda yine de eksik yonleri oldugu yéniinde diisiincelerini paylagmislardir. 013 ve
017 kodlu katilimcilar ise hazirlikli konusmada iyi oldugu ydniinde fikre sahiptirler. Benzer sekilde O11, O12 ve
018 kodlu katilimecilar da bir metinle ilgili konusabileceklerini fakat fikir beyan etmek noktasinda zayif
kaldiklarimi dile getirmislerdir. Bu durum hazirliksiz konusma noktasinda zayif olduklar1 seklinde yordanabilir.
016 kodlu katilimet ise etkili bir konusma gergeklestirdigi yoniinde fikir beyan etmemis ancak kendisinde eksik
yon olarak gordiigii kelime tekrar1 yapma ve gereksiz ses ¢ikarma sorunlarin dile getirmistir. O4, 05, 09, 010,
015 kodlu katilimeilar ise bu durumlarm diginda konusma becerilerinin etkili oldugu yéniinde fikir beyan

etmiglerdir.

Tablo 9. Ogrenci goriislerine gore etkili konusma icin gereklilikler

Kodlayarak Temalandirma
GS3: Etkili bir konugmanin

olmast icin nelerin onemli
ve  gerekli  oldugunu

diisiiniiyorsunuz? Kodlar Tema
04, Os, O13. Konusmalar Etkili Konusabilme
hazirhikli olmalidr. Olgiitleri

I; \I E E Turkish Academic Research Review 2025, 10/2 434



Tiirkge Dersi Metin isleme Siirecinde Ogrencilerin Dinleme ve Konusma Becerilerindeki Durumlarma iliskin Ogrenci ve

61, 65, 610, 613, 612: Ses
tonu ve beden dili etkin
kullanilmalidir.

629 (“)3, 659 679 (“)8’ 017:
Ozgiiven yiiksek,
heyecanlanmadan akici
olmalidir.

(:::)19 (“)4, 659 679 (“)8’ 0129
013, Ous, Ors, Os6: Kitap
okuyarak sozciik dagarcigi
artirilmal1 ve ciddi
olmalidir

O1u, O Gereksiz  ses
¢ikarilmamali  ve kelime
tekrar1 yapilmamalidir.

1. Konugmalar gorsel ve
yazti ile desteklenmelidir.

O12: Gegis ve baglantilar iyi
yapilmalidir.

Ogretmen Gériislerinin Degerlendirilmesi

konugma kurallar

zengin sozciik dagarcigi

konusma Oncesi hazirlik

Katilime1 dgrencilerin verdikleri cevaplardan konusma kurallarini biliyor olduklar1 goriilmektedir. 01,06

ve 13 kodlu katilimeilar konusma oOncesi hazirlik gerektiren unsurlara yonelik goriis bildirmislerdir. Bu

katilimcilarin konusma dncesi bir hazirlik siirecine ihtiyag duyabilecekleri diisiiniilebilir. 01,05,010, 012 ve O13

kodlu katilimeilar etkili bir konugmanin dogru bir ses tonu ve konusmay1 destekleyici beden dili ile olabilecegi

yéniinde diisiinceye sahiptirler. 01, 02, 03, 04, 05, 07, 08, 011, 012, 013, 015, 016 ve O17 kodlu katilimcilar

ayrica etkili bir konusmada bulunmasi gereken dilin 6zelligine yonelik fikirlerini beyan etmislerdir. lyi bir

konusmanin akici, ciddi ve gereksiz seslerden uzak olmasi gerektigini bilmektedirler. Ayrica katilimeilarin

¢ogunlugun iyi bir konusma i¢in s6zciik dagarciginin fazla olmasi gerektigini vurgulamalari ve bunun igin de kitap

okumaya ihtiya¢ oldugunu bilmeleri olumlu bir yon olarak kendisini gostermektedir.

4.10. “Tiirkce dersi metin isleme siirecinde 6grencilerin dinleme/izleme etkinliklerindeki durumlarina ve
dinleme/izleme siirecindeki verimin artirilmasina iligkin kendi gorisleri nelerdir?” alt problemine yonelik cevaplar
asagida yer alan tablo 10, 11 ve 12°de yer almaktadir.

Tablo 10. Ogrencilerin dinleme/izleme etkinliklerine katilim durumlari

GS:: Temalardaki
dinleme/izleme
etkinliklerine katilhm
durumunuzu nasil
degerlendirirsiniz?

Kodlayarak Temalandirma

Kodlar Tema

AR
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01, O0s, 07, Oys. Iyi bir
dinleyiciyimdir etkinliklere

katilirim.

etkin katilhim

03, 03,011: Sikici geldigi ve
uykum geldigi i¢in ¢ok
katilim goéstermiyorum.

O19. Hosuma gittigi igin
empati kurarak dinlerim ve

etkinliklerine katilrim. yetersiz katiim

. Tahtadan ses kotii Oégrencilerin Dinleme
y Etkinliklerine Katilim

geldigi i¢in zor anliyorum
Durumlart

ve katilmak istemiyorum.

O13. Metinler basit oldugu
i¢in sevmiyorum ve katilmak
istemiyorum.

O14: Anlayamadigim ve
vaktim kalmadig1 i¢in
katilim durumum

degisebiliyor.

04, O, Oo: Metin ¢ok sikict

gelirse katilmak  degisken katilim durumu
istemiyorum ¢ok sikict

olmazsa katilim

gosterebiliyorum.

Katilimeilarin dinleme etkinliklerine katilim durumlari farklilik gostermekle beraber, etkinliklere ictenlikle
katilanlar, duruma gore katilim gosterenler ve hi¢ katilim gostermek istemeyenler olarak ii¢ grupta 6zetlenebilir.
01, 05, 07 ve 015 kodlu katilimcilar dinleme etkinliklerine etkin sekilde katildiklarmi belirtirken 02, O3 ve O11
kodlu katilimeilarm ise sikict geldigi igin katilim gostermedikleri goriilmektedir. O8 ve 013 kodlu katilimeilar ise
tahtadan kotli ses gelmesi ve metinlerin basit olmasi sebebiyle pek katilim gdstermek istemediklerini ifade
etmislerdir. 04, 06, 09 ve 014 kodlu katilimcilar ise metni anlayamama ve metnin sikici gelme durumuna gére

katilim durumlarinin degisebilecegi goriislerini paylagsmiglardir.

Tablo 11. Ogrencilerin dinleme ve dinledigini anlama durumlari

GS;: Ders icinde Kodlayarak Temalandirma
dinleme/izleme

etkinliklerini dinledigini ve

anladi@im gostermek icin Kodlar Tema
neler yapiyorsunuz?

(")1, Oy3.  Not alir, 6zet
¢ikarir, s6z alirm.

0o, Metni hayal etmeye
calisir ve sonra anlatirim. not alma

0, 07, O12. Ogretmenim
kaldirirsa metni sozli Etkilesim Gostergeleri
olarak ifade ederim.

65, 66, 611, 614, O, Bir
¢aba sarf etmem sadece
dinlerim.
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(")s, 610, (")18; Diisiik not
almamak  i¢in  sorulari
cevaplamaya caligirim.

3. Metinle ilgili
diistincelerimi ifade etmek
i¢in s0z hakki alirim.

O1s, O1. G6z temast kurar,
tahtaya bakar ve konsantre
oldugumu Ogretmene
gosteririm.

soz hakki isteme

g0z temast kurma

Dinleme etkinliklerini dinledigini ve anladigini gostermek iizere her katilimcinin kendince gegerli gordiigii

yola basvurdugu goriilmektedir. Bagvurduklari yollarin genel itibari ile benzer olduklart ise ifadelerinden

anlagilmaktadir. 08, 010 ve 018 kodlu katilimeilar dinlediklerini anlamak igin sorulari cevaplayacaklarini ifade

ederken O1 ve 013, kodlu katilimcilar ise metni anladiklarim belirtmek igin not alma, 6zet ¢ikarma ve sonrasinda

s6z alma gibi calismalar yapacaklarim belirtmistir. O9 kodlu katilime1 ise metni zihninde canlandirmak igin hayal

etmeye calistigini ve sonrasinda soz hakki aldig1 gériisiinii paylasmistir. 02, O7 ve O12 kodlu katilimeilar

dogrudan s6z hakki alarak dinledigini ve anladigini gdsterdiklerini ifade etmislerdir. O3, 08, 010 ve O18 kodlu

katilimeilar da diger katilimcilara benzer sekilde goriis ortaya koymuslardir. O15 ve O16 kodlu katilimeilar diger

katilimcilardan farkli olarak gdz temasi kurma, konsantre olma ve tahtaya bakma gibi farkli durumlar ifade

etmigler ve bu sekilde dinlemeyi gerceklestirdiklerini gostereceklerini belirtmislerdir.

Tablo 12. Ogrencilerin dinleme etkinliklerine yonelik beklentileri

GS;: Dinleme/izleme
etkinliklerinde (dinleme
oncesi, esnasi ve
sonrasinda) nelerin
olmasim beklersiniz?

Kodlayarak Temalandirma

Kodlar

Tema

0;. Dinleme  Gncesi
Ogretmenimin
yonlendirmesi beklerim.

0, Os, Ou, Ou, Ouw
Dinleme metninin gorselle
desteklenmesini isterim.

03, 0, Oy Stif ortaminin
sessiz olmasini beklerim.

010,015, O16:
Anlayamadigim yerleri
O0gretmenimin agiklamasini
beklerim.

Os: Dinleme sonrasi
Ogretmenimin metni hayattan
omeklerle  desteklemesini
isterim.

O¢. Metnin arada bir
durdurularak agiklama
yapilmasin ve metinle ilgili

yonlendirme

uygun ortam

gorsel destek

Dinleme Stirecinin Akisina
Yonelik Beklentiler

AR
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esyalarin getirilmesini
beklerim.

01, O12: Metine uygun ortam

secilmesini ve
Ogretmenimin metne uygun
kiyafetle gelmesini
beklerim

Katilimcilarin dinleme/izleme siirecinin akigina gore farkli beklentileri oldugu goriilmektedir. Ancak
ifadelerin analizi yapildiginda icerik olarak birbirine benzer ifadeler oldugu anlasilmaktadir. O1, 02, 05, 06, O11,
012, 014 ve 017 kodlu katilimcilar metnin somutlastiriimasi i¢in beklentilerini dile getirmislerdir. Farkli duyu
organlarina hitap edecek iceriklerin olmasi yoniinde goriis bildirmislerdir. Metinle alakali olacak kiyafet veya
gorsel kullanilmasi yoniinde talepleri bulunmaktadir. O8 kodlu katilimei da metinlerin hayattan &rneklerle
desteklenmesi yoniindeki goriisiinii bildirmistir. Bu goriiste de aslinda metnin biraz daha somutlagtirilmasina
yonelik bir beklenti oldugu sdylenebilir. O7 kodlu katilimc1 6gretmen tarafindan ydnlendirme yapilmasi, O10,
015 ve 016 kodlu katilimeilar ise anlayamadig1 yerler igin dgretmen tarafindan agiklama yapilmasi yoniindeki
beklentilerini dile getirmislerdir. O3, 09 ve 013 kodlu katilimeilar da dinleme ortamia yénelik bir beklenti dile

getirmis ve ortamin sessiz olmasi yoniinde goriis paylagmiglardir.

5. Tartisma, Sonug ve Oneriler

5.1. Tartisma ve Sonug

MEB (2024), ana dili egitimi siirecinde kisinin dil becerisini gelistirme siireci hakkinda diisiinmesi, kendini
degerlendirmesi ve uyarlayabilmesi; sonunda kendi dinleyici, okuyucu, konusmaci ve yazar kimligini
olusturmasinin amaglandig: belirtilmektedir. Tiirkiye Yiizyili Maarif Modeli’nin bu biiylik ve énemli amaci ile
Milli Egitim Bakanliginin yeni uygulamasi olan dinleme ve konusma becerisinin miistakil bir sekilde dlgme
degerlendirmeye tabii tutulmasii istemesinden hareketle ortaokul 6grencilerinin temel iletisim becerilerindeki
durumlarmi gorebilmek igin yiiriitiilen bu ¢aligmada, bir grup 6gretmenin ve dgrencinin kendi goriisleri ele
alinmus, d6grencilerin dinleme ve konusma becerilerine yonelik farkli bulgular tespit edilmistir.

Ogretmen goriislerine gore dgrencilerin temalardaki dinleme/izleme etkinliklerine katilim durumlarinin
diisiik oldugu tespit edilmistir. Ogrencilerin dinleme/izleme etkinliklerinde diisiik katilim gdsterme sebeplerinin
dinleme/izleme metinlerinden sikilma, metinleri tam anlayamama, zor metinlerde katilim isteksizligi ve genelde
hikaye edici metin disinda katilim isteksizligi oldugu goriilmiistiir. Gogen de (2020) sekilde sinif 6gretmenleriyle
ylrlitmiis oldugu calismasinda benzer sekilde dgrencilerin dinleme/izleme etkinliklerinde sikilma, dinledigini
anlayamama, dikkat eksikligi vb. sebeplerle sorun olusturduklari sonucunu ortaya koymustur. ifade edilen bu
sonug dgrencilerin dinleme etkinliklerine katilim durumlarimin diigiik olmasi sebebini agiklar niteliktedir. Yildirim
vd. (2010) ve Katranci (2012) ise yaptiklar1 ¢aligmalarda benzer sekilde dgrencilerin hikaye edici metinleri
bilgilendirici metinlere gore daha ¢ok anladiklari sonucunu ortaya koymuslardir. Arastirmacilarin ortaya
koyduklar1 bu sonug¢ bu arastirmada ortaya konulan, 6grencilerin genelde hikdye edici metin disinda katilim
gostermek istememe, sonucunu agiklar niteliktedir. Aragtirmada yer alan diger katilimci grubunu olusturan
ogrenciler ise dinleme etkinliklerinde metinlerin kendilerine sikic1 gelmesi, tahtadan sesin kotii gelmesi ve bu

sebeple metni anlayamama, metinlerin ya ¢ok basit ya da ¢ok karmasik olmasi sebeplerinden dolay: katilim
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durumlarmin diisiik olabildiginden bahsetmislerdir. Sonug olarak 6grencilerin dinleme/izleme metinlerine yeterli
ve beklenen istekli katilimi gostermedikleri tespit edilmistir.

Ogrencilerin dinlediklerini anlama ve anladiklarini ifade etme durumlarinin gretmen goriislerine gore
degisiklik gosterdigi goriilmektedir. Alti1 ¢izilmesi gereken sonuglardan ilki, kitap okuma aligkanligi edinen
ogrencilerin dinlediklerini anlama ve anladiklarini ifade etme durumlarinin iyi seviyede olmasidir. Tim
ogretmenlerin 6grencilerine kazandirmak istedigi okuma alisgkanliginin 6grencilerin dinleme becerisindeki
yetkinlikleri agisindan ne kadar onemli oldugu goriilmektedir. Arastirma sonuglarindan ve aragtirmaci
gozlemlerinden hareketle dinlediklerini anlamada ve anladiklarini ifade etmekte zorlanan dgrencilerin ise metnin
uzunlugu faktoriinden etkilendikleri sonucuna ulasilmistir. Ancak bu durumun tek sebebinin bu oldugu
sOylenemez. Dingel (2018), calismasinda arastirmanin bu sonucuyla benzer sekilde dinleme metinlerinin
metni mantik akisina gore 6zetlemekte zorlanma, metni ifade etmekte giicliik ¢ekme ve metinle ilgili ayrintilari
kagirma gibi sorunlari yasayan Ogrenciler oldugu disiiniilmektedir. Bu sonuca 6grenci katilimeilarin kendi
goriislerinden ve aragtirmaci gézlemlerinden hareketle ulagiimistir. Ogrencilere yonlendirilen “Dinlediginizi ve
dinlediklerinizi anladigimizi gostermek icin neler yapiyorsunuz” arastirma sorusuna yukaridaki Ogretmen
goriislerini kismen destekler nitelikte cevaplar verilmistir. Dinledigini ve dinledigini anladigin1 gostermek isteyen
ogrencilerin so6z hakki istedikleri, metni ifade ettikleri, metinle ilgili sorular1 cevapladiklar1 ve metinle ilgili notlar
aldiklar1 gortilmektedir. Baz1 6grencilerin dinleme metnini anlamak ve anladigini gdstermek i¢in ¢aba sarf
etmemesi, not amaglh katilim gostermeleri ve s6z hakki verilirse konusmalar1 bu olumlu sonuglarin yaninda
iizerinde diisiiniilmesi gereken asil sorun ve sonug olarak durmaktadir.

Katilime 6gretmenlerin dinleme/izleme etkinliklerini daha etkili kilabilmek amaciyla metin seslendirmesi
yaptiklari, tartisma ortami olusturduklari, teknolojiden yararlandiklari, bilgisayar destekli dinleme etkinlikleri
gergeklestirdikleri, metinle ilgili gorsel kullandiklari ve dramaya bagvurduklari aragtirmada elde edilen sonuglar
arasindadir. Bello (2018), bu sonugcla iligkili olarak &gretmen ve dgrencilerle yiiriitmiis oldugu caligmasinda
teknolojik destegin &grencilerin dinledigini anlamasina destek olabildigi sonucuna ulagsmistir. Mayer (2005)
calismanin O0gretmen goriislerini destekler nitelikte dinleme etkinliklerini gorsellerle zenginlestiren dgretmen
uygulamalarin1 destekler nitelikte insanlarin yalnizca sozciiklerden ziyade sozciiklerden ve resimlerden daha
derinlemesine dgrenebildigini belirtmistir. Bununla beraber Lin & Duy (2014) ve Kogoglu (2014), konuyla ilgili
olarak resimlerin, animasyonlarin, grafiklerin ve videolarin anlamay1 gelistirmede 6nemli bir rol oynadigim
belirtmektedirler. Katilimer 6grencilerin 6gretmen goriislerinden elde edilen sonuglart destekler nitelikte dinleme
etkinliklerinin daha etkin, daha anlasilir olmasi i¢in metinle ilgili gorsel ve kostiim kullanimi ile seslendirme ve
yonlendirme yapilmasi yoniinde taleplerinin olduklar1 goriillmektedir. Bu talepler, 6gretmenlerin dinleme/izleme
etkinliklerini daha etkin kilmak i¢in yapmis olduklar1 uygulamalar ile ortiismektedir.

Tiirkge dersi metin isleme siirecinde gergeklestirilen konusma etkinliklerine Ogrencilerin katilim
durumlarmin zayif oldugu sonucuna ulasilmustir. Ogrencilerin konusma etkinliklerine katilim siirecinde
kendilerini ifade edememe, konuyu degerlendirememe, elestirel konugamama, heyecanlanma ve utangag olma gibi
sorunlar yasadiklart goriilmektedir. Aksu & Uyar (2022), Yangil & Sen (2022) ortaokulda verilen konusma
egitimini ve ogrencilerin konusma becerisi diizeylerini 6gretmen goriislerine gore degerlendirmislerdir. Yapilan

calisma sonunda aragtirmacilar 6grencilerin konusma etkinliklerine katilim noktasinda isteksiz olduklari sonucuna
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ulagsmislardir. Bu arastirmada yer alan katilimer 6grencilerin geneli de konusma etkinliklerindeki katilim
durumlarim yetersiz olarak degerlendirmektedir.

Ogretmen gériislerinden hareketle grencilerin konusma becerisindeki yeterlilik durumlarinin zayif oldugu
sonucuna ulasilmistir. Bu sonuca ulagilmasinda katilime1 6gretmenlerin 6grencileri i¢in siradan bir konugma
yapabildikleri ancak etkili bir konusma gergeklestiremedikleri, kelime tekrart yaptiklari, akici bir konusma
yapamadiklari, beden dilini kullanmakta zayif kaldiklari, gereksiz ses ¢ikardiklarr ve etkili bir konusma igin
hazirhiga ihtiyag duyduklar seklindeki goriisleri etkili olmustur. Benzer sekilde Karakog Oztiirk & Altuntas (2012)
ile Yangil & Sen (2022) de yaptiklar1 ¢alismalarda 6grencilerin yeterli konusma becerisine sahip olmadiklarini ve
okullarda gergeklestirilen konusma egitimi galigmalarinin istenilen diizeyde olmadigi sonucuna ulagmiglardir.
Topguglu Unal & Degec (2012) dgretmenlerle yiiriitmiis olduklar1 calismalarinda ¢alismanin bulgular ile benzer
sekilde 6grencilerin konusma egitiminde 6zgiiven eksikligi, heyecan yasamak ve kelime dagarcig: eksikligi gibi
sorunlar yasadiklarini tespit etmislerdir. Aksu & Uyar ise (2022) yapmis olduklart ¢aligmalarinda 6grencilerin
gereksiz ses ¢ikarma, kelime tekrar1 yapma, heyecanlanma gibi benzer sorunlar yasadiklari sonucuna
ulagsmislaridir. Ayrica bu arastirmada yer alan katilimer 6grencilerin de bu sonuglart dogrular nitelikte goriisler
ortaya koyduklari tespit edilmistir.

Etkili bir konugma egitimi vermek igin ¢alismaya katilan tiim 6gretmenlerin kendilerini gelistirmek
istedikleri sonucuna ulagilmistir. Ancak ¢alismada ortaya ¢ikan bu sonucun aksine 6gretmenlerin konusma becerisi
egitiminde kendilerini gelistirmek igin yeteri kadar zaman ayirmadiklart sonucunu ortaya koyan bir ¢aligmaya
rastlanilmistir (Aksu & Uyar, 2022). Zorbaz (2005) ise Tiirkge 6gretmenlerinin 6lgme ve degerlendirmeye iliskin
goriisleri lizerine yaptig1 c¢aligmasinda 6gretmenlerin not vermek amaciyla 6lgme degerlendirme yaptigi, bu
sebeple de becerileri gelistirme ve sekillendirme amacinin ihmal edildigi sonucuna ulagsmistir. Arastirmada tespit
edilen baska bir sonu¢ ise Ogretmenlerin hitabet ve diksiyon egitim noktasinda kendilerini gelistirmek
istemeleridir. Ayrica lisansiistii egitimler ile bilgisini giincel tutmak isteyen 6gretmenlerin oldugu da tespit edilen
sonuglar arasindadir. Burada ilging olan durum ise bir katilimcinin COVID 19 sebebiyle kagirmis oldugu konusma
egitimi dersini yeniden almak istemesidir. Uzaktan egitimin yapisi itibariyle 0grenci ve Ogretmenin ayri
mekanlarda olmasi, 6grencinin kendi 6grenmesinden sorumlu olmasi, yalmizlik, dikkat dagitan faktorler,
motivasyon sorunu, yiz yiize iletisimdeki sinerjiden yoksunluk gibi sorunlar bu temel dil becerilerinin
kullaniminda olumsuz yonde etkiye sebep olabilmektedir (Elcil & Sahiner, 2014: 31). Karakus ve arkadaglar1 da
(2020) Tiirkce 6gretmen adaylar ile gergeklestirdikleri caligmasinda uzaktan egitimin aldiklari lisans egitimini
olumsuz yénde etkiledigi sonucunu ortaya koymuslardir. Onemli sayida 6gretmen adayinin uzaktan egitim ile
mezun oldugu diisiiniildiigiinde bu durumun ciddi bir sorun oldugu 6ngoriilmektedir. Ortaya konulan bu sonuglarin
yaninda katilimer 6grencilerin etkili bir konugmanin ciddi, gereksiz sesten uzak, akici ve etkili bir beden dili ile
miimkiin olabilecegini bilmeleri olumlu bir sonug olarak goriilmektedir. Oz olarak grencilerin dinleme ve
konusma becerilerinin istenilen diizeyde olmadigi katilim, anlama ve ifade etme durumlarinin gelistirilmesi
gerektigi tespit edilmistir. Betimlenen ve tartigilan arastirma sonuglari su sekilde 6zetlenebilir.

1. Ogrencilerin dinleme/izleme etkinliklerine katilim durumlari yeterli sevide degildir.

2. Ogrencilerin dinlediklerini anlama, anladiklarini ifade etme durumlari degisiklik gosterse de yeterli

seviyede degildir.

3. Ogretmenler dinleme/izleme metinlerini daha ilgi ¢ekici kilabilmek adina ¢aligmalar yapmaktadirlar.
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4. Tiirk¢e dersi metin isleme siirecinde gergeklestirilen konugma etkinliklerine 6grencilerin katilim
durumlari yeterli sevide degildir.
5. Calismaya katilan 6gretmenler daha etkili bir konusma egitimi vermek i¢in kendilerini gelistirmek
istemektedirler.
5.2. Oneriler
o Tiirkce dersi metin isleme siirecinde dinleme/izleme etkinliklerine olan ilgiyi artiracak teknoloji ve diger
Ogelerden (gorsel, kostiim...) yararlanilabilir.
¢ Dinleme/izleme metinlerinin iglenmesi siireglerinde 6grenci seviye ve ilgisi gozetilmelidir.
e Ogrencilere dinleme 6ncesi ve dinleme sirasinda gerekli yonergelerin verilmesine dikkat edilmeli, uygun
yer ve zamanda yonlendirme ve agiklamalar yapilmalidir.
e Konusma ve dinleme etkinliklerini gergeklestirme amacinin not vermek olmadigi hissettirilerek
gergeklestirilmelidir.
e Konusma ve dinleme becerilerinin gelistirilmesi siireglerinde 6rnek konugmalar dinletilip izletilerek
ogrencilerin farkindaliklar artirilmalidir.
e Konusma tiirlerinin nasil  gergeklestirilebilecegi {izerine Ogrencilerin  uygulama ¢alismalari

gergeklestirmeleri saglanmalidir.
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Bu arastirmanin amaci iilkemizde matematik egitimi alaminda yayinlanan
betimsel igerik analizi ¢alismalarina yogunlasilmis olup bu yaymlar1 kapsamli
olarak incelemektir. Bu dogrultuda betimsel igerik analizi ¢alismalari; tiir, konu,
yaym yili, 6rneklemin toplandigr yil araligi, 6rneklem kaynagi, 6rneklem
biiyiikligli ve ¢aligmalarin belirledikleri arastirma degiskenleri goz oOniinde
bulundurarak incelenmistir. Matematik egitimi alaninda yaymlanan betimsel
icerik analizi ¢alismalarinin genel trendini anlagilmasi agisindan ¢alismada igerik
analizi yontemlerinden betimsel icerik analizi kullanmistir. Calismanm
kapsamini 2014-2025 yillar1 arasinda online olarak ulasilan 214 bilimsel ¢alisma
(180 makale ve 34 tez) olusturmaktadir. Aragtirmanin ulastigi sonuglara gére
betimsel igerik analizleri ¢alismalar yaymn tiirii olarak makale tezlere gore daha
fazla tercih edilmistir. Bu c¢alismalarda yaygm olarak ele alman c¢alisma
konusunun farkli disiplinlerle matematik egitiminin harmanlandifi betimsel
icerik analizi yayimlari, oldugu bulunmustur. STEM egitimi en ¢ok karsilasilan
disiplinler aras1 incelenen ¢alisma konusu olarak 6ne ¢ikmaktadir. Bu durumun
nedeni olarak 21. Yiizyil becerilerinin gelistirilmesi konusunda 6ne ¢ikan
egitimler arasinda yer almasi olabilir. Diger calisilan konular ise matematik
egitimini genel olarak inceleyen yaymlar ve matematik egitimi ile birlikte
teknoloji ve 6zel egitim iizerine yapilan yaymlar olusturmaktadir. Bu yaymlarin
sayisinda 2020 yilindan itibaren ani artis olmus ve bu ¢aligmalarm sayisi son
yillarda artarak devam etmistir. Bu calismalarin biiyiik ¢ogunlugu 6-20 yil
araliginda matematik egitimi alaninda yaymlanan bilimsel arastirmalar 6rneklem
olarak se¢ildigi betimsel igerik analizi ¢alismalari olugturmaktadir. Genel olarak
betimsel igerik analizi ¢aligmalarmim oOrneklem kaynaklarii farkli tiirden
yaymlardan se¢mislerdir. Bununla birlikte betimsel icerik analizi yaymlariimn
orneklem biiyiikliikleri ise 100 yayindan daha az olacak sekilde tercih edilmistir.
Betimsel igerik analizi c¢aliymalarinda en yaygin incelenilen degiskenlerin
yaymlarin yontem boliimiine ait bilgilere yogunlasmislardir.

Anahtar Kelimeler: Matematik egitimi, Egitim arastirmalari, Betimsel analiz,
Dokiiman analizi, Tematik analizi
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Abstract

The aim of this research is to focus on the descriptive content analysis studies
published in the field of mathematics education in Tiirkiye and to examine these
publications comprehensively. In this context, descriptive content analysis
studies examined considering the type, subject, publication year, the range of
years the samples were collected, the source of the samples, the sample size,
and the research variables identified by the studies. In terms of understanding
the general trend of these studies, the study used descriptive content analysis,
one of the content analysis methods. The scope of the study consists of 214
scientific research (180 articles and 34 theses) accessed online between the
years 2014-2025. According to the results of the research, descriptive content
analysis studies have been preferred more as a research paper type compared to
theses. It found that the commonly preferred research topic in these studies is
the publications of researches that combine mathematics education with
different disciplines. One of the most popular multidisciplinary fields of study
is STEM education. The fact that it is one of the most common education for
developing 21st century abilities could be the cause of this specific situation.
Publications aimed at mathematics education in general as well as publications
that combine special education and technology are examples of other topics that
have been examined. There has been a sudden increase in the number of these
publications since 2020, and the number of these studies has continued to rise
in recent years. The vast majority of these studies published in the field of
mathematics education over a period of 6-20 years has been selected as the
sample. In general, they have selected the sample sources from different types
of publications. The sample sizes were preferred to be less than 100 researches.
In these studies, the most commonly examined variables have focused on the
information in the methods section of the publications.

Keywords: Mathematics education, Descriptive analysis, Document analysis,
Thematic analysis
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Giris

Bilimsel arastirma, bilgiyi sistematik bir gsekilde elde etmek i¢in aragtirma siirecinin belli bilimsel kurallara
bagl kalarak yiiriitiilmesi siirecidir (Enyioko, 2016). Bilimsel arastirmanin temelleri ilk olarak Antik Yunan
filozoflari ile baglamig ve 17. yiizyilda Francis Bacon ve René Descartes gibi arastirmacilar ile modern anlamdaki
seklini almigtir. Bilimsel arastirmalar toplumun refah seviyesinin arttirilmasi, kesif ve merak arzusunun
dindirilmesi, var olan bilgilerdeki ¢eliskili ve yetersizlik durumlarinin giderilmesini amaglamaktadir (Jang, 2005;

Danchin, 2010). Boylelikle teorilerin gelistirilmesi ve uygulamalarin iyilestirmeler i¢in imkanlar yaratilmis olunur.

Bilimsel arastirmalarin yapildigi bilim dallarindan birisi de egitim bilimleridir. Egitim arastirmalari ilk kez
Almanya’da psikolojik arastirmalarin 6grenme ile ilgilenmesi ile 19. Y.y’ nin sonlarina dogru ortaya ¢ikmis ve
1950-1960 tarihleri arasinda kendi basina bir disiplin olmustur (Nisbet, 2005). Tiirkiye ’de egitim alaninda yapilan
bilimsel faaliyetler cuamhuriyetin ilan1 ve yapilan reformlarla baglamis ve 1970 yilindan sonra sistematiklesmistir
(Okur, 2005). Egitim alaninda gergeklestirilen bilimsel arastirmalarin amaci, 6grenme-0gretme siireglerinin
anlasilmasi yardimiyla 6grenci basarisinin arttirilmasinin saglanmasidir. Yiiksek lisans ve doktora programlarinin
yayginlagmastyla 2000 yilindan sonra egitim arastirmalari sayisinda artis yasanmustir (YOK). Geng niifusun fazla
oldugu her iilke gibi Tiirkiye’de de egitim politikalarinin iyilestirilmesi ve gelistirilmesi 6nemlidir. Egitim

arastirmalar1 politika belirleyiciler i¢in giincel bilgi sunarak yol gosterici rolii oynamaktadirlar.

Egitim arastirmalarinin alt dallarindan biri de matematik egitim arastirmalaridir. Matematik egitimi;
problem ¢6zme, elestirel diislinme ve iletisim becerilerini gelistirirken; matematik egitim arastirmalart da bu
becerilerin  Ogretilmesi konusunda rehberlik etmektedir (Khan ve Salman, 2020). Matematik egitimi
arastirmalarinin ilk 6rneklerine 19.yy’da Almanca konusulan tilkelerde rastlanmistir (Gellert, Hefendehl-Hebeker,
Jahnke, ve Leuders, 2019). Tiirkiye’de ise bu alanda yapilan tez ¢alismalart 1980°li yillardan sonra ivme
kazanmistir (Ubuz ve Askar, 1999). Bu duruma ek olarak 1990 yilindan sonra ulusal ve uluslararasi yapilan
kongreler de matematik egitimi alaninda yapilan arastirmalara katkida bulunmustur. Bu aragtirmalarin amact;
Ogretimi, 0grenimi, miifredati ve degerlendirmeyi gelistirerek tiim &grencilerin matematik yeterliligine ve en

yliksek bagar1 seviyelerine ulagmasini saglamaktir (Gravemeijer, 1994; Stephan ve digerleri., 2015).

Matematik egitimi arastirmalarinin yarim asirdan uzun siiredir var olmasi, dogal olarak bu alanda ¢ok
sayida yaymin birikmesine yol agmustir. Caligmalarin yinelenmesi ve dagmikligin 6niine gegilmeye c¢alisilmasi
acisindan betimsel icerik analiz ¢alismalari 6nem arz etmektedir (Calik ve Sozbilir, 2014). Dolayisiyla bu
yaymlarin sistematik olarak, belli kriterler dogrultusunda analiz edilmesine olanak saglayan betimsel igerik
analizleri mevcut egilimleri anlamaya olanak saglamistir. Bu yontem sayesinde genis bir veriye ulasilarak alanda
yer alan bosluklarin belirlenmesi kolay olmaktadir. Ayrica alana yeni baslayanlar i¢in de oldukca kapsamli bir
referans listesi sunmaktadir. Ulkemizde matematik egitimi alaninda yapilan betimsel igerik analizlerinin veri
kaynag1 olarak tezlerden yararlanan (Tereci ve Bindak, 2019; Sevencan, 2019; Bilgi¢, 2023; Ala, Safa ve
Kanbolat, 2023; Toptas ve Kusdemir, 2021; Celik, Eroglu ve Uzun, 2024) ve makalelerden yararlanan (Turgut,
2019; Kandal, 2021; Kaya, 2022) ¢alismalardan olusmakla birlikte ilkogretim ve okul 6ncesi matematik egitim
ile ilgili calismalara yogunlasan ( Ozsoy, Ozmutlu ve Giindiiz, 2017; Yasar ve Papatga, 2015; Yorulmaz,
Cekirdekci ve Dede, 2021; Altan, Gen¢ ve Daglioglu, 2021; Can, 2020) c¢alismalarda mevcuttur. Literatiir
incelendiginde bu alanda yapilan betimsel igerik analizi ¢alismalarinin sayisinda azimsanamayacak kadar fazla

oldugu goriilmektedir. Ozellikle COVID-19 pandemisinde yasanilan katilimcilara ulasmadaki zorluklar ve etik
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kurul siirecine takilmadan ornekleme ulasma kolayligi bu yonteme ilgiyi oldukga arttirmistir. Dolayisiyla
literatiirde artik olduk¢a ¢ok yer kaplayan bu galismalarin toplanarak analiz edilmesi dnemli hale gelmistir. Bu
baglamda da yapilan caligmanin amaci, Tirkiye'deki matematik egitimi alaninda yapilan betimsel igerik
analizlerini belirli kriterlere gore inceleyerek genel bir perspektif sunmaktir. Ozellikle 10 yilda artis gdsteren bu
calismalarin bir araya getirilmesi, alandaki egilimlerin ve bosluklarin tespit edilmesi agisindan dnemlidir. Bu

baglamda, arastirmanin temel sorulari sunlardir:

e  Matematik egitimi alaninda yapilan betimsel igerik analizi ¢aligmalarinin tiirlerine (makale-tez) gore

dagilimlar1 nasildir?

e Matematik egitimi alaninda yapilan betimsel igerik analizi ¢aligmalarinin konulara gore dagilimi

nasildir?

e  Matematik egitimi alaninda yapilan betimsel igerik analizi ¢aligmalarinin yaymn yilina gére dagilimi

nasildir?

e Matematik egitimi alaninda yapilan betimsel igerik analizi ¢aligmalarinin 6rneklemin toplandig yil

araliklar1 nelerdir?

e Matematik egitimi alaninda yapilan betimsel icerik analizi ¢alismalarmin segtikleri Srneklem

kaynaklarma goére dagilimi nasildir?
e  Matematik egitimi alaninda yapilan betimsel i¢erik analizi ¢alismalarinda 6rneklem biiyiikliigii nedir?

e Matematik egitimi alaninda yapilan betimsel icerik analizi ¢aligmalarinda incelenen degiskenler

nelerdir?

2. Yontem

Bu calismada igerik analiz tiirlerinden betimsel igerik analizi yapilmistir. Aragtirmalarda bir konuda genel
bir durumu ortaya ¢ikarmak igin betimsel istatistik yontemleri kullanilarak yapilan arastirmalara betimsel igerik
analizi olarak tanimlanmaktadir (Dinger, 2018). Bu tiir arastirmalar belli zaman araliklari ile konulari ele aldiklar
icin egilim Oriintlilerinin fark edilmesi ve mevcut agiklik ve yigilmalarin tespiti i¢in 6nemli oldugu icin bu

arastirmada tercih edilmistir (Calik ve Sozbilir, 2014).

2.1. Verilerin Toplanmasi

Bu arastirma Tiirkiye’de matematik egitimi alaninda 2014-2025 yillar1 arasinda yaymlanmis betimsel igerik
analizi makalelerini incelenmesi tasarlanmgtir. Aragtirmada verilerin toplanilmasinda ilk agamada ¢aligmanin sinir
ve kriterinin belirlenmesi yapilmistir. Bu amag dogrultusunda arastirmada yer alan makalelerin se¢imi igin Google
Akademik veri tabaninda “matematik egitiminde betimsel igerik analizi” ve “matematik egitiminde dokiiman
inceleme” olmak tizere iki arama kriteri olugturulmustur. Bununla birlikte aragtirmanin drnekleminde yer alan tezler
igin ise YOKTEZ veri tabaninda gelismis tarama kisminda “matematik”, “betimsel analiz” ve “matematik” ayr1 ayri
“betimsel icerik analizi”, “i¢erik analizi” ve “dokiiman analizi” 6zetlerinde olmasi ile “makalelerin incelenmesi” ve
“tezlerin incelenmesi” ibarelerinin baglikta bulundugu matematik egitimi alaninda tezler taranmustir. Calismalarin
basliklarinda meta-sentez ve derleme olan ¢alismalar amag disi oldugu i¢in 6rneklem dis1 birakilmstir. Bu siirecin

aynist bu konuda yazilan aym kriterlere sahip dili Ingilizce olan makaleler igin de uygulanmustir. Tezler igin ayrica

bakilmamasinin nedeni tezlerin hem Tiirkge hem de Ingilizce baslik ve dzete sahip olduklar igin ilk taramada
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istenilen verilerin elde edilmis olmasidir. Bilimsel ¢aligmalarin 6rneklemde yer almasi i¢in son kriter verilmesi ise bu
¢aligmanin amaciyla Ortiisen ¢aligmalarin arastirma sorularina sahip olmasidir. Calismaya dahil edilen ¢alismalarda
iceriginde matematik egitimi olmasina veya matematige 6zel terimleri icermesine dikkat edilmistir. Ulasilan bilimsel
caligmalarin erigime agik olmasi ve tam metin formatina sahip olmalari 6rneklem belirleme kriterlerini olusturmustur.
Eger bilimsel ¢aligmalar drneklemelerinde yer alan ¢alismalara ulagilmiyorsa drnekleme alinmamasina karar
verilmistir. Ayrica, Tezden iiretildigi tespit edilen dort adet makale 6rneklemden ¢ikarilmustir. Arastirma verilerinin
toplanilmasi 15.01.2025 tarihinde sonlandirilmistir. Bu kriter uygulandiktan sonra sahip 214 adet bilimsel ¢alisma
(180 makale ve 34 tez) olusan 6rnekleme dahil edilmistir. Tasnif edilen makaleler ve tezler EK 1°de verilmistir.

2.2. Verilerin Analizi

Bu asamada ilk olarak veriler Excelde tablo haline getirilip bilimsel ¢aligmalarin tasnifi gergeklestirilmistir.
Ornekleme dahil edilen betimsel icerik analizi (BIA) bilimsel ¢aligmalarin her biri i¢in asagidaki bilgiler sistematik

olarak kaydedilmistir.

Konu: Bu kategoride yayinlarin hangi konu ile ilgili betimsel analiz i¢in makale sectikleri yer almaktadir.
Mesela konu kategorisinde yer alan Genel kategorisinin “iIlkokul Matematik Egitimi Alamindaki Arastirma
Egilimlerinin Lisansiistii Tezlere Dayali Olarak Degerlendirilmesi” makalesi matematik egitimi alaninda yapilan
arastirmalarin matematik konusu olmaksizin genel olarak inceledigi i¢in genel ilkokul diizeyindeki ¢aligmalar yer

aldig1 i¢in ilkokul kodunda yer verilmistir.
Yaym yili: Bu kategoride ilgilenilen bilimsel ¢alismalarin yayi yillar1 olusturmaktadir.

Orneklemin Toplandig: yil araligi: Bu kategoriyi ilgilenilen BIA ¢alismalarinin érneklemlerini toplarken
hangi yil araliklarii sectikleri araliklar kodlanmugtir. Mesela “2005-2014 Yillar1 Arasinda Ustiin Yeteneklilerin
Matematik Egitimi Uzerine Yapilan Calismalar” makalesinde drneklem 2005-2014 yillari arasinda toplanmus

olmasi dokuz senelik bir zaman zarfi igerdiginden bu makale i¢in “9” olarak kodlanmuistir.

Orneklemin kaynag:: ilgilenilen BIA galismalarinin 6rneklem kaynaklari olan makale, tez, makale- tez ve
sozIii bildiri ve poster olarak calisilmasi bu kategoriyi olusturmaktadir. Mesela “Tr Dizinli Dergilerde
Yayimlanmis Matematik Egitimi Makalelerindeki Yontemsel Egilimler” makalesinin 6rneklem kaynagi makale
ve “Tiirkiye’de Matematik Egitiminde Coklu Temsiller ile lgili Yapilan Calismalarin incelenmesi” makalesinin

orneklem kaynag1 makale-tez olarak kodlanmistir.

Orneklem Biiyiikliigii: Bu kategoride Ilgilenilen her bir BIA ¢alismalarinin 6rneklem biiyiikliikleri yer
almistir. Mesela “Tiirkiye'de matematik egitimi alaninda yapilmis lisansiistii tezlerin incelenmesi” isimli tezin
incelendigi tez sayis1 1276 oldugu i¢in 6rneklem biiyiikliigl “sayist 1276 alinmistir. Ancak 6rnek biiyiikliigliniin
ifade edilmesinde gorsellik bakimindan daha iyi okunabilmesi i¢in gruplandirilma tercih edildiginden “1276”

sayis1 “500 ve lizeri” olarak kodlanmustir.

Incelenen Degiskenler: Bu kategoride Ilgilenilen BIA ¢aligmalarinda analiz ettikleri kriterler yer almugtir.
Eger bir BIA caligmasinda &rnekleminde yaymn yili, yayin dili, damigman unvani, yayinlanan dergi vs gibi
degiskenler analiz edilmis ise bu kategoride her bir incelenen degisken kod olarak kaydedilmistir. Mesela
“Matematik Egitiminde Origami: Lisansiistii Tezlerinin Arastirma Egilimleri” makalesinde arastirmacilar tezlerin
yayinlandiklar iiniversiteleri, enstitiileri, anabilim dallarini, inceldikleri tezlerin yontemlerini, ¢alisma gruplarini,

¢alisma grubunun biiyiikliiklerini, tezlerde kullanilan veri toplama araglarini, veri toplama teknigi ve analizini,
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tezlerin sonuglarini, origaminin kullanildig1 konulari, bu konularin ait olduklar1 6grenme alani ve bu konularda
origaminin arag-amag olarak kullanilmasini betimsel analiz ettikleri i¢in bu ¢aligmada her bir analiz kriteri birer

kod olmustur.

Kayip verilerin 6niine gegmek i¢in bazi ¢alismalarda karsilagilan 6rneklemlerinin hangi yillarda tarandig:
bilgisinin olmadig1 durumlarda ¢alismalarin bulgu bdliimlerinden yillara gére dagilim alt problem basliginda yer
alan en eski y1l baz aliarak verilere eklenmistir Verilerin frekanslar1 hesaplanirken istatistik paket programindan

yararlanilmistir.. Veriler frekanslar halinde tablolar ve grafikler seklinde sunulmustur.

3.Bulgular

3.1. Tiirkiye’de Matematik Egitimi Alaninda Yapilan Betimsel icerik Analiz Cahsma Tiirlerine
Dagihmlarina iliskin Bulgular

Incelenen BIA calismalarinda betimsel analiz yaptiklar1 matematik alanindaki bilimsel ¢aligmalarin hangi

yayin tiirlerinden tercih edildigi ve sayilari ile ilgili bulgular Sekil 1°de sunulmustur.

34
m Makale Sayisi

Tez Sayisi
180

Sekil 1. Incelenen galismalarim yayin tiirlerine gére dagilimi

Sekil 1 incelendiginde matematik alaninda son 10 yilda yayinlanan BIA makalelerinin sayisinin 180 adet
olup BIA tezlerinin sayisinin ise 34 oldugu bulunmustur. Bu duruma bakildiginda BIA makalelerinin (f= 180, %

84,11) sayisinin BIA tezlerinin (f= 34, % 15,88) sayisindan neredeyse 5 kat daha fazla oldugu goriilmektedir.
3.2 Tiirkiye’de Matematik Egitimi Alaninda Yapilan Betimsel i¢erik Analizi Caligmalarin
Konularina iligkin Bulgular

Incelenen BIA ¢aligmalarinda betimsel analiz yaptiklari matematik alanindaki bilimsel ¢aligmalarm

odaklandiklar1 konular ile ilgili bulgular Tablo 1’de sunulmustur.

Tablol. Matematik egitimi alaninda yapilan betimsel icerik analizi calismalarin konularma gére dagilimlar

Kategori Frekans
Makale Tez

Disiplinler Arast 23 -
Genel 18 4
Problem 18 2
Teknoloji 18 2
Ogrenme Alani 17 9
Ozel Ogretim 16 -
Matematik Okur Yazarlig: 10 -
Kavram Yanilgist 8 -
Duyussal 6 2
Program ve Kitap Inceleme 6 -
Gergekei Matematik Egitimi 5 2
Matematiksel Modelleme 5 3
Arglimantasyon 3 -
Materyal 3 1
Oyun 3 2
Diisiinme Cesitleri 3 1
Arastirma Desenleri 2 -
Ustbilis 2 -
Tahmin 2 -
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Ters-Yiiz Sif Modeli 2 -
Olgek Gelistirme 1 1
Matematik Becerileri 1 1
Diger 8 4
Toplam 120 34

Tablo 1 incelendiginde matematik egitimi alaninda yapilan betimsel icerik analiz makalelerinde en ¢ok
disiplinler aras1 (f= 23, %12,77) kategorisinde yer almaktadir. Bu kategoriyi birden fazla disipline (sanat-
matematik, fen bilgisi-matematik) yonelik olan ¢aligmalarin yer aldig1 genel kategorisi (f= 18, % 10), matematik
egitiminin teknolojik materyallerle beraber konu alan makalelerin bulundugu teknoloji kategorisi (f= 18, % 10),
ve problem ¢dzme konusunun ele alindig1 yayimlarin bulundugu problem kategorisi(f= 18, % 10), izlemektedir.
Betimsel igerik analizlerinde sadece bir adet yaym bulunarak en az islenen konular ise 6gretmenin fark etmesi,
kavram karikatiirleri, Oriintii, metafor, etkinlik, solo taksonomisi, matematik tarihi, harmanlanmig egitim,
matematiksel beceriler, etkinlik, ve son olarak &lgek gelistirme olarak bulunmustur (f= 1, %0,18). Ogrenme

alanlarindan biri olan cebir 6grenme alaninda ise hi¢ BIA makalesi bulunamamustir.

Tablo 1 incelendiginde matematik egitimi alaninda yapilan BiA tezlerinin konu segimi olarak en gok
ogrenme alanlar1 kategorisi (f=9, %26,47) ve genel kategorisi (f=4, %11,76) ve matematiksel modelleme (=3,
%8,82) konularindan se¢ildigi belirlenmistir.

Asagida matematik alaninda yayinlanmis BIA calismalarinin konularmi olusturan kategorilerin bir kismi

birden fazla koddan olugmaktadir. Bu kodlar detayl1 olarak Sekil 2’den baslayip Sekil 12’ye kadar sunulmustur.

STEM (fvakate
=18)

Edebiyat + Fen Egt +
Matematik Matematik

EBt (fuacae=1) Egt (fuakaie=2)

Disiplinler
arasi

Sanat + Miizik +
Matematik Matematik
Egt (fyakae=1) E8t (fuakae=1)

Sekil 2. Disiplinler aras1 kategorisi ve kategoriyi olusturan kodlar

Sekil 2 incelendiginde matematik alaminda yaymlanan BIA galismalarinin disiplinler arasi kategorisi
matematik egitimi ile edebiyat, miizik, fen bilgisi, sanat ve STEM egitimi ile birlikte ele alan yaymlar
olusturmaktadir. Bu kategoride en ¢ok yayinin STEM egitimi (fmakale= 18) konusunda yayinlanan ¢alismalarin

incelendigi BIA makaleleri yer almaktadir.

[ \I E E Tiirk Akademik Arastirmalar Dergisi 2025, 10/2 451



Asli Merve Ala — Meryem Ozturan Sagirh

Genel
(fkaie=11,frez=
4

ilkokul
matematik
et{fuaxae=5)

Okuloncesi

matematik
eBt(fuakae=2)

Sekil 3. Genel kategorisi ve kategoriyi olusturan kodlar

Sekil 3 incelendiginde matematik alaninda yayinlanan BIA ¢alismalarinda yer alan genel kategorisini
sadece matematik egitimini genel olarak ele alan BIA calismalari ile matematik egitimini farkli 6gretim kademeleri
olan ilkokul ve anaokulu matematik egitimi olarak belirleyen BIA calismalar1 olusturmaktadir. Matematik
egitimini genel trendleri inceleyen BIA calismalarinin en ¢ok olarak ¢alismis olup hem lisansiistii tez hem de

makale olarak yaymlandig1 belirlenmistir.

Beceri
Temelli
Sorular

(Fuakace=1)

Problem
Kurma

(Fuakae=3)

Rutin Probleme
Olmayan Dayali
Problemler Ogrenme

(Fuakae=2) (Fuakaie=2)

Sekil 4. Problem kategorisi ve kategoriyi olusturan kodlar

Sekil 3 incelendiginde matematik alaninda yayinlanan BIA galismalarinda yer alan Problem kategorisini
problem kurma, probleme dayali 6grenme, rutin olmayan problemler, beceri temelli sorular1 konu alan BIA
caligmalar1 bu kategoriyi olusturmustur. Matematik egitiminde problem konulu yayinlarin 6zel bir problem ¢6zme
alt alan1 belirlenmeksizin betimsel igerik analizine tabi tutuldugunu goriilmektedir. Bu kod 12 adet yayn igerigiyle

en fazla yayin sayisina sahip olan kod olarak oniimiize ¢ikmaktadir (fioplam =12).
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Bilgisayar
destekli
ogretim Teknoloji
Web tabanh (Faaxare=5) destekli
egitim (fre=1) ogretim
(Farae=2,Frez=
1

Kodlama Geogebra
(Fwakae=1) (Fraacare=2)

Mobil Teknoloji
uygulama kullammi (
(Fakae=1) fuaae=2)

Dinamik
eometri
gyazlllml Eba (fuacae=1)

(Fwakae=1)

Bilgisayar
yazilimi
(Fraakare=1) Akilli tahta
kullanimi

Yapay zeka
(Fakaie=1)

(fwakae=1)

Sekil 5. Teknoloji kategorisi ve kategoriyi olusturan kodlar

Sekil 5 incelendiginde matematik alaninda yaymlanan BIA ¢alismalarmin konu kategorilerinden olan
teknolojiyi ise bilgisayar destekli 6gretim, teknoloji destekli 6gretim, Geogebra, teknoloji kullanimi, EBA, yapay
zeka, akilli tahta kullanimi, bilgisayar yazilimi, dinamik geometri yazilimi, mobil uygulama, kodlama ve web
tasarimli egitim konulu BIA calismalari olusturmaktadir. En fazla sayida teknoloji alaninda BIA ¢aligmalarmin
bilgisayar destekli 6gretim (f=5) alaninda yapilan ¢aligmalarin incelendigi makalelerin olusturdugu kod yer

almaktadir. Cok gesitli kodlar bulunmasina ragmen genelde frekanslari bir oldugu belirlenmistir.

Geometri
(Frankaie=8,frez=2)

Oérenme Sayilar ve
islemler

(Frakaie=8,frez=4)

Alani

Veriisime ve
olasilik

(Frankaie=1,Frez=2)

Sekil 6. Ogrenme alan1 kategorisi ve kategoriyi olusturan kodlar

Sekil 6 incelendiginde matematik alaninda yaymlanan BIA g¢alismalarmin konu kategorilerinden olan
ogrenme alaninda ise dort ana kod olan geometri, sayilar ve islemler, veri isleme ve olasilik ve cebir 6grenme
alanlar1 olusturmaktadir. Bu kodlarin alt kodlarin ise geometri 6grenme alaninda; uzamsal yetenek, geometrik
diisiinme diizeyleri, geometri basarisi, Se modeli, trigonometri; sayilar ve islemler 6grenme alaninda; say1 hissi,

sayilar ve islemler grenme alanu, irrasyonel sayilar, yiizde konularini ele alan yaymlari inceleyen BIA ¢aligmalar
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vardir. En fazla 63renme alaninda BIA ¢alismasina sahip yayinlar say1 ve islemler grenme alanindan segilmistir
(fiopam =12). Cebir Ogrenme alaninda ise bir tane yayin bulunmakla birlikte bu konuda BIA makalesi

bulunamamustir.

Ustiin-6zel
yetenekli
egitimi
(fmakare=8)

Ozel
Egitim
Ozel

gereksinimli
(fvakae=7)

Ozel egitim

(frakaie=1)

Sekil 7. Ozel egitim kategorisi ve kategoriyi olusturan kodlar

Sekil 7 incelendiginde matematik alaninda yayimlanan BIA ¢aligmalarinin konu kategorilerinden olan 6zel
egitim kategorisini iistlin ve Ozel yetenekli egitimi, 6zel gereksinim ve son olarak o6zel egitim kodlar
bulunmaktadir. Ozel gereksinimli kodunun altinda ise gérsel ve zihinsel, 6grenme giigliigii ve discalkuli alt kodlart
bulunmaktadir. Bu konuda BIA makaleleri (fmaae=16) yaymlanmis olup BIA lisansiistii tez caligmasina

rastlanilmamastir.

Matematik
okuryazarligi
(Fwakae=5,frez=1)

Gorsellestirme Matematik Matematiksel dil

(fmakace=1) Okuryazarhigi (Faacae=2)

Temsil

(fuakace=2)

Sekil 8. Matematik okuryazarlig1 kategorisi ve kategoriyi olusturan kodlar

Sekil 8 incelendiginde matematik alaninda yaymlanan BIA ¢alismalarmin konu kategorilerinden olan
matematik okuryazarligi kategorisini matematiksel dil, temsil, gorsellestirme ve son olarak matematik
okuryazarlig1 konularina baz alan BIA ¢alismalari olusturmaktadir. Matematik okuryazarligi konusunu temel alan

BIA yayinlarinin en yiiksek frekansa sahip oldugu goriilmektedir (fioplam= 6).
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Oz-yeterlik

(fuacace=3, Frez=1)

oz-diizenleme Matematik kaygist
(Fraacare=1) (Fnkace=2,frez=1)

Sekil 9. Duyussal kategorisi ve kategoriyi olugturan kodlar

Sekil 9 incelendiginde matematik alaninda yaymlanan BIA ¢alismalarmin konu kategorilerinden olan
duyussal kategorisini 6z-yeterlik, matematik kaygis1 ve 6z-diizenleme kodlarindan olusmaktadir. Oz-yeterlik

konunu yayinlardan yapilan betimsel igerik analizlerinin sayisi en yiiksek degere sahiptir (fioplam=4).

Program ve
 Kitap
Incelemesi

Matematik Ders Kitap

Ogretim Incelemeleri
Programi

(f =2)
(fmakae=4) HAKREE

Sekil 10. Program ve kitap incelemesi kategorisi ve kategoriyi olusturan kodlar

Sekil 10 incelendiginde matematik alaninda yayinlanan BiA caligmalarinin konu kategorilerinden olan
program ve kitap inceleme kategorisini matematik ders kitaplarinin incelendigi BIA makaleleri ile matematik
ogretim programlarmin incelendigi BIA makaleleri olusturmustur. Bu kategoride yaymlanmis bir teze

rastlanilmamastir.
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Grafik materyali

(Fvakae=1)

Materyal Origami
Kullanimi

(fvakae=1,frez=1) (fmakaie=1)

Sekil 11. Materyal kategorisi ve kategoriyi olugturan kodlar

Sekil 11 incelendiginde matematik alaninda yaymlanan BIA calismalarmin konu kategorilerinden olan

materyal kategorisini grafik materyali, origami ve materyal kullanim1 kodlar1 olusturmaktadir.

Ogretmen
Yetistirme

Mesleki
Yeterlilik

Pedagojik
Alan Bilgisi
(frez=1) (frez=1)

Sekil 12. Ogretmen yetistirme kategorisi ve kategoriyi olusturan kodlar

Sekil 12 incelendiginde matematik alaninda yayinlanan BiA caligmalarinin konu kategorilerinden olan
Ogretmen yetistirme kategorisi iki koddan olusturulmus olup mesleki yeterlilik ve pedagojik alan bilgisi
olusturmaktadir. Bu kategorinin sadece lisansiistii tez caligmalarmdan olusmus olup hic BIA makalesinin

yaymnlanmadigi tek kategoridir.

1.1. 3.3Tiirkiye’de Matematik Egitimi Alaninda Yapilan Betimsel Analiz Makalelerin Yayin Yillarina
iligkin Bulgular

Incelenen betimsel analiz makalelerin yayin yillarma iliskin bulgular Sekil 13’de sunulmustur.
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Sekil 13. Incelenen galismalarin yayin yillarna gore dagilimi

Sekil 13 incelendiginde, matematik egitimi alaninda gerceklestirilen betimsel igerik analizi ¢aligsmalarinin
yayin yillarina bakildiginda incelenen ¢alismalarindan ilk yayinlarin 2014 (f=5, %2,33) yilina ait makalelerden
olustugu goriilmektedir. Yillarin genel dagilimi incelendiginde BIA calismalarindan hem makale hem de tez
sayilarinda artis goze garpmaktadir. BIA yapilan tezlerin ise ilk 6rnegi 2017 yilinda goriilmesiyle birlikte 2019
yilindan sonra ivime kazanmistir. Yayin sayisinin en yiiksek oldugu ve esit sayida yaymin ¢ikarildig yillar ise
2021 ve 2023 olmustur (f=34, %15,88). Incelenen makalelerden 2015 ve 2016 yillarinda bu tiir calismalarin
ragbet gormedigi gézlenmistir.

3.4.Tiirkiye’de Matematik Egitimi Alaninda Yapilan Betimsel Igerik Analiz Caligmalarinin Orneklemin
Toplandig Yil Araliklarina iligkin Bulgular

Incelenen BIiA yapilan matematik egitimi alanindaki bilimsel ¢alismalarin toplandig: yil araliklari ile ilgili

bulgular Sekil 14’te sunulmustur.

60
@ 50
‘(E‘ 40
- 30
> 20
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0 B s =
6. 10 11.- 15 16.-20 21.-25 25.-33
m Makale 31 39 52 41 12 7
mTez 2 5 7 10 7 1

Yayinlarin Tarandigi Aralik

m Makale mTez

Sekil 14. Incelen BIA ¢aligmalarinin toplandig1 yil aralig: dagilim grafigi

Sekil 14 incelendiginde matematik alaninda yapilan BIA ¢aligmalarinin genellikle inceledikleri yayinlarin
11 ile 15 y1l araliginda 6rneklemleri igin veri topladiklar: saptanmistir. Daha genel bir ¢er¢eveden bakildiginda ise
6 ile 20 y1l arahiginda veri toplanmasinin yogunlastig1 belirlenmistir. BIA tezlerinin BIA makalelerine gore daha
uzun yil araliginda veri toplamaktadirlar. En uzun taranan yil araligimin 33 yil olup en kisa 6rneklemin

sinirlandirildigl zaman aralig bir yildir.
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3.5.Tiirkiye’de Matematik Egitimi Alaninda Yapilan Betimsel Igerik Analizi Yayinlarinin Orneklem
Kaynagina Gére iligkin Bulgular

Incelenen BIiA calismalarinin hangi bilimsel arastirma kaynaklarindan drneklem sectiklerine odaklanan

bulgular Sekil 15’te sunulmustur.
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Sekil 15. Orneklem Kaynag1 dagilim grafigi

Sekil 15 incelendiginde matematik egitimi alaninda gergeklestirilen BIA galismalarinin 6rneklem kaynagi
olarak en ¢ok lisansiistii tez (f= 99, %46,26) sectikleri bunu takiben sadece lisansiistii tez ve makalelerin birlikte
incelendigi yayinlar (f= 81, %37,85) gelmektedir. Orneklem kaynagini tez ve makaleye ek olarak bildiri, proje ve

poster ¢alismalarini segen yayinlar da seyrek olsa da bir frekansla gozlemlenmistir.

3.6.Tiirkiye’de Matematik Egitimi Alaninda Yapilan Betimsel Igerik Analiz Caligmalarinin Orneklem
Biiyiikliigiine iligkin Bulgular
Incelenen makalelerde BIA yapilan matematik egitimi alanindaki bilimsel ¢alismalarda tercih edilen

orneklem biiyiikliigi ile ilgili bulgular Sekil 16’de sunulmustur.
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Sekil 16. Incelen makalelerin drneklem biiyiikliigii dagilim grafigi

Sekil 16’e bakildiginda incelenen matematik egitimi alaninda yaymlanmis BIA arastirmalarinda en fazla
yayinin 26-50 araliginda 6rneklem biiyiikliigline sahiptirler (f=45, %21,04). Yayinlarin 6rneklem araliginin 9-150
araliginda yogunlasmustir (=45, %87,38). En biiyiik 6rnekleme sahip yaymin 1276 ¢alismadan olustugu ve en az

orneklem biiyiikliigiine sahip olan yayinlarin ise dokuz yayin inceledikleri goriilmiistiir.
3.7.Matematik Egitimi Alaninda Yapilan Betimsel Icerik Analizi Caligmalarinda incelenen
Degiskenlerine iligkin Bulgular
Incelenen yaymlarin betimsel igerik analizi yaparken segtikleri arastirma problemlerinde hangi degiskenler
iizerinden inceledikleri ile ilgili bulgular Tablo 2’de sunulmustur.

Tablo 2. Matematik Egitimi Alaninda Yapilan Betimsel Igerik Analizi Calismalarinda incelenen Degiskenlerin Dagilimi

Kategoriler Frekans | Kategoriler Frekans
Arastirma Yontemi ve Metodu 186 Degiskenler 20
Yayinlarin Yillara Gére Dagilimi | ;g6 Anabilim Dali 19
Hedef Kitlesi 184 Oneriler 18
Veri Toplama Araglart 164 Yayinlanan Dergi 17
Veri Analiz Teknikleri 136 Gegerlik ve Giivenirlik Caligmalar1 | 12
Caligmanin Tiirl 118 Kullanilan Teknoloji 10
Orneklem Biyiikliigii 105 Uygulama siiresi 10
Calisilan Konu Alanlart 91 Yazar Cinsiyeti 9
Yayinlanan Universite 69 Hedef kitlenin Ogrenim Kademesi 9
Amag 67 Yazar Sayisi 8
Sonug 51 Arastirmanin Yapildig: Bolge 3
Calismanim Ogrenim Alam 49 Olgiilen Ozellik 6
Yaym Dili 34 Tarandi1 Dizin 5
Ornekleme Yéntemleri 34 Sayfa Sayist 4
Tema 32 Yayn izin Durumu 3
Calisilan Enstitii 27 Baslik 2
Anahtar Kelimeler 25 Veri-Analizinde Kullanilan Program | 2
Unvan 25 Diger 108

Tablo 2 incelendiginde, matematik egitimi alaninda yapilan BIA ¢alismalarinda ele aldiklari matematik
egitimi yayinlarinda yogun olarak arastirma yontem ve modeli (f=186, %86,91), yaymlarin yillara gére dagilim
(=186, %86,91), hedef kitle (f=184, %85,98), veri toplama araglar1 (=164, %76,63) ve veri analiz tekniklerini
(=136, %63,55), inceledikleri goriilmektedir. Bu duruma gére en fazla BIA calismalarmin érneklemlerinde
inceledikleri degiskenlerin yontem boliimiine ait bilgiler oldugu belirlenmistir. Digerleri kategorisinde (f=108)
metaforun kapsami, kavram yanilgisi tespit teknigi ve zihinsel yetersizlik diizeyi gibi ¢alisma alanlarina 6zgii olan
degiskenler ile yayinlarda kullamlan kaynak says1 ile arastirma soru sayist gibi sadece bir BIA arastirmasinda yer
alan degigkenler bu kategoriyi olusturmaktadir. Bu kategoride ¢aligmalarin 6zelliklerine gore ayn1 yayindan birden

fazla degisken de yer almustir.

4. Tartigma ve Sonug
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Bu ¢alismada Tiirkiye’de matematik egitimi alaninda yayimlanan BIA ¢aligmalarinin érneklem tiirlerinin,
ele aldiklar1 konularin, yaymlandiklar1 yillara, kaynaklarin tarandigi yil araliklarinin, yayinlanan bilimsel
calismalarin orneklem kaynaklarinin, &rneklem biyiikliigliniin ve yaymlarda inceledikleri degiskenlerin

incelenmesi amaglanmig ve asagidaki sonuglara ulagilmistir.

Elde edilen sonuglara gére, Tiirkiye’de matematik alaninda calisilan BIA yayinlarinin en ¢ok makalelerden
olusmaktadir. Bu durumdan dolayr makalelerin c¢aligma odaklarinin tezlere gore daha fazla farklilik
gostermektedir. En yiiksek sayida yaymnm matematik egitiminin farkli disiplinlerle birlikte incelendigi BIA
calismalar1 ile matematik egitim egilimlerini genel ele alan BIA ¢aligmalaridir. Bunun baslica nedeni farkli
disiplinlerden olen arastirmacilarinda katki saglamalari arastirmalarin niceliligi arttirmaktadir. Bu alanda en ¢ok
ele alman ¢alismalarin STEM’le ilgili olmasi ise matematik egitiminde bu tiir yontemlerin kulanilmasi 6grencilerin
farkli bakis agilar1 kazanmasini saglamaktadir. Boylece 6grencilerin 21. Yiizyil becerileri kazanilmasina yardim
ettigi icin son yillarda STEM c¢alismalarinda artis vardir (Aydin ve Yel, 2023; Rifandi ve Rahmi, 2019). Bununla
birlikte betimsel igerik analizlerinin en 6nemli yapilis amaglarindan biri olan genel bir ¢er¢eve olusturulmasi
oldugu i¢in matematik egitimindeki caligmalarin egilimlerinin arastirilmasimni yapan ¢alismalarinin sayilarinin
fazla olmasi olagandir. Matematik egitimde ile Teknoloji, problem ¢dzme ve 6zel egitim alanlarindaki BIA
calismalarinin énemli 6lciide fazla olugu bulunmustur. Yazici ve Korkmaz’m 2023’te gerceklestirdikleri BIA
matematik egitiminde teknoloji kullanim1 hakkindaki ¢aligmada yayin sayisindaki artis1 Matematik egitimindeki
teknolojik gelismelere dayandirmiglardir. Ayrica Deveci ve Aykag¢’in 2020 yilinda matematik miifredatlarini
inceledikleri aragtirmada problem ¢dzme 6ncelikle 1948 miifredatindan sonra konu olarak daha genis yer tutmus
ve teknoloji kullanimi gibi 1998 yilinda yaymlanan miifredattan itibaren matematik egitiminde &gretim
programlarinin hepsinde 6nemli bir beceri olarak sunulmustur. Ayni ¢aligmada ilk olarak 2013 programinda
bireysel farkliliklar ve 6zel egitim iizerinde durulmustur. Tim bu bilgiler 1518inda, miifredatlarda yer alan
yetkinlikler ve program amaclarinin arastirmacilari yonlendirme de etkili olmus olabilir. Bu sonuglarla birlikte
dikkat edilmesi gereken énemli hususlardan biri ise BIA ¢aligmalarinin fazla sayida olmasi o konuda yayinlanan
bilimsel ¢alismalarin sayisi ile tam olarak oranti olmayacag1 ger¢egi unutulmamalidir. Mesela matematiksel
muhakeme alaninda tek olan Barak’in 2023 yilinda 4 yillik yayinlanan tezlerin incelenmesi sonucunda 91 teze
ulagmistir. Oyleyse bu galismanin sonucu yayin sayisina genellenemez. Sonug olarak miifredatlardan etkilenen bir
trend varligindan s6z edecek olursak Maarif modeli kapsaminda incelendiginde yine proble ¢ozme ve iist diizey
beceriler, matematik kavramlarinin teknoloji ile verilmesi, disiplinler arasi iliskileri dnemseyen ve bireysel
farkliliklarin 6ne ¢iktig1 bir model olarak 6ne g¢ikmaktadir. Buna dayanarak bu konularda matematik egitim

arastirmalarinin artmasi beklenmektedir.

Tiirkiye’de matematik alaninda ¢alistlan BIA yayinlarmin sayisinda 2019 yilindan sonra artis gdstermekle
birlikte 6zellikle 2020 yilindan sonra ivme kazanmistir. Bu durumun baslica nedeni Covid salgini nedeniyle
matematik egitiminin odag1 olan 6grenci 6rneklemine ulagimin zorlagmasi ve bu nedenle yeni veri kaynaklar
arayis1 olmustur (Parlar ve Kart, 2022). Arastirmanin bir basak sonucu ise BIA calismalarinin 6rneklemlerini
belirlerken arastirma sinirliklarindan ve BIA &rneklem kriteri olan taradiklar yil araliklarmin 6-20 yil araliginda
yogunlagsmistir. Taranilan yilin araligimi etkileyen birden ¢ok durum gozlenmistir bunlar; arastirmacilarin
belirledikleri araliklar, inceledikleri konu ile ilgili yazilan ilk yaymin tarihi ve dnceden yaymlanmis olan BIA

caligmalarindan farkli bir aralik segme durumlari olarak siralanabilir.
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Tiirkiye’de matematik egitimi alaninda BIA ¢aligmalarmin &rneklem kaynagi olarak en ¢ok tez tercih
edilmis ve makale ile tezlerin birlikte ele alindig1 calismalarin sayis1 da coktur. BIA calismalarinin &rneklem
kaynaginin tez tercih edilmesi lisansiistii arastirmalar daha detayli olarak raporlandigi igin betimsel igerik yapmak
isteyen aragtirmacilar i¢in makalelere gore daha az kayip veri olmasi olabilir. Makale ve tezlerin 6rneklem kaynagi
olarak birlikte se¢ilmesi; betimsel igerik analizi gibi nitel arastirmalarda gegerlilik ve giivenilirlik i¢in uygun
orneklem sayisina ulagsma durumu en temel unsurlar arasindadir (Sharma ve digerleri, 2024). Bu tiir arastirmalarin
trendlerin fark edilebilir olmasi i¢in 6rneklem biiyiikliigiiniin biiylik tutulmas: gerekmektedir. Bu nedenle

orneklem kaynaklarinin en genis olmasi ancak tez ve makale yayinlarinin birlikte kullanilmasi ile miimkiindiir.

Tiirkiye’de matematik alaninda galisilan BIA yayinlarmin genellikle drneklem biiyiikliigiiniin 100’den
kiigliktiir. Bu sonucu arastirmacilarin 6rneklem taradiklari yil araliklarimi dar veya genis tutmasi, taranan veri
tabanlarinin sayis1 ve arastirilan konunun bakir bir alan olmasi BIA ¢alismalarinda érneklem biiyiikliigiinii
etkilemektedir. Fakat BIA calismasinin 6rneklem sayisinin belirlenmesi hakkinda Sim, Saunders, Waterfield ve
Kingstone 2018’ de nitel arastirmalarinin yorumlayici yonii agir basmasi nedeniyle sorunlu bir yaklasim oldugunu
ve bu ¢alismalarin 6rneklem sayismin kriterlere dayandirilamayacagim belirtmislerdir. Oyleyse yorumlayici bir

nitel aragtirma modeli olan betimsel igerik analizinde de belirlenmesi uygun olmamaktadir.

Tiirkiye’de matematik alaninda ¢alisilan BIA yaymlarinin odaklandiklar1 degiskenler arastirmalarin
metodolojik yénlerine yogunlagmaktadir. BIA arastirmalarinda arastirmacilarm veri analizinde kullandiklart
Sozbilir, Kutu ve Yasar (2012); Goktas ve digerleri (2012); Aztekin ve Tagpinar-Sener (2015); Albayrak ve Ciltasg
(2017); Bas ve Ozturan Sagirli (2017); Yildiz ve Yenmez (2019) gibi arastirmacilarin hazirladiklar1 yaym

siniflama formlarinin benzer igeriklerden olugsmasi bu sonucu dogurmus olabilir.
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M126 Tiirkiye’de Yayinlanan Matematik Oz-Yeterlik Temali Makalelere Yonelik Bir Igerik Analizi 2023
2001-2020 Yillar1 Arasinda Tirkiye’de Yapilan Ortadgretim Matematik Egitimindeki Kavram Yanilgilari
Caligmalarinin Betimsel Igerik Analizi

M127 2023

M128 Matematik Egitimi Lisansiistii Aragtirmalardan Yansimalar 2023
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Tiirkiye’de Yayimlanan Sayilar Ve Islemler Ogrenme Alani Temali Makalelerin Konu Egilimlerine Ve Ulasilan

Sonuglarina {liskin Igerik Analizi.
MI129 2023

Analysis Of Researches In The Field Of Mathematics Education In The Context Of SOLO Taxonomy: A Meta-

Synthesis Study
M130 2023

M131 | Matematiksel Muhakeme Uzerine 2007-2021 Yillari Arasinda Tiirkiye'de Yapilan Lisansiistii Tezlerin incelenmesi 2023

M132 Matematik Egitiminde Elestirel Diisiinme Becerilerine iliskin Arastirmalarin Tematik Analizi 2023

M133 Matematik Egitiminde Dijital Oyunlar: Tematik inceleme 2023

Tirkiye'de 2004-2022 Yillarn Arasinda Tlkokul Matematik Ogretiminde Egitsel Oyun Kullamimi Uzerine Yapilmis
Caligmalarin Incelenmesi

M134 2023

M135 An Analysis Of The Research Published On The Concept Of Activity in Mathematics Education 2023

MI136 Matematik Egitiminde Kavramsal Ve Islemsel Bilgi Uzerine Hazirlanan Tezlerin Egilimlerinin incelenmesi 2023

M137 Tiirkiye'de Ozel Yetenekli Ogrencilerin Matematik Egitimi Alaninda Yapilan Tezlerdeki Egilimler: 1990-2021 2023

M138 Thematic Analysis Of Studies On Gifted Students In The Field Of Mathematics Education 2023

MI139 Examining Turkish Graduate Theses On Mathematics Education For Hearing Impaired Individuals 2023
Covid-19 Pandemisinin Tiirkiye’de Yapilan Matematik Egitimi Arastirmalarina Yansimast: Bir Icerik Analizi
Caligmast

M140 2023
An Investigation of Mathematics Education Studies
Conducted With Turkish Primary Teachers

Ml141 2023

M142 2017-2021 Yillar1 Arasinda Tiirkiye’de Matematik Egitiminde Ogretim Teknolojileri Kullanimi Egilimleri 2023

Lise-Ortaokul Matematik, Fen Derslerinde Robotik Kodlama Uygulamalarina Yénelik Arastirmalarin incelenmesi: Bir

icerik Analizi Calismasi
M143 2023

Matematik Ve Fen Egitiminde Mobil Uygulama Kullanim Egilimleri: Bir igerik Analizi

M144 2023
M145 Geometri Basaris1 Uzerine Yapilmis Ve Ulusal Tez Merkezi’nde Bulunan Tezlerin icerik Analizi 2023
Mi14e | SE Modelinin Geometri Ogretiminde Ele Alindig1 Tezlerin Betimsel Igerik Analizi 2023

M147 Tiirkiye’de Matematik Egitiminde Eba (Egitim Bilisim Ag1) Kullanimn ile flgili Calismalar: Tematik Bir inceleme 2023

M148 Matematik Egitimi Arastirmalarinda Dinamik Geometri Yazilimlarmm Kullanimi 2023

Review  Of  Graduate  Theses  Conducted in  Turkey On The Use Of Technology
In Mathematics Teaching

M149 2023
M150 Giftedness And Mathematics Education: A Bibliometric Analysis 2023
Zihin Yetersizligi Olan Ogrencilere Dort Islem Ve Problem Cozme Becerisi Ogretiminde Tiirkiye’de Yapilmis

Caligmalar
MI51 2023

Tiirkiye'de Matematik Egitiminde Kavram Karikatiirleri {le flgili Yapilan Bilimsel Makalelerin Incelenmesi.
M152 2023

M153 Tiirkiye’de 2012-2022 Yillar1 Arasinda Matematik Egitiminde Tahmin Konusunda Yapilmis Calismalarin Incelenmesi 2023

M154 | Ortadgretim Matematik Ogretim Programlartyla {lgili Yazilmis Tez Calismalarimin incelenmesi (2015-2022) 2023

Mi15s | Tiirkiye’de Matematik Okuryazarlig Uzerine Yapilmis Calismalarin Betimsel Igerik Analizi 2023

M156 Tiirkiye’de Matematik Alan Dili ile Ilgili Yapilan Lisansiistii Tezlerin incelenmesi 2023

M157 Matematiksel Dil ile ilgili Makalelerin incelenmesi: Bir icerik Analizi 2023
2017-2022 Yillar1 Arasinda Tiirkiye'de Matematik Egitiminde Gérsellestirme Ile Tlgili Yapilan Calismalarin igerik
Analizi.

MI158 2024

2005-2023 Yillart Arasinda Tiirkiye’de Yapilan Matematik Dersi Ogretim Programi Degerlendirme Calismalarimin

Analizi: Sistematik Derleme
M159 2024
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Matematik Egitimi Hakkinda Betimsel Icerik Analizi Yapan Arastirmalara Yonelik Bir Icerik Analiz

2017-2023 Yillant Arasinda Yaymmlanan Matematik Ogretim Programi ile Tlgili Makalelerin Yonelimlerinin
Incelenmesi

M160 2024

Mi161 Tiirkiye'de Matematik Ders Kitaplari ile ilgili Lisansiistii Tezlerin Analizi 2024

M162 Examination Of Action Research Articles In The Field Of Mathematics Education In Tiirkiye 2024
Tiirkiye’de Matematik Egitiminde Gomiilii Teori Yonteminin Kullanildig1 Calismalarin Igerik Analizi

M163 2024
Descriptive Content Analysis of
Scale Development Studies In
Preschool ) Education Between
2018-2023 Years In Turkey

M164 2024
Ortaokul Matematik Egitiminde Oriintii Ve Siislemeler Konusunda Yapilan Calismalarin incelenmesi

M165 2024

M166 Tiirkiye’de Ters Yiiz Simf Modeliyle ilgili Lisansiistii Calismalarim Igerik Analizi 2024

M167 Matematik Ogrenme Giigliigii {le Tlgili Egitim Alaminda Tiirkiye'de Yapilan Calismalarin Tematik Incelenmesi 2024
Matematik Egitimi Alaninda 2017-2021 Yillar1 Arasinda Tiirkiye’de Yapilan Lisansiistii Tezlerin Arastirma Egilimleri

M168 2024

M169 Tiirkiye’de Say1 Hissi Uzerine Hazirlanmis Lisansiistii Tezlerin incelenmesi 2024

M170 Okul Oncesi Donem Matematik Egitiminde Say: Kavranu Ile ilgili Ulusal Lisansiistii Tezlerin Incelenmesi 2024

M171 Yiizde Kavramina iliskin Yapilmis Makale Caligmalarmin Tematik Analizi 2024

MI172 STEM Egitimi ile ilgili ilkokul Diizeyinde Yazilan Tezlerin incelenmesi 2024
Cocuk Edebiyat ile Matematigi iligkilendiren 2010-2023 Yillar1 Arasinda Tiirkiye’de Yapilmis Makale Ve Tez
Caligmalarinin Tematik Igerik Analizi

M173 2024
Matematik Egitimi Alaninda Gergeklestirilen Secici Problem Cézme Modeli ile ilgili Arastirmalar Tematik Igerik
Analizi

M174 2024

M175 Tiirkiye’de Matematiksel Problem Kurmaya Yénelik Makalelerin incelenmesi 2024

M176 Tiirkiye'de Matematik Ogretimi Ve Sanat {le Tlgili Tezlerin Tematik Igerik Analizi 2024

M177 | Yapay Zeka Destekli Matematik Egitimi: Bir Icerik Analizi 2024

M178 2003-2024 Yillar1 Arasinda Geometrik Diisiinme Diizeyleri Uzerine Yapilmus Lisansiistii Tezlerin icerik Analizi 2024

M179 Ilkokul Ogrencilerinin Matematik Kaygilarina Yénelik Yapilan Tezlerin Incelenmesi 2024

Migo | Matematik Egitimi Alaninda Oz-Diizenleme fle Tlgili Yapilmis Lisansiistii Tezlerin Analizi 2024
Tirkiye'de Matematik Egitimi Alaninda Yayinlanan Matematiksel Model Ve Modelleme Arastirmalarinin Betimsel
Igerik Analizi

T1 2017

V) Tiirkiye'de Matematik Egitimi Alaninda Yapilmis Lisansiistii Tezlerin incelenmesi 2019

T3 Matematik Egitimi Alaminda Yazilan Lisansiistii Deneysel Tezlerin Incelenmesi 2019

T4 Tiirkiye'De 2014-2018 Yillar1 Arasinda Matematik Egitimi Alaninda Yapilan Lisansiistii Tezlerin Analizi 2019

T5 Tiirkiye'de Bulunan Universitelerde Déniisiim Geometrisi Uzerine Yazilmus Lisansiistii Tezlerin incelenmes 2019

T6 Cebir Ogrenme Alaninda Yapilan Lisansiistii Tezlerin Incelenmesi: 2010-2018 Yillar1 Aras: Tiirkiye Ornegi 2019
Tiirkiye'de Matematik Okuryazarlik fle Tlgili 2020 Yihma Kadar Yapilan Caligmalarn Dokiiman Analizi
Yontemiyle Incelenmesi

T7 2019

T8 An Investigation On Theses And Dissertations On Mathematical Modeling In Turkey in The Last Two Decades. 2020

9 Matematik Egitimi Alaninda Olgek Gelistirme Ve Olgek Uyarlama Makaleleri: Betimsel Igerik Analizi 2020
Tirkiye'de Matematik Egitimi Alaninda Pedagojik Alan Bilgisi (PAB) Ve Teknolojik Pedagojik Alan Bilgisi (TPAB)
Caligmalarinin Betimsel Igerik Analizi

T10 2021

Ti1 Urkiye'de Matematik Egitimi Alaninda Problem ¢6zmeye Yonelik Yapilan Calismalarin Bir Igerik Analizi 2021
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Ti2 Tiirkiye'de Matematik Egitimi Alaninda Matematik Oz Yeterlik Uzerine Yapilan Lisansiistii Tezlerin Incelenmesi 2021

Teknoloji Destekli Egitsel Oyunlarin [lkégretim Matematik Ogretiminde Kullanilmasina Yonelik Yazilan Lisansiistii
Arastirmalarin Egilimleri: 2005-2020 Yillar1 Aras: Tiirkiye

T13 2021
Ti4 | 2012-2020 Yillar1 Arasinda Geometri Ve Olgme Ogrenme Alaninda Yapilan Lisansiistii Tezlerin Incelenmesi 2021
T15 | Tirkiye'de Matematiksel Diisiinme Ve Matematiksel Muhakeme fle Tlgili Yazilan Lisansiistii Tezlerin incelenmesi 2021
Tie | Veri Isleme Ve Olasilik Ogrenme Alanlarinda Yapilan Lisansiistii Tezlerin Incelenmesi 2021
T17 [lkégretim Matematik Ogretiminde Kavram Yanilgilari Tle Tlgili Lisansiistii Tezlerin incelenmesi 2021
T1g | Matematik Egitiminde Oyunlastirma Uzerine Yapilan Caligmalarin incelenmesi 2021
T19 | Tirkiye'de Istatistik Ve Olasilik Ogrenme Alanina {liskin Hazirlanan Lisansiistii Tezlerin incelenmesi 2022

2000-2021 Yillar1 Arasinda Matematik Egitiminde Kavram Ogretim Teknikleri {le Tlgili Calismalarin Incelenmesi
T20 2022

21 Tiirkiye'de Say1 Hissi Uzerine Hazirlanmis Lisansiistii Tezlerin incelenmesi 2022

22 Tiirkiye'de [1kogretim Matematik Alaninda Matematiksel Modelleme Ile Tlgili Yapilan Lisansiistii Tezlerin Incelenmesi 2022
Matematiksel Problem Coézme Ile Ilgili TR Dizinde Yer Alan Egitim Fakiilteleri Dergilerine Ait Makalelerin

T23 | incelenmesi 2023
- 1llar1 Arasinda Matemati gitimi Alaninda Nitel Arastirma ile aptlmig Lisansiistii Tezlerin 'c;eri
2010-2020 Yillart A da M ik Egitimi Alaninda Nitel A Tle Yapl L Tezl Igerik
T24 | Analizi 2023
25 Ondalik Gésterim Konusunda Gergeklestirilen Lisansiistii Tezlerin incelenmesi 2023
26 Matematiksel Siireg Becerileri {le Tlgili Yazilan Tezlerin Incelenmesi 2023
27 Tiirkiye'de Gergekgi Matematik Egitimi Ile Tlgili Yapilan Lisansiistii Tezlerin Incelenmesi 2023

Tirkiye'de flkokul Ve Ortaokul Kademelerinde Gergekgi Matematik Egitimi (GME) Uzerine Yapilmis Lisansiistii
Tezlerin Incelenmesi

T28 2023
Okul Oncesi Dénem Matematik Egitiminde Sayr Kavrami ile Tlgili Tiirkiye'de Yayimlanan Lisansiistii Tezlerin
Incelenmesi

T29 2024

T30 Matematik Ogretmenlerinin Mesleki Yeterlikleri Ile Tlgili Lisansiistii Tezlerin Incelenmesi 2024

T31 Tiirkiye'de 2000-2023 Yillart Arasinda Sayilar ile Tlgili Yayimlanan Lisansiistii Tezlerin incelenmesi 2024

T32 [lkégretim Geometri Ogretiminde Materyal Kullanin {le Tlgili Tiirkiye'de Yapilan Lisansiistii Tezlerin Incelenmesi 2024

Tiirkiye'de Tlkokul Ve Ortaokul Kademelerinde Matematik Derslerinde Web Tabanl Egitim Y 6ntemi ile Yapilmis
Lisansiistii Tezlerin Incelenmesi

T33 2024
Matematik Egitimi Alaninda Proje Tabanli Ogrenme ile Hgili. Calismalar Uzerine Bir Igerik Analizi: Tiirkiye Ornegi
2000-2023 / A Content Analysis On Project-Based Learning In Mathematics Education: The Case Of Tiirkiye 2000-

T34 | 2023 2024
Yazar Katkilan

Arastirmanin Tasarimi (CRediT 1) Yazar-1 (%60) - Yazar-2 (%40)

Veri Toplanmasi (CRediT 2) Yazar-1 (%60) - Yazar-2 (%40)

Arastirma - Veri Analizi - Dogrulama (CRediT 3-4-6-11) Yazar-1 (%60) - Yazar-2 (%40)

Makalenin Yazimi (CRediT 12-13) Yazar-1 (%60) - Yazar-2 (%40)

Metnin Gelistirilmesi ve Tashihi (CRediT 14) Yazar-1(%60)-Yazar-2 (%40)

Author Contributions

Conceptualization (CRediT 1) Author-1(%60)-Author-2 (%40)
Data Curation (CRediT 2) Author-1(%60)-Author-2 (%40)
Investigation - Analysis - Validation (CRediT 3-4-6-11) Author-1(%60)-Author-2(%40)
Writing (CRediT 12-13) Author-1(%60)-Author-2(%40)
Writing — Review ve Editing (CRediT 14) Author-1(%.60)-Author-2 (%40)
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Oz

Gog¢ olgusu, yapisi, igerigi ve etkileriyle toplumsal degismenin 6nemli bir
basamagimi olusturmaktadir. Gog, insanlarin ya da kitlelerin farkli sebeplerle
yer degistirmesinin otesinde niifusun yas, cinsiyet, egitim, etnisite ve isgiicii
yapisinin da yapisal olarak degismesini saglayabilmektedir. Bu sebeple gogler
sebepleri, sonuglar1 ve etkileriyle demografi, ¢evrebilim, ekonomi, siyaset,
psikoloji, sosyoloji, hukuk ve giivenlik bilimleri gibi bir¢ok disiplinin
inceleme ve c¢alisma alanina girebilmektedir. Go¢ hareketlerini 6n plana
cikaran unsur, goglerin tiim toplumlart etkileyebilme kapasitesi ve
dinamizmidir. Toplumsal degisme olgusunun temel basamaklarini olusturan
goc¢ hareketliligi, kentlesme, kimlik, kiiltiir, yasam tarzlar1 ve yabancilagsma
bakimindan sosyolojik ve antropolojik ¢alismalara konu olabilmektedir. Bu
calismada gogiin tanimi, 6zellikleri, igerik, yap1 ve gesitleri hakkinda literatiir
taramasmna dayali olarak betimsel bir c¢alisma yapilmustir. Literatiir
taramasinda alanyazinda gogle ilgili yapilan ¢aligmalar sistematik bicimde
toplanarak yorumlanmig ve betimlenmistir. Calismada, gogiin sosyolojik
baglami, toplumsal degisme baglaminda toplumsal yapida ne tiir degisim ve
gelisimleri beraberinde getirdigi hakkinda bilgi verilmis, kavramsal agidan go¢
ve go¢ ¢esitlerine dair betimsel bir inceleme yapilmistir. Calismanin sosyolojik
baglamda gog literatiiriine fikirsel, anlamsal ve teorik agidan katki saglayacag:
diistiniilmektedir. Bunun yaninda ¢alismada goglerin yapisi, ¢esitleri, sebepleri
ve toplumsal boyutu hakkinda bilgi verilmistir. Nitekim sosyolojinin temel
parametrelerinden birisi olan toplumsal degisme ile go¢ olgusu arasinda yakin
bir iliski bulunmaktadir. Gogle beraber bireylerin ve toplumlarin ahlak
yapilarinda, aile yapisi ve evlilik kurumlarinda, inang ve degerlerinde,
mesleklerinde, sosyal aliskanliklarinda ¢ok yonlii bir degisim ve doniisim
yasanabilmektedir. Bu baglamda bir bolgeden baska bir sehre goc eden
insanlar, beraberinde sosyal degerlerini, tiiketim aligkanliklarin, fikir gelenegi
ve diinya goriisiinii de gotiirebilmektedir. Farkli kiiltiir, kimlik ve etnisiteye
mensup bireylerin bir araya gelmesi kentlerde heterojenlesmeye ve ¢ok
kiiltiirlii bir toplumsal yapisinin ortaya ¢ikmasina sebep olabilmektedir.

Anahtar Kelimeler: Gog, Gog Cesitleri, Toplumsal Degisme, I¢ Gog,
Ulusotesi Gog.
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Erdi Demir

Abstract

The phenomenon of migration constitutes an important step of social change
with its structure, content and effects. In addition to the displacement of
people or masses for different reasons, migration can also lead to structural
changes in the age, gender, education, ethnicity and labor structure of the
population. For this reason, migrations can enter the field of study and study
of many disciplines such as demography, ecology, economics, politics,
psychology, sociology, law and security sciences with their causes,
consequences and effects. The element that brings migration movements to
the fore is the dynamism and capacity of migration to affect all societies.
Migration mobility, which constitutes the basic steps of the phenomenon of
social change, can be the subject of sociological and anthropological studies
in terms of urbanization, identity, culture, lifestyles and alienation. In this
study, a descriptive study was conducted based on the literature review about
the definition, characteristics, content, structure and types of migration. In the
literature review, the studies conducted in the literature about migration have
been systematically collected, interpreted and described. In the study,
information was given about the sociological context of migration, what kind
of changes and developments it brings about in the social structure in the
context of social change, and a descriptive study of migration and migration
types was made from a conceptual point of view. It is thought that the study
will contribute ideologically, semantically and theoretically to the migration
literature in a sociological context. In addition, information about the
structure, types, causes and social dimension of migrations was given in the
study. As a matter of fact, there is a close relationship between social change,
which is one of the basic parameters of sociology, and the phenomenon of
migration. Dec. With migration, a multifaceted change and transformation
can be experienced in the moral structures of individuals and societies, family
structure and marriage institutions, beliefs and values, professions, social
habits. In this context, people who migrate from one region to another city
can also take their social values, consumption habits, intellectual tradition and
worldview with them. The coming together of individuals belonging to
different cultures, identities and ethnicities can lead to heterogeneity in cities
and the emergence of a multicultural social structure.

Keywords: Migration, Types of migration, Social Change, Internal Migration,
Transnational migration.
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Gog¢ Sosyolojisi: Gog, Gog Cesitleri, Sebepler ve Etkiler

Giris

Gdg, sebepleri, etkileri ve sonuglar1 bakimindan toplumsal degisme ve gelismeleri tetikleyen bir hareketlilik
siirecidir. Insan ve mekan iligkisinin yeniden kurgulanmasini ve iiretilmesini saglayan gog, sosyolojik, ekonomik
ve psikolojik boyutlar olan toplumsal bir olgudur. Go¢ hareketlerini uluslararasi toplumun ve kiiresel aktorlerin
oncelikli giindemi haline getiren unsur, gog¢iin dinamik yapist ve toplumsal etkileri olarak ifade edilebilir
(Akkayan, 1979: 20; Demir, 2022a: 78). Aidiyet, kimlik ve toplumsal iliskileri de doniistiiren bir toplumsal olgu
olarak gogler, ¢ok katmanli bir yapiya sahiptir.

Bu ¢alismada, gociin kavramsal boyutuyla ilgili betimsel bir inceleme yapilmasi amaglanmistir. Alan
yazinda konuyla ilgili yapilmis c¢aligmalar sistematik olarak incelenmis sosyolojik olarak yorumlanarak
sentezlenmistir. Bu incelemede go¢ olgusunu 6n plana ¢ikaran unsur, gogiin sosyolojik boyutu olmustur. Gogler,
kdiltiir, kimlik ve toplumsal degismenin de farkli boyutuna temel teskil etmislerdir (Maalouf, 2008: 18). Tarihsel
ve sosyolojik baglamda gdg, bireylerin ve toplumlarin yasadiklari insan yerlesmesinden farkli sebeplerle baska bir
yasam iinitesine ¢aligmak, egitim almak ve daha siirdiiriilebilir kosullarda yagsamak gibi amaglarla yer degistirmesi
olarak ifade edilebilir. Go¢ hareketleri, bolgeler ya da cografyalar arasinda demografik, etnik, ekonomik, kiiltiirel,
siyasal degisim ve doniisiimleri de beraberinde getirebilmektedir (Ozer, 2004: 11, 13; Sen, 2014: 42; Oral &
Cetinkaya, 2017: 2). Gog alan, go¢ veren ve goge taniklik edenler gibi ¢ok yonlii aktor ve taraflar1 bulunan gog
hareketliligi, bireylerin ya da toplumlarin farkli inang, farkli aidiyet, etnisite ve kimliklere sahip insanlarla
karsilasabilmesine olanak saglayan sosyolojik bir hadisedir (Aksoy, 2012: 293).

Gog hareketleri, iklim degisikligi, igsizlik, salginlar, yoksulluk, terdr olaylari, insan haklar: ihlalleri, daha
genis bir toplumsal gruba ait olma diirtiisti, egitim, sosyal aglarin yardimi ve daha elverisli yasama kavugma arzusu
gibi farkli sebeplerle ortaya ¢ikabilmektedir (Parildar & Dikici, 2020: 6). Gog¢ hareketliligi siirekli ya da gecici
olarak insanlarin yasadiklar1 yerden baska bir bdlgeye gitmesinin 6tesinde bireylerin yasam tarzi, toplumsal
aligkanliklari, meslekleri, tiretim bigimi, degerleri ve tiikketim kaliplarinin da tasginmasi anlamina sahiptir (Demir,
2023: 1408). Bir kisinin bireysel olarak ya da ailesiyle birlikte i bulabilmek ya da gegici siireyle egitim almak
icin bagka bir sehre yerlesmesi go¢ hareketliligine 6rnek verilebilir (Lee, 1966: 49; Bakirtas & Kandemir, 2010:
961).

Castelli’ye (2018) gore gog, etkileri sebebiyle ¢ok yonlii incelenmesi gereken toplumsal bir olgudur. Goglin
anlam ve dogasinin kavranabilmesi agisindan gog¢ hareketleri biitiinciil bir bakig agisiyla degerlendirilmelidir. Bu
itibarla go¢ler makro, mezo ve mikro boyutlartyla ele alinmalidir. Makro faktorler; siyasal sebepler (savas, insan
haklari ihlalleri, terér olaylari), ekonomik sebepler (Yoksulluk, issizlik, yiiksek enflasyon, gelir dagiliminda
adaletsizlik, yolsuzluk), Cevresel faktorler (Sel, toprak kaymasi, deprem, volkanik hareketler) olarak ifade
edilebilir. Mezo faktorler, daha ¢ok toplumsal dinamiklere bagli, sosyal iletisim aglari, akraba ve hemseri
dernekleri tesvikleri, telekomiinikasyon ve ulagim hizmetlerindeki gelismeler olarak tanimlanabilir. Mikro
faktorler, bireysel taleplere dayali, saglik, egitim, aile birlesimleri, akrabalik iliskilerine dayali go¢ hareketleri
olarak degerlendirilebilir (Castelli, 2018: 2). Gogler olusumlari, siiresi, yapisi, zaman baglaminda incelendiginde
i¢ gogler, uluslararas: gocler, diizensiz gogler, kirsaldan kente gogler, mevsimlik is¢i gogleri, sanayilesmeye bagli
ekonomik motivasyonlu gogler, siginmaci ve miilteci gogleri ve transit gogler seklinde gesitlendirilebilir
(Kolukirik, 2014: 37).

1. Yontem
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Bu arastirma literatiir taramasina dayali betimsel bir ¢aligmadir. Literatiir taramasi belirli bir konu {izerinde
yapilmis caligmalarin sistematik bir bicimde toplanmasi, daha once yapilmis c¢alismalarin betimlenerek
sentezlenmesidir (Giinbay1, 2020: 45). Bu ¢alismanin amaci go¢ kavraminin tanimlanmasi, gociin 6zellikleri ve
g0¢ tiirleri hakkinda bilgi verilmesidir. Bu baglamda go¢ olgusu iizerine yapilmis ¢calismalarin da sentezlenmesi,
kavramsal agidan go¢ tanimlart arasindaki benzerlik ve farkliliklarin da ortaya ¢ikarilmasi hedeflenmektedir.
Buradan hareketle mevcut ¢alismada;

1- G6¢ ne anlama gelmektedir?

2-Gog¢ bir sorunsal midir?

3-Gog cesitleri nelerdir?

4- Goglerin dinamikleri nelerdir?

5-Gog ile toplumsal degisme arasinda nasil bir iligki vardir? Sorularina cevap aranmaktadir. Calismanin
literatiire teorik ve diisiinsel baglamda katki sunabilecegi diistiniilmektedir.

2. Kavramsal Bir Bakis: Go¢iin Anlam

Gog, zamansal ve mekansal boyutu bulunan dinamik bir olgudur. Gog, ilkel zamanda aglik, barinma,
kuraklik, deprem ve sel gibi dogal afetlerin etkisiyle yasadiklar1 cografyay1 degistirmek zorunda kalan insan
topluluklarinin sosyal, siyasi, kiiltiirel, ekonomik ve demografik degisimlerini yansitabilmektedir (Mutluer, 2003:
10). Siirekli ve degisen bir yapiya sahip go¢ dinamigi, ¢ok boyutlu sosyal degisim ve doniisiim siirecini yansitan
bir alandir.

Gogleri niifus hareketliligi temelinde degerlendirerek gd¢menlerin karsilikli ve gonillii olarak yer
degistirmeleri ile gé¢menlerin zorla yerinden edilmeleri olarak iki kisimda incelenebilir. Goglerin hacimleri,

mesafeleri, ozellikleri degistiginde farkli go¢ tanimlar ortaya ¢ikabilmektedir. Literatiirde farkli degiskenleri
temel alarak yapilan birgok go¢ tanimi bulunmaktadir. Bu tanimlarin ortak noktasi, “niifus hareketliligi” olmustur.
Tekeli’ye (2008: 18) gore gog, belirli bir mekanda yasayan insanlarin kendi iradeleriyle yasadiklar1 yerden baska
bir mekana go¢ ederek yasadiklar yeri degistirmesidir. Keles’e gore (1998: 58) “insanlarin yerlesmek amaciyla
bir yerlesim yerinden bagka bir yerlesim yerine gitme eylemi” olarak ifade edilmistir. Dolayisiyla, gocler,
nedenleri ya da dinamikleri ne olursa olsun, bir insan hareketliligi siirecini yansitmaktadir. Sosyal hareketlilik
stireci iki kisimda incelenebilir. Birincisi ekonomik kaygilarin geri planda kaldigi, bireysel 6zgiirliik talepleri,
siyasi baskilar, egitim ve saglik hizmetlerinden faydalanma, dini, kiiltiirel sebeplerle sekillenen go¢ hareketidir
(Topgu & Beser, 2006: 38). Ikincisi ise ekonomik motivasyonlu olarak baska bir iilkede ihtiya¢c duyulan emek
giicii sebebiyle yapilan emek gocleridir.

Gog galigmalart iizerine yiiriitiillen akademik arastirmalarda gogle birlikte baglayan menge ve hedef noktalar
arasindaki sosyolojik, ekonomik, siyasi, demografik degisimleri konu alabilmektedir. Dolayisiyla go¢ incelemeleri
toplumsal degisme ve doniigiim iizerine yapilan ¢aligmalart igerebilmektedir (Portes, 2010: 1537 Demir, 2022b:
268). Go¢ hareketleri tarihsel baglamda kadim bir medeniyet inga etme siirecinin basamagini olusturabilmektedir.
Insanligin yasamis oldugu sosyal, siyasi ve ekonomik gelismeler goclerin yoniinii, zamanni, yerini ve karakterini
tayin etmesi bakimindan énem arz etmektedir (Castles & Miller, 2008: 7). Ornegin, savaslar, endiistrilesme
doneminin ortaya ¢ikmasi, ulus-devlet yapilarinin giiclenmesi ve kiiresellesmenin yayginlagsmasi gibi etkenler
niifusun hareketliligini tetiklemistir.

Goglin, sosyo-ekonomik degerlendirmesini yapan Tekeli (1975), go¢ hareketlerinin iiretim-tiiketim

iliskileri kapsaminda gelistigini, bir sosyal sistem igerisinde emek, arz-talep dengesinin sosyal hareketliligi ortaya
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¢ikardigini belirtmigtir. Gog, isgiicliniin mekanda tiretimini etkin kilan ve an1 zamanda bir sosyal sistem igerisinde
telekomiinikasyon ve ulasim gibi aglarla sekillenen bir olgudur (Tekeli, 1975: 153). Gog hareketliligi yoluyla
niifus ekonomik kaynaklara daha etkin sekilde dagilabilmekte, i giicii ve iiretimin kalitesi artabilmektedir. Bu
yoniiyle gocler, toplumsal, kiiltiirel ve ekonomik degisimin bir pargasi olmakla beraber toplumlara sosyal ve
ekonomik anlamda hareketlilik kazandiran bir karaktere sahip olabilmektedir.

Petersen (1958) gocleri bes kategoriye ayirmaktadir. Ilkel gocler, zorunlu gocler, serbest gocler, kitlesel
gogler, yonlendirilen goglerdir. ilkel gdgler, eskigaglarda yasamis insanlarin aveilik ve toplayicilik yaparak
gecimlerini temin ettikleri donemde vahsi hayvanlardan korunmak, yiyecek temin edebilmek amaciyla yaptig
goglerdir. Zorunlu gogler, insanlarin yasadiklart cografyada siyasi, ekonomik, kiiltiirel, baskilar, dogal afetler
nedeniyle yapilan goglerdir. Arap Bahari siirecinin etkisiyle Suriye’de yasanan insan haklari ihlalleri, i¢ savas ve
terdr olaylar1 sebebiyle ¢ok sayida insanin evlerini terk ederek Tiirkiye’ye siginmak zorunda kalmis olmasi zorunlu
gdce ornek verilebilir (Boyraz, 2015: 38; Barisik, 2020: 18-33; Aygiil & Demir, 2021: 363). Toprak kaymasi veya
deprem nedeniyle insanlarin evlerini terk etmek zorunda kalmasi da aym sekilde zorunlu goglere 6rnek teskil
etmektedir. Serbest gogler, bireylerin kendi iradeleriyle bir yerden baska bir yere gd¢ edebilmesini ifade
etmektedir. Kitlesel gogler, bireylerin toplu bir sekilde {ilke sinirlari iginde veya ulus 6tesi bigimde toplu bir sekilde
yer degistirmesidir. Yonlendirilen gdg¢ler, belirli bir kontrol mekanizmasi altinda karsilikli olarak iki {ilke arasinda
gergeklesebilecegi iilke sinirlart iginde bir yerden bagka bir yerlesim birimine yonlendirilen insanlardan
olugmaktadir (Petersen, 1958: 264).

2.1. Gog Bir Sorunsal Olabilir mi?

Gog, bireylerin ve toplumlarin sadece yer degistirmelerinden ibaret degildir. Go¢ hareketleri, insan
topluluklarinin arzu edilen bir yere, sosyal, ekonomik veya politik sebeplerle ulagsmasini ifade edebilmektedir.
Bununla birlikte zamansal ve mekansal boyutu da gé¢iin temel bilesenleri arasinda sayilmaktadir (Erol & Ersever,
2014: 48). Ciinkii go¢ edilen yere kisa siireli ya da mevsimlik ¢alismak i¢in gidilmis olabilecegi gibi gog¢ edilen
mekanda yagsamak ve calismak gibi nedenlerle go¢ gergeklesmis olabilmektedir. “Gogilin, toplumlarin sosyal,
kiiltiirel ve ekonomik ydnleri ile yakindan iligkili olmasi, gogii, insan olmanin temel bir bileseni olarak algilama
noktasina kadar da getirmektedir. Buna gore gog, ‘insan olmanin bir kosulu’ olarak addedilmektedir.” (Ortayli,
2006: 19).

Gog hareketlilikleri bakimindan merkezi ya da yerel yonetimlerin iskan ve ekonomi politikasi belirlemesi,
eylem planlar gelistirmeleri onem arz etmektedir. Nitekim diizensiz gergeklesen go¢ hareketleri bir takim konut
sorunu, beslenme, istihdam, egitim, ¢evreye uyum, toplumsal davranis, yasam tarzi alt yap1 vb. sorunlara yol
acabilmektedir (Murat, 2006: 350; Delice & Yasar, 2014: 2; Akinci1 vd., 2015: 59). Bir go¢men i¢in yapilacak ilk
is, goc ettigi yerde saglikli ve kalic1 bir is bulmak ve gecimini bu sekilde saglayabilmek olabilmektedir. Is
bulamayan go¢menler ise, kent merkezlerindeki ev kirasi bedelini karsilayacak bir ekonomik gelire ve maddi
olanaga sahip olmadig i¢in, enformel konut piyasalarina yonelebilmekte, baskalarina ait arsa ya da arazi iizerine,
arsa sahibinin izni olmaksizin gecekondu insa edebilmektedir. Hacettepe Universitesi Niifus Etiitleri tarafindan
yapilan arastirma bu tezi dogrular niteliktedir. Oyle ki yapilan bir aragtirmada “gd¢ edenlerin yarisina yakinmin
gb¢lin masraflarint karsilamak i¢in birikimlerini kullandigint %18,1’inin akraba ve arkadas yardimi aldigini,
%22,8’ sinin gog siirecinde bor¢landigini gdstermektedir.” (Hacettepe Universitesi Niifus Etiitleri Enstitiisii, 2006:
79).
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Tiirkiye gibi gelismekte olan iilkelerde goglin yonii, kirsaldan kente ya da kentten kente seklinde
gerceklesebilmektedir (Caglar, 2018: 28). Belirli araliklarla gergeklesen gog¢ dalgalart sebebiyle kent niifusu
giderek heterojenlesebilmekte, kentlerde ahlaki normlar ve degerler sistemi zayiflayabilmektedir. Netice itibariyla
sosyal sermaye ve toplumsal giiven duygusu zarar goérebilmektedir. Diizensiz ger¢eklesen go¢ hareketleri bolgeler
arasi kiiltiirel ve ekonomik sorunlar ortaya ¢ikarabilmektedir. Bu yoniiyle, goclerin dogrudan kavram olarak
kendisi olmamasina ragmen nedenleri ve sonuglari ile toplumsal erozyona sebep olabilmektedir (Tekeli, 2008:
48,55; Feldman, 2012: 155,161).

Tekeli’ye gore (2008: 18) go¢ hareketleri farkli bigimlerde analiz edilebilmektedir. Oyle ki birincisi, gog
hareketleri bozulan sosyal dengeleri diizenlemek i¢in gerceklesebilmekte ve dengeyi saglayabilmektedir. Yani bir
bolgede gog hareketliligi yasaniyorsa bunu esitsizlikleri azaltmaya yonelik bir girisim olarak degerlendirmek
gerekir. Eger sosyal esitsizlik azalir ya da biterse gociin sonu erecegi varsayilir. Eger go¢ hala devam ediyorsa
yeterli go¢ saglanamamistir ve bolgeler arasi dengesizlik durumu korunmaktadir.

Ikincisi, gog, toplumsal degisimlere paralel olarak tek ydnlii bir uyum hareketi seklinde meydana
gelebilmektedir. En ¢ok bilinen 6rnek, sanayilesme ile kirdan kente gergeklesen gog tiiriidiir. Genel olarak gog,
gelismemis ya da geri kalmig bolgelerden sosyal ve ekonomik olarak gelismis bolgelere kaymaktadir. Bu eksende
gerceklesen goclerle bolgeler arasi sosyal ve ekonomik denge saglannus olacaktir. Ugiinciisii, sosyal dengelerde
esitsizlik olmasa bile toplumsal rol se¢imlerinden kaynakli bir go¢iin her zaman gergeklesecegi ifade edilir.

Dérdiinciisti, bu yaklasim go¢ icin temel dinamigin siyasi ve politik oldugu, ayrica gog¢ siirecinin bizzat
tesvik edildigi ya da gdgiin yasanmamasi igin sosyal ve ekonomik politikalar iiretildigi ifade edilir. Ornek vermek
gerekirse, GAP (Giiney Dogu Anadolu Projesi) bolge halkinin gé¢ etmemesi ve ihtiyaglarini kargilamasi ve
ekonomik dengenin siirdiirtilebilir kilinmas1 amactyla ortaya konulmustur.

Sonug olarak; go¢ kavrami bir sorunsal olarak algilanmamalidir. Ciinkii go¢ tipki dogum veya 6liim gibi
bir toplumsal gercekligi yansitmaktadir. Gogli ortaya ¢ikaran yapi ve aktdr sorunudur. Gogii olusturan ve
hazirlayan sosyal ve ¢evresel kosullar yapiy1 temsil edebilmektedir. Bu yapinin toplum iizerindeki davranislariin
muhatab1 ise Ozneler olabilmektedir. Dolayisiyla gogleri olusturan g¢evresel ve sosyal kosullar birtakim
dengesizliklere yol agabilmektedir (Tekin, 2007: 45). Gogiin kendisi degil, yonetilememesi, kontrol edilememesi,
sosyal esitsizlikler ve go¢ politikalarinin yetersizligi gocii bir sorunsal haline getirebilmektedir. Bununla beraber
gdciin sonuglarinin bir takim sosyal, kiiltiirel ve ekonomik tahribatlara sebep oldugu, plan ve program dahilinde
gerceklesmeyen goc hareketlerinin sosyal ve ekonomik motivasyonlu sorunsal alanlari (istihdam, Issizlik,
yoksulluk, gecekondulasma) olusturdugu degerlendirilebilir.

2.2. Goglerin Dinamikleri

Tarihsel diizlemde bakildiginda go¢ hareketlerinin insanlhigin varlifiyla es deger oldugu goriilebilmektedir.
Insanoglu, bir takim sosyal, ekonomik ihtiyaglarini karsilayabilmek amaciyla yasadiklar1 yasam iinitesinden bagka
yerleskelere nakil olmus, yeni sosyal aligkanliklar, barinma, giivenlik, iiretim, farkli kimlikler ve yasam
bigimleriyle karsilasmistir. Go¢ hareketlerini sosyolojinin temel parametrelerinden birisi haline getiren temel
unsur insana dair 6zlem, beklenti, dram ve duygulari i¢inde barindirabilmesi olmustur (Dogan, 2018: 13).

Goc¢ hareketleri sosyal pratiklerin yeniden kurgulanmasimi saglayabilmekte, kimlik olgusunun sosyal
insasinda onemli bir gorev iistlenebilmektedir. Ornek vermek gerekirse Polonya’dan Ingiltere’ye go¢ etmek
zorunda kalan {inli toplumbilimci Zygmunt Bauman, Prag’da bir go¢men olarak kimlik ve aidiyet sorunu

yasamustir. Oyle ki Charles Universitesi’nde fahri doktora unvani alan kimselerin vatandasi oldugu iilkenin
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bagimsizlik mars1 ¢alinmaktadir. Fahri doktora unvani alan Zygmunt Bauman igin ingiltere marst mi? Yoksa
Polonya marsmnin mi ¢alinmasi ¢atigmasi, akademisyenin go¢ ve kimlik hakkindaki goriislerinin gelismesini
saglamistir (Bauman, 2019: 17).

Tiirkiye agisindan bakildiginda goclerin kirsaldan kentlere ya da kiiglik sehirlerden biiyiliksehirlere
yoneldigi soylenebilmektedir. Kirsal alanlarda 1950°1i yillardan sonra artan hizli niifus ve miras yoluyla arazilerin
pargalanmasi, topraga traktoriin girmesiyle de emek giicii bosa ¢ikmustir. Tiim bu gelismeler karsisinda bosa ¢ikan
ekonomik motivasyonlu emek giicii kirsaldan kent merkezlerine gocii daha giivenli ve anlamli bulmustur
(Balcioglu, 2007:15). Tiirkiye’nin Bati1 ve Dogu arasindaki stratejik cografi konumu, Tiirkiye’nin kavsak olarak
tanimlanabilecek onemli gog¢ yollar1 {izerinde bulunmasi transit gocler ve diizensiz goglerin bu cografyada
yogunlagmasina sebep olmustur (igduygu & Aksel, 2012: 12).

1979 yilindaki Iran Devrimi, 1990’11 yillarin basinda Ortadogu’da yasanan Irak-iran Savasi, 1991 yilinda
Sovyetler Birligi’nin dagilmasi kitlesel hareketlilikleri beraberinde getirmistir (Danig, 2004: 1). Aym sekilde
Amerika Birlesik Devletleri’nin Afganistan’a 2000 yilinda miidahalesi, 2003 yilinda Irak’in isgal edilmesi, 2011
yilinda patlak veren Arap Bahari siireci sebebiyle Tiirkiye yogun bir siginmaci ve miilteci gogiiyle yiizlesmek
zorunda kalmistir. Hatta 1980 ve 2010 yillart arasinda tahminen 500.000 kisiden fazla diizensiz gogmenin Tiirkiye
iizerinden Avrupa’ya gecis yaptig1 degerlendirilmektedir (Icduygu, 2015: 61). Diizensiz gerceklesen bu tip gocler
beraberinde ulusal giivenlige tehdit, yabancilagsma, kimlik ve kiiltiir ¢atigmasi, ekonomik zorluklar, insani
yardimlara erisim sorunu ve entegrasyon gibi konular giindeme getirmektedir (Topcuoglu, 2016: 6). Dolayisiyla
tiim bu deneyimlenen siire¢ gdciin interdisipliner ve kapsayici bir dogasi oldugunu ortaya koymasi bakimindan
onem arz etmektedir.

“Tiirkiye 20. yilizyilin ikinci yarisiyla birlikte hizli bir ulusal ve uluslararasi go¢ olgusuyla karsilasmistir.
Bu durumu agiklarken sosyolojinin “itici” ve “cekici” olarak tanimladig1 faktorleri agik bir bigimde goriiriiz.”
(Kaya, 2009: 3). Ulkemizde kentlerin sahip oldugu sosyal, kiiltiirel ve ekonomik olanaklarin gekiciligi, kirsal
alanlarin olanaksizliklarindan daha 6n planda yer almistir. Temelde ulusal-devlet olma ve modernlesme idealarinin
devletin resmi ideolojisi haline gelmesi ve bu perspektifte ekonomik motivasyonlu emek giictiniin kismen zorunlu
olarak yer degistirmesi yatmaktadir. Birey ve emek giicii deger gordiigli ve kendisini ifade edebildigi yerde var
olmak istemektedir. Dolayisiyla ekonomik faaliyetlerin merkezi haline gelen, endiistrilesmis yerlesim birimleri bu
anlamda 6n plana ¢ikmaktadir.

“Ekonomik kuramlarla go¢ olgusu incelenecek olursa, neo-klasik ekonomi kurami, gd¢ iizerine ilk
sistematik teoriyi ortaya atmistir. Buna gore, gocler ve emek konusunda arz ve talep arasindaki cografi farkliliklar
yatmaktadir.” (Gilliipinar, 2012: 57). Modernlesme bir toplumda sosyal ve ekonomik doniigiimii de beraberinde
getiren bir olgudur, fakat Avrupa’ya kiyasla Tiirkiye’de gergeklesen go¢ hareketlerine bakildiginda goze carpan
temel faktor, herhangi bir sanayilesme ekseninde ger¢eklesmis olmamasi, sosyal ve ekonomik yoniiyle temel bir
alt yapisinin bulunmamasidir. Dénemin Tiirkiye’sinin igerisinde bulundugu mevcut durum, rasyonel bir go¢
politikasi tiretememis ve altyapisi iiretime hazir olmayan arazilere higbir hukuki iglem yapilmaksizin kagak yapilar
insa edilmistir.

Buradan hareketle gé¢ olgusunun gerek istem dis1 ya da goniillii olarak da gergeklesmesinin temelinde
politik gelismeler, modernlesme ve endiistrilesme dinamiklerinin oldugunu degerlendirilmektedir. Ayrica tarimsal
mekanizasyon ve bosa ¢ikan emek giiciiniin isttihdam edilmesinde bir fonksiyon gorevi géren go¢ olgusunun bir

sorunsal alan olarak algilanmamasi gerektigi sdylenebilir. Ulasim ve iletisim olanaklarinin gelismesi, ¢esitlenmesi
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ve ucuzlamasi, kiiresellesme, iiretimin artmasi ve kendi pazarimi olusturmasi gibi bir¢ok faktor goglerin
cesitlenmesi ve hacim olarak da artmas: {izerinde etkili olabilmektedir (Tung, 2015: 30). Ilaveten bu durumun
bolgeler arasi sosyal kiiltiirel ve ekonomik dengesizlikleri gidermek ve endiistri merkezlerinin ihtiya¢ duydugu

emek giicli ihtiyaci karsilamak gibi bir fonksiyona sahip oldugunu ifade edilebilir.

2.3. Yapisina Gore Gocler

Gog arastirmalarinin siniflandirilmasimin temel farklarindan birisi, gog¢lin hacmi ve yoniiyle ilgilidir. Gog
hareketleri belirli ulusal sinirlar iginde gergeklesebilecegi gibi siyasi, ekonomik ve kiiltiirel dinamiklerin etkisiyle
ulusétesi bigimde de gergeklesebilmektedir. Ulusdtesi gog hareketleri, ulusal sinirlar i¢inde yapilan goclere gore
etkileri, sonucu ve kapsami daha derindir (Akkayan, 1979: 22; Dogan, 2018: 18). Ulusétesi gogler, go¢ alan
cografya ya da iilke baglaminda kimlik, kiiltiir ve toplumsal degisme agisindan biiyiik 6lgekli etkiler meydana
getirebilmekte toplumlarin sosyal dokusunda degisim ve doniistimlere sebep olabilmektedir.

I¢ gd¢ hareketleri ise, bireysel ya da ekonomik motivasyonlarla gelisen, birey ya da kitlelerin bir yasam
alanindan diger bir yagsam {initesine egitim almak, is bulmak, yasamak amaciyla gerceklestirdikleri insani hareket
stirecini kapsamaktadir. Niifusun ve iggiiciiniin mekanda dagilimini islevsel kilan bu insani hareketlilik siireci
Tiirkiye agisindan 1950 ve 1960’11 yillarda ivme kazanmustir (Tekeli, 1975). I¢ go¢ hareketleri sebepleri, etkileri
ve sonuglar1 baglaminda toplumsal degisme ve kentlesme siirecinin dogal bir parcasi olarak degerlendirilebilir.

2.3.1. i¢ Gogler

I¢ goc hareketliligi, ulusal sinirlar icinde gergeklesen niifus hareketliligini kapsamaktadir. Ulke iginde bir
cografi bolgeden farkli bir bolgeye ya da sehre yapilan niifus hareketliligi i¢ go¢ olarak ifade edilebilir. Caligmak,
egitim almak, daha elverisli kosullarda yasamak i¢in bireyler ya da kitleler iilke i¢inde yer degistirebilmektedir
(Akkayan, 1979: 23; Basel, 2011: 515). I¢ goc hareketleri konusunda iilke ici niifus hareketliligi yasandigindan
bolgeler ya da sehirlerarasinda niifus dengesi degisebilmektedir. Bu durum istihdam, egitim, saglik ve altyapi
hizmetleri geligsmis bazi sehirlerin niifuslarinin artmasina ve niifuslarinin yogunlagmasina sebep olurken go¢ veren
bazi gehirlerin de niifuslarinin azalmasina sebep olabilmektedir.

Tiirkiye’de i¢ gog siireci, 1950 yillarindan itibaren tarimdaki makinelesme ve kirsaldaki ¢6ziilmeye bagl
olarak gelismistir. Tiirkiye’deki i¢ go¢ hareketliligi sanayilesme hareketleri ekseninde ortaya ¢ikmamustir.
Tiirkiye’deki i¢ gogler kirsaldan kentlere ya da biiyiliksehirlere dogru gerceklesmistir (Kogak & Terzi, 2012: 169-
170). Giintimiizde Tiirkiye kosullarinda i¢ go¢ hareketliligi daha ¢ok sanayi ve turizmin gelismekte oldugu
sehirlere ve bolgelere dogru gergeklesebilmektedir.

2.3.2. Ulusotesi Gogler

Bireylerin ya da kitlelerin ¢aligmak, 6grenim gormek, daha elverisli ve saglikli kosullarda yasamlarim
siirdirmek amaciyla iilke sinirlar1 disinda bagka iilkelere go¢ etmesi ulusotesi go¢ ya da dig go¢ olarak ifade
edilebilir (Akkayan, 1979: 24). Ulusotesi gogleri siginmact, miilteci ya da transit goclerle karistirmamak gerekir
(Dagasan & Aydin, 2017: 739). Nitekim siginmaci goglerinde kitlelerin ya de bireylerin kendi iilkelerindeki
olumsuz yasam kosullari sebebiyle baska iilkelere siginmalari s6z konusuyken ulusétesi goglerde zorunlu
sebeplerle baska iilkelere go¢ etmek s6z konusu degildir (Unsal, 2019: 50).

1960’11 y1llarda Isgiicii gogleri kapsaminda Tiirkiye’den Almanya ve Avrupa iilkelerine gergeklesen gogler
dis go¢ ya da ulusotesi gogler kapsaminda degerlendirilebilir. Ya da lisansiistii egitim i¢in yurt disina giden bir

arastirmacinin hareketliligi dis goclere 6rnek verilebilir. Bu goglerin yaninda belirli bir siireligine ziyaret ya da
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turistik gezi amacli yurt disina ¢ikmak dis go¢ olarak degerlendirilmemektedir (Abadan Unat, 2006: 14). Ulusotesi
goclerin tarihi XIX. yiizyila kadar gotiiriilebilmektedir. Ulasim ve iletisim aglarinin gelismesi, kiiresellesen
ekonomik yapilar, ulusotesi sirketlerin gelismesi ulusotesi gogleri kolaylastirmistir (Wickramasinghe &
Wimalaratana, 2016: 13).

Gogle ilgili arastirmalarda sik¢a yapilan “goniillii-zorunlu” gd¢ ayriminin bireylerin gog ettikleri yerdeki
yeni hayatlarini kurmalarinda etkili oldugu anlasilmaktadir. Gogleri toplumsal yasamin merkezine tasiyan unsur,
gdclerin insana 6zgili aci, keder, hiiziin ve umut gibi duygular i¢inde barmdirabilmesidir (Dogan, 2018: 13).
Nitekim bireyler go¢ etmekle beraber beraberinde esyalarmi, anilarini, meslekleri, inang ve degerlerini de
tastyabilmektedirler. Go¢ hareketleri zorunlu ya da goniillii gergeklesmesi fark etmeksizin kiiltiirlerin, kimliklerin
ve yasam tarzlarinin bulusmasi saglayabilmekte, cok boyutlu bir toplumsal degisme siirecinin basamaklarini
olusturabilmektedir.

2.3.4. Zorunlu Gécler

Bireylerin ya da toplumlarin kendi iradeleri disinda gerceklesen dogal afetler, insan haklar: ihlalleri, savas,
catisma, soykirim, ekonomik vb. faktdrlerin etkisiyle gd¢ etmek zorunda kalabilmesine zorunlu goé¢ adi
verilmektedir. Zorunlu goge sebep olan savaglar, ¢atismalar, politik baski ve ekonomik sebepler gibi durumlar
bireylerin iradesi diginda zorla gotiiriilmesini kapsamaktadir. Bu duruma ornek, Amerika kitasinin kesfi
neticesinde ortaya ¢ikan Afrika kitasindan seker ve pamuk iiretimi igin bireylerin zorla kole olarak gotiiriilmesi
gosterilebilir (Erdil, 2020: 74).

Ayrica bu gog tiirii kimyasal ve niikleer savaslar, projeler, dogal ¢evresel felaketler, kalkinma ve kithik
nedeniyle iilke i¢inde yerlerinden edilen hem siginmacilar1 hem de miiltecileri kapsayabilmektedir. Akademik
alanda yapilan zorunlu go¢ calismalari miilteci kavramindan dogmustur. Siginmact gogleri, miilteci gogleri bu
kapsamda degerlendirilebilir. Zorunlu go¢ hareketlerinde sosyal, ekonomik, politik, fiziksel ve psikolojik
dinamikler s6z konusudur.

2.4. Gog ve Toplumsal Degisme

Gog, sadece birey hayatin1 degil ayni zamanda toplum yasamini da yakindan ilgilendiren sosyal, siyasi,
ekonomik, ekolojik ve kiiltiirel eksenli nedenleri ve doniigiimleri bulunan ¢ok boyutlu ve disiplinler arasi bir
olgudur. Hem go¢ eden hem de go¢ edilen yer bakimindan ¢ok yonlii bir sosyal degisimi igerisinde barindiran gog
olgusu biiyiik bir sosyal hareketlilik ve toplumsal degismeyi de tetikleyen bir unsurdur (Giiveng, 1972: 78). Gogiin
karsilik buldugu en giiclii sosyal hadiselerden birisi toplumsal degisme olgusudur. Kiiltiirel, ekonomik ve sosyal
degisimi de beraberinde getiren gd¢ hareketliligi toplumsal degisme ve gelisme olgusunun zeminini
olusturabilmektedir (Adigiizel, 2016: 40). “Nitekim gog, bir kiiltiirden baska bir kiiltiire yerlesmektir. Cok yonlii
bir olgudur ve insanlar iizerinde biyolojik ve psikolojik tesirler birakir. Go¢ geleneksel kiiltiirle yeni ortam arasinda
bir koprii gorevi yapar. Gog, kiiltiiriin yap1 taslarin1 yerinden oynatir ve farkli degerler sistemleri tiretir.”
(Balcioglu, 2007: 58).

Diger taraftan birden ¢ok nedenle gé¢ eden gogerler, beraberinde bir sosyal hareketliligin de tetikleyicisi
olmustur. Bu sosyal hareketlilik kavrami, sadece mekan degistirme olmamakla birlikte, sosyal yapida, toplumsal
statiilerde, sosyal kurumlarda ve bu kurumlarda ¢alisanlar arasinda bir tiir dikey hareketliligi ortaya ¢ikarmistir
(Y1lmaz, 2014: 1686). Daha donanimli, egitim seviyesi yiiksek kimseler, toplumsal yapiy1 olusturan kurumlarda
cesitli statiiler elde ederek saygmlik kazanmiglardir. Kent hayatinin sahip oldugu sosyal, kiiltiirel ve ekonomik

imkanlar, kirsalda yasamini siirdiiren kimseler i¢in bir umut 15181 olmus ve zamanla biiyiik goc dalgalari kentlere
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akin etmistir. Niifus heterojenlesmis, sosyal ve degerler sisteminde, ahlaki normlarda birtakim degisimler meydana
gelmistir. Go¢ ve toplumsal degisme kavramlarim birbirinden uzak diisinmemek gerekmektedir. Oyle ki gog
hareketliligi, mekansal degisimin yaninda mesleklerin, degerlerin, aile yapilarmin da i¢inde bulundugu
sosyokiiltiirel degisimlere de kap1 agmaktadir (Rittersberger, 2015: 81).

“Gog ekonomik gelismenin bir dinamigidir. Tiirkiye agisindan bakildiginda yapisal degisimin bir tirtiniidiir.
Endiistrilesme siireci, kir-kent dengesizligi, iicret politikalarinda farkliliklar, go¢ veren yerlerin negatif kosullar
buna karsilik varilan yerdeki pozitif kosullar vb. gociin arka planindaki belirleyicilerdir.” (Bal, 2006: 92). Gog
ayrica insanlara yeni bir sosyalizasyon donemi sunabilmekte, {iretilen sosyal aligkanliklar ve degerler yerine, yeni
bir kentli vizyonu ortaya koyabilmek i¢in bir firsat teskil etmektedir.

Boylece goc, toplumsal degisimin ve gelisimin temel dinamigini olusturabilmektedir. Salt bir mekan
degistirme olayindan ziyade paradigmalar1 degistiren, hayat felsefesi ve toplumsal degerlerde bir takim degisim
ve gelisimlere ortaya ¢ikaran sosyal bir siirectir. Sosyal hareketlilikle beraber yatay ve dikey hareketliligi de ortaya
¢ikaran, sosyal, ekolojik ve ekonomik bir doniigiim evresidir ve bunun birtakim patolojik durumlara yol agtig
bilinmektedir. Go¢lin tamamen diizensiz ve piyasa durumuna gore gerceklesmesi, niteliksiz gog, isgiiciiniin ucuz
olmasi ve sosyal giivencenin bulunmamasi biiyiik bir problem olarak karsimiza ¢ikmaktadir. Nitelikli iggiliciiniin
goce tesvik edilmesi ve dolagimi, drgilin ve yaygin egitimle birlikte mesleki egitimin yayginlastirilmasi sorunu
¢o6zmede yardimeci olabilir.

Sonug¢

Bu caligmada goclerin yapisi, ¢esitleri, sebepleri ve toplumsal boyutu hakkinda bilgi verilmistir.
Sosyolojinin temel parametrelerinden birisi olan toplumsal degisme ile gb¢ olgusu arasinda yakin bir iliski
bulunmaktadir. Gogle beraber bireylerin ve toplumlarin ahlak yapilarinda, aile yapisi ve evlilik kurumlarinda,
inan¢ ve degerlerinde, mesleklerinde, sosyal aligkanliklarinda ¢ok yonli bir degisim ve doniisiim
yasanabilmektedir. Nitekim bir bolgeden baska bir sehre go¢ eden insanlar, beraberinde sosyal degerlerini, tiiketim
aligkanliklarini, fikir gelenegi ve diinya goriisiinii de gotirmektedir. Farkli kiiltlir, aidiyet, inang, kimlik ve
etnisiteye mensup bireylerin bir araya gelmesi kentlerde heterojenlesmeye ve gok kiiltiirlii bir toplumsal yapisinin
ortaya ¢ikmasina sebep olabilmektedir. Bu bakimdan go¢ hareketleri ¢ok tarafli ve ¢ok katmanli yapisiyla
toplumsal yapilari etkileyebilen bir potansiyele sahiptir.

Insanlar bireysel ya da kitlesel olarak yasadiklari yerlerden farkli bir cografyaya ekonomik, sosyal, siyasi
ve giivenlik kaygilar1 gibi sebeplerle go¢ edebilmektedirler. Goglerin ¢ok boyutlu ve dinamik yapisinin bulunmast,
sebepler ve sonuglar yoniinden de farlilik arz edebilmektedir. Dolayisiyla gocler sosyoloji, ekonomi, siyaset bilimi,
demografi, hukuk ve psikoloji gibi disiplinlerin inceleme alanina girebilmekte, interdisipliner bir karakter
kazanmaktadir. Ozellikle siyasal sebepler nedeniyle ortaya ¢ikan sigimmaci ve miilteci hareketleri son dénemde
Giliney Amerika’dan Asya’ya kadar tiim diinyayi etkisi altina almistir. Tiirkiye agisindan da Suriye sigimmacilar
iizerinden yiiriitillen tartismalar gogiin hukuki statii, stirdiiriilebilirlik, toplumsal uyum, kiiltiirel etkilesim, kimlik
ve aidiyet gibi bir¢ok alana niifuz ettigini ve gogiin dinamik yapisina isaret etmektedir.

Dolayisiyla Avrupa Birligi, Birlesmis Milletler ve Diinya Bankasi gibi uluslararasi aktorlerin 6nemli
giindem maddelerinden birisi haline gelen gd¢ hareketliligi kiiresel bir inceleme ve ¢aligma alanidir. Gog
hareketinin biitlinciil bir bakis agisiyla degerlendirilebilmesi ve anlagilabilmesi i¢in kamu, sivil ve toplumsal
aktorlerin paydas oldugu bir platforma veya kuruma ihtiyag¢ vardir. Nitekim goglerin ¢esitliligi, yapisi ve etkileri

bakimindan gogler sadece ekonomik motivasyonlarla gergeklesen ve nicel ifadelerle agiklanamamaktadir. Gog
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hareketlerinin etnografik diizlemde, kiiltiirel anlati ve mahalli karakteristikleri de iceren bir sekilde
zenginlestirilmesi ve disiplinler aras1 bakis acisiyla ele alinmasi 6nem arz etmektedir. Oyle ki gog, basit bir yer

degistirmekten ote kimlik insa siirecleri, anlam evreni, toplumsal uyum ve aidiyet iliskilerini yeniden

yapilandirilmasini saglayan bir olgudur.
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Oz

Bu calisma, 1961-1971 yillar1 arasinda Tiirkiye Biiyiik Millet Meclisinde uygulanan
dogrudan denetim mekanizmalarini kapsamli bir bigimde incelemeyi amaglamaktadir.
1961-1971 yillar1 Tiirkiye’de ¢ok partili hayatin 6nem kazandig: ve gelistigi, iktidar ve
mubhalefet partilerinin etkilerinin belirgin bir sekilde ortaya ¢iktig1 bir donemdir. 1961-
1971 yillar1 gerek Parlamento ici gerekse Parlamento dis1 iktidar-muhalefet iliskilerinin
incelenmesi agisindan 6nemli bir tarih arahigidir. Arastirma, bu donemde yasama
organinin yiiriitme tizerindeki denetimini saglamak tizere kullandig: araglarin isleyisini,
hukuki altyapismi ve uygulamadaki etkilerini ¢ok boyutlu olarak ele almaktadir. Soru
onergesi, genel goriisme, Meclis arastirmasi, Meclis sorusturmasi ve gensoru gibi
dogrudan denetim yollarinin hangi siklikla ve nasil kullanildig1 detayli bigimde analiz
edilmistir. Bu araglarin parlamenter sistemin islerligi, yasama organinin etkinligi ve
demokratik denetim siiregleri agisindan tasidig1 onem vurgulanmaktadir. Tiirkiye Biiytik
Millet Meclisinde dogrudan denetleme yontemleri incelenirken “Meclis” kavramina
deginilmistir. Meclisin ortaya ¢ikisi ve gelismesi baglaminda Tanzimat Dénemi’nden
1961°¢ kadar tarihsel siire¢ incelenmistir. Tanzimat Dénemi’nden itibaren Tiirkiye’deki
demokratiklesme siireci, iktidar ve muhalefetin ortaya ¢ikisi ve gelisimi vurgulanmistir.
Bu baglamda, Meclis Baskan1 se¢imi, Meclis Bagkanlik Divaninin olusturulmasi da ele
alimmistir. Tiirkiye’deki siyasi partilerin ortaya ¢ikisi Tanzimat Donemi’nden itibaren
incelenmis, demokratiklesme siirecine katkilari analiz edilmistir. Farkli gortslerden
siyasi partilerin varligi Mecliste de yasama ve denetim faaliyetlerini etkilemis, iktidar
ve muhalefet partilerinin faaliyetlerini olumlu anlamda gelistirmis ve gliniimiizdeki
siyasi yapinin ve teamiillerin ortaya ¢ikmasina katkida bulunmustur. 1961 Anayasasi’nin
yiirtirlige girmesiyle birlikte Tiirkiye'de daha ¢ogulcu ve katilimer bir siyasi yapi ortaya
¢ikmig, bu da TBMM'de muhalefet partilerinin denetim faaliyetlerine daha aktif bigimde
katilmasina zemin hazirlamistir. Bu baglamda, s6z konusu denetim yollar1 sadece teknik
araglar olarak degil, ayn1 zamanda donemin siyasi ikliminde muhalefet ve iktidar
iligkilerini sekillendiren etkili unsurlar olarak degerlendirilmistir. Caligmada ayrica,
koalisyon hiikimetlerinin yapisi, partiler arasi iliskiler ve i¢ tiizik diizenlemelerinin
denetim siireglerine katkis1 da tartigtlmistir. TBMM I¢ Tiiziigii’niin Anayasa’da
ongoriilen denetim yetkilerini somutlastiran ve islerlik kazandiran bir diizenleyici metin
olarak nasil islev gordiigii ortaya konulmustur. Denetim mekanizmalarm
degerlendirilmesinde yalnizca anayasal ve yasal diizenlemeler degil, ayni zamanda
donemin siyasal atmosferi ve Meclis i¢i gii¢ dengeleri de dikkate alinmistir. S6z konusu
araglarmm sadece teknik ve prosediirel diizenlemeler degil, ayn1 zamanda siyasal
miicadele ve muhalefet stratejileri agisindan da 6nemli islevler iistlendikleri ortaya
konulmustur. 1961 sonras1 donemde TBMM’de temsil edilen farkl ideolojik ve siyasal
egilimlerin ¢ogalmasi muhalefet partilerinin denetim yollarina daha aktif bigimde
katilmasma zemin hazirlamistir. Bu baglamda, dogrudan denetim yollar: iktidar ile
muhalefet arasindaki iligkileri bi¢imlendiren, gindem olusturan ve demokratik
mesruiyet miicadelesine sahne olan alanlar haline gelmistir. Calisma sonucunda elde
edilen bulgular dogrudan denetim yollarinin dénemin demokratiklesme siirecine katki
sundugunu, yasama ve yiiriitme arasindaki dengeyi korumada 6nemli bir rol oynadigimni
ve parlamenter sistemin giiglenmesine katk: sagladigini gostermektedir. 1960’1 yillarin
siyasal atmosferi i¢cinde bu mekanizmalar sadece yiiriitmeyi denetleme araglari degil,
ayn1 zamanda demokratik siyasal kiiltiiriin gelisimine katki saglayan kurumsal unsurlar
olarak 6ne ¢ikmustir.

Anahtar Kelimeler: Tirkiye Cumhuriyet Tarihi, Tarih, Tiirk Siyasi Tarihi, Tiirkiye
Biiyiik Millet Meclisi, Parlamento, Meclis arastirmasi, Meclis sorusturmasi, Gensoru
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Abstract

This study aims to provide a comprehensive analysis of the direct oversight mechanisms
employed in the Grand National Assembly of Turkey (GNAT) between 1961 and 1971.
The period between 1961 and 1971 marks a significant phase in the development and
consolidation of multi-party politics in Turkey, during which the influence of both ruling
and opposition parties became increasingly evident. This decade is particularly important
for examining the dynamics of power and opposition not only within the Parliament but
also outside of it.It explores the functioning, legal foundations, and practical implications
of these mechanisms, which were used by the legislative body to hold the executive
accountable. The study focuses in detail on how tools such as parliamentary questions,
general debates, parliamentary inquiries, investigations, and motions of censure were
applied during this period, and evaluates their significance in terms of the functioning of
the parliamentary system, legislative effectiveness, and democratic oversight processes.
While examining the direct oversight mechanisms within the Grand National Assembly
of Turkey, the concept of the “Parliament” is addressed. In this context, the historical
development of the Parliament from the Tanzimat Era to 1961 is analyzed. The
democratization process in Turkey, as well as the emergence and evolution of government
and opposition forces since the Tanzimat period, are emphasized. Within this framework,
the election of the Speaker of the Parliament and the formation of the Parliamentary
Bureau are also discussed. The emergence of political parties in Turkey is examined
starting from the Tanzimat period, and their contributions to the democratization process
are analyzed. The presence of political parties with diverse perspectives has influenced
legislative and oversight activities in the Parliament, positively shaping the roles and
functions of both ruling and opposition parties. This, in turn, has contributed to the
development of today’s political structure and parliamentary conventions. With the
adoption of the 1961 Constitution, a more pluralistic and participatory political structure
emerged in Turkey, allowing opposition parties to play a more active role in oversight
activities within the GNAT. In this context, the study considers these oversight
mechanisms not merely as technical instruments but as influential components shaping
the relationship between government and opposition within the prevailing political
climate. The research also discusses the structure of coalition governments, inter-party
dynamics, and the contribution of parliamentary bylaws (Standing Orders of the GNAT)
to the effectiveness of oversight practices. It highlights how the Standing Orders served
as a regulatory framework that gave practical form and enforceability to the constitutional
provisions on legislative oversight. In evaluating oversight mechanisms, not only
constitutional and legal regulations have been taken into account, but also the political
climate of the period and the balance of power within the Parliament have been
considered. It has been demonstrated that these mechanisms function not merely as
technical and procedural instruments, but also play a significant role in political
contestation and opposition strategies. Following the 1961 period, the increase in the
number of ideological and political currents represented in the Grand National Assembly
of Turkey (GNAT) created a foundation for opposition parties to participate more actively
in oversight processes. In this context, direct oversight mechanisms have become arenas
that shape the relationship between government and opposition, set the political agenda,
and serve as sites of struggle for democratic legitimacy. The findings demonstrate that
direct oversight mechanisms contributed significantly to the democratization process of
the period, playing a vital role in maintaining the balance of power between the legislative
and executive branches, and strengthening the parliamentary system. Within the political
atmosphere of the 1960s, these mechanisms emerged not only as tools for supervising the
executive but also as institutional components that supported the development of a
democratic political culture.

Keywords: History of the Republic of Turkey, History, Turkish Political History, Grand
National Assembly of Turkey, Parliament
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TBMM'de Dogrudan Denetleme Yéntemleri ve Siyasi Istikrarin Ingas1 (1961-1971)

Giris

Parlamenter sistemlerde yasama organlarinin en temel islevlerinden biri ylirlitme organini denetleme
gorevidir. Tirkiye’de bu islev 1961 Anayasasi’yla birlikte sistematik bir ¢cergeveye kavusturulmus, Tiirkiye Biiytik
Millet Meclisinin denetim yetkileri anayasal glivence altina alinmistir (1961 T.C. Anayasasi, 1996, s. §9). Bu
gergevede, 1961-1971 yillar1 arasinda uygulanan dogrudan denetim mekanizmalari hem Meclisin kurumsal isleyisi
hem de Tiirkiye'nin demokratiklesme siireci agisindan kritik 6nem tagimaktadir (Cinar, 2012, s. 15; Neziroglu,
2006, s. 151).

Bu ¢alisma, s6z konusu donemde TBMM’de yiiriitmeyi denetlemeye yonelik anayasal ve i¢ tliziiksel
araglart incelemekte, bu yontemlerin uygulamadaki yansimalarini ve siyasal istikrar {izerindeki etkilerini
degerlendirmektedir. Ayn1 zamanda, bu araglarin muhalefet partileri agisindan islevselligi ve hiikiimetlerin
sekillenmesinde oynadigi rol de analiz edilecektir.

Dogrudan denetim yontemleri, parlamenter sistemin saglikli islemesi i¢in hayati 6nemdedir. Soru, genel
goriisme, Meclis arastirmasi, Meclis sorusturmast ve gensoru gibi araglar sayesinde yasama organi yiiriitmeyi
dogrudan sorgulama ve kamuoyunu bilgilendirme imkén1 bulur (Neziroglu, 2006, s. 151-153). Bu yontemler ilk
olarak 2 May1s 1927 tarihli TBMM Dahili Nizamnamesi’nde tanimlanmis, 1960 Milli Birlik Komitesi I¢tiiziigii
ve 1961 Anayasas! ile kapsami genisletilmistir (T.C. Milli Birlik Komitesi I¢tiiziigii, 1960; 1961 T.C. Anayasasi,
1996).

Bu donemin en sik bagvurulan denetim araci yazili ve sozlii soru 6nergeleridir. Her milletvekilinin bireysel
olarak kullanabildigi bu araglar, sadece bilgi edinme degil, ayn1 zamanda yiiriitmeyi kamuoyu 6niinde hesap
vermeye zorlama islevi de goriir (Neziroglu, 2006, s. 153). 1961-1971 donemine ait veriler, yazili sorularin yiiksek
oranda cevaplandigini gostermektedir: 12. Donemde (25 Ekim 1961-10 Ekim 1965) yazili olarak sunulan 800
onergeden 693’1, 13. Donemde (22 Ekim 1965-12 Ekim 1969) 1.031°1, 14. Dénemde ise (22 Ekim 1969-14 Ekim
1973) 1.515°1 cevaplanmistir. Buna karsilik s6zlii sorularin cevaplanma orani giderek azalmis; 12. Donemde
%46,45 olan oran, 14. Dénemde %18,75 e diismiistiir (Neziroglu, 2000, s. 153).

15 Ekim 1961 secimleriyle birlikte Tiirkiye’de koalisyon donemine girilmistir. Se¢im sonuglaria gore
CHP yiizde 37,2, Adalet Partisi yiizde 34,8, Yeni Tiirkiye Partisi ylizde 13,9 ve Cumhuriyetci Koylii Millet Partisi
ylizde 13,4 oraninda oy almis, higbir parti tek basina iktidar kuramamustir (Ziircher, 2004, s. 172). Bu durum
koalisyon hiikiimetlerini zorunlu kilmis ancak hiikiimet kurma siirecleri oldukca sancili olmustur. ilk olarak
kurulan CHP-AP koalisyonu olan X. Inénii Hiikimeti sadece yedi ay siirebilmis, ardindan gelen XI. Inonii
Hiikimeti (CHP-YTP-CKMP-Bagimsizlar) de yaklasik bir yi1l gorevde kalabilmistir (Onar, 2024, s. 11). Bu
hiiktimetleri kisa dmiirlii CHP azinlik hiikGimeti ve Suat Hayri Urgiiplii baskanliginda dort sag partinin olusturdugu
koalisyon hiikiimeti takip etmistir (Ziircher, 2004, s. 181).

TBMM’de Hiikiimet kurma siiregleri de oldukc¢a gergin gegmis, Cumhurbagkanligi se¢imi, Bagkanlik
Divani ve Senato Bagkanlig1 gibi konular uzun miizakereler sonunda ¢oziilebilmistir. (Terciiman, 27 Ekim 1961,
s. 1; Cumhuriyet, 27 Ekim 1961, s. 1).

1961-1971 aras1 donem TBMM'nin dogrudan denetim yollarini etkin bigimde kullanmaya g¢alistig1 ancak
siyasi kutuplagmalar ve koalisyon kirilganliklar1 nedeniyle bu islevlerin zaman zaman sekteye ugradigi bir gegis
evresi olmustur. Tiim zorluklara ragmen, Meclisin yiiriitmeye kars1 gozetim islevini siirdlirmesi demokratik
rejimin kurumsallagsmasi agisindan temel bir yapi tast olarak degerlendirilmelidir (Cinar, 2012; Onar, 2006).

1. Osmanl’dan 1961°e Kadar Siyasal iktidar-Muhalefet iliskilerine Baks
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1.1. Tanzimattan Cumhuriyete iktidar-Muhalefet iliskilerine Bakis

Tanzimat Fermani’nin 1839 yilinda ilan edilmesi Osmanli Devleti’nde modernlesme yoniinde énemli bir
doniim noktast olmustur. Bu siireg, yalnizca hukuki reformlar ve toplumsal dontigiimlerle sinirli kalmayip ayn
zamanda siyasal iktidar yapisinda da nemli catismalarim fitilini ateslemistir. Iktidarin merkezilesme egilimlerine
kars1 gelisen muhalefet hareketleri, Osmanli’dan cumhuriyete uzanan ¢izgide siyasal kiiltiiriin sekillenmesinde
belirleyici rol oynamuistir.

Tanzimat ve Islahat Fermanlariyla birlikte gayrimiislimlere bazi haklar taninmasi geleneksel yapinin
sorgulanmasina yol acarken ulema, tasra esrafi ve muhafazakar unsurlar tarafindan sert sekilde elestirilmistir
(Ortayli, 2006). Reformlar, merkezi otoritenin yeniden yapilandirilmasi siirecinin bir pargasi olarak goriilmiis,
degisimi dayatan bir iktidar ile bu degisimi kiiltiirel ve dini gerekgelerle reddeden bir muhalefet arasindaki
kutuplagmay1 derinlestirmistir.

1876 Anayasasi ve Mesrutiyet’in ilani anayasal diizene gecisin ilk adimi1 olarak kabul edilmistir. Ancak bu
anayasal yap1 Padisahin otoritesini ger¢ek anlamda sinirlamakta yetersiz kalmis, 6zellikle Heyet-i Mebusan’in
etkisizligi muhalefetle iktidar arasinda yeni bir gerilim hatt1 olusturmustur (Karpat, 2012). Jon Tiirk hareketi bu
donemde anayasal diizenin ger¢ek anlamda isletilmesini savunarak iktidarin sinirlandirilmasi igin entelektiiel ve
siyasal diizeyde onemli faaliyetlerde bulunmustur (Mardin, 2005). Yurt disindaki muhalif 6rgiitlenmeler ve basin
organlari, bu donemin siyasal muhalefetinin tasiyicilar1 olmustur.

1908 yilinda ilan edilen II. Mesrutiyet ise siyasal partilesmenin ve ideolojik ¢ogulculugun oniinti agmustir.
Ittihat ve Terakki Cemiyeti 1908 sonras1 donemde iktidari eline gegirirken karsisinda Ahrar Firkasi ve Hiirriyet ve
Itilaf Firkasi gibi farkli sosyo-politik kesimleri temsil eden muhalif gruplar olusmustur (Okutan, 2014). Ancak
ittihat ve Terakki’nin otoriterlesme egilimleri muhalefeti etkisizlestirmis ve siyasal sistemin ¢ogulculuktan
uzaklagsmasina neden olmustur.

Osmanlt’nin Birinci Diinya Savasi’ndan maglup ayrilmasi yeni bir iktidar boslugu dogurmus, Mustafa
Kemal Pasa 6nderliginde Anadolu’da baslayan direnis hareketi istanbul Hiikiimetine kars1 gelisen bir alternatif
iktidar odag1 olusturmustur. Miidafaa-i Hukuk Cemiyetleri ve halk tabanli 6rgiitlenmeler, merkezi otoriteye karsi
milli egemenlige dayali bir yapilanmay1 hayata gecirmistir (Turan, 1989). Amasya Genelgesi, Erzurum ve Sivas
Kongreleri, Misak-1 Milli kararlar1 bu yeni siyasal yapilanmanin ilkelerini olugturmustur.

23 Nisan 1920°de Ankara’da agilan Biiylik Millet Meclisi ulusal egemenligi esas alan Meclis Hiikimeti
sistemini benimsemis, kuvvetler birligi ilkesine dayanarak yasama ve yiiriitmeyi ayni c¢ati altinda toplamistir
(Ergene, 2024). Mustafa Kemal’in bu tercihinde savas kosullarinda hizli karar alma ihtiyac1 ve hilafet, saltanat
kurumlarinin tasfiyesi istegi etkili olmustur (Giines, 2012). TBMM’de siyasal gruplar arasinda net ayrimlar
olmamakla birlikte zamanla Birinci Grup (muktedirler) ve ikinci Grup (muhalifler) olarak adlandirilan iki biiyiik
olusum sekillenmistir.

Birinci Grup, reformcu, merkeziyet¢i ve modernlesmeci bir cizgide yer alirken ikinci Grup daha c¢ok
tasradan gelen, muhafazakar ve bireysel ¢ikar temelli taleplerle 6ne ¢ikan vekillerden olugsmustur (Giines, 1985).
Meclis icerisindeki diger gruplar arasinda Halk Ziimresi, Tesaniid Grubu, Istiklal Grubu, Islahat Grubu ve Ittihatc1
unsurlar da bulunmakta, bu durum dénemin siyasal gogullugunun bir géstergesi olmustur.

1921 Anayasast Meclis Hilkiimeti sistemini kurumsallastirmis ve cumhuriyetin ilani i¢in anayasal bir
gergeve sunmustur. 1 Kasim 1922°de saltanatin kaldirilmastyla siyasal iktidarin mesruiyet temeli degismis, Lozan

Antlagmast’yla uluslararas: diizeyde de kabul gérmiistiir (Karpat, 2015). 29 Ekim 1923’te cumhuriyetin ilaniyla
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birlikte Tiirkiye’de siyasal rejim radikal bi¢cimde doniismiis, Mustafa Kemal’in liderliginde tek parti donemi
baslamistir. Terakkiperver Cumhuriyet Firkast (1924) ve Serbest Cumhuriyet Firkasi (1930) gibi girisimler kisa
Omiirli olmus ve muhalefet partileri laiklik karsit1 hareketler gerekgesiyle kapatilmistir (Karpat, 2012).

Bu tarihsel siirecin gosterdigi lizere, Tanzimattan cumhuriyete uzanan donemde iktidar-muhalefet iliskileri
stirekli bir doniigiim icerisinde olmustur. Siyasal katilim, temsil, anayasal diizen ve mesruiyet gibi temel ilkeler
farkli donemlerde farkli bigimlerde ortaya ¢ikmistir. Ancak bu ¢atismalr siire¢ Tiirkiye’nin demokratiklesme ve
modernlesme yolculugunun temel yapi taglarini olusturmustur.

1.2.  1923-1961 Aras1 Donemde iktidar-Muhalefet Catismasina Bakis

Cumbhuriyetin ilanindan sonraki ilk yillar siyasal sistemin tek merkezli bir yapiya kavusturulmasinin
hedeflendigi, reformlarin hizla hayata ge¢irildigi ve bu reformlara muhalefet eden odaklarin etkisizlestirildigi bir
donem olmustur. Bu déonemde en ¢arpici gelisme, 3 Mart 1924°te halifeligin kaldirilmas: ve buna bagli olarak
Ser’iyye ve Evkaf Vekaleti’nin kaldirilarak Diyanet Isleri Bagkanliginin kurulmasidir. Ayni tarihte kabul edilen
ogretim birligi ilkesiyle medrese sistemi kaldirilmis, egemenlik yetkileri tamamen TBMM’ye birakilmistir
(Karpat, 2015). Yeni rejimin kurumsallagmasina yonelik bu adimlar siklikla toplumun muhafazakar kesimlerinde
tepkilere yol agmig ve siyasal muhalefet ihtiyacin1 dogurmustur. 17 Kasim 1924’te Terakkiperver Cumhuriyet
Firkasinin kurulmasi bu ihtiyacin somut bir yansimasidir. Kazim Karabekir, Ali Fuat (Cebesoy), Rauf (Orbay)
gibi Kurtulus Savas1 komutanlarinin yer aldig1 bu parti, liberal-ekonomik bir perspektifle kurulmus ve demokrasiyi
gelistirme hedefi giitmiistiir (Karpat, 2012). Ancak partinin 6mrii kisa olmus, Seyh Sait isyaniyla iliskilendirilerek
1925 yilinda Takrir-i Stikin Kanunu kapsaminda kapatilmistir. Bu olay, siyasal muhalefetin rejim i¢in bir tehdit
olarak algilandiginin ve muhalif yapilara tahammiil gosterilmediginin gostergesidir (TBMM Zabit Ceridesi, Cilt
25). Ardindan gelen yillarda yapilan 6nemli reformlar (Medeni Kanun, Sapka Kanunu, Latin Alfabesi, Kadinlara
Segme-Secilme Hakki vb.) muhalefetin zeminini daha da daraltmis, siyasal sistem tamamen tek parti rejimine
evrilmistir. 1930 yilinda Mustafa Kemal Pasa’nin tesvikiyle kurulan Serbest Cumhuriyet Firkast 2 nci muhalefet
denemesi olarak dikkat ¢ekmistir. Ancak parti, rejim mubhaliflerinin odag1 haline gelince Fethi (Okyar) Bey
tarafindan feshedilmistir (ataturkansiklopedisi.gov.tr).

1938’ de Mustafa Kemal Atatiirk'iin 6liimiiyle Cumhurbaskanliga segilen ismet Indnii doneminde de tek
parti idaresi devam etmis ancak ikinci Diinya Savasi’nin etkileri ekonomik ve siyasal sistemde gerilimler
yaratmustir. Bu yillarda devletgilik ilkesi uyarinca sanayi ve tarim politikalari tamamen devlet denetimine ge¢mis,
agir vergiler ve koyliilerin yasadig1 ekonomik sorunlar toplumsal memnuniyetsizligi artirmistir (Karpat, 2012). Bu
donemin entelektiiel akimlarindan biri olan Kadro Hareketi, planli ekonomik kalkinmaya vurgu yapan yeni bir
ideolojik ger¢eve sunmus ancak sinirli etkisi olmustur.

1945 yil1 itibariyla Inénii'niin Milli Seflik pozisyonundan adim adim gekilerek demokrasiye agilim siireci
baslatmasi ¢ok partili hayata gegcisin ilk isaretleri olarak degerlendirilir. Nuri Demirag'm Milli Kalkinma Partisi
ve 1946'da Celal Bayar, Adnan Menderes, Fuat Kopriilii ve Refik Koraltan tarafindan kurulan Demokrat Parti,
muhalefetin siyasal sisteme dahil olmasi saglamistir (Eroglu, 2018).

1946 secgimleri acik oy, gizli tasnif yontemi nedeniyle tartigmalar yaratmig ancak Demokrat Parti TBMM’de
muhalefet roliinii {istlenmis ve zamanla halk destegini genisletmistir. 1950 genel segimlerinde DP'nin se¢imi
kazanmastyla birlikte yirmi yedi yillik CHP iktidari sona ermis ve barigg1 yolla iktidar devri saglanmistir. Bu olay

Tiirkiye demokrasi tarihinin doniisiimlerinde bir mihenk tas1 olarak kabul edilir.
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1950 segimlerinde Demokrat Partinin elde ettigi bagar1 Tiirkiye’de demokratiklesmenin bir gostergesi
olarak nitelendirilmistir. DP, basta tarim politikalar1 ve altyapr yatirimlari olmak iizere halk merkezli
uygulamalarla genis bir kitle destegi saglamistir. 1954 secimlerinde DP oylarin1 daha da artirmis ve 503
milletvekili ile Meclis’te biiyiik bir ¢ogunluk elde etmistir (Eroglu, 2018). Ancak bu biiyiikk basari partide
otoriterlesme egilimlerini beraberinde getirmistir. Muhalefete yonelik baskilar, basin iizerindeki sansiir
uygulamalari ve 6-7 Eyliil Olaylar1 gibi toplumsal krizler DP’nin mesruiyetini tartismali hale getirmistir. Ozellikle
1957 se¢imlerinde DP oylarinda diisiis yasanmig, CHP ise oy oranimi ciddi sekilde artirarak yeniden giiglii bir
muhalefet konumuna gelmistir (Karpat, 2012).

DP iktidar1 doneminde artan dis borglar, ekonomik kriz ve siyasal gerilimler ordu iginde de rahatsizliga
neden olmustur. 1959’dan itibaren artan toplumsal huzursuzluk, 6grenci olaylar ve iiniversite protestolari, siyasal
kutuplagmay1 derinlestirmistir. 27 Mayis 1960 tarihinde Tiirk Silahli Kuvvetleri tarafindan gergeklestirilen askeri
darbe DP iktidarini sona erdirmistir. Darbe sonrasinda kurulan Milli Birlik Komitesi yeni bir anayasa hazirligina
girismis ve 1961 Anayasasi’yla parlamenter demokrasiye gecis yeniden yapilandirilmistir. Bu gelismeler
Tiirkiye’de iktidar-muhalefet iliskilerinin sadece seg¢im siireclerine degil, ayn1 zamanda siyasal kiiltiiriin
olgunlagma diizeyine, kurumlarin islerligine ve ifade 6zgiirliigiine bagli olarak nasil sekillendigini gostermektedir.

2. Tiirkiye Biiyiik Millet Meclisinin Isleyisi: Anayasal ve i¢ Tiiziiksel Temeller

“Meclis” kavrami, Arapga “ciilus” kokiinden tiiremis olup “bir araya gelip oturmak” ve “miizakere etmek”
anlamina gelmektedir. Tarihsel olarak Meclis devlet islerinin miizakere edildigi, belirli yetkilerle donatilmis ve
iiyeleri secimle veya atamayla belirlenmis kurumsal yapilardir. Osmanli Devleti’nde bu kavramlara ek olarak
“stira” (danigma) ve “mesveret” (fikir aligverisi) kavramlari: da uzun yillar siyasal sistemin igleyisinde yer almigtir
(Devellioglu, 2011; Sami, 2016).

Osmanlt sisteminde yasama, yiiriitme ve yargi erkleri mutlak anlamda padisaha aitti. Ancak 19’uncu
yiizyilda baslayan modernlesme siireciyle birlikte bu yetkilerde sinirlandirmalar giindeme gelmis, Meclis-i Vala-
y1 Ahkam-1 Adliyye gibi organlar araciligryla Padigah yetkilerini sinirli da olsa meclislerle paylagsmaya baslamistir
(Inalcik & Seyitdanlioglu, 2012). 1876 yilinda ilan edilen Kantn-1 Esisi’yla Meclis-i Mebusan ve Meclis-i
Ayan’dan olusan ¢ift meclisli sistem kurulmus ve anayasal diizene gegisin ilk adimi atilmustir.

II. Megsrutiyet’in ilaniyla birlikte 1908 yilinda anayasa yeniden yiiriirliige konulmus, Padisahin yetkileri
daha da sinirlandirilmis ve yiiriitme organt meclise karsi sorumlu hale getirilmistir. Bu siirecle birlikte kuvvetler
ayrilig1 ilkesi ve parlamenter sistem Tiirk siyasal hayatina girmeye baslanmugtir. 1920°de Istanbul’un isgal
edilmesinden sonra Ankara’da agilan Biiyiikk Millet Meclisi olaganiistii yetkilerle donatilmis hem kurucu hem de
yiiriitiicii bir organ olarak islev gdrmiistiir. Meclisin agilis siireci, Istanbul’dan gelen Mebusan iiyeleri ve
Anadolu’da segilen yeni temsilcilerin birlesmesiyle gergeklestirilmistir (TBMM Albiimii, 2016).

1982 Anayasasi’nin 87’nci maddesi TBMM ’nin temel gorev ve yetkilerini su sekilde siralamaktadir: kanun
koymak, degistirmek ve kaldirmak; hiikkiimeti denetlemek; biitge tasarilarini gériigmek; savas ilani ve para basimi
gibi egemenlik unsurlaria dair kararlar almak; milletleraras: antlagmalar1 onaylamak; genel ve 6zel af ilan etmek
(T.C. 1982 Anayasast, 2015). Anayasa’nin farkli maddelerinde olaganiistii hal kararlari, cumhurbagkaninin vatana
ihanetten yargilanmasi, Anayasa degisikligi, uluslararasi askeri hareketlilik gibi birgok konuda TBMM’ye yetki
verilmisgtir.

TBMM nin isleyisini belirleyen bir diger 6nemli belge ise TBMM I¢tiiziigii’diir. I¢ Tiiziik, Meclisin Genel

Kurul oturumlari, komisyon ¢aligmalari, denetim mekanizmalari, milletvekillerinin konusma ve Onerge verme
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haklar1 gibi siiregleri detayl olarak diizenler. Ig tiiziik Anayasa’ya uygun olarak ¢ikarilir ve Meclisin ig isleyisine
dair teamiilleri belirler.

Cumbhuriyet tarihinin cesitli donemlerinde TBMM Ictiiziikleri giincellenmistir. 2 May1s 1927 tarihli TBMM
Dahili Nizamnamesi, 1960 Milli Birlik Komitesi I¢tiiziigii, 1961 Kurucu Meclis Ictiiziigii ve Temsilciler Meclisi
Ietiiziigii, 1973 Biiyiik Millet Meclisi Igtiiziigii gibi metinler bu alandaki diizenlemeleri olusturur (Cinar, 2012).

Anayasa, devletin temel hukuki belgesi olarak normlar hiyerarsisinde en {ist sirada yer alirken TBMM
[¢tiiziigii, Anayasa’ya uygun bigimde yasama faaliyetlerinin diizenlenmesini saglar. I¢ tiiziik ve teamiiller bir arada
degerlendirildiginde Tiirkiye'de yasama organinin isleyisi hem hukuki normlara hem de kurumsal geleneklere
dayali bir yap1 arz etmektedir.

3. TBMM’nin Kurumsal Isleyisi: 1927-1971 Aras I¢ Tiiziik ve Anayasa Rejimleri

1961 Anayasasi, her iki Meclisin kendi ictiiziiklerini hazirlamalarini zorunlu kilmistir. Bu kapsamda su
igtliziikler hazirlanmistir: Kurucu Meclis ve Temsilciler Meclisi igtiiziikleri Resmi Gazete'de yayimlanmamis ve
sinirlt siire uygulanmustir.

1963 yilinda Cumbhuriyet Senatosu kendi i¢tlizigiinii 3 boliim, 6 kisim ve 183 maddeden olusturmustur.
Aym zamanda, 17 Subat 1965 tarihinde kabul edilen TBMM Birlesik Toplantis1 I¢tiiziigii ise 5 kisim ve 33
maddeden olusmus ve hi¢ degisiklige ugramamistir (1961 T.C. Anayasasi, 1996, s. 89).

1973'te ¢ikarilan yeni Millet Meclisi I¢tiiziigii 15 kistmdan ve 162 maddeden olusmaktadir. Bu metin 1977-
1980 yillar1 arasinda 4 kez degisiklige ugramustir.

Bu ictiiziik donemi hem Meclislerin ayr1 yetki alanlarini hem de yasama faaliyetlerinde ¢oklugu yansitmasi
bakimindan Tiirk siyasal hayatinda ¢gok dnemli bir yer tutmustur.

4.1961-1971 Aras1i TBMM'de Dogrudan Denetleme Yontemleri

Tiirkiye Biiyiik Millet Meclisi yasama yetkisini kullanmanim yani sira Hiiklimeti dogrudan denetleme
gorevini de yerine getirir. Bu gorev, demokratik sistemlerin temel taglarindan biri olan kuvvetler ayrilig1 ilkesinin
uygulanabilirligini saglar. Dogrudan denetleme araglari; soru, genel goriisme, Meclis arastirmasi, Meclis
sorusturmasi ve gensoru olmak iizere 5 ana baslik altinda toplanir.

Dogrudan denetleme yontemleri ilk olarak 2 Mayis 1927 tarihli TBMM Dahili Nizamnamesi ile
sekillenmis, 1960 T.C. Milli Birlik Komitesi I¢tiiziigii, 1961 Anayasas1, 1961 Temsilciler Meclisi I¢tiiziigii, 1963
Cumhuriyet Senatosu Ictiiziigii ve 1965 TBMM Birlesik Toplant1 ictiiziigii ile kapsam genisletilmistir. Bu
denetim araglari, muhalefetin Hiiklimeti sorgulamasini miimkiin kilarken Hiikiimetin de sorumlulugunu yerine
getirmesini saglar (Neziroglu, 2006, s.151).

Soru, milletvekillerinin Hiikiimetten bilgi edinme yoludur. Yazili veya sozlii olarak verilebilir. Her
milletvekili bagimsiz olarak bu yontemi kullanabilir. Soru dnergesi 1927 Igtiiziigii’nden baslayarak her metinde
yer bulmus ve gelismistir (1961 Temsilciler Meclisi I¢tiiziigii, s.1). Soru énergesinin amaci yalmzca bilgi edinme
degil, ayn1 zamanda hiiklimeti uyarma ve kamuoyunu bilgilendirmedir.

4. 1. Yazih ve Sozlii Sorularm Etkinligi: 1961-1971 Verileri

Tablo 1. TBMM 'de Yazili Soru Onergeleri

Doénem 12’nci Dénem 13’iincti Donem 14’iincti Donem
(1961-1965) (1965-1969) (1969-1973)

Gelen 800 1.232 1.771

Cevaplanan 693 1.031 1.515
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Cevaplandirma Oran1

Yiizde 86,6

Yiizde 83,6

Yiizde 85,5

Tablo 2. TBMM de Sézlii Soru Onergeleri

Doénem 12’nci Dénem 13’iincti Donem 14’iincti Donem
(1961-1965) (1965-1969) (1969-1973)
Gelen 1.087 827 245
Cevaplanan 505 197 46
Cevaplandirma Orant Yiizde 46,45 Yiizde 23,82 Yiizde 18,75

Yazili sorulara cevap orant oldukca yiiksekken sozlii sorularda ciddi diislisler gbzlenmistir. Bu durum,
biirokratik yiik ve siyasi tercihlerle agiklanabilir (Neziroglu, 2006, s.153).

Genel goriisme, kamuoyunu ve genel siyaseti ilgilendiren bir konuda Tiirkiye Biiyiik Millet Meclisi Genel
Kurulunda goriisme yapilmak iizere belirli bir sayida milletvekillinin Tiirkiye Biiyiik Millet Meclisi Bagkanligina
sundugu onergedir. VIII. inénii Hitkimetinde (20 Kasim 1961-25 Haziran 1962) TBMM Baskanligina 1 genel
gdriisme dnergesi sunulmus ve kabul edilmistir. IX. Inénii Hiikiimetinde (25 Haziran 1962-25 Aralik 1963) 5 genel
goriisme Onergesi verilmistir. V.IIL. Indnii Hiikimetinde (25 Aralik 1963-20 Subat 1965) 7 genel goriisme
onergesi verilmistir. Suat Hayri Urgiiplii Hiikimetinde (20 Subat 1965-27 Ekim 1965) genel goriisme dnergesi
verilmemigtir. 1’inci Demirel Hiikiimetinde TBMM Bagkanligina 43 genel goriisme onergesi sunulmustur. II.
Demirel Hiikimetinde genel goriigme Onergesi Millet Meclisi Baskanligina sunulmamistir. 3’iinci Demirel
Hiikimeti doneminde 19 genel goriigme 6nergesi verilmistir. (Onar, 2006 s.32)

Meclis arastirmasi, belirli bir konuda arastirma yapilmak {izere belirli bir sayida milletvekilinin veya bir
siyasi parti grubunun Tiirkiye Bilyiik Millet Meclisi Bagkanligina sundugu 6nergedir. V.III. indnii Hiikimetinde
6 adet Meclis arastirmasi dnergesi verilmistir. IX. Inonii Hiikimetinde (25 Haziran 1962-25 Aralik 1963) 7 adet
Meclis arastirmasi onergesi verilmistir. X. Inonii Hiikiimetinde 25 Aralik 1963-20 Subat 1965) 3 adet Meclis
aragtirmasi onergesi verilmistir. Suat Hayri Urgiiplii Hiikimetinde (20 Subat 1965-27 Ekim 1965) 4 adet Meclis
arastirmasi Onergesi verilmistir. 1’inci Demirel Hiikimetinde 53 Meclis arastirmasi 6nergesi TBMM Bagkanligina
sunulmustur. Bunlardan 28’1 sonuglandirilmis, 25’1 giindemde kalmistir. 2°nci Demirel Hiikimeti Déneminde 21
Meclis arastirmasi 6nergesi TBMM Bagkanligina sunulmustur. 3’{incii Demirel Hitkiimeti Déneminde 47 Meclis
arastirmasi dnergesi TBMM Bagkanligina sunulmustur. (Cinar, 2012, s.41)

Gensoru, Bagbakan veya bakanlar hakkinda bir milletvekili tarafindan Tiirkiye Biiylik Millet Meclisi
Bagkanligina dnerge sunulmasi seklinde gergeklesir.

Tablo 3. Tiirkiye Biiyiik Millet Meclisinde Gensoru Onergeleri

Doénem 12°nci Doénem 13’tinci  Donem 14’tinci  Donem
(1961-1965) (1965-1969) (1969-1973)
Gelen 4 84 23
Kabul Edilen - - -

Meclis sorusturmasi, Hiikiimetin genel siyasetinden, bakanlarin gorev ve sorumluluklarindan meydana
gelen cezai isler gerekce gosterilerek belirli sayidaki milletvekili tarafindan Tirkiye Biiyiik Millet Meclisi

Bagkanligina onerge verilmesi seklinde meydana gelir. V.III. Indnii Hiikiimetinde 7 adet Meclis sorusturmasi

AR
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onergesi verilmistir. Bu donemde Meclis sorusturma 6nergeleri TBMM birlesik toplantisinda 5 iiyeli komisyon
tarafindan verilmistir. IX. Inonii Hiikimetinde (25 Haziran 1962-25 Aralik 1963) IX. Indnii Hiikimetinde 56 adet
Meclis sorusturmasi onergesi verilmistir. X. Inonii Hiikimetinde (25 Aralik 1963-20 Subat 1965) Meclis
sorusturmast onergesi verilmemistir. Suat Hayri Urgiiplii (20 Subat 1965-27 Ekim 1965) Meclis sorusturmasi
onergesi verilmemistir. 1’inci Demirel Hiikiimetinde 48 Meclis sorusturmasi onergesi verilmistir. Bunlardan 30’u
reddedilmistir. (Onar, 2006 s.36.

5.1961-1971 Arasi Secimleri ve Kurulan Hiikiimetler

27 Mayis 1960 darbesi sonrasi ilk se¢im 15 Ekim 1961°de yapilmistir. Ortaya ¢ikan tablo higbir partinin
tek basina iktidar olamayacagini gostermistir. CHP ytizde 37,2 oy alarak 173 milletvekili, AP yiizde 34,8 oy alarak
158 milletvekili, YTP yiizde 13,9 oy alarak 65 milletvekili, CKMP yiizde 13,4 oy alarak 54 milletvekili ¢gikarmustir.
(Ziircher, 2004, s.172)

X. Inénii Hiikimeti (CHP-AP) 25 Kasim 1961°de kurulmus, ideolojik farkliliklar nedeniyle 30 May1s
1962’de sona ermistir. XI. inénii Hiikimeti (CHP-YTP-CKMP-Bagimsizlar): 25 Haziran 1962’de kurulmus ve 25
Aralik 1963’te sona ermistir (Onar, 2024, s.11). XII. Hiikimet (CHP Azinlik) 12 Aralik 1963 — 20 Subat 1965
tarihleri arasinda faaliyet gdstermistir. Suat Hayri Urgiiplii Hiikimeti (AP-YTP-CKMP-MP) 20 Subat — 27 Ekim
1965 tarihleri arasinda gorev yapmuistir.

10 Ekim 1965 tarihinde gerceklestirilen genel segimler, Tiirkiye Cumbhuriyeti'nin ¢ok partili siyasal
hayatinda sag siyasetin giiglii bir sekilde iktidara doniisiinii simgeleyen bir kirilma noktasidir. Bu segimlerde
Siileyman Demirel liderligindeki Adalet Partisi oylarmn ylizde 52,9’unu alarak 450 sandalyeli Tiirkiye Biiyiik
Millet Meclisinde 240 milletvekili ile temsil hakki kazanmis ve tek basina iktidara gelmistir. Bu sonug, 1960 askeri
miidahalesiyle sona eren Demokrat Parti iktidarinin sosyopolitik mirasinin halk nezdinde yeniden kabul
gordiigiinti gostermektedir. (Ziircher, 2004, s. 181) Siileyman Demirel’in Bagbakanliginda kurulan I. Demirel
Hiikimeti 27 Ekim 1965’ten 3 Kasim 1969’a kadar gérevde kalmistir. Bu donem hem ekonomik kalkinma
hedeflerinin uygulandigi hem de toplumsal muhalefetin yiikselise gectigi bir gegis evresi olarak one ¢ikmaktadir.
Demirel’in teknik kdkeni ve ¢6ziim odakli yaklagimi onu “Miihendis Bagbakan” olarak kamuoyunda farklilagtirsa
da AP igerisinde ve toplumsal diizlemde beliren elestiriler 1969 se¢imlerine giden siiregte siyasi istikrarin yeniden
sorgulanmasina neden olmustur.

12 Ekim 1969 tarihinde gergeklesen genel secimler, Tiirkiye’de siyasi kutuplagmanin derinlestigi ve
istikrarsizligin arttig1 bir doneme isaret etmektedir. Segimlere Adalet Partisi, Cumhuriyet Halk Partisi,
Cumbhuriyetci Giiven Partisi, Tiirkiye Isci Partisi ve Milli Nizam Partisi olmak iizere 5 siyasi parti katilmistir. Bu
secimlerde AP oylarin ylizde 46,5’ini alarak 256 milletvekiliyle iktidarim siirdiirmiis, CHP ise ylizde 27,4 oy
oraniyla 143 sandalye kazanmigtir. Her ne kadar AP’nin oy oran1 1965 secimlerine gore azalsa da milletvekili
sayisini koruyarak tek bagina hiikiimet kurmay1 basarmistir (Ziircher, 2004, s. 196).

1969 segimlerinin ardindan Siileyman Demirel liderliginde kurulan II. Demirel HiikGimeti Tiirkiye
Cumhuriyeti’nin 31’inci Hiikimeti olarak 1969—1970 yillar1 arasinda gorev yapmistir. Bu donemde Tiirkiye’de
siyasal ortam sag-sol ideolojik kamplagsmanin ve iiniversite-ig¢i hareketlerinin artisiyla gerilimli bir hal almistir.
Ozellikle iiniversitelerde yasanan olaylar, sendikal eylemler ve sokak catigmalari, hiikimetin giivenlik ve
toplumsal istikrar1 saglama kapasitesini zorlamistir. Adalet Partisi, bu geligsmelere karsi etkili ¢oziimler tiretmekte

yetersiz kalmistir (Ziircher, 2004, s. 196).
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6 Mart 1970 tarihinde kurulan III. Demirel Hiikiimeti ise 26 Mart 1971°e kadar gorevde kalmis ancak bu
stirecte de toplumsal huzursuzluklar derinlesmistir. Siyasi kutuplagma, 6grenci eylemleri ve ekonomik sorunlar bu
donemin belirgin 6zellikleri olmustur. Ayn1 zamanda, Adalet Partisi i¢inde yasanan i¢ ¢ekigmeler hiikiimetin
zayiflamasina neden olmustur. Hiiklimetin bu sorunlart ¢6zememesi Tiirk Silahli Kuvvetlerinin 12 Mart 1971
tarihinde verdigi muhtirayla sonuglanmistir. Muhtira sonrasinda Siileyman Demirel bagbakanliktan istifa etmis ve
yerine askeri destekli bir teknokrat hiikiimet getirilmistir

1961-1971 aras1t TBMM’de dogrudan denetleme araglar1 aktif olarak kullaniimistir. Ozellikle yazil sorular
bilgi edinme ve kamuoyu olusturma araci olmustur. Ancak hiikimet kurma siireglerinde yasanan zorluklar,
koalisyonlarm kirilganlig1 ve partiler arasi uzlagmazliklar, denetim islevini zaman zaman goélgeleyebilmistir. Bu
donem, Tiirkiye’nin demokratiklesme c¢abalarmin kurumsallagsmaya c¢aligtigr kritik bir zaman dilimi olarak
degerlendirilmelidir.

Sonug¢

1961-1971 doneminde Tiirkiye Biiylik Millet Meclisinin denetim kapasitesi, anayasal ve i¢ tiiziiksel
mekanizmalarla O6nemli Olglide giiglendirilmis ve kurumsallagtirilmistir. Dogrudan denetleme yontemleri
TBMM’de siyasi istikrarin saglanmasi ve yasama faaliyetlerinin etkin ve verimli kullanilmasini saglamaktadir.
Genel goriisme, Meclis aragtirmasi, Meclis sorusturmasi ve gensorunun tanimi, nasil kullanildig1 ve hangi siklikla
kullanildigin1 6nem arz etmektedir. Bu donemde 6zellikle soru onergeleri araciligiyla yiiriitme organ {izerinde
etkin bir gdzetim saglanmistir. Dogrudan denetleme yontemleri Anayasa ve I¢ Tiiziik baglaminda ele alinmustir.
Dogrudan denetleme yontemleri ilk olarak 2 Mayis 1927 tarihli TBMM Dahili Nizamnamesi’nde tanimlanmis,
1960 Milli Birlik Komitesi I¢tiiziigii ve 1961 Anayasasi’nda kapsami genisletilmistir. 1961-1971 yillari arasinda
koalisyon hiikiimetleri kurulmus dolayisiyla dogrudan denetleme yontemlerinin onemi artmistir. Koalisyon
hiikimetlerinin kurulmasi muhalefet partilerinin denetleme yontemlerini kullanmasimi saglamis ve dogrudan
denetlemenin 6nemi anlagilmistir. Ancak siyasi istikrarsizlik, koalisyon hiikiimetlerinin kisa dmiirlii olmas1 ve
partiler aras1 kutuplagmalar gibi etkenler Meclisin denetim islevini tam anlamiyla gergeklestirmesini zaman zaman
engellemistir. Yine de bu yillar Tiirkiye’de parlamenter sistemin kurumsal kimliginin gelistigi ve demokratik
denetim yollarinin islerlik kazandig1 bir donem olarak degerlendirilmelidir. Tanzimat Donemi’nden 1961°e kadar
Parlamentonun acilis1 ve gelisimi, siyasi partilerin aldiklar1 oy oranlar1 ve milletvekili sayilari, iktidar ve
muhalefetin faaliyetleri, denetleme yontemlerine katilimlari sayisal verilerle incelenmistir. Bu ¢alismanin ortaya
koydugu veriler Tiirkiye’nin demokratiklesme siirecinde dogrudan denetim araglarinin ne dlgiide etkili olduguna
dair tarihsel bir perspektif sunmaktadir.
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Bu ¢alisma, Orhan Pamuk’un Masumiyet Miizesi adli romanini bireysel hafiza, nostalji,
miizecilik ve toplumsal cinsiyet eksenlerinde ¢ok katmanli bir anlat1 olarak ele almay1
amaglamaktadir. Romanin merkezinde yer alan Kemal karakterinin Fiisun’a duydugu
aski nesneler araciligtyla muhafaza etme gabasi, gegmisin estetik, politik ve toplumsal
boyutlarini iceren derinlikli bir hafiza insasina isaret eder. Bu baglamda ¢alisma,
Kemal’in Fiisun’a ait giindelik nesneleri biriktirme pratigini Aleida Assmann’m kiiltiirel
hafiza kurami gergevesinde yorumlarken Svetlana Boym’un restoratif ve reflektif
nostalji ayrimi dogrultusunda tartismaktadir. Kemal’in bireysel arsivcilik eylemi,
estetize eden ve bellegi bicimlendiren bir erkek Oznenin temsil stratejisi olarak
degerlendirilmektedir. Romanin anlat:1 yapisi, Kemal’in asik, anlatici, koleksiyoncu ve
kiirator olarak konumlandigi ¢ok katmanli bir diizlemde sekillenir. Coklu kimlikler,
Jacques Derrida’nin “arsiv = iktidar” onermesi ve Michel Foucault’nun bilgi-iktidar
iliskisi baglaminda ¢oziimlenmektedir. Anlati boyunca Kemal’in hem bireysel bir
geemis insa etmesi hem de gegmisi koleksiyonlastirarak sergilemesi, miize fikrini bir
temsil rejimi olarak giindeme tasir. Miize, romanin kurgusal diizleminde ve gercek
diinyada insa edilmis fiziksel bir mekan seklinde gegmisin secilerek sabitlendigi ve
estetiklestirildigi bir iktidar alanina doniismektedir. Bu baglamda Fiisun’un anlatidaki
temsili, ozellikle dikkat cekicidir. Roman boyunca Fiisun’un sesinin bastirilmasi,
Kemal’in topladig1 nesneler iizerinden anilmasi ve goriiniir kilinmasi anlatinin cinsiyetli
dogasini agik eder. Feminist edebiyat kurami ¢ergevesinde bu temsil bigimi erkek bakist
tarafindan yonlendirilen, Fiisun’un Oznelligini bastiran ve onu simgesel olarak
nesnelestiren bir hafiza rejimine isaret eder. Kemal’in hafiza pratigi, gecmisi sadece
kaydeden degil; onu yeniden bigimlendiren, kendi arzusuna ve iktidarina uygun hale
getiren bir erk sahibini ortaya koyar. Bu nedenle roman, nostaljinin “masum” bir
duygulanim olmadigini; bilakis bastirma, unutturma ve iktidar iizerinden segici bir
hatirlama bi¢imi oldugunu gériiniir kilar. Dolayisiyla Masumiyet Miizesi, bireysel bir agk
hikayesinin &tesinde kiiltiirel hafizanin, temsilin epistemolojisinin, nostaljik estetigin ve
cinsiyetlendirilmis anlati yapilarmin sorgulandig: elestirel bir kurmaca olarak
konumlanmaktadir. Romanin anlati mimarisi ile eszamanli olarak gercek diinyada
kurumsallagan miize pratigi, yalnizca edebi bir temsiliyet meselesi olmayip modern
hafiza rejimlerinin ve temsil politikalarinin somut bir ifadesi olarak degerlendirilmelidir.
Bu birliktelik, gecmisin “asir1 estetize edilmesi” yoluyla tahakkiim iliskilerinin nasil
goriinmez kilmabilecegine dair yapisal bir elestiriyi de beraberinde getirir. Hafizanin
estetiklestirilmis bigimi, gecmise dair belirli anlatilarin dolasima sokuldugu ve
digerlerinin bastirildig1 segici bir temsil rejimi kurar. Bu baglamda miize, soylemsel
olarak organize edilmis bir bilgi alani, bir tiir “iktidar topografyasi”dir; anlatry1 ve
hafizay1 disipline eden, normatif gercevede sabitleyen bir epistemolojik aygit olarak
isler. Bu gergevede ¢aligma, temsilin ontolojik statiisii ve iktidar icerigini sorgulayan ti¢
katmanl bir ¢oziimleme yapisi sunmaktadir. “Kemal’in Hafiza Estetigi” bashg,
bellegin nesne iizerinden bedenlesmesini kiiltiirel hafizanin materyal arsivleri
baglaminda tartisirken “Eril Nostalji ve Iktidar” basligi, restoratif hatirlamanin iktidar
mantiiyla kurdugu patriyarkal tahakkiim iliskilerini goriniir kilmaktadir. “Estetik ve
Etik Arasinda” bashiginda ise miize anlatisi, temsilin normatif smirlan ile etik
sorumluluk arasindaki gerilim diizleminde ele alinmaktadir.

Anahtar Kelimeler: Yeni Tirk edebiyati, Kiiltirel hafiza, Restoratif nostalji,
Miizecilik, Erkek bakisi, Toplumsal cinsiyet.
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Abstract

The aim of this study is to analyse Orhan Pamuk’s The Museum of Innocence as a
multi-layered narrative revolving around individual memory, nostalgia, museology and
gender. At the centre of the novel is the character Kemal and his efforts to preserve his
love for Fiisun by collecting everyday objects associated with her. This act of collecting
refers to a complex construction of memory that encompasses aesthetic, political and
social dimensions of the past. Within this framework, the study interprets Kemal’s
practise of collecting objects that belonged to Fiisun through Aleida Assmann’s theory
of cultural memory and discusses it in the light of Svetlana Boym’s distinction between
restorative and reflective nostalgia. Kemal’s personal archiving activity is not only
sentimental but is also understood as a representational strategy of a male subject who
aestheticizes and shapes memory. The narrative structure of the novel unfolds on
several levels, in which Kemal appears as lover, narrator, collector and curator. These
overlapping roles are analysed based on Jacques Derrida’s thesis “archive = power”
and Michel Foucault’s concept of the relationship between knowledge and power.
Throughout the narrative, Kemal constructs a personal past and curates it through the
act of collecting, transforming the idea of the museum into a regime of representation.
The museum, both as a fictional construct within the novel and as a physical institution
in the real world, becomes a space of power in which the past is selectively fixed and
aestheticised. In this context, the portrayal of Fiisun is particularly noteworthy. Her
voice is consistently silenced, and she is only made visible through the objects that
Kemal collects. This dynamic exposes the gendered nature of narrative authority. From
a feminist-literary perspective, this mode of representation is characterised by the male
gaze and signals a regime of memory that suppresses Fiisun’s subjectivity and
symbolically objectifies it. Kemal’s practise of remembering reveals not only a desire
to record the past, but also to reshape it according to his own will and authority. The
novel thus shows that nostalgia is not an “innocent” feeling, buta selective form of
remembering that is interwoven with repression, forgetting and power. The Museum of
Innocence is thus not only a personal love story, but also a critical narrative that
scrutinises cultural memory, the epistemology of representation, nostalgic aesthetics
and gender-specific narrative structures. The coexistence of the narrative architecture
of the novel with the institutionalisation of the museum in the real world should not
only be seen as a question of literary representation, but also as a concrete manifestation
of modern regimes of memory and politics of representation. This overlap
simultaneously offers a structural critique of how power relations can be made invisible
through the “over-aestheticisation” of the past. The aestheticised form of memory
establishes a selective regime of representation in which certain narratives about the
past are circulated while others are silenced. In this context, the museum functions as
a discursively organised field of knowledge -a kind of “topography of power”- that
disciplines narrative and memory and acts as an epistemological apparatus that
establishes meaning within a normative framework. Within this framework, the study
presents a three-stage analytical structure that scrutinises the ontological status and
power dynamics of representation. The first part, “Kemal’s Aesthetics of Memory”,
discusses the embodiment of memory through objects within the material archives of
cultural memory; the second part, “Male Nostalgia and Power”, highlights the
patriarchal structures established through restorative memory; and the final part,
“Between Aesthetics and Ethics”, examines the museum narrative in the tension
between the normative limits of representation and ethical responsibility.

Keywords: Modern Turkish literature, Cultural memory, Restorative nostalgia,
Museology, Male gaze, Gender.
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Giris

Orhan Pamuk’un Masumiyet Miizesi romani; edebiyat ile miizecilik, bireysel hafiza ile kolektif tarih, ask
anlatisi ile toplumsal cinsiyet rolleri arasindaki sinirlart bulaniklastiran ve farkli anlati diizlemlerini i¢ i¢e gegiren
¢ok katmanli bir yap1 sergilemektedir. Bu anlat1 yapisi, romani yalnizca bireysel bir ask hikéyesi ya da nostaljik
bir hafiza kurgusu olarak degil; ayn1 zamanda temsil iktidari, toplumsal cinsiyet rolleri ve anlati kurma eylemi
iizerinden sekillenen bir 6znelesme siireci olarak degerlendirmeye imkéan tanir. Romanin merkezinde yer alan
Kemal karakteri, takintili agki nedeniyle Fiisun’a ait giindelik nesneleri yillarca biriktirerek bir miize kurmaya
yonelir. S6z konusu yonelim, bireysel kaybin nesneler araciligiyla telafi edilmeye caligildigi bir hatirlama
pratigiyle siirl kalmayip erkek anlaticinin aski, hafizay1 ve temsili tek basina {istlendigi bir anlat1 evreni insa
eder. Bu kurgu, ge¢misin nesneler araciligiyla estetiklestirilerek yeniden kurgulandigi, hatirlamanin belirli bir 6zne
bakisindan gergeklestirildigi ve toplumsal cinsiyet normlarinin anlati diizeyinde nasil yeniden firetildiginin
gozlemlenebilecegi bir yapr sunmaktadir. Romanin sundugu hafiza pratigi, kisisel bir arsivcilik drnegi oldugu
kadar eril nostalji ve temsiliyet lizerinden ilerleyen bir iktidar alan1 olarak da degerlendirilebilir. Nitekim Sibel
Yanaray ve Yakup Celik’in Pamuk’un romanlar1 iizerine gergeklestirdikleri i¢erik analizinde Masumiyet Miizesi
basta olmak {izere yazarin kurgusal evreninde erkek karakterlerin anlatinin yapisal merkezinde konumlandigy;
kadin karakterlerin ise ¢ogunlukla yardimci, sinirh ve islevsel olmayan bigimlerde temsil edildigi ortaya
konmustur. Bahsi gegen analizde, 6zellikle mesleki temsillerin cinsiyet temelli dagilimi incelenmis ve profesyonel
rollerde kadin karakterlerin temsilinin ciddi oranda sinirli oldugu vurgulanmistir (Yanaray ve Celik, 2019: 155-
158). Bu durum, anlatidaki cinsiyet temsillerinin estetik tercihlerle beraber yapisal bir bakis rejimine ve iktidar
iliskilerine dayandigini diisiindiirmektedir.

Hafiza ¢alismalarinda one ¢ikan Aleida Assmann, bireysel hafizayla kolektif hafiza arasindaki ayrim
netlestirerek kiiltiirel hafizayi ritiieller, anlatilar, imgeler ve nesneler araciligryla aktarimda bulunan, uzun vadeli
bir bellek bi¢imi olarak tanimlar (2011: 119-122). Bu yaklasim, Masumiyet Miizesi’'nde Kemal’in kisisel hafizasini
kamusal bir miize araciligiyla estetiklestirme ¢abasini degerlendirmek agisindan islevseldir. Assmann’a gore
nesneler, bireysel hafizanin sabitlenmesinde kilit rol oynar; ¢iinkii somut materyal araglar yoluyla ge¢cmisin
bellekte korunmasi, hatirlama eylemini bedensellestirir (2010: 36). Bu dogrultuda Kemal’in Fiisun’a ait nesneleri
sistemli sekilde biriktirmesi ve kurmaca bir miizede sergilemesi, bireysel hafizanin kiiltiirel bir ifade bigimine
doniistiigiinii gosterir. Ote yandan bu hafiza biciminin toplumsal cinsiyetle iliskisi, Svetlana Boym’un nostalji
kuramiyla daha derinlikli bicimde analiz edilebilir. Boym, nostaljiyi “restoratif” ve “reflektif” olmak iizere ikiye
ayirir. Restoratif nostalji, gecmisin yeniden insasina ve “6z”’e doniise odaklanirken reflektif nostalji, gegmisi
sorgulayan, ironik ve mesafeli bir hatirlama bi¢imi sunar (Boym, 2001: 21). Masumiyet Miizesi’nde Kemal’in
sergiledigi nostalji tiirii, restoratif nitelik tagir: Kemal ge¢misi, yani Fiisun’la olan iliskisini nesnelerle dondurmaya
calisir; miize, sabitlemenin mekanidir. Ancak bu nostalji tiirii, eril bir iktidar alan1 olarak da okunabilir. Fiisun’un
sesi bastirilirken Kemal’in aski, hafizasi ve anlatis1 roman boyunca belirleyici olur. Bu durum, hatirlama ve
anlatma eyleminin eril bir tekel iizerinden yansitildiginin gostergesidir.

Eril hafizanin nesne ve miize aracilifiyla temsil edilmesi, bireysel arsiveilik pratigini sorgulamak
bakimindan 6nemlidir. Jacques Derrida’nin Arsivin Hummasi adli galigsmasinda belirttigi gibi arsiv yalnizca bellek
degil, ayn1 zamanda iktidardir (Derrida, 1995: 3). Arsiv tutma eylemi; segme, dislama ve temsil siirecleriyle
dogrudan iliskilidir. Bu baglamda Kemal’in hem anlatict hem de miizeci islevini iistlenmesi, gegmisi tek tarafll

olarak yeniden yazmas1 anlamina gelir. Ozellikle miize, hafizanin toplumsal onayla sabitlendigi kurumsal bir alana

[ \I E E Turkish Academic Research Review 2025, 10/2 498



“Benim Miizem, Benim Hafizam”: Masumiyet Miizesi’nde Anlat1 ve Temsil Iktidar1

doniiserek Kemal’in agkini estetik ve etik olarak mesrulagtirir. Tiim bu ¢ercevede Masumiyet Miizesi, yalnizca bir
ask anlatis1 olmayip bireysel hafiza, erkek nostaljisi ve miize ideolojisi etrafinda oriilmiis ¢ok katmanli bir yap:
olarak ele alinmalidir. Calismanin temel amaci Masumiyet Miizesi’ni bireysel hafiza, nesne estetigi ve miize
anlatis1 baglaminda incelerken bu yapilarin toplumsal cinsiyet politikalartyla nasil i¢ ige gectigini ortaya
koymaktir. Feminist anlati kuramlar ile kiiltiirel hafiza yaklagimlar1 bir arada diistiniilerek romandaki anlati
iktidarinin eril sdylemler ve temsil bigimleri izerinden nasil kuruldugu sorgulanmaktadir. Romanin merkezindeki
miize yapisi, erkek 6znenin gegmisi tek tarafli bicimde hatirlama, sergileme ve mesrulagtirma araglarina nasil
doniistiigiinii géstermek agisindan ele alinmaktadir. Boylece bireysel arsivcilik pratiginin ideolojik baglam ile
erkeklik nosyonunun nostalji ve miize iizerinden bigimlenme halleri sorgulanmaktadir. Romanin estetik yapisinin
otesine gegilerek etik-politik temsiller elestirel vurguyla ¢oziimlenmekte; miize anlatisi, eril bakigla yeniden
kurgulanan bir iktidar aygiti olarak degerlendirilmekte ve temsil, iktidar, cinsiyet meselelerini merkeze alan
elestirel bir okuma 6nermektedir. !

1. Kemal’in Hafiza Estetigi: Nesne Koleksiyonu ve Kiiltiirel Bellegin Cisimlesmesi

Masumiyet Miizesi romaninda, bagkarakter Kemal’in Fiisun’a dair giindelik nesneleri sistemli bigimde
biriktirerek bir miize kurmasi, bireysel hafizanin maddesel temsiller aracilifiyla disavurumuna olanak tanir.
Assmann’1n kiiltiirel bellek kurami baglaminda degerlendirildiginde bu eylem, hafizanin salt zihinsel veya soyut
bir stire¢ olmadiginy; ritiieller, metinler ve 6zellikle maddi nesneler vasitasiyla “somutlagtirilmis bellek” formunda
kurumsallastigin1 da ortaya koyar. Assmann’a gore kiiltiirel bellek, bireysel bellegin dtesine gecerek kamusal
alanda paylasilabilir héle gelen, nesneler lizerinden sembollesen bir anlamlar sistemidir (2011: 271). Kemal’in
nesne koleksiyonu, bu anlamda, bireysel arzunun kolektif kodlarla yeniden yazildig1 sembolik bir alan olarak islev
kazanir. Her bir esya -6rnegin, Flisun’un i¢tigi gazoz sisesinden sigara izmaritine kadar uzanan genis yelpazedeki
objeler- hem gegmisi temsil eder hem de bellegin maddesel olarak insa edildigi bir hatirlama araci héline gelir.?
Dolayisiyla miize pratigi, bireysel bir ask hikdyesinin izlerini muhafaza eden bir alan olmanin otesine gegerek
gecmisin temsili, hatirlama bigimleri ve kiiltiirel bellegin yapilandirilmast agisindan zengin bir semiyotik diizlem
sunar. Bu baglamda miizede sergilenen her bir nesne, hatirlamanin giinceldeki tasiyicist ve gecmisin simdiye
yansimig maddesel izdiigiimii olarak islev goriir. Salt zihinsel bir siire¢ olmayan bellek; ritiieller, metinler ve
nesneler araciligiyla tekrarlanabilir ve yeniden kullamilabilir yapilara kavusur; boylece bir “hafiza mimarisi”
kurulur (Assmann, 2011: 276). Kemal’in miize i¢inde sistematik bicimde bir araya getirdigi objeler, hafiza
mimarisinin temel yapi taslaridwr. Biriktirilen objelerden olusan koleksiyon, sadece ge¢misi muhafaza etmeye

doniik nostaljik ya da takintili bir egilim olmayip bellegin estetik ve kurumsal araglarla kamusallastirilmast

'Masumiyet Miizesi tizerine yapilan ¢esitli akademik ¢alismalarda romanin anlati yapisi, nesne estetigi ve miize kurgusu
incelenmistir. Ornegin Sinem Karaduman’in “Nesne Diizeni ve Imge Tasavvuru Baglaminda Sanatsal Bir Kurgu Olarak
Masumiyet Miizesi” (2016) baslikl: yiiksek lisans tezinde, roman ve miizenin kesisiminde yer alan nesne diizeni, sergileme
bicimi ve sanatsal kurgu baglaminda Masumiyet Miizesi degerlendirilmistir. Bu ¢alismada ise roman, feminist kuramimn
sundugu etik, temsil ve riza tartigmalar lizerinden okunmaktadir. Filisun karakteri merkeze alinarak cinsiyetli miize pratigi,
ozne-nesne iliskisi, hafiza politikasi ve eril bakis baglaminda yap1 ¢oziimiine tabi tutulmaktadir.

2Roland Barthes, giindelik nesnelerin toplumsal baglam iginde nasil anlamlandirildigini agiklarken onlari yalmzca fiziksel
varliklariyla degil, tasidiklan kiiltiirel ve ideolojik kodlarla birlikte analiz eder. “Mit” kavrami, Barthes’a gore bir nesnenin,
goriiniirde dogal olan anlaminin altinda gizli bir kiiltiirel s6ylemi tasimasidir. Barthes’in Mitolojiler adl1 eserinde belirttigi gibi,
siradan bir esyaya yiiklenen anlamlar, toplumsal bilingaltinin yansimalarini igerir. Bu gergevede, Masumiyet Miizesi’ndeki
nesneler bireysel duygularla beraber toplumsal degerlerin, cinsiyet rollerinin ve nostaljik arzu politikalarinin da tasiyicisidir.
Kemal’in Fiisun’a ait objeleri gecmisi kendi 6znel mitolojisiyle yeniden kurmak i¢in saklamasi, Barthes’in gostergebilimsel
¢oziimlemeleriyle dogrudan iliskilidir. Nesneler, anlam {iretim zincirine dahil olan gostergelere dontisiir. Bkz. Barthes, Roland.
Mpythologies. New York: Hilland Wang, 1972.
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yéniinde bir cabadir.® Miize, bu yéniiyle bireysel bellegin kiiltiirel formlar araciligiyla sabitlenmesini ve gelecege
aktarilmasm saglayan bir “ara yiiz” olarak konumlanir. Ali Artun’un belirttigi gibi modern miize, temsil ve
anlam tiiretme yetkisini estetiklestirme yoluyla mesrulastiran ve ge¢misi iktidar iligkileri iginde diizenleyen bir
kurumdur (2012: 24). Bu baglamda Kemal’in kurdugu miize, modernligin bireysel 6zneyi merkezilestirerek
geemisi segici temsil rejimlerinin bir {irlinii olarak yeniden yapilandirdigi ideolojik kurgunun somut bir
tezahiiriidiir.

Kemal’in nesnelere yiikledigi anlamlar, onlart “kisisel hatira” olmaktan ¢ikarip se¢ilmis, kurgulanmis ve
diizenlenmis bir anlatinin pargasi haline getirir. Bu baglamda Masumiyet Miizesi’nde nesneler, fiziksel
gercekliklerinden 6te sahiplenme ve konumlandirma stratejileriyle anlam kazanir; her bir nesne, Kemal’in
duygusal ve zamansal evreninde belli bir iglevsellik ve diizen i¢inde yeniden sunulur (Arcagok, 2024: 103). S6z
konusu anlamlandirma siireci, Jan Assmann’in kiiltiirel bellek teorisindeki “referans ¢ergeveleri” kavramiyla da
ortligiir. Sadece gegmisin birer kalintisi olmayan nesneler, ayni ge¢misin nasil hatirlanacagina ve temsil
edilecegine dair bir yapilandirma bi¢imidir (Assmann, 1995: 130). Bu agidan bakildiginda Masumiyet Miizesi’nde
sergilenen her obje, bir hatiranin ikamesi olmanin Otesine gegerek bir tiir zamansal sabitleme ve duygusal
cerceveleme islevi kazanir. Pamuk da Saf ve Diisiinceli Romanct adli eserinde romanlarin siradan duyumlarin,
jestlerin, nesnelerin ve giindelik hayatin arsivini olusturdugunu vurgular; miize ile romanin ortak zemini olarak
nesneler iizerinden bir hafiza evreni kuruldugunu belirtir (Pamuk, 2011: 71-72). Zira kiiltiirel bellek yalnizca
bireylerin anilarindan olusmaz; anilar, kolektif olarak paylasilan ve aktarilan sembolik yapilar, torenler ve nesneler
araciligryla toplumun ortak bellegini kurar. Dolayisiyla Kemal, kamusal bir hafiza alani insa etme iddiasinda
olmasa dahi miize, bireysel hafizanin estetik, mimari ve temsili diizenlemesi yoluyla kamusal alana agilabilecek
potansiyele sahiptir. Kemal’in koleksiyonu, Maurice Halbwachs’in kavramsallasgtirdigi sekliyle, bireysel hafizanin
“toplumsal ¢ergeveler” i¢inde yapilandig: fikrine de yaklasir. Filozofun kolektif bellek kurami, bireysel anilarin
hatirlanma siirecinin toplumsal gergeveler iginde sekillendigini savunarak hafizay1 bireylerin 6znelliginden ¢ikarip
toplumsal baglamlara yerlestirir. Halbwachs’a gore hafiza, bireyde baslar fakat asil anlamin1 ve yoniinii toplumla
olan iligkiler ag1 icinde kazanir; zira bellek, bireyin ait oldugu grubun toplumsal yapisinda isler (1980: 54). Kolektif
hafizaya sahip olmak, ortak gegmise dair bilgiye sahip olmak ve ge¢cmisin ortak anlamlarla kodlandig1 bir grup
aidiyetine katilmak anlamina gelir (Hasanov, 2016: 1439). Halbwachs, kolektif bellegi “iceriden goriilen grup”
metaforuyla tanimlar; grup, ge¢misin imgeleri araciliiyla kendine ait bir otoportre olusturur ve bu sayede zaman
iginde siireklilik arz eden bir kimlik insa eder (1980: 86).

Masumiyet Miizesi romaninda Kemal karakterinin miize kurma arzusu, Halbwachsg¢1 bakis agisindan
degerlendirildiginde agik bir kolektif bellek yaratma girisimi olarak okunabilir. Her ne kadar Kemal gergek bir
toplulugun parcasi ya da kurucusu olmasa dahi bir grup tahayyiilii gelistirerek kisisel hafizasin1 kamusal bir
diizleme tagimaya calisir. Miize, burada yalnizca hatiralarin saklandigi fiziksel bir mek&n olmaktan ¢ikarak

toplumsal bellegi ¢agristiran simgesel bir ¢ergeveye doniigiir. Kemal’in takintilarinin maddi izleri olan nesneler,

3Walter Benjamin, “Sanat Yapit1’nin Teknik Olarak Yeniden Uretilebilirligi” adli metninde “aura” kavramini, bir sanat eserinin
tarihsel baglamiyla yiiklii olan, kendine 6zgii ve tekrarlanamaz varli1 olarak tanimlar. Aura, eserin zamansal ve mekansal
konumundan tiireyen bir otantiklik hissidir. Modern ¢agda iiretim ve dolasim tekniklerinin yaygmlasmasi, auray: asindirmakta;
sanat eserleri “orada” ve “o anda” bulunma niteligini kaybetmektedir. Masumiyet Miizesi'ndeki nesneler, Benjaminci
baglamda aura sahibi olarak okunabilir. Kemal’in her objeyi 6zenle muhafaza etmesi, onlari tekrarlanamaz kilmak ve gegmisin
otantik dokusunu yeniden kurmak i¢indir. Bu ¢aba, ayn1 zamanda modernitenin tarihsel kopuslarina kars1 bireyin direnisidir.
Benjamin’e gore tarih hem biiyiik anlatilarla hem de kiigiik ve sessiz objelerle yeniden kurulabilir; miize de tarihsel hafizanin
somut mekani olarak igler. Bkz. Benjamin, Walter. “The Work of Art in the Age of Mechanical Reproduction”. In //luminations,
edited by Hannah Arendt, translated by Harry Zohn. New York: Schocken Books, 1969.
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geemisin anlatiya doniistiigii bir tiir “hafiza aygit1” olarak islev goriir. Halbwachs’in “sosyal ¢ergeve” kavramiyla
(1980: 51-52) disiiniildiigiinde nesneler dizisi, bireysel hatiralari toplumsallagtirma yoniinde aracilik yapar.
Kemal’in miize anlatisi, yasanmis olani kendisi ve potansiyel ziyaretgileri i¢in yeniden kurar; bireysel bellegin
paylasima acgildigi, simgesel bir grup deneyimi iiretir. Ancak bahsi gecen grup deneyimi, kugaklararasi aktarimi
saglayan dinamik ve canli bir kolektif yapidan ziyade monolojik bir anlati evreni yaratir. Kemal’in hafizasinda
yalnizca kendi sesi yankilanir; Fiisun’un sessizligi, anlatinin tek yonlii olusuna isaret eder. Boylece miize,
paylasimci bir kolektif yapidan ziyade bireysel arzularin kamusal alanda estetize edildigi simgesel bir bellek
mekanina doniisiir; buna karsin sosyal ¢erceve dogrultusunda bireysel hafizanin toplumsal zeminde diizenlenip
anlamlandiriimasina da imkan tamir.*Diger bir ifadeyle miize, hatirlamanin mekansal ve nesnel formlar araciligiyla
gerceklestirilmesini miimkiin kilan bir platformdur. Unutulanla hatirlanan, bireysel arzu ile toplumsal norm, 6znel
deneyim ile kolektif anlat1 arasinda salinan bir “ara alan” olarak islev kazanir. Her ne kadar Halbwachs’in ¢izdigi
kolektif hafiza tanimi, organik ve topluluklar aras1 paylagimi 6nceleyen bir yap1 (1980: 31) olsa dahi Masumiyet
Miizesi bu kavrami daha ironik, kirilgan ve kisisel bir diizleme ¢eker. Yine de Kemal’in nesne koleksiyonu,
bireysel bellegin kolektif bellege dogru agilma c¢abasini temsil eden bir sosyal cergeve Ornegi olarak
degerlendirilebilir; ¢ilinkii karakterin ¢abasi, bireysel ge¢cmisin toplumun onayina agilmasi ve estetik bir anlati
araciligryla normatif bir forma doniistliriilmesiyle sonuglanir.

Kemal’in nesne koleksiyonunun Halbwachsg1 bir sosyal ¢erceve olarak islev gérmesi, bireysel bellegin
toplumsal anlamda kodlanabilecegi mekansal formu giindeme getirir. Bu noktada Pierre Nora’nin “hafiza
mekanlar1” kavrami, romandaki miize anlatisin1 kavramsal olarak derinlestirmeye imkéan tanir. Nora, modern
cagda gecmisin geleneksel yollarla aktarilamaz hale geldigini ve tarih ile bellek arasindaki bagin radikal bigimde
koptugunu ileri siirer. Ona gore artik hafiza, giindelik yasamin dogal pargast olmaktan ¢ikmus, tarih tarafindan
kusatilmistir. Bu durumda hafizanin siirdiiriilebilirligini saglayacak sey, hatirlamanin kendisine adanmis, simgesel
ve fiziksel yapilar, yani hafiza mekanlaridir (Nora, 1989: 18-19). Hafiza mekanlari, hatirlamanin dogrudan
yasanmadig1 ancak hatirlama ediminin sahnelendigi alanlardir. Masumiyet Miizesi, bellegin mekéansallagmasi ve
estetize edilmesi anlaminda tipik bir “lieu de mémoire” 6rnegi sunar.

Kemal’in kurdugu miize, siradan bir ask anlatisin1 fiziksel bir hafiza yapisina doniistiirerek bireysel
geemisin kamusal bir temsile kavusmasini saglar. Yakup Gelir, romanin mekénsal kurgusunun estetik ve sinifsal
kodlarla oriildiigiinii; Nisantast ve Cukurcuma karsitlig1 iizerinden burjuva nostaljisi ile alt sinif temsili arasinda
bir gerilim alan1 yaratildigini vurgular. Ona gore bu iki semt, Kemal’in hafiza bigimlerini ve temsil stratejilerini
belirleyen sosyo-kiiltiirel baglamlar olarak romanin anlam haritasini sekillendirir (Gelir, 2019: 601). Bu baglamda
miize mekani, sinifsal temsiliyetin insa edildigi ideolojik bir uzama doniisiir. Eski bir {i¢ katli binanin
doniistiiriilmesiyle olusturulan miize, bir tiir “duygusal arkeoloji” pratigi olarak isler. Nora’nin ifadesiyle miizeler,
“somut bellek parcaciklari”dir; tarihin soyut akigi karsisinda gegmisi elle tutulur héle getiren direnis alanlaridir

(1989: 7). Kemal’in her vitrini belli bir boliime, ana ya da doneme karsilik gelecek sekilde diizenlemesi, arkeolojik

4Jean Baudrillard, modern toplumu “simiilakrlar” ¢ag olarak tanimlar. Ona gore simiilasyon, gergekligin yerini alan, ama
onunla birebir drtiismeyen temsiller zinciridir. Masumiyet Miizesi bu baglamda yalnizca bir askin ya da gegmisin temsilini
sunmaz; aksine, kay1p bir agkin yeniden icadi, yani onun “gerceklige benzeyen bir kurgu” seklinde yeniden insasidir. Kemal’in
miizesi, askin gergekligini belgelemekten ziyade onu sahneler; miizedeki her nesne artik birer belge olmayip kurguya ait
gostergedir. Baudrillard’in teorisine gore nesneler, kullanim degeriyle degil, gostergebilimsel degeriyle isler; bu yoniiyle miize,
nostaljik bir agkin simiilakrina doniisiir. Kemal’in agkinda oldugu gibi gergeklik kaybolduk¢a, onun yerine gegen gostergeler
artar. Bkz. Baudrillard, Jean. Simulacra and Simulation. Translated by Sheila Faria Glaser. Ann Arbor: University of Michigan
Press, 1994.
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tutumun bilingli bir formudur. Nesnelerin sergilenme bi¢imi, zamansal bir mantik igerir. Hatiralar mekéansal bir
baglam icinde zamanin pargalarina ayrilmis, belirli anlati odaklar1 etrafinda yeniden dizilmistir. Hatirlamanin
dogasini nesnelestiren miizedeki her obje, hatirlama ediminin kendisidir. Bu anlamda Masumiyet Miizesi, tarih ile
bellek arasindaki ¢atigmanin sahnelendigi bir metin diizlemi sunar. Nora’ya gore tarih, diizenleyici ve totallestirici
bir anlam rejimidir; bellek ise pargali, duygusal ve 6zne merkezlidir. Kemal’in miizesi, iki kutup arasinda sikismis
bir hafiza pratigini temsil eder. Nesnelerin se¢imi ve diizenlenisi, bir tiir “anilagtirma” stratejisi olarak belirir. Her
obje, ask hikayesine dahil olmus bir aktor gibi davranir; dolayisiyla miize, gegmisin yeniden yazildigi sahneye
doniisiir. Kemal’in yaptigi, tarihsel olani bireysel bellege dogru gekerek onu duygularla kodlanmis bir yapiya
dontistiirmektir. Boylece miize, bireysel travmanin estetik ve kiiltiirel bir yaprya aktarilmasiyla olusmus bir
“hatirlama teknolojisi” haline gelir. Miizecilik, ge¢misi kontrol altina alma, diizenleme ve yeniden kurma
pratigidir; modernligin hizla unutturdugu ge¢mise karst bir hafiza stratejisi olarak sekillenir. Kemal’in stratejik
hafiza insasi, ge¢cmisin yeniden insa edilip sahneye konmasina dayanir; miize, bu sahnelemenin estetik ve
epistemolojik ¢ergevesini olusturur.

2. Eril Nostalji ve Iktidar: Kemal’in Restoratif Hafizas:

Masumiyet Miizesi’nde nostalji, bireysel bir kayip hissiyle beraber toplumsal bellegin yeniden insasiyla
iligkilendirilen ¢cok katmanli bir pratik olarak ortaya ¢ikar. Romanin bagkahramani Kemal, Fiisun’u kaybetmesiyle
birlikte ge¢cmisi takintili bir bi¢imde yeniden kurgulamaya yoénelir. Bu siireg, Boym’un nostalji kuraminda ortaya
koydugu iki temel bigimden biri olan restoratif nostalji ¢er¢evesinde anlam kazanir. Boym’a gore restoratif
nostalji, gegmisi elestirel bir mesafeyle degerlendirmektense onu sabit ve degismez bir biitiin olarak algilayarak
yeniden insa etmeyi hedefler. Bireysel kayiplar telafi etmeye degil, yitirilmis bir “ev”i ve onun temsil ettigi
biitiinciil yagam bigimini tarihsel olarak yeniden kurmaya calisir (Boym, 2001: 21). Kemal’in Masumiyet
Miizesi’ni kurma motivasyonu, agik bir restoratif nostalji érnegidir.’ Fiisun’la yasadig1 gegmisi hatirlamakla
yetinmeyen karakter, onu somut nesneler araciligiyla sabitlemek ve estetik bir diizleme tagimak ister. Miizede
sergilenen esyalar hem kisisel hafizanin pargalart hem de geg¢misin yeniden iiretildigi ve kutsallastirildigi
simgelerdir. Ornegin Kemal’in sigara izmaritlerini toplama pratigi bahsi gecen durumun ¢arpict drneklerinden
biridir:

Keskinlere gidip sofralarina oturdugum sekiz yilda, Fiisun'un 4213 adet sigara izmaritini

saklaywp biriktirdim. Bir ucu Fiisun’un giil dudaklarina degen, agzimin icine giren, kimi

zaman filtresine dokunarak anladigim gibi diline degen, islanan ve ¢ogu zaman da

dudaklarina siirdiigii ruj ile hos bir kirmiziya boyanan bu izmaritlerin her biri; derin

acularin, mutlu anlarin hatiralarini tagiyan ¢ok ozel, mahrem esyalardir. (Pamuk, 2021: 370)
[zmarit gibi Fiisun’a ait nesneler, bireysel anilarla beraber bir dsnemin toplumsal duygu rejiminin de tastyicilaridir.
Kemal’in nesneleri fetislestirme bi¢imi, ge¢misi yeniden yasanabilir ve kurulabilir bir biitiin olarak kodladigim
gosterir. Bu yoniiyle Kemal’in anlatisi, Boym’un ifadesiyle ge¢cmisi “gercek” ve “biitiinciil” bir yapr olarak

savunan restoratif nostaljinin ideolojik dilini benimser. Romanin anlat1 yapisi da nostaljik yonelimi destekler

5 Kemal’in nostalji pratigi temelde restoratif 6zellikler tagisa dahi Boym’un karsit olarak tanimladig1 reflektif nostalji kavrami
da kuramsal cercevenin tamamlayic1 bir 6gesidir. Boym’a gore reflektif nostalji, gegmise duyulan 6zlemi elestirel bir
mesafeden ele alir; kaybi romantize etmek yerine kaybin yarattig1 boslukla yiizlesmeyi ve gegmisin anlamlarini sorgulamayi
hedefler. Reflektif nostalji, “evin” (ya da ge¢misin) geri dondiiriilemez oldugunu kabul ederek bu kopusla yasama pratigini
estetize eder; tarihsel siireklilik arayisindan ¢cok zamansal kirilmay: diistinsel olarak isler (Boym, 2001: 21). Masumiyet Miizesi
ise restoratif nostaljinin agirlikli oldugu bir anlat1 sunar. Gegmis bir kayip degil, yeniden sahip olunabilecek bir varlik gibi
kurgulanir.
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bicimde, ge¢mise yonelik elestirel bir mesafeyi nadiren giindeme getirir. Anlatici; Kemal’in sesi, gegmisi oldugu
gibi ayn1 zamanda gegmisin izlerini tagiyan nesneleri muhafaza etme ve bir tiir “masumiyet” zemininde sergileme
¢abasindadir.® Roman, odagindaki ask anlatis1 ¢ergevesinde modern Tiirkiye’ nin kiiltiirel doniisiim siirecine dair
nostaljik bir bakis sunar. Jale Ozata Dirlikyapan’mn da isaret ettigi gibi Masumiyet Miizesi’nin nostalji kurgusu,
elestirel sorgulamadan uzak, idealize edilmis bir gegmis tasarimina dayanir; bdylece “nostaljik kalip” halini alir
(2020: 38).

Kemal’in nostaljiye dair restoratif yaklagimi, maddi kiiltiir aracilifiyla somutlagir. Bu baglamda
koleksiyonculuk, ge¢misin tekrar ingast yoniindeki arzunun kisisel ve kiiltlirel diizlemde bir disavurumudur.
Kemal’in Fiisun’a dair topladigi objeler, onun igin gegmisi tekrar yasanabilir ve diizenlenebilir kilma ¢abasinin
tastyicilaridir. Susan Stewart’in ifadesiyle objeler, “hatira esyas1” (souvenir) olarak nostaljinin zamansal
boslugunu doldurma islevi goriir ve kdkensel bir 6zlemin diline seslenir; gegmisin doyumsuz sekilde yeniden
sahiplenilmek istenen fragmanlaridir. Ancak hatira nesnelerinin ge¢gmisin bireysel anlamlar1 bakimindan yarattig:
somutluk hi¢bir zaman ge¢misin kendisiyle ortiigmez; bu nedenle nostalji daima eksik ve doyumsuz bir arzunun
iriintidiir (Stewart, 2007: 135). Diger bir ifadeyle Kemal’in topladig1 her obje, gergek yasamda islevini yitirmis
birer nesne olmasina ragmen onun kurmaca miizesinde bir aniy1 dile getirme gorevi stlenir; her zaman eksiktir
ve ilk el koyma sahnesinin metonimisi olarak kalir. Objelerin dykiisiinii Kemal ancak kurmaca bir anlatiyla
tamamlama arzusu i¢indedir. Bir bagka deyisle Kemal, Fiisun’un kaygilar1 veya perspektifi yerine kendisinin
anilara ytikledigi anlamlar1 sunar ve her bir obje etrafinda masals1 anlatisin1 6rer. S6z konusu ontolojik kopus,
nesne ile temsil edilen zaman arasinda asilmasi imkénsiz bir mesafe yaratir. Kemal’in nesnelere yonelimi,
geemisin temsili bosluklarini estetik diizlemde doldurmaya yonelik bilingli bir telafi stratejisi haline gelir. Her bir
obje, Fiisun’la gecirilen belirli bir ana géndermede bulunurken Kemal’in agk anlatisint kesintisiz bir biitiinliik
icinde sunma arzusuna da hizmet eder. Masumiyet Miizesi’nin kurgusal mekaninda nesneler, bireysel hafiza vitrini
islevi gdrmenin dtesinde Istanbul’un XX. yiizyil ikinci yarisindaki giindelik yasaminin da bir temsiline déniisiir.
Bahsi gegen durum, miizenin estetik ve epistemolojik bir mekan olarak insa edildigini gosterir; fakat estetik insa,
derin bir iktidar yapilanmasini i¢inde barmndirir. Zira Kemal’in segici koleksiyonculugu, sadece kisisel hafizanin
bir diizenlemesi degil, ayn1 zamanda bu hafizanin hangi bi¢imde, hangi nesneler araciligiyla ve hangi anlati
perspektifiyle temsil edilecegine dair tek tarafli bir karar siirecidir. Miizedeki tiim nesneler, Fiisun’a ait olsalar
dahi Kemal’in anlatisal ve duygusal g¢ercevesi igerisinde anlamlandirilir ve onun “anlatici-iktidar” konumunu
giiclendirir. Boylece Stewart’in belirttigi gibi nostalji nesneleri araciligiyla kurulan ge¢mis, ndtr ya da ortak bir
tarih olmanin 6tesinde 6znel arzularla bigimlenmis bir temsildir. Miize, bu temsili maddilestiren ve siirekli kilan
bir iktidar mimarisine doniisiir.

Romanda gegmisin temsili neredeyse biitiiniiyle Kemal’in 6znel anlatisina dayanir. Anlatici, koleksiyoncu

ve miize kurucusu olarak islev goéren Kemal’in konumu, anlatisal iktidar1 biiyiik ol¢lide cinsiyet temelli bir

¢ Buradaki “masumiyet” vurgusu, anlaticinin ge¢misi romantize etme egilimiyle dogrudan iliskilidir. Kemal, yasadigi aski ve
kaybi, zaman iginde bir tiir “kutsal ac1”’ya doniistiiriir ve bunu bir miize aracilifiyla somutlagtirirken ge¢misin kirinden
arindirilmus, idealize edilmis bir “masumiyet alan1” inga eder. S6z konusu ¢aba, anlaticinin hem kisisel hatalarini temize ¢cekme
arzusu hem de toplumsal bellekte Istanbul’a dair nostaljik ve segmeci bir anlati kurma egilimiyle értiisiir. Feminist bir
perspektiften bakildiginda masumiyet zemini, Fiisun’un 6znelliginin siliklestigi ve nesneye doniistiigii bir alana karsilik gelir.
Fiisun’un sessizligi ve hikayeye yalnizca Kemal’in anlatimiyla katilmasi, onun temsilini bir “kayip masumiyet” simgesine
indirger. Bu durumda masumiyet, kadin bedeninin ve varligmin bir anlati dekoruna doniismesini, anlatici-eril bakigin
hafizasinda idealize edilerek dondurulmasini saglar. Béylece masumiyet, anlatinin nostaljik yapisini pekistirir ve erkek egemen
bir miizecilik anlayisinin ideolojik zemini haline gelir. Nostalji, gegmise degil, gegmis hakkinda kurulan séyleme duyulan bir
ozlem olarak isler; anlatic1 sdylemini masumiyet imgeleriyle insa eder.
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hakimiyetle pekistirir. Feminist anlati1 kuramlari, 6zellikle erkek anlaticinin merkezde oldugu metinlerde, kadinin
temsiline iligkin sistematik bir sessizlestirme ve nesnelestirme stratejisine dikkat ¢eker (Mulvey, 2004: 837-848).
Bu baglamda Fiisun’un romandaki temsili, 6znel bir karakterden ziyade Kemal’in nostaljik arzularinin ve kayip
zamaninin estetiklestirilmis bir uzantist olarak kurgulanmigtir. Her ne kadar Masumiyet Miizesi ilk bakista klasik
roman estetigini ¢agristirsa dahi anlatinin miizeyle i¢ ice gegmesi, anlat1 ile nesne, metin ile mekan arasinda melez
bir iligki kurar. S6z konusu durum Pamuk’un romanini geleneksel anlatidan ayirirken anlaticinin epistemolojik ve
etik merkeziyetini de goriiniir kilar. Anlati boyunca Fiisun’un sesine yalnizca birka¢ kez ve sinirli 6lgiide yer
verilir. Bunlardan en ¢arpicisi, romanin “Bagska Bir Diinyaya Yolculuk” boliimiinde gecen sahnede ortaya ¢ikar.
Fiisun, bastirilmis 6fkesini ve arzularini ilk kez dile getirerek Kemal’e dogrudan seslenir: “Senin yiiziinden
hayatim1 yasayamadim Kemal. Gercekten artist olmak istiyordum ben.” (Pamuk, 2021: 454). Ofkeli ¢ikis, metin
boyunca sessiz birakilmis bir kadin 6znenin ge¢ kalmis ama giiclii bir varolus talebinin ifadesidir. Ancak bahsi
gecen nadir 6znelesme ani, kisa siirede bastirilir; Fiisun’un ¢ikist hemen ardindan gelen trajik bir eyleme -
otomobili bilingli bigimde ¢inar agacina siirerek hem kendi hem de Kemal’in yagsamini tehlikeye atmasina- evrilir.
Bu eylem, dogrudan ifade edilemeyen ama bedensel ve dramatik bi¢cimde disa vurulan bir intihar niyetini
diistindiiriir. Feminist kurameilarin siklikla isaret ettigi gibi, kadin karakterlerin suskunluklarinin sonunda 6liim ya
da yok olusla sonuglanan bir anlati islevi tistlenmeleri, patriyarkal temsil yapilarina ickin bir bigimde kadmnlart
0zne olmaktan ¢ikaran ve metinsel varliklarini sonlandiran bir stratejidir (Kristeva, 1989: 27-30). Fiisun’un “artist
olmak” arzusu ve arzusunun Oniindeki tiim yollarin Kemal ve esi Feridun’un miidahaleleriyle kapanmasi,
toplumsal cinsiyetin anlati i¢indeki igleyisi agisindan da okunmalidir.

Romanin anlat1 yapisi, anlaticiy1 temsil iktidarinin mutlak sahibi haline getirir. Erdi Demir, s6z konusu
yapiy1 eril anlatinin duygusal ve temsili giiclinii pekistiren bir erkek hegemonyasi bi¢imi olarak degerlendirir ve
yapinin kadm karakterlerin 6znelesme imkanlarmi kisitladigimi vurgular (Demir, 2021: 313-314). Anlati,
neredeyse biitlinilyle Kemal’in i¢ monologlari, duygusal ¢oziimlemeleri ve animsama stratejileri iizerine insa
edilmistir. Bu durum, Masumiyet Miizesi’ni salt “bir ask roman1” olmaktan ¢ikarip anlatisal iktidarin cinsiyetle
nasil kurulduguna dair bir metinsel laboratuvara doniistiiriir. Kemal’in kullandig: dil, siirekli “ben” merkezli bir
sahiplenme barindirir. Giizelim, ¢ocuklugum, koleksiyonum, miizem gibi ifadeler anlatidaki anlam merkezini
belirler ve Fiisun’u merkezde konumlandirilan bir nesneye indirger. Boylece Kemal’in dili, bireysel bir anlatinin
sesi olmaktan ¢ikarak Fiisun’un yasantisina dair anlami iiretme ve kontrol etme yetkisini iistlenen bir iktidar
sOylemine doniisiir. Bu ¢ergevede, anlatinin yapisal tek sesliligi, feminist teorinin “erkek bakis1” (male gaze)
kavramu ile dogrudan iligkilendirilebilir (Mulvey, 2004: 808-812). Erkek anlatici; anlatinin yoniinii, nesnelerin
secimini, hatiranin bi¢imlenisini ve miizenin estetik Orgiitlenmesini belirleyerek temsilin tiim boyutlarinda
tahakkiim kurar. Fiisun’un 6zne olmasina izin verilmez; onun ge¢misi, arzulart ve anlatisi yalnizca Kemal’in
perspektifinden goriiniir kilinir ya da daha dogru bir ifadeyle goriinmez kilinmig bigimde yansitilir. Anlatidaki tek
yanli bakis, temsil hallerini ve okur algisini yonlendirir. Fiisun’un varligt, cogunlukla sessizlikle, yoklukla ya da
objelere yansimis suretlerle sahnelenir. Pamuk’un anlatiya kendini dahil ettigi, yazar-anlatici kimligini agik ettigi
boliimler ise s6z konusu temsil stratejisini tam anlamiyla girift héle getirir:

“Kitabt birinci tekil sahisla yaziyorum,” dedi Orhan Bey.
“Nasil yani?”
“Hikayenizi kitapta siz 'ben' diyerek anlatiyorsunuz, Kemal Bey. Ben sizin agzinizdan

konusuyorum. Su giinlerde kendimi sizin yerinize koymak, siz olmak icin ¢cok ugrasiyorum.”
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“Anlyyorum," dedim. "Peki siz hi¢ boyle bir agk yagadiniz mi Orhan Bey?”
“Hmmmmm... Konumuz ben degilim,” dedi, sustu. (Pamuk, 2021: 481)

Yazarin anlat1 evrenine dogrudan dahil oldugu boliim, anlatisal iktidarin getrefilli bir katmanini daha agi13a
¢ikarir. Burada Orhan Pamuk’un, anlatict Kemal ile kurdugu 6zdeslik, metnin kurmaca sinirlarini bulaniklastirarak
anlati otoritesinin paylagimini imkansiz hale getirir. Her seyi bilen tanrisal anlaticinin yoklugunda yazarin bizzat
anlatictya doniigmesi, otoriter bakisin dagitilmasindan ziyade anlati iizerinde kurulan temsil giiciinii pekistirir.
“Kitab1 birinci tekil sahisla yaziyorum... sizin yerinize koymak, siz olmak i¢in ¢ok ugrasiyorum” ifadesi, anlatinin
Kemal’le beraber Orhan Pamuk’un bakisina da indirgenmis oldugunu imler ve anlatinin epistemolojik merkezi,
ikili bir 6zdeslik stratejisiyle gili¢lendirilmis olur. Hem anlatic1 Kemal hem de metin-i¢i Orhan Bey, anlatinin anlam
haritasini birlikte inga ederler. Bu anlati mimarisi, okurun “anlaticiya duydugu giiven”i duygusal ve yapisal
diizlemde yonlendirir. Linda Hutcheon’un belirttigi gibi postmodern kurgu, 6zdeslik oyunlar1 araciligryla metnin
sinirlarimi agarken anlati i¢i otoriteyi de yeniden tesis eder (1988: 114-117). Yazarin kendini anlatiya yerlestirmesi
postmodern anlati teknikleri ¢ergevesinde degerlendirilirse dahi s6z konusu miidahale otoriter bir temsil
mekanizmasini da iglevsellestirir. Roman boyunca kurulan anlatisal ¢er¢eve, anlaticinin sinirsiz i¢gdrii ve hitkiim
yetkisiyle sekillenirken iggdriiye karsi herhangi bir alternatif anlat1 alan1 agilmaz. Postmodern anlatilar, ontolojik
belirsizlikle epistemolojik mutlaklik arasinda bir gerilim yaratir ve metnin oyunlu yapisi, anlatidaki otoriteyi cogu
zaman sorgulanamaz héle getirir (McHale, 1987: 3-11; 27-28). Pamuk’un romaninda bu yapi, Orhan ve Kemal
ozdesligiyle pekisir. Orhan’in Masumiyet Miizesi metnine 6nce “Kemal’in hikayesini romanlagtiran yazar”,
ardindan “miize sorumlusu” kimligiyle dahil olmasi, yazarligin anlatinin i¢inden ve ¢ok katmanli bir diizlemde
isledigini gosterir. Yazar, bir yandan Kemal’in bireysel anlatisin1 romana doniistiiriirken diger yandan anlatiya
nesnel/kurumsal bir hafiza alani kazandiran miize figiirii olarak konumlanir. Boylelikle anlati, igeriden (Kemal
araciligryla) ve disaridan (Pamuk’un iki diizlemdeki miidahalesiyle) ¢ok sesli ama birlesik bir anlat1 rgiisiiyle
kurulmus olur. Cift yonlii temsil tekeli, anlatidaki 6zne-nesne iligkisini merkezilestirir. Fiisun’un goriintirligi
yalnizca Kemal’in ve dolayli olarak Pamuk’un anlatisal ¢ergevesi iginden miimkiin hale gelir.

Bu durum, feminist anlati kurami baglaminda son derece problematik bir temsil stratejisi olarak
degerlendirilebilir. Zira hem Fiisun’un hem de Sibel’in anlatidaki 6znelesme imkénlari, tamamen eril bakigla insa
edilmis anlatisal ¢ergevenin smirlariyla belirlenmistir. Anlatinin merkezinde yer alan Kemal karakteri, yalnizca
olay Orgiisiiniin asli figiirii olmayip ayn1 zamanda anlatinin fail 6znesi, temsili kuran ve siirdiiren bakisin tasiyicisi
ve anlamin treticisi konumundadir. Laura Mulvey’nin erkek bakisi kurami gergevesinde (2004: 808-812)
anlatidaki kadin karakterler, sistematik olarak eril arzunun ve bakisin nesnesine doniistiiriiliir; kadinlar, kendi
arzularin1 ifade edebilen Ozneler olarak degil, erkek Oznenin arzusunun yansimas: ya da temsili olarak
konumlandirtlir. Bu baglamda Masumiyet Miizesi’'nde kadin karakterlerin temsili, anlati diizeyinde yapisal bir
hiyerarsi igerir. Fiisun’un anlatidaki varligi, Kemal’in duygusal saplantisinin nesnesi olarak sekillenir. Anlati
boyunca Fiisun’un sesi yalnizca bir kez duyulur ve bu sesin hemen ardindan gelen suskunluk, karakterin simgesel
diizeyde bastiriligini ve 6zne olma imkéninin iptalini igaret eder. Julia Kristeva’nin kadin 6znenin temsiline iligkin
olarak gelistirdigi kavramsal gergeveye gore ataerkil anlati yapilarinda kadin sesi genellikle bastirilir, 6telenir ya
da simgesel diizenin kurallarina tabi kilinarak yeniden kodlanir (1989: 54-60). Dolayisiyla Fiisun’un temsili,
bastirma stratejilerinin bir uzantist olarak degerlendirilebilir. Benzer bir temsil sorununu Sibel karakterinde de
tespit etmek miimkiindiir. Paris’te egitim almis, modern, entelektiiel, toplumsal olarak ayricalikli bir kadin figtirii

olarak kurgulanan Sibel, anlatinin baglarinda idealize edilen bir es aday1 kimliginde sunulur. Ancak idealizasyon,
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Kemal’in duygusal ve cinsel arzular tarafindan belirlenmekte; Sibel’in anlatidaki varligt, onun kendi arzularindan
¢ok Kemal’in duygusal salinimlar iizerinden anlam kazanmaktadir. Sibel, anlatida hem Batili ve 6zgiir kadin
imajini, hem de geleneksel evlilik kurumuna uygun ideal es figiiriinii biinyesinde barindirmasina karsin Kemal’in
igsel gatigmalart ve kararsizliklari karsisinda edilginlesir. Arzunun nesnesi olmaktan dteye gegemez ve ne arzunun
0znesi olabilir ne de hikadyenin fail figiirii haline gelebilir. Onun askina karsilik bulamamasi, anlaticinin sugluluk
ve pismanlik temalar1 iizerinden insa ettigi bir vicdan anlatisinin pargasi olarak temsil edilir. Bu baglamda Sibel’in
duygusal gercekligi bastirilir ve yalnizca Kemal’in i¢sel hesaplasmasina fon olarak islevsellestirilir. Sibel’in su
sozleri bu durumu ¢arpict bir sekilde agiga vurur: “Derdin baska bir kadina asik olman degil, bana asik olamaman”
(Pamuk, 2021: 189). Bu climlede, kadin karakterin duygusal emeginin gérmezden gelinmesiyle birlikte askin bir
karsiliklilik iliskisi olmaktan ¢ikip tek yonlii ve erkek merkezli duygusal bir rejime doniistiigii gortliir. Sibel’in
anlatidaki yerinin giderek siliklesmesi ve pasiflesmesi, onun da tipki Fiisun gibi bir “kaybedilmis imkan”, bir
“duygusal arka plan” nesnesine indirgenmesine neden olur. S6z konusu doniisiim, anlati boyunca kadin
karakterlerin duygusal ve yasamsal varliklarinin, eril Oznenin segimleri ve arzulart dogrultusunda
bi¢imlendirildigini ortaya koyar. Dahasi, yazar figiirliniin Kemal karakteriyle kurdugu gegirgen 6zdeslik iligkisi,
anlat1 diizeyinde yapisal empati adi verilebilecek bir anlati stratejisine zemin hazirlar. Yazarin otobiyografik
ogelerle beslenmis bir anlatici karakter iizerinden kendini anlatiya dahil etmesi, okurun erkek karakterle empatik
bir bag kurmasini “dogal” ve “kaginilmaz” bir izlek haline getirir. Ancak yapisal empati, anlatida ses ¢ogullugunu
bastirir ve eril 6znenin anlati tekeli kurmasii miimkiin kilar. Bu noktada Jale Parla’nin tespiti énemlidir.
Pamuk’un romanlarinda anlaticilar kendilerini kefaret ddeyen kisiler olarak kurar; ancak kefaretin muhatabi
anlatinin kurbani olan kadinlar degil, temsil edenin i¢sel vicdanidir (Parla, 2018: 89). Masumiyet Miizesi’nde de
Kemal’in anlatic1 kimligi, Flisun’un yoklugu iizerinden insa edilen bir temsil alan1 yaratir; bahsi gegen alan erkek
o0znenin hem duygusal hem etik merkez haline geligini goriiniir kilar. Roman, temsil ¢ercevesini belirleyen
0zdeslik mekanizmasi nedeniyle de tek yonlii bir anlati rejimi igerisinde igler. Anlatinin ¢ok sesli, cogulcu ve
katmanl bir temsil iiretmesi miimkiinken erkek 6znenin duygusal, etik ve estetik merkezde konumlanmasi, anlati
iktidarinin cinsiyetli dogasini yeniden ve siirekli olarak iiretir. Sonug olarak Masumiyet Miizesi anlatisal diizeyde
kadin karakterleri olaylarin merkezine yerlestiriyor gibi goriinse dahi yapisal bakimdan onlarin sesini bastiran,
0znelesme imkanlarini smirlandiran ve onlari eril arzunun nesneleri olarak temsillestiren bir anlati stratejisine
sahiptir. Bu temsil, anlati i¢i karakter diizleminde ve anlatici-yazar-okur {iggeninde isleyen bir temsil iktidari
bi¢iminde isler. Boylece anlatidaki erkek 6znenin anlam liretme tekelini pekistirir; kadin karakterlerin kimliklerini,
arzularini ve anlatidaki konumlarini, nostaljik bir hatira nesnesine doniistiirerek sabitler.

3. [Estetik ve Etik Arasinda: iktidarin Miizedeki Golgesi

Modernite kosullarinda hafiza ve tarih arasindaki gerilim; geg¢misin kaydedilme bigimiyle, kaydin kim
tarafindan, ne sekilde ve hangi maksatla yapildigiyla ilgilidir. Bu baglamda Jacques Derrida’nin “arsiv = iktidar”
onermesi ile Michel Foucault’nun bilgi-iktidar iligkisi kavramy, bireysel hafiza girisimlerinin ardindaki yapisal giic
iliskilerini goriiniir kilar. Derrida’ya gore “arsiv”’in kdkeni, Yunanca “arkh@” sozciigiine dayanir ve hem baslangig
hem de yonetme erkini tasir. Bahsi gecen kavramsal temel arsivin sadece ge¢misin izlerini muhafaza eden nétr bir
mekan olmadigini, ayni zamanda gelecege neyin aktarilacagina dair segici ve yonlendirici bir erk alam
olusturdugunu gosterir. Arsiv, hatirlatmanin normlarin belirleyen bir iktidar aygit1 héline gelir (Derrida, 1995: 2).
Iktidar formunun bireysel diizlemde nasil isledigi ise Masumiyet Miizesi romaninda Kemal’in miize pratigi

iizerinden 6rneklenebilir. Kemal’in bireysel koleksiyonu, unutulmus ya da kamusal tarihin diginda kalan anilari
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0zel bir seckiyle yeniden insa ederek kurumsal bir yapiya doniistiiriir, hatiralar1 korur ve onlara hangi bigimde
anlam yiiklenecegine dair bir otorite kurar. Foucault’nun tanimiyla, arsiv sdylenebilecek olanin kanunudur; bu
yOniiyle hangi anlatinin “gercek’ addedilecegini ve hangilerinin disarida kalacagini diizenler (Foucault, 1972: 128-
131). Kemal’in miizesi de benzer sekilde gecmise dair ne sdylenebilir ve goriilebilir olduguna karar veren bir
sOylem diizenegi kurar. Kemal miizeyi kurarken benimsedigi tematik diizen ve spiral zaman ¢izelgesi, nesneleri
salt birer an1 nesnesi olmaktan ¢ikararak onlart anlatisal diiglim noktalarma doniistiiriir. Foucault’'nun “ifade
rejimi” kavrami dogrultusunda her nesne, gecmisin hangi bigimde aktarilacagina dair bir normatif ¢ergeveye isaret
eder. Dolayisiyla Kemal’in miizesi, nostaljik bir i¢ diinya haritas1 ve tarihsel temsilin tekil ama diizenleyici bir
rejimi haline gelir. Ulusal tarih anlatilarinin digladigi siradan bireyin duygulanim diinyasinit merkezine alan miize;
apolitik goriinse de gii¢lii bir temsil segkisidir. Miizenin mekansal ve zamansal tasarimi, segkisel temsili pekistirir.
Giris katindaki spiral zaman semasi, her objeyi belirli bir anin sembolil seklinde sabitler. Boylece salt bir
koleksiyon olmaktan 6te mekanin kendisi bir zaman haritasina, anlatisal bir bellek diizenine doniisiir. Foucault’nun
panoptikon analizi diisiintildiigiinde Masumiyet Miizesi bir gdzetim mekam gibidir; egyalar siirekli Kemal’in
bakisi1 altindadir. Goriintirlik alaninin gozetimi altina giren kiginin iktidar iligkilerini kendi iginde i¢sellestirmesine
(Foucault, 1977: 200-201) benzer sekilde Kemal de miizesindeki her detay:r kendi bakis agisindan etiketleyip
siniflandirarak i¢sellestirmeyi gergeklestirir.

Kemal’in miize girisimi, ge¢misin telafi etme yoniinde kurgulanmis bir hafiza mekénidir. Zamanin dogal
akisina karsi koyan diizenleme, bireysel duygulara hitap eden nostaljik bir biitlinliik yaratir ve gegmise dair
potansiyel alternatif anlatilar1 sistematik bigimde dislar. Miizedeki her objenin sabitlenmis anlami, aninin ¢oklu
olasiliklarini askiya alir; temsil, gesitlilikten ziyade otoriteye yaslanir. Kemal’in miizesi, pargali ve kirilmis bir
geemisin tekil bir perspektiften, biitiinliiklii ve masumlastirilmis bir anlatrya donistiirtildiigii sembolik bir alan
islevi goriir. S6z konusu yapi, gegmisi hatirlanmasi istenen bigimde yeniden iiretmek i¢in kurulur ve belirli bir
tarihsel duyarliligin, duygulanim rejiminin ve iktidar iligkisinin sahnesine dontigiir. Bahsi gegen diizenleme, arsiv
ile miize arasindaki teorik ayrimi da goriiniir kilar. Arsiv ve miize kavramlar: her ne kadar ortiisen islevlere sahip
gibi goriinse de sosyolojik olarak ayrisan iki farkli temsil rejimini isaret eder. Arsiv, belgelerin sistemli bir bigimde
muhafaza edildigi ve epistemolojik olarak “dogruluk™ iddiasi tasiyan bir diizenlemeyi ifade ederken miize,
estetikle harmanlanmig tematik bir anlati kurarak ziyaret¢isine belirli bir hafiza tahayyiilii sunar. Masumiyet
Miizesi 6zelinde bakildiginda Kemal’in kisisel arsivinin miizeye doniistiiriilmesi, iki yapinin i¢ ice gectigi bir form
yaratir. Kemal hem belgeleri toplayan arsivcidir hem de belgeleri diizenleyen ve sergileyen kiiratordiir. Boylece
temsil hakk: yalnizca onun iktidar alaninda isler; miize, bireysel bir hafiza rejiminin kurumsallagmis bigimine
doniisiir. Kemal’in segici ve dislayict hafiza rejimi, Fiisun’un kimligini, arzularini ve 6znelligini nesnelestirilmis
ve sessizlestirilmis bir temsile indirger. Hatirlanan, Flisun’un kim oldugundan ziyade Kemal’in onun hakkinda
neyi nasil hatirlamak istedigidir. Bu anlamda miize, temsilin sinirlarini belirleyen bir iktidar aygit1 haline gelerek
nostaljik bir tedavi alani ve tarihin disladig1 anlatilart bastiran bir mekan olarak g¢alisir. Kemal’in miize pratigi,
geemise dair bir aidiyet ve biitlinliik arzusu ilizerinden sekillense dahi aslinda pargali ve secilmis bir hafiza sunar.
Segicilik, arsivin her zaman belirli bir iktidar tarafindan kurgulanmasiyla iligkilidir. Dolayisiyla Masumiyet
Miizesi, bireysel bir ask hikayesinin 6tesinde hangi anlatilarin kaydedilecegi, hangilerinin suskun kalacagi ve tiim
bunlarin nasil estetize edilecegi sorularini merkezine alan, dis diinyayla bagin yitirerek “kendi kendine referans
veren isaretler” niteligine biirlinen bir hafiza politikast 6rnegi olarak okunabilir. Selmin Kug’un ¢aligmasinda

vurguladigi gibi roman ve miize, bireysel hatiralar ile giindelik nesnelerin sozciiklere doniiserek hem anlatinin
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kurucu 6gesi hem de kiiltiirel bellegin temsilcisi haline geldigi ¢ok katmanli bir yap1 sunar. Bu yapi, hafizanin
yalnizca korunacak bir igerik degil, bicimlendirilecek ve estetiklestirilecek bir temsil nesnesi oldugunu gosterir
(Kus, 2015).

Kemal’in Fiisun’a ait nesne biriktirme pratigi, romanm ilerleyisi ve Pamuk’un miize kurma siireciyle
birlikte kamusal bir kurumsallagmaya doniisiir. Pamuk, “o binay1 bir miize mekani héline getirdim. Sonra da
kendimi Kemal gibi hissederek esyalar toplamaya basladim™ sozleriyle bireysel bir koleksiyonu kamusal sergiye
doniistiirme siirecini aktarir (Yiiksel, 2012). Bu ifade, Kemal’in 6zel arsivinin fiziksel bir miize formuna evrildigini
gosterir. Derrida’nin arsiv distincesi baglaminda degerlendirildiginde bir arsivin “6zelden kamusala gegis” ile
resmen kabul gordiigii soylenebilir. Kemal’in koleksiyonunda da benzer bir doniisiim gergeklesmistir. Bireysel
saplant1 diizeyinde baglatilan nesne biriktirme, romanin sonunda agilan miizeyle birlikte kurumsal bir bellege
evrilmistir. Boylece Kemal’in anilari, 6znel bir hatira olmaktan ¢ikarak herkesin ziyaret edebilecegi kamusal bir
hafiza mekanina doniistir. Ancak bu siirecte koleksiyon, Derrida’nin tanimladig: bigimiyle, bir iktidar sistemine
tabidir; ¢linkil hangi nesnelerin toplandigi ve nasil diizenlendigi tamamen Kemal’in tercihleriyle sekillenmistir.
Kemal’in miize pratigi, ge¢misin fragmanlarini anlamli bir biitiinliik i¢inde yeniden kurarken hatirlama edimini
belirli bir iktidar rejimi i¢inde sabitler. Sabitleme siireci, gegmisin segili bir versiyonunun kurumsallastiriimasidir.
Pamuk’un kendi ifadesiyle, sz konusu miize pratigi ulusal hafiza kurumlarma karsi kisisel bir hafiza

A9

manifestosudur. Yazar, bilyiik anlatilar1 estetize eden Louvre gibi “resmi” miizeleri elestirirken bireyin deneyimini
merkeze alan kii¢iik miizelerin insanlik durumunu daha derinlikli bigimde yansitabilecegini savunur (Yiksel,
2012). Bu perspektif, yalnizca teorik bir tutum olarak kalmaz; romanin anlat1 diinyasinda da somut bigimde yer
bulur. Kemal, sik sik biiyiik miizelerin ihtisamli ancak yabancilastirict dogasindan soz ederken kiigiik, kisisel
tarihleri barindiran 6zel ev miizelerine hayranlik duyar. Ozellikle Milano’daki Bagatti Valsecchi Miizesi, onun
goziinde ideal miize formunun viicut bulmus halidir. Bilyiik miizeleri soguk, yabancilastirici ve gosterigli bulan
Kemal’in, kiigiik ve kisisel hikayeleri barindiran ev miizelerine duydugu hayranlik, modern miizecilik anlayisina
yoneltilen elestirinin bir uzantisidir. Kemal'in favori 6rnegi olan Bagatti Valsecchi Miizesi, digsaridan bakildiginda
kisisel, sicak anlati idealine yakin gibi goriinse de aslinda derin bir ¢eliski baridirir. Bahsi gegen miize; zengin,
aristokratik bir ailenin evini estetize ederek kamusal sergiye doniistiiriir; sinifsal, cinsiyetli ve Batili bir temsiliyet
diizenini yeniden iretir. Kemal’in bu miizeye duydugu hayranlik, onun bireysel hafizaya dayali alternatif
miizecilik iddiasinin dahi mevcut miize ideolojisinin sinirlari iginde kaldigini, hatta onu yeniden {irettigini gosterir.
Dolayisiyla roman, kisisel olanin da politik ve ideolojik olabilecegi gercegini katmanli bir sekilde ortaya koyar.
Kemal’in miizesi de bireysel bir agkin izlerini siirer gibi goriinse de 6ziinde eril bakis1 merkez alan, segici ve
tahakkiimcii bir bellek insasina dayanir. Sergilenen nesneler, Flisun’un hayatina dair olup onun rizas1 ve katilimi
olmaksizin segilmistir; bu yonilyle miize, yalnizca bir hatirlama mekani degil, ayn1 zamanda bir unutturma ve
bastirma alanidir. Kemal’in miizesi de tipki elestirdigi biiyiik miizeler gibi, anlatiy1 tek tarafli kurar; erkegin bakisi
ve anlatis1 kamusal bellege dontiigiir. Bu durum, romanin miizecilik {izerinden erkek egemen hafiza ve temsil
pratiklerini elestirirken kendi igindeki ideolojik ¢eliskilere de isaret etmesini saglar.

Masumiyet Miizesi, etik bir metin olarak da okunmalidir. Ozellikle Kemal’in Fiisun’a ait esyalar1 izinsiz
bigcimde toplamasi, kisisel bir miizede sergilemesi ve anlati nesnesine doniistiirmesi romanin merkezine yerlesen
estetik boyutu derinlemesine bir etik sorguya agar. Bu durum hem 6zel miilkiyetin ihlali hem de rizanin yoklugu
iizerinden diigiiniilmelidir. Fiisun’un bilgisi ve onay1 olmaksizin siirdiiriilen koleksiyonculuk, nesneler iizerinden

kadin bedenine ve kimligine yonelik sembolik bir el koyma islevi goriir. Feminist elestiri baglaminda bu tutum,
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erkek 6znenin kadin nesne {izerindeki tahakkiimiine isaret eden klasik temsil diizeneklerinden biri olarak
okunabilir. Eril bakis kavrami ¢ercevesinde degerlendirildiginde Kemal’in miizesi, kadin karakteri kontrol altina
almanin ve sabitlemenin estetik bir aracina doniisiir. Dolayisiyla Fiisun’un nesnelestirilmesi etik diizlemde sorunlu
bir sahiplenme bigimiyle kendini gosterir. Egyanin miilkiyeti ile bedenin temsili arasindaki drtiisme, kadinin 6zgiin
varligini sessizlige gomerken erkegin anlatisini mutlaklagtirir. Gayatri Chakravorty Spivak’in “altkiiltiire ait
Oznelerin konusamamasi” tezi (1988: 287-292), burada Fiisun’un anlatidaki suskunlugu ve temsile riza
gostermemesiyle Ortiisiir. Flisun’un sesi, bakisi ya da onay1 olmaksizin kurulan miize, etik anlamda fail ile kurban
arasindaki sinirlarin ihlal edildigi bir yapidir. Fiisun’un kimligi, Kemal’in bellegi araciligiyla kamusallastirilir ve
s6z konusu durum, temsilin siddet igerebilecegi fikrine kapi aralar.

Kemal’in izinsiz koleksiyonculugu, estetik bir jestten &te, etik bir sorumluluk tasir. Nesnelerin sergilenmesi
yoluyla gecmisin idealize edilmesi hakikat ve dznellik diizeyinde belirli gerceklikleri disarida birakir. Ozellikle
feminist etik kuraminda riza, 6znelligin taninmasi ve irade beyani olarak merkezi bir kavramdir. Bu ¢ergevede
Kemal’in miizesi, Fiisun’un iradesini dikkate almayan bir temsil alani olarak etik mesruiyetini yitirir. Burada
Susan Moller Okin’in “6zel alanin politikligi” ilkesini hatirlamak anlamlidir (1989: 10-12; 117-121). Kemal’in
0zel alaninda insa edilen miize, aslinda kadin kimligine dair politik bir temsil alanidir ve rizasiz bigimde
kurulmustur. Dolayistyla Masumiyet Miizesi, 6znenin temsil hakkini gasp eden bir tahakkiim alanmidir. Bu etik
sorgulama, miizenin kurumsal bigimiyle de iliskilenir. Zira bir miizenin fiziksel olarak kamusallagsmasi, i¢erdigi
temsillerin toplumsal olarak yeniden firetilecegi anlamina gelir. Kemal’in izinsiz bi¢imde insa ettigi kamusal
anlati, Fiisun’un egyalartyla beraber hayatini1 da kendi iktidar1 ger¢evesinde diizenler. Boylece miilkiyet iligkisi ve
temsil hakki, cinsiyetlendirilmis bir epistemolojik tahakkiim rejiminin pargasi haline gelir.

Bu ¢ok katmanli miize kurgusu ve anlati iktidarinin cinsiyetli dogasi, romanin maddi ve gorsel uzantisi olan
kapak tasariminda da izini siirer. YKY baskisina ait kapakta yer alan gorsel kompozisyon, Masumiyet Miizesi’nin
hem kurmaca miize anlatisim1 hem de hafiza-estetik-iktidar ticgeninde sekillenen temsil rejimini gorsel bir
diizlemde somutlastirir. On planda konumlandirilmis klasik model bir Chevrolet ve icine yerlestirilmis bes figiir,
romanin nostaljik atmosferini tagryan bir an1 sahnesi gibi diizenlenmistir. Arag iginde yer alan ii¢ kadin ve iki erkek
figlir, donemin tarzin1 yansitan giysileriyle ge¢misin teatral bir yeniden sahnelenisini ¢agristirir. Bu figiirlerin
kimliklerine dair kesin bir belirleme yapilamasa da arka planda tek basina konumlandirilan, arkasi doniik, elinde
canta tasiyan kadin figlirlin Fiisun’u ¢agristiran temsili bir karaktere doniistiigii sdylenebilir. Onun yalnizligi,
bakiginin goriinmezligi ve kompozisyon digina yonelmis bedeni roman boyunca siiregelen temsil disi birakilma
halini estetik diizeyde yeniden iiretir. Kadin figiiriin bluzundaki, etegindeki ve ¢antasindaki kirmizi detaylarin,
oniinde ve yaninda kalan iki arabanin pembe-kirmizi arasi tonuyla kurdugu gorsel rezonans; romanin merkezindeki
bastirilmig arzu, sahiplenme ve nostaljik sabitleme temalarim gliglendirir. Kirmiz1 burada, yalnizca tutkunun ya
da gegmise duyulan 6zlemin degil, anlatida adi konmayan bir kirilmanin, sessizligin ve temsilin eksiltili dogasinin
da simgesi olarak belirir. Kapakta dikkat ¢eken bir diger 6ge ise arka plandaki kadin karakterle ayni hizaya
yerlestirilmis yenge¢ figiirlidiir. Yengeg, taglik bir zemin {izerinde karada konumlanmig olmakla birlikte hemen
yani bagindaki denizle gorsel bir temas halindedir. S6z konusu yerlesim, sabit ve akiskan olanin, kalicilik ile
belirsizlik arasindaki geciskenligi temsil eder. Yengecin yanlamasina ve geriye doniik hareket bigimi,
Aristoteles’in dogrusal zaman anlayisina (1996: xxii-xxiii) karsit olarak spiral ve takitili bir zaman tasarimiyla
ortiistir. Bu yoniiyle yengeg, Kemal’in gegmise saplanan hafizasini ve Masumiyet Miizesi’nin miize estetigi iginde

diizenlenmis segici temsil sistemini simgesel diizlemde yansitir. Hafiza burada dogrudan hatirlanan olmayip
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¢evresinden dolanilarak kurulan, dogrusalligi bozulmus, dongiisel ve kirilgan bir yapiya biirlinmiistiir. Yengecin
mekansal konumlanig1 ve hareketsizligi, anlatinin merkezinde yer alan nostaljinin ayn1 anda ilerleme ve duraksama

icerdigini duyumsatir.

rhan Pamuk
Or] & |

Masumiyet

Miizesi

Gorsel 1.Masumiyet Miizesi kitabinin kapagi. Iletisim Yayinlari, 2021 baskisi. Fotograf ve Kolaj: Ahmet
Isik¢1 - Orhan Pamuk.”

Kapak gorselinin genel tonlamasina hakim olan sepya renk diizeni, nostaljik atmosferle beraber miize
estetigine ickin olan “ge¢misle gorsel iliski kurma” bi¢imini dogrudan ¢agristirir. Sepya, gorselligin nasil bir
tarihsel ve ideolojik baglamda iiretildigine dair 6nemli bir gostergedir. Gorsel kiiltiir kuramcist olarak Barthes’in
mit ¢dzlimlemesine bagvuruldugunda sepya tonlamanin islevi daha belirgin hale gelir. Sepya ton, dogrudan
geemise ait bir gergeklik izlenimi sunmak yerine o ge¢misin nasil temsil edildigini dogallagtiran, romantize eden
ve ideolojik bir bicime doniistiiren aractir. Baska bir deyisle kapakta kullanilan sepya, ge¢misin estetize edilmis
versiyonunu sunarak anlati igindeki restoratif nostaljiyi pekistirir; bu da Boym’un ayriminda soziinii ettigi
bi¢imiyle, ge¢misi sorgulamadan yeniden kurma arzusunu temsil eder. Kapaktaki soluk, hareketsiz ve teatral
diizenlemeye sahip gorsel kompozisyon, kolektif bellegin nasil yapilandirildigina ve gorsellestirildigine dair
ipuglari sunar. Solgun pastel tonlarin hakimiyeti, anlati boyunca kurgulanan duygusal duraksamay1 ve zamanin
igsel olarak askiya alinmiglhigini resmeder. Nesnelerin, figiirlerin ve arka planin duraganligi, tam da miize
mekanlarinda oldugu gibi, hareketin dislandig1 ve temsilin sabitlendigi bir uzama igaret eder. Duraganlik hali,

Foucault’nun bilgi-iktidar kavrami c¢ergevesinde degerlendirildiginde disipliner bir diizenlemeyi de imler.

7 Bu gbrsel yalmzca akademik degerlendirme ve elestirel analiz amaciyla kullamlmistir. Tiim haklari {letisim Yaymlari'na ve
gorselin sahipleri Ahmet Isik¢1 ile Orhan Pamuk’a aittir.
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Nesneler ve figiirler, izleyici bakisina gore diizenlenmis, vitrinsellestirilmis ve anlamlandirilmistir; dolayistyla
kapak, gegmisin nasil hatirlanacagini belirleyen bir normatif alan yaratir. Sepya tonun olusturdugu atmosfer ayni
zamanda bir tlir arsivsel aura yaratir. Derrida’nin “arsivin hummasi” olarak tanimladigi epistemolojik yap1
diistiniildiiglinde bu estetik tercihin arsivsel hafiza politikalarina dogrudan géonderme yaptig1 goriiliir. Derrida’ya
gore arsiv, neyin hatirlanacagina, neyin disarida birakilacagina karar veren bir erk alanidir. Kapak da tam olarak
s0z konusu segiciligi gorsellestirir. Anlatinin i¢inde ve disinda neyin temsil edilip edilmedigi, neyin one ¢ikarilip
neyin arka plana atildig1, gorsel kompozisyonun diizenlenisiyle paralel bigimde kurulur. Ornegin, arka planda yer
alan kadn figiiriiniin puslu ve mesafeli temsili, anlat1 boyunca bastirilmis olan kadin 6znenin gorsel olarak da
periferik bir konuma yerlestirilmesiyle ortiigiir. Bu da kapakta cisimlesen gorsel anlatinin, romanin i¢indeki etik
ve politik gerilimlerle dogrudan iligkili oldugunu gosterir. Kapaktaki tonlama, Benjaminci anlamda bir “auratik
deneyim” yaratir. Benjamin, sanat eserinin “aura’sin1 onun tekillik, zaman ve mekanla olan 6zgiin bag1 olarak
tanimlar. Sepya ton, hem gorseldeki figiirleri zaman dis1 bir mekana sabitler, hem de izleyicide gegmise dair i¢sel
bir yanki yaratir. Ancak Benjamin’in moderniteyle birlikte aura’nin kayboldugunu ileri siiren savinin (1969: 220-
224) tersine Masumiyet Miizesi kapagindaki sepya kullaniminin auray1 yeniden iiretmeye calistig1 gézlemlenir.
Bu, romanin genelinde gdzlenen bireysel hafizay: yiicelten nostaljik egilimle biitiinlesir. Kemal’in Fiisun’a dair
anilarini biriktirme ve onlar1 goriiniir kilma cabasi, kapakta sepya araciligiyla sembolize edilir ve gorsel, romanin
hafiza estetigini tamamlayici nitelikte islevsellesir. Kisacas1 Masumiyet Miizesi’nin kapak tasarimi, yalnizca bir
gorsel destek ya da estetik tamamlayict degil, romanin ana temalartyla dogrudan iligkili, onlar1 disa vuran ve
kavramsallastiran bir anlat1 diizenegidir. Kapak, metnin disinda yer almasina ragmen metnin diline i¢kin bir hafiza
rejimini temsil eder. Anlati1 boyunca karsilagilan arsivsel sabitleme, temsilin segiciligi, estetiklestirilen tahakkiim
ve nostaljik siddet gibi olgular gorselin diizenlenisinde yeniden sunulur. Boylelikle roman, estetikle yogrulan ve
bir hafiza politikas1 6rnegi olan dis ¢ergevesiyle de miizelestirme pratigini siirdiiriir.

Sonuc¢

Orhan Pamuk’un Masumiyet Miizesi romani, bireysel bir ask hikayesinin anlatimiyla sinirli kalmayan;
hafiza, temsil ve iktidar ekseninde okunmaya agik ¢ok katmanli bir anlati 6rnegi sunmaktadir. Bu ¢alismada
roman; feminist edebiyat kuramlari, kiiltiirel hafiza teorileri ve temsil epistemolojisi baglaminda incelenmis; 6zne-
nesne iligkileri, koleksiyon pratigi, miizecilik nosyonu ve anlati iktidar1 iizerinden katmanli bir ¢dziimleme
onerilmistir. Romanin merkezindeki Kemal karakterinin, Fiisun’a duydugu aski nesneler araciligryla muhafaza
etme ve bu birikimi estetik bir yapiya donistiirerek kurumsallagtirma arzusu, toplumsal cinsiyet rejimlerinin
igsellestirildigi ve temsil iktidarinin eril bir bakisla yeniden iiretildigi karmasik bir yapi olarak degerlendirilebilir.
Kemal’in miize kurma edimi, Aleida Assmann’m kiiltiirel bellek kurami ve Svetlana Boym’un restoratif nostalji
kavramsallastirmalari 1s181nda okundugunda gegmisi estetize ederek sabitleme, segme ve temsil etme siiregleriyle
sekillenen bir iktidar organizasyonuna isaret etmektedir. Fiisun’a ait nesnelerin sistemli bi¢imde biriktirilmesi,
nesnelerle gegmisin yeniden insa edilmesi ve miizede sergilenmesi; hatirlama eyleminin cinsiyetli, segici ve tekil
bir anlatrya doniistigiinii gostermektedir. Bu dogrultuda nostalji, yalnizca gegmise duyulan 6zlem degil, ayni
zamanda ge¢misi temsil eden kurgusal bir diizenin kurulmasi anlamina da gelir. Bahsi gegen diizen, hatirlamanin
iktidarini erkek 6znenin kontroliine verirken kadin karakterin anlatidaki varligini nesnelere, vitrinlere ve sessizlige
mahk(m etmektedir.

Kemal’in hafizayla kurdugu iliski, onu yeniden kurgulayip denetim altina almaya yonelen restoratif bir

karakter tasimaktadir. Fiisun’un yasamina ait her detay, onun sesinden, bakisindan ve 6znesinden soyutlanarak
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nesneye, antya ve vitrindeki bir imgeye doniistiiriiliir. Bu baglamda miize, ge¢misin nétr bir temsili olmaktan ¢ikar;
aksine, hatirlamanin eril bir aygiti, segici bir temsil diizeni ve duygusal bir iktidar mekanizmasi héline gelir.
Jacques Derrida’nin “arsiv = iktidar” onermesiyle birlikte diisiiniildigiinde miize, arsivin gorsel ve maddesel
boyutudur; neyin hatirlanacagini ve unutulacagini belirleyen sdylemsel bir filtre, bir kurgu diizenegidir. Michel
Foucault’nun bilgi-iktidar iliskisinden hareketle diizenek, sadece geg¢misi diizenlemekle kalmaz, diizenleme
iizerinden mevcut toplumsal yapinin stirekliligini de saglar. Miizede yer alan nesneler, anlatinin normatif sinirlarini
kurar. Her vitrin, bir temsil kararidir ve bu karar, belirli bir bakisin ideolojik dncelikleri dogrultusunda sekillenir.

Yukarida bahsi gecen temsil stratejisi, Ozellikle feminist kuram agisindan ele alindiginda cinsiyetli bir
yapinin izlerini tagir. Laura Mulvey’nin “erkek bakis1” kavrami odaginda Fiisun’un anlatidaki varligi, Kemal’in
arzusunun nesnesi olarak kurgulanmistir. Kadin, kendi sesiyle degil, erkek 6znenin sectigi nesneler ve anilar
araciligryla goriiniirlik kazanir. Julia Kristeva’nin “kadinin yoklugu” veya “sembolik diizenin disinda kalan kadin”
sOylemi, Fiisun’un anlatidaki temsiline 1sik tutar. Fiisun’un sesi bastirilmis, deneyimi metne yansitilmamis,
oznelligi siliklestirilmigtir. Onun kimligi; hatirlanan bir nesneye, vitrinde sergilenen bir hatiraya doniismiistiir.
Dolayisiyla Masumiyet Miizesi; temsile, hafizaya ve cinsiyete dair ideolojik yapilarin i¢ ice gegtigi bir hafiza
politikasidir. Roman, askin “masumiyet” perdesi altinda goriinmez kilinan tahakkiim iliskilerini, estetiklestirilen
siddet bigimlerini ve temsile dayali diglama stratejilerini sorgulanabilir kilar. Kemal’in nostaljisi, bir kontrol ve
sahiplenme bi¢imidir. Sevginin diliyle konusur fakat 6znesi oldugu ge¢misi bagkalarinin adina temsil etme hakkini
kendinde goriir. S6z konusu temsiliyet hakki ise basta Fiisun olmak {izere anlatidaki kadin figiirlerin susturulmast,
bastirilmasi ve estetize edilmesi lizerinden insa edilir.

Calismanin ilk boliimiinde ele aliman “Kemal’in Hafiza Estetigi”, bireysel bellegin kiiltiirel bellege
doniistiigli gecis noktalarina odaklanarak koleksiyonculuk, nesne fetigizmi ve arsiv mantiginin anlatidaki
islevlerini agiga ¢ikarmistir. Burada nesne; anlatinin kurucusu, bellegin aracist ve 6zne iktidarinin simgesidir.
Kemal’in nesnelerle kurdugu iliski, onlart hem estetik hem de ontolojik bir diizleme tagir. Nesne, Fiisun’un
yoklugunu telafi eden bir tiir ikame 6zneye doniisiir. Roman boyunca nesnelerin hikayesi anlatilir ama Fiisun’un
hikayesi nesneler araciligiyla ve Kemal’in filtresinden gegerek aktarilir. Ikinci bdliim olan “Eril Nostalji ve
Iktidar”, hatirlama eyleminin nasil cinsiyetlendirildigini tartigmistir. Restoratif nostalji, kaybedilen ge¢misi oldugu
gibi yeniden kurmak ister; yeniden kurma arzusu, iktidarin gegmis tizerindeki denetimini yeniden iiretir. Kemal’in
miize kurma siireci, bireysel travmanin telafisi olmayip eril bir temsil stratejisidir. Fiisun’un yasami, bir ask
nesnesine indirgenmis, onun bireysel tarihi ise Kemal’in nostaljik arzusu dogrultusunda yeniden kurgulanmistir.
Bu durum, modern anlatilarda erkek Oznenin anlati tizerindeki tahakkiimiinii, kadin karakterin 6znelliginin
bastirilmasi pahasina siirdiirdiigiinii gdstermektedir. Ugiincii ve son bdliim olan “Estetik ve Etik Arasinda”, miize
pratigi lizerinden temsil sorunsalini ele almistir. Miize, anlat1 iginde sadece bir mekan degil; ayn1 zamanda bir
anlam tiretim sistemi, bir bilgi rejimidir. Foucault’nun “epistemolojik aygit” kavramiyla okunabilecek yapi, neyin
sergilenecegine, nasil hatirlanacagina ve hangi anlatilarin dolasima girecegine karar verir. Kemal’in kiirator
kimligi, salt bir koleksiyoncu olmanin 6tesinde onun temsil iktidarini elinde tutan figilir hdline gelmesini saglar.
Bu da anlatinin estetik yilizeyinde sunulan “agk” ve “masumiyet” temalarinin, aslinda etik sorumluluklardan
arindirilmig bir tahakkiim diizeni yarattigin1 gosterir.

Pamuk’un romaninda anlat1 ile ger¢ek diinyada insa edilen miizenin eszamanliligi, temsilin kurgusal
boyutta smirlanmadigini;; kurumsal ve ideolojik bir gergeklik oldugunu da ortaya koyar. Romanin

yayimlanmasindan sonra gergek miizenin agilmasi, kurmaca ile gergek arasindaki sinirlarin siliklestigini ve temsil
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stratejilerinin fiziksel olarak kurumsallagtigini gosterir. Boylece miize, anlatiyla beraber toplumsal hafizanin
sekillendirildigi somut bir alana doniisiir. Bu durum, estetik hafizanin ideolojik ve cinsiyetli bir bellege
evrilebilecegini gosterir. Sonug olarak Masumiyet Miizesi romant, modern bireyin hafiza ile kurdugu iligkinin agk,
kayip ve nostalji gibi temalar araciligiyla nasil estetize edildigini; ancak bu estetik diizlemin ardinda
cinsiyetlenmis, iktidara dayali ve dislayici bir temsil pratigi oldugunu goriiniir kilar. Kemal’in anlatic1 pozisyonu,
romanin yapisal merkezi oldugu kadar etik sorunsalidir. Onun aski; temsiliyet tekelinden, anlati kurma
ayricaligindan ve nesneleri dizerek gegmisi yeniden insa etme giicinden beslenir. Bu baglamda galisma,
Masumiyet Miizesi’ni yalnizca “neyin” hatirlandigini degil, “kimin adina, kim tarafindan ve nasil” hatirlandigini
sorunsallastiran bir kurmaca olarak degerlendirmistir. Hafizanin estetize edilmis bi¢imi, gegmisi mesrulastirmanin
yani sira farkli anlatilarin bastirilmasi, kadin 6znelliginin siliklestirilmesi ve temsil iktidarmin tekil bir bakisa
sabitlenmesi anlamina gelir. Dolayisiyla Masumiyet Miizesi, hatirlamanin politik bir eylem, miizenin ise

estetiklestirilen bir iktidar mimarisi oldugunu ortaya koyan elestirel bir metin olarak okunmalidir.
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Oz

Divan edebiyati, ana kaynaklarmi Kur’an-1 Kerim, hadisler, kisas-1 enbiyalar ve
tasavvufun olusturdugu asirlarca liriin veren edebi bir dénemdir. Asirlarca siiren bu
mazi, sultanlardan, devlet adamlarindan, kadilardan, dervislerden, miderrislerden
ve daha baska kesimlerden onlarca sairinin siir serdettigi ortak kiiltiir, duygu ve
diisiinceyle sekillenmistir ve bunun sonucunda da bir gelenek olusmustur. Bu
gelenek sayesinde divan siirinin basladig: asirda ortaya konulan tislup ve muhteva
son asra gelindiginde de ayniyla gozlemlenebilmektedir. Nitekim 16. yilizyila
gelindiginde kendisini kalabaliklardan tecrit etmis diyebilecegimiz bir sair olan
Edirneli Emrullah Emri’nin (6. 1575) Divan’inda da bu durum agikca
goriilmektedir. Emri Divani’nin tenkitli metnini yayina hazirlayan Yekta Sara¢’in
tesbitleri dogrultusunda hem iilkemizde hem de iilkemiz disinda bulunan niishalara
gore “Divan”, iki kaside, 581 gazel, iki tahmis, birer miistezad, murabba’
muhammes, miisemmen ve 530 dan fazla mukatta’dan olusmaktadir. Ayrica Sarag
tarafindan, Emri’nin maharetiyle meshur oldugu 650 muammasi da bir araya
toplanmistir. Divan siiri, biinyesinde bir¢ok edebi tiir barindirmaktadir. Kaside,
gazel ve mesnevi gibi edebi tiirlerin yaninda, Allah’la ilgili olmak iizere; tek
oldugunu kabul etmek ve ondan baska ilah olmadigini dile getirmek iizere yazilan
“Tevhid”, konusu Allah’a yakaris olan “Miinacat” ve cennetin anahtari olarak
kabul edilen Allah’in 99 isminin islendigi “Esma-i Hiisna”lar; Hz. Peygamber
(s.a.v.)’le ilgili Muhammediyye, Hilye, Kirk Hadis, Mevlid ve Na’t ile Siyer gibi
birgok dini edebi tiir bulunmaktadir. Ayrica Kur’an’a bagl olarak kaleme alinan
Ysuf u Ziileyha, Siileymanname ve Halilname gibi manzum ve mensur miistakil
eserler de bulunmaktadir. Dini-edebi tiirlerdeki bu cesitlilik din ve dine ait
unsurlarin edebiyatimizdaki gii¢lii varhigini gozlemleyebilmek agisindan 6nem arz
etmektedir. Tiim bu bagimsiz dini-edebi tiirlerin yaninda, divanlardaki kaside,
gazel ve diger edebi tiirlerin igerisinde de Allah Teala, peygamber kissalarina
iliskin ~ telmihler, ayet iktibaslar1  gibi dini referanslarin  varligi
gozlemlenebilmektedir. Nitekim incelemeye konu olan Emri Divani’nda da
bagimsiz olarak gazellerin igerisine serpistirilmis birgok dini unsurun varlig: dikkat
¢ekmektedir. Siir yazim gelenegimize uygun olarak diger divanlarda gozlemlenen
dini unsurlarin neredeyse tamami bu divanda da mevcuttur. Lakin ismi zikredilen
ve hayat hikdyesine telmihte bulunulan peygamberler arasinda Hz. YGsuf’a ayr1 bir
yer verildigi goriilmektedir. Hz. Yusuf, edebiyatimizda genel olarak manzum-
mensur birgok esere konu olmustur. Edebiyatimizda miistakil olarak kaleme alinan
Yisuf u Ziileyha konulu ask mesnevileri de bilyiik bir 6neme sahiptir. Nitekim Hz.
Ysuf ve hayat hikayesi edebiyatimizda gozlemlenen miisterek muhtevanin 6nemli
bir pargasini olusturmaktadir. Hz. Ytsuf’un kuyuya atilmasi, Misir’a sultan olmasi,
giizelligi, Ziileyha, babasi Ya’kub ve kulbe-i ahzan gibi unsurlarla siire yansidig:
bilinmektedir. 16. yiizyil sairlerinden olan Emri’nin Divan’inda, Hz. Y0suf’un
“ahsenii’l-kasas” olarak nitelendirilen hayat hikdyesinden fazlaca yararlanildigi
gozlemlenmektedir. Bu ¢alismayla sair Emri’nin Divani’nda Hz. Yasuf ve hayat
hikayesine iliskin kavram ve unsurlari tespit etmek ve gerek telmih gerek istire ve
tesbih stretiyle kullanilan unsurlarin, siir yazim gelenegindeki yansimalar: dikkate
alinarak gazellerdeki kurgular baglaminda izah1 amaglanmaktadir.
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Abstract

Divan literature is a six-century-long literary period whose main sources are the
Qur'an, hadiths, short stories of the Prophets and Sufism. Between the 13th and
19th centuries, this long period was shaped by the common culture, emotions and
thoughts of dozens of poets from sultans, statesmen, kadis, dervishes, muderris
and other groups, and as a result, a tradition was formed. Thanks to this tradition,
the style and content of diwan poetry in the first century can be observed in the
last century. As a matter of fact, this is clearly seen in the Divan of Emrullah Emri
of Edirne (d.1575), a poet who isolated himself from the crowds in the 16th
century. According to the determinations of Yekta Sarag, who prepared the edited
text of Emri Divan for publication, “Divan” consists of two qasida, 581 ghazals,
two tahmis, one miistezad, murabba, muhammes, musemmen and more than 530
mugqatta's according to the copies found both in Turkey and abroad. In addition,
Sarag has collected 650 enigmas in which Emri was famous for his skill. Divan
poetry contains many literary genres. In addition to literary genres such as qasida,
ghazal and masnavi, there are many religious literary genres such as “Tawhid”
about God, which is written to acknowledge that He is one and that there is no
other god but Him, “Munéjat”, which is a plea to God, and “Esma-i Hiisna”, which
deals with the 99 names of God, which is considered to be the key to paradise;
Muhammadiyya, Hilye, Forty Hadiths, Mevlid and Na't, and Siyer, which are
about the Prophet (p.b.u.h.). There are also works in verse and prose based on the
Qur'an, such as Yusfu u Ziileyha, Siileymanname and Halilname. This diversity
in religious-literary genres is important for observing the strong presence of
religion and religious elements in our literature. In addition to these independent
religious-literary genres, we can also observe the presence of religious references
such as references to Allah, prophet parables, and verse quotations in qasida,
ghazals, and other literary genres in divans. As a matter of fact, in Emri Davan,
which is the subject of this study, the presence of many religious elements
independently interspersed in ghazals draws attention. In accordance with our
tradition of poetry writing, almost all of the religious elements observed in other
davans are also present in this davan. However, among the prophets whose names
are mentioned and whose life stories are alluded to, a special place is given to Hz.
Yuasuf. Hz. Yasuf has been the subject of many works in verse and prose in our
literature. The love masnavis on Yusuf u Zileyha, which were written
independently in our literature, are also of great importance. As a matter of fact,
Hz. Yisuf and his life story constitute an important part of the common content
observed in our literature.s It is known that Hz. Yasuf is reflected in poetry with
elements such as being thrown into the well, becoming the sultan of Egypt, his
beauty, Ziileyha, his father Ya'qub and kulbe-i ahzan. In the 16th century poet
Emri's Divan, it is observed that the life story of Hz. Yasuf, which is described as
“ahsenti'l-kasas”, is utilized a lot. The aim of this study is to identify the concepts
and elements related to Hz. Yisuf and his life story in Emri's Divan and to explain
the elements used by way of allusion, metaphor and simile in the context of the
fictions in ghazals by taking into account their reflections in the tradition of poetry
writing.
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Emri Divani’nda Hz. Yisuf

Giris

Kur’an’a dayali edebi tiirler igerisinde Kisas-1 Enbiyalar 6nemli bir yere sahiptir. Nitekim Kur’an-1
Kerim’de tigii ihtilafli olmakla birlikte toplam yirmi sekiz peygamberin ismi gegmektedir. Kur’an’da kissalarin,
genellikle teblig, ders vermek ve ibret olmast igin zikredildigi bilinmektedir. Hz. Adem, Hz. ibrahim ve Hz. Yisuf
gibi peygamberlerin kissalarinin biitiin ayrintilariyla yer aldig1 goriiliirken bazi peygamberlerin hayat hikayeleri
kisa bir sekilde zikredilmektedir. (Deniz, 2008, s. 13; M. S. Sahin, 2002, ss. 494-495) Kur’an-1 Kerim’de
peygamberlerle ilgili bu kadar fazla bilginin olmas1 dogal olarak bu malzemeyi farkli alanlarda kullanmak igin bir
imkan olusturmustur. (Cinar, 2019, s. 7)

Kur’an’da peygamberlerle ilgili olarak anlatilanlar sadece din merkezli eserlerde islenmekle kalmamuis,
edebiyatimizda da giiglii bir sekilde yer almistir. Nitekim bunun en iyi 6rnekleri Divan edebiyatinda goriilmektedir.
Mesela Hz. Adem, topraktan yaratilmasi, Hz. Havva ile cennette bulunmalari, kendisine meleklerin secde etmesi,
varliklarin isimlerinin 6gretilmesi, biitiin insanligin atasi olmasi gibi ydnleriyle (Abanus, 2019, ss. 13-200; Unal,
2020, s. 1103); Hz. {sa babasiz olarak yaratilmis olmasi, besikte konusmasi, kendisine Incil’in indirilmesi, Hz.
Peygamberin miijdesini vermesi, oliileri diriltmesi, Allah katina yiikseltilmesi ve tekrar yeryiiziine inecek olmasi
ile (Kogin, 2009, ss. 74-95); Hz. Miisa, Allah ile konusmasi, belagatli konusmasi, Hizir ile arasinda gegen
konugmast ve asa ile yed-i beyza miicizesiyle (Ugar, 2006, ss. 60-64) divan siirinde hemen hemen her divanda
karsimiza c¢ikmaktadir. Ozellikle Hz. Peygamber (s.a.v.) basta olmak iizere Kur’an’da ismi gecen diger
peygamberlerin hayat hikayeleri de tesbih, telmih, iktibas vb. sanatlar yoluyla divan siirinde yer bulmustur.
Bununla birlikte Kur’an merkezli olmak iizere hadisler ve gegmiste yasamig milletlerin rivayetlerinden beslenmek
suretiyle miistakil bir edeb tiir olarak Kisas-1 Enbiya’lar ortaya ¢ikmuistir.

Ayrica Kur’an’da zikredilen diger peygamberlerin hayat hikayelerini farkli stirelerde pargalar halinde; Hz.
Yasuf'un Kur’an’daki hayat hikayesi ise sadece Yusuf Stresi’'nde ayrintili bir sekilde goriilmektedir. (Harman,
2013, s. 44/1)

Hz. Y{suf’un hayat hikayesi Kur’an’da Yusuf suresi 3. ayette “ahsenii’l-kasas™ olarak nitelendirilmektedir.
Yani anlatilan kissanin “kissalarin en giizeli” oldugu vurgulanmaktadir. Bunun sebebi ise kissanin ihtiva ettigi
hikmet ve ibretlerdir. (Kirca, 1989, s. 178; Unal, 2020, s. 92) Nitekim bu kissa Hz. Ytisuf’un kardesleriyle arasinda
gecenler, sabri, giizel ahlaki, siyaseti ve firdseti ile 6rnek insan profili ortaya koymasi itibariyla biitiin ¢evrelerce
ilgi ¢ekici bulunmus, dolayisiyla edebiyatimiza giiglii bir sekilde etki etmis ve sairler tarafindan her yoniiyle siire
islenmisgtir.

Hz. Ytsufile ilgili olarak manzum ve mensur bir¢ok Yisuf u Ziileyha tiirii eserler bulunmaktadir. Bu tiiriin
Tiirk, Arap ve Fars edebiyatlarinda manzum ve mensur olarak kaleme alindig1 bilinmekle beraber tefsir eserleri
ve kisas-1 enbiya tiirii ¢galigmalar igerisinde mensur drneklerine gokga rastlanmaktadir. (M. Sahin, 2019, s. 31) Arap
edebiyatinda genellikle mensur olarak kaleme alinan hikayelerin igerisinde goézlemlenen bazi manzimeler
bulunurken, Fars edebiyatinda nazim-nesir birlikteligi gozlemlenmektedir. (Ekiz, 2010, s. 36; Sentiirk & Kartal,
2004) Hatta Yasuf u Ziileyha mesnevilerinin Batil1 yazarlar tarafindan da ilgi gordiigii bilinmektedir. (Tdkel, 2000,
s.312)

Emri Divanr’nda Hz. Yisuf

Hz. Ytsuf, on bir yildiz, gilines ve ayin kendisine secde ettigi riiya, kardesleri tarafindan atildig1 kuyu ve
birka¢ dirheme satilmasi, kervancilar tarafindan kurtarilip Misir’da agirligr bedelince altina satilmasi, Hz.

Ya’kub’un Yasuf’un arkasindan aglaya aglaya gozlerini kaybetmesi, beytii’l-ahzan, yillar sonra genglik cagina
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geldiginde Yasufun giizelliginin dillere destan olup Misir azizinin giizel karis1 Zeltha’nin ona asik olmasi,
Yasufun karsilik vermemesi, Zelthd’'nin durumunun Misir’da duyulmasi, sehrin 6nde gelen kadinlarmin
Zeliha’nin davetinde ellerini kesmeleri, Zeliha’nin Y{isuf’a iftira atmasi tizerine onun zindana atilmasi, zindanda
Yisuf’a ritya yorumunun dgretilmesi, Misir hiikkiimdarinin riiyasini yorumlamasi, zindandan kurtulup 6nemli bir
devlet makamina getirilmesi, Misir’a gelen kardesleriyle gomlegini gondermesi, gdomlegi yiiziine siiriince
Ya’kub’un gézlerinin acilmasi, Zeliha ile evlenmesi (Harman, 2013, ss. 1-5; Pala, 2024, ss. 421-423; Unal, 2019,
s. 65) gibi konularla meshur olmus, hayat hikayesi farkli milletlerin edebiyatlarinda asirlarca anlatilagelmistir.

Tiirk edebiyati 6zelinde divan sairleri de Hz. Yasuf’un kissasindan yararlanmis, kissada ismi gegen
karakterleri siire islemigler ve kissada zikredilen olaylar ile kendi yasantilar1 arasinda baglantilar kurmusglardir.
Nitekim sevgili yerine Hz. Yisuf zikredilmis, basindan gegen olaylara sairler tarafindan telmih, iktibas ve tesbih
gibi cesitli edebi sanatlar kullanilmak suretiyle bagvurulmustur. (Hosab, 2017, ss. 39-40)

Yisuf-1 Misr

Asagidaki beyitte sair Emri, gozlerinden ddkiilen yaslar ile sevgiliyi istedigini ve Misir’in Yisuf’una,
tiiccarlarin misteri oldugunu ifade etmistir.

Gozleriifi yagin dokiip dil-dari ister Emriyd

Hacelerdiir Yisuf-t Misra haridar oldilar (G.119/5)!

Bu beyitte sair kendisine seslenerek (Emriya) sevgiliyi isterken (dil-dar ister) gozlerinden yaslar doken,
aglayan bir halde oldugunu ifade ederek icinde bulundugu duygusal durumu belirtmektedir. Ayrica Yasufun
kuyuya atilmasi ve kuyudan ¢ikarildiktan sonra satilmasina telmihte bulunmak suretiyle, kuyudan ¢ikarildiktan
sonra onu almaya miisteri olanlarin (haridar) kole sahipleri, efendiler (hacelerdiir) oldugu vurgulanmakta ve
biitlinciil olarak bakildiginda sairin g6z yaslar1 ve haceler arasinda bir kiyaslama yaptig1 goriilmektedir.

Yisuf-1 hiisn

Divan siirinde giizellik siirin ana konularindan birini teskil etmektedir. Sevgili, her zaman erisilmez bir
konumdadir ve kavusulmas: miimkiin degildir. Sevgilinin giizelligi de dyle miikemmeldir ki, tasvirinde ¢igeklerin
en glizeli olan giil ve Hz. Yusuf, hari gibi giizelligi tartismasiz olan unsurlar kullanilmaktadir.

Giizel olmak kisinin 6zgiivenini olumlu yonde etkileyen bir durumdur. Hz. Yasuf da insanlar tarafindan
“melek” (Yusuf 12/31) benzetmesine muhatap olacak giizelliginin farkinda olan, ama bunun kibrinde olmayan
saglam bir karakterdir. Nitekim onun yiiz giizelligi insanlari olumlu yonde etkilemesine ragmen, Kur’an-1
Kerim’de kisinin erdemli, ahlakli ve huy giizelligine sahip olmasimnin 6énemli oldugu vurgulanmaktadir. Burada da
Hz. Yusuf i¢in fiziki gilizelliginin yaninda huy giizelligine de sahip olmasi onun durusunu giiglii ve anlamh
kilmistir. (Diindar, 2024, s. 37) Dolayisiyla Hz. Yasuf’un kissasina Misliiman toplumlarin edebiyatinda siirekli
telmihte bulunuldugu ve bunun asil sebebinin yiiz giizelliginin yaninda ahlaki giizelliginin de bulunmasidir.

Giil, genel olarak diinyada, 6zelde ise Dogu edebiyatinda gosterisli yapisi ve giizel kokusu ile en fazla ilgi
goren cicektir. Giil, renk ve kokusu itibartyla sairler i¢in genis bir kullanim imkam sunmustur. Onemli sahsiyetler
ve giil arasinda tesbih kurulmasi, sabah evden ¢ikarken erkeklerin baslarina bir ¢igek takmalari, gigeklerin sahi
olmasi, sabah riizgariyla agilmasi, Hz. Muhammed (s.a.v.)’i temsil etmesi ve 6mriiniin kisa olmasi gibi daha bircok
yoniiyle siirde sik¢a kullanilan unsurlardan biri olmustur. (Sentiirk, t.y., s. 5/364-367) Divéan siirinde Hz. Yasuf un
ylizii giile benzetilmektedir. (Ekiz, 2010, s. 52) Giiliin kendi tomurcugunun i¢inden ¢ikmast ve giizel kokular

Y Ey Emri! Gozlerin yasim dokiip dildér ister, Misur'in Yisuf una kéle sahipleri miisteri oldular.
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yaymast Hz. YGsuf’un zindandan ¢ikip Misir’a sultan olmasma benzetilmesi gibi ornekler bulunmaktadir.
(Yaylal, 2021, s. 523)

Giilin edebiyatimizdaki kullanim cesitliligi yukarida paylastigimiz paragrafta kismen goriilmektedir.
Bunlarm yani sira Emri’nin asagidaki beytinde ¢igeklerin sahi olan giil, giizelligi ile meshur olan Hz. Yasuf ve
Yisuf-1 sani olarak nitelendirilen sevgilinin bulundugu bir kurguyla karsimiza ¢ikmaktadir.

Sah-1 giil ol Yasuf-1 hiisni terdzilar diiziip

Her giil-i ter Emriya bir keffe-i mizandur *(G.192/5)

Sair, yukaridaki beyitte giizellik Yasuf’u (YGsuf-1 hiisn) olan sevgiliyi, giillerin sultanina (s&h-1 giil)
benzetmektedir. Devaminda ise kendisine Ey Emri! (Emriya) diye nidd da bulunarak; teraziler dizip, biitiin gonca
giillerin (her giil-i ter) terazinin bir kefesinde (keffe-i mizandur); giillerin sahina benzettigi giizellik Yasuf’un
giizelliginin de terazinin diger kefesinde bulunmasi halinde bu sevgilinin giizelliginin biitiin gonca giillere bedel
olacagini iddia etmektedir.

Yisuf-1 giil-gihre

Cdnumi biiseye bazar ideyin sun eliifii

Yiter ey Yiisuf-1 giil-cihre ayaguii pek bas (G.244/3)

Bu beyitte, sevgilinin bir biisesine canini ortaya koyan asigin, “giil yizlii Yasuf’a (Yasuf-1 giil-¢ihre)”
diyerek, sevgiliyi, giizelliginden dolayr Hz. Yasuf’a benzettigi goriilmektedir. Ayrica asik, giil yiizli Yasuf’a
benzettigi sevgilinin elini uzatmasini (sun eliifii) ve askina karsilik kararli olmasini (ayagufi pek bas) ve karsilik
vermesini istedigi bir kurgu ile kargimiza ¢ikmaktadir.

Yisuf — Cah-1 Ken‘4dn

Hz. Yisuf kiiglikken kardesleri tarafindan Ken’an ilinde kuyuya atilmig ve sonrasinda onu oradan gegen
bir kervan kurtarmisti. Sair de bu olayla ilgili olarak goéniil aydinlatan giizelligiyle Hz. Yasuf’a tesbih ettigi
sevgilinin ¢ene ¢ukurunu Ydsuf’un atildigi kuyuya benzetmektedir. iste bu tabloyu gérenler, “Yasuf, Ken’an
kuyusundan ¢ikiyor.” diyorlarmis. (Alvan, 2005, s. 186)

Gabgab-1 riyuii goren ey dfitab-1 dil-fiiriiz

Didi Yiisuf ¢éh-1 Ken‘dndan ¢ika turur heniiz (G.207/1)*

Sair, goniil aydinlatan, giines yiizlii (afitab-1 dil-fiirGz) olarak nitelendirdigi sevgiliye seslenerek; sevgilinin
ikinci gerdani olarak kabul edilen ¢ene altindaki kivrim ve divan siirinde beyaz olmasi ve sagin zidd1 olarak ele
alinmast ile bilinen “gabgab”1 (Pala, 2024, s. 147) géren asikin durumunu agiklamaktadir. Oyle ki asik, “Y{isuf’un
Ken’an ilinde atilmis oldugu kuyudan (¢ah-1 Ken’an’dan) daha yenice ¢ikti.” demektedir. Sair, burada Hz.
Yisuf’un kardesleri tarafindan atildig1 kuyudan ¢ikarilmasi olayina telmihte, sevgilinin ¢ene ¢gukurunu ise kuyuya
tesbihte bulunmaktadir.

Yisuf-1 sani

Sevgilinin yiizii/yanag: gilizellik unsurlarmin temasa edildigi yer olmasi sebebiyle olduk¢a Snemlidir.
Nitekim yliz, giizelligi ve parlakligindan dolay: asik icin cazibe kaynagi kabul edilmektedir. Ayrica yiiz/yanak,
giinese, aya, aynaya, atese ve giil vb. unsurlara benzetilmektedir. (Sefercioglu, 2001, ss. 176-182) Divéan siirinde
sevgili, glizellik sembolii olarak ismi en ¢ok zikredilen peygamberlerden biri olan Hz. Yiisuf’a benzetilmesinden

dolay1 Yusuf-1 sani olarak nitelendirilmektedir. (Ekiz, 2010, s. 67; Pala, 2024, s. 422) Dolayistyla divan siirinde

2 Ey Emri! Giillerin sahi, giizellik Yisuf u, teraziler dizip (dizilse), her gonca giil(iin) terazinin bir kefesidir.
3 Yeter Ey giil yiizlii Yisuf! ayagini saglam bas (kararli ol), elini uzat(ver) (bir) biiseye (ben) canimi vereyim.
4 Ey giines yiizlii senin ¢ene ¢ukurunu (Gsik) goren/goriince, Yisuf Ken‘andaki cukurdan(kuyudan) yenice gikiyor dedi.
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iistlin bir giizellige sahip olan sevgili, dillere destan olan giizelligi ile Hz. Y{isuf’a benzetilmis, bundan dolay1 da
sevgiliye ikinci Ytisuf anlaminda “Yisuf-1 sani” denilmistir.

Musr igre giizellik satar ol Yiisuf-1 sani

Meh ruhlart mizanina hdlin direm itmis (G.236/3)°

Sair, gilizelliginden dolay1 “ikinci Yasuf (Y@suf-1 sani)” olarak nitelendirdigi sevgilinin Misir’da giizellik
sattigin1 sdylemektedir. “Meh ruhlar1” (ay yiizliiler) ile diger giizellerin kastedildigi anlasiimaktadir. Burada Hz.
Yasuf'un Misir’da elde ettigi konuma yaninda “misr” kelimesinin “sehir, iilke” gibi anlamlarina da telmihte
bulunulmakta ve “Sehirde veya iilkede giizellik satar.” da denmektedir. Ayrica sevgilinin yiiziindeki “ben” diger
giizelleri tartmak i¢in bir 6l¢l olarak kullanilmakta ve boylelikle “ben”in giizellik iizerindeki etkisi ve ne kadar
kiymetli oldugu gosterilmektedir.

Zemine Yisufu

“Zekan” ¢ene yerine kullanilir ve ortasinda bulunan kiigiik ¢ukur sebebiyle kuyu ve zindana benzetilir.
Agsikin bu kuyuya diistiigii, sevgilinin saglarinin da zincir olup asig1 bagladig1 varsayilir. Ayrica gene bazen de Hz.
Ysuf ile birlikte karsimiza ¢ikar. (Pala, 2024, s. 427)

Letdfet-i zekanuii ey ‘aziz-i Misr-1 cemal

Zemdne Yasufinuii menzilini ¢dah itmis (G.239/3)°

Sair, “Ey giizellik sehrinin azizi (ey ‘aziz-i Misr-1 cemal)” diyerek sevgiliyi Misir azizi olan Hz. Yisuf’a
benzetmektedir. Ayrica sevgilinin ¢enesinin giizelliginin (Letafet-i zekanuii), zamane Y@suf’u olarak tanimladigi
as1g1n menzilini bir gukura (¢ah) ¢evirdigini iddia etmektedir. Dolayisiyla bu beyitte sairin Hz. Yasuf’ un atildig:
kuyu ile gonliinii kaptirdigi sevgilinin ¢ene ¢ukuru arasinda bir iliski kurdugunu sdylemek miimkiindiir.

Ruh-1 Yiisuf

Ceh, ¢ukur anlamina gelmektedir. Edebiyatimizda da Hz. Ytsuf’un kuyuya atilmasi olay1 ile bu kelime
arasinda iligki kurulmaktadir. (Pala, 2024, s. 203) Zenehdan kelimesi ise “zekan” ve “enek” gibi ¢esitli kelimelerle
¢eneyi ve ortasindaki gukuru ifade etmek i¢in kullanilmaktadir. Cenenin Hz. Yasuf ile birlikte zikredildigi
durumlar bulunmaktadir. Nitekim asiklarin, Misir’a benzetilen sevgilinin giizelligi karsisinda ¢ukura distiigi
varsayllmaktadir. (Batislam, 2024, ss. 47-50; Pala, 2024, s. 427) Ayrica sairlerin sevgilinin ¢ene ¢ukurunu
Yasuf’un atildig1 kuyuya benzettikleri de bilinmektedir.

Ceh icre ‘aks-i ruh-1 Yisufi tasavvur ider

Goren bu hiisni zenahddnuiiufi ¢ehinde seniiii (G.286/5)’

Bu beyitte de sairin, kuyuda (¢eh igre), Yaisuf’un yiiziinlin yansimasini (‘aks-i ruh-1 Yisuf) tasavvur etmek
ile sevgilinin giizel ¢enesinin gukuru (hiisni zenahdanufiufi ¢ehinde) arasinda bir tegbih kurdugu goriilmektedir.
Nitekim sair, sevgilinin giizel ¢genesinin ¢gukurunu goren kimsenin kuyudaki Yusuf’un giizel yiiziiniin yansimasini
tasavvur edip diisiinecegini ifade etmektedir. Dolayisiyla da burada sevgilinin ¢ene ¢ukuru ve Hz. Yasufun
atildig1 kuyuya atifta bulunmakla birlikte onun giizelligi ve sevgilinin giizelligi arasinda bir baglant1 kuruldugu
goriilmektedir.

Ken‘an

Ken’an diyar1 Hz. Ya’kub’un memleketidir. Bu bdlgenin Ken’an olarak nitelendirilmesi Hz. Nuh’un, ¢ocuk

veya torunlarindan birinin adinin Ken’an olmasindan dolayidir. Edebiyatimizda Hz. Ytsuf i¢in “mah-1 Ken’an”

5 Sevgili (Yiisuf-1 sani) Misur'da giizellik satar, sevgilinin beni ay yiizlileri mizaninda degersiz kilmus. (direm itmig)
¢ Ey giizellik Misur iin azizi! Cenenin letdfeti zamdne Yiisuf unun menzilini kuyuya ¢evirmis.
7 Senin giizeli cenenin ¢ukurunun goren kimse, kuyuda Yisuf un yiiziiniin yanstmasin tasavvur eder. (diisiiniir)
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ve Hz. Ya’kub i¢in ise “Pir-i Ken’an” terkiplerinin kullanildig1 bilinmektedir (Ekiz, 2010, s. 42; Pala, 2024, s.
238). Divan siirinde Ken’an ismi Hz. YGsuf’un hayat hikdyesinin zikredildigi bircok manziimede karsimiza
¢ikmaktadir.

‘Arizi “aksini seyr eyle zenahdan icre

Yasufi gormediiii ise ceh-i Ken‘an icre (G.457/1)8

Sair, Yasuf’'u Ken’an’da atildigi kuyuda goremeyen (YdGsufi gormediiii ise) kimsenin, o glizelligi
gorebilmek i¢in sevgilinin ¢ene ¢ukurunu (zenahdén igre) izlemesinin (seyr eyle) yetecegini soylemektedir. Sair
burada sevgilinin giizelligini Yasuf’un giizelligine, sevgilinin ¢ene ¢ukurunu ise Yasuf’un Ken’an sehrindeki
atildig1 kuyuya tesbih etmektedir.

Ya‘kiib-‘Ariz-1 Yiisuf- Beytii'l-hazen

Divan siirinde asik, bitmeyen bir {imitle sevgiliyi beklemesi ile senelerce biiyiik bir iiziintii ve sabirla
Yisuf’u beklemis ve nihayetinde ona kavusmus olan Hz. Ya’kub’a benzetilmistir. (Sentiirk, t.y., s. 1/378) Hz.
Yisuf’un babast Hz. Ya’kub, genellikle tiziintii ve kederin zikredildigi senaryolarda karsimiza ¢ikmaktadir. Ayrica
asiklar da siirekli hiiziinlii olmalar1 sebebiyle kendilerini Hz. Ya’kub’a benzetmislerdir. Divan siirinde Hz. Ya’kub
genellikle Ytsuf’la birlikte zikredilmis, Yasuf i¢in, “hiiziin evi” demek olan beytii’l-hazen’de yillarca aglamasi,
gdzlerinin kapanmas1 ve sonradan acilmasi gibi konularla da siire konu olmustur. (Hosab, 2017, s. 7; Unal, 2023,
s. 102; Pala, 2024, s. 417)

Divan siirinde yanak (‘ariz) genel olarak yiizli ifade etmek i¢in kullanilmakta ve giizelligi sembolize
etmektedir. Bazen giile, giil bahgesine ve cennet gibi giizel ¢agrisimlarda bulunan unsurlara da benzetilmektedir.
(Pala, 2024, ss. 164-165)

Ya‘kiiba fikr-i ‘ariz-1 Yiisuf hemin idi

Yakmazd: cesmi merdiimi Beytii'l-hazende sem* (G.245/6)

Sair bu beyitte Ya’kub’un her zaman (hemin) Y@suf’un yliziini disiindiigiinii (fikr-i ‘4riz-1 Yasuf)
belirtmis, Ya’kub’un, Ytsuf'un 6liim haberiyle gozyaslar1 ile kapandigi hiiziin evinde (Beytii’l-hazen), mum
atesinin g6zii-géz bebegini (¢esmi merdiimi) yakmayacagini sdylemistir. Dolayisiyla Yasuf i¢in aglamaktan gozii
gonlil hasret atesiyle yanan Ya’kub’a mum atesinin yakici olmayacagi mecaz yoluyla ifade edilmistir.

Zeliha

Zelihd veya Ziileyha olarak karsimiza ¢ikan karakter, “Ylsuf u Zeliha/Ziilleyhda” kissalarinda sikg¢a
rastladigimiz Magrib melikesidir. Kur’an’daki kissada da oldugu tizere Hz. Ytsuf ile arasinda bazi olaylar
yasanmis ve sonrasinda da Kur’an’da olmamakla beraber, edebi eserlere gore Hz. Yisuf’un karist olmustur.
Evliliginden 6nce, Zeltha’nin Hz. Yasuf’u riiyasinda gordiigii ve ona asik oldugu nakledilmektedir. Ayrica
Yasuf'u gériince onun gdmlegini yirtmis ve bu olayin neticesinde de Ysuf zindana atilmistir. (Oztiirk, 2013, ss.
552-553; Pala, 2024, ss. 422-423)

Meta -1 sk ile malik olup Misr-1 mahabbetde

Zelihd diyii san bir Yiisuf-1 Ken‘dna tapsurdum (G.345/2)!°

Bu beyitte 4s1g3in muhabbet sehri/iilkesinde (Misr-1 mahabbetde) agk miilkiine (Meta‘-1 ‘15k) sahip olup,
Zeliha diye kendisini Ken’anli Yasuf’a teslim ettigi (tapsurdum) bir senaryo karsimiza ¢ikmaktadir. Burada

sevgilinin 6nce Zeliha’ya, sonrasinda ise giizelliginden dolay1 Yisuf’a benzetildigi goriilmektedir. Nitekim onceki

8 Ken ‘an’daki ¢ukurda Yiisuf un yiiziinii gérmediysen, (sevgilinin) ¢ene ¢ukurunda yiiziiniin yansimasini izle.
® Ya‘kith her zaman Yiisuf un yiiziinii diisiiniirdii, Beytii'l-hazen’de mum géz bebegini yakmazdi.
10 Muhabbet Misir inda ask malina sahip olup Zeliha diye sanki bir Kenanli Yusuf’a kendimi teslim ettim.
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beyitlerin agiklamasinda da sevgilinin Ydsuf-1 sani olarak kabul edildigini ifade etmistik. Bu beyitte de ayni
iliskiden dolay1 sairin sevgiliyi Yasuf’a tegbihi goriilmektedir.

Emri Divani’'nda goézlemlenen dini muhteva igerisinde ayr1 bir yere sahip olan Hz. Yasuf ve hayat
hikayesine iliskin unsurlardan bir kismi agiklanmistir. A¢iklamasini yapmadigimiz beyitlerde de hemen hemen
ayni unsurlarin bulundugu goriilmektedir. Nitekim “Yasuf-1 Ken’an” (G.325/2 -G.345/2-G.403/2), “Yisuf”
(G.475/2- G.496/3- G.528/2- G. 549/3), “Zeliha” (G.345/2), “Kissa-i Yisuf/tasvir-i Yasuf” (G.388/5), “ceh-i
Ken’an” (G.457/1) gibi kelime ve terkiplerin gectigi gazellerde de ortak muhtevanin kullanildigini gérmek
miimkiindiir.

Sonug¢

Divan siirinde Yusuf ile sevgili arasinda kurulan giiglii ve ¢esitli baglantilar, Emri’nin siir diinyasinda da
goriilmektedir. Nitekim Divan’da tesbit edilen unsurlar baglaminda sevgilinin giizelliginin Yasufun giizelligi
iizerinden anlatildig, aska diisen asigin kavusamadigi sevgiliye karsin kendisini Yasuf’un atildigt kuyuya diismiis
gibi hissetttigi, Ysuf’un Misir’a sultan olmasi ile sevgilinin giizellik tilkesinin sultan1 olarak kabul edilmesi gibi
senaryolar bulunmaktadir. Ziileyhd’nin Yisuf’a olan agki ile Yasuf un zindana atilmasina sebep olan olaylarin
asik ve masuk portresi lizerinden sembolize edildigi de goriilmektedir. Ayrica Hz. Ya’kub’un Yisuf un kuyuya
atilmasi sonrasinda yasamis oldugu duygu diinyasi, beytii’l-ahzan ve Ylsuf’un gomlegi ile gozlerinin agilmasi
gibi durumlarin telmih ve tesbih yoluyla yansitildig1 senaryolar da bulunmaktadir. Divan siirinde dini muhtevanin
ne denli yaygin oldugu bilinmektedir. Nitekim yiice Alldh’in Kur’an’da Hz. Yisuf’un hayat hikayesini bir ibret
kaynag1 olarak “ahsenii’l-kasas” diye insanliga sundugu bir peygamberin Miisliiman sairlerce gérmezden
gelinmesi miimkiin degildir. Dolayisiyla divan siirinde dini unsurlarin varlig1 dikkat ¢ekici diizeyde fazladir. Sonug
olarak Emri’nin agk senaryolarinda Hz. YGsuf’un hayat hikayesini mazmunlar ile siire isledigi, Yasufun yiiz
giizelligini, Ya’kub’un hiizniinii, Ziileyhd’nin tutkusunu, Ken’an ilinin Misir’a sultanliga gotiiren kuyusunu lirik

bir iislupla sembolize ettigi goriilmektedir.
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Belirli usil gergevesinde topluca icra edilen zikir, zaman igerisinde pek cok
tarikatta farkli bir anlayis olusturmus ve bu siiregte musiki zikrin en Snemli
unsurlarindan biri halini almistir. Bazi tarikatlarda zikir, cehri (agik) bir sekilde
yapilirken, bazilarinda hafi (gizli) bir sekilde icra edilmektedir. Bu farklilik,
tarikatlarin dayandig zikir silsilesinden, manevi anlayislarindan ya da kurucunun
tasavvufi yorumlarindan kaynaklanabilmektedir. Hafi zikri tercih edenlerde
coskuyla birlikte daha ¢ok igsel yogunlasma 6n plandayken, cehri zikir yapanlarda
i¢gsel yogunlasmanin yaninda daha ¢ok coskuya yer verilmektedir. Galibiler,
kendilerini Hz. Ali’nin zikir silsilesine dayandirmalari sebebiyle zikirlerini cehri
olarak yiiriittiiklerini ifade etmektedirler. Cehri zikir yapan pek ¢ok tarikatta oldugu
gibi Galibilikte de kendine 6zgii sekil ve hareketler bulunmaktadir. Yine cehri zikir
yapan ¢ogu tarikat gibi Galibilikte de zikir esnasinda Tiirk din misikisinin ¢esitli
formlarina yer verilmektedir. Yapilan gézlem sonucunda Galibi zikrinde miisikinin
olduk¢a 6nemsendigi goriilmiis ve bu durum bdyle bir calismanin ortaya ¢ikigina
zemin hazirlamistir. Calismada, “Galibilikte tekke musikisi uygulamalar
nasildir?” temel problemine cevap aranmistir. Ayrica Galibilerin zikir
anlayislarinin ne oldugu, zikirlerini ne sekilde yaptiklari, zikirlerinde misikiye
nasil bir yer verdikleri, hangi enstriimanlar1 kullandiklari, ne tiir eserler okuduklari,
zikir esnasinda okunan eserlerin hangi makam ve ustllerde oldugu, bu eserlerin
neye gore belirlendigi, zikirde kendilerine 6zgii eserler okuyup okumadiklari
aciklanmaya ¢aligilmistir. Calismada gozlem, goriisme, dokiiman inceleme gibi
nitel arastirma yontemlerine basvurulmustur. Galibi zikrine oturarak baslanip
ayakta devam edilmektedir. Zikir cehri bir sekilde yapilmakta olup 10 boliimden
olusmaktadir. Bu boliimler sirastyla “La ilahe illallah, illallah, Allah, Ha Allah, Ha,
Hay Allah, Hay, Hayyu’l- Kayylim ya Allah, ya Rahméan ya Rahim ya Allah, ya
Settar ya Gaffar ya Allah” seklindedir. Siralanan zikir boliimlerinin aralarinda
ilahiler ve kasideler okunmaktadir. Okunan eserlerin acemagiran, bestenigar, evig,
rast, mahur, neveser, gerdaniye, slzinak, hicazkar, kiirdilihicazkar, nihavend,
nikriz, buselik, ussak, bayati, diigah, neva, isfahan, hiiseyni, saba, hiimayun, uzzal,
zirglle, hicaz, kiirdi, acem, acem kiirdi, muhayyer, muhayyer kiirdi, segah,
hiizzam, cargdh makamlarinda oldugu goriilmiistiir. Ancak, bu makamlarin
igerisinde agirlikli olarak rast, ussak, saba, hiiseyni, hicaz, segdh ve hiizzam
makamlar1 kullanilmaktadir. Eserlerin ustlleri genellikle sofyan, yiiriik semai,
devr-i hindi ve dityektir. Ancak, zikredilen bu ustllerle birlikte diger kiigiik zamanli
ve bazi bilyiik zamanl ustllere de rastlanmaktadir. Zikirde, Tiirk din musikisinin
o6nemli pek ¢ok bestekarina ait eserlere yer verildigi gibi Galibi Vakfi’na miintesip
kimselerce bestelenen eserlere de rastlanmistir. Tespit etti§imiz 53 eserden 10
tanesi ¢alismada ornek olarak verilmistir.
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Abstract

Dhikr, which is performed collectively within the framework of a certain
procedure, has formed a different understanding in each sect over time, and in this
process, music has become one of the most important elements of dhikr. In some
sects, dhikr is performed in a public (loud) manner, while in others it is performed
in a secret (fall silent) manner. This difference stems from the dhikr series on
which the sects are based, from their spiritual understanding or the sufi
interpretations of the founder. For those who hafi dhikr, focusing on the top is at
the forefront, while those who make cehri dhikr is also given more enthhusiasm.
Since the Galibi order also traces its dhikr chain back to Hz. Ali, they perform
their dhikr in a cehri (loud) manner, similar to many other orders that do so. Like
other orders performing loud dhikr, the Galibi also has its own distinctive forms
and movements. Additionally, similar to other loud dhikr practices, various genres
of Turkish religious music are included during the dhikr in the Galibi tradition.
This study focuses on the individual and collective dhikr practices of the Galibi,
examining the role of music in their dhikr and drawing conclusions based on the
findings. The existence of music in many sects that perform loud dhikr led to the
thought that music might also be present in Galibi dhikr. As a result of the
observations made, it was seen that music was very important in Galibi dhikr and
this situation paved the way for the emergence of such a study. In this study, an
answer to the basic problem of “How is tekke music in Galibi dhikr?” was sought.
In addition, it has been tried to explain what the Galibis' understanding of dhikr
is, how they perform their dhikr, what kind of place they give to music in their
dhikr, which instruments they use in dhikr, what kind of works they recite during
dhikr, in which makams and methods the works recited during dhikr are,
according to which the works they recite in dhikr are determined, and whether
they recite unique works in dhikr. In this study, qualitative research methods such
as observation, interview and document analysis were used. Galibi dhikr is started
sitting and continued standing. The dhikr is performed loud and consists of 10
sections. These sections are “La ilahe illallah, illallah, Allah, Ha Allah, Ha, Hay
Allah, Hay, Hay, Hayyu'l- Kayyim ya Allah, ya Rahman ya Rahim ya Allah, ya
Settar ya Gaffar ya Allah” respectively. In between the dhikr sections, hymns and
odes are recited. The pieces sung are acemasiran, bestenigar, evig, rast, mahur,
neveser, gerdaniye, stizinak, hicazkar, kiirdilihicazkar, nihavend, nikriz, baselik,
ussak, bayati, diigah, neva, isfahan, hiiseyni, saba, hiimayun, uzzal, zirgtle, hicaz,
kiirdi, acem, acem kiirdi, muhayyer, muhayyer kiirdi, segah, hiizzam and ¢argah.
However, among these makams, rast, ussak, saba, hiiseyni, hicaz, segah and
hiizzam makams are predominantly used. The methods of the pieces are generally
sofyan, yiiriik semai, devr-i hindi and diiyek. However, in addition to the
aforementioned methods, other small time and some big time methods are also
encountered. The dhikr includes works by several important composers of Turkish
religious music, as well as works composed by members of the Galibi Foundation.
Of the 53 works we identified, 5 are given as examples in this study.

Keywords: Turkish Religious Music, Tekke (Dervish Lodge) Music, Galibi,
Dhikr
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Giris

flkel toplumlarda basit terenniimlerle okunan dini metinlerin varhgmdan yola ¢ikilarak, insanligin en eski
donemlerinde dahi musikinin dini amagla kullanildig: ifade edilmektedir. Bu durumun Tiirklerde de ayni sekilde
oldugu bilinmektedir. Tarihteki ilk Tiirk devleti olan Hunlar’dan 6nceki Eski Tiirklerde tek tanrili din anlayiginin
yaninda Samanizm’in etkili olmasmin ritim sazlar1 ve telli calgilarin bulundugu ayinleri meydana getirdigi
goriilmektedir (Tirage1, 2023, s. 1).

Tiirklerin dini mésiki gelenegi, Islamiyeti kabuliinden bu yana farkli bir sekilde devam etmistir. Horosan’da
bulunan Tiirklerin zaman igerisinde peyderpey Islam dinini kabul etmeleri ve XI. Yiizyilda Anadolu’ya
ilerlemeleri Tiirklere 6zgii bir dini miisiki anlayis1 olusturmustur. Bu anlayis, Osmanlilara kadar gittikge ilerlemis
ve Osmanlilarda gelismistir' (Ozcan, 2014, s. 886; Tirasci, 2023, s. 8).

Anadolu’da Tekke misikisinin dogusuyla, Tiirk din misikisinin tarihsel seyrine yeni bir sayfa agildigini
ifade etmek miimkiindiir. Tiirkler tarafindan Anadolu’da kurulmus ilk tarikat olan ve Hoca Ahmed Yesevi'ye
nispet edilen Yesevilik, Hac1 Bektas-1 Veli’ye nispet edilen Bektasilik, Mevlana Celaleddin-i Rami’ye nispet
edilen Mevlevilik gibi tasavvufl olusumlarin?> Anadolu’da tekke misikisinin dogusuna ve gelisimine olumlu
etkileri olmustur. XV. Yiizyila gelindiginde ise tasavvufi dyin ya da zikir adi1 verilen merasimlerde edebiyat ve
misiki gibi sanatlara 6nem verildigi goriilmektedir. Mevlevilik, Kadirilik, Halvetilik ve bunlara ana kol ve alt kol
olarak bagli olup cehri zikir yapan pek ¢ok tarikat mensuplarinin besteleriyle Tiirk din misikisi repertuvarina katki
sagladig bilinmektedir (Tirage1, 2023, ss. 13-15).

Tiirk din misikisi olarak isimlendirilen alanin Islami gelenekte dogdugu ve gelistigi dikkate alindiginda
Kur’an-1 Kerim tilaveti, ezan, kamet, salavat, tekbir, tehlil ve ildhi formlarinda ilk 6rneklerin Hz. Peygamber
doneminde goriildiigiinii ifade etmek miimkiindiir. Bu formlarin sayist sonraki donemlerde giderek artmustir.
Bilhassa, tekkelerin yayginlasmasi sebebiyle Tiirk din miisikisinin iki dnemli kolu olan cami ve tekke misikisinin
formlarina Osmanlilar déoneminde yenileri eklenmistir. Dénemin en yaygin formlarindan olan mevlid, kandil
geceleri basta olmak {izere pek ¢ok merasimde okunagelmis; Muhammediyye, mi’raciyye ve regaibiyye bu
donemde ortaya ¢ikan ve dinl miisiki tarihinde 6nem arzeden formlar olmustur (Tirasct, 2023, ss. 4-16).

Tekkeler, gerek teorik agidan gerekse icrd agisindan Tiirk din musikisinin gelisimine katki saglayan
miiesseselerden biri olarak goriilmiistiir. Buralarda uygulanan mesk yontemiyle dini masiki gelenegi nesilden
bestekarlarin yetistigi yerler olmustur. Bu gibi sebeplerle tekkeler, dini miisiki geleneginin korunmasi noktasinda
da olduk¢a 6nemli bir kurum olarak kabul edilmistir. Tekke misikisi, gecmisten giiniimiize bir miras olarak
kalmayip varligim siirdiirmektedir. Bu varligin siirdiiriilmesinde vakiflar biinyesinde yiiriitiilen faaliyetler son
derece mithimdir. Galibi Vakfi'na ait olan Ankara Galibi Kiilliyesi’ndeki dini masiki faaliyetleri bu galigmanin
konusunu olusturmaktadir.

Galibiler tarafindan Kadiri ve Rifai birlesiminden dogan bir kol olarak tanimlanan Galibiligin Galip Hasan
Kuscuoglu onderliginde ortaya ¢iktigr goriilmektedir. Kusguoglu, 1956-1993 yillar1 arasinda Kadiri-Rifai
seyhiyken 1993 yilinda Kadiri ve Rifailikten dogan Galibi koluna manevi meclis karariyla sorumlu kilindigim

ifade etmektedir. Galibiler kendilerini genel bir anlatimla “Amelde mezhebimiz Hanefi, itikatta mezhebimiz ehl-i

! Bkz. (Ergun, 1942, ss. 7-55)
2 Bkz. (Atalay, 1991, ss. 11-21; Azamat, 2001, ss. 131-136; Tanrikorur, 2004, ss. 468-475; Tosun, 2013, ss. 487-490; Uludag,
1997, ss. 393-395)
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siinnet ve’l- cemaat Mdturidi, mesrebimiz Alevi, tarikimiz ise Kadiri, Rifai ve bunlarin birlegsiminden verilen kol,
Galibiyiz” ifadeleriyle tanimlamaktadir (Parlamis, 2012, s. 89).3

Cehri zikir yapan pek ¢ok tarikatta miisikinin var olusu, Galibi zikrinde de misikinin var olabilecegi
diistincesi uyandirmistir. Yapilan gézlem sonucunda Galibi zikrinde masikinin 6nemli bir yer edindigi gortilmiis,
bu durum boéyle bir ¢aligmanin ortaya ¢ikisina zemin hazirlamistir. Bu ¢aligmada, Ankara Galibi Kiilliyesi’nde
yapilan zikir faaliyetlerinde Tiirk din musikisi uygulamalari ele alinmistir. Caligmanin “Galibilik” basliginda
Galibiligin dogusuna, kurucu Galip Hasan Kuscuoglu’nun hayatina ve hayatina etki eden kisilere kisaca yer
verilmigtir. “Galibikte Zikir” bagliginda “zikir” kavramina kisaca deginilmis, Galibilerde zikrin ne ifade ettigi ile
birlikte bireysel ve toplu icra edilen Galibi zikrinde misikinin yeri tespit edilmeye ¢aligilmistir. “Ankara Galibi
Kiilliyesi’nde Galibi Zikri ve Misiki Uygulamas1” basliginda ise Galibilerin nerede, ne zaman, nasil ve ne sekilde
zikir yaptiklari misiki agisindan incelenmis, Galibiler tarafindan bestelenen Ornek eserlere yer verilmistir.
Caligmada yer alan “Tiirk din misikisi repertuvar1” ve “repertuvar” ifadeleriyle TRT nota arsivi, divan makam
nota arsivi ve Ciineyt Kosal nota arsivinde yer alan dini masiki eserleri kastedilmistir.

1. Galibilik

Galibilik, Galip Hasan Kugguoglu tarafindan 1993 yilinda kurulmus ve sistemlestirilmistir (Basegit, 2015,
s. 76). Galibiligin temeli Ankara’nin Altindag ilgesine bagli Hiiseyin gazi mahallesinde atilmis ve buradan
Istanbul, Antalya, Kiitahya, Kayseri, Konya, Corum, Kahramanmaras, Sanlurfa, Kocaeli, Bursa gibi iller basta
olmak iizere Tiirkiye’nin ¢esitli illerine yayilmistir (Albayrak, 2016, s. 273)

1.1. Galip Hasan Kuscuoglu’nun Hayati

Hasan Bey ve Fatma Hanim’m evladi olarak 1919 yilinda Corum’da diinyaya gelen Galip Hasan
Kuscuoglu, nesebini astronomi bilgini Ali Kus¢u’ya dayandirmaktadir. Bu sebeple ailesinin Ali Kusgu’ya® nispet
edilerek “Kuscuogullar1” olarak bilindigini ifade etmektedir (Kusguoglu, 2012c, s. 282). Anne ve babasinin bir
tarfkata miintesip olmasi, kayinpederinin yedi tarikattan icazetli olmasi, amcas1 Hac1 Bekir Kusguoglu’nun Naksi
ve Mevlevi seyhlerinden olmasi gibi sebeplerle hem tasavvuf hem de tarikat kiiltiiriiniin yasandig1 dindar bir aile
ortaminda yetistigini dile getirmektedir (Kuscuoglu, 2012a, s. 173).

Cocukluk ve yetiskinlik ¢agint Corum ve Samsun illerinde gegiren Kuscuoglu, 1935 yilinda ortaokul
ikinci sinifta 6grenim hayatina son vermis, Corum Pagsa Hamamui isletmecisi olan babasinin yaninda bir siire
kasiyer olarak ¢alismistir. Zaman gectikge hamamdaki bu vazifesini sikici bularak yeni bir meslek sahibi olma
arayisina girmistir (Kusguoglu, 2012a, s. 148). Bir siire sonra marangozluk meslegini 6grenmis ve bu alanda usta
olmustur. 1938 yilinda ise Ankara Caddesi’ndeki marangoz atdlyesiyle meslek hayatini siirdiirmiistiir (Kuscuoglu,
2012b, s. 47).

Galip Hasan Kusguoglu, Corumlu Hact Mustafa Ana¢ Efendi’nin tek kizi olan Fatma Hanim ile 1939
yilinda evlenmistir. Bu evlilikten yedisi kiz olmak iizere sekiz ¢ocuk diinyaya gelmistir. 1941-1945 yillar1 arasinda
askerlik vazifesini yerine getirmis, bu vazifenin ardindan Corum’a donerek ticari islerine mobilyacilik, kerestecilik
ve hirdavatgilikla devam etmistir. Ticari hayatinda girmis oldugu bazi ihalelerden maddi agidan zararh gikarak
elindeki marangoz atolyesini satmak zorunda kalmistir. Bu durum, amcast Hacit Bekir’in oglu Bedri
Kusguoglu’nun yanina Cankir1’ya gitmesine sebep olmustur. Cankiri’da isleri her ne kadar yolunda olup maddi

olanaklari iyilesse de sonrasinda kendisine manen verilecek olan gorev sebebiyle Ankara’ya dogru itildigini ifade

3 Galibiligin silsilesi hakkinda bilgi i¢in bkz. (Parlamis, 2012, s. 56)
4 Kelam, matematik, astronomi bilginidir. Tam ad1 Kusgu-zade Ebu’l-Kasim Alaiiddin Ali b. Muhammed’dir. XV. yiizyilda
Semerkand’da yasamis, Osmanlida matematik-astronomi okulunun en iyi temsilcilerinden biri olmustur (Mutlu, 2021, s. 53).
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etmistir. Kuscuoglu’nun Cankir1’dan Ankara’ya gelisi 1948 yilinda olmustur. {1k olarak Samanpazari’nda kurmus
oldugu marangoz atdlyesini daha sonra Siteler’e tasimistir. Isine karsi gosterdigi hassasiyet ve titizligi ile
¢evresinin giivenini ve takdirini kazanarak gerek devlet kurumlarinin gerekse diger resmi kurumlarin is taleplerini
karsilamis ve etrafinda bu yoniiyle taninmistir (Parlamis, 2012, s. 48).

1.2. Mustafa Yardimedici ile Tanismasi

Galip Hasan Kuscuoglu'nun en yakin ¢evresindeki tasavvuf ehli kimseler arasinda amcasi Bekir
Kuscuoglu ve kaympederi Mustafa Ana¢ bulunmaktadir. Kuscuoglu, her ne kadar tasavvufi bir ortamda yetigse de
1949 yilina kadar herhangi bir seyhe intisap etmemistir. Insanlarin algverislerinde gercekgi olmadigi,
sOylemleriyle eylemlerinin tutarli olmadig1 gibi sebeplerle bu intisabin gergeklesmedigini dile getirmistir. Buna
ragmen, biiyiiklerinin sozlerini dikkatle dinleyip dervis hayat: siirdiigiinii; icerisinde, giizelliklere ve evliyalara
kars1 Allah vergisi bir hayranligin oldugunu belirtmistir (Aydin, 2011, s. 13).

Kuscuoglu, bir seyhe biat etmedigi i¢in huzursuz oldugunu, kendisinde olusan mana boslugunu gidermesi
ve seyhini bulabilmesi i¢in Allah’a her giin dua ettigini ifade etmistir.’ Bu sirada intisap edecegi bir miirsid-i kAmil
arayisinda olmus, nihayetinde 1949 yilinda Mustafa Yardimedici’ye intisap etmistir. Yardimedici’ye biatinda
kendisinin bir etkisinin olmadigini ifade ederek bu biati ilahi takdir olarak yorumlamistir. Kuscuoglu; etrafindaki
alimler, seyh efendiler ve tasavvuf ehlinin bilgisine kiyasla kendi niyaz ve tazarrusuyla® gonderilen Mustafa
Yardimedici’nin bilgi derecesini iimmi olarak degerlendirmistir. Ancak, buna ragmen Yardimedici igin
hastaliklarina deva olacak bir Lokman Hekim benzetmesi yaparak Yardimedici’yi gelecekte kendisine verilecek
olan vazifeye uygun bir miirsid olarak tanimlamistir (Aydin, 2011, s. 15).

1.3. Galibilik Kolunun Verilmesi

Kusguoglu, Mustafa Yardimedici’ye intisap ettikten sonra onunla hayatin akisi dahilinde sehayatte,
carsida, pazarda, hacda pek ¢ok zaman diliminde bir arada olmustur’ (Parlamis, 2012, s. 50). Kitabinda, Mustafa
Yardimedici’den alt1 y1l boyunca tasavvufl egitim aldiktan sonra 1956 yilinin Berat gecesinde irsat vazifesi ve
hilafet miijdesinin verildigini,® 1993 yilinda ise manevi meclis karar ile “Galibilik” kolunun verildigini yazmistir
(Kusguoglu, 2012a, s. 174). Kuscuoglu’nun anlatimina gore; Galibilik kolunun kendisine verilecegi, vefatindan

az bir zaman dnce Mahmut Oncii® isimli bir hattatin rityasinda gériilmiistiir. Bu olay, Galibilik kolunun verilisinden

SKusguoglu, kitabinda bu durumu soyle bildirir: “Ya rabbi! Bilge kisilerin telkinlerinden ben niye mutmain olamiyorum. Zatina
inanarak yapilan her ibadet ve taati kabul ettim, sahidim. Bu abd-i aciz kullugumda yeterli olamadigimin hastaligini ¢ekiyorum.
Simdi bu idrakimin 6zel rahmetin oldugunu bugiin daha iyi anltyorum. Tazarru ve niyazim odur ki: bu yonii anlamayan, mana
diismanlig1 ile maddeyi 6n plana ¢ikaran, manay1 maddenin iginde kaybetmeye olanca giiciiyle ¢alisan kullaria da ihsan eyle.
Onlar1 da anlamsiz varlik batakligindan kurtar ya Rabbi” (Kusguoglu, 2012b, s. 47).

¢ Kuscuoglu, manevi agirhgindan dolay1 Allah’tan derdine deva ister. Onun bu istegi, zamana uygun olan, kendisine Islam’mn
manasini yasatacak olan bir miirsid-i kamil istegidir. Kuscuoglu, Allah’a karsi niyaz ve ilticasin kitabinda soyle belirtir: “Ya
ilahe’l- alemin... Her seylere kadir olan Rabbim... Rahmetin olan Peygamber Efendimiz’in o yonlii verasetini tasiyan,
mizacima uygun evliyan yarin bekliyorum. Eger yarin géndermeyeceksen liitfen emanetini al. Ciinkii giictim tiikkendi. Benim
oOl¢lime isterse uymasin. Yeter ki, beni Rabbim gonderdi desin.” Yine kitabinda bu niyazin o giin Mustafa Yardimedici’nin
elinde bir Kur’an-1 Kerim ile gelip kendisine ilk dersi vermesiyle gergeklestigini yazmaktadir (Kuscuoglu, 2012c, s. 153).
7Ayrica; Corumlu Hac1 Bekir Baba, Hac1 Mustafa Ana¢ Efendi, Hac1 Sami Efendi, Hac1 Ali Efendi, Konyali Mithat Baba,
Kahramanmarash Sofu Okkes Efendi gibi kimselerin terbiye ve egitiminde yetistigini belirtmektedir.

8 Kusguoglu bu durumu sdyle dile getirmektedir: “Vazifenin bu abd-i dcize verilmesinden yaklasik bir ay énce 1956 senesi
Berat Gecesi Peygamber Efendimiz’in ve Hulefa-i Rasidin efendilerimizin bulundugu kalabalik mdvevi bir toplum icerisinde
imtihan oldum. Imtihan kal degil, hal imtihan idi. Peygamber Efendimiz oniinde biiyiik defter bulunan Ebu Bekir Siddik (r.a)’a
emirle: “Yaz, Seyh Sadi Sirazi dive yaz” buyurdu. Icimden; Seyh Sadi Sirazi ¢ok evveller yasadi ve ahirete yiiriidii diye
diisiiniirken Efendimiz: “Ikinci Seyh Sadi Sirazi diye yaz” emrini verdi” (Kusguoglu, 2012c, s. 83).

91913 yilinda Istanbul’da diinyaya gelmis, 1994 yilinda vefat etmistir. Yurticinde ve yurtdisinda pek gok caminin hat yazilariyla
ilgilenmistir. Ayn1 zamanda Rakim Elkutlu, Sadettin Kaynak gibi misikisinaslardan ders almustir. “Hattat Mahmud Oncii
kimdir? Mahmud Oncii hayati ve eserleri- Ketebe” (Erigim 11 Ocak 2025).
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iic yil once gerceklesmistir. Kuscuoglu, Oncii ile zahiren tanismadiklarina dair yemin beyan etmektedir
(Kusguoglu, 2012a, s. 175).

Hattat Mahmut Oncii, rilyasinda aldigi manevi bir emirle Galibilik kolunun verilecegini Osmanl Tiirkgesi
ile iki levha seklinde yazmustir. Bu levhalar, yazilisindan ii¢ yil sonra Oncii’niin yardimcilari tarafindan Galip
Kuscuoglu’na ulagtirtlmistir. Bu levhalarin birinde;

“Ya hazreti seyh Hasan Galibi Kutbu’l-Arifin Gavsu’l-Vasilin, el-Miictehidin, Ask-1 ilahi,
Haydar-1 Kerrar, es-Seyyid, es-Seyh, es-Sultan, Hadimii’l-Fukara, Mutasavvif Hasan Gélip
Kuscuoglu. Bu dergahta ders alanlara bundan bdyle Galibi denilecektir ve seyhi sultan1 Hz.
Galib1’dir. Bu talebelerin ve bu dergahin seyhi sultan1 Hasan Galibi Kuscuoglu’dur” ifadeleri
yer almaktadir (Kusguoglu, 2012b, s. 240).

Levhanin digerinde ise su ifadelere yer verilmistir:
“Ya Hz. Ahmet er-Rifai, ya Hz. Abdiilkadir Geylani Kutbu’l- Arifin, Gavsu’l- Vasilin, el-
Miictehidin, el-Miichidin, Ask-1 ilahi, Haydar-1 Kerrar, es-Seyyid, es-Seyh, es-Sultan,
Hadimii’l-Fukara, el-Mutasavvif, Galip es-Seyyid, Hasan Kusguoglu, eski derviglere de Kadirl
Rifai Galibi denilecektir. Bu dergahlarin seyhi Sultani ise, Hz. Galibi Hasan Kusc¢uoglu’dur.
Dergahlarda ders alan dervisler de bundan bdyle Ahmet Rifai ve Abdiilkadir Geylani
hazretlerinden tebligi ile Galibi olmuslardir.” (Kuscuoglu, 2012b, s. 241).
Kuscuoglu ise Galibilik kolunun verilisini kitabinda su sekilde kaleme almistir: “Agustos 1993
tarihinde manevi meclisin karari ile Kadiri ve Rifai tarikatinin rahmet zuhuru birlesimi “Galibi”
olarak kol liitfedildi. O mecliste bulunan Allah’in rahmet sifatlarinin tecelli ettigi yol
bahtiyarlar1 Gavsu’l- Azam Seyyid Abdiilkadir Geylani, Seyyid Ahmed er-Rifai, Seyh Ahmed
Yesevi, Seyh Ahmed Kuddisi, daha nice manevi biiyiiklerimiz tebligleri ile hayli kisilerin
manalarinda da zuh{iru goriilmiis ve dosyada mevcuttur. Rabbim layik kilsin ve biitiin kullaria
istifade etmelerini nasip eylesin. Amin. Rabbimin liituf ve ihsam olarak “Galibilik” kolu
verildi "(Kuscuoglu, 2012c, s. 86).

Kuscuoglu, kaleme aldig1 eserinde Galibilik kolunun verilisini sdyle anlatmaktadir: “Agustos 1993
tarihinde manevi meclisin karart ile Kadiri ve Rifal tarikatinin rahmet zuhuru birlesimi “Galibi” olarak kol
liitfedildi. O mecliste bulunan Allah’in rahmet sifatlarinn tecelli ettigi yol bahtiyarlart Gavsu’l- Azam Seyyid
Abdiilkddir Geyldni, Seyyid Ahmed er-Rufdi, Seyh Ahmed Yesevi, Seyh Ahmed Kuddisi, daha nice manevi
biiyiiklerimiz tebligleri ile hayli kisilerin mdnalarinda da zuhiiru goriilmiis ve dosyada mevcuttur. Rabbim layik
kilsin ve biitiin kullarina istifade etmelerini nasip eylesin. Amin. Rabbimin lituf ve ihsani olarak “Galibilik” kolu
verildi”’(Kusguoglu, 2012c, s. 86).

2. Galibilikte Zikir

Zikir, sozliikte “hatirlama, bir seyi anma” anlamina gelmektedir. Dini literatiirde ise “Allah’1 hatirlamak,
anmak ve onu unutmamakla gafletten kurtulmak” manasinda kullanilmaktadir. Kalp, dil veya her ikisi ile zikir
yapilabilir. Bunlarin amaci, unutulan bir seyi hatirlamak veya hatirda bulunan bir seyi korumaktir. Zikir, bazi
tarikatlarda bireysel olarak yiiriitiildiigli gibi bazilarinda da toplu bir sekilde icra edilmektedir. Seyhin ya da
halifesinin kontroliinde belirli hareket diizeni igerisinde belirli ibare ve lafizlarin toplu bir sekilde sdylenmesiyle

yapilan zikirlere tarikat yini ad1 verilmektedir (Ongdren, 2013, s. 409; Yilmaz, 2004, s. 164). Yapilma sekillerine
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gore zikir, stfiler tarafindan 1isani zikir, kalbi zikir, cehri zikir, hafi zikir, toplu zikir, sema, hatm-1 hace, darb-1
esma, kuldi zikir, kryam1 zikir ve deveran seklinde adlandirilmaktadir (Polat, 2019, s. 1).

Galip Hasan Kuscuoglu, kulun huzuru igin zikri gerekli ve dnemli gérmekte ve zikri, Allah tarafindan bir
kula verilmis en giizel ve en biiyiik hediye olarak tanimlamaktadir. Ona gore zikir, bir dervise verilmis en biiyiik
zenginliktir. Kusguoglu, bu zenginligi Siileyman Celebi’nin “Bir kez Allah dese ask ile lisan, dékiiliir ciimle giinah
misl-i hdazan” ifadeleriyle acgiklamaktadir. Ona gore; dervisin binlerce kez Allah’1 zikretmesi, dervisin ne kadar
zengin oldugunun bir gostergesi olarak goriilmektedir (Aydin, 2011, s. 81).

2.1. Bireysel Galibi Zikri

Galibilikte bireysel zikir, seyh Mustafa Yardimedici doneminde yapilan zikrin aymisidir (Kusguoglu,
2012c, s. 67). Galibiler, bireysel zikirlerini her giin yapmaktadir ve bu zikirleri “vird” olarak isimlendirmektedir.
Onlar, virdi “bir dervisin her giin yaptig1 tesbihat” olarak tanimlamaktadir. Galibilerde bireysel zikir, hayatin
akisina gore imkanlar dlgiisiinde pek ¢ok hal ve yerde yapilabilmektedir. Ancak onlara gore; kibleye yonelerek,
husi ve huzurla yapilan vird, en faziletli vird olarak kabul edilmektedir (Kusguoglu, 2012c, s. 247).

Galibilerin bireysel zikrinin baglama noktas1 gece yarisidir. Bu noktada bir 6nceki giiniin vird siiresi
dolmaktadir. Vird sahibi, kaldig1 yeri unutmamak kosuluyla giin icerisinde miisait oldugu durumlarda virdini
yerine getirebilmektedir. Fakat, giin igerisinde yerine getirilmeyen virdin bir baska gilin iadesi miimkiin
olmamaktadir. Boyle bir durumda, virdini yerine getirmeyen kisi samimiyet ve sadakat yoniinden eksik
goriilmektedir (Kusguoglu, 2012c, s. 258). Hz. Peygamber’in “Kolaylastirin, zorlastirmayn,; miijdeleyin, nefret
ettirmeyin” hadis-i serifi kaynak gosterilerek Galibilikte bireysel zikir i¢in 6zel bir ortam ya da belirli bir saat
dilimi tayin edilmemistir. Bu kolayliklara karsilik kiginin virdini bir giin i¢erisinde mutlaka yerine getirmesi
istenmistir (Parlamis, 2012, s. 114).

Kusguoglu’nun kaleme aldig1 Tasavvuf ve Zikrullah isimli kitapta bireysel Galibi zikrine baslamadan 6nce
salavat getirilip, 3 Ihlas ve 1 Fatiha okundugu gériilmektedir. Vird sahibi kimse, virdine basglamadan 6nce
miiracaatim dile getirmektedir. Bu miiracaatta tiim peygamberlerden ehl-i iman ve ehl-i islami ruhlarina 3 ihlas
1 Fatiha okunmaktadir (Kusguoglu, 2012c, s. 246). Galibilerin bireysel zikrinde masiki uygulamalarina
rastlanmamustir.

2.2. Toplu Galibi Zikri

Kusguoglu tarafindan Kadiri ve Rifai'? tarikatlarinin devami olarak nitelendirilen Galibilik te toplu zikir
persembeyi cumaya baglayan gece yapilmaktadir. Topluca icra edilen bu zikre Galibi zikri ad1 verilmektedir. En
az {i¢ kisiyle yapilan Galibi zikrine katilimci sayisinin iist sinir1 bulunmamaktadir. Zikir, ortalama 40-45 dakika
stirmektedir.

Hz. Peygamber’in zikir halkalarini cennet bahgesine benzetmesi sebebiyle Galibilik’te zikir halka halinde
yapilmaktadir (Kuscuoglu, 2012c, s. 261). Bu halkada yer alan gorevliler sirasiyla halife, niikeba, nakib, ¢cavus ve
diger dervisler seklindedir.

Galib1 zikri cehri olarak yapilmaktadir. Zikrin cehri yapilma sebebi, Kuscuoglu tarafindan Bakara
siresinin 200. ayetiyle agiklanmaktadir. Kusguoglu, DIB’in “Hac ibadetini bitirdiginizde, artik (cahiliye
doneminde) atalarinizi andiginiz gibi, hatta ondan da kuvvetli bir anisla Allah’t anin...” mealindeki bu ayetle sesli
zikrin Onemine dikkat ¢ekmektedir. Onun bu konuyla ilgili diisiinceleri eserinde su ifadeleriyle karsilik

bulmaktadir:

10 Ankara Rifai Asitanesi’nde yapilan zikir hakkinda bilgi igin bkz. (Akkus, 2024)
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“Gazd meydanlarinda hasminizi sindirmek igin secerenizi, kim oldugunuzu, yiiksek sesle
hasminiza kars1 olanca giiciinle haykirman hasminin moralini bozar. Psikolojik olarak az da olsa cesaretini
kirar, eskiden harp taktigi diigman: sindirmekle baslardi. Simdi de gene korkutmak var. Soguk harp
dedikleri... fakat taktiklerin sekilleri bagka-baska. Hazreti Allah buyuruyorlar ki, iste o secerenizi
bagirmakla anlattiginizdan daha yiiksek bir sesle Allah’1 zikredin” (Kusguoglu, 2012c, s. 41).

Galibilere gore samimi bir sekilde ve yiiksek sesle yapilan zikir; insanin Allah ile olan yakinligini
hissetmesi, kul olusun bilincine varmasi ve zevkini tatmasi, bdylece de Allah’a karsi acziyetini itiraf ederek
haddini bilmesine katki saglamaktadir. Bu sebeple cehri zikre tesvik yapildig1 goriilmektedir. Fakat, cezbelenme
ve haykirislarin makul bir sekilde olmasi tavsiye edilmektedir. Aksi taktirde bu durum hos karsilanmamakla
birlikte riyakarlik ve edep dis1 olarak kabul edilmektedir (Kuscuoglu, 2012c, s. 255).

Kusguoglu'na gore; cemaatle kilinan namazin fazileti nasilsa, toplu bir sekilde yapilan zikrin fazileti de
ayni sekildedir. Ayni zamanda; samimiyetle, talim ve terbiyesine uygun bir sekilde yapilan zikre Allah sonsuz
rahmet etmektedir (Kuscuoglu, 2012¢, s. 260). Kusguoglu, Galibi zikrine katilim ic¢in “nasibi olan katilir”
ifadesini kullandigindan, zikre katilim konusunda kimseye herhangi bir zorlama yapilmamaktadir. Zikir giini
orada bulunan ve zikre katilim saglamak isteyen her bir erkek birey zikir halkasina dahil olabilmektedir. Kadinlarin
zikir giinleri ve yerleri farklidir.

3. Ankara Gilibi Kiilliyesi’nde Galibi Zikri ve Miisiki Uygulamalar:

Ankara Galibi Kiilliyesi’nin {izerine kurulu oldugu arsa 1968 yilinda satin alinmis olup, kiilliye 1974
yilinda insa edilmeye baslanmistir (Albayrak, 2016, s. 273). Galibiler, zikirlerini kiilliyenin igerisinde bulunan
“Tevhid Camii” olarak isimlendirdikleri ibadethanede yiiriitmektedir. 22.08.2024 tarihli Ankara Galibi
Kiilliyesi’nde yapilan zikrin su sekilde yiiriitiildiigi goriilmiistiir:

Aksam namazi'! kilindiktan sonra dervisler dizlerinin iizerine oturur halde halka seklini olusturur.
Akabinde zikri yoneten kisinin isaretiyle neyzen tarafindan bir ag1s taksimi yapilir ve Galibilerce oturak ilahisi ad1
verilen ilahiler zakirler tarafindan okunmaya baslar. Galibilerin zikre baglamadan 6nce okudugu 6rnek eserlerden

bazilar asagidaki tabloda'? yer almaktadir.

Eser Ad1 Beste Giifte Usal*

Uyan ey gozlerim gafletten uyan II1. Murad II1. Murad Yiiriik semai

Zalimlere el vurup Hiiseyin Sebilci | Kazim Pasa Hiizzam | Yiirik semai

Ey benim devletli sultanim Hiiseyin Sebilci | Miicteba Hiizzam | Devr-i hindi

Hak serleri hayreyler Zekai Dede Ibrahim Hakki Erzurumi | Ussak Sofyan

11 Zikir, kg giinleri ve yaz giinlerinde ayr vakitlerde yapilir. Kis giinii yapilan zikir yatsi namazindan sonra, yaz giinii yapilan
zikir ise aksam namazindan sonra bagslar.

12 Bu baslikta yer alan tiim tablolarda belirtilen eserler Galibilerin zikirlerinde okumak i¢in olusturduklar1 repertuvardan
alinmustir. Tablolarda yer alan eserlerin tiimii Tiirk din misikisi repertuvarinda yer almaktadir.

13 Tabloda yer alan makamlar hakkinda bilgi i¢in bkz. (Kutlug, 2000).

14 Eserin bagindan sonuna kadar aym sekilde tekrarlanan kuvvetli ve zayif vuruslar kalibidir ve eserin ritmik altyapisim
olusturur (Behar, 2019, s. 24). Tabloda yer alan ustiller hakkinda bilgi i¢in bkz. (Kopar & Kutlu, 2021).
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Bana bu ten gerekmez can gerektir | Sadettin Kaynak | Aziz Mahmud Hiidayi Sehnaz Diiyek

Tablo 1. Repertuvarda kayitli olup zikirden 6nce okunan oturak ilahileri

Oturak ilahileri okunduktan sonra zikri yoneten kisi tarafindan Galibilerin miiracaat adin1 verdikleri dua

yapilir. Miiracaat su sekildedir:

“Hu ya Tabibe’l-Kullib, medet ya Erhame’r- Rahimin, medet ya Ekreme’l-Ekremin,
medet ya ilahe’l- Alemin. Destir ya Adem Safiyullah, destiir ya Nuh Sekirullah, destir ya
Ibrahim Halilullah, destfir ya Musa Kelimullah, desttr ya isa Rihullah, destir ya Muhammed
Mustafa Habibullah, destir ciimle Peygamberan-1 Izim ve Rusiil-i Kirdm hazerati, destiir ya ¢ar-
1 yar-1 ba-safd Ebl Bekir-i Siddik, Omerii’l-Fartik, Osman-1 Zin-niireyn, Aliyye’l-Murtaza
radiyallahii anhiim efendilerimiz, destlr ya Ehl-i Beyt-i Restlullah, destlir ya Evlad-1 Restilullah,
destiir ya Ashab-1 Restlullah, destir ya Evliyaullah, destiir pirimiz sultimmiz Gavsii’l-Azam
Seyyid Abdiilkadir Geylani, destlir Ebe’l-alemeyn Seyyid Ahmed el-Kebir Rifai, Seyyid Ahmed
el-Bedevi, Seyyid Ibrahim Diisstiki, Seyh Ebu’l-Hasan Ali Sazili, Sah-1 Naksibend Muhammed
Bahéeddin hazretleri, destlr pirimiz sultdnimiz Gavsii’l-A’zam Seyyid Serif Haci Galip Hasan
Kusguoglu hazretleri, destlr ya Sahibe’l-Meydan rizden lillahi’l-Fatiha mea’s-salavat”
(Kusguoglu, 2012c, s. 244).

3 Ihlas 1 Fatiha okunduktan sonra zikri yoneten Kisi giiniin anlam ve énemine binaen ya da herhangi bir
konuda kisa bir sohbet yapar.'® Sohbetin ardindan zikri yoneten kisinin “Fa’lem ennehu la ilahe illallah” ifadesiyle
zikir baglamig olur.*® Bu boliimde yer alan tiim zikir ifadeleri 22.08.2024 tarihinde tarafimizca kayda alman Galibi

zikrinden notaya alinmustir.

Fa' lem en ne hu la 1 la he i lal lah la 1 la he i lal lah

Sekil 1. Fa’lem ennehu la ilahe illallah

Zikri yoneten kigi tarafindan bu sekilde baslatilan zikre dervisler de dahil olur ve belirli bir sayida
olmaksizin “la ilahe illallah” ifadesine oturarak devam edilir. Bu esnada bas yukar1 saga ve asagi kalbe dogru
hareket eder. Zikrin temposu bu kisimda oldukga agirdir. Zikir, agir bir tempoyla belirli bir siire devam ederken
zikri yoneten kisinin uygun gordiigii anda bir ses yukar1 perde atlamasi yapilir ve zikre baslangigtaki sesin bir ses
istlinde devam edilir. Perde degisikligiyle birlikte zikrin temposu biraz daha hizlanmis olur. Cok kisa bir stire

sonra topluca ayaga kalkilir ve zikre kiyam1 olarak agagida yer alan sekilde devam edilir:

9 I 4\ T 4| T 1 |
\'_)v iJJ I—; \y] T u |y| T u u I 1
La i lahe i la lah la i lahe illa lah la i lahe illal lah

Sekil 2. La ilahe illallah

Zikir ayakta devam ederken ney, kudiim, bendir, def gibi sazlar zikre dahil olur. Ritim sazlar1 refakatinde

neyzen tarafindan bir taksim yapilir. Zikir, yukaridaki sekliyle devam ederken zakirbagi tarafindan belirlenen

15 Bazen bu sohbet yapilmaz.
16 Eger zikri ydnetmekle gorevli kisi mecliste yoksa zikri uygun goriilen bagka bir kimse yiiriitiir.
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tertiple ilahiler okunmaya baslar. Bu sirada zikrin temposunda artma ve azalmalarin meydana gelmesi miimkiin

olabilmektedir. Galibi zikrinde tevhid ifadesi sofyan ustliiniin velvelesine su sekilde karsilik gelmektedir:

DUM DUM
J TE TEK o TE TEK
> . ——
* % | D) |
KE KA KE KA
LA iL
| LA | LA LAH
[ R E—
* Y | Y
i HE .

Sekil 3. “La ilahe illallah” zikrinin sofyan usilii velvelesinde gosterimi

Zikir coskulu bir sekilde siirdiiriiliirken, giiftesi tevhid ifadesi barindiran ilahiler'” ve bu ilahilerin arasinda

uygun goriilen yerlerde kasideler®® okunur. Zikrin bu kisminda okunan érnek eserlerden bazilar1 sunlardir

Eser Ad1 Beste Giifte Makam

Asik oldum bende-i cAnaneyim | Ahmet Hatipoglu Yinus Emre Rast

Buyrugun tut Rahman’in Seyh Sahabettin Efendi | Aziz Mahmud Hiidayi | Hicaz

Tast1 rahmet deryast Dursun Cakmak Yihnus Emre Ussak

Htda davet eder elhamdiilillah | Téahir Karagoz Niyazi Misri Hiseyni

Asik oldum ben Allah’in adina | Derleyen: Tahir Karagoz | Yanus Emre Segah

Tablo 2. Repertuvarda kayitli olup “La ilahe illallah” zikrinde okunan ilahiler

Zikri yoneten kisi uygun bir zaman diliminde “illallah” zikrine gegis yapar. Galibi zikrinde illallah

ifadesi sofyan ustliiniin velvelesine su sekilde karsilik gelmektedir:

)
!
=
~
ill=
7
~

Sekil 4. “illallah” zikrinin sofyan usilii velvelesinde gosterimi

17 “qlahiler, Tiirk din misikisinde kullanilan en yaygmn formlardan biridir. Liigat anlam1 “Allah’a ait” olan ilahi, dini ve
tasavvufi siirlerin bestelenmesi ile olusan, genel olarak zemin, nakarat, meyan, nakarat seklinde bestelenen usillii dini miisiki
tiirlerine verilen isim” olarak tanimlanmaktadir (Toptas, 2023, s. 82).

18 “Kaside, belirli bir makamda veya makam gegkileri yapilarak serbest ve irticAlen okunan bir formdur.” (Turabi & Koca,
2021, s. 155).
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Zikir, yukaridaki sekilde devam ederken giiftesinde genellikle “Illallah” ifadesi bulunan ilahiler okunur.

Zikrin bu kisminda okunan ilahilere bazi 6rnek eserler su sekildedir:

Eser Ad1

Beste

Giifte

Makam

Usiil

Gergek asiklara sala denildi

Hayrullah Taceddin Efendi

Emir Sultan

Rast

Sofyan

Sever isen Allah’1

Hiiseyin Sebilci

Hiiseyin Sebilci

Mahur

Sofyan

Gece giindiiz done done

Hiiseyin Sebilci

Seyfullah Nizamoglu

Hicaz

Sofyan

Dolap nigin inlersin

Selahattin Giirer

Yunus Emre

Ussak

Nim Sofyan

Tevhid etsin dilimiz

Safer Dal

Seyh Fahreddin Efendi

Hiiseyni

Sofyan

Tablo 3. Repertuvarda kayitli olup “Illallah” zikrinde okunan ilahiler

Sonrasinda “Allah”,”Hay”,”Hay Allah”,”Hu Allah”,”Hu”,”Ya Rahman ya Rahim ya Allah”,”’Ya Settar

ya Gaffar ya Allah”,”Hayyu’l KayyGm ya Allah” esmalarina gecis yapilir. Bu boliimlerde de zikri yoneten kisinin

uygun gordiigii yerlerde zakirler tarafindan ilahi ve kaside okumaya devam edilir (H. Okur, kisisel iletigim, 25

Agustos 2024). “Ya Rahman ya Rahim ya Allah”,”Ya Settar ya Gaffar ya Allah”,”Hayyu’l Kayylim ya Allah”

boliimlerinin zikrin sonunda yer almasi sebebiyle, zikredilen boliimlerde genellikle ilahi ve kaside okunmaz.

“Allah”, “Hay” ve “Hu” esmalarinda okunan ilahilere 6rnek bazi eserler ise su sekildedir:

Eser Ad1

Beste

Giifte

Makam

Allah diyelim daim

Fehmi Tokay

Yinus Emre

Rast

Ey asik-1 sadiklar

Sadettin Kaynak

Himmet Efendi

Hicaz

Ey Allah’im senden gayri yok ilah

Ciineyt Kosal

Safer Dal

Hiseyni

Miistakim yare

Kenan Agki

Visali

Hicaz

Allah Allah siikren lillah

Eser Ad1

Ahmet Hatipoglu

?

Ussak

Tablo 4. Repertuvarda kayitli olup “Allah” esmasinda okunan iléhiler

Beste

Giifte

Makam

Usiil

Gaflet uykusundan
yatar uyanmaz

Hiiseyin Sebilci

Geng Abdal

Rast

Sofyan

Alma tenden
canimi

Adnan Coban

Yinus Emre

Muhayyer Kiirdi

Sofyan

Cemalin hiisniine
canlar fedadir

Hiiseyin Sebilci

Taci

Muhayyer

Devr-i hindi

Dii cihanin methari

M. Ismail Hakki
Bey

Mahvi

Ussak

Sofyan

Amenna soyledik

AR

Hiiseyin Sebilci

Mir’ati

Ussak
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Tablo 5. Repertuvarda kayitl olup zikrin “Hay” ve “HG” esmasinda okunan ilahiler

Galibi zikrinin ilk kismindan zikrin yedinci kismi olan “H0” esmasina kadar bas 6nce yukari saga ve
sonra asag1 kalbe dogru hareket eder. Zikrin “Ya Rahman ya Rahim ya Allah”, “Ya Settar ya Gaffar ya Allah”,

“Hayyu’l Kayyim ya Allah” boliimlerinde ise viicut dnce saga doner, sonra diizlesir ve son olarak sola doner.

o 1) ﬁ 1 1 1 1 1 ﬂ IL\ ]
ﬁ—-‘—i =g o< F Fe | & 7
[——
ya Rah man ya Ra him ya Al lah
(saga doner) (diizlesir) (sola doner)

Sekil 5. Galibi zikrinin Ya Rahman ya Rahim ya Allah esmas1

Yukarida yer alan ifade sayist belli olmaksizin okunduktan sonra zikrin “Ya Settar ya Gaffar ya Allah”
boliimiine gegilir. Bu boliim su sekildedir:

9 I ) ﬂ 1 | — | 1 1 I 1 - Ik\ ]
1 1 1 1 — i
[——
ya Set tar ya Gaf far ya Al lah
(saga doner) (diizlesir) (sola doner)

Sekil 6. Galibi zikrinin Ya Settar ya Gaffar ya Allah esmas1

“Ya Settar ya Gaffar ya Allah” ifadesi okunurken zikri yoneten kisi tarafindan “Ya Rabbi, giindhlarimiz
Settdr isminle setreyle, ya Rabbi, giinahlarimizi Gaffar isminle affeyle Habib-i Edib’in hiirmetine, Ins-i Celdl’in
hiirmetine, Azamet-i Kibriyd'n hiirmetine ya Allah celle celaluhii” seklinde dua edilmektedir. “Hayyu’l- Kayyum
ya Allah” Galibi zikrinin en son bolimiidiir. Bu boliim sofyan usiliiniin velvelesine su sekilde karsilik

gelmektedir:

'
-
ll=
A

'
H
e
A

e

Tvo s L2
e

YUM

[ 1
w

Sekil 7. Galibi zikrinde “Hayyu’l- Kayyum ya Allah” esmasinin sofyan usilii velvelesinde gosterimi
Zikir, zikri yoneten kisinin “Hay Allah, Kayyum Allah, ya Bedia’s-Semavati ve 'l-Ard. ya Malike I-Miilk,
ya Ze'l-Celali ve’l-Ikram celle celdluhii” ifadeleriyle son bulur. Akabinde baslama halindeki gibi diz iistii bir
sekilde oturulur. Zikri yoneten kisinin kendisi veya uygun gordiigii kisi bir asir okur. Son olarak zikri yoneten kisi

ya da dervislerden uygun goriilen kimse tarafindan dua yapilir ve zikir sona erer (S. Giingor, kisisel iletisim, 25
Agustos 2024).
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Galibi zikrinde; ney, kudiim, mazhar, def gibi ¢esitli sazlara yer verilmektedir.® Neyzen, her boliimden
once bir taksim yapmaktadir. Zikirde, i¢erisinde bulunulan her bir zikir boliimiiniin ifadelerini igeren eserlerin
okunmasina dikkat edilmektedir. Okunan ildhilerde tertip, zakirbasi tarafindan zikirden once yapilmaktadir.
Ancak, zaman zaman herhangi bir tertibe bagh kalmadan, irticalen diizenlenen zikire de rastlanmaktadir. i¢erisinde
bulunulan boliim devam ederken okunan ilahiler, baglanan makam iizerinde ya da ayn karar iizerinde yakin diger
makamlarla seyredebildigi gibi farkli bir makamla da devam edebilmektedir. Bu seyir diger boliimlerde de devam
ederken zikrin her bir béliimiinde Tiirk miiziginin farklt makamlarinda ilahiler ve kasideler okunmaktadir. Okunan
bu eserler acemasiran, bestenigir, evig, rast, mahur, neveser, gerdaniye, slizinak, hicazkéar, kiirdilihicazkar,
nihavend, nikriz, blselik, ussak, bayati, diigah, neva, isfahan, hiiseyni, saba, hiimayun, uzzal, zirgile, hicz, kiirdi,
acem, acem kiirdl, muhayyer, muhayyer kiirdi, segah, hiizzdm, ¢argdh makamindadir. Ancak, bu makamlar
igerisinde agirlikli olarak rast, ussak, saba, hiiseyni, hicaz, segah ve hiizzam makamlar1 kullanilmaktadir. Eserlerin
ustlleri genellikle sofyan, yiiriikk semai, devr-i hindi ve diiyektir. Ancak bununla birlikte kii¢iik zamanli diger

ustllere ve biiylik zamanli bazi ustllere de rastlanmaktadir.

Galibiler, zikirlerinde okumus olduklar1 eserleri Tiirk din masikisi repertuvarindan sectikleri gibi;
besteleri, giifteleri ya da hem beste hem de giifteleri Galibi Vakfi’na miintesip kisilere ait olan eserlerden de
se¢mektedir. Bunlarin yaninda zikirde, giifteleri Galibilige ait eserlerin farkli bestelere giydirilmesiyle olusan

eserleri de okuduklar1 goriilmektedir.

Galibiler, persembeyi cumaya baglayan gece yapilan toplu zikir disinda, Berat Kandili, Mira¢ Kandili,
Regéaib Kandili, Astre Giinii, Kadir Gecesi, Ramazan ve Kurban Bayramlarimin belirli giinleri gibi Miisliimanlar
tarafindan 6nemli kabul edilen dini giin ve gecelerde de toplu zikir yapmaktadir. Bahsedilen dini giinler, haftalik
zikir glintiniin digindaki bir giine karsilik geldigi takdirde o haftanin zikri sadece ilgili dini giinde yapilmaktadir.
Bu sebeple persembe giinii ayrica bir zikir yapilmamaktadir. Dini giinlerde diizenlenen zikirde okunacak eserlerin
giiftesi, ilgili giiniin anlam ve 6nemine dikkat edilerek se¢ilmektedir. Haftalik zikir ve dini giinlerde yapilan zikir
disinda Gélip Hasan Kuscuoglu'nun vefatinin sene-i devriyesinde de zikir halkast kurulmaktadir. Kugguoglu’nun

vefat giinii miinasebetiyle yapilan zikirde segilen giiftenin konusu genellikle Galibilikle ilgilidir.

Galibi zikrinde 6zel olarak giyilen kiyafetler bulunmaktadir. Bunlar; kahverengi pantolon, beyaz gomlek,
kahverengi ¢orap, kahverengi haydariye seklindedir. Haftalik zikirde beyaz takke, dini glinlerde yapilan zikirlerde
ise kahverengi takke kullanilmaktadir. Ankara Galibi Kiilliyesi’nde yapilan haftalik zikirlerde dervislerin kolaylig
acisindan 6zel kiyafet giyilmesine 1srar edilmemektedir. Ancak dini giinlerde yapilan zikirlerde yukarida adi gegen

kiyafetleri giyme konusunda fazlaca 6zen gosterilmektedir.
3.1. Galibi Zikrinde Okunan ve Galibiler Tarafindan Bestelenen Bazi Ornek Eserler:

Galibilerin zikirlerinde okuduklar1 ancak repertuvarda kayitli olmayan 53 eser tespit edilmistir. Eserlerin

tamamu yliksek lisans tezinde paylasilacagindan bu ¢aligmada 6rnek olarak 10 esere yer verilmistir.

19 Baz1 zikir kayitlarmda keman, ud, gello gibi enstriimanlara da rastlanmistir.
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SEGAH ILAHI

Ey hakka talib olan
Giifte: Muzaffer Ozak Kaynak Kisi: Sinan Giingor
Iﬂ T
34— e —— i —
Ey hak ka ta lip o lan tev hi de gel

Kaynak kiginin 15.12.2024 tarihli ses kaydindan notaya alinmsgtir.

Sekil 8. Segah ilahi
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HUMAYUN ILAHI
Biz muhabbet erleriyiz
Gﬁﬂc¢,§alih Baba Kaynak Kigi: Sinan Giingdr

—]
Biz mu hab bet er le r yiz soh bet i can
Biz ha ki kat er le r yiz ki mil in san

dir bag 1 vah det gil le r
biz de dir biz ga li bi der vi si
i

i be ki dan as I muz hi dur bi zim

Sevmisiz can 1 goniilden Car-1 yin serveri
Ol Ebd Bekir Omer Osman Aliyy-i Hayderi
Fitima bint-i Resuliin dide-i enverleri

Biz Sehid-i Kerbeld'yiz ciimle atgin bizdedir.
Biz Galibi dervigiyiz sah-1 merdan bizdedir
(Son dize giifteye sonradan eklenmistir)

Kaynak kiginin 15.12.2024 tarihli ses kaydindan notaya alnmsgtir.

Sekil 9. Hiimayun ilahi
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HUZZAM ILAHI
Askin ile sen de yaktin bizleri

Giifte: Mehmet Tag Kaynak Kisi: Sinan Giingor

sen  sin e fen dim dim

evli ya lar  ser da n ga lip e fen
Hp vy
%‘{v' £ r— T T T T T
- I | S— I 1 1
di go nil ler sul ta n
[ . |
7p 44 : ,
1 1 ] I— a 1 1 1 1 1 1 1 bl - ﬂ r = }
T T == T
sen sin e fen dim dim

Kaynak kiginin 15.12.2024 tarihinli ses kaydindan notaya alinmgtir.

Sekil 10. Hiizzam ilahi
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RAST ILAHI
Ey kerem kam
Giifte: Abdiilehad Nari Kaynak kisi: Sinan Gilngdr
Ey ke rem ka ey ga ni :ul tan u ma nz sen

den kul la ra ith san u ma nz sen den kul la

lah ya Ra him Al lah ya Set tar Al lah ya Gaf
z ———— -

T - I ‘I

I

ra ih san faz It na had yok lit fu na ih san

u ma nz sen den kul 1la ra ih san
ya Ke rim Al lah ya Ra him Al lah

16 T | | pe—  SON
—— e e
T T T T
u ma nz sen den kul la ra ih san
ya Set tar Al lah yva G far Al lah

Kaynak kiginin 15.12.2024 tarihli ses kaydindan notaya alinmstir.

Sekil 11. Rast ilahi
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HUZZAM ILAHI
Sabahtan yliziimii yere
Giifte:Ruhsati Kaynak Kisi: Sinan Giingor

Sabah tanyii zi mi  ye re sii rem Allah Al lah de yu

elbag laypdi va m na duram Al lah Al  lah de yu

elbag la yip di va m na du ram Al lah Al  1lah de yu

aksmn gozlern min ya s calaym baf n ma ta

postu mu kib le ye kar serem Allahde yu de yu

Kaynak kiginin 15.12.2024 tarihli ses kaydindan notaya alinmgtir.

Sekil 12. Hiizzam ilahi
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RAST ILAHI
Ey hakka talip olan

Giifte: Muzaffer Ozak Kaynak Kisi: Sinan Giingor

Ey Hak ka ta lip 0 lan tev hi de  gel

tev hi de gel tev hi de tev hid dir ru

ha g da bun da dir rd h Hi da  bul mak di ler

14 £ Fre o p o e 2P P Lo e, o P

sen n za tev hi de gel

Kaynak kiginin 15.12.2024 tarihli ses kaydindan notaya alimmstir.

Sekil 13. Rast I1ahi
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MAHUR ILAHI
Allah'in miibrarek soziidiir kur'an
Giifte: ? Kaynak Kisi: Sinan Giingdr
] — — s |
Al la hm mil ba rek so zi dir kur an

ke ma le e ri sir yo lun da du ran

13
f+—e e o e, , — = .
} —H— =
yo lu muz da 1 sik reh ber dir kur an

Kaynak kiginin 15.12.2024 tarihli ses kaydindan notaya alinmigtir.

Sekil 14. Mahur ilahi
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SEGAH ILAHI
Laleler giiller fulya siinbiiller

Giifte: Muzaffer Ozak Kaynak Kisi: Sinan Giingor

La le ler giil ler ful ya siin biil ler

la le ler gl ler ful ya siin biil ler

0 ten biil biil ler hak ki zik

Kaynak kisinin 15.12.2024 tarihli ses kaydindan notaya alinrmgtir.

Sekil 14. Segah ilahi

Turkish Academic Research Review 2025, 10/2 544



Galibilikte Zikir ve Miisiki Uygulamalar1 (Ankara Galibi Kiilliyesi Ornegi)

RAST DEVRAN ILAHISI
La deme gel

. Kaynak kisi: Sinan Giingor
1 1

T T

22

kil san bir na zar Kud re

Kaynak kiginin 15.12.2024 tarihli ses kaydindan notaya ahnmstir.

Sekil 15. Rast ilahi
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NIKRIZ ILAHI
Durman yanalim

Giifte: Hayali

Kaynak Kisi: Sinan Giingdr

T—1
 — ol |
o ol |0
I

Kaynak kiginin 15.12.2024 tarihli ses kaydindan notaya alinmgtir.

Sekil 16. Nikriz ilahi
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Sonug¢

Galibilik, Kadiri ve Riféi tarikatlarinin birlesiminden mavevi icazet yoluyla verildigi beyan edilen bir kol
olarak Galip Hasan Kuscuoglu tarafindan 1993 yilinda kurulmustur. Ankara’da ortaya ¢ikmis ve daha sonra
Tiirkiye’nin ¢esitli bolgelerine yayilmistir. Tiim tarikatlarda oldugu gibi Galibilik’te de zikrin 6nemli bir yere sahip
oldugu gozlemlenmistir. Galibi zikri bireysel ve toplu olmak iizere iki sekilde yiiriitiilmektedir. Bireysel zikir,
belirli sayilarda sdylenen ibarelerden olugmakta, misikiye dair herhangi bir uygulama icermemektedir. Toplu zikir
ise oturarak baslayip ayakta devam etmekte, cehri bir sekilde yiiriitiilmektedir.

Pek ¢ok tarfkatta oldugu gibi Galibilik’te de misikinin olduk¢a dnemsendigi, toplu Galibi zikrinde ney,
def, kudiim, bendir gibi cesitli sazlara yer verildigi goriilmiistiir. Ozellikle zikir tertibinde, igerisinde bulunulan
boliimiin ifadelerine gore giifte secimleri yapilmaya 6zen gosterilmistir. Zikre baglanilan makamin karar sesi
ekseninde kendisine yakin olan makamlara yer verilmis, zikir boliimleri degistikge farkli makamlara gegisler
yapilmistir. Galibi zikrinde okunmasi i¢in Galibilerce olusturulan repertuvarda yer alan eserlerin incelenmesi
sonucunda zikir toreninde acemasiran, bestenigar, evig, rast, mahur, neveser, gerdaniye, slizinak, hicazkar,
kiirdilihicazkar, nihavend, nikriz, biiselik, ussak, bayati, diigah, neva, isfahan, hiiseyni, saba, hiimayun, uzzal,
zirglle, hicaz, kiirdi, acem, acem kiirdi, muhayyer, muhayyer kiirdi, segah, hiizzam, ¢argah gibi Tiirk miiziginin
¢esitli makamlarina yer verildigi kaydedilmistir.

Galib1 zikrinde okunan eserlerin biiylik ¢ogunlugunun Tiirk din musikisi repertuvarinda yer alan
eserlerden olustugu goriilmiistiir. Ayrica, ismi gegen repertuvarin yaninda Galibi Vakfi’na miintesip kisilerce
bestelenmis eserlere de zikirde yer verildigi gozlemlenmistir. Bu ¢alismayla, Galibi Vakfi’'na ait oldugu ifade
edilen toplam 53 eser tespit edilmis ve bunlardan 5 tanesi ¢alismada 6rnek olarak verilmistir. Bu eserlerin Tiirk
din mosikisi repertuvarinda yer alan eserlere yakimlik gosterdigi dikkat c¢ekmistir. Tiirk miiziginin farkl
makamlarinda bestelenen bu eserlerin agirlikli olarak ussék, hiiseyni, saba, hiimayun, segah, hiizzam makaminda
oldugu; tespit edilen bu eserlerde diger kiigiik ustillerle birlikte en fazla sofyan ve diiyek usiliiniin tercih edildigi
gOriilmiistiir.

Yine bu c¢aligmada, Galibi zikrinin haftalik olarak persembe gecesi yapildigi, bununla birlikte
Misliimanlar tarafindan onemli kabul edilen dini giin ve gecelerde toplu zikir tdrenlerinin diizenlendigi
kaydedilmistir. Haftalik zikir ile dini giinlerde yapilan zikir arasinda uygulama bakimindan belirleyici herhangi
bir fark goriilmemistir. Dini giinlerde yapilan zikirde kahverengi pantolon, beyaz gomlek, kahverengi haydariye
ve kahverengi takke kullanilmasina 6zen gosterildigi, yine dini giinlerde yapilan zikirlerde ilgili giiniin anlam ve
onemini ifade eden eserlerin daha ¢ok tercih edildigi tespit edilmistir.
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Intihar, bireyin kendi yasamina son verme eylemi olarak tanimlanmakta ve hem
psikolojik hem de toplumsal bir¢ok faktorii igerisinde barindiran bir olguyu ifade
etmektedir. Intihar olgusu birgok farkl alani igerisinde barindirmakta ve ayri ayri
tanimlanmaktadir. Psikoloji alaninda intihar, kisinin yasadig1 kayiplar, duygusal
catismalar ve c¢evresel etkilerle iliskilendirilirken; sosyolojik yaklasimlar ise
intihar1 toplumla kurulan baglarin zayiflamasiyla tanimlamaktadir. Bireyler,
¢evresindeki davramislari gozlemleyerek ve taklit ederek Ogrenebildikleri igin,
intihar gibi olumsuz davranislar1 gézlemlemekte ve bu tiir davranislar taklit etme
riskini barindirmaktadirlar. Olumsuz bu tiir davranislari bireyin gézlemlemesinde
medya oldukga etkili bir aktdr konumundadir. Intihar haberlerinin izleyiciye nasil
sunuldugu, bireyler iizerinde taklit etme egilimini oldukca fazla etkilemektedir.
Medya gibi genis kitlelerde hizli bir iletisim agmna sahip bir aktoriin intihar
vakalarini Ozellikle detayli, dramatik ve dikkat g¢ekici bir bigimde sunmalari,
bireyler iizerinde ciddi etkiler yaratabilmektedir. Bu tiir haber sunumlari, bazi
bireylerin kendilerini haberdeki intihar ederek hayatlarina son veren kisilerle
6zdeslestirmelerine ve benzer davranislari taklit etme egilimi gostermelerine neden
olabilmektedir. Yapilan cesitli arastirmalar ve caligmalar, intihar igeriklerinin
medya araciligtyla yogun sekilde ve garpici ifadelerle yayimlanmasimin ardindan
intihar oranlarinda belirgin artislar yasandifini ve benzer davranislarin
sergilendigini ortaya koymaktadir. Bu olgu, literatiirde “Werther etkisi” olarak
adlandirilmakta ve dzellikle intiharin dramatize edilerek sunulmasinin, toplumsal
diizeyde olumsuz bir model olusturduguna dikkat c¢ekilmektedir. Bu agidan,
medyada intihar haberlerinin sunum bi¢imi sadece bilgilendirme niteligi
tasimaktan ziyade, ayni1 zamanda toplumsal saglig: etkileyebilecek bir unsur olarak
degerlendirilmektedir. Giinlimiizde sosyal medya platformlar1 geleneksel medyaya
kiyasla intihar vaka igeriklerinin hizli ve kontrolsiiz yayilmasina olanak sagladig1
i¢in Werther etkisini artirdig: diistiniilmektedir. Calisma intihar konusunu bireysel,
toplumsal ve psikolojik yonleriyle kuramsal yaklasimlar gergevesinde ele alarak,
medyanin intihar iizerindeki etkisini incelemektedir. Intiharin tanimi; TDK, Diinya
Saglik Orgiitii, Durkheim, Freud ve Bandura gibi farkli kuramsal bakis agilariyla
tanimlanmistir. Calismada, oOzellikle medyanin intihar davranislarini nasil
etkiledigi ve sekillendirdigi iizerinde durulmustur. Werther etkisi baglaminda,
intihar haberlerinin yayilmasinin taklit davramglarini ve intihar oranlarini
artirabilecegi vurgulanmigtir. Sosyal medyanin yayginlasmast ile birlikte bu etkinin
daha fazla goriiniir hale geldigi belirtilmistir. Calismada ayrica Ayrilik Cesmesi
Marmaray Istasyonu’nda gergeklesen intihar vakalarmin medya temsilleri analiz
edilmigtir. 2023-2025 yillar1 arasinda yayimlanan haber igerikleri incelenmistir.
Calismada elde edilen bulgular elestirel sdylem analizi yontemi kullanilarak
yorumlanmistir. Calisma bulgulari, medyanin intihar haberlerinde kullandig: dil ve
sunum bigiminin, bireylerin intihara iliskin tutumlarin1 etkileyebilecegini
gostermektedir.
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Abstract

Suicide is defined as the act of an individual ending their own life and represents
a phenomenon that encompasses both psychological and social factors. The
phenomenon of suicide spans across various disciplines and is defined differently
within each. In the field of psychology, suicide is associated with personal losses,
emotional conflicts, and environmental influences. In contrast, sociological
approaches explain suicide in terms of weakened social bonds. Since individuals
can learn behaviors by observing and imitating others around them, they are at
risk of imitating negative behaviors such as suicide. Media plays a significant role
in exposing individuals to such negative behaviors. The way suicide news is
presented to viewers significantly affects their tendency to imitate such actions.
As a mass communication actor with rapid outreach, the media can have profound
impacts when suicide cases are reported in a detailed, dramatic, and
sensationalized manner. Such portrayals may lead some individuals to identify
with the persons who died by suicide in the news and exhibit similar behaviors.
Various studies have shown that when suicide content is widely and strikingly
disseminated through the media, there is a noticeable increase in suicide rates and
imitation behaviors. This phenomenon is referred to in the literature as the
"Werther Effect" which highlights how dramatized presentations of suicide create
a harmful societal model. From this perspective, how suicide news is presented in
the media is not just a matter of informing the public but also a factor that can
influence public health. Nowadays, social media platforms allow for the rapid and
uncontrolled spread of suicide-related content compared to traditional media, thus
intensifying the Werther Effect. This study examines the issue of suicide from
individual, social, and psychological perspectives within theoretical frameworks,
focusing on the media’s influence on suicide. Definitions of suicide are explored
through the theoretical lenses of institutions and scholars such as the Turkish
Language Association (TDK), World Health Organization, Durkheim, Freud, and
Bandura. The study particularly emphasizes how media affects and shapes
suicidal behavior. In the context of the Werther Effect, it is stressed that the
dissemination of suicide news can increase imitation behaviors and suicide rates.
With the rise of social media, this effect has become more visible. Additionally,
the study analyzes the media representation of suicide cases that occurred at the
Ayrilik Cesmesi Marmaray Station. News articles published between 2023 and
2025 were examined. The findings of the study were interpreted using the Critical
Discourse Analysis method. The results indicate that the language and
presentation style used by the media in suicide reporting can influence
individuals’ attitudes toward suicide.

Keywords: Communication and Media Studies, Suicide, Critical Discourse
Analysis, Ayrilik Cesmesi Metro Station, Werther Effect
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Giris

Intihar, bireyin kendi yasamina kasitli olarak son vermesi olarak tamimlanmaktadir. Intihar, yalmzca
bireysel bir irade meselesi olmaktan ziyade sosyal, psikolojik ve cevresel faktdrlerin etkilesimiyle sekillenen
karmasik bir siireci ifade etmektedir. Bu siireg, toplumsal ve bireysel dinamiklerin etkilesimiyle bigimlenmektedir.

Durkheim, intihar1 yalnizca bireysel bir eylem olarak degil, ¢evresel ve toplumsal etkilerin sekillendirdigi
bir olgu olarak ele almistir. Intihar, fiziksel bir eylem olmanin 6tesinde, bireyin sosyal ve psikolojik durumunun
bir yansimasidir (Durkheim, 1897:5). Freud'un psikoanalitik kuramina goére intihar, depresyonla yakindan
iliskilidir. Depresyon yasayan birey, kaybettigi sevgi nesnesine karsi hem sevgi hem de diismanlik duygular
beslemektedir. Bu olumsuz duygular, bireyin kendisine yonelte ve intihar gibi kendine zarar verme davraniglarina
yol agmaktadir. Freud'a gore, bu siireg, bireyin erken ¢ocukluk dénemine geri donerek, kayiplarla basa ¢ikmaya
calistig1 bir evreyi isaret etmektedir. Sevgi ve nefret gibi karisik duygular, bireyi kendisine zarar verme noktasina
getirebilmektedir (Demirkol, 2013, s. 5-6). Sonug olarak, intihar, yalnizca bireysel bir karar degil, psikolojik,
toplumsal ve ¢evresel etkenlerin birlesimiyle sekillenen karmasik bir davranis bigimidir.

Intihar, yalmzca bireysel bir karar olmaktan ziyade; toplumsal ve Kkiiltiirel yonleriyle de ele alinmasi
gereken 6nemli bir konu niteligi tasimaktadir. Ozellikle kamusal alanda gergeklesen intihar vakalar, medyada sik¢a
yer almakta ve haberlerin izleyiciye sunum bigimleri toplumdaki algilar1 da sekillendirmektedir. Ayrilik Cesmesi
Metro Istasyonu’nda yasanan intihar olaylar1 da bu kapsamda dikkat cekmektedir. Bu galismada, s6z konusu
vakalarin medya temsilleri elestirel sdylem ¢oziimlemesi yontemiyle incelenecektir. Calismada, haberlerin
kullandig1 dil ve tasidigr ideolojik unsurlar incelenerek, medya sdylemlerinin intihar olgusu iizerindeki etkisi
degerlendirilecektir.

1.intihar ve Medya

Intihar kavramu, bir bireyin sosyal ve psikolojik etkenlerin baskisiyla yasamina kendi iradesiyle son vermesi
seklinde tanimlanmaktadir (TDK, 2025). Diinya Saglik Orgiitii intihari, bireyin kendi yasamina kasitli olarak son
vermesi seklinde agiklamaktadir (World Health Organization, 2025). Intihar davranisi, bireyin kendi yasamina son
vermeyi amaglayarak kendisine zarar verebilecek eylemleri gergeklestirmesi anlamini ifade etmektedir (Mann,
2003, s. 819-828).

Durkheim intihar kavramini, dogrudan veya dolayli olarak, bireyin kendisi tarafindan gergeklestirilen ve
o6liimle sonuglanacagini bildigi bir eylemden kaynaklanan tiim 6liim vakalar1 seklinde tanimlamaktadir (Durkheim,
1897:5). Bu tanim yalnizca intihari, fiziksel bir eylemle sinirlamamaktadir. Durkheim, bireyin kendini bir seyden
yoksun birakmasi ya da kendisine zarar verecek sekilde olumsuz davraniglarda bulunmasi da intihara neden
olabilecek tutumlar arasinda degerlendirilmektedir (Durkheim, 2013:2-3ten akt. Kiigiik, Toprak ve Kocak, 2022,
s. 86).

Psikolojik acidan degerlendirildiginde, Freud’un psikanalitik kurami intihar olgusuna 6nemli bir agiklama
sunmaktadir. Freud’a gore intihar, depresyonla yakindan iligki igeresindedir. Birey, gercek ya da hayali bir sevgi
nesnesini kaybettiginde, bu kayip kendisini degersiz ve terk edilmis hissetmesine neden olmaktadir. Kaybedilen
nesneye duyulan sevgi ve 6fke gibi ¢eligkili duygular bireyin kendisine yonelerek, intihar gibi kendine zarar verici
davranislara yol agabilmektedir (Demirkol, 2013, s. 5-6).

Bandura'nin sosyal 6grenme kuramina gore, bireyler cevrelerinde gdzlemledikleri diger bireylerin
davranislarint ve bu davranislar sonucu aldiklar 6diiller ya da cezalar iizerinden bir 6grenme siireci icerisinde

bulunmaktadir. Bu siireg, bireylerin belirli bir davranigi ger¢eklestirme ya da gergeklestirmeme kararlari {izerinde
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etkileri ifade etmektedir. Kurama gore bireyler, ¢evresinde bulunana bireylerin davranislarini gozlemlemekte,
onlari model alarak ya da taklit ederek gesitli davraniglart 6grenmektedir. Sosyal 6grenme kurami agisindan
intihar, gozlemler sonucu ve baskalarinin eylemlerini taklit ederek 6grenilen bir davranis bigimi olarak kabul
edilmektedir. Bu baglamda, intihar, ¢evredeki bireylerin deneyimlerinden ve gézlemlerinden etkilenerek dgrenilen
bir eylem seklinde tanimlanmaktadir (Duman, 2019, s. 326-327).

21. yiizyilda medya; toplum, bireyler ve kiiltiir iizerinde etkiler yaratabilen bir ara¢ haline gelmistir. Medya,
bir konunun toplum tarafindan nasil ele alinacagini belirleyebilmekte veya mevcut bakis agisini degistirme giiciine
sahip olabilmektedir. intihar ve medya arasindaki iliski hem intiharin dinamiklerini anlamada hem de intiharin
onlenmesinde 6nemli bir rol oynamaktadir. Medyanin intihar iizerindeki etkisi uzun yillardir tartisiimistir. Bu
konuda pek c¢ok aragtirma ve g¢alisma gerceklestirilmistir. Bu arastirmalarin bazilarindan elde edilen sonuglar
dogrultusunda, medyanin intihar oranlari iizerinde biiyiik bir etkisi oldugunu sonucuna ulasilmistir. Medyanin bu
etkiyi nasil olusturduguna bakildiginda, intihar haberlerinin sunumunda yer alan dgretici ve 6zendirici unsurlarin,
intihar konusunda yonlendirici bir rol iistlendigi goriilmektedir (Duman, 2019, s. 328).

Medya ve intihar olgusu arasindaki ilk bilinen iligki, Johann Wolfgang Goethe’nin 1774 yilinda yayimlanan
Geng Werther’in Acilart (1996) adli eserine dayanmaktadir. Romanin bas karakteri Werther’in intiharina 6zenip
taklit ederek yasamina son veren genclerin sayisindaki artis, eserin birgok Avrupa iilkesinde yasaklanmasina yol
agmugtir. Kitabin yayimlanmasinin ardindan, birgok geng, intihar ederken Werther’in giydigi kiyafeti giyerek,
cebinde agkina ait bir kurdele bulundurarak ve tiifekle kendini vurarak taklit etmeye baglamis ve bu durum bir dizi
intihar vakasina yol agmistir. Bu olaylar, kendini ¢aresiz ve umutsuz hisseden hassas bireylerin, intihar eden
kisilerle gii¢lii bir benzerlik kurdugunu ortaya koymustur. Medyada yer alan intihar haberlerinin bu etkisine
Werther etkisi denilmektedir. Ornegin, Viyana metrosundaki intiharlar iizerine yapilan bir arastirmada, 1984-1987
yillar1 arasinda metro intiharlari, sehirdeki gazetelerin giindemindeki dnemli konulardan birini olusturmaktaydi.
1987 yilinda, medyanin intiharlar {izerindeki etkisi fark edilerek, intihar haberlerine yer verilmemesi i¢in bir
kampanya baslatilmistir. Kampanyanin alt1 ay1 sonunda, Viyana metrosundaki intiharlar ve intihar girigsimlerinde
%80'lik bir azalma oldugu goézlemlenmistir (Cengiz, 2009, s. 23-24).

Intihar, diinya genelinde ciddi bir halk sagligi sorunu olmaya devam etmektedir. Bu baglamda medya,
sorunun yayilmasinda etkili bir ara¢ haline gelmistir. intihar haberlerinin medyada genis sekilde yer almasi,
Werther etkisi olarak bilinen ve duyurulan intihar olaylarinin ardindan intihar oranlarinin artmasina yol agabilen
bir durumu tetikleyebilmektedir. Bu etki, diinya ¢apinda yapilan 150'den fazla deneysel ¢alisma ve inceleme ile
belgelenmistir. Aragtirmalar, gazetelerdeki intihar haberlerinin, intihar kiimelerinin baslangiciyla énemli 6l¢iide
iliskilisi bulundugunu gostermektedir. Medyanin, intihar olaylarii bireylere nasil sundugu ve bu haberlerin
yayilma bigimi, intihar girisimlerinde artisa yol agabilmektedir. Ozellikle ¢ok duyurulan intihar olaylart
sonrasinda, intihar oranlarinda énemli 6lgiide artislar oldugu gozlemlenmektedir. Bu artislar, haberlerin siiresi ve
onemiyle dogru orantilidir. Sansasyonel dil kullanilan veya intihar yontemleri hakkinda ayrintilarin verildigi haber
sonucunda intihar oranlarinda daha belirgin bir artig oldugu sonucuna varilmistir. Bu durum, intiharn taklit etme
egiliminde olan kisileri etkilemektedir (Sorensen, Lien vd., 2022).

Intihar girisiminde bulunan bireyler {izerinde yaptiklar1 ¢aligma bulgularinda, bu kisilerin psikolojik
durumlarim1 ve intihar diisiincelerini daha derinlemesine incelemislerdir. Calismada elde edilen bulgular
sonucunda katilimcilarin ¢ogunun medyada uzun siire vakit gegirdigi gozlemlenmistir (Arik vd., 2024, s. 1-2).

Sosyal medya, giiniimiizde bireyler tarafindan yaygin olarak kullanilan bir platformdur. Kullanicilar bu platformda
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pek cok olumsuz igerige maruz kalmaktadirlar. Sosyal medya igerikleri, ulusal ve uluslararasi diizeyde hizla
yayilma potansiyeline sahip olup, burada yayimlanan intihar igerikleri ve tesebbiisleri, Werther etkisi olarak
bilinen olguyu tetiklemektedir.

Literatiirde, insanlarin intihar haberlerine 6zellikle ilgi gosterdigine dair bazi arastirmalar bulunmaktadir.
Bu arastirmalardan bir tanesi Ince ve arkadaslari tarafindan gergeklestirilmistir. Arastirmada elde edilen sonuclara
gore, bireylerin biiylik bir boliimiiniin internet ve sosyal medya platformlarinda yer alan intihar haberlerine ilgi
gosterdikleri belirlenmistir. Benzer bulgular, durumu daha ciddi bir hale getirebilir. Zira, kotii igeriklerin ve
olumsuz olaylarin medyada detayli bir sekilde sunulmasi, olumsuz drneklerin artmasina yol agabilecegi gibi,
kotiiliigiin sistematik bir sekilde yayillmasma da neden olabilir (Ince vd., 2023, s. 1042). Olumsuz igeriklerin
medyada ayrintili bir sekilde kullanicilara sunulmasimin, intihara 6zenme gibi davraniglara yol agabilecegi
gergegini ortaya koymaktadir. Ayrica, bu tiir igeriklerin genis bir kitleye yayilmasi, zararl etkilerin daha sistematik
bir sekilde yayilmasina neden olabilmektedir. Intiharin idealize edilmesi, 6zellikle duyarl bireylerde taklit etme
davranislarini tetikleyebilmekte ve intiharin daha fazla yayilmasina neden olabilmektedir.

Medyada sik¢a yer alan intihar haberleri, bireyler arasinda benzer intihar vakalarinin artmasina neden
olmustur. Ornegin, Istanbul'un Fatih ilgesinde 05.11.2019 tarihinde, ikisi kadin olmak iizere dort kardes aym evde
intihar etmistir. Yapilan arastirmalar sonucunda, bu kisilerin kanlarinda siyaniir tespit edilmis ve olay, medyanin
biiyiik ilgisini ¢ekmigtir. BBC News Tiirk¢e dahil olmak {izere bir¢ok internet haber kaynagi, intiharin ekonomik
nedenlere bagli olarak gergeklestigi {lizerine iddialarda bulunmustur. Bu trajik olaydan kisa bir siire sonra,
09.11.2019 tarihinde Antalya'da sekiz katli bir binanin en iist katinda dort kiginin cesetlerine ulagilmistir. Yapilan
otopsiler sonucunda, bu kisilerin de 6liim nedeninin siyaniir oldugu anlagilmistir (Kiigiik, Toprak ve Kogak, 2022,
s. 89). Bu iki olay arasindaki benzerlik, medyanin intihar haberlerini ilgili ve detayl bir bigimde yayimlamasinin,
bireyler tizerinde etkileyici ve taklit edici bir rol oynayabilecegini gostermektedir.

Medya, toplumda hem olumsuz hem de olumlu etkiler yaratabilen ¢ift yonlii bir role sahiptir. Olumsuz
normlar yayimlayabilecegi gibi, saglikli sosyal iliskilerin kurulmasina da katki sunabilmektedir. Bir egitim arac1
olarak, intihar1 6nleme konusunda 6nemli bir giice sahiptir (Palabryikoglu, 1994, s. 282-283). Medya, intiharin
birey ve toplum tizerindeki algisini sekillendirme giiciine sahip 6nemli bir arag konumundadir. Medyada intihar
vakalar1 genig ve detayli bir sekilde sunuldugunda, bireylerde taklit etme ve Ozenme davranislarini
tetiklenebilmektedir. Werther etkisi olarak bilinen bu durum, bir intihar olaymin yayilmasinin ardindan benzer
vakalarin artmasina neden olabilmektedir. Ozellikle sosyal medya gibi platformlarda intihar haberleri hizla
yayildigt i¢in, kullanicilar bu igeriklerle daha sik karsilasmakta ve intihara dair olumsuz ornekler bireyler
tarafindan daha hizli ve kolay benimsenebilmektedir. intiharin sadece bireysel bir tercih degil, aym zamanda
toplumsal bir yansima olabilecegini ve medyanin bu konuda kritik bir 6neme sahip oldugunu, yapilan ¢aligmalar
ve arastirmalarin bulgular ortaya koymaktadir.

2. Yontem

Dil, diistinceleri aktarmanin, insanlar arasi iletisim ve etkilesimi saglamanin en temel aracidir. Ayni
zamanda dil, bir gli¢ ve kontrol mekanizmasi islevi gormektedir. Dilin tiim bu islevleri kapsayan kullanimina
soylem adi verilmektedir. Soylem kavramimin kokeni Latince "discurrere" ve "discursus" kelimelerine
dayanmaktadir. Discurrere, hizli hareket etmek ve trafik gibi anlamlari ifade ederken; discursus, dagilma ve
yayilma anlamlarini tagimaktadir. Beseri bilimlerde sdylem kavramini sistematik hale getiren Michel Foucault,

sOylemi, diinyay1 ve insanlari sekillendiren, sinirlart belirlenmis ancak degisime agik olan; diislinceler, inanglar,
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yargilar, degerler, semboller, sozciikler, harfler, kurumlar, normlar, gelenekler ve dilden olusan genis bir yap1 ve
giic iliskileri biitiinii seklinde agiklamaktadir (Yalgin, 2023, s. 2).

Soylem, bir diigiinceyi ifade etme bi¢imi olarak tanimlanmaktadir (TDK, 2025). Bagka bir ifade ile anlamin
dil araciligryla sekillenmesi ve iletilmesi sonucunda olusan bir yapiy1 ifade etmektedir (Karaduman, 2017, s. 35).
Soylem, iist diizey bir eylem niteligi tasimaktadir. SOylem, ideoloji, bilgi, diyalog, anlatim, ifade bi¢imi, miizakere,
gii¢ ve giiciin aktarimiyla eyleme doniisen dil pratikleri siireci olarak degerlendirilmektedir. Ayrica siyasi, kiiltiirel,
ekonomik ve sosyal alanlar basta olmak {izere toplumsal hayatin tiim boyutlariyla i¢ icedir (Celik ve Eksi, 2013,
s. 100). Séylem analizi, yazili ve karmagik bir yap1 i¢inde yer alan sdylemleri dilbilgisel 6zellikleri dikkate alarak
inceleyen kuramsal ve nitel bir yontemi ifade etmektedir. Anlam odakli sonuglarin ele alindigr séylem
analizlerinde, sOylemlerin olusumunu ve devamliligimi saglayan kurallarin, baglamlarin veya yapilarin
belirlenmesi hedeflenmektedir (Kavut, 2021, s. 129).

Elestirel sdylem analizi, gelismis toplumlarda toplumsal degisimi ve doniisiimii desteklemek ve iktidar
iliskilerini sorgulamak amaciyla ortaya ¢ikan bir yaklasimdir. Bu analiz yontemi, Foucault’nun sdylem ile iktidar
arasindaki iligkiye dayali kurami temel alarak sekillenmistir. Elestirel sdylem analizi, sosyal ve kiiltiirel degerlerin
sOylem iizerinden nasil sekillendigini analiz etmeye olanak taniyan bir yontemdir. Sosyal diinyanin olusumunda,
toplumsal kimliklerin ve iliskilerin belirlenmesinde sdylemler biiyiikk bir rol oynamakta ve bu sdylemler
araciligryla belirli konular hakkinda anlamli veriler iretilebilmektedir; giic ve iktidar ise bu sdylemleri
sekillendirerek, belirli konularin gergevesini belirlemek, uygulamalara yonelik kurallar olusturmak ve toplumsal
giindemi yonlendirmek amaciyla kullanilabilmektedir. Bu baglamda elestirel sdylem analizi, giiciin ve iktidarin
nasil isledigini, politikalarin nasil belirlendigini ve sekillendigini, ideolojilerin nasil insa edildigini inceleyen
alternatif bir nitel arastirma yontemi olarak dikkat ¢gekmektir. Ayrica elestirel soylem analizi, irkeilik, siyaset,
toplumsal cinsiyet ve medya sdylemleri gibi ¢esitli alanlar1 kapsayan disiplinler aras1 bir yaklagim sunmaktadir
(Giingor, 2020, s. 6).

Van Dijk, 1980'lerden itibaren elestirel sdylem analizini ayr1 bir arastirma metodu ve teori olarak ele almak
i¢in ¢aba gosteren dnemli diisiiniirlerden biridir. Van Dijk ¢aligmalarinin sonucunda elestirel sdylem analiz yerine
elestirel sdylem caligmalart ifadesini kullanmistir. Bu baglamda, ¢esitli yaklagimlari igerisinde barindiran
disiplinler arasi bir alan olan elestirel yaklasimin yalnizca bir sdylem analizi metodu oldugu yanlis algisini ortadan
kaldirmay1 hedeflemektedir. Van Dijk’e gore, soylem tanimlanmasi zor, ¢ok boyutlu bir kavramdir. S6ylem, dilsel
bir nesne, davranis, sosyal etkilesim bi¢imi, sosyal uygulama, zihinsel temsil, etkilesimli bir olay ya da etkinlik
olarak kendini gostermektedir. Kendi kuramsal ¢er¢evesinde, séylemi iletigimsel bir olgu olarak ele almakta ve
jestler, mimikler, goriintiiler ve diger semiyotik bigimler ile birlikte konusma etkilesimlerini ve yazili metinleri
kapsamaktadir (Yalgin, 2023, s. 3).

V. Dijk’in yaklagimiyla elestirel sdylem c¢aligmalari, M. Foucault, L. Althusser, V. Voloshinov, M.
Pecheux, P. Bourdieu, M. Bakhtin, C. Moufte, E. Laclau ve N. Luhman gibi post-yapisalc1 diigiiniirlerin sdylemle
ilgili goriis ve diistinciileri dogrultusunda belirli bir diistinsel altyap1 olusturmustur (Karaduman, 2017, s. 40).

Van Dijk’e gore elestirel soylem analizi iki temel 6geden olugmaktadir. Bu 6geler makro yap1 analizi ve
mikro yap1 analizi seklindedir. Makro yap1 analizi de kendi iginde tematik ve sematik analiz olmak iizere ikiye
ayrilmaktadir. Tematik analiz, soylemin nasil olusturuldugunu incelemekte ve yer, zaman gibi eksik bilgileri,
genellemeleri degerlendirmektedir. Sematik analiz ise baglamsal bilgiyi, ardalan bilgisini ve tarihsel &geleri

incelemektedir. Mikro yap1 analizinde, yazili veya sozlii sdylemler oncelikle sentaktik incelemeyle ele
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alinmaktadir. Bu asamada kullanilan kelimelerin dizilisi, aktif ya da pasif kullanimlar1 gibi dilbilgisel unsurlar
analiz edilmektedir. Daha sonra sdylem, bolgesel uyum agisindan degerlendirilerek ardisik ciimlelerin anlamsal
ve dilbilgisel tutarliligi incelenmekte, nedensellik ve islevsellik baglar1 degerlendirilmektedir. Son olarak, sozciik
secimleri ve retorik 6zellikler incelenerek elestirel sdylem analizi tamamlanmaktadir (Van Dijk, 1988°den akt.
Yalgin, 2023, s. 11).

Elestirel sdylem analizi, 6zellikle gazete haberlerinin ¢dziimlemesinde siklikla kullanilan bir yontemdir
(Kogak ve ark, 2024, s. 68; Karaduman ve Batu, 2011, s. 359; Ince ve Kogak, 2018, s. 1975; Yardim ve Dogruel,
2019:137; Erdogan ve Kaya, 2023, s. 1074). Bu analiz, haberlerin dilsel yapisini, kullanilan ikna stratejilerini ve
haberin arkasindaki ideolojik yonleri incelemeyi amaglamaktadir.

Bu ¢aligmada, Ayrilik Cesmesi Marmaray Istasyonu’nda meydana gelen ve medyaya yanstyan intihar
vakalar1 analiz edilmistir. Intihar vakalarmin medya temsillerini incelemek amaciyla cevrimici haber icerikleri
secilmistir. Ayn1 haberler elenmistir. Orneklem, 30.03.2023 ile 30.03.2025 tarihleri arasinda, ayni olaya iliskin
celisti haber sitelerinde sunulan haber metinlerinden olusmaktadir. Orneklem, medyanin ayni olaylar1 nasil
sundugunu kargilagtirmali olarak analiz etmek amaciyla ¢esitlendirilmistir.

Analiz edilen haber siteleri arasinda, gesitli dijital medya platformlarindan yayimlanan igerikler yer
almaktadir. Bu platformlar sunlardir: Thlas Haber Ajansi (ihavideo.com.tr), Yenicag Gazetesi
(yenicaggazetesi.com.tr), TGRT Haber (tgrthaber.com), Haberler.com, SonDakika.com, BirGiin Gazetesi
(birgun.net), Cumhuriyet Gazetesi (cumhuriyet.com.tr), Artt Gergek (artigercek.com), Demiréren Haber Ajansi
(dha.com.tr), S6zcii Gazetesi (sozcu.com.tr), Tiirkiye Gazetesi (turkiyegazetesi.com.tr), Hiirriyet (hurriyet.com.tr)
ve Veryansin TV (veryansintv.com). Bu haber siteleri, Ayrilik Cesmesi Marmaray Istasyonu’nda gerceklesen
intihar vakalar ile ilgili yayimlanan haberler iizerinden yapilan analizde incelenmistir. Bu medya organlari,
haberin farkli bakis agilarryla sunulmasimi saglamak amaciyla segilmis olup, bdylece olaylarin gesitli anlati
bi¢imlerinin ortaya konmas1 hedeflenmistir.

3. Haber Analizleri

30 Mart 2023 tarihinde haberler.com internet sitesinde “Ayrilik Cesmesi Metro Istasyonu'nda intihar!
Metro yaklasirken kendini raylara birakti” baglikli bir habere yer verilmistir. Tematik olarak ele alindiginda
Haberin baghiginda Ayrilik Cesmesi istasyonuna vurgu yapildigi anlasilmaktadir Yine bagslikta {inlem isareti
konularak okuyucunun dikkati ¢ekilmeye c¢alisilmistir. Haberin detaylarinda ise bir kisinin Ayrilik Cesmesi
Istasyonu’nda raylara atlayarak intihar ettigi aktarilmistir. Internet sitesi haberin pek ¢ok yerinde “intihar” ve
Ayrilik Cesmesi” sozciiklerini bir arada kullanilarak ikisi arasinda bir biitiinliik olusturmaya ¢aligmistir. Haberde
retorigi giliclendirme adina intihar girisiminin gerceklestigi yerle ilgili bir gorsel de kullanilmigtir. Ayn1 haber
sondakika.com internet sitesinde de benzer bir baslikla verilmistir. Internet sitesi Ayrilik Cesmesi istasyonunu
haberin bagligina tagimstir.

Ayrilik kavramimin isim olarak secildigi bir istasyon, bireyin i¢sel yikimim digsallastirmast i¢in giiclii bir
metafor sunmaktadir. Ozellikle major depresif bozukluk ya da kisilik bozukluklar1 gibi tanilarla iliskili olarak,
bireylerde goriilen dissosiyatif egilimler, i¢sel ¢atismalarin digsal temsillere dontistiiriilmesini kolaylastirmaktadir
(American Psychiatric Association, 2022). Ayrilik Cesmesi, kelime diizeyinde “veday1”, “bitimi” ve “kopusu”
cagristirmakta intihar bir tiir simgesel sonlanis bigimi olarak konumlandirmaktadir.

17.05.2024 tarihinde cumhuriyet.com.tr internet sitesinde “Marmaray'da intihar: Seferler durduruldu”

baslikli bir habere yer verilmistir. Haberin detaylarinda Marmaray’da Ayrilik Cesmesi duraginda bir kadinin
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raylara atlayarak intihar ettigi belirtilmistir. Ayrica intihar sonrasinda Halkali yoniindeki seferlerin tek yonlii
olarak duruldugu aktarilmistir. Haberde, retorigi giiclendirici bir unsur olarak Marmaray’in kurumsal X hesab1
iizerinden yapmig oldugu agiklamanin gorseli de paylasilmistir.

Resim 1: 15 Mayis 2024 Tarihinde Marmaray’in Resmi X Hesab1 Uzerinden Paylastigi Agiklama

Marmaray & X
@Marmaraytcdd - Takip et

Saat 18.47'de Marmaray Ayrilikcesmesi istasyonunda
meydana gelen ziici bir olay nedeniyle Uskiidar-
Feneryolu istasyonlari arasinda tek hat tGzerinden
isletilmekte, #Marmaray seferleri gecikmeli olarak
yapilmaktadir.

AS 7:10 - 17 May 2024 ®

Haber mikro olarak analiz edildiginde internet sitesinin 6zellikle Marmaray, intihar ve ayrilik kelimelerini
bir arada kullandig1 géze garpmaktadir. Ote yandan Marmaray, ayrilik ve intihar kelimeleri kirmizi renkte verilerek
okuyucunun dikkati ¢ekilmeye ¢alisiimaktadir. Gazete haberin pek ¢ok yerinde intihar eylemi sonrasindaki seferler
hakkinda bilgiler vermistir. Haberler.com.tr internet sitesinde ise ayni haber “Marmaray'da intihar! Kendini
raylara birakan kadin yasamina son verdi” basligryla verilmistir. Diger haberlerin aksine internet sitesi haberinin
basliginda intihar olayinin gergeklestigi Ayrilik Cesmesi istasyonundan bahsetmemis fakat basliginin agiliminda
olayin gerceklestigi istasyonun ismini vermistir. Haberler .com sitesinin haberi mikro analize tabi tutuldugunda
ise Internet sitesi intiharin “feci olay” seklinde nitelendirildigi goriilmektedir.

20 Ekim 2024 tarihinde turkiyegazetesi.com.tr internet sitesinde “Marmaray Ayrilik Cesmesi’ndeki intihar
sonrasi agiklama yapildi: Marmaray ¢alistyor mu?” baslikli habere yer almistir. Haberde intihar girisiminden ¢ok
intihar eylemi sonrast Marmaray seferlerinin yapilip yapilmadig1 6n plana ¢ikartilmigtir. Haberin gdvdesinde
“Marmaray Ayrilik Cesmesi'nde Intihar” ara bash@ kullanilarak olaym gergeklestigi istasyon on plana
cikarilmustir. Internet sitesi haberin farkli yerlerinde 6 kez “Ayrilik Cesmesi” istasyonuna vurgu yaparak retoriksel
bir sdylem iiretmektedir.

20 Ekim 2024 tarihli sozcu.com.tr internet sitesi ayni haberi “Marmaray'da intihar: Bir kisi hayatim
kaybetti” basligiyla aktarmistir. Haberin basliginin a¢iliminda ise “Marmaray'da Ayrilik Cesmesi istasyonunda
raylara atlayan bir kisi hayatin1 kaybetti. Olay sirasinda 6n camu kirilan Marmaray'da yaralanan olmazken, saglik
ekiplerinin intihar eden kisiye ait cesedi Adli Tip Kurumu'na gotiirmesiyle birlikte seferler normale dondi.”
Ifadelerine yer verilmistir. Sematik olarak bakildiginda haberde intiharin yontemi ve yeri hakkinda detayl bilgi
verildigi goriilmektedir. Sozcu.com.tr Internet sitesi, sosyal medyada yayilan bilgileri kaynak gostererek intihar
eden kisinin is¢i oldugunu ve istasyon ¢evresinde ¢alistigini vurgulamaktadir. Diger taraftan haberde retorigi

desteklemek adina intiharin gergeklestigi istasyon ve trenin resminin oldugu bir fotografa yer verilmistir.

Resim 2: Haberde yer alan intihar girisimine ait gorsel
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28 Aralik 2024 tarihli hiirriyet.com.tr internet sitesinde “28 Aralik Ayrilik Cesmesi Marmaray seferleri
durduruldu mu, neden durduruldu?” basliklt bir habere yer verilmistir. Haberin baghifinda soru sorularak

113

okuyucunun dikkati g¢ekilmeye caligtlmistir. Haberin basligimin ac¢iliminda “....Marmaray Ayrilik Cesmesi
istasyonunda yine bir iiziicii olay yasandi ....” Ifadeleri kullanilarak ayn1 istasyonda daha 6nce de intihar eyleminin
gerceklestigine iliskin bilgi aktarilmistir. Internet sitesi hem baslkta hem de bashgmin aciliminda “Ayrilik
Cesmesi” istasyonuna Ozellikle vurgu yapmaktadir. Haberin detaylarinda ise Marmaray Ayrilik Cesmesi
istasyonunda yaganan intihar olay1 nedeniyle tren seferlerinin tek hat iizerinden isledigi ve seferlerde gecikmeler
yasandig1 aktarilmustir.

Ayni haber, cumhuriyet.com.tr internet sitesinde “Marmaray'da intihar girisimi!” bagligtyla verilmistir.
Haberin bashigmin aciliminda ise su ifadelere yer verilmistir: “Marmaray'in Ayrilik Cesmesi Istasyonu'nda bir kisi
intihar girisiminde bulundu. Marmaray'dan konuyla ilgili agiklama yapildi.” cumhuriyet.com.tr haberin baslhiginda
iinlem isareti kullanarak okuyucunun dikkatini ¢gekmeye galismistir. Haberin basliginin agilimda ve haberin farkli
yerlerinde toplam 4 kez Ayrilik Cesmesi istasyonuna vurgu yapilmistir. Haberde, Marmaray'in sosyal medya
hesabindan yapilan agiklamanin gorseli de kullanilmistir.

Resim 3: 28 Aralik 2024 Tarihinde Marmaray’in Resmi X Hesabi1 Uzerinden Paylastigi Agiklama

Marmaray & X
@Marmaraytcdd - Takip et

Marmaray Ayrilikcesmesi istasyonu, saat 15.30'da meydana
gelen Uzlcl bir olay nedeniyle trenlerimiz tek hat
Uzerinden isletilmekte, #Marmaray seferleri gecikmeli
olarak yapilmaktadir.

OS 3:44 - 28 Ara 2024 ®
cumhuriyet.com.tr internet sitesi haberinde bazi kelimeleri siyah ve kirmizi renkte aktarmistir; “intihar”
kelimesi kirmizi renkte verilirken “Ayrilik Cesmesi Istasyonu” yazisi ise italik olarak kullanilmustir. Béylece
sitenin istasyon ismini vurgulayan bir retorige basvurdugu anlasilmaktadir.

18 Ocak 2025 tarihinde halktv.com.tr internet sitesinde “16 yasindaki ¢ocuk Marmaray'in 6niine atladi.
Intihar anlar1 kamerada” baslikli habere yer verilmistir. Haber baghigmin agiliminda ise Marmaray’da bir intihar
vakasinin daha meydana geldigi kendisini trenin Oniine atan gencin mucizevi sekilde kurtuldugu aktarilmistir.
Sematik olarak habere bakildiginda ayni sekildeki intiharlarin daha once de gergeklestiginin vurgulandigi
anlasilmaktadir. Haberin detaylarinda ise intihar girisiminin Ayrilik Cesmesi Marmaray duraginda yasandigi
aktarilmistir. Haberde “Ayrilik Cesmesi” sozcligli siyah puntolarla verilerek okuyucunun dikkati ¢ekilmeye
caligtlmstir. Internet sitesi haberin detaylarinda “Ayrilik Cesmesi Marmaray duragi” ismini iki yerde gegirerek &n
plana ¢ikarmaktadir. Ayrica, Ekol TV'den Ramazan Egri'ye dayandirilan haberde intihar girisimi ile ilgili

goriintiilere de yer verilmistir.

Resim 4: [lgili Haberde Sunulan Intihar Girisimine iliskin Goriintii
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30 Mart 2023 tarihinde, haberler.com internet sitesinde yayimlanan “Ayrilik Cesmesi Metro Istasyonu'nda
intihar! Metro yaklagirken kendini raylara birakti” baslikli haber, tematik ac¢idan incelendiginde bir¢ok dikkat
¢ekici unsurlar igerisinde barindirmaktadir. Haberin bashiginda "Ayrilik Cesmesi" istasyonuna dikkat ¢ekilmek
istemistir; basliga eklenen {inlem isaretiyle okuyucunun ilgisini arttirma amaci taginmigtir. Haber igeriginde, bir
yurttasin Ayrilik Cesmesi Istasyonu’nda raylara atlayarak yasamina son verdigi aktarilmaktadir. Haberin farkli
boliimlerinde “intihar” ve “Ayrilik Cesmesi” ifadelerinin birlikte kullanildig1 goriilmektedir. Bu perspektifte,
olayla mekan arasinda olay ve mekan arasinda anlam biitlinliigli saglanmaya c¢aligilmaktadir. Bunun yani sira,
haberin etkileyiciligini artirmak amaciyla olayin gergeklestigi alana dair gorsel kullanilmigtir. Ayni igerik,
sondakika.com internet sitesinde de benzer bir baglikla yayimlanmistir. S6z konusu platform da “Ayrilik Cesmesi”
ifadesi haber bagliginda verilere, olayin mekansal yonii vurgulanmistir. Her iki haber platformunda da baslik ve
icerik diizenlemesiyle, olayin gectigi istasyonla intihar vakasi1 arasinda giicli bir iliski kuruldugu
gozlemlenmektedir.

Ayrilik Cesmesi haberlerde “ayriligin temsil edildigi bir dilsel nesne” olarak islev goriir. “Ayrilik” kelimesi,
6znenin Oteki ile biitiinlesememesi, arzusunun nesnesine erisememesi ve eksik olmanimn travmatik bilinciyle
yiizlesmesi anlamina gelir. Intihar, burada yalnizca fiziksel yok olus degil, Oteki’nin alaninda &zne olarak
konumlanmay1 bagaramayan bir benligin, kendini semptomatik bigimde ortadan kaldirma girisimidir.

Lacan’a gore 6zne, “soziin 6znesi”dir ve dile girdigi anda boliiniir. Simgesel diizenin i¢ine girdiginde,
arzusu da yapilandirilir. Ancak bu arzu, asla doyurulamaz; ¢linkii arzunun nesnesi her zaman bagka bir arzunun
eksenindedir. Bu baglamda objet petit a — yani arzu nesnesinin eksik kalmis parcasi — intiharda kendini
“tamamlayacak” bir mekanla birlesme arzusu olarak ortaya ¢ikar. Ayrilik Cesmesi bu anlamda objet petit a’nin
simgesel mekani haline gelir.

Ozne bu noktada bir tiir “Sinthome” iiretir (Lacan, 1975). Sinthome, klasik semptomun 6tesinde, 6znenin
varolugsal eksikligini bir sekilde dengelemeye ¢alistig1 yapidir. Ayrilik Cesmesi’ne dogru yapilan intihar hareketi,
bireyin eksikligini tagiyan, anlam veren ve bu eksiklige son verecegini sandig1 bir mekansal Sinthome olabilir. Bu
mekana atfedilen sembolik deger, 6znenin ¢oziilemeyen eksikligini isaretleyen ve onu sonlandirma arzusuyla
birlesen bir tiir saplantili bag {iretir. Dolayisiyla Lacanci psikanalizde intihar, bastirilmis arzu nesnesine
ulasamamanin dramatik sonu degil, tam tersine o arzu nesnesinin bir tiir performatif temsiline doniisiir. Ayrilik
Cesmesi’nde intihar eden 6zne, kendini Oteki’nin alanina bir iz olarak yazmak ister. Bu iz, onun yok olusuyla
degil, “oradaydim ve bu ayrilikla basa ¢ikamadim” mesajiyla iligkilidir. Bu bir yok olus degil, kendi eksikligiyle
biitiinlesmek isteyen 6znenin son hamlesidir.

Ayrilik Cesmesi gibi sembolik yiiklii bir mekanin intihar i¢in se¢ilmesi, ylizeyde bir yer se¢imi gibi goriinse
de hem psikolojik hem de Lacanci psikanalitik baglamda derin katmanlar igerir. Psikolojik agidan, toplumsal
ogrenme, sembolik mekéan algisi ve gevresel tetikleyiciler etkiliyken; Lacanci analiz, bu tercihi 6znenin
yapibozumuna ugrayan arzusu ve eksiklikle iligkili bir sinthome {iretimi olarak yorumlar. Bu nedenle, Ayrilik
Cesmesi sadece fiziksel bir yer degil, semantik olarak 6liimiin, kaybin ve yitim arzularinin merkezi haline gelmis
bir “sahne”dir.

Sonug¢

Intihar, bireysel, toplumsal ve yapisal dinamiklerin birbirleri ile etkilesimi sonucunda sekillenen karmasik

bir yapiy1 ifade etmektedir. Bireyin yasamina son verme kararinda psikolojik siireglerin yani sira, sosyal

6grenmenin ve kiiltiirel faktérlerinde 6nemli bir rolii bulunmaktadir. Ozellikle Freud’un psikanalitik kurami ve
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Bandura’nin sosyal 6grenme yaklasimi, intihar1 bireyin psikolojik ¢atigmalariyla ve gevresel etkilerle baglantili
olarak tanimlamakta; bu tanimlamalar dogrultusunda intihar davranisinin ¢ok boyutlu dogasini ortaya
koymaktadir. Bu baglamda medya, intiharin toplumsal diizeydeki goriiniirliigiinii ve etkisini artiran en belirgin dig
etkenlerden biri olarak 6n plana g¢ikmaktadir. Medyada yer alan intihar haberlerinin izleyiciye ozellikle
sansasyonel anlatimla sunulmasi ve yontem gibi ayrintilarin vurgulanmasi, intiharin 6grenilen ve taklit edilen bir
davranis haline gelmesine yol agabilmektedir. Werther etkisiyle iligkilendirilen bu durum, hassas bireyler iizerinde
etkileyici bir islev niteligi tagimakta; intihar vakalarinin belirli bélgelerde yogunlasmasi ve tekrar eden olaylar
haline gelmesine neden olabilmektedir.

Sosyal medya platformlar1 da geleneksel medyadan farkli olarak intihar iceriklerinin daha hizli ve
kontrolsiiz bir sekilde dolagima girmesine neden olmaktadir. Bu durum, olumsuz iceriklerin daha genis kitlelere
hizla ulasarak intihar1 6rnek alma ve kabul goriilebilir hale gelmesini de beraberinde getirmektedir.

Intiharin bireysel bir eylem olmanin dtesinde, sosyal baglamda dgrenilen ve taklit edilebilen bir davranis
bi¢imi oldugu géz oniine alindiginda, medyanin bu konuda tasidigi sorumluluk oldukea biiyiiktiir. Intiharin
onlenmesi siirecinde, medya temsil bigimlerinin etik ilkeler dogrultusunda yeniden ele alinmasi, kamuoyunun
bilin¢lendirilmesi ve hassas gruplarin korunmasina yonelik politikalarin gelistirilmesi biiylik 6nem tagimaktadir.
Bu agidan, intihar davraniginin toplumsal diizeyde anlasilmasi ve etkili ¢oziim mekanizmalarinin gelistirilip
olusturulmast agisindan biiyiik bir 6neme sahiptir.

Ayrilik Cesmesi Marmaray Istasyonu’nun intihar mekani olarak tekrar tekrar segilmesi, bireysel psikolojik
faktorlerin Otesine gegerek, sembolik anlam yiliklemelerinin, kentsel mekén algisinin ve sosyal 0grenmenin
kesisiminde anlamlandirilmalidir. Bu tercih, yalnizca bir “yer” se¢imi degil; psikolojik olarak igsellestirilmis ve
kolektif bilingdiginda yer etmis bir mekansal anlatinin yansimasidir.

Intihar eyleminin mekanla iliskisini anlamak icin oncelikle cevresel psikoloji perspektifi devreye
girmektedir. Proshansky ve arkadaslarinin tanimladig “yer kimligi (place identity)” kavramu, bireylerin belirli bir
mekana duygusal, biligsel ve davramigsal bag kurduklarini ileri siirmektedir (Proshansky, Fabian & Kaminoff,
1983). Ayrilik Cesmesi gibi hem tarihsel hem de semantik olarak ayriligi, veday1 ve yitim duygusunu ¢agristiran
bir isim, bireyin biligsel diinyasinda sembolik bir anlam tasimaktadir. Bu tiir sembolik ¢agrisimlar, intihar
diistincesindeki bireylerin “hikayelerini tamamlayacak™ bir sahne olarak bu tiir mekanlar1 segmelerine zemin
hazirlamaktadir. Bununla birlikte, sosyal 6grenme kurami bu davranigin 6grenilmis olabilecegini dne siirmektedir.
Bandura’ya gore gozlem yoluyla 6grenme, bireyin gevresindeki modellerden davranis kaliplarini edinmesini
saglamaktadir (Bandura, 1977). Medyada yer alan intihar haberleri, 6zellikle Ayrilik Cesmesi’ni tekrar eden bir
sahne olarak sundugunda, bireyler bu mekén1 modelleyerek kendi intihar diisiincelerine uygun bir zemin olarak
secebilmektedir. Bu durum, literatiirde Werther etkisi (suicide contagion) olarak bilinen sosyal bulagma siireciyle
dogrudan iligkilendirilmektedir (Phillips, 1974; Niederkrotenthaler et al., 2010). Ayrica, mekansal oriintiileme ile
ilgili yapilan arastirmalar, bireylerin intihar i¢in gogunlukla daha 6nce intihar edilen, medyada siklikla duyurulan
ya da sembolik deger yiiklenen alanlari tercih ettiklerini gostermektedir (Stack, 2005). Bu durum, Ayrilik
Cesmesi’nin zamanla bir tiir “6liim sahnesine” doniigsmesine neden olabilmektedir. Jacques Lacan’in psikanalitik
sisteminde intihar, sadece bir 6liim arzusu degil; 6znenin aradigi anlamla birlesememe travmasi, dilsel eksiklik,
ve boliinmiis benlik probleminin disavurumudur. Ayrilik Cesmesi gibi anlam yiiklii bir mekanin se¢ilmesi, Lacanci
teoride “noktalanma (point de capiton)” olarak bilinen anlam sabitleyici sembollerle iliskilidir (Lacan, 1973).

Oncelikle Lacan, 6znenin “ben”lik algismin ayna evresi (le stade du miroir) ile olustugunu ileri siirer (Lacan,
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1949). Bu donemde ¢ocuk, digsal bir goriintiiyle 6zdesleserek “kendini” tanimaya baslamaktadir. Ancak bu
0zdeslesme, yanilsamali ve eksiktir; 6zne daima kendi hakkinda bir seyin eksik oldugunu hissetmektedir. Lacan,
bu eksikligi “biiyiik Oteki’nin (I’Autre)” bakisiyla iliskilendirmektedir. Ozne, arzusunun nesnesini Oteki’nin

diizeninde konumlandirarak, aslinda hi¢bir zaman sahip olamayacag bir biitlinliigii arzuladir.
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Reklamecilik, tarihsel siire¢ boyunca teknolojik gelismelere paralel olarak degisim
gostermis, Ozellikle dijitallesmenin etkisiyle yeni medya ortamlarinda yeniden
sekillenmistir. Son yillarda bu doniisiimiin en dikkat ¢ekici boyutlarindan biri metaverse
evrenleridir. Ug boyutlu, etkilesimli ve siiriikleyici dijital ortamlardan olusan metaverse,
reklamcilik alaninda sadece teknik degil, ayn1 zamanda teorik bir paradigma degisimini
de beraberinde getirmektedir. Bu baglamda ¢alismanin temel amaci, reklamcilikta
yaygin bi¢cimde kullanilan Planli Davranis Teorisi, Klasik Kosullanma Teorisi ve
Atfetme Teorisi gibi teorilerin, metaverse ortamlarinda tiiketici davranislar tizerindeki
etkilerini teorik diizeyde analiz ederek, mevcut reklam yaklagimlarinin bu yeni dijital
diizleme nasil uyarlanabilecegini ortaya koymaktir. Caliymada kullanilan yontem
kesifsel niteliktedir ve sistematik literatiir taramasina dayanmaktadir. Metaverse’in yeni
bir olgu olmas: nedeniyle deneysel ya da sayisal veri smirlihigi géz Oniinde
bulundurulmus, kuramsal ¢erceve ve kavramsal yorumlama esas alinmistir. Literatiirde
yer alan giincel makaleler, tezler ve akademik kitaplar araciligiyla dijital reklamciligin
doniisiimii, metaverse’te kullanici deneyimi, sanal gerceklik temelli pazarlama
stratejileri ve tiiketici davraniglari arasindaki iliski irdelenmistir. Arastirmanin teorik
temelleri ii¢ ana yaklasima dayanmaktadir. Planli Davranis Teorisi, bireyin niyetinin ve
algilanan davranigsal kontroliiniin, reklam mesajlarina karsi tutum ve davraniglarinda
belirleyici oldugunu savunurken; Klasik Kosullanma Teorisi, marka veya iiriinle pozitif
duygularin  tekrar yoluyla iliskilendirilmesiyle tiiketici zihninde kaliciligin
saglanabilecegini belirtmektedir. Atfetme Teorisi ise bireylerin reklamlarda sunulan
igerikleri, sunum big¢imlerini ve kaynaklarini analiz ederek davranislarma yon
verdiklerini savunur. Metaverse ortamlari bu teorilerin her biriyle yeni baglamlar i¢inde
yeniden degerlendirilmektedir. Ornegin, avatarlar araciligiyla sunulan i¢ boyutlu
deneyimler, bireyin tiriinle kurdugu algisal iliskiyi derinlestirerek niyeti ve tutumu daha
guiclii hale getirebilir. Sanal ortamlarda gergeklestirilen etkilesimler, tiiketicinin tiriinle
ilgili daha karmagsik atif mekanizmalari gelistirmesine neden olabilir. Bu baglamda
metaverse, tiiketici davramiglarmin sadece biligsel degil, duyussal ve deneyimsel
boyutlarin1 da igine alacak sekilde evrilmesine katki saglamaktadir. Caligmanin
bulgularina gore metaverse ortamlarinda reklam uygulamalari, geleneksel mecralara
gore ¢cok daha yogun ve kisisellestirilmis etkilesim imkan1 sunmaktadir. Avatar temsili
tizerinden bireylerin dijital ortamlarda iiriinleri deneyimleyebilmesi, 6zellikle dokunsal,
gorsel ve isitsel duyularin ayni anda aktive edilmesiyle reklam mesajlarmm kaliciligini
artirmakta, satin alma niyetini giiclendirmektedir. Ancak bu yeni firsat alaninin bazi
zorluklar da barindirdigi goriilmektedir. Platformlar arasi gegislerin standartlagmamis
olmasi, veri giivenligi, kullanic1 mahremiyeti ve dijital miilkiyet gibi konular, reklam
stratejilerinin yeniden ele almmasim gerekli kilmaktadir. Calisma, reklamciligin
metaverse gibi yiiksek teknolojiye dayali yeni nesil dijital evrenlerde nasil yeniden
konumlandirilabilecegine dair teorik bir zemin sunmakta; hem akademik literatiire katk:
saglamay1 hem de uygulayicilar i¢in yol gosterici olmayr amaglamaktadir. Ayrica
calisma, ileride yapilacak ampirik arastirmalara temel olusturabilecek nitelikte kapsamli
bir 6n analiz niteligindedir.

Anahtar Kelimeler: Isletme, Metaverse, Reklam, Reklam Teorileri, Tiiketici
Davranislari, Pazarlama, Avatar.
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Abstract

Advertising has changed in parallel with technological developments throughout
history, and has been reshaped in new media environments, particularly under the
influence of digitalization. The metaverse is one of the most striking dimensions of
this transformation in recent years. Consisting of three-dimensional, interactive, and
immersive digital environments, the metaverse brings about a technical and
theoretical paradigm shift in advertising. In this context, the main objective of this
study is to analyze the effects of theories commonly used in advertising, such as the
Theory of Planned Behavior, Classical Conditioning Theory, and Attribution
Theory, on consumer behavior in metaverse environments at a theoretical level, and
to reveal how existing advertising approaches can be adapted to this new digital
platform. The method used in this study is exploratory and is based on a systematic
literature review. Due to the novelty of the metaverse, experimental or numerical
data limitations were taken into account, and the theoretical framework and
conceptual interpretation were prioritized. Current articles, theses, and academic
books in the literature have examined the transformation of digital advertising, user
experience in the metaverse, virtual reality-based marketing strategies, and the
relationship between consumer behavior. The theoretical foundations of the research
are based on three main approaches. The Theory of Planned Behavior argues that an
individual's intention and perceived behavioral control are decisive in their attitudes
and behaviors toward advertising messages. The Classical Conditioning Theory
states that positive emotions associated with a brand or product can be linked to the
consumer's mind through repetition, thereby ensuring permanence. On the other
hand, Attribution Theory asserts that individuals analyze the content, presentation
forms, and sources of advertisements to guide their behavior. Metaverse
environments are being reevaluated within new contexts regarding each of these
theories. For example, three-dimensional experiences presented through avatars can
deepen the individual's perceptual relationship with the product, strengthening their
intention and attitude. Interactions in virtual environments may cause consumers to
develop more complex attribution mechanisms regarding the product. In this
context, the metaverse contributes to the evolution of consumer behavior by
including cognitive, emotional, and experiential dimensions. According to the
study's findings, advertising applications in metaverse environments offer much
more intense and personalized interaction opportunities than traditional media.
Individuals' ability to experience products in digital environments through avatar
representation, especially with the simultaneous activation of tactile, visual, and
auditory senses, increases the memorability of advertising messages and strengthens
purchase intention. However, this new opportunity also presents particular
challenges. Issues such as the lack of standardization in cross-platform transitions,
data security, user privacy, and digital ownership necessitate reevaluating
advertising strategies. This study provides a theoretical foundation for how
advertising can be repositioned in new-generation digital universes based on high
technology, such as the metaverse. It aims to contribute to academic literature and
serve as a guide for practitioners. Additionally, the study constitutes a
comprehensive preliminary analysis that can serve as a basis for future empirical
research.

Keywords: Business, Metaverse, Advertising, Advertising Theories, Consumer
Behavior, Marketing, Avatar.
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Giris

Teknolojik imkanlarin gelismesiyle tiiketicileri etkilemek alg1 ve tutum olusturulmak i¢in kullanilan reklamlar
kabuk degistirmektedir. Onceleri elle gizilen reklamlar sirastyla sinemaya, televizyona, sonrasinda dijital platformlara
evrilmistir. Bunlar ¢ogunlukla iki boyutlu olarak kullanilmaktaydi. Teknolojik ve grafik imkanlar gelistik¢e yine aym
medya ortamlarinda {i¢ boyutlu hale gelip tiiketicilerin zihninde daha fazla kalmaya ve onlar sasirtmaya devam
etmistir. Son yillarda ise goriintii ve grafik teknolojilerinin gelismesiyle hologram, sanal gerceklik teknolojileri
kullanilmaya baglanmistir. Daha sonra bu teknolojilerin tiimiiyle dijital bir ortamda canlandirildigi Metaverse
evrenler inga edilerek, goriintiiler buralarda anlik canli olarak avatarlarin o ortamda birgok seyi deneyimlemesine
imkan saglanustir. Oncelikle gérme ve duyma eksenli deneyimler tiiketicilere sunulmustur. Giiniimiizde giyilebilir
teknolojiler sayesinde tiiketicilere hem artirilmig gergeklik hem de sanal gergeklik sayesinde birgok iiriin
sunulmaktadir. Sanal gergeklik (VR) ve buna bagli Metaverse teknolojisi, son zamanlarda isletmelerin rekabet
avantaji elde etmesi konusunda en 6nemli unsurlardan bir olarak ilan edilmistir. Ayn1 zamanda reklameilikta bir
sonraki bilyiik geligme ve umut verici bir teknoloji olarak kabul edilmektedir (Crabtree, 2016).

Bu teknolojiler insanlara degisik deneyimler saglamanin yani sira bir reklam tanitim iiriin deneyimleme
mecrasi olacaktir. Metaverse evrenini bilgisayar teknolojisi ile gelistirilmis evrenler olarak nitelendirirsek, oyunlarda
oldugu gibi belli alanlarda reklam tanitim duyuru mecralar vardir. Burada oyunlardan farkli olarak bu deneyimlenen
iirin veya hizmetlerin fiziksel veya dijital diinyada miilkiyetinin elde edilmesi miimkiin olacaktir. internet ve
televizyon ilk yillarmda haber ve arastirma mecrasi olarak kullamlmustir. ilerleyen donemlerde gogunlukla bir
duyurum mecrasi olmasi, i¢erisinde barmdirdig: kitlenin kalitesi ve genisligi ile fiyatlandirma imkan1 saglamstir.
Metaverse alanlarin da kullanici kitlesi sayesinde reklam ve tanitim alaninda 6nemli bir yer edinmesi beklenmektedir.

Calismanin amaci, Metaverse ortamlarinda kullanilan reklam teorilerinin tiiketici davraniglarina yansimasini
incelemektir. Teknolojik gelismelerin hizla artmasi, reklamcilik alaninda 6nemli degisikliklere yol agmis ve bu
degisimlerin tiiketici davranislarma etkisi daha da karmasik bir hal almistir. Ozellikle Metaverse gibi sanal gerceklik
alanlarinin genislemesi, geleneksel reklam teorilerinin bu yeni dijital ortamlarda nasil isledigini anlamak agisindan
kritik 6neme sahiptir. Calismada, Planlt Davranis Teorisi, Klasik Kogullanma ve Atfetme Teorisi gibi reklamcilikta
siklikla kullanilan teorilerin Metaverse ortamlarinda nasil kullanilabilecegi ve tiiketicilerin bu ortamlarda nasil
davranig gosterecegi analiz edilmistir. Teorik altyapiy1 ortaya koyan ve metaverse alanlarin 6nemini ortaya koyan bu
caligmanin literatiire girmesi halinde devam ¢aligmalarinda reklam ajanslartyla goriismeler, reklam veren sirketlerle
goriismeler ve tiiketici aragtirmalarindan olusan ¢alismalarin yapilmasi diistiniilmektedir.

Caligma, dijital reklamciligin evriminde yeni bir doniim noktasi olarak degerlendirilen metaverse ortamlarmda
reklam teorilerinin uygulanabilirligini tartismay1 ve bu teorilerin tiiketici davranislari tizerindeki yansimalarini teorik
diizlemde analiz etmeyi amaglamaktadir. Reklameilik, tarihsel siiregte teknolojik doniigiimlerle sekillenen dinamik
bir alan olagelmistir. Ancak metaverse evrenlerinin ortaya ¢ikisi, yalnizca bir mecra degigimi degil; algi, etkilesim ve
ikna stireglerini yeniden yapilandiran koklii bir paradigma kaymasina isaret etmektedir. Bu baglamda, ¢aligma; Planlh
Davranis Teorisi, Klasik Kosullanma Teorisi ve Atfetme Teorisi gibi reklamcilik literatiiriinde sik¢a kullanilan
yaklagimlarin, metaverse gibi etkilesimli ve ¢ok duyulu dijital ortamlarda nasil yeniden anlam kazandigini
incelemektedir.

Caligmanin kapsamy, teorik derinlige dayali bir ¢oziimleme ile smirhidir. Metaverse heniiz yeni gelisen bir
alan oldugu i¢in deneysel veri ve uygulamali arastirmalar kisithidir. Bu nedenle arastirmada, sistematik literatiir

taramas1 yontemi benimsenmis, dijital reklamecilik, kullanic1 deneyimi, sanal gerceklik tabanli pazarlama stratejileri
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ve tiiketici davranislari konularindaki giincel akademik kaynaklardan yararlanilmistir. Arastirma, reklamciligin
metaverse gibi teknoloji yogun ortamlarda nasil yeniden konumlandirilabilecegine iliskin teorik bir zemin sunmay1
hedeflemekte; boylece hem akademik literatiire katki saglamay1 hem de uygulayici aktorler i¢in gelecege doniik bir
projeksiyon gelistirmeyi amaglamaktadir.

1. Reklam

Reklam, bir iiriin, kisi ya da kurumun, kimligi belirli sorumlusu tarafindan, 6nceden belirlenmis bir {icret
tarifesi tizerinden 6demesi yapilarak, kitle iletisim araglari vasitasiyla kamuya tanitilip benimsetilmesi olarak
tanimlanmaktadir (Olug, 2006). Kullanilan araglar ve mesaj igerikleri zaman igerisinde degisse de firmalarin
kendilerini ya da iiriinlerini anlatma ihtiyacinda bir degisim olmamustir. ilk reklam drneklerinin M.O. 3000°1i yillarda
papiriis lizerine yazili duyurular oldugu sanilmaktadir. Kasaba tellallartyla sesli ve hareketli hale gelen ilan etme
eylemi gazete, radyo ve televizyon gibi medya araglariyla biiyiik kitlelere ulasim basarilmigtir. 2000°li yillara
gelindiginde internet hizli bir sekilde reklam pastasindan pay almaya baglamis ve kisa bir siire i¢erisinde en biiyiik
pay1 alan mecra olmay1 basarmistir. Agrawal, Najafi-Asadolahi, & Smith (2020) ¢aligmalarinda 2017 y1li itibariyle
internet reklamlar igerisindeki mobil cihazlara yonelik yapilan reklamlart % 54’e ulagtigimi belirtmektedirler.
Internetin topluma yayihmmmn 1990’l1 yillarda basladigin, akilli telefonlarm ise yaygimlagmasmm 2010’lart
buldugunu varsaydigimizda artan oranda hizla gelisen teknolojinin reklam pazarini ciddi bir sekilde degistirdigi
goriilmektedir.

2021 yili sonlar1 2022 yili baglarinda yogun bir sekilde diinya genelinde konusulmaya baglanan (Google,
2022) Metaverse alanlarin reklam pazarinda heniiz bir yeri olmasa da gelecekte en biiyiik pay1 alan mecra olacagin
tahmin etmek zor degildir. Bu tahminin yapilmasinda gelirlerinin biiyiik boliimiinii reklamlardan elden eden diinyada
dijital reklam pazarindan en biiyiik pay1 alan Google ve Meta (eski ad1 Facebook) gibi sirketlerin yaptiklar1 yatirimlar
ve sirket satin almalarinin pay1 biiytiktiir.

Reklamin amaglari bilgilendirmek, ikna etmek ve hatirlatmaktir (Altumsik, Torlak, & Ozdemir, 2014; Grewal
& Levy, 2010). Bu amaglar en eski reklam uygulamalarinda da gergeklestirilmeye ¢alisilmaktaydi. Teknolojinin
gelisimi sayesinde, kullanilan yeni araglarla, reklam verenlerin amaglarma ulagsmak igin daha fazla imkana sahip
oldugumu soylemek miimkiindiir. Yazili reklam o6rneklerinden sesli reklamlara, daha sonrasinda yazi, ses ve
goriintiiniin bir arada oldugu reklamlara gecildiginde farkli duyu organlarma (gorsel ve isitsel) aym anda hitap
etmenin ortaya ¢ikarttig1 avantajdan yararlanilmistir. Metaverse ile hayatimiza girecek olan giyilebilir teknoloji
iirtinleri (eldiven gibi) ile dokunma duyusuna da hitap edilmesi ya da takilacak bir maske ve bir ¢ip araciligiyla koku
ya da tat alma duyularmin igin igerisine katilmasi reklamin amagclarina ulagmasinda igleri kolaylastiracaktir.
Giintimiizde bu teknolojiler kullanilmaya baslanmustir. Metaverse 6ncesinde iki duyuya yonelik olan uygulamalarin,
bes duyunun tamamina ayni mesaj igerisinde dokunabiliyor olunmasi reklam verenler acisindan biiyiik bir avantaj
saglayacaktir.

2. Reklam Teorileri

Reklamlar belli stratejiler dogrultusunda iiretilmekte ve tiiketici ile bulusmaktadir. Reklamlarin
hazirlanmasinda kullanilan tekniklerin ¢ogu, psikoloji bilimindeki teorilerden faydalanilarak gelistirilmektedir.
Ornek olmasi ve Metaverse alanlara yansimasim inceleyebilmek igin reklamlarda en g¢ok kullanilan teorik

yaklasimlardan bazilarina burada deginilmistir.
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2.1. Planh Davrams Teorisi

Planli Davranis Teorisinin (PDT) temelini Fishbein & Ajzen (1975) tarafindan gelistirilen Gerekgeli Eylem
Teorisi (GET) olusturmaktadir. GET’de de oldugu gibi PDT’nin merkezi faktorii bireyin belirli bir davranist
gergeklestirme niyetidir. Bu kapsamda niyetlerin bir davranisi etkileyen motivasyon faktorlerini kapsadig
varsayilmaktadir. Ayrica niyetlerin, bireylerin bir davranist gergeklestirmek icin ne kadar ¢aba sarf etmeye istekli
olduklarinin ya da bunu ne kadar planladiklarinin bir gostergesi oldugu belirtilmektedir. Genel bir kural olarak bireyin
bir davranigta bulunma niyeti ne kadar giiglityse, performansinin da o kadar yiiksek olmasidir. Burada dikkat edilmesi
gereken husus ise bireyin davranigsal niyetinin ancak s6z konusu davranig kendi kontrolii altindaysa, baska bir deyisle
kisi davranisi gergeklestirmeye veya gerceklestirmemeye kendi iradesi ile karar verebiliyorsa davranisa
doniisebilecegidir (Ajzen, 1991).

PDT ile ortaya koyulan modelin bilesenleri “davranisa yonelik tutum”, “siibjektif norm”, “algilanan
davranigsal kontrol”, “davranigsal niyet” ve “davranis” olarak agiklanmaktadir. PDT ile GET’de sunulan modele ek
olarak davranisi agiklamak igin “algilanan davranigsal kontrol” yapisinin eklendigi goriilmektedir. Bu sayede birey
bir davramista bulunurken yalnizca kontrolii altindaki degil, iradesi digindaki durumlar da kapsanmaktadir. Bu
baglamda PDT ile bireylerin belirli bir davranista bulunmak i¢in aldig1 kararlari hangi faktorlerin belirledigine
yonelik bir detaylandirma yapildig1 sdylenebilir. Teori ile bireyin bir davranisi gergeklestirme ya da gerceklestirmeme
niyetinin onun davraniglarini agiklayan en énemli unsur oldugu vurgulanmaktadir (Akinct & Kiymalioglu, 2018).
“Davraniga yonelik tutum”, “siibjektif norm” ve “algilanan davranigsal kontrol” unsurlarinin niyetin kavramsal olarak
bagimsiz ii¢ belirleyicisi oldugu varsayilmaktadir (Ajzen, 1991). Bu ¢ercevede bahsi gecen {i¢ unsur daha detayli
aciklanacak olursa;

Davranisa yonelik tutum; bir kisinin s6z konusu davranis hakkinda olumlu veya olumsuz bir degerlendirme
veya tahmine sahip olma derecesini ifade etmektedir (Ajzen, 1991). Baska bir ifade ile davranista bulunacak olan
bireyin bu davranigin gergeklestirilmesine yonelik gelistirdigi olumlu ya da olumsuz zihinsel durusudur (Erten, 2002).
Bireyin bu zihinsel durusunu belirleyen unsur ise davranigsal inanglardir (Akinci & Kiymalioglu, 2018).

Siibjektif norm; bireyin etrafindaki fikirlerini 6nemsedigi kisilerin onun davramista bulunmasi gerektigini
diistiniip diistinmedigi hakkindaki inan¢larindan (Conner & Armitage, 1998) ya da davranisi gerceklestirmek ya da
gergeklestirmemek igin algilanan sosyal baskiy1 ifade eder (Ajzen, 1991; Fishbein & Ajzen, 2010). Burada bireyin
fikirlerini 6nemsedigi diger kisileri referans olarak aldig1 da ifade edilebilir (Erten, 2002).

Algilanan davranigsal kontrol; davranis1 ger¢eklestirmenin algilanan kolayligina veya zorluguna atifta bulunur
ve gecmis deneyimlerin yani sira ongoriilen engelleri yansittig1 varsayilir (Ajzen, 1991). Baska bir ifade ile soz
konusu davranigta bulunacak olan bireyin bu davranigin ne kadar kolay ya da zor olduguna inanci (Erten, 2002),
kisinin bu davranisi sergilemeye yonelik yeterliligine dair algilamasi olarak tanimlanabilir (Akinc1 & Kiymalioglu,
2018).

Bosnjak, Ajzen & Schmidt (2020) ise farkli bir bakis acisiyla PDT’nin ii¢ tiir degerlendirme tarafindan
yonlendirildigini belirtmislerdir. Bunlar ise sirastyla bireyin davranigsindan ortaya ¢ikacak sonuglara yonelik inanglari
(davranigsal inanglar), bagkalarmin normatif beklentilerine iligkin inanglar (normatif inanglar) ve davranigin
performansini kolaylastirabilecek veya engelleyebilecek faktorlerin varligina iligkin inanglardir (kontrol inanglarr).
Bu ¢er¢evede davranigsal inanglar ile kastedilen bireyin davraniga karsi pozitif ya da negatif bir tutum tiretmesidir.

Normatif inanglar ise bireyin sosyal gevresinden algiladig1 baski veya 6znel normlari temsil etmektedir. Kontrol
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inanglar1 ise bireyin davramisa yonelik algiladigi kontrol giiciinii ya da baska bir ifade ile 6z yeterliligi ifade
etmektedir.

Davranisa yonelik tutumun ve siibjektif normun niyet lizerindeki etkileri, davranigsal kontrol algisi tarafindan
hafifletilir. Tutum ve siibjektif norm ne kadar olumluysa ve algilanan kontrol ne kadar biiyiikse, kisinin s6z konusu
davranis1 gergeklestirme niyetinin de o kadar giiclii olacag: soylenebilir. Davranig iizerinde yeterli derecede fiili
kontrol verildiginde, diger bir ifade ile insanlardan firsat ortaya c¢iktiginda niyetlerini ger¢eklestirmeleri
beklenmektedir. Bu nedenle niyetin, davranisin dogrudan onciilii oldugu varsayilir (Bosnjak, Ajzen, & Schmidt,
2020).

2.2. Klasik Kosullanma Teorisi

Klasik kosullanma teorisi ile aralarinda herhangi bir baglanti olmayan iki olay, fikir, olgu ya da nesnenin bir
odiil vasitasiyla birbirine baglantili hale getirilebilecegi savunulmaktadir. Bu teori gergevesinde klasik sartlanmanin
temelleri Rus fizyolog Ivan Pavlov tarafindan kopekler lizerinde yaptigi ¢alisma ile atilmigtir. Klasik kosullanmada
on plana ¢ikan ii¢ temel prensip tekrar, uyaran genelleme ve uyaran ayirt etmedir (Kog, 2017).

Tekrar, klasik kosullandirmadan bahsedilebilmesi i¢in 6nemli bir yere sahiptir. Pavlov kopeklerin sindirim
sistemini, farkli yiyeceklere verdikleri tepkileri ve nasil salya salgiladiklarini inceledigi ¢alismasinda kopeklerin
yemek yemeden Once salya iirettiklerini fark etmistir. Sonrasinda yaptig1 deneylerde ise kopeklere once zil sesi
dinletip sonrasinda yemek vererek onlar sartlandirmis ve deneyin ilerleyen safthalarinda zil sesi duyan képeklerin
yemek verilmese de salya salgiladiklarini gozlemlemistir. Pavlov yliriittiigli deneylerde kopeklerin uyaranlari
genellediklerini gozlemlemistir. Bu g¢ercevede yukarida da s6z edildigi gibi kopeklerin zil sesine benzer sesleri
duyduklarinda da salya salgilama refleksini sergiledikleri ortaya koyulmustur (Kog, 2017; Bayrakdar, 2018). Uyaran
ay1rt etme ise gelen diger uyaricilar arasindan, kullanilan kosullu uyaricinin (Pavlov’un deneyi baglaminda bu kosullu
uyarict zil sesi olmaktadir) ayirt edilmesi ve bu uyariciya tepki verilmesidir (Ertugrul & Tagluk, 2014).

2.3. Atfetme Teorisi

Tiiketiciler, glinliik yagant1 igerisinde A markasi yerine B markasini neden tercih ettigi, satis temsilcilerinin
kendilerine bir tiriinii neden 6nerdikleri, neden bazi markalarla kendilerini daha mutlu hissettikleri gibi bir¢ok soruyu
kendilerine sormaktadirlar. Bu sorular1 sadece kendisiyle ilgili degil gevresindekilerin kararlart i¢in de zihninde
sorgulamaktadir. Deneyimler ve gozlemlerden yola ¢ikarak davranislarin gerekgelerini ortaya ¢ikarma isi atfetme
teorisiyle agiklanmaktadir (Kaya, 2017). Atfetme teorisi ilk olarak Fritz Heider’in The Psychology of Interpersonal
Relations eserinde ortaya atilmistir (1958).

Atfetme teorisinde temel soru “neden”dir. Bu teoride, insanlarin davranislarinin altinda yatan faktorleri hangi
gerekceyle davranis sergiledikleri anlamaya caligilir. Bireyler hem kendi davraniglari hem de gevrelerindekilerin
davraniglarma atiflarda bulunmaktadir. Boylelikle, ¢evresindekilerin davranislarini 6ngorerek tutarli davranmaya
¢alisma ve ¢evre iizerinde kontrol saglamaya atifta bulunulur (Kagitcibasi, 2014).

Atfetme teorisinin reklam ve tiim pazarlama iletisim faaliyetlerinde kullanildig1 belirtilmektedir (Ay &
Kahraman, 2014; Kaya, 2017). Ornegin, bireylerin iinlii kisilere olan sevgilerinden yararlanmak icin pazarlama
kampanyalarmda hedef kitlede yer alan tiiketici grubunun sevdigi iinliiler tercih edilebilir (Ay & Kahraman, 2014).

3. Reklam ve Tiiketici Davramslar:

Pazarlama temel olarak {iriinlerin tanitimimin yapilarak tiiketicilerin {irtinlerle ilgili algisini olumlu sekilde
etkileyip onlarin karar siirelerine etki ederek iiriin veya hizmetlerin tiiketiciler tarafindan tercih edilmesini saglamaya

calismaktadir. Bu durum pazarlamanin ilk dénemlerinde yapilan tanitim ¢aligmalarmin sonucu olarak sadece satis
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olarak diigiilmekteydi. Bu sebeple sadece satisa yonelik reklam tanitim araglari genel olarak gerceklestirilmekteydi.
Uriinler ve hizmetler cogaldikea ve tiiketiciler bilinglenmeye basladikca sadece satisa yonelik ¢abalarin kisa dénemli
fayda getirdigi goriilmiistiir. Uzun donemli siirdiiriilebilir tiikketici davranisina donmeyen her ¢abanin, bosa harcanan
tanitim biitgesi oldugunun farkinda varilmasi sonucu, tiiketicilerle uzun dénemli iliski kurulmasina yonelik ¢cagdas
pazarlama yaklasimlari siireg icerisinde hayat bulmaya baslamistir (Kotler, 2019).

Bilgi teknolojilerinin ve veri biliminin pazarlamaya etki etmedigi donemlerde uzun dénemli iliski kurmaya
calisan markalar satig disinda satig sonrast hizmetlere 6nem vermeye, miisteri memnuniyetini artiracak ¢abalarla
tilketicileri ikna etmeye g¢alistilar. Ancak bu siirecte de pazarlama biit¢elerinin bir kismi bogsa harcanmustir. 20.
yiizy1ilin sonlarina dogru kisisel bilgisayarlar ve internetin yayginlagmast ile birlikte veri analizi yapacak araglarin ve
verilerin ¢ogalmasi, reklam ve pazarlamanin etkinliginin 6l¢iilmesi agisindan 6nemli bir agamaya gegilmesine yardim
etmistir. Bu asamada cogunlukla iliskisel pazarlama baglaminda reklamlarin araglar cogalnustir. {1k baslarda gazete,
dergi, TV, radyo gibi kitlesel araglarda yapilan reklamlarin hedefine ulagmasi igin satisa donmesi beklenmistir.
Internetin kisiye 6zel reklam yapabilir hale gelmesi ve kisinin muhtemelen satin alma potansiyeli olan iiriinleri ve
hizmetleri gérmesi sebebiyle beklenen satiga donme orani geleneksel reklamda ¢ok daha etkin olmaya baslamasi
ozellikle gectigimiz 20 yil icerisinde olmustur. Reklamin tiiketici davranigini etkilemesi ve degistirmesi reklam
etkinliginin saglanmasi ile olusur. Reklam etkinligi, satin alma davranisiyla sonuglanan tiiketicilerin reklamlar
begenmesi olarak adlandirilir (Rimoldi, 2008). Tiiketicilerin reklami begenmesi algi ve tutum olarak iiriine veya
markaya ilgi duymasina daha sonra satin almasina sebep olacaktr.

Uriinlerin tiiketicilere tanitilmas: siirecinde satis yaklasimindan, pazarlama yaklasimma oradan da iliskisel
yaklasima gecildigi siirecler fiziksel diinyanin yogunlukta oldugu bir dénemdir. Daha sonra ¢evrim i¢i ortamlarda
tiiketicilerin verileri analiz edilerek reklam, tanitim ve hedefe odakli pazarlama yapilarak tiiketicilerin ne istedigi neye
ihtiyac1 oldugu belirlenerek reklam yapilmasi saglanmistir (Anshari, 2019). Iginde bulundugumuz dénemde
tiiketicilere ¢evrim i¢i ortamlarda ¢cogunlukla fiziksel diinyanin disindaki temassiz 6gelerle tanitim yapilmasi ¢ogu
tiiketiciyi tatmin etmemekte, tiiketicilerin bir kismu {iriinleri fiziki ortamlarinda goérme, temas etme veya deneyimleme
ihtiyac1 da duymaktadir. Her iiriin veya hizmette dokunma, deneyimleme ihtiyaci kolayca karsilanmadig: igin artik
yeni araglar tiiketici davraniglara etki etmeye baglamaktadir.

Pazarlama disiplini igerisinde yer alan ve miisterinin tiim satin alma yolculugu boyunca bir firmanin
tekliflerine kars1 biligsel, duygusal, davranigsal, duyusal ve sosyal tepkileri olarak adlandirilan fiziki ve sanal diinya,
dijitallesme ile birlikte miisteri deneyimini 6nemli dl¢iide etkileyebilmektedir (Lemon & Verhoef, 2016).

Tarihsel siirecte geleneksel mecra reklamlarindan ¢evrim i¢i mecra reklamlarina gelindigi kabul edilirse
bundan sonraki siirecte veri destekli kisisellestirilmis reklamlar artik metaverse evrenlerinde kendine yer bulacagi
diistiniilmektedir. Bu evrende giyilebilir teknolojiler sayesinde tiiketicilerin internet ortaminda ihtiyag duydugu
dokunma deneyimleme gibi ihtiyaglar karsilanmis olacaktir.

Iki boyutlu geleneksel reklam mecralarina kiyasla sanal gergeklik olarak anilan dijital evrenlerin ve metaverse
alanlarinin satin alma niyeti, marka tutumu olusturmada tiiketicileri daha fazla etkiledigi bazi ¢alismalarda ortaya
koyulmustur. DeGauquier ve digerlerinin (2019) ¢alismasinda hem iki boyutlu hem de sanal gergeklik gozliikleri ile
yaptiklar1 karsilastirmal1 ¢alismalarinda belirli bir reklami sanal gergeklikte goriintiileyen katilimcilar arasinda, ayni
reklami cep telefonlarinda 2D olarak goriintiileyen katilimcilara gore, outdoor giyim {iiriinlerinde satin alma niyetinin
daha yiiksek oldugu goriilmiistiir. Ayn1 zamanda reklamin sanal gergeklikle goriintiilenmesi marka tutumunun daha

olumlu 6lgiilmesini beraberinde getirmistir.
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Goriildiigi iizere fiziksel diinyadan ¢evrim i¢i diinyaya gegiste tiiketici davraniglari, marka iiriin algist nasil
degismisse sanal diinyaya, metaverse evrene gegiste de tiiketicilerin markalar tarafindan etkilenme siiregleri degiserek
gelisecektir. Bu baglamda tiiketici aym tiiketici olsa da ortamin farkli olmasi sebebiyle karar alma ve etkilenme
stiregleri evrilecektir.

4. Metaverse

Metaverse kavrami sosyal medya uygulamasi Facebook’un adimi “Meta” olarak degistirmesiyle giindem
olmaya baglamistir. Ancak kavram, Ekim 2021’de yapilan bu degisiklikten ¢ok daha dnce ortaya atilmistir. Neal
Stephenson (2016) Snow Crash adli romaninda kavrami ortaya atmis, aynt zamanda da neden bdyle bir kavrama
ihtiyag duydugunu agiklamistir. Sonraki 30 yilda Metaverse ve onun alt yapi teknolojisi olan sanal gergeklik ile ilgili
¢esitli sinema eserleri ortaya ¢ikmustir (Zhao, ve digerleri, 2022). Bu eserler, bireylerin Metaverse alanlar1 daha iyi
tanimlamalarina ve anlamalarina olanak tanimusgtir.

Metaverse kisaca internetin gelecekteki asamasi ya da internetin {i¢ boyutlu hali olarak ifade edilmektedir
(Caulfield, 2021). Ancak Metaverse ile ilgili kullanilan “sanal” ifadesi gercegi yansitmamaktadir. Internet de ilk
¢iktig1 donemlerde hatta giiniimiizde bile “sanal” olarak nitelendirilmektedir. Oysa internette kisiler, olaylar, alig
veris, isletmeler ve daha bir ¢ok olgu diisliniildiigiinde “sanal” olarak nitelendirmek zordur. Baz1 kullanicilar da bu
duruma dikkat cekmektedirler. Roblox tizerinden dogum giinii partisi diizenleyen bir ebeveyn, ¢cocuklarin bir arada
olduklarini, oynadiklarmni, baska oyunlar deneyimlediklerini ifade etmektedir. Ek olarak da “internet ortaminda
gergeklesmesi onu daha az gergek yapmaz” diyerek sanallik konusuna tepki vermektedir (Clark, 2021).

Internet teknolojilerinin gelismesine dair siirecin baslangici ilk olarak Web 1.0 olarak adlandirilmistir. Bu
donemde internet tek taraflidir ve bilgi ag1 niteligindedir. Daha sonraki gelismeler 15181nda, insan iletisim ag1 olarak
kullanilmaya baslayan internet donemi Web 2.0 olarak anilmaya baslanmistir. Teknolojinin geligmesiyle beraber
paylasima olanak tantyan uygulamalar, internetin Web 3.0 ¢agini baglatmigtir. Web 1.0, Web 2.0 ve Web 3.0 terimleri
teknik anlamda degil, internetin pargasi olan sosyal dinamikleri ve bilgi siireclerini tanimlamak ve karakterize etmek
icin kullanilmaktadir (Fuchs, ve digerleri, 2010).

Parisi (2021) dijital bir alanin Metaverse olarak sayilabilmesi i¢in yedi kurala uymasi gerektigini
belirtmektedir. Sirasiyla bu kurallar su sekilde sayilmaktadir; yalnizca bir metaverse vardir, metaverse herkes i¢indir,
kimse metaverse'yi kontrol etmez, metaverse agik bir sistemdir, metaverse donanimdan bagimsizdir, metaverse bir
agdir, metaverse internettir.

Her ne kadar Metaverse kavramyi, internetin {i¢ boyutlu hali olarak da ifade edilse internet ortami ile Metaverse
ortamlarinin farklilastig1 konular mevcuttur. Bu farklar reklamverenlerin politika ve stratejilerini etkilemesi agisindan
onemlidir. Ayrica tiiketici davramslarina yansimasi gerekgesiyle de incelenmelidir. ilk ciddi farklilik internet
ortaminin kesintili yapisinin varligidir. Metaverse ortamlarin 6zelligi ise kesintisiz olmasidir. Ball (2020), Metaverse
yorumunda sifirlanamazlik ve duraklanamazlik ilkelerinden bahsetmektedir.

Metaverse, birbirine bagli ve internet iizerinden erisilebilen birden ¢ok alandan olugan bir diinyadir. Buna
karsilik, internet, veri ve bilgi aligverisine izin veren, birbirine bagl bilgisayar aglarindan olusan kiiresel bir agdir.

Metaverse ve internet arasindaki temel farklardan bir digeri ve etkilesim diizeyidir. internet, iletisime ve bilgi
aligverisine izin verirken, kullanicilar i¢in oncelikle pasif bir deneyimdir. Buna karsilik, metaverse, kullanicilarin
birbirleriyle ve dijital nesnelerle ve diger alanlarla gergek zamanli olarak etkilesime girebilecekleri, tamamen

stirtikleyici ve etkilesimli bir ortam olacak sekilde tasarlanmistir.
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Baska bir fark, metaverse ve internetin birbirine ne dlgiide bagl oldugudur. Internet, birbirine bagli aglardan
olusan kiiresel bir agdir, ancak yine de fiziksel diinyayla smirlidir. Ote yandan metaverse, fiziksel diinyanin
kisitlamalarina bagli olmayan ve potansiyel olarak baska herhangi bir alan veya gergeklige baglanabilen dijital bir
diinyadir.

Metaverse alanlarin yeni olmasi bazi sorunlarin heniiz ¢dziilemedigi anlamima da gelmektedir. Ornegin, s6z
konusu alanlarin ¢alisma prensiplerinin, herkes tarafindan onaylanmig protokellerinin ve seritifkalarin olmamasi bagli
bagina bir sorundur. Bu konu tiiketici davraniglarini direkt etkileyen bir durumdur. Ciinkii tiiketiciler herhangi bir
metaverse alanda satin aldiklar1 dijital birimlerin veya {initelerin diger alanlarda da kullanilabilmesini beklemektedir.
Ozellikle oyun sektériinde dijital esyalarin her tarafta gecerliligi beklentisi s6z konusudur. Aym sekilde NFT’lerin de
tiim Metaverse alanlarda ayni miilkiyet haklar1 cercevesinde kullanilabilir olmasi gerekmektedir. Internet ag
yapilanmas1 ve Metaverse ag yapilanmasi arasindaki fark Sekil 1°de ve Sekil 2°de gosterilmistir (Ozkaynar, 2022).

|- r ‘ Web D = ]
Domain / Host ; L . B Ml Domain/ Host

Sekil 1: Internetin Ag Yapilanmast
Kaynak: Ozkaynar, K. (2022). Metaverse Alanlarda Tiiketim, Pazarlama Anlayis1, Markalagma, Reklamcilik

ve Yeni Frsatlar. F. S. Esen i¢inde, Metaverse, Gelecegin Diinyalarin1 Insa Edecek Teknolojiler, Firsatlar ve
Tehditler (s. 197 - 207). Ankara: Nobel Yaymlari.

Sekil 1°de ifade edildigi gibi internet ag sisteminde, internet sitelerine domain ve hosting hizmeti veren server
isletmelerinin teknolojik altyapilar birbirleri ile uyumludur. Bir hizmet saglayicidan temin edilmis olan domain ve
hosting hizmeti, ilerleyen dénemlerde baska isletme biinyesine taginabilir. Internet sitelerindeki bilgiler birbirleri ile
uyumlu bir sekilde ¢alisir.

Fakat asagida Sekil 2°de goriildiigii lizere su an i¢in Metaverse alanlar s6z konusu oldugunda bunlari sdylemek
zordur. Metaverse alan hizmeti sunan farkli isletmelerin kendi i¢ ayrilmis meta bolgelerinde (A, B, C ile gosterilen
yerler) bile etkilesimin nasil olacag: belirsizdir. Kald1 ki isletmeler arasi iletisim ve etkilesimde kullanilacak ortak

yazilimlar, kullanilacak para birimleri vb. konular heniiz tam anlamiyla agikliga kavusmus degildir.

CRYPTOKITTIES

Sekil 2: Metaverse Alanlari Ag Yapilanmasi
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Kaynak: Ozkaynar, K. (2022). Metaverse Alanlarda Tiiketim, Pazarlama Anlayis1, Markalagma, Reklamcilik
ve Yeni Firsatlar. F. S. Esen iginde, Metaverse, Gelecegin Diinyalarim Insa Edecek Teknolojiler, Firsatlar ve
Tehditler (s. 197 - 207). Ankara: Nobel Yaymlari.

Goriildiigi tizere Metaverse alanlar arasinda gegis, dijital esyalarin kullanim hakki, uyum protokolleri, NFT
miilkiyeti, zaman birligi gibi birgok belirsiz konu ve durum mevcuttur. Bu belirsizlikler reklam verenleri bazi soru
ve sorunlar ile karsi karsiya birakmaktadir. Bunlar;

- Isletme hangi Metaverse alanlarda dijital isletme inga etmelidir?

- Hangi Metaverse alanlarda reklam vermelidir?

- Bir Metaverse alanda diizenlenecek olan kampanya diger alanlarda nasil gegerli olacaktir?

- Metaverse alanlardaki tiiketicilerin sadece avatarlari ile temsil edilmeleri nasil sonuglar doguracaktir?

- Avatarlan ile temsil edilen tiiketicilerin gercek iiriin satin alimlarinda igletmeleri nasil sorunlar
beklemektedir?

- Geleneksel reklam mecralari i¢in gegerli olan reklam teorileri, metaverse alanlarda da gegerli olacak midir?
Seklinde siralanabilir.

4.1. Metaverse Alanlar ve Reklam

Metaverse alanlar s6z konusu oldugunda reklam verenleri bekleyen sorunlar vardir. Bununla birlikte ciddi
avantajlardan da bahsetmek gerekir. Metaverse alanlarin reklam verenler igin en 6nemli faydalarindan biri, daha
kisisellestirilmis ve hedeflenmis reklamlar olusturma yetenegidir. Fiziksel diinyada, reklam verenler mesajlarimi
hedeflemek i¢in genellikle genis demografiye ve diger genellemelere giivenirler. Bununla birlikte, meta veri
deposunda reklam verenler, bireysel kullanicilar hakkinda ilgi alanlari, tercihleri ve davraniglar: gibi daha ayrintili
bilgilere erigebilir. Bu, reklam verenlerin bireysel kullanicilarda yanki uyandirma olasilig1 daha yiiksek olan daha
ozel ve alakali reklamlar olusturmasina olanak tanir.

Meta veri deposunun reklam verenler i¢in bir bagka avantaji da daha siirtikleyici ve ilgi ¢ekici deneyimler
yaratma yetenegidir. Fiziksel diinyada, reklamlar genellikle duragan ve edilgendir, kullanicilar onlar1 yalmizca
goriintiiler veya dinler. Benzer sekilde Ahn, Kim ve Kim (2023) ¢alismalarinda, dogal olarak haritalanmusg etkilesim,
reklamcilikta talep {izerine baglam, siiriikleyici reklameilikta kullanici deneyimleri ve metaverse ile iliskili ortaya
¢ikan medya manzarasi dahil olmak {izere dort odak arastirma alanini tartismaya agmislardir. Bununla birlikte, meta
veri deposunda, reklamlar daha etkilesimli ve deneyimsel olacak sekilde tasarlanabilir. Ornegin, kullanicilar meta
ortamlar1 kesfederek veya meta etkinliklere katilarak meta veri deposundaki reklamlarla etkilesim kurabilir. Bu,
reklam verenlerin kullanicilar i¢in daha ilgi ¢ekici ve akilda kalici reklamlar olusturmasina olanak tanir. Bu konuda
Aydin ve Nalbant’in (2023) yaptig1 calisma onemli bir yere sahiptir. Arastirmacilar, ¢alismalarinda, pazarlama
alaninda yapay zeka ile metaverse arasindaki iligkileri arastirmay1 amaglamis olup metaverse alani iginde yapay
zekanin Oneminin incelenmesine 6zel bir vurgu yaparak, metaverse alanlara dair kapsamli bir SWOT analizi
yapmislardir. Bu SWOT Analizi bulgular ileeride artmasi beklenen Metaverse alanlardaki reklam uygulamalari
acisindan 6nemli bir rehber olma potansiyeline sahiptir.

4. Metaverse

Bu ¢alismada, arastirma problemi dogrultusunda kullanilan yontem kesifsel niteliktedir ve literatiir taramasi
teknigine dayanmaktadir. Kesifsel aragtirmalar, belirli bir konu hakkinda yeterli bilgi birikiminin olmadigt

durumlarda, arastirma alanindaki kavramlari ve olgulart derinlemesine incelemek ve yeni hipotezler geligtirmek
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amactyla tercih edilmektedir. Bu baglamda, ¢alisma, Metaverse ortamlarinda reklam teorilerinin uygulanabilirligini
ve bu ortamlarn tiiketici davranislar tizerindeki etkilerini anlamak amaciyla ytirtitilmiistiir.

Veri toplama siireci, kapsamlt bir literatiir taramasini igermektedir. Bu siiregte, akademik kitaplar, hakemli
makaleler, konferans bildirileri, tezler ve diger bilimsel kaynaklar kullanilmistir. Arastirmada kullanilan veri
kaynaklari, elektronik veri tabanlart araciligryla erisilen PubMed, Web of Science, Scopus gibi uluslararas: akademik
platformlardan elde edilmistir. Ayrica, dijital kiitiiphaneler ve iiniversite kaynaklar1 tizerinden tarama yapilmustir.
Veri toplama agamasinda, ¢aligma kapsamina uygun anahtar kelimeler ve terimler belirlenmistir. Bu terimler arasinda
"Metaverse", "dijital reklamcilik", "reklam teorileri", "sanal diinyalar" ve "Metaverse'te tiiketici davraniglar1" yer
almustr.

Aragtirma kapsamina giren kaynaklarm se¢imi titizlikle yapilmustir. Calismanin odagi geregi, ozellikle
Metaverse teknolojileri ve dijital reklamcilik iizerine yapilan en giincel yayimnlara oncelik verilmistir. Eski veya
konuyla dogrudan baglantisi olmayan ¢aligmalar ise disarida birakilmustir. Literatiir taramasinda hem teorik ¢ergeveyi
olusturan ¢aligmalar hem de Metaverse ortamlarindaki reklamcilik stratejilerinin tiiketici davranislarina olan etkilerini
inceleyen arastirmalar derinlemesine analiz edilmistir. Ayrica, bu ¢alismalarin sonuglari birbiriyle karsilagtirilarak bir
sentez olusturulmus ve konuya dair genel bir bakis agis1 gelistirilmistir.

Bu yontem, reklam teorilerinin dijital doniistim siirecindeki evrimi ve bu teorilerin Metaverse gibi yeni nesil
dijital ortamlar iizerindeki etkilerini incelemek agisindan en uygun yontem olarak degerlendirilmistir. Literatiirdeki
mevcut bilgi boslugunu doldurma amaci gidiilerek, ilgili teorilerin ve kavramlarin Metaverse ortamlarinda nasil
isledigi lizerine yapilan bu ¢alisma, nitel bir yaklasimla ele alinmustir. Literatiir taramasinin sonuglari, gelecekte
yapilacak nicel ve deneysel arastirmalar i¢in de bir temel olusturacak nitelikte olup, arastirma siirecinde elde edilen
bulgular kapsaml1 bir sekilde analiz edilmistir.

Sonug¢

"Metaverse" terimi, tiim sanal diinyalarin toplami, artirilmis gergeklik ve internet dahil olmak iizere, dijital
olarak gelistirilmis fiziksel gerceklik ile fiziksel olarak kalici dijital alanin yakinsamasiyla yaratilan kolektif
paylasilan alani ifade ede. Bu baglamda reklam, iirlin veya hizmetlerin s6z konusu dijital ortamlarda kullanicilara
tanitilmast aract olarak meta evrenlerin kullanilabilir olmasi, reklam verenler agisindan 6nemli bir rol oynamaktadir.

Metaverse alanlarda reklam vermenin birgok yontemi mevcuttur. Ornegin, sanal gerceklik oyunlarinda veya
deneyimlerinde dijital reklam panolarinin veya posterlerin kullanilmasidir. Bu reklamlar, belirli kullanicilar1 meta
evren lizerindeki konumlarina, ilgi alanlarina veya demografik bilgilerine gore hedefleyebilir. Ayrica isletmeler,
tiiketicilerle etkilesim kurmak ve {iriinlerini tanitmak i¢in bir dizi meta etkinliklere ev sahipligi yapabilir veya meta
veri havuzu i¢inde markali alanlar olusturabilir.

Sonug olarak, meta veri havuzu, reklam verenlerin tiiketicilere ulagmasi ve tiiketicilerle etkilesim kurmasi i¢in
benzersiz ve siiriikleyici bir platform sunarak, geleneksel reklamcilik bigimlerine kiyasla yeni ve benzersiz etkilegsim
deneyimi sunacaktir.

Bu potansiyel faydalara ragmen, metaverse alanlarda reklam vermenin zorluklari ve sinirlamalart da vardir.
Ana endiselerden biri mahremiyet meselesidir. Fiziksel diinyada, kullanicilar, reklamlarla etkilesime gecip
gecmemeyi segebildikleri i¢in, reklam verenlerle paylastiklari bilgiler iizerinde bir miktar kontrole sahiptir. Bununla
birlikte, meta veri deposunda, kullanicilar kisisel verileri izerinde daha az kontrole sahip olabilir ve daha miidahaleci

reklam bi¢imlerine maruz kalabilir.
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Metaverse platformlar1 heniiz gelisme agamasinda olmasina ragmen simdiden yogun reklam kampanyalari
baslanustir. Bu ¢alisma sonucunda isletmeler acisindan ortaya konulan bir dizi 6neri sunulabilir. Isletmeler meta
alanlar ile ilgili yatirim planlamalarini dikkatli yapmali, hedef kitlelerine uygun Metaverse alanlarma yonelmelidirler.
Teknoloji yogun yeni reklam mecralari i¢in geleneksel medya ve reklam ajanslari yerine, dijital medya ajanslarmin
kullanimi son dénemlerde artmistir. Metaverse alanlar i¢in bu alanlarda tecriibeli reklam ajanslari ile caligmak faydali
olacaktir. Caligma, reklamciligin dijital doniigiim siirecinde ulastigi en ileri asamalardan biri olan metaverse
evrenlerinde, klasik ve ¢agdas reklam teorilerinin tiiketici davranislari tizerindeki etkilerini teorik diizeyde ele alarak
disiplinler aras1 bir analiz sunmaktadir. Ozellikle Planl1 Davranis Teorisi, Klasik Kosullanma ve Atfetme Teorisi’nin
metaverse baglaminda yeniden yorumlanmasi, bu teorilerin bilissel, duyussal ve davranigsal siirecleri igeren ¢ok
katmanl1 tiiketici deneyimleriyle nasil biitiinlestigini ortaya koymaktadir. Calisma bulgulari, metaverse’in geleneksel
reklam mecralaria kiyasla daha yiiksek diizeyde kisisellestirme, siiriikleyicilik ve ¢oklu duyuya hitap edebilme
kapasitesine sahip oldugunu gostermektedir. Avatar temsilleri iizerinden gerceklestirilen etkilesimler, tiiketici
zihninde hem marka tutumunun hem de satin alma niyetinin daha giiclii bicimde insa edilebildigini ortaya
koymaktadir.

Bununla birlikte, metaverse platformlarinin teknolojik, etik ve yapisal bazi smirhiliklart oldugu da
vurgulanmalidir. Platformlar arasi gegcislerin standardizasyonunun olmamasi, dijital miilkiyet haklarmna iliskin
belirsizlikler ve wveri gizliligi gibi konular, markalarin bu ortamlarda stratejik konumlanmalarin
karmagiklastirmaktadir. Bu baglamda calisma, reklam stratejilerinin yalnizca yaratici diizeyde degil, ayn1 zamanda
teknik, yasal ve etik boyutlarda da yeniden kurgulanmasi gerektigini ortaya koymaktadir.

Akademik literatiir agisindan bu arastirma, metaverse alanlarin reklamcilik teorileriyle iliskilendirilerek
degerlendirilmesine yonelik 6zgiin bir ¢erceve sunmaktadir. Literatiirde siklikla ayri ayri ele alinan metaverse
teknolojileri ve reklam teorileri, bu ¢aligmada disiplinler arasi bir baglamda bir araya getirilmistir. Uygulayicilar
acisindan ise caligma, hedef kitleye uygun metaverse alanlarinin secimi, etkilesim tabanli reklam igeriklerinin
tasarimi ve kullanict deneyiminin ¢oklu duyularla zenginlestirilmesi konularinda yon gosterici dneriler sunmaktadir.

Gelecekte yapilacak caligmalar, bu teorik ¢ercevenin deneysel arastirmalarla test edilmesi, metaverse igi
kullanicr verilerinin davranigsal modellemelerde kullanilmasi ve sektorel farkliliklarin analiz edilmesi gibi yonlerde
genisletilebilir. Boylece metaverse alanlarinda reklam etkinliginin daha biitlinciil bigimde anlagilmasi miimkiin
olacaktir.

Calismanin en biiyiik kisitlarindan birisi Metaverse alanlarin net olarak ortaya konulmamis olmasidir. Bir
diger kisit ise alan yazinin yetersizligidir. Caligmanin, teorik altyapt anlaminda alana katki saglayacag
diistiniilmektedir. Bundan sonra ¢aligma yapacak aragtirmacilarin, meta evrenlerde reklam tiirleri, reklam alanlari,
reklamlarda 6nem verilmesi gereken unsurlar, reklamlarin boyut ve sekilleri konularinda c¢alisma yapmalart
onerilmektedir. Ayrica Decentraland, Roblox gibi alanlarda deneysel arastirmalar yiiriitiilebilir, etnografik ve / veya

netnografik ¢alismalar yapilabilir.

Kaynakga | References

Agrawal, N., Najafi-Asadolahi, S., & Smith, S. A. (2020). Optimization of operational decisions in digital
advertising: a literature review. S. Ray, & S. Yin i¢inde, Channel Strategies and Marketing Mix in a Connected
World (s. 98-146). Cham, Springer Nature.

Ahn, S., Kim, J., & Kim, J. (2022). "The bifold triadic relationships framework: a theoretical primer for

I; \I E E Tiirk Akademik Arastirmalar Dergisi 2025, 10/2 575



Kiirsad Ozkaynar — Tarik Yolcu — Aykut Yilmaz — Omer Sezai Aykag

advertising research in the metaverse". Journal of Advertising, 51(5), s. 592-607. doi:
https://doi.org/10.1080/00913367.2022.2111729

Ahn, S. J., Kim, J., & Kim, J. (2023). "The future of advertising research in virtual, augmented, and
extended realities". International Journal of Advertising, 42(1), 162-170.

Ajzen, 1. (1991). "The theory of planned behavior". Organizational Behavior and Human Decision Process,
50(2), 179-211.

Akincey, S., & Kiymalioglu, A. (2018). Planli Davranis Teorisi (Theory of Planned Behavior). M. 1. Yagci,
& S. Cabuk iginde, Pazarlama teorileri (s. 385-418). Kapital Medya Hizmetleri A.S. - Mediacat Kitaplar.

Altunisik, R., Torlak, O., & Ozdemir, S. (2014). Pazarlama ilkeleri ve yonetimi. Beta Yaymevi.

Anshari, M., Almunawar, M. N., Lim, S. A., & Al-Mudimigh, A. (2019). "Customer relationship
management and big data enabled: Personalization & customization of services". Applied Computing and
Informatics, 15(2), 94-101.

Ay, C., & Kahraman, A. (2014). Atfetme (Nedensellik Yiikleme) Teorisi. M. 1. Yagc1, & S. Cabuk iginde,
Pazarlama teorileri (s. 113-130). Mediacat.

Aydin, S., & Nalbant, K. G. (2023). "The Significance of Artificial Intelligence in the Realms of Marketing,
Advertising, and Branding inside the Metaverse". Journal of Emerging Economies and Policy, 8(2). 301-316.

Baek, T., Yoo, C., & Yoon, S. (2018). "Augment yourself through virtual mirror: the impact of self-
viewing and narcissism on consumer responses". International Journal of Advertising, 37(3), s. 421-439.
doi:https://doi.org/10.1080/02650487.2016.1244887

Ball, M. (2020, January 13). MatthewBall. Mayis 2022 tarthinde MatthewBall:
https://www.matthewball.vc/all/themetaverse

Bayrakdar, N. (2018). "Klasik Kosullanma Kurami ve Din Egitimi". EKEV Akademi Dergisi, (74), 239-
267.

Bosnjak, M., Ajzen, 1., & Schmidt, P. (2020). "The theory of planned behavior: selected recent advances
and applications". Europe's Journal of Psychology, 16(3), 352-356.

Caulfield, B. (2021, Agustos 10). Nvidia. 2022 tarihinde nividia.com:
https://blogs.nvidia.com/blog/2021/08/10/what-is-the-metaverse/

Clark, P. A. (2021). Time. Time: https://time.com/6116826/what-is-the-metaverse/

Conner, M., & Armitage, C. J. (1998). "Extending the theory of planned behavior: a review and avenues
for further research". Journal of Applied Social Psychology, 28(15), 1429-1464.

Crabtree, J. (2016, 8 19). Virtual reality: the next big thing in advertising? 10 10, 2022 tarihinde CNBC:
https://www.cnbc.com/2016/08/19/virtual-reality-the-next-big-thing-in-advertising.html

De Gaugquier, L., Brengman, M., Willems, K., & Van Kerrebroeck, H. (2019). "Leveraging advertising to
a higher dimension: experimental research on the impact of virtual reality on brand personality impressions".
Virtual Reality, 23(3), 235-253.

Erten, S. (2002). "Planlanmig davranis teorisi ile uygulamali dgretim metodu". Hacettepe Universitesi
Edebiyat Fakiiltesi Dergisi, 19(2), 217-233.

Ertugrul, O. F., & Tagluk, M. E. (2014). "Learning with Classical Conditioning". IEEE 22nd Signal
Processing and Communications Applications Conference (s. 927-930). IEEE.

Fishbein, M., & Ajzen, 1. (1975). Belief, Attitude, Intention and Behavior: An Introduction to Theory and

I; \I E E Turkish Academic Research Review 2025, 10/2 576



Reklamlarda Kullamlan Teorilerin Tiiketici Davranislarma Yansimasi: Metaverse Alanlar I¢in Bir Projeksiyon

Research. Reading, MA: Addison-Wesley.

Fishbein, M., & Ajzen, 1. (2010). Predicting and Changing Behavior: The Reasoned Action Approach. NY:
Psychology Press - Taylor & Francis Group.

Fuchs, C., Hofkirchner, W., Schafranek, M., Raffl, C., Sandoval, M., & Bichler, R. (2010). "Theoretical
foundations of the web: cognition, communication, and co-operation. Towards an understanding of web 1.0, 2.0,
3.0". Future Internet, 2(1), 41-59. doi:https://doi.org/10.3390/1i2010041

Google. (2022, 12 01). Google Trends. Google Trends:
https://trends.google.com/trends/explore?date=all&q=%2Fm%2F054 cb adresinden alind1

Grewal, D., & Levy, M. (2010). Marketing. New York: McGraw Hill.

Heider, F. (1958). The psychology of interpersonal relations. Wiley&Sons.

Kagitcibasi, C. (2014). Diinden bugiine insan ve insanlar. Evrim Yaymlari.

Kaya, P. (2017). Atfetme Teorisi. A. A. Bir, & H. K. Suher i¢inde, Reklam Teorileri (s. 185-202). The
Kitap.

Kog, E. (2017). Temel Tiiketici Davranislar1 ve Pazarlama Stratejileri.Seckin Yayincilik.

Kotler, P., Kartajaya, H., & Setiawan, 1. (2019). "Marketing 3.0: From products to customers to the human
spirit". In Marketing wisdom (pp. 139-156). Springer.

Lemon, K. N., & Verhoef, P. C. (2016). "Understanding customer experience throughout the customer
journey". Journal of Marketing, 80(6), 69-96.

Olug, M. (2006). Temel Pazarlama Kavramlar:. Beta Yayinlari.

Ozkaynar, K. (2022). Metaverse Alanlarda Tiiketim, Pazarlama Anlayisi, Markalasma, Reklamcilik ve Yeni
Firsatlar. F. S. Esen iginde, metaverse, gelecegin diinyalarini inga edecek teknolojiler, firsatlar ve tehditler (s. 197
- 207). Nobel Yaynlari.

Parisi, T. (2021, Ekim). Medium. Kasim 2022 tarihinde medium.com: https://medium.com/meta-
verses/the-seven-rules-of-the-metaverse-7d4e06fa864c

Periyasami, S., & Periyasamy, A. (2022). "Metaverse as future promising platform business model: case
study on fashion value chain". Businesses, 2, s. 527-545. doi:https://doi.org/10.3390/businesses2040033

Rimoldi, O. (2008). The impact of ‘likeability’on advertising effectiveness: To what extent does liking an
advert have a persuasive influence on consumer behaviour? University of Auckland.

Stephenson, N. (2016). Parazit - Snow Crash. (S. Hacioglu, Cev). Altikirkbes Yayinlari.

Zhao, Y., Jiang, J., Chen, Y., Liu, R., Yang, Y., Xue, X., & Chen, S. (2022). "Metaverse: perspectives from
graphics, mnteractions and visualization". Frontiers in Psychology, 13, 1-18.

doi:https://doi.org/10.3389/fpsyg.2022.1016300

Yazar Katkilan

Aragtirmanin Tasarimi (CRediT 1) Yazar-1(%25)-Yazar-2 (%25) Yazar-3(%25)-
Yazar-4 (%25)

Veri Toplanmasi1 (CRediT 2) -

Arastirma - Veri Analizi - Dogrulama (CRediT 3-4-6-11) -

Makalenin Yazimi (CRediT 12-13) Yazar-1 (%25) - Yazar-2 (% 25) - Yazar-3 (%25)
- Yazar-4 (%25)

Metnin Gelistirilmesi ve Tashihi (CRediT 14) Yazar-1 (%50)-Yazar-4 (%50)

I; \I E E Tiirk Akademik Arastirmalar Dergisi 2025, 10/2 577



Kiirsad Ozkaynar — Tarik Yolcu — Aykut Yilmaz — Omer Sezai Aykag

Author Contributions

Conceptualization (CRediT 1) Author-1(%25)-Author-2(%25) Author-3(%25)-
Author-4 (%25)

Data Curation (CRediT 2) -

Investigation - Analysis - Validation (CRediT 3-4-6-11) -

Writing (CRediT 12-13) Author-1(%25)-Author-2(%25) Author-3(%25)-
Author-4 (%25)

Writing — Review & Editing (CRediT 14) Author-1 (%50) - Author-4 (%50)

I; \I E E Turkish Academic Research Review 2025, 10/2 578



