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Dear Readers,

We are delighted to present you the March 2021 issue of the Journal of Limitless
Education and Research.

Our journal has been published continually by the Limitless Education and Research
Association (SEAD) since 2016. The aim of our journal is to publish theoretical and applied
studies in the field of education and research, to share scientific information at national
and international level, create an environment for the production of new information,
announce innovations and thereby contribute to scientific production in our country. For
this purpose, priority is given to qualified research and review publications in our Journal.

In our journal, the Editorial Board, the Scientific Committee, and the Referee Board
members, who meticulously evaluate the manuscripts, are formed by academics that are
prestigious experts in their field. Our journal that is strengthened much more with the
priceless contributions of the scientists who serve on the boards, authors and you readers,
continues to be published without compromising its academic quality.

The Journal of Limitless Education and Research is published three times a year,
scanned in various national and international indexes, and it receives numerous citations.
Our journal, which had a SOBIAD impact factor of 0.3 in 2019, will be published both in
Turkish and English languages as of this issue. Thus, it is aimed at reaching wider audience.

We wish our journal to contribute to the scientific field, and acknowledge all
editors, authors and referees who contributed to its preparation. With our best regards.

LIMITLESS EDUCATION AND RESEARCH ASSOCIATION
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Sevgili Okurlar,

Sizlere Simirsiz Egitim ve Arastirma Dergisinin Mart 2021 sayisin1 sunmaktan biiyiik
mutluluk duyuyoruz.

Dergimiz, Sinirsiz Egitim ve Arastirma Dernegi tarafindan 2016 yilindan bu yana
kesintisiz olarak yayinlanmaktadir. Amacimiz, egitim ve arastirma alanindaki kuramsal ve
uygulamali calismalan yayinlamak, bilimsel bilgileri ulusal ve uluslararasi duzeyde
paylasmak, yeni bilgiler uretilmesine ortam hazirlamak, yenilikleri duyurmak ve boylece
ulkemizdeki bilimsel Uiretime katki saglamaktir. Bu amacla Dergimizde nitelikli arastirma
ve derleme yayinlarina oncelik verilmektedir.

Dergimizin Editor Kurulu, Bilim Kurulu ve yayinlan titizlikle degerlendiren Hakem
Kurulu uyeleri alanminda uzman akademisyenlerden olusmaktadir. Kurullarda gorev yapan
bilim insanlan, yazarlar ve siz okurlarin degerli katkilariyla her sayida biraz daha giiclenen
Dergimiz, akademik kalitesinden odun vermeden yayin hayatini sirdirmektedir.

Sinirsiz Egitim ve Arastirma Dergisi yilda iic say1 olarak yayinlanmakta, cesitli ulusal
ve uluslararas1 duzeydeki indekslerde taranmakta, cok sayida atif almaktadir. 2019 yili
SOBIAD etki faktorii 0,3 olan Dergimiz, artik hem Tiirkce hem de ingilizce
yayinlanmaktadir. Boylece daha genis bir okur kitlesine ulasilmaya calisilmaktadir.

Dergimizin bilimsel alana katkilar getirmesini diliyor, hazirlanmasinda emegi gecen
butun editor, yazar ve hakemlere tesekkir ediyoruz. Saygilarimizla.

SINIRSIZ EGITIM VE ARASTIRMA DERNEGI




Sinirsiz EGitim ve Arastirma Dergisi, Cilt 6, Say1 1

The Journal of Limitless Education and Research, Volume 6, Issue 1

TABLE OF CONTENTS
ICINDEKILER

Article Type: Review
Makale Tiirii: Derleme

Todd Alan PRICE

Blended Learning and the Videoconferencing Modality for the Teaching and

Learning Doctoral Candidate 1-10
Article Type: Researh Article
Makale Tiirii: Arastirma
Firdevs GUNES
Riddles for Kids
11-40

Cocuk Bilmeceleri
ibrahim Halil YURDAKAL, Ayse YURDAKAL

First Reading and Writing Teaching in Turkish Teaching Programs Between 1924-
1981 41-77
1924-1981 Arasi Tirkce Ogretim Programlarinda ilk Okuma Yazma Ogretimi

Nevin AKKAYA, Buse GULLU, Esra OZDEN

Educational Messages and Effective Communication Factors in Children's
Literature Works 78-118

Cocuk Edebiyati Eserlerinde Yer Alan Egitsel iletiler ve Etkili iletisim Unsurlar
Osman SONER, Hazel DURU

An Investigation into the Articles Published in Turkish Psychological Counseling
and Guidance Journal Between 1990-2019 in Terms of Various Factors

Turk Psikolojik Danisma ve Rehberlik Dergisinde 1990-2019 Yillari Arasinda
Yayinlanan Makalelerin Cesitli Faktorler Acisindan Incelenmesi

119-151

Emine TEPE, Giilden TUM

The Reflection of Basic Principles in Course Books for Teaching Turkish as a
Foreign Language 152-178

Temel ilkelerin Yabanci Dil Olarak Tiirkce Ogretimi Ders Kitaplarindaki Yansimasi




C\Sezzer

The Journal of Limitless Education and Research
Volume 6, Issue 1

DOI: 10.29250/sead.866425

Posted Date Article Type Acceptance Date
22.01.2021 Review 15.03.2021

Blended Learning and the Videoconferencing Modality for
the Teaching and Learning Doctoral Candidate

Prof. Dr. Todd Alan PRICE, National-Louis University, USA, TPrice@nl.edu

Abstract: This paper simply documents the changes to a foundations course for teaching
and learning doctoral candidates at a Midwest university, required due to the recent pandemic
conditions and subsequent healthcare precautions. The main change to this already blended
modality course, Critical Policy Analysis, involved modifying three face-to-face (F2F), in person
sessions, essentially transforming them into three videoconferencing sessions using the ZOOM
application. My reflection provides what can only be considered to be a discussion of very basic
findings, but amongst those findings are that digital tools often appear to ‘work’ very seamlessly
and hence exceed our collective expectations. The breakout sessions structured into the course,
for example, provided a real-time experience comparable in most ways to small group
discussions held previously when the course was offered in a physical classroom. However, some
of the students struggled with the online portion of the class (course modules, with electronic
reserve readings, discussion posts, and crafting a white paper/report, all online) and felt at times
less than proficient working online. A few indicated preference for classes in person.

Also included in this paper are some of my observations as a long-time online instructor
and researcher in the educational communications technology field. | argue that this latest
iteration of blended learning is here to stay, and that this change will pose both promise and
peril for education in the years ahead.

Keywords: Education, blended learning, videoconferencing

Cited in: Price, T. A. (2011). Blended learning and the videoconferencing modality for the teaching and learning
doctoral candidate. The Journal of Limitless Education and Research, Sinirsiz E§itim ve Arastirma Dergisi, 6(1), 1-10.
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1. Introduction

During the summer of 2020, my doctoral course, Critical Policy Analysis, was required to
go entirely virtual. The pandemic that had swept the nation created a new challenge for higher
education, as well as K-12 public education that had come to a “hard stop”. Fortunately, my
university was prepared for such an eventuality as we had already become early adopters of the
videoconferencing technology and frequent users of one such application, ZOOM, for nearly all
of our meetings. Furthermore, our faculty in the Teaching and Learning doctoral program had
already committed to designing our courses for blended learning, meaning that a portion of the
coursework would be held in real time/synchronous face to face (F2F), and another portion
would be convened in an asynchronous manner using online modules. The main adjustment this
summer, therefore, was to maintain the synchronicity real time modality of F2F instruction by

converting to a ZOOM or video conference format.

This essay describes some of findings from that exercise, to convert the synchronous F2F
modality to a still synchronous videoconference modality for three sessions. Further, | offer an
historical perspective concerning the rapidly changing nature of education due to both the
pandemic, but even more significantly due to already-in-motion changes in educational
communications technology as a social construction. | assert that society itself has already made
its move to virtual learning and thus this current move to virtual learning appears to be an
‘inevitable’ eventuality. | will argue, however, that nothing is inevitable when it comes to human
agency and the decision to invest. For example, untold billions of dollars into the movement of
education online, could equally have been employed in an investment in students and schools
and teachers for the last several decades, which might have, one could easily speculate, all but
eliminate the so-called achievement gap by providing the necessary resources to close the more
important “opportunity gap” that communities experience today when it comes to access to

education.

| also argue that the movement to all social activity including, of course, education
online, has equal parts promise and peril. | describe this cultural phenomena as virtuality and

virality.

This essay is further inspired by my current publication, “As the Virtual Dust Settles
looking Back at and Beyond AAACS 2020”, which speaks to the virtual as a qualitatively different

phenomenon needing further scrutiny, discussion, and reflection by serious researcher

2 The Journal of Limitless Education and Research, 5 (3), 1-10
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practitioners. If we are collectively moving toward the truly educated society, we will need to

make these technologies available for all, and become proficient in using them.
1.1. Background: From Information Superhighway to The Cloud

It is necessary to provide some kind of historical context to get a handle on the current
moment, which might seem so radically different from the past. There is a rich, historical
background to the ‘golden age’ of technology infusion into society as well as technology
integration into education; powerful insights might be drawn from naming here just a few:
Technics and Civilization (1934) by Lewis Mumford, and Forces of Production by David E. Noble
(1984). To summarize these vast tomes is beyond this paper, but suffice it to say there are a few
incredibly important and complimentary insights to this paper that bear repeating. The first
meta-observation from Mumford, very roughly summarized, is that the technology tool
emblazoned by the mechanical clock did not cause humans to become more orderly, rather,
humans discipline themselves, had indeed over time already opted to make themselves dance
to the rhythms of the modern age. This social construction initiated by humans made the
mechanical clock appear to be necessary, replacing the sun dial. Additionally, the second
observation made by critical theorist David Noble is that technology is not even a tool per se,
nor does ‘it" merely evolve of its own accord. Rather, technology is a reflection of human
interventionism into, and creation of, the very social conditions that make certain instrumental
tools and processes (ways of doing work for example) dominant. As a result, technology tools

that are created and subsequently deployed are an effect, not a cause.

A more contemporary version of these observations calls into question the very idea
that technology is an ever greater tool and/or a more sophisticated set of tools. Technology as
reified, reduced to such an idea doesn’t work because the tools themselves do not fit perfectly
into the purpose they were supposedly intended for. It would have been very hard, for example,
to have once imagined a future where the telephone would be used primarily to send text

messages.

Ultimately, insights such as these from serious historians like Mumford and Noble
imagine technology not as a tool or product, and more as a reflection of the evolving human
condition that makes certain applications seem ubiquitious. Their insights were specific and
brilliant then and no less relevant now in the late 20th century with the advent of the
“information superhighway” and in the 21st century with the reliance on WIFI and “the Cloud”.

My own life-long scholarship has spoken of the promise and pitfall in “Wiring the World” (Price,
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2000). The point being made here is as follows: every speedier, larger and more powerful
technology development is followed by certain already pre-formed purposes behind their use.
For example, if schools are deemed inefficient, technology tools are already assumed to be more
efficient, hence a built-in justification is already available to call for their usage. One idea is that
technology tools are more efficient than human calculation and judgement. Mumford, Noble,
and myself speak consistently on these issues, providing a critical analysis of the usage of
technology discourse past to technology discourse present and speculate over what are
potential problems for the future. This paper provides simply a practitioner view taken from one

|II

course that was required to go “virtual” for one term at a Midwest university using the

videoconference to replace F2F learning.
2. Method

As befits the format for this journal, | am keen to point out the unique conditions under
which this inquiry, this small-scale study emerged. First this is entirely a qualitative study in as
that it is not replicable nor generalizeable to a larger population. That being said, the anecdotes
are rather interesting and generative of needed discussion as curriculum moves online. Second,
neither the students nor the instructor were able to choose the videoconferencing conditions,
rather, faculty at large in consultation with the administration opted to keep the university
‘open’ by relying on videoconferencing to replace face-to-face learning. As a consequence, the
students were not solicited to partake in a study, however, they were required (as university
policy) to evaluate the course, infused with videoconferencing technology as it were. Thus this
study conforms more with the conditions of an inquiry with anecdotes rather than a peer
reviewed research project with generlizeable results. Still, | maintain, this type of close to the
classroom work opens up the possibility of significant research into the field of blended learning,

curriculum and instructional design, but that is for another paper.

Critical Policy Analysis is a required foundations course in the Teaching and Learning,
EDD. This course has gone through several iterations, meaning that it has undergone curriculum
revision and instructional design as has the Teaching and Learning, EDD program itself. In
essence, the course is designed to be offered through blended learning with online modules for
the asynchronous portion of the class, and synchronous or real-time F2F sessions held at our

Chicago campus.
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The course has significant asynchronous online work using a range of assignments,
activities, and resources to help students become more critical analysts of policy. The course

description | provide is as follow:

This course is designed to provide the participant with an improved
understanding of educational policy, policy discourses, and critical policy
analysis, particularly the analysis of policy ideology, politics, and policy
consequences. Students will be given opportunities to analyze and critique
educational policy from their chosen field (e.g., curriculum, special education,
teacher education, literacy, leadership); critique policy making in action; develop
a scholarly stance toward policy analysis; recognize the connections between
justice, social action, policy, and practice; and formulate ideas and strategies for
being policy change-agents in their chosen field of education.

The course is set up with a series of modules that contain, respectively, the assignments,
activities, and resources. The primary activity is of course the discussion where students respond
to a prompt following the reading and at time a recorded lecture or presentation that is available

as a video stream.

An example of how the asynchronous course format “works” is provided. Students in
this instance were asked to read two articles: (Lakoff, 2014), Don't think of an elephant! Know
your values and frame the debate and (Smith, Fey, & Heinecke, 2004/2014), Political spectacle
and the fate of American schools. Furthermore, they were asked to “identify characteristics”,

and respond to one of the questions to create a discussion post. See below:

3. Discussion/reflection

In this discussion post, the idea is to draw from the readings some of your personal and

professional reflections concerning the topics for this module. For this module, please
Identify characteristics of
o Ambiguity in policy making
o Specificity in framing policy

The following are a few questions you could use to build your reflection. You are also at
liberty to create your own question, or present your own observations in referencing the

materials for the entire module.
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Sample question: Smith outlines something called "symbolic policy" in contrast to
"instrumental policy"; what are the differences and what are the implications for understanding

the characteristics of policy?

Sample question: Lakoff speaks of frames and how these are used to convey meaning
and draw in support for policy agendas. Admittedly, he makes a big distinction between
“conservative" and "progressive" frames. What are they? How does he use, for example, the

family to explain their differences?

Respond to at least two classmates' initial posts and follow up on the responses to your

own initial posts.

The asynchronous portion of the course proceeded exactly as previously planned, with
students engaged with the readings and prompts to craft their discussion post, reply and

respond to others.

The major change to the course was in the usage of ZOOM videoconferencing to replace
the F2F sessions. | will describe one of the lesson examples that was made possible due to the
intentional usage of a virtual synchronous session: the invited guest speaker. Each session with
the lecturer, whether myself, the two senior scholars, or the medical doctor translated (with the

breakout sessions) roughly three hours in total (which comprised the morning session).
Face to Face (F2F) Sessions

As the lead instructor and course designer, | started first F2F session as a lecturer and
scheduled the next two F2F sessions with invited guest speakers. The F2F sessions were as

follows: Policy roles, Democratic education, and Virology, immunology, and pandemics.

Policy roles was the theme of our first presentation F2F meeting. During this session |
provided the students with a broad overview of the educational policy studies as a field,
describing different roles or “hats” the students might wear on their journey to engage with
policy and practice. The union organizer, the thought leader, the lobbyist, the elected official
represent these different hats, and the students were encouraged to consider each, what role

they play now, and what role they might aspire to play in the future.

Democratic education was the second presentation during our second F2F meeting by
two senior scholars in curriculum theory. In this session, the two senior scholars presented the
students with information concerning “developmental pathways” to a more humane, social just,
and deliberative democratic conversation. These scholars have been working on developing
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these ideas for a popular medium, such as newspapers and magazines in order to help provide
a means for our citizenry to have conversations that are generative instead of divisive. | opted
to have them provide this information and then to have breakout sessions where the students

could engage in conversation as modeled by the two scholars.

One of the invited guest speakers struggled with the technology and we needed to wait
until he was able to turn up the volume on his microphone. It was a struggle to listen but the
other invited guest speaker compensated by filling the parts that were hard to understand.
Nonetheless, what was successful concerning the presentation was the used of prepared notes

concerning dialogue and deliberation and this was modeled in the breakout sessions.

Virology, immunology, and pandemics was the third presentation provided during our
third F2F meeting by a medical doctor, researcher, and former classroom teacher for one of our
classes. In this class, students were made aware of the provided information concerning viruses
in general and the COVID-19 in particular. Highlighted was how this virus compared with viruses
of the past. The doctor presented also how popular culture stories like “Contagion” and/or
“World War Z” provided some context, even if dramatically so, to real questions for
consideration, including viral transmission, vaccines, and cures. Again, the process followed with
the presentation of the theme and having students go into breakout sessions where the students
could engage in conversation with the selected scholars and myself and another colleagues as

discussants to facilitate the conversation.
4. Findings

One measure of the success in conveying course goals for our university is the IDEA
protocol. This protocol I'm well versed in and can speak to by providing a summary evaluation
of teaching effectiveness. There are three quantitative measures: summary, progress on
relevant objectives, and ratings of summative questions. In each of these areas, my course was
rated highly with, respectively, scores of 4.5, 4.3, and 4.7 out of 5 possible points. Another major

measure was qualitative. Captured below are the anonymous comments:

o The class inspired me to work and think beyond the norm, and to see

opportunities to help others through policy making. | enjoyed the course immensely.

. Dr. Price is a brilliant and caring man. | believe [however] that this course
would've benefitted from fewer modules and more in-depth discussion. We never fully discussed

anything because it felt as though all of the work was a goal post to meet, not information to
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gain. | do not believe that NLU has fully adjusted to the reality of the pandemic and virtual

learning and this course, though full of excellent information, demonstrated that.

o The instructor was well versed in the subject matter. The course provided me
with the information needed to understand the policy, how policy has a direct effect on public

education, and how advocacy can change policy.

o Dr. Price . . . organized excellent online classes via ZOOM. He is knowledgeable,
and he has a high mastery of the course. Dr. Price is a good listener, and he provides the best
responses to the questions. He is always available to talk to his students, and he replies with
prompt emails. He gives feedback on courses on time. Dr. Price is very active in responding to
students' discussions post every week. He [engaged] the student in group activities, and then he
invited different teachers [into] our class to teach for various topics, and | learned a lot from

those visitors [the invited guest speakers]. He encouraged me to work hard.

o Too much content for the amount of time not enough explanation on the final

and major graded assignments

. This was a wonderful course. Dr. Price did a really nice job of relating the content
to real life situations. Every assignment was educational and connected to the real world, and
the diversity of the class made it more valuable. The in person (on ZOOM videoconferencing)

classes were long, but worth it, especially with the breakout room work.
5. Discussion

The feedback provided by the students provided several insights. One, the quantitative
scores indicated that the students valued the course and acknowledged its importance to their
program and learning. The design of the course seems to make sense to the students and they

found the objectives and overarching goals to be understandable.

In responding to the qualitative feedback there are several different takeaways.
Examining the first comments, the class inspired me to work and think beyond the norm, and to
see opportunities to help others through policy making, and the course provided me with the
information needed to understand the policy and how policy has a direct effect on public
education and how advocacy can change policy. These comments indicated that students
understood that the course was intended to empower their own ability to inform policy as
advocates, irrespective of the modality used (this course was previously offered with three F2F

in person sessions; over Summer 2020, that was as stated replaced through videoconferencing.)
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Other comments indicated an appreciation of my own teaching skill and responsiveness

to them in this online, virtual videoconferencing course. Crucial often to the students’ success is
the need or feeling of being seen and heard in online courses. This calls for regular “feedback”.
A student remarked: Dr. Price is very active in responding to students' discussions post every
week. The same student recognized the strategy of the invited guest speakers and breakout
sessions as beneficial: He [engaged] the student in group activities, and then he invited different
teachers [into] our class to teach for various topics, and I learned a lot from those visitors [invited
guest speakers]. To reiterate, moving to videoconferencing allowed for these invited guest
speakers to join our class even from distant locations. It would have been unlikely to have been
able to have brought them to the in person class to speak (although one of the invited guest

speakers had indeed visited my class before).

A second comment reflected a need for more discussion but less content: / believe that
this course would've benefitted from fewer modules and more in-depth discussion. This is a not
infrequent reflection. Courses that are convened with an online component require no less work
than the same hours, same amount of reading, and actually more discussion work (because a
student must write down their thoughts) than in a F2F in person class. It is not unusual for

students to find the online component to be more work in general.

Another student seemed to echo this feeling Too much content for the amount of time
not enough explanation on the final and major graded assignments. One of the changes to the
course next year does indeed respond to the feeling among some students that they need more
time to complete the final project. To that end we have opted to lengthen the course from a 6-
week term, to an 8-week term, providing additional online, asynchronous time and maintaining
the same 3 synchronous sessions. We are not yet certain of whether we will return to the F2F in
person sessions or continue with the ZOOM videoconferencing. Either way, the content and

curriculum of the course is consistent across both modalities.

A final comment related directly to the usage of the invited guest speakers and
alignment with real topics of concern at the timing of our course: every assignment was
educational and connected to the real world, and the diversity of the class made it more valuable.

The in person (on ZOOM) classes were long, but worth it, especially with the breakout room work.
6. Conclusion

To be certain, we were able to engage with extremely difficult topics during this summer

and the feeling was that, although we needed to adapt quickly and intentionally, overall, the
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course was deemed a success. The future will involve even more experimentation and
implementation with the ZOOM videoconferencing in order to bring in scholars and
practitioners from abroad as well as to save on time, resources, and energy expended in making
these classes available for our hard working and stressed students. We faculty in our doctoral
program find the technology available to be instrumental and critical, and hope that it remains

educational for all of our students in the years ahead.
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1. Introduction

Children are the future of a society. The way to guide the future and raise individuals
well is realized through quality education. Thus, it is tried to help children gain various skills from
early ages. Language, mental, social, and emotional skills are the most significant skills to be
acquired. In this process, basic skills such as reading, writing, and calculation are prioritized. It is
difficult to develop skills such as thinking, understanding, guessing, questioning, and problem
solving without acquiring basic skills. Therefore, language skills and mental skills are handled

together and each one is emphasized equally.

Various educational approaches and models are used so as to develop students' basic
skills and prepare them for the future. Among these, the mostly adored one by children is the
"Learning through Play". In this approach, learning and entertainment activities are intertwined,
and many educational games are used so that students’ learning could be effective and
permenant. Educational games are divided into two groups as physical and mental.
Mental/cognitive games are mostly used in lessons and they are listed as riddles, puzzles, and

numeracy. Among all, riddles have a distinctive place and importance.

Riddles are a verbal activity children play with much enthusiasm. They improve
attention and prediction skills. This activity has been perceived as entertainment for years and
received no attention for educational practices. Accordingly, riddles were neglected in the
curricula and textbooks. Nevertheless, this understanding has gradually changed. It is
recommended to use educational games in modern educational approaches to ensure active
learning in the classroom. In the same vein, experts such as Jean Piaget, Lev Vygotsky and
Jérome Bruner explain that play is very effective in children's language, mental, social, and
physical development. Thus, in many countries, games such as riddles and puzzles are
emphasized within the framework of learning through games. With these practices, students'

success is expected to increase (Glines, 2020, 2015, p. 775).

Riddles in schools are utilized twofold: education and gamification. With riddles,
students are expected to improve their language, mental, and social skills; to draw their
attention to activities in the classroom; and to realize active learning. In addition, they are used
to improve students' skills such as searching sources, discovering new information, questioning,
inferring, predicting, and communicating effectively. Moreover, riddles significantly contribute
to the development of basic skills such as reading, writing, and comprehension in the primary

teaching process of reading and writing.
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In our country, riddles have a long and rich history and rooted tradition. We have riddles

that have survived from ancient times and are still kept unchanged. Turkish riddles, usually with
two or four lyrics and rhymes, are a very rich source in terms of education. These are passed
down from one generation to another, thus, becoming an important cultural treasure. It is also
important to note that some riddles undergo minor changes. Also, especially with developing
technologies, new riddles come to the fore. These are still considered an enjoyable game for the
whole family in most homes on long winter nights. Although there are various types of riddles

in our culture, this study merely focuses on riddles for kids.
1.1 What are Riddles?

Riddles are a game used by children, teenagers and adults to spend joyful time, have
fun, chat, communicate, and interact with each other in daily life. It appears as an entertainment
tool for the whole family allowing them to spend a good time on long winter nights. Today, these
events are replaced by mass media. The riddles are defined in the Current Turkish Dictionary by
the Association of Turkish Language (TDK) as "the game, the enigma that leaves the listener or
the reader to find out what the thing is, without mentioning the name of something, implicitly

saying its qualities" (TDK, 2020).

When foreign sources are examined, riddles are observed to have a place as mental
activities for cognitive skills. In the Larousse Dictionary, riddles are described as “mind game to
find something vague and implicit by thinking” (Larousse, 2020). In some sources, it is explained
“small forms of poems aimed at finding something by thinking about the various features which
are given". Based on these, the puzzle-denoted riddles can be defined as "a mind game to find

an entity or object whose qualities are implicitly described."

Riddles are a fun and an educational activity played in groups, questioned, and whose
answers are found by searching. Riddles arouse students’ curiosity, lead to thinking, and help to
develop language, mental, and social skills. The basic items and everyday objects given in the
puzzle are a means of rethinking the world and reinventing it. Riddles indicate the diversity in
the world, highlighting it with language and abstract signs. Due to gaining all these features, they

have entered the education process and textbooks.
1.2 Basic Features of Riddles

Riddles have various features in terms of style, content, genre, and structure. They focus

on being in quarterly verses in terms of form and sound features, while they focus on types of
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clues, descriptions and meaning, question and answer relationship in terms of content. Riddles
are handled as being simple, complex and sequentially ordered in terms of genre and structure

as described in detail below.

Riddles consist of two basic elements: "question" and "answer". The question is the
most important part. In order to find the correct answer, various features and clues are given in
the question sentence of the riddles (Kéngads-Maranda, 1969,2018). These are the basic features
of items such as objects, animals, plants, fruits, and nature around us, and are presented in the
riddles. The reader or listener is expected to focus their attention on the clues given and reflect
on them. Otherwise, it is difficult to find the correct answer. For this reason, there are various
clues, signs or features about the object or entity whose answer is sought in the question part

of the riddles. The riddles are completed by combining these items with the correct answer.

In terms of form or shape, riddles consist of short, fluent, and rhythmically articulated
words, sometimes repeated one after another. It is usually said in a poetic form in lyrics or
verses. Even if the main logic of the riddles consists of one question and one answer, it is
unexpressed in the question sentence. In other words, riddles are unwritten as a question
sentence, rather a single sentence, a verses or quatrains. They resemble a tongue twister in
form; they are spoken and written like a tongue twister. However, unlike tongue twisters, riddles
are presented in a way they describe various objects through exaggerating some items and

inverting or modifying similes.

Riddles have strong sound similarities between letters, syllables, and words. These are
composed of close or opposite sounds, repetition of syllables and words, and sound like poetry.
Some sound similarities are in the rhyme or repeated word after the rhyme in position. For
instance, the riddle, “Nar tanesi, nur tanesi, diinyanin bir tanesi (ay)”, literally meaning ‘It is
pomegranate aril, saintly light beam, and the only one/sweetheart in the world’, refers to ‘the
Moon’; the riddle “Kirmizidir agilir, kokulari sagilir( gil)”, means ‘It is the red that blooms, it
scents all around.” is ‘rose’. The other riddle of “Arsin ayakli, burma biyikli (tavsan)” refers to ‘It
(nar)” could be literally explained as articulation such as tongue twister ‘It is the Fini fini cup,
filled with coral’ and referred as ‘pomegranate’. The last example which is given in “ince ince dil
beni, haydi kimim bil beni (ekmek)” refers to the statement of ‘Slice me thinly, and know who |
am’ refers to ‘bread’, and so on. These features enable the riddles to be expressed/articulated

fluently, easily to learn and remember, thus, improve language skills.
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Riddles contain various clues and similes as content. When clues are considered, three

types of clues are observed to be used. These are listed as the physical characteristics of the
correct answer, how and where they are used, how they are produced and their process of
production. For example, in the riddle “Sekere benzer tadi yok, gokte ugar kanadi yok (kar),
literally meaning "It looks like sugar yet has no taste, it flies in the sky yet has no wings (denoting
‘snow’)," physical properties are included as a clue. The one of "Gozlerime takarim diinyaya
bakarim (gozliik)”, meaning “I put them on my eyes, | look at the world ‘eye-glasses’ is about
how the hint is used in the riddle. In the riddle “Tarlada biter, makine biiker, sabah aksam elimi
oper (havlu), means "It springs up in the field, the machine bends it, and it kisses my hand in the
morning and evening ‘towel’" reveals the production process or how it is produced as a clue.
The expression of the clues is sometimes done in a word game, sometimes in a logic game and
sometimes in contrast situations. The sample of the riddle, “Karsidan baktim bir tas, yanina
gittim dort ayak bir bas (kaplumbaga).” literally meaning "I looked at something at the far
distance, it were a stone, | went nearer, it were a four-footed and one-headed one ‘turtle’."

revealed a contrasting situation in the riddle.

In riddles, various descriptions reveal logical connections between questions and
answers and provide hints to find the correct answer. The purpose of the description is to enable
objects or entity answers sought so that they could be visualized in the mind of readers or
listeners. Riddle descriptions can be explicit or implicit, and true or misleading. In explicit
descriptions, the properties of the entity or objects are conveyed as they are. For example, an
explanatory description is made in the riddle of “Siril siril eder, durmadan gider (dere)” that

”m

means "It splashes (siril siril), runs constantly ‘stream’". The characteristics of the sought answer
are clearly and directly given in reality. Some depictions use hidden, misleading or distracting
expressions as given in the riddle of “Alti mermer, Usti mermer; icinde biilbil 6ter (agiz)” that

denotes "The bottom is marble, the top is marble; the nightingale sings inside ‘mouth’ ".

Regarding meaning(s), riddles are seen to be meaningful, have logical integrity and
consistency. Tips and descriptions of the correct answer are given based on logical relationships.
These are generally common meanings accepted by the society. Riddles are based on concrete
meanings since the items which are described in the riddle or the objects envisioned in our
minds are concrete. The words used have basic, lateral and implicit meanings as indicated in the
given examples of the riddles: “Yazin giyinir, kisin soyunur (agag)” means “He dresses in
summers, he gets undressed in winters ‘tree’”; “Bir sapl1 var, yiiz topu var (Gzlim)” means “It has

a stem and a hundred balls ‘grapes’; “Benim bir kizim var, kat kat ceyizi var (lahana)” means “I
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have a daughter, and she has a dowry in layers ‘cabbage”. (Henceforth, the riddles are merely

given in literally meaning).

In terms of structure, it is seen that there are various structures in riddles. These are
called simple structured riddles, complex riddles, and serial riddles (Kéngds-Maranda,
1969,2018). Simple structured riddles contain a feature or a clue with only one correct answer.
For example, "He sees everything; he cannot see himself (eye)". Complex riddles consist of
multiple features or clues, presented in long sentences, lines or verses. For example, “I ate grass,
| gained meat; | drank water, | gained milk. Open the door Fatmacik, |, the four-legged one, came
‘sheep’”. Series riddles contain various features or clues, but the riddles have more than one
answer. Replies of the riddles are given in lists. For example, ‘Tick, tick on the mountain; ell-

footed, twisted-whispers (axe, fish, rabbit, so on)’. Riddle types are given below.
2. Types of Riddles

There are many riddles for children and adults in our country. Some classifications are
made because of their wide range and diversity. Traditional and modern riddles, local and
cultural riddles, concrete and abstract riddles, easy and difficult riddles and so on. Traditional
riddles are generations-passed riddles with literary and cultural characteristics. Modern riddles
have been common riddles conversed among young people in recent years. These riddles,
mostly based on word games, are short and come in the form of question sentences as given

below:
- Why do elephants wear glasses? (not to be recognized),
- What is a horse in pajamas called? (giraffe),

- Which vineyard does not grow grapes? (in shoelace) *vineyard and lace have identical

word having different meanings in Turkish).

Local riddles are the ones commonly used in certain regions and contain cultural
features. Thus, these might be unknown by others. However, concrete and abstract riddles are

determined from the specific answer of the riddle.

A common and rich resource for riddles is the riddles for kids. Most of these consist of
similar and contrast sounds that children articulate easily, and they include syllable and word
repetitions. They sound fine like poetry as they have been recited for years and passed down
over generations. In the same vein, it is aimed to find the correct answer by giving various clues.
In the past, children's riddles were regarded as a game tool and had limited space in education.
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Currently, attention has been drawn to the educational aspect of the riddles, and they appear
to be utilized in the education process because of being an activity that children love and play
with pleasure. Therefore, it is important to select riddles carefully. Also, their educational aspect
should be highlighted, and students' language, mental and social skills should be developed

through them.

Children's riddles are a very rich and important resource in our country. These are
grouped under the titles such as the answers of the riddles and their classification ranging from
living and non-living, concrete and abstract, human, animal, plant, numerical, thematic, fluent
and rhythmic, to game, nature and environmental riddles. Types of children's riddles are

displayed in Table 1 below.

Table 1.
The Riddles for Kids

Riddles for Kids

Living being Non-living/inanimate
Human Animal Plant Concrete Abstract
Body Domestic Wild Edible Inedible  Cultural  Natural Concepts
Head Chicken  Snake Apple Tree Education Sun Sleep
Tooth Sheep Fox  Pomegranate Flower Toys Moon Dream
Eye Cow Lion Strawberry Grass Things Cloud Love

AsseeninTable 1, children's riddles vary greatly. These are divided into two main groups
as living and non-living. Riddles about living beings are divided into subgroups such as humans,

animals, and plants. Riddles about inanimate items include the concrete and abstract titles.

2.1. Riddles about Living-beings: These are riddles related to entities and elements that
children see in their immediate environment. They are divided into species such as humans,
animals, and plants. Riddles on people are mostly about body organs. Riddles on animals are

divided into domestic or wild, whereas plants are edible or inedible in classification.

a. Riddles about body: These are used to draw children's attention to organs such as
mouth, eyes, teeth and head. Some examples (henceforth, italics indicate the literally meanings

of the Turkish versions with their answers) are given as follows:
1. Two spoons stuck to the wall ‘ear’.
2. The bottom is marble, the top is marble, inside the nightingale crow ‘mouth’

3. The tiny grocer swallows the earth ‘mouth’.
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4. He sees everything, yet cannot see himself ‘eye’.
5. We were us, thirty-two girls. We were crushed, shrunk, lined up on two walls ‘teeth’.

6. Seven-hole mallet; he who doesn't know it is the fool ‘head, 1 mouth, 2 eyes, 2

nostrils, 2 ears’.

b. Animal riddles: These are riddles addressing to children's love for and interest in
animals. The characteristics of various domestic and wild animals are given in short sentences.
They generally concern animals by which children are affected or see in their immediate

environment such as sheep and stork etc. Some examples are given below:
1. Branch to branch, red scimitar ‘squirrel’.
2. Ell/cubic-footed and twisted-mustache ‘rabbit’.
3. Many if you look, nothing if you kick out ‘sparrow’.

4. He shirks for ten months, he is up for two months, turns on the lantern, and looks

around “firefly’.

5. 70 thousands of niddles of my granny, it either draws awareness or kills one

‘hedgehog’.
6. Top is the meadow harvested, down is fountain to drink ‘sheep’.
7. It has a tail, not a horse; it has a wing, not a bird “fish’.
8. It comes from the mountain by bouncing, pouring raisins ‘goat’.
9. The clatter comes from the mountain, its feet are silver-copper ‘horse’.
10. | looked across, saw a stone, | went over to it, saw four feet and one head ‘turtle’.
11. Two-legged camel, it is a midwife who does not know this ’stork’.
12. There were none when | looked from far, many when | looked close ’ant’.

13. | ate herbs, | gained meat; | drank water, | gained milk. Open the door Fatmacik, |,

four-legged one, came ‘sheep’.
14. It is greasy belt underground ’snake’.
15. It is two-uprighted; one-thousand-rooftiled ‘hen’

16. Its home is on its back, its feet are on its stomach, its trail is a star, its eye is a horn
‘snail’.
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17. Small marble bowl, food for gentleman in it, if you cook it, it is food; if you don't, it

becomes a bird ‘egg’.

c. Riddles about plants: These are divided into two sub-groups: edible and inedible
plants. Children's favorite fruits more popular. Their main features and hints are elucidated, and

they are articulated fluently. Some examples are as follows:
1. Fini fini cup, filled coral ‘pomegranate’.
2. | bought one at the market when | came home, it was one thousand ‘pomegranates’.
3. God makes its structure, the knife opens its door ‘watermelon’.
4, Green coat, red dress, black buttoned ‘watermelon’.
5. Small chest, we pressed flour in it ‘oleaster’.
6. Solid outside; log inside ‘spindle’.
7. It is yellow, it hangs yellow; it is afraid of falling ‘pear’.
8. It has a stem and a hundred balls ‘grapes’.
9. Red coral on the green tree ‘apple’.

10. Yellow one is in yellow, inside a yellow envelope; twelve siblings are inside one

another ‘orange’.
11. Low branched, eating is sweet/honey ‘strawberry’.
12. Red bead is on hanging rope. Sugar in mouth, earring in ear ‘cherry’.
13. Riddles and riddles, sliding on tongue ‘ice-cream’.
14. It is eaten by cracking, it is called entertainment ‘sun-flower seed’.
15. Locked chest on the tree branch ‘walnut’.
16. Red minaret underground ‘carrot’.
17. Orange nail underground ‘carrots’.
18. Slice me thinly, know who | am ‘bread’.
19. Chicken with chick underground ‘potato’.
20. Layer-by-layer, but not plica, it is red, not apple; it is eaten but not fruit ‘onion’.

21. Small barrel, filled with pickles ‘lemon’.
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22. | have a daughter; she has a dowry in layers ‘cabbage’.

23. Inside the lady, except for her hair. Scissors do not cut; tailors do not sew ‘corn’.
Examples of inedible plants: These are riddles such as flowers, roses, and trees.

1. | feed it; it ornaments ‘flower’.

2. Itis red, it blooms; it scents ‘rose’.

3. She became the daughter of her daughter while her mother was on swaddle

‘rosebud’.
4. |t gets dressed in summer and undressed in winter ‘tree’.

2.2. Riddles about Non-livings/Immediates: They are riddles about the objects children
see in their environment and they are divided into types: concrete and abstract ones. Concrete

ones are listed as cultural, educational, game, goods, and means of transportation.

a. Concrete riddles: They are riddles about the daily items, vehicles, games, education

and so on. that children see in the environments they live in.

i. Riddles about household items: These are the items constantly used at home. Some

common examples are given below.
1. It has four legs but cannot walk ‘table’.
2. They hang the black cat from its tail ‘pan’.

3. Tinkle-tinkle Turkish bath, its dome is settled; | bought a bride, her father is man hour

‘hour’.

4. Well next to the furnace, water is in the well; The snake in the water, the coral in the

snake's mouth ‘kerosene lamp’.
5. Naughty one, Naughty one: his head is out of the rooftop ‘chimney’.
6. It is four-footed, one-legged, eats a lot but never feels satisfied ‘stove’.

7. It opens its mouth and spreads flame. Meal is cooked on; cake is baked underneath

‘oven’.
8. Full at night, empty on a day ‘bed’.
9. We are in at night, out during the day. A cozy nest with windows and doors ‘house’.

10. Its height is like a tall sapling, its skin a white lily ‘candle’.
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11. It clicked and blossomed ‘match’

12. | have a scorpion* inside me, idles without damage ‘clock’. *Akrep literally means

‘hour hand’ and also ‘scorpion’ in Turkish.

ii. Riddles about personal belongings: These are common items such as eye-glasses,

combs and so on.
1. I'm free at nights, I'm full-on days ‘shoes’.
2. | put them on my eyes and look around ‘eye-glasses’.
3. It has neither life nor blood, yet five fingers ‘gloves’.
4. They are two-glazed windows and look everywhere ‘eye-glasses’.

5. It grows in the field, the machine bends it, and it kisses my hand in the mornings and

evenings ‘towel’
6. | have teeth but no mouth ‘comb’.
7. Riddles and riddles, sliding on tongue ‘ice-cream’.

iii. Riddles about means of transportation: Below are riddles about some vehicles kids

love and are interested in.
1. How does it go with two wheels, three wheels, and two legs? ‘bike’.
2. Rows of rooms chase one another ‘train wagon’.

3. Kara koyun meler gider, dagi tasi deler gider ‘tren’. Black sheep goes baaing by

crossing the mountains and stones ‘train’.
4. Below there are four wheels, above it pulls burden ‘car’.
5. The white dove walks in the blue field, ‘sailboat’.

iv. Play and recreational riddles: These are articulated to play games, to choose a mate

n«

in the game. For example, "Two-legged camel, she who doesn't know this is a midwife " ‘stork’.
1. I tied the rope to the stick, it flew into the air ‘kite’.

2. It has outside but no inside, it is kicked but has no fault ‘ball’.

3. Loud moans, thousand people listen ‘drums’.
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4. They carve the pine tree, put a tune in it. Don't cry, my tintone, don't cry, now they!'ll

twist your ear. ‘musical instrument/baglama’
5. Tongue in the mouth, if you are an understanding person, know it ‘kaval’.
6. | walk and it walks: it follows me secretly.

v. Riddles for educational and communication tools: Riddles are those that draw

attention to instructional and communication tools and put forward their specific features.
1. It is a tiny box; it is the home of the whole world ‘television’.
2. Hand plants, language harvests ‘writing’.

3. It is one cover, multi-leaved one with information hidden inside ‘book’.

I

. Its field is white, its seed is black. It is planted by hand, harvested with tongue ‘writing’.
5. A white stick runs out quickly ‘chalk’.

6. Long with broken waist pole, ‘folding meters’.

~N

. Shadowless mountains surpass ‘voice’.

8. | say ‘write’ and it writes, | say ‘draw’ and it draws. It adores painting ‘pencil’.
9. It is re-born every day, and spreads news to the world ‘newspaper’.

10. | have a bell, no door ‘phone’.

11. If | open, it be the World, if | burn, it be ash ‘map’

vi. Fluent and rhythmic riddles: These are riddles that draw attention to similar and
contrast sounds and letters. They are useful in teaching sounds and phonetic studies, and they
improve speaking skills in teaching primary reading and writing skills. Some examples are as

follows:
1. One in Istanbul, two in Izmir, none in Ankara ‘letter i’.

2. The train comes, sounding "is", the mechanic shoots ‘tan’, the charmer lost his key,

the conductor shouts " bul" ‘Istanbul’.
3. What’s in the middle of the sea? ‘letter e’

4. The brightest city in Turkey is ‘Aydin’.
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vii. Numerical riddles: These are rhymes for children to learn numbers, discover their
importance, use and put them in their minds. They make important contributions to children's

numeracy and math skills.

viii. Nature and environment riddles: These are riddles involving children's interests in
and attention to nature and the environment. They involve elements such as rain, wind, sun,

and moon are discussed.
1. Blue map collection, ell is not enough, scissors do not cut, tailors do not cut out ‘sky’
2. Open window to the sky, a tin pot ‘moon’.
3. | have a sack of walnuts; | count them yet never end ‘star’.
4. It chirps and goes without stopping ‘stream’.
5. Tiny tiny birds, they blast stone everywhere ‘rain’.
6. It is lifeless but runs away; it flies in the air ‘snow’.
7. It stops in the sky but never rusts; it falls into the water but never gets wet ‘the sun’.
8. It doesn’t burn in the fire, it doesn’t get wet in the water ‘Sun’.
9. It opens the door but it runs away without closing it ‘wind’.

10. It looks like candy but it has no taste; it has no wings but it flies in the sky ‘snow’.

11. It is pomegranate aril, saintly light beam, and the only one/sweetheart in the world
‘moon’.
12. | looked up at it in the evening, there were a lot, | woke up in the morning, there

were none ‘star’.

b. Abstract riddles: These are riddles whose answers are abstract and denote abstract
elements. Since it is difficult to give the features and hints of abstract elements, they are limited.

There are two riddles about sleep and dream as follows:
1. Not in the bazaar, not be put in a napkin, yet nothing is sweeter than it ‘sleep’.

2. It has gone close and too long, stream went straight up hill; six months and one

autumn have gone; when he woke up, it was all over ‘dream’.
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3. Benefits of Riddles

Riddles have various benefits for children's development. In particular, they contribute
to the development of their language, cognitive, and social skills in significant ways. These

include the following:
e They are both educational andfun,
e They develop the mind,
e They provide concentration of attention,
e They improve the logic chain,
e They arouse curiosity,
e They teach individuals to observe the objects around them,

e They encourage individuals to be patient with challenging work (K&ngés-

Maranda, 1969, 2018).

As can be seen, the benefits of the riddles include various skills that are very
important for educational practice. In addition to these, the benefits of riddles in language

teaching are as follows:
e  They support retention thanks to rhymes, sound and word repetitions,
e  They Improve language skills and mental lexicon,
e They help to comprehend the logic of the language,
e  They improve concentration skills in mind through clues,

e They facilitate the process of making associating the correct answer with

keywords, and
e Theyimprove children's prediction and problem solving skills.

The benefits of riddles are not limited to just these. Riddles are also used in other fields

such as mathematics, science, and visual arts.
4. Conclusion, Discussion and Suggestions

Riddles are a mind game aimed at finding an entity or object whose qualities are

implicitly described. This game, played as a family on long winter nights, has a long history in our
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culture. Riddles, which are a rich instructional resource, are transferred from past to present,
orally and in writing, and used to educate children. There are many types of riddles such as
animals, plants and objects for the interest of children in their daily lives. Turkish riddles have
various features and advantages in terms of form, content, type and structure. They are rich in
sound and meaning. They are recited in quatrains in a short and fluent language, contain various
clues and powerful descriptions. Therefore, they make significant contributions to the
development of children's language, mental, and social skills. In particular, they help improve
skills such as attention and focus, discovering clues, thinking, guessing, and making inferences.
In short, riddles are an important and rich resource with their educational and thought-
provoking aspects. For this reason, it is important to include riddles in educational practices and
textbooks for children. It is equally important to select riddles carefully in accordance with
scientific and educational principles. In this way we can raise individuals with strong
understanding, research, learning, thinking, questioning and problem-solving skills. In this way,

we can also raise individuals who use Turkish correctly, attractively and effectively.
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Ozet: Cocuklar toplumun gelecegidir. Gelecegin anahtari ise nitelikli egitimdir. Nitelikli
bir egitimle cocuklari gelecege hazirlamak, dil, zihinsel ve sosyal becerilerini gelistirmek zorunlu
olmaktadir. Bu siirecte diisinme, anlama, tahmin etme, sorgulama, sorun ¢ézme gibi beceriler
onemli olmaktadir. Bu becerileri kazandirmak icin cesitli egitim yaklasim ve modellerinden
yararlanilmaktadir. Bunlar icinde “Oyunla Ogrenme Yaklasim” 6nemli ¢ikmaktadir. Bu
yaklasimda 6grenme ve oyun etkinlikleri birlestiriimekte, 6grencilerin etkili 6grenmeleri icin
egitici oyunlara yer verilmektedir. Egitici oyunlar bedensel ve zihinsel olmak lizere iki grupta ele
alinmaktadir. Zihinsel oyunlar bilmece, bulmaca, saymaca gibi siralanmaktadir. Bunlardan en ¢ok
sevileni ve yaygin olani bilmecelerdir. Bilmece nitelikleri Gistii kapali olarak anlatilan bir varlik ya
da nesneyi distinerek bulma amagli bir zihin oyunudur. Kiltirimizde bilmecelerin 6nemli bir
yeri bulunmakta ve egitim acisindan zengin bir kaynak olmaktadir. Bunlar nesiller arasi
aktarilmakta ve gocuklari egitmek icin kullaniimaktadir. Turk bilmeceleri bicim, icerik, tir ve yapi
yonlyle cesitli ozelliklere sahiptir. Genellikle dortlikler halinde olmakta, 6nemli ipuglari
bulunmakta ve glicli betimlemeler yer almaktadir. Ses ve anlam yoniyle zenginlik ve gesitlilik
icermektedir. Bu yoniyle cocuklarin dil, zihinsel ve sosyal becerilerinin gelisimine katki
saglamaktadir. Ozellikle dikkat ve odaklanma, ipuglarini kesfetme, diisinme, tahmin etme,
ctkarim yapma gibi becerileri gelistirici olmaktadir. Bu nedenle egitim sirecinde ve ders
kitaplarinda bilmecelere yer verilmesi, bilimsel ve egitsel ilkelere uygun segilmesi
Onerilmektedir.
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1. Girig

Cocuklar toplumun gelecegidir. Gelecege yon vermenin yolu ise nitelikli bir egitimdir.
Bunun icin ¢ocuklara kigik yaslardan itibaren bilgi ve beceriler kazandirilmaya ¢alisilmaktadir.
Kazandirilacak becerilerin basinda dil, zihinsel, sosyal ve duygusal beceriler gelmektedir. Bu
sirecte okuma, yazma, hesaplama gibi temel beceriler dncelikli olmaktadir. Temel becerileri
kazandirmadan distinme, anlama, tahmin etme, sorgulama, sorun ¢ézme gibi zihinsel becerileri
gelistirmek zor olmaktadir. Bu nedenle egitim siirecinde dil becerileriyle zihinsel beceriler birlikte

ele alinmakta ve her ikisine de agirlik verilmektedir.

Ogrencilerin temel becerilerini gelistirmek ve gelecege hazirlamak igin cesitli egitim
yaklasim ve modellerinden yararlanilmaktadir. Bunlar icinde ¢ocuklar tarafindan en ¢ok sevileni
‘Oyunla Ogrenme Yaklasim/’dir. Bu yaklasimda 6grenme ve eglenme etkinlikleri birlestirilmekte,
ogrencilerin etkili ve kalici 6grenmeleri icin cok sayida egitici oyundan yararlanilmaktadir. Egitici
oyunlar bedensel ve zihinsel olmak (izere iki grupta toplanmaktadir. Derslerde daha ¢ok zihinsel
oyunlara yer verilmektedir. Zihinsel oyunlar bilmece, bulmaca, saymaca gibi siralanmakta,

bilmecelerin ayri bir yeri ve 6nemi bulunmaktadir.

Bilmeceler, cocuklar arasinda sevilerek oynan, dikkat ve tahmin etme becerilerini
gelistiren sozel bir etkinliktir. Bu etkinlik yillarca eglence olarak goérilmis ve egitim
uygulamalarinda fazla yer verilmemistir. Bu nedenle programlarda ve ders kitaplarinda
bilmeceler (izerinde durulmamistir. Bu anlayis giderek degismistir. Cagdas egitim
yaklasimlarinda sinif igin aktif 6grenmeyi saglamak icin egitici oyunlardan yararlanilimasi
onerilmektedir. Diger taraftan Jean Piaget, Lev Vygotsky ve Jérédme Bruner gibi uzmanlar
cocuklarin dil, zihinsel, sosyal ve fiziksel gelisiminde oyunun cok etkili oldugunu acgiklamaktadir.
Boylece ¢ogu lilkede oyunla 6grenme yaklasimi gergevesinde bilmece, bulmaca gibi oyunlara
agirlik verilmektedir. Bu uygulamalarla 6grencilerde basarinin artmasi beklenmektedir (Giines,

2020, 2015,5.775).

Okullarda bilmeceler iki yonden ele alinmaktadir. Birincisi egitim ikincisi ise oyun amagh
olmaktadir. Bilmecelerle 6grencilerin dil, zihinsel ve sosyal becerilerini gelistirme, sinif igi
calismalara dikkatlerini ¢cekme ve aktif 6grenmeyi gerceklestirmeye calisiimaktadir. Ayrica
Ogrencilerin arastirma, yeni bilgileri kesfetme, sorgulama, ¢ikarim yapma, tahmin etme, etkili
iletisim kurma gibi becerileri gelistirme amach kullaniimaktadir. Bunlara ek olarak bilmeceler
ilkokuma yazma 6gretim sirecinde okuma, yazma, anlama gibi temel becerileri gelistirmeye
onemli katkilar saglamaktadir.
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Ulkemizde bilmecelerin uzun ve zengin bir gecmisi ve koklii bir gelenegi vardir. Cok eski
yillardan gliniimiize kadar gelen ve hi¢ degismeden sdylenen bilmecelerimiz vardir. Genellikle iki
ya da dort dizeli ve uyakli olan Tirk bilmeceleri egitim agisindan ¢ok zengin bir kaynaktir. Bunlar
nesiller arasi aktarilmakta, 6énemli bir klltlr hazinesi olmakta ve bazilar kiigik degisikliklere
ugramaktadir. Ozellikle gelisen teknolojilerle birlikte yeni bilmeceler giindeme gelmektedir.
Bunlar halen uzun kis gecelerinde ¢ogu evde, bitiin ailenin katildigi zevkli bir oyun olmaktadir.
Kaltirimuzde cesitli tiirlerde zengin bilmeceler bulunmaktadir. Ancak bu ¢alismada c¢ocuk

bilmeceleri Gizerinde durulmaktadir.
1.1.Bilmece Nedir?

Bilmece, glinliik yasamda ¢ocuk, geng ve yetiskinlerin neseli vakit gegirmek, eglenmek,
sohbet etmek, iletisim ve etkilesim kurmak igin kullandiklari bir oyundur. Uzun kis gecelerinde
ailece oynanan, birlikte zaman gegirilen bir eglence araci olarak karsimiza g¢ikmaktadir.
GUnlmuzde bu etkinliklerin yerini kitle iletisim araglari doldurmaktadir. Bilmece, TDK Giincel
Tirkce Sozliikte, “bir seyin adini anmadan, niteliklerini lsti kapali séyleyerek o seyin ne
oldugunu bulmay: dinleyene veya okuyana birakan oyun, muamma,” olarak verilmektedir

(TDK,2020).

Yabanci kaynaklar incelendiginde, bilmecelerin daha ¢ok disinmeye yonelik zihinsel
etkinlikler olarak verildigi gortilmektedir. Larousse Sézliginde bilmece, “muglak ve (istii kapali
olarak verilen bir seyi disiinerek bulmaya ydénelik zihin oyunu” olarak aciklanmaktadir
(Larousse,2020). Bazi kaynaklarda ise “cesitli ézellikleri verilen bir seyi diisiinerek bulmaya
yénelik kiiclik siirler seklinde” agiklanmaktadir. Bu ifadelerden hareketle bilmece, “nitelikleri listii
kapali olarak anlatilan bir varhk ya da nesneyi diisiinerek bulma amach bir zihin oyunu” olarak

tanimlanabilir.

Bilmece grup halinde oynanan, sorulan, cevabi arastirilarak bulunan, eglenceli ve egitsel
bir etkinliktir. Bilmece 6grencinin merakini uyandirmakta, dislinmeye yonlendirmekte, dil,
zihinsel ve sosyal becerilerini gelistirmeye yardim etmektedir. Bilmecede verilen temel 6geler ve
ginlik nesneler diinyayi yeniden diisinme ve onu yeniden kesfetme araci olmaktadir. Bilmece
diinyadaki ¢esitliligi hatirlatmakta, bunu dil ve soyut isaretlerle dikkat cekmektedir. Bu 6zellikleri

nedeniyle egitim slirecine ve ders kitaplarina girmis bulunmaktadir.
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1.2. Temel Ozellikleri

Bilmeceler bigim, igerik, tiir ve yapi yonlyle gesitli 6zelliklere sahiptir. Bigim yonlyle
dortlikler halinde olmasi ve ses 6zellikleri, icerik yonlyle soru cevap iliskisi, ipuclari gesitleri,
betimlemeler ve anlam Uzerinde durulmaktadir. Tlr ve yapi olarak basit, karmasik ve sirali olmasi

ele alinmaktadir. Bunlar asagida agiklanmaktadir.

Bilmece biri “soru” digeri “cevap” olmak lzere iki temel 6geden olusmaktadir. Soru en
onemli kismidir. Dogru cevabi bulmak i¢in bilmecenin soru ciimlesinde ¢esitli 6zellikler ve ipuglari
verilmektedir (Kongds-Maranda,1969,2018). Bunlar ¢evremizdeki esya, hayvan, bitki, meyve,
doga gibi 6gelerin temel 6zellikleri olmakta ve bilmecede Ustil kapali sunulmaktadir. Okuyucu ya
da dinleyici verilen ipuglarina dikkatini odaklamasi ve disiinmesi gerekmektedir. Yoksa dogru
cevabi bulmak zor olmaktadir. Bu nedenle bilmecenin soru kisminda cevabi aranan nesne ya da
varlikla ilgili gesitli ipucu, isaret veya 0Ozellikler yer almaktadir. Bunlar dogru cevapla birleserek

bilmece tamamlanmaktadir.

Bicim ya da sekil yoniyle bilmeceler kisa, akici ve ritmik olarak séylenen, bazen pes pese
tekrarlanan kelimelerden olusmaktadir. Genellikle siirsel bir yapida beyit ya da dortlikler halinde
soylenmektedir. Bilmecenin ana mantigi bir soru ve cevaptan olusmasina ragmen soru cimlesi
seklinde ifade edilmemektedir. Yani bilmeceler soru climlesi olarak degil, tek cimle, bir beyit
veya dortliikler halinde yazilmaktadir. Bicim yonuyle tekerlemeye benzemekte, tekerleme gibi
soylenmekte ve yazilmaktadir. Ancak tekerlemeden farkli olarak bilmeceler, cesitli nesneleri
betimleyici icerikte, bazilari abartilarak, benzetmeler tersine cevrilerek veya degistirilerek

sunulmaktadir.

Bilmecelerde harf, hece ve kelimeler arasinda giiclii ses benzerlikleri vardir. Bunlar
birbirine yakin veya zit seslerle, hece ve kelimelerin tekrariyla olusmakta ve siir gibi kulaga hos
gelmektedir. Bazi ses benzerlikleri uyak veya redif konumundadir. Ornegin;

“Nar tanesi, nur tanesi, dinyanin bir tanesi (ay),

Kirrmizidhr acihr, kokulan sacilir (gil),

Arsin ayakli, burma hiyikh (tavsan),

Fini fini fincan, ici delu mercan (nar),

ince ince dil beni, haydi kimim bil beni (ekmek)”, gibi.
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Bu ozellikler bilmecenin akici bir sekilde ifade edilmesini, kolay 6grenilmesi ve akilda

kalicihgini saglamakta, boylece dil becerilerini gelistirici olmaktadir.

icerik olarak bilmecelerde gesitli ipuclari ve benzetmeler yer almaktadir. ipuclari
incelendiginde Ug¢ tir ipucunun kullanildigl gorilmektedir. Bunlar dogru cevapla ilgili fiziksel
ozellikler, nasil ve nerelerde kullanildigi, Gretim bicimi ya da siireci seklinde siralanmaktadir.
Ornegin “Sekere benzer tadi yok, gokte ugar kanadi yok (kar),” bilmecesinde ipucu olarak fiziksel
ozelliklere yer verilmektedir. “Gozlerime takarim diinyaya bakarim (g6zIik)”, bilmecesinde ipucu
nasil kullanildigi ile ilgilidir. “Tarlada biter, makine biker, sabah aksam elimi 6per (havlu),”
bilmecesinde ise ipucu olarak {retim siireci ya da nasil iretildigi ele alinmaktadir. ipuglarinin
ifade edilmesi ise bazen kelime oyunu, bazen mantik oyunu bazen de birbirine zit durumlarla
yapilmaktadir. Ornegin “Karsidan baktim bir tas, yanina gittim dért ayak bir bas (kaplumbaga).”

bilmecesinde zit durumlar 6ne ¢ikmaktadir.

Bilmecelerde soru ve cevap arasinda mantik iliskilerini kuran, dogru cevabi bulmaya
yonlendiren cesitli betimlemeler yapilmaktadir. Betimlemede amacg cevabi aranan nesne ya da
varligin okuyucu ya da dinleyicinin hayalinde canlandirabilmesini saglamaktir. Bilmece
betimlemeleri agik veya gizli, gercek veya yaniltici olabilmektedir. Acik betimlemelerde, varlik ya
da nesnelerin &zellikleri oldugu gibi aktariimaktadir. Ornegin “Siril siril eder, durmadan gider
(dere),” bilmecesinde aciklayici bir betimleme yapilmaktadir. Aranan cevabin 6zellikleri gercek,
acik ve dogrudan verilmektedir. Bazi betimlemelerde ise gizli, yaniltici veya dikkati baska yone
ceken ifadeler kullanilmaktadir. Ornegin “Alti mermer, (istii mermer, icinde biilbiil dter(agiz),

bilmecesinde oldugu gibi.

Anlam olarak ele alindiginda bilmecelerin anlamli, kendi icinde mantik bitlnligine
sahip ve tutarli olduklar gérilmektedir. Dogru cevapla ilgili ipuglari ve betimlemeler mantikli
iliskilere dayal verilmektedir. Bunlar genellikle toplum tarafindan ortak olarak kabul edilmis
anlamlar olmaktadir. Bilmecenin anlattig 6geler ya da zihnimizde canlandirdigl nesneler somut
oldugu icin bilmeceler somut anlamlara dayalidir. Kullanilan kelimelerde temel, yan ve 6rtili
anlamlar bulunmaktadir. Ornegin “Yazin giyinir, kisin soyunur (agag)”, “Bir sapi var, yiiz topu var

(GzGm)”, “Benim bir kizim var, kat kat ¢eyizi var (lahana)” bilmecelerinde oldugu gibi.

Yapi olarak ele alindiginda bilmecelerde ¢esitli yapilarin oldugu gérilmektedir. Bunlar
basit yapili bilmeceler, karmasik bilmeceler ve seri bilmeceler olarak adlandirilmaktadir (Kongas-
Maranda,1969,2018). Basit yapili bilmeceler, bir 6zellik ya da ipucu icermekte ve tek dogru

cevabi bulunmaktadir. Ornegin “Her seyi goriir, kendini géremez (g6z)”. Karmasik bilmeceler
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birden fazla 6zellik veya ipucundan olusmakta, uzun cimleler, dizeler veya kitalar halinde
sunulmaktadir. Ornegin “Ot yedim etlendim, su ictim siitlendim. A¢ kapiyi Fatmacik, dort ayakli
ben geldim (koyun)”. Seri bilmecelerde ise cesitli 6zellik veya ipucu yer almakta, ancak
bilmecenin birden fazla cevabi bulunmaktadir. Bilmece cevaplari liste halinde siralanmaktadir.
Ornegin “Dagda tak tak, suda sip sip, arsin ayakl, burma biyikli (balta, balk, tavsan)” gibi.

Bilmece tirleri ise asagida verilmektedir.
2.Bilmece Tiirleri

Ulkemizde gocuk ve vyetiskinlere yénelik cok sayida bilmece bulunmaktadir. Bunlarin
genis bir alana yonelmesi ve ¢ok cesitli olmasi nedeniyle bazi siniflandirmalar yapilmistir.
Ornegin geleneksel ve modern bilmeceler, yoresel ve kiiltiirel bilmeceler, somut ve soyut
bilmeceler, kolay ve zor bilmeceler gibi. Geleneksel bilmeceler edebi ve kiiltlirel 6zelliklere sahip,
nesiller boyu gecen bilmecelerdir. Modern bilmeceler son vyillarda gengler arasinda yaygin
soylenen bilmecelerdir. Daha cok kelime oyununa dayali olan bu bilmeceler kisa ve soru ciimlesi

halindedir. Ornegin;
-Filler nicin gozluk takar? (taninmamak igin),
-Hangi bagda Gzim bitmez? (ayakkabi baginda),
-Pijama giymis ata ne denir? (zlrafa) gibi.

Yoresel bilmeceler belli yérelerde yogun séylenen ayni zamanda kiltirel ozellikleri de
iceren bilmecelerdir. Bunlar herkes tarafindan bilinmemektedir. Somut ve soyut bilmeceler ise

bilmece cevabindan hareketle belirlenmektedir.

Bilmeceler icinde yaygin ve zengin bir kaynak olani gocuk bilmeceleridir. Bunlarin cogu
cocuklarin kolay soyledigi benzer ve zit seslerden olusmakta, hece ve kelime tekrarlarini
icermektedir. Yillarca sdylenmesi ve nesiller boyu aktarilmasi nedeniyle siir gibi kulaga hos
gelmektedir. Ayni zamanda gesitli ipuglari verilerek dogru cevabin bulunmasi amaglanmaktadir.
Eskiden ¢ocuk bilmeceleri oyun araci olarak goriliiyor ve egitim sirecinde sinirli yer veriliyordu.
Son yillarda ise bilmecelerin egitici yoniine dikkat ¢ekilmekte, ¢ocuklarin sevdigi ve zevkle
oynadigl bir etkinlik olmasi nedeniyle egitim sirecinde yararlanilmasi 6ngorilmektedir. Bu
amacla bilmecelerin iyi secilmesi, egitici yonline dikkat edilmesi, 6grencilerin dil, zihinsel ve

sosyal becerilerini gelistirici 6zellikte olmasi 6nerilmektedir.

Ulkemizde cocuk bilmeceleri ¢cok zengin ve 6nemli bir kaynak olmaktadir. Bunlar

yoneldigi alana ve bilmece cevabina gore canli ve cansiz, somut ve soyut, insan, hayvan, bitki,
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sayisal, tematik, akici ve ritmik, oyun, doga ve cevre bilmeceleri gibi basliklar altinda

toplanmaktadir. Cocuk bilmeceleri tiir olarak asagidaki tablo 1'de gosterilmektedir.

Tablo 1.

Cocuk bilmeceleri

COCUK BILMECELERI

Canli Cansiz
insan Hayvan Bitki Somut Soyut
Viicut Evcil Yabani Yenilir ~ Yenilmez Kiiltiirel Dogal Kavramlar
Bas Tavuk Yilan Elma Agac Egitim Gines Uyku
Dis Koyun Tilki Nar Cicek Oyunlar Ay Riya
Goz inek Aslan Cilek Ot Esyalar Bulut Sevgi

Tabloda gorildigu gibi cocuk bilmeceleri genis bir alana yonelmektedir. Bunlar canh ve
cansiz olarak iki ana grupta toplanmaktadir. Canli 6gelerle ilgili bilmeceler insan, hayvan, bitki
gibi alt gruplara ayrilmaktadir. Cansiz dgelere iliskin bilmeceler ise somut ve soyut basliklar

altinda ele alinmaktadir.

2.1. Canhl Bilmeceler: Cocuklarin yakin ¢evrelerinde gordikleri varlik ve 6geleri iceren
bilmecelerdir. insan, hayvan, bitki gibi tiirlere ayrilmaktadir. insanla ilgili bilmeceler daha ¢ok
vicut organlarina yoneliktir. Hayvan bilmeceleri evcil ya da yabani, bitkiler ise yenilir veya

yenilmez seklinde ikiye ayrilmaktadir.

a. Viicutla ilgili bilmeceler: Bunlar cocuklarin dikkatini agiz, gz, dis, bas gibi organlara

cekmeye yoneliktir. Bazi 6rnekler soyledir;

1. iki kasik, duvara yapisik (kulak).

2. Alti mermer, Gsti mermer, icinde biilbil 6ter (agiz).

3. Kiictictik bakkal, dinyayi yutar (agiz).

4. Her seyi gorur, kendini gbremez (goz).

5. Biz biz idik, otuz iki kiz idik. Ezildik, bluzulduk, iki duvara dizildik (dis).

6. Yedi delikli tokmak, bunu bilmeyen ahmak (bas, 1 agiz, 2 gbz, 2 burun deligi, 2 kulak).

b. Hayvan bilmeceleri: Cocuklarin hayvan sevgisi ve ilgisini iceren bilmecelerdir. Evcil ve
yabani cesitli hayvanlarin 6zellikleri kisa cimlelerle verilmektedir. Genellikle ¢cocuklarin yakin
cevrelerinde gordiikleri veya etkilendikleri hayvanlarla ilgilidir. Ornegin koyun, leylek gibi. Bazi

ornekler asagida verilmektedir.

32 Sinirsiz Egitim ve Arastirma Dergisi, 6 (1), 11-40



(\Dzze# Cocuk Bilmeceleri

Firdevs GUNES

1. Daldan dala, kirmizi pala (sincap).

2. Arsin ayakl, burma bryikh (tavsan).

3. Bakarsan pek cok, kovarsan hig yok (serce).

4. On ay yatar, iki ay kalkar, feneri yakar, etrafa bakar (ates bocegi).
5. Yemis bin dedem ignesi ya bilesi ya olesi (kirpi).

6. Ustii cayir bicilir, alti cesme icilir (koyun).

7. Kuyrugu var at degil, kanadi var kus degil (balik).

8. Dagdan gelir sekerek, kuru Gziim dokerek (keci).

o

. Dagdan gelir takir tukur, ayaklar glimis bakir (at).
10. Karsidan baktim bir tag, yanina gittim dort ayak bir bas (kaplumbaga).
11. iki ayakh deve, bunu bilmeyen ebe (leylek).

12. Uzaktan baktim hic yok, yakindan baktim pek cok (karinca).
13. Ot yedim etlendim, su ictim sitlendim.
Ac kapiyi Fatmacik, dort ayakh ben geldim (koyun).
14. Yer altinda yagh kayis (yilan).
15. iki direkli, bin kiremitli (tavuk).
16. Evi sirtinda, ayagi karninda, izi wldlb, gozii boynuz (salyangoz).
17. Ufacik mermer tasi, icinde beyler asi, Pisirirsen ag olur, pisirmezsen kus olur (yumurta).
c. Bitkilerle ilgili bilmeceler: Bunlar yenilen ve yenilmeyen bitkiler olmak lzere iki alt

gruba ayrilmaktadir. Cocuklarin sevdikleri meyveler daha agirlikhidir. Bunlarin temel 6zellikleri ve

ipuglari verilmekte, akici bir dille sdylenmektedir. Bazi 6rnekler soyledir;
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10

11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

21.

22.
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Fini fini fincan, ici dolu mercan (nar).

. Pazardan aldim bir tane, eve geldim bin tane (nar).

. Allah yapar yapisini, bicak acar kapisini (karpuz).

. Yesil mantolu, kirmizi elbiseli, siyah digmeli (karpuz).
. Ufacik sandik, icine un bastik (igde).

. Dis1 katik, ici kiitlik (igde).

. Sandir san sarkar, diserim diye korkar (armut).

. Bir sapi var, yiiz topu var (Gzim).

. Yesil agacta kirmizi mercan (elma).

. Sari sariicinde, sari zarfin icinde, on iki birlik kardes, birbirinin icinde (portakal).

Alcacik dalli, yemesi balli (cilek).

Kirmizi boncuk, asili ipe. Agizda seker, kulakta kiipe (kiraz).

Bilmece bildirmece, dil istiinde kaydirmaca (dondurma).

Cit ¢it yenir, adina eglence denir (cekirdek).

Dal Gstiinde kilitli sandik (ceviz).

Yer altinda kirmizi minare (havug).

Yer altinda turuncu civi (havuc).

ince ince dil beni, haydi kimim bil beni (ekmek).

Yer altinda civcivli tavuk (patates).

Kat kat katmer degil, kirmizidir elma degil, yenir ama meyve degil (sogan).
Kiicticlik ficicik, ici dolu tursucuk (limaon).

Benim bir kizim var, kat kat ceyizi var (lahana).

23. Hanim icinde, saci disinda. Makas kesmez, terzi dikmez (misir).

Yenilmeyen bitkilerle ilgili 6rnekler: Bunlar cicek, giil, agac gibi bilmecelerdir.
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1. Ben beslerim, o slisler (cicek).
2. Kirmizichr acilir, kokulan sacilir (gdil).
3. Annesi kundakta iken kizinin kizi oldu (giil goncasi).

4. Yazin giyinir, kisin soyunur (agac).

2.2. Cansiz Bilmeceler: Cocuklarin yakin cevrelerinde gordikleri nesnelerle ilgili
bilmecelerdir. Somut ve soyut gibi tiirlere ayrilmaktadir. Somut olanlar kiltirel, egitim, oyun,

esya, tasitlar gibi siralanmaktadir.

a. Somut bilmeceler: Cocuklarin yasadiklari ortamlarda gordikleri gilinlik esyalar,

tasitlar, oyunlar, egitim vb. ile ilgili bilmecelerdir.

i. Ev esyalari ile ilgili bilmeceler: Evde siirekli kullanilan esyalara yoneliktir. Onemli

gorilen bazi 6rnekler asagida verilmektedir.
1. Dort ayagl var yirdyemez (masa).
2. Kara kediyi kuyrugundan asarlar (tava).

3. Cin-ginli hamam, kubbesi tamam,

Bir gelin aldim, babasi imam (saat).

4. Ocak basinda kuyu, kuyunun icinde suyu,

Suyun icinde yilan, yilanin agzinda mercan (gaz lambasi).
5. Hasari hasari, basi damdan disar (baca).
6. Dort ayakh tek bacakh, yer yer doymaz (soba).
7. Agzini acar, alev sacar. Ustiinde yemek, altinda pasta piser (firin).
8. Gece dolu, giindiiz bos (yatak).
9. Gece icindeyiz, ginduz disinda. Pencereli, kapili, bir sirin yuva (ev).
10. Boyu uzun fidan gibi, teni beyaz zambak gibi (mum).
11. Cit etti, cicek acti (kibrit).
12. icimde akrep var, zarar vermeden turlar (saat).

ii. Kisisel esyalarla ilgili bilmeceler: Bunlar gozIUk, tarak, ayakkabi gibi glinlik yasamda

sik kullanilan esyalardir.
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1. Gece bosum, giindiiz doluyum {ayakkab).

2. Gozlerime takarim diinyaya bakarim (g6zlik).

3. Ne cani var ne kani, beg tanedir parmag (eldiven).

4. iki camh pencere, bakip durur her yere (gozliik).

5. Tarlada biter, makine biiker, sabah aksam elimi oper (havlu).
6. Disim var, agzim yok (tarak).

7. Bilmece bildirmece, el listlinden kaydirmaca (sabun).

iii. Tasitlarla ilgili bilmeceler: Cocuklarin sevdikleri ve ilgi duyduklari bazi tasitlarla ilgili

bilmecelerdir. Bu tasitlarin 6zelliklerini icermektedir. Bunlar asagida verilmektedir.

1. iki teker, Ucteker, iki ayakla nasil gider? (bisiklet).
2. Sira sira odalar, birbirini kovalar (tren vagon).

3. Kara koyun meler gider, dagi tasi deler gider (tren).
4. Altinda dort teker, tstlinde yik ¢eker (araba).

5. Mavi tarla Gstiinde, beyaz giivercin yirur (yelkenli).

iv. Oyun ve eglenceye yénelik bilmeceler: Oyun oynamak, oyunda ebe ve es segcmek icin

sdylenmektedir. Ornegin “iki ayakli deve, bunu bilmeyen ebe (leylek)” gibi.
1. ipi bagladim sopaya, uctu gitti havaya (ugurtma).
2. Disi var ici yok, tekme yer sucu yok (top).
3. Inim inim inler, bin kisi dinler {(davul).
4. Cam agacini oyarlar, icine nagme koyarlar.
Aglama tintonum aglama, simdi kulagini burarlar (baglama).
5. Agiz icinde dil, arifsen hil (kaval).
6. Ben giderim o gider, arkamdan tin tin eder (gblge).

v. Egitim ve iletisim aracglarina yénelik bilmeceler: Cesitli egitim ve iletisim araglarina

dikkat ¢eken ve bazi 6zelliklerini 6ne gikaran bilmecelerdir.
1. Bir kiictclk kutudur, biitin dinya yurdudur (televizyon).

2. El eker, dil bicer (yazi).
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3. Bir kapakh cok yaprakl, icinde bilgi sakh (kitap).
4. Tarlasi beyaz, tohumu siyah. Elle ekilir, dille bicilir (yazi).
5. Ak bir gubuk, tiikenir cabuk (tebesir).
6. Uzun sirik, beli kink (katlanir metre).
7. Golgesiz daglar agar (ses).
8. Yaz derim yazar, ciz derim cizer. Resim yapmayi, ¢cok cok sever (kalem).
9. O her giin yeniden dogar, diinyaya haber yayar (gazete).
10. Zilim var, kapim yok (telefon).

11. Acarsam dlnya olur, yakarsam kil olur (harita).

vi. Akici ve ritmik bilmeceler: Bunlar benzer ve zit seslere, harflere dikkat ceken
bilmecelerdir. ilkokuma yazma 6gretiminde sesleri &gretme, telaffuz calismalari yapma,

konugma becerilerini gelistirme agisindan yararlidir. Bazi 6rnekler séyledir;
1. istanbul'da bir tane, izmir'de iki tane, Ankara'da hic yok (i harfi).
2. Tren gelir "is" diye, makinist vurur (tan) diye,
kémirci anahtarini kaybetmis,
konduktdr baginr" bul diye (istanbul).
3. Denizin ortasinda ne var? (n harfi)
4, Tarkiye'nin en aydinlik sehri (Aydin).

vii. Sayisal bilmeceler: Cocuklarin sayilari 6grenmesi, 6nemini kesfetmesi, kullanmasi ve
zihnine yerlestirmesine yonelik tekerlemelerdir. Cocuklarin sayr ve matematik becerilerine

onemli katkilar saglamaktadir.

viii. Doga ve gevre bilmeceleri: Cocuklarin doga ve cevreye yonelik ilgi ve dikkatlerini

iceren bilmecelerdir. Yagmur, riizgar, glnes, ay gibi 6geler ele alinmaktadir.
1. Mavi atlas, arsin yetmez, makas kesmez, terzi bicmez (gbkytizi).
2. Gokte acik pencere, kalayh bir tencere (ay).
3. Bir cuval cevizim var, sayarim tikenmez (yildiz).
4. Sinl sinl eder, durmadan gider (dere).

5. Mini mini kuslar, her yeri taglar (yagmur).
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6. Cansizdir kacar, havada ucar (kar).

7. Gokte durur paslanmaz, suya diiser 1slanmaz (glnes).
8. Atese girer yanmaz, suya diser islanmaz (glines).

9. Kapiyi acar, kapamadan kacar (rizgar).

10. Sekere benzer tadi yok, gékte ucar kanadi yok (kar).
11. Nar tanesi, nur tanesi, diinyanin bir tanesi (ay).

12. Aksam baktim cok idi, sabah kalktim yok idi (yildiz).

b. Soyut bilmeceler: Cevabi soyut olan ve soyut dgelere yonelen bilmecelerdir. Soyut
dgelerin 6zelliklerini ve ipuglarini vermek gii¢ oldugundan sinirli sayidadir. Ornegin asagida uyku

ve riya ile ilgili iki bilmece verilmektedir.

1. Carsida olmaz, mendile konmaz, ondan tath bir sey olmaz (uyku).
2. Az gitti, uz gitti, dere tepe diz gitti,

Alti ay bir guiz gitti, uyaninca hepsi bitti (riya).
3.Bilmecelerin Yararlar

Bilmecelerin cocuklarin gelisiminde gesitli yararlari vardir. Ozellikle dil becerileri, zihinsel

beceriler ve sosyal becerilerin gelisimine dogrudan katki yapmaktadir. Bu yararlari;
e  Egiticidir, eglenerek 6gretir,
e  Zihni gelistirir,
e  Dikkati yogunlastirmayi saglar,
e  Mantik zincirini gelistirir,
e  Merak uyandirir,
e  Cevredeki nesneleri gozlemlemeyi 6gretir,
e Sabirl calismaya yonlendirir, gibi siralanmaktadir (Kdngds-Maranda,1969,2018).

Goruldigu gibi bilmecenin yararlari egitim calismalari icin ¢ok 6nemli olan gesitli
becerileri icermektedir. Bunlarin yaninda bilmecelerin dil 6gretiminde yararlari ise soyle

verilmektedir;

e  Kafiye, ses ve sOz tekrarlariile akilda kaliciligi saglar,

38 Sinirsiz Egitim ve Arastirma Dergisi, 6 (1), 11-40



(\Dzzzr  Cocuk Bilmeceleri

Firdevs GUNES

e Dil becerileriile zihinsel s6zIUgu gelistirir,

Dilin mantigini kavramaya yardimci olur,

ipuclari yoluyla zihinde somutlastirma becerilerini gelistirir,

Anahtar kelimelerle dogru cevabi iliskilendirme kolayhgi saglar,

Gocuklarin tahmin etme ve problem ¢6zme becerilerini gelistirir.

Bilmecelerin yararlari sadece bunlarla sinirl degildir. Matematik, fen bilimleri, gorsel

sanatlar gibi diger alanlarda da bilmecelerden yararlaniimaktadir.
4. Sonug, Tartisma ve Oneriler

Bilmece, nitelikleri tstl kapal olarak anlatilan bir varlik ya da nesneyi distinerek bulma
amacli bir zihin oyunudur. Uzun kis gecelerinde ailece oynan bu oyunun kiltirimizde kokli bir
gecmisi vardir. Egitim acgisindan zengin bir kaynak olan bilmeceler gegmisten giinimiize sozlii ve
yazili olarak aktarilmakta, cocuklari egitmek icin kullanilmaktadir. Cocuklarin ilgisine ve
cevresinde sik gordigl hayvan, bitki ve esyalara yonelik sayida bilmece tiirii bulunmaktadir.
Turk bilmeceleri bicim, icerik, tir ve yapi yonlyle cesitli 6zellik ve Ustlinllklere sahiptir. Ses ve
anlam yoniyle zenginlik ve cesitlilik icermekte, dortlikler halinde kisa ve akici bir dille
soylenmekte, cesitli ipuclari ve giicli betimlemeler icermektedir. Bu yoniyle cocuklarin dil,
zihinsel ve sosyal becerilerinin gelisimine dogrudan katki yapmaktadir. Ozellikle dikkat ve
odaklanma, ipuglarini kesfetme, diisinme, tahmin etme, ¢ikarim yapma gibi becerileri gelistirici
olmaktadir. Kisaca egitici ve dlstindirici yoniyle 6nemli ve zengin bir kaynaktir. Bu nedenle
cocuklara yonelik egitim uygulama ve ders kitaplarinda bilmecelere yer verilmesi, bilmecelerin
bilimsel ve egitsel ilkelere uygun, 6zenle secilmesi 6nerilmektedir. Béylece anlama, arastirma,
0grenme, diisinme, sorgulama ve sorun ¢cézme becerileri gelismis, Turkceyi dogru, giizel ve etkili

kullanan bireyler yetistirilmelidir.
CIKAR CATISMASI BEYANI
Yazar bu galismasinda herhangi bir sekilde gikar ¢gatismasi olmadigini beyan eder.
ARASTIRMA VE YAYIN ETiGi BEYANI
Yazar bu galismasinda arastirma ve yayin etigine uyuldugunu beyan eder.
YAZAR SORUMLULUK BEYANI

Yazar bu galismanin her asamasini kendisinin yaptigini beyan eder.
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1. Introduction

The change / increase of people's needs and the development of technology lead to the
transformation of many social phenomena. Education is one of the most affected cases from
these developments. As the needs of the individual and society increase, expectations from
education also change, and as a result, decision makers update their curriculum at regular
intervals. Primary schools, which are the most basic elements of formal education, are important
in terms of gaining skills such as literacy and being the first step in becoming an educated
individual. It is inevitable that individuals who have acquired sufficient reading and writing skills
at primary school level will be successful both as academic and social individuals in their future
lives. It should be applicable in the programs prepared for classroom teachers to gain an

effective literacy skill and should be able to meet the needs of the individual.

Turkish programs are prepared with the aim of raising individuals who can understand,
interpret, evaluate, and draw lessons both for themselves and for the society by improving the
language skills of people (Tosunoglu & Melanlioglu, 2004). Programs should include the
methods-techniques, tools and equipment to be used and the arrangements that can be made
in adverse situations. Preparing the programs effectively enables teachers to benefit more from
the programs. In our country, the programs were updated in 1924, 1926, 1930, 1936, 1948,
1968, 1981, 2005, 2015 and finally in 2018. When you pay attention, especially in recent years,
the updates in the program have gained momentum and changes have started to be more
frequent. The main reason for this is the rapid change in the needs of individuals and societies
in the information age and the rapid increase in knowledge. Considering that there are sufficient
studies about 2005, 2015 and 2018 programs in the literature and that these programs can be
accessed very easily, it was aimed to examine the first reading-writing processes in Turkish
teaching programs updated from 1924 to 1981. In this context, each program and the first
literacy processes it contains were examined under different titles. In this context, the following

sub-problems have been created:

¢ How do the first literacy teaching processes in the 1924 First School Turkish Curriculum work?
¢ How do the first literacy teaching processes in the 1926 First School Turkish Curriculum work?
¢ How do the first literacy teaching processes in the 1930 First School Turkish Curriculum work?
¢ How do the first literacy teaching processes in the 1936 Primary School Turkish Program work?

¢ How are the first literacy teaching processes in the 1948 Primary School Turkish Program?
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¢ How do the first literacy teaching processes in the 1968 Primary School Turkish Program work?

e How do the first literacy teaching processes in the 1981 Primary Schools Turkish Program

work?
1.1. Purpose of The Research

It is given importance because it teaches basic skills such as primary school literacy and
four operations and forms the basis of other education levels. In order for the educational
services to be provided in primary school to be functional, the education programs should be
structured in line with individual, social and scientific needs. In this context, it is important to
examine the previously applied programs during the preparation of current education programs.
In this study, the first literacy teaching processes in primary school Turkish programs between
1924 and 1981 after the proclamation of the republic were examined. Due to the sufficient
number of studies in the literature on the first literacy processes applied in the years after 1981,

the programs of 2006, 2015 and 2018 were excluded.
1.2. Importance of Research

There are many studies in the literature on 2006, 2015 and 2018 Turkish education
programs. In addition, due to the easy accessibility of these programs, information about the
first literacy processes in its content can be easily accessed. It is difficult for both researchers
and teachers who are in the position of implementing the program to access the programs due
to the difficulty of accessing Turkish education programs before 2006. This is the starting point
of this research and related programs have been examined in detail and presented with

necessary comparisons.
2. Method

The research was designed according to the document analysis model, one of the
qualitative research designs. Document analysis makes it possible to analyze documents
produced in a specific time period about a research problem or documents produced by more
than one source and at different intervals on the subject (Yildirm & Simsek, 2000, p.140-143).
The data of the study consists of primary school Turkish course curriculums in the Republic
period. 1924 Primary School Turkish Curriculum Program, 1926 First School Turkish Curriculum,
1930 First School Turkish Curriculum, 1936 Primary School Turkish Program, 1948 Primary
School Turkish Program, 1968 Primary School Turkish Program and 1981 Basic Education Schools

Turkish Education Program in the context of primary literacy processes have been analyzed.
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3. Results
3.1. Initial Teaching of Reading and Writing in the 1924 First School Turkish Curriculum

Great importance was given to Turkish lessons in the 1924 First Schools Curriculum. In
the Turkish lessons program; the lessons took place separately as "Alphabet", "Recitation and
Construction", "Spelling", "Vocabulary" and "Writing (Stlts and Rik'a)". The purpose of each of
the Turkish lessons in the program, the methods they should be taught, and how they will
contribute to the development of the students are also explained in items. In addition, mistakes
regarding the method that teachers should avoid were also included in Turkish lessons and it
was emphasized that they should be avoided. However, since the alphabet revolution has not

yet taken place, Turkish teaching was prepared according to the old alphabet in force (Aslan,

2011, p. 726).

In the 1924 First Schools Curriculum, it was stated that the method to be used in the
teaching of first reading and writing was not forced and it was stated that one of the Savti
method or word method could be selected and used by the teacher. The Savti method is similar
to the "sound-based sentence method", which has been implemented in our primary education
institutions since the 2005-2006 academic year (Arslan, 2016, p. 8). Savti method is a method
based on the matching of letters and sounds in the alphabet, and was born as a reaction to the
spelling method according to Akyiiz (1999) and started to be applied in the 1880s. n the program,
it was stated that teachers are free to choose the spell or word method while teaching first
reading and writing, but they are prohibited from using the spelling method. In the program,
there is a provision stating that “tehecci (spelling) is forbidden (memnu) regardless of the form”

(Maarif Vekaleti, 1924, p. 6-8).

In the program, information about the first literacy teaching schedule is given and the
phrase "two lessons will be taught every day; Two on Monday and Thursday mornings and on
the other days, two lessons; one in the morning and the other in the afternoon" is used.
(Temizylirek ve Balci, 2006, s. 15). Another statement in the program is that reading and writing
should be done at the same time and that the word read should be written down and the written
word should be read again. In order to keep the information learned at the highest level, it is
necessary to apply a method consisting of repetitions at the beginning of the falling point (ilter
2001, p. 24). In the phrase in question, it is emphasized that literacy should be repeated
constantly and the fact that repetition increases permanence is emphasized. In addition, it is

recommended that the new words learned in the lessons in the program should be repeated in
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the sentences created during the following lessons. Similarly, the phrases "The education will be
made on the board in reference to the exercises in the book" and "The teacher will make oral
exercises about the meaning of every word in the Elifba lessons" emphasizes the importance of
repetition. It is recommended to include daily words in reading studies and not to use
meaningless words. In letter teaching, first of all, sound appropriate to letters should be taught,
and letters such as elif, be, te that add sound to the letters in words should not be used. In

addition, the rules to be followed during the reading process are stated as follows:
¢ From easy to write to hard to write, (simple to complex principle)
¢ From words used more in everyday life to less used words, (close away principle)
¢ Syllables and words that contain letter-i, then vowels and other signs
¢ Very musta'mel (old) words will be introduced to less musta'mal ones.

In the program, spelling was prohibited during the reading process, and it was
emphasized that the letters should be read in conjunction with words instead of saying them
separately. In addition, it is forbidden to switch to another topic without gaining the whole class
reading and writing skills in any subject. This understanding is similar to Benjamin S. Bloom's full
learning model. According to Bloom, although the individual characteristics of the students
differ, if the teacher provides sufficient time and appropriate learning conditions, almost all
students can learn any subject at a high level (Guskey, 2010, p. 1). In this context, the
understanding of not moving to another subject before all students' reading and writing skills
reach a certain level reveals that there is an application similar to the full learning model in the

program.

The program also includes the recommended tools and materials to be used in teaching
reading and writing. In this context, wall plates and movable (movable, changeable, flexible)
letters are among the tools used in reading and writingSince the Latin letters were not used yet
in 1924, Elifba education was mostly based on the old alphabet. In this context, it has been
suggested that the signs that are not included in Turkish Elifba such as “sedde”, “letter-i tarif”,
“tenvin” and “elif-i maksure” should be given in the last lessons and in stereotypes apart from
first reading and writing. Another remarkable point is that letters are taught through a natural
process with their use in the word rather than directly with their names or sounds (Ozbay, 2006,
p.42). In the first grade, it is foreseen that Elifba, the first literacy, will be processed 12 hours a

week. There is no information about measurement and evaluation in the program.
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3.2. 1926 First School of Reading and Writing Teaching in the Turkish Curriculum

In the 1926 First School Turkish Curriculum, it was emphasized that literacy should be
given in a way that covers 12 lesson hours per week, as in 1924. The goals of first reading and

writing were specified for the first time in the program and are as follows:
¢ Teaching 7-8 year old children to read the words they know and use frequently
¢ To teach the spelling of words from memorization
¢ To make children's writing legible and beautiful.

It is an important development to specify the goals of first literacy in the program, and
it reveals that the curriculum development processes have become more scientific. In the 1924
First School Turkish Curriculum Program, while the spell and word methods were recommended
in the first reading and writing teaching, in the 1926 curriculum, the word or spelling method
was prohibited, and teachers were allowed to choose one from the word or mixed method
(Binbasioglu, 1999a).

Many letters have a separate name in Arabic. For example, the name of "A" is "Elif". The
name of "C" is "Cim". Okurken, 6nce bu harflerin adi séylenir. Besides the letters "esre", "listin"
and so on. If there are signs, they are also spoken after the name of the letter.After all the letters
and signs in the word are finished, the word name is spoken and by doing so, the text will have
been read. In the program, the reason for the prohibition of the naming method is indicated as

"Since it is a power to pass from name to sound, this method is finally going to the deportation”

The method suggested to be used in the 1924 First School Turkish Curriculum is not
recommended because it makes it difficult to teach signs such as "be, dal, te and re". The word
method starts directly from the recitation and printing of words in short sentences without
teaching children letters and syllables. In order to be able to teach successfully in this method,
first, a perfect book must be found(Temizylirek & Balci, 2006, p.21). In this context, in the 1926
First School Turkish Curriculum Program, various (mixed) method and word method are the two
methods recommended in first reading and writing. The teacher has the right to choose any of
these methods. In addition, the points to be considered in the first reading and writing

instruction are specified in the program. These issues are:

¢ Two lessons will be taught every day; Two on Monday and Thursday mornings and on

the other days, two lessons; one in the morning and the other in the afternoon
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¢ The Elifba lesson will be taught at the same time as the writing and the children will
write down each word and sentence they read and read what they have written. It is appropriate
to write on a lined notebook with a pencil at first. In the early days, writing skill can be applied

on the stone board.
¢ The exercises in the book will be done by the students on the blackboard.

¢ The words learned in each lesson will be repeated frequently in the sentences in the

following lessons.

¢ The teacher will do exercises about the meaning and usage of each word in the Elifba
lessons and short sentences containing these words will be created. During this practice, the

teacher will carefully correct incorrect pronunciations, accent and dialect errors.

¢ In teaching reading and writing with mixed method, the teacher will use the means

such as moving letters and wall plates.
* In any way, the spelling method is prohibited in teaching reading and writing.

¢ Signs such as "sadde, letter-i describe, tenvin" that belong to Arabic reading are not
included in Turkish Elifba. However, words containing these signs, which are frequently used in

folk and children's dialects, should be shown phrases in the last lessons.

e [tisimportant to keep students at the same level in teaching reading and writing. Some
students may have problems with leveling due to reasons such as understanding the logic of
reading and writing quickly, getting help from their families or other people, having students

who have stayed in the class before and absenteeism.

o After the completion of the Elifba book, spelling and writing studies can be done on

the pieces read in the last months of the first year.

In the program, some suggestions are offered to teachers to keep students' levels at a
sufficient level, these are: If there are two branches in the school, level groups can be formed. If
there is only one branch in the school, the class can be divided into two groups when there are
level differences in the classroom. The teacher deals with one group for 20 minutes and then
the other for 20 minutes. While doing literacy exercises with the group they give attention, the
other group does writing work. In addition, the program suggests the teacher to make different

signs for the letters at the beginning, middle and end of the word.
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3.3. Initial Teaching of Reading and Writing in the 1930 First School Turkish Curriculum

In accordance with the "Law on the Acceptance and Application of the New Turkish
Letters", which came into force after being published in the Official Gazette on 3 November
1928, new Turkish letters were used. Atatiirk explains the reason for the transition to the new
Turkish letters as follows: "It is to give the Turkish nation an easy literacy key with little effort
and save it from ignorance" (Akylz, 1992). In this context, the 1930 First School Turkish
Curriculum Program is the first program prepared with the new Turkish alphabet. In the
program, Elifba, which was 12 hours in the first grade, reduced to 10 hours. The aims of the

alphabet lesson in the program are stated as follows in the 1926 First School Turkish Curriculum:
¢ Teaching 7-8 year old children to read the words they know and use frequently
¢ To teach the spelling of words from memorization
¢ To make children's writing legible and beautiful.

The rules to be followed in teaching first reading and writing are stated in the program

as follows:

* Two lessons of alphabets will be taught every day, one before the afternoon and one

after the afternoon.

¢ The alphabet lesson will be taught at the same time as writing and children will write
down each word and sentence they read and read what they have written. It is good to write on

lined notebooks with pencil at first. Stone board can also be used in the early days.

¢ In education, lots of exercises will be made on the black board, in reference to the

exercises contained in the book.

¢ New words learned in each lesson will be repeated frequently from the sentences in

the following lessons.

¢ The teacher will make oral exercises about the meaning and use of each word in the
alphabet lessons and will form short sentences containing the words. As in every occasion,
teacher will pay attention to the correction of accusative and dialect errors of wrong

pronunciations during these oral exercises.

¢ In order to facilitate the alphabet lesson, tools such as moving letters and wall plates

should be used.
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¢ While teaching the alphabet in the first grade, it is a practice to maintain the same
level throughout the year. The improvement of the level is due to the following reasons: Some
students grasp the logic of reading and writing quickly, Some students get help from their
families or other people, There are students who have failed in the class before, Not attending

the school.

¢ If there are two branches in the school, level groups can be createdIf there is only one
branch in the school, the class can be divided into two groups when there are level differences
in the classroom. The teacher deals with one group for 20 minutes and then the other for 20
minutes. While doing literacy exercises with the group they give attention, the other group does

writing work.

o After the alphabet book is completed, spelling and writing exercises can be done on

the pieces read in the last months of the first year.

general, the explanations on first reading and writing are generally similar to the 1926 Primary

school Turkish Curriculum Program.
3.4. Teaching First Reading and Writing in the 1936 Primary School Turkish Program

In the 1936 Primary School Turkish Program, the first literacy teaching process was
prepared more comprehensively, and the practices that should be done were specified. The
following information is given regarding these items, which are stated as "starting to read in the

first grade" (Temizyirek & Balci, 2006, p. 42-44).

e Reading and writing activities in the first grade constitute an integral part of all
teaching activities of this class. School life and life sciences issues that are experienced together
provide natural opportunities for literacy. The first literacy activity will try to make extensive use

of these opportunities.

¢ While the literacy business is tied to the issues of life science on the one hand, the
mechanism of reading-writing will be gained by following the composition-analysis way by
taking action from simple sentences and words in the first literacy by complying with the natural

requirements of child and reading psychology.

¢ It will be emphasized that reading and writing activities always go hand in hand, and
that the student learns to write words and sentences that he / she has learned to read at the

same time.
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¢ Teaching reading and writing that draws on the daily life of the classroom requires the
teacher not to be bound exclusively to the text of a general first reading book. In that respect,
the first reading book will remain as a tool of practice from time to time, as well as a number of

other abundant and pedagogical tools and materials.

When these items were examined in general, the importance of reading and writing
skills was emphasized and presented with the justification that it constitutes the basis for all
other lessons. In addition, emphasizing the principle of "from simple to complex", one of the
teaching principles, it was explained that literacy studies should be started with simple words
and sentences. Reading and writing skills should not be given gradually, but as a whole. In this
context, it is emphasized that reading and writing should always be given in integrity in the
program. It is stated that the words and sentences learned to read should be written without

wasting time.

Sources such as "resource book" that were first included in the 1936 Primary School
Turkish Program are an important change. The program proposes that teachers should not rely
solely on the book in the first reading and writing teaching and include some tools and materials
other than the book. In addition, it is emphasized that the books and tools to be used have
pedagogical value and this can be seen as an important development. In the 1936 Primary School
Turkish Program, the number of tools and materials that can be used in the first literacy process,
which was also included in previous programs, was increased. Big chips, small chips, blackboard,
colored chalk, mud and sand tables are the suggestions tools. In addition, the issues to be

considered in alphabet teaching are included in the program, and these issues are as follows:
e Letters should be taught to children by reading words or sentences, not letter by letter.

¢ The sentences and phrases to be read to the student should be in accordance with
their intellectual level. In no time, the student should be obliged to read sentences that he
cannot understandin the program, the understanding of relativity to the student level is
prioritized and it is stated that the first element to be examined in the books to be selected is
compliance with the student's mental structure. Another striking element in the program is the
lack of force and pressure on the student. If the student cannot read the texts above his / her
level or does not want to read it, the understanding is that they should not be forced to read

and in the future as their mental structures develop, they will be asked to read.
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o After the student is shown various words and taught them, the attention of the

student should be drawn to the syllables and letters that constitute them by analyzing the words
after a while.lt is seen that the method recommended to be used in teaching first reading and
writing in the program is the "word or vocable" method. The most important element in the
word method is to have a qualified book (the words in the book conform to the word style). For

this reason, the emphasis on "source book" may have been made in the program.

¢ The more a student sees and reads a word, the better he / she knows it and will be
able to read it as soon as he / she sees it. The program emphasizes the importance of repetition

and practice for the development of students' reading skills.

¢ Making students repeat the words dryly should be avoided and the words should be
repeated in a way that draws their attention and interest. In this context, the texts to be selected
while providing the student with reading skills must be suitable for the interests and needs of
the students. As a matter of fact, in the program, there is the phrase "the best remedy to pay
attention to a word is to repeat that word in attractive and relevant sentences for the student

and even better with curious and cute jokes"

¢ Understanding should be paid attention to in the reading process. Reading means
grasping the meaning. The teacher should ask questions to look for the meaning of the texts he

/ she has read and draw attention to the students' taking the meaning.

When we look at the definitions of reading in the literature, it is seen that it is generally
emphasized that the main purpose of reading is not to pass over the written text with the eyes,
but to get the meaning. According to Ozdemir (1983, p. 12), reading is "a mental activity based
on perceiving printed words through their sense organs and interpreting, comprehending and
interpreting them". Reading is based on meaningful interpretation of written language (Haris &
Sipay, 1990, p.10). Stauffer (1969, p.5) listed the items that should be included in the definition

of reading as follows:
¢ Reading is a complex process.
¢ Reading means extracting meaning from a printed text.
¢ Reading is the ability to understand and speak the printed word.

¢ Reading is to interpret what signs, letters or symbols mean.
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e Reading is to take the thoughts that the writer wants to express in printed words and

emphasize (cited in Karatay, 2014, p. 9).

As can be seen, the main purpose of reading in the 1936 Primary School Turkish Program

is similar to those of today.
3.5. Teaching First Reading and Writing in the 1948 Primary School Turkish Program

In the 1948 Primary School Turkish Program, explanations on first literacy are more
limited than in the 1936 Primary School Turkish Program. The following explanations were made

under the title of "first reading and writing" in the program:

e Reading and writing activities in the first grade constitute an integral part of all
teaching activities of this class. School life and the issues of life experience together provide

some opportunities for literacy.

¢ The first reading and writing will start with simple sentences and words. Over time,
these sentences will be divided into words, words into syllables, and syllables into letters. The
words, syllables and letters obtained as a result of these analyzes will form new sentences and

words.

As in the 1936 Primary School Turkish Program, the method of analysis in the 1948
Primary School Turkish Program was also used in the first literacy teaching. It was also stated
that rhymes and stories should be used in teaching reading and writing. It was emphasized that
nursery rhymes and stories are necessary for effective reading and writing as they will attract

the attention of students.

e Care should be taken to repeat all the letters in the Turkish alphabet as necessary in

the texts.

¢ Reading and writing activities will always go together, children will write the sentences

and words they learn to read at the same time.

e First reading and writing will start by taking action from the basic letters in accordance
with the writing principles drawn by the program and students will also be taught the lower case
letters when it's time. In the writing process, it was emphasized that first capital letters and then

lowercase letters should be taught, as is the case today.

¢ A teaching of first reading and writing that draws strength from the daily life of the

classroom requires the teacher not to be bound by the text of a general first reading book. For
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this reason, the first reading book will remain as an exercise tool that is referred to from time to

time, besides it will also include a number of other abundant and pedagogical tools.

The tools that are included in the program and recommended to be used in the first
literacy process are as follows: Big vocabulary cards, small vocabulary cards (it is stated that the
teacher can get help from the students in upper grades in using the big and small cards), stories,
nursery rhymes, riddles, poems, analysis boards, blackboard, colored chalk, sand table and
moving letters. It has been reminded once again that with the tools and equipment included in
the program and recommended to be used, it should be included in the topics of work and life

and the teaching should be connected to observation, experiment and work (Aytuna, 1949b,

p.9).

As in the 1936 Primary School Turkish Program, repetition was given importance in the
1948 Primary School Turkish Program. The students were asked to reinforce their literacy skills
by doing reading exercises on topics that interest the students. In addition, all lessons taught in
the 1948 Primary School Program were gathered around life studies lesson and were considered

as expressive lessons (Aytuna, 19493, p. 5).
3.6. 1968 First Reading and Writing Teaching in Primary School Turkish Program

1968 Primary School Turkish Program can be seen as the updated and expanded version
of the 1948 Primary School Turkish Program. Explanations on first reading and writing are similar
to the 1948 Primary School Turkish Program, and there are some changes in writing. In the 1948
Primary School Turkish Program, it was stated that first capital letters and then lowercase letters
should be taught in writing studies, while in the 1968 Primary School Turkish Program, the
phrase "while starting, the first reading and writing should be taught together in accordance
with the writing principles drawn by the program". In addition, phrase regarding the writing
process is “students' attention should be drawn to the shapes and spelling directions of the
letters, the places they cover in the ling, the relationship of capital letters with lowercase letters,
and their proportions". In this context, it can be said that the applications for writing skills are
based on more scientific foundations. Defects in the writing skills of letters are required to be
corrected and rewritten without delay. It is known that feedback and correction significantly
increase the overall success (Yunt, 1978; Cevik, 2014). In this context, it is important to

emphasize that errors are corrected in time in the program.
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Cooperative learning was included in the 1968 Primary School Turkish Program for the

first time. As a matter of fact, the statement in the program "children should be allowed to
examine their own writings in groups of three or four people, find their wrong and unsuccessful
sides, and help each other" emphasizes the importance of working with the group. In addition,
another important point emphasized in the program is that the beauty of the writing is what is
important in the article, and that speed is secondary. In the Turkish lessons of the program, the
child's language should be taken into action and our language should be gradually gained.
Children's language has two main characteristics: its language is first the language of its age and
then its environment. In the early days, the teacher should allow the students to freely express
their ideas with their own speeches. It should not be forgotten that "correcting the accent
differences is a matter of time and it is necessary to act without intimidating students" is a
remarkable statement. In this context, it is stated in the program that students may have local
languages and dialects in their speech at the beginning of their first literacy processes and

teachers should behave tolerantly.

In the program, a special emphasis has been placed on reading aloud, and it is
emphasized that reading aloud serves to learn to read, to determine the reading level of the
student and to gain the habit of listening. In this context, the principles to be followed in reading
aloud are specified in detail. The program also includes the phrase "the attention of other
students should be drawn to the speeches of the students who speak well and properly in the
classroom and thus they should develop a good speaking habit", referring to peer learning and
reinforcement in the first literacy process. It was stated that the vocabulary should be improved
in order to improve the reading skill in the first grade of primary school, and categorical
explanations were given regarding the concepts that should be taught. It was stated that reading
and writing should be given together in the first reading and writing teaching, and it was pointed
out that an practices such as reading and writing should not be done first. It is suggested that
students should use pencil until they gain the writing skill, and they can switch to ink after the
writing skill is gained. Improving writing skill not only in letters but also in numbers and signs

used in writing is another issue recommended to teachers.

3.7. Teaching First Reading and Writing in 1981 Primary Schools Turkish Education

Program

1981 Primary Schools Turkish Education Program is a broadly prepared program in the

context of Turkish lesson as in all other lessons. In the first literacy studies, pre-literacy
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preparatory studies take a large place in the program. In the program, prior knowledge of
children was emphasized and it was predicted that students might not have reached the
necessary physical, emotional and social maturity when they started school. In this context, it
was stated that preparatory studies are essential before starting literacy studies. In the program,
emphasis was placed on the use of tools and equipment before literacy studies and it was
emphasized that teachers should teach the use of frequently used tools such as pencil,
notebook, eraser and chalk in the preparation phase. In addition, issues related to the physical
health of the child such as the posture of the body during the use of equipment and reading
distance were also specified. As a matter of fact, Taylor (2006) stated that the way of holding a
pencil, the quality of the paper and pencil, the suitability of the desks and seats in the classroom,
the structure of the desk surface, the sitting and paper position, and the line structure of the

writing paper or notebook, etc. are important factors (Aksu & Ayvaz Can, 2018, p.27).

It was first seen in the 1981 Primary Schools Turkish Education Program that sketching
and drawing studies should be done before writing activities. In preparation for reading studies,
the importance of factors such as widening the eye's comprehension area and changing lines
was emphasized. According to Glines (2013), words are a tool for individuals to develop their
thinking, understanding, learning and mental skills. Knowing a large number of words already

becomes an advantage for the individual and increases his / her success.

It has been suggested that the method of analysis should be used in the teaching of first
reading and writing, and to follow a sequence from short sentences to words, syllables and
sounds. Asin the 1968 Primary School Turkish Program, it is important to explain that written
elements such as nursery rhymes, fairy tales and stories should be used in reading studies.
Suggestions such as the importance of repetition, teaching reading and writing at the same time,
teaching uppercase and lowercase letters together, and using tools other than the guide book
are other elements in the program. The tools and equipment included in the 1968 Primary
School Turkish Program and recommended to be used remained the same, but were explained
in more detail. In addition, While the program gives advice on subjects such as holding books
and turning pages, it also emphasizes that the teacher should not force students to use the left
or right hand. As a matter of fact, forcing a left-handed student to use his right hand can have
negative consequences. It is known that forcing left-handed children to use their right hand may
cause stuttering (Yorikoglu and Akyildiz, 1971). Pictures have an important place in the

program, especially in teaching speaking skills. Achievements such as "interpreting pictures with
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the relevant parts of the text" and "talking on a picture appropriate to the level" can be given as

examples. In the program, it was also emphasized that the writing, form and directions of the
letters should be emphasized in writing studies. It was stated that it is necessary to be careful in
repetitions for writing exercises, not to use a notebook when writing sentences and words, and
it is necessary to prevent students from getting bored by writing similar words and sentences
on the air, sand, row and blackboard. In addition, the program includes explanations on the use
of simple fairy tales, animal stories, large and large-sized illustrated books, coloring books,
albums and playbooks in reading studies in the first and second grades. Regarding the
assessment and evaluation of primary reading and writing in the 1981 Primary Schools Turkish
Education Program: "At the beginning of the school year, students' physical, emotional and
social literacy levels should be determined and monitored continuously”, "using tools and
materials, preparing for writing and reading, all skills including transition to reading and writing,
speaking should be determined and necessary precautions should be taken for failure and
delays, and these measures should be followed ”. The main measurement and evaluation

methods are stated as observation, tests, reading and oral and written exams.
4. Results and Suggestions

In this study, the first literacy processes in Turkish teaching programs of 1924, 1926,
1930, 1936, 1948, 1968 and 1981 were examined. In general, it is seen that the programs are
prepared in more detail as they approach today. Sound-based sentence method is used in the
first reading and writing teaching today. Looking at the programs, in the 1924 First Schools
Program, there was no compulsion on the method to be used in the teaching of first reading and
writing, and it was stated that one of the Savti method or word method could be selected and
used by the teacher. In the 1926 First Schools Program, the correction method and the spelling
method were banned, and teachers were allowed to choose one of the word or mixed method.
The method of reading and writing was not specified in the 1930 First Schools Program, and it
was emphasized that the method recommended to be used in the first literacy teaching in the
1936 program was the "word or vocable" method. As a matter of fact, it is concluded that the
first literacy should be done based on the analysis method. In the first literacy teaching, the
analysis method was taken as basis in the 1948 Primary School Turkish Program as in the 1936
Primary School Turkish Program. Similarly, in 1968 and 1981 programs, it was suggested that the
method of analysis should be used in teaching first reading and writing, and to follow a sequence

from short sentences to words, syllables and sounds.
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Recommended tools and equipment to be used in all programs are included. The Elifba

course, which was 12 hours in the 1924 and 1926 First School Programs, was reduced to 10
hours in the 1930 First Schools Program. In the 1924 First Schools Program, teaching principles
such as simple to complex and close to far, which are still used today, were included indirectly.
In the 1926 First Schools Program, it was emphasized that the class should be divided into two,
if possible, for the level differences that may occur in classrooms, while a reading study should
be done with one group and the other group should do writing. This method is similar to the
method used in unified classrooms today. With the adoption of new Turkish letters in 1928,
from 1930, the programs were prepared according to the alphabet system instead of Elifba. In
the 1948 Primary School Turkish Program, it was suggested that reading and writing should be

taught together and first capital letters and then lowercase letters should be given.

With the 1968 Primary School Turkish Program, simultaneous teaching of uppercase and
lowercase letters began to be implemented. In addition, in the 1968 Primary School Turkish
Program, attention was drawn to the shapes and spelling directions of the letters, the places
they cover on the line, the relation of capital letters to lowercase letters and their proportions.
The 1981 Primary Schools Turkish Education Program is more comprehensive than other
programs and primarily includes the preparatory stages in the first literacy processes. In this
preparation process, the students were asked to get to know the literacy materials and
important points such as sitting on a desk, holding a pencil and point of view on the notebook
were mentioned. According to Baymur (1949, p. 10), reading is a complex process. There are a
number of head and eye movements, vocal organs, and various mental activities that help to
understand the meaning. A good reading happens when all these movements take place
together and in harmony. As a result, in this study, the explanations regarding the teaching of
basal reading and writing in Turkish teaching programs between 1924-1981 were examined. Due
to their easy accessablity and having many resources about them such as 2005 Turkish teaching
program (Susar Kirmizi & Akkaya, 2010), 2015 Turkish teaching program (Bagci Ayranci & Mutlu,
2017), 2018 Turkish teaching program (Susar Kirmizi and Yurdakal, 2019), post-1981 programs
have been excluded. In order to prepare and implement more effective programs, it is important
to examine old programs and experiences and to identify existing problems. In this context, post-
Republic programs regarding first reading and writing, which form the basis of Turkish teaching,

were examined and the following recommendations were made:
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e  Researches can be conducted on the problems encountered in the application processes
of educational programs.

e Changes in the philosophical structures of the programs in 1924 and after can be
analyzed comparatively.

e Since the programs are structured according to social and individual needs, the said
programs can be examined, and studies can be conducted towards historical social needs and

the change of these needs.

The preparation processes of the curriculum and the changes in these processes can be

examined in historical context.
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1. Girig

insanlarin ihtiyaglarinin degismesi/artmasi ve teknolojinin gelismesi beraberinde bircok
toplumsal olgunun doénisiimine yol agmaktadir. Bu gelismelerden en ¢ok etkilenen olgularin
basinda egitim gelmektedir. Bireyin ve toplumun ihtiyaglarinin artmasi neticesinde egitimden
beklentiler de degismekte bunun sonucu olarak ise karar kilicilar belirli araliklarla 6gretim
programlarini giincellemektedir. Orgiin egitimin en temel 6gesi olan ilkokullar gerek okuma-
yazma gibi becerilerin kazandirilmasinda gerekse egitimli birey olma yolunda ilk basamak
sayllmasindan 6tiirii dnem arz etmektedir. ilkokul diizeyinde yeterli diizeyde okuma ve yazma
becerisi kazanmis bireylerin ileriki hayatlarinda gerek akademik gerekse sosyal bir birey olarak
basarili olmalari kaginilmazdir. Sinif 6gretmenlerinin etkili bir okuma-yazma becerisi
kazandirmalari icin hazirlanan programlarinda uygulanabilir ve bireyin gereksinimlerini

karsilayabilir nitelikte olmaldir.

Tirkge programlari, insanlarin dil becerilerini gelistirerek dille yazilmis bilim ve sanat
eserlerini anlayabilen, yorumlayabilen, degerlendirebilen ve kendine, topluma pay cikarabilen
bireyler vyetistirmek amaciyla hazirlanir (Tosunoglu ve Melanloglu, 2004). Programlar
kullanilacak yontem-teknikleri, arag-gerecleri ve olumsuz durumlarda yapilabilecek
diizenlemeleri icermelidir. Programlarin etkili bir sekilde hazirlanmasi 06gretmenlerin
programlardan daha ¢ok faydalanmalarini saglamaktadir. Ulkemizde 1924, 1926, 1930, 1936,
1948, 1968, 1981, 2005, 2015 ve son olarak 2018 yilinda programlar gilincellenmistir. Dikkat
edildiginde 6zellikle son yillarda programda yapilan glincellemeler hiz kazanmis olup degisiklikler
daha sik olmaya baslamistir. Bunun temel gerekgesi bilgi ¢aginda bireylerin ve toplumlarin
ihtiyaclarinin hizl bir sekilde degismesi ve bilgi birikimindeki hizli artistir. Alanyazinda 2005, 2015
ve 2018 programlari ile ilgili yeterli diizeyde ¢alisma oldugu ve bu programlara ¢ok rahat bir
sekilde ulasilabilecegi dusinildiginde arastirmada 1924’ten 1981 yilina kadar giincellenen
Tirkge 6gretim programlarinda yer alan ilk okuma -yazma siireglerini incelemek amaglanmistir.
Bu kapsamda her bir program ve igerdigi ilk okuma yazma siregleri farkl baslklarda

incelenmistir. Bu kapsamda su alt problemler olusturulmustur:

e 1924 ilk Mektep Tiirkce Mifredat Programi’nda ilk okuma yazma 6gretimi siirecleri

nasildir?

e 1926 ilk Mektep Tiirkce Miifredat Programi’nda ilk okuma yazma 6gretimi sirecleri

nasildir?
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e 1930 ilk Mektep Tiirkce Mifredat Programi’nda ilk okuma yazma &gretimi siirecleri

nasildir?
* 1936 ilkokul Tiirkge Programi’'nda ilk okuma yazma 6gretimi siiregleri nasildir?
* 1948 ilkokul Tiirkge Programi’nda ilk okuma yazma 6gretimi siiregleri nasildir?
* 1968 ilkokul Tiirkge Programi’nda ilk okuma yazma 6gretimi siiregleri nasildir?
e 1981 ilkdgretim Okullan Tiirkce Programi’nda ilk okuma yazma 6gretimi siiregleri nasildir?
1.1. Arastirmanin Amaci

ilkokul okuma-yazma ve dort islem gibi temel becerilerin 6gretilmesi ve diger 6gretim
kademelerinin temelini olusturmasi nedeniyle dnem atfedilmektedir. ilkokulda verilecek olan
egitim-6gretim hizmetlerinin islevsel olmasi icin 6gretim programlarin bireysel, toplumsal ve
bilimsel ihtiyaclara yonelik olarak yapilandiriimasi gerekmektedir. Bu kapsamda mevcut 6gretim
programlarinin hazirlanmasi siirecinde daha 6nce uygulana programlarin incelenmesi 6nem arz
etmektedir. Bu arastirmada cumhuriyetin ilanindan sonra 1924 ile 1981 yillari arasindaki ilkokul
Turkce programlarinda yer alan ilk okuma yazma 6gretim slrecleri incelenmistir. 1981 sonrasi
yillarda uygulanan ilk okuma yazma sirecleri ile ilgili alan yazinda yeterli sayida ¢alismanin

olmasi nedeniyle 2006, 2015 ve 2018 programlari kapsam disi birakilmistir.
1.2. Arastirmanin Onemi

Alan yazinda 2006, 2015 ve 2018 Tiirkce 6gretim programlari ile ilgili cok sayida calisma
bulunmaktadir. Ayrica bu programlara kolay ulasilabilmesi nedeniyle iceriginde yer alan ilk
okuma yazma siirecleri ile ilgili bilgilere kolay bir sekilde ulasilabilmektedir. 2006 6ncesi Tirkce
O0gretim programlarina ulagsmanin zor olmasi nedeniyle gerek arastirmacilar gerekse programi
uygulayici konumunda bulunan 6gretmenlerin programlara ulasmasi zor olmaktadir. Bu
arastirmanin ¢ikis noktasi bu olup, ilgili programlar kapsamli bir sekilde incelenerek gerekli

karsilastirmalar ile sunulmustur.
2. Yontem

Arastirma, nitel arastirma desenlerinden dokiiman incelemesi modeline gore
desenlenmistir. Dokliman incelemesi, bir arastirma problemi hakkinda belirli zaman dilimi
icerisinde Uretilen dokiimanlar ya da ilgili konuda birden fazla kaynak tarafindan ve degisik
araliklarla Grretilmis dokiimanlarin genis bir zaman dilimine dayali analizini olanakli kilmaktadir

(Yildirnm ve Simsek, 2000, s.140-143). Calismanin verilerini Cumhuriyet dénemi ilkokul Tirkce
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dersi dgretim programlari olusturmaktadir. Bu kapsamda 1924 ilk Mektep Tirkce Miifredat

Programi, 1926 ilk Mektep Tiirkge Mifredat Programi, 1930 ilk Mektep Tiirkce Miifredat
Programi, 1936 ilkokul Tirrkce Programi, 1948 ilkokul Tirkce Programi, 1968 ilkokul Tiirkce
Programi ve 1981 Temel Egitim Okullari Tirkgce Egitim Programi ilk okuma yazma siregleri

baglaminda analiz edilmistir.
3. Bulgular
3.1. 1924 ilk Mektep Tiirkce Miifredat Programi’nda ilk Okuma Yazma Ogretimi

1924 ilk Mektepler Miifredat Programi’nda Tiirkce derslerine biiyiik bir 5nem verilmistir.
Tirkce dersleri programda; “Alfabe”, “Kiraat ve insad”, “imla”, “Sarf” ve “Yazi (Suiliis ve Rik’a)”
dersleri olarak ayri ayri yer almistir. Programda yer alan Tirkge derslerinin her birinin ne amacla
koyuldugu, hangi yontemlerle islenmeleri gerektigi ve 6grencilerin gelisimine ne gibi katkida
bulanacaklari da yine maddeler halinde agiklanmistir. Ayrica Tilrkge derslerinde 6gretmenlerin
kaginmalari gereken yonteme iliskin yanlislara da yer verilmis ve bunlardan sakinilmasi
vurgulanmistir. Ancak heniiz harf devriminin yapilmamis olmasindan dolayi Tirkce 6gretimi

ylrarliukte olan eski alfabeye gore hazirlanmistir (Aslan, 2011, s. 726).

1924 ilk Mektepler Miifredat Programi’nda ilk okuma yazma 6gretiminde kullanilacak
olan yontem konusunda bir zorlamaya gidilmemis ve savti usul ya da kelime usullinden birinin
ogretmen tarafindan secilerek kullanilabilecegi ifade edilmistir. Savti usuli 2005-2006 egitim-
o0gretim yilindan itibaren ilk6gretim kurumlarimizda uygulamaya koyulan “ses temelli cimle
yontemi” ile benzerlik gostermektedir (Arslan, 2016, s. 8). Savti usulli alfabede yer alan harfler
ile seslerin eslestirilmesine dayanan bir yontem olup Akyiiz’'e (1999) gére heceleme yéntemine
bir tepki olarak dogmus ve 1880’li yillarda uygulanmaya baslanmistir. Programda 6gretmenler
ilk okuma yazma 6gretimi yaparken savti ya da kelime usuliinii se¢mekte serbest olduklari ancak
heceleme usuliint kullanmalarinin yasak oldugu belirtilmistir. Programda “hangi sekilde olursa
olsun, tehecci (heceleme) memnudur (yasaktir)” seklinde bir hiikiim dikkat cekmektedir (Maarif

Vekaleti, 1924, s. 6-8).

Programda ilk okuma yazma 6gretim siireleri ile ilgili de bilgi verilmis olup “pazartesi ve
persembe sabahlari iki, diger glinlerde 6gleden evvel bir, 6gleden sonra bir olmak lizere her giin
iki ders okutulacaktir” ibaresi yer almaktadir (Temizylirek ve Balci, 2006, s. 15). Okuma ile
yazmanin ayni anda yapilmasi gerektigi ve okunulan kelimenin yaziya doékilmesi, yazilan

kelimenin de tekrardan okunmasi gerektigi programda yer alan bir diger ibaredir. Ogrenilen
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bilgilerin en yliksek diizeyde tutulabilmesi icin dlisme noktasinin baslayacagi sirada tekrarlardan
olusan bir metot uygulamak gerekir (ilter 2001, s. 24). S6z konusu ibarede okuma-yazmanin
surekli olarak tekrar edilmesi gerektigi vurgulanmakta ve tekrarin kalicilligr artirdigi gercegi on
plana alinmaktadir. Ayrica programda derslerde Ogrenilen yeni kelimelerin ileriki derslerde
olusturulan cimlelerde tekrar edilmesi 6nerilmektedir. Benzer sekilde “tedrisatta kitaptaki
temrinlerden maada tahtada mebzQl temrinler yaptirilacaktir” ve “Elifba derslerinde gecen her
kelimenin manasi, isti’'mali hakkinda muallim sifahi temrinler yaptiracaktir” ibareleri de tekrarin
Onemini vurgulamaktadir. Okuma calismalarinda ginlik kullanilan kelimelere yer verilmesi
manasiz kelimeleri kullanilmamasi dnerilmektedir. Harf 6gretiminde dncelikle harfe uygun ses
ogretilmeli kelimelerdeki harflere ayrica ses katan elif, be, te gibi harfler kullanilmamaldir.

Ayrica okuma siirecinde uyulmasi gereken kurallar su sekilde belirtilmistir:
¢ Yazilmasi kolay olanlardan zor olana, (basitten karmasiga ilkesi)

¢ Gundelik hayatta daha ¢ok kullanilan kelimelerden daha az kullanilan kelimelere, (yakindan

uzaga ilkesi)
¢ Hareke-i harfiyeyi muhtevi hece ve kelimeler, hareke-i resmiyeli olanlara,
* Cok miista’mel (eski) kelimeler, daha az mista’mel olanlara takdim edilecektir.

Programda okuma siirecinde heceleme yasaklanmis olup harflerin ayri ayri séylenme
yerine birlesik olarak kelime cercevesinde okutulmasi gerekliligi vurgulanmistir. Ayrica herhangi
bir konuda tiim sinif okuma ve yazma becerisini kazanmadan diger konuya gecilmesi programda
yasaklanmistir. Bu anlayis Benjamin S. Bloom’un tam 0Ogrenme modeli ile benzerlik
gostermektedir. Bloom’a gore 6grencilerin bireysel o6zelliklerinin farklilasmasina ragmen
O0gretmen yeterli zaman ve uygun 6grenme kosullarini saglar ise neredeyse tim o6grenciler
herhangi bir konuyu Ust diizeyde 6grenebilirler (Guskey, 2010, s. 1). Bu kapsamda tim
Ogrencilerin okuma ve yazma becerileri belirli diizeye gelmeden diger konuya gegmeme anlayisi

programda tam 6grenme modeline benzer bir uygulamanin oldugunu ortaya koymaktadir.

Programda okuma yazma Ogretiminde kullanilmasi Onerilen arag-gereclere de yer
verilmistir. Bu kapsamda duvar levhalari ve miteharrik (oynar, degisebilen, esnek) harfler okuma
yazmada kullanilan arag-gereclerdendir. 1924 yilinda heniz Latin harflerine gecilmediginden
Elifba 6gretimi daha cok eski alfabeye gore yapilmaktaydi. Bu kapsamda “sedde”, “harf-i tarif”,
“tenvin” ve “elif-i maksure” gibi Tiurkce Elifbaya dahil olmayan isaretlerin okuma yazma

sureclerinin disinda son derslerde ve kaliplasmis sekilde verilmesi 6nerilmistir. Harflerin
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dogrudan isimleriyle ya da sesleriyle 6gretilmesi yerine kelimedeki kullanimlariyla dogal bir stirec

ile 6gretilmesi bir diger dikkat ceken husustur (Ozbay, 2006, s. 42). Birinci sinifta Elifba yani ilk
okuma yazmanin haftada 12 saat olarak islenmesi 6ngorilmektedir. Programda oOlgme ve

degerlendirmeye iliskin herhangi bir bilgiye yer verilmemistir.
3.2. 1926 ilk Mektep Tiirkge Miifredat Programi’nda ilk Okuma Yazma Ogretimi

1926 ilk Mektep Tirkce Miifredat Programi’'nda 1924’te oldugu gibi okuma yazma
haftada 12 ders saati kapsayacak sekilde verilmesi gerekliligi vurgulanmistir. Programda ilk

okuma yazmanin hedefleri ilk kez belirtilmis olup su sekildedir:
¢ 7-8 yasindaki ¢ocuklarin bildikleri ve siklikla kullandiklari kelimelerin okunusunu 6gretmek
» Kelimelerin ezberden yazilislarini 6gretmek
¢ Cocuklarin yazilarini okunakli bir sekle sokup guizellestirmek.

Programda ilk okuma yazmanin hedeflerinin belirtilmesi 6nemli bir gelisme olup
program gelistirme siireclerinin daha bilimsel bir hal aldigini ortaya koymaktadir. 1924 ilk
Mektep Tirkce Mifredat Programi’nda ilk okuma yazma 6gretiminde savti ve kelime usulleri
tavsiye edilirken 1926 programinda tesmiye usuli ve heceleme yontemi yasaklanmis,
o0gretmenlere sozciik ya da karma yéntemden birini se¢meleri konusunda serbestlik taninmistir

(Binbasioglu, 1999a).

Arapgada birgok harfin ayri bir adi vardir. Ornegin, “A” nin adi “Elif’ tir. “C” nin adi “Cim”
dir. Okurken, 6nce bu harflerin adi séylenir. Harflerin yaninda “esre”, “listlin” vb. isaretler varsa,
onlar da harfin adindan sonra soylenir. Sézclkteki batin harf ve isaretler bittikten sonra, s6zcik
adi séylenir. Yani, boylece yazi okunmus olur. Bu yénteme ‘adlandirma” (tesmiye) yontemi denir
(Binbasioglu, 1999b, s. 8). Programda tesmiye usulliniin yasaklanma sebebi olarak “isimden
sedaya intikal gl¢ oldugundan bu usul nihayet tehecciye minsir olmaktadir” ibaresi

gosterilmistir.

1924 ilk Mektep Tiirkce Miifredat Programi’nda kullanilmasi dnerilen savti usul ise “be,
dal, te ve re” gibi isaretlerin 6gretilmesini zorlastirdigindan tavsiye edilmemektedir. Kelime
usuliinde ¢ocuklara harfler ve heceler 6gretilmeden dogrudan dogruya kisa ciimleler igindeki
kelimelerin kiraatinden ve yazdirilmasindan baslanir. Bu usulde muvaffakiyetle ders okutabilmek
icin evvel-emirde buna mutabik mikemmel bir kitabin bulunmasi lazimdir (Temizyiirek ve Balci,
2006, s. 21). Bu kapsamda 1926 ilk Mektep Tiirkce Mifredat Programi’nda muhtelit (karma) usul

ile kelime usull ilk okuma yazmada 6nerilen iki usuldiir. Bu usullerden herhangi birini segme
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hakki 6gretmene aittir. Ayrica programda ilk okuma yazma 6gretiminde dikkat edilmesi gereken

hususlar belirtilmistir. Bu hususlar sunlardir:

ePazartesi ve persembe sabahlari iki, diger glinlerde 6gleden evvel bir, 6gleden sonra bir

olmak tzere her gin iki ders okutulacaktir.

oElifba dersi yaziyla ayni zamanda tedris edilecek ve ¢ocuklar her okuduklari kelime ve
climleyi yazacaklar ve yazdiklarini okuyacaklardir. ilk zamanlarda kursun kalemle gizgili deftere

yazdirmak uygundur. ilk zamanlar tas tahtada yazi becerisi uygulanabilir.
eKitapta yer alan alistirmalar kara tahtada 6grencilere yaptirilacaktir.

eHer derste 6grenilmis olan kelimeler miteakip derslerdeki ciimleler arasinda sik sik

tekrar ettirilecektir.

eElifba derslerinde gegen her bir kelimenin manasi, kullanimi hakkinda 6gretmen
alistirmalar yapacak ve bu kelimeleri iceren kiiclik climleler olusturulacaktir. Bu uygulama

sirasinda 6gretmen hatali telaffuzlari, sive ve lehce hatalarini itina ile dlizeltecektir.

eKarma usul ile okuma yazma 6gretiminde 6gretmen hareket eden harfler ve duvar

levhasi gibi vasitalari kullanacaktir.
*Ne sekilde olursa olsun okuma yazma 6gretiminde heceleme usulli yasaktir.

eArapca okumaya ait olan “sedde, harf-i tarif, tenvin” gibi isaretler Tlrkge Elifbaya dabhil
degildir. Ancak halk ve cocuk lehcesinde siklikla kullanilan bu isaretleri iceren kelimeler son

derslerde ve kaliplasmis sekilde gosterilmelidir.

eOkuma yazma 6gretiminde 6grencileri ayni seviyede tutmak énemlidir. Ogrencilerin
bazilarinin okuma ve yazmanin mantigini ¢abuk kavramasi, ailelerinden veya diger kisilerden
yardim almalari, daha dnce sinifta kalmis 6grencilerin olmasi ve devamsizlik gibi gerekgelerden

otlru seviye tutturmada sorunlar yasanabilir.

eElifba kitabinin tamamlanmasinin ardindan ilk senenin son aylarinda okunulan

parcalara iliskin imla ve yazi calismalari yapilabilir.

Programda oOgretmenlere 0Ogrencilerin seviyelerini yeterli dizeyde tutmalari igin
birtakim 6neriler sunulmaktadir, bunlar: Okulda iki sube var ise seviye gruplari olusturulabilir.
Eger okulda tek sube var ise sinifta seviye farklari olustugunda sinif iki gruba ayrilabilir. Ogretmen

bir grupla 20 dakika daha sonra diger grupla 20 dakika ilgilenir. ilgilendigi grupla okuma yazma
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calismalari yaparken diger grup yazi ¢alismasi yapar. Ayrica programda O6gretmene harflerin

kelime basinda, ortasinda ve sonundaki hallerine yonelik farkli levhalar yapmasini dnermektedir.
3.3. 1930 ilk Mektep Tiirkce Miifredat Programi’nda ilk Okuma Yazma Ogretimi

3 Kasim 1928 vyilinda, Resmi Gazete’de yayimlanarak yirirlige giren “Yeni Tirk
Harfleri’nin Kabul ve Tatbiki Hakkindaki Kanun” uyarinca yeni Tirk harflerine gecilmistir. Yeni
Tirk harflerine gecilme sebebini Atatiirk su sekilde agiklamaktadir “Tiirk milletine az emekle
kolay bir okuma yazma anahtari verip onu bilgisizlikten kurtarmaktir” (Akyiz, 1992). Bu
kapsamda 1930 ilk Mektep Tiirkce Miifredat Programi yeni Tirk alfabesi ile hazirlanan ilk
programdir. Programda daha once birinci sinifta 12 saat olan Elifba yani alfabe 10 saate
indirilmistir. Programda alfabe dersinin amaclari 1926 ilk Mektep Tiirkge Miifredat Programi’nda

oldugu gibi su sekilde belirtilmektedir:
¢ 7-8 yasindaki cocuklarin bildikleri ve siklikla kullandiklari kelimelerin okunusunu 6gretmek
¢ Kelimelerin ezberden yazilislarini 6gretmek
e Cocuklarin yazilarini okunakli bir sekle sokup guizellestirmek.

ilk okuma yazma ogretiminde uyulmasi gereken kurallarda programda su sekilde

belirtiimektedir:
 Ogleden evvel bir ve 6gleden sonra bir olmak lizere her giin iki ders alfabe okutulacaktir.

¢ Alfabe dersi, yazi ile ayni zamanda tedris edilecek ve ¢ocuklar her okuduklari kelime ve
climleyi yazacaklar ve vyazdiklarini okuyacaklardir. ilk zamanlarda kursun kalemle cizgili

defterlere yazdirmak muvafiktir. ilk zamanlarda tas tahta da istimal edilebilir.

e Tedrisatta kitaptaki temrinlerden (alistirmalar) maada siyah tahtada mebz(l (¢ok) temrinler

yaptirilacaktir.

¢ Her derste yeni 6grenilmis olan kelimeler miiteakip derslerdeki climleler arasindan sik sik

tekrar ettirilecektir.

¢ Alfabe derslerinde gegen her kelimenin manasi, istimali hakkinda muallim sifahi temrinler
yaptiracak ve kelimeleri ihtiva eden kigilk ciimleler teskil ettirecektir. Her vesile ile oldugu gibi
bu sifahi temrinler esnasinda da yanls telaffuzlarin sive ve lehge hatalarinin tashihine itina

eyleyecektir.
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e Alfabe dersini kolaylastirmak maksadi ile miteharrik (hareketli) harfler, duvar levhalari gibi

vasitalardan istifade edilmelidir.

e Birinci sinifta alfabe okuturken biitlin sene zarfinda ayni seviyeyi muhafaza etmek
meskiildir. Seviyenin tehaliifii asagida sebeplerden ileri gelir: Ogrencilerin bazilarinin okuma ve
yazmanin mantigini cabuk kavramasi, Bazi 6grencilerin ailelerinden veya diger kisilerden yardim

almalari, Daha 6nce sinifta kalmis 6grencilerin olmasi, Mektebe devam etmeme.

¢ Okulda iki sube var ise seviye gruplari olusturulabilir. Eger okulda tek sube var ise sinifta
seviye farklari olustugunda sinif iki gruba ayrilabilir. Ogretmen bir grupla 20 dakika daha sonra
diger grupla 20 dakika ilgilenir. ilgilendigi grupla okuma yazma calismalari yaparken diger grup

yazi calismasi yapar.

¢ Alfabe kitabinin tamamlanmasinin ardindan ilk senenin son aylarinda okunulan parcalara

iliskin imla ve yazi galismalari yapilabilir.

Genel olarak bakildiginda ilk okuma yazmaya iliskin agiklamalar genel olarak 1926 ilk

Mektep Tirkce Mifredat Programi ile benzerdir.
3.4. 1936 ilkokul Tiirkge Programi’nda ilk Okuma Yazma Ogretimi

1936 ilkokul Tiirkce Programi’nda ilk okuma yazma 6gretimi siireci daha kapsamli
hazirlanmis olup maddeler halinde yapilmasi gereken uygulamalar belirtilmistir. “Birinci sinifta
okumaya baslayis” olarak belirtilen bu maddelere iliskin su bilgiler (Temizyirek ve Balci, 2006, s.

42-44) verilmistir.

e Birinci sinifta okuma ve yazma faaliyeti bu sinifin bitin 6gretim faaliyetlerinin ayrilmaz
bir unsurunu teskil eder. Okul hayati ve bizzat beraberce yasanan hayat bilgisi mevzulari, okuma-
yazma icin gayet tabi birtakim firsatlar hazirlar. ilk okuma yazma faaliyeti iste bu firsatlardan

genis Olglide faydalanmaya ¢alisacaktir.

e Okuma yazma isi bir yandan hayat bilgisi mevzularina baglanirken ¢ocuk ve okuma
psikolojilerinin tabii icaplarina uyularak ilk okuma yazmalarda basit ciimle ve kelimelerden
harekete gecilmek suretiyle terkibi-tahlili bir yoldan ylrinerek okuma-yazmanin mekanizmasi

kazandirilacaktir.

e Okuma ve yazma faaliyetlerinin daima beraber ylrimesine, talebenin okumasini

o0grendigi kelime ve ciimleleri ayni zamanda yazmasini da 6grenmesine 6nem verilecektir.
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e Sinifin glinlik hayatindan kuvvet alan bir okuma ve yazma 6gretimi, 6gretmenin
miinhasiran genel bir ilk okuma kitabinin metnine baglanmamasini icap ettirir. O itibarla ilk
okuma kitabi zaman zaman kendisine basvurulan bir temrin vasitasi olarak kalacak, bunun

yaninda bol ve pedagojik degeri haiz baska bir takim vasita ve malzemeye de yer verilecektir.

S6z konusu maddeler genel olarak incelendiginde okuma ve yazma becerisinin 6nemi
vurgulanmis ve diger tim dersler icin temel teskil ettigi gerekcelendirilerek sunulmustur. Ayrica
ogretim ilkelerinden “basitten karmasiga” ilkesine vurgu yapilarak okuma-yazma calismalarina
basit kelime ve climlelerden baslaniimasi gerektigi agiklanmistir. Okuma ve yazma becerileri
kademeli olarak degil bir bitiinlik icerisinde verilmelidir. Bu kapsamda programda da okuma ve
yazmanin daima bir bitinlik icerisinde verilmesine vurgu yapilmistir. Okumasi 6grenilen kelime

ve climlelerin vakit kaybetmeden yazilmasi gerekliligi belirtiimektedir.

ilk kez 1936 ilkokul Tiirkce Programi’nda yer alan “kaynak kitap” benzeri kaynaklar
onemli bir degisikliktir. Program 6gretmenlerin ilk okuma yazma 6gretiminde sadece kitaba bagli
kalmamalari gerektigini ve kitap disinda birtakim vasitalar ile malzemelere yer verilmesini
onermektedir. Ayrica kullanilacak kitap ve arag-gereclerin pedagojik degerinin olmasi
vurgulanmis olup bu durum o6nemli bir gelisme olarak gériilebilir. 1936 ilkokul Tirkge
Programi’'nda daha 6nceki programlarda da yer alan ilk okuma yazma sirecinde kullanilabilecek
arag-gereclerin sayisi artirilmistir. Blyk fisler, klgik fisler, karatahta, renkli tebesir, camur ve
kum masalari 6neriler arag-gereclerdendir. Ayrica alfabe 6gretiminde dikkat edilmesi gereken

hususlara da programda yer verilmis olup bu hususlar sunlardir:
¢ Cocuklara harfler ayri ayri degil kelime ya da climle okutmak suretiyle 6gretilmelidir.

« Ogrenciye okutulacak ciimle ve ibareler onlarin fikri seviyesine uygun olmalidir. Hicbir
zaman 6grenci manasini anlayamayacagi cimleleri okumaya mecbur edilmelidir. Programda
O0grenciye dizeyine gorelik anlayisi 6n plana alinmakta ve segilecek kitaplarda ilk bakilacak
unsurun 6grencinin zihinsel yapisina uygunluk oldugu belirtiimektedir. Ogrenciye zorlama ve
baski yapilmamasi da programda dikkat ¢eken bir diger unsurdur. Ogrencinin seviyesinin
Ustlinde olan metinleri okuyamaz ise ya da okumak istemez ise zorlanmamali ileriki siireclerde

zihinsel yapilari gelistikce okumalari istenmeli seklinde bir anlayis goze carpmaktadir.

* Ogrenciye muhtelif kelimeler gdsterilip okutulduktan bir miiddet sonra kelimeleri tahlil
ederek onlari teskil eden hecelere ve harflere 6grencinin dikkati ¢ekilmelidir. Programda ilk

okuma yazma o6gretiminde kullanilmasi Onerilen yéntemin “kelime ya da sozclk” yontemi
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oldugu gorilmektedir. Kelime yonteminde en énemli unsur nitelikli bir kitabin (kitap icerisindeki
kelimelerin kelime usuliine uygun olmasi) olmasidir. Bu nedenle programda “kaynak kitap”

vurgusu yapilmis olabilir.

e Ogrenci bir kelimeyi ne kadar ¢ok goriir ve okursa onu o kadar iyi tanir ve onu bir
yerden gordi mii hemen okumaya muvaffak olur. Program 6grencilerin okuma becerilerinin

gelismesi icin tekrar ve alistirmanin 6nemine vurgu yapmaktadir.

¢ Kelimeleri 6grenciye kuru kuruya tekrar ettirmekten sakinmali, onlarin dikkatini ve
ilgisini cekecek surette tekrar ettirilmelidir. Bu kapsamda &grenciye okuma becerisi
kazandirirken segilecek metinlerin 6grencilerin ilgi ve ihtiyaglarina uygun olmasi gerekmektedir.
Programda da nitekim “bir kelimeye dikkat icin de en iyi ¢are o kelimeyi talebe i¢in cazip ve
alakali ciimlelerde ve daha iyisi merakli ve sevimli fikralarla parcalarda tekrar ettirmektir” ibaresi

yer almaktadir.

e Okuma siirecinde anlama dikkat edilmelidir. Okumak demek manayi kavramak
demektir. Ogretmen okuttugu metinlere iliskin anlami arayacak sorular sormali ve 6grencilerin

anlami almasina dikkat ¢cekmelidir.

Alan yazinda okuma ile ilgili tanimlara baktigimizda genel olarak okumanin gézle yazili
metnin lzerinden gecmek olmadigl temel amacinin anlamh almak oldugunun vurgulandigi
gorilmektedir. Ozdemir’e (1983, s. 12) gore okuma “basili sdzciikleri duyu organlari yoluyla
algilayip bunlar anlamlandirma, kavrama ve yorumlamaya dayanan zihinsel bir etkinliktir”.
Okuma yazih dilin anlamh bir sekilde yorumlanmasina dayalidir (Haris ve Sipay, 1990, s. 10).

Stauffer (1969, s.5) ise okuma taniminda yer almasi gereken maddeleri su sekilde siralamistir:
e Okuma karmasik bir siirectir.
e Okuma basil bir metinden anlam gikarmadir.
e Okuma basili kelimeyi anlama ve seslendirme kabiliyetidir.
* Okuma isaret harf ya da sembollerin ne anlama geldigini yorumlamaktir.

e Okuma yazarin basili sozciiklerle anlatmak istedigi, vurguladigi diisiinceleri almaktir

(akt. Karatay, 2014, s. 9).

Goruldigi tzere 1936 ilkokul Tirkge Programi’nda okumanin temel amaci ile

gliniimizdeki okuma amaclari benzerlik gostermektedir.

3.5. 1948 ilkokul Tiirkge Programi’nda ilk Okuma Yazma Ogretimi
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1948 ilkokul Tiirkce Programi’nda ilk okuma yazma ile ilgili agiklamalar 1936 ilkokul

Tiirkce Programi’'na gore daha kisithdir. Programda “ilk okuma yazma” bashgl altinda su

aciklamalar yapilmistir:

¢ Birinci sinifta okuma ve yazma faaliyeti bu sinifin bitin 6gretim faaliyetlerinin ayrilmaz
bir unsurunu teskil eder. Okul hayati ve bizzat beraberce yasanan hayat bilgisi mevzulari, okuma-

yazma icin gayet tabi birtakim firsatlar hazirlar.

e ilk okuma yazmaya basit ciimlelerden ve kelimelerden baslanacaktir. Zamanla bu
climleler kelimelere, kelimeler hecelere, heceler ise harflere boéliinecek bu ¢oziimlemeler

sonucunda elde edilen kelime, hece ve harfler yeni yeni ciimleler ve kelimeler teskil edecektir.

ilk okuma yazma dgretiminde 1936 ilkokul Tiirkce Programi’nda oldugu gibi 1948 ilkokul
Turkce Programi’nda da ¢oziimleme yontemi esas alinmistir. Ayrica okuma yazma 6gretiminde
tekerlemeler ve hikayelerin kullanilmasi gerektigi belirtilmistir. Tekerleme ve hikayelerin

ogrencilerin ilgilerini cekeceginden etkili bir okuma yazma igin gerekli oldugu vurgulanmistir.

e Tirk alfabesine giren bitin harflerin metinlerde geregi kadar tekrarlanmasina dikkat

olunmalidir.

¢ Okuma ve yazma faaliyeti daima beraber yiriyecek, cocuklar okumasini 6grendikleri

ciimle ve kelimeleri ayni zamanda yazacaklardir.

e ilk okuma ve yazmaya programin cizdigi yazi esaslarina uygun olarak &nce temel
harflerden harekete gecilmek suretiyle baslanacak, bununla beraber sirasi gelince 6grencilere
kiicik harfler de 6gretilecektir. Yazma siirecinde gliniimizde de oldugu gibi 6nce blyik harfler

daha sonra kiigik harflerin 6gretilmesi gerektigi vurgulanmistir.

¢ Sinifin glinltik hayatindan kuvvet alan bir ilk okuma yazma 6gretimi 6gretmenin genel
bir ilk okuma kitabinin metnine baglanmamasini gerektirir. Onun igin ilk okuma kitabi kendisine
zaman zaman basvurulan bir alistirma vasitasi olarak kalacak, bunun yaninda bol ve pedagojik

degerli bir takim baska arag-gereclere de yer verilecektir.

Programda s6z konusu olan ve ilk okuma yazma stlirecinde kullanilmasi tavsiye edilen
arag-geregler sunlardir: Buyuk fisler, kicuk fisler, (buyuk ve kuglk fislerin kullanilmasinda
O0gretmenin Ust siniflardaki 6grencilerden yardim alabilecekleri belirtilmistir), hikayeler,
tekerlemeler, bilmeceler, manzumeler, ¢6ziimleme levhalari, kara tahta, renkli tebesir, kum

masasl ve miteharrik harfler. Programda yer alan ve kullanilmasi 6nerilen arag gerecler ile is ve
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hayatin konulara girmesi ve 6gretimin gézleme, deneye ve ise baglanmasi [izumu bir kere daha

hatirlatilmistir (Aytuna, 1949b, s. 9).

1936 ilkokul Tiirkge Programi’nda oldugu gibi 1948 ilkokul Tiirkge Programi’nda da
tekrara 6nem verilmis. Ogrencinin ilgisini geken konularda okuma g¢alismalari yapilarak okuma
yazma becerisinin pekistirilmesi istenmistir. Ayrica 1948 ilkokul Programi’nda okutulan tim
dersler hayat bilgisi dersi etrafinda toplanmis ve birer ifade dersi olarak degerlendirilmistir

(Aytuna, 194943, s. 5).
3.6. 1968 ilkokul Tiirkge Programinda ilk Okuma Yazma Ogretimi

1968 ilkokul Tiirkce Programi 1948 ilkokul Tiirkce Programi’nin giincellenmis ve
genisletismis hali olarak gorilebilir. ilk okuma yazmaya iliskin agiklamalar 1948 ilkokul Tiirkce
Programi ile benzer nitelikte olup yazi konusunda birtakim degisiklikler vardir. 1948 ilkokul
Tiirkge Programi’nda yazi galismalarinda 6ncelikle blyiik harflerin daha sonra kiiguk harflerin
ogretilmesi gerektigi belirtilirken 1968 ilkokul Tiirkce Programi’nda “ilk okuma yazmaya
baslarken programin cizdigi yazi esaslarina uygun olarak bilyik ve kiglk harfler birlikte
ogretilmelidir” ibaresi yer almaktadir. Ayrica yazi streci ile ilgili “harflerin sekillerine ve yazilis
yonlerine, satirda kapladiklar yerlere, blyik harflerin kiiclik harflerle iliskilerine, oranlarina
gerektikce o6grencilerin dikkatleri cekilmelidir” ibaresi yer almaktadir. Bu kapsamda vyazi
becerisine yonelik uygulamalarin daha bilimsel temeller Gzerine oturtuldugu séylenebilir. Yazi
becerisinde harflerin yaziminda gorilen bozukluklarin zaman gegirilmeden dizeltilip tekrar
yazdirilmasi istenmektedir. Donit ve dizeltmenin genel basariyi 6nemli derecede yiikselttigi
bilinmektedir (Yunt, 1978; Cevik, 2014). Bu kapsamda programda hatalarin zamaninda

dizeltilmesinin vurgulanmasi 6nemlidir.

1968 ilkokul Tiirkge Programi’nda ilk kez isbirlikli grenmeye yer verilmistir. Nitekim
programda yer alan “cocuklarin kendi yazilarini Uger dorder kisilik kimeler halinde
incelemelerine, yanls ve basarisiz yoOnlerini bulmalarina ve yardimlasmalarina imkan
taninmalidir” ifadesi grupla birlikte ¢alismanin énemini vurgulamaktadir. Ayrica yazida dnemli
olanin yazi glizelligi oldugu hizin ikinci planda oldugu da programda vurgulanan bir diger 6nemli
noktadir. Programda “Tiirk¢ce derslerinde ¢ocugun dilinden harekete gecilmeli ve ona yavas
yavas dilimiz kazandirilmalidir. Cocuk dilinin baslica iki temel 6zelligi vardir: onun dili dnce yasinin
daha sonra cevresinin dilidir. ilk zamanlarda 6gretmen 6grencilerin kendi konusmalariyla
meramlarini serbestce anlatmalarina imkan verilmelidir. Sive farklarini diizeltmenin bir zaman

isi oldugu ve bu konuda 6grencileri yildirmadan hareket edilmesi gerektigi unutulmamalidir”
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ibaresi dikkat ceken bir ifadedir. Bu kapsamda programda o6grencilerin ilk okuma yazma

slreclerinin basinda konusmalarinda yerel dil ve lehgelerin olabilecegi ve 6gretmenlerin bunu

hos gorerek davranmasi gerektigi belirtilmektedir.

Programda sesli okumaya ayri bir 6énem verilmis olup sesli okumanin okumayi
O0grenmede, 0Ogrencinin okuma seviyesinin belirlenmesinde ve dinleme aliskanliginin
kazanilmasina hizmet ettigi vurgulanmaktadir. Bu kapsamda sesli okumada uyulmasi gereken
esaslar ayrintilariyla belirtilmistir. Programda ayrica ilk okuma yazma silirecinde akran
O0grenmesine ve pekistirmeye atif yapar nitelikte “sinifta iyi ve diizglin konusan 6grencilerin
konusmalarina diger 6grencilerin dikkatleri ¢ekilmeli ve bdylece iyi konusma aliskanhg
gelistirmelidir” ibaresi yer almaktadir. ilkokul birinci sinifta okuma becerisini gelistirmede kelime
hazinesinin gelismesi gerektigi belirtilmis olup 6gretilmesi gereken kavramlara iliskin kategorik
aciklamalara yer verilmistir. ilk okuma yazma 6gretiminde okuma ve yazmanin birlikte verilmesi
gerektigi belirtilmis olup 6nce okuma sonra yazma seklindeki bir uygulamanin yapilmamasi
gerektigine dikkat cekilmektedir. Yazma becerisini kazanana kadar 6grencilerin kursun kalem
kullanmalari, yazma becerisi kazanildiktan sonra mirekkepli kaleme gecilebilecegi
onerilmektedir. Yazma becerisinde sadece harflerin degil rakamlarin ve yazida kullanilan

isaretlerinde gelistirilmesi de 6gretmenlere dnerilen bir diger husustur.
3.7. 1981 ilkdgretim Okullari Tiirkge Egitim Programi’nda ilk Okuma Yazma Ogretimi

1981 ilkdgretim Okullari Tirkge Egitim Programi diger tiim derslerde oldugu gibi Tiirkce
dersi baglaminda da genis bir sekilde hazirlanmis bir programdir. ilk okuma yazma ¢alismalarinda
okuma-yazma Oncesi hazirlik ¢alismalari programda genis yer kaplamaktadir. Programda
cocuklarin 6n bilgileri konusu vurgulanarak 6grencilerin okula basladiklarinda gerekli fiziksel,
duygusal ve sosyal olgunluga erisememis olabilecekleri 6n gorilmistiir. Bu kapsamda okuma
yazma c¢alismalarina baslamadan once hazirhk ¢alismalarinin elzem oldugu belirtilmistir.
Programda okuma yazma calismalari Oncesi arag-gere¢ kullanimina 6nem verilmis ve
O0gretmenlerden hazirlik agsamasinda kalem, defter, silgi ve tebesir gibi siklikla kullanilan arag-
gereglerin  kullaniminin  6gretilmesinin gerekli oldugunu vurgulamistir. Ayrica arag-gereg
kullanimi sirasinda viicudun durus bicimi ve okuma uzakligi gibi cocugun fiziksel sagligini
ilgilendiren konularda belirtilmistir. Nitekim Taylor (2006), yazma sirecine, kalem tutma
bicimleri, kagit ve kalem kalitesi, siniftaki siralarin ve oturaklarin 6grenciye uygun olmasi, masa
ylzeyinin yapisi, oturma ve kagit pozisyonu, yazi kagidinin ya da defterinin ¢izgi yapisi vb. etki

eden faktorler oldugunu belirtmistir (Aksu ve Ayvaz Can, 2018, s. 27).

72 Sinirsiz EGitim ve Arastirma Dergisi, 6 (1), 41-77



Sz 1924-1981 Arasi Tiirkce Ogretim Programlarinda ilk Okuma Yazma...
Ibrahim Halil YURDAKAL, Ayse YURDAKAL

Yazma c¢alismalari 6ncesi karalama ve ¢izim calismalarinin yapilmasi gerektigi de ilk kez
1981 ilkdgretim Okullar Tirkce Egitim Programi’nda goériilmektedir. Okuma calismalarina
hazirlikta ise gozin kavrama alanini genisletme ve satir degistirme gibi unsurlarin 6nemi
vurgulanmistir. Glines’e (2013) goére kelimeler bireyin dislinme, anlama, 6grenme ve zihinsel
becerilerini gelistirme araci olmaktadir. Cok sayida kelime bilme birey icin hazir bir glic olmakta

ve basarisini artirmaktadir.

ilk okuma yazma 6gretiminde ¢déziimleme ydnteminin kullanilmasi gerektigi ve kisa
ciimlelerden, kelimelere, hecelere ve seslere dogru bir sira izlenilmesi dnerilmistir. 1968 ilkokul
Tiirkge Programi’nda oldugu gibi okuma ¢alismalarinda 6grencilerin ilgilerini ceken tekerleme,
masal ve oyku gibi yazili unsurlarin kullaniimasi gerektigine yonelik agiklamalar 6nem arz
etmektedir. Tekrarin 6nemi, okuma ve yazmanin ayni anda 6gretilmesi, blyiik ve kigtk harflerin
birlikte 6gretilmesi ve kilavuz kitap disinda da araclarin kullanilmasi gerektigi gibi 6neriler de
programda yer alan diger unsurlardir. 1968 ilkokul Tiirkce Programi’nda yer alan ve kullaniimasi
Onerilen aracg-gerecler aynen kalmis ancak daha ayrintil bir sekilde aciklanmistir. Ayrica
programda kitap tutma ve sayfalari cevirme gibi konularda 6gretmene tavsiyeler sunulurken sol
veya sag eli kullanma konusunda zorlamanin yapilmamasi gerektigi vurgulanmaktadir. Nitekim
sol elini kullanan 6grenciye sag elini kullanmaya zorlamak olumsuz sonuglar dogurabilir. Sol elini
kullanan ¢ocuklarin sag elini kullanmaya zorlanmasinin kekemelige yol acabilecegi bilinmektedir

(Yorikoglu ve Akyildiz, 1971).

Programda oOzellikle konusma becerisinin 6gretiminde resimler 6nemli bir yer
tutmaktadir. “Resimleri, metnin ilgili bélimleriyle yorumlayabilmek” ve “diizeye uygun bir resim
Uzerine konusabilmek” gibi kazanimlar buna 6rnek olarak gosterilebilir. Programda ayrica yazi
calismalarinda harflerin yazilis, bigim ve yonlerinin lzerinde durulmasi gerektigi dnemle
belirtilmistir. Yazi alistirmalari igin yapilacak tekrarlarda dikkatli olunmasi gerektigi, cimle ve
kelimeleri yazdirirken daima defter kullanilmamasi gerektigi, havaya, kuma, siraya ve yazi
tahtasina da benzer kelime ve climleler yazdirilarak 6grencilerin sikilmalarinin éniine gegilmesi
gerektigi belirtilmistir. Ayrica programda birinci ve ikinci siniflarda okuma ¢alismalarinda basit
masallarin, hayvan o6ykilerinin, bol ve bilyik boyda resimli az yazili kitaplarin, boyama
kitaplarinin, alblim ve oyun kitaplarinin kullanilabilecegine iliskin aciklamalar yer almaktadir.
1981 ilkdgretim Okullar Tiirkge Egitim Programi’nda ilk okuma yazmaya yonelik dlgme ve
degerlendirmelere iliskin: “6gretim yili basinda 6grencilerin fiziksel, duygusal ve toplumsal

”n u

yonden okuma yazmaya hazir olma dereceleri saptanmali ve sirekli olarak izlenmeli”, “aracg ve
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geregleri kullanabilme, yazmaya ve okumaya hazirlik, okuma ve yazmaya gegis, konusma gibi
tim beceriler saptanarak basarisizlik ve gecikmeler icin gerekli dnlemler alinmali ve bu 6nlemler
izlenmelidir” gibi ibareler yer almaktadir. Baslica 6lgme ve degerlendirme yontemleri gbzlem,

testler, okuma ve sozll-yazili yoklamalar seklinde belirtilmistir.
4. Sonug ve Oneriler

Bu arastirmada 1924, 1926, 1930, 1936, 1948, 1968 ve 1981 Tirkce Ogretim
programlarinda yer alan ilk okuma yazma sirecleri incelenmistir. Genel olarak programlarin
ginimiize yaklastikca daha ayrintih olarak hazirlandigi gériilmektedir. ilk okuma yazma
Ogretiminde glinimiizde ses temelli cimle yontemi kullanilmaktadir. Programlara bakildiginda
1924 ilk Mektepler Programi’'nda ilk okuma yazma &gretiminde kullanilacak olan ydntem
konusunda bir zorlamaya gidilmemis ve savti usul ya da kelime usuliinden birinin 6gretmen
tarafindan segilerek kullanilabilecegi ifade edilmistir. 1926 ilk Mektepler Programi’nda tesmiye
usulli ve heceleme yontemi yasaklanmis, 6gretmenlere sézciik ya da karma yontemden birini
se¢meleri konusunda serbestlik taninmistir. 1930 ilk Mektepler Programi’nda okuma yazma
yontemi belirtiimemis olup 1936 programinda ilk okuma yazma 0Ogretiminde kullaniimasi
onerilen yontemin “kelime ya da s6zclik” yontemi oldugu vurgulanmistir. Nitekim ¢6ziimleme
yontemi esas alinarak ilk okuma yazmanin yapilmasi gerektigi sonucuna ulasilmaktadir. ilk
okuma yazma 6gretiminde 1936 ilkokul Tiirkge Programi’nda oldugu gibi 1948 ilkokul Tiirkce
Programi’'nda da ¢6ziimleme yontemi esas alinmistir. 1968 ve 1981 programlarinda da benzer
sekilde ilk okuma yazma 6gretiminde ¢6ziimleme yonteminin kullanilmasi gerektigi ve kisa

climlelerden, kelimelere, hecelere ve seslere dogru bir sira izlenilmesi dnerilmistir.

Tim programlarda kullanilmasi énerilen arag gereclere yer verilmistir. 1924 ve 1926 ilk
Mektepler Programlar’nda 12 saat olan Elifba dersi 1930 ilk Mektepler Programi’nda 10 saate
indirilmistir. 1924 ilk Mektepler Programi’'nda basitten karmasiga ve yakindan uzaga gibi
giinimiizde de kullanilan égretim ilkelerine dolayl da olsa yer verilmistir. 1926 ilk Mektepler
Programi’'nda siniflarda olusabilecek seviye farklari igin sinifin miimkiin ise ikiye ayrilmasi
gerektigini bir grup ile okuma g¢alismasi yapilirken diger grubun yazma c¢alismasi yapmasi
gerektigi vurgulanmistir. Bu yontem gliniimizde birlestirilmis siniflarda kullanilan yéntem ile
benzerlik gostermektedir. 1928 yilinda yeni Tirk harflerinin kabull ile 1930’dan itibaren
programlar Elifba yerine alfabe sistemine gére hazirlanmistir. 1948 ilkokul Tiirkce Programi’nda
okuma ve yazmanin birlikte 6gretilmesi gerektigi ve once blytk harflerin daha sonra kiiglk

harflerin verilmesi gerektigi 6nerilmistir.
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1968 ilkokul Tiirkce Programi ile biyik ve kiiciik harflerin eszamanli &gretilmesi

uygulanmaya baslamistir. Ayrica 1968 ilkokul Tiirkge Programi’nda harflerin sekillerine ve yazilis
yonlerine, satirda kapladiklari yerlere, bliylk harflerin kiiciik harflerle iliskilerine ve oranlarina
dikkat cekilmistir. 1981 ilkégretim Okullar Tiirkce Egitim Programi diger programlara gére daha
kapsamli olup ilk okuma yazma sireclerinde Oncelikle hazirhk asamalarina yer vermistir.
Ogrencilerin bu hazirlik siirecinde okuma-yazma materyallerini tanimalari istenmis olup sirada
oturma, kalem tutma ve deftere bakis agisi gibi 6nemli noktalara deginilmistir. Baymur’a (1949,
s. 10) goére okumak karmasik bir siirectir. Bunda bir takim bas ve goz hareketlerinin, yerine gore
ses organlarinin, manayi anlamayi saglayan cesitli zihin faaliyetlerinin rolii vardir. lyi bir okuma
bitln bu hareketlerin bir arada ve ahenkli bir sekilde yer almasiyla vaki olur. Sonug olarak bu
arastirmada 1924-1981 vyillari arasindaki Tlrkge 6gretim programlarindaki ilkokuma ve yazma
O0gretimi sureglerine iliskin agiklamalar incelenmistir. 1981 sonrasi programlarin kolay
ulasilabilmesi ve bu programlar ile ilgili bircok kaynak olmasi -2005 Tiirkce 6gretim programi
(Susar Kirmizi ve Akkaya, 2010), 2015 Tirkce 6gretim programi (Bagci Ayranci ve Mutlu, 2017),
2018 Tirkce Ogretim programi (Susar Kirmizi ve Yurdakal, 2019)- nedeniyle kapsam disi
birakilmislardir. Daha etkili programlarin hazirlanmasi ve uygulanmasi icin eski programlarin ve
deneyimlerin incelenmesi ve var olan problemlerin tespit edilmesi 6nem arz etmektedir. Bu
kapsamda 6zellikle Turkge 6gretimin temelini olusturan ilk okuma ve yazmaya iliskin Cumhuriyet

sonrasl programlar incelenmis ve su Oneriler sunulmustur:

e Ogretim programlarinin uygulama siireclerinde yasanilan sorunlara iliskin arastirmalar

yapilabilir.

e 1924 ve sonrasi sureglerde programlarin felsefi yapilarindaki degisiklikler karsilastirmali

sekilde incelenebilir.

e Programlar toplumsal ve bireysel ihtiyaclara gore yapilandirildigindan s6z konusu
programlar incelenerek tarihsel olarak toplumsal ihtiyaglara ve bu ihtiyaglarin degisimine yonelik

¢alismalar yapilabilir.

e Ogretim programlarinin hazirlanma siiregleri ve bu siireclerde yasanan degisimler

tarihsel baglamda incelenebilir.

CIKAR CATISMASI BEYANI

Yazarlar bu galismalarinda herhangi bir sekilde gikar ¢atismasi olmadigini beyan ederler.

75 Sinirsiz EGitim ve Arastirma Dergisi, 6 (1), 41-77



Sz 1924-1981 Arasi Tiirkce Ogretim Programlarinda ilk Okuma Yazma...
Ibrahim Halil YURDAKAL, Ayse YURDAKAL
ARASTIRMA VE YAYIN ETiGi BEYANI

Yazarlar bu ¢alismalarinda arastirma ve yayin etigine uyuldugunu beyan ederler.
YAZAR SORUMLULUK BEYANI

Yazarlar bu ¢alismanin “Kavramsal Cergeve, Arastirma, Kaynaklari Toplama, inceleme ve
Diizenleme” kisminin Ayse Yurdakal, “Yontem, Veri Analizi ve Yazilim” kisminin ibrahim Halil

YURDAKAL tarafindan yapildigini beyan ederler.
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1.Introduction

Children's literature is a literary branch that was created with the aim of providing an
aesthetic understanding to the individual in the process starting from pre-school age to the end
of adolescence. Childhood is the relatively small physical, mental and cognitive phase of an
individual’s life. While creating children's literature products, the interests and needs of children
should be taken into consideration. Aesthetic concerns should be borne in mind in the works
created for them; the kind of language used ought to be far from childishness and it should
develop the individual cognitively and spiritually should be included. The primary purpose of the
related works is not to give advice or to guide; it should serve to create aesthetic pleasure in the
individual by encouraging him/her to think. Children's literature works include some educational
messages as well as creating aesthetic pleasure for the child reader. These messages are

important in the education of the child.

The message concept is one of the main elements of the communication process. The
message can be defined as the main idea to be conveyed to the reader in literary or instructional
texts, as the message that reaches him. According to Ozdemir (2011), "The message can also be
considered as the basic element that guides the text. Let's say the message or the main idea is

the main reason that pushed this author to write."

The ways of delivering messages are different in literary and didactic texts. Sever (2013:
expresses the way that messages are delivered in the instructional texts is as of “The aim of the
didactic texts is to inform and teach the reader. In these texts, the purpose is included in the
text as a proposition (p. 134).” Nonetheless, in another study, it is stated that the part that
guides the reader in the comprehension of the text read in the didactic texts is the message part

(Ozdemir 2011: 71).

In literary texts, messages are generally perceived by the reader in a disguised and
covert expression. Ozdemir expresses this by saying that the message should be digested into
the text in literary texts “In literary texts, the message is not given by transforming the form of
proposition, or rather, a definite judgment. It is digested into the texture of the text. In this
regard, the message of literary texts is implicit message" (2011: 115). In literary texts, the

message is conveyed through hints, not in the form of a proposition as in instructive texts.

A good children's literature work presents the values that are desired to be adopted and
plays arole in the reader's acquisition of these values. Although the mentioned values constitute

a wide title, they basically cover the cognitive, social and personality traits of the individual.
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Educational messages to be adopted reach the reader through the characters in the books. The
effective communication established by the characters in children's books sets an example for
the child reader and supports communication education. Communication is a phenomenon that
develops as a model. The communication established by parents, teachers, other elders or
friends also affects the child. Another communication medium that is modeled is the dialogues
formed by the characters in the books. The mentioned dialogues contribute to the
communication training of the reader, as well as the purposes that can be listed such as keeping
the reader's curiosity alive and focusing the reader on the book. In order to achieve these
purposes, some conflicts created by the characters are also included in the books. Sever (2017)
grouped these conflicts under four headings: person-person conflict, self-conflict, person-nature
conflict, and person-society conflict. Among these, especially person-person conflict and one's
conflict with society are worth examining in terms of communication as they occur through
dialogues. The conflicts that the characters in the books have with other characters or the
society lead us to the communication conflicts they have created based on Harary and Batell's
Graph Analysis. In the study (Batell & Harary, 1981), 8 basic communication conflicts are
mentioned, namely Active Conflict, Passive Conflict, Conflict of Existence, Total Denial, Conflict
with Prejudice, Conflict of Intensity, Conflict of Partial Perception and Conflict of Detention. It is
also possible to benefit from these types of conflict in children's books in the development of
communication skills. By identifying these conflicts in children's books, the problems
experienced in communication can be materialized to the child. Thus, obstacles to effective
communication can be removed. In addition, effective communication elements (facial and body
movements, ego language, empathy, and so on.) in the books are also expected to be an

example in communication education for the child.

In literary texts written for children, the selection of the messages and the way they are
conveyed are of great importance. Children's literature writers should not advocate any ideology
or thought while presenting their messages in their children's books; they should not give the
messages in the form of advice in the event or situations they want to tell and should choose
messages appropriate to the development level of the reader. According to Gileryiiz (2003), the
messages intended to be given should not be counseling; rather, they should provide the reader
with flexible thinking, support their creativity, motivate them to learn, and help them establish

a cause-and-effect relationship between events.

Works that try and give advice to children to adopt strict moral and social rules will not

attract the attention of the child; literary works with a certain idea and ideological expression
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will distract them from critical, questioning and impartial thinking skills. Children's books should
have subjects, heroes, fiction and content that will create permanent behavioral change in the
desired direction in children. For this reason, educational messages should be preferred in
children's books that will support children's mental, social, personality and social development,
give them sensitivity, develop their creativity, enable them to think critically and impartially, and
introduce them to the knowledge and cultural environment of the modern world. The important
point here is that children's books should contain educational messages. The educational
messages that will be brought to the child by blending with effective communication will
contribute to their socialization and making sense of their own existence. Accordingly, this study
sought to determine how to use children's books for these purposes. To this end, the aim of the
study was to determine the educational messages and communication elements in children's

books.

In order to reach the aim of the study, answers to the following questions were sought:

1. What are the educational messages in children's literature works?

2. What are the effective communication elements in children's literature works?
3. What are the communication conflicts in children's literature works?

2. Method

2.1. Research Method

This study has been conducted using the document analysis method in accordance with
qualitative research techniques. "Document review covers the analysis of written materials that
contain information about the phenomenon or phenomena aimed to be investigated " (Yildirim

& Simsek, 2016: 189).
2.2. Working group

The study group of the research consists of children's literature works named "The Boy
in the Striped Pajamas" (by John Boyne) (henceforth abbreviated as CPC, meaning ‘Cizgili
Pijamal Cocuk’ in Turkish) and "Saving the Queen" (by Vladimir Tumanov) (henceforth as KK
meaning ‘Kraliceyi Kurtarmak’ in Turkish. The study group limited to these two books was

determined by random sampling method.
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2.3. Data Collection and Analysis

In the collection and analysis of the data, the literature was first reviewed. To this end,
sources containing "educational message in children's literature"”, "education in children's
literature" and "communication in children's literature" are listed. Later, the lists of the most
purchased books from bookstores and on the Internet in 2019 were determined. The works to
be examined were determined using the random sampling method from this list. After this, they

were read by the researchers.

The books and publishing houses determined as the study group of the research are

displayed in Table 1.

Table 1.

Books and publishers used in the research

The name of the book Publisher Year
1- The Boy in the Striped Pajamas (CPC) TUDEM 2020
2- Saving the Queen (KK) Sunlight Library 2020

After reading the books, the messages and communication elements in the stories were
identified using document analysis, and the data obtained were explained and interpreted with
descriptive analysis. The data obtained according to this approach are summarized and
interpreted according to previously determined themes. "The purpose of descriptive analysis is
to present the obtained findings to the reader in an organized and interpreted form." (Yildirim

& Simsek, 2018: 239).
3. Findings and Interpretation

The educational messages and effective communication elements determined in the
children's books, "The Boy in the Striped Pajamas" and "Saving the Queen", are given in the
following section. First, educational messages in the books were explained, then effective
communication elements were presented. In order for the references to be made in the text to
be understood more easily, “The Boy in the Striped Pajamas” (CPC) and “Saving the Queen” (KK).

In addition to the abbreviations, the page numbers of the books are also specified.
3.1. Educational Messages in the Book entitled The Boy in the Striped Pajamas

The educational messages in the book “The Boy in the Striped Pajamas” are divided into
categories as educational messages that support personal development, social development,

and support mental development.
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Table 2.

Educational Messages Supporting Personal Development in the Book “the Boy in the Striped
Pajamas”

Giving Importance to Friendship (Love of Friends)
Being Optimistic
Not Being Prejudiced
Doing Research (Having Investigative Personality)
Being Cautious

In Table 2, educational messages supporting personal development in the book “the Boy
in the Striped Pajamas” are presented. Personal development is a development process that
enables the individual to know himself, communicate well with his environment, find solutions
to the problems he / she encounters and gain a positive perspective on life. It is possible to say
that the messages that support personal development are intense in the studied work. It is seen
that the messages that support personal development indirectly given to the reader in both

friendship, family and environmental communication have the quality to give positive behavior.

The most frequently repeated message among these messages is "giving importance to
friendship", in other words, love of friends. Friendship has an important place in the
development of the child both individually and socially. Bruno is a boy who loves and cares for
his friends. He is very upset that he leaves his friends in Berlin. He is looking for new friends in
the house they moved to. There is only a fence between Bruno's house and the concentration
camp where Shmuel lived. When Bruno takes a stroll to investigate, he runs into Shmuel. It does
not go unnoticed that children who are both 9 years old are different from each other, even
their names sound different. But they ignore them and decide to be friends. Bruno often goes

to his friend, bringing him something to eat every time he goes:

“When they met, Bruno realized that he was starting to worry about his friend. Because
she seemed to be getting thinner with each passing day and her face was getting more and more
gray. Sometimes he brought more bread and cheese to give Shumel, and sometimes he even

managed to hide a piece of chocolate cake in his pocket.” (CPC, p.149).

Bruno worries about his friend Shmuel, wants to lift his spirits and doesn't want to share

him with anyone:

”

“He wanted to help his friend, but he could not think of anything to improve his morale.

(CPC, p.139).
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“On the other hand, there was an undeniable truth: Shmuel was his friend, not Gretel,

and he did not want to share it.” (CPC, p.143).

“Bruno felt like hugging Shmuel, just to show how much he loved him and how much he

enjoyed talking to him for the past year.” (CPC, p.190).
“You are my best friend,” Shumel said. My best friend for life.” (CPC, p.196).

“Being optimistic” is a very important message that guides the reader to seek a way out

of negative situations without despair. Bruno's mother's words support this message:

“There's one more phrase you might like,” he said. We gotta find a good side of every

bad thing.” (CPC, p.96).

Measures should be taken before it is too late in the face of situations and events. This
message, which is important for making our lives safe, has been carefully considered. Bruno

thinks ahead of his work and takes the necessary precautions to prevent unwanted situations.

“Bruno slowed down when he saw what was point first, then a speck, then a drop, then
a shape, then a child. Even if there was a wire mesh separating them, he knew that strangers
could never be too friendly and should be approached with caution. They kept walking and soon

they came face to face.” (CPC, p.98)

Situations, events and people about which no information is available make the person
curious and encourage him to do research. The message of doing research or having an
investigative personality is given through Bruno's personality traits. Bruno likes to research, to

explore:

“When | was a kid, Bruno said to himself, | enjoyed exploring in Berlin. It was a place
where | knew everything and could find everything, | wanted with my eyes closed. I've never

made any real discoveries here. Maybe it's time to start.” (CPC, p.92).

“It was a period that he learned and found interesting lately. The Middle Ages were
especially attracted by the knights who went to different countries and discovered interesting

things.” (CPC, p.66).

Prejudice misleads the person. When the person approaches the event, situation and
other people with prejudice, he / she has wrong thoughts about the situation and people. It
should be as impartial as possible towards the event, situation and people. Educational

messages about not being biased are conveyed through different speeches:
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“You shouldn't laugh at poor Mr. Roller, his mother had said, when Bruno told him what

he had done in the afternoon. You have no idea what you will see in your life.” (CPC, p.64).

“Not the kind of kids | would like to play,” Gretel said firmly. 'They look dirty. Hilda, Isabel,
and Louise used to take a bath every morning, and so do I. These kids seem like they've never

bathed in their entire life.” (CPC, p.37).
“I think the other kids don't look friendly, said Bruno.” (CPC, p.27).

Table 3.

Educational Messages Supporting Mental Development in “The Boy in the Striped Pajamas”

Make inferences
Transfer of Information

The messages supporting mental development in “the Boy in the Striped Pajamas” are
given in Table 3. The first message that attracts attention is the transmission of information
message. Children's books are not intended to provide direct information. However, it is seen
that some information from the narration of the event or the speeches of the people are
transferred to the reader. Most of the information given in the book leads the reader to

research.
“She asked where Poland is, after a short while in silence.
‘Well, said Shmuel in Europe.” (CPC, p.104).

“The adventurous stories of men like Christoph Colomb and Amerigo Vespuci. Their

interesting lives captivated Bruno's, whispering his desire to be like them when he grew up.”

(CPC, p.95).

The word “Fuhrer”, which is frequently used for Hitler in the book and is not explained,

is important in terms of directing the reader to research about Hitler.

“Who is fiirii? asked Bruno.” (CPC, p.109).

“Heil Hitler!’” he said, for now that meant ‘goodbye’ or ‘have a nice day’ was just another
way of saying.” (CPC, p.52).

Another dimension of the messages for the transfer of knowledge can be interpreted as
transferring the learned knowledge to life. Bruno uses a word he just learned in everyday life. In

addition, he comments on events based on the books he read.
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“I think the best thing to do is to forget all this and go home. We can write that down in
the experiences section, he added. He had just learned this phrase and was determined to use it

whenever possible.” (CPC, p.16).

“Bruno remembered a book he had read: a man was lost in the desert, he imagined that
he saw great restaurants and magnificent fountains because he did not eat or drink for days, but
when he tried to eat and drink everything disappeared into nothing. Only a handful of sand

remained. Is that what's happening to him now? He wondered.” (CPC, p.98).

Table 4.

Educational Messages Supporting Social Development in “The Boy in the Striped Pajamas”

Valuing Others' Ideas
Taking Children's Ideas Seriously
Share
Observing Social Equality
Interaction with Different Cultures
Valuing Others' Ideas

In Table 4, messages supporting social development are given in “the Boy in the Striped
Pajamas”. It is an undeniable fact that the social environment wherein the individual lives is an
important factor on his growth and the development of his personality along with the company

of his family.

This is because man is a social being. He/she is in close communication and interaction
with the environment he/she is in while acquiring his/her social character. The social
environment affects and changes the individual's behavior. At this point, the "message of
interaction with different cultures" that dominates almost the entire book comes to the fore.

The friendship of Bruno, who is a German, with Shmuel of Poland supports this message.
“Don't you come from Germany?
‘No, I'm Polish, said Shmuel.” (CPC, p.103).
“Bruno grimaced; not sure he had heard the little boy right. 'What is your name?'

'Shmuel' said the little boy, as if it were the most natural thing in the world. 'So, what

was your name?'
'‘Bruno,' said Bruno. (CPC, p.101).

A person communicates with different people throughout his/her life and is therefore

considered a social being. This coexistence of people necessitates making joint decisions and
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exchanging ideas. Even though other people's thoughts are not like ours, their opinions should
be valued. The message "Do not value the opinions of others" is one of the messages directly

conveyed. Bruno cares about Maria's ideas, who works as a home assistant.
“So, you don't like it here, do you? asked Bruno. Do you find it as awful as | do?
Maria frowned. 'It doesn't matter’, she said.
'What doesn't matter?’
'What | think'
‘No, of course it's important!” (CPC, p.55).

It is a very important value for the person to take what he/she needs and share what is
left and it is one of the main messages that support social development. The spiritual support
and sincerity that sharing brings to human relationships has often been emphasized. Bruno

shares his thoughts, feelings and food with his friend Shmuel.

“One afternoon while he was filling his pockets with bread and cheese from the kitchen
fridge to take with him, Maria entered and paused when he saw what he was doing.” (CPC,

p.124).

“Sorry, Shmuel,' he said quickly. | should have given you some chicken too. Are you

hungry?” (CPC, p.156).

“When Bruno saw the shape approaching him, he smiled and sat down. He took out the

apple and a piece of bread he brought with him to give to Shmuel.” (CPC, p.178).

Children want adults to take their thoughts seriously. This improves children's self-
confidence and self-esteem, so children feel valued. This message was given in the book through

Bruno's efforts to express himself to his elders.

“The father laughed and that made Bruno even more angry. What angered him most
was the adults laughing at him when something he did not know; especially when trying to find

answers by asking questions.” (CPC, p.49).

Another message that is frequently emphasized in the book is the “social equality”
message. Respecting the right to life of all living things, not being indifferent to all kinds of
discrimination and social inequalities, not marginalizing or not showing negative attitudes and
behaviors consisting of prejudices against members of the society are repeated many times in

the book. The author indirectly emphasized social inequality.
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Describing what he saw to his father, Bruno asks who the people in striped pajamas

beyond the wire mesh are:

“His father turned his head to the left, the question seeming a little uneasy to him.

'Soldiers Bruno'said. 'Secretaries. The whole staff. Of course, you've seen it all before.’

‘Oh, those people,’ his father said, nodding a little and smiling a little. 'Those people...

well... they're not people, Bruno” (CPC, p.53).
3.2. Effective Communication Elements in the Boy in the Striped Pajamas

The work, which is considered among the children's literature today but thought to be
more suitable for adult psychology when read, tells a story based on the friendship of Bruno and
Shmuel. There are two socially positioned extremes in the story. When this is examined in terms
of communication, it proves that many conflicts and communication barriers are included in the
book. The pressure of German soldiers on the Jews in the concentration camp and their constant

commanding dialogues constitute obvious examples of interpersonal conflicts:

“Who said you were allowed to speak in this house?” Kotler continued. “Do you dare to

go against me?”
"No sir," said Shmuel in a low voice. "Sorry, sir."

He looked up at Lieutenant Kotler. He, frowning, leaned forward and studied the boy's

face.
“Did you eat?” He asked calmly, as if he hardly believed it.
Shmuel shook his head.
"You've eaten," insisted Lieutenant Kotler. "Did you steal something in the fridge?" (CPC,
p.157).

The harsh gestures without empathy have the power to represent major obstacles to
effective communication. The exception to this is the verbal and non-verbal communication

between the two friends in the book:

"Actually," he said, looking at Shmuel. “It doesn't matter whether you introduce them or
not. After all, they're not my best friends anymore.” He looked down and did something not

quite his style, took Shmuel’s little hand and squeezed it.

"You're my best friend, Shmuel," he said. "My best friend for life" (CPC, p.196)
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It is possible to find many examples of communication conflicts in the book. These

examples are tabulated as follows:

Table 5.

Examples of Communication Conflicts in the Book entitled “The Boy in the Striped Pajamas”

Total Rejection

Intensity Conflict

“Mom sighed.” Bruno why don't you go upstairs and help
Maria unload the luggage?” said.

“But there is no point in unloading the luggage, if only
“Bruno, please do as | say!” Mom snapped. Obviously, it
was okay for the mother to interrupt her; but it was
unacceptable when Bruno did that.” (CPC, p.17).

“I don't think you like him,” said Bruno, “too
seriously.”
“Your father is very serious too,” said Maria.

“Yes, but he is the father,” explained Bruno. “Fathers
need to be serious ...” (CPC, p.21).

“So, you know how | feel,” said Bruno hopefully.
“Yes, but | also knew that my father, grandfather,
knew what was good for me, and | would always be
happier when | accepted it. Do you think | would
have been so successful if | hadn't learned when to
argue, when to be silent, and to obey orders?” (CPC,
p.48)

Prejudice Conflict

Conflict of Existence

“They have very serious duties,” Maria said with a sigh.
"Or at least they think so. But | would stay away from the
soldiers if | were you.”

“I can't see anything to do but that,” said Bruno sadly. “I
don't think I can find anyone to play outside of Gretel, and
how much fun can that be? That hopeless case.” (CPC,
p.21).

“I think that was a bad idea,” said Bruno, a few hours
after his arrival, as Maria unloaded her luggage
upstairs.

“We don't have the luxury of thinking,” the mother
said as she opened the box containing the set of 64
glasses given by grandparents when they got married.
“Some people make all the decisions on our behalf.”
Bruno didn't understand what the mother meant by
that. So, he assumed he never said it. “I think it's a
bad”

Active Conflict

Active Conflict

Shall | say goodbye to Karl, Daniel and Martin? he
repeated. His voice was dangerously close to yelling, and
he was not allowed to do this inside the house. “But they
are my three best friends in my life!”

“Oh, you make new friends,” said the mother, waving her
hand to leave, as if it was an easy thing for a child to find
his three best friends. “But we had plans!” He protested.
“Sorry Bruno,” said the mother, “but our plans have to
wait. We have no choice in this matter.”

“But Mom ...!”

“Bruno, that's enough!” Mom shouted in a hurtful voice.
And she stood up to show that she was serious about the
word 'enough'.” (CPC, p.11).

“What's going on?” Gratel asked.

“Nothing,” said Bruno, defensively. “What do you
want? Get out.”

“You get out,” she replied, although it was his room.
Then she turned and looked at Maria, and as she did
so, her eyes squinted suspiciously.

“Do you remember the bathroom, Maria?” he asked.
“Why don't you prepare yourself?” snapped Bruno.
“because he's the maid!” Gratel said, staring at his
brother. “That's why it's here!” (CPC, p.60).

3.4. Educational Messages in “Saving the Queen”

The educational messages in the book “Saving the Queen” are categorized as

educational messages that support personal development, social development, and mental

development.
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Table 6.

Educational Messages Supporting Personal Development in “Saving the Queen”

Care for Friendship (Love of Friends)
Being Solution Oriented
Coping with Difficulties

In Table 6, messages supporting personal development in the book “Saving the Queen”

are included.

Alex, Sam and Vanessa are three best friends in the book. These three friends find
themselves in an extraordinary adventure when Alex realizes that the pen he accidentally found
at the bus stop is magical. Alex, who does not like mathematics, realizes that the pen he found
solves even the most difficult and complex mathematical problems. While he could not solve
the mystery of the pen, he saw a book in his library called "Saving the Queen" he had never read
before. It is magical in this book, just like a pen. Aleks immediately tells this situation to Sam and

Vanessa.

After what happened, the aim of these three friends is to save the Emerald Queen Idil,
who was imprisoned by the evil King Rechner. However, to achieve this, they have to solve 400

very difficult problems full of riddles.

The message "attaching importance to friendship" draws attention in the messages that
support personal communication in the book. The close friendship between Aleks, Sam and

Vanessa, their support and assistance to each other support this message:
“You know, it would have been nice if Sam was here too,” he sighed Vanessa.” (KK, p.60).

“We all do stupid things sometimes. | must have overreacted too,” Sam said carelessly.
‘Let's join our hands together,” Alex said, reaching out to Sam. Three friends' hands are united on

the dining table. The problem was closed.” (KK, p.67).

“When school was over, the three friends sat side by side on the bus. It was a good feeling

to be together again.” (KK, p.68).

The message “To be determined” is one of the indirect messages in the book. It is striking
that Alex, Sam and Vanessa are hardworking and determined. They have worked resolutely,

undaunted and strived to solve the difficult situations they encountered:

“Alex was really doing his best. He was excellent in all of his other lessons, especially in

literature. He was winning awards at school and even in inter-school competitions with his essays
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and stories. But Alex's favorite thing is to read. When he's out of sight, everyone in the house
knew he was buried in a book in a quiet corner. he liked fantasy novels the most. he would borrow

a huge pile of books from the library every month, as he read all the books on his shelves.” (KK,

p.12-13).

“Sam, there's one more thing,” Alex said when the bus left. ‘We have to work hard every
night tonight and for five weeks.” ‘How so? Why 5 weeks? Sam asked. Alex told him about his
morning exam. ‘Last week, Vanessa and | went through fifty cellars. But now, according to this
Monoculus, we have to increase our speed to ten cellars a day. This makes 70 instances a week.”

(KK, p.68).

“Sam, we really need your help to save Joyden,” Vanessa finished. “Some riddles are too

hard.” “This looks like a job for me!” Sam replied.” (KK, p.67).

The person encounters some difficulties in his/her life from time to time, and these
difficulties he/she encounters vary according to the conditions. The important thing here is not
to avoid or ignore the difficulties faced, but to confront and solve them. The message “struggling
with difficulties” is an important message in the book. The three friends face various challenges

and try to overcome them:

“The three fellows encountered a terrible situation in the fifty-eighth cellar. Joyden was
standing in front of a strange guard with a turtle's head, wearing tennis clothes and a bowler
hat. But there was no more paper in hand; he had consumed it all! The remaining pen was also
about to run out. Whereas Renchner had said that in this dungeon only written responses would
open the doors. What would Joyden do now? She was in despair even it seemed like tears had
accumulated in her eyes. Did all the labor get wasted? Then the children noticed that Joyden was

glancing at them asking for help... to them! they had to do something.” (KK, p.74).

“The children looked at each other at a riddle; then they stared at the void. ‘First there
were 2 bubbles, then 65,536 ?!’ Alex finally said.

Sam groaned. ‘I have no idea.’

‘Mine too’ sighed Vanessa. They looked silent and looked at the book. The ticking of the
clock was heard.. Tik tak... Tik tak...”

The three of them cannot solve the problem together, but Aleks does not stop solving

the problem, waking up suddenly at night and solving it:
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“He got up from his bed and lit his desk lamp. Rescuing the Queen was still open on the

page with the last puzzle. Alex read each word slowly one more time, but did not understand
anything. Then he had an idea. Maybe in the first cellar, the guard would show a way to help

Joyden get new paper again.” (KK, p.82).

Being solution-oriented is to analyze the current problems well and ask correct and
logical questions and approach the problem with creative options. Solution-oriented people can
easily find solutions to the problems they encounter. The message "Being solution oriented" is
perceived through the characteristics of the characters. Alex, Sam and Vanessa are solution-

oriented people:

“So why did the Idilian soldiers not break the flames by wearing firefighter clothes? she
asked excitedly. 'Or they could use each other one by one over the fire like a catapult...” (KK,

p.50).

“There was only one place Alex knew so as to be protected on Blackwell Island. He
weighed the options. He could risk taking to shelter in the cave, assuming that the campfire
stories were all just stories. Or now he would quit and take risk of being put in Rencher's

dungeon.” (KK, p.151).

Table 7.

Educational Messages Supporting Intellectual Development in Saving the Queen

Transfer of Information
Make inferences

In Table 7, messages supporting mental development in “Saving the Queen” are given.
“To infer” comes first among the messages given indirectly. To make inferences is the individual
reaching the unknown from known situations by observing and using attention skills. The
purpose of making inferences is the interpretation of observations and information obtained
before or based on experience. It is seen that Alex, Sam, and Vanessa often make inferences

when solving problems.

“I think it must be completed before the end of school,” Sam said. Alex and Vanessa
glanced; her hand clapped on her forehead. ‘Look why we couldn't think of that now?’ he

exclaimed excitedly. ‘You're a genius, Sam!” (KK, p.68).

“They read it four times, and suddenly Sam said, 'l guess I've figured out where to start.
Let's look at how the towers from 1 to 4 increase in an order.” If we understand this, we will

continue the same order and go to the 12th tower. ‘Our savior is Sam,” said Vanessa.” (KK, p.71).
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“So, all we have to do is find this magic word,’ said Vanessa. ‘Yes, but this word will not
work if it is spoken directly. It is necessary to follow through, work and deserve it. This is the way

it is in all the books I've read,’ said Alex” (KK, p.116).

The message "Transfer of information" was conveyed directly or indirectly to the reader.
The explanation of the weight table used by three friends in problem solving in the book

supports this message.

“Vanessa took a small plastic card out of her school bag and placed it on the desk. 'This
is a chart of lengths and weights; the most useful thing in the world,' she explained. 'You can find
out how many centimeters a meter is, how many grams a kilogram is from here. My mama gave

this to me, | always carry it with me” (KK, p.53).

Another dimension of the messages for the transfer of knowledge can be interpreted as
transferring the learned knowledge to life. Vanessa came up with a solution based on a book he

read while solving a problem.

“Hey’ exclaimed Vanessa. ‘I think | got the point. | had read this before in a book about
a French prisoner. Finds the way to communicate with the person in the neighboring cell by
banging the wall.” The number of beats corresponds to a letter in the alphabet. So, a beat means

the first letter A.” (KK, p.162)

Table 8.

Educational Messages Supporting Social Development in Saving the Queen

Moral support
Help
Cooperating (Being Unity)

In Table 8, messages supporting social development “Saving the Queen” are included.
"Spiritual support" is one of the significant messages among the messages that support social
development. Individuals can overcome problems that they cannot overcome on their own with
the moral support of their environment, friends and family. This situation gives strength to the
individual and increases the resistance to struggle against difficulties. Three friends support and

reassure each other when they are in trouble:

“As Vanessa was leaving for his home, he reassured his friend by saying, 'l think your

exam will be good tomorrow, Alex.” (KK, p.57).
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Helping and cooperating are the main factors that facilitate social life. Individuals in
society act together to achieve common goals. "Cooperate" message is one of the most indirect
messages. Alex, Sam and Vanessa collaborate to solve problems and overcome difficulties:

“Who knows?' Alex replied. 'But that's not the point. The important thing is that I'm in

this business and you can be too. Together we have a better chance of solving all those riddles.

‘Are you serious? Can | come to you tonight? ' Vanessa said” (KK, p.50).

“"Sam, we really need your help to save Joyden, 'ended Vanessa. 'Some riddles are too
hard.’” 'This looks like a job for me!’ Sam replied. ‘| can come around 6.30 tonight, is it okay?” (KK,

p.67).

Another noteworthy message is the "help" message. Helping, in other words helping
each other brings with it cohesion, love and respect in the society. Alex, Sam and Vanessa are
three friends who do not give up helping each other under any circumstances, even though they
sometimes get into disagreement, care about each other, look after each other, give each other

strength in sharing and solidarity.

“Pointing to Vanessa's bulging bag, ‘What's in your backpack?’ Sam asked. ‘Did you think
I'd forget to get some food from the canteen?’ Vanessa said... Three bottles of juice, three packs
of chocolate, and a large packet of peanuts were laid around the tree root. It was a medium

feast!” (KK, p.121-122).

"Cookie!" Alex yelled. ‘Right now that's all | want.” ‘As soon as | solve this, I'll give you a

cookie. It came out of the package from the house.’ Vanessa said.” (KK, p.137).
3.5. Effective Communication Elements in Saving the Queen

When Saving the Queen, written by Tumanov, is examined in terms of communication
elements, it attracts attention with its excessive dialogues. The heroes in the work set out to
save the princess trapped inside the book by solving the math questions in a story book.
Sometimes, the heroes came into contact with the villain Rechner and the benevolent
Monoculus, who lived in the storybook. In this context, it was interesting to use a book as a
communication channel. When the book was examined, it was noticed that the element of

empathy was not clearly included.

Conflicts in the book are examined and more people's conflicts with other people in the
work attract attention. The clash of the lead character Alex Isaac Fog with the villain Rechner in

the book resulted in Aleks's favor.
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Interpersonal conflicts in the book can be expressed in tabular form as follows:

Table 9.

Examples of Communication Conflicts in Saving the Queen

Rejection for All

Intensity Conflict

“Yet, it was very obvious on Sam. ‘That pen was
the most incredible thing we ever had!’

‘Do we have It was my pen. | found it.” Alex replied
in a trembling voice.” (KK, p.26).

7

“But Blackwell Island is not included in the camp,
Alex objected. ‘Remember, Jeff said it was private
property.’

‘Yes, but he also said that no one lived there. |
think it's okay for him,” said Sam triumphantly.”
(KK, p.118).

“Maybe we should tell your parents or Mrs Lund,’
Vanessa suggested grudgingly.

‘Imagine a conversation like Ness: 'Mommy,
daddy, | have a book that doesn't turn the pages
unless | solve the riddles in it ...” | know exactly
what they will say: ‘Again, you got a witchcraft
story from the library? Looks like an interesting
thing. Have you finished your homework?’

‘Or if | were to show them the book, they would
never leave it to me.” Alex continued.

‘Guys in lab coats in a faraway place have the book
cut out. That would mean the end of the job for all
of us.” (KK, p.54).

"After a moment of silence, Vanessa said, ‘for
sure: Monoculus did everything he could. So, there
is no point in going back to his cellar,” he said.
‘But there is no point in going forward,” Alex
replied. ‘After the last cellar, nothing but the back
cover...” (KK, p.95).

Prejudice Conflict

Passive Conflict

“Maybe we should tell your parents or Mrs Lund,’
Vanessa suggested grudgingly.

‘Imagine a conversation like Ness: 'Mommy,
daddy, | have a book that doesn't turn the pages
unless | solve the riddles in it ...” | know exactly
what they will say: ‘Again, you got a witchcraft
story from the library? Looks like an interesting
thing. Have you finished your homework?’

‘Or if | were to show them the book, they would
never leave it to me.’ Alex continued.

‘Guys in lab coats in a faraway place have the book
cut out. That would mean the end of the job for all
of us.” (KK, p.54).

"As Alex was telling his math story, Sam kept
looking at his friend, as if trying to figure out what
kind of joke he was making. Then he grinned on
the fake. ‘Your pen solved the test for you, right?’
It was clear that Alex didn't believe a single word.
There was a brief tense silence as Alex desperately
sought a way to persuade Sam. Then, suddenly
something came to mind.” (KK, p.17).

4.CONCLUSION AND RECOMMENDATIONS

Supporting children's language development, increasing their perception level,

supporting their mental and social development, giving them positive personality traits,

developing their imagination and creativity are among the main objectives of the works of

children's literature. However, children's literature products play a very important role in the

child's getting to know life and preparing for life, forming his/her own world, getting to know

and adopting the society he/she belongs to. For this reason, writers who work in the field of

children's literature have a great duty and responsibility, which they fulfill through the

educational messages they include in their works. In addition, they contribute to the
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socialization of the child with the effective communication elements they contain, as well as the

behaviors that are desired to be acquired through educational messages.

Due to the developmental stage they are in, children tend to accept what they see from
the environment without question. At this point, teachers, school and friends also play a role in
the child's acquisition of correct educational messages and effective communication skills. Both
the family, the school and the teachers, who are guides to the child in the selection of books,
have to bring the child together with the right works. Based on this understanding, in this study
we determined the educational messages and effective communication elements in children's
books, which were determined using the random sampling method from a list of the most
purchased books from bookstores and online in 2019. In the two books, first educational
messages, then communication elements were determined. The educational messages
identified in "The Boy in the Striped Pajamas" and "Saving the Queen" are classified as
educational messages that support personal development, mental development, social
development and social development. In both books, the abundance of educational messages
supporting personal development draws attention. The messages that are frequently perceived
among the educational messages that support personal development are "giving importance to
friendship," "doing research" and "curiosity" messages. Although the messages in the books are
mostly presented indirectly, there are also some direct messages. The effective communication
elements in the books were examined in terms of empathy and the use of ego language; the
conflicts with the characters in the books themselves, with other characters and with the society
have been identified. The Boy in the Striped Pajamas is of the kind that can be used as an
exemplary work in communication education in terms of the multiplicity of dialogues, its
emphasis on empathy and its ability to display interpersonal communication conflicts in many
dialogues. The work Saving the Queen, which includes relatively fewer effective communication
elements, is interesting in terms of the multiplicity of communication conflicts. With this study,
attention has been drawn to education and effective communication elements, which are an

important issue in children's literature.

Writers of children's literature should identify the messages they want to convey to
children, implicitly, instead of giving them advice, in a way that allows them to perceive and
form their own meaning. Since communication education is not usually given directly at
secondary and secondary education levels, children should be given it indirectly through books

appropriate for their age.
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Writers of children's literature should be very careful while determining the messages

they will include in children's books. It is important for them to avoid using hostility, racism,
ideological discourse. Also, they should refrain from using phrases that lead to othering and
discrimination. Instead, they should focus on messages that are appropriate for the child's
cognitive, affective, psychomotor characteristics and support his or her linguistic, social,
personal, social and mental development. These messages should be included frequently. This
also requires teachers and families to assume important responsibilities. When choosing a book
for children, they should pay attention to the language and expression characteristics of the
book, as well as the compatibility of the messages with the child's developmental stage.
Teachers and parents should have information about children's books; they should check the
content of the books and the messages that are intended to be given in the books. They should
avoid children's literature products loaded with non-educational messages that will adversely

affect the development of the child.

Every individual is a part of society. The role of the communication education that the
child will receive in meeting and integrating with the society is also significant. Books to be read
with the right direction can play a role in this education. Children's literature works "Saving the
Queen" and "The Boy in the Striped Pajamas" are the type of works that can be preferred in
terms of exemplifying the elements of interpersonal communication. “The Boy in the Striped
Pajamas” is a work that can be used for communication education with empathy, self-language
and abundance of face-body use. Saving the Queen, on the other hand, does not contain
concepts such as empathy and | language, but it is a preferable option in terms of concretizing
communication barriers with examples of conflict. It is also important to identify the books that
are preferred by especially child readers and to benefit from these books in the field of effective

communication education.
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Cocuk Edebiyati Eserlerinde Yer Alan Egitsel iletiler ve Etkili
iletisim Unsurlari

Ozet: Etkili iletisim, bireyin toplumsallasmasi siirecinde dnemli bir yer tutar. Birey, dogdugu
andan itibaren gevresi ile iletisime geger. Oyuncagini isteyen bir bebegin aglamasi, aciktigini belirtmek igin
annesine mutfagi isaret etmesi gibi davranislari onun ilk iletisim denemelerini érneklendirir. Bununla
birlikte cocuk hayati boyunca pek cok cevre ve kisiyle karsilasir, boylelikle hayat tecriibesi artar, degisir ve
gelisir. Bu degisim siirecinde ¢ocugun bilissel, duyussal, sosyal ve kisilik gelisimine etki eden en 6nemli glg
sUphesiz egitimdir. Egitim- 6gretim sireciile birlikte cocugun sosyal ortami da genislemeye baslar. Yasitlari
ve 6gretmenleri ile bir arada bulunan gocuk, toplumda yer edinmenin de dnemini kavrar. Davraniglarini
ve iletisimini buna gore sekillendirir. Bu donemde ¢ocugun psikolojik, bilissel, duyussal ve sosyal gelisimi
cevresi tarafindan dogru yonlendirmelerle desteklenmelidir. Bu dogru yonlendirmeler igin kullanilacak en
o6nemli arag ise ¢ocuk kitaplaridir. Cocugun dil gelisimine, estetik zevkine katki saglayan cocuk kitaplari,
ayni zamanda ¢ocugun belirtilen gelisim alanlarinda da olumlu etkiler birakir. Cocuk kitaplarinin icinde yer
alan bilgi, deger, tutum, ilgi ve davranislari kapsayan egitsel iletiler araciliglyla da cocuklara dogrudan veya
dolayli olarak pek ¢ok bilgi aktarilir ayni zamanda ¢ocuga estetik bilinci yerlestirilir. Bu duruma ek olarak
¢ocuklarda farkindalik olusturmaya calisiir ve bakis agilarini gelistirmeleri, elestirel ve vyaratic
diisiinmeleri, sorgulamalari, problem c¢ézmeleri saglanir. iletiler béylece cocuklarin zihinlerine
yerlesmekle beraber onlarin yasamlari boyunca karsilastiklari olay ve durumlar karsisinda tutum ve
davranislarini da etkilemektedir. Bu ¢alismada da ¢ocuk kitaplarinda yer alan egitsel iletiler belirlenmistir.
Ayni zamanda belirlenen ¢ocuk kitaplarindaki etkili iletisim unsurlari da incelenmis, yer alan iletisim
engelleri de tespit edilmistir. Kitaplarda yer alan egitsel iletiler, zihinsel, toplumsal ve kisisel gelisimi
destekleyen egitsel iletiler olarak gruplandiriimistir. Etkili iletisim ise, belirlenen kitaplarda yer alan
duygudaslk ve ben dili kullanimi agisindan incelenmis; kitaplardaki karakterlerin kendisi ile, diger
karakterlerle ve toplumla olan g¢atismalari tespit edilmistir. Bu ¢alisma ile ¢ocuk kitaplarindan, ¢ocugun
bireysel ve toplumsal gelisimi icin ne sekilde yararlanilabileceginin tespit edilmesi amaglanmistir.
Kitaplarda yer alan iletisim engellerinin tespit edilmesi de etkili iletisimi engelleyen diyaloglara farkindalik
olusturmasi agisindan bir baska amaci olusturmustur. Calisma nitel arastirma tekniklerine uygun olarak
hazirlanmis; verilerin toplanmasi icin dokiman incelemesi yonteminden faydalanilmistir. Calisma
grubunu, rastgele orneklendirme yontemiyle belirlenen “Cizgili Pijamali Cocuk” ve “Kraliceyi Kurtarmak”
adl cocuk edebiyati trlnleri olusturmustur. Elde edilen bulgular sonucunda incelenen kitaplarin igerdigi
egitsel iletiler ve etkili iletisim unsurlarinin gocuklarin biligsel, duyugssal ve sosyal gelisimlerini destekleyen,
onlara olumlu davranis kazandiracak nitelikte olduklari ifade edilebilir.
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1. Girig

Cocuk edebiyati, bireyin okul 6ncesi cagindan baslayarak ergenlik caginin sonuna kadar
devam eden sirecinde, bireye estetik anlayisi kazandirmayl amacglayarak olusturulmus edebf
koldur. Cocukluk, bireyin fiziksel, ruhsal ve bilissel agidan nispeten kiiclik olma halidir. Cocuk
edebiyati Grlnleri olusturulurken ¢ocuk formundaki bireylerin ilgi ve ihtiyaclari géz dniinde
bulundurulmalidir. Onlar igin olusturulan eserlerde estetik kaygi glidiilmeli; cocuksuluktan uzak,
bireyi bilissel ve ruhsal acidan gelistirecek dil anlayisina yer verilmelidir. ilgili eserlerin dncelikli
amaci 6git vermek, yol gostermek degil; bireyi diisinmeye sevk ederek onda estetik zevk
olusturmak olmalidir. Cocuk edebiyati eserleri cocuk okurda estetik zevk olusturmasinin yani
sira, bazi egitsel iletileri de igerisinde barindirmaktadir. Bu iletiler cocugun egitiminde 6nem

tasimaktadir.

ileti kavrami iletisim siirecinin basat unsurlarindandir. ileti yazinsal veya 6gretici
metinlerde okuyucuya aktarilmak istenen ana fikir, ona ulasan mesaj seklinde tanimlanabilir.
Ozdemir’e gére (2011) “ileti yaziy1 ydnlendiren temel 6ge olarak da distiniilebilir. ister ileti

diyelim ister ana dislince bu yazari yazmaya iten temel nedendir.”

Yazinsal ve égretici metinlerde iletilerin verilme sekilleri farklidir. Ogretici metinlerde
iletilerin verilis seklini Sever (2013: 134) “Ogretici metinlerde amac¢ okura bilgi vermek,
o0gretmektir. Bu metinlerde amag yazinin iginde bir dnerme biciminde yer alir.” seklinde ifade
ederken bir baska calismada ise 6gretici metinlerde okunan metnin kavranmasinda okura

kilavuzluk eden kismin ileti kismi oldugu ifade edilmektedir (Ozdemir 2011: 71).

Yazinsal metinlerde ise iletiler genellikle gizlenmis ve ortilla bir anlatimla okuyucuya
sezdirilir. Ozdemir bu durumu “Yazinsal metinlerde ileti, dnerme bicimine daha dogrusu kesin
bir yargiya donlstirilerek verilmez. Metnin dokusuna sindirilir. Bu baglamda yazinsal metinlerin
iletisi ortik iletidir.” (2011: 115) diyerek yazinsal metinlerde iletinin metnin igine sindirilmesi
gerektigi seklinde ifade eder. Yazinsal metinlerde ileti 6gretici metinlerde oldugu gibi 6nerme

seklinde degil metnin icerisinde ipuglariyla yer alir.

lyi bir cocuk edebiyati eseri, benimsetilmesi istenen degerleri okura sunmakta ve okurun
bu degerleri edinmesinde rol oynamaktadir. Bahsedilen degerler genis bir baslik olusturmakla
beraber temelde bireyin bilissel, toplumsal ve kisilik 6zelliklerini kapsayacak niteliktedirler.
Benimsetilmesi istenen egitsel iletiler kitaplardaki karakterler yoluyla okuyucuya ulasmaktadir.
Cocuk kitaplarinda karakterlerin kurdugu etkili iletisim cocuk okura da 6rnek olmakta, iletisim

egitimini desteklemektedir. iletisim, model alinarak gelisen bir olgudur. Ebeveynin, 6gretmenin,
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diger blyuklerin ya da arkadas cevresinin kurdugu iletisim cocugu da etkilemektedir. Model
alinan bir diger iletisim ortami ise kitaplarda yer alan karakterlerin kurdugu diyaloglardir.
Bahsedilen diyaloglar, okurun merakini canli tutmak, okuru kitaba odaklayabilmek gibi
siralanabilecek amacglarin yani sira onlarin iletisim egitimlerine de katki saglamaktadir. Bu
amaclari gergeklestirmek icin kitaplarda karakterlerin olusturdugu bazi catismalara da yer verilir.
Sever (2017) bu catismalari, kisi- kisi ¢atismasi, kisinin kendisi ile olan ¢atismasi, kisi- doga
catismasi ve kisi- toplum c¢atismasi olmak Uzere doért baslk altinda toplamistir. Bunlardan
ozellikle kisi- kisi catismasi ve kisinin toplum ile catismasi diyaloglarla gergeklestiginden iletisim
acisindan da incelenmeye degerdir. Kitaplardaki karakterlerin diger karakterler veya toplum ile
kurdugu catismalar, bizleri Harary ve Batell'in Graf Analizi'nden yola ¢ikarak olusturduklari
iletisim catismalarina da gotirmektedir. Calismada (Batell ve Harary, 1981) Aktif Catisma, Pasif
Catisma, Varolus Catismasi, Tiimden Reddetme, Onyargili Catisma, Yogunluk Catismasi, Kismi
Algilama Catismasi ve Alikoyma Catismasi olmak (izere 8 temel iletisim ¢atismasindan
bahsedilmektedir. iletisim becerisinin gelistirilmesinde cocuk kitaplarinda yer alan bu catisma
turlerinden faydalanmak da mimkindlr. Cocuk kitaplarinda yer alan bu g¢atismalarin
belirlenmesi ile iletisimde yasanilan problemler cocuga somutlastirilabilir. Boylece etkili
iletisimin 6ninde var olan engeller de kaldirilabilir. Bununla beraber, kitaplarda yer alan etkili
iletisim unsurlarinin (yiiz ve beden hareketleri, ben dili, empati) da ¢ocuga iletisim egitiminde

ornek olmasi beklenmektedir.

Cocuklar icin yazilan yazinsal metinlerde de iletilerin secimi ve aktarilis sekli blylk 6nem
tasimaktadir. Cocuk edebiyati yazarlari, kaleme aldiklari ¢cocuk kitaplarinda iletileri sunarken
herhangi bir ideolojinin, diisiincenin savunuculugunu yapmamali; anlatmak istedigi olay veya
durumlarda iletileri nasihat seklinde vermemeli ve okuyucunun gelisim diizeyine uygun iletiler
se¢melidir. Glleryliz’e (2003) gore de verilmek istenen iletiler nasihat verici olmamal,
okuyucunun esnek distinmesini saglamali, onun yaraticiigini destekleyip onu 6grenmeye karsi

gudilemeli ve olaylar arasinda neden sonug iliskisi kurmasina yardimci olmalidir.

Cocuklara kati ahlak ve toplum kurallarini benimsetmeye g¢alisan, 6git veren yapitlar
cocugun ilgisini cekmeyecek; belirli bir fikir ve ideolojik anlatima sahip yazinsal yapitlar ise onlari
elestirel, sorgulayici ve tarafsiz disinme becerisinden uzaklastiracaktir. Cocuk kitaplarinin
cocuklarda istendik yonde kalici izli davranis degisikligi olusturacak konulara, kahramanlara,
kurguya ve icerige sahip olmalar gerekmektedir. Bu nedenle ¢ocuk kitaplarinda ¢ocuklarin
zihinsel, sosyal, kisilik ve toplumsal gelisimlerini destekleyecek, onlara duyarhlik kazandiracak,

onlarin yaraticiliklarini gelistirecek, elestirel ve tarafsiz dislinmelerini saglayacak, modern
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diinyanin bilgi ve kiltir ortamiyla onlari tanistiracak egitsel iletiler tercih edilmelidir. Burada
onemli olan nokta cocuk kitaplarinin egitsel nitelikte iletiler tasimalari gerektigidir. Etkili iletisim
ile harmanlanarak ¢ocuga kazandirilacak egitsel iletiler, onlarin toplumsallasmasinda ve kendi
varoluslarini anlamlandirabilmesinde etkili olacaktir. Yapilan calismada da bahsedilen bu
amaglar icin cocuk kitaplarindan ne sekilde yararlanilabilecegi tespit edilmeye calisiimistir. Bu
dogrultuda, cocuk kitaplarinda yer alan egitsel iletilerin ve iletisim unsurlarinin belirlenmesi

galismanin amacini olugturmustur.

Calismanin amacina ulasmak i¢in asagidaki sorulara yanitla aranmistir:

1. Cocuk edebiyati eserlerinde yer alan egitsel iletiler nelerdir?
2. Cocuk edebiyati eserlerinde yer alan etkili iletisim unsurlari nelerdir?
3. Cocuk edebiyati eserlerinde yer alan iletisim ¢atismalari nelerdir?

Calisma, cocuk edebiyati Grlnlerinden olan “Cizgili Pijamali Cocuk” ve “Kraliceyi

Kurtarmak” kitaplari ile sinirlandiriimistir.
2. YONTEM
2.1. Aragtirmanin Yontemi

Bu calisma, nitel arastirma tekniklerine uygun olarak dokiiman analizi yénteminden
faydalanarak hazirlanmistir. “Dokiiman incelemesi arastirilmasi hedeflenen olgu veya olgular

hakkinda bilgi iceren yazili materyallerin analizini kapsar” (Yildirim ve Simsek, 2016: 189).
2.2. Calisma Grubu

Arastirmanin c¢alisma grubunu “Cizgili Pijamal Cocuk” (John Boyne) ve “Kraliceyi
Kurtarmak” (Vladimir Tumanov) adli ¢cocuk edebiyati eserleri olusturmaktadir. Calisma grubu,

rastgele 6rneklem yontemi ile belirlenmistir.
2.3. Verilerin Toplanmasi ve Analizi

Verilerin toplanmasi ve analizinde ilk olarak alan yazinda kaynak taramasi yapilmistir. Bu
baglamda “cocuk edebiyatinda egitsel ileti”, “cocuk edebiyatinda egitim” ve “cocuk
edebiyatinda iletisim” icerikli kaynaklar siralanmistir. Daha sonra 2019 yilinda kitapgilardan ve
internet Gizerinden en ¢ok satin alinan kitap listeleri belirlenmistir. incelenecek olan eserler bu
liste icerisinden rastgele ornekleme yontemiyle belirlenmis ve arastirmacilar tarafindan

okunmustur.
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Arastirmanin inceleme nesneleri olarak belirlenen kitaplar ve yayinevleri Tablo 1'de

gorilmektedir:

Tablo 1.

Arastirmada kullanilan kitaplar ve yayinevleri

Kitabin Adi Yayinevi Yil
1- Cizgili Pijamal Cocuk TUDEM 2020
2- Kraliceyi Kurtarmak Gunisigl Kitaphgi 2020

Okumalarin ardindan dokiiman incelemesiyle hikayelerdeki iletiler ve iletisim unsurlari
bulunmus ve elde edilen veriler betimsel analizle aciklanip yorumlanmistir. Bu yaklasima gore
elde edilen veriler, daha 6nceden belirlenen temalara gore 6zetlenmekte ve yorumlanmaktadir.
“Betimsel analizde amag, elde edilen bulgulari diizenlenmis ve yorumlanmis bir bicimde

okuyucuya sunmaktir” (Yildirim ve Simsek, 2018: 239).
3. BULGULAR VE YORUM

“Cizgili Pijamali Cocuk’ ve “Kraligeyi Kurtarmak’ isimli ¢ocuk kitaplarinda belirlenen
egitsel iletilere ve etkili iletisim unsurlarina asagidaki bélimde yer verilmistir. ilk olarak
kitaplarda yer alan egitsel iletiler agiklanmis, daha sonra etkili iletisim unsurlari sunulmustur.
Metin icerisinde yapilacak olan gondermelerin daha kolay anlasiimasi icin Cizgili Pijamali Cocuk
“CPC” ve Kraliceyi Kurtarmak “KK” seklinde kisaltilmistir. Kisaltmalarin yaninda kitaplarin sayfa

numaralari da belirtilmistir.
3.1. Cizgili Pijamali Cocuk Adli Kitapta Yer Alan Egitsel iletiler

Cizgili Pijamah Cocuk adh kitapta yer alan egitsel iletiler kisisel gelisimi destekleyen,
sosyal gelisimi destekleyen, toplumsal gelisimi destekleyen ve zihinsel gelisimi destekleyen

egitsel iletiler olmak Gzere kategorilere ayrilarak incelenmistir.

Tablo 2.

Cizgili Pijamali Cocuk Adli Kitapta Yer Alan Kisisel Gelisimi Destekleyen Egitsel iletiler

Dostluga Onem Vermek (Arkadas Sevgisi)
iyimser Olmak
On yargili Olmamak
Arastirma Yapmak (Arastirmaci Kisilige Sahip Olmak)
Tedbirli Olmak

Tablo 2’de Cizgili Pijamali Cocuk isimli kitapta yer alan kisisel gelisimi destekleyen egitsel
iletilere yer verilmistir. Kisisel gelisim bireyin kendini tanimasini, cevresiyle iyi iletisim kurmasini,
karsilastigl sorunlara ¢6ziim Uretmesini ve hayata karsi olumlu bir bakis agisini kazanmasini
saglayan bir gelisim sirecidir. incelenen eserde kisisel gelisimi destekleyen iletilerin yogunluk
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gosterdigini soylemek miimkindir. Gerek arkadaslik gerek aile ve cevre iletisiminde dolayl
yoldan okuyucuya verilen kisisel gelisimi destekleyen iletilerin olumlu davranis ozelligi

kazandiracak nitelikte oldugu gorilmektedir.

Bu iletiler arasinda en sik tekrar edilen ileti “dostluga 6nem vermek’ baska bir deyisle
arkadas sevagisi iletisidir. Dostluk, cocugun gelisiminde hem bireysel hem de toplumsal agidan
onemli bir yer tutar. Bruno arkadaslarini seven ve onlara deger veren bir ¢cocuktur. Berlin’de
arkadaslarini biraktigi icin cok Gzllir. Tasindiklari evde de yeni arkadas aramaktadir. Bruno’nun
evi ve Shmuel’in yasadigl toplama kampinin arasinda sadece bir ¢it vardir. Bruno arastirma
yapmak icin gezintiye ciktiginda Shmuel ile karsilasir. ikisi de 9 yasinda olan cocuklarin
birbirlerinden farkh olduklari dikkatlerinden kacmaz, isimleri bile kulaklarina farkli gelir. Fakat
bunlari 6nemsemezler ve dost olmaya karar verirler. Bruno sik sik arkadasinin yanina gider, her

gidisinde ona yiyecek bir seyler getirir:

“Bulustuklarinda Bruno, arkadasi igin endiselenmeye basladiginr fark etti ¢inkd her
gecen giin daha ¢ok zayifliyor gibiydi ve yiizii gitgide grilesiyordu. Bozen Shmuel'e vermek igin
yvaninda doha fazia ekmek ve peynir getiriyor, arada sirada cebine bir parca ¢ikolatal pasta bile
saklamay beceriyordu.” (CPC, 5.149)

Bruno dostu Shmuel icin endiselenir, onun moralini diizeltmek ister ve onu kimseyle
paylagsmak istemez:

“Arkadasina yardim etmek istiyordu ama akiing moralinin diizelmesini sa§layacak bir sey

gelmiyordu.” {CPC, 5.139)

“Ama dte yandan reddedilmez bir gercek vardi: Shmuel kendi arkadasiyd, Gretel'in degil

ve onu paylasmak istemiyordu.” (CPC, 5.143)

“Bruno’nun icinden, Shmuel’e sarilmak gecivordu, sadece onu ne kadar sevdigini ve son

bir yildir onunla konusmaktan ne kadar keyif aldigini géstermek igin.” (CPC, 5.190)

“Benim en iyi arkadasim sensin, Shumel.” dedi. “Hayat boyu en iyi arkadasim.” (CPC,
5.196)
“lyimser olmak’’ okuyucuyu olumsuz durumlarda bir ¢ikis yolu aramak ve umutsuzluga
kapiimamak konusunda yonlendiren oldukga 6nemli bir iletidir. Bruno’nun annesinin sézleri bu
iletiyi desteklemektedir:

“Begenebilecedin bir sdz doha var, dedi. Her kdtii seyin iyi bir yamm bulmaliyiz.” (CPC,

516)
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Durumlar ve olaylar karsisinda ¢ok ge¢ olmadan 6nlem alinmalidir. Yasamimizi giivenli
hale getirmek icin 6nemli olan bu ileti (izerinde dikkatle durulmustur. Bruno yapacagi islerden

once duslnir ve istenmeyen durumlarin ortaya ¢cikmamasi icin gerekli 6nlemleri alir.

“Once nokta sonra benek, sonra damla, sonra sekil sonra cocuk olan seyi gdrdiidiinde
Bruno yavaslad:. Aralarinda onlart ayiran bir tel rgi olsa bile, yabancilarla asla fazla samimi
olunamayacadgini ve onlara tedbirli yaklasiimas: gerektigini biliyordu. Yiiridmeye devam etti ve az

sonra yiz yize geldiler.” (CPC, 5. 98)

Hakkinda herhangi bir bilgiye sahip olunmayan durumlar, olaylar, kisiler vb. kisiyi
meraklandirir ve onu arastirma yapmaya sevk eder. Arastirma yapma ya da arastirmaci bir
kisilige sahip olma iletisi Bruno’nun kisilik 6zellikleri Gizerinden verilmistir. Bruno arastirma
yapmayi, kesfetmeyi sever:

“Ben ¢ocukken,” dedi Bruno kendi kendine, ‘Berlin'deyken, kesfetmekten hoslanirdim.
COrasi her tarafim bildigim ve diledigim her seyi gdzlerim kapali bulabilecegdim bir yerdi, Burada
hig gercek bir kesif yapmadim. Belki baslama zamani gelmistir.” (CPC, s 52)

“Son zamanlarda dgrendigi ve ilging buldugu bir ddnemdi Orta ¢cad, dzellikle degisik
ilkelere giden ve ilging seyler kesfeden sédvalyeler ilgisini cekmisti.” (CPC, 5.66)

On yarg kisiyi yaniltmaktadir. Kisi cevresindeki olay, durum ve diger insanlara 6n yargiyla
yaklastiginda gerek durum gerekse insanlar hakkinda yanlis diistincelere sahip olur. Olay, durum
ve kisilere karsi olabildigince tarafsiz olunmalidir. On yargili olunmamasi gerektigine yonelik

egitsel iletiler farkh konusmalar araciligiyla aktariimaktadir:

“Zavalll Bay Roller’a giilmemelisin,” demisti annesi, Bruno aksamiistii onun yaptiklarim

anlattiginda. ‘Hayatinda nelerle karsiastidi hakkinda hicbir fikrin yok.” (CPC, 5.64)

“Benim oynamak isteyecegim tarzda cocuklar degil,’ dedi Gretel kararli bir sesle. ‘Pis
gdriindyorlar. Hilda, Isobel ve Louise her sabah banyo yapardi, ben de dyle. Bu cocuklar sanki

hayatlarr boyunca hig banyo yapmarms gibiler.” (CPC, 5.37)

“Bence diger cocuklar dost canlisi gdriinmdiyorlar,” dedi Bruno.” {CPC, 5.27)

Tablo 3.
Cizgili Pijamali Cocuk Adli Kitapta Yer Alan Zihinsel Gelisimi Destekleyen Egitsel iletiler

Cikarim Yapmak
Bilginin Aktarimi

Tablo 3’te Cizgili Pijamal Cocuk’ta yer alan zihinsel gelisimi destekleyen iletilere yer

verilmistir. Dikkat ¢ceken iletilerin basinda bilginin aktarimi iletisi gelmektedir. Cocuk kitaplarinin
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dogrudan bilgi vermek gibi bir amaci yoktur. Fakat olayin anlatimindan ya da Kkisilerin
konusmalarindan bazi bilgilerin okuyucuya aktarildig1 gorulir. Kitapta verilen bilgilerin bircogu
okuyucuyu arastirma yapmaya yonlendirmektedir.

“Polonya nerede? diye sordu, sessiz gegen kisa bir sireden sonra.
Sey, Avrupa’da, dedi Shmuel.” (CPC, 5.104)

“Christoph Colomb ve Amerigo Vespuci gibi adamiarin macera dolu hikdyeleri. Onlarin
ilging hayatlan Bruna’nun aklin celmis, biiyldidinde onlar gibi olma istegini iyice kamgilarmist,
(CPC, 5.95)

Kitapta Hitler icin siklikla kullanilan ve agiklamasi yapilmayan “Fuhrer (Fird)” sézcugi

okuyucuyu Hitler ile ilgili arastirma yapmaya yonlendirmesi agisindan énemlidir.
“Fiirii kim? Diye sormustu Bruno.” {CPC, 5.103)

“Heil Hitler!” dedi, ki ona gére simdilik bunun anlami ‘hosca kal’ veya ‘ivi giinler dilerim’

demenin baska bir sekliydi.” (CPC, 5.52)

Bilginin aktarimina yonelik iletilerin diger bir boyutu ise 6grenilen bilginin yasama
aktarilmasi seklinde yorumlanabilir. Bruno vyeni 06grendigi bir sozlii glinlik yasamda
kullanmaktadir. Buna ek olarak okudugu kitaplardan yola c¢ikarak olaylar karsisinda yorum

yapmaktadir.

“Bence yapilacak en iyi sey tiim bunlarn unutup eve dénmek. Bunu deneyimler hanesine

vazabiliriz, diye ekledi. Bu sdzii yeni dgrenmisti ve her firsatto kullanmaya kararlyd.” (CPC, 5.16)

“Bruno okududu bir kitabr hatirladi. Bir adam ¢élde kaybolmustu. Giinlerce yemek
yvemedigi, su icmedidi icin harika restoranlar ve muhtesem cesmeler gérdiigind hayal ediyordu
ama yemeye ve igmeye galistiginda her sey hiclikte yok oluyor sadece avug dolusu kum kaliyordu,
Su anda kendisine olan da bu mu, diye merak etti.” (CPC, 5.98)

Tablo 4.
Cizgili Pijamali Cocuk Adl Kitapta Yer Alan Toplumsal Gelisimi Destekleyen Egitsel iletiler

Baskalarinin Fikirlerine Deger Vermek
Cocuklarin Fikirlerini Ciddiye Almak
Paylasmak
Toplumsal Esitligi Gozetmek
Farkh Kiltarlerle Etkilesim
Baskalarinin Fikirlerine Deger Vermek
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Tablo 4’te Cizgili Pijamali Cocuk’ta yer alan toplumsal gelisimi destekleyen iletilere yer
verilmistir. Bireyin yetismesinde ve kisiliginin gelismesinde ailesinin yaninda igerisinde
bulundugu sosyal ¢cevrenin etkisi de yadsinamaz bir gercektir. Clnki insan sosyal bir varliktir.
Toplumsal karakterini edinirken icinde bulundugu cevre ile siki bir iletisim ve etkilesim
icerisindedir. Sosyal cevre bireyin davranislarini etkiler ve degistirir. Bu noktada neredeyse
kitabin tamamina hakim olan “farkh kiltlrlerle etkilesim iletisi” 6n plana ¢ikmaktadir. Bir Alman

olan Bruno’nun Polonyali Shmuel ile olan dostlugu bu iletiyi desteklemektedir.
“Sen Almanya’dan gelmiyor musun?
‘Hayir, ben Polonyalyim, dedi Shmuel” ({CPC, 5.103)
“Bruno yiziind burusturdu, kiicik cocudu dodru duyduduna emin dedildi. ‘Adin ne?’
Shmuel.” Dedi kicik cocuk, sanki diinyadaki en dogal seymis qibi. ‘Peki seninki neydi?

‘Bruno,” dedi Bruno. (CP(, 5.101)

insan yasami boyunca farkli insanlarla iletisim icindedir ve dolayisiyla sosyal bir varlik
olarak nitelendirilmektedir. insanlarin bu birlikteligi beraberinde ortak kararlar almayi ve fikir
ahsverisinde bulunmayi zorunlu kilmaktadir. Baska insanlarin diisiinceleri bizim distincelerimize
benzemese de onlarin distincelerine deger vermek gerekmektedir. “Baskalarinin fikirlerine
deger verme” iletisi dogrudan aktarilan iletilerdendir. Bruno evlerinde yardimci olarak calisan

Maria’nin fikirlerini 5nemsemektedir.

“Oyleyse buradan hoslanmiyorsun, dedil mi? Diye sordu Bruno. Sende benim kadar
berbat mi buluyorsun?

Maria kaslarini catt, ‘Gnemli degjil,” dedi.

‘Ne dnemli degil?*

‘Benim ne diisindigim.”

‘Hayir, elbette dnemli! “{CPC, 5.55)

Kisinin ihtiyaci kadar olani alip kalanlari paylagsmasi oldukga 6nemli bir degerdir ve sosyal

gelisimi destekleyen temel iletilerin basinda gelmektedir. Paylasmanin insan iliskilerine getirdigi

manevi destek ve samimiyet siklikla vurgulanmistir. Bruno dostu Shmuel ile dislincelerini,

duygularini ve yiyeceklerini paylasmaktadir.
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“Bir dgledistii, yarunda gdtiirmek igin mutfaktaki buzdolabindan ceplerini ekmek ve

peynirle doldururken Maria iceri girdi ve ne yaptigim gériince duraklad).” (CPC, 5.124)

“Oziir dilerim Shmuel,” dedi cobucak. ‘Sana da biraz tavuk vermeliydim. Ac misin?” {CPC,

5.156)

“Bruno, kendisine yakiosan sekli gdriince giliimsedi ve yere oturdu. Shmuel'e vermek igin

yarinda getirdigi elmayr ve bir parca ekmedi qikard.” {CPC, 5.178)

Cocuklar biyuklerin onlarin dislincelerini ciddiye almalarini ister. Bu durum c¢ocuklarin
0z glvenlerini ve kendilerine olan saygilarini gelistirir, boylece cocuklar kendilerini degerli
hissederler. Kitapta Bruno’nun kendini biylklerine ifade etme cabasi (izerinden bu ileti

verilmistir.

“Baba giildii ve bu, Bruno'yu daha da kzdirdl. Onu en cok dfkelendiren sey, bilmedidi bir
sey oldudunda yetiskinlerin ona giilmeleriydi; dzellikle de soru sorarak cevaplarn bulmaya

calisirken.” (CPC, 5.49)

Kitapta Gzerinde siklikla durulan iletilerden bir digeri ise “toplumsal esitlik”’ iletisidir.
Tim canlilarin yasama hakkina saygl duymak, her tirli ayrimcilifa ve sosyal esitsizliklere
duyarsiz kalmamak, otekilestirmemek ya da toplumun Uyelerine karsi 6n yargilardan olusan
olumsuz tutum ve davranislarda bulunmamak kitapta pek ¢ok kez tekrarlanmistir. Yazar dolayli

olarak toplumsal esitsizlige vurgu yapmistir.

Gorduklerini babasina anlatan Bruno, tel orgiilerin 6tesindeki cizgili pijama giymis
insanlarin kim olduklarini sorar:
“Babasi kafasini sola gevirdi, soru onu birez huzursuz etmig gibi gériiniiyordu. ‘Askerler

Bruno’ dedi, ‘Sekreterler. Biitiin personel. Hepsini daha dnce gdrdiin elbette.’

‘Ah o insanfar,” dedi, babasi. Basi ile biraz onaylayp biroz giiliimseyerek. ‘O insanlar...

sey, onlar insan dedil Bruno®™ (CPC, 53).

3.2. Cizgili Pijamali Cocuk Adli Kitapta Yer Alan Etkili iletisim Unsurlan

Gunumuizde ¢ocuk edebiyati icerisinde sayilan ancak okundugunda yetiskin psikolojisine
daha uygun oldugu diistinilen eser, Bruno ve Shmuel’in dostlugu (izerine kurulmus bir hikayeyi
anlatmaktadir. Hikdyede sosyal yonden konumlandiriimis iki u¢ nokta yer almaktadir. Bu da
iletisim acisindan incelendiginden bircok catismaya ve iletisim engeline kitapta yer verildigini
ispatlar niteliktedir. Alman askerlerin toplama kampindaki Yahudiler izerindeki baskisi, stirekli

onlara emir verir nitelikteki diyaloglari kisiler arasi catismalara bariz 6rnekleri olusturmaktadir:
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“Bu evde konusma iznin oldugunu kim sdyledi? diye devam etti Kotler. “Bana karsi

gelmeye cesaret mi ediyorsun?”
“Hayir efendim,” dedi Shmuel algak sesle. “Oziir dilerim efendim.”

Baogini kaldinp Tegmen Kotler'e bakti. O ise kaglarini catarak dne dogru egildi ve cocugun

yiiziinii inceledy.

“Sen, yemek mi yedin?” diye sordu sakin bir sesle, sanki kendisi de buna zor inaniyormus
gibi.
Shumel basini sallad,

“Yemigsin, ™ diye israr etti Tegmen Kotler, “Buzdolabindan bir sey mi caldin?” (CPC, 5. 157)

Kitapta yer alan jest ve mimikler, sert ve empatiden yoksun tavirlar, etkili iletisim
onlindeki bliyik engelleri temsil etme giclindedir. Bu durumun istisnasi kitaptaki iki dost

arasindaki s6zll ve s6zsiz iletisimdir:

“Ashinda,” dedi Shmuel'e bakarak, “onlan tamstirip tamstirmamarmin dnemi yok. Ne de

olsa artik en iyi arkodaslanm degiller.” Asagiva bakt! ve pek onun tarzi olmayan bir sey yapti,

Shmuel'in kiiglk elini tutup sk,

“Benim en iyi arkadasim sensin, Shmuel,” dedi. “Hayat boyu en iyi arkadasim.” (CPC, s.
196)

Kitapta iletisim catismalarindan bircok 6rnek bulmak miimkinddr. Bu érnekler su sekilde

tablo haline getirilmistir:
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Cizgili Pijamal Cocuk Adli Kitapta Yer Alan iletisim Catismalari Ornekleri

Tiimden Reddetme

vogunluk Gatsmas

“Anne igini rekt. “Brung, neden yukarn okep Moo nn
valizlers hoseltmasing yardim etmiyorsun 27 dedy,
“Amg volizier bosoltrmanm amiam yok, eder sodece... ™
“Bruno, dedidimi yop liitfen!” dive tersledi annesi. Apkpg
gariiiyordy ki annenin onwe 551N kesmesi sorun degilai;
ama bunw Bruno popnog kaobwl edilemezdl.” (CPC, 5. 17).

“Ondzn hoslendigim sanmiporum, ™ dedi Bruno, “fozle
cidipgi
“Bobon do pok ciddi,” dedi Mario.
“Evet, ama o boba, ¥ diye apkiod' Bruno. Bsbalann cidal
oimaoian gerstir.. " [CPG, 5. 21).

“Cyleyse neler hissattigini onliyorsun, ™ dedi Bruno, Lty
hir sefilde.

“Evet, ama gy zamanda bilivordum ki habam, pani
biyiikbaban, benim igin neyin iy olduduny Billvordy ve
bunw kobul ettigimde her zoman doho mutiu olurdm.
Sence ne 2oman tartisacogim ne Zaman SUSSCsgimT ve

emirlere wymay dgrenmeseydim, bu kodar besan olobilir

miygim? Evet, Bruno? Qlobilir mipdim?” |CPC, 5. 48).

an varal cansma

wvarolus Catizmass

“Cok dddi gdrevleri var,” dedi paria igini cekersk, “veys
2n azindan dyle dusiniyorlar. Ama yerinde olsam
askerlerden uzak dururdum.”

“Bundan baska yapacak bir =y gbremiyorum,” dedi Bruno
lizilerak. “Gretel disinda oynayacak kimsa bulabilaczgimi
sanmiyorum v bu ne kadar eglenceli olzBilir ki? ©
umutsuz vaka " (CPC, 5 21).

“Bence by, kotl fikirgl,” dedi Brung, geldikten birkar soot
sonra, Maria yukands valiziering bosglorken.
“piistinme liksine ship dediliz,” dedi anne,

evlendiklerinde biyiikonne ve biyiikbabanin verdisi 64
bardakin setin bulundudu kutuyy oporken. “Baoz insomlar
bizim odimizg bltin korariarn venyon ™
Eruno, annenin bununio neyd kastettigind anlamodi, Bu
yiizgen de hig sdylemedigind varsaydr. “Bence bu kGt bir
fikiral, ™ dive terrariodr. “Sence yopilocok en iyl sey tim
hunior urutup eve donmek. Bunw denepimlier hanesing
yozohiliriz” diye ekdedl |(CPC, 5. 15).

AKTIF CATISRAA AKTIF CATISHAA
“Korl, Donie! ve Martin'e vedo mu edeyim® diye tekrar et “Weler ofuyor# dive sordu Srotel
Sesi tehiikeli sekilde bodirmaya yokionyordy ve evin icinds  “Richir sey,” dedi Bruno, sowwnmoyg gegersk e

buny yoprg izni porte. “Ama onlar hopatmdard en iy o
grkadosim!™

“ah, veni grkadosior eginirsin deail onne, gitmest igin elin
salloyarak, sonki bir pocufun en iy e arkodoze bulmas:
kolay bir seymiz gibi..

“Ama planfarwz wordi ™ diye itiror el _

“Lizgindm Bruno,” dedi anne, “oma planiarmez beklemek
Zorungs. Gizim bu konwda secenedimiz ok ¥

“Amo anngl

“Brung, yeter arbk™ Annesi gino biv sesle bagredh ve yeter
sEziingde ciddi olduguny gostermek icin ayada kalkh.” [CPC,
s 11).

istiyorsun ¥ Of disgn.®

“gen ook, dive cevap verol iz, onun odos oldugu halde.
Sonrg donip Mono’'ye bokt ve bunu yaporken kuskuple
gqézterini kst “Bonpoyu harrlar musin Marie 2 diye sordu
“Megen rendin hazrlamporsun 2 diye terslenal Bruno.
“Ciinki hizmeter o dedl Gratel, gdzlenini kardesine dikerek,
“0 yiizden burodo!™ (CRC, 5. 80,

3.4 Kraligeyi Kurtarmak Adli Kitapta Yer Alan Egitsel iletiler

Kraliceyi Kurtarmak adli kitapta yer alan egitsel iletiler kisisel gelisimi destekleyen,

toplumsal gelisimi destekleyen ve zihinsel gelisimi destekleyen egitsel iletiler olmak Uzere

kategorilere ayrilarak incelenmistir.

Tablo 6.

Kraliceyi Kurtarmak Adli Kitapta Yer Alan Kisisel Gelisimi Destekleyen Egitsel iletiler

Dostluga Onem Vermek (Arkadas Sevgisi)

Cozim Odakli Olmak

Zorluklarla Muicadele Etmek
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Tablo 6’da Kraligceyi Kurtarmak adli kitapta yer alan kisisel gelisimi destekleyen iletilere

yer verilmistir.

Aleks, Sam ve Vanessa kitapta yer alan (¢ yakin arkadastir. Bu ii¢ arkadas Aleks’in otoblis
duraginda tesadifen buldugu kalemin sihirli oldugunu fark etmesiyle kendilerini olagantsti bir
maceranin icerisinde bulurlar. Matematigi sevmeyen Aleks buldugu kalemin en zor, karmasik
matematik problemlerini bile ¢6zdlgiinii fark eder. Daha kalemin gizemini ¢6zememisken
kitapliginda daha 6nce hi¢c okumadigl “Kraliceyi Kurtarmak’ adli bir kitap gorir. Bu kitapta tipki
kalem gibi sihirlidir. Aleks bu durumu hemen Sam ve Vanessa’ya anlatir. Yasanilanlardan sonra
bu ¢ arkadasin amaci kéti kalpli Kral Rechner tarafindan hapsedilen Zimriit Kralice idilya’yi
kurtarmaktir. Ancak bunu basarabilmek icin bilmecelerle dolu olduk¢a zor 400 problemi

¢ozmeleri gerekir.

Kitapta yer alan kisisel iletisimi destekleyen iletilerde “dostluga 6nem vermek” iletisi
dikkat cekmektedir. Aleks, Sam ve Vanessa’nin arasindaki siki dostluk, birbirlerine destek

olmalari, yardim etmeleri bu iletiyi desteklemektedir:

“Biliyor musun, Sam de aramizda olsaydi iyi ofurdu,” diye icini cekti Vanessa.” (KK, 5.60)

“Hepimiz aptalca seyler yapiyoruz bazen. Ben de asin tepki gisterdim herhdlde,” dedi
Sam umursamazca. ‘Ellerimizi birlestirelim,” dedi Aleks, elini Sam’e dodru uzatarak. Yemek

masasimn lstiinde l¢ arkadasin eli birlesti. Sorun kapanmusts.” (KK, 5.67)

“Okul bittiginde ii¢ arkadas otobiiste yan yana oturdular. Yeniden hep birlikte olmak

giizel bir duyguydu.” (KK, 5.68)

“Azimli olmak” iletisi kitapta dolayli olarak verilen iletilerdendir. Aleks, Sam ve
Vanessa’nin caliskan ve azimli olduklari dikkat cekmektedir. Karsilarina g¢ikan zor durumlari

¢6zmek icin azimle, yilmadan galismis ve ¢cabalamiglardir:

“Aleks gergekten elinden geleni yapiyordu. Oteki derslerinin hepsinde miikemmeld.
Ozellikle edebiyatta. Deneme ve dykiileriyle okulda ve hatta okullar aras: yangmalarda ddiiller
kozamyordu. Ama, Aleks"in en sevdigi sey okumakti. Ortalidta gdriinmedigi zamanlar, evdeki
herkes onun sessiz bir kdsede kitabin birine gémiilmiis oldugunu bilirdi. En ¢ok fantostik
romanilardan hoslamrdi. Kendi raflanindaki biitiin kitaplar okudugu gibi, her ay kiitiiphaneden

koca bir yigin kitap da édiing alirdl.” (KK, 5.12-13)
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“Sam, bir sey doha var,” dedi Aleks otobiis hareket edince. ‘Bu gece ve bes hafta boyunca
her gece cok calismamiz gerek.” ‘Nasil yani? Niye bes hafta?’ diye sordu Sam. Aleks ona sabah
girdigi sinawvi anlatt. ‘Gegen hafta Vanessa ile ben elli mahzen gectik. Ama simdi bu Monoculus'a
gdre hizimizi giinde on mahzene gikarmamiz gerekiyor. Bu da haftada yetmis mahzen eder.” (KK,

5.68)

“Sam, Jlayden’t kurtarmak igin yardiminag ihtivacimiz var gergekten,” diye bitirdi Vanessa.
“Bazi bilmeceler cok zor.” "Bu tam bana gdre bir is gibi gdziikiyor!” diye yanitlad) Sam.” (KK,

5.67)

Kisi zaman zaman hayatinda birtakim zorluklarla karsilasir ve karsilarina ¢ikan bu
zorluklar kosullara gére degiskenlik gosterir. Burada énemli olan karsimiza ¢ikan zorluklardan
kacmak veya onlari gérmezden gelmek degil onlarin Gizerine gidip onlari ¢ozmektir. “Zorluklarla
miicadele” iletisi kitapta lizerinde 6énemle durulan bir iletidir. U¢ arkadas cesitli zorluklarla

karsilasirlar ve bunlari asmaya calisirlar:

“Ug arkadasg elli sekizinci mahzende gok kitii bir durumla karsilasti. Jayden, tistiinde tenis
qiysileri, basinda melon sapka olan, kaplumbada kafall, tuhaf bir ndbetcinin karsisinda
duruyordu. Ama artik elinde kdgit yoktu: Hepsini tiketmisti! Elinde kalan kalemde bitmek
izereydi. Oysa Rechner, bu zindonda yalnizea yazili yanitlarin kapilan agacadin sdylemisti. Simdi
ne yapacakt layden? Caresizlik icindeydi hatta gdzlerinde yaslar birikmis gibiydi. Biitiin emekler
boga m gitmisti, derken cocuklar, yardim isteyen bakislar attigini fark ettiler Jayden’in... hem de
onlara! Bir seyler yapmalarn gerekiyordu.™ (KK, s.74)

“Cocuklar, bir birbirlerine bir bilmeceye baktilar; sonra da gdzlerini bosluda dikip kaldilar.
‘Once 2 baloncuk varken, sonra 65.536 i olmug P! dedi Aleks sonunda,

Sam inledi. "Highir fikrim yok.”

‘Benim de’ diye igini cekti Vanessa. Suspus, kitaba bokakaldilar. Saatin tiktaklor
duyuluyordu... Tik tak... tik tak... ©

Ugi birlikte problemi ¢dzemez fakat Aleks problemi ¢ézmekten vazgecmez, gece ansizin
uyanarak problemi ¢6ziime kavusturur:

“Yatagindan kaolkip masa lambasim yakti. Kraliceyi kurtarmak hdld son bilmecenin
bulundudu sayfada agik duruyordu. Aleks her sézcligii yavas yavas bir kez doha okudu, ama bir
sey anlamadi. Sonra akhna bir fikir geldi. Belki, itk mahzende, Jayden‘in yeni kdgit almasina
vardimer olan nébetci bir yol gésterirdi yine.” (KK, 5.82)

CozUm odakh olmak mevcut sorunlari iyi analiz edip dogru ve mantikli sorular sorarak
yaratici seceneklerle birlikte soruna yaklagsmaktir. Céziim odakli olan kisiler karsilastiklari
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sorunlara kolayca ¢6ziim Uretebilirler. “Coziim odakl olmak” iletisi karakterlerin 6zellikleri
Uzerinden sezdirilmistir. Aleks, Sam ve Vanessa ¢6ziim odakl kisilerdir:

“Peki, idilyali askerler nigin itfaiyeci giysileri giverek alevleri yanip gecmemisler? diye
heyecanla sordu. ‘Yo da birbirlerini teker teker atesin Gzerinden bir mancimk gibi
kullanabilirlerdi...” (KK, 5.50)

“Aleks’in Blackwell Adasi’'nda bildigi tek bir yer vardi korunacak. Secenekleri tartt.. Kamp
atesi dykiilerinin hepsinin yalmzca birer dykiiden ibaret oldugu varsayimiyla magaraya siginma
riskine girebilirdi. Yo da simdi vazgecer ve Rechner'in zindamna konulma riskini gdze alirdh.” (KK,
5.151)

Tablo 7.

Kraliceyi Kurtarmak Adli Kitapta Yer Alan Zihinsel Gelisimi Destekleyen Egitsel iletiler

Bilginin Aktarimi
Cikarim Yapmak

Tablo 7’de Kraliceyi Kurtarmak adli kitapta yer alan zihinsel gelisimi destekleyen iletilere
yer verilmistir. Dolayl olarak verilen iletilerin basinda “cikarim yapmak’ gelmektedir. Cikarim
yapmak bireyin gozlem yapmasi ve dikkat becerilerini kullanmasiyla bilinen durumlardan
bilinmeyenlere ulasmasidir. Cikarim yapmada amag¢ daha 6nceden veya tecriibelere dayanilarak
elde edilen gozlem ve bilgilerin yorumlanmasidir. Aleks, Sam ve Vanessa’nin problemleri
¢Ozerken sik sik ¢ikarim yaptiklari gérilmektedir.

“Samnm okul bitmeden tamamianmasi gerekiyor,” dedi Sam. Aleks’le Vanessa bakistifar,
elini almna vurdu Vanessa. ‘Bak simdi, biz bunu niye diisiinemedik?' diye heyecanla bagirdi. “Sen
bir déahisin Sam!"” (KK, 5.68)

“Dart kere okudular ve birden Sam ‘Nerden baslayacadumizi buldum galiba,” dedi. “1°den
4'e kadarki kulelerin nasil bir diizenle artis gdsterdiklerine bakalm. Bunu anlarsak aym dizeni
stirdiirerek 12. kuleye kadar gideriz. ‘Kurtaricimiz Sam,” dedi Vanessa.” (KK, 5.71)

“Demek tek yapmamiz gereken bu sihirli sézcigl bulmak,” dedi Vanessa. ‘Evet ama bu
sdizetik dodrudan sdylenirse ise yaramoz. (zini sirmek, caligip onu hak etmek gerekiyor.
Okudugum tim kitaplarda bu is boyledir,” dedi Aleks.” (KK, 5.116)

“Bilginin aktarimi” iletisi ise dogrudan ve dolayli olarak okuyucuya iletilmistir. Kitapta yer
alan ve (¢ arkadasin problem ¢éziimiinde kullandiklari agirlik dlgtleri tablosunun ne oldugunun
acitklanmasi bu iletiyi desteklemektedir.

“Vanessa okul cantasindan kiiciik bir plastik kart cilkarip masamin dstiine koydu. ‘Bu bir
uzuniuk ve agirlik dlciileri tablosu; dinyamn en kullarsh seyi,” dive agpklads. “Bir metrenin kag
santimetre, bir kilogramin kag grom falan oldudunu buradan bulabilirsin, Bunu bano annem
verdi, hep yarimdao tasinm.” (KK, 5.53)

Bilginin aktarimina yonelik iletilerin diger bir boyutu ise 6grenilen bilginin yasama
aktarilmasi seklinde yorumlanabilir. Vanessa problem c¢6zerken okudugu bir kitaptan yola
¢ikarak ¢ozlime ulagmistir.
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“Hey,” diye heyecanla bagirar Vanessa, ‘Ben olayi kavradim galiba. Bunu daha dnce, bir
Fransiz tutsadi anlotan kitobin birinde okumustum. Komsu hiicredeki kisiyle haberlesmenin
yvolunu duvara vurarak buluyor. Vurus sayist alfabedeki bir harfe karsihik geliyor. Yani, bir vurus
ilk harf ofan A demek.” (KK, 5.162).

Tablo 8.

Kraliceyi Kurtarmak Adli Kitapta Yer Alan Toplumsal Gelisimi Destekleyen Egitsel iletiler

Manevi Destek
Yardim Etmek
is Birligi Yapmak (Birlik Olmak)

Tablo 8'de Kraliceyi Kurtarmak adh kitapta yer alan toplumsal gelisimi destekleyen
iletilere yer verilmistir. “Manevi destek” toplumsal gelisimi destekleyen iletiler icerisinde 6ne
cikan iletilerdendir.  Birey kendi basina asamadigl sorunlarin (stesinden cevresinin,
arkadaslarinin ve ailesinin manevi destegiyle gelebilir. Bu durum bireye gli¢ verir ve zorluklara
karsi miicadele direncini artinir. U¢ arkadas, zor durumda kaldiklarinda birbirlerine destek

olmakta ve gliven vermektedirler:

“Vanessa, eve dinmek zere gikarken, ‘Bence yaninki sinavin iyi gececek, Aleks.” diyerek
arkadasina given verdi.” (KK, 5.57)

Sosyal hayati kolaylastiran etkenlerin basinda yardimlasmak ve is birligi yapmak
gelmektedir. Toplumda bireyler ortak hedeflere ulasmak icin birlikte hareket etmektedirler. “is
birligi yapmak’’ iletisi dolayl olarak aktarilan iletilerin basinda gelmektedir. Aleks, Sam ve

Vanessa is birligi yaparak problemleri ¢ozer, zorluklarin tGstesinden gelirler:

“Kim bilir?' diye yartlad: Aleks. ‘Ama dnemli olan bu dedil. Gnemli olan su ki, ben bu isin
icindeyim ve sen de olabilirsin. Birlikte biitiin o bilmeceleri ¢dzme sansimiz daha fazia olur.” ‘Ciddi

misin? Bu aksam sana gelebilir miyim?* dedi Vanessa® (KK, 5.50)

“Sam, Jayden’r kurtarmak icin yardimina ihtiyacimiz var gercekten,” diye bitirdi Vanessa.
‘Bazi bilmeceler cok zor.” ‘Bu tam bana gdre bir is gibi géziikiyor!” diye yanitlad) Sam. ‘Bu aksam

6:30 dolaylarinda gelebilirim, uygun mu?” (KK, 5.67)

Dikkat ceken iletilerden bir digeri ise “yardim etmek” iletisidir. Yardim etmek baska bir
deyisle yardimlasma toplumda kaynasmayi, sevgiyi ve sayglyi beraberinde getirmektedir. Aleks,
Sam ve Vanessa bazen anlasmazliklara disse de birbirlerine her ne kosulda olursa olsun yardim
etmekten vazgecmeyen, birbirlerini dislnen, kollayan, paylasma ve dayanisma iginde

birbirlerine gili¢ veren U¢ arkadastir.
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“Vanessa'nin siskin cantasini isaret ederek Sirt cantanda ne var dyle? diye sordu Sam.
‘Kantinden nevale almayr unutacadimi mu sandmiz yoksa?” dedi Vanessa... Adog kdkiindn
cevresine ¢ sise meyve suyu, lc muz, ¢ paket cikolata ve bir biiyiik paket fistik ddsenmisti. Orta
boy bir ziyafetti bul” (KK, 5.121-123)

“Kurabiye!" diye bagirdr Aleks. Su anda tek istedigim bu.’ ‘Bunu ¢dzer ¢dzmez bir
kurabiye verecegim sana. Evden gelen paketin icinden cikti biraz,” dedi Vanessa.” (KK, 5.137)

3.5. Kraligeyi Kurtarmak Adli Kitapta Yer Alan Etkili iletisim Unsurlari

Tumanov tarafindan kaleme alinan Kraligeyi Kurtarmak, iletisim unsurlari bakimindan
incelendiginde, diyaloglarin fazla olmasi yoniyle dikkat ¢ekmistir. Eserdeki kahramanlar, bir
hikdye kitabinda yer alan matematik sorularini ¢dzerek kitabin icine hapsolmus prensesi
kurtarma hedefine yonelmislerdir. Kimi zaman da kahramanlar, hikaye kitabinin icinde yasayan
kotl karakter Rechner ve yardimsever Monoculus ile iletisime ge¢mislerdir. Bu baglamda iletisim
kanal olarak bir kitabin da kullanilmasi ilgi cekici olmustur. Kitap incelendiginde empati

unsuruna bariz bir sekilde yer verilmedigi fark edilmistir.

Kitapta yer alan ¢atismalar incelenmistir ve eserde daha ¢ok kisinin baska kisilerle olan
catismalari ilgi cekmistir. Bas karakter Aleks Isaac Fog'un, kitaptaki kotlu karakter Rechner ile

gatismasi Aleks’in leyhine sonuglanmistir.

Kitapta yer alan kisilerarasi catismalar tablo halinde su sekilde ifade edilebilir:
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Tablo 9.

Kraliceyi Kurtarmak Adli Kitapta Yer Alan iletisim Catismalari Ornekleri

Tumden Reddetme Yogunluk Catizmasi
“Ama Blackwell Adasi kampa dahil dedil,” dive karsi ciktr
Aleks. "Hatirlasana, leff oranin 6zel milkivet oldugunu
saylemisti.”
“Evet, ama orada hic kimsenin yasamaadigini da
saylemizti. Onun igin, sorun yok bence,” dedi 5am zafer
kazanmis bir edayla.” (KK, s. 118).

“Oysa, Sam’de cok belirgindi. “Sahip oldugumuz en inaniimaz
seydi o kalem!” diye yakindl.
Sahip oldugumuz mu? O benim kalemimdi. Onu ben
buimustum,” dive karsiik verdi Aleks titreyen bir sesle.” (KK,
5 26).

“Belki de annenle babana ya da Bayan Lund’'a anlatmaliyiz,”
diye goniilsiizee dnerdi Vanessa.
“&dyle bir kenugmay gdziniin dniine getirsene, Ness:
‘Annecim, babaom, igindeki bilmeceleri gézmedikee sayfalan
cevrilmeyen bir kitabim var...” Ne diveceklerini adim gibi

“Bir anlik sessizligin ardindan, Vanessa, “Su kesin:
Monoculus elinden gelen her seyi yapti. Dolayisiyla, onun

mahzenine geri gitmenin bir anlami yok,” dedi.
bilivorum: ‘¥ine kitdphaneden bir biyicilik hikdyesi mi geng 4

aldn, Al? llging bir seve benziyor. Odevini bitirdin mi sen?’
“Ya da onlarg kitabi gésterecek olsam, onu asla bana
birakmazlar,” dive devam etti Aleks. “Uzaklardaki bir yerdeki
laboratuvar Gnlikii odamlara kitabr kesip bictirirler. Bu da
hepimiz igin isin sonu demek olur.™ (KK, 5. 54).
Gn Yargll Catisma Pasif Catisma
“Belki de annenle babana ya da Bayan Lund’'a anlatmaliyiz,”
dive goniilsiizee dnerdi Vanessa.
“Séyle bir konusmayr gdzdndn dniine getirsene, Ness:
‘Annecim, babaom, igindeki bilmeceleri gézmedikee sayfalan
gevrilmeyen bir kitabwm var...” Ne diyeceklerini adim gibi

“Ama ileri gitmenin de anlami yok,” dive yamitiod: Aleks.
“5on mohzenden sonra orka kapakton baska bir sey
yvok_.” (KK, 5. 95).

“Aleks matematik sinavi dykiisiin anlotirken, Sam ne tiir

bir soka yaptigim anlomaya gahzir gibi arkadagina bakip

duruyordu. Sonra da yopmaooik yapmacik sirithr. “Kalemin
testi senin icin ¢dzdii, dyle mi_ 2"

Aleks’in tek bir lafina bile inanmadidr besbelliydi. Aleks,
garesizlik iginde Sam’i ikna edecek bir yol ararken, kisa
siiren gergin bir sessizlik oldu. Derken, birdenbire aklina
bir sey geldi.” (KK, 5.17).

biliyarum: “Yine kitiiphaneden bir biyiiclilik hikdyesi mi
aldm, Al? llging bir seye benziyor. Odevini bitirdin mi sen?
“Ya dao onlara kitaby gdsterecek olsam, onw asla bona
birakmazlar,” dive devam etti Aleks. “Uzaklardaki bir yerdeki
labaratuvar Gnlikii adamlara kitab! kesip bictirirler. Bu da
hepimiz igin isin sonu demek olur.” (KK, 5. 54).

4. SONUC VE ONERILER

Cocuklarin dil gelisimlerinin saglanmasi, algilama diizeylerinin ylkseltilmesi, zihinsel,
sosyal gelisimlerinin desteklenmesi, onlara olumlu kisilik 6zelliklerinin kazandiriimasi, hayal
glcunin ve yaraticiiginin gelistirilmesi ¢ocuk edebiyati eserlerinin temel amaglarindandir.
Bununla birlikte cocuk edebiyati Grinleri, cocugun hayati tanimasi ve hayata hazirlanmasinda,
kendi diinyasini olusturmasinda, ait oldugu toplumu taniyip benimsemesinde oldukga 6nemli bir
yere sahiptir. Bu nedenle ¢ocuk edebiyati alaninda eser veren yazarlara biyik gorev ve
sorumluluk diismektedir. Yazarlar Gstlendikleri bu gorev ve sorumlulugu da eserleri icerisinde
yer verdikleri egitsel iletiler araciligiyla gergeklestirmektedirler. Ayrica egitsel iletiler yoluyla
kazandiriimak istenen davranislarin yani sira icerdikleri etkili iletisim unsurlariyla da ¢ocugun
toplumsallasmasina katki saglamaktadirlar.

Cocuklar icinde bulunduklari gelisim evresinden dolayr c¢evreden gordiklerini
sorgulamadan kabul etme egilimindedirler. Bu noktada c¢ocugun dogru egitsel iletiler
kazanmasinda ve etkili iletisim becerileri edinmesinde ailesi kadar 6gretmenleri, okulu ve
arkadas cevresi de rol sahibidir. Kitap seciminde ¢ocuga rehber konumunda bulunan gerek aile
gerek okul gerekse 6gretmenler cocugu dogru eserlerle bulusturmak zorundadir. Calismamizda
bu anlayistan hareketle cocuk kitaplarinda yer alan egitsel iletiler ve etkili iletisim unsurlari tespit
edilmistir. incelenen kitaplar 2019 yilinda kitapcilardan ve internet iizerinden en ¢ok satin alinan
kitaplar listesinden rastgele 6rnekleme yontemi ile belirlenmistir. Belirlenen iki kitapta ilk olarak
egitsel iletiler, daha sonra ise iletisim unsurlari tespit edilmistir. “Cizgili Pijamali Cocuk” ve
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“Kraliceyi Kurtarmak” adli eserlerde tespit edilen egitsel iletiler kisisel gelisimi destekleyen,
zihinsel gelisimi destekleyen, sosyal gelisimi destekleyen ve toplumsal gelisimi destekleyen
egitsel iletiler olarak siniflandinimistir. Her iki kitapta da kisisel gelisimi destekleyen egitsel
iletilerin ¢oklugu dikkat cekmektedir. Kisisel gelisimi destekleyen egitsel iletiler arasindan siklikla
sezdirilen iletiler ise “dostluga 6nem vermek”, “arastirma yapmak” ve “merak” iletileridir.
Kitaplar icerisinde yer alan iletiler cogunlukla dolayli olarak sunulsa da dogrudan iletilere de
rastlamak mimkiindir. Kitaplarda yer alan etkili iletisim unsurlari ise duygudaslik ve ben dili
kullanimi agisindan incelenmis; kitaplardaki karakterlerin kendisi ile, diger karakterlerle ve
toplumla olan ¢atismalari tespit edilmistir. Diyaloglarin ¢coklugu, duygudasliga yogun olarak yer
vermesi ve kisiler arasi iletisim ¢atismalarini pek ¢ok diyalogda somutlastirabilmesi agisindan
Cizgili Pijamali Cocuk, iletisim egitiminde 6rnek eser olarak kullanilabilecek tiirdendir. Nispeten
daha az etkili iletisim unsuruna yer veren Kraliceyi Kurtarmak adl eser ise iletisim ¢atismalarinin
coklugu acisindan ilgi cekici bulunmustur. Bu calismayla cocuk edebiyatinda dnemli bir konu olan
egitsellige ve etkili iletisim unsurlarina dikkat ¢ekilmistir.

Cocuk edebiyati yazarlari ¢ocuklara aktarmak istedikleri iletileri onlara 6git vermek
yerine ortik bir bicimde, sezdirerek ve iletileri onlarin bulmalarina imkan saglayacak bicimde
kendilerine 6zgii anlamlar olusturmalarina firsat verecek sekilde belirlemelidirler. iletisim egitimi
de orta okul ve orta 6gretim dizeyinde genellikle dogrudan verilen bir egitim olmadig icin,
cocuklara rehber olunarak okutulacak kitaplarla dolayli yoldan edindirilmelidir.

Cocuk edebiyati yazarlari cocuk kitaplarinda yer verecekleri iletileri belirlerken oldukca
titiz davranmali, diismanliktan, irkgiliktan, ideolojik s6ylemlerden ve 6tekilestiren, ayrimciliga yol
acan ctimleleri kullanmaktan kacinmahdirlar. Bunlar yerine ¢ocugun bilissel, duyussal, devinissel
ozelliklerine uygun, onun dilsel, sosyal, kisisel, toplumsal ve zihinsel gelisimini destekleyici iletiler
Uzerinde durmali ve bu iletilere siklikla yer vermelidirler. Bu noktada 6gretmenler ve ailelere
onemli sorumluluklar diismektedir. Onlar ¢ocuklar icin kitap secerken kitabin dil ve anlatim
ozelliklerinin yani sira yazarin aktarmak istedigi iletilerin cocugun gelisim dénemine uygunluguna
dikkat etmelidirler. Ogretmenler ve aileler cocuk kitaplari hakkinda bilgi sahibi olmali; kitaplarin
iceriklerini ve kitaplarda verilmek istenen mesajlari kontrol etmelidirler. Cocugun gelisimini kot
yonde etkileyecek egitsel olmayan iletilerle ylkli cocuk edebiyati Girlinlerinden kaginmali, onlara
karsi bilingli olmahdirlar.

Her birey, toplumu olusturan bir pargadir. Cocugun toplum ile tanismasinda ve onunla
bitinlesebilmesinde alacagi iletisim egitiminin roli de olduk¢a buyuktir. Dogru yonlendirme ile
okunacak kitaplar bu egitimde rol oynayabilmektedir. “Kraliceyi Kurtarmak” ve “Cizgili Pijamali
Cocuk” adh ¢ocuk edebiyati eserleri, kisiler arasi iletisim unsurlarini 6rneklendirme agisindan
tercih edilebilecek tiirden eserlerdir. “Cizgili Pijamali Cocuk” empati, ben dili ve ylz- beden
kullaniminin bollugu ile iletisim egitimi icin faydalanilacak tiirden bir eserdir. Kraligeyi Kurtarmak
ise duygudaslik, ben dili gibi kavramlari pek barindirmamakla birlikte, ¢catisma ornekleri ile
iletisim engellerinin somutlastiriimasi agisindan tercih edilebilir bir secenektir. Ozellikle cocuk
okurlar tarafindan sikga tercih edilen kitaplarin belirlenerek bu kitaplardan etkili iletisim egitimi
alaninda faydalanilmasi 6neriler arasinda yer almaktadir.
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CIKAR CATISMASI BEYANI
Yazarlar bu calismalarinda herhangi bir sekilde cikar catismasi olmadigini beyan ederler.
ARASTIRMA VE YAYIN ETiGi BEYANI
Yazarlar bu ¢alismalarinda arastirma ve yayin etigine uyuldugunu beyan ederler.
YAZAR SORUMLULUK BEYANI

Yazarlar bu ¢alismanin “Kavramsal Cergeve ve Yontem” kisminin Esra Ozden, “Yontem ve Yazi
Taslagr” kisminin Buse Giillii, “Gorsellestirme ve Arastirma, Yazi Taslag, inceleme ve

Dizenleme” kisminin Nevin Akkaya tarafindan yapildigini beyan ederler.
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1. Introduction

In Turkey, the field of psychological counseling and guidance has continued its
development for many years. When the historical process is taken into consideration, it is
accentuated that the topics studied have become various and constitute a very large scale. In
this respect, investigating into the studies on which subjects the research periodically focused
might be effective so as to find out the changes and determine the directions of changes in the

field.

In the field of Psychological Counseling and Guidance (PCG), studies conducted on
awareness were realized after 1950s (Tan, 1974). In the development process, it is possible to
make a list such as appointing experts from abroad, ensuring institutionalization as a result of
evaluations, taking place of guidance services in development plans and National Education
Councils, and opening PCG license programs. Addressing the afore-mentioned developments
may be useful in understanding the changes in PCG. Firstly, reports of experts from abroad will
be mentioned. Experts from abroad elucidated the lack of psychological counseling and
guidance services in their reports on education (Tompkins, 1954; Beals, 1955; Rufi, 1956). In
these reports, Rufi (1956) drew attention to issues such as the lack of guidance services and not
paying attention to individual differences. Beals (1955) underlined mentoring programs and
techniques, whereas Tompkins (1954) made statements and criticisms about the types of
guidance. During the institutionalization process, a Test and Research Office was established
(Kuzgun, 2000; Tan, 1986), regulations and circulars were created by making legal arrangements
in the field, and guidance services were initially included in development plans (State Planning
Organization [DPT], 1972). The very first one of the PDR undergraduate programs was opened
by Ankara University in 1965 (Kuzgun, 1993). When the developments are briefly considered, it
could be stated that the development of the field of psychological counseling and guidance is

progressing in a cumulative way.

It was thought that it would be beneficial for researchers to scrutinize the articles in a
PDR journal, which keeps up-to-date, in order for them to become familiar with the
developments and advances, and to identify and discuss on which research topics are focused
in the field. Admittedly, Yicedag and Erdogan (2011) deduce the importance of analyzing
previous studies so as to catch the literature. Similarly, Karadag (2009) explains the necessity of
evaluating scientific studies and research orientations in studies according to certain criteria. In

the same vein, when literature is examined worldwide, it is expressed that determining the
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trends of the studies conducted is important for the planning and sustainability of the future
studies in accordance with the current changes (Staton-Spicer & Wulf, 1984) and the studies
conducted in this direction will undertake the role of guidance for others (Chang, Chang and
Tseng, 2010; Cohen, Manion, & Morrison, 2007). As a criterion for choosing a journal for the
current study, a journal that only publishes the studies in the PCG field was determined, and the
Turkish Psychological Counseling and Guidance Journal was selected. Turkish Psychological
Counseling and Guidance Journal is the only national journal that published its first issue in 1990
and has been published since then. From this point of view, it is believed that an investigation

into the studies published in the journal would contribute to the field.

Additionally, in Turkey, the field of Psychological Counseling and Guidance has been in
a struggle with problems such as what topics it should cover, what kind of services it should
have, problem of professionalization and title, lack of job description and a clear criterion
towards employment areas (Tuzg6l-Dost and Keklik, 2012). Meanwhile, there could be different
factors causing problems, and also the unrelated topics and contents the researchers handle for

practitioners and practice could be other factors that cause problems.

In Turkey, there are several studies related to investigation and analyses of the articles
published in PCG (Gliven, Kisag, Ercan and Yalgin, 2009; Giiven and Arslan, 2018; Secer, Ay, Ozan
and Yilmaz, 2014;). PCG takes part in the faculties of education, and large majority of graduates
serve in the institutions by the Ministry of Education. This point becomes an important issue to
observe and understand the consistency between the subjects that researchers work in the field
of PDR and the services are actually provided. The aim of this study is to investigate the articles
published in the Turkish PCG journal in terms of various factors. Therefore, this study assumes
to be functional so as to reveal the research tendencies of scholars working in PCG, the subjects
studied periodically and the reasons behind these. Moreover, this study is assumed to be
necessary to know and follow the subjects studied in PCG, which is constantly developing and
progressing, and also to realize more efficient studies by realizing which subjects are unearthed

yet. The sub-objectives of this study are as follows:

Research type of articles published in Turkish PCG Journal,
Sample group of articles published in Turkish PCG Journal,

Analysis techniques used for articles published in Turkish PCG Journal,

Ll e

The topics covered in the articles published in Turkish PCG Journal,
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5. The selected provinces for the samples of the articles published in the Turkish

PCG Journal, and
6. The distribution of the articles published in Turkish PDR Journal regarding the

number of authors.
2. Method

In this study, the descriptive scanning model was used to examine the articles published
in the Turkish PCG journal between 1990 and 2019. The data obtained in this research model
are analyzed according to previously determined themes (Yildirrm & Simsek, 2018). Thus, the
data to be analyzed are grouped and made clarified (Kaptan, 2000). In this study, the articles
published in the Turkish PDR journal between 1990 and 2019 were grouped according to the
research type, sample group, analysis techniques used, subjects adopted, the provinces wherein
the samples were selected, and the number of authors. Then, the articles were analyzed

considering these variables.
2.1. Sampling

This study covers all the articles published in the Turkish Psychological Counseling and
Guidance Journal between 1990 and 2019. Throughout the years, 54 issues and 439 articles
were published. This journal was published as an issue per year from 1990 until 1998; twice a
year after 1998; and three times per year since 2018. The distribution of the article numbers

of the Turkish PDR journal by years is displayed in Graphic 1.
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Graphic 1. Number of Articles by Year Distribution
According to Graphic 1, the year when the articles were mostly published was 2019 (34), while
the years when the least articles were published were 1993 (5), 1994 (5), 1995 (5), and 1996 (5).

2.2. Analysis of Data

The data were analyzed by content analysis method. As a selected research journal, the

Turkish Journal of Psychological Counseling and Guidance was analyzed with categorical analysis

122 The Journal of Limitless Education and Research, 6 (1), 119-151



(\%zz7 An Investigation into the Articles Published in Turkish Psychological...

Osman SONER, Hazel DURU
and frequency analysis, which are content analysis techniques. According to Cohen, Manion and
Morrison (2007), this analysis is the selection of existing discourses, making arrangements,
making categorical classifications, comparing the classifications made, and drawing theoretical
conclusions from the texts. The content analysis method applied in this study is formed into the
one comprehensible category, of all that include the concepts with close meanings one another

(Fraenkel ve Wallen, 2000; Yildirim and Simsek, 2018).

In order to create the categories to be utilized in data collection, a category pool was
created in the light of the information obtained from the literature. The pool of these categories
and themes was given to different researchers so that they could analyze them. As a result of
the evaluations done by the researchers, the category pool was reviewed and necessary changes
were made. The characteristics of the articles were determined as the research type, sample
group, the province where the research was conducted, the analysis techniques used in the
research and the number of authors. Findings are presented in frequencies and percentages in
the tables. All the articles published in the Turkish PCG journal were examined and the
frequencies belonging to a sub-category were calculated after the qualifications were classified
in their categories. The frequencies are given according to their main and sub-categories. The

frequencies and percentages obtained were analyzed and displayed in the tables.
3. Results

In this part of the research, there are findings obtained to analyze the articles in terms
of various variables. The obtained findings were grouped according to years, the frequency and
percentage results were given in tables, and explained in detail. The findings related to the study

type of the articles are displayed in Table 1.

Table 1:
Findings Obtained According to the Research Type of the Articles
Between Between Between Total
. 1990-1999 2000-2009 2010-2019
Categories
Frequency Frequency Frequency Frequency Percentage
() () (f) (f) (%)
Quantitative Research 22 71 103 196 44,65%
Review 28 28 46 102 23,23%
Scale Development 8 25 18 51 11,62%
Scale Adaptation 4 8 27 39 8,88%
Qualitative Research 0 4 19 23 5,24%
Experimental Research 4 10 2 16 3,64%
Mixed Design 1 1 10 12 2,73%
TOTAL 67 147 225 439 100,00%

As seen in Table 1, the research type of the articles published in the Turkish PCG Journal
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was given. It was observed that there were a total of 439 articles, 67 of which were examined
between 1990-1999, 147 between 2000-2009, and 225 between 2010-2019. In these studies, it
was detected that the first place belongs to the Quantitative Research studies with 44.65%
(f=196). Then, descending order is seen as the Reviews by 23.23% (f=102), Scale Development
Studies by 11.62% (f=51), Scale Adaptation by 8.88% (f=39), Qualitative Research by 5.24%
(f=23), Experimental Research by 3.64% (f=16) and Mixed Method by 2.73% (f=12). Based on
these findings, it can be said that the Turkish PCG Journal contains mostly the quantitative
studies, followed by reviews, scale development, scale adaptation, qualitative research,
experimental research, and mixed design. The findings obtained regarding the sample groups of

the articles are presented in Table 2.

Table 2:
Findings Obtained According to the Sample Group of Articles

Between Between Between

1990-1999 2000-2009 2010-2019 Total

Sample Group

Frequency Frequency Frequency Frequency Percent

() (f) (f) (f) (%)
University students 19 62 84 165 45,21%
High School Students 9 16 31 56 15,34%
Secondary School Students 2 7 13 22 6,03%
Married Individuals 1 5 9 15 4,11%
Primary School Students - 6 9 15 4,11%
Psychological Counselors, Teachers 2 8 14 24 6,58%
Adults 3 1 6 10 2,74%
Adolescents 1 3 4 8 2,19%
Academics 3 3 - 6 1,64%
Women 1 2 2 5 1,37%
Parents - 1 3 4 1,10%
Mothers - 2 2 4 1,10%
Bank Employees 2 - 3 8,2%
School Principals - 1 2 3 8,2%
Police officers - - 2 2 5,5%
Nurses 1 - - 1 2,7
Categoryl - - 8 8 21,6
Category2 - 6 6 16,2
Category3 2 2 - 4 11
Category4 - 4 - 4 10,8
TOTAL 45 131 189 365 100,00%

Categoryl: Turkish Individuals In Germany, Divorced Women, Breast Cancer, Young People Aged 20-24, Children Aged
60-72 Months, Individuals Whose Father Was Martyred At An Early Age, Individuals Aged 13-21, Individuals Who
Experienced The 1999 Earthquake

Category2: Cancer Patients, Store Staff, Pedagogue, Psychologist, Social Worker, Athletes

Category3: Graduate Students, University Administrative Staff

Category4: Children 4-6 Years Old, Individuals 7-12 Years Old, Coaches, Footballers

As indicated in Table 2, when the articles published in the Turkish PCG Journal are
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examined within diversity, it is observed that there are 37 different sample groups. Of these
sample groups, 45 were conducted between 1990 and 1999, 131 between 2000 and 2009, and
189 between 2010 and 2019. In these studies, university students were found to be the mostly
applied sample group of 165 subjects (45% 21), then followed by high school students with
23.23% (f=56), secondary school students with 6.03% (f=22), married individuals and primary
school students with 4.11% (f=15), psychological counselors and teachers with 3.29% (f=12),
adults with 2.74% (f=10), academics with 1.64% (f=6), women with 1.37% (f=5), parents and
mothers with 1.10% (f=4), school principals and bank employees with 0.82% (f=3), police,
graduate students, and university administrative staff 0.55% (f=2), and the least ratio observed
was 0.27% (f=1) as Turkish individuals in Germany, divorced women, patients with breast
cancers, young people aged 20-24, children aged 60-72 months, individuals whose father died
at an early age, individuals aged 13-21, individuals who experienced the 1999 earthquake, 4-6
years-old children, individuals between the ages of 7-12, coaches, football players, nurses,
cancer patients, store staff, pedagogues, psychologists, social workers, and athletes. The
findings obtained regarding the statistical techniques in the articles are presented in Table 3.

Table 3:
Findings Obtained According to the Analysis Techniques Used of the Articles

Between Between Between

Analysis Techniques Used ~ 1990-1999  2000-2009  2010-2019 Total

Frequency (f) Frequency (f) Frequency (f) Frequency (f) Percent (%)

Review 28 29 44 101 16,64%
Correlation 12 23 55 90 14,83%
T-test 13 30 29 72 11,86%
Regression 2 20 48 70 11,53%
ANOVA 10 38 23 71 11,70%
Scale Development - 20 23 43 7,08%
Scale Adaptation 1 9 23 33 5,44%
Content Analysis - 3 21 24 3,95%
Structural Equation Model - 21 21 3,46%
Mann Whitney U Test 1 6 9 16 2,64%
Kruskal Wallis H Test - 3 10 13 2,14%
Descriptive Analysis - 2 8 10 1,65%
Wilcoxon ordinal signs test 1 4 4 9 1,48%
Chi-Square - 3 4 7 1,15%
ANCOVA - 2 4 6 0,99%
MANOVA - - 5 5 0,82%
Factor Analysis 2 3 5 0,82%
Descriptive Statistics 2 1 - 3 0,49%
Numerical Analysis - - 2 2 0,33%
Categoryl - - 6 6 0,96%
TOTAL 70 195 342 607 100,00%

Categoryl: SPANOVA, KD- OAM Road Analysis, Coverence Matrix, Descriptive Content Analysis, MANCOVA,
Continuous Comparison Analysis
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As displayed in Table 3, when the articles in Turkish PCG Journal are examined, it is seen

that 29 different analysis techniques are used. Of these analysis techniques, 70 of which were
published between 1990 and 1999, 195 between 2000 and 2009, and 342 between 2010 and
2019. It was also found that more than one technique was utilized in some studies. In addition,
since no analysis was specified for review studies in this analysis, review studies were considered
as an analysis technique on their own right. In addition, analysis techniques used in scale
development and scale adaptation studies were not written individually, but were collected
under their own headings. In these studies, the mostly used one appears as the review with
%16,64 (f=101). This analysis technique was correlated with 14.83% (f=90), T-test with 11.86%
(f=72), ANOVA with 11.70% (f=71), 11.53% (f=70) with regression, Scale Development with
7.08% (f=43), Scale Adaptation with 5.44% (f=33), Content Analysis with 3.95% (f=24), 3.46%
(f=21), Structural Equation Modeling, Mann Whitney U Test with 2.64% (f=16), Kruskal Wallis
Test with 2.14% (f=13), Descriptive Analysis with 1.65% (f=10), 1%, Wilcoxon Ordered Signs Test
with 48 (f=9), Chi-Square with 1.15% (f=7), ANCOVA with 0.99% (f=6), Factor Analysis with 0.82%
(f=5) and MANOVA, Descriptive Statistics and Repeated ANOVA with 0.49% (f=3), Numerical
Analysis with 0.33% (f=2), Continuous Comparison Analysis with 0.16% (f=1), Descriptive
Content Analysis, SPANOVA, MANCOVA, Covariance Analysis and KD-OAM Path Analysis are

followed. The findings obtained regarding the topics covered in the articles are displayed in

Table 4.
Table 4:
Findings Obtained According to the Topics of the Articles
Between Between Between Total
Topics 1990-1990 2000-2009 2010-2019
Frequency (f) Frequency (f) Frequency (f) Frequency (f) Percent (%)

Marriage 4 4 6 14 2,46%
Stress - 9 4 13 2,29%
Self-respect - 3 10 13 2,29%
Subjective Well-being - 3 9 12 2,11%
Life Satisfaction - 4 7 11 1,94%
Psychological counseling - 4 6 10 1,76%
Problem Solving Skills 2 4 3 9 1,58%
Ego 2 1 6 9 1,58%
Irrational Belief - 5 4 9 1,58%
Family - 3 6 9 1,58%
Social support 3 3 2 8 1,41%
Aggression - 3 5 8 1,41%
Anger - 3 4 7 1,23%
Emotional intelligence - 4 3 7 1,23%
Connecting - 1 6 7 1,23%
Attitude - 3 4 7 1,23%
Harmony 1 3 3 7 1,23%
Loneliness - 5 2 7 1,23%
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Psychological counselor - - 7 7 1,23%
Burnout Level 1 3 2 6 1,06%
Psychological Symptoms - 3 3 6 1,06%
Romantic Relationship - 1 5 6 1,06%
Social Skill 2 2 2 6 1,06%
Job satisfaction 2 3 1 6 1,06%
ID 1 2 3 6 1,06%
Communication skills 3 1 2 6 1,06%
Control Focus 2 2 1 5 0,88%
Career Decision Making - - 5 5 0,88%
Anxiety 1 2 2 5 0,88%
Culture - 1 4 5 0,88%
Career choice - 2 3 5 0,88%
Group Counseling 1 3 1 5 0,88%
Tyranny 1 1 3 5 0,88%
Guidance Services 2 - 3 5 0,88%
Categoryl - 4 12 16 2,80%
Academic Achievement - - 4 4 0,70%
Professional Satisfaction 2 2 - 4 0,70%
Happiness - - 4 4 0,70%
Cognitive Behavioral Therapy 2 1 1 4 0,70%
Depression 1 1 2 4 0,70%
Self-Sufficiency - - 4 4 0,70%
PDR area and services 2 - 2 4 0,70%
Internet Addiction, Life Purpose - - 6 6 1,06%
Abuse, Autonomy - 4 2 6 1,06%
Professional Development 1 1 1 3 0,53%
Ego States 3 - - 3 0,53%
Category2 - 7 14 21 3,71%
Concept Of Guidance 2 1 - 0,53%
Social Competence 1 2 - 3 0,53%
Hope, Self-Control - - 4 4 0,70%
Category3 - 10 - 10 3,50%
Gender Roles 2 - - 2 0,35%
Category4 2 2 4 0,70%
Category5 - 9 9 18 3,15%
Category6 4 - 4 8 1,40%
Category7 - - 18 18 3,15%
Category8 - 54 - 54 9,72%
Category9 - - 82 82 14,76%
Categoryl10 20 - - 20 3,60%
TOTAL 70 191 307 568 100,00%

Category1: Supervision, Career Counseling, Perfectionism, Empathy

Category2: Academic Procrastination, Rumination, Creativity, Shyness, Violence, Emotional Awareness, Leadership
Category3: Well-Being, Faith In Relationships, Alexitimi, Automatic Thinking, Constructivist Approach

Category4: Professional Guidance, Parent Attitude

Category5: Body Image, Career, Self-Recovery, Consultation, Preventive Guidance, Interaction, PDR Magazine,
Competency Expectation, Conflict Resolution

Category6: Symptom Screening List, Solution-Oriented Therapy, Assertiveness, Self-Assessment

Category7: Stigma, KGRP, Self-discovery, PDR law, deception, incompetence, Social Commitment, Social Anxiety,
Gender

Category8: Irrational Thinking, Academic performance, Academic Behavior, Peer Pressure, Peer Counseling,
Reminiscence Therapy, Personality Banker, informed Consent, Scientific Thinking Skills, Cognitive Distortions,
Cognitive Triple, To Cope with Behavior Problems, Digital Game Addiction, Emotion Management Skills, Emotional
Expression, Critical Thinking, Peer Preference, Peer Support, Peer Selection, Trust, Development, Counseling,
Dropping out of School, Play Therapy, Learned Resourcefulness, Learning Experiences, Positive Psychology, Problem
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Behaviors, Role Conflict, TKT(Basic skills test), Intuition, Social Interest Social Provision, Spiritual Understanding,
Consistency, Choice, College Life, Age, Ability, Living Social Unit, Rearing Style, Art, Self-Concept, Role Ambiguity,
Comprehensive Guidance Program, Indecision, Career Skills, Competency, self-determination, Personal and Social
cohesion, Fear, Global Aging, Spirituality, irrational Belief, Vocational Self-control, Professional Maturity, Professional
Burnout, Motivation

Category9: Perception, Belonging, Perceptions of Parent, Friendship, Love Styles, Discrimination, The Role Of
Fatherhood, Peace Education, Coping Bibiliyoterapi, Cognitive Awareness, Meta-Cognitive Skills, Cognitive Flexibility,
Submissive Behaviour, Encouragement, Dedication, Sexual Orientation, Multiculturalism, Shyness, Value Preferences,
Emotion Focused Therapy, Emotional Well-Being, Substance Abuse, Parental Relationships, Parent-Child Container,
The Function Of Morality, Ethics, Altruism, Consciousness, Dating Anxiety, Excitement, Humor, Relational, Relational
Search Help, Relationship Satisfaction, Relational Fortitude, Faith, Secure Internet Suicide, Optimism, Character,
Power, Career, Future, Career, Compatibility, Jealousy, Locus of Control, Substance Abuse, Perception of Vocational,
Vocational Outcome Expectations, Gratitude, Myths, Temperament, School Satisfaction, School Refusal, Leaving
School, Commitment to School, Positive Social Behavior, Authenticity, Learned Helplessness, Narrative Counseling,
Self-Habit, Self-Regulation, Self-Awareness, PDR Trend Research, Psychosocial Development, Rehabilitation
Counseling, Risk Taking Behavior, Test Anxiety, Cyber-Bullying, Social Justice, Social Connection, Social Diversity, Social
Control Social Media Addiction, Social Isolation, Socialization, Guilt, Terrorism, Contact Barriers, Despair, Closeness,
Alienation, Help, Competence

Category10: Respect, The implementation of Elective Courses, Smoking, Psychosocial, Scan Problem, Learning and
Study Strategies, Death Anxiety, Professional Competence, School Survey, Self-Awareness, Self-Acceptance,
Opposite-Sex Friendship, Human Relations, Group Therapy, Behavior Control, The Organisation of The Turkish
Psychological Counseling and Guidance Association, The Client Speed in Rational-Emotive Therapy, Separation
Anxiety, Academic Consulting Services

As seen in Table 4, when the articles published in the Turkish PCG Journal are examined
from the point of topics, it is observed that 250 different topics are studied. The diversity of
these subjects was made between years 1990 and 1999, 191 between 2000 and 2009, and 307
between 2010 and 2019. In some studies, it was found that more than one subject was covered.
In addition, very close topics have been tried to be collected under a single heading. In these
studies, it is seen that the subject of marriage is discussed with 2.46% (f=14). Self-Esteem and
Stress follow the issue of marriage with 2.29% (f=13). Looking at the order of the topics covered
in the last 10 years, Self-Esteem and Subjective well-being concepts are apparently studied. The
findings of the provinces that the researches selected as samples are presented in Table 5.

Table 5:
Findings Obtained According to the Cities Which Researches Chose as Sample

Between Between Between

1990-1999 2000-2009 2010-2019 Total

Province of the Study
Frequency Frequency Frequency Frequency Percent

(f) (f) (f) (f) (%)
Ankara 24 48 38 110 26,00%
Uncertain 5 14 56 75 17,73%
Adana 7 14 6 27 6,38%
izmir - 8 12 20 4,73%
Denizli - 6 11 17 4,02%
istanbul 1 7 7 15 3,55%
Malatya - 10 4 14 3,31%
Eskisehir - 7 6 13 3,07%
Samsun - 7 6 13 3,07%
Mersin - 5 5 10 2,36%
Trabzon - 4 5 9 2,13%
Konya - 5 3 8 1,89%
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Bursa 4 3 7 1,65%
Bolu 2 2 2 6 1,42%
Sakarya - 2 3 5 1,18%
Aydin - 1 4 5 1,18%
Tokat 1 3 4 0,95%
Erzurum 1 1 2 4 0,95%
Categoryl - 6 6 12 2,85%
Category2 - 5 5 10 2,35%
Category3 - 9 - 9 2,16%
Category4 - 6 3 9 2,13%
Category5 - - 7 7 1,68%
Category6 - 2 4 6 1,42%
Kayseri - 3 1 4 0,95%
Category7 - 4 - 4 0,94%
TOTAL 40 181 202 423 100,00%

Categoryl: Gaziantep, Antalya, Hatay

Category2: Sanliurfa, Isparta, Kilis, Diyarbakir, Burdur

Category3: Zonguldak, Bartin, Bingdl, Corum, Kahramanmaras, Karaman, Aksaray, Kirsehir, Ordu
Category4: Kutahya, Balikesir, Kocaeli

Category5: Sirnak, Mugla, Amasya, Bitlis, Agri, Van, Yalova

Category6: Edirne, Manisa

Category7: Canakkale, Researches Made Abroad

As observed in Table 5, when the articles published in the Turkish PCG Journal are
examined, the provinces where 423 studies have been conducted are specified. According to
the years, 40 of the provinces wherein this study was conducted was carried out between 1990
and 1999, 181 between 2000 and 2009, and 202 between 2010 and 2019. In some studies, it
was determined that studies were conducted in more than one province. In addition, since these
analyzes do not provide any information about the provinces of the study groups, the Uncertain
variable was added to these studies. When looking at the distribution according to the provinces
studied in these studies, it is observed that it was highly conducted in Ankara with 26.00%
(f=110). Then, uncertain ones are with 17.73% (f=75), Adana with 6.38% (f=27), lzmir with 4.73%
(f=20), Denizli with 4.02% (f=17), Istanbul is followed by 3.55% (f = 15). When the research in the
last 10 years were examined, it is found that the Uncertain group (f=56) is in the first place,
followed by Ankara (f=38), izmir (f=12), and Denizli (f=11). The findings of the provinces that the

research projects selected as samples are presented in Table 6.
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Table 6:
Findings Regarding the Number of Authors of the Articles
Between Between Between
Number of Authors 1990-1999 2000-2009 2010-2019
Frequency (f) Frequency (f) Frequency (f) Frequency (f) Percent (%)

Total

Single Author 64 87 59 210 48,72%
Two Authors 3 43 115 161 37,35%
Three Authors 1 14 37 52 12,06%
Four Authors - 6 6 12 2,78%
Six Authors - - 3 3 0,70%
Seven Authors - - 1 1 0,23%
TOTAL 68 150 221 439 100,00%

As given in Table 6, when the articles published in the Turkish PCG Journal are analyzed
in terms of the number of authors, 68 of whom were carried out between 1990 and 1999, 150
between 2000 and 2009 and 221 between 2010 and 2019. When the distribution of the number
of authors is considered, it is observed that 48,72% (f=210) of the studies are conducted by single
author. It is followed by two authors with 37,35% (f=161), three authors with 12,06% (f=52), four
authors with 2,78% (f=12), six authors with 0,70% (f=3), and finally seven authors with 0,23%
(f=1).

4. Conclusion, Discussion and Suggestions

The results were discussed under the headings of the province where the research was
conducted, the sample group, the number of authors, the type of research, the analysis
techniques used and the subjects studied. It is found out that the most studies are conducted in
Ankara (f=110), Adana (f=27), izmir (f=20), Denizli (f=17), istanbul (f=15), Malatya (f=14),
Eskisehir (f=13), and Mersin (f=10).

Studies were mostly conducted with university students (f=165), and this was
respectively followed by high school students (f=56), primary school students (f=15), and
married individuals (f=15). The number of authors mostly revealed as either one author (f=207),
or two authors (f=158). As the research type, quantitative methods (f=196) are mostly used and
these are respectively followed by the review (f=102), scale development (f=51), scale
adaptation (f=39), qualitative research (f=23), experimental research (f=16) and mixed design
(f=12). In quantitative research as an analysis technique, t test (f=72), correlation (f=90),
regression (f=70), and one-way analysis of variance (f=65) were used. In addition to these
analyzes, Mann Whitney U test (f=16), Kruskal Wallis H test (f=13), and structural equation
modeling (f=21) are also used. Admittedly, it is noticed that scale development (f=43) and

adaptation (f=33) studies are also being studied intensely. In qualitative data analysis, content
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analysis (f=24) and descriptive analysis (f=10) are mostly used. Looking at the subjects studied,
respectively, marriage (f=14), stress (13), self-esteem (f=13), subjective well-being (f=12), life
satisfaction (f=11), psychological counseling (f=10), problem solving skills (f=9), self (f=9),
irrational belief (f=9), family (f=9), social support (f=8), aggression (f=8), anger (f=7), emotional
intelligence (f=7), attachment (f=7), attitude (f=7), adaptation (f=7), loneliness (f=7),
psychological counselor (f=7), burnout level (f=6) , psychological symptoms (f=6), romantic
relationship (f=6), social skills (f=6), job satisfaction (f=6), identity (f=6) and communication skills

(f=6) are among the subjects studied.

In terms of the sample group, it is an expected result that the most studied group is in
university. In the same vein, similar studies (Gliven, Kisag, Ercan & Yalgin, 2009; Secer, Ay, Ozan,
& Yilmaz, 2014; Guven & Arslan, 2018) proof the most worked group as university students. The
reason might be that academics and scientists working in the field mostly work at universities
and can reach university samples more easily. Other samples studied mostly are high school &
primary school students, and married individuals. High schools and secondary schools are
among the institutions where guidance services can be actively provided. Therefore, it seems
usual to study the developed scales or studies related to counseling types with this sample. The
number of studies conducted with married people is high and this could be related to the

development of partnership and family therapy in Turkey.

Findings of the study revealed that surveys on married individuals started after the
2000s. When the literature was examined, regulations on family counseling and therapy were
first published in 2007 and 2009 (Regulation on Family Counseling Centers is to be Opened by
Real Persons, Private Law Legal Persons, and Public Institutions & Organizations, 2007, 2009).
With the updating of these regulations in 2012, family counseling centers started to be opened
and certificate programs were established to meet the need for family counselors (Konuk ibid,
2011). Based on the information given, the emphasis on family and couple therapy regulations
between 2000 and 2019 may have prompted his work on this issue. However, the opening of
recent programs on family counseling and couple therapy at universities may enable working

with married individuals and discussing marriage-related issues.

When the studies are examined in terms of the number of authors, it is striking that the
articles are mostly with a single author and two authors. In similar studies in the literature
(Guven ibid, 2009; Ozan & Kése, 2014; Secer ibid, 2014; Gliven & Arslan, 2018), the publications

are observed mostly with one and two authors. The fact that more priority is given to studies
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with one or two authors as the academic promotion criteria may have encouraged researchers

to publish with fewer authors.

When examined in terms of research type, quantitative research and reviews come to
the fore most. As a matter of fact, Arik and Tirkmen (2009) and Erdem (2011) determined that
most of the studies were carried out by quantitative research methods. The quantitative
research and reviews are especially dominant in the first 10 years of publication of the journal.
Quantitative methods are methods that enable measurable and reliable data to be collected,
whose results can be generalized to the universe, and are used to discover a structure. It is
thought that quantitative studies may be used more intensively since the studies conducted in
the first years mostly have the nature of determining the level of the measured feature in the
sample or determining the situation for one or more variables. In addition, it is not surprising
that the systematic gathering of information on a particular subject is used for the development
of the PCG field, and the intensive review studies are used to synthesize and present them. More
studies may have been conducted in order to introduce the information obtained from the
foreign literature and to guide researchers and readers. The fact that the field is in continuous
development and change may have enabled such studies to come to the fore. However, it is a
striking finding that there are few studies using qualitative research methods. Looking at the
lessons of the PCG field, the content of the non-test techniques course includes techniques such
as observation and interview (Higher Education Council [YOK], 2018). Although PCG is a field
that allows in-depth analysis of the variables handled in terms of its field and is suitable for
qualitative research techniques, it seems surprising that the number of studies conducted are

few.

Looking at the analysis techniques utilized, it is observed that mostly t-test, correlation
and regression are used. In this respect, it is thought that researchers have turned to data
analysis techniques that they can use more. Similarly, Secer, Ay, Ozan, and Yilmaz (2014) stated
that researchers may have organized their research problems according to the analysis
technique they know. Selguk and others (2014) found that the most used analysis techniques
were t test, ANOVA and percentage in their study. To the findings of the research, structural
equation modeling has started to be used especially in the last 10 years. This situation may be
an indicator that structural equation modeling has developed in the field of PDR especially in
terms of analysis technique recently. The diversity of analysis techniques used can be considered
as a positive factor for the progress of the field. The most studied subjects could be listed as

marriage, stress, self-esteem, subjective well-being, life satisfaction, psychological counseling,
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problem solving skills, self, irrational belief, family, social support, aggression, anger, emotional
intelligence, attachment, attitude, adaptation, loneliness, psychological counselor, burnout
level, psychological symptoms, romantic relationship, social skills, job satisfaction, identity and
communication skills. Based on the specified variables, the topics covered are mainly within the
type of personal guidance. It is observed that subjects included in educational and vocational
guidance types are not studied sufficiently. Similar studies have reached the same results (Gliven
& Arslan, 2018; Ay ibid, 2014). Considering that the starting point of the field is vocational
guidance, it can be said that studies in this field are insufficient. The fact that PCG undergraduate
students are mainly trained to work in official institutions affiliated with the Ministry of National
Education reveals the fact that the scientific study subjects in the field do not coincide with the
deficiencies in practice. If handled differently, the insufficient number of PCGC (Psychological
Counseling and Guidance Center) in universities reveals that even if it is studied with a university
sample, it is not possible to do enough practice based on the results obtained. Actually, Camadan
(2019) deteched 33 PCGCs in 202 universities in his study. In addition, it is a striking result that

no orientation has been deteched to these issues in recent years.

Various suggestions can be offered to researchers in the field based on the results of the
research. Researchers' orientation towards subjects included in vocational and educational
guidance types based on the variables and subjects that they deal with might contribute to
overcome the deficiencies in this field. In addition, although qualitative researches are observed,
such studies are still insufficient in number. That the researchers go for the studies and mixed
method research in which they can apply qualitative methods might make a contribution in the
field. Using higher-level techniques in analysis techniques can create models in some subjects
and enable to realize experimental research projects appropriate to these models. In this
respect, concentrating on structural equation modeling and experimental studies can be
considered as another suggestion. Diversification of the studied sample may be particularly

functional in eliminating the shortcomings in implementation.
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1. Girig

Turkiye’de psikolojik danisma ve rehberlik alani uzun yillardir gelisimini sirdirmektedir.
Tlrkiye'deki tarihsel slirece bakildiginda, alandaki calisilan konularin cesitlendigi ve oldukca
genis bir yelpazede ele alindigi anlasilmaktadir. Alandaki degisimleri anlayabilmek ve degisimin
hangi yonlerde oldugunu fark edebilmek agisindan yapilan calismalarin incelenmesi ve

arastirmalarin dénemsel olarak hangi konular tGizerinde yogunlastiginin ele alinmasi etkili olabilir.

Psikolojik danisma ve rehberlik alaninda, farkindalikla yapilan ¢alismalar 1950’lerden
sonra gerceklestirilmistir (Tan, 1974). Gelisim sirecini; yurt disindan uzmanlarin getirilmesi,
degerlendirmeler sonucu kurumsallasmanin saglanmasi, kalkinma planlarinda ve Milli Egitim
Suralarinda rehberlik hizmetlerinin yer almasi, PDR lisans programlarinin agilmasi seklinde
siralamak mimkiindiir. Bahsedilen gelismeleri ele almak PDR’deki degisimleri anlayabilme
noktasinda faydali olabilir. ilk olarak yurt disindan gelen uzmanlarin raporlarina deginilecektir.
Yurt disindan gelen uzmanlar egitimle ilgili raporlarinda psikolojik danisma ve rehberlik
hizmetlerinin eksikligine deginmislerdir (Tompkins, 1954; Beals, 1955; Rufi, 1956). Bu raporlarda
Rufi (1956) rehberlik hizmetlerinin eksikligi, bireysel farkhlklara dikkat etmeme gibi konulara
dikkat ¢cekmistir. Beals (1955) rehberlik programlarina ve tekniklerine deginmistir. Tompkins
(1954) ise rehberligin tiirleriyle ilgili aciklamalarda ve elestirilerde bulunmustur. Kurumsallasma
slirecinde Test ve Arastirma Bilirosu kurulmus (Kuzgun, 2000; Tan, 1986), alanla ilgili yasal
diizenlemeler yapilarak yénetmelik ve genelgeler olusturulmus, kalkinma planlarinda rehberlik
hizmetlerine de yer verilmeye (Devlet Planlama Teskilati [DPT], 1972) baslanmistir. PDR lisans
programlarinin ilki ise 1965’te Ankara Universitesinde acilmistir (Kuzgun, 1993). Gelismeler 6zet
olarak ele alindiginda psikolojik danisma ve rehberlik alaninin gelisiminin kiimilatif bir sekilde

ilerlediginden bahsedilebilir.

Alandaki gelismelerin ve ilerlemelerin anlasilabilmesi ve arastirma konularinin hangi
noktalar Uzerinde yogunlastiginin belirlenip lizerine tartisilabilmesi i¢cin PDR alaninda yayin
yapan ve gincelligini koruyan bir dergideki makaleleri incelemenin arastirmacilar tarafindan
faydal olabilecegi diisiintlmustir. Nitekim Yicedag ve Erdogan (2011) alan yazinin daha iyi bir
sekilde anlasilabilmesi icin yapilan eski ¢alismalarin analizinin yapilmasinin énemli oldugunu
ifade eder. Benzer sekilde Karadag (2009) bilimsel calismalarin ve g¢alismalardaki arastirma
yonelimlerinin belirli 6lglitlere gére degerlendirilmesinin gerekliligini agiklar. Yurt disi alan yazin
incelendiginde de vyapilan c¢alismalarin egilimlerinin belirlenmesinin, yapilacak sonraki

calismalarin glincel degisikliklere uygun bir sekilde planlanabilmesi ve sirdirilebilmesi icin
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onemli oldugu (Staton-Spicer ve Wulf, 1984) ve bu yénde yapilan calismalarin yapilacak diger
calismalar icin rehberlik gorevini Ustlenecegi belirtilir (Chang, Chang ve Tseng, 2010; Cohen,
Manion ve Morrison, 2007). Dergi se¢me kriteri olarak sadece alanda yapilan c¢alismalari
yayinlayan bir dergi olmasi belirlenmis ve bu amagla da Tirk Psikolojik Danisma ve Rehberlik
Dergisi secilmistir. Tlrk Psikolojik Danisma ve Rehberlik Dergisi ilk sayisini 1990 yilinda ¢ikaran
ve yayina hala devam eden ulusal alana 6zgi tek dergidir. Bu yénden degerlendirildiginde

dergide yayinlanan galismalarin incelenmesinin alana katki getirebilecegine inanilmaktadir.

Turkiye’de psikolojik danisma ve rehberlik alani uzun yillardir gelisimini stirdirmenin
yani sira, alan olarak hangi konulari kapsamasi gerektigi, hizmet olarak neleri icermesi gerektigi,
mesleklesme sorunu, unvan problemi, gorev taniminin sinirlarinin olmamasi, istihdam
alanlarinin net bir sekilde belirli olmamasi vb. sorunlarla (Tuzgél-Dost ve Keklik, 2012) miicadele
etmektedir. Sorunlarin olusmasinda farkli faktorler etkili olabilecegi gibi, bu alanda ¢alisan
arastirmacilarin, ele aldiklari arastirma konularinin ve iceriklerinin uygulayicilara ve uygulamaya
doniik olmamasinin da etkili olabilecegi distiniimektedir. Tirkiye’de PDR alaninda yayinlanan
makalelerin incelenmesi ve analiz edilmesiyle ilgili calismalar (Gliven, Kisag, Ercan ve Yalgin,
2009; Guven ve Arslan, 2018; Secer, Ay, Ozan ve Yilmaz, 2014;) bulunmaktadir. PDR Tirkiye'de
egitim fakiltesi blinyesinde yer almakta ve mezunlarinin buyik bir ¢cogunlugu MEB’e bagl
kurumlarda hizmet vermektedir. Bu noktada PDR alanindaki arastirmacilarin ¢alistiklari konular
ile gercekte verilen hizmetler arasindaki tutarliigl gérebilmek ve anlayabilmek de 6nemli bir
husus olarak karsimiza ¢ikmaktadir. Bu c¢alismanin amaci Tirk PDR dergisinde yayinlanan
makalelerin cesitli faktorler agisindan incelenmesidir. Bu ¢alismanin PDR alaninda galisan bilim
insanlarinin arastirma egilimlerini, donemsel olarak calisilan konulari ve bunlarin sebeplerinin
neler olabilecegini gdstermek adina islevsel olacagl distiniilmektedir. Bununla birlikte sirekli
gelisen ve ilerleyen psikolojik danisma ve rehberlik alaninda calisilan konulari bilmek, takip
etmek, bununla birlikte hangi konularda ¢alisiimadigini fark ederek daha verimli galismalar

yapabilmek adina bu ¢alismanin gerekli olduguna inanilmaktadir. Bu ¢alismanin alt amaglari;

1. Tirk PDR Dergisi’'nde yayinlanan makalelerin arastirma tirine,

2. Turk PDR Dergisi’nde yayinlanan makalelerin 6rneklem grubuna,

3. Turk PDR Dergisi’'nde yayinlanan makalelerin kullanilan analiz tekniklerine,

4. Tirk PDR Dergisi’'nde yayinlanan makalelerin islenen konulara,

5. Turk PDR Dergisi’'nde yayinlanan makalelerin 6rneklemine secilen illere ve

6. Turk PDR Dergisi'nde yayinlanan makalelerin yazar sayisina gore dagilimini

belirleyebilmektir.
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2. Yontem

Tirk PDR dergisinde 1990-2019 yillari arasinda yayinlanan g¢alismalarin incelendigi bu
¢alismada, betimsel tarama modeli kullanilmistir. Bu arastirma modelinde elde edilen veriler
daha 6nceden belirlenen temalara gore incelenir (Yildirim ve Simsek, 2018). Bu sayede analiz
edilecek veriler gruplandirilarak anlasilirhklari saglanir (Kaptan, 2000). Yapilan bu ¢alismada da
Tiirk PDR dergisinde 1990-2019 yillari arasinda yayinlanan makalelerin arastirma tlri, 6rneklem
grubu, kullanilan analiz teknikleri, islenen konular, 6rneklemin secildigi iller ve makalelerin yazar

sayisina gore gruplandiriimis ve makaleler bu degiskenlere gore analiz edilmistir.
2.1. Orneklem

Bu calisma, 1990 ve 2019 yillan arasinda Tirk Psikolojik Danisma ve Rehberlik
Dergisi’nde yayinlanan bitiin makaleleri kapsamaktadir. S6zi edilen yillar arasinda toplam 54
sayl ve 439 makale yayinlanmistir. Yayinlandigl 1990 yilindan 1998 yilina kadar yilda bir sayi
olarak ¢ikan bu dergi 1998 yilindan sonra yilda 2 sayi ¢cikarilmaya baslanmistir. Tlirk PDR dergisi
2018 yilindan itibaren ise yilda Uc¢ sayi olarak yayin hayatina devam etmektedir. Tlirk PDR

dergisinin makale sayilarinin yillar itibariyle dagilimi Grafik 1’de gosterilmistir.
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Grafik 1. Yillara Gére Makale Sayisi Dagilimi

Grafik 1’e gore, en cok makalenin yayinlandigi yil 2019 yili (34) olurken en az makalenin

yayinlandigi yillar ise 1993 (5), 1994 (5), 1995 (5) ve 1996 (5) yillari olmustur.
2.2. Verilerin Analizi

Bu calismada, veriler icerik analizi yontemi ile incelenmistir. Arastirma dergisi olarak
secilen Turk Psikolojik Danisma ve Rehberlik Dergisi icerik analizi tekniklerinden kategorisel
analiz ve frekans analizi ile analiz edilmisitr. Cohen, Manion ve Morrison’a (2007) goére igerik
analizi, var olan yazilarin segilmesi, diizenlemelerin yapilmasi, kategorik siniflandirma yapilmasi
ve yapilan siniflandirmalarin kiyaslanmasi ve metinlerden teorik sonuglar g¢ikarilmasidir. Bu

arastirmada da kullanilan igerik analizi yontemi, bu belirtilen o6zelliklerinin yaninda
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kategorilestirilen verilerde birbirine yakin anlamlar tasiyan kavramlarin tek c¢ati altinda
anlasilabilir formata dondstaralmastiir (Fraenkel ve Wallen, 2000; Yildirnm ve Simsek, 2018).
Verilerin toplanmasinda kullanilacak kategorileri olusturmak icin oncelikle literatlirden elde
edilen bilgiler 1s1g1inda bir kategori havuzu olusturulmustur. Olusturulan bu kategori ve temalarin
havuzu farkli arastirmacilara verilerek analiz etmeleri saglanmistir. Arastirmacilarin
degerlendirmeleri neticesinde kategori havuzu gozden gecirilmis ve gerekli degisiklikler
yapilmistir. Analizlerde birim olarak makalelerin 6zellikleri olarak arastirma tirl, orneklem
grubu, arastirmanin yapildigi il, arastirmada kullanilan analiz teknikleri ve yazar sayisi olarak
belirlenmistir. Bulgular frekans ve ylzdelerle tablolastirilarak ortaya konulmustur. Tirk PDR
dergisinde yayinlanan makalelerin tamami incelenerek, kategorilere gore makalede belirlenen
niteliklerin siniflandirilmasi sonrasinda bir alt kategoriye ait frekanslar hesaplanmistir. Bu
frekanslarin alt kategorileri ve ana kategorilerinin yiizdelikleri alinmistir. Elde edilen frekans ve

ylzdeler alt amaclar dogrultusunda tablolastirilarak incelenmistir.
3. Bulgular

Arastirmanin bu boliminde makalelerin gesitli degiskenler agisindan analiz edilmesine
yonelik elde edilen bulgular bulunmaktadir. Elde edilen bulgular yillara gére gruplandirilip

frekans ve ylizde sonuglari ile tablolar halinde verilmis ve yorumlanmistir.
Makalelerin calisma tirine goére elde edilen bulgular Tablo 1’de sunulmustur.

Tablo 1:
Makalelerin Arastirma Tiirline Gére Elde Edilen Bulgular
1990-1999 2000-2009 2010-2019

Kategoriler Yillari Arasi Yillari Arasi Yillari Arasi Toplam
Frekans (f) Frekans (f) Frekans (f) Frekans (f)  Yiizde (%)
Nicel Arastirma 22 71 103 196 44,65
Derleme 28 28 46 102 23,23
Olgek Gelistirme 8 25 18 51 11,62
Olgek Uyarlama 4 8 27 39 8,88
Nitel Arastirma 0 4 19 23 5,24
Deneysel Arastirma 4 10 2 16 3,64
Karma Desen 1 1 10 12 2,73
TOPLAM 67 147 225 439 100,00

Tablo 1'de goruldigu tzere Tirk PDR Dergisi'nde yayinlanan makalelerin arastirma
tlrinin 67’sinin 1990-1999 yillari arasinda 147’sinin 2000-2009 vyillari arasinda ve 225’i 2010-
2019 yillari arasinda olmak (izere toplamda 439 makale incelenmistir. Bu arastirmalarda ilk
sirada %44,65 (f=196) ile nicel arastirmalarin oldugu saptanmistir. Onu %23,23 (f=102) ile
derleme, %11,62 (f=51) Olcek gelistirme ¢alismasi, %5,24 (f=39), 6lgcek uyarlama, %3,64 (f=16),
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deneysel arastirma ve %2,73 (f=12) ile karma desen takip etmektedir. Bu bulgulardan hareketle
Turk PDR Dergisi'nde en fazla nicel calismalarin yer aldigi, bunu sirasiyla derleme, olcek
gelistirme, oOlgek uyarlama, nitel arastirma, deneysel arastirma ve karma desenin izledigi

soylenebilir.

Makalelerin 6rneklem gruplarina iliskin elde edilen bulgular Tablo 2’de sunulmustur.

Tablo 2:
Makalelerin Orneklem Grubuna Gére Elde Edilen Bulgular

1990-1999 2000-2009 2010-2019

Orneklem Grubu Yillari Arasi Yillari Arasi Yillar1 Arasi Toplam

Frekans(f) Frekans(f) Frekans(f) Frekans (f) Yuzde (%)

Universite Ogrencileri 19 62 84 165 45,21
Lise Ogrencileri 9 16 31 56 15,34
Ortaokul Ogrencileri 2 7 13 22 6,03
Evli Bireyler 1 5 9 15 4,11
ilkokul Ogrencileri - 6 9 15 4,11
P5|kol_9£|k Danismanlar, ) 3 14 o 6,58
Ogretmenler
Yetiskin 3 1 6 10 2,74
Ergenler 1 3 4 8 2,19
Akademik Personel 3 3 - 6 1,64
Kadinlar 1 2 2 5 1,37
Ebeveynler - 1 3 4 1,1
Anneler - 2 2 4 1,1
Banka Galisanlari 1 2 - 3 8,2
Okul Muddrleri - 1 2 3 8,2
Polisler - - 2 2 5,5
Hemsireler 1 - - 1 2,7
Kategoryl - - 8 8 21,6
Kategory2 6 6 16,2
Kategory3 2 2 - 4 11
Kategory4 - 4 - 4 10,8
TOPLAM 45 131 189 365 100,00

Kategoryl: Almanya'daki Tirk Bireyler, Bosanmis Kadinlar, Meme Kanserleri, 20-24 Yaslarindaki Gengler, 60-72 Aylik
Cocuklar, Babasi Erken Yagta Sehit Olan Bireyler, 13-21 Yas Arasi Bireyler, 1999 Depremini Yasayan Bireyler
Kategory2: Kanser Hastalari, Magaza Personelleri, Pedagog, Psikolog, Sosyal Hizmet Uzmani, Sporcular

Kategory3: Lisansiistii Ogrenciler, Universite idari Personelleri

Kategory4: 4-6 Yas Grubu Cocuklar, 7-12 Yas Arasindaki Bireyler, Antrendrler, Futbolcular

Tablo 2’de gorildigi tzere Tirk PDR Dergisi’'nde yayinlanan makaleler incelendiginde
37 farkh 6rneklem grubu oldugu gorilmektedir. Bu 6rneklem gruplarinin yillara gére 45’i 1990-
1999 vyillari arasinda 131’i 2000-2009 vyillari arasinda ve 189’u 2010-2019 vyillari arasinda
yapilmistir. Bu arastirmalarda orneklem grubunda ilk sirada 165 (%45, 21) ile Universite
ogrencileri oldugu saptanmistir. Onu %23,23 (f=56) ile lise, %6,03 (f=22) ile ortaokul 6grencileri,
%4,11 (f=15) ile evli bireyler ve ilkokul 6grencileri, %3,29 (f=12) ile psikolojik danismanlar ve
O0gretmenler, %2,74 (f=10) ile yetiskinler, %1,64 (f=6) ile akademik personel, %1,37 (f=5) ile
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kadinlar, %1,10 (f=4) ile ebeveynler ve anneler, %0,82 (f=3) ile okul mudirleri ve banka
calisanlari, %0,55 (f=2) ile polisler, lisansiisti 6grenciler ve Universite idari personelleri, %0,27
(f=1) ile Almanya’daki Tirk bireyler, bosanmis kadinlar, meme kanserleri, 20-24 yaslarindaki
gencler, 60-72 aylik cocuklar, babasi erken yasta sehit olan bireyler, 13-21 yas arasi bireyler, 1999
depremini yasayan bireyler, 4-6 yas grubu cocuklar, 7-12 yas arasindaki bireyler, antrendrler,
futbolcular, hemsireler, kanser hastalari, magaza personelleri, pedagoglar, psikologlar, sosyal

hizmet uzmanlari ve sporcular takip etmektedir.

Makalelerde kullanilan istatistiksel tekniklere iliskin elde edilen bulgular Tablo 3'te

sunulmustur

Tablo 3:
Makalelerin Kullanilan Analiz Tekniklerine Gére Elde Edilen Bulgular

1990-1999 2000-2009 2010-2019
Kullanilan Analiz Teknikleri Yillari Arasi Yillari Arasi Yillar Arasi

Frekans(f) Frekans(f) Frekans(f) Frekans(f) Yuzde (%)

Toplam

Derleme 28 29 44 101 16,64
Korelasyon 12 23 55 90 14,83
T-testi 13 30 29 72 11,86
Regresyon 2 20 48 70 11,53
ANOVA 10 38 23 71 11,70
Olgek Gelistirme - 20 23 43 7,08
Olgek Uyarlama 1 9 23 33 5,44
icerik Analizi - 3 21 24 3,95
Yapisal Esitlik Modeli - 21 21 3,46
Mann Whitney U Testi 1 6 9 16 2,64
Kruskal Wallis H Testi - 3 10 13 2,14
Betimsel Analiz - 2 8 10 1,65
Wilcoxon siraliisaretler testi 1 4 4 9 1,48
Ki- Kare - 3 4 7 1,15
ANCOVA - 2 4 6 0,99
MANOVA - - 5 5 0,82
Faktor Analizi 2 3 5 0,82
Betimsel istatistik 2 1 - 3 0,49
Sayisal Analiz - - 2 0,33
Kategoryl - - 6 6 0,96
TOPLAM 70 195 342 607 100,00

Kategoryl: SPANOVA, KD- OAM Yol Analizi, Kovaryans Matris, Betimsel igerik Analizi, MANCOVA, Siirekli Karsilastirma
Analizi

Tablo 3’te gorildigu Gzere Tirk PDR Dergisi’'nde yayinlanan makaleler incelendiginde
29 farkh analiz teknigi kullanildigi gérilmektedir. Bu analiz tekniklerinden yillara gére 70’i 1990-
1999 yillari arasinda 195’i 2000-2009 vyillari arasinda ve 342’si 2010-2019 vyillari arasinda
yapilmistir. Bazi arastirmalarda birden fazla teknik kullanildigi da saptanmistir. Ayrica bu analizde
derleme arastirmalar i¢in herhangi bir analiz belirtiimedigi icin derleme arastirmalar basl basina

analiz teknigi olarak ele alinmistir. Ayrica olgek gelistirme ve 6lgcek uyarlama c¢alismalarinda

141 Sinirsiz Egitim ve Arastirma Dergisi, 6 (1), 119-151



(\Dzzzr  Tiirk Psikolojik Danisma ve Rehberlik Dergisinde 1990-2019 Yillarni...

Osman SONER, Hazel DURU
kullanilan analiz teknikleri tek tek yazilmayip kendi bagliklari altinda toplanmistir. Bu
arastirmalarda kullanilan analizlerde ilk sirada %16,64 (f=101) ile derleme arastirmalarda
kullanilan derleme yer almaktadir. Bu analiz teknigini %14,83 (f=90) ile korelasyon, %11,86 (f=72)
ile T-testi, %11,70 (f=71) ile ANOVA, %11,53 (f=70) ile regresyon, %7,08 (f=43) ile o6l¢ek
gelistirme, %5,44 (f=33) ile 6lcek uyarlama, %3,95 (f=24) ile icerik analizi, %3,46 (f=21) yapisal
esitlik modeli, %2,64 (f=16) ile Mann Whitney U Testi, %2,14 (f=13) ile Kruskal Wallis Testi, %1,65
(f=10) ile Betimsel Analiz, %1,48 (f=9) ile Wilcoxon Sirali isaretler Testi, %1,15 (f=7) ile Ki-Kare,
%0,99 (f=6) ile ANCOVA, %0,82 (f=5) ile Faktor Analizi ve MANOVA, %0,49 (f=3) ile Betimsel
istatistik ve Tekrarll ANOVA, %0,33 (f=2) ile Sayisal Analiz, %0,16 (f=1) ile Suirekli Karsilastirma
Analizi, Betimsel icerik Analizi, SPANOVA, MANCOVA, Kovaryans Analizi ve KD-OAM Yol Analizi

takip etmektedir.
Makalelerde islenen konulara iliskin elde edilen bulgular Tablo 4’te sunulmustur.

Tablo 4:
Makalelerin islenen Konulara Gére Elde Edilen Bulgular

1990-1990 2000-2009 2010-2019

Konular Yillari Arasi Yillari Arasi Yillari Arasi Toplam
Frekans(f) Frekans(f) Frekans(f) Frekans(f)  Yiizdelik (%)
Evlilik 4 4 6 14 2,46
Stres - 9 4 13 2,29
Benlik Saygisi - 3 10 13 2,29
Oznel lyi Olus - 3 9 12 2,11
Yasam Doyumu - 4 7 11 1,94
Psikolojik Danisma - 4 6 10 1,76
Problem Cozme Becerisi 2 4 3 9 1,58
Benlik 2 1 6 9 1,58
Akilci Olmayan inang - 5 4 9 1,58
Aile - 3 6 9 1,58
Sosyal Destek 3 3 2 8 1,41
Saldirganlik - 3 5 8 1,41
Ofke - 3 4 7 1,23
Duygusal Zeka - 4 3 7 1,23
Baglanma - 1 6 7 1,23
Tutum - 3 4 7 1,23
Uyum 1 3 3 7 1,23
Yalnizhk - 5 2 7 1,23
Psikolojik Danisman - 7 7 1,23
Tikenmislik Duzeyi 1 3 2 6 1,06
Psikolojik Belirtiler - 3 3 6 1,06
Romantik iliski - 1 5 6 1,06
Sosyal Beceri 2 2 2 6 1,06
is doyumu 2 3 1 6 1,06
Kimlik 1 2 3 6 1,06
iletisim Becerileri 3 1 2 6 1,06
Denetim Odagi 2 2 1 5 0,88
Kariyer Karar Verme - - 5 5 0,88
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Kaygi 1 2 2 5 0,88
Kaltar 1 4 5 0,88
Meslek Segimi - 2 3 5 0,88
Grupla Psikolojik Danisma 1 3 1 5 0,88
Zorbalk 1 1 3 5 0,88
Rehberlik Hizmetleri 2 - 3 5 0,88
Kategoryl - 4 12 16 2,80
Akademik Basari - - 4 4 0,70
Mesleki Doyum 2 - 4 0,70
Mutluluk - - 4 4 0,70
Biligsel Davraniggl Terapi 2 1 1 4 0,70
Depresyon 1 1 2 4 0,70
Oz-Yeterlilik - - 4 4 0,70
PDR Alan ve Hizmetleri 2 - 2 4 0,70
Internet Bagimhhk, Yasam i i 6 6 1,06
Amaci
istismar, Ozerklik - 4 2 6 1,06
Mesleki Gelisim 1 1 1 3 0,53
Ego Durumlari 3 - - 3 0,53
Kategory2 - 7 14 21 3,71
Rehberlik Kavrami 2 1 - 0,53
Sosyal Yetkinlik 1 2 - 3 0,53
Umut, Oz-Kontrol - - 4 4 0,70
Kategory3 - 10 - 10 3,50
Cinsiyet Rolleri 2 - - 2 0,35
Kategory4 2 2 - 4 0,70
Kategory5 - 9 9 18 3,15
Kategory6 4 - 4 8 1,40
Kategory7 - - 18 18 3,15
Kategory8 - 54 - 54 9,72
Kategory9 - - 82 82 14,76
Kategory10 20 - - 20 3,60
TOPLAM 70 191 307 568 100,00

Kategory1: Siipervizyon, Kariyer Psikolojik Danisma, Mikemmelliyetgilik, Empati

Kategory2: Akademik Erteleme, Ruminasyon, Yaraticilik, Utangaclik, Siddet, Duygusal Farkindalik, Liderlik
Kategory3: lyilik Hali, iliskilerde inang, Aleksitimi, Otomatik Diisiince, Yapilandirmaci Yaklagim

Kategory4: Mesleki Rehberlik, Ana-Baba Tutum

Kategory5: Beden imgesi, Kariyer, Kendini Toparlama, Konsiiltasyon, Onleyici Rehberlik, Etkilesim, PDR Dergisi,
Yetkinlik Beklentisi, Catisma Cozme

Kategory6: Belirti Tarama Listesi, C6zim Odakli Terapi, Atilganlik, Kendini Degerlendirme

Kategory7: Damgalama, KGRP, Kendini Agma, PDR Hukuk, Aldatma, Yetersizlik, Sosyal Baghlk, Sosyal Kaygi, Toplumsal
Cinsiyet

Kategory8: Akilci Olmayan Dusiince, Akademik Performans, Akademik Davranis, Akran Baskisi, Akran Danismanligi,
Animsama Terapi, Bankaci Kisilik, Bilgilendirilmis Onay, Bilimsel Diisiinme Becerisi, Bilissel Carpritma, Bilissel Ugld,
Davranis Problemi ile Bag Etme, Dijital Oyun Bagimliligi, Duygu Yénetme Becerisi, Duygusal ifade, Elestirel Diisiince,
Es Tercihi, Es Destek, Es Se¢me, Giiven, Gelisim Danismanligi, Okulu Birakma, Oyun Terapisi, Ogrenilmis Giicliilik,
Ogrenme Yasantilari, Pozitif Psikoloji, Problem Davranislar, Rol Catismasi, TKT(Temel Kabiliyetler Testi), Sezgi, Sosyal
Provizyon, Toplumsal ilgi, Tinsel Anlayis, Tutarlilik Tercihi, Universite Yasami, Yas, Yetenek, Yasanilan Sosyal Birim,
Yetistirme Stili, Sanat Benlik Kavrami, Rol Belirsizligi, Kapsamli Rehberlik Programi, Kararsizlik, Kariyer Yetkinlik
Becerisi, Kendini Belirleme, Kisisel ve Sosyal Uyum, Korku, Kiiresel Yaslanma, Maneviyat, Mantikdisi inang, Mesleki
Benlik, Mesleki Olgunluk, Mesleki Tikenmislik, Motivasyon

Kategory9: Algi, Aidiyet, Ana-Baba Algisi, Arkadaslik, Ask Bigemleri, Ayrimcilik, Babalik Rolii, Baris Egitimi, Basa Cikma,
Bibiliyoterapi, Bilissel Farkindalik, Bilisotesi Beceriler, Biligsel Esneklik, Boyun Egici Davranis, Cesaretlendirme, Calisma
Anlayisi, Cinsel Yénelim, Cokkiltirliliik, Cekingenlik, Deger Tercihleri, Duygu Odakl Terapi, Duyussal Iyi Olus,
Diirtiisellik, Ebeveyn lliskileri, Ebeveyn-Cocuk Kapsayici islev, Erdemli Olus, Etik, Fedakarlik, Farkindalik, Flort Kaygisi,
Heyecan, iliskisel Mizah, iliskisel Yardim Arama, iliski Doyumu, iliskisel Yilmazlik, inang, Giivenli internet, intihar,
iyimserlik, Karakter Giigleri, Kariyer Gelecegi, Kariyer Uyumluluklari, Kiskanglk, Kontrol Odagi, Madde Bagimlihg),
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Mesleki Algi, Mesleki Sonug Beklentisi, Minnettarlik, Mitler, Mizag, Okul Memnuniyeti, Okul Reddi, Okul Terk, Okula
Baglilik, Olumlu Sosyal Davranis, Otantiklik, Ogrenilmis Caresizlik, Oykiisel Psikolojik Danisma, Oz-Aliskanlik, Oz-
Diizenleme, Oz-Biling, PDR Arastirma Egilimi, Psikososyal Gelisim, Rehabilitasyon Psikolojik Danismanlik, Risk Alma
Davranislari, Sinav Kaygisi, Siber Zorbalik, Sosyal Adalet, Sosyal Baglanti, Sosyal Cesitlilik, Sosyal Kontrol, Sosyal Medya
Bagimliligi, Sosyal Yalitim, Sosyallesme, Sugluluk, Terérizm, Temas Engelleri, Umutsuzluk, Yakinlk, Yabancilasma,
Yardim Etme, Yeterlilik

Kategory10: Saygi, Secmeli Ders Uygulamasi, Sigara icme Aliskanligi, Psikososyal, Problem Tarama, Ogrenme ve Ders
Calisma Stratejisi, Olim Kaygisi, Mesleki Yeterlilik, Okul Anketi, Kendini Tanima, Kendini Kabul, Karsi Cins Arkadasligi,
insan iliskileri, Grup Terapi, Davranis Kontrol Altina Alma, Tiirk PDR Dernegi Kurulusu, Danisandan Hiz Alan, Akilci-
Duygusal Terapi, Ayrilik Kaygisi, Akademik Danismanlik Hizmeti

Tablo 4’te goruldigu Gzere Tirk PDR Dergisi’'nde yayinlanan makaleler incelendiginde
250 farkl konu galisildig1 gérilmektedir. Bu konularin yillara gére 70°i 1990-1999 yillari arasinda
191’i 2000-2009 vyillari arasinda ve 307’si 2010-2019 vyillari arasinda yapilmistir. Bazi
arastirmalarda birden fazla konu islendigi saptanmistir. Ayrica bu analizlerde birbirine ¢cok yakin
konular da tek baslik altinda toplanmaya ¢alisiimistir. Bu arastirmalarda konu olarak %2.46 (f=
14) ile evlilik konusunun islendigi goriilmektedir. Evlilik konusunu %2,29 (f=13) ile benlik saygisi
ve stres izlemektedir. Son 10 yilda islenen konularin siralamasina bakildiginda ise benlik

saygisinin ve 6znel iyi olus kavramlarinin ¢alisildigi saptanmaktadir.

Arastirmalarin Orneklem sectikleri illere iliskin elde edilen bulgular Tablo 5’te
sunulmustur.
Tablo 5:

Arastirmalarin Orneklem Sectikleri illere Gére Elde Edilen Bulgular
1990-1999 2000-2009 2010-2019

Galismanin Yapildigi il Yillari Arasi Yillari Arasi  Yillari Arasi Toplam
Frekans(f) Frekans(f) Frekans(f) Frekans(f) Yizde (%)
Ankara 24 48 38 110 26,00
Belirsiz 5 14 56 75 17,73
Adana 7 14 6 27 6,38
izmir - 8 12 20 4,73
Denizli - 6 11 17 4,02
istanbul 1 7 7 15 3,55
Malatya - 10 14 3,31
Eskisehir, Samsun - 14 12 26 6,14
Mersin - 5 5 10 2,36
Trabzon - 4 5 9 2,13
Konya - 5 3 8 1,89
Bursa - 4 3 7 1,65
Bolu 2 2 2 6 1,42
Sakarya - 2 3 5 1,18
Aydin - 1 4 5 1,18
Tokat - 1 3 4 0,95
Erzurum 1 1 2 4 0,95
Kategoryl - 6 6 12 2,85
Kategory2 - 5 5 10 2,35
Kategory3 - 9 - 9 2,16
Kategory4 - 6 3 9 2,13
Kategory5 - - 7 7 1,68
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Kategory6 - 2 4 6 1,42
Kayseri - 3 1 4 0,95

Kategory7 - 4 - 4 0,94

TOPLAM 40 181 202 423 100,00

Kategoryl: Gaziantep, Antalya, Hatay
Kategory2: Sanliurfa, Isparta, Kilis, Diyarbakir, Burdur
Kategory3: Zonguldak, Bartin, Bingdl, Corum, Kahramanmaras, Karaman, Aksaray, Kirsehir, Ordu
Kategory4: Kiitahya, Balikesir, Kocaeli
Kategory5: Sirnak, Mugla, Amasya, Bitlis, Agri, Van, Yalova
Kategory6: Edirne, Manisa
Kategory7: Canakkale, Yurt Disinda Yapilan Arastirmalar

Tablo 5'de goruldigi tGzere Tirk PDR Dergisinde yayinlanan makaleler incelendiginde
423 kere galisma yapilan illerin belirtildigi gértlmektedir. Bu galisma yapilan illerin yillara gore
40’1 1990-1999 vyillari arasinda 181’i 2000-2009 vyillari arasinda ve 202’si2010-2019 vyillari
arasinda yapilmistir. Bazi arastirmalarda birden fazla ilde ¢alisma yapildigi saptanmistir. Ayrica
bu analizlerde ¢alisma yapilan gruplarin hangi illerde oldugu ile ilgili herhangi bir bilgi verilmedigi
icin bu arastirmalara belirsiz degiskeni eklenmistir. Bu arastirmalarda calisma yapilan illere gére
dagilima bakildiginda %26.00 (f=110) ile en ¢ok galismanin Ankara’da yapildigI goriilmektedir.
Ankara’yi %17,73 (f=75) ile belirsiz grubu, %6,38 ile Adana, %4,73 (f=20) ile izmir, %4,02 (f=17)
ile Denizli, %3,55 (f=15) ile istanbul takip etmektedir. Son 10 yil icerisindeki arastirmalar
incelendiginde ise belirsiz grubunun (f=56) birinci sirada yer aldig1 ve onu sirasiyla Ankara (f=38),

izmir (f=12) ve Denizli (f=11)’ nin takip ettigi gériilmektedir.

Arastirmalarin  6rneklem segtikleri illere iliskin elde edilen bulgular Tablo 6’da

sunulmustur.

Tablo 6:
Makalelerin Yazar Sayisina iliskin Elde Edilen Bulgular
1990-1999 2000-2009 2010-2019 Toplam
Yazar Sayisi Yillari Arasi Yillari Arasi Yillari Arasi
Frekans(f) Frekans(f) Frekans(f) Frekans(f) Yizde(%)
Tek Yazarl 64 87 59 210 48,72
iki Yazarl 3 43 115 161 37,35
Ug Yazarl 1 14 37 52 12,06
Dort Yazarli - 6 6 12 2,78
Alt1 Yazarl - - 3 3 0,70
Yedi Yazarli - - 1 1 0,23
TOPLAM 68 150 221 439 100,00

Tablo 6'da goriildGgl tizere Tirk PDR Dergisi’nde yayinlanan makaleler yazarlarin sayilari
acisindan incelendiginde 68’i 1990-1999 yillari arasinda 150’si 2000-2009 yillari arasinda ve 221'i
2010-2019 yillari arasinda yapilmistir. Bu arastirmalarda yazar sayilarinin dagihmi incelendiginde
%48,72 (f=210) ile tek yazarh oldugu gorilmektedir. Onu %37,35 (f=161) ile iki yazarlilar, %12,06
(f=52) ile Ug yazarl, %2,78 (f=12) ile dort yazarli, %0,70 (f=3) ile alti yazarli ve son olarak %0,23
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(f=1) ile yedi yazarli makaleler izlemektedir.
4. Sonug, Tartisma ve Oneriler

Arastirma sonuglari arastirma yapilan il, 6rneklem grubu, yazar sayisi, arastirma tird,
kullanilan analiz teknikleri ve g¢alisilan konular basliklari altinda ele alinmis ve tartisiimistir. En
cok arastirma yapilan illerin; Ankara (f=110), Adana (f=27), izmir (f=20), Denizli (f=17), istanbul
(f=15), Malatya (f=14), Eskisehir (f=13) ve Mersin (f=10) oldugu gorilmektedir. Arastirmalarda
en ¢ok lniversite 6grencileriyle (f=165) calisildigl belirlenmistir ve bunu sirasiyla; lise 6grencileri
(f=56), ilkokul 6grencileri (f=15) ve evli bireyler (f=15) takip etmektedir. Yazar sayisi ise en ¢ok
tek yazarli (f=207) ve iki yazarli (f=158) gruplarinda yogunlagsmaktadir. Arastirma tiirii olarak en
cok nicel yontemlerin (f=196) kullanildigi ve bunu sirasiyla; derleme (f=102), 6lgek gelistirme
(f=51), 6lgek uyarlama (f=39), nitel arastirma (f=23), deneysel arastirma (f=16) ve karma desen
(f=12) arastirmalari takip etmektedir. Analiz teknigi olarak nicel arastirmalarda en ¢ok; t testi
(f=72), korelasyon (f=90), regresyon (f=70) ve tek yonli varyans analizinin (f=65) kullanildigi; bu
analizlerin yaninda Mann Whitney U testi (f=16), Kruskal Wallis H testi (f=13) ve yapisal esitlik
modellemesi (f=21) analizlerinin de kullanildigi gérilmektedir. Bunun yaninda o6lgek gelistirme
(f=43) ve uyarlama (f=33) ¢calismalarinin da oldukga yogun bir sekilde calisildigi fark edilmektedir.
Nitel veri analizlerinde ise en ¢ok icerik analizi (f=24) ve betimsel analiz (f=10) kullaniimaktadir.
Calisilan konulara bakildiginda sirasiyla; evlilik (f=14), stres (13), benlik saygisi (f=13), 6znel iyi
olus (f=12), yasam doyumu (f=11), psikolojik danisma (f=10), problem ¢6zme becerisi (f=9),
benlik (f=9), akilci olmayan inancg (f=9), aile (f=9), sosyal destek (f=8), saldirganlik (f=8), 6fke (f=7),
duygusal zeka (f=7), baglanma (f=7), tutum (f=7), uyum (f=7), yalnizlik (f=7), psikolojik danisman
(f=7), tikenmislik diizeyi (f=6), psikolojik belirtileri (f=6), romantik iliski (f=6), sosyal beceri (f=6),
is doyumu (f=6), kimlik (f=6) ve iletisim becerileri (f=6) konulari en sik calisilan konular

arasindadir.

Orneklem grubu agisindan ele alindiginda ise en ¢ok calisilan grubun Universite olmasi
beklenen bir sonugtur. Nitekim benzer c¢alismalarda da (Given, Kisag, Ercan ve Yalgin, 2009;
Seger, Ay, Ozan ve Yilmaz, 2014; Guven ve Arslan, 2018) en ¢ok calisilan grup Universite
ogrencileridir. Akademisyenlerin ve alanda ¢alisan bilim insanlarinin daha ¢ok Gniversitelerde
calisiyor olmasi ve Universite rneklemine daha kolay ulasabilmeleri bu durumun nedeni olabilir.
En cok calisilan diger orneklemler ise lise ve ilkokul 6grencileri ile evli bireylerdir. Lise ve
ortaokullar rehberlik hizmetlerinin aktif olarak sunulabilecegi kurumlar arasindadir. Dolayislyla

gelistirilen o6lgeklerin veya rehberlik tirleriyle ilgili calismalarin da bu 6rneklemle ¢alisiimasi
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olagan gorinmektedir. Evli bireylerle yapilan calismalarin sayica fazla olmasi ise ¢ift ve aile
terapisinin Turkiye'deki gelisimiyle iligkili olabilir. Calisma sonucunda evli bireylerle yapilan
calismalarin 2000°li yillardan sonra basladigi gérilmektedir. Alan yazin incelendiginde aile
danismanhigi ve terapisi ile ilgili yonetmelikler dncelikle 2007 ve 2009 vyillarinda yayinlanmistir
(Gergek Kisiler ve Ozel Hukuk Tiizel Kisiler ile Kamu Kurum ve Kuruluslarinca Agilacak Aile
Danisma Merkezleri Hakkinda Yo&netmelik, 2007, 2009). Bu yodnetmeliklerin 2012 vyilinda
giincellenmesi ile birlikte aile danismanligi merkezleri acilmaya baslanmis ve aile danismani
ihtiyacini karsilamak icin sertifika programlari olusturulmustur (Konuk, Akyil, Arduman, Erenel
ve Sarimurat-Baydemir, 2011). Verilen bilgilerden hareketle 2000 ve 2019 yillari arasinda aile ve
cift terapisiile ilgili diizenlemelere agirlik verilmesi bu konuyla ilgili calismalara sebebiyet vermis
olabilir. Bununla birlikte son donemlerde Universitelerde aile danismanligi ve gift terapisi ile ilgili
programlarin agilmasi, evli bireylerle ¢alismayi ve evlilikle ilgili konulari ele almayi sagliyor

olabilir.

Yapilan ¢alismalar yazar sayisi bakimindan incelendiginde makalelerin daha ¢ok tek
yazarl ve iki yazarl oldugu gbze carpmaktadir. Literatlirdeki benzer calismalarda da (Glven,
Kisag, Ercan ve Yalgin, 2009; Ozan ve Kose, 2014; Secer, Ay, Ozan ve Yilmaz, 2014; Glven ve
Arslan, 2018) yapilan yayinlarin daha c¢ok tek ve iki yazarli oldugu gorilmektedir. Akademik
ylikselme kriterlerinde tek veya iki yazarhh calismalara daha c¢ok puan veriliyor olmasi,

arastirmacilari yazar sayisi az yayinlar yapmaya tesvik etmis olabilir.

Arastirma tiri agisindan incelendiginde ise en ¢ok nicel arastirmalar ve derlemeler 6n
plana ¢ikmaktadir. Nitekim Arik ve Tiirkmen (2009) ve Erdem (2011) yaptiklari arastirmalarda
calismalarin 6nemli bir kisminin nicel arastirma yontemleri ile gerceklestirildigini belirlemistir.
Derginin yayinlandigi ilk 10 yillik periyotta nicel arastirmalarin ve derlemelerin 6zellikle agirlikta
oldugu goriilmektedir. Nicel yontemler 6lglebilir ve glvenilir verilerin toplanmasini saglayan,
sonuglarinin evrene genellenebildigi ve bir yapiy kesfetmek igin kullanilan yéntemlerdir. Nicel
arastirmalar bir durumla ya da bir konuyla ilgili derinlemesine bilgi edinme amaci
tasimamaktadir (Blyiikdztiirk ve ark.., 2016). ilk yillarda yapilan ¢alismalar daha ¢ok élciilen
ozelligin 6rneklemde bulunma diizeyini belirlemeye veya bir ya da birka¢ degiskene yonelik
durum tespiti yapma niteliginde oldugu icin nicel arastirmalarin daha yogun bir sekilde
kullanilmis olabilecegi diisiinlilimektedir. Bunun yaninda belirli bir konudaki bilgilerin sistematik
bir sekilde bir araya getirilip sentezlenip sunulmasini iceren derleme ¢alismalarinin yogun bir
sekilde yapilmasi, PDR alaninin gelismesi icin kullanilmasi sasirtici gériinmemektedir. Yurt disi

literatlriinden edinilen bilgilerin tanitiimasi ve arastirmacilar ile okuyuculara rehberlik
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edebilmesi amaciyla bu tir arastirmalar daha fazla yapilmis olabilir. Alanin siirekli gelisim ve
degisim icinde olmasi bu tir ¢calismalarin 6n plana ¢ikmasini saglamis olabilir. Bununla birlikte
nitel arastirma yontemi kullanilan ¢alismalarin az olmasi dikkat ¢ekici bir bulgudur. Nitel
arastirmalar belirli bir konunun detayli bir sekilde derinlemesine incelenmesini saglamaktadir.
PDR alaninin derslerine bakildiginda test disi teknikler dersinin iceriginde gézlem ve gériisme gibi
teknikler bulunmaktadir (Yiiksekdgretim Kurulu [YOK], 2018). PDR alan itibariyle ele alinan
degiskenlerin derinlemesine incelenmesine olanak saglayan ve nitel arastirma tekniklerine

uygun bir alan olmasina ragmen, yapilan calismalarin sayica az olmasi sasirtici gorinmektedir.

Kullanilan analiz tekniklerine bakildiginda ise daha ¢ok t testi, korelasyon ve regresyon
kullanildigi anlasilmaktadir. Buradan hareketle arastirmacilarin daha ¢ok kullanabildigi veri
analizi tekniklerine yoneldikleri distnilmektedir. Nitekim Seger, Ay, Ozan ve Yilmaz (2014) da
benzer sonuglar elde etmis ve arastirmacilarin arastirma problemlerini, bildikleri analiz teknigine
gore diizenlemis olabileceklerini ifade etmislerdir. Selguk ve digerleri (2014) yaptiklari calismada
en cok kullanilan analiz tekniklerinin t testi, ANOVA ve yizde oldugunu bulmustur. Arastirma
sonucunda yapisal esitlik modellemesinin 6zellikle son 10 yillik periyotta kullaniimaya baslandigi
gorinmektedir. Bu durum yapisal esitlik modellemesinin PDR alaninda 6zellikle son dénemlerde
analiz teknigi acisindan gelistiginin bir gostergesi olabilir. Kullanilan analiz tekniklerinin

cesitlenmesi alanin ilerlemesi agisindan olumlu bir unsur olarak disiinilebilir.

En cok calisilan konular ise; evlilik, stres, benlik saygisi, 6znel iyi olus, yasam doyumu,
psikolojik danisma, problem ¢6zme becerisi, benlik, akilci olmayan inang, aile, sosyal destek,
saldirganhk, ofke, duygusal zekd, baglanma, tutum, uyum, yalnizlik, psikolojik danisman,
tukenmislik diizeyi, psikolojik belirtileri, romantik iliski, sosyal beceri, is doyumu, kimlik ve
iletisim becerileri seklinde siralanabilir. Belirtilen degiskenlerden hareketle ele alinan konular
agirlikh olarak kisisel rehberlik tiri iginde yer almaktadir. Egitsel ve mesleki rehberlik tlrlerine
dahil olan konularin yeterince galisiilmadigi gorilmektedir. Benzer ¢alismalarda ayni sonuglara
ulasilmistir (Giiven ve Arslan, 2018; Ay, Ozan, Secer ve Yilmaz, 2014). Ozellikle alanin ¢ikis ve
baslangi¢ noktasinin mesleki rehberlik oldugu disiinildiglinde bu alandaki ¢calismalarin yetersiz
oldugu soylenebilir. PDR lisans 6grencilerinin agirlikh olarak MEB’e bagl resmi kurumlarda
calismak Uzere yetistirilmesi, alanda yapilan bilimsel ¢alisma konularinin, uygulamada var olan
eksikliklerle ortismedigi gercegini ortaya sermektedir. Farkli bir sekilde ele alinacak olursa;
Universitelerdeki PDRM (Psikolojik Danisma ve Rehberlik Merkezi)’lerin sayica yetersiz olmasi,
Universite orneklemiyle calisilsa bile elde edilen sonuglardan hareketle yeterince uygulama

yapilamadigini distindiirmektedir. Nitekim Camadan (2019) yaptigi ¢calismada 202 Universitede
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toplamda 33 tane PDRM oldugunu tespit etmistir. Ayrica son yillarda bu konulara bir yonelim

gosterilmemis olmasi da dikkat gekici bir sonugtur.

Arastirma sonucundan hareketle alandaki arastirmacilara gesitli dneriler sunulabilir. Ele
aldiklari degiskenler ve konular itibari ile arastirmacilarin mesleki rehberlik ve egitsel rehberlik
turlerine dahil olan konulara yénelmesi bu alandaki eksikliklerin giderilmesine katki saglayabilir.
Bunun yani sira nitel arastirmalar kullanilmakla birlikte bu tarz arastirmalarin sayica hala yeterli
olmadigl anlasiimaktadir. Arastirmacilarin nitel arastirma yoéntemlerini kullanabilecekleri
calismalara ve karma yontem arastirmalarina yonelmesi, alanin gelismesini saglayabilir. Analiz
tekniklerinde ise daha Ust diizey tekniklerin kullanmasi, bazi konularda modeller olusturularak
bu modellere uygun deneysel arastirmalar yapilmasini saglayabilir. Bu noktada yapisal esitlik
modellemesine ve deneysel calismalara agirlik verilmesi bir diger 6neri olarak getirilebilir.
Galisilan 6rneklemin gesitlendirilmesi 6zellikle uygulamadaki eksikliklerin giderilmesi konusunda

islevsel olabilir.

CIKAR CATISMASI BEYANI
Yazarlar bu calismalarinda herhangi bir sekilde cikar catismasi olmadigini beyan ederler.
ARASTIRMA VE YAYIN ETiGi BEYANI
Yazarlar bu ¢alismalarinda arastirma ve yayin etigine uyuldugunu beyan ederler.
YAZAR SORUMLULUK BEYANI

Yazarlar bu ¢alismanin her asamasini ortak bicimde yaptiklarini beyan ederler.
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1. Introduction

Course books, the basic and essential tools in education, are prepared for the purpose
of allowing lessons to progress in a cumulative way (Gugcli et al., 2001), and explain the
information about the subjects that curriculum aims to teach in an assured plan (Duman, 2013).
Among the materials used in the learning process, an important issue to consider is how much
they adopt frequency of usage (Ulper, 2014; Karatay, 2012) and prepare individuals who learn
Turkish as a foreign language (TFL) for their social and academic life. Additionally, as literature
accentuates, course books have an important position in consolidating information for learners
so as to easily access whenever they need it. Although tools and materials used in teaching
environments are diversified with the advancement of technology, they may not be readily
available in every teaching situation due to high costs. Therefore, course books still remain an
indispensable tool in the learning-teaching environment and process (Demirel, 1993). Moreover,
course books are important to increase the substantiality of gaining the desired language skills,
access easily, prepare an environment for learning with their visual features appropriate for
learner level, theme and subject, and also go with outcomes of curricula. Chambliss and Calfee
(1998) support all these issues by underlining their positive effects for pedagogic levels of

learners.

Teaching Turkish to foreigners, which has dramatically developed recently, has enabled
the recognition of Turkish language worldwide. This progress has been achieved, especially, with
the contribution of course books designed, prepared, and printed by institutions to teach
Turkish to foreigners. These books are considered as an important source in teaching Turkish
both as a mother language and a foreign language (Gin, Akkaya, & Kara, 2014) in order to guide
learners by strengthening their written and verbal communication and to lead a directive role
for teachers (Cunningsworth, 1995). Hence, the present study seeks answers to the following

research questions:
1. What are the basic principles adopted in the Turkish language course books for
foreigners?
2. Is there a difference in the basic principles adopted in the course books utilized by
different institutions wherein Turkish is taught as a foreign language?

Turks, one of the deep-rooted and ancient nations of the world, have established rich

civilizations in different geographies around the world. Since it is one of the most important
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elements that establish a relationship between society and culture, language is considered one
of the most important tools used in spread of this rich civilization. In 1984, Ankara University
established the Center of Turkish and Foreign Language Application and Research (TOMER) and
carried out the teaching of Turkish as a foreign language (TFL) at the institutional level. In recent
years, interest in and demand for Turkish language have increased due to numerous reasons
such as economic, political, historical, personal, and cultural matters worldwide. In order to
meet this demand, the Ministry of National Education, Istanbul University, Dilmer and Ankara
University-TOMER, several language centres were established following one another. Then,
universities, institutions such as TiKA, Yunus Emre Institute (YEE), Turkey Maarif Foundation,
Presidency for Turks Abroad and Related Communities (YTB), and private teaching institutions
followed suit to provide various services not only in Turkey both also abroad. Due to the conflicts
occurring in the neighbouring countries for two decades, there have been a lot of immigrants
and refugees who urgently need Turkish language courses to meet their basic needs, which
alone has caused TFL to gain extensive popularity in many Turkish cities, especially in the big

cities including Adana, Adiyaman, Gaziantep, Hatay, Istanbul, and Sanliurfa.

In teaching Turkish as a foreign language, different approaches, methods and techniques
have been used as per the learners’ needs and demands. In the past, the traditional grammar
teaching approach was widely used in FL teaching and the rules of target language were
underlined to reach the target. Thus, is appeared as to have prioritized grammar learning for
many years (Glines, 2011). Nevertheless, lately, this attitude has left its place to action-oriented
approach suggested by CEFR, and this approach proceeds to focus on mediating communication
and concepts in text so as to enhance the teaching materials in terms of communicative
competences. Therefore, both mediating and regarding principles in teaching materials need to
be unearthed for the benefits of learners to communicate in their target languages. Even though
much research on TFL course books has been done so far, more investigation into these books
should be conducted as suggested by Ozdemir (2013). The materials used and developed in TFL
teaching ought to ensure that the target audience participates to the learning process with more
senses. The selected materials are also expected to match the content of the course as well as
fit for purpose. One of the important factors that determines the quality of materials used in TFL
teaching is the level of Turkish language of the target audience. In terms of TFL learning, Yalin
(2010) highlights the importance of materials by stating, “Information stored in short-term
memory will be lost within 15-20 seconds if no action is taken on it. However, through some

strategies and repetition, the information can be kept in the short term memory longer and
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transferred to the long term memory” (p. 75). This issue also underlines the importance of

instructional materials in teaching foreign languages.
1.1. Course Books for Teaching a Foreign Language

In the regulation on the course books by the Ministry of National Education (MoNE), a
course book is defined as ‘Printed work to be used in formal and non-formal education
institutions, the content of which is prepared in line with the curriculum and can also be
produced as a fascicle when necessary’ (MEB, 1995). In this respect, it could be stated that the
primary feature of any course book is to make them be prepared in a certain system and
curriculum so as to reach the outcomes in the curriculum. In addition to this priority function,
there are certain goals and functions to be achieved during designing course books. iseri (2007)

summarizes these goals and functions as follows:
1. Course books are one of the most important instructional tools to achieve the
objectives and outcomes in the curriculum.
2. Course books are as important as teachers, physical circumstances, and curricula in
terms of changing human quality via education.
3. Course books are the primary source and guide for teachers and learners in the
realization of teaching and learning objectives in education.
4. Course books help teachers schedule their teaching time and moderate their
learners during lessons.
5. Course books are one of the main factors affecting quality and success in teaching.
6. Course books are tools equipped with information to provide the realization of
teaching objectives in terms of content and form, and are supported with visuals.

7. Ofthe teaching materials available, the course book is the most utilized and accessed

tool.

Based on these, course books are one of the most important tools in education.
Moreover, they have an important role in consolidating information as essential sources for
learners to access easily whenever they want. As they are also the easiest tools in terms of

printing, cost, applicability, and access, crucial care should be paid in designing and preparing
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them. It should be remembered that course books help novice teachers minimize lack of
experience by making it easier for them to master the subject and to follow the curriculum. Thus,
course books facilitate the acquisition of desired language skills and linguistic competences and
prepare an environment for learning with their visuals. They also provide information on the
extent to which the goals have been achieved as they have consolidation parts per unit. Since
the learning continues outside the classroom as well as in the classroom, learners' ability to have
information and communication skills in any environment depends on the richness of these
resources. Therefore, all the activities are designed regarding teaching methods to facilitate the

learning process of the learners.
1.2. Principles Calibrated in Course Books

There are common principles of materials preparation in any field. The principles of
teaching materials accepted as scientifically appropriate, in particular, is an important
consideration in the preparation of instructional materials. The principles, the first thirteen of
which are mentioned by Duman (2013, p. 2), and the others are in other sources (Demirel, ibid.,

2011; Glines, 2016; Yaylaci & Yaylaci, 2013; Kdksal & Varisoglu, 2014) can be listed as follows:

1. Principle of Compliance with the Law/Curriculum: Materials are prepared to

comply with circulars and regulations (Duman, 2013).

2. Principle of Student Compliance: Material are appropriate to the age, interest,

level of knowledge and expectations of the target audience (Bicer and Kilig, 2017).

3. Principle of Simplicity: Materials are prepared according to their real-life
measures and dimensions. Visual materials are perceived more easily if prepared in a realistic

way (Demirel, 2011; Yaylaci and Yaylaci, 2013).

4. Principle of Starting from the Known Items: Each new knowledge integrates with
the previous one settled in the cognition. Materials should not contain unknown grammar rules,

words and topics above the level of the learner (Duman, 2013).

5. Principle of Multi-examples: Many examples are given to increase interest and

appeal to various senses of learners (Ozdeniz, 2019).

6. Principle of Completion: Materials are prepared to make a logical connection

with the new and previously learned knowledge (Duman, 2013).
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7. Principle of Unity: Materials help learners get self-assuredly familiarized with
content along with examples between sections and even units. They ensure transition between

context and grammar patterns (Bicer and Kilig, 2017).

8. Principle of Relevance: The more meaningful issues are learned by the target

audience, the more learning occurs (Duman, 2013).

9. Principle of Relevance of the Background Knowledge: Materials support a certain
visual or auditory background such as realia, visuals, cartoons, songs and slides to increase

learning (Demirel, et al., 2011; Yaylaci and Yaylaci, 2013).

10. Principle of Innovation: Learning occurs through accessing, evaluating,

synthesizing, and analyzing any information (Duman, 2013).

11. Principle of Selectivity: A broad insight is presented regarding the diversity
among learners since selection is based on the mental improvement and world knowledge

(Ozdeniz, 2019).

12. Principle of Relativity: Materials are prepared in such a way that learners can

easily perceive and distinguish the elements in the content (Duman, 2013).

13. Principle of Invariance in Perception: Connections between previously learned

knowledge and new ones are intertwined to let learners perceive them easily (Ozdeniz, 2019).

14. Principle of Closure: Materials such as visuals, texts and vocabulary are
perceived in the same way that learners make connections in their minds. It means real materials

should be clear, understandable, and comprehensible for everyone (Duman, 2013).

15. Principle of Depth: Materials are prepared according to real-life measurements
and dimensions. Visual materials are perceived more easily if prepared in a realistic way (Demirel

et al,, 2011).

16. Principle of Economy: Materials are prepared to achieve the most valuable
impact by saving time, labor, and equipment. It is aimed to provide the highest efficiency with

minimum effort and minimum time (Ozdeniz, 2019).

17. Principle of Target-Based-Behaviour: Materials are prepared in accordance with
the competence and necessity of the language skills to meet all needs and expectations of

learners (Duman, 2013).
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18. Principle of Timeliness: The more up-to-date the materials are; the more
learning occurs. Books and materials are expected to satisfy the current needs of learners

(Demirel ibid., 2011; Yaylaci and Yaylaci, 2013).

19. Principle of Life: Learners are exposed to information they would use in daily life.

It is important to design activities and examples based on real-life situations (Ozdeniz, 2019).
1.3. Course Books for Teaching Turkish as a Foreign Language

Yedi iklim Tiirkce, which was written by Yunus Emre Institute, consists of 18 books
containing course books, workbooks and teacher books prepared according to the reference
levels of CEFR as per A1, A2, B1, B2, C1 and C2. Yedi iklim Tiirkce set consists of totally 48 units,
each of which has three themes described in detail in the table of contents. Topics are grouped
according to themes under the titles of grammar, listening, reading, speaking, and writing. The
units in the course books start with the “preparation for unit” sections that contain questions
on the topics to be covered. These questions are originally designed to arouse curiosity and
inform learners about the topic to be covered throughout the units in the sets (A1-C2). There is
a “free reading” section and an “evaluation” section at the end of per unit, which includes tests
with eight or ten questions within multiple choice forms. This section reveals three purposes: a)
whether or not learners acquire knowledge and skills about the topics covered in the context of
per unit; b) whether or not they achieve the targeted achievements; and c) whether or not they
need repetition in case there are incomplete tasks. At the end of each unit, there is also a section
“I am evaluating myself” wherein learners are expected to choose one of three different facial
expressions to exposure their achievements given in the highlighted boxes, and to learn about
their outcomes in the learning processes. In the appendices of Yedi iklim Tiirk¢e course books,
additional information about the vocabulary lists is set under the “Index” title and
complementary information about the grammar topics is provided under the title of

“Grammar”.

Yabancilar igin Tiirkge course books set published by TOMER, Gazi University consists of
five different course books accompanying listening CDs. The set is prepared based on the
reference levels of A1, A2, B1, B2 and C1 emboldened in CEFR. The textbooks of the Yabancilar
icin Tiirkce set consists of 26 units, each of which has five units. In the course books of the set,
all units consist of four themes determined by numbers and separated from each other. Themes
start with reading texts followed by the “Understanding” section so that learners' level of

comprehension is determined. Moreover, the comprehension section includes multiple choice
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tests, right and wrong exercises, and textual questions, types of exercises. The "Speech" section
comes after the "Understanding" section in the themes. In the speech sections; dialogue
animation, creating a dialogue, speaking using the pool of words and concepts, etc. types of
exercises are given. The "Writing" section includes mechanical, meaningful and free writing
exercises. On the other hand, multiple choice tests, true-false, filling in the gaps, and types of

exercises consisting of text-based open ended questions are included in the “Listening’ section.
2. Method

The current study adopted a descriptive method to do a deep investigation into the
Turkish language teaching course books prepared by Yunus Emre Institute and Gazi University,
TOMER. “Descriptive methods are one of the most suitable methods for the studies to present
a current situation” (Kaptan, 1995, p. 65). Within the descriptive methods, qualitative research
method provides a practical source of textual word data that are readily available for analysis

without the need for transcription (Creswell, 2012).

The qualitative research method presents of the research results based on the codes
and categories created by reading the data one by one (Merriam, 2015). Therefore, in this study,
qualitative research method was utilized by taking ‘documents’ out of a wide range of qualitative
data forms such as observations, interviews, questionnaires, and audio-visual materials.
Document analysis technique was used to serve qualitative research. According to Yildirim and
Simsek (2016, p. 49), “document analysis involves the analysis of written materials containing
information about the facts and events that are investigated. Documents as important sources
of information should be used effectively in qualitative research so that the researcher can
obtain the data without the need for observations, interviews, questionnaires, and audio-visual
materials. In other words, document analysis can be used as a data collection method alone in
qualitative research.” The qualitative data from the Turkish language teaching course books
were classified by each of the principles being used in materials design in the form of content
analysis. Since it is aimed to identify research trends and gaps in Turkish language teaching
course book research in Turkey, these course books are assumed to provide “contentful

information” case in order to “develop a detailed and insightful understanding” of the problem.

In order to obtain data for the first and second research question, content analysis was
done to investigate to what extent TFL course books include the basic principles and if there was
any difference about using the basic principles in these two TFL course books utilized by different

institutions wherein Turkish is taught as a foreign language. The analysis was done by sending
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the request letter and a checklist of principles (Duman, 2013; Demirel vd., 2011; Yaylaci, and

Yaylaci, 2013; Ozdeniz, 2019) to the administration of the Yunus Emre Institute (YEE) and the
administration of TOMER (Turkish Language Teaching and Research Centre) at Gazi University
(GU). After receiving permission letters and the list of basic principles preferred by the
institutions, TFL course book sets were analysed manually by the researcher. The results found
were also crosschecked by three other language instructors so that the internal reliability was
obtained. The consensus was reached after realizing the crosscheck three times. The study is
limited to merely two TFL course books by YEE and GU-TOMER. The work books were also
excluded since they were supposedly prepared utilizing the same principles as preferred by the

institutions.
3. Findings and Discussion

In this part of the study, the findings obtained through the analysis of basic principles
calibrated in TFL course books are interpreted in the tables below. The first research questionin
the study asked what the basic principles are adopted in the Turkish language teaching course
books for foreigners. The analyses based on the basic principles identified in Yedi iklim Tiirkce
are presented in Table 1 below.

Table 1.

Basic Principles Accredited in Yedi iklim Tiirkce Books for Foreigners

Yedi iklim Tiirkce by YEE
Al A2 Bl B2 C1 C2

Basic Principles of

Compliance with the law / curriculum + + + + + +
Student compliance + + + + + +
Simplicity + + + + + +
Starting from the known + + + + + +
Multi-examples - - - - - -
Completion + + + + + +
Unity + + + + + +
Relevance + + + + + +
Relevance of the background knowledge + + + + + +
Innovation + + + + + +
Selectivity - - - - - -
Relativity + + + + + +
Invariance in perception + + + + + +
Closure - - - - - -
Depth - - - - - -
Economy + + + + + +
Target-behavior + + + + + +
Timeliness + + + + + +
Life - - - - - -
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Table 1 displays information the extent of the basic principles in Yedi iklim Tiirkce Set by
YEE. It is observed that most of the basic principles are of compliance with the law/curriculum,
student compliance, simplicity, starting from the known, completion, unity, relevance, relevance
of the background knowledge, innovation, relativity, invariance in perception, economy, target-
behaviour and timeliness. However, the findings indicate that the principles of multi-examples,
selectivity, closure, depth and life are not calibrated in Yedi iklim Tiirkge Set by YEE. In brief, the
findings revealed that these five principles out of 19 ones were unutilized in Yedi iklim Tiirk¢e

Set by YEE.

The second TFL book set targeted to analyse in this study is the one entitled Yabancilar
icin Tiirkce Set by Gazi University-TOMER (henceforth GU-TOMER) books for foreigners by the
administration of (Turkish Language Teaching and Research Centre) at Ankara-Turkey. The basic

principles accredited in the TFL book set are given in Table 2 below.

Table 2.
The Basic Principles Accredited in Yabancilar i¢in Tiirkce Books for Foreigners
Basic Principles of Yabancilar icin Tiirk¢ce by GU-TOMER
Al A2 Bl B2 C1

Compliance with the law / + + + + +
curriculum

Student compliance + + + + +
Simplicity - + + +
Starting from the known ones - + + + +
Multi-examples - - + + +
Completion + + + + +
Unity + + + + +
Relevance + + + + +
Relevance of the background + + + + +
knowledge

Innovation - - - - -
Selectivity + + + + +
Relativity + + + + +
Invariance in perception + + + + +
Closure + + + + +
Depth + + + + +
Economy + + + + +
Target-based-behavior + + + + +
Timeliness - - - - -
Life + + + + +

As indicated in Table 2, Yabancilar igin Tiirkce by GU-TOMER set meets most of the basic
principles of compliance with the law/curriculum, student compliance, completion, unity,
relevance, relevance of the background knowledge, selectivity, relativity, invariance in

perception, closure, depth, economy, target-behaviour, and life. The ones excluded are the
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principle of simplicity, the principle of starting from the known one, the principle of multi-
examples, the principles of innovation, and the principle of timeliness. It is concluded that the
level needs and expectations of the learners are mostly ensured. As observed in Table 2., the
basic principles are mostly used consistently and systematically. Regarding Al level, some
principles (i.e., principle of simplicity and starting from the known ones, multi-examples in Al;
principle of simplicity and multi-examples in A2) are missing in the course book even though
they are vitally important for the beginning level. In B1, B2 and C1 Levels, which are intermediate

and advance level books, the missing principles are innovation and timeliness principles.

The second research question sheds light on which principles in the TFL course books
utilized by two different institutions wherein Turkish is taught as a foreign language. Table 3

displays the principles accredited in these two institutions in a comparative way below.

Table 2.
The Basic Principles Accredited in Turkish Language Books for Foreigners

Yabancilar igin Tirkge by
GU-TOMER
Al A2 Bl B2 Cl A1 A2 Bl B2 C1

Basic Principles of Yedi iklim Tiirkge by YEE

Compliance with the

curriculum/law * ot vt oot + +
Student compliance + + + + + + + + + +
Simplicity - - + + + + + + + +
Starting from the known

- + + + + + + + + +
ones
Multi-examples - - + + + - - - - _
Completion + + + + + + + + + +
Unity + + + + + + + + + +
Relevance + + + + + + + + + +
Relevance of the N N . N . . . . . N
background knowledge
Innovation - - - - - + + + + +
Selectivity + + + + + - - - - -
Relativity + + + + + + + + + +
Invariance in perception + + + + + + + + + +
Closure + + + + + - - - - -
Depth + + + + + - - - - -
Economy + + + + + + + + + +
Target-based-behaviour + + + + + + + + + +
Timeliness - - - - - + + + ¥ +
Life + + + + + - - - - -

As observed in Table 3, the basic principles used in both TFL course books, Yedi iklim
Tiirkge, and Yabancilar icin Tiirk¢e, appear as compliance with the law/curriculum, student
compliance, completion, unity, relevance, relevance of the background knowledge, relativity,

invariance in perception, economy, target-behaviour, respectively. According to the analysis
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done for the principles given, it is fair to state that these are vitally important to retain in any
teaching materials so that foreign learners get benefit out of them in their learning of Turkish.
Nevertheless, the preferences of using some basic principles between these two institutions
were observed to be different in both TFL course book sets. For instance, in regard to Yedi iklim
Tiirkce Set by YEE, the excluded principles were observed to be five ones as the principle of
multi-examples, the principle of selectivity, the principle of closure, the principle of depth, and
the principle of life. When these are taken into account about their applicability, it is concluded
that the principle of multi-examples is very basic and important since any language learning is
realized through numerous examples. In the same vein, the different preferences chosen in
design of TFL course book set by Gazi University TOMER, are observed in the study. The basic
principles retained in Yabancilar icin Tiirkce are detected as the principles of multi-examples,
the principle of selectivity, the principle of closure, the principles of depth, and the principle of
life whereas these principles were not used in Yedi iklim Tiirkce. The principles excluded in
Yabancilar icin Tiirk¢e were found as the principle of simplicity, the principle of starting from the
known one, the principle of multi-examples, the principle of innovation, and the principle of
timeliness. Upon consideration of these excluded principles, it could be concluded that these

principles should be inserted in all the levels (A1-C1) of books.
4. Conclusion and Suggestions

All the findings of the study reveal that the basic principles include straightforward and
factual information to explicit target language awareness. Without doubt, as long as these
principles are given spaces in TFL course books, they effectively meet the needs of individuals
learning Turkish as a foreign language. The results obtained from both Yedi iklim Tiirkce and
Yabancilar igin Tiirk¢e elucidated that the objectives, needs and expectations of the learners
were ensured to a certain extent. Even if these course books were designed to be user-friendly
and to incorporate as many principles as possible, some missing principles in both sets were
observed. Definitely, the missing principles appeared vitally important ones to be used in any
instructional materials. Based on the findings gathered from the analyses on the basic principles
in two TFL course book sets, various suggestions could be made to materials designers and

institutions wherein Turkish is taught as a foreign or second language. These are as follows:
e When deciding which basic principles to design and include in instructional

materials, super educational, cultural, and social diversity among learners should
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be taken into consideration so that the learning process is facilitated in

multicultural/multilingual language classrooms.

e The distribution of the basic principles used in the course books should be designed
in a variety-based and balanced way between and among activities not only within
the same unit but also among units for the development of all learners.

e The basic principles should be taken into account regarding assessment and
evaluation suggested by CEFR.

e The basic principles should be straightforward in curricula so as to reach
standardization in designs of instructional materials so that outcomes of learners
are also standardized among different institutions.

o They should be amplified and retained in teacher books so that any novice or
experienced teacher could become aware of their subtle adjustments to deepen

linguistic, socio-linguistic, intercultural, and intracultural understanding.
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1. Girig

Egitimde temel ve ayrilmaz araglar olan ders kitaplari, derslerin birikimli bir sekilde
ilerlemesini saglamak amaciyla hazirlanir (Glgli vd., 2001) ve mifredatin 6gretmeyi amagladig
konularla ilgili bilgileri belirli bir planda aciklar (Duman, 2013). Ogrenme siirecinde kullanilan
materyaller arasinda énemli olan, kullanim sikligini ne kadar benimsediklerini dikkate almak
(Ulper, 2014; Karatay, 2012) ve yabanci dil olarak Tiirkge (TYD) &grenenleri sosyal ve akademik
ortamlarina hazirlamaktir. Ek olarak, kaynaklar olarak ders kitaplari, ihtiya¢ duyduklari zaman
kolayca erisebilmeleri icin 6grencilerin bilgilerinin pekistiriimesinde énemli bir yere sahiptir.
Ogretim ortamlarinda kullanilan arag¢ ve geregler teknolojinin gelismesiyle cesitlense de, her
o0gretim durumunda bulunmasi imkansiz goriinmektedir ¢clinkl bu aracglari elde etmek icin ciddi
bir maliyet ve hazirlik gerekmektedir. Bu nedenle ders kitaplari 6grenme-6gretme ortaminda ve
sirecinde hala vazgecilmez bir ara¢ olmaya devam etmektedir (Demirel, 1993). Ayrica ders
kitaplari, istenilen becerilerin kazanilmasinin, kolay ulasilabilir olmasinin, gorsel ozellikleriyle
kalicit 6grenme ortaminin hazirlanmasinin, 6grenci dizeyine uygunlugunun ve her tirli
mifredat, tema ve konuya uygunlugunun énemini artirmaktadir. Chambliss ve Calfee (1998),
ogrencilerin pedagojik seviyeleri tzerindeki olumlu etkilerinin altini gizerek bu konular

desteklemektedir.

Son zamanlarda 6nemli 6l¢lide ivme kazanan yabancilara Tirkge 6gretimi, Tiirk dilinin
diinya capinda taninmasini saglamistir. Bu gelisme, 6zellikle yabancilara Tiirkce 6g8retmek igin
kurumlar tarafindan tasarlanan, hazirlanan ve basilan ders kitaplarinin katkilariyla saglanmistir.
Bu kitaplar, yazili ve sozli iletisimlerini glglendirerek Ogrenenlere rehberlik etmek ve
Ogretmenler igin yonlendirici bir rol oynamak igin Turkge'nin hem ana dili hem de yabanci dil
olarak Ogretiminde (Giin, Akkaya ve Kara, 2014) onemli bir kaynak olarak goériilmektedir
(Cunningsworth, 1995). Bu nedenle, bu c¢alisma asagidaki arastirma sorularinin cevaplarini

bulmayi amaglamaktadir:
1. Yabancilar igin Tiirkce ders kitaplarinda atfedilen temel ilkeler nelerdir?

2. Tirkgenin yabanci dil olarak 6gretildigi farkli kurumlar tarafindan kullanilan ders

kitaplarindaki temel ilkelerin kullaniminda bir fark var mi?

Dinyanin kokli ve kadim milletlerinden biri olan Tirkler, diinyanin farkli cografyalarinda
zengin medeniyetler kurmuslardir. Dil, toplum ve kiltir arasinda iliski kuran en 6nemli

unsurlardan biri oldugu icin bu zengin medeniyetin aktarilmasinda ve tasinmasinda kullanilan en
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dnemli araclardan biridir. 1984 yilinda Ankara Universitesi, Tiirkce ve Yabanci Dil Uygulama ve
Arastirma Merkezi'ni (TOMER) kurarak, Tiirkge’nin yabanci dil olarak (TYD) kurumsal diizeyde
ogretimini gerceklestirdi. Son yillarda diinya ¢apinda ekonomik, siyasi, tarihi, kisisel ve kiltirel
konular gibi pek ¢cok nedenden dolayi Tiirk¢ceye yonelik ilgi ve talepler artmistir. Bu talebi
karsilamak igin Milli Egitim Bakanligi, istanbul Universitesi, Dilmer ve Ankara Universitesi,
TOMER, birbirini takip eden cesitli dil merkezleri kurulmustur. Daha sonra {niversiteler, TiKA,
Yunus Emre Enstitlisli (YEE), Tarkiye Maarif Vakfi, Yurtdisi Turkler ve Akraba Topluluklar
Baskanhgi gibi kurumlar ve 6zel 6gretim kurumlari, sadece Tirkiye'de degil, yurt disinda da
cesitli hizmetler verebilmek icin bu girisimi takip etti. Komsu (lkelerde yirmi yildir yasanan
catismalar nedeniyle, temel ihtiyaglarini karsilamak igin acilen Tirkge kurslarina ihtiyag duyan
¢ok sayida go¢gmen ve miilteci olmustur. Sadece bu konu, TYD'nin Adana, Adiyaman, Gaziantep,
Hatay, Istanbul, Urfa gibi biyik sehirler basta olmak Uizere bircok Tiirk sehrinde (e

katlanmasina neden oluyor.

Yabanci dil olarak Tiirkce 6gretiminde, 6grencilerin ihtiyacg ve taleplerinin gereksinimleri
oldugu icin farkli yaklasim, yontem ve teknikler kullanilmistir. Geleneksel dilbilgisi 6gretim
yaklasimi, yabanci dil 6gretiminde yaygin olarak kullanildi ve hedef dilin kurallarini gelistirdi.
Ayrica uzun yillardir kullanilan baskin yontemler olarak gramer 6grenmeye 6ncelik vermistir
(Glnes, 2011). Bununla birlikte, son zamanlarda, bu tutum yerini AOBM tarafindan onerilen
eylem odakli yaklasima birakti ve bu yaklasim, iletisimdeki yeterlilikleri gelistirmek, 6gretim
materyallerini ortaya cikarmak icin metne aracilik etmeye odaklanmanin yolunu aciyor. Bu
nedenle, 6grencilerin hedef dillerinde iletisim kurabilmeleri igin, 68retim materyallerinde hem
arabuluculuk hem de ilgili ilkelerin ortaya g¢ikarilmasi gerekmektedir. Literatiirde kullanilan TYD
ders kitaplari (izerine ¢ok sayida arastirma olmasina ragmen, Ozdemir'in (2013) énerdigi gibi bu
kitaplara yonelik daha fazla arastirma yapilmalidir. TYD 6gretiminde kullanilan ve gelistirilen
materyallerin, hedef kitlenin 6grenme sirecine daha fazla duyu ile katimasini saglamasi
beklenmektedir. Secilen materyallerin ayrica kursun igerigine ve amaca uygun olmasi da
beklenmektedir. TYD 0Ogretiminde kullanilan materyallerin kalitesini belirleyen 6nemli
faktorlerden biri hedef kitlenin Tirkce seviyesidir. Kalici TYD 6grenimi agisindan Yalin (2010),
“Kisa sureli bellekte saklanan bilgiler, herhangi bir islem yapilmazsa 15-20 saniye iginde
kaybolacaktir. Ancak bazi stratejiler ve tekrarlarla bilgiler kisa sireli bellekte daha uzun siire
tutulabilir ve uzun sireli bellege aktarilabilir. " (s. 75) diyerek materyallerin 6nemini

vurgulamaktadir.
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1.1. Yabanci Dil Ogretimi icin Ders Kitaplari

Milli Egitim Bakanhgi'nin (MEB) ders kitaplarina iliskin ydnetmeliginde, ders kitabi 'Orgiin
ve yaygin egitim kurumlarinda kullanilmak Gzere icerigi mifredata uygun olarak hazirlanan basili
eser ve gerektiginde fasikil olarak da Uretilebilir '(MEB, 1995) olarak tanimlanir. Bu agidan ders
kitaplarinin temel islevinin mifredatta yer alan kazanimlara ulasmak icin belirli bir sistem ve
mifredat icinde hazirlanmasini saglamak oldugu soylenebilir. Bu dncelik islevine ek olarak ders
kitaplarinin tasarlanmasi sirasinda ulasilmasi gereken belirli hedefler ve islevler vardir. iseri

(2007) bu amag ve islevleri asagidaki sekilde 6zetlemektedir:
1. Ders kitaplari mifredattaki hedeflere ulagsmak igin en 6nemli araglardan biridir.

2. Ders kitaplari, degisen insan kalitesi agisindan 6gretmenler, fiziksel olanaklar ve

mifredat kadar 6nemlidir.

3. Ders kitaplari, 6gretim hedeflerinin gerceklestirilmesinde o6gretmenler ve

ogrenciler icin birincil kaynak ve kilavuzdur.

4. Ders kitaplari 6gretmenin enerjisini 6gretim sirasinda daha iyi kullanir ve hem

ogretmenden hem de 6grenciden daha iyi hale gelir.
5. Ders kitaplari, 6gretimdeki degeri ve basarlyi etkileyen ana faktérlerden biridir.

6. Ders kitaplari, icerik ve bigcim agisindan 6gretim amaclarinin gerceklestirilmesini

saglayacak bilgilerle donatilmis ve gorsellerle desteklenmis araclardir.
7. Ders kitabi, 6gretim materyallerinin en ¢ok kullanilan ve ulasiimasi kolay aracidir.

Daha 6nce de belirtildigi gibi ders kitaplari egitimdeki en 6nemli araclardan biridir.
Dahasi, 6grencilerin istedikleri zaman dogrudan erisebilmeleri icin temel kaynaklar olarak
bilgileri birlestirmede 6nemli bir yere sahiptirler. Ayni zamanda baski, maliyet, uygulanabilirlik
ve erisim agisindan en kolay araglar olduklari icin, bunlari hazirlarken ¢ok dikkatli olunmalidir.
Acemi 6gretmenlerin, konuya hakim olmayi ve muifredati takip etmeyi kolaylastirarak deneyim
eksikligini en aza indirmesine yardimci oldugu unutulmamahdir. Boylelikle ders kitaplarinin
etkisi, istenen becerilerin kazanilmasini arttirir ve gorsel 6zellikleriyle kalici 6grenmeye ortam
hazirlar. Ayrica pekistirme bolimleri saglayarak hedeflere ne dlgilide ulasildigl konusunda bilgi
saglarlar. Ogrenme sinifta oldugu kadar sinifin disinda da devam ettiginden, 6grencilerin

herhangi bir ortamda bilgi ve iletisim becerilerine sahip olma yetenekleri bu kaynaklarin
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zenginligine baghdir. Kitaplarda gosterilen tim yontemler ve ¢alismalar 6grencilerin 6grenme

slrecini kolaylastirmak icindir.
1.2. Ders Kitaplarinda Kullanilan ilkeler

Herhangi bir alanda malzeme hazirlama ilkeleri ortaktir. Ozellikle bilimsel olarak dogru
kabul edilen 6gretim materyallerinin ilkeleri, 6gretim materyallerinin hazirlanmasinda 6nemli bir
husustur. Bircok kaynakta yer alan ilkeler (Demirel, vd., 2011; Glnes, 2016; Yaylaci ve Yaylaci,
2013; Koksal ve Varisoglu, 2014), ilk on tic Duman (2013, s. 2) tarafindan ve digerleri de asagidaki

sekilde siralanabilir;

1. Yasaya/ Miifredata Uygunluk ilkesi: Materyaller genelge ve ydnetmeliklere

uygun olarak hazirlanir (Duman, 2013).

2. Ogrenciye Uygunluk ilkesi: Materyal, hedef kitlenin yasina, ilgisine, bilgi

dlzeyine ve beklentilerine uygundur (Biger ve Kilig, 2017).

3. Basitlik ilkesi: Malzemeler gercek hayattaki 6lcii ve boyutlarina gére hazirlanir.
Gorsel malzemeler gercekei bir sekilde hazirlanirsa daha kolay algilanir (Demirel, 2011; Yaylaci

ve Yaylaci, 2013).

4, Bilinenden Baslama ilkesi: Her yeni bilgi, biliste yerlesmis olan bir éncekiyle
batinlesir. Materyaller, 6grenen seviyesinin lizerinde bilinmeyen gramer kurallarini, kelimeleri

ve konulari icermemelidir (Duman, 2013).

5. Cok Ornek ilkesi: Ogrencilerin gesitli duyularinda ilgiyi artirmak ve onlara hitap

etmek icin bircok érnek verilir (Ozdeniz, 2019).

6. Tamamlama ilkesi: Malzemeler, gerekli oldugu durumlarda eksikliklerin
giderilmesi veya yeni ve 6nceden 6grenilen bilgiler ile mantiksal baglanti kurulmasi icin hazirlanir

(Duman, 2013).

7. Birlestiricilik ilkesi: Materyaller, 8grencilerin icerige ve ayrica bélimler ve hatta
birimler arasindaki 6rneklere kendinden emin bir sekilde asina olmalarina yardimci olur. Baglam

ve gramer kaliplari arasinda gegis saglarlar (Bicer ve Kilig, 2017).

8. Anlamlilik ilkesi: Hedef kitle tarafindan ne kadar anlamh konular égrenilirse

o6grenme o kadar kalici olur (Duman, 2013).
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9. Fonun Anlamhhg ilkesi: Materyaller, 6grenmeyi artirmak icin gerceklik,
gorseller, cizgi filmler, bir sarki ve slayt gibi belirli bir gérsel veya isitsel arka plani destekler

(Demirel, vd., 2011; Yaylaci ve Yaylaci, 2013).

10. Yenilik ilkesi: Kalici 6grenme, herhangi bir bilgiye erisme, degerlendirme,

sentezleme ve analiz etme acisindan her 6grenciye sunulmaktadir (Duman, 2013).

11. Segicilik ilkesi: Segim zihinsel gelisim ve diinya bilgisine dayandigindan,

ogrenciler arasindaki gesitlilik hakkinda genis bir kavrama sunulur (Ozdeniz, 2019).

12. Gorelik ilkesi: Materyaller, icerikteki unsurlari &grenenlerin  kolaylikla

algilayabilecegi ve ayirt edebilecegi sekilde hazirlanir (Duman, 2013).

13. Algida Degismezlik ilkesi: Onceden 6grenilen konular ile yenileri arasindaki

baglantilar, onlari kolayca algilayacak sekilde tasarlanir (Ozdeniz, 2019).

14. Kapalilik ilkesi: Gérsel, metin ve kelime bilgisi gibi materyaller ayni sekilde
algilanir ¢linkii gercek materyallerin agik, anlasilir ve kafa karistirici olmamasi gerekir (Duman,

2013).

15. Derinlik ilkesi: Malzemeler gercek hayattaki 6l¢ii ve boyutlarina gére hazirlanir.

Gergekgi bir sekilde hazirlanirsa gérsel malzemeler daha kolay algilanir (Demirel vd., 2011).

16. Ekonomiklik ilkesi: Malzemeler, zamandan, iscilikten ve ekipmandan tasarruf
ederek en fazla etkiyi elde edecek sekilde hazirlanir. Minimum siirede minimum caba ile en

yiiksek verimin saglanmasi hedeflenmektedir (Ozdeniz, 2019).

17. Hedef-Davranis ilkesi: Materyaller, 6grencilerin tiim ihtiya¢ ve beklentilerini

karsilayacak becerilerin yeterliligi ve gerekliligi dogrultusunda hazirlanir (Duman, 2013).

18. Giincellik ilkesi: Malzemeler ne kadar giincelse, 6grenme o kadar kalici olur.
Kitaplarin ve materyallerin 6grenicilerin mevcut ihtiyaglarini karsilamasi beklenmektedir

(Demirel, vd., 2011; Yaylaci ve Yaylaci, 2013).

19. Hayatilik ilkesi: Ogrenciler, giinliik hayatta kullanabilecekleri bilgilere maruz
kalirlar. Gercek hayattaki durumlara iliskin etkinlikler ve 6rnekler tasarlamak 6nemlidir (Ozdeniz,

2019).
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1.3. Yabanci Dil Olarak Tiirkge Ogretimi Ders Kitaplari

Yunus Emre Enstitiisii tarafindan hazirlanip yazilan Yedi iklim Tiirkce, AOBM A1, A2, B1,
B2, C1 ve C2 referans seviyelerine gore hazirlanmis ders kitaplari, ¢calisma kitaplari ve 6gretmen
kitaplarini iceren 18 kitaptan olusmaktadir. Yedi iklim Tiirkge seti, her biri icindekiler bélimiinde
ayrintili olarak agiklanan tic temadan olusan toplam 48 liniteden olusmaktadir. Konular temalara
gore dilbilgisi, dinleme, okuma, konusma ve yazma basliklari altinda gruplandiriimistir. Ders
kitaplarinda Uniteler, tnitede islenecek konularla ilgili sorularin yer aldigi “Uniteye Hazirhk”
bolimleriyle baslar. Bu sorular baslangicta merak uyandirmak ve setlerdeki (A1-C2) Unitelerde
islenecek konu hakkinda 6grencileri bilgilendirmek igin tasarlanmistir. Her Unitenin sonunda,
coktan secmeli formlarda sekiz veya on soruluk testleri iceren bir “Serbest Okuma” bolimi ve
bir “Degerlendirme” bolimi bulunmaktadir. Bu boliim, a) birim basina baglaminda kapsanan
konular hakkinda bilgi ve beceriler edinip edinmediklerini; b) hedeflenen basarilara ulasip
ulasmadiklari ve c) tamamlanmamis gorevler olmasi durumunda tekrarlamaya ihtiyac duyup
duymadiklari seklinde (¢ amaci ortaya koymaktadir. Her Unitenin sonunda, Ogrencilerin
vurgulanan kutularda verilen basarilarini ve 6grenme stireglerini 6grenmek icin Gg farkli yiz
ifadesinden birini se¢cmelerinin beklendigi bir “Kendimi degerlendiriyorum” boélimi de
bulunmaktadir. Yedi iklim Tirkce ders kitaplarinin eklerinde, kelime listeleri ile ilgili ek bilgiler
“Dizin” bashg altinda, dil bilgisi konulart ile ilgili tamamlayici bilgiler ise “Dilbilgisi” basligi altinda

verilmektedir.

TOMER, Gazi Universitesi tarafindan hazirlanan ve basilan Yabancilar igin Tiirkce ders
kitaplari seti dinleme CD'lerine eslik eden bes farkli ders kitabindan olugsmaktadir. Set, AOBM' de
tesvik edilmis Al, A2, B1, B2 ve C1 referans seviyelerine gore hazirlanmistir. Yabancilar igin
Tiirkge setinin ders kitaplari her biri beser tiniteden olusan 26 (initeden olusmaktadir. Setin ders
kitaplarinda tim Uniteler sayilarla belirlenmis ve birbirinden ayrilmis dort temadan
olusmaktadir. Temalar okuma metinleriyle baslar ve ardindan 6grencilerin anlama dizeylerinin
belirlenmesiigin “Anlama” bollimi gelir. Ayrica anlama boliminde ¢coktan segmeli testler, dogru
ve yanlis alistirmalar, metinsel sorular, alistirma tirleri yer almaktadir. "Konusma" bolimd,
temalarda "Anlama" béliminden sonra gelir. Konusma bdéliimlerinde; diyalog animasyonu,
diyalog olusturma, kelime ve kavram havuzunu kullanarak konusma vb. alistirmalar verilir.
"Yazma" bélimiinde; mekanik, anlamli ve serbest yazma alistirmalari yer alirken; coktan segmeli
testler, dogru yanlis, boslugu doldurma ve metin tabanl sorulardan olusan alistirma trleri

"Dinleme" boéliminde yer almaktadir.
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2. Metot

Bu calisma, Yunus Emre Enstitiisii ve Gazi Universitesi, TOMER tarafindan hazirlanan
Tirkce Ogretimi ders kitaplarini derinlemesine incelemek icin betimsel bir yontem
benimsemektedir. “Betimleyici yontemler, giincel bir durumu ortaya koyacak ¢alismalar icin en
uygun yontemlerden biridir” (Kaptan, 1995). Tanimlayici yontemler icinde, nitel arastirma
yontemi, kayda ihtiya¢ duymadan analiz icin hazir bulunan metinsel kelime verilerinin pratik bir

kaynagini saglamak icin yerini alir (Creswell, 2012).

Verilerin tek tek okunmasiyla olusturulan kod ve kategorilere gore arastirma
sonuglarinin sunumunu saglayan arastirma yontemi nitel arastirma yontemidir (Merriam, 2015).
Bu nedenle, bu calismada gozlem, gorlisme, anket, gorsel-isitsel materyal gibi cok cesitli nitel
veri formlarindan 'belgeler' alinarak nitel arastirma yontemi kullanilmistir. Nitel arastirmaya
hizmet etmek icin belge analizi teknigi kullanilmistir. Yildinm ve Simsek'e (2016, s. 49) gore
“belge analizi, arastirilmasi amaglanan olgular ve olaylar hakkinda bilgi iceren yazili materyallerin
analizini icerir. Arastirmacinin gozlem, gorisme, anket ve gorsel-isitsel materyallere ihtiyac
duymadan verileri elde edebilmesi icin 5nemli bilgi kaynaklari olan dokiimanlar nitel arastirmada
etkin bir sekilde kullanilmalidir. Diger bir deyisle, belge analizi, nitel arastirmada tek basina bir
veri toplama yontemi olarak kullanilabilir ”. Tirkce 6gretimi ders kitaplarindan alinan nitel
veriler, icerik analizi seklinde materyal tasariminda kullanilan ilkelerin her birine gore
siniflandinlir. Turkiye'de Tlrkge 6gretimi ders kitabi arastirmalarindaki arastirma egilimlerini ve
bosluklari tespit etmek amaclandigindan, bu ders kitaplarinin, problemi “ayrintil bir sekilde

anlamak” igin “bilgi acisindan zengin” durum sagladig varsayilmaktadir.

Birinci ve ikinci arastirma sorusu igin veri elde etmek amaciyla, Tirkge'nin yabanci dil
olarak 6gretildigi farkh kurumlar tarafindan kullanilan bu iki TYD ders kitabindaki temel ilkelerin
kullaniminda farklilik olup olmadigini ve TYD ders kitaplarinin ne dlciide temel ilkeleri icerdigini
arastirmak icin icerik analizi yapilir. inceleme, talep mektubu ve ilkeler kontrol listesi (Duman,
2013; Demirel vd., 2011; Yaylaci ve Yaylaci, 2013; Ozdeniz, 2019) Yunus Emre Enstitiisii (YEE)
idaresine ve Gazi Universitesi (GU) TOMER (Tiirkce Ogretim ve Arastirma Merkezi) yénetimine
gonderilerek yapilmistir. izin mektuplari ve kurumlarin tercih ettikleri temel ilkelerin listesi
alindiktan sonra analizler icin TYD ders kitap setleri dikkate alindi. Net sonuglar elde etmek icin
manuel olarak analiz edildi. Sonuglar ayrica i¢ glivenilirlik elde edilmek icin diger lg dil 6gretmeni

tarafindan capraz kontrol edildi. Capraz kontrol Ug¢ kez gerceklestirildikten sonra fikir birligine
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varildi. Calisma, YEE ve GU-TOMER'den sadece iki TYD ders kitabi ile sinirhdir. Calisma kitaplari,

kurumlar tarafindan tercih edilen ayni prensipler kullanilarak hazirlandigi icin disarida birakildi.
3. Bulgular ve Tartisma

Calismanin bu boliminde, TYD ders kitaplarinda ayarlanan temel ilkelerin analizi
sonucunda elde edilen bulgular asagidaki tablolarda yorumlanmistir. Arastirmada incelenen ilk
arastirma sorusu, yabancilar i¢in Tlrkce o6gretimi ders kitaplarinda hangi temel ilkelere
atfedildigi Gizerinedir. Yedi iklim Tirkce'de atfedilen temel ilkelere dayali analizler asagida Tablo

1'de verilmigtir.

Tablo 1.
Yabancilar icin Yedi iklim Tiirkce'de Atfedilen Temel ilkeler
Temel ilkeler Yedi iklim Tiirk¢e, YEE
Al A2 B1 B2 C1 C2

Yasaya/ Mufredata Uygunluk + + + + + +
Ogrenciye Uygunluk + + + + + +
Basitlik + + + + + +
Bilinenden Baglama + + + + + +
Cok Ornek - - - _ _ -
Tamamlama + + + + + +
Birlestiricilik + + + + + +
Anlamhlik + + + + + +
Fonun Anlamliligi + + + + + +
Yenilik + + + + + +
Secicilik - - - - - -
Gorelik + P + 4 ;
Algida Degismezlik + + + + + +
Kapahlk - - - - - -
Derinlik - - - - - -
Ekonomiklik + + + + + +
Hedef-Davranis + + + + + +
Glincellik + + + + + +
Hayatilik - - - - - -

Tablo 1, YEE'nin "Yedi iklim Tirkce Seti" ndeki temel ilkelerin kapsamina iliskin bilgileri
gostermektedir. Yasaya/ Miifredata Uygunluk, Ogrenciye Uygunluk, Basitlik, Bilinenden
Baslama, Tamamlama, Birlestiricilik, Anlamhlik, Fonun Anlamliligi, Yenilik, Gorelik, Algida
Degismezlik, Ekonomiklik, Hedef-Davranis ve Giincellik gibi ¢ogu ilkelerin oldugu
gdzlemlenmistir. Ama Cok Ornek, Secicilik, Kapalilik, Derinlik ve Hayatilik gibi ilkelerin YEE’nin
“Yedi iklim Tiirkce” setinde atfedilmedigi bulgular sonucunda ortaya ¢ikmistir. Ozetle bulgular,

YEE' nin "Yedi iklim Tiirkce" setinde 19 ilkeden bu bes ilkenin kullaniimadigini ortaya koydu.

Bu calismada analiz edilmesi hedeflenen ikinci TYD kitap seti, Ankara'daki (Tirkce Egitim

ve Arastirma Merkezi) idaresi Gazi Universitesi-TOMER (GU-TOMER) tarafindan hazirlanan
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"Yabancilar igin Tiirkge" baghkli kitaptir. TYD kitap setinde atfedilen temel ilkeler agsagidaki Tablo

2'de verilmistir.

Tablo 2.
Yabancilar igin Tiirkce'de Atfedilen Temel ilkeler
Temel ilkeler Yabancilar igin Tiirkge, GU-TOMER
Al A2 B1 B2 Cc1
Yasaya/ Mufredata Uygunluk + + +
Ogrenciye Uygunluk ¥ + +
Basitlik - - + + +
Bilinenden Baslama - + + + +
Cok Ornek - - + + +
Tamamlama + + + + +
Birlestiricilik + + + + +
Anlamhhk + + + + +
Fonun Anlamhhgi + + + + +
Yenilik - - - - -
Secicilik + + + + +
Gorelik + + + + +
Algida Degismezlik + + + + +
Kapalilik + + + + +
Derinlik + + + + +
Ekonomiklik + + + + +
Hedef-Davranis + + + + +
Guncellik - - - - -
Hayatilik + + + + +

Tablo 2'de belirtildigi gibi GU-TOMER'in "Yabancilar igin Tiirkce" seti Yasaya/ Miifredata
Uygunluk, Ogrenciye Uygunluk, Tamamlama, Birlestiricilik, Anlamliik, Fonun Anlamliligi,
Secicilik, Gorelik, Algida Degismezlik, Kapalilik, Derinlik, Ekonomiklik, Hedef-Davranis ve Hayatilik
ilkelerini karsilar. Dahil edilmeyenler ise Basitlik, Bilinenden Baslama, Cok Ornek, Yenilik ve
Giincellik ilkeleridir. Ogrencilerin seviye ihtiyaclarinin ve beklentilerinin biyiik élciide saglandig
sonucuna varilmistir. Tablo 2'de gorildigi gibi temel ilkeler ¢ogunlukla tutarli ve sistematik bir
sekilde kullanilmaktadir. Al seviyesi ile ilgili olarak, baslangig icin hayati 6neme sahip olsalar da,
ders kitabinda bazi ilkeler( Al icin Basitlik, Bilinenden Baslama ve Cok Ornek; A2 icin Basitlik ve
Cok Ornek ilkeleri gibi) eksiktir. Orta ve ileri diizey kitaplar olan B1, B2 ve C1 Diizeylerinde eksik

olan ilkeler Yenilik ve Guncellik ilkeleridir.

ikinci arastirma sorusu, Tirkce'nin yabanci dil olarak &gretildigi iki farkli kurum
tarafindan TYD ders kitaplarinda hangi ilkelerin kullanildigina 1sik tutmaktadir. Tablo 3, bu iki

kurumda atfedilen ilkeleri asagida karsilastirmali olarak gostermektedir.
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Tablo 3.
Yabancilar icin Tiirkce Kitaplarinda Atfedilen Temel ilkeler
. Yabancilar icin Tiirkge Yedi iklim Tiirkge
Temel llkeler GU-TOMER YEE

Al A2 Bl B2 Ci1 Al A2 B1 B2 C1

Yasaya/ Mufredata

Uygunluk + + o+ + + + + + + +
Ogrenciye Uygunluk + + + + + + + + + +
Basitlik - - + + + + + + + +
Bilinenden Baslama - + + + + + + + + +
Cok Ornek - - + + + - - - - i
Tamamlama + + + + + + + + + +
Birlestiricilik + + + + + + + + + +
Anlamhlik + + + + + + + + + +
Fonun Anlamhhgi + + + + + + + + + +
Yenilik - - + + ¥ ¥ +
Segicilik + + + + + - - - - -
Gorelik + + + + + + + + + +
Algida Degismezlik + + + + + + + + + +
Kapalilik + + + + + - - - - -
Derinlik + + + + + - - - - _
Ekonomiklik + + + + + + + + + +
Hedef-Davranis + + + + + + + + + +
Giincellik - - - - - + + + + +
Hayatilik + + + + + - - - - R

Tablo 3'te gorildigi gibi hem 'Yedi iklim Tiirkce' TYD ders kitaplarinda hem de
'Yabancilar icin Turkce' de kullanilan temel ilkeler sirasiyla; Yasaya/ Mifredata Uygunluk,
Ogrenciye Uygunluk, Tamamlama, Birlestiricilik, Anlamlilik, Fonun Anlamlilgi, Gérelik, Algida
Degismezlik, Ekonomiklik ve Hedef-Davranis ilkeleridir. Verilen ilkeler igin yapilan analizlere
gore, yabanci 6grencilerin Tlrkge 6grenmelerinde bunlardan yararlanabilmeleri igin bunlarin
herhangi bir 6gretim materyalinde saklanmasinin hayati 6nem tasidigini séylemek dogru
olacaktir. Bununla birlikte, bu iki kurum arasinda bazi temel ilkeleri kullanma tercihlerinin her iki
TYD ders kitabi setinde farkl oldugu goriilmistiir. Ornegin, YEE'nin 'Yedi iklim Tirkce' Seti
tarafindan alinan analizlerde, Cok Ornek, Segicilik, Kapalilik, Derinlik ve Hayatilik ilkeleri dahil
edilmeyen bes ilke olarak gézlemlenmistir. Bunlar uygulanabilirligi agisindan dikkate alindiginda,
herhangi bir dil 6grenimi cok sayida 6rnekle gerceklestirildigi icin Cok Ornek ilkesinin cok temel
ve dnemli oldugu sonucuna varilir. Ayni sekilde Gazi Universitesi TOMER tarafindan belirlenen
TYD ders kitabinin tasariminda secilen farkli tercihler de ¢alismada gézlenmektedir. 'Yabancilar
icin Tiirkge' de tutulan temel ilkeler Cok Ornek, Secicilik, Kapalilik, Derinlik ve Hayatilik ilkeleri
olarak tespit edilirken, bu ilkeler Yedi iklim Tiirkge' de kullaniimamistir. 'Yabancilar icin Tiirkce'

de harig tutulan ilkeler Basitlik, Bilinenden Baslama, Cok Ornek, Yenilik ve Giincellik ilkeleri olarak
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bulunmustur. Harig tutulan bu ilkeler dikkate alindiginda, bu ilkelerin kitaplarin tiim seviyelerine

yerlestirilmesi gerektigi sonucuna varilabilir.
4. Sonug ve Oneriler

Calismanin tiim bulgulari, temel ilkelerin belirgin kiltirel referanslara yonelik anlasilir
ve gercekgi bilgileri icerdigini ortaya koymaktadir. Kuskusuz bu ilkelere TYD ders kitaplarinda yer
verildigi sirece yabanci Ogrencilerin Tiirkceyi verimli bir sekilde edinme ihtiyaglarini
karsilamaktadirlar. Hem "Yedi iklim Tiirkge" hem de "Yabancilar icin Tiirkce" den elde edilen
sonuglar, 6grencilerin seviye ihtiyaglarinin ve beklentilerinin biyik 6l¢lide saglandigini ortaya
koymustur. Bununla birlikte, bulgular ayrica her iki sette de bazi eksik ilkelerin oldugunu ortaya
koydu. Gercekte, eksik ilkeler, herhangi bir 6gretim materyalinde kullanilmak (izere hayati
derecede 6nemli gériinmektedir. Ders kitaplari kullanici dostu olacak ve olabildigince ¢ok ilkeyi
kapsayacak sekilde tasarlanmis olsa bile; kuskusuz, TYD kitaplarindaki bu ilkeler 6grencilerin
kendi 6grenme sireclerinde daha hizli ve daha kolay 6grenmelerine yardimci oldugundan,
bireysel farkliliklara daha fazla dikkat gosterilmelidir. Gercekte, temel ilkelerin timd, arka plan
bilgisini ve yeni bilgileri sagladigi icin tim Unitelerde dlzenli olarak saglanmalidir. TYD ders
kitabindaki ilkelerin olabildigince cok kullanilmasi, Gnitelere agik¢a dagiimislarsa dilsel ve kiiltirel
olaylari 6nlemek icin ince ayarlamalar yapar. iki TYD ders kitabi setinde yer alan temel ilkelere
iliskin analizlerden elde edilen bulgulara dayanarak, materyal tasarimcilarina ve yabanci dillerin

ogretildigi kurumlara asagidaki gibi tesvik edici dnerilerde bulunulabilir:

¢ Kaynaklarda hangi temel ilkelerin kullanilacagina karar verirken, 6grenme sireclerinin

kolaylastiriimasi igin 6grenenlerin ihtiyaglari ve hedefleri dikkate alinmalidir.

e Ders kitaplarinda kullanilan temel ilkelerin dagilimi, etkinliklerin 6grenicilerin yararina
olacak sekilde diizene sokulmasi igin, ayni linite igindeki etkinlikler arasinda ve boyunca, tniteler

arasinda ve bitin Uniteler boyunca dengeli bir sekilde tasarlanmalidir.

e AOBM tarafindan onerilen 6lgme ve degerlendirme noktasinda temel ilkeler dikkate

alinmalidir.

e Temel ilkeler miifredatta acik olmalidir. Ogretmen kitaplarinda giiclendirilmeli ve
slirdirilmelidir, boylece herhangi bir 6gretmen, acemi veya deneyimli, dilbilimsel ve

kilturlerarasi anlayisi derinlestirmek icin hassas diizenlemelerin farkina varabilir.
CIKAR CATISMASI BEYANI

Yazarlar bu ¢alismalarinda herhangi bir sekilde ¢ikar ¢catismasi olmadigini beyan ederler.
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ARASTIRMA VE YAYIN ETiGi BEYANI

Yazarlar bu ¢alismalarinda arastirma ve yayin etigine uyuldugunu beyan ederler.
YAZAR SORUMLULUK BEYANI

Yazarlar bu ¢alismanin “Kavramsal Cerceve, Yazi Taslagl, Analiz ve Diizenleme” kisminin Gilden
Tim, “Yontem ve Yazi Taslagl, Gorsellestirme ve Arastirma” kisminin Emine Tepe tarafindan

yapildigini beyan ederler.
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