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EDITORIAL

Dear researchers,

It is very exciting to present a new issue of our e-journal, entitled EJESS [European
Journal of Educational & Social Sciences], [Vol. 6 (1), May 2021], to the
interdisciplinary literature. Every issue provides new ambitions and motivation for us
to reach a better journal, thanks to your fruitful and motivational support, collaboration
and encouragement.

EJESS aims to present original research on educational and social sciences in an
interdisciplinary perspective covering sociology, education, psychology, politics,
theology, anthropology, law, literature, linguistics, philosophy, history, human
geography etc. The journal also seeks for opportunities to broaden its partners,
reviewers and organizations.

In this regard, EJESS now supports and open to other partnership for international
organizations, workshops, study visits and seminars. Accordingly, we provide scholar
support for Eurasian Conference on Language and Social Sciences (ECLSS2021) and
International Online Conference on economics & Social Sciences, as a trigger to reach
enlarged context. Papers utilizing and/or following interdisciplinary perspectives are
highly welcomed and encouraged. It is of interest and open to all researchers,
academics, and those people concerned with mediating research findings to
practitioners. Scholarly work requires a great deal of effort, ambition and motivation
since it encompasses a broad range of various disciplines, perspectives, methodologies
and criteria. Within its natural context, we, as EJESS, sometimes include papers from
international conferences in different countries so that we can feel proud to provide
open platform for diverse researchers all around the world. In this current issue, we
have conference proceedings and a book review.

Another risk for academia appears to be a virus pandemic (COVID-19) in the
upcoming days and months, for almost every domain in our everyday life. Scholar
atmosphere and all educational organizational will probably focus on new
perspectives, strategies and facilities to ensure their efficiency soon.
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Within this perspective and vision, this issue presents you ten research papers from
diverse methodological perspectives, cultures and contexts.

We hope that the issues of our journal shall contribute to the field of interdisciplinary
research literature.

We would like to thank our journal editors, authors, reviewers and all the others who
have contributed to the preparation process of this issue.

We are renovating and modifying our journal web site as
https://dergipark.org.tr/tr/pub/ejees . EJESS will be one of the supporting journals of
upcoming Eurasian Conference on Language and Social Sciences in 2021. Participants
for these organizations are welcomed to submit their proceedings to EJESS database
via e-mails.

Hope to meet you in our upcoming issues.

Mani Man Singh RAJBHANDARI

University of Johannesburg, SOUTH AFRICA

Guest Editor

)
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Fatma Sema GURKAN

Oz
Bu aragtirmanin amaci 10-14 yas grubu g¢ocuklarm Dikkat Eksikligi ve

Hiperaktivite Bozuklugu kapsamindaki kendini degerlendirmelerini 6lgmeye
yonelik gegerli ve giivenilir bir 6l¢ek gelistirmektir.

Bu aragtirma bir 6l¢ek gelistirme calismasi olup arasgtirma siirecinde nicel
arastirma yontemlerinden olan tarama yontemi kullanilmistir. Arastirma
kapsaminda gelistirilen 6lgek 3 boyut ve 24 maddeden olugmaktadir.
Aragtirma sirasinda 2017-2018 ve 2018-2019 egitim oOgretim yillarinda
Mersin ili genelindeki bir 6zel okulda 10-14 yas grubunu barindiran 5,6,7 ve
8. Sinifta 6grenim goren toplamda 500 6grenci ve klinik ortamda destege
bagvuran 47 cocuk ile calisma gerceklestirilmistir. Arastirma kapsaminda
verilerin analizi SPSS 21 istatistik programi iizerinden agimlayici faktor
analizi yapilmistir. A¢imlayici faktor analizi devaminda dogrulayict faktor
analizi i¢in R 3.3.1 programinda yer alan “lavaan” versiyon 0.5-22
kiitiiphanesinde yer alan cfa fonksiyonu ile gergeklestirilmistir. Boyutlar
belirlendikten sonra Olcegin giivenirlik analizleri i¢cin yariya bdlme ve
Cronbach alfa i¢ tutarlik katsayisinin hesaplanmasi yontemleri kullanilmsgtir.
Olgegin tamami igin hesaplanan Cronbach alfa i¢ tutarlik katsayist ise .89
olarak belirlenmigtir. Faktor analizini belirlemek i¢in Varimaks dondiirme
yontemi ile yapilan Temel Bilesenler Faktor analizi sonucu 6z degeri 1°den
biiyiik (4.02,3.59 ve 3.56) olan 3 faktorlii bir yapinin varyansin %44.7’sini
acikladig1 goriilmektedir. Maddelerin ayirt ediciliginin belirlenmesinde ise
madde toplam korelasyon yonteminden yararlanilmigtir. Madde toplam
korelasyonu .66 ile .39 araliginda bulunmus maddelerin iyi diizeyde ayirt
edicilik gosterdigi sonucuna ulasilmistir. Olgegin 3 faktorlii yapisim
dogrulamak yapilan dogrulayict  faktor sonucu
incelendiginde elde edilen indekslerin kabul edilebilir diizeyde oldugu

amaciyla analizi
goriilmiistiir. Olcegin gecerlik analizleri Cronbach Alfa i¢ tutarlik katsayisinin
hesaplanmas1 ve' test tekrar test yontemi ile hesaplanmistir. Test tekrar
yontemi 50 kisilik bir gruba 3 hafta ara ile uygulanmstir. Olgegin toplam
puanin i¢ tutarlik katsayisi ise .92 olarak hesaplanmistir. Arastirma sonucunda
©’10-14 yas Dikkat Eksikligi ve Hiperaktivite Bozuklugu Kendini
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Degerlendirme Olgegi’* ne yonelik 3 alt boyutlu 24 maddeye sahip giivenirligi
ve gecerliligi olan bir 6l¢cek bulunmustur.

Anahtar Kelimeler: Dikkat Eksikligi Hiperaktivite Bozuklugu, Cocukta
DEHB, Cocuklar icin DEHB 6lgegi.

Abstract

The aim of this study, is to improve a valid and reliable scale to measure self
assessment of Attention Deficit and Hyperactivity Disorder in children aged
10-14.

This research is a scale improvement study and in the survey process scanning
method, one of the quantitative research methods. This study was conducted
with total 500 children who are 10-14 age group and students in grades 5.,6.,7
and 8, in a private school in Mersin province at 2017-2018 and 2018-2019
acedemic years and 47 children who applied for support in a clinical setting.
In the scope of the research, exploratory factor analysis was conducted
through SPSS 21 statistical program. After determining the dimensions,
methods have been used reliability analysis of the scale was divided by Split-
Half method and Cronbach alpha internal consistency coefficient calculation.
Cronbach alpha internal consistency coefficient calculated for the whole scale
was determined as .89. Principle components made by Varimax rotation
method to determine factor analysis As a result of factor analysis, a 3-factor
structure with eigenvalues greater than 1 (4.02, 3.59 and 3.56) explained
44.7% of the variance. The item total correlation method was used to
determine the discrimination of items. It was concluded that the items total
correlation was found between .66 and .39 and showed good discrimination.
When the confirmatory factor analysis was performed to confirm the 3- factor
structure of the scale, the indices obtained were found to be acceptable.
Validity analysis of the scale was calculated by using Cronbach Alpha internal
consistency coefficient and test-retest method. The internal consistency
coefficient of the total score of the scale was calculated as .92. At the end of
the research a scale, whose validity and reliability were validated, with 3
subgroup and 24 items aimed for the ‘10 -14 years old ADHD Self Assessment
Scale’ developed.

Anahtar Kelimeler: Attention Deficit Hyperactivity Disorder, ADHD in
children, ADHD measurement, ADHD scale for children.

Cite as:
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GIRIS

“’Dikkat Eksikligi Hiperaktivite Bozuklugu (DEHB) olarak adlandirilan klinik tablo ile ortiisen
cocukluk cag1 davranis patolojisi 1902°de Ingiliz cocuk hekimi Still tarafindan tanimlanmistir”’
(Swanson ve ark. 1998). Dikkat Eksikligi Hiperaktivite Bozuklugu birgok nedene baglanmakla
birlikte ¢evrenin etkisi, beyindeki bazi yapisal islev bozukluklar ve kalitimin etkisi ile 6n plana
cikmaktadir.

Dikkat daginikligi; zihnen ya da fiilen bir isle mesgul oldugumuz anda dikkatimizi yeterince
toparlayamayip, yeterince konsantre olamama durumudur, buna bagli olarak ise dikkat eksikligi;
kii¢iik yaslarda goriilmeye baglayan tanimlanmis bir bozukluktur ve giinliik islevlerimizi olumsuz
yonden etkilemektedir.

Dikkat kavrami zamanimizda yer ettigi anlam itibariyle biitiin duygu ve diislince giiciinii bir nokta
veya bir konu lizerine yogunlastirmak yani odaklanmaktir. “’Burada odak kelimesi, 6nemli olan
neyin dikkat edilecegini, yapilacagini, hatirlanacagini secmek ve yerine getirmek i¢in an be an
uygulanan karmasik, dinamik siireci ifade etmektedir’” (Brown, 2013).

Dikkat kavrami {izerinden uyarana bagli dikkatimizi yonlendiren bazi1 6zelliklerde mevcuttur
bunlar; siddet, biiyiikliik, kontrast ve hareket olarak tanimlanmistir. Secici dikkati kullanarak
istedigimiz uyaranlara odaklaniyor olmamiz bunu siirekli olarak istedigimizi segip,
algilayabiliyoruz anlamma gelmez. Burada semalarimizin devreye girdigi gercegiyle
karsilastyoruz. Algimiz son tahlilde, karsilastigimiz uyaranlarla ve uyaranlari, ge¢mis
deneyimlerimizle olusturdugumuz semalarla uyumlu bicimde algilama egilimimizle
siirlandirilmigtir (Yildirim, 2005).

DEHB kavrami kapsaminda dikkatin 6grenme siireci ile olan ilgisi ve akademik okul yasantisi
icerisinde etkin 6grenmeyi gerceklestirmek igin dikkat kavraminn altini ¢gizebiliriz. Ogrencinin
siif icerisinde aktif dinlemeye katilmasiyla baslayan siire¢ goz oniine alindiginda, 6grencinin bu
stirecte digardan gelen olumsuz uyaricilarla dikkatinin dagilmasi 6grenmeyi sekteye ugratan
etmenler arasindadir.

DEHB alt tipi kapsaminda, hiperaktivite igin kii¢iik yaslarda goriilmeye basglayan gelisim diizeyine
uygun olmayan asir1 hareketlilik ve diirtiisellik denilmektedir. Dirtiisellik kavrami asir1 riskli
tutum ve davraniglar1 barindirip, yeterince planlanmamis durumlarda istenmeyen sonuglarla biten
davranis durumunu kapsamaktadir. Dirtiisellik, dikkatsizlik sabirsizlik, yenilik arama, risk alma,
heyecan ve zevk arama, zarar gorme ithtimalini diigiik hesaplama ve disa doniikliik gibi 6zellikler
ile kendini gosterir (Yazici, 2010). Diirtiiselligin ¢esitli tanimlamalar1 bulunmaktadir. Eysenck
diirtiiselligi risk alma, plan yapmada yetersizlik ve zihnini ¢abuk toplayamama ile
iliskilendirmistir. Patton ve arkadaslar1 (1995) ise dirtiiselligi hazirliksiz aniden hareket (motor
aktivasyon), elindeki ise odaklanmadan (dikkat), plan yapmadan ve yeterince diistinmeden (plan
eksikligi) seklinde ii¢ boliimde ele almay1 uygun gormiislerdir. Deneysel-davranissal anlamda ise
biiyiik ve gecikmis ddiillerden ¢ok kiigiik ama dogrudan ddiilleri segme olarak tanimlanir. Bu
kavram DSM-5 Tan1 Olgiitleri kitabinda, Dikkat Eksikligi ve Hiperaktivite Bozuklugu kavrami alt
tipleri igerisinde ’Asir1 Hareketlilik ve Diirtilisellik’” olarak yer bulmaktadir.
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Erigkinlik dénemi bozukluklar1 arasinda da kendini gosteren DEHB, okul c¢agi cocukluk
doéneminde sik goriilmekte ve fark edilmesi okul ortaminda daha da kolaylagmaktadir. Ogrenmeyle
ilgili problem yasanildigini fark eden ebeveyn, sinif icerisinde bazi olumsuz davranislarla birlikte
dikkatin siirdiiriilememesi ve 6grenmenin gergeklesmedigini fark eden 6gretmen yonlendirmede
onemli rol oynamaktadir. Saglikli yonlendirme sonucu uzmanlarca klinik gozlemle birlikte
birtakim Olgiimler gerceklesmektedir. Derecelendirme oOlgekleri ve belirti kontrol listeleri
cocuklarin sorun davraniglarim1 6lgmede ¢abuk, maliyetine gore etkin ve standart bir yaklasim
saglar (Angold 1989). DEHB 6l¢me tekniklerinde aile, 6gretmen gozlem ve sikayetleri lizerinde
durularak gecerliligi ve giivenirligi iilkemizde de test edilen Conners Olcegi dnemli bir yer
tutmaktadir. CDO i¢in baslica ii¢ kullanim alami belirlenmistir. Bunlar; ¢ocuklarda goriilen sorunlu
davranislarin saptanmasinda genel bir tarama araci, belirli bir taniy1 netlestirmek i¢in yardimci
arag¢ ve tedavi sonuglarinin degerlendirilmesinde 6l¢lim araci olmasidir (Giannaris ve ark. 2001).
Ayrica ¢ocugun zihinsel performansini belirlemeye dayali WISC-4 gibi Ol¢eklerde netlik
kazandirmaktadir. Bu 6l¢ekler haricinde birtakim dikkat testleri ve diirtiiselligin 6l¢iimiine yonelik
Olceklerde bulunmaktadir. Yapilan arastirmalarda Olglimle ilgili olarak c¢ocuklarin kendi
farkindalik diizeylerinin 6n planda oldugu calismalarin mevcut olmadigi goriilmektedir.

DEHB ile ilgili bir¢ok bilgi mevcut fakat yas donemlerine uygun ¢ok az 6lgek bulunmaktadir. Her
yoniiyle saglikli yapilabilen bir 6l¢iim, tedavi yontemleri ile ilgili net kararlara varilabilecegini
destekler. Dogru bir 6l¢timle yapilan tedavi ise; bireyin giinliik yasam islevlerinde, akademik
basarisinda ve gevre ile olan sosyal yasaminda biiyiik bir kazang saglar.

Diger psikiyatrik bozukluklarda oldugu gibi temel bilgi kaynaklarindan 6zenle alinmis klinik dyki
ve degerlendirmelerin yerini tutabilecek, yeterli duyarlilik ve 6zgiilliikte psikolojik ve biyolojik
Ol¢iim testi bulunmamaktadir. Bu eksikligin giderilmesine yonelik psikolojik dl¢iimlerde faydali
olabilmek adina bu arastirma ile katki saglamaya ¢alisilmistir.

YONTEM

Arastirmada amag 6lcek gelistirmeye yoneliktir ve bu nedenle 6ncelikle; dikkat, asir1 hareketlilik
ve dirtliselligi 6lgmeye yonelik soru havuzu olusturuldu. Daha sonra maddelerin isleyip,
islemedigini anlamak icin 250 6grenci iizerinde uygulanan 40 soruluk 6l¢ek ’Ag¢imlayict Faktor
Analizi”’ ile kontrol edilmis 24 maddenin kullanimi1 gegerli kilinmistir.

Calismada ug verilerin hesaplanmas1 Mahalanobis yontemi kullanilmistir. Daha sonra Varimaks
dondiirme yontemi ile faktor analizi yapilip alt boyutlar belirlenmis, 6lgegin giivenirligi i¢in
Yariya Bolme (Split-Half Method) ve Cronbach Alfa i¢ tutarlilik kat sayilarinin hesaplanmasiyla
incelenmistir. Olgekten alinan puanlarla sosyo-demografik veriler t testi ve varyans analizi
yontemleriyle yapilmistir.

Verilerin analize uygunlugunu bulmak amaciyla KMO 6rneklem uygunluk ve Barlett Kiiresellik
Testi testleri yapilmis daha sonra 6lgegin boyutlarinin degerlendirmesi i¢in A¢imlayici Faktor
Analizi yapilmistir. Faktoriyel yapinin belirlenmesinden sonra boyutlar arasindaki iliski Pearson
Carpimlar Moment Korelasyon Analizi ile incelenmistir. Maddelerin ayirt ediciliginin
belirlenmesi i¢in ise toplam korelasyon yonteminden yararlanilmigtir.
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Arastirmanin modeli

Bu arastirma bir 0Ol¢ek gelistirme ¢alismasi olup arastirma siirecinde nicel arastirma
yontemlerinden tarama yontemi kullanilmistir.

Arastirma Evreni ve Orneklemi

Arastirmada hedef evren Tiirkiye’de ortaokul 6grenci olarak okumakta olan ¢ocuklardir. Calisma
evreni ise 3 asamali uygulama ve analizleri barindiran 10-14 yas grubu 500 6grenci, DEHB tanisi
almus, farkli bir psikiyatrik tan1 almis ve herhangi bir tan1 almamis 47 6grenci tizerinden 6rneklem
gruplarin1 kapsamaktadir.

Veri toplama siireci

Arastirmada veri toplama yontemi olarak kullanilan bilgi formu ve kullanilan tiim 6lgekler igin
Mersin 11 Milli Egitim Miidiirliigii ilgili boliimiinden gerekli izinler alinmustir. Arastirmanin 1.
Asamasinda soru havuzu olusturulup test edilmis ve 24 madde 3 boyut belirlenmistir. Caligmanin
2. Asamasinda Diva, Barrat Diirtiisellik ve 10-14 yas ADHD Oz Bildirim 6l¢egi uygulanmstir. 3.
Asamada ise Conner’s Ebeveyn Degerlendirme Olgegi, Burdon Dikkat testi ve 10-14 yas DEHB
kendini degerlendirme Olgegi uygulamasinda kontrol grubu, tan1 almis grup ve farkli tan1 grubuna
mensup 10-14 yas arasi ¢cocuklar {izerinde uygulamalar yapilmistir.

Demografik Bilgi Formu

Calismada, ozellikle klinik ortamda uygulanilan 6lg¢ek i¢in ¢ocugun ad, soyad, yas, cinsiyet
bilgilerinin girilmesi ve varsa g¢ocugun psikiyatristten tan1 aldigi bir hastaliin bulunup
bulunmadig1 sorulmus, varsa belirtilmesi istenmistir.

Conners Ana Baba Derecelendirme Olgegi (CADO-48)

Conners ve arkadaglari tarafindan anne-babanin cocugun okul dis1 ortamlardaki davranislarina dair
gozlemlerini degerlendirmek igin gelistirilmistir (Conners, Sitarenios, Parker ve ark. 1998).
CADO-48 yenilenmis kisa form Tiirkiye gecerlilik calismasi Cigdem Dereboy ve arkadaslari
(2007) tarafindan yapilmistir.

Toplamda 48 maddeden olusmakta olan kisa form ebeveyn degerlendirme Olcegi olarak
kullanilmaktadir. Hi¢ dogru degil (Hi¢bir zaman, nadiren)- 0 puan; Biraz dogru (Bazen)- 1 puan;
Oldukga dogru (Cogu kez, Sik sik )- 2 puan; Cok dogru (pek ¢ok kez, ¢ok sik)- 3 puan. Bir alt
Olcekten alinan puan arttik¢a, bu durum, bireyin alt 6lgek ile tanimlanan probleme sahip olma
diizeyinin yiiksek oldugunu gostermektedir. Davranim sorunu, Ataklik/Hiperaktivite, Ogrenme
sorunu, Kayg1 ve Psikosomatik igerikli maddeleri barindirarak 5 alt boyutu 6lgmektedir.

CADO-48 gelistirilmeye calisilan Slcegin giivenirligi icin klinik ortamda 10-14 yas grubu arasinda
DEHB tanist almig, farkli bir tani almig ve tani almamig gruplar {izerinden anne-babalara
uygulanmistir.

Burdon Dikkat Testi

1895 yilinda Benjamin Bourdon tarafindan gelistirilen Burdon Dikkat testi bireysel ya da toplu
olarak uygulanabilen bir testtir. Dikkati, yorgunlugu, hareketliligin hizini, ¢alisma temposunu,
stirekli konsantrasyonun ve dikkatin yiiksek seviyede oldugu monoton ¢alisma siirecinde
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dayaniklilig1 ve ¢alisma performansini 6lgen standart bir testtir (Brunner, 2006, 15-16). Testin
degerlendirilmesi 0-40 hata puani esas alinarak yapilmaktadir.

Aragtirmanin psikiyatri kliniklerinde yapilan asamasinda 10-14 yas grubu arasinda DEHB tanisi
almis, farkli bir tan1 almis ve tan1 almamig ¢cocuklar lizerinde uygulanmistir. Cocuklardan 3 kiime
halinde karisik halde verilen harfler icerisinden a,b,d ve g harflerini bulmalar1 istenmis, bu sayede
caligmanin dikkat boyutundaki giivenirligi test edilmistir.

Barratt Diirtiisellik Olgegi Kisa Formu (BIS-11-KF)

Barrat diirtiisellik boyutunun degerlendirilmesinde yararlanilan hem normal hem de klinik alanda
uygulanabilen bir 6l¢ektir. BIS 1959 yilinda Barratt tarafindan gelistirilmis ve uzun formda 30
maddeden olugmaktadir. En son formu olan BIS-11 1995 yilinda gelistirilmistir (Patton, Stanford,
Barratt, 1995). 2008 yilinda ise Giile¢ ve arkadaslar Tiirkgede gecerlik giivenilirlik ¢aligmasini
yapmistir. Plan yapmama, Motor diirtiisellik ve Dikkat diirtiiselligi igerikli maddeleri barindirir ve
maddeler 4°lii likert tipi olarak puanlamaya alinir.

Calismanin 3. Asamasinda, 250 6grenci tlizerinde 10-14 yas DEHB kendini degerlendirme 6lgegi
ve DIVA-2 tanisal goriisme formuyla birlikte okul ortaminda ¢ocuklara uygulanmistir. Gelistirme
caligmasi yapilan dlgegin diirtlisellik boyutunu karsilastirmak i¢in uygun bulunmustur.

DIVA-2 DEHB i¢in Tanisal Goriisme Formu

DIVA Sandra Kooij tarafindan DSM-IV semptomlari esas alinarak gelistirilmistir. Cocukluk ve
yetiskinlik donemi uygulamalarini barindiran Dikkat Eksikligi ve Hiperaktivite/Diirtiisellige
yonelik DSM-IV Al ve A2 olgiitlerini tanisal olarak tespit etmeye ¢alisan bir goriisme tarama
formudur. Uygulamada bireyin kendi goriislerine yer verildigi kadar ¢evresindeki (anne-baba, es)
kisilerinde bilgilerine bagvurulur.

Calismada DIVA-2’nin ¢ocukluk dénemi 6rneklerinin bulundugu; Dikkat A1l olgiitlerinin ve
Hiperaktivite/Diirtiisellik A2 Slgiitlerini kapsayan formdan yararlanilmak istenmis 250 ortaokul
ogrencisine uygulanmstir.

Cocuklar igin (10-14 Yas Grubu) Dikkat Eksikligi ve Hiperaktivite Bozuklugu Kendini
Degerlendirme Olgegi

Giivenirlik ve gecerliligi test edilmeye ¢alisilan bu dlgek Mersin 1l Milli Egitim onayli ilk hali 40
maddeden olusturulmustur. Uzman goriisii ve 250 6grenci lizerinde yapilan ilk ¢alismada calisan
maddeler tespit edilmis, 24 maddeden olusan son halini almistir. Olgek iizerinde yer alan cinsiyet,
dogum tarihi, sinifi, okulu ve sana gore okul bagarin nasil? sorulariyla 6grenciyle ilgili demografik
bilgilere ulagilmak amag¢lanmaistir.

Olgegin son 24 maddelik ¢cocuklarda dikkat, asir1 hareketlilik ve diirtiisellik boyutlarmni kapsayan
bu hali yine Mersin 11 Milli Egitim onayin1 alarak, DIVA-2 Cocukluk Dénemi Ornekleri Formu
ve Barrat Diirtiisellik Olgekleriyle birlikte 250 ogrenci iizerinde tekrar uygulamaya dahil
edilmistir. Ayrica Klinik ortamda 10-14 yas grubu arasinda DEHB tanis1 almus, farkli bir tan1 almig
ve tan1 almamis ¢cocuklar tizerinde de uygulanmustir.
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Olgegin Qelistirilmesi

Olgegin Gelistirilmesi siirecinde uzman goriisleri ve konu ile ilgili literatiir taramas1 yapilarak 40
soruluk bir madde havuzu olusturulmustur. Maddeler 4’1l likert ile derecelendirme (1- Higbir
zaman, 2-Bazen 3- Siklikla ve 4-Cok sik) seklinde belirlenmistir. Bu maddelerden 17 tanesi
diirtiisellik, 11 tanesi dikkat eksikligi ve 12 madde ise asir1 hareketlilik ile ilgili yazilmistir.
Olgegin faktdriyel yapisinin belirlenmesinden 6nce 20 kisilik bir grup ile én deneme calismasi
yapilmustir. Bu ¢alisma sonrasinda dlgekteki eksiklikler giderilmis ve son halini almistir.

Verilerin analizi

Calismada toplanan veriler analiz i¢in SPSS 21 istatistik programina yiiklenmistir. Veri setindeki
bos maddeler o maddenin ortalamasi ile doldurulmustur. Sonraki asamada ug verilerin
belirlenmesi amaciyla Mahalanobis uzakligi hesaplanmig ve verilerde u¢ veri olmadigi
goriilmistiir. Mevcut calismada Oncelikle katilimcilarin - sosyo-demografik 6zelliklerinin
ortalamasi ve yiizdelik dilimleri hesaplanmistir. Daha sonra gelistirilen Olgegin faktoriyel
yapisinin belirlenmesi i¢in varimaks dondiirme yontemi ile temel bilesenler faktor analizi yapilip,
alt boyutlar belirlenmistir. Boyutlar belirlendikten sonra 6lgegin giivenirlik analizleri olarak yariya
boélme ve Cronbach alfa i¢ tutarlik katsayisinin hesaplanmasi yontemleri kullanilmistir. Daha sonra
dlcegin toplam puani ve boyutlari arasindaki iliski korelasyon analizler ile incelenmistir. Olcekten
alinan puanlarin sosyo demografik verilere gore karsilastirilmasi bagimsiz gruplar t testi ve tek
yonlii varyans analizi yontemleri ile yapilmistir.

2. asamada olgegin yap1 gecerliginin belirlenmesi amaciyla yapilan dogrulayict faktdr analizi R
3.3.1 programinda yer alan “lavaan” versiyon 0.5-22 (Rosseel, 2012) kiitiiphanesinde yer alan cfa
fonksiyonu ile gergeklestirilmistir. Modelin veriye uygunlugu, Chi-square (Hu ve Bentler, 1999),
Karsilastirmali Uyum Indeksi (Comparative Fit Index) (CFI) (Byrne, 1998; Kline 2011), Trucker-
Lewis Indeksi (Trucker- Lewis Index) (TLI), kék ortalama kare yaklasim hatas1 (Root Mean
Square Error of Approximation) (RMSEA) (Byrne, 1998) Standart Kok Ortalama Kare Kalan
(Standardized Root Mean Square Residual) (SRMR) (Kline, 2011) uyumluluk istatistikleri
degerlendirilerek belirlenmistir. Lance (2006) indeks degerleri i¢cin RMSEA ve SRMR i¢in
.10’dan kii¢iik olmasi, CFI ve TLI’'nin .80’den biiyiik olmas1 ve son olarak Ki kare degerinin
serbestlik derecesine oraninin (¥2/sd) 5’den biiylik olmamasinin i1yi uyum degerlerine isaret
ettigini ifade etmektedir.

BULGULAR
Asama 1

Tablo 1. incelendiginde katilimeilarin 97’sinin (%38.8) kiz 6grenci ve 153’iiniin (%61.2) erkek
ogrenci oldugu goriilmektedir. Katilimcilarin siif diizeyi incelendiginde, 71 6grencinin (%28.4)
5. Smif, 48 6grencinin (%19.2) 6. Siif, 67 d6grencinin (%26.8) 7. Sinif ve 64 (%25.6) 6grencinin
ise 8 sinifa devam ettigi goriilmektedir. Katilimcilarin okul basarisi incelendiginde, 150 6grencinin
(%60) 1y1 diizeyde oldugu, 90 6grencinin (%36) orta ve 10 6grencinin (%4) ise kotii diizeyde
oldugu goriilmektedir.
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Tablo 1. Katilimeilarin cinsiyet, sinif ve okul basarilarina dair frekans ve yiizdeler:

N %
Cinsiyet Kiz 6grenci 97 38.8
Erkek 6grenci 153 61.2
Toplam 250 100
Sinif 5. Smf 71 28.4
6. Siif 48 19.2
7. Siuf 67 26.8
8. Simif 64 25.6
Toplam 250 100
Okul Basarist Iyi 150 60
Orta 90 36
Koti 10 4
Toplam 250 100

Olgegin boyutlarinin belirlenmesi amaciyla acimlayici faktdr analizi yontemi kullanilmustir.
Faktor analizi ¢cok sayida degiskenin bu degiskenlerin birlikte agiklayabildikleri az sayida yapiya
ulagsmay1 hedeflemektedir (Biiyiikoztiirk, 2002). A¢imlayict faktor analizi yonteminde uygunlugu
sinanan bir maddenin bir boyutta (faktérde) yer almasi o boyut ile olan iligkisini gosteren yiik
degeri ile iligkilidir. Maddelerin bir faktdrde olmasinin temel kosulu, 0.30 ve iizeri faktor yiik
degerine sahip olmasi olarak belirlenmistir. (Kline, 1994).

Acimlayici faktor analizinden dnce verilerin analize uygunlugunun belirlenmesi amaciyla Kaiser-
Meyer-Olkin (KMO) 6rneklem uygunluk ve Bartlett Kiiresellik Testi testleri yapilmistir. Verilerin
faktor analizi igin uygun olmasi i¢in Kaiser-Meyer-Olkin (KMO) .60’dan yiiksek ve Barlett
Testi’nin hesaplanan ki-kare degerinin istatistiksel olarak anlamli ¢ikmasi gerekmektedir
(Bliytikoztiirk, 2004). Bu calismada yapilan analiz sonucunda KMO degeri .87 ve Bartlett
Kiiresellik Testi 2 degeri ise 2032,611 (p <.000).

Varimaks dondiirme yontemi ile yapilan Temel bilesenler Faktor analizi sonucunda bazi
maddelerin .30’dan diistik faktor degeri gosterdigi; baz1 maddelerin faktdr degerinin ise birden
fazla faktorde yiiksek oldugu goriilmiistiir. Bu maddeler ¢ikartilarak yapilan analiz sonucunda 6z
degeri 1’den biiyiik (4.02, 3.59 ve 3.56) olan 3 faktorlii bir yapinin varyansin %44.7’sini acikladigi
goriilmektedir.

11 maddeden olusan ve faktor yiikleri .76 ile .58 arasinda olan bu faktor toplam varyansin
16.10’unu agiklamaktadir. Bu faktoér ¢ocugun diirtiilerini kontrol edememesi ile ilgili maddeleri
kapsadigi i¢in “Diirtiisellilk” olarak isimlendirilmistir (6rnek madde: Sorulan sorulara bitmeden
yanit veririm). 6 maddeden olusan ve faktor yiikleri .72 ile .51 arasinda olan bu boyut toplam
varyansin 14.36’sin1 aciklamaktadir. Bu boyut, cocugun gereginden fazla hareketli olmasi ile ilgili
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maddeleri kapsadigi i¢in “Asir1 Hareketlilik” olarak isimlendirilmistir (6rnek madde: Strekli
hareket etmek isterim ellerim ayaklarim kipir kipirdir). Son olarak 7 maddeden olusan ve faktor
yiikleri .76 ile .45 arasinda degisen bu boyut toplam varyansin 14.25’ini agiklamaktadir. Bu boyut
cocugun dikkatini yeterince toparlayamamasi ile ilgili maddeleri kapsadigi i¢in “Dikkat Eksikligi”
olarak tanimlanmistir (6rnek madde: Ders esnasinda anlatilan konuyu dinlemekte zorlanirim).

Tablo 2. 10-14 yas dikkat eksikligi ve hiperaktivite bozuklugu 6z bildirim 6lgegi a¢imlayict
faktorii analizi sonuclari:

Faktor 1 Diirtiisellik facor M}?gfeﬁ;)‘;g:im
37. Arkadaglarimla tartigirim .76 57
32. Davranislarimi engellemekte zorluk ¢ekerim. .70 46
35. Arkadaslarimla sorun yasarim. .60 44
27. Kendimi kontrol etmekte zorlanirim. .58 57
31. Derste parmak kaldirmadan konustugum olur. .57 49
25. Baskalar1 konusurken istemeden bdlerek araya girerim. .57 57
'34._Ar_kadaslar1mdan biri beni kizdirdig1 zaman ben de onu .54 .59
Incitirim.

28. Istemeden hatalar yaptigim olur. .53 49
33. Sorulan sorulara bitmeden yanit veririm. .61 51
26. Arkadaslarimla oyun oynarken sirami beklemekte .58 54
zorluk ¢ekerim.

38.isteyerek arkadaslarimi kizdiririm. .52 .39

(1. Faktor: Ag¢iklanan varyans: 16.102, 6z deger: 4.02, Cronbach alfa: .84)

Faktor 2 Asir1 Hareketlilik

2. Stirekli hareket etmek isterim ellerim ayaklarim kipir 12 .58
kipirdir.

5. Oturmay1 sevmem, kosustururum. g1 54
8. Oturdugum yerde bir seylerle ugrasip hareket halinde olmak .65 .58
isterim.

1. Oturmam gereken durumlarda uzun siire oturamam ve yerimden .59 .39
kalkarim

4. Katildigim oyun ve etkinliklerde sabirsiz olabilirim. 52 51
7. Aceleci ve sabirsizimdir. 51 .55

(2. Faktor: Agiklanan varyans: 14.364, 6z deger: 3.59, Cronbach alfa: .78)
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Faktor 3 Dikkat Eksikligi

20. Odevlerimi bitirmekte zorlanirim. .76 .66
21. Ders esnasinda anlatilan konuyu dinlemekte zorlanirim. 71 .58
15. Anlatilanlari, konusulanlari akilda tutamakta zorlanirim. .70 .55
17. Dikkat gerektiren karmasik dersleri (6rnegin; matematik, dil .62 .50

bilgisi vb.) yapmaktan kaginirim.

16. Odevlerime baslamakta zorlanirim. 61 .55
18. Unutkanimdir. .54 45
23. Ders calisirken, sinava hazirlanirken neyi hangi sirada 45 42

yapacagimi (hangi sirayla calisacagimi) bilemem.

(3. Faktor: Aciklanan varyans: 14.250, 6z deger: 3.56, Cronbach alfa: .79)

Maddelerin ayirt ediciliginin  belirlenmesinde madde toplam korelasyon ydnteminden
yararlanilmigtir. Tablo 2°de goriildiigli lizere maddelerin madde toplam korelasyonu .66 ile .39
araligindadir. Biiyiikoztiirk (2002) madde toplam korelasyonunun yorumunda .30 ve daha yiiksek
degerlerin 6l¢iilmek istenen 6zelligi ayirt etme agisindan yeterli olacagini ifade etmektedir. Bu
bilgi dogrultusunda maddelerin iyi diizeyde ayirt edicilik gosterdigi, diger bir ifade ile maddelerin
olusturulan 6lgme aracinin biitiinii ile 6l¢iilmek istenen 6zelligi iyi bir sekilde 6lcen maddeler
olduklar1 sdylenebilir.

Giivenirlik sonuglart

Olgegin giivenirliginin belirlenmesi amaciyla Cronbach alfa i¢ tutarlik katsayilar1 hesaplanmustir.
Sonuglar incelendiginde Cronbach alfa i¢ tutarlik katsayilar1 Diirtiisellik boyutu i¢in .84, Asiri
Hareketlilik boyutu i¢in .78 ve Dikkat eksikligi boyutu igin ise .79 olarak hesaplanmstir. Olgegin
tamamu i¢in hesaplanan Cronbach alfa i¢ tutarlik katsayisi ise .89 olarak belirlenmistir.

Yartya Bolme (Split-Half Method) formu iki es par¢aya bolerek, iki yarinin deneklere ayni anda
uygulanmasi sonrasi, deneklerin yarilardan aldiklar1 puanlar arasindaki korelasyon ile glivenirlik
tahmini yapilmasina olanak saglayan bir yontemdir (Turgut, 1993). Olgegin Toplam puani igin
.69, Diirtiisellik i¢in .70, Asir1 hareketlilik i¢in .52 ve Dikkat eksikligi boyutu i¢in .63 oldugu
goriilmektedir.
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Tablo 3. Olgegin toplam puanina ve alt boyutlarina ait betimsel istatistikler:

Madde En En
Faktorler Sayist Diisitk Yiiksek X SS Carpikhik  Bastklik
Puan P
uan

Dirtusellik 11 11 44 18.60 5.37 1.056 1.216
Asir1 Hareketlilik 6 6 24 11.07 3.64 918 .382
Dikkat Eksikligi 7 7 28 10.65 3.48 1.452 1.922
Toplam Puan 24 24 96 40.19 10.27 .939 711

Tablo 3. incelendiginde 10-14 yas dikkat eksikligi ve hiperaktivite bozuklugu 6z bildirim dl¢egi
toplam puani ve boyutlarina iliskin betimsel istatistikler goriilmektedir. Buna gore 1. faktoriin
(Diirttiselik) ortalamast 18.60 (SS=5.37), 2. faktoriin (Asirt Hareketlilik) ortalamast 11.07
(SS=3.64) ve 3. faktoriin (Dikkat Eksikligi) ortalamas1 10.65 (SS=3.48) oldugu goriilmektedir.
Olgekten alinan toplam puanin ortalamast ise 40.29°dir (SS=10.27).

Olgekten alman toplam puan ve boyutlarin normal dagilim gosterip gostermedikleri ile ilgili olarak
carpiklik (skewness) ve basiklik (kurtosis) degerleri incelenmistir. Sonuglar incelendiginde
Diirtiisellik (1.056, 1.216), Asir1 Hareketlilik (.918, .382) ve Dikkat

Eksikligi (.1452, 1.922) boyutlar ile dl¢egin toplam puaninin (.939, .711) basiklik ve carpiklik
degerlerinin +2 ile -2 arasinda oldugu goriilmektedir. Pallant (2001) bu katsayilarin +2, -2
araliginda olmasi durumunda puanlarin normal dagilim gosterdigini belirtmistir. Bu bilgi 15181nda
verilerin normal dagilim dlgiitiinii de karsiladig1 sdylenebilir.

Tablo 4. Olgegin toplam puanin ve boyutlar1 arasindaki iliskiyi gosteren korelasyon analizi
sonuglart:

1 2 3 4
1. Diirtiisellik - 530" 531" 887"
2. Asirt Hareketlilik - - 451" 783"
3. Dikkat Eksikligi - - - T74™

4. Toplam Puan - - - -

“ Korelasyon .01 Diizeyinde anlaml

O
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Olgegin faktoriyel yapisi belirlendikten sonra elde edilen son halinin toplam ve boyutlar:
arasindaki iliski Pearson Carpimlar Moment Korelasyon Analizi ile incelenmistir. Analiz
sonucunda Diirsiitellik Boyutunun Asir1 Hareketlilik (r=.530, p<.01) ve Dikkat Eksikligi (r=.530,
p<.01) Boyutlari ile aralarinda pozitif yonde ve anlamli bir iligki oldugu goriilmektedir. Buna ek
olarak Asir1 Hareketlilik Boyutu ile Dikkat Eksikligi Boyutu arasinda pozitif yonde ve anlamli bir
iliski oldugu (r=.451, pz.01) goriliirken; 6l¢egin toplam puaninin tim boyutlar ile pozitif yonde
ve anlaml bir iligkisi oldugu goriilmektedir.

Tablo 5. Dikkat eksikligi ve hiperaktivite bozuklugu 6z bildirim 6l¢eginden alinan puanlarin
cinsiyet degiskeni agisindan karsilastirildigi bagimsiz t testi sonuglart:

Cinsiyet N X SS t Sd P

Diirtiisellik Kiz 97 1751 5.07 -2.55 248 176
Erkek 153 19.26 5.40

Asirt Hareketlilik Kz 97 9.97 2.95 -3.62 248 .002*
Erkek 153 11.65 3.89

Dikkat eksikligi Kiz 97 10.55 3.62 -.285 248 .284
Erkek 153 10.68 3.41

Toplam Puan Kiz 97 30.05 10.19 -2.69 248 .844
Erkek 153 41.60 10.14

“p<.05

Tablo 5 de Dikkat eksikligi ve hiperaktivite bozuklugu 6z bildirim 6lgeginden alinan puanlarin
katilimcilarin cinsiyeti agisindan farklilagip farklilagsmadiginin belirlenmesi amaciyla yapilan
bagimsiz gruplar t testi analiz sonuglar1 goriilmektedir. Analiz sonucunda katilimcilarin Asgirt
Hareketlilik boyutundan aldiklar1 puanlarin cinsiyet agisindan farklilastigr goriilmektedir. (t=1.15,
p<.05). Bu sonuca gore erkek ogrenciler (X=11.65, SS=3.89) kiz Ogrencilere gore (X=9.97,
SS=2.95) Asir1 Hareketlilik boyutundan istatistiksel olarak anlamli bir sekilde daha yiiksek puanlar
almiglardir. Tablodaki diger sonuglar Diirtiisellik (t=-2.55, p>.05), Dikkat Eksikligi (t=-.285,
p>.05) ve 6lcegin toplam puanindan alinan puanlar (t=-2.69, p>.05) katilimcilarin cinsiyetine gore
istatistiksel olarak anlamli bir farklilik géstermedigi gézlenmistir.
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Tablo 6. Dikkat eksikligi ve hiperaktivite bozuklugu 6z bildirim 6l¢eginden alinan puanlarin
siif agisindan karsilastirildigi tek yonli varyans analizi sonuglari:

Sinif N Ort SS Sd F P
5.8mif 71 20 5.90
6. Smf 48 1716  4.76
Diirtiisellik 7. Siif 67 1847 532 3 2.98 06
8. Smif 64 18.20 4.83
5.Smf 71 11.66  4.02
Asirt 6. Stf 48 10.60 3.32
Hareketlilik - o 67 1056 381 3 1.28 279
8. Smif 64 11.03 3.19
5.Smf 71 11.07  3.68
Dikkat 6. Siuf 48 9.91 2.84
Bksikligh 5 g e 67 1065  3.23 3 1.05 a7
8. Smif 64 10.67 3.92
5.Smf 71 4273 1156
Toplam 6. Smf 48 3768 9.19
Puan 5 Simf 67 39.79  9.89 3 2.50 611
8. Smif 64 39.90 9.59

Tablo 6°da Olgekten alman puanlarin siif degiskenine gére degisiklik gosterip gdstermediginin
belirlenmesi amaciyla yapilan tek yonlii varyans analizi sonuglari goriilmektedir. Analiz
sonucunda alinan puanlarin sinif degiskeni agisindan anlamli bir fark goéstermedigi goriilmektedir.

Asama 2

Olgegin 2. asamasinda faktdriyel yapmin belirlenmesi amaciyla 250 kisilik drneklem grubuna
uygulama yapilmistir. Bu asamanin sonunda o6lgegin boyutlar1 ve bu boyutlardaki maddeler
istatistiksel olarak incelenmis ve 6l¢egin son hali verilmistir. Sonraki asamada olusturulan 6lgegin
psikometrik dzelliklerinin belirlenmesi amaglanmistir. Ilk olarak 50 kisilik bir gruba 3 hafta ara
ile test tekrar test islemi yapilmistir. Son olarak 250 kisilik farkli bir 6rneklem grubuna olusturulan
olgegi ile Diva ve Barrat Diirtiisellik dl¢egi uygulanmigtir.
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Katilimcilarin betimsel istatistikleri

Tablo 7. Katilimcilarin yas, cinsiyet, sinif ve okul basarilarina dair frekans ve yiizdeler:

N %
10 47 18,8
11 62 24,8
12 51 20,4
ves 13 53 21,2
14 37 14,8
Toplsm 250 100
Kiz 6grenci 95 38,0
Cinsiyet Erkek 6grenci 155 62,0
Toplam 250 100
5. Smif 75 30,0
6. Smif 59 23,6
Sinif 7. Simf 60 24,0
8. Smif 56 22,4
Toplam 250 100
Iyi 157 62,8
Orta 84 33,6
Okul Basarisi Kot 9 36
Toplam 250 100

Tablo 7. incelendiginde katilimcilarin yas gruplart incelendiginde, 47’sinin (%18,8) 10 yas,
62’sinin (%24.8) 11 yas, 51’inin (%20.4) 12 yas, 53 {iniin (%21.2) 13 yas, 37 sinin (%14,8) 14
yas oldugu goriilmektedir. Katilimeilarin 95’inin (%38) kiz 6grenci ve 155’linlin (%62) erkek
ogrenci oldugu goriilmektedir. Katilimeilarin siif diizeyi incelendiginde, 75 6grencinin (%30) 5.
Smuf, 59 6grencinin (%23.6) 6. Sinif, 60 6grencinin (%24) 7. Smf ve 56 (%22.4) 6grencinin ise 8
simifa devam ettigi goriilmektedir. Katilimcilarin okul basarisi incelendiginde, 157 6grencinin
(%62.8) 1yi diizeyde oldugu, 84 6grencinin (%33.6) orta ve 9 6grencinin (%3.6) ise kotii dlizeyde
oldugu goriilmektedir.
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Olgegin gecerlik ve giivenirlik analizleri
Giivenirlik analizleri

Olgegin yapr gecerliginin belirlenmesi amaciyla yapilan dogrulayici faktdr analizi R3.3.1
programinda yer alan “lavaan” versiyon 0.5-22 (Rosseel, 2012) kiitiiphanesinde yer alan cfa
fonksiyonu ile gergeklestirilmistir. Modelin veriye uygunlugu, Chi-square (Hu ve Bentler, 1999),
Karsilastirmali Uyum Indeksi (Comparative Fit Index) (CFI) (Byrne, 1998; Kline 2011), Trucker-
Lewis Indeksi (Trucker- Lewis Index) (TLI), kdk ortalama kare yaklasim hatas1 (Root Mean
Square Error of Approximation) (RMSEA) (Byrne, 1998) Standart Kok Ortalama Kare Kalan
(Standardized Root Mean Square Residual) (SRMR) (Kline, 2011) uyumluluk istatistikleri
degerlendirilerek belirlenmistir. Lance (2006) indeks degerleri i¢gin RMSEA ve SRMR i¢in
.10°dan kii¢iik olmasi, CFI ve TLI’'nin .80’den biiyiik olmasi ve son olarak Ki kare degerinin
serbestlik derecesine oraninin (¥2/sd) 5’den biiylik olmamasinin iyi uyum degerlerine igaret
ettigini ifade etmektedir.

Olgegin 3 faktdrlii yapisim dogrulamak amaciyla yapilan dogrulayici faktdr analizi sonucu
incelendiginde elde edilen indekslerin kabul edilebilir diizeyde oldugu goriilmektedir (x2(186, N =

250) = 463.799, p < .001; CFI = .87, TLI = .85, SRMR =.072 ve RMSEA = .078) Elde edilen bu
sonugclar, verilerin 3 faktorlii ¢oziimle tanimlanabilecegini gostermektedir (Sekil 1.).
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Sekil 1. Olgegin dogrulayici faktdr analizi sonuglart
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Tablo 8. Degiskenler arasindaki iligkiyi gosteren pearson korelasyon analizi sonuglart:

1 2 3 4 5 6 7
1. Asirt Hareketlilik - 478" .699™ .368™ 494™ 679 824™
2. Dikkat Eksikligi - - 6117 426 5847 5017 813"
3. Diirtiisellik - - - 436™ 563 653"  .807"
4. Barrat - - - - 3227 382 4777
5. Diva Dikkat - - - - - 703" 628
6. Diva Diirtii - - - - - - 703"

7. Toplam Puan - - - - - - -

“ Korelasyon .01 Diizeyinde anlamli

Tablo 8’de dlgegin Olgiit bagintili gegerliginin belirlenmesi amaciyla Diva dlgegi ve Barrat
Diirtiisellik Olgegi ile olan iliskisi incelenmistir. Analiz sonuglar1 incelendiginde Asir1 hareketlilik
alt boyutunun Barrat Diirtiisellik Olgeginden alman puanlar (r=.368, p<.001), Diva Dikkat alt
Olcegi ile (r=.494, p<.001) ve Diva Diirtii alt olcegi ile (r=.679, p<.001) pozitif yonde ve
istatistiksel agindan anlamli bir iligki i¢inde oldugu goriilmektedir. Dikkat eksikligi alt boyutu
incelendiginde Barrat Diirtiisellik Olgeginden alinan puanlar (r=.426, p<.001), Diva Dikkat alt
Olcegi (r=.584, p<.001) ve Diva Diirtii alt 6l¢cegi ile (r=.501, p<.001) pozitif yonde ve istatistiksel
agindan anlamli bir iligki iginde oldugu goriilmektedir. Olgegin son alt boyutu olan Diirtiisellik
boyutu incelendiginde Barrat Diirtiisellik Olgeginden aliman puanlar (r=.436, p<.001), Diva Dikkat
alt dlgegi (r=.563, p<.001) ve Diva Diirtii alt 6lgegi ile (r=.653, p<.001) diger boyutlara benzer
sekilde pozitif yonden ve istatistiksel agindan anlamli bir iligki i¢inde oldugu goriilmektedir.

Tablo 9. Diva-II diirtiisellik ve dikkat alt boyutlarinin cronbach alfa giivenirlik analiz sonuglart:
Cronbach's Alpha
Diirtii 82
Dikkat 79

Tablo 9°da olcekle beraber uygulanan diger bir 6lgek olan Diva-II Diirtiisellik ve Dikkat
boyutlarinda Cronbach Alfa degerleri hesaplanmig Diva-II’nin 6lgek igerisindeki giivenirligine
bakilmistir. Diva-II Dirtiisellik ve Dikkat alt boyutlarinin 6lgek igerisindeki giivenirlikleri
Cronbach Alfa degerlerinin Diirtiisellik i¢in .82 ve Dikkat i¢in .79 oldugu goriilmektedir.

O
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Gecerlik analizleri

Olgegin gegerlik analizleri Cronbach Alfa i¢ tutarlik katsayisinin hesaplanmasi ve test tekrar test
yontemi ile hesaplanmistir. 50 kisi ile 3 hafta yapilan test tekrar test analizlerin gore Diirtiisellik
alt boyutunun test tekrar test puani .67, Asirt Hareketlilik i¢in .77, Dikkat Eksikligi alt boyutu
icin ise .65 olarak hesaplanmustir.

Olgegin Cronbach Alfa i¢ tutarlik katsayilar1 incelendiginde Asir1 Hareketlilik i¢in .83, Dikkat
Eksikligi igin .85 ve Diirtiisellik i¢in ise .84 oldugu goriilmektedir. Olgegin toplam puanin I¢
tutarlik katsayisi ise .92 olarak hesaplanmistir.

Ol¢egin madde analizleri

Tablo 10. Olgegin maddelerinin ortalamasi, madde toplam korelasyonu ve maddenin silindiginde
olusacak cronbach alfa katsayilarin1 gdsteren tablo:

M Diizeltilmis Madde Toplam Madde silindiginde Ma.dden.m
adde Aritmetik
Korelasyonu Cronbach Alfa

Ortalamasi
Madde 1 595 .801 1,50
Madde 2 .688 179 1,81
Madde 3 452 .826 1,83
Madde 4 .605 197 1,69
Madde 5 592 .800 1,93
Madde 6 .655 .786 1,92
Madde 7 595 .825 1,64
Madde 8 .626 .818 1,71
Madde 9 546 .833 1,53
Madde 10 549 .832 1,85
Madde 11 124 .806 1,53
Madde 12 .646 821 1,51
Madde 13 542 831 1,69
Madde 14 449 .837 1,53
Madde 15 .55 .829 1,48
Madde 16 .610 824 1,50
Madde 17 483 .835 2,16
Madde 18 531 831 1,78
Madde 19 .601 .826 1,37
Madde 20 547 .830 1,46
Madde 21 .548 .830 1,83
Madde 22 521 .832 1,59
Madde 23 544 .830 1,60
Madde 24 418 841 1,43

O
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Tablo 10. incelendiginde &lgekteki maddelerin analizleri gériilmektedir. Olgekteki 24 maddenin
ortalamasmin 1.37 ile 2.16 arasinda oldugu goriilmektedir. Maddelerin silindiginde olusacak
Cronbach alfa katsayilar1 .779 ile .841 arasinda ve maddelerin madde toplam korelasyonu ise 418
ile .688 arasinda oldugu goriilmektedir.

Ol¢egin alt boyutlarimin normallik dagilimlar, ortalama puanlari ve standart sapmalar

Tablo 11. Olgegin alt boyutlarinin normallik dagilimlari, ortalama puanlari ve standart
sapmalari:

En Diisiik En Yiiksek
h Dusu SS Carpiklik  Basiklik

Puan Puan
1. Diirtiisellik 11 44 15.17 4.10 1.47 2.61
2. Asirt Hareketlilik 6 24 10.71 3.88 1.089 973
3. Dikkat Eksikligi 7 28 11.52 4.15 1.38 2.53
4. Toplam Puan 24 96 40.05 11.42 1.28 2.67

Asama 3

Tablo 12. Katilimeilarin sosyo-demografik bilgileri:

N %
10 9 19.1
11 10 21.3
12 9 19.1
Katilimcilarin Yasi 13 12 25.5
14 7 14.9
Toplam 47 100
Katilimcilarin Erkek 22 46.8
Cinsiyeti Kiz 25 53.2
Toplam 47 100
DEHB tanist 17 36.2

Katilimcilarin Tanis1  Farkli Tam 16 34
Tan1 Almamig 14 29.8
Toplam 47 100

O
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Tablo 12’de katilimcilarin sosyo-demografik 6zellikleri ile ilgili bilgiler goriilmektedir. Tablo
incelendiginde 9 katilimcinin (%19.1) 10 yasinda oldugu, 10 katilimecinin (%21.3) 11 yasinda, 9
katilimcinin (%19.1) 12 yasinda, 12 katilimcinin (%25.5) 13 yasinda oldugu ve 7 katilimecinin
(%14.9) ise 14 yasinda oldugu goriilmektedir. Katilimeilarin cinsiyeti ile ilgili tablo incelendiginde
22 katilimcinin (%46.8) erkek ve 25 katilimcinin (%53.2) kadin oldugu goriilmektedir. Son olarak
katilimcilarin aldiklar1 tani ile ilgili tablo incelendiginde 17 katilimecinin (%36.2) DEHB tanist
aldigi, 16 katilimcinin DEHB tanisindan farkli tanilar aldiklar1 ve 14 katilimcinin ise herhangi bir
tan1 almaya grup oldugu goriilmektedir.

Tablo 13. Dikkat eksikligi ve hiperaktivite bozuklugu tanisi almis grup ile farkli tan1 almig
gruptaki katilimcilarin 6lgeklerden aldiklar1 puanlarin karsilastirilmasi:

N X SS t p
Asirt DEHB tanisi 17 8.70 4.08
Hareketlilik Farkli Tan1 16 6.06 412 1.848 .032"
Dikkat DEHB tanis1 17 8.23 4.13 2.348 .074
Eksikligi Farkli Tan1 16 8.18 4.32
Diirtiisellik DEHB tanis1 17 10.35 5.63 535  .386
Farkli Tam 16 8.5 6.46
Toplam Puan ~ DEHB tanisi 17 27.29 9.48 1.179 .047"
Farkli Tan1 16 22.5 12.53

“p<.05

Tablo 13’de DEHB tanis1 almis grup ile farkli tanilar almis gruptaki katilimcilarin 6lgekten
aldiklar1 puanlarin karsilagtirildigi bagimsiz gruplar t testi analizleri goriilmektedir. Analiz
sonuglar1 incelendiginde Olgegin asir1 hareketlilik alt boyutundan alinan puanlarm iki grup
acisindan istatistiksel acidan anlamhi bir sekilde farklilastigr goriilmektedir (t=1.848, p<.05). Bu
sonuca gore DEHB tanist almis katilmeilar (X=8.70, SS=4.08) ol¢egin asir1 hareketlilik
boyutundan Farkli tan1 almis gruptaki katilimcilara (X=6.06, SS=4.12) gore daha yiiksek puan
almiglardir. Tablodaki bir diger anlamli sonug ise Olgegin toplam puani ile iliskilidir. Benzer
sekilde DEHB tanis1 almis grup (X=27.29, p<.05) farkl tan1 almis (X=22.5, p<.05) gruba gore
istatistiksel acidan anlamli bir sekilde daha yiiksek puan almistir. Olgegin Dikkat eksikligi ve
Diirtiisellik alt boyutlarindan alinan puanlar ise gruplar agisindan anlamli bir farklilik
gostermemektedir.
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Tablo 14. Dikkat eksikligi ve hiperaktivite bozuklugu tanisi almis grup ile saglikli gruptaki
katilimcilarin 6lgeklerden aldiklart puanlarin karsilagtirilmasi:

N X SS t p

Asirt DEHB tanist 17 8.70 4.08 2316 .028"
Hareketlilik Saglikli Grup 14 521 4.28
Dikkat DEHB tanist 17 8.23 4.13 1.860 .001
Eksikligi Saglikli Grup 14 5.57 3.75

DEHB tanist 17 10.35 5.63
Diirtiisellik Sagliklt Grup 14 7.71 5.02 1361 .851
Toplam Puan ~ DEHB tanisi 17 27.29 9.48 2635 .013"

Saglikli Grup 14 18.5 8.94

“p<.05

Tablo 14’de DEHB tanis1 almis grup ile herhangi bir tan1 almamis saglikli gruptaki katilimcilarin
Olgekten aldiklar1 puanlarin karsilagtirildigi bagimsiz gruplar t testi analizleri goriilmektedir.
Analiz sonuglari incelendiginde Olgegin asir1 hareketlilik alt boyutundan alinan puanlarin iki grup
acisindan istatistiksel agidan anlamli bir sekilde farklilastigi goriilmektedir (t=2.316, p<.05). Bu
sonuca gore DEHB tanis1 almis katilimcilar (X=8.70, SS=4.08) oOlcegin asir1 hareketlilik
boyutundan tani almamis gruptaki katilimcilara (X=5.21, SS=4.28) gore daha yiliksek puan
almiglardir. Tablodaki bir diger sonug ise Dikkat eksikligi alt boyutundan alinan puanlarin iki grup
acisindan anlamli bir farklilik gosterdigi analiz sonucudur (t=1.860, p<.05) Bu sonuca gére DEHB
tanist almis katilimcilar (X=8.23, p<.05) herhangi bir tan1 almamis katilimcilara (X=5.57, p<.05)
gore daha yiliksek puanlar almislardir. Son olarak 6lgegin toplam puani ile ilgili analiz sonuglari
incelendiginde bu sonuglara gore anlamli bir farklilik oldugu goriilmektedir (t=2.635, p<.05). Bu
sonuca gore DEHB tanis1 almis grup (X=27.29, p<.05) herhangi bir tan1 almamis (X=22.5, p<.05)
gruba gore istatistiksel agidan anlamli bir sekilde daha yiiksek puan almistir.

TARTISMA ve YORUM

Bu béliimde 10-14 yas aras1 ¢ocuklarda DEHB Kendini Degerlendirme Olgeginin gelistirilmesi
asamasinda yapilan calismalara deginilmis, elde edilen bulgulara iligkin tartisma ve yorumlara yer
verilmistir.

Aragtirmada 10-14 yas Ogrencilerinde karsilasilan Dikkat Eksikligi ve Hiperaktivite
Bozukluklarina karsin ¢cocuklarin farkindalik diizeylerini anlamaya ve 6n tarama araci olarak kolay
uygulanabilirlik anlaminda katki saglayabilecegi diisiiniilen Olgek gelistirme calismasi
yiiriitiilmiistiir. Olgegin gelistirme siirecine iliskin karsilastirmalar halihazirda var olan benzer
kriterleri karsilayan diger psikolojik 6l¢me araglariyla gerceklestirilmistir.

O

This work is licensed under a Creative Commons Attribution 4.0 International License @ 5 _nc

20



Cocuklar igin (10-14 Yas Grubu) Dikkat Eksikligi ve Hiperaktivite... KANAT ALAV & GURKAN

Olgek i¢in maddelerin olusturulmas siirecinde DSM-V tani kriterlerinden yararlanilirken, diger
Olcekler ve uzman goriisii alinarak da desteklenmis sorularin titizlikle hazirlanmasina 6nem
verilmistir. Ayrica, 6l¢cegin sosyo-demografik bilgiler kisminda cinsiyet, yas, sinif, okul ve ‘’Sana
gore okul basarin nasil?’’ sorular1 yoneltilmistir.

Olgekte yer alan maddelerin kapsam gecerliligini saptamak icin, Asir1 Hareketlilik, Dikkat
Eksikligi ve Diirtlisellik olarak 3 boyutu kapsayan madde havuzu olusturulmustur. Alaninda
Uzman Profesor, Dogent, Dr. Ogretim Uyesi unvanina sahip 6gretim iiyeleri, Ogretim Elemanlari
olmak tizere 13 uzman tarafindan incelenerek, onlarin goriisleri dogrultusunda 40 maddelik ilk
asma olusturulmustur. Bu asamada olusturulan 40 madde lizerinden 6nce 20 kisi daha sonrasinda
ise 250 dgrenciden olusan bir ¢alisma grubu olusturularak uygulama yapilmaistir.

Verilerin analize uygunlugunun belirlenmesi amaciyla Kaiser-Meyer-Olkin (KMO) o6rneklem
uygunluk ve Bartlett Kiiresellik Testi testleri yapilmigtir. Verilerin faktor analizi i¢in uygun olmasi
icin Kaiser-Meyer-Olkin (KMO) .60’dan yiiksek ve Barlett Testi’nin hesaplanan ki-kare degerinin
istatistiksel olarak anlamli ¢ikmas1 gerekmektedir (Biiylikoztiirk, 2004). Bu ¢alismada yapilan
analiz sonucunda KMO degeri .87 ve Bartlett Kiiresellik Testi x2 degeri ise 2032,611 (p <.000).

40 maddelik 6lcek iizerinden yapilan 250 6grenci uygulamasi kapsaminda ilk olarak Ac¢imlayict
Faktor Analizi (AFA) yapilarak Diiriisellikten 11 madde, Asir1 Hareketlilikten 6 madde ve Dikkat
Eksikliginden 7 maddenin ayirt edicilik 6zelligini gosterdigi ortaya ¢ikmistir ve 24 maddelik asil
Olcek olusturulmustur.

24 madde ve 3 boyuttan olusan bu dlgege *10-14 yas DEHB Kendini Degerlendirme Olgegi’’ ad1
verilmistir.

Elde edilen 24 maddenin korelasyon degerlerinin .66 ile .39 araliginda oldugu tespit edildikten ve
elde edilen maddenin iyi diizeyde ayirt edicilik gosterdigi anlasildiktan sonra giivenirlik i¢in
Cronbach Alpha i¢ tutarlilik katsayilari hesaplanmis Glgegin tamami i¢in .89 bulunmustur.
Boyutlar aras1 Cronbach alpha degerleri ise; Diirtiisellik boyutu igin .84, Asir1 Hareketlilik boyutu
icin .78 ve Dikkat eksikligi boyutu i¢in ise .79 olarak hesaplanmistir. Cronbach’s Alpha degerinin
egitim bilimlerinde ve sosyal bilimlerde yapilan aragtirmalarda ,80 ve {izeri bulunmasi giivenirlik
ve i¢ tutarlilik i¢in yeterli bir deger araligi olarak kabul edilebilir (Erkus, 2012). Daha sonra
giivenirlik tahmininde bulunabilmek i¢in Split-Half Method uygulanmis toplam puan i¢in .69
bulunmustur. Olgekten alinan toplam puan ve boyutlarin normal dagilim gosterip gdstermedikleri
ile ilgili olarak carpiklik (skewness) ve basiklik (kurtosis) degerleri incelenmis, basiklik ve
carpiklik degerlerinin +2 ile -2 arasinda oldugu goriilmektedir. Pallant’a gore bu katsayilarin +2,
-2 aralifinda olmas1 durumunda puanlar normal dagilim gostermektedir.

Faktoriyel yapisi belirlenen 10-14 yas DEHB Kendini Degerlendirme dlgeginin son hali {izerinde
boyutlar arasindaki iliski incelenmek istenmis ve Pearson Carpimlar Moment Korelasyon Analizi
yapilmis dlgegin toplam puaninin boyutlar arasinda pozitif yonde ve anlamli bir iligkisi oldugu
tespit edilmistir.

Olgegin puan ve boyutlar arasinda cinsiyet iizerinden farklilik olup olmadigin1 belirlemek igin ise
bagimsiz gruplar t testi yapilmis ve erkek 6grencilerin Asir1 Hareketlilik boyutunda kiz 6grencilere
gore daha yiiksek puanlar aldiklar1 ortaya ¢ikmistir. Diger boyutlarda ise cinsiyet agisindan bir
farklilik g6zlenmemistir.
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Ik asamada olcegin boyutlarmin ve maddelerinin istatistiksel olarak inceleyip son halini
kazandirdiktan sonra psikometrik 6zellikler iizerinde durularak 50 kisilik grup tizerinden 3 hafta
ara ile test tekrar test yontemi yapilmis daha sonrasinda ise 250 kisiden olusan 10-14 yas grubu
ogrencilerine olusturulan 6l¢ek ile Diva-II ve Barrat Diirtiisellik dl¢cegi uygulanmaistir.

Olgegin 2. asamasi diye adlandirilan boliimde ise; ilk asamaya dayanan uygulamalarla 6lcek tekrar
kontrol edilmis ug¢ verileri belirlemek i¢in Mahalanobis uzakligi hesaplanmis ug¢ veriye
rastlanmamistir. Daha sonra faktoriyel yapiin belirlenmesi i¢in varimaks dondiirme yontemi ile
boyutlar incelenmis; belirlenen boyutlar iizerinden giivenirlik analizleri i¢in Split Half Method ve
Cronbach Alpha i¢ tutarlilik katsayilari hesaplanmistir. Daha sonra 6l¢egin toplam puani ve
boyutlarr arasindaki iliski korelasyon analizler ile incelenmistir. Olgekten alinan puanlarin sosyo-
demografik verilere gore karsilastirilmasi bagimsiz gruplar t testi ve tek yonlii varyans analizi
yontemleri ile yapilmis, sonraki asamada Ol¢egin dogrulayici faktor analizi R studio ile lavaan
paketi kullanilarak incelenmistir.

Asama 2’de giivenirlik analizine deginildiginde yap1 gecerliliginin belirlenmesi i¢in Dogrulayici
Faktor Analizi (DFA) yapilmis maddenin veriye uygunlugu incelenmistir. Karsilagtirmali Uyum
Indeksi (Comparative Fit Index) (CFI), Trucker- Lewis indeksi (Trucker- Lewis Index) (TLI), kok
ortalama kare yaklasim hatasi (Root Mean Square Error of Approximation) (RMSEA), Standart
Kok Ortalama Kare Kalan (Standardized Root Mean Square Residual) (SRMR)
degerlendirmelerinin iyi uyum degerlendirmelere isaret ettigi anlagilmustir. Olgegin 3 faktorlii
yapisini dogrulamak amaciyla yapilan dogrulayici faktor analizi sonucu incelendiginde elde edilen
indekslerin kabul edilebilir diizeyde oldugu goriilmektedir.

Olgegin olgiit bagintili gecerliliginin belirlenmesi igin degiskenler arasindaki iliski DIVA-II ve
Barrat Diirtiisellik 6l¢egi dahilinde incelenmis ve 3 alt boyut karsilastirildiginda boyutlar arasinda
pozitif yonde istatistiksel acidan anlamli bir iliski oldugu goriilmiistiir.

Olgegin gegerlilik analizi igi ise Cronbach Alpha ig tutarlilik katsay1 hesaplamasi ve test tekrar test
yontemi ile hesaplamasi yapilmis, toplam puan i¢ tutarlilik katsayis1 .92 ¢ikmustir.

Olgegin madde analizleri iizerinde duruldugunda ise madde diizeltilip ya da silindiginde
olusabilecek Cronbach Alpha degeri hesaplanmistir. Bunlara ek olarak 6l¢egin alt boyutlarinin
normallik dagilimlari, ortalama puanlar1 ve standart sapmalar1 da hesaplanmistir.

Son asmada ise yapilan klinik incelemede; Conner’s Ebeveyn Degerlendirme Olgegi, Burdon
Dikkat testi ve 10-14 yas DEHB kendini degerlendirme Olgegi uygulamasinda kontrol grubu, tan
almig grup ve farkli tan1 grubuna mensup 10-14 yas arasi ¢ocuklar iizerinde yapilan analiz
sonuglarinda; DEHB tanist almig grup ile farkli tanilar almis gruptaki katilimcilarin 6lgekten
aldiklar1 puanlarin karsilagtirilip, bagimsiz gruplar t testi yapildiginda, dlgegin asir1 hareketlilik alt
boyutundan alinan puanlarin iki grup agisindan istatistiksel olarak anlamli bir sekilde farklilastigi
goriilmektedir. DEHB tanis1 almis katilimcilar 6lgegin asir1 hareketlilik boyutundan farkli tani
almis gruptaki katilimcilara gére daha yiiksek puan almislardir. Ayrica DEHB tanis1 almis grup,
farkli tan1 almis gruba gore istatistiksel agidan anlamli bir sekilde daha yiiksek puan almistir.
Olgegin Dikkat eksikligi ve Diirtiisellik alt boyutlarindan alman puanlar ise gruplar agisindan
anlamli bir farklilik gdstermemektedir.
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DEHB tanis1 almis grup ile herhangi bir tan1 almamis saglikli gruptaki katilimcilarin 6lgekten
aldiklar1 puanlarin karsilagtirildigir bagimsiz gruplar t testi analizleri sonuglari incelendiginde;
Olcegin asir1 hareketlilik alt boyutundan alinan puanlarin iki grup acisindan istatistiksel agidan
anlamli bir sekilde farklilastigi goriilmektedir. Bu sonuca gére DEHB tanist almig katilimcilar
Olgegin asir1 hareketlilik boyutundan tan1 almamis gruptaki katilimcilara gore daha yiiksek puan
almislardir. Dikkat eksikligi alt boyutundan alinan puanlarin ise iki grup agisindan anlamli bir
farklilik gosterdigi sonucuna varilmistir. Bu sonuca gore DEHB tanis1 almig katilimeilar, herhangi
bir tan1 almamis katilimcilara gére daha yiiksek puanlar almiglardir. Son olarak 6l¢egin toplam
puani ile ilgili analiz sonuglar1 incelendiginde bu sonuglara gore anlamli bir farklilik oldugu
goriilmektedir. Bu sonuca gére DEHB tanis1 almis grup herhangi bir tan1 almamig gruba gore
istatistiksel agidan anlamli bir sekilde daha yiiksek puan almistir.

SONUC

Bu boliimde 10-14 yas grubu ¢ocuklarda Dikkat Eksikligi ve Hiperaktivite Bozukluguna karsi
¢ocuklarin kendi 6z degerlendirmelerini 6lgmek amaciyla gelistirilen 6lgegin bulgularinda ortaya
c¢ikan sonuglar {izerine durulmus ve bulgular dogrultusunda yer verilmistir.

Olgek Mersin ili igerisinde birka¢ asamaya bagli uygulamalarla okul sinirlari icerisinde toplamda
500, okul dis1 klinik ortamda ise 40 ¢cocuga uygulanmis elde edilen veriler dogrultusunda gegerlilik
ve giivenirligi stnanmastir.

Olgek bir 6zel okul icerisinde bulunan 10-14 yas grubu 56,7 ve 8. Smf Ogrencilerini
kapsamaktadir. Ayrica gelistirilen 6lgme aracinin yas, cinsiyet, sinif ve okul basaris1 degiskenleri
iizerinden de degerlendirmeleri s6z konusu olmustur.

Bu calismaya bagli olarak 10-14 yas ¢ocuklarimin DEHB konusunda 6z bildirim farkindalik
diizeylerini belirlemeye yonelik olarak toplamda 3 boyut 24 maddeden olusan, 4’1 likert tipi bir
Olgek gelistirilmistir. Yapilan agimlayict ve dogrulayict faktdr analizi sonucu gecerliligi ve
giivenirligi saglanmig, 10-14 yas grubu cocuklarin DEHB ‘e yonelik 6z bildirimde
bulunabilecekleri, okul ve klinik ortamda kolay uygulanabilecek bir 6l¢ek gelistirilmistir.

Gelistirilen 6l¢ek sonucunda gesitli degiskenlere gore yapilan analizlere ait sonuglar;

— Olgegin boyutlar1 arasindaki iliski incelendiginde Diirtiisellik boyutunun, Asiri
Hareketlilik ve Dikkat Eksikligi boyutlari ile aralarinda pozitif yonde ve anlamli bir iliski
oldugu goriilmektedir. Buna ek olarak AH boyutu ile DE boyutu arasinda pozitif yonde ve
anlaml bir iligki oldugu goriiliirken; 6l¢egin toplam puaninin tiim boyutlar ile pozitif yonde
ve anlamli bir iliskisi oldugu goriilmektedir.

—  Olgekten alinan puanlarin katilimeilarin cinsiyeti agisindan farklilasip farklilasmadigina
bakildiginda, katilimcilarin AH boyutundan aldiklar1 puanlarin cinsiyet acisindan
farklilastigr goriilmektedir. Analize gore erkek ogrenciler kiz &grencilere gére AH
boyutunda istatistiksel olarak anlamli bir sekilde daha ytiksek puanlar almislardir.

— Diirtiisellik, Dikkat Eksikligi ve 6lgegin tamamindan alinan toplam puanina bakildiginda
katilimcilarin cinsiyete gore istatistiksel olarak anlamli bir farklilhik gdstermedigi
gdzlenmistir. Olgekten alinan puanlarin sinif degiskenine gore yapilan analiz sonucunda,
alinan puanlarin sinif degiskeni agisindan anlamli bir fark gostermedigi goriilmektedir.
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— -AH alt boyutunun Barratt Diirtiisellik 6l¢eginden alinan puanlar, Diva-II dikkat alt dl¢egi
ve Diva-II diirtii alt 6lgegi ile pozitif yonde ve istatistiksel agidan anlamli bir iliskisi oldugu
goriilmektedir.

— -DE alt boyutu inclendiginde Barratt Diirtiisellik 6lgeginden alinan puanlar, Diva-Il Dikkat
alt 6lgegi ve Diva-II diirtli alt 6lcegi ile pozitif yonde ve istatistiksel agidan anlamli bir
iliski i¢inde oldugu goriilmektedir.

—  Olgegin diirtiisellik boyutu incelendiginde Barratt Diirtiisellik dlgeginden alian puanlar,
Diva-II Dikkat alt 6l¢egi ve Diva-II Diirtii alt 6lgegi ile diger boyutlara benzer sekilde
pozitif yonde ve istatistiksel agidan anlamli bir iliski i¢cinde oldugu goriilmektedir.
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INTRODUCTION

The educational system is the body responsible for education policy in any country, whether in
terms of its implementation, management and implementation of its procedures, or its development
so that it can satisfy the educational needs required of society and adapt to the developments
imposed by successive social, cultural and scientific changes. Generally, the educational system
was influenced by a range of systems that affect society, such as the cultural, economic, political,
demographic, and religious systems. The educational system consists of inputs, outputs, and
processes. Inputs are inputs in students, teachers, financial and material resources, and other inputs
such as social, economic, educational and legislative philosophy. The outcomes of the educational
system include a variety of elements, including graduate individuals, knowledge, skills, manner of
thinking, attitudes, and behavior. Processes include activities through which inputs were converted
into outputs (Nomon, 2015).

In a critical attempt by Watfa and Ansari (2005) on the scientific legitimacy of educational
objectives in Arab countries, the study came up with the following results: the formulation of
educational objectives in the Arab world suffers from chaos and repetition, as well as the nature
of educational objectives, the nature of literary rhetoric without reaching a scientific achievement
(Watfa & Ansari, 2005).

The French website "Lockley de Muayan Orion" published an interview with anthropologist
Daniel Cantini, a researcher at the German Institute for Oriental Research, on the characteristics
of the Middle East educational system. In this dialogue, translated by "Arab21", the researcher
discussed the educational systems in the Middle East and the government's policy in this sensitive
sector. About differences in education policies in the Middle East, Daniel Cantini stated that the
2011 revolutions had played an important role in highlighting the importance of the education
sector in Middle Eastern societies at all levels. The researcher added that after taking a
comprehensive look at the studies conducted in the Middle East, it became clear to him the absence
of studies that take into account the educational spaces and how to exploit them from young people.
Daniel Cantini added that although they are different, these educational systems meet around a
history, through the important movement in the movement of students among themselves, due to
linguistic and religious affinity. In response to the website's question about the status of the private
sector at present, the researcher pointed out that the imperative of implementing the privatization
system is growing since the 1990s in the region. In particular, to the restructurings proposed by
the International Monetary Fund and the World Bank (Qahri, 2017).

So, When formulating an education policy, important questions seem to be taken into account:
Where do we know? What institutions do we need, what are their specifications, what's their
pattern, what's their location? When do we know? ..... etc., they are school buildings, equipment,
school stages, school year, study programs, schedules, school organization, administration,
classrooms. Etc (Ghanaym, 2018). In this regard, we can ask what the education system is like in
the Middle East?

S 08

This work is licensed under a Creative Commons Attribution 4.0 International License

27



The Form of the Educational Administration for the Elementary Stage ... HARAKI

Material and Method

In a comparative study, the descriptive curriculum was used by describing the forms of primary
school systems in some Middle Eastern countries; the elements of the study arranged vertically.
Interpretations relating to each country were extracted.

Sample

The study countries was chosen according to the intentional sample, with the larger five countries
selected according to the geographical and political divisions of the Middle East: Iran, Turkey,
Egypt, Saudi Arabia, and Syria.

Data Collection Tools

To achieve the validity and reliability of the study, a large number of different data sources was
surveyed. Accordingly, the data used in the study are the websites of ministries of Education,
articles, study, official newspapers, websites, official books, and reports.

Material and Discussion
Educational administration in primary education in Syria.

Central Ideological of Education:

This model began in the early 1970s with the power of Hafiz Assad. During this period, private
educational institutions were nationalized, But a few remain a non-patriotic. In parallel, the
network of educational institutions in most rural areas of Syria was expanded in line with the
regime's "socialist” political slogans. Also all educational curriculums, including schools that teach
medicine, engineering, and biology, are localized in Arabic (Al-Maalouli, 2016).

There are three organizations in Syria related to students:

- First organization, Baas Pioneer, Baas Ruling Party: Students from first grade to sixth grade was
connected to this organization. Here, students memorize the slogans of the ruling party. For all
students, the color of the uniform dress was converted from light brown to blue in 2003. Students
also participate in summer camps called the organization's pioneering camps.

- Second organization is the Revolutionary Youth Organization. Students from grades 7 to 3 the
year of secondary school belong to this organization. Until 2003, all students (boys and girls) were
given military training at the lower and upper secondary school level. The curriculum included
Baath Party theories, followed by military lessons and political training. All students were
supposed to wear military uniforms, including black shoes, black socks and military hats.
Addition, military education teachers had additional duties, including the protection of order and
discipline among students within the school. In 2003, when the ruling party's character settled in
schools completely, the color of school clothes was changed to gray and a jacket with a pair of
trousers. All military lessons have also been canceled (Rustum, Mahmoud, 2015; Al-Maalouli,
2016).

The third organization is the National Union of Syrian Students. This organization was linked to
higher education students at universities. It has branches in all provinces. Also, there are elections
to select university students and members at the organization level (Issa, 2018).
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Picture 1. Organization of Baas, 1 (2010)

The hidden privatization of education:

This phase began in the early 1990s. But Bashar al-Assad's administration took it more seriously.
This privatization covers two areas: First, private schools and universities, the attraction center for
the children of politicians and business people, are allowed to open. The second area is to pave the
way for improving the life levels of those involved in the education process through a network of
private institutions. At the same time, the state has withdrawn its financial and moral support on
educational institutions. In this context, it can be said that all private schools in Syria follow the
national Arabic curriculum in teaching (Al-Seyed, Mahmoud(2017).

Administration and Finance:

According to the latest data (from 2009 onwards), Syria has allocated 5.1 percent of its gross
domestic product (GDP) to education After the outbreak of war in 2011, there was no data on
spending, but it is likely that the government has reduced spending on education. In Syria, two
ministries was allocated for education, including the Ministry of Education and the Ministry of
Higher Education. The Syrian government plays an important role in managing, planning and
overseeing education in the country. The Syrian Ministry of Education oversees primary,
secondary education, including private schools. In other words, education policy and the general
plans of the state are responsible for all pre-Higher education (excluding schools of the Ministry
of Agriculture) (Immerstin, Silje & Al-Shaikhly, Sulaf, 2016).

Like many countries in the world, Syria has implemented a number of its policies of reais.
Therefore, some powers was given to the Education Directorates in the Governorships of Syria,
which can implement compulsory education plans, provide health care through schools, carry out
educational activities, and issue special education licenses. Private schools, early childhood
education centers and evening classes are allowed for primary education, according to
(Immerstin,Silje & Al-Shaikhly, Sulaf (2016), teachers' education is a priority of the Ministry of
Education, which provides teachers with continuous professional development. Local directorates
use classroom observations to monitor teachers' performance and get guidance from education

S 08

This work is licensed under a Creative Commons Attribution 4.0 International License

29



The Form of the Educational Administration for the Elementary Stage ... HARAKI

experts. The Ministry of Culture (in cooperation with other organizations) organizes a series of
important literacy activities. The Ministry of Health provides necessary vaccinations for children
and is also responsible for overseeing centers with disabilities (Nolost Generation & Supporting
Syria, 2016).

It is directly responsible for the curriculum and educational materials. The Ministry of education
oversees education policy based on the ruling party's decisions and regulations. Also, all education
is gratis and is funded by the government. At the same time, the state does not provide financial
support for private schools. The Syrian education system shares many similarities with other
countries around the world. The basic education (1-9 classes) basic education is divided into two
stages, the first stage covers the first four years of education, the second stage covers five years.
in other worlds, we can be told that was divided into primary and intermediate education. In this
context, 97 percent of primary schools belong to the state; 3 percent is special. In terms of age of
entry to school, a child in Syria starts school at the age of 6. In other words, the first stage covers
ages 6-9 years (‘and the second stage ages 10-15 years) (Syrian Ministry of Education, 2014-2015;
Al-Hasan, Mohammed, 2017).

Additionally, in Syria, there exist two distinct ways for religious education religious education
(Islamic education for Muslim students; Christian education for Christian students). In terms of
academic year, the academic year runs from September to June and consists of two semesters. The
first semester runs from September to December; the second semester runs from January to June.
The semester break is approximately 15 days. The total training day ranges from 167 to 170 days
(33-34 working weeks). Typically, there are 25-35 students in each elementary school class.
Finally, in the Syrian schools, boys and girls study together (Immerstin, Silje & Al-Shaikhly,
Sulaf,2016; Syrian Ministry of Education, 2018).

Commentary

As a result, we can note that education in Syria is based on a strong partisan ideology. This is a
situation that reduces democracy and freedom in schools and education directorates. In addition,
there is no diversity in the education sector, i.e. the education policy in Syria is comprehensive.
On the other hand, the education system in Syria is mandatory at the primary level and is focused
on the importance of free education. This has enabled the development of primary education in
Syria.

Educational administration in primary education in Saudi Arabia
Central Ideological of Education:

Saudi Arabia's education sector faces challenges across the country in many respects, including
quality education and teacher training. In 2016, the average career development hours of teachers
was limited to 10 hours a year. As of the 2018-2019 academic year, the uniform application was
made in public schools at all levels of education for boys and girls at the state level to improve the
values of equality and justice in students and a sense of national responsibility. Saudi Arabia
follows in its religious ideological education system, an ideology inherited from the people and
successive governments to ensure one ideological cover in the face of other doctrinal doctrines in
neighboring countries. Following this religious ideology in the conduct of the educational system
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has created gaps and crises within the Saudi educational system. Also, the country's extreme wealth
has created a state of inattention to the educational process. It has made the Saudi citizen a combat,
uneducated, and this socio-economic situation has led to the formation of a weak educational
system (Al-Isa, 2009).

Administration and Finance:

Saudi Arabia’s education budget covers 25 percent of GDP. Teachers at the elementary school
level, addition to the development of basic language, mathematics and physical education skills,
they try to create a sense of Islamic national pride. In this context, the enrollment rate of male
students in primary schools is estimated at 99 percent and the enrollment rate of female students
IS 96.3 percent. This includes 217,555 teachers and more than 2.44 million students. Despite the
government's efforts and support, Saudi Arabia's grades in the Global Education Quality Index are
relatively low (Amber, 2017).

High Committee on Education Policy:

This committee, which sets education policy in Saudi Arabia, is not affiliated with any school or
university. Founded in 1963, it includes the Minister of Defense and Aviation, the Minister of
Interior, the Minister of Media, and Communications, the Minister of Education, the Minister of
Labor and Social Affairs and the President of the Education of Girls. In 2004, the Higher Education
Policy Committee was merged with the Higher Education Council under the name of the Higher
Education Council (Al-Isa, 2009).

Ministry of Education

The Ministry of Education and Education is responsible for the management of its general
education in Saudi Arabia, It works closely with both local and regional governments to achieve
this goal. Members of this ministry are focused on planning and auditing development and public
awareness programs and projects, as well as improving administrative education policies. At the
same time, the freedom to operate is left to local and regional governments. Also, the Ministry of
Education provides support services to colleges and universities across the country and oversees
scholarship programs. Under the supervision of the Ministry of Education there are 29 directorates
of education, at the provincial level and 13 general directorates of education the regional level. In
some provinces, additional training administrations was established to better manage this public
service.

General Directorate of Girls Education

The General Directorate of Girls Education was founded in 1960. This prepares plans and
curriculums for girls' schools. It is the first central administrative body to oversee the education of
girls in public schools and private schools. Initially, the girls' education was rejected by some
parents. However, the state managed to solve this problem by appointing the Chief Mufti as the
President of Girls Education. In less than a decade, the General Directorate of Girls Education was
able to establish a gradual girls' education system from primary education to high school, with
institutes in the process of educating female teachers. In addition, this institution oversees
preschool education and adopts a central approach to the presidency. The president then has a
number of education managers and a number of representatives. Addition, education in villages
and districts is supervised under one (1) administration. It was then merged with the Ministry of
Education (Al-Aqgeel, 2005).
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Saudi Arabia Primary School Types:

Saudi Arabia has about 661,12 boys' schools and 339,6 public schools for girls. Also, In Saudi
Arabia, there were two types of primary schools until 1953; city schools with a school term of six
years and students at least 60. Until 1942, primary schools was divided into two, the preparatory
stage and primary school stage(Al-Isa, 2009).

- During the preparatory stage, students were able to move to primary school after three years of
studying (preparatory schools are small places created for study).

- The primary school was four years old, and the students was received an elementary school
certificate after completing their studies (Hakim, 2012).

Village school system was established in 1944. It refers to schools in the villages with fewer than
60 students. However, if several students at the school exceeds 60, it turns into a normal primary
school. In these schools, if several students is less than 30, a teacher is assigned a teacher education
and an administrator; however, if several students exceeds 30, the several teachers increases to
two.

The duration of study at village school is four years. The duration of the academic year is nine
months and 24 courses was processed per week. Courses are distributed six days a week, including
4 lessons per day. If the student successfully completes the work at this stage, he is eligible to
move to fifth grade. These schools were merged in 1942 under the name of a six-year primary
school, in one phase.

Additionally, primary education is gratis, as in other stages of general education. It also refers to
a period in which genders are forbidden to study together. After successfully completing the
primary school, the students move to an intermediate school. The girls were enrolled in 1961 for
primary education. Girls' educational status and educational plans were similar to those of the
boys. Taking into account the state of the girls, a special curriculum was applied for girls for the
first time in 1967.

The Holy Quran schools, The Holy Quran schools were established in Riyadh in 1960 as primary
school. Then a number of schools were opened in Mecca and Medina, and in 1990, schools became
official. In 1980, the Directorate General of Girls Education opened four schools in Riyadh,
Mecca, November and Medina for the education of girls.

In 1978, the application of "non-classroom school™ was implemented for the first time at al-Fahd
School in Riyadh. Instead of giving everyone the same education, this school focused on individual
differences. Students from the first grade to the third grade of primary school were enrolled, and
the education stage they had to pass by determining their levels was determined(Ministry of
education, 2003; Al-Ageel, 2005)

Special education in Saudi Arabia:

The volume of special education in Saudi Arabia is expected to increase more than twice in the
coming years. The most important factors in this regard are the increases in the number of
educational initiatives in connection with Saudi Arabia's 2030 vision and increased preference for
special education. However, in 2018, the enrollment rate for private schools reached 13 percent
(4,377 schools)(Saudi Arabiya Ministry of Education, 2013).
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The Kingdom of Saudi Arabia has very few international schools, according to its neighbors.
Because the foreign population living in the kingdom has a low income level and has allowed the
citizens of the kingdom to enter international schools for only a few years.
This is because the kingdom faces basic challenges, such as educational market approaches and
the quality of teachers. The number of public schools in Saudi Arabia has increased by 1 percent
in the last five years. In contrast, the number of private schools increased by 13 percent over the
same period. This suggests that citizens prefer more private schools. According to Abdul Rahman
al-Hagbani, chairman of the National Special Education Committee, Saudi Arabia's private
education sector; Lack of financial output, education and administrative staff salaries can not be
paid; real budgets face the difficulty of not being able to do. Addition, "20-35 percent of Saudi
teachers in private schools are female teachers; 82-98 percent of male teachers".

In terms of private school types, there can be talk of the presence of two types of schools in Saudi
Arabia:

Public-Private Schools: These are schools that follow the national curriculum, and the majority of
its students are Saudi citizens.

International Private Schools: These schools follow the international curriculum, and most of its
students are foreign nationals residing in Saudi Arabia(Al-Anzi, 2013; Amber, 2017).

School life; In recent years, Saudi Arabia has begun to develop the infrastructure of the education
system to achieve effective educational stability; In terms of academic year, the academic year
runs from September to June and consists of two semesters. The first semester runs from
September to December. The second term runs from January to June. The semester break is
approximately 15 days. In terms of school dress, Two options are available for dresses that male
students from freshman to fourth grade can wear: The first consists of a long-sleeved shirt, trousers,
tie, and jacket. The second option consists of a short-sleeved shirt, short trousers and a jacket. Both
options are available for girls: the first one, long-sleeved shirt, a school apron and a jacket; The
second consists of a skirt, scarf, and jacket, including a long-sleeved shirt (Ministry of Education,
2020).

Commentary

Regarding the education system in Saudi Arabia, it is possible to say that it is based on a common
religious party ideology. The first job of the ruling regime in Saudi Arabia has been to deepen its
image in the education curriculum. Another aspect is its role in the design of public education
policy based on a totalitarian religious system, religious ideology and, especially at the primary
level. Regarding spending, the amount of spending is not proportional to the current educational
situation. Because the amount of spending is greater than the volume in education services. In
terms of education policies, there is confusion about decision-making over the size of random
changes. These decisions are based on randomness and based on unilateralism in decision-making.

The educational administration form of primary school education in Egypt

Egypt's Level of Education with International Competitiveness Indicators. In the International
Education Competitiveness Report, Egypt carried out 98 percent of primary school enrollment
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indicators. This means that Egypt is ahead of previous years in this indicator. The report is based
on official data and statistics of trusted organizations.

In terms of the quality of primary schools, Egypt scored 2.4 out of 7. As a result, in the 2017/18
report, Egypt among the 140 countries was 133. ranked. In terms of the quality of the education
system, Egypt scored 2.5 out of seven points. And as a result, in the 2017/18 report, among 140
countries, Egypt was the 130. ranked. Once these figures are seen, it may be in the mind of the
reader that the Egyptian education system has reached a very weak situation. By 2030, Egypt
strives to put the education system among the 30 best education systems in the world. However, it
seems unlikely that the situation will be improved (World Bank, 2009).

Poor education in schools has created a parallel informal education system based on private
lessons, which consumes most of the families' annual income. Parents prefer to take private lessons
for their children as Egyptian families spend around £20 billion a year on private lessons,
according to a BBC Arabic report. President Abdel Fattah Al-Sisi focuses on improving education.
During his previous government era, he announced an ambitious plan to improve education by
2030. This includes food service in public schools, reducing illiteracy to the lowest level, reducing
the number of students in classrooms and reducing drop-offs. The Ministry of National Education
is also conducting a re-evaluation of all books and curriculums. For the 2014-2015 academic year,
30 percent of these teaching materials was changed and renewed. Children of well-be-affected
families go to private schools. However, most students in free public schools are forced to take
private classes in the evenings due to inadequate educational conditions(World Bank, 2017).

In recent years, Egypt has been close to achieving universal access to primary school by 99 percent,
according to the 2016 Global Monitoring Report on Education. Despite all the progress made so
far on gender equality in primary and secondary education enroliment levels, children do not learn
or gain basic skills. The education system does not provide the necessary equipment and output
for them to attend and participate in the workforce. One in five students in the third grade cannot
read a single letter or text word. In addition, the same level of failure and class repetition rates are
around 5.8 percent for primary school students. According to the World Bank, the level of
education between rich and poor, also known as the "wealth deficit", is quite high. However, this
situation is still more acceptable for a period of 3 years. According to the results of Mirza's 2011
study, the primary education system is incomplete, this education has the problem of dropping out
of school and the need to improve the curriculum. Also, the study raises the problem of separation
of subjects and practical activities, such as the inability of laboratory and economic institutions to
gain skills for students, In general, basic education needs fundamental reform. In Ahmed's Study
(1990), on 21st Century Skills and to catch up with educational developments in this century,
Ahmed's study emphasizes the need for new standards in Egyptian primary education (Ahmed,
2004).

Central Ideological of Education:

In Egypt, education is a general policy of national policy led by the ruling party, sometimes
interspersed with a secret, and sometimes general, conflicts in education ideologies, including the
ruling party and religious groups on the other. This is reflected in the financial support for the
construction and supervision of private schools. But we can say that the ideology of education is
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a national ideology and the curriculum in general is open to international education (Ezzat, 2020;
Hassan, Ahmed, 2011; Al-Nagar, Mohammad & Krugly-Smolska, E, 2009).

Administration and finance:

The Ministry of Education has recently intensified its efforts to improve the education system and
re-establish public schools throughout the Republic of Egypt. The Ministry's plan in 2018 involved
the construction of 22,500 new classrooms at the cost of four billion 300 million EGP to reduce
student density in classrooms. All of this is included in the philosophy of the new education system
to improve activities and skills at the expense of memorization and indoctrination. The ministry
advances the education system through two parallel ways. The first is the launch of the new
education system. The second is a comprehensive plan aimed at restoring the old system and
improving students' abilities. Eighty billion pounds ($4.6 billion) education budget for the 2017/18
academic year is allocated. The amount per primary school student from tuition spending is 3,641
pounds ($210). The largest part of the budget has been allocated to the salaries of employees at 94
percent in the past six years; only 6 percent is spent on goods and services. Despite the ongoing
political turmoil in the country since 2011, there has been a significant increase in public spending
on education. In the 2015-2016 budget, education spending increased by 75 percent compared to
2011 spending to 99 billion EGP ($12.3 billion). This means that GDP is 3.5 percent lower than
most Arab neighbors. Most of the money goes to teachers who are known for their low salaries.
On average, a teacher's salary ranges from 800 to 1,500 Egyptian EGP. That's approximately $100
to $190. The 2017/18 education budget was $4.6 billion; 94 percent of this was reserved for teacher
salaries. The remaining 5 percent of the slice was used for purchases of goods and services. With
a budget reaching 2 billion pounds, education investment expenditures are encouraged through the
General Directorate of Education Buildings. (Ezzat, Mohammad, 2020; Egyptian Ministry of
Education, 2018-2019; Talat, Ismail, 2017).

Educational bodies:

The Ministry of National Education, the National Curriculum Development Center, the National
Education Research Center and the National Examination and Education Assessment Center are
responsible for decisions on the education system with the help of three centers. Each of these
centers focuses on coordinating education policies with other state-level committees. On the other
hand, the Ministry of Higher Education oversees the higher education system.

The Ministry of Education also receives support from international organizations such as the
World Bank to increase access to school, improve the quality of education, increase teacher
capacity and support the early childhood education system. Another education system parallel to
the general education system is Azhar education system. Al-Azhar education system 6 years at
kindergarten and elementary school level; 3 years at intermediate school level; finally, it consists
of 3 years in secondary education. In this system, there are separate schools for boys and girls. The
Azhar education system is controlled by the Supreme Council of Al-Azhar. Al-Azhar University
and the educational bodies under it are considered to be somewhat independent. But in the end. It
is under the supervision and supervision of the Egyptian prime minister. Al-Azhar schools are
called institutes. It includes primary, intermediate, secondary and secondary education. Religious
and non-religious issues are taught in these schools, focusing on religion. Al-Azhar institutes,
especially in villages, are scattered across the country. In 2018, it is less than 4 percent of the total
records (Ahmed, Haraun, 2017).
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In 2008, the first non-governmental organization was established to address educational issues in
Egypt, including the International Association of School Community, International Teachers and
International Association of Curriculum Teachers. The Association provides consultancy
programs for ministries and accreditation organizations in Arab countries. Addition to social
services, it also provides education to teachers at various levels and provides information on
national and international citizenship issues. Although significant progress was made in increasing
human capital through advanced education, the quality of education has not been distributed fairly.
Therefore due to the lack of quality at the primary and secondary levels, the private course market
has grown significantly. Private lessons are not just an optional job; on the contrary, it has become
a necessity. According to the Egyptian Humanitarian Development Report (2005), 58 percent of
the families surveyed said their children took private lessons. Egypt's education system has merged
its center in primary school and secondary schools (ages 6-14) from 1981 on wards. Egypt's
general education system consists of three levels: basic education between the ages of 4-14; It
consists of two years of kindergarten, six years of primary school and then three years of
intermediate school. Education is mandatory for a 9years between the ages of six and 14. In
addition, education is free at all levels of government-run schools. At the elementary level, students
can be enrolled in private, religious or public schools. Exams are held in the third grade and sixth
grade of primary school, both at the regional level and at the rural area level (Khalil, Nabil &
Abdel, Antar, 2002; Hanoussa& Authors, 2005) .

In terms of the academic year, the academic year runs from September to June and consists of two
semesters: The first semester runs from September to December; The second semester lasts from
February to July. Semester break is a week. School clothes are usually determined by school
administrations or education directorates. So sometimes it's on a school basis, sometimes it's
regional (Talaba, 2012).

On the other hand, the education index, which consists of several elements in the World Bank's
main report, "Road Not Traveled,” shows promising results for relative academic success in Egypt.
Egypt, one of the 14 African countries analyzed, has managed to reach the levels needed to provide
comprehensive education at each level of education and reduce gender inequality. However, it is
still necessary to improve the quality of education. The Ministry of Education is supported by
international organizations such as the World Bank to strengthen the early childhood education
system to increase educational opportunities, improve education quality and increase teacher
capacity(World Bank, 2009).

General Primary School Types in Egypt:

Normal Primary School: It is located all over Egypt and children enroll in these schools at the age
of six. Also, these schools are directly dependent on the Department of Education.

Community Schools: The community school model was developed more than 20 years ago by the
Egyptian government with UNICEF's support to increase children's opportunities at a time when
education is most needed and difficult to reach. UNICEF’s has reorganized some of these schools
to improve learning environments by providing furniture, educational tools, and technological
equipment. UNICEF has also trained school principals to improve administrative efficiency, social
participation, and resource use. Also, he has provided his secretaries with training in computer
skills (Shirin, Ali and others, 2016; Talaba, 2012; Ismail, 2017).
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Special Education in Egypt:

Egypt is the country with the highest number of students in the Middle East, with a total of 20
million students of different ages, and education levels. In Egypt, private education accounts for
about 15 percent of the education system, and private schools account for about 8 percent of
primary school students. Special education accounts for 15 percent of Egypt's education system
and 8 percent of primary school students. There are four types of private schools in Egypt. The
first is normal private schools that adopt the national curriculum. Private schools pay more
attention to students' learning needs. It also allocates more school buildings for services. Second
type private schools are private language schools where teaching also has English, German or
French courses, but also teaches the local curriculum (Also, they are schools that teach French or
German as a second foreign language). These schools are generally better than other schools due
to comfort, modern buildings and different service situations, but much higher in terms of cost.
Third, private schools are international schools. These schools are schools that do not process the
national curriculum and have their curriculum. They take up 3 percent of the space in private
schools. The fourth type of private school is religious schools. (a) Al-Azhar schools run by
Islamists (Al-Azhar University and Fath University Schools) also have Coptic schools, Catholic
schools, and schools of other denominations (Ezzat, Mohammed, 2020; Salama, Mahmoud, 2019;
Harun, Ahmed, 2017).

Commentary

Egypt's education system was based on a comprehensive national policy, not partisan ideology. It
was noticed that there is a huge lack of service in terms of spending and development in the public
education sector, which leads to deterioration. On the other hand, education policy in Egypt is in
addition to cooperating with international organizations to improve the education sector in Egypt;
in terms of school diversity and support, it adopts the horizontal expansion of education sectors.

Educational administration in primary education in Iran
Central Ideological of Education:

Iran is a theocratic state based on Islamic ideology. The central government strongly controls
education. The central government is responsible for the financing and management of primary
and secondary education through the Ministry of Education, which oversees national exams,
follows standards, regulates teachers' education, develops curriculum and educational materials,
builds and maintains schools. Education policies are overseen by several bodies, including the
Council of Ministers and the High Council of the Cultural Revolution. Education was based on the
ideology of the Islamic project presented by the revolution in Iran at the beginning of Khomeini
1989 administration. This project is based on several basic principles:

e The first is to emphasize the reality of the idea of "renewal” in Islam. Instead of the
"negative waiting" theory that Shiisms have lived for nearly hundreds of years and
accompanied by the deterioration of the Shiism mentality at the entire social and scientific
level; The theory of "custody of Fakih™ has been published.

e The second mainstay of the Islamic project of the revolution is to "restore trust to the
Muslim person™ and to restore its place in the universe.
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e The third pillar of the revolution project is "Linking Islam to the Revolution itself,” a
revolution on the wrong reality. Reviving Islam and the Islamic idea in Muslims is to
transform Islam from a general culture to an ideology and methodology. So far, there have
been many changes to Iran's education system since the revolution (Hassan, 2009).
Accordingly, it is possible to address the changes in the education system in three stages:

e The first phase was aimed at stabilizing the revolutionary regime and imposing it on people
through ideological objectives. This stage is one of the most difficult stages of the
education system; because those who are hostile to the revolution still live between the
walls of the regime.

e The second stage is interested in teaching the revolutionary, Shiism, ideological system. It
aims to provide reliable scientific staff. Also, a "Teacher Training University" was
established to establish the foundations of this Islamic Shiism project.

e The third stage is the stage of ambition (the far-reaching thing that we are trying to achieve
after the necessary human resources are provided), and to achieve this, the planning and
evaluation phase begins with the educational system. In 2005, the National Plan for the
Advancement of Education (2005-2025), covering 20 years in Iran, was launched. All
financial possibilities, methodological and philosophical aspects and objectives are
devoted to this project(Tamer, 2010; Hassan, 2009).

On the other hand, Iran's contemporary education system is associated with a new philosophy that
governs society, rebuilding, and formulating its goals in line with new conditions and variables.
Research and study trends reveal that religion is placed at the center of the educational system,
which determines the role of teacher, student and curriculum. Also, new educational theories
aimed at shaping Iran's educational thinking have emerged as Islamic, according to contemporary
data (Pardo, 2016).

Regarding the language of education: The Constitution "Persian should be the official and common
writing language of the Iranian people. Documents, correspondence, official texts and textbooks
must be written in this language. However, other local and national languages can be used to teach
literature in journalism, public media and in schools.” in the Constitution is the importance of
Arabic after Persian. Article No (16) of the Iranian Constitution allows the use of Arabic language
in the teaching of Islamic, and Qur'an sciences (Hassan, 2009).

Administration and finance:

The Supreme Council of Education, which is the highest authority in education affairs and was
established based on paragraph 3 of Article 99 of the Education Reform and Scientific Research
Act of 2000, published by the Supreme Leader of Iran, consists of the following people.

A- President (Chairman of the Higher Education Board).
B- Minister of Health.

C- Minister of Education.

D- Four Ministers from the Cabinet

E- Head of the General Planning Department.

F- Central Bank Governor.
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G- Presidents of cultural, academic and language universities.

H- 2 University Rector.

I- Chairman of the Education and Scientific Research Committee of the Islamic Advisory Council.
J- 3 scientists and thinkers from universities and scientific research centers.

K-1 Private University Rector.

L- Representative of the Supreme Leader(Pardo, 2016; Hassan, 2009; Nuffic, 2015; Tamer, 2010).

The government's efforts to address the situation in the country are not only a cause for concern
but also a global concern. At the same time, it draws attention to the cultural, educational and local
needs to engage people in the successful and rapid implementation of programs; in every village,
province, province controlled by the Shura Council and elected by the inhabitants of that region.
In a preliminary reading of Iran's cultural and social landscape, we believe that the religious Hawza
are of great importance in the design of educational policies, and the men of the religious
Hawzawas a place for teaching Shiism, and then it turned into centers for planning and teaching
the Shiism curriculum and other sciences are appointed teachers at universities and administrators
of educational programs (Hassan, 2009).

Picture 2. Hawza of Shiism 2, (Hassan, 2009).

In terms of financing, Iran separated 2.95 percent of GDP for all education levels in 2014,
according to UNESCO statistics released by the World Bank. That accounts for 19.7 percent of all
government spending. In terms of school registration, In 2015, the primary school enrollment rate
was 99.1 percent. The primary school completion rate was 97.53 percent in 2014 (which specifies
the fifth-grade finishers). (UNESCO, 2013).
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On the other hand, the quality of education in primary schools is so low that a state media outlet
states that second grades cannot read alphabets fluently. On September 16, 2018, Meydan wrote
about the living conditions of teachers in public schools and the conditions of primary education:
"A teacher who is paid below the poverty line will not be able to work in crowded classrooms,
especially with a desirable result. In addition, there are some children studying second grade at
elementary school, which they don't know the letters of the alphabet™(Youssef, 2018).

Basic Education in lran:

In Iran, basic education is divided into two stages, (six years of primary education) and (three years
of intermediate education). The primary school lasts until the ninth grade and is compulsory and
free of charge. Before 2012, the duration of basic education was eight years. It eft as a five-year
primary school (dabestan) and a three-year intermediate school (doreh-e rahnama). In 2012, the
reforms extended the primary school to six years, extending basic education to nine years.
However, most students are still educated according to the older system (FANAK, 2017; ADEK,
2020; NUFFIC, 2015).

In terms of the academic year, the academic year runs from September to June and consists of two
semesters: The first semester lasts from September to December; The second term runs from
January to June. The semester break is about a week (Clark, 2017; ADEK, 2020).

Special education in Iran:

There are about 20 private school companies in Iran. Hanan, Imam Sadig, Ahsan, Alevi, Gulba
and Motahhari are some of these schools. Most of these schools belong to senior government
officials. On September 25, 2018, the Verhechtkan Newspaper reported that the annual fees of
other private schools such as Rushinger, Salam, Energy Hasta Yi (Nuclear Power) and Farhang
ranged from 26 million to 37 million IRR ($620-880). The privatization of education and schools
in the country shows the depth of the gap between classes in Iranian society. According to the
World Bank, 15 percent of Iranian students are educated in private schools. The President's 2019
draft resolution "Purchase of Manpower Service" aims to privatize the workforce, service
purchase, and the country's education system and remove the burden on the state. According to
Iran International, several Iranian cities such as Karaman Shah, Al-Borz, Isfahan and Ardbil are
the scenes of protests by teachers due to poor living conditions and the privatization of the
education system. Teachers demand that the privatization of education be stopped, and say that
privatizing schools is against the right to free education (Omar, 2018; Halmi, 2018).

Commentary

In addition to the deeply religious and partisan ideology that led to the absence of democracy in
Iran's educational institutions, education in Iran are also based on a comprehensive education
policy based on the policies of the ruling party. Moreover, the situation in educational institutions
is not based on real support in terms of expenditure. There is a lack of diversity in the education
sectors. Also, even private education was managed and financed by many statesmen.
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Educational administration in primary education in Turkey
Central Philosophy of Education:

It can be said that Turkey follows a secular approach in the conduct of state affairs, and this
approach has been reflected in educational policy at all stages. Educational policies depend mainly
on the party majority and the principles of the modern Turkish Republic. We can strongly observe
the dedication of the greatest effort in enshrining the values of the modern Republic and focusing
on citizenship. The process of focusing on the national aspect of education and neglecting the
global aspect of learning policies has created gaps in the education system, resulting in a marked
lack of global culture for students in general. In recent years, the party majority has led to some
adjustments in educational policies, increased access to religious and public education and greater
openness to other cultures (Education Union, 2018).The educational policies introduced in the
process of developing the educational process include:

- A transformation program will be implemented where school types was reduced, flexible
transitions between programs, sporty, artistic, and cultural activities for students are more
involved, and are not exam-oriented, and take care of individual differences.

- In primary and secondary education, all children, especially students and girls with special
education needs, will be provided with access to the school, and class repetition and school leave
will be reduced.

-Foreign language education will be started at an early age; at least one foreign language will be
made arrangements to allow individuals to learn well (Turkish Ministry of National Education,
2020).

Administration and Finance:
Educational bodies:

National Education Shura: In order to guide the Turkish Education System in the broadest sense,
the national education shura, whose organization and its work was organized by law, was first
convened in 1939. Most recently, the 19th (2014) convened, these places are the advisory body of
the Ministry and their decisions are not binding, but as a guide and advice to the Ministry.

The organizational structure of the Ministry of National Education; It was issued by decree on the
Organization and Duties of the Ministry of National Education No. 652, which came into force in
2011 after the Law on Maarif Organization No. 789 adopted in 1926. According to this law, the
Ministry of National Education was created in three parts: 'central organization,” provincial
organization,” and ‘foreign organization.” Central organization of the ministry; Ministry Office,
Under secretariat Office, Training and Training Board, deputy undersecretary and 21 service units.
The provincial organization is organized to have a national education directorate in every province
and area. The ministry's foreign organization is established by the principles of Decree on The
Organization of Public Institutions and Institutions No. 189. The Organization abroad was
organized in the form of educational consultancy, and training attachés for the embassies, and
consulates of the Republic of Turkey.
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The Central Organization of the Ministry consists of the Ministry's Office of The Ministry, the
Chairman of the Board of Training and Training and the service unit of 21 (Twenty-one). The
ministry is authorized and authorized to open, control, close and organize teaching programs to be
taught in schools. It is also responsible for the conduct of work and procedures related to the
appointment, dismissal and operation of teachers who will work in educational institutions. He is
the top chief of the Ministry organization. His duties and powers are regulated by decree on the
Organization and Duties of the Ministry of National Education No. 652. According to the decree
in this law, the central organization has the Undersecretary and Deputy Undersecretary tasked with
carrying out the Ministry services on behalf of the Minister, by his orders, and direction. Technical
Education, the General Directorate of Religious Education, the General Directorate of Lifelong
Learning, the General Directorate of Special Education, and Guidance Services, the General
Directorate of Higher Education and Foreign Education, was authorized and authorized to
determine the teaching policies of their affiliated educational institutions (Gur & Celik, 2019).
Law No. 1739 issued in 1973 that constitutes a milestone in the organization and structure of
Turkish education, as it includes many regulations and systems; Clause (1) regulates the general
education structure, school construction, vocational education, employee responsibilities, and
other regulations While the second clause, regulates the moral, human and cultural life of the
individual according to the principles of Turkish nationalism The rest of the regulations include
gender equality, the right to education for all, democratic and secular education, and orientation
towards real science. It also includes organizing cooperation between school, family and society
(Turkish Ministry of Education- laws, 2021).

Apart from these units, the General Directorate of Special Educational Institutions of the Ministry
conducts the control of the special educational institutions that implement the educational policies
determined by the relevant departments. All these service units constitute the training materials
and programs to be used in accordance with the opinion of the Ministry of Education and Training
Board. The General Directorate of Measurement, Evaluation and Examination Services is tasked
with planning, implementing and evaluating official and private placement, finishing, comparison
examinations carried out with the central system. The General Directorate of Human Resources is
tasked with making studies and proposals on the development of the human power policy and
planning of the Ministry and the human resources system. The services of the Directorate General
of Innovation and Teaching Techniques can also be used to use technological opportunities in
education and education on a large scale throughout the country and every student can benefit from
information technology. In addition to the above mentioned service units, there are also service
units tasked with carrying out administrative, financial, legal affairs and auditing (Isil, 2016).

By the structure of Turkey's administrative organization, decisions on educational activities are
taken by the Ministry of National Education in the center. The decisions taken are implemented
by provincial and county national education directorates at the local level. Opening schools,
assignment and relocation of teachers, budget, investment procedures, and all other relevant
decisions are taken by the Ministry of National Education. The Directorate of Inspection Board of
the Ministry of National Education conducts central level audits. However, at the central level of
the education system, the work and operations of the Ministry of National Education was inspected
by the Constitutional Court, the Council of State, the Court of Auditors, the Regional
Administrative Courts, the Administrative Courts and the State Supervisory Board, the High
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Supervisory Board through the administrative process or established. The Directorate of Internal
Audit Unit established within the Ministry of National Education within the scope of Public
Financial Management and Control Law No. 5018 makes inspections and recommendations in
terms of effective, economic, and efficient use of resources on the education system (Education
union, 2017-2018).

Geographic Accessibility; Public schools are funded by the Ministry of National Education from
the public budget. The materials used in schools belong to the state. Regardless of geographical
and regional differences across the country, all children benefit equally from the right to
educational education. The Ministry provides its services when one of these problems exists: a
shortage of population in remote areas, the geographical characteristics of the settlement, road
conditions, the absence of educational institutions in the area where the student is always or
temporarily in need of education, or that these institutions are closed, natural disasters, epidemics,
and the risk of loss of life and property, such as sudden and unexpected events, and as a result of
such events.

In Turkey, compulsory education before 1997 with Law No. 222 covers the 5-year primary school
period, while the amendment has been passed to mandatory continuous primary education
application for eight years. In 2012, 8 years of compulsory continuous education was transformed
into mandatory 12-year education with a reform amendment to Law No. 222. First-tier primary
school for four years (Grades 1, 2, 3 and 4), a secondary school with a duration of four years in
the second tier (Grades 5, 6, 7, and 8) and third-tier high school (Grades 9, 10, 11 and 12). Also,
education is free of charge in all public schools (Turkish Ministry of Education, 2018).

Entry Terms and School Selection; New enrolments in a primary schools begin on the first business
day of July. Registration process is carried out through the e-School system based on address
information in the national address database dated 25/4/2006 and created by the provisions of
population services law no. 5490. No documents are requested from the parent during registration
proceedings (Ministry of education Preschool Education and a Primary Institutions Regulation,
Article 11) (Isil, 2016).

Dual Time Education; With the change of "4+4+4" in 2012, the number of schools that teach in
the morning/noon has increased. Dual teaching practice is an application that transforms the
student's time at school due to logistical obligations. The spread of teaching practice affected the
start and end hours of the school and the recess periods. Top policy documents such as the
Government Program and Ministry of Education strategy document underline this potential
problem and aim to reduce the practice of dual teaching. In this context, it is important to first
understand the numerical changes in binary teaching and how common it is. The proportion of
schools doing dual education in the 2011-12 academic year, the last school year before the "4+4+4"
system was implemented, was 22% at the primary level5. In 2012, this rate increased to 29.2%, to
26% in 2013 and to 23.5% in 2014(UNESCO, 2010; Education Union, 2018).

According to the Sari Sak and Musa study (2016), the results showed that 83% of children study
within double time. As a result, the dual education affects children's experiences in educational
environments in a multifaceted and negative way. In the following period, Syrian students can be
expected to increase the number of schools that teach dual schools. Therefore, it is very important
for the student to feel comfortable in his or her school and life by taking the planned steps in this
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regard, and improving the infrastructure and capabilities necessary for education (Sarisik &
Duskun, 2016).

The first class of primary schools is registered with children who have completed 66 months as of
the end of September of the year of which the records were made. Children aged between 60-66
months, which is understood to be ready for primary school in terms of development, are also
registered in primary school first grade. School directorates, children who have earned the right to
enroll in the age of 66, 67 and 68 months, the parents will submit a petition; Those 69, 70 and 71
months old can direct their records to preschool education or postpone their registration for one
year with a health report documenting that they are not ready to start primary school. Basic
education Primary School (1-4th grade, 5,5/6-9 years) School education is operated by a structure
in which students of the same age group are trained in order (Ministry of Education, 2016).

Age of students Programme duration (years)
0 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 »n 0 1 2 3 4 5 6 7 8
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Programme of Education in Turkey 3, (Ministry of Education, 2018)

In terms of financing, According to the OECD countries average, the annual expenditure per
student during the education period from primary school to university is $10,759. Turkey is one
of two countries with the lowest annual education spending per student, with an average annual
education expenditure of $4,259 per student from primary school to university. According to the
OECD's A-Look at Education 2017 Report, annual education expenditures per student from
primary to university account for 18 percent of national income per capita in Turkey and 27 percent
on average in OECD countries. The difference between Turkey and the OECD average is even
more pronounced compared to the average annual public education expenditures per student
compared to the education levels. TRY 1,673 per student in preschool education in the 2017/2018
academic year; Primary education (primary school + secondary school) was 4 thousand 326 TRY
per student.

Financial Support for Students; Students who are continuing primary and secondary education are
provided with scholarship and free boarding, provided that they are successful in the "Free
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Boarding and Scholarship Exam.” To take advantage of the right to equal education and increase
access to education, there is a reduction in transport tickets for students. Meals are also provided
to students at schools (Ministry of Education, 2018).

Financial Support for Student Families; The "Conditional Educational Assistance Program” is
implemented under the coordination of the Ministry of Family and Social Affairs and the Ministry
of National Education, provided that the student fulfills the requirement to attend school. Under
the Income Tax Act, discounts are offered to those who issue an annual income tax statement
(Ministry of Education, 2018).

Special education in Turkey:

In Turkey, private education institutions have financial autonomy. Within the framework of
national education legislation, they can create their policies and perform jobs and transactions in
this direction. The inspections of the works and transactions carried out in special education
institutions are carried out by the Ministry of National Education. To promote private schools,
"Education support application to students who will be educated in private schools” was initiated
since the 2014-2015 Academic Year. According to the Ministry of Education Performance
Program for 2017. The proportion of private education in primary schools is 4.7 per cent.
According to the Ministry of Education's Administrative Activity Report, it is believed that it has
achieved its objectives to increase the share of private education while largely not achieving its
public education objectives. As of the 2017/18 school year, the number of students studying in
private primary schools increased by 62% to 271,321 with 4+4+4. According to the Organization
for Economic Co-operation and Development (OECD) in Education Mode 2017, Turkey ranks
second in the private cash on post-Columbia education, from primary school to pre-secondary
level. The OECD's private spending averages 9 per cent, the European Union average 7 per cent,
while private spending in Turkey is 20 per cent. In the 2017-2018 academic year, the amount of
support paid to private schools for each student who will study in private schools through public
resources amounted to TRY 3,680 for primary school (Education Union, 2018; Gur & Celik,
2019).

Commentary

About Turkey's education system, it can be said that the education system is based on a party
majority and the principles of secularism and the modern Turkish Republic. Also, educational
institutions enjoy a good degree of freedom and democracy, a system based on regional party
competitiveness. Education is supported by the ruling party.

CONCLUSION

By comparing the education systems in the field of education, we indicate that there are some links
in which previous education systems share free and compulsory education at the elementary school
level. Countries such as Syria and Iran share a totalitarian education system, and a more open
education system was observed in Turkey, Egypt and Saudi Arabia, with a greater focus by the
Iranian and Saudi educational systems on religious education. On the other side, the educational
system in Turkey focuses on the principles of the Republic, and in Syria, on the principles of the
Baath Party. In terms of the institutions responsible for education, was noticed that the Ministry of
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National Education and local education directorates have role in the regulation of the education
process. The main decisions and procedures were had left to the Ministry of National Education.
In terms of education policies, Saudi Arabia and Iran have higher councils responsible for the
country's education policies. Also, The Ministry of Education is concerned with developing
education policies after consulting with the country's bodies in Egypt, Turkey, and Syria. On the
other side, Turkey, Syria, and Iran rely on national languages for teaching, while Egypt and Saudi
Arabia offer a large amount of space for foreign curricula. Finally, the countries of study share the
existence of the private education sector. While the private education sector is common in Egypt,
Turkey, Iran, and Saudi Arabia, it is less common in Syria. In conclusion, it can be said that
education in the Middle East needs more freedom and independence towards globalization
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Oz

Uluslararas1 isletmecilik faaliyetleri; triinlerin, hizmetlerin, kaynaklarin,
bireylerin, fikirlerin ve teknolojilerin sinirlar Otesi transferini tesvik
etmektedir. Uluslararas1 isletmecilik faaliyetleri, {irlinlerin bir iilkeden
digerine ulastirnlmasina olanak saglayan ihracat ve ithalat ile
gerceklestirilmektedir. Ek olarak, yabanci firmalarin diger {ilkelerden iiriin,
hizmet ve siiregleri kullanmasina izin vererek so6zlesmeye dayali anlagmalari
kapsayan lisanslama ve franchising gibi pazara giris stratejilerinden
faydalanilmaktadir. Ancak uluslararasilagmak isteyen ¢ok uluslu isletmeler
(CUI), pazarda sosyo-kiiltiirel risk, politik risk, ticari risk ve finansal risklere
maruz kalmaktadir. Bu baglamda, ilgili literatiirde CUI’lerin finansal risk
tirlerinden yogun bir sekilde doviz kuru riski ile kars1 karsiya kaldig1 ve bu
risk tiiriinii yonetmede giiclik yasadigi goriilmiistiir. Bu sebeple bu calisma,
uluslararas1 igletmecilik faaliyetlerinde siklikla karsilagilan doviz kuru
dalgalanmalarimin CUI’ler tarafindan stratejik yonetimini agiklayarak ilgili
literatiire katki saglamay1 ve bu alanda isletmecilik faaliyetlerine devam eden
uygulayicilara yol gosterici olmay1 amaglamaktadir.

Anahtar Kelimeler: Uluslararasi isletmecilik, Finansal riskler, Déviz kuru
riski, Stratejik yonetim

2 By ‘calismanin 6zeti, 02 — 03 Subat 2021 tarihlerinde Kosova’da gerceklestirilen 11" Eurasian Conference on
Language & Social Sciences adli kongrede s6zlii bildiri olarak sunulmustur.
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Abstract

International business activities encourage the cross-border transfer of goods,
services, resources, individuals, ideas, and technologies. The activities are
carried out exporting and importing which enable the movement of goods
from one country to another. In addition to that, it is used with market entry
strategies such as licensing and franchising that includes contractual
agreements via allowing foreign firms to use goods, services, and processes
from other nations. However, multinational companies (MNCs) are exposed
to socio-cultural risks, political risks, commercial risks, and financial risks in
the market during the internationalization process. In this sense, it has been
observed in the relevant literature that MNCs are heavily exposed to exchange
rate risk, one of the financial risk types, and they have difficulties in managing
this type of risk. Therefore, the current study aims to contribute to the relevant
literature by explaining the strategic management of exchange rate
fluctuations frequently encountered in international business activities by
MNCs and to guide the practitioners who continue their business activities in
this field.

Keywords: International business, Financial risks, Exchange rate risk,
Strategic management
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1. GIRIS

Glinlimiiziin isletmecilik faaliyetlerinde uluslararasilagmak, basarili yurtigi ticari faaliyetlerin bir
uzantisi olarak goriilmekte ve siirdiiriilebilir rekabet i¢in gereklilik arz etmektedir (Fatehi ve Choi,
2019: 18). Bu baglamda, bireylerin ve isletmelerin ihtiyaglarimi1 karsilamak amaciyla ulusal
sinirlarin 6tesinde gergeklesen ticari islemlerin incelenmesini ifade eden uluslararasi isletmecilik
(Collinson vd., 2017: 5); ev sahibi iilkede is yapma kolayligi (ease of doing business), i¢ piyasa
kosullarinin yetersiz olmasi, ana iilkede yetersiz iiretim kapasitesi ve ev sahibi iilkenin ¢ekici

iiretim faktdrlerine sahip olmasi gibi etmenlerden kaynakli olarak tercih edilmektedir (Ozbozkurt,
2020: 414).

Uluslararas1 isletmecilik faaliyetlerinde genel olarak stratejik ittifaklar, franchising, ihracat
(Cavusgil vd., 2017: 343) ve lisans sozlesmeleri gibi uluslararasi pazarlara giris stratejileri
benimsenmektedir (Lewin vd., 2008: 61). Ancak, bu stratejileri benimseyen ¢ok uluslu isletmeler
(CUI), operasyonlar ve pazar erisimini ana iilke smirlarmin Stesine tagirken her ne kadar biiyiik
potansiyel pazarlara erisim firsati, hammadde, isgiicii ve teknik altyap1 elde etmis olsa da ayni1
zamanda birgok siyasi, sosyal ve finansal risklerle de kars1 karsiya kalmaktadir (Dess vd., 2019:
47). Bu noktada, makro ¢evrede yasanan degisiklikler ile bir isletmenin genel rekabet¢i konumu
arasindaki etkilesimden meydana gelen finansal riskler, isletmenin gelecekteki nakit akislarinin
bugiinkii degeri olarak 6n plana ¢ikmaktadir (Moles, 2013: 33).

Doviz ve diger islemlerin genellikle makroekonomik giigler tarafindan kontrol edilmesiyle maruz
kalinan finansal risklerin ne sekilde degisecegini 6ngoérmek miimkiin olmamaktadir (Fellmeth,
2020: 284). Nitekim Sanchez vd. (2012: 60)’nin gergeklestirmis oldugu ampirik ¢alismada da
ongoriilemeyen finansal risklerin siniflandirilmasinda hangi teknigin daha iyi sonug vereceginin
veya hangi Ol¢iitlerin temel alinacaginin degisiklik gosterdigi tespit edilmistir. Benzer bir sekilde,
Valaskova vd. (2018: 2144)’nin 2015 ve 2016 yillar1 arasinda Slovak isletmelerinin mali ve
muhasebe verilerini Amadeus veri tabanini kullanarak inceledigi ¢alismasinda, belirli ekonomik
ve cevre kosullarindan etkilenen finansal risklerin ortadan kaldirilmasinda temel Olgiitlerin
farklilik gosterdigi goriilmiistiir. Ayni ¢aligmada, finansal risklerin olumsuz sonuglarinin yalnizca
isletmeye etkilemedigi; ayni1 zamanda is ortaklari, tedarikgileri ve alacaklilari igin de kritik 6neme
sahip oldugu ortaya ¢ikmistir. Bu nedenle bu ¢alismada, uluslararasi isletmecilik faaliyetlerinde
finansal risklerin 6nemine iliskin ilgili literatiir detayl bir sekilde ele alinmistir. Bu dogrultuda bu
caligma, finansal risk tilirlerini tanimlamakla birlikte uluslararasi isletmecilik faaliyetlerinde
siklikla karsilagilan déviz kuru dalgalanmalarinin CUI’ler tarafindan stratejik yonetimini
aciklayarak ilgili literatiire katki saglamay1 ve bu alanda isletmecilik faaliyetlerine devam eden
uygulayicilara yol gosterici olmay1 amaglamaktadir.

1.1. Arastirma Yontemi ve Plam
Bu ¢aligsmada ilgili literatiir taranmis ve teorik ¢ergeve kapsaminda elde edilen bulgular okuyucuya
sunulmustur. Belirlenen konu kapsaminda uluslararasi isletmecilik, finansal riskler ve doviz
riskine yonelik gerceklestirilen teorik ve ampirik c¢alismalar kullanilmistir. Literatiir taramasi
dogrultusunda bu ¢aligmada sistematik analizden faydalanilmistir. Karagam (2013: 26)’1n ifade
ettigi lizere sistematik analiz, belirli bir alan hakkinda uzmanlasan arastirmacilar tarafindan elde
edilebilir en iyi arastirma kanitin1 belirlemek i¢in benzer yontemler ile yapilmis ¢ok sayidaki
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arastirmanin yapilandirilmis ve kapsamli bir sentezidir. Bu c¢alismada da arastirma konusu ile
baglantili gerceklestirilen birgok calisma temel alinarak yapilandirilmis ve kapsamli bir sentez
olusturmak amaglanmustir.

2. KAVRAMSAL CERCEVE
2.1. Uluslararas Isletmecilikte Karsilasilan Riskler

Uriinlerin, bireylerin, paranin ve bilginin, ulusal cografi siirlardan bagimsiz olarak diinyanin
farkl1 bolgelerine kisitlama olmaksizin hareket edebilmesi olarak ifade edilen kiiresellesme
(Sumati, 2015: 2), smir otesi ekonomik faaliyetlere zemin hazirlamis ve kitalar otesi politik,
ekonomik, sosyal, teknolojik ve gevresel baglamlari da kapsayan uluslararasi isletmecilik
kavramini ortaya ¢ikarmistir (Sitkin ve Mangion-Thornley, 2021: 3). Isletmeler, siirekli degisen
rekabet ortaminda uzun siireli rekabet avantajini elde tutabilme ve bu rekabet ortamina uyum
saglama, ortak isletmelerle ittifaklar kurma veya yeni teknolojilerden yararlanma, tiretkenligi
gelistirme (Ozbozkurt ve Yesilkus, 2019: 4314), yenilik yapma ve daha fazla miisteri cekebilmek
icin yeni Uiriinler ve hizmetler gelistirme amaciyla uluslararasilagma stratejilerini benimsemektedir
(Collinson vd., 2017: 32).

Uluslararasi pazarda faaliyetlerine devam etmek isteyen CUI’ler, pazara olan baghlik diizeyine
gdre girig stratejilerini belirlemektedir. Bu noktada, CUT’ler; ihracat, lisanslama, franchising ve
ortak girisimler gibi temel stratejileri tercih etmektedir (Cavusgil vd., 2017: 343; Lewin vd., 2008:
61; Praveenkumar, 2016: 317). Nitekim Tablo 1, uluslararasi isletmecilik faaliyetlerinde
faydalanilan giris stratejilerine iligkin detayli tanimlama ve bu giris yontemlerinin avantaj ve
dezavantajlarin1 gostermektedir.

Tablo 1. Uluslararasi Pazara Giris Stratejileri

Giris Yontemi Tanimm Avantajlarn Dezavantajlan
Diger iilkelerde Diisiik maliyetli lokasyonlara zarar
Satis temsilcileri veya iiretim veren yliksek maliyetler
kredite bayiler maliyetlerinden Uriinlerin ~ tasginmasinda  yiiksek
araciligiyla yurtdisinda lfac;lnmak on maliyet
Ihracat dahili  {iretim  ve olgek ekonomisi Ev sahibi lilkede tarife engellerinin
satislar Merkezin stratejik varligi
tutarliligi.
Bir iiretim veya iiretim e  Daha diisiik Miilkiin ~ kontroliinii  kaybetme
lisansinin  ev  sahibi geligtirme olasilig
_ tilkeden  girisimciler maliyetleri
Lisanslama  tarafindan satin
almmasi (telif ticreti)
Hizmet sirketleri Politik  risklere Franchise verilen hizmetler
Franchising tarafindan  kullamlan maruz kalma tizerindeki  kalite  kontroliinii
ticari markay1 olasiliginin daha kaybetme ve markay1 devaliie etme
kullanma hakk1 disiik olmasi olasilig
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Ortak

Girisim

Girisimin maliyet ve
risk paylasimi igin ev
sahibi ilkedeki
girisimciler/ortaklar ile
bir araya gelinmesi

Yerel pazar e Teknoloji transferi
bilgisi kontrol kayb1
Paylasilan o

maliyetler ve

riskler

YESILKUS & OZBOZKURT

durumunda

Ortaklarla ihtilaf olmasi durumunda
yan kuruluslar iizerindeki kontroliin
kaybedilmesi

Kaynak: Costa ve Figueira (2017: 70).

Diger taraftan CUI’ler, uluslararasilasma derecesine ve pazara giris stratejilerine gore rutin
risklerle karsilasmaktadir (Brouthers, 1995: 7). Farkli bir ifadeyle, uluslararasilasmada; ev sahibi
iilkedeki belirsizlikler ve siyasi istikrarsizliklar, yerel pazara iliskin bilgi eksikligi, talep belirsizligi
ve rekabetin yogunlugu, mevzuat ve kamu kurumlariyla yapilan kalici sdzlesmeler gibi unsurlar
(Costa ve Figueira, 2017: 71), Sekil 1’de gorildiig tizere dort temel risk tiirlinli meydana

getirmektedir.

Sekil 1. Uluslararas: Isletmecilik Faaliyetlerinde Karsilasilan Dért Temel Risk

SOSYO-KULTUREL

RiSK

ekiiltirel farkliliklar
ekarar verme stilleri
setik uygulamalar

TICARI RiSK

*pazara
zamanlamasi

soperasyonel
problemler

srekabet yogunlugu

Kaynak: Cavusgil vd. (2017: 41)’den uyarlanmistir.

giris

POLITIK RiSK
eistikrarsiz siyasi
sistem
*hiikiimet miidahalesi

syolsuzluk

FINANSAL RiSK
epara birimi (d6viz)
svarlik degerlendirmesi
syabanci vergilendirme

Sekil 1 ele alindaginda sosyo-kiiltiirel risk; dil, yasam tarzi, zihniyet, gelenek ve din
farkliliklarindan kaynaklanmaktadir (Cavusgil vd., 2017: 41). Uluslararas: pazarlarda faaliyet
gosteren isletmelerin, kiiltiirel farkliliklar kapsaminda deneyimledikleri olumsuzluklara dikkat
¢eken bir 6rnek olarak, Amerikan Chevrolet firmasi ele alinmaktadir. Chevrolet’in tirettigi “Nova”
marka otomobili, diinyadaki birgok iilkede basar1 grafigi elde ederken (Ozbozkurt, 2016: 35)
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Ispanyolca’da okunusu bakimindan “gitmez” anlamma geldiginden Ispanya’da istedigi basariyi
elde edememistir (Altay, 2000: 40; Kuruscu, 2017: 169).

Diger taraftan politik risk, yerel siyasi sistemin etkisizligi, sosyal huzursuzluk, askeri miidahaleler
ve siddetli i¢ ayaklanmalar nedeniyle isletmelerin ev sahibi iilkedeki faaliyetlerine yonelik Siyasi
tehditlerle karsilasmasimi ifade etmektedir (Dess vd., 2019: 221). Nitekim savas eylemleri,
terorizm, ihtilal ve darbeyi kapsamakta olan politik siddet olaylar1 ve i¢ karisikliklar, isletmelerin
maddi varliklarinin hasar gérmesi ya da kaybolmasina sebebiyet vererek isletmelerin faaliyetlerini
genellikle olumsuz ydnde etkileme giiciine sahiptir (Ozbozkurt, 2016: 80). Ornegin, ABD-
Meksika sinirinda, giivenlik gilicleri ve uyusturucu kartelleri arasinda meydana gelen siddetli
catigmalar ve politik istikrarsizliklar, baz1 isletmelerin ve finansorlerin Meksika’dan yatirimlarini
cekmesine neden olmustur. Benzer olarak Hindistan’da ise Tata Motors, gecim kaynaklarini
kaybetmekten korkan yerel cift¢ilerin siddetli protestolari nedeniyle biiylik bir yeni fabrikanin
yerini degistirmek durumunda kalmistir (Cavusgil vd., 2017: 186).

Diger bir risk tiirii olan ticari risk, piyasadan veya islem ortaklarindan kaynaklanan olasi1 zararlari
aciklamaktadir. Uluslararast igletmecilik faaliyetlerinde ticari ortaklarin giivenilir olmasini
saglamak, stratejik bir nlem olarak goriilmektedir (Dinu, 2015: 93). Ornegin, 1997-1998 Dogu
Asya Ekonomik Krizi’'nde, Dogu Asya iilkelerinin para birimlerinin degerinde %35 ila %70
arasinda bir kayip meydana gelmis ve bu durum ulusal borsalarin ¢okiisii, ticaret agiklarinin
derinlesmesi ve rutin ticari faaliyetlerin askiya alinmasina neden olmustur (Ozbozkurt, 2016: 46).

Bu ¢alismanin temelini olusturan finansal riskler ise nakit akislarinda, finansal sonuglarda ve farkl
faktor tiirlerinin etkisiyle isletmelerin degerinde meydana gelen herhangi bir dalgalanma olarak
tanimlanmaktadir. Dolayisiyla, bu tanima gore isletmenin finansal durumundaki her tiirlii tehlikeli
degisikliklerden finansal riskler sorumlu kabul edilmektedir (Btach, 2010: 11). Finansal risk,
herhangi bir finansal kurulusun, finansal yiikiimliiliikklerini yerine getirmek amaciyla yeterli
miktarda nakit paraya sahip olmadiginda bekledigi zarar olasiligini nitelemektedir. Farkli bir
ifadeyle, herhangi bir kurum veya kurulusun finansal iglemleriyle ilgili bir getiri belirsizligini ve
potansiyel finansal kayiplar1 ifade etmektedir (Sethi vd., 2013: 189).

Finansal riskler, bir iilkede yasanan enflasyon ve diger tehlikeli ekonomik kosullar, ulusal
ekonomilerin birbirine bagli olmasi nedeniyle doviz kurlar1 tizerinde ciddi sonuglar
dogurmaktadir. Ornegin, ABD dolarinin 2014 ve 2015 yillarinda gogu para birimine gore yiikselen
degeri, Apple, Caterpillar ve Pfizer gibi ana merkezi ABD’de olan CUTI’lerin gelirini diisiirmiistiir.
Benzer bir 6rnek olarak Procter ve Gamble’in Duracell pil tirtinleri, dis pazarlarindaki zayif para
birimleri nedeniyle karlarda %31 diislis yasamustir (Cavusgil vd., 2017: 42). Buradan hareketle,
finansal riskler, isletmenin finansal sonuglarini dogrudan etkilediginden, yalnizca finansal
kayiplara degil ayni zamanda isletmenin iflasina da yol agmaktadir. Bu nedenle, finans
yOneticisinin, isletmenin faaliyetleri iizerinde etkisi olan finansal risk tiirlerinin kesin olarak
belirlemesi 6nem arz etmektedir (Nesterova, 2016: 8).
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2.2. Finansal Risk Tiirleri

Kiiresel piyasalarin hareketliligi, karmasik finansal maliyetler ve islem sekilleri ile gelisen bilgi ve
iletisim teknolojileri, cesitli yapidaki (Ozbilgin, 2012: 88) dissal ve i¢sel finansal riskleri meydana
getirmistir (Belas vd., 2015: 34). Basta finansal isletmeler olmak iizere isletmelerin
karsilasabilecekleri baglica finansal riskler Sekil 2°de gosterilmistir.

Kredi
Riski

Finansal
Risk
Tirleri

Likidite
Riski

Sekil 2. Finansal Risk Tiirleri

Kaynak: Ilgili literatiirden derlenerek olusturulmustur.

Sekil 2’den hareketle, Moles (2013: 25) finansal piyasalarda fiyatlarin degisme riskini betimleyen
fiyat riskine ve makul bir zaman dilimi igerisinde bir dnceki kaydedilen isleme yakin bir fiyatta
belirli bir islemin diger tarafinda istekli bir alict (veya saticinin) bulunmamasi sorunundan
kaynaklanan likitide riskine vurgu yapmuistir. Stanley (2020: 29-30) ise finansal risk tiirlerinden;
faiz oranlarinda meydana gelen degiskenlik nedeniyle bor¢lanma senetleri lizerinde biiytik etkisi
olan faiz orani riskini; yatirim yapmaktan elde edilen herhangi bir faiz veya temettiiniin, daha 6nce
yapildig1 gibi ayni getiri oraniyla yeniden yatirnm yapilamayacadi gerceginden kaynaklanan
yeniden yatirim riskini ve hisse senedi veya menkul kiymet alim satim fiyatlariin borsada
yiikselmesi ve diismesi nedeniyle ortaya ¢ikan piyasa riskini agiklamigtir.

Bu risk tiirlerine ek olarak Noor ve Abdalla (2014: 99), finansal risk tiirlerinden kredi riski ve
doviz kuru riskini ele almis ve kredi riskini isletmelerin krediyi geri 6dememesinin veya baska bir
sekilde bir s6zlesmeden dogan yiikiimliliigiinii yerine getirmemesinin bir sonucu olarak anapara
kayb1 veya finansal bir 6diil kayb riski; doviz kuru riskini ise CUI’lerin ev sahibi iilke ile ana
tilkedeki para birimi arasindaki beklenmedik degisikliklere maruz kalma riski olarak ifade
etmislerdir.
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Buradan hareketle, Doganay (2016: 518)’1n Tiirkiye’deki tiitiin endiistrisi {izerine gerceklestirmis
oldugu bir ¢alismasinda, CUI’lerin 6zellikle doviz kuru riskinden korunmayi istedikleri ve bu risk
tiiriiniin yonetiminde eksiklikler oldugu tespit edilmistir. Bu gergevede, isletmelerin genel olarak
karsilasabilecekleri birgok finansal risk tiirii bulundugundan bu ¢alismada, dzellikle CUI’lerin
uluslararasi isletmecilik faaliyetlerini gerceklestirirken en sik maruz kaldiklar1 déviz kuru riski
detayh bir sekilde ele alinmastir.

2.2.1. Doviz kuru riski

CUT’ler borg alarak ya da 6zsermaye ihrag ederek iiretmis olduklar1 sermayeyi, varliklara yatirim
yapmak ve yatirimdan bir getiri elde etmek maksadiyla kullanabilmektedir. Nitekim yatirimlar
gerek yurt disindaki varliklarda olabilmekte gerekse yabanci para birimi ile finanse
edilebilmektedir. Bununla birlikte CUI’ler, iiriiniin, yerel para birimlerinde &deme yapan
denizasir1 miisterilere satilmasinda Oncii olabilmektedir (Backlund, 2011: 16). Bu cergevede,
CUI’lerin gelir ve giderlerinde ya da genel olarak nakit akisinda, ev sahibi iilke ve ana iilke
arasindaki beklenmedik doviz dalgalanmalari, déviz kuru riskine sebebiyet verebilmektedir
(Parlak ve Ilhan, 2016: 2).

Doviz kuru riski, 6deme aninda sdézlesme para biriminin deger kaybetmesi durumunda ortaya
¢ikmaktadir (Balu ve Armeanu, 2000: 66). Ayrica, ev sahibi iilke ile ana iilkenin paralarinin
birbiriyle degistirilme oranini agiklamaktadir. Kurlar, tilkelerin reel gelir diizeylerine, iilkeler arasi
fiyat ve faiz oran1 farkliliklarina (makro ¢evre) gore olusmaktadir. Bu kapsamda doviz kuru riski,
bir isletmenin bilangosunun aktifinde ve pasifinde ayni tutarda ve cinste yabanci para
bulunmamasi nedeniyle zarara ugramasini nitelemektedir (Isleyen, 2011: 179). Dahas1, déviz kuru
riski, isletmelerin faaliyetleri ile ilgili gerek nakit akimimi gerekse isletmenin degerlendirilmesi
amaciyla kullanilan iskonto oranini etkileyebilme giiciine sahiptir. Nitekim, doviz dalgalanmalari
makro ekonomik belirsizligin énemli bir kaynagini olusturmakta ve CUI’lerin dviz riskine karst
olan kirilganhigm biiyiik oranda artirmaktadir (Unal ve Altin, 2010: 1). Bu noktada, makro
cevreden kaynakli olarak ddviz kurundaki dalgalanmalar, Sekil 3’te goriildiigii iizere, CUI’ler
tizerinde ¢evrim riski, islem riski ve ekonomik risklere neden olabilmektedir.

Sekil 3. CUI’lerin Maruz Kaldig1 Doviz Kuru Riskleri
Kaynak: Hayta (2009: 90)’dan uyarlanmstir.
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Sekil 3 gdz oniinde bulunduruldugunda, cevrim riski (translation exposure) CUI’lerin siklikla
karsilastig1 bir doviz kuru riski olmakta ve bilango/muhasebe riski olarak da tanimlanmaktadir.
Cevrim riski, muhasebe kayitlari i¢in doviz cinsinden diizenlenmis aktif veya pasiflerin ulusal para
birimine ¢evrilmesi sonucunda ortaya cikan bir risktir (Al-Shboul ve Alison, 2008: 23). CUI’ler,
bilangolarini ev sahibi iilkenin para birimi lizerinden diizenlemekte ve daha sonra igletmenin tiim
subelerinin bilancolar1 ana merkezdeki CUT’lerin bilancosu ile birlestirilmektedir. Bu noktada,
yabanci paralar cinsinden kayit altina alinmis muhasebe kalemleri ana iilkenin para cinsine
cevrilirken CUI’ler déviz kuru riski ile kars1 karsiya kalmaktadir (Hayta, 2009: 92).

Diger taraftan, islem riski (transaction exposure), dovize bagl sézlesmeler nedeniyle CUI’lerin
nakit kayiplarin1 ya da elde ettigi nakit kazanglarini ifade etmektedir. Nitekim, doviz kurunda
yasanan bir dalgalanma, CUI’lerin ngbriilen nakit girislerini veya cikislarini éngoriilenden daha
az ya da daha cok hale getirebildiginden, CUI’lerin kar getirebilecek isletmecilik faaliyetlerini dahi
zararla tamamlamasina sebep olmaktadir (Karadag, 2020: 33). Acik bir ifadeyle, CUI’ler, doviz
kurlarinin siirekli dalgalandig1 dalgali doviz piyasasi karsisinda belirli fiyatlar ve teslim tarihleri
ile sozlesmeler miizakere ederken, ev sahibi lilke ve ana iilke para birimi arasindaki déviz kurunda
degisiklik riski ile karsi karsiya kalmaktadir. Ev sahibi iilkenin para birimleri, herhangi bir yil
icinde biiyiik bir oranda deger kaybina ugrayabilmekte veya deger kazanabilmektedir. Bu durum,
CUI’lerin nakit akigmm dnemli 6lgiide etkileyebilmekte ve bir alacagin degerinde muazzam bir
diistis veya bir borcun degerinde biiyiik bir artis anlamina gelebilmektedir (Kallianiotis, 2013:
225).

Ekonomik risk (economic exposure) ise doviz kurlarinda beklenmeyen degisikliklerin igletmenin
gelecekteki nakit akimlar ile isletme degeri tizerindeki etkiyi ifade etmektedir (Papaioannou,
2006: 4). Agik bir ifadeyle, CUI’lerin degeri, gelecekte beklenen nakit akimlarmin bugiinkii degeri
ile dl¢iimlendiginden, doviz kuru dalgalanmalari, bu nakit akimlarimin bugiinkii reel degerini
degistirmekte (Gupta, 2016: 50) ve dolayisiyla isletmenin de degerini olumsuz ydnde
etkilemektedir (Arslan, 2005: 101-102).

Cesitli risklerin etkilesimleri, bir isletme tizerindeki potansiyel etkiyi degistirebilmektedir.
Ornegin, bir isletme birden fazla doviz kuru riskine maruz kalabilmektedir. Her iki pazar da ters
yonde hareket ederse, isletme sonu¢ olarak onemli kayiplarla karsi karsiya kalmaktadir. Bu
cercevede, finansal risklerin, isletmenin stratejileri (Horcher, 2011: 24) ve vizyonuna uygun bir
sekilde yonetilmesi gerekmektedir. Farkli bir ifadeyle, iilkelerin ekonomilerinde yasanan
beklenmedik degisiklikler, fiyatlarda, faizlerde ve doviz kurlarinda dalgalanmalara neden olmakta
ve bu durum da piyasalar1 daha riskli hale getirebilmektedir. Bu nedenle CUT’ler giiniimiizde
birden fazla riske maruz kalmakta ve bu noktada finansal risk yonetim tekniklerinin gelistirilmesi
ve uygulanmasi gereklilik arz etmektedir (Sayilgan, 1995: 323).

2.3. Finansal Risklerin Stratejik Yonetimi

Finansal risklerin nasil belirlenecegini bilmek, bir deger ve oncelik siralamasi gergeklestirmek,
riskleri en aza indirmek i¢in eylemler ve mekanizmalar tasarlamak ve bunlari siirekli izlemek,
CUI’lerin hayatta kalmasini1 garanti altina almak ve siirdiiriilebilir deger yaratmak amaciyla kritik
oneme sahip olmaktadir (Verbano ve Venturini, 2013: 186). Bu noktada CUI’ler, ekonomideki
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fiili genislemeyi finanse etme yollarinin dogasinda bulunan kaldiract yonetmede potansiyel riskleri
kesfederek siirdiiriilebilir rekabet avantajinin anahtarini elinde bulundurmaya 6zen
gostermektedir (Truica ve Trandafir, 2009: 213).

Kallianiotis (2013: 221), kiiresel ekonomide mal ve hizmet ihra¢ eden CUI’lerin uygun stratejilerle
yonetilmedigi takdirde firmalarin karlilig1, nakit akislari ve piyasa degerleri lizerinde mali sonuglar
dogurabilecek bir doviz kuru riskiyle kars1 karsiya kalabildigine dikkat cekmektedir. Bu baglamda,
doviz kuru riskinin stratejik yonetimi, isletmelerin kar marjlarini ve varliklarin degerini olumsuz
etkileyebilecek biiyiik doviz kuru hareketlerinden kaynaklanan kirilganliklarini azaltmak ig¢in
onemlidir. DOviz kuru riskine maruz kalmanin Olgiilmesinden ve yonetilmesinden sonra,
isletmelerin riskten korunmaya iliskin karar: vermesi gerekmektedir. Onemli dlgiide doviz kuru
riskine maruz kalan isletmelerin, optimum stratejilerin operasyonel g¢ergevesini olusturmast,
finansal risk mitigasyonunda gerekli bir adimdir (Tiwari, 2019: 9). Bu dogrultuda Sekil 4, doviz
kuru riskinin tanimlanarak ol¢limlenmesinde isletmelerin yapmasi gereken temel uygulamalari
icermektedir.

Maruz kalinan déviz kuru riski tiirlerinin (¢evrim riski,
islem riski ve ekonomik risk) belirlenmesi ve ol¢iilmesi

Isletmenin, déviz kuru risk yonetim stratejisini gelistirmesi,
riskten korunma tekniklerinin ve araglarinin tanimlanmasi
ve doviz kuru riskinden korunma igleminin uygulanmasi

Doviz kuru riskinden korunma uygulamasinin pratik
yonleriyle ilgilenmek suretiyle isletmenin hazinesinde
merkezi bir varligin olusturulmasi

Isletmenin déviz kuru riskinin izlenmesi ve uygun
pozisyon alimmasini saglamak suretiyle bir dizi
kontroliin gelistirilmesi

Riskten korunma araglarinin uygunlugunu inceleyecek
ve risk yonetimi politikasini diizenli olarak gozden
gegirecek bir risk gézetim komitesinin kurulmasi

Sekil 4. Doviz Kur Riskinin Ol¢iimlenme Asamalari

Kaynak: Papaioannou (2006: 10-11)’den uyarlanmustir.

Sekil 4’te goriildigl tizere doviz kuru riskinin stratejik yonetiminde isletmelerin, pazarda
karsilagtiklar1 baslica doviz kuru risk tiirlinii tanimlamasi ve buna iliskin 6l¢limlemeler yapmasi
onem arz etmektedir. Akabinde isletmeler, risk azaltma araglarina bagvurarak riskin izlenmesi ve
homojen bir risk yonetim sisteminin olusturulmasina (Kot ve Dragon, 2015: 103) ve bu sistemin
dogru bir sekilde islemesi i¢in belirli bir merkezi varliga ihtiya¢ duymaktadir. Ayrica, doviz kuru
riskinden korunmak amaciyla pozisyon limitlerinin belirlenmesi, tim ddviz pozisyonlarinin
giinlik bazda (veya giin i¢i) piyasaya gore degerlemesi yoluyla pozisyon izlenmesi ve doviz
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koruma kriterlerinin olusturulmasi 6nem arz etmektedir. Buna ek olarak, pozisyon limitlerinin
onaylanmasi, doviz kuru riskinden korunma araglarinin uygunlugunun incelenmesi ve risk
yonetimi politikasinin diizenli olarak gdzden gegirildigi bir komitenin de igletmelerde varlig1 son
derece uygun bir risk yonetim stratejisi olarak goriilmektedir (Papaioannou, 2006: 11).

Diger taraftan, bu asamalarin haricinde isletmelerin déviz kuru riskine karsi alabilecegi bir dizi
onlem stratejisi de bulunmaktadir. Ornegin, Biiker ve Celikkol (2019: 127) doviz kuru riskinin
yonetilmesinde ig¢sel hedging (riskten korunma) yontemleri tlizerinde durmuslar ve netlestirme
(netting) stratejisinin déviz kuru riskine yonelik uygun bir strateji olabilecegini ifade etmislerdir.
Aym galismada netlestirme stratejisi, bir isletme grubu icerisinde faaliyetlerine devam eden
isletmelerin, birbirleriyle olan ticari islemlerinden kaynaklanan ayni ya da paralel dovizler
cinsinden alacak ve borg¢lari, dnceden belirlenen hesap dénemleri sonu itibariyle birinin digerine
kars1 kapatildig1 ve boylece briit tutarlarin 6denmesinin aksine yalnizca borglu olunan dévizdeki
net bakiyenin riske kars1 hedge edildigi bir yontemi nitelemektedir.

Verdouw vd. (2015: 2), CUI’lerin para birimi uyumsuzlugunu azaltmak amaciyla faaliyet
gosterdikleri alandaki projenin ¢iktisinin bir kismini veya tamamin yiikiimliiliikleriyle beraber
aynmi para birimiyle ev sahibi iilkeye satilmasindan s6z etmislerdir. Ornegin, iiretimlerini
Hindistan’a ihrag¢ eden Bhutan hidroelektrik projelerindeki borg ve satin alma islemleri, Hindistan
rupisi cinsindendir. Diger taraftan Hou (2013: 24), doviz forward soézlesmelerinin 6neminin
lizerinde durmus ve forward sozlesmelerinde islemin tutarinin, teslim tarihinin ve déviz kurunun
onceden belirlenmesiyle fiili 6deme tarihine kadar para degisiminin gerceklesmedigini ifade
etmistir. Bununla birlikte bu yontemin doviz kurunu kilitlemenin bir yolu olduguna dikkat
cekmistir.

Forward soOzlesmelerine ek olarak Backlund (2011: 19) futures soézlesmelerinden
faydalanilabilecegini vurgulamistir. Bu yontemde, fiyatinin bugiinden belirlenmis olan iiriiniin
geri 0demesi standartlagtirllmis tarihlerde 6denmekte ve dolayisiyla bu yontem likiditenin
artirilmasinda iyi bir risk yonetim stratejisi olarak kabul edilmektedir. Yan1 sira Antoci (2015: 19-
20), doviz takasi (currency swap) kapsaminda taraflarin kararlastirilan bir siire boyunca para
birimlerini, baska bir para birimindeki esdeger bir kredi icin takas etmelerinin, operasyonlarini
hedge etmelerine izin verdigini ve bdylece alacak ve oOdenecek tutarlarla ilgili maliyet ve
belirsizligin azaltildigini 6ne slirmiistiir.

Brucaite ve Yan (2000: 40), CUI’lerin cesitlendirme stratejilerine finansal politikalarin1 da dahil
etmesi gerektigini ve isletmecilik faaliyetlerinde satig, iiretim tesislerinin yeri, hammadde
kaynaklar1 gibi ¢esitlendirme stratejilerine bagvuruldugu gibi birden fazla sermaye piyasasinda ve
birden fazla para biriminde fonlar kullanilarak finansal politika ¢esitlendirmesini de tercih etmesi
gerektigini savunmustur. Mumoki (2009: 22)’ ye gore ise doviz kuru riskinin minimize
edilmesinde, alicinin sevkiyat yapilmadan Once saticiya tam 0deme yapmasi gerekmekte ve
bdylece olas1 problemlere dnceden ¢dziim getirilmis olunabilecektir. Goriildiigii iizere, CUI’ler
doviz kuru riskini yonetirken, doviz kuru risk tiirlerine bagli olarak bir dizi risk korunma
stratejilerinden faydalanabilmektedir. Bu stratejiler, es zamanli olarak ¢evrim, islem ve ekonomik
riskleri ele almaya calistigindan bu risk tiirlerinin kontrol edilmesinde daha proaktif stratejilerin
benimsenmesi 6nem arz etmektedir (Papaioannou, 2006: 14).

S 08

This work is licensed under a Creative Commons Attribution 4.0 International License

61



Uluslararasi Isletmecilikte Finansal Risklerin Stratejik Yénetimi YESILKUS & OZBOZKURT

3. SONUC

Kiiresel trendlerin ve artan belirsizlik seviyesinin hakim oldugu giinlimiiziin son derece dinamik
is ortaminda (Yesil, 2010: 22), risk kavram1 giderek daha 6nemli hale gelmektedir (Yazar, 2020:
115). CUI’ler stratejik is kararlar1 alirken, pazardaki ekonomik, sosyal ve politik degisiklikler
(Urgiin ve Duru, 2014: 47), tiiketicilerin tiiketim degisiklikleri (Kurtulus ve Bozbay, 2008: 9),
ongoriilemeyen rakiplerin eylemleri, girisimciligi tesvik etme oOzellikleri ve is ortamlarini
etkileyen diger faktorlerle karsi karsiya kalmaktadir. Dahasi, kurumsal faaliyetler giderek daha
karmasik hale gelmekte ve bu nedenle bu alanda karsilasilan riskler ve belirsizlik degerlendirmesi
kritik 6nem kazanmaktadir (Belinskaja ve Velickiene, 2015: 32).

CUI’lerin bu calisma kapsaminda ele alman doviz kuru riskine maruz kalmasi, isletmelerin
kazanglarinda dalgalanmalara neden olabilmekte ve onlari daha az rekabet¢ci konuma
getirebilmektedir (Simakova, 2017: 2105). Finansal piyasalardaki bu dalgalanmaya cevaben, artan
risk seviyesiyle basa c¢ikabilmek i¢in finans kuruluslari tarafindan genis bir finansal iiriin
yelpazesinin gerekliligi 6nem arz etmektedir (Mayungbe, 1993: 1).

Calismada elde edilen bulgularda, doviz kurundaki yiiksek dalgalanma endisesinin bir sonucu
olarak, CUI’lerin doviz kuru riskinin stratejik yonetimine odaklanmak istedigini tespit edilmistir.
Cilinkii karsilasilan bu risklerin, yalnizca isletmenin kendisini degil ayn1 zamanda paydaslar1 da
etkiledigi gozlemlenmistir. Bununla birlikte, ¢esitli risklerin etkilesimlerinin, bir isletme
iizerindeki potansiyel etkiyi degistirebildigi goriilmiistiir. Ornegin, bir isletmenin birden fazla
doviz kuru riskine maruz kaldigi durumlar s6z konusudur. Her iki pazar da ters yonde hareket
ettiginde, isletmenin sonug olarak dnemli kayiplara maruz kaldig1 ortaya ¢cikmustir.

Buradan hareketle, isletme igi stratejiler kapsaminda CUI’lerin doviz kuru riski ydnetiminde
oncelik olarak hangi tiir doviz kuru riskine maruz kaldigini tespit etmesi gerekmektedir. Doviz
riskini belirlemek, ¢esitli bilango i¢i riskleri ve nakit akisi tahminlerini inceleyerek isletme ve
gerceklesen islemler hakkinda ayrintili verilerin ortaya ¢ikmasii saglayabilmektedir. Dahasi,
belirlenen doviz kuru riski tiirline gore alinacak stratejik kararlar, bu kararlarin faaliyete
donligmesini kolaylastirabilecek ve risk mitigasyonuna imkan sunabilecektir. Ek olarak,
isletmenin yapilanmasinda doviz dalgalanmalarinin giincel bir sekilde takibinin gergeklestirilmesi
amaciyla finansal risk yonetim ekibi olusturulmali ve olas1 doviz kuru risklerine karsin bu ekibin
proaktif bir sekilde davranarak isletmenin stratejilerini bu yonde olusturmasina yardimei olmalidir.

Diger taraftan, isletme dis1 stratejiler noktasinda ise CUI’lerin doviz kurlariin mutabik kalinan
miktardan daha fazla olmasi durumunda gelirin telafi edilmesine izin veren doviz hiikiimleri
sozlesmelerinden faydalanilabilir. Bu baglamda, olasi doviz kuru risklerine karsi sdzlesmelerde,
para teslim tarihlerinin ve miktarinin kesin olarak belirlenmesi veya doviz maliyetlerinin fiyata
dahil olmas1 gibi CUI’lerin finansal islemlerini garanti altma alabilecek yiikiimliiliiklerin yer
almasi tavsiye edilmektedir. Ayrica CUI’ler, nakit akisinin saglanmasinda yalnizca ana iilke para
birimini tercih edebilecegi gibi ¢esitlendirme stratejisini benimseyerek birden fazla para birimiyle
de nakit akisinin daha az riskli olmasini saglayabilecek hedge yontemlerinden faydalanmalidir.

Bu calisma, doviz kuru riskinin stratejik yonetimine iliskin giincel literatiire katki saglamistir.
Gelecekte bu alanda gerceklestirilecek galismalarda, CUI’lerin tepe yoneticileriyle derinlemesine
miilakat yontemi kullanilarak doviz kuru riskinin yarattidi olumsuz etkilere ve bu risk tiiriiniin
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hangi yoOntemlerle mitigasyonunun saglandigina iliskin uzman goriislinii igeren verilerin
toplanmas1 6nem arz edecektir.
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1. GIRIS

Internet ortamlarinin insanlara sunmus oldugu smirsiz etkilesim alanmm iletisim amaci
baslangigta olmak tizere oldukga fazla yarari oldugu bilinmektedir. Buna karsin amaci bilinmeyen
veya taninmayan kisi veya gruplarla kolayca iletisim kurulabildigi i¢in dikkatli olunmast
gerekmektedir. Siber zorbalik da internet iizerinden maruz kalinan durumlarin biitiinii olarak
belirtilebilir. Siber kelimesi koken olarak internete ait olan, interneti anlatan sanal ortam olarak
adlandirilmaktadir. Siber zorbalik kisi veya gruplarin bir iletisim teknolojisinin karsi tarafa zarar
vermek amaciyla, kotii niyetli olarak tekrarlayarak kotii bir bigimde kullanilmasidir. Siber zorbalik
kisilerin teknolojik aletler ile 6zellikle sosyal medya ve mesajlasma aplikasyonlart araciligiyla,
cevrimi¢i oynanan oyunlar yoluyla yapilabilmektedir.

Degisen ve gelisen teknolojilerle yenilenen her paylasim platformunun yeni bir zorbaligi da
beraberinde getirmekte oldugu bilinmektedir. Siber zorbalik kisilerin sadece akranlari tarafindan
degil yasca biiyiik ve kiigiikler tarafindan da maruz kalinan bir durumdur. Burada 6nemli olan
yasanilan durumun kisiler tarafindan siber zorbalik olarak algilanmasi ve farkindalik
olusturulmasidir. Siber zorbalik durumu bir kisinin digerine veya kurumlar arasinda agagilama,
santaj yapma, kiifiir etme, iftira atma, dedikodu yapma, taciz etme, tehdit etme, dislama ve
utandirma gibi durumlarda ortaya ¢ikmaktadir. Somut 6rnekleri bulunan bu durumlardan biri;
istenilen seyin yapilmamasi halinde polise ihbar etmek ile tehdit etmek olarak karsimiza ¢ikabilir,
bir diger 6rnek; kiiciik diisiiriicii sozler iceren mesajlar gondermek, kisilerin haklarindaki 6zel
bilgileri veya fotograflar1 yayinlamakla tehdit etmek, almak istenilmeyen mesajlarla taciz etmek
gibi ortaya ¢ikmaktadir. Dijital iletisiminin evrilmesiyle birlikte cinsel taciz de e-postalar, sohbet
odalari, ticari ve ticari olmayan web siteleri gibi alanlardan sosyal medyaya dogru artis
gostermektedir. (Halder ve Jaishankar, 2011).

Siber zorbaliga her yas grubundan, her meslek grubundan veya her cinsiyetten insan maruz
kalmaktadir. Bu arastirmanin kapsaminda 6zellikle kadinlarin maruz kaldiklar1 siber zorbalik
durumlar aragtirmanin ana hatlarin1 olusturmaktadir. Sosyolojik agidan bakildiginda en fazla
toplum baskist ve siddet goren grupta yer alan kadinlarin sosyal medya ortamlarinda ve
kullanimlarinda da ne gibi siddete ve zorbaliga maruz kaldiklar1 merak konusu olmustur. Siber
zorbalik olarak cinsel taciz igerisinde fiziksel bir temas olmamasina ragmen sézlii olarak devam
etmektedir. Siber diinyada cinsel taciz genellikle anonim hesaplar, sahte isimler iizerinden artis
gostererek, miistehcen fotograflar, cinsel saldirida bulunan e-postalar, asagilayici metinler,
magdurun kisisel bilgilerinin yayilmasi gibi durumlarda ortaya ¢ikmaktadir (Citron, 2009).

Siber zorbalikla miicadele etmek i¢in bir¢cok yontem gelistirilmektedir. Bununla ilgili olarak diinya
tizerinde ISOC-TR (Internet Society-Turkey) gibi dernekler ve kurumlar gesitli onlemler
almaktadir ve toplumu bilin¢lendirme c¢alismalar1 yapmaktadir. Bu ¢alismanin odak noktasinda
siber zorbaliga maruz kalan kadinlarin sosyal medya iizerinden yasadiklar1 durumlar ele
alimmaktadir. Bunun yani sira siber zorbaligin, ¢evrimigi ortamlarda cinsel tacizin, zorla ve anonim
hesaplarla siddet, kiiflir ve hakaret gibi davraniglarin bircok iilkede yasal yaptirimlar
bulunmaktadir. Bu yasal yaptirimlar bir anda degil zaman igerisinde ihtiyaglar halinde ortaya
¢ikmustir. Hala ABD, Hindistan, Ingiltere gibi iilkelerin yasal sistemlerinde siber zorbalik iizerine
yaptirimlarda agiklar s6z konusudur. Kadin veya erkek fark etmeksizin farkli cinsiyetlerde olan
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bireylerin hemcinslerine ve karsit cinslerine zorbalik diizeyinde saldirida bulunduklar1 yapilan
arastirmalarda ortaya goriilmektedir. (Halder ve Jaishankar, 2011).

1.1.Siber Zorbahgin Tanim ve Kapsam

Siber zorbalik tanimlamalar1 geleneksel zorbaliktan tiiretilmistir. Zorbalik tanimlarinin genelinde
diizenli tekrarlama ve zorba ve magdur arasinda gii¢ dengesizligi s6z konusudur (Menesini, 2012).
Siber zorbaligin bir diger tanimi da g¢evrimici ortamlarda bir baskasina agik bir saldirganlikta
bulunmak ve kasitli bir olumsuz elestiri durumu olarak belirlenmistir (Ybarra ve Mitchel, 2004).
Siber zorbalik kavraminin tanimi 6zellikle sosyal medyanin yayginlasmasi ile birlikte degisiklik
gostermistir. 11k siber zorbalik tamimlarinin ve 6zelliklerinin oldukca kisitli oldugu, sonrasinda
yasanan durumlardan yola ¢ikilarak bu tanimlarin genisledigi goriilmektedir. Yapilan incelemeler
sonucunda magdurun aleyhinde ¢evrimigi ortamlarda agik ve dogrudan saldirilarin s6z konusu
oldugu goriilmektedir.

Siber zorbalik, iletisim cihazlar ve iletisim teknolojileri, sosyal medya aracilifiyla ortaya ¢ikan
bir veya birden fazla bireyin kasitli olarak zarar vererek karsisindaki kisiyi magdur etmesidir
(Beran ve Li, 2005). Siber zorbaligin bu baglamda geleneksel zorbaliktan farkliliklart tartisma
konusu olmustur. Bazi arastirmacilar siber zorbaligin geleneksel zorbaligin bir tiirii oldugunu ifade
ederken, bazilarina goére siber zorbalik ve geleneksel zorbalik arasinda farkliliklar ve ayirt edici
ozellikler bulunmaktadir (Smith, 2012; Olweus, 2012). Tanimlamalar kapsaminda geleneksel ve
siber zorbalik arasinda ortak bir zemin bulunmaktadir. Siber zorbaligin nedenlerinin
anlagilabilmesi i¢in geleneksel zorbalik nedenleri ve kriterleri de tartigilabilmektedir (Topgu,
2014). Hazelwood ve Koon-Magnin (2013) tarafindan yapilan c¢aligma kapsaminda ABD’de
bulunan 50 eyaletteki siber zorbaliklar ile ilgili yasalar arastirilmistir. Yapilan nitel aragtirmada
elde edilen bulgular kapsaminda siber taciz ve siber tacizin Onemli fenomenlerine dair
tanimlamalar yapilmistir. Siber taciz ve siber takip durumlar1 birbirinden farkli olarak ele
alimmustir.

Siber zorbalikta belli basl unsurlar s6z konusudur; tekrarlama, gii¢ dengesizligi, incitme niyeti,
anonimlik, agiklik vb. Tekrarlama eyleminde internet ortaminda ve sosyal medyada ¢evrimigi
materyallerin, ardisik olarak  goriintiilenmesi, indirilebilmesi, sonrasinda  yeniden
yayinlanabilmesi, farkli alanlarda paylasilabilmesi gibi 6zelliklerin s6z konusu olmas1 magdurun
siber zorbaliga bir¢cok kez maruz kalmasina neden olmaktadir (Langos, 2012). Siber zorbalikta gii¢
dengesizligi durumu geleneksel zorbaliktan farklilik gostermektedir. Geleneksel zorbalikta
magdur ve zorba yiiz yiize kalarak fiziksel bir karsilagsmaya maruz kalirken, siber zorbalikta gii¢

dengesizligi teknolojiyi kullanabilme avantajlarindan ve yeteneklerinden gelmektedir (Aricak vd.
ark, 2008).

Bir davranisin zorbalik olarak nitelendirilebilmesi i¢in zarar verme amaciyla yapildigiin belli
olmas1 gerekmektedir. Siber zorbalikta kotii niyeti belirlemek bu acidan zorludur (Betts, 2016).
Zorbanin magdur iizerindeki davraniglarinin incelenmesi, siirecin gozlenmesi ve zorbanin zarar
vermeyi amacladigi agikc¢a ifade edilmelidir. Siber zorbalikta zorbalarin anonim olmasi, isimsiz
sosyal medya hesaplariyla tehdit edici, hakaret gibi zorbaliklarin yasanma durumlarini da
arttirmigtir. Yeni teknolojilerde anonim hesaplarin da kimlikleri tespit edilebiliyor olsa da
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anonimlik ve gorliniirde kimligin gizlenebilmesi zorbaya, baskalarma hakaret edebilme giicii
vermektedir. Kisilerin bu baglamda kimliklerini gizleme nedenleri de baskalar1 tarafindan
yargilanmadan, digerlerinin hayatlarina rahat miidahale edebilecekleri izlenimidir. Geleneksel
zorbalikta zorba magdur iizerinde tahakkiim kurma eylemini genis bir toplulugun 6niinde yaparak,
bu isin mesrulagmasini saglamaktadir. Bu durum da siber zorbaligin ¢evrimici bir ortamda kitleler
tarafindan goriinebilmesine benzemekte ve genis kitleli eylemleri kapsamaktadir (Sticca ve Perren,
2013).

1.2.Siber Zorbahgin Tiirleri

Siber zorbalik davranislar birbirinden farklilik gostermesi sebebiyle siniflandirilmaktadir. Willard
(2007) tarafindan yapilan caligsma kapsaminda siber zorbalik zorbanin davranisina gore sekiz farkl
kategoride smiflandirilmaktadir. Bu durumlar, parlama, taciz, iftira/karalama, kimlige
biirtinme/taklit etme, ifsa etme, diizenbazlik, dislama, siber taciz seklindedir. Willard (2007)’1n
siniflandirmasia ek olarak Kowalski ve ark. (2012) ortaya ¢ikan ihtiyaglar ve farklilagmalar
sebebiyle ‘happy slaping’ ve ‘sexting’ siniflandirmalarini da ekleyerek, bireyin izni diginda cinsel
icerikli fotograflarinin sanal ortamda paylasilmasi durumlarina vurgu yapmistir.

Cevrimici ortamlarda siber zorbalik kaba ve kirici bir sekilde, tehdit icerikli olabilmektedir. Taciz
durumlarinda siireklilik ve saldirganlik s6z konusudur. Dedikodu ve asli olmayan sdylemler
sayginliklara ve itibara zarar veren goriigler, paylasimlar da siber zorbalik c¢esitlerindendir.
Zorbanin ¢evrimigi alanda tanidigl veya tanimadigi birinin kimligine biiriinmesi ve onun gibi
davranmasi bir tiir zorbaliktir. Magdur ile ilgili utang verici bir hadisenin ¢evrimi¢i ortamda
paylagilmasi durumu bir tiir zorbaliktir. Bu zorbaliklar geleneksel zorbaliga benzer bigimde
siniflandirilmistir. Dogrudan ve dolayli siber zorbaliklarda da durum farkli degildir. Buna ek
olarak, ‘cinsel taciz’ kavraminin tanimi, ABD, Ingiltere gibi iilkelerin yasa sistemlerinde smirl1 bir
tanima neden olmakta ve kadinlarin genel magduriyetlerini giderememektedir. Sadece magdurun
degil, magdurun ailelerinin de durumdan olumsuz etkilenmeleri sebebiyle cinsel taciz igeren siber
zorbalik diger ekonomik ve geleneksel suglarla kiyaslanmamalidir (Halder ve Jaishankar, 2011).

2. YONTEM

Aragtirma kapsaminda nitel arastirma yontemlerinden yararlanilmaktadir. Herhangi bir
arastirmaya baslamadan once arastirmacida bir merak diirtlisiiniin olmast 6nemlidir. Hakkinda
arastirma yapilmasi planlanan olgunun, sosyal gerceklik icinde bir problem olarak belirmesi
gereklidir. Arastirmacinin sosyal problemleri ¢6zme meraki ve istegi, arastirmanin temel
motivasyonudur (Eco, 1976). Boylesi bir motivasyon, aragtirmaciya, arastirmanin her asamasinda
giic verecektir. Nitel bir arastirmada, sosyal gerceklige iliskin problem durumu belirlendikten
sonra, bu probleme iligkin kavramsal ¢ergeve olusturmak gereklidir (Balci, Baltaci, Fidan, Cereci
ve Acar, 2012). Bu durumdan yola ¢ikilarak arastirmanin ana sorusu ‘Kadinlara yonelik siber
zorbalik ne sekillerde olusmaktadir?” seklinde belirlenmistir. Arastirmanin alt problemleri
asagidaki sekildedir;

e Kadinlara yonelik siber zorbalik iceren tweetlerde psikolojik baski durumu nasildir?
e Kadinlara yonelik siber zorbalik iceren tweetlerde toplumsal durumlar nasildir?
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e Kadinlarin siber zorbalik ile miicadele etme yollar1 twitter iizerinden nasildir?

Kadinlara yonelik siber zorbalik ile ilgili tweetler belirli etiketlerin altinda toparlanarak belli basl
alt1 kategori altinda degerlendirmeye alinmistir. Bununla ilgili olarak doldurulmasi i¢in Tablo 1.
olusturulmustur. Bu tablonun igeriginde ilgili kategoriye gore tweetler ve kullanim sikliklar

bulunmaktadir.

3. BULGULAR

Arastirma kapsaminda ele alinan tweetler dogrultusunda ¢esitli kategoriler olusturulmustur. Bu
tweetler lizerinden ele alinan 6rnek olaylar, kadinlara yonelik siber zorbaliklar ve nefret sdylemleri
arastirilmistir. Bu kapsamda elde edilen tweetlerin kullanim sikliklar1 Tablo 1.” de verilmektedir.

(Ornek olarak verilmektedir.)
Tablo 1. Kadma Yénelik Siber Zorbalik Iceren Tweetler

<
o £ @
= £ 5 E s & £ g
g - ~ < S « LW po S =
® = £ = X E N 5 e 2
) : - o — — =
5 =& 5§ £ 888 S =z &
< N> o = o> - O -
#siberzorbahk 3 5 1 4 2
#dijitaldolandiriciik 9 3 3
#sibergiivenlik 5 5
#kadinasiddet (online) 6 6 3
#giivenliinternet 7 4 8 2

Arastirma bulgular1 kapsaminda ortaya ¢ikan tablo tweetlerin kullanim sikliklarini ortaya
koymaktadir. Kullanim sikliklar ortaya ¢ikan tweetler kapsaminda, alt problemlerle paralel olarak
ii¢c kategori ortaya c¢ikmistir. Siber zorbalik tiirleri g6z oOniinde bulunduruldugunda
#glivenliinternet, #dijital dolandiricilik basliklarinda yigilmalar oldugu goriilmektedir. Kadinlara
yonelik siber zorbaliklarda internetin glivenliginin ihlal edilmesi durumu, kadinlara yonelik siddet
durumundan daha fazla 6ne ¢ikmaktadir. Bu agidan bakildiginda kisilerin yogun olarak interneti
dolandiricilik gibi durumlar i¢in kotiiye kullandig1 sonucu ortaya cikabilir.

3.1. Kadinlara Yonelik Siber Zorbahk Iceren Tweetlerde Psikolojik Baski Durumu

Aile igerisinde siber zorbalik durumu goézlemlenen asagida bulunan 6rnek kapsaminda, ilgili
haberin ayrintilarina ulasildiginda zorbalik durumu s6z konusu olan kisinin yazilimci oldugu ve
bu kisinin aile bireylerinin bir¢oguna yonelik siber zorbalikta bulundugu haberin devaminda yer
almaktadir. Buradan yola ¢ikilarak goriilmektedir ki, sadece yabanci kimseler tarafindan degil en
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giivenilir olarak bilinen aile bireylerinden kisiler tarafindan da siber zorbaliga maruz
kalinmaktadir.

‘Istanbul’da gegen hafta dikkat ceken bir ‘siber zorbalik’ davasi acildi. Yazilim uzmani Orkun
D. den sikdyetci olan iki kisiden biri babasi, digeri eski avukati. Siipheli Orkun D., babaannesi,
halasi, eski sevgilisi, alti hakim, bir savci, bir polis aleyhinde internette paylasimlar yapmakla da
suglaniyor.’ (#siberzorbalik)

2018 yilinda atilan bir tweet kapsaminda siber zorbaliga ¢ocuklar ve gengler kadar kadinlarin da
maruz kaldigina vurgu yapilmistir. Sosyal medyanin gelismesi durumunda ailelerin ¢ocuklara olan
siber zorbaligina da bu sekilde dikkat ¢ekilmistir.

‘Cocuklar kadar kadinlar da #siberzorbalik magduru oluyor. Bazen erkekler bazen de hem
cinsleri tarafindan yapiliyor. Annelerin ¢ocuklarmm sosyal medyada paylasimi da baska bir
zorbalik tiirii, aslinda. Anne bloggerlarin yaptigi ve anneligi meslek haline getirdikleri durum...’

Kadinlara yonelik siddet vakalar1 6zellikle psikolojik olarak bireyleri zor duruma sokmaktadir.
Kadinlara yonelik yapilan baskilarin ve zorbaliklarin en etkili durumlarindan biri de fiziksel
ozellikleri ile dalga gec¢ilmesidir. Fiziksel 6zelliklerin begenilmemesi, baskalar1 tarafindan atilan
fotograflarda kadinlarin olumsuz yorumlarla baskiya maruz kalmasi, kadinlarin kilolariyla dalga
gecilmesi son zamanlarda en fazla karsilagilan sosyal medya baskilaridir. Bu durumda sosyal
medyanin kotiiye kullanimi kisilerde psikolojik sikintilara yol acabilmektedir.

Kadin bedeni iizerinden koétii yorumlar yapimasi sebebiyle beden olumlama soz konusudur.
#kadinasiddet

Cok kilolusun ve ¢ok ¢irkinsin, bu sekilde neden yasiyorsun. #kadinasiddet

Cocuk doguramamigsin, kediyle kendini idare ediyorsun, ayrica o kadar beyaz bacaklarim olsaydi
kesinlikle fotograf ¢ektirmezdim. #kadinasiddet

3.2. Kadinlara Yonelik Siber Zorbalk Iceren Tweetlerde Toplumsal Tepkiler

Siber zorbalik durumlarinda 6zellikle kadinlarin gesitli siddet durumlarinda ortaya ¢ikan toplumsal
baski durumunun asilabilmesinin i¢in, hiikiimetlerin siber zorbalig1 su¢ kabul ederek buna karsilik
onlemler almasi gerekmektedir. Toplumda yasal olarak kabul edilmeyen durumlar karsisinda
kisilerin su¢ unsurunu algilamasi ve bu durumu mesrulastirmasi daha zor hale gelmektedir. Atilan
bir tweet kapsaminda Yeni Zelanda’nin siber zorbalig1 su¢ unsuru olarak kabul ederek bu durum
karsisinda yaptirimlar uygulayacagi sonucuna ulagilmistir.

‘Yeni Zelanda, siber zorbaligi su¢ kabul edecek. #SiberZorbalik #BilisimHukuku’

2019 yilinda atilan bir tweetin igeriginde baz1 kurum ve kuruluslarin kadinlara yonelik dijital
platformlarda olusan siddet ile ilgili seminerler yaptiklar1 goriilmektedir.
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‘TBID tarafindan diizenlenen, bu dernegimizin katki sundugu Cinsiyet¢i Dijital Siddetle Miicadele
Calistayr basladr. Calistay Nurcihan Temur'un sunumu ile devam ediyor #onlinesiddet
#dijitalsiddet #toplumsalcinsiyet’

3.3. Kadinlarin Siber Zorbalik ile Miicadele Etme Yollar:

Sosyal medya {iizerinden kisilerin yasadiklari olumsuz durumlarla miicadele etmek igin ¢esitli
dernekler, vakiflar ve sivil toplum olusumlar tarafindan &nlemler alinmaktadir. Ornegin sosyal
medya alan1 olan Facebook tizerinde olusan siber zorbaliklarla miicadele edebilmek i¢in 6nleme
merkezi agilmas1 durumu 2016 yilinda atilan bir haber tweeti ile belirtilmektedir.

‘Facebook Zorbaligi Onleme Merkezi A¢ild: #turkinternetcom #siberzorbalik #cyberbullying’

2018 yilinda siber zorbalikla miicadele igin atilan tweet kapsaminda verilen link igerisinde siber
zorbaligin tanimlar1 yapilirken, genellikle cocuklara yapilan siber zorbaliklar ele alinarak ailelere
yonelik tavsiyelerde bulunulmustur. Bu baglamda tweetler kapsaminda siber zorbaligin ergenler
ve gencler iizerindeki etkilerine dair daha fazla tweet atilip, calismalar yapilirken, kadinlara
yonelik siber zorbaligin 6nlenmesinde etkili bir girisim olmadig1 goriilmiistiir.

Siber Zorbalik ile miicadelede 10 kritik adim http://globaltechmagazine.com/siber-zorbalik-ile-
mucadelede-10-kritik-adim/  #siberzorbalik  #SafetyKids  #giivenliinternet  #sibergiivenlik
#Innovera @InnoveraBT

4. SONUC

Aragtirma sonuglar1 gostermektedir ki, birgok kullanici siber zorbalik yaptiginin farkinda olmadan
magdurlara yonelik yorumlarda ve paylagimlarda bulunmaktadir. Bu siire¢ igerisinde belki de
magdurlar da bazi kullanicilar i¢in zorba konumuna geg¢mis olabilmektedir. Giin gectikge ve dijital
platformlar, sosyal aglar ¢ogaldik¢a bu durumlarin artacagi goriilmektedir ve siber giivenlik
uzmanlarinin bu alanda ayrintili ¢alismalarini topluma yonelik tutmalar1 da ihtiyaclardan birini
olusturmaktadir. Kadina yonelik siddet icerikli tweet ve yorumlar genellikle cinsel igerikli ve
giizellik algisina yoneliktir. Arastirmalarin genelinde veya ¢ogunda ise kadinlara yonelik ¢evrimigi
siddet ve siber zorbalik ergenlere ve genclere yapilan zorbaligin arka planinda kalmaktadir.

Arastirma bulgularinda siber zorbalik, dijital dolandiricilik, kadina siddet etiketlerinde
yogunlagsma gozlemlenirken, kiifiir etme, taciz etme, asagilama gibi durumlarda yogunluk
goriilmektedir. Psikolojik olarak kadinlara yonelik baski fazlalasirken, toplumsal durumlarda
hiikiimetlerin siber zorbalik iizerine c¢aligmalar yapmasi gerektigi vurgulanmaktadir. Siber
zorbalikla miicadele etme yollarinda toplumsal bir biitiinliik yerine daha ¢ok bireysel ve kiigiik
gruplarla baslayan girisimler s6z konusudur. Bu baglamda kadinlara yonelik siber zorbaligin,
dijital ortamlardaki siddetin Oniine gegilebilmesi amaciyla daha genis kitleleri ele alan ¢aligmalar
yapilmas: gerekmektedir. Interneti kullanan her birey kadin, ¢ocuk, ergen vs. ayri taciz,
dolandiricilik, bilgisayar korsanligi, takip, karalama, viriis saldirisi, telif hakki ihlali, kiifiir, siddet
gibi zorbaliklara dair deneyimler yasamaktadir. Birbirinden farkli alanlarda zorbaliklar s6z
konusuyken, en fazla dikkat ¢eken konulardan biri kadinlara yonelik cinsel saldirilardir.
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Giliniimiizde sosyal medya kadinlarin zorbalik gérmelerinin yaninda magduriyetlerinin de agikca
ortaya konulmasina katki saglayan ve magduriyetlere ¢oziimler iiretilebilen bir platform olarak
diistintilebilmektedir. Burada 6nemli nokta kadinlar1 yasadiklari magduriyetleri agik bir bigimde
ifade etmeleri konusunda cesaretlendirmektir. Bu baglamda siber zorbaliklarin 6niine gegilmesine
yonelik farkindalik calismalari, polislere yonelik 6zel egitimler, siber su¢ magdurlarina yonelik
hizmet birimleri, psikolojik destek birimleri, magdurlarla empati yapabilmek i¢in egitimler, yasal
yaptirimlar, istismarlara kars1 6nlemler alinmalidir.
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1. INTRODUCTION

Service quality is defined as various consumers rating of the overall excellence or superiority of
the service offered (Ueltschy, Laroche, Eggert and Bindl, 2007). Satisfied customer rather tells
and inform people about good and adequate services they experience, while a dissatisfied
customer always have the tendencies to complain to even more people than a satisfied customer
does, and this is because customer satisfaction is a very critical success factor for measuring the
level of commitment and loyalty customers have in the service organizations and also a key to the
building of lasting relationships with consumers (Ogungbayi, Olatidoye and Agbebi, 2019). In the
today’s ever-increasing competitiveness globally in the market place of service providers and
dynamic growth in the hospitality industry various outlets such as hotels, motels, guest houses,
inns are already being introduced by the service providers into the market thereby it brings about
increment in the demands of customers as they require improved excellent service been offered to
them (Martin, 1995). To assure quality service by service providers, all service providers and
organizations must be readily committed to doing this and also, they must involve and indulge all
their employees to do the same (Gorla, Somers and Wong, 2010). As we know that customer
satisfaction is a big motivational factor that leads and results to winning the loyalty of customers
to a product or service. And satisfaction regarding to the hospitality industry and providers of
services that deals with the aspect of providing hospitable products, goods and services to
customers such for an example has to do with both unmistakable and elusive items and services
which guarantee satisfaction in the following areas such as beverages, foods, and drinks, level of
services, level of cleanliness and hygiene, value for money and atmosphere all these sum up to the
meal experience. “A complete quality customer satisfaction is a participative cycle that enables all
levels of employees to work in groups to establish guest expectation and determine the best way
of meeting or exceeding those expectations (Fornell and Anderson, 1996). Quality service has
been found to be an important input to customer satisfaction (Bateason, 1991). In this extensive
study carried out to know the relationship between service quality and customers satisfaction in
achieving customers’ loyalty the study has showed us that all these three are interjecting to each
other as service quality leads to customer satisfaction and the end product of these two factors is
customer loyalty.

Satisfied customer tells people about a good experience from a product or service, while a
dissatisfied customer complains to even more people about the poor performance or disappointing
experience of a product or service, this is because service quality and customer satisfaction is a
critical success factor to the growth of any business and a key to building lasting relationships with
consumers. This gave rise to the purpose of this research work which is to examine the use of
service quality by service providers to influence the level of customer’s satisfaction and customer
loyalty in their business.

The purpose of this study is to extensively examine the relationship between service quality and
customer satisfaction which influences customer loyalty towards the service providers and also to
provide an understanding of what quality service entails in modern day businesses. In the wake of
the current global Covid-19 pandemic, service quality and customer satisfaction both becomes a
very important subject of discussion which businesses must understudy and adopt on the road to
recovery from the scars of the global pandemic. The study was also structured to elaborate the
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relevant empirical and theoretical evidence supporting the conceptual framework and to give
meaningful conclusions as regards the subject matter.

2. LITERATURE REVIEW
2.1. Service Quality Concept

The perceived relative service quality is essential to the success of any service organization. Since
we know that customers and consumers of provided services and goods partake in the delivery and
consumption of such services that’s been provided by the service provider, so due to this they
interact closely and adequately with various service aspects in organizations (Caruana, Money and
Berthon, 2000). This knowledge offers them the opportunity to evaluate critically the services
provided by organizations. Customers evaluate service quality by comparing the level of service
they receive with their desired level of service. Thus, high service quality plays an important role
in adding value to the overall service experience (Shahin, 2010). Service quality is an attitude
towards or a general belief on the provision of superior service. To be globally competitive service
industries need to offer a quality of service that exceeds the expectations of consumers. Service
quality is a major determinant of an organization's downfall or achievements (Abdullah and
Rozario, 2009). These authors further opined that service quality is influenced by expectations,
process quality and output yield quality. In other words, the standard of service is subject to the
customers who have experienced such service and who use their experience and emotions to make
a judgment. This is the overall assessment of services by customers (Ramseook-Munhurrun,
Lukea-Bhiwajee and Naidoo, 2010). By defining service quality, businesses will be able to deliver
services with a high level of quality presumably resulting in increased customer satisfaction and
loyalty (Gorla, Somers and Wong, 2010).

2.2. Customers’ Satisfaction

It is imperative to know that satisfaction is an attitude or assessment that is formed by customers
due to the level of quality services they received in any visited organizations they’ve been to and
comparing both their pre-purchase expectations of what they would get or what they got from the
products and services to their subjective perceptions of the quality of the services provided.
Satisfaction is one’s feeling of pleasure or dissatisfaction resulting from comparing a product’s
perceived performance in relation to his or her expectations (Kotler, 2000). Furthermore, Cronin
and Taylor (1992) also stated that customer satisfaction is a collective result of perception,
assessment and psychological reactions to the consumption experience of customers on a product
or service. The most important concept of customer satisfaction that is acknowledged all around
the world is the expectancy disconfirmation theory (Barsky, 1992). Satisfaction is usually
encouraged when the expectations of customers are always exceeded due to the high quality level
of product and services been provided and offered by service providers is better than their
expectations, this is in other words is called (positive disconfirmation), and whereas (negative
disconfirmation) is the word we call it when the product or services level is not achieved and below
the expected quality services and products that the customers are expecting (Bromley, 2002).
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2.3. Customers’ Expectation

Yang, Kim, Shin and Kim (2000) opined that customers’ expectation is made up of many
uncontrollable factors and determinants which most times includes the previous experiences with
other services they have once received, and the mode of advertisement used, so customers’
psychological condition at that point of service delivery, customer background and values and the
images of the items or products purchased is already been determined and created within
customers. He further proposed that customer service expectation is built around complex
considerations, which includes customer’s pre-purchase beliefs and other people’s opinions about
the product or service. Likewise, Miller additionally expressed that customers’ expectation is
related to different levels of satisfaction. It may be based on previous product experiences or
learning from advertisements or even word-of-mouth communication. The different variety of
expectation definitions can be inferred that expectation is uncontrollable factors which include
past experience, advertising, and customers’ perception at a particular time of purchase,
background, attitude and product’s image. More so, the influence of customers’ expectation is pre-
purchase beliefs, word of mouth communications, individual needs, customers’ experiences, and
other personal attitudes. Various customers have different expectations based on the customers’
knowledge or idea of a product or service.

2.4. Customer Loyalty

Customer loyalty can be characterized in two distinct ways. Different things may cause an
individual to develop an overall connection or attachment to a brand product or service. Customer
loyalty is often assessed by an individual's willingness to repurchase a Product, willingness to
recommend the product to others (Han, Hsu and Sheu, 2010). Kandampully and Suhartanto (2000)
characterized the customer loyalty in their research as “customer who re buys from the same
service provider whenever possible and who continues to suggest or recommend the product to
other customers. He further stressed that customer loyalty has two distinctions, first is the
behavioral aspect of customer’s loyalty and the other is attitudinal in nature. The behavior loyalty
refers to when the customer intends to repurchase the product or services from the service provider
or brand over time (Bowen and Shoemaker, 1998), while, attitudinal loyalty refers to when the
customer intend to repurchase and as well as recommend the product or service to others which
may include their friends and family this represents a good sign of customer loyalty (Leninkumar,
2017). Most investigative researches have hence suggested that there is a distinct relationship
between customer satisfaction and customer loyalty (Zeithaml and Bitner, 1996). Nervertheless,
service quality studies by Brodie, Whittome and Brush, (2009) show that higher service quality
will lead towards higher and positive customer repurchase behavior and satisfaction.

2.5. Service Quality Determinants

In the mid-1980s Berry and his colleagues Parasuraman, Zeithaml and Berry (1985) and Stanley
and Wisner (2002) began to study service quality determinants and how customers evaluate the
quality of services based on the Perceived Service Quality concept. There are 10 determinants
found to characterize customers’ understanding of the service quality. One of the determinants,
that is creditability, is much related to the brand image aspect of perceived quality and another
determinant, competence, is also related directly to the technical quality of the result, However, it
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is therefore imperative to note that the other determinants are more or less interconnected to the
process dimension of perceived quality (Gronroos 2005).

Consequent to the previous study analysis, the 10 service quality determinants were reduced to the
following five (Zaim, Bayyurt and Zaim, 2010):

1. Tangibles. This determinant is directly linked to the appeal of facilities, products and
equipment’s used by a service organization as well as the input or help of service employees.

2. Reliability. This service quality determinant ensures that the service firms provide her customers
with accurate service the first time without making any errors and with excellent delivery of what
has promised by the service provider.

3. Responsibility. This determinant ensures that a service firm’s employees are able to provide
assistance to customers and respond to their demands as well as notify customers when service is
being delivered, and then provide timely excellent services.

4. Insurance. This refers to the actions of the employees which gives consumers trust and assurance
in the business and make the company generate a comfortable feel around it for her consumers. It
also means employees are still courteous and have the expertise required to meet customer
demands.

5. Empathy. This service quality determinant ensures the company knows the concerns of
consumers and works in their best interests, as well as giving individual personal attention to
customers and providing flexible working hours.

2.6. Distinguishing the Relationship between Service Quality and Customer Satisfaction

The relationship between customer satisfaction and service quality is the customer's loyalty to the
service provider. If the service provided is of high quality there is high possibility that the
customers will be satisfied, and hence when there is customer loyalty it means the customers'
recovery rate is of high quality. Since customer satisfaction is perceived to be focused on the
customer's experience of a specific product or service interaction (Cronin and Taylor, 1992), it is
consistent with the proposed theory that quality of service is a determinant of customer
satisfaction and the outcome is the customer being loyal to come back for the product or service,
because service quality comes from outcome of the services from service providers in businesses.
With respect to the relationship between customer satisfaction and quality of service, Oliver (1980)
first proposed that quality of service would precede customer satisfaction regardless of whether
these definitions were collective or transaction-specific. Some scholars have found empirical
evidence for the above point of view (Anderson, Fornell and Lehmann, 1994), where customer
satisfaction came as a result of service quality. Researchers and scholars alike have been more
distinct or specific about the definition and measures of satisfaction and quality of service when
comparing customer satisfaction and quality of service. Satisfaction and quality of service have
certain aspects in common but satisfaction is usually a wider term, whereas quality of service
focuses more specifically on service measurements (Hernon, Nitecki and Altman, 1999) but when
service quality is achieved it leads to customer satisfaction and the end product is customer loyalty.
The diagram below explains precisely this relationship.
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Service Quality + * Customer Satisfaction

Customer Loyalty

Figure 1. A representation of the relationship between service quality and customer satisfaction.

Figure 1, above shows that both service quality and customer satisfaction has a significant effect
on customer loyalty. Consumer satisfaction becomes a success when the needs and expectations
of customers are met, Customer satisfaction encourages customers to re-purchase a product and a
level of commitment to a particular brand (Fornell, 1992). A research conducted by Akbar, Som,
Wadood and Alzaidiyeen (2010), showed that the quality of service provided and customer
satisfaction has an effect on customer loyalty.

2.7. Factors That Indicate Customer Loyalty to a Business

Competitive Advantage : When there are many competitors in the same area where services are
been provided such as the hospitality business and there are some set of particular customers that
no matter what they would definitely come to your business to patronize you then you know those
sets of customers are loyal to you and your business because despite the competitions in the
environment they still stick to your business this would show and make you know that they’re
loyal to you this research made us find out this that the competitions surrounding a service provider
is a major perspective we’ve to put into consideration when measuring customers loyalty by
relating customer satisfaction and service quality (Huang, Dyerson, Wu and Harindranath, 2015).
Location: Another major issue to look into is the area of establishment of such service provided
if a service is provided where only some certain people can afford it then definitely
customers would keep the business even if the quality of the service provided is nothing to write
home about, so due to the area this service provider is there’s a definite reason that definitely most
set of customers that can afford this would surely keep on patronizing them. Hence due to this
research we were able to identify this also that so many factors could lead to huge patronage of a
particular service provider and this could be misleading as some service providers may feel the
customers are loyal to them without knowing that the high patronage rate is as a result of the
location of business rather than the actual quality of service provided as there is a high possibility
of low customer ratio when a more competitive service provider moves to same business location
with much improved quality (Porter, 1994). Cost of Product or Service: The cost of product or
service provided is also an important factor as this determines customer loyalty to a business. The
cost of service being provided is vital in measuring customer’s loyalty as the fee of product or
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service also determines customers loyalty and satisfaction if the fee is targeted at some particular
set of people definitely those set of people would be coming to patronizing the service provider
due to the cost of service (Huang, Newnes and Parry, 2012).

3. DISCUSSION

Quality in service by definition is the degree of difference and direction between the perceptions
and expectations of customers towards a particular brand or business. As for customer satisfaction,
this can be described as the degree to which an experience is believed to elicit positive feelings or
perception of a service or business (Anood, Hani and Zu’bi, 2012). In most cases of service
industries, customer satisfaction is of vital importance in providing excellent satisfied services as
it exposes the level of satisfaction a customer derives in the service provided and the willingness
for these customers to come back (customer loyalty). Perception of the service provider is the
provision of both tangible and intangible products and services not withstanding if it satisfies the
customers or not. Empirical findings by Tijani, Okunola and Orga (2012) shows that service
providers such as hoteliers etc, pay more attention to provision of tangible products and services
and less attention to the ratings of the products and services. However, service quality is a very
crucial element that all service providers in given business industry should concentrate in order to
induce satisfaction in customers in addition to promoting retention behavior in them. Regardless
of their size, they need to give high prominence to this fact as in the case of service providers so
as to enhance their business in terms of revenue and growth. Exploring customer’s perception and
the level of service quality it derives, it can be interpreted that if satisfied customers are likely to
return to the same premises, it guarantees a loyal customer base for future smooth running of the
company. Finally, having an understanding of how consumers perceive quality of service and
being able to measure it can benefit the management of a service providing firm. Measuring the
quality of service will further help the management of these providers with accurate data which
can be used to track and sustain an improved quality of service. This will nevertheless help them
recognize those with strengths and weaknesses, and thus make possible necessary changes.

4. CONCLUSION

In conclusion, findings from this study reveal that the key to achieving a sustainable service quality
is meeting or even exceeding consumers’ expectations on the service brand and the assessment of
high and low service quality depends on how customers view real performance in the context of
what they expected. Siagian, (2020) proposed that for businesses to maintain a competitive cutting
edge, they must move quickly to identify and meet with customer expectation, by getting it right
first time, then the entire customer/supplier chain will hence focus on addressing external
consumer expectations and thus ensuring customer loyalty. The study revealed that by service
providers offering various high quality of services will result to customer satisfaction in the
provided service thus resulting to customers’ loyalty. It also revealed that staff experience and
professionalism play a significant role in quality service that guarantees customer satisfaction.
Finally, customer perception of the quality of service offered by service providers should accord
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necessary recognition to professionalism and staff training to ensure their resolve towards
achieving customer satisfaction and customer loyalty.
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Each language has its own structure, system and way of organizing its units.
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should be used to improve the reading skills of students.

Keywords: Reading newspapers, students’ performance, reading proficiency.

Cite as:

Bhatti, M. S. & Arshad, A. (2021). The impact of service providers on ensuring
service quality and customer satisfaction. European Journal of Educational
and Social Sciences, 6 (1), 86 - 96.


mailto:safdarbhatti2001@gmail.com
mailto:saqe1994@gmail.com

Improving Reading Skills through Newspapers at Intermediate Level: An Investigation BHATTI & ARSHAD

INTRODUCTION and LITERATURE REVIEW

Pakistan is a developing country. Its literacy rate is not praiseworthy and is at the low level in the
ranking list of literate countries. The situation is even worse in rural areas. The students even after
twelve years education are unable to get command over English Language (Dr.R.Kannan 2009).
There are so many factors which affect the performance of students towards English Reading
skills. Students just study to pass the exams and most of them prepare specific areas of syllabus so
that they can solve the quantity of questions in paper. Moreover English reading is the most
neglected part of the English language learning because it has no marks in exams and teachers
never bother to have reading test from students. Mostly teachers are not well qualified in their
specific subject and it directly affects on learning of students. Teachers get a job through high
marks in degrees rather than experience of teaching in particular subject. Reading skills have vital
role for the success of students at school (Jarvis & Pastuszka, 2008. To calculate, students who
can do extremely well in schools are those who have a strong foundation in reading and receive
encouragement at home (Yubune, Kanda, & Tabuchi, 2007). Jose & Raja (2011) recommend that
reading have immense importance for children in secondary schools. A sad thing is that schools
offer the chance of improving reading skills to a very little amount (Bangs, 2011); however, a
recent study in language education found that this position can be improved by using print media
in secondary schools (Bax, 2011). It is observed that most of teachers in rural areas are unable to
pronounce many English words so their students also faced problem to read efficiently. Many of
the teachers are unaware by reading techniques and could not help their students to teach perfectly.
ESL students of rural areas cannot pronounce the words accurately, unaware how to pronounce
vowels and consonants rightly. It is observed that they feel shy while reading English rather than
Urdu. Reading problems are Lack of self —esteem, lack of phonological awareness, lack of
knowledge of orthographic and sight words (Kilpatrick, 2015).

Phonemic awareness is difficult for ELLs because they may not yet have enough experience with
English to be able to distinguish sounds that differ from those of their native language
(Irujo,2007).ESL students at intermediate level in rural areas of Pakistan have lack of accuracy,
fluency, phonological awareness, sight words problems while reading English Language from
book and no one bother to resolve this problem in future because there is no check and balance for
reading skill in exams. In the present day world, a large number of people around the globe
preferred to learn English language increasingly (Schramma & Srinivasan, 2015). By learning
English language which is the lingua franca of the world, the people of developing countries like
Pakistan are trying their best to become the part of the developed world, (House ,2003; Jenkins
2013). However, among the four language skills, reading is the most neglected and difficult skills
in Pakistani context (Haider, 2012). Newspapers are the best source of learning. They have their
educational benefits. Readers of inspiring newspapers are clever, dynamic and preferred educated
among researchers. Newspapers help in improving knowledge, awareness and reading habits.
Newspaper readers become the part of good study habits in a specialized area (Kumar, Singh, &
Siddiqui, 2011). Newspapers help us in spreading beautiful ideas and future understanding.
Reading NEWS papers may help us gather great deal of vocabulary and increase our reading
aptitudes. Asokan & Dhanavandan (2013) showed that professionals used the newspapers for
improving their general knowledge. Reading is an amazing activity for human interaction. Akanda,
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Hoq & Hasan (2013) it is an unchallenged way of mental exercise. Reading of newspaper is a
habituated and it influences readers to discover and store house of knowledge (Majumder & Hasan
2013). It is a decent source of learning and vocabulary. English is dialect which is utilized as a part
of our language classrooms. Presently the inquiries emerge that how we can enhance English
dialect in learning and teaching. The students who read the English newspapers daily had higher
level of reading and confidence (Nagashetti& Kenchakkanavar, 2015).The fundamental answer is
that through reading abilities. It is appropriately said that books and newspapers are the best
wellspring of learning. Newspaper is the social action to speak with others. It shapes our character.
Reflects social esteems, physical condition and culture of a general public and makes the
collaboration simple and conceivable. Daily papers are apparatus for instructive and individual
strengthening. Daily papers are the best hotspots for the data and advancement in each field. Daily
papers need to wind up noticeably more free, more practical translator of data. It helps for the
advancement of aptitudes for the scholarly and individual strengthening. In the 21st century daily
papers have more critical on the grounds that they give worldwide data to each individual whether
he/she is businessperson, government official, retailer, educator and understudy. Daily papers are
one of only a handful couple of wellsprings of data that are thorough, interconnected, and offered
in one configuration. Daily papers assume a basic part in battling the issue of specialization of data
introduction for the instructive advancement; daily paper is the primary hotspots for the
improvement of understudies and additionally educator. It is likewise useful to the educator for
powerful instructing. The students should have the capacity to foresee patterns to create proper
methodologies for proficient improvement, professional determination, particular work, and
monetary arranging and endeavor.

Daily papers in the classroom advance basic considering. Basic intuition capacities must be
produced if students are presented to fortifying data about which testing inquiries. Reading daily
newspapers help students to create vocabulary and access to verbatim transcripts. Daily papers
give utilization of the data reading, basic considering, logical abilities, and amalgamation aptitudes
required for understanding. Daily papers assist students with making associations among various
fields, subjects, points, issues, and occasions, and henceforth enable them to ask the correct
inquiries. Daily papers must empower understudies, proclamations, practices, and hands-on issues
of competitors, and give literal transcripts. It likewise empower to understudies for reading the
writings of essential addresses, official statements, articulations, and reports so they can reach their
own inferences (Denish, 2009).

An ability is learnt and fortified in a way acknowledged for each situation naturally (Blaha &
Bennett, 1993). The abilities are continued till the proficiency level was acquired (Aksaglioglu,
2005). When reading, which is the fundamental way of intellect is changed into reading propensity.
The propensity for reading is the demonstration of reading being done all through life in a steady,
general and basic way because it is a personal need and source of joy (Yilmaz, 1993). The
propensity for reading is the premise of long lasting learning. It is vital for the demonstration of
reading to be led consistently all through life (Odabas, Odabas & Polat, 2008). The college which
is the most extreme phase of formal training is a period when youngsters complete the
demonstration of reading the most regularly and essentially. This period is a beneficial period for
the securing of getting a charge out of, mindfulness and cognizance in reading (Yilmaz, Kose &
Korkut, 2009). College youth are the young individuals matured between 17-25, who are accepting
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an extraordinary youth culture, and will be pioneers of society. The way that they are proficient,
head and chief applicants without boundaries, is the most essential emblem that makes college
youth particular from others (Yazici, 2003). The nature of the enthusiasm for reading and
propensity for reading of instructor competitors among college students is o basic criticalness
(Saracaloglu, et al., 2003). The teachers regularly train the youngsters with the propensity for
reading. In every aspect of instruction, around there it is the teachers who are role model,
establishing frameworks, and formalizing the students. Students went familiar for pastas well as
future through reading the newspapers that investigate, interpret, question and can think
fundamentally. The reading abilities end up noticeably critical in students obtaining and building
up these abilities. In the realm of today, where information is quickly expanding and science and
innovation have made changes in human life be important, it can be watched that it has turned out
to be mandatory for people to ceaselessly enhance themselves in both their expert and social lives.
In our age, where training and "long lasting learning” have turned into an unquestionable
requirement for expert and profession improvement after formal instruction and particularly
adjusting to transform, it is normal that college understudies have the propensity for reading, which
is among the criteria of social and individual advancement, at an abnormal state. In this manner,
the assurance of reading propensities for instructor competitors and people getting training in the
field of history, among college students, in zones they require and enhancing themselves for the
duration of their lives has been thought to be vital. The idea "proficiency" has been characterized
in different courses until today. The assortment in needs and the variety in conditions have
prompted these distinctive definitions (Glines, 1994, p.499). Regular proficiency approach
concentrates on fundamental reading and composing aptitudes, for example, the information of
letter set (single letters) and phonetic mindfulness (Flewitt, 2008). This prompts the discernment
that in expansive terms education is tied in with composing and reading the composed writings
(Reinking, 1994). Proficiency is essentially characterized as "the capacity to peruse and state"
(Thomas, 1994).

Reading is one's mental practice towards subject matter. Reading implies breaking down the
content made out of letters and try to translate it. It is a procedure through which one costumes
what he reads and makes its use in real life situation. Reading is the best learning motivation
through which an individual can enhance basic understanding about the world. Reading is
characterized as a procedure of seeing printed and composed words through intellect structures,
interpreting and grasping them, in an informative way with printed and composed images,
collection, clarification, and response process comprising of some perceptual and subjective
exercises (Yagcioglu & Deger, 2002). Daily newspapers are storage facility of learning. General
learning is most important piece of instruction. Reading of daily newspaper is valuable forever
support to create reading behavior, procuring information, refreshing current news and familiarity
with social interaction. They have an imperative part in students’ life and education. Reading of
daily paper familiarized the readers’ storage facility of learning on consistently premise
(Majumder & Hasan 2013). A propensity for reading daily paper is most basic fundamental ability.
It isn't just builds our insight, but also changes our life styles and communication. Asokan and
Dhanavandan (2013) reading is an amazing action for person on the globe. Akanda, Hog, and
Hasan (2013) illustrate reading is considered as vital for changing general attitude of a person. The
greater part of respondents routinely read daily papers. Majumder and Hasan (2013) discover in
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their investigation a large portion of respondents from the males supported reading newspapers.
Respondents are most favored best medium of printed material is games and amusement news.
The most vital motivation behind daily paper reading is to enhance general information of
respondents. Owusu-Acheaw and Larson (2014) clarified reading propensities among students and
its impact on academic performance and reading ability. At long last the examination suggests that
guardians should help their youngsters' to enhance the reading abilities when they are youthful, in
light of the fact that it serves to life. Reading skill can be explained as “a cognitive ability which
enables a human being to use while interacting with texts” (Urquhart & Weir, 1998). Reading is a
means of language acquisition, communication, and of sharing information and ideas (Wikipedia,
2018).

Reading is the development of interpretation written symbols to make meaning or to have new
information. Reading drills more on our sense of reasoning which enables us to interpret and
understand what we have read. As the third skill in language acquisition, it requires great deal of
concentration on the material to be read, taking appropriate notes on the words and their
pronunciation and also the punctuation marks that guide the reading for meaningful
comprehension (Straus, 2015).School children often encounter difficulty in reading especially
when they are faced with difficult and ambiguous words. Sometimes it makes them lose interest
in reading thereby making them not to get the content of the text due to high level of vocabulary
associated with the test (Azikiwe, 2007, Straus, 2015). However, in reading a text there is need for
one to pay attention in the words used and then find the meaning of the words as they will assist
the reader to acquire the message in the text and as well give description of what one has
read. Children having difficulty in reading the ambiguous words are guided always by their
teachers who clarifies some words and also make them to read and retell what they have read. To
this end, the teacher needs to exercise patience especially with those children who are not fast in
learning so as to move everyone along. Furthermore as was observed by Rasinki, (2017), making
the text simple and easy to understand will go a long way to improve children's ability to read and
comprehend. The text meant for children need not to be voluminous. Children need to have a short
and precise text which can contain pictures that will give them a vivid or mental expression since
words accompanied with pictures aid for better understanding especially in young children
(Azikiwe, 2007). Reading as a receptive and productive skill needs a lot of attention and should
not be taken for granted when it consists of vital information that gives the reader the opportunity
to disseminate the information publicly to people understanding. Reading skills is the capability
of a person to read, understand and grasp written words on a page of an article or any other reading
material. The possession of a good reading skill will enable the individual to be able to assimilate
a written work within a short period while reading. Developing a reading skill for a human being
is everlasting. And while reading at any given time the individual is expected to also think critically
on the particular topic or subject to understand the point of the writer. A person, who desired to
develop reading skill, has to do continuous reading. Pakistani ESL students should prepare for
future challenges by strengthening their reading comprehension. The benefits will impact every
student's life-awareness of scientific breakthroughs and global events; improved writing;
entertainment. There should be engaging units which must be designed to sharpen reading
strategies with thought-provoking activities such as graphic organizers, reading booklets, fill-ins,
multiple choice exercises, creative expression, mixed reviews, and more. To recapitulate, reading
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is a skill which permits us to acquire a message to be familiar with the written words (written
symbols), understanding the meaning, used to teach pronunciation, acquisitive information from
texts, (Kosak, 2011).

Sub-Skills of Reading

Successful readers manage a variety of skills simultaneously, like a conductor directs a group. A
student who reads smoothly and with confidence may be unable to summarize the plot. According
to Margaret (2017), an ESL student who had worked over each word may ask insightful questions.
Whereas motivation of an individual, backdrop experiences, vocabularies and home support all
influence reading success, precise teaching of specific skills can close the gap between high
achieving readers and those who effort, and facilitate every student to get better, (Margaret,2017).

Manoj, (2018), described the difference between skimming and scanning precisely as:

Skimming Scanning
Fast reading. Grasping a specific word from the given list.
Search out main idea. Rapid way to locate specific information.
Usually done with unrecognized Usually done with materials you know
materials. something about.
Title, subtitles, subheading and Searching for key words or ideas
illustrations important.
Readers frequently read first and last Often requires to go back to the scanned
paragraph vigilantly documents again

Works well to find dates, names, places Works well when we look for bold ,italics or
and review graphs, tables and charts colored texts

Manoj and Judy (2018), differentiates intensive and extensive reading precisely as:

Intensive reading Extensive reading

Reading a shorter text books Reading a longer text books
Reading for comprehension, grammar and | Reading for pleasure and general
syntax. understanding.

Emphasis on detailed information Emphasis on overall meaning
Speed of reading is slow and translating the | Speed of reading is fast and fluent-
words. understanding the gist.

Teacher is as a assessor. Teacher is as a role model.
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Objectives of the Study
The main objectives of the study were:

To know the purpose of reading newspaper.

To find out the user awareness about newspaper.

To know the preferred language and choice of newspaper.

To identify the sections and benefits of reading newspaper.

To know the major problems of reading newspaper.

To investigate user’s satisfaction with the reading of newspaper.

To identify the sources used in reading skills among students.

To differentiate between regular News readers and irregular News readers performance.

© © N o0k owNE

To investigate the difference between controlled& Experimental groups’ students
newspapers reading habits.

Research Questions

Following research questions were made to conduct the study:

RQ1: How do students improve reading skills through different sources?

RQ2: Is there exists any significant difference between students’ reading habits?

RQ3: Is there any significant difference in performance between regular and irregular newspaper
readers?

Research Methodology

The current study was experimental in nature. Quantitative research method was used to conduct
the study.

Research Participants

The population of the study comprised of all the intermediate level students studying in
Bahawalpur City. Two groups were selected randomly on the basis of their achievement scores in
the class test. They were arranged in controlled and experimental groups. Eighty intermediate
students were selected on the basis of results. The controlled group was taught through traditional
book reading method. The experimental group was trained through reading newspapers daily.
They spent one hour daily in reading newspaper. After one hour practice of reading the newspaper,
the participants were assessed in reading skills made by the researchers on the basis of reading
activities. The results were recorded. The experiment continued for six weeks. After completing
six weeks experiment, the comprehensive test was taken by the students of both groups.

Research Tool

The self-developed Questionnaire, reading proficiency test (RPT) was used by the researchers. In
addition, the students’ current knowledge test sheet was used. The factors that were kept in mind
while making the research questionnaire in the form of factors. They were reading habits,
understanding, confidence increased, drawing meanings and interest in reading ability. The
following chart showed the mean distribution of the factors.
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Data Analysis
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Data Analysis

The data were analyzed with the help of using SPSS version 23. The mean distribution was
calculated by using frequency table and standard deviation. The following table showed the
different sources that were used by the participants for improving reading skills.

RQ1: How do students improve reading skills through different sources?

Table 1 Mean and Standard Deviation of Reading Sources

Descriptive Newspapers Book Reading E. Media
Mean 3.97 3.90 3.10
SD .89 71 .68

Tablel showed that the students used newspapers at their first priority to improve the reading
ability. The second most important source of enhancing the reading ability was book reading.
Some students also used electronic media but it was their third priority.

RQ2: Is there exists any significant difference between students reading habits?

Table 2 Comparison of Reading Habits between Control and Experimental Group

Indicator Group N Mean SD t Sig.
i Control 40 3.12 .70
Reading 3.709 002**
Habits Experimental | 40 3.80 1.06
**p<0.01

According to table 2, t-test was applied to investigate the difference between control and
experimental intermediate students reading habits of the newspapers. There exists a significant
difference between controlled and experimental groups of students in reading the newspapers. The
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intermediate students in experimental group performed better in the test as compared with the
students who participated in controlled group. The mean score of experimental group students
(M=3.80, sd 1.06) and control group students (M=3.12, sd=.70), t=78(3.709). The significant value
is p<0.01. The mean achievement score showed that the experimental group students have higher
performance than that of control group students. They read the newspaper to improve their
performance.

RQa3: Is there any significant difference in the performance between regular and irregular
newspaper readers?

Table 3 Comparison of Achievement between Regular and Irregular newspaper Readers

Readers N Mean SD t Sig.
Regular 40 3.80 .50
1.390 .004**
Irregular 40 3.50 2.19
**p<0.01

According to table 3, t-test was applied to investigate the difference between regular and irregular
intermediate students’ achievement while reading the newspapers. There exists a significant
difference between regular and irregular users of newspapers. The intermediate students who used
to read the newspapers regularly performed better in the test as compared with the students who
read the newspapers irregularly. The mean score of regular students (M=3.80, sd .50) and irregular
students (M=3.50, sd=2.19), t=78(1.390). The significant value is p<0.01.The mean achievement
score showed that the regular students have higher performance than that of irregular students.
They read the newspaper to improve their performance.

FINDINGS

Experimental group students showed interest in reading newspapers better than that of controlled
group students. Regular newspaper readers performed better than that of irregular newspaper
readers. Regular students learnt their lessons quickly as they have trained in reading the subject
matter. Most of the students told that newspapers are unique and interesting way of learning. They
participated without any hesitation in classroom discussion and communication process. They
themselves took part in the study. As they have learnt how to select the content for reading and
make assignments. The majority of students read daily newspapers in English language. The
dominant part of time spent perusing daily newspapers is one to two hours day by day. Most of
the students read daily newspapers to get data and enhance their general information. The students
like to read article segments, trailed by games and legislative issues. The current study supported
the results of (Nagashetti & Kenchakkanavar, 2015).

SUGGESTIONS and RECOMMENDATIONS

Time may be increased for reading newspapers. The students should be encouraged to participate
in reading activities. Medium of instructions should be in English so that they may practice the
reading skills in their everyday life situations. Parents and teachers role towards the use of reading
newspapers is significant. They should encourage their kids and students to read the newspapers
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regularly to keep themselves abreast of what is happening around them. Reading training courses
may be arranged for improving reading habits of students. Daily papers are in charge of making
and producing reading abilities among college students. Daily papers are basic for college students
because of the marvelous use of data distributed as daily papers in various languages specifically
at the national and international levels. There ought to be sufficient daily papers to quicken reading
tendencies. This research empowers administrators to comprehend the significance of reading
daily newspapers and enhances the students’ communication abilities.
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Oz

Bu ¢aligma, akademik kiitliphanelerin basarisinda rol oynayacak hizmet
kalitesi ile ilgili kritik boyutlar1 belirlemeyi amaglamaktadir. Tarama
modelindeki ¢aligma Tiirkiye’de Cankir1 Karatekin Universitesi (CAKU)’nde
anket veri toplama teknigi kullanilarak gerceklestirilmistir. Calismada
kullanilan veriler CAKU Kiitiiphanesi’nden hizmet alan Bilgi ve Belge
Yonetimi (BBY) Boliimii 6grencilerinden yliz yiize goériisme yoluyla elde
edilmistir. Anket galismast 2019 bahar doneminde, bir aylik siirede, toplam
396 BBY Boliimii 6grencisinin 227’sinin katilimryla gergeklestirilmistir. Elde
edilen veriler SPSS 20 (Statistical Package for the Social Sciences) programi
kullanilarak analiz edilmistir. Analizler sonucunda; BBY o6grencilerinin en
yiiksek beklentisinin garantililik boyutunda oldugu, onu sirasiyla somutluk,
yanit verme, gilivenilirlik ve empati boyutlarinin izledigi ortaya ¢ikmustir.
Algiladiklar1 hizmet kalitesinin beklentilerini karsilayip karsilamadigini
belirlemek igin gergeklestirilen bosluk analizi sonucuna gore ise BBY
ogrencilerinin algiladiklart hizmet kalitesinin hi¢bir boyutta beklentilerini
kargilamadig1 anlagilmustir.

Anahtar Sozciikler: Beklenti ve algi, bilgi hizmeti pazarlama, hizmet
kalitesi, liniversite kiitiiphaneleri
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temelinde hazirlanmistir (Candan, 2020, s. 139).
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Abstract

This study aims to identify critical dimensions of service quality to play a role
in the success of academic libraries. The study with survey model was
conducted at Cankiri Karatekin University (CAKU) in Turkey. The data used
in the study were obtained through face-to-face interviews from the students
of the Department of Information and Record Management (IRM) receiving
service from the Library of CAKU. The survey was carried out in 2019 spring
semester within the span of one month with the participation of 227 from a
total IRM Department students of 396. The obtained data were analyzed by
using SPSS 20 (Statistical Package for the Social Sciences) program. As a
result of the analysis; It was found that the highest expectation of the IRM
students is in the dimension of assurance, followed by tangibility,
responsiveness, reliability and empathy dimensions respectively. According
to the results of the gap analysis performed to determine whether the service
quality they perceive satisfies their expectations or not, It was understood that
the service quality perceived by IRM students doesn’t satisfy their
expectations in any dimension.

Keywords: Expectation and perception, marketing of information service,
service quality, university libraries.
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1. GIRIS

Varolduklari giinden giiniimiize egitim ve gretim faaliyetlerinin ayrilmaz bir parcasi haline gelen
iiniversite kiitliphaneleri, tiniversitelerin hayati organlarindan biri olarak kabul edilmektedir
(Simmonds ve Andalreb, 2001, s. 626; Gunasekera, 2010; Cristobal, 2018). Cagimizda yasanan
teknolojik gelismeler sonucu bilgi liretimi ve sunumunda yasanan degisim diger bilgi merkezi

tiirlerinde oldugu gibi akademik kiitliphaneleri de etkilemekte ve onlari yogun bir rekabet
ortamiyla kars1 karsiya birakmaktadir (Cullen, 2001, s. 663).

Universite kiitiiphanelerinin en biiyiik kullanic1 grubunu dgrenciler olusturmaktadir. Bu en biiyiik
kullanict grubunun bir tiniversite kiitiiphanesinden beklentilerini anlamak, sunulan hizmetlerin
kalitesini arttirmak i¢in uygun stratejilerin gelistirilmesine katki saglayacaktir. Yapilan
aragtirmalar, hizmet kalitesinin miisteri memnuniyeti ve miisteri sadakati olusumunda etkili
oldugunu ortaya koymustur (Meesala ve Paul, 2018; Ismail ve Yunan, 2016; Cristobal, 2018;
Wantara, 2015).

Bu calisma iki bdliim halindedir. ilk boliimde ¢alismanin konu ile ilgili literatiire dayal1 teorik
cercevesi yer almaktadir. Ikinci béliimiinde, CAKU, Edebiyat Fakiiltesi BBY Boliimii
ogrencileriyle yiiz yiize gerceklestirilen anket calismasi yer almaktadir. Calisma kapsaminda;
gelecegin olasi kiitiiphanecilerinin bugiin bir dgrenci ve kiitiiphane kullanicisi olarak Universite
Kiitiiphanesi’nde sunulan hizmetlerden beklentileri ve fiilen aldiklar1 hizmetin onlarin
beklentilerinin ne kadarini karsiladig1 saptanmaya calisiimistir. Boylece konu farkli bir agidan ele
alimmustir.

2. Literatiir incelemesi

Imalat sektoriinde oldugu gibi hizmet sektoriinde de sunulan hizmetin kalite diizeyi basarmnin
belirleyicisidir (Meesala ve Paul, 2018; Gede Mahatma Yuda Bakti ve Sumaedi, 2013). Hizmet
kalitesi kavramina yonelik literatiirde birgok farkli tanim bulmak miimkiindiir (Lewis ve Mitchell,
1990; Cristobal, 2018). Mallardan fakli olarak hizmet kalitesi somut kriterlere dayali olarak
olgiilemediginden (Garvin, 1983) bu tanimlarda miisteri hizmet beklentisi ile gergeklesen hizmet
performansina iligkin algisi1 arasindaki karsilastirmaya odaklanildigi goriiliir (Lewis ve Mitchell,
1990, s. 12; Gede Mahatma Yuda Bakti ve Sumaedi, 2013; Wantara, 2015).

Hizmet kalitesi ol¢limii konusundaki ilk ¢alismalar 1980°1i yillarda pazarlama alaninda ortaya
cikmistir (Cook ve Thompson, 2000). Bu ¢aligmalar miisteri algis1 merkezli olarak geliserek,
Parasuraman ve digerlerinin (1985; 1988) calismalariyla zirveye ulagmistir. Parasuraman ve
digerleri (1985; 1988) ortak yiiriittiikleri ¢alismalar sonucu, Kalite = Algilar - Beklentiler seklinde
formiile ettikleri Hizmet Kalitesi Bogluk Teorisi ile kaliteyi algilanan hizmet ile beklenen hizmet
arasindaki bosluk olarak tanimlamistir. Kaliteyi ancak miisterilerin yargilayabilecegi temeli
iizerine kurulu teorik modelde hizmet kalitesi (SERVQUAL), baslica 5 boyut altinda siralanan 22
cift ifade ile degerlendirilir Parasuraman ve digerleri (1988):

(1) Somutluk: fiziksel tesisler, ekipman ve personelin goriiniimii,
(2) Giivenilirlik: taahhiit edilen hizmeti giivenilir ve dogru bir sekilde yerine getirme yetenegi,
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(3) Yanit verme: miisterilere yardim etme ve en kisa siirede hizmet sunma arzusu,
(4) Garantililik: ¢alisanlarin bilgi diizeyi, nezaketi ve gliven duygusu yaratma kabiliyeti,

(5) Empati: kurumun miisterilere verdigi bireysellestirilmis ilgi ve dnemseme.

SERVQUAL o6lgegi, yillar iginde kar amaci giiden ya da giitmeyen kuruluslarin hizmet kalitesi
degerlendirilmesinde popiiler olmustur. Cook ve Thompson (2000) kiitiiphane hizmet kalitesi
iizerine gerceklestirdikleri bir calismada, 2000’li yillarin baslarina gelindiginde 100°den fazla
makalede 20’den fazla doktora tezinde SERVQUAL skorunun kullanildigini bildirmektedir.
Tiirkiye’de kiitiiphanelerin hizmet kalitesi lizerine yapilan ¢alismalarda ilk kez Karakas (1999)
tarafindan kullanilmistir. Halen giiniimiizde farkli sektdrlerde bir¢ok kurulusun hizmet kalitesi
degerlendirmesinde oldugu gibi farkli kiitiiphane tiirlerinin hizmet kalitesi degerlendirme
calismalarinda da kullanilan 6l¢iim modelleri arasinda yer almaktadir (Orn. Landrum ve Prybutok,
2004; Nagata ve digerleri, 2004; Zabed Ahmed ve Hossain Shoeb, 2009; Hossain Shoeb, 2011;
Asogwa ve digerleri, 2014). Bu ¢alismalarin bazilarinda SERVQUAL skorunun kiitiiphane hizmet
kalitesi degerlendirmede uygunlugu sorgulanirken (Orn. Cook ve Thompson, 2000; Yu ve
digerleri, 2008) bazilarinda ise diger dlgiim modellerine tercih edildigi goriilmektedir (Orn.
Hossain Shoeb, 2011; Nimsomboon ve Nagata, 2003; Can, 2016).

Kiitliphane hizmet kalitesi degerlendirmede 6ne ¢ikan bir diger 6lcek, SERVQUAL kavramsal
modelinden gelistirilen LibQUAL+® anketidir. Texas A&M Universite Kiitiiphaneleri ve diger
kiitliphaneler, hizmet kalitesi 6l¢iimiinde birka¢ yil boyunca kiitiiphaneler icin adapte edilmis
SERVQUAL araglarii kullanmistir. Ancak zaman i¢inde ortaya ¢ikan ihtiyaglara cevap verecek
daha kapsamli bir uyarlama i¢in 1999 yilinda Kuzey Amerika'daki en biiylik arastirma
kiitiiphanelerini temsil eden Arastirma Kiitiiphaneleri Dernegi (The Association of Research
Libraries-ARL) ve Texas A&M Universite Kiitiiphaneleri isbirligine gitmistir. Bu isbirligi,
Amerika Birlesik Devletleri (ABD) Egitim Bakanligi'nin Orta Ogretim Sonrasi Egitimi Gelistirme
Fonu'ndan (U.S. Department of Education's Fund for the Improvement of Post-Secondary
Education-FIPSE) ii¢ y1llik bir hibe ile kismen desteklenmistir. Sonug olarak LibQUAL+® ortaya
cikmistir. LIbQUAL+® temelde yap1 olarak Hizmet Kalitesi Bogluk Teorisi tizerine kurulu ancak
daha ayrintili bir 6l¢tim aracidir (LibQUAL+®, 2020).

LibQUAL +® anketinin 0zii, kiitiiphane genel hizmet kalitesini ii¢ boyutta dlcen 22 anket
maddesini igerir: (a) Hizmet Heyecanu, (b) Bilgi Kontrolii ve (c) Yer Olarak Kiitiiphane. ilk boyut
olan (a) Hizmet Heyecan: boyutu, kiitliphane hizmetinin empati, yanit verme, garantililik ve
giivenilirlik yonlerini iceren kisileraras1 boyutunu dlger. Ikinci boyut olan () Bilgi Kontrolii, bilgi
kaynaklarina erisim, uygunluk, gezinme kolayligi, zamanlama, ekipman kullanilabilirligi ve
kendine giiven acisindan hem igerik hem de kiitiiphane tarafindan sunulan igerigin kapsami
cercevesinde hizmet kalitesini 6l¢er. Son boyut olan (¢) Yer Olarak Kiitiiphane, bir siginak olarak
kiitiiphaneyi betimleyen hem egitici, hem de faydaci ve sembolik terimlerle fiziksel ¢evrenin nasil
algilandigini dlger (Kyrillidou, 20009, s. 2).

SERVQUAL temelinde hazirlanan bir diger 6l¢cek Cronin ve Taylor (1992) tarafindan gelistirilen
SERVPEREF’dir. Cronin ve Taylor (1992, ss. 60, 63; 1994, s. 125; Jain ve Gupta, 2004, s. 28)
SERVQUAL o6lgeginin kavramsal temelini sorguladiklari ¢alismalarinda, hizmet tatmini ile
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hizmet kalitesi konusunda bir karigiklik oldugunu ileri stirmiistiir. Bu nedenle, SERVQUAL'in
beklenti (B) bileseninin atilmast ve bunun yerine performans (P) bileseninin tek basina
kullanilmas1 gerektigi konusunda goriis bildirmistir. Teorik iddialarint dogrulamak igin dort farkl
sektorde (bankacilik, hasere kontrolii, kuru temizleme ve fast food) yiiriittiikleri ¢alismada dnemli
kanitlar elde etmistir. SERVQUAL o6l¢eginin bir ¢esidi olan ve yalnizca algilanan performans
bilesenini iceren SERVPERF 6lgegi tekli 22 maddeden olusmaktadir. Teoriye gore, daha yiiksek
algilanan performans, daha yiiksek hizmet kalitesi anlamina gelir. Literatiir incelendiginde,
SERVPERF 6l¢eginin kiitiiphane hizmet kalitesi 6l¢limii konusundaki ¢alismalarda ¢ok nadir
kullanildig1 gériilmektedir (Orn: Landrum ve digerleri, 2007; Landrum ve digerleri, 2009; Hossain
ve digerleri, 2013).

3. ARASTIRMA YONTEMI
3.1. Orneklem

Bu ¢alisma, toplam 396 Bilgi ve Belge Yo6netimi Bolimii 6grencisinin 227’sinin katilimiyla
Cankir1 Karatekin Universitesi Edebiyat Fakiiltesi’nde 2019-2020 akademik yil1 bahar doneminde
yiiz yiize yiiriitiilmiistiir. Orneklemin % 65,2’si kiz, % 34,8’i erkek dgrenciden olusur. Yas
bakimindan, katilimcilarin % 86,81 18-22 yas arasindadir. Onu % 13,2 ile 23 yas ve lstii takip
etmektedir. Yanitlayanlar arasinda 18 yas alt1 6grenci bulunmamaktadir. En yiiksek katilim % 40,5
ile ikinci siniflardandir. Onu sirastyla % 26 ile tig¢iincii siniflar, % 21,1 ile dordiincii siniflar ve %
12,3 ile birinci smiflar izlemektedir.

3.2. Arastirma Ol¢iim Araci

Olgiim araci ii¢ boliime ayrilmistir. Tk boliimde dgrencilerin kisisel bilgilerine yénelik {i¢ soru
bulunmaktadir. Ikinci béliimde grencilerinin kiitiiphane kullanim bigimlerine yonelik bes soru
bulunmaktadir. Bu sorular, Texas A&M ve Illinois Universitelerinde 2008 yilinda uygulanan
LibQUAL+® olgeginden adapte edilmistir (Kyrillidou, 2009, ss. 257, 266). Ugiincii boliimde,
SERVQUAL o6l¢eginden kiiciik degisikliklerle uyarlanan 5 boyutlu (Somutluk, Giivenilirlik, Yanit
verme, Garantililik, Empati) 22 cift beklenti ve algi ifadesi vardir (Parasuraman ve digerleri,
1988). Yanit segenekleri “(1) Kesinlikle katilmiyorum ile (7) Kesinlikle Katiliyorum” bigiminde
siralanan 7’11 Likert 6l¢gek bigimindedir.

Hizmet kalitesi Olgegindeki degiskenlere verilen yanitlarin igsel tutarlilik giivenilirligini test
etmede Cronbach’s alfa (o) giivenilirlik analizinden yararlanilmustir. {lgili literatiirde; a =0,70
orta,  =0,80 iyi ve a =0,90 miikkemmel degerler olarak kabul gormektedir (Gliem ve Gliem, 2003,
S. 87). Cronbach’s alfa giivenilirlik analizi sonucunda; 22 beklenen hizmet degiskeninin alpha
degeri a = 0,909 ve 22 algilanan hizmet degiskeninin alpha degeri ise a = 0,886 olarak
hesaplanmistir. Bu degerlere gore, olgegin yeterli igsel tutarlilik giivenilirligine sahip oldugu
sOylenebilir.

Hizmet kalitesi 6l¢egi boyutlarinin gecgerliligini test etmek i¢in ac¢imlayici faktdr analizi
gergeklestirilmistir. Literatiir incelendiginde, faktor oriintiisiinlin olusturulmasinda kabul edilebilir
alt sinir 0,40 oldugu goriilmiistiir (Tavsancil, 2018, s. 48). Yapilan analiz sonucuna goére Somutluk,
Giivenilirlik, Yanit verme, Garantililik ve Empati olarak siralanan bes ayr1 beklen hizmet ve
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algilanan hizmet boyutu degiskenlerinin faktor yiikleri 0,709 ile 0,899 arasinda degismektedir.
Degiskenler, bulunduklar1 faktore yeterli katkiyr saglamaktadir.

3.3. Cahsma Yeri Ozellikleri

Tiirkiye’de TUniversiteler kamu ve vakif iniversiteleri olmak tizere iki farkli bi¢imde
kurulmaktadir. Giincel istatistiki verilere gore Tiirkiye’de halen toplam 207 {iniversite vardir.
Bunlarin 129’u kamu, 74’1 vakif tiniversitesidir. (Yiiksekogretim Bilgi Yonetim Sistemi, 2020).
Cankir1 Karatekin Universitesi 2007 yilinda Tiirkiye’de kurulan kamu {iniversitesidir.
Universite’nin Edebiyat Fakiiltesi biinyesinde 2013 yilinda agilan Bilgi ve Belge Yonetimi
Boliimii (BBY) halen lisans ve lisansiistii diizeyde egitim vermektedir (CAKU, 2020a). Tiirkiye’de
faaliyet gdsteren kiitiiphanecilik boliimlerinin adlar1 2002 tarihli YOK Yiiriitme Kurulu karariyla
2002-2003 o6gretim yilindan itibaren Bilgi ve Belge Yonetimi Bolimi olarak degistirilmistir
(Subasioglu ve Giirdal Tamdogan, 2014, s. 602).

Cankir1 Karatekin Universitesi Kiitiiphanesi 2008 yilinda Rektorliik binasindaki gecici hizmet
yerinde sinirh sayidaki bags kitapla faaliyetlerine baslamistir. Insaati tamamlanan Merkez
Kiitliphane binasina 2017 yilinda tasinmistir. Halen 50.000 civar1 basili kaynaklardan olusan
dermesi ve ULAKBIM tarafindan erisimi saglanan veritabanlar1 ile Universite personeli ve
ogrencilere bilgi hizmet vermektedir. Benimsedigi ¢agdas yonetim yaklasimlariyla biinyesinde
barindirdig1 bilgi kaynaklarmi ve hizmetlerini her gegen giin gelistirmektedir. Universite
kiitiiphanesi tarafindan verilen hizmetler arasinda grup ve bireysel ¢alisma odalari, ¢evrim igi
katalog tarama, danisma, fotokopi, 6diing verme gibi hizmetler sayilabilir. Ayrica ihtiya¢ duyan
kullanicilara kiitiiphane kullanimi, ¢evrim i¢i katalog tarama tizerine egitimler de verilmektedir.
(CAKU, 2020b).

4. BULGULAR VE TARTISMA
4.1. Kiitiiphane Kullanim Bi¢imleri

Calismaya katilan Ogrencilerin tamami kiitliphaneyi aktif olarak kullanmakta oldugunu
bildirmistir. Katilimcilarin kiitiiphane kullanma bigimlerine iliskin yanitlar1 incelendiginde; her
giin kiitiiphaneye gidiyorum diyenlerin oran1 % 4 ile en alt sirada yer almaktadir. Onu % 4,8 ile
diger yanitin1 verenler takip etmektedir. Daha sonra sirasiyla % 7 ile giin asir1, % 23,3 ile on bes
giinde bir, % 23,8 ile ayda bir yanitlar1 gelmektedir. En yiiksek yanit ise % 37 ile haftada birdir.
Kullanim amaci bakimindan en yiiksek yanit % 42,3 ile ders ¢alismak igindir. Ikinci sirada % 22
ile 6dev hazirlamak gelmektedir. Onu % 19,8 ile arastirma yapmak, % 12,8 ile bos zamanlar1
degerlendirmek yanitlar takip etmektedir. Katilimcilarin sadece % 3,1°1 diger yanitin1 vermistir.
Kiitiiphane kaynaklarini yerinde kullanim sikliklar1 incelendiginde; % 52,4 ile aylik diyenler ilk
siray1 almaktadir. Onu sirastyla % 26,4 haftalik, % 14,1 ii¢c aylik ve % 1,3 giinliik diyenler takip
etmektedir. Katilimcilarin % 5,7’s1 asla kullanmam yanitin1 vermistir. Kiitliphane web sayfasi
vasitastyla kiitliphane kaynaklarina erisim sikliklar1 bakimindan yine en yiiksek yanit % 48,9 ile
aylik diyenlerdir. Onu sirasiyla % 21,6 ile haftalik, % 13,7 ile ii¢ aylik, % 4.4 ile giinliik diyenler
takip etmektedir. Katilimcilarin % 11,5’1 kiitiphane web sayfasi vasitasiyla kiitiiphane
kaynaklarina asla erismem yanitin1 vermistir. Google, Yandex, Yahoo gibi kiitliphane dis1
kaynaklardan bilgiye erisim bakimindan % 68,3 ile en yiiksek yanit giinliik olmustur. Ikinci sirada
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% 18,5 ile haftalik, iiiincii sirada % 9,3 ile aylik yamitlar1 gelmektedir. Ug ayda bir diyenler %
2,2, asla diyenler ise % 1,8 oranindadir.

4.2. Beklenen ve Algilanan Hizmet Kalitesi Diizeyi Analizi

Tablo 1°de; bes hizmet kalitesi boyutu altinda beklenen ve algilanan hizmetler i¢in 6grencilerin
yanitlarinin aritmetik ortalamasi (X), standart sapmasi (S) ve algilanan hizmet puanindan beklenen
hizmet puani ¢ikarilarak elde edilen bosluk analizi sonucu goriilmektedir. Her bir boyut i¢in
oncelikle o boyuta iliskin degiskenlerden elde edilen verilerden yararlanarak bes boyutun algilanan
(X 4) ve beklenen (X g) hizmet diizeyi ile bosluk analizi sonucu verilmistir. Daha sonra her boyut
altindaki degiskenlere iliskin elde edilen veriler ayr1 ayr1 yer almaktadir.

Tablo 1. Kiitiiphane Hizmet Kalitesi Boyutlar1 Bosluk Analizi

_ _ Bosluk

. X2 Sa Xp Sp
Beklenti ve Alg1 Ifadeleri Puam
I. SOMUTLUK IO 1,24809 6,3260 1,11407 -1,8601
1.Modern goriiniimlii arag-gereg, donanima 4,23 1,558 6,26 1,445 -2,03
sahiptir.
2. Bina, g¢alisma ve okuma salonlart gorsel 4,36 1,727 6,35 1,323 -1,99
olarak cekicidir.
3. Calisanlar1 temiz goriiniimlidiir. 511 1,779 6,33 1,340 -1,22
4. Hizmetle ilgili materyaller (derme, brosiirler 4,15 1,574 6,36 1,249 -2,21
veya talimatlar gibi) gorsel olarak ¢ekicidir.
II. GUVENILIRLIK 4,3489  1,30914 6,2502  1,16229 -1,9013
5. Bir hizmeti belirli bir zamana kadar yapmaya 4,33 1640 6,21 1,453 -1,88
s0z verdigiyse, dyle yapar.
6. Kullanicilarin bir sorunu oldugunda sorunun 4,37 1,796 6,37 1,325 -2,00
¢Oziimiine yonelik samimi bir ilgi gosterir.
7. Dogru hizmeti ilk seferde verir. 4,31 1,628 6,21 1,410 -1,90
8. Hizmetlerini yapmaya s6z verdigi zamanda 4,45 1,608 6,32 1,306 -1,87
saglar.
9. Hatasiz kayitlar konusunda 1srarcidir. 4,29 1,583 6,15 1,390 -1,86
I11. YANIT VERME 4,3447 1,41435 6,2533 1,022768 -1,9086
10. Calisanlar1 bir hizmetin tam olarak ne zaman 441 1,702 6,29 1,154 -1,88
yerine getirilecegini kullanicilara sdyler.
11. Calisanlar1 kullanicilara tam zamaninda 4,46 1,646 6,33 1,186 -1,87
hizmet verir.
12. Caligsanlar1 daima kullanicilara yardimei 4,15 1,802 6,26 1,283 -2,11

olmak i¢in isteklidir.
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13. Calisanlar1 asla kullanicilarin taleplerini 4,37 1,718 6,13 1,370
cevaplayamayacak kadar cok mesgul olmaz.

IV. GARANTILILIK 4,4835  1,43883 6,3271  1,07650 -1,
14. Calisanlarinin  davraniglart  kullanicilara 4,24 1,697 6,32 1,243
giiven asilar.

15. Kullanicilar hizmet alirken kendilerini 4,42 1,751 6,25 1,371
giivende hisseder.

16. Calisanlar1 kullanicilara karst1 daima 4,81 1,770 6,30 1,258
diizeylidir.

17. Calisanlart kullanicilarin sorularina cevap 4,46 1,743 6,44 1,164
verecek bilgiye sahiptir.

V.EMPATI 4,0185  1,40688 6,1084  1,10288 -2,
18. Kullanicilar ile bireysel olarak ilgilenir. 4,26 1,807 6,23 1,263
19. Kullanicilarin hepsi i¢in uygun caligma 4,21 1,762 6,14 1,356
saatlerine sahiptir.

20. Kullanicilara kisisel ilgi gosteren ¢alisanlara 3,90 1,815 6,14 1,410
sahiptir.

21. Kullanicilarin dstiin ¢ikarlarini igtenlikle 3,94 1,694 6,03 1,547
gozetir.

22. Calisanlar1 kullanicilarin 6zel ihtiyaclarini 3,78 1,842 6,00 1,504
anlar.

-1,76

8436
-2,08

-1,83

-1,49

-1,98

0899
-1,97
-1,93

-2,24

-2,09

-2,22

Analiz sonucunda elde edilen beklenti ve alg1 degerleri ortalamalar1 incelendiginde (Tablo 1);
yanitlayanlarin en yiliksek beklentisinin garantililik (6,3271) boyutunda oldugu, onu sirasiyla
somutluk (6,3260), yanit verme (6,2533), giivenilirlik (6,2502) ve empati (6,1084) boyutlarinin
izledigi ortaya ¢ikmustir. Algiladiklar: hizmet kalitesinin beklentilerini karsilayip karsilamadigini
belirlemek icin gerceklestirilen bosluk analizi sonucuna gore ise, yanitlayanlarin algiladiklar
hizmet kalitesinin higbir boyutta beklentilerini karsilamadigi anlagilmistir. En diisiik beklenti
empati (6,1084) boyutunda olmasina ragmen, algilanan hizmet diizeyine (4,0185) goére en yiiksek
bosluk degeri (-2,0899) empati boyutunda ortaya ¢ikmistir. Bunu sirasiyla yanit verme (-1,9086),
giivenilirlik (-1,9013), somutluk (-1,8601) ve garantililik (-1,8436) boyutlar1 bosluk degerleri takip
etmektedir.

4.3. Hipotez Testleri

Arastirma kapsaminda 6lgiilen bes hizmet kalitesi beklenti ve algi boyutunun cinsiyet degiskenine
gore BBY oOgrencilerinin degerlendirme farkinin analizinde bagimsiz Orneklem t testi
gerceklestirilmigtir. Yiizde 95 giiven araliginda gergeklestirilen analiz sonucunda, kiz ve erkek
ogrencilerin kiitiiphane hizmet diizeyi beklenti ve alg1 boyutlarinda anlamli bir fark olmadig: (P >
0,05) ortaya ¢ikmistir. Asagidaki hipotezler kabul edilmistir:

“Hy: Cinsiyete gore kiitliphane hizmet diizeyi beklenti boyutlarinda anlamli diizeyde bir
fark yoktur.”
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“Hy: Cinsiyete gore kiitliphane hizmet diizeyi alg1 boyutlarinda anlamli diizeyde bir fark
yoktur.”

Smif degiskenine gére BBY 06grencilerinin siniflarina goére bes hizmet kalitesi boyutunu
degerlendirme farkinin belirlenmesinde % 95 giliven diizeyinde tek faktorlii ANOVA testi
kullanilmigtir. Tablo 2’deki analiz sonucuna gore; Ogrencilerin simiflarina gore kiitiiphane
hizmetleri beklenti diizeylerinde bes kalite boyutunun tamaminda anlamli fark (P < a =0,05)
vardir. Asagidaki hipotez kabul edilmistir:

“H,: “Ogrencilerin smiflarina gére kiitiiphane hizmet diizeyi beklentileri farklidir.”

Tablo 2. Smif Degiskenine Gore Kiitiiphane Hizmet Kalitesi Beklenti Boyutlar1 Tek Faktorli
Varyans Analizi

Beklenti Varyansin Kareler D Kareler E p

Boyutlan Kaynag Toplami Ortalamasi
Gruplar 11,381 3 3,794

Somutiuk Arast 3,143 0,026
Gruplar ici 269,121 223 1,207
ir”p'ar 13,462 3 4.487

Giivenilirlik rast 3,429 0,018
Gruplar I¢i 291,846 223 1,309
ir”p'ar 22,725 3 7575

Yanit Verme rast 7,822 0,000
Gruplar ici 215,960 223 0,968
ir”p'ar 25,278 3 8,426

Garantililik rast 7,941 0,000
Gruplar ici 236,623 223 1,061
Il 11,031 3 3,677

Empati Arast 3,108 0,027
Gruplar i¢i 263,863 223 1,183

Tablo 3’de goriildiigii gibi; 6grencilerin siniflarina goére kiitliphane hizmetleri algi diizeyi
ortalamalarin1 karsilastiran tek faktorlii varyans analizi sonucunda, bes kalite boyutunun
tamaminda anlamli fark (P < o =0,05) bulunmustur. Asagidaki hipotez kabul edilmistir:

“Hy: “Ogrencilerin smiflarina gore kiitiiphane hizmet diizeyi algilart farklidir.”
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Tablo 3. Sinif Degiskenine Gore Kiitiiphane Hizmet Kalitesi Algi Boyutlar1 Tek Faktorlii Varyans
Analizi

Algi Varyansin Kareler D Kareler E
Boyutlar: Kaynag Toplam Ortalamasi P

Gruplar 13,337 3 4,446 2,927 0,035
Somutluk Arast

Gruplar i¢i 338,711 223 1,519

Gruplar 35,769 3 11,923 7,563 0,000
Giivenilirlik 2!

Gruplar ¢i 351,558 223 1,576

Gruplar 30,305 3 10,102 5,341 0,001
Yanit Verme Arast

Gruplar ici 421,783 223 1,891

Gruplar 31,696 3 10,565 5,402 0,001
Garantililik ™!

Gruplar Ici 436,179 223 1,956

Gruplar 37,077 3 12,359 6,718 0,000
Empati Arast

Gruplar i¢i 410,245 223 1,840

Farkliligin hangi siniflar arasinda oldugunu belirlemek igin Post-Hoc coklu karsilastirmalar
testlerinden olan Tukey HSD testi gergeklestirilmistir. Analiz sonucuna gore; kiitliphane hizmet
beklenti diizeyinin giivenilirlik boyutunda BBY ikinci siif Ogrencileri ile dordiincii smif
ogrencileri arasinda ikinci sinif 6grencileri lehine anlamli fark (P =0,022 < 0,05) vardir. Beklenti
diizeyinin yanit verme boyutunda ikinci siif 6grencileri ile tigiincii sinif 6grencileri (P =0,010 <
0,05) ve dordiincii sinif 6grencileri (P =0,000 < 0,05) arasinda, ikinci siniflar lehine anlamli fark
vardir. Beklenti diizeyinin garantililik boyutunda ikinci smif 6grencileri ile igiinci sinif
ogrencileri (P =0,001 < 0,05) ve dordiincii sinif 6grencileri (P =0,000 < 0,05) arasinda, ikinci
siniflar lehine anlamli fark vardir. Beklenti diizeyinin empati boyutunda ikinci sinif 6grencileri ile
dordiincii sinif 6grencileri arasinda (P =0,046 < 0,05) yine ikinci siniflar lehine anlamli fark vardir.
Siniflar arasindaki fark o = 0,05 6nem diizeyinde anlamlidir. Ogrencilerin kiitiiphane hizmet
beklenti diizeyi ortalamalari, kalite boyutlarin tamaminda {ist siniflarda azalmaktadir.

Kiitiiphane hizmet alg1 diizeyine yonelik Tukey HSD testi sonuglari incelendiginde; somutluk
boyutunda BBY birinci sinif 6grencileri ile ikinci sinif (P =0,043 < 0,05) ve tiglincii sinif (P =0,042
< 0,05) ogrencileri arasinda, ikinci ve tiglincii siniflar lehine anlamli fark oldugu goriilmiistiir.
Giivenilirlik boyutunda, birinci sinif 6grencileri ile ikinci sinif (P =0, 002 < 0,05), ii¢iincii sinif (P
=0, 000 < 0,05) ve dordiincii smif (P =0, 000 < 0,05) 6grencileri arasinda, ikinci, li¢iincii ve
dordiincii siniflar lehine anlamli fark vardir. Yanit verme boyutunda, birinci sinif 6grencileri ile
ikinci sinif (P =0, 049 < 0,05), ti¢iincii sinif (P =0, 004 < 0,05) ve dordiincii sinif (P =0, 001 < 0,05)
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ogrencileri arasinda, ikinci, tiglincii ve dordiincii siniflar lehine anlamli fark vardir. Garantililik
boyutunda, ikinci sinif 6grencileri ile tiglincii sinif (P =0, 001 < 0,05) ve dordiincii sinif (P =0, 000
< 0,05) 6grencileri arasinda, ikinci siniflar lehine anlamli fark vardir. Empati boyutunda, birinci
siif 6grencileri ile tiglincii sinif (P =0, 001 < 0,05) ve dordiincii sinif (P =0, 001 < 0,05) 6grencileri
arasinda, ligiincii ve dordiincii siniflar lehine anlamli fark vardir. Kiitiiphane hizmet beklenti diizeyi
boyutlarinda oldugu gibi kiitliphane hizmet alg1 diizeyi boyutlarinda da siniflar arasindaki fark o
= 0,05 onem diizeyinde anlamlidir. Somutluk, giivenilirlik, yanit verme ve empati boyutlarinda
ogrencilerin kiitiphane hizmet algi diizeyi ortalamalar1 birinci siiflarda azalirken, st siniflara
gidildikge artmaktadir. Garantililik boyutunda ise tam tersi list siniflara gidildik¢e azalmaktadir.

5. SONUC

Bu ¢alismada, hizmet kalitesi literatiirtine dayali olarak gelistirilen bir 6l¢lim araci kullanilmistir.
Gergeklestirilen gecerlilik ve gilivenilirlik testleri sonucunda, Ol¢iim aracinin kabul edilebilir
gegerlilik ve giivenilirlik standartlarini karsiladig: goriilmistiir. SPSS ile gergeklestirilen hipotez
testleri sonucunda BBY 6grencilerinin kiitiiphane hizmet kalitesi beklenti ve alg1 diizeyleri ile
kiitiiphaneyi kullanma bigimleri arasinda anlamli bir farklilik saptanmamistir. Ayni sekilde
cinsiyete gore de anlamli bir farklilik ortaya ¢ikmamustir. Ancak siif degiskeni ile kiitiiphane
hizmet kalitesi beklenti ve alg1 diizeyleri arasinda anlamli bir farklilik vardir. BBY 6grencileri
hicbir boyutta kiitiiphaneden bekledikleri hizmeti alamamaktadir.

Calismada, kiitiiphanenin sahip oldugu dermeden ve diger tiir materyallerden daha c¢ok
kiitiiphanenin en biiyiik kullanici grubunu olusturan 6grencilerin algiladiklart hizmet deneyimi
izerine odaklanilmigstir. Bunun nedeni, geleneksel kiitiiphane hizmetlerinin tiretilmesinde bir girdi
olarak kullanicinin biiyiik rol oynamasidir. Diger bir girdi ise hizmeti sunan kiitiiphane
personelidir. Clinkii hizmetler insan etkilesiminin bir sonucu olarak es zamanli olarak fiiretilip
tilketilmekte ve iiretim siirecinin girdilerine gore degisebilen soyut {irlinler olarak ortaya
¢ikmaktadir. Ogrencilerin hizmet kalitesi algilarini 6lgmek, bir {iniversite kiitiiphanesinin
hizmetlerini etkili bir sekilde gelistirmede ve hayati kaynaklarinin tahsis edilmesinde hangi
boyutlara dncelik verilmesi gerektigini ortaya koymada &nemlidir. Orneklem grubunun BBY
ogrencileri olmasi ¢caligmanin 6nemini daha da arttirmaktadir.

Bununla birlikte, calismanin belirli smirhiliklar1 bulunmaktadir. Bu ¢alisma CAKU BBY
ogrencileri ile smirlidir. Bu alanda yapilacak gelecekteki arastirmalarda orneklemin Universite
biinyesindeki tiim kiitliphane kullanicilarmi kapsayacak sekilde genisletilmesi, karsilagtirmali
caligmalar icin 6nemli veri saglayacaktir. Diger bir siirlilik ¢alismanin geleneksel kiitiiphane
hizmetleri tizerine egilmesidir. Elektronik ortamda sunulan kiitiiphane hizmetleri ve kaynaklari
lizerine farkli bir ¢alisma gergeklestirilebilir.
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Maslow’un ihtiyaclar hiyerarsisinde en {ist basamak olan kendini
gerceklestirmede, bireylerin igindeki gizil yeteneklerin ortaya g¢ikmasinda
gerekli etkenler merak konusu olmustur. Calisma kapsaminda giris
bolimiinde bu ¢alismanin kurulu oldugu insanin igindeki gizil yeteneklerin
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1. GIRIS

Insanin dogas1 geregi, varolusu boyunca fizyolojik ve psikolojik ihtiyaclari olmustur. Bu ihtiyaglar
zaman igerisinde aragtirmacilarin da ilgisini ¢cekmis ve insan kendi varligini, var olma sebeplerini,
amaclarini, hedeflerini sorgularken, ihtiyaglarinin da farkia varmistir. Oncelikli olarak fiziksel,
sonrasinda psikolojik ihtiyaclar zaman icerisinde gelisim ve degisim gdstermistir. Insanin dogdugu
andan itibaren birtakim yeteneklere sahip oldugu ve zaman igerisinde c¢esitli etkenlerle
yeteneklerinin ortaya ¢iktig: ile ilgili ¢alismalar mevcuttur. Yetenek sozciigi literatiirde farklilik
gosterirken Gagne (2004) yetenek tanimini diizenli olarak gelistirilen bilgi ve beceriler sonucunda
ulagilan ustalik diizeyi olarak ele almistir. Ventegodt vd, (2003)’ne gore yetenek bireyin hayatini
tam kapasite ile siirdiirmesini saglayan varolussal unsurlardan biri olarak tanimlanmaktadir.
Altindz (2009), insanin i¢indeki potansiyel olarak yetenek kavramini ‘bir isi iyi yapabilme
becerisi’ seklinde vurgulamustir (akt. Giindiizalp ve Ozan, 2018, s. 15). Yetenegin ruhbilimi terimi
olarak bir diger tanimi da, ‘kisinin zihin ve devinim alanlarindaki is basarma giicii’ seklinde ele
alinmaktadir (TDK, 2021). Gizil yetenekler, insanda genetik olarak aktarilmis, dogustan gelen,
farkinda olunmayan yetenekleri ve becerileri temsil etmektedir. Bu gizli kalmis yetenekler ve
beceriler insan dogasinda zamani geldiginde, zor durumda kalindiginda, mecbur kalindiginda
ortaya cikabilir. Ornegin, yasaminda hig bisiklete binmemis birisi, acil bir durumda elinde bulunan
tek ulasim aracinin bisiklet olmasi sebebiyle, eger bu alanda gizli bir becerisi varsa zorluk
cekmeden bisiklete binmeyi becerebilir.

Abraham Maslow tarafindan ortaya atilan ihtiyaclar hiyerarsisi kapsaminda, gereksinimlerin
belirli bir diizen ve sira igerisinde ele alindigi, alt basamaktaki gereksinimin karsilanmasi
durumunda bir iist basamaga gecilebilecegi, kisilik olusumu i¢in biitiin gereksinimlerin belirli
Olciilerde karsilanmasi gerektigi gibi ilkeler s6z konusudur. Bu keskin kurallar ihtiyaglar
hiyerarsisinin elestirilere maruz kalmasina sebep olmustur. Maslow, ortalama bir bireyin
hiyerarsinin alt basamagindan {ist katlara cikildikca, %85’den %10 a kadar bir dilimde her
basamakta belli bir tatmin oraninin s6z konusu oldugunu one stirmiistiir (Kondo,1990). Bu
baglamda bir birey belki de yasami boyunca kendini gerceklestirme basamaginda tatmin
yasayamadan, hayatt son bulacaktir. Bu da goOstermektedir ki kendini gergeklestirme isini
yetenekleri sonucunda elde eden bir bireyin geri planda kalmis yeteneklerini ortaya g¢ikaracak
kadar vakti olmayacaktir. Bir bagka durum da her kiiltiirden bireyin hayattan beklentileri ve
kendini gergeklestirme arzusu bir diger kiiltiirdekinden farkli olabilir. Kisilerin yasamdan
beklentileri ve oncelikleri kiiltiirlerde, toplumlarda ve kiiciik bir aile icerisinde bile farkliliklar
barindirabilir.

Yeteneklerin genel ozellikleri ise st kabiliyet, kisiye 6zel bir beceri durumu, ustalik diizeyi, bilgi
ve yeterlikler, 6grenme, liretme, sergileme istegi, gelistirilebilir bir yapi, performansin dogru
orantili olarak artis1 seklinde ele alinabilir (Akar ve Balci, 2016, s. 960). Bu tanimlar ¢er¢evesinde
yeteneklerin insanin dogasinda var oldugunu ve 6nemli olanin bu yeteneklerin aciga ¢ikarilmasi
icin gerekli itici giicli bulmanin oldugu arastirmanin merak konusu olmustur. Bu baglamda
arastirmanin ¢alisma sorusu ‘Insanin ig¢indeki cevher/gizil yetenekler nasil ortaya ¢ikar?” seklinde
ortaya ¢ikmustir. Insanin i¢indeki yeteneklerin ortaya cikarilmasinda varolussal felsefeler, sorunun
temelinde insan olmasi sebebiyle psikoloji, ¢ocukluk ¢agi yasantilari, ebeveyn tutumlari,
Maslow’un ihtiyaglar hiyerarsisine bagli olarak hayat boyu karsilasilan yasantilar, i¢ ve dis
motivasyon ve giidiilenmeler, toplumun bir pargast olarak sosyolojik kuramlar, farkli bir¢cok
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yoniiyle ¢evresel faktorler etkili olabilmektedir. Bu baglamda ¢alisma kapsaminda Maslow’ un
ihtiyaclar hiyerarsisinde en iist basamak olarak belirlenen kendini gergeklestirme basamaginda
gizil yeteneklerin aciga ¢ikarilmasi i¢in gerekli durumlar ele alinmaktadir. Arastirmanin konusu
gozetildiginde insanin igindeki gizil yeteneklerinin ortaya ¢ikmasi i¢in Maslow’un ihtiyaglar
hiyerarsisi gozetilmis ve yeteneklerin ortaya cikarilmasi bir ihtiya¢ olarak benimsenmistir.
Kendini gerceklestirmek isteyen bir bireyin biitiin basamaklar1 asarak, o zamana kadar baskiladigi
ve geri plana aldig1 yeteneklerini 6n plana ¢ikarmasi konusunda bir bakis agis1 kazandirmasi
sebebiyle 6zgilin bir caligmadir. Arastirmanin insanin dogasimi irdelerken, egitimde bireylerin
gelisim siirecine farkli bir bakis agis1 kazandirmas1 amaglanmistir.

1. KAVRAMSAL CERCEVE

Bu boliimde Maslow tarafindan olusturulan ihtiyaglar hiyerarsisi piramidi, hiyerarsinin en iist
basamagi olan kendini gerceklestirme ve kendini agmiglik basamaklarindan ve bu basamaklardaki
ihtiyac olan gizil yeteneklerin ortaya ¢ikmasindaki etkenler ele alinmaktadir.

1.1. Maslow’un Ihtiyaclar Piramidi

Abraham Maslow tarafindan 1943 yilinda olusturulan Maslow’un Ihtiyaclar Piramidi (Hiyerarsisi)
teorisi incelendiginde literatiire giris hikayesinde psikologun klinik ortamda yaptigi arastirma
sonuclar1 yer almaktadir (Walsh, 2011, s. 790-791). Klinik aragtirmalarda bireylerin yagamlarinda
belirli hedefler belirledikleri ve hedefleri dogrultusunda yasamlarini bi¢imlendirdikleri sonucuna
ulagilmistir. S6z konusu hiyerarside yer alan kendini gergeklestirme basamaginda bireyin
yasaminda belirledigi hedefler ve belirlenen hedeflere ulagsmak icin ortaya ¢ikacak ihtiyaglarin
karsilanmasi yer almaktadir (Kula ve Cakar, 2015, s. 194). Bireyin yasami boyunca her aninda
ihtiyaclar1 olmasi ve ihtiyaglar1 dogrultusunda hedefler koymasi hiyerarsinin teorik diizenini
olusturmustur. Thtiyaclar kategorilere ve basamaklara ayrilmistir. Hiyerarsi igerisinde bir iist
basamaga gecen bireyin alttaki basamaktan yeterli diizeyde ihtiyaglarini karsiliyor olmasi
beklenmektedir.

Erdemli,
yaraticl,
icten,
problem ¢oéziicd,
onyargisiz,
Kendini Gergeklestirme hakikati kabul eder olmak

Ozsayg|, 6zgliven, basari,
baskalarina saygi duymak,
Sayg|nl|k baskalar tarafindan saygi duyulmak

Lo Arkadaslik, aile, cinsel mahremiyet
Sevgi/Ait olma

Beden, i, kaynak, ahlak, aile, saglik ve miilkiyet glivenligi

Gulvenlik

Fizyolojik

Sekil 1. Maslow’un Ihtiyaglar Piramidi (Maslow,1943).
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Sekil 1.” de yer alan Maslow’un Ihtiyaclar Piramidi (1943, s. 370-396) igerisinde en alt basamakta
fiziksel ihtiyaglar s6z konusudur. Burada bireyin bir canli olmak ihtiya¢ duydugu ve yasaminin
kaynag1 olan besin, su, hava ihtiyaci ve uyku, cinsellik, bosaltim gibi ihtiyaglar1 bulunmaktadir.
Hiyerarside ikinci basamak olan giivenlik ihtiyac1 basamaginda; bireyin gliven duygusu igerisinde
yasama ihtiyaci, ailesini ve kendini kaos ve karisikliklardan uzak tutma egilimi, ahlakli olmasi, is
ihtiyaci s6z konusudur. Sonraki basamakta bireyin aidiyet istegi ortaya ¢ikmaktadir. Bu aidiyet ve
sevgi basamag icerisinde toplumsal iliskiler, ikili iliskiler, sevme ve sevilme ihtiyaci soz
konusudur. Dordiincli basamakta yer alan deger/saygi ihtiyaci igerisinde prestij, elde edilen
basarilar, kisinin toplum tarafindan benimsenmesi ve takdir edilmesi, bagkalar1 tarafindan saygi
duyulmasi istegi, 6zsaygt yer almaktadir. Besinci ve son basamak olan kendini gergeklestirme
basamaginda, bireyin yapabildiklerinin kapasitesine kars1 farkindalik, kisisel tatmin, yaraticilik,
yeteneklerin ortaya ¢ikmasi, problem c¢oziicii 06zellik, erdemlilik, igtenlik gibi durumlar
bulunmaktadir.

Sekil 1 incelendiginde teori igerisinde ilk iki basamagin yogun olarak fizyolojik ihtiyaglara
yonelik, sonraki basamaklarin da yogun olarak sosyolojik ve psikolojik ihtiyaglara yonelik oldugu
dikkat ¢ekicidir. Sosyal bir canli olan ve sosyallesmesi i¢in Oncelikli olarak temel fiziksel
ihtiyaclarim1 karsilamasi gereken insanin aksi bir durumda bu basamaklara 6nem vermeden
sonrakilere yogunlagmasi miimkiin degildir. Sirgy (1986) tarafindan yapilan ve yasam doyumunun
insan geligimi perspektifini anlatan calisma kapsaminda Maslow un ihtiyaclar hiyerarsisi teorisine
bireyin gelisimi ve buna bagli olarak yasam doyumu dengeleri eklenmistir (Sekil 2) (Kula ve
Cakar, 2015, s.196).

Kisisel
Tatmin

Prestij, basarn,
Bireyin digerlerince takdir
Geligimi o edilme, benimsenme

Digerleri ile iligki kurmak, kabul
ediimek, ait olmak
Yagam
Doyumu
Kendini aileni ve toplumu guven ve
/ emniyet igcinde tehlikeden uzak tutma \

Hava, su, besin, cinsellik, uyku, denge, bosaltim

Sekil 2. Maslow Teorisi Baglaminda, Yasam Doyumunun Insan Gelisimi Perspektifi
(Sirgy,1986; aktr. Kula ve Cakar, 2015, s.196)
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1.2. Kendini Gerceklestirme ve Kendini Asmishk

Kisisel motivasyon ve ig¢sel gelisim diirtiileri, bireyin davranislarin1 diizenlemede ve kararlarinin
yoniinii belirlemede oldukga etkilidir. Bireyin kendini gerceklestirme siireci, insanin 6grenmeye
ve yaraticilifa olan egiliminin bir prototipi olarak goriilmektedir. Bu siire¢ goz Oniinde
bulundurularak insanin arastirmaya, kesfetmeye ve nihayetinde 6grenmeye olan istegi hayat boyu
devam etmektedir (Tekke, 2019, s.1706). Kendini gerceklestirme durumu, bireyin igindeki
potansiyeli kesfetmeye baslamasi, i¢indeki gizli yetenekleri ortaya ¢ikarmasi ile ilgilenir. Kendini
gergeklestirme, bireyin kendini tatmin etmesini ve yapabileceklerinin en iyisini yapmasi seklinde
bir ihtiyaci temsil eder (Maslow, 1969, s.3). Bu dogrultuda Maslow’un goriisleri incelendiginde
insanin kendini gergeklestirmesi siirecinde, bireyin Oncelikli olarak kendi benliginin farkinda
olmasi/tanimas1 6nemli goriilmektedir. Buna ek olarak bireyin idealleri, hedefleri ve ilgileri
kendini gergeklestiren her insana gore farkliliklar gdsterir.

Zaman icerisinde gelisen ve degisen ihtiyaclar hiyerarsisinde kendini asmiglik kavrami, bireyin
tam bagimsizligini, kimlik ve benlik kazanimini, bunlarin 6tesinde gergeklesen davraniglari temsil
ederek, en son ortaya ¢ikan kavramdir (Tekke, 2019, s. 1707). Kendini asmislik kavrami igerisinde
benligin Otesinde elde edilen giiciin bagkalarina hizmet etme, bireyin bilgilerini karsiliksiz
baskalarina yardim etme durumlari i¢in kullanma yer almaktadir. Kendini asmishik diizeyine bu
baglamda kisilerin hedefleri dogrultusunda farkli anlamlar yiiklenebilmektedir. Potansiyelini tam
kullanan kisi tanimi kendini agmislik ilkesini dogrularken, en {ist seviyedeki insani temsil
etmektedir (Rogers, 1961; akt. Tekke ve Coskun, 2018, s.795). Bu baglamda kendini
gerceklestirme ve kendini agmislik basamaklarinin Tablo 1° de goriildiigii gibi birbirinden
farkliliklar gosterdigi, oOzellikle caligmanin inceleme konusu olan insanin igindeki gizil
yeteneklerin kendini gerceklestirme basamaginda ele alindigi da Tablo 1’ de goriilmektedir.

Tablo 1. Kendini Gergeklestirme ve Kendini Asmishigin Karsilastirilmasi (Tekke, 2019, s. 1708)

Kendini Gergeklegtirme Kendini Asmishk
Kimlik kazanmak Kimlik kazanmak
Potansiyel, areu, thtiyae ve hangi mesledin Farkl tecritbeler (Gr. doga, mustik, estetik ve
uygun oldugunun bilincinde olmak cinsel) edinmek
Gergek ve wdeal benhik diizeyine ulagmak Benligin dtesine gegmek
lgi ve yetencklerinin farkinda olmak Bagkalariyla olumlu thskiler gelistirmek
Yapabileceginim en 1yisint yapmak Bagimsiz hareket etmek

Etrafina karsi duyarh olmak
Sosyal baglan giiclendirmek

Tablo 1. incelendiginde kendini gergeklestirme ve kendini asmislik basamaklarinin her ikisinde de
kimlik kazanmak durumu ortak bir ihtiyag¢ olarak goriilmektedir. Kendini ger¢eklestirmede insanin
yeteneklerinin farkindaligt ve bunlarin ortaya c¢ikarilmasi, yapilabileceklerin sinirlarinin
zorlanmasi, potansiyeller, benlik algis1 gibi durumlar s6z konusu iken kendini agmislikta, benligin
Otesine ge¢cme ihtiyaci, olumlu insan iligkileri gelistirme, bagimsizlik ve duyarlilik duygulart 6ne
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cikmaktadir. Bu baglamda insanin igindeki gizil yeteneklerin ortaya c¢ikisinin kendini
gerceklestirme basamagina ait olan bir ihtiyac¢ oldugu ve insan dogasi, psikolojisi geregi ortaya
ciktig1 gortiilmektedir.

1.3.Kendini Gerceklestiren Insanin Ozellikleri ve Gizil Yetenekler

Maslow, kendini gergeklestiren insani ‘iginde olan potansiyeli aciga ¢ikaran ve potansiyelini en
miilkemmel bi¢imde kullanabilen kisi’ olarak tanimlamistir (Maslow, 1969, s.4-5). Kendini
gergeklestiren insana, Maslow (1970) tarafindan verimli olma, liretken olma, yaratic1 olma, igten
duygu ve davraniglara sahip olma, baskalarin1 oldugu gibi kabul etme 6zellikleri atfedilmistir (akt.
Aydm ve ark., 2013, s. 1482). Maslow ihtiyac¢lar hiyerarsisi kurami ile bu alanda ¢alismalarin
Onilinii agarken, bu alanda ¢aligmalar yapan Schultz ve Schultz (2002) kendini gerceklestiren
insani, ‘yeteneklerini aktif olarak kullanan, niteliklerini gelistiren, dogustan gelen potansiyelini
aciga cikarabilen ve bu siireci bir ihtiyag olarak hissedip hedefler koyan kisi’ olarak
tanimlamaktadir (Dagh & Beyazsagli, 2010, s. 2).

Maslow’un kendini gerceklestiren insanin 6zelliklerinde yogun olarak psikolojik saglig1 yerinde
olan, bagkalarina saygili, hosgoriilii, derin insan iligkileri kurabilen, yasamaktan keyif alan bir
cergeve ¢izmistir. Bunun yani sira kendini gergeklestiren insan ¢evresinden bagimsiz 6zerk bir
yaptya sahiptir. Kendini gerceklestiren insanin en 6nemli 6zelligi yaratici ve iiretken olmaktir.
Yaraticilik ‘sadece sanatta kullanilan tanimi ile degil daha genis kapsamli olarak insanin igindeki
gizil yeteneklerin disa vurumu’ olarak ele alinabilir (Erden ve Akman, 2002, s.88-92).

Maslow (1971)’a gore insan yasaminda temel ihtiyaclar, kiginin 6ziinii ger¢eklestirmeye yonelik
olarak, tam psikolojik olgunluga erisilmesi ve potansiyellerini tam olarak gelistirdiginde bir ihtiyac
olarak ortaya c¢ikmaktadir. Bu baglamda kendini gergeklestirme bireyin dogustan gelen
potansiyellerini ayirt edebilme siirecini temsil etmektedir. Kendini gerceklestiren kisinin esnek
olmas1 ve karsisina ¢ikan zorluklarla bas edebilmesi genel bir 6zellik olarak goriiliirken,
sorumluluk duygusuna sahip, gorev bilinci olan bir bireyin kisisel yeteneklerini ve kapasitelerini
en iist seviyede kullanabilmesi beklenir (Demir ve Chang, 2011, s.14).

Bu o6zellikler dogrultusunda fizyolojik ihtiyaclar basamaginda bireyin aclik, susuzluk, bosaltim
gibi igglidiisel ihtiyaglar1 bir eksiklik giidiisii sonucunda karsilandigina goére, kendini
gergeklestirme basamaginda yer alan yaraticilik, erdemlilik, gibi ihtiyaglar da eksiklik gilidiisii
sonucunda ortaya ¢ikmaktadir. Yaraticilifin ve yeteneklerin ortaya ¢ikisinin temel noktasi insan
yasamindaki eksiklik giidiileri olarak goriilebilir. Bu ihtiyaglar karsilandiginda, insan kendi
icindeki cevheri ortaya ¢ikarttiginda ise birey i¢in giidiileyici olmaktan ¢ikar.

2. SONUC

Kendini gerceklestirme yolunda her bireyin hedeflerinin birbirinden farklilik gosterdigi ve bu
diizeyde ortak amaglarin oldugu bilinmektedir. Insanlarin fiziksel gelisimi bir ihtiya¢ oldugu gibi
zihinsel ve ruhsal gelisimleri de bir ihtiyactir. Potansiyeller ve yetenekler ise en yogun ihtiyag
durumlarinda ortaya ¢ikmaktadir. Bu baglamda bireysel mutlulugun saglanabilmesi kisinin kendi
yeteneklerinin, bilgi ve becerilerinin ortaya ¢ikarilmas ile iliskilidir. Ornegin bir kadin, 40 yasina
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geldiginde evlenmekten ve anne olmaktan mutluluk duydugu gibi, ayn1 yas grubunda bir bagka
kadin yasamini yalniz gegirerek, kendini kariyerine adayarak da mutlu olabilir. Maslow’un
ihtiyaclar hiyerarsisinde fiziksel ihtiyaglara hizmet eden ilk iki basamakta hedefler dogrultusunda
kisilerin yasamlari benzer olabilir, fakat sonraki basamaklarda ve en Onemlisi kendini
gerceklestirmede bireysel kararlar insani digerlerinden farkli kilan sonuglar getirmektedir.

Bireylerin gegmis yasantilari, kiiltiirleri, bagli bulunduklari ¢evreleri, aldiklar1 egitimler bir biitiin
olarak bakildiginda yeteneklerin de bu etkenler ile sekillendigi goriilmektedir. Yeteneklerin belirli
oranda, kisilere ebeveynlerinden genetik yollarla aktarilabildigi de bilinmektedir (Bouchard ve
arkadaslari, 1997). Bu durumda bir bireyin dogdugundan itibaren, hi¢ deniz olmayan bir bolgede
yasadigi, yiizmeyi bilmedigi diisliniildiigiinde, birey hayattan biitiin beklentilerini ve temel
ihtiyaglarini karsilamis oldugu bir konumdayken yillardir yiizme 6grenmenin hayalini kurarken,
tesadiifen gittigi bir bolgede, mecburiyetten denize girebilir ve bunun iizerine bu alanda
yetenekleri olmayan birine gore daha hizli yiizmeyi 6grenebilir. Bu kisi denizden bir insant
bogulmaktan da kurtarabilir. Bu durum o kisinin belki de 50 yasina kadar hi¢ deniz bile gérmedigi,
yiizemedigi veya kisa silirede ylizmeyi 6grendigi gercegini degistirmez. Kisi birinin yasamina
devam etmesini saglayarak onu bogulmaktan kurtarmig olur. Bu da kendini bir bi¢imde
gerceklestirmis oldugunun kamitidir. Insan yasantisinda mecburiyetler, kendini gerceklestirme
istegi, hayalleri ertelemek istememe gibi durumlar insanin iginde gizli kalmis cevherin,
yeteneklerin ve becerilerin ortaya ¢ikmasina katki saglayabilir.

Bu ¢aligmanin sonucunda goriilmektedir ki, insanin i¢indeki gizil yeteneklerin ortaya ¢ikmast bir
ihtiya¢ halinde ve giidiisel olan bir durumdur. Gizil yeteneklerin ortaya ¢ikarilmasinda insanin
fiziksel ihtiyaclarinin tamaminin ve psikolojik ihtiyaclarin biiylik bir boliimiiniin karsilanmis
olmas1 gerekmektedir. Maslow’un ihtiyaclar hiyerarsisinde yer alan basamaklarda birey oncelikli
olarak beslenme, uyku, su gibi ihtiyac¢larini karsilamadan bir list basamak olan giivenlik ihtiyacinin
karsilanmas1 basamagina gegemez. Insanin sosyal bir canli oldugu diisiiniiliirse sevmek, sevilmek,
toplumsal hayatin i¢inde olmak da bir ihtiyagtir. Bir baska deyisle, kisi temel ihtiyaclar olarak
goriilen beslenme, saglik, meslek sahibi olma gibi hiyerarside alt basamaklarda olan ihtiyaglarin
biiyiik bir boliimiinii gerceklestirmeden yeteneklerinin ortaya cikarilabilmesi i¢in gerekli icsel
giidiilenmeyi bulamayabilir. Bununla birlikte beslenme, bosaltim, saglik nasil zorunlu ihtiyaglar
olarak goriiliiyorsa, 0zgiliven, 0zsaygi, problem ¢6zme, yeteneklerin ortaya ¢ikarilmasi gibi
ihtiyaglar da zorunlu ihtiyaglar olarak goriilmelidir.
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INTRODUCTION

With the introduction of the internet into our lives, the amount of data is constantly increasing.
Especially when it comes to the present day, people share their opinions, ideas and evaluations
about daily news on social media platforms. Although there are many data on the internet, valuable
knowledge is very difficult to find. Therefore, text mining researches are very valuable. Text
mining is used to analyze the resulting textual data and it has experienced advances due to web 2.0
and social networking applications (Aggarwal & Zhai, 2013).

Text mining can be used by business to examine customer and competitor data for improving
competitiveness, by pharmaceutical industry for improving drug discovery within academic
research, and in the field of telecommunications for information filtering and routing etc. (Dasri,
Barde, Shivajirao, & Bainwad, 2017). In this article, we focus on examining how people's opinions
about Covid-19 changed during March and April, based on their internet posts.

The pandemic process we are experiencing has greatly affected the lives of people both in our
country and in the world. In order to prevent the spread of Covid-19 disease some measures have
been taken in our country, such as closing some workplaces, imposing a travel ban, restricting
public events and suspending education in schools. It has been recommended that people stay at
home unless necessary, work from home if possible, and stay at least two meters away from each
other when they go out. In the following process, curfews have started to be applied.

The fact that people spend more time at home has caused them to use social media more. People
use social media to share information, raise concerns about the pandemic or just spend time. Covid-
19 and its effects have become one of the most talked about topics on social media platforms
(Wiederhold, 2020). Among the topics discussed are the fear and stress caused by Covid-19,
economic concerns, the necessity of wearing a mask and calls to stay at home (Abd-Alrazaq,
Alhuwail, Househ, Hamdi, & Shah, 2020).

Within the scope of this study, in order to analyze people’s feelings about this great change in their
lives and Covid-19 pandemic, user comments on different topics related to the pandemic were
collected from the "Eksi Sozliik" platform and evaluated using Word2Vec technique.

MATERIALS and METHODS

Texts are not suitable data sources for machine learning algorithms. Therefore, this data need to
be digitized with feature extraction methods. Main aims of these methods are to reduce data size
and find valuable data for machine learning algorithms (Khalid, Khalil, & Nasreen, 2014).

There are different methods used in feature extraction methods. Some of these methods are bag of
words approach and others are the semantic approach. In this title, we used countvectorizer and
word2vec technique as feature extraction methods.

According to the countvectorize, the words in the text and the number of usages of the words are
kept in a matrix (Tripathy, Agrawal, & Rath, 2016). In this way, the most frequent words in the
document are found. In this study, we calculated numbers of words in our documents for March
and April. The sample table of this is as follows;
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Table 1. Number of Words in March

Word Num. of Word in document
test / test 1544
vaka / case 1390
sokaga / to the street 1051
giin / day 1029
¢ikma / going out 951
sayis1 / number 872
yasagi / curfew 813

Word embedding is a basic Natural Language processing procedure that semantic and syntactic
features are found from unlabeled text data (Li & Yang, 2018). Due to these methods, the extracted
features can be organized in low dimensional space. There are different word embedding
techniques, some of these are; LSA (Latent Semantic Analysis), Word2Vec and Glove (Naili,
Habacha, & Ghezala, 2017). In this study we used Word2Vec technique and we calculated
similarity of words thus semantic relationship between words were captured. The similarity table
of the word "vaka" as shown follows:

Table 2. Similarity Rate of Word of “Vaka"

Word Similarity Rate
artarak / increasingly 0,906
olii / dead 0,900
bekliyordum / was waiting for 0,897
onceki / previous 0,895
yiikseldi / increased 0,888
sayisinda / in the number of 0,887
artis / increase 0,885
yiikselmis / risen 0,882
yeni / new 0,881
3000 0,879

One of the word embedding techniques is Word2Vec. This technique was created and published
in 2013 by a team of researchers led by Tomas Mikolov at Google. In this technique, vectors of
unique words within a corpus are calculated and the vectors are kept in a matrix. Similar words in
the corpus are positioned closely in the vector space (Mikolov, Kai, Corrado, & Dean, 2013). After
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calculating the word vectors, we can find similarities and differences between words and
documents. Thus, we can capture the meaning of the texts without using the labeled data.

While calculating vectors of words, word2vec uses two different techniques that is known as skip-
gram and CBOW.

In CBOW approach, target word in a sentence is predicted according to the predicted neighboring
words (Mikolov, Le, & Sutskever, Exploiting similarities among languages for machine
translation, 2013). Numbers of neighborhoods are assigned according to the window size of the
target word. Unlike CBOW, the skip-gram technique uses target word to learn other words. The
figure showing these techniques is as follows:

INPUT PROJECTION OUTPUT INPUT PROJECTION OUTPUT
w(t-2) ‘ wi(t-2)
wi(t-1) w(t-1)

J SUM L
—_— | wit) w(t) ‘—» |
|
/ \
w(t+1) f w(t+1)

w(t+2)

w(t+2)

CBOW Skip-gram

Figure 1. Skip-gram / CBOW (Mikolov, Le, & Sutskever, Exploiting similarities among
languages for machine translation, 2013)

As aresult, the working principles of these two approaches are different from each other. The skip-
gram technique gives better results in smaller corpus and captures similarities between rare words
better. On the other hand The CBOW (continues bag of words) technique, captures similarities
between common words better and works faster than the skip-gram approach (Mikolov, Grave,
Bojanowski, Puhrsch, & Joulin, 2018).

While training a model in big dataset, it is advantageous to use pre-trained word vectors. Because
this pre-trained word vectors representation is used in new training model (Mikolov, Grave,
Bojanowski, Puhrsch, & Joulin, 2018). When using this method, word similarities will be stronger
and more understandable thanks to the pre-trained model.

RESULTS and DISCUSSION

In the study, we collected 12500 comments from people on “eksi sozliikk” platform about Covid-
19 pandemic on several topics. Some of these topics are

e Koronaviriis
e corona-virusu-sayesinde-fark-edilen-gercekler
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e sokaga-cikma-yasagi
e sars-cov-2
e covid-19

These comments belong to March and April. Thus, the data of the two months were compared
with each other and different topics related to the comments of the users were captured. First of
all, the pre-processing step is executed on the collected data, and in this step, stop words and
punctuation marks in the data are removed. After the pre-processing step, corpus is made from
each user comment. In our study, the most frequently mentioned words in March and April data
were found using the CountVectorizer method.

The lists that belong to March and April are as follows:
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Figure 2. The 20 most frequent words in March and April datasets and their frequencies

When the results are examined, there are some similar words in two months and the number of
occurrences and orders of these words are different. Although some words were found in March,
these words were not found in April. The opposite was found. Some words are similar for two
months. As an example, the word "vaka" is passed in two months, but the number of this word are
found is different, in March this word passed 1390 times, but in April it passed 4474 times and the
order of it is different.

We understood from these results that within two months, people thought different things in Covid-
19 pandemic and as a result they expressed different opinions.

We used word2vec technique to understand similarity and difference between the words of each
month. As a result of this, we understood what similar words or different words mean. In this
study, we selected common words for two months according to the countvectorizer results. These
words are “test, vaka, sokaga, ¢cikma, devam, 6lim".

While applying the word2vec technique, we trained models for each month and then tried the
models on selected words. As an example, the word "vaka" similarity words chart is as follows:
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Figure 3. Words similar to the word "vaka™ for March
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Figure 4. Words similar to the word "vaka" for April

As shown in the graphics, the similar words found are rather different. In March, this word was
associated with words "binlere, bandinda, yiikseldik, hizinda" but in April it was associated with
word to "6liim" and number of "6liim". In the March graph, words similar to the case word appear
to be close to words that emphasize the trend of the cases. In April, it is seen that the word case is
directly associated with the number of deaths. When we look at the Covidien-19's in Turkey in
April, it is observed that the number of cases and deaths peaked therefore it seems to be
semantically associated with each of the people that said the two concepts fit to the progress in our
country.

Another example is the word to “devam”. People seem to have different meanings for this word.
The charts for March and April are as follows:
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Figure 5. Words similar to the word “Devam” for March
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Figure 6. Words similar to the word “Devam” for April

As shown in Figure 5 and Figure 6, the word "devam™ has different meanings to each month. In
the graph of March "iiretim, ¢alismaya, hayat, devam, etsin " words are notable. In March, people
used the word “devam” instead of how COVID-19 affects their physical health or the measures
they need to take to protect themselves from the disease, instead of words that correspond to daily
concerns such as “iiretim, ¢aligmaya , hayat, devam, etsin” and “artmaya, katlanarak, yiikselmeye”.
They are associated with words for the course of the disease.

By April, words that have semantic affinity with the word “devam” are "dikkat, edelim, tehlike,
kurallara, uymaya, tedbirli". Here, a semantic affinity is observed with the words that emphasize
the threat “tehlike, tedbirli, etc.” created by harm and the ways of protection from it such as
“dikkat, edelim, kurallara, uymaya”.

There are similar words except for these words in two months. Some of these have the same
meaning in two months, like the word to "sokaga". Similar words of this word are associated with
curfew. Sample of these is shown as follows:
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Similar Word in March

Similar Word in April

Cikma / Going out

Yasag1 / Curfew

[lan / Announcement
Getirilmeli / Should be imposed
Uygulansin / Apply

Ohal / State of emergency

flan / Announcement
Edilmeli / Must be
Cikma / Going out
Yasagi / Curfew
Gelmezse / If not come

Siireli / Periodic

Figure 7. Words similar to the word "Sokaga" in March and April

As shown in Figure 7. people asked for curfew to be protected from Covid-19 pandemic both in
the month March and April. Based on the word similarity calculations, it can be said that the
general opinion is that the curfew is necessary in both March and April.

Although there are some words included in the most frequently mentioned word list in March these
words are not included in the most frequently mentioned word list in April. One of these words is
"italya". People compared the course of Covid-19 in Turkey with Italya and other countries in
March. And also, in April this comparison continued but the names of some countries changed.
The changing country names follow the spread trend of the disease as in the example of "England”.

The graphics of March and April are as follows:
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@ avrupa pitalya g ormedi wilerliyoruz
—100 gitalyanin
eqn ealmanya eitalyadan
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-100  -50 0 50 100 150

Figure 8. Words similar to the word "ltalya" for March
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Figure 9. Words similar to the word "Italya" for April

The words clustered around the word Italy have often been other countries of the world struggling
with Covid-19. According to the course of the process, it is seen that countries such as England
and Argentina are included in the chart in April. In the light of the graphs, it can be said that the
authors followed the processes of other countries in this process.

Besides of this, some words that were included in the most frequently mentioned word list in April
were not included in the most frequently mentioned word list in March. One of these words is
"Entiibe". The graphics of March and are as follows:
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Figure 10. Words similar to the word "Entiibe" in March

When Figure 10 and Figure 11 are examined, people associated words "doluluk, oran, bakim"
with this word both in March and in April. The graphics of April are as follows:
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Figure 11. Words similar to the word "Entiibe" in April

In addition, in this study we used pre-trained models with word2vec technique. In this technique,
firstly we trained a model for words in March and secondly, a new model was trained consisting
of words in April with this pre-trained model. Thus, a word gained a meaning consisting of March
and April words. This new model has more meaning about Covid-19 pandemic. For example,
when reviewing the word "vaka" in April, people associated it with death, but in March they gave
it a more general meaning. If we use pre-trained model to train the words in April the results will
be different. We used pre-trained model to train the words in April and we have achieved the
following result:

200 | goraninda
150 | etestivaka @AY evaka
100 | @ yukseldi
50 wikiye sonceki shollanda
0| e104912vaka sartisi esayisiyla
g a0l eyukseldik @yikselmis
-100 - & gunan o« sayisinda edlumle @ olom}7
=150 1
esiradayiz
—200 A @ artarak & 2491610m24
-200 -100 0 100 200

Figure 12. With Pre-Trained Model Result for "Vaka"

When reviewing the Figure 12, we have seen that the word to "vaka" included meaning of March
and April words. Thus, the results are more understandable.
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Abstract

Parental attitudes have a very important place in the personal development of
the child. While sometimes a teacher and sometimes a source of inspiration
are effective in revealing the potential of people, the most effective are
parents. Accordingly, the aim of the study was to discuss the effects of
parental attitudes on children's abilities and skills. This conceptual study is
based on the examination of research data in the literature. Knowing the
characteristics of parental attitudes will help in determining the development
of children's abilities and skills. It has been observed that the behaviors and
practices that children see from their parents determine their personalities,
abilities, self-actualization and relationships with the people around them.

Keywords: Parental Attitude, Child, Self-realization, Ability, Skills

1. GIRIS

Insanlarin hayatlar1 boyunca yasadigi degisimler farkli dénemlerden gecmektedirler. Bu Kritik
donemlerden biri olan ergenlik doneminde, bireyler sosyal, psikolojik, biyolojik alanlarda gelisim
ve degisim icerisine girmektedir. Bu donemde igerisinde, insanlarin yeteneklerin ortaya
¢ikarilmasi hem kisilerin meslek hayatlarini belirlemede hem de onlar1 dis diinyaya ve topluma
hazirlamada etkili olmaktadir (Kog, 2004). Yetiskinlige ge¢is doneminde, ergenligin baslica
gelisimsel islevi bireylesmenin ve kimlik duygusunun kazanilmasidir, bu bireylesme siirecinde
kisisel, cinsel ve sosyal kimliklerin olusmas konusunda bir ¢aba s6z konusudur (Ozdemir ve Cok,
2011). Aile ortaminda olumlu iletisim kanallarinin kurulmasi, sevgiye ve birliktelige dayali
olmasi, ergenlik ve g¢ocukluk ¢agindaki bireylerin ihtiyaglarinin goz Oniinde bulundurulmasi
durumlart bireylerin topluma hazirlanmasinda ve One ¢ikmasinda 6nemli bir etkendir
(Musaagaoglu, 2004). Bu siireg igerisinde ergenlik ve ¢ocuk donemindeki bireylerin 6zerklik
kazanmalarinda en 6nemli etken ebeveyn tutumudur. Burada bireylerin sadece 6zerklik kazanmasi
sinirli degildir, ayn1 zamanda yeteneklerinin ve kisiliklilerinin kesfedilmesinde de ebeveyn tutumu
onemli bir etkendir (Demir ve Karabacak, 2017). Cocuklarin egitiminde aile ortam1 ¢gok 6nemlidir.
Ailenin ¢ocugun egitimi iizerindeki etkisi, ebeveynlerin davranis tarzina bagli olarak
degisebilmektedir. Bireyin tiim gelisim alanlarinin sekillendigi ilk yer yakin gevredir. Kisiligin
sekillenmesinde en 6nemli gevresel faktorlerden biri ise ebeveyn tutumlaridir (Bahgivan-Saydam
ve Gengoz, 2005).

Farkli bir perspektiften bakildiginda, sosyal varligi olan kisiler, dogumdan 6liime kadar yasam
boyu 6grenme siirecindedir. Bu siirenin etkinligi bireyi etkileyen faktorlere bagli iken gevre ile
stirekli etkilesim iginde olan bireyler en ¢ok ailelerden etkilenmektedir (Derman ve Basal, 2013).
Ebeveynlerin tutumlari, bireyin kisiligi ve 6zellikleri lizerinde biiyliik dnem tasimaktadir. Bunun
yaninda, okulda ve ailede sergilenen tamamlayic1 davranislar, bireyin egitimi ve sosyallesmesi
tizerinde biiyiikk faydalar saglamaktadir (Tosten, Han ve Anik, 2017). Ebeveyn tutumlarinin
bireylerin becerilerinin ortaya ¢ikmasinda onemli bir etki birakmaktadir. Baska bir ifadeyle,
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bireylerin ailelerinden goérdiikleri tutumlar, onlarin benlik algilarim1 ve kisiliklerini dogrudan
etkilemektedir (Ozkan ve Tésten, 2011). Ebeveynlerin tutum ve davranislari, ilgili, mutlu, duyarl:
veya mutsuz, kaygisiz ve sorumsuz insan modelini yansitmaktadir (Aydogdu ve Dilekmen, 2016).
Insanlarin kendini gergeklestirmesi, insanlarin tiim enerjisi ve dikkatiyle yogunlasarak kisinin
potansiyelinin ortaya ¢ikmasi, yetenek ve niteliklerini aktif olarak kullanabilmesi, dogal ve aktif
olan yasam boyu siiregelen bir gelisim dongiisii olarak insanlarin tecriibeler edinmesini saglayan
bir siire¢ olarak tabir edilmektedir (Dagli ve Beyazsagli, 2010; Ivtzan, Gardner, Bernard, Sekhon
ve Hart, 2013). Maslow’un (1970) goriisiine gore; bireyin kendini ger¢eklestirmesinde en 6nemli
unsur gercegi oldugu gibi gormeleri ve algilayabilmeleri, i¢lerinden geldigi gibi davranma egilimi
gostermeleri, problem karsisinda ¢oziime odakli olabilmeleri, insanliga iligkin sorunlara ilgi
gosterebilmesi, demokratik tavir sergilemeleri, bagimsiz olma istekleri ve yaratici olmalaridir
(Neher, 1991). Anne-baba-cocuk iligkisinin temelini anne-babanin sahip oldugu tutumlar
belirlemektedir. Bu baglamda, bu ¢alismada anne baba tutumlarinin ¢ocuklarin ig¢indeki gizli
yeteneklerin nasil ortaya ¢ikardigi sorusuna cevap aranmistir. Calisma kapsaminda insanlarin
icindeki kisisel becerilerin ve yeteneklerin ortaya ¢ikmasinda, bazen bir 6gretmen, bazen de bir
ilham kaynagi etkili olurken, en O6nemli etkenin ilk anlardan itibaren etkili olan ebeveynler
olusturmaktadir.

2. KURAMSAL CERCEVE

Bu boliimde ebeveyn tutumlarinin, insan yasamindaki etkisi ve ebeveyn tutumlarinin bireylerin
icerisindeki yeteneklerin agiga ¢ikarilmasindaki davraniglari iizerinde kuramsal bilgilere yer
verilmistir.

2.1. Ebeveyn Tutumlari

Tutum, belirli bir nesneye, kisiye veya olaya yonelik bir dizi duygu, inang ve davranisi ifade
etmektedir. Tutumlar genellikle deneyim veya yetistirilmenin sonucu olarak insanlarin davranisi
tizerinde giiglii bir etkiye sahip olmaktadirlar (Ajzen, Fishbein, Lohmann, Albarracin, 2018).
Insanlarin gelisim siireglerinde ailelerinin belirli kurallar icerisinde oldugu, alisik olduklar1 bir
sisteme dahil olduklar1 bilinmektedir. Bu siireg igerisinde aileler, bireylerin karar mekanizmalarini
ve kisiliklerini etkilemektedir. Birey oOzellikle ergenlik doneminde 6zerk olmayi ve ailenin
kurallar1 disina c¢ikarak farkli ortamlarda vakit gegirmeyi istemektedir, bu durumda ergenlik
doneminde ailelerin tutum ve davramiglari farklilik gdstermektedir. Bu baglamda, ortaya
ebeveynlerin kontrollerine ve tutumlarina yonelik farkli tanimlamalar ortaya g¢ikmigtir
(Kagitgibasi, 2007). Ebeveyn tutumlari, bir ¢ocugun yaraticiligini dgretmenlerin tutumlarina
benzer sekilde etkileyebilir. Olduk¢a zeki ve son derece yaratict c¢ocuklarin ebeveynleri,
cocuklarini tanimlamalar1 istendiginde farkli o6zellikleri vurgulamaktadir. Zeki ¢ocuklarin
ebeveynleri, ¢cocuklarini kibar ve ¢aliskan olarak, yaraticit cocuklarin ebeveynleri ise gocuklarini
coskulu, deneyime acik ve pek ¢ok ilgi alanina sahip olarak tanimlama egilimindedir (Afat, 2013).

Ebeveyn tutumlari ile ilgili olarak deneysel calismalar incelendiginde, ergenlik doneminde
ailelerin bireyleri desteklemesi ve ergenlerin ihtiyaglarin1 géz 6niinde bulundurmas: gerektigi
ortaya ¢cikmistir. Ebeveyn kontrol ve tutumlarina ait literatiirdeki ifadeler dogrultusunda kontrol
kavramina ek olarak gili¢ kullanma (Hoffman, 1963), otoriter (Baumrind, 1966), kisitlayicilik
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(Baldwin, 1955; Symonds, 1939), baski (Thomas, 1979; Deci ve Ryan, 1985; Grolnick ve Ryan,
1989), kuralcilik (Steinberg, Lamborn, Dornbush ve Darling, 1992), ve basatlik (Baldwin, 1955)
kavramlar1 da yer almaktadir (Griffith ve Grolnick, 2014, akt. Toprak, 2019). Bireylerin igindeki
yeteneklerin ortaya ¢ikarilmasinda, yapilacak islere karsi cesaretlendirilmesinde, sosyal bireyler
yetistirilmesinde, girisimcilik faaliyetlerinin arttirllmasinda ailelerin tutum ve davraniglari,
destekleyici ve cesaretlendirici olmalar1 olduk¢a 6nemlidir. Ebeveyn tutumuyla ilgili olarak
cocugun toplumla etkilesim halinde, sosyal, yetenekli, girisimci ve 6zgiiven sahibi olmasi i¢in
desteklenmesi gerektigini savunulmaktadir (Aydogdu ve Dilekmen, 2016). Bu baglamda aile
yapisinin, gelenek ve goreneklerinin, Kkiiltiirel etkilesimlerinin bireylerin yeteneklerinin
gelismesinde ve i¢lerindeki cevherin ortaya ¢ikabilmesinde etkili oldugunu sdylemek miimkiindiir.

Ebeveynlik tarzlart kuramcilar arasinda farklilik olusturmaktadir. Baumrind’e (1971) gore,
ebeveyn tutumlarinda yetkeci ebeveynlik, yetkeli ebeveynlik, izin verici ebeveynlik, kayitsiz
ebeveynlik yer almaktadir. Bu ebeveynlik tutumlart incelendiginde, bireylerin igindeki
yeteneklerin ortaya ¢ikarilmasini saglamak igin en etkili tutumlardan birisi yetkeli ebeveynliktir,
bu tutum kapsaminda ebeveynler hem ¢ocuklarini desteklemekte, saygi duymakta hem de kontrol
etme, degerlendirme egilimi gosterirler. Bu baglamda, ¢ocuklarina kars1 sicak kanli ve sevecen bir
tutum da sergilerler (Pellerin, 2005; Sak, Sak, Atli ve Sahin, 2015). Maccoby ve Martin (1983)
tarafindan yapilan ebeveynlik stillerinin dortlii semasinda kontrol ve duyarlilik gozeterek stiller
yer almaktadir (Tablo 1). Bu baglamda ebeveynlerin ¢ocuklarina karsi duyarlilik ve kontrol
diizeyleri yeni stillerin ortaya ¢ikmasini saglamistir.

Tablo 1. Ebeveynlerin Duyarlilik ve Kontrol Semasi

Yiiksek Kontrol Diisiik Kontrol
Yiiksek Duyarhlik Yetkeli Izin verici
Diisiik Duyarhhk Yetkeci Kayitsiz

Kaynak: (Maccoby ve Martin, 1983)

Ebeveyn tutumlarinin bireyin davraniglarinda, yasamlarinda, ideallerinde, fikirlerinde ve
yeteneklerinde ne derece etkili oldugunu anlayabilmek i¢in ii¢ temel kategoriyi (Esitlik¢i ve
Demokratik, Asir1 Koruyucu ve Miidahaleci, Asir1 Otoriter ve Baskict Ebeveyn Tutumu)
incelemek gerekmektedir.
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Sekil 1. Schaefeer’in Ebeveyn Davranis Modeli (Aydin, 2005, s:121;Ucur, 2005, s.65)

Sekil 1’de Schaefeer’in ebeveyn davranis modelinde goriildiigii iizere, ebeveyn ile gocuklari
arasindaki iliski cesitli psikolojik boyutlarda, degerlendirilmistir. Ozgiirliik¢ii, reddedici, kabul
edici ve hitkkmedici boyutlariyla ele alinan davranis modelinde, demokratik, paylasimci, otoriter,
asir1 hosgoriilii, kopuk gibi psikolojik boyutlar ¢ocuklarin gelisim siirecini belirleyen boyutlar
olarak tabir edilmektedir.

2.1.1. Esitlik¢i ve Demokratik Ebeveyn Tutumu

Demokratik tutum aile ig¢erisinde ne kadar 6nemli bir konumda olmast, toplumun en kiigiik birimi
olan ailenin yetistirdigi bireylerin topluma hazirlanmasi ve demokratik tutumu her alanda
uygulamasi i¢in 6nem tasimaktadir (Yilmaz, 2009). Demokratik tutumun hakim oldugu aile
ortaminda c¢ocuklarin tamamen 06zgiir olmas1 veya sinirlarinin olmamast durumu sz konusu
degildir. Demokratik tutumun hékim oldugu ailelerde bireylerin davraniglari, gorevleri, sinirlar
¢izilmis durumdadir. Bu sinirlar dahilinde ¢ocuklar da 6zgiirdiir (Yavuzer, 2000). Her aile kendi
icerisinde gorev ve sorumluluklar belirlemekte, aile bireylerinin birbirinden farkli yazili olmayan
kurallara uymalar1 gerekmektedir. Demokratik bit tutum sergileyen ebeveynler ¢ocuklarin, kendi
cizdikleri smiflar icerisinde hareket ve ifade Ozgiirliigli olmalarini saglarlar. Cocuklarin
yaraticiliklarin1 gelistirmeleri i¢in kontrollii bir alanlari bulunmaktadir (Yo6rikoglu, 2000).
Demokratik aileler cocuklarini kendilerini gelistirmeleri, 6zerklik kazanmalari, girisimciliklerini
arttirmalar1 gibi konularda desteklerler, bu tutum cocuklarin korkusuz, bagimsiz ve hareketli
olmalarmi saglamaktadir. Bu durumu en 6nemli sebebi ¢ocuklarin sadece zihinsel olarak degil
ayn1 zamanda kisilik olarak da gelismesini saglamaktir. Bu tip ailelerde ¢cocugun kendini ifade
etmesi, benligini tanimasi, i¢indeki becerileri ortaya ¢ikarmasi, deneyimler kazanmasi sz
konusudur, aile bu baglamda ¢ocuklarini 6zendirmektedir. Demokratik tutum sergileyen ailelerde
ergenlik donemindeki kisiligin olusmasi daha saglikli olmaktadir (Ozgiiven, 2001). Farkli bir
perspektiften incelendiginde, her ebeveyn ¢ocuk yetistirme konusunda farkli tutum ve davraniglar
gostermektedir. Anne babanin ¢ocuguna yonelik demokratik tutum sergilemeleri, ¢ocuklarina
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ergenlik caginda yardimci olup olmamasi veya deger verip vermemesi, cocuklarinin kisilik
gelisiminde dnemli bir rol oynamaktadir. Baz1 ebeveynler ¢cocuklarini daha ¢ok severken, bazilar
ise koruma giidiisii sergilemektedir. Bu baglamda, ebeveynlerin ¢ocuklarina gosterdikleri tutum,
farkl kisilik 6zellikleri gosteren cocuklarinin yetenek ve becerilerinde 6nemli bir rol oynamaktadir
(Basal, Kahraman, Derman, Kahraman ve Siimer, 2014).

2.1.2. Asir1 Koruyucu ve Miidahaleci Ebeveyn Tutumu

Ebeveynlerde koruyucu tutum ve bir ¢ocugun bebeklik yasantilarindan itibaren korunmasi
icgiidiisel bir davranistir (Alabay, 2017). Bebeklik ve ilk ¢ocukluk déneminde ailelerin koruyucu
tutumu bireyin fiziksel gelisimi i¢in dnemli ve etkili olsa da bu durum ilerleyen zamanlarda
miidahaleleri arttiracagi ve birey Ozgiir olmak isteyecegi igin zararli bir catismaya dogru
evrilmektedir. Bu durum gelismekte olan bireylerde bagimsizliklarini kazanmalari1 6niinde engel
olusturacak bir tutumdur (Kulaksizoglu, 2004). Bu davranig durumlarinda ebeveynler ¢ocuklarina
Ozglir ve sosyal bir ortam sunmak yerine daha korunakli, sinirlarinin ¢izildigi, stirekli koruma
cabasinin oldugu, keskin ¢izgilerle bir sinir belirler. Miidahaleci bir tutum sergileyen aileler biitiin
aile bireylerinin bir arada hareket etmesine 6zen gosterirler (Ciiceloglu, 1991). Aileler ¢gocuklarin
biiytidiiklerini ve bireysellestiklerini kabul etmemektedir. Bu durumda bireyler kendi kisilik
ozelliklerini, sosyal gevrelerini gelistiremedigi gibi i¢lerindeki gizli cevher olan yeteneklerini de
ac1ga cikaracak firsat bulamazlar. Kontrolcii bir ailede yetisen bireylerde duygu ve diisiincelerini
aciklama konusunda zorluklar ve hata yapmaya kars1 yogun bir korku bulundugundan, bireylerde
iletisim problemleri ilerleyen yaslarda goriilmesine neden olmaktadir. Asirt korumaci ebeveynlik
tarzinin en biiyiikk dezavantaji, ¢ocuklarinin her seyden korkar bir birey olarak yetistirmeleridir.
Ciinkii, cocuklar “yardimla” asir1 simartildiginda, onlarin zorluklar1 kendi baslarina ¢ézme ve
sorunlart ¢ézme ihtiyacini ortadan kaldirilmasina neden olmaktadir. Asir1 korunan bireyler
anneye-babaya bagimli halde olur, girisim yeteneklerinden yoksun, kendi baslarina karar
veremeyen, her seylerini ebeveynlerden isteyen bir birey olurlar. ister istemez kendini koruma
giidiislinii  gerceklestiremeyen cocuk, utangag, cabuk uyum gostermeyen, g¢ekingen, etrafini
kullanan, sorumsuz ve simarik olarak bir birey olarak yetisirler (Sertdz, 2018; Aslan, 2016; Aytin,
2014; Cegen, 2008).

2.1.3. Asin Otoriter ve Baskic1 Ebeveyn Tutumu

Ergenlik doneminde olan bireylerin kisilik 6zelliklerinin gelistigi, bu donemde fiziksel ve ruhsal
anlamda kendilerini kesfetmeye basladiklar1 bir donemde olduklar bilinmektedir. (Dingel ve Hisli
Sahin, 2006). Bu dénemde ailelerin baskici ve otoriter tutumlari, bu dogrultuda ¢ocuklar iizerinde
kurduklar1 baskilar bireylerin o donemde ve ilerleyen zamanlarda kural tanimazlik, sert tutum ve
davranislar, agresif yapi1 gibi dzellikler olarak doniis saglamaktadir (Kaya, 1997). Otoriter tutum
ve davranigla yetisen bireylerde benlik algisinin zayifladig: ve akran iliskilerinde zorlandiklar
ortaya ¢ikmistir (Kuzgun, 1972). Otoriter tutum sergileyen ebeveynlerde kurallar keskindir ve
cocuklarin bu kurallar disina ¢ikmasi olas1 gériinmemektedir. Koyulan kurallar sorgulanmadan
gerceklestirilmektedir. Fikir tartigmasina giremeyen, dis diinya ile baglanti kuramayan, baski
altindaki bir bireyin icerisindeki yetenekleri disar1 ¢ikarmasi beklenemez. Bu tip ebeveyn
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tutumlarinda ceza ciddi bir yere sahiptir. Anne-babalarin ¢ocuklarina ceza vererek, bir seyler
ogretmek istediklerinde oOncelikli olarak c¢ocuklar bu konuya duygusal acidan yaklasacak ve
sonrasinda ebeveynlerin vermek istedigi egitimi kabul etmeyeceklerdir. Bu durum, ¢ocugun daha
az soz dinlemesine kendi kafasina gore hareket etmesine ve en dnemlisi psikolojik problemler
yasamasina neden olabilecektir (Erbil, Divan, Onder, 2006). Bu bireyler akademik hayatlarinda 6z
giivenleri zedelenmis ve akademik hayatlarinda basarisiz bireyler olarak ortaya ciktiklari gibi,
anksiyete problemi de yasamaktadirlar (Suadiye ve Aydin, 2009; Ttimen, 2010).

2.2. Ebeveyn Tutumlarinin Bireylerin Becerilerine Etkisi

Aile igerisinde etkili iletisim kanallar1 olusturmak, aile bireylerinin ihtiyaglarinin belirlenmesi, bu
ihtiyaglar dogrultusunda yasam standartlarinin diizenlenmesi olduk¢a dnemlidir (Sahin ve Aral,
2012). Ebeveynlerin baskici bir tutum izledigi ¢ocuklarin becerilerinde, kisilik 6zelliklerinde ve
psikolojik durumlarinda tek yonlii bir baski1 oldugu, ¢ocuklarin edilgen pozisyondan ¢ikarilmasi
gerektigi bilinmektedir (Hortagsu, 2003). Bireylerin yeteneklerinin ortaya ¢ikarilmasi siirecini
yonetmek kiiciik yaslardan itibaren ailelerin tutum ve davranislart ile ilgilidir.

Farkli bir perspektiften bakildiginda, bireylerin kendilerini ifade etme becerileri, ailelerinden
ozellikle sir saklama durumlart ebeveynlerin kontroliinde olan durumlardir. Cocukluk
donemlerinde ebeveyn destegi almayan bireylerde ilerleyen zamanlarda kendi c¢ocuklarim
yetistirmede zorlanma s6z konusu olmaktadir (Dokmen, 1985). Yapilan arastirmalarda aile
icerisinde babanin pozitif ve kaliteli tutumu, ¢ocuklara olan ilgisi, ¢ocuklarda ilerleyen yaslarda
liderlik oOzelliklerinin gelismesine, uyum yeteneklerinin artmasina, matematik konusunda
basarilarina ve olumlu cinsel kimlik olusumuna neden olmaktadir (Kuzgun,1973; Giindiiz ve
Duran, 2016). Bu dogrultuda, liderlik bir beceri olarak kabul edilmektedir. Cocukluk déneminde
cocuklar egitildiginde, liderlik potansiyelini artirmakta, ¢ocuklukta baslayan uygulama ve egitimin
gelecek yasamlari igin bir yatirim olarak degerlendirilebilecegi diistiniilmektedir (Ogurlu ve Serap,
2014). Babas1 olan bes-alt1 aylik bebekler, babasi olmayanlara oranla gelisimleri daha ileri diizey
gostermektedir. Kiz cocuklarin babalariyla olan iliskilerinin saglikli olmasi, yetiskinlik doneminde
ikili iliskilerde ve evliliklerde saglikli bir temel olusturmasinin oniinii agmaktadir (Glingdrmiis,
2017). Anne faktorii bireyin yasaminda cinsiyet fark etmeksizin Onemlidir. Cocuklarin
davranislarindaki farkliliklar kisilerin yasadiklar1 ve zaman gecirdikleri ortamla dogrudan
iligkilidir. Anne ve ¢ocuk arasindaki diizenli iletisim, bireylerin toplumda da iletisim
yeteneklerinin gelismesini saglamaktadir (Yavuzer, 2000). Dagli ve Beyazsagli (2010) tarafindan
yapilan ‘‘Ana-baba tutumu ve kendini gergeklestirme diizeyleri arasindaki iliskinin
degerlendirilmesi’’ caligmasi kapsaminda elde edilen sonuglarda insanlarin kendini gerceklestirme
diizeylerinin ve anne-baba tutumlarinin gelir, egitim, yas, kardes sayisi, bolge gibi degiskenlerde
anlamli diizeyde farklilik gosterdigi, otoriter ebeveyn tutumu ile bireyin kendini gergeklestirme
diizeyleri arasinda negatif diizeyde anlaml1 bir iliski bulundugu sonuglari ortaya ¢ikmustir.

Cocuklarin sosyal becerilerinin gelistirilmesinde ebeveyn stilleri de olduk¢a 6nemlidir. Bu tarzlar,
ebeveynin ¢ocuga yonelik tutumlar ile ortaya ¢ikmaktadir. Cocugun egitim siirecine aktif olarak
katilan ebeveynler, cocuklari i¢in egitimin daha kalici ve daha nitelikli olmasini saglamaktadirlar.
Ebeveynlerin ¢ocuklarinin egitimi ile ilgili temel bilgi ve becerilerine sahip olmalari, ¢gocuklarin
egitimlerini desteklemeleri durumunda daha basarili olacaklarini ortaya koymaktadir. Bir cocuk
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icin annesi diinyayr temsil etmekte ve herkesin kendisiyle aymi sekilde davranacagini
diisinmektedir. Ebeveynlik tarzlari cocugun davranigini sekillendirmenin yani sira gelecekteki
davraniglart {izerinde de etkiye sahiptir. Cocuklarin toplumda tutarli davranislar
sergileyebilmeleri, kendi kendine yetebilmeleri, saglikli sosyallesebilmeleri, bagimsizliklarini
kazanabilmeleri ve digsa doniik bir birey olabilmeleri i¢in ebeveynleriyle saglikli iliskiler kurmalar
gerekmektedir (Sanli ve Oztiirk, 2015; Ongider, 2013; Balat, 2010; Steinberg, Lamborn,
Dornbusch ve Darling, 1992).

Kendine Giiven Kendinden Emin Olma

Etkili olma, yeteneklere Karar alma, tercihlerde
inanma durumu direnme durumu

Kendini Kabul Etme Kendini Tamima

Kendisiyle ilgili dogru bir

imaj i¢cin kusurlarin :
v i kabul tammlayabilme durumu

Kendini ¢ok net

Sekil 2. Kendini Gergeklestirmede Stiller

Literatiirde anne-baba tutumu insanlarin (¢ocuklarin) yetenekleri tizerinde 6nemli rol oynadig:
gecmisteki calismalarla desteklenmistir. Kendini gergeklestirme, esas olarak yeteneklerin ortaya
¢ikmasinin sonunda ulasilan bir asamadir. Oncelikle kisi belli yetenekleri, becerileri gelistirmeli,
belli tutumlari ve stratejileri kazanmali, igsel olarak giidiilenmelidir. Sonrasinda siireg artik kendini
gergeklestirme ve daha askin bir hedefe odaklanmaya dogru gidecektir. Sekil 2’de goriildigi
iizere, insanlarin kendine giivenmesi, kendini kabul etmesi, kendinden emin olmasi ve kendini
tamimas1 icindeki gizli yetenekleri ortaya ¢ikararak kendini gerceklestirmesine imkan
tanimaktadir.
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iqtcn (fazla destek),
anlayish destekleyici,
dven, az ceza, gocufu
merkez alan, kabul
eden, sevecen

Kaygilh
duygusal
katilim, cocuga
iliskin duygusal
koruyuculuk

Simrlayier / Hoggoriili
fazla kontrol / (az destek)
kurallar ¢cok az kurallar

Sakin ayrilma

(az kaygl)

Mantikh ve

kontrollii
Saldirganhk
(az destek)

Cezalandirma az
kabul, az sevecenlik

Sekil 3. Cocuk Yetistirme Bi¢imlerinin Boyutlar1 (Whirter ve Voltan-Acar, 2005, s:84; Ucur,
2005, s.62)

Sekil 3’de goriildiigli lizere, kaygili duygusal katilim-sakin ayrilma; hosgoriilii-sinirlayici ve
saldirganlik-ictenlik olarak cocuk yetistirme bigimlerinin boyutlar1 belirtilmistir. Cezalandirma,
duygusal koruyuculuk, az kurallar, sevecen gibi bagimsiz boyutlar ana-baba davranislarinin agiri
orneklerini temsil edip, gocugun yetenek ve becerilerin olusumuna etki etmektedir.

3. SONUC ve TARTISMA

Yapilan aragtirmalarda, ebeveynlerin ¢ocuklarina olan tutum ve davraniglar1 gocuklarin akademik
yasamlarini etkiledigi goriilmistiir. Keng ve Oktay’a (2002) gore, akademik benlik kazanmak ve
bagarili birer birey olmalarin1 saglamak ebeveynlerin bebeklik doneminden itibaren gosterdikleri
destekle iligkilidir. Satir’a (1996) gore ise, ebeveynlerin tutumlarina gore bireylerin akademik
hayatlarinda degisimler ve farklilasmalar s6z konusudur. Ailelerin, ¢ocuklarinin 6devlerine katk1
saglama durumlart siklik ve artig gosterirse, ¢ocuklarin bir siire sonra gorev bilincinden
uzaklastig1, akademik hayata ilgilerinin kayboldugu gibi sonuglar ortaya ¢ikmaktadir (Ergevik,
2014). Hasan’a (2008) gore, bireye bagimsiz ve 6zgiir olacagi bir ortam saglanmasi, becerilerini
gelistirici imkanlar sunulmasi, gorev ve sorumluluklarinin ilgili diizeyde aciklanmasi, okul
ortaminda akademik basariy1 arttirabilecegi gibi bireyin yeteneklerinin ortaya ¢ikmasini, iletisim
becerilerinin artmasini saglamaktadir. Cocuklarin egitim ortaminda basarisiz olmalar1 durumunda,
ailelerin onlar1 yetersizlikle atfetmemeleri, kendi gorev ve sorumluluklarint gézden gecirmeleri,
bireylerin i¢sel motivasyon kazanmast ic¢in kiiglik yaslardan itibaren tesvik edilmesi
gerekmektedir. Okul hayat1 boyunca ve dncesinde de aileleri tarafindan desteklenen cocuklar,
slire¢ icerisinde i¢sel motivasyonlarimi arttirmayi dgrenirler. Bu baglamda, ebeveynlerin tutumu
cocuklarin psiko-sosyal gelisiminde etkili olup, ¢ocuklarini yetistirmede demokratik, esnek ve kati
davranig sergileyen ebeveynlerin, ¢ocuklarmin becerilerini de birgok yonden etkileyecektir
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(Tosten, Han ve Anik, 2017). Bu baglamda, ebeveynlerin tutumlarindaki demokratik tavir ve 6zgiir
diistinme, hareket etme, sosyallesme ortaminin sunulmasi bireylerin igindeki yeteneklerin ve
becerilerin ortaya ¢ikmasinda en biiyiik etkendir. Becerilerin veya yeteneklerin ortaya ¢ikmasinda
onemli bir etken de insanlarin kendini gergeklestirmesidir. insanlarin kendini gerceklestirmesinde
en 6nemli unsur, insanlarin ¢ocukluguna odaklanmasi, kendisini oldugu gibi kabul etmesi, hayal
kurmasi, kendisini hatirlamak i¢in giinliik tutmasi ve en 6nemlisi kendini gergeklestiren insanlarin
listesini yapmasidir.

Sonug itibariyle, ‘‘Insan diisiinen hayvandir” goriisiine istinaden, insanin i¢indeki yeteneklerin ve
becerilerinin nasil ortaya c¢iktigini goriisti dogrultusunda; her bir hayvan tiiriiniin ytizmek,
avlanmak, ugmak gibi yetenekleri bellidir. Uganlar arasinda bazilar1 daha hizli uguyor, avlananlar
arasinda bazilart daha iyi avlaniyor olabilmektedir. Her bir canli kendine sunulan yetenegi
gelistirebilmektedir. Ancak insanoglu yaraticilik da dahil tiim yeteneklerini ortaya ¢ikarabilmesi
icin 6nce yetenegini kesfetmekte, daha sonra onu gelistirme asamasina gegmektedir. Cocuklar
dogumdan itibaren 6grendikleri i¢in onlar1 korumak ve onlara bakmak ebeveynlerin gorev ve
sorumlulugudur. Ebeveynlerin etkisi, bir ¢ocugun beyninin hizla gelistigi, neredeyse tiim
deneyimlerinin ebeveynler ve aile cevresi tarafindan yaratildigi, sekillendirildigi hayatin ilk
yillarindan daha biiyiik olmamaktadir. Ebeveyn tutumlari, ¢ocuklarin sagliklari ve iyilikleri igin
bir yoriinge ¢izerek, bilgi ve becerilerini gelistirmelerine yardimci olmaktadir. Ebeveynlerin
tutumlarimi etkileyen diger faktorlerin belirlenmesi igin nitel ve nicel yontemlerin kullanildig
baska caligmalara yer verilmesi gerektigi arastirmanin sinirliligin1 yansitmaktadir.
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Ali KORKUT

Cocukluktan yetigkinlige geciste dnemli bir ara donem olarak ergenlik/erken yetiskinlik donemi
pekcok sosyal bilim disiplininin ilgi odagi olmaya devam etmektedir. Bu kilit evre ile iligkili
politikalar, uygulama Onerileri ve gelismeler genis bir paydaslar yelpazesi tarafindan dikkatle takip
edilmektedir. ileriyi yillara bakan yéniiyle, toplumlarin bireyleri ‘yetistirme, destekleme, hazirlama ve
gelistirme’ gayretinin de yogunlastig1 bir zaman dilimi olarak ergenlik donemi, bireyin biyolojik,
ruhsal, sosyal ve duygusal siireclerindeki degisiklikler deneyimledigi / edindigi bir 6grenme ve gelisme
alanidir ayn1 zamanda.

Glinlimiiziin belirgin bir karakteristigi olarak ‘belirsizlik, karmasiklik, stres-yogun bir yasam deneyimi
ve sosyal iliskiler’ ergenlikte bireyin gelisiminin desteklenmesini daha bir islevsel kilmakta, psikolojik
saglamlik, dayaniklilik, duygu yonetimi, bilingli farkindalik, iyimserlik ve 6zerklik uygulamalarini bir
gereksinim olarak ©on plana c¢ikarmaktadir. Bireylerin bu konularda farkindalik ve deneyim
kazanmalari, ilerleyen yillarda, verimlilik ve etkililik diizeylerini de pozitif yonde destekleyecek
potansiyeli barindirmaktadir.
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Seligman Onciiliigiinde gelisen pozitif psikoloji, bu noktada, farkli ve ilgi ¢ekici bir bakis agisini
savunmaktadir. Olumsuz ve toplum tarafindan ‘itici algilanan’ yonlerinden ziyade, insanlarin
kapasitelerinin desteklenmesi, giiglii olduklar1 alanlarin ve iyi yoOnlerin/potansiyelin vurgulanmasi
yoluyla yasamlarinin ‘daha verimli ve besleyici’ bir duruma yéneltilmesi miimkiin olabilir. Pozitif
psikoloji, insanin olumlu yanlarini 6n plana ¢ikararak kendini gergeklestirmesi ve mutlulugu i¢in hayati
yasamaya deger kilan bilimsel bir bakis agisidir (Seligman ve Csikszentmihalyi, 2000). Bu bakis agisini
esas alarak, arastirmacilarin ilgisi pozitif psikoloji konular1 ve uygulamalarini da alanyazinda giderek
artirmakta ve sosyal bilimcilere ‘islevsel veriler’ sunmaya devam etmektedir.

“Pozitif Genglik Geliisimi El Kitabi: Kiiresel Baglamlardan Giincel Arastirma, Politika ve
Uygulamalar” baslikli bu kitap, 6zellikle son birkag onyildir 6n plana ¢ikmaya baslayan, ergenlere ve
erken yetiskinlik donemine gelisimin yasandig1 baglam perspektifinden alternatif bir bakis agisini
vurgulamaktadir. Pozitif Genglik Gelisimi (PGG), ergenlerin gelisim olanaklarina, iyi olus diizeylerine
ve gelismesine odaklanan bdyle bir perspektifi esas alarak farkli kiiltiirel baglamlarda yiiriitiilen ergen
arastirmalarinin ortaya koydugu bulgular1 okuyucuya ulastirmaktadir. Gelisimsel bir model 6nerisi
olarak 7C modelini (competence, confidence, character, caring, connection, contribution and
creativity) esas alan ¢alisma, ergenlerin ve erken yetiskinlik donemlerindeki kisilerin psikolojik
saglamlik diizeylerini artirmayi, onlar1 desteklemeyi ve kotii veya kendilerine zarar verebilecek
aligkanliklara yonelmekten alikoymayi da amaglamaktadir. Farkindalik, 6znel mutluluk, kimlik
gelisimi, sosyal destek, akademik basari, psikolojik saglamlik, yasam doyumu, akran destegi, aile
destegi, timit, toplumsal cinsiyet farkliliklar1 gibi farkli konularla ilgili olarak uygulamali aragtirmalar,
pozitif genlik gelisimine farkli pencerelerden yaklasimin esas alindigini1 vurgulamaktadir.

Kitabin 6nemli ve dikkat ceken ozellikleri de vurgulanmalidir. Pozitif ergen gelisimi konusunda
alanyazina bakildiginda, arastirmacilarin ve yayinlarin biiyiik ¢ogunlukla Bat1 toplumlarinda, egitimli,
sanayilesmis, zengin ve demokratik baglamlarda yogunlastigi gozlenmektedir. Kiiltiirel baglamlarin
ergen gelisimi lizerindeki etkisi farklilik géstermekle birlikte, bu bakis agisinin, ‘kiiltiirel gorelilik ve
kiiltiirel evrensellik’ agisindan da yorumlanmasina, bulgularin degerlendirilmesine ve konunun daha
genis bir ¢cercevede anlasilmasi gerekmektedir. Bu kitap, 18 farkli tilkede toplumda temsil orani diisiik
/ azmlik gruplari lizerinde toplanan veriler lizerine degerlendirmeler icermektedir.

Ikinci olarak, nitel arastirmalarm ve Bati toplumlarindaki katilimcilarin domine ettigi alanyazinla ilgili,
gecerli ve giivenilir 6lgme aracglar1 kullanilarak gorece daha az egitimli, sanayilesmis ve demokratik
toplumlardaki ergenlerden elde edilen veriler 1s13inda pozitif ergen gelisimine farkli bir lensten
yaklagilmaktadir.

Ugiinciisii, kitapta yer alan aragtirmalarin yazarlar farkli disiplinlerden alaninda uzman arastirmacilar
olmakla birlikte, disiplinlerarasi yogun bir isbirligi esas alinmamais; her arastirmaci kendi 6zgiin bakig
acis1, yontemi ve degerlendirmeleri ile zenginlik katmakta ve konuya bakis acisini genisletmektedir.

Kitab1 6nemli v etkili kilabilecek bir diger 6zellik, pozitif ergen gelisimi miidahale programlarinin
Bati-dis1 toplumlardaki katilimcilar tizerinde yorumlanmasi ve sonuglarin ortaya konulmasidir. Bu
noktada, yazarlar pozitif psikolojinin miidahale programlarinin farkl kiiltiirler baglaminda katilimci
gruplarinda uygulanabilirligi ve etkisi tlizerine diisiincelerini de okuyucuyla paylagmakta ve pozitif
psikolojiye baglamlararasi bir veri seti ortaya koymaktadir.
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Kitap iki boliimden olusmaktadir. “Kiiresel Baglamlarda Pozitif genclik Gelisimi” baslikli Birinci
Boliimde Hindistan, Endonezya, Pakistan, Malezya, Cin, Gana, Kolombiya, Peru, Meksika, Belize,
Brezilya, Arnavutluk, Kosova, Kuzey Makedonya, Sirbistan, Tiirkiye, italya, ispanya, izlanda, Norveg,
Avustralya, Yeni Zelanda, Bulgaristan ve Romanya’dan arastirma 6rnekleri yer almaktadir. “PGG
Uygulamalar1 ve Miidahale Programlar1” baslikli ikinci Béliimde ise Cin, Kolombiya, Italya, Urdiin,
Kenya, Filipinler, Isve¢, Tayland, Jamaika, Giiney Afrika Cumbhuriyeti, Slovenya, Litvanya,
Finlandiya, Norve¢, Kanada ve Amerika Birlesik Devletler gibi oldukca farkli ve etnik ¢esitlilik sunan
baglamlardan yenilik¢i uygulamalar, programlar ve degerlendirmeler sunulmaktadir.

Kitap, sundugu arastirmalar ve ortaya koydugu kuramsal cergeve ile pozitif psikoloji, gelisim
psikolojisi, sosyal psikoloji, kiiltiirlerarast psikoloji, iyi olus, ¢ocuk ve aile arastirmalari, egitim,
kiiltiirlerarast iligkiler, antropoloji, sosyoloji, metodoloji, danismanlik, erken yetiskinlik, miidahale ve
onleme aragtirmalar: gibi farkli disiplinlerden sosyal bilimciler, 6grenciler, meslek uzmanlari, karar
vericiler ve uygulayicilara global bir perspektif sunmasi yoniiyle de 6ne ¢ikmaktadir.

Cynthia Garcia Coll’iin, Brown Universitesi, ABD, ifadeleriyle,

“Bu [¢alisma, A.K.], cocuk ve ergen gelisimi alanina biiyiik katki saglayacak heyecan verici bir
‘arastirma koleksiyonudur.” Alanin, psikolojinin, temel elestirilerinden birine de yanit sunuyor
aslinda: WEIRD! katilimc1 gruplar1 ve Kkiiltiirler {izerinde yiiriitiilen ¢alismalarin ezici
¢ogunlugu. Calisma, yalnizca ¢ok cesitli popiilasyonlarda olumlu gelisimsel sonuglarin nasil
tesvik edilecegine dair anlayisimizi artirmak agisindan degil, ayn1 zamanda yeterince
calistimamig/aragtirllmamis bir¢ok iilkedeki mekanizmalar1 belgelemesi ve bilimsel verilerle
desteklemesi agisindan da 6nemli..."

Calisma, sosyal bilimlerden uzmanlari, arastirmacilar, yiiksekdgretim 6grencileri ve konuya ilgi duyan
kisilerce okunmasi yararli ve ufuk agici bir kaynak olarak ilgiyi hak ediyor.
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L WEIRD, “Western”, “Educated”, “Industrialized”, “Rich”, ve “Democratic” kelimlerinin ilk harflerinden iiretilmis bir
akronim olarak alinmahdir. Batili, egitim diizeyi yiksek, sanayilesmis, gelir diizeyi ylksek ve demokratik toplumlar igin

kullaniimaktadir.
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