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Ortaokul 5. Simif Tiirk¢e Ders Kitaplarinda Bulunan Sozciik Ogretimi
Etkinliklerinin Incelenmesi'

[rem Bayraktar, Ondokuz Mayis Universitesi, urhanirem@gmail.com

Recommended citation: Bayraktar, 1. (2018). Ortaokul 5. simf Tiirk¢e ders kitaplarinda bulunan sozciik
6gretimi etkinliklerinin incelenmesi. Journal of Language Research (JLR), 2(1), 1-7.

Oz: Dilin en énemli unsurlarindan olan sézciikler insanlar arasindaki iletisimi saglamasi agisindan énem arz
etmektedir. Sozcik diinyasinin zenginligi, dilin daha iyi kullanilmasina ve iletisimin daha etkili olmasina
imkan saglar. Sozciiklerin bir diger 6énemi de zihinsel becerileri gelistirmesinden ileri gelmektedir. Dil ve
zihin siirekli olarak karsilikli etkilesim halindedir. Dolayistyla bir bireyin dili kullanma olanaklar1 ne kadar
artarsa zihinsel becerilerinin de artacagi soylenebilir. Sozciik 6gretiminin, okul dncesi donemden itibaren
basladigi bilinmektedir; ancak okul hayatiyla birlikte bilingli ve etkin bir 6gretim siireci baglar. Tiirkge
derslerinden beklenen 6grencinin anlama ve anlatma becerilerini gelistirmesidir. Bu becerilerin gelistirilmesi
icin yapilacak etkinliklerde sdzciik dgretimi calismalarinin énemi biiyiiktiir. Tiirkge Dersi Ogretim Program
(2018) incelendiginde sozciik dgretimi ¢aligmalarina 1. siniftan baslamak iizere 8. sinifa kadar yer verildigi
goriilmektedir. Bu ¢alismanin amact, 5. sinif Tiirkge ders kitaplarinda bulunan sézciik 6gretimi etkinliklerinin
incelenmesidir. Arastirmada dokiiman incelemesi yontemi kullanilmigtir. Aragtirma dogrultusunda incelenen
veri kaynaklari; Ortaokul 5. Sumif Tiirkgce Dersi Ogrenci Calisma Kitab1 (2017) ve Ortaokul 5. Sumif Tiirkce
Ders Kitabi (2018)’dir. Tiirkce ders kitaplarinda bulunan sézciik 6gretimi etkinlikleri tespit edilerek etkinlik
tirlerine gore siniflandirilmistir. Siniflandirma islemi sonrasinda elde edilen veriler iizerinden yiizde ve
frekans analizi yapilarak iki kitap arasindaki etkinlik tiirleri degerlendirilmistir. Arastirma sonunda incelenen
iki kitap arasinda sozciik 6gretimi etkinlik tiirleri arasinda farkliliklarin oldugu goériilmiistiir. Ortaokul 5. Smnif
Tiirk¢e Ders Kitabt 'nda (2018) sozciik 6gretimi etkinlik tiirlerine daha ¢ok yer verilmistir. Kitaplarda bulunan
etkinlikler, etkinliklerin tiirii bakimindan gesitlilik gosterse de s6z varligi unsurlarini barindirma agisindan
yetersiz bulunmustur.

Anahtar kelimeler: Tiirkge ders kitabi, sozciik ogretimi.

Analysis of Vocabulary Teaching Activities in 5" Grade Turkish Textbooks of the
Middle School

Abstract: Words which are the most important elements of language are important in terms of providing
communication among people. The richness of words allows for better use of language and more effective
communication. Another importance of words is related to the development of mental skills. Language and
mind are constantly in interaction. Therefore, it can be argued that the more an individual has the opportunity
to use the language, the more his/her mental skills will increase. It is known that the teaching of vocabulary
starts from pre-school period; however, a conscious and effective teaching process starts with school life.
What is expected from Turkish courses is to develop the students' comprehension and production skills.
Vocabulary teaching activities are very important for the development of these skills. When the Curriculum of
the Turkish Course (2018) is examined, it can be seen that the vocabulary teaching starts from the first grade
and continues to the eighth grade. The aim of this study is to examine the vocabulary teaching activities in the
5" grade Turkish textbooks. Document analysis method was used in the study. Secondary School Turkish
Course Student Workbook (2017) and Secondary School 5™ Grade Turkish Textbook (2018) were determined
as the main sources of data in the research. Word teaching activities in Turkish textbooks were determined
and classified according to their activity types. After the classification process, percentage and frequency
analysis were performed and types of data between two books were evaluated. At the end of the study, it was
found that there were differences between the two types of books and activities. In the 5™ Grade Turkish
Course Book (2018), the types of activities of teaching words were attached more importance. Although the

! Bu ¢aligma 21-22 Eyliil 2018 tarihlerinde, 2" International Black Sea Conference On Language And Language
Education isimli sempozyumda s6zlu bildiri olarak sunulmustur.
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activities in the books vary in terms of the type of activities, they were found to be insufficient to include the
elements of vocabulary.

Key words: Turkish textbook, vocabulary teaching.

GIRIS

Sozcik, bir veya birden ¢ok heceli ses dbeklerinden olusan, ayni dili konusan kisiler arasinda zihinde
tek basina kullanildiginda somut veya soyut bir kavrama karsilik olan yahut da somut ve soyut
kavramlar arasinda geg¢ici iliskiler kurmaya yarayan dil birimidir (Korkmaz, 2017). Sozciikler, yazida
iki bosluk arasinda yer alan, ¢ogu kez anlamsal bir birim olusturan, sdylemde belli bir bigimsel birlik
sunan, ¢esitli dizimsel kullanimlarinda bi¢imce ya hi¢ degismeyen ya da —biikiinlerde oldugu gibi- bir
boliimiiyle degisim gosteren eklemli ses ya da sesler 6begidir (Vardar 1998).

Kisinin ¢ok sozciik bilmesi, ¢ok kavram tanimasi ve ¢ok bilgi kazanmig olmasi demektir. Dinlenenin,
okunanin anlagilmasi da sozciikleri ses, yazim ve anlam yonlerinden tanimakla gergeklesir. Ana dili
egitiminin amagclarindan biri de 6grencilerin sozciik dagarciklarini zenginlestirmektir; bu da ayr bir
caligma gerektirir (Gogiis, 1978).

Bu nedenle, 6grencilerin anlamalarini ve anlatmalarint gelistirdikleri, sozciikleri daha sistemli bir
bicimde isledikleri ders olan Tiirk¢e dersi onem kazanmaktadir. Ciinkii Tiirkce dersi 6grencilerin ana
dilini iyi bilmelerini ve etkili bir bicimde kullanmalarini saglayacak olan derstir. Tiirkce ders
kitaplarinda bulunan soézciikler ve 6gretimi, bu bakimdan 6nem tasimaktadir (Yildiz ve digerleri,
2013). Aynm1 zamanda Tiirk¢e derslerinde yapilacak olan etkili bir sézciik 6gretimi 6grencilerin diger
derslerine olan basarilarina da katki saglayacaktir.

Insanin diisiince diinyasini saran simgeler ve onlarin yerini tutan sdzciikler, sdzlii ve yazili iletisim
siirecinde diiglinme, kavrama, karar verme ve tepkide bulunma gibi siiregleri harekete gecirmektedir.
Baska bir deyisle sozciikler, giinliik hayatta yazili ve sozlii iletisimin olmazsa olmazlaridir. Diigiinme
streglerinin, anlama ve anlatma temel dil becerilerinin etkin kullanimi zengin s6zciik hazinesine
baghdir (Karatay, 2007).

Sozciik 6gretimi ile ayn1 zamanda sozciigiin soyut héli olan kavramlarin da &gretilmesi saglanir.
Diinyadaki nesnelerin, durumlarin, hareketlerin ve tasavvurlarin dildeki ifadesi kavram olarak
tanimlanir. Kavramin degeri, niteligi ayni dili konusan kimselerce asagi yukar1 aynidir: ekmek, su,
susuzluk, tembellik, delikanli, dortnala, tutumlu vb. (Korkmaz, 2017). Vardar’in (1998) tanimiyla ise
kavram, ortak ozellikler tasiyan bir dizi olgu, varlik ya da nesneye iliskin genel nitelikli bir anlam
igceren, degisik deneyimlere uygun diisen, dilsel kdkenli her tiirlii tasarim, diisiinii, imge; gosterilendir.

Kavram 6grenme ise, uyaranlarn belli kategorilere ayirarak, zihinde bilgiler olugturmadir. Kavram
ogrenme zihinde yapilanma ve yapilandirma islemidir. Sozciik &gretiminde oldugu gibi kavram
ogretiminin de planh bir sekilde olmas1 okullarda gerceklesir (Ulgen, 2004).

[lkogretim okullarinda Tiirkge dersleri, dnceden belirlenmis dinleme, okuma ve anlama etkinligine
yonelik bir metin islenmesi bigiminde yiiriitiilmektedir. Ogrencilerin becerilere ydnelik kazanimlara
sahip olabilmeleri, dinleme, okuma ve anlama ¢aligmalarinda kullanilan metni tam ve dogru bir
sekilde anlamalarina baglidir. Metinlerin anlagilmasi ise sozciikk dagarciginin genigligiyle dogru
orantilidir. [lkdgretimin ilk sinifindan itibaren dgrencilerin Tiirkgeyi iyi kullanan ustalarin eserleriyle
tanigmalart saglanarak onlarin sdzciik dagarciklarini gelistirmelerine, metinlerden anlam kurma ve
olusturulan bu anlam evreninden yapilacak c¢ikarimlardan hareketle diisiincelerini sozlii ve yazili
olarak ifade etmeleri biiylikk 6nem tasimaktadir. Ancak sozclik 6gretimi calismalar1 genel olarak
geleneksel anlayisla yiiriitiilmekte, bilinmeyen sozciiklerin 6gretimi sozliige bakmak ve goriilen
anlami ctimlede kullanmak gibi mekanik bir uygulama yaygin bir sekilde devam etmektedir (Gocer,
2009).

Gogis (1978) boyle durumlarda sozclik galigmalarina bir ¢ikis noktasi olarak cocuklarin yeni
sozciikleri dogal bir yolla, dil tizerinde gesitli etkinlikler yaparken 6grenmesi gerektigini vurgular.
Ogretilmek istenen yeni sozciiklerin bir listesi yapilarak Ogrencilerden bunlarin anlamlarin

Journal of Language Research, Vol 2, Issue 1

(%



Irem Bayraktar

ogrenmelerini ya da yapilarini istemek dogru degildir. Ogrenilecek sozciikler baslica okuma
parcalarindan, 6zgiir okuma yapitlarindan, yazma 6devlerinden, konugmalardan, ders programlarindan
¢ikartlmalidir. Ogrenciler okuduklar1 kitaplarda, dinledikleri konferanslarda, izledikleri film ya da
tiyatrolarda, gezdikleri yerlerde karsilastiklar1 yeni sozciikleri 6grenmeye isteklendirilmelidir (Gogis,
1978).

Kavram dgrenmede de ayni goriisler gegerlidir. Kavram 6grenme, 6gretim degil, 6grenme merkezli bir
yaklagimla ele alinmalidir. Ogretmenden, kavram &grenmenin nasil bir siire¢ oldugunu ve hangi
kosullarda gerceklestigini bilmesi, herhangi bir 6gretim ydntemine bagli kalmadan, 6grencinin
durumuna ve konuya uygun kosullar1 hazirlayarak Ozgiin bir 6gretim tasarimi gelistirmesi ve
uygulamasi beklenir (Ulgen, 2004).

Egitim-6gretimde en onemli ders materyallerinin basinda ders kitaplari gelir. Bu yoniiyle egitim
ogretimde amaglarin, kazanimlarin gergeklestirilmesinde en biiyiik gorev ders kitaplarina diismektedir.
Ana dili 6gretimi siirecinde ders kitaplari, Tiirk¢e dersinin amaglan ile 6grenme alanlar1 ve siniflara
gore kazanimlarin gergeklestirilmesinde buytk bir gorev ustlenmektedir (Lile Mert, 2013).

Bu c¢aligsmanin amaci 2016-2017 ve 2017-2018 egitim 6gretim yili siiresince kullanilan ve Milli Egitim
Bakanlig1 tarafindan yayimlanan “Ortaokul 5. Simif Tiirkce Dersi Ogrenci Calisma Kitabi” (2017) ve
“Ortaokul 5. Smf Tiirk¢e Ders Kitabi”(2018)’nda yer alan soézciik 6gretimine yonelik etkinliklerin
incelenmesidir. Ders kitaplarinin en ¢ok kullanilan materyal olmasi nedeniyle ders kitaplarinda
bulunan s6zciik 6gretimi etkinliklerinin incelenmesi 6nemli goriilmektedir.

KURAMSAL CERCEVE

Dilidiizgiin  (2014), Tirkgce ders kitabindaki sozciik Ogretim yOntemlerini betimsel olarak
siniflandirmistir. Bu ¢alismada, Tiirkce ders kitaplarindaki sozciik 6gretme caligmalar incelendiginde
kisa siireli hafizada algisal kodlamaya dayali belletmeye yonelik etkinliklerin oldugu, ancak uzun
siireli hafizaya yonelik anlamsal kodlama yapilmadigi sonucuna ulagmistir. Bununla birlikte, Tiirkce
ogretiminde zenginlestirilmis sdzciik 6gretme etkinliklerinde tanimsal bilgi diizeyinde odaklanildigi ve
baglamsal/kullanimsal bilgi ve ¢oklu karsilastirma asamalarinin atlandigi gozlemlenmistir. Bilgi
diizeyinde es anlamlar1 bulma (%17,1), sézciikleri anlamlariyla eslestirme (%13,4), bulmacay1 anlami
verilen sozciiklerle doldurma (%11,8), zit anlamlar1 bulma (%9,7) ve gercek/mecaz/terimsel anlam
(%9,4) etkinliklerinin baglama dayali anlam etkinlikler olan paragraf olusturma (%1,8), ayni kavram
alanm1 sozciikleri belirleme (%]1) ve sesbilgisel diizeyde essesli sozciikleri tiimcede kullanma (%1)
etkinliklerinden fazla olmasi bunu kanitlar niteliktedir. Sézciiklerin anlamlarini tahmin etkinliklerinin
orani (%34,4) fazla olmakla beraber baglamdan yola c¢ikmaktan c¢ok sozliikk anlamlariyla
sonuclandirildigi i¢in bunlar tanimsal bilgi diizeyine girmektedir. Bu arastirmanin bulgular
incelendiginde Dilidiizgilin’lin arastirmasi ile benzer sonuglara ulasildigr goriillmektedir.

Liile Mert’in (2013), ilkdgretim 6.,7.,8. simif Tiirk¢e programinda yer alan sozciik 6gretimine yonelik
kazanimlar ile Tiirkce ¢aligma kitaplarindaki sdzciik 6gretimi etkinliklerinin uyumunu belirlemeyi
amacladigi arastirmanin sonucunda, Tirkge c¢alisma kitaplarindaki etkinliklerin, sozciik Ogretimi
etkinliklerine oranlarinin yeterli diizeyde olmadigi goriilmiistiir. Tiirk¢ce d6gretimini tiimleyen bir siireg
olarak kabul edilen sozciik 6gretimine yonelik etkinlik oranlari, caligma kitaplarinda arttirilmak
zorunda oldugu, bu baglamda, calisma kitaplarimin yaninda yalmzca sozciik 6gretimine yonelik
etkinlik  kitaplarinin  hazirlanmas1  Onerilmistir. Tiirkce Ogretimi programinda sézvarligim
zenginlestirme amacina yonelik olusturulan kazanimlar ve etkinlik 6rneklerinin uyumlu olduklar1 ve
programda yapilan acgiklamalarla etkinliklerin uygulanmasimin daha anlagilir duruma getirildigi
sonucuna varilmistir. Ancak Tirkce ¢alisma ve ders kitaplarinda kullanilan sézvarliklarimin sistemli
bir artis gostermedigi belirlenmistir. Incelenen Tiirkge ¢alisma kitaplarindaki etkinliklerin sozciik
sayilarina bakildiginda kitaplarin tamaminda da, bir metnin etkinliklerinde kendi ig¢inde de tutarli bir
artly ya da azalis soz konusu olmadigr goriilmiistiir. Bu arastirmada da incelenen Kitaplarda tespit
edilen etkinlikler, etkinliklerin tiirii bakimindan ¢esitlilik gosterse de s6z varligi unsurlarini barindirma
acisindan yetersiz bulunmustur.

Journal of Language Research, Vol 2, Issue 1



Ortaokul 5. Smif Tiirkge Ders Kitaplarinda Bulunan Sézciik Ogretimi Etkinliklerinin Incelenmesi

Giindogdu’nun (2012) ilkégretim altinct sinif sézciik 6gretimi alaninda yer alan etkinliklerin temalara
gore dagilimi, temel dil becerileri ve dil bilgisi alanlarina gore dagilimi, kullanilan yontemlerin
cesitliligine gore dagilimi, sozclik dgretimi boyutlarina gore dagilim, biligsel diizeylere gore dagilim
ve Ogrenilmesi beklenen s6z varligi ogeleri agisindan dagilimini belirlemistir. Calisma 2011-2012
egitim dgretim yilinda kullanilan ve Milli Egitim Bakanlig1 tarafindan yayimlanan ilkogretim Altinci
Smif Tiirkce Dersi Ogrenci Calisma Kitabi’nda yer alan etkinliklerle simirlandirilmistir. Arastirma
sonucuna gore, Ogrenci Caligma Kitabi’nda sézciik 6gretimi ile ilgili etkinliklere s6z varligi dgelerinin
cesitliligi acisindan bakildiginda incelenen etkinliklerde temel soz varligr ogeleri ve deyimlerin
siklikla yer aldig1 fakat atasozleri, kaliplasmis sozler ve ikilemelerin hi¢ yer almadigi goriilmektedir.
Bu aragtirmada da, deyimlerin her iki ¢aligma kitabinda birer etkinlikle, atasozlerinin Ortaokul 5. Sinif
Tiirk¢e Ders Kitabi (2018)’nda bir, Ortaokul 5. Simif Tiirk¢e Dersi Ogrenci Calisma Kitab: (2017)’nda
alt1 etkinlikle, ikilemelerin ise Ortaoku! 5. Sinif Tiirkce Ders Kitab: (2018)’nda bir, Ortaokul 5. Simif
Tiirk¢e Dersi Ogrenci Calisma Kitabi (2017)’nda ise hicbir etkinlikte yer almadig1 goriilmektedir.

Ulper ve Karagiil (2012), ilkdgretim 6., 7. ve 8. Smf 6grenci calisma kitaplarinda yer alan sozciik
Ogretimine iliskin  etkinlikleri, zenginlestirilmis sozcilk &gretimi yaklasimi  baglaminda
degerlendirmeyi ve Tiirkge ders kitabindaki metinlerde gegen bilinmeyen sézcuklerin tim metinlerde
ve etkinliklerde yinelenme sikliklarini belirlemeyi amagladiklari ¢alismada, incelenen Tiirkge 6grenci
caligsma kitaplarinda sozciik 6gretimi ile ilgili toplam 115 etkinlige yer verildigi, bu etkinliklerin
%62,6’sinin tanimsal bilgi, %37,4’tniin baglamsal bilgi kazandirmaya yonelik oldugu sonucuna
varmiglardir. Calismada, Tiirkge 6grenci ¢alisma kitaplarinda genel olarak sdzciik 6gretimi etkinlikleri
zengin tutulmaya c¢aligmakla birlikte, Ogrencilerin bilinmeyen sozciiklerle karsilagsma sikliklar
bakimindan sorunlar oldugu sonucu ¢ikarilmistir. Ulper ve Karagiil’iin yaptiklar1 calismaya paralel
olarak bu ¢alismada da Ortaokul 5. Simif Tiirkce Dersi Ogrenci Calisma Kitabi'nda da anlanu
bilinmeyen sdzciikleri tespit etme etkinligiyle 6grencilerin bilinmeyen sozciiklerle sik sik karsilagtigi
sonucuna ulasilmstir.

YONTEM

Arastirmada nitel arastirma yontemi olan dokiiman incelemesi kullanilmistir. Dokiiman incelemesi,
nitel arastirmalarda yazili ve gorsel materyallerin arastirma problemiyle iliskili olarak ¢alismaya dahil
edilmesi hedeflenen aragtirma konusu ile ilgili analiz yapilmasina imkan saglar (Turgut, 2012).

Arastirma dogrultusunda incelenen dokiimanlar; Ortaokul 5. Sumf Tiirkce Dersi Ogrenci Calisma
Kitabt (2017) ve Ortaokul 5. Sunif Tiirkce Ders Kitabi (2018)’dir. Tirkge ders kitaplarinda bulunan
sozciik 6gretimi etkinlikleri tespit edilerek etkinlik tiirlerine gdre siniflandirilmistir. Siniflandirma
islemi sonrasinda elde edilen veriler {izerinden ylizde ve frekans analizi yapilarak iki kitap arasindaki
etkinlik tiirleri degerlendirilmistir.

BULGULAR

Ortaokul 5. Sinif Tiirk¢e Dersi Ogrenci Calisma Kitabi (2017) ve Ortaokul 5. Simif Tiirkce Ders Kitab
(2018)’nda bulunan sézciik 6gretimi etkinlikleri tespit edilerek tablolar halinde sunulmustur.

Tablo 1. 5. Sinif Tiirkge Ders Kitaplarinda Bulunan Ortak Etkinlik Ttrleri

OTDK (2018) 0OCK (2017)
Etkinlik tiru f % f %
Clmle iginde kullanma 13 13.97 5 6.57
Tahmin etme 12 12.90 13 17.10
Sozlikten Bulma 12 12.90 17 22.36
Metin olusturma 6 6.45 1 131
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Eslestirme 5 5.37 4 5.26
Es anlaml1 s6zciik bulma 4 4.30 3 3.94
Cagrisim 3 3.22 1 131
Gruplandirma (kavram alani) 3 3.22 2 2.63
Anlami bilinmeyen s6zciigii tespit etme 3 3.22 16 21.05
Zit anlamli sozciik bulma 2 2.15 3 3.94
Coktan secmeli 2 2.15 1 131
Deyimlerin anlamini bulma 1 1.07 1 1.31
Atasozlerinin anlamin1 bulma 1 1.07 6 7.89
Nezaket ifadeleri 1 1.07 1 131
Sozliik sirasina gore yazma 1 1.07 1 131

*Tabloda yer alan baz1 etkinlikler birden fazla etkinlik tiirii icerisinde degerlendirilmistir.

Tablo 1°den anlasilacag: iizere toplam 76 etkinlik arasinda OOCK’de en cok sozlilkten bulma
etkinligine (f=17); toplam 93 etkinlik arasinda OTDK ise en ¢ok ciimle i¢inde kullanma etkinligine
(f=13) yer verilmistir. OOCK’de ikinci sirada anlami bilinmeyen sézciikleri tespit etme (f=16);
OTDK’de ise tahmin etme ve sozliikten bulma etkinliklerine yer verilmistir (=12, f=12).

Elde edilen sonuglara gore her iki ¢alisma kitabinda da sozliikten bulma etkinligine énem verildigi
dikkati cekmektedir. Sozlik kullanimi 6grenciye bir¢ok fayda saglar. Ancak Tiirkge derslerinde
sozciik dagarcigini gelistirme ¢alismalarinda yalnizca sozliikten bulma etkinligine yer vermek dogru
bir yaklasim degildir. Tiirk¢e derslerinde anlami bilinmeyen sézciiklerin 6gretiminde s6zliikten
anlamin bulunmasi ve bunun bir ciimlede kullanilmasi gibi mekanik etkinlikler zinciriyle yiiriitiilen
s0z dagarciginin zenginlestirme ¢alismalar1 dersi belirlenen hedefe ulastirict olmaktan uzaktir. Bu
stire¢ sdzcligiin sadece sesinin ve sozlitkk anlaminin bilinmesiyle sonuglandiginda, anlami olmayan bir
ogrenme faaliyeti olacaktir. Sozciigii bilmekle, onu kullanmak arasinda 6nemli bir diizey farklilig1 s6z
konusudur. S6z dagarciginin zenginlestirilmesi bireyin anlamini bilmedigi sozciiklerin anlamini bilir
duruma gelmesi ve bunun kullanmasi degisik etkinlikleri gerektirir (aktaran. Goger, 2009). OTDK’de
goriildiigii gibi anlami bilinmeyen sézciigli ciimle i¢inde kullanma etkinligi ile daha etkili sonuglar
elde edilebilir. Oyle ki sdzliikten anlami bulunan bir sozciik yapilacak olan farkli etkinliklerle
pekistirildiginde gergek hayatta yerini bulabilir.

OOCK ’de sézliikten bulma ve anlanu bilinmeyen sozciikleri tespit etme etkinliklerinin diger etkinlik
cesitlerine gore daha fazla oldugu goriilmektedir. Ancak bu durum 6grencilerin sdzcukleri daha iyi
kavramasina ve pekistirmesine engel bir durum olusturabilir. Bu nedenle ders kitaplarinda bulunan
etkinliklerin 6grencilerin st diizey diisiinme becerilerini harekete gecirici olmasi gerekmektedir.

Tablo 2: 5. Smif Tiirkge Ders Kitaplarinda Bulunan Ortak Olmayan Etkinlik Tiirleri

OTDK (2018) OOCK (2017)
Etkinlik taru f % f %
So6zciigiin yapisini analiz etme 7 7.52 - -
Bulmaca 6 6.45 - -
Es sesli s6zciik bulma 3 3.22 - -
Gergek/mecaz anlam bulma 2 2.15 - -
Harfleri eksik ya da karistirilan s6zciigii bulma 2 2.15 - -
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Ortaokul 5. Smif Tiirkge Ders Kitaplarinda Bulunan Sézciik Ogretimi Etkinliklerinin Incelenmesi

Ikilemeleri bulma - - 1 131
Sozlik defterine yazma 1 1.07 - -
Yabanci sozciikleri tanima 1 1.07 - -
Yabanci sozciiklere Tiirkge karsilik bulma 1 1.07 - -
S6z sanatlari 1 1.07 - -
Toplam 93 76

Tablo 2’ye bakildiginda OTDK’de yer alan sdzciigiin yapisini analiz etme (f=7), bulmaca (f=6), es
sesli sozciik bulma (f=3), gercek/mecaz anlam bulma (f=2), harfleri eksik ya da karistirilan sézciigii
bulma (f=2), sozliik defterine yazma (f=1), yabanci sozciikleri tanima (f=1), yabanci sézciiklere Tiirkce
karsilik bulma (f=1), soz sanatlart (f=1) etkinliklerine OOCK'de yer verilmedigi goriilmektedir.
OOCK ’de yer alan ikilemeleri bulma (f=1) etkinligine ise OTDK de yer verilmedigi goriilmektedir.

Tablo 2’den elde edilen sonuclara gére OTDK’de yer alan etkinliklerin gesitlendigi ancak; bu
etkinliklerin OOCK’de yer almadig1 goriilmektedir. Bu durumun 2018 yilinda yayinlanan Tirkce
Dersi Ogretim Programi’nin 6zel amaclari icerisinde bulunan soz varligini zenginlestirme gayesinden
ileri geldigi disiiniilmektedir. Ancak Tablo 1 ve Tablo 2 incelendiginde s6z varligi etkinlikleri
cesitlilik gosterse de sayica oldukea sinirlt oldugu goriilmektedir.

SONUC VE ONERILER

Ortaokul 5. Sinif Tiirkge Ders Kitabi (2018) ve Ortaokul 5. Simif Tiirk¢e Dersi Ogrenci Calisma Kitabt
(2017) incelendiginde en fazla anlami bilinmeyen sozciigii tespit etme, sdzliikten bulma, tahmin etme,
climle i¢inde kullanma etkinliklerinin sozciik 6gretimi etkinlikleri i¢erisinde yer aldig1 goriilmektedir.
Calisma kitaplarinda en fazla yer alan bu etkinliklerin 6nemini korumasinin yani sira 6grencilerde
kalic1 sozciik 6gretimi igin ders kitaplarinda yer alan metinlerin de bu etkinliklere yardimci olmasi
gerekmektedir. Tiirkce ders kitaplarina secilen metinlerin, 6grencinin seviye ve ilgisine uygun olmasi,
giinliik hayatta kullanabilecegi, kullanim siklig1 yiiksek sézciiklerden olusmasi da 6nemlidir. Ayrica
anlami1 bilinmeyen kelimelerin diger metinlerde de geg¢mesine dikkat edilmelidir. Ciinkii yeni
kelimelerin &grenilmesi icin uzun bir siire¢ gerekir. ilk duyuldugunda kisa siireli bellege alinan
kelimeler, uzun siireli bellege aktarilmazlarsa ¢abuk unutulurlar (Diliduzgun, 2014). Bu nedenle
Tiirkce ders kitaplarina segilecek metinlerin sdzciik 6gretimi caligmalarina katki saglayacak nitelikte
olmas1 gerekmektedir.

Ortaokul 5. Sinif Tiirkge Ders Kitabr (2018)’nda toplam 93; Ortaokul 5. Sinif Tiirkce Dersi Ogrenci
Caliyma Kitabt (2017)’nda ise toplam 76 etkinlik sozciik 6gretimi ¢alismalan ile ilgili etkinlikleri
olusturmaktadir. Sozciik 6gretimi etkinlik ¢esitliginin 2018 yilinda okutulan ¢alisma kitabinda daha
fazla oldugu gorilmektedir. Bu sonuca gore, Ortaokul 5. Simif Tiirk¢e Ders Kitabt (2018)’nda
sOzcliglin yapisini analiz etme, bulmaca, es sesli sdzciikk bulma, ger¢ek/mecaz anlam bulma, harfleri
eksik ya da karistirilan sozciigli bulma, sozliik defterine yazma, yabanci sozciikleri tanmima, yabanci
sozciiklere Tiirkge karsilik bulma, s6z sanatlar1 etkinliklerinin yer buldugunu gérmek miimkiindiir.
Ancak her iki ¢alisma kitabinda s6z varlig1 unsurlar ile ilgili olan etkinliklerin ¢ok az sayida oldugu
goralmektedir.

Arastirmanin bu sonuglar1 dogrultusunda incelenen iki kitap arasinda sozciik 6gretimi etkinlik tiirleri
arasinda farkliliklarin oldugu gortlmistiir. Ortaokul 5. Sinif Tiirkce Ders Kitabi’'nda (2018) sdzcik
ogretimi etkinlik tiirlerine daha ¢ok yer verilmistir. Kitaplarda bulunan etkinlikler, etkinliklerin tiirii
bakimindan ¢esitlilik gosterse de s6z varlig1 unsurlarii barindirma agisindan yetersiz bulunmustur. Bu
nedenle, s6z varligl ¢alismalarinin sézciik 6gretimine katkisi diigiiniildiigiinde bu etkinliklere Tiirkce
ders kitaplarinda daha fazla yer verilmesi gerektigi diistiniilmektedir.
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Vocabulary is an integral part of almost all aspects involved in a language learning process.
Proficiency in reading, writing, listening, and speaking in a second language requires a certain level of
vocabulary knowledge and enhancing word skills is a non-stop process at each level learners attain.
Wilkins (1972) puts the significance of vocabulary quite well stating that . . . while without grammar
very little can be conveyed, without vocabulary nothing can be conveyed” (pp. 111-112). Likewise,
Wallace (1982) states that "not being able to find the words you need to express yourself is the most
frustrating experience in speaking another language™" (p. 9). Furthermore, Schmitt (2000) highlights
that “lexical knowledge is central to communicative competence and to the acquisition of a second
language” (p. 55). Aiming to serve teaching and learning English vocabulary Oxford Word Skills
(Advanced) is uppermost among the three-book vocabulary series by Oxford University Press and
addresses C1 and C2 levels under The Common European Framework of Reference for Languages
(CEFR). Although the book is not a fresh publication on vocabulary, with its distinguishing features it
possesses an evergreen quality in helping learners learn and practice English vocabulary, thus
maintaining its potential to be a strong option for vocabulary classes in many countries.

The book consists of 80 units each of which covers a 2- or 3-page study on vocabulary. The units are
categorized under 12 thematic modules, each composed of 5 to 10 units. The book begins with a
starter part that introduces six steps to a wider vocabulary like adding new meanings to familiar words,
understanding the figurative meaning of vocabulary items, expanding knowledge of collocations and
so on. This part is quite important for both self-use and classroom use because it presents an overview
of the vocabulary enhancement steps to be covered throughout the book.

The book possesses a vocabulary-intensive nature and it is really hard to cover all units in a single
semester. At this point, its modular organization enables teachers to select or skip some of the units
and assign them for self-study. The modules cover a broad scope ranging from lifestyles and
institutions to current affairs and spoken and written English. Therefore, the included units touch on a
wide range of topics like physical movement, food, health services, prisons, and job benefits; concepts
like touch, smell, and taste, past, present, and future; realms of academic English like literature,
scientific and technical English; styles of English like (in)formal English and English in journalism;
idiomatic expressions and other aspects of language like collocations, discourse markers, and
prepositional phrases. The covered vocabulary items were meticulously selected by the authors based
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on frequency analyses and corpus studies so that the book would offer useful and real-life related
vocabulary for learners.

Each unit is entitled with a can-do statement like | can talk about meaning and style, | can describe
physical movement, | can talk about competitive sport, and | can describe medical advances. These
motivation-enhancing statements resemble the can-do statements put at the end of the units in
textbooks as an assessment tool in accordance with the principles introduced by CEFR. The signs of
the motivating approach adopted by the authors can also be observed throughout the book with
colourful, glossy, and visually-rich pages, copious and clear explanations, plenty of exercise with
straightforward instructions, and glossary support for almost each unit.

As a random example, in double-paged Unit 32 entitled | can talk about migration there is an
introductory table that gives some key migration-related vocabulary like flee, refugee, asylum, etc.
with meanings and contextual examples. The table is followed by two exercises which successively
ask learners to circle the correct words in two-option items (e.g. The villagers took refugee/refuge in
the nearby towns, p.90) and add the missing word to the given sentences (e.g. Racial and sexual is
against the law in matters of employment, p. 90). In the second part of the unit there is a one-
paragraph speech bubble on a personal migration experience. The lexical items in bold are defined in
the accompanying glossary that also provides synonyms and derivations for some. It is followed by
two exercises in which learners are expected to cross out the wrong word and replace it with the right
one (e.g. The government policy is to aid newcomers’ integrity into society, p. 91) and complete the
given dialogue with suitable words.

As is the case with Unit 32, there are purple spotlight boxes in almost all units of the book. The to-the-
point information provided in these boxes address some tricky points about the English vocabulary
covered in the units. The spotlight on page 90, for instance, attracts attention to the subtle differences
as to the usage of migration, immigration, and emigration. The boxes sprinkled throughout the book
cover a broad scope; for example, while the box on page 73 provides some verbs that are constructed
with the prefix out- like outspend, outlive, and outnumber and related examples, the box on page 102
addresses the different usages of comprise, make up, consist of, and compose.

As part of the broad diversity of the offered exercises, the book also covers personalized exercises at
the end of some units. These include open-ended questions that ask learners to establish links between
the vocabulary they learn and their personal lives, countries or languages. At the end of Unit 25 on
shopping habits, for example, the learners encounter questions like ‘How often do you go on a
spending spree?’ and ‘Would you describe yourself as a shopaholic?’ (p. 73).

At the end of each module there is a review part in which learners find further exercises about the
lexical items they have learnt. The exercises here possess a broad range from rewriting and sentence
completion to matching and crossword puzzles. The most outstanding thing about the review units is
that they offer more words for each unit covered, which orients learners to conduct extra study on
additional related vocabulary autonomously.

At the end of the book there are vocabulary building tables that present extra alternative derivations of
the words covered in the book, answer key for all the exercises except the personalized ones, a list of
the spotlight boxes, and an index of all the covered vocabulary with their phonetic descriptions.

The book comes with a CD-ROM through which learners attain access to a pronunciation model for
every lexical item covered in the book and further exercises ranging from click or drag-and-drop to
gap-filling ones. These extras are quite important in that they help the book realize its assertion to
serve as a self-study resource as well as its classroom use.

Along with its several merits discussed above, one possible criticism that may be addressed to the
book is about the purple card provided inside for learners to cover up some parts of the pages and

Journal of Language Research, Vol 2, Issue 1

Ve
~

o ;k..

W\:\‘



check their learning. The book gives the statement ‘remember to test yourself” with an icon of the card
as a footnote on every page except the review parts. Although the card can be used as a simple and
effective tool by the learners to test their understanding of the vocabulary covered in the units, its
flashy introduction on the back cover may mislead people to suppose it to be a product of cutting-edge
technology.

All in all, Oxford Word Skills (Advanced) turns out to be a highly valuable resource for learning and
practising English vocabulary both inside and outside the classroom. With its rich content and user-
friendly organization, the book enables both teachers and learners to touch over 2,000 advanced words
or phrases in English in a systematic and smooth way. Therefore, it deserves to be counted among the
must-have vocabulary resources for English language teachers and learners.
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The use of technology for language learning and teaching purposes has become a trending
issue for the last few decades in particular. As such, we have witnessed the transition from computer-
assisted language learning (CALL) to technology-enhanced language learning (TELL) and mobile-
assisted language learning (MALL). However, the main concern is not whether to integrate technology
into language learning and teaching practices, but how to integrate it in a pedagogically sound way. As
Lewis (2010) puts it, ‘New technologies open up possibilities unheard of in previous eras. But these
Technologies will have only limited impact if the pedagogy behind their application does not keep
pace’ (p. 9). Therefore, bridging the gap between theory and practice is crucial if the aim is the
effective use of technology. Technology Enhanced Language Learning (Connecting Theory and
Practice) by Oxford University Press aims to bring together theory and practice in the field of
technology integration in language classes.

The book consists of twelve chapters that focus on both theoretical and practical aspects of
technology integration in language learning and teaching. It starts with an introduction part explaining
the objectives of the book and rationale behind writing such a book. Later, the organization of the
book is presented through outlining each chapter in a clear way.

The first chapter dwells on the ‘learning’ concept and scrutinizes the process of the transition
from CALL to TELL. The relationship between communicative and digital competence is also
covered in the chapter. Likewise, chapter 2 focuses on the concept of ‘communication’ and context -
communication relationship. The historical development of digital communication (Web 1.0 and Web
2.0) is also highlighted. The chapter provides some sample texts to indicate the language change in
digital communication as well (see p. 21 and 22).

The book starts to explain how to integrate technology into learning and teaching language
skills with Chapter 3. Listening and speaking skills constitute the main issues of this chapter. The
chapter firstly sheds lights on different sorts of spoken language available on the Internet and goes on
explaining the new skills appeared with the new communication technologies such as multitasking
skills. How to use technology to learn and teach speaking and listening skills is covered through
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different tasks which can be regarded as the most useful sections of the book. The book provides some
tasks for each language skills, as in the case of listening and speaking skills, in which language
teachers can apply the procedures for preparing their own digital materials. This chapter presents
seven tasks to the readers with a step-by-step approach which makes it quite reader-friendly.

Chapter 4 deals with reading skills emphasizing some specific strategies. Important aspects of
reading in a first and second language are mentioned and how technology has changed the ways in
which we read is highlighted through five effective tasks. Readers are recommended to see the Internet
sites and some applications provided on the web site www.oup.com/elt/teacher/tell. This web site is
comprised of the web addresses (URLSs) suggested for the teachers conducting each task. Similarly,
chapter 5 focuses on writing skills suggesting extremely beneficial eight tasks indicating how new
writing genres are created by the internet and how technology is providing new opportunities for
learning to write in a second language.

Apart from the language skills, the rest of the chapters in the book dwell on different
dimensions of language learning and teaching. For instance, chapter 6 is about using visual materials
for language learning and teaching. The chapter provides some possibilities of how technology can be
used for sourcing and producing visual materials emphasizing multimodal literacies. With the help of
nine tasks suggesting the use of some web sites for online slideshow creators, online photo editing,
Comic strip creators, and online animation creators.

Chapter 7 mainly focuses on virtual learning environments and online platforms for sharing
assignments and documents particularly in higher education context. This chapter has seven tasks
which contain collaborative learning activities, blog and social media use, and some tools facilitating
academic writing like CiteULike (p. 101).

Chapter 8 is devoted to young learners and appropriate digital tools for them. The chapter
touches on the relationships between technology and children through highlighting the nature of
children learning language. Some useful web sites are also recommended through seven tasks.
Likewise, chapter 9 focuses on another important dimension, assessment, in language learning and
teaching process. After some theoretical information about the types of assessment and how
technology affects assessment in general, the chapter provides highly practical applications and web
sites for interactive multimodal assessment.

Chapters 10 and 11 present some suggestions for teachers about how to choose and use
technology effectively. Deciding on the right material, searching for new opportunities for language
learning and teaching, professional development in terms of technology use and evaluating language
learning software are among the issues covered with the help of various tasks in the chapters. The last
chapter of the book (Chapter 12) serves as a summary of the previous chapters and provides
considerable foresight on the future of technology and language learning and teaching.

One possible criticism for the book is about the web sites and applications suggested through
the tasks available in each chapter. The list of these useful web sites and applications, which are
available only on the given web site, as well as more detailed procedures in the format of lesson plans
would have been provided at the end of each chapter or as a whole at the end.

In a nutshell, the book is a valuable resource for language teachers, teacher candidates, teacher
educators, graduate students, and those who are interested in integrating technology into language
learning and teaching process. Especially the teachers who would like to use technology but do not
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have any ideas about how and where to start can benefit from the book which will help them raise
their awareness about technology for pedagogic purposes in language classrooms.
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