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Degerli Okuyucular,

Sinirsiz Egitim ve Arastirma Dergisinin Temmuz 2018 sayisin1 sunmaktan mutluluk
duyuyoruz. Sinirsiz Egitim ve Arastirma Dernegi (SEAD) olarak 2016 yilindan bu yana
kesintisiz olarak yayinladigimiz Dergimizin amaci egitim ve arastirma alanina bilimsel katki
saglamaktir. Bu amacla kuramsal ve uygulamali calismalan yayinlama, bilimsel bilgileri
ulusal ve uluslararasi duzeye aktarma, yeni bilgiler uretilmesine ortam hazirlama suirecine
oncelik verilmektedir.

Dergimizin Bilim Kurulu yurt ici ve yurt disinda gorevli akademisyenlerin katkilaryla
giderek glclenmektedir. Akademik kalitesinden odun vermeden yayin hayatina devam
edecek olan Dergimizin hazirlanmasina emegi gecen biitiin editor, yazar ve hakemlere
tesekkur ediyoruz.

Yilda U¢ sayr olarak yayinlanan Dergimiz cesitli ulusal ve uluslararas1 duzeydeki
indekslerde taranmaktadir. Bu sayida egitimle ilgili 4 bilimsel arastirmaya yer
verilmistir. Dergimiz, egitim ve arastirma alanina yonelik makalelerin yani sira disiplinler
aras1 akademik calismalarin yer aldig1 seckin bir yayin olarak okuyucu ile bulusmaya devam
edecektir.

Dergimizin egitim alanina katkilar getirmesini diliyoruz. Saygilanmizla.

SINIRSIZ EGITIM VE ARASTIRMA DERNEGI
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Ogretmen Yetistirmede Beceri Yaklasimi
Prof. Dr. Firdevs GUNES, Ankara Universitesi, firdevs.gunes@gmail.com

Ozet: Egitim denilince de ilk akla gelen kelime dgretmen olmaktadir. Egitim sisteminin her boyutunda
aktif rol alan 6gretmenlerin nitelikli yetistirilmeleri gerekmektedir. Ogretmen yetistirme siirecinde gesitli egitim
yaklasimlari uygulanmaktadir. Bunlar llkelere ve déneme gore degismektedir. En eski 6gretmen yetistirme
yaklasimi geleneksel yaklasimdir. Bunu davranisg, bilissel ve yapilandirici yaklagim izlemektedir. Her yaklasimin
O0gretmen yetistirme anlayisi, amaci ve uygulamalari farklidir. Geleneksel yaklasimda her seyi bilen 6gretmen,
davranisci yaklasimda 6rnek 6gretmen, bilissel yaklasimda uzman 6gretmen, yapilandirici yaklasimda ise 6grenen
O0gretmen anlayisi 6n plana g¢ikmaktadir. Son yillarda Avrupa Birligi, Birlesmis Milletler, OCDE, UNESCO gibi
uluslararasi kuruluslarin 2030 vizyonunda 6gretmen vyetistirmede beceri yaklasimina agirlik verilmektedir.
Ogrencileri gelecege hazirlamak igin 6gretilecek cesitli bilgi, beceri, deger ve tutumlar iizerinde durulmaktadir.
Egitim kurumlarinin bunlar etkili bicimde nasil kazandiracagl konusunda calismalar yapilmaktadir. Boylece
diinyamizda bilgi toplumundan beceri toplumuna dogru gegisin altyapisi olusturulmaktadir.

Anahtar kelimeler: Ogretmen yetistirme, Yaklasim, Beceri.

Skill Approach to Teacher Education

Abstract: Teacher is one of the first words that comes to mind when the word education is uttered.
Effective rehabilitation of teachers who take an active role in all aspects of the education system is essential.
Various training approaches are applied during the teacher training process. These vary from country to country,
and from age to age. The oldest teacher training approach is the traditional approach. This is followed by the
behaviorist, cognitive and constructive approaches. Each of these differs in their approaches to teacher training
with their unique aims and application-orientations. In the traditional approach, the teacher knows everything.
In the behaviorist approach, the teacher serves as a role-model. In the cognitive approach, the teacher is
regarded as the expert while in the cognitive approach the teacher assumes the role of a learner. In recent years,
international organizations such as the European Union, the United Nations, OCDE and UNESCO have focused on
skill approach in their 2030 vision for teacher training. In this respect, a variety of knowledge, skills, values and
attitudes are taken into consideration to prepare students for the future. Therefore, studies are being conducted
on how educational institutions can effectively make them available. This shows that the infrastructure for the
transition from the information society to the skills society is established in our world.

Keywords: Teacher education, Approaches, Skill.

Kiinyesi: Giines, F. (2018). Ogretmen Yetistirmede Beceri Yaklasimi. Sinirsiz Egitim ve Arastirma Dergisi, 3(2), 1-16, DOI:
10.29250/sead.441487.

Bu makale intihal.net sistemi tarafindan taranmis ve orijinal bir makale oldugu tespit edilmistir.

Yazar Orcid No: 0000-0002-9449-8617
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Firdevs GUNES

1. Giris

Ogretmen egitim sisteminin beynidir. Ogrencilerin 6grenmelerine yardim eder, onlara gesitli
bilgi ve beceriler kazandirir. Egitim sisteminin her boyutunda cesitli rol ve sorumluluklar Ustlenir. Bu
yonlyle egitim sisteminin kilit personeli olmakta ve iyi yetistirilmesi gerekmektedir. Ginimuzde
ogretmenlik bir uzmanlik meslegi olarak kabul edilmektedir. Yiksekégrenimi bitirmis, gerekli bilgi ve
becerileri kazanmis, 6gretmenlik yapma yetkisini elde etmis kisiler tarafindan yuritilmektedir. Bu

nedenle cogu llkede 6gretmenlerin nitelikli yetismesi icin arastirmalar ve uygulamalar yapilmaktadir.

Ogretmen kelimesi, Tirkce sozliiklerde farkli anlam ve iceriklerle verilmektedir. Bunlardan

bazilar séyledir. Ogretmen;
1. Meslegi bilgi 6gretmek olan kimse, muallim, muallime(TDK,2005).

2. Resmi ya da 6zel egitim kurumlarinda gocuk, geng ya da yetiskinlere istenilen davranislari

kazandirmakla gorevlendirilen kimse,

3. Bilgi, gorgli ve yasantisi ile belli dal ve alanlarda baskalarinin yetisme ve gelismesine yardim

eden kimse,

4.0gretmenlik mesleginin gerektirdigi 6grenimi bitirerek ya da yeterlikleri kazanarak

ogretmenlik yapma yetkisini elde etmis olan kimsedir (TDK,1974).

Goruldigu gibi 6gretmen tanimlari egitim yaklasimlarina ve dénemlere gore degismektedir.
Eskiden bilgi 6greten kisi, muallim, olarak agiklanirken giderek davranis 6greten kimse olmaya
baslamistir. Son yillarda ise baskalarinin yetisme ve gelismesine yardim eden, mesleginin gerektirdigi
yeterlikleri kazanmis kimse olmaktadir. Bir baska ifadeyle geleneksel anlamda bilginin tek kaynagi ve
aktaricisi iken glinimiizde 6grencilere 6grenmenin yollarini 6greten bir rehber olmaktadir. Bunun igin
iyi yetistirilmesi ve meslekte uzman olmasi gerekmektedir. Ogretmenin nitelikli yetismesi dgrenci
basarisi ile egitimin kalitesini artirmakta ve gelecege yon vermektedir. Arastirmalar basarili egitim
sistemlerinin ortak oOzelliginin nitelikli 6gretmen oldugunu gostermektedir. Ayrica Ogrencilerin
basarilar arasindaki farkhhklari agiklamada 6gretmen niteligi birinci etken olmaktadir (Barber ve
Mourshed, 2007). Bu konuya c¢ogu gelismis Ulkede 6nem verilmekte, egitimin kalitesi ve 6grenci

basarisi icin 6gretmenlerin niteligi gelistirilmeye ¢alisiimaktadir.

Ogretmenlerin niteligi ile 6grenci basarisi arasindaki iliskileri belirlemek icin Amerika Birlesik
Devletleri Tennessee Eyaletinde on yil sliren bir arastirma yapilmistir. Arastirmada biri Ust diizeyde
nitelikli digeri az nitelikli iki 6gretmenin sinifindaki ortalama 8 yaslarindaki 6grencilerin basarilari

karsilastirilmistir. Baslangicta esit olan 6grenci gruplari arasinda fark tg¢ yil sonra artmis ve iki grup

Sinirsiz Egitim ve Arastirma Dergisi, 3 (2), 1 - 16
The Journal of Limitless Education and Research, 3 (2), 1 - 16
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arasindaki fark 50 puana ylkselmistir. Nitelikli 6gretmenin sinifindaki 6grencilerin az nitelikli
O0gretmenin 6grencilerine gére ortalama 3 kat daha hizliilerledikleri ortaya ¢ikmistir. Biitiin incelemeler
ilkokul birinci siniftan itibaren az nitelikli 6gretmenle yetisen 6grencilerin sonraki yillarda bu egitim
acigini kapatma ve diger gruptaki 6grencilerin diizeyine gelme sansini fazla bulamadiklarini gostermistir
(Gauthier ve Tagne,2014). Bu sonuglar 6gretmenlerin hem hizmet 6ncesi hem de hizmet icinde iyi
yetistirilmesini gerektirmektedir. Bu slirecte 6gretmenlerin bilgi ve becerilerini stirekli giincellemeleri,
sinifta etkili uygulamalara agirlik vermeleri, 6grencilerin 6grenme durumlarini stirekli gézlemeleri, farkh

degerlendirme tekniklerini kullanmalari beklenmektedir (Barnier, 2005).
2. Ogretmen Yetistirme Yaklasimlari

Dinyamizda 6gretmen vyetistirme calismalarinin kokli bir gecmisi vardir. Bu calismalar
incelendiginde Ogretmen vyetistirme strecinde farkh yaklasimlarin kullanildigi goérilmektedir. Bu
yaklasimlar dort bashk altinda toplanmakta, geleneksel, davranisgi, bilissel ve yapilandirici yaklasim

olarak siralanmaktadir. Her yaklasimin 6gretmen yetistirme anlayisi ve uygulamalari farkhdir.

e Geleneksel yaklasim en eski yaklasimdir. Temel amaci 6grencilere “bilgi aktarma”dir. Bu
yaklasimda 6gretmenin gorevi 6grencilere ders vermek, yani bilgi aktarmaktir. Bu nedenle
O0gretmen vyetistirme slirecinde 6gretilecek bilgilere agirhik verilmektedir. Bilgi odakli bu

yaklasimda “her seyi bilen 6gretmen” yetistirilmeye c¢alisiimaktadir.

e Davranis¢l yaklasimin amaci 6grencilerde “davranis degistirme” dir. Egitim sirecinde
ogrencilerin davranislarini degistirme, istendik davranislari kazandirma ve aliskanlik
olusturma lizerinde durulmaktadir. Ogretmenin davranis yoniiyle 6grencilere “6rnek” olmasi

ve davranislarini degistirmesi istenmektedir.

e Bilissel yaklasimda davranis yerine 6grencinin zihnini gelistirmeye agirlik verilmektedir. Bu
yaklasimda ana amag 6grencinin zihninde “sema gelistirme” dir. Bilgiler zihinsel semalarda
islenmekte ve yapilandiriilmaktadir. Zihinsel semalarinin ¢ok ve gelismis olmasi, bilginin
ogrenilmesini kolaylastirmaktadir. Bu nedenle 6grencilerin zihinsel semalarini gelistirme
Uizerinde durulmaktadir. Ogretmenin 6grenme konusunda uzman olmasi yani “uzman

O0gretmen” yetistirmeye 6nem verilmektedir.

e Yapilandirici yaklasimin ana amaci “6grenmeyi 6gretme” dir. Bu nedenle 6grencilerin
etkinliklerle kesfederek aktif 6grenmeleri Gzerinde durulmaktadir. Ayrica dil,zihinsel ve sosyal
becerileri gelistirmeye agirlik verilmektedir. Bu yaklasimda 06gretmenin 06grencilerin
o0grenmesine rehberlik etmesi ve “6grenen 6gretmen” olmasi gerekmektedir. Yapilandirici

yaklasimda dlisinme, anlama, sorgulama, sorun ¢dzme, arastirma, degerlendirme gibi

Sinirsiz Egitim ve Arastirma Dergisi, 3 (2), 1 - 16
The Journal of Limitless Education and Research, 3 (2), 1 - 16
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beceriler 6nemli olmaktadir. Ogrencilerin bu becerileri kullanarak égrenmeyi 6grenmesi,
isbirligi yapmasi, catismalari yonetmesi, sosyal ve vatandaslk becerilerini gelistirmesi,
0grenmeyi yasam boyu sirdirmesi amaglanmaktadir (Glines,2016). Son yillarda ¢ogu llkede

O0gretmen yetistirme silirecinde yapilandirici egitim yaklagsimi uygulanmaktadir.

Gorlldagu 6gretmen yetistirmede her seyi bilen muallim 6gretmen anlayisindan, davranis
degistiren 6rnek 6gretmene, giderek uzman ve 6grenen 6gretmen anlayisina gecilmistir. Son yillarda
ise yapilandirici yaklasimla birlikte beceri egitimi glindeme gelmistir. Ginimiz 6gretmen yetistirme
programlarinda beceri yaklasimi hizla yayilmakta, 6grencilere cesitli temel beceriler ile 21.ylzyilin
becerileri kazandirilmaya calisiimaktadir (Québec, 2011). Ayrica 6grenilen becerilerin glinlik yasama

aktarilmasi ve meslek yasaminda kullanilmasi izerinde durulmaktadir.
3. Beceri Yaklagimi

Son yillarda Avrupa Birligi, Birlesmis Milletler, OCDE, UNESCO gibi uluslararasi kuruluslarin
2030 vizyonunda beceri yaklasimi 6n plana c¢ikmaktadir. Ogrencileri gelecege hazirlamak icin
ogretilecek bilgi, beceri, deger ve tutumlar tizerinde durulmaktadir. Egitim kurumlarinin bunlari etkili
bicimde nasil kazandiracagi konusunda ¢alismalar yapilmaktadir. Gelecekte “bilgi toplumundan beceri
toplumuna” gecilecegi vurgulanmaktadir. Peki, beceri, beceri odakli egitim ya da beceri yaklasimi

nedir?

Beceri yaklasimi egitime yeni bir bakis agisi getirmektedir. Bu yaklasimda bilgi yerine beceri
ogretimine agirhk verilmektedir. Bilgi cagini yasayan diinyamizda bilgiler hizla ¢ogalmakta, sirekli
degismekte ve bilgi yigilmasi olmaktadir. Dlinyadaki bittin bilgileri 6grencilere 6gretmek icin okul yillari
yetersiz kalmaktadir. Bunun icin okul yillarini uzatma, ders sayisi ve kitaplarini artirma gibi yollara
basvurulmustur. Ancak bunlar 6gretim sorunlarini ¢ézmek icin yeterli olamamistir. Diger taraftan
okullarda verilen bilgilerin cogu ezberlemeye dayali cabuk eskiyen bilgilerdir. Ogrenciler bu bilgileri
alana aktarma ve uygulamada sorunlar yasamakta, glinlik hayatta basarisiz olmaktadir. Oysa okul
ogrencileri giderek karmasiklasan bir toplum ve is yasamina hazirlamak zorundadir. Ogrencilere,
sadece okul igin degil, okul sonrasi hayat boyu 6grenmek i¢in gerekli temel becerileri kazandirmalidir.
Arastirmalar, okulda verilen bilgilerin hayat boyu 6grenme becerilerini gelistirmek icin yeterli

olmadigini gostermektedir. Bu durum egitimcileri beceri odakli egitime yoneltmistir.

Beceri odakl egitim, ¢cogu llkede uygulanan reform projelerinin kalbini olusturmaktadir. Bu
anlayis bitlin Avrupa okullarinda yaygin goriilmektedir. Bu yaklasimin amaci daha etkili, somut ve kalici
bir 6grenmeyi gerceklestirmek, egitim sistemindeki verimsizlikle miicadele etmektir. Beceri odakh
egitim genel olarak Jean-Marie De Ketele'nin goriislerine dayanmaktadir. Ogrencilere gerekli becerileri

belirleme, onlari yasam boyu 6grenmeye hazirlama ve nitelikli bir egitime eslik etme lzerinde
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durulmaktadir. Bu amagla okulda, 6grencilere bir becerinin ne oldugu, nasil uygulandigi, nigin yapildigi,
yeni durumlarda uygulamak icin neler gerektigi ve zamanla nasil gelistirilecegi 6gretilmektedir. Ayrica
okulda 6grenilenlerin yeni is ve gorevlerde, karmasik durumlarda ve hayat boyu kullanimina agirlik
verilmektedir. Bu amagla egitimin her dizeyinde 6gretilecek temel bilgiler ile gelistirilecek zorunlu

beceriler belirlenmektedir.

“Beceri” kavramini agiklamak igin cesitli tanimlar yapilmaktadir. Lévy-Leboyer’e gbre beceri,
bir isi ya da gorevi etkili bir sekilde yapmayi saglayan ve ustalik gerektiren davranislar bitinadar.
Tardif'e gbre arastirma, sorgulama, sorun ¢ézme gibi durumlarda kullanilan bitiin bilgiler (slregsel,
kosulsal ve agiklayici) ve zihinsel islemlerdir (Bronckart, 2009; Tardif, 1997).Piaget ve Vygotski'ye gore
beceri, fiziksel ve sosyal etkilesimler sonucu alinan bilgilerin 6n bilgilerle birlestirilmesi ve zihinde
yapilandiriimasidir (Quiesse, 2007). Zihinde yapilandirma sirecinde o6nce bilgiler arasinda bag
kurulmakta ardindan butlnlestirilmekte, yeniden anlamlandiriilmakta ve zihne yerlestirilmektedir.
Boylece hem bilgilerde hem de zihinsel yapilarda degisiklik yapiimaktadir. Beceriler ¢esitli etkinlik ve
uygulamalarla gelistirilmektedir. Gorildiglu gibi beceri kavrami onceleri “davranislar butind”,
sonralari ise “zihinsel islemler biitiin(i” olarak ele alinmistir. Boylece beceri yaklagiminda zihinsel islem

ve sureglere daha fazla agirlik verilmektedir.

Beceri, bireyin bir isi yapma gicidir. Beceri, bilme, harekete ge¢cme ve bir isi yapma
bilesenlerinden olusmaktadir. Bilme, bir isle ilgili bilgilere sahip olmadir. Eyleme gecme ise isle ilgili
zihinsel ve fiziksel kaynaklari harekete gecirmeyi icermektedir. Bunlar sorgulama, sorun ¢ézme, karar
verme vb. zihinsel kaynaklarla, isin gerceklestirilmesi icin gerekli fiziksel kaynaklar olmaktadir. Bu
kaynaklar harekete gecirilerek is yapilmakta ve edinilen deneyimler farkli durumlara aktariimaktadir.
Beceri kavrami, sadece bilgi ve uygulamalari degil psiko-sosyal kaynaklari da harekete gecirerek
karmasik durumlarin Ustesinden gelme ve yonetme becerilerini icermektedir (Bissonnette, Richard,

2001; Dionnet, 2002; OECD, 2005).

Beceri sadece davranis degildir. Davranis bir uyariciya verilen tepkidir. Oysa beceri hem fiziksel
hem de zihinsel islemleri kapsamaktadir. Beceri bireyin bilingli, aktif ve istekli olarak ylrattuga, bitin
zihinsel ve fiziksel kaynaklarini kullandigi bir siirectir. Beceri, egitim yoluyla basit bir sekilde
aktarilamaz, bireyin aktif cabalariyla ve gercek uygulamalara dayali gelistirilir. Beceri gesitli zihinsel,
duygusal ve fiziksel kaynaklarin harekete gegirilmesini gerektirir. Kitap veya cesitli teorilere dayal
bilgilerle ve yonlendirmeyle gelistirilemez (Quiesse, 2007).Bu agiklamalarda da vurgulandigi gibi beceri
yaklasiminda egitimin amaci 6grencilere gesitli bilgileri aktarmak degildir. Tam tersine 6grencilerin bir
isi yapma glcline ulasmalarini saglamaktir. Beceri, ne bilgi ne davranis ne de uygulama bilgisidir.

Bunlarin hepsi becerinin kaynaklaridir. Ogrenci bunlarin hepsine yeterince sahip olmayabilir ancak bir
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gorevi yerine getirirken gerekli zihinsel, duygusal ve sosyal kaynaklari birer birer harekete gecirmeyi
ogrenmelidir (Hirtt, 2009). Diger taraftan becerinin yeterliliginden s6z edilemez. Degisen bilgi ve
kosullara gore becerinin diizeyi degismektedir. Bireyler hayat boyu cesitli becerilerini asama asama

gelistirirler.

GUnlUmuz dinyasinda bireyin sahip olmasi gereken ¢cok sayida beceri bulunmaktadir. Bunlar
egitim dlzeyi, cinsiyet, yas, meslek, dénem, arac gibi degiskenlere gore farkli siniflandiriimaktadir.
Beceri yaklasimina gore egitim programlarinda 6grencilere kazandirilacak beceriler iki baslk altinda

toplanmaktadir. Bunlar aktarilan (genel) ve alan (6zel) beceriler olmaktadir.

3.1. Aktarilan Beceriler: Bunlar cesitli is ve gorevlerde gerekli olan, farkh alanlara aktarilarak
kullanilan becerilerdir. Ornegin diisinme, anlama, arastirma, sorgulama, karar verme, sorun ¢ézme,
isbirligi yapma, 6grenme, zihinsel becerileri gelistirme, yonetme gibi becerilerdir. Gunliik yasam igin
gerekli ve zorunlu olan bu beceriler okuldaki 6grenmeleri kolaylastirmakta ve yasam boyu 6grenmeyi
saglamaktadir (Dionnet, 2002; Perrenoud, 2004).Bu beceriler 6gretim programlarinda temel beceriler
altinda verilmektedir. Bunlar farkl alanlara aktarilmaktadir. Ornegin sorgulama becerilerini gelistiren
ogrenci bunu fen bilgisi, matematik, sosyal bilgiler gibi derslerde ve giinlik yasamda karsilastigi

olaylarda kullanabilmektedir.

3.2. Alan Becerileri: Bir alana 6zgii veya bir disiplinle ilgili 6grenilmesi zorunlu olan becerilere
alan becerileri denilmektedir. Ornegin Tiirkcede sesli okuma, kelime tanima, sézliik kullanma, dil bilgisi
kurallarini uygulama, mektup yazma, matematikte toplama, ¢cikarma yapma, problem ¢6zme, sosyal
bilgilerde haritada yer bulma gibi beceriler olmaktadir (Dionnet, 2002;Perrenoud, 2004).Alan becerileri
O0gretim programlarinda sinif diizeylerine gére asamali olarak verilmektedir. Bu becerilerin de bazilari

glnlik yasamda kullaniimaktadir.

Egitim programlarinda aktarilan ve alan becerileri biitlin olarak ele alinmaktadir. Her iki grupta
yer alan beceriler harmanlanmakta ve asamali olarak verilmektedir. Ogrenme etkinliklerinde ise her iki

grup becerinin de yer almasina ve birlikte gelistirilmesine 6zen gosterilmektedir (Legendre, 2001).

Beceri yaklasiminin amaci sadece becerileri 6gretmek degildir. Bu yaklasimda 6grenilen
becerilerin uygulamaya aktarilmasi lzerinde de durulmaktadir. Bunun igin gerekli fiziksel ve zihinsel
kaynaklari harekete gecirme, bunlari kullanarak karmasik goérevleri yapma uygulamalarina agirlik
verilmektedir. Bu uygulamalarla egitimin etkisini artirma, egitim amaclarina daha hizli ulasma, okulda
kazandirilan becerilerle mesleki ve gilinlik yasam becerileri arasinda bag kurulmaktadir. Ayrica
ogrencilerin okulda 6grendikleri becerileri okul disinda, farkli durumlarda ve karmasik gorevlerde

kullanmalarina calisiimaktadir (Perrenoud, 2004).
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Beceri odakli egitimde sadece beceriler degil, becerilerin yaninda bilgiler de 6gretilmektedir.
Beceri ile bilgiler arasinda denge kurulmakta, beceri bilginin yerini almamaktadir. Bilgi 6grenmenin
onemli bir boyutunu olusturmakta, beceriler ise “beceri dizisi” basligi altinda siralanmaktadir. Beceri
dizisi okul programindan farklidir. Program 0Ogrencilerin ulasmasi gereken amaclari tanimlamakta,
beceri dizisi ise amaclara ulasmak icin sinifta islenecek icerigi géstermektedir. ikisi bir bitiin halinde
ele alinmakta ve birlikte uygulanmaktadir. Beceri 6gretiminde (g tir bilgiden yararlaniimaktadir.

Bunlar agiklama, siirec ve kosul bilgileridir.

. Aciklama Bilgileri: Bir alani, kavrami ya da olayl aciklayan bilgilerdir. Genellikle

ezberleme yoluyla 6grenilir. Geleneksel egitim uygulamalarinda verilen bilgilerin gogu bu tir bilgilerdir.

° Siire¢ Bilgileri: Bir isin nasil yapildigi ve asamalarini iceren bilgilerdir. Bu bilgiler

uygulamalarla 6grenilir ve zamanla gelistirilir.

° Kosul Bilgileri: Bilgilerin hangi kosullarda, nerede, nasil ve ne zaman kullanilacagina

yoneliktir. Bunlar genellikle teknik bilgilerdir (Glnes, 2014).

Beceri odakli egitimde siirec ve kosul bilgilerine daha fazla agirlik verilmektedir. Bu bilgiler
arastirma, disiinme, sorun ¢bzme, sorgulama gibi zihinsel becerilerin gelistirilmesi icin gerekli ve

zorunlu goérilmektedir.

GUnlmuzde ¢ogu ulkenin 06gretmen vyetistirme programlarinda beceri yaklasimi yer
almaktadir. Bu anlayista Ogrencilere bilgi yerine “6grenmeyi 06greten 06gretmen” Uzerinde
durulmaktadir. Ogretmenlerin “6grenen ve 6grenmeyi 6greten 6gretmen ” olmalari, gesitli becerileri
gelistirmeleri ve yasam boyu dgrenmeyi siirdirmelerin agirlik verilmektedir. Ogretmen yetistirme
programlarinda ise beceri Ogretimine agirhik verilmekte, 6gretmenlere kazandirilacak beceriler

siralanmaktadir.
4. Ogretilecek Beceriler

GUnUmuzde Avrupa Birligi, Birlesmis Milletler, OECD ve UNESCO tarafindan yogun beceri
ogretimi konusunda yogun calismalar yapiimaktadir. Bu calismalarda gelecegin becerileri, 21.ylzyilin
becerileri,2030 yili vizyonu gibi amaclar belirlenmektedir. Ayrica gelecek ylzyillarda gerekli olacak
becerilerin belirlenmesi ve siralanmasi icin dlgiitler gelistiriimektedir. Ogrencilere cesitli beceriler
kazandirilarak egitimin niteligi artirilmaya calisilmaktadir. Boylece dinyamizda bilgi toplumundan

beceri toplumuna dogru gegisin alt yapisi olusturulmaktadir.

-16
- 16

Sinirsiz Egitim ve Arastirma Dergisi, 3 (2),

1
The Journal of Limitless Education and Research, 3 (2), 1



(\Bzzz7 Ogretmen Yetistirmede Beceri Yaklagim

Firdevs GUNES

4.1. Anahtar Beceriler

OECD tarafindan 2005 yilinda gelecegin Ogrencilerine kazandirilacak anahtar becerileri
belirlemek icin kapsamh bir calisma gerceklestirilmistir. “Gelecegin bireylerine hangi beceriler
kazandiriimah? Bu beceriler nasil secilmeli? Nasil ogretilmeli?” gibi sorulardan hareketle bazi
arastirmalar yapilmistir. Bu arastirmalara ABD, Almanya, Belgika, Danimarka, Finlandiya, Fransa,
ingiltere gibi cesitli Avrupa Ulkelerinin katilmistir. Calismada egitimci, felsefeci, sosyolog, tarihgi,
yonetici, politikaci gibi cok sayida kisi gorev almistir. Calismalar sonunda 6grencilere 6gretilecek
anahtar beceriler belirlenmistir. Bunlar zihinsel, bireysel, sosyal ve zihinsel bagimsizlik beceriler bashgi

altinda toplanmistir. Cogu tlkenin egitim programina yerlestirilen bu beceriler séyle siralanmistir:

Zihinsel Beceriler: Butlin becerilerin odagina zihinsel beceriler yerlestirilmistir. Bunlar anlama,
disiinme, sorgulama sorun ¢ozme gibi becerilerdir. Dislinme ve sorgulama btin zihinsel becerilerin
kalbidir. Bu beceriler karmasik zihinsel siirecleri harekete gecirmekte ve bireyin zihnini Ust dizeyde
gelistirmektedir. Disliinme ve sorgulama becerileri, bilgi ve deneyimleri yapilandirma, duygu ve
duslinceleri gelistirme, sosyal iliskileri iyilestirme gibi siireclere onemli katkilar saglamaktadir.
Bireylerin is ve sorumluklarinda farkh bakis agilari olusturmalari, segmeleri, bagimsiz olarak karar
vermeleri, sosyal baskilar karsisinda bagimsiz kalabilmeleri icin bu becerilerini gelistirerek belirli bir

sosyal olgunluga ulasmalari beklenmektedir (OECD, 2005).

Bireysel Beceriler: Bunlar dil ve iletisim becerileri, bilgiye ulasma ve kullanma, bilgi teknolojileri
becerileri olarak siralanmistir. Bilgi ve iletisim teknolojileri yeni bilgilerle bireyleri sirekli olarak

gelistirmekte, bilgileri baskalariyla paylasma ve birlikte calismayi kolaylastirmaktadir.

Sosyal Beceriler: Bu beceriler baskalariyla iyi iliskiler kurma, isbirligi yapma, grupla calisma,
toplum icinde catismalari ¢cozme ve yonetme becerileri olarak siralanmistir. Bu beceriler toplumda iyi
iliskiler kurma, sosyal baglari canlandirma, kisisel iliskileri yonetme, girisimci ve uzlasmaci olmak igin

temeldir.

Zihinsel Bagimsizlik Becerileri: Bunlar karar verme, amaclarini belirleme ve gerceklestirme,

ihtiyac, ilgi ve haklarini ifade etme, haklarini savunma becerileridir (OECD, 2005).

Goruldigu gibi anahtar beceriler bireyin zihinsel, sosyal, dil ve duygusal gibi ¢esitli yonlerden

gelismesini saglayacak becerileri kapsamaktadir.
4.2. Hayatboyu Ogrenme Becerileri

Avrupa Birligi Glkeleri 2006 yilinda hayat boyu 6grenmeyi gelistirmek ve yayginlastirmak igin
bazi calismalar yapmistir. Bu cercevede “Hayatboyu Ogrenme icin Anahtar Beceriler” bashg altinda

sekiz anahtar beceri belirlenmistir. Bunlarin biitlin topluma yayilmasi 6ngorilmustir. Clnki icinde
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yasadigimiz cagda hayatboyu 6grenme tiim vatandaslar icin bir zorunluluk olmaktadir. Vatandaslar
beceri ve yeterliliklerini slirekli gelistirmek, degisen is yasamina uyum saglamak durumundadir. Bunun
temel nedeni teknolojinin siirekli gelismesi, toplumda hizli degisimler yasanmasi ve kiresellesme
olmaktadir. Hayat boyu oOgrenmenin etkili olabilmesi icin bireylerin sekiz farkli alanda beceri
gelistirmesi gerekmektedir. Ogretmen yetistirme programlarinda da dikkate alinan bu beceriler séyle

siralanmistir:

1. Anadilde iletisim becerileri: Bireyin kendi duygu ve disiincelerini, olaylari yazili ve s6zIi
olarak ifade etme yani dinleme, konusma, okuma ve yazma becerilerini gelistirmesi, toplumsal ve

kiltirel ortamlarda iletisim kurmasini icermektedir.

2. Yabanci dilde iletisim becerileri: Bireyin ikinci bir dili grenmesi, dinleme, konusma, okuma

ve yazma becerileri, farkli kiltdrleri tanima ve anlama becerileri olmaktadir.

3. Matematik, fen ve teknoloji becerileri: Bunlar glnlik yasamla ilgili sorunlari ¢ézmek icin
gerekli becerilerdir. Fen ve teknoloji becerileri, bilimsel yontemleri kullanma, soyut diisinme, dogayi

aciklama, bilgileri ginlik yasama aktarma ve kullanma becerilerdir.

4. Dijital beceriler: Bilgi toplumunun gerektirdigi bilgi ve iletisim teknolojilerini kullanma, bilgiye

ulasma ve kullanma becerileridir.

5. Ogrenmeyi 6Grenme becerileri: Ogrenmeyi 6grenme ve bu konuda israrli olma becerileridir.
Bireyin 6grenme ihtiyacglarinin farkinda olmasi, eksikliklerini gérmesi, 6grenmek icin gesitli zorluklarla
basa etme ve 6grenmeyi siirdiirme becerileridir. Ogrenmek ve kendini gelistirmek icin yeni bilgi ve

beceriler edinme, kendine uyarlama ve bundan yararlanmayi ifade etmektedir.

6. Sosyal ve vatandaslik becerileri: Bunlar sosyal yasama, is yasamina katilma, isbirligi yapma,

sosyal catismalari yénetme ve ¢6zme becerilerini icermektedir.

7. Girisimcilik ve yenilikgilik becerileri: Son yillarda sik sik dile getirilen becerilerdir. Girisimcilik
disinceleri eyleme donlstirme ve uygulamaya koyma becerisidir. Yenilikgilik ise yaraticilik becerileri

ile amaca ulasmak icin plan ve projeleri ydnetme becerilerini icermektedir.

8.Kiilttirel farkindalik gelistirme ve ifade etme becerileri: Bunlar kiltlire duyarli olma, mizik,
sahne sanatlari, edebiyat, gorsel sanatlar, kitle iletisim araglari vb. yollarla goriis, deneyim ve duygulari

ifade etme becerileridir (FAPEO, 2011; Union Europe, 2007).

Goruldigu gibi hayat boyu 6grenme beceri ve yeterlikleri genis bir alana yoneliktir. Bunlar
arasinda hiyerarsik bir siralama yoktur. Hepsi esit derecede énemlidir. Her beceri ve yeterlilik bilgi

toplumuna basarili bir katilim icin gereklidir. Yeterlilikler arasinda gegisler ve baglar vardir. Bir alanda

Sinirsiz Egitim ve Arastirma Dergisi, 3 (2), 1 - 16
The Journal of Limitless Education and Research, 3 (2), 1 - 16



(\Bzzz7 Ogretmen Yetistirmede Beceri Yaklagim

Firdevs GUNES

gerekli olan beceriler baska alandaki yeterliligi desteklemektedir. Ornegin okuma yazma becerileri hem

iletisim hem de 6grenmeyi 6grenme yeterlikleri igin sarttir. Diger taraftan 6grenmeyi 6grenme

becerileri butiin hayat boyu 6grenme faaliyetleri icin gerekli olmaktadir.

4.3. Ogretmenlik Becerileri

Son yillarda hayat boyu 6grenme becerilerinden hareketle Almanya, ingiltere, Portekiz gibi

Ulkelerde 6gretmen adaylarina kazandirilacak bazi beceriler belirlenmistir. Fransiz topluluklarinda ise

ilk, ortaokul gibi egitimin her kademesinde gorevlendirilecek 6gretmenlere hizmet Oncesi egitim

sirasinda kazandirilacak 13 temel beceri belirlenmistir. Bunlar:

1.

10.

11.

12.

13.

Topluma uyum saglamak, sinif ve okulu tanimak icin bilgilerini harekete gecirme,
Okuldaki bitiin gorevliler, 6gretmenler ve 6grenci velileriyle iyi iliskiler kurma,
Ogretmenlik gorevini iyi bilme, meslegini yasalara uygun ve dogru yapma,
Egitim uygulamalari icin gerekli alan ve disiplinler arasi bilgilerini gelistirme,
Egitim uygulamalarina rehberlik eden 6gretmenlik meslek bilgilerini gelistirme,
Yasadigi kiiltlire 6nem verme, saygi gosterme ve 6grencilerin dikkatini cekme,
Meslegin gerektirdigi bilgi ve iletisim teknolojileri becerilerini gelistirme,

GUnllk ¢alismalarda etik degerlere dikkat etme ve degerlendirme,

Okulda ekiple birlikte ¢alisma becerilerini gelistirme,

Egitim surecini izleme, uygulamalari kontrol etme, degerlendirme ve iyilestirme,
Alandaki eski ve yeni bilgiler arasinda bag kurma,

Ogrenme durumlarini planlama, ydnetme ve degerlendirme,

Kendi yaptigi uygulamalari inceleme, sorgulama, hayat boyu 6grenme becerilerini

gelistirme ve gelecegine yon verme (FAPEO, 2011), olarak siralanmistir.

Cok gecmeden Fransiz Egitim bakanhgi 2013 yilinda, 6gretmen adaylarina hizmet 6ncesi egitim

sirasinda kazandirilacak temel becerileri 10 beceri olarak yeniden diizenlemistir. Bunlar;

1. Ogretmenlik mesleginin gerektirdigi sorumlugu tasima ve etik bicimde davranma,

2. Egitim ve iletisim igin Fransizcayi iyi diizeyde bilme ve gelistirme,

3. Meslegini gelistirme ve genel kiltiir dlizeyini ylkseltme,

4. Etkili egitim uygulamalari yapma,

10
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5. Sinifi iyi yonetme,

6. Ogrenci farklilhklarini dikkate alma,

7. Ogrencileri degerlendirme,

8. Bilgi ve iletisim teknolojileri becerilerini gelistirme ve derslerde kullanma,

9. Ekiple calisma, okulda meslektaslari ve velilerle isbirligi yapma,

10. Kendini yetistirme ve siirekli yenilemedir (Ministere Education Nationale, 2013).

Goruldigu gibi adaylara kazandirilacak 6gretmenlik becerileri egitim 6gretim slirecinin cesitli

boyutlarini kapsamaktadir. Ogretmenlik becerilerini gelistirmeye yénelik ¢alismalar siirmektedir.
4.4. OECD’nin 2030 Vizyonu

Ekonomik isbirligi ve Kalkinma Orgiitii (OECD) 2018 yilinda 2030 yili vizyonunu &ngéren bir
proje hazirlamistir. OCDE’ye gére 2018 yilinda anaokuluna baslayan cocuklar 2030 yilinda geng
ogrenciler olacaklar. Cocuklari bugliniin bilgileri ile yetistirmek, onlari gelecekte olmayan islere,
kullanilmayan teknolojilere ve eskimis konulara hazirlamak demektir. Oysa egitime diisen sorumluluk
ogrencileri merakl, arastiran, disitnen, tasarlayan, kendini yoneten, sorun ¢ézen bireyler olarak
yetistirmektir. Baskalarinin fikir, goriis ve degerlerine saygl duymali, basarisizhigin listesinden gelmeli
ve sorunlarla yizlesebilmelidir. Onlarin 6zlemleri sadece iyi bir is bulmak ve yliksek maas almakla sinirli

olmamali, arkadaslari, ailesi, toplum ve diinyanin da gelisimini distinmelidirler.

Egitim, 0grencilere geleceklerine yon verme, baskalarina yardim etme, sorumluluk alma ve
ogrendiklerini uygulamalari icin gerekli becerileri kazandirmahdir. Bu amaca ulagsmak icin Ekonomik
isbirligi ve Kalkinma Orgiitli (OECD), “Egitim ve Becerilerin Gelecegi: Egitim 2030” projesini baslatmustir.

Projenin amaci lye (lkelere asagidaki iki temel konuda yardim etmektir. Bunlar,

1. Ogrencilere giinimiizde basarili olmalari, yarinin diinyasini insa etmeleri ve gelecege yén

vermeleri icin hangi bilgi, beceri, tutum ve degerler kazandirilmahdir?

2.Egitim sistemlerinin 6ngorilen bilgi, beceri, tutum ve degerleri 6grencilere etkili bir sekilde

kazandirmalariigin neler yapilmalidir?(OCDE;2018).

Egitim, bireylerin slirdiiriilebilir bir gelecege katkida bulunmalari igin gerekli bilgi, beceri, tutum
ve degerleri kazandirmada 6nemli bir role sahiptir. Bu nedenle egitim sistemleri gencleri sadece is
diinyasina hazirlamakla kalmamali, onlari aktif, sorumlu ve isine bagl vatandaslar olarak yetistirmek

icin ihtiyac duyduklari becerileri de kazandirmalidir.
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OCDE’ye gore gelecek igin hazirlanan her 6grenci degisim ajani olarak kabul edilmelidir. Bunlar
cevreleri Uzerinde olumlu etkiler yaratabilecek ve gelecegi etkileyecek sekilde yetistirilmelidir. Bu
amacla bilgi, beceri, tutum ve degerler olmak Uzere dort alanda yetistirme Uzerinde 6nemle

durulmalidir. Bunlar:

Bilgi: Gelecege yon verecek degisim ajani 6grencilerin hem genel hem de uzmanlik bilgisine
sahip olmalari gerekmektedir. Ogretilen alanla ilgili gerekli temel bilgiler, disiplinlerarasi bilgiler,

actklama ve sireg bilgileri verilmelidir.

Beceriler: Ogrencilere edindikleri bilgileri yeni ve farkli durumlarda kullanabilmeleri
ogretilmelidir. Bunun icin 6gretilecek beceriler genis bir yelpazede ele alinmalidir. Bunlar bilissel ve
Ustbilissel beceriler (elestirel, yaratici diisinme, 6grenmeyi 6grenme, kendini ydnetme gibi), sosyal ve
duygusal beceriler (empati, kendine gliven, isbirligi yapma vb.), fiziksel ve pratik beceriler (6rnegin yeni

bilgisayar araclarini kullanabilme) olmaktadir. Her biri tizerinde 6nemle durulmalidir.

Tutum ve degerler: Ogrencilere genis bir yelpazede yer verilen bilgi ve becerileri kullanmak icin
bazi tutum ve degerler gerekli olmaktadir. Bunlar kisisel, yerel, toplumsal ve evrensel degerler
olmaktadir. Ornegin motivasyon, giiven, kisilere ve farklliklara saygi gibi. insan hayati, farkli kiiltiirel
bakis acilari, farkli deger ve dislincelerle zenginlestirilirse, insan yasamina ve onuruna saygl, cevrenin

korunmasina saygi gibi insani degerleri yerlestirme daha kolay olmaktadir (OCDE,2018).

OECD’nin 2030 Vizyonunda 6ngorilen bilgi, beceri, tutum ve degerler 6gretmen yetistirme
programlarinda da gecerli olmaktadir. Sonug olarak 6gretmen yetistirmede beceri yaklasimi ¢ogu
uluslararasi kurulus ve llkede 6n plana alinmaktadir. Bu sirecte 6gretmen adaylarinin dil, zihinsel,
bireysel ve sosyal becerilerini gelistirme Uzerinde durulmakta, diisiinen, anlayan, sorun c¢ozen,
sorgulayan, 6grenmeyi O0grenen ve degisim ajani 6gretmenler yetistirmeye agirlk verilmektedir.
Dilegimiz bu calismalarin tlkemizde de uygulamasi ve Ulkemizin gelecegine yén verecek nitelikli

ogretmenlerin yetistirilmesidir.
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Skill Approach to Teacher Education

EXTENDED SUMMARY

The teacher is the brain of the education system. It helps learners learn and gives them various
knowledge and skills. It undertakes various roles and responsibilities in all aspects of the education
system. In this respect, the teacher is the key in the education system and needs to be well trained.
Nowadays, teaching is regarded as a specialty profession. It is conducted by those who have completed
higher education, gained the necessary knowledge and skills, and have gained the authority to teach.
For this reason, research and practices are carried out in many countries for the effective training of

teachers.

When the research into teacher education is considered, it is seen that various approaches and
models have been applied so far. These include traditional, behaviorist, cognitive and constructivist
approaches. The views and applications of each approach differ significantly. For example, the main
purpose of traditional approach is to transfer of knowledge to the students. In this approach, the duty
of teachers is to make the students pay attention to the lessons and enable the processes of transfer
of knowledge. Hence, the teacher is expected to know everything. In the behaviorist approach, the
main aim is to change behavior. In this approach, the teacher is expected to change students’
behaviors, to form desired behaviors and habits. To this end, the teacher is supposed to be a role-
model. The cognitive approach is based on the knowledge produced by research into brain
development. It focuses on improving the mind rather than students’ behaviors. It aims to to develop
schema in the mind. It is believed that developed and rich mental schemas allow students to learn
knowledge easily. Therefore, the teacher is supposed to be an expert who educates the students.
Recently, the constructivist approach has gained prominence in most developed countries. The main
purpose of this approach is teaching to learn. The main focus is on active learning by discovering
through the activities and developing various skills. The teacher is supposed to be a guide helping the
students to learn actively. He/she is a regarded as a learner, too. Through historical process, the
teacher training models such as theoretical and applied, simultaneous and consecutive or higher
vocational schools, undergraduate, graduate education and pedagogical formation education

certificate have been observed. Various studies are conducted, and there is search for new models.

In recent years, skills approaches have emerged in the 2030 vision of international
organizations such as the European Union, the United Nations, OCDE and UNESCO. The knowledge,
skills, values and attitudes to be taught to prepare students for the future are addressed. Studies are

being conducted on how educational institutions can effectively make them available. It is emphasized
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that in the future there will be a transition "information society" to "skill society". What is good skill,

skill-oriented training or skill approach?

The term skill has a long history in the field of education. In the past, the term was used to
represent behaviors that can be observed and required for professionalism; and the focus was on
improving the behavior. Today, on the other hand, the term focuses on the mind. What is understood
from the word is improving language, cognitive and social competencies; and the focus is on improving
these competencies in the process of education. This change is also reflected in the definitions of the
term “skill”. In old definitions, skill is defined as a “collection of behaviors”. To illustrate, Lévy-Leboyer
defines skill as “a collection of behaviors that enables performing a job efficiently and effectively and
that requires proficiency.” In the new definitions, on the other hand, the mind stands out as a
dimension. For instance, according to Tardif, skill is a system of information (procedural, conditional
and declarative) used in such situations as identifying problems, producing solutions and cognitive
processes. As for Piaget and Vygotsky, skill is the integration of new knowledge obtained through
physical and social interaction with prior knowledge in mind and construction of knowledge. To some
authors, skill is the collection of an individual’s personal and cognitive capacity. Briefly, today the term

skill is considered as a “collection of knowledge and cognitive processes”.

Skill is one’s capacity to perform a task. This capacity has three key components: knowledge,
taking action and performing a task/duty. Knowing refers to having the knowledge to perform the
target skill. Taking action refers to activating the practical knowledge and cognitive resources related
to the task/duty. Cognitive resources are such processes as thinking, planning, questioning, ordering,
problem solving, decision making and evaluation of the task/duty whilst physical resources are the
necessary tools and equipment to perform the task. Performing a task, on the other hand, refers to
completing a task using all physical and cognitive resources. At the end of this process, task/duty is
completed and experience is gained. This experience is later accommodated and implemented to
different situations and thus, the skill improves. The psychological and social condition of the individual
is also important while performing a task/duty. Psychological and social cases could affect skill

positively and negatively.

In today’s knowledge age, there is an accumulation of knowledge in all areas. Whilst it took
hundreds of years for this accumulation in the past, today, every year, the knowledge accumulation
doubles. In this process, existing knowledge changes rapidly and is replaced by new ones. It is not
possible to teach all that knowledge to the student. In order to live, work and adapt to the society in
the 21st century, on the other hand, school years are not enough to equip students with all the

knowledge. Studies are carried out to prevent this. These studies focus on: “Which competencies
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should be taught to educate the individuals of the future? How should these competencies be
chosen?” OECD carried out an extensive study on this issue. This study, which lasted six years with the
participation from 44 countries, aimed to determine key competencies to be taught for future
students. These competencies are grouped into four categories as cognitive, individual, social and
mental independence competencies. Cognitive competencies are at the center of all competencies to
be developed. Later, in 2006 European Union determined eight key competences under “Key
Competences for Lifelong Learning”. These include communication in mother tongue and in foreign
languages, mathematical competence and basic competences in science and technology, learning to
learn, social and civic competences, sense of initiative and entrepreneurship, cultural awareness and
expression. These are necessary for personal fulfillment, active citizenship, social inclusion and

employment.

Today, intensive studies are being conducted by the European Union, United Nations, OECD
and UNESCO on intensive skills training. In these studies, goals such as future skills, skills of the 21st
century, and vision of 2030 are determined. Criteria are being developed for the identification and
ranking of the skills that will be needed in future centuries. Attempts are being made to increase the
quality of education by providing students with various skills. In this way, the sub-structure of the

transition from knowledge society to skill society is established.

As a result, the skills approach to teacher retraining is in the foreground in most international
organizations and countries. In this process, teacher candidates focus on developing language, mental,
individual and social skills, focusing on thinking, understanding, problem solving, questioning, learning
to learn and change agents. We wish to apply these studies in our country and educate qualified

teachers who will give direction to the future of our country.
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Sinif Ogretmenlerinin Elektronik Ogrenme igerigi Hazirlama
Becerilerinin Degerlendirilmesi

Ozet: Giinlimiizde egitim ortamlarinda yasanan degisimlerle birlikte elektronik icerikler dnem
kazanmig, 6gretmenlerin bu icerikleri gelistirmesi, kullanmasi, birbirleri ile paylasmasi ile ilgili bircok proje
yiritilmeye baslanmistir. Ulke ¢apinda Milli Egitim Bakanligi tarafindan yiiritilen Fatih Projesi bu
projeler icerisinde uygulama alani, finansmani, hedef grubu bakimindan en biiyiik capta olanidir. Bu proje
kapsaminda o6gretmenlerin teknoloji kullanimlari egitimleri saglanmis, ©gretmenlerin teknolojik
materyaller gelistirmesi ve Egitim Bilisim Ag (EBA) gibi ortamlarda diger 6gretmenlerle paylagmasi
saglanmistir. Sosyal egitim platformu olan eba.gov.tr 1.848.694 kullanicisi ve gorsel, video, ses, dergi,
dokiiman ve e-kitaptan olusan toplamda 72825 e-materyali ile 6gretmenlerin derslerinde teknoloji
kullanimini destekleyecek biiyik bir platformdur. Her gecen giin sistemdeki kullanici ve e-materyal sayisi
hizla artmaktadir. Bu arastirmanin amaci sinif 6gretmenlerinin elektronik 6grenme igerigi hazirlama
becerilerini belirlemektir. Bu amag dogrultusunda Egitim Bilisim Agi (EBA)'nda 6gretmenler tarafindan
paylasilan elektronik 6grenme igerikleri incelenerek igerigi yikleyen kullanicinin herkese agik profili
Uizerinden degerlendirme yapilarak sinif 6gretmenlerinin e-igerik gelistirme becerileri degerlendirilmistir.
Bu amag dogrultusunda eba.gov.tr adresinde bulunan 55.747 gorsel, 7.786 video, 4.395 ses kaydi, 28 e-
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1. Introduction
Rapid advances in information and communication technologies are introducing new
devices into our lives. Since they make communication and access to information easier, they
soon become an indispensable part of our lives. It is not surprising that these devices are making
their way into educational environments, too. Computers, tablet computers and smart phones
are being used in educational environments, and materials are being designed for these devices.
A great deal of research has demonstrated that using information technology devices to
facilitate learning has a positive influence on learning and help students acquire knowledge and

skills (Chang, 2001; Cekbas et al., 2003; Cevik & Cevik, 2011; Tay & Yildirim, 2013).

Changes in educational environments have highlighted the importance of e-learning
content and resulted in a number of projects to enable teachers to develop, use and share such
content. Led by the Ministry of National Education in Turkey, the FATIH Project is the largest
educational project in Turkey in terms of coverage, financing and target audience. It is now
essential that teachers and students acquire skill of using technology. Since this requires
considerable time, there has been a need for ways of supporting teachers and students with
materials. Therefore, teachers have been encouraged to design e-materials for virtual
environments such as the Network for Education and Information Technologies (NEIT). They
have also been provided with opportunities to improve their knowledge and skills and share
their e-materials with other teachers. Established in 2013 as a social platform for educational
purposes, eba.gov.tr hosts 1,905,568 users and 73,440 e-materials, including visuals, videos,
audios, journals, documents and e-books (eba.gov.tr, March 18, 2015). The website supports
teachers’ use of technology in their classes, and the number of users and e-materials is

constantly rising.

The purpose of this study was to identify the abilities of primary teachers to design e-
learning content. First, all the e-learning content shared by teachers on the NEIT was reviewed,
in addition to the public profile of the uploading users. This was followed by an in-depth analysis
of the e-materials on the website, which contained 55,747 visuals, 7,786 videos, 4,395 tapes, 28

e-contents and 1,673 e-books. Finally, the findings were presented in tables and interpreted.
2. Methods

The section presents the research model, sample, data collection instruments and data

analysis methods.
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2.1. Research Model

The study used content analysis and interviews, two qualitative research methods.
According to Tavsancil and Aslan (2001), content analysis allows one to examine verbal, written
and other materials in an objective and systematic manner. In accordance with content analysis,
this study attempted to uncover the existence of certain words or concepts in a set
(Buyukozturk, Kilic Cakmak, Akgun, Karadeniz & Demirel, 2008). Yildirim and Simsek (2006)
identified five stages of content analysis: processing qualitative research data obtained from
documents, data coding, generating themes, organizing codes and themes and identifying and
interpreting findings. Accordingly, this study listed and analyzed the content shared by primary
teachers on the NEIT in four categories: the subject, the content, the city where the content was

shared and the extent of sharing.
2.2. Sample

According to the information retrieved from the NEIT on March 10, 2015, the platform
has 1,895,959 registered users, 5,006 news articles, 55,858 visuals, 7,937 videos, 4,395 tapes,
33 state-run portals, 54 public portals, 1,458 journals, 2,004 documents, 1,674 e-books and 28
e-contents (eba.gov.tr, March 10, 2015).

According to EBA Support (March 10, 2015), the system has a total of 69,892 visuals,
videos, tapes, e-books and e-contents. Of these, 6,101 were shared by teachers, and 1,251 were
shared by primary teachers. The study did not include e-contents, e-books or tapes because
primary teachers shared few to no materials in these forms. According to EBA Support, 542
videos were shared by primary teachers. Some users did not add information about the subject
or grade they taught. The study analyzed 375 videos which were determined to have been

shared by primary teachers.

In the second part of the study, interviews were held with 17 teachers (9 females and 8

males) in two schools.
2.3. Data Collection

Data collection was based on the e-learning content on the NEIT and interviews with the
teachers. However, e-contents, tapes and e-books were not included in data analysis since
primary teachers shared few to no materials in these forms. In addition, the visuals shared by
primary teachers were mostly photos of their students and not related to coursework.

Therefore, they were excluded from the analyses. In the end, the analysis involved only the
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videos. For each video on the NEIT, user information was reviewed. When a video was seen to
have been shared by an primary teacher, user information and video information were taken

into consideration.

The interviews with the teachers consisted of two parts. First, they were asked what
they had studied at university and how long they had been teaching. Then, they were asked
whether they used technological devices in their classes, what technological devices they used,
whether they shared their materials or activities on electronic environments, what
environments they used to do so, whether they knew about the Network for Education and
Information Technologies (NEIT), whether they used the e-learning content on the NEIT and why

they did or did not do so.
2.4. Data Analysis

Data analysis involved descriptive statistics, frequencies and percentages. The data were

presented in tables and interpreted.
3. Findings and Interpretation

Table 1 presents the results of the analysis of the e-learning content shared by teachers

on the NEIT.

Table 1.

Analysis of the e-learning content shared by teachers

Form Shared by Primary Teachers 'T'::::‘:\:rlzy Proportion
n %

Visuals 704 56.27 3,839 18.34
Videos 542 43.33 2,046 26.49
Tapes 4 0.32 168 2.38
E-books 1 0.08 48 2.08
E-contents 0 0.00 0 0.00

Total 1,251 100.00 6,101 20.50

Primary teachers shared a total of 1,251 e-learning contents on the NEIT: 704 visuals
(56.27%), 542 videos (43.33%), four tapes (0.32%) and one e-book (0.08%) (Table 1). The ones
with the highest proportions were visuals and videos. As for the proportion of the e-learning
content shared by primary teachers to what was shared by all teachers, primary teachers shared
704 of 3,839 visuals (18.34%), 542 out of 2,046 videos (26.49%), four of 168 tapes (0.32%) and
one of 48 e-books (0.08). In total, they shared 1,251 of 6,101 e-learning contents (20.5%), which
was significant. It was noteworthy that almost one quarter of all the visuals and videos were

shared by primary teachers.

Sinirsiz Egitim ve Arastirma Dergisi, 3 (2), 17 - 28

20 The Journal of Limitless Education and Research, 3 (2), 17 - 28



(\%zz7 The Abilities of Primary Teachers to Design E-Learning Content.:...

Ayse Derya ISIK

Table 2 presents the distribution of the videos shared by primary teachers by subject

and content.

Table 2.

Analysis of the videos shared by primary teachers

Videos shared by primary teachers n %
Computer programs 188 50.13
Mathematics 59 15.73
Turkish Language 27 7.20
General 27 7.20
Subject Musi.c 20 5.33
Special days and weeks 17 4.51
Science 11 2.93
Life Sciences 11 2.93
Various Projects 11 2.93
Social Studies 4 1.07
General 244 65.07
Content
Course Related 131 34.93
Total 375 100.00

Nearly half of the videos shared by primary teachers (50.13%, n=188) were about the
use of computer programs (Table 2). They shared 59 e-materials about mathematics (15.73%),
27 about Turkish (7.2%), 27 about students in general (7.20%), 20 about music (5.33%), 17 about
special days and weeks (4.51%), 11 about science (2.93%), 11 about life sciences (2.93%), 11
about projects by the Ministry of National Education (2.93%) and four about social studies
(1.07%). Whereas 131 videos were relevant to the course (34.93%), 244 videos were intended

for general education (65.07%).

The results showed that the videos were shared by teachers from 35 cities in different

regions of Turkey (43.21%). Table 3 presents detailed findings.

Table 3.

Analysis of the cities where the videos were shared

Number of cities with one video 12
Number of cities with two videos 11
Distribution of the videos by city Number of cities with three videos 3
Number of cities with four or more videos 9
Total 35

The results showed that one video was shared by teachers from each of the following
cities: Adana, Agri, Aksaray, Antalya, Balikesir, Bilecik, Erzurum, Izmir, Karaman, Kastamonu,
Ordu and Samsun. Two videos were shared by teachers from each of the following cities: Afyon,

Aydin, Cankiri, Diyarbakir, Edirne, Hakkari, Isparta, Malatya, Osmaniye, Trabzon and Yozgat.
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Three videos were shared by teachers from each of the following cities: Eskisehir, Kutahya and
Tokat. There were 176 videos shared by teachers from Nigde (46.93%), 46 from Ankara (12.27%),
30 from Manisa (8%), 20 from Istanbul (5.33%), 17 from Kocaeli (4.53%), 15 from Batman (4%),
13 from Mersin (3.47%), 8 from Konya (2.13%) and 7 from Bursa (1.87%).

Table 4 presents the results of the interviews.

Table 4

The results of the interviews with the primary teachers

Teacher responses n %
. . . Yes 15 88.24
Using technological devices
No 2 11.76
Computer 15 100.00
Overhead Projector 10 66.67
Technological devices used Printer 5 33.33
Scanner 3 20.00
The internet 2 13.33
. . - Yes 3 17.65
Sharing materials or activities
No 14 8235
Egitimhane 3 100.00
Social platforms used for sharing materials or activities &
Youtube 1 33.33
Yes 14 .
Knowing about the NEIT 82.35
No 3 17.65
. . Yes 7 41.18
Using e-learning content on the NEIT
No 10 58.82

The interviews with 17 primary teachers in two schools located in Bartin, Turkey
revealed that 88.24% of them (n=15) used technological devices in their classes, while 11.76%
of them (n=2) did not use them. All these 15 teachers used computers, and 66.77% of them
(n=10) also used overhead projectors. Whereas three of the teachers (17.65%) shared their
materials or activities in electronic environments, 14 teachers (82.35%) did not. All three
teachers who shared their materials did so on egitimhane.com, and one of them also used
youtube.com. While 14 of the teachers (82.35%) knew about the NEIT, three of them (17.65%)
did not know about the platform. Whereas seven of the teachers (41.18%) used e-learning

content on the NEIT, ten of them (58.82%) did not.

Five of the seven teachers who used the e-learning content on the NEIT reported that

” u

they used them “for supplementary purposes,” “as a way to reinforce learning” and “to support
course content.” One of the remaining two teachers reported “using the links on the NEIT to
access content on different websites,” whereas the other reported “using them, though rarely

and irregularly, to reinforce learning.” None of the three teachers who did not know about the
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NEIT used the platform in their classes. Of the seven teachers who did not use the e-learning
content on the NEIT despite knowing about it, two said, “They were disorganized.” Another two
said that they used other websites. The remaining three teachers reported not using the NEIT

because of not having an overhead projector or an internet connection in their classrooms.
4. Conclusion and Implications

The purpose of this study was to identify the abilities of primary teachers to design e-
learning content. Accordingly, it analyzed the e-learning content on the Network for Education
and Information Technologies (NEIT), a platform established within the scope of the FATIH
Project led by the Ministry of National Education to enable teachers to access and share e-
learning content. The content shared by teachers was reviewed, and the public profiles of

uploading users were evaluated.

The results showed that 20.5% of all the e-learning content on the NEIT was shared by
primary teachers. In particular, almost one quarter of all the visuals and videos were shared by
primary teachers. These figures suggest that primary teachers are better at designing and
sharing visuals and videos than other teachers. In addition, they are more knowledgeable about

and skillful at using the NEIT.

In this study, the analysis involved only the videos since primary teachers shared few to
no e-contents, e-books or tapes. This suggests that primary teachers tend to use videos for

sharing their materials or activities with other teachers.

Approximately half of the videos shared by primary teachers were about the use of
computer programs. The subjects with the greatest number of videos were mathematics and
Turkish, whereas the one with the fewest number of videos was social studies. Teachers’
knowledge, skills, interests and support play a key role in technology integration in education
(Altan & Tuzun, 2011, Kayaduman et al., 2011). This finding suggests that teachers place more
importance on certain subjects and tend to use and share more materials and activities for these
subjects. In addition, nearly one-third of the videos shared by primary teachers were relevant

to the course, whereas the others were intended for general education.

The videos were shared by primary teachers from 35 cities in different regions of Turkey
(43.21%), indicating that the NEIT had e-materials shared by teachers from nearly half of the
country. This, in turn, suggests that the NEIT provides equal opportunities for teachers, and they

can access and share e-learning content regardless of the city where they work. Moreover,
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teachers are not grouped under categories such as municipality, city, region or population,

which confirms that teachers can design e-learning content no matter where they work.

Most previous research has reported that teachers rarely use technological devices in
the classroom (Coskun, 2001; Isman, 2002; Karsli et al., 2002; Akpinar, 2003; Basaran, 2003).
The results of this study, however, indicate that this is changing for the better. Nearly all the
primary teachers reported using technological devices in their classes. Two teachers noted that
their school lacked technological infrastructure, so they could not use technological devices in
their classes. Nevertheless, seven teachers from the same school reported using technological
devices. This suggests that they made an additional effort to enable their students to benefit
from technology in the classroom. All the 15 teachers who reported using technological devices
in the classroom used computers, and the great majority of them also used overhead projectors.

Some teachers reported using printers, scanners and the internet, too.

Almost none of the teachers interviewed reported sharing materials or activities in an
electronic environment. All the three teachers who had shared things online used
egitimhane.com. Even though the great majority of the teachers knew about the NEIT, more
than half of them did not use the platform. Teachers described the NEIT as disorganized and
preferred to use other websites. Thus, teachers’ views should be considered before any system
is developed or organized for them. Otherwise, investments could become a waste of time,

money and effort.
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Sinif Ogretmenlerinin Elektronik Ogrenme icerigi Hazirlama
Becerilerinin Degerlendirilmesi

GENi$ OZET

Bilgi ve iletisim teknolojilerindeki hizli gelismeler her gecen giin hayatimiza yeni araglarin
girmesini saglamaktadir. Glinlik hayatta kendisine yer bulan her ara¢ yasami degistirmekte,
ginlik yasami, iletisimi, bilgiye ulasimi kolaylastirmalarindan dolayi glinliik hayatin vazgecilmezi
haline gelmektedir. Glnlik hayati etkileyen araglarin egitim ortamlarinda kendilerine yer
bulmasi da kaginilmazdir. Son yillarda hizla hayatimiza giren ve glinlik yasantinin vazgegilmezi
haline gelen bilgisayar, tablet bilgisayar, akilli telefon gibi araclar da egitim ortamlarinda
kullanilmaya baslamis, bu araglar ile kullanilabilecek materyaller tasarlanmis ve kullanilmaya
baslanmistir.

Egitim ortamlarinda yasanan bu degisimlerle birlikte elektronik icerikler 6nem kazanmis,
ogretmenlerin bu icerikleri gelistirmesi, kullanmasi, birbirleri ile paylasmasi ile ilgili bircok proje
yiritilmeye baslanmistir. Ulke capinda Milli Egitim Bakanligi tarafindan yiiriitiilen Fatih Projesi
bu projeler icerisinde uygulama alani, finansmani, hedef grubu bakimindan en bliylk c¢apta
olanidir. Tiim bu gelismeler 6gretmen ve 6grencilerin bu araclarla ilgili becerilerinin gelistirilmesi
ihtiyacini dogurmustur. Bu becerilerin gelistirilmesi zaman alacagindan 6gretmen ve 6grencilerin
kullanabilecekleri materyal yoniiyle desteklenme ihtiyaglari dogmustur. Egitim Bilisim Agi (EBA)
gibi sanal ortamlarda 6gretmenlerin e-materyal hazirlamasi tesvik edilmis, bu konuda bilgi ve
becerilerini gelistirecek olanaklar saglanmis ve hazirladiklari e- materyalleri diger 6gretmenlerle
paylasmasi saglanmistir.

Bu arastirmanin amaci sinif 6gretmenlerinin elektronik 6grenme igerigi hazirlama
becerilerini belirlemektir. Bu amag¢ dogrultusunda Egitim Bilisim AgI (EBA)'nda 6gretmenler
tarafindan paylasilan elektronik 6grenme igerikleri incelenerek igerigi yiikleyen kullanicinin
herkese acik profili Gzerinden degerlendirme yapilarak sinif 6gretmenlerinin e-igerik gelistirme
becerileri degerlendirilecektir.

EBA sisteminde 12.03.2015 tarihinde alinan bilgilere gére 1.895.959 kayith kullanici,
5.006 haber, 55.858 gorsel, 7.937 video, 4.395 ses kaydi, 33 kamuya ait portal, 54 herkese a¢ik
portal, 1.458 dergi, 2.004 dokiiman, 1.674 e-kitap ve 28 e-icerik oldugu belirlenmistir
(eba.gov.tr, 10.03.2015).

EBA Destek’ten alinan bilgiye gore (EBA Destek, 10.03.2015) sistemde bulunan 69.892

gorsel, video, ses kaydi, e-kitap ve e-icerikten 6.101 tanesi 6gretmenler tarafindan, 1.251 tanesi
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sinif 6gretmenleri tarafindan paylasilimistir. Hi¢ paylasimin olmadigi e-icerik, cok az paylasimin
oldugu, e- kitap ve ses kaydi ile ders ile ilgili paylasimin neredeyse olmadigi gorseller ¢alisma
grubuna dahil edilmemistir. EBA Destek’ten alinan bilgiye gore (EBA Destek, 10.03.2015)
sistemde sinif 6gretmenleri tarafindan paylasilan 542 video oldugu belirlenmistir. Bazi
kullanicilarin brans bilgilerini yazmamalari gibi sebeplerden dolayr sinif 6gretmenlerinin
paylastigl belirlenebilen 375 video analiz edilmistir.

Arastirmanin ikinci boliminde ise 2 farkh okulda bulunan 9'u (%52,94) Kadin, 8'i
(%47,06) Erkek toplam 17 6gretmen ile gorlisme gercgeklestirilmistir.

Arastirmanin verileri, EBA sisteminde bulunan gorsel, video, ses kaydi ve e- icerikler
incelenerek ve o6gretmenlerle yapilan gorismelere sonucunda toplanmistir. Veri toplama
asamasinda sinif 6gretmenlerinin hi¢ paylasmadiklari e-icerikler ile cok az paylastiklari ses kaydi
ve e-kitap ile ilgili analizler yapilmamistir. Veri toplama asamasinda sinif 6gretmenlerinin
paylastiklari gorsellerin genel olarak 6grencilerinin resimlerden olustugu ve dersler ile ilgili
paylasimin ¢ok az olmasindan dolayi, gorseller de analiz disinda birakilarak sadece video
paylasimlarinin analizi yapilmistir. EBA’nin videolar bolimiinde her videoyu paylasan bilgisine
bakilmis, bransi sinif 6gretmeni olan video sahiplerinin bilgileri ve paylasimda bulundugu
videolarla ilgili bilgiler listeye eklenmistir.

Ogretmenlerle gériismede onlardan mesleki kidemleri, mezun olduklar fakiilte, bdlim
bilgileri alindiktan sonra siniflarinda teknolojik ara¢ kullanip kullanmadiklari, kullaniyorlarsa
hangi araglari kullandiklari, dersleri icin hazirladiklari materyalleri ya da sinif igi etkinlikleri
elektronik ortamlarda paylasip paylasmadiklari, paylasiyorlarsa paylasim igin hangi sosyal
ortamlan kullandiklar, egitim bilisim agi (EBA) hakkinda bilgileri olup olmadigi, EBA’daki
icerikleri kullanip kullanmadiklari ve nedenleri sorulmustur.

Calisma sonunda ¢ok farkli branslardan 6gretmenlerin paylasim yapabildigi bu sistemde
Ogretmenlerden tarafindan paylasilan elektronik 6grenme igeriklerinin  %20,5’'lik orani
olusturdugu belirlenmistir. Ozellikle 6gretmenler tarafindan paylasilan gérsel ve videolarin
ceyreginin sinif Ogretmenleri tarafindan paylasildigi gorilmektedir. Bu durum sinif
O0gretmenlerinin gorsel ve video hazirlama ve paylasma becerilerinin, ayni zamanda EBA’yi
kullanma bilgi ve becerilerinin diger branslardan daha iyi durumda oldugunu gostermektedir.

Calismada hic¢ paylasimin olmadig e-igerik, ¢cok az paylasimin oldugu, e- kitap ve ses
kaydi ile ders ile ilgili paylasimin neredeyse olmadigi gorseller analiz disinda birakilarak sadece
videolarin analizi gergeklestirilmistir. Bu durum 6gretmenlerin derslerinde yaptiklari ¢alismalari

diger 6gretmenlerle paylasirken daha ¢ok videoyu tercih ettiklerini gostermektedir.
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Calisma sonunda sinif 6gretmenlerinin paylastigl videolarin yarisini gesitli bilgisayar
programlarinin kullanimi ile ilgili oldugu belirlenmistir. Ogretmenlerin en ¢ok paylasimi
Matematik ve Tirkge dersinde, en az ise Sosyal bilgiler dersinde paylasim yaptigi belirlenmistir.
Egitim ortamlarina teknoloji entegrasyonunda 6gretmenlerin bilgi, yetenek, ilgi ve desteklerinin
dnemli rol oynadigi bilinmektedir (Altan ve Tiiziin, 2011, Kayaduman ve digerleri, 2011). Ozellikle
belirli derslerde daha fazla paylasimin olmasi 6gretmenlerin bu derslere daha cok 6nem
verdikleri, bu derslerde daha fazla materyal ve etkinlik kullandiklari ve bunlari paylastiklari
seklinde yorumlanabilir. Sinif 6gretmenlerinin paylastigl videolarin igerikleri ile ilgili analiz
sonucunda ise yaklasik 1/3’tGnln ders ile ilgili icerige sahip oldugu diger béliminin ise genel
uygulamalara yonelik oldugu gorilmuastir.

Galisma sonunda Tirkiye’nin gesitli bolgelerinde bulunan 35 (%43,21) ilde gorev yapan
ogretmenlerin videolari paylasiminda bulundugu belirlenmistir. Gérev yapilan il bakimindan
neredeyse Tirkiye’'nin yarisina yakin béliminden EBA’da paylasim yapilmasi firsat esitliginin
saglanmasi, 6gretmenlerin e-igeriklere ulasmasinin ve hazirladiklari icerikleri paylasmalarinin
gorev yaptiklari illere bagh olmadigini diisiindiirmektedir. Ozellikle paylasim miktarlarina gore
blyuksehir-il, bolge, niifus gibi degiskenlere gore gruplama yapilamamistir. Bu durum herhangi
yerde gorev yapan 6gretmenlerin elektronik igerik olusturmalarinin gérev yaptiklari illere bagl
olmadigi yoniinde yorumlanabilir.

Arastirmaya katilan 6gretmenlerin tamamina yakini elektronik ortamda ders
materyalleri ya da sinif i¢i etkinliklerine yonelik herhangi bir paylasimda bulunmadigini
belirtmektedir. Paylasimda bulunan 3 06gretmenin tamami “egitimhane.com” adl sosyal
paylasim sitesini tercih etmislerdir. Calismaya katilan 17 6gretmenin biiylik ¢ogunlugunun
EBA’dan haberdar olmasina ragmen vyarisinin EBA’y1 kullanmamasi énemli bir sonug olarak
yorumlanmaktadir. Ozellikle dgretmenlerin sistemin “diizensiz” bulunmasi ve baska siteleri
kullanmayi tercih etmeleri 6nemlidir. Bu bakimdan Ogretmenler icin hazirlanmis sistemlerin
gelistirilmesi, kullanilmasi, dliizenlenmesi asamalarinda 6gretmenlerden goéris alinmasi yapilan

yatinimlarin, harcanan emeklerin bosa gitmesinin 6niline gececektir.

Sinirsiz Egitim ve Arastirma Dergisi, 3 (2), 17 - 28

28 The Journal of Limitless Education and Research, 3 (2), 17 - 28



\Dezest

Sinirsiz Egitim ve Arastirma Dergisi
Cilt 3, Say1 2, 29 - 57
The Journal of Limitless Education and Research
Volume 3, Issue 2, 29 - 57

DOI: 10.29250/sead.372164
Gonderilme Tarihi: 28.12.2017 Makale Tiirii: Arastirma Kabul Tarihi: 05.06.2018

Meaning in Life and Lifelong Learning: The Case of Turkish

Immigrants in the United Arab Emirates
Dog. Dr. Tanju DEVECI, Khalifa University of Science and Technology, tanjudeveci@yahoo.com

Abstract: Adults’ psychological well-being is greatly influenced by the meaning they attain in life. A lack of an
established meaning in life may cause distress, and urge individuals to indulge in activities assisting in their quest for
meaning. Immigration, be it a reason for or a result of the quest for meaning, may seriously affect people’s psychological
well-being. A plethora of research has investigated the issues under-privileged immigrants face, with little attention given
to professional immigrants’ well-being. These people’s lifelong learning propensities relative to acquisition of meaning in
life have not received much attention either. The complementarity between the two can increase our understanding of
the psychological and educational needs of professional immigrants. To this end, this research investigated 50 professional
Turkish immigrants’ experiences in the UAE. It involved 30 female and 20 male adults with a mean age of 38. Data were
collected using two instruments borrowed from the literature on the topic. Results showed that the participants’ scores
for presence of and search for meaning were above the threshold level indicating a positive attribute. The participants in
the female, mid-adulthood, and greater length of stay categories received higher scores for presence of meaning in life. A
weak, positive correlation occurred between presence of meaning in their lives and lifelong learning scores; however, a
weak, negative correlation was detected between search for meaning in life and lifelong learning scores. Results are
discussed, and recommendations are made to enhance professional immigrants’ acquisition of meaning in life through
engagement in lifelong learning.
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Yasamda Anlam ve Yasamboyu Ogrenme: Birlesik Arap
Emirlikleri’nde Yasayan Tiirk Gé¢menler Ornegi

Ozet: Yetiskinlerin psikolojik olarak ne kadar iyi durumda olduklari yasamlarinda elde etmis olduklari anlam ile
yakindan iligkilidir. Yasamlarinda belirli bir anlam elde edememis bireyler mutsuz olabilirler. Bu durum ayni zamanda
onlarin bir anlam arayisina girmelerine de neden olabilir. Bu arayisin bir nedeni ya da sonucu olan gog, bireylerin psikolojik
durumunu derinden etkiler. imkanlari yetersiz, maddi durumlari diisiik olan gé¢cmenlerin karsi karsiya bulundugu sorunlar
Gzerine birgok arastirma yapilmis bulunmaktadir. Ancak iyi bir meslek sahibi ve toplumda nispeten iyi durumda olan
yetiskin gogmenlerin iyi-olus durumlarina iliskin calismalar yok denecek kadar azdir. Ayrica yetiskin bireylerin yagamlarinda
bir anlam olusturma ve yasamboyu 6grenme egilimleri arasindaki iliski de arastirmacilardan ilgi gormemistir. Alandaki bu
boslugu doldurmak Uzere yiritilen bu ¢alismaya, Birlesik Arap Emirlikleri’'nde yasayan meslek sahibi, maddi durumlari
goreceli olarak iyi durumda olan 50 Tirk yetiskin birey katilmistir. 38 yas ortalamasiyla, katilimcilarin 30’unu kadin ve
20'sini erkek yetiskin bireyler olusturmustur. Veriler, alanda daha 6nce gelistirilmis olan iki farkli veri toplama araci ile elde
edilmistir. Sonuglar katiimcilarin yasamlarinda hali hazirda var olan amaglar ve amag arayislarinin belirlenen esik diizeyinin
lizerinde oldugunu gostermistir. Kadin, orta-yas, ve ev sahibi llkede gegirilen slrenin uzunlugu dikkate alinarak yapilan
inceleme sonucunda, bu guruplardaki yetiskinlerin yasamlarinda hali hazirda var olan anlama iliskin daha fazla puan
aldiklari belirlenmistir. Ayrica yasamda var olan anlam ile yasamboyu 6grenme puanlari arasinda zayif, olumlu bir
korelasyon oldugu belirlenmistir. Ancak yasam igin bir anlam arayisi ile yasamboyu 6grenme puanlari arasinda zayif,
olumsuz bir korelasyon oldugu ortaya ¢ikmistir. Sonuglar tartisilmakta ve meslek sahibi, maddi durumlari géreceli olarak
iyi durumda olan gégmenlerin yasamboyu 6grenme araciligiyla yasamlarinda bir anlam belirlemelerine yardimci olacak
Onerilerde bulunulmaktadir.

Anahtar Kelimeler: Yasamda anlam, Anlam arayisi, Anlam mevcudiyeti, Go¢, Yasamboyu 6grenme

Kiinyesi: Deveci, T. (2018). Meaning in Life and Lifelong Learning: The Case of Turkish Immigrants in the United Arab
Emirates. Sinirsiz EGitim ve Arastirma Dergisi, 3(2), 29-57, DOI: 10.29250/sead.372164.

Bu makale intihal.net sistemi tarafindan taranmis ve orijinal bir makale oldugu tespit edilmistir.

Yazar Orcid No: 0000-0001-5905-9793



(\Dzz# Meaning in Life and Lifelong Learning: The Case of Turkish Immigrants in...

Tanju DEVECI
1. Introduction

Since the introduction of Viktor Emil Frankl’s philosophy of Logotherapy in his seminal book
Man’s Search for Meaning in 1946, much has been written about meaning in life. The term is derived
from the Greek word which denotes “meaning,” indicating that Logotherapy “focuses on the
meaning of human existence as well as on man’s search for a meaning” (Frankl, 1985, p. 120). It
“considers man a being whose main concern consists in fulfilling a meaning, rather than in the mere
gratification and satisfaction of drives and instincts ... in the mere adaptation and adjustment to
society and environment” (pp. 125-126). Due to the function of meaning beyond adapting to the
environment, there are so many meanings in life that not all may be meaningful at high levels, and

some people may lack a plan for their entire life (Baumeister, 1991).

Realizing the full impact of significant life experiences may not be possible until a certain
adult age. Having accumulated a variety of experiences, adults are more likely to succeed in making
meaning out of their experiences. However, if worried about the negative consequences or
disturbing feelings that may be accompanied by increased awareness, some adults may refrain from
potentially highly meaningful experiences. Others, on the other hand, may find themselves in
situations where their consciousness is raised unintentionally. Yet some others may purposefully
seek opportunities which will give them a purpose and meaning in life. In any case, adults will
experience a variety of consequences, some of which may be undesired. To circumvent such
negative consequences, it will help to investigate how significant life events manifest themselves in

adults’ meaning in life.

One critical point in life is immigration, which has significant effects on an individual’s life.
There may be a myriad of reasons for a person’s decision to make such a significant change. Some
may make this decision voluntarily, while others may be obliged to do so. In either case, they will be
required to use adaptability skills. Immigration may also serve as a catalyst causing a more
fundamental change to people’s perspectives on meaning, as a result of which they may find or
change meaning in their lives. People may also make the decision to immigrate as a part of their

existing meaning in life, which may be subject to modifications after the move.

To deal with the changes brought about in their physical and psychological environments,

immigrants likely engage in a variety of learning activities. Some of these may be organized formally,
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while some others may occur informally. Only if learning is perceived as a lifelong learning endeavor

can immigrants’ search for a meaningful life be facilitated.

Despite the weight of such a potentially metamorphic experience in adults’ lives, there is a
dearth of studies conducted on meaning in their lives. To the knowledge of the author of this study,
nor is there a study which has investigated the relationship between immigrants’ lifelong learning
orientations and meaning in their lives. In an attempt to fill this gap, this study will first provide a

brief review of the literature on related concepts.
2. Literature Review
2.1. Meaning in Life

The notion of “meaning” was once restricted to the arena of language since it was believed
that only words, sentences, and propositions had meaning, not physical objects, humans, or events
(Cottingham, 2003). Due to the philosophical position that “we can make life meaningful by our talk
about it; but it cannot have a meaning” (Eagleton, 2007, p. 1), “meaning in life” has been considered
as a slippery concept. This is particularly because of its close link to “meaning of life.” Making a
distinction between the two terms, Yalom (1980) defines “meaning of life” as a concept “refer[ring]
to an overall universal pattern that implies a design outside or superior to the person” and states
that “meaning in life [on the other hand] is primarily concerned with a person’s personal sense of

meaning, assumptions, purpose, and goals within their ecosystem” (p. 423).

With the existentialist philosophy in particular, much attention has been paid to why we are
here and what makes life meaningful. In fact, existentialism is defined as “a philosophy that
confronts the human situation in its totality to ask what the basic conditions of human existence are
and how man can establish his own meaning out of these conditions” (Barret, 1962, p. 143). On the
other hand, from the psychological perspective, scholars like Frankl (1985) have written extensively
on how meaning is attained in the face of extreme conditions, i.e. deprivation of basic human needs
such as freedom. More recently, others, especially positive psychologists, have approached the
notion from the perspective of “not what’s lacking” or “what doesn’t work,” but from “what’s
present” or “what works” (Boniwell, 2006). In fact, the field of positive psychology is defined as the

study of the conditions and processes that contribute to the flourishing or optimal functioning of

Sinirsiz Egitim ve Arastirma Dergisi, 3 (2), 29 - 57

31 The Journal of Limitless Education and Research, 3 (2), 29 - 57



(\Dzz# Meaning in Life and Lifelong Learning: The Case of Turkish Immigrants in...

Tanju DEVECI
people...” (Gable & Haidt, 2005, p. 104). Consequently, such an approach to one’s life brings into

play the concept of “well-being” which is heavily influenced by meaning in life (Steger, 2009).

Defined as “the extent to which people comprehend and see significance in their lives, as
well as the degree to which they perceive themselves to have a purpose or overarching aim in life”
(Steger, 2009, p. 682), meaning in life provides satisfaction with life. Therefore, it is a source of well-
being. Reker and Woo (2012) note that there are various activities, quests, and goals that generate
different types of meanings in life. A combination of these ought to be integrated into a larger and
higher purpose for life as a whole. The notions of situational and global meaning help illustrate this.
The former refers to “attempts to understand the value and purpose of specific encounters and
experiences in life that occur on a day-to-day basis” (p. 435). Reker (in Reker & Woo, 2012) notes
that the sources of such meaning can be found in personal relationships, leisure activities, social and
political causes, material possessions, etc. The latter is defined as “the cognizance of order,
coherence, and purpose in one’s existence, the pursuit and attainment of worthwhile goals, and an
accompanying sense of fulfillment” (Reker & Wond in Reker & Woo, 2012, p. 434). It is comprised
of three dimensions: cognitive, motivational, and affective. The cognitive dimension is related to
our beliefs, worldviews, and value systems, while the motivational dimension includes our wants,
needs, and goals. The affective dimension, on the other hand, concerns satisfaction, fulfillment, and
happiness. These dimensions are interdependent. For example, our belief system is strengthened
when we attain goals. Therefore, “a person high on global meaning has a clear life purpose, has a
sense of direction, strives for goals consistent with life purposes, feels satisfied with past
achievement, and is determined to make the future meaningful” (p. 435). It is also important to
note that there are degrees to the level of meaning in one’s life, and some periods of life might have
comparatively more meaning than others (Britton, 1969). Researchers have also compared the
presence of meaning in life and the search for meaning in life according to age groups (Steger, Oishi
& Kashdan, 2009). It has been found that the former is usually higher among older groups, while the
latter tends to be higher among younger people. Similarly, Reker et al. in Grouden and Jose (2014)

found that older individuals likely have a more established sense of purpose in life.

Much energy has been devoted to understanding the effects of meaning in life on well-
being. Zika and Chamberlain (1992) report that “meaning in life has a broad and pervasive influence

on well-being, and ... people who lack meaning are likely to show detrimental effects in all aspect of

Sinirsiz Egitim ve Arastirma Dergisi, 3 (2), 29 - 57

32 The Journal of Limitless Education and Research, 3 (2), 29 - 57



(\Dzz# Meaning in Life and Lifelong Learning: The Case of Turkish Immigrants in...

Tanju DEVECI
their psychological functioning” (p. 142). Similarly, McMahan and Dehart-Renken (2011) found that

there was a positive correlation between adults’ meaning in life and various aspects of their well-
being such as self-development and contribution. Baumeister and Vohs (2002) also identified that
well-being achieved through self-development is positively correlated with meaning in life. Similarly,
McLoughlin (2016) found a strong correlation between meaning in life and satisfaction with life. He
also found that the combination of meaning in life and satisfaction with life predicted greater

internal locus of control.

The relationship between college students’ well-being and meaning in life has also received
some attention from researchers. A study in China, for example, revealed that students with a
meaning in their lives enjoyed greater well-being (Yuchang, Mingcheng & Junyi, 2016). Another
study in the same country investigated how enhancement of college students’ perception of
meaning in life affects their psychological well-being (Cheng, Hasche, Huang & Su, 2015). For this
purpose, the researchers designed meaning-centered group intervention sessions that focused on
the processes of seeking and making meaning. They found that the intervention had positive effects
on students’ sense of adequacy and self-esteem as well as satisfaction with group dynamics, thus
increasing their overall well-being. They also identified a negative correlation between meaning in
life and students’ levels of depression and anxiety. On the other hand, Balcerowska, Biernatowska,
Pianka and Atroszko (2016) investigated the relationship between Polish college students’ learning
competences and meaning in life. Results indicated that higher learning competences associated
with positive emotions predicted a greater sense of meaning in life. Collectively, these results

indicate that an individuals’ well-being and meaning in life have a reciprocal relationship.
2.2. Immigration and Meaning in Life

The main motivation for immigration is to increase life conditions for well-being. Ben-Sira
(1997, p. 2) identifies five different types of comprehensive changes immigrants face: a) physical
changes, including a new place to live and different housing; b) biological changes caused by
differences in nutrition and new diseases; c) political changes in the form of a different type of
government and political procedures; d) economic changes, such as different types of employment,
which require adjustments to existing knowledge and skills or acquisition of new ones, e) cultural
changes caused by a new language, education system, and religion; and f) social changes including

interpersonal relationships and types of dominance. Collectively, these changes may be intimidating
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for many individuals. One of the factors that contribute to immigrants’ successful adaptation to

these changes and integration into the host culture is psychological health, which refers to “the
absence of negative affectivity (e.g., bad mood, loneliness), and the presence of positive affectivity
(e.g., good mood, self-regard, meaning in life, continuity in life)” (Sedikides, Wildschut, Routledge,

Arndt & Zhou, 2009, p. 368).

Immigrants may be confronted with situations in their new lives that spur them to question
the meanings they attach to things, people, experiences, and their lives as a whole. For instance, in
his study investigating immigrants with religious beliefs, Kwong (2003) found that hardship and
loneliness caused immigrants to question and learn more about their religion as well as the meaning
of life, thus making them more devout practitioners. On the other hand, some immigrants move in
search of meaning in their lives. This likely makes them more willing to accept and adjust to changes.
In his famous book The Monk Who Sold His Ferrari, Robin Sharma (2006) tells the story of Julian
Mantle who strips himself of material possessions and moves to India in search of meaning in life.
Having gone through several hardships and distress, he reaches his aim and returns home as a

transformed person with meaning in life.

The story of Julian Mantle points to the significance of transformative learning by Mezirow
(1991) who notes that experiencing disorienting dilemmas causes individuals to see the world
differently from the way they did formerly. Critical reflection on meaning perspectives and meaning
schemes helps them raise their awareness of factors that inhibit having a comprehensive
understanding of the world. The complete experience of the ten stages of transformative learning
results in a renewed person who reintegrates into life and society with new perspectives. This is
often accompanied by discovery of the meaning in life. In the case of immigrants, the variety of
changes they experience likely cause them to experience a type of disorienting dilemma that
encourages them to reflect on meaning perspectives and meaning schemes, thus giving them the
chance to take a journey of transformation. However, some may not complete the full cycle and
“opt out at a certain stage due to feelings of insecurity in a new situation or the fear of what is

awaiting them at subsequent stages” (Deveci, 2014, p. 3).
2.3. Lifelong Learning and Its Relationship to Immigration and Meaning in Life

Defined as “the development of human potential through a continuously supportive process

which stimulates and empowers individuals to acquire all the knowledge, values, skills, and
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understanding they will require throughout their lifetimes and to apply them with confidence,

creativity, and enjoyment in all roles, circumstances, and environments” (Longworth & Davies, 2013,
p. 22), lifelong learning plays a key role in developing skills essential for a worthwhile life. It
highlights the importance of the ability to adjust existing skills and acquire new ones as dictated by
the various situations in which one is engaged (Deveci, 2018). These skills facilitate the process by
which immigrants ought to adjust to a new environment. Various changes identified by Ben-Sira
(1997) require lifelong learning skills. For example, economic changes may require them to learn
new skills or sharpen existing ones. They could do this in the form of formalized schooling, in-service
training, or informal learning through their interactions with colleagues and supervisors. On the
other hand, cultural changes require utilization of lifelong learning skills to learn a new language

and to live in harmony with people holding different religious beliefs.

A lack of aptitude for lifelong learning will impact immigrants’ well-being negatively. Those
with limited perseverance skills are more likely to surrender when faced with difficulties. However,
individuals equipped with this skill are able to set goals and persist toward them (Mostert &
Spaulding, 2011). They are also able to use their interpersonal skills by soliciting social support when
required. They deal with stress more successfully. Collectively, these skills help one survive in the
face of difficulties, and they are “a source of strength and help for others” (p. 434). This further
enhances their interpersonal and intercultural communication skills necessary for effective

functioning in the host culture.

Another lifelong learning skill is motivation, which urges immigrants to learn about the new
culture and seek ways of better integration. One of these ways is through language learning.
According to the European Commission (2007), communication in a foreign language is an essential
lifelong learning skill. It is defined as “the ability to understand, express, and interpret concepts,
thoughts, feelings, facts, and opinions in both oral and written form ... in an appropriate range of
societal and cultural contexts ... according to one’s wants and needs (the European Commission,
2007, p. 5). If an immigrant is able to communicate effectively in the host country’s language, he/she
will be able to participate in the labor market, political process, and everyday social interaction
(Isphording, 2015). Research shows that immigrants’ motivation for learning and success can be so

high that their aspiration may surpass that of families in the host country. This could cause them to

Sinirsiz Egitim ve Arastirma Dergisi, 3 (2), 29 - 57

35 The Journal of Limitless Education and Research, 3 (2), 29 - 57



(\Dzz# Meaning in Life and Lifelong Learning: The Case of Turkish Immigrants in...

Tanju DEVECI
make great contributions to their host countries (Schleicher, 2016). Should they recognize this

reality, they will have intrinsic motivation for learning.

Immigrants’ lifelong learning skills will also help them during their search for meaning in
their lives in the host country. Effective use of these skills helps immigrants adapt to the new
context, resulting in changes in their original identity (Ilbrahim & Heuer, 2016). The new/adapted
identity may be accompanied by meaning in life. The process by which people achieve this likely
engages them in comparisons between the new culture and their original one. In fact, the European
Commission (2007) identifies cultural awareness as one of the key lifelong learning competences
and states that “a solid understanding of one’s own culture and a sense of identity can be the basis

for an open attitude towards and respect for cultural diversity” (p. 12).

Self-directed learning skills will help people generate learning goals, design a learning plan,
choose an effective methodology for learning and adjust it where required, and monitor and
evaluate the overall process (Gai, 2014). Critical thinking thanks to the use of self-directed learning
skills “results in interpretation, analysis, evaluation, and inference, as well as explanation of the
evidential, conceptual, methodological, criteriological, or contextual considerations upon which ...
judgment is based (Facione, 1990, p. 3). Therefore, immigrants’ effective use of critical thinking skills
will facilitate the process by which they form meaning out of their experiences, adjust their self-
identity, and establish meaning in their lives. There is empirical evidence showing that critical
reflection helped immigrant women in Canada recognize a feeling of changed “self” as a result of

|ll

the loss of their professional, social and/or cultural “previous self” (Fursova, 2013). Their effective
use of perseverance skills also increased their sense of independence and assertiveness.
Consequently, they became cognizant of values regarding gender roles and behaviors expected of
certain social classes. This is an example of how of an increase in awareness of various domains,
including but not limited to, history, place, and culture, helps the individual to attain a sense of

purpose and meaning in life (Dei, 2016). Recognition of personal and social identities further

encourages engagement in and production of knowledge for further change (Dei, 2016).
3. Significance of the Study and Research Questions

The weight of changes to immigrants’ life conditions in the host country can be such that
they may lead to comprehensive modifications in their lives, and even total transformation, thus

impacting their philosophy of life as well as meaning in life. Some may be involved in this process
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consciously with purposeful efforts to search for meaning in life, while some may experience this

process as a by-product of a variety of situations in which they find themselves. In either case, any
lifelong learning skills they possess will facilitate the process by enabling them to persevere in the
face of challenges and to exert control over the situation through autonomous learning abilities.
However, a lack of such skills results in adaptation and alienation issues. This inhibits the well-being
of the immigrants as well as the host countries. There is ample research investigating integration
processes, and immigrants’ identity development. Much of this research, however, focuses on
underprivileged immigrants who move to wealthier countries from less affluent parts of the world.
However, professional immigrants’ do not seem to have received enough attention from
researchers. This may be due to the expectation that their qualifications and intellectual maturity
will facilitate their integration process. However, these people’s higher needs such as self-
actualization and meaning in life may go unnoticed. Having secured financial means, professional
immigrants may be more likely to engage in philosophical and psychological endeavors. The lack of
research relative to this theory limits our understanding of the acquisition of meaning in life by

professional adults in foreign lands.

Also, much energy and research have been devoted to understanding the learning
experiences of immigrants in general. However, there is a dearth of research into how immigrants’
lifelong learning propensities help them adjust to the changes in their life conditions. That
professional adults are lifelong learners may be taken for granted, and they are expected to tackle
economic and psychological challenges more successfully. This assumption may be not always be
reasonable unless supported by research. Much insight can be gained from an empirical study, such
as this current one, in terms of the relationship between professional immigrants’ meaning in life

and lifelong learning orientations.

Collectively, these factors gave the impetus for this study which aims to answer the

following research questions:

1. To what degree do adult Turkish immigrants living in the United Arab Emirates feel their

lives are full of meaning?

!professional immigrants are those with high professional abilities and who move to a foreign country on job-sponsored visas (Robila,
2010, p. 39)
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2. How engaged and motivated are they in their efforts to find and/or deepen their

understanding of meaning in their lives?

3. What kind of a relationship exists between the participants’ demographic characteristics
(i.e. gender, age, and length of stay in the host country), the presence of meaning, and their search

for meaning in life?

4. What kind of relationship exists between the participants’ lifelong learning orientation,

the presence of meaning, and the search for meaning in their lives?
4. Methodology
4.1. Participants

Fifty Turkish adult immigrants in the UAE participated in this study. Of this number, 30 were
female and 20 were male. Their ages ranged between 25 and 59, with a mean age of 38. To analyze
the association between the scores for meaning in life and the age variable, Levinson’s classification
of periods of adulthood (1986) was used to categorize the participants. To this end, ages between
17 and 40 were considered as early adulthood, and ages between 41 and 60 were considered as

middle age. Eight of the participants belonged to the former, while 52 belonged to the latter.

The participants’ length of stay in the host country at the time of data-collection varied
between one and 17 years, with an average of four years. Residence permits in the UAE are issued
to expatriates for up to three years. They need to be renewed at least every three years. Therefore,
in analyzing the data according to length of stay, the participants were put into two categories: those
who had been in the country for up to three years and those who had been in the country more

than three years. There were 28 expatriates in the former, and 22 in the latter.
4.2. Data Collection Tools
4.2.1. The Meaning in Life Questionnaire (MLQ)

Developed by Steger, Frazier, Oishi and Kaler (2006), MLQ is a ten-item questionnaire
assessing two dimensions of meaning: presence of meaning in life and search for meaning in life.
The former measures the extent to which respondents feel their lives are full of meaning. The latter,
on the other hand, measures how engaged and motivated respondents are in efforts to find

meaning and/or deepen their understanding of meaning in their lives. MLQ is based on a seven-
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point scale requiring respondents to state how much they agree with the given statements. The

options range from “Absolutely True” to “Absolutely Untrue.” The profile descriptions according to

various scores follow (Steger et al., 2006).

A score of 2 24 in both dimensions indicates a life with meaning and purpose, yet the
respondent is still openly exploring the meaning or purpose. He/she explores the response to the
question “What can my life mean?” but refrains from a single answer. Such individuals are normally
optimistic and satisfied with their lives though they may experience rare occurrences of depression

and anxiety. They tend to be conscientious, thoughtful, laidback, and open to new experiences.

Scores of> 24 in the category Presence but < 24 in Search indicates a life of valued meaning
and purpose, but respondents with these score are actively exploring the meaning in their lives. It
is highly possible that they are happy with their lives and that they have high self-esteem. They are
likely to have understood the reason for their lives and what they desire to do with their lives. They
may have traditional values and are generally certain of their views. They tend to be actively

engaged in religious pursuits. They are normally friendly, sociable, organized, and hardworking.

A score of < 24 in Presence but > 24 in Search indicates a lack of feeling that their lives have
a valued meaning and purpose Respondents with such scores are very likely to be searching for
something or someone that will give their lives meaning or purpose. The feeling of “being lost in
life” likely cause them stress. They tend not to be satisfied with their lives and have limited
experiences of love and joy. They may frequently experience feelings of anxiety, nervousness,
sadness and depression. They are likely to question the role of religion in their lives. They may not

have clear plans and may make spontaneous decisions. These people are not normally very sociable.

On the other hand, a score of < 24 on both of the measures indicates a lack of valued
meaning in respondents’ lives and that they are not actively engaged in the exploration of or search
for meaning in their lives. The idea of reflecting on life’s meaning does not attract such people. They
are generally not satisfied with their lives or themselves and are pessimistic about the future. Their
feelings of love and joy are normally rare, but they may often experience feelings of anxiety,
sadness, and depression. They may not have traditional values and may likely be narrow-minded.
When faced with big decisions, they tend to think they will know what the right decision will be.

They tend to be disorganized, tense, and not very friendly.
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The developers of the questionnaire investigated the reliability and validity of the

instruments in three separate studies which revealed positive results relative to internal
consistency, test-retest reliability, as well as structural, convergent, and discriminant validity (Steger

et al., 2006).
4.2.2. The Lifelong Learning Trends Scale (LLLTS)

Developed by Erdogan and Arsal (2016), this 17-item scale is based on two measures:
willingess to learn and openness to improvement. The scale is based on a five-point scale requiring
respondents to state how much they agree with the given statements with options ranging from
“Completely Agree” to “Completely Disagree.” The highest score for the scale is 85, while the lowest
is 17, and the average score is 42.5. The higher score one receives, the higher his/her orientation

for lifelong learning is.

Erdogan and Arsal (2016) ensured that the scale was both valid and realiable. The former
was ensured through expert feedback as well as exploratory and confirmatory factor analysis
methods. The exploratory factor analysis results generated seventeen items out of a fourty-nine
initial scale. The total variance obtained was 43.44. Confirmatory factor analysis also confirmed that
the two factors (measures) were adequate. On the other hand, the researchers tested the scale’s
reliability through internal consistency, w, and test-retest methods. They found that Cronbach's
alpha internal consistency coefficient was .86, and the w value was .89. The test-retest reliability
coefficient, on the other hand, was .76. Collectively, these data establish that the scale was valid
and reliable. In this current study, the Cronbach's alpha of the scale was found to be .90, thus

indicating the scale is a reliable one to use with adult participants.
4.3. Analysis

Data gathered using the two data-collection instruments were analyzed using the SPSSS 20
packet program. Student’s t-test was used to compare the data derived from the two sub-
dimensions of MLQ against each other as well as according to the variables (i.e. gender, age, and
length of stay). The Pearson product-moment correlation coefficient (r) was used to measure the
strength of association between the LLLTS and the MLQ scores. A p-value less than 0.05 was

considered statistically significant.
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5. Results

The first two research questions were related to meaning in life. The first one asked to what
degree the participants felt their lives were full of meaning, while the second one asked how
engaged and motivated they were in their efforts to find and/or deepen their understanding of

meaning in their lives. The results of data analysis in response to these questions can be seen in

Table 1.
Table 1
Presence of and Search for Meaning in Participants’ Lives
Min Max Mean SD t p
Presence of meaning 6 35 28 6
N=50 2.2859 0.0122
Search for meaning 5 35 25 8
N=50
P<0.05

Table 1 shows that the participants’ scores for presence of meaning in their lives varied
between six and 35 with an average score of 28. On the other hand, their scores for search for
meaning varied between five and 35 with an average score of 25. These data indicate that their
scores for both dimensions were above the average score of 24 computed for the scales. This
suggest that the participants’ lives had valued meaning and purpose that they were exploring
further. They were interested in expanding their understanding of meaning in their lives, avoiding
one single answer to the question of “What can my life mean?” The scores also indicate that they
were generally content with their lives and enjoyed positive feelings such as love. The participants
also likely had an interest in spirituality. The scores also indicate that the participants were likely
skillful in their relationships with others and were perceived as reliable, considerate, relaxed, and

emotionally stable.

Table 1 also shows that the average score for presence in meaning was higher than that for
search for meaning. The result of the t-test conducted to determine the level of difference

statistically was affirmative (p=0.0122<0.05).

The third research question probed the relationship between the demographic variables
and the participants’ scores for presence of meaning and search for meaning. For this purpose, first

the gender variable was analyzed. The results can be seen in Tables 2 and 3.
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Table 2
Scores for Presence of Meaning and Search for Meaning in Life according to Gender
Female Male
N=30 N=20
Min Max Mean SD Min Max Mean SD t p
Presence of 20 35 29 4 6 35 26 7 1.4643 0.0748
meaning
Search for 5 31 23 9 21 35 28 4 -2.55 0.007
meaning

P<0.05

As can be seen in Table 2, the female participants’ average score for presence of meaning
in life was higher than the male students’ average score for the same dimension (29 vs. 26). This
indicates that the female participants’ meaning in life may be more established than that of the
male participants. The standard deviation calculated for both groups also indicates that there was a
greater variation in the male participants’ scores than in the female participants’ (seven vs. four).
This may point to the female participants’ possessing a more established presence of meaning in
their lives. Despite this, there was no statistically significant difference between the two data sets

(p=0.0748>0.05).

As for search for meaning in life, the male participants’ score was higher than that of the
female participants (28 vs. 23) at a statistically significant level (p=.007<.05). This indicates that the
male participants were more likely to seek and/or deepen their understanding of meaning in life

than their female counterparts.

The scores of both genders were also compared within themselves to identify how the two

dimensions relate to each other. The results can be seen in Table 3.

Table 3
Comparison of Male and Female Participants’ Scores within Themselves
Presence of meaning Search for meaning
Min Max Mean SD Min Max Mean SD t p
Female 20 35 29 4 5 31 23 9 3.4488 0.0005
N-30
Male 6 35 26 7 21 35 28 4 -0.8527 0.1996
N=20
P<0.05
4 Sinirsiz Egitim ve Arastirma Dergisi, 3 (2), 29 - 57

The Journal of Limitless Education and Research, 3 (2), 29 - 57



(\Dzz# Meaning in Life and Lifelong Learning: The Case of Turkish Immigrants in...

Tanju DEVECI
Table 3 shows that the female participants’ average scores for presence of meaning (29) and

search for meaning (23) differed from each other at a statistically significant level (p=.0005<0.05).
This is another indication of comparatively more established meaning in their lives, because of which
they may be less likely to engage in a quest for (other) meaning(s) in their lives. However, the male
participants’ scores for the two dimensions was quite close (26 and 28) with a lack of statistically
significant difference (p=0.1996). The greater variation in the scores for presence of meaning in
comparison to search for meaning (seven vs. four) also indicates that a significant number of the
male participants are yet to establish meaning in their lives. Due to this, they may be engaged in a

greater search for meaning in life.

The results were also analyzed considering the factor of age. The results can be seen in Table

4,
Table 4
Participants’ Scores according to Age
Early Adulthood Mid-Adulthood
N=8 N=42

Min Max Mean SD Min Max Mean SD t ¢]
Presence of 21 35 27 4 6 35 28 6 -0.7972 0.2146
meaning
Search for 9 34 26 8 5 35 24 8 -0.842  0.2019
meaning

P<0.05

According to Table 4, the two age groups’ average scores for presence of meaning was very
close, slightly to the benefit of the mid-adulthood age group (28 vs. 27). However, the difference
was not at a statistically significant level (p=0.2146>0.05). Regarding search for meaning, the
participants in the early adulthood group received a higher score than those in the mid-adulthood
group. However, there was no statistically significant difference between the data sets for search

for meaning (p=0.2019>0.05).

The scores of both age groups were also compared within themselves to identify how the

two dimensions relate to each other. The results can be seen in Table 5.
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Table 5
Comparison of Age Groups within Themselves
Presence of meaning Search for meaning
Min Max Mean SD Min Max Mean sD t p
Early 21 35 27 4 9 34 26 8 0.1588 0.4380
Adulthood
N=8
Mid- 6 35 28 6 5 35 24 8 -2.509 0.007
Adulthood
N=42

P<0.05

Table 5 shows that the participants in the early adulthood group had similar scores for
presence of meaning and search for meaning (27 and 26), despite lacking a statistically significant
difference between the two. This finding may indicate that the participants in this age group likely
found meaning in their lives and are more strenuously engaged in reflection on it for greater
understanding. However, the greater variation in their average scores for search for meaning (SD=8)
in comparison to presence of meaning (SD=4) may indicate a greater dissimilarity among the
participants. The table also shows that the participants in the second age group found meaning in
their lives, but they tended to be less active in their contemplation of this meaning, as is indicated
by their average scores for both dimensions as well as the statistical analysis result (28 vs. 24;

p=0.007<0.05).

The participants’ scores were also analyzed considering the length of time they had spent

in the host country. The results are displayed in Table 6 below.

Table 6
Participants’ Scores according to Length of Stay
1-3 years 2 4 years
N=28 N=22
Min Max Mean SD Min Max Mean SD t o]

Presence 6 35 27 7 24 35 29 4 -0.4435 0.3297
of

Meaning
Search for 5 35 25 9 5 32 24 7 0.4747 0.3186

Meaning

P<0.05
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As is seen in Table 6, the participants’ average score for presence of meaning of the first

group was slightly lower than that of the second group. This finding may indicate that the longer
one spends time in the host country, the more established his/her presence of meaning in life is.
This positive correlation, albeit weak, was also indicated by the Pearson product-moment
correlation coefficient (r) computed to measure the strength of the association between the two
data sets (r=0.1456). However, the p values from the t-test and (r) showed that the association

between the variables was not at a statistically significant level (p=0.3297>0.05; p=0.3130>0.05).

As for search for meaning, the table shows that the earlier age group participants’ average
score was slightly higher than the average score of those in the second age group. This indicates
that the younger participants may be more likely to engage in a search for meaning in life than those
in the second age group. However, there was no statistically significant difference between the data
sets (p=0.3186>0.05). Although the Pearson product-moment correlation coefficient (r) computed
between these data sets revealed a positive association (r=0.005), the relationship was weak. The p

value of 0.9725 indicated a lack of statistical support for this as well.

The last research question was regarding the relationship between the participants’ lifelong
learning orientations and the presence of and search for meaning in their lives. For this purpose,

first the data from LLLTS were analyzed. The results can be seen in Table 7.

Table 7
Participants’ Lifelong Learning Scores
Min Max Mean SD
29 83 69 10

Table 7 shows that the participants’ lifelong learning scores varied between 29 and 83 with
a mean score of 69. This score indicates that the average score for the whole population was
significantly higher than the average score 42.5 computed for the scale, suggesting that the
participants were equipped with many skills necessary for their learning to be long-lasting. In light
of this finding, the participants can be said to show a good level of interest in learning overall. They
can motivate themselves to learn new things and assume active responsibility for their own learning
through goal-setting, identification of effective learning strategies, and utilization of learning tools
and resources. The results also indicate that the participants are confident in their abilities to learn
and seek the contributions of others to their learning when necessary. Collectively, these skills help

them to maintain their motivation for learning and for seeking ways of further improving their skills.

Sinirsiz Egitim ve Arastirma Dergisi, 3 (2), 29 - 57

4 The Journal of Limitless Education and Research, 3 (2), 29 - 57



(\Dzz# Meaning in Life and Lifelong Learning: The Case of Turkish Immigrants in...

Tanju DEVECI
To identify the association between the participants’ LLLTS scores and MLQ scores, the

Pearson product-moment correlation coefficient (r) was computed. The results are displayed in

Table 8 below.
Table 8
Pearson Product-moment Correlations of Lifelong Learning and Meaning in Life
Presence of meaning Lifelong learning
Presence of meaning - .006%*;0.967°
Lifelong learning 0.006%*;.9670° -
Search for meaning Lifelong learning
Search for meaning -0.2201%*;0.1247°
Lifelong learning -0.2201*;0.1247°
2Values are product-moment correlation coefficient (r); p
P<0.05

As is seen in Table 8, the results of the correlation analysis conducted for the lifelong
learning and presence of meaning scores indicated a positive but weak relationship (r=0.006, n=50).
That is, as the participants’ scores for lifelong learning increased, their scores for presence of
meaning in life also increased. However, the relationship between the variables was not at a
statistically significant level (p=0.997>0.05). The Pearson product-moment correlation coefficient
used to assess the relationship between the lifelong learning scores and search for meaning in life
showed that there was a weak, negative correlation between the two variables (r=-0.2201, n=50)

but lacking a statistically significant association (p=0.1247).
6. Discussion

The results showed that the Turkish immigrants to the UAE who participated in this study
had established meaning in their lives and that they were further exploring this meaning. The mean
score of 28 for presence of meaning suggests that they are largely satisfied with their lives.
Considering that the general composition of the participants are professional immigrants, this
finding may be expected. The UAE is one of the large-scale labor importing countries (Elitok &
Straubhaar, 2010) offering attractive packages to high-skilled workers. Turkish immigrants in the
country fall under this category. Their comfortable financial situation guaranteed by their skilled
occupations may have facilitated their quest for meaning in life, which is a corollary to their overall
well-being. This suggestion is supported by previous research. Kaplan, Shema and Leite (2008)
investigated the socioeconomic determinants of psychological well-being. Two of the determinants

they focused on were personal growth and purpose in life. Their findings indicated that there is a
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positive correlation between level of income and psychological well-being. Purpose in life has the

strongest association with income, while personal growth has the third highest.

The finding related to the higher mean score of presence of meaning in comparison to
search for meaning in life is important to note as well. This may indicate that the participants had
already established meaning in their lives; therefore, they may not be eager to search for other
meanings. They might be more interested in deepening their understanding of the meaning they

have reached.

The analysis of the data considering the gender variable showed that the female
participants had a higher score for presence of meaning in life than the male participants. This is
supported by previous research by Chraif and Dumitru (2015). This indicates that female immigrants
are more likely to enjoy well-being due to greater meaning in their lives. The observation that
spirituality tends to be more important to females than to males (Wong, 1998) may have manifested
itself in the female participants’ higher scores regarding meaning in life in this study. The finding
related to gender differences in this study may not be surprising when the male participants’ higher
score for search for meaning in life is considered. It suggests that the male participants were still yet
to fully develop and understand meaning in their lives. Greater positive effects of meaning in life on
females’ well-being have also been reported in previous research (Yu, Chang, Yu, Bennet, & Fowler,
2016). Females’ tendency to achieve more well-being through enhanced personal growth has
occurred in other contexts too (Chraif & Dumitru, 2015; Grouden & Jose, 2014; Kaplan et al., 2008).
Collectively, these findings may point to the greater presence of meaning in the lives of females who
tend to “take a broader perspective when considering meaning, and consider the degree to which

their whole life is imbued with a sense of meaning” (Grouden & Jose, 2014, p. 36).

Regarding the age factor, it was found that the two age groups received similar scores for
presence of meaning in life, albeit to a slight advantage of the later age group. This result may
indicate that the participants in the later age group might have a stronger sense of presence in their
lives. However, it should be noted that the fewer number of participants in the first age group may
limit attempts to make a strong enough deduction from this data. Despite this, it still provides some
support for earlier research suggesting that age has a significant role in making people’s meaning in
life more integrated and consolidated (Dittmann, Kohli & Westerhof cited in Grouden & Jose, 2014),

and shows that older individuals likely have a more established sense of purpose in life (Reker et al.
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cited in Grouden & Jose, 2014; Steger et al., 2009). On the other hand, the current study revealed

that the individuals in the early adulthood group received a higher score for search for meaning than
those in the mid-adulthood group. This suggests that younger adults may be more likely to engage
in a quest for meaning in their lives; or if they have found one, they may be more engaged in making
sense of this meaning through greater reflection. This may point to their comparatively higher level
of dedication to personal growth, as Kaplan et al. (2008) also found to be the case. Taken together,
these findings offer at least some evidence for the theory that some periods of life may have more

meaning than others (Britton, 1969).

Length of stay in the host country was another variable investigated in this study. It was
found that there is a positive correlation between time of length and presence of meaning in life.
This indicates that experiences gained in the host country provide incremental learning
opportunities which contribute to the meaning they make out of their lives. On the other hand,
those who spent a comparatively shorter time in the host country were found to be more engaged
in a search for meaning in life. Although the difference between the groups was not at a statistically
significant level, this finding can offer important insights. Immigrants who have recently arrived in
the host country may be more enthusiastic about new experiences, and involve themselves in
activities and contexts that cause them to question their meaning perspectives and schemes. The
recent economic success they have achieved may also encourage these individuals to indulge in
endeavors inspiring quest for meaning and purpose in life, probably more than those who have
become accustomed to it through years spent in the host country. It is also possible that immigration
may trigger a transformative learning experience which encourages these people to think critically

about the meaning of life, their self-perceptions, and their place in the new environment.

The last question was concerning the association between the participants’ meaning in life
and lifelong learning tendencies. The results revealed a positive correlation between the lifelong
learning orientations and presence of meaning in life. This finding is particularly important to note
since it points to the complementarity between the two variables. It is highly probable that the
individuals’ involvement in lifelong learning enables them to exercise critical reflection on the
meaning of their experiences. The well-being achieved in this way likely spurred them on to further
learning experiences. This reciprocal relationship improves their experiences as immigrants,

contributing to presence of meaning in their lives. However, it was surprising to see the weak,
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negative correlation between the participants’ lifelong learning tendencies and search for meaning.

Mind that the average score for search for meaning (25) was significantly lower than that for
presence of meaning (28). This may indicate the participants’ comparatively low interest in intensive
search activities and behaviors. Therefore, they may feel less motivated to engage in lifelong

learning experiences.
7. Conclusion and Recommendations

Immigration is a turning-point in one’s life, and it has various impacts on immigrants. In
addition to affecting the individual economically, it plays a key role in identity development and
establishment of meaning in life. In the case of professional immigrants who are financially secure,
the latter may be more significant. Whether these individuals search and establish meaning in their
lives as a consequence of or as a reason for immigration may not necessarily matter when the final
result is the main concern. The effects of this may be felt at both individual and societal levels. Unless
sufficient support is provided, both individuals and society at large will suffer the consequences.
Efforts are made to overcome the potential challenges. However, it seems that greater attention is
paid to under-privileged populations with restricted qualifications for work. It also seems that these
attempts are heavily based on vocational training. The needs and skills of professional immigrants
are taken for granted, resulting in a lack of research into how their well-being is influenced by their
engagement in search for meaning in their lives. This research was an attempt to fill this gap in the

literature on this topic.

In the light of the findings of this research, several recommendations can be made. Meaning
in life is an individual attainment, and people’s experiences can differ significantly. However, our
interactions with others in our social environments affect the learning process (Vygotsky, 1962); this
is why our experiences related to searching for meaning in life are likely influenced by our
relationships with others. With this in mind, several initiatives can be taken. For example, formal
and informal learning opportunities could be arranged under the guidance of embassies. Newly-
hired individuals may be contacted prior to their arrival in the host country to familiarize them with
the available support systems. Individuals may be expected to acquaint themselves with their new
companies and their expectations. However, social and psychological needs of soon-to-be
immigrants are often left unattended. The case may be similar with those who have recently arrived.

For both groups, learning communities can be established. In induction sessions in these
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communities, newcomers can be partnered with those who have been in the country for some time.

Experience exchanges will undoubtedly ease the settlement process. This will also benefit those
who have been in the country a longer length of time. The newcomers’ enthusiasm for new
experiences, beginnings, and search for meaning in life will likely stimulate the more established

immigrants toward interest in these pursuits.

Similar initiatives can be taken relative to age and gender factors. Encouraging individuals
in early-adulthood and middle-age groups to mingle will be useful. Younger immigrants will benefit
from older immigrants’ experiences related to establishing meaning in life, while older people will
be kept stimulated by the energy the young who are likely searching and/or deepening meaning in
their lives. On the other hand, females and males may go through experiences similar to each
other’s. Their engagement in dialogue will provide mutual support. This is particularly important in

the case of married immigrants.

On the other hand, immigrants’ lifelong learning skills can be supported through
purposefully developed workshops where the meaning and breadth of the concepts are explored.
The attendees can be helped to identify the lifelong learning skills they have and various ways in
which they can further improve them. They should be given training on the kinds of resources
available to support their search for meaning. They may also be given examples of individual
immigrants who have established meaning in their lives. Social gatherings will also be helpful in
immigrants’ integration into society. For this purpose, they ought to be able to meet locals as well
as other expatriates. Doing this will help them refrain from alienating themselves from the “foreign”
culture in which they reside. To support their search for meaning, intellectual meetings can be
arranged. One example of this is book clubs where members read on particular topics and meet to
discuss what they read. Topics could be chosen that relate to professional immigrants’ experiences

of personal growth that resulted from searching for meaning in life.

In the context of this study, a number of caveats need to be made. First, this study was a
guantitative one, limiting the understanding of the very nature of meaning in life. Although the
survey method adopted in similar studies provides data on the participants’ perceptions, qualitative
data generated by other types of data-gathering instruments such as interviews would shed light on
the process by which individuals reach an understanding of meaning in life. Another limitation of

the study stems from its relatively small size. Future studies could provide richer data by increasing
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the number of participants. An idea for further research is to investigate how cultural orientations

affect meaning in life. To this end, immigrants from other cultures within the same host country can

be compared.
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Yasamda Anlam ve Yasamboyu Ogrenme: Birlesik Arap

Emirlikleri’nde Yasayan Tiirk Go¢menler Ornegi

GENIS OZET

Yetiskinlerin psikolojik olarak ne kadar iyi durumda olduklari yasamlarinda elde etmis
olduklari anlam ile yakindan iliskilidir. Yasama iliskin anlam, ¢evreye ve topluma uyum saglamanin
otesindedir. Bu yasamda cok farkli anlamlar olabilecegine isaret eder. Elde edilen anlamlarin
hepsinin ayni diizeyde olmasi beklenemez ve bazi bireylerin yasamlarina yonelik herhangi bir plan
yapmadiklari da gortlebilir. Yasam tecribelerimizin ne tir etkileri oldugunu tam olarak kavramak
icin yetiskinligin belirli bir donemini beklemek de gerekebilir. Zamanla elde ettigimiz tecribelerdeki
cesitlilik, bu tecribelerden cikaracagimiz anlamlari da etkiler. Ancak bazi tecriibeler beraberinde
olumsuz duygulara neden olabilecek farkindaliklara da neden olabilir ve bu nedenle bazi bireyler
anlamli olabilecek deneyimlerden uzak durabilir. Bazilari ise kasit olmaksizin bilinclerini uyandiracak
bir takim durumlara dahil olabilirler. Bazi bireyler ise yasamlarinda bir anlam bulmak tzere bilingli
bir eylem icerisine girebilirler. Bu durum farkh tlirden 6grenme tecriibeleri edinmelerine neden
olacaktir.

Gog, yetiskinlerin yasamlarinda énemli bir déniim noktasidir. insanlar farkli nedenlerden
dolayi gé¢ etmeyi tercih etmis olabilir. Bazilari icin bu, tercihlerine bagli da olmayabilir. isteyerek ya
da istemeyerek go¢ etmis olsun, tiim gé¢gmenlerin bir uyum siirecinden gecmesi gerekmektedir. Bu
tecriibeler, gocmenlerin anlamlara iliskin bakis acilarini da degistirmelerine neden olabilmektedir.
ilgili degisiklikler yasamlarinda bir anlam elde etmelerini saglayabilir. Ancak bazi bireyler
yasamlarindaki hali hazirda var olan bir anlama baglh olarak da gé¢ etmeyi tercih etmis olabilirler.
Gog ile birlikte yasamlarindaki bu anlamlarda bir takim degisiklikler de meydana gelebilir.

Nedeni ne olursa olsun go¢ eden insanlar, cevrelerine ve yeni yasamlarina uyum
saglayabilmek icin farkli 6grenme faaliyetlerine dahil olabilirler. Bunlardan bazilari 6rglin ve yaygin
egitim seklinde olabilir. Diger yandan bazilari ise algin 6grenme yoluyla gerceklesebilir. Tim bu
o0grenme tecriibelerine yasamboyu 6grenme pencerisinden bakildiginda, gé¢menlerin yasamlarinda
bir anlam elde etmeleri ve dolayisiyla daha doyurucu bir yasam slirmeleri mimbkiin olabilmektedir.

imkanlari yetersiz, maddi durumlari diisiik olan g¢cmenlerin karsi karsiya bulundugu sorunlar

Uzerine birgok arastirma yapiimis bulunmaktadir. Ancak iyi bir meslek sahibi, toplumda nispeten iyi
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durumda olan yetiskin gé¢gmenlerin iyi-olus durumlarina iliskin ¢alismalar sinirli sayidadir. Ayrica

yetiskin bireylerin yasamlarinda bir anlam olusturma ve yasamboyu 6grenme egilimleri arasindaki
iliski de arastirmacilardan pek ilgi gormemistir. Alandaki bu boslugu doldurmak tizere yurutilen bu
calismaya Birlesik Arap Emirlikleri’nde yasayan meslek sahibi, maddi durumlari goreceli olarak iyi
durumda olan 50 Tirk yetiskin birey katilmistir. 38 yas ortalamasiyla, katilimcilarin 30’unu kadin ve
20’sini erkek yetiskin bireyler olusturmustur. Veriler alanda daha 6nce gelistirilmis olan iki farkli veri

toplama araci ile elde edilmistir.

Sonuglar Birlesik Arap Emirlikleri’nde yasayan Tirk go¢men yetiskinlerin yasamlarinda bir
anlam olusturdugunu ve bu anlami halen incelemekte olduklarini géstermistir. Yasamlarinda hali
hazirda bulunan anlam icin almis olduklari 28 puan, bu yetiskinlerin yasamlarindan 6nemli derecede
memnuniyet duyduklarina isaret etmektedir. Mesleki ve maddi agilardan iyi bir durumda olmalari
yasamlarinda bir anlama ulasma yolundaki ¢abalarini kolaylastirmis olabilir. Bu da yasam

memnuniyet derecelerini artirmis olabilir.

Kadinlarin, orta-yaslilarin ve ev sahibi Glkede uzun siire gecirenlerin yasamlarinda hali hazirda
var olan anlama iliskin daha fazla puan aldiklar gézlemlenmistir. Kadin katiimcilarin erkeklere
oranla elde etmis olduklari daha yliksek puanlarin bir nedeni, kadinlarin ruhanilik ile ilgili konulara
erkeklerden daha fazla ilgili olabilme ihtimalleridir. Erkek katilimcilarin yasamlarindaki anlami
arayislarina iliskin daha yiiksek puanlari, onlarin anlam konusunda halen daha fazla bir ugrasi

icerisinde oldugunu gostermektedir.

Daha ileri yastaki yetiskin bireylerin yasamlarinda bir anlama ulasmis olduklarina yénelik
sonuglar da dikkat cekicidir. Bununla birlikte ilk yetiskinlik yillarindaki bireylerin yasama dair anlam
arayislarinin daha fazla oldugu gorlilmistiir. Ancak arastirmada orta-yas grubunda bulunan
katihmcilarin sayisindaki sinirlilik, bu sonuglarin arastirmanin kendi icerisinde dahi genellemesinin

yapilmasina izin vermeyebilir.

Gogcmen yetiskinlerin ev sahibi tlkede kaldiklari siire ile yasamlarinda var olan anlam arasinda
olumlu bir iliski oldugu sonucu da bulunmustur. Ancak, tilkede nispeten daha kisa bir zaman gegirmis
olan bireylerin anlam arayisina daha fazla girdikleri gérilmustir. Bu, ilkeye yakin zamanda gelmis
bireylerin yeni tecriibelere daha fazla istekli olmalarindan kaynaklanabilir. Bu bireyler karsilastiklari

yeni durumlardan dolayi hali hazirdaki anlam perspektiflerini sorgulamaya baslamis olabilirler.
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Ayrica maddi olarak elde etmis olduklari olanaklar da daha zengin tecriibelere dahil olmalarina tesvik

ediyor olabilir.

Veriler ayrica yasamda var olan anlam ile yasamboyu 6grenme puanlari arasinda zayif ama
olumlu bir iliski oldugunu gostermistir. Bireylerin yasamboyu 6grenme tecriibeleri, hayatlari Gizerine
daha elestirel yaklasmis olmalarina neden olmus olabilir. Bu sekilde elde edilen farkindalik ise daha
fazla 6grenme tecribelerinin planlanmasina yardimci olmus olabilir. Bununla birlikte yasamda bir
anlam arayisi ile yasamboyu 6grenme puanlari arasinda zayif, olumsuz bir korelasyon oldugu ortaya
¢ctkmistir. Bu durum, halen yasamlarinda bir anlam olusturamamis olan bireylerin yasamboyu
O0grenme icin yogun ugrasilar icerisine girmekten yana olmayabileceklerine isaret edebilir ya da bu
bireylerin gocmen olarak geldikleri Ulkede, yasamlarinda anlam olusturmaya iliskin ne tir
tecribelerden faydalanabileceklerinin farkinda olmadiklarini gosterebilir. Ev sahibi Ulkede
karsilasilan yeni bir dil, tanidik kimsenin olmamasi gibi etkenlerden dolayl yasamboyu 6grenme
firsatlarindan faydalanamiyor olabilirler. Bu durum, yasamlarinda bir anlam olusturmalarina engel
teskil edebilir. Bu tiir sorunlari en aza indirmek suretiyle yetiskinlerin kendilerini gelistirmelerine
yardimci olmak icin farkli calismalar yapilabilir. Bunlardan bazilari go¢menleri temsil eden elgilikler
aracihgiyla yiratalebilir. Ortak sorunlari paylasan bireylerin bir araya gelmeleri tesvik edilebilir.
Teknolojiden de faydalanarak facebook, twitter ve ilgi alanlarina gére olusturulmus bloglar tiirlinden
sosyal medya araciligiyla yetiskinlerin birbirlerine destek olmalari saglanabilir. Bu ¢alismaya katilan
yetiskinlerin profilleri de dikkate alindiginda, okuma gruplari gibi farkli yasamboyu 6grenme
gruplarinin olusturulmasi saglanabilir. Bu gruplarda bireysel gelisim kapsaminda yasamda anlam

temasi Uzerine calismalar yapilabilir.
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Ozet: Bu calismanin amaci 6gretmen adaylarinin lisans diizeyinde aldiklari egitimin yasam boyu
dgrenme egilimlerine etkisini incelemektir. Calisma 2015-2016 dgretim yilinda Bartin Universitesi Egitim
Fakiltesinde 6grenim gérmekte olan son sinif 6grencileri lizerinde gergeklestirilmistir. Arastirmanin verisi,
arastirmaci tarafindan gelistirilen Lisans Egitimi Degerlendirme Formu ve Coskun Diker (2009) tarafindan
gelistirilen “Yasam Boyu Ogrenme Egilimleri Olgegi” ile elde edilmistir. Lisans egitimi, 6grenim goriilen
bolim ve cinsiyetin yasam boyu 6grenme egilimi lizerindeki etkisi ¢coklu regresyon ile incelenmistir.
Arastirma sonucunda; 6gretmen adaylarinin lisans diizeyinde aldiklari egitime iliskin gorislerinin cinsiyet
ve bolume gore anlamli farklilik géstermedigi bulunmustur. Lisans egitimi degerlendirme formundan elde
edilen sonuglara gore 6gretmen adaylarinin kendilerini en yeterli hissettikleri alan, anadilde iletisim iken;
en yetersiz hissettikleri alan ise yabanci dilde iletisim ile finansal okuryazarlik olarak saptanmistir.
Universite 6grencilerinin yasam boyu dgrenme egilimlerinin orta diizeyde oldugu gériilmistiir. Yasam
boyu d6grenme egilimi en yiiksek olan Tiirkge 6gretmenligi, en diisiik olan ise Sinif Ogretmenligi 6grencileri
olarak saptanmistir. Yasam boyu 6grenme egilimi Gzerinde cinsiyet degiskenin etkili oldugu sonucuna
variimistir.

Anahtar Sozciikler: Yasam boyu 6grenme, yasam boyu 6grenme egilimi, yasam boyu 6grenme becerileri,
O0gretmen yetistirme.

The Effect of Undergraduate Education, Gender and
Department on Prospective Teachers’ Lifelong Learning
Dispositions

Abstract: The aim of this study is to investigate the effect of prospective teachers’ undergraduate
education on their lifelong learning dispositions. The study was carried out on the fourth year students
enrolled at Bartin University Faculty of Education in 2015-2016 academic year. The data were obtained
through Undergraduate Education Evaluation Form developed by the researcher and “Lifelong Learning
Dispositions Scale” developed by Diker (2009). The effect of undergraduate education, department and
gender on lifelong learning dispositions was investigated through multiple regression analysis. As a result
of the study, it was discovered that prospective teachers’ views on their undergraduate education didn’t
differ with respect to their departments and gender. According to the data obtained in undergraduate
education evaluation form, prospective teachers regard themselves most competent in communication
in mother tongue, and they believe they are not competent enough in communication in foreign language
and financial literacy. It was observed that teacher candidates had medium level lifelong learning
dispositions. The students with the highest level of lifelong learning disposition were in the department
of Turkish language teaching and those with the lowest level were in primary school teaching department.
It was concluded that gender variable affected lifelong learning disposition.
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1. Girig

Hayat boyu 6grenme kavrami MEB tarafindan hazirlanan Tiirkiye Hayat Boyu Ogrenme
Strateji Belgesi’'nde, “kisisel, toplumsal, sosyal ve istihdam ile iliskili bir yaklasimla bireyin, bilgi,
beceri, ilgi ve yeterliliklerini gelistirmek amaciyla hayati boyunca katildigi her tirli 6grenme
etkinlikleri” olarak tanimlanmistir (MEB, 2009). Yasam boyu 6grenme bireyin hayati boyunca
kazandigi tim o6grenmeleri kapsamakla birlikte 6rglin-yaygin 6grenme, teknik egitim ve meslek
becerilerinin kazandirilmasini saglayan kurslari, is yerinde kazanilan mesleki becerileri ve diger

bilgi ve becerilerin kazanilmasini saglayan tiim 6grenmeleri kapsamaktadir (MEGEP, 2006).

Yasam boyu 6grenme kavrami daha 6nceki egitim kavramlarindan farkli olarak bireyi
merkez alan bir yaklasimin benimsenmesi, okulun disindaki 6grenmeye 6nem verilmesi, okul
roliinlin degistirilerek devletin egitimdeki etkin roliinlin azaltilmasi, buna karsilik sosyal taraflarin
rollerinin gl¢lendirilmesi ve egitimin kisith zaman diliminde sinirlandiriimamasi gerektigini
vurgulamaktadir (Glileg, Celik & Demirhan, 2012). Bireylerin 6rgiin egitim sonrasinda eksik ve
yetersiz kaldiklari konulari sonradan tamamlayarak daha 6nce farkina varmadigi yetenekleri
kesfetmesi olarak goriilmektedir. Bilgi caginin gerektirdigi kosullara uyum saglayarak yasamin
belli bir donemine sikistiriimis egitim ve 6grenme becerilerinin aksine, glin gectikce degisen
kosullara uyum saglayarak her an ve her yerde yasam boyu siiren 6grenme siirecidir (Polat ve

Odabas, 2008).

Zaman gectikce bilgi toplumlarinda meydana gelen degisme sirecinin dogurabilecegi
sonugclara karsi 6nceden 6nlem almak ve kisileri bu degisimle bas edebilecek sekilde yasam boyu
O0grenen insanlar olarak gelecege hazirlamak icin, dncelikle gelecegin 6gretmenleri olacak

O0gretmen adaylarinin yasam boyu 6grenen bireyler olmasi gerekmektedir (Tunca vd., 2015).
1.1. Yasam Boyu Ogrenme Becerileri

Yasam boyu 6grenme becerilerini etkin bir sekilde gergeklestirebilmek igin bireyler
O0grenmeyi 6grenme becerilerini gelistirmeli, 6grenme siireglerine aktif bir sekilde katilmahdir.
Bireylerin kendilerini eksik hissettikleri konulari belirlemeleri ve ihtiyaglarini gidermeleri igin
klguk yastan itibaren 6z denetim becerilerinin gelistirilmesi gerekmektedir (Kivrak, 2007). Temel
beceriler olarak goriilen girisimcilik, kariyer, liderlik, iletisim, problem ¢6zme, elestirel diisinme,
finansal okuryazarlik, bilgi teknolojileri ve Tirkceyi dogru kullanma becerilerini bireyler yasam
boyunca degisen diinya kosullarina uyum saglamak icin kazanmak durumundadirlar (MEB,

2009).
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Yetisen bireylerin strekli yenilenen bilgiye adapte olmasinin gerekliligi, 6grenmenin

sadece egitim ortamlarinin icinde kalamayacagini ortaya koymaktadir. Ornegin (lkemizde
uygulanan e-devlet uygulamasi sebebiyle, bireyler bilgisayar kullanmayi 6grenmek durumunda
kalmaktadir. Yani, 6grenme, yasamin icinde ihtiyaglari gidermek maksadiyla kendiliginden ortaya

¢itkmaktadir. Bu baglamda disinildiginde egitimin ve dolayisiyla okulun islevi ne olmahdir?

Okullarda o6grenilen bilgi ve becerilerin gecerlilik siresi kisalmaktadir. Eskiden bir
meslege sahip olan birey hayati boyunca isini sahip oldugu bilgi ile yaparken bugtin ayni durum
s6z konusu degildir. Yani birey hayati boyunca yeni bilgi ve beceri kazanmaya ihtiyac
duymaktadir. Egitim sisteminin bireylerin yasamlari boyunca degisen dlinyaya uyum
saglayabilecekleri ve bireylere yasam boyu 6grenme becerilerini kazandiracak sekilde yeniden

yapilandiriimasi gerekmektedir (Demiray & Karadeniz, 2008).

Hayat Boyu Ogrenme Genel Mudiirliigiince uygulanan hayat boyu 6grenme programlari
ile bireylerin bilgi, beceri ve yeterliliklerini gelistirmelerinin yasam boyu siirecegi dislincesi
vurgulanmistir (MEB, 2009). Bu raporda hayat boyu 6grenme programinda verilecek oncelikler
arasinda egitim kurumlarinin nicelik ve nitelik bakimindan iyilestirilmesi gerektiginden
bahsedilmektedir. Bir diger o6ncelik olarak 6gretim programlarinin degisen ihtiyaclar
dogrultusunda sirekli giincellenmesi basligina yer verilerek 06grenen merkezli egitim
sisteminden bahsedilmektedir. Bu arastirmada, 6gretmen adaylarinin yasam boyu 6grenme
egilimlerinin belirlenmesine calisilarak 6gretmen vyetistirme programlari ve yasam boyu

ogrenme iliskisine dikkat cekilmek istenmistir.

Ogretmen yetistirme programlari genellikle, %50 alan bilgisi ve becerilerini, %30
ogretmenlik meslek bilgisi ve becerilerini, %20 genel kiltlr derslerini igermektedir. 2006-2007
akademik yilindan itibaren uygulamaya giren 6gretmen yetistirme programlarinda genel kiltir
derslerinin oranlari artirilmistir. Bu degisikligin amaci, Universite diizeyinde yetistirilen 6gretmen
adayina aydin bir kiside bulunmasi gereken entelektiiel donanimi kazandirmaktir. Belli diizeyde
genel kiltire ve bilisim teknolojisine iliskin bilgi ve becerilere sahip olan, bilimsel arastirma
yapabilen ve yapilan arastirmalardan yararlanabilen, ¢ok yonli bir 6gretmen adayi, ¢agdas
egitimin gereklerini yerine getirmede daha basarili olacaktir. Ogretmenin bu niteligi, yetistirdigi
dgrencilerin gelecege hazirlanmasinda olumlu yansimalar saglayacaktir (YOK, 2006). Ogretmen
yetistirme programlarinin belirlenen amaclari karsilayip karsilamadigini belirlemek de 6nemli bir
konudur. Bu arastirmada 6gretmen adaylarinin lisans diizeyinde aldiklari egitimin yasam boyu

0grenme baglaminda degerlendirmesi gerekli gorilerek calisma konusu yapilmistir.
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1.2. Amag¢
Ogretmen adaylarinin lisans diizeyinde aldiklari egitimin yasam boyu &grenmeye
katkisina iliskin gérislerinin belirlenmesi ve yasam boyu 6grenme egilimleri tGizerindeki etkisinin

incelenmesidir.
1.3. Problem Cuimlesi

Ogretmen adaylarinin lisans diizeyinde aldiklari egitime iliskin gorisleri cinsiyet ve
bolime gore anlamh farklar gostermekte midir; lisans egitimi, lisans egitiminin kazandirdigi

temel beceriler, cinsiyet ve bolim yasam boyu 6grenme egilimleri tGzerinde etkili midir?
Calismaya ait alt problemler su sekildedir:

1-Ogretmen adaylarinin lisans diizeyinde aldiklari egitime iliskin gdrisleri cinsiyet ve

bolime gore anlamh farkhlik géstermekte midir?

2- Ogretmen adaylarinin yasam boyu 6grenme egilimleri tzerinde, lisans diizeyinde

alinan egitim, lisans egitiminin kazandirdigi temel beceriler, cinsiyet ve bolim etkili midir?
1.4. ilgili Arastirmalar

Konu ile ilgili yapilan arastirmalar, yasam boyu 6grenme ve 0Ogretmenlik egitim
programlari basliginda ele alinmistir. Yasam boyu 6grenme ile ilgili arastirmalar baglaminda
incelendiginde; Sahin, Akbasli ve Yanpar Yelken (2010) tarafindan gelistirilen Yasam Boyu
Ogrenme igin Kilit Anahtar Yeterlilikleri Olgegi ile yapilan arastirmada égretmen adaylarinin
anadilde iletisim yeterliliklerinin ylksek fakat yabanci dildeki iletisim yeterliliklerinse dislik
oldugu sonucuna varilmistir. Diker Coskun (2012) tarafindan Yasam Boyu Ogrenme Egilimlerini
Belirleme Olgegi’nden elde edilen bulgulara gére {iniversite dgrencilerinin yasam boyu égrenme
egilimlerinin dlstk oldugu goriilmis ve 6grenim gorilen Gniversite, bolim ve sinif diizeyine gore
yasam boyu égrenme egilimlerinin farklihk gésterdigi sonucuna ulasilmistir. izci ve Kog (2012)
tarafindan 6gretmen adaylari ile yapilan c¢alismada Sinif, Matematik, Tirkce Ogretmen
adaylarinin yasam boyu 6grenmeye iliskin gérisleri arasinda, anlamli farka ulasiimistir ve Tirkge
boliminde 6grenim gbéren 6gretmen adaylarinin yasam boyu 6grenme egilimlerinin daha fazla
oldugu sonucuna ulasiimistir. Gencel (2013) tarafinda yasam boyu 6grenme egilimleri Olcegi
kullanilarak yapilan arastirma sonucunda; Ogretmen adaylarinin yasam boyu 6grenme
yeterliliklerine yonelik algilarinda cinsiyet, bolim agisindan anlamli olarak fark oldugu; 6gretmen
adaylarinin yeterliliklerini en fazla gérdikleri alanin ana dilde iletisim en az yeterlilik hissettikleri

alanlarin ise yabanci dilde iletisim ile sosyal vatandaslik ile ilgili yeterlilikler oldugu belirlenmistir.
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Kilig (2014) tarafindan 6gretmen adaylarinin yasam boyu 6grenmeye yonelik algilarini incelemek

Uzere yapilan ¢alisma sonucunda 6grencilerin yasam boyu 6grenmeye bakis agilari orta diizeyde
bulunmustur. Karakus (2013) tarafindan yasam boyu 6grenme egilimleri ile ilgili yapilan
arastirma sonucunda 6grencilerin yasam boyu 6grenme yeterliklerinin iyi seviyede oldugu,
yabanci dilde iletisim yeterliginin ortalamanin altinda, disiik seviyelerde kaldig goérilmustir.
Tunca, Sahin ve Aydin (2015) tarafindan Yasam Boyu Ogrenme Egilimlerini Belirleme Olcegi’'nden
elde edilen verilerle yapilan arastirma sonucuna gore Ogretmen adaylarinin yasam boyu
ogrenme egilimlerinin disik oldugu sonucuna varilmistir. Ayaz (2016) Mardin il merkezinde
gorev yapan 1483 o6gretmenin yasam boyu 6grenme egilimlerini bazi degiskenlere goére
incelemis ve arastirma sonucunda 6gretmenlerin yasam boyu 6grenme diizeylerinin yiiksek

diizeyde oldugunu belirlemistir.

Ogretmenlik egitim programlari ile ilgili yapilan arastirmalar incelendiginde; Taskin ve
Haciomeroglu (2010) tarafindan 6gretmen adaylarinin meslek bilgisi derslerine yonelik bakis
acilarinin ortaya konmasinin amaclandigi bir arastirma yapilmistir ve 6grencilerin ¢cogu, meslek
bilgisi derslerinin mesleki gelisimlerini olumlu yonde etkiledigini belirtmislerdir. Ayan (2011)
tarafindan yapilan arastirmada oOgretmen adaylari 6gretmenlik meslek bilgilerini yeterli
bulmamaktadirlar ve bunun nedenini 6gretmenlik uygulamasinin siire ve icerik olarak yetersiz
olmasina baglamaktadirlar. Kara (2012) tarafindan 6gretmen egitimi programinda yer alan
ogretmenlik meslek bilgisi derslerinin 6grenme ve O6gretme siirecine yonelik yeterlikleri
kazandirmasi yoniinden degerlendirme amaciyla bir arastirma yapilmistir. Arastirma sonunda
ogretmenlik meslek bilgisinin uygulama dersleri araciligiyla edinildigi ve alan bilgisi derslerinin
daha 6nemli oldugu sonucuna varilmistir. Yapilan arastirmalarda, 6gretmen egitim programlari

ile yasam boyu 6grenme iliskisine deginen arastirmalarin az oldugu gérilmustdr.
2. Arastirmanin Yéontemi

Bu arastirma, 6gretmen adaylarinin aldiklari egitimin yasam boyu 6grenmeye katkisina

iliskin gorislerinin belirlenmesi bakimindan tarama arastirmasidir.
2.1. Galisma Grubu

Bu arastirmada, Bartin Universitesi Egitim Fakiiltesinde 2015-2016 akademik yilinda
O0grenim gérmekte olan lniversite 6grencileri ile calisiimistir. Egitim Fakultesinde halihazirda 4.
sinif &grencisi olan Fen Bilgisi Ogretmenligi, Tiirkge Ogretmenligi, Sinif Ogretmenligi, Matematik

Ogretmenligi ve Sosyal Bilgiler Ogretmenliginde okuyan toplam 104 6grenci calisma grubunu
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olusturmaktadir. Ogrencilerin %23’(i Sosyal Bilgiler, %16’si1 Sinif, %27’si Matematik, %15’i Fen

Bilgisi ve 18'i Tirkce Ogretmenliginde &grenim gérmektedir ve arastirmaya katilan 104

0grencinin %65’i kiz, %35’i erkek 6grenciden olusmaktadir.
2.2. Veri Toplama Araglari

Veri toplama araci olarak Lisans Egitimi Degerlendirme Formu (LEDF) ve Yasam Boyu
Ogrenme Egilimleri Olgegi (YBOEO) kullanilmistir. LEDF, (iniversite o6grencilerinin lisans
diizeyinde aldiklari egitime iliskin gorlslerini belirlemek amaciyla arastirmaci tarafindan
hazirlanmistir. Olgme araci, lic béliimden olusmaktadir. Birinci bélimde 6gretmen adaylarinin
lisans dlzeyindeki aldiklari egitimle ilgili géruslerinin belirlenmesi amaciyla “1- hig, 2- biraz, 3-
cok” olmak lizere 3’li likert tipinde alti maddeye yer verilmistir. ikinci bélimde, lisans
egitiminde alinan dersler arastirmaci tarafindan “alan, meslek bilgisi, genel kiiltir ve uygulama”
olarak dort gruba ayrilmistir ve “1: en az katki saglayan, 4: en g¢ok katki saglayan” araliginda
siralamalari istenmistir. Anketin Gclinci boliminde ise 6grencilerin Universitede aldiklar
egitimin temel becerilerden ana dilde iletisim, yabanci dil, bilgi teknolojilerini kullanma,
girisimcilik, elestirel diisinme, kariyer, liderlik, finansal okuryazarhk, Tirkgeyi dogru kullanma,
problem ¢6zme olmak lizere on beceriye katkisiyla ilgili “1- hig, 2- biraz, 3- ¢ok” olmak tzere 3’li
likert tipinde sorulara yer verilmistir. Olgme aracinin kapsam gecerliligini belirlemek amaciyla
uzman goériisii ahinmistir. Olgek maddelerinin Tiirkge dil anlatim 6zellikleri ve 6l¢iilmek istenen
amaca uygunlugu ile ilgili alinan goérusler arastirmaci tarafindan incelenmistir ve 06lgekte
redaksiyon yapilmistir. Olgme aracinin giivenirligini belirlemek icin hesaplanan i¢-tutarlilik

katsayisi 0.71 bulunmustur.

Coskun Diker (2009) tarafindan gelistirilen “Yasam Boyu Ogrenme Egilimleri Olgegi”
kullanilmadan &nce gerekli izin ahinmistir. Olcegin gilivenirligini belirlemek igin Cronbach Alpha ig

tutarhilik katsayisi hesaplanmis ve .89 bulunmustur.

Veri toplama araglari, 2015-2016 &gretim yili II. yariyihnda Bartin Universitesi Egitim
Fakilltesinde egitim goren 104 son sinif 6grencisine ilgili Dekanliktan izinler alinarak
uygulanmustir. Veri toplama araglari arastirmaci tarafindan sinif ortaminda 06grencilere

uygulanmustir.
2.3. Verilerin Analizi

Olgme araclarindan elde edilen puanlari tanimlamak amaciyla betimsel istatistiklere,

Lisans Egitimi Degerlendirme Formu’ndan alinan puanlarin bélim ve cinsiyet degiskenlerine
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gore farkliligini test etmek amaciyla iki yonli varyans analizi ve ki-kare analizi yapilmistir.

YBOEO’nden elde edilen puanlar lizerinde lisans egitimine iliskin diisiinceler, bdlim ve cinsiyet

degiskenlerinin etkisini incelemek amaciyla ¢coklu regresyon analizi yapilmistir.
3. Bulgular ve Yorum

Yasam Boyu Ogrenme Egilimleri Olgegi’'nden elde edilen puanlara ait betimsel

istatistikler bolime goére Tablo 1’ de sunulmustur.

Tablo 1
Yasam Boyu Ogrenme Egilimi Olgedine Ait Betimsel Istatistikler

Boliim Min Maks X  Sx
Yasam Boyu Ogrenme Egilimi Sosyal Bilgiler Ogretmenligi 2,74 544 3,80 ,74
Sinif Ogretmenligi 2,44 4,74 3,33 44
Matematik Ogretmenligi 2,30 5,22 366 ,72
Fen Bilgisi Ogretmenligi 3,00 5,26 3,89 ,74
Tiirkce Ogretmenligi 2,89 574 4,10 ,86

Tablo 1’ de verilen betimsel istatistiklere bakildiginda yasam boyu 6grenme egiliminin
Tirkce 6gretmenligi béliimiinde okuyan 6grencilerde en yiiksek, Sinif Ogretmenligi bélimii
ogrencilerinde ise diger boliimlere goére daha dislik oldugu gortlmektedir.

Lisans Egitimi Degerlendirme Formunda (LEDF) yer alan derslere iliskin gorislerden elde
edilen betimsel istatistikler Tablo 2’ de sunulmustur.

Tablo 2
Lisans Egitimine lliskin Gériislere Ait Betimsel Istatistikler

B6lim Min Max X Sx

Sosyal Bilgiler Ogretmenligi 1 3 2,11 A4
Sinif Ogretmenligi 1 3 2,07 ,36
Matematik Ogretmenligi 1 3 2,20 ,36
Fen Bilgisi Ogretmenligi 1 3 2,19 ,37
Tiirkge Ogretmenligi 2 3 2,27 47

Tablo 2 incelendiginde, 6gretmen adaylarinin lisans egitimlerine iliskin gorislerinin
“biraz” kategorisinde oldugu goériilmektedir. Ogretmen adaylari, lisans diizeyinde aldiklari
egitimin onlari hayata hazirlama, kisisel gelisimlerine katki saglama, farkli alanlarda kendilerini
gelistirme imkani bakimindan kismen katki sagladigini disiinmektedir.

LEDF'nin ikinci bolimiinde ders gruplarinin énem sirasina iliskin sonuglar incelenmistir.
Katilimcilarin ders gruplarina verdikleri 6nem alan dersleri, meslek bilgisi dersleri, uygulamal

dersler ve genel kiltiir dersleri olarak siralanmistir. Sinif 6gretmenligi 6grencilerinin 6nem
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sirasindaki ilk ders uygulamali dersler, Matematik 6gretmenligi 6grencilerinin meslek bilgisi

dersleri, Fen bilgisi 6gretmenligi 6grencilerinin alan dersleri, Tlrkce 6gretmenligi 6grencilerinin
meslek bilgisi ve Sosyal bilgiler 6gretmenligi 6grencilerinin alan dersleridir. LEDF’nin Gglinci
boéliminde, lisans egitiminin temel becerilere katkisina iliskin gorisler alinmistir. Elde edilen
sonuglara gore temel beceriler arasindan yabanci dil ve finansal okuryazarlik becerisinin hic
diizeyinde oldugu, anadilde iletisimin ¢ok dizeyinde ve diger becerilerinse biraz diizeyinde
oldugu gortlmektedir. Temel becerilere iliskin gérislerin bolime gore yapilan incelemesinde;
girisimcilik, kariyer, liderlik, dijital teknolojileri kullanma, Tirkgeyi dogru kullanma ile ilgili
gorislerin biitlin bélimlerde kismen dizeyinde oldugu; anadilde iletisim ile ilgili gorislerin
Sosyal Bilgiler, Sinif, Matematik ve Tiirkce Ogretmenligi dgrencileri icin cok diizeyinde, Fen Bilgisi
Ogretmenligi dgrencileri icin kismen diizeyinde oldugu, problem ¢ézme becerisinin Matematik
Ogretmenligi dgrencilerinde ¢ok diizeyinde diger tiim bélimlerde kismen diizeyinde oldugu,
elestirel diisinme ile ilgili gorislerin Sinif ve Matematik 6gretmenliginde ¢ok diizeyinde diger
bolimlerde ise kismen diizeyinde oldugu goriilmektedir.

3.1. Birinci Alt Probleme iliskin Bulgu ve Yorumlar

Ogretmen adaylarinin lisans diizeyinde aldiklari egitime iliskin gériislerinden elde edilen
puanlarin cinsiyet ve boélime gore farkhligini test etmek amaciyla iki yonli varyans analizi
yapilmistir. Varyans analizinin varsayimlarindan normal dagilimin gergeklesip gerceklesmedigini
belirlemek amaciyla Kolmogorov Smirnov testi yapilmistir ve dagihmin normal oldugu
goralmdastlir [p>0.05]. Varyanslarin homojenligini kontrol etmek amaciyla Levene testi
yapilmistir ve varyanslarin homojen oldugu sonucuna varilmistir [Fo.0a= 1,095; p>0.05]. iki yonli
varyans analizi sonuglari Tablo 3’te sunulmustur.
Tablo 3
Lisans Egitimine lliskin Gériislerin Cinsiyet ve Béliime Gére Farkliligini Test Eden Iki Yénlii Varyans

Analizi Sonuglari

Kaynak Kareler Toplami Kare Ortalamasi sd F P

Model 1,134 0,126 9 0,746 0,666

Artik 344,203 344,203 1 2036,072 0,00

Cinsiyet 0,142 0,142 1 0,843 0,361

Bolim 0,487 0,122 4 0,720 0,580
Cinsiyet*bolim 0,435 0,109 4 0,643 0,633

Hata 15,891 0,169 94

Toplam 507,417 104
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Tablo 3 incelendiginde 6gretmen adaylarinin lisans diizeyinde aldiklari egitime iliskin

goruslerinin cinsiyete gore [F1=0,843; p>0.05], bolime gore [F4=0,720; p>0,05 ] ve cinsiyet ile
bolimin etkilesimine gbre [F. =0,109; p>0,05] anlamli farklihk godstermedigi sonucuna
variimistir. Ogrencilerin lisans diizeyinde aldiklari egitim ile ilgili duisiinceleri cinsiyet ve bolim
degiskenlerine gore degismemektedir.

Ogretmen adaylarinin lisans diizeyinde aldiklari ders gruplarinin en énemliden en
onemsize dogru siralama sonuglarinin cinsiyet ve bolime goére anlamh farkhlik gosterip
gostermedigi incelenmistir. Ders gruplarini birinci sirada alan, ikinci sirada meslek, liclincii sirada
uygulama ve dérdinci sirada genel kiiltir olarak gosteren katihmcilarin siralamalarinin cinsiyet
ve boliime gore farklilik gosterip gostermedigi ki-kare analizi ile incelenmistir. Ders gruplarina ait
siralamalarin cinsiyete gore [X19=15,609; p>0.05] anlamh farklihk gostermedigi; bélime gore
[X76=114,346; p<0.05] anlamli farklilik gosterdigi bulunmustur.

Ogretmen adaylarinin lisans diizeyinde aldiklari egitimin temel becerilere katkisina iliskin
goruslerinden elde edilen puanlarin cinsiyet ve boliime gore farkliigini test etmek amaciyla iki
yonlii varyans analizi yapilmistir. Varyans analizinin varsayimlarindan normal dagilimin
gerceklesip gerceklesmedigini belirlemek amaciyla Kolmogrov Smirnov testi yapilmistir ve
dagihmin normal oldugu goérilmustir [p>0,05]. Varyanslarin homojenligini kontrol etmek
amaciyla Levene testi yapilmistir ve varyanslarin homojen oldugu sonucuna varilmistir [Fo.0q =

0,957; p>0.05]. iki yonlii varyans analizi sonuglari Tablo 4’te sunulmustur.
Tablo 4
Lisans Egitiminin Temel Becerilere Katkisina lliskin Gértislerinin Cinsiyet ve Béliime Goére

Farkliligini Test Eden iki Yénlii Varyans Analizi Sonuglari

Kaynak Kareler Toplami  Sd Kare Ortalamasi1 F Sig.
Dogrulanan Model 1,385° 9 ,154 1,119 ,358
Atik 337,655 1 337,655 2453,980 ,000
Cinsiyet ,175 1 ,175 1,269 ,263
Bollim ,114 4 ,029 ,207 ,934
Cinsiyet * Bolim 1,150 4 ,288 2,090 ,088
Hata 12,934 94 ,138

Toplam 493,770 104

Tablo 4’te gorildugl lzere 6gretmen adaylarinin lisans diizeyinde aldiklari derslerin
temel becerilerine katkilarina iliskin gortslerin cinsiyete gore [F1=1, 269; p>0.05], bolime gore
[F4=0,207; p>0,05 ] ve cinsiyet ile bolimin etkilesimine gére [F4=2,090; p>0,05] anlaml farklilik

gostermedigi sonucuna varilmistir.
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3.2 ikinci Alt Probleme iliskin Bulgular

“Ogretmen adaylarinin yasam boyu égrenme egilimleri tizerinde, lisans diizeyinde alinan
egitim, lisans egitiminin kazandirdigi temel beceriler, cinsiyet ve bolim etkili midir?” seklinde
ifade edilen problem climlesine cevap aramak amaciyla ¢oklu regresyon analizi yapilmistir.
Ogretmen adaylarinin cinsiyet, bélim, lisans egitimine ve temel becerilere iliskin gérislerinin
yasam boyu 6grenme egilimini ne derece yordadigl incelenmistir. Coklu regresyon analizine
gecmeden 6nce, bagimsiz degiskenlerin bagimh degiskenle iliskisi hesaplanmistir ve elde edilen

sonuglar Tablo 5’te verilmistir.
Tablo 5

Bagimsiz Degiskenler ile Bagimli Dedisken Arasindaki iliski Katsayilari

Temel Beceriler Llus.a.ns. Boliim Cinsiyet \fsam .'.°f’yf‘
Egitimi 6grenme egilimi
Yasam boyu 6grenme egilimi 0,12* 0,14* 0,19* 0,21* 1
Cinsiyet 0,09 0,12 0,03 1
Bolum 0,04 0,15 1
Lisans Egitimi 0,62 1
Temel Beceriler 1
p:0.05

Bagimsiz degiskenlerin bagiml degiskenle korelasyonlarinin manidar olmasi ve bagimsiz
degiskenler arasindaki iliskinin ylksek olmamasi, Blyukoztirk’in (2006) de belirttigi gibi
0.80’den daha yilksek olmamasi, bagimsiz degiskenlerin regresyon analize alinabileceginin
gostergesidir. Elde edilen sonuglar bagimsiz degiskenlerin analize alinabilecegini ortaya
koymustur. Coklu regresyon sonucunda elde edilen modele ait istatistikler Tablo 6'da

sunulmustur.
Tablo 6

Degiskenlerin Yasam Boyu Ogrenme Egilimlerini Yordama Diizeyi

Model R R? Diizeltilmis R? Std Hata Tahmini

1 ,301° ,091 ,054 ,726
a. Sabit: temel beceri, bolim, cinsiyet, egitimle ilgili disiince
b. Bagiml degisken: yasam boyu 6grenme egilimleri toplami

Dogrusal coklu regresyon uygulanarak yasam boyu 6grenme egilimlerini; cinsiyet, bolim,
temel beceri ve lisans egitimi ilgili dlistince degiskenlerinin ne 6lctide yordadigi belirlenmis ve bu
islemin sonucunda R=.301, R?=.091 olarak bulunmustur. Cinsiyet, bdlim, temel beceriler, lisans
diizeyinde gorilen egitimle ilgili dislince degiskenleri; yasam boyu 6grenme egilimlerinin
%9’unu agliklamaktir. Olusturulan regresyon modelinin anlamli olup olmadigini gésteren ANOVA

testi Tablo 7’ de gosterilmistir.
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Tablo 7

Modeldeki Bagimli Degisken ile Bagimsiz Degiskenin Anlamlilik Diizeyini Gésteren Anova Tablosu

Model Kareler Toplami sd Kareler Ort. F Sig.
Regresyon 5,198 4 1,300 2,465 ,049°
Atik 52,188 99 ,527

Toplam 57,387 103

a. Bagimli Degisken: yasam boyu 6grenme egilimi
b. Sabit: temel beceriler, bélim, cinsiyet, derslerle ilgili dislinceler

Tablo 7’ye bakildiginda olusturulan modelde yordayan degisken olan cinsiyet, bolim,
temel beceriler, derslerle ilgili distinceler ile yordanan degisken yani yasam boyu 6grenme
egilimleri arasindaki iliski istatiksel olarak anlamh bulunmustur (p<0,5). Yasam boyu 6grenme
diizeyinin yordanmasina iliskin coklu regresyon analizi sonuclari Tablo 8'de gosterilmistir.

Tablo 8

Yasam Boyu Ogrenme Egilimleri Uzerinde Etkili Olan Faktérlerin Regresyon Analizi Sonuglari

Yordayici Degisken B Standart Hata B t p
Sabit 2,598 483 5,373 ,000
Cinsiyet ,307 ,151 ,197 2,036 ,044*
Boliim ,094 ,052 ,178 1,830 ,070
Lisans Egitimi ,084 ,229 ,046 ,368 714
Temel Beceri ,132 247 ,066 ,535 ,594

R=0.30 R?=0,09 F=2,466 p<0.05

(Yasam boyu 6grenme = 2,60+0,307* cinsiyet + 0,94 * bolim + 0,84 * derslerle ilgili distince +0,132 *
temel beceri)
Tablo 8'de sunulan bilgiler, regresyon denkleminin yani sira hangi degiskenlerin

istatistiksel olarak anlamh oldugunu ve bu degiskenlerin katsayilarini vermektedir. Belirlilik
katsayisi 2,598 olarak hesaplanmistir. Tabloda bolimin, temel becerilerin, derslerle ilgili
distincelerin yasam boyu 6grenme egilimleri izerinde anlaml bir etkisinin olmadigi; cinsiyetin
ise etkili oldugu gorilmustir. Modelde cinsiyet degiskeninde 1 birimlik artisin, yasam boyu
o6grenme egilimi tizerindeki etkisinin 0,307 birim oldugu goérilmistir.

4. Sonug, Tartisma ve Oneriler

Arastirma verilerinden elde edilen betimsel istatistiklere bakildiginda yasam boyu
ogrenme egilimleri en yilksek olan boélim Tirkce 6gretmenligi, en disik olan ise Sinif
Ogretmenligi 6grencileri olarak tespit edilmistir. Genel olarak égrencilerin yasam boyu 6grenme
egilimleri orta diizeyde goriilmustir. Bu sonug, Coskun Diker (2009) ve Tunca, Sahin ve Aydin’in
(2015) arastirma sonuglari ile 6rtismektedir. Lisans egitiminde alinan derslerin en 6nemliden
en onemsize dogru siralamasi alan dersleri, meslek bilgisi dersleri, uygulamali dersler ve genel

kaltir dersleri olarak belirlenmistir. Taskin ve Haciomeroglu (2010) ve Kara’nin (2012) arastirma
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sonuclarinda da benzer bir durum goézlenmistir. Ogretmen adaylar alan ve meslek bilgisi

derslerini daha ©6nemli gérmektedirler. Bu durumun sebebi daha detayli arastirmalarla
incelenebilir.  Sinif 6gretmenligi 6grencilerinin dnem sirasindaki ilk ders uygulamal dersler,
Matematik 6gretmenligi Ogrencilerinin meslek bilgisi dersleri, Fen bilgisi 6gretmenligi
ogrencilerinin alan dersleri, Tlrkce 6gretmenligi 6grencilerinin ise meslek bilgisi dersleri oldugu
tespit edilmistir. Bu arastirmada 6gretmen adaylarinin kendilerini en yeterli hissettikleri alan,
anadilde iletisim iken en yetersiz hissettikleri alanlar ise yabanci dilde iletisim ile finansal
okuryazarlik olarak saptanmistir. Yabanci dilde iletisim becerisindeki yetersizlik sonucu Gencel
(2013), Karakus’un (2013) yaptigl arastirmalarda da elde edilmistir. Genel olarak lisans
diizeyinde yabanci dil 6gretimine iliskin becerilerin gelistirilmesi gerektigi sonucuna varilabilir.
Turkce o6gretmenliginde anadilde iletisimin sinif 6gretmenliginden disiik bulunmasi farkh bir
sonu¢ olarak goze carpmistir. Matematik 6gretmenliginin bolim oOzellikleri itibariyle lisans
diizeyinde aldiklari derslerin finansal okuryazarlk becerilerine katki saglamasi beklenirken hig
diizeyinde gorus alinmasi dikkat ceken bir diger bulgu olarak gérilmdstr.

Ogretmen adaylarinin lisans diizeyinde aldiklar egitime iliskin ve lisans egitiminin
kazandirdig1 temel becerilere iliskin gorislerinin cinsiyet ve bélime gore anlamli bir farklihg
gostermedigi bulunmustur. Lisans diizeyinde alinan ders gruplarinin 6nem siralamasina iliskin
sonuglarin cinsiyete gore anlamli farklilik gostermedigi; bélime gére anlamli farklilhk gosterdigi
bulunmustur.

Ogretmen adaylarinin yasam boyu 6grenme egilimleri {zerinde, lisans diizeyinde
aldiklari egitim ve bu egitimin temel becerilere katkisini, cinsiyet ve bélimin etkisini bulmak igin
coklu regresyon analizi yapilmistir. Arastirma sonucuna gore bolimiin, temel becerilerin, lisans
egitimi ile ilgili dusiincelerin yasam boyu 6grenme egilimleri Gzerinde anlamli bir etkisinin
olmadigl gorilmustir. Fakat cinsiyet degiskeninin yasam boyu 6grenme egilimleri Uzerinde
anlamli bir etkisinin oldugu gorilmastir.

Arastirma sonucunda elde edilen bulgulara dayali olarak 6gretmen adaylarinin yasam
boyu 6grenme dizeylerini gelistirecek uygulamalara ve ileride yapilacak arastirmalara yonelik su
oneriler sunulmustur:

1. Lisans diizeyinde alinan ders gruplarinin dnem siralamasinda genel kiiltlr derslerinin
en son sirada yer almasi, bu ders iceriklerinin yliksek6gretim programinda yer alip almamasi ile
ilgili farkli arastirmalari gerektirebilir. Ogretmenlerin neden genel kiltiir derslerini

onemsemedikleriyle ilgili daha derinlemesine arastirmalar yapilmasi 6nerilebilir.
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2. Lisans diizeyinde kazanilan temel becerilerle ilgili elde edilen sonuglar dogrultusunda

temel becerilerin kismen dilizeyinde kazanildigi gorilmustir. Egitim programlarinda bu
becerilerin gelistiriimesine yénelik diizenlemeler yapilmasi 6nerilmektedir. Ozellikle yabanci
dilde iletisim becerisini kazanma bakimindan 0Ogretmen adaylarinin vyetersiz goris
bildirmesinden dolayi, lisans diizeyinde yabanci dil derslerinin se¢meli ders olarak sayisinin
arttirilmasi veya Surekli Egitim Merkezi tarafindan zenginlestirilmis icerikli yabanci dil kurslarinin
acilmasi onerilebilir. Temel becerilerin gelistiriimesi amaciyla kiitiiphane, internet olanaklarinin
iyilestirilmesi ve kisisel gelisimi artirici faaliyetlere (kurs, seminer vb) yer verilmesi
onerilmektedir.

3. Yasam boyu 6grenme egilimlerinden elde edilen puanlarin disiik olmasi, 6gretmen
adaylarinin yasam boyu 6grenme kavramina duyarliklarinin yeterli olmadigi dislincesini de
ortaya koymaktadir. Bu amacgla, 6zellikle segmeli derslerin arasinda yasam boyu 6grenme ile ilgili
konulara veya dogrudan yasam boyu 6grenmede anahtar yeterlikler olarak belirlenen alanlara
iliskin derslere yer verilmelidir. Ogretmen adaylarina kendilerini meslekleri ile ilgili gelistirmenin
yaninda yasam boyu 6grenme becerilerini de gelistirmeleri gerektigi, ileriki hayatlarinda gelisen
ve degisen diinya kosullarina uyum saglamak icin yasam boyu 6grenmeye aktif olarak
katilmalarinin gerektigi bilinci kazandirilmalidir.

4. Bu arastirmada yasam boyu O6grenme egilimleri Gzerinde etkili olan faktoérlerin
incelenmesi Bartin ili ile sinirlandinlmistir, farkli bolgelerde bu arastirmanin tekrarlanmasi

onerilmektedir.
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The Effect of Undergraduate Education, Gender and

Department on Prospective Teachers’ Lifelong Learning
Dispositions

EXTENDED SUMMARY

Lifelong learning concept is defined as “every kind of learning activity that individuals
take part in to improve their knowledge, ability, interest and skills by a personal, social,
communal and employment related approach through all life” in the Lifelong Learning Strategy
Document that is prepared by Ministry of National Education (MNE, 2009). Individuals should
improve their learning ability to learn and should take an active role in learning processes to
realize their lifelong learning abilities effectively. It is necessary that individuals should
determine topics which they feel themselves inadequate and their self-audit abilities should be
improved to meet their needs since early ages (Kivrak, 2007). One of the most important
functions of education institutions is to raise human power that time needs. It is required that
high level thinking abilities like critical thinking, problem solving and decision making; and
knowledge skills like access to information, use, organize and transmit information that are
necessary to realize them should be gained to individuals in education process and for this

purpose education process should be revised (Bitiin Kus, 2005).

In this research, firstly it is hoped to add value to approached learning centered
education in the context of lifelong learning by trying to determine opinions of students about
their undergraduate education. This research has importance in respect to examine situations
that are mentioned in development plan and recommended to improve and work with teacher
candidates. Changing roles of teacher and in this context new generation students who are
named as digital native should get ready for especially lifelong learning. It is thought that lifelong
learning abilities of teacher candidates will be determined and contribute their improvement.
Determination of teacher candidates’ opinion upon their undergraduate education’s

contribution to lifelong learning and effects on lifelong learning trends are aimed to examine.

This work is conducted on students who study in Bartin University in 2015-2016
education years. Data of research is obtained by Undergraduate Education Evaluation Form that
is developed by researcher and “Lifelong Learning Trend Scale” that is developed by Coskun
Diker (2009). Effects of undergraduate education, type of department and gender on lifelong

learning trend have been examined by multi-regression. In the result of research, it is
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determined that opinions of teacher candidates on education which they took in undergraduate

level don’t show reasonable differentiation according to gender and department. According to
results that are obtained from undergraduate education evaluation from, the field which
teacher candidates feel themselves the most adequate is communication in mother tongue; the

most inadequate ones are communication in foreign language and financial literacy.

Lifelong learning trend of university students falls in intermediate level. It is found that
Turkish teaching students have the most lifelong learning trend and classroom teaching students
have least. It is resulted that gender variable is effective on lifelong learning trend. It is seen
that fundamental skills fall in partial level in line with obtained results about gained essential
abilities in undergraduate level. Regulations in education programs to improve these abilities
are recommended. Especially foreign language elective course lecture hours in undergraduate
level should be increased because teacher candidates present opinion about their inadequacy

in communication in foreign language.
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