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JIMUSEUMED Feitorden

Baslarken...

Uluslararas1 Miize Egitimi Dergisi'nin (Journal of International
Museum Education/JIMuseumED) ilk sayisin siz degerli okur ve
arastirmacilara sunmaktan mutluluk duyuyorum. Dergi ve igerigi
hakkinda bilgi vermeden once sizlere derginin ¢ikis hikayesi ve
siireci hakkinda bilgi vermek istiyorum. Tlkokul iigiincii siifta
Karain Magarasina, dordiincii smifta ise Perge Antik Kenti'ne
gerceklestirilen okul ziyaretlerindeki duydugum heyecan, merak
ve eserlere yonelik sagkinligimi hald amimsarim. Bu ziyaretler
miize ve tarihi mekanlara olan ilgimin temelini olusturmustur. Bu
ilgi her gecen giin artarak daha sonraki yasamimda seyahat
ettigim sehirlerdeki ilk duraklarimin miize ve tarihi mekanlar

il s 5
. - S |
1999 tarihli Perge Antik Kent'i ziyaretimizden
o donem igin, etkinlik temelli veya planh ziyaretler olmasa da (kaide {izerindeki kazakh 8grenci)

olmasma katki sagladigi gibi mesleki yonelimime de, (Sosyal
Bilgiler Egitimi) katki saglad. Ilkokulda yaptigimiz bu ziyaretler,

ogrenciler iizerindeki (en azindan benim {iizerimdeki) katkilar
tartisilmaz bir gergektir.

Bir agik hava miizesi olarak adlandirilan tilkemizin tarihi ve kiiltiirel zenginliklerini etkili sekilde egitim
Ogretim siirecine aktarilmasi, en az sahip oldugumuz tarihi ve kiiltiirel zenginlikler kadar, onem arz
etmektedir. Ancak tilkemizde miize egitimi ¢alismalar1 uzun zaman az sayida arastirmacinin g¢abalariyla
devam ettirilmis ancak yaygin bir etki olusturulamamistir. Ancak uluslararas1 alanda miize egitimi ile ilgili
calismalarin artmasit ve bu calismalara hizli ve kolay erisilmesi iilkemizde de miize egitimine iligskin
calismalarin artmasimi saglamistir. Bunlara ek olarak bazi iiniversitelerde miizecilik boliimlerinin agilmasi,
iilkemizdeki 6zel ve devlet miizelerinin sayisinin her gecen yil artmasi gibi gelismeler de miize egitimine
yonelimde etkili olmustur. Bu yonelim dogrultusunda iilkemizde miize egitimi arastirmalar1 farkli egitim
sosyal bilim dergilerinde kendisine yer bulmaya calismistir. Bu baglamda daginik halde bulunan miize egitimi
ile ilgili caligmalar1 bir platform altinda toplamak amaciyla 2018 yilinda bu alanda bir dergi kurma fikri ortaya
ciktr. 2019 yilmin ilk aylarinda fikrimi paylastigim degerli hocalarimizin da bu heyecana ortak olmasiyla
Uluslararas1 Miize Egitimi Dergisi ortaya cikt.

Uluslararas1 Miize Egitimi Dergisi, arastirma, inceleme, kritik, derleme ve ¢eviri makaleleri yayinlamak
amaciyla her egitim seviyesinde miize egitimini gelistirmeyi amaclayan uluslararasi, hakemli, kar amaci
glitmeyen, iicretsiz erisim sunan, ¢evrimici akademik bir dergidir. JIMuseumED, basta Tiirkiye olmak {izere
uluslararas: literatiirde miize egitimini gelistirmeyi amaclamaktadir. Bu amag¢ dogrultusunda basta miize
egitimi, tarihi mekanlarda 6gretim ve okul dis1 6gretim olmak tizere daginik halde bulunan caligmalar bir
platform altinda toplamay1 ve bu alanda arastirma yapan arastirmacilara nitelikli ve 6énemli bir bagvuru
kaynag1 olmay1 hedeflemektedir. Ancak iilkemizde miize egitiminin yam sira miizecilik ¢alismalarina da
katki sunacak bir platformun olmamasi nedeniyle, dergide alan galismalarina da yer verilmesi hususunda
bazi talepler olmustur. Bu taleplere iliskin Uluslararas1 Miize Egitimi Dergisi'nin yayin kurulunun goriisii
almarak, tilkemizde miize alan ¢alismalarina 6zgii bir platform olusturuluncaya kadar, her sayida en fazla
%40 oraninda miize alan calismalarina da yer verilmesi kararlastirilmistir. JIMuseumED her tiirlii miize,
tarihi mekan, Orenyeri, bilim merkezi vb. alanlarda yapilan ampirik arastirmalari, derleme ve yayn
kritiklerini kabul etmektedir. Dergi yilda bir kez (Kasim ay1) gevrimici olarak yayimlanmaktadir. Ancak
degerlendirme siireci tamamlanan ¢alismalar yeni say1y1 beklemeden 6n goriiniimden yaymlanmaktadir.



Derginin kuruldugunu simurli bir gevreyle paylasmamiza ragmen JIMuseumED'in ilk sayisma 9 ¢alisma
degerlendirilmek {izere gonderilmistir. Bu ¢alismalardan 4'ti arastirma, 1'i ¢eviri ve 1'i yayin kritigi olmak
iizere toplamda 6’sina bu sayida yer verilmistir. Bu caligmalarin 2’si Ingilizce olarak yaymlanmistir. Ulkemiz
menseili calismalarin uluslararas: alanyazina katkida bulunabilmesi bagka bir dilde yayinlanmasi durumunu
oldukca énemsiyoruz. Bu calismalardan ilki Merve Ozer ve Ash Yildirim Polat’a ait olan “Parents' Views on
Education with the Museum in the Preschool Period” adl1 calismadir. Bu ¢alisma okul dncesi egitimde miize
egitimine ebeveynler perspektifinde ele almasi agisindan 6nemli bir ¢alismadir. Bu ¢calismanin bir diger 6nemi
ise JIMuseumED’in Dergipark altyapisi altinda hizmete agilmasindan iki giin sonra, 8 Mayis 2019'da, dergiye
gelen ilk calisma olmasidir. Bir diger calisma ise ile Ferhat Koray Saglam ile Kadriye Tezcan Akmehmet'in
“The Landscape of Peace Education Programs in Children’s and Youth Museums” adli ¢alismasidir.
Calismanin 16 farkl iilkedeki farkli ¢ocuk ve genglik miizelerinde gorev yapmakta olan 77 katilimciyla
gerceklestirilmesi ve ele alinan miizelerin baris egitimi programlarinin amag, siire¢ ve stratejilerinin
betimlenmesi boyutlarindan 6nemli bir ¢alismadir. Bir diger degerli arastirma calismasi ise Seda Bapoglu
Diimenci ile Miidriye Yildiz Bigakgi tarafindan yapilan “Ustiin ve Yetenekli Cocuklarin Goziiyle Miizedeki
Etkinlikler: Sehit Cuma DAG Tabiat Tarihi Miizesi” adli calismadir. Bu ¢alismada ilkokulda 6grenim goren
istlin ve yetenekli ¢ocuklarin miizede gergeklestirilen egitsel faaliyetlere iliskin goriislerine yer verilmistir.
Aragtirma calismalarimin bir digeri ise Omer Binekci ile nagizane benim de yer aldigim “Ortaokul Brans
Ogretmenlerinin Derslerinde Miizelerden Yararlanma Durumlarn ile Miize ve Tarihi Mekana ligkin
Gortigleri” adli calismadir. Bu ¢alismada ortaokulda yer alan 11 farkli branstan 22 6gretmenin kendi dersleri
perspektifinden miize ve tarihi mekanlara iliskin goriisleri incelenmistir. Tk sayimizin geviri caligmasi ise
Lucy Maynard Salmon"un “The Historical Museum” (Tarih Miizesi) adl1 eserini Tiirk¢e’ye kazandirarak alan
yazinimiza katki sunan Bahri Ata’ya aittir. Son olarak Ebru Nalan Siiliin'tin “Tiirkiye'de Cagdas Sanat
Koleksiyonculugu” adli kitap calismasini inceleyen Ceren Karadeniz ise ilk sayiya yayin kritigi ile katki
sunmustur. JIMuseumED’in ortaya ¢ikmasina katkida bulunan basta bu sayinin yazarlarina, yayimn kurulunda
yer alan degerli hocalarimiza ve ortak editor Ceren Karadeniz ile editor yardimcisi Servet Uztemur’a
tesekkiirlerimi sunarim. Ayrica bir tesekkiir de Sayin Bahri Ata’ya, destegi ve katkilarindan dolay1
minnettarim.

icinde bulundugumuz yilin son ayina girerken 2019'u miize egitimi agisindan dnemli gelismelerin yasandig:
bir yil olarak ifade edebiliriz. Nitekim JIMuseumED’in kurulmasiyla es zamanli olarak Milli Egitim Bakanlig:
Ogretmen Yetistirme ve Gelistirme Genel Miidiirliigii tarafindan da “Miize Egitimi Sertifika Programi”
baglatildi. Bu program kapsaminda farkli branslardan binlerce 6gretmenimize miize egitimi verilmesi
saglandi. Boyle bir programin baslatilmas: ve stirdiiriilmesi iilkemizde, daha 6nce bagsarilamayan, miize
egitiminin yaygin etki alani olusturmasina katki saglayacagi kanaatindeyim. 2019’da yasanan bir diger
gelisme ise Kiiltiir ve Turizm Bakanlig1'na bagli miizelere 6gretmenlerin {icretsiz ziyaret edebilme imkaninin
getirilmesi oldu. $imdi sirada Ogretmenlerin Ogrencileriyle bu mekanlara ulasabilmesinin ve yasal
stireclerinin iyilestirilmesi var. 2020'nin iilkemize, egitim camiamiza giizellikler getirmesi dilegiyle, yeni
sayilarda ve miizelerde bulusmak tizere...

Galip Oner
JIMuseumED Editorii
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Parents' Views on Education with the Museum in the Preschool

Period*

Merve Ozer
Istanbul Kiiltiir University

Asl1 Yildirim Polat
Anadolu University

ABSTRACT

Museums support children's imagination, creativity, curiosity, historical thinking skills and
are among the first places that come to mind when it comes to learning environments outside
the school. In order for children to benefit from museums and to gain the habit of going to
museums from to early age; children should be introduced to museums in the pre-school
period. Therefore, both the preschool period and the parents who will introduce their
children with museums are very important. At this point, parents can go to museums with
their children and give them the feeling that museums are a fun and educational place. This
study aims to reveal the views and experiences of parents about education by means of
museum visits. In this research, phenomenology was used. Participants of the study were
determined by criterion sampling from purposeful sampling methods and interviews were
conducted with six parents at two sub, two middle and two upper socioeconomic levels.
Data were collected with the structured interview questions developed by the researcher and
analyzed by phenomenology analysis method. The results of the study showed that although
parents who have high socioeconomic level have higher level of knowledge and awareness
about the educational function of the museums, most of the parents do not prefer going to
museums due to some reasons, such as; traffic, transportation difficulties and expensive
museum entrance fees. Parents should therefore be provided with easy and affordable access
to museums and encouraged to participate in educational activities in the museum with their
children.

Keywords: Museum, education with the museum, parent, child

Suggested Citation

Type: Research

Article History
Received: 08.05.2019
Accepted: 23.08.2019

Published: 24.

Correspondin:
Merve Ozer

SCREENED BY

08.2019

g Author:

 iThenticate:

il Plagrarism

ah

Gobeklitep

e Archaeological Site /
Sanlhurfa

Ozer, M. & Yildirim-Polat, A. (2019). Parents' views on education with the museum in the preschool period. Journal of International Museum

Education, 1(1), 1-17

About The Authors

Merve Ozer A research assistant at the Department of Pre school Education at Faculty of Education,

She carries out studies in the field of museum education, creativiy and enviromental education. e-post:

éa. Kiiltiir University in Turkey. She is continuing her Ph.D. in Pre school Education in Anadolu University.

merve.ozer@iku.edu.tr, Orcid ID: 0000-0002-8474-1425

Asli Yildirim Polat A assistant professor at the Department of Pre school Education at Faculty of

Education, Anadolu University in Turkey. She carries out values education, creativiy, teacher training and
problem solving. e-post: ayildirim@anadolu.edu.tr, Orcid ID: 0000-0002-8535-3715

* This study is produced from the master thesis of the first author.

© 2019 JIMuseumED - Turkey


http://dx.doi.org/10.1080/000007-3800000
https://dergipark.org.tr/jimuseumed
https://whc.unesco.org/en/list/1572
https://whc.unesco.org/en/list/1572
mailto:merve.ozer@iku.edu.tr
mailto:ayildirim@anadolu.edu.tr
https://orcid.org/0000-0002-8474-1425
https://whc.unesco.org/en/list/1572
https://orcid.org/0000-0002-8535-3715

JOURNAL OF INTERNATIONAL MUSEUM EDUCATION
2019,VOL.1,NO. 1, 1-17
http://dx.doi.org/XXXX-XXXX-XX

https://dergipark.org.tr/jimuseumed

JIMUSEUMED

Okul Oncesi Dénemde Miize ile Egitime Iliskin Ebeveyn Goriigleri*

Merve Ozer
Istanbul Kiiltiir Universitesi

Asl1 Yildirim Polat
Anadolu Universitesi

OZET

Miizeler, ¢ocuklarin hayal giiciinii, yaraticiligini, merak duygusunu, tarihsel diisiinme becerisini
destekleyen ve okul dis1 6grenme ortamlari denilince akla ilk gelen yerler arasindadir. Cocuklarin
miizelerden faydalanmasi ve erken yaslardan baslayarak miizelere gitme aligkanligini kazanmast
icin; ¢ocuklar miizeler ile okul 6ncesi donemde tanistirilmalidir. Bu nedenle hem okul 6ncesi
donem hem de ¢ocuklarini miizeler ile tamistiracak olan ebeveynler, olduk¢a 6nemlidir. Bu
noktada ebeveynler, miizelere ¢ocuklari ile giderek onlara miizelerin eglenceli ve egitici bir yer
oldugu duygusunu verebilirler. Bu arastirmanin amaci ebeveynlerin miize ile egitime iliskin
goriis ve deneyimlerini ortaya koymaktir. Arastirmada nitel arastirma yontemlerinden olgubilim
kullanilmistir. Olgubilim c¢alismalarinda katilimcilarm olguya iliskin algr ve deneyimlerine
odaklanilmaktadir. Bu nedenle arastirmanin katiimcilar: amagh 6rnekleme yontemlerinden 6lgiit
ornekleme ile belirlenmis ve iki alt, iki orta ve iki iist sosyoekonomik diizeyde toplam alt1 ebeveyn
ile goriisme gerceklestirilmistir. Arastirmacinin gelistirdigi yap1 yapilandirilmig goriisme sorulari
ile veri toplanmis ve olgubilim analiz yontemi ile analiz edilmistir. Arastirma sonucunda
sosyoekonomik diizeyi yiiksek olan ebeveynlerin miizelerin egitim islevine iliskin bilgi ve
farkindalik diizeyleri daha yiiksek olsa da tiim ebeveynler trafik, ulasim zorlugu, miize giris
ticretlerinin pahali olmasi gibi nedenlerden dolay1 miizeye gitmeyi tercih etmedigi ortaya
¢ikmistir. Bu nedenle ebeveynlerin miizelere kolay ve uygun fiyatlarla erismeleri ve ¢cocuklari ile
birlikte miizedeki egitsel etkinliklere katilmalar1 saglanmalidir.

Anahtar Kelimeler: Miize, miize ile egitim, ebeveyn, ¢ocuk
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Tiir: Arastirma
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INTRODUCTION

The role of the Parent in Education with the Museum

In the past, museums were considered as boring places where only the artifacts were exhibited (Aktekin,
2008). Nowadays, museums have become complementary to education in the school, which provide
students with permanent learning beyond the institutions in which the past is exhibited. The museums,
which are one of the most efficient out of classroom environments, have an important place in gaining the
desired behaviors to individuals (Buyurgan & Mercin, 2010). According to Mercin and Alakus (2005),
museums are fun learning environments in which creativity and learning by doing fostered, the
relationship between the past and the future established and intercultural understanding developed.
According to Atagok (1999), museums are the main non-formal educational institutions that provide
opportunities for the development of skills such as doing observation, thinking logically, creativity and
imagination. In the international field, ICOM (1974) defines the museum as follows: itis education-focused,
non-profit organization that collects, investigates, and protects objects that both witness the past and
contribute to the development of the society (Tezcan-Akmehmet, 2013). All these definitions emphasize the
educational function of museums and show that they are educational institutions.

Today, the educational role of museums is increasing day by day. Getting into interaction with objects in
museums, the child is left with an awakened sense of curiosity and gain first-hand experience. This
provides a unique opportunity for the preschool child (Hooper-Greenhill, 1999). Because pre-school period
is a period in which the development of the child is fast, child is more open to learning and new skills and
habits are first started to be formed. One way to support the child's development in this period is to include
out-of-school learning environments such as science and arts centers and libraries in children’s education.
Museums are one of the most preferred places among out-of-school learning environments (Ttirkmen,
2018). When the child’s desire for discovery and touch considered, museums appear as ideal places that
meet the needs of children. In the museum, the interaction of the child with objects contributes both to their
permanent and multifaceted learning through the use of sensory organs. Krakowski (2012) found that
museum experiences of preschool children are still alive even one year after the longitudinal study. This
result shows how effective the museums are for permanent learning. In addition to permanent learning;
the studies showed that children develop historical empathy skills (Aktin, 2017) and critical thinking skills
(Buyurgan, 2017) and easily establish link between past and future and learn by having fun (Karaca,2018),
develop creative and empathy skills and become socialized, and learn to follow the rules (Unal, 2012). For
this reason, going to the museum provides various benefits to the child but, most important of all children
can gain the habit of visiting museum. This is why the children should be made aware of these issues in
pre school period. Thus, it will be easier for a child to be a regular museum visitor in the future (Gogebakan,
2018).

In addition to the contributions of the museums to the children, it also contributes to the people around the
children. In fact, parents are the most influenced ones by these museum visits. Games such as toy museumes,
childhood museums, science discovery centers are among the rich learning environments where children
can spend time together with their parents (Akgiin et al., 2017). In this learning environment, it is very
important that the parent has a share in the child's learning experiences. Visits to the museum with parents
help children to spend quality time with their parents, to strengthen their bond with their parents, and
provide intergenerational interaction (Aktas-Arnas, 2017; Erbay,2017; Okvuran, 2017). Besides when the
child is encouraged in the museum environment, the parent contributes to reasoning and problem solving
process of the child (Willard et al., 2019). In a study by Martinko and Luke (2018), it was seen that the
historical thinking ability of the child improved thanks to his interaction with his parent. In his study,
Okvuran (2017) found out the primary school students consider that visits to the museum with family is
more fun than visits to museum with school or with friends while the parents stated that they were happy
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to visit the museum and spend time together. As Vygotsky points out in his sociocultural theory, it may be
more advantageous for children to learn by collaborating with their peers or parents in contrast to learning
by themselves (Falk and Dierking, 2002). Many studies also indicates that the basis of parent-child
interaction in museums is based on experience and learning together (Bates, 2018; Haden, 2010; Nadelson,
2013; Wolf and Wood, 2012).

The museums, which are seen as educational institutions in developed countries, can reach millions of
visitors in a year. For example; The Louvre Museum in France is one of the most visited museums
(Kervankiran, 2014).This result can be contributed to the fact that the individuals living in these developed
countries are good museum consumer. Therefore, children should be introduced with museums at an early
age so that the museums can become more active part of our educational life (Dilli and Bapoglu-Diimenci,
2015). To introduce children with the museum should not be solely left to the responsibility of the preschool
education institution. Museum visits, which begin with parents, should continue when the child starts
school. Thus, the child who has the habit of visiting the museums with parents will be more likely to
continue this habit when he / she is an adult, and brain development and other different aspects of
development will be positively affected (Dagal and Bayindir, 2016). In the study of Leftwich and Haywood
(2016) with five-year-old children and parents, the interaction between parents and children was shown to
increase with parent involvement. This result showed that the parents were also important in museum
education as well as other stakeholders such as teachers and museum educators, and that the parents'
knowledge and awareness levels were also important for the success of museum education. Therefore, this
research strives to understand the level of knowledge and awareness of parents about education with
museum in preschool period and this research presents insights with regard to various stakeholders such
as parents, children and museums. If parents become conscious about education with museums and see
museums as an educational environment for children to enjoy and learn, the benefits of museums to the
child will be more permanent. Because parents are among the first people to introduce children to
museums. For this reason, the child should get to know the museums and enjoy going to the museum with
their parents before starting the preschool education institution. When the studies in the literature are
examined; it is seen that the majority of studies are emprical and focused on examining the effects on
children by preparing museum education programs (Aktin, 2017; Dagal and Bayindir, 2016; Dilli and
Diimenci- Bapoglu, 2015; Dilli et al, 2018; Ozyilmaz-Akamca and Yildirim, 2017; Usbas, 2010). Parent and
child interaction in a museum is among the topics studied in the international literature (Dooley and Welch,
2013; Mclnnes, K. and Elpidoforou, 2018; Mudiappa and Kluczniok, 2015; Leftwich and Haywood, 2016;
Puncher et al., 2001; Tenanbaum et al., 2010; Vandermaas-Peeler et al., 2015; Willard et al.,2019). In our
country, it is one of the subjects that started to be studied yet, and limited with the studies in the literature
(Akgiin et al., 2017; Okvuran, 2017; Unal, 2012). There is no study that examines the perceptions and
experiences of parents about museum education. Therefore, this research will fill this gap in the field.

Purpose of the Research

The purpose of this research is to reveal the views and experiences of parents about education and museum.
The aim of the research was to put forward the experiences of parents about museum education and to
draw attention to the importance of museums in education. For this purpose, the following questions were
sought:

1. What are the opinions of parents about education in museum during preschool period?
2. What should a museum education involve in preschool period according to parents?

a. What are the aims of museum education in preschool education?

b. What should be included in the content of museum education in preschool period?

c. What should be included in the process of teaching and learning of museum education in
preschool period?
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METHOD

Research Model

In this research, phenomenological research method was used. In the phenomenology design, the focus is
on the individuals” perceptions, experiences, viewpoints and their meaning-making (Yildirim & Simsek,
2018, p.69). The main purpose is to describe the perceptions and experiences of individuals. Therefore, in
the phenomenology design, the following two questions are asked in general: What are the perceptions /
experiences related to this phenomenon? What are the conditions and circumstances in which this
experience occurs? (Cresswell, 2013). In this respect, the primary focus of the research is on museum
education in the pre-school period. The phenomenological research method design was chosen because the
research is focused on the perceptions and experiences of the education with museum in preschool period.

Sample

Phenomenology studies are trying to reach the essence of the experience by questioning the experiences
related to the case (Ersoy, 2017). Therefore, the people who have experienced or lived their experiences
constitute the sample of the research. The sample of the study are parents whose children between 60-66
months and either in the kindergarten or nursery class in Kiigiikekmece district. As experience is
important in case studies, purposive sampling strategies are generally used in the selection of the sample
(Bas and Akturan, 2017). In this research, purposive sampling method was used in sampling. Parents'
responses to the Parent Information Form and their consent were the main reasons for selection of these
parents. In the parent participation form, parents were asked how often and to which museums they went.
In this context, we have interviewed 6 parents with 2 low, 2 middle and 2 upper socioeconomic levels who
have museum experience. During the interviews, the parents were asked, “Did you go to the museum with
your child?”, “what do you understand when you think of museum education?”, “what are your
expectations from museum education in the preschool education institution?”, “what behaviors do you
expect your child to gain from museum education?, and how do you think can you support the process
as a family? ”. Interviews were conducted in pre-school institutions where children attended, usually in
empty and appropriate rooms during school entry-exit hours. Since all parents allowed voice recording,
interviews were recorded with audio recording. In case the interviews were interrupted or the parents did
not understand the interview question, the voice recording was stopped and some questions asked like,
‘Could you give an example about this?’’," What else could be?, to reach a deeper insights from interviewee.
The interviews focus is on the views and experiences of parents who send their children to schools at
different socioeconomic levels. Parents who participated in the study were given P1 and P2 codes and thus,
the ethical principles were taken into consideration. The socio-demographic information given by the
parents through the parents’ information form is presented in Table 1.

Table 1.
Parents’ socio demographic characteristics

The Child He Sent  Frequency
Occupation His Child of Visits to Museum Experiences
and Income Level Museum

Education

P t A
aren ge Level

Kariye Museum,

Kindergarden Hagia Sophie
P1 35 Licence Teacher '8 ’ Once a year Museum Topkapi1
Middle .
Palace ve Kars Ani
Ruins
Kind den,
P2 42 Licence ~ Housewife lnl\/fir:ig;lre en Once ayear  Rahmi Ko¢ Museum
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Rahmi Ko¢ Museum

P3 34 Licence Teacher Kmder.garden, Once ayear ve Goreme Open Air
High
Museum
P4 37 High Housewife Nursery Class- Never Miniatiirk
School Low
Nurserv Class Florya Atatiirk Sea
P5 29 Licence Teacher Y Once a year Pavilion and Topkapi
Low
Palace
P6 37 High Security Kindergarden, Once a Canakkale Victory
School Guard High month Museum

Data Collection Techniques

In qualitative research methods, many techniques are used in data collection process. Observation,
interview, document review are among the most effective data collection techniques. The main data
collection technique in case studies is the in-depth interviews (Yildirim & Simsek, 2018). The aim of the
interviews is to reach the participants' experiences, attitudes, intentions, comments, and non-observable
characteristics like mental perceptions (Karatas, 2015). For this reason, in-depth interviews were conducted
with parents between 20 minutes and 37 minutes. In the interviews, semi-structured interview questions
were developed by the researcher and then redesigned according to the opinions of five experts were used.
The semi-structured interview helps expanding the subject with different questions throughout the
conversation, creating new topics on the subject and forming new ideas (Merriam, 2015).

Data Analysis

In the data analysis of the study, phenomenological analysis method developed by Moustakas (1994) was
used. While analyzing the data in the phenomenology studies; the aim of the course is to define the focused
phenomenon and to reveal the meanings and experiences of perceptions (Yildirim & Simsek, 2018).
Therefore, the researcher focused on how parents make sense of education by the museum and their
experiences in relation to education with museum. For this purpose, interviews with parents were
transcribed, and important expressions were listed and redundant statements were eliminated. After the
voice recordings were transcribed they were checked again and their reliability was ensured. The
statements that are considered to be important were written in bold. The codes associated with each other
were gathered under specific themes according to the research problem. The themes and sub-themes were
given the final form by taking the opinions of two experts in the field. As a result of the research, 2 themes,
10 sub themes and 45 codes emerged. In addition, direct quotations are frequently given to reflect the views
of the individuals interviewed in qualitative research (Yildirim & Simsek, 2016), and in this present study,
the validity of the participants' opinions was therefore supported by direct quotations. In order to increase
the reliability of the research, the formula of Miles and Huberman (1994) was used, and as a result of the
calculation, the reliability coefficient of the research was found to be 0.95. According to Miles and
Huberman (1994), .80 consensus is considered sufficient condition for the study to be reliable.

FINDINGS

As a result of the data analysis of the research, 2 themes and 10 sub-themes were reached. These themes
and sub-themes are given in Table 2 below.
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Table 2.
Findings about interviews with parents

The Relationship Between Museum and

. Factors Related to the Education Program
Education

Pre school education programme
Child Goal Content Learning Teaching Process
Parent Involvement

Student roles
Age
Teacher features

Learning Environment

The Relationship Between Museum and Education

As shown in Table 2, three themes was found under the relationship between museum and education.
These are; pre-school education programme, child and parent involvement. The parents explained the
relationship between museum and education as the place where the past is exhibited: (3), the educational
environment (2) and the place reflecting the development of society (1).

Three of the parents defined the relationship between museum and education as the place where the past
was exhibited. P4 explained museum education as transferring historical values and expressed this
situation as follows:

When you visit the museum, it has a different atmosphere and when the children go to the museum, they
are impressed by the splendor of the museum, and say wow. Even if they don't understand anything.
When they see the museum in TV, they say, "What is this?"

On the other hand, P2 and P3 highlighted the educational function of museums. P3 explained the
relationship between museum and education: ‘Museum education gives a unique opportunity for
exploring the past, learning by doing.” P1 stated that the museum education reflect the development of the
society and she elaborated on her views with these words: ‘If there is a museum culture in a society, namely
if the society values the museum, then the society is progressive.’

Pre-school Education Program

Two of the parents expressed that the museum education program should be included in the preschool
education program in the pre-school period and P6 expressed his opinions on the subject as follows: ‘If you
ask me, the museum should be included in the Ministry of National Education pre-school programme.’
Similarly, the P1 explained that the Ministry of National Education should consider museums as
educational environment, and said: ‘Everything must be from the beginning and from the foundation. I
think that the policies of the state should be more oriented towards culture and art, and I think that it
should focus on children and should be on the pre-school education.’

Child

The benefits of the relationship between the museum and the education have been handled by the parents
in a variety of ways. These are; learning by doing (2), concrete (2), permanent learning (2), entertainment
(2), curiosity (2) and self-expression (1).

Learning by doing is one of the benefits expressed by the parents regarding education with museum. P3
said that there should be areas of application in the museums, and he added: ‘When I visit museum, instead

7
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of just looking around, it is advantageous for me to be active participator and to learn by doing myself and this
situation of doing things on my own draws my attention more.’

The concretization is one of the benefits expressed by parents about the museum education program. P6
expressed his thoughts on this issue as follows: “What you see is more memorable rather than what we say, so,
what we live in the past, it is better to see it.”

Permanent learning is another benefit expressed by parents with regard to the museum education program.
P4 stated his thoughts on this subject as follows: ‘It is a good memory for the children. They don’t forget it once
they see it.”

Another advantage expressed by parents concerning the museum education program is entertainment. P1,
expressed that “Her child enjoys the museum. In fact, my child never says I am get bored. Let’s get out of here.

The curiosity of parents is among the advantages expressed by the parents in the museum education
program. P1 explained that the museums stimulate the child's curiosity, and expressed their experiences
on this subject: “When we go to the museum, for instance, to the museum of archeology, there, we see great Iskender
and its monument, he said, "What is this?” He asked about the statues. He saw the female statues and male statues,
asked some questions about them.

The self-expression among the benefits expressed by the parents in the museum education program to
enable them to express themselves. P5 explained the benefits of workshops in the museums as follows: ‘ The
child will have fun and spend some energy, and gets more engaged with himself.’

Although the education in the preschool period with the museum contributes to the development of the
child, the parents do not prefer museums for various reasons: the expensiveness of entrance fees (4), the
difficulty in access (2), unsuitability of the museum collection for the children (1), the insufficient amount of
workshops (1), the lack of qualified museum educators (1) and for parents; uninformed parents (5) and their being
not willing to spend time in museum (1).

The fact that museum entrance fees are expensive is one of the reasons why parents do not prefer museums.
P1 stated his thoughts on this subject as follows: ‘Honestly, I do not go to the museum every month. We go once
a month, maybe once every six months, or once in a year. Then I can afford it. That money doesn 't really seem a lot to
me. But I still agree.” Similarly, P2 stated that the entrance to the museum should be free: Sometimes it would
be better if it was free. People are hesitating about fees. If it is free, I will go there rather than on shopping center.

Difficulty of accessing to the museum is another reason why parents do not prefer museums. P1 explained
his opinion on this subject: ‘In fact, the infrastructure of the country is also a very important in museology. You
should not think how to go somewhere. Or think about her money either. There must be some things that will
encourage you to go there. Of course we would go today, whatever.” On the other hand, P3 stated that there could
be a ring line to facilitate accessibility to the museum: “In some places, they even put service vehicles at certain
places, and thus, the museums can be more accessible.”

The fact that the museum collection is not suitable for children is one of the reasons why parents do not
prefer museums. P3 explained his experience on this subject: ‘For example, they wanted to take the children to
Mademe Tussauds Museum. I opposed this as a parent. For example, when I made a research about who belongs to
the wax statues, there are no one well-known except Atatiirk, and so I think that it will not contribute to my child.’

The low number of workshops is one of the reasons why parents do not prefer museums. The P5 explained
that museums need to increase their workshops: ‘There are some workshops done, yet there are not sufficient.’
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The lack of qualified museum educators is another reason why parents do not prefer museums. P5 said:
‘Qualified museum educators are not qualified enough. Because in the place where we enter, there is no such person.’

The fact that parents are not informed is one of the reasons why parents do not prefer museums. P3 states
his thoughts on this subject as follows: ‘I show it when I and my child go to the museum. I can’t tell too much
what I see. Because 1 have a lack of information because I do not much about museum education.” P6 ‘I have not been
able to answer some of my questions about some of the museums in Amitkabir. Because why? 1'm not much
knowledgeable about museums.” P5 emphasized that families should have knowledge: ‘If the family has a good
museum education, they can go and take their children to the museum. Or, they can raise awareness in their
surroundings regarding museums. But this person needs to get education.” On the other hand, P5 referred to the
lack of information in the museum with these words: ‘We went to the museum. There is no question or answer
from where it comes from. At least, it will be useful if there is some explanations for the elders that we have used this,
we have done this, or this piece from this time.” P4 stated that ‘Activities should be done to inform parents, and the
seminars should be given. Why not we have documentaries? Also, there should be documentaries prepared for the
adults and tours should be organized.’

The lack of time of the parents are among the reasons why they cannot visit the museums. P5 said: ‘We do
not go there as a family. We don't have that much time.’

Parent Involvement

In a museum education program in the preschool period, parents stated that they could also participate in
a similar way. These can be regarding pre-museum visit; informing the child (2) during museum visit; touring
the museum in interaction with the children (3) after museum visit; chatting with the child (3).

Informing the child is one of the ways in which parents participate in the learning-teaching process. P6
stated the necessity of informing the child before going to the museum:

If you don’t want your child to have a look at this museum concept as a trip, you can tell your child in the
evening. My son tomorrow you will go to Canakkale Museum or go to Panorama 1453 Museum. This
museum was built in 1980. That’s what happened in the production. I should tell about the history of the
museum to my child, and my child will go there with curiosity.

Visiting an interactive museum with children is one of the ways in which parents participate in the learning
process. P1 said that he can accompany the teacher on the museum trip, and states his idea as follows: ‘If
the teacher offers me to attend him/her, I can do that. I can attend to the children’s needs. I can try to support them
both physically and psychologically as much as I can.” P2 explained that the parent should be involved in the
educational process and emphasized his thoughts on this subject: ‘We expect everything from the teacher. We
leave the child to school, the teacher will train, the teacher will lead. It's wrong. We need to be supportive. We have to
take it. We need to cooperate.” P4, on the other hand, stated that the parents may be reluctant to spend their
children with children and expressed his thoughts as follows: *Actually, we are disregarding many issues.
Everyone has their own life. Everyone is struggling for a living. When we are sent this consent paper for our child to
visit to museum, it is only then we think.’

Conversation with the child is another form of participation of the parent in the learning-teaching process.
P1, stated that they can speak about the photos taken in the museum, and stated, ‘We also take photos or
something. Then we look at the photos again. Then I say, ‘Look at that. We went here. We had a great time. Isn't it?
Thanks to the photographs, my child is experiencing that time over and over again.’
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Factors Related to the Education Program

As seen in Table 2, under this title, the opinions of the parents about the elements of goal, content, learning,
and teaching process of a museum education program to be applied in preschool period are included.

Goal

In a pre-school museum training program, parents defined the behaviors that they want their children to
learn in a very different and various ways. These are; for social emotional development of the child;
learning about your own culture and respect it (3), socializing (3), gaining the habit of visiting museums (2),
learning about the culture of the museum (2), learning the professions (2), developing imagination faculty (2), for
cognitive development; developing the concept of time (1), developing the research skills (1), for language
development; developing the ability to ask questions (1).

Learning about their own culture and respecting it is one of the behaviors that parents expect their children
to learn in the museum education program. P1 explained his thoughts on this subject with these words: ‘It
is important for me that my child learns to appreciate and respect a work of art when he grows up. Because art is
something that will develop the community. I think it’s nothing else. Nothing else develops society except art.” On
the other hand, P1 explained that museums have an important role in ensuring that their children respect
different cultures and expressed this as follows:

For example, the same thing in Mostar. The bridge was destroyed. I think it was a culture. Is there anything
else that can be destroyed, but Mostar? Even if it doesn’t belong to you, I think that it's very important to
protect culture. Everything may not be yours. I want him to know how to respect it even if it belongs to
foreign culture.

Socialization is another type of behavior that parents consider their children to gain in the museum
education program. P3 explained that if the child goes to museum with his friends , this will help for
sociolization, and expressed his opinion on the subject with these words: *The child communicates her parents
or siblings when they go to visit museum together and when they go to museum with school, the child can also talk
to his friends.” They can comment together, speak together.’

Gaining the habit of visiting museums is among the behaviors that the parents want their children to
acquire in the museum education program. P6 expressed his thoughts on this issue as follows: ‘We take our
children to play ball, take them to the sea, take them to the pool. Why not visit the museum?’

In addition to gaining habit of visiting the museum, learning about the museum culture is the other form
of behavior that the parents expect their children to acquire in the museum education program. Similarly,
P3 expressed his thoughts as follows: ‘He can learn some rules, not to touch them and in some places, like museum,
he needs to remain silent. In other words, it can be an advantage in terms of learning the rules, indeed.’

Learning about the professions is one of the behaviors that parents consider that they children can acquire
in museum education program. P5 stated his thoughts on this subject: ' For example, I am thinking of going to
the Aviation Museum with my child because he's thinking of being a pilot in the future. You know, for awareness
about the profession he is thinking of. Seeing the plane, seeing how it works is a very good thing for this young child.

The development of imagination faculty is also among the behaviors that the parents want their children
to gain in the museum education program. P3 stated in a similar way that museums can improve their
children’s imagination as follows: ‘He can think that people are two and three meters seeing that there are swords
very heavy. Child’s imagination. From his perspective, he sees things from different perspective. Imagine things.’

10
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Developing the concept of time is the other type of behavior that the parents think that their children can
acquire in the museum education program. P6 explained his opinion on this topic as follows: ‘My son said:
I saw this plane in this museum, but this plane is not in the air at the moment.”” But I say to him: “The aircraft in
that museum were used in the old times and are not used in the present.” My child also learns; these planes are not
used today.”

Finally, developing the ability to ask questions is among the behaviors that the parents want their children
to acquire in the museum education program. P2 explained his experience on this subject as follows: They
are interested. They ask questions “How did they do that and how did they use it?”’

Content

Parents of 6 children argue that children should not be given negative content in museum education given
to the preschool children and explained their perspectives on this subject as follows: ‘The quide in the
museum should not mention things like bombs, weapons.A 5-year-old boy doesn’t like the museum if you tell the child
about the bomb.

Learning Teaching Process

Student roles

In a museum education program that will be done in the preschool period, the P3 stated that the children
should be actively involved in the process with these words:

We went somewhere while we were in Switzerland. There was something like models of animals and there is
phone everywhere, and the child is pressing a button on the model of the animals he sees. The bird is a place
where there are birds, the goldfinch, for instance, the children can hear the sound of a goldfinch and watch
the movies about them, and start to go there at a very young age, as you said, but there was no concept like
“Oh you will be quiet, you will be quite.” On the contrary, It has a very noisy environment, because it is for
children.

Age

In a museum education program in the preschool period, three of the parents stated that the museums
should be visited starting from the younger ages. P4 stated his thoughts on this subject as follows: ‘ When
our Ministry of Culture should also take active role, especially for the children.” P6 stated that his children have
been visiting museums since the age of four: “My child’s first meeting with the museum was when he is 4 years
old. We went to the Aviation Museum. Then, when he came to the place where I work, he gained experience in
museums.” On the other hand, P3 thought that their children should grow up enough to go to the museum
and stated his thoughts on this subject:

They started at 3 years old. They went to Rahmi Ko¢ Museum at the age of five. We did not dare to go the Toy
Museum; We thought that they would need to grow up a bit as they would be more interested, they would
want to touch, they would want to touch it, they would be curious about seeing things behind the glass.

Teacher features

The expectations of parents from teachers in a preschool education program are to increase visits to museums
(4) and to inform teachers about museum education (3).

Increasing visits to museums is one of the expectations of parents. P1 stated that children should be taken
to museums as follows: “You send the child to school, no museum or anything. This is something that should never
happen once. Surely, according to the physical conditions, at least one year, of course, one or two times a semester,
children should go to the museum.” Parent 4 stated the following in this regard: ‘We want to organize the tours

11
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to the museum, but it is viewed as the third plan.” P2 likewise said: ‘The second time is better. I think they do it often
at schools.

Informing teachers about museum education is another expectation of the parents. P3 expressed his
thoughts on this issue as follows: ‘I don't think teachers are enough to give information anyway. 1'm a teacher
too.” Similarly, P5 said: ““I think teachers are not very knowledgeable about it.”

Learning environment

The qualifications required to be included in the learning environment of a museum education program in
preschool period are examined by parents at three levels. These are; comfortable and spacious environment (2),
qualified museum educator (2) and application area (1) is.

A comfortable and spacious environment is one of the qualities parents consider that museum learning
environment should necessarily have. P3 told me that museums were very crowded at the weekend and
expressed his experience on this subject: ‘This weekend is very crowded. Weekend is disadvantageous. When we
want to drive, you spend 1-1,5 hours in traffic. It is very crowded, you can’t trip museum.’

Families also consider that museum learning environment should have qualified museum educator. The
P3 explained that the museum educators should be informed about the pedagogy of children and stated
that:
The museum educator should be knowledgeable. They have to be traveling with them and they have to be
very patient in their work. Because children are always asking questions and when they cannot get the
answers they want, they lose their interest. Therefore, it has to be done by professional people.

Application area is among the qualities that parents consider the museum learning environment should
have. P3 expressed his experience on the subject as follows:

At the Polonezkéy, they opened the Glass Museum. We went there to visit. There they can make evil eye beads.
They can make kids do things themselves. There were workshops. They enjoyed it more. It is important that
they were really active.

DISCUSSION, CONCLUSION and RECOMMENDATIONS

While the parents explain the relationship between museum and education, they see the museums as the
institution where the past is exhibited. The fact that most of the parents emphasize the function of
exhibiting museums and see museums only as the place where the past is displayed shows that they put
the educational function in the second plan. Particularly, this idea is more prominent in parents with low
socioeconomic status. Parents with moderate and high socioeconomic status have more knowledge and
experience in museum education. P6, who has high socioeconomic level, pointed out that museum
education should be included in the preschool education program and that teachers should give more place
to education in museums. However, in his study, Dilli (2017) stated that the museums are seen as places to
spend time with friends and that they are seen as places to picnic and not perceived as learning
environment. In his study with classroom teachers, Demirci (2009) stated that teachers considers exhibiting
as the most important function of museums. These results show that the common museum perception of
different individuals in the society. The similarity of the perspectives of the parents with regard to
museums may be one of the obstacles before the spread of museum education. However, the fact that
museums abroad are seen as an educational environment is based on the Louvre Museum in France under
the influence of the 1789 French Revolution (Oner and Cengelci-Kose, 2019). This influence then influenced
Europe and the United States, allowing museums to be used as informal learning environments today.

12
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The benefits of museum education to the child was expressed in similar ways as learning by doing and
living concretization, and satisfaction of curiosity by parents. Although parents are aware that museum
education is beneficial for their children, they do not visit museums for various reasons. One of these factors
is expensiveness of entrance fees. When the literature is examined, many teachers do not organize trips due
to expensive museum entrance fees (Akman et al., 2015; Bozdogan and Yal¢in, 2009; Demirci, 2009; Kisa,
2012). This result shows that teachers and parents cannot go to museums for similar reasons. Parents make
self-criticism and state that they do not know how to benefit from museums for educational purposes
regardless of their socioeconomic status. Similarly, in the study conducted by Oztiirk and Lagin-Simsek
(2019), it was observed that families going to the science center with their children tend to read the labels
in the exhibition and some parents rarely explain the mechanism to the child. On the other hand, when the
literature is examined, it is seen that there are situations that prevent the visits of the parents such as lack
of cooperation with the school in organization of the trips (Egiiz and Kesten, 2012; Kubat, 2017; Tatar and
Bagriyanik, 2012). From this point of view, it can be concluded that parent-school cooperation is important
for the museum education to be carried out properly.

It was also found in the study that access to the museum is an important factor for parents to prefer
museums. Parents stated that they cannot visit the museum due to Istanbul traffic. Therefore, the location
of museums in the city directly affects accessibility to the museums. Kirca (2008) in his study of the
literature in the study of individuals do not want to lose a lot of time to reach museums; they stated that
they prefer museums in a short time reach. Similarly, in most of the studies conducted abroad, it was
observed that individuals prefers museums close to their homes (Siizen, 2005). The International Council
of Museums belirtildigi gibi miizeler, herkese esit erisim saglamalidir (Fletcher et al., 2018). As stated in
The International Council of Museums, museums should provide equal access to all (Fletcher et al., 2018).
From this point of view, museums should take into account the transportation factor in reaching every
individual in the society.

The parents expressed the objectives of the museum education program in a variety of ways, such as
gaining the habit of becoming a museum, gaining the culture of the museum, developing the imagination
faculty and developing the concept of time. When the literature examined closely, it was seen that the goals
of the museum education for the child involve recognizing the cultural values, developing consciousness
of protection, respecting different cultures, developing creativity using imagination, developing the ability
of questioning, allowing for self-expression, earning esthetic perspective, establishing connection between
past, present and future, arousing in the children the sense of curiosity, and as a final outcome, offering
permanent learning, historical thinking ability (Bayraktaroglu, 2012; Demirci, 2009; Egiiz and Kesten, 2012;
Ekmekci, 2015; Erdogan, 2003; Martinko and Luke, 2018; Ocak and Korkmaz ,2018; Tan, 2009 ). Based on
this, it is seen that the stakeholders involved in museum education hold similar view.

Parents have different ideas as the starting age of museum education in pre-school period. Some parents
think that children of 3 years old will not understand the museum, while others think that this age is ideal.
Even though at high socioeconomic level, P3 thought that their children should grow a little to get to the
museum, the only determinant of this situation is that the parents do not have a socioeconomic level. The
perception of the museum in the community and the value given to the museums also have a great
influence on this situation. A study conducted in the United States in the late 1970s states that 60% of
regular museum visitors are interested in museum visits from their childhood (Onur, 2012). Smilarly, in a
study by Mclnnes and Elpidoforou (2018), it was stated that parents go to the Children's Museums
especially to meet the learning needs of toddlers by playing. The results of this researches show how
valuable the museum visits are at the early ages.

Parents' expectations for the museum education were similar to teachers in that both consider that the
museum visits should be more frequent and the teachers should be informed on museum education
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regardless of their socioeconomic level. Parents believe that teachers have limited visits to museums. This
is in line with the literature (Akman et al., 2015; Bozdogan and Yalcin, 2009; Demirci, 2009; Mercin, 2003;
Kisa, 2012; Turkmen, 2015). However, parents' expectations from preschool teachers include more social
activities such as going to museums, cinema and theater (Ceylan, 2019). This except, parents are aware that
preschool teachers do not have sufficient knowledge about museum education. P3 on this topic: “I don't
think teachers are enough to give information anyway. I am also a teacher.” Similarly, in his study on the
literature, Dilli (2017) stated that preschool teachers are not involved in museum education even though
they know the place and importance of museums in informal learning. This is because they do not have
enough knowledge and experience about museum visit. In the study of Oner et al., (2019), it was observed
that museum visits by schools were conducted in the form of direct instruction rather than activity-based.
These results coincide with the opinions of the parents, and it shows that pre-school teachers need in-
service training on museum education.

Parents expect their children to have comfortable and spacious area, educational workshop and qualified
museum educator from museums. Akman et al. (2015) examined the problems encountered in the process
of museum education; the children are very active and they have difficulty in controlling the group. The
indifference of the staff in the museum and the lack of physical environment for the child are the other
common encountered problems. In her study, Filiz (2010) stated that there is no enough space in the
museum where activities can be done and children can move freely. In his study with elementary school
students, Tiirkmen and his friends (2016) found out that if the students are given the opportunity to touch
and discover objects in the museum, and when the museum educator is in communication with the
children, they have more fun in the museum and more active. Similarly, in their study with the children
and mothers, Akgiinetal. (2017) showed that the mothers consider their children have fun in the museum,
and their children's interest to the museum increased and museum educators care their children and that
they can communicate with the museum educators comfortably.On the other hand, in the study conducted
in the History Museum and published by Martinko and Luke (2018), it is indicated that the applied fields
that enable children to interact with the objects in the museum develop historical thinking skills of children.
McInnes and Elpidoforou (2018) stated that there should be interactive exhibitions for all ages in museums.
These results draw attention to the need for training workshops in museums and museum educators.
Parents stressed that the museum educator should be friendly and knowledgeable which emphasizes the
need for qualified museum educators. However, there are also some studies in the literature that
pinpointing to the fact that the museum educator does not understand child pedagogy, behaves
indifferently to visitors and is not knowledgeable about museum education (Demirci, 2009; Siizen, 2005;
Usbas, 2010). These results show that each museum has a different level of opportunities in terms of staff
and physical space.

As a result of the research, the following suggestions can be made;

e Seminars can be organized in order to increase the knowledge and awareness level of parents
about pre museum education at preschool period, practical studies can be organized and public
spots can be prepared.

e Museums can prepare introductory brochures for parents to have them see museums as a place
to spend quality time with their children.

e DParents can actively participate in museum education processes in cooperation with the school.

e Museums can rearrange weekday working hours, considering working parents in the
community.

e Museums can be free of charge at certain days of the week, so that parents from every
socioeconomic level can go to the museum.

e For the museums to be preferred by parents, convenient transportation to the museums can be
provided by means of rings.
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e The museum educators, teachers, parents, who have a word to say in museum education, can get
together to discuss their expectations, opinions and problems.

e  The facilities such as educational workshops, educational activities and museum educators can
be provided at a similar level in every museum regardless of state museum and private museum.

REFERENCES

Akgtin, E. Yilmaz, M. ve Arik, B. (2017). Miize ortaminda anne g¢ocuk etkilesimi: bir pilot ¢alisma.
Mediterranean Journal of Humanities, 7(1), 15-24.

Akman, B., Altinkaynak, $., Kara, G. ve Giil, S. (2015). Okul 6ncesi 6gretmenlerinin miize egitimine iliskin
goriisleri. Uludag Universitesi Egitim Fakiiltesi Dergisi, 28(1), 97-115.

Aktas -Arnas, Y. (2017). Oyun, 6grenme ve deneyimin birlesimi: ¢cocuk miizeleri. Yaratict Drama Dergisi,
12(2), 17-30.

Aktekin, S. (2008). Miize uzmanlariin okullarin egitim amaclh miize ziyaretlerine iligkin goriisleri. Kirsehir
Egitim Fakiiltesi Dergisi, 9(2), 103-111.

Aktin, K. (2017). Okul 6ncesi donemde miize egitimi ile ¢ocuklarin tarihsel diisiinme becerilerinin
gelistirilmesi. Mersin Universitesi Egitim Fakiiltesi Dergisi, 13(2), 465-48.

Atagok, T. (1999). Cagdas miizeciligin anlami; miize ve iligkileri. T. Atagok (Ed.), Yeniden Miizeciligi
Diisiinmek iginde (s.131-142). Istanbul: Y1ldiz Teknik Universitesi Basim-Yayin Merkezi.

Bas, T. ve Akturan, U. (2017). Sosyal bilimlerde bilgisayar destekli nitel arastirma yéntemleri. Ankara: Seckin
Yayincilik.

Bates, E. (2018). Can naturel history collections support a connection to nature for young children and
families?. Museum & Society, 16(3), 369-382.

Bayraktaroglu, S. (2012). Vakif miizelerinde ¢ocuklara yoénelik calismalar. 1. San (Ed.), Cocuk miizeleri ve
yaratict drama iginde (s.104-110). Ankara: Naturel Yayincilik.

Bozdogan, A.E. ve Yalc¢in, N. (2009). Ankara’daki bilim ve teknoloji miizelerinin egitim amaglh kullanim
diizeyleri. Milli Egitim Dergisi, 182, 232- 248.

Buyurgan, S. ve Mercin L. (2010). Gérsel Sanatlar egitiminde miize egitimi ve Uygulamalari. V. Ozsoy (Ed),
Ankara: Gorsel Sanatlar Egitimi Dernegi Yaynlari.

Buyurgan, S. (2017). Verimli bir miize gezisi nasil gerceklestirebiliriz?. Milli Egitim Dergisi, 214, 317- 343.

Ceylan, R. (2019). Ebeveynlerin okul 6ncesi kurumu hakkindaki goriisleri: Tercih sebepleri, beklentileri

ve memnuniyetleri. Elektronik Sosyal Bilimler Dergisi, 18(70), 497-517.

Creswell, J. (2013) . Qualitative inquiry and research design: Choosing among five approaches. (3 rd ed.).
Washington DC: Sage.

Dagal, A. B. ve Bayindir, D. (2016). Okul 6ncesi donem ¢ocuklarla yapilan miize gezilerinin ¢ocuklarin
miizelere karsi olumlu duygu ve bilgi diizeylerine etkisi. Uluslararas: Egitim Bilimleri Dergisi, 3(6),
264-281.

Demirci, M. T. (2009). Kiiltiirel 63elerin dgretiminde miize gezilerinin onemi. Yayinlanmamis Yiiksek Lisans
Tezi. Konya: Selcuk Universitesi.

Dilli, R. ve Diimenci-Bapoglu, S. (2015). Okuléncesi donemi g¢ocuklarina Anadolu’da yasamis nesli
tilkkenmis hayvanlarin 6gretilmesinde miize egitiminin etkisi. Egitim ve Bilim, 40(181), 217-230.

Dilli, R. (2017). Ogretmenlerin miizelerin 6grenme ortami olarak kullanimina iliskin goriisleri. Milli Egitim
Dergisi, s. 214, 303- 316.

Dilli, R. Diimenci- Bapoglu S. ve Kesebir- Turgut, G. (2018). Miizede ¢evre egitimi kapsaminda okuloncesi
donemi ¢ocuklarina yenilenebilir enerji kaynaklarinin anlatilmasi. Elektronik Sosyal Bilimler Dergisi,
17(66), 421-432.

Dooley, C. and Welch, M. (2013). Nature of interactions among young children and adult caregivers in a
children’s museum. Early Childhood Education Journal, 42(2), 125-132.

Egliz, S. ve Kesten, A. (2012). Sosyal Bilgiler dersinde miize ile egitimin 6gretmen ve 6grenci goriislerine
gore degerlendirilmesi: Samsun ili 6rnegi. Indnii Universitesi Egitim Fakiiltesi Dergisi, 13(1), 81-103.

15



e,
JIMuseumED JOURNAL OF INTERNATIONAL MUSEUM EDUCATION M

Ekmekci, S. (2015). Tarih 6gretmenlerinin miize ziyaretleri hakkindaki goriisleri: Trabzon drnegi. Yaymlanmamis
Yiiksek Lisans Tezi. Trabzon: Karadeniz Teknik Universitesi.

Erbay, F. (2017). Miizelerin egitim ve tasarim atdlyelerinde informal egitim. Milli Egitim Dergisi, 214, 239-
253.

Erdogan, T. (2003). Tiirkiye’ deki Arkeoloji Miizelerinde yapilan egitsel faaliyetler, Donem Projesi. Ankara:
Ankara Universitesi.

Ersoy, F. (2017). Fenomenoloji. A. Saban ve A. Ersoy (Ed.), Egitimde nitel arastirma desenleri i¢inde (s.82-138).
Ankara: An1 Yayincilik.

Falk, J. and Dierking, L. (2002). Learning from museums visitor experiences and the making of meaning. ltamira:
Walnut,CA.

Filiz, N. (2010). Sosyal Bilgiler Ggretiminde miize kullanimi. Yiiksek Lisans Tezi. Istanbul: Marmara
Universitesi.

Fletcher, T.S., Blake, A. B. and Shelffo, K. E. (2018). Can sensory gallery guides for children with sensory

processing challenges improve their museum experience?. Journal of Museum Education, 43(1), 66-
77.

Gogebakan, Y. (2018). Alternatif 6grenme mekanlar1 olarak miizelerin egitim ogretimde kullanilmasinin
onemi. Giizel Sanatlar Enstitiisii Dergisi, 40, 9-41.

Haden, C. (2010). Talking about science in museums. Child Development Perspectives, 4 (1), 62-67.

Hooper-Greenhill, E. (1999). Miize ve galeri egitimi. (Cev: M. Orge Evren ve E. Giil Kapg1). Ankara: AU Cocuk
Kiiltiirii ve Uygulama Merkezi Yayinlari.

Karaca, N. H., Senol, E. B., Akyol, T., ve Can-Yasar, M. (2018). Anasmnifina devam eden ¢ocuklar igin bir

miize gezisi 0rnegi. Cocuk ve Gelisim Dergisi, 2(2), 13-25.

Karatas, Z. (2015). Sosyal bilimlerde nitel arastirma yontemleri. Manevi Temelli Sosyal Hizmet Arastirmalar:
Dergisi, 1(1),71.

Kervankiran, 1. (2014). Diinya’da degisen miize algisi ekseninde Tiirkiyede’ki miize turizmine bakis. -
International Periodical For The Languages, Literature and History of Turkish or Turkic, 9(11), 345-369.

Kirca, S.S. (2008). Tiiketicilerin miize ziyaret ahiskanliklar1 ve miize tercihlerini etkileyen faktirler iizerine bir
arastirma. Yayimlanmamus Yiiksek Lisans Tezi. Sakarya: Sakarya Universitesi.

Kisa, Y. (2012). Sosyal Bilgiler 6gretiminde miize kullanimina iliskin 63retmen ve 63renci goriiglerinin incelenmesi
(Afyonkarahisar Miizeleri). Yaymlanmamus Yiiksek Lisans Tezi. Afyon: Kocatepe Universitesi.

Krakowski, P. (2012). Museum superheroes. Journal of Museum Education, 37(1), 49-58.

Kubat, U. (2017). Determination of science teachers' opinions about outdoor education. European Journal of
Education Studies, 3(12), 344-354.

Leftwich, M. and Haywood, C. (2016). The littlest historians: Early years programming in history museums.
Journal of Museum Education, 41(3), 152- 164.

Martinko, M. and Luke, J. (2018). “They ate your laundry!” Historical tkinking young history museum
visitors. Journal of Museum Education, 43(3),245-259.

McInnes, K. and Elpidoforou, M.E. (2018). Investigating and learning from toddler play in a children’s
museum. Early Child Development and Care, 188(3), 399-409.

Mercin, L. (2003). Kiiltiir ve sanat degerlerinin yasatilmasinda miizelerin rolii. Elektronik Sosyal Bilimler
Dergisi, 2(6), 106-114.

Mercin, L. ve Alakus, A.O. (2005). Anadolu giizel sanatlar liseleri programlarinin miize egitimi ve
uygulamalar1 dersi a¢isindan degerlendirilmesi. Sanat Dergisi, 8, 1-10.

Merriam, S. (2015). Nitel arastirma desen ve uygulama icin bir rehber. (Cev: S. Turan). Ankara: Nobel Yayincilik.

Moustakas, C. E. (1994). Phenomenological research methods. Thousand Oaks, CA, US: Sage Publications.

Mudiappa, M. and Kluczniok, K. (2015). Visits to cultural learning places in the early childhood. European
Early Childhood Education Research Journal, 23(2), 200-212.

Nadelson, L. (2013). Who is watching and who is playing: Parental engagement with children at a hands-
on Science Center. The Journal of Educational Research, 106(6), 478-484.

Ocak, 1. ve Korkmaz, C. (2018). Fen bilimleri ve okul 6ncesi 6gretmenlerinin okul dis1 6grenme ortamlari
hakkindaki goriislerinin incelenmesi. International Journal of Field Education, 4(1), 18-38.

16



e,
JIMuseumED JOURNAL OF INTERNATIONAL MUSEUM EDUCATION M

Okvuran, A. (2017). Aileyle miize ziyaretinin degeri. Yaratict Drama Dergisi, 12(2), 87-92.

Onur, B. (2012). Cagdas miize egitim ve gelisim miize psikolojisine giris. Ankara: Imge Kitabevi.

Oner, G. ve Cengelci- Kése, T. (2019). Miize ve tarihi mekanlarda deger ve beceri kazandirmaya y&nelik
Sosyal Bilgiler 6gretmen adaylarinin goriisleri. Turkish History Education Journal, 8(1), 98-128.

Oner, G, Uyar, F. O. ve Oner, D. (2019). Miizelerin kullanimina ve egitimsel islevine iliskin miize
uzmanlarinin goriisleri. Kastamonu Egitim Dergisi, 27(6).

Oztiirk, M. ve Lagin- Simsek, C. (2019). Bilim merkezinde ailelerin davraniglarinin ve diizeneklere yonelik
ilgilerinin incelenmesi: Bilim Uskiidar 6rnegi. Informal Ortamlarda Arastirmalar Dergisi, 4(1), 1-21.

Ozyﬂmaz— Akamca, G. ve Yildirim, G. (2017). Erken ¢ocukluk doneminde alternatif bir yontem: miize
egitimi I, Uluslararas: Erken Cocukluk Egitimi Kongresi, Istanbul: Hali¢ Kongre Merkezi.

Puchner, L., Rapoport, R. and Gaskins, S. (2010). Learning in children's museumes: is it really happening?.
Curator The Museum Journal, 44(3), 237-259.

Siizen, H. N. (2005). Ilkdgretim okullarnda gérevli yoneticilerin ve resim is 63retmenlerinin miize ve sanat
galerilerinin gorsel sanatlar (vesim- is) amach kullamilmasina iliskin goriisleri. Yiiksek Lisans Tezi. Ankara:
Gazi Universitesi.

Tan, Z. (2009). ilkégretim birinci kademe gorsel sanatlar egitimi miize bilinci 6grenme alaminda materyal
kullaniminin etkisi ve uygulanmasi. Yiiksek Lisans Tezi. Konya: Selcuk Universitesi.

Tatar, N. ve Bagriyanik, K. E. (2012). Fen ve Teknoloji dersi 6gretmenlerinin okul dis1 egitime yonelik
goriisleri. [kdgretim Online, 11(4), 883-896.

Tenanbaum, H., Prior, J., Dowling, C. and Frost, R. (2010). Supporting parent—child conversations in a
history museum. British Journal of Educational Psychology, 80, 241-254.

Tezcan- Akmehmet, K. (2013). Miizeler ve egitim. E. Altinsapan ve N. Kii¢iikhaskoylii (Ed.), Miizecilik ve
sergileme icinde ('s. 128-154). Eskisehir: Anadolu Universitesi Agikdgretim Fakiiltesi Yayinlari.
Tiirkmen, H. (2015). Tlkokul &gretmenlerin sinif disi ortamlardaki fen 6gretimine bakis agilari. Journal of

European Education, 5(2), 47-55.

Tiirkmen, H., Topkag, D.D. ve Atasayar-Yamik, G. (2016). Informal grenme ortamlarina yapilan gezilerin
canlilarin smiflandirilmasi ve yasadigimiz cevre konusunun Ogrenilmesine etkisi: Tabiat tarihi
miizesi ve botanik bahgesi 6rnegi. Ege Egitim Dergisi, 17(1), 174-197.

Tiirkmen, H. (2018). Informal grenme ortaminin fosiller konusunun dgrenilmesine etkisi: Tabiat Tarihi
Miizesi rnegi. Afyon Kocatepe Universitesi Sosyal Bilimler Dergisi, 20(3), 137-147.

Usbas, H. (2010). Okul éncesi egitimde miizelerden yararlanma programinin 6 yas cocuklart iizerindeki etkilerinin
incelenmesi. Yaymlanmamis Yiiksek Lisans Tezi. Istanbul: Marmara Universitesi.

Unal. F. (2012). Observation of object preferences of interest by children aged between 4 and 8 in

museums: Antalya museum examples, Procedia-Social and Behavioral Sciences, 51, 362-367.

Vandermaas- Peeler, M., Massey, K. and Kendall, A. (2015). Parent guidance of young children’s scientific
and mathematical reasoning in a science museum. Early Childhood Education Journal, 44(3), 217-224.

Willard, A. K., Cullum, K., Sobel, D., Busch, J., Letourneau, S., Callanan, M. and Legare, C. (2019). Explain
this, explore that: A study of parent- children interaction in a Children Museums. Child
Development, 1-20.

Wolf, B. and Wood, E. (2012). Integrating scaffolding experiences for the youngest visitors in museums.
Journal of Museum Education, 37(1) 29-38.

Yildirim, A. ve Simsek, H. (2016). Sosyal bilimlerde nitel arastirma yontemleri. (10. Bask1). Ankara: Seckin
Yayincilik.

Yildirim, A. ve Simsek, H. (2018). Sosyal bilimlerde nitel arastirma yontemleri. (11. Baski). Ankara: Segkin
Yayincilik.

17



JOURNAL OF INTERNATIONAL MUSEUM EDUCATION

2019, VOL. 1,N0. 1, 18-31
http://dx.doi.org/XXXX-XXXX-XX J l M U s E U M E D

https://dergipark.org.tr/jimuseumed

Activities in the Museum through the Eyes of Gifted and Talented

Children: Sehit Cuma Dag Natural History Museum

S. Seda Bapoglu Diimenci
MTA General Directorate

Miidriye Yildiz Bigakg1

Ankara University

ABSTRACT

The museum is one of the fields of education and training that offers versatile and effective
learning environments and creates the opportunity to learn by experiencing and experiencing.
Museums, whose gains on learning are very important, become historical memory reflecting the
past as well as ideal learning environments. Taking advantage of museums that offer rich and
differentiated learning environments in terms of educational opportunities, contributes to various
units of the society, in particular, to develop children's thinking skills, increase cultural
knowledge levels and personality development. Museums are important learning environments
for differentiation, enrichment and acceleration programs in gifted and talented children.
Therefore in this study, it is aimed to examine the views of gifted and talented children about the
activities in the museum. This research was designed as a qualitative model and conducted as an
action research. Descriptive analysis technique was used to analyze the data. The study group of
the research was completed in the 2nd, 3rd and 4th grades of the elementary school in the Science
and Arts Center in Ankara in 2017-1018 academic year and 30th gifted and talented children. The
data of the study was obtained through semi-structured interview forms, drawings and
worksheets. After the study, it was concluded that gifted and talented children had the
opportunity to participate in the activities presented in the museum and to receive education in
line with their abilities, interests and speed.
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OZET

Miize, ¢ok yonlii ve etkili 6grenme ortamlarini sunan ve deneyimler sonucu yaparak, yasayarak
dgrenme firsati yaratan egitim ve ogretim alanlarindan biridir. Ogrenme iizerinde kazanimlar
oldukca onemli olan miizeler ge¢misi yansitan tarihi bellek olmanin yani sira ideal 6grenme
ortamlarina doniisiir. Zengin ve farklilastirilmis 6grenme ortamlari sunan miizelerden egitim
imkanlar1 bakimindan faydalanmak, toplumun cesitli birimlerine 6zellikle ¢ocuklarin diistinme
becerilerini gelistirmelerine, kiiltiirel bilgi diizeylerini arttirmalarma ve kisilik gelisimlerine katki
saglar. Ustiin zekali ve yetenekli gocuklarin da egitim programlarinda yer alan farklilastirmalar,
zenginlestirmeler ve hizlandirma programlari icin miizeler 6nemli 6grenme ortamlaridir. Bu
nedenle bu calismada iistiin zekali ve yetenekli ¢ocuklarin miize ortaminda gerceklestirilen
etkinliklere iligkin goriislerinin incelenmesi amaglanmistir. Bu arastirma nitel modelde tasarlanmis
ve eylem arastirmasi seklinde yiiriitiilmistiir. Veriler analiz edilirken betimsel analiz tekniginden
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EXTENDED ABSTRACT

Museums; are the structures that try to convey the culture and innovations of human beings from
generation to generation in order to serve the society. Since the 20th century, museums have also served
as educational settings. Museums and historical artifacts are not only limited to the preservation of
national values, but also become educational institutions that provide a permanent learning environment.
(Buyurgan and Mercin, 2010). In the 21st century, education and teaching methods and techniques
changed the perspective of children. In short, the museum activities, where rich learning environments
are offered, provide opportunities for differentiation and enrichment in educational programs. Museums
are seen as an important support environment in the education and training environments of gifted and
talented children who need this differentiation and enrichment (Clark, 2002). VanTassel-Baska and
Stambaugh (2006) stated that the education strategies to be applied to gifted and talented children should
be used effectively and the environments in which they will realize their learning experiences should be
provided. The learning needs of gifted and talented children with different intelligence departments in
science and art can be enriched with museum trainings (Kilig, 2018). Planning, implementation and
evaluation processes should be discussed in detail in the process of using museum environments where
such important gains are achieved (Buyurgan, 2002). The use of museums as an educational environment
(Dogan, 2017), which is one of the most effective environments where teaching activities can be carried
out outside the classroom, has an important place especially in the evaluation of children from their own
eyes. In the studies where the museum is used as an educational environment, it is seen that children
generally shape new experiences more easily (Anderson, Kisiel, Storksdieck, 2006), enrich them
(Coughlin, 2010), and facilitate children to understand abstract concepts as well as concrete concepts
(Dilli and Bapoglu Diimenci, 2015). In this study, it is aimed to examine the views of gifted and talented
children about the activities carried out in the museum environment based on the understanding of
multidimensional dimension.

In this research, qualitative research methods are based on action research model. In this study, semi-
structured interview forms, child drawings and worksheets were used for qualitative data collection
methods. The study group of the study consists of 30 gifted and talented children attending the 2nd, 3rd
and 4th grades of the elementary school in the Science and Arts Center in Ankara during the 2017-1018
academic year. 11 children (6 boys and 5 girls) are in the 2nd class, 4 boys, 5 girls are in the 3rd class and 6
boys and 4 girls are in the 4th class. Sehit Cuma DAG Natural History Museum consists of 3 floors. On
the ground floor, the planets and stars in the galaxy are explained. Efficient use of fresh water resources
to the three-dimensional display system on the same floor is explained by using digital sphere
demonstration, question and answer, brainstorming and game techniques. Fossilization and extinction on
the first floor were explained. After the activities, individual face-to-face interviews were held with the
children and the children were asked to draw the pictures of the ones most memorable about the
museum activities. Children's drawing activity was about 20 min. After the pictures were drawn, the
children were asked what they drew and the notes were taken next to the figures they drew. Worksheets
were handled as data collection tools within the scope of the activities. The worksheets provided the
researcher with the opportunity to obtain findings about the process of fossilization, the process of
burying in the museum, and the reasons that prevent the decay. The whole duration of these activities
and interviews are about 120 min. The findings of the semi-structured interview form after museum
education were examined, they stated that 10 children found the digital sphere interesting, 7 children
were instructive, 7 children were entertaining, and 6 children were convincing. When the fossil
worksheet was examined, they found that 6 children were entertaining, 22 children were instructive and
2 children were exhausting. As for the planetarium, 14 children were found to be informative, 8 children
were affected and aroused curiosity, and 8 children were entertaining. When the frequency of the themes
seen in the children's paintings was examined, it was seen that 9 children included globes and
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planetarium, 8 children drew stones and mines, 6 children depicted fossils and 4 children depicted frozen
animals.

The results of the working paper are examined in, the reasons for the extinction of dinosaurs are asked;
21 children, this situation may be caused by natural disasters, 3 children stated that caused by meteor
shower. 9 children in the process of burying in the soil, this is the result of landslide, 6 children stated that
the wind and rain occurs. 15 paleontologists answered the question of the scientist who studied the
fossils. When the answers to the question of the substances that caused the decay were examined, 10
children said that they were formed as a result of airlessness, and 8 children said that substances such as
lava, soil and marsh were caused. When the research results are evaluated in general; it is concluded that
gifted and talented children enjoy the participation of museum education activities and have
environments in which they can receive education in accordance with their abilities and interests and
speed in different learning environments. In the museum education programs, rich content can be created
for gifted and talented children. It is thought that museum educators will be more productive to gifted
and talented children with special education that will enable them to transfer their academic knowledge
to target audiences. In museums with extra-curricular learning environments, museum education
programs that can be implemented consistently and nationwide can be developed in order to benefit
more from educational activities. Enrichment programs such as museum education can include gifted
and talented children with different learning skills.
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GIRIS

Topluma hizmet etmek amaci ile insanlig1 ve insanligin ¢evresini de kapsayarak kusaktan kusaga kiiltiirii
ve yeniligi aktarmaya calisan yapilardan olan miizeler, 20.yy’dan itibaren egitim ortami olarak da
kullanilmaktadir. Ge¢mise ait eserlerle miizeler yalnizca ulusal degerlerin korunmasini saglamakla sinirl
olmayip, ayni zamanda kalict 6grenme ortami saglayan egitim kurumlar1 olarak goriilmektedir
(Buyurgan ve Mercin, 2010). 21.yy igerisinde egitim Ogretim yontem ve tekniklerine bakis acisinin
degismesi ve ¢ocuklarin 21. yy. becerilerini kazanabilmesi i¢in daha ¢ok sosyal 0grenme temelli, grup
calismalarina agik ve multidisipliner bir anlayisi benimseyen miizelerin egitim ortami olarak kullanilmas:
onemli bir yer tutmaya baslamistir (Adigiizel ve Oztiirk, 1999; Hein, 2008; Ozbek, Akyol ve Koksal
Akyol, 2017). Falk'a (1999) gore deneyim ve bilgi merkezi olarak kabul edilen cagdas miizelerde, ¢ocuklar
etkinlige aktif olarak katildigindan; deneyimlerini yaparak, yasayarak kazandiklari bilinmektedir.
Miizede egitim 6gretim etkinliklerinde ¢ocuklarin aktif oldugu (Talboys, 2011) ve gorerek 6grenmenin
etkili oldugu gozlemlenmistir (Mercin, 2008). Miizede 6grenme; sinif ortaminda firsat bulunamayan ya
da fark edilemeyen yetenek ve becerilerin kesfedilmesini saglamakla beraber, sinifta deneyimlenmesi
olanaksiz tecriibelerin kazanilmasina da olanak vermektedir ($ahan, 2005). Miize kaynakli olusturmaci
ogrenme yaklasimi ile 6grencilerin resim dersine etkin ve keyifli bir sekilde katilmalarinin yani sira;
yaparak, yasayarak ogrenme ortaminin gerceklestigi sonucuna ulasilmistir (Mercin, 2006). Kisaca zengin
Ogrenme ortamlarinin sunuldugu miize etkinlikleri, egitim programlarinda farklilastirmalara ve
zenginlestirmelere firsat saglamaktadir. Bu farklilastirmaya ve zenginlestirmeye ihtiya¢ duyan {istiin
zekal1 ve yetenekli ¢ocuklarin egitim ve 6gretim ortamlarinda miizeler énemli bir destek ortami olarak
goriilmektedir (Clark, 2002). Zeka ve yetenek soyut kavramlardan olusmasia ragmen, genel zihinsel
yetenekleri ve temel zihinsel yetenekleri barindiran hatta sanat alaninda da yeteneklere yer veren gok
boyutlu bir kavramdir (Yilmaz, 2015). Bu ¢ok boyutlu kavramin tanimlanmasinda biligsel alanlara 6ncelik
verilirken, artik giiniimiizde akranlarina gore farkli ozellikler gosterebildigi gibi kendi igerisinde de
farkliliklar olmakla birlikte tek bir 6zellik aranmamaktadir (Giir, 2011). Akranlarina kiyasla fark edilen en
belirgin O6zelliklerinden biri 6grenme, hafiza, problem ¢6zme ve muhakeme gibi bilissel alandaki
gelisimleridir (Maker ve Nielson, 1996). Bu bilissel becerilerin yan1 sira yogun merak duygusu, orijinal
fikirler, farkli diisiinme siireclerine de sahip olduklar1 gozlemlenmektedir (Clark, 2002). Egitim
programlar1 hazirlanirken tiim gruplara uygulanan ortak egitim stratejisi {istiin zekali ve yetenekli
¢ocuklar i¢in de uygulanmasi gerekmekte olup kendi hizlarinda, zenginlestirilmis, bireysellestirilmis vb.
egitim programlarindan faydalanmalar1 6zel egitim alanindaki diger ¢ocuklar gibi iistiin zekalilarin da
egitim hakkidir (Ataman, 2003). VanTassel-Baska ve Stambaugh (2006), iistiin zekali ve yetenekli
¢ocuklara uygulanacak egitim stratejilerinin etkin bir sekilde kullanilmasi ve 6grenme deneyimlerini
gerceklestirecekleri ortamlarin sunulmasi gerektigini ifade etmislerdir. Birden fazla yetenege ve beceriye
sahip olan iistiin zekali ve yetenekli ¢ocuklarin 6grenme ortamlar1 zenginlestirilerek egitimsel ve
Ogretimsel olarak multidisipliner alanlardan faydalanilmasi 6nerilmektedir (Yiicel, 2012). Bu alanlardan
biri olan miizede gerceklestirilen etkinlikler ile derinlemesine egitim calismalarina firsat verilerek secilen
konular hakkinda kalict 6grenme firsatlar1 saglanabilmektedir (Tezcan Akahmet ve Odekan, 2006).
Interaktif 6grenmeleri saglayan miize egitimleri ile sanat ve bilim alanlarinda etkilesim kurmanin yollar:
genisletilmektedir (Sheppard, 2010). Zeka alanlar1 ve boliimleri farklilik gosteren {istiin zekal ve
yetenekli ¢ocuklara yaparak yasayarak sunulan 6grenme ortamlar: sayesinde gorsel ve mekansal beceri
alaninda yetenekli bireylerin (tasarim, miihendislik, resim, fotograf vb.) yetismesine firsat
saglayabilmektedir (Ozsoy, 2003). Farkli zeka boliimlerine sahip olan iistiin zekali ve yetenekli cocuklarin
bilim ve sanat alanindaki 6grenme ihtiyaglar1 miize egitimleri ile zenginlesebilmektedir (Kilig, 2018). Bu
denli 6nemli kazanimlarin saglandigi miize ortamlarinin egitim icin kullanilmas: siirecinde planlama,
uygulama ve degerlendirme siireglerinin ayrintili bir sekilde ele alinmasi gerekmektedir (Buyurgan,
2002). Derslik disinda 6gretim etkinliklerinin gerceklestirilebilecegi en etkin ortamlardan olan miizelerin
egitim ortami olarak kullanilmasi (Dogan, 2017), ozellikle de gocuklarin kendi goziiyle kendilerini
degerlendirilmesi Onemli yer tutmaktadir. Miizenin egitim ortami olarak kullanuldig1 calismalarda
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genellikle ¢ocuklarin yeni deneyimlerini daha kolay sekillendirdikleri (Anderson, Kisiel ve Storksdieck,
2006), zenginlestirdikleri (Coughlin, 2010), somut kavramlarin yani sira soyut kavramlarin da
anlasilmasinda c¢ocuklara kolaylik sagladiklar1 (Dilli ve Bapoglu Diimenci, 2015) goriilmiistiir.
Degerlendirmede ¢ok yonlii boyut anlayisindan yola ¢ikarak bu g¢alismada iistiin zekali ve yetenekli
¢ocuklarin miize ortaminda gergeklestirilen etkinliklere iliskin goriislerinin incelenmesi amaclanmustir.

YONTEM

Bu boliimde ¢alismanin amaci, ¢alismanin deseni, ¢alisma grubu, veri toplama araglar1 ve veri toplama
sureci ele alinmistir.

Calismanin Amaci

Bu calismada, iistiin zekali ve yetenekli ¢ocuklarin miize ortaminda gerceklestirilen etkinliklere iligkin
goriislerinin incelenmesi amaglanmistir.

Calismanin Deseni

Aragtirmada nitel arastirma yoOntemlerinden eylem arastirmasi modeli temel alinmistir. Eylem
arastirmasini, Elliot (1991), sosyal durum igerisindeki eylemin kalitesini artirmak amaciyla sosyal
durumun arastirilmasi olarak tanimlanmaktadir. Eylem arastirmasinda veri toplama teknikleri arastirma
sorularina, arastirmanin durumuna ve konuyu aragtiran arastirmacinin bireysel yeteneklerine gore
farklilasabilir bu dogrultuda verilerin toplanmasinda nicel ve nitel toplama tekniklerinden
yararlanilabilir (Yildinnm ve $imsek, 2005). Bu arastirmada, nitel veri toplama yontemlerinden yari
yapilandirilmig goriisme formlari, ¢ocuk cizimleri ve ¢alisma kagitlar: kullanilarak dokiiman analizinden
faydalanilmistir.

Calisma Grubu

Aragtirmanin c¢alisma grubunu, 2017-1018 egitim ve 6gretim doneminde velileri tarafindan alan gezisine
katilmasina onay verilen Ankara’da Bilim Sanat Merkezinde egitim almakta olan ilkokul 2, 3 ve 4. sinifa
devam eden 30 iistiin zekali ve yetenekli ¢cocuk olusturmaktadir. 6 erkek ve 5 kizdan olusan 11 ¢ocuk 2.
sinifta egitim almakta, 4 erkek, 5 kizdan olusan 9 ¢ocuk 3. smifta egitim almakta ve 6 erkek, 4 kizdan
olusan 10 ¢ocuk ise 4. smifta egitim almaktadir. Cocuklarin ailelerinin egitim durumlarina bakildiginda;
¢ocugun ailesinin lisans ve dengi okullardan mezun olduklari, 8 cocugun ailesinin lise ve dengi
okullardan mezun oldugu, 2 ¢ocugun ailesinin ise ilkogretim ve dengi okullardan mezun oldugu
anlasilmistir. Cocuklardan 6’s1 6nceden miizede egitim etkinliklerine katilmis olup MTA $Sehit Cuma Dag
Tabiat Tarihi Miizesi'nde daha 6nce herhangi bir egitim etkinligine katilmamislardir.

Veri Toplama Araclar

Calismada kullanilan veri toplama araglar1 asagidaki kisaca agiklanmaistir.

Yar1 yapilandirilmis goriisme formu

Gorilisme sonucunda ¢ocuklarin miize egitim etkinliklerine iliskin goriislerinin incelenmesi amaciyla agik
uglu sorulardan faydalanilmistir. Bu sorular etkinliklerin kazanimlari ve siireci ile ¢ocuklarin duyussal ve
giinliik yasamu ile biitiinlestirmesine iligskin sorulardir. Miize egitim etkinlikleri hakkindaki diisiinceler ile
uygulanan etkinliklerin kazamimlar1 hakkinda bilgi alabilmek icin dijital kiire, arabul, fosil c¢alisma
yapragl ve planetaryum egitimi konusunda cocuklara acik uglu sorulardan olusan goriisme formu
uygulanmustir.
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Cocuk cizimleri

Cocuklardan miize etkinlikleri ile ilgili akillarinda en ¢ok kalan sahneyi ¢izmeleri istenmis, ¢izimlerden
sonra ¢ocuklarin sézel ifadeleri dogrultusunda sohbet edilerek gerekli notlar alinmagtr.

Calisma kdgitlar

Etkinliklerin degerlendirilmesi amaciyla arastirmaci tarafindan hazirlanan ¢alisma kagitlar: dinozor 6liim
nedenleri, topraga gomiilme siireci, fosilleri inceleyen bilim ve fosillesme siirecinde c¢liriimeden
kalmasina neden olan maddeler hakkinda gesitli sorulardan olugsmaktadir.

Gergeklestirilen Etkinlikler

Etkinliklerin planlamasi iki agsamadan olusmaktadir. Ustiin zekali ve yetenekli gocuklarin egitim
programlar1 ve miize egitimi konusunda alan yazin arastirmalar1 yapilmistir. Cocuklarin hayat bilgisi
dersi kapsaminda ele aldiklar1 konular1 incelenmistir. Miize etkinliklerinin uygulamasi ise, miize egitimi
Oncesinde, miize egitim uygulamalari ve miize egitimi sonrasinda olmak {izere {i¢ asamadan
olusmaktadir. Miize egitim etkinlikleri, beyin firtinasi, tartisma, anlatim ve oyun teknikleri cercevesinde
planlanmustir.

Miize egitimi oncesinde, ilk olarak ¢ocuklara miize kurallar1 video izletimi ile anlatilmis ardindan hangi
konularin ele almacag konusu tartisilmistir. Daha sonra, miize egitim uygulamalarina gecilmistir.
Uygulamalarda her bir konu i¢in miizenin farkli alanlar1 kullamilmistir. Egitim etkinliklerinde mdiize
egitimi sonrasi ise degerlendirme siireci olup; istiin zekali ve yetenekli ¢ocuklarla miize egitim
etkinlikleri sonrasinda yar1 yapilandirilmis goriisme formlari ile goriismeler yapilmis, cizimleri istenmis,
yorumlanmis ve ardindan ¢alisma kagitlarina cevap vermeleri istenmistir.

Veri Toplama Siireci

Sehit Cuma DAG Tabiat Tarihi Miizesi 3 kattan olusmaktadir. Giris katinda arastirmacilarla birlikte
rehberler araciligiyla samanyolu galaksisinde yer alan gezegenler ve yildizlar anlatilmistir. Ayni katta
bulunan {i¢ boyutlu goriintii sistemi sayesinde tatli su kaynaklarinin tasarruflu kullanilmasini anlatan
dijital kiire gosteriminin ardindan, soru cevap, beyin firtinasi ve oyun teknikleri uygulanmstir. Birinci
katta bulunan fosillesme ve nesli tiikenme ile ilgili kavramlar gosterilerek anlatilmistir. Diyaromada
bulunan doldurulmus hayvanlarla nesli titkenme kavrami anlatilirken (Beypazari panteri, Iran Leopar1),
fosillesme kavrami ise Yavru Balina ve Maras Fili iskeleti {izerinden gosterilip bilgi verilerek
arastirmacilarla birlikte rehberler araciligiyla anlatilmistir. Tkinci katta bulunan madeni taglar béliimiinde
ise madenleri (Ametist, Kuvars, Liile, Halit, Siis, Kaplan Gozii tast vb.), madencilik tarihine ait
buluntular1 (Comlek, Bakir, Ciiruf 6rnekleri vb.) oyun yoluyla kavramlar1 6gretebilmek ve bilgi sahibi
olabilmeleri i¢in ara bul oyunu oynatilarak incelenmis ve arastirmacilarla birlikte rehberler araciligiyla
gerekli bilgiler verilmistir. Etkinliklerin ardindan ¢ocuklarla yiiz yiize bireysel goriismeler yapilmis ve
¢ocuklardan miize etkinlikleri ile ilgili akillarinda en g¢ok kalanlarin resimlerini cizmeleri istenmistir.
Cocuklarin resim ¢izme etkinligi yaklasik 20 dakika siirmiistiir. Resimler ¢izildikten sonra gocuklara ne
cizdikleri sorulmus ve ¢izdikleri figiirlerin yanina not alinmistir. Etkinlikler kapsaminda calisma kagitlar:
veri toplama araci olarak ele alinmistir. Calisma kagitlari, arastirmact igin gergeklestirdigi miize
etkinliklerinde fosillesme siireci, topraga gomiilme siireci, ¢liriimeye engel olan nedenlerin incelenmesi
ile ilgili bulgular1 elde etmesine olanak tamimigtir. Yapilan bu etkinliklerin tiim siiresi ve goriigmeler
yaklasik 120 dakika stirmiistir.
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Ustiin ve yetenekli Miize egitim
cocuklara miize gezisi etkinliklerinin
sirasinda rehberlik uygulanmast; dijital kiire,
edilmesi ara bul etkinligi, oyun

Miize egitimi oncesi

etkinliklerin planlanmast

Miize egitimi sonrasinda
degerlendirme siireci; yar1
yapilandirilmis goriisme
formu, resim ¢izme, ve
calisma kagidi
uygulanmasi

Sekil 1. Veri toplama siirecini gosteren akig plan

Verilerin Analizi

Verilerin analizinde elde edilen bulgular igerik analizi sonucunda belirli kurallara dayali kodlamalarla
kategoriler haline getirilmistir. Igerik analizi; belirli kurallara dayali kodlamalarla bir metnin bazi
sozciiklerinin daha kiiciik igerik kategorileri ile 6zetlendigi sistematik, yinelenebilir bir teknik olarak
tanumlanir (Biiyiikoztiirk, 2014). Bu ¢alismadan ele edilen veriler, icerik analizi ile degerlendirilmistir.

BULGULAR

Yar1 yapilandirilmis goriisme formundan veriler, ¢ocuk ¢izimleri ve ¢alisma kagitlarindan elde edilen
veriler olmak tizere 3 kisimdan olusmaktadir.

Tablo 1.
Goriisme formuna ait bulgular
Tema 1. Dijital Kiire Hakkinda Diisiinceler f
Tlgi Cekici 10
Ogretici

Eglenceli

Inandiria

Tema 2. Arabul Etkinligi Fosil Calisma Yaprag:

Ogretici 22
Eglenceli 6
Yorucu 2

Tema 3. Planetaryum Hakkinda Diistinceler

Bilgi verici 14

Etkileyici — Merak Uyandiran 8

Eglenceli 8
Toplam 100

Tablo 1’de miize egitimi ardindan yar1 yapilandirilmis goriisme formuna ait bulgulara bakildiginda, 10
cocuk dijital kiireyi ilgi gekici, 7 gocuk Ogretici, 7 ¢ocuk eglenceli, 6 ¢cocuk ise inandirict buldugunu ifade
etmistir. Ornegin Cocuk 7 “...donerek farkli yerlerden 1siklarin ayn1 anda gelmesi ilgimi ¢ok ¢ekti daha
once boyle bir sey gormemistim...”’seklinde ifade etmistir. Arabul/fosil caligma yaprag: incelendiginde 22
cocuk Ogretici, 6 gocuk eglenceli, 2 cocuk ise yorucu bulduklarini belirtmistir. Ornegin Cocuk 16 arabul
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etkinligi hakkinda “...konu hakkinda hig¢bir bilgisi olmayan kisilere bile ¢ok giizel bilgiler veriyor, bu
bilgileri verirken hem egitip hem de eglendiriyor...” Ifadesinde bulunmustur. Planetaryum hakkinda ise
14 cocuk bilgi verici olarak gordiikleri, 8 cocuk etkileyici ve merak uyandirici, 8 ¢ocuk ise eglenceli olarak
gordiikleri sonucuna ulagmistir. Ornegin Cocuk 8 Planetaryum hakkinda “...is1k kirliligi hakkindaki
bilgiler ¢ok degisik ve eglenceliydi, artik geceleri gereksiz yere 151k yakamayacagim...” seklinde ifade
etmisgtir.

Tablo 2.
Cocuk ¢izimlerinde ¢izimlerine ait goriilen temalara ait bulgular

Tema 1. Cocuk Resimlerindeki Temalar

Kiire ve Planetaryum

Taglar ve Madenler

Fosil

1N KXl Ho ol ANl B N

Dondurulmus Hayvan

Toplam 27

Tablo 2’ye ait gocuk resimlerinde goriilen temalarin sikligl incelendiginde, 9 c¢ocugun kiire ve
planetaryuma yer verdigi, 8 ¢ocugun taslar1 ve madenleri ¢izdigi, 6 ¢ocugun fosilleri, 4 ¢cocugun ise
dondurulmus hayvanlari resmettigi goriilmiistiir.

Resim 1. Miize egitimi ardindan ¢ocuklarim en ¢ok begendikleri yer olarak balikli fosil resmi

Resim 2. Miize egitimi ardindan ¢ocuklarin en ¢cok begendikleri yer olarak planetaryum resmi
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Resim 3. Miize egitimi ardindan cocuklarin en ¢ok begendikleri yer olarak taslarin ve madenlerin resmi

Resim 4. Miize egitimi ardindan ¢ocuklarin en ¢cok begendikleri yer olarak taslarin ve madenlerin resmi

Resim 5. Miize egitimi ardindan ¢ocuklarin en ¢cok begendikleri yer olarak dondurulmus hayvan resmi

Tablo 3.
Calisma kigidina ait bulgular

Tema 1. Dinozorun Oliimii f

Dogal Afetler 21

Iklim Sartlar:

Meteor Yagmuru

Dinozor Kavgasi

N W

Yiyecek kithig:

Tema 2.Topraga gomiilme siireci

]

Toprak Kaymasi

Riizgar ve Yagmurla 6
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Zaman (milyonlarca yil)

= | O

Havasiz Kalma

Altinda Kalma 3

Tema 3. Fosilleri inceleyen Bilim

Paleontolog 15
Antropolog 1
Arkeolog 1
Tema 4. Clirtimeden Kalmasina Neden Olan Maddeler
Havasizlik 10
Lav, toprak, bataklik 8
Hayvan, bitki
Su
Fosil
Toplam 100

Tablo 3'te ¢alisma kagidinin sonuglarina bakildiginda, dinozorlarin yok olmasmin sebepleri
soruldugunda; 21 ¢ocuk bu durumun dogal afetlerden kaynakl olabilecegini, 4 ¢ocuk iklim sartlarindan
kaynakli olabilecegini, 3 ¢ocuk meteor yagmurunun sebep olabilecegini, 2 ¢ocuk dinozor kavgalariin
sebep olabilecegini, 1 ¢ocuk ise yiyecek kitligindan kaynaklanabilecegini ifade etmistir. Topraga
gomiilme siirecinin yasanmasi hakkindaki cevaplar incelendiginde 9 ¢ocuk, bu durumun toprak kaymas:
sonucunda oldugunu, 6 c¢ocuk ise riizgar ve yagmurla olustugunu, 6 cocuk gegen siirenin etkin
oldugunu, 4 cocuk havasiz kalma neticesinde gerceklestigini, 3 ¢ocuk ise topragin altinda kaldig: igin
gerceklestigini belirtmistir. Fosilleri inceleyen bilim insani sorusuna 15 g¢ocuk paleontolog cevabini
verirken, 1 ¢ocuk antropolog, 1 ¢ocuk ise arkeolog cevabini vermistir. Fosillerin ¢iirimeden kalmasina
neden olan maddeler sorusunun cevaplar1 incelendiginde ise 10 ¢ocuk havasizlik sonucunda olustugunu,
8 cocuk ise lav, toprak, bataklik gibi maddelerin sebep oldugunu, 1 ¢ocuk suyun sebep oldugunu, 1 cocuk
ise fosilin sebep oldugunu soéylemistir.

TARTISMA VE SONUC

Gegmis ile gliniimiiz arasindaki kiiltiirel bag1 bilimsel, teknik ve sanatsal olarak yansitan kurumlar olan
miizeler etkin bir egitim kurumu olarak hizmet vermektedirler. Miize egitimi kavrami miizelerde
oynayarak, deneyerek 6grenme alanlarinin olusturulmasi ile baslamistir (Cetin, 2010). Bu hizmetten en
¢ok yararlanan ve olumlu bakan grup ise ¢ocuklardir. Gorsel sanatlar dersinin miize ortaminda ve siuf
ortaminda islenisine iliskin ¢ocuk goriiglerinin incelendigi arastirmada deney grubundaki ¢ocuklarin
miizede gorerek Ogrenmenin etkili oldugu goriisiinde olduklarini ifade etmislerdir (Mercin, 2008).
Tlkokul 4. siuf ogrencilerinin miize kavramina yonelik algilarini belirlemek amaciyla yapilan ¢alismanin
sonucunda “miize” kavramina iliskin 55 metafor ve bes kavramsal kategori gelistirdikleri bu
kavramlardan birinin de egitim 6gretim temasi oldugu sonucuna ulasmislardir (Yeter ve Kurtdede Fidan,
2018). Zenginlestirmelerin ve farklilastirmalarin oldugu miizeler, egitim programlarinin
farklilagtirilmasina ihtiya¢ duyulan {istiin zekali ve yetenekli ¢ocuklar i¢in de &nemli yer tutmaktadir.
Ustiin zekali ve yetenekli cocuklarin ozellikleri ve farkhiliklarinin dikkate alinmasi, ayrica &znel
becerilerinin agiga cikarilmasi gerekmektedir. Ciinkii yetenek, sadece genetik faktorlerle degil ayni
zamanda gevresel faktorlerle de gelisen bir durumdur (Ozsoy, 2003). Ustiin zekali ve yetenekli cocuklar,
iilkemizde sayilar1 her gecen giin artan Bilim Deney Merkezleri'nde kendini ifade edebilecegi deney
diizenekleri ile 6grenmeleri desteklenebilmektedir. Bilim alanlarimin iistiin zeka ve yetenekli ¢ocuklarin
egitiminde 6nemli bir egitimsel ara¢ oldugu ve ¢oklu potansiyeli destekledigi (Tortop ve Coskun, 2017)
diisiincesiyle Bilim Deney Merkezleri'nin iistiin zekali ve yetenekli ¢ocuklarin egitiminin bir parcasi
olabilecegine yonelik bir model {izerinde durulmustur (Kilig, 2018). Miize egitimi sonrasinda yari
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yapilandirilmig goriisme formlarina ¢ocuklarin verdikleri cevaplar incelendiginde; miize etkinliklerini
Ogretici (%23) bulduklarimi ifade etmislerdir. Seidel ve Hudson'un (1999) da benzer aciklamalar ile
miizede ¢ocuklarin gorerek dokunarak duyu organlarini kullanmasi ile soyut olan egitimin somut hale
geldigini ifade etmistir. Planli bir miize gezisinin ilkdgretim ¢ocuklarinin tutumuna etkisinin incelendigi
arastirma sonuglarindan da benzer bulgular elde edilmis olup, planli miize gezilerinin ¢ocuklarin sanat
etkinlikleri dersine yonelik tutumlarinda da olumlu etkisi oldugu gortilmdiistiir (Giiler, 2011). Aragtirma
sonuglar1 benzer bulgulara sahip olup, miize etkinliklerini ilgi ¢ekici (%33) , eglenceli (%23) ve inandirici
(%20) bulduklarini ifade etmislerdir. Miize temelli yazma etkinliginin arastirildigi bir durum ¢alismasi
sonucunda yazmada akicilik, siireklilik, sira disi ciimle kurma, mantiksal diisiinmede birlik, zengin
sozciik dagarcigi ve kontrollii yazma becerisini kazandirmistir (Karadag, 2013). Ustiin yetenekli
¢ocuklarin miize egitiminin klasik egitim olarak sanat egitimi tizerindeki etkisinin incelendigi
arastirmada miizelerin etkin 6grenme ortami oldugu sonucuna ulasmis ve miize gezilerinin 6énemini
vurgulamistir (Yiicel, 2012). Miize ziyaretlerinin en degerli c¢iktisi, ¢ocuklarin alternatif 6grenme
yollartyla aktif sekilde tanisma firsati bulduklarini ifade etmistir (Hooper-Greenhill, 1999). Benzer bir
arastirmada da oyuna dayali miize egitim etkinliklerinin 6grencilerin gorsel sanatlar dersine yonelik
tutum diizeylerini arttirmada etkili oldugu sonucuna ulasmislardir (Geng ve Buyurgan, 2018). Miize
egitimi sonrasinda ¢ocuk resimleri incelendiginde; miize sonrasi etkinlikler arasinda akillarinda en ¢ok
kalan resmi ¢izmeleri istendiginde 9 kez planetaryuma ve kiireye yer verdikleri goriilmiistiir. Karadeniz
ve arkadaglar1 (2015), dokunmali ve etkilesimli sergilerin bireylerin ya da gruplarin gercek nesneleri
fiziksel kesfetme yoluyla birlikte anlama girisimlerini cesaretlendiren acik egitsel hedefleri oldugunu
ifade etmislerdir. Miize egitimi sonrasinda ¢alisma kagidina iliskin bulgular incelendiginde; fosilleri
inceleyen bilim soruldugunda yeni bir kelime olarak paleontolog ifadesine yer verip meslek tanimini
ogrendiklerini ifade etmislerdir. Hooper-Greenhill’in (2000) de belirttigi gibi miize egitimi, ziyaretcilerine
kendi yorumlama stratejilerini ve dagarciklarin1 harekete gegciren bir gorsel 6grenme ortami sunmasinin
yan1 sira ¢ocuklar farkindaliklarini, toplumsal iliskilerini fark edebilecekleri ve becerilerini deneyip
sinayacaklar1 egitim ortamlar1 olduklar: i¢in daha ¢ok miize egitim isbirligi durumlar1 sunulmalidir
(Sivrikaya, 2017). Arastirmada gergeklestirilen planli miize gezisinin {istiin zekal1 ve yetenekli ¢ocuklarin
belirlenen konu {izerinden bilgi diizeylerinin derinlemesine zenginlestirme firsat1 elde ettikleri sonucuna
ulasilmistir. Adigiizel’in (2006) de ifade ettigi gibi hazirlanarak amaglarina uygun olarak belirlenen miize
egitimlerinin sadece egitim alanlar1 ile sinirli kalmamakta bunun yani sira ¢ocugun kendi dogasinda
Ogrenme firsatlar1 sundugunu ve yaratici diisiinmelerine firsat veren zenginlestirilmis ortamlar
olabilecegini ifade etmistir. Ozel olarak tasarlanmis bir miize bilimi programinin akademik yetenekli
ilkogretim 6grencileri {izerindeki etkisinin incelendigi arastirmadan da elde edilen sonuglar neticesinde
miize bilim programinin {stiin yetenekli Ogrencilerin sorgulama becerilerini gelistirdigi, bilimsel
calismaya ve bilim insan1 anlayislarin1 da olumlu yonde etkiledigi sonucuna ulasmistir (Melber, 2003).

ONERILER

Arastirma sonuglar: genel olarak degerlendirildiginde; iistiin zekal1 ve yetenekli ¢ocuklarin miize egitim
etkinliklerine katilmalarindan keyif aldiklari, farkli 6grenme ortamlarinda yetenekleri ve ilgileri, hizlar
dogrultusunda egitim alabilecekleri ortamlara sahip oldugu sonucuna ulagilmistir. Miize egitim
programlarinda {istiin zekadli ve yetenekli ¢ocuklara yonelik zengin igerik olugturulabilir. Miize
egitimcilerinin sahip oldugu akademik bilgilerini hedef kitlelere aktarmasini saglayacak &zel egitimden
gecmeleri ile istiin zekali ve yetenekli ¢ocuklara daha verimli olacag: diisiiniilmektedir. Ders dist
O0grenme ortamlarindan olan miizelerde egitim etkinliklerinden daha fazla faydalanmak amaciyla tutarl
ve siirdiirebilir, iilke ¢apinda uygulanmasi miimkiin miize egitim programlar: gelistirilebilir. Gelistirilen
programlarda da akranlarina kiyasla farkli 6grenme becerilerine sahip {istiin zekadli ve yetenekli
¢ocuklara yer verilebilir.
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Ortaokul Brans Ogretmenlerinin Derslerinde

Miizelerden

Yararlanma Durumlari ile Miize ve Tarihi Mekana Iliskin Goriisleri*

Omer BINEKCI
Milli Egitim Bakanlig1

Galip ONER

Erciyes Universitesi

OZET

Diinyadaki gelismelere paralel olarak Tiirkiye’de de miize egitimi konusunda birtakim gelismeler
yasanmaktadir. Bu gelismelerden birisi de Milli Egitim Bakanligimmn 2019 yihi itibariyle
ogretmenlere yonelik uygulamaya koydugu “Miize Egitimi Sertifika Programi1” adli hizmet igi
egitim programidir. Bu programla birlikte 6gretmenlerin gorev yaptiklari illerdeki tarihi, kiiltiirel
mekanlart ve miizeleri etkin sekilde kullanarak ogretime dahil etmeleri hedeflenmistir. Bu
egitimler su an itibariyle yalnizca sinirli brans 6gretmenlerine yonelik verilmektedir. Miizelerden
bir¢ok ders kapsaminda yararlanilabilecegi diisiiniildtigiinde yararlanilabilecek derslerin ortaya
¢ikarilmasi onem tasimaktadir. Bu kapsamda arastirmanin amaci ortaokul brans 6gretmenlerinin
miize, tarihi mekan ve miize egitimine iliskin diisiincelerini tespit etmektir. Bu kapsamda
aragtirmanin ¢alisma grubunu ortaokul diizeyindeki tiim branglardan (beden egitimi ve spor,
teknoloji ve tasarim, bilisim teknolojileri ve yazilim, din kiiltiirii ve ahlak bilgisi, fen bilimleri,
gorsel sanatlar, matematik, miizik, sosyal bilgiler, Tiirkce, yabanci dil,) 2’ser olmak {iizere
toplamda 22 6gretmen olusturmaktadir. Nitel arastirma yaklasimlarindan temel nitel arastirma
kullanildigr bu aragtirmanin verileri yar1 yapilandirilmis goriismelerden elde edilmistir. Veriler
nitel veri analiz tekniklerinden biri olan betimsel analiz ile ¢6ziimlenmistir. Arastirma sonucunda
katilimcilarin miizeleri tarihi eserlerin sergilendigi yer olarak, tarihi mekani ise gegmise ait yap1
ve eserler olarak gordiikleri; katilimclardan yalnizca 6’simin ders kapsaminda miizelerden
yararlandigini kapsaminda miizelerden
yararlanilabilecegini diisiindiikleri tespit edilmistir. Ayrica katiimcilarin Kayseri'nin tarihi
mekanlarma yonelik farkindaliklarinin sinirli, miizelerden yararlanilabilecek baslica derslerin
Sosyal Bilgiler, Din Kiiltiirii ve Ahlak Bilgisi ile T.C. Inkilap Tarihi ve Atatiirkgiiliik oldugu sonuglarmna
ulasilmistir.
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EXTENDED ABSTRACT

Introduction

Anatolian lands resemble an open-air museum because of its thousands of years of history and hosting
dozens of civilizations. As a matter of fact, ruins such as Sanliurfa-Gobeklitepe dated to 10,000 BC,
Diyarbakir-Cayonii Hoyiik dated to 9400 BC and Konya-Catalhdyiik dated to 7400 BC prove that it is one
of the first and most important settlements of Anatolia. It also bears the legacy of many civilizations such
as Hatties, the Hittites, the Ionians, the Urartians, the Phrygians, the Lydians, the Anatolian Principalities,
the Seljuk Empire, the Byzantine Empire and the Ottoman Empire. It is important to make effective use of
this heritage in all areas. Historical space can be a building, an art structure, a landscape, an archaeological
site, or any place where all or some of these elements come together (CRHP, 2006). Ata defines that the
historical space is an environment which is composed of daily life spaces (houses, fountains, madrasas,
cemeteries, mosques, etc.) which its historical texture is intact. In addition, he defined the place where an
event that gave direction to the destiny of a nation took place or the place where the historical person spent
his life. Museums that exhibit works of portable material and spiritual values are also called historical
places. (Oner, 2015). According to Culha Ozbas (2015: 206), what makes a field historical or gives us
historical importance is that it has a strong story to tell us. According to Oztiirk (2014: 111), spaces of
historically special importance have an important place in understanding and imagining history. In this
respect, it can be said that museums have hundreds of stories with objects they want to tell their visitors.
Especially in the prehistoric times, these works, which were used in periods where there is not enough
historical information, have strong stories to tell us. For this reason, it can be said that museums are located
in the historical space.

With the 21st century, the understanding of classical museums in which archeological and ethnographic
artifacts are exhibited has gone beyond. Today, it is possible to come across museums that serve in a wide
range of fields such as science, technology, nature, industry, military, individual, aircraft, watercraft, land
vehicles, toys and the like or focus on any object (stamp, baglama, toys, wax, typewriter, meerschaum, etc.).
The increase of museum types and varieties has increased the possibility of benefiting from museums
during the education and training process. In the recent past, only historical places, which were considered
together with certain branches such as history, archeology, art history, geography and social studies, are
now in areas such as mathematics, theology, engineering, science, fine arts, health sciences, have become
an important learning and teaching environment that can be used in many courses at different levels.
Historical spaces can easily be transformed into a learning environment for each discipline if the right space
is determined regardless of the subject. For this, firstly, teachers should have a good subject area knowledge
and then a good professional field knowledge. Subject area knowledge allows you to distinguish which
spaces can be used for which subject. It also allows you to reinforce that space with the relevant topic and
use it as an effective educational environment

Professional field knowledge is important because you will need knowledge and skills related to teaching
to move that space beyond a classroom environment. In addition, professional field knowledge allows you
to know the benefits of the study tours in historical places. However, deficiencies in these areas can be
tried to be solved by a good preparation and planning before the historical site investigations. Within this
scope, the Ministry of National Education has implemented an in-service training program called 1
Museum Education Certificate Program for teachers as of 2019.In two years, it has planned to provide
museum education to 15 thousand teachers. Thus, the aim of teachers to use the historical, cultural places
and museums in the provinces where they work effectively in education and training activities. However,
at the present stage, this training is given only to teachers in certain branches. In this context, the aim of the
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research is to reveal the opinions of the teachers in different branches of secondary school on museum,
historical space and museum education.

Method

In the study, the basic qualitative research, which is described by Merriam (2013) as one of the qualitative
research methods, was used. Merriam defines qualitative research as trying to understand how people
comprehend their own lives and experiences. In this direction, the basic qualitative research method was
preferred as it was aimed to determine the opinions of secondary school branch teachers about museums
and historical places and their experiences and thoughts about museum education in the context of their
own courses. The working group of the study consists of secondary school teachers working in public
schools in Kayseri. At the secondary school level, total 22 participants, 6 of which were women,16 of which
were men, from 11 different branches were included in the study. Although the occupational experience of
the participants varied from one year to 26 years, the average occupational experience of the participants
was 9.3 years. A semi-structured interview form consisting of 10 questions was used to collect the data of
the study. The interview form was prepared by the researchers after the literature review and presented to
the expert opinion and piloted with two teachers. Interviews were recorded with audio recording. Then,
the interviews were analyzed by transferring to word environment. Descriptive analysis, one of the
qualitative data analysis techniques, was used in the analysis.

Discussion, Conclusion and Suggestions

The results of this study conducted in order to determine the opinions of 22 participants from 11 different
branches at the secondary school level regarding museum, historical place and museum education are
given below based on the literature.

As aresult of the research, the participants defined the museum as a place where historical monuments are
exhibited and the past is transferred to the present day; the historical space is defined as the structure,
artifact, past or history where the past is exhibited, described, or places where people lived in the past.
According to the definition of the International Council of Museums (ICOM), museum is defined as a non-
profit permanent organization (ICOM, 2007) in the service of society and its development, open to the
public, collecting, preserving, researching, communicating and exhibiting the concrete and abstract
heritage of humanity and those around it for the purpose of education, work and pleasure (ICOM, 2007).

Although the museum has many functions, the emphasis on exhibiting functions shows that the knowledge
of the museum is at a basic level. It was determined that the historical places were identified with the
historical structures and works by the participants. As a matter of fact, when the historical place of the
participants is mentioned, the fact that the ruins (ancient city), then the castle, mosque, historical mansion,
palace, madrasah, inn / caravanserai come to mind. Oner (2015), in his study with social studies teachers,
found that the participants' perceptions of historical places were mosques, museums, caravanserais,
historical sites and ancient cities and palaces.

It was determined that the awareness of the participants about the museums and historical places in
Kayseri and the city where they work was limited to Gevher Nesibe Dartissifa (Seljuk Civilization
Museum), Kayseri Castle, Hunat Mosque, Kiiltepe Kanis Karum, National Struggle Museum, Archeology
Museum, Atatiirk House and Ethnography Museum (Giipgiipoglu Mansion) in Kayseri center. The fact
that the participants did not express or underestimated many historical buildings in the central district as
well as the works in other districts shows that their awareness about museums and historical places in
Kayseri is not sufficient.
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In the study, 17 out of 22 participants stated that they had not conducted any courses in the museum before,
but only 5 of them did. While the participants stated that they did not carry out training in the museum, 17
participants also thought that the museum could provide training in the context of their own courses. In
this context, it was determined that although the participants did not carry out training in the museum
before, they thought that the training could be carried out in the museum. In the research, the Social Studies
teacher stated that two participants used their courses and two IT and Software teachers could not benefit
from museums. Social Studies teachers' use of museums and historical places in their courses can be related
to course content and interests. As a matter of fact, Ding, Erdil and Kege (2011) found that the students with
the highest level of interest in historical and cultural works were the students of the Department of History
and Social Studies in their study with university students.

Social Studies is one of the main courses that the participants think can be educated in the museum. In
addition to the Social Studies course, the participants were informed about Religious Culture and Ethics,
T.R. History of Turkish Revolution and Atatiirkism, Science, Visual Arts and Turkish courses were found
to be useful in museums. It can be said that they relate the Social Studies and T.R. History of Revolution
and Atatlirkism courses to museums and historical places in the context of the subject, and they relate
Religious Culture and Moral Knowledge course to the structure (mosque, etc.). In their study, Giileg and
Alkis (2003) stated that while explaining the reasons for teachers to teach in museums, these trips were
carried out when it was more about unit issues. Therefore, as some participants stated in the research, it
should be related to the course subject for museum visits. It was determined that the Mausoleum and the
Topkap1 Palace Museum, Hagia Sophia Museum, Canakkale Martyrs' Gallipoli Peninsula came first among
the museums and historical places that the teachers in the study thought should be visited by the students.
Avci and Oner (2015), in their study with Social Studies teachers, concluded that the historical space that
the students wanted to see was the Canakkale Martyrdom and Gallipoli Peninsula.
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GIRis

Anadolu topraklar: sahip oldugu binlerce yillik ge¢misi, onlarca uygarliga ev sahipligi yapmasi nedeniyle
bir acik hava miizesini andirmaktadir. Nitekim M.O. 10.000 yilina tarihlenen Sanliurfa-Gobeklitepe, M.O.
9400 yilina tarihlenen Diyarbakir-Cayénii Hoyiigii, M.O. 7400 yilina tarihlenen Konya-Catalhdyiik gibi
Oren yerleri Anadolu’nun ilk ve en 6nemli yerlesim yerlerinden biri oldugunu kanitlar niteliktedir. Ayrica
Anadolu yarimadasini yurt edinmis Hattiler, Hititler, Iyonlar, Urartular, Frigyalilar, Lidyalilar, Anadolu
Beylikleri, Selguklu Devleti, Bizans Devleti ve Osmanl1 imparatorlugu gibi bircok uygarligin da mirasini
tasimaktadir. Bu mirastan her alanda etkili sekilde yararlanilmasi 6nem tasimaktadir. Tarihi mekan, bir
bina, bir sanat yapisi, bir peyzaj, bir arkeolojik alan veya bu unsurlarin tiimiiniin ya da bir kisminin bir
araya geldigi herhangi bir yer olabilir (CRHP, 2006). Ata (2002) ise tarihi mekani, “ Tarihi dokusu bozulmamus,
glinliik hayat mekdnlariyla (ev, cesme, medrese, kabristan, cami gibi) olugan bir cevredir. Bunun yani sira, bir milletin
kaderine yon vermis bir olayin gectigi yer ya da tarihi sahsiyetin omriinii gecirdigi yer” olarak tanimlamustir.
Tasinabilir maddi ve manevi degerlere sahip eserlerin sergilendigi miizeler de birer tarihi mekan olarak
adlandirilir (Oner, 2015). Culha Ozbag’a (2015: 206) gore bir alani tarihsellestiren veya ona tarihsel bir Snem
vermemize sebep olan sey, o alanin bize sdyleyecek giiclii bir hikayesinin olmasidir. Oztiirk’e (2014: 111)
gore tarihsel agidan 6zel bir Gneme sahip mekanlar tarihi anlama ve hayal etmede 6nemli bir yere sahiptir.
Bu agidan miizelerin sahip oldugu nesnelerle ziyaretgilerine anlatmak istedigi yiizlerce hikayesinin oldugu
soylenebilir. Ozellikle de tarih &ncesi gaglarda yeterince tarihsel bilgiye sahip olunmayan dénemlerde
kullanilmis bu eserlerin bizlere anlatacak giiclii hikayeleri bulunmaktadir. Bu nedenle miizeler de tarihi
mekan igerisinde yer aldig1 sdylenebilir. Uluslararas: Miizeler Konseyi'nin (ICOM) tanimina gore miize,
“toplumun ve gelisiminin hizmetinde egitim, inceleme ve eglenme amaclaryla insanhgin ve cevresinin maddi ve
manevi degerlerini elde eden, koruyan, arastiran, haber veren ve sergileyen kamuya acik kir amact giitmeyen kalict
bir kurulustur” (ICOM, 2007). Miizeler uzunca bir siire yalrnizca degerli eserlerin toplanip korundugu ve
sergilendigi yerler olarak goriilmiistiir. Nitekim Ozmen (2018) Avrupa’da miizeciligin ii¢ Snemli siireg
gecirdigini su sekilde belirtmistir: “Ronesans’a kadar devam eden koleksiyonerlik siireci; Ronesans’tan 19.
ylizyila dek devam eden kurumsallasma siireci; giiniimiizde halen devam etmekte olan egitim kurumu
olma siirecidir”. Bugiin ise miizeler, ziyaretgileriyle iletisime gecen, farkli yas gruplarina egitim veren,
bireysel gelisime katki saglayan, toplumsal baris1 ve kalkinmay1 destekleyen dinamik ve sira dis1 bir kurum
Ozelligi kazanmistir (Karadeniz ve Okvuran, 2014).

Miizelerden egitim amagcli yararlanilmaya 18. yiizyilin sonlarina dogru baslanilmis olsa da mdiizelerin
egitimsel amaclarinin resmiyet kazandirilmasi 19. yiizyilda, gliniimiiz anlaminda miize egitimine ise 20.
ylizyilda ulasilmistir (Hooper-Greenhill, 1999). 21. yiizyil ile birlikte ise arkeolojik ve etnografik eserlerin
sergilendigi klasik miize anlayisinin 6tesine gegilmistir. Giintimiizde bilim, teknoloji, doga, sanayi, askeri,
sahis, hava tasitlari, deniz tasitlar, kara tasitlari, oyuncak vb. gibi ¢ok gesitli alanlarda hizmet veren veya
herhangi bir nesne (pul, baglama, oyuncak, balmumu, daktilo, liiletas: vb.) tizerine odaklanan miizeler ile
karsilasmak miimkiindiir. Miize tiir ve cesitlerinin artmasi egitim-ogretim siirecinde miizelerden
yararlanilma olanagimi artirmistir. Yakin ge¢miste sadece tarih, arkeoloji, sanat tarihi, cografya, sosyal
bilgiler gibi belli branslarla birlikte diisiiniilen tarihi mekanlar, giiniimiizde artik matematik, ilahiyat,
mithendislik, fen bilimleri, giizel sanatlar, saglik bilimleri gibi alanlarda farkli diizeylerdeki bir¢ok ders
kapsaminda yararlanilabilecek énemli bir 6grenme ve dgretim ortami haline gelmistir. Tarihi mekanlar,
konu ne olursa olsun dogru mekan belirlendigi takdirde her disiplin i¢cin birer 6grenme ortamina kolaylikla
dontistiiriilebilir. Bunun icin oncelikle 6gretmenlerin iyi bir konu alan bilgisine, daha sonra ise iyi bir
mesleki alan bilgisine sahip olmasi gerekir. Iyi bir konu alan bilgisi hangi mekanlarin hangi konu
kapsaminda kullanilabilecegini ayirt etmenizi saglar. Ayrica o mekan ilgili konuyla pekistirmenizi ve
etkili bir egitim-0gretim ortami olarak kullanmanizi saglar. Mesleki alan bilgisi onemlidir ¢iinkii o mekamn
bir sinif ortaminin 6tesine tagimak igin 6gretmenlik ile ilgili bilgi ve becerilere ihtiyacimz olacaktir. Ayrica
mesleki alan bilgisi tarihi mekéanlarda yapacagimiz inceleme gezilerinin 6grencilere saglayacag: yararlar
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da bilmenizi saglar. Ancak bu alanlardaki eksiklikler tarihi mekan incelemeleri dncesinde yapilan iyi bir
on hazirlik ve planlama ile giderilmeye calisilabilir. Bu kapsamda ise Milli Egitim Bakanligi 2019 yili
itibariyle ogretmenlere yonelik “Miize Egitimi Sertifika Programi” adli hizmet i¢i egitim programini
uygulamaya koymus, iki yil igerisinde basta tarih, cografya ve sosyal bilgiler olmak tiizere farkli
branslardan 15 bin Ogretmene miize egitimi vermeyi planlamistir. Boylelikle 6gretmenlerin gorev
yaptiklari illerdeki tarihi, kiiltiirel mekanlar1 ve miizeleri egitim ve Ogretim faaliyetlerinde etkili sekilde
kullanilmasini hedeflemistir. Glintimiizde miize tiirlerinin ve igeriklerinin ¢esitlenmesi, sayilarinin artmasi
gibi gelismelere ragmen miizelerden yalnizca belli bagh dersler cercevesinde yararlanilmasi kabul
edilemez bir durumdur. Bu baglamda arastirmanin amaci ortaokul diizeyinde tiim branslardaki
Ogretmenlerin miize, tarihi mekan ve miize egitimine iligskin diisiincelerini ortaya koymaktir.

YONTEM

Arastirmanin Modeli

Arastirmada Merriam’in (2013) nitel arastirma yontemlerinden biri olarak ifade ettigi temel nitel arastirma
kullanilmistir. Merriam temel nitel arastirmada insanlarin kendi yasamlarini ve deneyimlerini nasil
kavradiklarini anlamaya c¢alismak olarak tamimlamaktadir. Bu dogrultuda arastirmada ortaokul brans
Ogretmenlerinin miize ve tarihi mekanlara iliskin goriisleri ile kendi dersleri baglaminda miize egitimine
iliskin deneyim ve diisiincelerinin tespit edilmesi amaglandigindan temel nitel arastirma yontemi tercih
edilmistir.

Calisma Grubu

Aragtirmanin ¢alisma grubunu Kayseri ilinin merkez (Melikgazi, Kocasinan) ve diger (Sarioglan ve
Tomarza) ilcelerindeki devlet okullarinda gorev yapan ortaokul ogretmenleri olusturmustur. Calisma
grubunun belirlenmesinde kolay ulasilabilir durum Orneklemesi kullanilmis, goniillii katilimcilarla
goriismeler gerceklestirilmistir. Katilimcilara iliskin brans, mesleki deneyim, cinsiyet, gorev yapilan ilgeler
ve miize kart sahip olma durumlar1 Tablo 1’de, katilimcilarin en son ziyaret ettikleri miize / tarihi mekan
ile ziyaret tarihleri Tablo 2’de yer verilmistir.

Tablo 1.
Calisma grubuna iligkin bilgiler
Katilimcilar Mesleki Deneyim Cinsiyet Gorev Yeri Miize Kart
Fen Bilimleri - 1 6 Erkek Sarioglan Var
Fen Bilimleri - 2 8 Erkek Melikgazi Yok
Matematik - 1 5 Kadin Sarioglan Yok
Matematik - 2 5 Erkek Sarioglan Yok
Tiirkge -1 9 Erkek Sarioglan Var
Tiirkce -2 8 Kadin Sarioglan Yok
Ingilizce -1 7 Kadin Sarioglan Var
Ingilizce -2 9 Erkek Sarioglan Var
Teknoloji ve Tasarim-1 9 Kadin Sarioglan Yok
Teknoloji ve Tasarim-2 26 Erkek Melikgazi Var
Din Kiilt. ve Ahlak Bil.- 1 6 Erkek Sarioglan Var
Din Kiilt. ve Ahlak Bil.- 2 5 Erkek Sarioglan Var
Bilisim Tekn. ve Yazilim-1 5 Kadin Sarioglan Var
Bilisim Tekn. ve Yazilim-2 22 Erkek Melikgazi Yok
Miizik -1 4 Erkek Kocasinan Yok
Miizik -2 11 Kadin Melikgazi Var
Gorsel Sanatlar-1 1 Erkek Sarioglan Yok
Gorsel Sanatlar-2 8 Erkek Kocasinan Yok
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Beden Egitimi ve Spor - 1 5 Erkek Tomarza Var
Beden Egitimi ve Spor - 2 8 Erkek Kocasinan Var
Sosyal Bilgiler-1 5 Erkek Sarioglan Var
Sosyal Bilgiler-2 19 Erkek Melikgazi Var

Toplam Ort: 9,3 y1l K:6+E:1

Tablo 1'de belirtildigi {izere arastirmada ortaokul diizeyinde 11 farkli branstan 6’s1 Kadin, 16’s1 Erkek
toplamda 22 katilimai yer almistir. Katilimcilarin mesleki deneyimleri bir yildan 26 yila kadar cesitlilik
gostermekle birlikte katilimcilarin mesleki deneyim ortalamasi 9.3 yildir. Katilimcilarin 13’1t Miize Kart’a
sahip iken 9’unun ise sahip olmadig1 goriilmektedir. Tablo 2’de ise katilimcilarin en son ziyaret ettikleri
miize ve ziyaret tarihlerine yer verilmistir.

Tablo 2.
Katilimcilarin en son ziyaret ettikleri miize / tarihi mekdn ve ziyaret tarihleri
Katilimcilar Miize / Tarihi Mekén Tarih
Fen Bilimleri-1 Selguklu Miizesi 2019
Fen Bilimleri-2 Sehzadeler Miizesi 2019
Matematik-1 Goreme Agik Hava Miizesi 2019
Matematik-2 Goreme Ag¢ik Hava Miizesi 2017
Tiirkge-1 Topkap1 Saray1 2017
Tirkge-2 Gaziantep Arkeoloji Miizesi 2019
Ingilizce-1 Ayasofya Miizesi 2019
Ingilizce-2 Zeugma Miizesi 2016
Teknoloji ve Tasarim-1 Manastir Askeri Idadisi 2019
Teknoloji ve Tasarim-2 Cennet Cehennem Oren Yeri 2019
Din Kiiltiirii ve Ahlak Bilgisi-1 Sanliurfa Etnografya Miizesi 2019
Din Kiiltiirii ve Ahlak Bilgisi-2 Hierapolis Antik Kenti 2016
Bilisim Teknolojileri ve Yazilim-1 Efes Antik Kenti 2019
Bilisim Teknolojileri ve Yazilim-2 Siimela Manastir1 2019
Miizik-1 Kelebekler Vadisi Miizesi 2019
Miizik-2 Antalya Arkeoloji Miizesi 2019
Gorsel Sanatlar-1 Canakkale Arkeoloji Miizesi 2019
Gorsel Sanatlar-2 Aspendos Tiyatrosu 2019
Beden Egitimi ve Spor-1 Goreme Agik Hava Miizesi 2018
Beden Egitimi ve Spor-2 Goreme Agik Hava Miizesi 2018
Sosyal Bilgiler-1 Kayseri Milli Miicadele Miizesi 2018
Sosyal Bilgiler-2 Thlara Vadisi Miizesi 2018

Tablo 2 incelendiginde 6gretmenlerin 6nemli bir kisminin miizeleri son iki yil iginde ziyaret ettikleri;
ziyaret edilen yerler dikkate alindiginda ise Goreme A¢ik Hava Miizesi en fazla ziyaret edilen yer oldugu
goriilmektedir. Goreme’nin Kayseri'ye yakin olmasi bu durumda etkili oldugu sdylenebilir. Ogretmenlerin
gittikleri miizeler genellikle iilke sinirlar1 iginde olmakla beraber sadece bir 6gretmenin (Teknoloji ve
Tasarim-1) son ziyaret ettigi tarihi mekan yurt digindadir.

Verilerin Toplanmasi ve Analizi

Aragtirmanin verilerin toplanmasinda 10 sorudan olusan yari yapilandirilmis goriisme formundan
yararlanilmistir. Goriisme formu alanyazin taramasi sonrasinda arastirmacilar tarafindan hazirlanmas,
uzman goriisiine sunularak iki 6gretmen ile pilot uygulamasi gerceklestirilmistir. Goriismeler ses kaydi ile
kayit altina alinmistir. Daha sonra goriismeler yaziya dokiilerek bir veri dokiimani olusturulmustur.
Verilerin ¢bziimlenmesinde nitel veri analiz tekniklerinden betimsel analiz kullanilmigtir. Yildirim ve
Simsek’e (2011) gore betimsel analiz veri toplama araglarindan elde edilen verilerin daha Onceden
belirlenen temalara gore 6zetlenmesi, yorumlanmasi ve dogrudan alintilarla okuyucuya sunulmasidir.

39



e,

JIMuseumED JOURNAL OF INTERNATIONAL MUSEUM EDUCATION M

Betimsel analiz i¢in temalar arastirma sorularindan olusturulmus, kodlar ise her iki arastirmaci tarafindan
ayri1 ayr1 yapilmis ve son olarak karsilastirilarak nihai kodlara yer verilmistir.

BULGULAR

Aragtirmanin bu boliimiinde katilimcilarla yapilan goriismelerden elde edilen bulgulara yer verilmistir.
Bulgular “Miize ve Tarihi Mekanlara Iliskin Bulgular” ve “Miize Egitimine Miskin Bulgular” olmak {izere
iki baslik altinda yer verilmistir.

Miize ve Tarihi Mekanlara liskin Bulgular

Bu baglik altinda katilimcilarin miize tanimina Tablo 3’te, tarihi mekan tanimina Tablo 4’te, tarihi mekan
algisina Tablo 5’te, Kayseri ili ve ¢evresindeki miize ve tarihi mekanlara iliskin farkindaliklarina Tablo 6’da
yer verilmistir.

Tablo 3’te katiimcilara yoneltilen “Size gore miize nedir?” sorusundan elde edilen bulgulara yer

verilmistir.

Tablo 3.

Katilimcilarin miize tammina iliskin bulgular
Miize Tanimi f %
Tarihi eserlerin sergilendigi yer 16 50
Geg¢misin gilintimiize aktarildi1 mekanlar 6 19
Tarih / Ge¢gmis 4 13
Tarihi eser / kalint1 3 9
Kiltiir merkezi 2 6
Tarihi merakin giderildigi yer 1 3
Toplam 32 100

Tablo 3’e gore katilimcilar miizeleri daha ¢ok miizeyi tarihi eserlerin sergilendigi yer olarak belirttikleri
goriilmektedir. Bazi katilimcilara gore miize, ge¢misin gliniimiize aktarildig yerler olarak, bazilar1 ise tarih
ve gecmis baglaminda miizeyi tanimladiklari bulgusuna ulasilmistir. Teknoloji ve Tasarim-1’e gore miize
“gecmis zamanlardaki kalmtilarin, bulunan eserlerin ya da kisilerin anilariin sergilendigi yer”; benzer sekilde
Gorsel Sanatlar-1'de “Devrine damga vurmus ve kendinden sonraki zamana yol acan tarihi deger tasiyan eserlerin
bulundugu yer.” olarak tanimlamistir. Sosyal Bilgiler-2 ise miizeyi “Uygarlik tarihine ait her tiirlii objenin ya
da arastirmalarin gelecek kugaklara aktarildigi yer” olarak ifade ederken Bilisim Teknolojileri ve Yazilim-2 ise
kisaca “Miize gegmis, tarihtir.” diye tanimlamistir. Katilimcilarin miize tanimlarindan hareketle miizeye
iliskin bilgilerinin temel diizeyde oldugu, daha ¢ok sergileme islevine atif yaptiklar1 goriilmektedir.

Tablo 4'te ise “Size gore tarihi mekan nedir?” sorusundan elde edilen bulgulara yer verilmistir.

Tablo 4.
Katilimcilarin tarihi mekdn tamimlarina iliskin bulgular
Tarihi Mekan Tanimi f %
Gegmise ait yap1 ve eserler 12 48
Geg¢misin / tarihin sergilendigi ve anlatildig1 yerler 6 28
Ge¢miste insanlarin yasadig yerler 5 24
Ge¢misten kalan her sey 2 8
Toplam 25 100

Tablo 4 incelendiginde katilimcilarin tarihi mekan1 %48 ile ge¢mise ait yap1 ve eserler, %28 ile ge¢gmisin /
tarihin sergilendigi ve anlatildig1 yer, %24 ile de ge¢miste insanlarin yasadig1 yer olarak tanimladiklar
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goriilmektedir. Bu konuda Fen Bilimleri-1 “Tarihi mekdn ge¢miste yapilmis ve giiniimiize kadar gelmis yapilar
daha cok saraylar, hastaneler, imarethaneler, kervansaraylardir.” seklinde, Teknoloji ve Tasarim-2 ise “En az yiiz
yil oncesinden kalmis kiymetli, yapanlarin meshur oldugu ya da olmadigi estetik agisindan kiymetli giiniimiize kadar
gelmis mekdanlara tarihi mekdn denilir.” seklinde tamimlamistir. Yabanci Dil-2 tarihi mekan1 “tarihi eserlerin
yogunluklu oldugu yer.” olarak, Beden Egitimi ve Spor-1 de “Gegmisteki insanlarm ibadetlerini, sosyal
yasantilarini ifa ettikleri alanlar.” olarak ifade etmistir.

Katilimcilarin tarihi mekan denilince akla ilk gelen unsurlara iliskin bulgular Tablo 5’te verilmistir.

Tablo 5.
Katilimcilarin tarihi mekdn algilar

Tarihi Mekan Algilar: f
Tarihi Yerlesim Alanlari

Oren Yeri / Antik Kent
Tarihi Yapilar

Kale

Cami

Tarihi Konak

Saray

Medrese

Han / Kervansaray

Dariissifa

Kiimbet

Cesme

Koépri

Hamam

Bedesten

Tapinak

Tiyatro

imarethane

Kilise

Kiilliye

Sunak
Miizeler

Miize 3 5
Sanat Eserleri

Tabletler 1 2

Freskler 1 2

Toplam 61 101\100

X

[UnN
\S]
N
(e}

— =
o =
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Arastirmaya katilan 6gretmenlerin tarihi mekan algilarinda oren yeri, kale, cami, tarihi konak, saray,
medrese, han ve miizelerin belirgin olarak yer aldig1 goriilmektedir. Bulgulardan hareketle katilimcilarin
tarihi mekanlar: tarihi yerlesim alanlar1 ve tarihi yapilarla 6zdeglestirdikleri sdylenebilir. Din Kiiltiirii ve
Ahlak Bilgisi-1 bu konuda “Tarihi mekin gegmis dénemlerde yasanmis olaylarin yeridir. Ornegin Gobekli Tepe,
Topkapt Saray: ve Yere Batan Sarnici tarihi mekdnlar: aklima gelmektedir.” demistir.

Katilimcilarin gorev yaptiklar: Kayseri ilindeki miize ve tarihi mekanlara yonelik farkindaliklarina iliskin
bulgular Tablo 6’da gosterilmistir.
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Tablo 6.
Katilimcilarin Kayseri'de ki miize ve tarihi mekdnlara yonelik farkindaliklar:
Farkindalik Ziyaret Etme
Kayseri'deki Tarihi Mekanlar Durumlari Durumlar
f % %
Gevher Nesibe Dariigsifasi / Selguklu Uygarligi Miizesi 15 11 12
Kayseri Kalesi 15 11
Hunat Camii 11

Kiiltepe Kanis Karum

Milli Miicadele Miizesi

Arkeoloji Miizesi

Atatiirk Evi

Etnografya Miizesi (Giipgiipoglu Konagi)
Cami-i Kebir (Ulu Camii)
Kursunlu Camii

Hunat Medresesi

Hunat Hamami

Hunat Tiirbesi

Sahabiye Medresesi

Déner Kiimbet (Sah Cihan Hatun)
Mimar Sinan Evi

Yaman Dede Camii

Cifte Kiimbet

Haci Kilig Camii

Osmanli Sokag1

Agirnas Yer Alt1 Sehri

Lale Camii

Sultan Hamn

Ahi Evran Esnaf ve Zanaatkarlar Miizesi
Giliik Camii

Han Camii

Kapali Cars1

Kayseri Meydan

Roma Mezari

Saat Kulesi

Seyid Burhanettin Tiirbesi

Toplam 139  101\100 122 102\100
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Tablo 6’da katiimcilarin Kayseri ve cevresindeki tarihi mekanlara yonelik farkindaliklarinin daha c¢ok
Gevher Nesibe Dariissifast / Selcuklu Uygarligi Miizesi, Kayseri Kalesi, Hunat Camii, Kiiltepe Kanis
Karum, Milll Miicadele Miizesi, Arkeoloji Miizesi, Atatiirk Evi ve Etnografya Miizesi (Giipgiipoglu
Konagy) ile simurli oldugu goriilmektedir. Katilimer goriislerinde belirtilen miize ve tarihi mekanlarin
tamamina yakininin (Kiiltepe Kanis Karum ve Sultan Haru haric) Kayseri merkez ilcelerinde yer aldig:
goriilmektedir. Katilimcilarin Hitit Fraktin Anit1 (Develi), Merzifonlu Kara Mustafa Pasa Kervansaray:
(Incesu), Soganli Oren Yeri (Yesilhisar), Gereme Harabeleri (Develi), Karatay Kervansaray: (Biinyan),
Sahruh Kopriisii (Sarioglan), Melikgazi Kalesi (Pinarbasi), Melikgazi Tiirbesi (Pinarbasi), Erdemli
Harabeleri (Yesilhisar) gibi diger ilelerindeki yapitlarin yani sira merkez ilgede yer alan bir¢ok tarihi
yapiy1 da ifade etmemis ya da az ifade etmis olmas1 Kayseri’deki miize ve tarihi mekanlara yonelik
farkindaliklarinin iist diizeylerde olmadigini gostermektedir.

Miize Egitimine Iligkin Bulgular

Bu baghik altinda katihmcilarin kendi dersleri kapsaminda miizede egitim gerceklestirme durumlar:
yonelik bulgulara Tablo 7’de, kendi dersleri kapsaminda miizede egitim gergeklestirebilme durumuna
iliskin bulgulara Tablo 8'de, ortaokul diizeyinde miizede egitimin hangi dersler kapsaminda
yapilabilecegine iliskin bulgulara Tablo 9 ve 10’da, &grencilerin mutlaka ziyaret etmesi gerektigini
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diisiindiikleri miize / tarihi mekanlara iliskin bulgular ise Tablo 11 ve 12’de yer verilmistir. Asagida
katilimcilara yoneltilen “Daha dnce dersiniz kapsaminda miizelerde egitim-6gretim faaliyeti gerceklestirdiniz mi?”
sorusundan elde edilen bulgulara yer verilmistir.

Tablo 7.
Katilimcilarin kendi dersleri kapsaminda miizede egitim gerceklestirme durumlar

Evet Hayir

Katilimailar

Beden Egitimi ve Spor — 1 -
Beden Egitimi ve Spor - 2 -
Bilisim Teknolojileri ve Yazilim -1 -
Bilisim Teknolojileri ve Yazilim -2 -
Din Kiiltiirii ve Ahlak Bilgisi-1 1
Din Kiiltiirii ve Ahlak Bilgisi-2 -
Fen Bilimleri-1 1

Fen Bilimleri-2 -

_ R e

—_

Gorsel Sanatlar-1 -
Gorsel Sanatlar-2 -
Ingilizce-1 -
Ingilizce-2 -
Matematik- 1 -
Matematik- 2 -
Miizik-1 -
Miizik-2
Sosyal Bilgiler-1
Sosyal Bilgiler-2
Teknoloji ve Tasarim-1 -
Teknoloji ve Tasarim-2 1 -
Tiirkge -1 - 1
Tiirkge -2 - 1
Toplam 5 17

= R e e e e e

I
1

—_

Tablo 7’de arastirmaya katilan Ogretmenlerin %23'ii kendi dersleri kapsaminda miizede ders
gerceklestirdigini ifade ederken, %77’sinin ise gergeklestirmedigi goriilmektedir. Bilisim Teknolojileri ve
Yazihm-1 konu hakkinda “Miizelerde egitim d§retim gerceklestirmedim. Oyle bir konu yok. Teknoloji yeni gelisen
alan oldugu icin miizeden fazla yararlanma imkanimiz yok.”; Bilisim Teknolojileri ve Yazilim-2 ise “Miizelerde egitim
yapmadik. Bizim brangimizda internet cok etkili oldugundan biz internetten biitiin bilgilere ulasabiliyoruz.”
demistir. Miizede ders gerceklestirdigini ifade eden Teknoloji ve Tasarim-2 ise,

“Miizelere egitim dgretim faaliyeti gerceklestivdik. Bizim dersimizin dnceki ismi ig egitimi dersi idi. Bu derste
miize diye konu vardi. Gezilecek yerler hatta camilerimiz konulari vardi. Ama 2006 yilinda yonetmelik degisti.
Bu yiizden 2006 yili oncesinde miize egitimi varken bu yildan sonra miize eitimi ile ilgili etkinliklerimiz
yoktur.” demistir.

Miizede egitim gerceklestiren bir diger katilimci olan Din Kiiltiirii ve Ahlak Bilgisi-1 ise “Miizede egitim

acisindan kiiciik capta bir sey yapmustim. Sanhwrfa’da tarihi bir camiyi ziyaret ettik. Tarihi mekdn olarak
diisiiniirsek.” demistir.
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Tablo 8.
Katilimcilarin kendi dersleri kapsaminda miizede egitim gerceklestirebilme durumuna iliskin bulgular
Evet H
Katilimcilar v n Sl

Fen Bilimleri-1 1

Fen Bilimleri-2 1 -
Matematik - 1 1

Matematik - 2

Tirkee -1

Tiirkge -2

Ingilizce -1

Ingilizce -2

Teknoloji ve Tasarim-1

Teknoloji ve Tasarim-2

Din Kiiltiirii ve Ahlak Bilgisi-1
Din Kiiltiirii ve Ahlak Bilgisi-2
Bilisim Teknolojileri ve Yazilim-1
Bilisim Teknolojileri ve Yazilim-2
Miizik-1

Miizik-2

Gorsel Sanatlar-1

1 —_ 1
— —

N
1

1
—_ =

Gorsel Sanatlar-2

Beden Egitimi ve Spor-1
Beden Egitimi ve Spor—2
Sosyal Bilgiler-1

Sosyal Bilgiler-2

g
1

Y
N
[6) ]

Toplam

Tablo 8'de gosterildigi iizere katiimcilarin %77’si dersleri kapsaminda miizede egitim yapilabilecegini
diistindiiklerini ifade ederken %23’liniin ise dersleri kapsaminda miizelerden yararlanilamayacagini
diisiindiikleri goriilmektedir. Fen bilimleri dersinde miizelerden yararlanilabilecegini diisiinen Fen
Bilimleri-1 konu hakkinda “Fen bilimlerinden miizeden yararlanabilir. Bilim insanlar: var, hastaneler, astronomi
alaminda yapilms cok ¢alisma var. Onlardan kalmis bircok eser de var. Biz derste ancak resimlerini gosterebiliyoruz.”
demistir. Ingilizce derslerinde de miizelerden yararlanilabilecegini ifade eden Ingilizce-2 ise konu
hakkinda diisiincelerini su sekilde ifade etmistir:

“Ingilizce dersinde miizelerden yararlanabiliriz. Ingilizce dili miizelerde de gecerli evrensel bir dil oldugu
icin Ingilizce'nin 6nemi artiryor. Dil egitimimiz var ise ilk elden eserlerle ilgili bilgileri 53renebiliriz. Dersin
ogretimi ile ilgili ise miizelere gidilip basit seviyede eserlerle ilgili konusmalar yapilabilir.”

Tablo 7’de katilimcilarin %77’si miizede ders yapmadigini ifade ederken buna karsin Tablo 8'de ise

katilimcilarin  %77’si derslerinde miizelerden yararlanilabilecegini diisiinmektedirler. Katilimcilarin
miizede egitimin ortaokul diizeyinde yapilabilecegi derslere iligkin goriisleri Tablo 9'da yer almaktadir.

Tablo 9.

Katilimcilarin ortaokul diizeyinde miizede egitimin hangi dersler kapsaminda yapilabileceSine iliskin bulgular
Katilimcilar Dersler

Beden Egitimi ve Spor-1 Sosyal Bilgiler, Teknoloji ve Tasarim, Gorsel Sanatlar, Miizik

Beden Egitimi ve Spor-2 Sosyal Bilgiler, Tiirkce

Bilisim Teknolojileri ve Yazilim-1  Sosyal Bilgiler, Tiirkge

Bilisim Teknolojileri ve Yazilim-2  Sosyal Bilgiler, Tiirkge, Halk Kiiltiirii

Din Kiiltiirii ve Ahlak Bilgisi-1 Sosyal Bil., Din Kiilt. ve Ahlak Bil., ingilizce, Gorsel Sanat. , Miizik
Din Kiiltiirii ve Ahlak Bilgisi-2 Sosyal Bilgiler, Tiirkge, Din Kiiltiirii ve Ahlak Bilgisi

Fen Bilimleri-1 Sosyal Bilgiler, T.C. Inkilap Tarihi ve Atatiirkgiiliik, Fen Bilimleri
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Fen Bilimleri-2

Gorsel Sanatlar-1
Gorsel Sanatlar-2
Ingilizce-1

1ngilizce-2
Matematik-1
Matematik-2

Miizik-1

Miizik-2

Sosyal Bilgiler-1
Sosyal Bilgiler-2
Teknoloji ve Tasarim-1
Teknoloji ve Tasarim-2
Tiirkge-1

Tiirkge-2

Sosyal Bil., T.C. inkllép Tar. ve Atatiirkciiliik, Fen Bil., Miizik, Tiirkce, Mat.
Sosyal Bilgiler, T.C. Inkilap Tarihi ve Atatiirkgiiliik, Din Kiiltiirii ve Ahlak Bil.
Gorsel Sanatlar, Sosyal Bilgiler, Miizik, Fen Bilimleri

Sosyal Bilgiler, Gorsel Sanatlar, Teknoloji ve Tasarim

Sosyal Bilgiler, Gorsel Sanatlar, Miizik

Sosyal Bilgiler, T.C. inkllép Tarihi ve Atatiirkciiliik

Sosyal Bilgiler, Gorsel Sanatlar, T.C. 1r1k11§1p Tarihi ve Atatlirkeiiliik, Fen Bil.
Sosyal Bilgiler, Tiirkce, Teknoloji ve Tasarim

Tum dersler

Sosyal Bil., Tiirkce, T.C. 1nkllép Tar. ve Atatiirk¢iiliikk, Din Kiilt. ve Ahlak Bil.
Sosyal Bilgiler, Tiirkce, Din Kiiltiirii ve Ahlak Bilgisi

Sosyal Bilgiler, Teknoloji ve Tasarim, Fen Bilimleri

Sosyal Bil., T.C. inkﬂép Tar. ve Atatiirkciilitk, Din Kiilt. ve Ahlak Bil., Fen Bil.
Sosyal Bilgiler, Gorsel Sanatlar, Din Kiiltiirii ve Ahlak Bilgisi

Sosyal Bil., T.C. 1nkllép Tar. ve Atatiirkgiiliik, Din Kiilt. ve Ahlak Bil., Fen Bil.

Katilimcilarin miizelerden hangi derslerden yararlanilabilecegine iliskin goriisleri Tablo 9’daki gibidir.
Katilimcilarin miizelerden yararlanilabilecegini diisiindiikleri ve en fazla ifade ettikleri dersler ise Tablo

10’da gosterilmistir.

Tablo 10.
En ¢ok ifade edilen dersler
Dersler n %

Sosyal Bilgiler 22 100
Din Kiiltiirii ve Ahlak Bilgisi 9 41
T.C. Inkilap Tarihi ve Atatiirkgiiliik 8 36
Fen Bilimleri 8 36
Gorsel Sanatlar 8 36
Tiirkce 7 32
Teknoloji ve Tasarim 5 23
Miizik 5 23
Ingilizce 2 9
Matematik 2 9
Beden Egitimi ve Spor 1 5
Bilisim Teknolojileri ve Yazilim 1 5
Tum dersler 1 5

Tablo 10’a gore katilimcilarin tamami ortaokul diizeyinde miizelerden yararlanilabilecek baslica dersin
Sosyal Bilgiler oldugu goriilmektedir. Miizelerden yararlanilabilecek diger dersler ise sirayla Din Kiiltiirii
ve Ahlak Bilgisi, T.C. 1nk11ép Tarihi ve Ataturkgiiliikk, Fen Bilimleri, Gorsel Sanatlar ve Tiirkge’dir.
Katilimcilarin 6grencilerin mutlaka ziyaret etmesi gerektigini diisiindiikleri miize / tarihi mekanlara iliskin
bulgular Tablo 11’de gosterilmistir.

Tablo 11.

Katilimcilarin 6grencilerin mutlaka ziyaret etmesi gerektigini diisiindiikleri miize / tarihi mekdnlara iliskin bulgular
Katilimailar Miize / Tarihi Mekanlar

1. 2. 3.
o Anadolu Medeniyetler . . . .
Beden Egitimi ve Spor - 1 Mz Ayasofya Miizesi Topkap1 Saray1 Miizesi
Beden Egitimi ve Spor - 2 Topkap1 Miizesi Kayserl llt/[/lgilel:ilucadele Selcuklu Miizesi
Canakkale Sehitligi

Bilisim Teknolojileri ve Yazilim-1

Bandirma Gemi Miizesi  Goreme A¢ik Hava Miizesi

Gelibolu Yarimadasi
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Bilisim Teknolojileri ve Yazilim-2
Din Kiiltiirii ve Ahlak Bilgisi - 1
Din Kiiltiirii ve Ahlak Bilgisi - 2
Fen Bilimleri-1

Fen Bilimleri-2

Gorsel Sanatlar-1

Gorsel Sanatlar-2

Ingilizce-1

ingilizce—2

Matematik-1

Matematik-2

Miizik-1

Miizik-2

Sosyal Bilgiler-1

Sosyal Bilgiler-2
Teknoloji ve Tasarim-1

Teknoloji ve Tasarim-2
Tiirkge-1
Tiirkge-2

Canakkale Sehitligi
Gelibolu Yarimadasi
Gobekli Tepe Oren Yeri
Ayasofya Miizesi
Topkapi Saray1 Miizesi
Ayasofya Miizesi
Truva Oren Yeri
Zeugma Mozaik Miiz.
Anitkabir
Topkapi Saray1 Miizesi
Topkapi Saray1 Miizesi
Canakkale Sehitligi
Gelibolu Yarimadasi
Topkapi Saray1 Miizesi
Dolmabahge Saray1
Topkapi Saray1 Miizesi
Canakkale Sehitligi
Gelibolu Yarimadasi
Canakkale Sehitligi
Gelibolu Yarimadasi
Anadolu Medeniyetler
Mz.

Topkapi Saray1 Miizesi
Goreme Acik Hava
Miizesi

Topkap1

Sanliurfa Etnografya Miizesi
Topkap1 Saray1 Miizesi
Efes Oren Yeri
Kayseri Atatiirk Evi
Efes Oren Yeri
Siimela Manastir1
Dolmabahge Saray1
Yerebatan Sarnici
Mevlana Miizesi

Ali Nesin Matematik Koyii

Dolmabahge Saray1
Ayasofya
Kayseri Arkeoloji Miizesi

Goreme Agik Hava Miizesi
Topkap1 Saray1 Miizesi

Mevlana Miizesi
Sahabiye Medresesi
Gevher Nesibe Dartigsifasi

Trabzon Atatiirk Evi

Topkap1 Saray1 Miizesi
Hierapolis Oren Yeri
Ishak Pasa Saray1
Gevher Nesibe Dartigsifasi
Camiler
Efes Oren Yeri
Yildiz Saray1
Zeugma Mozaik Miizesi
Goreme Acgik Hava Miizesi

Selcuklu Uygarligr Miizesi

Ayasofya Miizesi
Topkap1 Saray1 Miizesi
Kayseri Milli Miicadele Miizesi

Stimela Manastir1
Kayseri Milli Miicadele Miizesi

Kursunlu Cami
Karatay Hani

Adana Sinema Miizesi

Katilimcilarin 6grencilerin mutlaka ziyaret etmesi gerektigini diistindiikleri miize ve tarihi mekanlar Tablo
10’da verilmistir. Ogretmenlerin en ¢ok dile getirdikleri miize ve tarihi mekanlar ise Tablo 11’de

gosterilmistir.

Tablo 12.

En cok ifade edilen miize ve tarihi mekinlara iliskin bulgular

Miize / Tarihi Mekanlar

Anutkabir
Topkap1 Saray1 Miizesi
Ayasofya Miizesi

Canakkale Sehitligi Gelibolu Yarimadasi

Goreme Agik Hava Miizesi
Dolmabahge Saray1

Kayseri Milli Miicadele Miizesi
Efes Oren Yeri

Stimela Manastir1

Selguklu Uygarlig1 Miizesi
Zeugma Mozaik Miizesi
Anadolu Medeniyetler Miizesi
Adana Sinema Miizesi

Ali Nesin Matematik Koyii
Anutkabir

Gobekli Tepe Oren Yeri
Hierapolis Oren Yeri

Ishak Pasa Saray1

Karatay Hani

Kayseri Arkeoloji Miizesi
Kayseri Atatiirk Evi

Kursunlu Cami

Sahabiye Medresesi

[
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Sultan Ahmet Camii 1 5
Sanliurfa Arkeoloji ve Haleplibahge Mozaik Miizesi 1 5
Trabzon Atatiirk Evi 1 5
Yerebatan Sarnici 1 5
Yildiz Saray1 1 5

Ogretmenlerin 6grencilerin mutlaka ziyaret etmesi gerektigini diisiindiigii miize ve tarihi mekanlar
sirasiyla Anitkabir, Topkap1 Saray1 Miizesi, Ayasofya Miizesi, Canakkale Sehitligi Gelibolu Yarimadasi,
Goreme Acik Hava Miizesi seklindedir. Bunlara ek olarak katilimcilar Dolmabahge Sarayi, Kayseri Milli
Miicadele Miizesi, Efes Oren Yeri, Siimela Manastiri, Selguklu Uygarlig1 Miizesi, Zeugma Mozaik Miizesi
ve Anadolu Medeniyetler Miizesi'nin de Ogrenciler tarafindan ziyaret edilmesi gerektigini
diistinmektedirler.

TARTISMA, SONUC VE ONERILER

Ortaokul diizeyinde 11 farkli branstan 22 katiimcinin miize, tarihi mekan ve miize egitimine iliskin
diisiincelerini tespit etmek amaciyla yapilan bu arastirmadan elde edilen sonugclar alanyazindan hareketle
asagida yer verilmistir.

Arastirma sonucunda katilimcilarin miizeyi daha ¢ok tarihi eserlerin sergilendigi ve ge¢misin giiniimiize
aktarildig1 yer seklinde tanimladiklari; tarihi mekani ise ge¢mise ait yapi, eser, ge¢misin ya da tarihin
sergilendigi, anlatildig1 yerler veya ge¢miste insanlarin yasadigi yerler olarak tarumladiklar1 belirlenmistir.
Uluslararast Miizeler Konseyi'nin (International Council of Museums-ICOM) tamimina gore miize,
“toplumun ve onun gelisiminin hizmetinde, kamuya acik, egitim, ¢alisma ve haz amaciyla insanhgn ve
etrafindakilerin somut ve soyut mirasini toplayan, muhafaza eden, arastiran, ileten ve sergileyen, kir amaci giitmeyen
kalict bir kurulugstur.” (ICOM, 2007) olarak tamimlanmistir. Katilimcilarin miizenin bir¢ok islevi olmasina
ragmen daha ¢ok sergileme islevine vurgu yapmalar1 miizeye iligskin bilgilerinin temel diizeyde oldugu,
gostermektedir. Tosun (2015) smif 6gretmenleriyle yaptig1 calismasinda katilimcilarin miizeleri dort tarafi
duvarlarla cevrili, eserlerin cam fanuslarin digindan seyredilebildigi, eserlere dokunmanin miimkiin
olmadig yerler olarak ele aldiklarini tespit etmistir. Tarihi mekanlarin ise katilimcilar tarafindan daha ¢ok
tarihi yap1 ve eserlerle 6zdeslestirildigi belirlenmistir. Nitekim katilimcilarin tarihi mekan denilince
akillarina 6ncelikle Oren yerleri (antik kent) daha sonra ise kale, cami, tarihi konak, saray, medrese, han /
kervansaray gibi yapilarin gelmesi bu durumu destekler niteliktedir. Oner (2015) de Sosyal Bilgiler
Ogretmenleriyle yaptigi calismasinda katilimcilarin tarihi mekan algilarinin  camiler, miizeler,
kervansaraylar, dren yerleri ve antik kentler ve saraylar oldugunu tespit etmistir.

Katilimcilarin gorev yaptiklart il olan Kayseri ve cevresindeki miize ve tarihi mekanlara yonelik
farkindaliklarinin daha ¢ok Kayseri merkezinde yer alan Gevher Nesibe Dartissifas1 (Selcuklu Uygarligi
Miizesi), Kayseri Kalesi, Hunat Camii, Kiiltepe Kanis Karum, Milli Miicadele Miizesi, Arkeoloji Miizesi,
Atatiirk Evi ve Etnografya Miizesi (Giipgiipoglu Konagy) ile sinirli oldugu tespit edilmistir. Katilimcailarin
diger ilgelerdeki yapitlarin yari sira merkez ilgede yer alan birgok tarihi yapiy: da ifade etmemis ya da az
ifade etmis olmas: Kayseri’deki miize ve tarihi mekanlara yonelik farkindaliklarinin yeteri diizeyde
olmadigini gostermektedir. 22 katiimcinin Kayseri’de 139 miize veya tarihi mekan ifade etmis, ifade
edilen miize ve tarihi mekanlarin 122’sinin ise ziyaret edildigi belirlenmistir. Katihimecilarin daha ¢ok
Kayseri’deki miize ve tarihi mekanlara yonelik farkindaliklarinin ziyaret ettikleri yerlerle paralel olduklar:
sOylenebilir. Tagcan (2011) Bitlis'te 6gretmenlerle yaptig1 calismasinda da katilimcilarin il merkezi ve
Ahlat’taki tarihi mekanlar hakkinda yeterli bilgiye sahip olduklari ancak Tatvan ilgesindeki tarihi mekanlar
hakkinda yeterli bilgiye sahip olmadiklar1 sonucuna ulagmistir. Benzer sekilde Oner (2015) de farkli illerde
gorev yapan Ogretmenlerle yaptig1 calismasinda katilimcilarin gorev yaptiklar: illerde okul digi tarih
Ogretimi unsurlarina iliskin farkindaliklarinin yeteri diizeyde olmadigini ifade etmistir. Aktin, Karakus ve
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Saglam (2013) ise 6gretmen adaylariyla yaptiklar: ¢alismada katilimcilarin Sinop’taki tarihi ve kiiltiirel
eserler hakkinda bilgi ve farkindalik noktasinda kendilerini yeterli gormedikleri ve Sinop’taki tarihi
mekanlara ve eserlere iligkin ortalama diizeyde bir bilgi sahibi olduklarini tespit etmistir.

Aragtirmada yer 22 katilmcinin 17’si daha o©nce kendi dersleri kapsaminda miizede ders
gerceklestirmedigini ifade ederken, yalnizca 5'inin gerceklestirdigi belirlenmistir. Katihmcilarin miizede
egitim gerceklestirmediklerini belirtirken 6te yandan 17 katilimci da kendi dersleri baglaminda miizede
egitim gerceklestirilebilecegini diisiindiikleri tespit edilmistir. Bu baglamda katilimcilar daha 6nce miizede
egitim gerceklestirmese de dersleri kapsaminda miizede egitim gergeklestirilebilecegini diisiindiikleri
belirlenmistir. Arastirmada Sosyal Bilgiler 6gretmeni iki katilimc1 derslerinde yararlandiklari, iki Bilisim
Teknolojileri ve Yazilim 6gretmeninin ise dersleri kapsaminda miizelerden yararlanilamayacagini ifade
etmislerdir. Sosyal Bilgiler 6gretmenlerinin miize ve tarihi mekanlardan derslerinde yararlanmas: ders
icerigi ve ilgi alanlariyla iliskilendirilebilir. Nitekim Ding, Erdil ve Kege (2011) {iniversite 6grencileriyle
yaptiklar1 ¢alismada tarihi ve kiiltiirel eserler hakkindaki ilgi diizeyi en yiiksek olan 6grencilerin Tarih ve
Sosyal Bilgiler 6gretmenligi boliimleri ogrencilerinin oldugunu tespit etmislerdir. Sosyal bilgiler
ogretmenleri de Sosyal Bilgiler'in smmif disi 6grenmeye uygun uygunlugunun farkindadirlar (Cengelci,
2013). Demir (2015) sosyal bilgiler 6gretmenleriyle yaptig1 calismasinda katilimcilarin %40'min daha 6nce
ogrencileriyle miizede hi¢ ders gergeklestirmedikleri sonucuna ulagsmistir. Tagcan (2011) ise tarih ve sosyal
bilgiler 6gretmenleriyle yaptig1 ¢alismasinda katilimcilarin ders kapsaminda tarihi mekan ziyaretlerinin
bilgileri kalic1 hale getirecegini, tarih 6gretimine katki saglayacag konusunda hemfikir olduklarini ancak
ders kapsaminda tarihi mekan ziyaretleri yapilamadigini tespit etmistir. Oner (2015) de calismasinda
katilimcr olarak yer alan sosyal bilgiler 6gretmenlerinin yartya yakininin okul disi faaliyetlerden yeterince
yararlanmadig1 sonucuna ulagmustir.

Katilimcilarin miizede egitim yapilabilecegini diistindiikleri derslerin basinda Sosyal Bilgiler gelmektedir.
Sosyal Bilgiler dersinin yarni sira katilimcilarin Din Kiiltiirii ve Ahlak Bilgisi, T.C. Inkilap Tarihi ve
Atatlirkgiiliik, Fen Bilimleri, Gorsel Sanatlar ve Tiirkge derslerinde de miizelerden yararlanilabilecegini
diisiindiikleri tespit edilmistir. Katilimcilarin Sosyal Bilgiler ve T.C. Inkilap Tarihi ve Atatiirkgiilitk
derslerini miize ve tarihi mekanlarla iliskilendirmeleri konu baglaminda, Din Kiiltiirii ve Ahlak Bilgisi
dersini ise yap1 (camii vb.) yapilar baglaminda iliskilendirdikleri sdylenebilir. Giile¢ ve Alkis (2003)
calismasinda 6gretmenlerin, miizelerde ders yapma nedenlerini aciklarken daha ¢ok iinite konulariyla
ilgili oldugunda bu gezilerin gerceklestirildigini ifade etmislerdir. Dolayisiyla arastirmada baz
katilimcilarin ifade ettigi gibi miize ziyaretleri i¢in ders konusu ile ilgili olmasi gerekmektedir.

Arastirmada yer alan 6gretmenler 6grencilerin mutlaka ziyaret etmesi gerektigini diisiindiikleri miize ve
tarihi mekanlarin basinda Anitkabir onu takiben ise Topkap1 Saray1 Miizesi, Ayasofya Miizesi, Canakkale
Sehitligi Gelibolu Yarimadasi geldigi belirlenmistir. Avci ve Oner (2015) de Sosyal Bilgiler 6gretmenleri ile
yaptig1 calismasinda Ogrencilerin mutlaka gormelerini istedikleri tarihi mekanin Canakkale Sehitligi ve
Gelibolu Yarimadas: oldugu sonucuna ulasmaistir.

Arastirma sonuglarindan hareketle Milli Egitim Bakanligi'nin “Miize Egitimi Sertifika Programi”nin
kapsamini farkli branslar1 da igerecek sekilde genisletilmesi ve farkli branglar kapsaminda miize egitiminin
nasil gerceklestirilebilecegine iliskin her derse 6zgii 6rnek ders planlar1 gelistirilerek 6gretmenlerin
kullanimina sunulmast onerilebilir. Ayrica farkli illerde goreve yeni baglayan &gretmenler igin 1l ve Ilge
Milli Egitim Miidiirliikleri tarafindan il ve ¢evresine iliskin dogal, kiiltiirel ve tarihi mekanlara iliskin bir
oryantasyon gezisi diizenlenebilir.
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ABSTRACT

Children’s and youth museums have offered activities designed to help to solve social
problems. Some museums offer peace education programs since conflict resolution may be
the biggest challenge facing today’s multicultural, global society. For the purposes of this
article, “peace education” is broadly defined as the process of developing empathy for others
and for the planet through mutual respect and conflict resolution. This can only be achieved
by a willingness to learn and embrace the attitudes, skills, and behaviors needed to live in
harmony with oneself, with others and with natural environment. However, there has been
limited research conducted about the peace education programs implemented thus far in
museums. The aim of this study was to examine the landscape of children's and youth
museums programs in terms of their peace education related goals, process and strategies.
After reviewing the existing literature on the subject, we designed a survey and then
interviewed museum professionals who have been involved in staging these programs. The
findings suggest that children’s and youth museums are uniquely positioned to bring about
meaningful social change by implementing peace education strategies.
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OZET

Cocuk ve genglik miizelerinde sosyal sorunlarm c¢oziilmesine yardimci olmak icin gesitli
etkinlikler sunmaktadirlar. Baz1 miizeler, gliniimiiziin ¢ok kiiltiirlii, kiiresel toplumunun en
onemli problemlerinden biri olan c¢atisma ¢oziimiine yonelik baris egitimi programlari
sunmaktadir. Bu makalenin amaclar1 dogrultusunda, “baris egitimi”, baskalarina ve gezegene
karsilikli saygi ve ihtilaf ¢6ziimii yoluyla empati gelistirme siireci olarak tanimlanmaktadir. Bu,
ancak kisinin kendisiyle, bagkalariyla ve dogal cevre ile uyum iginde yasamak igin gereken
tutum, beceri ve davranislar: 6grenme ve benimseme istegi ile elde edilebilir. Buna karsilik, su
ana kadar miizelerdeki baris egitimi programlari ile ilgili fazla arastirma yapilmamistir. Bu
¢alismanin amaci, gocuk ve genglik miizelerinin baris egitimi ile ilgili programlarinin amag, siireg
ve stratejilerini betimlemektir. Bu amaca yonelik olarak konuyla ilgili mevcut alan yazin
incelendikten sonra bir saha calismas1 yapilmis; bir anket ve bu egitim programlar: siirecine
dahil olan uzmanlarla goriismeler yapilmistir. Bulgular, ¢ocuk ve genglik miizelerinin sosyal
degisime olumlu katki sunacak sekilde benzersiz bir konumda oldugunu gostermektedir.
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EXTENDED ABSTRACT

Taking on the role of educational community centers, some children’s and youth museums have offered
activities designed to help to solve social problems. Some museums offer peace education programs since
conflict resolution may be the biggest challenge facing today’s multicultural, global society. For the purposes
of this article, “peace education” is broadly defined as the process of developing empathy for others and for
the planet through mutual respect and conflict resolution. This can only be achieved by a willingness to
learn and embrace the attitudes, skills, and behaviors needed to live in harmony with oneself, with others
and with natural environment. However, there has been limited research conducted about the peace
education programs implemented thus far in museums. The aim of this study is to address this need by
examining the proliferation of museum-based youth programs devoted to peace education. After reviewing
the existing literature on the subject, we designed a survey and then interviewed museum professionals who
have been involved in staging these programs. The findings suggest that children’s museums are uniquely
positioned to bring about meaningful social change by implementing peace education strategies.

Becoming educational community centers recently, children’s and youth museums present various activities
aiming to support solutions for problems of social life. Many museums allow for peace education programs;
since peace education may be a solution key for the primary problems of today’s multicultural society. With
its current dimensions “peace education” can be defined as the process of acquiring values and knowledge
and developing attitudes, skills, and behaviors to live in harmony with oneself, with others, and with natural
environment. However, there is not sufficient research about peace education programs implemented in the
museums. This study aimed to address this need by examining the proliferation of museum-based youth
programs devoted to peace education. The aim of this study was to examine the landscape of children's and
youth museums programs in terms of their peace education related goals, activities and strategies. Therefore,
a field study was conducted using mixed method. Through questionnaire, the educational programs
implemented in children’s and youth museums between the years 2000 and 2012 were described while the
in-depth interviews revealed the opinions of the museum professionals and the museums’ development
strategies.

The study was focused on the programs applied between 2000 and 2012. In the study mixed method was
used. First a literature research was made on. Then through a survey and detailed interviews a fieldwork
was completed. 239 professionals working in education departments of children’s and youth museums were
invited to an online survey and 77 of them contributed. The results of the survey show that almost 65% of
museums held peace education programs. Most of these programs have focused on raising awareness of the
peace concept and their first motivation point has arisen from social needs and recent community problems.
The general structures and program development processes of the education programs were evaluated with
descriptive data through questionnaires. Detailed interviews done with the 11 museums tried to reveal the
critic topics of the design, development and evaluation processes of peace education programs.

The results of the research revealed that children’s and youth museums showed interest in peace education
programs. More than half of the museums develop peace education programs. As for the reasons why certain
museums could not develop peace education programs, the most frequently identified reason was that
“peace education programs were not a mission of priority for the museum”.

Children’s and youth museums mostly use their own budget for allocating the necessary funding for the
peace education programs they develop for both school groups and families. Prospective studies may
research to what extent children’s and youth museums benefit from international support funds.

Children’s and youth museums cannot establish sufficient collaboration and partnership with different

institutions and organizations for the development of peace education programs. Potential collaborations to
be developed by the museums in question on local, national and international grounds for their peace
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education programs may enable them to overcome financial problems as well as the other problems which
have been mentioned as the causes of not developing peace education programs which will result in an
increase in their number.

When the children’s and youth museums which develop peace education programs were taken into
consideration in terms of their target groups, it was determined that the museums which prepare programs
addressing schools mostly developed programs for primary school children. When we look at the
relationship between the programs and curriculum, it was seen that the programs were mostly related with
History and Social Sciences. This is the general tendency of the museum programs addressing schools.
However, the fact that visual arts are among the subjects that the programs mostly relate with is noteworthy.
As for the family programs, they target primary school children aged 0-12.

As for the aims of the programs, it was seen that they mostly valued attitudinal objectives. Among these
objectives, the primary ones were defined by using the general concepts such as “caring for others,
understanding others, getting to know each other, avoiding stereotypes, accepting differences, tolerating
differences”. When the educational objectives of the programs are analyzed, it was seen that the program
developers mostly focused on changing behaviors. Among these objectives, the highest rate was received by
“tolerance, acceptance of others and respect for differences”. Almost half of the programs (54.6) are open to
free access by public.

The design and development process of the programs changes according to the aim and scope as their
content and structure differ. The participants expressed the necessity to develop collaborations and
partnerships. It was determined that the majority of the children’s and youth museums preferred to make
observation instead of conducting assessment-based evaluation for the peace education programs they
developed for school, family and other groups. As for a few numbers of museums that make evaluation, the
methods generally used were the front-end and summative evaluation. The reasons for the lack of evaluation
should be examined in a separate study. According to the data obtained from the interviews, the content and
structure of the programs differ according to their aims and scope; thus, each museum has a different way
of achieving peace education objectives. However, the data obtained demonstrate that museums prefer to
use certain common concepts to define their methods of achieving peace education objectives. In the
responses received, the common concepts that stand out are ‘discussion, talk, dialogue and exchange of
ideas’; ‘individual gains” and “art’.

According to the participants, the impacts of the programs on target groups are their strengths. As for their
weaknesses; limited financial resources are mentioned. In addition to this, lack of physical space, time,
program duration and human resources are the other weaknesses. The key concepts for the programs to
achieve success are collaboration with different institutions and organizations, visitor studies and program
evaluation, variety of activities using different tools of expression and interactive environment.

In accordance with the horizontal communication between the instructor and participants, the experimental,
multicultural and interdisciplinary nature of peace education, children’s and youth museums offer a positive

contribution as informal learning spaces.

We hope this research could make a contribution to understanding of peace education programs applied in
children’s and youth museums from all over the world.
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INTRODUCTION

Today, many museums collaborate with other social institutions and organizations —including hospitals,
schools, libraries and prisons —with the aim of strengthening their communities and better serving those in
need. Beginning around 1970, many museums began to emphasize their role as community centers and
sought to create spaces for intercultural dialogue, which falls within the scope of peace education.
Increasingly museums are offering such programs since peace education may be critical to solving, and
eventually preventing, many of today’s social problems that, without appropriate mediation, can escalate
from cultural misunderstanding, to fear, to intolerance and violence. Peace education may be broadly
defined as the process of developing empathy for others and for the planet through mutual respect and
conflict resolution. This can only be achieved by a willingness to learn and embrace the attitudes, skills, and
behaviors needed to live in harmony with oneself, with others, and with natural environment.

Building and maintaining a “culture of peace” is a global imperative; not just in war zones and areas of social
upheaval, but something to be learned and integrated into our everyday routines of living. Peaceful co-
existence is unlikely to be achieved merely through counseling for “tolerance,” or through official statements
of ethical principles. Above all it cannot be mandated and forcibly policed through top-down hierarchical
structures. It has to be a holistic process, governed by ethical principles that are mutually embraced and
acted upon for the common good. It must encompass human interactions with one another, and our
collective actions upon the earth. Social institutions are believed to be more likely to be successful in
preventing violence, museums being one of the most effective institutions. (Ardizzone, 2003; Tapan, 2006).

Even without implementing new programs on peace education, museums can act as a medium for social
transformation by trying to be aware of their own internal biases. For example, by including multiple points
of view, museums can avoid the traditional, solitary “voice of authority,” which implies that the museum is
the only legitimate spokesperson on its collections. Through creative installation, design, and
interdisciplinary teaching methods museums can shape new ways to foster deeper reflection upon its
exhibits, communication among visitors, and support multicultural understanding. (ICOM, 1997; ICOM,
2005; DCMS, 2000, 9-11).

The concept of ‘culture of peace’ was first introduced in detail by UNESCO at the International Congress on
Peace in the Minds of Men, held in Yamoussoukro, Ivory Coast, in 1989 (The International Congress on Peace
in the Minds of Men- UNESCO, 1989; Flowers, 2010, 224). With the Yamoussoukro Declaration, UNESCO
has announced that it will support research and education to help construct a new vision of peace by
developing peace culture based on the universal values of respect for life, liberty, justice, solidarity, tolerance,
human rights and equality between women and men.

The organization UNICEF defines peace education as “the behavior change that will enable children, youth
and adults to prevent conflict and violence, both overt and structural; to resolve conflict peacefully; and to
create the conditions conducive to peace, whether at an interpersonal, intergroup, national or international
level” (Fountain,1999, 1). In recent times, peace education has come to be associated more closely with the
concept of positive peace, which implies the presence of justice; as opposed to negative peace or the absence of
war (Srinivasan, 2009). By analyzing the Peace Education Programs of UNICEF, Fountain (1999, 14-16) has
categorized their aims as knowledge, skills and attitudes as seen Table 1.
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Table 1.

UNICEF’s PEP Aims (Reproduced from Fountain, 1999).

Knowledge

Skills

Attitudes

Understanding nature of
conflict and peace

Ability to cooperate

Self-respect, positive
self-image, strong self-concept

Contflict analysis

Problem solving

Tolerance, acceptance of others,
respect for differences

Negotiation

Ability to identify causes of
conflict, and non-violent
means of resolution

Empathy

Understanding interdependence
between individuals and societies

Participation in society
on behalf of peace

Social responsibility

Understanding of rights
and responsibilities

Active listening

Sense of justice
and equality

Awareness of stereotypes
and prejudices

Communication

Respect for rights
and responsibilities of children and
parents

Overall impression

Ability to generate
alternative solutions

Critical thinking

Overall impression

Solidarity

Ability to deal with stereotypes
Overall impression

The United Nations General Assembly proclaimed the year 2000 as the ‘International Year for the Culture of
Peace’ (UN, 1997, A/RES/52/15) and the period 2001-2010 as the ‘International Decade for a Culture of Peace
and Non-violence for the Children of the World” (UN, 1998, A/RES/53/25) and left the implementation of the
program to UNESCO. In compliance with this decision, The UNESCO General Conference accepted the
related action plan in October 1999 and urged member states as well as nongovernmental organizations to
take measures for the promotion of a ‘culture of peace’ (UNESCO, 2000).

UNICEF is emphasizing that peace education is an issue that should not only be addressed by countries
under the threat of armed conflict but by all societies in a long-term process. UNICEF therefore supports
initiatives that offer education for peace and conflict resolution in more than twenty countries and seeks to
employ both formal and informal education methods (UNICEF, 2011).

The ways museums address peace education also varies greatly. According to Yamane, some approaches
emphasize the horrors of war trying to encourage a determination to avoid war at all costs, by motivating
people through fear. Other approaches focus more on the fruits of peace, trying to prevent conflict by
emphasizing the positive outcomes that are possible. (Yamane, 1996). But children’s museums are ideally
positioned to promote peace education. First, their young visitors are still learning about their world and
are less likely to have the biases, fears, and fixed mindsets that adults can develop over time. Their second
advantage is that their missions typically emphasize the child’s overall education and learning processes with
the ultimate goal of helping them grow into adults ready for the world in which they will live. These
museums have the opportunity to foster curiosity, love of learning, collaboration, and the empathy for
others—in short, to build positive habits of mind—long before their young visitors reach adulthood. To use
a sculpture analogy, a child is like a malleable clay; she still can be coaxed toward a beautiful outcome.
(Duitz, 2007; Mayfield, 2005; Kalessopoulou, 2002; ACM, 2013; Gurian, 1997; Gurian 2005).
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By their very nature then, children’s museums are social centers that contribute to the culture and education
of society. This role aligns them with the new museological approach that emphasis on the role of museums
in societal improvement and the enhancement of life on the planet overall. The issues adopted by these
institutions include environmental issues, sanitation, health, energy use and peace education; sometimes
focusing solely on one of these issues and defining themselves accordingly.

Some of the children’s museums have focused exclusively on peace education, with their institutional names

a7

proclaiming their mission, such as “children’s peace museum,” “children’s peace center” and “tolerance
museum.” As stressed by Karadeniz, these museums are devoted to teaching children and youth empathy
and tolerance (2010, 23). They emphasize the development of skills such as listening, accepting and
respecting difference of religion, language, color, race, and resolving conflicts in peaceful ways. All these
skills are listed under the heading; ‘positive peace’. For instance, Schoneberg Youth Museum has designed
its activities and programs to prevent xenophobia and encourage peaceful resolutions to conflicts
(Karadeniz, 2009, 233; Zwaka, 2007). In addition to these museums that have directly devoted themselves to
promoting the culture of peace, others have implemented programs to support a similar agenda. For
example, the International Children's Art Museum, which was founded in San Francisco in 1955, aims to
enhance cross-cultural understanding and communication by promoting the creation and appreciation of
children's art through an exchange program called “Paintbrush Diplomacy”.

There are many museum projects improved specifically for peace education. Although children’s and youth
museums conduct social programs and projects that would make a contribution to the development and
promotion of a culture of peace, there is not sufficient information regarding the peace education programs
of these museums. It is essential that studies be made regarding the peace education programs of museums.

The aim of this study was to examine the landscape of children's and youth museums programs in terms of
their peace education related goals, activities and strategies.

As the initial step of the field study, the questionnaire served for to gather descriptive data about the nature
of the peace education programs implemented in children’s and youth museums. This study investigated
three research questions:

1. To what extents are peace education programs included within the activities of children’s and
youth museums?

2. What are the peace education programs in children’s and youth museums based on? How and
in what ways are the peace education programs in these museums implemented?

3. What are the strategies to develop the peace education programs implemented in children’s and
youth museums?

METHOD

A field study was conducted using mixed method. Through questionnaire, the educational programs
implemented in children’s and youth museums between the years 2000 and 2012 were described while the
in-depth interviews revealed the opinions of the museum professionals and the museums’ development
strategies.

As for the interviews, they were conducted with museum professionals who were involved peace education
programming in their museums. The purpose of the interviews was to receive the opinion of the
professionals regarding design strategies and identify the points to be considered while developing these
programs. At the interviews, basically, answers to the following questions were sought:
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1. What are the strategies to develop the peace education programs implemented in children’s and youth
museums?

2. What are the points that should be taken into consideration throughout the development process of the
peace education programs implemented in children’s and youth museums?

19 museums were contacted for the in-depth interview and 11 museums responded positively. Detailed
interviews done with these 11 museums tried to reveal the critic topics of the design, development and
evaluation processes of peace education programs.

Sample Selection

For the questionnaire, a total of 239 children’s and youth museums which were located in various parts of
the world were invited. The selection criteria for the museums included being open to visit in the year 2000
and afterwards, organizing activities such as programs, exhibitions and workshops, and being accessible to
be contacted. For the questionnaire, the museums which stated that they conducted evaluation studies
regarding peace education programs were identified as the sample among those which responded positively
to the interview demand.

Research Design

The questionnaire was designed by the authorities from the Departments of Education and Program
Development in the children’s and youth museums which continued their programs and activities between
the years 2000-2012 to be filled only once by each museum.

The invitation letter to the questionnaire included the definition of peace education in which context they
can be addressed to avoid a confusion of ideas.

The questionnaire consisted of 50 questions and 3 main parts:

1.  General information about the museum (Items: 1-5).

2. Museum’s Peace Education Programs (Items: 6-46).
2.1 Peace Education Programs for School Groups / PEPSG (Items: 7-22).
2.2 Peace Education Programs for Family Groups / PEPFG (Items: 23-38).
2.3 Other Peace Education Programs / PEPOG (Items: 39-45).

3. Personal and Contact Information (Items: 47-50).

The questionnaire was designed by taking into consideration the primary target groups of the children’s and
youth museums. Therefore, it was conducted in three separate groups among the most common target
groups of museums; namely, schools, families and other groups. Other groups refer to the programs whose
primary target groups are not comprised of schools or families. Programs aimed at groups and communities
that are the members of low-income groups and regions that could not receive adequate service or similar
groups were addressed under this heading by the participants.

In the interviews the following questions were asked:

1. Thinking about the [Name of Program] program, can you please describe the basics of the program?
Can you please describe the design and developing process of this program? What are the important
points during this period?

3. Now I would like to know a bit more information about the process of program implementation.
Can you please describe how the program achieved the objectives of peace education?

4. Can you please describe the evaluation process of this program?

o

What do you think about the strengths and weaknesses of the program?
6. What advice would you give to the other children’s and youth museums who are interested in
designing peace education programs?
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Data Collection

The participants from the previously determined 239 museums were invited to take part in the on-line survey
via e-mail. The survey was open to access between the dates; 11t September and 10t October 2012. Among
the participants whose museums implemented peace education programs, school groups, family groups and
the other groups outside these two categories were asked to choose one recently implemented or on-going
peace education program and answer the following questions accordingly. Every museum received only one
questionnaire. E-mail interview data collection occurred on November 2012 with the 11 museums tried to
reveal the critic topics of the design, development and evaluation processes of peace education programs.

Analysis

For a test to achieve reliability, the Cronbach Alpha (a) value should be above .70 (Gémleksiz, 2002, 281
quoted from Van de Ven & Ferry, 1979). 'Given the value range above, the questionnaire was determined to
be highly reliable with the Cronbach Alpha value of .972.

Of the participants, 84.6% of (n = 65) completed the questionnaire, the participation of an institution which
was outside the definition of children’s and youth museum was declared null and it was excluded from the
evaluation. The questionnaire was formed and implemented via an internet site called survey monkey. The
open-ended questions included in the questionnaire as well as those used at the interviews were analyzed
after content analysis.

Sample Definition

Of the 239 children’s and youth museums invited to participate in the questionnaire, 77 (32.2%) responded
positively (Appendix 1) .. It is stated that the number of children’s museums worldwide, which varies per
day, reached above 400 in the 21+t Century (Karadeniz, 2010, 31). Accordingly, the proportion of the museums
invited to the museums worldwide is 59.75% (n: 239) while the proportion of the museums that participated
in the survey to the museums worldwide is 19.2% (n: 77). With this rate, a sample group was formed to
represent the general population of the study.

Figure 1.  The distribution of the participating museums

1 The reliability values of the Alpha (o) coefficient which ranges between 0-1 are as follows;
0.00 <a< 0.40 the scale is not reliable,

0.40 <a< 0.60 reliability is low,

0.60 <a< 0.80 the scale is reliable,

0.80 <a< 1.00 the scale is highly reliable (Ozdemir, [20.11.2013], 5).
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As seen in Figure 1 the distribution of the participating museums shows that participation from the USA
was much higher, with a rate of 19.4% (n:15). Other participations to the survey were a rate of 19.4% (n:15)
from the European countries and 13% (n:10) from other regions. With a rate of 76.6%, the majority of the
participating museums are non-profit private museums.

Of the 19 museums contacted for the in-depth interview, the distribution of the participating 11 museums
(57.9%) show that 72.7% of the participants were museums from the USA (n:8), the rest of it were from Israel
(n:1), Pakistan (n:1) and the Philippines (n:1) while there were no participation in the interviews from Europe
(Appendix 2).

RESULTS

The findings have been analyzed within the context of the main research questions and the related
questionnaire and interview data have been interpreted as follows.

To what extent is peace education programs included within the activities of children’s and youth
museums?

According to the questionnaire data, more than half of the children’s and youth museums (64.9%; n: 50)
implement peace education programs addressing various groups.

When the children’s and youth museums which implement peace education programs were taken into
consideration in terms of their target groups, it was determined that these museums mostly developed
programs addressing school groups. The number of participants who developed peace education programs
only for school groups is 18 (23.4%). It was seen that 11 museums (14.3%) implemented peace education
programs for both school groups and family groups. The number of museums which developed programs
for all three groups; namely, school groups (PEPSG), family groups (PEPFG) and other groups (PEPOG)
which remain outside the former two groups and include groups such as children and young people coming
from low income groups and regions that could not receive adequate service is 10 (13%). 5 museums (6.5%)
develop programs addressing only family groups while 3 museums (3.9%) address both family and school
groups.

20
18 B PEPSG, PEPFG and PEPOG
n:10
16
M PEPSG and PEPCFG n:11
14
12 B Only PEPSG'n:18
10
3 B Only PEPFG n:5
6
Only PEPOG n:0
4
2 . W PEPFG and PEPOG n:3
0
Distribution of Peace Education Programs according W-PEPSG and PEPOG n: 0
to Target Groups

Figure 2. Distribution of Peace Education Programs according to Target Groups
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When the children’s and youth museums which develop peace education programs were taken into
consideration in terms of their target groups, it was determined that these museums mostly developed
programs addressing school groups (50.6%; n:39). Lower percentage of museums (37.7%, n:29) was
determined to develop peace education programs addressing family groups while 19.7% (n:13) addressed
other groups (PEPOG) outside school and family groups.

The participants who expressed that they could not develop peace education programs in their museums
(31.6%; n:24) were asked the reasons for this. As seen in Table 2 museums stated that the fact that “peace
education programs were not a mission of priority of the museum” as a primary reason (43.5%) Lack of
financial resources, staff, experts and time were expressed as other reasons. As for the participants who
selected the ‘Other” option, they expressed their reasons as “they did not organize education programs”,
“they are in the process of organizing programs”, and “they were not aware of the presence of such

programs”.

Table 2.

Reasons Why Museums Do Not Implement Peace Education Programs

Frequency (n) Percentage (%)

Lack of time 1 2.2%
Lack of experts 5 10.9%
Lack of financial resources 7 15.2%
Lack of staff 6 13%
Not a mission of priority for the museum 20 43.5%
Other 7 15.2%

What is the general structure of children’s and youth museums? How and in what ways is the peace
education programs implemented in these museums?

The findings consisted of the data received from PEPSG and PEPFG (PEPSG, Peace Education Programs for
School Groups; PEPFG, Peace Education Programs for Family Groups). Since the findings regarding PEPOG
(PEPOG, Peace Education Programs for School Groups) were not found to be sufficient, they were excluded
from the scope of the other research questions.

Financial Resources

As seen in Table 3, half of the peace education programs (n: 27) were funded by the museum own budgets.
The least mentioned item among the other financial resources (n.1; 2%) is universities. Museums received
very small amounts of financial support from NGOs.

Table 3. PEP Financial Resources

Table 3.
PEP Financial Resources
PEPSG PEPFG
Frequency(n) Percentage (%) Frequency(n) Percentage (%)

Museum’s own budget 27 52.90% 22 56.40%
Municipalities 2 3.90 % 3 7.70%
NGOs 3 5.90 % 2 5.10%
Private Companies 5 9.80% 4 10.30%
Universities 1 2.00% 1 2.60
Other financial resources 13 25.50% 7 17.90%
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Collaboration and Partnership

As seen in Table 4, programs addressing schools make collaborations with other institutions and
organizations at a rate of 27.3% while programs addressing families make such collaborations at a rate of
21.4%. Programs addressing schools mostly collaborate with other schools and universities while programs
addressing families collaborate with NGOs and international organizations.

Table 4.
PEP Collaborations and Partnerships
PEPSG PEPFG
Frequency(n) Percentage (%) Frequency(n) Percentage (%)

Schools 9 34.60% 1 7.10%
Universities 6 23.10% 2 14.30%
NGOs 1 3.80 % 4 28.60%
International Communities 2 7.70 % 3 21.40%
Other 8 30.80% 4 28.60%

However, in the literature review, it was seen that various international and local organizations, institutions
and agencies allocate financial resources to peace education at different rates and supported these programs.
It is known that multinational organizations such as the European Union, United Nations, UNESCO,
UNICEF and international NGOs have been supporting peace education projects. Museums have not been
benefiting sufficiently from these supports. Consequently, the data indicate that museums do not develop
enough collaborations or partnerships with other institutions, foundations, international and/or local
organizations for either finance or human resources.
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Figure 3. Resources and Collaborations for PEPs Addressing School and Family Groups

Target Group

The question on primary target group for PEPSG was answered by 35 participants (45.5%). Programs
addressing school groups mostly aim at primary school children with a rate of 82.9% (n:29). The lowest rate
addresses high school children and youth.
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Which group of children did the program target?(Please check all that apply)

100 %

60 %

40%

20 %

Pre-school Kindergarten Elementary School Middle School High School

Figure 4. PEPSG’s Target Groups

As for the peace education programs addressing family groups, according to the answers received from 24
participants (n: 24; 31.16%) the determined target groups were organized in 4 groups by conducting via item
analysis: Programs targeting families according to the age groups of their children, programs targeting all
family groups, programs targeting families according to the communities living in the locality of the museum
and families according to their special conditions. The majority of the museums (n: 10, 41.7%) determine
their target group regarding their peace education programs addressing families in accordance with the age
group of the children. Accordingly, it was determined that the programs targeted the following groups.

e (-12 years at 60%,
e 5-15years at 20%,
e 9years and above at the remaining 20%.

According to this result, PEPFG primarily targets primary school and pre-school family groups, only 40%
target adolescents and youth. Of the programs, 29.16% (n:7) stated that they targeted all family members
while 16.7% (n:4) expressed that they targeted various communities around the museum such as “St. Louis
residents” and “various families from the Los Angeles region”. Of the programs, 16.7% define their target
groups according to their socio-cultural characteristics and/or problems by using expressions like ‘low
income families from the locality’, ‘faith-based families’, ‘families living in evacuation camps and conflict
zones’ and ‘immigrant or refugee families’.

Relationship of PEPSG and Curriculum

When we look at the relationship between peace education programs addressing schools and their
curriculum, it is seen that the programs are mostly related with History and Social Sciences (71%). These
subjects are followed by “Visual Arts” and “English and Language Arts”. It is a striking fact that visual arts
are among the subjects that the programs mostly relate with. There might have been an intention to benefit
from the unifying power of art. An in-depth research might be conducted in order to clarify this issue.
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Which curriculum subject(s) was the program concerned with?(Please check all that
apply)

b English/Language An= d Mathamatics f.English Languzgs h.Foraign Languags j.Spacial Education
Cevelopmeant
a History/Social oVisual Arts e.Sciences g Physical Education i.Pedorming Arts

Science

Figure 5. Relationship of PEPSG with the Curriculum

Aims and Objectives of the Programs

The participants were asked an open-ended question regarding the aims of the peace education programs.
Responses received from 33 museums (42.9%) organizing programs for schools and 16 (31.16%) museums
organizing programs for families were categorized in accordance with the classification of the aims of peace
education programs organized by UNICEF (Fountain, 1999, 14) as attitudinal objectives, skills objectives and
knowledge objectives, Furthermore, based on the same classification, a five point likert scale was developed
and the participants were asked to grade the severity of the educational objectives of their programs to
determine which of these aims their objectives served.

The responses received indicated that attitudinal objectives were the priority of all the programs. Among
the attitudinal objectives, the objective expressed the most was identified as “respect for differences”,
Educational objectives were also determined to be attitudinal.

Attitudinal Aims and Objectives

Among the attitudinal aims of PEPSG, the objective expressed the most was identified as “respect for
differences” while it was identified as “acceptance of others” (n:6; %25) for PEPFG. The attitudinal objectives
of priority are given below:

PEPSG
1. n:8, %76.5 Tolerance, acceptance of others, respect for differences
2. n:6, 61.8% Self-respect, positive self-image, strong self-concept
3. n:3,57.6% Empathy
PEPFG
1. 18, %81.8'i Tolerance, acceptance of others, respect for differences
2. 15, 68.2%, Self-respect, positive self-image, strong self-concept
3. 12, 52.4%, Overall impression, Respect for rights and responsibilities of children and parents

63



i,

JIMuseumED JOURNAL OF INTERNATIONAL MUSEUM EDUCATION M

Skills Aims and Objectives

When the skills aim of PEPSG are concerned, 7 participants (21.2%) stated that it was among the aims of
their programs to educate children/individuals who could speak and generate ideas about peace, take on the
role of a mediator and know how to resolve conflict. On the other hand, 6 participants expressed that their
programs had educational objectives such as learning to control and manage feelings, improving mediation
skills to reduce violence and tyranny, develop empathy both for the tyrant, the victim and the bystanders,
and nourishing communication skills on one hand while self-confidence and respect on the other.

As for the skills aims of PEPFG participants, the most expressed was identified as communicative skills (n:9;
37.5%). Aims regarding communication within and between families were also included within this scope.
Basic peacemaking ability was mentioned as an aim by 5 (20.8%) participants; teamwork, cooperation and
collaboration skills were expressed by 3 (12.5%) participants while “skills to generate tools to reduce
violence” was stated by 1 and “skills to generate conflict resolution” was also expressed by 1 participant.

The skills objectives of priority are as follows:

PEPSG
1. Communication, 67.6%, n: 23
2. Ability to Cooperate, 63.6%, n: 21
3. Active Listening, 60.6%, n: 20

1. Ability to cooperate, 45.5%, n:10
2. Active Listening, 45.5%, n:10
3. Communication, 45.5%, n:10

Knowledge Objectives

When the knowledge aims of PEPSG are concerned, it was seen that there was an attempt of creating
awareness in children about the problems of the world and environment. Furthermore, it was observed that
religious and economic issues were also.

Among the knowledge aims of PEPFG, the ones identified most (n:10; 41.7%) were related with cultural
diversity, cultural experience, multiculturalism and cultural awareness.
The skills objectives of priority are as follows:

PEPSG:
1. Awareness of stereotypes and prejudice, 54.5%, n: 18
2. Overall impression, 53.3%, n: 16
3. Understanding interdependence between individuals and societies, 43.8%, n: 14

1. Awareness of stereotypes and prejudice, 52.2%, n: 12
2. Overall impression, 50%, n: 11
3. Understanding interdependence between individuals and societies, 43.5%, n: 10

Public Access to the Programs

According to the data obtained from the interviews, almost half of the participant museums (6 museums,
54.6%) expressed that they provided the public with free access. One of the museums which offered free
entrance stated that they worked with school groups by appointment while another stated that visitors were
free to make a donation of 1 dollar.
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The contents and the tools (art, games, science etc.) used by the programs

According to the responses received from the interview questions, it was seen that museum experts
concentrated on the following key concepts while defining the contents of the programs and the tools used:

- Museum tours,

- Art,

- Discussions, panels and talks,

- Creative drama techniques, theatre and shadow plays,

- Computer aided activities, film production, video,

- Handicrafts, puppetry and lantern workshops,

- Letter and postcard writing,

- Games.

The tool used most frequently by museums for their programs is museum tours. Of the participants, 81.8%
(n:9) expressed that they included museum tours, exhibition tours, interactive tours, gallery tours and hands
on exhibition tours in their programs. The second most frequently used tool following museum tours is art.
Of the participants, 63.7% (n:7) expressed that they benefited from art in their programs. Of the participant
museums, 54.5% (n:6) stated that they included discussions, panels and talks in their programs. It was
expressed that in 36.4% (n:4) of the programs creative drama techniques, theatre and shadow plays were
used. Of the museums, 36.4% (n:4) stated that they benefited from computer aided activities, film production,
video and cartoon films.

What are the strategies to develop the peace education programs implemented in children’s and youth
museums?

Rationale

At the interviews conducted, participants were asked about their opinions regarding their decisions to
develop and/or implement peace education programs in order to obtain in-depth information. It was seen
that the participants based the rationale of their programs on objectives which would rather be grouped as
knowledge and attitudinal objectives.

- Taking ‘social needs’ and ‘current social problems’ into consideration; (36.36%, n:4),

- Explaining the significance and value of peace to the children and showing them the potential to
become a peace envoy; (36.4%, n:4).

- Coping with racial prejudice, motivating the basic concepts of racial and cultural diversity; (27.3%,
n:3).

- Understanding differences, respecting differences and understanding others; (18.2%, n:2).

Furthermore, one museum (9%) stated that rising in children awareness of global warming, climate change
and environmental sensitivity was their objective of priority.

Theory and Conceptual Framework

In the survey, the museums were asked; ‘Was the program based on a theory or a conceptual framework?’
and 79.2% (n:61) of the participant museums gave a response. For those that had peace programs for schools,
34.5% responded positively. For those that had peace programs for families, 18% responded positively. It is
also a striking fact that the positive response from the school programs was twice as that of the family
programs.
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Participants were asked to explain the theoretical or conceptual framework of their programs. The responses
received were analyzed with key content analysis and grouped under two headings; ‘theories’ and
‘conceptual framework’.

The Theoretical and/or Conceptual Framework of PEPSG Programs

The responses received regarding conceptual framework (n: 17, 70.83%) were much higher than those
explaining the theoretical framework (n:7, 29.16%). According to the data obtained, a part of the programs
explained the general conceptual frameworks of their peace education programs for school groups in
accordance with the methods they used:

- benefited from visual arts, (20.8%, n: 5)

- hands-on techniques, (12.5%, n: 3)

- discussions and exhibition tours (8.3%, n:2)
- benefited from games (4.2%. n:1)

Yet, another museum stated that there could not be a single conventional method for peace education in a
museum; on the contrary, museums could contribute to the creation of a better society by means of
unconventional programs. Among the museums which explained their programs within the conceptual
framework, the most frequently received response concentrated on the concept of ‘Peace’.

When the responses analyzed in accordance with theories (29%, 16; n:7) are considered, the participants of
2 programs stated that they used ‘Visual Thinking Strategies” which was developed by Phillip Yenawine and
Abigail Housen. Other participants provided general answers such as the following:

Vygotsky’s Social Development Theory

Erik Erikson’s Psycho-Social Development Theory

Reggio Emilia

d. The studies conducted by the “Institute of Philosophy” for children

o oe

The data obtained from the survey shows that the participant museums lack theoretical basis while
developing programs. However, theoretical and conceptual frameworks may increase the scientific value
and impact of the programs. Thus, it is thought that such programs should present their conceptual
framework clearly and support their programs theoretically, as well.

The Theoretical and/or Conceptual Framework of PEPFG Programs

To explain the conceptual framework of their PEPFG programs, the participants provided general answers
such as the following:

- Experiential learning and learning with games, (n:2),

- Discussions and programs for self-expression, (n:2),

- Conlflict resolution, peace advocacy for all, environmental sensitivity, faith and sanctity, (n:1),
- Hands-on activities, role playing, storytelling, (n:1),

- Education of young girls, (n:1).

The theories on which the programs of each museum are based on demonstrate a variety. Some of these are
as follows:

- Howard Gardner’s “Multiple Intelligence Theory”

- Visual Thinking Strategies

- Cognitive Development and Sociocultural Approach to Vygotsky’s Social Development Theory

- Art Therapy
Design and Development Process of the Programs
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According to data obtained from the interviews, the contents and structures of the peace education programs
developed/implemented in the participant museums demonstrate differences; thus, their development
processes and crucial points to be considered differ similarly. In addition to this, the responses revealed that
27.3% of the museums (n:3) stated collaboration/partnership development as a crucial point of the programs.
Of the museums, 18.2% (n:2) mentioned limitations in their programs because of economic difficulties.

Evaluation of the Programs

It was determined that a great majority of the participant museums (65.7%; n:46) did not conduct an
evaluation of their programs. 65.7% of the peace education programs addressing school groups, 78.7% of the
peace education programs addressing family groups, and 88.5% of the peace education programs addressing
other groups do not evaluate the programs they develop. Lack of evaluation regarding the programs in
question indicates a significant deficiency. The argument put forward by Nevo and Brem (2002) in their
study titled “Peace Education Programs and the Evaluation of their Effectiveness” which reads “Peace education
programs cannot be evaluated at a sufficient level” is also valid for the peace education programs in
children’s and youth museumes.

At the interviews, the museums which conducted evaluation were asked with which method they evaluated
their programs: Museums do not generally make evaluations based on assessment and evidence; they rather
base their evaluations on observation. As for the museums which conduct evaluation based on assessment,
the most frequently applied methods are the front-end and summative evaluation methods.

Of the participants, two museums (18.2%) stated that they did not conduct an evaluation based on
assessment. A significant part of the museums (8 museums - 72.8%) stated that the evaluation data were
collected from the feedbacks given by questionnaires and evaluation forms; furthermore, one museum
expressed that they conducted evaluation based on rubric.

How to Achieve Peace Education Objectives

Through interviews, the participants were asked how they achieved peace education objectives throughout
the implementation process of the programs. This question was answered by all the participant museums.
As the points the museums focused on the programs they implemented/developed are different, each
museum has a different way of achieving peace education objectives. In contrast, it is seen that museums
prefer to use certain common concepts to define their methods of achieving peace education objectives. The
common concepts in the responses received were classified as follows:

- Discussion, talk, dialogue and exchange of ideas,

- Individual gains,

- Art,

- Introduction of different cultures, similarities and differences,

- Collaboration and partnerships,

- Understanding others,

- Environmental problems.

What are the points that should be taken into consideration throughout the development process of the
peace education programs implemented in children’s and youth museums?

At the interviews, when asked what the points that should be taken into consideration throughout the
development process of the peace education programs implemented in children’s and youth museums were,
the data obtained could be classified as follows:

Strengths:
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When defining the strengths of the peace education programs they developed/implemented, museum
experts emphasized the following characteristics:

- Impact of the program on visitors; feelings and opinions of visitors after participation in the
program

- QOutcomes,

- Creating awareness,

- Based on evidence,

- Impact on the curricula in the locality,

- Partnerships and collaborations developed.

Among the strengths, the most frequently mentioned characteristic (54.5%, n:6) was the impact of the
programs on the participants.

Weaknesses:

Regarding the weaknesses of the programs, the most frequently expressed difficulty by the museums was
caused by the limited financial resources (36.4%, n:4) Other expressions used to describe the weaknesses of
the programs were as follows:

- Lack of physical space,

- Lack of time: Limited time for the program,

- Human resources: lack of museum staff,

- Failure in reaching the expected number of visitors,

- Need for continuing the program in schools and support for continuity,

- Inexperience and problems related with logistic delays,

- Deficiencies in the marketing phase,

- “Impossibility to find a design company that would hear what children need.”

Major Factors Influencing the Success of Programs

At the interviews the museums were asked the major factors influencing the success of the programs and
advice to other children’s and youth museums, which would like to develop similar. Except for one museum,
the remaining 10 museums responded (90.9%). When the responses are considered in this context, the
participants underlined the following opinions and suggestions. According to the participants, when
developing peace education programs museums should take into consideration and be careful about:

- The significance of project partnerships and collaborations to be developed with other
organizations and NGOs,

- The necessity of program evaluation based on evidence and research on its impact on visitors,

- The multifaceted design of the programs by using various tools of expression such as art
activities, role playing, discussion programs, letter writing and so on,

- That the programs be based on interaction rather than a didactic or a one-way information
transfer approach from the teacher or instructor to the student,

- That the programs be based on evidence and assessment,

- Regular reporting and evaluation.

In-depth interviews revealed that children’s and youth museums played a significant role in support of peace
education. Particularly, the programs implemented in museums where assessment and evaluation were
based on evidence had visible impacts on the participant children (Graham, 2009). It was seen that peace
education programs were generally addressed in terms of “positive peace’. It was determined that the general
structures of the programs were based on a holistic approach targeting the elimination of structural elements
of violence. It was also seen that the programs not only aimed at avoiding physical violence but also creating
an awareness and positive attitudes regarding ecology, global climatecrisis, economic problems and
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consumerism as complementary elements of peace. On the other hand, programs which arose from the need
of ‘negative peace” were also utilized.

Another crucial point which should be taken into consideration regarding the peace education programs
implemented in children’s and youth museums is that the programs are limited to a few hours for the
participants. The number of programs that continues with the same participants is very limited. This
condition poses a barrier that would cause a problem for the participants in consolidating their gains and
the programs in achieving their goals, especially those which target behavioral changes. Museums can seek
alternative ways for offering long-term service to the participants by developing collaborations with local
managements, municipalities and schools; the development of various collaborations and partnerships can
enable the sustainability of the programs.

That there is a lack of evaluation based on assessment regarding the peace education program outcomes
implemented in children’s and youth museums is a notable drawback. On the other hand, it is seen that
peace education programs implemented by museums which conduct evaluation based on assessment and
evidence can create positive changes in participants in accordance with the program objectives (Graham,
2009). Receiving assessable feedback from participants is an essential factor for determining the deficiencies
as well as the impacts of the programs and increasing their credibility.

DISCUSSIONS and CONCLUSION

The presented study is focused on peace education programs implemented in children’s and youth museums
between 2000 and 2012 all around the world. Based on the research questions, the results could be

summarized as follows:

“To what extents are peace education programs included within the activities of children’s and youth
museums?”

The results of the research revealed that children’s and youth museums showed interest in peace education
programs. More than half of the participant museums develop peace education programs. As for the reasons
why certain museums could not develop peace education programs, the most frequently identified reason
was that “peace education programs were not a mission of priority for the museum”. As for the other reasons
expressed, “lack of financial resources”, “lack of staff and “lack of experts” could actually be resolved by
establishing collaborations and partnerships with non-governmental organizations, universities and similar
institutions or agencies which are active in this field either by working on peace education or supporting
such programs.

“What is the general structure of children’s and youth museums? How and in what ways are the peace
education programs implemented in these museums?”

Children’s and youth museums mostly use their own budget for allocating the necessary funding for the
peace education programs they develop for both school groups and families. Prospective studies may
research to what extent children’s and youth museums benefit from international support funds.

Children’s and youth museums cannot establish sufficient collaboration and partnership with different
institutions and organizations for the development of peace education programs. Potential collaborations to
be developed by the museums in question on local, national and international grounds for their peace
education programs may enable them to overcome financial problems as well as the other problems which
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have been mentioned as the causes of not developing peace education programs which will result in an

increase in their number.

When the children’s and youth museums which develop peace education programs were taken into
consideration in terms of their target groups, it was determined that the museums which prepare programs
addressing schools mostly developed programs for primary school children. When we look at the
relationship between the programs and curriculum, it was seen that the programs were mostly related with
History and Social Sciences. This is the general tendency of the museum programs addressing schools.
However, the fact that visual arts are among the subjects that the programs mostly relate with is noteworthy.
It is well-known fact that museums and other educational organizations have the potential to support
intercultural exchange, learning and dialogue through arts and cultural activities (Eurydice, 2009). Museums
using the power of art education might increase the impact of the programs.

As for the family programs, they target primary school children aged 0-12. According to the United
Nations' Human Development Index (Kamaraj and Kerem, 2006, 9-10) peace education starts with birth in
many developed countries. This is taken into consideration which is shown by the fact that the majority of
the museums set their target age group starting from birth. In contrast, it is seen that teenagers are not
sufficiently targeted. This age group should also be taken into consideration in the programs developed.

As for the aims of the programs, it was seen that they mostly valued attitudinal objectives. Among these
objectives, the primary ones were defined by using the general concepts such as “caring for others,
understanding others, getting to know each other, avoiding stereotypes, accepting differences, tolerating
differences”.

When the educational objectives of the programs are analyzed, it was seen that the program developers
mostly focused on changing behaviors. Among these objectives, the highest rate was received by “tolerance,
acceptance of others and respect for differences”.

Almost half of the programs (54.6) are open to free access by public.

“What are the developing strategies of the peace education programs implemented in children’s and youth
museums?”

At the interviews, it is seen that the participants rather base the rationale of their programs on knowledge
and attitudinal objectives.

It was determined that a great majority of the participant museums did not benefit from a theoretical and/or
conceptual framework for the programs they developed for either school groups or family groups. In the
literature review, it is seen that theoreticians such as Maria Montessori, Paulo Freire and John Dewey who
are still influential today with their theories on alternative education are also influential on both peace
education programs and the basic philosophy of children’s museums. Children’s and youth museums
should present their conceptual framework clearly not only for peace education programs but also for any
kind of educational programs and support their programs theoretically, as well.

The design and development process of the programs changes according to the aim and scope as their content
and structure differ. The participants expressed the necessity to develop collaborations and partnerships. It
was determined that the majority of the children’s and youth museums preferred to make observation
instead of conducting assessment-based evaluation for the for peace education programs they developed for
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school, family and other groups. As for a few number of museums which conduct evaluation, the methods
generally used were the front-end and summative evaluation. The reasons for the lack of evaluation should
be determined in a separate study. However, the implementation and dissemination of these studies may
contribute to the promotion of studies in the field. According to the data obtained from the interviews, the
content and structure of the programs differ according to their aims and scope; thus, each museum has a
different way of achieving peace education objectives. However, the data obtained demonstrate that
museums prefer to use certain common concepts to define their methods of achieving peace education
objectives. In the responses received, the common concepts that stand out are “discussion, talk, dialogue and
exchange of ideas’; ‘individual gains” and “art’.

“What are the points that should be taken into consideration throughout the development process of the
peace education programs implemented in children’s and youth museums?”

According to the participants, the impacts of the programs on target groups are their strengths. As for their
weaknesses; limited financial resources are mentioned. In addition to this, lack of physical space, time,
program duration and human resources are the other weaknesses. The key concepts for the programs to
achieve success are collaboration with different institutions and organizations, visitor studies and program
evaluation, variety of activities using different tools of expression and interactive environment.

In accordance with the horizontal communication between the instructor and participants, the experimental,
multicultural and interdisciplinary nature of peace education, children’s and youth museums offer a positive
contribution as informal learning spaces.
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APPENDICES
Appendix 1.
Participants of the Survey

Name of the Museum State
1-  Children’s P.E.A.C.E. Center United States of America, Georgia
2-  Treehouse Children's Museum United States Of America, Utah
3-  ARTIS - The Israeli Society for Education through ART Israel
4- Hellenic Children's Museum Greece
5-  Duluth Children's Museum United States of America, Minnesota
6- Deutsches Hygiene-Museum Germany
7-  Zimmer Children's Museum United States of America, Los Angeles
8- Curious Kids' Museum and Curious Kids' Discovery United States of America, Saint Joseph,

Zone Michigan
9- Beach Museum of Art ARTSmart! Classes for Early
Childhood United States of America, Kansas
10- Museo Pambata Foundation, Inc. Manila, Philippines
11- The New Children's Museum United States of America, California
12- Israel Children Museum Israel
13- Children's Peace Pavilion United States of America, Missouri
14- Children's Museum & Theatre of Maine United States of America, Maine
15- Children's Museum of Stockton United States of America/CA
16- World Awareness Children's Museum United States of America, New York State
17- The Children's Museum of Houston United States of America, Texas
18- Greensboro Children's Museum Unitefi States of America, Guilford, North
Carolina

19- Providence Children's Museum United States of America, Rhode Island
20- Kidscommons United States of America /Indiana
21- Children's Museum of Oak Ridge United States of America, Tennessee
22- Children's Museum For Peace and Human Rights Pakistan
23- National Museum of Play at The Strong United States of America, New York
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24-

Fremont Children's Peace Pavilion

United States of America, California

25-

David L Mason Children's Art Museum

United States of America, Florida

26-

Shalom Street Museum

United States of America, Michigan

27- Museo de Arte de Ponce Puerto Rico
28- Hibulb Cultural Center United States of America, Washington
29- FRida & freD - The Graz Children's Museum Austria

30-

Niagara Children's Museum

Canada, Ontario,

31-

Miami Children's Museum

United States of America, Florida

32- Les Vaisseau - La science en s'amusant France

33- Kidsbridge Tolerance Museum United States of America, New Jersey
34- Tulsa Children's Museum United States of America, Oklahoma
35- Great Explorations Children's Museum United States of America, Florida

36- KIMUS Childrens Museum Graz GmbH Austria

37- Wonder Works Children's Museum United States of America, Illinois

38- National Science Museum of Yemen Republic of Yemen

39- Gateway to Peace Museum United States of America, Missouri

40-

Chicago Children's Museum

United States of America, Cook / Illinois

United States of America, Los Angeles,

41- Skirball Cultural Center California
42- Central Wisconsin Children's Museum United States of America, Wisconsin
43- Imagine Nation Museum United States of America, Connecticut

44-

Santa Fe Children's Museum

United States of America, New Mexico

45-

Children's Museum of SC

United States of America, South Carolina

46- Children's Discovery Museum of West Virginia United States of America, West Virginia
47- Oregon Museum of Science and Industry (OMSI) United States of America, Oregon
48- The Magic House, St. Louis Children's Museum United States of America, Missouri

49-

Powerhouse Museum

Australia/ NSW

50-

The Children's Museum of Cleveland

United States of America, Cleveland, Ohio

51-

Free Kidzz Ankara Children's Museum

Turkey / Ankara

52- Hands On! - A Child's Gallery United States of America /NC

53- Lincoln Children’s Museum United States of America, Nebraska

54- Tropenmuseum The Netherlands

55- Naturalis The Netherlands

56- ZOOM Children's Museum Austria

57- The Terry Lee Wells Nevada Discovery Museum United States of America, Nevada

58- Sacramento Childrens Museum United States of America, CA California
59- The Woodlands Children's Museum United States of America / Texas

60- Explora United States of America/New Mexico
61- Copernicus Science Centre Poland

62- KidSenses Children's InterACTIVE Museum United States of America/North Carolina
63- Hanson Children’s Museum United States of America, Massachusetts
64- Continium Discovery Center The Netherlands

65- Hamilton Children's Museum Canada

66- Discover Children's Story Centre UK, London

67- Rexburg Children's Museum United States of America, Idaho

68- The Children's Museum Jordan Jordan

69-

Children's Museum Bloomsburg

United States of America, Pennsylvania

70-

MusBaPa

Italy

71- Lander Children's Museum United States of America, Wyoming.

72- Palo Alto Jr. Museum and Zoo United States of America, California

73- Bootheel Youth Museum United States of America, Missouri

74- Mid-Hudson Children's Museum United States of America - New York
75- Liberty Science Center United States of America, New Jersey
76- Smith College Museum of Art United States of America- Massachusetts
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77- Grout Museum District

United States of America, lowa

Appendix 2.
Participants of the in-depth interview

Name of the Museum

Program

1- Fremont Children's Peace Pavillion "Peace For Me, Us, Everyone, the Planet”
2-  Beach Museum of Art - ARTSmart! “Return of the Yellow Peril - Roger Shimomura”
3-  Curious Kids Museum and Discovery c
Center “Qutside In - The Color of Skin”
4-  Skirball Cultural Center "Colors of Peace"
5-  Children's Museum of Stockton "Multicultural Art Education”
6- Israel Children's Museum "Dialog in the Dark"
7- Children's Museum for Peace and Human
Rights "I have a Dream"
8- David L. Manson Children's Art Museum ” Art-Ventures”
9- Kidsbridge Tolerance Museum ” Anti Bullying And Respect”

10- Children's Peace Pavillion

"Children's Peace Pavilion Field Trips & Girl Scouts"

11- Museo Pambata

"The Helicopter Peace Project"
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Tarih Miizesi
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(Ceviren: Prof. Dr. Bahri ATA)*

Tiir: Ceviri

OZET

Yayin Stireci

g Byoced 5 ~ N Gonderim: 12.09.2019
Dr. David Murray, konu iizerinde yaptig1 yogun arastirmalar sonucunda miizenin Kabul: 19.10.2019

kokeninin Hz. Nuh'un gemisine kadar gotiiriilebilecegini soylemektedir. Bu ¢ikarim, | = . -29.11.2019

yinlanma: A1
miizeyi zoolojik bahge ile karistiriyor gibi fakat en azindan ismin de isaret ettigi gibi
miize biiyiik bir antikadir ve asla cografi olarak sinirlandirilamaz. Dahas1 miize her
zaman kullanishlik bakimindan ¢ok yonlii olmustur. Miizeler, kahvehaneler ve
restoranlari, orkestralar1 oncelemekte, uygun dinlenme alanlariyla halk
kiitiiphanesinden 6nce gelmekte, sert hava kosullarinda sigimma yeri olarak neredeyse
Louvre’un galerileriyle yarismaktadir. Gozden ¢ikarilan hazineler icin sigmilacak bir
liman gorevi gormekte; Madame Tussauds ve Eden Musee gibi eglence icerikli
miizelerin yoklugunda onlarin yerini almaya ¢alismaktadir.

Anahtar Kelimeler: Miize tiirleri, Tarih miizesi, 1skandinavya miizeleri, Skansen agik

hava miizesi, Arhur Hazelius, C. Jiirgensen Thomsen Skansen- Skansen Open Air Museum /
Stokholm
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Tarih Miizesi

Dr. David Murray, konu iizerinde yaptig1 yogun arastirmalar sonucunda miizenin kdkeninin Hz. Nuh'un
gemisine kadar gotiiriilebilecegini soylemektedir. Bu ¢ikarim, miizeyi zoolojik bahge ile karistiriyor gibi
fakat en azindan ismin de isaret ettigi gibi miize biiyiik bir antikadir ve asla cografi sinirlamalar1 tanimaz.
Dahasi kullanislilik bakimindan her zaman ¢ok yonlii olmustur. Miizeler, kahvehaneler ve restoranlari,
orkestralar1 6ncelemekte, uygun dinlenme alanlariyla halk kiitiiphanesinden once gelmekte, sert hava
kosullarinda siginma yeri olarak neredeyse Louvre’un galerileriyle yarismaktadir. Gozden c¢ikarilan
hazineler i¢in sigimnilacak bir liman gorevi gormekte; Madame Tussauds ve Eden Musee gibi eglence icerikli

miizelerin yoklugunda onlarin yerini almaya ¢alismaktadir.

EDEN MUSEE. CONEY ISLAND. N. Y. Sl /6 S50

S v =

61605

Fotograf 1. Eden Musee, 1884’te New York'ta acilan biiyiik bir balmumu koleksiyonu bulunan ve miizikal konserler verilen bir
eglence merkezi idi.

Sadece bu ¢ok yonliilitk nedeniyle degil, tipik bir miize Misir mumyasi, Hz. Nuh'un sakal-1 serifi, Delaware
nehrini gegerken George Washington'un giydigi botlar ve her biri bin pound degerindeki denizkizlariyla,
tarihgilerin tarih miizesinden uzun siiredir uzak durmak istemeleri sasirtici degildir. Uzman kiiratorler
yerine halihazirda, daha ¢ok miize binasinin temiz tutulmasi ve giris {icretlerinin titizlikle alinmas: gibi
sorumluluklar1 olan miizeci/bakicilarin gézetiminde olmasi bir kural gibiyken miizeler; bir sehri giivenli

yapan ve kaldirimlari i¢in 6zen gosteren ayni otorite tarafindan ve daha sik olarak {ilkemizde Amerika'nin
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askeri basarilarini gostermede tutkulu vatansever dernekler tarafindan yodnetildigi icin de kotii sdhret

kazanmiglardir.

Editorler, Kristof Kolomb'u manzara ortasinda eylemde iken gosteren gorseller ve Bunker Tepesi
Mubharebesi (17 Haziran 1775) Kodak gorselleri (1888) ile kitaplarini doldururken -ger¢i uzun siiredir gorsel
materyallerin kullanimindan vazgegen tarihgiler- bu tiirden materyallerin sadece ge¢misi canlandirmada
degerli yardimciligim1 degil aymi zamanda tarihsel anlatinin dayandigi kaynaklardan biri oldugu
konusundaki biiyiik hizmetlerini fark etmeye basladilar. Benzer sekilde tarih miizesi, tarih arastirma
alaninda adil ve saygin bir yer hak iddia edebilir ve gelecekte bu alandaki her ¢alisan tarafindan dikkate

alinmalidir.

Miize tarihinin, tarih¢iligin ge¢misi ile paralelliklerini anladigimizda gercekten tarih miizesinin bu iddiada
bulunmasi hakkini sorgulama da bizi yorar. Bir zamanlar cesitli emanetler nasil miizeyi olusturduysa,
cesitli olgular ve kronolojik tarihlerin de tarihi olusturdugu diisiiniilmiistiir. Eger bir zamanlar miizeler
tipik olmayan nadir eserlerle doldurulduysa, tarihgiler de sadece az bilinen olgulara deger verdiler. Miize
hazineleri bir kez “egitim vermekten ¢ok siirpriz yaratmak” icin diizenlenirse -Dresten’de anatomi
koleksiyonu bir zevk bahgesi gibi diizenlendi- tarihgi de okuyucusunun istahi icin yavan olgularini
baharatlar. Eger tarih miizesini hala kiiclimseyen kimseler varsa onlara, otuz yil énce Herbert Spencer'in
(1820-1903) Tarih’i tek betimsel sosyoloji olarak gordiigii, Alexander Bain’in (1818-1903) tarih yazmanin
miifredatta olmayan ¢ok ince bir zihinsel donanim gerektirdigini diisiinmesi ve bugtin bile Sir John Robert
Seeley’in (1834-1895) “Tarih, ayr1 bir konu alani olarak degisik 6ge parcalariyla birlestirilecegi zaman
bekliyor” diistinceleri hatirlatilabilir. Pek ¢ok amag, plan, organizasyon diizenleme dalgalanmasiyla, tarih
miizesi kendine gelmekte gecikir ise tarih¢inin isine kilavuzluk edecek kontrol edici ilkeleri kesfetmesinin

uzun siirecegi de goz oniinde bulundurulmalidir.

Guniimiizde bir tarih miizesi, gelisiminde cagdas ilgileri yansittigr icin ¢ikarlar birikimini temsil
etmektedir. Orta Cag kilisesi, mevcut kalinti hazinesiyle bir teoloji miizesidir. ROnesans, sanat
koleksiyonlarina genis bir ilgi yaratmistir. Savas yontemlerindeki degisim, Orta Cag sovalyesinin zirhim
kisisel koleksiyondan bir saray miizesine tasimistir; diinyanin etrafin1 dolasma, merak uyandirici eserler
koleksiyonu isini hem ticari bir is hem de bir tutku haline getirmistir. Fiziksel hayatin biitiin meselelerine

ilginin gelisimi, doga tarihini gosteren koleksiyonlarin artmasina yol agmistir.

Tek boynuzlu at ve timsahlardan siginlara, denizkizlari, cadilar ve satirler... ve diger yirmi ilgin¢ madde

daha. Biitiin bu 6zellikleri birlestirme gayreti i¢ginde miizenin bir koleksiyon olmas kiigiik bir mucizedir.
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Yine ayni derece tutkulu biri de kendi sahit oldugu tarihi yazmay1 amaglayan ve galismasina Hz. Isa’'nin
dogumu olayi ile baslayan ingiliz tarih¢i Ordericus Vitalis (1075-1142)’tir. Bu ylizden temel sorulardan

birincisi tarih miizesini neyin olusturdugu ve ikincisi boyle bir miizenin nasil diizenlenecegidir.

Mevcut miize tiirleri géz oniine getirildiginde tarih miizesini olusturan seyin ne oldugu konusunda belki
de negatif bir sonuca ulasilabilir. Sayet miizeler, botanik miizeleri ve doga tarihi miizeleri gibi agikca sadece
bilimsel olanlar1 disarida birakir, sergilerdeki materyallerin yapisina gore siniflayacak olursa, halihazirdaki
tarim, anatomi, antropoloji, mimarlik, sanat, madeni paralar, somdiirgeler, ticaret, egitim, etnoloji, ev
driinleri, sanayi, miizik, fonoloji, din tarihini gosteren mdiizeler bulacagiz. Eger bu karisik bir
numaralandirma olarak goriilityorsa bunun, Murray tarafindan listelenen katalogun incelenmesine dayali

oldugu soylenebilir.

Ote yandan eger siniflama sergiyi olusturan materyallere dayali olarak yapilirsa; bizim bronz, al¢i kaliplars,
Cin uygarlig1, cam, altin, giimiis ve fildisi koleksiyonlarimiz bulundugunu belirtmeliyim. Ancak yaratma
siireglerini goz Oniine alirsak, ahsap oyma, mozaik, resim, heykel ve hali miizelerimizi sayabiliriz. Sayet
yine siniflama, insan yasaminin gelisimine dayali ise bizler Aborjinlerin tarihini gosteren mdiizelere,
biyografi miizelerine (Weimar'daki Goethe Miizesi ve Chelsea’deki Carlyle Koleksiyonu gibi tek bir
hayatla ilgili olarak tanimlanabileceginden), Carnavelet Saray1 gibi sivil hayat miizelerine, Kopenhag’daki
Rosenberg gibi kraliyet hayatinin gelisimini gosteren miizelere, Kopenhag ve Stokholm halk miizelerine,
Nuremberg ve Cambridge’deki gibi ulusal hayat miizelerine, Lund’daki gibi (Kopenhag ve Lyngby’deki
halk miizelerinden pek farkli olmayan) sosyal tarih miizelerine, tarihsel miizelerden daha karsilastirmaci
etnoloji miizesine, Westminister Abbey, St. Denis, Roskilde ve Stokholm’deki Riddarholms-Kyrka gibi

oliilerin miizelerine rastliyoruz.

Gerg¢i miizik miizesi, miizik tarihini ve miizik aletlerinin karsilastirmali ¢alisilmasini gostermek amaciyla
diizenlenebilir; bir din miizesi, din tarihini ve karsilastirmali din ¢alismalarini gosterebilir ve her ikisi de
edebi bir tarihle ve miizik ya da dinin karsilastirmali ¢alismalariyla iliskili olabilir, bu tiirlerin en sonu harig

higbirinin kendi i¢inde bir tarih miizesi olarak diisiiniilemeyecegi agiktir.

Olumlu tarafindan bakilirsa tarih miizesini tanimlama girisiminde bulunmanin her zaman bir kurdesen
oldugu, bu kurdeseni tatmin edici olmayan bir tanimlama basarisizliginin iyi tarafinin da bir bagkasinin
daha iyi bir tanim yapmasina sebep olacagi sdylenmelidir. O halde belki de insan hayatinin kokenini,
siirekliligini ve ona eslik eden maddi ilgileri, basitten karmasiga dogru gelisimini gosteren herhangi bir

miizeye “tarih miizesi” denebilir.

Sergilerin siniflanabilecegi ilkeler, miize igindeki arastirilan nesnelerle belirlenmelidir. Sanat miizesi

oncelikle giizellik fikrine bakar ve onun koleksiyonu estetik ilkelerine gore diizenlenmelidir. El sanatlar

79



e,
JIMuseumED JOURNAL OF INTERNATIONAL MUSEUM EDUCATION M

Bahri ATA (Cev.)
miizeleri her tiirlii el isi ile ilgilenir ve diizenlemedeki kontrol edici ilke, kullanilan materyalin niteligine
gore olmalidir. Degerli madenlerle, bakir, bronz ya da deri ya da fildisi ile ¢alisan isgiler ¢alistig1 belli bir
ortalamadan yapilan nesneleri islemekle 6zellikle ilgilenir. Sanayi miizesi mekanik is yoniinde insan
zihninin becerikliligini temsil eder ve onun sergileri imalat siireclerini gostermelidir. Ogrenci ve imalat,
ipek kozasmin dokuma pargasina, kiitli (¢ir¢irlanmamis) pamugun kumas topuna doniisiimii gibi

siireglerle ilgilenmede benzerdir.

Mineroloji miizesi, diinyanin dogal kaynaklarinin bir kismini gosterir ve bu gosterimdeki en temel ilke bu
kaynaklarin bulundugu konumdur. Ogrencinin ve kapitalistin lehine belirli bir mineralin nerede olup
olmadigl, miize tarafindan gosterilen onemli bir meseledir. Doga tarihi miizesi hayvanlarin yasam
alanlarini ve dogal habitatlarinda hayvanlarin siirii halindeki hayatini gostermelidir. Yabani orman tavugu
yuvasl ve yemi, yalicapkini ve avi gibi kendi anavatanindaki her tiir hayvanin hayati, dogal sartlarina
benzer sartlar altinda doga tarihi miizesinde bulunmalidir. Bunlar1 arastirmak icin 6grencinin diinyay1
dolasmasi nadiren miimkiindiir, o halde bunlar1 onun ayagina getirmek gerekir. Etnoloji miizesi, insan
yasaminin onemli bir kesitini gosterir. Bu miizenin temel ilkesi, karsilastirmadir ve koleksiyonlar: degisik
sergi cevresini gosterecek sekilde diizenlenmelidir. Etnoloji miizesinde Eskimo ve Fiji Adas: sakinlerinin
barmaklarmin, Laponyalilarin ve Patagonyalilarin dini térenlerinin karsilastirmali incelenmesi ve benzer

karsilastirmali ¢alismalar 6grencinin istedigi firsatlardir.

Biyografik miize, doneminin bas karakterlerinden birinin hususiyetlerini gostererek Kkisiselligin
korunmasini ister. Bu yiizden miize, onuruna kuruldugu kisinin hayatin1 maddi nesnelerle canlandirma
adina ister kiigiik ister Onemsiz olsun her nesneyi arastirir ve oradaki nesneler bilimsel olmaktan ¢ok
duygusaldir. Biitiin miizelerin smiflamasi ve diizenlenmesinde higbir resmi ve kesin kanunlarin
belirlenemeyecegini gostermek i¢in bu farkli 6rneklemeler verildi. Her tiirlii nesneyi koruma gayretiyle
gecmisin miizesi ciddi ¢alismalarda hakiki yardimci olmanin biitiin umudunu kapatma ¢abasi icindeydi.
Pek ¢ok farkli dilden kelimelerin gesitli koleksiyonu edebiyatta tutulmayabilir. Oyle ki bir yabanci dilden
edebiyat eserine giren kelime ve ifadeler bir bilgiclik taslama isareti olarak kabul edilir. Fakat, sanat
miizesinde Misir mumyasina bir yer verildiginde, mineraloji miizesinde Giiney Amerika kuslari

oldugunda, doga tarihi miizesine etnoloji koleksiyonu dahil edildiginde uyusmazlik hissedilmez.

Bundan dolayi, tarih miizesinde temel diizenleme ilkesine gore sergileme kronolojik olmalidir. Tarih
kalemle yazilirken, maddi kaynaklar1 da kronolojik diizenlemeyle yazilmalidir. Tarih miizesinin
organizasyonu ile ilgili ortaya ¢ikan meseleler, somut gerceklik i¢cinde uygulamaya gore teoride cevaplama

ve daha kolay cevaplamaya gore daha kolayca tartigilir.
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Tarih sitesi uygun ve ¢ekici olmali ve genislemeye firsat vermelidir. Koleksiyonun binaya taginmasi yerine
bina koleksiyon etrafinda insa edilmelidir ve bundan dolay1r uygunluk ve fikirlerin uyumunu temsil
etmelidir. Glintimiizde tarih miizeleri i¢in kullanilan bazi bina 6rneklerine gore dncii hayati gosteren konut
koleksiyonlari i¢in Ronesans sarayi, New England hayati i¢in klasik mabet ve Giiney hayat: i¢in gotik
katedral olas1 uygunsuzlugun hemen hemen daha asir1 ¢izimleridir. Diger yandan Stocholm’deki Northern
Miizesinin muhtesem koleksiyonu, 16. yiizyil stili Isve¢ sarayinda en uygun sekilde yerlestirilmis
goriinliyor; Hristiyanlik miizesinin dini koleksiyonu erken Norveg kilisesi modelinde yapilan bir binada
bulunuyor; Sivastopol’daki dini koleksiyonlar, Hristiyan bazilikasina benzer modellenen bir binada
sergilenmekteydi; Italya icin Bargello ne ise Hotel de Cluny de Fransa'min biiyiik Orta Cag koleksiyonu

icin en ideal yuvadr.

Miizenin bakimi meselesi pratik meseleler arasinda en zor olanlardan biridir. Miizelerin kurulmasi ve
bakimi ¢ok pahali is olmustur. Buradaki problemlerden biri de bu masrafin milli, eyalet ya da belediye
O0deneklerinden mi yoksa vatansever derneklerin ya da egitim kurumlarinin 6deneklerinden mi
karsilanacag1 olmus ya da miizelerin hediyelik esya, abonelikler ve giris ticreti gibi daha istikrarsiz destege
dayanma konusunun hakli olup olmadigidir. Bunun yaninda miizelerin tamamen 6zel mi yoksa ticari
isletme olarak mi1 varligim stirdiirecegi meselesidir. Ortak degisikliklerle bu planlar farkli yerlerde

uygulanmaktadir.

Bakim hizmetleri probleminin, yonetimde oldugu gibi karsitliklar1 vardir. Miizenin, sivil, dini, egitim ya
da ticari is temsilcileri tarafindan mi1 yonetilmesi gerekir, onlar atanmali mi, segilmeli mi, kendisinden
sonrakine devreden bigimde mi siirdiiriilmeli, pozisyon, goniilliilitk esasina dayanmamali m: ya da
goniilliiliik esas1 m1 olmali, pozisyon stirekli mi olmal1 yoksa sirurli bir siire igin mi olmalidir, biitiin bu

degisik yontemler de denenistir.

YoOnetime sorulan sorular kendi i¢inde karisiklik tasimaktadir. Maddi boyutta temel olarak giris ticreti,
iicretsiz giris kabulii, parali ve serbest giinlerin esit dengesi, 6grencilere 6zel ayricaliklar, iicret alinacaksa
giris ticreti, pazar giinii ve tatillerde kapali olmas: sorularinin cevabi yer almalidir. Yangindan ve
hirsizliktan koruma, giivenlik ve rehberler icin kurallar diisiiniilmelidir. Ancak maddi bakim
sorunlarindan daha da onemlisi entelektiiel bakimin saglanmasidir. Kiirator, miizeci/bakicinin ayagini
kaydirabilir mi? Bugiine kadar tarih miizesinin tarihinde kiiratorler vahsilik icinde kendi yolunu agmis
kendi kendini egiten, zeki orijinal kisilerdi ama ne yazik ki dahi nadirdir ve miizelerin yayilmasiyla egitimli
kiirator yetistirmede basarisiz kaynaklar vardir. Ancak heniiz yetistirme sorunu deneysel bir sorun gibi
degildir. Gelecegin kiiratorii isi icin, Amerikan egitim fakiiltelerinde mi, biiyiik miizelerde ¢iraklik yaparak

mi1, yabana iilkeleri gezerek mi, Avrupa’nin miizelerini gezerek ve inceleyerek mi ya da {iniversite de
y y y
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teorik egitimle mi hazirlanmalidir? Eger kiirator yetistirme igin 6zel bir okul kurulacaksa bu okul,
iiniversite ile mi ya da biiyiik bir parcasi akademik olmayan kiitiiphane okuluyla m1 baglantili olmals,

Atina veya Roma’daki klasik okullarin uzantisi olmasi i¢in hiikiim mii verilmelidir?

Kiiratoriin nitelikleri, din aliminin karisinda aranabilecekler kadar degiskendir. Onun pozisyonu
¢ogalmasi gereken koleksiyonlar1 6nceden varsaymalidir. Savurganlik Scylla’ ile istenen 6rnek esyalar1!
calan Charybdis? arasinda yonelmelidir. “Eger Ingiltere, Elgin mermerleri satmak isterse bunun fiyat1 ne
olmalidir?” klasik sorusuna cevap vermek zorundadir ve satis1 6neren makalelerdeki olas1 dolandiricilik
ve dayatmalari ortaya ¢ikarmada Sherlock Holmes gibi olmalidir. Eger miize, arastirma amaglarina hizmet
edecekse kiirator miize kiitliphanesi, haritalar, cizelgeler, aciklayici etiketleri planlamali ve sergi
kataloglar1 hazirlamalidir. Diger yandan miize egitimsel amaclara hizmet edecekse, yapilan ve yonetilen
miizeye akillica ilgi ¢ekilecekse kiirator konferanslar diizenlemeli, 6rnekleri 6diing vermeli, sinif ziyaretini
temin etmeli, sergileri siklikla degistirmeli, odadan odaya ge¢meyi kolaylastiran isaret levhalar1 koymals,

zihin ve beden yoruldugunda dinlenme alanlar1 hazirlamalidir.

Miize tarafindan sunulacak nesne ne olursa olsun, kiiratdr her zaman yalniz basina basa ¢ikabilecegi
zorluklarla kusatilmistir. Ogrenci ve giindelik ziyaretgi gibi iki farkli grubun ihtiyaglarini zihninde
canlandirarak sadece miizedeki drnekleri toplama, siniflama ve diizenleme yapmamali, miizenin maddi
bakimini da siirekli akilda tutmasi gerekir. Ornekler; giive, kiif, rutubet, sicaklik ve soguktan kaynaklanan
zararlardan korunmalidir. Duvarlar ve vitrinler i¢in uygun renk ve dokular segilmelidir. Orneklerin
solmasi ve renk vermesi konusunda 1s1g1n etkisine dikkat edilmelidir. Kap1 ve pencerelerin diizenlenmesi,
yapay aydinlatmanin en iyi sekilleri yan ve tavan aydinlatmas: gibi biitiin problemlerin ¢dziimiine uzun
siireli ve genellikle pahali deneylerden sonra karar verilmelidir. Orneklerin onarimi ve restorasyonu

meselesi bir kiiratoriin gemi kazas1 yasayabilecegi bir kaya gibidir.

Bir miizenin kiiratoriiniin pozisyonu, kiitiiphanecininki gibi ¢okmiis bir alimin ve centilmenin siginagi
gibidir. Bugiin ve yarin da dogru olacagi gibi bu pozisyon en yiiksek bicimde bir egitim ve uzmanlik servisi

gerektirmektedir.

Tarih miizesinin ideal sartlarini nerede bulabiliriz? gibi bir soru sordugumuzda, cevap Iskandinavya’dir.

Danimarka, Isveg ve Norveg miize politikalar1 ayrintilarinda biraz farklidir, ancak bu {ig iilke, bir biitiiniin

1 C.N: Namik Kemal’in 1868’ de Hiirriyet'te yazdig1 yazilarda miize ya da miizehane yerine Farsca’dan gelen

“niimunehane’yi” kullandigina dikkat ¢cekmek isterim.

2 C.N: Eski Yunan mitolojine gore bir ifade. Yani iki kotiiliik arasinda se¢im yapmak zorunda kalmak

anlaminda kullanalmaktadir.
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parcalari gibi diisiiniilmelidir ve biiyiik ulusal miizeleri az ¢cok birlesmis Iskandinav hayatinin kayitlarim

icerdigi tizerinde durulmalidir.

Iskandinavya’min miizeler tarihindeki 6nemli pozisyonuna dair ilk iddia Isvec¢’in Avrupa’da eski
antikalarini toplayan ve bu yondeki ilk calismalari 1666 yilina kadar giden ilk iilke olmasi olgusuna
dayanmaktadir. Tkinci iddia da arkeolojik hazinelerini korumaya yonelik takdir edilebilir mevzuatina
baghdir. Isvec'te biitiin arkeolojik kazilar hiikiimetin iznine baglidir ve hiikiimetin temsilcisinin izni
olmadan kazida hicbir el arabasi kullanilamaz. Herhangi bir sebeple kazi i¢in bir el arabasi bulan arsa
sahibi, bunu yapmadan &nce hiikiimetten izin almalidir. Hiikiimet kaz1 yapar, ele arabasinin i¢indekini alir
ve topragin {istiinii sahibine birakir. Isve¢’in ulusal miizesindeki hazinelerin biiyiik bir kismi hiikiimet
kazilarindan gelmektedir ve hiikiimet bunlarin nereden bulundugunu, nasil bulundugunu ve ne

bulundugunu kesinlikle bilir.

Kuskusuz miize diizenleme bilimine en biiyiik katkiyr Danimarkali arkeolog ve kiirator C. Jiirgensen
Thomsen (1788-1865) yapti. Thomsen, tas ¢agi, bronz ¢agi, demir ¢ag1 terimlerini ortaya atmadi, fakat bu
gelisme ilkelerine gore miizedeki tarihoncesi arkeolojik drnekleri diizenleyen ilk kiiratordiir. Bu siniflama
semas! Kopenhag Miizesindeki goriiniiste heterojen koleksiyona uygulandiginda, kaos diizen oldu ve
genel malumat bilime doniistiiriildii. Ge¢misin anitsal kalintilarina bu erken ilginin ve bunlarin
korunmasinda kiskangga 6zen, bugiin alanda 6nde gelenler arasinda sayilar1 az ama takdire sayan egitimli

Iskandinav arkeolog ve kiirator ziimresinin yetismesini sagladi.

Son yillarda Iskandinavya’nin yaptig1 en biiyiik katki agik hava miizesi olmustur. Bu miize sadece igerdigi
esyalarla ge¢mis yillarin evlerini gostermiyor ve ebedilestirmiyor, fakat ayn1 zamanda antik tipleri,
gelenekleri ve islevleri canlandiran, hatirlatan bir miizedir. Bu egsiz miize tiirii hentiz 1skandinavya disinda
gelismemistir. Burada da bes tane olup, ikisi Isve¢’te (Stokholm ve Lund’ta), ikisi Norveg'te (Christiania ve
Lillehammer yakininda), biri Danimarka’dadir (Kopenhag’a yakin Lyngby’de). Acik hava miizesi, eger
tanimlayic1 bir ifade kullanilacaksa, kapali mekan miizesinin tamamlayici en Onemli pargasidir.
Stokholm’deki muhtesem Northern Miizesinin tamamlayicist1 Skansen adli acgtk hava miizesidir.
Kopenhag’daki Danimarka Halk Miizesi, Lyngby’deki agik hava miizesi ile tamamlanmaktadir. Norveg
Ulusal Tarih Miizesinin agik hava tamamlayici parcas: Christiania’nin banliydsiinde Bygdo’dadir. Lund ve

Lillehammer yakinlarindaki miizeler ulusal olmaktan ¢ok yerel miizelerdir.

Acik hava miizesinin kokeni siiphelidir. Fikir Dr. Bernhard Olsen’in Lyngby’deki acik hava miizesi ile bagh
Danimarka Halk Miizesi calismalarini bagslattigit Kopenhag'dan mi1 geldi yoksa Dr. Arthur Hazelius'un
(1833-1901) sahsi tesebbiisiiyle muhtesem Northern Miizesinde gelisen koleksiyonu Skansen’deki acik

hava miizesi ile tamamladig1 Stokholm’den mi gelmektedir? Ugiincii goriis, Bygdo banliydsiindeki agik
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hava miizesinin gekirdegi olarak Kral Oscar II'nin iki koylii evini kurdugu Christiania’min kaynaklik
ettigidir. Dordiincii goriis, buna birka¢ eski binay1 yikimdan kurtarmak isteyen zengin tiiccarlar
oldugudur. Besinci goriis Gudbrandsdal’da hazineleri toplamaya baslayan uzak goriislii bir disgi ile
ilgilidir. Altinc1 goriis de birbirinden ¢ok ayr1 bolgelerde agik hava miizesi kurma diisiincesi es zamanli

olarak ortaya ¢ikmis olmaz mi1?

Iskandinavya’da diinyanin herhangi bir yerine gore tarih miizesinin cok genis oranda kurulmus oldugu
ve acgitk hava miizesinin hi¢bir yerde olmadig1 kesindir. Bu miize tiiriiniin en yiiksek miikemmeliyete
ulagtig1 yer de Stokholm’dur. Northern Miizesi diinyanin en iyilerindendir. Bu miizeye 16. yiizy1l Isveg
Saray1 planinda insa edilen muhtesem oranli bir bina layikiyle ev sahipligi yapmaktadir. Onun essiz
ozelligi, Skansen gibi agik hava tamamlayicisidir. Northern Miizesinin tam karsisinda konumlanmis
yetmis doniimliik bir arazi miilkiyetine sahiptir. Dogal yapilanmasi gesitli ve ¢ekicidir ve pek ¢cok noktadan
Stokholm ve cevresinin incelemesine imkan verir. Burada Isvec¢’in her yerinden getirilmis ve Isveg
hayatinin 6zetini veren dikkate deger bir bina toplulugu vardir. Bu gercekten “Yapraklarinda evlerin,
cevrenin, kisisel esyalarin, eski nesillerin biitiin hayatinin resmedildigi ge¢misin resimli kitabidir.” ve
bu boylece kurucularinin emellerini gerceklestirmis ve “Biiyiik anavatanin minyatiiriinde bir resim” gibi
goriiliiyor. Bu koleksiyon dis tasarimiyla ve i¢ mefrusati ile sadece Isvec’teki hemen hemen her simifin
evlerini ve istasyonlar1 temsil etmekle kalmiyor ayni zamanda iilkenin dogal kaynaklar1 gosterilmektedir.
Maden ocagy ve tas ocaklari {iriinleri, kereste kamplari, balik¢t barinaklari ve bunlara eslik eden makineler
bulunabilir. Biiytik ¢itle cevrilmis arazide disarida genel ve bilimsel adlari ile resimleri bulundugu i¢in her
Ornegin hemen tanindig: biitiin bolgeye 6zgii kus ve hayvanlar bulunabilir, bu arazi hayvan ve kuslarin
maddi kosullarina uyum saglayacak sekilde yapilmis ve bdylece buralarda onlarin dogal habitatlar
caligilabilir. Benzer bir sekilde tiim cicekler ve calilar, tuzlu otlar Isvec’e 6zgii ve orada ekilebilen biitiin

sifali bitkiler Skansen’de bulunabilir.

Fakat Dr. Hazelius'un en biiyiik arzusu halkin giinliik hayatini yeniden canlandirmakti. Buna Skansen’de
Isve¢ miizigi, oyunlari, dansi, eglenceleri, hikaye anlatma gibi her tiirlii ulusal kendi ifade etme tarzinin
canlandirilmasi ile ulagildi. Isveg restoranlari ulusal yemekleri sundu, bu arada garsonlar da ulusal
kiyafetle hizmet veriyordu. Skansen pek ¢oklarina gére miikemmel gibidir, ancak kurucusunun fikirleriyle
olciildiigiinde daha heniiz tamamlanmamistir. Tamamlandiginda, Isvec’i karakterize eden her seyin sinurh
bir alanda toplandig1 “Biiyiik anavatanin minyatiiriinde bir resim” olacag1 miimkiindiir ya da boyle
diisiinmek akillicadir. Skansen’in diger acik hava miizelerine gore en biiyiik avantajlarindan birincisi
Stokholm ve cevresine hakim goriiniimii, kendine 6zgii gekiciligi, sehrin her noktasindan erisebilirligi gibi
merkezi konumudur. Ayrica gergi resmi bir hiikiimet yonetimi olmay1p bir yonetim kurulu altinda olup -

oyle goriiliiyor ki giivenilir bir mali destege sahiptir- ve Isve¢ ulusunun menfaatleri onun adina
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listelenmistir. Calisma ve idealleri dogrultusunda yaratilan ulusal menfaat bugiin en 6nemli ve degerli
varliktir. Stokholm’deki agik hava miizesi biiyiik glicliikler ve heves kirilmalar icinde basladi ve Dr.
Hazelius'un 1srarc1 enerjisiyle bugiinkii basarili duruma c¢ikarildi. Nihai basariya duydugu giiven
sarsilmazd1 ve bu giiven bu kadar hayali bir sema iizerinde 1srar etmeme konusunda arkadaslarinin alay
ve iyi niyetli uyarilari kargisinda zafer kazandi. Finansal destek yok iken Dr. Hazelius “Isve¢’teki en biiyiik
dilenci” oldu ve bugiin Northern Miizesi ve Skansen genis bir yillik biitceye sahiptir. Arthur Hazelius'un
en biiyiik anit1 Skansen’in kendisidir. Burada miilkiin uzak bir yerinde viicudunun son dinlenme yeri ve
Isvec’e 6zgii kir cigekleri arasinda duran biiyiik bir daire ile isaretlenmis bir tepeye kaba kesilmis iizerine

adi, dogum ve 6liim tarihi olan ince uzun bir granit levha vardir.

Isveg’te diger agik hava miizesinin yeri olan gemi ve tren ile iki saatten biraz fazla siiren Lund’a
Kopenhag'tan daha kolay ulasilir. Kiiltiir miizesi vilayetin hayatin1 gosteren biraz kotii diizenlenmis
nesneler yi1gmin icermektedir. A¢tk hava tamamlayici alan1 yarim diizine bina igerirken, Skansen ile
karsilastirildiginda daha kiiciiktiir. Fakat burada goriinen biiyiik kaynaklariyla genisleme ve yeniden
organizasyonda ilerlemeye dair kanitlar vardir. Buramin gelecegi cok iimit vericidir. Buranin en biiyiik
avantaji Teknik Sanat Okuluna ¢ok yakin olusudur. Sanat 6grencilerine ve ilhamini ge¢misten alanlara

sunabilecegi firsatlar vardir.

Lyngby’deki agik hava tamamlayici mekaniyla Kopenhag'taki Halk Miizesi ve Bygdo’daki agik hava

tamamlayict mekaniyla Christiania Tarih Miizesi Isveg'teki digerleri ile amag agisindan benzerdir.

Iskandinavya eski antikalarini ilk toplayan, biitiin yapilan kazilarda yeterli yasal kontroliiyle
Stokholm’den Oscar Montelius (1843-1921) gibi diinyaca {inlii egitimli kiiratorleriyle iilke olarak boylece
miize bilimine biiyiitk ve daimi bir katkida bulundu. Agik hava miizeleri, geleneksel kapali mekan
miizelerden essiz bir gelisimdir ve koleksiyonlar1 nadir, anormal ve eksantrik olanlardan ziyade genel,

tipik ve normali temsil etmektedir.

Iskandinavya’min biitiin bu degisik katkilar1 belki de bir biiyiik temel ilkenin gosterimidir o da tarih
miizesinin soyleyecegi ve sdylemek zorunda oldugu bir sey oldugu gercegidir. Bir fikri temsil etmeli ve

uyumsuz nesnelerin gesitli koleksiyonu - de omnibiis rebus et quibusdam aliis? - olmamalidir.

Yakin zamanda bir yazar “Tarihgiler olarak ge¢misi nasil okuyacagimizi biraz 6grendik, ancak nasil
gorecegimizi 0grenemedik.” demektedir. Kendi ge¢misini gormeyi 6grenmekle beraber bagkalarina da

gormeyi 6gretmek Iskandinavya’nin muhtesem bir zaferidir. Ayrica bu plan {izerine telif hakki da yoktur.

3 C.N. Her seyi ve hata daha fazlasim gosterme
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Her ne yaptiysa biz yapabiliriz ve yapmamiz gerekir. Amerika’da eski diinyanin k6hne monarsilerinden
Ogrenecek bir seyimiz olmadig1 bir aksiyomdu. Avrupa’da da Amerika'nin tarihinin olmadigs ilgili bir
aksiyom vardir. Fakat William Tell’in elmasi, Nebula Hipotezi'nin kesinligi meselelerinde kanit isteyen bir
¢agda, arastirma cizgisine gelmeden evvel aksiyomite iddiasini ispatlama zorunluluguyla bir aksiyom da
getirilebilir. Bu yiizden biz tarzimiz olmadigina kismen inanirken, ayni zamanda kendimizi en giiglii
sekilde suglamadan savunduk ve yurtseverligin telkinin ulusal tarihimizi arastirmak ve ogretmekte en
objektif husus olmasi gerektigini israr ettik. Eger bu gercekten bizim objektif hususumuz ise belli
durumlarda bayrag: selamlamanin, 4 Temmuz'da baris dagitmanin 6tesinde yerli ge¢gmisimizin maddi
kalintilarint muhafaza eden biiyiik tarih miizelerin incelenmesiyle amaca daha iyi ulagilip ulasilmayacagi
en azindan agik bir sorudur. Tarihimizin gelismeyi basitten karmasiga yasam bigimlerine gostermek gibi

bir amaci varsa elbette ki tarih miizesi diger araglardan daha iyi bu gelismeyi gosterir.

Kamu ulusal hayatimiz olarak adlandirdigimiz kombine tiriin, miize araciligiyla bilinebilecek bilesen
pargalarina sahiptir. Hayatimizda ayirt edici olan pek ¢ok sey ¢oktan gecmiste kald1 ve ¢ok ¢abuk geciyor.
New England okul binasi, Giiney plantasyon tarlalari, erken malikane evi, sinir gorevlisinin kiitiikten
kabini, kereste kampi, kiitiik ev, kerpig kuliibe iste bunlar gelecekte gegmisimizi dogru sekilde anlamamiz
icin nelerin korunmasi gerektigi ile ilgili onerilerdir. Icatlar ev hayatimizi degistirdi. Kuliibenin
merkezindeki bireysel agik ates bir tarafta pisirme amaciyla elektrik alani olarak diger yanda 1s1 temini icin
merkezi 1sitma sirketine, cam budag1 akkor 1s18a, bireysel el fenerleri sehir sokaklarini aydinlatmak igin
belediye sistemlerine, ev sarnici ve pompasi belediye su islerine dogru gelisti. Biiyiik demir kaplar ve
sominelerdeki piring pisirme kaldiraglar: yerlerini emaye tencere ve 1sitma kaplarina verdiler. Daldan
yapilan yataklar siinger yataklara doniistii. Yer yatagindan metal karyolaya gecildi. Ev yayiklar1 halk
mandiralarina doniistii. Evdeki ¢ikrik yiin fabrikasi olarak gelisti. Kanitlar, eger tarih miizesinde gelecek

i¢in korunmazsa, ev hayatimizin maddi boyutu sadece bir gelenek olacaktir.

Geg¢misimize daha yakin meraklar ulusal hayatimiza giren etnik unsurlarla ilgilenmektedir. Aynizamanda
bizim i¢in giiniimiiz Amerika’sin1 Amerika yapan yabanci maddi kalintilar1 da koruyacak olan da tarih
miizeleridir. Ingiliz mobilyalari, Hollanda ev esyalarimi, Fransiz ginileri, Alman oyuncaklari, Isvigre
nakigini, Italyan dantelleri, Isveg tekstillerini ve belirgin bir sekilde ulusal olan ve bugiin Amerikan

yasaminin bir parcasi olan diger biitiin maddi kalintilar: tarih miizesinde inceleyebiliriz.

Tarih miizesi farkli bir egitim giictidiir de. Kisilerin ¢ogu biitiin siireglerle ilgilenir ve miizenin sundugu
avantajlar, vitrinlerinde sapka yapiminin, kilim dokumanin, daktilo seridi tiretiminin ardisik asamalariyla
ilgili reklamlariyla ticarethanelerinde ilgisini ¢eker. Her yerde koken arastirmalarina biiyiik ilgi vardir.

Cocuk tohum ekmek icin kazar, belirledigi kesimle, biyologun hevesli {imidiyle hayatin gizemini
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kesfedecektir. Hareketlerinin sirrini anlamak igin saat ve dikis makinasimin parcalar ve imalat¢ilar da
genellikle egitimciden 6nce bu arzunun ticari olasiligini bilir ve saatleri ayrilip bir araya getirilebilecek
sekilde yapar. Iste kokenlerini anlamaya yonelik biitiin bu islerin yonetilebildigi en etkili mekan tarih
miizesidir. Gergekten de egitim mekani olarak tehlikeleri vardir. Klasik edebiyat eserleri dolayli séylem ve
gramer yapilarini incelemek igin ya da iiniversiteye giris sinavlarini ge¢mek igin bir ara¢ olarak
kullanildiginda siklikla anlamini yitirir. Miizeyi egitim sistemimizin bir parcasi yapma dogrultusundaki
alkima karst ¢iktigimizda Parthenon ve Forum'u benzer bir kader beklemez mi? Lise dgrencilerinin
Konstantin Taki'nin yiiksekligini ve genisligini karsilastirmalar: istendiginde, belli koleksiyonlarin hatalar:
not edildiginde, Milo Veniisiiniin ve Medici Veniisii'niin degerlerine iliskin karar verildiginde,
Parthenon’un en giizel parcasiin ne oldugu belirtildiginde, tehlike yakin goriilebilir. Oysa miizenin bu
tarz kullanimi1 yanlis bir egitim sistemine aittir ve makul bir egitim sistemi ile baglantili kullanildiginda

avantajlarina kars: militan olmamalidir.

Eger tarih miizesinin gercek bir egitimsel giicli varsa ulusal hayatimizin baslangicini gosteren maddi
karutlar1 korumak igin izlenecek en iyi ilke ile ilgili 6nemli bir soru ortaya ¢ikmaktadir. Yine bu noktada
sergiler dogal gevreye miimkiin oldukga uygun olarak tasarlandiginda miizelerin deger kazandigini da
bize gosteren Iskandinavya’dur. Bir kitap bir yerden bir yere tagindiginda higbir deger kaybetmez. Gegmiste
miize yoneticileri, ge¢mis hayatin anitsal kaynaklari ile ilgili olarak ayni ilkenin gegerli olduguna dair bir
inangla hareket ettiler. Fakat gliniimiizde tarih miizesinin yonetim biriminin yapabilecegi en degerli
hizmetin diinyanin degisik yerlerinden 6rneklerin bir araya getirilmesi degil, esyalarin bulundugu yerde
bulundugu sekilde birakmas: gerektigini anlamaya basladik. Seyrek olmayan bir sekilde tek nesnelerin
arastirmada ¢ok kiigiik ya da hi¢bir degeri yoktur. Ayni tiirden pek ¢ok nesnenin karsilastirilmas: gerekir.
Central Park’taki Misir Obelisk’i bir merak nesnesidir ve belki de Bunker Hill Anit1 (Boston’da) da Sahara
Coli'ne gekilip yerlestirilse bir lgiide ciddi ¢alismalara hizmet eder. Fakat kitap kendi i¢cinde tamamsa da
bir miizedeki ¢ok degisik Ornek, -her bir esya kendi iginde tam olsa da- diger orneklere birlikte
yerlestirilebilecek tek bir kelimedir. Boylece kelimeler 6rneklerde ciimleleri olusturur, bu ctimleler de
ornekler kitabinda birlesir, iste bu kitabin adi “miize”dir. Thomas H. Huxley’in (1825-1895) tanimladig:
gibi miize, “nesneler i¢in bir danisma kiitiiphanesi” olur. Miize bugiin pek ¢ok yerde oldugu gibi iilke, yas
ya da cinsiyet sinirlamasi bilmeden toplama tutkusundan dolay1 vardir. “Dogal merak duyulan nesneler”,
“Dogal nadirlikler” her bilinen iklimden bir araya getirilir. Alimlariyla az ya da ¢ok uygun binalara
konulur. Bugiin kendi ulusal ve yerel gecmisimizdeki canlilig1 kendi dogal ¢evresi iginde korumanin 6nemi
tizerine daha fazla 6nem vermemiz gerekiyor. Her eyalet smirlari icinde bir zamanlar bulunan hayat
tiirlerinin ve mesleklerin maddi kalintilarin1 yerinde (in situ) koruyabilirse, gegici sergilere harcanan daim1

tarih miizesi kanalina donitistiiriilebilirse 6yle goriiniiyor ki Amerika’y1 yapmis giden seyler hakkinda
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biiyiik bir takdir uyandirabiliriz. Tamamlayicisi agik hava miizesiyle tarih miizesi bugiin Iskandinavya’da

yapilmustir. Yakinda Amerika’ya neden gelmesin!
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DEGERLENDIRME

Ebru Nalan Siiliin tarafindan kaleme alinan “Tiirkiye’de Cagdas Sanat Koleksiyonculugu” isimli kitap
Tiirkiye’de 1980°li yillardan sonra liberal ekonomiye paralel bir gelisim gosteren koleksiyonculugun
gelisimine odaklanmistir. Ozellikle 1990’1 yillarda yayinlar ve sergiler yoluyla 6ne gikan cagdas sanatin
Tiirkiye’deki gelisiminin izini koleksiyonculuktan baslayarak siiren Siiliin, koleksiyonculukla baslayip
miize kurulumuyla sonlanan bu siirecin tarihgesini gozler dniine sermek amaciyla ¢alismasini Osmanli
Imparatorlugu yillarina dek uzandirmaktadir. “Tiirkiye’de Cagdas Sanat Koleksiyonculugu” isimli
calisma yazarin doktora tezinin daha ulasilir ve okunur olmasimi saglamak amaciyla kitap haline

getirilmistir.

Kitabin ilk bliimii Osmanli Imparatorlugu'ndan Tiirkiye Cumhuriyetine koleksiyonculugun tarihine
odaklanmaktadir. 1453-1923 yillar1 arasinda Osmanhi sultanlarinin politik hedefleri arasinda yer alan
cografi smirlarin genisletilmesi siirecinde medeniyeti de gelistirmek adina atilan adimlar, sanatin
saraydaki ve padisahlarin egitimindeki yeri ile koleksiyonerlik ve miizecilik faaliyetleri agiklanmaktadir.
15. Yiizyildan itibaren Topkap: Sarayi’'min koleksiyonlarinin olusturulmaya baslanmasina kitapta ayrica
vurgu yapilmaktadir. 16. Yiizyilla birlikte Osmanli sanatinin Avrupali koleksiyoncularla bulusma
Oykiisiine de yer veren kitap Avrupali yerel atdlyelerin Osmanli eserlerini kopyaladiklari donemleri de ele
almaktadir. 17. yiizyilla birlikte Osmanli Imparatorlugu sinirlari icinde saraydan bagimsiz olarak da
koleksiyonerligin basladig1 bilgisi de kitapta yer almistir. 18. Yiizyilda etkisi hissedilen Aydinlanma
Dénemi, Sanayi Devrimi ve Fransiz Ihtilali sonucunda giiciin ve dengenin degistigi Avrupa’da yasanan bu
degisimler Osmanli’'nin sanata ve koleksiyona bakis agisini degistirmis ve Fransizca ¢ok sayida eserin
Osmanlica’ya ¢evrilerek dile kazandirilmasimi hizlandirmistir. 18. Yiizyillda Batili aristokratlarin
seyahatlerinde ilgi duyduklar1 Dogu uygarliklarimin kiiltiirel degerlerini temsil eden nesnelerini ve sanat
eserlerini toplamalar1 yeni nesil koleksiyonculugu 6ne cikarmis; bu durum Osmanli Imparatorlugu'nu da

etkilemis yeni koleksiyonerlerin ortaya ¢ikmasini saglamistir.

18. Yiizyilda matbaanin Osmanli Imparatorlugu’na gelisi ile koleksiyonerlik de etkilenmis; bu gelisme
yayinlarin ya da sanat albiimlerinin ¢ogaltilmasina olanak saglamistir. 19. Yiizyilla birlikte yeni bir
Osmanli 1mparatorlugu insa edilmeye baslanmis ve Avrupa f{ilkelerinde bulunan kurumsal yap1
benimsenmeye baslanmistir. Acik pazar haline gelen sanat ve sanatgi piyasasi kent soylularinin ve
gayrimiislimlerin ilgisini ¢ekmistir. Ayni yillarda padisahlarin Avrupa {ilkelerine gerceklestirdikleri
seyahatlerde edindikleri izlenimler Bati etkisiyle Tiirk resim sanatinin gelisimini saglamus; koleksiyonlarin

miizelenmesini saglamistir. Padisah II. Abdiilhamid Kitabin Osmanli Dénemi’'nde bu gelisimi 6nemli
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Orneklerle sunmus olmas: Tiirkiye Cumhuriyeti'nde koleksiyonerlik geleneginin altyapisimin nasil bir
tarihi gecmise ve yapiya sahip oldugunu gostermesi agisindan énemlidir. Osman Hamdi Bey’le birlikte
baslayan miizecilik faaliyetlerinin artmasi, eski eserlere 6nem verilmesi siiregleri ve miizayedecilik
hakkinda da ayrintilarin paylasildigi bu boliimde ayrica Osmanli sanat geleneginden Cumbhuriyet

gelenegine gecis slirecleri de ayrintilarla islenmistir.

1923-1950 yillar1 arasinda Erken Cumhuriyet déneminde koleksiyonculugun baskent Ankara ve Istanbul
cercevesinde nasil gelistiginin anlatildigi boliimde ayrica, Ankara sanat ortaminda agilan yeni nesil
sergiler, sergi salonlar1 ve Avrupa’da sanat egitimi almak igin gonderilen Tiirk 6grencilerin iilkeye
hizmetlerine yer verilmistir. Sirasiyla 1950 — 1990 yillar1 arasinda Cok Partili Dénemde sanat piyasasinin
siyasi, kiiltiirel ve sosyal gelismelerden etkilenme bigimi ve bu donemin sanatct haklarina, telif haklarina,
miizecilik ¢alismalarina ve Tiirk sanatgilarimin yurt disindaki tanimirligina etkisi goz Oniinde
bulundurulmustur. Liberal politikalarin benimsenmesiyle birlikte sanat piyasasinin yeniden
kurgulanmasi, sanat¢iya ve sanat yapitina verilen 6nem ve degerdeki degisimlerin 6ne ¢ikmasi yeni bir
dénemi de baglatmistir. Ayni dénem Istanbul’da ve Ankara’da ¢ok sayida yeni nesil sanat galerisinin
ac¢ilmasina sahne olmustur. Bu galerilerde {inlii sanat¢ilarin ve yeni nesil sanat¢ilarin eserlerinin satilmasi
ve bu eserlerden komisyonlarin alinmasi da sanat piyasasisin degisimini gostermektedir. Bankalarin bu
yillarda sanata yatirim yaptiklari, koleksiyonlar olusturduklar1 ve sergi salonlar1 agtiklar1 izlenmektedir.
Yine bu doénemde Istanbul’da cesitli sanat vakiflarinin kurulmasi oOnemli kiiltiir ve sanat
organizasyonlarinin hayata gegirilmesine de vesile olmustur. Bu vakiflarin uluslararasi sergileri Tiirkiye’ye
getirmesi sanat piyasasini etkilemistir. Siiliin, bu ddnemde sanat derneklerinin kuruldugunu da belirterek
derneklerin sanat piyasasinin hareketlenmesine katki sagladigina iliskin 6rnekler paylasmistir. Bunun yam
sira sanat yapitlarimin fiyatlarinda yasanan yiikselmenin nedenleri ve sonuglar1 da ayni boliimde

irdelenmistir.

Sanat, 1990’11 yillarin baslarinda diizenlenen bienaller, sanat temal1 gesitli yayinlar ve sergiler yoluyla daha
goriiniir hale gelmistir. Ayn yillarda koleksiyoncularin talep ettikleri eserlerde degisim yasanmistir. 2000
yilina kadar yasanan siyasi ve politik inis ¢ikislardan dogrudan etkilenen sanat piyasasi bu yillarda 6zel
miizeciligin ivime kazanmasiyla birlikte tekrar hareketlenmistir. Siiliin bu baglamda bu boliimde ayrica,
sanat miizelerini 6zel miizecilik hareketlerinin baslamasiyla 0zdeslestirmekte ve diinyadaki sanat
miizeciliginin sanat piyasasi lizerindeki etkisini irdelemektedir. Tiirkiye’de ¢agdas sanat miizelerinin
kurulma cabalarini belgeler ve ilgili referanslarla sunmaktadir. Kitabin 3. b6liimii milenyum Tiirkiye’sinde
cagdas sanat koleksiyonculuguna ayrilmistir. 2000 — 2010 yillar1 arasinda gergeklestirilen sanat girisimleri

ve sanat koleksiyonerligine iliskin 6nemli orneklere yer verilen bu béliimde sanata iliskin devlet

91



e,
JIMuseumED JOURNAL OF INTERNATIONAL MUSEUM EDUCATION M

kurumlarinin yerini 6zel girisimlerin ve uluslararas: sanat is birliklerinin aldig1 anlatilmaktadir. Bu is
birlikleri icinde en dikkat gekici olanlar Avrupa Birligi projeleriyle birlikte gerceklestirilenlerdir.
Kiiltiirleraras: is birligini gerektiren bu girisimler Tiirk sanatinin ve sanatgisinin taninirligini artirmistir.

2000'lerde 6zellikle Istanbul’daki sanat miizelerinin uluslararast dlgekli sergileri Tiirk sanat izleyicisiyle
bulusturmalar: sanata iliskin toplumsal farkindaligi artirmistir. Bu farkindalikla birlikte Siiliin’e gore,
Tiirkiye sosyal hayatin merkezi haline gelen miizelerle tanismaya baslamistir. Ayni yillarda Tiirkiye ilk
kez sanatqi miizeleriyle de karsilasmistir ve bu durum sanat izleyicilerinin sayisinda artis yasanmasini

saglamistir.

Kitap 4. Boliimii itibariyla Elgiz, Sabanci, Eczacibas: ve Kirag koleksiyonlarinin 2000-2010 yillar1 arasindaki
gelisme ve miizelesme siireclerini ele alarak sanat piyasasini nasil etkiledikleri incelenmis ve Osmanl
Imparatorlugu’ndan giiniimiize sanat koleksiyonerliginin ve ¢agdas sanat miizeciliginin dykiisii genel bir
Ozetle tamamlanmistir. Kitap Tiirkiye sanat piyasasimi oldukga genis bir perspektifle ele almis bir
arastirmanin {irlini olarak zengin bir kaynakcaya da sahiptir. Dolayisiyla sanat piyasasi, Tiirk ¢agdas
sanati, sanat galerileri ve sanat miizeciligi {izerine arastirma yapanlar, sanat tarihi ve sanat 6grencileri ile

sanat ilgilileri i¢cin 6nemli ve biitlinciil bir kaynak niteligindedir.

SONUC

Tiirkiye’de cagdas sanat koleksiyonculugunun tarihsel ve ekonomik arka planiyla anlatildig: kitapta
miizecilikle ilgili kuram ve yaklasimlara da yer verilmis ve 6zellikle Tiirkiye’de 6zel miizeciligin durumu
sanat miizeleri baglaminda ayrintili olarak tartisilmistir. Kitap kiiresel hizli degisimlerin yasandig:
gliniimiizde Tiirk sanatinin ve sanat miizeciliginin geldigi noktay1 diisiinmek ve analiz etmek i¢in ihtiyag
duyacagimiz bir¢ok kaynagin profesyonel bir sentezi niteligindedir ve yakin zamanda 2010 yilindan
sonraki siirecte sanat piyasasimin durumunu sorgulatacak nitelikte arastirma Onerilerinde de

bulunmaktadir.
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