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ABSTRACT

The purpose of this paper is to report on the findings of research on EFL teachers’ language assessment
knowledge (LAK) and argue that consistent findings of research that teachers do not have sufficient LAK
may not reflect a true picture of the state of affairs. Rather, the findings might have been due to the artifact
of the framework suggested some thirty years ago upon which most LAK tests have been developed
(AFT, NCME, & NEA, 1990). I would also argue that such tests may no longer reflect the reality of
language assessment today since they are generic and context independent. Following Gotch and French
(2014), I would argue that the present treatment of LAK, which is based on summative normative
principles, might not be construct valid anymore. I will conclude the paper with suggesting a cross
contextual framework that will hopefully represent a clear picture of the complex dimensions of LAK and
lead to further research in this direction.

Keywords: LAK, EFL teachers, Language Assesment Knowledge

INTRODUCTION

Most scholars would agree that assessment is an important and crucial component of
teaching regardless of the time, philosophy, geographical location, and governing bodies (Black
1993; Stiggins 2002). That is probably due to its importance that language the field has witnessed
significant changes in both teaching and testing approaches. These changes, especially in the
philosophy of teaching, has influenced assessment and has led to different forms of assessments
such as norm referenced, criterion-referenced, alternative, formative, summative, authentic, and

dynamic (Siegel, Wissehr, & Halverson, 2008).

One major change in teaching has been the transition from the so called method era to the
post method era. In the method era, teaching focused on transferring information from the teacher

to the learner. In this era, learners were encouraged to store information provided by teachers and
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be able to demonstrate their knowledge when they were requested. In the post method era,
however, the focus of teaching has been on helping learners achieve their goals by directing
instruction towards their needs in the target language situation. In this era, learners are
encouraged to engage in the process of learning as autonomously as possible to transform the

available information and be able to apply it to the real contexts in practice.

Along with these shifts in teaching, similar moves have been made in testing as well. In
the method era, the focus of testing was on measuring the product of the language as the outcome
of learning. In this era, the dominance of psychometrically oriented high stakes standard tests had
an undesirable impact on instruction that is commonly referred to as test-driven instruction. In
the post method era, however, the focus shifted to local and teacher made assessment intended to
enhance learning. In this era, assessment is intended to assist learning that, in turn, is expected to

lead to instruction driven assessment (Black 1993; Stiggins 2002).

One of the pleasant consequence of these changes, however, has been the integration of
teaching, learning, and assessment processes (Purpura & Turner, 2014). This significant outcome
requires some fundamental changes in the perceptions and beliefs of teachers (Xu, 2015), learners,
and other stakeholders as well as changes in the infra-structure of language education. A major
concern in this process has been to move away from external normative tests to internal classroom
based assessment where most of the assessment responsibilities are put on the shoulders of
classroom teachers. Therefore, as an important agent of instruction, teachers are expected to be
well equipped with necessary professional knowledge and skills to meet the new requirements

(Inbar-Lourie, 2013; Malone, 2013).

ASSESSMENT KNOWLEDGE OF TEACHERS IN GENERAL EDUCATION

When the issue of teacher assessment knowledge emerged, the preliminary steps were
naturally taken by educators and measurement specialists. To help the field move forward
systematically, educators attempted to provide a framework for assessment knowledge of
teachers coordinated by several educational institutions. The American Federation of Teachers,

the National Council on Measurement in Education, and the National Education Association
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(AFT, NCME, & NEA, 1990) provided a framework by developing a set of standards to promote

professionally responsible practice in educational measurement. These standards included:

1. Choosing and/or developing assessment methods appropriate for
instructional decisions;

2. Administering, scoring, and interpreting the results of both externally-
produced and teacher-produced assessment methods;

3. Using assessment results when making decisions about individual
students, planning teaching, developing curriculum, and school
improvement;

4. Developing valid grading procedures to be used in learner assessments;

5. Communicating assessment results to students, parents, other lay
audiences, and other educators; and

6. Recognizing unethical, illegal, and otherwise inappropriate assessment
methods and uses of assessment information. (pp. 31-32)

Following this framework, measures of teachers’ assessment knowledge have been
developed and used to investigate the extent of assessment knowledge of teachers. However,
despite such an elaborate framework and the significance of the issue, most research findings
revealed that teachers around the world are not well prepared to meet the new challenges. For
example, there were reports claiming that about half the teacher work force have not received a
course in assessment. Nor have they received adequate training on assessment in teacher
education programs to be prepared for new developments (Jett & Schafer, 1992; Wise, Lukin, &
Roos, 1991). Further, research in different fields of education has also demonstrated that teachers
lack sufficient preparation in the use of educational assessments (Leiter, 1976, Mayo, 1967;

Newman & Stallings, 1982; Schafer, 1993; Schafer & Lissitz, 1987; Stiggins & Conklin, 1992; Wise,
1993).

Along the same line, Popham (2009) stated that investigations of the assessment
knowledge of teachers resulted in disappointing findings. He claimed that a good number of
teacher education programs do not require assessment courses for graduations. Even when
assessment training is offered, it does not provide the kinds of knowledge and skills that future
teachers need to become assessment literates. He concludes, with disappointment, that

administrators who are expected to supervise the teachers are often less knowledgeable in basic
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assessment than are the teachers. In short, extensive research on assessment knowledge of
teachers have led to the conclusion that teachers, in general, are not well prepared to assess and

evaluate the outcome of student learning.

Similar findings are reported in the region. In Turkey, Birgin & Burguz (2008) and Cakan
(2004) conducted a survey research to elicit pre-service primary school teachers” knowledge level
on measurement and assessment. They reported that most of pre-service primary school teachers
did not have sufficient knowledge about alternatives in assessment methods. Their findings
indicated that most of the teachers perceived themselves as unqualified in terms of measurement
and evaluation applications. They recommended that pre-service primary teachers should not
only be given opportunities to experience different kinds of assessment methods but also to

practice them during their education period.

LANGUAGE ASSESSMENT KNOWLEDGE OF EFL TEACHERS

The field of language assessment in TEFL usually follows the principles and procedures
in the wider context of education. Following the field of education, the term LAK has been used
to describe what language teachers need to know about assessment issues (Inbar-Lourie, 2008;
Malone, 2008; Stiggins, 1997; Stoynoff & Chapelle, 2005). That is, similar to teachers in other fields,
language teachers and instructors also need some testing and assessment training if they are
engaged in (a) selecting, administering, interpreting, and sharing results of large-scale tests
produced by professional testing organizations, or in (b) developing, scoring, interpreting, and

improving classroom-based assessments (Taylor 2009, 2013).

Due to the peculiarities of the field of TEFL, in addition to the development of standards
for assessment knowledge in general education, the field of language assessment has itself
undergone a process of increasing professionalization over recent years. Therefore, in response to
the needs of EFL teachers (Bachman, 1990), there also exist language testing specific codes such as
the ALTE Code of Practice (1994), the ILTA Code of Ethics (2000), and the EALTA Guidelines for
Good Practice (2006). Of course, as elaborations and standardization were offered for EFL
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teachers” assessment knowledge, there has been growing awareness of the complexities of the
LAK construct. For example, in addition to the topics in the field of assessment, research findings
indicated that factors such as washback, fairness, ethics, and bias play a significant role in the
interpretation of test scores and the process of decision making. (Alderson & Wall, 1996; Cheng,
2005; Green, 2007, Kunnan, 2000; Wall, 2005). Therefore, in addition to issues in language
assessment, EFL teachers should be informed about the nature of and contribution of these factors

to their decision making processes.

At a minimum level, LAK is referred to as “language assessment literacy (LAL)”. It is
defined as “the knowledge, skills and abilities required to design, develop, maintain or evaluate
large-scale standardized and/or classroom based tests, familiarity with test processes, and
awareness of principles and concepts that guide and underpin practice, including ethics and codes

of practice” (Fulcher, 2012, p.125).

To investigate the extent to which EFL teachers are familiar with basic concepts of testing
and assessment, researchers have constructed instruments to measure and track teachers” LAL.
The purpose of research in this area has been to collect information that would help EFL educators
to support teachers’ assessment practices (Deluca, LaPointe, McEwan & Luhanga, 2016). For
example, Mertler and Campbell (2004, 2005), and Fulcher (2014) have attempted to develop and
administer LAL instruments to various groups of teachers in different contexts. Lam (2015)
explored the overall language assessment training of teachers and found that this training was
inadequate and selected language assessment courses were unable to bridge the gap between
theory and practice. Berry, Munro, and Sheehan (2016) used interviews and observations since
they believed rightly that investigation of classroom practice should explore both what is
happening and why it is happening in that way. Their findings also confirmed earlier findings
that teachers do not have sufficient assessment knowledge in actual practice. Overall results from
various studies continue to demonstrate that teachers” assessment knowledge is largely below the
criteria level recommended in 1990 Standards (Galluzzo, 2005; Mertler, 2003, 2009; Zhang &

Burry-Stock, 1997). A disappointing outcome of the majority of research findings was that EFL
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teachers do not receive sufficient training in teacher education programs and most of them are

not well prepared for the growing challenges in language assessment.

Several reasons can be speculated for the insufficient knowledge of LAL among EFL
teachers. One reason could be weak theoretical foundations of the instruments developed for
assessing LAL. That is, the framework offered by professional organizations might not have been
developed by taking into account multiple dimensions of teachers needs for assessment
knowledge in different contexts. Another reason might have been due to inappropriacy of the
framework that was developed on the basis of normative interpretation of test scores and
psychometrically dominant standards of those days. That is, the framework given some 30 years
ago may not be construct valid to represent new developments in language assessment. Therefore,
attempts were made to investigate the assessment needs of teachers in order to develop measures

that would target their needs.

RESEARCH ON ASSESSMENT NEEDS OF EFL TEACHERS

Needs analysis is considered a major requirement for collecting information on many
instructional areas such as curricula, programs, courses, materials, and tests at various levels
(Brown, 2001). Further, needs identification is necessary for every context because the variables
specific to the local context of the teachers may have valuable contributions to designing effective

programs for prospective users (Miller, 1995).

EFL educators as well as researchers have conducted various studies on identifying
language teachers' needs for LAK. For instance, Fulcher (2012) developed a survey instrument to
elicit the assessment needs of teachers. The findings indicated that although language teachers
were aware of their assessment needs, they claimed that they were not provided with
opportunities to acquire necessary knowledge either in teacher education programs or in service
training programs. Taking into account the results of the study, suggestions were made for
modifications in teacher education programs as well as in designing teaching materials and
assessment procedures.
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As another example, Imao, Koizumi & Koyama (2015) investigated Japanese language
teachers' needs about language testing. They reported that the participating language teachers felt
their LAK was insufficient and they showed interest in acquiring knowledge on practical rather
than theoretical issues of language assessment. Along the same lines, research in some European
countries to investigate the assessment needs of European teachers indicated that they needed
training on preparing different forms of classroom assessment such as peer and self-assessment
or portfolio assessment. They also mentioned that they needed training on procedures for
providing effective feedback on assessment, and effective ways of rating performance based

assessment (Tsagari & Vogt, 2015).

Despite teachers' awareness of their needs, and despite their willingness to improve their
level of LAK, the research findings reported on assessing teachers' LAK using needs oriented
instruments have been unsatisfactory and sometimes disappointing. For example, Razavipour,
Riazi, and Rashidi (2011) reported a large number of participating teachers could not recognize
the appropriate definition of fundamental concepts in testing such as 'reliability' and ‘validity’.
Finally, Farhady and Tavassoli (2018) found similar results despite the precautions they
reportedly observed in determining the needs of teachers, matching the needs with the content of

assessment textbooks, and preparing a scenario based LAK test.

LAK CONSTRUCT

As mentioned before, another reason for the failure of needs based measures in
determining teachers” LAK might have been due to the limited scope of the LAK construct
suggested in the field. Considering the above-mentioned findings, it seems clear that the construct
of LAK is more complex and multidimensional than it was conceptualized before. It seems that

even developing LAK tests that are based on the assessment needs of EFL teachers did not reveal
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promising results regarding teachers” LAK. This consistency in the findings of research might be
due to the conceptualization of the construct of LAK inherited from educational measurement
specialists in 1990’s. It is clear that LAK encompasses different competences including knowledge
about assessment, language, language learning, context, and the ability to design, administer,
collect, and interpret data with the purpose of making logical and ethical decisions (Inbar-Lourie,
2013; Pill & Harding, 2013). To train teachers within this conceptualization of LAK, teachers need
to develop general assessment skills formulated by educational institutions supplemented by
other language-specific assessment knowledge. To this end, to be able to cope with rapid
developments of the language assessment field, EFL teachers, they need appropriate training in
modern assessment (Inbar-Lourie, 2008). That is probably why scholars have emphasized more

research into the issue (Fulcher, 2012; Inbar-Lourie, 2013; Malone, 2013; Scarino, 2013).

For instance, Brookhart (2011) acknowledges the need for changes in the framework since
old standards no longer fully account for the range of assessment activities or the assessment
knowledge teachers require within the current context of schooling. Brookhart believes that we
may not be attempting to measure the construct of LAL that addresses multiple factors
influencing the nature of LAK required in in its modern form. For instance, Gotch and French
(2014) systematically examined 36 LAL measures and found that there is weak psychometric
evidence supporting these measures and that existing instruments lack “representativeness and
relevance of content in light of transformations in the assessment landscape (e.g., accountability
systems, conceptions of formative assessment)” (p. 17). These findings suggest that the framework
established in 1990 does not realistically represent the current status of LAL anymore. We may
need to refine the definition of LAK construct and align it with the present conceptualization of

assessment in EFL contexts.

The point is not, by any means, to downgrade the contribution of psychometrics to
language assessment. Rather, the intention is to expand the psychometrically oriented framework
to include other construct relevant, and sometimes construct irrelevant, factors which influence

decision making processes in the present context of assessment. In other words, a revised, refined,
Year/Yil 2019, Issue/Sayz 10, 1-19.
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or extended definition of LAK is needed that would address, in addition to requirements of
traditional testing, abilities that would enable EFL teachers to face the challenges that emerge from
the principles of assessment inside and outside the classroom. In fact, traditional courses on
teaching assessment both in pre-service and in service programs do not often address these issues

(Inbar-Lourie 2008).

It should be mentioned that LAK measures can be improved by avoiding the use of generic
measures that are based on generic needs assessment instruments. More specifically, language
teachers may need to receive training that would address different aspects of assessment with
different priorities related to their local contexts (Farhady & Tavassoli, 2015; Tsagari & Vogt, 2015).
In addition, findings of research from language education (e.g., Tsagari & Vogt, 2015) have not,
as yet, addressed the issue of the relationship between teachers' LAK level and the quality of their

classroom tests or their students' learning and achievement (Farhady & Tavassoli, 2018).

Further, assessment, as an ongoing process of collecting information to evaluate students’
performance, has been accepted as a desirable alternative to traditional one-shot case testing
procedure (Brown & Abeywickrama, 2010). This trend has influenced all stakeholders in the
assessment process, especially teachers because they are expected to perform most of the
classroom based assessment. Consequently, training teachers and helping them to develop
professionally and improve different dimensions of their professional knowledge drew the
attention of teacher education institutions (Wallace, 1991). This trend for additional trainings
would influence the nature of developing teacher professional knowledge in teacher education
programs. Of course, LAK or LAL is just one of the many areas of professionalism in teacher
education programs. However, as a part of teachers’ professional knowledge, assessment
knowledge has received more attention since assessment is an indispensable part of any
instructional endeavor. That is probably why teachers” LAK has been addressed more seriously
in the field (Farhady & Tavassoli, 2018; Inbar-Lourie 2013; Malone 2013) than other areas of
professionalism. Nonetheless, more attention to developing language assessment knowledge

should not lead to less attention to other components of professional knowledge of teachers.

Year/Yil 2019, Issue/Sayz 10, 1-19.



Hossein FARHADY

As a component of teachers’ professional raining, LAK may be conceptualized as a
construct that is rooted in theoretical principles of both language education and language
assessment. Since LAK is a relatively new research field, there is no conceptual consensus among
researchers. Most will agree, however, that LAL is an important part of teacher professional
responsibility (e.g., Fulcher, 2012; Taylor, 2009, 2013). Therefore, early LAL research seem to have
focused on the belief that test users should adopt the insights, beliefs, and principles of language
testers. Perhaps because of this, most LAL research to date has focused on stakeholders’
knowledge of language assessment concepts, and it has often concluded that stakeholders lack
sufficient knowledge to responsibly and adequately select, use, or interpret assessments, tests, or

their outcomes (Fulcher, 2012; Malone, 2013; O’Loughlin, 2011, 2013).

CONCEPTUALIZATIONS OF TEACHER PROFESSIONALISM

A look at the concept of teacher professionalism indicates that scholars have identified two
major areas of knowledge including content knowledge and pedagogical content knowledge.
Content knowledge refers to the subject matter that teachers teach. In addition to content
knowledge, teachers need to have the skills and abilities, i.e., pedagogical content knowledge, to
teach that subject matter. There is still a third component to teacher professional knowledge that
is often referred to as experiential knowledge, or curricular knowledge, or general teaching

knowledge. This conceptualization offered by Shulman (1986) is presented below.

Figure 1. Shulman’s taxonomy of teacher professional knowledge TPK (1986)

TPK
Content knowledge Curricular knowledge
The subject the General educational
teacher is teaching. program that involves
Pedagogical

Content knowledge
Information about how

to teach the content
Yé’ﬂ/ ¥ .
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Kumaravadivelu (2012) offers a similar three dimensional framework but presents it with
different terminologies. For him, content knowledge is “professional knowledge”, pedagogical
content knowledge is “procedural knowledge” and curricular knowledge is “personal
knowledge”. Although there are some other presentations of TPK, most of them agree on these
three major components. More recently, Baker (2016) argues that teachers should have a type of
knowledge that she calls collaborative. This dimension not only includes the factors that are
mentioned in the third category of the previous models, but also acknowledges the significance
of specificity of the context in the needs analysis process. It seems realistic to assume that TPK
needs of teachers may be different across contexts with different contributions from different

stakeholders.

In TEFL context, content knowledge refers to language proficiency that teachers need in
order to be qualified as language teachers. It is often taken for granted, and sometimes
erroneously assumed, that teachers have acceptable language proficiency without much of valid
empirical data to support the assumption. However, assuming that teachers have the required
command of language, they need to have pedagogical content knowledge as well. In the context
of TEFL, pedagogical content knowledge refers to the knowledge about language teaching. It is
beyond the scope of this paper to discuss the diversity of knowledge teachers need to succeed in
their teaching profession. It would suffice here to mention that it includes knowledge about the
nature of language (linguistics), the nature of language learning and acquisition
(psycholinguistics), the nature of language use (sociolinguistics) and the nature of assessing the
extent of learner achievement. The list is not of course exhaustive. We may also further assume
that all these types of knowledge can be subsumed under the main topic of “the knowledge of

applied linguistics”

Regardless of the model selected, there is an agreement that EFL teachers need to have

knowledge of language, knowledge of areas related to language teaching, and knowledge of some
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other issues such as those related to classroom and context of teaching. So, we can model language

assessment knowledge as illustrated in figure 2.

Figure 2. Language Assessment Knowledge

LAK
Content knowledge Collaborative
(language proficiency) Knowledge (Curriculum,
context, experience, etc.
Pedagogical

Content knowledge
(Applied Linguistics)

It may be argued that assuming such a unidimensional generic model may be informative
at the macro level. It may not, however, be as effective when certain specific contexts require
somewhat distinctly different types of LAK. Based on this generic conceptualizations, generic
assessment tools have been developed as well. However, it may be so true that language teachers
request receiving training across different aspects of assessment with different priorities
depending on their local contexts (Farhady & Tavassoli, 2015; Tsagari & Vogt, 2015). That may be
a reason for negative reports about teacher LAL since general tests do not address context specific

issues.

Of course, the idea of context specificity has been addressed by Taylor (2013) who suggests
involvement of all stakeholder groups during test development. Also, Inbar-Lourie (2008)
suggests developing new standards for a core knowledge of skills supplemented by knowledge
needed by specific groups of test users. Following these recommendations, a new
conceptualization is suggested here that is more comprehensive and is intended to accommodate
more context specific factors. For example, in the present generic models, some issues such as the
difference between LAK level of teachers who work with students at different levels of language
ability or the differences between the LAK level for teachers of young and adult learners, or high
school and university teachers are not taken into account. Therefore, a more elaborate model of

Year/Yil 2019, Issue/Sayz 10, 1-19.
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LAK seems necessary that could accommodate different needs and teachers” LAK requirements
who work in different contexts. Following suggestions by Baker (2016), LAK should include a core
knowledge of assessment and additional knowledge of assessment necessary for different
contexts. To avoid coining new words, as presented in Figure 3, we may consider LAL as the
content of the core assessment knowledge that all teachers need to have. In addition to LAL, we

may assume of LALPLUS for the knowledge of assessment necessary for different contexts.

Graphic Representation of Cross Contextual Model for LAK

K

LALPLUS

To emerge

<>
<>

Policy Makers

@ Technology

YL: Young Learners, @ VL
UN: University instructors,
HS: High school teachers

ESP: English for specific teachers, Admin: Administrators

It should be mentioned that extending the model of LAK does not necessarily mean that
the problems related to the models are solved. Rather, such a model would allow us to refine our
target groups and investigate their specific needs in specific contexts, develop context specific
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measures LALPLUS to determine their level of LAK and provide them with more targeted
assessment instructions. Some of the advantages of LALPLUS model is its potential for finding
reasonable solutions for the problems regarding generic models. The new perspective may
accommodate some of the issues that scholars have been trying to address. It may also lead to
training more context-sensitive teachers. Further, it allows multiple stakeholders to contribute to
the process of teacher education looking at the issue from different perspectives and from
different contexts. Finally, the proposed model may lead to better assessment tools of LAK that

may lead to acknowledging teachers’ efficiency rather than criticizing their inefficiency.

CONCLUSIONS AND SUGGESTIONS FOR FURTHER RESEARCH

The main purpose of this paper was to present the status of language assessment
knowledge of teachers and make certain arguments. Apparently, most scholars would agree that
teachers are the first hand agents to implement the appearing, changing, and reappearing
theoretical and procedural principles in education. Scholars would also agree that a successful
education system, regardless of any political, geographical, and theoretical perspective, requires
knowledgeable teachers with professional personality. Further, most scholars would agree that
assessment knowledge is an important component of teachers’ professional knowledge. EFL

context and EFL teachers are not exceptions.

However, despite elaborate frameworks to account for the parameters of teachers LAK,
research findings indicated that teachers do not generally meet the standards of assessment
knowledge required by professional organizations. Therefore, it was argued that consistent
findings that indicated teachers do not have sufficient LAK might be due to either
psychometrically oriented measures of LAK, or due to generic nature of these measures. To
address some of these issues, a new framework is offered that extends the existing frameworks
and accounts for many specific contexts of teaching. The new framework includes two
components. The first component is LAL or language assessment literacy that refers to a minimum
core knowledge of assessment that teachers need to have to implement general assessment
principles. The second component, that may be equally important, if not more in the new era of

Year/Yil 2019, Issue/Sayz 10, 1-19.
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assessment, addresses the specific needs of EFL teachers in different contexts beyond LAL that is
referred to LALPLUS. The purpose of extending the existing models was to provide a guideline
for further research into construct validity of LAL and LALPLUS assessment instruments. Some
of the suggestions for research related to the new framework that would hopefully guide

researchers towards a better understanding of the needs of teachers in different contexts follows.

The first issue that needs investigation is developing needs analysis instruments that are
rooted in collaboration of different stakeholders in different context. Through research in needs
analysis, it would be possible to identify teachers” general assessment needs as well as their
specific needs across contexts. The second issue is developing LAL measures for different contexts
and investigating the construct validity of LAL and LALPLUS. This would be possible by
administering tests that includes both LAL and LALPLUS items to find out whether the data
supports these constructs. Last but not least, is investigating the value and contribution LAK to
improving assessment practices of teachers in the real context of classroom. This is an issue not
paid due attention. More importantly, research is needed to investigate the effect of teachers’ LAN
on the students’ achievement. This is also a neglected area in the field. Teacher education
programs need to be concerned about the effect of their assessment training on the students
learning. It is important to understand whether LAK leads teachers to prepare better assessment

instruments that would assess students’ achievement more appropriately and meaningfully
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Teknoloji gelistikge internet daha da hayatimiza girmistir. Internetin gelisimi ona kolay ulagsmay1 ve
glindelik hayatta pek ¢ok isimizi onun tiizerinden gergeklestirmeyi saglamistir. Ancak, bu durumun
kotiiye kullanilmast bagimlilik diizeyine ulasabilmektedir. Bu arastirmada, mutluluk ve benlik
saygisindaki artisin yalnizlik ve internet bagimligindaki azalisi dogrudan ve dolayli olarak acikladigina
iliskin hipotez modelin test edilmesi amaglanmistir. Arastirmada Young Internet Bagimliligi Testi Kisa
Formu, Oxford Mutluluk Olgegi Kisa Formu, Kendini Sevme/Ozyeterlik Olgegi, UCLA Yalnizlik Olgegi
ve kisisel bilgi formu veri toplama araglar1 olarak kullanilmistir. Arastirmaya 259'u kadin (%69,30),
1151 ise erkek (%30.50) toplam 374 iiniversite 6grencisi katilmistir. Arastirma bulgular1 benlik saygisi ve
mutluluk arasinda pozitif yonde iliski bulunmaktadir. Mutluluk arttik¢a yalmizlik ve internet
bagimlilig1 azalmaktadir. Benlik saygisinin internet bagimlilig: tizerinde dogrudan etkisi yoktur. Benzer
olarak benlik saygis1 ve mutlulukta internet bagimliligina yalrizlik iizerinden dolayli etkilere sahip
degildir.

Anahtar Kelimeler: Mutluluk, benlik saygisi, yalnizlik, internet bagimliligs, yol analizi

The Effects of Happiness and Self-Esteem on Internet Addiction with Loneliness

ABSTRACT

As technology evolves, the internet has become more involved in our lives. The development of the
Internet has made it easy to reach. In this case, it has made it easier for us to do many things intensely in
daily life. However, abuse of this situation can reach the level of addiction. In this study, it was aimed to
test the hypothesis model that the increase in happiness and self-esteem directly and indirectly
explained the decrease in loneliness and internet addiction. The Young Internet Addiction Test Short
Form, the Oxford Happiness Scale Short Form, the Self-Liking/Self-Competence Scale, the UCLA
Loneliness Scale and the personal information form were used as data collection tools. A total of 374
university students participated in the study (female n= 259, 69.30% and male n= 115, 30.50%).
According to the research findings, there is a positive relationship between self-esteem and happiness.
Loneliness and internet addiction decrease as happiness increases. Similarly, self-esteem and internet
addiction in happiness do not have indirect effects on loneliness.

Keywords: Happiness, self-esteem, loneliness, internet addiction, path analysis
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1. GIRIS

Hizla gelisen bilim ve teknolojiyle birlikte teknolojik aletlerin ve internetin
hayatimizdaki yeri giin gectikge daha da 6nem kazanmaktadir. Bu teknolojiler bize bilgiye hizla
ulagabilme ve bilgiyi kolaylikla paylasabilme imkanlarmi sunmaktadir. Ancak, bu kolayliklarin
yaninda internetin asir1 kullanimdan kaynaklanan problemler de ortaya ¢ikmaktadir. Bu asir1
kullanim internet bagimliligi kavraminin ortaya g¢ikmasina neden olarak onlemeye yonelik
cabalarin incelenmesini gerekli kilmistir (Cengizhan, 2005). ilk aragtirmacilar, internetin
gereginden fazla kullanilmasini bir bagimlilik tiirii olarak ele almislardir (Young, 1998a, Beard
ve Wolf, 2001). Ancak, giiniimiize gelindiginde internetin amacindan fazla kullanimina;
patolojik internet kullanimi, problemli internet kullanimi, kompulsif internet kullanimi, asiri
internet kullanimi, internetomani ve kompulsif bilgisayar kullanumi gibi farkli isimlerle
adlandirilmigtir (Okur, 2019). Ancak Young (1998a) ve sonrasin da onu takip eden calismalar
(Soule, Shell ve Kleen, 2003; Murali ve George, 2007) bu istenmeyen davranig oriintiistiniin

internet bagimliligini olarak degerlendirilebilecegi yoniindedir.

Internet bagimhiligin ele alirken éncelikle bagimhiligin ne oldugunu anlamak gereklidir.
Birtakim maddeleri kullanmay1 birakamamak veya baz1 davranislardan vazgegememek ve bu
durumu denetleyememek bagimlilik olarak tanimlanabilir (Giinii¢ ve Kayri, 2010). Bagimlilik
denilince akla ilk 6nce alkol, esrar gibi zararli madde kullanimi gelse de kumar, seks, bilgisayar
oyunlar1 oynama gibi davramisa dayali bagimhiliklar da bulunmaktadir. Zararli madde
bagimliliklarinda kiside gozlemlenen fiziksel ve psikolojik belirtiler, davramisa dayali
bagimliliklarda da ayni sekilde goriilmektedir (Arisoy, 2009). Young (1998a), internet bagimlilig1
kavramini “sarhos edici bir madde alimmi igermeyen bir diirtii kontrol bozuklugu” seklinde
tanimlamaktadir. Ona gore, internet bagimlisi olan kisiler internet kullanimini kontrol
edemezler, internet basinda olmadiklar1 siirelerde kaygi hissederler, internet kullanimim
azaltmak i¢in ¢aba sarf ettiklerinde basarisiz olurlar ve bu durumu gizlemeye c¢alisirlar. Internet
bagimlilig1 da davranisa dayali bagimhliklar icinde sayilabilir.

Internet bagimliigin dogast ve yaygmligina yonelik calismalar son yillarda
arastirmacilarin dikkatini daha da ¢ok ¢ekmistir. Bunlardan biri olan Oktan (2015), iiniversite
ogrencileriyle birlikte yaptig1 calismada problemli internet kullanimu ile algilanan sosyal destek
arasindaki iligkiyi incelemistir. Arastirma bulgularina gore algilanan sosyal destek arttik¢a
problemli internet kullaniminin distiigiinii belirlemistir. Bir bagka ¢alismada aile fonksiyonlar1
(problem ¢6zme, iletisim, roller, duygusal tepki verebilme, gereken ilgiyi gosterme, davranis
kontrolleri ve genel fonksiyonlar) ile bilgisayar ve internet bagimlilig1 arasindaki iliski
incelenmis, bilgisayar ve internet bagimliliginin aile fonksiyonlarmi olumsuz yonde etkiledigi
saptanmigtir (Balkan, 2011). Sahan ve Capan (2017) internet bagimhilig: ile kisilerin biligsel
carpitmalar1 ve sosyal kaygi diizeyleri arasinda iliski olup olmadigini anlamak igin bir ¢alisma
ylriitmislerdir. Arastirmanin sonucu degiskenlerin internet bagimhligim1i %44 oraninda
yordadigini gostermistir. Ergenlerle yapilan bir calismada ise internet bagimliligi, akran baskisi
ve sosyal destek arasindaki iliski incelenmistir. Bulgulara gore akran baskisi azaldikga internet

bagimlhiliginin da azaldig1 sonucuna varilmistir (Esen ve Giindogdu, 2010). Bu calismalar
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internet bagimlilifin sosyal yasamdaki degiskenlerin azalmasiyla artig gosteren bir olumsuzluk

oldugunu gostermektedir.

Bu arastirmada sosyal yasamda istenmeyen bir degisken olan yalnizligin, internet
bagimligini arttirdigl incelenmektedir. Bulus (1997), yalmzli§i bireyin toplumda tek basmna
olmasi geklinde tanimlamaktadir. Izolasyon bireyin sosyal cevresindeki insanlar tarafindan
uzakta tutulmasiyken, yalnizlikta birey sosyal ¢evreden uzaklasmay1 kendi segmektedir. Ancak,
yalnizlik ve yalniz hissetme farkli olabilmektedir. Bazen birey sosyal cevresinde insan varken de
kendini yalniz hissedebilir (Cacioppo, Grippo, London, Gossens ve Cacioppo, 2015). Yalnizliga
neden olan etkenlerin cesitliligi ve yalnizlik olgusunun pek ¢ok psikososyal degisken ile iliskili
olmas1 bu konuda c¢alismalar yapilmasini gerekli kilmistir. Bulus (1997), yaptig1 ¢alismada
yalnizlik ve sosyal iliskilerden alman doyum arasindaki iligkiyi incelemis ve anlamli fark
bulmustur. Akkul ve Ummet (2007) ise yaptiklari galismada yalnizlik ve algilanan anne baba
tutumlar1 arasindaki iliskiye bakmuglardir. Bulgularma gore anne tutumu igin anlamh fark
bulunmamis ancak algilanan baba tutumu degiskeninin 6grencilerin yalnizlik diizeylerini farklh
Olctide etkiledigi saptanmustir. Ayan (2017), Kirklareli'ndeki cesitli liselerde yiirittigi
calismada Ogrencilerin yalmizlik ve utangaghk diizeylerinin 6z-yeterlik ve o6fke kontrolleri
tizerindeki etkilerini incelemistir. Arastirma sonucunda 0z-yeterlik ve 6fke kontrolleri tizerinde
yalnizlik igin pozitif yonde utangaclik igin ise negatif yonde anlamli fark bulunmustur. Bir bagka
calismada yalnizlik duygusunun akilli telefon bagimhiligini etkileyip etkilemedigine bakilmuistir.
Cikan bulgular yalnizlik duygusu yogunlastikca akilli telefon kullaniminin arttigini gostermistir
(Mert ve Ozdemir, 2018). Bu arastirmalar yalniz bireylerin sosyal, duygusal ve psikolojik alanda

zorluklar yasadigina isaret etmektedir.

Benlik saygisi, bireyin kendisine yonelik algilarindan olusan benlik kavramini olumlu
bulmasidir. Bireyin kendine yonelik algilari tamamen olumlu olmayabilir ama kendisindeki
eksikliklere ragmen benligine sayg1 duyabilir. Birey bunu yaparken kendisine tistiin ya da asag:
ozellikler atfetmez. Ciinkii benlik saygis1 kendini oldugu gibi gormek, kabullenmek ve o sekilde
sevmektir (Yoriikoglu,2000). Karahan ve arkadaslari (2004), yaptiklari ¢alismada iiniversite
ogrencilerinin yalnizlik diizeyleri ve benlik saygilar1 arasindaki iliskiye bakmislardir.
Aragstirmada; tiniversite Ogrencileri benlik saygisi, insanlara giiven, elestirilere karsi agiri
duyarlilik, depresif duygulamim, psikosomatik belirtiler, kisiler arasi iliskilerde tehdit hissetme
ve tartismalara katilma diizeylerine gore degerlendirilmistir. Bu degiskenlerin Ogrencilerin
yalnizlik diizeyleriyle iliskilerine bakildiginda anlamli fark oldugu gozlenmistir. Bununla
birlikte benlik saygis1 yiiksek olan ogrencilerin daha kolay sosyallestikleri sonucuna varilmistir.
Bir baska galismada ise kisilerin anne ve babalarindan aldig1 sosyal destegin benlik saygisi
diizeyini belirlemede bir etkisi olup olmadig1 incelenmistir. Bulgulara gore hem aileden hem de
arkadaslardan alinan sosyal destegin Ogrencilerin benlik saygisini arttirmada onemli bir role
sahip oldugu gortlmistiir (Taysi,2000). Giir (1996), benlik saygis1 ve depresyon arasindaki

iliskiyi incelemek icin ergenlerle bir ¢alisma yiiriitmiis ve ergenlerde olumsuz duygu durum
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artis gosterdiginde benlik saygilarinda azalma oldugu sonucuna ulagsmistir. Bu ¢alismalar benlik

saygismin psikolojik saglig1 koruyucu niteligini gostermektedir.

Mutluluk, insanlar1 bir seyler yapmaya tesvik eden, onlar1 yonlendiren en o6nemli
degiskenlerden biri olmasi sebebiyle ge¢misten giintimiize iizerinde ¢okga galisma yapilan
konulardan biri olmustur (Odabasi, 2016). Dogan, Sapmaz ve C6tok (2013) mutlulugu, kisinin
yasadig1 hayattan zevk almasi, olumlu duygular:1 daha fazla hissederken olumsuz duygular
daha az hissetmesi olarak ifade eder. Ozbay ve arkadaslar1 (2012) {iniversite dgrencileri ile
yuriittiigii calismada duygusal diizenleme, mizah tarzlari, 6z-yeterlilik ve basa ¢ikma stratejileri
ile 6grencilerin dznel iyi olusu arasinda olumlu yénde iligki oldugunu bulmuslardir. Universite
ogrencileri ile yapilan bir bagka ¢alismada 6z-elestiri ile mutluluk arasindaki iliskiye bakilmaistir.
Oz-elestiri igsel Oz-elestiri ve karsilastirmaya dayali 6z-elestiri olmak iizere iki boyutta
incelenmistir. Her iki alt boyutun da mutlulugu olumsuz yonde yordadig1 saptanmistir (Dogan,
Sapmaz ve Cotok, 2013). Literatiire bakildiginda mutluluk kavraminin iyimserlik kavramiyla
iliskisinin incelendigi calismalara rastlanmistir. Bu ¢alismalardan biri geng yetiskinler tizerinde
yapilmis olup iyimserligin mutluluk tizerinde olumlu yonde etkisi oldugu goriilmiistiir (Giilcan
ve Bal, 2014). Benzer sekilde Eryilmaz ve Atak’in (2011) ergenlerle yaptigr calismada da
iyimserlik egiliminin ©6znel iyi olusu anlamli derecede yordadig ortaya konulmustur. Bu
calismalarda benlik saygisina benzer olarak mutlulugunda bireyin yasamindaki olumlu

etkilerini gostermektedir.

Sosyal yalnizlik arttikca ve sosyal 0z-giiven azaldik¢a internet bagimliligin artmaktadir
(Iskender, 2018). Demir ve Kutlu’da (2016) yalniz bireylerin internet bagimliligi diizeylerinde
artis oldugunu bulgulamistir. Sapmaz ve Totan (2018) mutlu bireylerin daha az internet
bagimlis1 olma egilimi gosterdiklerini belirlemislerdir. Bu bulgular dogrultusunda, bu
arastirmada mutluluk ve benlik saygisi yiiksek bireylerin daha az yalnizlik hissettikleri ve
internet bagimhili§1 diizeylerinde azalis olduguna yonelik hipotez model test edilmigtir. Bu
modele kuramsal temeli, Caplan’in (2003) problemli internet kullanim1 yiiksek olan bireylerin
yalniz bireyler olduklarma yonelik agiklamalarna dayanmaktadir. Bu kuramsal agiklamaya
gore (Caplan, 2010) yalmiz olan bireylerin sosyal yeterlikleri de azalmakta, azalan sosyal
yeterlilikle yiiz yiize iletisim yerini internet {izerinden yapilan iletisime birakmakta ve bu

durumda sosyal yasam1 daha da olumsuz hale getirmektedir.

2. YONTEM

2.1. Arastirma katilimcilar

Calismanin orneklemi 2017-2018 6gretim yilmin ikinci donemi Aydin Adnan Menderes
Universitesi'nin cesitli fakiiltelerinden secilen 374 ogrenciden olugmaktadir. Bunlarin 259"u
kadin (%69,30), 1151 ise erkektir (%30,50). Katilimcilarin 110"u birinci sinif (%29,20), 79'u ikinci
sinif (%21,00), 92’si tiglincii smif (%24,40) ve 96's1 ise dordiincii smif (%25,50) devam eden

{iniversite Ogrencisidir. Orneklemdeki 6grencilerin yas araligi 18 ile 24 arasindadir. Yas
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ortalamalar1 ise 20 yas 6 aydir. Arastirma katilimcilarinin segiminde kolay ulasilabilir 6rnekleme

yaklagimi kullanilmistir.
2.2. Veri Toplama Araglarn
2.2.1. Young internet Bagimlilig1 Testi Kisa Formu (YIBT-KF)

Olgek, Young (1998b) tarafindan gelistirilmis ve Pawlikowski, Altstotter-Gleich ve Brand
(2013) tarafindan kisa forma doniistiirtilmiistiir. Tiirkgeye tiniversite 6grencileri ve ergenler igin
Kutlu, Savci, Demir ve Aysan (2016) tarafindan uyarlanmistir. Olgegin 6zgiin formu internet
bagimlilig1 diizeyini ortaya koymak amaciyla gelistirilmistir. Tiirk literatiiriinde internet
bagimliligi diizeyini dlgmek icin baska Olgekler olsa da YIBT-KF hem ekonomik hem de
uygulanan yas gruplarinda gegerli ve giivenilir sonuglar vermesi agisindan tercih edilmektedir.
Olcek, 12 maddeden olusmaktadir ve besli derecelendirmede (1= Hicbir zaman, 5= Her zaman)
seklinde yapilandirilmistir. Olgekte tersten puanlanan madde bulunmamaktadir. Olgek
sonucunda ¢ikan yiiksek puan internet bagimhilig diizeyinin yiiksek oldugunu gostermektedir.
YIBT-KF'nin tek faktorlii yapilar1 dogrulayici faktor analizi ile test edilmis ve maddelerin iyi
uyum verdigi goriilmiistiir (x>= 173.58, s.d.= 53, CFI= 0.95, SRMR= 0.064 ve RMSEA= 0.079).
Olgegin i¢ tutarlik giivenilirlik katsayis:1 .85 olarak raporlanmistir. Kutlu ve arkadaslarinin (2016)
yaptig1 bu galisma YIBT-KF'nin gegerli ve giivenilir oldugunu gdstermektedir. Bu aragtirma igin

Olcegin ig tutarlik degeri .88 olarak hesaplanmistir.
2.2.2. Oxford Mutluluk Olgegi Kisa Formu (OMO-KF)

Hills, Argyle ve Crossland (1989) tarafindan gelistirilmis Dogan ve Cotok (2006)
tarafindan Tiirk¢eye uyarlanmistir. Bireyin mutluluk diizeyini 6lgmek amaciyla gelistirilmistir.
Literatiir incelendiginde bu konu ile ilgili yapilan ¢alismalarda siklikla bu 6lgek tercih edildigi
icin Tiirkceye uyarlamasi yapilmistir. Olgegin orijinal formu 29 madde ve dortlii
derecelendirmede hazirlanmistir. Daha sonra OMO, Hills ve Argyle (2002) tarafindan altili
derecelendirme tipinde ve 8 madde olacak sekilde kisa formu (OMO-KF) gelistirilmistir.
Tiirkgeye uyarlamasinda, besten fazla segenegin bulunmasi anlam ve anlasilirhk agisindan
zorluga neden oldugu icin Tiirkge form besli derecelendirme olacak sekilde hazirlanmistir.
Olgekten alinan yiiksek puanlar mutluluk diizeyinin yiiksek oldugunu belirtmektedir. Dogan ve
Cotok (2006) uyarlama ¢alismalarinda ilk olarak madde analizi yapmis ve dlgek maddelerinin
temsil giiciine bakmigtir. Bunun sonucunda 4. Maddenin madde toplam korelasyonu degerinin
30’dan diisiik oldugu sapmis ve olgekten ¢ikarmistir. Calismanin diger asamalar:t 7 madde
tizerinden degerlendirmistir. OMO-KF tek faktorlii yapisi dogrulayici faktor analizi ile test
edilmis ve tek faktorlii modelin dogrulandigi sonucuna ulasmustir. Tek boyuttan olusan dlgegin
i¢ tutarlilbik katsayis1 0,74 ve test-tekrar test giivenilirlik katsayis1 0,85 olarak bulmustur. Sonug
olarak bu Olgegin mutluluk diizeyini 6lgmede gecgerli ve giivenilir bir 6l¢gme aract oldugu
belirtilmistir (Dogan ve Cotok, 2011). Bu arastirma verisinde 6lgegin Cronbach alfa degeri 0,77

diizeyindedir.

Year/ Y1l 2019, Issue/Say: 10, 20-35. 24



Tartk TOTAN, Berna ERCAN, Esra OZTURK

2.2.3. Kendini Sevme/Ozyeterlik Olgegi (KS/O0)

KS/OO0, Tafarodi ve Swan (2001) tarafindan gelistirilmis olup Dogan (2011) tarafindan
Tiirkgeye uyarlanmustir. Olgegin amaci kisilerin benlik saygilarini kendini sevme ve 6z yeterlik
boyutlar: ele alinarak belirlemektir. KS/O0, 16 maddeden olusmaktadir ve besli derecelendirme
(I=Hi¢ uygun degil, 5=Tamamen uygun) seklinde hazirlanmistir. Dogan (2011) uyarlama
calismasinda oncelikle madde analizi yapmis ve 6lcegi temsil etmeyen madde olup olmadigina
bakmistir. Daha sonra olgegin yapisal gegerliligini belirlemek icin dogrulayici faktor analizi
yapmis ve Olgegin 6zgiin halindeki iki boyutlu yap1 dogrulamistir. Ayni zamanda, dlgiit ile ilgili
gecerliligi ortaya koymak amaciyla, bu olgek ile benzer ve farkli yapilar1 olgen oOlgekler
arasindaki iligkilere bakmistir. Olgegin giivenirligi i¢ tutarlilik ve test tekrar test giivenilirlik
yontemleri ile incelemistir. Cronbach Alfa i¢ tutarlilik katsayis1 “Kendini sevme” boyutu igin
0,83, “Oz yeterlik” boyutu igin 0,74 olarak hesaplamigtir. Iki hafta arayla yapilan test tekrar test
uygulamasindan sonra giivenilirlik katsayisi her iki boyut igin 0,82 oldugu hesaplamistir. Sonug
olarak yapilan bu galisma KS/OO'nin benlik saygisini dlgmek igin kullanilabilecek gegerli ve
giivenilir bir lgek oldugunu gostermektedir (Dogan, 2011). Olgegin Benlik Saygisi diizeyinde

iki alt boyutu dahil edilerek hesaplanan Cronbach alfa degeri bu arastirma igin 0,89'dur.
2.2.4. UCLA Yalnizlik Olgegi

Russell, Peplau ve Ferguson (1978) tarafindan gelistirilmis ve Yaparel (1984) tarafindan
ilk defa tilkemizde kullanilmistir. Daha sonra Demir (1989) bu ceviriyi gelistirmis, gegerlik ve
giivenirlik calismasini yapmustir. Olgegin amaci bireyin genel yalnizlik derecesini belirlemektir.
UCLA Yalmzlik Olgegi 20 maddeden olusmaktadir ve dortlii derecelendirme (1= Hig
yasamadim, 4= Sik sik yasarim) tipinde hazirlanmistir. Olcek 10'u diiz 10'u ters kodlanmus
maddelerden olugsmaktadir. Olgekten almabilecek en yiiksek puan 80, en diisiik puan ise 20’dir.
Olgekten alinan puan arttikga yalmzlik diizeyi de artmaktadir. Olgegin gegerliginin belirlenmesi
icin yalnizliktan yakinan ve yakinmayan gruplarin aldiklar1 puanlar karsilastirlmistir. Yapilan
t-testi sonucunda iki grup arasinda anlamli fark oldugu saptanmistir. Olgegin giivenilirliginin
belirlenmesi igin ise i¢ tutarlilik ve test tekrar test yontemleri kullanmustir. I¢ tutarlilik analizi
icin Cronbach alfa katsayis1 hesaplamistir (a= 0,96). Test tekrar test uygulamasindan sonra
Pearson momentler carpimi korelasyon katsayisi 0,94 olarak hesaplamistir. Elde edilen
bulgulara gére UCLA Yalnizlik Olgeginin gecerligi ve giivenilirligi yeterli bulunmustur (Demir,

1989). Bu Olgegin i¢ tutarlik degeri bu arastirma verisi i¢in 0,79'dur.
2.2.5. Kisisel Bilgi Formu

Aragtirmada toplanan veride katilimcilarin cinsiyet, yas ve siuf diizeyi gibi kisisel
bilgilerini belirlemek amaciyla Kisisel Bilgi Formu kullanilmistir. Bu formda, yas agik uglu bir
soruyla, cinsiyet ikiden se¢gmeli (Kadin - Erkek) bir soruyla, smif diizeyi ise dortten se¢meli (1.

Sinif - 2. Sinaf — 3. Sinaf - 4. Sinif) bir soruyla belirlenmistir.
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2.3. Arastirma modeli ve analizi

Aragtirmada bagimli degisken olarak internet bagimliligina yalnizlik, benlik saygis1 ve
mutluluk degiskenlerinin etkisi incelenmistir. Bunun i¢in 6ncelikle degiskenler arasindaki ikili
iliskiler Pearson Momentler Carpimi Korelasyon katsayilar1 kullanilarak hesaplamistir.
Belirlenen iligkiler sonrasinda arastirmanin hipotez modeline ait asamali analizler AMOS
programi araciligiyla yol analizi kullanilarak yapilmistir. Arastirma incelenen hipotez model

asagida yer almaktadir.

Sekil 1. Arastirmanin hipotez modeli

Mutluluk Yalmzlik

Benlik saygist Internet bagimlilig:

Arastirmanin hipotez modelinde bagimsiz degiskenler (egzojen) olarak mutluluk ve
benlik saygisi, bagimh degiskenler (endojen) internet bagimliligi ve yalmizliktir. Gozlenen
degiskenler icin yol analizi olarak kurgulanan hipotez modelde; mutluluk ve benlik saygis
arasinda pozitif yonde anlamli iliski oldugu, mutlulugun internet bagimliligi ve yalnizhk
tizerinde negatif yonde dogrudan etkisinin oldugu, benzer olarak benlik saygisinin da internet
bagimlilig1 ve yalmizhik tizerinde negatif yonde dogrudan etkisinin oldugu modellenmistir.
Ayrica mutluluk ve benlik saygisi arttikca internet bagimhilifini1 yalnizlik tizerinden dolayh
olarak etkilemektedir. Bu modele gore mutluluk ve benlik saygisi arttik¢a yalnizlik ve internet
bagimliligini azaltmaktadir. Diger bir ifadeyle mutluluk ve benlik saygisi yiiksek olan bireylerin
internet bagimhiligi ve vyalnizlik diizeylerinde azalma gozlenecegi hipotez olarak

incelenmektedir.

3. BULGULAR

Aragtirmada mutluluk ve benlik saygismin yalnizlikla internet bagimhiligina olan dogrudan
ve dolayl etkilerinin incelenmesi hedeflenmistir. Bu sebeple de dncelikle normallik, dogrusallik
ve ¢oklu bagint1 gibi varsayimlar incelenmistir. Arastirma verisinin tiim degiskenin de basiklik
kiigiik olduguna ulasilmistir. Bagimli ve bagimsiz degiskenler arasinda olusturulan basit
dagilim egrilerinde dogrusallik gézlenmistir. Bu sonuglar parametrik teknikler icin yeterli olarak

kabul edilebilir diizeydedir. Bunun f{izerine yiiriitiilen istatistiksel analizlerde 0Oncelikle
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arastirma degiskenleri arasindaki korelasyonlarin diizeyi ve anlamlilii incelenmistir. Bu

basamaga yonelik yiiriitiilen analizlerde ulasilan sonuglar asagida tablo 1'de yer almaktadir.

Tablo 1. Arastirma degiskenleri arasindaki korelasyonlar

Benlik
Degiskenler Yalmizlik  Mutluluk

Saygisi
Yalnizlik -
Mutluluk -0,38* -
Benlik Saygis1 -0,42* 0,64* -
Internet Bagimlilig: 0,19* -0,29* -0,21*

*p<.01

Arastirma bulgularinin ilk kismin1 arastirma degiskenleri arasindaki korelasyonlariin
incelenmesi olusturmustur. Bu amagla yiritiilen analizlerde Pearson momentler carpimi
korelasyon sonuglar1 yalmizlik ve mutluluk ile benlik saygisi arasinda negatif, internet
bagimliligiyla pozitif yonde anlamli korelasyon oldugu belirlenmistir. Buna gore yalnizlikla
mutluluk arasinda etki biiytikliigii 0,14, benlik saygisiyla 0,18 ve internet bagimliligiyla ise 0,04
diizeyindedir. Arastirmanin bir diger degiskeni olan mutluluk benlik saygisiyla pozitif yonde
0,41 diizeyinde etki biiyiikliigiinde anlaml iliskiye sahipken internet bagimliligiyla negatif
yonde 0,08 diizeyinde etki biiyiikliigiiyle iliskilenmistir. Son olarak benlik saygis1 ve internet
bagimliligiyla negatif yonde 0,04 etki biiyiikliigii diizeyinde anlamli bir iliski belirlenmistir. Tkili

iligkilerin incelenmesinden sonra yol analizlerine gecilmistir.

-19
J Mutluluk = > Yalmzlik
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Sekil 2. Arastirmanin hipotez modelinin yol analizi sonucu

Gozlenen degiskenlerle yol analizinde mutluluk ve benlik saygisinin iligkili olduklar1 her

iki degiskenin internet bagimhligi ve yalmzhigr dogrudan etkiledigine yonelik bir model
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incelenmistir. Modelde mutluluk ve benlik saygis1 degiskenleri bagimsiz degiskenler (egzojen)
internet bagimlilig1 ve yalnizlik ise bagimli degiskenler (endojen) ise mutluluk ve benlik saygisi
degiskenleridir. Standardize edilmis regresyon katsayilari incelendiginde mutluluk ve benlik
saygis1 arasindaki korelasyonun pozitif yonde .64 diizeyindedir. Mutluluk ve yalmzhk
arasindaki standardize edilmis regresyon katsayisi -.19, mutluluk ve internet bagimlilig:
arasindaki standardize edilmis regresyon katsayisi ise -.26 olarak belirlenmistir. Benlik saygisi
ve internet bagimlig1 arasindaki standardize edilmis regresyon katsayisi -.04, benlik saygis1 ve
yalnizlik arasindaki standardize edilmis regresyon katsayisi ise -.30 olarak hesaplanmistir.
Mutluluk ve benlik saygisi birlikte yalnizlikta olusan degisimin %20"hik kadar bir kismini
agiklarken internet bagimliliginda %9’luk bir degisimi agiklamislardir. Gozlenen degiskenler
icin ytriitiilen yol analizi sonucunda degiskenler arasindaki standardize edilmis yollarin

istatistiksel anlamlili§ina yonelik analiz sonuglar asagida sunulmustur.

Tablo 2. Gozlenen degiskenlerle yol analizi sonucu

Yol Tahmin s.h. t p
Mutluluk = Internet bagimlilig: -0,508 0,123 4,129 ,000*
Benlik saygis1 2 Yalnizlik -0,273 0,056 4912 ,000%*
Mutluluk 2 Yalnizlik -0,377 0,118 3,189 ,001*
Benlik saygis1 2> Internet bagimlilig -0,037 0,058 ,643 ,520
*p<.05

Gozlenen degiskenler icin yol analizi sonucunda mutlulukla internet bagimlilig:1 ve
yalnizlia ait yollarin, benlik saygisiyla da yalnizlik arasindaki yolun istatistiksel olarak anlaml
olduguna ancak benlik saygisi ve internet bagimhili§1 arasindaki yolun istatistiksel olarak
anlamli olmadigina ulasilmistir. Modelin uyum iyiligi indeksleri incelendiginde ise x?/serbestlik
derecesinin 2,47, karsilastirmali uyum iyiligi degerinin (CFI) .99, yaklasik hatalarin ortalama
kare kokii (RMSEA) degeri .06 olarak hesaplanmistir. Model uyum iyiligi indeksleri yeterli olsa
da benlik saygisinin internet bagimhilig1 tizerinde dogrudan etkisine ait yolun istatistiksel olarak
anlamsiz olmasindan dolay1 benlik saygisinin yalnizlik tizerinden internet bagimhiligina dolayh
bir etkisinin olabilecegi diisiiniilerek bu yalnizlik ve internet bagimhilig1 arasma bir yol daha

eklenerek hipotez model revize edilmistir. Yeniden diizenlenen modele ait sonuglar asagidadir.
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Sekil 3. Arastirmanin yeniden diizenlenen hipotez modelinin yol analizi sonucu

Benlik saygisi ve internet bagimlilifi arasndaki yolun istatistiksel olarak anlamsiz
olmasindan dolay1 yeniden diizenlenen hipotez modelin gozlenen degiskenler icin yol analizi
sonucunda ulasilan standardize edilmis regresyon katsayilari; mutluluk ve benlik saygisi
arasinda .64 diizeyinde iliski oldugu, mutlugun yalnizligr -.19, internet bagimhligi -.25
diizeyinde, benlik saygisinin ise yalmzlig: -.30 diizeyinde etkiledigine ulasilmistir. Yalnizlik ve
internet bagimhlig1 arasindaki yol ise .09 olarak belirlenmigtir. Mutluluk ve benlik saygisi
yalnizliktaki degisimin %20’sini agiklarken mutluluk ve yalnizlik iizerinden benlik saygisi
internet bagimhiligindaki degisimin ancak %9 unu agiklamada yeterlidir. Yol analizi sonucunda
degiskenler arasindaki standardize edilmis yollarin istatistiksel anlamliligina ait analiz sonuglar:

asagida yer almaktadir.

Tablo 3. Yeniden diizenlenen modelde gozlenen degiskenlerle yol analizi sonucu

Yol Tahmin s.h. t P
Mutluluk = Internet bagimlilig: -0,377 0,118 3,198 ,001*
Benlik saygis1 2 Yalmzlik -0,273 0,055 4,926 ,000*
Mutluluk > Internet bagimlilig: -0,492 0,102 4,808 ,000*
Yalnizlik > Internet bagimlilig: 0,088 0,052 1,685 ,092
*p<.05

[k hipotez model sonuglarinda oldugu gibi yeniden diizenlenen gozlenen degiskenler
icin yol analizi sonucunda da mutlulukla internet bagimlihig1 ve yalmizhiga ait yollarla benlik
saygist ve yalmizlik arasindaki yol istatistiksel olarak anlamlidir. Ancak yalnizlik ve internet
bagimlilig1 arasindaki yol ise istatistiksel olarak anlamsizdir. Modelin uyum iyiligi indeksleri
x?/serbestlik derecesinin 0.58, karsilastirmali uyum iyiligi degerinin (CFI) 1.00, yaklasik hatalarin
ortalama kare kokii (RMSEA) degeri .00 olarak belirlenmistir.
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4. TARTISMA ve SONUC

Kisinin kendini oldugu gibi gormesi ve sevmesi anlamina gelen benlik saygisi kisinin
mutlu olma durumunu da etkileyebilmektedir. Bu sebeple de benlik saygisi ve mutluluk
arasindaki iliskiyi inceleyen aragtirmalar mevcuttur. Cevik ve Yildiz (2016) pedagojik
formasyon Ogrencileri {lizerinde yaptiklar1 ¢alisma sonucunda benlik saygist ve mutluluk
arasinda pozitif yonde anlamli bir iliski saptamuslardir. Giiler ve Gazioglu (2008) psikolojik
danismanlik ve rehberlik oOgrencilerinin 6znel iyi olma hallerini etkileyen degiskenleri
incelemigler ve bu inceleme sonucunda benlik saygisinin mutlulugu en {ist diizeyde etkileyen
degisken oldugu sonucuna varmislardir. Karairmak ve Cetinkaya (2011) ise yaptiklar: ¢calismada
benlik saygisi ile mutluluk ve psikolojik saglamlik arasindaki iliskiye bakmigslar ve galisma
sonucunda bireyin kendine doniik algilari pozitif ise duygularinin olumlu olma ihtimalinin
daha yiiksek oldugunu belirlemiglerdir. Bunun yaninda bireyde benlik saygisinin artmasiyla
psikolojik saglamligin da artacagi goriistine ulasmuslardir. Deneve ve Cooper (1998) da
yaptiklar1 ¢alismada benlik saygisi ve mutluluk arasinda yiiksek bir iliski oldugunu
saptamuglardir. Bu arastirmada da yukaridaki 6rneklerde oldugu gibi benlik saygis1 ve mutluluk

arasinda pozitif yonde bir iliski belirlenmistir.

Arastirmanin diger bir bulgusu ise yalnizlik arttik¢a internet bagimliligini gostermesidir.
Alan yazinda bu bulguya da benzer bulgular bulunmaktadir (Caplan, 2006; Yao ve Zhong,
2014). Aile iginde ve sosyal yasamda karsilagilan problemler kisinin sevgi ihtiyacmi
karsilayabilmek i¢in sanal ortama yonelmesine neden olabilmektedir. Alan yazindaki ¢alismalar
bu hipotezi dogrular niteliktedir. Anl1 (2018), ergenlerle yaptig1 ¢alismanin bulgular: sonucunda
kisinin sosyal, duygusal iliskilerde ve aile iligkilerinde yalmizlik hissetmesinin internet
bagimlilig: tizerinde etkili oldugunu belirtmigtir. Yalnizlik duygusundan kagmak igin bireyler
sosyal medyada paylasimlarimi artirarak sosyallesmeye calismaktadirlar. Bu durum bireylerin
internet kullanimini giin gectikge artirmalarina ve sonucunda internet bagimlilifina sebep
olmaktadir (Ummet ve Eksi, 2016). Kim, LaRose ve Peng (2009) yalnizlik sorunu yasayan
kisilerin bunu ¢6zmeye c¢alismak yerine sorunlu internet kullanimi davranisi
gelistirebileceklerini fakat bu durumun hissedilen yalnizlig1 artirabilecegini ifade etmislerdir.
Yapilan bagka bir ¢alismada genglerin interneti yalnizliktan kurtulmak igin bir ara¢ olarak
gordiigli ancak internet kullanimi artirmalari durumunda daha ok yalmizhiga diistiikleri
saptanmigtir (Ozen ve Korukcu Sarici, 2010). Yao ve Zhong (2014) da yaptiklar1 galismada
internet kullaniminin yalnizlik duygusundan uzaklasmak igin yararli olmadigini kisinin zaman
gectikce daha ¢ok yalmizlik hissettigini ortaya koymustur. Bu arastirmada ise yalnizlik internet
bagimliligiyla iligkili ancak dogrudan etkiye sahip olmayan bir degisken olarak belirlenmistir.

Bu durum aragtirma drnekleminin geng yetiskin olmasindan kaynakli olabilir.

Ulkemizde yapilan diger calismalarda bu arastirmada ortaya konan yalnizlik artikca
internet bagimliliginin arttigini gosteren korelasyon bulgusuyla benzerlik tagimaktadir. Ornegin
Cagir (2010) lise ve tiniversite 6grencileriyle yaptigi calismada 6grencilerin iginde bulunduklar:

yalnizlik halinin onlar1 problemli internet kullanmaya ittigini veya problemli internet
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kullaniminin 6grencileri yalmizlagtirdigl sonucuna varmistir. Ayni zamanda mutluluk seviyesi
diisiik olan 6grencilerin problemli internet kullanmaya daha c¢ok yoneldikleri veya problemli
internet kullanimi sonucunda 6grencilerin mutluluk seviyesinin diistiigiinti saptamistir. Dogan
(2016) sosyal ag siteleri kullanimimnin ergenler {izerindeki etkisine bakmis ve sosyal ag sitelerinin
kullanimmin ergenleri mutlu ettigini saptamistir. Fakat zaman gectikce bu durumun tersine
donme ihtimalinin g¢ok yiiksek oldugunu belirtmis ve ergenin giin gectikge kendi igine
kapanacagini, onu mutlu eden sosyal ag sitelerinin kullaniminin ona yetmemeye baslayacagini
ifade etmistir. Meral ve Bahar (2016) yaptiklar1 calismada problemli internet kullaniminin kisiyi
cevresinden uzaklastirarak yalnizlastiracagi gibi yalnizligin da kisinin internete siginmasina ve
sonucunda da yalmzhigin problemli internet kullanimina sebep olabilecegi sonucuna
varmuglardir. Batigiin ve Hasta (2010) yalniz oldugunu hisseden bireylerin internet bagimlili1
Olceginden yiiksek puan alan bireyler oldugunu saptamiglardir. Ayni zamanda sosyal
iliskilerinde sorun yasayan, mutsuz bireylerin de internet kullanmaya yoneldiklerini

belirtmislerdir.

Yalnizlik ve benlik saygisi arasindaki negatif yonlii iliski daha 6nceki calismalarda da
ortaya konmustur (Brewer ve Kerslake, 2015; Blachnio ve Przepiorka, 2019). Bu arastirmada
benzer bir bulgu s6z konusudur. Literatiirdeki diger ¢alismalar incelendiginde bu
degiskenlerden benlik saygisinin internet bagimlilig1 iizerindeki etkisi konusunda bir fikir
birligi bulunmadig goriilmektedir. Young (1999) bireylerin olumsuz duygu ve diisiincelerden
kagmak igin internete yoneldiklerini depresyon ve diisiik benlik saygisi durumlarinin da
tetikleyici nedenler olabilecegini 6ne stirmiistiir. Niemz, Griffiths ve Banyard (2005) benlik
saygis1 diiglik kisilerin uyum saglama sorunlar1 yasadiklarin1 bu nedenle insanlarla yiiz ytize
etkilesim kurmak zorunda kalmadan sosyallesebilecekleri sanal ortami diger bireylere gore
daha ¢ok tercih ettiklerini soylemislerdir. Stieger ve Burger'm (2010) ¢alisma bulgularina gore
internet bagimlilig1 diizeyleri yiiksek olan kisiler diisiik benlik saygisi puanlar: almistir. Aydin
ve Sar1 (2011) aile tutumlarmin internet bagimlilig: diizeyini etkiledigini benlik saygisinin araci
bir etkiye sahip oldugunu soOylemislerdir. Baskici ailelerin yeterince desteklenmeyen
cocuklarinin diisiik benlik saygisina sahip oldugu ve istediklerini Ozgiirce yapabildikleri
internet ortamina yoneldikleri sonucuna ulasmislardir. Bazi arastirmacilar ise ¢alismalarinda
internet bagimlilig: ile benlik saygis1 arasinda bir iliski bulamamuislardir (Berber Celik ve Odaci,
2012; Eroglu ve Bayraktar, 2017). Bu arastirma bulgusunda da internet bagimliligi benlik

saygisindan etkilenmemektedir.

Aragtirma bulgular1 dikkate alindiginda psikolojik danisma ve rehberlik faaliyetlerinde
pozitif yasami destekleyen, mutlulugu arttirmaya yonelik calismalarin yapilmasi internet
bagimliliginin azaltilmasinda etkili olabilecegi sdylenebilir. Yine bireyin mutlulugunu arttiran
hobiler, serbest zaman aktiviteleri, spor etkinlikleri ve diger sosyal yasam etkinlikleri onlarin
internet bagimhiligini azaltmada dogrudan etkiye sahip olacaktir. Bununla birlikte benlik
saygisini arttiran psikoegitim programlar1 ve grup rehberligi gibi kisisel sosyal rehberlik

etkinlikleri ise yalnizlig1 azaltmada koruyucu bir destek saglayabilir. Bu arastirmanin tiniversite
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ogrencilerinde yapilmasi internet bagimliliginin ciddi bir sorun oldugu ergenlik donemiyle ilgili

smirh bilgi saglamaktadir. Bu sebeple benzer hipotez modeller ergen bireylerle de test edilebilir.
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Okullarda c¢alisan Rehberlik ve Psikolojik Danismanlardan okul Rehberlik ve Psikolojik
Danismanlik programlarini gelistirmeleri ve diger programlar i¢in miisavirlik hizmeti vermeleri
beklenmektedir. Bu baglamda Rehberlik ve Psikolojik Danismanlarinin hizmetdncesinde
program gelistirme egitimi almalar1 gerekir. Bu arastirmanin amaci ise program tasarisi
hazirlayan rehberlik ve psikolojik danismanlik lisans 6grencilerinin program gelistirme dersine
yonelik tutumlarini, program tasaris1 uygulamasi ile ilgili goriislerini ortaya koymak, hazirlamis
olduklar1 program tasarilarini incelemektir. Arastirma karma desen gercevesinde planlanmistir.
Nicel boyut tarama, nitel boyut durum galismasi arastirmasi ile yiiriitiilmiistiir. Ogrencilerin
program gelistirme dersine olan tutumlar1 nicel verileri olusturmus ve bu veriler 6lgek aracilii
ile elde edilmistir. Arastirmanin nitel verilerini olusturan program tasaris: uygulamasina yonelik
goriisler igerik analizi, program tasarilar1 ise betimsel analizle incelenmistir. Arastirmanin
sonucuna gore program tasarist hazirlayan Rehberlik ve Psikolojik Danusmanlik 6grencilerinin
program gelistirme dersine karsi tutumlarinin orta seviyede oldugu ve 6grencilerin biiyiik bir
¢ogunlugunun program tasarist uygulamasi ile ilgili olumlu goriislere sahip oldugu
goriilmiistiir. Program tasarilarinin tamami genel hedef yazma kriterlerine uygundur. Kazanim
yazma, Ogrenme-Ogretme siireclerinin planlanmasi, Olgme-degerlendirme siireglerinin
planlanmasi, 6rnek etkinliklerin gelistirilmesi, program gelistirme modeli onerisi gelistirme
konularinda ise hatali ve eksik 6grenmeleri olan 6grenciler mevcuttur. Arastirmacilara kazanim
yazmaya, program Ogelerini birbirleri ile iliskilendirebilmeye, program gelistirme modellerini
orneklendirmeye yonelik uygulamali ders etkinliklerinin etkilerini aragtirmalar1 6nerilmektedir.

Anahtar Kelimeler: Program Tasarimi, Program Gelistirme, Rehberlik ve Psikolojik Danismanlik
Programlari

Examination of the Program Design Practices of Guidance and Psychological Counseling Students

ABSTRACT

The Guidance and Psychological Counselors who work at schools are expected to develop school
Guidance and Psychological Counseling programs and to provide consultancy services for other
programs. In this context, program development training of Guidance and Psychological Counselors is
one of the topics which must be studied. The purpose of this study is to determine the attitudes of the
Guidance and Psychological Counseling students, who prepare program drafts, to reveal their
viewpoints on program draft application, and to evaluate the program proposals they prepared. The
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study was planned in the mixed design framework. The Quantitative Dimension Review was carried
out with a Qualitative Dimension Case Study. The attitudes of students towards program development
constituted the quantitative data; and these data were obtained through the scale. The viewpoints of the
students on the program draft application, which constituted the qualitative data of the study, were
analyzed with Content Analysis, and the program drafts were analyzed with descriptive analysis.
According to the results of the present study, it was determined that the viewpoints of the Guidance
and Psychological Counseling students, who prepared program proposal, towards program
development training were at a moderate; and the majority of the students had positive viewpoints on
the program draft application. All of the program proposals are in line with the general target writing
criteria. However, there are also students who had incorrect and incomplete learning in acquisition
writing, planning of learning-teaching processes, planning of measurement-evaluation processes,
developing sample activities and developing suggestion on program development model. It is
recommended to researchers that they investigate the effects of applicable lesson activities targeting
acquisition writing, associating of program elements with each other, and illustrating program
development models.

Keywords: Program Design, Program Development, School Guidance and Psychological Counseling
Programs

1. GIRIS

Bir egitim kurumunun o6grenme kosullari, 6grenme yasantilari, 6gretim olanaklar:
(zaman, mekan, araglar ve gerecler), Ogretmen ve diger program paydaslarini stirekli
bilgilendirme ve istekli hale getirme gibi operasyonel ¢abalarin tiimii program gelistirme
kapsamina girer. Tamamen uygulama ve arastirma agirlikli bir alan olan program gelistirme
isini, masa baginda kagit tizerinde yapilan degisiklikler olarak algilamak dogru degildir (Varis,
1994). Program gelistirme igin ihtiya¢ durumunu belirlemeleri yapmak gerekir. ihtiyag
durumunun belirlenmesinden sonra yapilacak ilk is, amaglar1 ve kapsami belirlemektir. Amag

ve kapsam ise tiim etkinliklerin belirlenmesine kilavuzluk eder (Dogan, 1997).

Program gelistirmeyi gergeklestirebilmek igin programin en az bir kez uygulanmis
olmasi gerekir. Uygulanmadan 6nce hazirlanan program bir tasaridan ibarettir, program tasarisi
olarak adlandirilir. Varig'mn (1994) ifadesi ile program tasarisi bir kitap rehber veya kilavuzdur.
Demirel (2015), program tasarist hazirlarken; hedef, igerik, egitim ve smama durumlar
Ogelerinin nasil hazirlanacagini ayrintili bir sekilde agiklamaktadir. Buna gore hedefler
hazirlanirken 6grenci davranisina doniik olmalidir, siireci degil tiriinii yansitmalidir, hangi alani
yansittig1 belirtilmelidir. Igerigin gecerli ve giivenilir olmasma dikkat edilmelidir. Gegerlilik,
bilginin zamana gore dayanikliligy; giivenirlik ise saglamhg: ile ilgilidir. Igerik &grenci
seviyesine uygun ve kullanilabilir olmalidir. Igerik diizenlemesinde ise somuttan soyuta,
basitten karmasiga, kolaydan zora, biitiinden parcaya ya da parcadan biitiine, giiniimiizden
gecmise, yakin cevreden uzaga dogru bir siralamada olmasma dikkat edilmelidir. Ogrenci
agisindan Ogrenme yasantillar1 olarak adlandirilan, egitim durumlari, 6grencide program
sonunda gormek istedigimiz Ozellikleri gergeklestirmeye yonelik etkinliklerdir. Smama
durumlari ise bu 6zelliklerin program sonunda kazandirilip, kazandirilmadigini tespit etmeye

yonelik etkinliklerdir.
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Bir okulun egitim programimi olusturan Ogeler RPD (Rehberlik ve Psikolojik
Danismanlik) programi, okul 6gretim programi ve ders dis1 etkinlikler programi seklindedir.
RPD programi egitim programimin tamamlayict 6gelerinden birisidir. Okullardaki RPD alani
calisanlar1 ise okul danismani olarak isimlendirilebilir. Her ne kadar farkli fikirler halen
tartisiliyor olsa da okul psikolojik danismanlarinin hem ruh saghigi damismani hem de egitimci
olarak kabul edilmesi daha uygundur. Amerikan Okul Danismanlar1 Birligi'de okul

danismanlarin egitimci olarak kabul etme konusunda paralel goriislere sahiptir.

Tiirkiye’de ilk RPD lisans programi, 1965 yilinda Ankara Universitesinde “Egitim
Psikolojisi ve Rehberlik” adli boliimle baslamistir. Daha sonralar1 egitim fakiiltesi biinyesinde
yayginlagsan RPD lisans programlarinda program gelistirme dersi ile iligkili olan 6gretmenlik
meslek bilgisi dersleri yer almaya baglamistir (Halmatov, 2014). Ayrica “RPD’de program
gelistirme” dersi zorunlu alan egitimi dersi olarak okutulmaktadir. Bu ders kapsaminda
egitimde program gelistirme yer almaktadir (YOK, 2018). Egitimci olan okul danigmanlarinin,
program gelistirme alaninda bilgi ve becerilere sahip olmasi beklenmektedir. Okul danismanlar:
egitim programcilarina danisimcilik (miisavirlik, konsiiltasyon) hizmeti sunmaktan ve okul RPD
programlarin1 gelistirmekten sorumludurlar (Erkan, 2017). Bu durumda Okul RPD
programlarinin gelistirilmesinde gorev alacak olan aday RPD’larin program gelistirme
konusunda egitilmesi, ele alinmasi gereken calisma alanlarindandir. Ancak ilgili literatiir
incelendiginde RPD alaninda program gelistirme arastirmalarina az sayida yer verildigi

goriilmektedir.

Program tasaris1 ¢alismalari ile ilgili yapilan arastirmalarin en 6nemli katkis1 6gretim ve
ogrenme siireglerini olumlu yonde gelistirmesidir (Akker, J.V. D., 2007). Cesitli alanlarda
program tasarilarinin hazirlanmasina yonelik arastirmalar incelendiginde bunlarin agirhkl
olarak 0gretmenlerin hizmetigi egitimi (Kontas, Yagc1 2016; Dogan, Cakiroglu, Cavus, Bilican ve
Arslan, 2011; Onen, Mertoglu, Saka ve Giirdal, 2010) ve fen bilimleri egitimi (Yildirim, 2000;
Yildirim, Kurtuldu ve Aydimn, 2003 ) alanlarinda oldugu goriilmektedir. Bunlardan Isen ve
Kavecar (2006) Fizik dersi igin gelistirilen bir program tasarisinda sirayla; ihtiya¢ analizi yapmus,
Bloom taksonomisine gore hedef davrarmis belirlemis, konu basliklar1 belirlenmis, belirtke
tablosu hazirlamis, igerik analizi yapmis, asamalilik ¢izelgesi hazirlamig, egitim durumlar:

glnliik planlar hazirlanmis, basar 6lgegi hazirlamiglardir.

Bu arastirmada RPD’de Program Gelistirme dersini alan 0grencilerin program tasarisi

uygulamalar1 degerlendirilmistir. Arastirma sorular1 asagidaki gibi belirlenmistir.
Program tasarist hazirlayan RPD 6grencilerinin,

1. Program gelistirme ve 6gretim (EPO) dersine ydnelik tutumlari nedir?
2. EPO dersine yonelik tutumlari mezun olduktan sonra ¢alismay1 planladiklari kurum
tiirtine, cinsiyete ve simif seviyesine gore anlamli bir farklilik gostermekte midir?

3. Program tasarilar1 nasildir?
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2. YONTEM
2.1.Model

Bu arastirmada nicel ve nitel desenleri kapsayan karma arastirma tiirii kullanilmistir.
Arastirmanin nicel boyutu karsilastirma tiirti iliskisel tarama modeli ile yiirtitiilmiistiir.
Karasar’a (2016) gore karsilastirma tiirii iligskisel tarama modelinde en az iki degisken vardir.
Smanmak istenen bagimsiz degiskene gore gruplar olusturulurken, bagimli degiskene gore
farklilasma olup olmadigina bakilir. Bu arastirmada ise bagimsiz degiskenler Ogrencilerin
calismay1 planladiklari kurum tiirii, cinsiyet ve sinif seviyesidir. Bagiml degisken olan RPD’de
program gelistirme dersine olan tutumlarin, gruplara gore farklilasip farklilasmadigina
bakilmistr.

Aragtirmanin nitel boyutu “durum c¢alismasi arastirmasi” modeli ile ele almmuistir.
Durum ¢alismasinda “gercek yasam, giincel sinirh bir sistem (durum) veya belli bir zaman
igerisinde sinirlandirilmis ¢oklu sinirlandirilmis sistemler” ele alinir. Bu sistemler hakkinda
“coklu bilgi kaynaklar1 araciligiyla (gozlemler, miilakatlar, gorsel-isitsel materyaller ve
dokiimanlar) detayli ve derinlemesine bilgi” toplanir (Creswell, 2013, s.97). Toplanan tiim
bilgilerden durum betimlemelerinin yapildig1 veya durum temalarinin ortaya konuldugu
arastirma modeli, durum c¢alismas1 arastirmasi olarak adlandirilmaktadir. Arastirmada ele
alinan durum ise “Bir Vakif Universitesinde Program Gelistirme Dersi Kapsaminda Program

Tasaris1 Hazirlayan RPD lisans 6grencileri” dir.

2.2.Calisma Grubu

Nicel Boyut: 2017-2018 egitim-6gretim yilinda rehberlikte program gelistirme dersi alan
81 6grenci vardir. Bu 6grencilerin tamami nicel 6rnekleme segilmistir.

Nitel boyut: 81 program tasarisi arasindan, 12 dgrenciye ait program tasaris1 dokiimarn
maksimum gesitlilik 6rnekleme yontemi ile segilmistir. Bu program tasarilari EPO dersine
yonelik diisiik (4 tane), orta (4 tane) ve yiiksek (4 tane) diizeyde tutuma sahip olanlar seklinde
siniflandirilmistir. Programlar P1,P2,P3,P4,P5,P6,P7,P8,P’9,P10,P11,P12 seklinde adlandirilmistir.

2.3. Veriler ve toplanmasi

Ogrenciler program gelistirme dersinde, RPD alamindan segtikleri bir konunun
ogretimine yonelik program tasarlamiglardir. Donem sonunda 6grencilerin program gelistirme
dersine yonelik tutumlar: 6l¢iilmiis, program tasarilari incelenmis, acik uglu tiirde bir soru

araciligiyla program tasarisi hazirlama ile ilgili yasadiklar: tecriibeye dair gortisleri alinmistir.

Ogrencilere dagitilan program gelistirme ve 6gretim dersine yonelik bir tutum &lgegi
Aytunga (2012) tarafindan gelistirilmistir ve 5’li olarak derecelendirilmistir. Olumlu tutum
ctimlelerinin en ytiiksek dereceye sahip olani bes, en yiiksegi bir; olumsuz tutum climlelerinin ise
en yiiksek dereceye sahip olani bir, en diisiik olam1 bes olarak puanlandirilmistir.
Derecelendirme yiiksekten diisiige dogru tamamen katiliyorum, genellikle katiliyorum, biraz

katiliyorum, genellikle katilmiyorum, tamamen katilmiyorum seklinde adlandirilmistir.
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Olgekten alinan puanlar 30-150 arasinda degismektedir. 30-70 arasinda olanlar diisiik, 71-110
arasinda olanlar orta, 111-150 arasindakiler ise yiiksek diizeyde tutum olarak kabul edilmistir.
Oguz (2012) tarafindan oOlgegin Cronbach alfa giivenirlik katsayis1 .96 olarak; alt faktorleri
(yadsima, sevme, 6nem verme) ise sirayla; .94, .92, .90 hesaplanmistir . Dolayisiyla giivenilir bir

dlgektir. Olgekte toplam 30 madde bulunmaktadir.

Ogrencilerden 14 haftalik egitim-ogretim doneminin ilk yarisinda (7. ders haftasi)
program tasaris1 hazirlamalar: istenmistir. Program tasarilar1 icin genel amaglar, kazanimlar,
siire, hedef kitlenin 6zelliklerini, 6grenme-6gretme stiregleri, 6rnek etkinlikler, degerlendirme
siirecleri planlamislardir. Ayrica, hangi program gelistirme modellerini ve program
degerlendirme modellerini kendi hazirladiklar1 program tasarilar igin 6nerdiklerini gerekgeleri
ile agiklamalar1 istenmistir. Bunun igin 6grencilere farkli bilimsel literatiirden yararlanmaya
yonlendirilmistir. Sonug olarak 12 adet program tasarisina ait 51 sayfadan olusan dokiiman elde

edilmigtir.
2.4.Verilerin analizi
2.4.1. Nicel Verilerin Analizi

Arastirmanin nicel verilerini olusturan tutum o6lgeginden alinan puanlarin normallik

analizi yapilmistir. Normallik analizi sonugclar1 tablo 1’de yer almaktadir.
Tablo 1.

Tutum Olgeginden alinan ortalama puanlarin normallik analizi

Kolmogorov-Smirnov Shapiro-Wilk
Istatistik sd p Istatistik sd p
Orttop ,055 81 ,200° ,990 81 ,807

Tablo 1’e gore veriler normal dagihim gosterdiginden (p>.05); kurum tiirii igin ANOVA, cinsiyet

ve sinif diizeyine gore farklilasmalarin hesaplanmasinda bagimsiz testi analizleri kullanilmistir.
2.4.2. Nitel Verilerin Analizi

Ogrencilerin program tasarilar1 betimsel analiz ile incelenmistir. Betimsel analiz, ham
verilerin okuyucunun anlayabilecegi hale getirilmesi siirecidir. Elde edilen veriler 6nceden
belirlenen temalara gore 0zetlenir ve yorumlanir (Yildirim ve Simsek, 2006). Program tasarisina
ait veriler; genel amaclar, kazanimlar, siire, hedef kitlenin 0zelliklerini, 6grenme-0gretme
siiregleri, O0rnek etkinlikler, degerlendirme siirecleri, program gelistirme modelleri ve program

degerlendirme modelleri temalar1 altindan incelenmistir.

Ogrencilerin program tasarilarma ait nitel verilerin gecerligini saglamak igin zengin

yogun betimleme stratejisi kullanilmistir. Zengin yogun betimleme bir durumu tanimlarken
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veya temalar yazilirken detaylarin verilmesidir (Creswell, 2013). Bu arastirmada toplanan

veriler ayrintili agiklanarak ise zengin yogun betimleme stratejilerine yer verildi.

Nitel verilerin giivenirligini arttirmak igin Ogrencilerin hazirlamis olduklar1 program

tasarilarindan dogrudan alintilara yer verilmistir.

3. BULGULAR

3.1.Nicel Bulgular: RPD Ogrencilerinin Egitimde Program Gelistirme Dersine Yonelik
Tutumlan

“QOgrencilerin tutumlari mezun olduktan sonra calismay1 planladiklari kurum tiiriine,
cinsiyete ve sif seviyesine gore anlamli bir farklilik gostermekte midir?” seklindeki arastirma

sorusuna ait bulgular agsagidaki 2,3 ve 4 nolu tablolarda verilmistir.
Tablo 2.

Program Gelistirme ve Ogretim Dersi Tutum Olgegi Puanlarimin Kurum Tiiriine Gére ANOVA

Sonuglar1
Kurum N X Ss Var. KT sd KO F P
Turt Kay.
Ozel Grup
8 96,62 23,07 467,41 2 233,70 416 .661
Okul araslt
Devlet Grup
41 103,73 24,05 43842,14 78 562,07
Okulu ici
Diger Toplam
32 105,15 23,39 44309,55 80
kurumlar

Toplam 81 103,59 23,53

Tablo 2'ye gore, RPD ogrencilerinin program gelistirme ve Ogretim dersine kargs:
tutumlar1 “orta” seviyededir (X= 103,59). Kurum tiiriine EPG dersine iligskin tutum puanlar:
arasinda ise anlamli bir farkin (F=.416;, p=661, p>.05) olmadig1 goriilmiistiir. Bu durumda
ogrencilerin rehberlik ve psikolojik danismada program gelistirme konusuna karst da olumlu

bir tutuma sahip olduklar1 sdylenebilir.

Tablo 3'de RPD &grencilerinin Program Gelistirme ve Ogretim Dersi Tutum Olgegi

puanlarinin cinsiyete ve sinif seviyesine gore ANOVA sonuglar1 verilmistir.
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Tablo 3.

Program Gelistirme ve Ogretim Dersi Tutum Olgegi Puanlarinin Cinsiyete ve Sinif Seviyesine

Gore ANOVA Sonuglari

Cinsiyet N X Ss sd t p
Kadin 63 102,74 25,08 79 -.60 .54
Erkek 18 106,55 17,32

smifseviyesi 15 93,53 25,08 77 -1,78 .07
Ikincismmf 64 105,50 17,32

uctuncisinif 15 93,53 25,08 77 -1,78 .07

Tablo 3’e gore; cinsiyete ve simf seviyesine gore EPG dersine iliskin tutum puanlari
arasinda ise anlamli bir farkin ( sirayla p=.54 ve p=.07, p>.05) olmadig: goriilmiistiir. Buna gore
ogrencilerin rehberlikte program gelistirmeye kargi tutumlariin da cinsiyete ve sinif seviyesine

gore degismedigi soylenebilir.
3.2.Nitel Bulgular: RPD Ogrencilerinin Program Tasarilar ile Tlgili Bulgular

RPD 6grencilerinin program tasarilar ile ilgili bulgular; programda genel amag, kazanim,
icerik, Ogrenme-O0gretme yasantilari, Ornek etkinlikler, Ol¢me-degerlendirme siiregleri ve

planlanan program gelistirme modeli temalar1 altinda sunulmustur.
Programda Genel Amag¢

Ogrencilerin program tasarilarindaki genel amaglara dair alintilarmn bir kismi agagida

verilmistir.
[P1] “kendini ifade eden ve kendini giivenle koruyan gengler yetistirmek.”

[P2] “disleksi sorunu olan Ogrencileri tespit etmek ve bu sorun hakkinda &gretmenlerin bilgi

sahibi olmalarini saglamak.”
[P3] “Teknoloji bagimliligindan kurtulmanin yollarmi 6gretmek.”

[P4] “Katilan velilerin ergenlige giren evlatlarim1 daha iyi anlamalarini, farkindalik
gelistirmelerini, yasanabilecek olasi ebeveyn-ergen catismalarini onlemelerini ve ergene bu

siirecte destek olmalarini saglamak.”

P5 “medya kullanimi ¢ocuklar icin daha etkili hale getirmektir, medya ve bilgisayarin ¢ocuk

tizerindeki kotii etkilerinden korumak daha yararli hale getirmek.”
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P6 “Konumumuz ne olursa olsun, cocuklarinda tipki yetigkinler gibi saygi gormeyi hak

ettiklerini bilmemiz ve bunu 6grenmek isteyen herkese 6gretmek.”

P7 “Bosanma durumunda, c¢ocuklarin ¢ok etkilenmemelerini saglamak yani annelerine ve

babalarina kars: ayni yakinlikta olmalarini saglamak.”

P8 “Bir gelisimsel rehberlik programi olarak bu program, Ogrencinin egitsel hedeflerine

ulasmasina yardimci olmak amaglar.”

P9 “Kendini tamiyan, gizil giiglerini fark eden, toplumda mesleklerin 6nemini bilen ve kariyerini
planlayan, ders ¢alismasini ve giinliik islerini engelleyecek diizeyde kayg1 yasayan ortadgretim

ogrencilerinin kaygi seviyelerini en aza indiren bireyler yetistirmektir.”

P10 “Hak ve 6devlerinin farkinda olan aile bireyleri olugsmasmi desteklemeyi ve nihayetinde

daha az ihtilaf ve daha ¢ok uzlas1 saglanmasina katkida bulunmay1 amaglanmaktadir.”

P12 “Aile egitimi kurs programi (7-11 yas otizmli ¢ocugu olan aileler) programinin vizyonu
ailelerin ¢ocuklar1 {izerinde farkindalik gelistirmeleri. Igerisinde bulundugu topluma, kisisel

degerlere uyum saglayabilen bireyler yetistirmelerini saglamaktir.”

Genel hedefler bir egitim kademesi veya kurs kapsamindaki hedeflerdir (Sonmez, 2010).
Ogrencilerin RPD alanindan segctikleri egitim konular ile ilgili yazmis olduklar1 genel amaglar

bu 6zelligi tagimaktadir.
Kazanim

Ogrencilerin program tasarilarinda yazmis olduklari kazanimlara ait alintilar asagida

verilmistir.

P1 “Cocuklarimizin viicudundaki 6zel bolgeleri tantyabilmesi.”

P2. “Ozel 6grenme giicliigii olan 6grencilere nasil davranilacagr ile ilgili aktif sorumluluk alir.”
P3”Teknoloji bagimhiliginin belirtilerini kavrar.”

P4“Ergenlesen ¢ocugunun 6zerkleseceginin farkindadir.”

P5“Cocuklarin bilgisayar ve medyadan korumanin ne oldugunun farkina varir.”

P6“Ofkesini uygun yollarla ifade eder.”

P7 “Cocuklarin bedenlerinin kendilerine ait, 6zel ve degerli oldugunu kabul eder.”

P8 “Anne babalarin ¢ocuklariyla ilgili konularda daha ¢ok bilinglenmesi.”

P9 “Ogrencilere ders ¢alismak icin zamamni nasil verimli kullanacaklarinin kazandirilmasi.”

P10”Stresle basa ¢ikmada uygun yontemler kullanir.”
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P11 “Eslerin evlilik iliskisinden farkli beklentileri de olabilecegini kabul eder.”

P12 “Cocuklarina yasam becerisi kazandirmay1 amaglar, ¢ocuklarmin okul igerisinde uyum

saglamasi, hayata bakis acisindaki farkliliklari saglamaya calisir.”

P9 ve P12 hari¢ diger programlarinin kazanimlar1 6grenci performasini ifade ettigi
goriilmektedir. P8, P9 ve P12 kodlu programlarin kazanimlarinin hangi diizeyde oldugu belli
degildir. P1, P3 ve P10 kodlu programlar bilissel, P2, P4, P5, P7, P10 ve P11 kodlu programlar
duyussal kazanimlardir. P12 kodlu hari¢ diger programlarin kazanimlar: yeterince kapsamli ve

sinirlidir.

Icerik

Ogrenciler icerik tasarlamasi yaparken kamuoyundaki popiiler konular1 sectikleri ama
bilimsel kaynaklardan yaralanmadiklar1 goriilmektedir. Bir 6grenci iki, bir bagska 6grenci {ig,
geriye kalan dokuz Ogrenci ise bir tane kaynaktan yararlanarak igerik gelistirmiglerdir. 8
Ogrenci igerigin agiklamalarina yer vermemis, sadece basliklar halinde hazirlamislardir. igerigi
hedef kitlenin hazirbulunusluguna gore diizenlemeye dikkat ettikleri goriilmiistiir. Program

tasarilarindaki igerige ait alintilar asagida yer almaktadir.

P1 “Iyi dokunus kétii dokunus: 5-7 yas grubu anasinifi-ilkokul”
P2 “Disleksi Hastalig1 Olan Ogrencileri Tanima: tiim brang 6gretmenleri”

P3 “teknolojiye bagimli yasama! programi”: Lise 11. ve 12. sinif 6grencilerine yonelik olacaktir.

Teknolojiyi ¢ok fazla kullanan ve teknolojiyle ¢ok i¢li dish olan 6grenciler.”

P4 “Ergenlige doniisen ¢cocugum: Bu program 6. ve 7. smnif 6grencilerinin velilerine uygulanmasi

i¢in tasarlanmistir.”

P5 “bilgisayar ve medyanin ¢ocuk gelisimine etkisi: Programin uygulanacag: grup veliler. (6-13

yas araliginda olan 6grencilerin velileri)”
P6 “cocuklarin bedensel soz hakki!: 6., 7., 8., smiflardan segilmis 21 6grenci vardir”

P7 “On ergenlikte 6fke kontrolii: Ebeveynler, egitimciler, cocugu olan ve cocuklarla iletigim

halinde olan tiim bireyler hedef kitlemizdir.”

P8 “Bosanmanin Cocuk Uzerindeki Etkisi Ve Bosanma Sonrasi Ebeveyn Olmak: Programin

Uygulanacagi Grup Veliler. (6-13 yas ¢ocuklarin velileri”

P9 “Ortadgretim 6grencilerine verimli ders ¢alisma aligkanliklarinin kazandirilmasina yonelik

egitim: Programin uygulanacagi grup orta 6gretim 0grencilerinden olusmaktadir.”
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P10 “Ortadgretim Ogrencilerine Sinav Kaygist Egitimi: Lise son smifa giden ve iiniversite

sinavina hazirlanan 6grenciler grubu.”

P11 “Evlilik Oncesi Egitim Program: Evlilik cagina gelmis ve aile kurmak amaciyla bir araya

gelen ¢iftler. Evlenme hazirli1 yapan tiim bireylerdir.”

P12 “Aile egitimi kurs programi (7-11 yas otizmli ¢ocugu olan aileler): 7-11 yas otizmli

cocuklarin ana babalar1.”
Ogrenme-6gretme yasantilart

RPD ogrencilerinin hazirlamis olduklar1 program tasarilarindaki 6grenme- O6gretme
siireclerinin, 6grenci Ozelliklerini dikkate alarak planlandigi goriilmektedir. Sunus yoluyla
Ogretim stratejisi, seminer, anlatim, soru cevap, tartisma, beyin firtinasi, rol oynama, 6érnek olay

inceleme tekniklerini kullandiklar1 goriilmiistiir.

P1 “Probleme dayali 6grenme de; gercek yasam sorunlarini ele alirim, 0grenme siirecini

ogrencilerin ozelliklerine gore planlarim (5-7 yas arasi 0grencileri dikkate alacak bir planlama

yaptim)”
P2 Anlatim , Soru cevap, Ornek olay, Beyin firtinast kullanilmaktadir.

P3 sunus yoluyla 6grenme, sozlii anlatim ve tartisma, soru- cevap teknigi, gosterip yaptirma ve

beyinfirtinas1 kullanilacaktir
P4 “Sunus Yoluyla Ogretme Stratejisi”” kullanilacaktir. Anlatim ve soru-cevap
P5 Sunum/ Seminer yoluyla 6gretim uygundur

P6 Ofkelendiginde nefes ve gevseme egzersizlerini kullanir kazarmimlarmnin verilmesinde
“Sunus Yoluyla Ogretme Stratejisi” kullanilacaktir. Rol oynama ve Anlatim teknikleri

kullanilacaktir.

P7 Program igi etkilesim durumuna gore ise soru cevaplar, yasanti 6rneklerinin verildigi bir

durum yasayabiliriz

P8 Orneklendirilememis: Egitim durumlar1 diizenleme zaman, ortam, strateji, arag-gereg ve

O0gretim materyalleri gibi degiskenlerin dikkate alinmasi gerekebilir.

P9 ilk olarak, 6grencilere ve ders 6gretmenine ihtiyag analizi uygulamasi yapilarak programim
amaglar1 belirlenmis, sonra planlanan etkinlikler gerceklestirilmis ve etkinliklerin bitiminde
ogrencilerden ve ders 0gretmeninden programa iliskin sozlii ve yazili degerlendirme alinarak

program sonlandirilmigtir

P10 Programin verilmesinde ‘Sunus yoluyla Ogrenme Stratejisi” kullanilacaktir. Anlatim ve

soru-cevap teknikleri kullanilacaktir.
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P11 “Uyelerin egitim durumu lisans ve &n lisans olarak degisiklik gostermektedir bu sebeple

Ogretmen yaklagimli, seminer tarzinda verilecek bir programdir”

P12 “Verilen seminer ve etkinliklere gerek aile gerekse ¢ocugun olmasi gerektiginde eksiksiz bir

sekilde katilim saglanmas: gerekmedir”
Ornek etkinlikler

P1, P2, P6, P8, ve P9 nolu program tasarilarda ornek etkinlikler planlanirken kazanim ve
igerik Ogelerinin dikkate alindig1 goriilmektedir. P3, P4, P5, P7, P10, P11 ve P12 kodlu program
tasarilarinda ise hangi konu ve kazanimlarla iliskilendirildigi belirtilmemistir. P1, P2, P3, P4, P6,
P7, P8, P10 ve P11 06grenen merkezli etkinliklerken; P5, P9 ve P12 kodlu tasarilar 6gretmen
merkezlidir. Ogrencilerin kazanimlara gore hazirlamis olduklar: 6rnek etkinlige dair program

tasariminda kesitler asagida verilmistir.

P1.

Kazanim: “Giivenebilecegi insanlarin kimler oldugunu farkeder.”

Etkinlik: onu giiven verecek olan insanlarin listesini ¢ikarirlar, bulmaca etkinligi yaparlar.
P2.

Kazanim: Disleksi tanisinin nasil koyulacagini kavrar.

Etkinlik: Ogretmenim beni farket adli bir hikaye okunarak, sorular ydneltilir Sizce 8gretmenin,
¢ocuga tembel damgas1 yapistirip, miidahale etmek igin ¢aba gostermemesinin sebebi nedir?

gibi.
P3.

Etkinlik: Sosyal medyada bu bilgileri paylasti$imizda ne kazanir veya ne kaybederiz? Asagidaki

maddelerin her biri tizerinde diisiiniip fikirlerinizi kisaca not ediniz.
P4.

Etkinlik: Sunum hazirlanirken velilerin hazirbulunusluklar: dikkate alinmalidir bunun igin
velilere seminerden Once velilere medya ve bilgisayar hakkinda birer ctimle halinde bildikleri

sorulur.

P5.

Etkinlik: Veli 6grenmeye hazir hale geldikten sonra seminer konular1 anlatilmaya bagslanir.
P6.

Kazanim: Medya ve bilgisayarin yararlarinin farkina varir. Etkinlik: Konferans salonunda kendi

biletimi aliyorum adli uygulamay: gerceklestirirler

P7.
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Etkinlik: Tahtaya “Hosa Giden Duygular” ve “Hosa Gitmeyen Duygular” basliklarini ifade
etmek amaci ile bir giilen yiiz bir de somurtan yiiz ¢izilir. Baz1 durumlarda hosa giden duygular
yasadigimiz (6rnegin mutluluk, seving, gurur duyma gibi) baz1 durumlarda ise hosa gitmeyen
duygular yasadigimiz (6rnegin korku, iiziintii, kiskanclik gibi) anlatilir. Cocuklar duygu

orneklerini bulmaya tesvik edilir.
P8.
Kazanim: Cocuklarin bedenlerinin kendilerine ait, 6zel ve degerli oldugunu kabul eder.

Etkinlik: Yukaridaki kazanima gore, once c¢ocuklarimin bedenlerinin, diinyaya geldikleri ilk
giinden itibaren kendilerine ait 6zel ve degerli oldugunu belli bir yasa gelene kadar
bakimlarinin ve ihtiyaglarmnin yetiskinler tarafindan karsilanmasimin  bu  gergegi
degistiremeyeceginden ek olarak ise ¢ocuklarin bedensel s6z haklarini yok sayan davranislar:
durdurmak gerektiginden bahsedip bunlara 6rnekler veririm. Onay almadan 6pmek gibi. Beni
Opersen sana geker aliim gibi 1srarci davramiglarda bulunmak. Oz bakim sorumlulugunu
uistlenebilecek yasa geldigi halde tuvalet sonrasi temizligi yapmak, banyo yaptirmak gibi
konularda 1srarc1 olmak. Yapilan yanlislardan bahsedip birinci kazanimi tamamlarim.

P9.

Kazanim: Cocuklar nasil daha az etkilenir Etkinlik: Giiglii aile baglari ile ilgili seminer verilir.

P10.

Etkinlik: Ogrenciler iki gruba ayrilir. Ik grup zamam daha verimli kullanarak nasil ders
calisabilecekleri hakkinda fikir ytiriitiir. Ikinci grup ise ders ¢alismak i¢in su ana kadar zamani
nasil kullandiklarimi diisiiniir. Etkinligin sonunda Ogrencilere onlara gore nigin etkinligin
yapildigr sorulur. (Zamani verimli kullanmayi Ogrenmeleri ve onceden zamani nasil

degerlendirdiklerini anlamak igin).
P11.

Etkinlik: Isinma oyunlari, nefes egzersizi yapildiktan sonra 10 yil sonra ne olacag: iizerinde

¢alismalar1 yapilir. Duygu tombalasi oyunu oynanir.
P12.

Etkinlik: aileler i¢in hazirlanan programlarda “cocuk sagligi, cocugun gelisimde ailenin rolii ,

okul ve gocuk, ¢cocuk haklar1, ¢ocukla iletisim” gibi konularda seminerler verilecektir.
Ol¢me ve Degerlendirme Siireci

Program tasarilarindaki dlgme ve degerlendirme siireglerinde sinav tiirii olarak agik
uglu soru, anket, dogru-yanhs soru tipi, olgek kullandiklar1 goriilmektedir. P4, P5, P6, P10 ve
P11 hari¢ diger program tasarilari sonug¢ odakli degerlendirmelerdir. P5 ve P6 kodlu program

tasarilarindan alintilar asagida verilmistir.

Year/ Y1l 2019, Issue/Say: 10, 36-54. 47



Sevim ASTROGLU
P4.Genel olarak degerlendirme, egitimin basinda yapilan girdilerin degerlendirilmesi, egitim

siireci sirasinda yapilan siirecin degerlendirilmesi ve egitim sonunda yapilan cktlarin

degerlendirilmesi olarak siniflandirilmiustir

P5. Ogrencilere programi uygulamadan &nce bir &n gériisme yapilmustir. “Siirekli Ofke ve Ofke
Ifade Tarz1 Olgegi’ 6n goriismede uygulanmistir. Program sonunda ‘Siirekli Ofke ve Ofke Ifade

Tarz1 Olgegi’ tekrar uygulanarak degerlendirme yapilacaktir.

P6. Programin degerlendirme siireci, programin basinda velilere neleri bilip bilmediklerini
ogrenebilecegimiz cesitli sorular iceren bir anket dagitilip cevaplarinin geri toplandig1 ve giin
sonunda tekrar ayni anketi verdigimizde isaretledikleri siklarda bir degisim var m1 yok mu
seklinde bir 6n degerlendirme ve son degerlendirme anketlerini iceren degerlendirmenin
yapildigr bir bolim olabilir ek olaraksa program bitisinde hoglarna giden ve gitmeyen
kisimlarin tartisildig nasil daha iyilestirebiliriz programi diye konusulan, ne eklense daha

verimli olunur bunlarin tartisildig1 boliimii iceren bir degerlendirme siireci olabilir.

P10 ve P11 kodlu program tasarilarinda goriisme ve gozlem formlarinin kullanilacagini

belirtmis olup 6rneklendirilmemistir. Ilgili alintilar asagida yer almaktadar.

P10. beceri, tutum ve davranis degisikliklerini tespit etmek amaciyla gozlem ve gorusme

formlar1 kullanilir demis ama 6rneklendirmemis.

P11. Olcme ve degerlendirme ile katilimcilarin egitim stuireci icerisinde kazandiklar: bilgi, beceri,
tutum ve davranislarindaki degisimleri belirleyebiliriz. Her temanin sonunda katihimcilari
degerlendirmek amaciyla dogru-yanlis, soru-cevap, bosluk doldurma veya neler ogrendik ,neler
yapacagiz gibi soru cesjtlerini iceren cesjtli yontemler kullanilarak katilimcilardan ogrenilenleri
sozel olarak ifade etmelerini saglayan degerlendirme etkinlikleri kullanilir. Ayrica beceri, tutum

ve davranis degisjkliklerini tespit etmek amaciyla gozlem ve gottuisme formlar: kullanilir...

...u¢ ayr kisa film izletilip, katilimcilara “ siz olsaniz bu olay akisinda nasil davranirdiniz?
seklinde bir drama sahnesi olusturulur ve katilimcilar seminer sonunda aldiklar1 egitimle role

girip sahnede tepkilerini sunarlar...

Program tasarilarinin olgme degerlendirme siireglerinin igerikle iliskilendirildigi ama

hedeflerin iliskilendirilmedigi goriilmektedir. Alintilardan 6rnekler asagidaki gibidir.

P1. “Acik uglu soru, anket ve ¢coktan se¢meli kullanilir....

...Sizi rahatsiz eden davranisla karsilastiginiz zaman ne yapmalisiniz asagidaki uygun
climleleri seginiz.

o Bagirrim-qighk atarim
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o Susarim
o Kosarak oradan uzaklagirim
o “hayr” diyebilirim

o Giivendigim bir biiyligiimden yardim isterim...”

P2. DY testi (kisa cevapli) Bu 20 soru konu anlatilmadan 6nce sorulacak ve 100 iizerinden bir
puan ile degerlendirilecek. Daha sonra ayni test verilen egitim programinin sonunda tekrar

uygulanacak (6n-son test)
P3. Acik uglu smav yapilr.
P7. Velilere egitim sonunda 6grendikleri ile ilgili neler diistindiiklerini sorarim.

P8. Degerlendirme yanhs anlasilmis, bitmis bir program gibi diistintiilmiis. Etkinliklere tiim
ogrenciler aktif olarak katilmis ve ilgi gostermiglerdir. Ogrenciler genel olarak biitiin
etkinliklerden hoslandiklarini belirtmislerdir. Bu programdaki etkinlikler 6grenciler tarafindan

dikkat c¢ekici bulunmustur.

P9. Katilimcilarin kendi adina sunulan kazanimlari elde edip etmediklerini 6l¢gmek igin program
sonunda tiim konular1 kapsayan * evet, hayur, belki “ seklinde ti¢ segenekli, 60 soruluk, bir anket

uygulanacak
Planlanan Program Gelistirme Modeli

Program tasarilarinda; Taba-Tyler, Taba ve Demirel'in program gelistirme
modellerinden birinin planlandig1 goriilmektedir. P1, P4, P5 ve P6 kodlu program tasarilarinda
orneklendirme yapilmis ama digerlerinde Orneklendirilememis sadece modelin tanimi

yapilmugtir. Asagida program tasarilarindan alintilar yer almaktadir.
P1.

Ihtiyag belirleme( gliniimiizde artis gosteren tacizlere karsi ¢ocuklar bilinglendirmek)
Genel amag (¢ocugun iyi-dokunus kotii dokunus ayrimi yapabilmesini saglama)

> lgerigi belirleme (iyi dokunus ve kotii dokunusla ilgili kazamimlar belirlemek ve
kazanimlar dogrultusunda igerik olusturmak)

> C)grenme yasantilar1 belirleme (¢oklu zeka kuramlarini benimseme)

> Ogrenme yasantilarina diizeltme ( sunacagim egitime gore ayarlandi)

» Degerlendirme yap (anket uygulamasi ve smifta sorular sorarak sundugum egitimin

degerlendirilmesi yapild1)

P4. Taba-Tyler modeli esas alinmigtir. Ciink{;

o Thtiyaglar1 belirledim. (6. ve 7. smif dgrencileri ergenlige yeni yeni girdigi icin ailesel
sorunlar yasamaktaydi ve aileleriyle goriismek gerekiyordu.)

¢ Genel amaglari belirledim.
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e Amaglar1 saptadim.
o igerigimi sectim.
o Igerigi diizenledim.
o Ogrenme yasantilarini belirledim.
o Ogrenme yasantilarini diizenledim.

e Degerlendirme yaptim (Eger bu program islemezse tekrar basa donecegim.)

P5. Tyler, program gelistirme siirecinde Ogrencinin roliine de isaret ederek, siirecin her
asamasina miimkiin oldugunca 6grencilerin de dahil edilmesi gerektigini savunmustur. Ben de
yaptigim bu seminerde velilere odakli olarak onlar tizerinden 6grencileri medya ve bilgisayar
agisindan bilgilendirmek i¢in bir seminer olusturdum... Daha sonra velilere bu seminer ve
etkinlikler uygun mu degil mi tizerinde bir aragtirma yaptik. Uygunlugunu belirledikten sonra

seminer verildi ve etkinlikler diizenlendi.

P6. Taba ve Tyler modeline benzer Oncelikle ihtiya¢ belirlenmelidir ona gore siire¢ takip
edilmelidir. MEB modeli akis semast anlayisina sahiptir. Ogretmen kilavuz kitab1 hazirlanmasi
ve materyal gelistirilmesi modelin has yeniliklerindendir. “Paydaslarla paylasim saglanmas1”
basamaginda kasit egitimle ilgili herkestir. (Ogretmen, Veli) Tiirkiye'nin kullandigi egitim
modeli oldugu i¢in 6nce onay verilir ardindan degerlendirme yapilir bu modelde. Bizimde bu
programi uygularken once yapmak istedigimiz sunus olacaktir ardindan velilerden ve diger

bireylerden gelecek doniitler 6nemli olacaktir.

P7. Tyler modeli program gelistirme siirecinde hedeflerin belirlenmesinde yapilmasi gerekenleri
acgikca gostermektedir. Taba modelinde ise program gelistirme siireci ¢ok iyi 6zetlenmektedir.
Ogrenme yasantilarinin  gerceklesmesine hizmet edecek, igerik arag, gereg, materyal ve

yontemlerin belirlenmesi gereklidir.

P8. Demirel’in program gelistirme modeline gore ¢alismamin planmi hazirlarim, bu plan su

sekilde asamalandirilir;

- Ihtiyaglarin saptanmasi

- Hedeflerin belirlenmesi

- Icerik secimi

- Programin denenmesi

- Sonucun degerlendirilmesi

- Programin uygulanmasi

- Sonug yeterli mi diye sonucun sorgulanmast

- Tamamlayici 6gretim programlar1 ve materyalleri.

P9. Kullanacagim degerlendirme modeli; Tyler'mn Hedefe Dayali Program Degerlendirme
Modeli"dir. Ciinkii, Bu modelin merkezinde egitim hedefleri vardir, 6nce hangi hedeflere

ulasilabildigine bakilir. Sonra ulasilamayan hedeflere nigin ulasilamadigini belirlemek igin,
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hedef ve 6gretme yasantilar1 incelenir. Hedeflerin degerlendirilmesinde, ulasilamayan hedefler
nelerdir? Bu hedefler programin hizmet ettigi gruba uygun mu? gibi sorulara yarut aranir. Elde
edilen bulgulara dayali olarak ulagilamayan hedefler degistirilir ya da programdan gikartilir.
Hedeflerde bir hata yoksa hedefin kazandirildigi 6grenme yasantisina bakilir. Yasantida bir

sorun varsa yasanti degistirilir.

P12. Taba Modeli kullanilmistir. Oncelikle bu modelde ihtiyaglarin tespiti ile ise baslanir, sonra
amaglarin belirlenmesi ve kisilere kazandirilmasi gereken davranislar diisiinceler belirlenip ona
gore hareket edilir. Uglincii Safhada; belirlenen amaglar, igerigin segilmesinde yol gostericidir.
icerik ailelere yonelik olmali ve aileler etkilesim icerisinde bulunmalidir. Tyler modeli de
kullanilmaktadir. Gergeklestirilmek istenen amaclarin saptanilmasi biiyiik 6nem tasir. Hangi
egitim tecriibeleri bireye kazandirilmali ise ona gore seminerler sunumlar yapilacaktir.
Ulasilmak istenen amaglarin ve sonuglarin bireye ne kadar etki ettigini istenilen amacla ulasip
ulasilmas: 6nemli bir husustur. Modelde amagclarin kaynagy; 6grenci (aile) ,toplum ve konu

alanidir.

4. TARTISMA ve SONUC

Bu arastirmada program gelistirme dersinde program tasarisi hazirlayan RPD lisans
ogrencilerinin program gelistirmeye yonelik tutumlar1 ve program tasarilar1 incelenmistir.
Tutumlar: tarama modeli, program tasarilar1 durum c¢alismasi deseni ile ele alinmistir. Sonug
olarak program tasarist hazirlayan RPD 6grencilerinin program gelistirme ve 6gretim dersine
kars1 tutumlarinin orta seviyede oldugu goriilmiistiir. Calismay1 planladiklar: kurum tiiriine,
cinsiyete ve smif seviyesine gore tutumlar1 arasindan anlamli farklilagmalar goriilmemistir. Bu
sonug ile Yesilyurt'un (2013) arastirmasinin sonuglar1 benzerlik gostermektedir. Yesilyurt'un
(2013) arastirmasinin sonucuna gore program gelistirme ve 6gretim dersi 6gretmen adaylarmin

program gelistirmeye yonelik biligsel farkindalik diizeylerini arttirmigtir.

RPD 6grencileri arasinda; program tasarisi ¢alismasiin olumlu duygular gelistirdigini
diistinenler, mesleginde kullanmay1 hedefleyenler, diisiinme becerisi gelistirdigi diisiinenler,
yararli bulanlar, arastirma yapmaya tesvik ettigini diistinenler, uygulama imkam sagladiklarim
diisiinenler, program degerlendirme modelini kavrayanlar, program gelistirme modelini
kavrayanlar, verimsiz bulanlar, program oOgelerini 6grenenler, hedef yazmay1 6grenenler,
ogrenme modellerinin anlasilmasim1  sagladigini  diistinenler ve program Ogelerini
iliskilendirmeyi Ogrenenler yer almaktadir. Biiyiik bir ¢ogunlugun goriisiine gore, program

tasaris1 hazirlama tecriibesi olumlu yonde gelisim saglamaktadur.

Ogrencilerin  tasarladiklar1 programlarin genel hedefleri, egitimin uygulanmasi
planlanan hedef kitleyi kapsamaktadir. Kazanimlar arasinda 06grenci performansini

yansitamayan, diizeyi belli olmayanlar vardir. Buna karsin 6grenci performansini yansitabilen,
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diizeyi bilissel veya duyussal olarak net bir sekilde ifade edilmis kazanimlarda mevcuttur.
Planlanan 6grenme-0gretme siireglerinde sunus yolu, seminer, anlatim, soru cevap, tartisma,
beyin firtinasi, rol oynama, 6rnek olay inceleme strateji/yontem/tekniklerine yer verildigi
goriilmiigtiir. Ornek etkinlikler arasinda icerik ve kazamim &gelerini etkinliklerle
iligkilendirebilenler mevcuttur fakat programin diger iki 6gesi olan 6grenme-6gretme ve dlgme
degerlendirme stireglerinin etkinliklerle net bir sekilde iligskilendirilmedigi goriilmemistir.
Ayrica program tasarilarindaki ¢rnek etkinlikler arasinda programin hicbir 6gesi ile net bir
sekilde iliskilendirmeyenler de bulunmaktadir. Program tasarilarinin 6lgme ve degerlendirme
siire¢lerinde simnav tiirii olarak agik uglu soru, anket, dogru-yanlis soru tipi, 6lgek kullanildig:
goriilmektedir. Sadece sonug¢ degerlendirmelere yer verenler oldugu gibi hem sonug¢ hem de
siire¢ degerlendirmelere, hatta 6n degerlendirmelere yer verenler de bulunmaktadir. Siireg
degerlendirmelere yer verenler arasinda orneklendirmelere yer vermeyenler vardir. Program
tasar1 modelleri olarak; Taba-Tyler, Taba ve Demirel’in program gelistirme modellerinin tercih
edildigi goriilmiistiir. Ogrencilere arasinda bu modellerin sadece tanimini yapanlar veya

ornekler vererek ayrintili agiklayanlar bulunmaktadir.

Program gelistirme ve Ogretim dersine yoOnelik orta seviyede tutuma sahip olan RPD
Ogrencilerinin program tasarilarinin tamami genel hedef yazma kriterlerine uygundur. Kazanim
yazma, Ogrenme-Ogretme siirecglerinin planlanmasi, Ol¢me-degerlendirme  siireglerinin
planlanmasi, 6rnek etkinliklerin gelistirilmesi, program gelistirme modeli Onerisi gelistirme
konularinda ise hatal1 ve eksik 6grenmeleri olan 6grenciler mevcuttur. Benzer bir sonuca ulasan
ve Ogretmen adaylar1 {izerinde c¢alisan Uluginar Sagir ve Karamustafaoglunun (2011)
arastirmalarma gore program gelistirme modelleri, icerik programlama yaklasimlari, igerik
secimini etkileyen faktorler, program gelistirme siirecinde degerlendirme tiirleri konularinda

O0gretmen adaylarinin bilgilerinin yetersiz olduguna ulasilmistir.

Ogretmenlik programlari arasinda sadece RPD programinda program gelistirmeye ait
ozerk bir ders bulunmaktadir. Diger 6gretmenlik programlar: icin 6gretim ilke ve yontemleri
dersi kapsaminda program gelistirme konularina yer verilmektedir. Oysaki bu arastirma ile,
program tasarist hazirlayan dgrencilerin program gelistirme ve Ogretim dersine kars:t olumlu
tutuma sahip olmasi ve ders aracilig: ile kazandiklar: nitelikler diistiniirse, bu dersin zorunlu
olarak okutulmasi gerekmektedir. Ayrica program gelistirme ve 6gretim dersi veren 6gretim
iiyelerine, Ogrencilerin kazamim yazma, program Ogelerini birbirleri ile iliskilendirebilme,
program gelistirme modellerini Orneklendirmeye yoOnelik uygulamali ders etkinlikleri

gelistirmeleri ve bu etkinliklerin etkilerini arastiran ¢alismalar yapmalar1 onerilmektedir.
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ABSTRACT

Edgar Allan Poe, one of the most powerful names in American and Anglo-Saxon literature, was a
writer, poet, editor and literary critic associated with the American Romantic Movement. He became
known for his mysterious and horrible stories. He was one of the first American writers of the short
story genre. Poe was also respected in the field of literature for his contributions to the science fiction
genre that emerged during the same period. His best-known works were generally Gothic and focused
on issues such as separation, death, the resurrection of the dead and mourning. Poe's style is considered
one of the cornerstones of the dark-romantic movement. It is generally seen as a desperate and
mysterious figure hidden in the shadows of moonlit gravestones or hidden in the ruins of the ruined
castles. But of course, this image is a characterized and inadequate description of the existing Poe. Poe
was not the first Gothic writer, but he was undeniably one of the strongest. This article focuses on the
probable psychological analysis of why Poe's stories work so intensely and "live" in death, gloom, and
grief.

Keywords: Edgar Allan Poe, Gothic literature, death, psychoanalysis

“P(oe)sikoloji: Edgar Allan Poe ve Oliim Temasinin Psikanalitik incelenmesi”

Oz

Edgar Allan Poe, Amerikan ve Anglo-Sakson edebiyatinin en giiclii isimlerinden biri, Amerikan
Romantik hareketi ile iligkili bir yazar, sair, editér ve edebi elestirmenidir. Gizemli ve korkung
hikayeleriyle taninmis ve kisa hikaye tiiriiniin ilk Amerikal1 yazarlarindan biri olmustur. Poe, ayni
donemde ortaya ¢ikan bilim kurgu tiirtine yaptigt katkilardan dolay1 edebiyat alaminda saygi
gormiistiir. En iyi bilinen eserleri genellikle Gotik idi ve ayrilik, 6liim, Oliilerin dirilisi ve yas gibi
konulara odaklandi. Poenun tarzi, karanlik-romantik hareketin temel taglarindan biri olarak kabul
edilir. Genellikle mehtapli mezar golgelerinde, gizli veya harap kale kalintilarinda gizli umutsuz ve
gizemli bir figiir olarak goriilmiistiir. Ama elbette, bu goriintii mevcut Poe'nun karakterize edilmis ve
yetersiz bir tanumidir. Poe ilk Gotik yazar degildir ancak inkar edilemez bir sekilde en giigliilerinden
birisidir. Bu makale Poenun hikayelerinin neden bu kadar yogun islediginin ve Oliim, kasvet ve
kederde “yasadiginin” olasi psikolojik analizine odaklanmaktadir.

Anahtar Kelimeler: Edgar Allan Poe, Gotik edebiyati, 6liim, psikoanaliz
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1. INTRODUCTION

Some cursed creators tell about the evil, destroy and hatred in themselves instead of clichés
as "human is good, beautiful and flawless". However, people do not want to read and know
about these. Whereas, what they do want are the stories which end with any kind of hope
even they are filled with love, joy, and beauty. Fleeing from reality is seen as easier than
facing it. That is why these cursed creators are considered difficult to accept by the society.
It is difficult, but the genius has an incredible strength of resistance to all forgetfulness and
destruction; an entirely new perspective of the bold cover of mediocre creativity, which

consists of familiar words, breaks out sooner or later with an unusual style.

Edgar Allan Poe is one of those cursed writers. The short life of illness, poverty, and
drunkenness are shocking poems, groundbreaking stories in the world of summer, and
theoretical essays that fit the American writer's birth, ninety-five years after his death, but

still very interesting, are still read.

Poe had a great interest in "the shores of the dead" hundred and seventy years ago. We
don't know if he could find a more interesting, weirder, more horrible world on that ash
coast than the "death" atmosphere of his image. What we know is that the phenomenon of
"death" divided Poe's life three times, radically changing the media of his life. That's why

the image of "death" flashes in his head for the rest of his life, like a hazy lighthouse.o

2. FINDINGS

2.1.How Did It All Start?
Death comes along to our writer is when he was a child. When he was only three years old,
he loses his mother and then his father. Although the devastation caused by this great
destruction has been somewhat reduced by the adoption of young merchant John Allan and
his wife, it will inevitably affect the development of his personality. When the sharp
sensibility and blind pride of Poe are examined, permanent traces of this early death can be
seen. ©
The adoption of the Allan family is one of the rare moments in the life of the fairies Poe
smiled at. With the help of this wealthy family, he goes out of the new world and has the
opportunity to get a solid basic education. When he was a child, he traveled to England,
Scotland, and Ireland, and studied at a private school in Stoke-Newington near London. His
education is not limited to this; he continues to take lessons from respected teachers when
he returns to America.
In 1826, he started the University of Virginia. His intelligence and talents show up in a short
time. But bad habits like drinking and gambling also attract attention to his upright
personality. At school, those who live in the family, are punished and discussed. After
studying for about a year, he is taken from school by his stepfather John Allan and enlisted
in an American army. Two years later, he leaves the army, but at the request of his family,

he goes to the West Point American Military Academy. In the years until the entrance to the
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Academy, Poe received classical literature, Latin, French, Greek, physics, and mathematics,
both in England and America. It makes it easier for the Allan family to reveal its creative
ability to show this genius.

In 1827, “Tamerlane and Other Poems” was published. But two years later, that hot smile
that shines for Poe on the lips of the fairy of luck, would turn into a pain. Frances Allan,
who loved him as a true son, died in 1829. And John Allan married a young woman without
losing much time. John Allan, with a new wife or children, begins to move away from his
stepson from the West Point Military Academy with his non-community behavior. After a
hard debate in the family, Poe left the family for sure. Seventeen years later, the death that
faced him again turned his life upside down. He is alone just as he lost his parents
seventeen years ago. And this time there were no Allans who would want to adopt him.

He writes letters to his stepfather. He gets angry, pleads, but gets no result. Allan dies in
1834 without leaving Poe a dime. A poet on the street once again understood that he had no
other basis than his ability to stand. But an undiscovered talent is as ineffective as a message
in a bottle that hasn't been replaced. The message in the bottle keeps beating until it reaches
its place.

In 1833, when the Baltimore Saturday visitor won the competition with his story “The
Message in the Bottle”, the new doors in the world of summer start to open slowly. The
door that opens doesn't save him from his troubles, but it makes him a business owner who
can get paid at the beginning of every month. Thus, about two years after Poe won the
competition, he became editor's assistant at Southern Literary Messenger. The magazine
soon developed and strengthened its management. It's like things were getting better. Or

were they?

2.2. Clouds on the Horizon

A year later, Maria Clemm's thirteen-year-old daughter, Virginia Clemm, has already been
with them for a while. In that time, he has been working in the Southern Literary Messenger
for two years, and many stories are published in this magazine for the first time. However,
two years later, he went to New York, leaving both the magazine and Richmond, unable to
agree with the executives for obvious reasons.

Poe walks around the city in his next life, works as an editor and director in various
magazines, gives lectures. But as he knows, he'll never be surprised to live.

In his poverty, he is proud as a prince and continues to write his head upright. Because of
his rebelliousness, drunkenness and irregular life, he wins the enmity of many people.
Continue to increase poverty with the anger of the outside world. His anger may divert the
people around him, but he gives him the loneliness, passion for writing. He writes stories,
poems and writes criticisms. What is done leads to more and more recognition of it. But
fame doesn't make him get enough money to get along.

The newspapers of those days include news that Poe and his wife crawled in poverty and

disease. The truth of these reports is that in 1847, Virginia, his young wife, died. The death
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that took away his beloved young wife, after eighteen years, once again confronted Poe, and
devastated his life, even with poverty, disease, and alcoholism.

Right after his wife's death, he begins to suffer from the first delirium tremens crises. At the
end of the two years of hard days, on October 7, 1849, Poe took all the people he loved, and
in a sense he succumbed to death, making him unfortunate, poor, unhappy, alcoholic,

mentally ill, and also a unique creator.

2.3.Death Comes Along

When death and young women's lives are examined, his obsession with death can easily be
understood. "The Fall of the House of Usher" (1839), he portrays the image of his own
family as telling a family that died. By identifying Roderick Usher, he is not afraid to
describe the appearance of this hero as he draws his portrait with words. A pale skin like a
dead person; large, translucent and bright eyes that are not comparable to anything; very
thin and pale lips with a very pleasant curve; a beautiful chin that wanted to attract
attention and felt a lack of spiritual power; softer and thinner hair than a cotton fabric; and
all these lines of faces, which caused an exceedingly broadening over temples.

Although some critics link Poe's obsession with death to the fact that he was still alive as a
result of the deficiencies of medical science, it is clear that the reason behind his deep
unhappiness is the fact that he died in childhood, youth, and maturity. Death intervened in
his fate and gave him a life of insecurity, despair, poverty, and loneliness. But this is the
objective aspect of Poe's personal history when one side of the coin is expressed.

On the other side of the coin, there is the birth of a great writer who turns negative into
positive with an incompatible, crazy genius. In all of his illness, Poe was able to look at
himself from the outside while swimming in the swamp of alcohol and experiencing
madness crises, and he challenged madness and death by pouring what he saw on paper
with clear objectivity and great creativity.

In his poem, "The Raven" (1845), which he wrote two years before his wife's death, he was
able to express his feelings, despair, sorrow, and irony after his death to make fun of his
fear, helplessness, and pain. It would be naive to think that Poe didn't care to beat his death.
Both his famous poem "The Raven" and his story "The Facts in the Case of M. Valdemar"
(1845) while questioning the evil messenger from the night, the real purpose of trying to
hypnotize a dead person from the other world is to find a way to beat death. But when he
realized that it was impossible, he explained that art was the only way to defeat death, in
other words, to reach immortality.

By translating Poe's works, C. Baudelaire explains his views of immortality as follows: “his
immortal instinct is to be appreciated by the beauty that makes us consider the world and the world
as a gift and to think that it is a piece of Heaven. The irreplaceable thirst that lies in front of us and
that we hear against everything that life has revealed is the most vivid proof of our immortality. The
soul can take a look at the glory that lies beyond the grave, through poetry, through music, and

through music.; and when a beautiful poem brings us to the threshold of tears, these tears are not
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proof of taste; they are evidence of an awakened melancholy, a state of nerves, a state of imperfection,
and a creation that wants to capture a paradise that has been revealed in this world, just as soon as it
is in this world.” The hated country, aside from the unhappy life that is woven by

misfortune, also hates the country where Poe lives.

2.4.The New World & Poe

He is disgusted by the 19th century's the United States, rapidly growing and developing
economies of the century the increasing population of immigrants from the people,
rudeness, greed, by the rules of society, change in speed from the lack of beauty culture and
the lack of a tradition of art. The world of her dreams from being overwritten on this
material world, the mystical world we are leading, stories, poems mysterious was
beginning to give place to the one that you live in the capitalist society who doesn't like Poe.
“Why not going the question of socialism?” at that time starting to sprout may come to mind.
The answer to the question is reserved. Yet, this idea is very young.

What these philosophers call a discussion is nothing but denial and explanation of what is
not. Isn't that what Poe does in most of his work? Although poetry aims to say that I am
nothing but poetry, in Poe's stories, the sense of turning to the mysterious one, explaining,
resolving, analysing, always makes himself felt from bottom to bottom. He knows that
having the power to analyze gives people a different taste. This pleasure arises as a result of
intellectual activity, relates to the creative process, but is not the creation itself. The
satisfaction of creativity is another, the satisfaction of intellectual analysis. But when the two
are combined, the miraculous method that reveals the great works will appear. Poe also
uses this method in his works. His genius, which includes his creativity and his intellectual,
is thus revealed. Paradoxical intelligence the genius of Poe is full of contradictions and

paradoxes.

2.5. How Much Fiction Is Too Much?

In “The Murders in the Rue Morgue” (1841), our author, who relies entirely on logical
analysis, does not give the slightest chance to the mystic, but he is afraid to tell the story of
Morella that his hero's dead wife lives in the daughter of the spirit of the Born. “The Masque
of the Red Death" (1842), describes the death as a mysterious stranger infiltrating a castle
isolated from the world.

For Poe, who wrote nearly seventy stories throughout his life, such issues are too numerous
to be underestimated. On the one hand, there are the police stories created by industrial
society, on the other hand, gothic stories of the old age. All this is nothing more than a fight
between the old and the new in Poe's stormy mind. But with his unique talent, he succeeds
in both types. “The Murders in the Rue Morgue” is referred to as the first detective fiction
written, with stories of horror and the weirdness of the world of summer. Poe hates the time
he lived with one side. He accuses it of being materialized and of killing the subtleties, the

beauties, the magical charm of the ceremonial one. But on the other hand, he can't help
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being attracted to the new one. After all, physics and mathematics have been among his
favorite lessons since the school.

His tendency to science is so much that he was able to tell the story of Hans Pfaall's journey
to the Moon years before Jules Verne and by making pages full of scientific explanations.
The introduction to “The Murders in the Rue Morgue” was written as if it were a course of
logic. But he still knows that a scientist and an artist are very different ways of thinking. He
does not cross the line when he talks about mathematics. “You re wrong; I know him well; he’s
a mathematician and a poet. Since he is both a poet and a mathematician, his intelligence has
developed, and if he were only a mathematician, he would never have had any intelligence”.

Even the science that he is influenced by is only the material of art in him, just as feared,
mystically believed. Poe is known as a story writer for gothic, horror, and policymaking, but
his stories have spread over a wider spectrum.

Poe wanted the idea of creating a single effect in the story. However, as the number of
stories increases, the author has to differentiate the subject that will affect the reader. It
makes itself. It is, therefore, possible to collect stories under different headings. However,
there is a subject he cannot give up, and he can turn and rewrite, which are dead brides and
dead young women.

In his poems, he continues to describe dead young women, as he did in “Annabel Lee”
(1849) and “The Raven”. His poems are loaded with tears to the deceased lover who died at
a young age. The inability to give up the dead young woman's watch lies in the failure of
three women, whose mother Elizabeth, her stepmother Frances, and her wife Virginia, to
recover from the deformation of her death.

For Poe, woman's love is a lie to God's love. This is not the case with death. Divine passion,
in his poems, is always uncovered with a dazzling, star-studded and desperate melancholy.
He sometimes mentions love in his articles, and even his name is something that vibrates
the tip of the pen.

The dead women she loves make our poet look at it with mystic respect. He meets with his
lost women when he needs them most, but not with an imaginary optimism, but with the
multiplicity of reality. Facing their deaths again and again. Just as in their stories, they hear
the voice of their coffin scratching nails in their ears, feel the movement, and tremble with
awe. Those who say that writing these stories deteriorates the mental health of Poe hastens
the process of delirium, and leads to more drinking may occur. However, the only escape
route for Poe was the hope of salvation. He was able to move away from the meaningless
nature of the material world surrounding him, from the cruel tender of the man he founded

by an incompetent literary man, by writing his grievances.o

3. DISCUSSION & RESULT
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“According to the universal understanding of humanity in all melancholy topics, what is the saddest?
The answer is ‘death’ but when would that be most poetic? When it tied himself closer to beauty. So
the death of a beautiful woman is undoubtedly the most poetic issue in the world” said he.

Writing meant creating a new world in which he could breathe, feel excited, find himself.
Each poem or story began to disappear in the world of his interest, from the letters opened
in a mysterious way to reach the real world of his dreams. Dreams were so important to Poe
that he wrote to "Eureka"s (1848) introduction: “I dedicate this book to those who believe that
dreams are the only reality.” Maybe he did not leave her alone in this world of fear and
sorrowful dreams, but it was his world. This world was catching another reality about the
people that many writers didn't realize. He began to convey the evil within us, the
destruction and the sense of hatred. In “The Black Cat” and “The Tell-Tale Heart” (1843),
there is this the pure evil, but the feeling of killing, the human reality shed light on a
completely different direction.

He was accused and reacted by suggesting that he was writing literature in decline by the
"respectable” literary circles of the time. Poe did not listen to any of this but continued to
walk on the road he knew of, creating worlds of lines, sounds, smells, colors and spirit of his
own. In his world, the colors were pale, the place was covered with fearful sadness, death
was felt everywhere looked and the smell of a slight decay, but Poe was happy there. Maybe
it was the only place he was happy, except for the moments when he was brainwashed with
alcohol.

The charge against Poe is a drunkard at the beginning. Indeed, the poet is a strict drinker.
When "The Raven" is published, everybody talks about it, and he goes on Broadway, drunk,
and goes home. The respected art circles of the time often expressed their weakness to
despise him before and after his death.o

It's Baudelaire again to defend him.:

"Poe’s drunkenness was a memory aid, I believe it was a method of study, a method of energetic but
passionate nature. The poet had learned to drink like a careful literary artist learned to keep his
notebooks. He couldn't resist the temptation to reinvent the subtle thoughts he had encountered in a
previous storm; it was the old information that forced him to re-establish relations with them, and it
was the most dangerous and direct way to re-establish relations with them. Part of what gives us
pleasure today is what killed him."”

But Baudelaire has a little exaggeration in this defense. It would not be right to say that Poe
drank only to open his mind, to activate his ability. He was uncomfortable with his
drunkenness. In his "The Black Cat" (1843), by saying “which disease can be compared to alcohol”
he appears to be suffering. Poe was drinking because drinking was one of the basic pillars of
his existence, just like art. Even if this foundation eventually leads her body to extinction.

He did not give up these two foundations, art, and drink until it was stacked on the
Baltimore sidewalk in the morning on October 3, 1849. Perhaps he died at a very young age,
but as an original personality, a spirit that has not fallen into the mold, as a brave and

talented creator, he managed to occupy the common memory of humanity. But more
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important than that, it was adorned with false virtues that were tried to be clothed on
humanity, that he scratched and discarded that pink dress, and that he did not show us the
dark coast in our hearts. He divided the world of the mind into three parts: the mind, the
sense of pleasure, and the sense of morality, and fashioned the elestr1 according to the
category of the object of analysis. More than anything, he cared about the perfect planning
and the accuracy of the verdict. After seeing the devastation that our civilization has

reached, one gets a lot better understanding of Poe.
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“Devrilme noktasi"nin (tipping point) esigindeyiz!! “Her sey icin ¢cok ge¢”
olmadan evvel, kiiresel 1stnmay1 1.5”de tutmak, etkili onlemleri almak ve gerekli
radikal degislikleri yapmak icin yaklasik 10 yilimiz? kaldi. Kasim ay1 genel sicaklik
ortalamasinin 8.9° oldugu Tiirkiye’de, 2019 Kasim ay1 sicaklik ortalamasi 11.5° idi.
Tarihinin en kurak kislarindan birini ge¢iren Marmara Bolgesi'nde ise ortalama
sicaklik 15.17yi buldu?. Istanbul’da, Aralik ayinda sivrisinek kovaladigimiz geceler
yastyoruz. Dogu Karadeniz’den orman yangini haberleri*, Antalya ve Adana’dan sel
gorintiileri® varolusumuzun ugucu (ephemeral) ekranlarindan (story, timeline), sinir
sistemimizin ‘her dem yeni’ uzantilar1 boyunca akip gidiyor®. Tam bir uyusukluk / ya
da asir1 uyarilmislik hali igcinde basimiza gelenleri izliyoruz, orada bir yerlerde
cirpman genglerin, uzmanlarin, aktivistlerin gigliklarmai, biitiin bu apokaliptik
kakofoninin arasindan nadiren segebiliyoruz. Oysa orada bir yerden secip
duyduklarimiz, tiklayip izlediklerimiz hep kapimizdaki krizden nisaneler.
Duvardaki sivrisinegi Adana’daki sele baglayan biitiinctil bir felaketin hem faili hem

de magduruyuz. 2015 Paris Iklim Antlasmasi’'ndan bu yana kiiresel 6lgekte artan

1 https://t24.com.tr/yazarlar/levent-kurnaz/devrilme-noktasi--tipping-point,2551
2 http://acikradvo.com.tr/acik-gazete/birlesmis-milletlerin-iklim-krizi-raporu-0
3 https://www.mgm.gov.tr/veridegerlendirme/sicaklik-analizi.aspx

4 https://www.aa.com.tr/tr/turkiye/karadenizde-iki-gunde-150-noktada-ortu-ve-orman-yangini-
cikti/1683527

5 http://www.hurriyet.com.tr/gundem/son-dakika-akdenizi-vurdu-4-kenti-esir-aldi-41405086

6 https://www.birgun.net/haber/bilgi-kirliligine-dair-gutenberg-den-neler-ogrenebiliriz-258205
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iklim krizi farkindaligina, karbon salinimindaki %4’liik artisla karsilik verdik’. Biitiin
bu olan bitenlerin bizi nereye gotiirdiigii bu kadar agik ve netken, hala daha
kendimizi “peki ne yapacagiz’ sorusunun kotiimserligi ya da caresizligi ile
oyalanirken bulabiliyoruz.

Bu yazida tanitacagim iki kitabi, bu soruya iki farkli baglamda verilmis
onemli birer cevap olarak ele alacagim: Oya Baydar’in Ekim 2019’da ¢ikan ve Tiirk
Edebiyati’'nin ilk “ekolojik distopyas1” olarak tanitilan romani Kdpekli Cocuklar Gecesi
ile Fransiz diisiiniir Bruno Latour'un, Tiirk¢ede Subat 2019'da yayimlanan ufuk agici
siyasal denemesi Rota: Politikada Yoniimiizii Nasil Bulacagiz. Kurmaca bir hikaye, bir
roman olmasina ragmen, neredeyse bir haberci titizligi ile yazilmis KCG ile “bir
siyasal kurmaca varsayimi”n temel alarak baglayan Rota, iklim krizinin nedenleri ve
baglantisalliklarina dair ortak bir bakis acisin1 paylasiyor. Buna gore yerkiireyi
(insanlig1 miimkiin kilan iklim sartlarinin var oldugu yegane yasam alani, “ciritical
zone”®) devrilme noktasina siiriikleyen iklim krizinin, ondan bagimsiz ya da ondan
daha 6nemliymis gibi goriinen / anlatilan gog ve esitsizlik olgulariyla ilgisiz
olmadigini anlamak ve bu tii¢ olay1 ayni tarihsel durumun belirtileri olarak ele almak
gerekiyor. Latour’a gore Sovyetler’in ¢okiistii, II. Diinya Savasi'nin ardindan
miireffeh ve her anlamda smnirsiz bir diinya hayalinin baglica mimari1 olan ABD'nin
ve ivmelenen neo-liberal hegemonyasinin tescili ise; Brexit, Donal Trump’m 2016
yilinda bagkan secilmesi ve yogunlasan gogler de kiiresel diinya hayalinin ¢okiisti ve
neo-liberal refah {itopyasinin iflas1 anlamina geliyor. “Adimna ‘Bat1” denilen sey bir
diinya idealini paylasmiyor artik.” Diinyann kiigiiliip kiigiiliip, biittinlesik bir harp
meydanu ile kapitalist bir pazara doniismesinin baslica faili olan iki biiyiik devlet,
kisacas1 yeni iklim rejiminin mimarlari, gittikce biiziisen® bir gezegende yersiz-

yurtsuzlagan kitlelerden korkup, olmamus bir ergen gibi 6fke ile kendine kapanip,

7 https://www.bbc.com/news/science-environment-50648495
8 https://criticalzone.org/national/research/the-critical-zone-1national/
? https://www.newyorker.com/magazine/2018/11/26/how-extreme-weather-is-shrinking-the-planet
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“Tarihimizin sizinkiyle herhangi bir ortak noktas: olmayacak; cehenneme kadar
yolunuz var!” diyor.

KCG'nin hikayesi de biitiin giiciinii ve siyasal motivasyonunu iste bu giincel
tarih kesitinin yarattig1 saskinlik ve kotiimser panik halinden aliyor. Ana karakterler
kiiresel miireffeh diinyanin 6zgiir, egitimli ve namuslu bireyleri olarak, tekrardan
kendi i¢ine ¢okiip cephelesen kiiresel diinyanin ¢atismact dinamiklerine, uluslararas:
kongrelerde ve vekalet savaglarmin ytiriitildiigu bolgelerde birbirlerini, agklarin ve
vicdanlarini arayarak kars: koymaya calisiyorlar. Adi verilmeyen anlatici kadin
karakter bir organik entelektiiel'® olarak baglayip, oglu Doga ve pesinden diinyanin
sonuna kadar gittigi sevgilisi Adam’imn etkisiyle dontisiip, kimlik degistiriyor. Biitiin
bu stireg, sinirsiz-uluslararasi-entelektiiel bir idealin ¢okiip, yerini tiim diinyada 1984
tarz1 bilindik baskici rejimlere birakmasiyla ilerliyor. Hikayenin basinda kiiresel
diinyanin ozgiir vatandaglari olarak, yeryiiziiniin herhangi bir noktasindaki
kongrelerde bulusup, agklarini yasay1p, savas bolgelerindeki catisma magdurlarina
ve iklim krizinin sonunu getirdigi yerytizii canliligina dair bildiriler sunup, raporlar
yazan anlatict kahraman ve her daim gizemli asig1 Dr. Adam Kor, hikdyenin sonuna
dogru her anlamda kapana kisilip, biitiin diinyay1 etkisi altina alan selden canlarmni
“kopekli cocuklar”in yardima ile zor kurtarabiliyorlar.

KCG'nin hikayesi, Bruno Latour’un gelistirdigi “Yeni Iklim Rejimi” konsepti
ile anlatilabilecek bir diinyada, yani tam da “bu diinyada” geciyor. Kiiresel-smirsiz-
kuralsiz diinyasallasma beraberinde getirdigi esitsizlik ve meta arz1 patlamasz ile
¢okerken, popiilizmin ytikselisi olarak adlandirilan, Latour’a gore ise “ulus devletin
telasla eski koruyuculuguna donme arzusunun” iirettigi yeni yerellikler, altindan
topragi cekilen yersiz-yurtsuzlarin farazi tehditlerine kars: siper alip, kendi
smirlarma cekiliyor. “Gemide giiverte yolcusu / tirende ticlincii mevki / sosede

yayan / biiyiik insanlik”in!!, “kapitolesen”in!? tetikledigi catismalarla altiist olan

10 https://www.marxists.org/history/erol/ncm-7/tr-gramsci.htm
11 https://www.lyrikline.org/en/poems/bueyuek-insanlik-7538
12 https://yesilgazete.org/blog/2019/09/21/bir-yanlisi-duzeltelim-antroposen-degil-kapitalosen/
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kiiciik diinyasi, yani en azindan herkesin olan gezegen dagilip giderken, %1
(Latour’un tabiri ile “bilmesinlerci seckinler”in),'® yaklasmakta olanin ¢ok 6nceden
farkina varmis ve temel strateji olarak dezenformasyonu'* belirlemisti.

KCG'nin sondan baslayan hikayesi bir yaniyla “bu diinyaya” ve 6zellikle
Tiirkiye’ye dair somut, aktiiel tanikliklarla (zorlanarak da olsa) ilerliyorken, diger
yaniyla da alegorik isim, yer ve tema secimleri ile kadim masallara, mitlere (bazen
¢ok yersiz) atiflar yapiyor. Romana adin1 veren “kopekli ¢ocuklar”, anlatinin
kotiimser tonunu belirleyen, Latour’un Yeni Iklim Rejimi dedigi, siirekli bir ¢okiis
halindeki bu distopik diinyada, masals1 bir igbirligi ile 6rgiitlenip, iyilere yardim
eden topraksiz (yersiz-yurtsuz-ailesiz) ¢cocuklarla kopeklerin adi. KCG'nin savaslar,
oltim, kitlesel gogler ve baskici rejimlerle ilerleyen distopik ve tam da bu yiizden
gercekci kurgusu, hikayenin sonuna dogru gergeklesen on yillik kuraklik, ardindan
bastiran yagmurlarla yerlesen agir nemli tropikal iklim ve aniden gelerek diinyanin
onemli bir kismin etkisi altina sel yoluyla “ekolojik distopya”ya doniigiiyor. Tufan
mitlerine dayanan bu hizli ve gerc¢ek¢i olmayan ¢6ziimiin, hikayesine bir gelecek
tasarlamak zorunda kalan romanciy1 ¢ok da memnun etmemis!® olmali. Tufandan
sonra devam edecek diinya i¢in umudu, hayvanlarla insanlarin esit ve miilkiyetsiz
bir diizendeki igbirligi olan “kopekli ¢cocuklar” simgeliyor. Romanin son ctimlesi
“Diintin sonu, yarmin baglangic1”.

Latour ise eksi-diinyasallasma ve eksi-yerellik eksenlerinde salman ve Yeni
Iklim Rejimi'nin yikici sonuglari ile yiizlesmek zorunda kalacak insanligin, gezegenin
toplam kiitlesi ve hatta uzaya dogru savrulan'® “kiiresel insan diinyas1” ile
karsilastirildiginda kritik bir smirlilik arz eden gezegensel “yasam alanin1” korumalk,
kisacasi gercek bir beka meselesi olan iklim kriziyle bas edebilmek igin yeni bir ¢cekim

merkezine yonelmek gerektigini soyliiyor: “Yerkiiresellik”. Buna gore tek ve

13 https://www.bloomberg.com/news/articles/2019-11-09/one-percenters-close-to-surpassing-wealth-
of-u-s-middle-class

14 https://insideclimatenews.org/topics/climate-denial

15 https://youtu.be/qv3ua2PVNOM

16 https://www.nationalgeographic.com/science/space/reference/space-junk/
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biitiinlesik bir gezegende, birbirimizi dislayabilecegimiz farkli diinyalarda
yasanamayacaginin; Yerkiirenin kaynaklarmin, bu i¢ ice ge¢mis coklu diinyalarmn
smirsiz taleplerini daha fazla karsilayamayacaginin farkina varilmasi ve bu yonde bir
politik tahayytiil gelistirilmesi gerekiyor. Bu baglamda Latour’un, “eylemlerine tepki
verecek bir topragin gercekliklerine bagli olmayan kisinin uftku” olarak tarif ettigi
dordiincii cekim merkezi “toprak-dis1”nin arizi ¢ekiciligine de prim vermemek
gerekiyor. Zira animasyon projelerle on bes bin yillik cografi dengeyi hice sayan
kanal kafalilarin, atmosferde araba gezdirip Mars’ta yasam pazarlayan baska parlak
kafalarla beraber paylastiklar1 bu kagis ekseninin gelecek projeksiyonlarinda,
biitiinciil bir yasam alani ve canlili§in besigi olarak yerytiziiniin esamisi bile

okunmuyor.
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