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IPAD INTERVENTION FOR COMMUNICATION SKILLS OF CHILDREN
WITH AUTISM

OTIZMLI COCUKLARIN ILETISIM BECERILERINDE IPAD DESTEGI

Abdullah CIFTCI
Abstract

Nowadays, technology is being instrumentalized for educational purpose to support the academic and
social skills development of children with autism. This paper aims to discover an appropriate intervention to
promote communication skills for better engagement to social life. iPad is being used as an intervention by using
speech-generating applications, such as Proloquo2Go, a programme which is being analysed by many
researchers to determine how an augmentative and alternative communication (AAC) system can enhance the
development of communication skills of children with autism. The mobile application provides features of
accessibility, portability and affordability. Individualisation and customisation of the application allow to adjust
the intervention in accordance with the need of children, therefore the use of mobile devices for educational
purpose increases. Children with autism improve their communication and social skills by using such
applications and their perception towards mobile devices are positive. The affordability, accessibility, or
popularity of the application however might not necessarily entail that the intervention method is exactly

appropriate.
Key Words: Intervention, Ipad, Skills, Children With Autism, Proloquo2Go.
Ozet

Giliniimiizde, teknoloji, otizmli ¢ocuklarin akademik ve sosyal beceri gelisimini desteklemek amaciyla
egitim amagli aragsallastirilmaktadir. Bu calisma, sosyal yasama daha iyi katilim igin iletisim becerilerini
gelistirme adina uygun bir yontemi ifade etmeyi amaglamaktadir. iPad, otizmli ¢ocuklarin iletisim becerilerinin
gelisimini nasil daha iyi gelistirebilecegini belirlemek amaciyla birgok arastirmaci tarafindan analiz edilen bir
program olan Proloquo2Go gibi konusma uygulamalarimi kullanarak bir destekleme aygitt olarak
kullanilmaktadir. Mobil uygulama, erisilebilirlik, tasmabilirlik ve satin alinabilirlik 6zellikleri sunmaktadir.
Uygulamanin kisisellestirilmesi ve Ozellestirilmesi, desteklenmenin ¢ocuklarin ihtiyacina gore ayarlanmasini
saglar, bu nedenle egitim amagli mobil cihazlarin kullanimi artirmaktadir. Otizmli ¢ocuklar bu tiir uygulamalari

kullanamu iletisim ve sosyal becerilerini gelistirmekte ve mobil cihazlara yonelik algilarini positive etmektedir.

Anahtar Kelimeler: Destek, Ipad, Beceriler, Otizmli Cocuklar, Proloquo2Go.

“ Doctoral, Institute of Education, University College London



Ipad Intervention for Communication Skills of Children with Autism
Introduction

Children with autism lack communication and verbal skills, not to mention nonverbal
communication (Banda and Koul, 2014). The Augmentative and Alternative Communication (AAC)
system which uses pictures, photos, symbols, written words, hand gestures and manual signs, help
children with autism create conducive communication environments (Boyd et al., 2015). The multi-
purpose device called the iPad has been utilised for education, social networking, entertainment,
gaming, and information purposes for several years; it is now being used to support the different needs
of children with special needs (O’Malley et al., 2014). Since the iPad is being used for this purpose,
the next logical step would be to develop an AAC application for that device to be used in schools and
by families with children who have autism (McNaughton and Light, 2013).

This paper aims to discover an appropriate intervention method for providing children with
autism the communication skills to engage them in social life and to create an environment in which
might make them more independent. iPads can be used as an intervention device by using the
Proloquo2Go application, a programme which is being analysed by many researchers in order to
determine whether it enhances the communication skills of children with autism (Boyd et al., 2015).
Furthermore, Proloquo2Go is an affordable and accessible application (Kings et al., 2014). This app
provides one with the opportunity of customising the concept of intervention for an individual who
may have different needs and strengths (Boyd et al., 2015). For example, children with autism can
create sentences with Proloquo2Go by tapping related icons which indicate their needs, ideas and

wants (Sigafoos et al., 2013).
Autism and Augmentative and Alternative Communication

It has been indicated that children with autism have difficulties with developing sufficient
speech for daily use (Chien et al., 2015; Smith and Sung, 2014). In addition, it has been reported that
more than 50% of individuals with autism have difficulties with nonverbal communication (e.g.,
making eye contact, gesturing and pointing), as well as limited verbal skills (Alzrayer, Banda and
Koul, 2014; Boyd et al., 2015). Moreover, they might display challenging and repetitive behaviour,
have social, sensory and motor problems, and differences in intellectual functioning (Alzrayer, Banda
and Koul, 2014; Boyd et al., 2015). Based on the latest statistical update, one in eighty-eight children
develop autism, with autism being four times more prevalent in boys than in girls (Hill and Flores,
2014). Nevertheless, many such children do not receive sufficient intervention in order to enhance

their communication skills.

Augmentative and Alternative Communication (AAC) interventions are being recognised
amongst researchers as being one of the most effective methods of improving communication skills in
children with autism (Alzrayer, Banda and Koul, 2014; Xin and Leonard, 2014; Grace et al., 2014).
This system includes using pictures, photos, symbols, manual signs, hand gestures and written words

that stimulate and facilitate the formation of opinions, ideas, needs and wants by using visual
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presentations (Boyd et al., 2015; van deer Meer et al., 2015; Xin and Leonard, 2014). Picture exchange
communication systems and speech-generating devices (SGD), which can all be used by means of an
iPad, are common methods of ACC (Alzrayer, Banda and Koul, 2014; van der Meer et al. 2013; Chan
et al., 2014). However, the effectiveness of AAC depends on the experiences, approaches and
expectations of the user's communication partners (parents and teachers) (Desai et al., 2014). The lack
of common experiences and motivations amongst the partners might bring them to abandon the AAC
system (Desai et al., 2014). Parents and teachers with enough knowledge, awareness, experiences and
skills might increase the effectiveness of AAC system (Desai et al., 2014). On the other hand, increase
in the use of computerised communication might limit face-to-face, humanised way of

communication.
iPad for Intervention

Technology is being widely used for educational purposes, with many different kinds of app,
and programme in order to provide interventionary support for children with autism so that they may
better learn academic, social, and communication skills (Smith and Sung, 2014; Odom et al., 2014;
Lorah et al., 2013). In addition, it has been indicated that mobile technologies such as the iPad are
cheaper, more available and procurable than traditional AAC devices (McNaughton and Light, 2013).
The wide availability of mobile devices is the key reason for using these devices for any purpose. In
reviewing 15 studies, the research of Kagohara et al. (2013) posits that the iPad is an applicable
technological device for supporting the many different needs of children with autism (Lee et al.,
2013). Furthermore, the iPad is compatible with a plethora of apps which were built for the sole
purpose of developing the communication skills of children with autism. More researches, however,
should be conducted to improve programmes for developing different types of verbal behaviour
(Alzrayer, Banda and Koul, 2014).

iPads can be used in conjunction with AAC systems for supporting the communication skills
of children with autism by using picture-based communication boards or electronic speech-generating
devices (Waddington et al., 2014). The iPad and AAC systems are similar in that they both use
picture-based and speech-based communication boards, with children selecting an icon which either
relates to a corresponding picture or speech output for the ultimate purpose of helping them
communicate and express their needs (van der Meer et al., 2012). Sigafoos et al. (2014) suggest that
the methods which are most suitable to the needs, strengths, and weaknesses of autistic children
should be identified (Sigafoos et al., 2014). As King et al. (2014) suggests, both systems can either be
used to work together or be synthesised for promoting the communication skills of autistic children.
Nevertheless, one can create picture-based systems by using the iPad which, in turn, could help
improve the communication skills of autistic children by creating sentences with pictures for the
purpose of teaching students colour, fruits, vegetables, foods, jobs and items with pictures (Chen et al.,
2015).
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On the other hand, some researchers have claimed that using the iPad is more normalising and
less stigmatising for children with special needs (Lorah et al., 2013) and has a positive impact on peer
acceptance (Flores et al., 2012). Nevertheless, visual presentations are often preferred by students with
autism, and animated or video presentations are more effective when used to teach them (Odom et al.,
2014). Children with autism show interest in smiling, sound effects, and playfulness (Vellonen et al.,
2012), with all of these features being easily supplied by simply using an iPad. It has also been
claimed that children with autism tend to use electronic media more often; and that, moreover, the
game-like nature of using technology may be more interesting for them (King, Thomezcek, Voreis and
Scott, 2014). However, iPad use may increase social isolation, repetitive and stereotypical movements,
and reduce social interaction (ibid). also, the gamification of the education can lead to perceiving
education as a game and entertainment only. This approach can transfer the understanding towards
education in the foreseeable future as now use of video games and gamification of other aspect are

very common practice.

On the other hand, there are still some drawbacks in using the iPad, such as having very
limited alternative access methods, a lack of trained people, and it can easily be diverted from its
educational purpose to that of providing entertainment (Alzrayer, Banda and Koul, 2014).
Nevertheless, people still prefer the iPad. Indeed, in a survey, they indicated their preference for using
the iPad, saying that it is easy to use, that they spend less time preparing for things, that it can be
implemented using only a few materials, and that participants can increase their communication skills
(Flores et al., 2012). However, these results did not demonstrate that the use of AAC compatible iPads
was better than using other types of intervention method (ibid). The important question is whether
children with autism can successfully learn from iPads as an Speech-Generating Device (SGD)
intervention which gives opportunity to create sentences with voice output by tapping icons, for
engaging in communication (Sigafoos et al., 2013; Still et al., 2014). The study also suggests that
children with autism can be taught to use iPads in order to learn SGD (Sigafoos et al., 2013; van der
Meer et al., 2013).

The benefits of using SGD software with iPads include its mobility, its affordability when
compared to traditional AAC devices, its social acceptability and high quality of voice output (Lee et
al., 2013; Still et al., 2014); moreover, it can be individualised based on its needs and strengths (Hill
and Flores, 2014). It is cost efficient, easy to operate, and more portable compared to traditional SGDs
(King, Thomezcek, Voreis and Scott, 2014). In addition, iPads can easily be used in the mainstream
because of its being socially acceptable and because it might help teachers to diversify and
differentiate their teaching methods (McNaughton and Light, 2013). On the other hand, in one study,
one student indicated that “I felt a sense of normalcy and acceptance” when using the device, with
another student saying that: “I have [a] disability. Kids using an iPad have [a] device that says, I'm
cool. And being cool, [is like] being like anyone else” (McNaughton and Light, 2013, p. 108). Thus,
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and has already been indicated by users of the iPad, its use might enhance their inclusion in the

mainstream (van der Meer et al., 2015).

It might also increase the awareness of parents and teachers in that they can benefit from
intervention, and their communication skills can also be increased by using the iPad since it is widely
used in daily life (McNaughton and Light, 2013). SGD devices in iPads are being used for
communicative functions to express wants and needs, as well as being part of interactions with other
people (Waddington et al., 2014). The outcomes of some researches have suggested that the use of
SGD through the iPad have often been successful in teaching children communication skills;
nevertheless, it might be difficult for some students to use SGDs (Waddington et al., 2014). Moreover,
some studies have shown that SGDs can improve communication skills and reduce inappropriate
behaviours in autistic children (Flores et al., 2012) and facilitate their engagement in the classroom by

teaching them important academic skills (King, Thomezcek, Voreis and Scott, 2014).
Applications for Communication

There are different SGD iPad apps for supporting communication skills in children with
autism, such as the “Proloquo2Go” and “Sono Flex” (Xin and Leonard, 2014). Xin and Leonard's
(2014) study focuses on the use of the iPad through speech-generating devices with apps like the
Prologuo2Go software. Proloquo2Go contains a large number of icons, text-to-speech voices, colour-
picture symbols and a vocabulary of over 7000 items (Hill and Flores, 2014). New vocabulary and
concepts can be added in order to individualise the use of the software, and it might help children who
dislike changes and prefer consistency with minimal disruptions (Xin and Leonard, 2014). The simple
way with which one might use the software, like touching an icon on the screen, might reduce learning
anxiety (ibid). Furthermore, the visual language is helpful for nonverbal children with autism (ibid).
Thus, this kind of programme might be most beneficial for children with autism who have a strong
visual capability; thus, the intervention should be designed around their needs, more focus on their

strengths.

Nowadays, people are familiar with using the iPad, and the functionality and interconnectivity
of the iPad increases its potential benefit in terms of intervention (McNaughton and Light, 2013). It
includes available speech output for creating face-to-face interactions, available written output for the
purpose of participating in educational activities, an internet connection for the purpose of gathering
more information, access to multimedia such as video and photos for the purpose of enhancing
presentations, texting, cell phones, and access to social media in order to increase social interactions
and connections (McNaughton and Light, 2013). However, it might be difficult to keep the focus on
communication because it might isolate educational outcomes, just focus on technology, and neglect
the aim of enhancing the users' communication skills (ibid). If technology has the power to facilitate

an effective relationship and interaction between children with special needs and their caregivers,
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teachers, and peers, then it can be used in order to make them more active in society and support their

participation in daily life (ibid).

In order to gain benefit from apps before downloading that app, the skills and needs of
children should be taken into consideration because recent surveys have found that these apps are
often purchased without professional support or knowledge;for that reason, parents and children
require technical support (ibid). The evaluation of apps for the purpose of finding an appropriate
communication system might increase the effectiveness of intervention and decrease the frustration of
parents and teachers (ibid). On the other hand, if the app cannot be individualised to create better
supportive, communicative competence, children cannot take maximum benefit from their
intervention. As King et al. (2014) indicates, however, the SGD intervention app Proloquo2Go can
easily be individualised. For that reason, without the individualisation of the app, children with autism

might not take maximum benefit from the use of the iPad (McNaughton and Light, 2013).
SGD Intervention Proloquo2Go

Speech generating devices like Proloquo2Go are portable electronic devices which use
synthesised or digitised speech output (van der Meer and Rispoli, 2010). Students are taught to touch
the icon on the screen to make the devices produce prerecorded messages such as “I want to drink
juice” (ibid). There are instructional procedures for SGD which might be reviewed in order to
implement the software effectively. This instruction contains a presentation of opportunity, a
discriminative stimulus, reinforcement for communication, and prompts for behaviours from children
with autism (ibid). Based on this, the SGD application Proloquo2Go can give autistic children the
opportunity to eliminate the communication barrier associated with other AACs, such as manual signs,

because children can understand better if a natural voice output is provided (King et al., 2014).

The SGD app Proloquo2Go has a video on YouTube which shows how it works
(https://www.youtube.com/watch?v=k4vHGKIzREE). There is an app icon which opens by tapping
the screen. After the app is opened, the home page on the screen will appear and will include many
icons. At an essential level, Proloquo2Go includes the icon for the propositions and phrases of I
want, food, drinks, about me, I need help, toys, my tv and dvds, chat, | feel, activities, people, more, |
want to go, home, school and I need a break.” Under all of these icons, there are more related options
for children to express their needs, wants, ideas and opinions. As mentioned earlier, this programme
can easily be individualised for a child by adding more options, favourite things about the children,
their identity and special wishes, needs, opinions and information (King et al., 2014). In this video, we
can see how Rayn uses Proloquo2Go (https://www.youtube.com/watch?v=k4vHGKIzREE). In

addition, there are many more videos on YouTube which depict how Proloquo2Go can be used.

As can be seen from the videos, this SGD intervention app combine words, phrases, and
sentences by clicking on icons for the purpose of creating sentences which express wishes, ideas,

needs and wants from pre-recorded, or programmed, voice outputs (King et al., 2014). The application
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works by creating sentences like “I would like a drink please or I would like to play with that toy”
through the use of icons (Sigafoos et al., 2014). Teaching children how to request things using
Proloquo2Go by selecting icons from the screen of the iPad makes children learn quickly when
compared with other AAC systems. They also, however, learnt requesting skills from other types of
ACC systems as well (Kagohara et al., 2013). In another similar SGD app, “GoTalk Now,” children
increased their communicative behavioural skills (Desai et al., 2014). Nevertheless, Hill and Flores
(2014) have found that students demonstrated more requesting behaviours when they utilised
Proloquo2Go.

The type of voice output should be taken into consideration because the lack of variability, as
well as the robotic nature of the speech, might not be the best option for some students (van der Meer
and Rispoli, 2010). If children are not comfortable with the synthesised voice, the mother's voice or
the voice of someone who makes them comfortable can be used instead. The aim of the Proloquo2Go
is to make children better understood and give them the opportunity of better communicating with
others (ibid). Moreover, the Proloquo2Go can provide larger icons for the better convenience of its
users which is one of the affordances of mobile devices (King et al., 2014). Furthermore, it can be
claimed that using large screen devices might be more useful than using smaller ones for children with
autism (Odom et al., 2014).

All of this demonstrates that children with autism prefer to learn with iPad interventions with
well-established instructional procedures for enhancing their communication skills (Kagohara et al.,
2013). On the other hand, even though SGDs require fewer training sessions in order to reach mastery
(Lorah et al., 2013), some researchers have claimed that there is no difference in how quickly the
children learned with different AAC systems and that both systems are equally effective in terms of
ease of acquisition (Sigafoos et al.,, 2014). The study conducted by Waddington et al. (2014)
demonstrated, for instance, that some children were successful in maintaining communications and
found new communication partners by using iPad interventions. Moreover, by using this systematic

intervention, they learned more complicated and extended multi-step communications (ibid).

The significant criteria for effective iPad intervention are met by Proloquo2Go. For example,
this application supports features which allow its users to customise the program for individuals by
allowing the individual to input some special information by its users (Boyd et al., 2015). In addition,
grammar and vocabulary can be updated to better represent the child’s current level of language.
Moreover, children can also change the colour, voice and pictures used in Proloquo2Go. This app,
however, requires that the child have the basic motor skills to use an iPad; thus, parents and teachers
should take into consideration the requisite motor skills needed (Boyd et al., 2015). Some researches
have stated that it takes less time to learn how to use Proloquo2Go, and learning how to operate the
iPad and its applications in a very short amount of time is a significant criterion for any intervention

(ibid). Evaluating popular software in terms of whether they are helpful for children might facilitate
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educators and parents to find more appropriate interventions (van der Meer et al., 2013). Based on
what has been found, many studies have come to the conclusion that Proloquo2Go is an effective
intervention tool for teaching communication skills to autistic children (Boyd et al., 2015).
Nevertheless, even though Prologuo2Go is affordable when compared to other SGDs, there are still
cheaper apps on the market that work quite similarly to Proloquo2Go (Boyd et al., 2015; Xin and
Leonard, 2014). Also, ease of use and affordability does not necessarily demonstrate the educational
value of mobile devices. Pedagogical implications of technological devices still need to be under
scrutiny to be able to develop better educational practices.

Conclusion

Children with autism can benefit from SGD intervention software such as Proloquo2Go by
creating sentences with speech outputs. iPads are used for many educational purposes, and especially
for supporting children with special needs (Falloon, 2013). Studies suggest that children with autism
increase their communication skills when iPad-based intervention programmes such as Proloquo2Go
are utilised (King et al., 2014). In addition, this app is suitable with AAC systems in that it uses
pictures and photos. The study suggests that children with autism learn better with visual support and
that they might actively participate in this kind of intervention (van der Meer et al., 2015). The use of
iPads might make children active learners and increase their social participation because they feel
more accepted when they use the iPad (O’Malley et al., 2014). Proloquo2Go gives them the
opportunity to customise their intervention by better focusing on the needs and strengths of children
with autism. Using intervention programmes on the iPad, however, might divert children out of
participating in their educational activities and instead make them want to use that device's
entertainment features instead. For that reason, teachers and parents should be careful to keep their
children on task, or buy an iPad specifically designed for educational purposes so as to avoid such
inverted behaviours (Still et al., 2014). Parents and teachers might need guidance and support to find
the appropriate intervention app for their children. The affordability, accessibility, or popularity of the
application might not necessarily entail that the intervention method is exactly appropriate (Boyd et
al., 2015). For that reason, professional support should be provided to users in order to better facilitate
their using the intervention programme that they have opted for (ibid).
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Abstract

Many children need support with emotional literacy, while others experience behavioural or mental
health problems. A number of approaches exist, but not all are suitable for children and adolescents, as their
needs differ from those of adults. Play therapy is an effective psychotherapeutic approach for helping children
and adolescents. Play is a vital aspect of childhood, with its importance for healthy development being first noted
in the writings of Rousseau in the 18" century. Play therapy has now become a leading psychotherapeutic
intervention with children and adolescents despite the fact that play was not introduced into a counselling setting
until the early 20™ century. Play therapy is the most effective means of benefiting children in a counselling
relationship, and is undertaken in a nurturing environment in which children play out how they think about
themselves, what they need from their life, and what they have experienced, along with their reactions and
feelings. Play therapy is an effective method of helping troubled children tackle their distress, enabling them to
experience the freedom to explore their emotions and views of themselves, and others, through play. This article
will: (1) define play therapy, including its importance in a therapeutic setting; (2) demonstrate the effectiveness

of play therapy; (3) explore a number of current issues concerning the use of play therapy.

Ozet

Pek ¢ok ¢cocugun duygusal okuryazarlikla destek almasi gerekirken, digerleri davranigsal veya zihinsel
saglik problemleri yasamaktadir. Birtakim yaklagimlar mevcuttur, ancak bunlarin hepsi yetiskinlerinkinden farkli
oldugundan ¢ocuklar ve ergenler i¢cin uygun degildir. Oyun terapisi, ¢cocuklara ve genglere yardimct olmak i¢in
etkili bir psikoterapdtik yaklasimdir. Oyun, 18. yiizyilda Rousseau'nun yazilarinda ilk defa saglikli gelismenin
Oonemini vurgulayan ¢ocuklugun hayati bir yoniidiir. Oyun terapisi, oyunun 20. ylizyilin bagina kadar bir danigsma
ortamina girmedigi gergegine ragmen, c¢ocuklarla ve ergenlerle 6nde gelen bir psikoterapdtik miidahaleye
dontigmiistiir. Oyun terapisi, bir danigma iligkisinde ¢ocuklarin yararlanmasinda en etkili yoldur ve ¢ocuklarin
kendileri hakkinda ne diisiindiiklerini, hayatlarindan neye ihtiya¢ duyduklarimi ve yasadiklarini,ve birlikte
oynadiklari, besleyici bir ortamda duygulari ve reaksiyonlariyla gergeklestirilir. Oyun terapisi, sorunlu
¢ocuklarin zor durumlariyla basa ¢ikmalarina yardimci olmada etkili bir yontemdir; onlarin duygularmi ve

kendilerinin ve digerlerinin goriislerini kesfetme 6zgiirliiglinii yasamalarini saglar. Bu makalede: (1) terap6tik bir
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ortamin dnemini de igeren oyun terapisini tanimlanmasi; (2) oyun terapisinin etkinligini gosterilmesi; (3) oyun

terapisinin kullanimiyla ilgili bir dizi giincel konuyu arastirilacaktir.

Indroduction
PTUK?, (2011) defines play as “a physical or mental leisure activity that is undertaken purely

for enjoyment or amusement and has no other objective”.
The Association for Play Therapy (2003) defines play therapy as:

The systematic use of a theoretical model to establish an interpersonal process, wherein
trained play therapists use the therapeutic powers of play to help clients prevent, or resolve,
psychosocial difficulties and achieve optimal growth and development.

Play therapy can be defined as a dynamic process. Through their relationship with the
therapist, children are able to explore problems at their own pace, and according to their own wishes.
Play therapy can thus have a considerable influence on children’s current lives, by enabling them to
develop and change in a gradual manner. Thus, the role of the therapist is a vital one, due to its role in
transforming a child’s inner resources, and therefore the therapist should focus on child-centred and

play-centred activities, with speech being regarded as secondary (Hooper et al., 2012).

Due to the significance of the relationship between therapist and child, the majority of play
therapists employ the child-centred (Landreth, 2002) and non-directive model (Wilson and Ryan,
2005), and will not use play with the aim of making a child talk.

Importance of Play Threapy

As stated previously, play has a considerable role in the life of both children and adolescents.
It can be fun, educational, creative and stress relieving, giving opportunities for communication and
creating beneficial relationships with others. Play has a key role in children’s development in a
number of ways, including learning to tolerate disappointment and regulate emotions (Schaefer, 2011,
p.4). Play can provide opportunities for children to create their own worlds by building, developing
and maintaining their sense of self (Schaefer, 2011, p.4). Play can increase children’s confidence
through developing new skills, improving their physical and mental health, along with self-awareness,

self-esteem, and self-respect (Lester and Russell, 2008).

The therapeutic power of play can be placed into 8 categories: (1) communication skills; (2)
emotional regulation; (3) consolidation of relationships; (4) ethical judgment; (5) stress management;
(6) ego boosting; (7) preparation for life; (8) self-actualisation (Schaefer, 2011, p.4). In addition, play
therapy also gives short-term benefits, i.e. improved academic results and the lowering of stress levels
for both family and child (PTUK, 2011).

! Play Therapy UK
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The Therapeutic Power of Play and Play Therapy
Play has been observed in all cultures throughout history. It is a universal expression of
children and adolescents, and a common point of different ethnicities, languages and cultures (Drewes,
2006), and is thus critical to a child’s development. Play has a significance role in the acquiring of
social skills, the creation of social relationships, and the development of thinking (Chaloner, 2001),

while at the same time improving children’s self-confidence and accomplishments (Drewes, 2005).

Establishing the therapeutic power of play, and play therapy, will demonstrate the
effectiveness of play therapy in helping children deal with emotional and behavioural issues (Schaefer,
2011, p.16). Schaefer (1999) describes the therapeutic power of play through the identification of 25
therapeutic factors, including those discussed below.

Self-expression: Some children and adolescents have developmental limitations in language,
and so struggle with expressive and receptive language skills, including limited vocabulary and the
facility for abstract thinking (Schaefer, 2011, p.17). The primary therapeutic power of play is that of
communication (Schaefer, 1993, 1999), enabling children and adolescents to reveal their feelings by
means other than words, as they feel comfortable and free in the process of play (Landreth, 1993). It is
thus through indirect expression in play that children and adolescents are able to regain memories and
begin the process of healing.

Access to the unconscious: through the use of specialised toys, games and materials,
unconscious conflicts can be revealed through defence mechanisms (Klein, 1995), thus allowing
therapists to gain access to the children’s unconscious through play. Within a safe environment, and
with the right toys or games, children and adolescents can begin to adapt unconscious wishes and

impulses into conscious play and action (Schafer, 1999).

Direct and Indirect Teaching: play is able to teach knowledge and skills by direct instruction.
The use of toys, games, or other enjoyable activities, will excite attention, thus improving the ability to

learn and remember and improve motivation (Schaefer, 2011, p. 17).

Abreaction: During play therapy, children and adolescents express their stressful and
traumatic experiences, awarding them relief, while gaining a sense of power (Schaefer, 1999). Thus,

repeated sessions promote the ability to mentally overcome the issue at hand (Waelder, 1932).

Stress inoculation: Play therapy can be beneficial in overcome anticipatory life events, e.g.
starting new school, a family move, or the birth of sister or brother (Wohl and Hightower, 2001). By
using model coping skills, children and adolescents are able to lessen their fears of anticipatory life

events.
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Counter-conditioning of negative affects: Play therapy can help to overcome children’s fears,

e.g. nyctophobia’ or hospital-specific fears. Rea et al. (1989) found that play therapy helped to diffuse
children’s fear of hospital in fantasy play with both medical and non-medical materials. Fantasy play

also allows the development of defence mechanisms (Schaefer, 1999).

Catharsis: Emotional release is vital in psychotherapy (Ginsberg, 1993), enabling the release

of troubled and negative emotion through emotional expression or activity (Schaefer, 1999).

Positive effect: In play, children and adolescents are able to improve their mood and sense of
well-being, through their enjoyment and the lessening of stress (Aborn, 1993). Thus, play has a

positive effect on both their physical and emotional condition.

Sublimation: Sublimation enables children transform socially unacceptable behaviour to that
which considered acceptable (Schaefer, 1999).

Attachment and the enhancement of relationships: Ray, Bratton, Rhine and Jones, (2001) and
Van Fleet and Guerney, (2003) have established that play promotes a positive emotional connection
between parents and children. Play therapy thus assists parents in developing empathy and improving
the family environment, so addressing children’s behavioural issues (Rennie and Landreth, 2000).

Moral judgment: In play, children and adolescents follow rules, some of which are decided by
their parents, based on the basis of cooperation. Game play experiences allow children and adolescents

to advance through the early stages of moral realism (Schaefer, 1999).

Empathy: Role-play enables children and adolescents to improve their understanding of
others, and to see things from another’s perspective, thus improving altruism (lannotti, 1978) and

empathy (Strayer & Roberts, 1989), along with social competence (Connolly & Doyle, 1984).

Power/control: Play provides children and adolescents with freedom and unlimited power for
the duration of the game, enabling them to create new worlds that are subject to their wishes and needs
(Schaefer, 1999).

Competence and self-control: There is no limit to creativity during their play, enabling
children and adolescents to improve their sense of competence and self-efficacy (Schaefer, 1999), as

well as understanding the potential results of behaviours and actions.

Sense of self: In play, children can begin to experience complete permission to be themselves.
They can make decisions without any fear of judgment or evaluation (Axline, 1947), along with
experiencing the opportunity to understand the power within their own right to think, and to make

decisions, for themselves (Winnicott, 1971).

2 Fear of the dark
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Accelerated development: Play assists children to improve and understand the next stage of

another’s behaviour. Vygotsky (1967) observes that children always act older than their average age,
and their daily behaviour, during their play. Play has also been demonstrated to increase the pace of

children’s development.

Creative problem solving: Feitelson and Ross (1973) and Schaefer (1999) have demonstrated
that play helps to increase children’s creativity and divergent thinking. It is the process itself that is
more important than result, as it enables children to be free to think and create, and to try many
different ways and methods without any fear of the consequences (Schaefer, 1999; Sawyers & Horn-
Wingerd, 1993).

Fantasy compensation: During play, children directly substitute gratification of their wishes,
i.e. a fearful child can be courageous, or a weak child can be strong (Schaefer, 2011, p. 21).

Reality testing: Children are given an opportunity to practice reading social cues, and
understand the difference between fantasy and reality in play activities (Drewes and Schaefer, 2010,
p.11), thus enabling improved differentiation between reality and fantasy (Singer & Singer, 1990).

Behavioural rehearsal: In the safe environment of play, children and adolescents are able to
practice and rehearse socially acceptable behaviours (Schaefer, 2011, p. 21).

Rapport building: The most potent therapeutic power of play concerns the relational
component of rapport building (Drewes and Schaefer, 2010, p. 11). Play provides therapists with

opportunities for communicating and developing a relationship with the child (Landreth, 1993).

Although, many studies have focussed on the outcomes of play therapy with children, only a
small number focus on the process itself. Such process studies have investigated therapeutic factors
that have produced a desired change in a child’s behaviour, while a play therapist also needs to look at
the ways in which changes during play sessions can be optimised, in order to ensure the effectiveness
of the treatment (Kaduson, Cangelosi, & Schaefer, 1997).

The Effectiveness of Play Therapy

A number of researchers have employed meticulous research methods to establish the
effectiveness of play therapy, including a large number of meta-analytic studies (Schaefer, 2011,
p.10). Leblanc and Ritchie (2001) have found the average effect level of play therapy is 0.66, using a
meta-analytic approach in a review of 42 published and unpublished studies, thus establishing a
significant improvement (Leblanc and Ritchie, 2001). In previous studies, Smith and Glass (1977)
reported a mean effect size of 0.68 in meta-analytic studies of non-play based therapeutic interactions
with adults and children. However, Casey and Berman (1985) found this effect to be 0.7, with a mean
effect of 0.68 when play-based interventions were observed separately from non-play based therapies.

These results demonstrate play therapy interventions are equally effective as talk-based therapies.
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Bratton and Collagenous (2005) found a large mean effect size of 0.80 during their recent

studies focussing on the meta-analytic approach of play therapy interventions. Overall, these meta-
analyses demonstrated the importance of parents’ cooperation, due to the improved outcomes when

parents were trained to act as co-therapists (Bratton et al., 2005; Leblanc and Ricthie, 2001).

PTUK (2011) investigated both the referrer’s and the parents’ observation of changes in
children directly after therapy. A large number of children (3702 Cases) participated in this research,
with 74% of children being observed to experience a positive change, 18% a negative change, and 8%
no change. Overall, PTUK (2011) established that the simple answer to the question ‘How effective is
play therapy?’ is that between 74% and 83% of children demonstrate a positive change, with the level
of improvement depending on the depth of the children’s problems. In this study, the majority of
children experiencing severe problems show a positive change, i.e. 74% of those with slight/moderate
problems, and 83% of those with severe problems. Furthermore, age also has an effect on the level of
improvement. Generally speaking, younger children experience greater levels of positive change
(PTUK, 2011) (i.e. 80% at age 6 and 71% at age 12). The other factor relates to gender, with 71% of
girls aged 12 demonstrating higher levels of improvement than boys (PTUK, 2011).

The PTUK (2011) study also focused on children with severe problems. Between 1% January
2008 to 30™ June 2011, 56 children were observed by referrers, and 89 by parents. 83% of these
children were observed to experience positive change, 10% had no change and 8% had a negative

change.

As noted above, the effectiveness of play therapy can be influenced by age. The average age
of children was 7, years, and 6.7 years when play therapy was provided by professionals. In the
research undertaken by Weisz et al. (1987), Kazdin et al. (1990) and Casey and Berman (1985), almost
2 out of 3 of children were male and play therapy was found to be equally effective for both genders
and all ages. However, earlier studies on the effectiveness of child therapy found mixed results in
relation to the impact of both age and gender. Weisz et al. (1987) reported play therapy having a
greater effect on girls than boys, while Casey and Bernan (1985) reported no difference between
genders, but that play therapy proved more effective for younger children. Leblanc and Ritchie (2001)
reported play therapy to be significantly effective, with no difference observed between genders, or
age groups. As part of the PTUK (2011) research, 1871 cases were observed between the period 1%
January 2008 to 30" June 2011. The data revealed a slight decrease in the rate of positive change in

relation to an increase in age (see Table 1).
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Age N % Showing a positive change

5 111 73

6 215 80
7 280 78
8 275 76
9 332 74
10 276 74
11 223 76
12 159 71

1871

Table.1- Positive change by age

PTUK (2011) notes that the effectiveness of play therapy does not depend on gender. Table 2

demonstrates the results of observations of changes in children post therapy according to gender. A

slight difference was found, with 79% of girls, and 73% of boys, showing positive change.

Boys Girls
% %
Negative change 77 19% 02 15%
No change 15 8% 3 6%
Positive change 086 73% 35 79%
478 | 100% 80 100%

Table 2 — Changes Observed Post Therapy by Gender

PTUK (2011) has undertaken studies in the UK, along with countries such as Malaysia,

Australia and Ethiopia. Positive change was observed after play therapy, as follows: 61% in Australia,

69% in Malaysia and 90% in Ethiopia. These numbers reveal a positive change after play therapy,

regardless of ethnicity.

A review by Ray, Bratton, Rhine and Jones (2005) of 93 play therapy outcome studies has

established the positive effect of play therapy for children with emotional and behavioural difficulties.

Those given play therapy demonstrated a 0.80 positive change in comparison to those who were not
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given the treatment (Ray, Bratton, Rhine and Jones, 2005). Further analysis has also revealed that play
therapy is effective across setting, gender, age and clinical, and nonclinical, populations. The
importance of the findings of Ray, Bratton, Rhine and Jones (2005) concerns the fact that play therapy
is an effective intervention for children’s issues, and has a considerable effect on children’s behaviour,
social interactions and personality. When children are unable to socially adapt their behaviour, both
they, and their parents, can be negatively affected. Current research supports the conclusion that play

therapy has the power to influence behaviour.

Ray, Bratton, Rhine and Jones (2005) found that involving children’s parents fully in therapy
is not necessarily an effective alternative, but provides structured, and supervised, experiences for
parents to practice their skills with their children. Play therapy can be conducted by both professionals
or parents, with Ray, Bratton, Rhine and Jones (2005) finding a medium effect when play therapy was
conducted by a professionals, but a much greater one when it was undertaken by parents.

A number of studies have focussed on play therapy conducted by professionals and
paraprofessionals. Ray, Bratton, Rhine and Jones (2005) define ‘paraprofessionals’ as parents or
teachers, trained by a professional. The results of their study demonstrate that the effectiveness of play
therapy is moderate to large (i.e. 0.72) when conducted by professionals, but very large (i.e. 1.05),
when delivered by paraprofessionals.

Many studies have examined the effectiveness of play therapy in two categories: humanistic—
nondirective, or nonhumanistic— directive. Ray, Bratton, Rhine and Jones (2005) are of the opinion
that play therapy is effective regardless of approach, but humanistic treatment has demonstrated a

large degree of effectiveness, while non-humanistic treatments have demonstrated a moderate degree.

Ray, Bratton, Rhine and Jones (2005) have demonstrated no influence exerted by setting or
location. Many of the studies have been carried out either in a clinic or a school, and they found that
found play therapy conducted in a critical incident or residential setting had a greater effect than when
conducted in a clinic or school. Casey and Berman (1985) report that setting is not an influential factor

in the effectiveness of play therapy.

Ray, Bratton, Rhine and Jones (2005) have established that individual play therapy sessions
given by a paraprofessional are significantly more effective than either group or individual play
therapy undertaken by a professional. In addition, when conducted by professionals, both individual
and group play therapy had similar effects. Both formats are effective with effect sizes of 0.79 and
0.82, respectively. However, Weisz et al. (1995) report that individual play therapy sessions had a
greater effect than that of group therapy. The studies of Casey and Berman (1985), Weisz et al. (1987),
and LeBlanc and Ritchie (2001) reveal no significant differences between the effectiveness of

individual and group treatments.
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One significant factor in the effectiveness of play therapy concerns the number of sessions.

LeBlanc and Ritchie (2001) found that a greater effect resulted from between 30 and 35 sessions,
although Casey and Berman (1985) found the duration of treatment had a negative correlation with
outcomes. Weisz et al. (1987, 1995) and Kazdin et al. (1990) argue a lack of any correlation between

the effectiveness of play therapy and the length of treatment.

Both clinicians and researchers have attempted to establish an answer to this issue. Ray,
Bratton, Rhine and Jones (2005) have found no important differences, revealing that play therapy has
a positive effective, regardless of whether undertaken for behavioural issues or other identified
concerns. Casey and Berman’s (1985) study has demonstrated a difference in relation to the target
problem, although Weisz et al. (1987) note no significant difference, but report a significant
correlation between training and problem type. In a more recent review, Weisz et al. (1995) found no
difference in treatment effect by problem type, but established significant interaction between problem
type, the age of the child, and the training of the therapist.

Issues in Play Therapy

Play therapy raises a number of questions in relation to the procedures and processes of other
therapeutic methods. Although the play therapist may not anticipate all of the issues arising in the
playroom (Landreth, 2012), the researcher and therapists need to investigate therapists’ positions on

these issues.

Young children may not worry about the issue of confidentiality, but older children are more
socially aware, and may have concerns that the therapist might pass on information (Landreth, 2012).
This can prove a particularly sensitive issue with children who have experienced abuse. Therapists

need to provide confidentiality, unless it is an issue of safety:

In this special time, what you say or do is private. | will not tell your parents or teacher, or
anyone, unless it is necessary to keep you safe. If you want them to know what you do here, you can
tell them. That will be fine. You can decide. (Landreth, 2012)

A further issue concerning confidentially relates to parents, who are responsible for their
children, and will want to know how they can help them and how the sessions are progressing. It is a
problematic to determine the limits, but the primary concern of therapists should be to protect the
children.

Ethical and legal issues are also very important in counselling, and therapists need to bear a
number of these in mind, particularly in relation to children, who are a dependent sector of the
population (Landreth, 2012). Professional organisations advise play therapists to follow ethical
guidelines and standards of practice, and legal and ethical considerations specify that parents should be

involved when their children are undertaking play therapy (Landreth, 2012) as children do not have a
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legal capacity to refuse a service or protect themselves. During play therapy, a legal guardian should

be present, in most cases this would be a parent.

Therapists need to understand how to involve children in therapy, and a child-centred play
therapist should believe in a child’s capacity for self-direction and avoid any intrusion of her own
personality into the child’s play (Landreth, 2012). Therapy sessions are a special time of freedom for
the child, in which they can make their own decisions and direct their own life. Some children do not
wish to have a playmate, and so the therapist needs to wait for their permission to join in their play.
Thus the therapist needs to understand her role during play therapy, and help the child to hear, see, and
understand herself (Landreth, 2012), and at the start of therapy, in particular, the most effective
approach is to create a non-playing, or limited play, relationship. The role of therapists can change,
depending on therapy sections, and the nature of the child or situation, and thus for each case, the
therapist needs to have a full understanding of her role (Landreth, 2012).

At the end of each session, the therapist generally gives a child a sweet or chocolate, or happy
face sticker, as children understand that the purpose of gifts is to reward good behaviour (Landreth,
2012). Play is rewarding for children, so they have no need of a reward, (Landreth, 2012), but a
memento at the termination of the play therapy relationship can give the child something to remember
the therapist and the experience. Thus, therapists should be aware of the issues of “do they need to
give” or “what do they need to give” (Landreth, 2012).

Some children can be disorganised and messy during a play session, leading to the issue of
whether “these children be asked to clean up” (Landreth, 2012). Some therapists believe children can
leave a session without tidying away their toys, but others may ask them to put them away (Trotter,
2012). There is no direct answer for this question, as it depends on individual child’s behaviour and

the nature of their problem, which can result in being asked to tidy up becoming an issue.

During play therapy, some therapists inform children of the specific reason they are there,
believing that children should understand in order for behaviour change to occur (Landreth, 2012).
However, this method is focused more on the problem rather than the child. Therapists note that play
gives children a free and safe environment, and such intervention can damage the nature of this play

environment.

Some play therapists forbid children to bring a friend to the playroom during a play therapy
session (e), although others do allow friends to be present (Ginott, 1994). Axline (1969) notes that if
the therapist is conducting group therapy, a group chosen by the children is more effective than one
chosen by therapist. Dorfman (1951) states that therapy can be more effective when it is not taking

place between two individuals, and thus allows children to bring a friend to their play therapy sessions.
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However, play therapists experience a number of issues in relation to their training and

profession. Over the past decade, play therapy training has still been a relatively new training, with a
great deal of innovation taking place (Cattanach, 2003). The lack of high quality training has affected
the effectiveness of play therapy, due to the key role played by the therapist in a play therapy setting.
There has been an attempt to resolve these issues through establishing a number of hours of supervised

practice (Cattanach, 2003), and the education of play therapists still requires further development.
Conclusion

To conclude: the role of play is an indisputable factor in the life of children, having many
positive effects, such as self-confidence, self-esteem, and self-respect. This results in the important
effect of play therapy. Schaefer (1999), for example, reports the therapeutic power of play in 25
therapeutic factors, including Direct and Indirect Teaching, Abreaction, etc.

Play therapy is more effective with children and adolescents than other kinds of therapies, as
they feel more comfortable and free in playroom environments. In addition, evidence provided by
many researchers, from a considerable number of cases, has demonstrated the positive effect of play
therapy on children and adolescents, regardless of the following: the treatment modality/theoretical
model used; the treatment provider, setting, duration, and format (i.e. group vs. individual); the target
problem behaviour; gender and age; and the ethnicity of participants.

Despite the existence of a great many positive effects of play therapy, like other therapeutic
methods, it also has a number of issues. Thus, both researchers and play therapists need investigate

these issues further.
References
Aborn, A. 1. (1993). Play and positive emotion. Therapeutic powers of play, 291-308.
Axline, V. (1947). Play Therapy: The inner dynamics ofchildhood.
Axline, V. (1969). Play therapy (Rev. ed.). New York: Ballantine, 16.

Baggerly, J. N., Ray, D. C., & Bratton, S. C. (Eds.). (2010). Child-centered play therapy research: The

evidence base for effective practice. John Wiley & Sons.

Bratton, S. C., Ray, D., Rhine, T., & Jones, L. (2005). The efficacy of play therapy with children: A
meta-analytic review of treatment outcomes. Professional Psychology: Research and Practice, 36(4),
376.

Casey, R. J., & Berman, J. S. (1985). The outcome of psychotherapy with children. Psychological
bulletin, 98(2), 388.

Cattanach, A. (2003). Introduction to play therapy. Routledge.



Play Therapy Effectiveness and Issue
Chaloner, W. B. (2001). Counselors coaching teachers to use play therapy in classrooms: The Play and
Language to Succeed (PALS) early, school-based intervention for behaviorally at-risk
children. School-based play therapy, 368-390.

Dorfman, E. (1951). Play therapy. Clientcentered therapy, 235-277.
Drewes, A. A. (2005). Suggestions and Research on Multicultural Play Therapy. Guilford Press.

Drewes, A. A. (2006). Play-based interventions. Journal of Early Childhood and Infant Psychology, 2,
139.

Drewes, A. A., & Schaefer, C. E. (Eds.). (2010). School-based play therapy. John Wiley & Sons.
Feitelson, D., & Ross, G. S. (1973). The neglected factor—play. Human development, 16(3), 202-223.

Ginott, H. G. (1994). Group psychotherapy with children: The theory and practice of play-therapy.
Rowman & L.ittlefield.

Ginott, H. G., & Lebo, D. (1961). Play therapy limits and theoretical orientation. Journal of
Consulting Psychology, 25(4), 337.

Ginsberg, B. G.(1993). Catharsis. In C. E. Schaefer (Ed.), The therapeutic powers ofplay (pp. 107—
114). Northvale, NJ: Aronson.

Hooper, C., Thompson, M., Laver-Bradbury, C., & Gale, C. (2012). Child and adolescent mental
health: Theory and practice. CRC Press.

lannotti, R. J. (1978). Effect of role-taking experiences on role taking, empathy, altruism, and

aggression. Developmental Psychology, 14(2), 119.

Kaduson, H. G., Cangelosi, D. M., & Schaefer, C. E. (1997). Child therapy series. The playing cure:

Individualized play therapy for specific childhood problems. Lanham, MD: Jason Aronson.

Kazdin, A. E., Bass, D., Ayers, W. A., & Rodgers, A. (1990). Empirical and clinical focus of child and
adolescent psychotherapy research. Journal of Consulting and Clinical Psychology, 58(6), 729.

Klein, M. (1955). The psychoanalytic play technique. American Journal of Orthopsychiatry, 25(2),
223-237.

Landreth, G. (2012). Play Therapy The Art of the Relationship (3.rd ed.). Hoboken: Taylor and

Francis.

Landreth, G. L. (1993). Child-centered play therapy. Elementary School Guidance &
Counseling, 28(1), 17-29.

Landreth, G. L. (2002). Therapeutic limit setting in the play therapy relationship. Professional
Psychology: Research and Practice, 33(6), 529.

23



Bahaddin DEMIRDI$
Leblanc, M., & Ritchie, M. (2001). A meta-analysis of play therapy outcomes. Counselling

Psychology Quarterly, 14(2), 149-163.
Lester, S., & Russell, W. (2008). Play for a Change. National Children's Bureau.

Play Therapy UK (PTUK). (2011). An Effective Way of Promoting Children’s wellbeing and
Alleviating Emotional, Behavioural andMental Health Problems. Accessed [Online]:

http://playtherapy.org.uk/Research/Researchl , 12 July 2017.

Rae, W. A., Worchel, F. F., Upchurch, J., Sanner, J. H., & Daniel, C. A. (1989). The psychosocial
impact of play on hospitalized children. Journal of Pediatric Psychology, 14(4), 617-627.

Ray, D., Bratton, S., Rhine, T., & Jones, L. (2001). The effectiveness of play therapy: Responding to
the critics. International journal of play therapy, 10(1), 85.

Rennie, R., & Landreth, G. (2000). Effects of filial therapy on parent and child
behaviors. International Journal of Play Therapy, 9(2), 19.

Sawyers, J. K., & Horn-Wingerd, D. M. (1993). Creative problem-solving. Therapeutic powers of
play, 309-322.

Schaefer, C. E. (1999). Curative factors in play therapy. The Journal for the Professional
Counselor, 14(1), 7-16.

Schaefer, C. E. (Ed.). (2011). Foundations of play therapy. John Wiley & Sons.
Singer, D. G., & Singer, J. L. (1990). The house of make-believe. Harvard University Press.

Smith, M. L., & Glass, G. V. (1977). Meta-analysis of psychotherapy outcome studies. American
psychologist, 32(9), 752.

Strayer, J., & Roberts, W. (1989). Children's empathy and role taking: Child and parental factors, and
relations to prosocial behavior. Journal of Applied Developmental Psychology, 10(2), 227-239.

The Association for Play Therapy. (2017). Why Play Therapy? Accessed [Online]:
http://www.adpt.org/page/WhyPlayTherapy, 13 July 2017.

Trotter, K. S. (Ed.). (2012). Harnessing the power of equine assisted counseling: Adding animal

assisted therapy to your practice. Taylor & Francis.
VanFleet, R., & Guerney, L. F. (Eds.). (2003). Casebook of filial therapy. Play Therapy Press.

Vygotsky, L. S. (1967). Play and its role in the mental development of the child. Soviet
psychology, 5(3), 6-18.

Waelder, R. (1932). The Psychoanalytic Theory of Play in Psychoanalysis: Observation, Theory,
Application (SA Guttman, Ed.).


http://playtherapy.org.uk/Research/Research1
http://www.a4pt.org/page/WhyPlayTherapy

Play Therapy Effectiveness and Issue
Weisz, J. R., Weiss, B., Alicke, M. D., & Klotz, M. L. (1987). Effectiveness of psychotherapy with
children and adolescents: a meta-analysis for clinicians. Journal of Consulting and Clinical
Psychology, 55(4), 542.

Wilson, K., & Ryan, V. (2005). Play therapy: A non-directive approach for children and adolescents.

Elsevier Health Sciences.
Winnicott, D. W. (1971). Playing and reality. Psychology Press.

Wohl, N. A. N. C. Y., & Hightower, D. (2001). Primary mental health project: A school-based
prevention program. School-based play therapy, 277-296.

25



‘ [ Sosyal Bilimler Akademi Dergisi ISSN
2636-7599

The Journal of Social Sciences Academy

Mayis / May 2018 Cilt/ Volume: 1 Say1/ Issue: 1 Sayfalar / Pages: 26 — 34

SEYYIiD MUHAMMED ALi CEMALZADE iLE OMER SEYFETTIN’IN
HiKAYELERINDE MILLIiYETCIiLiGIN TEMEL OGESi OLARAK DIiL’E
BAKISLARI

SEYYiD MUHAMMAD ALi CEMALZADE AND OMER SEYFETTIN'S
STORIES ON LANGUAGE AS THE BASIS OF NATIONALISM iN THEIR STORIES

Sinan Cereyan'
Ozet

Seyyid Muhammed Ali Cemalzide ile Omer Seyfettin ayni donemin sahsiyetleridirler. Seyyid
Muhammed Ali Cemalzade uzun bir émiir (106 y1l) yasamisken Omer Seyfettin ise ¢ok kisa (36 yil) bir hayat ifa
etmistir. Cemalzade ile Seyfettin, I. Diinya Savasi’na tamklik etmisler. Iki sahsiyet aymi cografyanin fakat farkli
sosyal dokunun karakterleridirler. Cemalzade Iran milliyetgiligini, Seyfettin ise Tiirk milliyetiligini eserlerine
konu edinerek devletlerinin bekalarim idame etmeye ¢alisnuslardir. Ciinkii Iran ve Osmanli, Bat1 devletleri
tarafindan bir¢cok saldirtya maruz kalmiglardir. Dolayisiyla her iki devlet, Bati tarafindan pargalanmak
istenmistir. Cemalzade ve Seyfettin ise bu olumsuz durumdan etkilenerek ¢areyi kendi milletlerinin faziletlerini
anlatmakta bulmuslardir. Buradan hareketle Cemalzade ile Seyfettin’in milliyetgilik anlayislarinin ortak ve farkli
yonlerini tespit etmek bu c¢alismanin kapsamint meydana getirmektedir. Calisma betimsel ydntemden

yararlanarak hazirlanmigtir.
Anahtar Kelimeler: Cemalzade, Seyfettin, milliyetgilik, dil, hikaye.
Abstract

Seyyed Mohammad Ali Jamalzadeh and Omer Seyfettin are the same period personalities. Seyyed
Mohammad Ali Jamalzadeh had a long life (106 years) while Omer Seyfettin had a very short (36 years) life.
Jamalzadeh and Seyfettin witnessed World War |I. Two persons are characters of the same geography but
different social touch. Jamalzadeh tried to renegotiate Iranian nationalism while Seyfettin tried to treat the bans
of the states by taking Turkish nationalism into their works. Because Iran and the Ottomans were subjected to
many attacks by Western states. Therefore, both states are desired to be dismantled by the West. Jamalzadeh and
Seyfettin were influenced by this negative situation and found that the remedy tells about the virtues of their own
nations. From this point of view, determining the common and different aspects of Jamalzadeh and Seyfettin's

nationalist understandings brings the scope of this work. The study was prepared using the descriptive method.
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Giris
Milliyetcilik, ulus devletlerin insasi i¢in ¢imento 6zelligini ifade etmektedir. Bu sebeple ulus
devletlerin insast aynt zamanda milliyet¢iligin insast demektir. Ciinkii ulus devlet ile milliyetcilik
methumu arasinda bir gobek baginin var oldugunu sdylemek yerinde bir tespit olacaktir. Dolayisiyla
modern anlamiyla milliyet¢iligin, imparatorluklar i¢in bir tahrip fonksiyonu gordigii iddia edilebilir.
Ciinkii imparatorlugun konsepti icerisinde farkli etnik, kiiltiirel ve dinsel cesitlilikler varken, ulus
devlet bu cesitlilik yerine yekpare bir anlayis ikame etmektedir. Boylelikle ulus devletler, kendi
devletlerinin bekalar1 i¢in toplumda homojenlestirici bir 6zellik sergilerler. Ciinkii milliyet¢iligin

biinyesinde barindirdig ayn1 dil, ayni tarih, ayn1 etnik koken diger farkliliklari elimine etmektedir.

Bagka bir boyutu ile milliyetcilik kritige edildiginde somiirgelestirmenin bir araci oldugu
goriilmektedir. Cilinkii Bat1 devletleri, kendilerine hedef olarak sectikleri devletler ile savasini etnik
unsurlar lizerinden gergeklestirir. Nitekim bu etnik unsurlar imparatorluk biinyesinde huzur ve giiven
icinde yasamasina ragmen Bati’min milliyetgilik fikrine tutunarak birer devlet edinmek isterler. Bu
istekte bulunanlar i¢in, etnik milliyet¢iligin hiyerarsi olarak bir iist kategoriye yiikselerek ulus
milliyetciligini meydana getirmektedir. Ancak bu istege maruz kalanlar iginse imparatorluklarin
dagilis1 ama bu dagilisin yeni bir formatta (ulus) devletin ortaya ¢ikmasi anlamma gelmektedir. Iste
tam da boyle bir realite ile kars1 karsiya kalan Seyyid Muhammed Ali Cemalzide ve Omer Seyfettin
kendi devletlerinin bekas1 icin milliyetciligi, Imparatorluktan ulus devlete gecis siirecinde
tanimlamaya, anlamlandirmaya c¢alismiglardir. Ciinkii milliyetcilik her iki yazarda da somiirgeci
devletlere kars1 bir kalkan olarak goriilmiistiir. Iclerindeki tefrikay: bertaraf etmenin ancak kendi
tasvirlerindeki milliyet¢ilik anlayisi ile olabileceklerini dile getirmislerdir. Bu baglamda ikisinde de
dikkat ¢eken unsurun dil oldugu goriilmektedir. Nitekim dil vasitasiyla insan ve millet zihni/bilinci
anlam kazanmaktadir. Her iki yazar, dil ne kadar saf ve temizse birlik ve beraberlik o kadar giigli, dil

ne kadar ecnebi ise ayrilik ve diismanligin o kadar ¢ok olacagini dile getirirler.

Bu sebeple Cemalzade ile Seyfettin kalemlerini ayni1 sey i¢in kullanirlar: Dilde sadelik, hayatta

diristliik ve millette vatanperverlik anlayigimi hikayelerine islerler.

Cemalzade ve Seyfettin'in eserleri dikkatlice incelendiginde yazilarinda agik bir fark
goriilmektedir. Cemalzade yazilarinda, milletinin kusurlarini onlara gostererek onlarin daha ¢agdas bir
millet olmasina ¢alisirken, Seyfettin ise halkin, ulusal diisiince etrafinda birbirine kenetlenmesini
saglamaya c¢alisir. Cemalzade gercekgi elestirel bir yaklasimi benimserken Seyfettin ise daha duygusal

bir diisiinceye sahiptir.
Seyyid Muhammed Ali Cemalzade’nin Hayati

Seyyid Muhammed Ali Cemalzide 1891 yilinda isfehan’da dogdu. Babasi Seyyid
Cemalleddin, iran’da Mesrutiyet Hareketine (1896-1906) katilan hiirriyetcilerdendir. Cemalzade ilk
tahsilini Tahran’da yapti. Sonra Beyrut’a yerleserek 1908 yilinda laik bir miifredatin oldugu okula
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kaydoldu. Ortadgrenimini Liibnan’daki Antora okulunda tamamlayarak 1910 yilinda Paris’e gitti.
1915°de Paris’de Dijon Universitesi Hukuk Fakiiltesini bitirdi. Ayn1 y1l Isvigre’de evlendi. I. Diinya
Savas’min ilk yillarinda Berlin’e giderek Iran milliyetcilerinin burada kurduklar1 ve Seyyid Hasan
Takizade’nin baskanligini yaptig1 komiteye katildi. Bu komite Rusya ve Ingiltere’nin iran iizerindeki
emellerine mani olmak igin teskil edilmisti. Cemalzade ayni yil bu komitenin gorevlisi olarak
Bagdat’a gitti. 1916 yilinda tekrar Berlin’e dondii ve Iranli hiirriyet¢i gdgmenlerle ¢alismaya baslad.
Birlesmis Milletler teskilatinda da gérev almis olan Cemalzade dmriiniin geri kalan kismini Isvigre’de
gegirdiz. Cemalzade, her ne kadar iran’dan uzak kalmis olsa da aklindan Iran’1 hi¢ ¢ikarmamistir. Fars
hikayeciligi alaninda iiretken bir yazar olan Cemalzade 106 yasinda (8 Kasim 1997) Cenevre’de

hayata gdzlerini yummustur3.
Omer Seyfettin’in Hayat1

Omer Seyfettin, 1884 tarihinde Balikesir vilayetine bagli Génen kaza merkezinde diinyaya
geldi®. Babasi sert karakterli bir askerdi. Babasmin gorevi dolayisiyla Gonen’den ayrilan aile
Istanbul’a geldi. Omer Seyfettin, énce Mekteb-i Osmani’ye, ardindan Askeri Baytar Riistiyesi’ne
kaydedilir. Bu okulu tamamladiktan sonra Edirne Askeri Idadisi’ne devam eder. 1900 tarihinde Edirne
Askeri Idadi’yi bitirerek Istanbul’a doner. Burada Mekteb-i Harbiye-i Sahaneye baslar. 1903 yilinda
Makedonya’nin karigmasi iizerine Piyade Astegmeni riitbesiyle, merkezi Selanik’te bulunan Ugiincii
Ordu’ya tayin edilir. Balkanlarda ortaya ¢ikan milliyetcilik hareketinden dolayr Omer Seyfettin farkli
yerlerde gorev alir. Ayni zamanda bu milliyetgilik hareketlerini gozlemleyerek hikayelerine konu eder.

Tiirk hikayeciliginin bu unutulmaz ismi 6 Mart 1920°de hayata gozlerini yumar®.
Seyyid Muhammed Ali Cemalzade’nin Milliyet¢ilik Anlayisi

Cemalzade, yetisme ¢agina adim attiginda, iran'n ve 6zellikle de memleketi Isfehan’in sosya-
politik miicadelelere maruz kalmasi onun entelektiiel kisiligine etki eder. Sosyo-politik karisikliktan
dolay1 Iran halki muvafik ve muhalifler (hiirriyetgiler) olarak ikiye béliiniir. Cemalzade ise bu iki grup

arasinda kalir. Ancak daha sonra babasindan etkilenen Cemalzade hiirriyetcilerin safinda yer alacaktir.

Cemalzade, gencliginin ilk yillarinda, Berlin'e gider. “franli Milliyetci Komite” O sie 4isaSy

«s 1 olarak adlandirilan milliyetgi cevrede yer alir ve Kdve (s ) Dergisi’nde, Iran hakkinda
yazmaya baslar. Ozellikle Farsgay1 her alanda iyi dgrenmeyi nasihat etmistir. Bu saikle kendisinin
yazdig1 her sey Farscadir. Orta yas ve yashiliginda Farsga'y1 hevesle okumus, yeni sdzciiklerin ve

terimlerin ne anlama geldigini not etmistir.

2 Kanar, Mehmet, Cagdas iran Edebiyatinin Dogusu ve Gelisimi, Say Yay., Istanbul, 2013, 5.123.

*Rahimiyan Hiirmiiz, Edvar- i Nesr-i Farsi- ez Mesrutiyet ta inklab-i islam, Tahran, 1384, s. 82.

“Alangu, Tahir, Omer Seyfettin Ulkiicii Bir Yazarm Romani, May. Yay., Istanbul, 1968, s.25.

®Argunsah, Hiilya, Omer Seyfettin, Biitiin Eserleri, Hikayeler 1, Dergah Yay., Istanbul, 3. Baski,
2012, s. 15-18.
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Cemalzade, ilk hikayesini “Fdrsi Seker Est”i (Fars¢a Sekerdir) Kave Dergisi’nde nesretti. Alti
hikdyeden olusan hikayelerinin tiimiinii ise 1922 yilinda “Yeki Biid Yeki Ne Bid” (Bir Varmis Bir
Yokmus) adli bir eser olarak Berlin’de yayinladi®. Bu hikéyelerinin ortak 6zelligi giinlik konusma
dilini iceriyor olmasidir. Bu ozellik, kimileri tarafindan tepkiyle karsilanarak yazar zevksizlikle

suclanmistir’.

Cemalzade hikayelerinde sosyal sorunlar1 iglerken ecnebi kelimeleri kullananlari elestirir.
Mesela “Fdrsi Seker Est” adli hikdyesinde Avrupa hayrani Iranli bir gencin Fransizca kelimelerle

karisik bir Fars¢a konugmasini tenkit eder:

..Avrupa hayram bay bu kelimeleri duyar duymaz yataktan asagi atladi. Okudugu romani
kapatip paltosunun cebine koydu, etrafina bakmadan ve giiliimseyerek Ramazan’a dogru gitti...
Avrupa hayrami ‘kardes, kardes’ diyerek tokalagmak iizere elini uzatti Ramazan’a. Ramazan bu
hareketi anlayamadi ve biraz geri ¢ekildi... Ben de saatlerdir ne kadar basimi kaziyorsam absoluman
(absolument) hichir sey bulmuyorum, ne pozitif ne negatif bir sey. Absoluman! Benim gibi en iyi
familiden diplomali genci... Nigin buraya biraktilar? ®

’

Cemalzade, ‘‘Ddstani-i Reciil-i Siyasi’’ adli hikayesinde ise iilkenin siyasi atmosferini

elestirir.

...Hayir, bu islerin diiriistliikle ne alakast var. Diiriistliik yani riisvet almamaktir. Siyasi adam
riigvet almayan adamdir. Dedim riigvetten maksadin nedir? Calisanlara ve mollalara verilenlerden
mi? Dedi evet eski zamanlarda fakir fukara, biiyiiklere, agalara, seyh ve mollalara riisvet verirdiler.

Fakat durum degisti mal sahipleri vezir ve hakimler elleri altinda ¢alisanlara riisvet veriyoriar.. 2

Konunun devaminda Seyh Cafer’in diiriistliigi ve vatanperverligi dillere destandir. Hac1 Ali
de tliccar olmus yiiksek bir kazanci var ve siyasetten uzaklasmistir. Seyh Cafer birka¢ ay sonra bir
partiden milletvekili olarak secilir. Bir siire milletvekilligi yapar fakat daha sonra bu isin sikintili ve

tehlikeli oldugunu anlar. Sonunda kenara ¢ekilip siyasetten uzak, sakin bir hayat: tercih eder™®.

Cemalzade, bu hikdyesinde Iran devlet sistemi igindeki idari ve ekonomik yolsuzlugu
suclamakta ve siyasette riigvet gibi konular1 ele almaktadir. Amaci, yurttaglarinin zayifliklarini ve

kusurlarim gizlemek degil, tam tersine, onlara bu durumu gostermektir™.

Cemalzade, “Recul-i Siyasi”, “Derdd-i Dil-i Molla Kurbanali” ve “Bele Dig Bele Cogonder”

gibi hikayelerinde iran toplumunun geri kalmishgini, sosyal sorunlar1 hiciv yoluyla tenkit eder.

® Kanar, Mehmet, a.g.e., 5.125.

"Ariyenpir, Yahya, Ez Saba Ta Nima, Cilt 11, Tahran, 1350, s. 279.

8Dehbasi, Ali, Yeki bud yeki ne bud, Muhammed Ali Cemalzide, Sohen Yay., Tahran, 1392, s. 38.

9Dehbasi, a.g.e., S. 62.

Parsinejad, Kamran, Seyyid Muhammed Ali Cemalzide, 1.Baski, Rizgar Yay., Tahran, 1381, s. 38.

UDest-i Gayb, Abdulali, Nakd-i 4sar-1 Muhammed Ali Cemalzide, Nuyed Siraz Yay., Siraz, 1390, s.
90.
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Cemalzade'nin tarihi vizyonu ile ilgili olarak, edebiyatin yanisira tarih yazimi alaninda da
basarili oldugunu vurgulamak gerekir. Camalzade’nin dogumu oncesinde, iran tarih yazimm
geleneksel/klasik tarih metodolojisine gore ele alinmaktaydi. Bu sekilde tarih¢i, peygamberler
doneminden itibaren krallarin cagina kadar tarih yazmaya baslar ve her hikayeyi sirayla anlatir, tim
tarihin genel bir durumunu ele alirdi. Ancak Camalzade, “Diistiyi Hale Herse” adli calismasinda
iilkesi icin her zaman bir sorun olan 6zel bir konuyu (Iran-Rusya iliskileri tarihi) segti ve tarihsel

belgelere dayanan bir analitik kitap yazdi.

Kitapta anlatici, Kirmansah seferinde bir gengle tanigir. Geng yarali Rus Kazak’in1 karlar
altindan ¢ikarip mutlak bir 6liimden kurtarir. Anacak Kazak, paraya tamah ederek Kazaklarin grubuna

ulastiginda genci Sldiirtiir™.

Cemalzade, bu tahlil yontemi ile geleneksel Iran tarih yazininda bulunmayan, iran tarih

yazimu kiiltiiriine girdigi sylenebilir.

Omer Seyfettin’in Milliyetcilik Anlayis1

Omer Seyfettin’in hayat;, Osmanli Imparatorlugu'nun sosyo-politik bir buhrandan gectigi
doneme rastlamaktadir. Seyfettin, entelektiiel olgunluguna vardigi zaman, Osmanli Imparatorlugu
¢okiisiinli yasamaktaydi. Seyfettin, bu ¢okiisi 6nlemek i¢in milliyetgilik duygulari ile hareket etmistir.

Ayni zamanda bu taniklik, onun edebi bakisi ve yaratim tizerinde biiyiik bir etki olugturmustur.

Omer Seyfettin’in edebiyat konusundaki calismalarinin zeminini Tiirkgiiliik olusturmaktadir.
Clinkii yasadigr donemin fikri faaliyetleri Tiirkgiiliik ekseninde cereyan etmistir. Ayn1 zamanda Ziya

Gokalp ile yakinligini da hesaba katmak gerekir.”®

Seyfettin, 1911 tarihli meshur “Yeni Lisan” adli makalesinde milli birlik ve milli dil arasindaki
miinasebete dikkati ¢eker. Gengleri heyecanli bir dil ile tlkiistine davet eder. Osmanli Devletini
yikmak isteyen kavimlerde milliyetcilik suuru uyanmistir. Bu suur, kendisini dilde gostermektedir.
Omer Seyfettin de Tiirk genglerini uyanmaya cagirir™. Omer Seyfettin'in diizenli olarak tekrarladigt

bir ciimle vardir: "Her milletin kendine ait bir dili vardir ve Tiirklerin dili de Tiirkcedir".

Omer Seyfettin, Efruz Bey ve Mahcupluk Imtihani, gibi ¢alismalarinda dil meselesi iizerinde
durdugu gibi, Ashab-: Kehfimiz adl1 hikayesinde de milletlerin kendi dillerini feda ederek yapma/suni
bir dil kullanmaya kalkigsmalar1 ve bunu savunmalariyla alay eder. Bunu bagka milletlere degil de bize

ait bir kusur olarak goriir™.

Mir Abidini, Hasan, iran Oykii ve Romamnm Yiiz Yili |, (Ceviren; Derya Ors), Niisha Yay.,
Ankara, 2002, s. 61.

BArgunsah, a.g.e., s. 33.

“Enginiin, Inci, Yeni Tiirk Edebiyati Arastirmalari, Dergéh Yay., istanbul, 2013, s. 159.

Enginiin, a.g.e. s. 160.
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Omer Seyfettin’in Bilgi Bucag: adli uzun hikdyesinde, Efruz Bey karakteri, dil meselelerini

konu edindigi konferanslar diizenler, Yeni Lisancilar elestirir. Arapga ve Farsca kaidelerin atilmasin
cahillikle aciklar. Tiirkce karsiligi olmayan Arapca ve Farsca kelimelerin yerine de Tatarca ve

Mogolca kelimeler konulmalidir der. Asil Tiirk¢e’nin eski Tiirk¢e oldugunu savunur;

“Iste Tiirkce buna derler... Efruz Bey hemen kiirsiiden atladi. Arzu ettigi eski Tiirkceyi
konusan Bucaklilarin ellerini sikti Kut itergam, kut itergam... (Tebrik ederim, tebrik ederim)
Boyunlarina sarildi. Hepsini optii. Oyle yanik bir millivetperverdi ki milliyetin bu ani, bu mucizekdr
tezahiirii ona inci gibi gozyaslar: doktiirdii. Aglhyordu. Evet, demek ki herkes, hi¢ olmazsa her Bucakl

L] o7 16 »
astl lisanminmi biliyormug!™.

Omer Seyfettin, Tiirk ulusal bilincinin ve milliyetgi diisiincenin yerlesmesi ile ilgili temay:

Hiirriyet Gecesi adli hikdyesinde soyle islemektedir:

"Ey gen¢ gel sen bir kahraman ol. Nefsini diisiinme. Bos gururu, menfaatperverligi birak.
Milletini uyandir. Senin milletin daha kendi ismini bilmiyor, kendi lisanini bilmiyor. Zaman yiirtimiis o
uyumus geride kalmis. Dost sandigi, bagrina bastigi gizli diigmanlar biitiin servetini, biitiin saadetini
vagma etmis... Ona ilim, servet, saadet, duygu, ideal ver. Ben seni gérdiim sokak fenerine nasil

. v g 17
vurdugunu gérdiim™". "

Yash bir adam, hiirriyet gecesinde sevingten sokak fenerini kiran bir genci goriir. Gence
nasihatte bulunur. Hiirriyet zannettigin sey gizli diismanlara yardimindir. Bu ylizden sen biiyiik bir
kahraman olarak milletini bu derin uykudan uyandir. Onlara kendi lisanlarin1 6gret. Boylelikle senin

milletin esaretten kurtulmus olsun der.

Seyfettin’in “Primo Tiirk Cocugu” hikdyesinde, Kenan adli karakter, italyan bir kadinla
evlidir. Kenan, kendi cocugunun, Tiirkliigii, italyan olmaya tercih ettigini gordiigiinde cok mutlu olur.
Cocugunun Tiirk kimligiyle yasamasi icin ¢cabalamakta ama Italyan olan esi Garzia bu duruma karsi
¢ikmakta ve oglu Primo'yu alip iilkesine donmeyi istemektedir. Kenan, esine oglunun italyan olmasini

istemedigini sdyler ve ogluna da Tiirk oldugunu ve Tiirk kiiltiirliyle yasamasi gerektigini dile getirir:

Primo yalmiz senin ¢ocugun degildir! Senin onda ne kadar hakkin varsa, benim de o kadar,
belki daha ziyade hakkim var. Lakin ben sana itisaf etmek istemem. Cocugumuzu ¢agiririz, sorariz.
Hangimizi arzu ederse onun olur. Ya benimle kalir, Tiirk olur yahut seninle Italya’ya gider. Orada ya

18
papaz olur, ya korsan...

Seyfettin, “Primo Tiirk Cocugu” hikdyesinde din/inan¢ mefhumunu, kiiltiiriin bir 6gesi olarak

gormektedir. Kiiltiir ise milliyet¢iligin temel kodlarindan biridir.

®Argunsah, Hiilya, Omer Seyfettin, Biitiin Eserleri, Hikayeler 4, Dergih Yay., istanbul, 2. Baski,
2007, s. 208-2009.

" Omer Seyfettin, Hikayeler 2, s. 74-75.

8 Omer Seyfettin, Hikayeler 1, s. 256.
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Milliyetciligin Temel Ogesi Olarak Dil’e Bakislar

Omer Seyfettin hikayeleriyle toplumun aksayan yonlerini tenkit etmekten ¢ekinmez. Taassup,
bilgisizlik gibi tavirlar karsisinda gogu zaman mizah ile genisletilmis bir hiciv tercih eder. Gizli mabet,
Hiirriyet Gecesi, Lokanta Esrari, T0S, Kurbaga Duasi, Gayet Biiyiik Bir Adam bu tip

hikayelerindendir.

Ayn1 zamanda Omer Seyfettin'in eserlerinde de tarihsel bir bakis acis1 vardir. Seyfettin
hikayeleri ile tarih kahramanlarini ele alarak Tiirk dilini yeniden canlandirma ve Tiirk ulusal kimligini,

vatanseverlik duygularim 6n plana ¢ikarmay: hedeflemistir.

Mehdi adli hikayesinde milletlerin kurtaricilarini beklediklerini isler. Bir devletin ¢okiis
nedeni iyi teshis edilmelidir. Omer Seyfettin’e gore ¢okiisiin sebebi milletin dilinden uzaklagmasidir.
Bu sebeple, Seyfettin, Tirklerin yasama sansinin dilde oldugunu belirtir: Milliyet muhabbetinden
vatan muhabbeti, vatan muhabbetinden de lisan muhabbeti dogar diyen Seyfettin yazilarinda millet-

vatan-dil miinasebetini daima isleyecektir®.

Omer Seyfettin, genclere Tiirk olmanin gurur ve suurunu asilayabilmek, Tiirk milletini var
eden manevi ve kiiltiirel degerleri canli tutmak, tanitmak ve sevdirmek ftlkiisii ugruna, hikayeler
yazmustir. Genglere tarih suuru vermek igin hikayelerinin konusunu ¢ogunlukla Tirk tarihinden, Tiirk
kahramanliklarindan almig. Eserlerini tamamen sade ve 0z Tirkge ile yazmis, Tiirk dilini yeni
nesillere sevdirmek, dilde Tirkgiliigin kivilermimi  ateslemek istemistir”. Omer Seyfettin

hikayelerinde mazi ve kahramanlik hasretini dile getirmistir.
Sonuc¢

Cemalzade iran'da Seyfettin ise Tiirkiye'de, modern dykii yazisinin babalar olarak bilinir.
Cemalzade ve Seyfettin’in yasadiklar tarihsel kesit siyasal hayatin canli oldugu bir dénemdi. Her iki
iilkede de siyasal kirilmalar yasandigi i¢in halkin {izerinde olumsuz bir etki olusturmustur. Ciinkii
yasanan milliyetcilik hareketleri her iki iilkenin bagimsizligini tehdit etmistir. Dolayisiyla bu tarihsel
ozellik halkin yasaminda zorluklar ortaya ¢ikarmistir. Bu zorluk, her iki yazarin edebi yaratimlari

iizerinde derin bir etki olusturmustur.

Her iki yazarin ordu (askeriye teskilati) ile iliskisinin oldugu bilinmektedir. Seyfettin Osmanl
hiikiimetinin kurmus oldugu profesyonel bir orduya asker olarak girmis ve yabanci somiirgecilere
kars1 cesitli miicadelelere katilmistir. Cemalzade ise Birinci Diinya Savasi'nda Iran'a gitmis.
Ingilizlerle ve bunlarm sémiirgeciligine karsi Iran'in giineybatisindaki yerli halklari seferber etmeye

calismistir.

Seyfettin, Rumeli sinirinda oldugu yillarda, Balkanlar'da milliyet¢i hareketler meydana

gelmistir. Bulgar ve Makedon partilerinin bagimsizlik ilanlart Osmanli Imparatorlugu’nun pargalanma

9 (Unlii, Mahir, Tiirkce’de Oykii Roman, inkilap Yay., istanbul 2009, s. 8.
“Enginiin, a.g.e., 5. 161.
2! Toker, Yalgm, Omer Seyfettin Tiirkliik Ulkiisii, Toker Yay., istanbul, 2005, s. 8.
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sebebi olmustur. Yazarin bu gergegi gormesi, onun bakis acgismi oldukea etkilemistir. Cemalzade ise
acimasiz Avrupalilar’in Iran't hedef aldiklarim ve miimkiin oldugu kadar somiirmeye calistiklarina
sahit olmustur. Her iki yazar da iilkelerinin bagimsizliklarinin tehlikede oldugunu bildikleri i¢in

milliyet ve milliyet¢i arzulara yonelmeyi bir gorev olarak kendilerine addetmislerdi.

Her iki yazarin edebi calismalarinda milliyet ve milliyetcilik temalar1 yer almaktadir. Bu
temalarda dikkat ¢eken unsur ise ana dildir. Ciinkii iki yazara gore ulusal biling, ana dil ile
gergeklesmektedir. Bu vesile ile her iki yazar, hem ana dillerine hem de dil ¢aligmalarina biiyiik bir

ilgi gdstermislerdir.

Her iki yazara gore iilkelerini yok olmaktan kurtaracak regete milliyetcilige olan inangtir. Bu
diisiince ile hareket eden Cemalzade, Kave Dergisi’nde milletinin esarette olduguna dikkat ¢ekmek
icin "Bir ulus esir edilirken" «sée sl Sl 895 adli ilk ¢aligmasini kaleme almustir. Seyfettin ise,
1911 tarihli meshur “Yeni Lisan” adli makalesinde milli birlik ve milli dil arasindaki miinasebete
dikkati ¢ekmistir. Onun asil vurguladigi ise "Her milletin kendine ait bir dili vardwr ve Tiirklerin dili de
Tiirkcedir".

Her iki yazar da dili ulus insa etmenin bir araci olarak kullanmisti. Halklar1 diinyanin
neresinde olursa olsun onlarin anlayacagi dogal, sade olan bir dili kullanmay1 tercih ettiler. Her iki
yazar dikkatlerini, dilin Onemine, sadeligine, hem de tiim dil kavramlarinin kolaylastirilmasina

harcadig1 soylenebilir.

Cemalzade ve Seyfettin'in eserleri dikkatlice incelendiginde yazilarinda agik bir fark
goriilmektedir. Cemalzade yazilarinda, milletinin kusurlarin1 onlara gostererek daha ¢agdas bir millet
olmasina ¢alisirken, Seyfettin ise halkin, ulusal diislince etrafinda birbirine kenetlenmesini saglamaya
calisir. Cemalzade gercekei elestirel bir yaklagimi benimserken Seyfettin ise daha duygusal bir

diisiinceye sahiptir.

Cemalzade ve Seyfettin okura yeni bir ulusal kimlik kazandirma ve okuru, gurur duyacaklar
orneklerle tanistirma ve onlara model olarak alacaklari tarihi kahramanlar yaratmay1 hedeflemislerdir.

Her iki yazarda tarihten alinacak derslere olduk¢a inanmaktadirlar.
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BiR VAROLUSSAL KAYGI ALANI OLARAK MEKAN
THE PLACA AS AN EXiSTENTIiAL CONCERN AREA

Ugur CUMAOGLU*
Ozet

Mekan, bireyi ait oldugu topluma ve degerlere adapte edip kimlik kazandirma konusunda tiim toplumlar
icin en hassas alandir. Kisi zihin diinyasin1 da mekana bagli olarak inga eder ve kisinin zihninde kurmus oldugu
diinya ayn1 zamanda yagadig1 toplumu ve kendini konumlandirip anlamlandirdigi diinyadir. Birey, bu saiklere
bagli olarak ya sarsilmaz bir kimlik insa edecek veya bu gerceklikten uzak bir hayat igerisinde bir kopus

yasayacaktir.

Calismada mekan ve kimlik ile bu iki kavramin birbirlerini nasil etkiledikleri baz1 oérnekler {izerinden

ifade edilmeye calisilmustir.

Anahtar Kavramlar: Mekan, birey, kimlik, anlam

Abstract

The place is the most sensitive area to all societies in adapting and identifying the collecting and valuing
that the individual belongs to. The person builds the world of mind in accordance with the space, and the world
in which he / she has established himself / herself in the mind of the world at the same time. Depending on these

impulses, the individual will either build an unshakable identity or experience a break away from this reality.

In the study It has been attempted to express the place and the identity and how these two concepts

interact with each other through some examples.

Key Words: Place, Individual, Identity, Meaning.
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Bir Varolussal Kaygi Alan1 Olarak Mekan

Giris:

Hayat, yasadigimiz mekanlar araciligiyla her ne kadar miicessem bir boyutta kendini ifade
ediyorsa da, artan kavramlar ve tanimlar hayati daha muglak hale getirebilmektedir. Zira her kavram
ve tanimin zihnimizde mekansal veya somut bir karsiliginin olmasim isteriz. Bu 6geler, soyut alanin
elemanlar1 olarak boy gosterdikge kaygan bir zeminde yiiriime kaygisi zihnimizi rahatsiz eder. Bu

nedenle tiim duyu organlarimizla kavranan alanlar bizim i¢in daha giivenilir alanlardir.

Insan, miitemadiyen var olussal bir sanci ile kars1 karsiyadir. Devamli bir tehlike riski tastyan
ve korunulmasi pek de 6nemsenmeyen insan hafizasi, ontolojik kayginin en 6nemli tetikleyicisidir.
Hafizasim1 kaybetmis bir insanin, kendini bulmak igin ilk basvurdugu kaynak nereye ait oldugudur.
Yani belleginde yer alan kim’ligine ait mekanlar ve bu mekanlara ait kayitlardir. Belegin yitimi ile
icine diisiilen derin ve dipsiz boslugun agtig1 yaralar, insana dogusundan beri yiiklenen anisal
kayitlarla rehabilite edilebilir. ‘Bellek, varolusumuz acisindan diger biitiin bilissel veya algisal
beceriler kadar temel bir oneme sahiptir.(...)Bellek sistemlerimize depolanmus bilginin biiyiik bir kismi

dogast geregi mekdnsaldir. Bir seyleri nereye bakmamiz gerektigini hatirlayarak buluruz. 2

Renksiz Mekanlar Riiyalarim Yitirmistir

Dogustan a4ma birinin gdzleri yerine kullandigi diger duyu organlar, goziin yerini
doldurabilmek i¢in azami diizeyde ¢alisir ve gelisme kat eder. Goren birine nispetle optimum diizeyde
bir bellege sahip olmasi miimkiin olabilir. Hayat1 parmak u¢larinda yasayan birinin, renksiz bir diinya
hayal etmesi ne kadar normal ise renkleri bildigini sanan birinin hayal edememesi de o kadar
anormaldir. Bin Bir Gece Masallari’nda ki gizemli ve sira disi renklerle tasvir edilen mekanlari hayal
edebilmek bir yetkinliktir. Alice ile Harikalar Diyarinda dolasip orada ki diinyanin bir parcast olmak,
o diinyay1 zihnimizde insa edebilmek bir kabiliyettir ve hayal diinyamizdaki mekanlarin son derece
canli oldugunun isaretidir. Fakat bize bunlarin gercek olmadigini sdyleyen, kendi diinyalarinin
avm’lerini gergek mekanlar gibi bize yutturmaya ¢alisan Yalanci Tilki’ler de elbet olacaktir. Bu tilkiye
inanip pembe yalanlarla oriilmiis Polyannact bir diinyada yasayabiliriz veya tam aksine Sanco
Panza’y1 yanimiza alip Don Kisot gibi bu yapilara savas da acabiliriz. Ya da Vladimir ve Estragon gibi

her sorunumuzu ¢6zmesi i¢in Godot’u bekleriz.

Insanlarin kahir ekseriyeti, dogustan gdrme engelli olmamasina ve hayatin tiim renklerini
bilmesine ragmen, riiyadan yoksun varliklardir. Gordiigiimiiz tim riiyalarda insa ettigimiz tiim
mekanlar siyah ve gri tonlarda, soluk ve ruhsuz. Gordigiimiiz sayisiz mekanin fotografi zihnimizde

kayitlar halinde var olmasina ragmen, hayatimiza tasarlanmis mekanlar iizerinden yapilan

2 Jennifer M. Groh, Mekan Yaratmak, Metis Yay., Istanbul, 2016, s. 183
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miidahalelerle giderek bellegimizden siliniyor. Modern mimarinin miidahalesi sonucu siirekli degisen
caddeler, sokaklar ve yapilarin isimlerinin degismesiyle zihnimizde yer alan bunlara bagli kayitlar da
giderek deforme oluyor. Ait oldugumuz, dogup bilylidiigiimiiz, yasadigimiz mekanlarin uyandigimiz
her giinde degisen yabanci bir yer haline gelmesi, degisen ve solan riiyalarimizin veya riiyasizligimizin

temel dontstiirticiileridir.

Bilmedigimiz, asina olmadigimiz, bize ait olmayan yerler hayatimizda da yer edinmez. Biz
mekana mekan bize yabanci hale gelir ve ‘bize ait olmayan, kendimizi ait hissetmedigimiz mekdanlarin
da riiyalarimizda yeri olmaz.” Giderek kendi kiiltirimiize, medeniyetimize, onlara 6zgii unsurlara
yabancilagiriz. Bu yabancilagsmaya ilk olarak Orhan Pamuk’u 6rnek verebiliriz. Pamuk’un, bir siire
tartigmalara da sebep olan ve bir kitabinda dile getirdigi iddia edilen, minarenin serefesini ve ikindi
vaktini kastettigi ‘imam ikindi namazi saatinde caminin balkonuna ¢ikarak ikindi ezanini okudu’ s6zii
buna Srnektir. Tkinci bir rnek de ise Paulo Coelho nun Simyact adli eserinde Ozdemir ince minareden
ezan okuyan miiezzini ‘yiiksek kulelere ¢ikip sarki okuyan adamlar’ diye terciime eder. ki 6rnek de
sathi bir bilincin veya kasti bir hareketin misalleri de olsa, temelde ait olunan medeniyete

yabancilagsmanin bi¢imleridir.

insan Meta Olursa Mekéan Buharlasir

Insanligin bir tiirlii kurtulamadig: krizlerin anatomisi veya fizyolojisi iizerine her giin sayisiz
nutuk dinliyoruz. Hayat1 bir risk yonetimi olarak gostermek i¢in harcanan olaganiistii cabadan ve igten
pazarliklt miicadeleden modern mimari de nasibini aliyor. Miilkiyet hakki, bir tiirlii bitmeyen ve bizden
sonrakilere miras olarak kalan cagcil bir bor¢glanmanin adi oldu. Artan niifus, ortaya ¢ikan konut
ihtiyaci, her finansal kademeye gore ayarlanan ve omiir boyu siirecek bir kolelige siiriikleyen destek

kredileri, sozde her biit¢ceye uygun tanitim paketleri vs. insanliga iftiharla sunulan biiyiik yalanlardir.

Tuiavii, Papalagi’nin yasadig1 kenti gordiikten sonra onun halini sdyle anlatir; ‘Papalagi, tipki
bir midye gibi, sert bir kabugun icinde oturur.(...) Barinag: dikine duran tag bir sandigr andwrir, ¢ok
sayida gozii olan delik desik bir sandigi. Bu tas kabuga yalmiz tek bir yerden girilip ¢ikilr. (...)
Burada barimaga girmek icin biiyiik bir giicle itmek gereken agir bir tahta kanat vardwr, ama burasi
heniiz isin basidir, barinaga gergekten ulasabilmek i¢in daha bir siirii tahta kanadi itmek gerekir.(...)
Bu barmnaklar da dik duvarlarla béliimlere ayrilmistir. Kanatlardan kanatlara, giderek kiiciilen
kutulardan kutulara gecilir. Papalagi bunlara oda adim vermistir.(...) bir Samoa’li bu kutularda
hemen boguluverir, ¢iinkii hi¢bir yerden igeri bizim kuliibelerimizde oldugu gibi taze hava girmez.(...)
Papalagi iste hayatimi bu kutular arasinda gegirir.*(... )3 Tuiavii’nin anlattigi, goézlemledigi,

betimledigi tabiatla irtibatt minimum diizeyde seyreden veya hig iliskisi kalmamis modern insanin evi.

3 Erich Scheurmann, Gégii Delen Adam, Ayrit Yay., Istanbul, 2017, s. 27-30 )
*Tuiavii, Schuermann’nin Gogii Delen Adam adli eserinde adi gegcen ve Samoa’dan Ingiltere’ye
getirilmis bir yerli. Orda ki gdzlemlerini aktarirken modern ingiliz Insanina Papalagi adyla hitap ediyor.
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Ev, bizim i¢in sevginin paylasildigi, komsuluk iligkilerinin azami diizeyde strdiiriildigl, ¢ogunlukla
bahgeli, kisinin aidiyet kaygisini ortadan kaldiran, sarsilmaz bir medeniyetin ve inancin ézgiiveninin
zihinlere ve goniillere islendigi, her bireyin ge¢cmisten aldigini imaninin engin ufuklari ile besleyerek
hep daha ileri tasimasina yardimci olan mekanlardir. Bu mekanlar bizim i¢in yeri geldiginde aym
zamanda bir mescittir. Kagimilmaz bir kaosun heyula gibi ruhlarimizi esir aldigi bir diinyada, tiim
kainat ruhsuz cesetlerin temerkiiz ettigi bir mezarlik olmaktan kurtulamaz. Hikmetle yogrulmus

ruhlarda temayliiz eden ise irfan ve estetik olur.

Her seyi ticari bir metaya doniistiiren, kurtlu bir elmaya doniisen beyinler, 6nemsiz ‘sey’ler
listesinin en basindaki nesne olarak insani1 goriir. Elimizdeki dlgme ve degerlendirme kriterleri ticari
ve nakdi 6l¢iitler oldugu i¢in mekanlar bizim nezdimizde sayisal degerlere doniisiir ve insanlar da bu
mekanlarin, para cinsinden el degistiren miisterileri olur. Sokaklar1 isgal eden reklam miisveddeleri,
mekanlar1 daha fazla tiiketmek tlizere dizayn eden tiiketim gurulari, her yapay mimari gelisimde
insanlig1 yeni bir paradigmanin esigine getirmeye calisan miihendislik, insan1 mekan {izerinden

tasarlamaya devam ediyor.

Bauman; ‘aligveris merkezleri oOyle diizenlenmistir ki, insanlar siirekli etrafa bakarak,
gozlerini sonsuz sayida cazip maldan ayirmadan, ama hicbirinin basinda da fazla dikilmeden bir
oraya bir buraya gidip gelirler; durup birbirleriyle iki c¢ift laf etmelerine, birbirlerinin yiiziine
bakmalarina, tezgdhta sergilenen nesneler disinda bir sey diisiinmelerine, olgiip bicmelerine ve
tartismalarina imkan yoktur.’4 der. Her seyimizi tiiketim canavarimin istahina goére tasarladik. O
doymak bilmez ejderhayr doyurmak bizim en biiylik endisemiz haline geldi. Bugiin, sokaga acilan
kapilarimizin yerini kamusal alana agilan balkonlar, arastalarin bedestenlerin yerini aligveris ve
eglence sokaklari, bir zamanlarin en ragbet goren aligveris alani olan pasajlarin yerini devasa avm’ler,
kahvehanelerimizin nezih ortaminin yerini otantik ve egzotik tasarimli kafeler, hanlar ve hamamlarin
yerini sinifsal yapiy1 dayatan yildizli oteller ve devre miilkler, samimiyetin ve veresiyenin tahammiil
yeri mahalle bakkallarinin yerini pesinci ve suratsiz siiper marketler ve popiiler kiiltiirin ruhsuz ve
ylizsiiz yapilart isgal etti. Bu durumlar gelistikce mescitlerimiz daha bir yerin altina ¢ekildi. Bina
ettigimiz birgok yapimin en alt kati mescitlere ayriliyor artik. Kutsalimiza ait tiim mekanlar1 giin
gectikce hayatimizdan daha c¢ok dislar olduk ve bu mekanlar tipki bir 6lii gibi giderek yer altina
cekildi.

Biling Sehre Ruh Verir
Bilincin kentlesmesi, tersine bir umutlanma veya kutuplanma dogurur. Kent, kdyde yasayan
icin daha yasanilir ve firsatlara agik bir alandir ve kdyde yasayan, i¢inde her an kente doniik bir umut

besler. Kentte yasayan igin ise artik asinmis yanlarin ve stirekli stres altinda yasamanin verdigi

4 Zygmunt Bauman, Kiiresellesme, Toplumsal Sonuglar:, Ayrmt1 Yay., Istanbul, 2010, s. 31
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umutsuzluk ile kentten kéye gé¢menin ve daha sessiz / sakin bir hayat yasamanin stirekli devinim
halidir. Kent, bilincin sermaye tarafindan isgalidir. ‘Kapitalist kentlesme, ¢ok yogun sosyal ve politik
kesmekesin bir arenasi, ayni zamanda kapitalizmin esitsiz gelisme diyalektiginde devingen bir gii¢ ve

bu diyalektigin anitsal ifadesidir. o

Kentlerimiz, merkezden ¢evreye dogru hiyerarsik ve kati bir sinifsal diizlem izler. Banliyd,
getto, tagra gibi kavramlar, merkeze uzakligi tanimlamaktan ¢ok sinifsal mekanlari ifade etmek i¢in
tirettigimiz haysiyetsiz kavramlar. Bu kentlerde, sanayi kollarinin kentin {izerine bir karabasan gibi
yaydig1 kirli havay1 her nefeste damarlarina tasiyan uysal isgileriz. Fabrika bacalari, iiretim tesisleri,
fosseptik cukurlar, kentsel atiklar, geri doniisiim tesisleri arasinda, tabiatimiza uygun goriinen sentetik
yatigtiricilar olan ve dogayir aratmamaya calisan peyzaj garabeti kent parklarinda desarj olamaya
calisiyoruz. Bedenimizde biriken tiim elektrik yiikii, beton yiginina donmiis kentte topraga akacak bir
yol bulamayinca i¢imizde Ki depresyonu biiyiitiiyor. Boylece insanlar daha agresif, daha tahammiilsiiz
oluyor ve daha sert ruhsal ¢okiintiiler yasiyor. Fakat icimizde, kentin tiim hizindan ve giiriiltiisiinden
uzak, sessizligi lizerine giyinmis, insanin ruhuna dokunan sarkilar terenniim eden, uzaklarda bir
yerlerde bizi bekleyen, yemyesil doganin iginde gizli, hayallerimizin en 6nemli mekani olarak yer

edinen bir kdy veya dag evi hep var.

Mekan, oznenin igine sikistigr kiigiik bir penceresi olan bir hapishane, 6liimii yasadigi bir
mezar, hayalleri gibi giinbegiin eriyen ve yalmzliginin tesellisi ufak bir ev, kimsesizligin soguk
barakas1 olabilirken; ayni zamanda insanin i¢ine diisen ve kdinata acilan bir kap1 da olabilir. Mekan,
insan igin bir fethin ve yasamin tesis edildigi yer olabilirken; bir isgalin veya zulmiin dayatildigi,
bilerek veya bilmeyerek buna katilindig1 yer de olabilir. Ancak en goriiniir haliyle mekan, asir1 ve
herhangi bir 6lgegi olmayan tiiketimin, herkeste goriilen fakat tedavi edilemeyen davranis kalibidir.
Baudrillard’in da dedigi gibi ‘Tiiketim artik hi¢bir anlama gelmediginde herkese 6zgii bir sey haline

gelecektir. o

Kent Kaygiy1 Tetikler, Sehir Mutlulugu insa Eder

Insanin merkez noktasi kalbidir. insan kalbi araciligiyla sehir ile iliski kurar. Sehir de organik
bir yasam formudur. Onun da damarlari olan cadde ve sokaklarina merkezinden kan pompalanir. Bu
damarlara kan yiiriiditkk¢e sehir canli ve ruh sahibi bir varlik gibi yasar. Sehri yasatan, ona hayat ve ruh

veren de kendisi gibi sehrin merkez noktasini bilen insandir.

Insan, icine dogdugu zaman ve mekanin kaginilmaz etkisi altinda bir émiir yogrulup durur.
Bizden once gelen her birey, kendi zamaninin tesirlerinden kurtulamadan mekana dokunmus ve bu

etki altinda kendisinden sonra gelen her seyi etkileyecek izler birakmustir. Tipki bizimde bunu tekrar

> David Harvey, Kent Deneyimi, Sel Yay., istanbul, 2016, s. 317
® Jean Baudrillard, Tiiketim Toplumu, Ayrint1 Yay., Istanbul, 2008, s. 63
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edecegimiz gibi. Ancak i¢ine hapsoldugumuz bu hiz ve haz ¢aginda, sermayenin insam bir iiriine
cevirip ruhsuzlastirmasi, en basta insan olmak iizere her seyi bir tilketim malzemesine ¢evirmistir. Her
sey seri halde ayni fabrikadan ¢ikan, barkot numarasiyla piyasaya siiriilen tek tip mamul haline geldi.

Buna bagli olarak mimari de hep ayn1 kayginin tek tip betondan yiginlar1 olarak boy gosteriyor.

Mekanlar, yabancilar i¢in kim’ligimiz gérevini goriir. Bize has, bize ait, kendi diinyamizin ve
hayat1 algilayis seklimizin miicessem halidir. Bugiinkii gibi bir kayginin, tiiketimin, tek tiplesmenin
arizal 6rnekleri degildir. Mimari, insanin harcina uygun olan toprak ve tasla estetik kazanir. Simdi biz
aslimiza uygun unsurlar ile insa edilmis her seye yabanciyiz. Bir yabanci gibi bir turist gibi bize ait

mekanlar1 geziyoruz, ¢iinkii bu yapilar bir miizeye doniistiikten sonra baskasina ait oldu.

Hakikatin derinligini yansitmaya c¢alisan zamanlar {istii bir mekan islubundan diisiip, sanki
cennetten U¢iincii bir diislis yasamig gibi dik basli, kendini begenmis, kibirli ve asi yiginlarin enkazi
altinda kaldik. Insan, modern ve post modern garabetin kirli kavgasi arasinda, bu muhteris aklin
iirettigi yapilara bakarak i¢indeki asil yiizii tanimaya ve kesfetmeye calisiyor. Diinyaya anlam verdigi
diizeyde yapilar bina ederken; diinyaya, hayata, insana, zamana anlam katacak yapilar insa etmeyi de
1skaliyor. Bir mekan olarak 6teki sehir olan kabristanlar ve onlarin sakinleri bu ruhsuzluk kargisinda
daha diri duruyor. Oysa insan, yasadigi kentte kalabaliklarin sebep oldugu sirkiildsyonu dagitmaya

calisan otogarlarin ve havaalanlarinin, her an gitmeye hazir yolcusudur.

Sonug¢

Insanin digindaki hicbir sey hayatin dznesi degildir. Ozneye bile insan olmadan anlam
yiiklenemez ki mekan bile bundan vareste degildir. Eline keski ve ¢ekici alip tasa sekil vermek tizere
hazirlanmis kisi, biitiin giizelliklerin kaynagini bilerek o tasa sekil vermek istiyorsa, ona ayni zamanda
bir ruh katma endisesi de tasir. Her seyi giizel kilani hayatin her aninda hdkim gormek, zamana karst
direngli bir hafizay1 da mekana islemek demektir. Insa ettigimiz tiim yapilar, tiim mekanlar kim

oldugumuzun 6rnekleridir.

Insan, zaman ve mekan, medeniyetin ii¢ farkli ayag: olarak kabul edilir. Hikmet ve marifet bu
ticliinlin harcina karilip birlestirildikten sonra ortaya ¢ikan estetik sanat olarak ifade bulur. Medeniyet
ve insan, zaman ve mekan aynasinda kendini temasa eder. Zaman insanin olgunlugunun, mekéan

medeniyetin derinliginin aynasidir.
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REPORTING FINANCIAL LEASING TRANSACTIONS WITHIN IAS 17
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Ozet

Ticari hayatin uluslararasi boyuta varmasimin dogal bir sonucu olarak Uluslararast Muhasebe
Standartlar1 (UMS) ortaya ¢ikmustir. Ulkelerin ticari faaliyetlerinin muhasebelestirilmesi agisindan ortak bir dil
olan uluslararas1 muhasebe standartlari her iilkede oldugu gibi iilkemizde kendi dilimize ¢evrilerek bu anlamda
Tiirkiye Muhasebe Standartlar1 (TMS) muhasebe bilimimize kazandirilmistir. Isletmeler tarafindan faaliyetlerin
muhasebelestirilmesinde ayri ayri belirlenmis ortak muhasebe standartlari kullanilmaktadir. Bdylece benzer
islemler i¢in kullanilacak 6zgiin muhasebe standartlari gelistirilmistir. Finansal kiralama, isletmelerin kurulus
veya biliyime donemine gegtiklerinde, yatirimlarimi gergeklestirmek icin ihtiyag duyduklari orta vadeli
finansman yontemlerinden birisidir. Yatirimlarin gergeklesmesinde banka kredileri ve 06zkaynaklarin

kullanilmasina alternatif bir finansal yontemdir.

Calismada TMS 17 Finansal Kiralama Standardinin, faaliyetlerin ve finansal kiralamanin
muhasebelestirilmesi anlaminda kullanilacak politikalara yer verilmistir. Bu politikalarin hem kiraya veren hem

de kiraci agisindan uygulanmasina yonelik drnekler verilip ¢aligma tamamlanmstir.
Anahtar Kelimeler: Uluslararasi muhasebe standartlari, finansal kiralama, faaliyet kiralamasi
Abstract

International Accounting Standards (IAS) have emerged as a natural consequence of the international
dimension of commercial life. International accounting standards, a common language for the accounting of
countries’ commercial activities as well as in every country it is translated to our own language as Turkey
Accounting Standards (TAS) has been brought to our accounting science. common accounting standards which
separately determined by the enterprises are used in accounting for activities. Thus, original accounting

standards have been developed for similar transactions. Financial leasing is one of the medium term financing

! Doktora Ogr., inénii Universitesi, kudbeddinseker@gmail.com
2 Ars. Gor. Dicle Universitesi {IBF isletme Béliimii ibrahimcemberlitas@hotmail.com
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methods that businesses need to realize their investments when they enter the establishment or growth period. It

is an alternative financial method for the use of bank credits and equity in the realization of investments.

In the study, the policies has been expressed which used in accounting of operating and financial lease
of TAS 17 Financial Leasing Standard. The study was completed by giving examples of the implementation of

these policies in terms of both leaseholder and tenant.

Key Words: International Accounting Standarts, leasing, operating lease

Giris

Isletmeler dénemsel olarak yatirimlarmi orta vadeli finansman yontemli ile gergeklestirmek
isterler. Bu yatirimlar genelde isletmelerin kurulug veya biiylime donemlerine gecis asamalarinda
olmaktadir. Yatirimlarin gergeklesmesinde banka kredileri ve 6zkaynaklarin kullanilmasina alternatif
bir finansal yontemdir. Finansal kiralama, 6zellikle KOBI’lere yonelik alternatif bir finansman ve

yatirim yontemlerinden birisidir.

Finansal kiralama finans alaninda yatirim mallariin finansman araciligini yapmasi yoniiyle de
katma deger meydana getiren baslica yatirim yontemidir. Bu anlamda yatirim mallarinin finansmanina
tesvik edilmesi finansal kiralamaya yapilacak olan tesviklerle dogru orantilidir. Zira finansal kiralama
ekonomiye yeni bir boyut getirmesi yoniiyle de iiretimin ve dolayisiyla istihdamin artmasina katkida
bulunmaktadir. Tiim bunlarin bir sonucu olarak da teknolojinin yenilenmesine aracilik etmesiyle de

refah seviyesinin artmasinda da rol oynamaktadir. (DPT, 2007:111)

Tiirkiye Muhasebe Standartlarinin (TMS) 17. Standardinda diizenlenen “Kiralama Islemleri”
standardi ilk olarak 24 Subat 2006 tarih ve 26090 sayili Resmi Gazete’de yayimlanmistir. Devam eden
yillarda farkli degisiklik ve diizeltmelerle Resmi Gazete’de yeniden diizenlenmistir. Standartta
“Kiralama Islemleri”nin kapsamu, standartta gecen tanimlar, kiralama islemlerinin simiflandirilmasi ve

ilk muhasebelestirmeye iligkin agiklamalara yer verilmistir.

Ilgili standartta kiralama islemlerinin muhasebelestirilmesine yonelik aciklamalar
bulunmasina ragmen uygulamada bazi farkliliklarla karsilagilmaktaydi. Fakat s6z konusu diizeltmeler
ve glincellemelerden sonra farkliliklar ortadan kaldirilmis ve muhasebelestirme anlaminda

uygulamada biitiinliik saglanmustir.

1. Finansal Kiralama

Isletme bilangolarimin aktif kalemlerinin en &nemlilerinden biri de duran varliklarla ilgili
bulunan finansal kiralama hesabidir. Uretim yapmak iizere makine yada ekipman ihtiyac1 olan kisi

veya isletmelerin bu ihtiyaglar1 karsilamak tizere her zaman nakitleri olmayabilir. Bu durumda kisi
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veya isletmeler makine yada ekipmanlari bir finansal kiralama sirketi araciligiyla temin

etmektedirler.

1.1. Finansal Kiralama Kavram

Literatiirde “leasing” diye de bilinen finansal kiralama kavramina iligskin genel kabul gormiis
tanim Avrupa Leasing Birligi tarafindan yapilmistir. S6z konusu tanimda; “Finansal kiralama belirli
bir siire i¢inde kiralayan (lessor) ve kiraci (lessee) arasinda imzalanan ve {ireticiden kiraci tarafindan
secilip, kiralayan tarafindan satin alinan bir malin, miilkiyetini kiralayanda, kullanimini ise kiraci da
birakan bir sozlesme olup, malin kullanimi belirli bir kira o6demesi karsiliginda kiraciya

birakilmaktadir.” (Ceylan,1995: 55).

TMS 17’ye gore finansal kiralama “bir varligin miilkiyetine sahip olmaktan kaynaklanan her
tiirlii risk ve yararlarin kiraciya devredildigi sézlesmedir”. VUK’ un miikerrer 290. Maddesinde,
finansal kiralama “kira siiresi sonunda miilkiyet hakkimin kiraciya devredilip devredilmedigine
bakilmaksizin, bir iktisadi kiymetin miilkiyetine sahip olmaktan kaynaklanan riskler ile yararlarin
tamamimin veya tamamina yakumnin belli bir donemde bedel karsiligi kiraciya birakilmast sonucunu

doguran kiralamalardw.” (MUK, 2003) seklinde tanimlanmistir.

3226 sayili FKK’ nun 4. maddesinde ise finansal kiralama s6zlesmesinin tanimi “Finansal
kiralama s6zlesmesi kiralayanin, kiracinin talebi ve se¢imi iizerine iigiincii bir kisiden satin aldig1 veya
baska suretle temin ettigi bir malin zilyetligini, her tiirli fayday1 saglamak iizere ve belli bir siire
feshedilmemek sartiyla kira bedeli karsiliginda kiraciya birakmasini éngéren bir sdozlesmedir” seklinde

yapilmistir. (Koksal & Beller, 2013:150)

1.2. Finansal Kiralama Taraflar:

Bir finansal kiralama isleminde taraflar finansal kiralama sirketi (kiralayan), satici (imalatg1)

ve kiracidan olusmaktadir.

Finansal Kiralama Sirketi: Kiracinin belirledigi varligi, o varligi {iireten fabrika yada

isletmeden satin alip kiraciya kiralayan isletmedir. Kiralama iglemi bir finansal kiralama sézlesmesi
cercevesinde yapilir. Finansal kiralama uygulamalarina bakildiginda finansal kiralama sirketi kiralama
konusu varligi portfoylinde bulundurmayip kiracinin talebi iizerine saticisindan alarak kiraciya
devretmektedir. S6z konusu devirde ilgili varligin kullanim hakki ve bu haktan dogacak fayda da

kiractya devredilmis olur.

Satici: Finansal kiralama sozlesmesinde kiraci tarafindan satin alinmak istenen malin satin
alindig taraftir. Bu taraf kisi yada isletme olabilecegi gibi s6z konusu varligin iiretimini yapan tiretici
yada yalnizca satim iglemini yapan satict da olabilmektedir.
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Kiraci: Finansal kiralama sozlesmesine gore finansal kiralama sirketinden mali kiralayan kisi
ya da kuruluslara kirac1 denir. Hukuki islem yapabilen biitiin ger¢ek ve tiizel kisiler kiract olabilir.
Ancak uygulamada sahis sirketler, ortaklar ve serbest meslek sahipleri kiract olabilmektedir. (Koksal

& Beller, 2013:151)

1.3. Finansal Kiralama Islemlerinin TMS 17 Kiralama Standardi A¢isindan Incelenmesi
1.3.1. Standardin Amaci Ve Kapsami

TMS 17’°nin amaci; gergeklestirilen kiralama islemleri ile ilgili olarak kiraci ve kiraya veren
tarafindan uygulanmas1 gereken muhasebe politikalarini ve bunlara bagli olarak yapilacak agiklamalari

belirlemektir. (KGK, 2014:2)

Maden, petrol, dogalgaz vb. yeniden yaratilamayan dogal kaynaklarin arastirilmasi ve
kullanimina ait kiralama islemleri ve sinema filmleri, oyunlar, el yazilar1 patentler gibi hak ve
iiriinlerin lisans anlagsmalar1 disinda kalan tiim kiralama iglemleri standardin kapsamindadir. Diger
taraftan kiracilar1 tarafindan yatinm amaclh olarak elde tutulan gayrimenkuller, kiraya verenlerin
faaliyet kiralamasi gercevesinde kiraya verdikleri yatirirm amagh gayrimenkulleri, kiracilar tarafindan
finansal kiralama g¢ergevesinde elde tutulan canli varliklar ve kiraya verenleri tarafindan faaliyet
kiralamasi ¢ergevesinde kiraya verilen canli varliklarin 6l¢iilmesinde de bu standart uygulanmaz. Son
olarak bu standart, sdzlesme taraflarindan birinin digerine sdzlesme konusu varligin kullanim hakkin

aktarmadigi hizmet sozlesmelerine de uygulanmaz. (KGK, 2014:2)

Finansal kiralama konusu mallarin yeni veya kullanilmis olmasi miimkiindiir. Sadece bu
mallarin yurtdigindan ithali halinde eski, kullanilmis, diisiik kaliteli mallar i¢in Hazine Miistesarliginin

on izni gerekir.
Tiirkiye’de finansal kiralamaya konu olan mallar: (Sit & Sit, 2013;40)

Kara ulagim tagitlar

Hava ulagim tasitlar

Deniz ulasim tagitlar
Insaat ve is makineleri
Uretim makineleri
Paketleme makineleri

Ses ve goriintii ekipmanlar1
Metal isleme makineleri
T1bbi cihazlar

Laboratuvar donanimlari
Elektronik ve optik cihazlar
Basin, yayin donanimlari
Tekstil makineleri

Turizm ekipmanlari

Biiro ekipmanlari
Gayrimenkuller
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1.3.2. Kiralama islemlerinin Simiflandirilmasi

Kiralama Islemleri Standardinda islemlerin finansal degeri dikkate alinarak siiflandiriimasina
karar verilir. Finansal degerlerin disinda diger bir husus da varligin miilkiyetine dair riskler g6z oniine
alinir. Zira kiralama islemlerine konu varligin yarar ya da riskinin kirac1 veya kiraya verende bulunma

derecesine gore islemler faaliyet kiralamasi veya finansal kiralama olarak ikiye ayrilmaktadir.

Bu standartta yer alan kiralama islemleri; kiralanan varligin miilkiyetine iliskin risk ve
yararlarin kiraya verende ya da kiracida bulunma derecesine gore siniflandirilir. Bir varligin
miilkiyetine sahip olmaktan kaynaklanan risk ve yararlarin tamaminin devredildigi kiralamalar,
finansal kiralama olarak siniflandirilirlar. Bunun digindaki kiralamalar ise faaliyet kiralamasi olarak
siiflandirilirlar. S6z konusu riskler atil kapasiteden ve ya teknolojik eskimelerden kaynaklanan zarar
olasiliklarii ve degisen kosullar nedeniyle getirilerde meydana gelecek olas1 degisiklikleri kapsarken;
yararlar ise varligin yararli omrii boyunca karli igletilmesi ve degerinde artiy meydana gelmesi
soncunda gelir elde edilmesinin beklenmesi ya da kalinti degerinin nakde ¢evrilmesinin beklenmesi

seklinde olabilmektedir. (KGK, 2014:4)

Asagida yer alan bu kriterlerin tek baslarina ya da birlikte olduklar kiralama iglemleri finansal

kiralama olarak kabul edilmektedir. (KGK, 2014:5)

a) Kiralama s6zlesmesinde, kiralanan varligin miilkiyetinin kiralama siiresi sonunda veya daha
once kiraciya gececeginin Ongdriilmesi

b) Kiraciya, kiralanan varhigi buna iligkin opsiyonun kullanim tarihinde olusmasi beklenen
gercege uygun degerinden ¢ok daha diisiik bir bedelle satin alma opsiyonu verilmesi
nedeniyle, kiralama sozlesmesinin baslangici itibariyle kirac1 tarafindan bu opsiyonun
kullanilacaginin beklenmesi

€) Miilkiyet kiraciya gegmeyecek dahi olsa, kira siiresinin kiralanan varligin ekonomik émriiniin
biiyiik bir boliimiinii kapsamasi

d) Kiralama sbézlesmesinin baslangici itibariyle, asgari kira 6demelerinin bugiinkii degerlerinin,
en az, kiralanan varligin gercege uygun degerine esit olmasi ve

e) Kiralanan varhigin, lizerinde biiylik degisiklikler yapilmadigi siirece, sadece kiraci tarafindan

kullanilabilecek 6zel bir yapida olmasi.

Asagida yer alan kriterlerin birlikte veya tek baglarina var olduklari durumlar, yine ilgili

kiralama isleminin finansal kiralama olarak nitelendirilmesi sonucunu dogurur: (KGK, 2014:5)

* Kiracinin kiralama islemini feshedebilmesi durumunda, kiraya verenin fesih isleminden

kaynaklanan zararlarinin kiraci tarafindan karsilanmasi
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» Kalint1 degerin gercege uygun degerindeki degismelerden kaynaklanan kazang ya da
kayiplarin kiraciya ait olmasi (6rnegin kiralama siiresi sonundaki satis gelirlerinin tamamina esit bir

kira indirimi seklinde) ve

» Kiracinin, piyasa fiyatinin ¢ok daha altinda bir bedelle bir donem daha kiralamayi siirdiirme

hakkinin bulunmasi.

1.4. Finansal Kiralamanin Tarihsel Gelisimi

Gelismis ekonomilerde dogrudan satin alma alternatifi olarak kullanilmaya baglanmasina
ragmen Leasing’in ortaya c¢ikisi ¢cok eski tarihlere dayanmaktadir. Finansal kiralama ilk olarak bes bin

yil dnce Siimerler tarafindan kullanilmistir.

Modern finansal kiralama Amerika Birlesik Devletlerinde 1950' 1i yillarin basinda, toprak ve
ev kiralama, endiistriyel ekipmanlar ve demiryolu ekipmanlarinin kiralanmasi ile baslamis ve tiim
diinya genelinde yayilmistir. 19601 yillarin ortasinda finansal kiralama bir¢ok Bati Avrupa
iilkelerinde ve Japonya' da kullanilmaya baglanmigtir. 1970'ler de tiim diinyada gelisen ekonomilerde
artik finansal kiralama kullanilmaktadir. 1980°1i yillara kadar gelisen ekonomilerde finansal kiralama
kullanilmadi. Bu donemden sonara finansal kiralama uluslararasi boyutta olduk¢a 6nemli gelisme
kaydetti. Uluslararasit Finansman Kurumu (IFC) , Brezilya, Tiirkiye, Kore Tayland ve Endonezya gibi

tilkelerde finansal kiralamanin gelismesinde 6nemli bir rol oynamustir. (Karabulut, 1995:2)

Japonya’da ilk kiralama firmasi, 1963 yilinda kurulmus ve Japon finansal kiralama
firmalarinin uluslararasi faaliyetleri 1980’li yillarda baslamistir. Diinya’da 1970°1i yilarda finansal
kiralama pazar1 olduk¢a biiylimiistiir. Avrupa ve Japonya’da kiralama hacmi 1970-1979 yillan
arasinda %800 artmistir. Finansal kiralama firmalari, 1980°1i yillarda 6nemli bir tecriibe birikimine
ulagsmistir. Giinlimiizde fon kaynagi saglama agisindan, kiralama firmalari, gelismis {ilkelerde dnemli

bir yere sahiptir. (Ceylan & Korkmaz, 2014:93)

1.5. Finansal Kiralama Avantajlari
15.1. Kiraa Tarafindan Avantajlar
Finansal kiralamanin kirac1 agisindan avantajlar1 asagida siralanmstir.

e Yatiimcilar i¢in asil dnemli olan ekipmandan elde edilecek gelir oldugundan, finansman
kaynaklarimi kullanip ekipmani almak yerine finansal kiralama ile ekipmani satin almak daha

avantajlidir.

e Finansal kiralama sozlesmesi ile sartlar sozlesmenin yapildigi tarihte belirlendiginden,

firmalar finansal kiralama ile piyasada olusacak olumsuz durumlardan etkilenmeyeceklerdir.

47



Kudbeddin SEKER, ibrahim CEMBERLITAS

e Finansal kiralama sozlesmesinde finansal kiralamaya konu olan malin maliyeti finansal
kiralama siireci sonunda amorti oldugundan, kiralama sonunda malin miilkiyetine sembolik bir bedel

ile sahip olunabilir.

e Finansal kiralama islemi kisa siirede sonuclanir, islemleri azdir. Sekil sartlar1 ve 6deme

kosullari iki taraf arasinda belirlenir.

e Finansal kiralamanin vergisel avantajlari vardir. Kira gelirlerinin kurumlar ve gelir
vergisinde gider olarak gosterilmesi ve finansal kiralama s6zlesmelerinin damga vergisi ve harglardan

muaf olmas1 buna 6rnek gosterilebilir.

e Kisa siirede iptal edilebilecek sozlesmelerle, teknolojinin gerisinde kalinan varlik

kiralamalar1 iptal edilebilir.

e Finansal kiralama yoluyla firmalar uzun vadeli kaynak ihtiya¢larin1 saglarlar. Donen
varliklar 6z kaynaklar ile karsilanir. Bundan dolay1 aktif devir hizinin artmasi sonucu karlilik oram

artar.

e Finansal kiralama ile enflasyonun olumsuz etkilerinden korunur. Finansal kiralama
sOzlesmesi ile vade, siire ve 6denecek kiralama miktarlar1 6nceden belirlendigi i¢in firma enflasyondan

kaynakli faiz artiglarina kars1 korunmus olur.

e Finansal kiralamaya konu olan malin miilkiyeti kiraya verenin miilkiyetinde olugundan
yatirimeinin iflast durumunda finansal kiralamaya konu olan mal haciz edilemez. Boylece yatirimei
firma iflas etse bile faaliyetlerine devam eder. (Kurtaran & Giinay, 2013:389) (Usta, 2008:212)

1.5.2. Kiralayan Tarafindan Avantajlari
Finansal kiralamanin kiralayan ag¢isindan avantajlar1 asagida siralanmstir.

e Finansal kiralama sonucunda finansal kiralamaya konu varligin kiras1 alinamadigi zaman,

malin miilkiyeti kiralayan firmaya ait oldugu i¢in, kiralayan sirket mal geri alabilir.

e Finansal kiralama firmasi tesviklerden yararlanabilir. Finansal kiralama s6zlesmeleri her

tiirli damga vergisi, resim ve har¢tan muaftir.

e Finansal kiralama firmasi s6zlesmede aksi hiikiim belirtilmediyse, finansal kiralamaya konu

olan varlig1 baska yatirimcilara kiralayarak yeniden kazang saglayabilir.

e Kiracinin iflast1 durumunda, kiralayan finansal kiralamaya konu olan varligin sahibi

oldugundan finansal agidan bir kayb1 olmaktadir. (Toroslu, 1999:20) (Usta, 2008:214)
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1.5.3. Ulke Ekonomisine Avantajlari

Finansal kiralamanin iilke ekonomisine yararlari agagida belirtilmistir:
e Finansman maliyetlerinin diigmesini ve yatirimlarin artmasini saglar.
e Issizligin azalmasim saglar.

e Kaynaklarin rasyonel kullanimini saglar.

e Yabanci sermayeden yararlanilmasini saglar.

e Yeni teknolojilerin ithalini saglar.

® Rekabetin gelismesini saglar (Usta, 2008:217)

1.6. Finansal Kiralama Dezavantajlari
Finansal kiralamanin dezavantajlar1 asagida siralanmustir.

e Firmalar finansal kiralama ile ilgili yapmis olduklar islemleri bilanco aktiflerinde kayit

edemediklerinden amortisman ayiramazlar.

e Yapilan finansal kiralama sézlesmesinde, kiralama sonunda malin geri verilmesi yer

almiyorsa malin hurda degerinden yararlanilamaz.

e Kirac1 finansal kiralamaya konu varlik iizerinde bir degisiklik yapmak istediginde

Kiralayanin iznini almasi gerekir (Yalgmer & Vd., 2008:85) (Siier, 2007:88)

e Firma varliklariin biiyiik bir kismini finansal kiralama yontemi ile saglamigsa, bagvuracagi

kredi taleplerinde yeteri kadar teminat gésteremez.

e Finansal kiralama ile yapilan islemler bilangoda gosterilmediginden firma aktifleri denetim

dis1 kalir ve bu da firmanin verimliligini azaltir (Kurtaran & Giinay, 2013:389)

e Finansal kiralama, biitce ve 0z kaynak smirlamast olmadigindan bu yola ¢ok sik

basvurulmasi durumunda firmalar geri 6deme sorunu ile kars1 karsiya kalirlar.

e Enflasyonun oldugu durumlarda, dovizle yurt diginda yapilan finansal kiralamalarda, kur

riskinin kiraci iizerinde kalmasindan dolay1 maliyet artigina yol agar.

e Kredi limitleri dolan firmalar tarafindan finansal kiralama tercih edildigi zaman, riski artan

kiralama sirketleri, maliyetlerini artirmaktadir. (Muhasebe Dersleri, 2018)
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1.7.Finansal Kiralama islemler Muhasebelestirme Esaslar

Standartta finansal kiralama islemlerinin muhasebelestirilmesi, kiraci agisindan ve kiraya
veren agisindan olmak iizere ikili bir ayrima tabi tutulmustur. Daha sonra kendi icinde finansal

kiralama ve faaliyet kiralamasi agisindan olmak iizere tekrardan bir ayirima tabi tutularak

muhasebelestirme islemleri agiklanmistir. (Gonen & Akga, 2014)

1.7.1. Kiralama Isleminin Kiraci Tarafindan Muhasebelestirilmesi ve Finansal Tablolarinda

Gosterilmesi

Kiracilar, finansal kiralama islemlerini kiralama sézlesmesinin basi itibariyle gercege uygun
deger veya asgari kira 6demelerinin bugiinkii degerinden diisiik olanin1 baz alarak varlik ve borg
olarak muhasebelestirir ve bilangolarinda buna uygun olarak gosterirler. Asgari kira édemelerinin
bugiinkii degeri hesaplanirken kullanilmasi gereken iskonto orani; tespit edilebiliyorsa kiralama
isleminde zimnen kabul edilen faiz orani, eger tespit edilemiyorsa kiracinin ek borglanma faiz oranim
kullanir. Her tiirli baglangic dogrudan maliyetleri de varlik olarak muhasebelestirilen tutara ilave
edilmelidir (KGK, 2014:6)

Kiraci igletmenin ekonomik kaynak ve yiikiimliiliklerinin az gosterilmesi durumunda
kiralama iglemlerinin kiracinin finansal oranlarinda bozulma olabilecegi i¢in kiralama islemleri
finansal tablolarda gosterilmeyebilir. Bu bozulmay1 onlemek i¢in kiralama iglemlerinin kiracinin
bilangosunda hem varlik hem de gelecek donemlere ait kira 6demelerinin 6denme yiikiimliiliigli olarak
yansitilmas1 gerekir. Hesaplanacak tutarlar kiracinin kiraladigi varhiga ait olarak yaptigr ve
aktiflestirmesi gereken baglangic dogrudan maliyetleri dahil edilmemek sartiyla kiracinin

bilangosunun varlik ve bor¢ kismina esit tutarda kaydedilir. (KGK, 2014:6)

1.7.2. Kiralama isleminin Kiraya Veren Tarafindan Muhasebelestirilmesi ve Finansal

Tablolarinda Gosterilmesi

Kiraya verenler, finansal kiralamaya konu edilmis varliklar bilangolarina yansitirlar ve net
kiralama yatirimi tutarina esit tutarda bir alacak olarak gosterirler (KGK, 2014:8). Bir islemin finansal
kiralama islemi olabilmesi i¢in bir varliga hukuken sahip olmanin yaninda tiim risk ve yararlarin da
kiraya veren tarafindan devredilmesi gerektigi daha once ifade edilmisti. Kiraya verenin alacakli
oldugu kira 6demeleri, yatirim ve diger hizmetlerini karsilamak ve fayda saglamak amaciyla, yatirdig
anaparanin geri alimmast ve finansman geliri olmak iizere iki sekilde dikkate alinmaktadir (KGK,

2014:8).

Kiraya verenler tarafindan {istlenilen baslangic dogrudan maliyetlerinin kapsaminda
komisyonlar, hukuki masraflar ve dahili maliyetler yer alir. Ancak satis ve pazarlama islemleri gibi

50



TMS 17 Kapsaminda Finansal Kiralama Islemlerinin Raporlanmasi

islemlerden kaynaklanan genel giderleri icermez. Kiraya verenlerin iiretici ya da satici olmadigi
finansal kiralamalarda baslangi¢c dogrudan maliyetleri, finansal kiralama islemlerinden elde edilen
gelirlerin baglangi¢ hesaplamalarina eklenir ve kiralama siiresince gelir kaydedilecek tutarlardan
diisiiliir. Faiz orani ise, finansal kiralama gelirine dogrudan dahil edilecek sekilde hesaplanir. Uretici
ya da satict konumundaki kiraya verenler tarafindan katlanilan maliyetler ise baslangic dogrudan
maliyetlerinin kapsamina alinmaz. Bu yiizden katlanilan maliyetler kiralamaya ait net yatirim tutarinin
tespit edilmesinde dikkate alinmaz, kiralama isleminin baslangicinda olusacak satis kazancinin

muhasebelestirilmesi sirasinda gider olarak dikkate alinir (KGK, 2014:8).

1.8.Finansal Kiralama Islemlerinin Vergi Yasalar1 Acisindan Degerlendirilmesi

Finansal kiralama ile ilgili hiikim VUK’a, 24.04.2003 tarihli Resmi Gazete’de yayimlanan
4842 sayih Kanun’un 25. maddesiyle getirilmistir. VUK’a “Finansal Kiralama Islemlerinde
Degerleme” bashigiyla miikerrer 290. madde eklenmis ve yapilan yasal diizenleme ile finansal
kiralama islemlerinin hukuki mahiyeti veya sekli yerine, 6ziin Onceligi ilkesi benimsenmistir.

(ResmiGazete, 2003)

1.8.1.  Vergi Usul Kanununa Gére Finansal Kiralama islemleri

VUK Miikerrer 290. Maddeye gore bir islemin finansal kiralama olabilmesi i¢in asagida

siralanan kriterlere sahip olmas1 gerekir.
« iktisadi kiymetin miilkiyetinin kira siiresi sonunda kiractya devredilmesi

» Kiraciya kira siiresi sonunda iktisadi kiymeti rayi¢ bedelinden diisiik, bir bedelle satin alma

hakki taninmasi

» Kiralama siiresinin iktisadi kiymetin ekonomik &mriiniin % 80'inden daha biiyiik bir

boliimiinii kapsamasi

» Sozlesmeye gore yapilacak kira 6demelerinin bugiinkii degerlerinin toplammin iktisadi

kiymetin rayi¢ bedelinin % 90'indan daha biiyiik bir degeri olusturmas1 gerekir.

Bir kiralama islemi Finansal Kiralama Kanunu kapsamina gore finansal kiralama olarak kabul
edilmiyorsa 4842 sayili kanunun hiikiimlerine de uygun degilse yapilan kiralama islemi vergi
uygulamalar1 agisindan da finansal kiralama olarak kabul edilmez. Ancak 4842 sayili kanunun
hiikiimleri geregince yapilan islem finansal kiralama sartlarini sagliyorsa vergi uygulamalari agisindan

finansal kiralama olarak kabul (ResmiGazete, 2003)
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1.8.2. Kiralayana iliskin Hiikiimler

Kiraci tarafindan yapilacak kira 6demelerinin toplam tutar kiralama siiresi boyunca anapara
arti faiz olarak aktife almir ve aktiflestirilen alacak tutar1 ile kira 6demelerinin bugiinkii degeri

arasindaki fark gelecek donemlere faiz geliri olarak pasiflestirilerek kayitlara alinir.

Kiralama konusu iktisadi kiymet de iktisadi kiymetin net bilango aktif degerinden kira
O0demelerinin bugiinkii degerinin diisiilmesi sonucu bulunan tutar ile degerlenir. Bulunan tutar sifir
veya negatif ise iktisadi kiymet iz bedeliyle degerlenir aradaki fark da gelir olarak kaydedilir. Bulunan

tutar pozitif olursa, finansal kiralama sirketi tarafindan amortismana tabi tutulur.

Finansal kiralamaya konu iktisadi kiymetin iiretimi ya da alim satimi kiralayan tarafindan
yapiliyorsa, iktisadi kiymetin net bilanco aktif degeri olarak rayi¢ bedel dikkate alinir. Rayi¢ bedel ile
maliyet bedeli arasindaki fark normal satis isleminden elde edilen kar ya da zarar olarak isleme tabi

tutulur. (ResmiGazete, VUK Seri No:319, 2003)

1.8.3. Kiraciya lliskin Hiikiimler

Finansal kiralama islemine konu iktisadi kiymeti kullanma hakki ve s6zlesmeden dogan borg,
iktisadi kiymetin rayi¢ bedeli ya da sézlesmeye gore yapilacak kira 6demelerinin bugiinkii degerinden
diisiik olam ile degerlenir. iktisadi kiymet, aktife alinir ve karsiliginda kiralayana borg kaydedilir.
Kiraci tarafindan aktiflestirilen iktisadi kiymet VUK’ na gore amortismana ve yeniden degerlemeye
tabi tutulur. Iktisadi kiymetle ilgili olarak amortisman ayrilma ve yeniden degerleme islemleri

sozlesmenin fesholmasi durumunda fesholma tarihinden itibaren kalan donemler i¢in yapilmaz.

Soézlesmeye gore yapilan kira 6demeleri, bor¢ anapara 6demesi ve faiz gideri olarak ayristirilir
ve bu islem kira 6deme tarihlerinde kalan borg tutarina sabit bir donemsel faiz oraninin uygulanmasi
ile yapilir. VUK’nun 285. Maddesine gore finansal kiralama borglar1 reeskonta tabi tutulmaz.

(ResmiGazete, VUK Seri N0:319, 2003)

1.8.4. Katma Deger Vergisi Ve Tegviklerden Yararlanma

4842 Sayili Kanunun yayinlanma tarihinden itibaren uygulanan Finansal Kiralama Kanunu
degistirilmeden Onceki 28. ve ayni Kanunun 31. Maddelerinde belirlenen Finansal Kiralama
Kanununa goére yatirimlarda kiralayanin, finansal kiralama konusu iktisadi kiymetlerle ilgili olarak
bunlarin satin alinmasi durumunda uygulanan tesviklerden ve yatirimlarda yatirim indiriminden

yararlanmaya devam etmeleri gerekmektedir ( (ResmiGazete, VUK Seri N0:319, 2003)

Finansal kiralama sirketlerine yapilan makine — teghizat teslimlerinde uygulanacak KDV
istisnasinin sartlart bulunmaktadir. Bu sartlar; yatirim tesvik belgesine baglanan ve finansal kiralama
ile yapilacak yatirimlarda, finansal kiralama sirketi adina yatirimciya ait olan tesvik belgesinin eki
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durumunda olan, tesvik belgesine saglanmis olan destek unsurlarinin tamamindan yararlanilmasina
olanak saglayan tesvik belgesi diizenlenmektedir. Bu belge ile finansal kiralama sirketlerine yapilacak
olan makine ve techizat teslimleri KDV Kanunu'nun 13/d maddesi geregince vergiden istisna
olmaktadir. Finansal kiralama sirketinin kiracinin kullanmasi i¢in biraktigit makine — techizat ise
“teslim” niteligi tasimadigindan KDV’ye tabi tutulmaktadir. Finansal kiralama sirketi ile kiracinin
yapmis oldugu sozlesme ile belirlenen siire sonunda makine — techizat kiracinin miilkiyetine gegmezse
ve tesvik belgesinde belirlendigi sekilde gerceklesmezse finansal kiralama sirketine yapilan teslimat
asamasinda alinmayan vergi tutarlart KDV Kanunu’nun 13/d maddesine gore kiracidan vergi ziyai

cezasinin uygulanmasi sonucu gecikme faizi ile tahsili gergeklestirilecektir. (Yildirim, 2007:165)

1.9.6361 Sayih Finansal Kiralama Kanunu'nun Getirdigi Yenilikler

6361 sayili Finansal Kiralama, Faktoring ve Finansman Sirketleri Kanunu 28496 sayili
Resmi Gazetede yayimlanarak 13.12.2012 tarihinde yiiriirliige girdi. Yeni kanun geregince taraflar
sOzlesmenin siiresini serbestce belirleyebileceklerdir. Heniliz imal edilmemis veya kiraciya teslim
edilmemis olsa dahi sozlesme tarihinden baglamak iizere kira bedelleri tahsil edilmeye
baslanabilecektir. Malin teslim siiresi taraflarca aksi kararlastirilmadigi takdirde s6zlesme tarihinden
itibaren 2 yil ile smirlandirilmistir. Finansal kiralama sézlesmelerinin noterde diizenleme seklinde
yapilmasi zorunlulugu kaldirmistir. S6zlesmelerin yazili sekilde yapilmasi yeterli olacak, s6zlesmeler

Finansal Kiralama Sirketleri Birligi tarafindan tescil edilecektir. (ResmiGazete, 2012)

Tapulama Kanunu geregi gayrimenkul leasingi sdzlesmelerinin noterde diizenleme seklinde
yapilmaya devam edilecektir.Kendilerine mahsus 6zel sicili bulunan tasinir mallara (otomobil gibi)

iligkin sozlesmeler bu mallarin kayith olduklari sicile tescil ve serh edilecektir.

Finansal kiralama sirketlerinin faaliyet kiralamasi (operasyonel kiralama) yapabilmeleri
saglandi. Bu islem tiirii ile, finansal kiralamadan farkli olarak isletmelerin kisa vadeli makine ve
ekipman ihtiyaglarina yonelik tedarik hizmeti verilebilecek. Ozellikle KOBI’lerin proje bazli faaliyet
gosteren alt yiiklenici isletme niteligindeki isletmeler aldiklar1 projeye 6zel makineleri kiralayip, proje

tamamlandiginda makineyi iade edebileceklerdir.

Satip geri kiralama islemleri yapilabilecek. Isletme sermayesi ag1g1 olan sirketler aktiflerindeki
bina ve makineleri leasing sirketine satip, satis bedelini pesin olarak leasing sirketinden tahsil etmek
suretiyle bilancolarimi likit hale getirip, ortaya c¢ikan bu fonu islerine kanalize edebileceklerdir.
Leasing sirketine geri Odemeleri ise uzun vadeye yayilmis finansal kira bedelleri seklinde

ddeyebileceklerdir.

Bilgisayar yazilimlarin gogaltilmis niishalar1 leasing’e konu olabilecek. Ozellikle tasarim

isleriyle ugrasan isletmeler olduk¢a yiiksek bedelli paket programlar kullanmaktadirlar. Maddi
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olmayan deger niteliginde olmalar1 nedeniyle mevcut 3226 sayili Kanun bu programlarin leasing’e

konu edilmelerine izin vermemekteydi.

Asli  niteligini koruyan her mal bagimsiz olarak leasing’e konu edilebilecek.
Kanundaki diizenleme ile eklenti ve biitiinleyici pargalar da leasing’e konu olabilecektir. Bu
diizenleme pek c¢ok isletmeye kiiciik paketler halinde yaygin sekilde finansman saglanmasina olanak

saglayacaktir.

2. UYGULAMA

2.1.Finansal Kiralama — Kirac1 i¢in Muhasebelestirme (Yiicel, Sarioglu, Altintas, &
Altintas, 2011:82)

Fener Sirketi, kiract sifatiyla, 1 Ocak 2015 tarihinde bir adet paketleme makinesi igin ilgili
olarak Bahge Sirketi (kiraya veren) ile bir kiralama s6zlesmesi imzalamistir. Kiraci tarafindan iptal
edilemeyen ve 4 yillik bir siireyi kapsayan bu s6zlesmeye gore, her biri 125.000 TL tutarindaki yillik
kira 6demeleri, her takvim yilinin sonunda yapilacaktir. Fener Sirketi yetkilileri s6z konusu varligin
tahmini ekonomik 6mriinii 5 yil olarak belirlemiglerdir. S6zlesme siiresi sona erdiginde Fener Sirketi,
8.388,95 TL daha 6deyerek s6z konusu varligin yasal miilkiyetini devralabilecektir. Sirket yetkililerine
gbre s6z konusu satin alma opsiyonunun kullanilmasi yiiksek bir olasiliktir. Kiralama s6zlesmesine
gore ilgili kira 6demelerinin bugiinkii degeri, sozlesmede belirtilen kira ddemelerinin %12 faiz orani
ile iskonto edilmesi suretiyle, 385.000 TL olarak belirtilmistir. S6zlesmenin yukarida belirtilen
sartlarina gore olusturulan 6deme plani asagidaki gibidir:

Tablo Finansal Kiralama Borcu itfa Tablosu

Yil D.B. Anapara Yillik Kira Doénem Faizi Anapara D.S. Anapara
Borcu Odemeleri Odemeleri Borcu

1 385.000,00 125.000,00 46.200,00 78.800,00 306.200,00

2 306.200,00 125.000,00 36.744,00 88.256,00 217.944,00

3 217.944,00 125.000,00 26.153,28 98.846,72 119.097,28

4 119.097,28 133.388,95 14.291,67 119.097,28 0,00

Toplam 508.388,95 123.388,95 385.000,00

Yukaridaki tabloda da goriildiigii tlizere gelecekte kira sozlesmesine bagli yapilacak
O0demelerin bugiinkii degeri 385.000 TL olarak hesaplanmaktadir. Kiralama s6zlesmesinin
baslangicinda Fener Sirketi tarafindan yapilan bir piyasa arastirmasi sonucu, ayni tip paketleme

makineler i¢in gecerli satis fiyatinin 350.000 TL oldugu belirlenmistir.

Fener Sirketinin s6z konusu paketleme makinesi i¢in imzaladigi kiralama sozlesmesinde

belirtilen asgari kira &demelerinin bugiinkii degeri sozlesmede 385.000 TL olarak belirlenmis
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olmasina ragmen (%12 sézlesme faiz orani ile), ayni tipte makinelerin s6zlesme baglangic itibariyle
Gergege Uygun Degeri 350.000 TL oldugundan, kiraci, kiralanmig varligi ilk muhasebelestirme
sirasinda 350.000 TL iizerinden olgerek muhasebelestirmelidir. Buna gore asgari kira 6demelerini
350.000 TL ye indiren iskonto orani, i¢ verim orani yontemi kullanilarak hesaplandiginda yaklasik
%16,62 olarak bulunmaktadir. Bir bagka deyisle Fener Sirketi’nin s6z konusu kiralama s6zlesmesine

girmekle gercekte katlandigi faiz orani %16,62 dir. Buna gore finansal kiralama itfa tablosu bu faiz

orani iizerinden asagidaki sekilde yeniden hazirlanmstir.

Yil D.B. Anapara | Yilhk Kira | Donem Faizi | Anapara D.S. Anapara
Borcu Odemeleri Odemeleri Borcu
1 385.000,00 125.000,00 58.181,54 66.818,46 283.181,54
2 283.181,54 125.000,00 47.074,11 77.925,89 205.255,65
3 205.255,65 125.000,00 34.120,26 90.879,74 114.375,90
4 114.375,90 133.388,95 19.013,05 114.375,90 0,00
Toplam 508.388,95 158.388,95 350.000,00
Istenen:

a) Kiraci icin s6z konusu kiralama sozlesmesi ile ilgili kiralama siiresi baslangicinda yapilacak

giinliik defter kaydini gosteriniz.

b) Fener Sirketinin 31/12/2015 ve 31/12/2016 tarihinde kiralama s6zlesmesi ile ilgili yapmasi
gerekli glinliik defter kayitlarini gdsteriniz. (Yiicel, Sarioglu, Altintas, & Altintas, 2011:81)

Coziim: {1k muhasebelestirme

01.01.2015
KIRALANMIS MAKINELER (MDV) 350.000,00
ERTELENMIS FIN. KiR. BORCLANMA MALIYETLERI  158.388,95
FINANSAL KIRALAMA BORCLARI 508.388,95

—

Ulkemizde 2003 yilinda yapilan yasal diizenlemeden bu yana kirac1 sifati ile finansal kiralama

sOzlesmesine taraf olan igletmeler s6zlesme konusu varligi kendi finansal tablolarinda maddi olmayan
duran varliklar altinda siniflandirarak raporlamaktadirlar. KOBI TFRS finansal kiralama sozlesmesi
kapsaminda edinilen ekonomik degerin fiziksel varligi bulunmasi durumunda diger maddi duran

varliklarla birlikte raporlanmasini dngérmektedir.

Finansal kiralama ile edinilen ilk edinme sirasinda degeri, sozlesme siiresince yapilacak
O0demelerin sézlesmeye gore bugiinkii degeri ile ilgili varligin s6zlesme giinkiit GUD arasindan diisiik

olani olarak belirlenir.

55




Kudbeddin SEKER, ibrahim CEMBERLITAS

Ulkemizde finansal kiralama sozlesmesine kiraci sifat1 ile girecek isletme dnce satin almak
istedigi varligin maliyeti ile ilgili piyasa arastirmasini yaparak tedarik¢i secimini tamamlamakta, daha
sonra s6z konusu alimin finansmani i¢in bir finansal kiralama sirketi ile anlagsmaktadir. Boyle bir
durumda s6zlesmede yazan kira 6demelerinin bugiinkii degeri ile varligin GUD arasinda anlamli bir
fark bulunmayacagindan, dogrudan sézlesmeye gore varligin degerini ve gelecekte gergeklesecek faiz

giderlerini muhasebelestirmek yerinde olur.

Buradaki ornek ise, ilgili makinenin bagka bir yerden finansal kiralama sdzlesmesine
girilmeden alinmasi durumunda, finansal kiralama s6zlesmesinde faiz bedelleri disinda kalan tutardan
daha diisiik bir bedelle edinilecegini dngormektedir. Boyle bir anlagma kiraci (alic1) tarafindan, ancak
sOzlesme faiz oraminin, alternatif borglanma araglarinin faiz oranlarindan daha cazip olarak
tanimlanmas1 ile kabul edilir. Satic1 (kiraya veren) genellikle cazip bir faiz orani 6nerirken piyasa
faizleri dikkate alindiginda kendi aleyhine olusacak farki, ilgili varligin sozlesmede yazili vade farksiz
satig bedelini artirarak telafi eder. Sonucta gergekte alicinin (kiraci) katlandigi faiz orani, sézlesmede

yazandan fazla olmaktadir.

a) Birinci yilsonunda geri 6deme (kira 6demesi) ve faiz kaydi:
31.12.2015

FINANSAL KIRALAMA BORCLARI
BANKALAR

31.12.2015

125.000,00
125.000

FAIZ GIDERI
ERTELENMIS FIN KIR.
BORCLANMA MALIYETLERI

58.181,54

58.181,54

—_y

Birinci y1l sonunda amortisman kaydi:

31.12.2015
AMORTISMAN GIDERLERI HESABI *
BIRIKMIS AMORTISMANLAR

70.000
70.000

—_y
*350.000 X %20 = 70.000 TL

ikinci y1l sonunda geri 6deme (kira 6demesi) ve faiz kaydi:

31.12.2016
FINANSAL KiRALAMA BORCLARI
BANKALAR

125.000
125.000
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31.12.2016

FAIZ GIDERI 47.074,11
ERTELENMIS FIN.KIR.
BORCLANMA MALIYETLERI 47.074,11

Ikinci y1l sonunda amortisman kaydi:
31.12.2016
AMORTISMAN GIDERLERI HESABI * 70.000
BIRIKMIS AMORTISMANLAR 70.000
*350.000 X %20 = 70.000 TL
2.2.Finansal Kiralama — Kiraya Veren I¢cin Muhasebelestirme (Yiicel, Sarioglu, Altintas,
& Altintag, 2011:85)

Yukaridaki 6rnekte verilen finansal kiralama s6zlesmesinin gegerli oldugu varsaymiz. Kiraya
veren Bahce Isletmesi, sozlesmeye konu varligi 230.000 TL mal etmistir. Bahge Isletmesi iirettigi
paketleme makinelerini finansal kiralama sozlesmesi diizenleyerek sattigi gibi, pesin satista
yapmaktadir. Isletmenin séz konusu paketleme makinesi igin belirledigi pesin satis fiyat1 350.000 TL
dir. Sirket bir pazarlama araci olarak finansal kiralama s6zlesmesinde piyasa faizlerine oranla daha
diisiik bir faiz oram belirtmekte, ancak s6z konusu farkliliktan dogan kaybini s6zlesme bedelini pesin
satig fiyatindan daha yiiksek belirleyerek telafi etmektedir. Bu 6rnekte s6z konusu bedel 385.000 TL

olarak belirlenmistir.

Istenen:

a) Bahge Sirketi i¢in s6z konusu kiralama sozlesmesi ile ilgili kiralama siiresi baglangicinda

yapilacak giinliik defter kaydini gosteriniz.

b) Bahge Sirketinin 31/12/2015 ve 31/12/2016 tarihinde kiralama sozlesmesi ile ilgili yapmasi
gerekli giinliik defter kayitlarim gdsteriniz.

a) Ik muhasebelestirme:

01.01.2015
FINANSAL KIRALAMA ALACAKLARI 508.388,95
SATISLAR 350.000,00
ERTELENMIS FIN.KIR. FAiZ GELIRLER] 158.388,95
01.01.2015
SATILAN MAMUL MALIYETI 230.000,00
MAMUL STOKU HESABI 230.000,00
—_—- -/ —_— —_—-
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b) Birinci y1l sonunda anapara tahsilati ve faiz kayd:

31.12.2015
BANKALAR 125.000,00

FINANSAL KIRALAMA ALACAKLARI 125.000,00
31.12.2015
ERTELENMIS FIN.KIR.FAiZ GELIRLERI 58.181,54

FAIZ GELIRI 58.181,54
—- -—/ —-

c¢) Ikinci y1l sonunda anapara tahsilat1 ve faiz kaydi:

31.12.2016 -----------=---- -
BANKALAR 125.000,00

FINANSAL KIRALAMA ALACAKLARI 125.000,00
31.12.2016
ERTELENMIS FIN.KIR.FAIZ GELIRLERI 47.074,11

FAIZ GELIRI 47.074,11
——- -—/ ——-

2.3.Finansal Kiralama — Makine Kiralama Ornegi (Gokcen, Ataman, & Cakic1, 2011:259)

Isletme 01.11.2009 tarihinde 50.000 TL bedelle bir is makinesi satmn almistir. Is makinesinin
ekonomik émrii 10 yildir. Isletme satin aldigi bu is makinesini ayligi 1.500 TL den 4 ayligma B

sirketi’ne kiraya vermistir. Kiralayan ve kiraci isletmeler agisindan muhasebe kayitlarini diizenleyiniz.

Coziim: Kiralayan Isletmenin Muhasebe Kayitlari:

01.11.2009
TESIS MAKINE CIHAZALAR 50.000,00
SATICILAR 50.000,00
S /...
30.11.2009
BANKALAR 1.500,00
FAAL. ILG. DIG. OLAGAN GELIRLER 1.500,00
31/12/2009 --
GENEL YONETIM GIDERI 2.000,00
BIRIKMIS AMORTISMANLAR 2.000,00
------------------------- [ood. . mmmmmn

58



TMS 17 Kapsaminda Finansal Kiralama Islemlerinin Raporlanmasi

Kiraci Isletmenin Muhasebe Kayitlar:

-------------------- 30/11/2009------=-=======nmnmmmmmnmnmnaen mee
GENEL URETIM GIDERLERI 1.500,00
BANKALAR 1.500,00
------------------- 31.12.2009-- m=mmmmmemmeeeeeeee- ---
GENEL URETIM GIDERLERI 1.500,00
BANKALAR 1.500,00
---------------------- [ o] immm e e

Kaynakca
Ceylan, A., & Korkmaz, T. (2014). Finansal Teknikler. Bursa: Ekin Yayinevi.

DPT. (2007). Finansal Hizmetler Ozel Ihtisas Komisyonu Raporu, DPT: 2543- OIK :559. Ankara:
Devlet Planlama Teskilati.

Gokeen, G., Ataman, B., & Cakici, C. (2011). Tiirkiye Finansal Raporlama Standartlari

Uygulamalar. Istanbul: Tiirkmen Kitabevi.

Génen, S., & Akca, N. (2014). Finansal Kiralama Islemlerinin TMS 17 Kiralama Islemleri Standardi
ve Vergi Usul Kanunu Agisindan Muhasebelestirilmesi. Muhasebe ve Finansman Dergisi(64),
71-94.

Karabulut, R. (1995). Assessment of Leasing Practice in Turkey. (Yayimlanmamis Doktora Tezi).
University of Bradford.

KGK. (2014, 11 12). TMS 17 Kiralama Islemleri. Ankara.

Koksal, A., & Beller, B. (2013). Finansal Kiralama islemlerinin TMS 17, Vergi Mevzuati, BDDK
Tebligi Agisindan Incelenmesi ve Muhasebe Uygulamalari. Nigde Universitesi Iktisadi ve

Idari Bilimler Fakiiltesi Dergisi, 6(2), 150-171.

Kurtaran, A., & Giinay, B. (2013). Triikiye'de Leasing ve Leasing Sirketlerinin Etkinliklerinin VZA

Yénetimi Ile Olgiilmesi. 17. Finans Sempozyumu. Mugla.
Otlu, F. (2015). Muhasebe Standartlar1 Doktora Ders Notlar1. 137-141. Malatya: inonii Universitesi.
ResmiGazete. (2003, 07 01). VUK Seri N0:319. Vergi Usik Kanunu Genel Tebligi.

ResmiGazete. (2012, 12 13). 28496 Sayili Resmi Gazete. Finansal Kiralama, Faktoring ve
Finansman. T.C. Bagbakanlik.

59



Kudbeddin SEKER, ibrahim CEMBERLITAS

Siier, S. (2007). Uluslararasi Piyasalarda Alternatif Finansman Kaynaklari Agisindan Ozel Sektdr
Tahvil Fiyatlamasi; Uygulama. (Yayimlanmamis Doktora Tezi). Istanbul: Marmara

Universitesi.
Toroslu, M. (1999). Uygulamali Dis Ticaret Islemleri ve Muhasebesi (2. Bask1 b.). Istanbul.
Usta, O. (2008). Isletme Finansi ve Finansal Yonetim. Ankara: Detay Yaymcilik.

VUK. (2003, 07 01). VUK. (G. i. Baskanligi, Dii.) 05 03, 2018 tarihinde VUK Genel Tebligi:
http://www.gib.gov.tr/node/87375 adresinden alind1

www.muhasebe.dersleri.com.  (2018). 05 01, 2018 tarihinde  Muhasebe  Dersleri:

http://www.muhasebedersleri.com/dis-ticaret/leasing-2.html adresinden alindi
Yalginer, K., & Vd. (2008). Finansal Teknikler ve Tiirev Araglar. Ankara: Gazi Kitabevi.

Yildirim, H. (2007). Finansal Kiralama Sirketlerine Yapilan Makine-Techizat Teslimlerinde Katma
Deger Vergisi Istisnas1. Mali Céziim Dergisi(83), 165-170.

Yiicel, G., Sarioglu, K., Altintas, T., & Altintas, N. (2011). TMS ve KOBI TFRS UYGULAMALAR
Ornekler, Vak'alar. Istanbul: TURMOB.

60



