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OPUS-Uluslararasi Toplum Arastirmalar: Dergisi, aylik olmak iizere yilda 12 say1 olarak yayim-
lanan hem Tiirk¢e hem de 1ngilizce dillerindeki ¢alismalara yer veren akademik, uluslararasi
hakemli bir dergidir.
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Editorden

2020 yilinin yedinci sayistyla yeniden karsinizdayiz. Yillar 6nce yaymn haya-
ta baglarken arastirmacilarin toplumla ilgili bilimsel temelli tirettikleri bil-
gilerin daha fazla okuyucu ve arastirmaciya ulastirilmasinda bir referans
noktast olma hedefini belirleyen OPUS, 2020 yilinin yedinci say1si olan 27.
Say1 ile bu hedefinde kararli adimlarla ilerlemeye devam etmektedir.

27. sayimizda yine topluma dair problemleri (egitim bilimleri, sosyoloji,
psikoloji, yonetim bilimi alanlarindan) disipliner veya disiplinlerarasi ele alan
30 kuramsal ve uygulamali calismayla toplum aragtirmalarina 6nemli katki-
lar sagladigimizi diistinmekteyiz.

OPUS Uluslararas1 Toplum Aragtirmalar1 Dergisi yaymn periyodunu de-
gistirerek, aylik periyotta yilda 12 say1 olarak yayinlanacaktir. Tiim yazar, ha-
kem ve okuyucularimizin bilgisine sunariz.

Bildiginiz iizere OPUS makale takip ve yayin siireci Dergipark tizerinden
ytriitiilmektedir. Bu kapsamda daha onceki yillarda yayimlanmis makale-
lerde yazarlar tarafindan talep edilen diizeltmeler (Kaynakca eksikligi vb.)
hemen yerine getirilmekteydi. Ancak Dergipark 2018 yilindan itibaren say1
yayinlandiktan sonra diizeltmeler igin siireyi beg giinle sinirlandirmistir. Bu
stirenin disinda diizeltme imkam bulunmamaktadir.Bu nedenle yayimnlan-
diktan sonra makalesinde diizeltme talebinde bulunan yazarlarimizdan dii-
zeltme metni talep edilmekte ve bu metinlere bu sayidan itibaren cikacak ilk
sayilarda yer verilmektedir.

Diger taraftan 2018 y1li icerisinde titiz ve seffaf akademik yaymncilik ilke-
leri kapsaminda OPUS yay1n etigi ve yayin ilkelerimizi derginin web sayfa-
sindan tiim paydaslarimizla paylasmistik. OPUS yayn etigi boliimiindeki
etik ilkelere yonelik standartlara, yaymci ve editorler olarak bagh kalacag-
miz1 belirtip diger paydaslarimizdan da ayni hassasiyeti beklemekteyiz.
Ozellikle dergimize ¢ok degerli katkilar veren hakemlerimizden yaymn deger-
lendirme ilkeleri konusunda biraz daha hassas olmalarimni rica ediyoruz.

OPUS"un 27. Sayisinda emegi gegen tiim yazar, hakem ve galisanlara te-
sekkiir ederiz.

Editorler
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Abstract

Kosovo is one of the countries with a multicultural social structure. This multicultural social struc-
ture is naturally reflected in schools and classrooms. Classes with a multicultural structure can affect
teachers’ teaching-learning conceptions. Teachers’ perspective and knowledge on multiculturalism
also shape the understanding of multicultural education. In this study, it is aimed to determine teach-
ers’ level of knowledge, belief, attitude and self-efficacy in Kosovo about multicultural education. The
study was carried out with 975 Albanian, Turkish and Bosnian volunteer teachers working in Kosovo.
The data were collected using six scales that were developed by Yildirim and Tezci. Research data were
analyzed with path analysis. At the end of the study, it was found that teachers’ knowledge of multi-
cultural education, conceptual information about cultural differences, belief about the necessity of
multicultural education, attitude towards cultural differences, and self-efficacy perception were related
to multicultural education and they highly used in-class multicultural teaching practices. The moder-
ately positive relationship between the variables was determined. It was also reached that all of these
variables predicted multicultural classroom teaching practices. And finally, it was found that develop-
ing teachers’ perceptions of self-efficacy, knowledge and belief about multicultural program implemen-
tations was more important.

Keywords:  Multicultural education, self-efficacy for multicultural education, attitudes towards
education for diversity, belief for multicultural education, Kosovo
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Ogretmenlerin Cok Kiiltiirlii Egitim Uygulamalarini
Etkileyen Faktorler

Oz

Kosova ¢okkiiltiirlii toplumsal yapiya sahip iilkelerden biridir. Bu cok kiiltiirlii toplumsal yapi, dogal
olarak okullara ve suuflara da yansumaktadir. Cok kiiltiirlii yaprya sahip siniflar, 6gretmenlerin §g-
retme-0grenme anlayislarin etkileyebilmektedir. Ogretmenlerin cokkiiltiirliiliige baks agist ve bilgisi
de cokkiiltiirlii egitim anlayisim sekillendirmektedir. Bu calismada, 63retmenlerin Kosova'da ok
Kiiltiirlii egitim hakkindaki bilgi, inang, tutum ve oz-yeterlik diizeylerinin belirlenmesi amaglanmigtir.
Arastirma, Kosova'da ¢alisan 975 Tiirk, Arnavut ve Bognak goniillii 6gretmenlerle gerceklestirilmis-
tir. Veriler, Yildirim ve Tezci tarafindan gelistirilen alti farkli 6lcek kullamilarak toplanmigtir. Arag-
tirma verileri yol analizi ile analiz edilmistir. Calismanin sonunda 6gretmenlerin cok kiiltiirlii egitim
bilgisi, kiiltiirel farkliliklar hakkinda kavramsal bilgi, cok kiiltiirlii egitimin gerekliligi hakkindaki
inang, kiiltiirel farkliliklara kars: tutum ve dz-yeterlik algist cok kiiltiirlii egitim ile iliskili bulunmus-
tur. Degiskenler arasinda orta derecede pozitif iliski saptanmigtir. Degiskenlerin cok kiiltiirlii sinif
ogretimi uygulamalarim dizerinde anlaml bir etkiye sahip oldugu belirlenmistir. Son olarak, 6gret-
menlerin ok kiiltiirlii egitim uygulamalarimda bilgi, inang ve 6z-yeterlik algilarimin gelistirilmesinin
onemli oldugu saptanmistir.

Anahtar Kelimeler: Cok kiiltiirlii egitim, cok kiiltiirlii egitim icin 0z-yeterlik, egitime yonelik tutumlar,
cok kiiltiirlii egitime olan inang, Kosova
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Factors That Influence Teachers' Multicultural Teaching Practices

Introduction

Within the same society, communities develop different cultures according
to their common backgrounds, the region they live in, their fields of eco-
nomic activity and their socio-economic status. “This structure, which is
formed by gathering different cultures, is examined within the perspective
of multiculturalism” (Basarir, 2012, p. 4). Although multiculturalism is a
concept that emerged in the historical process along with European Middle
Ages enlightenment (Aytac, 2009; Banks, 2001; Keskin and Yaman, 2014), it
is seen that it is difficult to make a common definition like the concept of
culture. Multiculturalism, due to the nature of language, religion, race, so-
cial status, history and geography in terms of individuals from different
cultures to have the ability to live together and consciousness, alienation
and identity can lead to problems such as complexity (Kymlicka, 2004;
Tekinalp, 2005). In this sense, multiculturalism is considered important ele-
ment for tolerance and social peace in societies coming from different cul-
tural background. Eduction has key role in developing and keeping toler-
ance and social peace. Therefore multicultural education becomes im-
portant.

Multicultural education has come to the agenda in order to eliminate the
problems caused by different cultures and to ensure that individuals benefit
from multiculturalism (Banks, 2013; Bennett, 1999; Nieto, 1994). Multicul-
tural education especially curriculum is a reform movement designed to
bring about major fundamental changes and regulations in the education
system. Research shows that all schools need to be reformed in order to
implement multicultural education effectively (Banks, 2011; Gillborn, 2008;
Nieto, 2012). In this context, teachers' knowledge levels, behaviors, beliefs,
attitudes and self-efficacy perception have the potential to affect the reform
efforts of multicultural education (Brown, 2007; Polat, 2009). Because it is the
teacher who will implement the education program, choose the appropriate
methods and techniques for teaching cultural differences, choose the tools
and materials and create the learning environment and measure and evalu-
ate the learning (Banks, 2007; Benediktsson, 2019; Gay, 1994; Neuharth-
Pritchett, Reiff, and Pearson, 2001).

Being a teacher sensitive to multiculturalism, changing the mindset and
behavior of people including their belief and attitude at the same time re-
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quires self-efficacy (Polat, 2009). For this reason, teachers should have an
understanding of multiculturalism, multicultural education and profession-
al knowledge and skills, this is one of the most important factors affecting
the success of multicultural education programs. Teachers' belief in the need
to protect, develop and support each culture is of great importance in learn-
ing environments where students’ cultural differences and diversity are at
the forefront. In studies, it was determined that teachers who received edu-
cation on multiculturalism in pre-service or in-service training process had
positive changes in their attitudes, beliefs and discourse towards cultural
differences in their professional lives (Middleton, 2001; Valentiin, 2006).

Teachers should have a positive attitude within the classroom as well as
their knowledge, perception and beliefs about cultural differences. The re-
sponses of the teachers to students from different socioeconomic and cultur-
al groups, the positive and negative behaviors they exhibit, their ethnicity
and attitude towards differences affect the students (Findikci, 1991; Orakci,
2015; Shields, 2004; Sozer, 1996). It is equally important to be tolerant to-
wards students with different cultural characteristics and to reflect this in
their behaviors towards students.

Another characteristic of teachers for effective teaching in multicultural
education is their self-efficacy perception towards multicultural education.
The concept of self-efficacy as a belief is based on Bandura's Social Learning
Theory (Morgil, Secken, and Yucel, 2004). Self-efficacy is a characteristic that
is effective in the form of behaviors. In other words, it is a teacher's assess-
ment of his/her own competences about how to overcome the problems that
he/she may face in the future learning environments (Askar and Umay,
2002; Bandura, 1993, 1997,). Self-efficacy develops through experiences and
they make judgments about the ability of teachers to use these skills as a
result of their experiences (Bjorklund, 2000; Dilekli and Tezci, 2016). In this
context, teachers who have a high self-efficacy perception will be able to
organize appropriate learning experiences by using many fifferent types
teaching methods and techniques to students who have different culture,
language, religion and ethnic affiliation by creating a positive classroom
environment and will be able to evaluate whether the students have won
the desired behaviors (Ar1 and Saban, 2000; Yilmaz, Koseoglu, Gergek, and
Soran, 2004).
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Although the cultural differences mentioned in each society are more or
less the same, these differences are more evident in some countries and the
social structure is built on this cultural diversity. Naturally, this diversity is
reflected in schools and classes. One of the countries with the most cultural
differences is Kosovo because “Turks, Albanians, and Bosnians coming
from different ethnic origins such as Rom, Gorani, and Serb are living to-
gether in Kosovo” (Koro and Safci, 2008, p. 17). Multicultural education in
societies, where cultural diversity is high, is important in terms of meeting
the learning needs of students and developing the culture of living together.
The existence of multicultural education program schemes does not mean
that this education is implemented effectively. The program design is as
important as multicultural education takes in practice. Therefore, it is aimed
to determine the classroom practices of the teachers who are the implement-
ers of the programs and the factors (e.g., knowledge, belief, attitude, self-
efficacy) affecting them.

Theoretical Framework

Multicultural education refers to the ideas and approaches that advocate the
participation of multicultural policies in education. Multicultural education
is the most important tool for capturing this change of multicultural policy
in education (Ergun, 2014; Fidan, 2012). Multicultural education is a reform
movement designed to bring about some basic changes in the education
system (Banks, 2011; Gillborn, 2008; Nieto, 2012). Multicultural education
argues that all students should have equal educational opportunities re-
gardless of language, religion, race, sexual orientation and culture. Banks
(2013) stated that multicultural education focuses on the ethnic group, social
class, sexual orientation, religion, language and culture, how it affects stu-
dents' learning and behavior change in the classroom environment.

Banks (2013) stated that multicultural curriculum content has come a
long way in schools, and in most universities and primary schools, multicul-
tural education content has achieved significant successes in recent years.
Johnson (2008) stated that in addition to the usual practices of the teachers
working in educational institutions, they gave assignments related to the
works written by the authors of different colors, prepared lesson activities
suitable for different cultures and valued diversity. There are different ap-
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proaches used to integrate these cultural and racial values into the program
content.

Banks and Banks (1989) indicated that there are many approaches to in-
tegrating different ethnic, racial and cultural content into educational pro-
grams and that these approaches are supportive approach, contributing
approach, transformation approach, decision-making and social action ap-
proach. Supportive approach is one of the most commonly used approach-
es. Ethnic heroes, special days and celebrations in this approach are placed
in the general education program without changing the basic framework of
the education program. It can be said that a supportive approach is used
very often because it is easily integrated into the education program. In spite
of this advantage of a supportive approach, it is criticized that students from
different cultures do not allow them to develop a universal perspective. This
approach does not address issues such as poverty, inequality, racism, dis-
crimination or victimization. Instead, content is transferred to different cul-
tures. The contributing approach emerges when the perspectives of differ-
ent cultural and ethnic values are added without changing the draft of the
education program. This approach shares the disadvantages of the support-
ive approach. It also fails to help students to examine societies with different
ethnic groups (Banks and Banks, 1989; De La Torre, 1996).

The transformation approach is different from both supportive and con-
tributing approach. This approach changes the basic assumptions of the
education program and aims to enable students to see different understand-
ings from various perspectives. At the same time, this approach attempts to
instill the content and perspectives of different ethnic groups that will help
to increase students' positive perceptions of societies belonging to different
cultures. The decision-making and social action approach, which encom-
passes all elements of the transformation approach, adds the need for stu-
dents to decide and act on the issues related to the concepts they work with
(Olson, 2001).

The young generations who will be educated through multicultural edu-
cation in schools will be able to produce solutions to problems in the coun-
try and society. Youngdan and Hi-Won (2010), who explain why multicul-
tural education is necessary in three articles, is the first that helps to estab-
lish a bond of friendship among students from different cultures and ethnic
groups; the latter contributed to the prevention of cultural conflicts in cul-
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turally diverse societies; and the third contributed to the integration of dif-
ferent cultures. Multicultural education is needed as multicultural commu-
nities offer a more reliable and broad cultural unification. In this context,
research on multicultural education shows that multicultural education
enhances cooperation among students from different culture in the class-
room environment and improves positive perspective towards cultural di-
versity (Asante, 1992; Banks, 2013; Gay, 2002, 2013; Lloyd, 2002).

Curriculum development for multicultural education and reform efforts
in education have been initiated (Gay, 1994; Sharma, 2011). In the learning
environment, teachers implementing the curriculum have great responsibili-
ties in the achievement of the success of the curriculum to be applied for the
teaching of cultural differences (Brown and Kysilka, 2002). Teachers are
expected to create a learning environment that will ensure equality of op-
portunity by providing tolerance and respect for multicultural education,
positive attitudes, knowledge, skills and at the same time creating behavior
change in line with the profession (Gay, 2002; Karacabey et al., 2019; Unlu
and Ortem, 2013). Teachers working in educational institutions should be
aware of how the curriculum they are implementing affect each other. The
teacher should have the knowledge and skills to change some or all of these
elements in order to improve the teaching and learning process. Research
shows that teachers' knowledge affects their teaching practices (Fennema
and Franke, 1992; Kaya and Aydin, 2014; Lloyd and Wilson, 1998; Rowland
et al., 2005). Teachers' knowledge about teaching and conceptual infor-
mation about differences will contribute to the understanding of the pro-
gram more accurately and include multicultural teaching practices in the
classroom. Therefore, it can be said:

e H1: Teachers' knowledge of multicultural education is a positive
predictor of classroom teaching practices.

e H2: Teachers' conceptual levels of knowledge about cultural differ-
ences are a positive predictor of classroom teaching practices.

Teachers' knowledge about multiculturalism is also effective in forming
beliefs and attitudes (Ernest, 1989). Fishbein (1967) distinguishes belief and
attitudes and draws attention to the formation of beliefs and attitudes.
Goodenough (1963) treats beliefs as propositions that they regard as right
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and describes them as references they use in evaluating the future or as ref-
erences they use to evaluate the behavior of others. Nespor (1987) pointed
out that the beliefs and attitudes of individuals are formed from past experi-
ences. The knowledge and experiences of individuals on a subject will affect
their beliefs and attitudes (Anderson, 2005; Anderson et al., 2005). In the
literature, it is tried to reveal the different dimensions of the characteristics
that the teacher should have (Kiiciikahmet, 1976; Ozdemir and Yalm, 1999).
In the studies on teacher qualifications, it is revealed that teachers'
knowledge about cultural differences, attitudes and self-efficacy beliefs
towards the teaching profession are important variables for their success in
the teaching profession. Bang, Ellinger, Hadjimarcou and Traichal (2000)
emphasized the importance of knowledge in the formation of behaviors
such as beliefs and attitudes. Green (1971) stated that the beliefs of the indi-
vidual were shaped according to their knowledge. Many studies in the liter-
ature (e.g., McLeod, 1992; Wenner, 1993; Wilkins, 2008) reveal that there is a
positive relationship between knowledge and attitudes and beliefs. Moore
and Reeves-Kazelskis (1992), in an experimental study, concluded that for-
mal education designed and effective in the teaching of cultural differences
has the potential to influence and change teachers' beliefs. In this context, it
can be said:

e H3: Teachers' knowledge of multicultural education is a positive predic-
tor of beliefs about the necessity of multicultural education.

e H4: Teachers' conceptual level of knowledge about cultural differences
is a positive predictor of beliefs about the necessity of multicultural edu-
cation.

e Hb5: Teachers' knowledge of multicultural education is a positive predic-
tor of attitudes towards cultural differences.

e Hé: Teachers' conceptual levels of knowledge about cultural differences
are a positive predictor of attitudes towards cultural differences.

According to Bandura (1993, p. 120), the concept of self-efficacy has been
defined as, “individual judgments on how well individuals can do what is
necessary to deal with possible situations.” Bandura (1997) pointed out that
the performance of individuals with a high level of judgment about them-
selves in performing a job or task will be higher. Therefore, it can be said
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that self-efficacy is an important factor in terms of success. Tschannen-
Moran and Woolfolk Hoy (2001, p. 473) defined teacher's self-efficacy as
“the teacher's judgment on his/her ability to create the desired results, such
as loyalty and learning in the student.” Self-efficacy beliefs of individuals
can be shaped according to direct and indirect experiences (Moore and
Reeves-Kazelskis, 1992). Bandura (1988), who explains the factors in self-
efficacy perceptions, lists them as beliefs, experiences, and social persuasive
emotional state factors. Studies also found that knowledge is important in
the formation of self-efficacy beliefs (Abbit, 2011; Lee-Endres, Endres,
Chowdhury and Alam, 2007; Swackhamer et al., 2009). It can be said:

e H7: Teachers' knowledge of multicultural education is a positive
predictor of self-efficacy perception of multicultural education.

e HB8: Teachers' conceptual knowledge of cultural differences is a
positive predictor of self-efficacy perceptions of multicultural ed-
ucation.

Teachers” knowledge and beliefs about cultural differences, as well as
their positive attitude, which adopts students' differences and approach
them with tolerance, is also an important factor in the implementation of
multicultural programs. The effective implementation of multicultural cur-
riculum in the classroom depends on the teachers who practice it and their
acceptance of the differences (Villages and Lucas, 2002; Wang, 2004). Teach-
ers' beliefs that are the implementers of multicultural curriculum contribute
to the development of attitudes. Richardson (1996) emphasized the role of
beliefs in the formation of attitudes. According to Pajares (1992), values and
understandings are shaped according to beliefs. He pointed out that these
concepts also direct the behavior of the person. Ernest (1989) also stated that
beliefs and attitudes directly affect instructional practices.

It is known that teachers' beliefs and attitudes towards teaching cultural
differences are important in terms of affecting the lives of students and their
families as well as affecting their professional lives (Findikci, 1991; Ulgen,
1995). Teachers” attitude and their beliefs are other factors affecting the suc-
cess of multicultural education programs (Bryan and Atwater, 2002; Yilmaz
and Tosun, 2013). Teachers' responses to students from different socio-
economic and cultural groups, positive and negative behaviors, their ethnic-
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ity and attitudes towards differences affect the students (Findikci, 1991;
Kaya and Aydin, 2014; Shields, 2004; Sozer, 1996). Babacan (1999) draws
attention to the fact that in an educational environment where the attitude is
not taken into consideration, teachers will face significant difficulties in
achieving equal opportunities, creating learning experiences specific to each
culture and carrying out teaching activities.

Peck and Tucker (1973) determined that attitudes have an impact on
classroom behaviors based on research. In addition, the teacher's beliefs,
intellectual attitude, emotional reactions, various habits and attitude affect
the student (Wang, 2004). Teachers' reactions to a situation or students from
different race, language, gender and culture deeply affect students (Bryan
and Atwater, 2002). Teachers, who are aware that they have different back-
grounds and accept the differences naturally, have different backgrounds
and offer high quality and different learning opportunities to students (At-
water, 1995; Atwater and Brown, 1999; Foster, 1997). It can be said that stu-
dents are required to have different gender, nationality, ethnic origin, be-
liefs, traditions and learning experiences until they come to class with dif-
ferent experiences and to accept it as natural in multicultural classroom
teaching practices (McCray and Beachum, 2010; Ramirez and Gallardo,
2001). Teachers' acceptance and respect of differences, believing that multi-
culturalism is wealthy, will open the door to applications to reduce the dif-
ferences of achievement among students. From this perspective, it might be
said:

e HO: Teachers' belief about the necessity of multicultural education is a
positive predictor of their attitudes towards cultural differences.

e HI10: Teachers' belief about the necessity of multicultural education is a
positive predictor of multicultural classroom teaching practices.

e HI11: Teachers' attitudes toward cultural differences are a positive pre-
dictor of multicultural classroom teaching practices.

Another teacher characteristic for effective teaching in multicultural edu-
cation is their self-efficacy perception towards multicultural education. Self-
efficacy is another characteristic that is effective in the formation of behav-
iors. In some researches, self-efficacy between high and low teachers, learn-
ing environment, using new methods and techniques, providing feedback
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to students with learning difficulties show that there are differences

(Gulebaglan, 2003; Kaufak and Eggen, 1998; Schunk, 1990; Yilmaz et al.,

2004). Teachers with high self-efficacy are able to use and apply these varia-

bles effectively. Bandura (1997) states that teachers' perceptions of self-

efficacy are not only about explaining the subject by explaining the subject,
but also that the creative thinking of the students in the learning process by
providing the classroom order, using the tools and adding support to the
learning environment. In addition, it can be said that the teacher's self-
efficacy belief towards multicultural education influences his/her classroom
behaviors towards students from different cultures, how they treat all indi-
viduals fairly and equally, and how they develop positive attitudes towards
teaching. Also, it is stated that the teacher's high self-efficacy belief about
teaching cultural differences affect the students who have negative attitudes
towards cultural differences and the learning process on achieving their
goals effectively and successfully (Kurt, 2009). Demirtas, Ozer and Comert

(2011) stated that teachers' self-efficacy perception was directing their be-

haviors as well as their skills and attitudes. Many research about teachers'

attitudes to self-efficacy perception (Guskey, 1988; Holden and Rada 2011;

Rimm-Kaufman and Sawyer, 2004; Yesilyurt, Ulas, and Akan, 2016) and

teaching and learning (Moseley, Reinke, and Bookout, 2002; Seferoglu and

Akbiyik, 2005; Wade, 1995; Woolfolk-Hoy, 2000) were carried out. There-

fore, it can be said:

e HI12: Teachers' perceptions of self-efficacy towards multicultural
education are positive predictors of their attitudes towards cultural
differences.

e H13: Teachers' perceptions of self-efficacy towards multicultural
education are positive predictors of classroom teaching practices.

Method

Reviving the literature regarding multicultural education and the factors
affecting the implementation of multicultural education program provided
several hypotheses to test. In order to test these hypotheses, this qualitative
and quasi-experimental study was conducted. In the following sections, the
sample, the data collection tools, and the process of handling data were ex-
plained.
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Sample

The research was conducted with teachers working in Kosovo. Research
data were collected from volunteer teachers in schools in Prizren and Prisht-
ina as well as in Recane, Restelisa and Mamusa districts at the end of the
academic year. Data were collected by researchers visiting schools. Data
were collected from 1005 teachers but as 30 forms were not fully answered,
975 teachers’ responses were analyzed. 556 (57.03%) of the teachers were
female; 419 (42.97%) of them were male. 196 of the teachers (20.10%) were of
Turkish origin, 606 (62.15%) were Albanians, and 173 (17.74%) were report-
ed themselves as Bosnian.

Data Collection Tools

Six different (knowledge, belief, attitude, self-efficacy, classroom practice)
data collection tools were used in the study. These are the Conceptual
Knowledge about Multiculturalism scale to determine how well teachers
know the concepts of multiculturalism and the Knowledge of Multicultural
Teaching scale to determine what multicultural education is. These two
scales are based on subjective expressions. The scales are rated as 5 = Very
good, 4 = Good, 3 = A little, 2 = Less, and 1 = None. In order to determine
teachers' beliefs and attitudes related to multicultural education, “Belief
about the Necessity of Multicultural Education” and “Attitude towards
Cultural Differences and Multicultural Education Self-Efficacy” scales were
used. In addition, “Multicultural Classroom Practices Scale” was used to
determine the extent to which teachers were involved in multicultural edu-
cation within the classroom. Multicultural Classroom Practices Scale is Lik-
ert-type scale and the options are from 5 = Strongly Agree to 1 = Strongly
Disagree. The scales were developed in the Kosovo culture by Yildirim and
Tezci (2016, 2017). The scales developed by the researchers were first ana-
lyzed by explanatory factor analysis. After that, reliability and item analysis
were performed. The general data about the structural properties of the
scales are presented in Table 1.
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Table 1. Data Related to Characteristics of the Scales

Scale Factors Number Explained Cronbach  Reliability of
of Items % Variance Alpha Data in this
Study

Conceptual Concepts of Cultural 9 32.603 .87 91
Knowledge Differences

General Culture Concepts 3 19.438 .68 .90

Entire 12 52.041 .88 .92
Teaching Knowing Cultural Property 9 23.080 .88 .88
Knowledge Understanding of 5 16.100 .80 92

Cultural Differences

Separation of 5 11.678 .66 82

Individual Differences

Entire 19 50.858 .90 .89
Multicultural = Technical use of Methods 7 18.401 .81 .89
Classroom Designing Activity 5 18.031 .81 .88
Practice Considering 6 16.433 .80 92

Individual Differences

Entire 18 52.865 .87 .93
Belief Individual Rights Belief 4 23.362 .67 .86

Belief That There Is General 5 22217 .63 78

Right for People

Entire 9 45.583 .75 .82
Attitude Negative Judgment Regard- 7 20.871 .78 .90

ing Cultural Differences

Adopting Cultural 5 15.024 .70 .88

Differences

Ignoring Cultural Differences 4 14.935 .70 91

Attitude Scale General 16 50.831 73 .93
Self Efficacy Designing Activities 5 19.507 .76 .94

Management of 5 17.181 .69 .88

Cultural Differences

Understanding Differences 3 16.695 73 .89

Self-Efficacy Scale General 13 53.384 .88 .88

The results of the CFA analysis conducted by Yildirrm and Tezci (2016,
2017) following the analysis of the EFA have been reported to test the struc-
tures identified and to obtain a good level of fit indices. The reliability of the

scales was high, and the reliability of the data was high.

Data Collection and Analysis

Path analyses were administrated for teaching multicultural knowledge,
conceptual knowledge, belief, self-efficacy and attitude variables. Path anal-
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ysis was developed to explain the relationships between observed variables
(Wright, 1921, 1934). The observed variables are the variables that the re-
searcher can measure or observe directly. The variables include measure-
ment errors. Path analysis allows the separation of direct and indirect rela-
tionships between dependent and independent variables and control of the
error variable. The model in Figure 1 was tested based on the hypotheses of
the study.

A 4

Belief

Conceptual

Knowledge

7y T~

v \
»

Attitude

Classroom

Practices
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)l

Knowledge 3
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Figure 1. Path model to be tested.

Conceptual knowledge and multicultural teaching knowledge in the
model are external variables, whereas belief, attitude, self-efficacy and class-
room practices are internal variables. The power to predict the belief, self-
efficacy, and belief in conceptual knowledge and multicultural teaching
knowledge, the power of belief to predict attitudes and self-efficacy, the
power of self-efficacy to predict the attitude, and the predictive power of
these variables in the classroom practices for multicultural education were
analyzed.
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Findings

Descriptive Analysis Results

Descriptive statistics results of teachers” knowledge of multicultural educa-
tion, conceptual knowledge, belief, attitude, self-efficacy and classroom

practices were given in Table 2.

Table 2. Descriptive Analysis Results

Standard

Mean (M) Deviation  Skewness Kurtosis
Scales (SD)
Multicultural Teaching Knowledge 4.05 .56 -710 .737
Conceptual Knowledge of Multiculturalism  3.98 .67 -578 .130
Belief in the Need for Multicultural Education 4.37 A7 -.747 1.450
Attitudes Towards Cultural Differences 3.59 .37 -.029 724
Self—efchacy Perceptions for Multicultural 414 53 563 790
Education
Multicultural Classroom Practice 4.01 .57 -.718 1.002

The average level of knowledge of teachers about multicultural educa-
tion (M = 4.05, sd = .56) was high. It was observed that the conceptual
knowledge of the teachers about multiculturalism (M = 3.98, sd = .67) was
high. The high level of knowledge of teachers about the education to be
made on the basis of cultural differences in the classroom and the high level
of conceptual knowledge about multiculturalism show the knowledge of
how to do multicultural teaching in the classroom.

Teachers' beliefs about the necessity of multicultural education (M =4.37,
sd = 47), self-efficacy perceptions for multicultural education (M = 4.14, sd =
.53) and the average of multicultural education practices in the classroom
(M =4.01, sd = .57) were high. The results of the descriptive analysis showed
that the teachers' average of the attitudes towards cultural differences (M =
3.59, sd = .37) was not as high as the other variables.

Correlation Analysis

Pearson Moment Correlation Analysis was performed to determine the
relationship between variables, multicultural teaching knowledge, concep-
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tual knowledge about multiculturalism, belief in the need for multicultural
education, attitudes towards cultural differences, self-efficacy perceptions
for multicultural education, and multicultural classroom practices. The re-
sults of Pearson correlation analysis are presented in

Table 3. Correlation Analysis Results

Scale Teaching Conceptual ~ Attitude  Belief  Self-Efficacy
Knowledge Knowledge Perception

Conceptual Knowledge .569°

Attitude 298 .265

Belief 304 254" .343*

Self Efficacy 518 436 .353* 510

Multicultural Classroom Practice .388" .254" .326% 445 .582"

*p<0.05

As a result of the correlation analysis, there was a moderate relationship
between conceptual knowledge about multiculturalism and multicultural
teaching knowledge (r = .57, p <.01) and self-efficacy perceptions for multi-
cultural education (r = .52, p <01). There was a low relationship between
attitudes of teachers towards cultural differences with multicultural teach-
ing knowledge (r = .30, p <.01), regarding the belief in the need for multicul-
tural education (r = .30, p <.01) and multicultural classroom practice (r = .39,
p <.01).

There was a low positive relationship between teachers' conceptual
knowledge about multiculturalism and attitudes towards cultural differ-
ences (r=.27, p <.01), beliefs in the need for multicultural education (r = .25, p
<.01), and multicultural classroom practice (r = .25, p <.01). In addition, a
positive relationship between teachers' conceptual knowledge about multi-
culturalism and self-efficacy perceptions for multicultural education was
found at moderate level (r = .44, p <.01). The relationships between teachers'
attitudes towards cultural differences and beliefs in the need for multicul-
tural education (r = .34, p <.01) and self-efficacy perceptions for multicultural
education (r = .35, p <.01) were moderately positive.

The teachers' beliefs in the need for multicultural education were deter-
mined to have a moderate relationship with the self-efficacy perceptions for
multicultural education (r = .51, p <. 01) and multicultural classroom practic-
es (r=.45, p <. 01). There is a moderately positive (r = .58, p <.01) relationship
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between self-efficacy perceptions for multicultural education and multicul-
tural classroom practices.

Evaluation of structural model

Path analysis was conducted to determine which of the teachers” character-
istics are the ones that affect classroom implementations in the context of
multicultural education. Teaching and conceptual knowledge variables
were excluded; beliefs, attitudes, self-efficacy and classroom practices were
defined as intrinsic variables. The model with Chi-square value of 0.00 and
RMSEA value of 0.00 as a result of the analysis was determined to have a
perfect fit(Tabachnick and Fidell, 2007).Standardized path coefficients ob-
tained as a result of established model and path analysis are given in Figure
2.

As can be seen in the path analysis diagram given in Figure 2, the varia-
ble that directly affects classroom practices for multicultural education at the
highest level is self-efficacy (5 = .39), followed by respectively belief (8 = .20),
teaching knowledge (8 = .18), and attitude (8 = .06). These variables were
found to be positive and significant (p <.05). However, the effect size of atti-
tude was quite low. The direct effect of the conceptual knowledge was nega-
tive and the effect size ( = -.07) was found to be significant (p <.05) but low.
The conceptual knowledge explained 7.3% of the total (direct and indirect)
variance of classroom practices for multicultural education. In total, the level
of teaching knowledge explained 41% of the variance related to classroom
practices for multicultural education. The level of belief directly explained
20% of the direct variance, 16% of the variance indirectly and 36% of the
total variance. Self-efficacy explained 39% of the variance, indirectly 1.2%,
and 40.2% in total. The relationship between conceptual knowledge and
attitude was found to be significant among all variables. It was determined
that all variables predicted both direct and indirect classroom practices.
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Figure 2. Standardized path diagram.

Path analysis results showed that conceptual knowledge, teaching
knowledge, belief, attitude and self-efficacy had a significant effect in in-
creasing the level of classroom practices for multicultural education. The
most important effects were self-efficacy and belief. The most important
effect on teachers' self-efficacy was belief (f = .38), followed by teaching
knowledge (B = .26) and conceptual knowledge (8 = .20). Both teaching
knowledge (5 = .21) and conceptual knowledge (3 = .16) were effective on
belief. While the effect of teaching knowledge (8 = .08) and conceptual
knowledge (B = .07) were low, the effect of belief (f = .22) and self-efficacy (8
=.20) were found to be large. At the end of the analysis, all hypotheses were
confirmed. Although the predictive power of some variables was low, the
direct and indirect effects of all variables on multicultural classroom practic-
es were significant.

Conclusion, Discussion And Recommendations

As a result of the analyses, it was found that teachers had a high level of
knowledge about cultural differences and multicultural education. The high
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level of teachers' knowledge of multicultural education and conceptual
knowledge is important in terms of the beliefs and attitudes that will occur
in this direction. In addition, the high level of knowledge of teachers will
contribute to more effective multicultural classroom practices (Banks, 2001,
2013; Bennett, 1999; Gay and Howard, 2000). On the other hand, the high
level of knowledge of teachers regarding multicultural education and cul-
tural differences are considered important in terms of equal opportunity.
Banks (2013) draws attention to this issue and emphasizes that students
should have equal educational opportunities in the school regardless of
gender, social class, race, and culture; and that different cultures enrich one
nation.

Another finding of the study is that teachers' belief in the need for multi-
cultural education and teacher attitude towards cultural differences are
high. According to the results, it can be said that teachers' belief in the need
for multicultural education and attitude towards cultural differences are
positive, and that the differentiation between belief and attitude is low, and
it is important for the success of multicultural classroom practices. In his
study, Ozgen (2012) stated that the most important factor in the success or
failure of multicultural education is undoubtedly teachers. According to the
results of the research, teachers' high level of belief in the need for multicul-
tural education means that teachers have a strong belief in a way. According
to Block and Hazelip (1995), once the belief system of teachers is formed, it
is very difficult or impossible to change the teacher's belief. In this context, it
can be said that the adoption of high level of belief and differences among
the teachers in the need for multicultural education is an important driving
force for multicultural classroom practices.

Damgaci and Aydin (2013), in their research in Turkey conducted on the
university teaching staff, found out that teaching staff had higher attitudes.
Babacan (1999) and Sozer (1996) pointed out that in the absence of attitudes,
significant difficulties in ensuring equal opportunities, forming learning
experiences specific to each culture, and carrying out teaching activities will
be faced. Kaya (2013), Ciftci and Aydin (2014) showed that teachers had
high level of attitudes towards multicultural education in their study with
teachers. The high level of attitudes of teachers towards multicultural edu-
cation is important in terms of providing multicultural classroom practices
(Banks, 2013; Yildirrm and Tezci, 2016). In this study, it can be said that
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teachers have high level of attitudes because being in a multicultural envi-
ronment as Kosovo and being raised in a multicultural environment during
their education processes were important factors. Similarly, Kervan (2017) in
his study in Kosovo found that teachers’ attitudes towards multicultural
education were high and that attitudes were a significant predictor of teach-
ers' teaching approaches.

According to the research results, teachers' perceptions of self-efficacy
towards multicultural education were found to be high. The results of this
study support the findings of many studies showing that the high level of
self-efficacy towards multicultural education affects the activities towards
this area in the literature (Bandura, 1997; Bozgeyikli, 2017; Kurt, 2009; Pajar-
es, 1992). Kaya (2013), Bulut and Basbay (2015) stated that teachers found
themselves sufficient in cultural differences and in multicultural education.
Maatta (2008) also found similar findings in his study in Finland. The multi-
cultural structure in Kosovo shows that teachers are already in multicultural
education practices. Therefore, the fact that teachers are already in a struc-
ture in which they practice suggests that there will be an important factor in
their high self-efficacy perception.

According to the results of the correlation and path analysis, it was de-
termined that there was a medium level relationship between conceptual
knowledge about cultural differences and teaching knowledge about multi-
cultural education. Although teachers had high level of conceptual
knowledge about cultural differences, their correlation with the teaching
knowledge of teachers about multicultural education was not very high.
However, it can be said that the existence of a moderate relationship be-
tween the conceptual knowledge and the teaching knowledge about multi-
cultural education supports each other. There is a low level of relationship
between knowledge levels and attitudes about multicultural education. The
power of teachers’ attitudes to predict the conceptual knowledge and teach-
ing knowledge is low but meaningful. Although the direct effect on atti-
tudes is low, the indirect effect is higher for both variables. Both self-efficacy
and belief show that conceptual knowledge has an intermediary role in
classroom practices. Babacan (1999) pointed out that teachers have low lev-
els of knowledge, attitudes and beliefs towards multicultural education,
they may have significant difficulties in providing equal opportunities in an
educational environment, informing learning-specific experiences, and
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teaching activities. Although there is a low correlation between conceptual
knowledge and teaching knowledge and teachers' belief in the need for
multicultural education, it is determined that the predictive power is mod-
erate. According to Pajares (1992), all teachers have different beliefs about
the ethnic backgrounds and cultures they belong to, the subjects they teach,
their roles and responsibilities. Researches show that the influence of the
family has an important role in shaping teachers” beliefs, education in
schools, and cultural views on education (Middleton, 2001; Pajares, 1992;
Phillips, 2009; Valentiin, 2006). There is a moderate relationship between
conceptual knowledge, teaching knowledge, and self-efficacy perceptions
for multicultural education. Self-efficacy is the evaluation of teachers' self-
efficacy about how they can be successful in solving problems they may
encounter in learning environments (Askar and Umay, 2002; Bandura,
1997). There is a moderate correlation between conceptual knowledge and
teaching knowledge and classroom practices. The conceptual knowledge of
cultural differences has been found to have low power to predict multicul-
tural classroom practices, and multicultural education knowledge is high.
The thought that students can have different race, ethnic origin, class, gen-
der, language, belief system and sexual orientation, taking these into con-
siderations while organizing the teaching environment and being open to
discuss these differences are important indicators of carrying cultural rich-
ness to the classroom (Sinagatullin, 2003).

A medium level relationship was found between teacher attitudes to-
wards cultural differences and teacher beliefs in the need for multicultural
education. Teachers' beliefs and attitudes are among the characteristics that
have the potential to affect the success of multicultural classroom practices.
Eisenhart, Shrum, Harding and Cuthbert (1988) emphasized the relation-
ship between attitude and belief, stating that "there is a task, an action, an
event, or another person, a way of describing a relationship between a per-
son's attitude to that task, an event, or an attitude towards another per-
son"(p. 53). There is a moderate relationship between teacher attitudes and
self-efficacy perceptions. The same finding was found in Bulut and Basbay
(2015). They found a positive relationship between teachers” self-efficacy
and their attitudes. There is a low level of relationship between teachers’
attitudes and multicultural classroom practices related to multicultural edu-
cation. Studies in the literature (Akkari, Loomis, and Bauer, 2011; Banks,

OPUS © Uluslararasi Toplum Arastirmalart Dergisi ¢ 33



Soner Yildirim - Erdogan Tezci

2001; Gay, 2002) found that high levels of positive attitudes have positive
effects on multicultural education.

It was determined that there was a medium level relationship between
teachers’ beliefs and self-efficacy perceptions for multicultural education. In
the learning environments where cultural diversity is high, teachers” self-
efficacy perceptions is important in terms of organizing appropriate learn-
ing experiences for students (Fidan and Erden, 1994; Saban, 2005; Yilmaz et
al.,, 2004). There was a moderate correlation between teacher’s beliefs and
classroom practices. However, the level of predictions of classroom practices
is significant. Cardona (2005), Kendall (1996), and Pajares (1992) found that
teachers' beliefs have an impact on multicultural classroom practices. It can
be said that a strong belief in the need for multicultural education will moti-
vate teachers to do different instructional designs on the subject.

There is a high level of relationship between teachers’ self-efficacy per-
ceptions and classroom practices. Studies have shown that there are differ-
ences between teachers’ behaviors who have high self-efficacy and low self-
efficacy on issues such as crating learning environment, using methods and
techniques, and giving feedback for students who have difficulty in learn-
ing, and these differences affect student achievement (Giilebaglan, 2003;
Yilmaz et al., 2004).

Path analysis results showed that conceptual knowledge, teaching
knowledge, belief, attitude and self-efficacy have a significant effect in in-
creasing the level of classroom practices for multicultural education. The
most important ones are self-efficacy and belief. The belief is the most im-
portant factor affecting teachers' self-efficacy, followed by teaching
knowledge and conceptual knowledge respectively. In the study, there is a
positive medium level relationship between teachers’ conceptual
knowledge about multiculturalism and teaching knowledge. As the teach-
ers’ conceptual knowledge increase, their teaching knowledge also increase.
Both teachers’ conceptual knowledge and teaching knowledge predict
teachers’ beliefs and attitudes. Conceptual and teaching knowledge are the
predictor of attitudes both directly and indirectly. In their study, Acquah
and Commins (2013) determined that there is a relationship between teacher
candidates” knowledge, attitude and beliefs about multiculturalism. How-
ever, they determined that teacher candidates are not sure how to integrate
multicultural education into programs. In this study, it was determined that
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knowledge level, beliefs and attitudes were predictors of classroom practic-
es. It can be said that teachers’ level of knowledge and experience in multi-
culturalism increased their level of self-efficacy and multicultural classroom
practices. The power of conceptual knowledge to predict multicultural
classroom practices is low but meaningful and has a negative effect. In this
case, it is thought that the concepts dealt with in the research may originate
from the concepts of discriminative features. Considering that multicultural
education has positive aspects such as mainly enriching and unifying the
learning environment, it has also negative aspects (Bali, 2001; Cirik, 2008;
Cucen, 2005; Furman and Shields, 2005) that deepen the separation, it can be
said that teachers generally approach the multicultural education from the
perspective of positive aspects that unifies students and contributes to the
student development.

In Kosovo, teachers’ beliefs in the need for multicultural education and
their knowledge and self-efficacy perceptions are high. It was seen that
teachers were involved in multicultural education in the classroom and that
belief, attitude, knowledge and self-efficacy were important factors in multi-
cultural classroom practices. It can be said that the belief and self-efficacy
perceptions in teaching behaviors of teachers are important factors. It is
understood that teachers are more interested in multicultural education
from the perspective of its positive aspects. Without disregarding the criti-
cism of multicultural education, it can be said that instead of separatism, the
integration of differences and management of the differences in terms of a
democratic social structure and the understanding of the program based on
this were more embraced. It can be said that it is important to increase the
knowledge of teachers, to develop their perceptions about the necessity of
multicultural education, and to develop their self-efficacy perceptions in the
successful implementation of multicultural education programs. The results
of the research cindicated that providing trainings in the pre-service and in-
service programs of teachers can be beneficial in terms of multicultural edu-
cational reform efforts. This study was conducted only with teachers in Ko-
sovo. Kosovo is specific example for multicultural structure. Examining
these variables in different cultures will contribute to multicultural pro-
grams and policies in the field. This study was conducted based on quanti-
tative data. The qualitative analysis of the behaviors of teachers in the con-
text of multicultural education in the classroom will contribute to the prac-
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tices of multicultural education, curriculum development, and teacher edu-
cation.

Kaynakg¢a / References

Abbitt, J. T. (2011). An investigation of the relationship between self-efficacy be-
liefs about technology integration and technological pedagogical content
knowledge (TPACK) among preservice teachers. Journal of Digital Learn-
ing in Teacher Education, 27(4), 134-143.

Acquah, E. O, and Commins, N. L. (2013). Pre-service teachers’ beliefs and
knowledge about multiculturalism. European Journal of Teacher Education,
36(4), 445-463.

Akkari, A., Loomis, C. and Bauer, S. (2011). From accommodating to using diver-
sity by teachers in Switzerland. Journal of Multiculturalism in Education,
7(1), 1-11.

Anderson, ]. R. (2005). Cognitive psychology and its implications (6th ed.). New York,
NY: Worth Publishers.

Anderson, J., White, P., and Sullivan, P. (2005). Using a schematic model to repre-
sent influences on, and relationships between, teachers’ problem-solving
beliefs and practices. Mathematics Education Research Journal, 17(2), 9-38.

APA (2002). Guidelines on multicultural education, training, research, practice,
and organizational change for psychologists. Valid Date: 08. 08. 2016:
http://www.apa.org/pi/oema/resources/policy/multicultural-
guideline.pdf

Ar, R and Saban, A. (2000). Sinif yonetimi [Classroom management]. Konya: Mikro
Dizgi.

Asante, M. K. (1992). African American studies: The future of the discipline. The
Black Scholar, 22(3), 20-29.

Askar, P. and Umay, A. (2002). llkogretim Matematik boliimii 6grencilerinin bilgi-
sayarla ilgili 6z-yeterlik algis1 [Computer mathematics self-efficacy per-
ception of elementary mathematics students]. Hacettepe University Journal
of Education, 21(21), 1-8.

Atwater, M. M. (1995). The multicultural science classroom, Part III: Preparing
science teachers to met the challenges of multicultural education. The Sci-
ence Teacher, 62(5), 26-30.

Atwater, M. M., and Brown, M. L. (1999). Inclusive reform: Including all students
in the science education reform movement. The Science Teacher, 66(3), 44—
48.

36 ¢ OPUS © Uluslararasi Toplum Arastirmalari Dergisi


http://www.apa.org/pi/oema/resources/policy/multicultural-guideline.pdf
http://www.apa.org/pi/oema/resources/policy/multicultural-guideline.pdf

Factors That Influence Teachers' Multicultural Teaching Practices

Aydm, H. (2012). Multicultural education curriculum development in Turkey.
Mediterranean Journal of Social Science, 3(3), 277-287.

Aydin, H. (2013). Diinyada ve Tiirkiye'de cokkiiltiirlii egitim tartismalar ve uygulama-
lar1 [Multicultural education debate and applications in the world and Turkey].
Ankara: Nobel Publishing/Nobel Yaymclik.

Avytag, K. (2009). Avrupa egitim tarihil European education history]. Ankara: East-West
Publishing /Dogu-Bat1 Yay.

Babacan, D. (1999). Ogretmenlerin 63rencilerine yonelik tutumlar: ve giidiileri [Teach-
ers’ attitudes and motivations towards their students]. Unpublished Master
Thesis, Dokuz Eyliil University, zmir.

Bali, A. S. (2001). Cokkiiltiirliiliik ve sosyal adalet: Oteki ile baris icinde yasamak [Multi-
culturalism and social justice: Living peacefully with the Other]. Konya: Cizgi
Kitapevi.

Bandura, A. (1977). Self-efficacy: Toward a unifying theory of behavioral change.
Psychological Review, 84(2), 191-215.

Bandura, A. (1988). Perceived self-efficacy: Exercise of control through self- belief.
In J. P. Dauwalder, M. Perrez, & V. Hobi (Eds.), Annual series of European
research in behavior therapy, Vol. 2, (pp. 27-59). Amsterdam/Lisse, Nether-
lands: Swets & Zietlinger.

Bandura, A. (1993). Perceived self-efficacy in cognitive development and function-
ing. Educational Psychologist, 28(2), 117-148.

Bandura, A. (1997). Self efficacy: The exercise of control. New York: W. H. Freeman
and Company.

Bang, H. K,, Ellinger, A. E., Hadjimarcou, J., and Traichal, P. A. (2000). Consumer
concern, knowledge, belief, and attitude toward renewable energy: An
application of the reasoned action theory. Psychology & Marketing, 17(6),
449-468.

Banks, J. A and Banks, C. M. (1989). Multicultural education: Issues and perspectives.
Boston: Allyn.

Banks, J. A. (2001). Citizenship education and diversity: Implications for teacher
education. Journal of Teacher Education, 52(1), 5-16.

Banks, J. A. (2007). Diversity and citizenship education: Global perspectives. Jossey-
Bass, An Imprint of Wiley.

Banks, J. A. (2010). Multicultural education: Characterictics and goals. In J. A.
Banks ve J. A. M Banks (Eds.), Multicultural education: Issues and perspec-
tives, (1-32). Rosewood Drive, Denver: Willey.

OPUS © Uluslararasi Toplum Arastirmalart Dergisi & 37



Soner Yildirim - Erdogan Tezci

Banks, J. A. (2011). Educating citizens in diverse societies. Intercultural Educa-
tion, 22(4), 243-251.

Banks, J. A. (2013). Cokkiiltiirlii egitime giris [Introduction to multicultural educa-
tion]. (Cev. Aydin, H.). Ankara: Ani Publishing/Am Yaymlar1.

Bagarir, F. (2012). Ogretrnen adaylarmin ¢okkiiltiirlii egitime iliskin goriislerinin
ve Ozyeterlilik algilarinin degerlendirilmesi (Erciyes Universitesi Ornegi)
[Evaluation of prospective teachers' opinions about multicultural educa-
tion and self-efficacy perceptions (Erciyes University Case)]. Unpublished
Master’s  Thesis, Erciyes University Institute of Educational Scienc-
es/Yaymlanmanus Yiiksek Lisans Tezi, Erciyes Universitesi Eitim Bilimleri En-
stitiisii, Kayseri.

Benediktsson, A.L, and Ragnarsdottir, H. (2019). Communication and Group
Work in the Multicultural Classroom: Immigrant Students’” Experiences.
European Journal of Educational Research, 8(2), 453-465. doi:10.12973/eu-
jer.8.2.453

Bennett, C. I. (1999). Comprehensive multicultural education: Theory and practice. Bos-
ton: Allyn and Bacon.

Bjorklund, D. F. (2000). Children’s thinking: Developmental function and individual
differences. Belmont, CA, US: Wadsworth/Thomson Learning.

Block, J. H. and Hazelip, K. (1995). Teacher beliefs and belief systems. International
Encyclopedia of Teaching and Teacher Education, 2, 25-28.

Bozgeyikli, H. (2017). Big Five Personality Traits as the Predictor of Teachers' Or-
ganizational Psychological Capital. Online Submission, 8(18), 125-135.

Brown, M. N. (2007). Educating all students: Creating culturally responsive teachers,
classrooms, and schools. Intervention in School and Clinique, 43(1), 57-62.

Brown, S. C. and Kysilka, M. (2002). Applying multicultural and global concepts in the
classroom and beyond. Boston, MA: Allyn ve Bacon.

Bryan, L. A, and Atwater, M. M. (2002). Teacher beliefs and cultural models: A
challenge for science teachers’ preparation programs. Science Education,
86(6), 821-839.

Bulut, C. and Bagbay, A. (2015). Ogretmenlerin cokkiiltiirlii yeterlik algilarmm
incelenmesi [Examining teachers' perceptions of multicultural compe-
tence]. Kastamonu Education Journal/Kastamonu Egitim Dergisi, 23(3), 957-978.

Cardona, M. C. (2005). Assessing teachers’ beliefs about diversity in personal and profes-
sional contexts. Paper presented at the Annual Meeting of the
American Educational Research Association, Montreal, Canada. Valid
Date: 02.03.2015, http://files.eric.ed.gov/fulltext/ED490699.pdf.

38 ¢ OPUS © Uluslararasi Toplum Arastirmalari Dergisi


http://files.eric.ed.gov/fulltext/ED490699.pdf

Factors That Influence Teachers' Multicultural Teaching Practices

Ciftci, Y. and Aydin, H. (2014). Tiirkiye'de ¢okkiiltiirlii egitimin gerekliligi iizerine
bir ¢alisma [A study on the necessity of multicultural education in Tur-
key]. SDU Faculty of Arts and Sciences, Journal of Social Sciences /SDU Fen
Edebiyat Fakiiltesi, Sosyal Bilimler Dergisi, 33, 197-218.

Cirik, 1. (2008). Cokkiiltiirlii egitim ve yansimalari [Multicultural education and its
reflections]. Hacettepe University Journal of Education, 34, 27-40.

Ciligen, A. K. (2005). Kiiltiir, uygarlik, evrensellik ve ¢okkiiltiirliiliik [Culture, civi-
lization, universality and multiculturalism]. Journal of Anxiety /Kayg:
Dergisi, 4, 111-115.

Damgacy, F. and Aydm, F. (2013). Akademisyenlerin gokkiiltiirlii egitime iligkin
tutumlart [Academicians' attitudes towards multicultural education].
Electronic Journal of Social Sciences, 12(45), 325-341.

De La Torre, W. (1996). Multiculturalism: A redefinition of citizenship and com-
munity. Urban Education, 31(3), 314-345.

Demirtas, H., Comert M. and Ozer, N. (2011). Ogretmen adaylarmin &zyeterlik
inanglar1 ve 6gretmenlik meslegine iliskin tutumlar1 [Pre-service teachers'
self-efficacy beliefs and attitudes towards teaching profession]. Education
and Science, 36(159), 96-111.

Dilekli, Y. and Tezci, E. (2016). The relationship among teachers’ classroom prac-
tices forteaching thinking skills, teachers’ self-efficacy towards teaching
thinking skills and teachers’ teaching styles. Thinking Skills and Creativity
,21, 144-151.

Eisenhart, M. A, Schrum, J. L., Harding, J. R. and Cuthbert, A. M. (1988). Teacher
beliefs: Definitions, findings and directions. Educational Policy, 2(1), 51-70.

Ernest, P. (1989). The knowledge, beliefs and attitudes of the mathematics teacher:
A model. Journal of Education for Teaching, 15(1), 13-33.

Fennema, E., and Franke, M. L. (1992). Teachers’ knowledge and its impact. In D.
A. Grouws (Ed.), Handbook of research on mathematics teaching and learning
(pp- 147-164). New York: Macmillan Publishing Company.

Fidan, N. and Erden, M. (1994). Egitime giris [Introduction to education]. 5. Printing.
Ankara: Meteksan Printing House /5. Baski. Ankara: Meteksan Mat-
baacilik.

Fishbein, M. (1967). A consideration of beliefs, and their role in attitude measure-
ment. In M. Fishbein (Ed.), Readings in attitude theory and measurement (pp.
257-266). New York: John Wiley & Sons.

OPUS © Uluslararasi Toplum Arastirmalart Dergisi ¢ 39



Soner Yildirim - Erdogan Tezci

Findikg, 1. (1991). Ogretmenlerin disiplin konusundaki tutumlari [Teachers' atti-
tudes towards discipline]. Developing Qualifications in Education, Seeking in
Education 1. Symposium Proceedings /Egitimde Nitelik Gelistirme, Egitimde
Arayislar 1. Sempozyumu Bildiri Metinleri. Istanbul: Kiiltiir Yaynlari.

Foster, M. (1997). Black teachers on teaching. New York: The New Press.

Furman, G. C. and Shields, C. M. (2005). How can educational leaders promote
and support social justice and democratic community in schools. In W. A.
Firestone ve C. Riehl (Eds.) A new agenda for research in educational leader-
ship, (119-137). New York: Teacher College Press.

Gay, G. (1994). A synthesis of scholarship in multicultural education. Urban mon-
ograph series. Office of educational research and improvement. North
Central Regional Educational Lab., Oak Brook, IL. ERIC, ED 378 287.

Gay, G. (2002). Preparing for culturally responsive teaching. Journal of Teacher
Education, 53, 106-116.

Gay, G. (2013). Teaching to and through cultural diversity. Curriculum Inquiry,
43(1), 48-70.

Gay, G. and Howard, T. C. (2000). Multicultural teacher education for the 21st
century. The Teacher Educator, 36(1), 1-16.

Gillborn, D. (2008). Racism and education: Coincidence or conspiracy? New York:
Routledge.

Gray, C. (2004). Joining-Up or Tagging on? The arts, cultural planning and the
view from the below. Public Policy and Administration, 19(2), 38-49.

Green, T. (1971). The activities of teaching. New York: McGraw Hill.

Giilebaglan, C. (2003). Ogretmenlerin igleri son ana erteleme egilimlerinin mesleki
yeterlilik algilar;, mesleki deneyimleri ve branglar1 bakimindan
karsilagtirilmasina yonelik bir aragtirma [A research on the comparison of
teachers' last main procrastination tendencies in terms of their profes-
sional competence perceptions, professional experiences and branches].
Unpublished Master’s Thesis, Ankara University Institute of Educational Sci-
ences [Yayimlanmamus Yiiksek Lisans Tezi, Ankara Universitesi Egitim Bilim-
leri Enstitiisii, Ankara.

Guskey, T. R. (1988). Teacher efficacy, self-concept, and attitudes toward the im-
plementation of instructional innovation. Teaching and Teacher Education,
4, 63-69.

Herrera Sr, J. C. (2010). Teacher beliefs and practices: their effects on student
achievement in the urban school setting. Unpublished Doctoral dissertation,
Kansas State University, Kansas, USA.

40 o OPUS © Uluslararasi Toplum Arastirmalar Dergisi



Factors That Influence Teachers' Multicultural Teaching Practices

Hidalgo, F., Chavez, C. R. and Ramage, J. (1996). Multicultural education: Land-
scape for reform in the twenty-first century. In Jenlik, M. P.(Ed.). Hand-
book of teacher education (pp.761-778). New York: Macmillan.

Holden, H., and Rada, R. (2011). Understanding the influence of perceived usabil-
ity and technology self-efficacy on teachers’ technology acceptance. Jour-
nal of Research on Technology in Education, 43(4), 343-367.

Johnson, C. (2008). Meeting challenges in US education: Striving for success in a
diverse society. In the education of diverse student populations (pp. 79-95).
Netherlands: Springer

Karacabey, M.E., Ozdere, M., and Bozkus, K. (2019). The Attitudes of Teachers
towards Multicultural Education. European Journal of Educational Research,
8(1), 383-393. doi:10.12973/eu-jer.8.1.383

Kauchak, D. P. and Egen, P. D. (1998). Learning and teaching: Researh based methods,
(Third Edition). Boston: Allyn and Bacon.

Kaya, 1. and Aydin, H. (2014). Cogulculuk, cokkiiltiirlii ve cokdilli egitim [Pluralism,
multicultural and multilingual education]. Ankara: Ani Publishing/Amn
yayincilik.

Kaya, Y. (2013). Ogretmenlerin ¢okkiiltiirliilitk ve gokkiiltiirlii egitim hakkindaki
goriislerinin belirlenmesi (Diyarbakir ili 6rnegi) [Determination of teach-
ers' views on multiculturalism and multicultural education (The case of
Diyarbakir province)]. Unpublished Master’s Thesis. Dicle University, Insti-
tute of Educational Sciences /Yaymlanmanus Yiiksek Lisans Tezi. Dicle Univer-
sitesi, Egitim Bilimleri Enstitiisii, Diyarbakir.

Kendall, F. E. (1996). Diversity in the classroom: New approaches to the education of
young children (2nd ed.). New York: Teachers College Press.

Kervan, S. (2017). Ogretmenlerin gokkiiltiirlii egitime yonelik tutumlari ile epis-
temolojik inanglar1 ve 6gretim yaklasimlar arasindaki iliski [The relation-
ship between teachers' attitudes towards multicultural education and
epistemological beliefs and teaching approaches]. Unpublished Doctoral
Thesis, Balikesir University Institute of Social Sciences [Yayimlanmamis
Doktora Tezi, Balikesir Ulniversitesi Sosyal Bilimleri Enstitiisii, Balikesir.

Keskin, Y. and Yaman, E. (2014). {lkégretim Sosyal Bilgiler programi ve ders kita-
plarinda yeni bir paradigma: Cokkiiltiirlii egitim [A new paradigm in
Primary School Social Studies curriculum and textbooks: Multicultural
education]. Turkish Studies - International Periodical for The Languages, Liter-
ature and History of Turkish or Turkic, 9(2), 933-960.

OPUS © Uluslararasi Toplum Arastirmalart Dergisi ¢ 41



Soner Yildirim - Erdogan Tezci

Koro, B. and Safci, N., (2008). Kosova’'da Tiirkce egitimde 6gretmen kadrosu [Teachers in
Turkish education in Kosovo]. Prizren: NGBL.

Kiiciikahmet, L. (1976). Ogretmen yetistiren kurumlarda 6gretmenlerin tutumlar: [Atti-
tudes of teachers in teacher training institutions]. Ankara: AU Education
Technology. Publications /A0 Egitim Bil. Fak. Yayinlari, No: 55.

Kurt, T. (2009). Okul miidiirlerinin doniisimcii ve islemci liderlik stilleri ile
Ogretmenlerin kolektif yeterligi ve 6z yeterligi arasindaki iliskilerin
incelenmesi [Investigating the relationship between transformational and
processor leadership styles of school principals and teachers' collective
and self-efficacy]. Unpublished PhD Thesis, Gazi University Institute of Edu-
cational Sciences /Yayimlanmams Doktora Tezi, Gazi Universitesi Egitim
Bilimleri Enstitiisii, Ankara.

Kymlicka, W. (2004). Marketing Canadian pluralism in the international arena.
International Journal, 59(4), 829-52.

Lee Endres, M., Endres, S. P,, Chowdhury, S. K, and Alam, L. (2007). Tacit
knowledge sharing, self-efficacy theory, and application to the Open
Source community. Journal of Knowledge Management, 11(3), 92-103.

Lloyd, G. M. (2002). Mathematics teachers” beliefs and experiences with innova-
tive curriculum materials. The role of curriculum in teacher development.
In G. C. Leder, E. Pehkonen, & G. Torner (Eds.). Beliefs: A hidden variable in
mathematics education (pp. 149-159). Netherlands: Kluwer Academic Pub-
lishers.

Lloyd, G. M., and Wilson, M. (1998). Supporting innovation: The impact of a
teacher’s conceptions of functions on his implementation of a reform cur-
riculum. Journal for Research in Mathematics Education, 29, 248-274.

Maattd, S. (2008). Experience matters: Teachers' perceptions of multicultural edu-
cation and their competence to teach children from different cultural
backgrounds. Pro Gradu—Thesis Department of Educational Sciences/Special
Education Department of Communication [/ Intercultural Communication
University of Jyvaskyla.

McCray, C. R, and Beachum, F. D. (2010). An Analysis of how the gender and
race of school principals influences their perceptions of multicultural ed-
ucation. International Journal of Education Policy and Leadership, 5(4), 1-10.

McLeod, D. B. (1992). Research on affect in mathematics education: A reconceptu-
alization. In D. A. Grouws (Ed.), Handbook of research on mathematics teach-
ing and learning (pp. 575-596). New York: MacMillan Publishing Compa-

ny.

42 o OPUS © Uluslararasi Toplum Arastirmalar Dergisi



Factors That Influence Teachers' Multicultural Teaching Practices

Middleton, V. A. (2001). Increasing preservice teachers’ diversity beliefs and
commitment. The Urban Review, 33(4), 343-361.

Moore, T. L. and Reeves-Kazelskis, C. (1992). Effects of formal instruction on pre-
service teachers' beliefs about multicultural education. Paper presented at
the twenty-first annual conference of the Mid-South Educational Research Asso-
ciation, Knoxville, TN. ERIC ED354231.

Morgil, I, Secken, N. and Yiicel A. S. (2004). Kimya 6gretmen adaylarinin &z-
yeterlik inanglarinin baz1 degiskenler agisindan incelenmesi [Examination
of self-efficacy beliefs of prospective chemistry teachers in terms of some
variables]. Balikesir University Journal of the Institute of Science and Technolo-
gy/Balikesir Universitesi Fen Bilimleri Enstitiisii Dergisi, 6(1), 62- 72.

Moseley, C., Reinke, K., and Bookout, V. (2002). The effect of teaching outdoor
environmental education on preservice teachers' attitudes toward self-
efficacy and outcome expectancy. The Journal of Environmental Education,
34(1), 9-15.

Nespor, J. (1987). The role of beliefs in the practice of teaching. Journal of Curricu-
lum Studies, 19(4), 317-328.

Neuharth-Pritchett, S., Reiff, ]. C. and Pearson, C. A. (2001). Through the eyes of
preservice teachers: Implications for the multicultural. Journal of Research
in Childhood Education, 15(2), 256-269.

Nieto, S. (1994). Moving beyond tolerance in multicultural education. Multicultural
Education, 1(4), 35-38.

Nieto, S. (2012). United States, multicultural education In J. A. Banks (Ed.). Ency-
clopedia ~ of Diversity in  Education, 4, 2248-2253. DOL
http://dx.doi.org/10.4135/9781452218533.n709

Olson, B. (2001). The effect of multicultural training on preservice teacher’s atti-
tudes toward multiculturalism and cultural diversity. Un-
published Doctoral dissertation, University of Wisconsin—Stout, USA.

Oraka, S. (2015). Sangay, Hong Kong, Singapur, Japonya ve Giiney Kore'nin
Ogretmen Yetistirme Sistemleri'nin Incelenmesi. Asya Ogretim Dergisi,
2(1), 64-76.

Ozdemir, S. and Yaln, H. 1. (1999). Ogretmenlik meslegine giris [Introduction to teach-
ing]. Ankara: Nobel Publishing/Nobel Yayin Dagitim.

OPUS © Uluslararasi Toplum Arastirmalart Dergisi ¢ 43


http://dx.doi.org/10.4135/9781452218533.n709

Soner Yildirim - Erdogan Tezci

Ozgen, B. (2012). Ogretmen ve 6gretmen adaylarmin mesleki inanglari {izerine bir
aragtirma [A research on the professional beliefs of teachers and prospec-
tive teachers]. Unpublished PhD Thesis, Marmara University Institute of Edu-
cational Sciences |Yaymlanmanus Doktora Tezi, Marmara Universitesi Egitim
Bilimleri Enstitiisii, Istanbul.

Pajares, M. (1992). Teachers' beliefs and educational research: Cleaning up a messy
construct. Review of Educational Research, 62(3), 307-332.

Peck, R. F., and Tucker, J. A. (1973). Research on teacher education. In R. M. Trav-
ers (Eds.), Second handbook of research on teaching (pp. 940-978). Chicago:
Rand McNally.

Phillips, M. S. (2009). Beginning teacher beliefs and wise practices: A case study of
a high school social studies teacher. Unpublished Dissertation, University of
Florida, Florida, USA.

Polat, S. (2009). Ogretmen adaylarmm gokkiiltiirlii egitime yonelik kisilik 6zel-
likleri [Personality traits of teacher candidates for multicultural educa-
tion]. International Online Journal of Educational Sciences, 1(1), 154-164.

Ramirez, L. and Gallardo, O. (2001). Settings: A critical literacy approach. portraits of
teachers in multicultural settings. Needham Heights, MA: Allyn and Bacon.

Richardson, V. (1996). The role of attitudes and beliefs in learning to teach. In j.
Sikula (ed.). Handbook of research on teacher education (pp. 102-119). New
York: Macmillan.

Rimm-Kaufman, S. E.,, and Sawyer, B. E. (2004). Primary-grade teachers' self-
efficacy beliefs, attitudes toward teaching, and discipline and teaching
practice priorities in relation to the "responsive classroom" approach. The
Elementary School Journal, 104(4), 321-341.

Rowland, T., Huckstep, P., and Thwaites, A. (2005). Elementary teachers’ mathe-
matics subject knowledge: The knowledge quartet and the case of Naomi.
Journal of Mathematics Teacher Education, 8(3), 255-281.

Saban, A. (2005). Ogrenme-igretme siireci yeni teori ve yaklagimlar [New theories and
approaches in learning-teaching process]. Ankara: Nobel Publishing/Nobel
Yayin Dagitim.

Schunk, D. H. (1990). Goal setting and self-efficacy during self-regulated learning.
Educational Psychologist, 25,  71-86.  Valid  Date:  10.04.2014:
http://libres.uncg.edu/ir/uncg/f/D Schunk Goal 1990.pdf

44 o OPUS © Uluslararasi Toplum Arastirmalar Dergisi


http://libres.uncg.edu/ir/uncg/f/D_Schunk_Goal_1990.pdf

Factors That Influence Teachers' Multicultural Teaching Practices

Seferoglu, S. S. and Akbiyik, C. (2005). llkdgretim dgretmenlerinin bilgisayara
yonelik Oz-yeterlik algilar {izerine bir ¢alisma [A study on primary
school teachers' computer self-efficacy perceptions]. Eurasian Journal of
Educational Research, 19, 89-101.

Sharma, S. (2011). Multicultural education: Teacher’s perceptions and prepara-
tion. Journal of College Teaching ve Learning, 2(5), 53-64.

Shields, C. M. (2004). Dialogic leadership for social justice: Overcoming patholo-
gies of silence. Educational Administration Quarterly, 40(1), 109-132.
Sinagatullin, 1. M. (2003). Constructing multicultural education in a diverse society.

London: Scarecrow Press.

Sézer, E. (1996). Universitelerde dgrenim goren dgretmen adaylarimn dgretmenlik
meslegine yonelik tutumlar1 [Attitudes of prospective teachers studying
at universities towards teaching profession]. Anadolu University Journal of
Education | Anadolu Universitesi Egitim Fakiiltesi Dergisi, 6(2), 7-21.

Stein, M. K., and Wang, M. C. (1988). Teacher development and school improve-
ment: The process of teacher change. Teaching and Teacher Education, 4,
171-187.

Stitcii, M. A. (1997). Din kiiltiirii ve ahlak bilgisi 6gretmenlerinin 6gretmenlik
tutumlan [Teachers' attitudes towards religious culture and ethics teach-
ers]. Unpublished Master’s Thesis. Gazi University Institute of Educational Sci-
ences [Yaymlanmanmus Yiiksek Lisans Tezi. Gazi Universitesi Egitim Bilimleri
Enstitiisii, Ankara.

Swackhamer, L. E., Koellner, K, Basile, C., and Kimbrough, D. (2009). Increasing
the self-efficacy of inservice teachers through content knowledge. Teacher
Education Quarterly, 36(2), 63-78.

Tabachnick, B. G. and Fidell, L. S. (2007). Using multivariate statistics (5th ed.). New
York: Allyn and Bacon.

Tekinalp, $. (2005). Kiiresellesen diinyamn bunalimi: Cokkiiltiirliiliik [Crisis of the
globalizing world: Multiculturalism]. Journal of Istanbul Kiiltiir University,
1,75-87.

Toprak, G. (2008). Ogretmenlerin cokkiiltiirlii tutum 6lgeginin (teacher multicul-
tural attitude survey) giivenirlik ve gegerlik calismasi [The reliability and
validity study of the teacher's multicultural attitude survey]. Unpublished
Master’s  Thesis, Gaziosmanpasa University Institute of Social Scienc-
es/Yaymlanmanug Yiiksek Lisans Tezi, Gaziosmanpasa Universitesi Sosyal
Bilimler Enstitiisii, Tokat.

OPUS © Uluslararasi Toplum Arastirmalart Dergisi ¢ 45



Soner Yildirim - Erdogan Tezci

Tschannen-Moran, M. and Woolfolk-Hoy, A. (2001). Teacher efficacy: Capturing
an elusive construct. Teaching and Teacher Education, 17, 783-805.

Ulgen, G. (1995). Egitim psikolojisi: Birey ve 6grenme [Educational psychology: Individ-
ual and learning]. Ankara: Science Publications /Bilim Yayinlar.

Unlii, 1. and Orten, H. (2013). Ogretmen adaylarmin gokkiiltiirliiliik ve
cokkiiltiirlii egitime yonelik algilarimn incelenmesi [Examination of pro-
spective teachers' perceptions of multiculturalism and multicultural edu-
cation]. Dicle University Journal of Ziya Gokalp Education Faculty/Dicle Un-
iversitesi Ziya Gokalp Egitim Fakiiltesi Dergisi, 21, 287-302.

Valentiin, S. (2006). Addressing diversity in teacher education programs. Educa-
tion, 127(2), 196-202.

Villages, A. M. and Lucas, T. (2002). Preparing culturally responsive teachers:
Rethinking the curriculum. Journal of Teacher Education, 53, 20-32.

Wade, R. C. (1995). Developing active citizens: Community service learning in
social studies teacher education. Social Studies, 86(3), 122-128.

Wang, L. H. (2004). Kindergarten teacher’s attitudes toward multicultural educa-
tion in Taiwan. Unpublished Doctoral Disertation. The Pennsylvania State
University, USA.

Wenner, G. (1993). Relationship between science knowledge levels and beliefs
toward science instruction held by preservice elementary teachers. Journal
of Science Education and Technology, 2(3), 461-468.

Wilkins, J. L. (2008). The relationship among elementary teachers’ content
knowledge, attitudes, beliefs, and practices. Journal of Mathematics Teacher
Education, 11(2), 139-164.

Woolfolk, H. (2000). Changes in teacher efficacy during the early years of teaching. New
Orleans, LA: American Educational Research Association.

Wright, S. (1921). Correlation and causation. Journal of Agricultural Research, 20,
557- 585.

Wright, S. (1934). The method of path coefficients. Annals of Mathematical Statistics,
5,161-215.

Yaziq, S., Basol, G. and Toprak, G. (2009). Ogretmenlerin gokkiiltiirlii egitim tu-
tumlart: Bir giivenirlik ve gegerlik calismasi [Teachers' multicultural edu-
cation attitudes: A reliability and validity study]. Hacettepe University
Journal of Education, 37, 229-242.

46 o OPUS © Uluslararasi Toplum Arastirmalar Dergisi



Factors That Influence Teachers' Multicultural Teaching Practices

Yesilyurt, E,, Ulas, A. H., and Akan, D. (2016). Teacher self-efficacy, academic self-
efficacy, and computer self-efficacy as predictors of attitude toward ap-
plying computer-supported education. Computers in Human Behavior, 64,
591-601.

Yildirim, S., and Tezdi, E. (2016). Teachers' attitudes, beliefs and self-efficacy about
multicultural education: A scale development. Universal Journal of Educa-
tional Research, 4(n12A), 196-204.

Yildirim, S., and Tezci, E. (2017). Ogretmenlerin gokkiiltiirlii egitime yonelik
kavramsal bilgileri, bilgi diizeyleri ve sinif i¢i uygulamalari: Bir 6lgek
gelistirme [Teachers' conceptual knowledge, knowledge levels and in-
class applications for multicultural education: Developing a scale]. Elec-
tronic Turkish Studies, 12(18), 719-736.

Yilmaz, K. and Tosun, M. F. (2013). Ogretmenlerin egitim inanglar ile 6gretmen
ogrenci iligkilerine yonelik goriisleri arasindaki iligki [The relationship be-
tween teachers' educational beliefs and their views on teacher-student re-
lationships]. Journal of Research in Education and Teaching, 2(4), 205-218.

Yilmaz, M., Késeoglu, P., Gergek, C. and Soran, H. (2004). Yabanc dilde hazirlan-
an bir 0gretmen Ozyeterlik 6lgeginin Tiirkce'ye uyarlanmasi [Adaptation
of a self-efficacy scale prepared by a teacher in a foreign language to
Turkish]. Hacettepe University Journal of Education, 27, 260-267

Youngdan, C. and Hi-Won, Y. (2010). Korea’s Initiatives in Multicultural Education:
Suggesting  Reflective  Socialization. ~ Valid  Date:  12.07.2016:
https://journals.openedition.org/ries/3897

Kaynakga Bilgisi / Citation Information

Yildirim, S. ve Tezci, E. (2020). Factors that influence teachers' multicul-
tural teaching practices. OPUS—-International Journal of Society Re-
searches, 16(27), 13-47. DOI: 10.26466/0pus.687625

OPUS © Uluslararasi Toplum Arastirmalart Dergisi & 47



https://journals.openedition.org/ries/3897

ISSN:2528-9527

E-ISSN : 2528-9535

P‘ Yil Year: 10
Cilt Volume:16

Sayl Issue :27

Uluslararas: Toplum Arastirmalarn Dergisi Temmuz July 2020
International Journal of Society Researches Makalenin Gelis Tarihi Received Date: 21/11/2019
Makalenin Kabul Tarihi Accepted Date: 02/07/2020

Investigation of the Relationship Between the Parental
Attitudes Applied by the Parents of Preschool
Children and Their Science Learning Skills?

DOI: 10.26466/0pus.649515
*

Vildan Demir* - Biisra Ergin **
*Bilim Uzmani, Kuvayi Milliye flkokuluy, Konya/Tiirkiye

E-Mail: gultekon@hotmail.com ORCID: 0000-0002-8363-4636
*Dr. Ogr. Uyesi Selguk Universitesi, Egitim Fakiiltesi, Konya/Tiirkiye
E-Mail aergin42@hotmail.com ORCID: 0000-0001-5177-7096
Abstract

The main purpose of this study is to test the relationship between science learning skills of 60-72
months old preschool children attending preschool education and the parental attitudes applied by the
parents of these children. The research has a quantitative pattern and relational survey model which is
one of the general survey models is used in this study. While the independent variable of the study is
the parental attitudes of the parents; dependent variable is children’s science learning skills. The
research group of the study consists of 395 pre-school children and their parents. In order to collect
data, “Personal Information Form”, “Parenting Styles and Dimensions Scale” and “Science Learning
Assessment Test” are used. Also, correlation analysis is conducted to examine the relationship be-
tween the parental attitudes applied by the parents of preschool children and science learning skills. As
a result, it is concluded that there is no statistically significant relationship between the science learn-
ing skills of 60-72 months old children attending preschool education and attitudes applied by the
mothers towards their childven. Hierarchical Multiple Regression analysis is used to predict the sci-
ence learning skills of the preschool children by using the parental attitudes of parents of preschool
children and socio-demographic characteristics of the mother. Consequently, the socio-demographic
characteristics and attitudes of the mothers are statistically significant in explaining their children’s
total score obtained from the Science Learning Assessment Test and the Scientific Research Process
sub-dimension, but it is concluded that the socio-demographic characteristics and attitudes of the
mothers does not explain the sub-dimension of Life Science Concepts in a statistically significant way.

Keywords:  Preschool, parental attitudes, science learning skills..
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Okul Oncesi Dénem Cocuklarinin Ebeveynlerinin
Uyguladiklar1 Anne-Baba Tutumlari ile Bilim
Ogrenme Becerileri Arasindaki iliskinin Incelenmesi

Oz

Bu arastirmamn temel amaci, okul dncesi egitim kurumuna devam eden 60-72 aylik okul éncesi do-
nem ¢ocuklarimin bilim 6grenme becerileri ile ebeveynlerinin uyguladiklar: anne-baba tutumlart
arasindaki iligkinin stnanmasidir. Aragtirma nicel desende olup, genel tarama modellerinden iligkisel
tarama modeli kullamlmistir. Arastirmamn bagimsiz degiskenleri, ebeveynlerinin uyguladiklar: anne
baba tutumlar: iken; bagimli degiskenleri, cocuklarm bilim 6grenme becerileridir. Calisma grubunu,
okul oncesi egitimi alan 395 ¢ocuk ve onlarin ebeveynleri olusturmaktadir. Verilerin toplanmasi
amaciyla, “Kisisel Bilgi Formu”, “Anne-Babalik Stilleri ve Boyutlari Olgegi” ve “Bilim Ogrenmeyi
Degerlendirme Testi” kullamilnugstir. Okul dncesi dénem ¢ocuklarimin ebeveynlerinin uyguladiklar
anne-baba tutumlar1 ile bilim d3renme becerileri arasindaki iligkinin incelenmesinde ise korelasyon
analizi yapimigtir. Neticesinde, okul dncesi egitim kurumuna devam eden 60-72 aylik cocuklarin
bilim 6grenme becerileri ile annelerin ¢ocuklarina uygulamig olduklar: tutumlar arasinda istatiksel
olarak anlamli bir iliskinin olmadig1 sonucuna ulasilmigtir. Okul Oncesi donem ¢ocuklarinin ebev-
eynlerinin uyguladiklar: anne-baba tutumlart ile annenin sahip oldugu sosyo-demografik ozelliklerin,
cocuklarimin bilim Ggrenme becerilerini yordamasinda ise Hiyerarsik Coklu Regresyon analizi
kullamlmugtir. Sonug olarak, annelerin sahip oldugu sosyo-demografik ozelliklerin ve tutumlarin,
cocuklarmn Bilim Ogrenmeyi Degerlendirme Testi'nden elde ettikleri toplam puan: ve Bilimsel
Arastirma Siiregleri alt boyutunu istatiksel olarak anlamli sekilde aciklarken, Yasam Bilimi Kavram-
lar1 alt boyutunu istatiksel olarak anlamli bir sekilde aciklamadigr goriilmiistiir.

Anahtar Kelimeler:  Okul éncesi, anne baba tutumlari, bilim 6grenme becerisi
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Investigation of the Relationship Between the Parental Attitudes Applied by the Parents of
Preschool Children and Their Science Learning Skills

Introduction

A newborn baby comes to the world with a certain potential with the genet-
ic features it receives from its parents. The stimuli received by the baby from
the mother's womb, besides contributing positively to the development of
these potential features, as well as physical, cognitive, psychological, etc. It
can also affect the aspects negatively. In this regard, the first living envi-
ronment and the effects it takes in this environment are extremely effective
in determining what the child will be like in the future (Oktay, 2004).

The family institution, which has an impact on the growth and devel-
opment of the individual throughout its life, is the smallest unit of the socie-
ty. Since the family, which we call the child's first living environment, is an
institution where face-to-face relationships are experienced, it can be stated
that discipline understanding and parents' attitudes play an important role
in the social and emotional development of children (Donmezer, 1999).
Gordon (1993) states that the effect of parents on the child is very extensive.
According to him, parents, who are the closest of all people meeting the
needs of their children in the period of 0-6 years, both meet the needs of
them and are the first teachers to be effective in their upbringing (Gordon,
1993). Interaction within the family enables the child to develop a feeling of
Tam precious' or Tam worthless' (Cliceloglu, 1998). From this point of view,
the importance of parent-child relationships is better understood in the de-
velopment of a healthy personality and adaptation to the environment in
which the child resides (Senemoglu, 2002; Cagdas and Secer, 2006; Bacanli,
2007).

Each child is an independent individual with his unique intelligence and
personality traits. In addition to the individual characteristics of the child,
the attitude of the parents and the environmental conditions affect his posi-
tive and negative behavior and development (Yavuzer, 1998). It is possible
for the capacity brought from birth to reach the highest point where it can
develop, with appropriate environmental conditions (Cagdas and Secer,
2006).

When the literature is examined, it is seen that many definitions are
made for attitude. It can be said that behavioral scientists, especially sociol-
ogists, psychologists and even political scientists tend to highlight items
related to their interests while making this definition. This situation also
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causes diversification of the definitions made for the concept of attitude
(inceoglu, 2004). Robbins (1994) argued that attitudes are positive or nega-
tive evaluations about objects, people or events. Chapman (1999) explains
the attitude as “the way the individual expresses his / her own mood to other peo-
ple”. According to Alport, while the attitude is “the state of being ready to act
rationally and nervously, which creates a guiding or effective power on the individ-
ual’s reactions and situations against all objects and organized in experimental
information”; Kanz defines “the tendency to evaluate an icon, an object or an
event around the individual in a positive or negative way”. While Lambert ex-
plains the attitude as “an organized and consistent way of thinking, emotion and
reaction about the individual, people, groups, social issues and more generally any
environmental event”, Doob stated that “a potential and motivational response to
the subjects that are considered important in the society in which the individual
lives, on the other hand”, Maier thinks that attitudes represent pre-trends that
are effective in forming certain opinions (Inceoglu, 2004).

All parents have clear or hidden ideals about what their child should be
like in the future. Parents try many different methods to direct their children
to this goal. They reinforce or punish their children's behavior, use them-
selves as role models, and choose neighbors, peer groups and schools,
which we call the immediate environment to support their values and
judgments by explaining their beliefs and expectations. Thus, these different
methods adopted and applied by each parent lead to different child-rearing
attitudes and behaviors (Argun, 1995). When these attitudes and behaviors
are examined, different dimensions come to the fore in the mother-father-
child relationship. Acceptance-rejection and audit-autonomy dimensions
are the most prominent dimensions that form parental attitudes. Ac-
ceptance-rejection dimension; it includes parental behaviors that accept-
approve or reject-disapprove. Looking at the accepting parents' attitudes, it
is seen that the behaviors and attitudes that are child-oriented, are sensitive
to the needs of their children, do not resort to violence, and clearly explain
the causes and consequences of the discipline they apply. However the re-
jection size includes anger, physical punishments, displaying attitudes such
as dislike of the child, acting indifferent, loveless and being destructive in
criticism. Audit-autonomy dimension includes the permissive and restric-
tive attitudes of parents in applying and maintaining their rules of conduct.
We can express parents' attitudes which will negatively affect the develop-
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ment of children as overly strict and controlling or overly tolerant and un-
critical attitudes (Saruhan 1996; Tola 2003; Dogiicii 2004). As a result of these
dimensioning studies, the attitudes adopted by parents are classified.

In this study, based on Baumrind; authoritative, authoritarian and per-
missive attitude of parents is based. Authoritative parenting is also called
strict parenting. There is very little dialogue between parents with this atti-
tude. Parents have high expectations of the child. Such parents control their
children, but they do not listen to them, they are restrictive, they are puni-
tive (Bacanli, 2007). This attitude can be in the form of threatening or using
physical violence, as well as withholding love, ignoring the child by discon-
necting communication or making humiliating comparisons (Yavuzer,
2006). Looking at the authoritative attitude, democratic parents are good
guides to their children. They politely describe their behaviors and the rules
they must follow. They convey the behaviors that should not be done to the
child with their reasons. For this reason, it has been stated that children
raised with a competent parental attitude are raised as a self-confident, tol-
erant, open-minded, socially compatible person who can respect themselves
and their environment, know their limits, be creative, active, sociable and
positive (Bacanli, 2007; Yilmazer, 2007; Olcay, 2008). On the other hand,
Cliceloglu (1992) states that tolerant parents do not see their children as a
tool to fulfill their own needs. It states that the normal tolerance of parents to
their children is very important for the child's self-confidence (Yavuzer,
2008). However, when the parents' tolerant attitude is not normal, it can
lead to negative attitudes and behaviors of the child. Yoriikoglu (2000) states
that parents with excessively tolerant attitude give their children numerous
rights. These parents actually confuse being tolerant and giving up. These
parents can cause their children to develop selfish feelings (Yoriikoglu, 2000;
Yavuzer, 2008).

Until now, parental attitudes have been mentioned in general and it has
been deemed necessary to refer to the concept of motherhood as our re-
search focuses on mothers. The concept of motherhood can be explained as
reaching “emotional maturity” and “parenting consciousness” that women can
adopt motherhood (Yavuzer, 2013). Bilge (1979) explains the concepts of
femininity and motherhood and the basics of being ready for motherhood
with the following expressions: “Pregnancy is a femininity function that starts
with 'fertilization’, ends with 'birth” and covers a period of 280 days. While per-
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forming this function, a series of physical and spiritual changes take place in the
woman, moving her from "woman’ to ‘mother’. The transformation of women into
"mothers’ has increased from an evolutionary step to a higher level of evolution in
terms of biological, spiritual and social aspects. This rise starts with femininity func-
tions and sexual instincts and continues with maternal instincts and maternal func-
tions that develop accordingly” (Bilge, 1979). As a guide, development and
change in “mother” as a parent will undoubtedly have an important role in
raising our future generations as “questioning” and “researching” individuals
(Yavuzer, 2013). In addition, the mother's work can affect the attitude of
raising children. As stated by Yavuzer (2006), it is seen that the ones who
can be explained as the least satisfied among the parents and who are in the
greatest spiritual depression are mostly in the group of mothers who have
children at a young age and do not work. It emphasizes that this dissatisfac-
tion can be largely due to the weight of the duties and responsibilities that
the role of caring brings to the mothers and therefore to restrict maternal life
and behavior (Yavuzer, 2006: 122). According to psychologist Hoffman,
mothers engaged in “full-time housewife” adopt an authoritarian and freeing
attitude compared to 'full-time working' mothers. This type of mothers
show their behaviors on establishing authority and showing their power
more. However, working mothers encourage their children to be “independ-
ent” more (Yesilyaprak, 2003).

When the literature is analyzed for the definition of science, it is seen that
many definitions are made about science, but there is no common and sim-
ple science definition agreed. According to Cepni (2014), science can be de-
fined as the process of thinking right, researching the truth and information,
obtaining systematic information using scientific methods and organizing
the information efforts to understand and define the universe. According to
another definition, science is a regular and systematic knowledge that peo-
ple obtain through neutral observation and controlled experiments (Top-
sakal, 1999). According to some researchers, science is defined as studies
conducted through scientific research processes (Canpolat and Pmarbasi,
2002; Worth, 2010). Science in a nutshell is the way of seeing the World, the
way of thinking, and problem solving. According to the nature of science,
the scientist cannot know the answer to everything, because scientific
knowledge is variable. At any moment, a new scientific discovery can lead
to radical changes in the world's explanation (Jarrett, 2013).
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People are constantly in a position to recognize themselves and those
around them, explain what is going on around them and try to find solu-
tions to the problems they face. Finding the right solution to the problems
depends on making the right decisions, and making the right decisions de-
pends on using the right information (Karasar, 2015). In this context, it is
certain that people need the light of science to make better decisions and
they should feel the rational dimension of science (Atasoy, 2004). Scientific
thinking skills should be developed in order to provide progress in the field
of science to comply with these advances and to provide effective solutions
against the problems encountered in this process in an ever-evolving and
changing World (Celep, Giiltekin, Karamustafaoglu, and Karamustafaoglu,
2012). That is why students are expected to be individuals who ask, wonder
and investigate the reason, catch contradictions and inconsistencies, make
observations and good conclusions from good observations, have scientific
thinking, entrepreneurial, creative, multi-faceted thinking, decision-making
skills, responsibility, express knowledge, do not memorize but who know
how to access, use, share and produce information (Akar, 2007). In order for
children to discover and understand the world around them, the National
Science Teachers Association actually emphasizes the need to actively en-
gage young children in exploratory science-related games from birth. NSTA
states that focusing on learning science from kindergarten should be as
much as going to secondary and high school. Current research shows that
young children have the ability to learn and judge conceptually through
research practices (National Research Council, 2007; 2012). Montessori
(2016) makes the definition as follows, while emphasizing that the scientist
is not a person who can use physical devices in the laboratory or create dif-
ferent chemical reactions, and can prepare organic tissue slides for micro-
scope examination; “We can define the scientist as a person who can see some-
thing that will lead to a closer look at the deeper realities of life during an experi-
ment, who uncovers these amazing secrets, always catching knowledge, and who has
passionate love that he forgets himself beyond mysteries of nature” (Montessori,
2016). For this reason, the scientist is not the person who can use different
tools, but the person who knows nature. This is how nature opens its secrets
to these people and crowns them with the victory of inventions. That is, the
"spirit" of the scientist is beyond his mechanical skills, and his mental atti-
tude reaches a climax in his field when he exceeds his mechanical skills.
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Science is enriched not only by natural discoveries, but also by new philo-
sophical syntheses (Montessori, 2016). One of the main goals of the modern
education system is to raise individuals who have knowledge, skills, atti-
tudes and understanding related to science and who can also solve prob-
lems. In this context, the definition of science is expressed as studies con-
ducted through scientific research processes (Canpolat and Pinarbasi, 2002;
Worth, 2010).

As many researchers have noted, "children are natural scientists" (Edwards,
1998; Aktas Arnas, 2002; Tan and Temiz, 2003; Bosman, 2006; Ayvaci, 2010;
Cabuk and Haktanir, 2010; Alabay, 2011; Dubosarsky, 2011; Durbin, Pickett,
and Powell, 2011; Ergiil, Simsekli, Cals, Ozdilek, and Ilkoriicii
Gogmengelebi, 2011; Uyarik Balat, 2011; Bryant et al., 2012; Biiytiktaskapu,
Celikéz, and Akman, 2012; Campell and Jobling, 2012; Nuhoglu and
Ceylan, 2012; Atasoy and Zoroglu, 2014; Goziin Kahraman, Ceylan and
Ulker, 2014). The name of the exciting stirring in the child is “a sense of curios-
ity” and “eagerness to imitate”. Although the guide, who responds to the feel-
ing of curiosity, finds an adult, he can reveal his superior talents arising
from being human (Gtines, 2013). Children's acquaintance with science co-
incides with early childhood (Hamurcu, 2003). Children in early childhood
are “active learners” (Demirtas and Sucuoglu, 2009). As a result of this active
relationship with science, children see themselves as science students, active
participants in science and begin to develop a positive attitude towards sci-
ence (Mantzicopoulos, Patrick, and Samarapungavan, 2009).

During the preschool period, children's inherent curiosity leads them to
find answers to the situations and events they are curious about by observ-
ing and using the objects around them. Thanks to these experiences, chil-
dren begin to understand that natural phenomena can be observed, meas-
ured and sometimes controlled. Thus, scientific process skills begin to be
formed (Durbin, Pickettn, and Powell, 2011). Because they use all these pro-
cesses, children are called “congenital scientists” (Cabuk and Haktanir, 2010).
Although there are no sharp boundaries between development periods, the
acquisition of scientific knowledge, science-related concepts and scientific
process skills of children may differ according to age and development
characteristics (Yurt, 2013). The content of science for children is to make
sense of the basic concepts and understand the relationships between the
concepts, and to participate in science studies by actively using the skills of
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scientific processes (Worth, 2010). In this process, children gather infor-

mation from early ages, organize and classify them, combine them in a way

they can base on logic, and construct simple theories to explain the world.

Therefore, science is the most important tool in satisfying children's inborn

curiosity (Dubosarsky, 2011). The first educational environment in which

children respond to their inner curiosity is family (MEB, 2013). As Tolstoy

(2015) said; “Children are alike in every corner of the earth. However, the parents

who educate them are very different.”

Therefore, it is thought that parental attitudes, which have such im-
portance on children, may affect the sense of curiosity, which is a potential
feature of children. In this context, the research was planned and conducted
to examine the relationship between the parents' attitudes and science learn-
ing skills applied by preschool children. In line with this basic purpose, an-
swers to the following questions were sought;

Are the science learning skills of 60-72 months old children attending
pre-school education institution significantly related to their parents' at-
titudes towards their children?

Does the socio-demographic characteristics of the mothers of 60-72
months old children attending the pre-school education institution and
the parents' attitudes applied explain the science learning skills of their
children significantly?

a) Does the socio-demographic characteristics and parents' attitudes of the
mothers of children attending pre-primary education institutions ex-
plain their child's overall assessment of science learning significantly?

b) Does the socio-demographic characteristics of the mothers of the chil-
dren attending the pre-school education institution and the parental at-
titudes they have applied explain their children's scientific research pro-
cess subtest scores significantly?

c) Does the socio-demographic characteristics of the mothers of the chil-
dren attending the pre-school education institution and the parental at-
titudes they have applied significantly explain their children's life sci-
ence concepts subtest scores?

Method

The study is a quantitative research and relational survey model is used.
While the independent variable of the study is the parental attitudes of the
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parents; Dependent variable is children's science learning skills. In this way,
the subject of the research is tried to be described according to the data ob-
tained and to what extent the variables determined are related to the situa-
tion.

Survey model; is a research approach that aims to describe and define
what a situation existed in the past or present is. There is no attempt to
change or influence the subject of the research. The thing wanted to be
known is there. The aim is to be able to observe and identify that thing cor-
rectly. The main objective is to observe without attempting to change (Ka-
rasar, 2015). In the survey model, there is observation, recording, detection
of relations between events and generalizations on invariant relations of
science. In other words, the descriptive function of science is in the fore-
ground (Yildirim, 1966, p.67).

The relational survey method is used to determine relationships between
variables and to predict possible outcomes. The relationship between two or
more variables is measured using statistical tests. Correlation test is used to
determine the level of relationship. Correlation reveals whether two or more
variables (individually) show a consistent change together. Regression anal-
ysis is performed when the power of the relationship between two or more
variables is revealed. Regression analysis is performed by calculating the
correlation coefficient between the variables to reflect the change in one
variable in the other (Metin, 2014).

Research Group

In the 2017-2018 academic year, 49 independent kindergartens affiliated to
the Ministry of National Education located in the central districts of Konya
(Selguklu, Meram, Karatay), 16 kindergartens of 190 primary schools and
156 secondary schools that have kindergartens content are designated as
study group by random cluster sampling (Ministry of Education Konya
Provincial Directorate of National Education, 2019). In the schools deter-
mined as a result of random cluster sampling, random element sampling is
conducted and the children to be included in the research group are deter-
mined. As a result, the sample of the study consisted of 395 60-72 months
old children and their mothers. Children in the school are not included in
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the study if they are far from representing the group and have any disabili-
ties.

Data Collection Tools

In order to collect data related to research; “Personal Information Form” pre-
pared by the researcher containing general information about mother, father
and child, “Parenting Styles and Dimensions Scale” developed by Robinson,
Mandleco, Olsen, and Hart (2001) to measure the attitudes of parents and
their suitability for use in Turkish mothers by Kapg¢t and Erding¢-Demirci
(2009) and “Science Learning Assessment Test” developed by Samarapunga-
van, Mantzicopoulos, Patrick, and French (2009) in order to measure the
science learning skills of children which the validity and reliability study of
the Turkish form conducted by Yurt (2013) are used.

Personal Information Form: Personal Information Form consisting of a sin-
gle part is used in the research. The personal information form includes
information about the age, education level, occupation and total number of
children of the mothers and the monthly income level of the family.

Parenting Styles and Dimensions Scale: Developed by Robinson et al. (2001)
based on Baumrind's classification called the Parenting Styles and Dimen-
sions Scale evaluates the attitudes of parents with children aged 2-13 years
and evaluated the appropriateness of the scale's use in Turkish mothers by
Kapg1 and Erding-Demirci (2009) and obtained the necessary permission via
e-mail from them. The original scale, called “Parenting Styles and Dimensions
Scale “, consisted of 62 items. However, as a result of the studies carried out
in the following years, the number of items in the scale was reduced to 32.
The scale consists of 32 items and is evaluated with a 5-point rating, ranging
from “1 = Never” to “5 = Always”.

The scale which of the validity and reliability is conducted by Kapg1 and
Erding-Demirci (2009) has 4 different versions as: mother form, father form,
the form that mother evaluates her husband and the form that father evalu-
ates his wife. These four versions consisted of 3 factors. The first factor that
measures competent and democratic parenting is called “authoritative” and
consists of a total of 15 items (for example, “I am sensitive to my child’s feelings
and needs”). The second factor (authoritarian) that measures authoritarian

58 o OPUS © Uluslararasi Toplum Arastirmalari Dergisi



Vildan Demir - Biisra Engin

parenting is a total of 12 items (for example, “I use physical punishment to
discipline my child”). The third factor consists of 5 items and is called “Permis-
sive” (For example, “I say I will punish my child but I do not actually punish my
child”). The first factor consists of three sub-factors called “warmth and sup-
port”, “reasoning and induction” and “democratic participation”. Authoritarian
parenting factor consisted of “physical pressure”, “verbal hostility” and “non-
disclosure punishment”sub-factors, and the permissive factor consist of “per-
mit” subfactor. The internal consistency of the scale that is evaluated by
Cronbach Alfa is calculated as .88 for the authoritative factor, .74, for the
“authoritarian” factor, and .64 for the so-called non-disclosure permissive
factor. Test-retest stability is evaluated with measurements obtained from a
total of 43 mothers at two-week intervals and this value is found to be .64 (p
<.0001) (Kapgt and Erding-Demirci, 2009).

Scientific Learning Assessment Test: The Science Learning Assessment Test
was developed by Samarapungavan et al., (2009) for children attending
kindergartens in public schools in Midwestern (n= 100). The test aims to
evaluate the science learning of preschool children. The Science Learning
Assessment Test consists of two sub-tests that measure children's scientific
research processes and life science concepts. Scientific Research Processes
subtest consists of 9 items and Life Sciences subtest consists of 15 items. The
test consists of 24 items totally.

Scientific Research Processes [SRP] subtest; consists of 9 items that in-
clude understanding the experimental basis of science, using simple tools to
collect, record, analyze and share data by understanding and seeing science
as a research process by evaluating similarities between scientific ideas or
basing on experimental evidence by asking and predicting questions about
natural life.

Life Science Concepts subtest consists of 15 items that include under-
standing of the characteristics of living beings, understanding of the exist-
ence of certain structures and features such as physical and behavioral char-
acteristics that help animals and plants to live, grow and reproduce (Yurt,
2013).

The test is conducted in a format in which children are shown individual
pictures of each item and the questions are asked by the researcher and the
children can answer verbally or by pointing to the correct pictures. If the
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child's answer is not certain, the person performing the test continues by
asking the child to repeat the answer. If the child cannot answer, the tester
repeats the question once more. If there is still no answer, the question is
passed. The test is administered individually and lasts between 15 and 25
minutes on average. A binary coding system is used to evaluate the test. “0”
points are given to the wrong answers or items left blank and “1”points are
given to the correct answers. Thus, total test values vary between 0 and 24
points (Yurt, 2013).

The Cronbach Alpha (a) value is found to be .71 in the internal con-
sistency reliability analysis of 9 items in the Scientific Research Processes
subtest for the original test and .70 was found to be in the internal consisten-
cy reliability analysis of 15 items in the Life Sciences subtest. In the internal
consistency reliability analysis of 24 items of the Science Learning Assess-
ment Test, Cronbach Alpha (a) value is determined as .79. The necessary
permission is obtained for use via e-mail from Yurt (2013) who has done the
validity and reliability study of Turkish form.

Process

The schools determined by the researcher during the data collection period
are visited perodically. The researcher devotes 20-25 minutes to each child.
The questions that are left blank, unanswered or answered as “I don’t know”
are accepted as wrong as stated in instructions in the test. Science Learning
Assessment Test applied to children and Parenting Styles and Dimensions
Scale applied to their mothers are numbered during the application. After
the forms are matched, a total of 440 scales that must be filled in by the
mothers of the children are sent to the homes. A week later, the same
schools are visited and the scales distributed are collected. The tests applied
to the children of 45 mothers who does not want to fill the scales are consid-
ered as invalid and not used.

Data Analysis

The data obtained from the tests applied to the children attended to research
are coded and uploaded to the computer. These data are analyzed with
SPSS 21 statistical package program.

Correlation analysis is conducted to examine the relationship between
parents' attitudes and science learning skills of preschool children. Hierar-
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chical Multiple Regression Analysis is used to predict Parental attitudes of
parents of preschool children and sociodemographic characteristics of the
family’s effect on children's science learning skills. Demographic variables
(mother's age, monthly income of the family, mother's education level,
mother's working status and number of children) are taken as the control
variable and “mother’s working status” variable is coded as dummy variable.
Afterwards, general scores related to the variables determined as control
variables and concepts are analyzed using enter method.

Before starting the regression analysis, it was examined whether the nec-
essary assumptions are met. Skewness and kurtosis values of the data are
checked for 0.05 significance level. In addition, the data set is examined in
terms of multicollinearity hypothesis, correlation coefficients between inde-
pendent variables are examined, VIF (Variance Inflation Factor) and Toler-
ance values are examined and it is observed that there are no multiple line-
arity problems between independent variables. After all these analyzes, the
data set is found to be suitable for multiple regression analysis and the anal-
ysis is performed.

Results

In this section, the findings obtained as a result of statistical analysis of the
data collected in accordance with the main and sub objectives of the re-
search are presented and interpreted on the basis of the main and sub objec-
tives.

Table 1. Correlation Values for Parenting Styles and Dimensions Scale and Science Lear-

ning Assessment Test
Science Research Life Science Science Learning
Processes Sub Test Concepts Sub Test Assessment Total
Authoritative -,089 ,038 -019
Authoritarian ,090 -,063 ,001
Permissive ,062 -,067 -017
p<0.05*

As can be seen in Table 1, there is no statistically significant relationship
between the mean scores of the Scientific Research Process Tests and the
average of authoritative scores (p= 0.077> 0.05), between the average scores
of the Life Science Concepts Sub-Test scores and the average scores of au-
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thoritative (p= 0.449> 0.05) and between the total assessment of science
learning and mean scores of authoritative (p=0.708> 0.05) (p> 0.05).

According to the table, there is no statistically significant relationship be-
tween the mean scores of Scientific Research Process Tests and the average
of Authoritarian points (p= 0.075> 0.05), between the mean scores of Life
Science Concepts Sub-Test and average of Authoritarian points (p= 0.208>
0.05) and between Evaluation of Science Learning total and the mean scores
of authoritarian (p=0.990> 0.05) (p> 0.05).

When the table is examined, there is no statistically significant relation-
ship between the average of the Scientific Research Process Test scores and
the average of the permissive points (p = 0.218> 0.05), between the average
scores of Life Science Concepts Sub-Test scores with the average of the per-
missive points (p= 0.181> 0.05) and between the average total score of sci-
ence learning evaluation and the mean permissive scores (p= 0.738> 0.05)
(p>0.05).

Consequently, it is concluded that there is no statistically significant rela-
tionship between science learning skills of children attending preschool
education institutions and mothers' attitudes towards their children.

Table 2. The Results of the Hierarchical Multiple Regression Analysis Regarding the Socio-
Demographic Characteristics and Attitudes of Mothers to Predict Children’s Science Lear-
ning Skills

F P R R2 AR? B p

Step 1 3,939 ,002 220,048 ,048

Mother’s Age ,008 ,893
Monthly Income of Family -019 ,758
Mother’s Education Level ,107 11
Mother’s Working Status 146 ,018
Number of Children 134 ,033
Step 2 2,562 ,010 225 051 ,002

Authoritative -,049 ,392
Authoritarian ,001 ,987
Permissive -,026 ,652

When Table 2 is examined, as a result of hierarchical multiple linear re-
gression analysis: In step 1, demographic variables (mother's age, family's
monthly income, mother's education level, mother's working status and
number of children) were taken as control variables. Among the control
variables, the mother's working status (3= .146) and the number of children
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(B= .134) significantly predicted the total score obtained from the Science
Learning Assessment Test as 4.8%. The variance of the total score obtained
from the Science Learning Assessment Test is explained by this model (R?
model =.048, p <0.5).

In step 2, the Authoritative, Authoritarian and Permissive points were
added to the model. Authoritative (3= -. 049), Authoritarian (8= .001), Per-
missive (= -. 026) do not significantly predict the total score averages ob-
tained from the Science Learning Assessment Test. 5.1% of variance of the
total score means of evaluating science learning is explained by this model
(R?model=.051, p <0.5).

Table 3. The Results of the Hierarchical Multiple Regression Analysis Regarding Socio-
Demographic Characteristics and Attitudes of Mothers to Predict Children’s Scientific
Research Processes

F p R R2 AR? B p

Step 1 5626 000 ,260 ,068 068

Mother’s Age -,024 ,685
Monthly Income of Family -,063 ,288
Mother’s Education Level ,154 ,021
Mother’s Working Status ,130 ,034
Number of Children ,237 ,000
Step 2 4,049 000 279 ,078 ,010

Authoritative -,074 ,194
Authoritarian ,029 ,651
Permissive ,029 ,610

As can be seen in Table 3, as a result of hierarchical multiple linear re-
gression analysis: In step 1, demographic variables (maternal age, family
monthly income, mother’s education level, mother’s working status and
number of children) were taken as control variables. Among the control
variables, mother’s working status (3= .130) and number of children (3=
.237) significantly predicted the mean scores of the Scientific Research Pro-
cesses Sub-Test. 6.8% of the variance of the Scientific Research Processes
Sub-Test score is explained by this model (R? model=.068, p <0.5).

In step 2, the average scores of Authoritative, Authoritarian and Permis-
sive were added to the model. Authoritative (3= -. 074), Authoritarian (3 =
.029), Permissive (3 = .029) do not significantly predict the mean scores of
the Scientific Research Processes Sub-Test. 7.8% of the variance of the mean
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scores of Scientific Research Processes Sub-Test is explained by this model
(R? model=.078, p <0.5).

Table 4. The Results of the Hierarchical Multiple Regression Analysis Regarding Socio-
Demographic Characteristics and Attitudes of Mothers to Predict Children’s Life Science

Concept Skills

F P R R? AR?
Step 1 1,640 ,148 ,144 ,021 ,021
Step 2 1,232 ,279 ,158 ,025 ,004

In the first step, demographic variables (maternal age, family monthly
income, maternal education status, maternal employment status, and num-
ber of children) were taken as control variables in the hierarchical multiple
regression analysis related to predicting the socio-demographic characteris-
tics and attitudes of the mothers in predicting children's life science concept
skills. In step 2, Competent, Authoritative / Authoritative and Permissive
mean scores were added to the model. When Table 4 is examined, the Life
Science Concepts Sub-Test dependent variable is not explained by the num-
ber of children, monthly income of the family, mother’s working status,
mother’s age, mother’s education status, permissive, authoritarian, authori-
tative independent variables and no significant model is formed (p> 0.05).

As aresult, it is concluded that the sociodemographic characteristics and
attitudes of the mothers of the children attending preschool education insti-
tutions explain the significant dimension of Scientific Research Process Sub-
dimension and Evaluation of Science Learning Sub-dimension of the chil-
dren's science learning skills and do not explain the Sub-dimension of Life
Science Concepts statistically. . In the Sub-dimension of Life Science Con-
cepts, it is seen that there is not a model explaining the dependent variable
in a significant way.

Discussion and Conclusion

One of the aims of this study is to examine the relationship between parents'
attitudes and science learning skills applied by their parents of 60-72 months
preschool children. Another one; the answer is sought to the question of “Do
the socio-demographic characteristics and parents’ attitudes of the mothers of 60-72
months of preschool children express their science learning skills significantly?”. In
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this section, the findings obtained from the study are discussed and the re-
sults are given.

When the relationship between science learning skills of 60-72 months
old children attending preschool education and parental attitudes of moth-
ers to their children are examined, it is concluded that there was no statisti-
cally significant relationship. While similar studies are possible to reach
similar conclusions, it is seen that there are studies that conclude that sci-
ence, mathematics, critical and creative thinking skills and family attitudes
are effective in other social areas.

Korkmazlar (1980), in his study, examine the relationship between cogni-
tive thinking styles of preschool children aged 5-6 years and the parenting
attitude of the family. The result of the study partially supports the relation-
ship between cognitive thinking styles of children and child rearing styles of
the family. In addition, families from different educational and occupational
levels play an important role. Dinger (1993), in a study examining the rela-
tionship between parental attitudes and the creativity of the child, concludes
that the restrictive behaviors of the parents prevent the independence of the
child and thus the child is less creative. In addition, it suggests that further
studies that would look at the relationship between parental attitudes and
creativity level should be carried out on a larger scale so that the develop-
ment of creativity should be determined with the existing studies and indi-
viduals' interest should be intensified.

Durmus (2006) examined the personality traits and parental attitudes of
parents with children aged 3-6 years. Data are collected with “Adjective
Check List” and “Family Life and Child Raising Attitude Scale”. As a result, it is
found that as the education level increased, parents exhibited less “overpro-
tective” and “repressive” attitudes, independent individual characteristics
such as creativity and ideal self are inhibited when excessive protection and
oppression are applied, and the parental attitude recognizing democratic
equality developed sharing and cooperative characteristics they have.

Bayraktar (2009) states in his study titled “Environmental/Cultural Accents
in Cognitive Development” that as a result of his researches, cognitive devel-
opment is initially determined as biological but increases the effect of cul-
tural/contextual factors over time. In the study, cultural/contextual factors
are discussed as parent-child relations, teachers' teaching methods, culture
and language and Vygotsky and Gal'perin's theories and thoughts on edu-
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cation-teaching methods which emphasize the importance of environmental
factors in cognitive development are examined. According to the literature
surveys, it is stated that cognitive and behavioral development is ensured
through intergenerational and interpersonal interactions in life process, and
an important element of culture-status interaction in individual develop-
ment is culture-specific language and it affects the individual's cognitive
development through social interactions. It also states that there is ongoing
debate about what influences or shapes cognitive development and studies
emphasizing the role of environment/culture in cognitive development
should continue.

Kursunlu (2014) in his research, examines pre-school education program
in Turkey in terms of support thinking skills, according to the findings,
teachers state that students have high-level thinking skills, but environmen-
tal factors are quite decisive on these skills. When the achievement level is
examined; cognitive and language domains were higher and social emo-
tional domain gains were lower than other domains. Teachers believe that
false family attitudes, physical inadequacies, and excessive class size are the
obstacles.

As a result of the hierarchical multiple linear regression analysis related
to the prediction of 60-72-month-old children who attend preschool educa-
tion and their parents' socio-demographic characteristics and parental atti-
tudes to predict children's science-learning skills, the result reached is that
the mother's work and number of children significantly explain the total
score averages. 4.8% of the total score of the assessment of science learning
is explained by this model. It does not significantly predict the total score
averages of learning science assessment of authoritative, authoritarian and
permissive. It was determined that 5.1% of the total variance average of the
evaluation of science learning was explained by this model.

As a result of the hierarchical multiple linear regression analysis regard-
ing the socio-demographic characteristics and parental attitudes of the
mothers of 60-72 months old children attending pre-school education insti-
tution and predicting the scientific research processes sub-dimension points:
It was determined that the research process sub-test significantly predicted
the mean scores. 6.8% of the variance of the scientific research process sub-
test score is explained by this model. It is observed that authoritative, au-
thoritarian, permissive scientific research processes subtest do not signifi-
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cantly predict the mean scores. 7.8% of the variance of the scientific research
process subtest score is explained by this model.

When the hierarchical multiple regression analyzes of predication of so-
cio-demographic characteristics of mothers of 60-72 months old children
attending pre-school education institutions and their parental attitudes the
sub-dimension of life science concepts from the science learning skills of
children is examined; the sub-dimension of life science concepts is not ex-
plained by monthly income, mother’s working status, mother’s age, moth-
er’s education status, authoritative, authoritarian and permissive independ-
ent variables and no significant model is found.

Research on the subject shows that children of working mothers who
participate in family support programs and develop themselves have an
understanding and interest in science-related concepts. Irkoricii (2006) ex-
amines the effect of the mathematical support program and family partici-
pation applied to mothers on the mathematical concept skills of 6-year-old
children. Within the scope of the research, “Control Checklist of Mathematical
Concept Skills” is applied to measure the mathematical concept skills of chil-
dren. As a result of the study, it is concluded that the parent-centered math-
ematical support program has a positive effect on the process of learning
mathematical concept skills of children.

Crowley and Callanan (2001), in their research titled “Scientific Thinking
in Daily Family-Children’s Activities” observe the communication of children
with their parents in a museum and observed how the scientific thinking
styles of parents and children developed in daily life. The research data are
collected and recorded by the children and their families at the museum. As
a result of the study;, it is found out that the families support their children
to access the information themselves and try to provide more guidance in
this context. It is concluded that parents sometimes play an explanatory role
and lead children to access information, and that supportive and guiding
interventions of parents affect children's knowledge and skills positively.

Uzun (2013) aims to examine the effect of family participation-oriented
mathematical support program on the mathematical concept skills of 6-
year-old children attending kindergarten and the development of children's
education as a result of the participation of families in education. Forty chil-
dren aged 60-72 months and their mothers are studied, and "Mathematical
Conceptual Skills Test" is used to measure the conceptual skills of children.
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According to the findings of the study, the mathematical concept skills of
the experimental group children participated in the "Family Participation
Oriented Mathematical Support Program" increases significantly compared to
the children who does not participate.

In their research, Pan, Gauvain, Liu, and Cheng (2006) aim to compare
American and Chinese mothers' learning the numbers in their daily lives of
five and seven-year-old children and the contribution of mother-child inter-
action to children's proportional reasoning abilities. As a result of the study,
it is found that Chinese mothers taught their children more mathematical
calculations in their daily lives than American mothers. They observe that
Chinese children's mothers' interaction with their children has a positive
effect on their reasoning skills with numbers. On the other hand, they do not
observe a significant change in the ability of American children to reason
with numbers.

Jones, Taylor, and Forrester (2011), in their research, investigate the rela-
tionship between being a scientist and the factors that are affected in early
childhood, find that it is important to observe their teachers and family
members during childhood and to consider their suggestions.

Proposals
Proposals for Parents and Educators

In preschool institutions, during the hours when children are educated,
presentations to parents to improve parental attitudes should be made by
related persons, selection of in-school hours to enable participation in these
seminars, and the presence of special play rooms for 0-3 years old for moth-
ers with small babies. It can be suggested that the people who are interested
should be selected who have at least the educational motherhood certificate
and that they should be offered employment for work.

It may be suggested to organize activities in which parents can partici-
pate with their children aged 0-3. In this context, planning of play times for
0-3 age group children in every neighborhood, bringing mothers 0-3 age
group babies and children to these areas and ensuring that they can benefit
from rich materials free of charge within 1-1.5 hours, both mothers exhibit
positive attitude and children curiosity and discovery.
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As a result of the research, there is no significant relationship between
mother attitudes and children's science learning skills, and it is concluded
that mother attitudes are affected by the socio-demographic characteristics
of the family. In order to minimize the impact of socio-demographic charac-
teristics on applied mother attitudes, the following can be done; during the
planning and implementation of the mentioned children's playgrounds, it
may be suggested to provide these services in cooperation with municipali-
ties, family physicians, schools, universities, related departments, libraries
and mosques and to provide these services once a week for 2 hours. It is
thought that these contributions will positively affect parental attitudes,
especially children coming from families with low socioeconomic status and
will develop children’s curiosity feelings and scientific skills by encounter-
ing rich materials early.

Proposals for Researchers

In this study, the effect of mothers' attitudes on children's science learn-
ing skills is investigated. In other researches, fathers' attitudes can be ex-
amined and added as well.

This study is applied to 60-72 months old children. With the different
scales to be developed, a group of various aged children can be added
to other studies.

This study focuses on parental attitudes. In the other researches, the
attitudes of the teachers can be examined.

This research focuses on the circumstances of the family, the first envi-
ronment of the child. Other studies can be examined by adding the ef-
fect in the immediate environment.

In this study, maternal attitudes are examined under democratic, au-
thoritarian and permissive dimensions. In other studies, the effect of
other parental attitudes (negligent, anxious, etc.) can be examined by
adding.
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Abstract

The purpose of this study is to examine the relationship between STEM attitudes of middle-school stu-
dents and their reflective thinking skills on problem-solving. For this aim, a survey was administered to
a total of 576 students, including between 5-8 grades. In this study, the “STEM Attitude Scale” and
the “Reflective Thinking Skill on Problem Solving Scale” were used as the data collection tools. The
results showed that significant differences were found for the students’ reflective thinking skills on prob-
lem-solving in terms of gender, questioning, and reasoning dimensions in favor of female students.
Also, significant differences among grade-levels were found in the questioning and evaluation dimen-
sions of the reflective thinking skill on the problem-solving scale. Besides, significant differences were
found in the engineering and technology dimensions in favor of female students and also in the mathe-
matics and 21st-century skills dimensions in terms of grade-levels. Based on the findings obtained from
this study, implications for teaching are made.
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STEM Tutum ve Problem Cézmeye Yonelik Yansitici
Diisiinme Becerisi Arasindaki Iliski

Oz

Bu ¢alismamin amact ortaokul 6grencilerinin STEM tutumlar: ile problem ¢bzme iizerine yansitict
diigiinme becerileri arasindaki iligkiyi belirlemektir. Arastirmada betimsel model olan tarama modeli
kullamlmistir. Calismaya 576 ogrenci dahil edildi. Ogrencilerin notlar: acisindan dagilimlan
incelendiginde 140'1 5. simif, 140"1 6. simif, 160°1 7. ve 136 s1 8. stnif 63rencisi olarak degerlendirilmistir.
Bu 6grencilerin 300 kadin, 276's1 erkektir. Arastirmada veri toplama aract olarak STEM Tutum
Olgegi ve Problem Cozmeye Yonelik Yansitici Diisiinme Beceris Olgegi kullamlmigtir. Aragtirma so-
nucunda, 6grencilerin cinsiyete gore problem ¢ozme iizerine yansitict diisiinme becerilerinde ve sorgu-
lama ve akil yiiriitme boyutlarinda kiz 63rencilerin lehine anlamli farkliliklar bulunmugstur. Ayrica,
problem ¢ozme Glceginde yansitict diisiinme becerisi tizerine yapilan analizlerde sorgulama ve deger-
lendirme boyutlarmda sumf diizeyi degiskeni agisindan anlamli farkliliklar bulunmugtur. STEM tutum
puanlart tizerinde yapilan analizlerde, miihendislik ve teknoloji boyutlarinda cinsiyet degiskeni acisin-
dan kiz 6grencilerin lehine, matematik ve 21. yiizyil becerisi boyutlarinda sinif seviyesi degiskeni agisin-
dan anlaml farkhiliklar bulunmustur.

Anahtar Kelimeler:  STEM tutum, problem ¢ozme, yansitict diisiinme
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Introduction

Today, the rapid development in science and technology has started to take
effect in the area of education. Numerous countries have been working on
new approaches to understanding how they can integrate science and tech-
nology which go under continuous change and development to education.
One of these new approaches on the agenda is STEM (Science-Technology-
Engineering-Mathematics) education, in which science, mathematics, engi-
neering, and technology are included in the teaching-learning process in an
integrated manner. STEM education is an approach that embodies the activi-
ties an individual carries out throughout his/her educational life in the areas
of STEM (Gonzalez and Kuenzi, 2012). It is also defined as the individual’s
ability to produce solutions to a problem he/she faces using the four disci-
plines of STEM (Stohlmann, Moore and Roehrig, 2012).

Some studies argue for effective STEM education. These debates focus on
whether or not the four disciplines need to be used together to increase the
efficiency of education (Bybee, 2010; Dugger, 2010; Sanders, 2009). However,
in certain cases, it is quite difficult to include all the disciplines of STEM in
practice. Therefore, the integration of at least two STEM areas into the practice
is important. The main point which needs to be given importance is to choose
the cases presented to the students from problems which are related to daily
life (Asghar, Ellington, Rice, Johnson and Prime, 2012; Breiner et al., 2012; Na-
tional Research Council, 2014; Chiu, Price and Ovrahim, 2015). Educators
state that as students find solutions to daily life problems that are presented
to them in STEM education, they will have the opportunity to develop their
analytical thinking, communication, and top-level thinking skills (Morrison,
2006; Brophy et al., 2008). Analytical thinking skills, problem-solving skills,
communication skills, entrepreneurship, and social skills are noteworthy as
21st-century skills. Different organizations have classified 21st-century skills
in different ways. For example, in a report published by the Ministry of Edu-
cation of the Republic of Turkey (MoNE), 21st-century skills are defined as
being creative and innovative, solving problems and making decisions,
working cooperatively, and being technology literate (MoNE, 2011). Many
countries throughout the world like the MoNE in Turkey have been empha-
sizing the importance of the 21st-century skills in education (ACTS, 2007;
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Partnership for 21st Century Skills, 2013; OECD, 2005; World Economic Fo-
rum, 2015).

Integration for cognition and learning may be effective in terms of devel-
oping the relationships between these concepts and transferring these struc-
tures in new situations (Honey, Pearson and Schweingruber, 2014). However,
curricula integration is a double-edged knife and should be seen as a tool to
reach educational aims, rather than the aim itself (Venville, Malone, Wallace
and Rennie, 1998). The most discussed issue on STEM education practice is
related to how STEM education should be integrated into the existing pro-
grams. For this, educators have suggested some principles including the in-
clusion of STEM lessons in the curricula, designing assessment and evalua-
tion accordingly, focusing on the 21st-century skills, and strengthening inter-
disciplinary cooperation.

It has been stated that problem-solving is the process that involves a time
slice which begins the moment students face the problem and ends the mo-
ment when that problem is solved. Problem-solving in daily life is a basic
method of survival (Tambychik and Meerah, 2010). A problem-solving ap-
proach is related to different methods students use to solve problems regard-
ing experience, perception, and understanding of a certain phenomenon
(Walsh, Howard, and Bowe, 2007). Problems that develop students’ problem-
solving skills, in general, require analysis, synthesis, and evaluation (Ultay,
2017). As suggested by Capraro and Slough (2008), children need, in partic-
ular, acquire problem-solving skills with STEM education at an early age.

In recent years, it has been underlined that by developing students’ 21st-
century skills they can solve problems related to daily life (Hmelo-Silver,
2004; Dewaters & Powers, 2006; Tseng et al., 2013). Capraro & Slough (2008)
emphasize that STEM education allows students to learn problems based on
daily life and makes it possible for them to solve these problems.

Reflective thinking is defined in two different ways. Different definitions
have been made on it before and after teaching. During the teaching process,
it allows teachers and students to think in-depth about content, while it pre-
sents the opportunity to think about the functioning of the lessons and their
planning after teaching (Schon, 1983). Reflective thinking is regarded as an
emotion, which distances teachers from their biases, allows them to be criti-
cized, and helps them to be more competent in their works (Roskos, Vukelich,

OPUS © Uluslararasi Toplum Arastirmalari Dergisi ¢ 79



The Relationship of Stem Attitudes and Reflective Thinking on Problem-Solving

and Risko, 2001). Teachers’ reflective thinking skills vary according to their
branches, gender, and school type they work (Dilekli and Orakgi, 2019).

Different tools are used to assess reflective thinking. Thinking out loud,
having group discussions, and reflection diaries are considered to be some of
these tools. Reflective thinking has a great impact on the development of a
student’s problem-solving skills. Therefore, reflective thinking skill becomes
evident the best in the problem-solving processes (Kizilkaya and Asgkar,
2009). An individual’'s evaluating the alternatives he/she has developed
throughout life and selecting and implementing one of these is defined as the
problem-solving process as well (Philips, Pazienza and Ferrin, 1984). Dewey
(1933) has stated that the problem-solving stages are extremely important and
have ordered them as follows: defining and analyzing the problem, determin-
ing a criterion for a solution, suggesting solutions, evaluating the solutions,
selecting the solution, and implementing the solution. Reflective thinking to-
ward problem-solving involved three sub-dimensions: questioning, evalua-
tion, and reasoning. Questioning is the process of seeking answers to the
questions that an individual poses or asked to her/him. Evaluation is to look
at the person's actions; analyze then and later determine the right and wrong
parts of the action.

The reasoning is expressed as an examination of cause-effect relationships
and, as a result, to examine these relationships in the context of cause-effect.

Previous studies have suggested that STEM education positively affects
students’ achievement in the areas of science and mathematics (Ceylan, 2014;
McClain, 2015; Olivarez, 2012; Ricks, 2006; Vollstedt, Robinson & Wang, 2007;
Wade- Shepherd, 2016; Worker & Mahacek, 2013; Wosu, 2013; Yildirim, 2016)
and develops their critical thinking (Sahin, Ayar & Adigtizel, 2014; Wosu,
2013), creative thinking (Ceylan, 2014), and problem-solving skills (Ceylan,
2014; Pekbay, 2017; Saleh, 2016; Wosu, 2013).

The importance given to STEM education will allow all individuals to be
knowledgeable in STEM areas, develop their problem-solving skills, and hav-
ing a career that involves STEM subjects (Aydagiil and Terzioglu, 2014). The
inclusion of STEM education will also encourage students’ curiosity, doing
research, learning by doing (Tugluk and Ocal, 2017). Thus, students will be
able to solve the problems they face in daily life (Bybee, 2010; Soylu, 2016).

In light of all these processes, what is expected from an individual is to
determine methods and strategies related to a particular problem and arrive
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for a conclusion rather than demonstrating a result (Savul, 2017). Therefore,
it is considered concerning a problem students face in STEM disciplines that
the 21st-century skills would have a significant impact on finding solutions
to the problems. While developing solutions to these problems, it is stated by
researchers that reflective thinking skill has an important impact. Because of
this, the purpose of this study is to examine the relationship between middle-
school students” STEM attitudes and reflective thinking skills in solving prob-
lems. The research questions that guide this research are as follows: Is there
any difference in the students” level of problem-solving skills in terms of gen-
der and grade level variables?
1. Isthere any difference in the students” STEM attitudes in terms of gen-
der and grade level variables?
2. Isthere a relationship between the students” STEM attitudes and their
reflective thinking skills in solving problems?
3. Are the students’ reflective thinking skills in solving problems a pre-
dictor of their STEM attitude scores?

Method
The Model of the Study

In this study, the survey model which is a descriptive model was used. Sur-
vey models are a research approach that aims at describing the existing situ-
ation as it is. These are studies in which the participants’ views, attitudes, and
skills about a subject or event are determined. Survey studies are defined as
studies which make it possible to give answers to questions such as “at which
phase, at which level, when” and determine in general the characteristics of large
masses (Bliyiikoztiirk, Kilig Cakmak, Akgiin, Karadeniz, and Demirel, 2017).

Data Collection Tools

In this study, the “STEM Attitude Scale” and the “Reflective Thinking Skill
on Problem Solving Scale” were used as the data collection tools. To measure
the students” attitude towards STEM disciplines, the STEM attitude scale was
used. The scale was developed by Faber et al. (2012). The adaptation of the
scale into Turkish and its validity and reliability processes were carried out
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by Yildirim and Selvi (2015). The scale consisted of a total of 37 items and four
sub-dimensions including mathematics, science, engineering and technol-
ogy, and 21st-century skills. The scale is used in the 5 points Likert type, in-
cluding “I totally agree; I agree; Undecided; I don’t agree and I don’t agree.”
The Cronbach alpha value for the whole scale was determined as .94. It was
found to be .89 for mathematics dimension, .86 for the science dimension, .86
for the engineering and technology dimensions, and .89 for the 21st-century
skills. In this study, the Cronbach Alpha value for the whole scale was deter-
mined as .88. It was found to be .84 for the mathematics dimension, .87 for the
science dimension, .85 for the engineering and technology dimensions, and
.88 for the 21st-century skills.

The Reflective Thinking Skill on Problem Solving Scale was developed by
Kizilkaya and Agkar (2009). The scale is a 5 point Likert type and consists of
14 items and 3 sub-dimensions including questioning, evaluation, and rea-
soning. The Cronbach alpha value for the whole scale was.83. It was found to
be .73 for the questioning dimension, .71 for the reasoning dimension, and .69
for the evaluation dimension. In this study, the Cronbach Alpha value for the
whole scale was calculated as.88, while .82 for the questioning dimension, .84
for the reasoning dimension and .84 for the evaluation dimension.

Results

Before the analysis of the data obtained, the normality distribution assump-
tion was checked. For the normality test, a Kolmogorov-Smirnov test was
conducted and the skewness and kurtosis values were examined. As a result,
it was determined that it displayed a normal distribution and the analyses
were carried out accordingly.

Participants

The participants of the study were middle-school students who enrolled in
the Alanya district of the city of Antalya province of the Republic of Turkey
during the 2017-2018 academic year. A total of 576 fifths, sixth, seventh and
eighth-grade students participated voluntarily in the study. Of the 576 stu-
dents, 300 were female and 276 were male. 140 of them were 5th grade, 140
were 6th grade, 160 were 7th grade and 136 were 8th-grade students. While

82 o OPUS © Uluslararasi Toplum Arastirmalari Dergisi



Miicahit Kése - Muhammed Akif Kurtulus - Kadir Bilen

involving the students in the study, the convenience sampling method which
is one of the purposeful sampling methods was used. According to Giirbiiz
and $Sahin (2018), a study group of 576 individuals represents a population of
4250 people with a .01 margin of error. Therefore, it is considered that this
study group will represent the population. The demographic information re-
lated to the participants is given in Table 1.

Table 1. Demographic Information Of The Participants

Grade level Male Female Total
5 65 75 140
6 65 75 140
7 79 81 160
8 67 69 136
Total 276 300 576

The Effect of Gender on Reflective Thinking Skill on Problem Solving

To find out the effect of gender on students’ reflective thinking skills on prob-
lem-solving, the unrelated samples t-test was conducted. The results of the t-
test are given in Table 2.

Table 2. Gender Differences in Problem Solving Skill

Dimensions Gender N X S t df p

Questioning Female 300 3.88 72 2.248 574 026
Male 276 3.58 .85

Evaluation Female 300 3.82 .78 .835 574 405
Male 276 3.70 .89

Reasoning Female 300 3.93 74 2.689 574 .008
Male 276 3.56 .89

According to the obtained results, a significant difference was found in the
questioning dimension (t(574)=2.248, p<.05) and reasoning dimension
(t(574)=2.689, p<.05) in terms of the gender variable. The results also show that
this significant difference is in favor of female students.

The Effect of Grade Level on Reflective Thinking Skills on Problem Solving

To find out the effect of grade level on students” reflective thinking skills on
problem-solving, the one way ANOVA was used. The results are given in
Table 3.
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Table 3. Grade Level Differences in Problem Solving Skill

Dimensions Sum sd Averages F r Significant
of squares of squares difference
Questioning Ingroup 10.967 3 3.656 5th-7th
Between 000 grades
groups 81.246 572 580 6299 5th-8th
grades
Total 92213 575
Evaluation Ingroup 19.501 3 6.500 6th-7th
Between g; 246 572 580 foon 000 grades
groups
Total 100.746 575
Reasoning Ingroup 3.137 3 1.046 -
Between o 356 572 695 1504 216
groups
Total 100.493 575

It was analyzed whether the students’ reflective thinking skills on prob-
lem-solving changed according to the grade level variable or not. As a result
of the analysis, a significant difference was found in the questioning [F(3-572)=
6.299, p<.05] and evaluation [F(s572)= 11.201, p<.05] dimensions. In light of the
Bonferonni test which was used to determine differences among groups, stu-
dents” average points ranged were found to be 5th-grade students (e=4.15)
and 7th-grade students ( x=3.40), and 5th-grade students ( x=4.15) and 8th-
grade students ( X=3.64) in the questioning dimension. In the evaluation di-
mension, the average points were found to be for 6th-grade students (x=3.91)
and 7th grades (x=3.22).

The Effect of Gender on STEM Attitude

To control whether the students” STEM attitudes changed according to the
gender variable, the unrelated samples t-test was run. The results are given
in Table 4.

Table 4. Gender Differences in STEM Attitudes

Dimensions Gender N X S t df p

Mathematics Female 300 3.37 1.01 862 574 390
Male 276 323 92

Science Female 300 3.64 .84 470 574 639
Male 276 3.58 .75

Engineering and Female 300 3.60 .67 3.082 574 002

Technology Male 276 3.99 .86

21st Century Skills Female 300 4.15 .65 1.279 574 203
Male 276 4.00 .78
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As can be seen from Table 4, a significant difference was found for the
dimension of engineering and technology (t(s74)=3.082, p<.05). This difference
was in favor of males.

The Effect of Grade Level on STEM Attitude

One way ANOVA was used to determine whether grade level affects STEM
attitudes. The results of this test are shown in Table 5.

Table 5. STEM Attitudes in terms of the Grade Level

Dimensions Sum sd  Average F P Significant
of of difference
squares squares
Mathematics  Ingroup 14.540 3 4.847 5.631 001  6th-7th grades
Between groups  120.509 572 861 7th-8th grades
Total 135.049 575
Science Ingroup 924 3 .308 472 702
Between groups ~ 91.248 572 652
Total 92.171 575
Engineering Ingroup 5.225 3 .308 2.865 069
and Between groups  85.093 572 652
Technology ~ Total 90.318 575
21st Century _ Ingroup 6423 3 2.141 4.385 006  6th-7th grades
Skills Between groups  68.362 572 488 7th-8th grades
Total 74.785 575

Analyses show that there is a significant difference in the dimensions of
mathematics [F(3-572)= 5.631, p<.05] and 21st-century skills [F(3-572)= 4.385,
p<.05]. To determine differences among groups, the Bonferonni test was con-
ducted. According to this test, the differences were between sixth grade
(x=3.63) and seventh grades (x=2.83) and seventh grade (x=2.83) and eight
grade students (x=3.54). In the dimension of 21st-century skills, these differ-
ences were between sixth grade(x=4.19) and seventh-grade students (x=3.74)
and seventh grade ( x=3.74) and eight grade students (x=4.25).

The Relationship between Reflective Thinking Skill on Problem Solving and
STEM Attitudes

To determine whether there is a relationship between students” STEM atti-

tudes and their reflective thinking skills on problem-solving, a correlation
analysis was run. The results are given in Table 6.
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Table 6. Correlation Analysis of STEM Attitudes and Reflective Thinking Skills on Prob-
lem Solving

Questioning Evaluation Reasoning
STEM Attitude Pearson Correlation 73 .69 68

When Table 6 is analyzed, it can be noted that there is a linear, positive,
and strong relationship between students” STEM attitudes and their reflective
thinking skills on problem-solving.

Regression Analysis

In the study, to determine whether students’ reflective thinking skills on
problem-solving is a predictor for their STEM attitudes, a simple linear re-
gression analysis was conducted. The results are given in Table 7.

Table 7. Regression Analysis on STEM Attitudes and the Reflective Thinking Skill on

Problem Solving
Predictor R R2 Estimated Corrected R2 B F B P
Variable Standard Error
STEM 735 540 480 539 840 425231 735  .000
Attitude

As can be seen from Table 7, it can be concluded that there is a significant
relationship between attitudes toward STEM and reflective thinking skills on
problem-solving scores. According to this finding, reflective thinking skill on
problem-solving scores is a significant predictor of STEM attitude (R =.735,
R? = 540, p<.05). The students’ reflective thinking skills in problem-solving
explain 54% of their STEM attitudes. According to the results of the simple
linear regression analysis, the regression equation is as follows:

STEM Attitude Score = (.840 x Reflective Thinking Skill on Problem Solv-
ing Score) +.650.

Results and Discussion

In the study, the relationship between middle-school students” STEM atti-
tudes and their reflective thinking skills on problem-solving was examined.
In light of the obtained findings, the following results were reported. First, it
was revealed that the students’ reflective thinking skills on problem-solving
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show differences in terms of gender. In the questioning and reasoning dimen-
sions, a significant difference was reported in favor of female students. Ac-
cording to grade levels, a difference was found in the questioning and evalu-
ation dimensions. It was also found that female students were better com-
pared to males in explaining a given situation presented to them. Although a
significant difference was not found in the evaluation dimension, the average
scores of females were higher compared to males. In light of these findings, it
can be concluded that female students’ reflective thinking skills on problem-
solving were higher compared to males. When an analysis was conducted on
grade levels, a significant decrease was found in students” average scores in
questioning and devaluation dimensions as their grade level increase.

Besides, it was found that lower grade students had higher reflective
thinking skills in terms of thinking about a problem. This result is similar to
the findings of previous research. For example, Morrison (2006) reported that
students’” problem-solving skills had developed they faced problems devel-
oped in STEM education. Acar, Tertemiz, and Tasdemir (2018), in a study
conducted on fourth-grade primary school students, they found that STEM
education had a significant effect on developing students’ problem-solving
skills. In light of findings from previous research and our current study, it can
be concluded that, as students’ grade level increases, their focus on general
exams may have led to the development of their problem-solving skills. Thus,
when considering the dimensions of reflective thinking skills toward prob-
lem-solving, it can be noted that the process is more at the forefront than the
result.

The results also revealed a significant difference in students” STEM atti-
tudes in terms of gender. This difference in engineering and technology di-
mensions was in favor of male students. In the analysis related to the grade
level variable, significant differences were found in mathematics and 21st-
century skills. When the students” STEM attitude scores were analyzed, alt-
hough a significant difference was not found except for the engineering and
technology dimensions, female students” attitudes were higher than males. In
addition to this finding, sixth and eighth-grade students” attitudes were
higher in mathematics and 21st-century skills dimensions. When the stu-
dents’ scores in science and engineering and technology dimensions were an-
alyzed, it was found that 5th and 8th-grade students had had higher attitudes.
Besides students’ 21st-century skill scores in all grade levels were much
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higher than other dimensions. In a study by Giizey, Harwell, and Moore
(2014), their findings revealed that students in STEM-focused schools had
more positive attitudes toward STEM and STEM careers than students in
non-STEM-focused schools. In this study, students’ attitudes regarding 21st-
century skills were found to be higher than the other three dimensions in the
attitude scale. One possible reason for this result may stem from that 21st-
century skills are perceived more generally and comprehensively than other
dimensions in the scale.

Another result of this study is that students who have higher attitudes to-
ward STEM pose high reflective thinking skills on problem-solving. In addi-
tion, as a result of the regression analysis, students’ reflective thinking skills
had a significant effect on their STEM attitude scores.

In light of the aforementioned results, we propose some implications for
researchers and further studies. First, specific activities that can encourage
students to develop reflective thinking skills may increase their attitudes to-
wards STEM subjects. Hence, teachers and scholars should focus more on
these activities that would help to develop their students” reflective thinking
skills in their teaching. Second, the present study has focused on reflective
thinking skills, problem-solving, and attitudes toward STEM education. Fur-
ther studies should be conducted to examine the effect of other skills on stu-
dents’ attitudes toward STEM.
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Abstract

The main aim of this study is to determine the factors affecting social work students’ attitudes towards
seeking psychological help and their self-esteem; and to determine the relationship between self-stigma and
self-esteem. In this study, quantitative research method was used. This descriptive and cross-sectional study
was conducted with the 1st, 2nd, 3rd and 4th-grade students of Ankara University, Faculty of Health Scien-
ces, Department of Social Work. A total of 398 students volunteered to take part in the study. In this study,
there were closed-ended questions with regard to the socio-demographic attributes of the students and the
factors that may have an impact on seeking psychological help (14 questions). In addition to this, data were
gathered by the “Self-Stigma of Seeking Psychological Help Scale” and the “Rosenberg Self-Esteem Scale”.
In this study, a t-test was used in the data analysis, descriptive statistics were used in determining the
percentages and frequencies and Pearson correlation was used to calculate the relationship between scale
scores. It was found that there is a negative weak correlation between the scores of the self-stigma of seeking
psychological help scale and the self-esteem scale. It is recommended to reinforce the self-esteem of the social
work students, who participated in the study, during the education process, to determine the factors that
hinder the psychological help-seeking behaviors of the students and to work on eliminating these barriers.

Keywords: Self-esteem, psychological help-seeking, self-stigma, social work, student.
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Sosyal Hizmet B6liimii Ogrencilerinin
Psikolojik Yardim Aramada Kendini Damgalama
Durumunun ve Benlik Saygisinin Belirlenmesi

Oz

Calismamn temel amaci, sosyal hizmet boliimii 6grencilerinin psikolojik yardim aramalarina ve benlik
saygisina etki eden faktorlerin belirlenmesi; kendini damgalama ve benlik saygilart arasindaki iliskinin
belirlenmesidir. Arastirmada nicel arastirma yontemi kullamlmigtir. Tanimlayici ve kesitsel nitelikteki
bu calisma Ankara Universitesi Saglik Bilimleri Fakiiltesi Sosyal Hizmet boliimii 1., 2., 3. ve 4. simif
ogrencileri ile yapilmistir. Toplamda 398 dgrenci arastirmaya katilmaya goniillii olmustur. Calismada
ogrencilerin sosyo-demografik ozelliklerini iceren ve psikolojik yardim aramalarina etki edebilecek
faktorlerin yer aldigi kapali uglu sorular yer almaktadir (14 soru). Ayrica Psikolojik Yardim Aramada
Kendini Damgalama Olgegi ve Rosenberg Benlik Saygist Olgegi ile veriler toplanmistir. Verilerin
degerlendirilmesinde t testi, yiizdelik ve sikliklarin belirlenmesinde tammlayici istatistikler, olgek
puanlar1 arasindaki iligkinin hesaplanmasinda pearson korelasyon kullamilmistir. Katilimcilarin benlik
saygist ve psikolojik yardim aramada kendini damgalama 6lcegi puanlart arasinda negatif yonde zayif
diizeyde bir iliski oldugu saptanmgstir. Arastirmaya katilan sosyal hizmet boliimii 0grencilerinin
egitim siirecinde benlik saygisinmin desteklenmesi, psikolojik yardim arama davranislarini engelleyen
faktorlerin belirlenmesi ve bu engellerin ortadan kaldirilmasima yonelik ¢alismalarin yapilmas: éneril-
mektedir.

Anahtar Benlik saygist; Psikolojik yardum arama, kendini damgalama, sosyal hizmet, 3renci.
Kelimeler:
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Determining of Self- Stigma and Self-Esteem of Social Work Department Students in
Seeking Psychological Help

Giris

In Turkey where the young population ratio is relatively higher, problems
of youth arising from “adolescence period” are gradually increasing also
with the effect of psycho-social problems (Tuncay, 2011). In this context, it is
highly important to understand the extent of the help-seeking behaviors of
young people for their existing problems. Social work is a profession which
requires direct contact with disadvantaged groups (Duyan, 2010). Therefore,
in determining the needs and problems of the disadvantaged groups, the
social worker can guide the practice in accordance with his/her personal
characteristics besides his/her knowledge, skills and value basis. In this sen-
se, it is necessary to understand the methods that social work students and
social workers try to use in order to solve their own problems and whether
they seek psychological help. Considering the practices that social work
students will do after graduation, it is very important for them to make eva-
luations about their existence, to develop self-awareness on their problems
and not to hesitate to seek help for their problems during their undergradu-
ate education.

University Students’ Self-Stigma Status in Psychological Help-Seeking

University life is a period in which the individuals step into young adult-
hood, gain new experiences and face with some problems (Karatas and Gi-
zir, 2013). In a general way, university students may consult non-
professional sources when they face with a problem (Koydemir, Erel, Yu-
murtact and Sahin, 2010; Topkaya and Meydan, 2013). Individuals tend to
seek professional help where the informal support mechanisms are ineffec-
tive. In some studies, it is stated that university students avoid getting pro-
fessional help when they face with different problems despite the need for
professional help (Stallman and Shochet, 2009; Koydemir Ozden, 2010).
Psychological help-seeking is “the assistance and support wanted by indi-
viduals aiming to get rid of the problems that they are unable to overcome,
from professional or non-professional individuals who engage in this mat-
ter” (Husaini, Moore and Cain, 1994). Difficulties in understanding the bar-
riers to help-seeking behavior may be related to the nature of the relations-
hip between specific barriers and help-seeking behavior. Because the barri-
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ers to help-seeking behavior are complex and may be internal and external
(Peppin, Segal and Coolidge, 2009). Fischer and Turner (1970) stated that the
inability of the internal sources of individuals to solve the problem leads
them to external sources.

There are so many problems experienced by university students. These
problems include developmental problems, situational problems, depres-
sion, academic problems, relationship problems, stress and anxiety, family
problems, physical problems, suicidal thoughts, smoking and substance use,
eating disorders, chronic mental problems, etc. (Benton, Robertson, Tseng,
Newton and Benton, 2003). These problems of university students that are
encountered in various areas lead them to seek help. University students
may need professional help in solving the problems that they experienced.
However, despite the need for professional psychological help, individuals
may avoid seeking help. Labeling, stigmatization, and shame are among the
most important reasons for avoiding psychological help-seeking (Kocaba-
soglu and Aliustaoglu, 2003). However, there are many researchers who
emphasize the cultural elements as the reason for avoiding help-seeking
behavior of individuals (Egisdottor and Gerstein, 2009; Vogel, Wester, Wei
and Boysen, 2005; Cheng et al., 2013). The attitudes of individuals for see-
king professional psychological services are related to the perception of the
need for psychological help and the stigmatization tolerance related to the
search for such services (Fischer and Turner, 1970; Masuda, Anderson and
Edmonds, 2012). Help-seeking behavior is structured by psycho-social and
cultural factors (Rogler and Cortes, 1993). Andoh-Arthur, Asante and Osafo
(2015) stated that the awareness that there is a problem and the decision that
help is necessary does not comprehensively explain the intentions of uni-
versity students to seek help. Considering the literature on this matter, it is
seen that gender (Chang, 2007); desire or intention to seek psychological
help (Vogel et al., 2005; Vogel et al., 2007); self-stigma (Topkaya, 2014) and
social stigma (Heath et al., 2016; Topkaya, 2014) are among the factors that
affect the students’ psychological help-seeking behavior.

The fear of stigmatization, which is among the factors that affect univer-
sity students” seeking or getting help behavior, can be considered as a reflec-
tion of society’s intention or attitudes about getting professional help on
individuals (Kakhnovets, 2011). In the context of the cultural characteristics
of Turkish society, it is possible to say that any problems experienced by
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individuals are tried to be solved in the family system or in the presence of
social support systems such as the friends and the close environment of the
individual. Therefore, in some communities getting professional help can be
found bizarre and the individuals getting professional can be stigmatized.
When the related literature is reviewed, it is seen that there are studies sup-
porting this view stating that one of the most important variables that hin-
der the behavior of getting help is stigmatization (Vogel et al., 2007; Vogel et
al., 2005; Corrigan, 2004; Chang, 2007). Self-stigmatization of the individual
is one of the factors that can be considered as a reflection of social stigma
and a barrier hindering the help-seeking behavior. The individual, who is
affected by the socio-cultural characteristics of the society and who also af-
fects society, can internalize the anxiety of social stigma and develop negati-
ve beliefs about getting help. Some authors state that one of the important
factors affecting the help-seeking behavior of university students is self-
stigmatization (Vogel et al., 2007; Vogel et al., 2005; Topkaya, 2014). It can be
said that social stigma and self-stigma vary between genders. The main
causes of this situation include the roles that society assigns to the gender
and the internalization of these roles by women and men. It can be said that
in particular, the concept of “being strong” attributed to men by the society
resulting in solving problems without help and the concept of “being emo-
tional” attributed to women resulting in being in need of help affect the
help-seeking behavior of individuals. Thus, there are some studies suppor-
ting this view (Ozbay, Terzi, Erkan and Cankaya, 2011; Topkaya, 2014; Ma-
suda, Suzumura, Beauchamp, Howells, and Clay, 2005; Kalkan and Odaci,
2005; Chang, 2007). In Ozbay et al. (2011)’s research, gender has emerged as
an important factor affecting the help-seeking attitude. This finding obtai-
ned from the research shows that female students’ help-seeking attitude is
more positive than male students. In Topkaya (2014)'s research, it was found
that self-stigma and social stigma perception due to psychological help were
higher in males than females.

However, some authors state that low self-esteem is among the factors
affecting the help-seeking behavior of individuals (Andoh-Arthur, Asante
and Osafo, 2015; Kroska and Harkness, 2008; Sezer and Giilleroglu, 2016;
Dwyer et al., 2013; Cakar and ikiz, 2016; Lysaker, Roe, Ringer, Gilmore and
Yanos., 2012). In addition, there are studies reporting that being a woman
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and the help-seeking tendency is related to the positive help-seeking attitu-
de (Masuda et al., 2005; Masuda, Anderson and Edmonds, 2012).

The Importance of Psychological Help-Seeking Behavior for Social Work
Students

As a result of the literature review, it was seen that there are many factors
affecting the help-seeking behavior of university students such as demog-
raphic, individual and environmental factors (Vogel et al., 2005). However,
it is very important to determine the level of getting professional help beha-
vior of the university students studying social work which is a profession
concerned with helping, and the factors affecting the seeking or getting help
behavior. Additionally, determining the help-seeking behavior of social
work students who have received social work training and who will give
professional assistance to the clients after graduation is also important in
terms of determining the positive outcomes of social work education in the
social order in which the gender perspective is dominant.

Working with disadvantaged groups requires social workers to know
themselves well, to make existential considerations, to be aware of their
problems and not to hesitate to seek help. Even though the social work cur-
riculum includes the courses based on information, skills and values about
the needs and problems of disadvantaged groups, awareness of social work
students on themselves and their problems and getting professional help
where necessary is important as a priority. In this context, determining the
relationship between self-stigma and self-esteem in professional help-
seeking in social workers working directly with the client group is of great
importance in terms of the quality of the helping relationship with the client.

Objectives of the study: Proportion of young people in the total population
in Turkey is 16.1. (TUIK, 2018). The needs and problems of young people
are also differentiating in a society that is constantly changing and getting
more complicated. In particular, university students who go from one place
to another and live as an individual during their university education can
avoid seeking professional help when they face with any problems. There-
fore, students who primarily use social support systems may refuse to get
professional help even when the problem starts to become complicated. It
can be said that the values adopted by the society, cultural characteristics,
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gender roles, personal characteristics and etc. are among the reasons for this
situation (Vogel et al., 2007; Vogel, Bitman, Hammer, & Wade, 2013). Social
work including micro, mezzo and macro level interventions is a profession
that provides professional help to individuals who have problems and are
in need of help and support. When it is considered that the university stu-
dents studying in the social work department will work with disadvantaged
individuals and groups after graduation, primarily they should not avoid
from seeking professional help for their own problems and should be open
to any professional support. Therefore, it is very important to evaluate the
issues hindering the help-seeking behavior of social work department stu-
dents. By recognizing these issues, necessary arrangements can be made in
the social work education curriculum to eliminate the factors that hinder the
professional help-seeking behavior of social work students.
Research questions
e  What are the factors that affect the psychological help-seeking behavior
of social work students?
e What are the factors that affect the self-esteem of social work students?
o s there a relationship between social work students' self-stigmatization
behavior and self-esteem in psychological help-seeking?
e Do all of these situations differ according to what grade are the social
work students in?
e s there a relationship between the demographic characteristics of the
students of social work students and help-seeking behavior or self-
esteem?

Methodology
Design and Settings

The participants of the researchwas comprised of social work students en-
rolled in Ankara University, Faculty of Health Sciences, Department of So-
cial Work (N = 398). The main reason why this study is done with the social
work students is that social work is a profession requiring to work directly
with people and serve them. Within this scope, the main aim of this study is
to determine the factors affecting the 1st, 2nd, 3+ and 4*-grade social work
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students’” attitudes in psychological help-seeking and their self-esteem; and
the relationship between self-stigma and self-esteem.

In this study, quantitative research method was used. This descriptive
and cross-sectional study was conducted with the 1st, 2nd, 34 and 4t-grade
students of Ankara University, Faculty of Health Sciences, Department of
Social Work between 1-20 June 2018. A total of 398 students from the De-
partment of Social Work volunteered to participate in the study. The per-
mission of the institution and the written consent of the students who parti-
cipated in the research were obtained.

Data collection and measures

The data were collected using the questionnaire form. The questionnaire
form consists of three parts. These sections are closed-ended questions with
regard to the socio-demographic attributes of the students, Self-Stigma of
Seeking Psychological Help Scale and Rosenberg Self-Esteem Scale.

Self-Stigma of Seeking Psychological Help Scale: Self-Stigma of Seeking
Psychological Help Scale, which is a five-point Likert type developed by
Vogel et al. (2006) consists of 10 items and has a single-factor structure.

The total score that can be obtained from the scale varies between 10 and
50. Turkish validity and reliability studies of the scale were carried out by
Topkaya for the first time. Another adaptation study of the scale with Tur-
kish students was carried out by Acun Kapikiran and Kapikiran (2013).

In this study, Cronbach’s alpha value of “Self-Stigma of Seeking Psycho-
logical Help Scale” was found to be 0.749.

Rosenberg Self-Esteem Scale: Rosenberg Self-Esteem Scale developed by
Rosenberg (1965) is a 4-point Likert scale (1 = strongly disagree to 4 =
strongly agree) with 10 items. A high score obtained from the scale implies a
higher level of self esteem. Validity and reliability studies of Turkish version
of Rosenberg Self-Esteem Scale were carried out by Cuhadaroglu (1986).
Scale scores were between 0 and 30, with 30 representing the maximum
level of self-esteem (Cuhadaroglu 1986). The reliability coefficient of the
tools was 0.71.
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In this study, Cronbach’s alpha value of “Rosenberg Self-Esteem Scale”
was found to be 0.85

Statistical analyses

SPSS 16.0 Statistical Program was used to analyze the data. In the evaluation
of research results p <0.05 and lower values were considered statistically
significant.

Descriptive statistics were used to determine the number and percentage
distributions, means and standard deviations in the evaluation of the desc-
riptive data. Skewness and kurtosis values were used to determine if the
data showed normal distribution. It was determined that the data had a
normal distribution. Tabachnick and Fidell (2013) stated that the scale scores
have favorable conditions for the normal distribution parameters when the
skewness and kurtosis coefficients change between +1.5 and -1.5. Since the
data are homogeneous, student's t test was used to compare two groups,
and one-way ANOVA was used to compare multiple groups. In groups
with three or more variables, the Tukey HSD test was used to find the group
that made the difference when the data was homogeneous.

Pearson correlation was used to calculate the relationship between scale
scores.

Cronbach’s alpha value of “Self-Stigma of Seeking Psychological Help
Scale” was found to be 0.749 and Cronbach’s alpha value of “Rosenberg
Self-Esteem Scale” was found to be 0.85.

Limitations

The results of this study may give a picture of the general characteristics of
the sample group. However, the results cannot be generalized to all social
work students.

Findings

Table.1. Distribution of scores related to Self-Stigma of Seeking Psychological Help Scale
and self-esteem scales

N Mean SD skewness kurtosis
Self-Stigma of Seeking Psychological 550 23.957 5687 0074 0506
Help Scale
Self-Esteem Scale 398 31115 5200  -0341 0221
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The mean score of the “Self-Stigma of Seeking Psychological Help Scale”
of the participants was found to be 23.957 + 5.687 (min:10, max:49). The
mean score of the self-esteem scale of the participants was found to be
31.115 + 5.200 (min:14, max:40), (Table 1).

Table 2. Descriptive properties

Variable N %
Sex

Female 287 72.1

Male 111 27.9
Grade

1st Grade 139 349

2nd Grade 73 183

3rd Grade 118 29.6

4th Grade 68 172
Place of birth

City 243 61.1

District 125 314

Village 30 7.5
Place of longest residence

City 246 61.8

District 110 27.6

Village 42 10.6
Income status

My Income is Less Than My Expense 136 34.3

My Income is Equal to My Expense 219 55.1

My Income is More Than My Expense 42 10.6
Status of Getting Professional Psychological Help So Far

Yes 64 16.1

No 334 83.9
Status of Getting Psychological Help in Family and Relatives

Yes 91 229

No 307 77.1
Status of Getting Psychological Help When Needed

Yes 340 85.4

No 57 14.6
The Person Whom is Preferred to Get Psychological Help When Needed

I get professional psychological help 283 71.1

I get psychological help from my close ones 115 289
Member of Profession Whom is Preferred to Get Psychological Help When Needed

Social Worker 34 8.5

Psychologist 52 13.1

Psychiatrist 38 9.5

Psychiatric Nurse 23 5.77
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The students participating in this study consisted of 72.1% women and
27.9% men. It was determined that 61.1% of the participants were born in
the city and 7.5% were born in the village. It was found that 61.8% of the
participants spent most of their lives in the city and 10.6% of them in the
village. 18.3% of the students are in 2nd grade and 17.2% were in 4th grade.
It was determined that 55.1% of the participants” incomes are equal to their
expenses (Table 2).

It was determined that 83.9% of the participants did not get any professi-
onal help so far, and 22.9% of the participants have family members and
relatives who get psychological help. It was determined that 14.6% of the
participants do not want to get help even if they need help. And 8.5% of the
participants stated that they want to get help from the social worker, 13.1%
from the psychologist, 9.5% from the psychiatrist and 5.77% from the psyc-
hiatric nurse (Table 2).

It was determined that there was no significant difference between the
factors such as the place of birth of the participants, the longest place of resi-
dence, income status, and “Self-Stigma of Seeking Psychological Help Sca-
le” score of the participants. (p> 0.05), (Table 3).It was determined that there
is a significant difference between the “Self-Stigma of Seeking Psychological
Help Scale” scores of women and men (t= -3.791, p= 0.0001). It was determi-
ned that this difference results from the fact that the self-stigmatization scale
scores of women are lower compared to men (p <0.05), (Table 3).

It was determined that there is a significant difference between the “Self-
Stigma of Seeking Psychological Help Scale” scores of the students who are
in different grades (F=5.757, p= 0.001). It was determined that this difference
results from the fact that third-grade students’ scores are higher than the
second-grade students’ scores (p<0.05), (Table 3).

It was determined that the participants, who do not have any family
members or relatives getting psychological help, have higher scores in the
“Self-Stigma of Seeking Psychological Help Scale” (t =-2.004, p= 0.046), (Tab-
le 3). It was determined that the participants, who think to get psychological
help from a professional when they need, have lower scores in the “Self-
Stigma of Seeking Psychological Help Scale” (t=3.294, p=0.001).

104 ¢ OPUS © Uluslararasi Toplum Arastirmalari Dergisi



Fulya Akgiil Gok - Eda Ozge Yazgan - Tugba Altuntas - Veli Duyan

Table 3. Comparison of the socio-demographic attributes and “Self-Stigma of Seeking
Psychological Help Scale” scores of the participants

Variable N Mean SD Evaluation
Sex
Female 287 23.296 5.3%4 =3.791
Male 111 25.666 6.081 p=0.0001
Grade
1st Grade 139 23.712 5.433
2nd Grade 73 22411 5.233 F=5.757
3rd Grade 118 25.610 5.871 p=0.001
4th Grade 68 23.250 5.759
Place of Birth
Cl.ty ' 243 23.559 5.768 F=1.666
District 125 24464 5451 p=0190
Village 30 25.066 5.868
Place of Longest Residence
City 246 23.739 5.691
District 110 24272 5.429 F0478
. p=0.621
Village 42 24.404 6.367
Income status
My Income is Less Than My Expense 136 24.029 5.551 F=1.236
My Income is Equal to My Expense 219 24.164 5.642 p =O:292
My Income is More Than My Expense 42 22.666 6.365
Status of Getting Professional Psychological Help So Far
Yes 64 22.687 5.497 =-1.957
No 334 24.200 5.699 p=0.051
Status of Getting Psychological Help in Family and Relatives
Yes 91 22912 5.743 =-2.004
No 307 24.267 5.643 p=0.046
The Person Whom is Preferred to Get Psychological Help When Needed
I get professional psychological help 283 23.34 5.70 =-3.294
I get psychological help from my close ones 115 25.38 5.34 p=0.001
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Table 4. Comparison of the Socio-demographic Attributes and “Self-Esteem Scale” Scores

of the participants
Variable N Mean SD Evaluation
Sex
Female 287 31.324 5.229 =1.287
Male 111 30.576 5.108 p=0.199
Grade
1st Grade 139 30.906 5.421
2nd Grade 73 32.219 4.845 F=4.878
3rd Grade 118 29.915 4.899 p=0.002
4th Grade 68 32.441 5.178
Place of Birth
City 243 31.353 5211
District 125 30.816 5.019 F0.720
. p=0.488
Village 30 30.433 5.870
Place of longest residence
Clty . 246 31.248 5225 F=0.360
District 110 31.045 4.799
. p=0.698
Village 42 30.523 6.081
Income status
My Income is Less Than My Expense 136 30.610 5.636 F=4.489
My Income is Equal to My Expense 219 31.013 4.955 P 0:0 12
My Income is More Than My Expense 42 33.309 4.566
Status of Getting Professional Psychological Help So Far
Yes 64 31.359 5.075 =0.409
No 334 31.068 5.230 p=0.683
Status of Getting Psychological Help in Family and Relatives
Yes 91 30.637 5.258 =0.999
No 307 31.257 5.183 p=0.319
The Person Whom is Preferred to Get Psychological Help When Needed
I get professional psychological help 283 31.29 5.095 =1.121
1 get psychological help from my close ones 115 30.65 5464 p=0.263

There is no significant difference between the participants' gender, place
of birth, longest place of residence, professional psychological help so far,
psychological help status in families and relatives, psychological help status
when needed and “Self-Esteem Scale” scores (p> 0.05), (Table 4).

and There is a significant difference between the self-esteem scores of the
students who are in different grades (F= 4.878, p= 0.002). It was determined
that this difference results from the fact that fourth-grade students” scores
are higher than the third-grade students” scores (p <0.05), (Table 4).

A significant difference was found between the self-esteem scale scores
of the students whose income status are different (F= 4.489, p= 0.012). It was
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determined that this difference results from the fact that the self-esteem
scale scores of the group whose incomes are less than their expenses are
lower than the scores of the group whose incomes are higher than their
expenses (Table 4).

4

Table 5. The relationship between “Self-Stigma of Seeking Psychological Help Scale
and “Rosenberg Self-Esteem Scale” scores

Self-Esteem Scale
N 398
Self-Stigma of Seeking Psychological Help Scale r -0.360
P p=0.0001

A weak negative correlation was found between the “Self-Esteem Scale”
and “Self-Stigma of Seeking Psychological Help Scale” scores of the partici-
pants (r =-0.360, p= 0.0001), (Table 5).

Discussion

In this study, the factors affecting the psychological help-seeking behavior
and self-esteem of the 1%, 2nd, 31 and 4*-grade social work students were
evaluated. It was also evaluated whether there is a relationship between
self-stigma and self-esteem in psychological help-seeking. Social work is a
profession doing micro, mezzo and macro level interventions to help indi-
viduals in order to improve their well-being and to determine and overco-
me their problems and to develop their coping skills. Although the theoreti-
cal knowledge is very important to be able to help or assist a person, first the
social worker should be well aware of his/her life and should be able to get
help from a professional when needed. Thus, it can be said that the quality
of the service provided to the individuals will increase. Within this scope,
determining the factors affecting the social work students” psychological
help-seeking behavior and self-esteem, and the negative elements as well
and carrying out studies for students accordingly will also increase the ef-
fectiveness of social work interventions.

When the findings of this study were examined, it was seen that a great
majority of the students (83.9%) did not get any professional help. Similarly,
it was seen that the majority of the families and relatives of the participants
did not get professional help so far. Considering the status of getting psyc-
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hological help when needed, it was seen that a great majority of the partici-
pants said “Yes” and stated that they want to get professional psychological
help. In Turkish society especially within the context of gender roles, identi-
fication of seeking and getting professional help behavior with the concepts
such as “weakness, insufficiency”, may cause individuals to have reserva-
tions about getting professional help. However, according to the findings of
this study, it is considered as a positive result that most of the social work
students want “to seek professional help in case of need”. In a study, it is
stated that getting help is considered as an indicator of weakness and this
situation hinders the help-seeking behavior (Vogel, Wade and Haake, 2006).

When the participants were asked which professional they primarily
want to get help when they need, it was seen that the professionals that the
students wanted to get help were a psychologist, a psychiatrist, a social
worker and a psychiatric nurse, respectively. Even though social work is a
profession doing micro, mezzo and macro level interventions and working
in close contact with the individuals, it was seen that the social work stu-
dents primarily want to get professional help from the psychologist.

It was determined that self-stigma scale score of women is lower than
men’s scores. According to this finding, it can be said that as the self-stigma
level of men increases, their help-seeking behavior decreases. In this regard,
traditional roles such as “being strong”, “not being in need of help” that are
attributed to men by society within the context of gender roles, may cause
men to be less willing to get help than women. In other words, seeking help
and getting help behaviors are perceived as “weakness”. Avoidance of the
help-seeking behavior of the social work department students, especially
who will work with all disadvantaged groups, and their high self-stigma
scores suggest that they may have internalized gender roles. This situation
may be negatively reflected in the intervention process of the male students
with the clients. In some studies, it was stated that gender is an important
variable in help-seeking behavior and that women's thoughts and attitudes
towards seeking psychological help are more positive than men (Johnson,
2001; Vogel et al., 2010; Topkaya, 2014; Erkan, Ozbay, Cihangir-Cankaya
and Terzi, 2012; Ozbay et al., 2011; Pederson and Vogel, 2007; Tiirkiim, 2005;
Masuda et al., 2005; Masuda et al., 2012).

It was determined that there is a significant difference between the “Self-
Stigma of Seeking Psychological Help Scale” scores of the students who are
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in different grades. It was determined that this difference results from the
fact that third-grade students’ scores are higher than the second-grade stu-
dents” scores. In contrast to the results of this study, it was determined in
another study that the older students have more positive help-seeking be-
haviors compared to the younger students (Masuda et al., 2012).

It was determined that the participants, who do not have any family
members or relatives getting psychological help, have higher scores in the
“Self-Stigma of Seeking Psychological Help Scale”. Psychological diseases
are more exposed to social stigma than other diseases. This situation may
affect the seeking and getting psychological help behavior of individuals.

Considering that individuals whose family members or relatives got
psychological help before have a prediction and experience about the pro-
cess of help-seeking, it may be said that their self-stigma attitude will be
lower. In fact, in some studies, it was seen that the individuals who got
psychological help before or witnessed the family members seeking psycho-
logical help, lean toward getting psychological help (Sezer and Giilleroglu,
2016; Masuda et al., 2005; Erkan et al., 2012; Kakhnovets , 2011; Cebi, 2009;
Masuda et al., 2012; Tiirkiim, 2001). Contrary to this, in some studies, it has
been stated that prejudices of the society about psychological disorders are
internalized by individuals and this situation causes self-stigma of indivi-
duals (Kaplan, Vogel, Gentile, and Wade, 2011; Hackler et al., 2010; Vogel et
al., 2013). Some authors have reported that individuals” experiences of get-
ting psychological help and social stigma affect their attitudes of getting
psychological help (Kakhnovets, 2011; Vogel et al., 2005).

It was determined that the participants, who think to get psychological
help from a professional when they need, have lower scores in the “Self-
Stigma of Seeking Psychological Help Scale” when needed were less likely
to have a self-stamping scale score in seeking psychological help. Some aut-
hors stated that individuals do not want to get psychological help due to the
reasons such as avoiding the exposure to society’s negative attitudes and
behaviors towards psychological disorders (Fischer and Turner, 1970; Ma-
suda et al., 2012) and the risk of losing people in their social environment
(Held and Qwens, 2013).

A weak negative correlation was found between the “Self-Esteem Scale”
and “Self-Stigma of Seeking Psychological Help Scale” scores of the partici-
pants. In other words, it can be said that the self-stigma behavior in seeking
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psychological help will decrease among the students who have high self-
esteem. Some authors stated that there is a significant relationship between
self-stigma and self-esteem (Corrigan and Watson, 2002; Lysaker et al.,
2012). However, some authors stated that self-esteem was an important
psychological barrier to seek help from non-professional sources such as
family and friends. They also stated that high self-esteem is related to the
positive self-image of the individual and therefore the individual does not
tend to help-seeking behavior (Vogel et al., 2007).

It was determined that the grades of the students affect their self-esteem
scores and there is a significant difference between the self-esteem scores of
the students who are in different grades. It was determined that this diffe-
rence results from the fact that fourth-grade students” scores are higher than
the third-grade students” scores. According to this result, it can be said that
having almost completed the social work education process has positive
effects on students’ self-esteem.

A significant difference was found between the self-esteem scale scores
of the students whose income status are different. As a matter of fact, it is
seen that the students whose incomes are higher than their expenses have
higher self-esteem than the students whose incomes are less than their
expenses. In this context, it can be said that the economic situation affects
the psycho-social processes of individuals.

In accordance with the results of this study, it is very important to set up
a curriculum that enables social work students to recognize themselves and
determine the factors that may be a barrier to psychological help-seeking
behavior during their education.

Conclusion

According to the results of this study, it is seen that a great majority of the
social work students do not get any professional help. One of the factors
that are considered to be effective on this result is that most of the family
members and relatives of these students did not get any professional help so
far in their lives. Within the context of the cultural characteristics of Turkish
society, it is seen that individuals primarily consult social support systems
when they face with a problem and they try to solve the problem especially
within the family.
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It is seen that most of the students prefer to get help from psychiatrists
and psychologists in case they want to get professional help. It may be tho-
ught that the social work students’ satisfaction level of their education may
affect which member of profession they will primarily consult to get psyc-
hological help when needed.

According to the results of this study, it is seen that gender affects the
self-stigma score in help-seeking. According to this result, it is seen that
female students have a more positive attitude towards help-seeking beha-
vior compared to male students and their level of self-stigma is lower. This
result can be considered as an indicator that participants may have interna-
lized gender roles. Although there are courses on gender roles in social
work education curriculum, it can be said that students internalize cultural
values and social work education is not effective enough at this point.

It was seen that the grades of the students affect “Self-Stigma of Seeking
Psychological Help Scale” scores and the self-stigma score of the third-grade
students is higher. Another result is that the self-esteem of the fourth-grade
students is higher than the self-esteem of the third-grade students and the
self-stigma behavior of the students who have high self-esteem will decrea-
se. It can be thought that the students are more qualified in terms of
knowledge and experience when they graduate to the upper grade, and
internalize the social work knowledge and values more. However, the out-
comes of this study confirm the opposite of this opinion. In this regard, re-
viewing the social work education curriculum and editing the contents of
the courses about gender, help-seeking behavior and the importance of
help-seeking behavior for the person and preparing them in a more functio-
nal way is of great importance. In addition, awareness training on these
issues can be carried out in cooperation with various associations, civil soci-
ety, and related educational institutions. It can be thought that social wor-
kers, who are closed to help-seeking behavior, will have some problems in
the process of assistance with clients who come to get professional help
from them.
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Oz

Tletisim teknolojilerinin hizli gelismesi ve yayginlasmasy; insanlara, kendilerini cevrimici olarak daha
fazla anlatma noktasinda cesitli agilimlar saglamaktadir. Sosyal medya araciligryla kullanicilar kendi
benliklerini, inanglarim, tutumlarin, degerlerini ve kisisel hikdyelerini istedigi gibi sunabilmektedir.
Bu araglar iizerinden yiiriitiilen iletisimde sbzsiiz ipuclarimn etkisizligi, kullamicilarin kendilerini
daha rahat agmalarina (ifade etmelerine) yardimci olabilmektedir. Sosyal aglarda kendini agma, ayni
zamanda dzellikle gencler arasmda kalici iligkiler kurmamn bir yolu olarak da degerlendirilebilir. Igte
bu arastirmada, iiniversite 6grencilerinin sosyal medyada kendini agma diizeyinin, algilanan faydalar,
dzsayg1, sosyal medya kullamcisina giiven ve kullanim siirvesi arasindaki iligki incelenmektedir. Saha
arastirmast yonteminin kullamldi§r arastirmada veriler, 395 kullanicidan yiiz yiize anket teknigiyle
toplannugtir. Arastirma sonucunda kadmlarin sosyal medyada kendini agma diizeylerinin erkeklere
nazaran daha yiiksek oldugu dikkat cekmektedir. Arastirmada 6z sayqu ile iligkiyi siirdiirme ve yeni
iliski kurma gibi algilanan fayda boyutlarimin, kendini agma puamm pozitif yonde anlaml bicimde
yordadigr belirlenmistir. Kendini agma diizeyi ile sosyal medya kullanmicisina giiven ve kullanim siiresi
arasinda anlamli iligki tespit edilememistir.

Anahtar Kelimeler: Sosyal Medya, Kendini Agma, Ozsaygi, Algilanan Fayda, Giiven, iliski
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Self-Disclosure on Social Media: Study on the Effect
of Self-Esteem, Trust, and the Perceived Benefits

Abstract

Rapid development and diffusion of communication technologies; it provides various expansions to
people to explain themselves online. Through social media, users can present themselves, beliefs, atti-
tudes, values and personal stories as they wish. The ineffectiveness of nonverbal clues in communica-
tion through social media can help users to express themselves more easily. Self-disclosure in social
media can also be considered as a way of establishing lasting relationships among young people. In
this study, the relationship between university students’ level of self-disclosure in social media, per-
ceived benefits, self-esteem, trust in social media users and the duration of social media usage are
examined. Data were collected from 395 users using face-to-face questionnaire technique. As a result
of the research, it is noteworthy that women have higher levels of self-disclosure in social media than
men. In the research, it was determined that perceived benefit dimensions such as maintaining rela-
tionship with self-esteem and establishing new relationship positively predicted self-disclosure score in
social media. No significant relationship was found between the level of self-disclosure in social media
and confidence in social media users and the duration of social media usage.

Keywords: Social Media, Self-Disclosure, Self-Esteem, Perceived Benefits, Trust, Relationship.
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Giris

Toplumsal ve teknolojik ihtiyaclara paralel olarak kendini gelistiren internet
teknolojisi giindelik hayat pratiklerini sanal ortamlara tasiyarak bireylere
yeniliklerle dolu sanal bir diinya simiilasyonu sunmaktadir. Sosyal aglarla
cevrili bu yeni diinya bireyleri edilgenlikten kurtararak onlara sosyal ya-
samda daha aktif bir rol vermektedir. Diger bir deyisle internet sundugu
etkilesim, kitlesizlestirme ve es zamanli olamama gibi olanaklar1 sayesinde
kullanicilar arasinda daha ¢nce hi¢ olmadig1 kadar enformasyon akisi sag-
lamaktadir. Dolayisiyla bireyleri gercege yakin bir sanal diinyaya ceken
yeni medyanin farki, alici ile kaynak arasinda veri akisi saglama hizi ve
ulagilan kitlenin genis olmasindan kaynaklanmaktadir (Baser, 2010, s.43). Bu
baglamda degerlendirildiginde sosyal medya, diinya genelinde kisisel agla-
r1 ve kurumsal bilgisayar sistemlerini birbirine baglayan elektronik etkile-
sim ag1 olarak tanimlanan internetin gelismesiyle bireylere farkl bir sosyal-
lesme ve bilgilenme ortami1 sunan web tabanli hizmetler olarak tanimlamak
miimkiindiir (Kusay, 2010, s.67).

Giintimtiizde sosyal etkilesimin yiiz yiize iletisimden web tabanl aglarla
iletisime kaydig: bilinmekte ve ayrica bu aglarin yeni arkadagliklar edinme-
nin yaru sira var olan arkadagliklar: devam ettirmede de kullaraldig: goriil-
mektedir. Her gegen giin farkl bir 6zellik ile kullanicilara sunulan yeni sos-
yal aglar bireylere sunmus oldugu gorsel tanitim, paylasim ve begeni ola-
naklari ile kullanicisini her gegen giin artirmaktadir (Toprak vd., 2009, s.29).
Bireyler sosyal medyada olusturduklari yeni kimlikleriyle yeni bir benlik
sunumu gergeklestirdikleri bu ortamlarda, ger¢ek hayatta olduklarndan
farkli davranuslar sergileyebilmektedir. Bu gergevede, calismada ele alinan
kendini agma davranisina bakildiginda, kendini agma (ifade etme) davranisi
sozel bir faaliyet cercevesinde kisinin kendini ve benligini anlatmanimn ya-
nminda, ayn1 zamanda yeni kimlik sunum mekanlar: olarak sanal ortamlarin
ortaya ¢tkmasiyla, gorsellik tizerinden kendini ifade etmeye agirlik kazan-
maya baglamistir. Sosyal medya tarafindan tetiklenen davranislardan olan
kendini agma, begenme ve digerleriyle kiyaslama gibi diirtiiler bireylerin
sosyal aglarda farkli kimliklerle ortaya ¢tkmasma neden olmaktadir. Yapisi
geregi kisisel sunum ve gorsel market olarak degerlendirilebilen sosyal ag-
lar bireylerin benlik sunumlar1 yaninda kendilerini diger kullanicilarla pozi-
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tif ya da negatif olarak kiyasladig1 alanlar olarak karsimiza ¢ikmaktadir (Jan,
Soomro ve Ahmad, 2017, s.332).

Son yillarda yasanan teknolojik sicrama ve toplumsal olarak bu teknolo-
jik sicramaya entegre olma oldukca hizh bir sekilde gergeklesmektedir. Do-
lay1siyla insanlarmn diistince ve deneyimleri yan sira kisisel bilgi ve gorsel-
lerini, tamidik ya da yeni arkadaslariyla paylasmalarmi saglayan sosyal
medya, yeni iligkiler gelistirmenin yeni ve en énemli yolu olarak goriilmek-
tedir. Calismamn genel amaci, liniversite dgrencilerinin sosyal medyada
kendini agma diizeylerini ortaya koymak; kendini agma ile 6zsaygi, algila-
nan fayda ve kullanicilara duyulan giiven arasindaki iligskinin izlerini stir-
mektir. Calismada ozellikle iiniversite 6grencileri gibi toplumun ergen ve
geng yetiskinlerinin secilmesinin nedeni ise; onlarin sosyal medya erisimle-
rinin ve bilgi birikimlerinin daha fazla olmasi, dolayisiyla diger niifus grup-
larma kiyasla, sosyal medya kullanicis1 olma ihtimallerinin daha ytiiksek
diizeyde bulunmasidir (Balcy, vd., 2019, 5.180).

Sosyal Medyada Kendini A¢ma

Teknolojik gelismeler cercevesinde gercek hayatin bir simiilasyonu olarak
olusturulan sanal aglar bireylere yeni alanlar agarak alternatif bir ortam
sunmaktadir. Dolayisiyla bu yeni ortamda kendi benligini istedigi gibi orta-
ya koyabilme rahathigma sahip olan birey farkl sekillerde kendine yer ag-
maktadir. Zafer Ozdemir (2015)e gore sosyal aglarin bu baglamda 6nemli
ozelliklerinden biri kullarucilara kimlik {iretme imkam sunmasi yaninda
yeni kimlikler {iretmeye de tesvik etmesidir. Kullanucilarin tiyesi oldugu
platformlarda gerceklestirdikleri goriintii, video ve yorum paylagimlar1 o
bireylere 6zgii diistince ve deneyimlerden ornekler sunmaktadir. Bu saye-
de kullanicilar kendilerine ait resim ve gorsellerin bulundugu alanlar olus-
turarak bu sosyal cevrede var olmaya calismakta stirekli yeni ve yeniden
giincelleme ve paylagimlarla etkilesime girmeye calismaktadir. Birey, sosyal
medya tizerinden yaptig1 her etkinlik ile yeni bir benlik olusturmak iste-
mektir (s.113-121). Internet 6ncesi dénemde kullanilan kendini acma davra-
niglariin sozel olarak ele alinan kisimlarimin daha ¢ok benlik {izerine oldu-
gunu belirten Jinsuk Kim ve Kathryn Dindia (2011), gevrimigi sanal ortam-
larda kendini agma davranisinin ne sekilde ele alindigini arastirdiklar ¢a-
lismalarinda, internet odakl yeni iletisim bigimlerinin bireyler icin yeni bir
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kendini ifade etme ortami olarak ele alimirken; kisisel sunumda goriintiiniin
oneminin daha da belirginlestigi sonucuna varmuglardar.

Bireylerin bir iletisim yontemi olarak kendini agma davranisim tercih
etmeleri tamamen kisisel ihtiyaglarma ve beklentilerine cevap bulma mak-
sadin1 icerdigi gibi, duygusal ve biligsel anlay1s beklentileri i¢in de kullanil-
maktadir (Posey, et al., 2010, s.183). Bireyin kendi kisisel bilgilerini iletisime
gecmek amaciyla karsisindakine ilettigi ve bu sayede etkilesime gegilen bir
de ve saglikli bir sekilde yiirtitiilebilmesinde 6nemlidir. Ancak kendi igerin-
de ozellikle, hangi zamanlarda, kimlere, hangi sekillerde agilacag: ve nelerin
aciklanacag gibi konularda engelleri de barmdirabilir (Cetinkaya ve Akba-
ba, 2011, s.2).

Clay Posey ve arkadaslar1 (2010, s. 183)'na gore kendini agma belirli bo-
yutlarda gerceklesmektedir. Buna gore kisisel ifsanin boyutu (1), bir bireyin
aciklamalarinin sikligin ve siiresini temsil ederken, derinligi (2) iletisimdeki
samimiyet derecesini yansitir. Diiriistliik (3), kisinin kendisiyle ilgili bilgileri
ilettigi dogruluk anlamma gelmektedir. Kisisel ifsadaki niyet (4), bireyin
kendi beyanlar tizerinde kontrol ve farkindalig1 yansitirken, birlesme dege-
ri (5), iletisimde agiklanan bilginin olumlu dogasmi ortaya koymaktadir. Bir
bagka ifadeyle kendini agma genisligi ve derinligi bakimindan degisebilir.
Genislik, agiklanan alanlarin sayisina (6rnegin is, aile, politik yonelim) vur-
gu yaparken, derinlik yiizeysel-kisisel boyut anlamina gelir (Utz, 2015, s.2).

Sonja Utz (2015)'a gore bilgisayar destekli ortamlarda kendini ifade ha-
reketi, i¢cinde bir¢ok farkli faktorii barindirmaktadir. Bunlardan ilki profil
resmi ve kisisel bircok bilginin agiklanmasidir. Ancak bu ifade eylemi, ge-
nellikle tanidiklarimizi igeren bir ortama yapilmakla birlikte, bilginin mah-
remiyetinin saglanamadig1 bir ortamda varligin siirdiirmektedir. Utz (2015)
yaptig1 calismada kamusal ve 6zel iletisim arasindaki sinirlarm bulaniklas-
tig1 kanisia varirken ayni zamanda sosyal aglarda kendini samimi, eglen-
celi ve pozitif gosterenlerin daha gok begenildigi, dolayisiyla 6zsaygisinin
yiikseldigi verisine ulagmistir. Bagka bir ifadeyle calisma ifsa, samimiyet,
begenme ve baglhlik hissi arasinda acik bir baglanti bulundugunu ortaya
koymaktadir (s.7- 9).

Yukarida da deginilen bilgilerin 1s5181nda bireylerin iletisim kurabilmeleri
i¢in karsilikli olarak bir seyler paylasmasy, iligkinin gelisimi i¢in hayati 6nem
tasidigy soylenebilir. Sosyal iliskiler gelistirmek icin taraflar kendilerini belir-
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li diizeyde agiga vurmak zorundadir. Boylece iletisim kuran her iki taraf da
birbirleri hakkinda daha stibjektif davranabilir ve iliskinin yogunlugunu
ayarlayabilir. Dolayisiyla kendini agiklamadaki faktorlerin miktar1 ve pozi-
tifligi, iletisim kuracak taraflarin kullanicilara olan izlenimlerini ve giivenini
artiracag1 ve arkadasliklarim ve yakinliklarimi daha da gliclendirecegi soy-
lenebilir (Yu, 2015, s.3).

Bunun yaninda son olarak deginmek gerekirse sosyal hayatta oldugu gi-
bi sosyal medya kullanimlarinda da bireysel farkliliklar bulunan kadimn er-
kek iligkileri kendini agma konusunda da farklhiliklar gostermektedir. Cinsi-
yet farkliliklarinin sosyal medya kullanimi ve sosyal medyada kendini agma
davrangi tizerinde etkili oldugunu sdyleyen Yu ve arkadaslarmin (2017,
s.89) yapmus oldugu calismaya gore; cinsiyetler arasinda internette kendini
aciklama derecesine bakildiginda kadmlarin sosyal aglarda daha fazla ar-
kadasa sahip olduklar1 ve kendilerini gostermek ve ifade etmek icin daha
aktif olduklar1 goriilmektedir. Yine Christien Marie Seamon (2003, s.161)'un
yapmis oldugu arastirmaya gore de kendini agmamn cinsiyet farkliliklar
konusundaki literatiirle uyumlu olarak, kadm katilmailar erkek katilmcila-
ra oranla kendilerini daha fazlasimi agiklamaktadirlar. Kadmnlarin neden
erkeklerden daha fazla kendini agma egiliminde olduklar1 konusunda bir
takim nedenler one stirtilmektedir. Ancak kesin sebepler i¢in derinlemesine
bir arastirma yapilabilir.

Ozsaygi ve Sosyal Medyada Kendini A¢ma

Kendini agma, genel olarak iligkilerde diisiinme ve hissetme asamasmnda
onem tastyan, kisiler arasi etkilesim saglayan ana etken olarak ele almirken
(Green, Derlega ve Mathews, 2006, s.411), 6zsayg: ise kisinin gurur duygu-
su, olumlu degerlendirme veya kendine saygisi olarak tanimlandig: gibi
daha genis bir giiven kavrami olarak da tamimlanabilir (Ingélfsdéttir, 2017,
s.2; Al-Ghafri ve Al-Badi, 2016, s.4). Ozsaygl acik ve ortiik olmak tizere iki
sekilde ortaya ¢ikmaktadir. Literatiir genel olarak agik 6zsayg: iizerine yo-
gunlasirken; ortiik 6zsayg1 konusu ¢ok fazla calislmamaktadir. Acik saygi
Morris Rosenberg (1965) dlcegi ile elde edilen veriler tizerinden yorumlan-
maktadir, ancak ortiik 6zsaygi icin bir dizi deneysel veriye gerek duyulmak-
tadir (Lima, 2007, s.2).
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Ozsayg tipine bakilmaksizin, bu yap1 hakkindaki en yaygmn gercekler-
den biri, tiim insanlarin onu korumak ve/veya ytikseltmek i¢in hayati bir
gereksinim duymalaridir. Bu diisiince hattina paralel olarak, bireylerin hem
gevrimici hem de gevrimdisi sosyal ortamlarda olumlu kisisel sunumlar icin
caba gostermeleri beklenmektedir. Ozsaygisi diisiik olan kisilerin, kendi
ozgtivenlerini artirabilecek gevrimici faaliyetlerde bulunmak icin daha fazla
istekli olmalar1 da muhtemeldir (Mehdizadeh, 2010, s.358). Dolayisiyla gii-
niimiiz sosyal medya etkinliklerinde bireyler, hedef kitlesinin ilgisini cekebi-
lecegini diisiindiigii igerikler paylasmakta, bu araclar {izerinden paylastikla-
r1 fotograflarin da -begenilebilir- olmasina 6zen gostermektedir. Bu gergeve-
de sosyal medya, bireylerin fiziksel ve bilissel varoluslarim yansittiklar1 ama
bunu da sosyal medyada begenilecek sekilde gergeklestirdikleri sosyallesme
ortami olarak ele almmaktadir (Ozdemir, 2015, s.114).

Diger bir ifadeyle sosyal medyanin bireylerin 6zsaygisi {izerinde ¢ok
giiclii bir etkisi vardir. Ozellikle geng nesil bu sosyal paylasim sitelerini bil-
gi, iletisim, iliski kurma ve iligkilerin stirdiiriilmesi igin kullamrlar. Ancak
bireylerin biiyiik cogunlugu, digerleriyle kendisi arasinda yukar1 ve asagi
karsilagtirmalar yapmaktadir. Yukar1 dogru yapilan karsilastirmalar, insan-
lar1 bagkalarmi ve yasam tarzlarm kiskandirirken, odiilleri i¢in daha az
sorumlu ve nankor hissettirmektedir. Ancak asag1 dogru kargilastirmalar
yapan kisilerde ise durum daha pozitif ilerlemekte ve 6zsaygiy1 artirmakta-
dir (Jan, Soomro ve Ahmad, 2017, s.337).

Kendini agma davranisimin en 6nemli belirleyicisinin 6zsaygi oldugunu
soyleyen Seamon (2003, s.164) yapmis oldugu arastirmada; hem 6zsaygmin
hem de kendini agmanin ¢ok yonlii olduguna ve potansiyel olarak birbirle-
rini gesitli sekillerde etkileyebildigine dikkat ¢ekmektedir. Calismada ken-
dini agma davraniginn cinsiyet farkliliklari, yakinlik derecesi gibi paramet-
reler 15181nda degerlendirilmesinin yaminda 6zsaygy ile iligkisi de ele alin-
maktadir. Sonug olarak arastirmada kendini agma ve 6zsayg1 arasindaki
baglantida, sayilan baglklarin etkisinin oldukca yiiksek oldugu ortaya
konmustur.

Nicole Kashian ve arkadaslar1 (2017, s.282) bilgisayar destekli uygulama-
larla yapilan iletisimin kendini agma ve 6zsayg tizerindeki etkilerini aras-
tirdiklar1 ¢alismada, bireylerin kendini ifade etme davranislar sirasnda
sergiledikleri tavirlarmn, etkilesime girdikleri bireylerle iletisimlerinde belir-
leyici rol oynadig1 sonucuna ulagmistir. Calismada kendini ifade etme sira-
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sinda alicilarin veya alia ortaklarin bu durumdan hoslanmasina yol agan
kisisel niteliklerin 6nemine dikkat cekilerek, 6zsayg1 tutumu ile baglantistna
vurgu yapilmaktadir. Calisma sonuglar: ele alindiginda, kisileraras: nitelik-
ler yoluyla kendini agma ve 6zsaygiy1 birbirine baglayan model desteklen-
mekte ve sosyal aglar lizerinde bir agiklama- 6zsayg; etkisi oldugunu ortaya
koymaktadir.

Crystal Jiang, Natalie Bazarova ve Jeffrey Hancock (2011) ise yaptiklar
arastirmada ytiz yiize iletisime oranla bilgisayar aracili iletisimde kendini
acmanin daha yogun yasandig1 ve bunun da bireyler arasndaki iliskilerde
belirleyici bir rol oynadigim gostermistir. Benzer konuya dayal bir diger
arastirmalarinda ise, sosyal aglari {izerinden gergeklestirilen yiiksek diizeyli
kendini agma, iletisim kuran her iki bireyin de birbirlerine olan samimiyet
duygularmi artirirken aymi zamanda 6zsaygilarim da artirmakta oldugu
bulgusuna ulagilmistir (Jiang et al., 2013).

Kendini agma davramsinin sosyal medya tizerinden gerceklesmesi, farkl
yas gruplarinda elde edilen faydalar ele alindiginda, belirli boyutlar gerce-
vesinde ilerlemekte ve analiz edilmektedir. Shu-Yin Yu (2015) yaptig1 ca-
lismada yasgh bireylerin sosyal ag kullaniminda kendini agiklama ve 6zsay-
gilarim ele alirken aynm zamanda algilanan sosyal destek ile kendini agikla-
manin miktari, derinligi, diirtistliigii, degerliligi ve niyetini de incelenmistir.
Sonuglara bakildiginda ise; yash kullanicilardan sosyal destek ve 6zsaygist
daha yiiksek olanlarin kendini agtklama davramiglarinda derinligin, diirtist-
liigiin ve niyetin daha yiiksek oranda gerceklestigi goriilmektedir. Ayrica
kisisel agiklamalarin yapilmasinn, yash kullanucilarin 6zgiiveninin ve 6z-
saygisin onemli bir gostergesi oldugu tizerine vurgu yapilmaktadir. Aym
zamanda sosyal medya kullanimindan elde edilen faydalara da deginen Yu
(2015), yash kullanicilarmn bagkalariyla olan sosyal iligkilerinde kendini ifade
etmeye ne kadar istekli olurlarsa, gelistirecekleri sosyal iligkilerinde 6zsay-
gmin o derece artacagina ve iliski degerinin de yiikselecegi konusuna de-
ginmektedir.

Ozsaygisi diisiik bireyler igin sosyal medyanin, 6zsaygist yiiksek olan bi-
reylere gore, daha 6nemli goriilmesinin birka¢ sebebi vardir. Buna gore
oncelikle diistik 6zsaygiya sahip kisiler, sosyal medyada kendileri/olduklar
gibi davranmak zorunda kalmadiklari igin daha rahat bir iletisim kurarlar.
Bir diger sebep ise; yiiz ytize iletisimin ve sonugcta alinacak tepkinin 6zsay-
gist diislik bireylerde biiyiik bir sorun olarak goriilmesi, sosyal medyada
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iletisim kurmanin daha cazip bir yol oldugu diisiincesini pekistirmektedir
(Forest & Wood, 2012, 5.296).

Dana Leighton ve arkadaslarmin (2018) arastirmasinda ise 6zsaygisi dii-
stik olanlarin sosyal medya tizerinden yiiz ytize etkilesimlere kiyasla kendi-
ni agtklamanin da pozitif algilandigm gosteren bulgulart 6n plana gikar-
maktadir. Analiz sonucunda Forest ve Wood un (2012) elde ettigi sonuglarin
birgogu desteklenmektedir. Ozsayg, yiiz yiize iletisime gore sosyal medya
da kendini agma davranisinda onemli rol oynarken, kendini ifade etme
davramsinda algilanan faydalar 6n plandadir.

Amanda Forest ve Joanne Wood (2012, 5.297-300) ise yaptiklar1 ¢alisma-
larinda, sosyal medyayi, 6zsaygisi diisiik katilimcilarin, 6zsaygilar yiiksek
olan katihmalara gore kendilerini ifade etmek igin daha giivenilir bir yer
olarak gordiikleri sonucuna varmuglardir. Arastirmada elde edilen bir diger
sonug, 6zsayginn diisiik oldugu kisilerin sosyal medya kullanma bi¢iminin
ve potansiyel sosyal faydalarina ulagsmalarini engelleyebilecegini de gos-
termektedir. Dolayisiyla 6zsaygis: diisiik olan kisilerin sosyal medyay: ken-
dini agma konusunda giivenli, gekici bir yer olarak gordiiklerini ve 6zsay-
gmhig yiiksek olan insanlar kadar ¢ok zaman harcadiklar1 goriilmektedir.

Bir bagka noktada gilintimiizde, sosyal medya insanlarimn iletisim kurma
bicimini 6nemli sekilde degistirmistir. Bu araglar, bireylere yiiz yiize iletisim
stireglerine kiyasla normalde gosteremedikleri durumlar1 ve bazi 6zellikle-
rini saklama olanag gibi alternatifler sundugu icin, ilgi ¢ekici iletisim ortam-
lar1 olarak 6ne cikmaktadir (Sheeks ve Birchmeier, 2006, s.64). Insanlar cev-
rimigi etkilesimlerde olumlu bir goriintii olusturmak igin kendilerini daha
dikkatli ve kendi kendine hizmet veren bir sekilde temsil etme egiliminde-
dir. Sosyal medya araciligiyla gerceklesen iletisimin geri bildirimli yapusi,
karsilikli bilgi edinmede 6nemli bir rol oynadig: gibi, ayn1 zamanda kisinin
kendini tamitmasim saglamaktadir. Bu nedenle, ¢evrimici karsilikh etkile-
sim, bireylerin kendilerini orijinal dogalarndan farkl bir sekilde sunmalari-
na ve sonug olarak kendilerini farkli algilamalarina neden olabilmektedir.
Kargilikli etkilesim, bir bireyin kendini ve digerini algilayisim etkileyebile-
cek olan bireyin iligkisel iletisiminin ve ¢evrimici tutumlarmmn anahtari olur.
Bu noktada bireyin sosyal medyada kendini aciklamasi ile 6zsaygis1 arasin-
da bir iligki bulunmaktadir (Angga ve Walther, 2016). Ozsaygisi yiiksek ve
arkadas sayisi fazla olan kisiler, sosyal aglarda daha fazla etkilesimde bulu-
nabilmekte (Yu et al.,, 2017, s.89) ve kendini ifade edebilmektedir (Seamon,

OPUS © Uluslararasi Toplum Arastirmalar Dergisi ¢ 124



Suikrii Balce - Ayse Arsal Golcti

2003, s. 155-156). Ozsaygist yiiksek olan insanlar kendi yeteneklerine daha
fazla giivenirler ve bu nedenle kisisel benliklerini, 6zsaygist diistik olan
insanlardan daha fazla agiklamaya isteklidirler (Schimel et al., 2001, s.49-50).
Kendini a¢gma, sosyal destek ve 0zsayg lizerine yapilan bir aragtirmanin
sonuglari, kendini agma ile sosyal destek ve 6zsaygi arasinda istatistiksel
olarak anlaml iliskiyi ortaya koymustur (Yu, 2015). Bu bilgiler 1s1ginda 1
numarali hipotez kurulmustur:

e HI1. Katilmalarin 6zsayg: diizeyi ile sosyal medyada kendini

acma davranisi arasinda, pozitif anlaml iliski bulunmaktadir.

Sosyal Medyada Algilanan Fayda ve Kendini A¢gma

Sosyal medya iletisiminde, kullanic1 kendi sayfas: tizerinden fotograflarin
ve resimlerini bagkalariyla paylasabilir veya kisisel bilgileriyle ilgili verileri
sunabilmektedir (Lee ve Ma, 2012, s.332; Special ve Li-Barber, 2012, s.624).
Bilgi, eylem igin bir temel olusturmada 6nemlidir, ancak elde edilmesi mali-
yetlidir. Sanal bir toplulugun ftiyeleri arasindaki sosyal etkilesim baglari,
daha genis bir yelpazedeki bilgi kaynaklarina erismenin ekonomik bir yo-
lunu saglar (Chiu et al., 2006, s.1877). Uyeler birbirlerinin profillerini gorebi-
lir ve e-postaya benzer mesaj boliimleri gibi cesitli uygulamalar aracihigiyla
karsilikli olarak iletisim kurabilirler (Hughes et al., 2012, s.561). Bu tiir etki-
lesimler, gencleri veya insanlar1 ergenligin esiginde, arkadaglik ya da iliski
icin gerekli bilgiyi saglamasi agisindan cezbeder (Pempek et al., 2009, s.228).
Sosyal ag siteleri, kullanicilarin ¢ok fazla zaman ve ¢aba harcamaksizin di-
ger kullanicilarla yeni iliski kurmasmi ve siirdiirmesini saglayan bir dizi
kolaylik 6zelligi sunmaktadir (Ellison et al., 2006).

Bu tarz ¢evrimici etkilesimler, kisilerin kendilerini sunmalari konusunda
cesaretlendirir (Walther et al., 2001). Duvardaki kiiglik bir yazi, bagkalarina
kendilerini hatirlatmanin ve iligkileri canl tutmaya yardimcr olmanin basit
bir yoludur. Ek olarak sosyal medya; yeni arkadasliklar arayan insanlarin,
bilinmeyen insanlarla ortak bir zeminde, kendileri hakkinda daha fazla bilgi
sunmalarini olanakli hale getirmektedir (Krasnova et al., 2010). Oyle ki; ilis-
kileri siirdiirmenin kolaylig1, kullanicilari, kisisel bilgilerini sosyal paylasim
sitelerinde paylasmaya tesvik etmektedir (Cheung, 2015, s. 282-283; Krasno-
va et al., 2010). Yine gevrimigi etkilesimler, son derece ilging/ zevkli bir kay-
nak olabilir (Nambisan ve Baron, 2007, s. 45; Krasnova et al., 2012, s.129).

125 ¢ OPUS © Uluslararasi Toplum Arastirmalar Dergisi



Sosyal Medyada Kendini A¢ma: Oz Sayg, Giiven ve Algilanan Faydann Etkinligi Uzerine Bir
Inceleme

Hui ve arkadaslarmmin da (2006) vurguladig gibi, bir sey kullanicilara eg-
lenceli geldiginde; onlar, kisisel bilgilerini daha fazla agiga ¢ikarma nokta-
sinda cesaretlendirmektedir. Eglenmenin sosyal medya kullanimini artir-
masi ve kendini ifade etmedeki dnemi, Krasnova ve arkadaslarinin (2009)
ampirik bulgulariyla da desteklenmektedir.

Ote yandan toplumsal bir varhik olarak insan iginde bulundugu sosyal
cevrede sosyal baglar kurarak ve i¢cinde bulundugu iletisim ortamaiyla varl-
gmu stirdiirmektedir. Bu var olma kaygisi hem fiziki hem de ruhsal gelisimi
destekleyerek insanin kendisini ifade etmesine sebepler saglamaktadir. Bu
cercevede bireylerarasi giiven duygusunu pekistiren kendini agma davran-
s1, ulasildig1 dereceye bagh olarak iligkileri giliclendirme gorevini de yerine
getirmektedir. Yu ve arkadaslar1 (2017) yaptiklar1 calisma bulgularinda uy-
gun bilginin agiklanmasimn ruh saghgimn korunmasi iizerinde olumlu bir
etkiye sahip oldugunu gostermektedir. Ayrica algilanan bu faydanin bireyin
ozgiiveni ve arkadaslik iligkileri diizeyinde de artis sagladig1 elde edilen
bulgulardandir.

Dolayisiyla sonuglar ele alindiginda; kendini agma davranisi sonucunda
bireylerin sosyal medyadan algiladiklar fayda {izerine biiytiik etkiye sahip-
tir. Kendini agma davranisini sergileyen bireyler yiiz yiize iletisime oranla
daha rahat ve dogal davranabilirken kendilerine duyduklar1 6zgiivende de
artis yasanmaktadir. Farkli aglarda farkli sosyal gruplara dahil olabilme
olanag1 sunan sosyal medya, kendini agma davramgimn uygun derecede
gerceklesmesiyle bireyler arasi iliskilerde de algilanan faydayi/doyumu
artirmaktadir.

Bir bagka noktada sozli iletisimde onemli odak noktalarindan olan ve
bireylerarasi iletisimin belirleyicisi konumda goriilen kendini agma davrani-
s1, bilgisayar destekli sosyal aglarda da ayn1 sekilde 6nemini siirdiirmekte-
dir. Cetinkaya ve Akbaba (2011)ya gore kendini agma davrars: belirli dii-
zeylerde gerceklesmelidir. Kendini agma fazla ve uygunsuz sekilde gercek-
lestirilirse bu bireyin 6zgiiveninde ve diisiincelerinde hasara yol agabilir.
Bunun yaninda kaliteli, stnirli kendini agma kisinin 6zgiivenini ve 6zsaygi-
s pozitif yonde etkilemektedir.

Iste bu tartismalarla birlikte 2 numaral hipotez olusturulmustur:

e H2. Sosyal medyadan algilanan fayda boyutlar: ile sosyal med-
yada kendini agma davrarnigi arasinda, pozitif anlamh iliski bu-
lunmaktadir.
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Sosyal Medya Kullanicisina Giiven ve Kendini A¢ma

Kendini agma davranisi aym sekilde devam etse de, bugiin yogunluklu
olarak iletisime gecilen ortamlarmn farklihigi beraberinde farkli konular
giindeme tasimaktadir. Bir¢ok kisinin her giin kullandig1 sosyal aglarda
kendini agma davranisi, sunulan olanaklar goz oniinde bulundurularak
cogunlukla herhangi bir siizgegten gecirilmeden gerceklesmektedir. Bu bag-
lamda sosyal medyanin artan kullanimi, bireylerin gizlilik anlayisim degis-
tirerek haklarin ve gizliliklerini daha fazla ihlal etmelerine sebep olan dav-
ranuglar igine girmelerine neden olmaktadir. Foluke Oduba (2017, s.7)'ya
gore sosyal medyanin cazip Ozellikleri goz oniinde bulunduruldugunda,
pek cok kisi sosyal etkilesimler ve birbirine baglilik gibi sosyal medyanin
kendi kendini bilgilendirme faaliyetlerini daha sik ve yogun kullanmak icin
bir¢ok platforma kolayca abone olmaktadir. Dolayisiyla bu medya ortamu-
nin Ozellikleri, insanlar1 ¢gagdas zamanlarda bilingli veya bilingsiz bir sekilde
kendi bilgilerini internette dolagima acmaya motive etmektedir. Bu sebeple
kisisel gizliligin korunmasi dnctiliinde, makul ve uygun bir kisisel aciklama,
bireye belirli bir sosyal destek saglamak igin, baskiy1 hafifletmek, kisilerarasi
iyi iligkiler stirdiirmek icin gerekli gortilmektedir (Yu et al., 2017, s.90).

Bir diger bakis acisina gore her ne kadar giintimiizde, kamuya agik ko-
nusma durumlarmda kendi kendini agmann roliine odaklanan nispeten az
sayida galisma bulunmasa da, bazilari, kendi kendini agmanin, iletisim or-
taminu sicak tutabildigini ve 6grencilerin konusma kaygi diizeylerini azalta-
bilecegini 6ne stirmektedir (Sellnow ve Golish, 2000, s.50).

Sosyal medya ortaminda diger tiyelerin giivenilirligi, kullanicilarin sos-
yal paylasim sitelerinde kendilerini acgiklamalarini belirleyen 6nemli bir
unsurdur. Sosyal ag siteleri, kullanicilarin profillerinin, fotograflarmin ve
cevrimigi etkinliklerinin kolayca bulunabilecegi veri bakimmdan zengin bir
ortamdir. Ancak, kullanicilar gogu zaman diger kullanicilarin davraniglarim
sosyal ag siteleri lizerinden izleyemez ve kontrol edemez. Temel olarak,
diger tiyelerin agikladiklar: kisisel bilgileri kotiiye kullanmadiklarina gii-
venmeleri gerekir. Diger kullanicilara duyulan giiven, kisisel bilgileri sosyal
ag sitelerinde ifade etme konusundaki gizlilik riskini azaltacaktir (Cheung et
al., 2015, 5.285).

S6z konusu tartismalardan yola ¢ikarak, 3 numarali hipotez ortaya ko-
nulmustur.
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e H3. Katihmailarin sosyal iligkilerde sosyal medya kullanicilarina
giiven diizeyi ile sosyal medyada kendini agma davranis: ara-
sinda, pozitif anlaml iliski bulunmaktadir.

Yontem

Yontem olarak saha arastirmasimin kullanildig: bu arastirmada, Konya Sel-
cuk Universitesi Alaeddin Keykubat Kampiisii icerisindeki fakiilte, yiikse-
kokul ve meslek yiiksekokullarinda 6grenim goren ogrencilerden sosyal
medya kullanimlari, kendini agma, 6zsayg1 ve sosyal medyadan elde ettik-
leri sosyal fayda tizerine diistincelerini 6grenmek amaciyla veriler toplan-
mustir. Bununla birlikte calismada ismi gegen konulara yonelik profili ortaya
koymay1 amaclayan betimsel bir yol izlenmektedir.

Arastirmanin Uygulanmast ve Orneklem

Universite dgrencilerinin sosyal medyada kendini agma, 6zsayg;, algiladik-
lar1 fayda ve kullamicilara duyduklar giiven tizerine odaklanan ¢alismada
Selguk Universitesi Alaeddin Keykubat Kampiisii igerisindeki fakiilte, yiik-
sekokul ve meslek yiiksekokulunda 6grenim goren 6grenciler saha arastir-
masina dahil edilmistir. Orneklemin belirlenmesinde amach 6rneklem tek-
nigi kullanilirken; arastirmaya konu olan veriler katihmalarla yiiz yiize
goriismeye dayali anket teknigi ile toplanmustir. Yapilan incelemenin ardin-
dan 395 anketin analize uygun oldugu belirlenmistir. Secilen 6rneklem sayi-
s1, ylizde 5 kesinlik seviyesi (+ 0,05 6rnekleme hatasi) i¢in, aragtirma evrenini
temsil etme yetenegine sahiptir (Erdogan, 2003, s. 440; Yazicioglu ve Erdo-
gan, 2004, s.50).

Aragtirma katilan tiniversite 6grencilerinin yiizde 51,41 kadimn, yiizde
48,11 ise erkeklerden olugsmaktadir. Calismada cinsiyet dagilimi birbirine
yakin oranlarda gerceklestirilerek, arastirmanin giivenilirliginin saglanma-
sina katkida bulunulmustur.

Yas dagilimi betimleyici istatistiklerine bakildiginda; en diisiik 18 en
yiiksek ise 27 yasindaki katilimar ile goriisiildiigii ortaya ¢tkmaktadir. Or-
neklemdeki bireylerin yas ortalamasmin 20,97; standart sapma degerinin ise
2,51 oldugu goriilmektedir.
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Veri Toplama Araclart

Arastirmada tiniversite 6grencilerinin sosyal medyada kendini agma diizeyi
ile 6zsaygy, algilanan fayda boyutlari, giiven ve kullamim stiresi arasindaki
iliskiyi incelemek amaciyla; 5 boliimde, toplam 46 sorudan olusan bir anket
formu hazirlanmistir. Anket formunda, asagida tanimlanan 6lgekler kulla-
nilmugtir:

Kendini Acma Olgegi- KAO (Self-Disclosure Scale): Kisilerin kendi durum-
lartyla ilgili bilgi, goriis ve duygularim agiklama diizeylerini ortaya koymak
amaciyla gelistirilen Kendini A¢ma Olgegi, Wheeless ve Grotz (1976) tara-
findan gelistirilen ve 32 maddeden olusan bir Slgektir. Wheeless (1978) ile
Chen ve Marcus (2012), daha sonra yiirtittiikleri farkl: calismalarla Slgekteki
madde sayisini yeniden diizenlemislerdir. Olgek sadece yiiz yiize iletisimde
degil, aym1 zamanda g¢evrim igi olarak da bireylerin kendini agma diizeyini
test etmek icin kullanilabilmektedir (Oksiiz vd., 2017, 5.587). Olgegin Tiirkge
gegerlilik ve giivenilirlik galismasi, Oksiiz ve arkadaslar1 (2017) tarafindan
yapimustir. Kendini Agma Olgegindeki her bir madde i¢in, katilmcilardan
olusturulan bir skala tizerinde, 1-7 arasnda (I-Kesinlikle katilmiyorum, 2-
Katilmiyorum, 3- Orta derecede katilmwyorum, 4-Kararsizim, 5-Orta derecede kati-
lwyorum, 6-Katiliyorum, 7-Kesinlikle katiliyorum) puan vermeleri istenmektedir
(s. 593). Olgekten alinabilecek en az puan 16, en yiiksek puan 112’dir. Puan
arttikca bireylerin sosyal medyada kendini agma diizeylerinde bir artis ya-
sanmaktadir. Olcekte “Niyet, Miktar, Olumluluk, Diiriistliik ve Kontrol” olmak
iizere 5 alt boyut bulunmaktadir. Yazarlar KAO'niin tiimii i¢in Cronbach
Alfa katsayisini ,70 olarak tespit etmislerdir. Bu arastirmada giivenilirlik
katsay1si ,69 olarak belirlenmistir.

Sosyal Medyada Algilanan Fayda Olgegi: Insanlar1 sosyal medya kullani-
mina yonelten nedenler ve bu y6nelim sonucunda elde edilecek faydalar1
sorgulayan olcek; cesitli kaynaklardan (Walther et al., 2001; Chiu et al., 2006;
Nambisan ve Baron, 2007; Krasnova et al., 2010) yararlanmak suretiyle
Cheung ve arkadaslar1 (2015) tarafindan ortaya konulan 12 maddeden olu-
san 7'li Likert tipindedir (1= Hi¢ Katilmiyorum, 7= Tamamen Katiliyorum).
Olgekten alinabilecek en diisiik puan 12, en yiiksek puan 84'tiir. Sosyal
Medyada Algilanan Fayda Olgegi; Iliskiyi Siirdiirme, Yeni Iliski Kurma,
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Kisisel Sunum ve Eglenme olmak {izere 4 alt boyuttan olusmaktadir. Bu
aragtirmada Olgegin giivenilirlik katsayisi ,88 olarak tespit edilmistir. Ayrica
Tliskiyi Siirdiirme alt boyutu igin Cronbach’s Alpha degeri ,65; Yeni fliski
Kurma i¢in ,80; Kisisel Sunum i¢gin 79 ve Eglenme i¢in ,76’dr.

Rosenberg’in Ozsaygt Olgegi (RSES): Morris Rosenberg (1965) tarafindan
gelistirilen 6lgek, bireyin kendi kendine deger verme ve kendini kabul etme
hakkindaki genel duygularimi degerlendirmek igin tasarlanmig olup; 4li
likert tipi (1= Kesinlikle Katilmiyorum, 4= Kesinlikle Katilryorum), 10 maddelik
tek boyutlu bir yapiya sahiptir. RSES, bes olumlu (6rnegin, “Genel olarak
kendimden memnunum”) ve bes olumsuz (6rnegin, “Kendimde gurur duyacak
fazla bir sey bulamiyorum”) ifadelerini icermektedir. Negatif ifadeler ters kod-
lanmis ve daha sonra her katilmcinin puanini ortaya ¢tkarmak igin cevaplar
toplanmistir. Yiiksek puanlar, 6zsaygimnin yiiksek oldugunu gostermektedir.
Olgegin orijinali igin iki hafta arayla yapilan test - tekrar test giivenirlik kat-
sayilar1 ,85 ve ,88 olarak ortaya konulmustur (Rosenberg, 1979; aktaran;
Chubb et al., 1997, s.119). Olgegin Tiirkgeye uyarlamas: Cuhadaroglu (1986)
tarafindan yapilmistir. Tiirkiye’deki diger arastirmalarda (Bozoglan vd.,
2013; Onayl ve Erdur-Baker, 2013; Yildirim & Demir, 2017) dlcegin giiveni-
lirlik kat say1s1 ,80 olarak elde edilmistir. Bu aragtirmada ise 6lgek i¢in Cron-
bach’s Alpha katsayisi 75 olarak tespit edilmistir.

Sosyal Medya Kullanicisina Giiven Olgegi: Sosyal iliskilerde sosyal medya
kullanicilarina giiven diizeyini tespit etmek {izere; yazarlar tarafindan gelis-
tirilen 1 ile 10 arasinda puan vermeye uygun bir skaladan yararlanilmustir.
Olgekten aliabilecek en diisiik puan 1 ve en yiiksek puan 10’dur. Olgek
degerlendirmesinde dagihim ; “1-2= Hi¢ giivenilmez, 3-4= Giivenilmez, 5-6=
Orta Diizey ; 7-8= Giivenilir ve 9-10= Olduk¢a Giivenilir” seklindedir. Puan
arttika, sosyal iliskilerde sosyal medya kullanicilarina giiven diizeyi artig
gostermektedir.

Kisisel Bilgi Formu : Bu kisimda yas ve cinsiyet gibi demografik degisken-
lerin yaru sira, katilimcilarin sosyal medya araglar1 kullanim sikligs ve siiresi
ile hangi sosyal medya araglarimi daha ¢ok kullandiklarmi sorgulamaya
yonelik sorular bulunmaktadir.
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Verilerin Analizi ve Kullanilan Testler

Saha aragtirmasi 1-15 Ocak 2019 tarihleri arasinda, katilimailarla yiiz ytiize
goriisme yoluyla gergeklestirilmistir. Elde edilen veriler, istatistik programi
kullanilarak, bilgisayar ortaminda analiz edilmistir. Arastirmada yararlani-
lan sosyal medyada algilanan fayda (Skewness: -0,267; Kurtosis: -0,148), 6z-
sayg1 (Skewness: -0,230; Kurtosis: 0,020) ve sosyal iligkilerde sosyal medyaya
giiven (Skewness: 0,365; Kurtosis: -0,270) olgekleri igin elde edilen Skewness
(Carpiklik) ve Kurtosis (Basiklik) degerleri -2,0 ile +2,0 arasinda oldugun-
dan; verilerin normal dagihm gosterdigi dikkat ¢ekmektedir (George &
Mallery, 2010). Bu sonuglardan yola ¢ikarak, verilerin analizinde parametrik
testler tercih edilmistir. Verilerin analizinde sirasiyla; katihmcilarm demog-
rafik 6zelliklerini saptamak amactyla Frekans Analizi uygulanmistir. Katilim-
alarmn cinsiyetine gore kendini agma, 6zsaygl, algilanan fayda boyutlari,
sosyal medya kullanicina giiven ve kullanim siiresi agisindan olusabilecek
farkhliklar1 belirlemek amactyla Bagimsiz Orneklem T-Testinden yararlanil-
migtir. Sosyal medyada kendini agma alt boyutlarimi ortaya koymak icin
Kesfedici Faktor Analizi tercih edilmistir. Sosyal medyada kendini agma pua-
ninin, 6zsayg, algilanan fayda boyutlari, giiven ve sosyal medya kullanim
sliresi tarafindan nasil yordandigimn tespit etmek amaciyla Dogrusal Regres-
yon Analizi kullanilmistir. Yine sosyal medyada kendini a¢gma ile 6zsaygi,
giiven ve algilanan fayda arasindaki iliskinin giiclinii ve yoniinii ortaya
koymak adina Korelasyon Analizi'ne bagvurulmustur.

Bulgular ve Yorum

Oncelikle aragtirmaya katilan bireylerin demografik 6zellikleri ve devamin-
da sosyal medya kullanim aliskanliklari, kendini gizleme tutumlar ve ya-
sam doyum analizleri ve yorumlar1 verilmektedir.

Sosyal Medya Kullanum Aliskanliklar

Anket calismasma katilanlarin giinliik sosyal medya kullanim siiresiyle

ilgili soruya verdikleri cevaplarin analizi incelendiginde; en az 20, en ¢ok
900 dakika sosyal medya kullandiklar1 bulgusuna ulasilmigstir. Katilmaila-
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rin glinliik sosyal medya kullanim siiresinin ortalamas: ise 208,82 dakika
olarak belirlenmistir.

Tablo 1. Sosyal Medya Kullanim Siiresinin Betimleyici Istatistikleri

N En Az En Cok X SD

Kullanim Siiresi 379 20 900 208,82 137,17

Arastirma sorularina cevap verenlerin cinsiyetine gore giinliik sosyal
medya kullanim siireleri anlamh farklhilik tasimaktadir (t= -4,66; p< ,001).
Betimleyici istatistik sonuglar: incelendiginde; kadinlarin (X= 240,47) erkek-
lere (X=176,21) oranla giinliik sosyal medyay1 daha uzun siire kullandiklar
da elde edilen veriler arasinda yer almaktadir.

Katilimalarin yiizde 74,4t her giin diizenli sekilde sosyal medya kul-
landiklarm dile getirirken; ytizde 12,7’si haftada 5-6 giin, yiizde 5,81 hafta-
da 3-4 giin ve yiizde 5,6s1 haftada 1-2 giin sosyal medya karsisina gegmek-
tedir. Bu baglamda tiniversite 6grencilerinin neredeyse {icte biri, her giin
sosyal medya kullanmaktayken; haftada bir iki giin kullanimin oldukga az
oranlarda kaldig: dikkat cekmektedir.

Bir bagka noktada arastirmaya katilan iiniversite 6grencilerinin en ¢ok
kullandiklar: sosyal medya araci yiizde 33,7 ile Instagram olurken, YouTube
ytizde 32,4 oramyla ikinci sirada yer almaktadir. Frekans analizi sonuglari-
nin da gosterdigi gibi WhatsApp yiizde 21 ile {iglincii, Twitter ise ytlizde
11,1 oramyla dordiincii sirada karsimiza gitkmaktadir. Son olarak yiizde 1,1
orani ile diger sosyal medya araglar1 siralanmaktadir. Sonuglar degerlendi-
rildiginde bes yil oncesine kadar en ¢ok kullanilan sosyal medya ag1 olan
Facebook'un listeye giremedigi ve son zamanlarda popiilerligini artiran
Instagram’in ise ilk sirada yer alarak, en ¢ok kullanilan sosyal medya araci
oldugu goze carpmaktadir.

Sosyal Medya Kullanicilarina Giiven Diizeyi
Sosyal iligkilerde sosyal medya kullanicilarina giiven diizeyi ile ilgili soruya;
tiniversite 6grencilerinin en diisiik 1, en yiiksek 10 verdikleri goriilmektedir.

Betimleyici istatistik analizi sonuglarina gore, katilimcilarin sosyal medyaya
¢ok da fazla giivenmedikleri (X=4,15) ortaya ¢cikmaktadur.
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Tablo 2. Sosyal Medya Kullanicilarina Giiven Diizeyinin Betimleyici Istatistikleri

N En Az En Cok X SD

Giiven Diizeyi 389 1 10 4,15 2,19

Orneklemdeki bireylerin cinsiyetine gore sosyal medya kullamcilarma
giiven diizeyleri anlamh farklilik gostermemektedir (t=,359; p>,05). Betim-
leyici istatistik sonuglary; hem erkeklerin (X= 4,25) hem de kadinlarin (X=
4,04) sosyal medya kullanicilarina giiven bakimindan birbirlerine yakmn
degerlere sahip olduklarina isaret etmektedir.

Ozsayg Diizeyi

Aragtirma sorularma cevap veren sosyal medya kullarucilarimn 6zsayg:
oOlcegindeki maddelere verdikleri puanlar toplandiginda; en diistik 13, en
yiiksek 40 puana sahip olduklar1 ortaya ¢itkmaktadir. Katithmailarin 6zsaygt
diizeyi ortalamast ise X= 29,33'tiir. Dagilimin standart sapmast ise 4,86 ola-
rak tespit edilmistir. Bu sonuglar, tiniversite 6grencilerinin yiiksege yakin
0zsayg1 puanina sahip olduklarma isaret etmektedir.

Tablo 3. Ozsayg: Diizeyinin Betimleyici Istatistikleri

N En Az En Cok X SD

Ozsayg (indeks) 393 13 40 29,33 4386

Katilimalarin cinsiyetine gore 6zsaygi diizeyi anlaml farklilik olustur-
maktadir (t=-2,19; p<,05). Betimleyici analiz sonuglari; kadmnlarmn (X=29,85),
erkeklere (X= 28,78) gore daha yiiksek Ozsaygi puanina sahip oldugunu
gostermektedir.

Algilanan Fayda Diizeyi ve Boyutlar

Aragtirmanin bu boliimiinde oncelikle sosyal medyada algilanan fayda
oOlgegindeki 12 madde toplanmak suretiyle tek bir degiskene dontistiiriil-
miis; betimleyici istatistik analizi ile katithmcilarin sosyal medyada algilanan
fayda diizeyleri ortaya konmustur. Orneklemdeki iiniversite dgrencilerinin
olcekteki maddelere verdikleri puanlar toplandiginda; en diisiik 12, en yiik-
sek 84 puana sahip olduklar dikkat cekmektedir. Universite 6grencilerinin
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algilanan fayda diizeyi ortalamast ise X= 53,91'dir. Bir baska anlatimla kati-
Iimcilarin sosyal medyadan algilanan fayda diisiinceleri, orta diizeydedir.

Tablo 4. Algilanan Fayda Diizeyi ve Boyutlarmmn Betimleyici Istatistikleri ve Giivenilir-
lik Katsayilar

N En Az En Cok X Cronbach’s Alpha
Eglenme 393 3 21 15,03 76
ili§kiyi Siirdiirme 393 3 21 14,58 ,65
Yeni Iligki Kurma 393 3 21 12,91 ,80
Kisisel Sunum 393 3 21 11,97 79
Algilanan Fayda (indeks) 393 12 84 53,91 88

Sosyal medyada algilanan fayda boyutlara ayrildiginda, arastirma soru-
larina cevap verenlerin en ¢ok puan verdikleri boyut, Eglenme (X=
15,03) dir. Tkinci sirada Tligkiyi Siirdiirme (X= 14,58) boyutu bulunmaktadir.
En az puan verilen boyut ise Kisisel Sunum (X= 11,97)'dur. Ayrica Tablo 4
incelendiginde, sosyal medyada algilanan fayda boyutlarmin giivenilirlik
oranlarmin, kabul edilebilir diizeyin iizerinde oldugu dikkat cekmektedir.

Cinsiyete gore lliskiyi Siirdiirme (t=-3,03; p<,01) ve Eglenme (t=-2,26; p<
,05) alt boyutlarina verilen 6nem anlaml farklilik gostermektedir. Betimle-
yici istatistik sonuglary, kadinlarin, erkeklere gore, iliskiyi stirme ve eglenme
amach daha ¢ok sosyal medya kullandiklarmi ve fayda sagladiklarmi gos-
termektedir.

Sosyal Medyada Kendini Acma

Aragtirma kapsaminda sosyal medyada kendini agma 6lgeginde yer alan 16
madde toplanmak suretiyle tek bir degisken haline getirilmis; betimleyici
analiz sonuglartyla 6rneklemdeki 6grencilerinin sosyal medyada kendini
acma diizeyleri tespit edilmistir. Universite grencilerinin 6lgekteki madde-
lere verdikleri puanlar toplandiginda; en diistik 42, en yiiksek 100 puan
dikkat cekmektedir. Arastirma sorularma cevap verenlerin sosyal medyada
kendini agma diizeyi ortalamasi ise X= 71,95'dir. Dagilimin standart sapma-
st ise 9,93 olarak belirlenmistir.

Tablo 5. Sosyal Medyada Kendini A¢ma Diizeyinin Betimleyici Istatistikleri

N En Az En Cok X SD

Kendini A¢ma (indeks) 393 42 100 71,95 9,93
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Katilimcilarin cinsiyeti, sosyal medyada kendini agma diizeyi agisindan
anlamli farklilk meydana getirmektedir (t= -2,78; p< ,01). Kadinlar (X=
73,31), erkeklere (X= 70,52) nazaran sosyal medyada kendi agma eylemi
acisindan daha yiiksek ortalamaya sahiptir.

Tablo 6. Sosyal Medyada Kendini A¢ma ile Giinliik Sosyal Medya Kullanim Siiresi Ara-
sindaki Iliski

Sosyal Medya Kullanim Siiresi

Kendini A¢ma (indeks) ,048

Ote yandan drneklemdeki bireylerin giinliik sosyal medya kullanim sii-
resi ile sosyal medya kendini agma diizeyleri arasinda anlamh iligki tespit
edilememistir (r=,048; p>,05). Diger bir ifadeyle, katilimcilar arasinda giin-
liik sosyal medya kullanim stiresinin artmasi ya da azalmas: bireylerdeki
kendini agma davranigini etkilememektedir.

Katilimalarin sosyal medyada kendini agma alt boyutlarm belirlemek
tizere, Olgekteki 16 maddeye verilen yamtlar dogrultusunda faktor analizi
uygulanmis; 6z deger (eigenvalue) ve yamag egrisi grafigi (screeplot) ince-
lemesi neticesinde 4 alt boyutun ele alinabilecegi ortaya ¢ikmustir.

Tablo 7. Sosyal Medyada Kendini A¢ma Alt Boyutlarimn Ozdegeri, A¢iklanan Varyans-
lar1 ve Giivenilirlik Katsayilar

Alt Boyutlar Ozdeger Agiklanan Varyans (%) Cronbach's Alpha (o)
Niyet ve Diiriistliik 3,18 22,24 76
Miktar 1,94 13,98 ,69
Olumluluk 1,59 12,83 ,60
Kontrol 1,05 10,79 62
KAO TOPLAM 59,85 69

KMO Measure of SamplingAdequacy: ,825; Barlett's Test of Sphericity: X?>= 803,31, p=,000

Faktor gruplarmin simiflandirilma ve degerlendirilmesinde Varimax ro-
tasyonlu tablo dikkate almmustir. Faktor analizinde incelenen maddelerin
0zdegeri 1'den daha biiyiik ve minimum ytiikleme biiyiikligi 0,50'dir. Fak-
tor analizi uygulanan maddelerin giivenilirlik katsayisi (Cronbach’s a=,69)
kabul edilebilir seviyededir (Bkz., Yildiz & Uzunsakal, 2018: 19). Analiz so-
nucunda ortaya konan boyutlar, sosyal medyada kendini agma agisindan
toplam varyansin yiizde 59,85'ini agiklama kapasitesi sahiptir (bkz. Tablo
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7). Faktor analizde Niyet ve Diiriistliik en 6nemli kendini agma alt boyutu
olarak 6n plana ¢ikarken; bunu Miktar, Olumluluk ve Kontrol izlemektedir.

Yine ¢alisma kapsaminda kullanicilarin, 6zsaygy, algilanan fayda boyut-
lar,, sosyal medyaya giliven ve sosyal medya kullanim siiresinin, sosyal
medyada kendi agma diizeyini belirleme giicii, Dogrusal Regresyon Analizi
ile incelenmis ve elde edilen bulgular Tablo 8 de gosterilmistir.

Tablo 8. Sosyal Medyada Kendini Acma Puaminin, Ozsaygi, Algilanan Fayda Boyutlar,
Giiven ve Sosyal Medya Kullanim Siiresi Tarafindan Yordanmasmna iliskin Dogrusal
Regresyon Analizi Sonuglar

B Beta () t Sig.
(Sabit) Sosyal Medyada Kendini A¢ma (indeks) 46,715 14,37 ,000
Ozsayg (indeks) ,520 256 5,38 ,000
iliskiyi Siirdiirme 531 215 3,44 ,001
Yeni iliski Kurma A38 221 3,49 ,001
Kisisel Sunum -017 -,008 138 ,890
Eglenme -,196 -,080 -1,35 176
Sosyal Medya Kullanicisina Giiven ,044 ,010 ,195 ,846
Sosyal Medya Kullanim Siiresi -,002 -,025 -499 ,618
R?=,205; Adjusted R?=,190 F=13,54; df=7; p=,000

Ozsayg, algilanan fayda boyutlari, sosyal medyaya giiven ve sosyal
medya kullanim stiresinin bagimsiz degisken olarak denkleme sokulmasi
sonucu ortaya ¢ikan modelin anlaml iliski gosterdigi dikkat cekmektedir
(F=13,54; p< ,001). Model sosyal medyada kendi agma diizeyini etkileyen
degiskenlerle ilgili toplam varyansin ytizde 19'unu agiklamaktadir (Adjus-
ted R2 =,190). Sosyal medyada kendini agma diizeyini, 6zsaygi, algilanan
fayda boyutlari, sosyal medya kullanicisina giiven ve sosyal medya kulla-
nm siiresinin yordayip yordamadigna iliskin B ve t degerleri incelendigin-
de; 6zsaygi ile (3= ,256; p<,001) iliskiyi stirdiirme (3= ,215; p<,001) ve yeni
iliski kurma (3=,221; p<,001) gibi algilanan fayda boyutlarinin, sosyal med-
yada kendini agma puanin pozitif yonde anlaml bicimde yordadig: ortaya
¢tkmaktadir. Bunun yaninda kisisel sunum ve eglenme boyutlar ile sosyal
medyaya giiven ve sosyal medya kullanim siiresinin kendini agma diizeyi
tizerinde anlamli belirleyici olmadigr bulgulanmistir. Krasnova ve arkadas-
larimin (2012, s. 132) yaptig1 aragtirmada eglenme, hem Alman hem de ABD
kullanicilari i¢in sosyal medyada kendini agmanin belirleyicisi olarak ortaya
¢tkmaktadir. Yine sosyal medya saglayicis1 ve tiyelerine duyulan giiven,
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kendini agma diizeylerini etkilemektedir. Cinsiyetin sosyal medyada kendi-
ni agma tizerinde bir etkisi bulunmamaktadir.

Son olarak sosyal medyada kendini acma diizeyi ile 6zsaygi, sosyal
medyadan algilanan fayda diizeyi ve boyutlari, giiven ve kullanim stiresi
arasindaki iligkinin giicii ve yontinii tespit etmek amaciyla Korelasyon Ana-
lizine bagvurulmustur.

Tablo 9. Sosyal Medyada Kendini Acma ile Ozsayg, Giiven ve Algilanan Fayda Arasin-
daki iliski

Sosyal Medyada Kendini A¢ma Diizeyi (indeks)

Ozsayg1 (indeks) ,315%*
Sosyal Medya Kullanicisina Giiven ,099
iligkiyi Siirdiirme 324
Yeniden iligski Kurma 326+
Kisisel Sunum ,192%%
Eglenme ,175%*
Algilanan Fayda (indeks) ,321%*
Not: **p<,01

Tablo 9 incelendiginde, sosyal medya kendini agma ile 6zsayg1 arasinda
pozitif yonlii zayif anlamli iligki bulunmaktadir (= ,315; p<,01). Diger bir
ifadeyle arastirma sorularma cevap veren iiniversite 6grencilerinin 6zsaygt
diizeyleri arttik¢a, sosyal medyada kendilerini agma diizeylerinde de bir
artis yasanmaktadir. Bu sonuglar Hipotez 1'in dogrulandigim gostermekte-
dir.

Hi§kiyi stirdiirme (r=,324; p<,01), yeni iligki kurma (r=,326; p<,01), kisi-
sel sunum (r=,192; p<,01) ve eglenme (r=,175; p< ,01) gibi alt boyutlar ile
kendini agma diizeyi arasinda pozitif, zayif diizey anlaml iliski, bu arastir-
ma ile ortaya konulmustur. Bu sonuglarla Hipotez 2 dogrulanmaktadir.
Yine sosyal medyada kendini agma ile algilanan fayda (indeks) arasinda
pozitif yonlii, zayif anlaml iligki (r=,321; p< ,01) dikkat ¢ekmektedir. Kati-
Iimcilarin sosyal medyadan algilanan fayda diizeyleri arttikca, sosyal med-
yada kendini agma diizeylerinde bir artis goriilmektedir. Cheung ve arka-
daglarmin (2015, s. 292) yiirtittiikleri arastirmada da, algilanan faydalarm,
yani mevcut iligkilerin stirdiirtilmesinin uygunlugu, yeni iligki kurma, kisi-
sel sunum ve eglenmenin, sosyal paylasim sitelerinde kendini agiklamada
genellikle giiglii ve pozitif etkilere sahip oldugu tespit edilmistir. Bulgular
sosyal paylasim sitelerinde kendini agiklama davranisim etkilemede algila-
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nan maliyetlerden daha fazla algilanan faydalarmn daha biiyiik etkilerini
ortaya koymaktadir.

Bir bagka agidan sosyal medyada kendini agma diizeyi ile sosyal medya
kullanicisina giiven arasinda anlaml iligki tespit edilememistir (r=,099; p>
,05). Bu sonuglar, Hipotez 3'tin reddedildigine vurgu yapmaktadr.

Tartisma ve Sonug

Yeni iletisim teknolojilerinin sundugu olanaklara her giin bir yenisi eklenir-
ken, giinliik hayatta bu olanaklarin kullanimma ayrilan zaman da giin gec-
tikge artmaktadir. Bu baglamda bir sosyallesme ortami sunan sosyal aglar;
bireyin ozellikle kendini yeniden sundugu ve var olma cabasma girdigi
onemli uygulamalar1 icermektedir. Bireylerin ve toplumlarin ihtiyaclarina
cevap vermeye calisan bu teknolojiler, sundugu coziimlerle ihtiyaglarin
otesinde bir noktay1 hedeflemekte ve kendi perspektifiyle birey ve toplumu
ileri gotiirmektedir. McLuhanin belirttigi gibi birey ve toplum ise kendisine
fazladan sunulan segenekler arasindan tercihlerde bulunmakta, giindelik
yasantilarmin ve dinamiklerinin bir uzami olmay1 basaran teknoloji tiriin ve
/ veya hizmetlerine sarilmaktadir. Zamanla bu dinamikler birey ve toplum
tarafindan igsellestirilmekte ve bu dogrultuda farkli ihtiyaglar igin farkl
istekler dogmaktadir (Dilmen ve Ogﬁt, 2010, s. 239). Dolayisiyla toplumsal
hayatmn bir pargasi haline gelen sosyal medya, artik giinliik yasamda birey-
lere yeni iligkiler, yeni baslangiclar gibi eglenceli sosyal etkilesimler vadet-
mektedir. Bireyler gercek hayatta sahip olduklar1 ya da olmadiklar1 bir¢ok
seyi sosyal medyanin tanidig1 olanaklar cercevesinde sergileyerek yeni bir
kimlik olusturduklar simiilasyon diinya yaratarak, bu diinyadan algiladik-
lar1 fayday: en iist seviyeye ¢ikarmay1 amaglamaktadirlar.

Bu amaca uygun olarak ¢alismada tiniversite 6grencilerinden olusan bir
orneklem iizerinde aragtirma ytritilmistiir. Calismada katilimeilarin sos-
yal medya kullanim aligkanliklari, sosyal medyada kendini agma ve 6zsayg1
diizeyleri, sosyal medyada kendini a¢gma ile 6zsaygi, algilanan fayda ve
sosyal medya kullanicistna duyulan giiven arasindaki iliski mercek altina
almmustr.

Aragtirma sonuglarina gore katithmcilarin gilinliik ortalama sosyal medya
kullanim stireleri 3 saate yakindir. Giintimiizde sosyal medya ortamlarima
mobil teknolojiler aracigiyla baglanmarnn kolayligi boyle bir sonucun orta-
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ya ¢tkmasinda etkili olabilmektedir. Universite 6grencilerin yiizde 74,4 gibi
onemli bir boliimii her giin diizenli sosyal medya kullandigini dile getir-
mektedir. Instagram, YouTube ve WhatsApp iiniversite gengliginin daha
¢ok kullandig1 sosyal medya araglaridir. Kadinlar, erkeklere gore giinliik
sosyal medya ile daha uzun zaman gegirmektedir.

Yine katilmcilarin demografik 6zellikleri g6z 6niine alindiginda; kadmn-
larin, erkeklere oranla sosyal medya iizerinden kendini agma davranisimn
daha yogun olarak sergiledikleri dikkat cekmektedir. Elde edilen bu sonug
alanda yapilmig diger calismalarla da uygunluk gostermektedir (Seamon,
2003; Yu et al., 2017, Cetinkaya ve Akbaba, 2011). Benzer sekilde kadinlar,
erkeklere oranla daha ytiksek 6zsayg: ortalamasina sahiptir.

Aragtirma bulgular sosyal aglarda bireylerin kendini agma (ifsa etme)
diizeylerine iliskin veriler ortaya koyarken; ayn1 zamanda Sekil 1'de goriil-
digi tizere; sosyal medyada kendini acma ile 6zsaygy, algilanan fayda ve
sosyal medya kullanicisna duyulan giiven arasindaki iliski yonelik deger-
lendirmeler sunmaktadir. Analiz sonuglar1 gostermistir ki; katthmecilarda
ozsaygl diizeyi arttikca sosyal medyada kendini agma diizeyi de artmakta-
dir. Bir diger amag ise bu iki konuya ek olarak sosyal medya kullaniminda
algilanan fayda diizeylerinin 6lgiilmesi olarak belirlenmis ve analizler de bu
yonde hazirlanmistir. Bu cergevede degerlendirildiginde, arastirmada ken-
dini agma davranist ile algilanan fayda diizeyi arasinda pozitif yonlii anlam-
I1 bir iligki ortaya ¢ikmustir. Yine arastirma iliskiyi stirdiirme, yeni iligki
kurma, kisisel sunum ve eglenme gibi algilanan fayda alt boyutlari ile ken-
dini agma diizeyi arasinda pozitif, zayif diizey anlaml iliskinin varligina
isaret etmektedir.

Ote yandan yapilan daha dnceki ¢ahismalar ve burada elde edilen bugu-
lar goz ontine alindiginda; kendini agma, bilgisayar aracili iletisimde, yiiz
ylize iletisim kurmakta zorlanan bireylere, yeni bir ortam saglamaktadir.
Ozsaygisi diisiik bireyler icin belirli boyutlarda gerceklesen kendini agma
davranisi sosyal aglarla yeni bir bakis agis1 kazanmaktadir. Bu sebeple Fo-
rest ve Wood (2012, 5.296) un dedigi gibi, 6zgiiveninin diisiik oldugu insan-
lar icin sosyal aglarda kendini agma, yiiz yiize agiklama riski olmadan diger
bireylerle iligki kurmanin bir yolu olabilir. Sosyal iliskiler kurmada ve stir-
diirebilmede en onemli bilesenlerden olan kendini agma (Kashian, 2017),
ozsaygl ve giliveni diisiik bireyler igin sosyal medyanin kullanimiyla arttiri-
labilir (Jiang, et al., 2013).
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Son s0z olarak bu ¢alisma; Tiirkiye’de sosyal medyada kendini agma ile
ozsaygl, algilanan fayda ve sosyal medya kullanicisina duyulan giiven ara-
sindaki iliskinin dogasina 151k tutmaya yonelik az sayidaki bilimsel girisim-
lerden birisi konumundadir. Bu noktada tilkenin farkli bolgelerinde farkh
orneklemler iizerinde yapilacak yeni arastirmalarla, hem ulusal literatiiriin
zenginlesmesi hem de karsilastirmalarin yapilmasi saglanabilir. Calisma
sosyal medyanin giinden giine artan 6nemine ve insanlarmn giinliik yasa-
minda hem sosyolojik hem de psikolojik bircok konuya etkisine vurgu
yapmaktadir. Bu baglamda calisma ayrica, sanal bir diinya simiilasyonu
sunan ve gercek diinya ile paralel duyular1 harekete geciren sosyal aglarla
ilgili yapilacak calismalara literatiir saglamas1 bakimmndan 6nem tasimakta-
dir. Yine gelecekteki arastirmalar, sosyal medyada kendini agma ile iligkili
olabilecek diger kisisel Ozelliklerini (narsisizm, yalnizlik, benlik sunumu,
oznel iyi olus, yasam doyumu vb.) inceleyerek, mevcut arastirmada ortaya
cikan bazi eksikliklere 1s1k tutabilir.
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Sekil 1. Sosyal Medyada Kendini Agma ile Ozsaygs, Algilanan Fayda ve Sosyal
Medya Kullanicisina Duyulan Giiven Arasindaki Iliskiye Yonelik Arastirma Modeli
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EXTENDED ABSTRACT

Self-Disclosure on Social Media: Study on the Effect
of Self-Esteem, Trust, and the Perceived Benefits

*

Siikrii Baler - Ayse Arsal Golcii
Sel¢uk University

While a new one is added to the opportunities offered by new communica-
tion technologies every day, the time devoted to the use of these opportuni-
ties in daily life is increasing day by day. In this context, social networks that
offer an environment of socialization; it includes important practices where
the individual re-presents himself and tries to exist. These technologies,
which try to meet the needs of individuals and societies, aim at a point be-
yond the needs with their solutions and take the individual and society
forward with their own perspective. As McLuhan pointed out, the indivi-
dual and the society make choices among the options offered to him, and
embrace technology products and / or services that manage to be an exten-
sion of their daily lives and dynamics. Over time, these dynamics are inter-
nalized by the individual and the society, and accordingly, different de-
mands arise for different needs (Dilmen and Ogijt, 2010, p.239). Therefore,
social media, which has become a part of social life, promises fun social inte-
ractions such as new relationships and new beginnings to individuals in
daily life. Individuals aim to maximize the benefits they perceive from this
world by creating a simulation world where they create a new identity by
displaying many things that they have or do not have in real life within the
framework of social media opportunities.

In the study, the reason why adolescents and young adults such as uni-
versity students were selected; they have more access to social media and
knowledge, so they are more likely to be social media users than other po-
pulation groups. Data were collected from 395 users using face-to-face sur-
vey technique. In accordance with this aim, data were collected from the
students of faculties, schools and vocational schools within the Alaeddin
Keykubat Campus of Konya Selguk University. In the analysis of the data;
frequency analysis was applied to determine the demographic characteris-
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tics of the participants. Independent Sample T-Test was used to determine
the differences in terms of self-esteem, self-esteem, perceived benefit dimen-
sions, trust in social media user and usage period according to gender. Li-
near Regression Analysis was used to determine how self-esteem score on
social media is predicted by self-esteem, perceived benefit dimensions, trust
and social media usage time. Correlation Analysis was used to reveal the
strength and direction of the relationship between self-esteem and self-
esteem, trust and perceived benefit in social media.

As a result of the research, it was found that the average daily social me-
dia usage time of the participants was close to 3 hours. 74.4 percent of uni-
versity students stated that they use social media regularly every day. Ins-
tagram, YouTube and WhatsApp are social media tools that university yo-
uth use more. Women spend more time with daily social media than men. It
is noteworthy that women exhibit more self-disclosure behavior on social
media than men. Similarly, women have a higher average self-esteem than
men. Analysis results showed that; as self-esteem level increases in partici-
pants, self-disclosure level increases in social media. In the study, a signifi-
cant positive relationship was found between self-disclosure behavior and
perceived benefit level. Again, the research points out that there is a positive
and weak relationship between perceived benefit sub-dimensions such as
maintaining relationship, establishing new relationship, personal presenta-
tion and entertainment and self-disclosure level.

In the study, it was determined that perceived benefit dimensions such
as maintaining relationship with self-esteem and establishing new relati-
onships positively predicted self-disclosure score in social media. No signi-
ficant relationship was found between the level of self-disclosure in social
media and trust in social media user and duration of social media usage.
Considering the previous studies and the mist obtained here; self-opening
provides a new environment for individuals who have difficulty in face-to-
face communication in computer-mediated communication. For individuals
with low self-esteem, self-disclosure behavior in certain dimensions can be
said to provide a new perspective with social networks. In this study, self-
disclosure in social media Turkey with self-esteem, perceived usefulness
and scientific initiatives of the few to shed light on the nature of the relati-
onship between social media users to trust someone is location. At this po-
int, both the enrichment of the national literature and the comparisons can
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be made with new researches on different samples in different regions of the
country. The study emphasizes the increasing importance of social media
and its impact on many sociological and psychological issues in daily life of
people. In this context, the study is also important in terms of providing
literature for the studies on social networks that provide a virtual world
simulation and stimulate senses parallel to the real world. Again, future
studies may shed light on some of the deficiencies in the current study by
examining other personal characteristics (narcissism, loneliness, self-
presentation, subjective well-being, life satisfaction, etc.) that may be related
to self-disclosure in social media.
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Oz

Yapilan calismanin amact planetaryumlarla ilgili bilimsel yayinlarin bibliyometrik gistergeler agisin-
dan incelenmesidir. Bu kapsamda planetaryum anahtar kelimesi ile taranan yayinlarin Web of Science
(WoS) kategorileri, yayin tiirleri, anahtar kelime ag1, yillara gore sayisal dagilimi, en cok atif alan ma-
kaleler, en ¢ok atif alan yazarlar, en cok atif yapilan yillar, etkin olan arastirmacilar, etkin olan dergiler,
etkin olan iilkeler ve etkin olan kurumlar arastirmaya dahil edilmistir. Yapilan ¢calismada nitel aras-
tirma yontemlerinden durum ¢alismast yontemi kullamilnugtir. Yapilan calismadaki bibliyometrik veri-
ler, Clarivate Analytics tarafindan tiretilen WoS veri tabamindan alinmgtir. Bibliyometrik analiz siireci
kapsaminda WoS veri tabaninda cevrim ici bir tarama yapilmigtir. Tarama arali§r 1975-25 Kastm 2019
tarihleri arasin kapsamaktadir. Yapilan bu taramada “planetarium” anahtar kelimeleri hem makale
basliklarinda hem de makale iceriginde taranmgstir. Taranan indeksler SCI-Expended, SSCI, A&HCI,
CPCI-S, CPCI-SSH, BKCI-S, BKCI-SSH wve ESCI olarak belirlenmistir. Tarama siirecinde toplam
63.983.680 kay1t arasindan konu ile iligkili 378 kayda erisilmistir. Erigilen 378 kayittan 58’i Egitim/Egi-
tim Arastirmalart kapsaminda yer almakta olup yapilan calisma bunlar arasindaki kayit tiirlerinden
birisi olan makale ile stnirlandirilmigtir. Arastirmadan elde edilen veriler bibliyometrik analiz teknigi
ile analiz edilmistir. Yapilan calisma ile 1975-2019 willar1 arasinda WoS wveri tabaminda kayith
63.983.680 kayittan 378 sinin planetaryumlarla ilgili ¢calismalar oldugu goriilmiistiir. Bu kayitlardan
58’inin (%15.38) egitim/egitim arastirmalar: kategorisinde yer aldigi tespit edilmistir.

Anahtar Kelimeler:  Planetaryum, Bibliyometrik, Web of Science, Makale, Fen Egitimi
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A Bibliometric Evaluation of Published Educational
Research Papers on “Planetariums” Based on Web of
Science Database

Abstract

The aim of the study is to analyze the scientific publications about planetariums with regard to biblio-
metric indicators. Within this context, publications in the Web of Science (WoS) categories were
browsed by using the planetarium key word, types of publications, key word networks, numeric distri-
bution according to the years, most cited papers, most cited authors, most cited years, effective re-
searchers, effective journals, effective countries, and effective institutions. A case study, one of the qual-
itative research methods, was used. The bibliometric data in the study were taken from the WoS database
created by Clarivate Analytics. Within the content of the bibliometric analysis process, online browsing
was carried out on the WoS database. The browsing consists of the years between 1975 and November
25, 2019. The “planetarium” key words were browsed both in the titles of the papers and also in the
content of the paper during this browsing. The indexes browsed were identified as SCI-Expended, SSCI,
A&HCI, CPCI-S, CPCI-SSH, BKCI-S, BKCI-SSH and ESCI. During the browsing process, 378 rec-
ords related to the topic were reached among a total of 63.983.680 records. Out of these 378 records, 58
of them were included in the Education/ Educational Research context and this study was limited to the
papers/ articles, one of the types of records among them. The data obtained from the study were analyzed
via bibliometric analysis. This study revealed that out of 63.983.680 research studies recorded on the
WoS database from 1975 to 2019, 378 of them were studies related to the planetariums. It was deter-
mined that 58 of these records (%15.38) were included in the education/educational research category.

Keywords: Planetarium, Bibliometric, Web of Science, Manuscript, Science Education
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Giris

Glintimiizde egitim ve ogretim faaliyetleri okullarla birlikte okul disindaki
bircok kaynag1 da etkin bir sekilde siirece katacak yapiya dontismiistiir.
Okullarda verilen egitim ve 0gretim faaliyetlerine kiyasla daha esnek ve eg-
lenceli olarak sunulan bu aktiviteler bireylerin ilgi alanlarina gore 6grenme
firsat1 sunmaktadir. Okul dis1 gevrelerde gergeklestirilen 6gretim faaliyetleri-
nin 6grencilerin kalic1 ve eglenerek 6grenmelerine katki sagladig1 yapilan bir-
¢ok calisma ile ortaya konmustur (Akcan, 2010; Arici, 2013; Bostan Sarioglan
ve Kiigiikozer, 2017; Bozdogan, 2008; Bozdogan ve Ustaoglu, 2016; Ertas,
2012; Sontay, Tutar ve Karamustafaoglu, 2016; Yener, Aksiit, Kiras ve Yener,
2018; Yurtkulu, Sare Akkus ve Lagin Simsek, 2017). Okul disinda yapilan bu
egitim ve 0gretim faaliyetlerinin okullarla kurulan baglantisiin egitim agi-
sindan son derece onemli oldugu ifade edilmektedir (Plummer, 2009; Bozdo-
gan ve Ustaoglu, 2016).

Okullarda verilen egitimi destekleyen okul dis1 cevreler birgok toplumsal
alam kapsamaktadir. Bunlardan bazilari; bilim merkezleri, planetaryumlar,
akvaryumlar, hayvanat bahgeleri, botanik parklari, miizeler, kiitiiphaneler,
devlet kurumlars, fabrikalar, dogal anitlar ve milli parklar olarak siralanabilir
(Demir, 2007; Gerber, Cavallo ve Marek, 2001; Hannu, 1993; Howe ve Disin-
ger, 1988; Ozgen, 2011). Goriildiigii gibi bu yerlerden birisi de planetaryum-
lardar.

Planetaryumlar 6zellikle soyut konularin anlagilmasin kolaylastirmak ve
basta astronomi olmak iizere cografyadan biyolojiye kadar birgok alanda tiig
boyutlu gorsel diistinme yapisini giiglendirmek admna kullarilabilecek si-
nema benzeri mekanlardir (Tirk, 2010; Ozcan ve Yilmaz, 2018). Planetar-
yumlarda 6zellikle astronomi ile ilgili simiilasyonlar kubbeye yansitilmakta
ve bir sanal-gerceklik olusturulmaktadir. Bu sayede ziyaretcilerine uzayda
hareket ediyor hissi vererek giinler ya da yillar siiren gok hareketlerini birkag
dakika iginde ziyaretgilerinin gormelerine imkan saglayacak Ozelliktedir
(Plummer, 2009). Bu 6zelligi ile de astronomi konu ve kavramlarmin hizh ve
verimli bir sekilde 6grenilmesine katki saglamaktadir (Burney ve Lock, 2007;
Chastenay, 2015).

Literatiirde planetaryumlarin 6gretim boyutuyla ilgili bir¢ok bilimsel ¢a-
lisma mevcut olup diger bilimsel arastirmalarda oldugu gibi bu galismalarmn
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da okuyucuyla bulustugu kaynaklardan birisi de bilimsel dergilerdir. Bilim-
sel dergiler bilimsel stireglerle yiiriitiilen arastirmalarin paylasildig: kaynak-
lardandir. Bu sayede bilim diinyasinda bir iletisim ve etkilesim alan1 ortaya
¢tkaran 6nemli paylasim aracidir. Dolayisiyla bilim diinyasi ve bilimsel alis-
verisin devamui icin, akademik dergiler belirleyici onemdedir. Son yillarda bir
disiplin veya konu alanu ile ilgili egilimleri tespit etmek ve yeni yapilacak olan
calismalara yon vermek igin bibliyometrik analizlerin yapildig1 calismalara
sikca rastlanmaktadir. Bu analizler akademik yayin tiirlerindeki bibliyografik
gostergeleri ¢oziimlemeye yarayan sistematik bir yontemdir. (Karagoz ve
Kog Ardig; 2019).

Literatiir incelendiginde finans, turizm, kiiltiir, edebiyat, teknoloji, mii-
hendislik vb. gibi bir¢ok farkli konu ve alanda bibliyometrik analizler yapil-
makla birlikte kimya, biyokimya, farmakoloji (Bordons ve Barrigon, 1992;
Dileepkumar ve Sudhier, 2014; Kalyane ve Sen, 2003; Thompson, 2018; Wang,
Yu ve Ho, 2009), egitim (Dogru, Giizeller ve Celik, 2019; Karag6z ve Kog Ar-
dig, 2019; Mutlu, 2018; Seref ve Karagoz, 2019; Swain, 2014; Varisoglu, Sahin
ve Goktas, 2013) ve saglik (Becerikli, 2013; Hsieh, Chiu ve dig., 2004; Koley ve
Sen, 2016; Macias-Chapula ve Mijangos-Nolasco, 2002; Tsay ve Yang, 2005)
alanlari literatiirde sikca yer almaktadir. Ancak literatiirde planetaryumlarla
ilgili egitim alaminda yaymlanan akademik ¢alismalarin bibliyometrik 6zel-
likler agisindan degerlendirildigi herhangi bir calismaya rastlanmamustir. Ya-
pilan calismayla bu alandaki eksikligin giderilecegi ve bu alan ile ilgili yapi-
lacak olan galismalara bir 151k tutacag: diisiintilmektedir. Bu kapsamda yapi-
lan calismada planetaryumlarla ilgili bilimsel yaymlarmn bibliyometrik gos-
tergeler acisindan incelenmesi amaglanmistir. Bu kapsamda asagidaki soru-
lara yanitlar aranmustir;

1. Planetaryum anahtar kelimesi ile taranan yaymlarin Web of Science
(WoS) kategorileri nelerdir?

2. Planetaryumlarla ilgili Egitim/Egitim Arastirmalar1 kategorisindeki
yayin tiirleri nelerdir?

3. Egitim/Egitim Arastirmalar1 kategorisindeki planetaryumlarla ilgili
yayinlanan makalelerin anahtar kelime ag1 nasildir?

4. Egitim/Egitim Arastirmalar kategorisinde planetaryumlarla ilgili yaym-
lanan makalelerin yillara gore sayisal dagilimi nasildir?

5. Egitim/Egitim Arastirmalari kategorisinde planetaryumlarla ilgili en ¢ok
atif alan makaleler hangileridir?
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6. Egitim/Egitim Arastirmalar kategorisinde planetaryumlarla ilgili en ¢ok
atif yapilan yillar hangileridir?

7. Egitim/Egitim Arastirmalar kategorisinde planetaryumlarla ilgili yayin-
lanan makaleler kapsaminda etkin olan arastirmacilar kimlerdir?

8. Egitim/Egitim Arastirmalar kategorisinde planetaryumlarla ilgili yaym-
lanan makaleler kapsaminda etkin olan dergiler hangileridir?

9. Egitim/Egitim Arastirmalar1 kategorisinde planetaryumlarla ilgili yaym
yapan dergilerden en ¢ok atif alanlar hangileridir?

10. Egitim/Egitim Arastirmalar kategorisinde planetaryumlarla ilgili yaymn-
lanan makaleler kapsaminda etkin olan tilkeler hangileridir?

11. Egitim/Egitim Arastirmalar kategorisinde planetaryumlarla ilgili yaymn-
lanan makaleler kapsaminda etkin olan kurumlar hangileridir?

Yontem

Yapilan ¢alismada nitel arastirma yontemlerinden durum galismasi yontemi
kullanilmigtir. Durum ¢alismasi bir olgunun ya da olayin derinlemesine in-
celenmesini saglayan bir arastirma yontemidir (Yildirim ve Simsek, 2011).
Calismada planetaryumlarla ilgili egitim arastirmalar1 kapsaminda yayinla-
nan makalelerin bibliyometrik parametreler agisindan incelenip mevcut du-
rumun ortaya konulmasi istendigi i¢in bu yontem tercih edilmistir.

Veri Toplama Siireci

Bir bibliyometrik ¢alismalarda temel alman bilesen veri tabaninin kapsami-
dir. Scopus, TR DIZIN ULAKBIM, YOK Tez Merkezi, ProQuest ve Google
Scholar gibi egitim arastirmalarimin indekslendigi bircok veri tabani bulun-
makla birlikte yaygin olarak kullamilan bibliyometrik veri tabanlarmin ba-
sinda Web of Science (WoS) gelmektedir (Karagoz ve Seref, 2019; Thompson,
2018). Yapilan bu calismadaki bibliyometrik veriler, Clarivate Analytics tara-
findan iiretilen WoS veri tabanindan alinmistir. WoS veri tabani, diinyanin
en onemli bilimsel atif arama ve analitik bilgi platformlarindan biridir. Bu
veri taban1 arastirmacilara farkl disiplinlere ait genis kapsamli bir veri igerigi
sunmaktadir (Li, Rollins ve Yan, 2018). Bu nedenle ¢alisma i¢cin belirtilen veri
tabani tercih edilmistir.
Bibliyometrik analiz siireci su sekilde gergeklestirilmistir;
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1. WoS veri tabaninda gevrim ici bir tarama yapilmistir. Tarama aralig:
1975-25 Kasim 2019 tarihleri arasin1 kapsamaktadir.

2. Yapilan bu taramada “planetarium” anahtar kelimeleri hem makale bas-
liklarinda hem de makale igeriginde taranmusgtir.

3. Taranan indeksler SCI-Expended, SSCI, A&HCI, CPCI-S, CPCI-SSH,
BKCI-S, BKCI-SSH ve ESCI olarak belirlenmistir.

4. Tarama siirecinde toplam 63.983.680 kayit arasindan konu ile iligkili 378
kayda erisilmistir.

5. Erisilen 378 kayittan 58'i Egitim/Egitim Arastirmalar1 kapsaminda yer al-
makta olup yapilan calisma bunlar arasindaki kayit tiirlerinden birisi
olan makale sinirlandirilmusgtir.

Veri analizi

Arastirmadan elde edilen veriler bibliyometrik analiz teknigi ile analiz edil-
mistir. Bibliyometrik analizde literatiirdeki bilimsel ¢alismalarin tiimii ya da
belli bir kismu iilke, kurum, dergi, bilim insanu gibi cesitli degiskenler agismn-
dan incelenerek durumun siireg igerisindeki degisim ve gelisimi somut bir
sekilde ortaya konur. Bibliyometrik analiz bir alandaki ¢alisma dinamikleri,
degisimleri, arastirma yenilikleri ve egilimleri gostermesi yoniiyle oldukga is-
levsel olup boylelikle incelenen durumun nesnellesmesini saglar (Inceoglu,
2014; Karagoz ve Seref, 2019). Yapilan ¢alismada elde edilen veriler iki farkli
arastirmaci tarafindan karsilastirilmis ve farklilik gosteren veriler tekrar ince-
lenerek nihai rakamlar elde edilmistir. Elde edilen veriler tablolar ve sekiller
biciminde sunulmustur. Calismada planetaryumlarla ilgili egitim alaninda
yayinlanan makalelerin anahtar kelime ag analizi (grafik 1) ve dergilerin atif
ag analizi (grafik 4) icin bibliyometrik haritalar1 olusturmak ve goriintiilemek
i¢in ticretsiz olarak kullanilabilen VOSviewer (Version 1.6.9) paket programi
(Van-Eck ve Waltman, 2009) kullanilmistur.

Bulgular

Yapilan tarama sonucunda elde edilen 378 ¢alismanin WoS kategorileri ince-
lenmis ve ilk 10 kategori Tablo 1’de sunulmustur.
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Tablo 1. “Planetaryum” anahtar kelimesi ile taranan yaymlarin WoS kategorileri (Ilk 10

kategori)

WoS Kategorileri Kayit Sayisi
Astronomi/Astrofizik 127
Egitim Bilimleri Disiplinleri 60
Egitim/Egitim Aragtirmalarr* 58
Bilim Tarihi Felsefesi 24
Disiplinler arasi Bilgisayar Bilimleri Uygulamalari 21
Sanat 15
Disiplinler arasi Begeri Bilimler 15
Elektrik Elektronik Miihendisligi 14
Arkeoloji 12
Bilgisayar Bilimleri Bilgi Sistemleri 12

Tablo 1 incelendiginde en ¢ok kaydin 127 ¢alisma ile “Astronomi/Astrofi-
zik” kategorisinde yer aldig1 goriilmiistiir. Bunu 60 ¢alisma ile “Disiplinler
arasi Egitim Bilimleri”, 58 calisma ile “Egitim/Egitim Arastirmalar1” ve 24 ca-
lisma ile “Bilim Tarihi Felsefesi” kategorilerindeki ¢alismalar takip etmekte-
dir.

Egitim/Egitim Arastirmalar1 kategorisindeki yaymlarin tiirleri incelenmis ve
Tablo 2’de sunulmustur.

Tablo 2. Egitim/Egitim Arastirmalar: kapsanndaki yayn tiirleri

WoS Kategorileri Kayit Sayist
Bildiri 32

Makale* 23

Kitap boliimii 8

Editoryal materyal 2

Kitap kritigi 1

Tablo 2 incelendiginde en ¢ok yayin tiiriiniin 32 ¢calisma ile bildiri oldugu
tespit edilmistir. Bunu 23 calisma ile makale, 8 ¢alisma ile kitap boliimii, 2
calisma ile editoryal materyal ve 1 ¢alisma ile de kitap kritigi takip etmekte-
dir.

Egitim/Egitim Arastirmalar1 kategorisindeki planetaryumlarla ilgili ya-
yinlanan makalelerin anahtar kelime ag1 incelenmis ve Grafik 1’de sunulmus-
tur.

156 ¢ OPUS © Uluslararasi Toplum Arastirmalari Dergisi



Aykut Emre Bozdogan

TR SO
s

R v Gsbn Ve pckes ey el ety

W \.Z"L;L‘{":’}: as@rr, ementaty paetEun sores sl
’ ‘' \ o ssomryIean
g et
Del. ol
= -_—
at g ot}

Grafik 1. Anahtar kelimeler ve giincel konu analizi (N=23)

Yapilan incelemede toplam 52 farkli anahtar kelimenin kullanildig; tespit
edilmistir. Grafik 1 incelendiginde makalelerde en fazla kullanilan anahtar
kelimelerin astronomi (astronomy), temel (elementary) ve planetaryum (pla-
netarium) oldugu goriilmektedir. Ozellikle 2010-2014 yillar1 arasinda astro-
nomi (astronomy), temel (elementary), kavramsal degisim (conceptual
chance), 6gretmen egitimi (teacher education), performans degerlendirme
(performance assessment), ay ile ilgili kavramlar (lunar concepts), akademik
basarilar (achievements) ve alan gezileri (field trips) gibi anahtar kelimeler
agirlikl olarak kullanilirken, son yillarda planetaryum (planetarium), fen/bi-
lim uygulamalari (science practices), alan gezileri (field trips), astronomi egi-
timi (astronomy education), fen egitimi (science education) ve astronomi kav-
ramlar1 (astronomy concepts) gibi anahtar kelimelere dogru bir egilim ol-
dugu tespit edilmistir.

Egitim/Egitim Arastirmalar1 kategorisinde planetaryumlarla ilgili yaym-
lanan makalelerin yillara gore sayisal dagilimi incelenmis ve Grafik 2'de su-
nulmustur.
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Grafik 2. Egitim/Egitim Arastirmalar: kategorisinde planetaryumlarla ilgili
yaymlanan makalelerin yillara gore sayisal dagilum (N=23)

Grafik 2 incelendiginde en fazla makalenin 2017 yilinda yaymlandig: (5
makale), bunu sirastyla 2010 (4 makale), 2015 (3 makale), 2016 ve 2019 (2’ser
makale) yillarmnin takip ettigi goriilmiistiir. Ozellikle yaymlanan makalelerin
%78.2'sinin (18 makale) son on yilda yaymlandig: goriilmektedir.

Egitim/Egitim Arastirmalar1 kategorisinde planetaryumlarla ilgili en cok
atif alan makaleler incelenmis ve Tablo 3'de sunulmustur.
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Tablo 3. Egitim/Egitim Arastirmalar: kategorisinde planetaryumlarla ilgili en cok atif
alan ilk 10 makale (Toplam atif 363, Toplam Atsf Ortalamasi=10.08)

Ya- 11;‘1’:' Atf
Makale Baghig1 Yazar/lar ymn Dergi Ad1 Atif Sayisy/

yili Yil

Sayis1

1.The use of a computer simulation to ~ Trundle, K.C. Computers &
promote conceptual change: A quasi-  Bell, RL. 2010 Education 77 7,70
experimental study
2.The use of a computer simulation to ~ Bell, R.L. Journal of Research
promote scientific conceptions of moon  Trundle, K.C. 2008 in Science 75 6,25
phases Teaching
3.Building a Learning Progression for =~ Plummer, J.D. Journal of Research
Celestial Motion: Elementary Levels  Krajcik, J. 2010 in Science Teaching 63 6,30
from an Earth-Based Perspective
4.Early Elementary Students' Develop- ~ Plummer, J.D. Journal of Research
ment of Astronomy Concepts in the 2009 in Science 34 3,09
Planetarium Teaching
5.Using a Planetarium Software Prog- ~ Hobson, S.M. Journal of Science
ram to Promote Conceptual Change Trundle, K.C. 2010 Education and 30 3,00
with Young Children Sackes, M. Technology
6.The Effect of Two-dimensional and  Price, A. Journal of Science
Stereoscopic Presentation on Middle Lee, H.S. 2010 Education 2 210
School Students' Performance of Spa- and Technology ’
tial Cognition Tasks
7.The eff‘ect of humor on learning ina  Fisher, M.S. 1997 Scince Education 18 078
planetarium
8.Learning to Explain Astronomy Ac-  Plummer, J.D. International
ross Moving Frames of Reference: Kocareli, A. Journal of Science
Exploring the role of classroom and  Slagle, C. 2014 Education 17 2,83
planetarium-based instructional con-
texts
9.Student-achievement and attitudesin ~ Mallon, G.L. Journal of Research
astronomy - an experimental compari-  Bruce, M.H. 1982 in Science 12 0,32
son of 2 planetarium programs Teaching
10.The effect of planetariums on teac-  Turk, C. Journal of Science
hing specific astronomy concepts* Kalkan, H. 2015 Education 6 1,20

and Technology

Tablo 3 incelendiginde Egitim/egitim arastirmalar1 kategorisinde en ¢ok
atif alan calismanin Trundle ve Bell'in Computers & Education dergisinde
yaymlanan “The use of a computer simulation to promote conceptual change: A qu-
asi-experimental study” baglikli makalesi oldugu goriilmektedir. 2010 yilinda
yayinlanan makaleye toplam 74 atif yapilmis olup yillik atif ortalamasi
7,40’d1r. Yine bu yaymu toplam 73 atif, 6,08 atif ortalamasi ile ayni yazarlar
tarafindan 2008 yilinda Journal of Research in Science Teaching dergisinde
yayinlanan makale takip etmektedir. Yine yapilan incelemede konu alaniyla
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ilgili Ttirkiye kaynakli tek makalenin Tiirk ve Kalkan tarafindan 2015 yilinda
Journal of Science Education and Technology dergisinde yayinlanan “The Ef-
fect of Planetariums on Teaching Specific Astronomy Concepts” isimli makale ol-
dugu ve toplam 5 atif aldig: tespit edilmistir. Egitim/Egitim Arastirmalar: ka-
tegorisinde planetaryumlarla ilgili en ¢ok atif yillar incelenmis ve Grafik 3’de
sunulmustur.
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Grafik 3. Egitim/Egitim Arastirmalar: kategorisinde planetaryumlarla ilgili
yaymlanan Makalelere yapilan atiflarin yillara gore sayisal dagilimi (N=23)

Grafik 3 incelendiginde Egitim/Egitim Arastirmalar1 kategorisinde plane-
taryumlarla ilgili yaymlanan makalelere yapilan atiflarin 2008 yilindan itiba-
ren artis gosterdigi ve dzellikle son bes yilda en {ist seviyeye ¢iktig1 goriilmek-
tedir. Bu alandaki makalelere en fazla atif yapilan yillarin 2013 (47 atif), 2014
(48 atif), 2015 (48 atif), 2016 (45 atrf) ve 2017 (48 atif) oldugu tespit edilmistir.
Egitim/Egitim Arastirmalar kategorisinde planetaryumlarla ile ilgili yaymla-
nan makaleler kapsaminda etkin olan arastirmacilar ve yayin sayilar1 incelen-
mis ve Tablo 4'de sunulmustur
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Tablo 4. Egitim/Egitim Arastirmalari kategorisinde planetaryumlarla ilgili yaymnlanan
makaleler kapsaminda etkin olan arastirmacilar ve yayin sayilart (N=23)

Yazarlar Kayit Sayisi Yazarlar Kayit Sayisi
1. Slater, T.F. 5 17. Fisher, M.S. 1
2. Tatge, C.B. 5 18. Hayde, D. 1
3. Plummer, ].D. 4 19. Hobson, SM. 1
4. Trundle, K.C. 3 20. Kalkan, H. 1
5. Ardasheva, Y. 2 21.Kasal, E. 1
6. Bell, RL. 2 22. Kocareli, A. 1
7.Lee, HS. 2 23. Krajcik, J. 1
8. Mallon, G.L. 2 24. Morrison, J.A. 1
9. Tretter, T.R. 2 25. Price, A. 1
10. Aguilera, J. 1 26.Roo, AK. 1
11. Bookstrom, E. 1 27. Sackes, M. 1
12. Bowden, J. 1 28. Sickler, J. 1
13. Bruce, M.H. 1 29. Slagle, C. 1
14. Chastenay, P. 1 30. Small, K.J. 1
15. Duckwall, M. 1 31. Subbarao, M. 1
16. Eriksson, U. 1 32. Turk, C. 1

Tablo 4 incelendiginde toplam 32 yazarmn Alana katki sagladig1 goriilmek-
tedir. Bunlardan en etkin yazarlarin sirasiyla Slater, T.F. (5 makale), Tatge,
C.B. (5 makale), Plummer, ].D. (4 makale) ve Trundle, K.C. (3 makale) oldugu
goriilmektedir.

Egitim/Egitim Arastirmalar1 kategorisinde planetaryumlarla ilgili yaym-
lanan makaleler kapsaminda etkin olan dergiler incelenmis ve Tablo 5'de su-
nulmustur.

Tablo 5. Egitim/Egitim Arastirmalart kategorisinde planetaryumlarla ilgili yaymlanan
makaleler kapsaminda etkin olan dergiler (N=23)

Field: Source Titles Kayit sayis1 %

1. Research on Teaching Astronomy in The Planetarium 5 21.73
2. Journal of Research in Science Teaching 4 17.39
3. Journal of Science Education and Technology 3 13.04
4. International Journal of Science Education 2 8.69
5. Science Education 2 8.69
6. Application of Visual Data in K 16 Science Classrooms 1 4.34
7. Computers Education 1 4.34
8. International Journal of Science Education Part BCommunication and 1 434
Public Engagement ’

9. Journal of Museum Education 1 434
10. Physical Review Physics Education Research 1 4.34
11. Research in Science Education 1 4.34
12. Social Studies 1 4.34

OPUS © Uluslararasi Toplum Arastirmalari Dergisi ¢ 161



“Planetaryum” Konusunda Yayinlanan Egitim Arastirmalar1 Makalelerinin Web of Science Veri
Tabanina Dayal1 Bibliyometrik Degerlendirilmesi

Tablo 5 incelendiginde en etkin derginin Research on Teaching Astro-
nomy in The Planetarium (5 makale) oldugu goriilmektedir. Bunu sirasiyla
Journal of Research in Science Teaching (4 makale), Journal of Science Educa-
tion and Technology (3 makale), International Journal of Science Education (2
makale) ve Science Education (2 makale) dergileri takip etmektedir.

Egitim/Egitim Arastirmalar kategorisinde yayinlanan makaleler incelen-
mis ve en ¢ok atif alan dergiler ve atif ag1 Grafik 4’de sunulmustur.
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Grafik 4. En ¢ok atif yapilan dergiler ve atif aglart (N=23)

Yapilan incelemede 12 farkli dergide yayimlanan makalelere atif yapildig:
tespit edilmistir. Grafik 4 incelendiginde en ¢ok atif alan derginin “Journal of
Research in Science Teaching” oldugu, bunu sirasiyla “Journal of Science
Education and Technology” ve “Computers & Education” takip ettigi belir-
lenmistir. Yine en ¢ok atiflarin bu ii¢ dergi arasinda oldugu goriilmektedir.
Egitim/Egitim Arastirmalar1 kategorisinde planetaryumlarla ilgili yaymla-
nan makaleler kapsaminda etkin olan tilkeler incelenmis ve Tablo 6’da sunul-
mustur.
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Tablo 6. Egitim/Egitim Arastirmalari kategorisinde planetaryumlarla ilgili yaymnlanan
makaleler kapsaminda etkin olan iilkeler (N=23)

Ulke Kayit Sayist %

1. ABD 19 86.95
2. Kanada 1 4.34
3. Isveg 1 434
4. Tirkiye 1 4.34

*1 kayit bu alanla ilgili veri igermemektedir.

Tablo 6 incelendiginde en etkin tilkenin ABD (19 makale) oldugu, bunu
Kanada (1 makale), Isveg (1 makale) ve Tiirkiye'nin (1 makale) takip ettigi
goriilmektedir. Yine yapilan incelemede yayinlanan makalelerin tamaminin
Ingilizce olarak yaymlandig1 goriilmiigtiir.

Egitim/Egitim Arastirmalar1 kategorisinde planetaryumlarla ilgili yaym-
lanan makaleler kapsaminda etkin olan kurumlar incelenmis ve iki ve tizeri
makale yaymlanan kurumlar Tablo 7’de sunulmustur.

Tablo 7. Egitim/Egitim Arastirmalan kategorisinde planetaryumlarla ilgili yaymlanan
makaleler kapsaminda iki ve iizerinde ¢aligma ile etkin olan kurumlar (N=23)

Kurumlar Kayit Sayisi %

1. University of Wyoming 5 21.73
2. Arcadia University 4 17.39
3. Ohio State University 3 13.04
4. Pennsylvania Commonwealth System of Higher Edu. Pcshe. 3 13.04
4. Penn State University 2 8.69
5. University of Louisville 2 8.69
6. University of Virginia 2 8.69
7. Washington State University 2 8.69

Tablo 7 incelendiginde en etkin kurumun “University of Wyoming” (5
makale) oldugu goriilmektedir. Bunu 4 yayinla “Arcadia University”, 3’er ya-
yinla “Ohio State University” ve “Pennsylvania Commonwealth System of
Higher Edu. Pcshe.” ve ikiser yayinla “Penn State University”, “University of
Louisville”, “University of Virginia” ve “Washington State University” takip
etmektedir. Yine Tiirkiye’den Ondokuz Mayis Universitesi’de bir yayinla bu
alana katki saglayan kurumlar arasinda yer almaktadir.
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Tartisma ve Sonug

Yapilan galisma ile 1975-2019 yillar1 arasinda WoS veri tabaninda kayith
63.983.680 kayittan 378’sinin planetaryumlarla ilgili calismalar oldugu gortil-
miistiir. Bu kayitlardan 58'inin (%15.38) egitim/egitim aragtirmalar1 kategori-
sinde yer aldig1 tespit edilmistir. WoS veri tabaninda egitim/egitim arastirma-
lar1 kategorisinde planetaryum konu alaniyla ilgili ¢alismalarin {iglincii si-
rada yer almasi bu alanda oldukga yogun yaymnlar yapildigim ortaya koy-
maktadir. Yapilan analizlerde planetaryumlarla ile ilgili en ¢ok kaydin bildiri
(32 yaym) oldugu bunu makalelerin (23 yayin) takip ettigi gortilmiistiir.
Farkl1 konu ve alanlarda yapilan bibliyometrik analizler, literatiirde en fazla
kargilagilan akademik yaymn tiiriiniin makale oldugu ortaya koymaktadir
(Chao, Yang ve Jen, 2007; Karagoz ve Kog Ardig, 2019; Chiu ve Ho, 2007; Tsay
ve Yang, 2005). Ancak yapilan calismada tercih edilen yayin tiirii olarak ma-
kale ikinci sirada yer almaktadir. Bu kapsamda planetaryumlarla ilgili egitim
aragtirmalarinda, literatiirdeki sonuglarin aksine bildiriler ilk sirada yer al-
maktadir. Bu sonug literatiirle farklilik gostermektedir.

Egitim/Egitim Arastirmalar1 kategorisindeki planetaryumlarla ilgili ya-
yinlanan makalelerin anahtar kelime ag1 incelendiginde, en sik astronomi ve
planetaryum kelimeleri olmak tizere toplamda 52 farkli anahtar kelimenin
kullanildigy tespit edilmistir. Ozellikle son yillarda planetaryum, fen/bilim
uygulamalar, alan gezileri, astronomi egitimi ve fen egitimi gibi anahtar ke-
limelere dogru bir egilim oldugu tespit edilmistir. Bu egilim son yillarda bu
alanla ilgili 6zellikle astronomi egitimi ile ilgili ¢alismalara agirlik verildigini
gostermektedir.

Egitim/Egitim Arastirmalar1 kategorisinde planetaryumlarla ilgili yaym-
lanan ilk makalenin 1980 y1linda, en sik makalenin de 2017 yilinda (5 makale)
yaymlandi8: tespit edilmistir. Bununla birlikte bu alanda yaymlanan maka-
lelerin yarisindan fazlasmin (%56.52) son bes yilda yaymlanmasi, planetar-
yumlarin bir egitim ortami olarak degerlendirilmesi noktasinda farkindaligin
arttiginin bir gostergesidir.

Egitim/Egitim Arastirmalar1 kategorisinde planetaryumlarla ile ilgili ya-
yinlanan makaleler kapsaminda en etkin arastirmacilarin sirasiyla “Slater,
T.F.”, “Tatge, C.B.”, “Plummer, ].D.” ve “Trundle, K.C.” oldugu gortilmiistiir.
Bu kapsamda planetaryumlarla ilgili ¢alisma yapacak arastirmacilarin bakis
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acilarm gelistirmeleri ve calismalarma yon vermeleri agisindan anilan etkin
yazarlarmn ¢alismalarini incelemeleri 6nerilebilir.

Yapilan ¢alisma sonucunda en etkin dergilerin sirasiyla “Research on Te-
aching Astronomy in The Planetarium”, “Journal of Research in Science Te-
aching”, “Journal of Science Education and Technology”, “International Jo-
urnal of Science Education” ve “Science Education” dergileri takip etmekte-
dir. Goriildiigii tizere planetaryumlarla ilgili egitim alaninda yapilan calis-
malar 6zellikle fen egitiminin 6nemli dergileri tarafindan kabul edilmektedir.
Bu kapsamda planetaryumlarla ilgili egitim alaninda calisma yapmak isteyen
arastirmacilar ¢alismalarii bu dergilere gonderebilir. Yine yapilan incele-
mede 12 farkli dergide yayimlanan makalelere atif yapildig: tespit edilmistir.
En ¢ok atif alan derginin “Journal of Research in Science Teaching” oldugu,
bunu “Journal of Science Education and Technology” ve “Computers & Edu-
cation” takip ettigi belirlenmistir. Yine en sik atiflarin bu ii¢ dergi arasinda
oldugu goriilmiistiir. En ¢ok yayin yapilan ve atif alan dergilerin basinda fen
egitimi alamindaki en 6nemli ve prestijli dergiler olmasi yapilan ¢alismalarm
daha ¢ok fen egitimi bilim alan1 kapsaminda gerceklestirildigini ortaya koy-
maktadir.

Egitim/Egitim Arastirmalar1 kategorisinde planetaryumlarla ilgili yaym-
lanan makaleler kapsaminda etkin olan tilkeler incelenmis ve en etkin tilke-
nin ABD oldugu, bunu birer yaymla Kanada, Isveg ve Tiirkiye'nin takip ettigi
goriilmiistiir. Yine yapilan incelemede yayinlanan makalelerin tamamimnin
1ngﬂizce olarak yayinlandig: tespit edilmistir. Bunun uluslararas: akademik
cevrelerde bilimsel iletisim dili olarak Ingilizcenin 6n plana grkmasindan kay-
naklandi81 diisiintilmektedir. Nitekim WoS veri tabanindaki dergilerin birin-
cil yayin dilinin Ingilizce olmasi bu sonug iizerinde etkilidir. Daha énceki ga-
lismalarda da benzer bulgular elde edilmistir (Bordons ve Barrigén, 1992; Liu,
Zhang ve Hong, 2011; Macias-Chapula ve Mijangos-Nolasco, 2002; Tsay,
2008). Bununla birlikte en etkin kurumlarm sirasiyla “University of Wyo-
ming”, “Arcadia University”, “Ohio State University” oldugu tespit edilmis-
tir. Tiirkiye’den Ondokuz May1s Universitesi de bir yayimla bu alana katki
saglayan kurumlar arasinda yer almaktadur.

Egitim/Egitim Arastirmalar kategorisinde yaymlanan 23 makalenin tara-
manin yapildig1 an itibariyle toplam 363 atif aldig1 ve atif ortalamasmin da
10,08 oldugu goriilmiistiir. Yapilan atiflarin 6zellikle 2008 yilindan itibaren
ivmelendigi ve 6zellikle son bes y1lda en tist seviyeye ¢iktig1 gortilmiistiir. Bu
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kapsamda en ¢ok atif alan ¢alismanin yine konu alanindaki en etkin yazarlar-
dan olan Trundle, ve Bell'in Computers & Education dergisinde yaymlanan
“The use of a computer simulation to promote conceptual change: A quasi-
experimental study ” baslikli makalesi oldugu tespit edilmistir. En ¢ok atif ya-
pilan makaleler gelecekte yapilacak olan galismalar igin bir kilavuz olmakla
birlikte hentiz atif almamus nitelikli calismalarin bulundugu da diistintildii-
giinde akademik yayinlarin sadece atif sayilar1 ile degerlendirilmesi yaniltict
olabilir (Eshraghi ve digerleri, 2013). Yapilan analizlerde konu alaniyla ilgili
Tiirkiye kaynakli 1 makalenin de oldugu tespit edilmistir. Tiirk ve Kalkan ta-
rafindan 2015 yilinda Journal of Science Education and Technology dergi-
sinde yayinlanan “The Effect of Planetariums on Teaching Specific Astro-
nomy Concepts” isimli makale oldugu ve toplam 6 atif aldig1 tespit edilmistir.

Yapilan bu ¢alisma ile planetaryum konu alaniyla ilgili olarak egitim/egi-
tim arastirmalar1 kategorisinde WoS veri tabanindaki makaleler incelenmis-
tir. Bu kapsamda WoS verileri disinda kalan arastirmalarin arastirma kapsa-
minda yer almamasi, ¢alismanin temel siurhiligidir.
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EXTENDED ABSTRACT

A Bibliometric Evaluation of Published Educational
Research Papers on “Planetariums” Based on Web of
Science Database

*

Aykut Emre Bozdogan

Gaziosmanpaga University

Planetariums are settings similar to cinemas which could be especially used
to facilitate understanding of abstract subjects and strengthen three-dimen-
sional visual thinking ability in many disciplines mainly from astronomy to
geography and biology. The simulations about astronomy were projected to
the dome and a virtual reality is created in the planetariums. There are many
scientific studies related to the teaching dimension of planetariums in litera-
ture. However, among the studies carried out about the planetariums and
published in the field of education, there are no studies which have been eval-
uated in terms of bibliometric features. Itis considered that this study will fill
a gap in this field and also shed lights on the studies which will be carried out
about planetariums in this field.

This study conducted within this context aimed at analysing the scientific
publications about planetariums with regard to bibliometric indicators.
Within this context, publications in the Web of Science (WoS) categories were
browsed by using the planetarium key word, types of publications, key word
networks, numeric distribution according to the years, mostly cited papers,
mostly cited authors, mostly cited years, effective researchers, effective jour-
nals, effective countries, and effective institutions.

In this study, case study, one of the qualitative research methods, was
used. Because the study sought to reveal the current conditions by analysing
the papers published within the context of the educational research on plan-
etariums in terms of bibliometric parameters, this method was chosen. The
bibliometric data in the study were taken from the WoS database created by
Clarivate Analytics. Within the content of the bibliometric analysis process,
an online browsing was carried out on WoS database. The browsing consists
of the years between 1975 and November 25, 2019. The “planetarium” key
words were browsed both in the titles of the papers and also in the content of
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the paper during this browsing. The indexes browsed were identified as SCI-
Expended, SSCI, A&HCI, CPCI-S, CPCI-SSH, BKCI-S, BKCI-SSH and ESCI.
During the browsing process, 378 records related to the topic were reached
among a total of 63.983.680 records. Out of these 378 records, 58 of them were
included in the Education/ Educational Research context and this study was
limited to the papers/ articles, one of the types of records among them. The
data obtained from the study were analysed via bibliometric analysis. The
data obtained from the study were compared by two different researchers
and the data showing differences were analysed again and the final results
were obtained. The data were presented in tables and as figures.

This study revealed that out of 63.983.680 research studies recorded on
WoS database from 1975 to 2019, 378 of them were studies related to the plan-
etariums. It was determined that 58 of these records (%15.38) were included
in the education/educational research category. As the studies carried out
about planetariums were ranked third in education/educational research cat-
egory on WoS database, it revealed that there are intense research studies car-
ried out in this field. The analyses revealed that the most records about the
planetariums included academic papers (32 publications) and then came the
articles (23 publications). Bibliometric analysis carried out in different sub-
jects and fields reveal that articles are the most commonly encountered types
of academic publications in literature. However, the article was ranked sec-
ond as the type of publication preferred in this study. Within this context,
unlike the results in the literature, the academic papers were ranked first in
the educational research studies carried out about the planetariums. This re-
sult is different from the results in literature.

When the network of key words of the published articles about planetari-
ums was examined, it was found that there was especially a tendency to-
wards key words such as planetarium, science applications, field trips, and
astronomy education in the last years. More than half of the published arti-
cles have been published in the last five years and this indicates that aware-
ness has been raised about evaluating planetariums as an educational envi-
ronment.

As a result of the study carried out, the most effective journals are “Re-

VZATi

search on Teaching Astronomy in The Planetarium”, “Journal of Research in

Science Teaching”, “Journal of Science Education and Technology”, “Interna-
tional Journal of Science Education” and “Science Education”, respectively.
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As seen, the studies carried out about the planetariums in educational field
have been especially accepted by the important journals of science education.
Within this context, the researchers who would like to conduct studies about
planetariums in educational field can send their articles to these journals.

Within the context of the published articles about planetariums, it was de-
termined that the most effective country was the USA and all of the published
articles were published in English. It is considered that this results from the
fact that English has stood out as a language of communication in academic
settings. Ondokuz Mayis University with one publication from Turkey is
among the institutions that make contributions to this field.

It was found that 23 articles published in the Education/Educational Re-
search category were cited 363 times at the moment of browsing and the av-
erage citation rate was 10,08. It was found that the citations have accelerated
especially since 2008 and reached the peak since the last five years. This study
explored the articles published about planetariums in the education/educa-
tional research category on WoS database. Within this context, the limitation
of the study is that the studies which are excluded from the WoS database are
not included in the research context.
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Oz

Bu arastirmada ergenlerde psikolojik saglamlik diizeyi sosyal dislanma, sosyal kaygt, cinsiyet ve suf diizeyi
agisimdan incelenmistir. Arastirmada veri toplama araglart olarak Cocuk ve Geng Psikolojik Saglamlik
Olgegi (CGPSO-12), Ergenler Icin Sosyal Dislanma Yasantis: Olgegi (ESDYO) ve Ergenler Icin Sosyal
Kayg: Olgegi (ESKO) kullanlmugtir. Arastirmarn calisma grubu, 2017-2018 egitim dretim yilinda Istan-
bul’un Bagaksehir (1 lise), Bayrampasa (1 lise), Gaziosmanpaga (1 lise) ve Sultangazi (4 ortaokul, 2 lise)
ilcelerinden farkli nitelikteki devlet okullarimn 7, 8, 9, 10 ve 11. sinifina devam eden goniillii 521 63renciden
olugmaktadir. Bu okullarmn 2'si Ortaokul, 2'si Imam Hatip Ortaokulu 2’si Anadolu Lisesi, 1'i Imam Hatip
Lisesi ve 2’si Mesleki ve Teknik Anadolu Lisesi olmak iizere toplam sayist 9'dur. Katilimcilarin 258’1
(%49.5) kiz, 263"ii (%50.5) erkek 6grenciden olusmakta, 97'si (%18.62) 7. sinifa, 116’s1 (%22.26) 8. sinifa,
1081 (%20.73) 9. stmifa, 103%ii (%19.77) 10. sumfa ve 97’si (%18.62) 11. suufa devam etmektedir. Verilerin
analizinde korelasyon analizi, regresyon analizi, t-test ve tek yonlii varyans analizi yontemleri kullanlms-
tir. Arastirmada sosyal dislanmanin alt boyutlarinm her ikisiyle (grmezden gelinme, dislanma) ve sosyal
kayg1 ile psikolojik saglamlik arasinda negatif anlamli iligkiler tespit edilmis, ayrica gérmezden gelinme,
dislanma ve sosyal kayginm psikolojik saglamligin anlaml yordayicilart oldugu sonucuna ulagilmstir. Ote
yandan cinsiyet degiskeni agisndan psikolojik saglamlik diizeyi anlamly farklilik gostermezken, suf diizeyi
agisindan bakildiginda 9. siufa devam eden ergenlerin psikolojik saglamhiimn 7. suufa devam edenlere
kiyasla oldukca diisiik diizeyde oldugu sonuclarma ulagilmgtir. Elde edilen bulgular alanyazin 1si$inda
tartigilnugtr.

Anahtar Kelimeler: Psikolojik saglamlik; sosyal dislanma; sosyal kayg; ergenlik.

Ly calisma, birinci yazarin yiiksek lisans tezinin bir bélimidir
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Investigation of Resilience in Adolescents with
Regards to Ostracism, Social Anxiety Gender and
Grade Level

Abstract

This study examines resilience level among adolesences in terms of ostracism, social anxiety, gender
and grade level. The Child and Youth Resilience Measure, The Ostracism Experience Scale For Ado-
lescents and The Social Anxiety Scale For Adolescents were used as data collection tools. The sample
of this study consists of volunteer 521 students, studying in 7th, 8 th, 9th, 10th and 11th grades of
public middle and high schools have different qualifications in districts of Isatanbul, Basaksehir (1
high school), Bayrampasa (1 high school), Gaziosmanpasa (1 high school) and Sultangazi (4 middle
school, 2 high school) in 2017-2018 academic year. 2 of these schools are middle schools, 2 are Tmam
Hatip Middle Schools, 1 is Anatolian Imam Hatip High School, 2 are Anatolian High Schools and 2
are Vocational and Technical Anatolian High schools, in this way total nuber of the schools are 9. 258
(49.5%) of participants are female and 263 (50.5%) are male. 97 (%18.62) of participants are in 7th
grade, 116 (%22.26) are in 8th, 108 (%20.73) are in 9th, 103 (%19.77) are in 10th and 97 (%18.62)
are in 11th grade. Correlation, regression, t-test and one way varience analysis methods were used to
analyze the data. The study demonstrates that there are meaningful negative relations between resi-
lience levels and the subscales of ostracism (being ignored, being excluded) and social anxiety levels. It
is obtained that being ignored, being excluded and social anxiety are significant predictors of resilien-
ce. It is observed that the resilience level of adolescents doesn’t differ by gender and compered to 7th
grade, 9th grade students’ resilience level are sinificantly lower. The findings were discussed in the
light of the literature.

Keywords: Resilience, ostracism, social anxiety, adolescence,

OPUS © Uluslararasi Toplum Arastirmalari Dergisi-International Journal of Society Researches

ISSN:2528-9527 E-ISSN : 2528-9535
http://opusjournal.net



Ergenlerde Psikolojik Saglamligin Sosyal Dislanma, Sosyal Kaygi, Cinsiyet ve Siif Diizeyi
Acisindan Incelenmesi

Giris

Ruh saglig1 alaninda yapilan arastirmalar bireyleri gliclii kilan ya da kiril-
gan hale getiren cesitli olgular1 ortaya koymaktadir. Bu baglamda psikolojik
saglamlik da ruh sagliginin korunmasmndaki 6nemine arastirmacilarin dik-
kat gektigi bir kavramdir (Carr, 2013; Eryilmaz, 2013; Gable ve Haidth,
2005; Masten ve Coatsworth, 1995; Oz ve Yilmaz, 2009). Psikolojik saglam-
lik; hastaliktan, depresyondan, degisimlerden ya da kétii durumlardan hiz-
lica iyilesme, kendini toparlayabilme (Earvolino-Ramirez, 2007); zorluk,
travma, trajedi, tehdit, aile ve iligki problemleri gibi yogun stres kaynaklari,
calisma ortami ve finansal sorunlarin ortaya c¢ikardig1 stres durumlariyla
kargilagildiginda iyi bir uyum sergileme siireci seklinde tanimlanmaktadir
(APA, 2019; Newman, 2005). Arastirmalar, psikolojik saglamlik ile; akade-
mik basar1 (Agikgoz 2016; Toplu, 2017), okula devam (Toplu, 2017), 6gre-
nilmis glicliilitk (Dayioglu, 2008), iyimserlik ve psikolojik iyi olus (Souri ve
Hasanirad, 2011), mutluluk (A¢ikgoz, 2016; Toprak, 2014), yasam doyumu
(Altundag, 2013; Batan ve Ayten, 2015; Toprak, 2014; Ulker-Tiimlii ve Re-
cepoglu 2013), kendine yonelik olumlu tutum (Chung, 2008), mizah (Mete,
2017), duygusal zeka ve umut (Aydm, 2010) arasinda pozitif anlaml iligkiler
oldugunu gostermektedir.

Ruh sagligimmin korunmasinda psikolojik saglamligin énemli bir yeri ol-
dugu gibi, psikolojik saglamligin gelistirilmesinde de risk ve koruyucu fak-
torlerin belirlenmesinin nemli bir yere sahip oldugu belirtilmektedir (Oz
ve Yilmaz, 2009). Alanyazinda risk ve koruyucu unsurlarm kaynaklar: itiba-
riyle bireysel, ailesel ve sosyal olmak iizere ii¢ temel baghk altinda ele alin-
dig1 goriilmektedir (Garmezy, 1987; Haase, 2004; Masten ve Coasworth,
1998; Werner, 1989). Yas, gog, siddet, ekonomik yetersizlikler, olumsuz ebe-
veyn tutumlari gibi ailesel ve sosyal pek ¢ok risk faktoriinden s6z edilebile-
cegi gibi birey bu risk faktorlerine maruz kalmasa bile i¢cinde bulundugu
gelisim donemlerine 6zgii gesitli risk unsurlariyla kargilasabilmektedir. Bu
acidan bakildiginda bireyin bas etmek durumunda oldugu biyopsikososyal
degisimlerin 6nemli bir artis gosterdigi ergenlik doneminin bagh bagina bir
riskler biitiinti oldugu sdylenebilir.

Ergen birey bir yandan bedeninde meydana gelen biyolojik degisiklikle-
rin etki ve sonuglariyla basa ¢ikmak ve uyum saglamak durumundayken
(Eskin, 2000; Onur, 1993) diger taraftan kimlik karmasasi yasamaktadir
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(Erikson, 2014; Dereboy, 1993). Bu siirecler devam ederken bagka bir taraf-
tan da egitim kademesinin degismesiyle okulu, sosyal cevresi belirgin bir
degisiklige ugramakta, alisageldigi tanidik ve gorece korunakli ortammdan
cikip artik yeni, farkli akran ve yetiskinlerin oldugu, ayrica daha fazla so-
rumluluk yiiklendigi bir egitim kademesine yani ortaokuldan liseye gec-
mektedir. Ergen birey igin yeteri kadar zorlayici olan bu siireglere bir de
olumsuz ebeveyn tutumlari, aile i¢i siddet, ekonomik sorunlar ve saglik
problemleri gibi ailesel ve sosyal risk faktorlerinin eklenmesiyle ortaya daha
da zorlu bir tablonun ¢iktig1 sdylenebilir. Bunun sonucunda okul terkleri,
suga slirtiklenme, zararh aliskanliklar, madde koétiiye kullanimi ve intihar
egilimi gibi davramsg problemleriyle karsilasilabilmektedir (ASPB, 2014).
Aragtirmalar biitiin bu davrams problemleriyle birlikte, ruh saglig1 sorunla-
rinin da siklikla kendini ergenlik doneminde gosterdigi (Erol, Kilig, Ulusoy,
Kegeci ve Simsek, 1998) ve bu bozukluklarin yetiskinlige de tasindigmna
dikkat cekmektedir (Cuhadaroglu, Canat, Kilig, Senol, Ruganc, Onci, ...
Avai, 2004; Offer, Kaiz, Howard ve Bennett, 1998).

Ergenlik doneminde davrams problemlerine ve ruh saghg: sorunlarma
yatkinhigm bu kadar yiiksek oldugu diistintildiigtinde psikolojik saglamli-
gm bu dénem agisindan 6neminin daha da belirginlestigi soylenebilir. Nite-
kim yapilan aragtirmalar psikolojik saglamlik ile okul baghhg: (Turgut,
2015), sosyal baghlik (Basak, 2012; Mete, 2017), sosyal destek (Dayioglu,
2008; Esen-Aktay, 2010; Magno, 2008; Terzi, 2016; Turgut, 2015), arkadas ve
ogretmen sosyal destegi (Mete, 2017; Turan, 2014) arasinda pozitif iliskilerin
oldugunu gostermektedir. Benzer sekilde Bulut (2016) ergenlerde arkadas
destegi ile psikolojik saglamlik arasinda pozitif iligski tespit ederken, Algii-
nerhan (2017) ise 12-14 yas ergenlerde yakin arkadas sayisima gore psikolo-
jik saglamlik diizeyleri arasinda anlamli farkliliklar oldugu sonucunu elde
etmistir.

Aragtirma sonuglar1 sosyal destegin psikolojik saglamlik acisindan
onemli bir koruyucu faktor oldugunu gostermesine karsin bazi kosullarda
bireyler sosyal iliskiler kurmakta ve dolayisiyla sosyal destek edinmekte
zorluk yasayabilmektedir. Bu kosullardan biri olarak ele alinabilecek sosyal
dislanma, bireyin grubun disinda tutulmas: ya da bireyle baska bireylerin
iliski kurmamasi seklinde tamimlanmaktadir (Leary, 2005). Dislanmanin
bireyler tizerindeki etkilerini inceleyen Williams (2001), “gereksinim-tehdit”
modelini gelistirmis ve bu modele gore sosyal diglanmaya maruz kalmanin;
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ait olma, olumlu benlik degerine sahip olma, kontrol ve anlaml varolus gibi
temel gereksinimler acisindan tehdit olusturdugunu ortaya koyarak dis-
lanmanin tehdit ettigi ihtiyaca gore bireyin gelistirecegi tepkinin farklilik
gosterebilecegini bildirmistir. Soz gelimi Twenge, Catanese ve Baumeister
(2002) diglanmanin ait olma ihtiyacini tehdit etmesi durumunda bireyin
saldirgan davramglara yoneldigini belirtirken, Williams (2007) bireyin bu
durumda antisosyal davranislardan ziyade, sosyal baglarini onarmaya gali-
sarak kendini tekrar kabul ettirmeye yonelecegi ya da kuracag: yeni iligki-
lerde olumlu ve yapici sosyal davranislara yonelecegini belirtmistir. Bu agi-
dan Kandemir (2011) de dislanmanin olumlu sosyal davramglara mi1 yoksa
olumsuz davraniglara mi1 yol agacaginin, bireysel ve ortamsal degiskenlerin
diizenleyici etkilerine bagh oldugunu belirtmektedir.

Alanyazinda dislanmaya maruz kalmanin bireyde meydana getirdigi et-
kilerle ilgili farkli arastirmalar da yer almaktadir. Baumeister, Twenge ve
Nuss (2002) yaptiklar arastirmada diglanmanin mantikli ve dikkatli dii-
stinme tizerinde olumsuz bir etkisinin oldugunu tespit etmiglerdir. Twenge,
Catanese ve Baumeister (2003) ise arastirmalarinda, dislanmanin zaman
algisinda bozulmaya yol actig1 bulgusuna ulagmuglardir. Yapilan bagka ca-
lismalarda diglanma deneyimini yasayan bireyler arasinda alkol ve madde
bagimliligl, asir1 yeme, dikkatsiz otomobil kullanimi gibi davramslarin daha
yaygin oldugu ifade edilmistir (Baumeister, 1997; Twenge ve digerleri, 2002;
Waldrip, 2007; Zhong ve Leonardelli, 2008). Aragstirma sonuglarma bakarak
sosyal diglanma deneyiminin bireyde algisal, duygusal ve davranigsal an-
lamda 6nemli etkiler meydana getirdigi ve bagka bir agcidan da bireyin sos-
yal destekten mahrum kalmasiyla sonuglandig sdylenebilir.

Sosyal dislanma durumunda gercek bir dislanma deneyimine maruz
kalma s6z konusuyken bazi kosullarda ise birey gercek bir dislanmaya ma-
ruz kalmasa da bagkalarinin kendisini nasil degerlendirdigi ile ilgili yiiksek
duyarlilig1 ve olumsuz degerlendirilme korkusu nedeniyle sosyal ortamlar-
dan uzak durabilmektedir. Bu durum ise alanyazinda yer alan sosyal kayg1
kavramina karsilik gelebilir. Nitekim Oztiirk (2002) sosyal kaygiy1; bireyin
bagkalarmin yaninda kiigiik diisecek, sikint1 ya da utang duyacak bir davra-
mgta bulunmaktan korkmasi, bu nedenle baskalariyla iletisim kurmaktan
veya herhangi bir eylemi baskalarmin 6niinde yapmay1 gerektiren durum-
lardan kagmmasi seklinde ifade etmistir. Leary ve Kowalski, (1995) sosyal
kaygmin, bireyin i¢inde bulundugu sosyal ortamlarda bagkalar1 tarafindan
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nasil algilandig1 ve degerlendirildigiyle asir1 ilgilenmesinden kaynaklandi-
gmi ve sadece bagkalar tarafindan izlenip degerlendirilirken degil bu du-
rum ihtimal diizeyindeyken bile yasanabildigini belirtmektedir. Diger taraf-
tan sosyal kaygisi olan bireylerin elestirilmeye ve olumsuz degerlendirilme-
ye kars1 yiiksek duyarlilik gosterdigi, benlik saygilarinin diistik ve kendile-
rine giivenlerinin yetersiz oldugu, bundan dolay1 kendi haklarin1 savunma-
da bile giicliik yasadiklar1 bildirilmektedir (Eris ve Ikiz, 2013; Isik ve Taner,
2006). Oztiirk (2004) ise bu bireyler igin sosyal siireclerin bu kadar tehditkar
ve huzursuz edici olusunun onlar1 bagka insanlarla daha yiizeysel ve uzak
iliski kurmaya ittigini, bu sayede kendilerini ¢ok daha iyi ve giivende hisset-
tiklerini, ¢linkii ileride yasayabilecekleri reddedilme riskini ortadan kaldir-
mis olduklarmi belirtmektedir.

Aragtirmalar sosyal kayginin ergenlerde yaygin goriildiigiini, distik
ders basarisi, kilo alimi, olumsuz sosyal iliskiler ve ebeveyn ile yakinhgin
azalmasi davranglariyla iligkili oldugunu (Mehtalia ve Vankar, 2004), ote
taraftan sosyal kaygi diizeyi yliksek Ogrencilerin, arkadaslar tarafindan
daha az kabul gordiikleri, bagkalarmin ilgisini daha az cektikleri ve arkadas-
lar ile paylagimlarmin kisith diizeyde oldugu bildirilmektedir (La Greca ve
Lopez, 1998). Internet kullanimu ile sosyal kaygi arasindaki iligkileri incele-
yen arastirmalarda ise sosyal kaygisi yiiksek olan bireylerin problemli in-
ternet kullanimi (Zorbaz, 2013) ve internet bagimliligi davraruslar: (Cano-
gullari, 2014) sergiledikleri gortilmiistiir. Xu, Schneier, Heimberg, Pirin-
cisvalle, Liebowitz, Wang ve Blanco (2012) de arastirmalarinda sosyal kay-
gmin yasam boyunca kadinlarda erkeklerden daha fazla goriildiigiinii, ka-
dinlarin sosyal kaygiyla bas etmek ve daha iyi hissetmek icin ilag tedavisine,
erkeklerin ise alkol veya madde kullanimina y&neldiklerine dair bulgular
elde etmislerdir.

Risk ve koruyucu faktorlerin karsilikli etkilesimiyle ortaya ciktig1 ve di-
namik bir siire¢ oldugu bildirilen psikolojik saglamlikta (Rutter, 1999), hangi
unsurlarin risk, hangi unsurlarin koruyucu rol tistlendigi ve diger taraftan
hangi unsurlarin etkisiz oldugunun belirlenmesi 6nemli bir gerekliliktir
(Arslan, 2015; Oz ve Yilmaz, 2009). Bu acidan, bireylerin sosyallesme siirec-
lerinde karsilasabildigi diglanma ve sosyal kaygi deneyimlerinin yikici so-
nuglar1 (Baumeister, 1997; Canogullari, 2014; La Greca ve Lopez, 1998; Meh-
talia ve Vankar, 2004; Twenge ve digerleri, 2002; Waldrip, 2007; Zhong ve
Leonardelli, 2008; Zorbaz, 2013) ile akran iligkilerinin ve sosyal kabuliin
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onem kazandig ergenlik doneminin (Kulaksizoglu, 2000 ve Steinberg, 2007)
kendine 6zgii kosullar birlikte degerlendirildiginde, belirtilen olgular ara-
sindaki iligkilerin bu yas grubu agisindan betimlenmesinin 6nemli oldugu
sOylenebilir.

Yontem
Arastirmanin Modeli

Aragtirma nicel arastirma modellerinden iligkisel tarama modeli kullanila-
rak gergeklestirilmistir. Karasar (2004)’e gore tarama modelleri, ge¢cmiste ya
da halen var olan bir durumu oldugu gibi betimlemeyi amaglayan yontem-
lerdir. Yani arastirmaya konu olan olay, kisi veya nesne kendi sartlar1 altin-
da, oldugu gibi tanimlanmaya g¢alisilir, bunlar1 higbir sekilde degistirme,
etkileme ¢abasi gosterilmez. Miskisel tarama modeli ise tarama modelinin bir
tiirli olup iki ya da daha ¢ok degisken arasinda birlikte degisimin varligim
ve derecesini belirlemek i¢in kullanilan modeldir. Bu arastirmada iliskisel
tarama modeli kapsaminda ergenlerin psikolojik saglamlik diizeyleri sosyal
kaygi, sosyal diglanma, cinsiyet ve sinif diizeyleri agisindan incelenmistir.

Calisma Grubu

Aragtirmanin ¢alisma grubu, 2017-2018 egitim 6gretim yilinda Istanbul’un
Basaksehir (1 lise), Bayrampasa (1 lise), Gaziosmanpasa (1 lise) ve Sultanga-
zi (4 ortaokul, 2 lise) ilgelerinden farkli nitelikteki devlet okullarinin 7, 8, 9,
10 ve 11. smuifina devam eden goniilli 521 6grenciden olugsmaktadir. Bu
okullarin 2’si Ortaokul, 2’si imam Hatip Ortaokulu 2’si Anadolu Lisesi, 1'i
Imam Hatip Lisesi ve 2’si Mesleki ve Teknik Anadolu Lisesi olmak iizere
toplam sayis1 9'dur. Katimalarm 258’1 (%49.5) kiz, 263"t (%50.5) erkek
ogrenciden olusmakta, 97’si (%18.62) 7. smufa, 116’s1 (%22.26) 8. smifa, 108i
(%20.73) 9. sinifa, 103’1 (%19.77) 10. smifa ve 97’si (%18.62) 11. smifa devam
etmektedir.
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Veri Toplama Araclart

Cocuk ve Geng Psikolojik Saglamlik Olgegi (CGPSO-12): Liebenberg, Un-
gar ve Van de Vijver (2012) tarafindan gelistirilen, Liebenberg, Ungar ve
LeBlanc (2013) tarafindan 12 maddelik kisa form galismasi yapilan ve Ars-
lan (2015) tarafindan Tiirkge'ye uyarlamasi yapilmistir. Cocuk ve Geng Psi-
kolojik Saglamlik Olgegi (CGPSO-12) 12 maddeden olusan, 51i (1 = hig uy-
gun degil, 2 = cok az uygun, 3 = kismen uygun, 4 = olduk¢a uygun, 5 = ta-
mamen uygun) likert tipi ve tek boyutlu bir 6lgme aracidir. Olgekte ters
kodlanan maddeye yer verilmemistir. Arslan (2015) tarafindan Tiirkge uyar-
lamasi, ortaokul ve lisede 6grenim goren, yaslar1 11 ile 16 arasinda degisen
bir 6rneklem {izerinde yapilmistir. Agimlayic ve dogrulayic faktor analizi
sonuglari, 6lgegin toplam varyansmn % 51.28'ini agiklayan 12 maddelik tek
faktorden meydana geldigini gostermistir. Giivenirlik calismas: kapsaminda
olgege iliskin ic tutarliik katsayist Cronbach alfa degeri .91 olarak hesap-
lanmustir.

Ergenler Icin Sosyal Dislanma Yasantist (jlgeg“i (SDYO): Gilman, Carter-
Sowell, DeWall, Adams ve Carboni (2013) tarafindan gelistirilen, Sertelin
Mercan (2016) tarafindan Tiirkce’ye uyarlanan Ergenler Icin Sosyal Diglan-
ma Yasantist Olgegi (SDYO) toplam 11 maddeden olusan, 5'1i (1 = higbir
zaman, 2 = nadiren, 3 = bazen, 4 = ¢ogunlukla, 5 = her zaman) likert tipi ve
iki boyutlu (gormezden gelinme, dislanma) bir 6lgme aracidir. Orijinal 6l-
cekte toplam puan hesaplanmamustir. Her iki alt boyut da tek basina kulla-
rulabilir. Sertelin-Mercan (2016) tarafindan uyarlamasi 14-17 yas araliginda-
ki ergenlerle yapilan 6lgegin agimlayici faktor analizi sonucunda toplam
varyansin % 56.2sini aciklayan iki faktorlii bir yapiya sahip oldugu goriil-
miistiir. Faktor analizi sonucunda faktor ytiklerinin .83 ile .59 arasinda sira-
landig1 goriilmiistiir. Olgegin ig tutarlilik Cronbach alfa katsayilar1 gdrmez-
den gelinme alt boyutu icin .82, dislanma alt boyutu icin .83 olarak hesap-
lanmustir. Olgegin test tekrar test giivenirlilik katsayilart gormezden gelinme
alt boyutu igin .65, dislanma alt boyutu i¢in .63 olarak hesaplanmustir.

Ergenler Icin Sosyal Kayg: Olgegi (ESKO): La Greca, Dandes, Wick, Shaw

ve Stone (1988) tarafindan gelistirilen, La Greca ve Stone (1993) tarafindan
revize edilen ve La Greca ve Lopez (1998) tarafindan ergenlere uyarlamasi
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yapilan 6lgegin Tiirkce uyarlamasi ise Aydin ve Tekinsav Siitcii (2007) tara-
findan yapilmstir. Olcegin orijinalinde toplam madde sayisi 22'dir. Tiirk-
¢e’'ye uyarlanmasinda ise toplam 6lgek madde sayisi 18 olup, geriye kalan 4
madde ise "kitap okumay1 severim", "spor yapmaktan hoslanirim" gibi sos-
yal kaygt disinda kalan farkli konulardan segilmis dolgu maddeleri oldu-
gundan bu maddelere Tiirkce uyarlamada yer verilmemistir. 5’1i (1 = higbir
zaman, 2 = nadiren, 3 = bazen, 4 = genellikle, 5 = her zaman) likert tipi ve iig
boyutlu (olumsuz degerlendirilme korkusu, yeni sosyal durumlarda korku
ve huzursuzluk, genel sosyal durumlarda korku ve huzursuzluk) bir 6lgme
aracidir. Olgekten hem toplam hem de alt boyutlara iligskin puan elde edile-
bilmektedir. Uyarlamas1 Aydin ve Tekinsav Siitcii (2007) 12-15 yas araligm-
daki ilkdgretim ikinci kademe (ortaokul) 6grencilerinde yapilan 6lceginin 18
maddesine varimaks eksen dondiirme yontemine gore temel bilesenler fak-
tor analizi uygulanmustir. Yapisal faktor analizi sonucunda toplam varyan-
sin %48'ini agiklayan 3 faktor bulunmustur. Faktor yiiklerinin .78 ile .40
arasinda siralandig goriilmiistiir. Giivenirlik diizeyini belirlemek amaciyla
Olgegin tiimii ve alt boyutlar1 igin Cronbach Alfa i¢ tutarlilik katsayilar1 he-
saplamugtir. Giivenirlik katsayilari 6lgegin tiimii igin 0,88, olumsuz deger-
lendirme korkusu igin 0,83, genel sosyal durumlarda korku ve huzursuzluk
icin 0,68 ve yeni sosyal durumlarda korku ve huzursuzluk igin 0,71 olarak
hesaplanmustr.

Veri Analizi

Aragtirma verileri korelasyon analizi, regresyon analizi, t-testi ve tek yonlii
varyans analizi kullanilarak analiz edilmistir. Veri seti regresyon analizine
alinmadan 6nce regresyon analizi sayiltilar1 agisindan incelenmistir. Verile-
rin regresyon analizi i¢in uygun olup olmadig1 Cokluk, Sekercioglu ve Bii-
ytukoztiirk (2012)nin de belirttigi gibi veri setindeki ¢ok degiskenli ug de-
gerlerin Mahalanobis uzaklik degerleri hesaplanarak belirlenmeye calisil-
mistir. Veri setindeki ¢ok degiskenli ug degerlerin p < .01 anlamlilik diize-
yine gore degerlendirilmesiyle veri setinden 28 veri silinerek “normallik” ve
“dogrusallik” saglanmaya calisilmistir. Regresyon analizi 6ncesinde verile-
rin basiklik, carpiklik degerleri ve normal dagihm grafigi incelenerek veri
setinin normal dagilima sahip olup olmadi8 belirlenmeye ¢alisilmistir. Ay-
rica bagimsiz degiskenler arasinda goklu baglanti problemi olup olmadig:
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da VIF (Varyans Artis Faktorleri Yontemi) ile incelenerek bu degerlerin
10’dan kiiglik oldugu, Tabachnick ve Fidell (2007)nin de belirttigi sart1 sag-
ladig1, yani bagimsiz degiskenler arasinda ¢oklu baglanti probleminin ol-
madig1 anlasilmistir. Regresyon analizi sayiltilarma iliskin sonuglar Tablo 1
ve Sekil 1’de sunulmustur. Regresyon analizi igin gerekli sartlar1 saglayan
veri setinin (N = 521) yapilacak analizlere uygun olduguna karar verilmistir.
Aragtirma problemlerinin her birine iliskin bulgular sirasiyla ele almacaktir.

Tablo 1. Regresyon Analizi Sayiltilarina Iligkin Sonuclar

Degiskenler Carpiklik Basiklik VIF CI
Psikolojik Saglamhk -709 226 1.000
Gormezden Gelinme 1.536 1.889 1.401 7.020
Diglanma 271 -323 1.091 8.647
Sosyal Kayg1 519 -.160 1.352 10.946
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Sekil 1. Standardize Edilmig Bagiml Degisken Psikolojik Saglamlik Normal Dagilun
Grafigi.
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Tablo 1 ve Sekil 1 incelendiginde arastirmaya iliskin verilerin ¢arpiklik
degerlerinin -.71 / 1.54 arasinda, basiklik degerlerinin -.32 / 1.89 arasinda
oldugu sonucuna ulasilmustir. Carpiklik ve basiklik degerlerinin +2 arali-
gida yer almasimin normallikten asir1 sapmalar olmamasi seklinde yorum-
landig: bildirilmektedir (George ve Mallery, 2010). Buna bakarak arastirma
verilerimizin bu sart1 sagladig1 goriilmektedir.

Bulgular

Ergenlerin Psikolojik Saglamlik Diizeylerine Iliskin Bulgular

Tablo 2. Ergenlerin Cocuk Ve Ergen Psikolojik Saglamlik Olgeginden Aldigi Puanlarin
Dagilum

Ergenlerin N EnDiisiik  En Yiiksek 5 S Yiizdelikler (%)
Psikolojik Saglamlik Puan Puan %25 9650 %75
Diizeyi 521 30 60 4953 632 46 50 54

Tablo 2'de goriildiigii gibi arastirmaya katilan ergenlerin Cocuk ve Ergen
Psikolojik Saglamlik Olgegi'nden aldiklar1 puanlarin dagihmi incelendiginde
alman en diisiik puanmn 30, en yiiksek puamn ise 60 oldugu gozlenmistir.
Aritmetik ortalama 49.53, standart sapma ise 6.32 olarak hesaplanmistir. Pu-
anlarm dagilimu yiizdelikler agisindan incelendiginde ise en ytiiksek puanlari
alan %25lik grubun puanlarimn, 54 ile 60 arasinda, en diisiik puanlar1 alan
%25lik grubun puanlarimn ise 30 ile 46 arasinda degistigi gozlenmektedir.
Cocuk ve Ergen Psikolojik Saglamlik Olcegi'nden alinacak minimum puanin
12, maksimum puanin 60 oldugu dikkate alinirsa aragtirmaya katilan ergenle-
rin psikolojik saglamlik diizeylerinin ¢ogunlukla yiiksek oldugu soylenebilir.

Korelasyon Analizi

Ergenlerde psikolojik saglamlik diizeyleri ile sosyal dislanma ve sosyal kay-
g1 diizeyleri arasindaki iligkileri belirlemek amaciyla korelasyon analizi
yapilmis ve elde edilen bulgular Tablo 3'te sunulmustur. Tki deger arasin-
daki iliskide, korelasyon katsayisinin mutlak deger olarak .70 — 1.00 arasin-
da olmasi yiiksek diizeyde; .30-.70 arasinda olmas: orta diizeyde; .00 —.30
arasinda olmast ise diisiik diizeyde bir iliski oldugunun gostergesi olarak
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kabul edilmektedir (Biiytikoztiirk, 2014). Arastirmada elde edilen veriler bu
baglamda yorumlanmuistir.

Tablo 3. Ergenlerin Psikolojik Saglamlik Diizeyi ile Sosyal Dislanma ve Sosyal Kaygi
Arasindaki Iligkilere Yonelik Korelasyon Analizi Sonucu

Degiskenler 1 2 3 4
Psikolojik Saglamlik 1

Gormezden Gelinme -361" 1

Diglanma -204" 27771

Sosyal Kayg1 -278" 505" 208" 1

X 49.53 691 1717  38.82
SS 6.32 2.50 4.84 11.84

*p<.01,*p<.05

Tablo 3 incelendiginde, ergenlerde psikolojik saglamlik diizeyi ile sosyal
dislanmanin alt boyutlar (gormezden gelinme, dislanma) ve sosyal kaygi
arasinda anlaml iligkiler oldugu goriilmektedir. Bu dogrultuda psikolojik
saglamlik diizeyi ile, gormezden gelinme (r = -.36) arasinda negatif orta dii-
zeyde; psikolojik saglamlik diizeyi ile dislanma (r = -.20) ve sosyal kayg1 (r =
-.28) arasinda ise negatif diistik diizeyde ve istatistiksel agidan anlaml iligki-
lerin bulundugu goriilmiistiir. Korelasyon analizi sonuglar1 da dikkate ali-
narak aragtirmada sosyal diglanma ve sosyal kaygimn psikolojik saglamlig:
yordayip yordamadigin belirlemek igin regresyon analizi yapilmistir (Bii-
yukoztiirk, 2014). Yapilan analize ve elde edilen bulgulara iliskin detaylar
bir sonraki baglik altinda sunulmustur.

Regresyon Analizi
Ergenlerde sosyal dislanma ve sosyal kayginin psikolojik saglamlig: istatis-

tiksel agidan anlamli diizeyde yordayip yordamadigin belirlemek amaciyla
yapilan regresyon analizi sonuglar1 Tablo 4’te verilmistir.
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Tablo 4. Ergenlerde Psikolojik Saglamlik Degiskenini Sosyal Dislanma Ve Sosyal Kay-
gunin Yordama Diizeyine Iliskin Regresyon Analizi Sonuglart

Bagimli  Yordayia Korelasyon
de§§ken Degik}e’ln B SH B t P Kismi Yan .
Kismi

Sabit 59.075 1.168 50.564 000

Psikolojik COmeden g7 121 272 5674 000 -242  -230
Gelinme

Saglamhk o nma 136 055 104 2458 014 107 -100
Sosyal Kaygi  -064 025 119 2529 012 111 -102

Fe,517=30.993. p < .01
R=.390; R?=.152; Diizeltilmis R? = .148

Tablo 4 incelendiginde, gormezden gelinme (p = -.27, p <.001), dislanma
(B =-.10, p <.05), sosyal kaygt (3 = -.12, p < .05) degiskenlerinin psikolojik
saglamlik degiskenini istatistiksel agidan anlamli diizeyde yordadig goz-
lenmektedir. Elde edilen bu bulgu dogrultusunda gérmezden gelinme, dis-
lanma ve sosyal kaygi degiskenlerinin yer aldig1 bu regresyon modelinde
psikolojik saglamlik degiskeninin % 15ini agikladig1 sonucuna ulasilmistir.
Tablo 4'te yer alan yordayicr degiskenlerden psikolojik saglamlik degiske-
nini yordayan degiskenlere ait yar1 kismi korelasyon degerleri incelendi-
ginde, aragstrmada sinanan regresyon modelinde psikolojik saglamligin
%5.29unu gormezden gelinme, %1’ini dislanma ve %1.04'tinii sosyal kay-
gmin acikladig goriilmektedir. Sonug olarak bu regresyon modelinde psi-
kolojik saglamligin %7.87’sinin gormezden gelinme, dislanma ve sosyal
kaygr degiskenlerinin ¢akismasi sonucu agiklandig1 bulgusuna ulagilmakta-
dir.

T-Testi
Ergenlerde psikolojik saglamlik diizeyinin cinsiyet acisindan anlamli bigim-

de farklilagip farklilasmadig1 bagimsiz 6rneklem t testi ile incelenmis ve elde
edilen bulgu Tablo 5'te sunulmustur.

Tablo 5. Psikolojik Saglamligin Cinsiyete Gore Incelenmesine Iliskin T Testi Sonucu

LeveneTesti T-Testi
Ortalama 95% Giiven Arahg
Pt S5 P Rk SH Disiik  Yiiksek

Psikolojik Saglamhk 319 572 -1.029 519 304 -56958 55379 -1.65752 351836
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Tablo 5'te sunulan t testi sonucunda, ergenlerde psikolojik saglamlik dii-
zeyinin cinsiyete gore anlamh diizeyde farklhilasmadig: (p > .05) goriilmiis-
tiir. (Erkek X =49.24, S5 =6,26; Kiz X =49.81, 55 =6,37).

Tek Yonlii Varyans Analizi

Arastirmanin 6rneklemini olusturan ergenlein psikolojik saglamlik diizeyi-
nin smuf diizeyleri agisindan istatistiksel olarak anlaml diizeyde farklilasip
farklilasmadigimni belirlemek amaciyla, varyanslarin homojenligi Levene
testi ile incelenerek (Fu, 516 = .20, p > .05) tek yonlii varyans analizi yapilmus-
tir. Arastirmaya katilan ergenlerin psikolojik saglamlik diizeyine iligkin
ortalama ve standart sapma degerleri Tablo 6’da, tek yonlii varyans analizi
sonucunda elde edilen bulgular ise Tablo 7 ve Sekil 2’de sunulmustur.

Tablo 6. Ergenlerin Suf Diizeyine Gore Psikolojik Saglamlik Puanlarina Iliskin Betim-
sel Istatistik Sonuclari

Psikolojik Saglamlik N x SS En Diistik En Yiiksek
7. Sinuf 97 51.6186 5.89039 31.00 60.00
8. Siuf 116 49.9397 6.59419 30.00 59.00
9. Siuf 108 47.6944 6.44235 30.00 60.00
10.Simuf 103 48.9223 6.03209 34.00 60.00
11.simf 97 49.6289 5.98839 34.00 60.00
Total 521 49.5278 6.32027 30.00 60.00

Tablo 6’da yer alan aritmetik ortalamalar incelendiginde 7. siifa devam
eden ergenlerin (x = 51.62), 8. stnifa devam eden ergenlerin (X =49.94), 9. siufa
devam eden ergenlerin (X =47.69), 10. smnifa devam eden ergenlerin (¥ =48.92)
ve 1l.simfa devam eden ergenlerin (¥ = 49.63), oldugu goriilmektedir. Smuf
diizeyi agisindan karsilastirildiginda 7.simfa devam eden ergenlerin psikolojik
saglamlik diizeyinin en yiiksek oldugu, 9.siifa devam eden ergenlerin psiko-
lojik saglamlik diizeylerinin en diisiik oldugu sonucuna ulasilmstir.

Tablo 7. Ergenlerin Simif Diizeyine Gére Psikolojik Saglamhik Puanlarimin Farklhilasip
Farklhlagmadigina iliskin Bulgular

Levenetesti p Varyans Kaynagi Kareler Toplami  sd Kareler Ort. F p
Gruplar arast 845448 4 211.362

204 936 Grup igi 19926.399 516 38.617 5473 .000
Toplam 20771.846 520
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e mrbe

WHurkk

Sekil 2. Ergenlerde Sinif Diizeyine Gore Psikolojik Saglamlik Diizeyleri.

Tablo 7 ve Sekil 2 incelendiginde, ergenlerde psikolojik saglamlik diizeyi-
nin smif diizeyine gore anlamh diizeyde farklhilastigy goriilmektedir (F, 516 =

5473, p < .001). Tek yonlii varyans analizi sonucunda bulunan bu farklihgin

hangi gruplar arasmda oldugu Scheffe testi ile incelenmis ve ulasilan sonuglar

Tablo 8'de sunulmustur.

Tablo 8. Ergenlerin Stmif Diizeyine Gore Psikolojik Saglamlik Puanlarina Iliskin Scheffe
Testi Sonuglar

() Suf Diizeyi  (J) Siuf Diizey

Ortalama Fark (I-])

Standart Hata p

95% Giiven Aralig1

AltSmur  Ust Sinur
7. Smf 8. simuf 1.67890 .85500 427 -9642 43221
9. Siruf 3.92411" .86930 .000 1.2368 6.6115
10.Smuf 2.69623 .87923 .053 -.0218 5.4143
11.sruf 1.98969 .89232 292 -.7688 4.7482
8. smuf 7. Smuf -1.67890 .85500 427 -4.3221 9642
9. Siruf 224521 .83095 123 -.3236 4.8140
10.Smuf 1.01733 .84133 833 -1.5836  3.6182
11.smuf .31079 .85500 998 -2.3324 29539
9. Siuf 7. Siraf -3.92411" .86930 .000 -6.6115 -1.2368
8. sif -2.24521 .83095 123 -4.8140 3236
10.Siruf -1.22789 .85586 725 -3.8737 14179
11.siuf -1.93442 .86930 294 -4.6218 .7529
10.Suf 7. Siaf -2.69623 .87923 .053 -5.4143 .0218
8. sinuf -1.01733 .84133 833 -3.6182 1.5836
9. Siruf 1.22789 .85586 725 -1.4179 3.8737
11.siuf -.70654 .87923 958 -34246  2.0115
11.smuf 7. Simaf -1.98969 .89232 292 -4.7482 7688
8. smuf -31079 .85500 998 -2.9539 2.3324
9. Sinf 1.93442 .86930 294 -.7529 4.6218
10.Smuf .70654 .87923 958 -2.0115 3.4246
*p<0.05
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Tablo 8 incelendiginde, ergenlerde psikolojik saglamligin sinf diizeyine
gore istatistiksel agcidan anlamli diizeyde farklilastig1 goriilmektedir. Tablo 6
ve Sekil 2 incelendiginde psikolojik saglamlik diizeyinin 7. siaftan 9. smufa
dogru diisiis gosterip 9. Siuftan 11. smifa dogru tekrar yiikseldigi goriil-
mektedir. Ancak Tablo 8’e gore sadece 7. smifa devam eden ergenler ile 9.
smnifa devam eden ergenlerin psikolojik saglamlik diizeyleri arasindaki far-
kin istatistiksel agidan anlaml oldugu (p < .001) diger gruplar arasindaki
olasi karsilastirmalarda istatistiksel agidan anlamh diizeyde farklilasmanin
olmadig1 gortilmiistiir (p > .05).

Tartisma ve Sonug

Aragtirmaya katilan ergenlerin psikolojik saglamlik diizeylerinin ¢ogunluk-
la yiiksek oldugu sonucu elde edilmistir. Alanyazin incelendiginde psikolo-
jik saglamlik ile okul baghhg: (Turgut, 2015), arkadas ve 6gretmen sosyal
destegi (Mete, 2017; Turan, 2014) yakin arkadas sayis1 (Algiinerhan, 2017)
arasinda pozitif anlaml iliskilerin oldugu goriilmektedir. Bu bulgulara baki-
larak aragtirma sonucunun alanyazin ile tutarlilik gosterdigi soylenebilir.
Aragtirmaya katilan ogrencilerin yasam kosullar1 degerlendirildiginde or-
giin egitim igerisinde yer almalar1 sayesinde 6gretmen, okul ve arkadas
sosyal destegini alabilecek imkana sahip olmalar1 gibi koruyucu etkenlerin,
ergenlerin psikolojik saglamlik diizeylerinde de olumlu bir etki sagladig:
sdylenebilir. Ote yandan aragtirmaya katilan ergenlerin yagsadiklar1 bolgeler
farkliliklar icermekle birlikte genel olarak giivenlik, barinma, ulasim ve sag-
lik hizmetlerinden yararlanabiliyor olmalar1 gibi olumlu gevresel ve sosyal
unsurlarm da psikolojik saglamlik diizeylerine olumlu bir yansimas: oldugu
sonucu ¢ikarilabilir.

Aragtirmada sosyal dislanmanin alt boyutlarindan (gérmezden gelinme,
dislanma) biri olan gormezden gelinme ile psikolojik saglamlik arasinda
negatif yonde anlaml iligski bulunmustur. Alanyazinda gérmezden gelinme
durumunun “psikolojik dislanma” kavramu ile ifade edildigi (Williams,
2007) fakat psikolojik saglamlik ile gormezden gelinme ya da psikolojik
dislanma arasmndaki iliskiyi dogrudan inceleyen bir arastirmann yer alma-
dig1 da goriilmektedir. Yapilan bazi arastirmalarda psikolojik dislanmanin
bireyin anlaml1 varolus ihtiyact (Williams ve Zadro, 2005) ve benlik degeri
(Kandemir, 2011) agisindan tehdit olusturdugu bulgularmin elde edildigi
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goriilmektedir. Benlik degeri ve anlaml varolus ile ilgili oldugu diistintile-
bilecek kavramlardan; benlik saygisi (Kidd ve Shahar 2008; Sarikaya, 2015),
ozgiiven (Benetti ve Kambouropoulos, 2006), 6z-yeterlilik (Magno, 2008;
Toplu, 2017) ve kendine yonelik olumlu tutum (Chung, 2008) ile psikolojik
saglamlik arasinda pozitif anlaml iligkiler bulundugu goriilmektedir. Ote
yandan alanyazinda yer alan diger bulgulara gore ise psikolojik dislanma
bireyin kontrol ihtiyacim tehdit etmektedir (Kandemir, 2011; Williams ve
Zadro, 2005). Alanyazinda kontrol ihtiyaa ile ilgili oldugu diisiiniilebilecek
kavramlardan; digsal denetim odag1 (Karairmak ve Sivis-Cetinkaya, 2016),
caresiz ve boyun egici basa ¢ikma yaklasimlar: (Alkan, 2014), kagingan, erte-
leyici ve panik karar verme stratejileri (Y1ldiz, 2015) ile psikolojik saglamlik
diizeyleri arasinda ise negatif anlaml iligkiler tespit edildigi gortilmektedir.
Bu sonuglar birlikte degerlendirildiginde alanyazindaki bulgularla aragtir-
madan elde edilen bulgularin tutarlilik gosterdigini savunmak miimkiin-
diir. Bu gercevede anlaml varolus ihtiyaci, benlik degeri ve kontrol ihtiyaci-
nin psikolojik saglamlik acisindan da temel bir islev gordiigii, gormezden
gelinme (psikolojik dislanma) nedeniyle bu ihtiyaglarin tehdide ugramasi-
nin, psikolojik saglamligr da tehdide ugratti$1 savunulabilir.

Aragtirmada sosyal diglanmanin alt boyutlarindan (gérmezden gelinme,
dislanma) bir digeri olan diglanma ile psikolojik saglamlik arasinda negatif
yonde anlamli iligki bulunmustur. Leary (2005) dislanmanin, bireyin grubun
disinda tutulmasi ya da bireyle bagka bireylerin iliski kurmamasi durumu-
na karsilik gelerek ait olma ihtiyaci ve benlik degeri icin tehdit olusturdu-
gunu bildirmektedir. Ayrica dislanmarnn bir diger sonucunun da bireyin
sosyal destekten mahrum kalmasi oldugu soylenebilir. Alanyazinda psiko-
lojik saglamlik ile dislanma arasindaki iliskiyi dogrudan inceleyen bir aras-
tirmanin yer almadigr da goriilmektedir. Ait olma ihtiyac1 ve sosyal destek
ile ilgili oldugu dustintilebilecek kavramlarla ilgili arastirmalara bakildigim-
da; okul baghhg: (Turgut, 2015), sosyal baghlik (Basak, 2012; Mete, 2017);
sosyal destek (Dayioglu, 2008; Esen-Aktay, 2010; Magno, 2008; Terzi, 2008;
Turgut, 2015) ve arkadas ile 6gretmen sosyal destegi (Bulut, 2016; Mete,
2017; Turan, 2014) degiskenlerinin psikolojik saglamlik ile pozitif iligkili
oldugu goriilmektedir. Diger taraftan yalmzlik ile psikolojik saglamlik ara-
sinda da negatif giiglii ve anlaml iliski tespit edildigi goriilmektedir (Al-
tundag, 2013; Giiloglu ve Karairmak, 2010). Bu sonuglar birlikte degerlendi-
rildiginde alanyazindaki bulgularla arastirmadan elde edilen bulgularin
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tutarhilik gosterdigini savunmak miimkiindiir. Bu gercevede, ait olma ihti-
yaci, benlik degeri ve sosyal destegin bireyin psikolojik saglamlig: icin de
temel bir islev gordiigii, dolayisiyla dislanma nedeniyle bu ihtiyaclarin teh-
dide ugramasinin, psikolojik saglamhigin da tehdide ugramas: anlamina
geldigi sonucu ¢ikarilabilir.

Arastirmada ergenlerde sosyal kayg: ile psikolojik saglamlik arasinda
diistik diizeyde ve negatif iliski bulunmustur. Alanyazinda ergen yas gru-
bunda psikolojik saglamlik ile sosyal kaygiy1 inceleyn bir arastirmammn yer
almadi@1 goriilmektedir. Konusu itibariyle bu arastirmaya en yakin ¢alisma
olan Atarbay (2017)'nin iiniversite 6grencileri {izerinde yaptig1 arastirmada
sosyal kayg ile psikolojik saglamlik arasinda anlamh bir iligki tespit edil-
medigi goriilmektedir. Diger taraftan alanyazinda psikolojik saglamlik ile
pozitif iliskisi bulunan benlik saygisiyla (Kidd ve Shahar, 2008; Sarikaya,
2015) sosyal kaygi arasindaki iligkiyi inceleyen aragtirmalar da goriilmekte-
dir. Eris ve Ikiz (2013) ergenler iizerinde yaptiklar1 aragtirmada benlik saygi-
s1 ile sosyal kayg: arasinda negatif bir iligki tespit etmislerdir yani benlik
saygist artarken sosyal kaygi diizeyinin diistiigii sonucuna ulagilmustir.
Bagka bir ¢alismada Cankaya (2007) benzer sekilde benlik saygisi yiiksek
olan lise 6grencilerinin diisiik sosyal kayg1 diizeyine sahip olduklarim tespit
etmistir. Bu bulgulara bakarak arastirma sonuglarinin alanyazin ile tutarlilik
gosterdigi savunulabilir. Sosyal kayg: ile psikolojik saglamligin yetiskin ve
ergen yas gruplarinda farkl iliskiler gostermesinin olas1 nedenlerinden biri
ergenlik doneminin kendine 6zgii kosullar1 olabilir. Ergen bireyin biyopsi-
kososyal anlamda (fiziksel gelisim, beden imaji ve kimlik gelisimi gibi) cok
yonlii degisimlere uyum saglamak durumunda olusu nedeniyle yetiskin
bireylere oranla daha fazla stres faktorii ile aym anda basa ¢tkmaya calistigy
sOylenebilir. Bu gergevede ergen bireyin mevcut koruyucu kaynaklarmin
s0z konusu cok yonlii stres ve kaygiy1 tolere etmede yetersiz kaldigi, bu
nedenle de sosyal kayginn yetiskinlere gore ergenlerin psikolojik saglamli-
gimda daha belirleyici bir rol oynadig1 savunulabilir. Bu gergevede, psikolo-
jik saglamlik ile pozitif iliskisi bulunan benlik saygisimin (Kidd ve Shahar,
2008; Sarikaya, 2015), soyal kaygi nedeniyle diisiis gostermesinin (Eris ve
Ikiz, 2013; Cankaya, 2007), psikolojik saglamlik diizeyinde de diisisii bera-
berinde getirdigi savunulabilir.

Aragtirmada sosyal dislanmanin her iki alt boyutu (gérmezden gelinme,
dislanma) ile sosyal kayg1 degiskenlerinden her birinin psikolojik saglamli-
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gm anlamli birer yordayicilar: oldugu ve sosyal dislanma ile sosyal kaygiy:
ayn1 anda yasayan ergenin psikolojik saglamlik diizeyinin daha biiyiik
oranda olumsuz etkilendigi bulgusu elde edilmistir. Alanyazinda psikolojik
saglamlik agisindan; 6zgiiven ve yiiksek 6zsayg: gibi kisinin sahip oldugu
kisisel kaynaklar ile kendisine dair olumlu tutumlari, bireysel diizeyde ko-
ruyucu nitelik tasirken, bu kaynaklarin yetersizligi bireysel risk unsurlar
kapsaminda ele alinmaktadir (Eminagaoglu, 2006; Masten, 1994; Romano
ve Hage, 2000). Benzer sekilde sosyal destek psikolojik saglamlik agisindan
koruyucu nitelikteyken (Dayioglu, 2008; Esen-Aktay, 2010; Magno, 2008;
Mete, 2017; Terzi, 2008; Turan, 2014; Turgut, 2015; Turgut, 2018) yalnizlk,
risk niteligi tastyan bir faktordiir (Altundag, 2013; Giiloglu ve Karairmak,
2010). Yine alanyazinda sosyal disglanmanin birey icin benlik degeri, anlaml
varolus ve kontrol ihtiyaclar agisindan tehdit olusturdugu (Kandemir, 2011;
Aydm, Sahin, Giizel, Abayhan, Kaya ve Ceylan, 2013; Yilmaz-Anatca,
2010), sosyal dislanmaya maruz kalan bireyin fiziksel ve sosyal uyaricilarla
ilgili algilarimin bozulabilidigi (Zhong ve Leonardelli, 2008) ve diglanmanin
sonucunda bireyin yikiai davraruslara yonelebildigi (Twenge ve digerleri
2002; Williams, 2007) bulgular1 yer almaktadir. Ote yandan sosyal kaygi
yasayan bireylerin ise diger insanlarla ve ailesiyle yetersiz etkilesim ve smr-
I1 bir paylasim iginde olduklarina (La Greca ve Lopez, 1998; Mehtalia ve
Vankar, 2004), sosyal kaygi nedeniyle kendisine ve gevresine karsi olumsuz
ve yikial davranislar sergileyebildigine (Canogullari, 2014; Xu ve digerleri,
2012; Zorbaz, 2013) iligkin bulgular yer almaktadir. Bu bulgular birlikte de-
gerlendirildiginde arastirma sonuglarinin alanyazin ile tutarlibik gosterdigi
savunulabilir. Bu gercevede sosyal kayg: yasayan bireyin sosyal ortamlarda
bulunma konusunda hissettigi gerginlige bir de sosyal dislanma durumu-
nun eklenmesiyle bireyin daha da caresiz ve yalniz hale geldigi, tiim bu
stiregten psikolojik saglamliginin da daha ytiksek diizeyde olumsuz etki-
lendigi savunulabilir.

Aragtirmada ergenlerde psikolojik saglamligin cinsiyet degiskenine gore
anlamh farkliliklar gostermedigi sonucuna ulasilmistir. Alanyazindaki ilgili
aragtirmalara bakildiginda, Ozcan (2005)in lise dgrencilerinde, Agirkan
(2017)'nin tniversite 6grencilerinde, Sezgin (2012)'nin ise ilkégretim okulu
ogretmenlerinde psikolojik saglamlik diizeylerinin cinsiyet agisindan an-
lamli farkliik gostermedigi sonucunu elde ettikleri goriilmektedir. Benzer
sekilde Akga (2012) ve Aydogdu (2013) ve Dogruer (2019) da arastirmala-
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rinda psikolojik saglamlik diizeyinin cinsiyete gore anlaml bir farklilik gos-
termedigi sonucuna ulasmiglardir. Bu agidan arastirma bulgularmin alan-
yazindaki bulgularla tutarhilik gosterdigi sdylenebilir. Diger taraftan alanya-
zinda cinsiyet degiskeni acgisindan psikolojik saglamlik diizeylerinin anlaml
farklihklar gosterdigi arastirmalar da goriilmektedir. Ornegin Kumpfer
(1999) risk altindaki kiz ¢cocuklarinin; Oktan (2008) tiniversite sinavina hazir-
lanan kiz ergenlerin, Onat (2010) ise liseye devam eden kiz 6grencilerin
psikolojik saglamlik diizeylerinin erkeklerden daha yiiksek oldugu sonucu-
na ulasmiglardir. Buna karsiik Dayioglu (2008) {iniversite giris smavina
hazirlanan erkek 6grencilerin, Bulut (2016) erkek ergenlerin, Acikgdz (2016)
ve Atarbay (2017) ise iiniversiteye devam eden erkek 6grencilerin psikolojik
saglamlik diizeylerinin kizlardan daha ytiiksek oldugu sonucuna ulagmus-
lardir. Alanyazindaki arastirma bulgular birlikte diistiniildiigiinde cinsiyet
degiskeninin psikolojik saglamlik agisindan bazen koruyucu, bazen risk
islevi gorebilirken ¢ogunlukla notr bir etken oldugu sdylenebilir. Bu duru-
mun nedenlerinden biri toplumsal cinsiyet esitligi yaklasimlarmm yaygin-
lasmasi olabilir. Bu gergevede ailelerin ve toplumun, fertlerine kars: cinsiyet
ayrmmu gozetmeksizin sergiledigi yetistirme tutumu ve destekleyici yakla-
simlar1 sayesinde bireylerin de kendi cinsiyet kimlikleri agisindan herhangi
bir dezavantaj algisma kapilmadigi, boylece benzer psikolojik saglamlik
ozellikleri gosterdikleri savunulabilir.

Aragtirmada 7, 8, 9, 10 ve 11. stnifa devam eden ergenlerin psikolojik sag-
lamlik diizeyinin 7. siftan 9. sifa dogru diistis gosterip 9. siuftan 11.
sinifa dogru tekrar yiikseldigi fakat yalnizca 7. smuf 6grencilerinin 9. simf
ogrencilerinden anlamli diizeyde yiiksek psikolojik saglamliga sahip oldu-
gu tespit edilmistir. Alanyazinda psikolojik saglamhign smuf diizeyi agisin-
dan incelendigi bir arastirmaya ulagilamamustir. Yas degiskeni agisindan
psikolojik saglamlig1 inceleyen bazi arastirmalarda ise; yetiskin 6rneklemin-
de farkl yas gruplarma gore psikolojik saglamligin anlamli farkliliklar gos-
termedigi sonucuna ulasilmistir (Kahvecioglu 2016; Kiigiiktathdil 2016).
Yetigkinlerde yapilan baska bir arastirmada ise bireylerin yaslarmdaki arti-
sin psikolojik saglamhik diizeylerinde de artisi beraberinde getirdigi bildi-
rilmistir (Stizen, 2015). Bu arastirmadan elde edilen bulgu ergen bireyin
egitim kademelerindeki gecisi siirecinde deneyimledigi durumlarla agikla-
nabilir. Egitim sistemimizde 7. smif, ortaokul kademesinin {igiincii yilina
karsilik gelirken 9. sinif, lise kademesinin ilk yilma karsilik gelmektedir. 7.
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smifa devam eden ergen 8. simifa gectiginde onu daha belirsiz bir gelecegin
bekledigi sdylenebilir. 8. Siifin sonunda liseye gegis icin girecegi smav ge-
lecegi ve kariyeri anlammda 6nemli doniim noktalarindan ilki sayilabilir.
Bu siirecin sonunda 9. sinifa gegerek liseye baglayan ergenin, egitim kade-
meleri arasindaki bu gegisle okulu, arkadaslari, 6gretmenleri ve sosyal gev-
resi belirgin bir degisiklige ugramakta, bunun karsisinda ergen alisageldigi
tanidik ve gorece korunakli ortamindan cikip artik yeni, farkli akran ve ye-
tiskinlerin oldugu, ayrica akademik ve davranigsal anlamda (ders sayis1 ve
gesidinin artmasi, sif gegme, devam ve disiplin yonetmeliklerine muhatap
olmasi gibi) daha fazla sorumluluk yiiklendigi bir egitim kademesine gec-
mektedir. Bu gergevede ergen bireyin 7. smiftan 9. simifa gegis stirecinde bir
yandan her biri yeni uyum davranisini gerekli kilan bu ¢ok yo6nlii degisim-
lerle basa gikmak durumunda kalmasi, diger yandan mevcut sosyal destek
ve istikrar unsurlarmimn kesintiye ugramas: nedeniyle psikolojik saglamlik
diizeyinin diisiis gosterdigi savunulabilir.

Oneriler

e (Calisma kapsaminda elde edilen bulgulara gore ergen ornekleminde
psikolojik saglamhigin risk faktorleri arasinda sosyal kaygi ve sosyal dis-
lanma degiskenlerine de yer verilebilir.

e Arastirma sonuglar1 dogrultusunda sosyal kaygi ve sosyal diglanmay1
azaltmaya yonelik onlemlerin, psikolojik saglamhgin artirlmasma da
katk: saglayacagi soylenebilir. Bu anlamda okul PDR planlarinda sosyal
kayg1 ve sosyal diglanmanin sagaltimina yonelik galismalara ve egitim
programlarina yer verilebilir.

e Sosyal destek baglaminda 6gretmenlerin ve ailelerin farkindaligim ar-
tirmaya yonelik calismalar yapilabilir.

e Ogellikle liseye yeni baglayan dgrencilerin psikolojik saglamlik agisin-
dan kirilgan bir donemde olduklar1 dikkate almnarak adaptasyonlarma
katki saglayacak uyum ve basa ¢tkma becerilerini gelistirmeye yonelik
egitim programlar1 hazirlanabilir.

e Arastirma farklh demografik ozelliklere sahip ¢alisma gruplarinda tek-
rarlanarak elde edilen sonuglarin tutarliilig: karsilatirilabilir.

¢ Alanyazinda psikolojik saglamlik ile ilgili deneysel calismalarmn az sayi-
da oldugu goriilmektedir. Cesitli gruplarda psikolojik saglamlig1 gelis-
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tirmeye yonelik programlarmn olusturulup etkililigi kamtlananlarmn yay-
gilastirilmasi, koruyucu ruh saghg: hizmetlerine katk: saglayabilir. Bu
kavramla ilgili ¢alisma yapacak arastirmacilarin bu ihtiyac: dikkate al-
malar1 yararl olacaktir.

e Travma ve yogun stres sonrasinda yasanan olumsuzluklarin giderilme-
sinin daha zor ve maliyetli oldugu dikkate alinarak Saglik Bakanlig ve
Milli Egitim Bakanligy isbirligi ile okul ¢aginda psikolojik saglamhigin
gelistirilmesine yonelik yas gruplarma uygun beceri programlar: gelisti-
rilebilir.
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EXTENDED ABSTRACT
Investigation of Resilience in Adolescents with
Regards to Ostracism, Social Anxiety Gender and
Grade Level

Yakup Isik - Eyiip Celik
Sakarya University

Resilience is among the frequently researched variable in recent years. Defi-
ning as a process of adapting well in the face of significant stress sources,
such as difficulty, trauma, tragedy, threat, family and relationship stressors,
workplace and financial problems (APA, 2019; Newman, 2005), resilience
concept’s scope and dimensions are pointed out along with its importance
for pereventive mental health by the researches (Carr, 2013; Eryi1lmaz, 2013;
Gable and Haidth, 2005; Masten and Coatsworth, 1995; Oz and Yilmaz,
2009). Just as resilience has a remarkable role in the protection of mental
health, determination of risk and protective factors also play an important
role in the development of resilience (Arslan, 2015; Oz and Yilmaz, 2009).

The destructive consequences of osrtacism and social anxiety experiences
that individuals may encounter in the socialization processes have been
revealed through various studies (Baumeister, 1997; Canogullari, 2014; La
Greca and Lopez, 1998; Mehtalia and Vankar, 2004; Twenge et al., 2002;
Waldrip, 2007; Zhong and Leonardelli, 2008; Zorbaz, 2013). In this regard,
when unique conditions of adolescence during which peer relationships
and social acceptance gain importance (Kulaksizoglu, 2000; and Steinberg,
2007) and concepts of ostracism and social anxiety are evaluated jointly,
relationships between the above mentioned phenomena need to be descri-
bed in terms of age group. Analyzing the relevant literature, it has been
observed that the resilience level of adolescents in different age groups who
continue both secondary and high school education has not been investiga-
ted in terms of ostracism, social anxiety, gender, and grade level variables.
For this reason, this research investigates adolescents' resilience level with
regards to ostracism, social anxiety, gender, and grade level
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In this research, adolescents' resilience levels have been investigated in
terms of social anxiety, ostracism, gender and grade levels within the scope
of relational screening model.

The study group is comprised of 521 volunteer students attending the
7th, 8th, 9th, 10th and 11th grades of different public schools in Istanbul's
Basaksehir (1 high school), Bayrampasa (1 high school), Gaziosmanpasa (1
high school) and Sultangazi (4 secondary schools, 2 high schools) districts in
2017-2018 academic year.

In this research, data on the adolescents' resilience levels have been obta-
ined through Child and Youth Resilience Measure, data on the social exclu-
sion level have been obtained through the Ostracism Experience Scale For
Adolescents and data on the social anxiety level have been obtained through
Social Anxiety Scale For Adolescents

As a result of the correlation analysis conducted to determine the relati-
onships between the variables of the research, it has been discovered that —
in adolescents- along with statistically significant relationships, there is a
moderate negative relationship between resilience and being ignored (r = -
.36), a low negative correlation between resilience and being excluded (r =-
.20) and social anxiety (r = -.28). Regression analysis has demonstrated that
there is a statistically significant relationship between resilience variable and
being ignored (f = -.27, p < .001), being excluded (B =-.10, p <.05) and social
anxiety (B =-.12, p <.05) variables. T-test results demonstrate that the level of
resilience in terms of gender among adolescents was not significantly diffe-
rent (p >.05) (Male =49.24, SS = 6,26; Female = 49.81, SS = 6,37). As a result of
a one-way ANOVA, it has been observed that the level of resilience in ado-
lescents differs significantly in sense of grade level (Fy, s516) = 5.473, p < .001).
Scheffe test results show that resilience level decreases from 7th grade
towards 9th grade and increases again from 9th grade to 11th grade.
However, it was determined that only the difference between 7th-grade
adolescents and 9th-grade adolescents' resilience levels was statistically
significant (p <.001).

This research resulted in the fact that both sub-dimensions of ostracism
(being ignored, being excluded) and social anxiety are significant predictors
of resilience and the resilience level of the adolescents who experience social
exclusion and social anxiety at the same time is affected more negatively. In
the relevant literature, in sense of resilience, whereas personal resources like
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self-confidence, high self-esteem and positive attitude towards oneself are of
individually protective qualities, the insufficiency of these resources are
approached within the scope of individual risk factors (Eminagaoglu, 2006;
Masten, 1994; Romano and Hage, 2000). Likewise, while social support is a
protective quality in sense of resilience (Dayioglu, 2008; Esen-Aktay, 2010;
Magno, 2008; Mete, 2017; Terzi, 2008; Turan, 2014; Turgut, 2015; Turgut,
2018), loneliness is a risk factor (Altundag, 2013; Giiloglu and Karairmak,
2010). Moreover, relevant literature demonstrates that ostracism poses a
threat to the individual in terms of fundamental needs for self-esteem, mea-
ningful existence, and control (Kandemir, 2011; Aydin, $Sahin, Giizel, Abay-
han, Kaya, and Ceylan, 2013; Yilmaz-Anatca, 2010), that perceptions of the
individual -exposed to social exclusion- about physical and social stimuli
may be impaired (Zhong and Leonardelli, 2008) and that individual could
be inclined to destructive behaviors as a result of ostracism (Twenge et al.,
2002; Williams, 2007). On the other hand, other findings reveal that indivi-
duals with social anxiety have insufficient interaction and limited sharing
with other people and their families (La Greca and Lopez, 1998; Mehtalia
and Vankar, 2004) and they may exhibit negative and destructive behaviors
towards both themselves and their environment due to social anxiety (Ca-
nogullari, 2014; Xu et al., 2012; Zorbaz, 2013). Evaluating these findings in
the literature and this research's findings altogether, it could be argued that
research findings are consistent with the literature. In this context, it could
be maintained that the individual experiencing social anxiety becomes even
more helpless and lonely due to ostracism and the tension that s/he feels in
social environments and thus, resilience is also adversely affected by this
whole process.

In the research, it has been concluded that resilience in adolescents does
not show significant differences in terms of gender. Looking at the relevant
studies, it is observed that there has not been a significant difference in
terms of gender in Ozcan's (2005) high school students, Agirkan’s (2017)
university students and Sezgin’s (2012) primary school teachers. From this
standpoint, it could be argued that research findings are consistent with
other findings in the relevant literature. On the other hand, there are also
other studies showing that resilience levels differ significantly in terms of
gender variables (Kumpfer, 1999; Oktan, 2008; Onat, 2010). Taking these
findings into consideration altogether, it could be argued that while gender
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variable sometimes can be a protective factor or sometimes a risk factor in
terms of resilience, it is generally a neutral factor. One of the reasons for this
situation could be the spreading of social gender equality approaches. In
this regard, it could be maintained that thanks to the raising attitudes and
supportive approaches displayed by families and society regardless of gen-
der discrimination, individuals do not have any disadvantage perception in
terms of their gender identity and thus, they display similar resilience cha-
racteristics.

In the research, it has been determined that the resilience level of 7th, 8th,
9th, 10th, and 11th-grade adolescents decreased from the 7th grade to the
9the grade and increased again from 9th grade to the 11the grade, however,
only 7th-grade students had a significantly higher psychological resilience
than 9th-grade students. In the literature, a study in which psychological
resilience was examined in terms of grade-level could not be found. In some
studies investigating the psychological resilience in terms of age variable, it
has been concluded that psychological resilience does not show significant
differences in accordance with different age groups in the adult sample
(Kahvecioglu 2016; Kiigiiktatlidil 2016). In another study focused on adults,
it has been reported that the increase in age also brings about an increase in
the level of psychological resilience (Stizen, 2015). This finding could be
explained by the situations experienced by the adolescent during his/her
transition in educational levels. In our education system, 7th grade corres-
ponds to the third year of secondary school and 9th grade corresponds to
the first year of high school. The exam organized at the end of 8th grade as a
transition to high school can be considered as the first turning point in terms
of adolescent's future and career. At the end of this process, with this transi-
tion between educational levels, the school, friends, teachers and social envi-
ronment of the adolescents who started high school —namely 9th grade-
change significantly. In this case, adolescents move out of the familiar and
relatively safeguarded environment they are accustomed to, and move to an
educational level at which there are new, different peers and adults, and
also more responsibility in academic and behavioral sense (increase in the
number and variety of courses, passing class, being the object of attendance
and discipline regulations, etc.) In this regard, it could be argued that as the
adolescent passes from 7th grade towards 9th grade, his/her resilience level
decreases since s/he has to cope with these changes —each of which requires

199 ¢ OPUS © Uluslararasi Toplum Arastirmalar Dergisi



Ergenlerde Psikolojik Saglamligin Sosyal Dislanma, Sosyal Kaygi, Cinsiyet ve Siif Diizeyi
Acisindan Incelenmesi

a new type of adaptive behavior- and existing social support and stability
are interrupted.
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Oz

Ogretmenlerin meslek tarihi olarak adlandirilan Tiirk egitim tarihi dersi Egitim Fakiilteleri egitim prog-
raminda 2006 yilindan 2018 yilina kadar genel kiiltiir dersleri icerisinde gosterilmistir. YOK tarafindan
2018 yilinda egitim fakiilteleri programlarinda yapilan son degisikle Tiirk egitim tarihi dersi meslek
bilgisi dersleri arasinda yerini almigtir. Tiirk egitim tarihi dersi her ne kadar egitimle ilgili olgu ve olay-
lar: kronolojik olarak verse de bu ders aslinda 6gretmen adaylarina baska becerileri de kazandirmada
etkili bir derstir. Bu diigiinceyle aragtirmada 2018-2019 akademik yilinda Aksaray Universitesi Egitim
Fakiiltesi ikinci, ticiincii veya dordiincii sinif 6grencilerinin Tiirk egitim tarihi dersine yonelik goriisleri,
bakis acilar: ve diisiince yapilart incelenmistir. Bu arastirmada nitel bir arastirma deseni tercih edilmis-
tir. Veriler icerik analizi teknigi kullanilarak analiz edilmistir. Veri seti dncelikle okunarak veriler iize-
rinde notlar alinnus, ardindan alinan notlar dogrultusunda ilk 6nce kod listesi meydana getirilmistir.
Olusturulan kodlarn giivenilirligini saglamak amactyla Miles ve Huberman tarafindan tamimlanan
formiil kullanilmgtir. Belirtilen giivenirlilik formiilii dogrultusunda kodlayicilar arasimdaki ortalama
glivenirlilik %90 olarak bulunmustur. Kodlarin giivenilirliligi bu sekilde saglandiktan sonra kodlarin
benzerliklerine gore temalar olusturulmustur. Bu temalarin ise, Beceri ve Biling Gelistirme (alt temalar:
Diisiinme Becerilerini Geligtirme, Elestirel Diisiinme Becerisi, Cok Boyutlu Diisiinme Becerisi, Bagim-
siz Diisiinme Becerisi, Sorgulama Becerisi Kazandirma, Sorumluluk Bilinci Kazandirma), Egitimin de-
geri ve gerekliliginin farkina varma, Gelecegi insa edebilmek icin gecmisten ders ¢ikarma oldugu goriil-
miistiir.

Anahtar Kelimeler:  Tiirk egitim tarihi, elestirel diisiinme, sorumluluk bilinci, sorgulama becerisi,
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Contribution of History of Turkish Education course to
the Development of Critical thinking, Sense of
Responsibility, Query skill of the Students in the
Faculty of Education:A Sample of Aksaray University

Abstract

History of Turkish Education course, a vocational course for teacher candidates, was one of the general
knowledge courses of curriculum of colleges of education from 2006 to 2018. Along with the recent
update on curriculum of colleges of education by Council of Higher Education in 2018, History of Tur-
kish Education course was in fact organized as one of the vocational courses in the curriculum. Although
History of Turkish Education course presents teacher candidates with events and facts related education
chronologically, the course is effective on improving other qualities of prospective teachers as well. With
this thought in mind, the present study aimed to examine views, opinions and mentalities of sophomore,
junior and senior students on History of Turkish Education in college of education at Aksaray Univer-
sity during the 2018-2019 academic year. To achieve this aim, a qualitative design was chosen in the
study. The data analysis was done using content analysis technique. Primarily, the dataset was read
while taking notes on data; secondarily, the primary code list was created according to these notes. In
order to ensure the reliability of the codes, the formula by Miles and Huberman was used. Interrater
reliabilty between codes was found to be 90%. After ensuring the reliability this way, themes were cre-
ated from the primary code list. These themes are Skill and Awareness Development (subthemes: Thin-
king Skills Development, Critical Thinking Skill Development, Multidimensional Thinking Skill Deve-
lopment, Independent Thinking Skill Development, Query Skill Development, Sense of Responsibility),
Realizing the value and necessity of education and Taking Lessons from the Past to Build the Future.

Keywords: History of Turkish Education, Critical thinking, Sense of Responsibility, Query skill.
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Giris

Sosyal bilimler biinyesi igerisinde yer alan tarihi; ge¢miste olan olaylar veya
bu olaylar hakkindaki belgelerin verileri olarak tanimlayan Kostiiklii (2004),
ayrica tarih biliminin dogusunda tarihsel olaylarin, belge ve dokiimanlarin
bilimsel bir yontemle incelenmesinin etkili oldugunu belirtmistir. Tarih: geg-
misteki olaylari; yer, zaman ve kisileri gostererek ilgili kaynaklara dayali ola-
rak sebep-sonug iliskisi igerisinde inceleyen bir bilim dal olarak agiklanir.
Kostiiklii (2004) yine tarih 6gretiminin amaclarmny; 6grencinin gecmise ilgisini
cekme, 6grencinin diger milletlerin ve kiiltiirel degerlerini tanimasi ve anlamasina
yardimcr olma, ge¢misin tecriibesiyle giiniimiizii daha iyi anlama, egitim program-
larimin diger alanlarin ¢esitlendirme, dzverili ve disiplinli calisma ile zihni gelisime
katkida bulunma, 6grencileri gelecek icin hayata hazir hale getirme ve 6grencinin milli
biling duygularimin inkisafina katk: saglama olarak siralamistir. Benzer sekilde
Ding (2009) Slater (1989) ve Hosbsbawn (1997)" dan aktardigina gore; tarih
Ogretiminin amagclarina dikkat ¢cekmis ve tarih 6gretiminin islevini 6n plana
alarak, tarihten beklenen ana islevin, bireylerin kendi kiiltiirel degerlerinin,
mahalli ve millet olarak degisim ve gelisimleri de igeren diinyadaki tiim de-
gisim ve gelismelerin zaman igerisindeki seyrini anlama konusunda insan-
lara yardimar olma seklinde belirtmistir. Ding (2009) ayrica tarihin bir diger
katkisini ise, insanlara sorgulama ve elestirel diisiinmeyi 6greterek; insanlari
diinyanin mevcut problemleriyle yiizlesmeye hazirlama olarak ifade etmis-
tir. Bu ifadeyle 21. Yiizy1l becerileri olan elestirel diisiinme, sorumluluk ve
sorgulama becerilerine de dikkat gekmistir.

Elestirel diisiinme, sorumluluk bilinci ve sorgulama becerisi, genellikle
biitiin egitim- 6gretim kademelerinde kazandirilmasi gereken 6nemli 6zel-
liklerdendir. Nitekim, bilgi {ireten cagdas bir toplum olmanin temelinde, yeni
buluslar ve kesifler yapan ve sosyal degisimi baslatmak isteyen elestirel ve
yaratict diistinme becerilerine sahip egitimli bireyler yatmaktadir (Orakc,
Durnali ve Aktan, 2019; Dilekli, 2019). Ozellikle sosyal bilimlere iligkin ders-
lerde elestirel diisiinme “arzu edilen ¢ikti” olarak kabul edilir (Watson ve
Glaser, 1964, s.9). Benzer sekilde, Milli Egitim Bakanligi'min 2005 yilinda uy-
gulamaya gecirdigi programlarda, “Temel Beceriler” ad1 altinda sekiz temel
beceriden birisi olan elegtirel diisiinmenin 6nemi ayrica vurgulanmaktadir.
Bu baglamda programin ongordiigii gereksinimleri karsilayabilen yetenekli
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Ogretmen yetistirme sorunu karsimiza ¢ikmaya devam etmektedir. Bu nok-
tada, egitim fakiilteleri hayati derecede 6nemli bir rol oynamaktadir. Paul,
Elder ve Bartell (1997) elestirel diisiinebilen ve problem ¢6zme becerisine sa-
hip 6grenciler yetistirebilmek icin bu becerilere sahip 6gretmenlere olan ge-
reksinimleri vurgulayarak egitim fakiiltelerinin 6nemini yansitmaktadir.

Tarih bilimiyle yakindan iligkili olan Egitim Tarihi Bilimi” de hem bagim-
s1z bir bilim olmas1 hem de bireylere tarih bilincinin kazandirilmasi agistndan
tarih bilimine katki saglamaktadir. Bu yoniiyle Egitim tarihi ve Tiirk egitim
tarihi konularinin 6gretmen adaylarma 21. Yiizyilin istedigi becerileri kazan-
dirmada ve 22. Yiizyihn istemis oldugu bireyleri hazirlamada temel bilimler
arasinda onemli oldugu diisiincesiyle egitim fakiilteleri miifredat program-
larinda yerini almistir.

Egitim Tarihinin Onemi

Egitim tarihi toplumlarin zaman igerisinde degisim ve gelisimlerini egitim
boyutuyla inceleyen egitimin diger alanlarda etkisini inceleyen bir bilim da-
lidir. Bu yoniiyle egitimin tarihi temellerinin 6grenilmesi; gecmisten giinii-
miize egitimin ve egitim anlayisiin hangi degisim ve doniisiimlerden gecti-
ginin 6grenilmesi acisindan énem tasidig: gibi, gecmiste yapilan egitim uy-
gulamalarindan dersler almayi, yapilan hatalar1 tekrarlamamay1 da sagla-
maktadir. Ergiin (2011)’e gore Egitim tarihi; bir toplumun, bir iilkenin, bir kisi
veya kurumun gegmiste kalmis ama gelecek kugsaklar icin degerli olabilecek fikir, or-
ganizasyon ve uygulamalaridir. Tarih, insanlhi§im ve insan topluluklarimin ortak bi-
lincidir. Nasil ki insan gecmisini hatirlamaymca simdiki zaman bilingli olarak de-
gerlendiremiyor ve gelecei saglikli planlayamyorsa; tarih bilincinden yoksun bir in-
sanlik ve insan toplulugu da ayni vaziyette bulunuyor demektir. Bu nedenle her
toplum, kendi egitim faaliyetlerinin, gegmisini ve tecriibelerini dogru olarak
bilirse ve bunlardan yararlanirsa giintimiizii daha saglikli degerlendirir ay-
rica gelecege yonelik saglam planlar yapar. Gliven (2019a)’e gore egitim tarihi
alamindaki galismalar ge¢misten giintimiize hafizalarda olan birikimleri, ya-
sanmugliklar1 kitlelere yeniden hatirlatarak yapilan ve yapilmasi miimkiin
olacak yanlislardan donmeyi hedefleyen bir bilimdir.

Egitim tarihinin énemine dikkat ¢eken diistiniirlerimizden Necmeddin
Sadak (1916) ise ge¢mis asirlarda egitimin nasil yapildigini, nasil uyguladi-
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gmi ve ne sekilde gelisim gosterdigini bilmenin en hakiki yolunun egitim ta-
rihini bilmekle olacagimi su ctimlelerle dile getirmistir: “Tarihi tetebbu bizi; bir
mesleki terbiyeyi sebebi olmaktan veraset kilamaz. Fakat bize bir rehber bir sevk vazi-
fesi gorerek bir meslege sahip olmamiza yardim eder veya edindigimiz meslegi tatbik
ve tecriibeye miisaade eder”. Egitimleilgili aragtirmalar ancak tarihsel bir temele
dayandirildiklar: takdirde dogru ve nesnel olarak degerlendirilir (Kamer ve
Simsek, 2016, s.665). Her milletin kendine 6zgii olan egitim sistemi, o toplu-
mun sosyal, kiiltiirel, politik ve ekonomik 6zelliklerine uygun olarak kurulur
ve gelisir (Duman, 2019). Bunun yaninda iilkeler, giiniin ihtiyaclarma uygun
egitim anlay1s ve uygulamalar gelistirirken, egitim sorunlarmna kalic1 ¢oztim-
ler getirirken daha 6nce uygulanan egitim anlayis ve uygulamalarim dikkate
almak durumundadir (Gliglii, 2014). Bunun tarihsel temellerini belirleme go-
revi de egitimin zaman icinde izledigi yolu inceleyen ve arastiran bir bilim
dal1 olan Egitim Tarihine aittir.

Tiirk Egitim Tarihi Dersinin Geregi

Tiirk egitim tarihi, egitim tarihimizle ilgili incelemeler bizim igin mazi olmus
gesitli egitim kurumlarinin kronolojik agidan ve tiirlii olaylarin ayrintilariyla
aciklanmast yerine, kendi toplumumuzun ge¢miste edindigi énemli egitim
deneyimlerinin incelenip ve degerlendirilmesine gotiirmesi agisindan énem-
lidir. Bugiinkii egitim kurumlarimizin yeni sartlara ve ihtiyaclara gore yeni-
den diizenlenmesi ve yasanilan sorunlar1 da ancak ge¢misteki deneyimlerin
dogru bir sekilde degerlendirilmesi Tiirk egitim tarihini iyi bilmekten gec-
mektedir (Koger, 1991, s.2). Tiirk egitim tarihi egitimin ge¢misiyle ilgili rafine
bilgi vermenin yaninda 6gretmen adaylarinin genel kiiltiir ve meslek bilgisi
diizeylerinin gelismesine hizmet eden bilim dalidir (Tagdemirci, 2010,s.15).

Giiven (2018b)’e gore; Tiirk egitim tarihi, Tiirklerin Orta Asya’dan gog et-
tigi donemlerden baslayip, giintimiize kadar egitim ve o6gretimin gecirdigi
donemleri inceleyen bir bilim dahdir. Ttrer (2016)" Tiirk egitim tarihin egi-
timcilere saglamis oldugu yararlar su sekilde siralamustir.

o Tiirk egitim sisteminin toplumsal degisim ve dontisiim seriiveni-
mizin 6nemli {irtinlerinden biri olan Tiirk egitim sisteminin temel
karakteristik 6zelliklerini belirleyen tarihsel, sosyal, ekonomik ve
diistinsel dayanaklarini 6grenme ve 6gretme.
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e Egitimin toplumsal degisim stireci icinde nasil bir rol tistlendigini
objektif bir bicimde degerlendirme.

o Tiirk egitim sisteminin hangi diisiinsel temelleri iistiinde nasil se-
killendigini belirleme.

e [Egitim sistemi i¢inde bugiin yasanan belli basl sorun alanlarmin
tarihi ge¢cmisini aydinlatma daha acik bir bicimde Tiirk egitim ta-
rihi ile ilgili objektif bir bakis agisina sahip olabilme.

e 21. ylizyihn bilgi toplumunun gereksinimlerine uygun bir bi-
cimde Tiirk egitim sisteminin ¢cagdaslasmasin saglama.

Tiirk Egitim Tarihinin Amac

Tiirk egitim tarihinin amac1 Akytiz (2019)'a gore; “en eski tarihlerden giiniimiize
kadar Tiirk milletinin iirettigi, benimsedigi, gelistirdigi egitim ve 6gretimle ilgili dii-
siinceleri, kurumlar, uygulamalari ortaya koymak, insan yetistirme diizenini ve nasil
bir insan tipi yetistirilmeye calisildigini arastirmak, Tiirk toplumlarimin mutlulugu
ve mutsuzlugu ile egitim ve 0gretimlerinin iliskisini arastirmak, bugiinkii egitim so-
runlarimizi en 1yi bicimde ¢ozebilmek icin gecmisten bir takim dersler ¢ikarilip ¢ika-
rilamayacagim tartismaktir”. Turk egitim tarihinin ders niteligi kazanmasinda,
gecmisten gliniimtiize kadar olan siirecte egitimle ilgili goriis, oneri, diisiince,
kurum ve kuruluslarmin tarihini aktaran, giintimiizde yasanilan egitim so-
runlarinin tespitini yapmamiza ve sorunlara yonelik ¢oziimler tiretmemizin
yannda elegtirel diisiinme, sorgulama ve sorumluluk bilincinin gelisimine
katki saglamas etkilidir. Ersoz ve Aribag (2014)’e gore Tiirk egitim tarihi ara-
aligiyla Egitim Fakiiltelerinin amaglarindan biri de, 6grencilere Tiirkiyenin
ve Tiirk diinyasmin egitim sorunlarin tarihi derinlik ve biitiinliik iginde kav-
ratmaya calismak ve onlari, gecmis tecriibelerden ders alarak ¢oziim arayis-
larina yoneltmek olmalidir. Giiglii (2016)'ya gore egitim tarihinin en énemli
amaglarindan birisi, gecmisten dersler ¢ikarmak ve gelecekte benzer hatalar
yapmayarak sorunlara kalict ¢oztimler tiretmektir.

YOK tarafindan 1998'yilinda egitim tarihi, egitim sosyolojisi ve egitim fel-
sefesi gibi derslerin 6gretmenlere katki vermeyecegi iddia edilerek egitim fa-
kiiltelerinde uygulanan egitim programlarindan cikarilmistir. Bu durum
cogu egitimciler tarafindan elestirilmistir. 1998-2006 yillar1 arasi egitim fakiil-
telerinden mezun olan ve suan gorev yapan 6gretmenlerin bu dersleri alma-
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dan mezun olmalar1 6gretmenlik yeterliliklerini tam anlamiyla yerine getir-
mede giiglitk yasamalarma sebep olmas: kaginilmazdir. 2006-2007 6gretim
yilindan itibaren genel kiiltiir dersi olarak tekrardan iki saat ve iki kredili se¢-
meli ders olarak okutulmasina baglanilan Tiirk egitim tarihi dersi 2018 yilinda
yapilan degisiklikle egitim fakiiltelerinin biitiin boliimlerinde zorunlu mes-
lek bilgisi dersi olarak yerini almistir. Egitim fakiilteleri yeni miifredat prog-
raminda Tiirk egitim tarihi ders igerigini;

Tiirk egitim tarihinin konusu, yontemi ve kaynaklary; ilk Tiirk devletlerinde egi-
tim; ilk Miisliiman Tiirk devletlerinde egitim; Tiirkiye Selcuklular: ve Anadolu Bey-
liklerinde egitim; Osmanl Devleti'nde egitim: Ilk yenilesme hareketlerine kadar egi-
tim sistemi; 13-18. Yiizyillarda Osmanli cografyas: disindaki Tiirk devletlerinde egi-
tim; Osmanli Devleti'nde Tanzimat'a kadar eitimde yenilesme hareketleri; Tanzi-
mat'tan Cumhuriyete modern egitim sisteminin kurulusu; geleneksel egitimin yeni-
den diizenlenmesi; 19-20. Yiizyillarda Avrasya’daki diger Tiirk devlet ve toplulukla-
rinda egitim; milli miicadele doneminde egitim; Tiirkiye Cumhuriyeti'nde egitim:
Tiirkiye egitim sisteminin temelleri, yapisi, kurulusu ve gelisimi; baglangicindan bu-
gline 6gretmen yetistirme siireci; 21. Yiizyilda Tiirk diinyasinda eitim; ortak hedef-
ler, dil ve alfabe birligi, ortak tarih yazma calismalar: olusturmugstur (YOK, 2018).

Tiirk egitim tarihi konusunda bilgi sahibi olmak, tarihsel olaylar1 muka-
yese etme yoluyla giliniimiizii daha iyi anlayip degerlendirme imkani sagla-
maktadir. Egitim bilimlerinin ve uygulamalarim anlamak igin sadece giinii-
miiziin bilinmesi yetersiz kalmaktadir. Bunun yaninda tarihi derinligi de bil-
memiz ve anlamamiz gerekir. Tarihsel ge¢misi ve birikimlerini bilmeden yeni
gortis, oneri ve uygulamalar gelistirilemez. Tarih bilinmeden tarihi kokleri
olan bir toplum olusturulamaz; tarihini bilmeyen bireyler 6zgiivenleri yeter-
siz ve gelecek i¢in amaglar1 olmayan toplum olustururlar. Gergek sadece su anki
durum degildir; onun tarihi kokleri ve gelecek boyutu da vardir; egitim tarihi bilmek
gliniin daha iyi sorgqulanmasini ve gelecegin daha iyi degerlendirilmesini saglar. Ta-
rih, insanlara elestirel goriis kazandirmanin en iyi yollarindan biridir. Bir insanin
hayatinda dogru kararlar vermesinde onun tecriibelerinin biiyiik bir degeri oldugu
g1bi; bir ulusun dogru kararlar vermesinde de toplumsal tarihi tecriibelerin cok biiyiik
bir degeri vardir (Oztiirk ve Findikgi, 2015, s.668).

Bu nedenle bir tilkede egitim alaninda ¢alisan teorisyen ve uygulayicilarin
egitim tarihi bilmesi, gerekli dersleri ¢tkarmasi beklenmektedir. Egitim fakiil-
telerinde okutulmakta olan Tiirk egitim tarihi dersi de boyle bir amag giit-
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mektedir (Giiglii ve Bozgeyikli, 2016, 5.403). Lisans programlarinda Tiirk egi-
tim tarihi dersi olmasin 6nemli gormektedirler. Katilimailarin dersi 6nemli
bulma ile ilgili gerekgelerinde ise iist siralarda “ge¢mis donemlerdeki egitim
hakkinda bilgi sahibi olma, egitim konusunda ge¢mis hatalardan ders ¢i-
karma ve egitimde geldigimiz noktanin kavranmasi” ifadeleri yer almustir.
Bu sonug bizlere 6gretmen adaylarinin dersin varligi hakkinda olumlu dii-
stinceye sahip olduklarim gostermektedir (Alabas, 2016, s.101).

Akytiz (2019) Tiirk egitim tarihi dersinin gerekliliklerini bes madde ha-
linde 6zetmektedir. Ona gore; egitim sorunlarmin kalici olarak ¢oziimlenebil-
mesi, egitim alaninda yeni goriis ve onerilerin yapilabilmesi, 6gretmenlerin
mesleklerine sahip ¢ikabilmeleri, 6gretmen ve 6gretmen adaylarimn mevcut
politikalar1 elestirip degerlendirebilmeleri, gegmis egitim uygulamalardan
ders ¢ikarilabilmesi igin Tiirk egitim tarihi dersinin bilinmesi en 6nemli ge-
reklilikleri olusturmaktadir. Bunun yaninda Akytiz, Tiirk egitim tarihi bilme-
yen ogretmenlerin mesleklerinin siiregelen sorunlarmdan habersiz olacagin,
gliclii bir meslek bilincinin kazamlamayacagin belirtmektedir (Gliglii ve Boz-
geyikli, 2016, s.404).

Tiirk egitim tarihi dersi ile 6gretmen adaylar: Tiirk egitim tarihinin do-
nemlerini ve bu donemlerdeki egitimin amaci, egitim programi, 6gretim yon-
temleri, disiplin saglama konularinda bilgi sahibi olurlar. Ogretmen adayla-
rinin Tirk egitim tarihi dersiyle (1) Tiirk egitim tarihindeki olgu ve olaylar
bilmesi, (2) bu olgu ve olaylar1 nedenleri, niginleri, nasillar1 ve acabalariyla
sorgulama becerisi kazanmasi, (3) bu olgu ve olaylara farkl bir agidan baka-
bilmesi, yorumlayabilmesi ve olumlu/ olumsuz yonde kritik yapabilmesinin
saglanmasi Tiirk egitim tarihi dersinin amagclarma en tiist diizeyde ulasilmasi
agisindan bir zorunluluktur. Erdem (2013)’e gore Tiirk egitim tarihi dersinin
Egitim Fakiiltelerinin lisans programlarma alinmasiyla birlikte 6gretmen
adaylarmin egitim ve ogretmenlik meslegiyle ilgili gelismeleri tarihsel bir
diizlemde inceleme, arastirma ve 6grenmesi yolunda 6nemli bir adim atil-
mistir. Egitim sistemimizin sorunlarini, neden ve uygulamalariyla arastirma,
inceleme ve elestirme firsat1 da 6gretmen adaylarma sunulmustur (Arikan,
Unver, Sarac ve Siizer’e 2007, 26).

Bu agidan bakildiginda Tiirk egitiminin tarihsel birikimini bu dersin olasi
kapsam ve igerigiyle iliskilendirerek diistinmek gerekmektedir. Geleneksel
anlamda bu dersin amaci, 6gretmen adayina Tiirk egitim tarihinin icerdigi
tarihsel gelismeleri salt bilgi olarak aktarmak olmamalidir. Tiirk egitim tarihi
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dersi araciligiyla 6gretmen adaylarmin 6zellikle kendi alanindaki gelismelere
tarihsel bir bakis agistyla yaklasmasi, ge¢mis ve giincel egitsel olaylar birbi-
riyle iliskilendirmesi ve tartismasi saglanabilir. Boylelikle 6gretmen adayi,
kendi alamindaki gelismeleri Tiirk egitim tarihi gergevesinde derinlemesine
inceleyebilecek ve Ogretmenlik meslegine daha bilingli yaklasabilecektir.
Tiirk egitim tarihi dersi 6gretmen adaylarma Tiirk egitiminin gegmisteki du-
rumunu, bugiin gelmis oldugu noktay1 ve gelecekte de gelmesi gereken nok-
tay1 gosterme ve kavratma agisindan oldukga etkili bir aractir. Tiirk egitim
tarihi dersi sadece Tiirk egitiminin giintimiize kadarki tarihsel gegmisiyle il-
gili bilgilerin verilmesi olarak degil; ayn1 zamanda Tiirk egitiminde gegmis-
ten giiniimiize kadar varolagelen egitimsel olgular, olaylar iizerinde ve Tiirk
egitim tarihinin fikirsel yoniiyle iligkilendirerek giincel egitim sorunlarimizin
bize 6zgii ¢6ziimii konusunda “sorgulama” yapilmasi igin bir firsat olarak de-
gerlendirilmelidir(Erdem,2013, s.443). Bu arastirma, 0gretmen adaylarina
Tiirk egitim tarihi dersi aracihigiyla Tiirk egitim tarihindeki olgu ve olaylarin
nedenleri ve niginlerinin 6gretilmesinin yarisira, 6gretmen adaylarmm bu
ders vasitasiyla “elestirel diisiinme, sorgulama ve sorumluluk” becerilerini ne bo-
yutta gelistirdiklerinin ortaya konmasi amaciyla yapilmistir.

Yontem
Arastirma Deseni

Egitim fakiiltesi 6grencilerinin Tiirk egitim tarihi dersine yonelik diisiince ve
bakis agilarimin incelendigi bu arastirmada nitel bir arastirma deseni tercih
edilmistir. Katthmalarin Tiirk egitim tarihi dersine yonelik bakis agisi ve dii-
stince tarzlarim derinlemesine inceleyebilmenin nitel bir yaklasimla daha
miimkiin oldugunun éngoriilmesi nitel bir yaklasim tercihinde etkili olmus-
tur. Ayrica arastirma igin gergeklestirilen literatiir taramasi, bu konuda ger-
ceklestirilen aragtirmalarin azamisinin nicel bir desen tercih etmis oldugunu
gOstermistir. Bu arastirma kapsaminda ise ¢alisilan olgularin incelenmesinde
nitel bir desenin daha derin anlam boyutlar1 saglayabilecegi diistintilmiistiir.

Verilerin Toplanmas1

2018-2019 akademik yih Bahar déneminde Aksaray Universitesi Egitim Fa-
kiiltesinde lisans egitimi alan ikinci, tiglincii veya dordiincii smif 6grencileri
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programlarmin bir gereksinimi olarak Tiirk egitim tarihi dersi almistir. Bu
dersi alan 6grencilerden arastirmaya katilmay1 goniillii olarak kabul eden 6g-
renci sayis1 113 olup bu 6grencilerin bilgileri Tablo 1’de sunulmustur.

Tablo 1. Arastirmaya Katilan Ogrencilerin Boliim, Sumif Diizeyi ve Sayilart

Sinif Diizeyi Boliim Say1
s Ingilizce Ogretmenligi 15
JIS f

inci Sini Rehberlik ve Psikolojik Danigsmanlik 32
Ugiincii Simif Sosyal Bilgiler Ogretmenligi 20
Dordiincti Sinif Turkg“e vOgretme.ruﬂAlgl 23

Smuf Ogretmenligi 33

Toplam 113

Tablo 1'de goriildiigii iizere Ingilizce Ogretmenligi ve Rehberlik ve Psiko-
lojik Darusmanlik 6grencileri dersi ikinci smifta almis olup toplam sayilart
47'dir. Sosyal Bilgiler Ogretmerﬂigi boltimii 6grencileri dersi programlarimin
{iglincii yihnda almistir ve sayilari 20'dir. Son olarak Tiirkge Ogretmenligi ve
lar1 56’d1r. Bu dogrultuda arastirmaya toplam katilimar sayis1 113 6grencidir.

Verilerin toplanmasi asamasmda donem sonu ders bittikten sonra 6gren-
cilere “Bu ders elestirel diisiinme, sorgulama ve sorumluluk anlaminda size ne
katt1?” Agik uglu sorusu bulunan bir form vererek toplanmustir. Veri toplama
formunun cevaplanmasinda goniilliiliik ilkesi esas alinmigtir. Bu baglamda
gontillii olarak formu alip dolduran 6grencilerden gelen yanitlarla veri seti
olusturulmustur.

Verilerin Analizi

Veriler igerik analizi teknigi kullanilarak analiz edilmistir. Nitel veri analizi,
veri toplama siireci bittikten sonra degil, verilerin toplanmasiyla baglar. Ay-
rica veri analizi, veri toplama ile verilerden anlam ¢ikarma stireci arasmnda
gidis ve gelisleri igeren tekrarl bir stirectir (Teddlie ve Tashakkori, 2015). Bu
dogrultuda verilerin analizinde igerik analizi kapsaminda kodlar olusturul-
mus, olusturulan kodlar stirekli bir sekilde verilerle karsilagtirilarak bulgu-
lara ulasilmustir.

Icerik analizi teknigi kapsaminda kodlarin olusturulmasi icin agik kod-
lama yolu tercih edilmistir (Burnard, Gill, Stewart, Treasure ve Chadwick,
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2008). Veri seti oncelikle okunarak veriler iizerinde notlar alinmis, ardindan
alinan notlar dogrultusunda ilk kod listesi meydana getirilmistir. Olusturu-
lan ilk kod listesi veriler dogrultusunda yeniden incelenerek tekrarlar ¢ikaril-
mus ve kod listesine son hali verilmistir.

Giivenilirlilik

Olusturulan kodlarin giivenilirligini saglamak amactyla Miles ve Huberman
(1994) tarafindan tamimlanan formiil kullamlmustir.

Gorus Birligi

Guvenilirlilik = 100

(Gorus Birligi + Goris Ayriligt) x

Veri analizi kisminda agiklanan a¢ik kodlama ve kodlara son halini verme
yolu aragtirmac tarafindan gerceklestirildigi gibi egitim programlari ve 6g-
retim alaninda doktora yapmis ve nitel arastirma deneyimi bulunan baska
bir arastirmaci tarafindan da gergeklestirilmistir. Olusturulan kod listelerinde
iki uzmanin durumlar i¢in kullandiklar1 kodlarin ayni yahut oldukga benzer
oldugu kodlar goriis birligi, farkli kodlar ise goriis ayriig1 olarak belirlenmis-
tir. Belirtilen giivenilirlilik formiilii dogrultusunda kodlayicilar arasindaki or-
talama giivenilirlilik %90 olarak bulunmustur. Kodlarin giivenilirliligi bu se-
kilde saglandiktan sonra kodlarin benzerliklerine gore temalar olusturulmus-
tur. Kodlar1 da iceren temalar iki egitim bilimleri uzmanina sunularak goriis
istenmistir. Uzmanlardan gelen doniitler dogrultusunda gerekli diizeltmeler
yapilarak temalara son sekli verilmistir. Bu temalar, bulgu bagliklar1 olarak
sunulmustur.

Etik Hususlar

Nitel aragtirmalarda arastirmacimin ehemmiyet vermesi gereken en 6nemli
hususlardan biri de aragtirmaya katilan kisileri arastirmaya gontillii olarak
dahil etme ve arastirma raporunda katilmcilarin gizliliklerini muhafaza et-
medir. Bu aragtirmada veri toplanan 6grenciler aragtirmanin amag ve kapsa-
mindan haberdar edilmis ve goniillii olanlar arastirmaya katilmigtir. Verile-
rin toplanmasi amaciyla kullanilan formda 6grencilerden kisisel bilgi isten-
memistir. Ayrica verilerin sunumunda katilimecilarin yanitlarindan alintilar
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yapilirken katiimcilarin kimliklerini agik etmeyecek kod ifadeleri kullanil-
mistir. Kodlarin segiminde 6grencilerin boliimleri kisaltilip bu kisaltmalara
numaralar eklenmis ve bu sayede katilimer kodlari belirlenmistir. ingilizce
Ogretmenligi boliimii dgrencileri IO, Rehberlik ve Darusmanhk boliimii 68-
rencileri RPD, Sosyal Bilgiler Ogretmenligi boliimii 6grencileri SBO, Tiirkge
Ogretmenligi boliimii 6grencileri TO ve Smif Ogretmenligi 6grencileri SO
olarak kodlanmigtir. Su halde, SBO1 kodu, Sosyal Bilgiler Ogretmenligi bolii-

miinden analize alinan ilk 6grenciyi temsil etmektedir.
Surliliklar

Bu arastirmada kullanilan veriler Aksaray Universitesi, Egitim Fakiiltesi In-
gilizce Ogretmenligi, Rehberlik ve Danismanlik, Sosyal Bilgiler Ogretmenligi,
Tiirkce Ogretmenligi ve Suif Ogretmenligi boliimii dgrencilerilerinin vermis
oldugu cevaplarla sirhdir.

Bulgular

Aksaray Universitesi, Egitim Fakiiltesi lisans 6grencilerinin programlar kap-
saminda almig olduklar Tiirk egitim tarihi dersine yonelik goriis, diisiince ve
bakis agilarimin incelendigi bu arastirmada veri analizi sonucunda ulasilan
tema ve alt temalar Tablo 2’de verilmektedir.

Tablo 2. Katilimcilarin Tiirk egitim tarihi Dersine Yénelik Gériis, Diisiince ve Bakis
Acilar

Tema Alt Tema

Beceri ve Biling Gelistirme Diistinme Becerilerini Gelistirme
Elestirel Diistinme Becerisi

Cok Boyutlu Diistinme Becerisi
Bagimsiz Diisiinme Becerisi

Sorgulama Becerisi Kazandirma

e o o o o o

Sorumluluk Bilinci Kazandirma

Egitimin Deger ve Gerekliliginin Farkina
Varma

Gelecegi Insa Edebilmek icin Gecmisten Ders
Cikarma

Tablo 2’den goriilebildigi gibi katiimcilarin Tiirk egitim tarihi dersine
yonelik goriis, diistince ve bakis acilar1 Beceri ve Biling Gelistirme, E§itimin
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Deger ve Gerekliliginin Farkina Varma ve Giiniimiizii Kurabilmek Icin Gegmis-
ten Ders Cikarma olmak iizere ii¢ ana tema etrafinda toplanmaktadir. Bu
temalar bulgular kisminin devaminda sirastyla sunulmustur.

Beceri ve biling gelistirme

Veri analizi neticesinde birinci ana tema Beceri ve Biling Gelistirmenin, Dii-
siinme Becerilerini Gelistirme (Elestirel, Cok Boyutlu ve Bagimsiz), Sorqulama
Becerisi Kazandirma ve Bagimsiz Diisiinme Becerisi alt temalar1 dogrultusunda
incelenebilecegi goriilmiistiir. Bu tema altinda katiimailarin Tiirk egitim ta-
rihi dersine yonelik olarak en sik dile getirdikleri goriisleri, bu dersin dii-
stinme becerilerini gelistirmede kendilerine fayda sagladig1 goriilmiistiir.
Ayrica bu diistinme becerilerinin tek bir boyutta toplanmadig;, aksine, elesti-
rel diistinme becerilerini gelistirme, ¢ok boyutlu diisiinme becerilerini gelis-
tirme ve bagimsiz diistinme becerilerini gelistirme olmak {izere ii¢ boyutta
ele alinabilecegi goriilmiistiir.

Diisiinme becerilerini gelistirme

Elestirel diisiinme becerilerini gelistirme: Katilmcilara gore Tiirk egitim ta-
rihi dersini almig olmalar egitim alanina bakis acilarinda elestirel bir diistince
yapist edinmelerine katki saglamigtir. Nitekim bu durum bazi katithimcilarda
oncelikle elestirel diisiinme konusunda yetersizliginin farkina varma bigi-
minde belirmistir. PDR4: [Bu ders sayesinde elestirel diigiinme, sorgulama becerisi
konusunda yeterli olmadigim hissettim]. Baz1 katilmcilar da ise bu durum, eles-
tirel diisiinme becerisinin oldugundan daha da gelistirilmesine katki sagla-
mistir. PDR22: [Bu ders, dogrular ve yanlislar hakkinda elestirel diigiinme tarzimin
gelismesine katk: sagladi. Bu ders, olaylara bir agidan degil farkly agilardan bakman
sagladz]. SO9: [Bu dersle yillardir sorqulamadan diimdiiz 6grendigimiz bilgileri eles-
tirmemi, sorqulamanuz gerektigini fark ettim]. SO23: [Egitim sistemi hakkinda eles-
tirel diigiinmeye basladim. Elestirel diisiinme ve farkli acilardan diigiinme becerileri-
miz gelisti]. TO23: [Tiirk Egitim Tarihi dersi bir 6gretmen aday: olarak diisiinen,
inceleyen, arastiran bireyler yetistirmem gerektigini, ezberciligin kalict olmadigin,
mantiin ve fikirlerin degerli oldugunu gosterdi]. PDR19: [Tiirk egitim tarihi dersi,
gecmisi elestiri siizgecinden gecirerek saglam egitim politikalar: gelistirmek icin bana
umut kazandirdi]. TO1: [Tiirk egitim tarihi dersi olaylara daha objektif bakmam ve
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egitimimizdeki aksakliklar1 gormemi ve elestirebilmemi sagladi. Bu ders sayesinde egi-
timde geri kalmanuzi sorgulatt: ve diisiindiirdii. Bu sorunlarmn iizerinden gelinmesi
agisindan ¢oziim iiretme fikirleri verdi ]. 1010: [Tiirk egitim tarihi dersi bana olaylara
tarafsiz bakmay: ogretti. Bir konu hakkinda sadece olumlu yanlari degil, olumsuz
yanlar1 da elestirmeyi 6gretti].

Cok Boyutlu Diisiinme Becerilerini Gelistirme: Elestirel diisiinme becerilerini
gelistirmekle birlikte katithmcilara gore Tiirk egitim tarihi dersi ayn1 zamanda
egitsel olay ve olgular1 ¢ok boyutlu diisiinebilme becerilerinin gelisimini de
olumlu etkilemistir. IO12: [Bu ders benim ufkumu acti, olaylara bir pencereden de-
il de bircok agidan bakmam gerektigini 63retti]. PDR24: [Bu ders sayesinde olaylara
kars1 tek yonlii olarak degil elestirel bakiyorum, boylece yorum yapabilme kabiliyetim
gelisiyor]. SO15: [Tiirk egitim tarihi olaylara bakis acim degistirdi. Olaylara farkl
agilardan bakmamu sagladi]. SO16: [Derste sorulan bir soruyu diisiiniirken degisik
yerler ile baglant: kurmay: fark etmemi sagladr. Olaya bir agidan degil, farklr yonler-
den bakmay: 63rendim]. SO18: [Egitimle ilgili yapilan cahsmalarm temelinin nere-
den geldigini ve uygulamalarin artilarin: ve eksilerini daha iyi gormemi sagladr. Ku-
laktan dolma bilgilerin yanls oldugunun farkina vardim. Yapilan bir calismanin za-
maninda ve yasanan olaylar1 goz oniine alarak degerlendirilmesi gerektigini gordiim.
Egitimle ilgili uygulamalarin daha iyi nasil olabilir diisiincesi ile sorgulama yetenegi
ve disiplinler arasmdaki iliskiyi daha iyi anladim]. SBO13: [Bu ders bana olaylara
elestirel gozle bakmay, bir konuya sade bir gozden yaklasmak yerine cesitli fikirlerden
faydalanarak yaklagmay: ve objektif olmay: 6gretti].

Bagimsiz Diisiinme Becerilerini Gelistirme: Tiirk egitim tarihi dersinin eles-
tirel diisiinme becerilerini ve ¢ok boyutlu diistinme becerilerini gelistirme ile
birlikte bir diger katkis1 da 6gretmen adaylarina bagimsiz diistinme becerisi
kazandirmaktir. TO6: [Tiirk egitim tarihi dersi bana bircok alanda sorgulama ve
sorumluluk duygusu katti. Bir goriise korii koriine inanmaktansa kendi fikrimi sa-
vunmam gerektigini bana agiladi]. SO7: [Her soylenene inanmamali, kendi diisiince-
lerimizi gelistivmeliyiz. Birisi benim yerime diisiinmiis deyip de hazira konmamali-
yiz. Bizim de fikirlerimiz olmali. Bu ders sayesinde neden sonug iliskisini kurmay:
daha ¢cok o6grendim]. 109: [Tiirk egitim tarihi bana kendimizi gelistirmemizin ne
kadar nemli oldugunu gosterdi. Zihnimizi ve aklimizi kimsenin emri altia sokma-
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mamiz gerektigini 6gretti. Diisiinebildigimiz siirece kendi gordiiklerimizi ve bildikle-
rimizi analiz etmeyi bilmeliyiz. Baskalarindan duyduklarimizla ve baskasinin soyle-
dikleriyle kendimizi yonlendirmemeliyiz].

Sorgulama becerisi kazandirma

Katilimailarin diisiince yapisinda dikkat ¢eken bir diger husus, katilmcilarin
Tiirk egitim tarihi dersinin sorgulama becerilerine olumlu etkisinin oldu-
gunu diisiinmeleridir. Sorgulama becerisi kazandirma 6zelligi bir 6nceki alt
temada tartisilan diistinme becerilerini gelistirme 6zelligi ile ilintili olarak dii-
stintilmelidir, zira diisiinme becerilerinin gelismesi sorgulama becerisini et-
kiledigi gibi sorgulama becerisinin gelismesi de diisiinme becerilerini tetikle-
mektedir. PDR31: [Bu ders sayesinde sorgulama becerim gelisti, elestirel gozle bak-
mam gerektigini fark ettim]. TO14: [Bu ders bana gecmisten giiniimiize kadar olan
siirecte olay ve olgular iizerinden egitim sistemimizi degerlendirmeyi, olumlu ve
olumsuz yonleri ile gozlemleyip sorgulayabilmeyi ve ileride d3retmen olursam nasil
bir sistem iizerinden hareket etmem gerektigini 5gretti]. SBO10: [Bir 6gretmen aday
olarak bu ders egitimin gegmisten giiniimiize nasil geldigini gorerek o zamanki du-
rumla simdiyi karsilastirarak ve sorqulayarak bakmam sagladi]. SBO15:[Olaylart ve
olgular yeterince elestiremedigimi, iizerine diigiinemedigimi, sorqulamadigimi ve
ogretmenlik agisimdan sorumluluktan kagtigim, kendimi gelistirmek adina ugrasma-
digum fark ettirdi].

Sorumluluk Bilinci Kazandirma

Katilimcailarin bakis agisindan Tiirk egitim tarihi dersinin bir diger katkisi, bu
dersin 6gretmen adaylarma sorumluluk bilinci kazandirmasidir. Burada bah-
sedilen sorumluluk bilinci, 6gretmen adaylarmin diistinme becerilerinin ge-
lismesiyle birlikte ileride kariyer yapacaklar1 alanin getirdigi yiiklere yonelik
bir duyduklar sorumluluk ile ilgilidir. Nitekim bu hususta PDR16 kodlu 6g-
retmen aday1 su ifadeleri kullanmustir: [Tiirk egitim tarihi dersi bana dncelikle
sorgulama ve karsilama becerisi kazandirdi. Bu sayede 6gretmen aday: olarak sorum-
luluk bilincimin artmasii sagladi]. PDR26: [Bu ders sayesinde devlet kurmanin,
devlet yikmanin; ticari, sosyal hayatin ve bircok seyin eitimden gectigini anladim.
Bu bana daha ¢ok sorumluluk kazandirip, daha genis agidan bakmay: saglad]. Sor-
gulamanin gerekliligi ve sorgulama sonucunda olusan sorumluluk bilinci
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hususunda SO10: [Bir dgretmen aday: olarak Tiirk egitim tarihi dersinde iilkelerin
egitim sistemi ile kendi iilkemizdeki eSitim sistemini karsilastirdim. Bizim iilkemiz-
deki eitimde ne eksik diye sorguladim, neler yapilabilir diye diisiindiim. Biz Ogret-
menler olarak nasil egitim vermeliyiz ve ¢ocuklar: nasil yetistirmeliyiz diye sorgula-
dim] ifadesini kullanmustir. SO21: [Tiirk egitim tarihi dersi bana oncelikle sorgu-
lama ve karsilastirma becerisi kazandirdi. Tiirkiye'deki ve diinyadaki egitim sistemle-
rini karsilagtirma imkdm sundu. Bu karsiastirmalar sonucunda iistiimdeki sorum-
luluk bilincinin arthgm diisiiniiyorum). SO28: [Gegmiste yaptigumiz hatalari, bu
hatalarin sebeplerini ve tekrar bu hatalara diismemek icin ne yapabiliriz, bunun bi-
lincine ve sorumluluguna erismis oldumy. SBOS: [Tiirk egitim tarihi dersi neden ve
nasil sorularma cevap bulmamu saglads. Elestirel diisiinerek diinii ve bugiinii kiyas-
layabildim. Simdiki zamanin degerini anlayip sorumluluk sahibi olmam gerektigini
anladim). TO16: [Bu ders sayesinde her seyi arastirip diisiinmenin biz 6gretmen
adaylarmin gorevi oldugunu anladim. Ciinkii bizler bir nesil yetistirecegiz. Onlara
gercekleri, goriinmeyen seyleri gostermek bizim gorevimiz].

Egitimin Deger ve Gerekliliginin Farkina Varma

Veri analizi sonucunda ulasilan ikinci tema, 6gretmen adaylarmin Tiirk egi-
tim tarihi dersi sayesinde egitimin deger ve gerekliligini daha iyi idrak etmis
olduklarini belirtmis olmalaridir. Oldukga yaygimnlasmis ve hatta kliselesmis
bir soylem olmakla birlikte egitim bir toplumun ekonomik, sosyal ve kiiltiirel
alanlarda ilerlemesi icin sine qua non’dur (olmazsa olmazdir). Bu durumu en
iyi igsellestirmesi gereken toplum grubu ise hi¢ kuskusuz, 6gretmenlerdir,
clinkii bireysel ilgi ve ihtiyaglar dikkate alinarak toplumun ihtiya¢ duydugu
karakterde yeni nesillerin yetistirilmesi gorevi 6gretmenlerin omuzlarmda
olacaktir. Katilimcilara gore Tiirk egitim tarihi dersi egitimin deger ve gerek-
liligini igsellestirerek bu dogrultuda topluma hizmet sunma algis1 kazanma-
larinda etkili olmustur.

102: [Egitimin bir millet acisindan ne diizeyde kritik sonuclar dogurabilecegini
dgrendim]. 104: [Tiirk egitim tarihi bana egitimin bir toplumun gelecegi, refahi ve
var olusu agisindan ne élgiide onemli oldugu bilgisini kazandirdi). SO22: [Bir ogret-
men aday: olarak bu ders bana egitim sistemi nasil olmali, nasil olsa daha iyi olur
sorularmmin cevabinda katk: sagladi. EGitimin ne kadar onemli oldugunu anladim].
TO18: [Egitimin iilkeler arasmda cok énemli oldugunu ve her seyi degistirebilecegini
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6grendim]. 1010: [Tarihin egitimle ilgili olan kismuni daha iyi degerlendirir hale ge-
tirdi ve bir toplumu bozmak istersek once egitimden baglamaluyiz soziinii daha net bir
sekilde anlamami sagladi). 105: [Tiirk egitim tarihi dersi bir toplumun en biiyiik
silahimin egitim oldugunu gosterdi. Bunun icin her birey kendini gelistirmeli ve aklim
kullanmalidir].

Gelecegi insa Edebilmek icin Gecmisten Ders Cikarma

Katilimalarin bakis acisindan Tiirk egitim tarihi dersinin bir diger katkisi da
gerek egitim sistemini gerekse de egitim sayesinde toplumsal ve iktisadi ag1-
dan giintimiiz diinyasim saglikli bir sekilde kurmada tarihsel gelismelerin bi-
lincinde olma ve tarihi elestirel olarak degerlendirip ondan dersler ¢tkarma-
dir. Bu bulgu, bir bakima ‘ge¢misini bilmeyen, gelecegini kuramaz’ deyisinin
bu ¢alisma kapsamindaki tezahiiriidiir. Ogretmen adaylari, bu konuyla ilgili
olarak ya gecmiste yasanan egitsel gelismelerden gerekli dersler gikartilma-
digim dile getirmis ya da gecmisten gerekli dersler ¢ikartilmadikca atilacak
adimlarin istenen sonuglari vermeyecegini ifade etmistir.

102: [Gegmiste egitimde aldi§imiz darbelerden hala ders ¢ikarmarmis oldugumuz
fark ettim). 103: [Tiirk egitim tarihi dersi bana gecmisten ders almadan gelecei se-
killendiremeyecegimizi gosterdi]. TO20: [Tiirk egitim tarihi dersi, gecmiste yapilan
hatalar: 6grenip egitimi yeniden reform edebilmek icin yeni bir firsat]. SBO12: [Dersi
almadan once eitim tarihinin ¢cok gereksiz oldugunu, bilmesem de bir sey kaybetme-
yecegini diigiiniirken dersi aldiktan sonra gegmisini bilmeyenin geleceSinde de ayni
hatalar: tekrarlayabilecegini 6rendim]. TO17: [Bu ders gecmisteki egitim program-
lar1 ve egitim siireclerine bakmamizi saglayarak giiniimiiz sartlarini yeniden iiretme
ve yeniden diigiinme becerisi kazandirdi]. TO2: [Tiirk egitim tarihi dersi gecmisten
gliniimiize eitimde yasanan bircok olaya daha sorgulayict ve dikkatli bakmami sag-
lads... Bir sorunu ¢ozerken gecmisten bugiine degisen ve gelisen tiim ozellikleri dik-
kate almaya bagladim). TO1: [Tiirk egitim tarihi dersi olaylara daha objektif bak-
mam ve eSitimimizdeki aksakliklar: gormemi ve elestirebilmemi sagladi. Bu ders sa-
yesinde ge¢miste geri kalmamizi egitim agisindan sorgulatt: ve diigiindiirdii. Bu so-
runlarmn iizerinden gelinmesi acisinda bize ¢oziim iiretme fikirleri verdi]. SBO10: [Bir
ogretmen aday: olarak bu derste egitimin gegmisten giiniimiize nasil geldigini gorerek
o0 zamanki durumla simdiyi karsilastirman ve sorgulamarmu sagladi. Nasil tarihini
bilmeyen insan eksikse egitim Tarihini bilmeyen 0gretmen de bir adim geridedir].
SBOY7: [Egitim sistemimizdeki yanlislar: ve eksiklikleri gormemizi saglayarak diinle
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bugiinii karsilastirma imkdni verdi]. SBO4: [Tiirk egitim tarihi dersi bana gegmis-
teki egitim sistemini 6grenip elestirip gelecekte nasil bir 6gretmen olmam gerektigini
ogretti. Sorgqulamadan bir ise korii koriine baglanmamam gerektigini, ileride sorgula-
yan bireyler yetistirmem gerektigini 6retti]. SOB0: [Tiirk vatandas: olarak, dzellikle
de ogretmen olarak, gecmise bakarak ders ¢cikarmaya ve gelecekteki nesillere bunu ak-
tarmamn gerektigi bilincine vardim]. PDR31: [Bu ders sayesinde ge¢miste yaptigi-
miz hatalar1 gordiim ve bu hatalarin sebeplerini tekrar etmemek ve bu hatalara diis-
memek icin neler yapabilirizin bilincine ve sorumluluguna erismis oldumy. SOeé:
[Oncelikle gecmisi anlamay: ve ondan ders cikarmayt 6retti. Bu ders gecmiste yapr-
lanlart giiniimiizde yapilanlarla bag kurarak daha iyi anlamami sagladi). 1015: [Bu
dersten ¢ikarilmas: gereken tecriibeler, sadece gecmisle Gviinme yerine ondan ders alip
dersler ¢ikarmak, bilimin her devirde yol gosterdigini daha iyi anlamak, sorgulamanin
ve tartismanin 6nemini kavramaktir].

Tartisma ve Sonug

Aksaray Universitesi, Egitim Fakiiltesi lisans grencilerinin programlari kap-
saminda almig olduklar Tiirk egitim tarihi dersine yonelik goriis, diisiince ve
bakis agilar1 incelendiginde; Beceri ve Biling Gelistirme, Egitimin Deger ve
Gerekliliginin Farkina Varma ve Giiniimiizii Kurabilmek Icin Gecmisten
Ders Cikarma gibi {i¢ ana tema etrafinda toplandig1 ve bu temalara bagl ola-
rak;

e Diigiinme Becerilerini Gelistirme

o Elestirel Diistinme Becerisi

e Cok Boyutlu Diisiinme Becerisi

¢ Bagmmsiz Diistiinme Becerisi

e Sorgulama Becerisi Kazandirma

e  Sorumluluk Bilinci Kazandirma gibi alt temalarin olustugu goriil-

mustir.

Beceri ve biling gelistirme: Beceri ve Biling Gelistirmenin, Diisiinme Bece-
rilerini Gelistirme (Elestirel, Cok Boyutlu ve Bagimsiz), Sorgulama Becerisi
Kazandirma ve Bagimsiz Diistinme Becerisi alt temalar1 dogrultusunda kati-
Iimcilarin Tiirk egitim tarihi dersine yonelik olarak en sik dile getirdikleri go-
rigleri, bu dersin diisiinme becerilerini gelistirmede kendilerine fayda sagla-
dig1 gortilmiistiir. Diistinme becerilerini gelistirme boyutuyla bakildiginda
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Tiirk egitim tarihi dersinin elestirel diisiinme becerilerini gelistirme konu-
sunda etkili oldugu gortilmiistiir. Katilimcilara gore Tiirk egitim tarihi der-
sini almis olmalar, egitim alanina bakis agilarinda elestirel bir diisiince yapist
edinmelerine katki saglamistir. Nitekim bu durum bazi katilimcilarda 6nce-
likle elegtirel diisiinme konusunda yetersizliginin farkina varma bi¢iminde
belirmistir. Bu beceriler dogrultusunda katihimcilarin;

Tiirk egitim tarihi dersi katilmcilarda elestirel diisiinme, sorgulama bece-
risi konusunda yeterli beceriye sahip olunmadigin ortaya koyarken, dogru-
lar ve yanhslar hakkinda elestirel diisiinme tarzinin gelisimine, olaylara bir
acidan degil farkl agilardan bakilmasimy, yillardir sorgulamadan diimdiiz 6g-
renilen bilgilerin elestiri siizgecinden gegcirilmesini ve sorgulanmasimn
onemli oldugunu kazandirmustir. Tiirk egitim tarihi dersi, 6gretmen adayla-
rina diistinen, inceleyen, arastiran bireyler yetistirmenin gerekliligini, ezber-
ciligin kalict olmadigini, mantigin ve fikirlerin degerli oldugunu gostermistir.
Tiirk egitim tarihi dersi, gecmisi elestiri siizgecinden gegirerek saglam egitim
politikalar gelistirmek i¢in umut kazandirmasi, olaylara daha objektif bak-
masini ve egitimimizdeki aksakliklarmn goriilmesini saglamasi acisindan 6g-
rencilere elegtirel diistinme becerisi kazandirildig1 goriilmiistiir. Ayrica bu
ders katilimcilara egitimde geri kalmamizi sorgulatmas: ve bu konuda dii-
stindiirmesi var olan sorunlarin iizerinden gelinmesi acisindan ¢6ziim
tiretme fikirlerini verdigi goriilmiistiir. Cok Boyutlu Diistinme Becerilerini
Gelistirme agisindan bakildiginda elegtirel diisiinme becerilerini gelistir-
mekle birlikte katilmcilara gore Tiirk egitim tarihi dersinin aym zamanda
egitsel olay ve olgular1 ¢ok boyutlu diistinebilme becerilerinin gelisimini de
olumlu etkiledigi gortilmiistiir. Tiirk egitim tarihi dersi ayrica katihmcilarda,
olaylara bir pencereden degil de bircok agidan bakma, derste sorulan bir so-
ruyu disiiniirken degisik yerler ile baglanti kurmay: fark ettirme, egitimle
ilgili uygulamalarin daha iyi nasil olabilir diisiincesi ile sorgulama yetenegi
ve disiplinler arasindaki iliskiyi daha iyi anlama becerilerini de kazandirmis-
tir. Bagimsiz Diistinme Becerilerini Gelistirme boyutuyla bakildigimda Tiirk
egitim tarihi dersinin elestirel diistinme becerilerini ve ¢cok boyutlu diistinme
becerilerini gelistirme ile birlikte bir diger katkis1 da 6gretmen adaylarina ba-
gimsiz diisinme becerisi kazandirmistir. Katiimailarin diistince yapisinda
dikkat ¢eken bir diger husus ta, katthmcilarin Tiirk egitim tarihi dersinin sor-
gulama becerilerine olumlu etkisinin oldugunu diistinmeleri olmustur. Sor-
gulama becerisi kazandirma 6zelligi bir 6nceki alt temada tartisilan diistinme
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becerilerini gelistirme 6zelligi ile ilintili olarak diistintilmelidir. Zira diistinme
becerilerinin gelismesi sorgulama becerisini etkiledigi gibi sorgulama beceri-
sinin gelismesi de diistinme becerilerini tetiklemektedir. Katilmcilarin bakis
agisindan Tiirk egitim tarihi dersinin bir diger katkisi ise, bu dersin 6gretmen
adaylarma sorumluluk bilinci kazandirmasidir. Burada bahsedilen sorumlu-
luk bilinci, 6gretmen adaylarimin diistinme becerilerinin gelismesiyle birlikte
ileride kariyer yapacaklari alanin getirdigi ytiklere yonelik bir duyduklar: so-
rumluluk ile ilgili oldugu gortilmiistiir. Nitekim bu hususta 6gretmen aday-
larimin su ifadelerini tekrar buraya alintilanmasi konunun énemi agisindan
degerli gortilmiistiir:

1- Tiirk egitim tarihi dersi bana 6ncelikle sorgulama ve karsilastirma be-
cerisi kazandirdi. Bu sayede 6gretmen adayi olarak sorumluluk bilin-
cimin artmasin sagladi.

2- Buders sayesinde devlet kurmanin, devlet yikmanin; ticari, sosyal ha-
yatin ve bircok seyin egitimden gectigini anladim. Bu bana daha ¢ok
sorumluluk kazandirip, daha genis acidan bakmay1 saglad.

3- Bir 6gretmen aday1 olarak Tiirk egitim tarihi dersinde tilkelerin egitim
sistemi ile kendi tilkemizdeki egitim sistemini karsilastirdim. Bizim
tilkemizdeki egitimde ne eksik diye sorguladim, neler yapilabilir diye
diisiindiim. Biz Ogretmenler olarak nasil egitim vermeliyiz ve cocuk-
lar1 nasil yetistirmeliyiz diye kendimi sorguladim.

4- Tirk egitim tarihi dersi neden ve nasil sorularma cevap bulmami sag-
lads. Elestirel diisiinerek diinii ve bugiinii kiyaslayabildim. Simdiki
zamann degerini anlay1p sorumluluk sahibi olmam gerektigini anla-
dim.

5- Bu ders sayesinde her seyi arastirip diisiinmenin biz 6gretmen aday-
larinin gorevi oldugunu anladim. Ciinkii bizler bir nesil yetistirecegiz.
Onlara gergekleri, goriinmeyen seyleri gostermek bizim gorevimiz.

Veri analizi sonucunda ulagilan ikinci tema ise 6gretmen adaylarmnin Tiirk

egitim tarihi dersi sayesinde egitimin deger ve gerekliligini daha iyi idrak et-
mis olduklarmi belirtmis olmalaridir. Oldukga yayginlasmais ve hatta kligeles-
mis bir sdylem olmakla birlikte egitim bir toplumun ekonomik, sosyal ve kiil-
tiirel alanlarda ilerlemesi i¢in sine qua non’dur (olmazsa olmazdir). Bu du-
rumu en iyi igsellestirmesi gereken toplum grubu ise hi¢ kuskusuz, 6gret-
menlerdir, ¢linkii bireysel ilgi ve ihtiyaglar dikkate alinarak toplumun ihtiyag
duydugu karakterde yeni nesillerin yetistirilmesi gorevi Ogretmenlerin
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omuzlarinda olacaktir. Katilimcilara gore Tiirk egitim tarihi dersi egitimin
deger ve gerekliligini i¢sellestirerek bu dogrultuda topluma hizmet sunma
algis1 kazanmalarinda etkili olmustur. Bu dogrultuda Tiirk egitim tarihi der-
sinin, 0gretmen adaylarina egitimin bir millet agisindan ne diizeyde kritik so-
nuglar dogurabilecegini, egitimin bir toplumun gelecegi, refah1 ve var olusu
agisindan ne olgiide 6nemli oldugunu, bir 6gretmen aday olarak bu dersin
egitim sistemin nasil olmasi gerektigi ayrica bir toplumun en biiytik silahimin
egitim oldugu diistincelerini kazandirdig1 sonucuna ulasimustr.

Ogretmen adaylarmin bakig agisindan Tiirk egitim tarihi dersinin bir di-
ger katkisi da gerek egitim sistemini gerekse de egitim sayesinde toplumsal
ve iktisadi agidan giiniimiiz diinyasim saghikli bir sekilde kurmada tarihsel
gelismelerin bilincinde olma ve tarihi elestirel olarak degerlendirip ondan
dersler ¢ikarmadir. Bu bulgu, bir bakima “ge¢misini bilmeyen, gelecegini ku-
ramaz” deyisinin bu calisma kapsamindaki tezahiiriidiir. Oretmen adaylari,
bu konuyla ilgili olarak ya gecmiste yasanan egitsel gelismelerden gerekli
dersler gikartilmadigim dile getirmis ya da gegmisten gerekli dersler cikartil-
madikga atilacak adimlarin istenen sonuglar1 vermeyecegini ifade etmisler-
dir. Bu dogrultuda 6gretmen adaylarinca; Tiirk egitim tarihi dersinin, 6zel-
likle Tiirk vatandas: ve bir 6gretmen aday1 olarak, gegmise bakarak ders ¢i-
karmanin ve gelecekteki nesillere bunu aktarmanin gerekliligi bilincine varil-
masini saglamakla beraber, tecriibelerin, sadece gegmisle 6viinme yerine on-
lardan ders alip dersler gikarma, bilimin her devirde yol gosterici oldugunu
daha iyi anlama, sorgulama ve tartismanin da 6nemini kavrattig1 konusunda
beceri gelistirdigini ifade etmislerdir.

Yukaridaki sonuglar incelendiginde Tiirk egitim tarihi dersinin 21. Yiizyil
becerilerinden olan olan elestirel diistinme, sorgulama ve sorumluluk bilin-
cinin kazandirilmasinda etkili bir ders oldugu gortilmiistiir. Bu konuda etkili
bir sonuca ulasilmasi icin tilke genelindeki tiniversitelerin egitim fakiiltele-
rinde de bu tiir calismalar yapilmasi ve bu dersin daha etkili olarak islenmesi,
yeni yontem ve tekniklerin gelistirilmesi, ders konularinda yeniliklerin yapal-
masl, haftalik iki ders saatinin yeterli olup olmadig1 konusunda ¢alismalarin
yapilmasi bu tiir calismalar: tamamlamasi agindan 6nerilebilir.
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EXTENDED ABSTRACT

Contribution of History of Turkish Education course
to the Development of Critical thinking, Sense of
Responsibility, Query skill of the Students in the

Faculty of Education (A Sample of Aksaray
University)

Savas Karagoz
Aksaray University

Critical thinking, sense of responsibility and query skill development are co-
unted as important features that should be gained at all levels of education.
Indeed, the basis of being a modern society producing knowledge lies in edu-
cated individuals who make new inventions and discoveries and who have
critical and creative thinking skills who want to initiate social change (Orakci,
Durnali, and Aktan, 2019). Critical thinking, especially in courses related to
social sciences, is considered to be the “desired outcome” (Watson and Gla-
ser, 1964, p.9). Similarly, in the programs launched by the Ministry of Natio-
nal Education in 2005, the importance of critical thinking, which is one of the
eight basic skills under the name of "Basic Skills", is also emphasized. Within
this context, the problem of training talented teachers who can meet the requ-
irements of the program continues to confront us. At this point, education
faculties play a vital role. Paul, Elder and Bartell (1997) reflect the importance
of education faculties by emphasizing the needs of teachers with these skills
in order to raise teacher candidates who can think critically and have problem
solving skills.

The present study has the aim of examining views, opinions and mentali-
ties of sophomore, junior and senior students on History of Turkish Educa-
tion in college of education at Aksaray University during the 2018-2019 aca-
demic year. To achieve this aim, a qualitative design was employed in the
study. The study group of the research consists of 113 students who volunta-
rily accepted to participate in the research out of the students who took His-
tory of Turkish Education course. The data analysis was done using content
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analysis technique. Based on the views, opinions and mentalities of the stu-
dents about History of Turkish Education course, the themes named “Skill
and Awareness Development” (with subthemes “Thinking Skills Develop-
ment”, “Critical Thinking Skill Development”, “Multidimensional Thinking
Skill Development”, “Independent Thinking Skill Development”), “Query
Skill Development”, and “Sense of Responsibility”, “Realizing the value and
necessity of education” and “Taking Lessons from the Past to Build the Fu-
ture”.

In line with the themes named “Skill and Awareness Development” with
subthemes “Thinking Skills Development”, “Critical Thinking Skill Develop-
ment”, “Multidimensional Thinking Skill Development”, “Independent
Thinking Skill Development”, the most frequently expressed opinions of the
participants about History of Turkish Education course indicated that this co-
urse enabled them to develop their thinking skills.

The second theme reached as a result of the data analysis is that the teacher
candidates stated that they realized the value and necessity of education bet-
ter thanks to History of Turkish Education course. Although it is a rather
widespread and even cliché discourse, education is the sine qua non for a so-
ciety to progress in economic, social and cultural fields. The society group,
which should internalize this situation best, is undoubtedly teachers, because
based on individual interests and needs, the task of raising new generations
in the character required by the society will be on the shoulders of the teac-
hers,. According to opinions of the teacher candidates, History of Turkish
Education course was effective in gaining the perception of providing service
to the society by internalizing the value and necessity of education. In this
regard, based on opinions of the teacher candidates, the extent to which His-
tory of Turkish Education course can have critical consequences for teacher
candidates for a nation, how important education is for the future, welfare
and existence of a society, and how important this course is for a teacher can-
didate emerged.

Another contribution of History of Turkish Education course from the opi-
nions of teacher candidates is to be aware of the historical developments and
to critically evaluate history and draw lessons from it in order to establish a
healthy social and economic world today. This finding is, in a sense, a mani-
festation of the phrase “He who does not know his past cannot make the best
of his present and future, for it is from the past that we learn” within the scope
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of this study. The teacher candidates stated that necessary lessons were not
taken from the educational developments experienced in the past and that
the steps to be taken will not give the desired results unless necessary lessons
were taken from the past. Accordingly, the participants epecially as a Turkish
citizen and a teacher candidate also said that History of Turkish Education
course made it possible for them to be aware of the necessity to take lessons
from the past to build the future. They also stated that History of Turkish
Education course made it possible for them to have better understanding,
questioning and discussing that science guides in every period, and to take
lessons from the past instead of just boasting with it.
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Oz

Bu calismamn amaci 6. sinif 6grencilerinin dortgenler konusundaki geometrik muhakeme siireglerinin
Sekilsel Kavram Teorisi cercevesinde incelenmesidir. Bu amag dogrultusunda “6grencilerin paralelke-
nar, dikdortgen ve kare kavramlar: hakkinda geometrik muhakeme siirecleri nasildir?” problem ciimle-
sine yanit aranmigtir. Calismada nitel arastirma desenlerinden biri olan durum caligmas: yontemi
kullamlnugtir. Aragtirmamin ¢alisma grubu, Konya ili Kulu ilce merkezinde bulunan bir ortaokulun 6.
stifinda dgrenim gormekte olan 5 6grenciden olusmaktadir. Arastirmanin verileri yart yapilandiril-
mig goriigme formu yaklasimuyla elde edilmistir. Ogrencilerle yapilan goriigmeler ses kaydina alinmis-
tir. Verilerin analizine baglanmadan énce goriismeler arastirmaci-o63renci diyalogu seklinde metne
doniistiiriiliip analize hazir hdle getirilmistir. Goriisme formundan elde edilen nitel veriler betimsel
olarak analiz edilmigtir.

Aragtirma bulgularina gore alt diizey basariya sahip d3rencilerin geometrik muhakemelerinde ¢ogun-
lukla prototip sekil etkisinin baskin oldugu goriilmiistiir. Orta diizey ve iist diizey bagarwya sahip
ogrencilerin ise geometrik muhakemelerini cogunlukla kavram kontroliinde yiiriitebildikleri, buna
karsin zaman zaman prototip sekil etkisiyle de muhakeme yaptiklar: belirlenmistir. Ayrica 63renciler-
den verdikleri cevaplarin gerekcelerini ortaya koymalart istendiginde geometrik sekillerin kavramsal
yoniine daha fazla odaklanarak dist diizey geometrik muhakeme yapabildikleri saptanmigtir.

Anahtar Kelimeler: sekilsel kavram teorisi, geometrik muhakeme, iist diizey muhakeme

1 Bu ¢calisma, birinci yazarin ikinci yazar danismanhdinda yiiriittii§ii doktora tezi calismasindan iiretilmis-
tir.
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6th Grade Students” Geometrical Reasoning
Processes About Quadrilaterals

Abstract

The aim of this study is to examine the geometrical reasoning process of 6th grade students about
quadrilaterals within the framework of the Theory of Figural Concepts. For this purpose, “How are the
students’ geometrical reasoning processes about parallelogram, rectangle and square concepts?”
problem sentence was sought to answer. In the study, case study method, which is one of the qualitati-
ve research designs, was used. The study group consisted of 5 students studying in the 6th grade of a
secondary school in Kulu district of Konya. The data of the study was obtained by semi-structured
interview form approach. The interviews with the students were recorded. Before starting the analysis
of the data, the interviews were translated into text in the form of researcher-student dialogue and
made ready for analysis. The qualitative data obtained from the interview form were analyzed descrip-
tively.According to the findings of the study, the prototype shape effect was dominant in the geometri-
cal reasoning of the students with low level success. On the other hand, it was determined that stu-
dents with intermediate and high level achievement could perform their geometrical reasoning mostly
in conceptual control, but sometimes they also made reasoning with the effect of prototype shape. In
addition, when the students were asked to provide justification for their answers, it was found that
they were able to make high level geometric reasoning by focusing more on the conceptual aspect of
geometric shapes.

Keywords:  the theory of figural concepts, geometrical reasoning, high-level reasoning
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6. Siuf Ogrencilerinin Dértgenler Hakkindaki Geometrik Muhakeme Stiregleri

Giris

Diinyada yasanan hizli degisim ve gelismeler karsisinda bireylerin matema-
tigi glinlilk yasaminda kullanma ve anlama ihtiyact da stirekli artmakta;
matematigi anlayabilen ve matematik yapabilen bireyler gelecegi sekillen-
dirme noktasinda daha fazla secenege sahip olabilmektedir (Altun, 2007;
MEB; 2009). Bu sebeple okullarda matematigin 6grenilmesinin-
ogretilmesinin her gecen giin daha 6nemli hale geldigi soylenebilir.

Diinyadaki gelismelere paralel olarak iilkemizde Milli Egitim Bakanhig:
(MEB) tarafindan ilkégretim matematik dersi 6gretim programi eski ogre-
tim programlarmdan oldukga farkh bir bicimle cagdas 6grenme yaklasimla-
r1 benimsenerek (Ersoy, 2006; Olkun ve Ugar, 2014) 2004-2005 egitim ogre-
tim yi1linda pilot olarak uygulamaya konulmustur. Bu kapsamda, 6grenme-
yi gozlemlenebilir davranislar {izerinden agiklayan “davranisqi yaklasim”
paradigmasindan vazgecilmis ve dgrenmeyi bilissel stirecler perspektifin-
den ele alan 6grenme yaklagimlari benimsenmistir (Ersoy, 2006). O giinden
giintimiize kadar gecen siirede yenilenen matematik dersi 6gretim prog-
ramlarmin (MEB, 2013; 2018) 6grenmeye-6gretmeye yonelik yaklagimlar: ve
oturdugu temel felsefe incelendiginde bu yonelimin etkileri dogrultusunda
yapilandirildiklart goriilmektedir. Egitimde benimsenen bu yeni paradig-
maya gore 0grenme, 0grencinin bir takim zihinsel ve fiziksel eylemler {ize-
rine yaptigt muhakemeler neticesinde zihninde bilgiyi yapilandirmasiyla
gerceklesmektedir. Nitekim Ogrenmenin en {iist diizeye c¢ikabilmesi igin
okullarda 6grencilerin matematiksel diistinme ve muhakeme (akil ytiriitme)
stireglerine odaklamilmas: gerekmektedir (NCTM, 2012).

Matematigin muhtemelen en ¢ok sezgiye dayali, en somut 6zelliklerine
sahip ve gercekle iligkisini kuran geometri, iginde yasadigimiz evreni anla-
mayl1, onu tanimlamay1 ve gevremizle etkilesim kurmay: saglayan bir dali-
dir (Giiven ve Oztiirk, 2014). Ancak ogrenciler, bu alandaki kavramlar1 an-
lamada zorlanabilmekte ve bu konudaki bilgilerin kavramsal boyutunun
yeterli diizeyde ele alinmamasmdan birtakim kavram yarnilgilarina sahip
olabilmektedir (Erdogan, 2017a; Yenilmez ve Yasa, 2008). Bu da 6grencilerin
bilgiyi anlaml bir sekilde degil de ezbere kullanma yolunu tercih etmelerine
sebep olabilmektedir (Gtilkilik, 2013, Erdogan, 2017a; Erdogan, 2017b).

Alan yazinda yapilan arastirmalar, matematigin diger dallarinda oldugu
gibi geometride de 6grencilerin farkh diistinme bicimlerine ve farkli anlama
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diizeylerine sahip oldugunu ortaya koymaktadir (Baki, 2018). Bununla bir-
likte tiim bireylerin geometri baglamlarmnda diisiinebilme ve akil yiiriitme
(muhakeme) becerilerini gelistirebilme potansiyeline sahip oldugu da ifade
edilmektedir (Van De Walle, Karp ve Bay-Williams, 2012). Geometrinin
ogrenilmesi-Ogretilmesi tizerine yapilan bir¢ok arastirmaya bakildiginda da
geometrik muhakemenin (GM) dogast ve nasil gelistirilebilecegi {izerinde
duruldugu goriilmektedir (Giiven ve Karpuz, 2016; Jones, 1998; Karpuz,
Koparan ve Giiven, 2014). Ornegin Van Hiele'nin geometrik diisiince dii-
zeyleri modelinde (1959), 6grencilerin geometriyi anlamalari, giderek soyut-
lama diizeyinin arttig1 bes hiyerarsik diizeyde agiklanmaktadir (Van De
Walle vd., 2012). Bu modelde 6grencilerin diizeylerde ilerlemesi, kesin ola-
rak belirli bir yasa eriserek degil, daha ¢ok Ogrencilerin aldiklar1 egitime
bagl olarak edindikleri tecriibeler temelinde gerceklesmektedir (Van Hiele,
1999. Akt: Breyfogle ve Lynch, 2010). Bu calismalardan bir digeri de Fisch-
bein (1993)'in ortaya koydugu Sekilsel Kavram Teorisi’dir.

Geometrik sekiller tizerinde muhakeme stirecini ele alan Fischbein (1993)
teorisinde, 6grencilerin zihinlerinde geometrik bir seklin kavram ve sekil
boyutlarmin birbiriyle etkilesimli bir yapida olusturulmas: stirecinin rutin
geometri derslerinin dogal bir sonucu olarak degerlendirilmemesi gerekti-
gini vurgulamaktadir. Nitekim etkili ve anlaml bir geometri 6grenme-
ogretme siirecinin gergeklesmesinin ancak alan yazinda GM'yi ele alan yak-
lasimlar perspektifinde yapilandirilmis 6grenme ortamlarimn tasarlanma-
styla miimkiin olabilecegi ifade edilmektedir (Giiven ve Karpuz, 2016; Ma-
riotti ve Fischbein, 1997). Okul ve okul dis1 yasamin kolaylastirilmasmda
onemli bir etkiye sahip olan muhakeme becerisinin gelistirilmesi i¢in okulda
uygun ortamlarin hazirlanmasmin gerektigi matematik dersi 6gretim prog-
ramlarinda da tizerinde durulan bir kavramdir (MEB, 2013). Bu dogrultuda
programda muhakeme becerisinin gelisimi siirecinde 6grencilere, bir kav-
ram tizerinde yaptig1 ¢ikarimlarm dogrulugunu ve gegerliligini savunmasi,
mantikli genellemelerde ve ¢ikarimlarda bulunmasi vb. imkanlarin verilme-
si gerektigi vurgulanmaktadir (MEB, 2013).

Alan yazinda, geometrinin nasil anlasilabilecegini ve geometrik muha-
keme becerisinin nasil gelistirilebilecegini agiklamaya calisan bazi teoriler-
den yukarida bahsedilmistir. Alan yazinda ortaya konulmus farkl teorileri
degerlendiren calismalarda (Baki, 2018; Giiven ve Karpuz, 2016; Jones, 1998;
Olivera ve Zelji¢, 2017; Paksu Duatepe, 2016; Van De Walle vd., 2012) baz1
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teorilerin siklikla 6n plana ¢iktig1 goriilmektedir. Yapilan bir¢ok bilimsel
arastirmada da (6rn. Fujita, 2012; Karpuz, 2018; Karpuz vd., 2014; Ubuz,
2017) siklikla bu teorilere bagvuruldugu goriilmektedir. Bu teoriler incelen-
diginde geometride anlamay1 bir kisminin gelisimsel bir perspektiften (6rn.
Van Hiele Geometrik Diisiince Diizeyleri, 1959) bir kismmin da biligsel
perspektiften (6rn. Fischbein'in $ekilsel Kavram Teorisi, 1993; Duval’in Bi-
lissel Modeli, 1998) degerlendirdigi goriilmektedir (Giiven ve Karpuz, 2016).

Bundan sonraki boliimde, ¢calismanin kuramsal temelini olusturmasi ba-
kimindan yalmz Fischbein (1993)in “Sekilsel Kavram Teorisi” {izerinde
durulmustur.

Fischbein’in Sekilsel Kavram Teorisi

Kavram, genellikle nesnelerin veya olaylarin ait oldugu smifinin soyut ve
genel bir temsili (bir fikri) olarak; imge (6zellikle gorsel bir imge) ise bir nes-
nenin veya olaym duyusal bir temsili olarak tanimlanmaktadir (Fischbein
ve Nachlieli, 1998). Biligsel psikolojide kavram ve imge birbirinden tama-
men ayrik ve zihinsel etkinlikler sirasinda etkilesime girmelerine ragmen iki
ayr kategori olarak kabul edilmektedir. Ciinkii kavram uzamsal 6zelliklere
sahip olmayip idealdir ve soyuttur. Imge ise duyusal 6zellikleri nedeniyle
bir fikre indirgenemez yapidadir (Fischbein ve Nachlieli, 1998). Ornegin bir
kavram olarak masa soyut olup tiim masalarin ortak 6zelliklerini ihtiva
eden zihinsel bir yapiy1 temsil ederken zihnimizdeki masa imgesi somut
olup icinde 6znel 6geler ihtiva eder. Nitekim zihnimizde dort ayakl bir
masa imgesine sahip olabiliriz ancak bu 6zelligin kavram olarak masada
olma zorunlulugu yoktur (Giiven ve Karpuz, 2016).

Fischbein (1993) bilissel psikolojideki sekil ile kavram ayriminin geomet-
rik sekillerde gecerli olmadigimi, geometrik sekillerin iki kategoriye es za-
manl olarak (aym anda) sahip zihinsel varliklar oldugunu ifade etmektedir.
Bu sebeple Fischbein (1993) geometrik sekillerin {iglincii bir kategori olus-
turdugunu ifade ederek teorisine de adim veren ‘Sekilsel Kavram’” terimini
gelistirmigtir. Bu sekilde bir geometrik geklin yalmz kavrama ya da sekle
indirgenemeyecek tiirden bir zihinsel varlik oldugu vurgulanmustir. Orne-
gin bir diizlem tizerine ¢izilmis herhangi bir tiggen, goriintii olarak zihinsel
imgeyi (sekli) temsil ederken sahip oldugu ©zellikleri bakimindan (i¢ ag1
olgiileri toplaminin 180° olmasi gibi) ayn1 zamanda kavrami da temsil et-
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mektedir. Fischbein (1993) geometrik sekillerin sahip oldugu bu cift yonlii
ozelligi asagida verilen 6rnek tizerinden agiklamaya galismistir.

Tkizkenar bir ABC {icgeninde (Sekil 1) AB kenari ile AC kenarmin uzun-
lugu esit olsun. Bu durumda birisinin B ve C agilarinmn 6lgtilerinin esitligini
asagidaki gibi kanitladigin diistinelim:

- - - - -

B

Sekil 1. ABC Ikizkenar Ucgeni

ABC {i¢genini kendisinden ayirip AC kenari sol tarafta ve AB kenar1 sag
tarafta olacak sekildeki ters cevrilmis hali, orijinal sekille {ist {iste gelecek
sekilde cakistirilsin. Bu durumda A agisi aynen kalirken AB ve AC kenarlari
ayn1 uzunluga sahip oldugundan sol tarafta AC kenar1 ile AB kenari, sag
tarafta ise AB kenari ile AC kenar1 tam olarak cakisir. Boylece ABC tiggeni
ile ters gevrilmis halinin tam olarak cakistig1 goriilebilir. Sonug¢ olarak B
acisinin Olgiisiiniin C agisinin Olgiisiine esit oldugu gosterilmis olur.

Bu ispat siirecinde kavramsal bilgi olarak ifade edilen bir kisim bilgilerin
(nokta, agy, tiggen, AB ve AC kenarlarimn esit uzunlukta olmasi gibi) kulla-
nldig1 goriilmektedir. Fakat sekil bilgisi ve sekilsel olarak temsil edilen is-
lemler de (ABC {i¢genini kendisinden ayirma, tersine ¢evirme ve orijinali ile
cakistirma gibi) bu siirecte es zamanli olarak kullanilmistir. Gortildiigii tize-
re ispat siirecinde sekiller ve kavramlar i¢ ice gecmis bir vaziyette birbiriyle
uyumlu bir sekilde ise kosulmustur. Peki, burada birbirinden bagimsiz iki
varhgm (sekil ve kavram) bir karigimindan mi bahsedilmektedir? Ispatin
ozl olan ABC ti¢ggeninin kendinden ayrilip ters cevrilmesi islemi tizerinden
bu soruya bir yanit verilmistir.
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Bilindigi gibi kavramlar kendinden ayrilamazlar, ters gevrilemezler ve
cakistirllamazlar. Gergekte (duyularla algiladigimiz gergeklik) bir nesneyi
kendinden ayirmak miimkiin olmadigindan boyle bir islemin somut bir
anlamui (gergeklikle bir ilgisi) yoktur (Fischbein, 1993). Bu durumda ideal bir
diinyada ideal nesneler ile islemler yapilmistir (Fischbein, 1993. Akt: Giiven
ve Karpuz, 2016). Burada bahsi gegen nesneler (noktalar, kenarlar, acilar ve
onlarla yapilan islemler) sadece ideal bir varliktir. Yani nesneler kavramsal
bir nitelige sahiptir. Ama ayn1 zamanda bu nesneler dogasi geregi 6ziinde
birer sekildir: sadece goriintiiye dayanarak ayirma, ters cevirme ya da gakis-
tirma gibi islemler yapilabilir. O zaman idealize edilmis diinyada geometrik
sekillerin var olmasi ve iizerinde bir takim islemlerin gerceklestirilebilmesi
onlarin ancak es zamanli olarak kavramsal ve uzamsal 6zelliklere sahip
zihinsel varliklar oldugunun kabul edilmesiyle miimkiin olabilir (Fischbein,
1993). Bu durumda yukarida ele alinan 6rnekte, bir ticgenin ve dgelerinin
tek bagina bir kavram ya da sadece goriintiiden ibaret oldugu diisiiniilemez
(Fischbein ve Nachlieli, 1998).

Sekilsel Kavram Teorisine Gore Geometrik Muhakeme

Sekilsel Kavram Teorisi'ne gore GM'nin yapis1 kavram-sekil iligkisinin nite-
ligi ile ilgilidir. Idealde seklin anlamlarimny, iliskilerini ve 6zelliklerini kontrol
etmesi gereken bilesen kesinlikle kavram olmalidir (Fischbein, 1993). Bu da
GM siirecinde {ist diizey muhakeme (UGM) olarak degerlendirilmektedir.
Ancak muhakeme siirecinde seklin kavram tizerinde baskin oldugu durum-
lar da s6z konusu olabilmektedir. Bunun ise ¢6ziim adimlarmim mantiksal
tutarliligimin ve sonuctan genellemelere ulasilmasini saglayan geometrinin
tiimdengelimli yapisin eksik kalmasina sebep oldugu ifade edilmektedir
(Fischbein, 1993. Akt: Giiven ve Karpuz, 2016).

Fischbein (1993) bir¢ok 6grencinin geometrik bir sekli sekilsel kavram
olarak kabul etmemelerine Ozel temsiller tizerindeki ¢alismalarindan edin-
dikleri deneyimlerin etkisinin sebep oldugunu ifade etmektedir. Bu durum
geometrik seklin imajimin kavramsal tanim iizerinde sahip oldugu baskin
etkisi olarak agiklanmaktadir. Ornegin bir dgrenci dikddrtgenin tammin
biliyor olsa bile karenin ve kare formunda verilmeyen bir dikdortgenin yal-
mz goriiniislerine bakarak (seklin kavram tizerindeki baskin kontrolii) ikisi
arasindaki hiyerarsik iliskiyi belirleyemeyecektir (Fischbein, 1993). Ancak
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ogrenci, verilen sekilleri aym1 zamanda kavramsal bir bakis agisiyla ele aldi-
gida karenin de bir dikdortgen oldugunu kavrayabilecektir.

Bunun yaminda (gelisimsel yaklasimin aksine) 6zellikle geometride kesif
ya da bir teoremin ispati siirecinde ihtiya¢ duyulabilecek sezgi boyutunun
geometrik bir seklin kavramsal yoniinden ¢ok sekilsel yonii ile ilgili oldugu
bilinmektedir (Fischbein, 1993). Ciinkii geometrik kavramlar:1 6ncelikle sez-
gisel olarak algilar, daha sonra matematiklestirerek anlamlandiririz (Baki,
2018). Bu sebeple yalmz kavram kontroliinde gergeklestirilen bir muhake-
mede, problemlerin ¢6ziimiinde veya bir 6nermenin ispatinda gerekli olabi-
lecek sezgi ve kesif boyutlar1 eksik kalacaktir (Giiven ve Karpuz, 2016).
Ciinkii stirekli olarak teorem ve tamim gibi analitik ve formel gerekcelere
(kavrama) dayandirilan bir muhakemede tiretken fikirlerin akisi bozulabil-
mekte ve hatta engellenebilmektedir (Fischbein, 1993). Bu sebeple GM siire-
cinde sekil ile kavram etkilesim igerisinde olmasi gerekmektedir.

Ogrencilerin GM'lerinde yaptiklar bircok hataya, sekilsel kavramlarin
kavramsal ve sekilsel yonleri arasindaki boliinme (veya uyum eksikligi)
sebep olmaktadir (Fischbein, 1993). Halbuki sekilsel kavram, sadece sekil ya
da sadece kavrama indirgenemeyecek zihinsel bir varlig isaret eder (Fisch-
bein, 1993). Bununla birlikte gekiller ve kavramlar, kisinin biligsel aktivite-
sinde bazen birbiriyle etkilesime girerken bazen de catisabilir. Sekilsel kav-
ramun gelisimi ise genellikle dogal bir siire¢ degildir. Dolayisiyla geometri-
nin okul programlarinda bu kadar zor bir konu olmasmin ana nedenlerin-
den biri sekilsel kavramlarin dogal bir siiregte ideal bicimlerine dogru geli-
sim sergilememesidir. Bu sebeple matematik egitiminin temel gorevlerin-
den biri (geometri alaninda), biitiinciil bir zihinsel nesne haline gelene ka-
dar, geometrik seklin sahip oldugu iki yon arasimnda siki bir igbirliginin ku-
rulmasmi saglayacak ogretim durumlarimn olusturulmasidir (Fischbein,
1993).

Ogrenciler, geometri ve dlgme 6grenme alanindaki kavramlari anlamada
zorlanabilmekte ve birtakim kavram yarilgilaria sahip olabilmektedir. Bu
durumun bir sonucu olarak 6grenciler bilgiyi anlaml bir sekilde 6grenmek
yerine ezberleme yoluna giderek kullanmayi tercih etmektedir (Giilkilik,
2013). Buradan hareketle 6grencilerin mevcut GM siireclerinin irdelenerek
durumlarinin ortaya konulmasmin 6nemli oldugu diistintilmektedir.

Bu calismanin amact da 6. sif 6grencilerinin dortgenler konusundaki
GM stireglerinin Fischbein (1993)'in “Sekilsel Kavram Teorisi” gercevesinde
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incelenmesidir. Bu amag dogrultusunda “Ogrencilerin paralelkenar, dik-
dortgen ve kare kavramlari hakkinda geometrik muhakeme siiregleri nasil-
dir?” problem ciimlesine yarut aranmustir.

Yontem

Bu arastirmada ortaokul 6. sif matematik dersi dortgenler konusunda
ogrencilerin GM siireclerinin incelenmesi amaciyla nitel arastirma desenle-
rinden biri olan durum ¢alismasi yontemlerinden “Icice gecmis tekli-durum
tasarmmi1” kullanilmustur.

Bu tasarimda, tek bir durum igerisinde ¢ogu zaman birden ¢ok alt tabaka
ya da birim olabilir. Burada durumun bir biitiin ya da tek bir analiz birimi
olarak diisiiniilmesi yerine, durumu olusturan alt birimlerin analiz tinitesi
olarak kullanilmasi s6z konusudur (Yildirim ve Simsek, 2008). Mevcut ¢a-
lismada da ogrencilerin (durum) GM siiregleri incelenirken farkli basari
diizeyindeki dgrenciler (alt tabakalar) oldugu dikkate almarak “Ig ice gec-
mis tek durum deseni” kullanilmistir.

Calisma Grubu

Aragtirmanin ¢alisma grubu, 20162017 egitim-0gretim yilinda Konya ili
Kulu ilge merkezinde bulunan bir ortaokulun 6. sinifinda 6grenim gérmekte
olan bes 6grenciden olugsmaktadir. Calisma grubu, aym subede 6grenim
gormekte olan 6grencilerin arasindan tabakali amagsal 6rnekleme yaklagi-
miyla belirlenmistir.

Ogrenciler, goriismeler dncesinde uygulanan bagar testinden elde ettik-
leri puanlara gore alt, orta ve tist olmak iizere 3 diizeye (tabakaya) ayrilmis-
tir. Ardindan goriismeye istekli olan 6grenciler arasindan her diizeyden iki
ogrenciyle gortisme gergeklestirilmistir. Ancak orta diizey basariya sahip
olan Ogrencilerden biriyle yapilan goritismede, 6grencinin goriisme for-
mundaki sorulara kisa cevaplar vermesi ve bircogunu “bilmiyorum” sek-
linde yarutlayarak isteksiz davranmasi sebebiyle 6grenciden saglikli analiz
yapmaya elverisli veri elde edilememistir. Dolayisityla bu 6grencinin, GM
stirecinin yeterli diizeyde anlagilmasinin miimkiin olamayacag diisiincesiy-
le calisma grubuna dahil edilmemesine karar verilmistir. Sonug olarak alt
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diizeyden iki (A1 ve A2), orta diizeyden bir (O1) ve iist diizeyden iki (U1 ve
U2) olmak tizere toplam bes 6grenci calisma grubu olarak belirlenmistir.

Veri Toplama Araclart

6. smuf 6grencilerinin dortgen kavrami (paralelkenar, dikdortgen, kare 6ze-
linde) hakkindaki GM siireglerini incelemek i¢in arastirmaci tarafindan yari
yapilandiriimis bir gériisme formu hazirlanmustir. Ogrencilerle yapilan go-
riismelerde kullanilan gériisme formunda dortgenlerle ilgili sorulan sorular
i¢in kullanilan gorsel Sekil 2’de verilmistir.

[l
I I I \ | J 'V

|

Sekil 2.Paralelkenar, Dikdortgen ve Kare ile Iigili Goriisme Formunda Kullamilan Gérsel

Gergeklestirilen gortismelerde formda yer alan dortgenler tizerinden 6g-
rencilere altigar tane soru yoneltilmistir.

1. Yukanda verilen dortgenlerden hangisi (ya da hangileri) paralelkenardir?

2. Verilen dortgenleri hangi 6zelliklerine gore simflandirdigimzi (paralelke-
nar olarak isimlendirdiginizi) agiklaymiz.

3. Yukarida verilen dortgenlerden hangisi (ya da hangileri) dikdortgendir?

4. Verilen dortgeni hangi Ozelliklerine gore simuflandirdigimizi (dikdortgen
olarak isimlendirdiginizi) aciklayiz.

5. Yukarida verilen dortgenlerden hangisi (ya da hangileri) karedir?

6. Verilen dortgeni hangi 6zelliklerine gore simiflandirdiginizi (kare olarak
isimlendirdiginizi) agiklayimz.

1, 3 ve 5 numaral sorularda 6grencilerden herhangi bir gerekge ortaya
koymadan verilen sekilleri paralelkenar, dikdortgen ve kare olarak simiflan-
dirmalary; 2, 4 ve 6 numarali sorularda ise 6grencilerin GM stireglerini irde-
lenmek amaciyla yaptiklari simiflamalarin gerekgelerini ortaya koymalar:
istenmistir.
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Formdaki sorular, 6grencilerin geometrik kavramlar: ele almadaki mu-
hakeme siireclerini incelemek i¢in “Sekilsel Kavram Teorisi” gercevesi dik-
kate almarak hazirlanmistir. Ayrica lizerinde calisilacak dortgenlerin belir-
lenmesi noktasinda Ortaokul Matematik Dersi Ogretim Programi (MEB,
2013) temel almmustir. Formdaki sorular, 6grencilerin gerceklestirdikleri
muhakemelerde sekillerin sekilsel ve kavramsal boyutlar1 arasinda kurduk-
lar1 etkilesimin niteligini irdelemeye elverisli olacak sekilde hazirlanmstir.
Goriisme formunda, bazi 6grencilerin yaptiklar: agiklamalar: netlestirmek
ve GM siireglerini daha iyi irdelemek icin hem formda yer alan hem de go-
riismenin akismna gore formda yer almayan sonda sorular da (toplam on iki
adet) kullanulmustir. Sorular ve formun yapisi ile ilgili matematik egitimi
alaninda uzman bir akademisyenin goriisiine bagvurulmus ve gerekli dii-
zenlemeler yapilarak form uygulanmaya hazir hale getirilmistir.

Verilerin Toplanmast

Aragtirmact tarafindan, GM siireglerini irdelemek iizere bes 6grenci ile go-
riisme formu yardimiyla yar1 yapilandirilmis goriismeler gerceklestirilmis-
tir. Gorlismelerde ele alnan sorular 6grencilere yazili formlar seklinde su-
nulmustur. Ogrencilerden formda yer alan sorulari sesli olarak okuyarak
cevaplandirmalar1 ve formda ilgili kisimlar1 doldurmalar istenmistir. Og—
rencilerle yapilan goriismelerin tamamu ses kaydina alinmusgtir.

Verilerin Analizi

Gorilismelerden elde edilen ses kayitlar1 oncelikle arastirmaci-6grenci diya-
logu seklinde metne doniistiiriilerek veri analizine hazir hale getirilmistir.
Ardindan veriler betimsel analizinden yararlanilarak ¢6ziimlenmistir.
Betimsel analizde dort asama s6z konusudur. Bunlar: 1. Cerceve olus-
turma, 2. Cergeveye gore verilerin islenmesi 3. Bulgularin tanimlanmasi, 4.
Bulgularin yorumlanmas: seklindedir (Yildirim ve Simsek, 2008). Bu aras-
tirmada da s6z konusu asamalarin ele alinis bigimi asagida 6zetlenmistir:
1. Verilerinin analizinde yar1 yapilandirilmis goriisme formundaki sorular
ve Fischbein (1993)'in “Sekilsel Kavram Teorisi” bir ¢erceve olarak belir-
lenmistir.
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2. Belirlenen cerceve dogrultusunda elde edilen veriler, formda yer alan
sorular altinda bir araya getirilmis. Her soru i¢in katilmcilarin verdikle-
ri yarutlar analiz edilmistir. Bu asamada sonuglarin yaziminda ilave ola-
rak siklikla dogrudan alintilara yer verilmistir.

3. Elde edilen bulgular Fischbein (1993)'in “Sekilsel Kavram Teorisi'ne”
gore tanimlanmistir. Bu asamada dogrudan alintilarla tanimlamalar
desteklenmistir.

4. Son asamada bulgulara iligkin aciklamalar ve anlamlandirmalar yapil-
mistir. Yine bu asamada farkli basar1 diizeyindeki 6grencilerin GM sii-
regleri arasinda karsilastirmalar yapilmustir.

Bir arastirmada gegerliligin saglanmas: i¢in verilerin ve sonuglarin nasil
elde edildigi ayrintih bir sekilde agiklanmalidir. Betimsel bir analizde dog-
rudan almtilara yer verilmesi ve bu alintilardan yola ¢ikarak sonuglara ula-
silmas aragtirmanin gecerliliginin 6nemli gostergeleri olarak degerlendiril-
mektedir (Yildirim ve Simsek, 2008). Bu arastirmada da verilerin nasil elde
edildigi ve sonugclara nasil ulasildig1 ayrintilariyla agiklanmis, bulgu ve so-
nuglarin elde edilmesinde siklikla dogrudan alintilara yer verilmistir.

Nitel bir arastirmada “arastirmanin her bir asamasmin ve izlenen yolun
detayli olarak tamimlanmas1” arastirmanmn giivenirligini arttiran bir yol
olarak ifade edilmektedir (Biiyiikoztiirk, Cakmak, Akgiin, Karadeniz ve
Demirel, 2017). Biiytikoztiirk vd. (2017)'ne gore goriismelere ait ses kayitla-
rinin alimasi, fotograf gekilmesi, katilimar alintilarina dogrudan yer veril-
mesi yine arastirma giivenirligini arttiran unsurlardir. Bunlara ilave olarak
verilerin analizinde tutarhligin saglanmasmin giivenirligi arttirdigr bilin-
mektedir (Yildirim ve Simsek, 2008). Bu arastirmada da giivenirligi sagla-
mak icin aragtirmanin tiim asamalar1 detayli bicimde acgiklanmus, verilerin
elde edildigi goriismelerin ses kaydi alinmis ve verilerin analizleri bu alanda
tecriibesi olan bir akademisyen tarafindan kontrol edilmistir. Bu siirecte
aragtirmacinin kendisi ile akademisyenin goriis birligine vardig1 ve goriis
ayrihig1 yasadigr durumlar tespit edilmistir. Ardindan Miles ve Huberman
(1994)'1n giivenirlik i¢in 6nerdigi formiil (Glivenirlik = Goriis Birligi / [Goriis
Birligi + Gortis Ayriligi]) kullanilarak uyum yiizdesi hesaplanmustir. Bura-
dan, aragtirma verilerinin analizindeki uyum yiizdesinin (giivenirlik) %90
oldugu belirlenmistir.
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Bulgular

Bu boliimde, arastirmanin problemi gercevesinde toplanan nitel verilerin
¢Oziimlenmesi sonucu elde edilen bulgular ve bu bulgulara iliskin yorumlar
yer almaktadir.

Gorlisme formundaki sorulardan her bir 6grenci igin elde edilen bulgu-
lar, geometrik sekillere gore diizenlenerek asagida basliklar halinde sunul-
mustur. Her bir basliktan sonra verilen tabloda 6grencilerin, sekillerle ilgili
kendilerine yoneltilen sorular tizerine ytiriittiikleri muhakemeler neticesin-
de sekilleri nasil siniflandirdiklar 6zetlenmistir.

Paralelkenar
Ogrencilerin paralelkenarla ilgili kendilerine yoneltilen ilk iki soru iizerine

ylrtttiikleri muhakemeler neticesinde ka¢ numarali sekilleri paralelkenar
olarak siniflandirdiklar1 Tablo 1’de verilmistir.

Tablo 1. Ogrencilerin paralelkenarla ilgili sorulan sorulara verdikleri yanitlar

Ogrenci 1. Soru 2. Soru

U1 m-vV HI-II-IV-V
02 HI-I-IV-V HI-IEIV-V
01 FI-T-IV-V F-I-T-IV-V

Al [I-10-V [I-1I-V

A2 [I-10-V II-10-V

U1, ilk soruya verdigi cevapta yalniz prototip (geometrik sekillerin sik-
likla kullamilan, genellikle en uzun 6zellik listesine sahip ve sik rastlanan
sekilsel gortintimleri (Hershkowitz, 1990: 82. Akt: Tiirniiklii, 2014).) olarak
verilmis paralelkenarlar1 (Il ve V) dogru olarak tespit edebilmistir. Ogren-
cinin prototip olmayan paralelkenarlar hakkinda gergeklestirdigi GM’si
irdelendiginde sekillerin bu halleriyle paralelkenar olmadigim ancak ag1 ve
kenarlarmin maniptile edilerek paralelkenara doniistiiriilebilecegini ifade
etmistir (Aslinda hepsini paralelkenar yapabiliriz ama bu sekilde (mevcut hilleriyle)
diisiiniirsek paralelkenar olmuyor.). Bu bulgulardan 6grencinin GM siirecine
baskin olarak prototip seklin etki ettigi goriilmiistiir. Buna karsin yapilan
goriismede 6grencinin paralelkenarin belirleyici olan 6zelliklerini eksiksiz
olarak bildigi de ortaya ¢ikmistir. Nitekim 6grenci, bir dortgenin hangi 6zel-
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likleri saglamas1 durumunda paralelkenar olacag sorusuna “karsilikli kenar-
lar1 birbirine paralel”, “Karsilikl: olan ¢apraz agilar: birbirine es” ve formdaki bir
paralelkenar tizerinde karsilikli kenarlar1 gostererek “hocam mesela bu 50 ise
bu da 50'dir” cevabini vermistir.

Gorlismenin devaminda Ogrenciden bu ozelliklerin prototip olmayan
paralelkenarlar tarafindan saglanip saglanmadigim belirlemesi istenmistir.
Ogrend daha sonra IV numarah sekil i¢in “karsilikls kenarlar: esit ve paralel”, 11
numaral sekil igin “dikdortgen de ayni Ozellikleri tasiyor” ve I numarah sekil
icin “kare de oluyor” gerekgeleriyle bu sekillerin de paralelkenarin tiim 6zel-
liklerini tagidiginmi ve bunlarin da paralelkenar oldugunu belirtmistir. Yani
ogrenciye yoneltilen ilave soru neticesinde 6grenci, geometrik sekiller tize-
rinde bu sefer kavram kontroliinde GM yaparak tiimiiniin paralelkenar
olduguna karar vermistir. Buradan 6grencinin GM siirecinde seklin kav-
ramsal yoniinii de dikkate almasimi gerektirecek sorularla karsilasmasmin
kavram kontroliinde GM yapmasi yoniinde tesvik edici oldugu goriilmiis-
tiir. Bu durumda UY’in, her ne kadar matematik dilini etkin olarak kulla-
namiyor olsa da paralelkenar 6zelinde UGM gerceklestirebildigi anlagilmis-
tar.

01 ve U2, tiim sekillerin paralelkenar smnifina ait oldugunu dogru olarak
belirleyebilmistir. Ogrencilerin sekiller hakkinda verdikleri kararlarm ge-
rekgeleri sorgulandiginda bu sekillerin paralelkenarin 6zelliklerini saglayip
saglamadiklarm irdeledikleri ve bu siirecte yaptiklar1 GM’ler neticesinde
verdikleri kararlarin dogrulugunu teyit edebildikleri gortilmustiir.

O1 ve U2ye paralelkenarin dzelliklerinin ne oldugu soruldugunda U2
“karsilikl1 kenarlar1 es ve paralel ve karsilikli agilar: estir.”, O1 ise “Karsilikli kenar-
lar1 birbirine paraleldir. Karsilikli kenarlarin uzunluklar: birbirine esittir. Hocam
karsilikly agilar1 da birbirine egittir.” yamtim vermistir. Buradan bu 6grencilerin
paralelkenar hakkindaki kavramsal bilgilerinin yeterli diizeyde oldugu
anlasilmistir. Daha sonra bu bilgilerini GM stirecinde ne denli etkili kulla-
nabildiklerini anlamak igin U2'ye goriisme formunda yer almayan “Peki,
asagrya (form iizerinde kareli zemine) bir tane Il numarali sekle benzer, bir tane
dikdortgen ve bir tane kare cizsen ii¢ paralelkenar ¢cizmis olur musun ?” sorusu
yOneltilmis ve 6grenci de bu soruya “evet” yanitim1 vermistir. Ol’e ise kare
ve dikdortgenin paralelkenarmn 6zel bir durumu olup olmadigr soruldu-
gunda Ogrenci “Evet hocam. Sagladiklar: ozelliklerden diyebiliyorum.” seklinde
cevap vermigtir. Buradan 6grencilerin GM’lerini yalniz sekil etkisiyle degil
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ayni zamanda kavram kontroliinde de ele alabildikleri anlagilmistir. Ogren-
cilerin prototip olan ve olmayan tiim sekillerde, sekil - kavram etkilesiminde
siirecin kavram kontroliinde yiiriitiilmesinden paralelkenar 6zelinde UGM
gerceklestirebildikleri anlasilmistir. Nitekim bu 6grencilere sekil verilmeden
yalniz sozlii olarak paralelkenarmn 6zel durumlarmin (dikdortgen, kare) da
bir paralelkenar olup olmadigr soruldugunda, yaptiklart GM'nin kavram
kontroliinde gergeklestigi teyit edilerek anlasilmigtir.

Yukaridaki bulgularin aksine U2’ye yoneltilen bir soruda GM’sini seklin
baskin etkisinde gerceklestirdigi de goriilmiistiir. Ogrenciye herhangi bir
cizim icermeyen “dikdirtgende olup da paralelkenarda olmayan bir ozellik var
midir?” sorusu yoneltildiginde 6grenci “dikdortgenin acilarinin hepsi esit ama
paralelkenarin agilar: farkl” yamtim vermistir. Ogrencinin bu soru iizerine
yuriittiigii GM'nin prototip sekil etkisiyle gerceklestigi anlagilmistir. Nite-
kim 6grenci, bir paralelkenarin da tiim i¢ agilarmnin es olabilecegi durumunu
g6z ard1 etmistir. Bu ve daha 6nceki bulgulardan U2'nin paralelkenar 6ze-
linde GM siirecinde zaman zaman prototip sekil etkisinde kalabildigi ancak
kavram etkisinin ¢ogunlukla baskin oldugu anlagilmigtir.

Al ve A2, verilen bes sekil de paralelkenar olmasina kargin yalniz proto-
tip olarak verilenleri (II, IIT ve V) tespit edebilmisgtir. C)grencilerin prototip
olmayan paralelkenarlar hakkinda verdikleri kararlarin gerekgeleri sorgu-
landiginda bu sekillerin paralelkenarn 6zelliklerini sagladigini kismen tes-
pit edebildikleri, buna karsin bu sekilleri paralelkenar olarak degerlendire-
medikleri gortilmiistiir.

Al’e paralelkenarin 6zelliklerinin ne oldugu soruldugunda 6grenci “kar-
silikli kenar uzunluklar1 ayni” ve karsihkh acilart (“capraz agilart”) es yanitin
verdikten sonra bu 6zelliklerin III numaral sekil tarafindan sagladigin be-
lirtmistir. Ancak 6grenci I ve IV numaral sekillerin paralelkenarimn 6zellikle-
rini saglamis oldugunu tespit edebilmis olmasma ragmen kendisine yonelti-
len “O halde bu sekle (IV numaral: sekil) ayn1 zamanda bir paralelkenardir denilebi-
lir mi?” sorusuna “Hayir hocam yanlis derim.” seklinde yanit vermistir. Yani
ogrenci dikdortgeni, paralelkenarmn 6zel bir durumu olarak degerlendire-
memistir. Benzer sekilde 6grenciye “Peki, kare icin ne diisiiniiyorsun? (Paralel-
kenarm ozelliklerin sorqularken. Ogrenci 1. sekil icin daha dnce kare ifadesini kul-
landig icin aragtirmact da “kare” ifadesini kullannustir.)” sorusu yoneltildiginde
ogrenci “Kare icin aym sekilde. Karsilikli kenarlar: esit, acilart esit vs.” seklinde
yarnit vermis ancak karenin paralelkenarla olan iligkisini kuramamusgtir.
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Benzer sekilde A2’ye paralelkenara ait 6zelliklerin, IV numaral sekil ta-
rafindan saglanip saglanmadig1 soruldugunda 6grenciden “Karsilikls kenar-
lar1 esittir hocam. Karsilikli kenarlar: da birbirine paralele benziyor.” yarniti alin-
mustir. Buna mukabil 6grenciye “O halde bu sekil bir paralelkenar nmudir?” diye
soruldugunda 6grenci “Yok hocam” yartini vermistir. Ayrica 6grenciye “bu
paralelkenarda es olan agilar var m? (V. sekil gosterilerek.)” sorusu yoneltildi-
ginde 6grenciden “Yok hocam.” yaniti alinmustir. Ogrenci daha éncesinde V
numarali seklin paralelkenar oldugunu dogru tespit edebilmis olmasmna
ragmen paralelkenarmn karsilikli a¢ilarin es olma 6zelligini sekil {izerinde
ifade edememistir. Bu durum 6grencinin GM siirecinde verilen seklin para-
lelkenar olup olmadigina karar vermede seklin kavramsal boyutunu yete-
rince goz oniinde bulundurmayip prototip sekil etkisiyle karar verdigine
isaret etmektedir. Nitekim 6grenciye paralelkenarin 6zelliklerini ifade etme-
si istendiginde 6grenci zihnindeki prototip (model) paralelkenar1 “(IIl. nu-
maraly sekli gostererek) Boyle mesela halr gibi yatan.” ifadesiyle agiklamusgtir.

Yukaridaki bulgulardan Al ve A2'nin GM siireglerinde kavramin sekli
etkili bicimde yonetemedigi anlagilmigtir. Ogrencilerin, dikdértgenin para-
lelkenarin 6zelliklerini saglasa bile onun bir paralelkenar olmadigin ifade
etmeleri prototip sekil etkisinin bariz bir gostergesi olarak degerlendirilmis-
tir. Sonug olarak sekil-kavram etkilesiminde kavramin etkisinin yeterli dii-
zeyde olamadig1 ve 6grencilerin UGM gergeklestiremedigi anlagilmustir.

Dikdortgen
Ogrencilerin dikdortgenle ilgili kendilerine ydneltilen iigiincii ve dérdiincii
soru lizerine yiriittiikleri muhakemeler neticesinde ka¢ numaral sekilleri

dikdortgen olarak simiflandirdiklar: Tablo 2’de verilmistir.

Tablo 2. Ogrencilerin dikdortgenle ilgili sorulan sorulara verdikleri yamitlar

Ogrenci 3. Soru 4. Soru
U1 -1V FI-IV
02 FI-M-IV-V LIV
01 HIHI-IV-V IV
Al -0 111
A2 J\Y A%
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U1, dikdértgenin tiim kritik dzelliklerini biliyor olmasia ragmen {igiin-
cti soruda yalmz prototip olarak verilen iki dikdortgeni (I ve IV. sekiller)
dogru olarak tespit edebilmis ancak kareyi dikdortgen olarak simiflandira-
mamustir. Ogrend, cevabinin gerekgesinin agiklanmasi istendiginde sekiller
tizerinde daha uzun stire diistinerek “I numarali sekil ayni zamanda bir dik-
dortgen midir?” sorusuna “Hocam tiim agilar1 dik, karsilikli kenarlar: es ve paralel
ve karsiliklt acilart es oluyor.” ve “Evet. Ciinkii (I. sekil gsterilerek) dikdortgenin
tiim ozelliklerini saglanigts.” seklinde yamit vermistir. Ogrenci bu siirecte ka-
renin ag1 ve kenar olgiilerini dikkate almis ve kavram kontrollii bir GM ya-
pabilmistir. Bu bulgulardan, 6grencinin GM siirecini basta baskin olarak
sekil yOnetmis olmasina karsin {izerinde daha fazla diislinmeye zaman
ayirdiginda kavram kontrollii bir muhakeme yaparak UGM yapabildigi
anlasilmisgtir.

U2, ticiincii soruda tiim sekillerin dikdortgen oldugunu belirtmistir. Ge-
rekce olarak da bu sekillerin dikdortgenin 6zelliklerini saglamis oldugunu
One siirmiistiir. Ancak 6grencinin, sdylediginin aksine one siirdiigii gerek-
ceyi sekiller {izerinde irdelemeden cevap verdigi anlasilmistir. Ornegin 68-
renci, dikdortgenin tiim agilarmin 6lgiisiiniin birbirine esit oldugunu bilme-
sine ragmen V. sekli de dikdortgen olarak isimlendirmistir. Bunun tizerine
V. seklin agilarmin kontrol edilmesi istenildiginde 6grenci agilarinin olgile-
rinin birbirine esit olmadigin ifade ederek bu seklin dikdortgen olmadigin
belirtmistir. Bunun tizerine 6grenci (kendiliginden) basta verdigi cevaplari,
“III. seklin de bir dikdortgen olmadigin, I. seklin i¢ ag1 dl¢iilerinin ve karsi-
likl1 kenar uzunluklarmin birbirine egit olmasindan bir dikdortgen oldugu-
nu” ifade ederek diizeltmistir. Ardindan 6grenciye dikdortgen hakkimdaki
kavramsal bilgisini sorgulamak icin “Karede olup da dikdortgende olmayan bir
ozellik var midwr?” sorusu yoneltildiginde ogrenci “dikdortgende kenarlarin
hepsi esit degildir.” yanitim vermistir. Buradan 6grencinin dikdortgenin tiim
kenarlarinin uzunluklarmnin birbirine esit olamayacagin diisiindiigii, diger
bir deyisle dikdortgen tizerinde prototip sekil etkisiyle GM yaptig1 diisii-
niilmiistiir. Ancak goriismenin devaminda 6grenciye I numaral seklin dik-
dortgen olup olmadig: soruldugunda 6grenci bu seklin dikdortgen oldugu-
nu belirtmistir. Ogrenciye “Bu seklin dikdortgen olduguna nasil karar verdin?”
sorusu yoneltildiginde 6grenciden “Bunun karsilikli kenarlar: estir ve paraleldir
ve tiim acilart egittir.” yaniti alinmigtir. Ogrencinin verdigi yarnttan dikdort-
genin kritik 6zelliklerini dikkate alarak GM yaptig1 anlasilmistir. Sonug ola-
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rak Ogrencinin verdigi cevaplarin gerekgelerini ortaya koyarken yaptig:
GM'nin kavram kontroliinde gerceklestigi anlasilmistir. Bununla beraber
ogrencinin GM siirecinde sekil-kavram etkilesiminde prototip sekil etkisinin
baskin oldugu ve bir takim zihinsel kirilganliklar yasadig1 da goriilmiistiir.

01, dikdortgenin kritik 6zelliklerini dogru bir bicimde ifade etmesine
(Kargilikly kenarlar: birbirine paraleldir. Ic acilar diktir.) karsmn tiim sekillerin
dikdortgen oldugunu belirtmistir. Ogrenciye V. seklin dikddrtgenin tiim
ozelliklerini saglayip saglamadig1 soruldugunda 6grenci bu ozellikleri sag-
lanmadigim ifade etmistir. Ardindan o6grenci sekiller iizerinde kavram
kontrollii bir GM yapmuis ve 3. soruya verdigi cevaplarin arasindan bu sek-
lin numarasini silmistir. Benzer sekilde 6grenci (kendiliginden) Il numarali
seklin de bir dikdortgen olmadigini ifade ederek cevaplarmdan bu sorunun
numarasini silmistir. Elde edilen bulgulardan O1’in, ilk basta dikdortgenin
kavramsal yoniinii dikkate almadan sorulara cevap verdigi, ardindan ken-
disine yoneltilen ilave soruya yamt verirken kavram kontrollii GM yaptig:
goriilmiistiir. Tim bu bulgulardan, 6grencinin dikdortgenin kritik olan
ozelliklerini ifade ettigi gibi dikkate almast durumunda UGM gergeklestire-
bildigi anlagilmusgtir.

Al, yalniz IT ve IIl numaral sekillerin dikdortgen oldugunu belirtmistir.
Prototip olarak verilen IV numaral sekil ile prototip olarak sunulmayan I
numarah seklin dikdértgen sinifinda oldugunu tespit edememistir. Ogren-
cinin GM siirecini anlamak adina yapilan goriismeden elde edilen bulgular
asagida ozetlenmistir.

Ogrenci “kare, dikdortgenin tiim ozelliklerini tasir mi?” sorusunu “Evet tastr
hocam.” seklinde cevaplamistir. Yine “I numaral sekle kare demistin. Peki, bu
sekle ayn1 zamanda dikdortgendir diyebilir miyiz?” sorusuna karsilik “Yok diye-
meyiz hocam ciinkii bunun kenar uzunluklar: esit (kare gosterilerek) ama bununki-
ler (dikdortgen gosterilerek) farkl: farkls.” seklinde yamt vermistir. Yani 6grenci
dikdortgenin bir kenarmin kisa, diger kenarmin uzun olmas: gerektigini
ifade ederek karenin bu o6zelligi saglamamasindan bir dikdortgen olarak
degerlendirilemeyecegini 6ne siirmiistiir. Buradan 6grencinin GM siirecine
prototip seklin agirlikli olarak etki ettigi soylenebilir.

Yine 6grencinin III numaral seklin agilarmin 6lgiisiinii dikkate almadan
sekil hakkinda karar vermis olmasindan, yiiriittiigii GM stirecinin kavram
kontrollii olmadig1 anlagilmistir. Ancak bu durum 6grencinin dikdortgen
tizerine gerceklestirdigi GM'ye prototip dikdortgen seklinin de kaynaklik
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etmedigini gostermektedir. Nitekim Ogrencinin dikdortgen olarak tespit
ettigi III numaral sekil bir dikdortgen degildir. Ayrica IV numaral sekil
prototip dikdortgen olmasma karsin 6grenci bu sekli dikdortgen olarak
belirleyememistir.

Ttim bu bulgulardan 6grencinin GM siirecini kismen sekil etkisiyle yii-
riitmeye calismis olsa da dikdortgen hakkinda ne kavramsal ne de sekilsel
bilgiye yeterli diizeyde sahip olmadig1 goriilmiistiir. Sonug olarak da UGM
yapamadig1 anlagilmistir.

A2, dikdortgen olarak verilen {i¢ sekil arasindan yalmz prototip olarak
verilen IV numarali sekli dogru olarak tespit edebilmistir. A2'nin sekiller
tizerinde ytiriittiigii GM siirecini anlamak tizere IV numarali sekil {izerinde
kargilikli kenar uzunluklarmin esitligi ve paralelligi sorgulandiginda 6gren-
ciden “Karsilikli kenar uzunluklar: esittir hocam.” ve “Karsiliklt kenarlar1 birbirine
paralele de benziyor hocam.” seklinde yanit almnustir. Ogrencinin bu sekilden
yola cikarak kavramsal bilgisi sorgulandiginda mevcut bilgisinin kismen
yeterli oldugu goriilmiistiir. Ogrenci mevcut bilgisini kullanarak irdeledigi
I. ve I sekilleri dikdortgen olarak degerlendirememistir. Tiim bu bulgular-
dan 6grencinin GM stirecinde sekillerin kavramsal yontinii dikkate almadi-
g1 ve GM’sine prototip seklin baskin olarak etki ettigi soylenebilir. Buradan
da dgrencinin UGM gerceklegtiremedigi anlagilmistir.

Kare
Ogrencilerin kareyle ilgili kendilerine yoneltilen besinci ve altinci soru iize-
rine yrittiikleri muhakemeler neticesinde ka¢ numaral sekilleri kare ola-

rak smiflandirdiklar: Tablo 3'te verilmistir.

Tablo 3. Ogrencilerin kareyle ilgili sorulan sorulara verdikleri yamitlar

Ogrenci 5. Soru 6. Soru
U1 I I

02 I I

o1 1 I

Al v -V

A2 I I

U1, U2 ve Ol'in karenin kritik 6zelliklerini bildikleri goriilmiistiir. Og-
renciler tiim sekilleri kavramsal yonden irdelemeleri sonucu yalnz I. seklin
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kare olduguna, diger sekillerin de agilarmma veya kenarlarma ait dlgiilerin
birbirinden farkli olmas: sebebiyle kare olmadigina karar vermistir.

Ul’e 1. sekil gosterilerek bunun neden kare olmadig1 soruldugunda 6g-
renci “Ama hocam ashinda karenin tiim kenarlar1 ayni ve dik olmas: gerekiyor.
Bunun tiim kenarlar: ayn degil” seklinde cevap vermistir. Buradan 6grencinin
matematik dilini etkin olarak kullanamiyor olsa da kare 6zelinde yeterli
kavramsal bilgiye sahip oldugu ve bunu sekiller tizerindeki GM’sinde etkin
olarak kullanabildigi anlasilmistir. Benzer sekilde U2 de “Ama bunlarin hepsi
karenin ozelligini bulundurmuyor.” diyerek I numaral seklin disindakileri
kare olarak degerlendirmemistir. Yine O1'in de karenin kritik olan 6zellikle-
rini bildigi goriilmiistiir. Nitekim 6grencinin kare ile dikdortgen arasndaki
iliski hakkinda sahip oldugu anlayisin sorgulandig: bir soruda 6grenci “Or-
tak ozellikleri biitiin acilar: diktir. Farkli olan ozellik; karenin tiim kenarlar: esit,
dikdortgenin karsilikli kenarlar esittir.” seklinde bir ac¢iklama yapmustir. Bu
bulgulardan 6grencinin kare 6zelinde yiiriittiigii GM’sine kavramsal bilgi-
sinin kaynaklik ettigi anlagilmusgtir.

Kare 6zelinde ifade etmek gerekirse U1, U2 ve O1'in GM’lerini kavram
kontroliinde gerceklestirebildikleri, dolayisiyla UGM yapabildikleri anla-
silmugtir.

Al, I ve V numarali sekilleri A2 ise yalmz I numarali sekli kare olarak
degerlendirmistir. A1’in V numaral sekli kare olarak degerlendirmis olma-
smin gerekgesini anlamak icin oncelikle kare kavrami hakkindaki bilgisinin
yeterliligi anlagilmaya calisiimigtir. Ogrenciye “Peki I numarali sekle neden
karedir diyebiliyoruz” sorusu yoneltildiginde 6grenci “Kenarlar: kisa oldugu igin
olabilir mi hocam?” seklinde bir ifadeyle karsilik vermistir. Bunun iizerine
goriisme formundaki kareli zemine formda yer alan sekillerden daha kisa
kenar uzunluguna sahip olan bir dikdértgen (komsu kenarlarimn uzunlugu
sirastyla 1 br, 2 br olan) cizilerek bu sekil tizerinden 6grenciye bunun bir
kare olup olmadig1 sorulmustur. Ogrenci daha 6énce karenin kenarlarmin
uzunlugunun kisa olmasi gerektigini ifade etmesine ragmen bu seklin bir
kare olmadigm belirtmistir. Yani 6grencinin karsilikli olmayan kenarlarmmin
uzunlugu farkl olan bir dikdortgeni kare olarak kabul etmedigi gortilmiis-
tiir. Bunun tizerine 6grenciye “(Karenin) Bir i¢c agisimin olciisii kag derecedir?”
sorusu yoneltildiginde 6grenci cevabi bilmedigini ifade etmistir. Halbuki
karenin i¢ ac1 6lgtilerine iliskin bilgi, bir dortgenin kare olmasi icin belirleyici
olan 6zelliklerinden biridir. Ogrenci ile yapilan bu goriisme neticesinde kare
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hakkinda kavramsal bilgisinin yeterli olmadig1 anlagilmistir. Ogrenci, aklin-
daki prototip kare sekli (agilarmi dikkate almadan kenarlarinin uzunlugu
farkli olmayan dortgen karedir) ile formda verilen sekillerin uyumlulugunu
irdeleyerek GM yapmigtir. Ogrencinin bu sebeple V numarali sekli, kenarla-
rinmn uzunlugu birbirine esit olmasa da yakin olmasindan kare olarak kabul
ettigi diistintilmiistiir. Buradan 6grencinin kare 6zelinde UGM gerceklesti-
remedigi anlagilmistir.

Benzer sekilde A2'nin de kare hakkinda kavramsal bilgisinin yeterli ol-
madig1 anlagilmistir. Ogrenci yalniz I. seklin kare oldugunu dogru bir sekil-
de tespit edebilmis olmasina ve paralelkenarin 6zelliklerini (kismen) dogru
olarak bilmesine ragmen kare ile paralelkenarin hiyerarsik iliskisini irdeler-
ken kavramsal olarak bir degerlendirme yapmamuistir. Sonug olarak A2 ve
Alin kare hakkindaki GM’lerinin kavram kontroliinde gerceklesmedigi
anlasilmustir. Diger bir deyisle bu 6grenciler UGM gerceklestirememistir.

Ozetle, buraya kadar elde edilen tiim bulgulardan, iist ve orta diizey ba-
sar1 gosteren Ogrencilerin goriismede verilen geometrik sekillerin hangi
dortgen ailesine mensup oldugunu tespit ederlerken bazen sekil kontroliin-
de olsa da ¢ogunlukla kavram kontroliinde GM yapabildikleri anlagilmustir.
Ozellikle ogrencilerden Ul'in prototip sekil etkisinde GM yapma oranin
diger iki 6grenciye gore daha fazla oldugu tespit edilmistir. Bunun yaninda
bu ogrencilere, verdikleri cevaplarin gerekgeleri soruldugunda geometrik
sekiller {izerinde daha uzun siireli diiglinme firsat1 da bularak kavram kont-
roliinde GM yapabildikleri goriilmiistiir. Genel bir sonug olarak ifade etmek
gerekirse bu dgrenciler cogunlukla UGM yapabilmistir.

Alt diizey basar1 gosteren ogrencilerin GM’lerindeyse ¢ogunlukla sekil
etkisinin baskin oldugu, diger bir ifadeyle siirecte kavram kontroliiniin ye-
terli olmadigr gortilmiistiir. Bu 6grencilerin geometrik gekilleri kavramsal
acidan ele alma girisimleri de ya bilgi eksikliklerinden ya da bir takim kav-
ram yarulgilarindan kaynakli olarak basarisiz olmustur. Buradan, 6grencile-
rin sekil-kavram etkilesiminde kavram kontrollii bir yonetim sergileyeme-
melerine prototip sekil etkisinin baskinliginin ya da kavramsal bilgi eksikli-
ginin sebep oldugu anlagilmistir. Sonug olarak bu 6grenciler UGM gergek-
lestirememistir.
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Tartisma

Bu boliimde, mevcut ¢alismann bulgulari ile alan yazindaki ilgili ¢alismala-
rin bulgular tizerine bir tartisma ytirtitiilmistiir.

Alan yazin incelendiginde (farkli okul tiirti, siuf diizeyi veya basar se-
viyesindeki) 6grencilerin (Fischbein ve Nachlieli, 1998; Fujita, 2012; Giiven
ve Oztiirk, 2014; Giizeller, 2018; Karpuz vd., 2014; Mariotti, 1992; Ozkan ve
Bal, 2017; Ubuz, 2017; Ubuz ve Ustiin, 2004) ve 6gretmen adaylarimn (Erdo-
gan ve Dur, 2014; Horzum, 2018; Kozakh Ulger ve Taban Broutin, 2017;
Tirniiklii, Giindogdu Alayh ve Akkas, 2013) geometrik sekiller iizerindeki
muhakeme siireglerini ele alan bir¢ok ¢alismanin bulgulari ile bu ¢alismanin
bulgularmin paralellik gosterdigi anlagilmistir.

Karpuz vd. (2014) yaptiklar1 calismada 6grencilerin sekil iceren geometri
sorularmi ¢6zmede, sekil igermeyen sorulara gore daha basarili olduklarin
ve siklikla prototip sekil etkisinde kaldiklarm tespit etmiglerdir. Arastirma-
alar bu durumun temel sebeplerinden birinin kavramsal bilgi eksikligi ve
yanlishg1 oldugunu belirtmistir. Benzer olarak Horzum (2018) ve Tiirniiklii
vd. (2013) de 6gretmen adaylarmin bazi dortgenler icin kavram bilgisi ek-
sikligine (6rn. geometrik sekillere iligkin yanhs ya da eksik tanim yapma,
dogru tamum bilinmesine ragmen sekilleri hatali ¢cizme) ya da yanhshgmna
sahip olmalari, Ozkan ve Bal (2017) ise 6grencilerin dortgenler hakkinda
kavram yanilgilarma sahip olmalar1 sebebiyle kavramlar tizerinde diistiniir-
lerken prototip sekil etkisinde kaldiklarimi belirtmiglerdir. Alan yazindaki
calismalarin bulgularina benzer sekilde bu ¢alismada da alt diizey basariya
sahip 6grencilerin GM siireclerinde seklin baskin olarak etkisinin goriilme
sebepleri arasinda ogrencilerin temel geometrik kavramlar ve dortgenlerle
alakali kavramsal bilgi eksikliklerinin oldugu belirlenmistir. Bu ¢alismadaki
ogrencilerin de (cogunlukla alt diizey basariya sahip olanlar) prototip sekil
etkisinde kalarak GM yapma egiliminde olduklari belirlenmistir.

Giiven ve Oztiirk (2014) calismalarinda ogrencilerin geometrik sekilleri
smuflandirirken tek bir 6zelligine odaklandiklarimi (kenar ya da ag1), bu se-
beple seklin bicimsel 6zelliklerine gore karar verdiklerini belirlemislerdir.
Bu calismada da alt diizey basariya sahip ogrencilerin ¢ogunlukla verilen
dortgenlerin ag1 ve kenar Olgiilerinden en az birini dikkate almadan ya da
yalniz prototip sekiller ile 6grencilere sunulan dortgenlerin bigimsel olarak
benzer Ozelliklere sahip olup olmadigina bakarak smiflandirma yaptiklar
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belirlenmistir. Walcott, Mohr ve Kastberg (2009) yaptiklar1 ¢alismada, esnek
prototip imajina sahip olan 6grencilerin tanima dayali olmayan muhakeme-
lerinde paralelkenarla dikdortgeni aym olarak gordiiklerini belirlemislerdir.
Bu c¢alismada da tist diizey basar1 gosteren bir 6grencinin verilen sekiller
arasindan paralelkenar olanlar1 tespit ederken kare ve dikdortgen olarak
verilen sekillerin kenar ya da ac Olgiilerini manipiile ederek paralelkenara
dontistiirtilebilecegini ifade etmis olmasi kavram kontroliinde olmayan
esnek bir prototip imajina sahip olabilecegine isaret etmektedir.

Alan yazinda 6grencilerin basar1 seviyesi arttikga kavramsal bilgiye bas-
vurma oranin arttig1 (Fischbein ve Nachlieli, 1998), bununla birlikte mate-
matikte farkli basar1 seviyesine sahip her 6grencinin GM siirecinde prototip
sekillerin etkisinde kalabildigi (Fujita, 2012; Ubuz ve Ustiin, 2004) sonuglart
ile karsilagilmistir. Ayrica 6grencilerin geometrik bir sekil iizerinde sekil ile
kavram iligkisini organize ettigi muhakeme siirecinde zihinsel kirilganliklar
yasayabilecegi (Fischbein, 1993) belirtilmektedir. Bu calismada da akademik
olarak Al ve A2ye gére daha basarili olduklar tespit edilen U1, U2 ve
Ol’in daha fazla UGM yapabildikleri tespit edilmistir. Buna karsin bu 6g-
rencilerin de zaman zaman prototip sekil etkisinde kalarak GM yaptiklar1 ve
muhakeme siirecinde prototip sekil ile kavram arasmnda zihinsel gelgitler
yasadiklari tespit edilmistir.

Ozet olarak ifade etmek gerekirse, alan yazinda yapilan ilgili galismala-
rin bulgulart ile bu ¢alismanin bulgulari