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EDITORDEN

Istanbul Aydin Universitesi Egitim Fakiiltesi olarak gerceklestirdigimiz
akademik yayinlar, projeler, kongreler, ¢alistaylar, ogretmen ve 6grenci
egitimleriyle gelecegin aydinlatilmasina katki saglama ¢cabamizi dergimiz
aracithgiyla siz degerli okurlarla paylasarak anlamlandirmaktan biiyiik
mutluluk duymaktayiz. Her sayimizda oldugu gibi dergimizin bu sayisinda
da degerli calismalariyla katkida bulunan akademisyenlere, yiiksek lisans
ve doktora ogrencilerine sonsuz tesekkiir ederiz.

Dergimiz hem Tiirkce hem de Ingilizce olarak hazirlanmis egitim
alamnda yapilan ozgiin ve nitelikli ¢alismalara yer vermektedir. Nisan
2019 sayimizda ise Is Doyumu, Ogretmen Yeterlikleri, Sorgulama
Temelli Dil Egitimi, Okuma-Yazma Egitimi ve Aile Katilimi alanlarinda
hazirlanmig olan bes makaleye yer verilmektedir. Degerli arastirmacilara
calismalarindan dolayr tesekkiir ederiz. Bu sayida yer alan makalelerin
incelenmesinde katlida bulunan hakemlerimize de en icten dileklerimizi
sunmaktayiz. Bununla birlikte derginin teknik takip ve diizenlemeleri igin
destekte bulunan teknik ekibimize de tesekkiir ederiz.

Egitim Fakiiltesi Dergimizin yeni sayisim sizlerle paylasmaktan mutluluk
duymaktayiz. Yeni sayida bulusmak tizere ¢alismalarmmizda kolayliklar
dileriz.

Sevgi ve saygilarimizla

Dr. Ogr. Uyesi Sirin YILMAZ
Editor






Go¢ Alan Bolgelerde Calisan Brans
Ogretmenlerinin Is Doyumu: Sultangazi
Ornegi

Ahmet KAVAK!
Giil GULER?

Oz

Bu ¢alismanin amaci, gé¢ almis bolgelerde calisan brans 6gretmenlerinin
is doyumu diizeylerini belirlemek, gocle birlikte ortaya ¢ikan sorunlar ile
ogretmenlerin is doyumuna etkilerini incelemektir. Calismaya Istanbul
ili Sultangazi ilgesinde devlet okullarinda gorev yapan 216 6gretmen
ve egitim yoneticisi katilmistir. Arastirma verileri Minnesota Is Doyum
Olgegi kullanilarak toplanmustir. Verilerin analizinde varsaymmlar kontrol
edildikten sonra parametrik olan istatistik analiz yontemleri kullanilmistir.
Calisma sonucuna gore katilimcilarin is doyumu diizeyleri “yiiksek™ olarak
belirlenmistir. Bununla birlikte erkek 6gretmenlerin genel ve digsal doyum
diizeyleri kadin 6gretmenlere gore daha yiiksektir. Unvanlarina gore is
doyum diizeylerine bakildiginda, 6gretmenlerin i3 doyumu diizeyleri
egitim yoneticilerinden daha diisliktiir. Yas, mesleki kidem, medeni
durum ve egitim durumu degiskenlerine gore ise 6gretmenlerin is doyum
diizeyleri arasinda fark bulunmamastir.

Anahtar kelimeler: Gog, is doyumu, 6gretmenlerde is doyumu

1 Ogretmen, MEB, akavak12@hotmail.com
2Giil Giiler, Istanbul Aydin Universitesi Smif Ogretmenligi, Istanbul, Tiirkiye
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The Job Satisfaction and of Branch Teachers Working in Migration
Region: Example of Sultangazi

Abstract

The aim of this study is to determine the job satisfaction levels of the
branch teachers working in migration regions, to examine the problems that
arise with migration and the effects of the teachers on job satisfaction. 216
teachers and educational managers working in public schools in Sultangazi
district of Istanbul participated in this study. Research data were collected
by using Minnesota job satisfaction scale. Parametric statistical analysis
methods were used after the assumptions were checked in the analysis
of data. According to the result of this study, job satisfaction levels of the
participants were determined as “high”. In addition, general and external
satisfaction levels of male teachers are higher than female teachers. When
job satisfaction levels were analyzed with respect to titles, teachers’ job
satisfaction levels are found to be lower than the educational managers.
There is no difference between job satisfaction levels of teachers according
to age, professional seniority, marital status and educational status.

Keywords: Migration, job satisfaction, migration and job satisfaction.

GIRIS

Ogretmenler, sahip olduklar1 bilgi ve becerileri kullanarak diger egitim
calisanlariyla birlikte 6grencilere ve topluma egitim alaninda hizmet
sunmaktadir (Basaran, 1996). Ogretmenler, egitimden gecmis, bireylere
ve topluma yon veren profesyonel kisilerdir. Sabir, fedakarlik ve siirekli
caligmay1 gerektiren bu meslekte basarili olmanin en 6nemli sart1 bu
meslegi severek ve isteyerek yapmaktir. Bu anlamda Ogretmenlerin
mesleklerine karsi olumlu tutum i¢inde olmalart son derece 6nemlidir.

Diger meslek dallarinda oldugu gibi 6gretmenlerin de daha mutlu, saglikli
ve liretken olabilmeleri pek ¢ok etkene bagli olup, bu etkenlerden biri de
is doyumudur (Aksit Asik, 2010). is doyumu; ¢alisan bireyin yaptig1 isi,
is cevresini ve isyerindeki ¢alisma kosullarimi degerlendirmesi sonucu
olusan duygusal bir tepkidir (Siinter ve dig., 2006). Yaptiklar1 isten doyum
saglayan kisiler hayatin diger alanlarinda da mutlu olmaktadir. Ciinkii insan,
yasaminin énemli bir boliimiinii isinde gecirmekte, isinde karsilastig1 giizel
ve kotii anlarin izlerini de is disinda siirdiirdiigli yasamina yansitmaktadir

2
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(Ozyiirek, 2009). Calisanlarin isyerlerinde islerine karsi cesitli duygular
besledikleri goriiliir. Olumlu duygular beraberinde iiretkenlik getirirken,
olumsuz duygularin bikkinlik ve mutsuzluga neden oldugu goriilmektedir.

Ogretmenlerde is doyumuna bakildiginda, iistlenilen &gretim roliiyle
baglantili duygusal biriligkiyiifade edenis doyumu, bir 6gretmen tarafindan
ogretimden ne istendigi ve ne algilandig1 arasindaki iliskinin fonksiyonu
olarak nitelenmektedir (Zembylas ve Papanastasiou, 2005). Zamanlarinin
cogunu Ogrencileri ile birlikte gegiren 6gretmenlerin is doyumu, egitim
kalitesinin ytikseltilmesinde ve iyi bir egitim saglamalarinda énemli bir
arag islevi gorebilmektedir. Ogretmenlerin is doyumuna katkida bulunan
temel unsur, ¢ocuklarla ¢alistyor olmasidir. Ogrencilerle igten, sicak iliski
gelistirilmesi, 6gretimin zor ve entelektiiel bir is olmas1 da 6gretmenlerin
is doyumuna katki saglamaktadir (Shann, 1998). Buna karsin giinliik
rutinlerin monotonluklari, 6grencilerin bir kismindaki disiplin eksiklikleri,
gerek meslektas gerekse yoneticilerin destekleri ile takdirlerinin eksik
olmasi gibi bazi etkenler 6gretmenlerde is doyumuna olumsuz olarak etki
edebilmektedir (Little, 1996; Nias, 1996).

Giliniimlizde 6gretmenlerde is doyumuna etki edebilecegi diisiiniilen bir
baska unsurun da, gd¢ olgusu oldugu diisiiniilmektedir. Insanlik tarihi
baslangicindan giiniimiize sosyal hayatta en 6nemli 6gelerden biri olan go¢
olgusu, insanoglunun yer degistirme hareketi seklinde ifade edilmektedir.
Sosyal bir siireci belirten goé¢ olgusunun temelinde ekonomik, siyasi,
sosyal, cevresel sartlardaki bozulmalar, egitim sartlarinin yetersizligi gibi
pek cok neden yatmaktadir. Go¢ olgusu gerek bireylerin kendi yasaminda
gerekse toplumsal yasamda barinma, saglik, beslenme, ulasim gibi pek
cok alanda sorunlara neden olabilmektedir. Bu alanlardan biri de egitimdir.
GoO¢ egitimde; sosyal simiflara ayrilma ve dil sorunu, uyum sorunu,
velilerin egitime karsi ilgisizligi sorunu, ¢cocuklarin caligtirilmasi sorunu,
cocuk basina egitim harcamasinin diisiik olmas1 gibi temel etkilere sahiptir
(Kastan, 2015).

Bu aragtirmanin amaci, go¢ almis bolgelerde goérev yapan brang
Ogretmenlerinin i3 doyumu diizeylerini belirlemek ve gocle birlikte
ortaya c¢ikan sorunlarin 6gretmenlerin i doyum diizeylerine etkilerini
incelemektir. Bu amag¢ dogrultusunda asagida belirtilen sorulara yanit
aranmistir:

Egitim Fakiiltesi Dergisi, Yil. 5 Sayi. 1-2019 (1-21) 3



Go¢ Alan Bolgelerde Calisan Brans Ogretmenlerinin Is Doyumu: Sultangazi Ornegi

1. Gog almig bolgelerde devlet okullarinda gérev yapan brans
ogretmenlerinin is doyumlar1 ne diizeydedir?

2. Bu bolgelerde gorev yapan brans 6gretmenlerinin is doyum diizeyleri;

Cinsiyet,

Yas,

Medeni durum,

Egitim diizeyi,

Mesleki kidem,

Gorev linvani degiskenlerine gore anlamli farklilik gostermekte midir?

Mmoo a0 o

Bu arastirma, 6gretmenlerin i3 doyumu diizeylerini incelemek ve gogle
birlikte ortaya c¢ikan sorunlarin 6gretmenlerin is doyum diizeylerine
etkilerini ortaya koymasi nedeniyle Onemli goriilmektedir. Bununla
birlikte egitim yoneticileri ile 6gretmenlere mevcut durumun tespiti ve
ogretmenlerin i doyumu diizeylerini arttirici tedbirler konusunda veriler
sunmasi bakimindan 6nem arz etmektedir. Ayrica alanyazin incelendiginde,
ogretmenlerin i3 doyumuna yonelik ¢ok sayida ¢aligma bulunmasina
karsin, go¢ alan bolgelerde gorev yapan 6gretmenlerin i doyumunun ele
alindig1 ¢alisma sayisinin oldukca siirl oldugu goriilmiistiir.

YONTEM

GoO¢ almig bolgelerde gorev yapan brang O6gretmenlerinin is doyum
diizeylerinin belirlenmesi amaciyla bu arastirmada nicel arastirma yontemi
kullanilmistir. S6z konusu veri toplama araci, Kisisel Bilgi Formu ve
Minnesota Is Doyum Olgegi olmak iizere iki kistmdan olugsmustur.

Evren ve Orneklem

Arastirmanin verilerine ydnelik arastirma evrenini istanbul ili Sultangazi
ilgesinde gorev yapan brans Ogretmenleri ve egitim yOneticileri
olusturmaktadir. Orneklem sayisinin  belirlenmesinde ~ Sultangazi
ilcesindeki devlet okullarinda gérev yapan brans dgretmenlerinin sayisi
esas alinmistir. Aragtirmaya 105 erkek ve 111 kadin 6gretmen katilmistir.
Aragtirmanin O6rneklem grubunda yer alan Ogretmenler ise kolayda
ornekleme yontemi kullanilarak tespit edilmistir. Bu 6rnekleme yontemi,
elde mevcut olup arastirmaya katilmaya istekli bireylerin iizerinde yapilan
ornekleme yontemidir (Altunisik ve dig., 2004: 125).
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Veri Toplama Araclan

Arastirma, Istanbul ili Sultangazi Ilge Milli Egitim Miidiirliigii’niin izni
ile gergeklestirilmistir. Uygulama oncesinde katilimcilar; arastirmanin
ne amacla yapildigi, Olgek formlarinin nasil isaretlenmesi gerektigi,
bilgilerinin gizli tutulacag: gibi hususlarda bilgilendirilmistir. Uygulamaya
katilimda goniilliiliik ilkesi esas alinmustir.

Aragtirma kapsaminda Ol¢ek, arastirmaci tarafindan katilimcilarla yiiz
yiize goriismek suretiyle doldurulmus olup, her bir katilimer1 i¢in uygulama
yaklasik 15-20 dakika kadar siirmiistiir. S6z konusu veri toplama araci
Kisisel Bilgi Formu ve Minnesota is Doyum Olgegi olmak iizere iki
kisimdan olugsmustur.

Arastirmada, katilimcilarin demografik 6zelliklerini belirlemek amaciyla
arastirmaci tarafindan “Kisisel Bilgi Formu” hazirlanmistir. S6z konusu
bilgi formu; cinsiyet, yas, mesleki kidem, medeni durum, egitim diizeyi,
gorev, calisilan okuldan/mahalleden memnuniyet, ¢alisilan okulun gé¢
alma durumu ve gd¢ alma diizeyi ile go¢ almaya devam etme durumu
olmak tizere toplam on bir sorudan olusmustur.

Minnesota Is Doyum Olgegi, Weiss ve dig. (1967) tarafindan ¢alisanlarin
is doyum diizeylerinin belirlenmesi amaciyla gelistirilmistir. S6z konusu
Olcek Baycan (1985) tarafindan Tirkge’ye uyarlanmis, gecerlilik ve
giivenilirlik analizine tabi tutulmustur (Akt: Terzi, 2017).

Baycan (1985), 6l¢ege iligskin olarak yapilan gilivenilirlik analizi neticesinde
Olcek geneli i¢cin Cronbach Alpha katsayisin1 0.77 olarak belirlemistir.
Giindiiz (2008), calismasinda dlgegin giivenirlik katsayisim 0.93; Irigiiler
(2015) ise 0.91 olarak belirlemistir. Bu ¢alismada yapilan giivenilirlik
analizinde Cronbach Alpha katsay1s1 0.88 olarak belirlenmistir. Bu degerler
uyarinca Olgek giivenilir olarak kabul edilmistir.

S6z konusu 6lgek i¢sel doyum ve digsal doyum olmak iizere iki boyutta
20 maddeden olusmaktadir. I¢sel doyum; basari, taninma ya da takdir
edilme, is sorumlulugu, isin kendisi, terfi ve yiikselmeye bagli gorev
degisikligi benzeri igsel faktorlerden meydana gelmekte ve isin igsel
niteligi konusundaki maddeleri kapsamaktadir. I¢sel doyum boyutu;

Egitim Fakiiltesi Dergisi, Yil. 5 Sayi. 1-2019 (1-21) 5
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1,2,3,4,7,8,9,10, 11, 15, 16 ve 20 numarali madde olmak iizere toplam
12 maddeden olusmaktadir. Digsal doyum boyutu; kurum yonetimi ve
politikasi, denetim sekli, ¢alisma sartlar1, yoneticiler, astlar ve ¢alisma
arkadaglariyla iligkiler, iicret benzeri is cevresine yonelik O6gelerden
meydana gelmektedir. Bu boyut; 5, 6, 12, 13, 14, 17, 18 ve 19 numarali
madde olmak iizere toplam 8 maddeden olugmaktadir.

Olgek 5°1i likert tipte bir 8lgek olup, katilimcilar ifadelerden 1 ile 5 arasinda
puan almaktadir (Hi¢ Memnun Degilim: 1 puan, Memnun Degilim: 2
puan, Kararsizim: 3 puan, Memnunum: 4 puan, Cok Memnunum: 5 puan).

Olgegin degerlendirmesi kapsaminda katilimcilar &lgekten asgari 20 ve
azami 100 puan alabilmekte, orta noktay1 ifade eden 60 puan ise nétr
doyum. Ogretmenlerin is doyum diizeylerinin demografik &zelliklerine
gore farklilik gosterip gostermediginin belirlenmesi amaci ile Fark Testleri
kullanilmistir. Hangi fark testinin uygulanacagina grup sayilarina bakilarak
karar verilmistir. ki grubun ortalamasi karsilastirilmak istendiginde
bagimsiz grup t-testi (cinsiyet ve medeni durum), ikiden daha fazla grup
ortalamas1 karsilastirilmak istendiginde ise Tek Yonlii Varyans Analizi
(yas, mesleki kidem, egitim diizeyi, unvan) uygulanmistir. Gruplar arasi
farkliliklarin incelenmesinde Tukey testi kullanilmistir.

BULGULAR

Gog¢ almis bolgelerde gorev yapan brans 6gretmenler iizerinde yapilan bu
caligsmada; ilk olarak 6lgege katilan 6gretmenlerin demografik 6zelliklerine
iliskin bulgular aciklanmistir. Daha sonra ise arastirma sorularina yonelik
olarak nicel analizle elde edilen bulgular ortaya konmustur.

Demografik Ozelliklere iliskin Bulgular

Aragtirmaya katilan 6gretmenlere ait; cinsiyet, yas, mesleki kidem, medeni
durum, egitim diizeyi, gorev, calisilan okuldan/mahalleden memnuniyet,
caligilan okulun go¢ alma durumu ve go¢ alma diizeyi ile go¢ almaya
devam etme durumuna iligkin frekans dagilimlari Tablo 1’de sunulmustur.



Tablo 1. Katilimcilarin Demografik Ozelliklerine Iliskin Frekans Dagilimi

Ahmet KAVAK, Giil GULER

Degisken Grup Frekans (n) Yiizde (%)
L. Erkek 105 48,6
Cinsiyet
Kadin 111 51,4
20-25 yas arasi 41 19,1
26-30 yas arast 97 45,1
31-35 yas arasi 36 16,7
Yas
36-40 yas arasi 25 11,6
41-47 yas arast 14 6,6
48 yas ve lizeri 2 0,9
1-5 y1l aras1 135 62,5
6-10 y1l arasi 44 20,4
Mesleki Kidem 11-15 y1l arast 21 9,7
16-20 y1l aras1 7 3,2
21 y1l ve iizeri 9 4,2
. Evli 95 44 .4
Medeni Durum .
Bekar 119 55,6
Lisans 200 92,6
Egitim Diizeyi Yiiksek lisans 14 6,5
Doktora 2 0,9
Ogretmen 182 85,0
Gorev Miidir 21 9,8
Midiir Yrd. 11 5,1
, Evet 165 76,7
Caligilan Okuldan Memnuniyet
Hayir 50 233
Calisilan Mahalleden Evet 121 56,0
Memnuniyet Hayir 95 44.0
Okul Bolgesi Gog Alma Evet 212 98,1
Durumu Hayir 4 1,9
.. . . .. AZ 8 3,9
Olful Bplgesmm Gog¢ Alma Kismen 34 16,0
Diizeyi
Cok 170 80,1
. Evet 207 97,2
Go¢ Almaya Devam Etme
Hayir 6 2,8
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Arastirmaya 105 erkek ve 111 kadin Ogretmen katilmistir.
Yas gruplarina  bakildiginda  katilimcilarin© %19.1°inin~ 20-
25, 9%45,1’inin = 26-30, %16,7’sinin  31-35,, %]11,6’sinin  36-40,
%6,6’s1n1n41-47ve %0,9’ununise 48 yas veiizerinde oldugu goriilmektedir.
Mesleki kidemleri bakimindan katilimeilarin %62,5 ile biiylik ¢ogunlugu
1-5 yil arasinda kideme sahipken, 6-10 yil aras1 kideme sahip 6gretmen
orant %20.4, 11-15 yil aras1 kideme sahip 6gretmen oran1 % 9.7, 16-20
yil aras1 kideme sahip 6gretmen orani1 %3.2 ve 21 yil ve lizerinde kideme
sahip 6gretmen orani ise %4,2 diizeyindedir. Medeni durumlarinda gore
bekar 6gretmen oran1 %55.6 iken, evliler %44.4diizeyindedir. Arastirmaya
katilan 6gretmenlerin egitim diizeyine bakildiginda; lisans mezunlarinin
%92,6 diizeyinde oldugu, yiiksek lisans mezunlarinin %6,5 ve doktora
mezunu Ogretmenlerin de %0,9 oldugu goriilmektedir. Arastirmaya
katilanlarin %9,8’ini miidiir ve %35,1’ini midiir yardimcilari olustururken,
katilimcilarin %85,0’1 6gretmenlerden meydana gelmektedir. Katilimcilar
arasinda calisilan okuldan duyulan memnuniyet oram1 %76.7 iken, bu
oran ¢alisilan mahallede %56,0 seviyelerine diismektedir. Katilimcilarin
%98,1 ile neredeyse tamami okulun go¢ alma bolgesinde oldugunu
belirtmistir. Okul bdlgesinin go¢ alma diizeyi katilimeilarin %80,1’ince
cok ve %16,0’sinca kismen olarak nitelendirilirken, %3.9’utarafindan ise
az olarak ifade edilmistir. Son olarak katilimcilarin %97,2’sinin ¢alistiklar
okul bolgelerinin go¢ almaya devam ettigi konusunda hemfikir oldugu
saptanmuistir.

Arastirma Sorularina Iliskin Bulgular

Birinci Arastirma Sorusuna Iliskin Bulgular

Arastirma kapsaminda ilk olarak “Gd6g¢ almis bolgelerde devlet okullarinda
gorev yapan brang 6gretmenlerinin is doyumlari ne diizeydedir?”” sorusuna
yanit aranmistir. Bu ¢ergevede katilimcilarin is doyumu 6lgeginde yer alan
20 ifadeye verdikleri yanitlara iligkin frekans analizi bulgular1 Tablo 2’de
oldugu gibidir.
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Tablo 2. Is Doyumu Olgegi Istatistiki Bulgular:

Boyut / ifade X Ss
Genel Doyum 69,51 11,05
I¢sel Doyum 26,29 4,90
1. Beni her zaman mesgul etmesi bakimindan 3,36 0,982
2. Bagimsiz ¢aligma imkaninin olmasi bakimindan 3,46 0,983
3. Ara sira degisik seyler yapabilme imkéan1 bakimindan 3,54 1,035
4. Toplumda “saygin bir kisi” olma sansini bana vermesi 339 1,090
bakimindan
7. Vicdani bir sorumluluk tagima sansini1 bana vermesi 3.99 0,797
bakimindan
8. Bana garantili bir gelecek saglamasi yoniinden 3,50 1,137

9. Bagkalari i¢in bir sey yapabildigimi hissetmem yoniinden 4,25 0,791

10. Kisileri yonlendirmek igin firsat vermesi yoniinden 4,00 0,837

11. Kendi yeteneklerimle bir seyler yapabilme sansi vermesi

- 3,73 0,967
yoniinden

15. Kendi fikir/kanaatlerimi rahat¢a kullanma imkani
vermesi yoniinden

16. Caligma sartlar1 yoniinden 3,17 1,149

3,12 1,104

20. Meslegimi yaparken kendi yontemlerimi kullanabilme

imkéni vermesi agisindan 3,63 1,012
Digsal Doyum 43,08 7,22
5. Yoneticimin emrindeki kisileri iyi yonetebilmesi 3,56 0,988
bakimindan
6. Yoneticimin karar verme yetenegi bakimindan 3,61 0,962
12. Isim ile ilgili kararlarin uygulanmasi yoniinden 3,30 0,950
13. Yaptigim is karsiliginda aldigim iicret yoniinden 2,32 1,208
14. Terfi imkaninin olmas1 yoniinden 2,66 1,068
17. Caligma arkadaglarinin birbiriyle anlagmalari1 yoniinden 3,90 0,857
18. Yaptigim is karsiliginda takdir edilmem yoniinden 3,24 1,141
19. Yaptigim is karsiliginda duydugum basar1 hissi 3,71 0,977
yoniinden

X : Ortalama, Ss: Standart Sapma
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Ogretmenlerin is doyumu diizeyleri ile o6lgek ifadelerine verdikleri
yanitlarin ortalamalar1 incelendiginde:

e Ogretmenlerin genel doyum diizeyi ortalamasi 69,51+11,05 olarak
belirlenmistir. Elde edilen bu degere gore 6gretmenlerin is doyum
diizeylerinin yiiksek oldugu tespit edilmistir.

e i¢sel doyum boyutunda en yiiksek ortalamaya sahip dlcek ifadelerinin
9 numaral “Bagkalar1 i¢in bir sey yapabildigimi hissetmem yoniinden” ve
10 numarali “Kisileri yonlendirmek i¢in firsat vermesi yoniinden” ifadeleri
oldugu belirlenmistir.

¢ Digsal doyum boyutunda en yiiksek ortalamaya sahip 6l¢ek ifadelerinin
17 numarali “Caligma arkadaslarinin birbiriyle anlagmalar1 yoniinden” ve
19 numarali “Yaptigim is karsiliginda duydugum basari hissi yoniinden”
ifadeleri oldugu belirlenmistir.

Ikinci Arastirma Sorusuna Iliskin Bulgular

Arastirma kapsaminda yanit aranan ikinci soru “Go¢ almis bolgelerde
devlet okullarinda gorev yapan brang 6gretmenlerinin is doyum diizeyleri
demografik ozelliklerine (cinsiyet, yas, medeni durum, egitim diizeyi,
meslek kidemi, gorev unvani) gore anlamh farklilik gostermekte midir?”
sorusuna yanit aranmistir. Bu c¢ergevede arastirmanin bu kisminda
ogretmenlerin is doyumu diizeyleri arasinda demografik 6zelliklerine gore
farklilik olup olmadigi test edilmistir.

Is doyumu kapsaminda Ogretmenlerin cinsiyetlerine gore is doyumu
diizeyleri arasinda fark olup olmadigina iligkin Bagimsiz Orneklem t-Testi
sonuclar1 Tablo 3’te sunulmustur.

Tablo 3. Cinsiyete Iliskin Bagimsiz Orneklem t-Testi Sonuclar

Degisken Cinsiyet Ortalama  Standart Sapma p
Erkek 71,44 10,11
Genel Doyum 0,016
Kadin 67,62 11,64
. Erkek 44,06 6,38
Igsel D 0,059
geel Loyum Kadin 42,15 7,85 :
Erkek 27,32 4,43
Digsal D ’ ’ 0,003
fssat oyum Kadin 25,31 5,15 ’

X: Ortalama, Ss: Standart Sapma
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Tablo 3 incelendiginde, dgretmenlerin genel ve digsal doyum diizeyleri
ortalamalar1 arasinda istatiksel olarak anlamli bir fark oldugu (p<0.05),
icsel doyum diizeyleri ortalamasi arasinda ise anlamli bir fark olmadig:
belirlenmistir (p>0.05). Erkek Ogretmenlerin genel ve digsal doyum
diizeylerinin kadin 6gretmenlere gore daha yiiksek oldugu belirlenmistir.

Is doyumu kapsaminda 6gretmenlerin yas gruplarma gére is doyumu
diizeyleri arasinda fark olup olmadigina iliskin Tek Yonli Varyans Analizi
(ANOVA) sonuglar1 Tablo 4’te sunulmustur.

Tablo 4. Yasa Iliskin Tek Yonlii Varyans Analizi Sonuglari

Degisken Yas X S F p

20-25 yas arasi 68,95 11,345
26-30 yas arasi 69,93 10,436
31-35 yas arasi 66,71 12,952

Genel Doyum 36-40yasarass 70,00 9,607 000 0482
41-47 yas arast 74,55 8,442
48 yas ve lizeri 68,00 35,355
20-25 yas arast 41,80 7,994
26-30 yas aras1 43,00 6,717
31-35 yas arasi 42,09 8,654 1132 0.345

i¢sel Doyum 36-40 yas arasi 43,41 5,756
41-47 yas arast 46,64 4,749
48 yas ve lizeri 40,00 25,456
20-25 yas arast 26,31 4,867
26-30 yas arast 2643 4,672
31-35 yas arasi 24,97 5,750

Dissal Doyum 0,869 0,503
36-40 yas arasi 26,55 4,501
41-47 yas arast 28,00 3,768
48 yas ve lizeri 28,00 9,899

X: Ortalama, Ss: Standart Sapma

Egitim Fakiiltesi Dergisi, Yil. 5 Sayi. 1-2019 (1-21)
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Tablo 4 incelendiginde, 6gretmenlerin yas gruplarina gore is doyumu
diizeyleri ortalamalar1 arasinda istatiksel olarak anlamli bir fark olmadigi
goriilmiistiir (p>0,05).

Is doyumu kapsaminda 6gretmenlerin meslek kidemlerine gore is doyumu
diizeyleri arasinda fark olup olmadigina iligskin Tek Yonlii Varyans Analizi
(ANOVA) sonuglar1 Tablo 5’te sunulmustur.

Tablo 5. Meslek Kidemine Iliskin Tek Yonlii Varyans Analizi Sonuclar

Degisken Meslek Kidemi X Ss F p

1-5 yil arasi 69,50 11,156
6-10 y1l arast 68,80 12,238
Genel Doyum 11-15 yil aras1 67,65 8,580 0,373 0,827
16-20 y1l aras1 72,50 3,873
21 yil ve tizeri 72,63 14,412
1-5 y1l arasi 43,01 7,391

6-10 y1l aras1 42,24 7,268
11-15 yil arasi 42,79 7,269 0,390 0,816
16-20 yi1l aras1 44,86 3,024
21 yil ve iizeri 45,00 10,210
1-5 y1l aras1 26,31 4,759
6-10 y1l aras1 26,33 5,947
Digsal Doyum 11-15 y1l arast 25,00 3,958 0,570 0,685
16-20 yil arasi 27,25 3,594
21 yil ve iizeri 27,88 4,016

I¢sel Doyum

X : Ortalama, Ss: Standart Sapma

Tablo 5 incelendiginde, 6gretmenlerin meslek kidemlerine gore is doyumu
diizeyleri ortalamalar1 arasinda istatiksel olarak anlamli bir fark olmadig:
goriilmistiir (p>0,05).

Is doyumu kapsaminda dgretmenlerin medeni durumuna gére is doyumu
diizeyleri arasinda fark olup olmadigina iliskin Bagimsiz Orneklem t-Testi
sonuglar1 Tablo 6’da sunulmustur.
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Tablo 6. Medeni Duruma Iliskin Bagimsiz Orneklem t-Testi Sonuclar

Degisken Cinsiyet  Ortalama  Standart Sapma p

Evli 70,05 11,177

Genel D 0,479
ehel Toyum Bekar 68,90 11,088
. Evli 43,34 7,205

I¢sel Doyum 0,518
Bekar 42,68 7,430
Evli 26,48 4,929

Dissal Doyum 0,644
Bekar 26,16 4,859

X : Ortalama, Ss: Standart Sapma

Tablo 6 incelendiginde, 6gretmenlerin medeni durumuna gore is doyumu
diizeyi ortalamalar1 arasinda istatiksel olarak anlamli bir fark olmadig1
goriilmiistiir (p>0,05).

Is doyumu kapsaminda dgretmenlerin egitim diizeyine gore is doyumu
diizeyleri arasinda fark olup olmadigina iliskin Tek Yonli Varyans Analizi
(ANOVA) sonuglar1 Tablo 7’°de sunulmustur.

Tablo 7. Egitim Diizeyine Iliskin Tek Yonlii Varyans Analizi Sonuglar:

Degisken Egitim Diizeyi X Ss F p
Lisans 69,29 11,317

Genel Doyum Yiiksek lisans 69,54 9,769 0,410 0,664
Doktora 76,50 10,607
Lisans 42,90 7,424

R;sel Doyum Yiksek lisans 4321 6,565 0,687 0,504
Doktora 49,00 5,657
Lisans 26,24 4,956

Digsal Doyum Yiiksek lisans 26,54 4,539 0,084 0,919
Doktora 27,50 4,950

X: Ortalama, Ss: Standart Sapma
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Tablo 7 incelendiginde, 6gretmenlerin egitim diizeylerine gore is doyumu
diizeyleri ortalamalar1 arasinda istatiksel olarak anlamli bir fark olmadig1
goriilmiistiir (p>0,05).

Is doyumu kapsaminda katilimcilarin gérevlerine gore is doyumu diizeyleri
arasinda fark olup olmadigina iligkin Tek Yonlii Varyans Analizi (ANOVA)
sonuglart Tablo 8’de sunulmustur.

Tablo 8. Unvanlarina lliskin Tek Yonlii Varyans Analizi Sonuglar:

Degisken Gorev X Ss F p
Ogretmen 68,82 10,997

Genel Doyum Miidiir Yrd. 72,73 14,360 2,443 0,090
Miidiir 74,50 8,083
Ogretmen 42,62 7,232

Igsel Doyum Miidiir Yrd. 43,18 9,163 3,351 0,037
Miidiir 47,00 4,931
Ogretmen 25,95 4,821

Digsal Doyum Mudiir Yrd. 29,55 5,663 3,688 0,027
Miidiir 27,76 4,684

Tablo 8 incelendiginde, katilimcilarin unvanlarina gore genel doyum diizeyi
ortalamalar1 arasinda anlamli farklilik bulunmadig: (p>0,05), buna karsin
i¢sel ve digsal doyum diizeyi ortalamalar arasinda istatiksel olarak anlaml
fark oldugu (p<0,05) belirlenmistir. Yapilan post hoc testi sonucunda; i¢sel
ve digsal doyum diizeyleri bakimindan 6gretmenlerin doyum diizeylerinin
midiir ve midiir yardimcilarindan daha diisiik oldugu belirlenmistir.

TARTISMA VE SONUC

Aragtirmanin birinci sorusu kapsaminda 6gretmenlerin genel is doyum
diizeyi ortalamas1 69,51£11,05 olarak belirlenmistir. Elde edilen bu veriye
gore 6gretmenlerin is doyum diizeyleri “yiiksek” olarak degerlendirilmistir.
Alanyazinda 6gretmenlerin i doyumuna yonelik ¢aligsmalarda, (Demirtas,
2010; Kilig ve Giimiiseli, 2010; Kilig, 2011) ¢alismalarinda 6gretmenlerin
is doyumu diizeylerini “yiiksek” olarak tespit etmis; (Demirtas ve Alanoglu,
2015; Demirtas ve Ersozlii, 2010; Y1lmaz ve Altinkurt, 2012) 6gretmenlerde
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“orta” diizeyde is doyumu saptamis; Kokli (2012) ise arastirmasinda
katilimcilarin is doyumunun “diisiik” diizeyde oldugunu ifade etmistir.
Yapilan caligmalarda o6gretmenlerin iy doyumu diizeylerine yonelik
olarak farkli sonuclar elde edilmesinin, farkli okullarda ve farkli ¢calisma
bolgelerinde gorev yapan Ogretmenlerin is doyum diizeylerinin farkli
degiskenlerden etkilemesinden kaynaklanabildigi degerlendirilmektedir.

Arastirmanin ikinci sorusu kapsaminda Ogretmenlerin iy doyum
diizeyleri baz1 demografik 6zellikler baglaminda incelenmistir. 11k olarak
ogretmenlerin cinsiyetlerine gore is doyum diizeyleri ele alindiginda,
icsel doyum diizeyleri bakimindan kadin ve erkek dgretmenler arasinda
istatiksel olarak anlamli fark olmadigi, genel ve digsal doyum diizeyleri
bakimindan ise fark bulundugu, bununla birlikte erkek 6gretmenlerin is
doyumu diizeylerinin her boyutta (genel doyum, digsal doyum ve igsel
doyum) kadin 6gretmenlerden daha yiiksek oldugu tespit edilmistir.
Kadin 6gretmenlerin is doyumu diizeylerinin erkek dgretmenlerden daha
diisiik olmasinin toplumsal rollerine baglanabilecegi, kadin 6gretmenlerin
meslekleri haricinde evlerinde pek ¢ok is yapmalariin onlar1 bikkinlhiga
itmis olabilecegi degerlendirilmistir. Literatiirde, bu ¢aligmanin sonucunu
kismen destekleyen tek calisma Ozkan (2017)’nin erkek dgretmenlerin
genel ve igsel doyum diizeylerinin kadin 6gretmenlerden daha yiiksek
oldugunu belirttigi ¢aligmasi olup, diger pek ¢ok ¢alismada bu sonucun
desteklenmedigi belirlenmistir. (Demirtas ve Alanoglu, 2015; Diri ve Kiral,
2016; Filiz, 2014; Kili¢ ve Giimiiseli, 2010; Kilig, 2011) ¢aligmalarinda
erkek ve kadin 6gretmenlerin is doyum diizeyleri arasinda fark olmadigini
ifade etmistir.

Yas gruplarina gore is doyum diizeyleri incelendiginde, 6gretmenler
arasinda istatiksel olarak anlamli bir farklilik olmadigi, bununla birlikte
ogretmenlerin genel i doyumu diizeylerinin, 31-35 yas arasit grubu ile 48
yas ve lizeri 6gretmenler hari¢ olmak {izere, yasa gore artig gosterdigi yani
Ogretmenlerin yaslari arttik¢a is doyum diizeylerinin de arttig1 saptanmastir.
Diger bir ifade ile 6gretmenlerin yaglari ile is doyum diizeyleri arasinda
pozitif bir iligki belirlenmistir. Bu bulgu alanyazinda bu konuda yapilan
caligmalarla desteklenmektedir (Demirtas ve Alanoglu, 2015; Tekingiindiiz
ve Tengilimoglu, 2013; Yegin, 2009). Yasin ilerlemesi ile birlikte is
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doyumu diizeyindeki artigin, egitim orgiitleri igerisinde uzun zaman kalip
orgiit kiiltliriinii benimsemis olmalarindan kaynaklanabilecegi seklinde
degerlendirilmistir. Ayrica yasca daha biiylik olan &gretmenlerin sahip
olduklari tecriibeleri nedeniyle is uyumlarinin artmasi; geng 6gretmenlerin
gerek terfi gerekse diger is sartlarma dair asir1 beklentilerinin olmasi
gibi nedenler de bunun altindaki diger sebepler olarak diisiiniilebilir.
31-35 yas grubu Ogretmenlere yonelik s6z konusu farkliligin 6rneklem
grubundan, 48 yas ve lizeri 0gretmenlere yonelik farkliliginsa bu yas
grubundaki 6gretmenlerin i¢sel doyum diizeylerinin diger yas grubundaki
ogretmenlere kiyasla nispeten daha diisilk olmasindan kaynaklandigi
degerlendirilmektedir.

Mesleki kidemlerine gore is doyum diizeyleri incelendiginde, 6gretmenler
arasinda istatiksel olarak anlamli bir farklilik olmadigi belirlenmistir.
Alanyazinda bu ¢aligmada ulasilan sonucu destekleyen ve 6gretmenlerin is
doyumudiizeylerinin hizmetsiirelerine bagli olarak farklilik gostermedigine
yonelik ¢aligmalar bulundugu gibi (Eves, 2008; Kili¢ ve Glimiiseli, 2010;
Kagan, 2010; Tasdan ve Tiryaki, 2008), mesleki kidemdeki artisla birlikte
is doyumunun arttigini ortaya koyan calismalar da bulunmaktadir (Kilig,
2011). Bu arastirma sonucunda, mesleki deneyimlerinin baslangicinda
yiiksek diizeyde is doyumuna sahip olan 6gretmenlerin senelerin gegmesi
ile birlikte doyum diizeylerinde diisiis goriildiigli ve meslek hayatlarinin
sonlarina dogru tekrar mesleki doyum diizeylerinin arttig1 goriilmektedir.
Ulagilan bu sonucun nedeni olarak, bireylerin hayat ddnemlerinin
ozelliklerini (Orta yaslarda yeni bir hayat diizeni kurma ve beraberinde
ekonomik sikintilarla karsilagsma vb.) ifade etmek miimkiindiir.

Medeni duruma gore is doyum diizeyleri ele alindiginda, 6gretmenler
arasinda istatiksel olarak anlamli bir farklilik olmadig goriilmiistiir.
Ogretmenlerin evli ya da bekdr olmalarinin is doyumu diizeylerine
etkilerinin incelendigi ¢alismalarda, bireylerin medeni durumlar1 ve is
doyum diizeyleri arasinda istatistiki olarak anlamli bi¢imde farklilik
goriilememesine karsin, evlilerin bekar 6gretmenlere kiyasla daha ytiksek
is doyumuna sahip oldugu belirlenmistir (Bostancioglu, 2008). Elde
edilen bu sonucun evlilikle birlikte bireylerin beklentilerinde degisim
yasanmasindan kaynaklanabilecegi degerlendirilmistir.
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Egitim diizeyine gore is doyumu diizeyleri incelendiginde, 6gretmenlerin
is doyumu diizeyleri arasinda farklilik olmadigi belirlenmistir. Konuya
dair alanyazin incelendiginde, egitim diizeyleri ile ig doyumu iligkisinin
ele alindig1 caligmalarda farkli sonuglarla karsilagildigi gorilmiistiir.
Egitim diizeyi ile i doyumu arasinda pozitif iliski olduguna yonelik
caligmalar oldugu gibi (Yilmaz, 2010), yiliksekogrenim goren bireylerin
is doyumlarinin daha diisiik oldugunu ortaya koyan c¢aligmalar da
bulunmaktadir. (Ayan ve dig. 2009; Giilay, 2006; Tasdan ve Tiryaki, 2008)
ise calismalarinda bu arastirmanin sonucuna benzer sekilde 6gretmenlerin
1s doyumu diizeylerinin egitim diizeyine gore farklilasmadigini belirtmistir.

Son olarak unvanlarina gore is doyumlarina bakildiginda, i¢sel ve digsal
doyumda diizeyleri bakimindan 6gretmenlerin doyum diizeylerinin miidiir
ve miidiir yardimcilarindan daha diisiik oldugu belirlenmistir. Arastirmada
ulasilan bu sonucun alanyazindaki diger ¢aligmalarla paralellik gosterdigi
goriilmiistiir. (Demirtas ve Alanoglu, 2015; Kilig, 2011) da benzer sekilde
calismalarinda okul yoneticilerinin 6gretmenlerden daha yiiksek diizeyde
is doyumuna sahip oldugunu ifade etmistir.

ONERILER

Go¢ alan bolgelerde gorev yapan 6gretmenlerin is doyumunda azalmaya
neden olan pek ¢ok sorun alan1 bulunmaktadir. Ogretmenlerde goge bagl
sebeplerle goriilen i3 doyumundaki diisiisiin engellenebilmesi i¢in goc
hareketlerinin ortaya ¢ikardigi temel sorunlar1 onleyici tedbirlere ihtiyag
bulunmaktadir. Bu kapsamda gelistirilen bazi 6neriler asagida belirtilmistir:

e (Gog¢ yasanan bolgelerde karsilasilan temel sorunlardan biri, 6grencilerde
goriilen uyum sorunudur. Uyum sorununa yonelik olarak 6grenciler i¢in
uyum programlart yapilmasi, iicretsiz kurslarla uyum sorunu yasayan
ogrencilerin desteklenmesi saglanmalidir.

e GO¢ eden ailelerin konferans, seminer gibi faaliyetlerle egitilmesi
saglanmalidir.

e Goc¢ alan bolgelerdeki okullarda goriilen disiplin sorununun Oniine
gecilebilmesi icin Ogrencilere yonelik gerekli tedbirlerin alinmasi
saglanmalidir. Bu bolgelerde gorev yapan 6gretmenlere sosyal ve kiiltiirel
faaliyetlere yonelik imkanlar saglanmalidir.
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e (Calismamizda bu bolgelerde daha ¢ok geng Ogretmenlerin gorev
yaptig1, zorunlu gorev siiresi dolan 6gretmenlerin ayrildigi goriilmektedir.
Tecriibeli 6gretmenlerin bu bolgelerden ayrilmamasi i¢in 6zliik haklarinda
tesvik edici diizenlemeler yapilabilir.

Bu ¢aligma, Istanbul ili Sultangazi ilgesinde grev yapan brans dgretmenleri
ile gergeklestirilmistir. Daha kapsamli bir ¢cergeveye oturtabilecek sonuglar
elde etmek amaciyla; go¢ alan bolgelere yonelik olarak okul yoneticileri,
Ogretmenler, veliler ve oOgrencilerin gorlislerinin es zamanli olarak
incelenecegi ¢caligmalar yapilabilir.
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Kadin Okul Yoneticilerinin Lider Davranisi
Gostermelerine iliskin Ogretmenlerin Is
Tatminlerinin Belirlenmesi

Sema TASKESENLIOGLU'
Somayyeh RADMARD?

Oz

Bu c¢aligmanin amaci, kadin okul yoneticilerinin liderligine iligkin
Ogretmenlerin is tatminleri hakkindaki goriislerini  belirlemektir
fliskisel tarama modelindeki arastirmanm &rneklemini, Istanbul’da
Kiigiikgekmece’de gorev yapan 412 oOgretmen olusturmaktadir
Aragtirmanin verileri Minnesota Is Doyumu Olgegi ile toplanmistir.
Verilerin analizinde betimsel istatistikler, t-testi ve Anova (One Way
Anova) analizi kullanilmistir. Elde edilen bulgulara gore 6gretmenlerin is
tatminlerinin orta derecenin iizerinde ¢ikt1§1 goriilmektedir. Minnesota Is
Doyumu Olgegi, i¢sel ve digsal doyum olarak iki alt boyuta ayrilmaktadir.
Ogretmenlerin alt boyutlarda aldiklar1 ortalama puanlaria bakildiginda ise
digsal doyum boyutunda daha yiiksek is doyumu algisina sahip olduklari
belirlenmistir. Yapilan analizlere gore alt boyutlarda &gretmenlerin is
tatmini algilarinin cinsiyet, brang, medeni durum ve mesleki kidem
degiskenlerinde anlamli bir farklilagma olmadigi bulunmustur.

Anahtar kelimeler: Lider, liderlik, yonetici, is doyumu, lider davranisi

1'Yiiksek lisan &grencisi, Istanbul Aydin Universitesi, setaskes@gmail.com
2Dog.Dr. Istanbul Aydin Universitesi, somayyehradmard@aydin.edu.tr
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Identifying the Teacher Job Satisfying pertaining Women School
Principals’ Demonstrations of Leadership Behaviour

Abstract

The aim of this study is to determine teachers’ views on their job satisfaction
with respect to the leadership of female school administrators. The sample
of the research in the relational screening model consists of 412 teachers
working in Kii¢iikcekmece, Istanbul. The information of the research
was collected by Minnesota Job Satisfaction Scale. Descriptive statistics,
t-Test and Anova (One Way Anova) analysis were used for data analysis.
According to the findings, it is seen that the job satisfaction of teachers
is above the middle degree. Minnesota Job Satisfaction Scale is divided
into two sub-dimensions as internal and external satisfaction. When the
average scores of the teachers in the sub-dimensions were examined, it
was found that they had higher perception of job satisfaction in the external
satisfaction dimension. According to the analysis, it was found that there
was no significant difference in the variables of gender, branch, marital
status and seniority of teachers’ perceptions of job satisfaction.

Keywords: Job satisfaction, leader, leadership, leader behavior, manager

GIRIS

Orgiitlerde verimliligi ve islevselligi artirmak igin lider kavramu, iizerinde
durulmas1 gereken 6nemli bir olgu olarak dikkat ¢ekmektedir. Liderligin
Tiirkgedeki karsiligr onder kelimesi olmasinin yaninda, tarihi ¢ok eski
caglara dayanan olgular dizininden olusmaktadir (Ibicioglu ve dig., 2009).
Yonetimden bahsedildigi zaman akla gelen ilk kavram yonetici, ikinci
olarak da lider kavramidir. Bu iki kavram g¢ogu kez birbirinin yerine
kullanilmaktadir (ibicioglu ve dig., 2009). Bazen ayn1 anlamda, bazen es
anlamli, bazen de tamamen farkli anlamlarda kullanildig1 gortilmektedir
(Nicholls, 1994). Gergekte anlamsal olarak tamamen birbirinden farkli
olan bu kavramlar, islevsel olarak birbirine yakindir. Yonetici gérevine
atama ile gelir, var olan diizeni devam ettirir ve Orgiitiin belirlenmis
amaglart -her ne ise- onu gerceklestirmeye 6zen gosterir. Ancak lider
orgiitli yonetmekten ziyade yonlendirir, orgiitii gelistirmek ve degistirmek
icin ugrasir, Orgiitlin hedeflerini ve ¢alisanlarin ihtiyaglarini birbiri ile
paralel yiiriiterek is paylasimini olusturmaya sevk eder (Gilimiiseli, 1996;
Hacifazlioglu, 2010).
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XXI. ylizyila gelindiginde egitim sektoriinde de bir rekabet anlayisinin
hakim oldugu goriilmekte ve burada 6nemli bir rol olarak lider faktori
ile karsilasilmaktadir. Toplam kalite anlayisi verimliligi esas almakta
ve bu anlayisa gore calisan egitim kurumlarinda da lider 6nemli bir
olgu olarak one ¢ikmaktadir. Okul miidiirleri ise okulda lider olarak
goriilmekte, okulun amagclarini yerine getirilmesi i¢in ¢alisanlar1 motive
eden, ig gorenlerin koordinasyonunu saglayan ve yol gosteren kisi
konumunda bulunmaktadir (Bulug, 2009; Giirsel, 1997). Liderlik alanlar
konusunda okul miidiirlerinin liderligi bilim adamalarin1 uzunca bir
stire distindiirmustiir. Okul miidiirleri egitim Orgiitlerinin ihtiyaclarini
karsilarken i¢inde bulunulan ¢agin gereklerine gore yerine getirebilme
diizeyi ile sahip olmasi gereken niteliklerinin sinirlar1 belirlenmeye
calisilirken ¢ok sayida arastirma yapilmistir. Ancak gene de cagdas bir
okul miidiiriniin sahip olmas1 gereken vasiflar {izerinde tam olarak goriis
birligi saglanamamaistir (Giimiiseli, 2001; Murphy, 1998). Egitim Grgiitleri
degisen ve gelisen diinyada varligini devam ettirebilmesi i¢in basta
izleyenlerini etkileyebilen, yaratici diisiince fikirlerine acgik ve rehberlik
edebilen ¢agdas yonetim tarzini1 benimsemis liderler ile miimkiin olacaktir
(Balci, 1983). Okulun etkili olabilmesi veya ¢aga uygun olarak gelismelerin
takip edilmesinde en 6nemli 6ge okul miidiiriidiir. Bu baglamda ister egitim
yonetiminden sorumlu kisiler olsun, ister egitim yonetimi alanindaki bilim
adamlar1 olsun, ¢agin gereklerini uygulamaya calisan okul miidiirlerinin
liderlik sitillerini arastirmak her zaman daha gergekc¢i gelmistir (Ergetin,
1998). Egitim anlayisinda ve egitim sistemindeki degismeler, egitim
yonetimi alanin1 da etkilemektedir (Aydin, 2012; Celep, 2000). Okul
orgiitiinde sadece lider konumunda olan miidiirlerin degil, 6gretmenler ve
yardimci personel dahil, calisan herkesin yiiksek performans gostermesi
gerekmektedir. Egitim yonetimi alaninda son yillarda 6ne ¢ikan galismalar
gosteriyor ki d6gretmenlerin motivasyonlarint artirmada is tatmini, Orgiit
kiiltiirti, orgiitiin yapisi, orgiitsel baglilik, orgiitiin saglig1 vb. faktorlerin
onemi blytktiir (Bulug, 2009). Onaran (1981)’1n da lizerinde durdugu
gibi hiyerarsik nitelige sahip olan gereksinimlerini ¢alistigi kurumda,
doyurmak diisiincesinde olan bireyler mevcuttur. Is gérenlerin calistif
ise kendilerini tiim benligi ile verebilmesi icin kafasini siirekli mesgul
eden diislincelerden soyutlamas: gerekmekte olup, gereksinimlerinin
karsilanmas1 ise bireyi daha ¢ok tatmin eder. Is tatmini yasayan bir is
gbrenin oOrgiitiine pozitif katkilar1 olacak, verim artacak, miikemmellik
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artacak, orgiit hedefleri benimsenecektir. Ancak is tatmini yasamayan
bireyler islerine tam anlamiyla odaklanamamakta, motivasyon diisiikligii
nedeniyle de kabiliyeti olmasina ragmen performansa doniistiiremedigi
ya da doniistiirmek i¢in sikintilar yasamaktadir (Barutgugil, 2004; Yilmaz
vd., 2011; Soysal ve Radmard, 2017a, 2017b, 2018). Is doyumunun
saglandig1 isyerlerinde insanlar daha 6zenli, memnun ve verimli ¢alisirlar.
Bunun i¢in liderin asil gorevi, ¢alisanlarin rahatlikla konsantre oldugu
ortamlar1 olusturarak is gérenin ige aktif yonelimini saglamak i¢in yonetim
koordinasyonunu bu yonde ger¢eklestirmektir. Bu anlayistan yola ¢ikarak
egitim yoneticileri, 0gretmenlerin motivasyonlarini artirict yonde yonetim
felsefelerini olugsturarak, 6gretmenlerin Oncelikle kisisel anlamda okula
olan giivenini saglayarak rahat hissedebilecegi bir ortam olusturmaya
Ozen gostermeli, mesleklerini verimli icra edebilecegi kaliteli egitimi
sunmalarina yardimci olabilecegi, dolayisi ile i tatmininin olustugu bir
ortam hazirlamaya gayret etmelidirler. Bu anlayisla yonetilen okullarda
sistemin basarisiz olabilecegi diisiiniilmemektedir (Y1lmaz vd. 2011).

Yonetim kademelerinde gorev dagilimina cinsiyet faktorii agisindan
bakildiginda, Tiirkiye’de de gelismis iilkelerde oldugu gibi kadinlarin daha
cok yonetimde yer almasina iligkin farklilik giderek esitlenme yoniinde
artmasina ragmen, yonetimde erkek yoneticilerin sayisinin, kadin yonetici
sayisina gore azimsanamayacak kadar yiiksek olmasi, yonetimde cinsiyet
faktoriine iliskin dagilimdaki farkliliklarin devam ettigini gostermektedir.
Gerek 0zel kuruluglarda, gerek kamu alaninda kadin yonetici sayisinin
azlig1, yonetim kademelerinin hepsinde géze ¢arpmaktadir. Ayni sekilde
egitim yonetimi alaninda da kadin egemenligine firsat taninmadigi
gozlenmektedir (Shakeshaft, 1987, 1989). Egitim sisteminde kadin
calisanlarin yogun oldugu kademelere bakildiginda, gelismis iilkelerde
ilkdgretim alaninda, Tiirkiye’de ise okul dncesi egitim alanindadir (MEB,
2001; Shakeshaft, 1987, 1989; Turan, 2002). Yonetim kademelerinin
yan1 sira egitim Orgiitlerinde gorev yapan dgretmenlere cinsiyet unsuru
dikkate alinarak bakildiginda, ilk ve ortadgretim basamaginda kadinlar
lehine artis oldugu gozlenmektedir (Acker, 1994; Apple, 1994). Bunun
sebebi gegmisten giinlimiize degisme ugramadan gelen “kadinlarin ¢gocuk
bakimi ve 6gretmenlik meslegi i¢in bigilmis kaftan olarak goriilmesi”
algisidir. Amerika’ya bakildiginda gorev yapan bayan Ogretmenler,
ilkokul 6gretmenlerinin %87’sini ve biitlin 6gretmenlerin de %67 sini
olusturmaktadir (Apple, 1994). Ancak lise ve sonrasi devam eden okullarda
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hem okul yonetiminden sorumlu olanlar ve hem de 6gretmenlerin sayisi
erkekler lehine artmasinin yani sira erkekler daha goz dolduran islere
gelmektedir (Blackmore, 1998). Bunun asil sebebi ise yOnetimin bir
erkek isi olarak goriilmesidir (Can, 2008; Streitmatter, 1999). ILO (1997)
kayitlarina gore erkekler daha yiiksek iglerde ve 6zenli islerde calisirken,
kadinlar buna tam zit pozisyonlarda g¢alismalarina ragmen, kadinlarin
daha fazla yonetici olarak atanabilmesi lilke ekonomisindeki farkindalig
artirmak adina 6nemlidir (Can, 2008; Vilkinas, 2000). Bu calismanin
amaci, kadin okul yoneticilerinin lider davranisi sergileme diizeylerine
iligkin 6gretmenlerin islerinden tatmin olma diizeyleri arasindaki iligkinin,
Ogretmen goriislerine dayanarak belirlenmesi amaglanmaktadir. Bu
anlamda bu calismanin amaci, kadin okul yoneticilerin lider davranisi
gostermelerinin is doyumu ile iliskisini 6gretmen goriislerine dayanarak
belirlemektir.

1. Ogretmenlerin is doyumlari ne diizeydedir?

2. Ogretmenlerin is doyum diizeyleri cinsiyetlerine, branslarina, medeni
halleri ve mesleki kidemlerine gore gére anlamli bir farklilik gdstermekte
midir?

3. Ogretmenlerin kadin okul ydneticilerinin lider davranisini gostermesine
iligkin is tatmini algilar1 degismekte midir?

YONTEM

Kadin okul yoneticinin lider davranisi sergileme diizeyi ile 6gretmenlerin
is tatminleri ile arasindaki iligkiyi belirlemek i¢in iligkisel tarama
yontemi kullanilmustir. {liskisel tarama modelinde yapilan bu ¢alismada,
Ogretmenlerin i tatmini hakkinda kadin okul yoneticilerinin lider davranisi
gostermesine iliskin 6gretmen goriigleri ile belirlenmesi amaglanmuistir.
Arastirmaya ait evren-0rneklemi, veri toplama araci ve verilerin analizleri
hakkinda asagida bilgi verilmistir.

Evren ve Orneklem

Arastirmanin  evrenini olusturan Istanbul ili Kiiciikgekmece ilce
merkezinde gdrev yapan 5885 dgretmen bulunmaktadir. Arastirmada en
az bir kadin yoneticinin gorev yaptig1 okullardaki 6gretmenlere ulagilmasi
onemli oldugundan Kiiclikcekmece ilge merkezi tercih edilmis ve aragtirma

evrenini olusturan 600 6gretmenden drneklem biyikligi y - NP9
d?(N —1)+t?pq
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formiilii ile 230 kisi olarak belirlenmistir (Ozdamar, 2003: 116-118).
Orneklem sayisiin belirlenmesinin ardindan Istanbul ili Kii¢iikgekmece
siirlari igerisinde gorev yapan 6gretmenleri temsil etmesi agisindan basit
tesadiifi 6rnekleme yontemi kullanilmistir. Daha fazla 6rnekleme ulasmak
adina s6z konusu ilgeden toplam 491 kisiye ulagilmistir. Basit tesadiifi
ornekleme yonteminde, evreni olusturan herkesin 6rneklem igerisinde yer
alma olasilig1 esittir. Birbirinden bagimsiz olarak kisiler, ayn1 derecede
ornekleme girme sansma sahiptir. Orneklem hacmi n, evren hacmi N
olarak alindiginda, evrendeki her bireyin se¢ilme olasiligi n/N olacaktir
(Ural ve Kilig, 2005). Basit tesadiifi 6rnekleme yontemiyle 491 6gretmene
bizzat ulasilarak Minnesota Is Doyum Olgegi uygulamistir. Uygulanan
Olceklerden 79 tanesi eksik dolduruldugundan 412 tanesi degerlendirmeye
alimmugtir.

Veri Toplama Araci

Arastirmanin verileri Minnesota Is Doyum Olgegi ile toplanmistir. Olgek
ilk olarak 1967 yilinda Weiss, Davis ve England tarafindan gelistirilmis ve
Baycan (1985) tarafindan Tiirk¢e’ye uyarlanan likert tipi bir veri toplama
aracidir. Baycan (1985) tarafindan gecerlilik ve giivenirlik calismasi
yapilan 6lgek iki boyutlu ve Cronbach Alpha giivenirlik katsayisi ise 0.77
olarak belirlenmistir. Uzun formu 100 maddeden olusan 0Olgegin, kisa
formu ise 20 maddeden olusmaktadir. Ogretmenlere 20 soruluk Short Form
Minnesota Satisfaction Questionnaire (MSQ) adli dlgek uygulanmistir.
Olgek formunda 6gretmenler kendilerini 1- Hi¢ memnun degilim, 1 puan;
2- Memnun degilim, 2 puan; 3- Kararsizim, 3 puan; 4- Memnunum, 4 puan;
5- Cok memnunum, 5 puan secenekleri ve bu seceneklerin puan degerleri
ile degerlendirmektedir. Bu arastirma kapsaminda veri toplama aracinin
gecerlik-glivenirlik analizleri tekrardan yapilmigtir. Bu Olgekte faktor
analizi sonucunda agiklanan varyans toplam, %52.692, faktor 1: 30.80 ve
faktor 2: 30.58 olarak bulunmustur. Verilerin agimlayict faktdr analizine
uygunlugunun bulunmas: i¢in ise veriler lizerinde Kaiser Meyer Olkin
(KMO) ve Barlett Kiiresellik testi yapilmistir. Yapilan agimlayict faktor
analizine gore ayni faktor altinda toplanmayan maddelerin ¢ikarilmasi
sirecinde maddelerin yer aldiklar1 faktordeki yiik degerleri dikkate
alimmistir. Buna gore 0.35’in altinda bulunan faktorler ve faktor yiik
degerleri arasinda 0.10’dan daha az nicel fark olan maddeler ¢ikarilmistir.
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Dondiiriilmiis faktor matrisi sonucu elde edilen verilere gore ayni faktore
yliklenen faktor yiikleri arasinda olusan fark en diisiik 0,1 iken en yliksek
0,4 olarak hesaplanmuistir.

Tablo 1. Kaiser-Meyer-Olkin (KMO) Ornekleme Yeterliligi Ol¢iimii

Kaiser-Meyer-Olkin (KMO) 924
Ki-kare degeri 5076.575
Bartlet Kiiresellik Testi 153
P .000

Daha sonra ilgili ol¢ek iizerinde yapilan Cronbach alfa giivenirlik
analizinden elde edilen degerler Tablo 2’de verilmistir. Tablo 2’de
goriildiigii iizere Minnesota Is Doyumu Olgeginin tamamu i¢in Cronbach
alfa giivenilirlik katsayist1 0.94 olarak tespit edilmistir. Bulunan bu
deger, testin arastirmada kullanilmasi i¢in uygun oldugunu gostermistir
(Biiytikoztiirk ve dig., 2010).

Tablo 2. Minnesota Is Doyumu Olgegi Cronbach Alfa Degerleri

Degisken Soru Sayis1  Cikarilan Soru Sayisi Cronbach alfa
Faktor-1 9 1 91
Faktor-2 9 1 .90
MIDO 18 2 .94
Verilerin Analizi

Bu arastirmada elde edilen verilerin analizi SPSS 22 programinda
¢Oziimlenmistir. Verilerin analizinde standart sapma, aritmetik ortalama,
t-testi, Anova (One Way Anova) testi gibi tekniklerden faydalanilmistir.

BULGULAR

Arastirmanin bu bdliimiinde o6gretmenlerin demografik ozelliklerine
gore, arastirma sonuglarmin istatiksel bulgularina ait degerlendirme ve
problemler ile ilgili yorumlara yer verilmistir.
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Tablo 3. Bu Arastirmada Olgek Uygulanan Ogretmenlerin Demografik
Ozelliklerine Gére Dagilimi

Degiskenler Kategoriler N %
Cinsiyet 1. Kadin 220 54
2. Erkek 190 46

Toplam 410 100

Medeni Durum 1. Evli 249 60
2. Bekar 122 30

3. Dul (bosanmis, esinden ayr1 yasayan) 40 10
Toplam 411 100

Brans 1. Smuf 6gretmenligi 46 11.27
2. Sosyal bilimler 226 55.39
3. Matematik ve fen bilimleri 89 21.81
Toplam 408 100
Mesleki Kidem 1. (1-5) 79 19
2. (6-10) Toplam 121 29
3. (11-15) 107 26
4. (16-20) 68 17
5. 21 yil ve lizeri 35 9

Toplam 410 100

Tablo 3’te yer alan 6rneklemde bulunan 6gretmenlerin %54°l kadinken
(220), %46°s1 erkek (190)’tir. Orneklemde bulunan &gretmenler medeni
durumlarina gore %60°1 evli (249), %30’u bekar (122), %10’u dul
(bosanmis ya da esinden ayr1 yagayan) (40) 6gretmenlerden olusmaktadir.
Arastirmada yer alan 6gretmenlerin %26°s1 (11-15) y1l, %29’u (6-10) y1l,
%19’u (1-5) yil, %17’si (16-20) yil, %9’u 21 yil ve tizeri hizmet siiresi
bulunmaktadir. Arastirmada yer alan &gretmenlerin %11,27°si  smif
ogretmeniyken, %55,39’u sosyal bilimler, %21,81’1 matematik ve fen
bilimlerinden olugmaktadir.

Tablo 2°de Ogretmen gériislerine gére kadin okul yoneticilerinin lider
davranig1 gostermelerine bagli olarak 6gretmenlerin is doyumu diizeylerini
belirlemek i¢in, 6lgegin tiimiinde ve alt boyutlarinda alinan ortalama
puanlar ve standart sapma degerlerine yer verilmistir.
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Tablo 4. Ogretmen Gériiglerine Gore, Kadin Okul Yoneticilerinin Is
Doyumlart Diizeylerine Iligkin Ortalama Puanlari

Alt boyutlar N X SS

I¢sel Doyum 412 3.39 0.841

Dissal Doyum 412 3.62 0.745

Genel is Doyumu 412 3.51 0.742
p<.05

Tablo 4’te Ogretmenlerin is doyumlarmin iki alt boyutundan aldiklar
puanlar verilmistir. Aritmetik ortalamalaria gore 6gretmenlerin is doyum
puanlari i¢sel odakli boyutta X=3,39; digsal odakli boyuta X=3,62 iken,
genel is doyumu puani ise X=3,51 olarak bulunmustur.

Ogretmenlerin biitin maddelere verdigi cevaplar kiyaslandiginda en
yiiksek ortalama puana sahip maddeler sirasi ile, “Baskalari i¢in bir seyler
yapabildigimi hissetmem yo6niinden X=3.80”, “Kisileri ydnlendirmek
i¢in firsat vermesi yoniinden X=3.75" ve “Vicdani bir sorumluluk tasima
sansini bana vermesi yoniinden X=3.72” olan maddelerdir.

Ogretmenlerin biitiin maddelere verdigi cevaplar kiyaslandiginda en
diisiik ortalama puana sahip maddeler sirasi ile, “Terfi imkanimin olmasi
yoniinden X=3,19”, “Yaptigim is karsihiginda aldigim {icret yoniinden
X=3,33" ve “Beni her zaman mesgul etmesi bakimindan X=3.37" olan
maddeleridir.

Tablo 5. Ogretmenlerin Cinsiyetlerine Gére, Is Doyumlar: Diizeyi
Algilarina Iliskin T-Testi Sonu¢lar:

Alt Boyutlar Cinsiyet N X SS t sd p

I¢sel Doyum 1. Kadin 194 340 082 0.146 363 0.884
2. Erkek 171 339 0.86

Digsal Doyum 1. Kadin 194 3.64 0.73 -0.165 363 0.869
2. Erkek 171 3.65 0.75

p<.05
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Tablo 5’te 6gretmenlerin is doyumlarinin cinsiyete gore anlamli bir farklilik
olup olmadigina yonelik yapilan t-testi sonucglar1 verilmistir. Tabloda is
doyumu diizeyinin iki alt boyutu olan i¢sel doyum ve digsal doyum boyutlari
incelenmis olup, 6gretmenlerin is doyumu algilarinin cinsiyetlerine iliskin
p<.05 diizeyinde anlamli bir farklilik gostermemektedir.

Tablo 6. Ogretmenlerin Branslarina Gore, Is Doyumlart Diizeyi
Algilarina Iliskin Anova (One Way Anova) Testi Sonuglar:

Alt Varyansin Kareler Sd Kareler Anlamh
Boyutlar Kaynag Toplami Ortalamasi P fark
e e N 0.090  0.129 0879 -
Doyum
Gruplarigi  209.080 299 0.699
Toplam  209.260 301
Dissal
Gruplararas1  2.112 2 1.056 1.975 0.140 -
Doyum
Gruplarici  159.861 299 0.535
Toplam 161.973 301
p<.05

Tablo 6’da Ogretmenlerin is doyumu algilarinin branglarina gore
farklilasma olup olmadigini saptamak i¢in yapilan Anova testi sonuglari
verilmis olup, 6gretmenlerin i¢sel doyum ve digsal doyum algilar1 p<.05
diizeyinde branslar1 arasinda anlamli bir iligski goriilmemektedir.
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Tablo 7. Ogretmenlerin Medeni Durumlarina Gére, Is Doyumlar: Diizeyi
Algilarina Iliskin Anova (One Way Anova) Testi Sonuglar

Alt Varyansin Kareler Kareler Anlamh
Boyutlar Kaynag Toplami Ortalamasi P fark
R gy 8058 2 1579 2.148 0.118 -
Doyum

Gruplari¢i  267.546 364 0.735

Toplam 270.704 366
Digsal o olararass 2210 2 1.105 1920 0.148 -
Doyum

Gruplari¢i  209.509 364 0.576

Toplam 211.719 366
p<.05

Tablo 7°de 6gretmenlerin is doyumlarinin medeni hallerine gore anlaml
bir farklilik olup olmadigina yonelik yapilan Anova testi sonuglarina gore,
ogretmenlerin i¢sel doyum ve digsal doyum alt boyutlarinin her ikisinde
de Ogretmenlerin is doyumu algilarinin medeni hallerine iliskin p<.05
diizeyinde anlamli bir farklilik gostermemektedir.

Tablo 8. Ogretmenlerin Mesleki Kidemlerine Gére, Is Doyumlar: Diizeyi
Algilarina Iliskin Anova (One Way Anova) Testi Sonuglar

Alt Varyansin  Kareler Sd Kareler Anlamh
Boyutlar Kaynag1  Toplam Ortalamasi P fark
Tesel Gruplararast  2.118 4 0530 0729 0.573 -
Doyum

Gruplarici  261.518 360 0.726
Toplam 263.636 364

Digsal = lararas 2.812 4 0703 1230 0298 -
Doyum

Gruplarigi  205.841 360  0.572

Toplam 208.654 364
p<.05
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Tablo 8’de dgretmenlerin iy doyumlarmin mesleki kidem yillarina gore
bir farklilasma olup olmadigini tayin edebilmek i¢in yapilan Anova testi
sonuclarina gore Ogretmenlerin igsel ve digsal doyum algilar1 p<.05
diizeyinde mesleki kidem yillar1 arasinda anlamhi bir iligki, farklilagma
gostermemektedir.

I¢sel doyum ve digsal doyum alt boyutlarinda, 6gretmenler mesleki kidem
yillarma gore (1: 1-5 yil, 2: 6-10 yil, 3: 11-15 y1l, 4: 16-20 y1l ve 5: 21 y1l
ve lizeri) puan ortalamalar1 degerlendirilerek sonuca ulasilmistir.

Cinsiyet, brang, medeni durum ve mesleki kidem degiskenlerinin
ogretmenlerin is tatmini diizeylerini belirlemede farklilik gostermemesi
cinsiyetin, bransin, medeni durumun ve mesleki kidemin is tatminine
ulasilmasinda herhangi bir farklilik olusturmadigini goéstermektedir.
Bu durumun yani sira i tatminine bazi kisisel etkenlerin de etkisinin
olabilecegi, okullarda wuygulanan Olgegin  Ogretmenlerin  kadin
yoneticilerine gore degerlendirdigini ve kadin yoneticilerin lider davranisi
gosterip gostermeme durumuna bagli olarak degisebilecegi gz Oniinde
bulundurulmalidir.

SONUC VE TARTISMA

Bu calismada, ogretmenlerin is doyumlar1 konusunda, kadin okul
yoneticilerinin  lider davranist1  gOstermesinin  etkileri  hakkinda
Ogretmenlerin goriislerinin belirlenmesi amaglanmistir. Alt boyutlar
da dgretmenler cinsiyet, brang ve mesleki kidem degiskenlerinde digsal
boyutta daha fazla is doyumu yasarken, igsel boyutta ise medeni durum
degiskeninde daha fazla is doyumu yasamaktadirlar. Olgegin tamaminin
puan ortalamalarim degerlendirdigimizde, X=3,51 puan ile genel olarak
Ogretmenlerin is doyumlar1 orta derecenin lizerinde ve oldukga iyi oldugu
sdylenebilir. Yilmaz (2012), “Ilkégretim Okulu Ogretmenlerinin Is Doyum
Diizeyleri ile Orgiitsel Vatandaslik Davranislar1 Arasindaki Iliski” isimli
calismada elde ettigi bulgulara gbére ogretmenlerin i3 doyumunun orta
diizeyde oldugunu tespit etmistir.

Alt boyutlarda O6gretmenlerin digsal doyum puan ortalamalari, igsel
doyum puan ortalamalarindan daha yiiksektir. Bu durum 6gretmenlerin,
yoneticilerinin otoritesini kisisel iliskilere dayandirdigi, yoneticilerinin
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uyguladigy; giiveni esas alan politikalar dogrultusunda sergiledigi tutum
ve davraniglar ile c¢alisanlarin tatmin duygusunu pekistirmesinden
kaynaklandig1 sdylenebilir. Yapilan bu calismaya paralelik gosteren
bir baska ¢alisma olan Yilmaz ve Ceylan’in (2011) yaptigi, “Ilkdgretim
Okul Yéneticilerinin Liderlik Davranis Diizeyleri ile Ogretmenlerin Is
Doyumu Iliskisi” isimli arastirmasinda, gretmenlerin ydneticilerinde
gordiikleri liderlik davranislarinin diizeyleri yiikseldikg¢e, 6gretmenlerin is
doyum diizeyleri de artis gostermektedir sonucuna varmistir. Bu alanda
yapilmis diger caligmalara baktigimizda Karakose ve Kocabas (2006),
“Ozel ve Devlet Okullarinda Ogretmenlerin Beklentilerinin Is Doyumu
ve Motivasyon Uzerine Etkileri” isimli arastirmasinda yoneticilerin etkili
liderlik davramiglarinin 6gretmenlerin giidiilenmesine ve is doyumuna
olumlu katki saglayacagi goriisiinii ileri stirmiistiir. Hasan Demirtas’in
(2010) yaptig1, “Dershane Ogretmenlerin de Orgiitsel Baghilik ve Is
Doyumu” isimli arastirmasina baktigimizda Ogretmenlerin is doyum
diizeyini “notr” diizeyin lizerinde bulmustur. Genel olarak bu alanda yapilan
caligma ve arastirmalarda gerek okul yoneticileri gerekse 6gretmenlerin is
tatminleri normal diizeyde bulunmustur (Tiire, 1993; Yilmaz ve Murat,
2008; Eves, 2008).

Ogretmenlerin en yiiksek ortalama puana sahip olan maddelere verdigi
yanitlarin ¢ogunlugu “memnun” ve “cok memnun” yanitlar1 olmustur.
“Bagkalari icin bir seyler yapabildigimi hissetmem yoniinden” maddesine
verilen yanitlar toplamda %66,5, “memnun ve ¢ok memnun”, “Kisileri
yonlendirmek i¢in firsat vermesi yoniinden®, “maddesine verilen yanitlar
toplamda %65,8, “memnu ve ¢ok memnun” ve “Vicdani bir sorumluluk
tasima sansini bana vermesi yonilinden” maddesine verilen yanitlar
toplamda %63,9 “memnu ve cok memnun” yanitlart olmustur. Bu sonuglar
Ogretmenlik mesleginin temeline bireyi aldigi i¢in ve Ogretmenlerin,
bireylerin yani 6grencilerin sekillenmesinde kilit rol gorevini {istlenmis
olduklarimi, fedakarlik anlayis1 i¢inde bulunduklarini ve kendilerini
ogrencilerin her tiirlii ihtiyaclarinin daha iyi yonde diizelmesi gibi temel
sayilabilecek inanglar i¢in adamis olduklarinin gostergesidir denilebilir.
Ogretmenlerin islerinden tatmin olduklarinin ve islerine karsi duyduklar:
doyumun da ispat1 oldugunu soyleyebiliriz.
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Ogretmenlerin en diisiik ortalama puana sahip olan maddelere verdigi
yanitlarin ¢ogunlugu “Beni her zaman megsgul etmesi bakimindan”
maddesine verilen yanitlar toplamda %53,2 “memnun ve ¢cok memnun”,
“Yaptigim is karsiliginda aldigim {icret yoniinden” maddesine verilen
yanitlar toplamda, %50,2 “memnu ve ¢ok memnun” ve “Terfi imkanimin
olmas1 yoniinden” maddesine verilen yanitlar toplamda, %43,7 “memnun
ve c¢cok memnun” yanitlar1 olmustur. Bu sonuglardan Ogretmenlerin
terfi edebilecegi uygulamalarin yetersiz olusu ve uzman o6gretmenlik
statisii gibi uygulamalarinin  sagliksiz islemesi sonucu duyulan
giivenin azalmasindan dolay1r yasamak zorunda kaldiklar1 doyumsuzluk
sOylenebilir. Ayrica licret ve mesguliyet faktorii agisindan dgretmenlerin,
vizyonlarini dayandirdiklari temel prensipleri, tistlendikleri sorumluluk ve
adanmislik duygusu karsisinda, islerine duyduklar: tatminsizlik eklenince
doyumsuzluk yasamalarina sebebiyet verdigi sdylenebilir.

Ogretmenlerin cinsiyet degiskeni ile is tatmini arasinda anlamli fark
goriilmemistir. Alanyazin calismalarina cinsiyet degiskeni acisindan
bakildiginda Avsaroglu ve digerleri (2005), “Teknik Ogretmenlerde Yasam
Doyumu, Is Doyumu ve Mesleki Tiikenmislik Diizeylerinin Incelenmesi”
isimli arastirmalarinda, cinsiyete gore Ogretmenlerin is doyumunda
anlamli farkliligin olup olmadigi t testi ile stnanmais ve elde edilen istatistik
analizleri sonucunda, erkek 6gretmenlerle kadin 6gretmenlerin is doyumlari
arasinda anlamli diizeyde farklilagsma bulunmamaistir. Yilmaz ve Ceylan’in
(2011), “IIkdgretim Okul Yoneticilerinin Liderlik Davranis Diizeyleri ile
Ogretmenlerin I3 Doyumu Iligkisi” isimli aragtirmasinda dgretmenlerin
is doyumu puanlarmin cinsiyete gore farkliliginin incelenmesi igin t-testi
uygulanmis ve anlamli bir farka rastlanmamistir. Karakdse ve Kocabas’in
(2006), “Ozel ve Devlet Okullarinda Ogretmenlerin Beklentilerinin
Is Doyumu ve Motivasyon Uzerine Etkileri” isimli arastirmasinda,
yoneticilerin etkili liderlik davraniglarinin 6gretmenlerin giidiillenmesine
ve i doyumlarina iligkin etkisinin cinsiyete gore anlamli farklilik
gostermedigi sonucuna ulagmistir.

Ogretmenlerin is doyumlar: ile ilgili yapilan Anova testine gore brans
ve medeni durumlari arasinda anlamli farklilasma goriilmemistir.
Alanyazinda brans degiskeni agisindan 6gretmenlerin i doyumuna etkisini
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inceledigimizde farkli sonuglar bulunmaktadir. Yilmaz ve Ceylan’in
(2011), “Ilkdgretim Okul Yoneticilerinin Liderlik Davranis Diizeyleri ile
Ogretmenlerin Is Doyumu liskisi” isimli ¢alismasinda, dgretmenlerin is
doyumu diizeylerinin branglar arasinda farkliliklar gosterdigi sonucuna
ulasmistir. Yilmaz ve Ceylan’in (2011), brans degiskeninin alt1 farkli
kategoride incelendikleri, bu arastirmada en yiiksek is doyumu sosyal
bilimler 6gretmeni lehine ¢ikarken, ikinci en yiiksek is doyumu sinif
ogretmenleri lehine ¢iktig1 sonucuna ulagmiglardir. Hasan Demirtas’in
(2010), “Dershane Ogrermenlerinde Orgiitsel Baghlik ve Is Doyumu”
isimli arastirmasina baktigimizda, dershane 6gretmenlerinin is doyumu
brans, degiskeni acisindan anlamli bicimde farklilagmadigint bulmustur.
Boga (2010)’da is doyumunu diger barng 6gretmenleri lehine anlamli
farklilik oldugunu bulmustur. Is doyumunun branslar acisindan farklilik
gostermesini her bransin kendine ait ilgi, ihtiyag ve beklenti icinde
olmasindan kaynaklandigini sdyleyebiliriz

Is doyumu ile ilgili yapilan calismalarda, katilimcilarin medeni
hal degiskenine gore farkli sonuglara ulagilmistir. Giindiiz (2008),
calismasinda medeni hal ile is doyumu arasinda anlamli bir iliski
bulmamistir. Tiiziin (2002) calismasinda ise evli olan katilimcilarin is
doyumu algilarinin daha yiiksek diizeyde oldugu sonucunu ¢ikarmaistir.
Dilsiz (2006)’in ¢alismasinda da is doyumunun medeni hal ile anlamli
bir farklilik gdstermedigi sonucuna varilmistir. Iscan ve Saymn’m (2010)
calismasinda, is tatmini bakimimdan bosanmis (X=138,44) ve bekar (X
=97,68) calisanlarin ortalamalar1 evli ¢alisanlarin ortalamasina (X=88,86)
gore anlaml1 ve oldukea yiiksek ¢ikmustir. Iscan ve Saymn bu durumun evli
calisanlarin daha fazla sorumuluk sahibi olmasindan kaynaklandiginin
sonucu olabilecegini ileri stirmislerdir.

Ogretmenlerin mesleki kidem degiskeni ile is tatminleri arasinda anlamli
farklilasma goriilmemistir. Kidem degiskeni ile ilgili yapilan alanyazin
calismalarina bakildiginda, Demirtag’in (2010) c¢alismasinda, “Dershane
Ogretmenlerinde Orgiitsel Baglilik ve Is Doyumu” isimli arastirmasinda
dershane 0gretmenlerinin is doyumu mesleki kidem degiskeni agisindan
anlamli bigimde farklilastigini bulmustur. Hizmet siiresi 21 yil ve iizeri
olan 6gretmenlerin lehine is doyumlari, hizmet siiresi daha diisiik olan
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ogretmenlere gore anlamli bicimde farklilagtigini tespit etmistir. Izgar
(2008)’de hizmet siiresi 11 yil ve iizeri olan yoneticilerin hizmet siiresi
(6-10) y1l olan yoneticilere gore anlaml1 diizeyde yiiksek oldugu sonucunu
bulmustur. Avsaroglu, S., Deniz, M.E., Kahraman, A. (2005), “Teknik
Ogretmenlerde Yasam Doyumu, Is Doyumu ve Mesleki Tiikenmislik
Diizeylerinin Incelenmesi” isimli arastirmalarinda, mesleki kideme gore
ogretmenlerin is doyumlarinda anlamli farkliligin olup olmadig1 Kruskal
Wallis Testi ile sinanmis ve elde edilen istatistik analizleri sonucunda
anlamli diizeyde farklilagma bulmamislardir.

Egitim kurumu yoneticileri, yonetmekle yiikiimlii olduklar1 kurumun
verimli ¢aligabilmesi i¢in ¢alisanlarin is tatminine, yani kurumsal
verimlilige olumlu veya olumsuz etki edecek her tiirlii etmeni dikkate
almalidirlar. Hem {irettikleri hem de iiretemedikleri ile biitiin bir toplumu
etkileme potansiyeline sahip olan egitim kurumu gibi kuruluslarda hem
idarecilerin hem de is gorenlerin is tatmininin saglanmasi biiyiilk dnem
tasimaktadir. Bu baglamda “lider davranisi” algisi is tatmininin dnemli
yordayicilarindan biridir. Bunun i¢in yoneticilerin yiiksek diizeyde
lider davranis1 gdstermeleri, 0gretmenlerin is tatminini artiracaktir. Bu
yiizden MEB okullardaki 6gretmenlerin yoneticilerden kaynaklanan is
tatminsizligini gidermek ve is doyumunu artirmak icin 6gretmenlerin
okul idarecilerinden kaynaklanan problemlerini ortadan kaldirmak ya
da miimkiin olan en az diizeye indirmek i¢in, degerlendirilmek {izere
elektronik sistem {izerinden bir Olgekle yonetmeliklerde Ogretmen
goriiglerini de karar verme asamasina katacak bir degisiklik yapabilir.
Boylece egitim kurumlarinda orgiitsel liderlik ve lider davranisi 6zellikleri
de benimsenebilir.

Aragtirma, kadin okul ydneticilerinin lider davranisi gosterme diizeyinin
Ogretmenlerin i tatmini algilarina olan iligkisini belirlemek iizere
yapilmigtir. Benzeri bir arastirma, erkek okul yoéneticilerinin lider
davranig1 gosterme diizeyine gore 6gretmenlerin is tatmini algilarina olan
iliskisini belirlemek ic¢in yapilarak, kadin ve erkek okul yoneticilerinin
lider davranig1 gostermesi ile ilgili bir karsilagtirma yapilabilir.

Y oneticilerin liderlik 6zelligi sergilemesinin is doyumu iizerine olan etkisi
disinda bagka degiskenlerin etkisi de arastirilabilir.
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Ilkégretim Birinci Sinifta Okuma ve
Yazma Egitimine Ailenin Katki Diizeyinin
Belirlenmesi”

Simay SAHIN'
Belma TUGRUL?

Oz

Aragtirmanin amaci, birinci smif kademesi 6grencilerinin okuma yazma
egitimine aile bireylerinin katilim diizeylerinin belirlenmesidir. Caligma
kapsaminda Istanbul ilinde bulunan farkli egitim kurumlarinin birinci siif
subelerinden basari ile bir {ist sinifa gegmis 200 adet 6grenci ve aileleri ile
yliz yiize anket teknigi kullanilarak veriler toplanmistir. Anket formlarinda
ailenin demografik o6zellikleri, 6grencinin egitim bilgileri, 6grencinin
okuma yazma aligkanliklari, ailenin okuma ve yazma egitimine katilim
diizeyinin belirlenmesine yonelik sorular ve 6grencinin okuma ve yazmayi
hangi diizeyde 6grendiklerinin tespitine iliskin kazanimlar bulunmaktadir.
Ailelerin demografik 6zellikleri, okul dncesi egitim alma durumunun,
okul oncesi egitim aldig1r okul tiirii ve siiresinin, devam ettikleri okul
tiiriinliin ¢ocugun okuma ve yazma bagarisini dnemli Slgiide etkiledigi
belirlenmistir.

Anahtar kelimeler: Okuma ve yazma, ilkdgretim birinci sinif, aile
katkis1

1*Bu galisma Prof. Dr. Belma Tugrul damismanlhiginda Arastirmaci Simay Sahin’in “Ilkégretim
1. Sinifta Okuma ve Yazma Egitimine Ailenin Katki Diizeyinin Belirlenmesi” adli yiiksek lisans
tezinden tretilmistir.

Yiiksek Lisans Ogrencisi, Istanbul Aydin Universitesi {lkdgretim Smif Ogretmenligi Anabilim
Dali, simay.sahin@outlook.com

2 Prof. Dr., Istanbul Aydin Universitesi Okul Oncesi Ogretmenligi Anabilim Dali,
belmatugrul@aydin.edu.tr

Egitim Fakiiltesi Dergisi, Yil. 5 Sayt. 1-2019 (45-61) 45



Ilkogretim Birinci Sinifta Okuma ve Yazma Egitimine Ailenin Katki Diizeyinin Belirlenmesi

Determination of Family Contribution to First Grade Students’
Literacy Education

Abstract

Main purpose of this research is to identify family’s contribution to literacy
among Ist grade students. During the process, 200 surveys were filled
out with families and students who have successfully passed to the next
grade across the elementary schools located in Istanbul. These surveys
consist of questions about the demographic features of the families,
educational background of the student, reading and writing habits of
the student, questions determining family’s contribution to literacy and
acquisitions about literacy level of the student. The results of the study
demonstrate that demographical features of families, participation in a
preschool education, type and duration of preschool education, type of
the subsequent educational institution have a significant effect on learning
literacy. Female students were much more successful in learning literacy
than the male students. It was observed that success levels of the students
who had a preschool education were higher than others; success level was
proportional with the length of preschool education. It was also observed
that children who were treated in a democratic manner and who witnessed
their parents reading at home were outstandingly successful.

Keywords: Reading and writing, first grade student, family contribution,
literacy

GIRIS

[k okuma yazma; okuryazar olma, okuryazarlik diizeyine gelme yolunda
gosterilen ¢abalarmn, yapilan ¢aligmalarin tiimiidiir (Yelegen, 1997). ilk
okuma yazmada temel hedef cocugun okuma yazma becerisi kazanmasinin
yaninda hizli, dogru ve anlayarak okumasini saglamak ve islevsel bir yazma
becerisi kazandirmaktir (Celenk, 2002). Egitim, ailede baslar; okulda
gelistirilir. Bu sebeple okul yillarinda 6gretmenlerin kazandirmak istedigi
beceri ve aligkanliklar, ancak ailenin destegi ile kalict ve siirekli hale
gelebilir. Aile, heniiz isin basindayken, okuldaki okuryazarlik calismalarini
izler; okuldaki egitime evde destek olursa cocuk daha nitelikli bir okuyucu
olur, okuma yazmadaki zorluklar1 daha kolay asar (Asici, 2010). Aile
katilimi, aile ve ¢cocuklarin birbirleri ile evde gegirdikleri zamanin egitimin
etkinliginin arttirilmasina yonelik katkisi olarak tanimlanmaktadir (Becker
Epstein, 1982).
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Cocuk ve genclerin ruhsal sagliklari, problemleri ile ailenin durum ve
tutumu arasinda biiylik bir iliski s6z konusudur (Eksi, 1990). Ailenin
egitsel ortami, Ogrencinin okulda o6grendiklerini pekistirebilir veya
koreltebilir (Basaran, 1996). Cocuga okuma aligkanligi kazandirmada
ebeveynlere diisen sorumluklar, en az ¢gocuklarin fiziksel gelisimlerindeki
sorumluluklar1 kadar 6nemlidir. Ailelerinin ¢ocugun egitim faaliyetlerine
katilimi arttik¢a cocuklarin okuma ve okudugunu anlama becerilerindeki
basarilarinin da arttig1 belirlenmistir (Jordan, Snow ve Porche, 2000;
Mullis, Mullis, Cornille, Ritchson ve Sullender, 2004). Ailenin ¢ocugun
egitim siirecine katilimi; ailenin sosyo-ekonomik durumu, ailenin 6grenim
ve kiiltiir durumu, gelir diizeyi gibi belirli yapisal karakteristiklere baglidir.
Bunlarin disinda aile biiyiikliigi, aile igi iliskiler, aile i¢indeki oliimler,
cinsiyet rolleri ile yetkinin tayini ve ¢ocugun kardesler igerisindeki sirasi
gibi faktorler de aile katilimina etki etmektedir (Anderson ve Minke,
2007; Kincal, 1993; Oktay, 2002). Cocuklarin gelisimi her 6grenim
kademesinde; 6gretmen, program, fiziksel donanim (materyal), aile ve
cevre gibi degiskenlerin etkisi altindadir. Tiim bu degiskenler ¢ocugun
Ogrenim yasantisini ¢esitli boyutlarda etkilerken, egitimciler 6grenim
stirecinin sorumlulugunu iistlenen temel 6geyi olusturmaktadir (Tugrul,
1993).

Celenk (2003b), cocuguna egitim destegi saglayan ailelerin ¢ocuklarinin
okul basarilarinin daha da yiiksek oldugu belirtilmistir. Cinkili¢ (2009)
tarafindan yapilan arastirmada, ilkdgretim birinci sinif 6grencilerinin okul
olgunluk diizeylerinde, okul oncesi egitim alma ve okul Oncesi egitime
devam siiresinin etkili oldugunu bildirmistir. Okul Oncesi egitim alma
durumunun okuma ve yazma basarisina ve 6grencinin hazir bulunurluk
diizeylerine olumlu katki sagladigi farkli arastirmacilar tarafindan
bildirilmistir (Katirc1 Agackiran, 2016; Kazanci, 2017; Ozcan, 2014;
Tangtiner, 2017).

Bu arastirmanin amaci, 6rgiin egitimin ilk basamagi olan birinci simif
kademesi 0grencilerinin okuma yazma egitimine aile bireylerinin katilim
diizeylerinin belirlenmesidir. Bu ama¢ dogrultusunda; aile bireylerinin
demografik 6zelliklerinin belirlenmesi, 6grencinin okuma ve yazmaya
olan yaklagimi, aligkanligr ve tutumunun belirlenmesi, ailelerin okuma
yazma egitimine katki diizeyi ve bu katilimin 6grencinin okuma ve yazma
basarisina etkisinin tespiti hedeflenmistir. Calisma kapsaminda elde edilen
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sonuglar daha sonra yapilacak arastirmalara referans olmasi agisindan
onemlidir.

YONTEM

Calismanin evrenini, 2017-2018 egitim-dgretim yilinda Istanbul ilinde
birinci sinifi basari ile tamamlayarak ist smnifa gecmis, ikinci sinifta
Ogrenim goren Ogrenciler ve aileleri olusturmaktadir. Evren 6rneklemi ise
devlet ve 6zel egitim kurumlarinin birinci sinif subelerinden basari ile bir
iist sinifa gegmis 200 6grenciden olusmaktadir. Arastirma, 2018 yili Eyliil
ve Ekim aylarinda yapilan anket ¢caligmalari ile gergeklestirilmistir.

Aragtirma verileri yliz yiize anket teknigi ve Milli Egitim Bakanlig
(MEB)’nin kazanim degerlendirme formu kullanilarak toplanmuistir.
Aragtirmada kullanilan anket formunda ailenin demografik ozellikleri,
Ogrencinin egitim bilgileri, 6grencinin okuma yazma aliskanliklarinin
belirlenmesi ve ailenin okuma yazma egitimine katilim diizeyinin
belirlenmesine yonelik sorular bulunmaktadir. Bu boliim 6grencinin aile
bireyleri tarafindan doldurulmustur. Degerlendirme formunda ise birinci
sinifi basar1 ile tamamlayarak bir iist sinifa gegmis olan 6grencilerin okuma
ve yazmay1 hangi diizeyde 6grendiklerinin tespitine iliskin kazanimlar
bulunmaktadir. Bu kazanimlar Milli Egitim Bakanligi’nin Tiirk¢e Dersi
Ogretim Programi’ndan almmis olup her dgrenci i¢in okuma ve yazma
konusunda kazanimlara ulasip ulasilmadigi ayr1 ayr1 degerlendirilmistir
(MEB, 2018). Bu bdliim ise Ogrencinin smif Ogretmeni tarafindan
doldurularak degerlendirme sonunda puanlama yapilmistir. Ogrencinin
kazanima ulasmasi durumunda 1 puan (yapabiliyor), ulasamamasi
durumunda ise 0 puan (yapamiyor) olarak degerlendirilmistir. Elde edilen
puanlama ve 6gretmen ifadeleri birlikte irdelenerek 6grencilerin okuma ve
yazma bagarilar1 degerlendirilmistir.

Veri toplama aracinin gelistirilmesinde; konu ile ilgili arastirmalar, yayin
ve kaynaklar taranmig, benzer anketler incelenmis, kuramsal gerceve
dikkate alinarak program degerlendirme hakkinda arastirma konusuna
bagl kalmarak c¢esitli kaynaklardan bilgiler derlenmis ve egitim bilimleri
dalinda uzmanlarin goriigleri alinmistir. Aile tutumlar1 ise ailelere
kategorize olarak sunulmus olan seceneklerden kendilerini algiladiklar
tutumu se¢meleri ile belirlenmistir. Bu arastirmada birincil kaynaklardan
anket yontemi kullanilmis olup nicel veriler elde edilmistir (Kus, 2003). Bir
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calismanin gegerlik ve giivenirligi, aragtirmaci etigine baghdir (Merriam,
2013). Arastirma, basindan sonuna kadar Creswell (2013) tarafindan
belirlenen etik kurallarin timii g6z 6niinde bulundurularak yiirtitiilmiistiir.
Ayrica ailelerin anket formlarimi igtenlikle ve samimiyetle doldurduklari
varsayilmaktadir. Anket formu olusturulurken, kiigiik gruplar tizerinde pilot
uygulamalar yapildi, sorular revize edilerek uzman goriisleri ve danigman
esliginde son seklini almistir. Bu kapsamda arastirmanin yliriitiilmesine
iliskin gerekli yasal izinler alinmais, katilimcilarin arastirmaya katilmasinda
goniilliiliik esas alinmis, aragtirma verileri yalnizca bilimsel c¢aligma
kapsaminda kullanilmis ve katilimer bilgileri gizli tutulmus, toplanan
veriler katilimcilar ve ilgililerle paylagilmigtir. Ayrica bu arastirma
Istanbul ilinde ilkdgretim okuluna devam eden ikinci sinif dgrencileri ile
Ogrencilerin okuma ve yazma basarisi, aile katilimi ve aile tutumlar ile
siirhidir.

Elde edilen anket verilerinin dijital ortamda saklanmasi ve grafiklerin
hazirlanmasinda MS-EXCEL, verilerin istatistiksel analizinde ise SPSS
20.0 (Statistical Packagefort the Social Sciences) paket programlarindan
yararlanilmistir. Anket formunun birinci bolimiinde elde edilen veriler
yiizde (%) ve frekans (f) degerleri hesaplanarak tablolar halinde
verilmistir. Ogrencinin okuma ve yazma kazanimlar1 sonucunda yapilan
puanlamanin bagimsiz degiskenler acisindan istatistiksel analizleri
yapilmistir. Ogrencinin okuma ve yazma kazanimlarma ulasma diizeyi
sonucunda puanlarin normalligi Kolmogorov-Simirnov Testi kullanilarak
hesaplanmistir. Test sonuclari anlamlilik degerinin p<.05 diizeyinde
oldugunu ve dagilimin tiim puanlar i¢in normal olmadigin1 gostermistir.
Bu ¢ercevede analizlerde iligkisiz t-Testinin parametrik olmayan alternatifi
Mann Whitney U-Testi ile tek yonlii varyans analizinin normal olmayan
dagilimlar i¢in kullanilan alternatifi Kruskal Wallis-Testi kullanilmistir
(Biiytikoztiirk, 2002; Pallant, 2005).

BULGULAR VE TARTISMA

Aragtirma kapsaminda 200 6grenci ve aileleri ile yliz ylize anket ¢aligsmasi
yapilmistir. Katilimcr anne ya da babalarin yas dagilimlari incelendiginde
en fazla katilimcinin 36-45 yas grubunda oldugu belirlenmistir.
Katilimcilardan 25 yas altinda ve 56 yas {istiinde olanlarin sayis1 olduk¢a
azdir. Orneklemi olusturan birinci simf 6grencilerinin %45°1 kiz, %55’
erkektir.
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Tablo 1. Okuma ve Yazma Basarisinin Cinsiyete Gore Degisimi ve Mann
Whitney U-testi Sonuglar

Diizey N x +S U P
Kiz 90 13.26 5.50

Okuma 4220.50 .07
Erkek 110 12.29 522
Kiz 90 10.20 2.98

Yazma 4164.50 .05
Erkek 110 9.28 3.37

Kiz ve erkek 6grencilerin okuma ve yazma basarilarinin karsilastirilmasi
icin yapilan Mann Whitney U-testi sonrasinda kiz ve erkek 6grencilerin
okuma bagarilarinin birbirinden farkli olmadig1 (U, ,,=4220.50), yazma
bagarilarinin ise birbirinden farkli oldugu (U, ,=4164.50) bulunmustur
(p>0.05). Kiz 6grencilerin yazma basarisinin erkek 0grencilere gore daha
yiiksek oldugu belirlenmistir (Tablo 1). Yilmaz (2006), okuma ve yazma
basarisinda kiz ve erkek 6grenciler arasinda cinsiyetten kaynakli herhangi
bir farkin olmadigini, farkin bireysel farkliliklardan kaynakli oldugunu
ifade etmistir. Yapilan onceki c¢aligmalara ve yaygin goriislerin aksine
caligsma kapsaminda cinsiyet faktoriiniin okuma ve yazma basarisi tizerinde
etkili oldugu ve istatistiksel olarak farklarin anlamli oldugu bulunmustur.
Bu farkin 6rneklemi olusturan 6grencilerin nitel ve nicel farkliliklarindan,
caligmalarin yapildig1 bolgesel ve zamansal farklardan kaynaklanabilecegi
distintilmektedir.

Tablo 2. Okuma ve Yazma Basarisinin Ogrencinin Devam Ettigi Okul
Tiiriine Gére Degisimi ve Mann Whitney U-testi Sonuglari

Diizey N X +S U p
Devlet 126 11.12 541

Okuma N 2297.50 .00*
Ozel 74 1546  4.01
Devlet 126 8.65 3.33

Yazma 2110.00 .00*

Ozel 74 11.47  2.06

*P<0.05
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Ogrencilerin devam ettikleri okul tiirii degiskenine gére devlet okulunda ve
ozel egitim kurumlarinda okuyan 6grencilerin okuma (U, .=2297.50) ve
yazma (U, ,,=2110.00) basar1 puanlar arasindaki farkin istatistiksel agidan
onemli oldugu belirlenmistir (p<0.05). Ozel egitim kurumlarinda okuyan
Ogrencilerin okuma ve yazma basarisinin tiim kazanim alanlarinda, devlet
okulunda okuyan ogrencilere gore daha yiiksek oldugu belirlenmistir
(Tablo 2). Arastirmada yer alan devlet okulu ve 6zel okul ayriminda
simiflarin mevcutlar1 arasinda bir fark olmadigi, fakat ailelerin sosyo-
ekonomik diizeyleri arasinda fark oldugu tespit edilmistir.

Tablo 3. Okuma ve Yazma Bagsarisinin Okul Oncesi Egitim Alma
Durumuna Gore Degigimi ve Mann Whitney U-testi Sonuglart

Diizey N E3 +S U r
Evet 157 14.31 4.57

Okuma 790.00 .00*
Hayir 43 6.95 3.85
Evet 157 10.57  2.66

Yazma 1030.50 .00*
Hayir 43 6.49 3.10

*p<0.05

Okul 6ncesi egitim alan ve almayan 6grencilerin okuma (U, ,,=790.00) ve
yazma (U, =1030.50) basar1 puanlar1 arasindaki fark, istatistiksel agidan
anlamli bulunmustur (p<0.05). Okul 6ncesi egitim alan 6grencilerin okuma
ve yazma kazaniminda okul dncesi egitim almayan 6grencilere gore daha
basarili oldugu sonucuna vartlmstir (Tablo 3). Ozcan (2014), okul dncesi
egitim alip almama durumunun okul olgunlugunu etkiledigini; Katirci
Agackiran (2016), ilkokul birinci sinif 6grencilerinin okuma hizlar1 ve
okudugunu anlama basarilarinin okul 6ncesi egitim alip almama durumuna
gore, okul Oncesi egitim alanlarin lehine anlamlh farklilik gosterdigini;
Cinkili¢ (2009), okul 6ncesi egitimin olumlu etkisinin ilkogretim ikinci
sinif 6grencileri lizerinde devam ettigi tespit edilmistir.
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Tablo 4. Okuma ve Yazma Basarisinin Okul Oncesi Egitim Aldigi Okul
Tiiriine Gére Degigimi ve Mann Whitney U-testi Sonuglari

Diizey N X +S U p
Devlet 82 1332 4.86

Okuma } 2115.00 .00*
Ozel 75 1539  3.99
Devlet 82 10.06  2.83

Yazma . 2257.50 .00*
Ozel 75 11.13 2.36

*p<0.05

Okul 6ncesi egitimin alindig1 okul tiirii (devlet, 6zel) ile 6grencilerin okuma
(U, s=2115.00) ve yazma (U, .=2257.50) basar1 puanlari arasindaki fark,
istatistiksel a¢idan anlamli bulunmustur (p<0.05). Okul 6ncesi egitimini
0zel egitim kurumlarinda alan 6grencilerin okuma ve yazma kazaniminda
okul 6ncesi egitimini devlet okulunda alan 6grencilere gore daha basarili

oldugu sonucuna varilmistir (Tablo 4).

Tablo 5. Okuma ve Yazma Bagsarisinin Okul Oncesi Egitim Aldigi Siireye
Gore Degisimi ve Kruskal Wallis-testi Sonuglart

Diizey N X +S df & D Farkin Kaynagi**

lyil 82 13.85 4.46
Okuma .03%*
2yil 58 1441 477 2 733 a-ct*

3yl 17 16.12 4.18

lyil 82 10.07 2.81
.00*
Yazma 2yl 58 1083 256 2 11.09 a-ct*

3yl 17 12.12 1.22

*p<0.05
** Farkin kaynagi(®*1 yil, *2 yil, <3 yil)
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Okuma basarisinin okul dncesi egitim alian siire ile dogru orantili olarak
artt11, en fazla okuma basarisinin (X =16.12) okul 6ncesi egitimini 3 y1l
alan o6grencilerde oldugu gozlenmistir. Okul 6ncesi egitim alinan siire ile
cocuklarin okuma basarilar1 arasindaki iligkinin istatistiki agidan 6nemli (U
00s.2—1-33) oldugu tespit edilmistir. Yazma basarisinin okul dncesi egitim
alinan siire ile dogru orantili olarak arttig1, en fazla yazma basarisinin ( x
=12.12) okul 6ncesi egitimini 3 y1l alan 6grencilerde oldugu gbzlenmistir.
Okul 6ncesi egitim alinan siire ile ¢gocuklarin yazma basarilar1 arasindaki
iligkinin istatistiki a¢idan énemli (U . ,=11.09) oldugu tespit edilmistir
(Tablo 5). Cinkili¢ (2009) tarafindan yapilan arastirmada, ilkdgretim
birinci smif Ogrencilerinin okul olgunluk diizeylerinde, okul oncesi
egitime devam siiresi agisindan anlamli fark oldugu goriilmiistiir. Elde
ettigi bulgular ¢alismamiz bulgular ile paralellik gostermistir.

Tablo 6. Okuma ve Yazma Basarisimin Katki Saglayan Aile Bireylerine
Gore Degisimi ve Kruskal Wallis-testi Sonuglart

Diizey N X S df ¥ p Farkin Kaynagr™

Anne 122 1274 5.10
Baba 42 14.10 5.05

Okuma Kardes 17 835 540 4 17.94 0.00* e
Ogretmen 9 15.44 4.10 b-e
Diger 10 11.80 6.94
Anne 122 9.69 3.18
Baba 42 10.10 3.29 a-c
Yazma Kardes 17 7.82 240 4 15.63 0.00% b-c
Ogretmen 9 11.44 3.24 c—d

Diger 10 9.70 3.86

*p<0.05
**Farkin kaynag1 (*Anne, "Baba, ‘Kardes, ‘Ogretmen, *Diger)
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Okuma bagarisinin aile i¢inde ¢ocugun evdeki okuma ¢aligmalarina katki
saglayan bireye gore degisiklik gosterdigi ve bu degisikligin istatistiki
acidan Onemli (x’ 005, 4—17-94) oldugu, yazma basarisin aile i¢inde
cocugun evdeki yazma caligmalarina katki saglayan bireye gore degisiklik
gosterdigi ve bu degisikligin istatistiki agidan onemli (x* | . =15.63) oldugu
tespit edilmistir. Okuma basarisinda anne ve kardes, baba ve kardes katkisi,
yazma da ise anne ve kardes, baba ve kardes, kardes ve 6gretmen katkisi
fark yaratan gruplar olarak belirlenmistir (Tablo 6). Kovacioglu Seflek
(2006), ebeveyn ile okuma yapmanin okul oncesi donemde belirleyici
bir etken oldugunu ancak okula devam etme siirecinde belirleyici olma
ozelligini kaybettigini belirtmistir.

Tablo 7. Okuma ve Yazma Basarisinin Ailelerin Cocuklarina Okuma ve
Yazma Materyali Alma Sikligina Gore Degigimi ve Kruskal Wallis-testi

Sonuclart
= Farkin
.. )
Diizey N X £S df x p Kaynagt™
Hig 9 7.67 6.22
a-b
Okuma Ayda 1 kez 76 11.93 5.67
3 1550 .00%* a—c
15 giinde 1 kez 68 12.72 5.05 q
a —
Haftada 1 kez 47 1498 4.06
Hig 9 8.22 3.46
Ayda 1 kez 76 9.05 3.84 a—d
Yazma 3 10.54 .01*
15 giinde 1 kez 68 9.72 2.70 b—d

Haftada 1 kez 47 1098 2.34

*p<0.05
**Farkin kaynag1 (*Hig, ®Ayda 1 kez,°15 giinde 1 kez, ‘Haftada 1 kez)

Okuma basarisinin ailelerin ¢ocuklara okuma ve yazma materyali alma
sikligina gore degisiklik gosterdigi ve bu degisikligin istatistiki agidan
onemli (x? 0.05. 3 =15.50) oldugu, yazma basarisinin ailelerin ¢ocuklarina
okuma ve yazma materyali alma sikligina gore degisiklik gosterdigi ve bu
degisikligin istatistiki agidan 6nemli (x’ 00s.3—10.54) oldugu tespit edilmistir
(Tablo 7). Aile bireylerinin evde okuma eylemini siirdiirmeleri, evde bir
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kitapligin bulunmasi, evdeki bireylerin kitaplar iizerinde tartigmalar1 ve
fikir aligverisinde bulunmalari, ¢ocuga ¢ok kiiciik yasta kitapla tanigma
firsat1 vermeleri cocugun okuma ilgisinin gelisimine énemli 6l¢iide katkida
bulunmaktadir (Obalar, 2009).

Tablo 8. Okuma ve Yazma Basarisimin Ailelerin Cocuklarinin Odevlerine
Yardim I¢in Aywdiklar: Siireye Gore Degisimi ve Kruskal Wallis-testi
Sonuclart

Diizey N X +S df X? p  Farkin Kaynagr**

<10dk 18 9.61 5.77
11-20dk 22 1255 4.94

S
E 21-30dk 67 12,79 5.06 4 856 .07 -
© 31-40dk 55 13.80 5.33

>41 dk 38 12.63 5.62

<10dk 18 7.78  3.83
< 11-20dk 22 882 3.33
521-30dk 67 925 332 4 18.09 .00* a—d
g 31-40dk 55 10.87 2.67

>41 dk 38 10.18 2.82
*p<0.05

**Farkin kaynagi (*<10 dk,°11-20 dk,<21-30 dk, 431-40 dk,*>41 dk)

Okuma basarisi ile ailelerin ¢gocuklarinin 6devlerine yardim i¢in ayirdiklari
stire arasinda istatistiki agidan anlamli fark (x’ 005, 4—3:56) oldugu, yazma
basaris1 ile ailelerin c¢ocuklarmin o6devlerine yardim ig¢in ayirdiklar
stire arasindaki farkin istatistiki agidan anlamli oldugu (x’ 005, 4—18.09)
belirlenmistir. Okuma basarisinda gruplar arasinda fark gézlenmemis olup,
yazma bagarisinda ¢ocuklarinin ev 6devlerine giinliikk 10 dk’dan az ve 31-
40 dk aras1 zaman ayiran ailelerin ¢ocuklar1 fark yaratan gruplar olarak
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belirlenmistir (Tablo 8). Ailelerin ¢ocuklarina ayirdiklart zaman arttik¢a
cocuklarda okuma ve yazma basarisinin arttig1 tespit edilmistir. Ailelerinin
cocugun egitim faaliyetlerine katilimi arttikca ¢ocuklarin okuma ve
okudugunu anlama becerilerindeki basarilarinin da arttig1 belirlenmistir
(Jordan ve dig., 2000).

Tablo 9. Okuma ve Yazma Basarisimin Aile Bireylerinin Evde Kitap
Okuma Durumuna Gére Degisimi ve Kruskal Wallis-testi Sonuglar

Diizey N X +S df x? p
Evet 76 15.91 3.24

Okuma  Bazen 84 11.64 5.05 2 52.54 .00*
Hayir 40 8.95 5.92
Evet 76 10.97 2.40

Yazma Bazen 84 9.23 3.35 2 21.53 .00*
Hayir 40 8.25 3.51

*p<0.05

Okuma basarisi ile aile bireylerinin evde kitap okuma durumu arasindaki
farkin istatistiki a¢idan anlamli oldugu (x’ 005, 2—02.54), yazma basarisi
ile aile bireylerinin evde kitap okuma durumu arasindaki farkin istatistiki
acidan anlamli oldugu (x’ 005, 2—21.53) belirlenmistir (Tablo 9). Obalar
(2009), aile icindeki bireylerin evde okuma eylemini siirdiirmeleri, evdeki
bireylerin kitaplar {izerinde tartismalar1 ve fikir aligverisinde bulunmalari,
cocuga ¢ok kiiciik yasta kitapla tanisma firsati vermeleri cocugun okuma
ilgisinin gelisimine 6nemli 6l¢lide katkida bulundugunu bildirmistir.
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Tablo 10. Okuma ve Yazma Basarisinin Ebeveynlerin Cocuklarina Karst
Tutumlarina Gére Degisimi ve Kruskal Wallis-testi Sonuglart

- Farkin
.. 5
Diizey N X =S df x Kaynagi**
Demokratik 46 1528 4.07
« Tutarli-Kararli 94 1247 5.14
g k 3 2459 .00* 2
2  Yumusak- . .
v/
3 Serbest 45 12.31 5.83 4
Baslucr- 15 773 479
Zorlayici
Demokratik 46 10.85 2.43
Tutarli-Kararh 94 9.80 3.03
g a-b
N Yumusak- 3 15.10 .00*
S Serbest 45 9.31 3.39 a_c
Baslacr- 15 667 413
Zorlayici
*p<0.05

**Farkin  kaynagi (*Demokratik, °Tutarli-Kararli, “Yumusak-Serbest,
dBaskici-Zorlayici)

Ebeveynlerin demokratik ya da tutarli ve kararli tutumlarinin ¢ocuklarinin
okuma basarisin1 olumlu etkiledigi ve aralarindaki farkin istatistiki
acidan oldukga 6nemli oldugu (x’ 0.05. ,=24.59), yazma basarisin1 olumlu
etkiledigi ve aralarindaki farkin istatistiki agidan olduk¢a énemli oldugu
(x? 0053~ 13.10) belirlenmistir. Okuma basarisinda ¢ocuklarina demokratik
ve tutarli-kararli tutum sergileyen ailelerin ¢ocuklari, yazma basarisinda
da demokratik ve tutarli-kararli tutum sergileyen ailelerin ¢ocuklar1 fark
yaratan gruplar olarak belirlenmistir (Tablo 10). Satir (1996) yaptig1 bir
aragtirmada, ¢ocuguna yakin ilgi gosteren, ¢ocugun basarisini Oviicii
sozlerle destekleyen, ¢ocugu basarisiz oldugunda ise olumlu sozlerle
yiireklendiren ailelerin ¢ocuklarmin okul basarilarinin daha yiiksek
oldugu sonucuna varmistir. Calisma bulgular1 da benzer sekilde cocuklara
demokratik, tutarli ve kararli tutumun basariya olumlu etkisini ortaya
koymaktadir.
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SONUC

Orgiin egitimin ilk basamagi olan birinci simif kademesi dgrencilerinin
okuma yazma egitimine aile bireylerinin katilim diizeylerinin belirlenmesi
amaciyla yapilan bu calismada, olduk¢a 6nemli sonuglar elde edilmistir.
Kiz ve erkek Ogrencilerin okuma basarilariin istatistiksel anlamda
birbirinden farkli olmadigi, yazma basarilarinin ise birbirinden farkli
oldugu, kiz ogrencilerin yazma basarisinin erkek &grencilere gore
daha yiiksek oldugu belirlenmistir (Tablo 1). Ozel egitim kurumlarinda
okuyan dgrencilerin okuma ve yazma basarisinin devlet okulunda okuyan
ogrencilere gore daha yliksek oldugu sonucuna varilmistir (Tablo 2). Okul
oncesi egitim alan &grencilerin okuma ve yazmada okul Oncesi egitim
almayan 6grencilere gére daha basarili oldugu tespit edilmistir (Tablo 3).
Okul 6ncesi egitimini 6zel egitim kurumlarinda alan 6grencilerin okuma
ve yazmada daha basarili oldugu tespit edilmistir (Tablo 4). Okul 6ncesi
egitim alinan siire arttikca okuma ve yazma bagarisinin arttigi sonucuna
varilmistir (Tablo 5). Cocugun okuma ve yazma c¢alismalarina evde en
fazla katkiy1r annelerin gdsterdigi, en yiiksek basarinin 6gretmen katkisi
ile oldugu, babanin katkisinin anneye gore daha fazla basariya etki ettigi
tespit edilmistir (Tablo 6). Okuma ve yazma materyali sik alinan ¢ocuklarin
okuma ve yazma basarisinin daha yiiksek oldugu belirlenmistir (Tablo
7). Ebeveynlerin c¢ocuklarimin okuma ve yazma g¢alismalarmma yardim
icin ayirdiklar siire ile okuma basaris1 ve yazma basarisi ile arasindaki
farkin istatistiksel agidan 6nemli oldugu sonucuna varilmistir (Tablo 8).
Aile bireyleri evde kitap okuyan ve buna taniklik eden ¢ocuklarin okuma
ve yazma basarisinin daha yiiksek oldugu sonucuna varilmistir (Tablo 9).
Cocuklarin okuma ve yazma basarisinin demokratik ya da tutarl ve kararh
ebeveynlerin ¢ocuklarinda daha yiiksek oldugu tespit edilmistir (Tablo 10).

ONERILER

Cocuklarin okumaya kars1 tutumlarimi etkileyen faktorlerin (fiziksel,
psikolojik, biyolojik vb.) aragtirilmasi 6nerilmektedir. Cocuklarin okuma ve
yazma durumlar1 ve aile katilimi tizerine gozleme dayali farkli aragtirmalar
yapilabilir. Aileler, ¢ocuklari okuma ve yazmay1 kendi basina bir aligkanlik
haline getirene kadar ¢cocuklarina zaman ayirmalar1 gerektigi konusunda
bilgilendirilmelidir. Ogrenci basarisin1 olumsuz etkileyecek diisiik sosyo-
ekonomik diizeye sahip ailelerin cocuklarini egitim ortaminda esit sartlara
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ulastirabilecek yeni projeler iiretilmelidir. Cocuklarin okuma ve yazma
basarisini arttirmaya yonelik okul yoneticileri, 6gretmen ve aileleri is
birligine tesvik edilmelidir. Bu calismanin yeni yapilacak caligmalara
referans olarak rehberlik etmesi beklenmektedir.
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Bir Eylem Arastirmasi: Edebiyat Gruplarinin
Ilkogretim Ogrencilerine Ingilizce Ogretiminde
Kullanimi™

Dilek KOKLER?
Hiilya YUMRU?

Oz

Bu eylem arastirmasi ilkdgretim ogrencilerinin Ingilizce derslerinde
edebiyat gruplarinin kullanilmasinin 6grencilere is birligi, farkli bakis
acilart kazanma, yetenekleri ortaya c¢ikarma, 6z giiven gelistirme,
iletisim ve diisiinme becerilerini gelistirme, kelime haznesi olusturma ve
ayrintilar1 yakalama agisindan katkilarini gézlemlemek ve bu galismayi
uygularken Ingilizce &gretmenlerinin karsilasabilecegi olas1 zorluklari
saptamay1 hedeflemistir. Bu ¢alisma, 2018-2019 akademik yilinin ikinci
doneminde Istanbul’da 6zel bir ilkdgretim okulunda gerceklestirilmistir.
Arastirmaya, Ingilizce diizeyleri baslangi¢ seviyesinde olan 18 ilkogretim
ticlincii stif 6grencisi katilmistir. Caligma verileri arastirmaci giinliigii,
yart yapilandirilmis goriigmeler, degerlendirme olgiitleri, 6z degerlendirme
listeleri ile 6gretmen gozlem giinliigiinden olusmaktadir. Bu ¢alismanin
sonuclar1 edebiyat gruplarinin  ilkdgretimde Ingilizce derslerine
uygulandiginda 6grencilerin okuduklar1 otantik hikayelerin diisiinme,
tartisma ve yorum yapma becerilerinin gelismesine ve bu hikayelerin
icerdikleri kavramlar ile olusan edebiyat gruplarinda calisan 6grencilerin de
ogrenme siireglerinin sorumlulugunu alma noktasinda ilerleme kaydettigi
gozlenmistir.

Anahtar kelimeler: Okuma, Otantik Hikayeler, Kavram Bazli Okuma, Edebiyat
Gruplar1
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An Action Research Study: Using Literature Circles in Teaching
English To Young Learners

Abstract

Literature circles are small, peer-led discussion groups whose members
chose to read some stories, while reading each member takes notes and
later everyone comes to the group with ideas to share. Each group follows
a schedule for reading and meeting, holding regular conversations on the
way through the book (Daniels,2002). Peer-led literature circles provide
learners with an outstanding opportunity to familiarize themselves with
authentic stories while working collaboratively in groups by establishing
rules for responding and discussing and keeping on-task communication to
reflect their understanding of what they are reading.

The purpose of this research was to investigate the benefits of using
literature circles with young learners such as familiarizing themselves with
authentic stories while working collaboratively in groups by establishing
rules for responding and discussing and keeping on-task communication to
reflect their understanding of what they are reading in EFL settings.

Besides, it was an attempt to find out the possible challenges the teachers
may experience in implementing literature circles in English lessons. The
study was conducted in the second term of 2018-2019 academic year at a
private primary school in Istanbul, Turkey. The participants in the study
were 18 third grade beginner language proficiency students. The data
of the study was collected by using Observation diary, Semi-structured
interviews conducted with the students, Rubrics, Checklists and Reflection
papers (Heart Maps). The findings of the data indicated that the students
were exposed to authentic language that contributed to their learning while
the use of age appropriate text also gave students the chance to connect
and discuss their connections with peers. The students also identified with
both the characters and events that increased their motivation to continue
reading. Finally, it was observed that the learners liked choosing their own
books, roles and projects.

Keywords: Reading, Authentic Short Stories, Concept-based reading,
Literature Circles
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INTRODUCTION

There have been serious discussions about how to nurture the natural
interest of students and how to use their cognitive skills with the help
of short stories. As Broughton & Brumfit (1980) describe learning a
language includes not only obtaining some grammar and vocabulary and
a sensible pronunciation but it also involves acquiring the ability to adapt
the language to the circumstance, the participant and the fundamental
purpose. Most language teachers are not aware of the fact that stories are
quite beneficial to fulfil all requirements in learning English and fail to
give a value of literature to their students. The idea of literature circles
has been used lately, but it is hardly implemented in EFL classrooms. In
literature circles, the members of small reading groups perform their roles
that lead to peer-led discussions based on what is read. For students, as
Daniels (1994) describes it, it is falling in love with the books that the
students have read and having a pleasure to talk about them with their
peers in small groups.

In her analysis, McKay (1982) states that despite the aim to use literature
to teach language use, fewer people have used it to improve their language
skills. There has been increasing concern over the texts we use as materials
for EFL students. Using authentic materials to foster foreign language
learning have received much attention over the past twenty years.
Widdowson (2003) focuses on authenticity and he states that the idea is
related to communicative language teaching and he also underlies that
contrary to the popular belief authentic texts are not tricky to deal with
in language classrooms as long as we know how to integrate them to our
lessons and use them as a tool to improve language skills. Widdowson
(1996) also points out that authenticity becomes real when we prioritize
communicative behavior in our classrooms, and it happens instinctively
when we value the students’ own experiences in the process of learning.
Related research indicate that children are natural language learners.
They adopt language fast and efficiently when they are provided with an
authentic environment and engaging materials. Current trends focus on this
fact and literature has become something that has been widely accepted as
a tool to encourage students to respond using a rich language, to involve in
discussions reflecting their own experiences.
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Back in the early 1980s, some teachers from Chicago aimed to develop
the reading-writing approach (Daniels, 2002). Those teachers started to
implement literature circles to endorse especially reading and reflecting
skills that comprise speaking and writing in their classrooms. After
twenty years, literature circles have still been implemented in many
schools with both native and bilingual students. Another EFL teacher/
researcher Furr (2004) tried literature circles with Japanese students,
and according to Furr, those students were able to become incredibly
active with the help of literature circles by sharing their ideas in English.
Although, Furr altered the first four principles of the method for applying
it to the EFL schools, they still conducted their discussions in English.
Despite the growing importance attached to the communication skills
of students, English language teachers in Turkey usually favor explicit
grammar teaching and rely too much on artificial texts in the course books.
Although a large number of English teachers appreciate the advantages of
the communicative approach, many Turkish language teachers tend to give
less importance to using authentic texts to give their students meaningful
input. It is not always easy for teachers to use authentic materials such
as stories for various purposes such as administrative decisions, wrong
book choice, but mostly lacks understanding of how to use stories to teach
English. Implementing literature circles is, likewise, an innovative idea for
language teachers in Turkey.

METHODOLOGY

Research Design

This study was designed as an eight-week action research study. As
described by Burns (2010), action research aims to identify an issue as part
of a class or a problem area to bring about changes and improvements in
practice. Action research helps the teachers to become researchers as well
to provide solutions to the problems that they identify in their teaching.
During action research, the teachers are engaged in reflections about their
teaching practices. Those reflections are mostly ongoing evaluations.
Burke (2014) argues that many formative or ongoing assessments are not
graded, but instead are used as feedback methods to support students to
enhance their work before the summative assessment. This study employed
qualitative data collection instruments.
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The context and the participants of the study

This action research study was conducted in the spring term of the 2018-
2019 academic year at a private School in Istanbul, Turkey. The school
offers twelve hours of English courses a week. Purposive sampling
strategy was used when choosing the participants of the study. I believe
that choosing participants purposefully help the researcher determine the
problem and the research questions. Burke (2014) states that the teachers
must prepare the students carefully for anything about the study before,
during and after the study. I tried to do so by informing them our objectives
comprehensively to make sure they do not feel isolated. The participants
of the study were a total of eighteen Grade 3 students studying in the same
class. They were at the age of nine with no habit of speaking English to
interact with neither the teacher nor each other.

Data Collection Instruments

The dataofthisstudy were gathered from five instruments. These instruments
involved Observation diary, Semi-structured interviews conducted with
the students, Rubrics, Checklists and Reflection papers (Heart Maps). I
preferred to choose those instruments to see how the transitions take place
in my lessons, and they helped me to build up my next lesson plan with
new possibilities for classroom practice. The data also played an important
role to evaluate my teaching to identify the weak and strong points. In
other words, the data indicated me what was happening or what was not
happening in my class. Richards & Farell (2005) argue that journals help
teachers record events in their classrooms, and they provide the teachers
with new perspectives of how learning takes place. An observation diary
also shows the students’ attempts to take their responsibility in learning
and their production of language. 1 used my observation diary to make
regular entries to reflect on what was going well or not in my class in terms
of teaching and learning English in order to build my next lessons.

The second data collection tool was semi-structured interviews conducted
with the students. According to Cohen and Crabtree (2006), semi structured-
interviews involve a set of instructions given to the interviewers to get
reliable qualitative data. Burns (2010) expresses that while preparing
questions, we should consider some flexibility in line with how students
respond to the prompts that they are given. These informal interviews
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can help students develop their social and emotional skills. They are
also helpful in making students feel that their thoughts and feelings are
valuable and necessary to build a learning community. Having interviews
with students is useful for me to see how to help them in their diversity
and flexibility in the learning process. The students who I had interviewed
were chosen randomly to provide a framework for the research. Semi-
structured interviews included three questions to elicit their experience in
reading and performing their roles in literature circles.

The third data collection tool was rubrics. Rubrics were used to measure
the student’s attitudes, and their level of participation in discussions. In
addition, the students were given rubrics to evaluate their performance in
literature circles. My aim to use rubrics was to guide the students to assess
themselves and take their learning responsibility. I also let the student’s
asses their attitudes towards reading by using age-appropriate rubrics. I
view the rubrics as indicators of my students’ learning process, and these
rubrics make a positive contribution to the learning environment, therefore
they should be the subjects of formative assessment in many stages of
learning. Since rubrics are made up of established criteria for evaluating
students, I used them not only to evaluate their performance, but also to
identify their reading skills during learning in different periods. Rubrics
help the students clarify expectations and provide opportunities for self-
assessment, and feedback and they also allow students to improve their
future assignments. My first rubric was to get their reflection of reading
books individually, and I saved them from comparing with their latter
performance and thinking.

The fourth data collection tool was checklists. Burke (2014) also points
out that checklists help students get organized and show them what to do
next. It is beneficial to guide their thinking.

I applied the checklist with the comment sections during reading aloud
time and literature circles and gave feedback instead of grades. Checklists
also helped me to see the student reflections of their learning target and
learn how the students are achieving their goals. Hall &Burke (2009) point
out that formative indicators such as checklists show how students extend
and deepen their learning.
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The fifth data collection tool was reflection papers in the form of heart
maps. Heart Maps were used as reflecting documents to show the students’
thinking skills and also basic language competence by engaging them in
writing and speaking activities. Heard (2016) claims that heart maps are to
encourage the students to go into what is essential for their lives and to be
a volunteer to tell what they keep in their hearts.

Instructional Intervention

The goal of the eight-week literature circles instruction was to give the
students an opportunity to take their own responsibility through reading
and working collaboratively and actively interacting with peers using
major skills while trying to connect with the assigned reading.

Before implementing literature circles, I planned to apply reading aloud
lessons with literature response strategies to encourage the students to read
an authentic book and reflect on it. The first two lessons were devoted to
reading aloud and book discussions to encourage them to express their
views on both the book and life. Serravallo (2010) points out that when
a teacher or an adult reads a book aloud, the level at which children can
understand the written text is much higher than when the child reads it
alone. In order to have a successful read aloud session, I always try to
choose a book slightly higher than the students’ language proficiency level
as long as the content is age appropriate and exciting enough to keep their
attention. The book that I had chosen for this purpose was Dog Breath
(Pikley, 2014). The book has an easy plot to encourage the students to
make connections with their own lives. During the first week, I observed
that the story and my reading style triggered a noticeable increase in the
students’ level of participation in the lesson. In the next two lessons, I
disturbed the copies of Dog Breath and we started to read the copies of
the book silently for ten minutes. While they were reading the story, I
monitored them and took notes for my observation diary. Then I provided
them with the reading rubrics and presented them with several strategies
to reflect on what they had understood from the book. Storyboard, Venn
diagram, Visualization and A letter to one of the characters of the story
were chosen by students. According to Pritchard (1993), the goal of using
responsive strategies is to help our students to develop a basis for reflection
and interpretation and help them to see what they bring to the texts from
their own experiences and emotions and what the text makes them feel and
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believe. I showed them how to do brainstorming by modelling the strategy
and also encouraged them to make a mind film of the story to elicit the
vocabulary of the text in the mini lesson.

I wrote these words on an Anchor Chart, which I usually use as a reminder
of the lesson or unit process. Next, I let them draw at least two target
vocabulary items on their journals then they explained those words to
their partners using basic level of English. I signaled them to change their
partners. Each student had two partners during pair work session. A reading
checklist was provided in terms of ongoing assessment at the end of the
week. During week five and six I encouraged the students to express their
views on the story and its concepts such family, environment, animals and
health. Then, I introduced to the students the roles to be taken in literature
circles. I scheduled those lessons to present literature workshops. The first
lesson would allow the students to get to know the books precisely, and
then they would understand exactly what their tasks are in their groups,
not just their own tasks, but also other students in their groups. I explained
why I placed them together in the mini-lesson, I wanted the learners to
understand what the literature circles were and how they would do to
accomplish their duties. I also wanted to make it clear that, while carrying
out their duties, all the steps would be taken on their own. Four roles were
explained to them explicitly and I allowed them to ask any questions about
the roles and before choosing their tasks. According to Daniels (2002),
if we have small temporary groups in our classrooms, we should let the
students form their groups based on the book selection. He also claims
that that students must learn to select their materials to read, and this is an
essential aspect of literature.

The Roles in literature circles in Grade 3:

Word Hunters: They study and discover some words that are essential or
useful to them, they are marked by Word Hunters and discover meanings
of these words.

Golden Line Writers: Their duties are to identify the plot’s significant
sections and write them down to summarize the text.

Question Makers: Their task is to create big questions about the book and
ask their groups members these questions in order to create a discussion.
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lustrators: They are responsible for illustrating only one large picture that
represents the whole concept of the story.

By picking up the ideas, they stated their opinions and formed four groups
according to their selection of the concepts. The groups were made up of
four and five learners. I selected the books for all groups covering many
different topics and they began reading the books extensively and quietly
in their boxes during the entire class.

Extensive reading is described by Furr (2004) as the successful combination
of intensive text reading and fluency building. Daniels (2004) suggests a
similar strategy by giving the teacher the responsibility to select books in
which the activity was first introduced. Since the learners had not earlier
been involved in literature circles, I offered them several thin authentic
books which were both fiction and non-fiction with various copies and
these books covered several “stages” of reading, including various fields
of student interest. They spent the last two lessons by working in their
literature circles Although it was a structured literature circles, the group
works don’t rely on worksheets, but I had a conference with the group
members to facilitate their initial discussions. First, they decided which
book they would choose to use for their collaborative work. The students
were told that they initially had to reach an agreement on which book they
would study on and then they started talking about how they could do the
work-sharing with my guidance. After they had decided the roles of the
circles groups, the students started scanning the book to recall the plot and
the characters again. A reading rubric was issued at the end of the week.
As I was visiting groups I noticed that they were engaged in their group
discussion while supporting each other. Furthermore, I attempted to ask
them some questions to help all the group members understand every detail
of the story and connect it with their own life in the belief that this would
help them to understand the concept they were studying. For instance:

What is the most interesting animal for you? Why? (Animals)

What do you do usually when you visit your grandparents? (Family)
What made you amazed about the characters in the book? (Feelings)

The students finished their work and all the groups presented their posters

to each other. I used a signal for this process to manage the sharing time.
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They changed their partner groups when they heard my signals and
matched with other groups After that, they accepted some questions from
their classmates. Finally, I asked them to check how many new words
they used in their posters. My aim was to help them to be aware of their
vocabulary learning. In the reflection time, they tried to give feedback
about the lesson and their feelings or thoughts Some of them wanted to
write or draw their feelings or thoughts about literature circles. At the end
of the class, the checklist was provided to allow them to represent their
feelings about their group performance.

FINDINGS AND DISCUSSION

The analyses of the data gathered from the observation diary revealed
that the first encounter with reading aloud was crucial and exciting for the
students. In the first week, I observed that their curiosity became dominant
because they were about to explore something unknown. Since the first
impression colored their feelings, they found themselves engaged with a
mixture of excitement and curiosity. Judging from their reactions, the book
choice for the read aloud was successful. The book discussions indicated
that their speaking ability was not high, although their comprehension level
was better. They weren’t communicating with their teachers and each other
in English. My persistence to communicate with them in English might
cause a little bit reluctance to join in discussions at the beginning. On the
other hand, despite some ice breakers, it was not easy for them to accept
me as a teacher with whom they had no previous learning experience.
Besides, they did not have a circle time habit for reading time and reading
to them by the teacher. First of all, I had to make a classroom agreement to
develop a productive learning environment because they seemed to have
no rules in the classroom. I noticed that as soon as I shared with them some
parts of my private life, such as my dog and my adventures, they lowered
their barriers and became more attentive and willing to join. Animal love
was the fundamental concept that made them speak as much as they could.
It also created a basis for the story used for reading.

In two lessons during the first week, I observed that the story and my
reading style triggered a noticeable increase in their participation in the
lesson. They somehow stuck to the rules of the classroom we created
together, and for the next lessons, it was promising. I also noticed that not
being corrected while talking encouraged them to try to express their views
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in English. According to my initial observation, it was clear that none of
the students had experienced neither read aloud nor concept-learning
literature circles. So, I postponed asking them to thick the questions, and I
just encouraged them to express their opinions about the characters and the
plot in the first week. At the end of the first week, I didn’t finish the book
to sustain their curiosity for the next reading aloud.

In the second week, I observed that most of the class had limited vocabulary
knowledge and was inevitable to practice the keywords while reading the
rest of the book. When I was crafting the lesson, I thought prediction time
would be challenging for them, but actually, they were quite productive
to predict the end of the book. The whole class understood all the story
elements, which was a little bit surprising for me when I compared their
performance with the previous week. Although four students could not
answer any personal questions to connect with the story, many of the
students were able to answer my question in order to make a connection
with the story. Furthermore, the majority of the class tried to offer solutions
to the characters to solve the central conflict in the story. I noted that they
had enough self-confidence to involve in book discussions despite their
limited vocabulary knowledge. I gave them a heart map to get familiar
with their inner world and also to assess their writing skills. They found it
a little bit hard to travel to their own heart and reflect it. They seemed that
they had no habit of thinking deeper. I assume it was just a matter of not
being used to it. There were a few students who couldn’t comprehend the
purpose of heart map, but their reflections were welcomed as well.

On the third week, I wanted them to be familiar with responding literature.
It could also be a distinguished preparation for the literature circles as
well, as they would learn to think deeply about what they read. The silent
reading session went well, and they didn’t ask for my guidance. I observed
that they were all engaged in reading but explaining to them the strategies
to respond to a book took time. Despite the whole class explanation, I had
to visit each group to re-explain each strategy to make sure they all knew
what they were doing. When they were asked to connect with the events in
the book or illustrate their reactions to what happened in the book, a few
students were able to do that. After explaining how to fill out the checklist,
they tried to do that with my guidance; I noted that it was acceptable as it
was the first time they experienced a self-assessment tool.
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The revision of the target vocabulary did not work throughout the class on
the fourth week. Although there were some pairs to follow the instructions
successfully, most of the class could not do well either because of the lack
of linguistic knowledge or unsuccessful time management. On the other
hand, the brainstorming for target vocabulary was successful in producing
a lot of vocabulary, but again I didn’t get any questions about the meaning
of the unknown words, but what caught my attention was that, despite their
lack of vocabulary, they were good at trying to express their opinions. I
noticed that they quickly got the idea of how we transformed words into
concepts. According to what I noted in my diary, they could be helped
by providing them with a few responsive strategies according to their
understanding and linguistic level since they had no chance to practice
using more strategies for some time. Several students wrote some other
words from the book after letting them add more words from time to time,
but not the whole class contributed to that activity. In the second lesson,
their participation in forming the concepts was very high, and they were
sure which concepts they would work on. Their reflections of the Dog’s
Breath was quite promising in terms of both in-depth thinking skills and
linguistic competence.

On the fifth week, they were much better to follow my instructions and
fulfil their tasks. According to my observation, they failed to use most
polite conversation starters except “I agree,” and “I don’t agree.” But when
I used them it was evident that they knew what I meant. Anchor Chart was
useful in reminding them of our lessons process and vocabulary when they
had trouble in finding the right words to complete their sentences for both
oral and written tasks. When I introduced the aim of the literature circles,
I observed that they seemed they were puzzled rather than excited. That’s
why I thought it was necessary to give them plentiful examples from Dog’s
Breath to make the process more manageable.

For them, the following week was uncomplicated. The students were
delighted to choose the boxes of the box. They were excited because they
were given a lot of choices to do extensive reading for the first time. The
next step had to be the revision of the concepts, and the groups had to
be formed to read about the concept they had selected. Most of the class
was excited to read the books, but some of the students skimmed a book
and got another. I did not interfere with any groups, and I let them enjoy
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reading. In the last lesson of the week, the students were given checklists
to assesses their attitudes toward books and reading.

Nearly half of the class consciously selected their roles in the seventh
week, but the rest of the students seemed to be confused about what to
choose. Most of them found the task illustrator was appealing and easy, so
they were eager to be a volunteer to perform it. It took time to convince
them that the other roles are exceptional and workable. The hesitant ones
certainly chose their tasks after my constant guidance and the support of
the other group members. I firmly believe that allowing them to choose
their roles with their own will enables them to take responsibility for
their learning and thus develop their autonomy and learning motivation.
While discussing which book to work on, I noted that one or two students
incidentally became group leaders and the other group members accepted
their leadership. I didn’t involve in their decision process to allow them to
listen to the others politely and respect their opinions. I thought it was a
life skill to acquire; they had to find a way to find a common ground. After
deciding how to share the poster, they started working on it, and I noticed
that they would have performed much better if they had a better command
of English.

I think their intellectual capacity was quite sufficient to fulfil their tasks,
although it was entirely new and a little challenging for them. I was
pleased to see that they realized that I was no longer an instructor, but I
was facilitating the acquisition of English.

Theiradventure continued in literature circles in the last week of my research.
Even though they had difficulty in leaving a task unfinished but keeping
it for the next lesson, the students continued their group performance. I
visited each group to assist poor performers in their duties. The ones who
asked for my advice were responsible for making the questions because
this task usually requires a lot of linguistic ability. I thought it was essential
to convince them that we focus on efforts and progress not on accurate
grammar-based results. Since we had limited time, I asked them to visit
each group and allowed them to present their posters to their classmates,
by doing so I let them listen to each other and learn from each other. |
would also like to point out that my research didn’t pursue the original
design of literature classes for EFL students, but instead I modified it to
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adjust it to the class I worked with. It means that I tried to craft each lesson
according to the students’ current knowledge and needs. When Daniels
(1994) first began introducing literature classes with a team of teachers, he
argued that the need to assign a new role to each student is crucial to enable
them to experience the text from different angles. That’s why I often let
them perform a different task for the next meetings in the literature circles,
but I couldn’t apply it in my research because of the time constraints.

CONCLUSIONS

The study showed that literature circles have the potential to create a positive
and productive learning environment where a high number of students
become motivated and involved in reading lessons. This is extremely
important for language learning. During my research, I observed that
having meaningful and real conversations help students to become more
confident and attentive in speaking activities. The concepts that were used
during the study provided a solid basis for our discussions. In addition,
involvement in group work encouraged the students to start thinking
deeply to reflect on their feelings and opinions despite their poor language
skills. Another significant point is that they got used to the concept of
collaborative work and teaching. It was pleasing to see them helping each
other and understand and reflect on the book that they had chosen. Their
love of reading and the ability to think about the book in many aspects
increased. As the reading groups and the roles were performed based on
their choices, they enjoyed reading and expressing their opinions about
what they were reading. I believe that this feeling made them make choices
about their learning. It was noticeable that the students were delighted to
see that their views were valued by both the teacher and their classmates.
My last remark is that literature circles are also meaningful and enjoyable
opportunities for struggling and unwilling learners as I observed their
attempt to contribute to group work.

The findings of the study also demonstrated the appropriate support in
improving their linguistic competence. Since I needed evidence to craft
lessons for my research, I conducted my observation diary throughout
the study as well as reading rubrics, checklists after each group work and
finally I had a semi-structured interview with them last week. The results
showed me how to settle for the next lesson with their weak or sharp points
and also draw conclusions from the study. Since the idea of self-assessment
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was new to them, they were not meant to do it at first, but once they got
used to it, the majority of the students could sincerely asses themselves. Not
all of them, but some students were volunteering to answer my questions
at the end of the study when I conducted a semi-structured interview. The
boys didn’t want to do that due to the possible lack of self-confidence.
Next, they were very supportive of each other as they practiced in their
groups was satisfying. They were thoughtful during the study and showed
tolerance to the members of the group. The last point I would like to point
out is that they did not interestingly often refer to the vocabulary list I gave
them, but they tried to use what they knew. I assumed that the strategy
was entirely new to them, so they ignored the list. I discovered that, in
relation to enhanced motivation, students worked together to understand
the text. Instead of reading a book and answering a number of questions,
the students followed their group roles to expand their vocabulary, create
questions, and establish connections as much as they could. Finally, I
observed that the students started to relate their personal experiences to
the characters and the events in their book once they established a trusting
connection. Some links were deeper than others; however, it was obvious
that the students knew they could speak about anything freely.

REFERENCES
Broughton, G., C. B., R. F., P. H., & A. P. (1980). Teaching English as a
foreign language. London: Routledge and Kegan Paul.

Burke, K. (2014). Balanced assessment from formative to summative.
United States, Indiana: Solution Tree.

Burns, A. (2010). Doing action research in English language teaching: A
guide for practitioners. New York: Routledge.

Daniels, H. (1994). Literature circles: Voice and choice in the child-
centered classroom. York, ME: Stenhouse

Daniels, H. (2002). Literature Circles: Voice and Choice in Book Clubs
and Reading Groups. Stenhouse.

Daniels, H. (2006). What’s the Next Big Thing with Literature
Circles? Voices from the Middle, 13, 4th ser. Retrieved March 2,
2019, from http://www.csun.edu/~krowlands/Content/Academic
Resources/Literature/Instructional Strategies/Daniels-lit circles.pdf

Egitim Fakiiltesi Dergisi, Yil. 5 Sayt. 1-2019 (63-78) 77



Bir Eylem Arastirmasi: Edebiyat Gruplarimin Ilkogretim Ogrencilerine Ingilizce Ogretiminde
Kullanimi

Furr, M. (2004). Literature Circles for the EFL Classroom. Proceedings
of the 2003 TESOL Arabia Conference. Retrieved March 27, 2019,
from esourcesforteflteachers.pbworks.com/f/Literature Circles for
EFL Students.pdf.

McKay, S. (1982). Literature in the ESL Classroom. TESOL
Quarterly,16(4), 529. Retrieved March 6, 2019, from http://www.
jstor.org/stable/3586470

Pilkey, D. (2004). Dog breath: The horibble trouble with Hally Tosis. New
York: Scholastic.

Pritchard, R. J. (March 1993). Developing Writing Prompts for Reading
Response and Analysis. Retrieved April 28, 2019, from https://www.
researchgate.net/publication/270802874 Developing Writing
Prompts_for Reading Response and Analysis = The  English
Journal,82(3), 24

Serravallo, J. (2010). Teaching reading in small groups: Differentiated
instruction for building strategic, independent readers. Portsmouth,
NH: Heinemann.

Short, K. G. (1999). Learning together through inquiry: From Columbus
to integrated curriculum. York, Me.: Stenhouse.

Widdowson, H. G. (1996). Teaching language as communication. Oxford:
Oxford Univ. Press.

Widdowson, H. G. (2003). Defining issues in English language teaching.
Oxford: Oxford University Press.

78
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Ogretim Modeli' *

Sevil GOZDE?
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Oz

Sorgulama-Tabanli &gretim modelinin Ingilizce 6grenme iizerindeki
etkileri uzun siiredir tartisilmaktadir. Bu tez, sorgulama-tabanli 6gretim
yaklasiminin Ingilizce 6grenme iizerindeki etkilerini arastiran bir eylem
arastirmasidir. Calismanin asil amaci, 6grencilerin Ingilizce dgrenirken,
ogrenme siirecine katilmalarii saglamak ve 6grenmenin sorumlulugunu
alan ve sorgulama teknigini sosyal hayatinda kullanabilen, hayat boyu
O0grenmeyi prensip edinmis bireyler olarak gelismelerine yardimci olmaktir.
Calismanin ilk amaci Ogrencilerin, sorgulama tabanli dil 6gretiminin
olumlu etkilerine olan yaklagimlarini belirlemektir. Ikinci olarak ise,
sorgulama tabanli 6gretim modelinin uygulanmasinda 6gretmenlerin ve
ogrencilerin karsilastigi zorluklar1 belirlemek amaglanmistir. Calisma,
2018-2019 akademik egitim gretim yilinda Istanbul’da &zel bir kolejin
ilkokul boliimiinde gergeklestirilmistir. Katilime1r  68renciler, yas
ortalamasi 8 olan, Ingilizce dil seviyeleri genel olarak baslangig diizeyinde
olan 16 6grenciden olusmaktadir. Veri toplama araci olarak, arastirmaci
giinliigii, yar1 yapilandirilmis goriismeler ve 6z degerlendirme yonergeleri
kullanilmigtir. Calisma sonuglari, sorgulama tabanli 6gretim yaklagiminin
dgrencilerin Ingilizce dilini edinimine katkida bulundugunu géstermistir.
Bulgular ayrica sorgulama tabanli Ogretim yaklagimimin &grencilerin
anlamli 6grenimine, bdylece ilgi alanlari, beklentileri, yetenekleri ve
ihtiyaglar1 baz almarak hazirlanmis aktivitelerle Ingilizce edinimine
aktif sekilde katilm saglamalarina katkida bulundugunu gostermistir.
Ogrenciler, 6grenmeyi olusturabilmek icin anlamli ve ucu agik sorular
sormay1 Ogrenmigler, aktif bir sekilde grup calismalarina katilarak
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birbirlerinden 6grenme ve birbirlerine 6gretme deneyimi yasamiglardir.
Ogrencilerin, hedef dildeki yetersizliklerine ragmen, ilgi alanlarma gére
planlanan dersler sayesinde derslere katilimlart biiyiik ol¢lide artmustir.
Calismanin sonuglari, 6grencilerin birtakim konularda zorluk yasadigini
da gostermistir. Bunlar, ilk olarak Ogrencilerin smif arkadaslariyla
is birligi yaparak c¢alismasinda goriilmiistii. Ogrencilerin, kisisel
hayatlarinda oldukca gerekli olan iletisim becerilerine sahip olmadiklari,
ana dillerinde dahi birbirleriyle iletisim kurmakta zorlandiklari,
dolayisiyla Ingilizce dilinde de aym zorlugu yasadiklari goriilmiistiir.
Fakat, gruplama stratejilerinin ve calisma istasyonlarinda yapilan grup
caligmalarinin yardim ile, dgrencilerin ¢ogunun bu tutumu olumlu bir
sekilde degisiklik gostermistir. Ogrenciler, grup calismasimi ve birlikte
bir seyler iiretebilmeyi sevmislerdir. Gozlemlerime dayanarak, 6grenciler
icin hazirladigim 6grenme ortaminin bariscil, objektif ve giivenli olusu
ogrencilerin, hedef dili kullanirken ve fikirlerini paylasirken kendilerini
rahat ve 6zgiivenli hissetmelerini saglamustir. ingilizce dilini kullanmada
sorun yasayan en utangag ve iletisime kapali 6grencilerde dahi, programin
son haftasinda kayda deger olumlu degisiklikler gézlenmistir. Bu sonuglara
ek olarak, Ingilizce 6gretmeninin de dersleri planlama konusunda
zorluklar yasayabildigi goriilmiistiir. Sorgulama tabanli 6gretim modelinin
etkinligi ancak iyi bir planlama ile miimkiindiir. Tek bir Ingilizce dersinin
planlanmasi, organize edilmesi ve materyallerinin hazirlanmasi uzun
saatler alabilmektedir. Aragtirma sonuglari, sorgulama tabanli &gretim
modelinin en deneyimli 6gretmenler i¢cin dahi zorluk yaratabilecegini
gostermistir. Sonuclar ayrica, 6gretmenlerin roliiniin 6gretmekten ziyade,
rehberlik etmek olmasi gerektigini, dgretmenlerin, siniflarinda merak
duygusunu tesvik eden rol modeller olmalar1 gerektigini, dolayisiyla
geleneksel yontemleri kullanan 6gretmenlerin bu anlayis1 benimsemekte
zorluklar yasayabildigini gostermistir.

Anahtar Kelimeler: Sorgulama-tabanli 6gretim modeli, c¢ocuklara
Ingilizce dgretimi, dil 6gretiminde yaklagimlar
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An Action Research Study: Inquiry-Based Instruction in English
Language Teaching To Young Learners

Abstract

The effects of Inquiry-Based Instruction in English language teaching have
been discussed for many years. This action research study was an attempt
to implement Inquiry-Based Instruction in teaching English to young
learners in order to teach English using a student-centered, inquiry-based
approach which helps learners take the responsibility of their learning and
become life-long learners in a long process. The purpose of my action
research was threefold. The first purpose was to identify the students’ views
regarding the benefits of Inquiry-based Instruction. Secondly, it aimed to
find out the difficulties the students and the teacher experience in Inquiry-
based Instruction. The study was conducted in the second term of 2018-
2019 academic year at a private primary school in Istanbul, Turkey. The
participants of this study were 16 second grade students at average age 8
with different abilities and levels of competence but basically in beginners
language proficiency level. The data collection instruments used for the
present study were the researcher’s diary, semi-structured interviews, self-
assessment rubrics for learners and assessment rubrics. The findings of
the study revealed that the implementation of Inquiry-Based Instruction
in English language teaching facilitates the learners’ ability to acquire the
new language and to direct their learning. The findings also revealed that
Inquiry-Based Instruction engages the learners in meaningful learning, so
that they can get involved actively in acquiring English language based
on their interests, attitudes, expectations, abilities and needs. The students
learned how to ask meaningful questions in order to inquire and construct
new understandings. They got involved actively in pair work and group
work activities in centers, learned from their peers and taught their peers.
Although they had beginner level English language proficiency, their
participation in the activities that were planned based on their interests
increased considerably. The results of my study also revealed that the
students have difficulties in working collaboratively with their classmates.
They don’t know how to communicate with each other even in their mother
tongue as they lack the communication skills which are vital for our social
lives. However, with the help of grouping strategies, and the center group
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studies, their attitudes changed positively. They enjoyed working in groups
and creating something together. I observed that the learning environment
I prepared for them was so peaceful and safe that they felt comfortable
while sharing an idea or using the target language. Even the shy learners
who didn’t want to say even a word in English, tried to make sentences
and do presentations voluntarily in the eighth week. The results showed
that the language teacher may have difficulties in the stage of planning
and crafting the lessons. The effectiveness of the Inquiry-Based Instructed
teaching is only possible with a good planning. It may take long hours to
plan, organize and prepare the materials for a single lesson. The results
also revealed that teaching English using Inquiry-Based Instruction might
be difficult to implement even for the most experienced teachers as it
requires a lot of reading, preparation, material development and hours of
planning. It also revealed that as it requires teachers to shift from teaching
to facilitators who encourage curiosity and the need to know in their
classrooms, teachers who are used to traditional way of teaching may find
it difficult to change their perspective.

Keywords: Inquiry-based instruction, teaching English to young learners,
approaches in language teaching

INTRODUCTION

In most of the state schools and private schools in Turkey, language teachers
rely solely on textbooks as a guide to teach English. As an experienced
teacher, I observed that language teachers focus on the mastery of content
in a book which is usually grammar instead of giving attention to the
students’ background, interests and different learning styles. As a result,
the students don’t feel that they are involved in the learning process as
they have no choice or responsibility in their learning. Furthermore,
language teachers usually aren’t aware of the importance of development
of language skills and nurturing thinking skills. Teachers usually tend to
give what is known instead of fostering the students’ curiosity. As we all
know, children love to ask questions and it gives us a great opportunity
to construct knowledge through their inquiry. Inquiry-based learning is
based on questions that are interesting to students. We need to bring in
concepts from real life situations to the classroom that foster the students’
curiosity and make them ask questions (Murdoch, 2015; Barell, 2008).

82



Sevil GOZDE, Hiilya YUMRU

As an experienced English language teacher with 12 years in teaching,
I strongly believe that my very first aim must be to prepare our students
to the world outside and to teach them how to learn. For this to happen,
the best way to create a fruitful, discussion-based environment is making
reading and inquiring as the center of our teaching. Reading is the only
way for the students to be familiar with concepts, ask questions, make
predictions and talk about them (Murdoch & Wilson, 2008).

Inquiry-based Instruction (IBI) in language teaching gives opportunities
to students to think. They come up with questions and make connections
with their own lives. This helps them gain a deep understanding and
prepare them for the real life outside. To make significant changes in our
classrooms, we need to create a concept-based learning environment with
the help of literature which equip students to involve learning environment
actively (Murdoch, 2015). In today’s world, how to learn and make sense
of the data mess around students is more important than memorizing
facts. A shift from the transfer of data from the teacher to the student, to
a deeper understanding is needed. The emphasis is needed to be more on
what students know than how students learn. In this regard, Inquiry-based
Instruction puts the learners at the heart of an active process of learning
(Exline, 2004). Inquiry-Based Instruction can be conducted in many
disciplines. Using Inquiry-Based Instruction helps learners become active,
independent, autonomous life-long learners who can deal with problems
in their lives. Inquiry-Based also helps learners to develop a range of
transdisciplinary skills that they will need throughout their lives (Clyde
& Hicks, 2008). These skills can be sequenced as communication skills,
social skills, self-management skills, research skills and critical thinking
skills (Alberta Education, 2010). Inquiry-Based Instruction promotes
learner autonomy and student-centeredness. EFL teachers ask open ended
questions to foster curiosity, therefore research. Teachers act as facilitators
who change roles as students or guides from time to time (Hamston &
Murdoch, 1996). Researchers claim that inquiry and problem-solving give
opportunities to learners to gain metacognitive strategies. Brown (1994)
has noted that learning through inquiry helps students to be better language
learners (as cited in Arauz, 2013). Following this line of argument, we
conducted an action research study to identify the students’ views regarding
the benefits of Inquiry-based Instruction. The second aim was to find out
the difficulties the students and the teacher experience in Inquiry-based
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Instruction. More specifically, this study aimed to encourage learners to
be actively involved in the learning process and foster in the students a
love of learning English throughout their lives. One way to achieve these
purposes was to conduct an eight weeks strategy training and explicitly
teach the right strategies and techniques to foster the students’ learning.

METHODOLOGY

Research Design

This study is designed as an action research study. Action Research (AR)
is defined as an attempt “to identify a ‘problematic’ situation or issue
that the participants- who may include teachers, students, managers,
administrators, or even parents- consider worth looking into more deeply
and systematically” (Burns, 2010, p.2). Burns states that action research
is “a very valuable way to extend our teaching skills and gain more
understanding of ourselves as teachers, our classrooms and our students”
(p.2). In this study, qualitative data collection instruments were used. These
included the researcher’s diary, semi-structured interviews conducted
with the participant students, video recorded lessons and student self-
assessment rubrics. These tools were quite helpful to see where I am and
how I should craft my next lessons. The feedbacks of my students and the
video recordings of my lessons helped me to see what was happening in
the classroom and what I needed to do to work on my weaknesses as a
teacher.

The context and the participants of the study

The study was conducted in the second term of 2018-2019 academic year
at a Private School in Istanbul, Turkey. The participants of the study were
16 second graders who have different abilities and levels of competence.
These students take 8 hours of English in a week and their English language
proficiency level is beginner.

Data Collection Instruments

During the observation process, my aim was to observe and find out what
worked well and what did not work in Inquiry-Based Instructed English
teaching. To achieve this aim, I kept a researcher diary to observe my
students’ performances and the strong and weak sides of the procedures
I used in my lessons. I conducted self-assessment rubrics and semi-
structured interviews with two randomly selected students after each
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class during 8 weeks. I presented the data that emerged from these data
collection instruments using descriptive analysis.

During the reflection process, I identified the effectiveness of my activities
used in lessons through my observations in my diary and the feedback
of my students in interviews. My research also attempted to determine
the students’ views regarding the benefits of Inquiry-based Instruction.
In addition to finding out the difficulties the students and the teacher
experience in Inquiry-based Instruction.

Instructional Intervention

I conducted my study by teaching in a second grade during eight weeks. It
covered two lesson hours a week and totally eight weeks. The lessons were
in eighty minutes format which means we had two lessons back to back.
The aim of having block lessons was not to interrupt the ongoing inquiry
in my classroom. The classroom contained sixteen students with different
abilities and levels of competence.

Eight different strategies were taught to the students during these eight
weeks. Those were: inquiring, making predictions, brainstorming,
retelling, storyboarding, making connections, visualization and reflection.
The procedure was as stated in the following:

e Introducing the classroom agreements using Whole Brain Teaching
Strategies (Biffle, 2013) together with the learners, introducing the
Prediction strategy using the story (Picture walk, cover reading),
Brainstorming and defining new concepts by drawing a concept map in a
whole class conference. Focusing on the sub-concept “Me”. Introducing
am/is/are implicitly in mini lessons.

¢ Introducing the story by fostering the students’ receptive thinking and
speaking skills. Encouraging the students get curious and ask questions.
Brainstorming and defining new concepts by drawing a concept map in a
whole class conference. Focusing on the concept “Family”. Introducing
have/has implicitly in mini lessons. Teaching the learners to make choices
and work in small groups.

e Introducing some Group Work Strategies to respond to literature.
Introducing how to ask open-ended questions. Brainstorming and defining
new concepts by drawing a concept map in a whole class conference.
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Focusing on the concept “Friendship”. Introducing some adjectives and
likes/dislikes implicitly. Introducing group work centres. Working in small
groups for a deeper understanding of the concept. Assessing the learning.

e Think aloud statement, a simple discussion to foster learners’ thinking
skills. Brainstorming and reaching new concepts drawing a concept map
in a whole class conference. Focusing on the concept “Location” and
teaching parts of the house implicitly.

¢ Introducing a grouping strategy which is Visualization. Guiding learners
into deeper inquiry using the reader “Me on the map”. Introducing group
work centres, working in small groups. Assessing learning.

e Reaching the concept of “Location” with the whole class. Working on
the sub-concept of neighborhood. Teaching the words about neighborhood.
Encouraging learners making connections with the book. Making an
anchor chart using the same book. Working in small groups in centres
giving choices to learners using Choice Board Strategy.

¢ Brainstorming and defining new concepts by drawing a concept map in
a whole class conference. Focusing on the concept of “Responsibility” and
talking about the rules in our city. Teaching the words about the topic and
the concept “Responsibility” and teaching should/shouldn’t implicitly in
mini lesson. Letting learners choose a centre to work in using choice board
strategy Working in small groups in centres. Sharing and reflecting with
others. Assessing learning.

¢ Brainstorming and defining new concepts by drawing a concept map
in a whole class conference. Focusing on the concept “Problems and
Solutions” and talking about the Earth using the story book “Me on the
Map”. Getting learners inquire the problems of the Earth. Making an
anchor chart. Introducing the centres using choices board. Working in small
groups in centres. Sharing and reflecting with others. Assessing learning.

e Revision. Thinking, sharing, reflecting. Assessment of learning.
Materials: “Me on the Map” by Sweeney (1995), “Where do I live?” by
Chesanow (1995). The genre is realistic fiction. The stories consisted of

the concepts on the transdisciplinary unit “Who we are” and were helpful
for students for deeper thinking and understanding.
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FINDINGS AND REFLECTIONS

Inquiry-Based Instructed English teaching and learning has a long history.
It was initiated with the work of Dewey (1938) and continued with Bruner
(1966), Gardner and Vygotsky (1978). A great number of research findings
have revealed that inquiry-based approach to teaching and learning a
foreign language facilitates the learners’ ability to develop a deeper
understanding of the world through concepts and develop skills that will
help them to become autonomous life-long learners. Dewey (1980) argues
that the mankind’s tomorrow rests on the “widening spread and deepening
hold of the inquiring mind” (as cited in Murdoch, 2015, p.11). Inquiry-
Based Instruction provides opportunities for learners to:

e Develop essential skills which they will need for the world individuals
live, communicate and work.

e Learn to deal with problems and find solutions
e Cope with changes and challenges to new understandings

e Shape their search for answers, today and in their future lives (Alberta
Learning, 2004).

Therefore, this study was based on the belief that the students become
autonomous learners by inquiring, summarizing, questioning, predicting,
clarifying rather than rote learning and memorization. In the light of this,
students are taught using different inquiry-based strategies to help them
acquire these essential skills through certain concepts decided in lessons.
Following the argument above, the case study that I conducted indicated that
Inquiry-Based Instructed teaching strengthened the participant learners in
many ways. Their engagement in learning English increased considerably.
As Murdoch (2015) argues, Inquiry-based Instruction is a methodology
that engages learners in meaningful learning, so that they can get involved
actively in acquiring English language based on their interests, attitudes,
expectations, abilities, reflections, needs and so on.

After the first week of the program, I crafted my lessons according to the
learners’ needs, interests, abilities. Therefore, the learners’ engagement
aroused because leaving the choices to them and letting them have a voice
in the lessons made them feel responsible for their learning journey and
feel valued and happy. At the end of the program, the participant learners
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took the control of their own learning. As the lessons were student-centered
and the tasks were crafted based on the learners’ interests and needs, they
became more eager to learn English through collaboration, co-operation
and interaction just as Short (1996) states that Inquiry-Based Instruction is
a student-centered approach that puts the collaboration among students in
the center of learning.

It’s been proven long ago that learners internalize the target language when
they learn actively, and by doing just the way they acquire their mother
tongue. This old saw supports this belief: “Tell me I'll forget, show me I’ll
remember, involve me, I understand”. As Richard, Church and Morrison
(2011) state, thinking starts with wondering and asking questions, therefore
learning happens through deep thinking. In my research, Inquiry-Based
Instruction helped the learners start to think deeply through asking good
questions without any worries and fears.

At the beginning of the study, I conducted the student observation rubric
to all learners and the semi-structured interviews with three voluntary
learners. The results of these instruments revealed that not only the learners
had an emotional barrier towards learning English but they also lacked
the thinking skills and the language skills needed for learning a language.
As Erickson, Lanning and French (2017) have noted, we live in a time
when we are faced with complex problems; so that we need to acquire the
abilities to analyze, problem solving, evaluate, collaborate, plan and act
responsibly. Therefore, in schools, young generation is required to learn
these essential skills for twenty-first century living. The findings of this
study show that Inquiry-Based Instruction helps the learners develop these
skills not only in learning English but also in learning other disciplines or
in their daily lives.

During the interviews, the learners told that they always memorized isolated
words, wrote them down hundreds of times, but never thought about them
to understand and learn permanently. At the end of the study, the results
showed that the learners loved seeking for the answers and finding out the
information themselves rather than memorizing words and structures. As
Murdoch (2015) points out, in inquiry-Based Instructed lessons, learners
are let to find out the answers rather than giving answers directly to them.
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The results achieved from the interviews during the implementation of the
study showed that the Inquiry-Based Instructed English lessons helped the
learners find out the learners’ weak and strong sides in learning English and
empowered them to improve their weaknesses. The most profound finding
was that this implementation fueled the love for learning and wonder deep
inside their heart. As Kabat-Zinn says, “the spirit of inquiry is fundamental
to living mindfully” (Kabat-Zinn, 2005, as cited in Murdoch, 2015).

A great deal of authentic contexts and activities were used in the program.
This helped the learners to see how learning applies to real life which is
quite different than the use of random worksheet exercises such as fill-in-
the-blanks texts. Murdoch (2015) also states that “learning happens best
when situated in real contexts and authentic purposes” (p.19). The learners
in the program had the opportunity to read books, making connections
with their lives, making predictions and practice the target language using
those real-life contexts.

The action plan was completed according to the timeline. The activities
and the resources were appropriate with the learners’ needs and interests.
However, I couldn’t conduct a deeper inquiry with the class, due to
the students’ limited vocabulary knowledge and low level of language
proficiency. I also admit that the eight weeks-time for getting the learners
used to a learning approach which is totally different from the one they
were used to was not enough. Nonetheless, it was a good beginning for
getting them to think and ask questions to learn beyond the facts. There
were 16 students in the lessons and each of them had a different ability,
background and level of language competence. During the eight-week
implementation of Inquiry-Based Instruction, all of them learned many
vocabulary items, concepts and structures which they would be able to
use in their future lives and gained skills that they could apply to other
disciplines.

Murdoch defines inquiry learning as “an approach that demands higher
order thinking which challenges the student continually and where tasks
are designed to prompt students to question, predict, gather, analyze and
reflect” (Murdoch, 2015, p.15). The results of my study revealed that the
participant learners’ thinking has moved to a higher level and they reached
the answers through asking questions, making predictions and connections.
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The results of my study also proved that Inquiry-Based Instruction
empower EFL learners in different ways, just as Short and Burke (1996)
and Murdoch (2015) claim. As the lessons are more student-centered and
crafted according to their needs and interests in real life situations, they
can find the opportunity to make connections with the world and take the
control and the responsibility of their learning. As Murdoch (2015) states,
in inquiry-based Instruction, learning happens through “investigation
which in itself is driven by powerful questions often framed by authentic
context and real-life problems and purposes” (p. 15). Vygotsky supports
the idea to develop self-regulated learners who can take the responsibility
of their own learning and thinking in today’s world (Neff, 2019).

Inquiry-based Instruction allows an active participation of students in
acquiring the language (Cook, 2008). In the light of the data collected from
the students, it can be concluded that learning happens when the students
participate in the lessons actively and collaborate with others, learn from
one another and improve the ability to think related to their own thoughts.

Memorizing words and structures are not important skills of today’s world.
What is needed is to give the right skills to the students to be able to use
the language for communication in the world where individuals live, learn,
communicate and work.

To conclude, I observed the positive effects of Inquiry-Based Instruction
on the learners’ attitudes towards English language learning.
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Yazar Kilavuzu

Asagida belirtilen yayin ilkeleri ve yazim kurallarina uygun olarak
hazirlanmig, yazilar, “makale sunum formu” ile birlikte e-posta yoluyla
asagidaki adreslere gonderilebilir.

Cevirisi yapilmig, makalelerin degerlendirmeye alinabilmesi i¢in 6zgiin
metinlerin ve makale sahibinden (asil yazar veya hak sahibi yayinevi) izin
yazilariin da gonderilmesi zorunludur.

On inceleme ve hakem degerlendirmesi dogrultusunda gelistirilmek
ve/veya diizeltilmek ilizere yazarlarina geri gonderilen yazilar, gerekli
diizeltmeler yapilarak en geg, bir ay iginde tekrar dergiye ulagtirilir.

Yapilan 6n incelemede yazim kurallarina uyulmadigi tespit edilen makaleler
diizeltilmesi i¢in yazarina iade edilir ve yayim programina alinmaz.

Yayn lkeleri

Istanbul Aydin Universitesi Egitim Fakiiltesi Dergisi egitim bilimlerinin
biitin alanlarinda yapilan deneysel, nicel, nitel arastirmalar ve alandaki
gelismeler, tartigsmalar {izerine yapilan teorik calismalara yer verir.
Calismanin daha once Tiirk¢ce veya yabanci dilde yayinlanmamis veya
yayimmlanmak iizere kabul edilmemis olmasi gerekmektedir. Bilimsel bir
toplantida sunulmus ancak basilmamis bildirilerden iiretilmis makaleler,
bu durum dipnotta agikca belirtilmek kosuluyla kabul edilebilir. Yayin
kurulunun karar ile alaninda katkis1 oldugu diisiiniilen yabanci dilden
6zgiin makalelerin ingilizce veya Tiirkge gevirilerine de derginin iigte birini
gecmemek kaydi ile yer verilebilir. Ceviri makalelerin yayimlanabilmesi
icin ¢eviri metin ile birlikte 6zglin makalenin yazarindan ya da hak
sahibinden alinacak izin yazisinin da gonderilmesi zorunludur.

Derginin hedef kitlesi egitimin ulusal ve uluslararas1 alaninda calisan
ve bilimsel arastirmalar yiiriiten kesimlerdir. Dergide yer alacak 6zgiin
calisgmanin egitim bilimlerine ve alandaki tartigmalara bir katkida
bulunmasi veya var olan yaklagimlara yeni bir yorum getirmesi beklenir.
Dergi, yayimlandig1 tarihten itibaren bir ay igerisinde Yayin Kurulu
tarafindan belirlenen yurt i¢indeki kiitliphanelere ve indeks kurumlarina
gonderilir. Dergi yilda iki kez (Nisan, Ekim) yayinlanir.



Makalelerin Degerlendirilmesi ve Yayin Siireci

Yayin icin gonderilen makalelerin degerlendirilmesinde bilimsel nitelik
en onemli Olgiittiir. Dergiye gonderilen tiim makaleler, Yayin Kurulu'nca
dergi yayin ilkelerine uygunluk ve nitelik bakimdan degerlendirilir. Yayin
Kurulu, gonderilen bir makaleyi yayimlayip yayimlamama ve gerekli
gordiigiidurumlarda makale {izerinde diizeltmeler yapma hakkina sahiptir.
Yapilan 6n inceleme sonucunda yaymna uygun bulunmayan makale,
degerlendirme siirecine alinmayarak yazarina bilgi verilir. Eksiklikleri
varsa diizeltilmesi ve tekrar gonderilmesi i¢in yazarina iade edilir. Yayina
uygun bulunan makale, degerlendirilmek {izere ilgili alandaki en az
iki hakeme gonderilir. Hakemlerden birinin olumsuz goriis belirtmesi
durumunda makale tiglincii hakeme gonderilir. Hakemler, gonderilen
makaleleri yontem, i¢erik ve 6zgiinliik agisindan inceleyerek yayina uygun
olup olmadigina karar verirler. Yazarlar, hakemlerin ve Yayin Kurulunun
elestiri ve Onerilerini dikkate almalidirlar. Katilmadiklar1 hususlar varsa,
gerekceleriyle birlikte itiraz etme hakkina sahiptirler. Hakemlerden
yayimlanabilir raporu alan makale Yayin Kurulu tarafindan uygun goriilen
bir sayida yayimlanmak iizere programa alinir ve yazari bilgilendirilir.
Hakemlerin isimleri gizli tutulur ve raporlar besyil siire ile saklanir.
Makalenin yayimlanmasinin ardindan bir ay i¢inde yazarina makalenin
yer aldig1 sayidan 3 adet gonderilir.

Yazarin istegi durumunda, “yayma kabul yazisi” yalnizca hakem
degerlendirme siirecini olumlu bi¢gimde tamamlamis ve Yayin
Kurulunca “yayimi uygundur” karar1 alinmis makaleler kendisine
iletilir. Degerlendirme siirecinden gegerek yayimlanmasi kabul edilen
yazilarm telif hakki Istanbul Aydin Universitesi’ne devredilmis sayilir. Bu
nedenle yazilarla birlikte yayin haklarinin dergiye devredildigine iliskin
bir so6zlesmenin bulundugu “makale sunum formu”nun da doldurulup
gonderilmesi gerekmektedir.

Dergide yayimlanan yazilardaki goriislerin ve g¢evirilerin bilimsel,
etik ve yasal sorumluluklar1 yazarlarina aittir. Yazi ve fotograflardan,
kaynak gosterilerek alinti yapilabilir. Ancak, yayimlanan yazilar dergi
yonetiminin yazili izni olmaksizin baska bir yerde (basili olarak ya da
internet ortaminda) yeniden yayimlanamaz. Yazar, yazisinin/makalesinin
dergide yayimlandigimi belirtmek kaydi ile yazisinin tiimiintiya da bir
boliimiiniikendi amaglari i¢in ¢ogaltma hakkina sahiptir. Dergiye yazi
gonderen tiim yazarlar bu ilkeleri kabul etmis sayilir.



Yayin Dili:
Yayim dili Ingilizce ve Tiirkcedir.

Yazim Kurallar:

Makale ozet, kaynakca, ekler ve uzun oOzetle birlikte 8500 sozciigi
gecmemelidir. Makalede sadece Times New Roman karakteri kullanilir.
Makale asagida belirtilen boliimlerin diginda kalan kismi1 12 Punto ve 1,15
aralikl yazilir.

I. Ana Bashk

Yazinin basligi 18 punto, ilk harfi biiyiik olarak yazilir. Makalenin yazariin
ad1 ve soyadi 14 punto, soyadi biiylik harflerle yazilir. Birden fazla yazarh
makalelerde adlar ¢alismaya katkilarina gore yan yana yazilir. Yazarlarin
iinvanlari, ¢alistig1 yerin adi, e-posta adresi dipnotta 6zel imle (*) belirtilir.

II. Ozet

Yazinin basinda Tiirkge ve Ingilizce, 12 punto biiyiikliigiinde, 1,15 aralikl1,
200 sozcligli gegmeyecek bir 6zet ve calismay1 tanimlayan 3-5 anahtar
sOzctk yer alir.

III. Boliimler ve Alt-Boliimler

Yazinin ana boliim bagliklar1 12 punto biiyiik harflerle sayfanin ortasina
yazilir ve 12 punto yazilan ikinci diizey basliklar sola yash ve ilk harfleri
biiyiik olarak yazilir. Ugiincii diizey basliklar ilk harfleri biiyiik ve saga
yatik olarak yazilir.

—  Ornek: o

.. GIRIS
Ogrenme Yontemleri
Deneysel Ogrenme

IV. Tablolar ve Sekiller

Tablo ve Sekil baslik ve metin 6zellikleri Sablon igerisindeki 6rneklerdeki
yapt dikkate alinarak verilmelidir. Tablo ve Sekillerden 6ncesine ve
sonrasina 12 punto bosluk verilir. Tablo basliklar1 ve metin 12 Punto
olmalidir. Tablo ve Numarasi Koyu olarak yazilir.

- Ornek: Tablo 1.

Sekil eger grafik ve diizenlenebilir bir formatta ise baslik ve i¢ metinler 10
punto, Sekil ve Numaras1 Koyu olarak yazilir.

—  Ornek: Sekil 1.



V. Kaynakca

12 punto ve 1,15 aralikli olarak yazilir. Kaynak¢a APA 6 kaynak gosterme
esaslart dogrultusunda hazirlanmalidir. Girinti ikinci satirdan itibaren 1,15
cm bosluk olacak sekilde yapilmalidir.

Kitaplar
— Blalock, H. M. (1987). Social statistics (7.bs.). New York: McGraw-
Hill.

* Gonderme: (Blalock, 1987: 234)

Kitap ici boliimler

— Bayir, D. (1997). USMARC uygulamasina genel bir bakis. B. Yilmaz
(Yay. Haz.). Kiitiiphanecilik Boliimu 25.Yil’a armagan iginde (199-218).
Ankara: Hacettepe Universitesi Kiitiiphanecilik Bolumi.

* Gonderme: (Bayir, 1997: 207)

Ceviri kitaplar
— Lewis, B. (2000). Modern Tiirkiye 'nin dogusu (M. Kiratl, Cev.).
Ankara: Tiirk Tarih Kurumu.

* Gonderme: (Lewis, 2000: 12)

Makaleler .
— Karakelle, S. (2012). Ustbiligsel farkindalik, zeka, problem ¢ozme

algis1 ve diisiinme ihtiyaci arasindaki baglantilar. Egitim ve Bilim, 37(164),
237-250. doi: 10.15390/EB.2014.3078

* Gonderme: (Karakelle, 2012: 245)

Elektronik makaleler .

— Karakelle, S. (2012). Ustbiligsel farkindalik, zeka, problem ¢ozme
algis1 ve diisiinme ihtiyaci arasindaki baglantilar. Egitim ve Bilim, 37(164),
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EB/article/view/779/376 adresinden erisildi.
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