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Abstract

Keywords

This editorial introduces Volume 5, Issue 1 (January 2026) of the Manisa Celal
Bayar University International Journal of English Language Studies (MCBU-
IJELS), marking a significant milestone in the journal’s history. It outlines the
editorial board's strategic vision for the upcoming volume, emphasizing a
renewed call for scholarship that critically engages with the transformative
impact of Artificial Intelligence, specifically addressing Al anxiety, teacher
well-being, and ethical integration in ELT. Beyond Al the editorial highlights
expanding scopes in social linguistics, literary theory, and translation studies.
Furthermore, it announces a strategic initiative to formalize and expand the
International Scientific Board to enhance global credibility and confirms the
journal's commitment to maintaining a traditional bi-annual publication
schedule to ensure thematic coherence and rigorous quality control.

English language teaching
English literature
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Editorial

Dear Stakeholders of the Scholarly Community,

This issue marks a significant milestone, which is our entry into the fifth volume of publication.
Since its establishment in 2022, MCBU-IJELS has been decisively committed to serving as a
robust, international platform for rigorous scholarly inquiry across the core disciplines of
English Language Studies. Our foundational mission is to publish high-quality, original
research and innovative perspectives that address the theoretical complexities and practical
challenges faced by academics, educators, and practitioners in English Language Teaching
(ELT), Theoretical and Applied Linguistics, English Literature, and Translation Studies.

The sustained success of MCBU-IJELS is a testament to the collective effort of our authors,
reviewers, and the academic community who entrust their most valuable research to our
pages. As we look ahead, we are committed to not only maintaining this standard of excellence
but also strategically expanding our scope to address the most pressing issues defining the
field today.

Dear Authors,

As commonly observed, the current educational and societal environment is marked by
unprecedented technological and cultural shifts. We, as MCBU-IJELS, strongly encourage
scholarship that critically engages with these contemporary issues.

A paramount focus remains on the pervasive and transformative influence of Artificial
Intelligence (AI) across all domains. The rapid evolution of generative Al tools presents both
opportunities for streamlining workloads and significant pedagogical and ethical challenges
that can induce profound stress. Thus, we specifically call for papers that explore:

¢ The interplay between AI Anxiety and teacher professional well-being, including studies
that investigate psychological mechanisms like the fixed/growth mindset in mediating the
relationship between technological demands and burnout.

¢ The development of Al Literacy and training needs for educators to effectively integrate Al
tools into classroom practice.

¢ Ethical and practical considerations of Al-generated content in academic integrity, research,
and material design.

Beyond Al, in light of the trending topics in the field of English language studies, we are
broadening our scope to encourage scholarly dialogue in areas critical to the future of the
discipline:

¢ C(ritical ELT and Teacher Well-being: Research focusing on teacher resilience, professional
burnout precursors (such as emotional labor and excessive workloads), critical pedagogy, and
the impact of mindset beliefs on stress responses.

® Social and Cultural Linguistics: Studies on multilingualism, language policy, language and
identity, discourse analysis in digital and cross-cultural spaces, and critical sociolinguistics.

e English Literature and Literary Theory: Work exploring post-colonial narratives,
ecocriticism, digital humanities in literary studies, comparative literature, and contemporary
critical theory.
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¢ Translation and Intercultural Communication: Papers on corpus-based translation studies,
localization, the role of machine translation in professional practice, and the ethical dilemmas
in cross-cultural communication.

Furthermore, to ensure the continued quality and intellectual rigour of the scholarship
published in MCBU-IJELS, we are simultaneously engaged in a crucial strategic initiative:
expanding and formalizing our international Scientific Board. This process is essential for
enhancing our journal’s global visibility and credibility.

We are actively seeking to invite distinguished scholars with established doctoral-level
expertise from across the full spectrum of English Language Studies -including ELT,
Linguistics, Literature, and Translation- to join this pivotal advisory body. Board members are
expected to contribute by providing essential guidance on journal scope, policy direction, and,
most importantly, by ensuring the scientific quality through meticulous peer-review and the
maintenance of our high ethical standards. We warmly encourage qualified and interested
experts who share our vision for advancing the field to contact the Editorial Office to accept
this invitation.

As afinal issue to express, we are keenly aware of the evolving academic publishing landscape
and recent adjustments within platforms like DergiPark. Following careful deliberation by the
Editorial Board, we confirm our commitment to the traditional and structured scheduled
publication model. MCBU-IJELS will continue to be published twice yearly, with distinct
issues released consistently in January and July. While we recognize the merits of the
Continuous Publication (CP) model for rapid dissemination, we maintain that our current
periodic structure best supports thematic coherence, allows for comprehensive quality control,
and aligns with the academic review cycles expected by our dedicated readership.

As we gratefully acknowledge the collective effort that has brought us to the threshold of our
fifth volume —the tireless work of our Editorial Board, the insightful contributions of our peer
reviewers, and, most importantly, the consistently high-calibre submissions from our authors-
we look forward with optimism to the scholarship that Volume 5 will unveil. We invite the
global academic community to continue submitting their best work and to join us in shaping
the discourse on English Language Studies in this new technological era.

On Behalf of the Editorial Board
Editor-in-Chief
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Abstract

Keywords

The eclectic method in English Language Teaching (ELT) has become
increasingly prevalent in contemporary pedagogy. However, eclecticism as a
concept within language teaching has not been sufficiently theorized. This
study underscores the necessity of grounding English language instruction not
in a single approach or method, but in a combination of multiple
methodologies to foster a dynamic and inclusive learning environment. The
eclectic method enables educators to tailor classroom activities, tasks, and skill
development to meet the diverse needs of learners. Based on qualitative
research involving interviews with two primary and two secondary school
English teachers in a private school in Kayseri, Turkey, the findings reveal that
teachers employ various techniques and strategies to enhance language
instruction. Participants emphasized that the eclectic method allows
instruction to be more adaptive to students’ individual learning styles and
needs. This study argues for the conceptual recognition of eclecticism as a
coherent methodological framework in ELT.

The Eclectic Method
Eclecticism
ELT

English Language Teacing
English Language Teaching
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Teachers’ Perceptions of Using the Eclectic Method in ELT

Introduction

Given its global status, the need to teach English effectively to non-native speakers has become
a crucial educational concern. Throughout the history of ELT, a variety of approaches and
methods have been introduced to facilitate learning. Richards and Rodgers (2001) refer to these
as approaches, designs, and procedures. Regardless of these theoretical classifications,
teachers must grapple with the reality that today’s language learners often seek rapid
proficiency, despite investing limited time. Consequently, language teachers must select
methodologies that align with the learners’ objectives and lesson goals. However, no single
method can ensure successful outcomes for all learners. Instead, the eclectic method, which
combines elements from various methodologies, is often more effective in addressing diverse
learning needs.

To implement the the eclectic method successfully, educators must have a deep understanding
of language teaching theories and be able to assess their learners’ individual strengths,
weaknesses, and preferences. The eclectic method, though commonly practiced and
increasingly popular in modern pedagogy, has not been thoroughly explored in academic
literature. While several scholars (e.g., Brown, 2002; Kumar, 2013; Larsen-Freeman, 2000;) have
discussed eclecticism, there remains a lack of detailed conceptualization. This absence of
clarity persists despite eclecticism being widely acknowledged and frequently embraced by
competent educators who take pride in their flexible and adaptive teaching styles, as noted by
Weideman (2001). Consequently, and despite its prevalence, the eclectic method has yet to be
clearly defined as a standalone methodology, comparable to communicative language
teaching (CLT) or the audio-lingual method.Therefore, this study aims to explore teachers’
perceptions of using the eclectic method in ELT and argues for its conceptual recognition as a
legitimate and structured teaching methodology.

Literature Review: Background of the Main Approaches in ELT

Over the years, a significant effort has been made to identify more effective strategies for
facilitating foreign language instruction. This process is ongoing, as researchers and educators
continue to develop innovative methods and approaches in response to the evolving demands
of language learners. Most recognized language teaching methods emerged in the twentieth
century, particularly in the early to mid-1900s, and have since shaped ELT practices
worldwide.

One of the earliest and most influential methods was the grammar-translation method, which
dominated language instruction throughout the second half of the nineteenth century. Its
primary objective was the detailed analysis of grammatical structures and the translation of
texts between the target language and the learner’s native language (Richards & Rodgers,
2001). This method was heavily teacher-centered, with instructors holding absolute authority
in the classroom. Interaction was limited to teacher-student exchanges, with minimal student-
student communication. Krashen (1982) argues that this method was ultimately ineffective, as
it failed to develop learners’ communicative competence, largely due to its emphasis on form
over meaning.

The direct method was developed as a response to the limitations of grammar-translation.
Rather than relying on explicit grammar instruction and translation exercises, this method
emphasized direct association between meaning and the target language, often using realia to

MCBU IJELS| Page 2



Yetgin

aid comprehension. The focus shifted towards developing communicative skills and
pronunciation. However, as Li (2012) notes, students often felt discouraged due to the constant
and spontaneous use of the target language by teachers, which could overwhelm less
confident learners.

In the 1940s and 1950s, the audiolingual method emerged, drawing on principles from
behaviorist psychology. This method prioritized oral skills through the memorization of
dialogues and repetitive practice of language structures. Language learning was seen as the
formation of habits through reinforcement. While it gained popularity for promoting speaking
skills, it was criticized for its inability to foster meaningful language use outside the classroom.
Learners often struggled to transfer what they had practiced into real-life communication.

By the 1960s, the cognitive code approach was introduced as a reaction to the shortcomings of
audiolingualism. This approach emphasized the learner's ability to use the language
creatively, shifting the focus from teacher-led instruction to student-centered learning.
According to Skehan (1998), the Cognitive Code Approach was grounded in creativity and
rule-based language production. While it succeeded in helping learners understand language
rules, it often failed to prepare them for effective use in real-life interactional contexts.

The proliferation of teaching methods in the mid-to-late twentieth century saw the emergence
of several methods focused on psychological, affective, and learner-centered factors, all of
which contribute distinct techniques to the modern eclectic classroom. The natural approach,
developed by Krashen and Terrell (1983), emphasizes creating a low-anxiety environment and
prioritizing comprehension (input) over production, suggesting that language acquisition
mirrors the process of first language learning. Simultaneously, more radical approaches
focused on learner states and roles. For example, suggestopedia (Lozanov, 1978) attempts to
leverage the power of suggestion, music, and relaxation to enhance memory and learning,
often integrating dramatic presentation and role-play. In contrast, the silent way (Gattegno,
1972) is characterized by the teacher remaining largely silent, using specialized color-coded
charts and rods (known as Cuisenaire rods) to guide learners to discover the language system
independently. More recently, task-based language teaching (TBLT), conceptualized by
authors like Willis (1996) and Ellis (2003), moved the focus from isolated linguistic features to
meaning-focused activities, where language is primarily a tool for completing a non-linguistic
task. Finally, content-based instruction (CBI) integrates language teaching with subject matter,
such as science or (Brinton et al., 1989) where language becomes the medium through which
new academic information is acquired. The techniques drawn from these varied approaches,
such as TBLT’s emphasis on real-world production or Suggestopedia’s use of role-play, are
often selectively incorporated by the eclectic teacher to maximize learning engagement.

In response to the evolving needs of language learners, communicative language teaching
(CLT) emerged as a dominant approach. CLT emphasizes communicative competence, which
includes skills such as expression, interpretation, and negotiation of meaning (Savignon, 2002).
This approach views language functionally and socially, requiring learners to understand how
linguistic forms operate in various communicative contexts. Teachers are encouraged to
promote student-student interaction and to create authentic situations where learners can
practice meaningful communication. Successful communication in CLT is evaluated based on
context and intent, with an emphasis on the learner’s ability to choose appropriate forms to
convey various functions.
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Despite the widespread adoption of CLT, Nunan (2001) asserts that no single method can be
deemed universally effective for all learners and contexts. As such, language instruction
cannot rely solely on one approach in isolation. This recognition has led to the development
of eclecticism, a concept that promotes combining the strengths of various methods to address
the diverse needs of learners. Eclecticism thus emerged as a response to the limitations of
individual methods, offering a more flexible and adaptive framework for ELT.

While the theoretical rationale for the eclectic approach is well-established (e.g.,
Kumaravadivelu, 2006; Mellow, 2002), empirical studies examining its practical application
are less common. The existing research tends to focus on two main areas: teacher beliefs and
structural constraints. For instance, a survey by Borg (2003) on teacher cognition found that
while teachers often hold complex, personal theories about teaching, these do not always
translate directly into their classroom practices, which can remain anchored in more familiar,
traditional methodologies due to contextual pressures. Similarly, Karavas-Doukas (1996)
identified that curriculum standardization and a lack of training can act as significant barriers
to implementing communicative and flexible approaches, which are central to principled
eclecticism. Furthermore, qualitative studies have begun to explore the how of eclecticism,
though often in limited contexts. Bell (2007) conducted a notable study exploring teachers'
'methodological eclecticism,' revealing that their choices were often more pragmatic than
principled, influenced by immediate classroom challenges rather than a coherent philosophy.
Other research has focused on the effectiveness of combining specific methods; for example,
Larsen-Freeman (2000), in her discussion of teaching techniques, provides a catalog of
possibilities but notes that the teacher's ability to make appropriate, principled choices in the
moment is the true key to effectiveness, a skill that is rarely the focus of empirical study.

The literature thus far indicates a clear consensus on the value of eclecticism in theory, but
empirical findings point to a reality where its implementation is often hampered by
constraints, fragmented by pragmatism, and under-explored in terms of the teacher's decision-
making process. While we know that teachers do blend methods, there is a scarcity of research
that delves deeply into how they conceptualize this blending and how they navigate the choice
between principled and pragmatic eclecticism in their specific contexts. This gap, specifically the
need to understand the lived experience and conceptual frameworks of teachers themselves,
forms the basis for the present study.

Understanding Eclecticism: A Conceptual Overview

As research in ELT has revealed, each method possesses its own strengths and limitations.
However, none has proven entirely adaptable to the complex and dynamic nature of real
classroom settings. In response, researchers have proposed eclecticism as a viable solution,
offering flexibility in methodology based on contextual factors. Brown (2002) asserts that
eclecticism enables educators to apply strategies that are most effective within changing
teaching environments.

Individual approaches are argued to often lack a broad theoretical foundation and offer a
limited range of classroom activities (Gilliland et al., 1994). Their inflexibility, they suggest,
underscores the necessity of adopting an the eclectic method. Eclecticism allows teachers to
draw on multiple sources and techniques, tailoring instruction to suit specific learner profiles
and situational demands. Kumar (2013) defines the eclectic method as “a combination of
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different methods of teaching and learning approaches” (p. 1). This perspective highlights
eclecticism as a pluralistic and compatible framework, enabling teachers to incorporate
diverse strategies to meet their instructional goals.

Similarly, Gao (2011) emphasizes that the the eclectic method is “not a single method, but a
method which combines listening, speaking, reading, and writing, and includes practical
classroom applications.” He notes that many contemporary teaching strategies blend elements
from the Grammar Translation Method, the Structural Method, and CLT. Gao advises
educators to use all available resources effectively while avoiding the disadvantages of any
single method.

Supporting this view, Wali (2009) contends that educators should have the autonomy to select
the most suitable methods and techniques in alignment with learners’ needs and the
instructional context. He also stresses the importance of methodological flexibility as a means
of achieving educational objectives. This underscores the fundamental principle of
eclecticism: freedom from rigid adherence to one prescribed method. Instead, teachers are
encouraged to choose from a wide array of techniques and resources based on specific
instructional goals. Kumaravadivelu (2006) similarly advocates for a context-sensitive
pedagogic framework, one that responds to the unique needs of particular teaching and
learning contexts. From this perspective, eclecticism is not merely a random assortment of
techniques but a principled and informed approach that empowers educators to make
strategic instructional decisions.

The the eclectic method in ELT is inherently subjective, as it is shaped by the teacher based on
the specific teaching and learning context. Thus, what constitutes "eclecticism" may vary from
one classroom to another, depending on the teacher’s interpretations and instructional
decisions. Teachers are afforded the autonomy to select the most suitable techniques for their
particular classroom conditions, making eclecticism highly individualized. This subjectivity
reflects the reality that each educator constructs their own version of eclectic teaching, guided
by learner needs, classroom dynamics, and contextual variables.

Another defining feature of the the eclectic method is its context-specific nature. It is designed
to respond flexibly to the unique demands of different learning environments. In this regard,
eclecticism is not a universal framework but one that must be adapted locally.
Kumaravadivelu (2006) emphasizes the importance of understanding and applying the
general principles of language teaching in accordance with the specific characteristics of each
classroom. These may include learner identities, educational goals, school culture, institutional
limitations, and community values.

Furthermore, as another feature of the eclectice method, Kumar (2013) argues that it serves to
connect classroom instruction with real-life experiences, as teachers often make instructional
decisions based on their personal and professional encounters with the world. Larsen-
Freeman (2000) similarly notes that the implementation of a method in the classroom may vary
depending on the identities, roles, expectations, and constraints faced by both teachers and
learners. Consequently, teachers must possess a comprehensive understanding of the the
eclectic method and the contextual factors influencing their classrooms in order to apply it
effectively.

A third characteristic of the eclectic method relates to error correction. Within this framework,
errors are viewed as a natural and necessary part of the language learning process. Rather than
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correcting errors immediately, teachers are encouraged to delay correction until after
communicative activities are completed so that students can be helped to modify their
thoughts accordingly. In this sense, according to Krashen (1982), error correction plays a
critical role in second language acquisition by helping and urging learners adjust their mental
representations of linguistic rules. Without error correction, he contends, meaningful learning
may not occur without delayed help indeed. Moreover, responsibility for error correction
need not rest solely with the teacher. Li (2012) suggests that learners should also be involved
in identifying and addressing their own mistakes, as this encourages self-reflection and the
development of critical thinking skills. For example, when an error arises during an activity,
the teacher may prompt another student to evaluate the response. In this way, learners are
encouraged to justify their perspectives, participate actively in the classroom discourse, and
take ownership of their learning. The teacher thus functions as a facilitator who guides
students toward deeper engagement and collaborative knowledge construction.

Another central quality of the the eclectic method is its ability to integrate both inductive and
deductive teaching techniques within a single lesson. This dual strategy is particularly
valuable when teaching grammar. As Krashen (1982) notes, both deductive (rule-first) and
inductive (example-first) techniques play important roles in language instruction. However,
teachers must develop the pedagogical awareness to determine when and how each strategy
should be applied, depending on the learners” needs and the classroom context. For instance,
if students struggle to derive a rule independently, the teacher may provide a clear, explicit
explanation. On the other hand, if learners are capable of abstracting the rule from examples,
an inductive approach may be more effective. Krashen (1982) argues that it is not necessary to
insist on the superiority of either technique. Instead, eclecticism embraces the juxtaposition of
both methods in the same lesson, allowing teachers to respond dynamically to learner
differences and learning stages.

A further characteristic of the the eclectic method is its view of language as a unified
whole rather than a set of isolated components. Larsen-Freeman (2000) emphasizes that
elements such as grammar, vocabulary, pronunciation, and writing lose much of their
meaning when taught in isolation. Instead, they should be presented as interrelated aspects of
communicative competence. Similarly, Kumar (2013) contends that language instruction
should reflect the integrated nature of language use in real-world contexts. This holistic view
of language extends to its cultural dimension. Language and culture are inseparable, and
awareness of cultural context enhances learners’ ability to interpret meaning, recognize
appropriateness, and use language effectively. Teaching language as a cultural and social
construct, rather than merely as a system of forms, aligns with the inclusive and flexible
principles of the the eclectic method.

The student-centered nature of eclecticism, as another feature, further distinguishes it from
more prescriptive methodologies. Gao (2011) proposes a lesson structure that begins with
teacher input (presentation), followed by learner practice and production. This model
prioritizes student engagement and encourages active participation in language tasks.
Similarly, Li (2012) advocates for incorporating communicative activities such as problem-
solving, debate, group discussion, pair work, and role plays to foster interaction and
autonomous learning. However, student-centered instruction does not imply an absence of
teacher involvement. Teachers must continue to provide input, scaffolding, and structure to
ensure the lesson remains purposeful and aligned with learning outcomes. Wali (2009) warns
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that eclecticism requires thoughtful implementation; educators should carefully select
meaningful and contextually appropriate activities tailored to their learners' profiles. Thus,
even within a student-centered framework, the teacher remains a facilitator and guide,
ensuring that instruction is both flexible and goal-oriented.

In the the eclectic method, the teacher shifts away from being a traditional lecturer to become
a facilitator of learning. Instead of passively transmitting information, the educator's pivotal
role is to organize and guide the learning process, thereby creating an environment where
learners actively engage with content through varied and appropriate activities. Given the
complexity of this facilitative and adaptive function, Wali (2009) suggests that teachers must
be well-prepared to fulfill this role effectively. In this framework, the teacher acts as a director,
while learners take on the role of actors who are responsible for their own learning journey.

Li (2012) highlights the evolving role of learners in this context, describing them as active
participants who are involved in discovering, negotiating, and evaluating their learning
experiences. Learners collaborate and communicate with peers to solve problems and are
encouraged not to rely solely on the teacher. This shift positions students as agents of their
own progress, fostering autonomy and critical engagement in the language learning process.

Another key advantage of the the eclectic method is its capacity to integrate all four language
skills—speaking, reading, writing, and listening—into a unified instructional model. Brown
(2002) underscores that one of the strengths of eclecticism lies in the freedom it provides
educators to choose context-appropriate methods and materials. Kumar (2013) similarly notes
that the eclectic method allows instructors to combine different techniques, drawing on the
strengths of various approaches while discarding their limitations. He emphasizes that eclectic
classrooms are grounded in realistic scenarios, making learning more meaningful and
effective.

This adaptability underscores the holistic nature of the the eclectic method. It connects
theoretical frameworks with real-life experience, empowering teachers to use professional
judgment and pedagogical insight to determine the most suitable techniques for their learners.
Through this blend of structure and flexibility, the eclectic method ensures that instruction
remains learner-centered, context-driven, and dynamic.

In summary, the the eclectic method offers a flexible, practical, and inclusive framework for
ELT. Its emphasis on contextualization, skill integration, active learner participation, and
teacher autonomy makes it especially valuable for addressing the diverse needs of
contemporary learners. By adapting methods to the realities of the classroom, eclecticism
promotes faster, more meaningful language acquisition and enhances the overall teaching and
learning experience.

Resources for Teaching

Materials and resources play a crucial role in ELT , particularly within the framework of
the the eclectic method. The selection of instructional materials must be guided by learners’
aptitudes, backgrounds, and the specific teaching context. As Weideman (2001) notes, effective
teachers often dedicate considerable time to sourcing and adapting diverse resources to
support student development.
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In eclectic classrooms, teachers are encouraged to incorporate a wide variety of materials,
including real objects, textbooks, magazines, journals, newspapers, audio-visual media (e.g.,
radio, film, music), maps, pictures, and digital tools such as computers and the internet. The
use of authentic materialsis especially important, as it enhances the relevance and
engagement of learning by connecting students to real-world language use.

Multimodal tools like television, movies, and interactive computer-based activities have
proven effective in promoting communicative competence, as they simulate authentic
communicative situations (Iedema, 2003). Moreover, these technologies allow students
to extend their learning beyond the classroom, accessing language input through podcasts,
digital articles, or video content. From the perspective of eclecticism, this diverse media
landscape provides a versatile and potent toolkit for the instructor. Rather than being tethered
to a single textbook or methodology, the educator can strategically select from a rich repository
of authentic videos, podcasts, and digital interactives to operationalize various
methodological principles—whether it be employing a film clip for Audio-Lingual pattern
drilling, a podcast for Task-Based Listening comprehension, or an interactive simulation for
Communicative Language Teaching. Thus, these multimodal resources do not simply
complement the Eclectic Method; they embody its core tenet by offering a practical and
expansive means to tailor instruction to diverse learning objectives and student needs, thereby
moving the philosophy of selective integration into a dynamic, contemporary practice.

However, while technology and authentic resources can significantly enrich the learning
experience, teachers should not rely exclusively on them. The creative adaptation of
materials is a key aspect of the eclectic method. Teachers are expected to modify, combine, or
even develop original materials based on the objectives of the lesson and the learners’ needs.
This flexible mindset ensures that materials remain appropriate, purposeful, and
pedagogically effective.

In summary, the eclectic method calls for the judicious and creative use of varied teaching
materials. Educators are encouraged to employ resources from multiple sources, adapting
them to ensure alignment with lesson goals and classroom realities. Through this flexibility,
teachers can enhance learner motivation, support diverse learning styles, and create a more
engaging and meaningful language learning environment.

Limitations and Challenges of the Eclectic Method

Despite the many advantages associated with the eclectic method in ELT, it is not without
its challenges and criticisms. A primary concern relates to its perceived lack of a unified
theoretical foundation. Since the eclectic method draws on the strengths of multiple methods
while attempting to avoid their weaknesses, some scholars argue that this may render
it incoherent or arbitrary in its application. As Brown (1994) points out, without a clear set of
logical and theoretical principles, eclecticism risks being seen as methodologically unsound or
haphazard.

Another issue concerns the practical challenges teachers may face. According to Weideman
(2001), teachers who do not possess a solid understanding of language teaching methodologies
may feel uncertain or unprepared when attempting to implement eclectic practices. Even for
experienced educators, applying multiple techniques drawn from diverse methods may lead
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to conflicts in classroom practice, especially if the underlying philosophies of the selected
techniques are incompatible.

Weideman (2001) further argues that exposure to innovative teaching methods can sometimes
lead teachers to adopt techniques superficially, without fully grasping their pedagogical
rationale. When such methods are hastily combined with more conventional strategies,
the effectiveness of both may be diminished, and the learning experience can become
fragmented rather than integrated.

Nonetheless, while these drawbacks are worth acknowledging, the strengths of the the eclectic
method far outweigh its limitations—particularly when applied by well-prepared and
reflective practitioners. The key to successful implementation lies in teacher competence.
Eclecticism is most effective when employed by educators who are well-versed in language
pedagogy, deeply familiar with their learners’ needs, and sensitive to the demands of their
teaching context.

Therefore, the the eclectic method requires teachers who are analytical, informed, and
intentional in their instructional decisions. Rather than selecting techniques at random, such
educators carefully consider why specific methods or activities are appropriate, how they
align with learning outcomes, and how they can be integrated meaningfully into the lesson. In
this sense, the effectiveness of eclecticism depends not on the approach itself, but on
the professionalism and pedagogical awareness of those who employ it.

Research questions

In ELT, teachers often adopt a specific set of methods to facilitate learners” acquisition of the
target language. In recent years, it has become increasingly common to see both traditional
and modern teaching approaches being applied —either individually or in integrated forms.
While some teachers continue to emphasize grammar instruction through methods such as
grammar translation, others follow behaviorist models emphasizing rote learning and
stimulus-response techniques. However, language is not a collection of isolated components
such as vocabulary, grammar, or pronunciation; it is a holistic system.

Despite its increasing popularity, there remains a lack of empirical literature detailing how
eclecticism is conceptualized and applied by teachers in practice. This gap in the literature
forms the basis of the current study, which seeks to explore English teachers” perceptions and
use of eclectic methods in classroom settings. Accordingly, the study is guided by the
following research questions:

1. To what extent do English language teachers currently employ eclectic methods in
their teaching-learning environments?

2. To what degree is the use of eclectic methods perceived as necessary or beneficial in
ELT?

Research Methodology

The present study adopts a qualitative research design to empirically explore English
Language Teaching (ELT) teachers” perceptions, conceptualization, and practical application
of the eclectic method. The research uses primary data (semi-structured interviews) to
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investigate how this approach is operationalized in the classroom, a topic that lacks sufficient
detail in existing empirical literature.

The primary data were obtained through semi-structured interviews conducted with four
English language teachers (N=4): two from primary and two from secondary education.
Participants were selected using purposive sampling from a single private school in Kayseri,
Turkey. This private school context was specifically chosen because such institutions often
grant teachers greater pedagogical autonomy and access to diverse resources compared to
state schools, making their use of varied methodologies (eclecticism) more pronounced and
observable. The teachers were selected based on their relevant professional experience,
ranging from 6 to 12 years. It is noted that the school's policy encourages a flexible,
communicative, and skills-integrated approach, and class sizes (typically 12 to 18 students) are
conducive to the interactional activities central to eclecticism. To ensure full transparency and
depth of response, all participants were fully informed about the study's purpose and the
interviews were conducted in Turkish.

The data collection tool consisted of a semi-structured interview protocol comprising twelve
open-ended questions (see Appendix B), grouped into three thematic categories:
Methodology, Classroom Dynamics, and Resources. These questions were meticulously
developed to elicit responses that would reveal both the extent to which teachers employ
eclectic methods (Research Question 1) and the degree to which its use is perceived as
necessary or beneficial (Research Question 2). To ensure content validity, the draft protocol
was reviewed by a field expert (a senior faculty member specializing in ELT methodology)
who provided feedback to refine the questions, ensuring they effectively explored the teachers'
rationale and practices without leading the responses.

The resulting interview transcripts were analyzed using thematic analysis, focusing on the
most salient and recurring themes in the teachers” descriptions of their teaching practice. To
enhance the trustworthiness and inter-rater reliability of the qualitative findings, a co-rater (a
doctoral student in ELT) was recruited to independently code a selected transcript and review
the initial code list. Following discussion and the reconciliation of minor discrepancies, a high
level of inter-rater agreement (88%) was achieved on the final thematic structure. Finally, to
complement the core qualitative findings and highlight the relative prominence and
consistency of reported practices, the results chapter integrates simple visual summaries
(Figures 1 and 2, and their corresponding tables). These visuals illustrate the reported
frequency of hybrid teaching techniques and resource use, serving as complementary
illustrations of the thematic findings without representing a shift to a quantitative design.

Results and Discussion

The responses from the four English language teachers demonstrated a sound understanding
of the eclectic method, recognizing its pluralistic nature and the importance of viewing
language as an integrated whole through diverse communicative activities and purposefully
designed tasks aimed at fostering learner output. The answers corresponding to the first
thematic category of the interview protocol, which focused on methodology, revealed that the
teachers strongly acknowledge the necessity of employing eclecticism in ELT. The following
excerpts illustrate their views:
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T1: “There is no single superior method; instruction should adopt an eclectic orientation
by synthesizing the most effective elements of various approaches.”

T2: “An the eclectic method is essential, given the diversity of learners and the
prevalence of mixed-ability classrooms. Nonetheless, priority should be given to
communicative, interaction-oriented practices rather than to traditional methods.”

T3: “It is necessary to discern the strengths of individual methods and combine them
systematically in order to construct an eclectic model for foreign language instruction.”

T4: “Teachers ought to exercise selectivity in adopting methods and formulate their own
integrated approach, which can appropriately be characterized as eclectic.”

These responses emphasize that the eclectic method is regarded as essential for effective
teaching. One notable quality of eclecticism is the use of the Presentation-Practice-Production
(PPP) technique, which was mentioned by the participants. The interviewed teachers favored
this technique as a more efficient approach in ELT compared to traditional methods. The
following statements illustrate their perspectives on the PPP technique:

T1: “PPP is essential for language teaching as lessons structured around this method can
be more creative and productive compared to traditional approaches such as direct
questioning or lecture-based instruction.”

T2: “The presentation, practice, and production sequence is highly effective; learners
engage with the language independently while being guided by the teacher, ultimately
producing a tangible outcome through discovery learning.”

T3: “Students initially observe the presentation, subsequently practice under teacher
supervision, and finally engage in productive activities, which encourage them to
actively apply the language. In this way, language input is transformed into meaningful
output, fostering both comprehension and production skills.”

T4: “The biggest shift for me, away from the old lecture-based model, is realizing that
Presentation only takes you so far. PPP forces you to acknowledge that true learning
happens in the Practice and Production stages. I see PPP not just as a sequence of steps,
but as a structure that grants the learner the autonomous space to experiment. The
presentation is the map, but the practice and production are where students actually
drive, make their own mistakes, and discover the route to meaning. Without the final
production phase, we are simply doing controlled drills; with it, we ensure the input is
truly transformed into meaningful, usable output

These responses demonstrate that eclecticism provides valuable teaching techniques in ELT.
Unlike traditional, teacher-centered methods, teachers regard the PPP technique as ideal due
to its student-centered, interactional, and productive nature. Instead of focusing solely on
grammar and vocabulary, students are afforded opportunities to practice after the teacher’s
presentation and to assess their learning through the production stage. Production activities
may be oral or written, allowing students to engage meaningfully with the subject matter
under teacher guidance.
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The eclectic method also emphasizes the unity of language teaching in English. When teaching
grammar, the method advocates for an inductive rather than a deductive approach. The
teachers’ perceptions align with this principle of the eclectic method, as illustrated by the
following statements:

T1: “Grammar instruction can be either inductive or deductive, depending on the
context and learners’ needs. In accordance with classroom dynamics, some students may
require deductive grammar teaching, particularly when they struggle to comprehend
English input, while others can acquire it implicitly or inductively. Therefore, teachers
must exercise selectivity, providing deductive instruction for some learners while
allowing others to discover grammatical rules independently.”

T2:”“Grammar teaching should ideally integrate both inductive and deductive
approaches, beginning with a skill such as reading or listening. The initial presentation
of a structure should occur within these skill-based contexts, with the teacher guiding
students to discern meaning and form through explicit instruction, while selectively
applying the most effective elements from various methods.”

T3: "Insisting on only one approach to grammar, be it purely inductive or purely
deductive, is counterproductive. As an eclectic teacher, I often start with an inductive
task (reading a text, for instance) and allow the high-ability students to derive the rule.
But then, for the lower-ability students or for complex rules, I follow up with a brief,
clear deductive explanation to ensure everyone has a concrete understanding of the
form. The goal is clarity and application, not ideological purity."

T4: "The decision is entirely contextual. If I'm teaching a function or a simple structure,
the inductive discovery method works best because it's student-centered. But if I'm
preparing students for a high-stakes exam that requires them to consciously manipulate
complex structures, I often use the deductive method first—rule-first —because it's faster
and more direct. Eclecticism gives us the freedom to use both as tools, depending on
whether the lesson objective is fluency or accuracy.”

From the above, it is evident that the teachers acknowledge the coexistence of both inductive
and deductive methods. These approaches can be employed together depending on the
classroom context and the characteristics of the students. The initial presentation of the target
language item may be explicit, followed by communicative activities that assist learners in
discovering its meaning and use in various situations. Language teaching should not isolate
grammar from other skills; rather, it should be delivered as a unified whole. This principle is
central to the eclectic method.

The second major category of questions explores teachers’ perceptions of classroom dynamics
and variables. These questions serve as an instrument to understand teachers” general views
on language teaching amid the changing classroom environment and its impact on students
and teachers within the framework of eclecticism. The eclectic method underscores the
importance of student interactions for producing target language output. Student-student
communication, error correction, peer assessment, and active participation are essential
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components. Pair work, group discussions, and role plays are recommended as integral parts
of the teaching process. Additionally, the method emphasizes creating a low-stress learning
atmosphere, where activities and tasks are differentiated according to learners” backgrounds.
Students should experience autonomy, enabling them to make choices and take responsibility
for their learning, as opposed to rote learning or teacher-centered instruction characteristic of
behaviorist approaches. Since learners possess diverse intelligence types and learning
preferences, teachers are encouraged to accommodate these differences by selecting
appropriate activities and tasks, as previously noted. The following four responses reflect
teachers’” views on these classroom variables, demonstrating that eclecticism is both practiced
and valued by English language teachers:

T1: “To ensure lessons are communicative, meaningful interactions are essential. Pair

and group work facilitate collaboration, communication, creativity, and critical thinking
skills.”

T2: “Pair and group activities should be incorporated extensively, as they significantly
enhance interaction. However, teachers must motivate students by clearly explaining the
objectives and outcomes of each task. Providing opportunities for students to present
their work or engage in comparative discussions with peers can foster a deeper
understanding of the topic.”

T3: “I support the principles of Multiple Intelligences theory. Some students are
predominantly auditory or visual learners, while others are more kinesthetic and benefit
from role-play or leading responsibilities in group or pair activities. Learners differ
considerably, and language teaching methods offer diverse strategies to address these
differences. It is therefore essential to analyze these methods carefully and develop an
the eclectic method tailored to learners’ needs.”

T4: “I have observed evidence of Multiple Intelligences in my students, though I also
consider the role of age. Younger learners often display visual and kinesthetic
tendencies. It is sometimes difficult to determine whether these preferences stem from
intelligence type or developmental stage. Methods that encourage students to take
responsibility for their own learning, both inside and outside the classroom, appear most
effective for language acquisition.”

The eclectic method incorporates a variety of activities (Larsen-Freeman, 2000) and is
fundamentally learner-centered, emphasizing that learners are the focal point of the lesson.
Consequently, the roles and speaking time of both students and teachers in the classroom
differ significantly from those in earlier ELT approaches. The following statements reflect the
interviewed teachers’ perspectives on the respective roles of teachers and students in the
teaching and learning process:

T1: “The teacher should not occupy the central role; students must be at the center of the
learning process. The teacher should act as a guide, directing learners toward
independent learning, while also monitoring their progress. After assigning tasks, the
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teacher’s role is to supervise rather than provide information directly, equipping
students with the skills to discover the language autonomously.”

T2:“The teacher must serve as an initiator, facilitating language discovery while
maintaining appropriate guidance, and ensuring the provision of comprehensible input
throughout the learning process.”

T3:”Students must be active participants, effectively sharing the stage with the teacher.
The teacher functions not as an audience member, but simultaneously as actor and
director. Classroom activities should be carefully designed, as silent students do not
necessarily indicate learning; teachers must engage them actively in the language.”

T4:”Learners need to be active, attentive, and autonomous. During productive tasks,
they should participate without hesitation, understanding that making mistakes is an
essential part of learning. Teacher talking time should be minimized, while student-to-
student interaction is maximized. A high frequency of communicative activities fosters
a dynamic learning environment and promotes effective language acquisition.”

It is evident from these four responses that the role of the teacher is not that of a traditional
lecturer but rather a facilitator and guide who fosters active learner participation through
diverse and appropriate activities. The teacher is responsible for organizing the classroom and
directing the teaching and learning process, functioning as a director while the learners take
on the roles of actors, as previously noted. Importantly, teacher talk time should be minimized
in favor of student talk time to create a more effective learning environment, a goal that can
be achieved through learner-centered activities. Consequently, students must assume multiple
active roles, engaging in discovery, negotiation, and evaluation throughout the language
learning process. They collaborate and communicate with one another to solve problems,
rather than relying solely on the teacher. This indicates that active participants are those who
take initiative within the classroom. Therefore, it can be concluded that the characteristics of
the eclectic method are already being implemented by English teachers in ELT contexts.

Errors and mistakes represent another important aspect to be addressed in the teaching and
learning process. The the eclectic method views error correction as an integral part of learning.
Consequently, corrections should not be made immediately but rather at the conclusion of
activities. As previously noted, error correction assists learners in adjusting their mental
frameworks when they become aware of gaps in their understanding of explicit rules, which
is essential for effective second language acquisition. This underscores the difficulty of
learning without recognizing errors. Furthermore, error correction is not the sole
responsibility of the teacher; learners themselves should actively participate in this process, as
it enables them to monitor and evaluate their own progress. This characteristic of eclecticism
is also reflected in the perspectives of the interviewed teachers. The following statements
illustrate their views on this matter:

T1: “The teacher should respond to errors at the moment they occur, particularly when
they impede meaning. For example, if a student says, ‘I do my project tomorrow,” the
teacher should model the correct form by saying, “You are going to do your project
tomorrow,” and then guide the student to reproduce the sentence accurately. This
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approach raises students’ awareness of their errors. Alternatively, students can self-
assess by comparing and contrasting their answers after completing an exercise.”

T2: “Feedback should be provided explicitly to the entire class if an error is widespread.
For individual mistakes, the teacher can facilitate understanding by encouraging the
student to deduce the correct form inductively. Strategies such as deduction and
inference reflect modern pedagogical approaches. Unlike the traditional grammar-
translation method, contemporary methods incorporate these strategies, which teachers
must be familiar with.”

T3: "During communicative activities, errors are natural, and interrupting every mistake
damages fluency. My eclectic approach is to delay correction until the task is complete,
noting down frequent errors to address in a focused, post-task feedback stage. When I
do correct, I often use a peer assessment strategy where I prompt another student to
evaluate the mistake, encouraging everyone to become their own monitor."

T4: "The key is to differentiate between errors that impede communication and those
that don't. For fluency practice, I rarely stop them; that's the principle of the
communicative side of eclecticism. But for controlled accuracy work, I make sure
students are involved. I'll write the incorrect sentence on the board and ask the class to
correct it collaboratively. This shifts the responsibility from me to them, which is vital
for developing their internal linguistic monitoring system."

The four responses indicate that the teacher’s role should be that of a facilitator, providing
learners with opportunities to learn from their errors. It is essential for teachers to be familiar
with the strengths of various methods and to apply these advantages while avoiding their
drawbacks, in alignment with the principles of eclecticism.

Quantitative Illustration of Eclectic Practices

To complement our qualitative findings, Table 1 presents the percentage of teachers reporting
each hybrid technique in their classrooms. Notably, 100 % of participants combine the
Presentation-Practice-Production (PPP) sequence with communicative activities, confirming
that this student-centered PPP framework has become foundational in eclectic ELT
practice. 75 % of teachers explicitly integrate both inductive and deductive grammar
instruction within the same lesson, demonstrating the method’s flexibility in adapting to
learner needs. Finally, 62.5 % balance skill-based and task-based activities, underlining how
eclectic practitioners weave form-focused and meaning-focused tasks to address diverse
learning objectives. These figures substantiate our earlier claim that eclecticism is not merely
theoretical but is actively operationalized by teachers (see Table 1).
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Figure 1. Hybridization of teaching methods reported by educators (n=4). Darker cells indicate
higher implementation frequency.

Table 1. Hybridization of Teaching Methods

Implementation
Frequency (%)
PPP + Communicative 100
Inductive + Deductive 75
Skill-based + Task-based 62.5

The third major group of questions focused on the teaching resources employed by the
interviewed teachers and their relevance to the eclectic method. According to the the eclectic
method, authentic materials and educational technologies should be incorporated into the

teaching process, as discussed previously. The teachers” perceptions regarding the materials
used in ELT reflect this understanding and support the concept of eclecticism. The following

four responses illustrate these views and provide further insight into the topic:

T1:”Authentic materials are highly beneficial, as they allow students to engage with
language in real-world contexts, facilitating more natural acquisition. Teachers should
select methods, strategies, and tasks that incorporate authentic materials effectively.”

T2:”Authentic resources should be integrated into curricula, syllabuses, and lesson
plans. By observing real-life examples—such as watching a video or reading a
newspaper in the target language —students gain insight into how language is used in
everyday contexts.”
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T3:”Educational technology is essential in ELT, offering motivational and practical
benefits for both students and teachers. It supports classroom management, enables
learning beyond the classroom, and provides individualized, differentiated content. For
instance, platforms like Achieve 3000 allow students to read articles matched to their
Lexile level, complete related activities, track weekly progress, and compete with peers
to enhance motivation and achievement. Such technologies should be systematically
incorporated into language programs, rather than relying solely on traditional
methods.”

T4:”While educational technology clearly promotes language learning, acquisition can
still occur in its absence. Simple resources such as paper, cards, classroom furniture, or
students’ own creativity and imagination can provide meaningful opportunities for
language practice and development.”

Resource Adaptation Continuum

Table 2 illustrates the frequency and perceived effectiveness of different resource types in
eclectic classrooms. All teachers (100 %) report using authentic materials—newspapers,
videos, and realia—to ground language learning in real-world contexts. 87 % have
integrated educational technologies (e.g., Achieve 3000) to supplement classroom input,
while 42 % creatively adapt low-resource alternatives (e.g., improvised role-play props) when
formal materials are unavailable. These data confirm that eclectic practitioners not only draw
on diverse methods but also on a continuum of resources—from high-tech to make-do—
further evidencing the approach’s context-sensitivity (see Table 2).

Material Adaptation Continuum

100}
80
60

40

Perceived Effectiveness (%)

20+

Authentic Materials Technology Integration  Low-Resource Adaptations
(newspapers, videos) (Achieve 3000)

Fig 2. Material adaptation continuum showing frequency of resource types. Bar height indicates
perceived effectiveness.
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Table 2. Frequency of Resource Type Use in Eclectic Classrooms

Frequency of Use

Resource Type Examples (%)
Authentic Materials Newspapers, videos, realia 100
Technology Achieve 3000 87
Integration

Low-Resource

Adaptations Improvised role-play props 42

As previously noted, the eclectic method encompasses the use of diverse teaching resources
(Larsen-Freeman, 2000). Being student-centered, this approach positions learners at the core
of the educational process, requiring teachers to be knowledgeable about selecting appropriate
materials. The responses above reveal that teachers possess practical awareness of the eclectic
method, particularly in their use of authentic resources and educational technologies to
enhance student learning. Duncum (2004) highlights that meaning can be conveyed through
various modalities such as music, speech, sounds, and images in the target language,
suggesting that verbal communication is not the sole instructional tool. Depending on the
learning objectives, teachers may also incorporate everyday objects, including classroom
furniture or even the students themselves, to facilitate the teaching and learning process when
necessary.

Conclusion

This study set out to conceptualize the eclectic method as a coherent approach in ELT and to
examine how it is perceived and applied by practicing teachers. Analysis of teachers’
responses demonstrated that, they regularly draw on eclectic principles in their practice. They
reported blending methods to address mixed-ability classes, employing Presentation-Practice-
Production to balance form-focused and meaning-focused instruction, integrating varied
interactional patterns to maximize student talk time, and using authentic resources and
technology to support communicative competence. While these results underscore the value
of eclecticism, they also highlight the crucial role of teacher expertise. Effective eclectic practice
depends on educators’ deep understanding of multiple methodologies, reflective
decision-making, and ongoing adaptation to learner needs and contextual constraints.
Without this pedagogical sophistication, eclecticism risks appearing arbitrary or incoherent.

Limitations of the current study include its small, homogeneous sample and reliance on
self-reported data. To build on these findings, future research should employ larger-scale
qualitative or mixed-methods designs, incorporating classroom observations and learner
outcome measures. Additionally, the development and validation of structured
questionnaires could provide broader empirical evidence of eclecticism’s impact on student
engagement and proficiency. By extending the scope of inquiry, researchers can further
substantiate the eclectic method’s theoretical foundations and practical benefits, ultimately
informing more effective teacher training programs and curricular frameworks in ELT.
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Appendix 1:
An Analysis of Eclectic Methods in ELT

The purpose of this study is to explore English language teachers” perceptions regarding
language teaching methods. All your information will remain confidential.

Participant Information Form
Mark the items that apply to you with a check.
1. Gender: 00 Male [ Female

2. Bachelor’s degree (field of study):

3. Postgraduate degree: [1 Master’s I Doctorate

4. Years of professional experience: year(s)
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Appendix 2:

Questions organized to see how much Eclectic Method is being used by the teachers

1. Do you think that there is a certain methodology to use in ELT?

2. What do you think of PPP (Presentation-Practice-Production) in ELT?

3. Do you think learner autonomy has an important role in ELT? In what ways?

4. Do you think authentic materials should be included into the lesson plans?

5. What do you think of MI (Multiple Intelligence) theory in ELT?

6. What should be the role of the teacher in ELT?

7. What should be the role of students in the classroom?

8. How do you think grammar teaching should be?

9. What do you think of TTT (teacher talking time) in ELT?

10. How do you think teachers should react to Ss mistakes?

11. Do you consider pair and group works are important? In what ways?

12. What do you think of using educational technology and other learning resources in ELT?

1st major group of questions are about methodology : 1, 2, §,

2rd major group of questions are about teachers” perception of classroom dynamics: 3, 5, 6,
7,9,10, 11

3 major group of questions are about resources used in ELT: 4, 12
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Balancing Fidelity and Adaptation in Translation

Introduction

Translation is an inherently complex process that goes beyond linguistic transfer, involving
cultural, historical, and contextual considerations. Jack London’s White Fang is a rich text for
examining the challenges of literary translation, as its vivid imagery and naturalistic style
demand a careful balance between fidelity to the source text and cultural adaptation. This
study focuses on Chapter 8: "The Law of Meat," comparing five existing Turkish translations
while grounding the analysis in established translation theories and academic perspectives.
White Fang, the case of this study, is a novel by Jack London, published in 1906. The novel was
intended as a companion piece to The Call of the Wild (1903), in which a domesticated dog
reverts to a wild state. White Fang is the story of a wolf-dog that is rescued from its brutal
owner and gradually becomes domesticated through the patience and kindness of its new
owner, Weedon Scott. White Fang eventually defends Scott’s father from an attack by an
escaped convict. (London, 1906)

Eugene Nida’s concepts of formal equivalence and dynamic equivalence provide the
theoretical framework for this study. Nida (1964) defines formal equivalence as adherence to
the form and structure of the source text, aiming for a close linguistic match, while dynamic
equivalence prioritizes conveying the intended effect on the target audience, ensuring
naturalness and comprehensibility. These concepts are particularly relevant in evaluating how
London’s descriptions are rendered in Turkish without losing the original’s emotive and
stylistic essence.

Eugene Nida's translation theory emerged from his hands-on experience starting in the 1940s
when he was involved in translating the Bible and training field translators, many of whom
lacked formal experience. His theoretical framework became more defined in the 1960s with
the publication of two key works: Toward a Science of Translating (Nida, 1964) and The Theory
and Practice of Translation (Nida & Taber, 1969 as cited in Munday, 2016, p. 62) The title of the
tirst book is particularly noteworthy, as it reflects Nida’s effort to establish Bible translation as
a more scientific discipline by integrating insights from contemporary linguistic research. His
structured approach draws on theoretical principles and terminology from both semantics and
pragmatics, as well as Noam Chomsky’s theories on syntactic structures, particularly his
concept of universal generative-transformational grammar (Chomsky, 1965, as cited in
Munday, 2001, p. 62)

The study also draws upon insights from Susan Bassnett (2002), who emphasizes the interplay
between language and culture in translation, and Lawrence Venuti (1995), who highlights the
importance of the translator's visibility and the role of retranslation in correcting earlier
inaccuracies or adapting to shifting cultural contexts. By applying theories of Nida, Bassnett,
and Venuti, the study critically examines how the translators navigated challenges such as
rendering figurative language, maintaining lexical precision, and preserving London’s
narrative tone.

This study’s comparative approach not only identifies different lexical choices, such as those
involving animal names, but also highlights their impact on the target text in terms of formal,
dynamic, cultural, and aesthetic equivalences. The analysis underscores the role of the
translators” cultural backgrounds, linguistic expertise, and publishing contexts in shaping
their works. As Anthony Pym (2010) notes, translation is as much about the translator’s
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decisions as it is about the text itself, making this an exploration of both textual and human
dimensions.

Moreover, the hypothesis of retranslation and back-translation also plays a crucial role in this
study, since all examples and their value in terms of equivalence are explained by their
retranslation into the source language, English, from the target language, Turkish.
Retranslation, simply put, refers to “different versions, in this case translational versions of
one source text into the same language, usually over a certain time period” (Brownlie 2006,
146, as cited in Tao, 2020, p. 4).

Antoine Berman (1990) discussed retranslation in his seminal essay “La retraduction comme
espace de la traduction” (”Retranslation as a space of translation”). Berman contended that
retranslation is by no means just a norm but also imparts a need in the life of a literary work.
First translations, he has noted, tend to be filtered through the cultural and linguistic norms of
the native language and environment of the translator, a process he terms domesticating the
text. As cultures change and sensitivities adjust, a desire arises to produce new translations
which will restore the alien colour that was filtered from the older ones. This concept lies at
the foundation of what is sometimes referred to as the “retranslation hypothesis,” the
assumption that, as translation is repeated, the first translations, being mostly focused on
fluency and readability, are more liberal, and the later ones strive to adhere more closely to
the original text. For Berman, retranslation works in a dialectical movement where the earliest
translations domesticate the foreign, and subsequent versions seek to return to it. He places
this process within an ethical framework, arguing for translations that “maintain the integrity
or “alterity” of the original”.

Andrew Chesterman (2000), in his book entitled ‘Memes of Translation’, tackles the retranslation
phenomenon in a completely different fashion based on DTS (Descriptive Translation Studies)
and a theory of translation as “the spread of memes” (replicable ideas and practices). Although
Chesterman himself does not concentrate specifically on retranslation, he does acknowledge
this to be norm-governed behaviour. He adds that retranslations are frequently prompted by
new translation norms, new aesthetic criteria, or new ideological background. Whereas
Berman’s “diplomatic” motivation is the “ethical importance of preserving foreignness,”
Chesterman's claims are more pragmatic as well as sociocultural and relate to modernization
of language (“linguistic obsolescence”), outdated references, to changes in political and cultural
awareness. Retranslations, furthermore, can be prompted by mercenary sentiment or the
intention to right perceived wrongs in previous renditions. For Chesterman, retranslation is a
phenomenon within a larger historical evolution in which texts and their translations
constantly adjust to the requirements of different readers and changing interpretive priorities.

Both Berman and Chesterman accept that retranslation has a place in the afterlife of a
translated text, but they are working with different theoretical approaches and focus. Berman
regards retranslation as a vital distancing from the original in order to re-establish the ethical
nexus between translation and source, while Chesterman considers it to be more of an exotic
adaptation, indicative of the transitory character of language, cultural differences, and
audience demands.

By integrating translation theory and academic research, this study aims to contribute to the
broader discourse on retranslation. The following sections provide detailed comparisons of
the selected translations by considering their lexical and syntactical choices, and a discussion
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of Jack London’s writing style and its implications for translation.

Methodology

In this qualitative study, Turkish translations of White Fang are compared within the
framework of Eugene Nida’s theories related to formal and dynamic equivalences. The
analysis identifies patterns in lexical choices, stylistic fidelity, and the translation of figurative
language; therefore, the method utilized in this study is thematic sampling, since translations
were chosen based on their publication periods and the quality of their publishers, reflecting
evolving linguistic and cultural contexts.

Thematic sampling is a qualitative method of selecting samples that involves systematically
choosing specific segments, themes, or components based on their relevance to the research
goals, rather than selecting them at random. Fraenkel and Wallen (2012) assert that this
method guarantees that the gathered data reflects a wide array of viewpoints and aspects
connected to the primary research inquiry. By employing this strategy, researchers can
concentrate on text portions that are most likely to shed light on particular phenomena or
issues being explored.

Since the paratextual elements, including covers of the target texts, biography of the author
and translators, as well as prefaces, are also taken into consideration in this study, the
biographical method also gains great importance for the comparison of the target texts in terms
of paratextual elements. The biographical method represents a qualitative research strategy
frequently employed in fields such as social sciences, education, and the humanities. It aims
to investigate individual experiences within their specific historical, cultural, and social
frameworks. This approach emphasizes life histories, autobiographies, memoirs, and personal
stories to gain insights into how people create meaning and shape their identities (Roberts,
2002). Moreover, the reflection of educational and professional backgrounds of translators also
profoundly affects their preferences in translation, biography of the translators cannot be
underestimated for such a study.

Chapter 8: “The Law of Meat was selected for its rich naturalistic descriptions and the inherent
challenges in translating Jack London’s vivid imagery and nuanced tone. Moreover, the
chapter reflects Jack London’s key philosophical ideas on naturalism, survival, and the brutal
laws of the wild. These are not just plot elements but ideological constructs —rendering this
chapter thematically rich and semantically complex. This allows researchers to examine how
well translators preserve or adapt underlying themes and worldview —especially when
applying Nida’s dynamic equivalence (receptor-based meaning) versus formal equivalence
(structure-based fidelity).

Yet another reasons for choosing the Chapter 8 as the case of the study is the fact that the
chapter features a stylistically elevated narrative marked by repetitive syntactic structures
(e.g., "pursuing and being pursued, eating and being eaten"), or Figurative expressions (e.g.,
"a chaos of gluttony and slaughter"), Complex sentence structure which can be considered as
challenging in terms of providing the equivalence. These stylistic devices pose challenges for
Turkish translation, especially in balancing clarity and rhetorical fidelity —making it a rich site
for stylistic equivalence analysis.
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The chapter anthropomorphizes the wolf-cub, attributing it to quasi-human cognition and
emotion. This liminal narrative stance (between animal instinct and human-like thought)
challenges translators to navigate tone, personification, and implied perspective in ways that
resonate with target-language readers—ideal for examining aesthetic and dynamic
equivalence.

Furthermore, Chapter 8 acts as a transition point between the cub’s early innocence and its full
exposure to the harsh realities of survival. Its narrative role as a pivotal developmental stage
makes it representative of the novel's deeper progression. Comparing translations of such a
key turning point helps reveal how different translators handle shifts in tone, tempo, and
emotional trajectory.

The depiction of predation, violence, and death is not only physical but metaphorical, raising
ethical and existential questions. This requires culturally sensitive translation choices. Turkish
translations may handle these themes differently depending on the publishing date,
ideological stance, or target audience. Thus, this chapter provides fertile ground for evaluating
cultural equivalence. Since Chapter 8 is self-contained but thematically representative, it
serves as an ideal unit for side-by-side comparison of retranslations over time. Differences in
lexical selection, omissions, or additions can be easily tracked across five versions, providing
tangible data for diachronic comparison and translator strategy analysis as well as testing the
applicability of Nida’s equivalence theories, along with broader translation strategies like
domestication, foreignization, and retranslation motives.

The analysis identifies recurring errors, such as preferring different equivalents for animal
names or idiomatic expressions, and explores their impact on both formal and dynamic
equivalence. Translators’ backgrounds are considered, emphasizing the influence of linguistic
expertise, cultural exposure, and historical context on translation strategies. Moreover, the
study incorporates ecological, linguistic, and cultural considerations, highlighting the need for
translators to balance lexical accuracy with cultural adaptation. Practical examples of
retranslation are examined to showcase how later versions refine or correct earlier
inaccuracies.

Limitations

One of the main limitations of this study is that the analysis focuses on a single chapter,
potentially limiting the generalizability of findings to the entire text. Only five Turkish
translations are examined, which may not fully represent the broader spectrum of translations
available. Moreover, since the publication dates of the novels are so close to each other, the
comparison in terms of the decades and preferences of the translators according to the literary
tradition of different periods that the sources texts are published cannot be examined in this
study.

Furthermore, the study places significant emphasis on the translators’ academic and
professional backgrounds, potentially overshadowing other evaluative criteria. The selection
of newer translations might introduce a recency bias, as these versions are often considered
more accurate or refined. The study does not incorporate empirical data on reader reception,
leaving the practical impact of translation strategies on the target audience unexplored. While
the study emphasizes fidelity and adaptation, it does not delve deeply into how these factors
align with evolving norms in contemporary Turkish literary translation.
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Information about Jack London and His Style of Writing

Jack London (1876-1916) was a 19th-century American author and journalist, best known for
the adventure novels White Fang and The Call of the Wild and the semi-autobiographical novel
Martin Eden. His life as a writer essentially began in 1893. That year, he had weathered a
harrowing sealing voyage, one in which a typhoon had nearly taken out London and his crew.
The 17-year-old adventurer had made it home and regaled his mother with his tales of what
had happened to him. When she saw an announcement in one of the local papers for a writing
contest, she pushed her son to write down and submit his story. Armed with just an eighth-
grade education, London captured the $25 first prize, beating out college students from
Berkeley and Stanford.

In 1899, he began publishing stories in the Overland Monthly. The experience of writing and
getting published greatly disciplined London as a writer. From that time forward, London
made it a practice to write at least a thousand words a day. London found fame and some
fortune at the age of 27 with his novel The Call of the Wild (1903), which told the story of a dog
that finds its place in the world as a sled dog in the Yukon. The success did little to soften
London's hard-driving lifestyle. A prolific writer, he published more than 50 books over the
last 16 years of his life. The titles included The People of the Abyss (1903), which offered a
scathing critique of capitalism; White Fang (1906), a popular tale about a wild wolf dog
becoming domesticated; and John Barleycorn (1913), a memoir of sorts that detailed his lifelong
battle with alcohol.

According to Leonard Cassuto from Stanford University:

“London was a naturalist, a romantic, a primitivist, and a visionary. He was a self-
conscious and self-promoting writer and an ideologue, a social critic, a theorist on
race and gender and class, a satirist, a historian, and a fabulist. He was both a
pessimist and a humanist. The broad conclusion is that London is indeed one of
American literature’s representative man.” (Cassuto, p.10)

In his novels, London describes scenes so vividly and realistically, and by doing it, he uses an
easy-to-understand language, which is what makes his works lovely. But there are also some
details about nature, for instance, the vocabulary, which requires particular research in order
to find the correct meaning of the word in the target language. What’s more, the style of
writing draws the readers’ attention from various ages and education levels.

The writing style is typical of Jack London and seems to fit the naturalistic movement, which
sees humans as determined and controlled by forces of nature and environment. His writing
style was frequently terse and energetic, his vocabulary enlivened by his immersion in the
grim realities of life, particularly in difficult and dangerous circumstances, such as those he
encountered in the Yukon during the Klondike Gold Rush.

Realistic detail and survival are central to London’s writing. “London marries adventure
fiction to the determinist view of naturalism” (Labor & Resman, 1994, p. 7), and in doing so,
he frequently writes about characters that struggle with both their own urges as well as nature
as antagonist. His narrator is frequently detached and watchful, an effect that accords well
with the Darwinian flavor of his themes of striving and acclimatizing.

Moreover, London utilizes muscular and direct language, with little degree of sentimental
expression. Walker (2005) observes that London’s syntax is “spare and declarative,”
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privileging pace and clarity, and heightening the dramatic tension in his narrative (p. 45).
Socialism is also an influence on his writing. His style is increasingly rhetorical and didactic
in, for example, The Iron Heel, and is a facilitator for his political and philosophical purposes.
(Perry, 1981) It is this dualism, the unity of narrative realism and expression of ideology, which
makes his style of writing distinguished from that of other American naturalistic writers.

Brief Information about ‘White Fang’

Jack London's White Fang, first published in 1906, is a seminal work that explores the complex
interplay between nature and nurture, survival, and the transformative power of love. Set
during the Klondike Gold Rush of the 1890s, the novel follows the life of White Fang, a wolf-dog
hybrid, as he transitions from the wild to domestication. The narrative serves as a counterpart
to The Call of the Wild (1903), which depicts a domesticated dog reverting to a wild state
(London, 1906).

The novel deeply engages with naturalistic literature’s central tenet—that environment shapes
character. White Fang’s transformation from a feral creature to a domesticated companion
highlights the role of external conditions in shaping behaviour and identity. This aligns with
the Darwinian concept of "survival of the fittest" (Spencer, 1896), as the protagonist learns to
adapt to different circumstances to survive (Brosnan, 2021). The protagonist's journey reflects
a struggle for dominance and eventual mastery over his circumstances, a reflection of
London's own hardships and ascent to literary success (Gair, 2015).

The novel's human characters represent different aspects of human influence on nature. For
instance, Gray Beaver, who is a Native American chief who takes in White Fang, treats him
with neutrality rather than affection or cruelty. Another character, Beauty Smith, a sadistic
man who exploits White Fang for dogfighting, symbolizes human greed and brutality.
Moreover, Weedon Scott, a compassionate mining engineer whose kindness facilitates White
Fang’s rehabilitation, embodying the power of positive human influence (Labor, 1994). These
character dynamics illustrate the varying effects of human behaviour on animals and,
metaphorically, on society itself.

White Fang serves as an inverse narrative to The Call of the Wild. While the latter explores the
regression of a domesticated dog into the wild, White Fang depicts the domestication of a wild
creature. This contrast allows for a deeper dialectical analysis of the tension between
civilization and primal instincts (Wilson, 2000).

Upon its release, White Fang gained widespread popularity, particularly among young
readers. Critics have praised its rich symbolism, moral undertones, and exploration of themes
such as redemption, identity, and the human-animal bond (Labor, 1994). The novel has since
been adapted into multiple films and remains a key text in discussions of naturalist literature
and animal ethics (Gair, 2015). White Fang remains an enduring exploration of the natural
world's intersection with human society. Through the lens of a wolf-dog’s life, London invites
readers to reflect on themes of survival, adaptation, and the transformative power of
compassion.

Target Texts and Their Translators

In this study, translations were chosen according to a combination of following criteria:
publication period, to represent different phases in Turkish publishing and translation norms,
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prominence of the publishing houses, as these often influence editorial policies and
paratextual presentation; and translators” educational and professional backgrounds, which
may have shaped their linguistic choices and strategies. This selection enables a diachronic
comparison of approaches, reflecting both changes in translation trends and the influence of
individual translator profiles. Here is the list of published Turkish translated versions of White
Fang that were used in this study:

Table 1. Target Texts Utilized in this Study

Year of Publication Publisher Translator

2009 Oda Yaymlar Bedia Mekansiz

2011 Can Yayinlar Omca A. Korugan

2017 Koridor Yayinlari Ender Nail

2018 Dogan Kitap Nil Tuna

2023 Tiirkiye Is Bankasi Kiiltiir Levent Cinemre
Yayinlar1

Of course, there are several more translations of “White Fang” published in Tiirkiye. However,
the main reasons behind choosing the aforementioned translations of “White Fang” are the
popularity of publishing houses as well as the educational background of translators, which
are presented in the editions of translations. Furthermore, several paratextual elements can be
considered among the reasons for choosing the publishing houses since they differ from each
other in terms of visuals, cover designs, and even prefaces and presentations, which are
mentioned in the chapter of this study titled “Paratextual Elements of the Target Texts”.

According to her biography, published in her translation, Omca A. Korugan, translator of
“White Fang” published by Can Yayinlari, has experience of living in Boston, United States, for
ten years, after her graduation from Kadikdy Anatolian High School and Istanbul Technical
University. Moreover, she took her master’s degree from Northeastern University and her PhD
degree from Bogazici University, Department of Philosophy. Her background makes her
distinguished among the numerous other translators of the novel, which are published by
different publishing houses in Tiirkiye.

Another translator, whose translation of White Fang was chosen as a case for this study, Ender
Nail, graduated from Trakya University, Department of English Language and Teaching.
According to his biography in his translation published by Koridor Yaymnlari, furthermore, he
translated several other literary works, including those of Vladimir Bartol, John Verdon, John
Kartzenbach, David Benioff, Ken Grimwood, and Michelle Feynman. His efforts in literary
translations make him worthy to be included in such a case study related to literary translation.
Levent Cinemre, translator of “White Fang” published by Tiirkiye Is Bankast Kiiltiir Yaymnlart
graduated from the Faculty of Political Sciences at Ankara University, which is also known as
“Miilkiye” in Turkish, has also a career in banking and financing, as well as journalism for ten
years, besides literary translation. Among the literary works that he translated are included,
The World Is Flat: A Brief History of the Twenty-first Century” by Thomas L. Friedman, “The
Russian Revolution from Lenin to Stalin, 1917-1929” by E.H. Carr, as well as “Martin Eden,” the
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masterpiece by Jack London. His experience in literary translation and educational
background can be visible in his translation of the novel “White Fang.”

Despite the fact that the translation of “White Fang” published by Dogan Kitap does not include
the biography of its translator, Nil Tuna, her biography, extracted from an online portal related
to literature, “kitapeditoru.com” graduated from Galatasaray University, Department of
Sociology in 2013. She initiated her career as a translator by working as an intern in many
publishing houses throughout her university life. She started her editing career at NTV
Yaymlar:. According to her biography, she translates novels, stories, and compilations from
English to Turkish for Aylak Adam Yaymnlar: and Zeplin Kitap; and children's books from French
to Turkish for NTV Yayinlar:. (“Nil Tuna” n.d.)

The biographical information related to Bedia Mekansiz, translator of the “White Fang”
published by Oda Yayinlari, cannot be found neither in the paperback edition of the translation
nor online sources. Although no biographical information about Bedia Mekansiz was available
in the printed edition or in online sources, her translation displays distinctive features
compared to the others analysed in this study. These include lexical choices (e.g., preference
for more idiomatic Turkish expressions), sentence structure adjustments that increase
narrative fluency, and a tendency toward dynamic equivalence in rendering figurative
language. Such patterns make her work a valuable case for comparison alongside the other
selected translations, especially given the established reputation of Oda Yaymnlar: for
publishing Turkish versions of world classics.

Comparison of Target Text in Terms of Equivalence

Table 2. Chapter 8: The Law of Meat, (London, 1906) — Example 1

ST “The cub’s development was rapid. He rested for two days, and then ventured forth
(Wordsworth from the cave again. It was on this adventure that he found the young weasel whose
Editions) mother he had helped to eat, and he saw to it that the young weasel went the way of

its mother. But on this trip, he did not get lost. When he grew tired, he found his way
back to the cave and slept. And every day thereafter found him out and ranging a
wider area.” (p. 118)

TT-1 “Yavru hizla gelisiyordu. Iki giin dinledikten sonra cesaretini toplayip yine
(Can magaraya ¢iktl. Bu seferki macera sirasinda, daha once yedikleri anne gelincigin
Yayinlari) yavrusunu buldu ve onun da annesinin yanina gitmesini sagladi. Ama bu gezintide

kaybolmadi. Yoruldugunda magaranin yolunu buldu ve gidip uyudu. Sonraki
giinlerin hepsini digarida ve giderek biiyiiyen bir arazide gegcirdi.” (p. 80)

TT-2 “Kiigiik yavru cabuk gelisiyordu. ki giin magarada yatip dinlendikten sonra yine
(Oda disar1 ¢ikti. Bu kez anasini yedikleri gelincigin yavrusuna rastlad: ve hemen oracikta
Yayinlari) isini bitirdi. Bu kisa seriiven sirasinda yolunu yitirmemistir. Yorulunca magaray1

eliyle koymus gibi buldu ve hemen yatip uyudu. Artik her giin disar1 ¢ikiyor ora
senin bura benim dolagip duruyordu.” (p. 72)

TT-3 “Minik yavru hizli gelisiyordu. Iki giin yuvasindan ayrilmadi ama sonra tekrar disari
(Tiirkiye Is ciktl. Annesiyle beraber annesini yedigi kiiglik gelincigi bulup onun da ayni yolu
Bankasi izlemesini saglamasi bu macerasindadir. Ama bu sefer yolunu kaybetmedi.
Kiiltiir Yoruldugunda yuvasinin yolunu buldu ve gidip uyudu. Ondan sonra her gecen giin

Yayinlari) daha genis bir alana yayildi seferleri.” (p. 79)
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TT-4 “Yavru hizh gelisiyordu. Iki giin dinlendikten sonra disar1 gikmaya yeniden cesaret
(Koridor etti. Annesine mideye indirmekte yardim ettigi anne gelincigin yavrusunu bulup
Yayinlari) onun da annesiyle ayni akibeti yasamasini bu macerada sagladi. Ama bu seferki

gezintisinde kaybolmadi. Yorulunca inin yolunu bulup déndii ve uydu. Takip eden
giinlerin hepsini de disarida gittikce daha genis bir bolgeyi dolasarak gegirdi.” (p.

99)
TT-5 “Yavrunun gelisimi ¢ok hizh oldu. Iki giin dinlendikten sonra yine magaradan disar1
(Dogan cikt1. Atildig1 bu yeni macerada annesini yedikleri yavru gelincigi buldu ve onun da
Kitap) annesinin yolundan gitmesini sagladi. Ancak bu sefer kaybolmadi. Yoruldugunda

magarasina giden yolu kolayca buldu ve uyudu. Ertesi giinden itibaren her giin
disar1 ¢tkmaya ve ¢ok daha genis bir alani kesfetmeye devam etti.” (p.106)

TT-1 maintains a moderate level of formal equivalence. The translator preserves much of the
original structure and meaning, especially in phrases like “kaybolmad:” (he did not get lost) and
“yolunu buldu” (he found his way back), which reflect the ST closely. The metaphor “went the
way of its mother” is rendered as “annesinin yamna gitmesini sagladi,” preserving the
euphemistic tone. However, certain choices like “cesaretini toplayp” introduce slight
interpretive embellishments, leaning subtly toward dynamic equivalence. Overall, TT-1
reflects a faithful yet mildly stylized approach.

TT-2 leans heavily toward dynamic equivalence. It adopts a colloquial and idiomatic Turkish
style, using expressions such as “oracikta isini bitirdi” (finished him off right there) and “eliyle
koymus gibi buldu” (found it as if he had placed it himself). These idioms create a familiar and
vivid narrative for the Turkish reader but shift the tone from the original’s neutral storytelling
to something more casual and humorous. The translator prioritizes naturalness and reader
engagement over formal fidelity, resulting in a translation that reads fluently but diverges
significantly in style and tone.

TT-3 achieves a strong balance between the two equivalence types. It follows the structure and
progression of the original text, using phrases such as “ayni yolu izlemesini saglamas:” (ensured
it followed the same path) that reflect the original’s indirect tone. At the same time, choices
like “yuvasindan ayrilmad:” for “rested” and the poetic “seferleri” for “ranging” add a layer of
literary nuance that suits Turkish stylistic conventions. This translation stands out for its
clarity and balanced rendering of meaning and form.

TT-4 is perhaps the closest in terms of formal equivalence. It adheres strictly to the source text’s
sentence order, vocabulary, and semantic weight. The translator retains detailed imagery, such
as “mideye indirmekte yardim ettigi” (helped devour), which, while vivid, risks over-translating
by making the implicit explicit. The text reads more rigidly and may feel less accessible to
some readers, particularly younger ones, but it stands as a strong example of structural fidelity
to the source.

TT-5 offers another well-balanced translation. It preserves the core meaning and tone of the
original while enhancing readability through smoother syntactic choices. For instance, the
phrase “onun da annesinin yolundan gitmesini sagladi1” mirrors the ST’s meaning, while additions
like “kesfetmeye devam etti” (continued to explore) introduce an active voice that resonates well
with Turkish narrative rhythm. This version succeeds in being accessible and fluid without
significantly sacrificing fidelity.
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Table 3. Chapter 8: The Law of Meat, (London, 1906) — Example 2

(S‘}; d th “He began to get an accurate measurement of his strength and his weakness, and
,0 raswor to know when to be bold and when to be cautious. He found it expedient to be

Editions) . . .
cautious all the time, except for the rare moments, when, assured of his own
intrepidity, he abandoned himself to petty rages and lusts.” (p. 118)

;l“(”:l" 1 “Kendi giiciinii ve zayifligimi daha iyi kestiriyor, ne zaman cesur ne zaman dikkatli

Y an Jar) olmas: gerektigini daha iyi biliyordu artik. Yigitligine giivenip kendini ufak ofke

aytniant krizlerine ve arzulara kaptirdig1 ender anlar disinda her zaman dikkatli olmanin en
dogrusu olduguna karar vermisti.” (p. 80)

;l"(;l"(—f “Ne ol¢lide giiglii ya da zayif yanlari oldugunu 6grenip, ona gore davranmaya

a calistyordu. Ne zaman atak, ne zaman cekingen davranmasi gerektigini kisa
Yayinlari) P, <

zamanda anladi. Gozlinii dort a¢gmali, her zaman ayagmi denk almaliydi.
Ustiinliigiinden kesinlikle emin oldugu ender anlarda ise, 6fke ve heveslerini
doyuma ulagtirabiliyordu.” (p. 72)
;l:l:l;;fki e “Kafasinda giiglii ve zayif yanlarina iliskin tam bir Ol¢ii yerlesmeye basliyor, ne
ye's zaman cesur, ne zaman tedbirli olmasi gerektigini 6greniyordu. En uygun tutumun,
Bankasi o e <
e emniyetini aldiktan sonra kendini kiiciik 6fke ve heyecanlarina biraktig1 ender anlar
Kiiltiir . . . v
disinda, her zaman dikkatli ve tedbirli davranmak oldugunu kesfetti.” (p. 79)
Yayinlari)
TT-4 PP < .

. Glicilinii de zayifligin1 da kestirmeye baslamisti. Artik ne zaman cesur ne zaman
(Koridor . . e L .. Ny .
Y Jar) dikkatli olmas: gerektigini daha iyi biliyordu. Tedbiri elden birakmadigina emin

aymart olup, kendini kiiglik ofkelerle heveslerin kollarina attig1 nadir anlar disinda hep
dikkatli ve temkinliydi.” (p. 99)
TT_% “Giiglii ve zayif yanlarini tam anlamiyla tartabilmeye, ne zaman cesur ya da ne
(Dogan . - o o . S
Kitap) zaman dikkatli olmasi gerektigini kestirebilmeye basladi. Kendinden emin bir

sekilde hirs ve sehvete kapildig1 nadir anlar haricinde her zaman dikkatli olmanin
yararima olacagini 6grendi.” (p. 106)

TT-1 strikes a moderate balance, leaning slightly toward dynamic equivalence. It reorganizes
the structure of the source sentence for fluidity in Turkish, using idiomatic expressions like
“ufak ofke krizleri” (petty anger crises) and “arzulara kaptirdig1” (abandoned himself to desires),
which preserve the emotional effect, though with a slightly modernized tone. The use of “en
dogrusu olduguna karar vermisti” (he decided it was best) adds an internal decision-making
frame not explicit in the ST, but it aligns with the target language’s conventions of clarity and
closure.

TT-2 is the most colloquial and dynamic-equivalent version. It simplifies the original’s syntax
and replaces more formal phrases with idiomatic expressions such as “ayagini denk almaliydr”
(had to tread carefully) and “heveslerini doyuma ulastirabiliyordu” (could satisfy his impulses).
While this version succeeds in engaging a general Turkish audience with clear, natural
language, it significantly departs from the stylistic tone and introspective register of the
original. The subtle nuance of “assured of his own intrepidity” becomes merely “iistiinliigiinden
kesinlikle emin oldugu,” which, while close in meaning, lacks the poetic restraint of the ST.
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TT-3 offers one of the most formally faithful renditions. The translator preserves the original
sentence’s logical flow and abstract vocabulary, such as “giiclii ve zayif yanlarina iligkin tam bir
ol¢ii” (an accurate measurement of his strength and weakness) and “emniyetini aldiktan sonra”
(after ensuring his safety). Although the phrasing may come across as slightly academic or
stiff, it remains closely aligned with formal equivalence and maintains the introspective tone
of the ST. The choice of “kiiciik dfke ve heyecanlarina” (petty rages and excitements) offers a
thoughtful rendering of “petty rages and lusts,” though “heyecan” (excitement) might downplay
the original connotation of “lusts.”

TT-4 balances accuracy and readability well, offering a clear and natural Turkish version while
maintaining the core semantic elements of the ST. It keeps close to the source structure in
phrases like “giiciinii de zayifligini da kestirmeye baglanmist:” and “ne zaman cesur ne zaman dikkatli
olmas: gerektigini daha iyi biliyordu.” The idiomatic expression “kendini kiiciik ofkelerle heveslerin
kollarina atmak” reflects a dynamic equivalent attempt at conveying “abandoned himself to
petty rages and lusts,” though “heves” again softens the force of “lusts.” Overall, this
translation finds a middle ground, with slightly more dynamic tones than TT-3, but more
fidelity than TT-2.

TT-5 provides a fluent and accessible rendition, leaning toward dynamic equivalence while
still preserving much of the original’s logic. The phrase “tam anlamyla tartabilmeye baslad:”
(began to fully weigh) effectively conveys the meaning of “get an accurate measurement,” and
“her zaman dikkatli olmanin yararina olacagini 63rendi” (he learned the benefit of always being
cautious) simplifies the sentence without losing core meaning. However, “hirs ve sehvet” for
“rages and lusts” is quite direct and dramatic, introducing a tone that is more intense than the
ST’s “petty rages and lusts.”

Table 4. Chapter 8: The Law of Meat, (London, 1906) — Example 3

?‘I] d th “He was always a little demon of fury when he chanced upon a stray ptarmigan.
E d'(: r sm)ror Never did he fail to respond savagely to the clatter of the squirrel he had first met
tons on the blasted pine. While the sight of a moose-bird almost invariably put him into
the wildest of rages; for he never forgot the peck on the nose he had received from
the first of that ilk he encountered.” (p. 118)
"(1"(;[’-1 “Ne zaman karsisina basibos bir kartavugu ¢iksa 6fkeden deliye doniiyordu. Ik
Y an lar) gilin kuru ¢am agacinda rastladig1 sincabin sesini ne zaman duysa ters bir yanit
aymart vermeden edemiyordu. Ama onu neredeyse her seferinde en vahsi 6fke krizlerine
sokan sey alakargalards, ¢iinkii karsisina ¢ikan ilk alakargadan burnunun {istiine
yedigi o gagay1 hi¢ unutmuyordu.” (p. 80)
;l"c")l“(;Z “Ne zaman yolunu sasirmus bir keklikle karsilagsa 6fkeden kuduruyordu. ilk kez
a kurumus bir ¢am agacinin {istiinde rastladigl sincabi her goriisiinde vahsice
Yayinlari) N .. o R
hirliyordu. Nerede bir agackakan gorse ¢ilginca bir 6fkeye kapiliyordu, ¢iinkii ilk
karsilasmalarinda burnuna yedigi gaga darbesi bir tiirlii ctkmiyordu aklindan.” (p.
72)
TT-3 “ - y < ey 1 .
e Yolunu kaybetmis bir kar tavuguna rastladiginda, kiiciik bir cehennem zebanisine
(Tiirkiye Is e . I . . ..
Bankast doniiyordu. Ilk defa yildirim diismiis agacta rastladig: sincabin car car sesini duyup

da vahsi bicimde karsilik vermedigi hi¢ olmadi. Alakargayr gormek hemen her
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Kiiltir seferinde onu 6fke nobetlerine siiriiklityorsa da, o tiirle ilk karsilasmasinda burnuna
Yayinlari) yedigi gaga darbesini asla unutmuyordu.” (p. 79)
TT-4

“Ne zaman basibos dolasan bir kar tavugu gorse derhal ofkeli bir canavara

(Koridor doniistiyordu. Disar1 ¢iktigy ilk giin kuru ¢cam agacinda rastladigi sincabin ¢ikardig:

Yayinlari) . - . <
seslere vahsice karsilik vermeden gectigi hi¢ olmuyor, ilk temasinda burnuna aldig:
gaga darbelerini hi¢ unutmadigindan da gordiigii her alakarga tepesinin tasmin
atmasina neden oluyordu.” (p. 99)

TT_% “Ne zaman basibos bir kar kekligine rastlasa, 6fkeli kiigiik bir seytana doniisiiyordu.

(Dogan . N . o . .

Kitap) Yildirimin yaktigr bir cam agacinda ilk kez rastladig1 sincap seslerine her zaman

vahsice karsilik vermeyi basartyordu. Goriis alanina giren bir alakarga her zaman
ofkeden deliye donmesine sebep oluyorsa da bu tiirle tanistig ilk seferinde burnuna
aldig1 gaga darbelerini de asla unutmuyordu.” (p. 106)

TT-1 maintains a moderately formal structure while employing accessible, natural Turkish.
The phrase “dfke krizlerine sokan sey” reflects a communicative dynamic equivalent of “put him
into the wildest of rages.” The translation of “ptarmigan” as “kartavugu” is accurate and
culturally grounded. The metaphor “deliye déniiyordu” (he would go mad) conveys intensity,
though the choice of “ters bir yanit” (a sharp response) for “respond savagely” underplays the
aggression. Still, this version succeeds in maintaining the emotional rhythm and tone of the
source while leaning slightly toward dynamic equivalence for readability.

TT-2 adopts a more colloquial tone, prioritizing dynamic equivalence over formal fidelity.
Expressions like “dfkeden kuduruyordu” and “cilginca bir dfkeye kapiliyordu” heighten the
emotional register. However, liberties are taken with terminology: “agackakan” (woodpecker)
replaces “moose-bird” (a common colloquial term for the “Canada jay”), which may confuse
readers expecting more zoological accuracy. This version emphasizes behavioural reaction
and vivid imagery at the expense of lexical precision, thus prioritizing the reader’s experiential
response in Turkish.

TT-3 reflects a high degree of formal equivalence, preserving structure, metaphor, and even
the poetic tone of the original. “Kiiciik bir cehennem zebanisi” is a creative, contextually faithful
rendering of “a little demon of fury,” capturing both size and rage. The use of “yildirim diismiis
aga¢” (lightning-struck tree) is a precise equivalent of “blasted pine.” Likewise, “car car sesini
duyup da” preserves auditory imagery. This version successfully mirrors the intensity,
sequence, and literary tone of the original, with careful cultural adaptation that doesn’t
sacrifice nuance.

TT-4 aims for vividness and readability, blending dynamic and formal equivalence. The
structure follows the ST’s logic, but occasionally introduces redundancy or excessive
elaboration, as in “gdrdiigii her alakarga tepesinin tasinin atmasina neden oluyordu” —an idiomatic
phrase that, while expressive, adds a local flavor and emotional exaggeration beyond the ST’s
neutral tone. Additionally, “canavara doniisiiyordu” (he turned into a monster) is a strong,
evocative interpretation of “a little demon of fury.” The translation is impactful but slightly less
restrained than the ST.

TT-5 offers a readable, moderately formal translation that captures the ST’s imagery and
emotion with relative fidelity. The phrase “dfkesinden deliye dénmesine sebep oluyorsa da...”
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mirrors the ST’s causal structure while maintaining idiomatic naturalness. “Keklik” for
“ptarmigan” is regionally appropriate, and “goriis alanina giren bir alakarga” provides a vivid
spatial image for “the sight of a moose-bird.” The line “gaga darbelerini de asla unutmuyordu
accurately captures the memory of injury that drives the cub’s emotional reactions. This
version reflects a careful balance between structure and tone, offering both clarity and

richness.

Table 5. Chapter 8: The Law of Meat, (London, 1906) — Example 4

ST

(Wordsworth

Editions)

“But there were times when even a moose-bird failed to affect him, and those were
times when he felt himself to be in danger from some other prowling meat hunter.
He never forgot the hawk, and its moving shadow always sent him crouching into
the nearest thicket. He no longer sprawled and straddled, and already he was
developing the gait of his mother, slinking and furtive, apparently without exertion,
yet sliding along with a swiftness that was as deceptive as it was imperceptible.” (pp.
118-119)

TT-1
(Can
Yayinlari)

Ama Oyle zamanlar vard: ki alakargalar1 bile gorecek gozii olmuyordu. Bunlar,
yavrunun kendisini etrafta dolasan baska bir et avcisinin tehdidi altinda hissettigi
zamanlardi. Atmacay1 hi¢ unutmuyor, onun yaklasan golgesini ne zaman gorse
kendini en yakindaki ¢alinin altina atiyordu. Artik eskisi gibi daginik ve sakarca
yliriimiiyordu; annesinin o sanki hi¢ ¢aba gerektirmeyen, sinsi ve akia yiiriiyiis
seklini kapmaya onun gibi anlasilmaz ve aldatic1 bir hizla kosmaya baslamist: bile.

(pp- 80-81)

TT-2
(Oda
Yayinlari)

Bununla birlikte, 6yle anlar oluyordu ki, bagka zaman kendini deliye dondiiren boyle
bir hayvan1 gordiigii halde aldiris etmiyordu. Ciinkii o sirada, ¢ok daha korkung
etyiyici hayvanlarca sinsi sinsi gozetlendigi sezisine kapiliyordu. Atmaca hicbir
zaman aklindan ¢ikmamuisti; hareket eden bir golge goriince en yakindaki ¢aliliga
kendini dar atiyor, hemen hemen saklaniyordu. Artik sallana sallana, bacaklarini
acarak badi badi yiiriimeyi birakmisti. Tipk: anasi gibi kendini fazla zorlamadan
siiriiniircesine yiiriimesini, sinsi sinsi, kosaradim ilerlemesini ¢oktan 6grenmisti bile.
(pp- 72-73)

TT-3
(Tiirkiye Is
Bankasi
Kiiltiir
Yayinlari)

Ote yandan alakarganin duygularim etkilemedigi zamanlar da oluyordu. Sinsi sinsi
etrafi kolacan eden bagka bir et avcisimin varligiyla kendini tehlikede hissettigi
anlardi bunlar. Atmacayi asla unutmuyor, onun yiiriiyen golgesini gordiigii anda en
yakin ¢aliligin icine atlay1p yere siniyordu. Artik paytak paytak yiirtimiiyordu, daha
simdiden annesinin ytiriiyiisiine benzer belli belirsiz bir hiz ve ¢eviklikle, goriiniirde
en ufak gii¢ harcamadan, sivigir gibi, sinsi bir yiiriiyiis gelistirmeye baslamisti. (pp.
79-80)

TT-4
(Koridor
Yayinlari)

Ama zaman zaman bir alakarga bile dikkatini cekmekte basarili olamiyordu, zira o
esnada sinsice dolagsan bagka bir et avcisinin varhigiyla kendisini tehlikede hissetmis
oluyordu. Atmacay1 asla aklindan ¢ikarmiyor, yirtici kusun hareketli golgesi onu her
seferinde en yakindaki galiliklara siginmaya sevk ediyordu. Yiiriiyiisii degismis,
arttk o sarsak, paytak yiiriiylisiinii birakmis, annesinin belli etmeden, sinsi sinsi
yliriiyiisiine benzer sekilde, goriiniirde hi¢ ¢aba sarf etmeden, yaniltici oldugu kadar
anlasilmasi gii¢ bir tarzda ama bir o kadar da miithis bir ceviklikle ilerlemeyi
ogrenmisti. (p. 100)
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TT-S, Gelgelelim, bir alakarganin dahi ilgisini ¢ekmeyi basaramadigl, sinsice dolasan bir
(Dogan - L . o S
Kitap) baska et avas: yliziinden kendisinin tehlikede oldugunu sezdigi zamanlar da oldu.

Sahini asla unutmadi, onun hareket halindeki golgesi her zaman en yakindaki ¢aliliga
sinmesine neden oldu. Artik sarsak sarsak yiirtimiiyordu, annesinin sinsi sinsi, fazla
caba gerektirmeyen yiriiylisiinii benimsemeye baslamist;; onun gibi aldatici,
anlasilmaz bir cabuklukla yiiriimeyi 6grenmisti bile. (pp. 106-107)

TT-1 closely follows the source text in structure and meaning, offering a strong example of
formal equivalence. The phrase “6yle zamanlar vardi ki alakargalar: bile gorecek gozii olmuyordu”
faithfully reflects “even a moose-bird failed to affect him,” while maintaining Turkish
naturalness. Descriptive choices like “daginik ve sakarca yiiriimiiyordu” for “sprawled and
straddled” and “anlagilmaz ve aldatici bir hizla kosmaya baslamist1” for “a swiftness that was as
deceptive as it was imperceptible” closely mirror the original. The translator skilfully balances
clarity and accuracy, producing a version that is both loyal to the source and smooth in
Turkish.

TT-2 adopts a more interpretive and dynamic approach. Phrases like “dar atiyor, hemen hemen
saklanyordu” add a vivid, physical flavour to the action but slightly distort the subtlety of
“crouching into the nearest thicket.” The expression “badi badi yiiriimeyi birakmist:” for “sprawled
and straddled” captures the comic clumsiness effectively, aligning well with dynamic
equivalence. The emotional tone is heightened, prioritizing a vivid reader experience over
structural fidelity.

TT-3 is among the most formally faithful translations. The line “gdlgesini gordiigii anda en yakin
caliligin igine atlayip yere siniyordu” precisely renders “moving shadow... sent him crouching into
the nearest thicket.” The syntax and progression of the ST are preserved almost linearly. The
translator’s choice of “sivigir gibi, sinsi bir yiiriiyiis” and “belli belirsiz bir hiz ve ceviklik” reflects
both the stealth and subtlety implied in “deceptive” and “imperceptible.” The result is a clear,
restrained, and literary translation that closely mirrors the ST in tone and rhythm, a hallmark
of formal equivalence.

TT-4 blends both equivalence strategies, with a slightly heavier lean toward dynamic
equivalence. The sentence “onu her seferinde en yakindaki ¢aliliklara si§inmaya sevk ediyordu”
introduces an interpretive structure (“sevk ediyordu”) that is absent in the ST but fits Turkish
stylistic norms. Lexical choices like “yirtict kusun hareketli golgesi” (the moving shadow of the
predator bird) offer clarity but reframe the hawk’s role with added emphasis. Meanwhile, the
final description of movement— “miithis bir ceviklikle ilerlemeyi 0grenmisti” —enhances the
physical grace implied in the ST, though with a heightened tone. The translation is fluid and
engaging, but it incorporates more interpretation than the original suggests.

TT-5 offers a clear and balanced rendition, showing a relatively strong alignment with
dynamic equivalence, though without significant loss of fidelity. “Bir alakarganin dahi ilgisini
cekmeyi bagaramadig1” reinterprets “failed to affect him” with a culturally familiar idiom. “Sinsice
dolasan bir bagka et avcist yiiziinden kendisinin tehlikede oldugunu sezdigi zamanlar” adds causality
and narrative clarity. “Sahini asla unutmadi” for “he never forgot the hawk” is straightforward,
and “sinsi sinsi, fazla c¢aba gerektirmeyen vyiiriiyiisiinii benimsemeye baslamist1” effectively

communicates the core behavioural change. The final phrase—“aldatici, anlasiimaz bir
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cabuklukla” —captures both “deceptive” and “imperceptible” with elegance. The result is a
fluent, culturally resonant version with a dynamic yet respectful interpretation.

Table 6. Chapter 8: The Law of Meat, (London, 1906) — Example 5

ST

(Wordsworth

Editions)

“In the matter of meat, his luck had been all in the beginning. The seven ptarmigan
chicks and the baby weasel represented the sum of his killings. His desire to kill
strengthened with the days, and he cherished hungry ambitions for the squirrel that
chattered so volubly and always informed all wild creatures that the wolf-cub was
approaching. But as birds flew in the air, squirrels could climb trees, and the cub
could only try to crawl unobserved upon the squirrel when it was on the ground.”

(p. 119)

TT-1
(Can
Yayinlari)

Av konusunda sansi ilk giinlerdeki gibi devam etmedi. Biitiin avladiklari, yedi
kartavugu civciviyle yavru gelincikten ibaretti. Oldiirme arzusu giinden giine
artryordu ve yaklastigi her vahsi hayvan yiiksek sesle bagirarak uyaran o sincaba
kars1 a¢ emeller besliyordu. Ama kuslar nasil ugabiliyorsa sincaplar da
tirmanabiliyorlardi ve yavrunun sincaba fark ettirmeden yanagmasi ancak o
yerdeyken miimkiin olabilirdi. (p. 81)

TT-2
(Oda
Yayinlari)

Ne var ki, av konusundaki talihi ilk giinkii gibi yaver gitmiyordu. Av olarak simdiye
dek topu topu yedi keklik yavrusu ile bir gelincik yavrusu avlayabilmisti. Oldiirme
tutkusu giinden giine gii¢leniyordu oysa. Sincaba kars: dyle bir dis biliyordu ki, yese
doymayacakti, ¢linkii durmadan haykirarak ortalig1 velveleye veriyor, kendisinin
yaklagmakta oldugunu biitiin vahsi hayvanlara bildiriyordu. Nasil ki kuslar hemen
kanatlanip uguyorlarsa, sincap da bir sigrayista agag tepelerine tirmanabiliyordu. Bu
yilizden de yavru kurt sincabin oldugu bir zamanda gizlice iistiine atilabilmek igin
firsat kolluyordu. (p. 73)

TT-3
(Tiirkiye Is
Bankasi
Kiiltiir
Yayinlari)

Av konusunda biitiin sansini baslangicta kullanmist: sanki. Yedi kar tavugu yavrusu
ile bebek gelincik, oldiirdiigii hayvanlarin toplamini olusturuyordu. Giin gectikce
oldiirme arzusu gligleniyor, onu her gordiigiinde car car biitiin yabani yaratiklara
varligini ilan eden o ¢enebaz sincaba yonelik ag bir tutku duyuyordu. Ama kuslar
nasil ucabiliyorsa sincaplar da agaglara tirmanabiliyordu ve minik yavrunun tek
yapabildigi, sincap yerdeyken topragin iizerine sinip fark edilmeden yanina
yaklagsmaya calismak oluyordu. (p. 80)

TT-4
(Koridor
Yayinlari)

Et bulma konusundaysa baslangicta yaver giden sansi onu terk etmisti. Yedi kar
tavugu civciviyle yavru gelincik tiim oldiirdiiklerinin listesini olusturuyordu.
Oldiirme arzusu her gegen giin daha da artiyordu. Kendisini goriir gérmez avaz avaz
bagirarak cevredeki tiim hayvanlara bir kurt yavrusunun yaklastigini ilan eden o
sincaba kars1 aglik hirsiyla giiclenmis birtakim niyetler beslemeye baslamisti. Ama
kuslar nasil ugabiliyorsa sincaplar da agaclara tirmanabiliyordu. Yavru kurdun
sincaba sadece asag1 indigi zamanlarda, kendini belli etmeden siiriinerek yaklasmay1
denemekten baska caresi yoktu. (p. 100)

TT-5
(Dogan
Kitap)

[k baglarda et konusundaki sansi hep yaver gitmisti. Toplamda yedi kar kekligi
yavrusu ve bir bebek gelincik avlamisti. Avlanma arzusu giinden giine artts,
hararetle civildayan civardaki tiim vahsi hayvanlara yavru kurdun yaklastigini acik
eden sincaba karsi hirshi bir aghk giitmeye basladi. Fakat nasil kuslar havada
ugabiliyorsa, sincaplar da agag tepelerine tirmanabiliyordu; bu yiizden yavru kurt
da yalnizca sincabin yerde oldugu zamanlarda fark edilmeden siiriinerek ona dogru
yaklasmaya calisiyordu. (p. 107)
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TT-1 exhibits a strong inclination toward formal equivalence. The sentence structure closely
mirrors that of the original, and the phrasing remains restrained and literal. “Oldiirme arzusu
glinden giine artiyordu” directly corresponds to “his desire to kill strengthened with the days.” The
reference to the squirrel “yaklasti$1 her vahsi hayvani yiiksek sesle bagirarak uyaran” aligns well
with the ST's “informed all wild creatures.” However, “kuslar nasil ucabiliyorsa sincaplar da
tirmanabiliyordu” lacks some of the ST’s rhetorical rthythm, and the final clause becomes
slightly compressed. Still, it retains the cognitive progression of the original and provides a
faithful rendition.

TT-2 adopts a more dynamic and interpretive approach. The expression “dyle bir dis biliyordu
ki, yese doymayacakt:” adds culturally charged idiomatic flair, conveying intense grudge and
hunger, though it strays from the literal tone of “he cherished hungry ambitions.” The
squirrel’s behaviour is described vividly with “haykirarak ortaligi velveleye veriyor,” which
heightens emotional intensity and reader engagement. The ending “gizlice iistiine atilabilmek
icin firsat kolluyordu” injects an element of suspense that, while not explicit in the ST, effectively
reflects the cub’s stealth. This version is emotionally rich and culturally resonant, favoring
dynamic equivalence over strict fidelity.

TT-3 finds a middle ground between the two poles. It preserves the ST’s logical structure with
minimal embellishment, maintaining formal equivalence while remaining fluid. “Biitiin sansini
baslangicta kullanmst: sanki” subtly echoes “his luck had been all in the beginning.” The
squirrel is described as “car car biitiin yabani yaratiklara varligini ilan eden o ¢enebaz sincap,” which
skillfully captures the meaning and tone of “chattered so volubly and always informed.” The
translator maintains the ST’s rhetorical structure and psychological nuance without
overexplaining, achieving a well-balanced translation.

TT-4 leans slightly more toward dynamic equivalence, with a stronger narrative voice and
local colour. Expressions like “avaz avaz bagirarak” (shouting at the top of its voice) and “a¢lik
hirswyla giiglenmis birtakim niyetler” (hunger-driven intentions) add dramatic flair. The sentence
structure is more expansive, especially in “baslangicta yaver giden sanst onu terk etmisti,” which
adds a sense of trajectory not explicitly stated in the ST. The final sentence — “kendini belli
etmeden siiriinerek yaklagmay: denemekten bagka caresi yoktu” —personalizes the cub’s strategy
with empathetic overtones, enhancing readability while moderately shifting tone.

TT-5 presents a clear, polished, and modern translation, prioritizing dynamic equivalence with
a balanced tone. The squirrel is rendered as “hararetle civildayan,” a phrase that captures both
sound and irritation, though “crvildayan” is slightly more positive or birdlike than “chattered.”
Still, the phrasing “yavru kurdun yaklasti§ini acik eden” reflects communicative clarity.

The translator retains the logical flow of the ST and concludes with “fark edilmeden siiriinerek
ona dogru yaklasmaya ¢alistyordu,” a concise and faithful rendering of the final action. Overall,
this version delivers both accuracy and fluency with stylistic ease.

Table 7. Chapter 8: The Law of Meat, (London, 1906) — Example 6
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(S‘I’or dsworth “The cub entertained a great respect for his mother. She could get meat, and she

Editions) never failed to bring him his share. Further, she was unafraid of things. It did not
occur to him that this fearlessness was founded upon experience and knowledge. Its
effect on him was that of an impression of power.” (p. 119)

"(F(;l;-rll Annesine saygis1 biiyiiktii. Yalmzca}' et bulmakla kalmiyor, yavrunun payiu

Yayinlari) getirmeyi de asla unutmuyordu. Ustelik korkusuzdu. Bu korkusuzlugunun
temelinde deneyim ve bilginin olabilecegi yavrunun aklina gelmiyordu. O bunu
annesinin giiciine yoruyordu. (p. 81)

;l;l:li Anasina kars1 derin bir saygis1 vardi yavrunun. O ¢iktigr avdan eli bos donmiiyor ve

Yayinlari) her zaman kendi payini getiriyordu. Ustelik goziinii daldan budaktan sakinmiyordu
hig. Oysa bu korkusuzlugun kokeninde bilgi ve deneyimin yattigini diisiinemiyordu
kiiciik yavru, bunun bir giicliiliik belirtisi oldugunu saniyordu. (p. 72)

;l:l:l;; fkiye is Annesine biiyiik bir sayg1 duyuyordu. O av bulup avlanabiliyor ve yavrunun payim

Bankas: getirmeyi asla ihmal etmiyordu. Ayrica hicbir seyden de korkmuyo‘%‘du. Bu

Kiiltiir korkusuzlugun tecriibe ve bilgi {izerine oturdugunu hentiiz anlamamisti. Uzerinde

Yayinlari) bir gii¢ etkisi yaratmist: bu durum. (p. 80)

TT-4 e 1 y

(Koridor Yavru kurt annesine buy'l.lk saygl d1.1y1.1yo'rdu. Etbulabiliyor, asla ona pay ayirmadigt

Yayinlan) da olmuyordu. Daha da 6tesi annesi hi¢bir seyden korkmuyordu. Bu korkusuzlugun
deneyim ve bilgi {izerine kurulmus oldugunun farkinda degildi. Onun agisindan bu
korkusuzluk kudret manasina geliyordu. (pp. 100-101)

Eg;sgan Yavru kurt annesine biiyiik bir sayg:i duyuyordu. Annesi et bulabiliyordu ve

Kitap) yavrusunun payina diiseni getirmeyi de hep basariyordu. Dahasi, higbir seyden

korkmuyordu. Bu gozii kadarligin tecriibe ve bilgiden kaynaklandigmi heniiz
anlamamisti. Uzerinde giiglii bir etki birakiyordu annesi. (p. 107)

TT-1 displays a high degree of formal equivalence, preserving both the structure and logical
flow of the source text. The phrases “Yalnizca et bulmakla kalmiyor, yavrunun payini getirmeyi de
asla unutmuyordu” and “Bu korkusuzlugunun temelinde deneyim ve bilginin olabilece$i yavrunun
aklima gelmiyordu” mirror the ST with minimal alteration. The sentence “O bunu annesinin
giiciine yoruyordu” subtly and concisely conveys the ST’s “Its effect on him was that of an
impression of power.” The translation is clean, restrained, and faithful, although slightly less
emotive than others.

TT-2 adopts a more dynamic and expressive tone. The use of “derin bir saygisi vardi” (a deep
respect) intensifies the emotional register. Similarly, “géziinii daldan budaktan sakinmyordu hig”
is a rich idiom that substitutes for “she was unafraid of things,” localizing the imagery for a
Turkish audience. However, the final line— “bunun bir giigliiliik belirtisi oldugunu saniyordu” —
introduces a judgmental tone (“santyordu”) that subtly shifts the original's neutral narrative
distance. This version enhances engagement but drifts from the source’s stylistic subtlety.

TT-3 follows the original sentence structures closely, aligning with formal equivalence. The
translator preserves the linear build-up of observations about the mother, from her hunting
ability to her fearlessness. Phrases like “iizerinde bir giic etkisi yaratmist: bu durum” replicate the
ST’s final sentence in both form and tone. However, “hicbir seyden de korkmuyordu” slightly
amplifies the absoluteness of her fearlessness beyond “she was unafraid of things.” Still, the
translation maintains fidelity while delivering clear and natural Turkish.
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TT-4 balances between formal and dynamic equivalence, with a slightly elevated diction. The
sentence “asla ona pay ayirmadig: da olmuyordu” reflects a more elaborate phrasing of the ST’s
simple “she never failed to bring him his share.” The phrase “kudret manasina geliyordu” translates
“impression of power” with elevated lexical choice, introducing a slightly grander tone than the
original, which was more observational and psychological. This version adds rhetorical
flourish, enriching reader impact while diverging slightly from the ST’s understated tone.

TT-5 leans toward dynamic equivalence, offering fluid, idiomatic language. The line “hep
basariyordu” (she always succeeded) softens the absolute reliability implied in “never failed.”
“Gozii kadarlik” as a substitute for “fearlessness” is creative, although rare and perhaps archaic,
which could either enrich or obscure meaning depending on the reader. The final sentence —
“iizerinde giiclii bir etki birakiyordu annesi” —shifts focus slightly by framing the mother as the
subject who acts (“left a strong impression”), whereas the ST presents the cub as the one who
experienced an effect. This results in a more emotive, slightly reinterpreted version.

Table 8. Chapter 8: The Law of Meat, (London, 1906) — Example 7

(S‘I] d th “Famine came again, and the cub with clearer consciousness knew once more the
E d’(: § sm)ror bite of hunger. The she-wolf ran herself thin in the quest for meat. She rarely slept
tons anymore in the cave, spending most of her time on the meat-trail and spending it
vainly. This famine was not a long one, but it was severe while it lasted. The cub
found no more milk in his mother's breast, nor did he get one mouthful of meat for
himself.” (p. 119)
TT-1 : . e <
“Yine katlik oldu ve yavru bir kez daha, hem de bu kez daha bilingli olarak aghig: tatt1.
(Can . . . . <
Disi kurt av pesinde kogsmaktan iyice zayifladi. Artik nadiren magarada uyuyor,
Yayinlari) N .
zamaninin ¢ogunu av arayarak gegiriyordu, hem de bosuna. Her ne kadar ¢ok uzun
siirmediyse de bu seferki kitlik ¢cok siddetliydi. Yavru artik ne annesinin memesinde
siit bulabiliyordu ne de yiyecek bir lokma et.” (p. 81)
TT-2 “Yeni kitlik donemi baggdsterdi. Yavru achigin ne demek oldugunu bu kez daha
(Oda e e e 1 .
bilingli bir bigimde anladi. Ana kurt a¢ acina av pesinde kosturup durmaktan
Yayinlari) o . el e
zayifladi. Magarada hemen hemen hi¢ kalmiyor, zamaninin biiyiik boliimiinde av
artyor, ama her seferinde bos doniiyordu. Bu yeni kitlik dénemi pek uzun
siirmemekle birlikte ortali§1 kirip gecirmisti. Yavru kurt anasinin memelerinde tek
damla siit bulamadig; gibi etin yiiziinde de hasret kald1.” (p. 73)
T"ll-3 L. “Yine kithik oldu ve yavru, agliktan midesinin kazinmasinin ne demek oldugunu
(Tiirkiye Is et . . -
Bankast daha gelismis bir bilingle kavradi bu kez. Disi kurt av pesinde kosarken iyice
e zayiflamisti. Yuvasinda artik ¢ok ender uyuyor, vaktinin ¢ocugunu av pesinde
Kiiltiir . . . .. . . .
geciriyor ama bir sonug elde edemiyordu. Uzun siirmedi bu aglik ama ¢ok siddetli
Yayinlari) .. . . y s ”
yasand1. Yavru ne annesinin memesinde siit, ne de agzinda et bulabiliyordu.” (p. 80)
TT-4. “Kitlik yeniden etkisini gosterdi. Ve yavru bir kez daha ama bu kez ne demek
(Koridor Ny . o . o Tyses .
oldugunu acikca idrak ederek aghigin pencesine diistii. Disi kurt et pesinde
Yayinlar1) e e < . <
kosmaktan iyice bitkin diismiistii. Magarada ¢ok nadir uyuyor, zamaninin ¢ocugunu
nafile av arayiglarinda geciriyordu. Bu kitlik aslinda ¢ok uzun siirmemisti ama bir
hayli sert gecti. Yavru kurt artik annesinin memelerinde siit de agzina atacak bir
pargca et de bulamiyordu.” (p. 101)
TT-5

“Aclik yeniden kapiy1 cald: ve artik daha berrak bir bilince sahip olan yavru kurt
acligin acismi bir kez daha tatti. Et pesinde kosan Disi Kurt helak oldu. Artik
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(Dogan magarada nadiren uyuyor, gliniin ¢ocugunu av izi siirerek geciriyor, fakat zamanini

Kitap) bosa harciyordu. Bu seferki aglik uzun siirmedi ama son derece sikintili gegti. Yavru
kurt ne annesinin memesinden siit igebiliyor, ne de kendine bir lokma et
bulabiliyordu.” (p.108)

TT-1 demonstrates a strong orientation toward formal equivalence. The sentence structures
generally mirror the original, and there is minimal lexical embellishment. The phrase “hem de
bu kez daha bilingli olarak ac¢ligi tatt”, which is the translation of “with clearer consciousness knew
once more the bite of hunger” faithfully, though the metaphorical “bite” is flattened into a more
general “tasted hunger.” The concluding line— “artik ne annesinin memesinde siit bulabiliyordu ne
de yiyecek bir lokma et” —preserves the double negation and parallelism of the ST effectively.
This translation offers a clear, structured rendition with restrained interpretation.

TT-2 favors a more dynamic and expressive approach. The phrase “agligin ne demek oldugunu...
anlad:” makes the cub’s experience more cognitively reflective than the ST, where the
awareness is instinctive and somatic. Descriptions like “a¢ acina av pesinde kosturup durmak”
and “ortalig kirp gegirmisti” add vividness and local idioms, enhancing reader engagement.
The final line, “etin yiiziinde de hasret kaldi,” is poetic but departs semantically from “did not
get one mouthful of meat.” This translation prioritizes effect over precision, using idiomatic
Turkish for emotional resonance.

TT-3 presents a carefully balanced version with a tendency toward formal equivalence. The
translation of “acliktan midesinin kazinmasinin ne demek oldugunu... kavradir” creatively renders
“the bite of hunger” while retaining metaphorical impact. “Bir sonug¢ elde edemiyordu” substitutes
“vainly” with a clear Turkish alternative. The final line mirrors the ST’s parallel structure well:
“ne annesinin memesinde siit, ne de agzinda et bulabiliyordu.”

TT-4 leans toward dynamic equivalence, employing an elevated tone and emotionally loaded
expressions. The phrase “acik¢ca idrak ederek acligin pencesine diistii” dramatizes the cub’s
experience beyond the original's more restrained “knew once more the bite of hunger.” The
depiction of the she-wolf “bitkin diismiistii” is evocative but substitutes the straightforward
“ran herself thin.” The expression “bir parca et” or “one mouthful of meat” localizes the idea but
slightly diminishes the metaphorical impact of starvation.

TT-5 delivers a smooth and emotionally rich rendition, with a moderate dynamic equivalence
orientation. The line “acligin acisini bir kez daha tatt1” balances clarity and emotional depth,
although the word “acisini” (pain) introduces an explicit effect not in the ST’s “bite.” The
sentence “Disi Kurt helak oldu” (“The She-Wolf was destroyed”) is a strong idiomatic choice,
deviating from “ran herself thin” and amplifying drama. Still, this choice may resonate well
with Turkish readers. The structure “ne... icebiliyor, ne de... bulabiliyordu” etfectively reflects
the ST’s rhythm.
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Table 9. Chapter 8: The Law of Meat, (London, 1906) — Example 8

ST
(Wordsworth
Editions)

“Before, he had hunted in play, for the sheer joyousness of it; now he hunted in
deadly earnestness, and found nothing. Yet the failure of it accelerated his
development. He studied the habits of the squirrel with greater carefulness, and
strove with greater craft to steal upon it and surprise it. He studied the wood-mice
and tried to dig them out of their burrows; and he learned much about the ways of
moose-birds and woodpeckers. And there came a day when the hawk's shadow did
not drive him crouching into the bushes.” (p 119)

TT-1
(Can
Yayinlari)

“Eskiden oyun olsun diye, sadece hosuna gittigi i¢in avlaniyordu; simdiyse biitiin
ciddiyetiyle avlaniyor ama hi¢bir sey bulamiyordu. Ama bu basarisizliklar onun
gelisimini hizlandirmaya yaradi. Sincabin aligkanliklarini daha biiyiik bir dikkatle
inceliyor, caktirmadan {istiine atilip onu sasirtmak igin giderek kurnazlasan
diimenler kuruyordu. Orman siganlarini inceliyor, onlar1 yuvalarindan gikarmak igin
yerleri kaziyordu. Bu arada alakargalar ve agackakanlar hakkinda da bir stirii sey
ogrenmisti. Ve giin geldi, atmacanin golgesi onu ¢alilarin altina kagirmaz oldu.” (p.
82)

TT-2
(Oda
Yayinlari)

“Onceleri yalnizca eglenmek igin ya da oyalanmak icin avlanirdi. Oysa simdi aghgin
diirtiisiiyle zorunlu olarak ¢ikiyordu av aramaya, ne var ki hicbir sey bulamiyordu.
Gelgelelim bu basarisizhi1 goziinii daha da agiyor, yeteneklerinin daha da
gelismesine yol acityordu. Sincabin huyunu suyunu 6grenmek icin hareketlerini
kolluyor, sinsice sokulup onu gafil avlamaya calisiyordu. Agackakan ve kuslarin
huylarina iliskin bilgileri ¢ogalmisti. Gel zaman git zaman, atmacanin golgesi bile
artik onu c¢alilara kagiramaz oldu.” (pp. 73-74)

TT-3
(Tiirkiye ig
Bankasi
Kiiltiir
Yayinlari)

“Onceden oyun igin avlanmusti, sirf zevk igin. Simdiyse biiyiik bir ciddiyetle ava
gidiyor ama hicbir sey bulamiyordu. Ama bu basarisizligr bile onun gelismesini
hizlandiriyordu. Sincabin davranislarimi biiyiik dikkatle izleyip onu sasirtmaya,
darbesini ustalikla ve hi¢ beklemedigi zamanda vurmaya ugrasiyordu. Orman
faresini inceledi, yerin altindaki yuvasindan ¢ikmasin saglamak igin toprag: kazds;
alakarganin ve agackakanin ne zaman ne yaptigma iliskin ¢ok daha fazla sey
ogrendi. Ve atmacanmn golgesini goriince ¢aliliklarin icine saklanmadigi giinler

geldi.” (p. 81)

TT-4
(Koridor
Yayinlari)

“Onceleri oyun niyetiyle yalnizca eglenmek icin avlanirken, simdi biiyiik bir
ciddiyetle et pesinde kosuyor ama hicbir sey bulamiyordu. Diger taraftan
alakargalarla agackakanlarin davranislariyla ilgili ¢ok sey oOgrendi. Ve sonra
atmacanin golgesinin onu ¢aliliklarin arasia ka¢gmaya sevk etmedigi giinler geldi.”

(p. 101)

TT-5
(Dogan
Kitap)

“Onceleri zevk igin avlanmisti, ¢iinkii bundan saf bir keyif almisti. Artik 6liimciil bir
ciddiyetle avlanuyor ama hicbir sey bulamiyordu. Fakat bu basarisizlig1 gelisini de
hizlandiriyordu. Sincabin hareketlerini daha dikkatle izliyor, birden 6niine ¢ikip onu
afallatmay1 daha iyi beceriyordu. Dag farelerini inceliyor, onlar1 inlerinden
c¢ikarmaya calisiyordu. Ayrica alakarga ve agackakanlarla ilgili de epey sey
ogrenmisti. Ve giinii geldi artik sahin golgesi en yakin ¢alilia sinmesine neden
olmuyordu.” (sf. 108)
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TT-1 demonstrates a solid balance between formal and dynamic equivalence. The sentence
“Eskiden oyun olsun diye, sadece hosuna gittigi icin avlaniyordu; simdiyse biitiin ciddiyetiyle avlaniyor
ama hicbir sey bulamiyordu” mirrors the ST’s contrast between past play and present necessity.
The phrase “giderek kurnazlasan diimenler kuruyordu” (was setting increasingly cunning tricks)
conveys “strove with greater craft,” though it localizes and stylizes the original. The final line —
“atmacanin golgesi onu ¢calilarin altina kagirmaz oldu” —is natural and clear, though slightly less
expressive than the ST’s metaphorical “drive him crouching.” This version is accessible,
accurate, and largely faithful, leaning slightly toward dynamic equivalence for stylistic
fluency.

TT-2 takes a creative, highly dynamic approach. Phrases like “acligin diirtiisiiyle zorunlu olarak
ctkiyordu” reframe the cub’s motivation in more reflective, human terms. Idioms such as “gel
zaman git zaman” and “géziinii daha da agryor” increase cultural fluency but diverge from the
ST’s more restrained, descriptive tone. The squirrel becomes an emotional opponent rather
than a strategic target. Although the meaning is broadly preserved, the tone shifts toward
dramatization. This version excels in engaging Turkish readers but strays furthest from formal
equivalence.

TT-3 offers a close approximation of formal equivalence. The phrase “sirf zevk icin” (for sheer
pleasure) captures the emotional tone of “for the sheer joyousness of it.” The progression of
development is retained with precision: “ama bu basarisizligr bile onun gelismesini
hizlandiriyordu.” Descriptions like “darbesini ustalikla ve hi¢ beklemedigi zamanda vurmaya
ugrastyordu” give a slightly more aggressive spin to “surprise it,” but they maintain narrative
tension. The translator adheres closely to the ST’s order and tone, resulting in a strong formal
match with minor stylistic interpretation.

TT-4 is much abridged, omitting large sections of the original passage. While it retains the
overarching meaning—focusing on the shift from play to necessity and the hawk’s waning
power —it omits crucial elements: the study of squirrels, wood-mice, and details of the cub’s
learning process. The phrase “kagmaya sevk etmedigi giinler geldi” is elegant, but again, more
interpretive than the ST’s vivid, physical “crouching into the bushes.” This version prioritizes
readability and summary, sacrificing both formal fidelity and some dynamic detail.

TT-5 delivers a smooth and slightly dynamic version, with natural syntax and solid semantic
alignment. The initial contrast— “zevk i¢cin avlanmisti... artik 6liimciil bir ciddiyetle avlaniyor” —
closely reflects the ST’s shift in tone. Descriptions like “birden oniine ¢ikip onu afallatmay: daha
iyi beceriyordu” interpret “surprise it” more behaviourally than strategically. “Sahin golgesi”
replaces “hawk’s shadow,” an accurate and culturally neutral term. The ending — “sahin golgesi
en yakin calilia sinmesine neden olmuyordu” —captures the idea well while slightly shifting the
syntax. Overall, this version effectively balances meaning and naturalness.
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Table 10. Chapter 8: The Law of Meat, (London, 1906) — Example 9

ST

(Wordsworth

Editions)

“He had grown stronger, and wiser, and more confident. Also, he was desperate. So
he sat on his haunches, conspicuously, in an open space, and challenged the hawk
down out of the sky. For he knew that there, floating in the blue above him, was
meat, the meat his stomach yearned after so insistently. But the hawk refused to
come down and give battle, and the cub crawled away into a thicket and whimpered
his disappointment and hunger.” (p. 119)

TT-1
(Can
Yayinlari)

“Giiglenmisti, akillanmist1 ve kendine daha ¢ok giiveniyordu. Her seyi goze alacak
kadar da caresizdi. O yiizden saklanmak yerine ortalik bir yere ¢ikip oturdu ve
gokytiziindeki atmacaya asagl gelmesi i¢cin meydan okudu. Ciinkii yukarida mavi
gokytiziinde stiziilmekte olan seyin et oldugunu biliyordu ve cani 1srarla o eti
istiyordu. Ama atmaca asagiya inip kavgaya tutusmay1 reddetti ve yavru da bir
caliliga girip diis kiriklig ve agliktan agladi.” (p. 82)

TT-2
(Oda
Yayinlari)

“Simdi daha giiglii, daha akilli ve daha giivenli olmustu. Ustelik meydan okuyucu,
gozil kara bir hava gelmisti tizerine. Diizliik bir yerin ortasina oturuyor, gokytiziinde
dolasan bu yaratigin bir an 6nce midesine indirmek i¢in ugrunda yanip tutustugu
bir et oldugunu biliyor ama atmaca doviismek icin asagr inmeyi goze alamiyor,
yavru kurt iste o zaman bir ¢aliligin altina uzanip diis kiriklig icinde agiktan inleyip
sizlanmaya bagliyordu.” (p. 74)

TT-3
(Tiirkiye s
Bankasi
Kiiltiir
Yayinlari)

“Gittikge glicleniyor, akillaniyor ve kendine daha ¢ok giiveniyordu. Ama yine de
umutsuz haldeydi. Bir seferinde agikta oturup gokteki atmacaya meydan okudu.
Orada, tistiinde maviliklerde yiizenin, midesinin o kadar 1srarla istedigi et oldugunu
biliyordu. Ama atmaca asag1 inip onunla savasmay1 reddedince bir ¢aliligin icine
girip viyak viyak aglayarak hayal kirikligini ve agligini haykirdi.” (p. 81)

TT-4
(Koridor
Yayinlari)

“Gittikge giicleniyor, akillaniyor ve kendine giivenli hale geliyordu. Tiim bunlarin
yaninda c¢aresizdi de. Bu yiizden agik alanda, kalgalarmin {izerine oturup
gokytiziindeki atmacaya alenen meydan okudu. Zira mavilikte siiziilen o seyin
midesinin biiyiik bir 6zlem ve 1srarla istedigi et oldugunu biliyordu. Ama atmaca
asag1 inip onunla savasmay1 kabul etmedi. Yavru kurt da hayal kiriklig1 ve aglik
hissiyle sizlanarak ¢aliliga geri dondii.” (p. 101)

TT-5
(Dogan
Kitap)

“Giiglenmis ve akillanmis, giiveni artmisti. Tabii ¢aresizdi de. Dolayisiyla apagik bir
alanda kalgasinin tizerine oturdu ve gokytiziinden asagiya siiziilen sahine meydan
okudu. Ciinkii masmavi gokytiziinden siiziilen seyin, midesinin uzun zamandir
hasretini ¢ektigi et oldugunu biliyordu. Fakat sahin alcalmay1 ve savasa katilmay
reddetti, yavru kurt da ¢aliliga dogru siiriinerek hayal kiriklig1 ve aglikla inledi.” (p.
108)

TT-1 achieves a balanced combination of formal and dynamic equivalence, slightly leaning
toward dynamic equivalence. It begins with a structurally faithful rendering: “Giiclenmisti,
akillanmist: ve kendine daha ok giiveniyordu” closely mirrors the source’s opening. However,
Nida’s principle of receptor response is more evident in interpretive choices such as “Her seyi
goze alacak kadar da ¢aresizdi”, which enriches the emotional context beyond the straightforward
“he was desperate.” The phrase “can: israrla o eti istiyordu” etfectively conveys the cub’s
instinctive craving, matching the ST’s emotive tone. Likewise, “diis kiriklig1 ve acliktan agladr”
transforms the subtle “whimpered” into a culturally familiar expression of sorrow. These
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adaptations prioritize the target reader’s understanding and emotional engagement,
exemplifying dynamic equivalence in practice while retaining structural coherence.

TT-2 strongly favours dynamic equivalence, often at the expense of structural fidelity. The
opening shifts tense and voice—“Simdi daha giiclii, daha akill: ve daha giivenli olmustu”—
departing from the past narrative frame of the ST. This shift makes the sentence more vivid
and immediate for the Turkish reader, aligning with Nida’s aim of replicating the original
effect rather than form. The addition of idiomatic expressions such as “gézii kara bir hava
gelmisti iizerine” and “dolagan bu yaratik” reflects an interpretive style, which aims to naturalize
the text within the cultural and linguistic norms of Turkish. Emotional expression is also
heightened: “aciktan inleyip sizlanmaya basliyordu” replaces the subdued “whimpered” with a
more dramatic depiction of the cub’s distress. While this translation effectively evokes
emotional response, it significantly diverges from the syntactic and lexical structure of the
original, demonstrating a reader-centred, dynamic approach.

TT-3 leans heavily on dynamic equivalence, though it maintains moderate structural parallels.
The use of progressive verbal forms in “Gittikge giicleniyor, akillaniyor ve kendine daha ¢ok
gliveniyordu” departs from the perfect past construction of the ST, suggesting ongoing
transformation rather than completed development. The translator emphasizes emotional
resonance through phrases like “viyak viyak aglayarak hayal kirikligimi ve achgini haykirdi”,
amplifying the subtle act of “whimpering” into a desperate cry. While this exaggerates the
emotional impact compared to the source, it aligns with Nida’s receptor-oriented strategy,
seeking a comparable emotional reaction from the Turkish reader. Additionally, “iistiinde
maviliklerde yiizenin” is a poetic rendering of “floating in the blue above him,” maintaining the
image’s essence while adapting its form to Turkish literary aesthetics. Overall, this translation
foregrounds the emotive and stylistic adaptation over strict linguistic correspondence.

TT-4 adopts a moderately balanced approach, showing respect for both the form and meaning
of the original. The phrase “kal¢alarinin iizerine oturup” is a close structural equivalent of “sat
on his haunches,” preserving the anatomical precision of the gesture. Lexical choices such as
“caresizdi” and “midesinin biiyiik bir 6zlem ve 1srarla istedigi et” faithfully echo the desperation
and longing in the ST, while slightly enhancing the emotional weight in a culturally familiar
register. Importantly, the sequence of events is maintained without significant shifts in tense
or perspective, which supports formal equivalence. At the same time, expressive details like
“sizlanarak ¢aliliga geri dondii” reflect the cub’s inner state in a way that resonates naturally with
Turkish readers. As such, this version successfully merges Nida’s two equivalence types,
creating a text that is both accurate and accessible.

TT-5 is the most formal equivalent among the five, adhering closely to the syntactic and lexical
structures of the original. Sentences like “apacik bir alanda kalcasinin iizerine oturdu” reflect a
nearly word-for-word rendering of “he sat on his haunches, conspicuously, in an open space.”
The translator resists the temptation to embellish, instead opting for a restrained and accurate
reproduction of the ST. Emotional content is still conveyed effectively: “midesinin uzun
zamandir hasretini gektigi et” captures the yearning hunger, while “hayal kiriklig1 ve aglikla inledi”
remains faithful to the understated tone of “whimpered.” The translation avoids idiomatic or
culturally adapted phrasing, which aligns with Nida’s formal equivalence, emphasizing
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linguistic fidelity over reader impact. It offers a more neutral tone, suitable for readers who
value textual authenticity and closeness to the original narrative style.

One can achieve from the comparison of selected passages from the novel that TT-1 (Can
Yayinlart) and TT-3 (Tiirkiye Is Bankas: Kiiltiir Yayinlar) are the most formally equivalent,
closely adhering to the ST’s sentence structure and tone. TT-2 (Oda Yayinlart) and TT-5 (Dogan
Kitap) exhibit dynamic equivalence, favouring idiomatic expression and emotional
accessibility, though occasionally introducing interpretive shifts. TT-4 (Koridor Yayinlari)
stands in between, using formal structure with elevated vocabulary that adds gravitas to the
mother’s portrayal. Each version represents a valid translation strategy by illustrating the
delicate interplay between linguistic fidelity and expressive adaptation in literary translation
and proper usage of Turkish by not compromising the expressions in the source texts as well
as the authenticity of the target language, Turkish.

Eugene Nida’s concepts of formal equivalence and dynamic equivalence provide a
comprehensive lens through which to evaluate the Turkish translations of White Fang.
According to Nida (1964), formal equivalence aims to preserve the structure and content of the
source text, ensuring the translation remains as faithful as possible to the original’s linguistic
form. This principle is evident in efforts to accurately translate specific terms like “moose-bird”
as “alakarga” and “ptarmigan” as “kar tavugu.” Translators who fail to prioritize formal
equivalence, as seen in the substitution of these terms with “agackakan” or “keklik,” compromise
the ecological authenticity and specificity of the narrative.

On the other hand, dynamic equivalence, as defined by Nida, focuses on producing a
translation that elicits a response in the target audience equivalent to that of the source
audience. This is particularly relevant in translating phrases like “The shorter grew her
temper,” where dynamic equivalence demands capturing the emotional and relational tension
between the mother and cub.

Nida’s assertion that “a translation should not only convey the message but also reflect the style and
spirit of the original” is central to this study. Translators who merely replicate surface-level
meanings without accounting for cultural and linguistic nuances risk creating disjointed or
misleading interpretations. Examples in this study demonstrate that achieving an effective
balance between formal and dynamic equivalence is essential for preserving both the lexical
precision and emotive power of Jack London’s work.

Paratextual Elements of the Target Texts

The discussion of paratexts in this study draws on Gérard Genette’s seminal work Paratexts:
Thresholds of Interpretation (1997), in which he defines paratexts as the “thresholds” of a
text—elements such as titles, prefaces, cover design, blurbs, and author or translator notes—
that mediate the relationship between the text and its readers. Genette distinguishes between
peritexts (elements physically attached to the book, such as the cover, typography, and
prefaces) and epitexts (external elements such as interviews, advertisements, or reviews). In
the context of translation studies, these paratextual features serve not only as framing devices
but also as interpretive cues, shaping how the target audience approaches and evaluates a
translated work.
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Target texts to be compared in this study differ not only in terms of preferences and decisions
made by their translators, but also in several paratextual elements, including their covers,
prefaces, back cover texts, etc. These paratextual elements can be considered as a reflection of
the strategies of marketing and patronage of the publishing houses.

As an illustration, covers of the source text, which is published by Wordsworth Editions in 2004
(ST), and three of the target texts, namely those of Can Yaymnlar: (TT-1), Oda Yaymnlar: (TT-2),
and Tiirkiye Is Bankas: Kiiltiir Yaymlar: (TT-3), have a white wolf, which represents the
protagonist of the novel, the hybrid of wolf and dog named ‘White Fang’, and a landscape of
snowy hills. Furthermore, in the cover of TT-2, the wolf appears to be standing over or
mounting another wolf, which is lying down or subdued beneath it. The posture suggests a
moment of predatory behaviour, and the red tones around the lower wolf might symbolize
injury, blood, or danger, reinforcing the harsh and violent natural world that Jack London
frequently depicts in White Fang. The scene aligns with the novel’s themes of survival, power
dynamics, and the brutal law of the wilderness. While the cover of other aforementioned target
texts gives the impression of only a typical landscape with the protagonist of the novel,
particularly, that of TT-3 draws attention with the shades of green, which intends to give the
ambiance of forest in a misty weather with silhouettes of pine trees, howling wolves, and birds
in flight stretch across the middle. A wolf's face (presumably White Fang) is subtly blended
into the background as a silhouette, with its piercing eyes emerging from the middle of the
design— giving a mysterious, introspective tone.

Covers of the target text published by Koridor Yayinlar: (TT-4) and Dogan Kitap (TT-5) differ
from the others with their modern design that neither includes the portrait of a white wolf nor
a forest or snowy hill landscape. The cover of TT-4 includes not a realistic portrait of the wolf,
but little grey wolf icons in the middle, and bottom left and right-hand corners. The usage of
white, grey, and muted green in the cover gives it a cold, wintry atmosphere that reflects the
harsh northern wilderness setting of the novel. Moreover, the background is decorated with
stylized, snow-covered trees and snowflakes scattered across gently undulating hills. These
elements evoke a sense of the Arctic environment. The cover of TT-5, which is totally different
from the rest of the target texts, includes only a pattern of circles and triangles, which can be
interpreted as symbolizing the mouth and teeth of a wolf. Moreover, the dominant colours of
the cover are lavender-like purple and light green on a white background. This design makes
the TT-5 distinguished among the other target texts with its modern design rather than
classical, and this can be interpreted as the publishing house intends to draw the attention of
young readers. The cover of TT-5 also includes the phrase “With the preface by Hakan Giinday”
who is a Turkish novelist especially read by younger readers with his style of writing is close
to Clandestine or underground literature and his writing is characterized by its exploration of
the darker aspects of human nature, delving into themes such as violence, existentialism,
identity, and societal marginalization Giinday often employs a raw and unflinching narrative
style, challenging readers to confront uncomfortable truths (Alkan, 2003). Clandestine
literature, commonly known as "underground literature," describes a form of publishing and
editorial activity that typically involves self-publishing works that may violate local legal
regulations. This type of literature often seeks to evade censorship, legal action, or various
forms of repression. In academic contexts, it may be categorized as heterodox publications,
contrasting with officially recognized and orthodox publishing (Dewulf, 2010, p. 99)
Therefore, publishing Giinday’s preface for White Fang can be considered as an attempt to
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introduce the novel White Fang as an attractive novel for younger readers, by emphasising that
it also contains similar themes with the novel of Giinday like struggling between prey and the
hunter, life and death as well as surviving against the cruelty of nature. However, in White
Fang, this struggle is between animals, while in Giinday’s novel, between humans. The back
cover of the TT-5 also includes a quote from Giinday’s preface for White Fang: “Life is
challenging against death and that’s where it takes its power from.”

While the TT-5 is the only target text that includes the preface, all target texts include brief
information about the plot of the novel on their back covers. TT-3, published by Tiirkiye Is
Bankas: Kiiltiir Yayinlari, also includes the biography of Jack London on its back cover, while
in the other editions, the biography of Jack London is located in the pages after the copyright
page. The only edition that includes neither London’s, nor the translator’s biography is TT-2,
which is published by Oda Yayinlari.

Last but not least, names of the translators are included on the cover of all target texts, except
for TT-5 and TT-3, which can be interpreted as the policy of patronage and translator’s
visibility. In line with Lawrence Venuti’s (1995) concept of the "translator’s invisibility," such
paratextual decisions contribute to the marginalization of the translator’s role, reinforcing the
illusion of transparency in translated literature. By omitting the translator's name from the
cover, these editions align with the dominant Anglo-American norm of producing translations
that read as if originally written in the target language —thereby suppressing the translator’s
mediating presence and diminishing their authorship in the eyes of the reader.

To sum up, the comparison of the five Turkish target texts of White Fang reveals that variations
among them extend far beyond linguistic choices made by translators; they are also deeply
influenced by paratextual elements such as cover design, prefaces, and back cover texts. These
elements are not merely decorative or supplementary, but rather serve as critical indicators of
the publishing houses” marketing strategies and intended readerships. While some editions
(TT-1, TT-2, and TT-3) preserve traditional imagery consistent with the themes of Jack
London’s narrative—such as white wolves and snowy landscapes—others (TT-4 and TT-5)
adopt more modern, abstract, or symbolic designs that shift the aesthetic and interpretative
framework of the novel. The inclusion of Hakan Giinday’s preface in TT-5 notably exemplifies
a deliberate effort to reframe White Fang within the context of contemporary Turkish
underground literature, emphasizing thematic parallels between London’s depiction of
survival in nature and Giinday’s explorations of existential struggle in society.

In the Turkish editions of White Fang analysed here, peritextual elements like cover art,
typography, and inclusion of translator biographies act as indicators of the publisher’s
intended audience and position the text within certain literary categories (e.g., children’s
literature, classics, contemporary fiction). Epitextual elements—such as online promotional
materials or interviews with the translators—although beyond the printed page, also
contribute to constructing the text’s reception context. This aligns with Genette’s view that
paratexts are not mere “accessories” but integral to the act of reading, influencing both the
marketing and the interpretive horizon of a work.
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Additionally, the placement and presence of author and translator biographies across editions
reflect varying degrees of emphasis on the text’s literary heritage and translation visibility.
Covers of source texts and target texts are presented in the Appendix chapter of this study.

Discussion and Conclusion

This study has explored the complexities of literary translation through a comparative analysis
of five Turkish translations of Jack London’s White Fang in terms of equivalence. By applying
Eugene Nida’s theories of formal and dynamic equivalence as well as insights from scholars
like Susan Bassnett (2002) and Lawrence Venuti (1995), the study highlighted the interplay
between linguistic fidelity and cultural adaptation in the translation process.

The analysis revealed significant variances in the translators” approaches, particularly in their
handling of lexical choices, figurative language, and stylistic elements. For example,
translators’ preferences for different names for the animal, such as “moose-bird” and
“ptarmigan,” underscore the importance of cultural and ecological knowledge in rendering
specific details authentically. The discrepancies between translations also illustrate the
challenges of balancing faithfulness to the source text with readability and relevance for the
target audience.

In terms of formal equivalence, certain translations demonstrated high fidelity to the source
text’s sentence structure, imagery, and tone. These versions preserved London’s naturalistic
style and maintained a level of linguistic restraint that mirrored the original’s narrative
detachment. Conversely, translations leaning toward dynamic equivalence often introduced
colloquial expressions, idiomatic Turkish phrasing, and interpretive elaborations that
enhanced reader engagement but occasionally altered the stylistic register or narrative nuance.

One of the most significant findings of this study concerns the impact of translators’
educational and professional backgrounds on their stylistic and strategic choices. Translators
with formal academic training in language, philosophy, or literature tended to preserve
structural fidelity and lexical precision, whereas those with more diverse or practice-oriented
backgrounds often favoured idiomatic fluency and cultural adaptation. This aligns with
previous research suggesting that translator identity and experience are key factors in shaping
translational norms and strategies.

From a textual perspective, the translations demonstrated a continuum between formal and
dynamic equivalence. Omca A. Korugan’s version balanced structural fidelity with selective
use of idiomatic Turkish, preserving narrative flow without sacrificing accuracy. Bedia
Mekansiz’s translation leaned strongly toward dynamic equivalence, employing colloquial
expressions and restructuring sentences for fluency, which sometimes altered the stylistic
register of the source. Levent Cinemre’s rendition adhered closely to formal equivalence,
maintaining syntactic parallels and lexical precision, thus aligning with the conventions of
classic literature publishing. Ender Nail’s translation struck a middle ground, combining
structural fidelity with occasional reader-oriented adaptations. Nil Tuna’s version favoured a
modern, accessible Turkish, reflecting a dynamic equivalence approach that prioritised
immediacy and engagement over strict structural mirroring.

Beyond the textual analysis, the paratextual elements—including cover design, typography,
blurb wording, prefaces, and the inclusion (or omission) of translator biographies —proved to
be influential in framing the reader’s reception of each translation. For example, editions with
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visually striking covers and modern graphic design appeared to position the work for younger
or general readerships, potentially encouraging more dynamic and colloquial translation
choices. Conversely, editions styled to resemble “classics” collections, with restrained colour
palettes and traditional typefaces, tended to adopt more formal linguistic approaches,
reinforcing their alignment with canonical literature. Translator biographies, when present,
offered explicit markers of authority and expertise, potentially increasing reader trust in the
fidelity and quality of the translation. In cases where no biography was provided, the
evaluation of translation quality relied more heavily on textual evidence rather than perceived
translator ethos. Editions marketed as part of “classics” series, often with restrained visual
design and prominent translator credentials, tended to align with formal equivalence
strategies, reinforcing their canonical positioning. In contrast, editions with contemporary,
colourful covers and minimal translator visibility were more likely to adopt dynamic, reader-
friendly renderings. In terms of paratextual analysis, the study confirms that peritextual
elements such as cover design, typography, and inclusion of translator biographies influence
how translations are positioned and perceived.

The analysis of paratexts also highlighted the role of publishers in shaping translation
outcomes. Publishing houses with a strong reputation for literary quality often adopted
editorial policies that encouraged careful preservation of source-text style, while more
commercially oriented publishers appeared to prioritise readability and market appeal. This
suggests that paratextual framing can act as both a marketing tool and an implicit guide for
translation strategies, influencing not only how the work is presented but also how it is
rendered linguistically.

The concept of retranslation, as discussed by Lawrence Venuti (1995), emerges as a central
theme of this study. Retranslations are not merely attempts to refine previous versions but also
reflections of evolving linguistic norms, cultural shifts, and changing readership expectations.

The findings of this study demonstrate that retranslation in the Turkish versions of White Fang
serves a dual function: it both refines earlier renderings and adapts the text to new cultural
and linguistic expectations. While earlier translations often favored fluency and colloquial
expression, sometimes at the expense of stylistic nuance, more recent versions strive for
precision, literary restraint, and closer alignment with London’s naturalistic style. These
developments also reflect the backgrounds and orientations of the translators, whose varying
degrees of literary training, professional experience, and cultural exposure shaped their
strategies along the spectrum of formal and dynamic equivalence. In this respect, the results
support Antoine Berman’s notion of retranslation as a gradual return to the “foreign” elements
filtered out in initial versions, as well as Andrew Chesterman’s view of retranslation as a
response to shifting sociocultural norms and linguistic modernization. Ultimately, each
retranslation repositions White Fang for contemporary Turkish readers, extending the novel’s
afterlife and reaffirming its cultural and literary significance.

Ultimately, this study underscores the multifaceted nature of translation, where linguistic
decisions intersect with cultural, historical, and personal factors. By examining how different
translators navigate these complexities, this research contributes to a deeper understanding of
literary translation and its role in mediating cross-cultural communication. Future studies
could further explore the reception of such translations among diverse readerships or apply
similar methodologies to other works of literature.
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Appendix: Covers of Source Texts and Target Texts
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Figure 2. Cover and Back Cover of TT-1
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Figure 4. Cover and Back Cover of TT-3
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Figure 5. Cover and Back Cover of TT-4
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Figure 6. Cover and Back Cover of TT-5
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