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Editorden

Cagimuzin bilgi, bilim ve bilisim toplumu olusu itibariyle bilginin nasil iiretildigi,
tiretiminde hangi yontemlerin kullanildigi, nerede ve nasil kullanulacag: oldukca
onem arz eden bir konudur. Bir toplumun bilgi toplumu olma seriiveninde stip-
hesiz en 6nemli klavuzu da egitimdir. Egitimin kimler tarafindan nasil ve ne igin
yapilacagi, hangi strateji, yontem ve tekniklere bagvurulacag, ne tiir anlayiglara
basvurulmasi gerektigi, nelerin ogretilecegi ve ne sekilde aktarilacag da egitim
bilimlerinin temelini tegkil etmektedir. Bilimsellik iddiasinda olan bir egitim an-
layisinda kisir yontem, teknik ve egitim yaklasimlarina yer olmadigi muhakkak-
tir. Zira COVID-19 pandemisinin yikic etkisi altinda gegen yaklasik bir buguk
yillik siirede egitim sisteminde ¢agin gerektirdigi teknolojik doniistimii yapmig
tilkelerde pandeminin egitim tizerinde olusturdugu tahribat digerlerine kiyasla
daha az oldu.

Egitim psikolojisinden, Egitim felsefesine, Egitim programlar1 ve 6gretimden
Olgme ve degerlendirmeye, 6gretim teknolojilerinden agik ve uzaktan 6grenmeye
bir¢ok alt disiplinden olusan egitim bilimleri alaninda tiretilen bilimsel bilgilere
en fazla ihtiya¢ duyulan bu dénemde OPUS un bu sayisim bu konuya ayirdik.

Egitim Bilimleri Ozel sayimizda egitim bilimlerini disipliner veya disiplinle-
rarast ele alan 45 kuramsal ve uygulamali calismayla alana énemli bir katki sag-
ladigimuz1 diisiinmekteyiz.

OPUS'un Egitim Bilimleri Ozel Sayisinda emegi gegen tiim yazar, hakem ve
calisanlara tesekkiir eder, tiim yazarlarimiza; huzur, basari ve saglik dileriz.

Editorler
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Developmentally Focused and Home-Based Early
Intervention Program: A Case Report
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Hatice Yalgin *
*Dr. Ogr. Uyesi., KTO Karatay Universitesi, Cocuk Gelisimi, Konya/Tiirkiye
E-Posta: hatice.yalcin@karatay.edu.tr ORCID: 0000-0003-3557-8649

Abstract

Early intervention refers to a multidisciplinary approach to developmental support services developed
for children aged 0-3 who are considered to be in the risk group and tend to develop differently from
their peers’ development level. In this study, home-centered early intervention was applied to a 17-
month-old toddler within the framework of a developmentally focused early intervention program, and
the effects of these practices were evaluated respectively. Denver-II Developmental Screening Inventory
and Portage Developmental Scale were applied to the child before and after the program. As a result of
developmentally focused and home-based early intervention, there has been an increase in the social,
cognitive, self-care, and especially psychomotor developmental domains of the child. We revealed that
the toddler started to perform applications such as waving hands, transferring an object to another place,
communicating by making eye contact, reacting to his name being called, being able to pay attention to
the object shown, and layering the puzzles. In addition, in the preliminary evaluations, we observed that
the parents who were insufficient about how to play games with their children and what their children
could do during the developmental stages were found to be participatory and self-confident after the
early intervention applications.

Key Words:  Early intervention, developmentally focused intervention, home visiting, parental
support.
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Gelisim Odakli1 ve Ev Tabanli Erken Miidahale
Programi: Bir Olgu Sunumu

Oz

Erken miidahale; yasitlarimin gelisim diizeyinden farkli gelisim gdsteren, risk grubunda olarak
degerlendirilen, 0-3 yas cocuk ve ailelerine yonelik gelistirilen, multidisipliner bir yaklagimla gelisimsel
destek uygulamalarini kapsayan hizmetlerdir. Bu calismada; gelisimsel odaklt erken miidahale programi
cercevesinde 17 aylik bir bebege ev merkezli erken miidahale uygulamalar: yapilmistir ve bu
uygulamalarin etkisi degerlendirilmistir. Bu c¢alismada her hafta aileye cocugun yetersiz oldugu
becerilere yonelik hedefler verilmis; ailenin evde ¢cocukla uygulama yapmalar: desteklenmis ve her hafta
aileyle birlikte programn siireci degerlendirilmistir. Uygulamalara baslamadan dnce ve sonra ¢ocuga
Denver II Geligim Tarama Envanteri ile Portage Gelisim Olgegi uygqulanmgtir. Gelisimsel odakli ev
merkezli erken miidahale sonucunda; cocukta sosyal, biligsel, 6zbakim ve ozellikle psikomotor gelisim
alanlarinda artis olmugtur. Erken miidahale sonunda bebegin el sallama, bir nesneyi bir baska yere
aktarabilme, g6z kontag: kurarak iletisim kurma, ismine tepki verme, dikkatini g0sterilen nesneye
verebilme, biiyiik parcali yapbozlar: dizme gibi uygulamalar: yapmaya bagladi: belirlenmistir. Ayrica
on degerlendirmelerde cocuguyla nasil oyun oynayacagini ve cocugunun gelisimsel dénemlerde neler
yapabilecegi konusunda yetersiz olan anne babanmin, erken miidahale uygulamalar: sonunda katilimct
ve ozgiivenli olduklar: gozlenmistir.

Anahtar Kelimeler: Erken miidahale, gelisimsel odakli miidahale, ev ziyaretleri, ebeveyn
destegi.

OPUS © Uluslararasi Toplum Arastirmalari Dergisi-International Journal of Society Research
ISSN:2528-9527 E-ISSN : 2528-9535
http://opusjournal.net



Developmentally Focused and Home-Based Early Intervention Program: A Case Report

Introduction

In early childhood, factors such as family, caregivers, environment,
school, services and policies for the child can have an impact on a child's
development (Aytekin, Tastekin and Ozkizikli, 2018). For this reason,
family-based programs for children with developmental disabilities are of
great importance for both providing a comprehensive approach and
offering sustainable and effective services (Sperry, Sperry and Miller,
2019).

Early intervention services are the practices that support infants and
toddlers, disabled children, or those who experience a developmental
delay from birth to school, and their families (Canavera, Johnson and
Harman, 2018). Such a practice enables special education, therapy,
counseling, service planning, coordination, assistance and support. It also
includes training sessions for parents and developmental support
practices in the home environment (Olusanya, Vries and Olusanya, 2018).

Provided to children aged 0-3 who have a developmental delay or
biological and environmental risks that may hinder their development,
early intervention services are the ways to support the child’s
development by helping their parents as well (Fixsen, Blase, Naoom and
Wallace, 2009; Olusanya et al, 2018). Early intervention studies consist of
application, evaluation, diagnosis, informing or providing guidance,
individualized family service plan preparation, organization of service,
evaluation of the 6-month period, annual evaluation, and transition
process (Aytekin, Tastekin and Ozkizikli, 2018).

The application phase is the first step of early intervention. In the
evaluation phase; All developmental areas of the child are evaluated in
detail, and whether there is a problem or not is diagnosed. During the
informing phase, the family is informed and directed to the necessary
institutions. Individualized Family Service Plan; by holding meetings,
both the family and the experts create a program prepared for the child.
After 6 months of implementation, the early intervention plan is
evaluated; Corrections and additions are made and re-evaluated at the
end of 1 year. In order for the child to receive education with normally
developing children, the "transition period" is started (Sawyer and
Campbell, 2012).
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Developmentally focused early intervention process includes
strategies designed to help children to maintain their social, emotional,
cognitive, language, physical and psychomotor development in a
healthily and especially support the active participation of parents (Case-
Smith, 2013). Numerous studies today prove that many obstacles and
disabilities can be eliminated even before they start to harm, thanks to
early detection of developmental deficiencies in children as well as the
early intervention (Aytekin and Bayhan, 2016, Diken et al, 2012; Epley,
Summers and Turnbull, 2011; Poon, LaRosa and Pai, 2010; Sawyer and
Campbell, 2012).

Home visiting in early intervention practices offers an opportunity to
personalize the child and family to meet their essential needs. Providing
early intervention services in the home environment gives the family the
chance to utilize natural learning activities to support their children (Poon,
LaRosa and Pai, 2010). On-site observation of the child and family during
home visits strengthens early intervention efforts. It provides the
opportunity to evaluate the child with its biopsychosocial dimensions.
Home visits should be made by professional team members such as child
developers, social workers, psychologists, audiologists, and occupational
therapists when necessary. These professionals must be competent in
evaluating the environment in which the child grows up.

Developmental identification and early intervention are two different
components that complement each other. The timely detection of children
with developmental disabilities is essential for early intervention, which
strengthening child's developmental process, helps children acquire new
skills and behaviors to reinforce and consolidate learning (Smythe,
Adelson and Polack, 2020). In addition, creating support for the child and
family within the scope of early intervention helps children to build their
own knowledge, confidence, and coping strategies, which positively
affects their cognitive development. However, data on developmental
diagnosis and developmentally focused early intervention studies around
the world appear to be insufficient, and there are not sufficient practices
available to guide policymakers and donors (Duttine, Smythe and
Calheiro, 2019).

In the early intervention practices carried out so far, the child's
disability is eliminated under the supervision of a specialist, not with the
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family. Services for children with special needs or developmental
disabilities at an early age have tended to focus mainly on the child's
disability (Xu and Filler, 2005). As a result of this approach, working with
families was often overlooked, and the family was perceived solely as a
complement to child-oriented interventions (Epley, Summers and
Turnbull, 2011). However, family-centered practices are intensely
considered as the basis of early intervention practices today (Aytekin and
Bayhan, 2016).

The basic developmental needs of children with normal development
and those with developmental disabilities tend to be parallel to each other.
Zuna et al. (2009) conducted a study in which the Family Quality of Life
Scale, which was developed to be used in families with disabled children,
was actually used with the families of non-disabled children.

Parent-oriented interventions, where parents are trained to teach
children various skills from early childhood are feasible and cost-effective
(Case-Smith, 2013; Diken et al, 2012; Guralnick, 2001; Sawyer and
Campbell, 2012). The short- and long-term effects of parental involvement
in early intervention practices may emerge as different processes. Long-
term gains are reported in programs that combine children's cognitive
enhancement with parental involvement and support (Swanson, Raab and
Dunst, 2011). However, programs that provide family services targeting
parents without direct access to children are usually parent-focused or
home-based and include activities different from child-focused programs
(Guralnick, 2001).

A family-based early intervention program intends to maximize the
developmental potential of children. It reduces chronic diseases and other
disabilities detected in the child (Epley, Summers and Turnbull, 2011).
Active family involvement in early intervention practices that strengthen
and improve the adaptation of children with developmental disabilities to
live in society also increases such an effect. Early intervention helps to
reduce the social exclusion case of children with developmental
disabilities as well (Case-Smith, 2013).

If the family has a child with special needs, parents are supposed to
take an active role in ensuring the regular participation of the child in
support programs and encouraging the development of the child (Law et
al., 2005). Parental training does not need to be limited to home visits, and
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a child-centered early intervention approach or direct provision of a
learning experience to children can be integrated into a parents-focused
program. Therefore, the combination of child and parents-focused
approaches enhance the developmental areas of a child (Dunst et al., 2001;
Keilty, 2008).

A structure where the families of children in Turkey are continuously
supported is not yet available. It has become increasingly important to
establish a family-based early intervention program, in which the
development of infants and children is monitored and risks are identified
accordingly. Services for children with developmental disabilities should
be delivered to the households and monitoring studies should be carried
out respectively. Because the home environment provides important daily
learning opportunities to support infants and children with
developmental delay or disabilities (Rowe et al., 2009; Wolery, 2011). For
example, in case of a learning disability, an early diagnosis process is of
great importance. If early intervention is not performed immediately,
there may be significant problems in case of delay. If the developmentally
focused early intervention is performed in the home environment, the
child development services provided for children with developmental
disabilities should be determined, implemented, and monitored in detail
as a project. Therefore, the early intervention program can be adjusted to
the needs of the child and the family (Humphry and Wakeford, 2008), and
the developmental needs of the child can be met without spending a
significant amount of financial resources (King et al., 2009). The sooner the
developmental problem in the child is recognized, the more qualified the
developmental support work will have. Early intervention programs are
important, especially in order to solve the problems of children who
display problematic behaviors in schools (Guralnick, 2001).

It is important to identify early developmental delay risks in children
and to start early intervention practices in order to eliminate the problems
that may arise in the child's later developmental periods (Trivette, Dunst
and Hamby, 2010). In this study, within the framework of a
developmentally focused early intervention program, home-based early
intervention applications were performed on a 17-month-old toddler and
the effects of these practices were evaluated in terms of different
demographic variables.
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Method

This research was planned as a case study. Case studies are the research
procedures that provide detailed information, describe what happened,
how and when, what kind of changes occurred on the case, including the
general situation and conditions, and present a defined and detailed
picture of the relevant topic. Details on the background of the topic under
discussion are presented respectively. It is a qualitative research method
used for data collection (Glingor, 2018).

The purpose of putting down the study as a case report is to ensure
early intervention by emphasizing the importance of the development
process of the toddler in a risky situation that may cause developmental
disabilities such as low birth weight and provide the basis for future
studies.

Official approval was obtained from the University Ethics Committee
for the research. Families referred to Konya Beyhekim State Hospital
Child Development Polyclinic were given detailed information about the
study, and a family with a 17-month-old boy who voluntarily agreed to
participate in the procedure was included in the study. The fact that the
family's home was very close to the institution where the researcher works
was considered an advantage and this situation facilitated home-based
practices.

Case

E.K., who was included in the study, is 17 months old and is the youngest
child in a family of three siblings. The mother is a primary school graduate
and does not work. The father works as a security guard in a company, he
is a high school graduate. One of the older siblings is 4 years old and the
other one is 7 years old, and they do not have any diagnosed
developmental disabilities. The family lives in a house with a stove and a
toilet facility outside the house.

The little boy was born in his regular term with a weight of only 1,450
grams. He stayed in intensive care for 26 days after birth. Sucked breast
milk, E.K progressed at the 3rd percentile level from his birth on, and this

OPUS © Uluslararasi Toplum Arastirmalari Dergisi #3935



Hatice Yalgin

situation was disregarded by the family because it was interpreted that
"his mother was like that, his siblings were also weak". When he was 15
months old, he was taken to the hospital due to symptoms of high fever
and cough, and he was referred to the pediatric outpatient clinic of the
hospital because of developmental retardation in his health examination.
As a result of the MR and other routine medical tests of E.K,, it was
reported that there was the damage estimated to have occurred in the
brain occipital region during the birth, and that this damage would
negatively affect the psychomotor and language development of E.K. At
the same time, the family was informed that his body weight was lower
than the normal age period, and he was referred to the Child Development
Polyclinic for developmental assessment and follow-up. After the medical
diagnosis, the family was given a committee report at the hospital and
recommended to go to a guidance research center (GRC). As a result of
the evaluation of E.K. in GRC, he was directed to receive intensive training
for psychomotor skills and language development in a rehabilitation
center for special education.

On the day of starting the special education and rehabilitation center,
the developmental screening tests of Denver II and The Portage
Development Scale were applied to E.K., upon the approval of the
rehabilitation center administrators. The family members were clarified
about the status that early intervention practices would be performed
within the scope of a study, and weekly activity programs; the importance
of active family participation; It was said that psychomotor
developmental retardation and other developmental disabilities can be
strengthened. Detailed information was given to the family about both the
support at the special education rehabilitation center and weekly early
intervention practices of the researcher, and then the Informed Consent
Form was signed properly. After the family agreed to participate, a
weekly training program in terms of home visits was implemented for
early intervention practices upon the institutional approval and support.

In E.K.'s developmental story; it was reported that he could not walk
yet, could not stand even with help, could hold objects in his hand but
could not put them in a box, could make a slight wave of his hand, did not
make an effort to pick up an object from the ground, could not say any
words, and had a decrease in eye contact. In the history taken from the
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mother, we learned that the boy generally felt restless, that his interaction
with parents was poor, and he responded with crying upon the efforts to
interact with him. Detailed information was provided to the family after
the developmental level was analyzed using the Denver II Developmental
Screening Inventory and the Portage Development Scale. E.K also had a
brachial plexus that causes a lack of movement of the left arm and due to
nerve damage in the shoulder at the moment of birth. He had difficulties
with gross and fine motor skills and a poor hand-eye coordination due to
the inability of his left arm and hand. It was explained that personal-social
and fine motor skills were seven months behind in compared with is age
level, and retarded development by his age in gross motor skills and
language areas. In this process, E.K. was recommended to continue the
training program for 12 weeks by determining 2-3 strategies in each
session in 1-hour sessions per week. At the end of the study, the Denver II
Developmental Screening Inventory and the Portage Development Scale
were applied to the toddler boy again, and the progress in his
development was shared with the family in detail. During each home visit,
the family was informed about the relevant strategy determined weekly,
and the importance of the participation of the mother, father, and siblings
with normal development in the process was emphasized every week.

In the first evaluation phase, we explained that the current
developmental state of the child until then, he was identified to compare
with his peers before starting the test in order to prevent the anxiety of the
parents; they were told that this application was only a developmental test
and was not related to measuring his intelligence. During the pretest
application, we observed that E.K. failed completely and had a delay in
the six items to the left of the age line, but when the posttest was applied,
we revealed that there was no item he failed in to the left of the age line.
When the posttest was applied, as a result of the Denver Developmental
Screening Test applied to E.K., he became successful in all items as
expected for his age. However, he could not pass three caution items (such
as naming things) related to language development. One item was
identified in the fine motor development domain and two in the language-
cognitive development domain. When the gross motor development
domain was examined, he succeeded in all items as expected for his age.
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In the early interventions process, the family's home was visited every
week; when the researcher could not pay a visit, a graduate student who
was interested in the subject and had previously received Portage Early
Childhood Parental Training Program for a few weeks, realized the visits,
and the training program continued without interruption. During the
family visit attended by all family members including E.K.'s aunt and
grandmother, interviews based on the progress of E.K. were conducted in
detail about their health expectations, how they perceived the child's
situation, their anxiety, what they expected from the targeted early
intervention program, and how much responsibility they would take in
the weekly developmental strategies as well as the assignments they were
asked to realize every week. The family was guided on correct game
practices and word teaching; and then the implementation of the
strategies (strategies such as grouping words, making associations, using
keywords, remembering with body movements, simulating) determined
on a weekly basis by the family was supported respectively (Trivette,
Dunst and Hamby, 2010). The feelings of family members were asked at
each home visit. Topics such as "Has there been progress in the
development level of the child since last week, which subject did they
have difficulties, which activities were easy" were discussed.

Weekly training strategies were planned flexibly according to the
needs of E.K. and the family. During each home visiting, the mother was
interviewed, the previous week was evaluated, new strategies were
applied and taught to the mother, we discussed which other applications
could be supported at home, and the mother was informed in detail until
she found out the procedure entirely. E.K.'s father was also willing to
contribute to the applications, although he could not be present in the
interviews of the researcher due to the fact he was usually supposed to be
away from home during working hours.

Every week, E.K. was given information about the strategy determined
for, how to apply it; and then parents were asked to take relevant steps. In
the following processes, we observed how the mother and father made the
applications to E.K. For example, in order to support the psychomotor
development of E.K., they were asked to hold a toy that could attract his
attention and support him to lie it down. Tightly attached to both sides,
towels were tied on his crib for the same purpose, afterwards, objects of
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very different textures such as satin, velvet fabric, and plastic balls were
tied on the crib accordingly. The objects he preferred were followed
cautiously, making sure he could easily see and reach such objects. Then
one of the objects was removed and it was replaced with a new one. E.K.
was later tested with three different objects, he was observed which
objects he opted for. Brightly colored objects or toys with faces were used
to attract E.K.'s attention and an increase in discrimination was observed.
Since it was essential that E.K, with a severe developmental disability,
fulfill the planned skills every week with the help of his family every day,
frequent reminders were created for the parents to perform the expected
assessment skills.

As a result of the evaluation, we observed that E.K. and his parents
generally needed support in their gaming and communication skills. Thus
we have concluded that E.K. should be especially supported in skills that
require hand-eye coordination, gross and fine motor movements,
communication, and language skills. The evaluations suggest that the
home environment should be regulated especially in terms of improving
the psychomotor skills and self-care skills of E.K.; therefore, the family has
been given practical recommendations and counseling. Within the family-
centered assessment procedure, E.K. and his family's strengths, interests,
family's concerns about E.K.'s development were frequently evaluated.
Parents carefully listened to the instructor's suggestions. Motivation levels
for the implementation of the training were high. They were treating the
child with interest.

Discussion

Various early intervention programs are designed to support
developmental areas for children with developmental disabilities. An
example of home-centered practices that are not very common in Turkey
and that are rarely implemented in some centers with limited resources
has been carried out in this study.

Interacting with the children, who have developmental delay in early
childhood and maintaining their care, is perceived as a traumatic crisis
situation for most parents. Parents need a variety of strategies to handle
such a crisis situation. After the medical diagnosis, medical applications
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aiming to improve the physical health problems of a child are carried out
at healthcare organizations, however parents need educational and
developmental support in a child's social, emotional, language or
psychomotor development process (Schulting, 2009). Home-assisted and
developmentally focused early intervention programs provide support to
parents in some issues such as communicating with the child, monitoring
and supporting the developmental stages, as well as contributing to
cognitive-language development (Raspa et al., 2010). Home-supported
and developmentally focused early intervention programs can have
positive effects on children's self-care, cognitive, emotional, and social
behaviors, and their communication with their environment in a short
time (Wolery, 2011).

In our study, we have observed that the home visiting technique
enhances the knowledge of the family about interaction with their child,
and being a role model for the child in establishing and continuing the
game and thus significantly support the development all in all. Teachers
and parents also participate in home-based developmental early
intervention practices, which seems to increase the impact. Conner (2012)
conducted a study on using new words, encouraging playing skills, and
being a role model in reading books to children in an early intervention
study in which the playing and language skills of 2-year-old children were
supported respectively. The study found that there was an increase in
children's receptive and expressive language skills, an increase in the
child's self-confidence in symbolic gaming skills, and that motivating the
family contributed significantly to the development domains of the child.
In the Kindergarten Home Visit Project study, Schulting (2009) enabled
teachers to visit each student's home at the beginning of their school years
and provided educational support. The research has demonstrated that
home visits have significant positive effects on children's studying
behavior as well as the child-environment interaction.

In our study, evaluations regarding the development with the mother
were made every week, and detailed information was given about the
social, emotional, cognitive, language, and psychomotor development of
the child. Since the mother and father were observed to have an inability
to set up and continue the game when they were observed, sample
activities were firstly applied by the researcher every week. We modeled
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on how to change the tone and emphasis when talking to the child, how
to make educational toys from waste materials at home, or how to
motivate the child so that he could gain weekly strategic skills. Similarly,
Karaaslan (2010) applied an interactive early intervention program to
children with developmental disabilities and to their mothers. The study
analyzed the developmental states of the children with the Denver
Developmental Screening Test-Il and the Ankara Developmental
Screening Inventory and identified the interaction situations of the
children and mothers in the process of pre-test post-test. Participant
mothers stated that at the end of the training program, they acted
consciously about how to play and what to do with their children, without
any stress.

Dalmau et al. (2017) emphasize that early interventions should focus
on the child, family, and the environment, but the relevant working
models are still maintained with a rehabilitative approach, and they
suggest a process that includes the adoption of an ecological and systemic
approach to transform early intervention services.

Denver II Developmental Screening Inventory and Portage
Development Scale have been used in the developmental assessment
procedure of the relevant children. Portage Parent Activity Examples have
also been used in the weekly-applied strategic skill training practices.
Early Intervention Programs such as Portage, Keyhole, Families as
Teachers, Small Steps are implemented for children who often have
developmental retardation in early childhood. Birkan (2002) implemented
Small Steps Early Education Program for Children with Developmental
Delays, provided training to families on child evaluation and teaching
planning and effective teaching skills. As in our study, the program with
home visits has shown that parents are satisfied with the benefits of early
intervention practices, and it is very effective to teach parents educational
and developmental approaches while they are dealing with children.

Since the 15-month-old toddler included in the study was born with
low birth weight, it is obvious that the developmental risks will be higher
in the following years. Today, the birth frequency of low birth weight is
reported to be between 10-12%. The primary causes why babies are born
at low birth weight are listed as premature birth, prenatal infections,
mother’s lack of healthy diet, the age of the mother, the number of
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pregnancies of the mother, mineral deficiencies, the continuation of
pregnancy in a heavy work pace, stressful environment, and genetic
reasons. Although babies with low body weight at birth constitute the
most important patient group in neonatal intensive care units, they can
recover rapidly within the scope of early intervention (Joseph, 2007). A
low birth weight problem negatively affects the development of a baby. In
early intervention practices for the babies with low birth weight,
especially the mother who gives primary care to the baby should be
educated and actively participated in the relevant program (Giiran et al.,
2013). Pregnancy checks are routinely carried out in our country, but in
order to closely monitor the intrauterine development status of the fetus,
it is necessary to include more child developers in preventive health
services and to evaluate the developmental risks at the time of birth and
during early intervention (Aytekin and Bayhan, 2016).

In this study, target skills were observed every week, the program was
evaluated with the family on a weekly basis, and assessments were
performed using the Denver II Developmental Screening Inventory and
the Portage Development Scale before and after the implementation. A
family-oriented approach covering events that are applicable at home
should be expanded within the scope of early intervention practices for
the children with developmental disabilities in Turkey. Emphasis should
be placed on developmentally focused early intervention practices with
inter-institutional cooperation and interdisciplinary coordination, and
monitoring activities should be managed through a centrally controlled
system.

Conclusion and Recommendations

As a result of this study, where home-based early intervention
applications have been performed on a 15-month-old toddler within the
framework of a developmentally focused early intervention program, the
benefits of early intervention applications have been once again
demonstrated transparently. Study findings are indicating that significant
benefits have been provided upon the interventions that support
development in the cognitive and language development during the 0-36
months period (Olusanya et al, 2018) in social development and its

3942 «OPUS © Uluslararasi Toplum Arastirmalari Dergisi



Developmentally Focused and Home-Based Early Intervention Program: A Case Report

interaction with the environment (Summer and Turnbull, 2011), in
psychomotor skills (Humphry and Wakeford, 2008; Aytekin and Bayhan,
2016; Dalmau et al, 2017; Epley, Smythe, Adelson and Polack, 2020).

As a result of the applied developmental-oriented and home-based
early intervention, there has been a noticeable increase in E.K.'s social,
cognitive, self-care, and especially psychomotor development domains.
We have observed that the strategic skills planned every week have been
realized by the family, and there is rapid progress fulfilled in development
areas, even if not yet at the same level as their peers. At the end of the
applications, we determined that the toddler started to perform actions
such as waving hands, transferring an object to another place,
communicating by making eye contact, reacting to his name when called,
being able to pay attention to the object shown, and layering the puzzles
with large pieces. In addition, in the preliminary evaluations, we observed
that the parents, who were insufficient about how to play games with their
children and what their children could do during the developmental
stages, were found to be participatory and self-confident after the early
intervention applications. The siblings and parents of the involved child
stated that they benefited from the program in a positive way and desired
the program to continue.

In supporting the development of children, educating parents to take
more responsibility is necessary to ensure interaction between families
and professionals by emphasizing the importance of families, and to
encourage a cooperation model based on the "expert" role of professionals
serving in the field of child development, but in a way where the family is
also effective. It is essential to expand early intervention practices in
Turkey, in addition, relevant strategies should be secured by determining
their details with laws.

In early intervention studies; it is very important to strengthen the
family. Motivating the family for education strengthens early intervention
efforts. There should be support in providing social, emotional and
material support to the family. Social workers and family counselors who
take responsibility for early intervention should also be a part of this team.
To improve the developmental disabilities of the child, it is necessary to
emphasize that the family is the most important part of the team, and the
participation of the family is required in the decisions at every stage of the
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early intervention. Individualized intervention plans prepared for
families should be created according to the needs of a child and updated
during the follow-up processes. It is important to systematically set forth
the studies that will be carried out by professionals such as special
education teachers, psychologists, audiologists as well as the experts of
ergotherapy, sensory integration, developmental pediatrics, and pediatric
neurology. Within the framework of ethical rules of every profession,
developmentally focused and home-based early intervention practices
should be performed in detail. Thus, job descriptions of the team members
who will take part in the early intervention can be realized accordingly.
One should ensure that early intervention studies are included in formal
education curricula so as to disseminate them systematically throughout
the country within the framework of a model.
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Abstract

Every individual in a society has unique characteristics and distinctive skills. However, certain indi-
viduals exhibit significant differences from others. Inclusive education practices were put into practice
by focusing on individuals with special differences. In order for these practices to be successful, especi-
ally some materials need to be arranged. In primary schools, the life studies course is one of the most
common courses in addition to Turkish and Math in Turkey. Accordingly, the life studies course is
placed in an important position. Therefore, it is important to note how compatible Life studies course-
books are with the inclusion practice. In this study, it was aimed to investigate the life studies course-
books, which were used in the 2019-2020 education period, in terms of inclusive education practices.
For this purpose, three Life studies coursebooks belonging to 1st, 2nd, and 3rd grades of primary
school were evaluated by using document analysis, one of the qualitative research methods. Descrip-
tive analysis method was used to analyze the data. According to the descriptive analysis method, the
data patterns obtained from the research are analyzed according to the predetermined size or themes.
For this reason, the code guide developed by the researcher was used as a data collection tool. As a
result of the research, it has been determined that Life studies coursebooks are quite insufficient in
terms of inclusion.

Key Words: Life Studies, Inclusive Education, Coursebooks.

1 The initial findings of the study were presented at the "18th International Primary Teacher Education
Symposium (IPTES 2019)” held in Antalya (Turkey) on 16-20th October 20189.
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Hayat Bilgisi Ders Kitaplarinin Kaynastirma Egitimi
Acisindan Incelenmesi

Oz

Toplumdaki her bireyin kendine 6zgii farkli ozellikleri, yetenekleri vardir. Ancak bazi bireyler, digerle-
rinden 6nemli derecede farklilik gostermektedir. Kaynastirma uygulamasi, 6zel farkliliklart olan birey-
leri odak noktasina alarak uygulamaya konulmustur. Bu uygulamanin bagarili olabilmesi igin 6zellikle
bazi materyallerin diizenlenmesi gerekmektedir. Bu materyallerin en énemli 6gesi ders kitaplaridir.
[lkokulda Tiirkge ve Matematik ile birlikte Hayat Bilgisi dersi en sik verilen ii¢ dersten biridir. Bu
baglamda hayat bilgisi dersleri onemli bir yerde konumlandirimistir. Dolayistyla hayat bilgisi kitapla-
rinin kaynagtirma uygulamast ile ne kadar uyumlu oldugu énemli bir husus olarak goze carpmaktadir.
Bu aragtirma ile 2019-2020 egitim 63retim yilinda okutulacak olan hayat bilgisi ders kitaplarinin
kaynastirma uygulamas: agistndan incelenmesi amaglanmistir. Bu amag kapsaminda ilkokul 1., 2. ve
3. simiflara ait ii¢ Hayat bilgisi kitabt nitel arastirma yontemlerinden dokiiman incelemesi kullanilarak
degerlendirilmigtir. Verilerin ¢oziimlenmesinde betimsel analiz yonteminden yararlamilmigtir. Betim-
sel analiz yontemine gore arastirmadan elde edilen veri desenleri, daha dnceden belirlenen boyut veya
temalara gore analiz edilir. Bu sebeple arastirmada veri toplama araci olarak, arastirmact tarafindan
gelistirilen kod rehberi kullanilmigtir. Bu kod rehberi, kaynastirma ile ilgili gostergelerin bulundugu
bagslik ve alt baghiklardan olusmaktadir. Arastirma sonucunda Hayat bilgisi ders kitaplarinin kaynas-
tirma agisindan oldukca yetersiz oldugu tespit edilmistir.

Anahtar Kelimeler: Hayat Bilgisi, Kapsayici Egitim, Ders kitaplar1.
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Introduction

Every individual in a society has unique characteristics and distinctive
skills. These differences of individuals are natural and one of the main
principles of developmental psychology (Aydin, 2019). However, certain
individuals exhibit significant differences from others. It is not easy to be
different within a standardized framework for society. Let us empathize
and imagine a situation when we are asked to do something that is
above our skills and abilities or an emotional situation that is felt due to
not having certain things. In such a situation, we even avoid the skills we
possess. Thus, individual differences are of great importance.

One of the most prominent problems that affect the education lives of
individuals is the unique characteristics of individuals. Each student
who started to study in schools deserves an education and educational
environment that appeals to themselves and their differences and respect
their characteristics regardless of the types and levels of their characteris-
tics. Individual differences, which are brought from birth or acquired
later, lead to certain difficulties in school, which is the greatest area for
socialization in individuals’ lives after the family. This is because the
differences among individuals are reflected in their learning characteris-
tics. Thus, it is necessary to implement various types of regulations in
education to overcome the difficulties experienced by students who have
differences in question. In other words, specialized adaptations are re-
quired in educational programs where students cannot internalize in-
formation by using their senses, cannot express their feelings, thoughts,
requirements, and emotions, and cannot process information in their
minds (Kirk, Gallagher and Coleman, 2015). Therefore, certain regula-
tions and implementations were adopted both in Turkey and in the
world to enable individuals with special differences to receive an educa-
tion that is suitable for them. The practice of mainstreaming is imple-
mented by focusing on individuals with special differences (Akcan and
flgar, 2016). The mainstreaming implementation in education aims to
achieve inclusive development for students with special needs by includ-
ing them in the social, cognitive, academic, physical, and other develop-
mental areas within the period they spend with their normal peers in
general education classrooms. Today, it can be stated that the concept of
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mainstreaming has left its place to the concept of inclusion. Inclusion,
which is the antonym of the concept of exclusion, is a movement of
thought that contains differences and variations inside, and consider
social models for everyone in terms of human rights and social needs
whether the individuals have special inabilities or not. As can be realized
from the definition above, the implementations of inclusion do not only
focus on the academic development of students but also aim to contrib-
ute to other developmental areas, especially to social development.

Inclusive education is a process and this process covers an implemen-
tation where numerous constituents, such as teachers, school administra-
tors, special education experts, families, students with normal develop-
ment, individual educational plans, and counseling research centers, are
responsible and play important roles. Among these constituents, class-
room teachers, attitudes of students with normal development, and
classroom materials are especially important for the implementation to
become successful. In the inclusion process, positive attitudes of teachers
and students affect achievement directly while certain materials should
be regulated and they should be made suitable for all the students in the
classroom to facilitate these attitudes.

Numerous studies on inclusive education revealed that the attitudes
of teachers and students with normal development toward inclusion
directly affected the aimed achievement (Anilan and Kayacan, 2014; Gii-
leryiiz and Ozdemir, 2015; Glimiis and Tan, 2015, Hwang and Evans,
2011; Yilmaz and Batu, 2016). Accordingly, it is realized that the attitudes
of students play rather important roles. The results of certain studies
(Kapucu, Aydogdu, and Benli, 2020; Karatas and Arslan, 2018;
Yazicioglu and Kargin, 2018) determined that the students with normal
developments approached their peers with special needs positively
while the results of most studies (Schwartz and Armony-Sivan, 2001;
Firat and Koyuncu, 2019; Giidiik and Yilmaz, 2019) reported the oppo-
site, determined negative attitudes and that these negative attitudes led
to the social rejection of students with special needs. The negative atti-
tudes of students with normal development deeply affect academic
achievement, emotional/social adaptation, sympathy toward school,
classroom behavior, and self-confidence toward themselves in students
(Salend, 1998; as cited by Sucuoglu, 2006). Therefore, it can be stated that
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the positive and negative attitudes of students with normal development
are of vital importance in terms of the success of inclusion practices.
These negative attitudes may be due to various reasons. However, it can
be stated that the elements with which primary school students, who are
rather open to learning, frequently interact, play significant roles in the
attitudes of students.

When students enter classrooms, they directly interact with three
main elements, teachers, peers, and classroom materials. The most im-
portant classroom material is coursebooks. This is because coursebooks
are the oldest and most common materials that are used in education.
The most important contribution of these materials is that they enable
access to information of the course whenever necessary, unlimited times
of repetition, and independent study. Furthermore, coursebooks are ra-
ther important elements of educational activities in terms of their effects
on students, families, and societies at larger scales (Ataman et al., 2001).

In primary schools, the life studies course is one of the most common
courses in addition to Turkish and Math in Turkey. Accordingly, the life
studies course is placed in an important position. The life studies course
is of importance for individuals in terms of viewing the social position of
both the students themselves and others (Pamuk and Pamuk, 2016).
Considering this point of view, the development of a sense of belonging
and increases in social acceptance levels by peers in inclusive students
are valuable in terms of developing positive attitudes in students with
normal development. This is because the life studies course is one of the
first and most important courses for students in terms of recognizing and
adopting values, cultures, stereotypes, and thoughts, facilitating the dis-
covery of their societies in every aspect, and raising and supporting
awareness (Pamuk and Pamuk, 2016). The life studies course is a door
that opens to every field of life (Oztiirk and Ozkan, 2018). When the
course contents of the lesson studies course are examined, it is seen that
numerous social values, such as truthfulness, honesty, cooperation, love
of nature and humanity, justice, love, and respect, take place in the
course (MoNE, 2018). It is known that the course outputs, which cover
these values, are brought into the classroom via coursebooks. Topses et
al. (2001) stated that life studies coursebooks are the first windows of
students, which open to the world and the tools that enable students to
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create and practice the competencies, expectations, and attitudes of stu-
dents (As cited by Oztiirk and Ozkan, 2018). When considered within
this framework, it can be stated that the covering contents that are relat-
ed to inclusion in life studies coursebooks can directly affect students'
attitudes toward the inclusion of students. Therefore, the importance of
the compatibility of life studies courses with inclusive education comes
to the forefront.

When the related literature was reviewed, studies that investigated
life studies lessons and coursebooks in various aspects (Tural et al., 2017;
Erkan, 1998; Erol and Kiroglu, 2012; Pamuk and Pamuk, 2016; Oztiirk
and Ozkan, 2018; Candan and Ergen, 2014) were observed while studies
on inclusive education (Daniel and King, 1997; Sayed and Soudien, 2005;
Kibria, 2005; Sahan et al. 2020; Deniz and Coban, 2019) were also ob-
served. However, no study that investigated life studies coursebooks in
terms of inclusion was observed. Thus, this study is regarded as im-
portant in terms of setting examples for future studies on this subject in
addition to contributing to the literature.

Aim of the Study

In this study, it was aimed to investigate the life studies coursebooks,
which were used in the 2019-2020 education period, in terms of inclusive
education practices. Within the framework of this aim, answers to the
following questions were sought.

1. How are the images that reflect inclusive students in life studies

coursebooks?
2. How are the texts that reflect inclusive students in life studies
coursebooks?
Methodology

In line with the aim of the study, a qualitative study model was adopted
and the data were collected by using the document review method.
Yildirim and Simsek defined document review as an investigation of
recorded written/visual materials, which include detailed information
about the targeted case or phenomena. Patton (2014) stated that docu-
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ments were rather rich sources of data. The document review method,
which is used in qualitative studies, can be a single method of data col-
lection by itself depending on the case or phenomena to be investigated
as well as being utilized along with other data collection methods
(Yildirim and Simsek, 2016). Contrary to methods such as observation,
interview, focus-group interview, which include possibilities of mutual
interaction, the document review method, which is defined as the analy-
sis of recorded words and/or images without the possibility of any inter-
vention by the researcher, is conducted at 5 main steps (Yildirim and
Simsek, 2016). These steps cover accessing the documents, authenticating
the documents, understanding the documents, analyzing the data, and
using the data, respectively.

Data Collection Tools

The life studies coursebooks, which were investigated within the frame-
work and study and used at the 1st, 2nd, and 3rd grades in official pri-
mary schools in the 2019-2020 education period, were chosen as the data
sources. These books were chosen by the criterion sampling method,
which is one of the purposeful sampling methods and obtained from a
randomly-chosen primary school in the city of Gaziantep. The purpose-
ful sampling method enables critical thinking regarding the characteris-
tics of the case that is the subject of research (Silverman, 2018). In the
criterion sampling method, which is a type of purposeful sampling, the
main notion is to investigate all the cases that meet a series of criteria
that are predefined or created by researchers (Yildirnm and Simsek,
2016). In this way, the possibility to investigate each criterion thoroughly
emerges. This is because, according to Patton (2014), the rationale of
purposeful sampling and its power is based on their effect on deep
meaning. In the light of this information, the eight main subjects of inclu-
sive education (1- Individuals with mental disabilities, 2- Individuals
with hearing disabilities, 3- Individuals with visual disabilities, 4- Indi-
viduals with physical disabilities, 5- Individuals with speech and lan-
guage disorders, 6- Individuals with special learning disabilities, 7- Indi-
viduals with autism, and 8- Individuals with attention deficiency and
hyperactivity (ADHD)) practices were regarded as the criteria and the
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coursebooks in the sample were investigated according to these criteria.
The information regarding the coursebooks in the sample was presented
in the table below.

Table 1. The coursebooks in the sample

Coursebooks Publisher Author Number of Pages
1st Grade Life Studies Course- Ar** Publish- Ci*** AL*** 208 pages

book ing

2nd Grade Life Studies Course- Be*** Publish- Ya*** UL*** 227 pages

book ing

3rd Grade Life Studies Course- Ev*** Publish- Ert* Un**KA*** 223 pages
book ing

Data Analysis

A form that was developed by the researcher based on the conceptual
framework of the study was used as the data collection tool. In this form,
the inclusion groups that were stated under 8 main subjects above were
included. Each subject was evaluated within two sub-dimension as im-
ages and texts. By using the data collection tool that was developed in
this study, the life studies coursebooks were examined page by page and
the numbers of mentioning inclusive students in each group were rec-
orded as texts and images.

In the analysis of the data, which were collected by the document re-
view method, the descriptive analysis technique was utilized. The de-
scriptive analysis technique consists of four steps, which include a) creat-
ing a conceptual framework, b) processing the data according to the
framework, c) defining the findings, and d) interpreting the findings.
According to this technique, the subject to be investigated is summarized
and interpreted according to predefined themes. To support the findings,
direct quotations are presented frequently. The data that are obtained are
organized in a way that readers can interpret. Then, the data sets are
examined according to cause-effect relationships and a series of results
are obtained (Yildirim and Simsek, 2016).

To keep the validity of the study at acceptable levels, each step of the
study, such as data collection, data analysis, data collection tools, sam-
pling, and interpretation of findings, were thoroughly explained. Addi-
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tionally, the findings that are obtained were compared to the findings of
similar studies in the literature. To ensure the reliability of the study, the
researcher thoroughly examined the data twice between approximately
one-year intervals and applied to expert opinions for findings that did
not accord. With expert opinions, the final decisions were made. Accord-
ing to Hammersley (1992), reliability is the degree of consistency in the
results of the processes conducted by researchers at different times (As
cited by Silverman, 2018). In simpler words, it can be stated that if a re-
searcher concludes with the same results, interpretations, and findings
by repeating the analysis of the same study, the reliability is ensured.

Findings

In this section, the images and texts that were detected to reflect inclu-
sion students in life studies coursebooks were presented.

Students with Physical Disabilities

In general terms, physical disabilities refer to orthopedic differences at a
level that restricts individuals’” movements. However, the physical disa-
bility that is defined in special education cannot be evaluated only in
terms of orthopedic differences. Accordingly, physical disabilities refer
to individual differences that result from birth or various reasons after
birth while individuals with physical disabilities refer to inabilities to
perform functions of muscle and skeletal systems and individuals who
require special education and supportive educational services due to
reasons such as missing or excessive limbs. According to these defini-
tions, the findings that were obtained from the life studies courses of 1st,
2nd, and 3rd grades were presented below.

Images and texts in the 1st grade Life Studies Coursebook: When the 1st-
grade life studies coursebook was examined, it was observed that there
were only images that reflected inclusion students with physical and
hearing disabilities while other inclusion groups were not included. Ad-
ditionally, all the images that demonstrated physical disabilities only
depicted students who used wheelchairs
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When the distributions of the images in the coursebook were exam-
ined, it was observed that the images were presented in the cover (Image
1), under the themes of Our similar and different aspects (Image 2, Image
4, and Image 5) and We love school (Image 3), and under the title of
where the questions of chapters were located (Image 6 and Image 7).

When the pages of the images were examined, it was observed that
the images were located on the cover (Image 1), page 14 (Image 2), page
16 (Image 4 and Image 5), page 46 (Image 3), and page 51 (Image 6 and
Image 7). Apart from these images, no images or texts that were related
to individuals with physical disabilities were observed in the remaining
pages of the book, which was 209 pages long. Similarly, except for the
image on the cover, all of the images that reflected inclusion students
were located in the first chapter of the book, Life in our school.

When the image-text relationships were evaluated, it was observed
that the statement “Hello, I am Efe. I am in the 1/C classroom. I love my
school, friends, and teacher very much. I use a wheelchair.” was located
concerning Image 2 (page 14). On page 16, where Image 4 and Image 5
were located, it was asked to check the correct behavior by comparing
both images. The texts that were related to these images included “Ex-
amine the images below. In which image is respect to others empha-
sized? Mark the image that demonstrates the correct behavior”. Similar-
ly, for a situation where it was asked to conduct a comparison, Image 6
and Image 7 were used. On page 51, where the evaluation questions of
the chapter were located, it was asked to choose the correct behavior
among the three images that were presented in question 5. The question
covered that statement, “In which of the following images is a correct
behavior demonstrated? Mark.”

Images and texts in the 2nd grade Life Studies Coursebook: When the
2nd-grade life studies coursebook was examined, it was observed that
the images that reflected inclusion students with physical disabilities
were included more compared to the other inclusion groups. Additional-
ly, all the images demonstrated students who used wheelchairs.
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Image 10.

When the distributions of the images in the coursebook were exam-
ined, it was observed that the images were presented on the first page of
the Life in Our School chapter (Image 8), under the themes of Our Individ-
ual Differences (Image 9), Subjects Related to Our Classroom (Image 10), and
While Playing Games (Image 11).

When the pages of the images were examined, it was observed that
the images were located on page 11 (Image 8), page 21 (Image 9), page 30
(Image 10), and page 52 (Image 11). Apart from these images, no images
or texts that were related to students with physical disabilities were ob-
served in the remaining pages of the book, which was 227 pages long.
Similarly, all of the images that reflected inclusion students were located
in the first chapter of the book, Life in our school.

When the image-text relationships were evaluated, it was observed
that the statement “Would you like me to help you?” was located con-
cerning Image 10 (page 30). No texts that were related to the other imag-
es and reflected inclusion students were observed.
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Images and texts in the 3" grade Life Studies Coursebook: When the 3-
grade life studies coursebook was examined, similar to the 1s-grade life
studies coursebook, it was observed that only the images that reflected
inclusion students with physical disabilities were included while no im-
ages for the other inclusion groups were presented. Additionally, all the
images depicted students who used wheelchairs.

o) |

f
=45

Image 13.

Image 14.

When the distributions of the images in the coursebook were exam-
ined, it was observed that the images were presented on the first page of
the Life in Our School chapter (Image 12), under the themes of Strengthen-
ing My Friendship Bonds (Image 13) and Showing the Location of My House
with Sketches (Image 14).

When the pages of the images were examined, it was observed that
the images were located on page 10 (Image 12), page 21 (Image 13), and
page 56 (Image 14). Apart from these images, no images or texts that
were related to individuals with physical disabilities were observed in
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the remaining pages of the book, which was 224 pages long. Further-
more, two of the images that reflected the inclusion students were locat-
ed in the first chapter of the book, Life in our school, while the other image
was located in the Life in Our Home chapter (Image 14). Another feature
of Image 14 was that it was the only image that depicted the home at-
mosphere of an individual with a special disability.

When the image-text relationships were evaluated, it was observed
that the only statement “Ali is rather helpful. He helps all of his friends.
He also helps Ahmet when he needs it. Ali treats everyone equally. He
respects individual differences. All of Ali’s friends love him.” was locat-
ed concerning Image 13 (page 21). No texts that were related to the other
images and reflected inclusion students were observed.

Students with Visual Disabilities

Eyes are one of the sense organs of organisms to sense their environ-
ments. They consist of three layers, inner, middle, and outer layers (Ozo-
kcu, 2015) and their main function is sight. Briefly, sight is explained as
the transfer of images, which arrive at the inner layer of the eyes by pass-
ing through outer and middle layers, to the brain via electrical conduc-
tion and the interpretation of this information in the brain (Ozokcu,
2015). Visual disabilities are conditions where eyes cannot perform the
sight function due to damages in the structure of eyes or structural
anomalies, which may occur before birth or be due to various reasons
experienced after birth (Safak, 2015). Within the scope of this infor-
mation, the findings that were obtained from the life studies coursebook
were presented below.

Images and texts in the 1% grade Life Studies Coursebook: In the 1-
grade life studies coursebook, no findings that reflected the students
with visual disabilities were observed.

Images and texts in the 2" grade Life Studies Coursebook: When the 2"d-
grade life studies coursebook was examined, it was observed that two
images reflected students with visual disabilities. The first one of these
images included an image of students who played a musical instrument
with other friends under the guidance of a teacher in the classroom envi-

OPUS © Uluslararasi Toplum Arastirmalari Dergisi ¢ 3961



Examination of Life Studies Coursebooks in Terms of Inclusive Education

ronment. In this image, the fact that the students used glasses with black
lenses was interpreted as the presence of visual disabilities. In the second
image, the student was seen with glasses with black lenses and a cane.
These images were located on pages 21 and 22, respectively. According-
ly, it was observed that the students with visual disabilities were repre-
sented only on two pages of the book, which was 227 pages long.

Image 16. Image 15.

When the image-text relationships were evaluated, it was observed
that the statement “Evaluate people not with their physical characteristics but
with their good behavior” (p.21), which could be recognized as related to
Image 15, was included. Similarly, in another statement, “Examine the
images below. Determine the individual differences of students in the
images” (p.22), it was asked to compare the other images with Image 16.
Except for these two images, no findings that reflected individuals with
visual disabilities were observed in the 2"d-grade life studies coursebook.

Images and texts in the 3" grade Life Studies Coursebook: In the 3w-
grade life studies coursebook, no findings that reflected the students
with visual disabilities were observed.

Students with Hearing Disabilities
The process of hearing can be defined as the collection of soundwaves
that come from the environment in the ears and transferring them to the

brain to interpret these data in the brain. Any disruption during this
transfer process may result in disabilities in hearing. Individuals with

3962 ¢ OPUS © Uluslararasi Toplum Arastirmalari Dergisi



Emrullah Akcan

hearing disabilities experience problems in transferring the data gath-
ered from the environment to the brain or processing the data that were
transferred. In certain situations, this disability can be partially overcome
via various aids in collecting/transferring the sounds that are difficult for
individuals to collect or transfer. Hearing aids are among these exam-
ples. The images that were detected to reflect hearing disabilities in life
studies coursebooks were presented below.

Images and texts in the 1% grade Life Studies Coursebook: In the 1-
grade life studies coursebook, three images that reflected students with
hearing disabilities were observed. All the images depicted the same
student. When the images were examined in detail, it was determined
that there was a device, which was regarded as a hearing aid, was de-
picted on the left ear of the blonde girl who stood in the front row. The
images were presented on Page 35 (Image 17), page 42 (Image 18), and
Page 84 (Image 19). Additionally, all three images were depicted in class-
room environments.
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Images and texts in the 2" grade Life Studies Coursebook: In the 2"d-
grade life studies coursebook, only one image that reflected students
with disabilities (Page 22) was observed. A device, which was a hearing
aid, was depicted in the image below.

Image 20.

When the texts that were related to the device were examined, two
separate statements were observed. The first statement included “Do you
have any friends who use glasses, hearing aids or wheelchairs? What do you do
to help them?” (p.22), which was followed by “We may have friends who use
various devices for health reasons. When necessary, we should help these friends
and avoid behaviors that may damage these devices they use” (p.22). The sec-
ond statement included “We should also accept others as they are. We should
not mock people about their differences. We should not even disturb them with
our gazes” (p.24).

Images and texts in the 3" grade Life Studies Coursebook: In the 3w-
grade life studies coursebook, no findings that reflected the students
with hearing disabilities were observed.

Students with Mental Disabilities

Although mental disabilities are among the most frequently observed
ones in groups that require special education, it was stated that they are
not sufficiently recognized by the society (Eripek and Vuran, 2015; Ozo-
keu, 2015). As a result of this, it has been difficult to determine a com-
mon definition for mental disabilities as well. According to the definition
of the American Association on Intellectual and Developmental Disabili-
ties (AAIDD, 2013), mental disabilities are conditions that demonstrate
themselves in both mental functions and adaptive behaviors of individu-
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als and significantly limit daily social and adaptive activities of individ-
uals (Kirk, Gallagher and Coleman, 2015). Factors before, during, or after
birth may lead to mental disabilities. The images that were detected to
reflect mental disabilities in life studies coursebooks were presented be-
low.

Images and texts in the 1% grade Life Studies Coursebook: In the 1-
grade life studies coursebook, no findings that reflected the students
with mental disabilities were observed.

Images and texts in the 2" grade Life Studies Coursebook: In the 2"d-
grade life studies coursebook, only one image that reflected students
with mental disabilities (Page 22) was observed. In this image, two stu-
dents, who were regarded to have down syndromes, were depicted.
Down syndrome is a condition that results from disorders in chromo-
somes that cause mental disabilities before birth (Ozokcu, 2015). Down
syndrome is one of the most frequent genetic disorders and it is distin-
guished by a flattened face (Kirk, Gallagher and Coleman, 2015). When
this information was considered, it was observed that two students with
down syndrome were depicted in the image of the life studies course-
book, which was presented below (Image 20). Except for this image, no
images that depicted a mental disability were observed in the rest of the
book. In the text that was related to this image, it was stated that “Our
certain friends may learn quickly while others may learn slowly. This is
natural. We should not forget that our friends who learn later may also
have different skills”. Except for this statement, no texts that focused on
mental disabilities were observed.

Image 21.
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Images and texts in the 3" grade Life Studies Coursebook: In the 3w-
grade life studies coursebook, no findings that reflected the students
with mental disabilities were observed.

In this study, which aimed to investigate conditions that reflected in-
clusion students in life studies coursebooks, findings that were related to
four groups were observed, which covered physical disabilities, mental
disabilities, visual disabilities, and hearing disabilities. No findings that
reflected other inclusion groups were observed. The information regard-
ing the findings of the study was presented in terms of the groups and
their frequencies.

Table 2. Inclusion groups that were reflected as images and their frequencies

Inclusion groups Grade Level f
Mental Disability 2nd Grade 1
Hearing Disability 1st and 2nd Grades 4
Visual Disability 2nd Grade 2

Physical Disability 1st, 2nd, and 3rd Grades 14
Speech and Language Disability - —
Special Learning Difficulties - -
Individuals with Autism - -
Attention Deficiency and Hyperactivity Disorder - -

Table 3. The frequencies of inclusion groups that were stated in texts

Grade Level Number of Pages of Life Studies Coursebook f
1st Grade 208 pages 3
2nd Grade 227 pages 5
3rd Grade 223 pages 1
Total 658 Pages 9

Discussion and Conclusion

Inclusive education enables students, who demonstrate developmental
deficiencies in any field, to receive an education with students who
demonstrate normal developments by providing supportive special edu-
cation services. Inclusive education also provides significant contribu-
tions to the social acceptance of individuals” differences in addition to
presenting students who have special needs to receive the education they
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deserve (Cheng and Beigi, 2011). However, despite all the efforts, inclu-
sive students require measurements that can raise more awareness on
the subject. In general education, the importance of raising awareness on
differences is due to affecting the self-respect and learning motivation of
students with differences positively. At the same time, recognizing dif-
ferences in the environment, accepting these differences, and respecting
them is important for students who demonstrate normal development.
Especially, in primary schools, when it is considered that the classroom
material with which the students interact the most is coursebooks, it is
observed that coursebooks play significant roles in raising the awareness
of students who demonstrate normal development about their class-
mates with special needs.

In this study, the levels of images and texts that reflected inclusive
students in primary school life studies coursebooks were investigated.
When the findings were evaluated, out of the eight inclusion groups,
which were evaluated within the framework of the study, images, and
texts that reflected only physical, visual, hearing, and mental disabilities
were observed in the books. No findings that were related to the other
groups were observed. When all three books were evaluated (a total of
658 pages), 21 images that reflected inclusion students were observed.
When the images that were presented on the remaining pages of the
books were considered, this number is rather minimal. In a study con-
ducted by Hodkinson, Ghajarieh, and Salami (2016), coursebooks in Iran
and England were examined and it was determined that inclusion stu-
dents were depicted in a limited way. In this study, the researchers stat-
ed that only 21 images out of 4015 images reflected individuals with in-
dividual differences. Accordingly, it could be concluded that course-
books in other countries did not meet the desired level just as they did
not in our study.

When the images that described inclusion students in the coursebooks
were examined, it was observed that most of the images reflected stu-
dents with physical disabilities (Image 1-...-14). 14 out of 21 images re-
flected students with physical disabilities. Here, the point of emphasis is
that presenting a single field of disability among the total number can
affect students” perceptions toward inclusion. This can create a percep-
tion that inclusive students are only those who use wheelchairs. On the
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other hand, the presentation of students with visual disabilities only in 2
images (Image 15 and Image 16), students with hearing disabilities in 4
images (Images 17-...-20), and students with mental disabilities only in 1
image (Image 21) can support the creation of such a wrong perception.
When it is considered from this point of view, the focus of coursebooks
on physical disabilities compared to other disabilities can lead to the
creation of wrong perceptions and attitudes.

When the fields of disabilities were evaluated in terms of grades, it
was observed that the 1st-grade life studies coursebook covered students
with physical and hearing disabilities. Furthermore, only physical disa-
bilities were presented in the 3rd-grade life studies coursebook while the
2nd-grade life studies coursebook intensively covered physical disabili-
ties in addition to hearing, visual, and mental disabilities, which could be
interpreted that the 2nd-grade life studies coursebook was more inclu-
sive compared to others.

On the other hand, when the pages that contained these images and
texts were examined, it was observed that the depictions were concen-
trated on the first chapters of the books. The fact that the depictions were
not distributed generally in the books can hinder the possible positive
attitude that can develop toward inclusion students throughout the edu-
cation period. This is not reusing the information that is acquired in the
first days of school can cause students to forget them.

When the data that were obtained in the study were examined in de-
tail, it was observed that the characters that depicted inclusion students
were generally observed in social environments (Images 1, 3, §, 9, 11, 12,
15, 17, 18 and 19) while they were depicted as individuals who needed
help (Images 1, 4, 5, 6, 7, 10, and 13). Furthermore, in certain conditions,
it could be criticized that certain values, such as being helpful and re-
spectful, were conveyed through inclusion students. These images can
lead to the creation of a perception that inclusion students are “individu-
als who should be helped”, which ignores the complex emotional aspects
of inclusion students. More importantly, the creation of this wrong per-
ception can lead to strong impressions that can be held in readers for a
lifetime (Hodkinson, Ghajarieh and Salami, 2016; David, 2001).

The roles of coursebooks in increasing the visibility of students with
individual differences should not be overlooked. Olson (1989) deter-
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mined that individuals who are at the primary school period can come
across 32.000 pages long coursebooks during their educational lives and
approximately 75% of their school time is passed with materials that are
presented within coursebooks. Similarly, it was stated that coursebooks
were just as the hearts of schools, and the schools of today would not
exist if it was not for coursebooks (Westbury, 1990). Thus, the messages
of coursebooks are crucial. Accordingly, all the depictions of images that
reflected inclusion students in the findings of the study were presented
in the school environment, except for two images. One of the images that
were out of the school environment was presented in the home envi-
ronment (Image 14) while the other was depicted in a street (Image 16).
However, these types of images are required to be depicted not only in
school environments both also in homes, playgrounds, shopping centers,
and other parts of life. Only in this way, can the awareness and visibility
of students with individual differences be improved. At the same time,
this situation can provide numerous benefits. For example, students who
experience inadequacy in a field can find themselves in depictions of all
aspects of life or characters that accord with them, which can help them
gain self-respect, accept themselves as they are, and gain high levels of
motivation in every field of life. Similarly, students, who demonstrate
normal development and have individuals with disabilities in their fami-
lies, can accept that these situations are normal and parts of life, which
can enable them to view life more positively. Thus, coursebooks also
assume the mission of preparing students for life. Crawford (2004) stated
that students were social constructs that could inspire socio-cultural or-
der in societies and supported this belief. Therefore, it is an important
matter for students to find themselves and their immediate surroundings
in coursebooks.

Individual differences are natural circumstances. These natural cir-
cumstances show themselves in other creatures as well as in humans. In
the wildlife, this is not noticed deeply due to not living for long. Howev-
er, especially in household pets, those with physical, visual, hearing, or
other disabilities can live on with sound care. The awareness of primary
school students should be raised that this natural circumstance does not
only occur in humans but also it can affect all the creatures. Accordingly,
in life studies coursebooks, which are windows that open to the world
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for individuals, the presence of creatures with any type of disability can
help students to gain a wider perception about awareness and this natu-
ral circumstance.

When all the findings of the study were evaluated, it was observed
that the frequency of the texts that were believed to reflect inclusion stu-
dents was rather low. For example, these texts were included only once
in the 1st-grade coursebook, which was 208 pages long, five times in the
2nd-grade coursebook, which was 227 pages long, and three times in the
3rd-grade coursebook, which was 223 pages long. When all three books
were considered, it was determined that only nine pages covered inclu-
sion students in a total of 658 pages. This frequency is rather insufficient
in terms of improving the visibility of inclusion.

Recommendations

Based on the results that were obtained from the findings of the study,
the following suggestions were presented.

e In accordance with the essence of inclusive education, course-
books that contain images and texts should be developed for
students with individual differences and special disabilities both
to enable their social acceptance and to create a sense of belong-
ing for them.

e In coursebooks, instead of presenting students with special disa-
bilities only in a single group, images that represent all the inclu-
sion groups should be included.

e Students with special disabilities should be depicted not only in
schools but also in other fields of life, such as homes, workplaces,
and playgrounds. In brief, they should be depicted as pieces of
life.

e These students should not be depicted as those who are in need
of help but as individuals who have special abilities.

e The coursebooks should certainly cover images and texts, which
demonstrate that other creatures may have individual differences
as well.
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e Instead of considering inclusive education only in certain chap-
ters of coursebooks, the entirety of coursebooks should be made
suitable for inclusive education.
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Abstract

The world faces problems originating from environmental pollution, air pollution, unbalanced popula-
tion growth, unemployment, climate changes, differences in vegetation, water problems, drought, dis-
asters, wars, nuclear wars and weapons, unplanned urbanization, genocide, hunger, terrorism, energy,
refugees, poverty, racism, technology, media, economy, communication, health, education, agriculture,
women’s problems, problems originating from belief and sect. This research aims to determine the atti-
tudes of social studies candidate teachers’ regarding contemporary world problems. The present study
is quantitative research and it was figured in survey model. The survey model is a research approach
that aims to reveal a situation that existed in the past in its current form. The study group of the research
was composed of 167 candidate teachers’ who continue their studies at Aksaray University, Faculty of
Education, Department of Social Studies Education. Convenient sampling, which is one of the sampling
types of the research, was used. The data in the research were collected through the “Attitude Scale
Intended for Contemporary World Issues” developed by Kiligoglu, Karakus and Oztiirk (2012). Looking
at the results of the research, it was concluded that there was no significant difference between the total
scores of the participants’ attitudes towards contemporary world problems and the variable of gender,
class variable, following daily newspaper news in printed and electronic media, being a member of an
NGO, and father’s education level. It was concluded that there was a significant difference only between
the education level of the mother.

Key Words:  Candidate social studies teachers’, today’s world problems, attitude.
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Sosyal Bilgiler C)gretmen Adaylarinin Giiniimiiz
Diinya Sorunlarina Iliskin Tutumlarinin Incelenmesi

Oz

Diinya, cevre kirliligi, hava kirliligi, dengesiz niifus artigi, issizlik, iklim degisiklikleri, bitki ortiisiinde
yasanan farklilik, su sorunlari, kuraklik, afetler, savaslar, niikleer savaglar, niikleer silahlar, carpik kent-
lesme, soykirim, aclik, terdr, enerji, miilteci, yoksulluk, irkcilik, teknoloji, medya, ekonomi, iletisim,
saglik, egitim, tarim, kadinlarin sorunlari, inang ve mezhep kaynakli sorunlarla kars: karstyadir. Bu
arastirmanin amaci, sosyal bilgiler 6gretmen adaylarimin giiniimiiz diinya sorunlara iliskin tu-
tumlarini tespit etmektir. Bu ¢alisma nicel aragtirma olup tarama modeliyle desenlenmigtir. Tarama
modeli, ge¢miste var olan bir durumu mevcut haliyle, ortaya koymay: amaglayan arastirma yak-
lagimudir. Arastirmamin calisma grubunu Aksaray Universitesi, Egitim Fakiiltesi, Sosyal Bilgiler
Ogretmenligi boliimiinde 6grenimlerini goren 167 63retmen adayi olusturmaktadir. Aragtirmanin
ornekleme tiirlerinden olan uygun ornekleme kullanilmistir. Aragtirmada veriler, Kilicoglu, Karakus ve
Oztiirk (2012) tarafindan geligtirilen "Giiniimiiz Diinya Sorunlart Tutum Olgegi” aracihigiyla top-
lanmigtir. Aragtirmanin sonuglarma bakildiginda, katilimcilarin giiniimiiz diinya sorunlarina iliskin
tutum toplam puanlari ile cinsiyet degiskeni, sinif degiskeni, basili ve elektronik ortamda giinliik gazete
haberlerini takip etme degiskeni, bir STK'ya iiye olma degiskeni, baba egitim diizeyi degiskeni arasinda
anlamli bir farkliligin olmadigr sonucuna ulagilmistir. Yalnizea anne egitim diizeyi arasinda ise anlaml
farkliigin oldugu sonucuna ulagilmigtir.

Anahtar Kelimeler:  Sosyal bilgiler igretmen adaylari, giiniimiiz diinya sorunlari, tutum.
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Introduction

Problems and conflicts in the global world have a significant impact on
human life. It is seen that these problems increase in size with each year.
As a matter of fact, in the 21st century, the world faces environmental
pollution, air pollution, unbalanced population growth, unemployment,
climate changes, differences in vegetation, water problems, drought, dis-
asters, wars, nuclear wars and weapons, unplanned urbanization, geno-
cide, hunger, terrorism, energy, refugees, poverty, racism, technology,
media, economy, communication, health, education, agriculture,
women’s problems, problems originating from belief and sect
(Demirkaya, 2016; Harris, 2004; Kilicoglu, Karakus and Oztiirk, 2012;
Ozgen, 2012; Tapan, 2006; Yazici, 2013; Yazict and Aribas, 2011). As a mat-
ter of fact, what these problems have in common is that they affect the
whole world and humanity. However, it is seen from the fact that the ex-
isting problems continue to increase that the national/international activi-
ties for the solution of the problem are not sufficient. Based on the con-
temporary world problems, lie excessive tension, instability, unpredicta-
bility and lack of planning. Interdependence and all global problems are
interconnected, no matter what form we divide them into any group. It
has been already said that they have common reasons (lagging behind in
solutions and correction mechanisms of the asymmetrical forms of inter-
dependence and mastering of the accelerated manifestations of the eco-
nomic life and the common activities in general internationalisation), but
they can also have common and mutually conditioned consequences. Ba-
sically, all global issues are interconnected, albeit only indirectly in some
cases (Jenicek, 2008, p.66).

With the social, political and economic problems in the world reaching
to peak by affecting people, the necessity for states to communicate at a
global level has become mandatory. Countries felt the need to find com-
mon solutions to overcome these global crises. At this point, the World
Economic Forum, which is held every year to find solutions to problems
by revealing the global trends and risks in the world, with participants
representing 134 countries, gathers. In this forum, it is stated that there is
actually a fragmented world and there is an effort to create a future from
it. It is stated that this situation points to a big problem such as the concept
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of “separation” in the global world that is the separation of countries and
societies from each other (Ivanov, 2018; World Economic Forum, 2018).
State that any of the global problems can endanger the entire human civi-
lization if it develops on its own in an uncontrolled manner. In a relatively
short time, other global problems related to both human interaction and
their relationship with nature with the worsening of related and conse-
quential problems, truly catastrophe may be inevitable (Robertson, 1992).
There is a need for social awareness and education to prevent them.

Despite these negativities on a global scale, countries must seek solu-
tions to existing problems to leave a peaceful, happy and livable world to
future generations. In addition, awareness studies should be carried out
on the problems to raise individuals” social awareness (Tapan, 2006). It is
crucial to inform students about the significance and effects of these prob-
lems in the world, to raise their awareness, and to encourage them to ac-
tively participate in the solution of these problems. For this reason, the
education and training process plays a key role in making students aware
of the contemporary social problems that our world is facing and that con-
cern the majority of the society, and to raise them as conscious individuals
in the face of problems (Bell, 2004; Uymaz, 2021). Within the framework
of the pieces of training to be implemented, firstly the existing problems
will be introduced and recognized, then the individuals who make up the
society and all the stakeholders involved in the decision-making processes
in the society will gain a healthier, conscious and solution-oriented per-
spective on the subject. (Baylan, 2009; Kan, 2012; Ozey, 2001; Yavas, 2011).
The important point here is to prepare the right educational content and
to create a quality educator profile. After the pieces of training, seminars
and lectures to be given in this way, individuals” awareness of the prob-
lems that exist in the world can increase and individuals can take a stance
and gain skills on the subject.

It is extremely important to raise awareness of the students about the
significance and effects of problems that concern the masses, to inform
them and to encourage them to be a part of the solution. For this, it is ben-
eficial to first determine what kind of an attitude the candidate teachers’
have towards world problems. In the social studies undergraduate curric-
ulum, which dwells on the problems in the world, and aims to raise aware-
ness in this sense, there is a course in the field’s elective category called
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“Contemporary World Problems”. At this point, it is a requirement of the
social studies course, which has a mission to educate sensitive and respon-
sible citizens, and for the candidate teachers’ of social studies, who study
at the university to become teachers of this country, to recognise the prob-
lems that exist in contemporary world and to show responsibility in find-
ing solutions to these problems. The findings of this study will contribute
to researchers, teachers, candidate teachers’ and students at all levels who
examine contemporary world problems. From this point of view, the aim
of the research is to determine the attitudes of social studies teacher can-
didates towards contemporary world problems.
Sub-problems Related to the Research;

e s there a significant relationship between the attitudes of social
studies candidate teachers’ towards contemporary world prob-
lems and their gender?

e s there a significant relationship between the attitudes of social
studies candidate teachers’ towards contemporary world prob-
lems and their class level?

e s there a significant relationship between the attitudes of social
studies candidate teachers’ towards contemporary world prob-
lems and their status of following daily newspaper news in
printed and electronic media?

e s there a significant relationship between the attitudes of social
studies candidate teachers’ towards contemporary world prob-
lems and their status of being a member of an NGO?

e s there a significant relationship between the attitudes of social
studies candidate teachers’ towards contemporary world issue
and their mother’s education level?

e s there a significant relationship between the attitudes of social
studies candidate teachers’ towards contemporary world prob-
lems and their father’s education level?

Method
This study is quantitative research and it was figured in a survey model.

The survey model is a research approach that aims to explain and describe
an existing situation as it is. In this model, there is no intervention, change
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or influence on the problem that is the subject of the research. In other
words, it is crucial to observe and describe the situation as the way it is
(Karasar, 2010). In addition, the survey model is defined as a type of re-
search that is frequently used because it reveals an existing situation as the
way it exists, allows working on large samples and gives researchers ideas
about the opinions of the participants on a subject or a certain event
(Buytikoztiirk, Kilig-Cakmak, Akgiin, Karadeniz and Demirel, 2010).

Study Group: The study group of the research consists of students of
Aksaray University, Faculty of Education, Department of Social Studies
Education in the 2020-2021 academic year. In the research, an attitude
scale towards contemporary world problems was applied to 167 candi-
date teachers’ in the Department of Social Studies Teaching. Convenience
sampling, one of the non-random sampling types, was used in the sam-
pling of the study.

Data Collection Tool: In this research, the data were collected through the
“Attitude Scale Intended for Contemporary World Issues” developed by
Kilicoglu, Karakus and Oztiirk (2012). The “Personal Information Form” was
given to candidate teachers” along with the “Attitude Scale Intended for Con-
temporary World Issues”.

Analysis of Data: The data obtained in the study were analysed in accord-
ance with the data collection techniques used. The data were analysed us-
ing the SPSS 21.0 (Statistical Package for Social Sciences) program. Differ-
ent analysis techniques were used to determine the relationship between
the variables of the study and the total scores obtained from the attitude
scale intended for contemporary world issues.

Findings
In this section, the analysis results revealing the relationships between the
variables and the total scores obtained from the Attitude Scale Intended

for Contemporary World Issues of the candidate teachers’ participating in
the study are shown.

3980 ¢ OPUS © Uluslararasi Toplum Arastirmalari Dergisi



Examining the Attitudes of Candidate Social Studies Teachers” Regarding the Contemporary
World Problems

Table 1. T-test results of participants’ attitudes to contemporary world problems ac-
cording to the gender variable

Gender N X S sd t p
Female 111 104,1712  10,90194

,367 ,714
Male 56 104,7857  8,67329

According to Table 1, there is no significant difference between partic-
ipants’ total scores of the attitude toward contemporary world problems
and the gender variable [taes=,367; p>,05]. While the average of women’s
scores of the attitude toward contemporary world problems is (X
=104,17), the average of men’s scores of the attitude toward contemporary
world problems is (X=104,79). The difference is not statistically signifi-
cant. This finding can be interpreted as that the gender of the participants
does not cause any differentiation in their attitude towards contemporary
world problems.

Table 2. One-way variance analysis (ANOVA) results for the difference of partici-
pants’ attitudes towards contemporary world problems according to the undergradu-
ate year variable

Varia- N X S

ble
(1)One 49 101,5918 9,78715
(2)Two 35 106,6857 8,71703
(3)Three 41 103,7561 13,21132

Un- (4)Four 42 106,3095 7,52715

der- Source of

grad- Variance KT sd Ko F P Differ-

uate Intergroups 739,317 3 246,439 2,437 067 ence

Year In Groups 16485917 163 101,141 Scheffe
Total 17225234 166

According to Table 2, there is no significant difference between the par-
ticipants’ total scores in attitudes for contemporary world problems and
the year variable [F-163=2,437; p>,05]. this finding can be interpreted as
that the undergraduate year levels of the participants in which they study
do not cause any difference in their attitudes towards contemporary world
problems.
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Table 3. The t-test results of the participants’ attitudes towards contemporary world
problems according to the variable of following daily newspaper news in print and
electronic media

Following Daily Newspa-

pers in Print and Electronic N X S sd t P
Environment
Yes 113 104,8673 10,18271

,899 ,370
No 54 103,3519 10,21312

According to Table 3, there is no significant difference between partic-
ipants’ total scores from the attitude towards contemporary world prob-
lems and the variable of following daily newspaper news in printed and
electronic media [taes=899; p>05]. While the attitude score average re-
garding contemporary world problems of those who follow newspaper
news daily in print and electronic media is (X =104,87), the attitude score
average regarding contemporary world problems of those who do not fol-
low is (< =103,35). The difference is not statistically significant. This find-
ing can be interpreted as that participants’” status of following newspaper
news in print or electronic media does not differentiate their attitudes to-
wards contemporary world problems.

Table 4. T-test results of the participants’ attitudes towards contemporary world
problems according to the variable of the participants’ status of being a member of
NGOs

The Status of Being a Mem- —

ber of an NGO N X S sd t P
Yes 22 106,2273 9,74402

914 ,362
No 145 104,0966 10,25530

According to Table 4, there is no significant difference between the total
attitude scores of participants regarding contemporary world problems
and the variable of being a member of NGOs [tues=914; p>,05]. The score
average of the attitude toward contemporary world problems of those
who are a member of NGOs is (X =106,23) while the score average of the
attitude toward contemporary world problems of those who are not mem-
bers of NGOs are (X =104,10). The difference is not statistically significant.
This finding can be interpreted as that the participation of participants in
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non-governmental organisations do not cause them to differentiate in
their attitudes towards contemporary world problems.

Table 5. One-way variance analysis (ANOVA) results for the difference of partici-
pants’ attitudes towards contemporary world problems according to their mother’s
education level variable

Variable N X S
(DIlliterate 20 108,8000 7,67498
(2)Primary School 93 105,0753 10,50904
(3)Middle School 27 106,3333 7,03289
Mother’s  (4)High School 18 97,3333 10,02350
Educa- (5)University 9 95,5556 10,11325
tion Differ-
Level Varience Source KT Sd KO F p ence
Scheffe
Intergroups 2133,338 4 533,335 5,725 ,000 14
In Groups 15091,895 162 93,160 15
Total 17225,234 166

According to Table 5, there is a significant difference between the total
attitude scores of participants regarding contemporary world problems
and the variable of participants’ mother’s education level [Fu-162=5,725;
p<,05]. Scheffe multi-comparison test was conducted to find out which
groups this difference is among. The results showed that among the total
point average attitude scores regarding the contemporary world problems

of those whose mother is illiterate (X =108,80) and whose mother’s educa-

tion level is high school (X=97,33) and university (X=95,56) a difference
in favour of those whose mother is not literate was found. This finding can
be interpreted as attitudes of those with illiterate mothers towards con-
temporary world problems are fairly more positive.

According to Table 6, there is no significant difference between the total
attitude scores of participants regarding contemporary world problems
and the variable of participants’ father’s education level [Fu-162=1,566;
p>,05]. This finding can be interpreted as participants’ father’s education
level do no cause differentiation in their attitude towards contemporary
world problems.
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Table 6. One-way variance analysis (ANOVA) results for the difference of partici-
pants’ attitudes towards contemporary world problems according to their father’s ed-
ucation level variable

Varia- N X S
ble
(D)Illiterate 5 108,8000 6,30079
(2)Primary School 61 105,0984 11,60417
(3)Middle School 46 105,7609 8,82467
Fa- (4)High School 33 103,2121 9,56804
ther’'s  (5) University 22 100,2273 9,54155
Edu- Differ-
cation  Source Varience KT Sd KO F p ence
Level Scheffe
Intergroups 641,275 4 160,319 1,566 ,186
In Groups 16583,958 162 102,370
Total 17225,234 166

Discussion and Conclusion

In this study, attitudes of Social Studies candidate teachers’ regarding con-
temporary world problems have been examined. The findings of the study
show that there is no significant difference between the participants’ total
scores of attitude towards contemporary world problems and the gender
variable. This conclusion is in line with the result Oztaskin (2014) obtained
regarding the gender variable in the relationship between candidate social
studies teachers’ attitudes towards peace and their attitude towards con-
temporary world problems. However, in Yazic’s study (2013) that ad-
dresses the attitudes of secondary education students regarding contem-
porary world problems, it is stated that there is a significant difference
between the gender of the research students and their attitude scores re-
garding contemporary world problems. This result differs from the cur-
rent research result.

It is seen that there is no significant difference between social studies
candidate teacher’s attitude regarding contemporary world problems and
their undergraduate level. In other words, it can be stated that the under-
graduate year of the participants does not cause any difference in their
attitudes towards contemporary world problems. This result differs from
the result of the study conducted by Avct and Giimdiis (2017) with candi-
date social studies teachers’. The researcher stated that the attitudes of
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candidate teachers’ differ depending on their undergraduate year. In ad-
dition, Yazic1 (2013) concluded that students” attitudes do not show a sig-
nificant difference depending on the variable of the type of school they
continue their education at.

It is seen that there is no significant difference between social studies
candidate teachers’total scores obtained from the attitude towards con-
temporary world problems and the variable of following printed or elec-
tronic newspapers daily. In other words, this finding can be interpreted
that participants” status of following daily news in printed or electronic
forms do not cause them to differentiate from contemporary world prob-
lems. In the research of Uymaz (2021), the data on the frequency of follow-
ing the news regarding contemporary world problems showed that 2 can-
didate teachers’ replied to the question with 1-2 days a month, 10 candi-
date teachers’ replied with 3-4 days a week and 11 candidate teachers’ re-
plied with “every day”. In addition, it is seen in the research results that
participants’ replied to the question regarding their source of obtaining
information by naming social media applications such as Facebook, Insta-
gram and Twitter and magazines and newspapers. candidate teachers’
participating in the study of Seyihoglu, Sever and Ozmen (2017) perceive
educational institutions as the main source of knowledge regarding con-
temporary world problems. In addition, participants stated that they ob-
tained information regarding contemporary world problems from the
news, the internet, television and extracurricular studies, respectively. Li-
braries, official institutions, posters and notices are stated in the research
findings as the least referenced sources for the participants to obtain in-
formation about contemporary world problems. In addition, according to
the analysis of the relevant scale used by Avci and Gilimiis (2017) to deter-
mine whether the participant scores obtained from the sub-dimensions of
sensitivity to human problems, sensitivity to environmental problems,
participation in the solution and the general average of the relevant scale
differ according to the newspaper reading status variable, it has been con-
cluded that the sub-dimensions of sensitivity to environmental problems
and participation in the solution differ in favour of those who read news-
papers and there is no differentiation in terms of other dimensions and
general average. The researcher analyzed to determine whether it would
differ significantly according to the variable of the duration of using the
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internet and concluded that there is not a significant difference in sub-di-
mensions and overall average.

There is no significant difference between the total attitude scores of
social studies candidate teachers” and the variable of being a member of
NGOs. This finding can be interpreted as the fact that the participants are
members of non-governmental organisations does not cause a difference
in their attitudes towards contemporary world problems. Uymaz (2021)
stated in a research that two participants in the research taking part in the
application were members of an organization established to solve prob-
lems in the world. In addition, it was stated that a positive feedback was
received from 10 participants when asked the additional question “would
you like to become a member of an organization that aims to solve prob-
lems in the world?”. In addition,13 participants in the research did not
express any opinion about their desire to become a member of any aid
organization that seeks solutions to world problems. It is seen that 10,1%
of the candidate teachers’” who participated in Seyihoglu, Sever and
Ozmen’s (2017) research participated in the activities of organisations
seeking solutions to contemporary world problems, 7,34% occasionally at-
tended in activities, 27,52% have never participated and did not wish to
participate in them and 55,04% wished to participate in such organisa-
tions’” activities. %55.04"tinlin

It is seen that there is a significant difference between the total scores
of social studies candidate teachers’ attitudes towards contemporary
world problems and the mother education level variable. A significant dif-
ference was observed between the average scores of the attitude towards
the contemporary world problems of those with an illiterate mother and
the average scores of the attitude towards the contemporary world prob-
lems of those with a mother whose education level is high school or uni-
versity; the difference is in favour of non-literate participants. This finding
can be interpreted as attitudes of those with illiterate mothers towards
contemporary world problems are fairly more positive. It is seen that there
is no significant difference between social studies candidate teachers” atti-
tude scores regarding contemporary problems and their father’s educa-
tion level, which was another variable. This finding can be interpreted as
the levels of the participants’ fathers’ education did not cause any differ-
ence in their attitude towards contemporary world problems.
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Abstract

It was needed to develop a scale to determine the fear and anxiety developed by individuals against
Covid-19 and the situations in repetitive protective behaviour. The aim of this study is to bring to
the literature a scale that can measure the changes in people caused by the Covid 19 pandemic.
Cronbach'’s Alpha coefficient was used to analyse the reliability of the data. As a result of the ex-
ploratory factor analysis, the Covid-19 Anxiety Scale was formed by 22 questions and 4 dimensions.
Cronbach'’s Alpha coefficient was calculated for each factor and the whole scale. Accordingly, the
reliability value of the twelve-question ”Objective and Neurotic Anxiety” dimension (0,931) was
in the "high reliable” range. The five-question “Anxiety about Contacting People” dimension
(0,773); the three-question "Compulsive Behaviour” dimension (0,716) and the two-question ”Sleep
Hygiene"” dimension (0,741) were in the "quite reliable” range. The total reliability of the Covid-19
Anxiety scale was 0,935.CR and AVE coefficients were calculated for each dimension of the scale to
analyse internal consistency and reconfirm its reliability. It seems clear that the Covid-19 Anxiety
Scale created as a result of these processes is a reliable tool that can be used to measure the psycho-
logical and behavioural responses of people.

Keywords:  Covid-19 Anxiety Scale, New Scale, Exploratory Factor Analysis, Anxiety, Neu-
rotic Anxiety.
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Covid-19 Kayg1 Olcegi Gelistirilmesi!
“Gegerlik ve Giivenirliginin Arastirilmas1”

Oz

Bireylerin Covid-19'a kars: gelistirdikleri korku ve kaygu, tekrarlanan korunma davranislarimdaki
durumlari saptamak iizere bir 6lcek gelistirilmesine ihtiya¢ duyulmustur. Bu ¢alismanmin amaci,
kiiresel bir pandemi olan Covid-19 salgimin etkisiyle kisilerde ortaya ¢ikan degisiklikleri Glce-
bilecek bir olcegi literatiire kazandirmaktir. Olgegin yapt gecerliliginin aragtiridmasi igin
acimlayict faktor analizi ve dogrulayict faktor analizi uygulannustir. Agimlayict faktér analizi
sonucunda Covid-19 Kayg: Olgegi 22 soru ve 4 boyut altinda toplanmustir. Verilerin giivenil-
irliginin analizi icin Cronbach’s Alfa katsayisi kullamilmistir. Cronbach’s Alfa katsayist her faktor
ve tiim olgek icin hesaplanmugstir. Buna gore, 12 sorudan olusan “Nesnel ve Norotik Kaygt”
boyutunun giivenilirlik degeri (0,931) ile “yiiksek giivenilir” araliginda yer almigtir. Bes sorudan
olugan “Insanlarla Temas Kaygis:” boyutu (0,773); ii¢ sorudan olusan “Kompulsif Davranig”
boyutu (0,716) ve 2 sorudan olusan “Uyku Hijyeni” boyutu (0,741) degerleri ise “olduk¢a giive-
nilir” arali§imda bulunmaktadirlar. Covid-19 Kaygi 6l¢eginin toplam giivenilirligi (0,935) olarak
gerceklesmistir. I¢ tutarliigm analizi ve giivenilirliginin tekrar teyit edilmesi icin 6lcegin her bir
boyutu icin CR ve AVE katsayilar1 hesaplanmigtir. Bunlar sonucunda olusturulan Covid-19
Kaygt Olgeginin kisilerin psikolojik ve davramigsal tepkilerinin dlgiilmesi icin kullanilabilecek
glivenilir bir arag oldugu goriilmiistiir.

Anahtar Kelimeler: Covid-19 Kayg: Olcegi, yeni dlcek, acimlayict faktor analizleri,
Anksiyete, Coronavirus.

1 Bknz., Olgegin Tiirkce Formu icin ek-1"e
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Introduction

The earliest case of Coronavirus (COVID-19) was detected in November
2019 in Wuhan, the People's Republic of China (Toit, 2020). On 11 Febru-
ary 2020, World Health Organization named the coronavirus with unk-
nown etiology and posing a threat to world health as COVID-19 (Zhao et
al., 2020). At the onset of COVID-19 pandemic, a considerable part of pe-
ople underestimated the danger and even some of the leaders ruling co-
untries didn't recognize the potential danger. When COVID-19 (Corona-
virus) epidemic turned into a global pandemic, people became aware of
the extent and magnitude of the danger and measures started to be app-
lied. However, it was too late.

COVID-19 was found to be highly contagious (Liu, Gayle, Wilder-
Smith and Rocklov, 2020). Among the people infected with COVID-19, the
time from illness onset to death is 14 days on average, but this can vary
between 6 and 41 days. It appears that older people, those with chronic
disease, and weak immune system are at higher risk of mortality (Wang,
Tang and Wei, 2020).

The official numbers indicate that over 116 million people got infected
with COVID-19 and more than 2,5 million died globally as of 7 March
(https://www.who.int/publications/m/item/weekly-epidemiological-up-
date-10-march-2021)2 As of 09:35, 20 March 2021, there has been
121.759.109 confirmed cases of COVID-19 and 2.690.731 deaths reported
to World Health Organization (WHO). As of 17 March 2021, a total of
364.184.603 vaccine doses have been administered (https://co-
vid19.who.int/). The number of infected people has increased more than 5
million in 13 days. It is believed that these figures can be far greater com-
bined with the unrecorded cases

The official numbers show that in Turkey as of 7 March 2021, 2.780.417
people got infected with COVID-19 (coronavirus), 2.623.924 people reco-
vered, 156.493 people were actively ill, and 29.030 people died (https://co-
vid19.saglik.gov.tr). According to the data of the Ministry of Health
(TUIK-Turkish Statistical Institute) there has been 2.922.694 confirmed ca-
ses, 29.959 deaths, 2.807.572 recovered, 185.122 active cases in Turkey as

2 The table was published by WHO on 10 March.
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of 20 March 2021 (https://covid19.saglik.gov.tr). Although a considerable
part of those got infected with the disease due to pandemic recovered
thanks to devoted work of healthcare workers, some of them lost their li-
ves.

Being careful with personal hygiene, using face mask, social distan-
cing, resting adequately, getting fresh air (Gun and 2 et al., 2020), having
a healthy diet and vaccine-related works are regarded as the important
ones among the protective measures to avoid getting infected with the di-
sease. After the reliability of vaccines is verified, although it is stated that
it is possible to produce antibodies after 14 days from the vaccination
which is administered as a course of two doses and leaving an interval of
about 1 month between those, it is still unknown how long this immunity
will last and whether the immunity conferred by the vaccines will be pro-
tective against mutated virus. The studies for developing a single-shot
vaccine have been initiated as well.

In addition to these measures, people started to maintain their social
distancing, avoid social events and apply online methods for education in
order to decrease close contact during pandemic. This led to changes es-
pecially in the family structures and habits in intra-family relations as well
as social relations. People started to communicate with each other without
meeting in-person. Education was started to be provided online via digital
platforms instead of at formal education institutions. In undeveloped co-
untries with inadequate technological infrastructure, there has been a
substantial rise in the number of children and young people who cannot
receive education.

Reducing contact for protection from pandemic and suspending some
lines of business and closure of some workplaces in many countries cau-
sed a rise in inflation and the number of people losing their jobs and eco-
nomic problems increased. It was announced that as of February 2021,
Consumer Price Index (CPI) is 15,61% annually and the unemployment
rate for January 2021 is 12,2% in Turkey (https://www.tuik.gov.tr/).
However, according to DISK-AR (Confederation of Progressive Trade
Unions of Turkey Research Center), as of 10 March 2021 the expanded
unemployment rate is 29,1% on average and 37,3% for women (http://aras-
tirma.disk.org.tr/?p=5088).
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Due to the fall in employment and rise in inflation all around the world
together with the fact that unemployed people have no income, a major
part of people can't even have access to staple food. As the existing mal-
nutrition issue in the world gets worse, the immune system weakens more
as well. When people having a poor immune system got infected with
COVID-19, the symptoms of the disease manifested themselves even more
severe. Their recovery took too long and some of them even lost their lives.
Severe symptoms experienced by patients led to and leading to an incre-
ase in the fear and anxiety levels of both patients and their relatives. The
uncertainities about the course of the disease, how its impact on all over
the world will be taken under control caused an increase in future anxiety
and despair as well as in social, economic, educational and health prob-
lems.

A significant part of the people who had to work used public transpor-
tation to go to work, had to work indoors and crowded areas at their
workplaces and attend the meetings organized. The requirement to wear
face mask, the carelessness of the other people for social distancing when
they are being careful about it, being forced to meet their basic needs at
common areas and the possibility to contact those infected with COVID-
19 caused people to experience immense tension. They started to worry
about whether they got infected or not when they got back home. These
worries led to disorders in people's sleep hygiene.

The course of the disease took longer for some people and the disease
manifests itself through symptoms such as high fever, cough, shortness of
breath, headache, sore throat, runny nose, muscle and joint pain, fatigue,
loss of smell and taste and diarrhea. In severe cases it was observed that
patients suffered from pulmonary infection, severe acute respiratory tract
infections and kidney failure (https://istanbulc.edu.tr/tr/koronavirus) and
some people lost their lives. The congestion at healthcare facilities increa-
sed due to pandemic and healthcare workers had to work under heavier
working conditions. Staff and equipment issues emerged in the treatment
of other health problems due to the pandemic. The rise in health, econo-
mic, educational, and nutritional issues and insufficient measures against
the disease caused an escalation in future anxiety and psychological prob-
lems.
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According to the observations of the researchers about their own lives
and the lives of others, it is concluded that the very swift transmission of
Coronavirus became conducive to a decline in the people's social relations.
It became harder for the people who had to stay at home during lock
downs and the elders to maintain their daily lives and to meet their basic
needs. As the stay-at-home and isolation time increased, the symptoms of
depression started to escalate as well. People started to be afraid to go to
grocery stores and shopping centres in order to meet their basic needs;
and they got anxious and nervous by thinking constantly about whether
they got infected or not when they got back home. They started to pay too
much attention to the tiniest symptoms that they didn't care before the
pandemic. As a consequence of these factors, anxiety disorders, mood dis-
orders, illness anxiety disorders, trauma and stress disorders, repetitive
behaviours for taking measures (compulsions) due to rise in obsessive
thoughts became prevalent.

Kar, Arafat, Kabir, Sharma and Saxena (2020) suggested that several
complex variables combined with other existing challenges in the lives of
people during pandemic may make the issues even more indescribable.
They also indicated that those working in the field of mental health started
to study and conduct researches on the psychological problems emerged
due to pandemic and the measures that can be taken.

Development of a Covid-19 Anxiety Scale

New scales have been prepared to measure how people and their feelings,
behaviors, habits, psychological problems are affected by COVID-19 pan-
demic that has been experienced for nearly two years. In some studies car-
ried out in Turkey, scales prepared in other countries have been adapted.

The Fear of COVID-19 Scale was developed by Ahorsu, Lin, Imani, Saf-
fari, Griffiths, and Pakpour (2020). It is a unidimensional scale with seven
items. It has a 5-point Likert-type rating system. Three different studies
were conducted to adapt this scale into Turkish (Bakioglu, Korkmaz and
Ercan (2020); Haktanir, Seki and Dilmag, (2020); Satici, Gocet-Tekin, De-
niz, and Satic1 (2020).

The COVID-19 Related Psychological Distress Scale (CORPD) was de-
veloped by Feng et al. (2020) to measure the level of psychological distress
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in uninfected people. The scale has 14 items and contains two dimensions:
suspicion, and anxiety and fear. The scale has been adapted into Turkish
by Ay, Orug, and Ozdogru (2021).

"Covid-19 Hygiene Scale" consisting of 27 items and 6 sub-dimensions,
was developed by Cicek, Sahin, Erkal (2020).

It was thought that it would be useful to develop a different scale to
determine the fears and anxieties and repetitive behaviours of individuals
against COVID-19 in Turkey. This scale consists of twenty-two questions
and four dimensions. The aim of this study was to bring to the literature a
scale that could measure the changes in people caused by the COVID-19
pandemic.

Covid-19 Anxiety Scale is a different scale from the adapted scales that
are mentioned above. According to observations of the researcher in ses-
sions and social environment while preparing this scale: It has been obser-
ved that COVID-19 Coronavirus may lead to objective anxiety as it is a
life-threatening and dangerous situation; to neurotic anxiety as it is not
apparent very much and it is not certain when it will occur and how it will
be transmitted; to contact anxiety as contact with people poses a risk for
transmission; to obsession in an attempt to avoid risks due to the trans-
mission possibility of disease to body, clothes and food; to compulsive be-
haviors that are repeated over and over again to be protected from the
disturbing effect of obsession; to disturbances in sleep hygiene when too
much attention is paid for minor symptoms due to the appearance possi-
bility of symptoms any time. For this reason, 4 dimensions were targeted,
namely Objective Anxiety and Neurotic Anxiety; Contact Anxiety; Com-
pulsive Behavior; Sleep Hygiene, while preparing the scale questions.

Method

The correlational survey model was used in order to describe the existing
state and the quantitative data from COVID-19 Anxiety Scale was evalua-
ted by statistical techniques in order to determine the validity and reliabi-
lity of the scale developed.

In the framework of the study, a questionnaire study was conducted
with 375 people by online forms. 43 questionnaires were excluded from
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the analysis because they had missing answers, and the studies were con-
ducted on the data obtained from 332 questionnaires. 73,2% of the partici-
pants were university graduates, 70,4% people living alone, 50,3% female
and 49,7% male. 78,6% of the participants were aged 18 to 25 and 22,4%
over 26. The details are given in Table 1.

Table 1. Demographic Characteristics of the Participants

N N %
Gender female 167 50,3%
male 165 49,7%

Educational primary education 9 2,7%
Status high school 51 15,4%
university 243 73,2%

postgraduate 29 8,7%
Age 18 to 25 261 78,6%
26+ 71 22,4%
Marital Status married 50 15,1%
with a partner 48 14,5%
single 234 70,4%

Scale Development Phases

The effects of COVID-19 on people were observed and it was aimed to
create a scale which was capable of measuring the characteristics of each
problem that was meant to be measured and easily understandable for
readers. The questions for the scale was structured in 4 dimensions being
"Objective and Neurotic Anxiety," "Anxiety about Contacting People",
"Compulsive Behaviour" and "Sleep Hygiene".

Objective and Neurotic Anxiety: Objective (state) Anxiety (fear) refers
to reactions of an individual in response to an external danger in his/her
present life, which are proportional to the level of danger and perceived
by others as normal. Neurotic Anxiety (Trait Anxiety): Reactions of an in-
dividual to a motiveless subjective situation due to his/her past experien-
ces or a situation involving uncertainties and unknown whether it will oc-
cur or not (Oner and Le Compte, 1985; https://dictionary.apa.org/neurotic-
anxiety)

Anxiety about Contacting: Avoidance of an individual from engaging
in common activities with others and public areas
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Compulsive Behaviour: Repetitive actions of individuals in order to av-
oid disturbing thoughts

Sleep Hygiene: It refers to sleeping of individuals above eighteen
years of age 7 to 9 hours and the ability to sleep on without interrupted
with nightmares.

The questionnaire was prepared for these four dimensions and it was
carried out online. The results from the first application of the survey were
examined and as Atilgan, Kan and Dogan (2011) recommended, it was
analyzed in terms of criteria such as whether each question measured the
intended behaviour, its language was understandable, there were any
grammatical mistakes and the questions were relevant for the group to fill
it and accordingly, necessary adjustments were made.

Prior to start working on large sample group, the scale, which was re-
arranged as a result of the analysis of construct validity, item and internal
consistency, was applied to 30 people at 3 weeks intervals in order to de-
termine reliability coefficient in terms of its stability through test-retest
method. It was seen that the correlation value obtained from the first and
second application was high and significant (r=0,913; p<0.01). The scale
was re-adjusted as required by the responses and feedbacks given. In con-
sequence of these studies, a scale of 25 questions in total was created by
analyzing scale questions and large sampling was implemented. The sta-
tistical data was analyzed for the last time taking into consideration the
responses of 332 people and COVID-19 Anxiety Scale consisting of a total
22 questions was created. The statistical studies with regard to this scale
are elaborated below.

Statistical Techniques Used in Data Analysis

SPSS 22.00 package programs were used to analyse the data obtained from
the questionnaires filled by the participants. Exploratory factor analysis
was applied to the data to investigate the construct validity. Then, Cron-
bach's Alpha coefficients were calculated both for the dimensions of the
scale and the scale itself as a whole in order to analyse the reliability of the
scale. Composite Reliability (CR) and Average Variance Extracted (AVE)
were also calculated for each dimension of the scale to analyse internal
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consistency and reconfirm its reliability. Moreover, the correlation values
between the dimensions were analyzed.

Exploratory Factor Analysis (EFA)

It is possible to examine the compatibility of sampling with the factor
analysis by Kaiser Meyer Olkin (KMO) coefficient and Bartlett's Test of
Sphericity. Some researchers state that Kaiser Meyer Olkin (KMO) coeffi-
cient value is required to be between 0,80 and 0,90 for factor analysis. And
they also underline that Bartlett's Test of Sphericity is only significant
when its value is less than 0.05 (Cokluk, Sekercioglu and Biiyiikoztiirk,
2010; Leech, Barette and Morgan, 2005). Factor analysis is a technique that
is used to assess the number of independent variables contributing to in-
terpretation of a variable associated with several variables and to identify
the factor loading of these independent variables. Through these analyses
it is possible to examine the correlations between all variables and the ori-
gin of these correlations, and to present data in a more meaningful way
and briefly on the basis of these correlations (Turgut ve Baykul, 1992).

Findings

When taking into consideration the assessments of the preliminary tests
for exploratory factor analysis of the COVID-19 Anxiety Scale, the proba-
bility value of the Bartlett's Test was calculated as (p<0.05) and KMO value
0,933. According to this result, the data set is fit for factor analysis at the
level of "excellent".

3 out of the 25 questions included in the entire scale were excluded
from the analysis due to their low factor loads. The remaining 22 items
are formed by 4 dimensions. The first dimension consists of 12 questions,
the second 5, the third 3 and the fourth 2. On the basis of the features of
their questions, these dimensions were named respectively as "Objective
and Neurotic Anxiety", "Anxiety about Contacting People", "Compulsive
Behaviour" and "Sleep Hygiene".

The explanatory power of "Objective and Neurotic Anxiety" dimension
of the COVID-19 Anxiety Scale was 27,458%, "Anxiety about Contacting
People" 14,810%, "Compulsive Behaviour" 11,969% and "Sleep Hygiene"
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8,646%. The percentage of the scale in explaining the notion was calcula-
ted as 62,883% in total. This analysis result also demonstrates that the scale
has structure validity.

Table 2. Exploratory Factor Analysis for the COVID-19 Anxiety Scale

Compo- Items FL VE
nent (%)
4- Thinking of the possibility that I can get infected with Coronavirus ~ .833
worries me
I'am afraid of getting infected with Coronavirus .820
15- I get nervous when I think I can catch Coronavirus .770
11- The news on Coronavirus in the media (newspapers, tv and inter- 745
net) worries me
Objec- 12- T am afraid to go to indoor spaces (shopping malls, grocery stores ~ .702
tive and etc.) because I can catch Coronavirus
andNe-  7.1'm afraid of dying of Coronavirus 673
urotic 17-T'm worried that my relatives from outside can transmit Coronavi- ~ .632 27458
Anxiety .o
10- I'm afraid to use public transport because I can catch Coronavirus  .626
2 - I get nervous when people approach me .614
13- I am afraid that Coronavirus is transmitted by external things .562
(food, clothing, etc.)
2-I'm afraid of losing my relatives because of Coronavirus .549
3-I am angry with people walking around without a mask 448
Anxiety 20 -Idon't have guests because I can catch Coronavirus 746
About 21-I don't participate in events because I can catch Coronavirus 744 14,810
Contac- 9 -Tdon't use public transport because I can catch Coronavirus 739
ting 8 - I pay attention to the mask and distance outside to avoid any Co- 492
with ronavirus transmission
People 18 - I can't go out because I can catch Coronavirus 418
23- When I come home from outside, I take off my clothes and wash 725
Com- them in the washing machine
pulsive  24-When I come home from outside, I wash my whole body again 676 11,969
Behavi-  and again but my anxiety does not go away
our 14-1 wash external stuff (food, clothing, etc.) over and over again to .674
protect against Coronavirus
Sleep 6-1 have constant nightmares when I sleep because of Coronavirus 793
Hygi- 8,646
ene 5-1can't sleep with fear of Coronavirus 719
COVID-19 22 questions KMO: 0,933 62,833

Bartlett's Test of Sphericity P Value: 0.00<0.05 FL: factor loading VE: Variance Explained (Extraction
Method Principal Component Analysis) Rotation Method: Varimax with Kaiser Normalization.
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Reliability and Internal Consistency Values of COVID-19 Anxiety Scale

It is of prime importance to evaluate the scales used in a survey and a
newly-developed scale in terms of reliability and validity. Having reliabi-
lity values in the recommended ranges is very important for the results of
the survey. Reliability, at the same time, is an indicative of the extent to
which the questions asked to the participants, with the aim of measuring
a variable, have been consciously answered (Ozdogan and Tiiziin, 2007).
In this study, Cronbach's Alpha coefficient was used to assess the reliabi-
lity analysis (Kalayci, 2006, p.405). The classification for these values is gi-
ven in Table 3.

Table 3. Cronbach’s Alpha values

Cronbach's Alpha Comment
.80-1,00 Highly Reliable
.60-.80 Quite Reliable
.40-.60 Less Reliable
.40 and less Not Reliable

Cronbach's Alpha is a measure of consistency value on the basis of cor-
relation between the questions and a coefficient that shows the level of
reliability of the questions in total under a factor.

Table 4. Covid-19 Anxiety Scale Reliability Values

Scale Number of Questions  Cronbach's
Alpha Value
Objective and Neurotic Anxiety 12 0,931
Anxiety About Contacting with People 5 0,773
Compulsive Behaviour 3 0,716
Sleep Hygiene 2 0,741
Covid-19 Anxiety Scale 22 0,935

As shown on the Table 4, the newly-developed Covid-19 Anxiety Scale
is formed by 22 questions and 4 dimensions. According to this, the relia-
bility value for "Objective and Neurotic Anxiety" dimension is (0,931) and
it is in the range of "highly reliable". The reliability value of 5-question
"Anxiety about Contacting with People" dimension was (0,773), 3-ques-
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tion "Compulsive Behaviour" dimension (0,716) and 2-question "Sleep Hy-
giene" dimension (0,741), which made them fall into the range of "quiet
reliable". The total reliability of the COVID--19 Anxiety scale was (0,935).

In order to determine the reliability co-efficient in terms of temporal
stability of the Scale, test-retest method at three-week intervals was app-
lied. The applications were performed for a 30-people sampling group
with three-week intervals. It was seen that the correlation value obtained
from the first and second application was high and significant (p<0.01:
=0,913).

Composite Reliability (CR) and Average Variance Extracted (AVE)

It is required that the scale is reliable in that the data collected by the
application of a scale give the same results for repeated measurements.
The reliability is also important for the scale to be error free. In order to
determine this, the concepts of Composite Reliability (CR) and Average
Variance Extracted (AVE) are considered. Composite reliability is used
with the aim to measure the overall reliability of the statements, the num-
bers of which is more than one, and that are not in a homogeneous struc-
ture, yet similar (Raykov, 1998). Therefore, CR values are measured on the
basis of dimensions. Cronbach's Alpha coefficient, used in reliability
analysis, can be high if the number of questions for a dimension is high.
That is why CR calculation can be used as a tool for confirming the Cron-
bach' Alpha coefficient. It is expected that CR values is higher than (0,7).
Average Variance Extracted (AVE) values, on the other hand, are calcula-
ted by the ratio of covariance values of the questions of a dimension, in
other words the sum of squares of their factor loads, to the number of
items. The AVE value is also calculated individually for each dimension
or factor. Fornell and Larcker (1981) calculation method is applied for the
calculation of Average Variance Extracted. AVE values are required to be
greater than (0,5) as well. In addition, it is important for reliability results
that the calculated CR values are greater than the AVE values.

In line with the above explanations, AVE and CR values, which were
calculated for all dimensions of the COVID-19 Anxiety Scale, meet the
required criteria and all results are given in Table 5. Moreover, the newly-
developed COVID-19 Anxiety Scale satisfies the conditions on reliability
and Average Variance Extracted.
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Table 5. COVID-19 Anxiety Scale CR and AVE values

Component Item FL AVE CR
Covid4 .833
Covidl .820
Covid15 770
Covid1l 745
Covid12 702
Objective and Neurotic Covid7 673 0,518938 0,906559
Anxiety Covid17 .632
Covid10 .626
Covid2 614
Covid13 .562
Covid25 .549
Covid3 448
Anxiety About Contac- Covid20 .746 0,614592 0,770974
ting with People Covid21 744
Covid9 739
Covid8 492
Covid18 418
Compulsive Behaviour Covid23 725 0,551425 0,733653
Covid24 676
Covidl4 674
Sleep Hygiene Covid6 793 0,777694 0,746465
Covid5 719

Correlation Analysis

When there is a correlation between two variables, it is called simple cor-
relation. If it is the correlation of a variable with more than one variable, it
is called multiple correlations and keeping a variable independent and de-
fining the correlations between other variables is referred to as partial cor-
relation (Biiyiikoztiirk, 2004, p.31). The degree of linear relationship
between two variables is measured by correlation coefficient. Correlation
coefficient helps to determine the relationship and its direction, however,
it does not establish a cause-and-effect relationship between variables.
Correlation coefficient values range between -1 and +1. If the sign is posi-
tive, this means that when one variable decreases/increases, the other va-
riable decreases/increases as well. If the sign is negative, this means that
the relation between variables is in opposite direction. If correlation coeffi-
cent (r) is zero, then it can be said that there is not a linear correlation
between variables at all (Yiizer and Agaoglu, 2009, p.269).
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Table 6. Correlation Analysis between Sub-Dimensions
A.O S.S 1 2 3 4
1 Objective and Neurotic Anxiety 2,2083  .99656 1
2 Anxiety About Contacting with 2,4620 96068  .675** 1

People
3 Compulsive Behaviour 1,7289  1,09692 .605**  .550** 1
4 Sleep Hygiene .2530 .59770 .398**  .361** 4227 1
*p<0.05 **p<0.01

The correlations between the sub-dimensions on Table 6 show that the
correlations between all dimensions of COVID-19 are significant and po-
sitive. It is seen that when there is an increase in a dimension for the pe-
ople, the scores of other dimensions increase as well.

The correlation between Objective and Neurotic Anxiety and Anxiety
about Contacting People is significant (p<0.01) and positive (0,675). There
is a significant (p<0.01) and positive (0,605) correlation between Objective
and Neurotic Anxiety and Compulsive Behaviour. There is a significant
(p<0.01) and positive (0,398) correlation between Objective and Neurotic
Anxiety and Sleep Hygiene.A significant (p<0.01) and positive (0,550) cor-
relation exists between Anxiety about Contacting People and Compulsive
Behaviour. The correlation between Anxiety about Contacting People and
Sleep Hygiene is significant (p<0.01) and positive (0,361). There is a signi-
ficant (p<0.01) and positive (0,422) correlation between Compulsive Beha-
viour and Sleep Hygiene.

The Descriptive Statistics for the Sampling of COVID-19 Anxiety Scale

Table 7. Covid-19 Anxiety Scale
Component Items
1- Thinking of the possibility that I can get infected with Coronavirus
worries me

2-1 am afraid of getting infected with Coronavirus

3- I get nervous when I think I can catch Coronavirus

4- The news on Coronavirus in the media (newspapers, tv and internet)
worries me

5- I am afraid to go to indoor spaces (shopping malls, grocery stores and
etc.) because I can catch Coronavirus

6-I'm afraid of dying of Coronavirus

7-I'm worried that my relatives from outside can transmit Coronavirus
8-I'm afraid to take public transport because I can catch Coronavirus
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9-1 get nervous when people approach me

10- I am afraid that Coronavirus is transmitted by external things (food,
clothing, etc.)

11-I'm afraid of losing my relatives because of Coronavirus

12-I am angry with people walking around without a mask

13-I don't have guests because I can catch Coronavirus

Anxiety About  14-I don't participate in events because I can catch Coronavirus
Contacting 15-I don't use public transport because I can catch Coronavirus
with People 16-1 pay attention to the mask and distance outside to avoid any Corona-
virus transmission
17-1don't go out because I can catch Coronavirus
18-When I come home from outside, I take off my clothes and wash them
in the washing machine
Compulsive 19-When I come home from outside, I wash my whole body again and ag-
Behaviour ain but my anxiety does not go away
20-1 wash external stuff (food, clothing, etc.) over and over again to pro-
tect against Coronavirus
21-I have constant nightmares when I sleep because of Coronavirus
Sleep Hygiene

22- I can't sleep with fear of Coronavirus

Covid-19 Anxiety Scale Statistics and Scoring

For the sampling group composed by 332 people, the mean for the
COVID-19 score was calculated as 44,503, median (44,5) and standard de-

viation (18,403)

and range 86. The ranges for COVID-19 Anxiety were for-

med on the basis of these values.

Table 8. Distribution of Covid-19 Anxiety Ranges

Covid Anxiety N % Valid % Cumulative %
No Anxiety If score <17 30 9,0 10,1 10,1

Less Anxiety Score 18-35 76 22,9 25,5 35,6

Normal anxiety Score 36-53 112 33,7 37,6 73,2

High anxiety Score 54-71 59 17,8 19,8 93,0

Very high anxiety Score>72 21 6,3 7,0 100,0

The scoring ranges for the COVID-19 Anxiety Scale are shown in Table 8.

Scoring:

The participants indicate their level of agreement with the statements
using a five-item Likert-type scale. The rating scores of the Likert scale,
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which are (4) Always, (3) Often, (2) Sometimes, (1) Rarely, (0) Never, were
used as the basis for scoring. According to this, the highest score that can
be got on the scale is 88, and the lowest is 0,

When examining the ranges on the basis of anxiety levels, it is seen that:
If the score of COVID-19 Anxiety Scale is equal to or less than 17, it means
that there are 30 people (9%) without COVID-19 anxiety. If it is between
18-35, there are 76 people with low level of COVID-19 anxiety. If it is
between 36-53, there are 112 people with normal level of COVID-19 anxi-
ety. If it is between 54-71, there are 59 people with high level of COVID-
19 anxiety and if it is equal to or higher than 72, there are 21 people with
very high level of COVID-19 anxiety. As the score, obtained as a result of
the scale assessment, gets higher, the anxiety developed against COVID-
19 increases as well.

Table 9. Distribution of Covid-19 Anxiety Ranges by Gender
Distribution of Covid-19 Anxiety Ranges

Gender No anxiety =~ Low anxiety =~ Normal anxi- High anxi-  Very high anxiety

ety ety
N % N % N % N % N %
female 6 30,0 38 42,7 49 44,5 59 67,0 15 60,0
male 14 70,0 51 57,3 61 55,5 29 330 10 40,0

The distribution of COVID-19 Anxiety levels on gender in the sample
group is given in Table 9. From the analysis of the big picture, it can be
seen that when the level of COVID-19 anxiety reaches above normal, the
number of female increases and when COVID-19 anxiety level is normal,
low or there is no anxiety, the number of males escalates. According to
this, 70% of those without any anxiety against COVID-19 is male and 30%
is female. 67% of those with high level of anxiety is female and 33% is
male. 60% of those with very high level of anxiety is female and 40% is
male.

The total number of female participants is 167. Their mean scores are
48,39, median 51, standard deviation 17,80.

The total number of male participants is 165. Their mean scores are
40,57, median 39, standard deviation 18,2.

The COVID-19 anxiety scores of females are higher than males by app-
roximately 8 points.
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Evaluation and Results

When taking into consideration the assessments of the preliminary tests
for exploratory factor analysis of the COVID-19 Anxiety Scale, the proba-
bility value of the Bartlett's Test was calculated as (p<0.05) and KMO value
0,933. According to this result, the data set is fit for factor analysis at the
level of "excellent".

The scale was formed by 22 questions and 4 dimensions. The first di-
mension is "Objective and Neurotic Anxiety", the second dimension
"Anxiety about Contacting People", the third dimension "Compulsive Be-
haviour" and the fourth dimension is "Sleep Hygiene". The explanatory
power of "Objective and Neurotic Anxiety" dimension of the COVID-19
Anxiety Scale was 27,458%, "Anxiety about Contacting People" 14,810%,
"Compulsive Behaviour" 11,969% and "Sleep Hygiene" 8,646%. The per-
centage of the scale in explaining the notion was calculated as 62,883% in
total. This analysis result also demonstrates that the scale has structure
validity.

When looking at COVID-19 Anxiety Scale Reliability values, the ove-
rall reliability of COVID-19 Anxiety Scale was (0,935) and 12-question
"Objective and Neurotic Anxiety" dimension had a reliability value of
(0,931), which made them fall into the range of "highly reliable". The reli-
ability value of 5-question "Anxiety about Contacting with People" dimen-
sion was (0,773), 3-question "Compulsive Behaviour" dimension (0,716)
and 2-question "Sleep Hygiene" dimension (0,741), which made them fall
into the range of "quiet reliable".

In order to determine the reliability co-efficient in terms of temporal
stability of the Scale, test-retest method at three-week intervals was app-
lied. The applications were performed for a 30-people sampling group
with three-week intervals. It was seen that the correlation value obtained
from the first and second application was high in positive direction
(r=0,913; p<0.01) and significant.

AVE value of Objective and Neurotic Anxiety was 0,518938 and CR va-
lue 0,906559.

AVE value of Anxiety about Contacting People was 0,614592 and CR
value 0,770974.
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AVE value of Compulsive Behaviour was 0,551425 and CR value
0,733653.

AVE value of Sleep hygiene was 0,777694 and CR value 0,746465.

As per above values, AVE and CR values calculated for all dimensions
of COVID-19 Anxiety Scale meet the required criteria as well as require-
ments on reliability and Average Variance Extracted.

According to the analysis of the correlations between the sub-dimensi-
ons, the correlations between all dimensions of COVID-19 are significant
and positive. It is observed that if there is an increase in the scores of a
subgroup, the scores of the other dimensions rise as well.

In the analysis of the scores of COVID-19 anxiety by gender, it is seen
that the average score of the COVID-19 anxiety scores for females is 48,39
while it is 40,57 for males, meaning COVID-19 anxiety scores of the fema-
les is greater than male's.

A meta-analysis was conducted by Salari et al (2020) by scanning arti-
cles on COVID-19 up to May 2020. According to the results obtained from
this meta-analysis, the prevalence of stress in 5 studies with a total sample
size of 9074 is obtained as 29.6% (95% confidence limit: 24.3-35.4); the
prevalence of anxiety in 17 studies with a sample size of 63,439 as 31.9%
(95% confidence interval: 27.5-36.7), and the prevalence of depression in
14 studies with a sample size of 44,531 people as 33.7% (95% confidence
interval: 27.5-40.6)

The Fear of COVID-19 Scale developed by Ahorsu et al. (2020) was
used in the two studies mentioned below. It is seen that the average
fear scores are 19,06 in women and 16,99 in men. It is seen that the
findings are consistent with the findings of this study.

In the findings of the study conducted by Bakioglu, Korkmaz, and
Ercan (2020), the relationship between descriptive variables and fear
of COVID-19 was examined first. According to the findings, fear of
COVID-19 was significantly higher in women than in men, and those
with chronic diseases were significantly higher than those without any
chronic diseases.

According to Ay, Orug, and Ozdogru (2021) study, females re-
ported higher CORPD scores than men in Turkey. Similarly, females
had higher CORPD scores than males in the original research of the
scale (Feng et al., 2020).
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It is seen that the findings obtained from all three studies mentioned
above are consistent with the findings of this study.

Considering the results obtained from studies on anxiety and depres-
sion, it is seen that the rates of anxiety and depression are higher in women
than in men: On the Website (https://www.ncbi.nlm.nih.gov/pmc/artic-
les/PMC3135672/) one of the most widely documented findings in researc-
hes demonstrating anxiety levels by gender is that women are signifi-
cantly more likely than men to develop an anxiety disorder throughout
the lifespan. While the lifetime rates of anxiety disorders for women is
33,3%, it is 22,0% for men (McLean, C. P., Asnaani, A., Brett T. b, Hofmann,
S.G., 2011). National Comorbidity Survey (NCS, fielded between 1990 and
1992) found that the lifetime prevalence of any anxiety disorder is 30,5%
for females and %19,2 for males. Another study suggests that women have
two to three times higher lifetime risk for generalized anxiety disorder
than men (https://www.ncbi.nlm.nih.gov/pmc/artic-
les/PMC4765378/#R20).

In a survey conducted by Tunay and Soygiit (2009) on university stu-
dents, the average score of 659 female university students on Beck Anxiety
Scale was 17,13 and it was 13,76 for male students. Another study conduc-
ted by Deveci, Calmaz, Acik (2012) on university students demonstrated
that 289 female students had an average score of 46,94 on the Continuous
Anxiety Scale and it was 43,54 for male students.

All studies on anxiety demonstrate that the prevalence rate of anxiety
disorders for women is higher than men and the prevalence rate of dep-
ressive disorders for women is also greater in comparison to men. These
findings seem to be similar to those obtained from the Covid-19 Anxiety
Scale.

CR and AVE coefficients and correlation coefficient between subgro-
ups were calculated for each dimension of the COVID-19 Anxiety Scale to
analyse internal consistency and reconfirm its reliability. It is also consis-
tent with the results of other studies conducted on anxiety. In light of all
these findings, the COVID-19 Anxiety Scale appears to be a reliable tool
that can be used to measure COVID-19 Anxiety.
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KORONAVIRUS (COVID-19) KAYGI OLGEGI!
Degerli Katilimci, asagida sorular KORANAVIRUSUN insanlarin duygu, diisiince ve dav-
raniglar1 ve genel aligkanliklar tizerindeki etkisini 6l¢mek igin hazirlanmigtir. Liitfen her bir
maddeyi okuyunuz ve sizin i¢in en dogru olan segenegi isaretleyiniz (X).

1: Her zaman, 2: Siklikla, 3: Zaman zaman, 4: Ara sira 5: Hicbir zaman

1.Koronaviriise yakalanabilecegimi diisiinmek beni 1 2 3 4 5
endigelendiriyor

2.Koronaviriise yakalanmaktan korkuyorum 1 2 S 4 5
3.Koronaviriis bulasabilecegini diisiiniince gerginlik 1 2 3 4 5
yasiyorum

4 Medyada (gazete, tv ve internet) koronaviriis haber- 1 2 3 4 5
leri beni endigelendiriyor
5. Koronaviriis bulasir diye kapali yerlere (AVM, mar- 1 2 3 4 5
ket vb) girmekten korkuyorum .

6.Koronaviriise yakalanarak lmekten korkuyorum 1 2 S 4 5
7.Disardan gelen yakinlarimin koronaviriis bulastir- 1 2 3 4 5
malarindan endiseleniyorum

8.Koronaviriis bulagir diye toplu tasim araglarina bin- 1 2 B 4 5
mekten korkuyorum

9.Insanlar bana yaklaginca tedirgin oluyorum 1 2 3 4 5
10.Disardan gelen seylerle (yiyecek, giyecek vb) koro- 1 2 3 4 5
naviriis bulagir diye korkuyorum
11.Koronaviriis yiiziinden yakinlarimi kaybetmekten 1 2 3 4 5
korkuyorum
12.Maskesiz dolagan insanlara kiziyorum 1 2 S 4 5
13.Koronaviriis bulasir diye misafir kabul etmiyorum 1 2 3 4 5
14.Koronaviriisii bulagir diye etkinliklere katilmiyorum 1 2 3 4 5
15.Koronaviriis bulasir diye toplu tasim araclarina binmiyo- 1 2 3 4 5
rum
16.Koronaviriis bulasir diye disarda maske ve mesafeye dik- 1 2 3 4 5
kat ediyorum
17. Koronaviriisii bulasir diye disar: ¢ikamiyorum 1 2 3 4 5
18. Digardan gelince giysilerimi ¢ikarip ¢amagir maki- 1 2 8 4 b
nasina atiyorum
19.D1sardan gelince biitiin bedenimi tekrar tekrar yiki- 1 2 3 4 5
yorum, kaygim yine de azalmiyor
20. Koronaviriisten korunmak icin disardan gelen sey- 1 2 8 4 b
leri (yiyecek, giyecek vb) tekrar tekrar yikiyorum
21.Koronaviriis yiiziinden uyudugumda siirekli kabuslar 1 2 3 4 5
goriiyorum
22- Koronaviriis korkusu ile uyuyamuyorum 1 2 3 4 5

1 Olgegi gelistirenler: Assist. Prof. Dr, CIIP Muzaffer Sahin ve Assist. Prof. Dr. Didem Tetik Kiiciikelci
Olgek sorulart bilimsel calismalarda referans gosterilerek kullanlabilir.

Scoring;:
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The rating scores of the Likert scale, which are (4) Always, (3) Often, (2) Sometimes,
(1) Rarely, (0) Never, were used as the basis for scoring. According to this, the highest
score that can be got on the scale is 88, and the lowest is 0,

Covid Anxiety Score

No Anxiety If score <17

Less Anxiety Score 18-35

Normal anxiety Score 36-53

High anxiety Score 54-71

Very high anxiety Score>72
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Abstract

This study aims to examine the role of the children in the family of origin and the definition of these
roles, the parent attitudes that affect the formation and perpetuation of these roles, and the manner in
which childhood roles are carried into adult life. The phenomenological model, a qualitative research
method, was used in this study to obtain in-depth information about the subject. “Personal Information
Form” and “Open-ended Questions List” were used as data collection tools. The study group consisted
of 110 people, of whom 91 (82.7%) were women and 19 (17.3%) were men. The obtained data were
analyzed using the MaxQDA — Version 2018 software. The observations resulting from the study
included that the hero child role comes with assuming responsibility, parent-like attitudes, and a
mediator role in the family system and that the attitudes of such children’s parents attribute more power
and responsibility to the child in question. It was observed that the scapegoat children describe
themselves as problematic, rebellious, and a burden, and their parents treat them with neglect, abuse,
emotional absence, and incrimination. On the other hand, lost children are those who are ignored, easy
going, and inhibited. Mascot children regard themselves as the ones who give joy and lighten the mood
in the family, who are enthroned, and who are the little ones. Parental attitudes determining children’s
roles and reflections of children’s roles on adult life are discussed.

Keywords: Children’s roles, parental attitudes, qualitative method.
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Cocukluk Rollerini Bicimlendiren Ebeveyn Tutumlar:
ve Rollerin Yetiskinlik Yasamina Yansimalari: Nitel
Bir Arastirma

Oz

Arastirmada, bireylerin 6z kok ailede olugan cocukluk rollerini, bu rollere iliskin tanmimlamalari, bu
rollerin olusumunu ve devamini etkileyen anne baba tutumlari ile cocukluk rollerinin yetiskin yasamina
nasil yansidigini incelemek amaclanmistir. Arastirmada, konu hakkinda derinlemesine bilgi sahibi
olmak amaciyla nitel arastirma yonteminin fenomonolojik modeli kullanilmistir. Arastirmada veri
toplama aract olarak, “’Kisisel Bilgi Formu” ve "’Agik U¢lu Soru Listesi” kullanilmistir. Arastirmanin
calisma grubunu; Google formlar iizerinden arastirmaya katilmay: kabul eden ve yamitlayan bireyler
olusturmustur. Buna gore calisma grubu, 91" i (%82,7) kadin, 19" u (%17,3) erkek olmak iizere toplam
110 kisiden olusmaktadir. Elde edilen veriler MaxQDA — Versiyon 2018 bilgisayar programi
kullamilarak analiz edilmistir. Calismamin sonucunda, Kahraman cocukluk roliiniin sorumluluk,
ebeveynlesmek ve sistemde arabulucu roller iistlenmekle tanimlandigi, ebeveyn tutumlarinin ise cocuga
oldugundan fazla giic atfetmek ve sorumluluk yiiklemek oldugu goriilmektedir. Giinah kecilerinin
problemli, isyankar ve yiik olarak kendilerini tarifledikleri, ebeveyn tutumlarmn ise ithmal, istismar,
duygusal olarak yok olmak ve suclayicilik oldugu goriilmektedir. Ote yandan kayip cocuklar, yok
sayilan, uyumlu ve ezik ¢ocuklardir. Maskotlar ise kendilerini nege, enerji veren, tahtin sahibi, evin
kiigiigii olarak tamimlamaktadir. Cocukluk rollerini belirleyen ebeveyn tutumlari ve cocuklarin
rollerinin yetiskin yasamina yansimalar tartisilmigtir.

Anahtar Kelimeler: cocukluk rolleri, ebeveyn tutumlari, nitel metod.
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Parental Attitudes Determining Children’s Roles and Reflections of Children’s Roles on Adult
Life: A Qualitative Study

Introduction

Children are born into an already established system and are affected by
how this system functions (Bowen, 1966; Fischer and Wampler, 1994). The
goal of the family system is to maintain the balance through the interaction
of family members (Kerr and Bowen, 1988; Titelman, 2008). According to
Bowen (1966), the family has a flexible and dynamic structure so as to meet
the needs of this system. Conflicts may occur; however, family members
develop various defense mechanisms and assume roles to remain in the
system and maintain continuity (Wampler et al, 2009). Bowen (1978)
suggested that the reason behind the adoption of these of roles is the
anxiety engendered by the needs of the system. The common goal that all
these roles serve is to eliminate uncertainty and imbalance within the
family and to restore the balance one way or the other. The children adopt
different roles to survive within the family. However, these roles should
be considered in the context of family dynamics rather than as to whether
they are compatible with social norms (Suneel et al., 2017).

While parents are the ones who determine the rules and values of the
family system, the roles adopted by family members may impact one
another (Bowen, 1978). Roles are adopted during childhood to
individually and emotionally survive within the family (Black, 1979; 1982;
Woititz, 1983; Woodside, 1983; Russell, Henderson and Blume, 1985).
There may be a tendency to perpetuate these roles during adult life as well
(Scharff et al., 2004). Roles adopted during childhood are thought to have
an influence on personality traits (Black, 1979; 1982; Bosma, 1972; Hecht,
1973; Woititz, 1983) and job (Woititz, 1987; Mathews and Halbrook, 1990)
and partner (Black, 1982) choices in adult life and to persist as maladaptive
behaviors (Black, 1982; Scharff et al., 2004).

In the literature review, it was seen that the nature of dysfunctional
families was mostly investigated in the context of parents” addictions to
substances such as alcohol (Black, 1979; 1982; Fischer et al., 1991; Wampler
et al., 2009; Wampler et al., 1993). Black (1982) and Wegscheider (1981)
classified the roles of children with alcoholic parents into four categories,
namely, the hero, the scapegoat, the mascot, and the lost child. These roles
enable children to express their feelings and cope with conflicts within the
family system (Bell and Bell, 1982); however, on the other hand, these roles
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are adopted to help maintain the peace within the family, which prevents
them from expressing their true feelings (Black 1979). Psychological
disorders were found to be more common among children of parents with
alcohol addiction (Fischer and Wampler; 1994; Scharff et al., 2004;
Wampler et al, 1993). Contrary to studies explaining family
dysfunctionality with alcoholism and addictions, some studies did not
find a significant difference between the roles adopted by the children of
non-alcoholic parents and the children of parents with alcohol addiction
(Alford, 1998). The adoption of different roles seems to be happening also
in families where there is no parental alcoholism (Alford, 1998; Deason
and Randolph, 1998; Fischer and Wampler, 1994). Some strict role
behaviors have been observed in siblings of children with disabilities
(Atkins, 1991). Some studies in the literature have tried to describe the
roles in the family and expand Wegsheider's (1991) definition of hero,
scapegoat, lost child, and mascot by adding new roles and definitions
(Margasinski, 2017; Samuel et al., 2014; Zagefka et al., 2020).

Children in the hero role are defined as success-oriented and
parentized, caring for the whole family. Children in the scapegoat role are
known to cause problems both within the family and in their social lives
and not obey the law. Those in the lost child role are known for their silent,
attuned, and withdrawn character. Children who adopt the mascot role,
on the other hand, focus on alleviating conflict and reducing the level of
stress among family members by making jokes (Black, 1982; Scharff et al.,
2004; Zastrow, and Kirst-Ashman, 2012; Werner and Broida, 1991). While
the lost children are more inclined to experience psychological problems
in the future, the role least inclined to psychological problems later in life
is that of the hero (Scharff et al., 2004), and mental health problems are
seen less in children who adopt the hero and mascot roles (Suneel et al.,
2017). The following characteristics of children in different roles were
stated. Children in the role of hero draw positive attention to their
achievements; those in the mascot role try to prevent the emergence of
problems within the family with their cheerful attitude; those in the role
of lost children stay on the sidelines and remain quiet; and children in the
role of scapegoats attract negative attention with behaviors (Wegsheider,
1991). Studies reported that the scapegoat and lost child roles are more
common in dysfunctional families (Alford, 1998; Potter and Williams,
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1991; Zagefka et al., 2020). Yahav and Sharlin (2000; 2002) showed that the
children of couples who cannot openly talk about their problems in their
relationships tend to adopt the role of scapegoat. Similarly, Zagefka et al.
(2020) found that the scapegoat and lost child roles were associated with
individuals' depression symptoms in adult life.

Black (1982) and Wegscheider (1981) stated that children who adopt
the hero role, who are usually the eldest child, are caregivers and
responsible, that the children in the scapegoat role attract negative
attention to themselves because of their problematic and action-oriented
behaviors, that those in the lost child role are known for being forgotten
and isolated, and that the children who adopt the mascot role are amusing
and helpful in preventing the emergence of problems within the family
(Potter and Williams, 1991).

The aim of this study was to examine the childhood roles in the family,
the characteristics of these roles, and the family attitudes that shape the
childhood roles, as well as to understand, interpret, and describe the
length of time for which these roles were maintained by individuals into
their adult lives, through a qualitative methodology. This study is carried
out on the basis of the theoretical framework developed by Black (1982)
and Wegscheider (1981) wherein they classified the roles into categories
of “hero,” “scapegoat,” “lost child,” and “mascot.” Accordingly, how
childhood roles are defined, the memories about these roles, and the
attitudes of the parents that reinforced these roles were analyzed
qualitatively. In addition, the reflections of childhood roles on adult life,
family relationships, and relationships outside the family were examined.

Method

The phenomenological model, a qualitative research method, was used to
examine the childhood roles of individuals in the family of origin, the
definition of these roles, the parental attitudes that contribute to the
formation and perpetuation of these roles, and the manner in which
childhood roles affect adult life, as well as to gain in-depth information on
the subject. Approval was obtained with 2021-04/03 decision number from
the Ethics Committee of Fatih Sultan Mehmet Vakif University for the
research study. For data collection, the “Personal Information Form”
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prepared by the researchers to obtain the demographic characteristics of
the participants and the “Open-Ended Question List” prepared by the
researcher in line with the knowledge obtained from the literature review
to examine the childhood roles, the attitudes of the parents, and the
reflections of these roles on adult life were used. The data of the research
were collected via Google Forms. At the beginning of the study, the
participants were informed about the research, and the participants who
approved it participated in the study. The researchers analyzed the data
obtained by using the MaxQDA — Version 2018 software.

Study group

The study group consisted of individuals who agreed to participate in the
study via Google Forms and answered the questions in the data collection
tools. The study group comprised 110 individuals, 91 (82.7%) of whom
were women and 19 (17.3%) were men. The average age of the participants
was 35.8 (ss = 9.13). Demographic characteristics of the participants are
presented in Table 1.

Table 1. Demographic Characteristics of the Study Group

Demographic Characteristics f %
Gender Female 91 82.7
Male 19 17.3
Marital Status Married 56 50,9
Single 54 49,1
Education Status High school and below 4 3,6
Associate degree 6 55
Bachelor’s degree 77 70,0
Postgraduate 23 20,9
Birth Order Oldest 41 37,3
Middle 31 28,2
Youngest 34 30,9
Only child 4 3,6
Mother Alive 96 87,3
Not alive 14 12,7
Father Alive 88 80,0
Not alive 22 20.0
Parents’ Marriage Married to each other 83 75,5
Status Divorced but not married to anyone else 3 2,7
Mother or father remarried 4 3,6
Separated due to the death of one of the parents 20 18,2
Total 110 100
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Data collection tools

Personal information form: This form was prepared by the researcher in
light of the findings from the literature review. The form includes
questions regarding gender, age, marital status, educational status, birth
order, and parents.

Open-ended questions list: In line with the findings of the literature
review and different qualitative studies on the topic, a 6-question open-
ended questions list was prepared by the researcher to be able to examine
the childhood roles the participants adopted in their families of origin, the
definitions of these roles, and the reflections of these roles on adult life.
The questions in the list were as follows. How would you define your role
in your family of origin during your childhood? What would be an
expression to describe you? Can you write an anecdote from your
childhood that shows your role in the family? What were your mother's
attitudes that reinforced your role? What were your father's attitudes that
reinforced your role? Do you still play this role in the family you created
as well? If you do, how? Have you ever played this role in non-family
relationships? If you have, how? Can you write down a sample of event
from your life?

Data analysis

An applied thematic analysis via which the identification and analysis of
implicit and explicit ideas from the data were made was utilized in this
study (Braun and Clarke, 2006; Nowell et al., 2017). A key feature of
thematic analysis is the breadth of scope, which means that the analytical
process can be carried out with large data sets. The data set consisting of
the answers given to the open-ended questions list was analyzed by the
researchers using the MaxQDA — Version 2018 software package. First, the
researchers divided the answers given to the questions into four different
data sets in line with the childhood roles theoretical framework developed
by Black (1982) and Wegscheider (1981), namely, “hero,” “scapegoat,”
“lost child,” and “mascot,” they thought the answers corresponded with.
Before the data set was divided into four, it was thoroughly examined by
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a research support team consisting of three psychological science
specialists, including the researcher, and the answers given to the
questions about role definitions, role-related memories, parental attitudes,
and reflections of the roles on adult life were evaluated as a whole. None
of the answers given to the open-ended questions were examined under a
broad category but under four categories: definitions of each childhood
role, attitudes of the mother, attitudes of the father, and reflections of the
roles on adult life. Codes were created under these four categories in line
with the responses given by the participants. To ensure the validity and
reliability of the analysis, the assignment to the codes under the categories
was made separately by the research team. In the later stages of the
analysis, the coding and recall functions in the program, as well as the
codes and categories, were checked again by the research team.
Categories, subcodes, and frequency of mention are determined and
presented through MaxMaps as well.

Findings

Several findings resulted from this qualitative study carried out to
examine a host of issues. The childhood roles of individuals in the family
of origin and the roles themselves were defined, the parent attitudes that
affect the formation and perpetuation of these roles were examined, and
the manner in which childhood roles affect adult life was investigated. All
of this was based on the participants’ answers to the questions in the
“open-ended questions list,” and they are given below.

Distribution of the study group members by childhood roles

First, the researchers divided the answers given to the questions into four
different data sets in line with the childhood roles theoretical framework
developed by Black (1982) and Wegscheider (1981), namely, “hero,”
“scapegoat,” “lost child,” and “mascot,” they thought the answers
corresponded with. The data set was thoroughly examined by a three-
person research team before dividing it into four. Subsequently, the
answers given to the questions about role definitions, role-related
memories, parent attitudes, and the effects of these roles on adult life were
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evaluated in light of the findings of the literature review, and a childhood
role was assigned to each participant. The frequency and percentages
related to the distribution of the participants by role and the distribution
of roles by gender and birth order are presented in Table 2 and Table 3.

As seen in Table 2 and based on the answers given by the participants,
47.2% of the participants were assigned the role of hero, 10.9% scapegoat,
14.5% lost child, and 27.4% mascot. Accordingly, as can be seen in Table
2, 82.7% of the participants in the hero role were female and 17.3% were
male, 100% of the participants in the scapegoat role were female, 81.3% of
the participants in the lost child role were female and 18.8% were male,
and 76.7% of participants in the mascot role were female and 23.3% were
male.

Table 2. Distribution of childhood roles by gender

Childhood Role F % Gender F %
Hero 52 47.2 Female 43 82.7
Male 9 17.3
Scapegoat 12 10.9 Female 12 100
Male - -
Lost Child 16 14.5 Female 13 81.3
Male 3 18.8
Mascot 30 274 Female 23 76.7
Male 7 23.3

However, when the distribution of childhood roles by birth order was
examined, as seen in Table 3, 44.2% of the participants in the hero role
were the oldest child, 26.9% were the middle and youngest children, and
1.9% were the only child. While 50% of the participants in the scapegoat
role were the oldest child, 41.7% were the middle child, and 8.3% were the
youngest child. It was observed that 31.3% of the participants in the lost
child role were the oldest child, 25% were the middle child, 6.3% were the
youngest child, and 37.5% were the only child. While 50% of the
participants in the mascot role were the youngest child, 20% were the
oldest child, and 23.3% were the middle child.
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Table 3. Distribution of childhood roles by birth order

Childhood Role f % Birth Order F %
Hero 52 47.2 Oldest 23 44,2
Middle 14 26.9
Youngest 14 26.9
Only child 1 1.9
Scapegoat 12 10.9 Oldest 6 50.0
Middle 5 417
Youngest 1 8.3
Only child 6 37.5
Lost Child 16 14.5 Oldest 5 313
Middle 4 25.0
Youngest 1 6.3
Only child 6 37.5
Mascot 30 27.4 Oldest 6 20.0
Middle 7 233
Youngest 15 50.0
Only child 2 6.7

Themes and subcategories

The data set, which was classified into four in accordance with the four
childhood roles, was examined under four categories, namely, the
definitions of the childhood roles, the attitudes of the mother that reinforced this
role, the attitudes of the father that reinforced this role, and the reflections of these
roles on adult life (intra and out-of-family relationships). Below are the
subcodes of the categories, explanations of the codes, and examples from
the participants' statements. In line with the ethical principles of scientific
research, the real identities of the participants were not revealed; instead,
numbers were assigned to each participant, and their statements were
presented along with their participant numbers and genders.

4022 ¢ OPUS © Uluslararas: Toplum Arastirmalari Dergisi



Parental Attitudes Determining Children’s Roles and Reflections of Children’s Roles on Adult
Life: A Qualitative Study

3.2.1. Hero The subcodes of the categories of definitions of childhood
roles, attitudes of the mother, attitudes of the father, and reflections of
these roles on adult life for participants who had been in the hero child
role are presented in Figure 1.
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Figure 1. MAXMaps of Hero Role Subcodes (f = frequency of mention)

Roles of the hero child

Responsible: Extremely attentive, savior, the backbone of the household,
the good child, hardworking, bright, successful, well-advised, diligent,
helpful, meticulous, person of duty, mature, loves to conquer difficulty
“One who keeps tabs on everything, the savior who makes the family life
easier.” (F2)
“I was looking after my family.” (F3)

Parentized: The child assuming the role of the mother or the father, the
leader role the parents should assume over their children, in the family
system —the heroism of the child to the extent of parentization

“I was the older sister... the responsibility to take care of my younger siblings
was given to me at such a young age.” (F23)

“I was like a father... I would be the one to answer the door at night.” (F46)
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Mediator: Balancer, completer, problem-solver, compromiser, bridge

“Balance... One day my older brother and sister-in-law had an argument over
an issue and my brother was very angry. My sister-in-law shared the situation
with my older sister. My sister called me and explained the situation. I went to
my brother, talked to him, and calmed him down. He even realized his mistake
and brought home a gift for his wife.” (F25)

“Trying to be a mediator and peacemaker during my parents’ arquments was
generally tiring.” (F39)

Attitudes of the hero children’s mothers

Attributing power: Taking pride in the child's achievements, always
unconditionally supporting the child, showing the child as an example,
taking the child’s advice, believing in the child's potential, and
encouraging the child
“They would be more sure than me that I would finish what I had started and
never pressure me to do that thing. They would say “You know what to do.”” (F75)
“My mother has always supported me unconditionally.” (F31)

Parental indifference: Lack of parental control and support

“Nobody talked to me about the kind of stuff I felt anxious about (go0ing to the
doctor, dentist, etc.), and I was left with that anxiety; I had to deal with that feeling
by myself.” (F17)

“My mother was absent.” (F10)

Giving sibling care responsibility: Taking on the siblings’ physical and
emotional responsibility

“The responsibility of my sibling was put on my shoulders. This responsibility
came with tasks...” (F2)

Replacing the spouse: Mother putting the child in place of her husband,
placing her expectations from her spouse on the child

“She would act like I am her husband.” (F46)

Being a hero mother: The mother being in the hero role as well and the
hero child idolizing her
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“My mother mentored and led all of us by adopting a patient, determined, and
strong approach. She had such a power that she would not even raise her voice;
you would understand what she expects from the way she looks at you.” (F47)

Physical absence of mother: Mother having died or not physically being
with the child for a reason
“I developed a sense of responsibility after my mother passed away.” (F79)

Attitudes of the hero children’s fathers

Attributing power: Emphasizing the success of, as well as supporting,
trusting, and appreciating, the child

“He would say that I was like a lion and even better than him. He would pray
to God in order for me not to feel his absence.” (M87)

“He would always make me believe that I would be successful.” (F41)

Passivity: The father being weak, having no power over the family

system, and usually placing his own parental responsibility on the mother
“He always passed the buck to my mother, thinking that she would know the

best about everything.” (F17)

"My father remained passive within the family and could not intervene in

anything. He also would not take any responsibility.” (F25)

Physical absence: Father having died or not physically being with the
child for a reason

“I would not see my father much when I was growing up because of his
profession.” (F44)

“I took on responsibility because my father had died.” (F79)
Attributing responsibility: Placing too much responsibility on the child

“My father would send me everywhere.” (M98)

“I grew up with a father figure who thought I was capable of doing more. He
would have criticisms of his own.” (M97)
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Hero children in their adult lives

Controlling-successful-leader: Feeling the need to be successful at school
and at work, to retain control, and to take a leading role in different
systems

“The fact that I finished school and grew up to a sensible person is a result of
this role.” (M6)

“I want to be in control both in my family and in my professional life; I do not
ask someone else for help even when I am busy. Nobody can do my job as well as
I'do.” (F59)

Administrative backbone of the family: Having the power to make
important decisions in the family, to take responsibility, to be the advisor,
to manage the family system

“I still have an important role in running the family.” (M81)

“I try to take care of my family’s errands inside and outside the house that are
difficult for them to do, such as bank transactions, things to be done on the
Internet, etc.” (F88)

Everyone’s hero: Being the problem-solver, helping hand, supporter,
decision-maker, and guide in other relationships (Friendships, romantic
relationships, professional relationships, etc.)

“In my spare time, I help my boyfriend and other friends who currently receive
their education online with their homework.” (F29)

“In my professional life, I was the mediator in conflicts within the department.
I was also asked to take a role in the resolution of a problem between neighbors.”
(F47)

Emotional backbone of the family: Being the person who takes the
responsibility of solving problems and maintaining the emotional balance
of the family.

“Although I got married and left home, I still try to offer my family all the
emotional support I can give.” (F69)

“Certainly my role in the family continues... The burden of solving family
disagreements is still mine.” (F86)
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Scapegoat

The subcodes of the categories of definitions of childhood roles, attitudes
of the mother, attitudes of the father, and reflections of these roles on adult
life for participants who had been in the scapegoat child role are presented
in Figure 2.
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Figure 2. MAXMaps of Scapegoat Role Subcodes
Roles of the scapegoat child

Problematic: Lazy, selfish, insidious, problematic, naughty, misfit, and
messy

“Selfish, insidious, problematic...” (F42)

“I was the scapegoat... I would take a beating because of my sibling’s faults.”
(F74)

Rebellious: Rebel, stubborn, heterodox

“Rebellious and wayward... That’s how people described me, as well as angry
and lonely.” (F108)

“Stubborn... When my mother asked me to help her with the housework, I
would resist doing it.” (F19)
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Burden: Feeling like a burden, an unwanted person in the family
“Burden... They would say that they did everything for me.” (F7)

Attitudes of the scapegoat children’s mothers

Incrimination: Getting angry, blaming, always supporting the other party
“She would never support me. She always thought that the other party was
right.” (F61)
“She would get angry at me.” (F67)

Emotional abuse/neglect: Frightening, threatening, humiliating, and
rejecting the child, not showing affection to the child, making the child
work at an early age, showing inconsistency in the love and attention
given to the child, and not giving the child the needed emotional intimacy
and closeness

“Whether I was wrong or right, she would tell me that my sibling was too
young and I should let the problem go.” (F42)

“... otherwise, she did not hesitate to say things that would offend me in front
of the family or in a social gathering.” (F71)

“During the renovation of the house, my mother told the worker to adjust the
height of the kitchen counter based on my height...”(F71)

Attitudes of the scapegoat children’s fathers

Emotional abuse/neglect: Frightening, threatening, humiliating, and
rejecting the child, not showing affection to the child, making the child
work at an early age, showing inconsistency in the love and attention
given to the child, and not giving the child the needed emotional intimacy
and closeness

“... He would have even more expectations than my mother such as in helping
him put on his socks, shining his shoes, etc. He would resort to physical violence
even if I was a little late, let alone not doing what he wanted.” (F71)

“My father would engage in physical and emotional violence against me at my
mother’s instructions.” (F108)

Emotional absence: The father being emotionally unavailable
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“He would take my mother’s side.” (F30)
“My father would usually stay silent about the happenings in the house.”
(F37)

Physical absence: Father having died or not physically being with the
child for a reason.
“No, we haven't met.” (F7)

Scapegoat Children in Their Adult Lives

Opponent/problem-maker: Opposing, antagonistic, problem-maker

“I have a critical attitude, I criticize many things, I am sharp-tongued, and I
tend to spoil the mood of others.” (F61)

“I still resist doing things I don’t want to do.” (F19)

Differentiation: Being able to build a personality, distinguish thoughts
from emotions, and balance individual and social life despite outside
pressures.

“Despite my past, I take responsibility, offer support, and manage things only
when I want to. I try to prevent people from taking advantage of me whenever
they want to...” (F71)

“Today, I still have an opponent part in me, and my selfish, insidious and
problematic personality traits have considerably disappeared; however, the feeling
of responsibility with which I replaced these traits seems to have created a rather
boring person, so, I need to work a lot on my joyful traits.” (F42)

Lost child

The subcodes of the categories of definitions of childhood roles, attitudes
of the mother, attitudes of the father, and reflections of these roles on adult
life for participants who had been in the lost child role are presented in
Figure 3.
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Figure 3. MAXMaps of Lost Child Role Subcodes
Roles of the lost child

Ignored: Overlooked, pretended to be unseen
“Self-sustaining individual....” (F12)
“Invisible... I have no memory of someone paying attention to me.” (F16)
“Ignored...."” (F27)

Easy Going: Keeping up with the family system, adapting

“I was an adaptable child... I would frequently go to another city to stay with
my grandmother because my parents would be busy with work, but I always
reacted positively to it.” (F5)

“I was quiet, calm.” (F96)

“I was a mature child.” (F22)

Inhibited: Suppressed, silenced, meek

“I was suppressed.” (F33)

“Iwas an inhibited child... I was always oppressed; I never felt like anyone was
ever around me.” (F73)

“It was sad... (F72)
Attitudes of the lost Children’s Mothers

Ignoring: Ignoring the child, as well as their presence and needs
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“My family supported my older brothers in any way they can for years with
the thought that they were the problematic children so their needs should be met.’
(F27)

“My mother was emotionally unavailable. For example, around the age of 5,
when I would act stubborn and cry, my mother would leave me to myself and
show no affection whatsoever.” (F99)

Protection: Protecting the child from negativity
“My mother would never leave me alone...” (F5)
“She would do everything to protect her children.” (F72)

Being critical: Criticizing and judging the child
“She was constantly critical of and unsatisfied with everything.” (F16)
“She was extremely serious, critical, and prescriptive.” (F33)

Attitudes of the lost children’s fathers

Authoritarianism: Firm, oppressive, discriminatory

“My father always thought that he was right; it was impossible to have a
proper discussion with him, to have an opportunity to speak up my mind, even if
he was in the wrong.” (F99)

“My father would tell me that a girl would not speak.” (F73)

Passivity: The father being weak, having no power over the family
system, and usually placing his own parental responsibility on the mother
“Uninfluential, clueless.” (F16)
“My father generally would not interfere much.” (F63)

Emotional absence: The father being emotionally unavailable

“My father was very busy with his work.” (F22)

“It was my father’s fault, but we were in no place to get mad at him as he was
sick.” (F72)

Physical Absence: Father having died or not physically being with the

child for a reason
“My father was very busy with his work.” (F22)
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“My father died when I was 2 years old.” (F27)
Lost children in their adult lives

Differentiation: Being able to build a personality, distinguish thoughts
from emotions, and balance individual and social despite outside
pressures

“... now I live in a different city and I maintain my place within the family.”
(F5)

“I have been prioritizing my own wishes for a long time. I can make sacrifices,
but as long as I don’t steal too much from myself... I do the same thing in my
other relationships and stand my ground” (F18)

“Yes. I see the benefits of resilience now; I decide on what to do about everyting
and I am independent.” (F22).

Compliant: Remaining silent in order not to disturb the order rather than
based on a mutual agreement; acting according to the wants of others

“I always act harmoniously in my friendships.” (F5)

“I generally display behaviors my friends expect of me; I am calm.” (F63)

Feeling Uninfluential in Life: Feeling invisible and impotent in various
areas of life

“Now, 1 live a quiet and dull life, as expected from me...” (F63)

“In crowded settings, I do not talk too much, and I tend to stay away from
discussions...” (F99)

Emotional cutoff: Individuals trying to separate themselves from the
family of origin by putting physical distance between them, keeping
interactions short and superficial, and thus, keeping away from family
problems

“Iam married now, 1 try to do everything without asking for help; it is difficult
for me to ask for help.” (F12)

“I am not playing their games now because I am far away.” (F78)

Emotional Reactivity: Giving emotional reactions

“... I have become a more aggressive and stubborn person... In my romantic
relationship, I usually feel sad when I don’t have things my way.” (F63)
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Mascot

The subcodes of the categories of definitions of childhood roles, attitudes
of the mother, attitudes of the father, and reflections of these roles on adult
life for participants who had been in the mascot child role are presented
in Figure 4.
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Figure 4. MAXMaps of Mascot Role Subcodes (f = frequency of mention)
Roles of the mascot child

Joyful, energizing: Cute, knowledgeable, hyperactive, loving, dynamic,
happy, source of joy of the household, love-spreader, irreplaceable, the
center of focus

“I was a motivating child... I used to convince my family to go on a trip
together.” (F13)

“I used to clear the atmosphere even in the tensest of situations with only a
joke.” (F60)

Enthroned: The Sultan, spoiled, the only child, treated like royalty,
coddled, favorite, in the center stage, lucky, pampered, loved
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“I am the first grandchild on both my parents’ sides... I was coddled, the center
of attention, and pampered.” (F43)
“The whole family would buy me toys and want to spend time with me.” (F4)

The little one (of the household): The youngest member of the family
“Since I was the youngest child, I would be advantageous in most matters
compared to my siblings.” (F95)

Attitudes of the Mascot Children’s Mothers

Showing care/compassion: Caring, paying attention, supporting, nursing,
expressing love

“When she felt angry, I would make her laugh and she would be happy again.”
(F26)

“The attention she gave me and the way she would her love were priceless.”
(F52)

Protection: Being protective of and caring for the child

“She would make my decisions for me and not give me an opportunity to
speak.” (F48)

“She would tell me not to worry about things.” (F9)

Pampering: Valuing the child above everything, spoiling and indulging
the child

“I was my mother’s 9th child; my first four siblings had passed away. She was
going to abort me but then gave up on doing it her way to the hospital... She
always tells me how happy she is to have had me.” (F103)

Attitudes of the Mascot Children’s Fathers

Showing care/compassion: Caring, paying attention, supporting, nursing,
expressing love

“While coming home, he would bring me food that would make me happy.”
(F40)

“My father would let me be, and he loved me very much.” (M8)
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Pampering: Valuing the child above everything, spoiling and indulging
the child
“He would meet my needs without my having to ask for it; I had it all.” (F48)
“I was always his priority; he would do whatever I wanted and shape his day
according to me.” (F62)

Protection: Being protective of and caring for the child
“My father would go easier on me than my mother.” (F43)

Mascot Children in Their Adult Lives

Mediator/balancer: Problem-solver, advisor, conciliator

“I organize the holidays, trips, and social gatherings. I am the one who
assembles the team. That’s why I have always been a team leader and manager
since my formative years.” (F13)

“I have taken my whole family under my wings... I am an organizer. I love to
unite people.” (F14)

Immature: Seeking material and moral support, juvenile

“I still receive material support from my family... I am always the weak side
in my relationships, who demands attention.” (F48)

“I am also well-liked among my friends, they see me as though their younger
siblings.” (M104)

Discussion

The aim of this study was to examine the childhood roles in the family,
the characteristics of these roles, and the family attitudes that shape the
childhood roles, as well as to understand, interpret, and describe for how
long these roles were maintained by individuals in their adult lives. Our
personality, our character traits, and the roles we play in life are shaped
by our childhood experiences (Black, 1979; 1982; Woititz, 1983; Woodside,
1983; Russell, Henderson, and Blume, 1985). Although many theorists in
the literature have focused on the reflections of childhood life in adult life,
there are very few studies on identifying the kind of roles we have in the
family in childhood and the reflections of these roles in adult life (Black,

OPUS © Uluslararasi Toplum Arastirmalari Dergisi ¢ 4035



Cigdem Yavuz Giiler

1979; 1982; Bosma, 1972; Hecht, 1973; Mathews and Halbrook 1990. Scharff
et al., 2004; Woititz, 1983; 1987). Accordingly, this study aimed to provide
an in-depth examination of the childhood roles.

Some studies in the literature have tried to describe the roles in the
family and expand Black (1982) and Wegsheider's (1981) definitions of
hero, scapegoat, lost child, and mascot by adding new roles and
definitions (Margasinski, 2017; Samuel et al., 2014; Zagetka et al., 2020). In
his study, Margasinski (2017) defined the role of “iron child,” who are
individuals raised in a dysfunctional family, but who did not seem to have
any mental problems. Samuel et al. (2014) identified the roles of “hero,
aggressor, mascot, and withdrawn” as subdimensions in the scales they
developed in the Pakistan sample. Zagefka et al. (2020), on the other hand,
expanded this classification by adding the roles of “caretaker” and
“mastermind.” This study was carried out on the basis of Wegsheider's
(1981) descriptions of hero, scapegoat, lost child, and mascot childhood
roles.

Upon evaluation of the findings of the study regarding gender and
birth order, it is seen that the roles of hero, lost child, and mascot can be
played in both genders and that scapegoats were all women. When
evaluated in terms of birth order, it can be seen that most of the hero
children are the oldest child, that the vast majority of scapegoats and lost
children are the oldest and the middle children, and that a majority of
mascot children are the youngest child. Although this study is not
generalizable as it is a qualitative study, it suggests that the oldest and the
middle children shoulder the burden of the family system more by
acquiring negative childhood roles. It was stated in previous studies that
the youngest children are pampered and dependent on others and might
sometimes have false claims (Feist and Feist, 2006), that they are the most
sociable and well liked, and that they have strong empathy skills (Eckstein
et al., 2010). Kalkan and Kog (2007) found that the oldest children tend to
have a proactive and solution-oriented approach, that the middle children
are submissive, powerless, and desperate, and that the youngest children,
because they are protected within the family, are more passive and
accepting, and they may give up more easily in the face of problems. The
fact that those in the mascot role are mostly composed of the youngest
children can be explained by the fact that they tend to solve problems in
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the family system in a more passive way, not by addressing the problem
but by distracting attention from it by means of joy, fun, and jokes. On the
other hand, although there is insufficient evidence regarding the relevance
of gender in this regard, it can be suggested that daughters carry the
emotional burden of a family more than sons do and that they are more
likely be a part of triangulations within the family to alleviate tension. In
their study, Vogel and Bell (1976) stated that the scapegoat of the family is
usually a child as they have little power and are flexible enough to adapt
to the role their families assign to them. Because girls are perceived as less
powerful than boys are in families, this role may be more easily assigned
to them.

Heroes: The findings of this study show that the hero children define their
roles as “responsible,” “parentized,” and “mediator.” It is seen in relevant
studies in the literature that individuals who adopt the role of hero in
childhood tend to take responsibility and attach importance to success,
thus keeping positive attention on them (Black, 1982; Scharff et al., 2004
Zastrow, and Kirst-Ashman, 2012; Wegsheider, 1981; Werner and Broida,
1991). The attitudes of the hero children’s mothers are attributing power,
parental indifference, giving sibling care responsibility, replacing the
spouse, being a hero, and physical absence, and the attitudes of the hero
children’s fathers are attributing power, passivity, physical absence, and
attributing responsibility. Those who take on the hero role do everything
right, show success, and take on the responsibilities of the house and other
family members, as well as try to maintain the balance of the family
system (Margasinski, 2017; Samuel et al., 2014; Zagefka et al., 2020). It is
seen that those who took on the hero role as a child continue to be heroes
in their adult lives, being the hero of everyone at their home, at work, and
in their friendships, as well as taking the leadership role and emotional
responsibility of the family because of their controlling-successful-leader
personalities. Samuel et al. (2014) stated that the more the individuals
internalize their role the more responsibilities they take on. It can be said
that the physical or emotional absence of one of the parents pushes the
child to take responsibility of the family, sometimes to the extent of
parenting, and sometimes to playing the role of mediator to maintain the
balance within the family system. It is seen that parents can heroize the
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child by giving sibling care responsibility or attributing more power than
they have. In the light of findings similar to those of this study, Samuel, et
al. (2014) defined the role of the hero child as that of the one who adopts
the role of organizer within the family so that the family functions well,
takes responsibility to ensure the well-being of family members at the
expense of their own, and always provides social and emotional support
to family members. The statements of one of the participants, F14, which
go thus, “I went to a university in another city. My mother always calls me when
she has a problem with my father because my older brother is disabled and my
younger brother is in middle school. I used to do 8 to 9 hour-long commutes home
every weekend just so that my mother could go to the hospital and I could take
care of my brothers or that I could help my mother with housework. My mother
would call me when she felt like she could not handle something. She would rarely
call me to ask how I was. For example, if she could not find a document at home,
she called me and scolded me when I could not remember where it was. My duty
has always been to make sacrifices. When my friends saw me with a suitcase, they
would ask if I was going home again. Should an appointment be made? It was up
to me. Did I forget to make the appointment? I would be scolded again. Did she
argue with my father? I had to support my mother. As if I had to choose a side. I
had to make sure that my family members did not have any plans for me before
making plans with my friends,” show that in parallel with the findings of
relevant studies, the hero role is adopted in the childhood years and
maintained into the university years, exemplifying how children in the
hero role take the leadership responsibility in the family, provide social
and emotional support, and prioritize the well-being of the family
members at their expense. Atkins (1991) stated that individuals with
disabled siblings could be assigned more rigid roles by their parents. In
the above statement, F14 rationalizes adopting the hero role and her
mother’s behaviors with having a disable sibling. Margasinski (2017)
stated that it is usually the oldest child who plays this role.

Scapegoats: The findings of this study show that the scapegoat children
define their roles as “problematic,” “rebellious,” and “burden.”
Individuals who assume the role of scapegoats are defined as problem
makers and are held responsible for the chaos within the family
(Margasinski, 2017; Samuel et al., 2014; Zagefka et al., 2020). The following
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statement of F108 shows how scapegoats are triangulated within the
family system, that is, targeted by the parents as the third party when they
cannot cope with the conflicts among themselves: “Apparently, my
rebellious attitude helped my parents agree on something and talk to each other. I
see that better now.” The attitudes of the scapegoat children’s mothers are
Incrimination and emotional abuse/neglect, and the attitudes of the
scapegoat children’s fathers are emotional abuse/neglect and emotional
and physical absence. It is seen that scapegoat children go in one of the
two opposite directions in their adult lives. On the one hand, some
continue to be scapegoats in their other relationships as the
opponent/problem-maker; on the other hand, some depart from their role
as well as the family system. Actions such as coming home late, objecting
to assigned duties, disobedience, and not taking part in the housework
play a role in individuals being perceived as aggressor (Samuel, et al.,
2014). F61’s description of her childhood attitude as “Naughty,
incompatible, and problem-maker” and her statement “When my cousins did
not take me among them, I tried to beat up one of them” support the findings
of the literature review. However, the scapegoat children who separated
themselves from their families are less likely to experience triangulation;
they can stand their ground both in their new relationships, regardless of
how intense they are, as well as in their family system, and establish a
balance between unity and individuality. Scapegoats who differentiate
themselves from the family state that they feel less emotional
responsibility for their families of origin.

Lost children: The findings of this study show that the lost children define
their roles as “ignored,” “easy going,” and “inhibited.” The lost child
tends to be emotionally sensitive (Zagefka et al., 2020). According to the
definition of Samuel, et al. (2014), the withdrawn child spends time alone,
does not attend functions, and is shy and quiet. F99’s description of her
childhood attitude as “Not very problematic, adaptable, quiet, and a lonely kid
who is not much of a sharer” supports the findings of the literature review.
The attitudes of the lost children’s mothers are ignoring, protection, and
being critical, and the attitudes of the lost children’s fathers are
authoritarianism, passivity and emotional and physical absence. It is seen
that in their adult lives, some lost children are “compliant” in that they
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keep up with the system rather than actually fitting in it, that they are quiet
and submissive, and that they feel uninfluential in many settings outside
the family as well. On the other hand, some of the lost children drift apart
from their families of origin in their adult lives to distance themselves
from the problems within the family system, keeping their interactions
short and superficial. In other words, they experience emotional cutoff
and try to keep themselves out of the unresolved problems within the
family system. Some lost children, however, become overly emotional in
their adult lives, that is, they give intense emotional reactions to
developments and situations. Last, some lost children seem to get
themselves rid of this role, just as some scapegoats do, and evolve as a
person, being able to stand their ground both within the family system
and in other relationships, regardless of how intense they are and despite
outside pressure, and to establish a balance between unity and
individuality.

Mascots: The findings of this study show that the mascot children define
their roles as “Joyful, energizing,” “enthroned,” and “the little one.”
Samuel et al. (2014) defines mascots as individuals who make family
members happy: constantly joking, smiling, cheerful, entertaining, and
even acting as the clown of the family to reduce the tension within the
family system. The dominant emotions felt by the mascot are fear and
insecurity (Margasinski, 2017). F26’s description of her childhood attitude
as “The source of joy of the household” and her statement “When my mother
got upset, I would make a joke and lighten the mood” support the description
of the mascot role identified by Samuel et al. (2014). The attitudes of the
mascot children’s mothers are showing care/compassion, pampering, and
protection, and the attitudes of the mascot children’s fathers are, similar
to those of the mothers’, showing care/compassion, protection, and
pampering. It was seen that the attitudes of both parents toward the
mascot children are positive and that they glorify them. From this point of
view, it is not surprising that the youngest children constitute a majority
of mascots. Similar to the scapegoats, mascots seem to take one of two
opposite directions in their adult lives: they can either be a
mediator/balancer or be an immature person. It can be seen that the
mascot children who grow up to be a mediator/balancer transform their
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joyful, fun, and the little-one-of-the-household attitude into the role of
problem-solver, advisor, and conciliator. However, it is noteworthy that
some of the mascots still need financial and moral support from their
family, often openly stating that they need this support, and tend to
triangulate within the family system by behaving like they are still the
little ones of the household.

Conclusion, Limitations, and Recommendations for Future Studies

It is observed in this study that the hero child role comes with assuming
responsibility, parent-like attitudes, and a mediator role in the family
system and that the attitudes of such children’s parents attribute more
power and responsibility to the child in question. It is seen that hero
children grow up to be controlling, successful, or leading, perpetuating
their hero roles both in the families they create and their other
relationships, by taking responsibility. It is observed that the scapegoat
children describe themselves as problematic, rebellious, and burden-like
and that their parents treat them with neglect, abuse, emotional
estrangement, and accusation. In adult life, scapegoats either let go of this
role upon being separated from the family or maintain this oppositional
and problematic role. On the other hand, lost children are those who are
ignored, easy going, and inhibited. The attitudes of the parents toward
lost children are emotional absence, ignoring, authoritarianism, or being
critical. Lost children either abandon this role in adult life upon separating
from the family or perpetuate their passive, compliant roles. Mascot
children regard themselves as the one who gives joy and lightens the
mood in the family, enthroned, and is the little one. Parental attitudes
toward these children are showing care/compassion, protection, and
pampering. In their adult relationships, the mascots adopt either a
mediating/balancing role or an immature role.

This qualitative study aimed to describe childhood roles in detail, as
well as the parental attitudes that reinforce these roles, rather than aiming
to prove the generalizability of these roles. In future studies, these roles
could be examined using quantitative methods and the variables that
affect these roles can be determined. The most important limitation of the
study is that due to the non-symmetrical gender distribution among
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participants, no meaningful findings were obtained on the role of gender
in the acquisition of these roles. Empirical studies may be carried out on
how demographic characteristics such as gender, the vital status of the
parents, birth order, and the existence of a disabled sibling or parent
predict the role adopted in childhood. In a recent study on childhood
roles, the role of “iron child” was set forth. The definitions of this role, the
parental attitudes that shape it, and its reflections on adult life can be
examined in depth with qualitative studies. It is hoped that the findings
of this study on childhood roles are useful to psychotherapists working
with individuals and families in therapeutic interventions addressing the
effects of the family system on the individual and aiming to transform the
dysfunctional roles adopted in childhood.
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Abstract

Childhood traumas (CT) are common and an important risk factor for the development of mental complaints
and psychopathologies. The first aim of the research was to determine the frequency of CT in a non-clinical
sample and to investigate the relationship between this and impulsivity. Our second aim was to examine the
mediating role of parental attitudes in people with impulsivity. The research group consists of 276 university
students who met the inclusion criteria. Sociodemographic information form, Childhood Trauma Scale, Child
Rearing Attitude Scale and Barrate Impulsivity Scale Short Form were applied to the participants who were
interviewed face to face. SPSS 22.0 and LISREL 8.8 were used for the data analysis. The prevalence of CT was
30.9% in the research group. The most common CT subtype is emotional abuse and emotional neglect. The
relationship between CT and impulsivity has been found, and parental attitudes are the key factors in the
development of impulsivity. References from the parents are very important in understanding and making
sense of the trauma experienced by the child. Parent education on this subject is very important for the
prevention of psychopathologies that will develop due to trauma.

Keywords: Childhood traumas, abuse, neglect, impulsivity, parental attitudes.
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Cocukluk Cag1 Travmalar ve Diirtiisellik: Ebeveyn
Tutumlarinin Araci Roli

Oz

Cocukluk ¢ag1 travmalar: (CCT) toplumlarda sikca goriilen ve ruhsal sikayetler ya da ruhsal bozukluk-
larin gelisimine sebep olabilecek risk faktorlerindendir. Arastirmanuzin ilk amact klinik olmayan bir
drneklemde CCT sikligini saptamak ve bu durumun diirtiisellikle olan iligkisini aragtirmaktir. Ikinci
amacimiz ise diirtiisellik gelisen kisilerde ebeveyn tutumlarinin aracilik roliinii incelemektir. Aragtirma
grubunu calismaya katilmaya goniillii olan, calismaya dahil edilme kriterlerine uygun 276 iiniversite
ogrencisi olusturmaktadir. Yiiz yiize goriisme yapilan katilimcilara sosyodemografik bilgi formu, Co-
cukluk Cag1 Travmalart Olgegi, Cocuk Yetigtirme Tutumlart Olgegi ve Barrat Diirtiisellik Olcegi Kisa
Formu dlcekleri uygulanmistir. Verilerin analizinde SPSS 22.0 ve LISREL 8.8 istatistik programlar
kullamlmugtir. Arastirma grubunda CCT yaygimligr %30,9 bulunmustur. En sik CCT alt tipi duygusal
istismar ve duygusal thmaldir. Cocukluk ¢ag1 travmalari, diirtiiselligin gelismesinde etkili bir faktordiir
ve CCT oykiisii olan kisilerde diirtiiselligin gelismesinde ebeveyn tutumlart aract rol oynamaktadir.
Cocugun yasadigi travmayr anlamast ve anlamlandirmasinda ebeveynlerinden aldig: referanslar ol-
dukga onemlidir. Bu konuda yapilacak ebeveyn egitimleri, travmaya bagl gelisecek psikopatolojilerin
dnlenmesi agisindan oldukga 6nemlidir.

Anahtar Kelimeler:  Cocukluk ¢ag1 travmalari, istismar, ihmal, diirtiisellik, ebeveyn tutumlari.
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Introduction

Childhood traumas (CT) are defined as individuals before the age of 18
years experiencing physical, mental, and sexual neglect or abuse or expe-
riencing negativities such as parental separation, death, accident, and nat-
ural disaster (Aktas, 2019, p.14). Exposure to trauma at a young age affects
the development of the individual and increases the risk of developing
psychopathologies; hence, it is considered as an important issue. CT are a
public health problem that is common worldwide but it is less detected
owing to sociocultural reasons. The Social Services and Child Protection
Agency together with United Nations International Children's Emergency
Fund (UNICEF) published Child Abuse and Domestic Violence in Turkey
in 2010. In Turkey, according to survey results, 51% of children between
the age of 7 and 18 years were found to be exposed to emotional and phys-
ical abuse, 43% physical neglect, 25% emotional neglect, and 3% sexual
abuse. In the same study, 56% of children witnessed physical abuse, 49%
emotional abuse, and 10% sexual abuse (Social Services and Child Protec-
tion Agency-UNICEF, 2010, p.17-37). The prevalence of physical abuse in
an international survey was between 4% to 85% in the United States and
Chile, 21% to 82% in the Philippines, 36% to 70% in India, and 26% to 72%
in Egypt (Runyan, May-Chahal and Hassan, 2002). In another study that
involved 4 countries, the frequency of emotional abuse in children was
66%, the frequency of physical abuse was 55%, and the frequency of sexual
abuse was 18% (Zolotor et al., 2009, p.839).

Every traumatic experience harms the child’s perception of safety and
belief in a fair world. This can lead to impairment in the child’s emotional
regulation, decreased self-esteem (Dereboy, Demirkapi, Sakiroglu and
Ozturk, 2018) or difficulty in forgiving self and other for what he or she
experienced or influence his or her sense of identity (Guloglu, Karairmak
and Emiral, 2016). Behavioral patterns, such as reproducing and re-expe-
riencing similar trauma, can be observed in children who have difficulty
in making sense of the trauma they experienced (Herman, 1992, p.38). The
mental effects that will develop in the short and long term after trauma
change according to the child’s perception and interpretation (Aktas, 2019,
p-13). Depending on the their developmental level, children determine
their emotions, and behaviors by taking their parents as reference. It is
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reported that individuals who are protected and receive close support
from their families are able to be cope with trauma more easily (Golge,
2005, p.22).

Individuals who are exposed to repeated traumas and who do not get
effective support after trauma may also experience more mental problems
in adulthood. Psychopathologies such as depression (Thai et al., 2020, p.6),
bipolar disorder, dissociative disorders (Yilmaz et al., 2016, p.188) and al-
cohol substance addiction (Roy, 2005, p.148) are more frequently observed
in these individuals, along with problems such as difficulties in social re-
lations, use of unhealthy coping methods, impulsivity, and anger control
problems (Sen, 2019, p.89). It is also reported that developed psychopa-
thologies are more resistant to treatment and the risk of suicide attempts
is higher durconsing treatment (Yagci, Avci, Tasdelen and Kivrak, 2018,
p-554).

Impulsivity is a pattern of thought or behavior performed without
thinking about the action and concidering the results, which can often re-
sult end up negatively. It is not a pathology in itself, but it has been re-
ported as the cause of many social problems and psychopathologies
(Moeller, Barrat, Dougherty, Schmitz and Swann, 2001). In the literature,
there are studies reporting that impulsivity may develop depending on
the age, duration, and severity of trauma (Braquehais, Oquendo, Baca-
Garcia and Sher, 2010; Narvaez et al., 2012, p.240) but there was no re-
search describing the factors that mediate the development of impulsivity.

Childhood traumas and related psychopathologies are investigated
from different aspects because of its large mass effect. In people with a
history of trauma, developing a model explaining the factors that mediate
the development and course of more resistant mental problems is very
important for the proactive approach. This study aims to determine the
frequency of CT in a nonclinical sample and to investigate the relationship
between trauma experience and impulsivity and, if experiencing trauma
is associated with the development of impulsivity, to examine the medi-
ating role of parental attitudes in developing impulsivity.
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Method

This research is a descriptive study in the relational screening model. The
study group consists of university students studying during the 2019-
2020 academic years. Volunteering was based on study participation. In-
clusion criteria for the study were as follows: (1) being over the age of 18
years, (2) no active psychiatric or physical illness, (3) no previous history
of psychiatric or physical illness, and (4) being raised by their parents. The
research was conducted in a nonclinical sample group to prevent the var-
iables in the study from being affected by another mental or physical dis-
ease or drug use. In the first stage, data were collected from 332 university
students, who were reached by convenience sampling method, that is,
face-to-face application method. Data of 56 students who do not meet the
inclusion criteria were not used. Scales applied to the participants were a
sociodemographic information form created by the researchers, Child-
hood Trauma Scale, Child Rearing Attitudes Scale, and Barratt Impulsive-
ness Scale Short Form. Permission was obtained from the local ethics com-
mittee for this study. The research protocol was studied in accordance
with the Declaration of Helsinki.

Sociodemographic information form: The form was prepared by the re-
searchers. It contains open-ended questions regarding the gender, age, ed-
ucation year, marital status, general health status, and family history of
the participants.

Childhood Trauma Scale: The scale was developed by Bernstein et al. to
detect childhood mental traumas (Bernstein et al., 1994, s. 1132). The Lik-
ert-type scale is based on self-report and consists of 28 items. It has 5 sub-
dimensions: physical neglect and physical abuse, emotional neglect and
emotional abuse, and sexual abuse. The Turkish validity and reliability
study of the scale was conducted by Sar et al. (Sar, Ozturk and Ikikardes,
2012). In the study, internal consistency was found high, the Cronbach’s
alpha value was 0.93 and Guttman split-half test coefficient was 0.97. The
result of structural validity and internal consistency analysis made it pos-
sible to evaluate the scale as a valid and reliable data collection tool.
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Child Rearing Attitudes Scale: The scale was developed by Steinberg et
al. to assess the way of raising children perceived from the individual’s
relationships with their parents (Steinberg, Lamborn, Darling, Mounts
and Dornbusch, 1994). The Likert-type scale consists of 22 items and the
participant responds by describing his or her relationship with his or her
parents. The scale consists of 4 sub dimensions, namely, involvement (ac-
ceptance-love) and strict supervision, separately for the mother and fa-
ther. The Turkish validity and reliability study of the scale was performed
by Sumer and Gungor (1999). In the study, the Cronbach’s alpha values
waried between 0.70 and 0.94 for sub-dimensions. The result of structural
validity and internal consistency analysis made it possible to evaluate the
scale as a valid and reliable data collection tool.

Barratt Impulsiveness Scale Short Form: The scale originally developed
to measure the impulsivity level of individuals was revised by Patton et
al. (Patton, Stanford and Barrat,1995). The Likert-type scale is based on
self-report and consists of 30 items. The scale consists of the following 3
sub dimensions: not being able to plan, motor impulsivity, and attention
impulsivity. The Turkish validity and reliability study of the scale was
conducted by Tamam et al. (2013). In the study, the scale was found to
have enough reliability. The Cronbach’s alpha values varied between 0.64
and 0.82. The result of structural validity and internal consistency analysis
made it possible to evaluate the scale as a valid and reliable data collection
tool.

Statistical analysis: SPSS 22.0 and LISREL 8.8 were used for the data anal-
ysis. SPSS 22.0 was used for descriptive statistics and normality analyses.
The data met the normal distribution criteria. LISREL 8.8 is used to test
the measurement model and structural equation model. Two model tests
were performed within the structural equation model. The fit indices for
the confirmatory measurement model are based on root mean square er-
ror of approximation (RMSEA), root mean square residual (RMR),
normed fit index (NFI), comparative fit index (CFI), and goodness of fit
index (GFI). It was reviewed.

OPUS © Uluslararasi Toplum Arastirmalari Dergisi ¢ 4051



Childhood Traumas and Impulsivity: The Mediating Role of Parental Attitudes

Results

After the exclusion of the 56 participants analysis were conducted on 211
women (76,7%) and 65 men (23,6%). The average age of the participants is
19.68 +2.09 years.

The prevalence of CT was 30.9% in the study group. In terms of sub-
types of trauma, the most common was emotional abuse (27.3%), and
emotional neglect (12.7%), physical neglect (10.9%), physical abuse (8.7%),
and sexual abuse (8.4%) followed respectively. Some individuals have
more than 1 subtype (16,7%). Gender differences for CT total and subscale
scores were determined by independent samples t-test. The results of the
analysis indicated that the total trauma (t270 = -2.079; P < 0.05) and physi-
cal neglect scores (270 = -3.005; P < 0.05) between the female and male
participants differed significantly. Accordingly, males’ total trauma (X =
32,459; ss = 5761) and physical neglect (X = 6,262; ss = 1526) scores were
higher than women’s total trauma (X = 30,867; ss = 5115) and physical ne-
glect (X = 5,715; ss = 1161) scores.

Three different models regarding the research questions have been
tested. Confirmatory measurement model was applied to determine the
coefficients of fit between variables, and the findings are presented in Fig-
ure 1.
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Figure 1. Measurement model
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em.neg. = emotional neglect; ps.neg. = psysical neglect; ps.abu = psysi-
cal abuse; em.abu =emotional abuse; sex.abu. = sexual abuse; pbarrat = not
being able to plan (Barrat scale-sub dimension); aibarrat = attention im-
pulsivity (Barrat scale-sub dimension); mbarrat = motor impulsivity (Bar-
rat scale-sub dimension); moth.inv = mother involvement (acceptance-
love); fath.inv = father involvement (acceptance-love); fath.s. = father strict
supervision; moth.s. = mother strict supervision; imp. = impulsivity; inv. =
involvement (acceptance-love); st. = strict supervision

Fit indices for the confirmatory measurement model were good (x2/df
=1.89, RMSEA = .057, RMR = .053, NFI = .91, CFI = .96, GFI = .95) (Figure
1). The good-fitting measurement model indicated that there were signif-
icant and harmonious relationships between the variables that make up
the model.

Within the scope of the research, the direct and indirect effects of CTs
on impulsivity were examined using structural equation models. In model
1, the direct predictive effect of CTs on impulsivity was tested. The result
of the structural equation analysis regarding the direct relationships be-
tween the variables is presented in Figure 2.

CTs had a positive and significant predictive coefficient on impulsivity
(B = .36, P < 0.05) and corresponding fit indices were sufficient (x2/df =
1.57, RMSEA = .045, RMR =.041, NFI = .92, CFI = .96, GFI = .97) (Figure 2).

em.abu = emotional abuse; ps.abu = psysical abuse; ps.neg. = psysical
neglect; em.neg. = emotional neglect; sex.abu. = sexual abuse; imp. = im-
pulsivity; pbarrat = not being able to plan (Barrat scale-sub dimension);
aibarrat = attention impulsivity (Barrat scale-sub dimension); mbarrat =
motor impulsivity (Barrat scale-sub dimension)
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Figure 2. Structural Equation Model analysis findings related to Model 1

Parental interest and parental strict control variables mediated the re-
lationship between CTs and impulsivity (Figure 3). The model in question
is a full mediation model and the partial mediation model was tested be-
forehand. In this context, when the intermediary variables were added to
the model, first, the model was tested without removing the path from
CTs to impulsivity from the model. It was determined that the model did
not fit well, then the path was removed from the model and the full inter-
mediary model was tested. In the full mediation model, it was found that
CTs predicted the parental interest variable (3 =-. 99, P <0.05) and paren-
tal strict control variable (3 =.36, P < 0.05). Likewise, parental interest var-
iable has a predictive effect on impulsivity ($ =—. 24, P <0.05) and parental
strict control variable on impulsivity (8 =.20, P <0.05). When the fit indices
of the model in question were examined, it was found that the intermedi-
ary model had a good fit (x2/df = 2.03, RMSEA = .061, RMR = .053, NFI =
.90, CFI=.95, GFI=.94). As a result, it can be seen that CTs have an indirect
and strong effect on impulsivity through parental interest and parental
strict control variables.
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Figure 3. Structural Equation Model analysis findings related to Model 2

em.abu = emotional abuse; ps.abu = psysical abuse; ps.neg. = psysical
neglect; emo.neg. = emotional neglect; sex.abu. = sexual abuse; inv. = in-
volvement (acceptance-love); moth.inv = mother involvement (accep-
tance-love); fath.inv = father involvement ( acceptance-love); st. = strict su-
pervision; moth.s. = mother strict supervision; fath.s. = father strict super-
vision; imp. = impulsivity; pbarrat = not being able to plan (Barrat scale-
sub dimension); aibarrat = attention impulsivity (Barrat scale-sub dimen-
sion); mbarrat = motor impulsivity (Barrat scale-sub dimension)

Discussion and Conclusion

In the study the prevalence of CT was 30.9%. The most common types of
trauma were emotional abuse (27.3%) and emotional neglect (12.7%). To-
tal CT and physical neglect in men were significantly higher than in
women. In the literature, CT prevalence was reported to reach up to 82%
(Runyan et al., 2002, p.62). In her research with university students, Yoyen
found the prevalence of CT to be 31.1%. In the same study, the existence
of physical neglect and emotional abuse was emphasized, and it was also
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reported that physical neglect was more frequent in men (Yoyen, 2017,
270-275). In their research using clinical and nonclinical sampling, Karos
et al. (2014) reported that emotional neglect and abuse were the most com-
mon type of trauma (Karos, Niederstrasser, Abidi, Bernstein and Bader,
2014). There are varying results in the literature regarding the relationship
between gender and CT. For instance one study reported that in early
years of life all types of trauma were more frequent in males (Guloglu et
al., 2016, p.313). In another study only the sexual abuse rate was found to
be higher in males (Pereda, Guilera, Forns and Gomez-Benito, 1994). Yet
another study findings revealed similar prevelances for both genders
(Children’s Bureau, 2016). As a result, it can be said that our findings are
partially compatible with the literature.

In our study, it was tested whether parental attitudes play a mediating
role between CT and impulsivity. When model 1 was examined, it was
seen that CTs had a direct predictive effect on impulsivity (8 = .36, P <
0.05). In the literature, there are studies reporting that individuals who
experienced CT had impulsivity and coexistent psychopathologies (Cor-
storphine, Waller, Lawson and Ganis, 2007; Cuomo, Sarchiapone, Di Gian-
nantonio, Mancini and Roy, 2008). In a study on war veterans, Ruggiero
et al. (1999) revealed that there was a significant relationship between im-
pulsivity and CT. Brodsky et al. also stated that individuals with child-
hood physical or sexual abuse were more impulsive and more likely to
attempt suicide (Brodsky et al., 2001, p.1871). The results of the study sug-
gests that childhood abuse may be an environmental risk factor for the
development of impulsivity.

When the findings of model 2 were analyzed, it was found that there
was a negative relationship between CT and the parental involvement
variable and a positive relationship between CT and the parental strict
control variable. According to the literature, children, especially at an
early age, are often traumatized in their own environment and by those
they live with (Sofuoglu et al., 2014, p.47). A study reported that in 77% of
the cases, abuser was a family member (Kara, Bicer and Gokalp, 2004). Yet,
in order to prevent childhood trauma and to support healing after the ex-
posure to trauma, family involvement and acceptance is very important.
While perceived acceptance from the mother and father significantly in-
creases the child's general psychological adjustment (Erkman and Rohner,
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2006, p.251), strict parenting has been shown to reduce the child's mental
resilience (Miller-Graff, Scheid, Guzman and Grein, 2020). According to
the research of Fitzgerald and Gallus (2020), emotional support from the
family reduces the development of depression in people with CT. In a re-
search by Morrow et al. (2012), support from close environment, good re-
lationships, and spiritual belief were found to be effective in overcoming
trauma. It has also been notified that inconsistent and unsupportive pa-
rental behaviours were related with emotion dysregulation in children
and identity problems in adolescents (Dereboy et al., 2018, p.269; Sekaran
et al., 2020, p.2). Failures to recognize feelings of self and others, and to
exhibit appropriate and consistent personality traits may cause deteriora-
tion in interpersonal relationships and result in more trauma exposure in
return (Braquehais et al., 2010, p.121). Parents’ authoritarian and oppres-
sive attitudes can lead to lower self-esteem, more intense learned helpless-
ness (Erdogdu, 2006, p.98) or inconsistent behaviours in children (Her-
man, 1992, p.35). Correspondingly, the study results revealed that paren-
tal attitude predicted whether a child would experience a trauma and how
a trauma would affect a child.

To the extent of our knowledge, there are no studies that examine fac-
tors which mediate the emergence of impulsivity in the relationship be-
tween CT and impulsivity. One interesting finding of the study is the full-
mediation role of parental attitudes in the relationship between CT and
impulsivity. It was found that the development of impulsivity decreased
(p =-.24) when the parent was involved and accepting, and the impulsivity
increased when the parent was more authoritative and suppressive ({3 =
.20). Since there are age related changes in children’s evaluations of tra-
uma experiences, their reactions to trauma also vary. They learn how to
make sense of events and to react them throug social referencing at an
early age. They imitate their parents’ emotions and behaviours. Parental
attitude in the face of negativity, his or her involvement and acceptance
toward the child will lessen trauma’s impact on child (Gewirtz, Forgatch
and Wieling, 2008). Parental neglect may put children at a greater risk for
wide variety of early stress factors or increase the negative effect of abuse
on mental health (Jaffee and Price, 2007, p.432). On the contrary, the risks
of traumatic experiences at an early age can be reduced in the context of a
positive family or social environment. Children with trauma are known to
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be exposed to negativities caused by emotional imbalance, impulsivity,
and behavior control problems more often, and the risk of mental disor-
ders increases as the number of exposures increases (Shipman et al., 2007,
p-268). All in all, the literature supports present study findings regarding
the role of parental attitudes.

There are some limitations of our research. Firstly, it is cross-sectional
study which makes it impossible to draw causal inferences. In the future,
model should be tested on longitudinal data. Secondly, self-report scales
were administered in order to assess CT, parental attitudes and impul-
sivity. Data gathered from multiple sources of information would increase
the quality and accuracy of the data. Another important point is that the
study was conducted on a non-clinical sample. However, in the future a
comparison of clinical and non-clinical sample may reveal important fea-
tures of the relationship between impulsivity and CT and the mediational
role of parental attitudes.

In conclusion, CT is a situation encountered in every society, which can
cause many psychological, physical, and economic disadvantages in terms
of its results. It is quite difficult to prevent trauma completely, but its ef-
fects can be minimized by evidence-based interventions. In terms of pro-
active approach, raising the awareness of parents on the issue and training
programs would be an important step in protecting children’s mental
health. Psychiatrically, (1) early and effective intervention in CTs will sig-
nificantly change the prognosis of mental disorders, and (2) CT should be
kept in mind in the etiology of resistant psychopathologies encountered
in adulthood and the treatment plan should be prepared accordingly.
Again, there is a need for studies on this subject that have wider partici-
pation and accompany different regions. The investigation of factors other
than parental attitudes in the development of impulsivity as a result of CT
will also enrich the literature.
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Oz

Ogretmenin mesleki gelisimi, onlarm mesleki basarimini etkileyen etmenlerden biridir. Arastirmalar 6gretmen
niteligi ile akademik bagart arasindaki iligkiyi ortaya koyarken (Barnett, 2003; Levin, 2003), uygulamada 6gretmen
niteligini gelistirici girisimlere duyulan ihtiyac artmaktadir. Bu girisimler, okulda durum saptama ile baslayan
Ggretmen denetimine dayahidir. Ogretmenin mesleki gelisiminin saglanmast icin oncelikli olarak mesleki geligime
iliskin var olan durumun belirlenmesi gerekmektedir. Bu arastirmanin amact 6gretmenlerin mesleki gelisime iligkin
goriiglerini belirlemektir. Arastirma nitel arastirma yontemlerinden durum calismas: deseninde tasarlanmigtir.
Caligma grubu Aydn ili Efeler ilgesinde iki resmi ortaokulda gorev yapan 8 dgretmenden olugmaktadir. Aragtirma
verileri yart yapilandirilmig goriismeler yoluyla 2017-2018 egitim 6gretim yili bahar yartyilinda toplannus, icerik
analiziyle analiz edilmistir. Sonu¢ olarak 63retmenler meslek yasamlarmun ilk donemlerinde cesitli zorluklar
yasamaktadirlar. Ogretmenlerin mesleki gelisimde ¢ikt: odakli bir anlayisinin oldugu belirlenmistir. Ogretmenler
en cok yerel hizmet ici egitimlere katilmigtir ve bunlara iliskin bazi sorunlar soz konusudur. Mesleki gelisim icin en
onemli dgelerden biri giidiilenme olmasima karsin Ogretmenlerin giidiilenmeleri oldukca diisiiktiiv ve meslegi
yiiriitme odaklidir. Mesleki gelisimlerini engelleyen etmenler ise bir dizi yonetsel soruna dayanmaktadir.
Ogretmenlerin ihtiyag temelli mesleki gelisim yasantilarima gereksinimi vardir. Bunun icin hem okul
yoneticilerinin hem de Milli Egitim Bakanligmm bazi diizenlemeler yapmas: gerekmektedir. Ogretmen
giidiilenmesi ve ihtiyaglar: temel alinarak orgiitsel destek sunulmalidir. Aragtirmacilar mesleki gelisimde yonetsel
destegi ve giidiilenmeyi konu alan aragtirmalar yiiriitebilir.

Anahtar Kelimeler:  Mesleki gelisim, denetim, durum saptama, 63retmen denetimi.

1 Bu calisma, Aydin Adnan Menderes Universitesi BAP Birimi tarafindan EGF-18029 proje koduyla desteklenen,

bulgularinin bir béliimi IPCEDU 2020 de sozIi bildiri olarak sunulan ve birinci yazarin ikinci yazar danismanliginda
ortaya koydugu doktora tezine dayali olarak hazirlanmigtir.
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A Case Study on the Professional Development of
Teachers

Abstract

Professional development experiences of the teacher is one of the factors affecting their professional
performance. While researches reveal the relationship between teacher qualifications and student
academic success (Barnett, 2003; Levin, 2003), the need for attempts to improve teacher qualification
in practice increases. These initiative based on teacher supervision which begins with determining the
situation in schools. To provide professional development of teachers, it is prior to determine the case
of professional development of teachers. The purpose of this research is to determine teachers’ views on
professional development. The research was designed in case study, one of the qualitative research
methods. The study group consists of 8 teachers working in two public secondary schools in Aydin
province Efeler district. Research data were obtained in 2017-2018 academic year spring semester
through semi-structured interviews and analyzed by content analysis. As a result, in the early stages
of their professional life, teachers encounter many difficulties. It has been determined that teachers
have an output-oriented approach for professional development. Teachers mostly attended local in-
service training seminars and there are several problems related to them. Although motivation is one
of the most important elements for professional development, the motivation of teachers is very low
and it is focused on sustaining the profession. The factors that hinder their professional development
are based on a series of managerial problems. Teachers need needs-based professional development
experiences. For this, both the school administrators and the Ministry of Education have to make some
arrangements. Organizational support should be provided based on teacher motivation and needs.
Researchers can study on administrative support and motivation of teachers in professional
development.

Keywords: Professional development, supervision, situation analysis, teacher supervision.
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Giris

Okullarin temel hedefi, 6grencilere nitelikli egitim Ogretim yasantilar
saglamak ve onlar1 uygun yeterliklerle donatarak hayata hazirlamaktir.
Okul iginde 6grencilerin egitim hayatina dogrudan etki eden en onemli
etmen ise 6gretmendir. Ogretmen niteligi ile 6grenci basarisi arasindaki
bag aciktir. Bu nedenle egitimin hedeflerine ulasmasi bir agidan
Ogretmene baghdir. Dolayisiyla insan kaynagi olarak Ogretmenin
egitilmesi ve gelistirilmesi gereklidir. Ogretmenin egitilmesi ve
gelistirilebilmesi i¢in de ne tiir mesleki gereksinimlerinin oldugunun
belirlenmesi 6nemlidir. Bu baglamda oOncelikli olarak Ogretmenlerin
mesleki gelisim durumlarma ayna tutulmas: gerekmektedir. Saglikli bir
durum tespitinin iizerine oturan planlar ve eylemler amaca hizmet
edebilir. Bu nedenle bu arastirmada cagdas denetim perspektifiyle
Ogretmenlerin mesleki gelisimi i¢in var olan durumun tespitine
odaklanilmigtir.

Kuramsal Arkaplan

Egitimde bagsarinin anahtarlarindan biri olan Ogretmen niteligi
Ogretmenin mesleki gelisim siirecinin tirtintidiir. Egitim yonetimi bilim
alan1 "0gretmen denetimi" alt alaninda dogrudan O6gretmenin hizmet
iginde mesleki gelisimi ve rehberligine odaklanmaktadir. Ogretmen
denetiminde hedef, nitelikli mesleki gelisim yasantilar1 sunarak
Ogretmeni gelistirmek ve nihai hedef olan Ogrencinin O6grenmesini
saglamaktir (Taymaz, 2011; Sullivan and Glanz, 2013). Denetim alaninda
mesleki gelisim yasantilar1 ise oldukga cesitlidir. Denetimde klinik
denetim, mentorluk, kocluk, meslektas denetimi, igbirlikli denetim,
Ozdenetim, takim calismalari, eylem arastirmalari, mesleki 6grenme
topluluklar1 (Hord, 1997; Glickman, Gordon and Ross-Gordon, 2013;
Sullivan and Glanz, 2013; DuFour, 2004; {lgan, 2012) gibi uygulamalar
Ogretmen gelisimini hedef almaktadir ve is birligi temellidir. Denetim
Ogretmeni Ogretimle ilgili diyalogun igine ¢ekme siireci oldugundan
(Sullivan and Glanz, 2013) dogal olarak igbirlikli olmalidir. Ogretmenin
bir yetiskin olarak mesleki ihtiyaglari, 6zerklik ve gelisiminde inisiyatif
alma istegi, is birligi ve kolektif calismalarin 6gretmene katkisi goz
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oniinde bulunduruldugunda (Brookfield, 2018) giiniimiiz Ogretmen
gelisimi uygulamalarinin bu unsurlar: barindiriyor olmasi gllerekir. Bu
unsurlar1 karsilayacak uygulamalar da ¢ogunlukla okul temelli mesleki
gelisim uygulamalaridir. Okul temelli uygulamalar 06gretmenin
baglamina 6zgii oldugu, okulun 6z kaynaklari ile yiiriitiildiigii, ihtiyag
temelli oldugu ve kiiltiirel 6geleri daha ¢ok barmndirdig: i¢in 6gretmen
gelisiminde etkilidir. Bu dogrultuda arastirmalar siirekli, yasam boyu,
dogal olarak okul baglamma gomiilii, siirdiiriilebilir 6gretmen
gelisimine odaklanmaktadir (Avrupa Komisyonu, 2010).

Tiirkiye'de 0gretmen gelisimi uygulamalarinin en temel ve yaygin
olani standart hizmet ici egitimlerdir. Bunlara ek olarak Okul Temelli
Mesleki Gelisim Modeli (OTMG) (MEB, 2010), Egitim Bolgeleri
Yonergesi (MEB, 2017b) ve bagl uygulamalar, Egitim Kurullar1 ve
Ziimreleri Yonergesi (MEB, 2018a) ve bagh uygulamalar, Ogretmen
Strateji Belgesinde vurgulanan amaglar ve eylemler (MEB, 2017a) ile
MEB'in 2015 yilindan itibaren yayimladigi mesleki gelisim programlar:
sistemde var olan mesleki gelisim uygulamalarmi yansitmaktadir.
Egitimde tekrar tekrar reformlarin yapilmasi ve sil bastan uygulamalar;
daha once soylenmis seylerin dinlenmemesi, dogru problemlere yanls
¢oztimler, yanlis problemlere dogru ¢oziimler {iiretilmesi ve enerjinin
gereksiz alanlara harcanmasi gibi risklerin iirtiniidiir (Cuban, 1990). Bu
¢oztimsiizliigli ortadan kaldirmak igin var olan uygulamalarin ihtiyaclar
temelinde incelenmesi gerekmektedir.

TALIS 2018 (OECD Uluslararast Egitim Ogretim Aragtirmasi)
raporuna gore iilkemizde Ogretmenler aras: isbirligine doniik mesleki
gelisim orani diisiiktiir ve OECD ortalamasinin altindadir. Ogretmenler
en ¢ok standart hizmet i¢i egitimlere katilmaktadirlar (OECD, 2019). Var
olan egitimlerin etkililigi de tartismalidir. Hizmet i¢i egitimler
baglaminda uygulanan kurs ve seminerler kuramsal agirlikli, baglamdan
koparilmis, izleme ve geribildirim sunmayan, didaktik tarzda
yuriitiildiigii distiniilen uygulamalar oldugundan etkisiz goriilmektedir
(Biimen, Ates, Cakar, Ural ve Acar, 2012). Ogretmenler, bu egitimlerin
ihtiyaglarina gore planlanmadigini  (Ark, 2017), firsatlarin adil
dagilmadigmi  (Nemli, 2017), egitim programlar1 hazirlanirken
goriislerinin alinmadigini, yoneticilerin katildigi hizmet ici egitimlere
kendilerinin de zorunlu olarak katildiklarini, seminerlere katilim
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kriterlerinin objektif olmadigimi diisiindiiklerini (Aslan, 2015) ortaya
koymustur. Kontenjan siniri, belirli zaman araliklarina sikistirilmasi,
nasil kullanilacagimin anlatilmamasi, iletisimsizlik de sorun olarak
goriilmektedir (Arik, 2017).

Okul temelli mesleki gelisim uygulamas1 (OTMG) 2010 yilinda MEB
tarafindan Ogretmen yeterliklerini belirleme girisiminden hareketle
ortaya konmus ve kapsamli bir kilavuzla tamitilmistir (MEB, 2010).
Modelin bireysel ve mesleki gelisime katki sagladigi ve bilimsel
temellerinin olmasi, kilavuzunun bulunmasi, planl ve sistematik olmasi
gibi giiclii Ozelliklerinin oldugu (Kaya ve Kartallioglu, 2010); fakat
baslangicta katiimcilarin modele iliskin olumlu gortislerinin uygulama
sonuna dogru azaldig (Yal¢inkaya, Mete ve Albuz, 2013) belirlenmistir.
Formlarinin fazlalig1 ve 6gretmen ve yoneticiye getirdigi sorumluluklar
acisindan yogun goziiken, pilot uygulamasinin sonuglar1 tam olarak
bilinmeyen OTMG Modeli, Ogretmen Strateji Belgesi'nde (MEB, 2017a)
yeniden giindeme gelmistir.

Egitim Bolgeleri ve Kurullar1 Yonergesi (MEB, 2017b) ile Egitim
Kurullar1 ve Ziimreleri Yonergesi (MEB, 2018) ve bunlara bagl olarak
yapilan ziimre uygulamalarinin amaci, kurumlarin ve 6gretmenlerin is
birligi icinde niteligi yiikseltmek igin siirekli ¢alismalarimni saglamaktir.
Aragtirmalar  dgretmenlerin, ziimre Ogretmenler kurulu (ZOK)
toplantilarinin mesleki gelisime katkisinin diisiik oldugunu (Eroglu ve
Ozbek, 2018b), toplantilarin kagit iizerinde etkin oldugunu (Kog, 2015),
kararlarin iist makamlarca degerlendirilemedigini, ayni kararlarin
alindig1 etkisiz toplantilara dontistiigtinii (Karal Eyiipoglu, 2015),
formaliteden ibaret oldugunu (Giiler, Altun ve Tiirkdogan, 2015)
diisiindiiklerini  gostermektedir. Ziimre c¢alismalarinin etkinligini
artirmak gerektigini, ziimrelerin yeterince is birligi icinde calismadigini
(Doganay, 2013), ZOK'iin daha sik toplanmasi gerektigini (Yetis, 2011)
ortaya koyan arastirmalara ek olarak ziimreleri 6grenme potansiyeli
yliksek kolektif topluluklar olarak ele alan ve Ogrenen takim haline
doniismesi icin meslektas yardimlagsmasmi konu alan uygulama
arastirmasi da mevcuttur (Bayrak ve Yengin Sarpkaya, 2016).

2017 yilinda yayimlanan Ogretmen Strateji Belgesi ve belgede
vurgulanan amaclar ve eylemler Tiirk egitim sisteminin Ogretmen
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gelisimine bakisini ve sistem arayislarini ortaya koymaktadir. Belgede
Ogretmenlerin kisisel ve mesleki gelisimini siirekli kilmak amaci
dogrultusunda ulusal ve uluslararas: hizmet ici egitim ¢alismalarinin tek
yol olmadigi, egitim alanyazininda Ogretmenlerin mesleki gelisimleri
i¢in kisa stireli hizmet ici egitim kurslarinin tek basina yeterli olmadigs,
O0gretmenlerin baska yontemlerle de kendilerini siirekli gelistirmek igin
caba gostermeleri gerektigi yer almaktadir. Ayrica 0gretmenlerin baska
okul, sehir ve f{ilkelerdeki meslektaslariyla ve Ogrencilerle goriis,
deneyim ve kaynak paylasimlarinin yaratacagi mesleki gelisim
potansiyeline vurgu yapilmistir (MEB, 2017a). 2023 Egitim Vizyonu
Belgesi'nde de MEB (MEB, 2018b) insan kaynaklarmin gelistirilmesi ve
yonetimi kapsaminda Ogretmen ve okul yoOneticilerinin mesleki
gelisimlerinin yeniden yapilandirilmasi ve insan kaynaginin verimli
kullanilmasi ve hakkaniyetli bir sekilde ddiillendirilmesinin saglanmasi
hedeflerini sunmaktadir. Bu iki alanda sorunlar oldugu arastirmalarin
bulgular1 disinda MEB'in 6z degerlendirmesinin sonucunda da ortaya
konulmustur. Bu baglamda 2023 Egitim Vizyonu belgesinde su ifadeler
yer almaktadir (MEB, 2018b: 41): Egitim sisteminde ... her tiirlii reform ve
iyilestirme cabalarimin basarisi, uygulamada biiyiik Olciide 0gretmenlerin ve
okul yoneticilerinin mesleki yeterliliklerine, algilarina ve adanmshklarina
baghdir. Bu cercevede ... 6gretmen ve okul yoneticilerinin mesleki becerilerinin
gelistirilmesi oncelikli bir 6nem tasimaktadir. ..

Son olarak MEB Ogretmenler icin mesleki calisma programlari
uygulamaktadir. Uzun yillardir seminer donemi olarak amilan ve
ylriitiilen bu mesleki calisma programlar1 2015 yili eyliil ayindan
itibaren MEB'in web sitesinde de yaymlamaktadir (MEB, 2019).
Programlar zaman icginde toplanti agirlikli olmaktan etkinlik agirlikli
olmaya evrilmistir. Diger yandan 6gretmenlerce programlarin geleneksel
hizmet i¢i egitim havasinda gectigi, beklenen yarar1 saglamadig;, ihtiyag
analizinde kendilerinin roliiniin olmadig1, ¢calismalarin mesleki gelisime
katkisinin teorik kaldigr ve degerlendirme siirecinin yetersiz oldugu
diisiiniilmektedir (Sicak ve Parmaksiz, 2016; Giiltekin, Aktay ve
Giltekin, 2018). Bu programlara iliskin Ogretmen goriislerini
metaforlarla belirleyen bir arastirmanin bulgularmma goére mesleki
calismalara iliskin en ¢ok sonu¢ dogurmayan eylemler ve bosa gecen
zaman temalarinda metafor tretilmigtir (Tiirker ve Tok, 2019). Bazi
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Ogretmenlere gore mesleki ¢alismalar mevcut uygulanan sekliyle islevsel
degildir ve bu calismalar formalite, zaman kaybi, para israfi, angarya,
bos bir siireg, kurul, dedikodu, evrakeilik gibi kavramlarla
degerlendirilmektedir (Kahyaoglu ve Karatas, 2019). Diger yandan
yapilan caligmalar egitimin niteligini ve derslerin verimliligini olumlu
yonde de etkileyebilmektedir (Gokge Kaya, 2019).

Nitelikli 6gretmenlik siirekli-nitelikli mesleki gelisim yasantilar: ile
miimkiindiir. Cagdas 6gretmen gelisimi sistemleri okul temelli, is birligi
ve paylasim odakli, kolektif yaklasimlarken Tiirk egitim sisteminde bu
yonde istek ve c¢abalar olmasma karsin var olan uygulamalarin
gelistirilmeye agik yonlerinin oldugu, alternatif bir yaklasima gereksinim
oldugu goriilmektedir. Bu alternatiflerin  belirlenebilmesi ve
uygulanabilmesi, diger bir ifade ile denetim sisteminin isler hale
getirilebilmesi igin 0gretmenlerin mesleki gelisim yasantilarmin tespit
edilmesi baslangi¢ noktas1 olarak yararli olabilir. Bu noktadan hareketle
bu arastirmanin amact Ogretmenlerin mesleki gelisime iliskin
yasantilarin1 ve bu yasantilara yiikledikleri anlami belirlemektir. Bu
amac dogrultusunda belirlenen alt amaclar ise 6gretmenlerin;

1. Meslek yasamlarinin ilk donemlerinin 6zelliklerini,
Mesleki gelisime yiikledikleri anlamu,
Mesleki gelisim yasantilarini,
Mesleki gelisimini etkileyen etmenleri,
Mesleki gelisim Onerilerini belirlemektir.

AN IR

Yontem

Aragtirma nitel arastirma yontemlerinden durum calismasi deseninde
tasarlanmistir. Eylem arastirmasi olarak yiiriitiilmiis bir doktora tez
calismasinin durum saptama boliimiinii icermektedir. Durum ¢aligsmasi,
durum ya da durumlarn icindeki olaylar1 betimleyen ve agciklayan,
arastirmacinin duruma dair ayrintili bilgi topladig1 arastirma desenidir
(Yin, 2011; Creswell, 2013). Bu arastirmada incelenen, 0gretmenlerin
mesleki gelisimine iliskin durumdur.
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Calisma Grubu

Bu arastirmanin katilimcilar: kapsamli bir eylem arastirmasi i¢in goniillii
olan 6gretmenlerdir. Katilimcilar belirlenirken tipik durum 6rneklemesi
ve olgiit Orneklemeden yararlamlmistir. Oncelikle cgesitli ziimreleri
barindirdig1 icin ortaokullar calisma kapsamina alimmistir. Aydin ili
Efeler ilgesinde bulunan ortaokullardan okul basarisi ve sosyo-ekonomik
diizey agisindan aykir uglar tipik bir durum elde etmek i¢in elenmistir.
Mesleki gelisime iliskin ortalama bir durum yakalamak icin ¢alisma icin
uygun olan, sosyo-ekonomik diizeyi ve basarisi ortalama okullar
listelenmistir. Bu okullar i¢inde 0lgiit olarak branslar bazinda ziimre
Ogretmenlerinin sayisi 4 ve iizeri olanlar uygulama kapsamina alinarak
ziyaret edilmistir ¢linkii eylem arastirmasmin uygulanacag: topluluk
modelinde en az 4 Ogretmenin bulunmas: tercih edilmektedir.
Goniilliilerin katilimu ile ¢calisma yiiriitilmiistiir. Katilimcilara ve gorev
yaptiklar: okullara kod isimler verilmistir. Tablo 1’de ¢alisma grubunun
okul, kidem ve brans bilgileri yer almaktadir.

Tablo 1. Calisma grubunun ézellikleri.

Okul Ogretmen Kidem Mezuniyet

Sevgi 28 yil Kimya Ogretmenligi
Hitit Ortaokulu Bar1§.(Mi'1d1'ir Yrd.) 9yl Fen Bilfc?'i's'i Qgretmenligi

Nergis 20 y1l Fizik Boliimi

Dogukan 24 y1l Fizik Boliimii

Riizgar 27 yil Fen Bilgisi Ogretmenligi
Siimer Mert 23 y1l Biyoloji Ogretmenligi
Ortaokulu Ata 23 yil Fizik Ogretmenligi

Zafer 27 yil Kimya Ogretmenligi

Verilerin Toplamasi

Veriler 2017-2018 egitim Ogretim yili bahar yariyilinda bireysel yari
yapilandirilmis goriismeler aracilig ile elde edilmistir. Goriisme formu
taslagl alanyazin taramasina dayali olarak arastirmacilarca hazirlanmis,
4 Egitim Yonetimi uzmani, 1 Fen ve Teknoloji 6gretmeni ve 1 Ingilizce
O0gretmeninden goriis alinmistir. Hazirlanan formun Fen ve Teknoloji
Ogretmeni ile 6n uygulamasmin sonucunda 11 soruluk goriisme formu
olusturulmustur. Barig’la 39, Dogukan’la 83, Nergis'le 86, Sevgi'yle 95,
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Ata’yla 58, Mert'le 77, Riizgar’la 82, Zafer’le 91 dakika siiren goriismeler
yapilmustir.

Verilerin Analizi

Analiz 6ncesi verilerin saglikli bir sekilde 6rgiitlenmesi icin baz1 adimlar
(Mills, 2018) izlenmisgtir. Goriigmelere tarih atilmis, tiim veriler okunmus
ve analize hazir hale getirilmistir. Arastirmacinin veri yogunlugunda
bogulmasini engellemek icin (Merriam, 2009) veri toplama siirecine
paralel olarak analiz siireci baslatilmistir. Veri analizinde veriyi alt
amaglar ekseninde tekrar tekrar inceleyerek anlamli parcalari tanimlama
ve bu parcalardan olusan biitiinii ortaya koyma siireci (Lune ve Berg,
2017) olan icerik analizi yontemi kullanilmistir.

Inandiricilik, Tutarlik, Aktarilabilirlik ve Etik

Aragtirma slirecinin ve sonuglarmin inandiriciligini saglamak igin
katilimc1 dogrulamasi, veri toplama siireclerine uygun ve yeterli katilim,
uzman incelemesi; arastirma siirecinin ve sonuglarinin tutarliligim
saglamak igin, uzman incelemesi, denetleme ve yansitma; arastirma
sonuglarmin farkli durumlara aktarilabilirligini saglamak icin yogun
tanimlama ve Orneklem se¢imini agiklama (Guba, 1981; Meriam, 2009)
asamalar1 izlenmistir. Arastirma uygulama izni okullarin gizliligini
saglamak icin merkezdeki tiim ortaokullar i¢in alinmistir. Katihmcilar
i¢cin kod isimler kullanilmis, uygulama siirecinin ayrintilar1 goriisiine
basvurulan alan uzmanlar1 disinda kimseyle paylasilmamasgtir.

Bulgular ve Yorumlar

Birinci Alt Amaca Iliskin Bulgular ve Yorumlar: Arastirmann birinci alt
amaci 0gretmenlerin meslek yasamlarinin ilk donemlerinin 6zelliklerini
belirlemektir. Ogretmenlerin meslek yasamlarinin ilk dénemlerine iligkin
goriislerini yansitan bulgular “Zorluklar”, “Giiglii ve Zayif yonler”,
“Temel Thtiyaglar” ve “Firsatlar” olmak {izere dort tema altinda
toplanmistir. Bu temalar ve ilgili kategori ve alt kategorileri yansitan
bulgular Tablo 2, 3, 4 ve 5'te sunulmustur.
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Tablo 2. Ogretmenlerin meslek yasamlarimn ilk donemleri-Zorluklar.

Orgiitsel Bolgesel Kisisel
Orgiitsel adaletsizlik Teror Ozel yasam
Orgiitsel sessizlik Yoksulluk Uyum
Orgiitsel yalnizhik Dil sorunu

Yabancilagsma Sosyo-kiiltiirel Kiiltiirel ayrisma

Ogretmen rotasyonu yap1 Kapali toplum

Mesleki kiskanglik Medeni durum

Denetmen yetersizligi Cinsiyet rolleri

Rol model eksikligi

Seviye smuflar Barinma

Kredili sistem Fiziksel sartlar Beslenme

Brans dis: ders yiikii Elektrik

Fiziksel kosullar Okula ulagim

Yonetici tutumu
Veli-6grenci profili

Ogretmenlerin yasadiklar1 orgiitsel zorluklar; orgiitsel adaletsizlik,
orgiitsel sessizlik, orgiitsel yalnizlik, yabancilasma, 6gretmen rotasyonu,
mesleki kiskanglik, denetmen yetersizligi, rol model eksikligi, seviye
siiflari, kredili sistem, brans dis1 ders yiikii, fiziksel kosullar, yonetici
tutumu ve veli-6grenci profilidir. Yasadiklar1 bolgesel zorluklar ise teror,
sosyokiiltiirel yap1 ve fiziki sartlara dayali zorluklardir. Yoksulluk, dil
sorunu, kiiltiirel ayrisma, kapali toplum, medeni durum ve cinsiyet
rolleri sosyo-kiiltiirel yapidan kaynakli, barinma, beslenme, elektrik ve
okula ulagim ise fiziki sartlardan kaynakli zorluklardir. Ogretmenler
bunlara ek olarak kisisel zorluklar yasamislardir. Bunlar 6zel yasam ve
uyuma iligkin zorluklardir.

Ogretmenlerden Mert yasadiklar1 orgiitsel zorluklardan o&rgiitsel
adaletsizlige, Nergis yonetici tutumuna; Ata bolgesel zorluklardan terdre
ve Zafer kisisel zorluklardan uyuma iligskin su ifadeleri kullanmislardar:

"Okulda ayrimciligr hissettigin anda takdir gormemeyi hissettigin anda...
Mesela simdi adam ¢alismis ¢abalamis bir seyler yapmis. Bakiyorsun idare onu
gormiiyor baskalarin goriiyor... Biz disaridan baktigimiz zaman kim c¢alisiyor
kim ¢alismiyor kim gostermelik calisiyor daha iyi goriiyoruz. Ama idare farkl
diisiindiigii zaman diyorsun ki ben artik yirtinsam da olmuyor... Hani
calismayan birisi de 6diil aldig1 zaman, hi¢ 6diil almazsa dersin ki tamam herkes
ayni. Ben calistyorum kendi maasimi kazaniyorum ama bunun senden daha
fazla itibar gordiigiinii diisiindiigiin zaman direkt seni geri itiyor...” Mert.

"Mesela ben iyi bir idarecinin ¢ok seyini ¢ektim. Yani ¢iinkii idareci de ¢ok is
bitiyor... Mesela ben orada yeniydim... Bence yeterince kollayamad... Yani sen
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idare ile iyiysen, muhabbetin 1yi ise ya da bir sekilde bir bagin varsa senin isin
goriiliiyor... Yoksa da iste boyle ne kokuyorsun ne bulasiyorsun iste ortada
dolastyorsun yani.” Nergis.

"...95 Eyliil'de basladim. Cok sikintili donemler yasadik. Teror olaylari
oluyor. Artik oliimden falan korkmuyoruz. Siirekli taciz atislari... Ailemiz
merak ediyor. Bazen ulasamiyor... Onlara soylesen endiselenir. Ben, babami bu
yiizden kaybettim. Babam bunlar: diisiinmekten akciger kanseri oldu...” Ata.

"Ama zaman degisiyor, tabii insan o zamana ayak uyduramyor...
Cocuklarin davramglarinda sen eskileri ariyorsun. Tabi ki toplum degistigi icin
onlara ayak uyduramuyorsun ve sorunlar yasiyorsun.” Zafer.

Ogretmenlerin meslek yasamlarinin ilk dénemlerinde yasadiklari
zorluklarin biiylik ¢ogunlugu giiniimiiz egitim sorunlari arasindadir.
Ogretmenler bu dsnemde yogunlukla 6rgiitsel zorluk yasadiklarini ifade
etmislerdir ve bu zorluklar yonetsel bosluklardan ya da yetersizliklerden
kaynaklanabilir. Diger yandan yasanan zorluklar kontrol altina
alinabilir, denetlenebilir, ¢o6ziilebilir niteliktedir. Bu zorluklarin
¢Oziilmesi igin yoOneticiler ve 6gretmenler arasindaki veri akisinin saghkl
olmasi ve yoOneticilerin sorunlara karsi dikkatli, ¢oziimlere karsi da
istekli olmas1 gerekir. Ogretmenlerin yasadiklar1 zorluklara ek olarak ilk
donemlerindeki giiclii ve zayif yoOnleri de meslek yasamlarini
sekillendiren 6nemli unsurlardandir. Tablo 3'te 6gretmenlerin giiclii ve
zayif yonlerine iligskin bulgular sunulmustur.

Tablo 3. Ogretmenlerin meslek yasamlarimn ilk donemleri-Giiclii ve zayif yonler.

Giiglii yonler Zayif yonler

Mesleki yeterlik Ozel alan yeterligi
Idealizm Smuf yonetimi
Tekn010]'1 kullanim1 Mesleki Ogre.tlm ilke ve yontemleri
Kaynak inceleme Dersi planlama
Yasam deneyimi Ogrenci diizeyine inememe
Spor yetenegi Meslegi sevmeme
Kisisel Ofke kontrolii
isi
§ Geleneksel disiplin

Ogretmenlerin giiclii yonleri; mesleki yeterlik, idealizm, teknoloji
kullanimi, kaynak inceleme, yasam deneyimi ve spor yetenegidir. Zay1f
yonleri ise, mesleki olarak pedagojik yeterlik, 6zel alan yeterligi, sinif
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yonetimi, 6gretim ilke ve yontemleri, dersi planlama, 6grenci diizeyine
inememe, meslegi sevmeme, kisisel olarak da ofke kontrolii ve
geleneksel disiplindir.

Ogretmenlerden Riizgar, giiclii yonlerinden mesleki yeterlige, Ata
idealizme; Mert, mesleki zayif yonlerinden 6gretim ilke ve yontemlerine;
Zafer, kisisel zayif yonlerinden geleneksel disipline iliskin su ifadeleri
kullanmiglardir:

"...Ben iyi bir okuldan iyi bir 6gretmen kadrosundan gecerek mezun oldum...
3. yilimda bakanliktan aylikla odiillendirme aldim. Yani tanmimadigim bir bolge
ve kimsenin bana toleransimin olmadi: bir yerde, bundan eminim ve yani tabii
higbir torpil olmad...” Riizgar.

"Bakiyorsun cocuklarin yiiziinii gordiigiin zaman her seyi unutuyorsun...
Ne bileyim hafta sonlar: bile ekstra basarili cocuklara ders verdik. Cocuklar1 biz
tirag bile ettik...” Ata.

“...Dag1 anlatiyorsun dereyi anlatiyorsun ornegin sekilleri anlatiyorsun. Biz
tamimlart ¢ocuklara yazdiriyoruz. Bir baktim ki yan taraftan dere geciyor.
Karsisinda dag var yani ¢ocuklarin nasil anladigini, ilkokul cocugunun algisini
bilmiyorsun. Neymis dag budur iste dere sudur ama yani dibinde dere var.
Gostersene dere budur diye...” Mert.

”...Onceleri cok serttim. Bu kadar sert olmamam gerektigini sonradan
ogrendim.” Zafer.

Ogretmen gelistirildigi Olclide sisteme katki saglayacagi igin
Ogretmenlerin giiclii ve zayif yonlerinin ortaya konmasi, mesleki
gelisimleri baglaminda &nemlidir. Ogretmenlerin giiclii yonleri egitim
sistemi acisindan biiyiik bir avantajken, zayif yonler mesleki gelisimde
{izerinde durulmasi gereken konulara isaret etmektedir. Ogretmenlerin
temel ihtiyaclar1 ve firsatlar1 da meslek yasamlarini sekillendiren 6nemli
unsurlardandir. Tablo 4'te Ogretmenlerin ilk donemlerindeki temel
ihtiyaglar1 ve firsatlar1 sunulmustur.

Ogretmenlerin temel ihtiyaclari, mesleki ve sosyal olmak iizere iki
kategoride incelenmistir. Mesleki ihtiyaclari;, 6zel alan bilgisi, smuf
yonetimi, 6lgme ve degerlendirme, uygulamali egitim, hizmet ici egitim,
mentdr, laboratuvar ve kaynak kitap-materyaldir. Sosyal ihtiyaglari ise
arkadas ve sosyal olanaklardir. Diger yandan bazi 6gretmenlerin sahip
oldugu firsatlar, yonetsel destek, meslektas destegi, seminerler,
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laboratuvar olanaklari, yore halkinin destegi ve yorenin ekonomik
gelismisligidir.

Tablo 4. Ogretmenlerin meslek yasamlarimn ilk donemleri-Temel ihtiyaclar ve

firsatlar.

Temel ihtiyaclar Firsatlar
Ozel alan bilgisi Yonetsel destek
Smnif yonetimi Meslektas destegi
Olgme ve degerlendirme Seminerler

Mesleki U}.Igularfu?h ve.g'itim L?boratuvar olanak};?n
Hizmet ici egitim Yore halkinin destegi
Mentor Yorenin ekonomik gelismisligi
Laboratuvar
Kaynak kitap-materyal

Sosyal Arkadas

Sosyal olanaklar

Ogretmenlerden Ata, mesleki ihtiyaglardan mentdre; Sevgi sosyal
ihtiyaclardan arkadasa; Riizgar firsatlardan meslektas destegine iliskin
su ifadeleri kullanmiglardir:

"Tabii dayanisma, oniimiizde mesela bize bir biiyiik, bize yardim edecek bize
yol gosterecek o donemlerde bir biiyiigiimiiz, bir tecriibeli kisiye ihtiyac duyduk
o donemlerde, yoktu. Belki vardi ama biz goremedik... Ata.

"En ¢ok arkadasa ihtiyacim oldu, ¢iinkii tek basinasin.” Sevgi.

"..Hep iist kadememizde bizden daha kidemli 0Ogretmenler de wvardi.
Onlardan ¢ok yararlandik mutlaka.” Riizgar.

Ogretmen gelistirmede 6gretmen ihtiyaglarin1 anlamak ve bu
ihtiyaclar1 karsilamak temel ¢ikis noktasidir. Firsatlar ise ihtiyaglarim
karsilama noktasinda degerlidir. Goriildiigii gibi 6gretmenler meslek
yasamlarmin ilk donemlerini; yasadiklar1 zorluklar, giiclii ve zayif
yonleri, temel ihtiyaglar1 ve firsatlar1 ekseninde ele almistir. Onlarin
egitsel varsayimlari, Ogrenciye bakisi, meslege bakisi ve daha bircok
degisken bu sekilde anlasilabilir ve bu anlayis bir mesleki gelisim
stirecinde neyle karsi karsiya olundugu, nereden baslanmas: gerektigi,
nasil bir yol izlenmesi gerektigi konusunda 6nemli bir kaynak olabilir.
Bir Ogretmenin hizmet icinde mesleki gelisim seriiveni bu
degiskenlerden etkilenir. Ogretmenin mesleki gelisim siirecini etkileyen
etmenlerden biri de mesleki gelisime bakis acilaridir. Bir sonraki
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boliimde bu baglamda o6gretmenlerin mesleki gelisime yiikledikleri
anlam incelenmistir.

Ikinci Alt Amaca Iliskin Bulgular ve Yorumlar: Arastirmanin ikinci alt
amac1 0gretmenlerin mesleki gelisime yiikledikleri anlami belirlemektir.
Ogretmenlerin bu kapsamda goriislerini yansitan bulgular Tablo 5'te
sunulmustur.

Tablo 5. Ogretmenlerin mesleki gelisime yiikledikleri anlam.

Pedagojik yeterlik
Ozel alan yeterligi
Uygulama yapabilme
Yenilikleri takip etme
Teknolojiye uyum
Rol model olma

Simava hazirhik

Ogretmenlerin goziinden mesleki gelisim pedagojik yeterlik, &zel alan
yeterligi, uygulama yapabilme, yenilikleri takip etme, teknolojiye uyum,
rol model olma ve simava hazirlik olarak tanimlanmustir.

Ogretmenlerden Mert, pedagojik yeterlige, Sevgi uygulama
yapabilmeye, Riizgar teknolojiye uyuma ve Ata smava hazirhiga iliskin
su ifadeleri kullanmiglardir:

"...Cok iyi bir fen bilgisini bilmek vyeterli degil hicbir zaman icin... simif
yonetimi olmazsa, zaman yonetimi olmazsa, 63renci psikolojisinden anlamazsan
bunlar yetmiyor yani ¢ok iyi bilmek yetmiyor...” Mert.

...Mesleki gelisim... dogay1, miizeyi, ne bileyim atiyorum bir Oren yerini her
seyi kullanabilme... Mesela gotiiriip bir teleskopla baktirsan ¢ocuga is bitmistir
yani. Cocuk anlayacak her seyin ne oldugunu ama yapamiyorsun.” Sevgi.

"Mesleki gelisim kisinin bence ortam sartlarina gore en uyumlu en verimli
olabilmesi diye diisiiniiyorum. Teknoloji, dgrencilerin artik daha hazir bir
sekilde okula gelmesi, teknolojik bir vaziyette, cocuk tableti, bilgisayar: vs. akilli
telefonu elinde oynatirken 63retmenin bunlardan uzakta kalmas: bence ¢ok ters
etki yapar. Cocugun yavas yavas 63retmene olan saygisini, sevgisini azaltir,
yabancilastirir...” Riizgar.

"Mesleki gelisim, calismak yani 6gretmenin ¢alismasi, 63retmende dgrenci
gibi ders yapip, soru ¢bzmesi mesela benim su andaki en biiyiik tecriibem bu
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soru cozmek, cok soru cozdiim. Ogretmenlige basladiktan sonra o cocuklar:
stmava hazirlarken OKS den LYS eskiden OKS LYS donemi vards, siirekli soru
¢ozdiik.” Ata.

Bir 6gretmenin mesleki gelisime yiikledigi anlam, gelisime baslama,
onu siirdiirme degerlendirme agisindan &nemlidir. Ogretmen mesleki
gelisim yasantisint1 bu anlam {izerine insa eder. Katihmcilar mesleki
gelisimi ¢ogunlukla Ogretmenin eylemleri iizerinden ele almislardir.
Ogretmenler bu siirecle ilgili degerlendirmelerde bulunmamis,
Ogretmenin mesleki gelisimini sonuglarla yani c¢iktilarla ifade etmis,
mesleki gelisim olgusundan ¢ok 6gretmen neler yapmali, nasil olmali
konusunda diisiincelerini  paylasmistir. Bir sonraki boliimde
O0gretmenlerin mesleki gelisim yasantilar1 incelenmistir.

Uciincii Alt Amaca Iliskin Bulgular ve Yorumlar: Arastirmanin {igiincii
alt amac1 Ogretmenlerin mesleki gelisim yasantilarini belirlemektir.
Ogretmenlerin bu kapsamda goriislerini yansitan bulgular Tablo 6'da
sunulmustur.

Tablo 6. Ogretmenlerin mesleki gelisim yasantilar1.

Mesleki gelisim yasantisi Ozellikleri

Zorunlu katihm

Diistik katki

Anlatia1 isteksiz-yetersiz

Yerel hizmet ici egitim semineri Zamansu—'ple?n‘sm
Paydaglar ilgisiz

Verimsiz

Ihtiyagtan uzak

Okul gercekliginden uzak

Sistematik
Paydaslar ilgili
Merkezi hizmet ici egitim semineri Verimli
Anlatiai istekli-yeterli
Yararlanici se¢ciminde kayirma

Ozel sektor egitimi Verimli
Universite konferansi Verimli
. Uzaktan egitim Verimli
Diger
Sanal paylasim Yararh
Yararsiz
Miifettis denetimi
ety genetiot Gostermelik
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Ogretmenlerin mesleki gelisim yasantilar1 yerel hizmet igi egitim
semineri, merkezi hizmet i¢i egitim semineri, O0zel sektor egitimi,
iniversite konferansi, uzaktan egitim, sanal paylasim ve miifettis
denetimidir. Ogretmenlerin {izerinde yogun bir bigimde durdugu
mesleki gelisim yasantis1 yerel hizmet ici egitim seminerdir.
Ogretmenler yerel hizmet ici egitim seminerlerini olumsuz ifadelerle
betimlemistir. Merkezi hizmet i¢i egitim seminerleri ise yararlanic
seciminde kayirma disinda olumlu kodlarla betimlenmistir.
Ogretmenlerin katildigi diger mesleki gelisim uygulamalarindan 6zel
sektor egitimi, {iniversite konferansi ve uzaktan egitimin verimli, sanal
paylasimin yararli, miifettis denetiminin ise yararsiz ve goOstermelik
oldugu belirlenmistir.

Katilimcilardan Baris yerel hizmet ici egitimlerle ilgili diistik katkiya,
Dogukan anlaticinin yetersiz olusuna, Sevgi zamansiz-plansiz olusuna
ve paydaslarin ilgisiz olusuna, Riizgar verimsiz olusuna; Mert merkezi
hizmet igi egitimlerle ilgili anlaticinin istekli-yeterli olduguna, Sevgi
yararlanici seciminde kayirmaya; Riizgar ise deneyimledigi diger
mesleki gelisim etkinliklerinden midifettis denetimine iliskin su ifadeleri
kullanmiglardir:

“Katkist zayif... Ciinkii anlatilan seyi ben kendi arastirmamla daha kolay
ogreniyorum.” Barisg.

"Simdi konu anlatiyor adam, dedi kitapta degisiklik yapilmus, hz yerine
siirat yazilms, sadece adr degismis dedi... Ben bekliyorum, bir siirii fen bilgisi
ogretmeni wvar tepki gelmesini bekliyorum, kimseden tepki yok, parmak
kaldirdim... Hocam dedim degisiklik dogru... Nasil dedi hizla siirat ayni sey
degil mi dedi? Hiz vektdrel bir biiyiikliik, 6biirii skaler bir biiyiikliik. Ayniysa
nasil birisi yer degistirme bolii zaman, birisi yol bolii zaman hocam? dedim...
Onlar farkl sey mi? dedi, evet dedim hocam...” Dogukan.

“...Sen dersten cikiyorsun yorqunsun, acsin. Hadii, direk oradaki seminere
gidiyorsun zaten bitmissin... Ne zaman bitecek veya imzayr atalum bitsin
muhabbeti veya iste 0 anda adam anlatiyor ama sen dinlemiyorsun, baska yerleri
diisiiniiyorsun mesela... Cep telefonuyla oynuyorsun... Bircok kisi abartili
sekilde sohbetini yapiyor, iste telefonu ile oynuyor, anlatici kisi bunu goriince...
O da bakiwyor istek yok talep yok.” Sevgi.
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"Cok stkictydi, bilgisayarda hocanmin okudugu seyleri ilerletmesini ben
yapryordum hatta bazen hizl hizli tuslara basip ileri gittigim oldu. Bitsin diye
hocam...” Riizgir.

"Mesela biz ...'min seminerine katildik. Bir hafta beraberdik. 10 giin mii
neydi yanlis hatirlamiyorsam. Saat 22.00'ye ders koydu aksam, yemekten sonra,
adam diyor ki zorunlu degil, iste gelmeyebilirsiniz. Bizim mesaimiz iste 9.00 ile
17.00 arast normalde... Ama severek gittik. Burada bana deseler ki seminer var.
Ben kagmanin yollarini ararim. Orada mesela zevkle giderdik. Anlatan ¢ok iyi
anlatiyordu.” Mert.

"Mesela il dis1 falan filan miiracaat edilebilecek kontenjan ¢ogu zaman dolu
oluyor ki onlar onceden secilmis kisiler oluyor zaten. Bu formaliteden biz bunu
actik duyurduk herkes miiracaat edebilirdi, ediyorsun ama ¢ikmiyor.” Sevgi.

"Bizim bir yaklasik 4-5 yildir yok ondan oncesine gidelim... Her yil denetim
oldu. Ben o denetimlerin higbirisinde hicbir fayda gérmedim. Olmaz hocam
senin 1 yillik ¢alismani 1 ders oturup dinleyerek kimse belirleyemez...” Riizgar.

Ogretmenlerin mesleki gelisim yasantilarim belirlemek durum tespiti
yapmak acgisindan 6nemlidir. Katilimcilar oldukga smirli ve genellikle de
resmi uygulamalar cercevesinde mesleki gelisim yasantilar
deneyimlemislerdir. Yerel ve merkezi hizmet i¢i egitim seminerlerine ek
olarak bazi egitimlerden ve miifettis denetiminden de bahsetmislerdir.
Bu mesleki gelisim yasantilarinin icinde isbirligine, takim calismasina,
kolektif Ogrenmeye dayali bir yasanti olmadig1 goriilmektedir.
Ogretmenlerin mesleki gelisimlerini etkileyen etmenlerin belirlenmesi de
uygun mesleki gelisim yasantilar1 saglamada onemli bir kaynaktir. Bir
sonraki kisimda Ogretmenlerin mesleki gelisimini etkileyen etmenler
incelenmistir.

Dérdiincii Alt Amaca Iliskin Bulgular ve Yorumlar: Arastirmanin
dordiincii alt amaci 6gretmenlerin mesleki gelisimini etkileyen etmenleri
belirlemektir. Ogretmenlerin bu kapsamda gériislerini yansitan bulgular
“Giidiilenme”, “Olasi giidiileyiciler” ve “Engelleyiciler” olmak tizere iig
tema altinda toplanmistir. Bu temalar ve ilgili kategorileri yansitan
bulgular Tablo 7’de sunulmustur.

Bulgulara gore oOncelikli olarak Ogretmenlerin mesleki gelisime
glidiilenmeleri diisiiktiir ve giidiillenmeyi ele alis bicimleri mesleki
gelisimden ¢ok meslegi yiiriitme odaklidir. Olasi giidiileyiciler ise;

OPUS © Uluslararasi Toplum Arastirmalari Dergisi ¢ 4079



Burcu Altun -Pinar Yengin Sarpkaya

idealizm, merak, yoneticilik kariyeri, 6diil, sinav sistemi ve Ogrenci
goziinde itibardir. Ogretmenlerin goriislerine gore mesleki gelisimi
engelleyici etmenler ise oldukca fazladir. Bu engelleyici etmenler;
yOneticinin pasifligi, yoneticinin ataleti, yoneticinin korkusu, yoneticinin
inisiyatif ~almamasi, velinin miidahalesi, Ogrencinin ilgisizligi,
meslektasin piskinligi, 0gretmenin statiisii, uygulamali egitim eksigi,
Ogretim programiin kisirligi, materyal eksikligi, ikili 6gretim, kalabalik
smiflar, ders yiikii, fiziksel kosullar, biirokratik prosediirler, ailevi
sorunlar, 0zel ders verme, yiiksek Oz-yeterlik yanilgis1 ve emeklilik
diistincesidir.

Tablo 7. Ogretmenlerin mesleki gelisimini etkileyen etmenler.

Giidiilenme Olas giidiileyiciler Engelleyiciler

Diisiik Idealizm Yéneticinin pasifligi

Meslegi yliriitme Merak Yoneticinin ataleti

odakl1 Yoneticilik kariyeri Yoneticinin korkusu
Odiil Ydneticinin inisiyatif almamasi
Sinav sistemi Velinin miidahalesi
Ogrenci goziinde itibar Ogrencinin ilgisizligi

Meslektasin pigkinligi
Ogretmenin statiisii
Uygulamali egitim eksigi
Ogretim programinin kisirhgt
Materyal eksikligi

Ikili 6gretim

Kalabalik siniflar

Ders yiikii

Fiziksel kosullar

Biirokratik prosediirler
Ailevi sorunlar

Ozel ders verme

Yiiksek 6z-yeterlik yanilgisi
Emeklilik dusiincesi

Ogretmenlerden Sevgi mesleki gelisime giidiilenmesinin diisiik
olduguna; Dogukan olas: giidiileyicilerden Ogrenci goziinde itibara;
Baris engelleyicilerden yOneticinin ataletine, Nergis yoneticinin
korkusuna, Zafer yoOneticinin inisiyatif almamasina, Sevgi meslektasin
piskinligine, Mert kalabalik siniflara iliskin su ifadeleri kullanmislardir:

“Bu kosullar1 goriince cok da fazla gelistirmek istemiyor insan isin agik¢asi,
niye gelistirelim karsida talep eden yok, isteyen yok, yani sen derse sabahin
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koriinde giriyorsun diyor ki cocuk ders yapmayalim, hafta sonu kursa
geliyorsun, yine mi soru ¢ozecegiz, yine mi test getirdiniz...” Sevgi.

“Bilgi olarak 68renciyi baskilayan, bak ben bumlari ¢ok biliyorum diye
kendini Ggrenciye gosteren dgretmenle hic kimse dalga gecemez. Ogrenci ona
saygr duyar. Onu doydurmasini bilirsen 68renci sana saygi duyar. Ama
ogrenciye karst sen bilgi olarak eksiksen 6grenci senin her seyinle dalga gecmeye
baglar.” Dogukan.

"Bazen bazi idarecilerin tutumu... Gerek yok gibi bu seylere tutumu, bunlar
da (gelisimi) sekteye ugratiyor.” Baris.

"Zaten miidiir izin vermez kesinlikle, hicbir sekilde izin yok... Kendi
golgesinden korkan bir adam. Ya boyle de olunca, yani bu zaten senin éniine
duvar  koyuyor, geziye gideceksin  gidemiyorsun, piknige gideceksin
gidemiyorsun; ¢iinkii adam sana set koyuyor... Boyle olunca da olmuyor iste.”
Nergis.

"Her idareci icin farkli, genellikle bu donem idarecilerin hepsi bana bir sey
olmasin iste yukarwya sirin goriineyim. Inisiyatif almyorlar. Hicbir topa
girmiyorlar. Dolayisiyla sen de o zaman sey yapiyorsun, elestiriyorsun. Nasil
boyle olabilir? Bir idareci nasil inisiyatif almaz. Nasil kendi inisiyatifini
kullanmaz. Niye gogiislemez?” Zafer.

“Ortada kalwyor yani idareci de ortada kalabiliyor bazen kétii niyetli
insanlarla. Diyor ki mesela ders programimin ayarlanmasinda, aaa o giin benim
kuaforiim var. O giine asla ders koyamazsin. Kuafor nedir ya?” Sevgi.

“Ben kendimi ne kadar gelistirirsem gelistireyim sen bu simiflarda o
tecriibeni ¢ok fazla konusturamiyorsun, sonra sen de birakiyorsun bir yerde.
Yani orada bakanhi§in o kisstmda sucu var, simif sayisinda, kabalaligin
fazlalhiginda.” Mert.

Bir Ogretmenin mesleki gelisimini etkileyen etmenler, 6gretmen
gelisimi planlamasinda, gelisim siirecinin tasarlanmasinda ve sistem
Ogelerinin  belirlenmesinde yol gosterici olabilir. Bu baglamda
Ogretmenlerin gilidiillenme diizeyinin diisiik oldugu, bu giidiilenme
anlayisinin da mesleki gelisimden ¢ok meslegi siirdiirme odakli oldugu,
olas1 giidiileyicilerin oldukca az, engelleyicilerin ise olduk¢a yogun
oldugu belirlenmistir. Ogretmenlerin mesleki gelisim siirecine
glidiileyen ve onlar1 engelleyen etmenler kadar onlarin goziinden
mesleki gelisim siirecinin nasil olmas:i gerektigini ortaya koymak da
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onemlidir. Bu amagla bir sonraki boliimde &gretmenlerin mesleki
gelisime iliskin Onerileri ile ilgili bulgulara yer verilmistir.

Besinci Alt Amaca Iliskin Bulgular ve Yorumlar: Arastirmanin besinci
alt amac1 oOgretmenlerin mesleki gelisim Onerilerini belirlemektir.
Ogretmenlerin mesleki gelisimine iliskin &nerilerini yansitan bulgular
“Nasil olmali?”, “Ogretmen neler yapmali?”, “Okul diizeyinde neler
yapilmali?” ve “Bakanlik diizeyinde neler yapilmali?” olmak tizere dort
tema altinda toplanmistir. Bu temalar1 ve ilgili kategorileri yansitan
bulgular Tablo 8'de sunulmustur.

Tablo 8. Ogretmenlerin mesleki gelisim onerileri.

Nasil olmali? Ogretmen neler yapmal1?
Thtiyag temelli Gelisim sorumlulugu duyma
Uygulamaya doniik Entelektiiel okuma
Uzun stireli Aragtirma
Sosyal etkilesimli Gezi gozlem
Veliyle igbirlikli Soru ¢bzme ¢aligmast
Aday 6gretmene mentor destekli Universite etkinlikleri
Zorunluluk-goniilliliik ikilemi Sanal paylagim

Spor yapma
Okul diizeyinde neler yapilmali? Bakanlik diizeyinde neler yapilmali?
Seminer donemini dontistiirme Gergek uzman semineri
Yonetsel destek Klinik denetim
Orgiit kiiltiirii olusturma Sosyokiiltiirel etkinlikler
Ogretmenler aras1 etkilegim Gelisim kamplar1
Ogretmen liderliginden yararlanma Uzaktan egitim
Bilgilendirme toplantilar1 Duyuru aglari
Rehberlik servisinden kisa seminerler Korku kiiltiiriinii yikma
Akademisyen daveti Orgiitsel adalet
Sosyal etkinlik Maasta iyilestirme
Ziimre odast Nitelikli 6gretmen se¢me

Istikrarh uygulamalar
Kalkinma igin egitim

Ogretmenler mesleki gelisimin; ihtiyag temelli, uygulamaya déniik,
uzun siireli, sosyal etkilesimli, veliyle isbirlikli ve aday Ogretmene
mentdr destekli olmasini 6nermektedir. Mesleki gelisimin zorunlu ya da
goniillii olmasi konusunda ise bir ikilem oldugu belirlenmistir.
Katilimcilar mesleki gelisimde oOgretmen neler yapmali konusunda
gelisim sorumlulugu duyma, entelektiiel okuma, arastirma, gezi gozlem,
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soru ¢ozme calismasi, iiniversite etkinlikleri, sanal paylasim ve spor
yapmay1 onermistir. Ogretmenlerin mesleki gelisimde okul diizeyli
Onerileri ise seminer donemini doniistiirme, yoOnetsel destek, orgiit
kiiltiiri olusturma, 6gretmenler arasi etkilesim, 6gretmen liderliginden
yararlanma, bilgilendirme toplantilari, rehberlik servisinden kisa
seminerler, akademisyen daveti, sosyal etkinlik ve ziimre odasidir.
Ogretmenlerin bakanlik diizeyli onerileri ise gercek uzman semineri,
klinik denetim, sosyokiiltiirel etkinlikler, gelisim kamplari, uzaktan
egitim, duyuru aglari, korku kiiltiiriinii yikma, Orgiitsel adalet, maasta
iyilestirme, nitelikli 6gretmen se¢me, istikrarli uygulamalar ve kalkinma
i¢in egitimdir.

Nergis Ogretmenlerin mesleki gelisiminin nasil olmas1 gerektigi
konusunda zorunluluk-goniilliiliik ikilemine; Zafer ogretmen neler
yapmali konusunda entelektiiel okumaya; Riizgar okul diizeyinde neler
yapilmali konusunda seminer dénemini doniistiirmeye; Mert 6gretmen
liderliginden yararlanmaya; Dogukan bakanlik diizeyinde neler
yapilmali konusunda gercek uzman seminerine, Ata da maasta
iyilestirmeye iliskin su ifadeleri kullanmislardir:

“Ya aslinda goniillii olsa iyi de... Idareciler iste bakanlik mesela diyecek ki
ogretmenlerden gelen su talep iizerine soyle bir calismaya katilmak zorunludur.
Ciinkii goniilliiliik esasina dayanirsa bu is olmaz. Yani 100 kisiden 5 kisi
basvurur... Bir yarar1 olmaz. Zorunlu olmasi lazim ¢iinkii zorunlu olmazsa
katilim olmuyor... Ciinkii herkes boyle atip tutar da ihtiya¢ var yapilmiyor
edilmiyor, ama yapalim hadi kalkin dendiginde, kimse tagin altina elini sokmaz
kimse, herkes kacar.” Nergis.

"Bir kere iyi okuyacak bir dgretmen diinyay: takip edecek, kendi iilkesini
takip edecek, bilgili, kiiltiirlii bir insan olacak. Bunu da ancak ne ile
saglayabilir? Cok okuyarak. Baska tiirlii kazanmlmaz.” Zafer.

“...Seminer donemlerinde milletin agzina sakiz olduk. Geliyor okula
kahvalt: yapworlar... Iste duyuyorsunuz ama niye dyle duyuyorsunuz?
Olmayan bir sey duyulmaz. Demek ki 6yle oluyormus hocam. Seminer konular
gelir bize, haziramin o kapanaca hafta gelir, karne verildikten sonra miidiir bey
toplant1 yapar, su konular1 siz su konular1 siz su konular: hazirlayin der. Dosya
yapilir, idareye verilir. Seminer donemimiz bitti. Seminer domemini farkl
yapsak ne olur? Olmaz m1?” Riizgir.
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"Idarenin yaninda okulda her zaman boyle birilerinin siirecin icinde olmas
lazim, hadi bugiin bunu yapalim hadi bu ders soyle yapalim. Insanla iletisimi
cok 1yi olan, 6gretmenlerin icinden biri... Genelde okullarda boyle hep boyle sey
vardir. Cekip ceviren birileri vardir... Miidiiriin isi de kolay oluyor.” Mert.

“Gergekten bu isi bilen insanlar anlatsin. Ama oraya getirip, videoyu koyup,
ondan sonra bilgisayara takip oradan okutmayacak adam... Adam benden bilgili
olacak, benden yetenekli olacak...” Dogukan.

“Ogretmenin  ekonomik  kaygisimn  olmamas: lazim. Benim orda
durmamamin sebebi, bos saatlerimi, dersten sonraki saatlerimi Ozel sektire
ayirmigim mesela... Eger gercekten Ogretmenin de zamani olsaydi, ekonomik
olarak da ihtiyaci olmasaydi, suiflar 15 kisilik olsaydr 6gretmen de iyi seyler
yapardi, 6grencinin de 63retmenin de ihtiyaci olmazdi...” Ata.

Ogretmenlerin mesleki gelisim 6nerilerinin kapsamh oldugu, diger
yandan is birligine ve kolektif uygulamalara doniik onerilerin olmadig:
goriilmektedir. Var olan mesleki gelisim yasantilari, onerilerini etkilemis
olabilir. Diger yandan oOzellikle okul ve bakanhk diizeyli Oneriler
Ogretmen gelisiminin temel sorunlarma isaret etmektedir. Bir sonraki
boliimde arastirmanin sonuglarina, bu sonuglarin ilgili alanyazin
1s181nda tartismasina ve arastirmanin onerilerine yer verilmistir.

Sonug, Tartisma ve Oneriler

Eldeki arastirmada Ogretmenlerin mesleki gelisimlerine iliskin 6nemli
sonugclara ulasilmistir. Sonuglar 6gretmenlerin meslek yasamlarinin ilk
donemlerinde yasadiklar1 mesleki zorluklara, giiglii ve zayif yonlerine,
temel ihtiyaglar1 ve firsatlarina, bugiin mesleki gelisime ytikledikleri
anlama, mesleki gelisim yasantilarina, mesleki gelisimlerini etkileyen
etmenlere 151k tutmus ve mesleki gelisim Onerilerini ortaya koymustur.
Kapsaml bir bicimde durum analizi saglamistir. Birbiri ile iliskili ve
asamali olarak elde edilmis bu sonuglari yansitan "Ogretmenlerin
Mesleki Gelisim Durumu" modeli "6gretmenlerin meslekte ilk yillar1",
"6gretmenlerin meslekte bugiinii" ve "mesleki gelisim Onerileri" olarak
Sekil 1'de sunulmustur.
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Sekil 1. Ogretmenlerin Mesleki Gelisim Durumu.

Ogretmenler meslek yasamlarmin ilk dénemlerinde yogunlukla
orgiitsel, daha sonra bolgesel ve en az da kisisel bir¢cok zorlukla
karsilasmistir. YOnetici tutumu, veli-Ogrenci profili ve fiziki kosullar
orgiitsel zorluklar arasinda 6n plana ¢ikmaktadir. Ogretmenlerin bu
donemlerinde mesleki yeterlik, idealizm gibi giliclii yonleri, 6zel alan ve
pedagojik alanlarda da zayif yoOnleri vardir. Buna bagh olarak da
gelisimsel ihtiyaclar1 bulunmaktadir.

Belirlenen Orgiitsel zorluklardan oOrgiitsel adaletsizlik, Orgiitsel
sessizlik, Orgiitsel yalnizlik ve yabancilasma cesitli nedenlerle ortaya
cikabilen ve bireyin is basarimin etkileyen dinamiklerdir. Arastirmalar
Ogretmenlerin Orglitsel adaletsizlik yasamasinin beraberinde orgiitsel
sessizligi (Tutar ve Kose, 2018), tiiretkenlik karsiti is davranislarimi
(Midilli, 2018), orgiitsel sinizmi (Ozen Kutanis ve Cetinel, 2010)
getirdigini, Orglitsel adaletin oOrgiitsel baghhgr (Ucar, 2016), is
doyumunu, oOrgiitsel vatandasligl, isten ayrilma niyetini, basarimi
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(Colquitt, Conlon, Wesson, Porter and Ng, 2001) -etkiledigini
gostermektedir. Tim bu degiskenler mesleki gelisim siirecini de
dogrudan veya dolayli olarak etkileyebilir. Orgiitsel sessizlik, orgiit
calisanlarinin gesitli gerekgelerle bilgi saklamasidir (Morrison and
Milliken, 2000), bazen oOgrenilmis caresizlie dayanmaktadir (Evren,
2019). Eldeki arastirmada da 6grenilmis caresizlik nedeniyle bir seyleri
degistiremeyen 6gretmenler orgiitsel sessizligi se¢mistir; fakat bu durum
gelisim icin bir engeldir (Morrison and Milliken, 2000). Yabancilasma
kavrami da egitim Orgiitleri igin gesitli olumsuz sonuglar doguran
(Yilmaz ve Yengin Sarpkaya, 2009), orgiitsel gelisme icin istenmeyen bir
olgudur. Ogretmenlerin yaraticihigmni, mesleki gelisimlerini, etkililigini
ve verimliligini, is birligi i¢cinde ¢alismasini engeller (Hosgoriir, 1997). Bu
nedenle gelisim igin yOneticilerin yabancilasma nedenlerini saglikli
analiz etmesi ¢ok 6nemlidir.

Ogretmenlerin deneyimledigi denetmen yetersizligi ve rol model
eksikligi, denetmene iligskin alg1 ve deneyimler, 6gretmenin mesleki
gelisiminde Onemli rol oynar; ¢iinkii denetmen 6gretmen gelisiminden
sorumlu profesyonel aktorlerden biridir (Altun ve Sarpkaya, 2020).
Denetmen yetersizliklerini (Erdem, 2010; Koroglu, 2011), denetmenlere
iliskin olumsuz algiy1 (Tok, 2013) ve denetmen liderligine iliskin
denetmenlerle &gretmenler arasindaki algi farkliigmi (Unal ve Giirsel,
2007) konu alan arastirma bulgulari, 6gretmenlerin bu konuda yasadig:
sorunlara isaret etmektedir.

Katilimcilarin  deneyimledigi 6gretmen rotasyonu, kredili sistem,
brans dis1 ders yiikii ve fiziksel kosullar daha ¢ok merkez oOrgiitiin
yonetsel uygulamalarmin bir ¢iktisidir ve gec¢misten bugiine dile
getirilen yOnetsel sorunlara isaret etmektedir. Yonetsel anlamda 6nemli
bulgulardan biri de yonetici tutumudur. Arastirma bulgularina gore
Ogretmenler  yoneticilerinden  ¢ok  cesitli  yonetsel  beceriler
beklemektedirler (Tanridgen, 2000; Aslan ve Yildirim, 2004; Nayir, 2012;
Aslanargun, 2015). Ogretmenlerin mesleki beklentilerini kargilayacak ve
gelisimini destekleyecek yoneticilerin donanimli olmas: gerekmektedir.

Ogretmenlerin yasadig1 bolgesel zorluklar bugiin de Tiirk egitim
sisteminin sorunlar1 arasinda yer almaktadir. Bu noktada daha fazla
kaynagin egitime aktarilmasi ve aktarilan kaynagin adil bir sekilde,
dezavantajli bolgeler gozetilerek kullanilmasi gerekmektedir (TEDMEM,
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2019). Ogretmen ve &grenci enerjisinin gogunu bu sorunlarla bas
edebilmek i¢in kullanmaktadir ve bu sorunlarin sistematik bir sekilde
eritilecegi egitim reformlar1 6ncelikli olmalidir.

Ogretmenlerin giiclii yonlerinden mesleki yeterlik, idealizm ve yasam
deneyimi 6grenme ciktilar1 ve problem ¢ozme siireci igin Onemlidir;
fakat MEB ogretmen yeterlikleri (MEB, 2017d) baglaminda oldukca
stnirhidir.  Katilimalarin  zayif yonleri ise bagka arastirmalarla da
tutarhidir (Korkmaz, Saban ve Akbasl, 2004). Ogretmenin yasadig
orgiitsel zorluklar da bu zayifliklar1 beslemis olabilir. Ogretmenlerin
zayif yonlerinin ¢ogu, onlarin pedagojik yeterlikleri ile iligkilidir.
Ogretmeni bu agilardan destekleme yollarindan biri $gretmenin mesleki
is birligi yapabilecegi ortam ve kosullar1 ayarlamaktir. Ornegin dersi
planlama konusunda zayif oldugunu diisiinen bir 6gretmen ders imecesi
(Takahashi and Yoshida, 2004) uygulamas: ile bu alandaki eksikligini
giderebilir. Ogretmenlerin mesleki ihtiyaglarina iligkin bulgular, onlarm
mesleki zayif yonleri ve mesleki zorluklar ile tutarhidir. Ogretmeni
gelistirmek igin 6nce ne tiir destege ihtiyacinin oldugu belirlenmelidir
(Altun, 2014), bu ise denetimle miimkiindiir (Glikman, Gordon and
Ross-Gordon, 2009).

Ogretmenlerin mesleki gelisim algis1 ¢ikti odaklidir. Ogretmenler
stnirli mesleki gelisim yasantilar1 ve bundan da biiyiik oranda memnun
olmamalar1 nedeniyle mesleki gelisimi biitlinciil bir bakis acis1 ile
degerlendirememis olabilirler. Bu durum ayni zamanda 6gretmenlerin
gelisim oOzelliklerinin farkliligi ile de iliskili olabilir. Ogretmenler
deneyim, 6grenme bicimleri, soyut diisiime becerileri, ego gelisimleri
acisindan farklilik gosterirler (Glatthorn, 1984; Glickman vd., 2013).
Gelisimsel ve farklilagtirilmis denetimin gerekgeleri olan, 6gretmenlerin
akademik gelisim diizeyleri, soyutlanma diizeyleri, yansitma becerileri
gibi Ozellikleri mesleki gelisime bakis acilarin1 ve gereksinimlerini de
etkiliyor olabilir. Bu baglamda 6zellikle diisiik soyutlanma seviyesindeki
ogretmenler ¢iktilara odaklanabilir, mesleki gelisim saglandikga diger bir
ifade ile soyutlama seviyesi yiikseldik¢e daha farkli ihtiyaglar ortaya
cikabilir. Farklilastirilmis denetim kapsaminda soyutlanma diizeyi
disitk olan Ogretmenlere yogun gelisim ve isbirlikli gelisim
yasantilariyla destek olunabilir (Glatthorn, 1984) ve bu Ogretmenler
soyutlanma diizeyleri artinca mesleki gelisime de daha farkli anlamlar
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ylikleyebilirler. Bu baglamda baz1 arastirmalarda mesleki gelisim
gereklilik, basar1 ve niteligi artirmanin yolu, giidiilenme saglayan bir
siire¢ (Eroglu ve Ozbek, 2018a) olarak goriiliirken, eldeki arastirmada
Ogretmenler  mesleki  gelisimi  bazi  yeterlikler  {izerinden
degerlendirmislerdir. Bu yeterliklerden teknolojiye uyum (Dodge, 1995;
Oksiiz ve Ucga, 2010) ve pedagojik becerilerin gelistirilmesi (Marzano,
Frontier and Livingston, 2011) 6nemlidir; fakat 6gretmen gelisimi daha
kapsamli entelektiiel gelisimi gerektirir. Smava hazirlik ise merkezi
siavlarla degeri 6grencisinin yaptig1 soru sayisiyla olgiilen 6gretmen
modelinin (Yildiz, 2013) bir yansimasi olabilir.

Giincel calismalar yerel ihtiyaclara yanit veren, okula 06zgii
baglamlara uyarlanmis, is birligine dayali aktif mesleki gelisimi tesvik
ederken (OECD, 2019), eldeki arastirmada ogretmenlerin ¢ogunlukla
yerel hizmet ici egitim seminerlerine, zorunlu olarak katildig1 ve onlar
da verimsiz gordiigii belirlenmistir. MEB Ogretmen gelisiminde bazi
giincellemeler yapsa da bu durumun 6gretmenlere yansimadig aciktir.
MEB'in tiim mesleki gelisim calismalarina iliskin arastirma bulgular:
giris boliimiinde ayrintili olarak tartisilmistir. Genel olarak mesleki
gelisim programlarinin geleneksel oldugu icin katki saglamadig:
diisiiniilmektedir (Kesen ve Oztiirk, 2019). Farkli aragtirma bulgular1 da
hizmet igi egitim politikalarinin gozden gegirilerek, o6gretmelerin
yeterliliklerinin = stirekli gelistirilmesine olanak saglayacak sekilde
yeniden yapilandirilmas: gerekliligine isaret etmektedir (Ciltas ve Akalls,
2011). Yerel hizmet ici egitim seminerlerine ayrilan zaman, emek ve
biitgenin Ogretmenlerin ihtiyaclarin1 ve okul gergekliklerini yansitan
okul temelli farkli gelisimsel uygulamalara harcanmasi gerektigi
sOylenebilir.

Mesleki gelisim i¢in en onemli 0gelerden biri giidiilenme olmasina
karsin Ogretmenlerin giidiilenmeleri olduk¢a diisiiktiir ve meslegi
ylriitme odaklidir. Bu durum ogretmenin mesleki gelisim ve degisime
bakisi, iistleri tarafindan taninma ve kabul gorme isteginde yasadig:
tatminsizlik olan (Eryilmaz ve Burgaz, 2011) yabancilasmayla iliskili
olabilir. Ogretmenleri giidiileme olasiigi olan idealizm ve merak
gelisimsel unsurlari iceren igsel giidiileyicilerken, yoneticilik kariyeri ve
odiil maddi unsurlar igeren digsal giidiileyicilerdir. Sinav sisteminin
gidiileyiciligi merkezi sinavlarin Ogrenci yasamindaki etkisine ve
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dolayisiyla Ogretmenin de bu siirecteki roliine dayaniyor olabilir.
Ogrenci goziinde itibar da 6grencinin karsisinda daha diisiik konuma
diismeme kaygis1 ile gelen gelisim ihtiyacin1 yansitmaktadir.
Ogretmenlerin mesleki gelisimlerini engelleyen etmenler ise basta
yonetici 6zellikleri olmak tizere bir dizi yonetsel soruna dayanmaktadir.
Okul yoneticilerinden genelde destek bekleyen ogretmenler (Balyer,
Ozcan ve Yildiz, 2017), egitimsel lider olabilen (Celik, 2012), okuldaki
politik yapiyi, belirsizlikleri ve kiiltiirii en iyi sekilde yonetebilen (Bush,
2011), ogretmenlerini destekleyen (Giinbayi, Dagli ve Kalkan, 2013),
denetim siireclerini O0gretmenini gelistirmek icin kullanan (Altun ve
Sarpkaya, 2020), catismalar1 yonetebilen (Arslantas ve Ozkan, 2012) ve
daha birgok yeterlikleri saglayabilen yoneticilere ihtiya¢ duymaktadir.
Velinin miidahalesi, 6grenci isteksizligi ve 6gretmenin statiisii birbiri
ile ve sistemdeki diger wuygulamalarla iliski iginde olan
engelleyicilerdendir. Ogretmenlik meslegine karsi saygimin diisiik olmasi
(Calisiar Celik ve Kiral, 2018; Atmaca, 2020), politika yapicilarin
Ogretmenin mesleki statiisii ve toplumsal degerinin yiikseltilmesi
tizerine egilmesi gerektigini gostermektedir (OECD, 2019). Yonetici
tutumu, calisma kosullari, diisiik giidiilenme, 6gretmenlik mesleginin
statlisi (Ustu, Tas ve Server, 2016; Can, 2019) mesleki gelisimin
engelleyicileridir ve eldeki arastirma sonuglarmni desteklemektedir.
Mesleki gelisim engellerinden 0Ogrenci isteksizligi de programlarin
diisiinsel icerik tasimamasi, bankaci egitim modeli (Freire, 2003: 55),
yaratict Ogretimi baskilayan sinav sistemi (Girux, 2013) gibi bircok
nedene dayaniyor olabilir. Egitsel basar1 artik 6zgiirlesme yerine simav
puanlartyla tarif edilmektedir. Veliler ise c¢ocuklarim1i bu Olgitler
tizerinden yaristirmaktadir (Demirer, 2014: 2). Bu durum da mesleki
gelisimin engelleyicisi olan veli miidahalesini doguruyor olabilir. Orta
smif ailelerin iyi gocuk yaratma c¢abalar1 sistem iizerinde hiikiimet
politikalar1 kadar etkilidir (Cimen, 2013). Sistem icindeki pasif,
baglamdan  kopuk Ogrenciler de  Ogretmen  giidiillenmesini
diisiirmektedir. Oysa Ogrenciyi giidiilemek de okul miidiirlerinin ve
Ogretmenlerin gorevidir. Bu glidiileme siireci Ogretmenin izole bir
sekilde miicadelesiyle basarili olunabilecek bir arena degildir. Yonetsel
destege, 6gretmenin kolektif ¢abasina, 6gretimsel liderlige ihtiyag vardir.
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Aragtirmanin  ilging bulgularindan biri mesleki gelisimin
engelleyicilerinden birisinin yiiksek 6z yeterlik yanilgis1 olmasidir.
Katilimcilardan 6grencileri sinavlara hazirlama konusunda basarili olan
bir grup, mesleki 6zgiiveni ¢ok yiiksek oldugu i¢in gelisimsel etkinliklere
ihtiyact olmadigmmi distinmiistiir. Bu durum, belirli bir alanda
yetenekleri simirli bireylerin, sahip olduklarindan daha fazla bilgi ve
beceriye sahip olduklarina inanma egilimlerini yansitan (Dunning, 2011),
kendine asir1 giivenme olarak ortaya cikan ve karar verme siirecinde
hatalara neden olabilen (Somyiirek ve Celik, 2018) Dunning-Kruger
sendromu ile agiklanabilir. Bu baglamda bu sendromu yasayan bireyler
yliksek Ozyeterlik algisi ile gelisim ihtiyacinin olmadigina karar verebilir.
Dolayisiyla 6gretmenlere yonelik bir mesleki gelisim planlamasinda
o0gretmende bilissel dengesizlik yaratmanin rolii biiytiiktiir. Birey siirece
ikna olmaly, siirecin kendine bir seyler katacagina inanmalidir.

Ogretmenlerin mesleki gelisim siirecinin  dzelliklerine iliskin
Onerilerinde zorunluluk ve goniilliiliik ikilemi karsimiza ¢ikmaktadir.
Ogretmen gelisimine yonelik girisimlerin ¢cogunun arzulanan diizeyde
basarili olamamasinin nedenlerinden biri bu tiir girisimlerin otoritelerce
zorunlu olarak uygulanmasi, 6gretmenin goniilliiliigiine ve ihtiyacina
dayandirilmamasidir (Altun ve Sarpkaya, 2014). ABD’de uygulanmis bir
okul gelistirme galismasinin baslangicta goniilliiliikle baslayip basariy:
yakaladiktan sonra zorunlu hale getirilmesi ve uygulamada
gonilliiliigin  kaybolmas: basarisizliga neden olmustur (Toprak ve
Savas, 2013). Aday Ogretmene mentor destekli mesleki gelisim Onerisi
sosyal 0grenmenin bir bi¢gimidir (Zpeda, 2007) ve bir konuda deneyimli
olan 6gretmenin o konuda deneyimsiz olan 6gretmenle is birligi iginde
calismasina dayanan, gelisime cesaretlendiren (Carr, Herman and
Harris, 2005; Kocabas ve Yirci, 2011; Sullivan ve Glanz, 2013) bir
uygulamadir, ayrica MEB’in hali hazirda yiriitillen uygulamalar
arasinda yer almaktadir (MEB, 2015; MEB, 2017c). Teoride islevsel olarak
goriinen aday Ogretmen yetistirme programmin uygulamada bazi
sorunlar1 oldugu belirlenmistir (Kose, 2016; Kozikoglu ve Soyalp, 2018;
Onder, 2018). Bu baglamda siirecin etkililigi icin aday &gretmen
yetistirme  programinin  Ogretimsel  yoniiniin  gelistirilmesine
odaklanilmalidir.

4090 ¢ OPUS © Uluslararasi Toplum Arastirmalari Dergisi



Ogretmenlerin Mesleki Gelisimi Uzerine Bir Durum Calismast

Ogretmenlerin okul diizeyli mesleki gelisim &nerileri incelendiginde
seminer donemini doniistiirme ve yoOnetsel destegin dikkat cekici bir
bicimde oOnerildigi belirlenmistir. MEB, 0gretmenlerin mesleki
gelisimlerinin biiyiik bir kismini 2015 ve sonrasi donemlerde yayinladig:
mesleki calisma programlariyla sagladigini varsaymaktadir, oysa eldeki
bulgular seminer donemlerinin etkisizligini bir kez daha ortaya koyarak
Ogretmen gelistirme sisteminin daha farkli uygulamalara ihtiyac
oldugunu gostermektedir. Alanyazinda seminer donemini konu alan
arastirma bulgular1 da genel olarak eldeki arastirma bulgulariyla
paralellik gostermektedir (Sicak ve Parmaksiz; 2016; Giiltekin, vd., 2018;
Kahyaoglu ve Karatas, 2019; Tiirker ve Tok, 2019).

Okul diizeyli orgiit kiiltiirii olusturma onerisi islevseldir. Orgiit
kiiltiirii 6gretmenlerin orgiitsel aidiyetleri, drgiitsel baghliklari (Ipek,
2010; Zhu, Devos and Li, 2011), orgiitsel 6grenmeleri (Seashore Louis
and Lee, 2016), is doyumlar1 (MacIntosh and Doherty, 2010), orgiite
giivenleri (Ding, 2007), okul gelistirme c¢iktilar1 (Lindahl, 2006), okul
basarimi (Maslowski, 2001) ve daha bir¢cok degisken {izerinde olumlu
etkiye sahiptir. Bagarili okullarda 6gretmeni besleyen bir topluluk, orgiit
kiiltiiriinii koruyan ve bir arada tutan bir kap gibidir. Ogretmenler
sadece bu tiir okullarda calistiklar1 icin bile canli, miicadeleci,
profesyonel katihmcr ve giiclenmis hissetmektedir (Senge, Cambron-
McCabe, Lucas, Smith, Dutton and Kleiner, 2000). Dolayisiyla okul
basarisi igin 6gretmenlerin is birligi icinde calistigr bir okul kiiltiirtiniin
ve etkilesimli topluluklarin varhgi gereklidir. Ogretmenlerin ziimre
odast Onerisi ise okullarin fiziksel kosullarinin mesleki calismalar
yapmaya uygun olmadigmmin bir gostergesidir. Calisma ve dinlenme
boyutlarina hizmet etmesi gereken Ogretmenler odasi da (Agikalin,
2014), okul ve 6grenci isleri, sosyal ortama ilgisizlik ve fiziki kosullar
nedeniyle etkin bir bicimde kullamlamamaktadir. Oncelikle 6gretmenler
odas1 doniistiiriilebilir, daha sonra da ziimre odas: sistemine gegilebilir.

Ogretmenlerin katildiklar1 seminerlerde anlatictmiin  uzmanhigma
glivenmiyor olmalar1 seminerlerin gercekten uzman olanlarca verilmesi
Onerisini dogurmustur. Ek olarak ogretmenler donanimli miifettislerle
ylriitiilecek, denetimi yapan uzman ve gelistirilen 6gretmen arasinda is
birligi ve rehberlik anlayisina dayanan, samimi mesleki iliskiyi yansitan
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(Hopkins and Moore, 1993; Glickman, 1985) klinik denetimleri
onermektedirler.

Ogretmenlerin bakanlik diizeyli 6nerilerinden korku kiiltiiriinii
yikma, Orgilitsel adalet, maasta iyilestirme, nitelikli 6gretmen secme,
istikrarli uygulamalar ve kalkinma igin egitim sistematik calismalar ile
bazilar1 uzun vadede agilabilecek sorunlara isaret etmektedir.
Ogretmenleri mis gibi davranmaya iten korku kiiltiirii (Ciiceloglu, 2008),
gesitli yonetim tarzlarmin tirtintidiir. Otokratik ve ilgisiz yonetim tarzlar
korku kiiltiirtinii beslerken, demokratik yonetim tarz: ile korku kiiltiirii
arasinda negatif yonlii bir iliski bulunmaktadir (Kahraman and Celik,
2019). Bu nedenle otokratik yonetim tarzinin yaratmis olabilecegi korku
kiiltiirtiniin yikilmasi, demokratik uygulamalarin yogun bir sekilde ise
kosulmasina baglidir.

Bugiin gelismis iilkelerin 6gretmen yetistirme ve gelistirme sistemleri
bir¢ok ac¢idan karar alicilara ipucu sunmaktadir. Gelismis iilkelerde
ogretmenler icin etkili mesleki gelisim yasantilari genellikle okul temelli
sunulmaktadir. Bu anlayis meslege gomiilii gelisim yaklagimidir ve cogu
zaman hiyerarsinin olmadigi, is birligi ve kogluga dayali uygulama
topluluklar1 modeli olarak karsimiza gikar (Kennedy, 2005). Kalkinma
icin egitim hedefinde 6gretmenin doniistiiriicii roliine gereksinim belki
de hi¢ olmadig1 kadar fazladir ve bu doniistiiriicii kimlik destek ve is
birligi kiiltiiriiyle isleyen mesleki gelisim siireciyle kazanilabilir.

Ogretmenlik mesleginin statiisiine ve &gretmen giidiilenmesine
yonelik iyilestirmeler, karar alicillarin politikalarinin  merkezinde
olmalidir. MEB'in hizmet ici egitimlerinin bir kismi 0gretmenlerin ya
smif diizeyine ya da gereksinimlerine uygun degildir. Hizmet ici
egitimlerin planlamasinda ihtiyaca gorelik ilkesi dikkate alinmals,
dagitiminda adalet saglanmalidir. Yerel hizmet ici egitim seminerleri icin
harcanan kaynaklar, O6gretmen gereksinimleri, daha nitelikli olan
merkezi hizmet ici egitim seminerlerine erisim sorunu ve alternatif
gelisimsel yasantilarin ¢ok smirli olusu gibi etmenler goz Oniinde
bulunduruldugunda, MEB, okula gomiilii, Ogretmen Ozerkligini
destekleyen, yetiskin O0grenmesi ile uyumlu siirdiiriilebilir modelleri
uygulamaya gecirmelidir. Mesleki 6grenme topluluklari, ders imecesi,
elestirel kitap inceleme gruplari, eylem arastirmasi gibi uygulamalar
bunlara &rnek olarak verilebilir. Ogretmenlerin mesleki gelisime
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ylikledikleri anlam siire¢ degil ¢ikti odaklidir. Bu nedenle bir mesleki
gelisim siirecinden o©nce oOgretmenlere mesleki gelisim konusunda
farkindalik kazandirilmasi gerekmektedir. Bu arastirma merkez ilgede,
ikili 6gretimin uygulandigi, biiyiik, resmi okullarda, kidemli ve aym
branstan Ogretmenlerle yiiriitiilmiistiir. Benzer bir arastirma kiigiik
ilcelerde/ tam giin 0gretimin oldugu/ kiiciik okullarda/ daha az kidemli/
farkli branstan Ogretmenlerle ya da 0zel okullarda vyiiriitiilebilir.
Gudiilenme sorunu bu arastirmanin 6nemli bulgularindan biridir.
Arastirmacilar mesleki gelisime giidiilenme konusunu, giidiilenmeyi
diisiiren etmenleri ve bas etme yollarim1 kapsamli bir bigimde
calisabilirler. Bu arastirma iki ortaokuldaki katilimci 6gretmenlerden
elde edilen verilerle sinirhidir. Tiim Tiirkiye'ye genellenmesi amaciyla
degil, bir bakis agist kazanmak i¢in yararlanilmasi 6nerilebilir.
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EXTENDED ABSTRACT

A Case Study on the Professional Development of
Teachers

*

Burcu Altun —Pinar Yengin Sarpkaya
Aydin Adnan Menderes University

Teacher qualification, which is one of the keys to success in education, is
the product of the professional development process of teacher. The
professional development of teacher is also probable with qualified
supervision experiences. Clinical supervision, mentoring, coaching, peer
supervision, collaborative supervision, self-directed supervision,
teamwork, action research, professional learning communities in
supervision (Hord, 1997; Glickman, Gordon and Ross-Gordon, 2013;
Sullivan and Glanz, 2013; DuFour, 2004; Ilgan, 2012) aim at teacher
development and are cooperative based. The most basic and widespread
teacher development practices in Turkey are standardised in-service
trainings. In addition to these, School-Based Professional Development
Model (OTMG) (MEB, 2010), Education Regions Directive (MEB, 2017b)
and affiliated practices, Education Boards and Divisions Directive (MEB,
2018a) and affiliated practices, the objectives and actions highlighted in
the Teacher Strategy Document (MEB, 2017a) and the professional
development programs implemented and applied by the Ministry of
National Education for many years and published since 2015 reflect the
existing professional development practices in the system. There are
various studies on the problems of these practices (Biimen, Ates, Cakar,
Ural and Acar, 2012; Doganay, 2013; Yal¢inkaya, Mete and Albuz, 2013;
Aslan, 2015; Karal Eytiipoglu, 2015; Kog, 2015; Arik, 2017; Nemli, 2017;
Eroglu and Ozbek, 2018b; Giiltekin, Aktay and Giiltekin, 2018).

Qualified teaching is possible with continuous-qualified professional
development experiences. While contemporary teacher development
systems are school-based, focused on cooperation and sharing, and have
a collective approach, it can be said that although there are requests and
efforts in this direction in the Turkish education system, existing
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practices have aspects that are open to development. In order to make
the supervision system work, determining the professional development
experiences of teachers can be useful as a starting point. From this point
of view, the aim of this research is to determine the professional
development experiences of teachers and the meaning they attribute to
those experiences. The sub-objectives determined in line with this
purpose are;
1. Characteristics of the early stages of teachers' professional life,

The meaning they attribute to professional development,

Their professional development experiences,

Factors affecting their professional development,

Their professional development suggestions.
The research was designed in case study, one of the qualitative
research methods. It includes the case determination part of a doctoral
thesis that was conducted as an action research. The participants of the
study are teachers who volunteered for action research. While
determining the participants, typical case sampling and criterion
sampling were used. Since it hosts various boards, secondary schools
were included in the study. Schools with average socio-economic level
and student achievement listed in order to catch a typical situation in
terms of professional development. Schools with 4 or more teachers in
some of branches are determined as criterion and visited within the
scope of the application. The study group consists of 8 volunteer teachers
working in two public secondary schools in Aydin province Efeler
district. Research data were obtained in 2017-2018 academic year spring
semester through semi-structured interviews and analyzed by content
analysis. The results of the research was displayed in the following
scheme:

AN IR
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The current perception of professional development of teachers is
output-oriented. The meaning attributed to professional development is
expressed through the results. This may be related to teacher
characteristics. Teachers with low levels of isolation may evaluate
professional development as output-oriented.

While current studies encourage active collaborative professional
development that responds to local needs, adapted to school-specific
contexts (OECD, 2019), the present study has found that teachers often
attend local in-service training seminars as obligatory, which they regard
as unproductive.

Although motivation is one of the most important elements for
professional development, teachers' motivation is very low and they are
focused on carrying out the profession. A number of problems have been
expressed that hinder professional development.

The dilemma of obligation and voluntariness emerges in the
suggestions of teachers regarding the characteristics of the professional
development process. Teachers suggested a need-based, practical,
socially interactive professional development process. The teacher is
expected to feel responsible for development, to research and to read
intellectually. When the school-level professional development
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suggestions of the teachers were examined, it was determined that the
transformation of the seminar period and administrative support were
remarkable. Teachers see the seminar period as ineffective. They
suggested that ministerial level seminars be given by genuine experts,
improvement in salary, implementation of clinical supervision and
organizational justice.

This research was carried out in the central district, in large, public
schools where dual education is applied, with senior teachers from the
same branch. A similar research can be conducted with less senior
teachers from different branches in small schools with full-time
education in small districts or in private schools. The motivation
problem is one of the important findings of this research. Researchers
can comprehensively study motivation for professional development,
factors that reduce motivation, and ways of coping.
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Oz

Ders kitaplari, egitim programlarimn smiflarda yiiriitiilmesini saglayan uygulama araglaridir.
Aragtirmalar, 68rencilerin ders wve c¢aligma kitaplarimda karsilastiklar: sorularim  uluslararasi
siavlardaki matematik basariarini etkiledigini gostermektedir. Bu nedenle bu calismada dordiincii
stmif matematik dersi calisma kitabinda yer alan sorularmn TIMSS simavi baglaminda incelenmesi
amaglanmistir. Nitel arastirma yaklasim ¢ercevesinde dokiiman analizinin kullamldigr arastirmada,
2020-2021 egitim-6gretim yilimda devlet okullarinin dérdiincii simiflarida okutulan bir calisma kitab
secilmis ve icerdigi sorular TIMSS smauvi dikkate alinarak analiz edilmistir. Bu amagla éncelikle
matematik dersi d3retim programinda dordiincii swufa ait matematik 0grenme ve alt Ggrenme
alanlarin iceren bir tablo olusturulmustur. Bu tabloya gore calisma kitabindaki sorular analiz edilerek
yer aldiklar1 biligsel basamaklar belirlenmistir. Daha sonra frekans ve yiizde degerleri hesaplanmigtir.
Analiz sonuglari, calisma kitabindaki “veri” 6¢renme alanina ait sorularin TIMSS sinavina ait soru
oranlarimin  oldukca altinda kaldigimi gostermistir. Ayrica sorular bilissel basamaklarina gore
incelendiginde, “uygulama” diizeyindeki soru yiizdesinin TIMSS smavina gore fazla oldugu ancak
“akil yiiriitme” diizeyinde TIMSS sinavimin altinda kaldig: belirlenmigtir.

Anahtar Kelimeler:  Dordiincii simif, matematik ¢alisma kitabi, TIMSS sinavi.
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Examining the Questions of the Fourth-Grade
Mathematics Workbook in the Context of TIMSS
Exam

Abstract

Textbooks are application tools that enable educational programs to be carried out in classrooms.
Studies show that the questions faced by students in their courses and workbooks affect their
mathematics achievement in international exams. Therefore, in this study, it is aimed to examine the
questions in the fourth-grade mathematics workbook in the context of the TIMSS exam. Document
analysis method was used in the study. A fourth-grade workbook used in public schools in the 2020-
2021 academic year was selected and the questions it contained were analyzed considering the TIMSS
exam. For this purpose, first, a table containing the mathematics content domains belonging to the
fourth grade in the mathematics curriculum was created. By analyzing the questions in the workbook,
the cognitive levels of them were determined, and the frequency and percentage values were calculated.
The results of the analysis showed that the ratio of the questions in the “data” domain in the workbook
was well below the question rates of the TIMSS exam. In addition, when the questions were examined
according to the cognitive levels, it was determined that the percentage of questions at the “applying”
level was higher than the TIMSS exam but fell below the TIMSS exam at the “reasoning” level.

Keywords: Fourth-grade, mathematics workbook, TIMSS exam.
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Giris

TIMSS (Uluslararas1 Matematik ve Fen Egilimleri Arastirmasi) dort yilda
bir yapilan ve dordiincii ve sekizinci smif dgrencilerinin matematik ve
fen alanlarindaki basarilarini degerlendiren uluslararasi bir smavdir. Tlk
defa 1995 yilinda gerceklestirilen TIMSS smavina Tiirkiye sekizinci sinif
diizeyinde 1999, dordiinci smif diizeyinde ise 2011 yilindan beri
katilmaktadir (Milli Egitim Bakanligi [MEB], 2020). 2019 yilinda yedincisi
yapilan TIMSS sinavina 64 iilke katilmis ve dordiincii siif matematik
alaninda Singapur 625, Hong Kong 602, Kore 600 puanla ilk {i¢ siray1
alan tilkeler olmustur. Tiirkiye ise 523 puanla 23. sirada yer almistir ve
ogrencilerin %70’i orta diizey smiflamasina girmistir (Mullis, Martin,
Foy, Kelly ve Fishbein, 2020; MEB, 2020).

Ders kitaplari, matematik 0grenme-0gretme siirecinde onemli birer
aractir (Cai, 2008; Cai ve Ni, 2011; Fan, Zhu ve Miao, 2013; Stein,
Remillard ve Smith, 2007). Ayrica 6grencilerin matematik derslerinde
kullandig: kitaplar bagarilarini etkilemektedir (Reys ve Reys, 2006; Stein
vd., 2007). Bu nedenle bu ¢alismada dordiincti simif matematik ¢aligma
kitabinda yer alan sorularin TIMSS smavi baglaminda incelenmesi
amacglanmistir. Bu konuda doérdiinci smif diizeyinde yapilmis
calismalarin azhig (Cilingir ve Artut, 2016; Toptas, Elkatms ve Karaca,
2012) alanda duyulan ihtiyaci gostermektedir. Bu yoniiyle ¢alisma alana
katki saglayacaktir. Ayrica g¢alisma sonuglarinin onceki calismalarin
sonuclartyla karsilagtirilmast  ders kitaplarinda gelinen noktay1
gosterecektir.

Teorik Cerceve

TIMSS sinavi Boston Lynch Egitim Okulu'ndaki TIMSS & PIRLS
Uluslararas1 Egitim Merkezi tarafindan yonetilmektedir. TIMSS,
uluslararasi bir okuma degerlendirmesi olan PIRLS (Uluslararas1 Okuma
Okuryazarlig1 flerleme Calismasi) ile birlikte matematik, fen ve okuma
olmak tizere ii¢ temel konudaki basariyr Ol¢gmektedir. TIMSS;
ogrencilerden, ebeveynlerden, 6gretmenlerden ve okul miidiirlerinden
ogrencilerin ev-okul yasantilar1 ve matematik-fen 6grenimleriyle ilgili
anketler doldurmalarini istemektedir. Boylece 6grenci basarisini farkl
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degiskenler agisindan inceleyerek sonuglara genis bir bakis agisi
sunmaktadir (Mullis, 2017). TIMSS, 6grenci basarisint ve bu basariy1
etkileyen  faktorleri  degerlendirmede  egitim  programlarini
kullanmaktadir. TIMSS Egitim Programi Modeli'nin {i¢ yonii vardir:
planlanan program, uygulanan program ve ulasilan program (bkz. Sekil
1). Planlanan program, iilkelerin miifredat politikalar1 ve yayinlariyla
ogrencilerden 6grenmeleri beklenen matematik ve feni, bununla birlikte
ogrencilerin 6grenmesini kolaylastirmak icin egitim sisteminin nasil
organize edilmesi gerektigini temsil eder. Uygulanan program, simiflarda
gercekte ne Ogretildigini, onu Ogretenlerin ozelliklerini ve programin
nasil 6gretildigini gosterir. Son olarak, ulasilan program ise 6grencilerin
ne 6grendiklerini ve bu konularla ilgili ne diistindiiklerini igerir (Mullis,
2017).

Ulusal, sosyal ve [ Planlanan program ]
egitimsel baglamlar

=

Ev, okul, 6gretmen [ Uygulanan program ]
ve sinif baglamlari

=1

Ogrenci basarist ve [ Ulasilan program ]
tutumlari

Sekil 1. TIMSS Egitim Programi Modeli (Mullis, 2017'den uyarlanmistir)

TIMSS’in Egitim Programi Modeli'nde 6grenci ¢alisma kitaplars,
planlanan ve uygulanan program arasinda araci rolii iistlenen anahtar
bir rol oynamaktadir (Valverde, Bianchi, Wolfe, Schmidt ve Houang,
2020). Egitim programlar1 amaglar dogrultusunda sekillendirilir ancak
programlarda icerigi Ogrencilere kavratmak icin gereken egitimsel
aktiviteler ve islemler yer almaz. Calisma kitaplari, 6gretmenlerin ve
ogrencilerin planlanan programda sunulan fikirler ile sinifin ¢ok farkl
diinyas: arasinda baglanti kurmalarim1 saglar. Ayrica Ogretmen ve
ogrencilere somut eylemler sunarak planlanan ve uygulanan program
arasinda araci rol oynar, okul konularinin 6grenilmesi igin firsatlar
saglar ve egitim iizerinde karakteristik etkileri vardir (Valverde vd.,
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2020). Programlarin 6grencilerin konular1 6grenmesine olanak sagladig:
icin 6grenci basarisi tizerinde biiyiik bir etkisi vardir; ders kitaplar ise
bu olanaklar1 6grencilere saglar(Schmidt vd., 2001). Nitekim bu durum
TIMSS smavi sonuglartyla da teyit edilmistir. Singapur'un TIMSS
sinavinda yiiksek basari gostermesi ve buradaki ¢ocuklarin matematik
performansi, matematigin ders kitaplarinda sunulma bicimine
baglanmistir (Beckmann, 2004).

Alan yazinda ortaokul matematik kitaplarinin TIMSS (Giiner, 2020)
ve PISA matematik yeterlik diizeyleri (Aydogdu-Iskenderoglu ve Baki,
2011; Saban, 2019) agisindan incelendigi calismalar yiiriitiilmiistiir.
Matematik ders kitaplarindaki sorular1 yenilenmis Bloom taksonomisine
gore inceleyen calismalar da yapilmistir (Uredi ve Hakan, 2020). Ayrica
ders kitaplar1 disinda TEOG sinavi sorularmi ve Bursluluk Sinavi
sorularim1 TIMSS smavi ile bilissel ag¢idan karsilagtiran c¢alismalar
mevcuttur (Caliskan, Kahya ve Durmus, 2018; Delil, 2019). Ancak ilkokul
dordiincii siif matematik kitaplarmin TIMSS’e gore analiz edildigi
calisma sayis1 sturhdir (Cilingir ve Artut, 2016; Toptas vd., 2012). Bu
nedenle, bu c¢alismada dordiincii sinif matematik dersi ¢alisma kitabi
TIMSS smavi acisindan degerlendirilmistir. Calisma sonuglarimin 6nceki
calismalarin sonugclariyla karsilastirlmas: ders kitaplarinda gelinen
noktay1 gostermesi agisindan alana katki saglayacaktir. Bu dogrultuda
calismanin alt problemleri sunlardir;

Dordiincii sinif matematik dersi ¢calisma kitabinda yer alan sorularin;

1. Biligsel basamaklar1 6grenme alanlarina gore nasil bir dagilim
gostermektedir?

2. Ogrenme alanlar1 TIMSS smnavi ile karsilastirildiginda nasil bir

dagilim gostermektedir?

3. Biligsel basamaklar1 TIMSS smavi ile karsilastirildiginda nasil bir

dagilim gostermektedir?

Yontem
Bu calisma nitel arastirma yaklasimi cergevesinde dokiiman analizi
kullanilarak gergeklestirilmistir. Nitel arastirma agik ve esnek bir tasarim

kullanir ve konuya biitiinciil ve kapsamli bir yaklasim sunar; boylece
arastirma sonucunda daha zengin ve betimleyici bulgular elde edilir
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(Corbin ve Strauss, 2008). Dokiiman analizi ise arastirma konusu ile ilgili
basili veya elektronik belgelerin gozden gecirilmesi ve degerlendirilmesi
i¢in gerceklestirilen sistematik islemleri igerir (Bowen, 2009; Yildirim ve
Simsek, 2006). Dokiiman analizi, anlama, anlam ¢ikarma ve empirik bilgi
gelistirme amaclariyla verinin incelenmesine ve yorumlanmasina
dayanan (Corbin ve Strauss, 2008), ayrica gozden gegirme (ylizeysel
inceleme), okuma (kapsaml inceleme) ve yorumlama asamalarindan
olusan bir desendir/siirectir (Bowen, 2009). Bu baglamda c¢alisma
kapsaminda ilkokul dordiincii simif matematik dersi g¢alisma kitab:
TIMSS sinavi referans alinarak analiz edilmistir.

Veri Toplama Araclan

Calismada Milli Egitim Bakanlig: tarafindan 2020-2021 egitim yili icin
onerilen ve devlet okullarinda okutulan Tlkokul 4. Sinif Matematik Dersi
Calisma Kitabi (Savas, Olkay, Turan Ekmekci ve Savas, 2020) incelenmis
ve igerdigi sorular analiz edilerek TIMSS smavinin kapsadig: sorularla
karsilagtirilmistir.

Veri Analizi

Veri analizi asamasinda 6ncelikle Matematik Dersi Ogretim Programi
(Milli Egitim Bakanligi [MEB], 2018) incelenerek 4. sinifa ait 6grenme
alanlar1 ve alt 6grenme alanlarini igeren bir tablo hazirlanmistir. Tabloda
her bir 6grenme alanina ait alt 6grenme alanlarindan benzer olanlar ayni
baslik altinda birlestirilmistir. Ornegin, “Dogal Sayilar” alt 6grenme
alan1 tabloda aynen yer alirken, dogal sayilarda toplama, ¢ikarma,
carpma ve bdlme iglemlerine yonelik sorular “Dogal Sayilarda Islemler”
baslig1 altinda incelenerek sunulmustur. Ogrenme alanlar1 ve alt
ogrenme alanlar1 olusturulduktan sonra tablolara bilissel alan
basamaklar1 eklenmistir. Calisma kitabinda yer alan problemlerin,
sorularin ve alistirmalarin tamami incelenerek yer aldiklari biligsel
basamaklar belirlenmistir. Sorularin yer aldigi bilissel basamaklarin
belirlenmesinde TIMSS smavinda bilme, uygulama ve akil yiiriitme
basamaklarmin  kapsadigi  eylemlere yonelik verilen cerceve
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kullanilmigtir (Mullis vd., 2020; MEB, 2020). Bu bilissel basamaklarin
kapsadig1 eylemler Tablo 1’de sunulmustur.

Tablo 1. TIMSS 2019 sinavina gore sorularin biligsel basamaklar

Biligsel basamaklar Eylemler

Bilme Hatirlama
Tanima/ayirt etme
Simiflandirma/siralama
Islem yapma
Bilgiyi anlama/okuma
Olgme

Uygulama Belirleme/karar verme
Sunma/modelleme
Uygulama

Alal yiiriitme Analiz etme
Sentez yapma
Degerlendirme
Sonug ¢tkarma
Genelleme
Dogrulama

Kaynak: MEB (2020) den uyarlanmigtir.

Calisma kitabinda yer alan sorular tek tek analiz edilerek tabloda
uygun Ogrenme alanlarina kodlanarak yazilmistir. Daha sonra yapilan
kodlamalara ait frekans ve yiizde degerleri hesaplanmis ve TIMSS 2019
sinavina ait soru oranlari ile karsilagtirilmistir. TIMSS 2019 smnavi
dordiincii siuf diizeyindeki matematik sorularmin %50’si “Sayilar”,
%30u  “Olgme ve Geometri”, %20’si “Veri” &grenme alaninda
sorulmustur. Ayrica bu sorular %40 oraninda “bilme”, %40 oraninda
“uygulama” ve %20 oraninda “akil yiiriitme” biligsel basamaklarin
icermektedir (Mullis vd., 2017). Kodlama islemi bittikten sonra tim
yapilan analizler matematik egitimi alaninda calisan bir uzmana
sunulmus ve tiim sorular1 bagimsiz bigcimde incelemesi ve her bir
sorunun yer aldig1 bilissel basamag belirlemesi istenmistir. Analiz iglemi
bittikten sonra, arastirmaci ve uzman tarafindan yapilan analizler
karsilastirilmis, farkliliklar belirlenmis ve sebepleri tartisilmistir. Ttim bu
islemler neticesinde ortak bir goriise varilarak veri analizine son sekli
verilmistir.
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Bulgular

Bu béliimde 6ncelikle sorularin biligsel basamaklar1 6grenme alanlarina
gore sunulmaktadir. Tablo 2, sorularin “Sayilar ve Islemler” dgrenme
alanina gore bilissel basamaklarinin dagilimini gostermektedir.

Tablo 2. Sorularin bilissel basamaklarimin “Sayilar ve Islemler” Ggrenme alanina
gore dagilum

Ogrenme Alt 6grenme Bilissel basamaklar Frekans Yiizde
alanlar alanlar
Sayilar ve Dogal Sayilar Bilme 27 16,07
islemler Uygulama 0 0
Alal yiiriitme 0 0
Dogal Sayilarda Bilme 23 13,69
Islemler Uygulama 56 33,33
Alal yiiriitme 19 11,31
Kesirler ve Bilme 9 5,36
Kesirlerde Islemler Uygulama 34 20,24
Alal yiiriitme 0 0
Toplam 168 100

Tablo 2'de goriildiigli {izere, matematik dersi calisma kitabinda
“Dogal Sayilar” alt 6grenme alaninda yer alan tiim sorularin (f=27) bilme
basamaginda yer almaktadir. “Dogal Sayilarda Islemler” konusuna ait
sorular ise agirlikli olarak uygulama basamaginda (f=56) yer almakla
birlikte, bilme (f=23) ve akil yiiriitme (f=19) alanlarinda da sorular
soruldugu goriilmektedir. “Kesirler ve Kesirlerde Islemler” konusunda
ise sorularin daha cogunlukla uygulama (f=34) diizeyinde yer aldigy,
bilme basamaginda (f=9) daha az sorunun yer aldig1 goriilmektedir.

Tablo 3'de goriildiigii tizere, “Geometrik Cisimler ve Sekiller” alt
O0grenme alanina ait sorular bilme (f=10) ve uygulama (f=2); “Uzamsal
lligkiler” alt 6grenme alanna sorular uygulama (f=3); “Geometrik
Oriintiiler” sorular1 uygulama (f=2) ve akil yiiriitme (f=4); “Geometride
Temel Kavramlar” sorular1 bilme (f=6) ve wuygulama (f=5)
basamaklarinda yer almaktadir.

Tablo 3. Sorularin biligsel basamaklarinin “Geometrik Sekiller ve Olgme” Ggrenme
alanina gore dagilim
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Ogrenme Alt 6grenme Bilissel basamaklar Frekans Yiizde
alanlar alanlan
Geometrik Geometrik Cisimler  Bilme 10 31,25
Sekiller ve ve Sekiller Uygulama 2 6,25
Olgme Akil yliriitme 0 0
Uzamsal iliskiler Bilme 0 0
Uygulama 3 9,38
Alal yiiriitme 0 0
Geometrik Bilme 0 0
Oriintiiler Uygulama 2 6,25
Akl yliriitme 4 12,5
Geometride Temel Bilme 6 18,75
Kavramlar Uygulama 5 15,63
Alal yiiriitme 0 0
Toplam 32 100

Tablo 4. Sorularin bilissel basamaklarinin “Olcme” Ggrenme alanina gore dagilim

Orenme Alt 6grenme Biligsel basamaklar Frekans Yiizde
alanlar1 alanlar:
Ol¢me Uzunluk-Cevre- Bilme 13 12,5
Alan Olgme Uygulama 21 20,2
Akl yliriitme 7 6,73
Zaman Olgme Bilme 4 3,85
Uygulama 10 9,62
Akal yliriitme 1 0,96
Tartma Bilme 9 8,65
Uygulama 12 11,5
Alal yiiriitme 3 2,88
Sivi Olgme Bilme 6 5,77
Uygulama 14 13,5
Alal yiiriitme 4 3,85
Toplam 104 100

Sorularin “Olgme” alanina gore bilissel agidan dagilimi Tablo 4'te
goriilmektedir ve sorularin dagilimi su sekildedir: “Uzunluk-Cevre-Alan
Olgme” alt 6grenme alanlarina ait bilme (f=13), uygulama (f=21), akil
yiiriitme (f=7); “Zaman Ol¢me” alanina ait bilme (f=4), uygulama (f=10),
akil ytiriitme (f=1); “Tartma” 6grenme alanina ait bilme (f=9), uygulama
(f=12), akil yiiriitme (f=3); “Sivi Olgme” alanina ait bilme (f=6), uygulama
(t=14), akil ytiriitme (f=4) basamaklarinda sorular yer almaktadir.

Tablo 5. Sorularin “Veri Isleme” 6grenme alanina gore bilissel acidan dagilimi

Ogrenme Alt 6grenme Biligsel basamaklar Frekans Yiizde
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alanlar1 alanlar1
Veri Isleme Veri Toplama ve Bilme 1 10
Degerlendirme Uygulama 2 20
Akl yiirtitme 7 70
Toplam 10 100

Tablo 5, calisma kitabinda “Veri Isleme” ogrenme alaninda yer alan
sorularin biligsel basamaklara gore dagilimini gostermektedir. Sorularin
cogunlugu akil ytiiritme basamaginda (f=7) yer almakla birlikte, bilme
(f=1) ve uygulama (f=2) basamaklarina ait sorular da sorulmustur.

Tablo 6. Sorularin égrenme alanlarima gore dagilimlarimin TIMSS smavi ile
karsilastirilmast

Ogrenme Alani Toplam soru sayisi Tiim soru sayisina TIMSS 2019 soru
(f) ylizdesi ytizdesi

Sayilar 168 % 53,5 % 50

Ol¢me ve Geometri 32+104=136 % 43,32 % 30

Veri 10 % 3,18 % 20

Toplam 314 % 100 % 100

Tablo 6’da calisma kitabinda yer alan tiim sorularin 6grenme
alanlarina gore dagiiminin TIMSS 2019’daki soru yiizdeleri ile
kargilastirllmasina yonelik veriler yer almaktadir. Caligma kitabinda yer
alan sorularin %53,5’i “Sayilar” 6grenme alanindadir. Benzer bicimde
TIMSS 2019 smnavinda da sorularmn  %50’si “Sayilar” Ogrenme
alanindadir. Ancak “Olgme ve Geometri” ve “Veri” 6grenme alanlarinda
sorularin dagilimi farklilasmaktadir. Calisma kitabinda yer alan
sorularin %4332’ “Olgme ve Geometri” 6grenme alanindayken,
yalnmizca %3,18’i “Veri” 6grenme alaninda yer almaktadir. TIMSS 2019
smavinda ise “Veri” 0grenme alaninda sorulan soru yiizdesi %20 ile
daha biiytik bir orana sahiptir.

Tablo 7’de, calisma kitabindaki tiim sorularin bilissel basamaklara
gore dagilimlar1 goriilmektedir. TIMSS 2019’da yer alan soru ytizdeleri
ile karsilastirildiginda, ¢alisma kitabindaki sorularin %51,27’si uygulama
diizeyinde yer almaktadir. Bu bulgu, TIMSS sinavinda sorulan
uygulama diizeyindeki soru oranindan (%40) daha biiyiiktiir. Ancak
tim sorularmn %34,39'u bilme basamagindadir ve TIMSS 2019’daki
orandan (%40) daha distliktiir. Benzer bicimde akil vyiiriitme
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basamaginda tiim sorularn %14,34'ti yer almaktadir ve TIMSS 2019
sinavinda %20 oraninda akil yiiriitme sorusu sorulmustur.

Tablo 7. Sorularin biligsel basamaklara gore dagilimlarimin TIMSS sinavi ile
karsilagtirilmast

Bilissel Alan Toplam soru sayis1 Tiim soru sayisina TIMSS 2019 soru
(f) yiizdesi yiizdesi

Bilme 108 % 34,39 % 40

Uygulama 161 % 51,27 % 40

Akl yiiriitme 45 % 14,34 % 20

Toplam 314 % 100 % 100

Tartisma ve Sonug

Matematik ders kitaplar1 bir iilkenin matematik miifredat1 ve matematik
egitimi tarihinin gelisimini gosterir ve zaman iginde matematik
egitimindeki degisiklikleri fark etmemize yardimc olur (Baker, Knipe,
Cummings, Blair ve Gamson, 2010). Bu nedenle matematik kitaplarinin
incelenmesi bir {iilkede uygulanan matematik egitiminin niteliginin
ortaya konulmasi agisindan 6nemli veriler saglayabilir. Bu arastirmada
ilkokul dordiincii simnif matematik dersi ¢alisma kitabinin konu anlatimi
ve boliim sonu degerlendirmeleri dahil olmak iizere kitabin tamaminda
yer alan sorular TIMSS 2019 smavi baglaminda incelenmistir. Arastirma
sonucunda, ¢alisma kitabinda yer alan sorularin “Sayilar ve Islemler”
ogrenme alaninda tiim biligsel basamaklar: igerirken, “Dogal Sayilar”
konusunda sadece “bilme” basamagi ile smirh kaldigr goriilmiistiir.
Ancak bu sorular da 6grencileri yorum yapmaya ve diistindiirmeye
yonelik ek sorularla desteklenmistir. Bu, olumlu bir durumdur ancak
dogal sayilar konusunda {iist diizey biligsel basamaklara yonelik sorulara
da yer verilmesi gerekmektedir. Ciinkii dogal sayilar tiim matematigin
temelini olusturan bir konudur. Ogrencilere ezberden uzak, yaratici
diisinmeye sevk eden, hayata elestirel bakmay1 saglayan, giinliik
hayattan problem durumlar1 igeren tist diizey sorular sorulmasi
onemlidir (Ayvaci ve Tiirkdogan, 2010).

Diger 6grenme alanlarindan “Uzamsal Tligkiler” konusuna yénelik
sorularin sayica az oldugu tespit edilmistir. Elbette ki kitapta yer alan
soru sayilar1 konularin matematik programindaki kazanimlar1 (MEB,
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2018) ile orantilidir. Bu durum uzamsal iligkiler konusunun dérdiincii
smifta sinirl bigimde 6gretilmesinden kaynaklanmaktadir. Ancak soru
sayisinin  artirilmas1  6grencilerin  konuyu daha iyi kavramalarmi
saglayabilir. “Olgme” 6grenme alaninda ise tiim biligsel basamaklara
yonelik sorularin yer aldig1 goriilmiistiir.

Calisma kitabinda yer alan sorularin O0grenme alanlarina gore
dagilimi1 TIMSS smavi ile karsilastirildiginda, “Sayilar” 6grenme alanina
ait soru ytizdesinin (%53,5) TIMSS 2019’daki “Sayilar” soru ytizdesi
(%50) ile benzestigi ortaya cikmugtir. “Olgme ve Geometri” soru alaninda
(%43,3) TIMSS’e gore (%30) daha fazla soru yer alirken, “Veri” 6grenme
alanina ait soru ytizdesinin (%3,18) TIMSS sinavina gore (%20) oldukga
az kaldig: tespit edilmistir. Bu alt 6grenme alanina ait soru sayisinin
azligt hem ogrencilerin bu alanda eksik kalmasmma hem de TIMSS
smavinda yeterince basar1 gosterememelerine neden olabilir. Toptas vd.
(2012) inceledikleri ilkdgretim 4. sinif matematik calisma kitabindaki
sorularin %50,64 oraninda “Sayilar”, %25,32 oraninda “Geometrik
Sekiller ve Olgme”, %24,02 oraninda ise “Verilerin Gosterimi” alaninda
yer aldigimi tespit etmistir. Arastirmacilarin “Sayilar” 6grenme alanina
iligkin ulastiklar1 sonuglarin bu ¢alismanin sonuglar ile oldukg¢a benzer
oldugu goriilmektedir. Calisma kitaplarinin “Sayilar” konusundaki soru
oranlari TIMSS ile benzesmektedir. Ancak arastirmacilar “Olcme ve
Geometri” 6grenme alanina ait soru oranini TIMSS’ten diisiik, “Veri”
konusunun ise TIMSS’ten biiyiik oranda soru igerdigini rapor etmistir.
Bu calismada ise bu iki O0grenme alanina ait sonuglar tam tersini
gostermektedir. Bu durum zaman iginde matematik ders kitaplarindaki
“Olgme ve Geometri” alanindaki soru sayisinin artirildigim ve “Veri”
alanina ait sorularin azaltildigimi gostermektedir. Ancak c¢alisma
kitabindaki sorularin 6grenme alanlarma gore yiizdelik dagilimlarinin
TIMSS ile farkliik gostermesi dogal olarak ogrencilerin bu smnavdaki
basarilarmni  etkileyecektir. Sorularin = O6grenme alanlarna gore
diizenlenmesi ve “Veri” Ogrenme alanina yonelik daha fazla soru
sorulmasi gerekmektedir.

Calisma kitabinda yer alan sorularin bilissel basamaklarma gore
dagilimlar1 sorularin biiyiik oranda uygulama diizeyinde yer aldigimni
gostermistir. Bu oran TIMSS smavindakinden daha biiyiik bir orandir.
Bu durum olumlu olarak goriilebilir. Ciinkii uygulama diizeyi bilme
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basamagindan daha {iist diizeydedir. Ancak TIMSS smavinda yer alan
soru ylizdeleri ile karsilastirildiginda, ¢alisma kitabindaki sorularin akil
ylriitme basamagindaki sorularin orani TIMSS sinavindaki soru
ylizdesinin oldukca altindadir. Bu da tam tersi olumsuz bir durumdur,
bilissel agidan daha {ist diizeydeki sorulara kitapta daha az yer
verildigini gostermistir. Calismanin sonuglarinin bu alanda ilkokul
diizeyinde yapilan g¢alismalarla farkliiklar gosterdigi goriilmektedir.
Ornegin, Cilingir ve Artut (2016) 4. siuf matematik ders kitab1 geometrik
sekiller konusundaki sorulari TIMSS 2011 ile karsilagtirmig ve ders
kitaplarindaki sorularin genellikle bilgi basamaginda yer aldigini, TIMSS
sorularinin ise daha tist bilissel basamaklari igerdigini ortaya koymustur.
Toptas vd. (2012) ise 4. smif matematik calisma kitabinda yer alan
sorularin  %41,55 oraninda “bilme” (TIMSS bilme %40), %32,80
“uygulama” (TIMSS uygulama %40), %25,65 “akil ytiriitme” (TIMSS akil
yiiriitme %20) basamaginda yer aldigini tespit etmistir. Uredi ve Hakan
(2020) ilkokul matematik ders kitaplarindaki sorular1 yenilenmis Bloom
taksonomisine gore incelediklerinde, 1. ve 2. smuf ders kitaplarindaki
sorularin tamaminin alt diizey bilissel becerileri; 3. ve 4. sif ders
kitaplarindaki sorularin ise biiyiik boliimiiniin alt diizey bilissel
becerileri Olctiigiinii belirlemistir. Ancak g¢alismanin sonucunda 2020-
2021 yilina ait bu calisma kitabinda bu oranlarin farkhilastig: tespit
edilmistir. Sonuglar sorularin ¢ogunlukla “uygulama” diizeyinde yer
aldigin1 ortaya koymustur. Bu sonug, ders kitaplarinda gelinen nokta
agisindan olumlu bir durumdur.

Calisma sonuglar: ortaokul ders kitaplariyla yapilan ¢alisma sonuglari
ile karsilastirildiginda paralel sonuglara ulasildigin1 gostermektedir.
Benzer bigimde Delil (2006) de 6.- 8. smif matematik kitaplarinin igerdigi
sorular1 TIMSS 2003’te tanimlanan dort bilissel diizeye (bilgi, kavramlar1
kullanma, rutin problem ¢6ziimii, akil ytirtitme) gore siniflandirdiginda,
geometri sorularinin %9 unun akil yiiriitme diizeyinde oldugunu
saptamustir. Giiner (2020), 2004 ve 2008 yillarinda basilan 6.- 8. smif
matematik ders kitaplariin geometri, veri ve olasilik sorularim1 TIMSS
biligsel diizeylerine gore simuflandirmis ve kitaplardaki geometri
problemlerinin %10"unun akil yiiriitme diizeyinde oldugunu tespit
etmigtir. Caligkan vd. (2018) ise TEOG matematik sorular1 ile TIMSS 2015
sekizinci smif sorularimi karsilastirmis ve sorularin yalnizca %12’sinin
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“akil yiirtitme” basamaginda soruldugunu tespit etmistir. Ortaokul
matematik dersi c¢alisma kitaplarindaki sorularin PISA matematik
yeterlik diizeylerine gore incelendigi calismalarda ise kitaplardaki
sorularmn biiyiik boliimiiniin PISA yeterlik 6lcegine gore 1. ve 2. diizey
sorulardan olustugu goriilmiis; ayrica kitaplarda PISA'nin {ist diizey
olarak tanimladig: 5. ve 6. seviyeden hicbir 6rnege rastlanmadigi rapor
edilmistir (Aydogdu-iskenderoglu ve Baki, 2011; Saban, 2019). Aragtirma
sonuglariin c¢alisma kitabinin “akil yiiriitme” basamaginda daha az
oranda soru igermesi agisindan tiim bu ¢alismalarin sonuglariyla paralel
oldugu goriilmektedir. Ancak her ne kadar calisma kitabindaki sorular
biligsel agidan “akil yiiriitme” basamaginda az oranda soru igerse de
sorularin biiyiik ¢ogunlugu “uygulama” diizeyindedir. Bu nedenle
kitaptaki “akil yiiriitme” sorularinin artirilmasi gerekmekle birlikte
sonuglar kitabin yetersiz oldugunu gostermemektedir.

Oneriler

TIMSS smavi sonucunda 6grencilerin matematik alaninda gosterdikleri
basar1 diizeyleri; 6grencilere verilen egitimin, egitim programlarmin,
simif i¢ci uygulamalarin, derslerde kullanilan yontem ve tekniklerin,
okutulan kitaplarin, 6lgme ve degerlendirme tekniklerinin yani egitimi
etkileyen tiim degiskenlerin ortak sonucudur. Bu nedenle ders
kitaplarmin da bu basar1 tizerinde 6nemli bir etkisi vardir. Matematik
ders ve c¢alisma kitaplarinin TIMSS smavina paralel sekilde
diizenlenmesi 6grencilerin bu sinavdaki basarilar1 agisindan énemlidir.
Bu sebeple, dordiincii smif calisma kitabinda “akil yiirtitme” biligsel
basamagma yonelik daha fazla soru yer almalidir. Ogrenme alanlari
agisindan ise “veri” alanina yonelik daha fazla soruya yer verilmelidir.

4120 ¢ OPUS © Uluslararasi Toplum Arastirmalart Dergisi



Dordiincii Siuf Matematik Calisma Kitabinda Yer Alan Sorularin TIMSS Siavi Baglaminda
Incelenmesi

EXTENDED ABSTRACT

Examining the Questions of the Fourth-Grade
Mathematics Workbook in the Context of TIMSS
Exam

*

Ozlem Ozcakir Siimen
Ondokuz Mayis University

The TIMSS (Trends in International Mathematics and Science Study) is
an international exam held every four years that evaluates fourth and
eighth-grade students' achievement in mathematics and science. Turkey
has been taking the TIMSS exam since 1999 at the eighth-grade level and
since 2011 at the fourth-grade level (MoNE, 2020). Sixty-four countries
participated in the TIMSS exam, which was held for the seventh time in
2019, and Turkey ranked 23rd in fourth-grade mathematics with 523
points (Mullis et al., 2020; MoNE, 2020). Textbooks are essential tools in
the mathematics teaching and learning process (Cai, 2008; Cai & Ni,
2011; Fan et al., 2013; Stein et al., 2007). Besides, the books that students
use in mathematics lessons affect their success (Reys & Reys, 2006; Stein
et al., 2007). Therefore, this study aimed to examine the questions in the
fourth-grade mathematics workbook in the context of the TIMSS exam.

This study was carried out using document analysis. In the study, the
Primary School Fourth-Grade Mathematics Workbook (Savas et al., 2020)
recommended by the Ministry of National Education for the 2020-2021
academic year was examined, and the questions were analyzed and
compared with the questions covered by the TIMSS exam. In the data
analysis, a table containing the mathematics topics of the fourth grade
was prepared according to the Mathematics Curriculum (MoNE, 2018),
and content domains were created. The framework covered by the
knowing, applying, and reasoning steps in the TIMSS exam were used to
determine the cognitive levels of the questions (Mullis et al., 2020;
MoNE, 2020). The questions in the workbook were analyzed and coded
into the appropriate content domains in the table. Then, the frequency
and percentage values were calculated and compared with the question
rates of the TIMSS 2019 exam.
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As a result of the research, it was found that 53.5% of the questions in
the workbook were in the content domain of "Numbers." Similarly, 50%
of the questions in the TIMSS 2019 exam are in the "Numbers" domain.
However, the distribution of questions differs in the "Measurement and
Geometry" and "Data" domains. While 43.32% of the questions in the
workbook are in the "Measurement and Geometry" domain, only 3.18%
are in the "Data" domain. On the other hand, in the TIMSS 2019 exam,
the percentage of questions asked in the "Data" content domain has a
higher rate of 20%.

When the distribution of the questions in the workbook according to
the cognitive levels was examined, it was determined that 51.27% of the
questions were at the applying level. This finding is greater than the
ratio of applying level questions (40%) asked in the TIMSS 2019 exam.
However, 34.39% of all questions in the workbook are at the knowing
level, which is lower than the rate in TIMSS 2019 (40%). Similarly, 14.13%
of all questions are included in the reasoning level. 20% of the questions
in the TIMSS 2019 were at the reasoning level.

As a result of the research, it was found that the percentage of the
questions belonging to the "Numbers" domain was similar to TIMSS
2019. However, while there are more questions in the "Measurement and
Geometry" content domain compared to TIMSS, it has been determined
that the percentage of questions belonging to the "Data" domain is
relatively low compared to the TIMSS exam. The results of this study are
similar to the results of Toptas et al. (2012). The question rates of the
workbooks on the "Numbers" content domain are similar to TIMSS.
However, the researchers reported that the question rate for the
"Measurement and Geometry" domain was lower than TIMSS, and the
"Data" topic included a large number of questions from TIMSS (Toptas et
al., 2012). In this study, however, these content domains showed the
opposite results. The fact that the percentage distributions of the
questions in the workbook according to their content domains differ
with TIMSS will affect the students' success in this exam.

According to their cognitive levels, the distribution of the questions in
the workbook showed that the questions were mainly at the applying
level. This is a positive result of the study. Because the cognitive level of
applying is higher than the knowing level. However, compared to the
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percentages of questions in the TIMSS exam, the questions in the
reasoning level are well below the percentage of TIMSS questions. This,
on the contrary, is a negative result, showing that cognitively higher-
level questions were given less space in the book. In studies conducted in
this field at the primary school level, it has been found that the questions
in the course and workbooks are generally located at lower cognitive
levels (Cilingir & Artut, 2016; Uredi & Hakan, 2020). Therefore, the
fourth-grade workbook should include more questions on the cognitive
level of "reasoning". In terms of content domains, more questions should
be included in the "data" domain.
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Oz

Gorsel mesajlara anlam katma ve benzeri bicimde mesaj olusturma becerisi olarak tanimlanabilen gorsel
okuryazarlik olgusu, ayni zamanda 63renme ve 0gretme siirecinin niteliginin ve kalitesinin artirilma-
sinda da 6nemli bir yer tutmaktadir. Gorsel 6gelere yabanci dil egitimi ile ilgili cogu beceride rastlanil-
dig1 gercegi herkes tarafindan bilinmektedir. Ornein, resimler, gizimler, kavram haritalar: ve tablolar
gibi girsel materyaller yabanc: dil 6grenme ve 6gretme siireclerinin bir parcasi olarak hemen hemen her
ortamda ve kaynakta kullamlmaktadir. Bu yiizden 6grencilerin gorsel okuryazarlik becerilerinin gelis-
tirilmesi onlarin yabanc dil basarilart agisindan 6nemli bir konudur. Bu arastirmanmin amaci, 2019-
2020 bahar doneminde, bir devlet iiniversitesinin Egitim Fakiiltesi Ingiliz Dili Egitimi Anabilim Da-
Iinda 6grenim gormekte olan 3. ve 4. sumf 6grencilerinin gorsel okuryazarlik diizeylerini cesitli degis-
kenler agisindan incelemek ve degerlendirmektir. Veri toplama araci olarak “Gérsel Okuryazarlik Yeter-
likleri Olgegi” kullamlmstir. Elde edilen verilerin analizinde nicel analiz yontemi kullanilmgtir. Aras-
tirmanin sonuglarima gore, 6grencilerin gorsel okuryazarlik diizeyleri ile ilgili ortalama puanlar: yiiksek
diizeyde cikmigtir. Ayrica, calismada yer alan degiskenler agisindan istatistiksel olarak anlaml bir fark-
Iilik gozlenmemistir.

Anahtar Kelimeler: Ingiliz Dili Egitimi, gorsel okuryazarlik, il 6gretimi, yabanct dil.
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Determination of the Visual Literacy Levels
of Students at the Department of English Language
Teaching

Abstract

The phenomenon of visual literacy, which can be defined as the ability to produce and create meaningful
messages has an important place in improving the quality and quantity of the learning and teaching
process. The fact that visual elements are found in most skills related to foreign language education is
known by everyone. For example, visual materials such as pictures, drawings, concept maps and tables
are used in almost any environment and source as a part of the foreign language learning and teaching
processes. Therefore, to improve students’ visual literacy skills is an important subject for their foreign
language achievements. The aim of this research is to examine and evaluate the visual literacy levels of
3rd and 4th grade students majoring at the department of English Language Teaching at the Faculty of
Education of a state university in 2019-2020 spring semester in terms of various variables. "Visual
Literacy Levels Scale” was used as a data collection tool. Quantitative analysis method was used to
evaluate the data obtained. According to the results of the study, the average scores of the students
regarding their visual literacy levels were high. In addition, no statistically significant difference was
observed in terms of the variables included in the study.

Keywords:  English Language Teaching, visual literacy, language teaching, foreign language.
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Giris

Son zamanlarda bilimsel ve teknolojik alanlarda ortaya ¢ikan hizli gelis-
meler insanlarin 6zelliklerini, yasam tarzlarin, iletisim aliskanliklarini ve
hatta toplumlarin degerlerini etkilemeye ve degistirmeye baglamistir.
Buna bagli olarak, okuryazarlik kavrami genisleyerek farkli bir boyuta ta-
sinmis, kisacasi sadece okuma-yazma ile sinirli kalmayip, gorsellige ve
gorsel bilgiye de dayali olmaya baglamistir. ilk kez 1960'l1 yillarda ortaya
atilmis olan gorsel okuryazarlik kavramy, ileri yillarda bireyin 6grenme ve
ogretme siireclerinde 6nemli bir faktor olusturacaginin habercisi olmustur
(Avgerinou and Ericson, 1997). Giinlimiizde de hem bir kavram hem de
egitsel bir olgu haline doniismiistiir (Akyol, 2006). Moline’e (2012) gore
ise gorsel okuryazarlik bir yasam belirtisidir. Petterson (2012), arastirma-
cilarin gorsel okuryazarlik konusunu inceledikleri ¢calismalar arastirilmis
ve 75 farkl alan belirlemistir. Bunlarin iginde egitim teknolojisi, 6grenme
ve Ogretmen yetistirme alanlar1 da yer almaktadir.

Alanyazinda gorsel okuryazarlikla ilgili ¢ok sayida agiklama ve tanim
bulmak miimkiindiir. Bunlardan biri, Heinich, Molenda ve Russel tarafin-
dan 1989’da ortaya atilmis olan ve gorsel okuryazarlifi, “gorsel mesajlara
anlam kazandirma ve benzer bicimde mesaj olusturma” seklindeki agik-
lamalaridir (s.77-79). Bir baska tanimda ise, Wileman (1993) gorsel okur-
yazarlig ‘grafiksel ve resimsel olarak verilen bilgiyi okuyabilme ve anla-
yabilme’ olarak ifade etmektedir. Petterson (1993) ise gorsel okuryazarligi,
bir siire¢ olarak tanimlamaktadir. Bu siireg, ayn1 zamanda, “bilgi, davra-
nis ve dikkate deger yeteneklerin 6grenilip-6gretilebildigi ve degisik gor-
sel bigimlerde iletisim becerilerini arttirmaya yonelik bir siire¢” olarak da
ifade edilmistir (s.135). Bu tanimdan da anlasilacag: gibi, “gorsel okurya-
zarlik” kavrami, 6grenme-ogretme faaliyetleri ile daha genis bir kavram
niteligi kazanmigtir. Ayrica gorsel okuryazarlik, gorsellerdeki gerekli bil-
gileri ayirt etme, giivenli bir sekilde seyahat etme ve hayat1 giivenli bir
sekilde devam ettirebilme gibi giinliik hayatta karsilasabilecegimiz farkl
durumlarda da kisilere yarar saglayacaktir (Isler, 2002). Yeh'e (2008) gore
ise gorsel okuryazarlik gorsel mesajlar1 dogru bir sekilde anlamak, yo-
rumlamak, analiz edebilmek ve yaratmak icin gerekli olan bilgi ve yete-
nektir. Bagka bir ifadeyle, gorsel okuryazarlik resim, grafik, ¢izim, sembol,

4128 & OPUS © Uluslararasi Toplum Arastirmalart Dergisi



Miifit Senel

sekil, renk gibi gorsellerle, doga ile sosyal olaylar1 okuma, anlama, yorum-
lama ve zihinde yapilandirma siireci olarak da yorumlanmaktadir (Gii-
nes, 2016; Cam, 2006).

Gorsel okuryazarligr gelismis olan kisi, olaylarin, nesnelerin, sembol-
lerin, dogal ya da yapay seylerin ayrimini yapabilmekte ve onlar1 yorum-
layabilmektedir. “Gorsel okuryazarlik yeterligi, bireyin sahip oldugu di-
ger becerileriyle etkilesim iginde olabilmektedir” (Bangir, 2008, s.80).
Ciinkii gorsel imgelerin insanlarin iletisimde 6nemli bir yer tutmasi, bu
imgeleri bireysel ya da toplumsal iletisimin vazgecilmez parcalar1 haline
getirmistir. Dahasi, bu imgeler hem 6grencilere hem de 6gretmenlere her
tiirlii bilgiyi ve kavrami kolayca hatirlayabilme imkan1 saglamakta olup,
ogrenme ortamlari igin fayda unsuru olmaktadirlar. Ayrica, egitim stire-
cinde gorsel okuryazarlik, bireyin gorsel mesaj olusturma ve yorumlama
yeteneklerini zenginlestiren, gorsel imgeleri kullanarak okuma ve yazma
becerilerinin gelisimini saglayan yeni egitim programlariyla miimkiin ola-
caktir (Zeren ve Arslan, 2009).

Pettersson’a (1993) gore, cocuklar icin gorsel bilgi sozel bilgiden daha
onemlidir. Ayrica, gorerek O0grenme sadece ¢ocuklarin degil, ayni za-
manda pek ¢ok kisi tarafindan da tercih edilen bir 6grenme bicimidir
ciinkii dinleme yoluyla sadece %10 oraninda bir 6grenme saglanirken, go-
rerek 6grenmede bu oran %80’e ¢tkmaktadir. Dahasi, duyduklarimizin sa-
dece %20’sini hatirlayabilirken, hem goriip hem duyduklarimizda bu
oran % 50'nin istiine gtkmaktadir (Heinich vd., 1989). Dolayisiyla, gorsel
okuryazarlik becerisine sahip o6grencilerin derslerinde kendilerine sunu-
lan gorsellerin altinda yatan mesajlar1 daha iyi anlayabilecekleri diisiintil-
diigtinden (Sahin vd., 2013), gorselleri anlamak ve anlatmak icin gorsel-
lige yonelik bir okuryazarlik tiirtine ihtiyag duyulmustur (Goger ve Tabak,
2013).

Bu alanda yapilan ¢alismalar dogrultusunda, Duran (2013, s.37) ortao-
kul 7. sinif 6grencilerinin ‘gorsel matematik okuryazarligl’ tizerine yapmis
oldugu arastirmada, 6grencilerin cogunun gorsel matematik okuryazarli-
g1 “sekil iceren sorular1 okuyabilmeye, kavrayabilmeye ve yorumlaya-
bilmeye dayal1 bir okuryazarlik” ve “gorsel sekillere, sembollere ve biitii-
niine hakim olmaya dayal1 bir okuryazarlik”, olarak ifade ettikleri sonu-
cuna varmustir. Yine ayni diizey 6grencilerle yapilmis olan bir baska ¢alis-
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mada, 7. smif 6grencilerinin gorsel okuryazarlik diizeyleri akademik ba-
sarilar1 agisindan bir farklilik gostermezken, cinsiyet agisindan anlaml
farklilik ortaya ¢ikmistir (Ozdemir ve Yildiz, 2015).

1999 yilinda, Roth, Bowen ve McGinn tarafindan yapilmis olan bir
aragtirma sonucuna gore, 6grencilerin ve aday 6gretmenlerin 6gretim arag
ve gereclerindeki grafikleri, ¢izimleri, tablolari, sekilleri, vb. yorumla-
mada zorlandiklarini ve hatta bazi gorsel imgeleri okumak i¢in herhangi
bir ¢aba gostermediklerini ortaya koymustur. Calismasinda gorsel okur-
yazarlik ile 6gretim teknolojisi arasindaki iligkiyi incelemis olan Alpan
(2008), gorsel okuryazarhigin, 6gretim teknolojisinin nasil etkili bir sekilde
kullanilmasi gerektigine yardimc oldugunu ifade etmistir. Uzun ve Celik
(2020) tarafindan akademisyenlerin okuryazarlik algisindaki degisimle-
rini aragtirmak amaciyla yiiriitiilen ¢alisma sonucunda ise, akademisyen-
lerin bilgi okuryazarlig: ile gorsel okuryazarlig: derslerinde daha ¢ok ter-
cih ettikleri belirlenmistir. Cografya 6gretmenlerinin 6grencilerde gorsel
okuryazarlik becerilerinin gelistirmesi hakkinda yapilmis olan bir arastir-
manin sonucunda, 6gretmenlerin biiyiik bir boliimiiniin gorsel okurya-
zarligin gerekliligi hakkinda hem fikir olduklari, fakat ders kitaplarinin
gorsel okuryazarlik kazandirmada yetersiz kaldig goriistine sahip olduk-
lar1 ortaya ¢ikmistir (Kaya, 2011).

Alanyazinda ayrica, Arikok (2001); Erdem (2006); Demirci (2010); Cen-
giz (2002); Akaroglu ve Dereli (2012) tarafindan okul 6ncesi gruplarla ya-
pilan ¢alismalar; Akcam (2006); Cam (2006) ve Akpiar'in (2009), flkokul
diizeyindeki 6grencilerin ‘okuma becerileri ve metinlerle anlam kurma’
alaniyla ilgili gerceklestirdigi calismalarla birlikte, yine Cam (2006); Ba-
lun (2008) ve Akpinar (2009) tarafindan ilkokul diizeyinde gorsel okurya-
zarlik konusunu Tiirkge dersi ile iligkilendiren galismalar yer almaktadir.
Bu alanda yapilan arastirmalarin ¢ogunun 6grencilerin gorsel okuryazar-
liklariin ‘Matematik, Tiirkge ve Ogretim Teknolojileri’ alanlari ile ilgili
oldugu sonucuna varilmistir. Ors ve Bas (2017), 2. sinuflardaki Tiirkce
dersi icin ‘gorsel okuma ve gorsel sunu’ kazanimlariyla iliskili etkinlikler
olusturmuslar ve bu etkinliklerin 2. smif 6grencilerinin gorsel okuryazar-
lik gelisimine etkisini incelemislerdir. Calisma sonucunda, ilgili kazanim-
lar1 gelistirmede, etkinliklerin ¢alisma grubu icin faydali oldugu sonucuna
ulasmislardir. Yine benzer bir ¢alisma, Tiirkge egitimi boliimii son smif
ogrencilerinin gorsel okuryazarlik yeterliklerinin 6grenim tiirlerine gore
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incelenmesi tizerine yapilmistir (Erem ve Kirkkilig, 2015). Elde edilen bul-
gular sonucunda, 6grencilerin gorsel okuryazarlik diizeylerinin normal
ve yeterli oldugu, ayrica ikinci 6gretim 6grencilerine gore de farklilik gos-
termedigi goriilmiistiir.

Temizkan ve Unliioglu (2017) ise, gorsel materyallerle destekledikleri
yazma ¢alismasinin, 6grencilerin yazma basaris1 ve yazma becerisi ile il-
gili goriisleri tizerindeki etkisini inceledikleri ¢calisma sonunda, gorsel ma-
teryallerle desteklenen yazma etkinliklerinin 6grencilerin yazma basarila-
rini arttirdigl bulgusunu elde etmislerdir. Harmanlanmis 6grenmenin,
hizmet ici 6gretmenlerin gorsel okuryazarliklar tizerindeki etkisini gor-
mek icin yapilmais olan bir baska arastirmada ise, 20 saatlik harmanlanmais
ogrenme sonrasinda, 6gretmenlerin gorsel okuryazarlik diizeylerinin ge-
listigi ortaya ¢ikmistir (Huilcapi-Collantes vd., 2020). Gorsel okuryazarli-
gin dil egitimine ne tiir katki saglayabilecegini irdeleyen bir calisma sonu-
cunda, gorsel imgelerin 6gretim siirecine dahil edilmesinin, 6grencilerin
ogrenme diizeylerini artirmada onemli bir katki sagladig1 bulgusuna va-
rilmistir (Suryanto, 2014).

Bu boliimde bahsedilen ¢alismalarin biiyiik cogunlugu, gorsel okurya-
zarligin genelde akademik basari, gereklilik, gorselleri yorumlayabilme,
ogrenim tiirleri tizerine etkisi, okuma becerilerine katkisi, vb. degiskenler
agisindan sinirlandirilmistir. Ayrica, Tiirkiye’de Ingilizce 6gretmenligi bo-
liimii 6grencilerinin gorsel okuryazarlik diizeyleri {izerine yapilmis ben-
zer bir ¢alismaya da rastlanmamustir. Felten’e (2008) gore, gorsel okurya-
zarlik tiniversite 6grencileri icin dogal bir ortam olarak kabul edilmekle
birlikte, kendiliginden kazanilabilecek bir beceri degildir ve ayrica planh
bir egitim siireci gerektirmektedir (Braden, 1996). Bu baglamda, 6zellikle
egitim fakiiltelerinin yabanci diller boliimlerinde okumakta olan 6gret-
men adaylari i¢in gorsel okuryazarlik 6zelligine sahip olmak son derece
onemlidir ¢linkii yabanci dil 6gretiminde gorsel kullanimi, bu 6gretimin
en dnemli unsurlarindan biridir. Ayrica, yabanci dil 6gretmenlerinin gor-
sel imgeleri 6gretim siirecine dahil edebilmesi ve anlamlandirabilmesi i¢in
gorsel okuryazarliga sahip olmalar1 gerekmektedir. Gorsellerle yapilan
yabanci dil dersleri hem dersleri daha anlasilir hale getirecek, hem de 6g-
rencileri glidiileyerek derse katiimlarini1 daha etkin kilacaktir. Bu dog-
rultuda, MEB Talim Terbiye Kurulu Baskanlig1 tarafindan yaymlanmais
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olan “Ilkégretim Kurumlar1 (2.-8. simiflar) Ingilizce Dersi Ogretim Prog-
rami1” (2018) ile “Ortadgretim Ingilizce Dersi (9.-12. siniflar) Ogretim Prog-
ram1” nda da Onerilen materyallerin, kaynaklarin ve etkinliklerin (6rne-
gin, rol yapma etkinligi, kisa ve sozlii sunumlar, bilgi tamamlama aktivi-
teleri, betimleyici metin yazma, drama, ¢izgi filmler, meniiler, listeler, re-
simli sozliik, tablolar, haritalar, vb.) biiyiik Olctide gorsel okuryazarlik far-
kindaligini 6n plana ¢ikarttig1 goriilmektedir (2018). Giris boliimiinde de
ifade edildigi sekilde, Egitim Fakiilteleri Ingilizce dgretmenligi boliimii
ogrencilerinin gorsel okuryazarlik diizeylerini aragtiran herhangi bir ¢a-
lisma olmamasi bu alanda ¢alisma yapilmasi gerekliligini ortaya koymak-
tadir. Sonug olarak, bu ¢alisma Ingilizce 6gretmenligi boliimii adaylarinin
gorsel okuryazarlik diizeylerini gesitli degiskenler acisindan ele aldigin-
dan, alanyazinda Ingilizce dgretmenligi boliimii 6grencilerinin gorsel
okuryazarlik diizeylerini arastirmaya yonelik benzer bir ¢alisma yapilma-
mis oldugundan, alana yapacag katki bakimindan onem tegkil etmekte-
dir.

Arastirmanin Amaci

Bu galismada, bir devlet {iniversitesinin, Ingiliz Dili Egitimi Anabilim Dal1
3. ve 4. sinif 6grencilerinin farkli degiskenler agisindan gorsel okuryazar-
lik diizeylerini arastirmak amaciyla asagidaki sorulara cevap aranmustir:
Ingiliz Dili Egitimi Anabilim Dali 6grencilerinin, gorsel okuryazarlik ye-
terlilikleri,

1. cinsiyetlerine,

2. o0grenim gormekte olduklari siniflarina,

3. yaslarma ve

4. mezun olduklar1 okullara gore anlamh bir farklilik gostermekte
midir?

Bu degiskenlerin segilmesindeki amagclar su sekilde aciklanabilir. Cin-
siyet, yas ve bulunduklar1 smif degiskeninin ele alinmis olma sebebi, ka-
tilimcilarin biligsel ve kavramsal agidan gorsel okuryazarlik konusunda
belirgin bir farka sahip olup olmadiklarini belirlemeye; mezun olduklar:
okullar degiskeni ise farkli 6gretim programlar1 uygulayan ortadgretim
kurumlarindan gelmis olan katilimcilarin, gorsel okuryazarlik diizeyle-
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rinde gormiis olduklar: farkli programlarin bir etkisi olup olmadigini be-
lirlemeye ¢alismaktadir. Dolayisiyla, bu ¢alismanin sonuglar1 Egitim Fa-
kiilteleri Ingiliz Dili Egitimi boliimiindeki 6grencilerin gorsel okuryazar-
lik diizeylerinin belirlenmesi, bundan sonra yapilacak olan 6gretim prog-
ramlar1 ve diizenlemelere yardimci olabilecek fikirler sunabilir ve yabanci
dil egitiminde gorsel okuryazarliga ne denli ihtiya¢ oldugu konusunda
alana katki saglayabilir.

Yontem
Arastirma Modeli

Betimsel nitelikte bir ¢calisma olup, nicel arastirma modeli kullanilmistir.
Nicel aragtirmalar, sayisal olarak ifade edilebilen verilerin istatistiksel ¢o-
ziimlemeleri olup, sosyal veriler arasindaki neden-sonug iligkilerini or-
taya koymay1 hedefleyen arastirmalardir. Dahasi, arastirmaci tarafindan
onceden ortaya atilmis olan hipotezleri test etmek i¢in belli 6rnek ve or-
neklemlerden veriler toplayan ve bu verileri istatistiksel olarak ¢oziimle-
meyi  hedefleyen  arastirmalardir  (http://www.bingol.edu.tr/me-
dia/204988/sayt-bolum8 Sosyolojide-Nicel-ve-Nitel Arastirma-Yontem-
leri.pdf ). Nicel arastirmalar, genel sonuglar elde etmeye, farkli gruplar
arasinda karsilagstirma yapabilmeye, kuramlarin dogruluk dereceleri de-
nemeye ve belli yapilar i¢indeki iligkilerin incelenmesine imkan saglar
(Buytikoztiirk vd., 2010). Ayrica, “belli degiskenler arasindaki sebep-so-
nug iligkilerini tespit etmek ve sonuglarini kiyaslamak igin de nicel aras-
tirma yontemleri kullanilmaktadir ve elde edilen bulgularin sayisal deger-
lerle ifade edilerek ol¢tilebilir hale getirilmesi ve arastirmanin hipoteze
dayandirilarak bu hipotezlerin test edilmesidir” (Ekiz, 2003, 5.93)

Evren ve Orneklem

Arastirmanin evrenini 2019-2020 bahar déneminde bir devlet tiniversite-
sinin Egitim Fakiiltesi olusturmakta olup, drneklemini de Ingiliz Dili Egi-
timi Anabilim Dalinda 6grenim goérmekte olan 3. (%44.7) ve 4. (%55.3) si-
nif 6grencileri olusturmaktadir. Bu simiflardaki 6grencilerin calismada yer
almis olmasi, bulunduklar1 smiflardaki derslerinde gorsel materyallerin
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daha fazla kullanilmakta olmasi ve gorsel okuma ve anlama agisindan
belli bir yetiye sahip olmus olduklar1 beklentisi sonucudur. Bu 6grencile-
rin higbirisi daha 6nceden gorsel okuryazarlikla ilgili herhangi bir egitim
almamistir. Goniilliiliik esasina gore ¢calismaya 123 6grenci katilmis olup,
bunlarin 98'i (%79.7) kiz, 25'i (%20.3) erkektir. Bu 6grencilerin 55'ini (13
erkek, 42 kiz) 3. sinif, 68’sini de (12 erkek, 56 kiz) 4. sinif 6grencileri olus-
turmaktadir. 52 (%42.3) 6grenci 19-21, 71 (%57.7) 6grenci ise 22-24 yas ara-
ligindadir. Katilimcilarin mezun olduklari liselere gore dagilimi ise soyle-
dir: Anadolu Lisesi 62 (%50.4), Anadolu Imam Hatip Lisesi 39 (%31.7) ve
Anadolu Ogretmen Lisesi 22 (%17.9).

Veri Toplama Araci

Veri toplama araci olarak, Kiper, Arslan, Kiyic1 ve Akgiin (2012) tarafin-
dan gelistirilmis olan “Gorsel Okuryazarlik Yeterlikleri Olgegi” kullanil-
mistir. “Gorsel Okuryazarlik Yeterlikleri Olcegi” nin kodlamast: (1) Kesin-
likle yapamam, (2) Yapamam, (3) Az ¢ok yaparim, (4) Yaparim ve (5) Ko-
laylikla yaparim, seklinde olup, besli Likert tipi bir dlgektir. Giivenirlik
katsayisi 0.94 olarak verilmistir. Olgek, (1-7) ‘ofis yazilimlar1 kullanarak
gorsellige onem verebilme’, (8-11) “basili gorsel materyalleri tanimlaya-
bilme’, (12-16) ‘gorsel yorumlayabilme’, (17-21) ‘giinliik hayatta karsilasi-
lan gorsel mesajlar1 ayirt edebilme’, (22-26) “araglar kullanarak gorsel tire-
tebilme’ ve (27-29) ‘gorsellerdeki mesajlar1 algilayabilme” seklinde alt1 alt
boyuttan olusmaktadir ve bu alt boyutlar i¢in giivenirlik katsayilar1 0.89,
0.83, 0.86, 0.78, 0.77, 0.68 olarak hesaplanmustir. C)lgek ayni zamanda tiim

alt boyutlar igin de giivenilirdir (Kalayci, 2014).
Veri Toplama Yontemi

Goniilliiliik esasina gore calismaya katilan dgrencilerden, Internet iizerin-
den (Google.docs®) paylasimi yapilan “Gorsel Okuryazarlik Yeterlikleri
Olgegi”ni kendilerine gore en uygun secenegi isaretleyerek doldurmalari
istenmistir. Sonuglarin sadece bu galisma icin kullanilacag: belirtilmis
olup, baska hi¢bir yerde yaymlanmayacag konusunda kendilerine gii-
vence verilmistir. Olgek toplam 187 dgrenciye génderilmistir ancak 123
ogrenciden cevap alinabilmistir.
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Verilerin Analizi

Calismada elde edilen verilerin tiimii SPSS 25 programi ile analiz
edilmistir. Calismada kullanilacak analizleri belirlemek igin, oncelikle
elde edilen verilerin normal dagilima uygun olup olmadig1 sonucu
aragtirilmis ve verilerin normal dagilima uygun oldugu tespit edilmistir
(p >.05). Normal dagilim sonucuna bagli olarak parametrik analiz yont-
emlerinin kullanilmasi gerektigi sonucuna varilmigtir.  Bu parametrik
analizler, katihmcilarin gorsel okuryazarlik yeterliklerinin cinsiyet, yas,
siif ve mezun olduklar1 okul tiirlerine gore farklilasip farklilasmadigini
tespit etmek icin kullanilmigtir. Yapilacak analizler, ‘Frekans analizi’,
‘Bagimsiz Gruplar t-Testi’ ve ‘“Tek YOnlii Varyans Analizi” olarak belir-
lenmigtir. Katilimcilarin 6lgege vermis olduklar: cevaplar, 1-5 degerleri
araliginda puanlandirilmistir. Olgegin toplam ve alt boyutlarindan elde
edilen ortalama degerlerinin belirlenmesi i¢in ise, katilimcilarin gorsel
okuryazarlik diizeylerini gosteren degerlendirme puan araliklar: belir-
lenmigtir. Bu degerlendirme puan araliklari, 1.00-1.80 arasi1 “Kesinlikle
Yapamam” (Cok Diisiik); 1.81-2.60 aras1 “Yapamam” (Diisiik); 2.61-3.41
aras1 “Az Cok Yaparim” (Orta Diizey); 3.41-4.20 aras1 “Yaparim” (Yiiksek)
ve 4.21-5.00 aras1 da “Kolaylikla Yaparim” (Cok Yiiksek) seklindedir.

Bulgular

Bu béliimde arastirmaya katilan 6grencilerin gorsel okuryazarlik diizey-
lerinin incelendigi analizlere ve bulgulara yer verilmistir. Oncelikli olarak
katilimcilarin 6lgekte yer alan ifadelere verdikleri cevaplarin genel bir de-
gerlendirilmesi tablolar seklinde sunulmustur.

Katilmalarin  “Gorsel Okuryazarlik Yeterlikleri”ni belirlemeye
yonelik kullanilan 6lgme aracinin genelinden ve her bir alt boyutundan
aldiklar1 puanlarla ilgili degerlerin tamami toplu olarak Tablo 1'de ver-
ilmistir.
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Tablo 1. Gérsel Okuryazarlik Yeterlik Olgeginden alinan puanlar

X min. maks. ss
Ofis yazilimlar1 kullanarak gorsellige onem verebilme 423 3.86 4.57 216
Basili gorsel materyalleri tanimlayabilme 329 3.00 3.75 .022
Gorsel yorumlayabilme 439 420 4.60 .011
Giinliik hayatta karsilagilan gérsel mesajlar1 ayirt edebilme 3.97 340 4.40 .035
Araglar kullanarak gorsel iiretebilme 272 240 3.40 .028
Gorsellerdeki mesajlar: algilayabilme 427 4.00 4.67 .023
Gorsel Okuryazarlik Yeterlik Genel Degerlendirme Puani 3.81 347 4.23 .055

Tablo 1 incelendiginde arastirmada yer alan katilimcilarin gorsel
okuryazarlik yeterlik olgegi toplam puanin ortalamasmin (X = 3.81)
oldugu goriilmektedir. Degerlendirme kapsaminda 3.41-4.20 aralig:
“Yaparim” ifadesine denk gelmektedir ve bu sonuca gore katilimcilarin
gorsel okuryazarlik yeterliginin yiiksek oldugu ifade edilebilir. Olcek alt
boyutlarina ait ortalama degerlere bakildiginda da, en yiiksek puanin (x=
4.67) “Gorsellerdeki Mesajlar1 Algilayabilme” alt boyutuna ve en diisiik pu-
anin da (x&2.40) “Araclar Kullanarak Gorsel Uretebilme” alt boyutuna ait
oldugu goriilmektedir. Tiim alt boyutlarin ortalamalari ise x= 2.72 ile X=
4.39 arasinda yer almaktadir. Bu degerler 1s5181nda, katilimcilarin besinci
alt boyuttaki gorsel okuryazarlik yeterlikleri orta diizeyde olmasina
ragmen, diger tiim 6grencilerin tiim alt boyutlar icin gorsel okuryazarhk
yeterliklerinin iyi diizeyde oldugu sonucuna varilabilir.

Birinci Arastirma Sorusuna Ait Bulgular: Arastirmanin ilk sorusu, “Ingi-
liz Dili Egitimi Anabilim Dali 6grencilerinin, gorsel okuryazarlik yeterlikleri
cinsiyetlerine gore farklilik gostermekte midir?” seklindedir. Katilimcila-
rin cinsiyetlerine gore gorsel okuryazarlik yeterliliklerinin ne diizeyde ol-
dugunu belirlemek amactyla 6lgek ve alt boyut (AB) puanlarina iligskin or-
talama ve standart sapma degerleri Tablo 2’de verilmistir.

Tablo 2’de erkek ( X=3.80) ve kiz ( X=4.07) katilimcilarin gorsel okurya-
zarlik Olgegi toplam puanlar1 arasinda belirgin bir fark olmadig:
goriilmektedir. Bagimsiz Gruplar t-testi sonucuna bakildiginda, erkek ve
kizlarin ortalamalar1 arasinda da istatistiksel olarak anlamli bir fark olma-
dig1 ortaya gikmastir [t (121) =.353, p>.05]. Katiimcilarin cinsiyete gore gor-
sel okuryazarlik alt boyut puanlar1 arasinda anlamli bir farkin olup olma-
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digina iliskin elde edilen veriler kapsaminda, katilimcilar agisindan istat-
istiksel olarak anlamli bir farklilik ortaya ¢ikmamistir (AB-1 [t (121) =703,
p >.05]; AB-2 [t (121) =.014, p >.05]; AB-3 [t (121) =075, p >.05]; AB-4 [t
(121) =.029, p >.05]; AB-5 [t (121)=.458, p >.05]; AB-6 [t (121)=.839, p >.05]
). Ancak, Gorsel Okuryazarhik Olgegi'nin besinci alt boyutu olan “Araglar
Kullanarak Gorsel Uretebilme” konusunda, elde edilen verilerin aritmetik
ortalamasina gore, kiz katilimcilar lehine bir fark gézlemlendigi sdylene-
bilir (x=4.28).

Tablo 2. Gorsel Okuryazarlik Yeterligi Toplam ve Alt Boyut Puanlarimin Cinsiyete
Gore t-Testi Sonuglari

Olgek Alt

Boyutlar Cinsiyet N X S sd t P
Kiz 98 4.25 21

AB-1 Erkek 25 4.22 22 121 -703 483
Kiz 98 3.29 .25

AB-2 Erkek 25 3.29 .24 121 .014 .988
Kiz 98 4.39 12

AB-3 Erkek 25 4.38 13 121 -075 .940
Kiz 98 3.97 .38

AB-4 Erkek 25 3.97 41 121 .-029 977
Kiz 98 4.28 .32

AB-5 Erkek 25 2.69 .28 121 458 .648
Kiz 98 4.28 .26

AB-6 Erkek 25 4.24 24 121 .839 403

Olcek Ort.  Kiz 98  4.07 26

Toplam Erkek 25 3.80 .25 121 .353 .739

Ikinci Arastirma Sorusuna Ait Bulgular: “Ingiliz Dili Egitimi Anabilim Dali
ogrencilerinin gorsel okuryazarlik vyeterlikleri 08renim gormekte olduklar:
simiflara gore farkhihk gistermekte midir?” calismanin ikinci arastirma
sorusunu olusturmaktadir. Katilimcilarin bu soruya yonelik cevaplarmin
analizi Tablo 3’de verilmistir.

Tablo 3'te belirtildigi gibi, gerek lcek toplam puan (3. Siuf X=3.79, 4.
Siuf X=3.82) ve gerekse de tiim alt boyutlar i¢in elde edilmis olan aritme-
tik ortalamalara gore katihmcilarin 6grenim gormekte olduklar: siiflara
gore aralarinda istatistiksel olarak belirgin bir fark gozlemlenmemistir.
(AB-1 [t (121) =.174, p >.05]; AB-2 [t (121) =.1078, p >.05]; AB-3 [t (121)
=1.198, p >.05]; AB-4 [t (121)=.383, p >.05]; AB-5 [t (121) =.1.110, p >.05];
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AB-6 [t (121)=1.434, p >.05] ). Katilimcilarin farkl siniflarda olmasi, onla-
rin gorselleri yorumlamada bilissel ve kavramsal acidan birbirlerinden
cok farkli olmadiklar1 sonucunu ortaya koymustur.

Tablo 3. Gérsel Okuryazarlik Yeterligi Toplam ve Alt Boyut Puanlarimin Siniflara
Gore t-Testi Sonuglar

Olgek Alt

Boyutlar Simf N X S Sd t 4
3.smf 55 4.23 220

AB-1 4.s1inf 68 4.22 214 121 174 .862
3.smf 55 3.26 247

AB-2 4.s1inf 68 3.31 253 121 -1.078 283
3.smf 55 4.37 133

AB-3 4.s1inf 68 4.40 126 121 -1.198 233
3.simuf 55 3.98 404

AB-4 4.smif 68 3.96 .380 121 383 .703
3.simuf 55 2.68 292

AB-5 4.smif 68 2.75 .333 121 -1.110 269
3.simuf 55 4.24 .235

AB-6 4.smif 68 4.30 278 121 -1.434 154

Olcek Ort.  3.siuf 55  3.79 255

Toplam 4.sif 68 3.82 264 121 .896 417

Uciincii Arastirma Sorusuna Ait Bulgular:Calismanin iigiincii arastirma
sorusu “Ingiliz Dili Egitimi Anabilim Dali 6grencilerinin gorsel okuryazarlik
yeterlikleri yaslarina gore farklilik gostermekte midir?” seklinde sorulmustur.
Tablo 4’de sunulan verilerin analizi 15181nda varilan sonuglar asagida ver-
ilmigtir.

Olgek toplam puan aritmetik ortalamasina gore 19-21 yas arast kati-
limai icin elde edilen aritmetik ortalama ( X=380) ile 22-24 yas grubu igin
elde edilen aritmetik ortalamasi ( X=4.07) arasinda istatistiksel olarak an-
laml bir fark ortaya ¢ikmamustir (p > .05). Olgek alt boyutlar icinde yas
gruplari arasinda istatistiksel olarak anlamli fark bulunamamaistir (AB-1 [t
(121) =.155, p >.05]; AB-2 [t (121) =.439, p >.05]; AB-3 [t (121) =.677, p >.05];
AB-4 [t (121) =.071, p >.05]; AB-5 [t (121) =.889, p >.05]; AB-6 [t (121) =1.337,
p >.05]). Ancak birinci arastirma sorusunun verilerine benzer sekilde, Gor-
sel Okuryazarlik Olgegi'nin besinci alt boyutu olan “Araglar Kullanarak
Gorsel Uretebilme” konusunda elde edilen verilerin aritmetik ortalamasimna
gore, kiz katilimcilar lehine bir fark gozlemlenmistir ( X=4.28).
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Tablo 4. Gorsel Okuryazarlik Yeterligi Toplam ve Alt Boyut Puanlarinmin Yasa Gore
t-Testi Sonuglari

Olgek Alt

Boyutlar1 Yas N X S sd t P
19-21 52 4.23 217

AB-1 22-24 71 4.22 216 121 .155 483
19-21 52 3.27 .265

AB-2 22-24 71 3.29 241 121 -.439 .988
19-21 52 4.38 138

AB-3 22-24 71 4.39 124 121 -.677 940
19-21 52 3.97 405

AB-4 22-24 71 3.97 381 121 .071 977
19-21 52 2.69 302

AB-5 22-24 71 4.28 .326 121 -.889 .648
19-21 52 4.28 229

AB-6 22-24 71 4.24 .280 121 -1.337 403

Olgek Ort.  19-21 52 3,80 26

Toplam 22-24 71 4.07 .25 121 594 .739

Dordiincii Arastirma Sorusuna Ait Bulgular: Calismanin dordiincii aras-
tirma sorusu olan “Ingiliz Dili Egitimi Anabilim Dali 6grencilerinin gorsel
okuryazarlik yeterlikleri mezun olduklar: okullara gore farklilik gostermekte mi-
dir?” i¢in veri analizi Tek YOnlii Varyans Analizi (ANOVA) kullanilarak
elde edilmistir.

Tablo 5" deki veriler dogrultusunda, 6lgek toplam aritmetik ortalama
puanina gore ( X=3.81) katilimcilar mezun olduklar: liseler diizeyinde
yliksek seviyede gorsel okuryazarlik sahibi olduklar: sonucuna varilmak-
tadur ( X=3.41-4.20 aras1 “Yaparim” -Yiiksek Diizey). Tablo 5'te goriildiigii
tizere, Olgek alt boyut puan ortalamalarinin okul tiirii degiskenine gore
aritmetik ortalamalarimin anlamli bir farklilik gosterip gostermedigini be-
lirlemek amaciyla yapilan tek yonlii varyans analizi sonucunda, tiim 6lgek
alt boyutlar1 agisindan da lise tiirii degiskenine gore, gruplarin aritmetik
ortalamalar1 arasinda istatistiksel olarak anlamli bir fark bulunamamigtir
(AB-1[F(.852;.429), p>.05]; AB-2 [F(.015; .986), p >.05]; AB-3 [F(.512; .601),
p > .05]; AB-4 [F(.306; .737), p > .05]; AB-5 [F(2.882; .060), p > .05]; AB-6
[F(.654; .522), p > .05]). Dolayisiyla, katilimcilarin farkli programlardan
gelmis olmalari, gorsel okuryazarlik diizeylerinde belirgin bir fark yarat-
mamuigtir.
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Tablo 5. Gérsel Okuryazarlik Yeterligi Toplam ve Alt Boyut Puanlarinin Mezun Olu-
nan Okul Tiiriine Gore Tek Yonlii Varyans Analizi Sonuglari

f

) X ve SS Degerleri ANOVA Sonuglart
Puan Grup N X SS Var. K. KT Sd KO F p
Anadolu Lisesi 63 424 218 G. Arast 080 2 .040 .852 429
Anadolu I.H. Lisesi 36 419 213 G. Ici 5.620 120  .047
iy And. Ogr. Lisesi 24 425 215 Toplam 5700 122
= Toplam 123 423 216
Anadolu Lisesi 63 3.29 260 G. Arast 002 2 .001 .015 986
Anadolu L.H. Lisesi 36 328 240 G. Ici 7.670 120  .064
o And. Ogr. Lisesi 24 329 251 Toplam  7.672 122
= Toplam 123 329 250
Anadolu Lisesi 63 439 139 G.Arast 017 2 009 512 .601
Anadolu L.H. Lisesi 36 4.40 .106 G.ici 2.051 120 .017
0 And. Ogr. Lisesi 24 436 140 Toplam 2.068 122
2 Toplam 123 439 130
Anadolu Lisesi 63 398 .395 G. Arast 094 2 .047 .306 737
Anadolu I.H. Lisesi 36 393 397 G.lci 18462 120  .154
i And. Ogr. Lisesi 24 4.00 .375 Toplam 18.557 122
“ Toplam 123 397 390
Anadolu Lisesi 63 2.71 .320 G. Arast 560 2 .280 2.882 .060
Anadolu I.H. Lisesi 36 281 .334 G.ici 11.651 120  .097
10 And. Opr. Lisesi 24 261 242 Toplam 12.211 122
= Toplam 123 272 316
Anadolu Lisesi 63 425 244 G. Arast 090 2 .045 .654 522
Anadolu I.H. Lisesi 36 431 297 G. Ici 8216 120  .068
e And. Ogr. Lisesi 24 429 246 Toplam 8.305 122
= Toplam 123 427 260
Anadolu Lisesi 63 3.81 222 G. Arast 140 2 .070 .870 555
") Anadolu L.H. Lisesi 36 382 .264 G. Ici 8945 120  .154
e And. Opr. Lisesi 24 3.80 244 Toplam  9.085 122  .074
M Toplam 123 3.81 .260
Gz
0 3

Tartisma, Sonug ve Oneriler

Aragtirmanin sonucuna gore, alismaya katilan Ingiliz Dili Egitimi Ana-
bilim Dal1 3. ve 4. sinif 6grencilerinin gorsel okuryazarlik diizeylerinin be-
lirlenmesine yonelik Olcekte yer alan maddelere vermis olduklar:
cevaplarin ortalamalarina bakildiginda, katilimalarin yiiksek seviyede
gorsel okuryazarlik diizeyine sahip olduklar1 sonucu elde edilmistir.
Kocaarslan ve Celiktiirk’iin (2013) yapmis oldugu ¢alismanin sonuglarina
gore, Egitim Fakiiltesi 6grencilerinin genel olarak gorsel okuryazarhik
yeterlik diizeyleri yiiksektir ve bu c¢alismada elde edilen sonuglarla
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uyusmaktadir. Aymni sekilde, iki farkli devlet iiniversitesindeki 6grencil-
erle yapilmis olan ¢alismadan elde edilen veriler, calismaya katilan 6gren-
cilerin gorsel okuryazarlik diizeylerinin oldukgca yiiksek oldugunu ortaya
koymustur ki bu bulgularla mevcut ¢alismanin bulgular1 denktir (Kiper
vd., 2014). Ayrica, 6zel yetenekli 6grenci ve akranlarinin, "Gorsel Okurya-
zarlik Yeterlik Olgegi"nden aldiklar1 toplam puanlara gore, dgrencilerin
yiiksek diizeyde gorsel okuryazar olduklar1 sonucuna ulagilmistir ki bu
sonuclarin burada sunulan calismanin sonuglar1 ile uyumlu oldugu
goriilmektedir.

Olgek alt boyutlaria gore, katihmcilarin cinsiyet, yas, bulunduklar:
siif ve mezun olduklar1 okul degiskenleri kapsaminda elde edilen ortal-
amalara gore istatistiksel olarak anlamli bir fark goriilmemistir. Bu sonug,
Sahin ve Kiran (2009) tarafindan Canakkale Onsekiz Mart Universitesi
Egitim Fakiiltesi'nin bes farkli Anabilim Dalinda 6grenim gormekte olan
1., 2. ve 3. sinuf 6grencileri ile yapmis olduklari ¢alismada elde edilen bul-
gularm bir kismu ile Ortiismektedir. Yine, Azer'in (2019) 6zel yetenekli
ogrencilerin, gorsel okuryazarlik yeterlilikleri tizerine yapmis oldugu
¢alismanin toplam puanlarinin, cinsiyet ve sinif degiskenleri agisindan an-
lamli bir fark ortaya koymadig: goriilmiistiir. Tagpinar (2017) tarafindan
gorsel sanatlar 6gretmeni adaylarmin gorsel okuryazarlik diizeylerinin
belirlenmesi i¢in yapilmis olan baska bir ¢alisma sonucunda, yine cinsiyet
agisindan anlamli bir fark saptanmamustir ve elde edilen veriler bu
boliimde bahsedilen bulguyla benzesmektedir. Kiran (2008) tarafindan
yapilmis olan yiiksek lisans tezi arastirma sonuglarma gore ise, besinci
smif Ogretmen ve Ogrencilerinin gorsel okuryazarliklar1 yeterli
diizeydedir ve elde edilen verilere gore, katilimcilarin belli boyutlarda
cinsiyet ve mezun olduklar1 okul tiirlerine gore anlamh fark gostermedi-
kleri sonucu elde edilmistir.

Verilen tiim cevaplar degerlendirildiginde, higbir alt boyutta istatis-
tiksel olarak anlamli bir fark olmamasina ragmen, sadece besinci alt boyut
(Araglar kullanarak gorsel {iretebilme) puanlarinin ortalamasina gore, kiz
katilimcilar lehine bir sonug gozlemlenmis oldugu soylenebilir. Bu sonuca
benzer sekilde, {iciincii arastirma sorusunun, besinci alt boyut puanlarmin
ortalamasina gore yinede kiz katilimcilar lehine bir sonug ortaya gikmis
oldugu ifade edilebilir. Bu sonucu destekleyen bir ¢alisma bulgularina
gore ise, ortaokul 6grencilerinin gorsel matematik okuryazarlig: algilars,
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kiz 6grencilerin lehine anlamli bir fark ortaya koymustur (Deveci ve Ka-
rademir, 2018).

Calismanin bazi sinirliliklar1 da mevcuttur. Ornegin, calisma sadece bir
devlet {iniversitesinin tek bir anabilim dalinda ve yalnizca 3. ve 4. smf
ogrencilerinin katilimiyla yapilmistir. Calismaya sadece Tiirk 6grenciler
katilmistir. Ozel {iniversitelerden katilimec1 alinmamustir. Veriler sadece
nicel veri toplama araci kullanilarak elde edilmis olup, nitel veri toplama
araglarina yer verilmemistir.

Calismadan elde edilen veriler dogrultusunda su 6nerilerde bulunula-
bilir. Yapilacak benzer ¢alismalarda 1. ve 2. smif 6grencilerine de yer ver-
ilebilir ve ayrica baska anabilim dallarindaki 6grencilerin de katilimi
saglanabilir. Farkli simif diizeylerinden daha fazla sayida katilimciya yer
verilebilir. Arastirma yapilacak tiniversite sayisinin artirilmasi ve 6zel iin-
iversitelerdeki ogrencilerin de calismaya eklenmesi ile farkli boyutlarda
sonuglar elde edilebilir. Ayrica, eger varsa, fakiiltelerdeki yabanci uyruklu
ogrencilerle birlikte ¢alisma yapilarak, bu 6grencilerden elde edilen bul-
gular Tiirk 6grencilerin bulgulari ile karsilastirilabilir. Katilimcilarin gor-
sel okuryazarlik diizeyleri, bu ¢calismada yer verilen degiskenlerden farkl
olarak, baska degiskenler (0rnegin, sosyo-ekonomik diizey, akademik
basar1 puanlari, vb.) agisindan da incelenebilir.

Universitelerin Egitim Fakiiltelerinin yabanai diller boliimlerinde gor-
sel okuryazarlik konulu dersler verilebilir ya da bu alanla ilgili dersler
varsa bu derslerin sayilar1 artirilabilir. Ogretim elemanlar1 derslerinde
gorsel materyal kullanimi konusunda bilgilendirilebilir ve daha fazla kul-
lanmalar1 yoniinde tesvik edilebilirler. Ogretim gorevlilerine, 6gretmen
adaylarina ve 6grencilere gorsel okuryazarlik egitiminin nasil verilmesi
gerektigi anlatilabilir. Uygulama sonucu elde edilen kazanimin zaman
icinde nasil dlgiilecegi yoniinde galismalar yapilabilir.
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EXTENDED ABSTRACT

Determination of the Visual Literacy Levels
of Students at the Department of English Language
Teaching

Miifit Senel
Ondokuz Mayis University

The phenomenon of visual literacy, which can be defined as the ability to
make visual messages meaningful and similarly create messages, also has
an important place in improving the quality and quantity of the learning
and teaching process. The fact that visual elements are found in most
skills related to foreign language education is known by everyone. For
example, visual materials such as pictures, drawings, concept maps and
tables are used in almost any environment and source as a part of the fo-
reign language learning and teaching processes. Therefore, to improve
students' visual literacy skills is an important subject for their foreign lan-
guage achievements.

Recently, rapid developments in scientific and technological fields
have begun to affect and change the characteristics of people, lifestyles,
communication habits and even the values of societies. Accordingly, the
concept of literacy expanded and moved to a different dimension, in short,
it was not limited to just reading and writing, but also began to be based
on visuality and visual knowledge.

It is possible to find many explanations and definitions about visual
literacy in the literature. One of these is defined by Heinich, Molenda and
Russell in 1989 as visual literacy is "making sense of visual messages and
similarly creating messages". In another definition, Wileman (1993) ex-
presses visual literacy as "being able to read and understand graphically
and pictorial information". Petterson (1993) defines visual literacy as a
process. This process has also been expressed as "a process in which
knowledge, behavior and remarkable abilities can be learned and taught
and to increase communication skills in different visual forms" (p.135).
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According to Pettersson (1993), for children visual information is more
important than verbal information. In addition, visual learning is a pre-
ferred learning style not only by children but also by many people, be-
cause while only 10% learning is achieved through listening, this rate rises
to 80% in visual learning. Moreover, while we can remember only 20% of
what we hear, this rate goes above 50% both in what we see and hear
(Heinich et al., 1989). Therefore, since it was thought that students with
visual literacy skills could better understand the messages underlying the
visuals presented to them in their lessons (Sahin et al., 2013), a visual lit-
eracy type was needed to understand and explain the visuals (Goger and
Tabak, 2013).

When the related literature has been searched, there is no study inves-
tigating the visual literacy levels of the students of the English Language
Teaching Departments reveals the need for work in this area. Addition-
ally, since this study examines the visual literacy levels of the ELT stu-
dents in terms of various variables, it is important in terms of the contri-
bution it will make to the field, since there has not been a study to inves-
tigate the visual literacy levels of the students of the English language
teaching department in the literature.

In this study, the following questions were sought to investigate the
visual literacy levels of the 3rd and 4th grade students of the ELT depart-
ment in terms of different variables. Is there any significant difference of
visual literacy levels of the participants in terms of,

1. their gender?

2. their grades?

3. their age?

4. high schools graduated from?

This is a descriptive study and a quantitative research model has been
used. Quantitative studies are statistical analyzes of data that can be ex-
pressed numerically, and are studies that aim to reveal the cause-effect
relationships between social data.

The population of the study is the Faculty of Education of a state uni-
versity in the spring semester of 2019-2020, and the sample consists of 3rd
(44.7%) and 4th (55.3%) grade students majoring at the Department of
English Language Education. The fact that the students in these classes
took part in the study, the more use of visual materials in their classes, and
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the expectation that they had a certain ability in terms of visual reading
and understanding are the result.

As the data collection tool, the "Visual Literacy Competencies Scale"
developed by Kiper, Arslan, K carrier and Akgiin (2012) was used. The
coding of the "Visual Literacy Competencies Scale" is: (1) I definitely can-
not, (2) I cannot, (3) I do more or less, (4) I do, and (5) I do it easily, and it
is a five-point Likert type scale. The reliability coefficient is given as 0.94.
The scale includes (1-7) 'giving importance to visuality using office soft-
ware', (8-11) 'defining printed visual materials', (12-16)' visual interpreta-
tion ', (17-21)" distinguishing visual messages encountered in daily life.
(22-26) 'ability to produce visuals using tools' and (27-29) 'ability to per-
ceive messages in visuals'.

All of the data obtained in the study were analyzed with the SPSS 25
program. In order to determine the analyzes to be used in the study, the
result of whether the obtained data is suitable for normal distribution was
investigated and it was determined that the data were suitable for normal
distribution (p> .05).

According to the results of the study, when we look at the average of
the answers given to the items in the scale for determining the visual lit-
eracy levels of the 3rd and 4th grade students of the ELT department par-
ticipating in the study, it is concluded that the participants have a high
level of visual literacy.

According to the sub-dimensions of the scale, no statistically significant
difference was found according to the averages obtained within the vari-
ables of the participants' gender, age, grades and high schools they grad-
uated from.

When all the responses are evaluated, it can be said that although there
is no statistically significant difference in any sub-dimension of the scale,
a result in favor of female participants was observed only according to the
average scores of the fifth sub-dimension (ability to produce visuals using
tools). Similar to this result, it can be stated that the third research question
still has a result in favor of female participants according to the average of
the fifth sub-dimension scores.

Visual literacy courses can be given in the foreign languages depart-
ments of the education faculties of universities, or if there are courses in
this field, the number of these courses can be increased. Instructors can be
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informed about the use of visual materials in their lessons and they can be
encouraged to use more. How visual literacy education should be given
to lecturers, teacher candidates and students can be explained.
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Oz

Kaynastirma egitimi, engelli wve engelsiz 03rencilerin akademik wve sosyal alanlarda tam
potansiyellerine ulagmalar: icin etkili bir yoldur. Ogretmenlerin kaynagtirma egitimine yonelik
mesleki ihtiyaglarimin aragtirilmas: kaynastirma faaliyetlerinin etkililiini artirmak agisindan 6nem
tagimaktadir. Dolayistyla bu ¢alismayla, kaynastirma egitiminde rol oynayan 6gretmenlerin egitsel
ihtiyaclart ile ilgili yapilmig farkli dilde bagimsiz calismalar bir araya getirilerek, bir sistematik
derleme makalesi olusturulmas: amaclanmistir. Sistematik derleme, klinik bir soruya yamit ya da
probleme ¢oziim olusturmak amaciyla alanyazin taranmasi, eleme kriterleri ile kullamilacak
calismalarin belirlenmesi ve makalenin sonucunda da bu c¢alismalarin sentezinin sunulmasiyla
meydana gelmektedir. Alanyazin taramas: yapilirken, ERIC, Semantic Scholar, Researchgate veri
tabanlarinda “teachers’ educational needs”,”,” inclusive education”, “kaynastirma” anahtar
kelimeleri aratilarak taranmigtir. Bu sistematik derleme ¢calismasina dahil edilen ¢calismalar 2009-2020
yillar: arasmda yayimlanmis cesitli iilkelerde yazilms Ingilizce ve Tiirkge dillerindeki deneysel
calismalardr. Bu olciitleri karsiladig: belirtilen 12 deneysel makale incelenmistir. Alan yazina iliskin
calismalar yaymlanma yillarina gére incelendiginde, 2014, 2017, 2019 ve 2020 yillarmda yapilan
calismalar fazlalikta goriinmektedir. Incelenen calismalarda agilikli olarak nicel calisma deseninin
(%58,3), nitel ¢alisma desenine (%43,7) kiyasla daha fazla tercih edildigi goriilmiistiir. Calismalar
kullamilan arastirma yontemlerine gore ele alindiginda ise alanyazina iliskin en ok tercih edilen
desenin tarama deseni (%33,3) oldugu bulunmustur. Alanyazina iliskin makalelerin hepsinde de
egitimcilerin kaynastirma egitiminde daha etkili olabilmesi icin, engel tiirlerine yonelik egitimlere
ihtiyac duyduklar: belirtilmistir.

Anahtar Kelimeler:  Kaynastirma, Ogretmen Egitimi, Kaynagtirma Egitimi.
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Professional Development Needs of Educator
Regarding Inclusive Education

Abstract

Inclusive education is an effective way for both disabled and non-disabled students to fulfill their full
potential in academic and social fields. It is important to find out teachers’ professional needs for
inclusive education to increase the effectiveness of inclusion. Therefore, the aim of this study is to
create a systematic review article by bringing together independent studies in different languages on
the educational needs of teachers who play a role in inclusive education. Systematic review consists of
scanning the literature in order to answer a clinical question or to create a solution to the problem,
determining the studies to be used with screening criteria and presenting the synthesis of these studies
as a result of the article. Thus, Semantic Scholar, ERIC and Research Gate databases were scanned.
Key words for the research were chosen to be “teachers’ educational needs”, “inclusive education” and
“kaynastirma”. As a result, 12 experimental studies in English and Turkish languages were included
in this study. Reviewed articles were published in various countries between the years 2009 and 2020.
As a result of the analysis, it is seen that the studies carried out in 2014, 2017, 2019 and 2020 are in
majority. Also, quantitative research design (58.3%) was found to be the most preferred research
design. On the other hand, the most preferred method related to the literature revealed to be the survey
method (33.3%). In conclusion, it was revealed that educators need trainings for types of disabilities
in order to be more effective in inclusive education.

Keywords: Inclusion, Teacher education, Inclusive education.
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Giris

Kaynastirma egitimi, egitim kurumlarmin gerekli destek hizmetlerini
saglamasiyla engelli Ogrencilerin normal egitim  smiflarina
yerlestirilmesini ve bu sayede biitiin bireylerin esit egitimsel firsatlardan
yararlandirilmalarini igerir (Rose, Meyer ve Hitchcock, 2011). Ozel
egitimde son yirmi yilda yapilmis olan arastirmalara gore, kaynastirma
egitimi sadece engelli 6grenciler i¢in degil, tiim 6grenciler i¢in kaliteli bir
Ogretim ortami olusturmaktadir (Vaughn ve Swanson, 2015). Bir diger
deyisle, kaynastirma, mahalle okullarinda yasa uygun genel egitim
smiflarinda birlikte egitilen, engelli ve engelsiz 6grenciler igin 6grenme
topluluklar1 olusturarak tiim 6grencilerin ihtiyaclarini karsilayan okullar
yaratmay1 amaglayan bir harekettir (Ferguson, 1996).

Kaynastirmanin amaci, 06zel ihtiyaglar1 olan Ogrencilerin basarili
olmalari igin ihtiya¢ duyduklar1 desteklerle miimkiin oldugu kadar uzun
bir siire genel egitim ortamina entegre olmalarimi saglamaktir (Ferguson,
Kozleski ve Smith, 2003). Biitiin kademelerde yiiriitiilmekte olan
kaynastirma egitimleri, bireylerin sosyal etkilesimini de saglamay:
dolayisiyla saglikli bir egitim ortami olusturmay: amaglamaktadir.
Giiniimiizde engelli bireylerin 6zel egitim smiflarinda yer almasindansa,
akranlariyla bir araya gelebilecekleri kaynastirma smiflarinda yer almasi
desteklenmektedir. (Sebba ve Sachdev, 1997; Snyder, 1999).

Kaynastirma egitimi icerikte, 6gretim yontemlerinde, yaklagimlarda
ve egitim stratejilerinde degisiklikler gerektiren bir egitim siirecini
icermektedir ve kaynastirma egitiminin basarili olabilmesi igin,
egitimciler basta olmak {izere ailenin ve 6grencilerin de egitime dahil
olmasi 6nem tasimaktadir. Yapilan calismalar gostermektedir ki, basarili
bir kaynastirma egitiminde egitimcilerin tutumlar1 ve derse hazirliklar:
da egitimin basarisini etkilemektedir (Gamerous, 1995). Farkli 6grenme
ihtiyaglar1 olan Ogrencilerin normal egitim smiflarinda en iyi Olgiide
verim alabilmeleri icin gerekli egitim stratejilerinin planlanmasinda okul
personelinin, ailenin ve egitimcilerin isbirlik¢i olarak calismasi esastir
(Holloway, 2001; Hornby, 2011).

Kaynastirma  egitiminin  yapildigi  kurumlarda, ogretmenler
arasindaki isbirligi bigimine bagl olarak kapsayici 6grenme ortamlarinin
gelistirilmesinde yararli bir etkiye sahip olabilecegi Dbelirtilmistir
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(Hansen, Carrington, Jensen, Molbek ve Secher Schmidt, 2020).
Kaynastirma egitiminden soz edildiginde, farkli bir bakis a¢isina, birkag
farkli uzman yaklasimina, bilgi bigimine, beceriye ve yeterlilige ihtiyac
oldugu ifade edilmistir. Ogretmenlerin kaynastirma egitimine uygun
egitim ortamlar1 gelistirmek igin ihtiyag duydugu kadar bilgi, yetkinlik
ve cesitli farkli deneyimlere bir anda sahip olmas: beklenemez (Friend,
2007).

Kaynastirma egitimi {izerine yapilmis bazi calismalar kaynastirma
egitiminin 6zel gereksinimli 6grenciler i¢in sosyal ve akademik anlamda
yararli oldugunu ortaya koymustur (Cole, Waldron ve Majd, 2004;;
Nakken ve Pijl, 2002). 2002 yilinda yapilan bir calismaya gore,
kaynastirma egitimi 6grenme giicliigii olan 6grencilerin dil sanatlari,
matematik, fen bilimleri ve sosyal bilimler alanlarinda basari
gosterdiklerini belirtmistir (Rea, Walter-Thomas ve McLaughlin, 2002).
Ote yandan bazi calismalar da kaynastirma egitimine negatif bir bakis
acisiyla yaklasmistir. Farrel (2000) calismasinda, kaynastirmanin
etkililigine yonelik bazi olumsuz bulgularin kaynastirma egitiminin
dogasindan ziyade egitim ortamindaki 0gretimin kalitesiyle daha fazla
ilgisi oldugunu One siirmektedir. 2015 yilinda yapilan bir ¢alisma ortaya
koymaktadir ki, kaynastirma egitiminin biitiin 6grenciler icin etkili ve
yararli olabilmesi icin daha fazla Ogretmen egitimi gerekmektedir
(Moreno, Jaén, Navio ve Moreno, 2015).

Kaynastirma ogrencileri, yasitlartyla ayn1 ortamda bulunup, farkh
egitsel ihtiyaclara sahip olduklarindan dolayi, egitimcilere bu bireylerin
egitsel faaliyetleri konusunda biiyiik sorumluluklar diismektedir.
Ogretmenlerin sahip olduklar1 bilgi seviyesi ve mesleki becerileri
gorevlerini etkili bicimde yapmalarini olumlu yonde etkilemektedir
(Tkachyk, 2013). Ayrica, egiticilerin etkili bir egitim ortami yaratmak icin
bilgi kaynaklari, miifredat ve egitim teknolojileri hakkinda bilgi sahibi
olmalarinin 6grencilerin yeni bilgiler edinip sentezlemesinde 6nem
tasidigi  belirtilmigtir (Hammond, 1999). Ote vyandan, egitim
firsatlarindaki farkliliklar, yalnizca bireysel kiiltiirel, ekonomik, saghk
veya engellilik kosullarina degil, ayn1 zamanda cografi kosullara ve
iilkelerin egitim sistemlerine de baghdir. Bu farkliliklara ek olarak,
Ogretmenlerin kaliteli egitim saglamada cok ©nemli bir rol oynadig:
belirtilmektedir (Florian ve Rouse, 2009). Dolayisiyla 0gretmenlerin
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kaynastirma egitimine yonelik mesleki ihtiyaclarmin arastirilmasi
kaynastirma faaliyetlerinin etkililigini artirmak agisindan 6nem
tasimaktadir.

Kaynastirma egitiminde 6gretmenlerin ihtiyaclar: iizerine {ilkemizde
bazi arastirmalar yapilmistir. Bunlardan birisi Milli Egitim Bakanlig:
(MEB) biinyesinde Egitimi Arastirma ve Gelistirme Daire Baskanligi'nin
2008 yilinda yaptig: calismadir, bu calismada 6gretmenlerin kaynastirma
egitimine yonelik egitsel ihtiyaclar1 belirlenmistir. Calismada
ogretmenlerin %47,3'1i 6zel 6grenme gilicliigii gosteren, dikkat eksikligi
ve hiperaktivite bozuklugu olan otistik ve {iistiin yetenekli ¢ocuklarin
ozellikleri konusunda cok, %43,8’i egitimleri farkli gelisen ¢ocuklarin
oyun yoluyla egitimi konusunda kismen, %43,5’i 6zel egitime muhtag
cocuklarin ailelerinde gozlenen tepkiler ve ¢oziim yollar1 konusunda
kismen, olarak hizmet ici egitime ihtiya¢ duyduklarmi belirtmislerdir
(MEB, 2008). Dolayisiyla 6gretmenlerin hizmet igi egitim ihtiyaglarmin
aragtirilmasi ve desteklenmesi onem tasimaktadir.

Yapilan arastirmalar Ogretmenlerin egitsel inanglarmnin ve egitsel
yeterliliklerinin 6gretim uygulamalarinin  6nemli belirleyicileri ve
yordayicilar1 oldugunu ortaya ¢ikarmistir (Brownell ve Pajares, 1999).
Ote yandan hizmet igi ve hizmet Oncesi egitimler kaynastirma
egitimlerinin basarili olmasmi desteklemek amaciyla egitimcilerin
gerekli becerileri gelistirilmesi ve bilgiler edinmesi icin gereklidir
(Mittler, 2000; Flem, Moen ve Gudmondsdottir, 2002).

Aslan (2020) Tiirkiye'de okul 6ncesi 6gretmenlerinin otizm spektrum
bozuklugu olan ¢ocuklarla ilgili kaynastirma deneyimlerini, karsilasilan
zorluklar1  ve kullanilan yOntemleri inceledigi calismasinda,
Ogretmenlerin kaynastirma siirecini bagsarili bir bi¢cimde yonetmek igin,
mesleki yeterliliklerinin gelistirilmesine ihtiyaglari oldugunu belirtmistir.
2007’de yapilmis olan bir calismada ise, kaliteli Ogretmen egitimi
programlarmin egiticilerin kaynastirma egitimine iliskin rollerini olumlu
yonde etkileyebilecegi ifade edilmistir (Stella, Forlin ve Lan, 2007).

Yapilan ¢alismalar gostermektedir ki kaynastirma egitimi hem engelli
ogrenciler icin hem de normal 6grenciler icin 6nem gostermektedir.
Ayrica etkili kaynastirma uygulamalarmin yapilabilmesi igin
Ogretmenlerin  kaynastirma  egitimine  yonelik  egitim  almasi
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gerekebilmektedir. Dolayisiyla Ogretmenlerin kaynastirmaya yonelik
egitsel ihtiyaglarinin incelenmesi 6nem tasimaktadir.

Kaynastirma egitimi {izerine yapilmis c¢ok¢a c¢alisma olmasina
ragmen, alanyazinda oOgretmenlerin kaynastirma egitimine yonelik
mesleki gelisim ihtiyaglar1 ile ilgili bir sistematik derleme makalesi
bulunmamaktadir. Egitimcilerin kaynastirma egitimine yonelik mesleki
gelisim ihtiyaclarini bir araya getiren bu calisma ile alanyazindaki
boslugu doldurmak amaglanmstir.

Yontem
Calismanin tiirii

Bu calismanin amac kaynastirma egitimi veren Ogretmenlerin
duyduklar1 mesleki gelisim ihtiyaglarmi ele alacak ve bu konuda genel
bir profil olusturmaya yardimci olacak bir sistematik derleme ¢alismasi
ortaya koymaktir. Sistematik derlemeler, alanyazin hakkinda, daha 6nce
neler yapildigini, nasil arastirildigini ve kilit konularin neler oldugunu
ortaya koydugundan dolay1 degerli calismalardir (Hart,2001). Sistematik
derlemelerin diger c¢alismalardan ayrilmasini saglayan benzersiz
ozelliklerinden birisi de, daha once alanyazinda yapilmis calismalarin
etkilerini ortaya koymadaki giice sahip olmalar1 olarak belirtilmistir
(Mulrow, 1994).

Veri Toplama

Calismada cesitli tilkelerde kaynastirma egitiminde yer alan egitimcilerin
mesleki ihtiyaclarini konu alan g¢alismalar ele alinmistir. Konu kiiresel
olarak ele alinmak istendiginden uluslararasi gapta makaleler, Ingilizce
dilinde olmak tiizere incelenmigtir. Makale taramasi, ERIC, Semantic
Scholar ve Researchgate veri tabanlarindan yapilmistir. Makale
taramasinda kullanilan anahtar kelimeler “’teachers’” educational needs”,
“inclusive education” olarak belirlenmistir. Ortaya ¢ikan yayinlardan
2009-2020 yillar: arasinda yayinlanmis olan makaleler secilmis, konuyla
alakali tezler galismaya dahil edilmemistir. Ik asamada ERIC tarama
motorundan 94.054 sonug arasindan belirlenen kriterlere uyan 194 adet
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calisma, Semantic Scholar kaynagindan 78.000 sonug arasindan 178 adet
makale, Researchgate veri tabanindan 86.000 sonug arasindan 191 adet
calisma segilmistir. Bu derlemeye nicel ve nitel arastirma yontemlerinden
deneysel desenli, tarama desenli, vaka calisma desenli makaleler dahil
edilmistir. Makale eleme siireci sonunda elde kalan 12 adet calisma
tizerinden sistematik derleme ¢alismasinin yapilmasina karar verilmistir.

Veri tabanlarindan
bulunan toplam ¢alisma
sayis1 (n=258,054) Aragtirmanin konusuyla

alakali olmadig igin

v

elenen toplam calisma
sayis1 (n=257,491)

Aragtirmanin konusuna

amacina uygun olarak
kabul edilen ¢alismalar

(n=563) Aragtirma tiirtinden
dolay1 (derleme, tez vb.)
elenen toplam calisma
sayis1 (n=557)

\ 4

Aragtirmanin hedefine

uygun olarak belirlenen
calismalar (n=10)

Benzer ¢alismalarin

kaynakgalarindan
5 bulunan ¢aligmalar
Sistematik derleme (n=2)

calismasina kabul edilen
makale sayis1 (n=12)

Sekil 1. Sistematik Derleme Siirecinin Ozeti

Bulgular

Eleme asamalarmin sonucunda, 12 adet makale tizerinden sistematik
derleme calismasinin yapilmasina karar verilmistir. Tablo 1 bu
calismalarin basliklarini, yiiritiildiikleri {ilkeleri, 6rneklemlerini ve bu
calismalarda incelenen degiskenleri icermektedir. Makalelerin hepsinde
de egitimcilerin kaynastirma egitiminde daha etkili olabilmek i¢in, engel
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tiirlerine yonelik egitimlere ihtiya¢ duyduklar: belirtilmistir (Akalin,
Demir, Sucuoglu, Bakkaloglu ve 1§cen, 2014; Chitiyo, Kumedzro,
Hughes, Ahmed, 2019; Chitiyo, Hughes, Chitiyo, Changara, Phiri,
Haihambo, Taukeni ve Dzenga, 2019; Aktan, 2020; Pmnar, 2014; Morifa,
Perera ve Carballo, 2020).

Tablo 1. Derlemede kullamlan ¢calismalar

Calismanin Adi Calismanin Orneklem Degiskenler
YiiriitiildiigiiUlke  (n)

Determination of Tiirkiye 20 Kaynastirma 6grencilerinin egitiminde alternatif

Educational Needs of degerlendirme araglarina yonelik egitim,

Teachers Regarding the ogrenme giicliigiiyle alakali engellerin

Education of Inclusive taninmasina yonelik egitimler,okul yonetimi ve

Students with Learning rehberlik ve arastirma merkezlerinden destek

Disability alma ihtiyaci.

Identification of inclusive Tiirkiye 222 Ozel gereksinimli 6grencilere iliskin genel

education classroom bilgilendirme, aile hizmetleri ve mevzuata

teacher’s views and needs iligkin bilgilendirme, 6gretim, degerlendirme

regarding in-service yontemlerine iliskin egitim, davranig kontrolii

training on special egitimi, BEP hazirlama ve akademik beceri

education in Turkey egitimi, akademik olmayan becerilerin egitimi.

ilk(’jgretim Okullarinda Tiirkiye 90 Dikkat eksikligi, grenme giicliigii,

Gorev Yapan Siuf hiperaktivite, {istiin yetenekli cocuklar

C)gretmenlerinin Hizmet igi konularinda hizmet igi egitimler

Egitim ihtiyaglarl

Sinif C)gretmenlerinin Ozel Tiirkiye 8 Egitimsel miidahale programlarina yénelik

C)grenme Giigliigii Olan egitimler.

Ogrencilerin Egitsel

Degerlendirme ve Egitimsel

Miidahale Siirecinde Goriis

ve Uygulamalar1

The Needs of Inclusive Tiirkiye 40 Ozel gereksinimli 6grencilerin karakteristik ve

Preschool Teachers about gelisimsel ozellikleri ile ilgili egitimler, davranig

Inclusive Practices kontrolii egitimi, BEP hazirlama egitimi, egitim
ortaminda kaynagtirma 6grencisi igin gerekli
egitim materyallerinin eksikligi.

Teachers’ Professional Gana 250 Ogretmenler igin sosyal beceriegitimi,

Development Needs fonksiyonel becerilerin &gretimine yonelik

Regarding Inclusive egitim, degerlendirme yontemleri ile ilgili

Education in Ghana egitimler, egitim ortaminda kaynagtirma
Ogrencisi i¢in gerekli egitim materyallerinin
eksikligi.

Training needs of ispanya 20 Engel tiirlerine y6nelik egitimler, mesleki

Academics on Inclusive becerilerin gelistirilmesine yonelik egitimler,

Education and Disability kurumsal destek ihtiyaci, pratik bilgi egitimi,
destek servisleri ve engellilere yonelik mevzuat
hakkinda egitimler

Exploring Teachers’ Special Malavi, Namibia 629 Ozel gereksinimli 6grencilerin ihtiyaglarina

and Inclusive Education
Professional Development
Needs in Malawi, Namibia
and Zimbabwe

ve Zimbabwe

iligkin egitim, genel 6zel egitime yonelik
egitimler, 6grenme giigliigiine yonelik egitimler,
duyusal engellerle ilgili egitimler, davranis
kontrolii egitimleri, destek sinif materyalleri.
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Teachers talk about iskogya 88 C)gretmenlerin 0zel gereksinim dgrencilere
inclusion... but can they iligkin 6gretmen egitiminde duyduklar1
implement it in their eksiklikler ve 6zgiiven yetersizligi.

classroom? Exploring
teachers’ views on inclusion
in a Scottish secondary

school

Teachers’ perceptions on Brezilya ve 303 Ozel gereksinimli 6grencilerin egitiminde

inclusion in basic school Portekiz kullanilacak destek materyallerine (oyunlar,
cihazlar, yazilimlar ve yardima teknolojiler)
yonelik egitimler, kaynastirma 6grencilerine
yonelik genel 6gretim yontemleri ve stratejileri
konusunda egitimler.

Zimbabwean Early Zimbabwe 28 Ogretmenlik egitiminde kaynastirma egitiminin

Childhood Education yeterli bicimde ele alinmamig olmasi,

Special Needs Education kaynastirma egitimine yonelik yetersizlik

Teacher Preparation for hissetme.

Inclusion

Voices of experience: Amerika 46 Bu calismada sehirde galisan 6gretmenler,

general education teachers kaynastirma dgretimi igin bilgi ve becerilerinin

on teaching students with yetersiz oldugunu diisiinmiis ve 6gretmenlik

disabilities egitimleri konusunda oldukga olumsuz

goriiglere sahip olmuslardir. Kaynagtirma
egitimi siirecinde davranig yonetimi konusunda
yetersizlikler.

Incelenen galismalarin yiiriitiildiigii iilkeler arasinda Tiirkiye, Gana,
ispanya, Malawi, Namibia, Zimbabwe, Amerika, Brezilya ve iskogya
bulunmaktadir. En diisiik Orneklemin Tiirkiye’de yapilmis olan
calismada bulundugu dikkat cekmektedir. En biiyiik 6rneklem Malawi,
Namibia ve Zimbabwe’'de yapilmis olan calismada olmakta olup,
calisma toplam 629 kisiden olusmaktadir.

Pmar (2014), c¢alismasinda kaynastirma simfinda ¢alisan
Ogretmenlerin 0zel egitime yonelik hizmet ici egitim ihtiyaglarim
aragtirmistir, c¢alismada Identification Tool for Teachers’ In-Service
Training Needs Olcegi kullanilmistir. Arastirmanin ¢alisma grubu 2014
yilinda Bolu ilinde gorev yapmakta olan 222 ilkokul Ogretmenidir.
Verilerin analizi SPSS 21.0 uygulamasinda yapilmistir. Veri analizi
sonucu elde edilen sonuglara gore Ogretmenlerin, 6zel gereksinimli
ogrencilere yonelik genel bilgilendirme, aile hizmetleri ve mevzuata
yonelik bilgilendirme, 6gretim, degerlendirme ve davranis kontrolii
egitimi, BEP hazirlama ve akademik beceri egitimi, akademik olmayan
becerilerin egitimi alanlarinda hizmet ic¢i egitim almak istedikleri
belirtilmistir (Pinar, 2014).
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2017 yilinda yapilan bir calismada ise, sinif 6gretmenlerinin egitimsel
miidahale siirecinde goriisleri  Olglilmiistiir.  Calismada, yar
yapilandirilmis  goriisme ve gozlem teknikleri kullamilmistir.
Arastirmanin ¢alisma grubu 2015-2016 akademik yilinda gorev yapmuis
olan 8 ilkokul 6gretmeninden olusmaktadir. Verilerin analizi yapilirken
stirekli ~ karsilastirmali  analiz  yontemi kullamilmistir.  Analizin
sonuglarina gore, 6gretmenlerin 6zel gereksinimli bir bireyin egitimi icin
yeterli bilgi sahibi olmadiklari, 0gretmenlerin 6zel 6grenme giicligii
olan bir 6grenci icin miidahale programi hazirlamada yetersiz olduklar:
ortaya ¢ikmistir (Cakiroglu ve Kuruyer, 2017).

Morifia, Perera ve Carballo (2020) calismalarinda akademisyenlerin
kaynastirma egitimi ve engeller egitimine iliskin egitsel ihtiyaglarini
dlgmiistiir. Ispanya’da calisan 20 akademisyenin katildig1 arastirmada
yar1 yapilandirilmis goriismeler ve acik uglu sorular kullanilmistir. Veri
analizi sonucunda akademisyenlerin engelli bireylerin egitimi
konusunda yeterli mesleki becerilere ve bilgilere sahip olmadiklari;
kaynagtirma egitimine yonelik hizmet ici egitime ihtiyag duyduklar:
belirlenmistir. Ayrica katiimcilarin pratik bilgi egitimi, destek servisleri
ve engellilere yonelik mevzuat konularia iliskin eksiklikleri oldugu ve
bu konularda egitim almak istedikleri ortaya ¢ikmistir (Morifia, Perera
ve Carballo, 2020).

Aktan (2020), calismasinda Ogretmenlerin 6grenme giicliigii olan
kaynastirma Ogrencilerinin egitimine yonelik egitsel ihtiyaglarin
incelemigtir. Aragtirmada durum c¢alismasi deseni tercih edilmistir.
Calismanin grubu, Diizce’de 2018-2019 akademik yili igerisinde cesitli
kademelerde gorev yapan 20 6gretmenden olusmaktadir. Veri toplama
yontemi olarak yapilandirilmis goriisme yontemi kullanilmistir.
Verilerin analizinde igerik analizi yontemi kullanmilmistir. Aragtirmanin
sonuglarina gore, 6gretmenlerin kaynastirma ogrencilerinin egitiminde
alternatif degerlendirme araclari, Ogrenme giicliigii ve engellerin
taninmas1 konularinda hizmet igi egitimlere ihtiya¢ duyduklar:
belirlenmistir. Bunlara ek olarak katilimcilar kaynastirma 6grencileri icin
okul yonetimi ve rehberlik ve arastirma merkezlerinden destek alma
ihtiyact duyduklarini da belirtmistir (Aktan, 2020).

2012 yilinda yapilmis olan bir calismada, ilkogretim okullarinda
gorev yapan simf Ogretmenlerinin hizmet ici egitim ihtiyaglar
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incelenmistir. Bu ¢alismada Ankara ilinde 2008-2009 akademik yilinda
gorev yapmakta olan 90 &gretmenden Ilkogretim okullarinda gorev
yapan sinif ogretmenlerinin hizmet ici egitim ihtiyaglarinin belirlenmesi
Olcegi kullanilarak veri toplanmustir. Verilerin analizinde SPSS 16.0
kullanilmigtir.  Veri analizinden elde edilen sonuglara gore,
ogretmenlerin dikkat eksikligi, 6grenme giigliigli, hiperaktivite, {istiin
yetenekli ¢ocuklar konularinda hizmet i¢i egitimlere ihtiya¢ duyduklar:
ortaya ¢ikmistir (Ergin, Akseki ve Deniz,2012).

2019 yilinda yapilmis olan bir calismada ise, Malawi, Zimbabwe ve
Namibia’da yasayan 6gretmenlerin 6zel egitim ve kaynastirma egitimine
iliskin profesyonel gelisim ihtiyaglar1 arastirilmistir. Malawi’den 300
Ogretmenin, Namibia’dan 125 Ogretmenin ve Zimbabwe'den 204
Ogretmenin katiimcr oldugu galismada veri toplama yontemlerinden
acik uglu ve kapali uclu sorular kullanilmistir. Veri analizi sonucunda,
ogretmenlerin 6zel gereksinimli 6grencilerin egitsel ihtiyaclarina yonelik,
genel Ozel egitime yoOnelik, Ogrenme giicliigline yonelik, duyusal
engellerle ilgili ve davranis kontroliine yonelik egitimlere ihtiyag
duyduklar1 belirlenmistir. Katiimcilar destek smif materyallerinde
eksiklik duyuldugunu da ifade etmislerdir (Chitiyo vd, 2019).

Chitiyo, Kumedzro, Hughes ve Ahmed, 2019 yilinda yapmis
olduklar1 calismada, Gana’daki Ogretmenlerin kaynastirma egitimine
iliskin mesleki gelisim ihtiyaclarini incelemislerdir. Arastirmanin ¢alisma
grubu 2019 yilinda Gana’da gorev yapmis olan 250 Ogretmendir.
Calismada veri toplamak icin anket yontemi tercih edilmistir. Verilerin
analizinde SPSS programi kullanilmistir. Calismanin sonuglarma gore,
Ogretmenlerin, sosyal beceri ogretmen egitimi, fonksiyonel becerilerin
Ogretimine yonelik egitim, degerlendirme yontemleri ile ilgili egitimler
alanlarinda eksiklik gosterdigi ve hizmet i¢i egitimlere ihtiyaclar1 oldugu
ortaya ¢tkmistir. Calismada ayrica bir kaynastirma 6grencisinin egitimi
i¢in gerekli egitim materyallerinde eksiklik oldugu belirtilmistir (Chitiyo
vd., 2019).

2014 yilinda yapilmis olan bir ¢alismada, okul 6ncesi 6gretmenlerinin
kaynastirma egitimine yonelik ihtiyaclar1 incelenmistir. Arastirmada yar1
yapilandirilmis goriismeler kullanilarak Ankara’da 2014 yilinda gorev
yapmis olan 40 6gretmenden veri toplanmistir. Verilerin analizinde QSR
NVivo9 programi kullanilmistir. Veri analizinden elde edilen sonuclara
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gore, okul Oncesi Ogretmenlerinin, ©zel gereksinimli Ogrencilerin
karakteristik ve gelisimsel oOzellikleri ile ilgili egitimlere, davranig
kontrolii egitimine ve BEP hazirlama egitimine ihtiya¢ duyduklar: ortaya
c¢itkmistir. Bu arastirmada ayni zamanda kaynastirma Ogrencisi igin
gerekli olan materyaller konusunda eksiklik yasadig1 belirlenmistir
(Akalin vd., 2014).

Majoko (2017) Zimbabwe’de yapmis oldugu calismada, Zimbabwe'li
okul Oncesi 0zel egitim Ogretmenlerinin kaynastirmaya yonelik
hazirlanmalarii incelemistir. 28 6gretmenin yer aldigi bu c¢alismada,
nitel arastirma yOntemlerinden teori olusturma yontemi kullanilmistir.
Calismada veri toplama araci olarak yari yapilandirilmis goriisme
yontemi kullanilmistir. Veri analizinde sabit karsilastirma yontemi
kullanilmigtir. Arastirmanin sonuglarina gore, egitimciler kaynastirma
egitimine hazirlikli olmadiklarini belirtmislerdir. Ogretmenler ayrica,
Ogretmen egitiminde, gerekli teknolojik aletlerin saglanmasinin,
ebeveynler, doktorlar ve terapistler gibi profesyonellerle is birligi iginde
olmanin kaynastirma egitimini daha etkili kilacagim1 diistindiiklerini
belirtmislerdir (Manrique, Frere, Moreira ve Arezes, 2018).

Iskogya’da yapilan bir calismada &gretmenlerin kaynastirma egitimini
sinifa entegre edebilmelerine yonelik goriisleri incelenmistir. Calismanin
Oorneklemi 88 ortaokul 0gretmeninden olusmaktadir. Arastirmada nicel
arastirma yontemlerinden tarama deseni kullanilmistir. Veri toplama
araci olarak JISC Online Survey ¢evrimigi programindan 14 soruluk agik
uclu ve kapali uglu sorular iceren bir anket olusturularak kullanilmistir.
Veri analizinden elde edilen sonuglara gore, Ogretmenlerin %64’
kaynagtirma egitimine yonelik yeterli bir egitim almadiklarini ifade
etmistir. Ayrica, 6gretmenler 6zel gereksinimli 6grencilerle ilgili yeterli
bilgiye sahip olmadiklarindan dolay1 6zgiiven eksikligi yasadiklarin1 da
belirtmislerdir (Ferriday ve Cantali, 2020).

2019 yilinda yapilmis olan bir ¢alismada, 6gretmenlerin temel egitim
okullarindaki kaynastirma egitimine iliskin algilar1 incelenmistir.
Calismanin 6rneklemi Sao Paulo’da ilkokul ortaokul ve yetiskin egitimi
kademelerinde gore yapan 197 matematik Ogretmeni ve Kuzey
Portekiz’in Braga, Barcelos, Guimaraes ve Viana do Castelo sehirlerinde
ilkokul ve ortaokul kademelerinde ¢alisan 106 matematik 6gretmeninden
olusmaktadir. Veri toplama aract olarak 48 soruluk bir anket
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kullanilmistir. Veri analizinde kapali uglu sorular igin Microsoft Excel
kullanilmigtir. Ag¢ik uglu sorulardan elde edilen verilerin analizinde
icerik analizi yontemi kullanilmistir. Arastirmanin sonuglarina gore,
Ogretmenlerin 6zel gereksinimli Ogrencilerin egitiminde kullanilacak
destek materyalleri (oyunlar, cihazlar,
teknolojiler) konusunda egitim almalar1 gerektigi ifade edilmistir.
Ayrica, 6gretmenlerin kaynastirma 6grencilerine yonelik genel 6gretim
yontemleri ve stratejileri konusunda bilgi eksiklikleri oldugu
belirtilmistir (Manrique, Dirani, Frere, Moreira ve Arezes, 2018).

Berry, 2011 yilinda yaptig1 calismasinda, genel egitim smiflarindaki
ogretmenlerin 6zel gereksinimli 6grencilere yonelik egitsel ihtiyaglarini
incelemistir. Calismada arastirma yontemlerinden odak grup yontemi
kullanilmistir. Calismanin 6rneklemi toplam 46 ilkokul 6gretmeninden
olusmaktadir. 46 Ogretmenden 11 tane Ogretmen kirsal bolgede, 18
Ogretmen banliydode ve 17’si de sehirde gorev yapmaktadir. Veri
toplamak i¢in anket ve verilerin analizi i¢in SPSS programi
kullanilmigtir. Arastirmanin sonuglarina gore, 6gretmenler kaynastirma
Ogretimi icin bilgi ve becerilerinin yetersiz oldugunu ve 6gretmenlik
egitimleri  konusunda gorlislere  sahip  olduklarmi
belirtmislerdir. Ayrica, kaynastirma egitimi siirecinde davranis yonetimi
konusunda problemler yasadiklarini da belirtmislerdir (Berry, 2011).

yazilimlar ve yardima

olumsuz

Tablo 2. Kaynastirma egitimine yonelik egitsel ihtiyaclar

aligmalar Degiskenler
$ 818

Kaynastirma 6grencilerinin egitiminde alternatif
degerlendirme araglarina yonelik egitim

Ogrenme giigliigiiyle alakali engellerin taninmasina yénelik
egitim

Determination of Educational Needs of
Teachers Regarding the Education of
Inclusive Students with Learning Disability

Ozel gereksinimli dgrencilere iligkin egitim

Identification of inclusive education
classroom teacher’s views and needs
regarding in-service training on special
education in Turkey

Aile hizmetleri ve mevzuata iliskin egitim
Degerlendirme yontemlerine iliskin egitim
Davrarg kontrolii egitimi

BEP hazirlama egitimi

Akademik ve akademik olmayan beceri egitimi

[lkdgretim Okullarinda Gérev Yapan Siuf
Ogretmenlerinin Hizmetigi Egitim ihtiyaglan

Dikkat eksikligi ve hiperaktivite bozukluguna iliskin egitim
Ogrenme giigliigiine iliskin egitim
Ustiin yetenekli bireylere iligkin egitim

Smnif Ogretmenlerinin Ozel Ogrenme
Giigliigii Olan Ogrencilerin Egitsel
Degerlendirme ve Egitimsel Miidahale
Siirecinde Goriis ve Uygulamalari

Egitimsel miidahale programlarina iligkin egitim

The Needs of Inclusive Preschool Teachers

Ozel gereksinimli dgrencilerin karakteristik ve gelisimsel
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about Inclusive Practices

ozelliklerine iligkin egitimler
Davrarug kontrolii egitimi
BEP hazirlama egitimi

Teachers’ Professional Development Needs
Regarding Inclusive Education in Ghana

Ogretmenler igin sosyal beceri egitimi
Fonksiyonel becerilerin gretimine iliskin egitim
Degerlendirme yontemlerine iliskin egitim

Training needs of Academics on Inclusive
Education and Disability

Engel tiirlerine yonelik egitim

Mesleki becerilerin gelistirilmesine yonelik egitim
Pratik bilgi egitimi

Destek servisleri egitimi

Engellilere yonelik mevzuata yonelik egitim

Exploring Teachers’ Special and Inclusive
Education Professional Development Needs
in Malawi, Namibia and Zimbabwe

Ozel gereksinimli dgrencilerin egitsel ihtiyaclarma yonelik
egitim

Ozel egitime iliskin egitim

Ogrenme giigliigiine iliskin egitim

Duyusal engele iliskin egitim

Davrarns kontrolii egitimi

Teachers talk about inclusion... but can they
implement it in their classroom? Exploring
teachers’ views on inclusion in a Scottish
secondary school

Ozel gereksinimli dgrencilere iligkin egitim

Teachers’ perceptions on inclusion in basic
school

Ozel gereksinimli dgrencilerin egitiminde kullanilan ders
materyallerine iligkin egitim

Kaynastirma 6grencilerine iligkin genel 6gretim yontemleri
konusunda egitim

Zimbabwean Early Childhood Education
Special Needs Education Teacher Preparation
for Inclusion

Kaynastirma egitimine iliskin egitim

Voices of experience: general education
teachers on teaching students with disabilities

Davrarug kontrolii egitimi

Egitimcilerin kaynastirma egitimine iliskin egitsel ihtiyaclar1 Tablo

2’de sunulmustur.

Tablo 3. Egitsel ihtiyaclarin Analizi

Egitsel ihtiyaclar f %
Kaynastirma egitiminde alternatif degerlendirme araglarina 3 25
yonelik egitim

Ozel gereksinimli dgrencilere iliskin egitim 4 33,3
Kaynastirma egitimine iligkin egitim 2 50
C)grenme gligliigline yonelik egitim 3 25
Dikkat eksikligi ve hiperaktivite bozukluguna iligkin egitim 1 8,3
Duyusal engelli bireylere iligskin egitim 1 8,3
Ustiin yetenekli bireylere iligkin egitim 1 8,3
Davranig kontrolii egitimi 4 33,3
BEP hazirlama egitimi 2 16,6
C)gretmenlere ydnelik beceri egitimi 3 25
Aile hizmetlerine iligkin ve engelli 6grenci mevzuatina iligkin 2 16,6
egitim

Egitimsel miidahale programi egitimi 1 8,3
Pratik bilgi egitimi 1 8,3
Destek servislerine iligkin egitim 1 8,3
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Yapilan analiz sonucunda egitimcilerin kaynastirmaya iliskin mesleki
gelisim ihtiyaclar1 Tablo 3’te verilmistir. Incelenen calismalarin
%50’sinde egitimciler kaynastirma egitimine yonelik egitime ihtiyag
duyduklarinmi belirtmislerdir. Calismalarin %33,3'tinde egitimciler 6zel
gereksinimli 6grencilere iligkin egitim konusunda ve davranis kontrolii
konularinda eksiklik hissettiklerini ifade etmiglerdir.

Yillara gére yayinlanan makale sayisi

2
0

2009 2012 2014 2017 2018 2019 2020
m Yillara gore yayinlanan makale sayisi

Sekil 2. Yillara gore makaleler

Ogretmenlerin kaynastirmaya yonelik mesleki ihtiyaglarina iliskin
calismalar cogunlukla 2014, 2017, 2019 ve 2020 yillarinda yapilmaigtir.

Tablo 4 Calismalarn yiiriitiildiigii iilkeler

Ulkeler Calisma Sayilari(f) %

Tiirkiye 5 41,6
Ispanya 1 8,3
Gana 1 8,3
Malawi, Zimbabwe ve Namibia 2 16,6
Amerika 1 8,3
Iskogya 1 8,3
Brezilya ve Portekiz 1 8,3

Tablo 4'te goriilen oranlara gore, kaynastirma egitimi veren egitimcilerin
egitsel ihtiyaclar1 {izerine 2012-2020 yillar1 arasinda en ¢ok calisma
Tirkiye’de (%41,6) yapimistir. Bu calismalari Zimbabwe’'de (%16,6)
yapilmis olan 2 adet calisma izlemektedir.

Tablo 5te goriildiigii lizere, alanyazindaki calismalar kullanilan
arastirma modelleri bakimindan degerlendirildiginde, nitel arastirma
modelindeki c¢alismalarin  (%58,,3) daha ¢ok yapilmis oldugu
goriilmektedir.
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Tablo 5. Kullanilan arastirma modelleri

Aragtirma modelleri f %
Nicel aragtirma deseni 7 58,3
Nitel aragtirma deseni 5 41,7
Toplam 12 100.0

Tablo 6. Calismalarda kullamlan arastirma yontemleri

Yontem f %
Betimsel desen 2 16,6
Tarama deseni 4 33,3
Odak grup yontemi 1 8,3
Ornek olay incelemesi 3 25
Teori olusturma 2 16,6
Toplam 12 100

Calismalar kullanilan yontemler bakimindan degerlendirildiginde,
tarama deseninin (%33,3) diger arastirma yOntemlerine kiyasla daha
fazla kullanildigr bulunmustur. Ardindan ornek olay incelemesinin
(%25) siklikla kullanildig1 goriilmiistiir.

Tartisma ve Sonug

Kaynastirma egitimi, 6gretimin oOniindeki engellerin kaldirilmas: ve
biitiin 6grencilerin egitim ortamlarina entegrasyonunu igeren egitim
uygulamalarinin diizenlenmesi siirecidir (Andreozzi ve Pietrocarlo,
2017). Avrupa topluluklar1 komisyonunun 2007 yilindaki raporunda,
egitim ortamlarindaki 6grencilerin farkli yetenek ve engel seviyelerine
sahip bireylerden meydana gelen heterojen bir karisitmdan olustugu
belirtilmistir. Ayrica 0gretmenlerin siirekli yeni bilgi ve beceriler ile
kendini donatmasi gerektigi de ifade edilmistir. Ote yandan siniflardaki
engelli bireylerin artmasi 6gretmenleri daha karisik bir grubun egitsel
ihtiyaclarmma uymak icin bask: altina almistir (Hanushek ve Raymond,
2003). Ogretmenin kaynastirma siniflarindaki  bireylerin  egitsel
ihtiyaglarini karsilamak igin yeterliligi, 6grencilerde akademik ve sosyal
becerilerde gelisme gibi olumlu sonuglar1 getirebilmektedir (Burstein,
Sears, Wilcoxen, Cabello ve Spagna, 2004). Yapilan calismalar
gostermektedir ki kaynastirma egitimi hem engelli 6grenciler icin hem
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de normal 6grenciler i¢in 6nem tasimaktadir. Ayrica etkili kaynastirma
uygulamalarinin yapilabilmesi i¢in 6gretmenlerin kaynastirma egitimine
yonelik egitim almas1 gerekebilmektedir. Dolayisiyla 6gretmenlerin
kaynastirma egitimine iliskin mesleki ihtiyaclar1 incelenmesi gereken bir
konudur.

Daha o©nce Ogretmenlerin kaynastirma egitimine iliskin egitsel
ihtiyaclarin1 arastiran calismalar yapilmis olmasmna ragmen, bu
calismalar1 bir araya getiren bir derleme calismasi yapilmamistir. Bu
sistematik derleme calismasi kapsaminda, 2009-2020 yillar1 arasinda
Ogretmenlerin kaynastirma egitimine yonelik hizmet ici egitim
ihtiyaclar1 {izerine yapilmis ¢calismalarin bir araya getirilerek incelenmesi
ve farkli degiskenler ele alinarak makalenin degerlendirilmesi
amaclanmistir. Calisma kapsaminda makaleler yayinlandiklar: yillara,
calismalarin yapildig: iilkelere, kullanilan arastirma modellerine ve
kullanilan arastirma yontemlerine olmak {izere dort ana baglik altinda
incelenmistir. Alanyazina iliskin ¢alismalar yayinlanma yillarina gore
incelendiginde, 2014, 2017, 2019 ve 2020 yillarinda yapilan calismalar
fazlalikta goriinmektedir. Incelenen caligmalarda agirlikli olarak nicel
calisma deseninin (%58,3), nitel ¢alisma desenine (%43,,7) kiyasla daha
fazla tercih edildigi goriilmiistiir. Calismalar kullanilan arastirma
yontemlerine gore ele alindiginda ise, alanyazina iliskin en ¢ok tercih
edilen desenin tarama deseni (%33,3) oldugu bulunmustur. Alanyazin
taramasit sonucunda, mevcut konu iizerine arastirma yapan iilkeler
arasinda Tiirkiye, Gana, Ispanya, Malawi, Namibia, Zimbabwe,
Amerika, Brezilya ve Iskocya bulunmaktadir. En diisiik &rneklemin
Tiirkiye’de yapilmis olan c¢alismada (20 kisi) bulundugu dikkat
cekmektedir. En biiyiik 6rneklem Malawi, Namibia ve Zimbabwe’'de
yapilmis olan calismada olmakta olup, c¢alisma toplam 629 kisiden
olusmaktadir. Ote yandan alanyazina iliskin calismalarin en sik yapildig:
iilkenin Tiirkiye (%41,6) oldugu ortaya ¢ikmustir.

Alanyazin taramasi sonucunda gorilmiistiir ki, Ogretmenlerin
kaynagtirma egitimine yonelik hizmet ici egitim ihtiyaglar1 konusunda
bircok egitsel ihtiyag ortaya cikmaktadir. Ogretmenler, 6zel gereksinimli
ogrencilerin karakteristik ve gelisimsel Ozellikleri ile ilgili egitimler,
davranis kontrolii egitimi, BEP hazirlama egitimi, farkli egitsel ihtiyaclar:
olan dgrencilere yonelik egitimler, genel 6zel egitime yonelik egitimler,
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o0grenme giicliigiine yonelik egitimler, duyusal engellerle ilgili egitimler,
davranis kontrolii egitimleri, konularinda mesleki egitimlere ihtiyag
duyduklarini belirtmislerdir. Ayrica ogretmenlerin &6zel gereksinimli
ogrencilerin egitiminde kullanulacak destek materyalleri (oyunlar,
cihazlar, yazilimlar ve yardima teknolojiler) konusunda egitim almasi
gerektigi Dbelirtilmistir. Ayn1 zamanda Ogretmenlerin kaynastirma
ogrencilerine yonelik genel 6gretim yontemleri ve stratejileri konusunda
bilgi eksiklikleri oldugu ifade edilmistir. Ote yandan, 6gretmenler
mesleki egitimleri siirecinde kaynastirma egitiminin yeterli bicimde ele
alinmamis oldugunu belirtmis, bundan o6tiirii kaynastirma egitimine
yonelik yetersizlik hissettiklerini iifade etmislerdir. Ayrica, egitimciler
Ogretmen egitimlerindeki eksikliklerden dolay1r ©zel gereksinimli
ogrencilere iliskin 6zgliven yetersizligi yasadiklarini belirtmislerdir.

Incelenen galismalarin %50’sinde egitimciler kaynagtirma egitimine
yonelik egitime ihtiya¢ duyduklarmi belirtmislerdir. Calismalarin
%33,3'tinde egitimciler 6zel gereksinimli Ogrencilere iliskin egitim
konusunda ve davranis kontrolii konularinda eksiklik hissettiklerini
ifade etmislerdir. Ayrica incelenen ¢alismalarin %25 inde 6gretmenlerin
kaynastirma egitiminde alternatif degerlendirme araglari, O6grenme
glicliigli konularinda egitim almak istedikleri ve Ogretmenlere yonelik
beceri egitimi konusunda hizmetici egitim almak istedikleri ortaya
cikmugtir.

Ogretmenler cografi konum itibariyle kaynagtirmaya yonelik
yeterlilikleri incelendiginde, sehirde calisan 6gretmenlerin, kaynastirma
Ogretimi icin bilgi ve becerilerinin yetersiz oldugunu belirttikleri ve
ogretmenlik egitimleri konusunda oldukc¢a olumsuz goriislere sahip
olduklar1 ortaya ¢ikmustir. Alanyazin incelendiginde, iliskili makalelerin
hepsinde de egitimcilerin kaynastirma egitiminde daha etkili olabilmesi
i¢in, engel tiirlerine yonelik egitimlere ihtiya¢ duyduklari belirtilmistir.

Bu calisma kapsaminda, Semantic Scholar, ERIC ve Researchgate veri
tabanlarinda tarama yapilmistir. Ayrica taranan makaleler 2009-2020
yillari arasim kapsamaktadir. Ogretmenlerin kaynastirma egitimine
yonelik  ihtiyaglarmin 6nemi g6z oOniinde bulunduruldugunda,
alanyazina  iliskin = yapilacak  calismalarda bu  bilgilerden
yararlanilmasinin uygun olacag diistiniilmektedir.
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EXTENDED ABSTRACT

Professional Development Needs of Educator
Regarding Inclusive Education

[rem Girgin
MONE

Inclusive education is the process of regulating educational practices that
include removing barriers to teaching and integrating all students into
educational environments. Inclusive education is also an effective way
for both disabled and non-disabled students to fulfill their full potential
in academical and social fields. It is important to find out teachers'
professional needs for inclusive education to increase the effectiveness of
inclusion. In the report of the Commission of the European Communities
in 2007, it was stated that the students in the education environment are
a heterogeneous mixture of individuals with different abilities and
disability levels. It was also stated that teachers should constantly equip
themselves with new knowledge and skills to be able to aid different
type of students. On the other hand, it is revealed that the increase of
disabled students in the classrooms has put teachers under pressure to
comply with the educational needs of a more mixed group. Improved
proficiency of teachers that meet the educational needs of the individuals
in the inclusive classrooms can bring positive results such as
improvement in students' academic and social skills. Therefore, the
professional needs of teachers regarding inclusive education is an issue
that needs to be examined.

Systematic review method was used to evaluate the articles related to
the effects of inclusive education. Systematic reviews are valuable
studies since they consist of bringing the related studies together and
reveal the keypoints in the literature. Within the scope of the study
international studies that has been published between the years 2012-
2020 were used. The keywords "teachers” educational needs”, “’inclusive
education” were scanned on ERIC, Semantic Scholar, and Reserachgate
databases. As a result of the scanning process, the studies unrelated to
the literature and the studies unsuitable to the aim of this study were
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eliminated, therefore 12 studies were examined in this systematic review
study. Chosen studies were examined in six main areas: the educational
needs of teachers, the analysis of the educational needs, year of
publication, countries, research methods and types of the studies.

As a result of the study, it is revealed that the studies related to the
literature were mostly conducted in the years 2014, 2017, 2019 and 2020.
On the other hand it was observed the quantitative study design (58.3%)
was preferred more than the qualitative study design (43.7%). To add
more, the most preferred research model was found to be the scanning
design (33.3%).

Studies related to the topic were mainly conducted in Turkey,
Ghana, Spain, Malawi, Namibia, Zimbabwe, America, Brazil and
Scotland. It is noteworthy that the lowest sample found in the study was
conducted in Turkey (20 people). The largest sample in the study was
conducted in Malawi, Namibia and Zimbabwe, and the study consisted
of a total of 629 people. On the other hand, it has been revealed that the
country where studies on the literature are done most frequently is
Turkey (41.6%).

In 50% of the studies examined, educators stated that they needed
training for inclusive education. In 33.3% of the studies, educators stated
that they expressed they felt a lack of education and had some problems
with behavior control for students with special needs. In addition, in
25% of the studies examined, it was revealed that teachers wanted to
receive training on alternative assessment tools and learning disabilities
in inclusive education, and they wanted to receive in-service training on
skills training for teachers.

The teachers' qualifications for inclusion in terms of geographical
location revealed that, teachers working in the city stated that their
knowledge and skills were insufficient for inclusion teaching and they
had very negative views on their teacher education. Also, it was stated in
reviewed articles that educators needed training on disability types in
order to be more effective in inclusive education.

As a result of the literature review, it is revealed that many
educational needs arise regarding the in-service training needs of
teachers for inclusive education. Teachers had expressed they needed
vocational trainings on the following areas: characteristics and
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developmental characteristics of students with special needs, behavior
control training, IEP preparation education, trainings for students with
different educational needs, trainings for general special education,
trainings for learning disabilities, trainings about sensory disabilities,
behavior control training. In addition, it was stated that teachers should
receive training on classroom support materials (games, devices,
software and assistive technologies) to be used in the education of
students with special needs. At the same time, it was stated that teachers
lacked knowledge about general teaching methods and strategies for
inclusive education.
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Oz

Bu aragtirma, rehberlik arastirma merkezlerince (RAM) yiiriitiilen egitsel tamilama siirecinde zel 6grenme
giicliigii (OOG) olan ¢ocuklarin yasadiklart sorunlart belirlemek amact ile gerceklestirilmistir. Bu arastirma
ile OOG olan cocuklarin tanilanma siirecinde ortaya ctkan sorunlarin ortaya konulmas: ve buna yonelik ¢o-
ziim onerileri getirilmesi hedeflenmektedir. Bu hedef dogrultusunda tamilama siireci arastirmacilar tarafindan
farkina varma, tamlama ve yonlendirme olarak ele almmistir. Arastirma, nitel aragtirma modellerinden olgu-
bilim modeli ile desenlenmis, veriler yar1 yapilandirilmis goriismeler araciligiyla toplannugtir. Calisma gru-
bunu Ege bélgesinde bir ilde bulunan bir RAM’da gorevli 8 zel egitim 63retmeni olusturmaktadir. Arastirma
sonucunda OOG olan cocuklarin fark etme, tanilama ve yénlendirme siireclerinin her bir basamagmda bir
takim sorunlarla karsilastigr ortaya konulmustur. Arastirma bulgulari 1s13inda bu sorunlar, fark etme siire-
cinde OOG olan ¢ocuklarm RAM’a hicbir miidahalede bulunulmadan yonlendirildigi, yonlendirmeyi yapan
dgretmenlerin bilgi diizeylerinin yetersiz oldugu, yonlendirmede cocukla birlikte gonderilen evraklarm OOG
karakteristik ozelliklerini yansitmadigi, 63retmenlerin formlari yalnizca bir prosediirii yerine getirmek amact
ile dolduruldugu ve rehberlik servisinin cocuk hakkinda herhangi bir degerlendirmede bulunmadigi olarak
belirlenmigtir. Tamilama siirecinde yapilan uygulamalar yetersiz bulunurken bu siirecte gorev alan ozel egitim
dgretmenlerinin de kendilerini yetersiz buldugu saptannugtir. Son olarak yénlendirme siirecine iliskin OOG
olan ¢cocuklarin yonlendirilmesinde kaynastirma uygulamasindan bagka secenegin bulunmadigi, destek egitim
sonucunda yapilan izlemelerin verimli oldugu ancak personel yetersizligi ve is yiikiiniin fazla olmasi nedeniyle
izleme calismalarinin verimli yapilamadig belirlenmistir.

Anahtar Kelimeler: Ozel d§renme giicliigii, Farkina varma, Tanilama, Yonlendirme, Ozel Egitim,
Rehberlik aragtirma merkezi

1 Bu calisma 30. Ulusal Ozel Egitim Kongresinde sézlii bildiri olarak sunulmustur.
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Investigation of the Diagnosis Process of Individuals
with Specific Learning Difficulties in Turkey from the
Perspective of the Guidance Research Center

Abstract

This research was carried out with the aim of determining the problems experienced by children with
specific learning difficulties (SLD) during the educational diagnosis process carried out by guidance
research centers (GRC). With this research, it is aimed to reveal the problems that arise during the
diagnosis of children with SLD and to offer solutions for this. In line with this goal, the diagnostic
process was addressed by the researchers as recognition, diagnosis and guidance. The research was de-
signed with the phenomenological model, one of the qualitative research models, and the data were col-
lected through semi-structured interviews. The working group consists of 8 special education teachers
working in a RAM in a province in the Aegean region. As a result of the research, it has been revealed
that children with SLD face some problems at each step of their recognition, diagnosis and guidance
processes. In the light of the research findings, these problems are that children with SLDs in the process
of noticing are directed to GRC without any intervention, the knowledge level of the teachers is insuffi-
cient, the documents sent with the child do not reflect the characteristics of the SLD, the teachers’ forms
are filled out only for the purpose of performing a procedure and guidance. It was determined that the
service did not make any evaluation about the child. While the applications made in the diagnostic pro-
cess were found to be insufficient, it was found that the special education teachers who took part in this
process found themselves inadequate. Finally, regarding the guidance process; It has been determined
that there is no option other than mainstreaming in guiding the children with SLD, the monitoring
made as a result of the support training is efficient, but the monitoring studies are not efficient due to
the lack of personnel and the workload.

Keywords:  Specific Learning Difficulties, Recognition, Diagnosis and Guidance, Guidance Re-
search Centers.
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Tiirkiye'de Ozel Ogrenme Giigliigii Olan Bireylerin Tanilama Siirecinin Rehberlik Arastirma
Merkezi Perspektifinden Incelenmesi

Giris

Bircok farkli tanimi bulunmakla birlikte 00G yazili/sozlii  dili
kullanmada/anlamada, matematiksel islemleme becerilerinde, hareketleri
koordine etme ya da dikkatini yoOneltme becerilerinde bir takim
glicliiklere yol acan bir yetersizlik tiiriidiir (Melekoglu, 2016). Bu alandaki
calismalarin temeli ilk olarak 1800 yillarin basinda Franz Joseph Gall
tarafindan yapilan calismalara dayanmaktadir. Daha sonra 1963 yilinda
Samuel Alexander Kirk tarafindan ilk olarak 6grenme giigliigli terimi
kullanilmistir (Cakiroglu, 2018). Uzmanlarca yapilan alandaki ¢alisma-
larin ge¢misi gliniimiizden bir asir 6ncesine dayanmasina ragmen Tii-
rkiye’de OOG son zamanlarda adindan siklikla bahsedilen bir yetersizlik
tirtidiir (Gorgiin ve Melekoglu, 2019). Tani sistemlerinin gelistigi
tilkelerde OOG farkindaliginin oldukga yiiksek oldugu goriilmektedir.
Ornegin Amerika Birlesik Devletleri'nde (ABD) 6zel gereksinimli tiim bi-
reylerin igerisinde OOG olarak tanilanmis bireyler % 42'lik bir dilim
olusturmaktadir (Cortiella ve Horowitz, 2014). Bu dilim Tiirkiye'de ise
yalnizca %3'tiir (Melekoglu, 2016). ABD’de var olan durumun Tiirkiye’de
de benzer olacag1 varsayildiginda Tiirkiye’de bu orandaki farkliligin tani
sistemlerindeki farkliliktan ortaya ¢iktig: diistiniilebilir. Tiirkiye’de egitsel
tanilama, tibbi rapor dogrultusunda egitsel degerlendirme yapilarak
gerceklestirilmektedir. Egitsel tanilama, bireyin gereksinimlerini
karsilamada dogru kararlarin alinmasini kolaylastirmak ve egitsel olarak
yapabileceklerini ortaya koyarak oOzel gereksinimlerini belirlemek
amaciyla yapilan degerlendirme modelidir (Avcioglu, 2014). Egitsel
tanilama bireyin egitim hayatina dair dogru kararlarin alinmasi agisindan
oldukga 6nemlidir (Taylor, 2014). Bu sebeple bireydeki farkliliklar ne ka-
dar erken fark edilirse bir bagka deyisle egitsel tanilama ne kadar erken
yapilirsa bireyin egitim planlamasina olan olumlu yansimalari da o derece
yiiksek olacaktir (Lange ve Thompson, 2006). OOG olan cocuklarin
ogrenme giigliikleri ¢ogunlukla ilkokul doneminde fark edilmektedir.
Bunun en belirgin nedeni yetersizlik alanlarinin yalnizca akademik alan-
larda ortaya ¢ikmasi oldugu soylenebilir (Korkmazlar, 1992). Bu nedenle
OOG olan ¢ocuklar ilk olarak gogunlukla 6rgiin egitime devam ettikleri
smif Ogretmenleri tarafindan fark edilmektedir. Tamilama siireci bu
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sayede baglamaktadir. Tiirkiye’de OOG dahil tiim dzel gereksinimli birey-
lerin egitsel tanllanmasi, uygun egitim programina yonlendirilmesi ve bu
ogrencilere yonelik uygun izleme ¢alismalarinin yapilmas: gorevi Milli
Egitim Bakanligi'na (MEB) bagl kuruluslar olan Rehberlik arastirma
merkezlerine verilmistir (Milli Egitim Bakanhigi [MEB], 2018). Sekil 1’de
OOG tamilama siireci yer almaktadur.

OKUL

*Farkina Varma
RAM *Degerlendirme
*Gonderme

Degerlendirme |
*Gonderme

HASTANE

eTanilama
*Gonderme

.

RAM

«Degerlendirme
«Uygun Hizmetleri Belirleme

Sekil 1. OOG tamlama siireci

RAM, egitsel degerlendirme ve tanilama islemlerini, RAM miidiirii
teklifi ve il/ilge milli egitim miidiirliigiiniin onay1 ile kurulan 6zel egitim
degerlendirme kurulu aracihifiyla yapmaktadir. Ozel egitim hizmetleri
yonetmeligine gore 0zel egitim degerlendirme kurulu, rehberlik arastirma
merkezi miidiir yardimcisi bagkanliginda (a) 6zel egitim hizmetleri boliim
baskani (b) en az bir psikolojik danisman ve (c) en az bir 6zel egitim 6gret-
meninden olusur. Kurula ayrica ilgili bireyin velisi ya da kendisi de katilir.
Buna ek olarak kurula goriistine bagvurulmak {izere ilgili kurum ve ku-
ruluslarin personeli de katilabilmektedir. {lkokul ¢aginda smif 6gretmeni
ya da ailesi tarafindan fark edilen birey OOG siiphesiyle yasadig
bolgenin bagl oldugu RAM’a bagvurur. Daha sonra 6grencinin egitsel
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performansi ve zeka boliimii puaninin dl¢iilmesi amaciyla formal ve in-
formal degerlendirme araglariyla degerlendirmeler yapilir. Bu siirecte ku-
rum biinyesinde calisan 6zel egitim 6gretmenleri ve psikolojik danisman-
lar aktif gorev almaktadir. Degerlendirme sonucunda uzmanlar tarafin-
dan uygun goriildiigi takdirde 6grenci hastaneye sevk edilir. Hastane
degerlendirmesinde hekimler tarafindan tibbi olarak OOG oldugu belir-
lenen birey, hastaneden diizenlenen raporunu rehberlik arastirma
merkezine sunarak siirecin tamamlanmasini talep eder. Ozel egitim
degerlendirme kurulu yapilan egitsel degerlendirmeler ve hastane raporu
dogrultusunda Ogrenci icin 6zel egitim degerlendirme kurulu raporu
diizenleyerek OOG tanilama siirecini tamamlamis olur. Tanilamanin ar-
dinda kurul ayn1 zamanda 6grenciyi ilgi, istek ve gereksinimlerine uygun
olarak egitim programlarma yonlendirmektedir. Daha sonraki siirecte
yonlendirilen egitim programi siiresi doldugunda izleme calismalar:
gerceklestirilmektedir. OOG olan gocuklar, bu siireci adim adim takip et-
mekte ve nihai olarak RAM tarafindan uygun egitim programlarina
yonlendirilmektedir.

Tiirkiye’de tan1 almig OOG olan ¢ocuklarin diger gereksinim gruplari
icerisindeki orani g6z Oniine alinarak bu durum tani sistemi gelismis diger
iilkelerle karsilastirildiginda, Tiirkiye’de tan1 alan ¢ocuklarin sayisinin az
olmasmin tani sistemindeki bir takim giigliiklerden kaynaklandig:
diisiiniilmektedir. Tiirkiye’de uygulanan mevcut tani sistemindeki
aksakliklar1 ortaya koyan bir ¢ok calisma yapilmistir. Avcioglu (2012)
yaptigr bir calismada tarama programlarinin yetersiz oldugunu,
Yurtsever (2013) okullarda gergeklestirilen gonderme oncesi siireglerin
yetersiz oldugunu, Tiryakioglu ve Avcioglu (2013) RAM ve saghk ku-
rumlar1 arasinda igbirligi problemlerinin yasandigini, Yanik (2016)
RAM’lar da kullanilan degerlendirme araclariin yetersiz oldugunu be-
lirterek tan1 sistemindeki bazi1 aksakliklar vurgulanmistir. Yapilan
calismalarda vurgulanan aksakliklar genel olarak tani sistemini ele alan
calismalardan elde edilen bulgulara dayanmaktadir. Fakat tan1 sistemin-
deki aksakliklarm OOG o&zelinde ortaya koyuldugu calismalar
incelendiginde bu konuda yapilan calismalarin oldukga simrli oldugu
goriilmiistiir (Aksoy ve Safak, 2021). Bu sinirhilik arastirmanin ¢ikis nok-
tasin1 olusturmustur. Bu nedenle bu aragtirmanin amaci, rehberlik
arastirma merkezleri tarafindan yiiriitilen egitsel degerlendirme ve
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tanilama siirecindeki durumu OOG &zelinde ortaya koymaktir. Egitsel
degerlendirme ve tanilama siireci bu amaca uygun olarak arastirmacilar
tarafindan 1) farkina varma, 2) tanilama ve 3) yonlendirme olarak ele
alinmistir. Ele alinan bu siireg rehberlik arastirma merkezi egitsel deger-
lendirme ve tanilama hizmetinde aktif olarak gorev alan 6gretmenlerin
goriisleri alinarak incelenmistir.

Yontem

Etik Komite Onay1 : Bu calisma igin etik komite uygunluk onay1 Kirikkale
Universitesi Sosyal ve Begeri Bilimler Arastirmalari etik kurulu 18.05.2021
tarih 5 nolu karar ile alinmistir.

Arastirma Modeli: Bu arastirmada nitel arastirma modellerinden olgubi-
lim (fenomenoloji) deseni kullanilmistir. Olgu bilim deseninde yasanmis
olan deneyimlerin degerlendirmesi yapilmaktadir (Miller, 2003). Ayrica
olgubilim ¢alismalari farkinda olunan ancak ayrintili ve derinlemesine bir
anlayisa sahip olunmayan olgulara odaklanan g¢alismalardir (Cropley,
2002). Bu tiir galismalarda veriler, {izerinde calisilan olguyu yasayan ve
yansitan birey ya da gruplarla goriismeler yapilarak elde edilmektedir
(Bityiikdztiirk vd., 2018).

Calisma Grubu: Arastirmaya dahil olan katilimcilar, goniilliiliik esasina
dayanilarak amagsal 6rnekleme yontemlerinden 6l¢iit 6rnekleme teknigi
kullanilarak belirlenmistir. Olgiit 6rnekleme, 6rneklemin problemle ilgili
olarak belirlenen niteliklere sahip kisiler, olaylar, nesneler ya da du-
rumlardan olusturulmasidir (Biiyiikoztiirk vd., 2018). Orneklem olciitleri
ise; a) Ozel egitim 6gretmeni olmak, b) Rehberlik arastirma merkezinde
aktif olarak galistyor olmak ve ¢) OOG tamlama biriminde gérev yapiyor
olmak olarak uygulanmistir. Bu kapsamda arastirmaya Ege bolgesinde bir
ilde bulunan rehberlik arastirma merkezinde gorev yapan 8 6gretmen da-
hil edilmistir. Arastirmaya dahil edilen katilimci 6gretmenlerin demo-
grafik bilgileri tabloda sunulmustur (Bkz. Tablo 1).
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Tablo 1. Arastirma Grubunu Olusturan Ogretmenlere Ait Demografik Bilgiler

RAM 006G ile ilgili
Den- . .
Ya: Cinsiyet ~Mezuniyet Bran im Gorev RAM egitime
$ siye exumiye $ &y Siiresi ~ Gorev katilma du-
(Y1l)
(Y1l) rumu
" . Y. y Ozel Egt.
49 E Sinuf Ogrt. Ozel Egitim 28 6 BoL. Bsk.
40 K Snuf Ort. Ozel Egitim 16 6 Ozel Egitim -
Ogretmeni
n E Zlhm}ivngelhler- Ozel Egitim 5 15 (?%el Egltl{h )
Siuf Ogretmeni Ogretmeni
Zihin Engelliler . . Ozel Egitim
27 K Sumuf Ogretmeni Ozel Egitim 4 1,5 Ogretmeni -
Gorme Engelli- Ozel Esitim
25 K ler Smuf Ogret-  Ozel Egitim 3 15 oeEsiim
. Ogretmeni
meni
o4 E Zlhm_Evngelhler- Ozel Egitim 5 15 Q%el Egltl{h .
Siuf Ogretmeni Ogretmeni
o4 K Zlhm}ivngelhler- Ozel Egitim 5 15 (?%el Egltl{h )
Siuf Ogretmeni Ogretmeni
Zihin Engelliler . . Ozel Egitim
24 K Sinuf Ogretmeni Ozel Egitim 1,5 1,5 Ofretmeni

Verilerin Toplanmasi: Arastirma verileri yar1 yapilandirilmis goriisme
teknigi kullanularak toplanmustir. Goriisme, arastirma katilimcilarinin
duygu ve diislincelerini anlatma etkinligi olarak tanimlanmaktadir
(Karatas, 2015). Bir goriisme tiirii olan yar1 yapilandirilmis goriismeler;
sahip oldugu belli diizeydeki standarthig1 ve esnekligi, yazmaya ve dol-
durmaya dayali testler ve anketlerdeki smirliligi ortadan kaldirmas: ve
belirli bir konuda derinlemesine bilgi edinmeye yardimci olmasi (Yildirim
ve Simsek, 2003) nedeniyle arastirmacilar tarafindan en ¢ok tercih edilen
goriisme teknigidir (Karasar, 2002; Mason, 1996). Goriismelerde
kullanilan yar1 yapilandirilmis goriisme formu sorular: literatiirdeki
kaynaklar taranarak ve sahadaki tecriibelerden faydalanilarak hazir-
lanmistir. Form i¢in hazirlanan sorular, goriiniis ve kapsam gecerliligi
saglanmak {izere ilgili alandaki uzmanlara gonderilerek uzman goriisler-
ine bagvurulmustur. Daha sonra goriisme formu, uzmanlardan gelen do-
niitler 151g1nda son halini almistir. Yar1 yapilandirilmis goriisme formu iki
boliimden olugmaktadir. Ilk béliimde katilimcilarin tammlayict Szellikle-
rini ortaya koyan ifadeler yer almaktadir (yas, cinsiyet, mesleki tecriibe,
ogrenim diizeyi vb.). Ikinci béliimde ise OOG olan 6grencilerin
tanilanmasi siirecinde ortaya ¢gikan durumu belirlemeye yonelik sorularin
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bulundugu ifadeler yer almaktadir. Olusturulan form yardimiyla
aragtirmanin verileri katilimcilarin kendi belirledikleri ortam ve zamanda
toplanmigtir. Goriisme sorular1 her bir katiimciya, ayn1 uygulamaci
tarafindan yoneltilmis olup yapilan goriismeler ses kayit cihazi ile kayat
altina alinarak daha sonra ¢oziimlenmistir. Verilerin giivenirligini sagla-
mak icin kayitlar diger arastirmaci tarafindan incelenerek kontrol
edilmistir.

Verilerin Analizi: Arastirma kapsaminda elde edilen veriler nitel
arastirma modelinin dogas1 dogrultusunda dikkatli bir sekilde okunarak
kategoriler olusturulmus ve icerik analizleri yapilmistir. Icerik analizi be-
lirli kurallara dayali kodlamalarla, bir metnin bazi sozciiklerinin daha
kiiclik tema kategorileri ile 6zetlendigi sistematik ve yinelenebilir bir
teknik olarak tanimlanmaktadir (Biiyiikoztiirk vd., 2018). Icerik analiz-
inde giivenirligin belirlenmesi amaciyla uyusum yiizdesi formiilii
kullanilmigtir. Uyusum yiizdesi (Agreement percentage) “Giivenirlik =
Goriis birligi / (Gortis Birligi + Gortis Ayriligr) x 100” formiilii kullanilarak
hesaplanmistir (Miles ve Huberman, 1994). Calismada, bu formiil
kullanilarak kodlamalardaki uyusum yiizdesinin 0.91 oldugu belir-
lenmistir.

Bulgular

Bu boliimde goriismeler sonucunda 6gretmenlerden elde edilen verilerle
olusturulan temalara ve alt temalara yer verilmistir Goriismelerde rehber-
lik arastirma merkezi 6zel egitim boliimii tanilama biriminde gorev alan
Ogretmenlerin verdigi yanitlar (a) farkina varma), (b) tamilama ve (c)
yonlendirme olmak {izere ii¢ boliimde ele alinmaistir.

Farkina varma

Rehberlik aragtirma merkezine OOG siiphesiyle yonlendirilen dgrencil-
erleilgili gonderme 6ncesinde 6gretmenleri tarafindan yapilan miidahale-
lerde bes farkli madde kodlanmustir. Bu kategoride en fazla kodlanan
madde (f:4) herhangi bir miidahale yapilmadan (akademik olarak
basarisiz olan 6grenciler sinif 6gretmenlerinin gézlemlerine dayali olarak)
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gonderilmesi iken daha sonra sirasiyla, 6grencinin durumu deger-
lendirilerek 6zel bir miidahale plani hazirlanarak uygulaniyor (f:2), ayni
program uygulaniyor sadece birebir ilgileniliyor (f:1), harf farkindalig ka-
zandirmaya yonelik calismalar yapiliyor (f:1), genel Onlemler (yer
degistirme, on sirada oturtma, rehberlik servisi ile goriisme, veli ile
goriisme vb.) almiyor (f:1) maddeleri takip etmektedir.

Tablo 2. Rehberlik arastirma merkezine OOG siiphesiyle yonlendirilen 6grencilerle
ilgili gonderme oncesinde ogretmenleri tarafindan yapilan miidahalelere yonelik ko-
dlanan maddeler
Kodlanan Maddeler f
Herhangi bir miidahale yapilmadan (akademik olarak basarisiz olan dgrenciler stmf 4
dgretmenlerinin gozlemlerine dayali olarak) génderiliyor (O1, 02, 03, O7).
Ogrencinin durumu degerlendirilerek 6zel bir miidahale plani hazirlanarak uygu- 2
laniyor (08, 06).
Aynu program uygulaniyor sadece birebir ilgileniliyor (O3). 1
Harf farkindaligi kazandirmaya ydnelik galigmalar yapiliyor (O4). 1
Genel onlemler (yer degistirme, 6n sirada oturtma, rehberlik servisi ile goriisme, veli 1
ile goriisme vb.) alimiyor (O5).

Ogretmenlerin kendi ifadelerinden bazi kesitler asagida yer almak-
tadir;

“Genellikle simf 6gretmeni disinda Ogrenci ile ilgili herhangi bir ¢alisma
yapilmiyor. Sadece sinif 6§retmeninin gozlem ve ¢abalar: sonrasinda 6grenci re-
hberlik ve aragtirma merkezine yonlendiriliyor”(O1).

“Bence akademik olarak derslerinde basarisiz olan cocuklar rehberlik arastirma
merkezine yonlendiriliyor”(02).

“Ogrenci ile birlikte gonderilen raporlarda cogunlukla G3retmenlerin her
hangi bir miidahalede bulunmadig goriilmektedir. Miidahalede bulunanlarin ise
ogrencilerle 6zel ¢calismalar yapmadiklar: diger normal gelisim gdsteren akran-
larina yonelik yaptiklar: calismalarla ayni oldugu goriilmiistiir. Tek fark OOG
olan dgrencilerle bire bir ilgilenmeleridir”(O3).

“Genelde bu 6grencilerde harf farkindaligini kazandirmaya yonelik calismalar
yapwor 6gretmenler. Ornegin b ile d harflerini karistiran 6grenciler icin b'nin
altina nokta koymak gibi.”(O4).

Rehberlik arastirma merkezinde gorevli 6zel egitim 6gretmenlerinin
tamamu (f:8), miidahalede bulunan 6gretmenlerin, génderme oncesinde
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OOG olan 6grencilere yapilmasi gereken miidahaleler konusundaki bilgi
diizeylerinin yetersiz oldugunu ifade etmislerdir.

Tablo 3. Ogretmenlerin, 6grenciyi rehberlik arastirma merkezine yonlendirmeden Gnce
gonderme dncesi siirecte yapilmasi gereken miidahaleler konusundaki bilgi diizeyler-
ine yonelik kodlanan maddeler
Kodlanan Maddeler f
Miidahalede bulunan gretmenlerin OOG olan dgrencilere yapilan miidahaleler ko- 8

nusundaki bilgi diizeylerinin oldukga yetersiz oldugunu diistiniiyorum (Ol, 02, 03,
04, 05, 06, 07, 08).

Ogretmenlerin kendi ifadelerinden bazi kesitler asagida yer almak-
tadir;

“Mevzuat noktasinda gerek 6gretmen gerek okul idaresi ¢ok yetersiz ve bu
konu iizerinde arastirma yapma geregi duymuyor. Hele ailenin sosyo-ekonomik
diizeyi diisiikse biitiin sebepler buna dayandirilarak herhangi bir miidahale geregi
duyulmuyor sadece bilingli ailelerde ¢ogunlukla ailenin talebi iizerine rehberlik
arastirma merkezine gelmeden once gerekli miidahaleler yapilmaya calisiliyor.
Ancak bu miidahalelerle ilgili sinif 63retmeninin yapmas: gerekenleri bilmedigine
sahit oluyoruz.”(O1).

“Miidahalede bulunan ¢ok az 63retmenin yaptigr calismalara bakilarak su
soylenebilir ki 6zel 6grenme giicliigii olan 6grencilere yonelik yapilan miidahaleler
normal gelisim gdsteren akranlarina yapilan miidahaleler ile aynidir. OOG olan
ogrencilere yonelik her hangi bir farklilastirma yapilmamaktadir. Yapilan tek
farklilagtirma 68retimin bireysellestirilmesidir. Bu durumdan yola ¢ikarak miida-
halede bulunan 63retmenlerin OOG olan G3rencilere yapilan miidahaleler ko-
nusundaki bilgi diizeylerinin oldukca yetersiz oldugunu gostermektedir.”(O3).

Tablo 4. Rehberlik arastirma merkezine OOG siiphesiyle yonlendirilen 6grencilerin
ogretmenleri tarafindan uygulanan degerlendirme formunun niteligine iliskin
goriislere iligkin kodlanan maddeler

Kodlanan Maddeler f
Gereksinim durumu gozetilmeksizin prosediirii yerine getirmek icin genel bilgilerle 5
0zensiz bir sekilde dolduruldugunu diisiiniiyorum (67, 02, 01, 03, 05).

Degerlendirme siireci zaman alic1 ve zorlayic1 bir siire¢ oldugundan objektif 1
yapildigini diisiinmiiyorum (O8).

Formlarin iglevsel oldugunu diisiiniiyorum (O4). 1
Formlarn yetersiz oldugunu diigiiniiyorum (O6). 1
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OOG siiphesi bulunan &grenci rehberlik aragtirma merkezine
yonlendirilirken 6grenci i¢in doldurulan formlarin niteligi ile ilgili dort
farkli madde kodlanmistir. Bu kategoride en ¢ok kodlanan madde (f:5)
Gereksinim durumu gozetilmeksizin prosediirii yerine getirmek igin
genel bilgilerle 6zensiz bir sekilde dolduruldugunu diisiiniiyorum iken
daha sonra sirasiyla, degerlendirme siireci zaman alic1 ve zorlayici bir sii-
re¢ oldugundan objektif yapildigini diisiinmiiyorum (f:1), formlarin
islevsel oldugunu diisiintiyorum (f:1), formlarin yetersiz oldugunu
diistiiniiyorum (f:1) maddeleri takip etmektedir.

Ogretmenlerin kendi ifadelerinden bazi kesitler asagida yer almak-
tadir;

“Aslinda 6gretmenler ¢ocukla ilgili tespitlerini oldugu gibi yazmaktan veli
tepkisi yiiziinden cekiniyorlar. Bazi 6gretmenlerimiz de bastan savma doldur-
duklar1 i¢in egitsel degerlendirme formu, bilissel degerlendirme formu rehberlik
arastirma merkezinde bize cok 11k tutmuyor” (O1).

“llk olarak 6gretmen egitsel degerlendirme formundaki sorulart basit olarak
cevaplyor. Bunun yaminda egitsel degerlendirme formundaki agik u¢lu sorulara
agiklayict cevaplar yazmak yerine cogu 6gretmen evet var, hayir yok gibi kisa
cevaplar yazmay: tercih ediyor. Ya da ¢ogunlugunda oldugu gibi dgrencinin
bircok alanda sinifin gerisinde oldugunu belirtiyor. Bu bakimdan bu formlardan
pek verim aldigimiz  séylenemez. Hatta ézenle doldurulmus bir form
gordiigiimiizde sasirip 6gretmen arkadaslarla birbirimize gosteriyoruz”(O7).

OOG siiphesiyle yonlendirilen o6grenciler icin diizenlenen ve
dgrencinin beraberinde gonderilen formlarin OOG karakteristik dzellikle-
rini destekleme diizeyine iligkin {i¢ farkli madde kodlanmistir. Bu Katego-
ride en fazla kodlanan madde (f:5) OOG Kkarakteristik Ozelliklerini
desteklemiyor iken daha sonra sirastyla, OOG karakteristik dzelliklerini
kismen desteklemektedir (f2), OOG karakteristik ozelliklerini
desteklemektedir (f:1) maddeleri takip etmektedir.

Tablo 5. Rehberlik arastirma merkezine OOG siiphesiyle yonlendirilen 6grencilerin
ogretmenleri tarafindan diizenlenen formlarm OOG karakteristik oOzelliklerini
destekleme diizeyine iliskin kodlanan maddeler
Kodlanan Maddeler
OOG karakteristik 6zelliklerini desteklemiyor (04, 05, 08, 01, O2).
OOG karakteristik 6zelliklerini kismen desteklemektedir (O3, O4).
OOG Kkarakteristik zelliklerini desteklemektedir (O7).

= N Q1=
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Ogretmenlerin kendi ifadelerinden bazi kesitler asagida yer almak-
tadir;

“Diizenlenen formlarda yer verilen bilgiler OOG karakteristik zelliklerini
gosteriyor ancak formlart amaca uygun dolduran 6gretmenler bile OOG degil
cogunlukla zihinsel yetersizlik diigiincesi icinde oluyorlar”(O1).

“Okullarda gorev yapan dgretmenlerin 6zel 6grenme giicliigii ile alakali gere-
ken donanima sahip oldugunu varsayarak hazirlanms. Okullarda gorev yapan
stmif ve brang 63retmenleri OOG hakkinda gerekli birikime sahip olmadigt icin
okullar tarafindan diizenlenen formlar 6zel 0grenme giicliiiinii karakteristik
dzeliklerini kismen destekler nitelikte oluyor. I1gili yetersizlik alaninda 63retmen-
ler tarafindan en bilinen karakteristik ozellik harfleri ve sayilari ters yazma
oldugu icin formlar bu durumu ifade edecek sekilde diizenlenebiliyor”(O5).

“Ogrencilerin genel olarak akademik derslerde stmifin gerisinde ya da sosyal
alanlara katilinun beklenilen diizeyde olmadigin belirtiyorlar. Ya da 6grenci de
harf ve rakamlar1 ters yazma gibi bir durum varsa bunu yazabiliyorlar. Bu
bakimdan destekler nitelikte oldugunu séyleyebilirim”(O7).

Tablo 6. Rehberlik arastirma merkezine OOG siiphesiyle yonlendirilen Ggrenci icin
devam ettigi okul rehberlik servisi tarafindan yapilan degerlendirmelere iliskin ko-
dlanan maddeler

Kodlanan Maddeler

Herhangi bir degerlendirme yapilmamaktadir (01,02,03,06,07).

Gonderme 6ncesi siiregte neler yapildigina yonelik agiklamalar yapilmaktadir (O4, O5).

= N Q1=

Akademik ve sosyal becerilere yonelik degerlendirmeler yapilmaktadir (O8).

Rehberlik aragtirma merkezine OOG siiphesi ile yonlendirilen gren-
ciler i¢in rehberlik servisi tarafindan yapilan degerlendirmelerde {i¢ farkl
madde kodlanmistir. Bu kategoride en fazla kodlanan madde (f:5) her-
hangi bir degerlendirme yapilmamas: iken daha sonra sirasiyla, gon-
derme Oncesi siirecte neler yapildigina yonelik agiklamalar yapilmaktadir
(f:2), akademik ve sosyal becerilere yonelik degerlendirmeler yapilmak-
tadir (f:1) maddeleri takip etmektedir.

Ogretmenlerin kendi ifadelerinden bazi kesitler asagida yer almak-
tadir;

“Okul rehberlik servisi bu konuda ¢ok fazla devreye girmiyor. Cogunlukla
sinif rehber 63retmeninin degerlendirmelerine paralel goriis bildiriliyor. Rehber-
lik arastirma merkezinde Ogrencilerle ilgili degerlendirmelerde kesin kanaate
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varamadi§imiz durumlarda rehberlik servisi ile goriisme ihtiyaci hissettigimizde
rehberlik servisi bu durumda devreye giriyor. Diizenlenen formlarda 63rencinin
ailesiyle ilgili cok fazla bilgilere ulasamiyoruz”(O1).

“Formlardaki verimsizlik bu kismada yansimistir. Formun en arka kismin-
daki rehber 6gretmeni goriislerine bakilarak sinirly diizeyde bilgi ve degerlendir-
melere ulasilabilmektedir. Cok az rehber 6gretmeni ayrica bu konuda rapor gon-
dermektedir. Gonderilen raporlarda da genellikle 63rencinin akademik motivasy-
onu ve davrams problemleri ile ilgili bilgi ve deSerlendirmelere yer verildigi
goriilmektedir”(O3).

“Okul rehberlik servisinden gelen goriis yazisinda genellikle 6gretmenlerin
Qoriis yazist gibi tek kelimelik cevaplar mevcut olabiliyor. Bazi rehber 6gretmen-
lerimiz disleksiden siiphelendiklerini belirtiyor. Bazilar1 da sadece imzasini atip
gonderiyor”(O7).

Tablo 7. Rehberlik arastirma merkezine OOG siiphesiyle yonlendirilen cocuklarin yas
gruplarna iliskin kodlanan maddeler

Kodlanan Maddeler f
7-12 yas arasi (06, 07, 03, 08, (54) 5
6-10 yas arasi1 (01, 02, 05) 3

Rehberlik aragtirma merkezine OOG siiphesiyle ydnlendirilen
cocuklarin yas gruplarina yonelik iki farkli madde kodlanmistir. Bu kate-
goride en fazla kodlanan madde (f:5) 7-12 yas aras1 iken diger kodlanan
madde ise 6-12 yas arast maddesidir.

Tanilama

Tablo 8. Rehberlik arastirma merkezi tamilama siirecinin (inceleme ve hastaneye
yonlendirme vs.) verimliligine iliskin kodlanan maddeler
Kodlanan Maddeler f
Rehberlik aragtirma merkezinde yiiriitiilen egitsel tanilama siirecini verimsiz buluy- 4
orum (03, 08, 04, O5).
Rehberlik aragtirma merkezinde yiiriitiilen egitsel tanilama siirecini verimli (performans 2
degerlendirme ve zeka testi dogru sonuca gétiiriiyor) buluyorum (02, O7).
Rehberlik aragtirma merkezinde yapilan egitsel tanilama ve degerlendirmeler hastanede 1
tibbi tanilamaya yO6nelik yapilan egitsel tanilama ve degerlendirmelerden daha niteli-
Klidir (O1).
Rehberlik aragtirma merkezi tanilama siirecinden (inceleme, hastaneye yonlendirme vs.) 1
net sonuglar elde edilemedigi icin belirsizlige sebep oldugunu diisiiniiyorum (06).
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Rehberlik arastirma merkezi tanilama siirecinin verimliligine yonelik
soru ile ilgili dort farkli madde kodlanmistir. Bu kategoride en fazla ko-
dlanan madde (f:4) rehberlik arastirma merkezinde yiiriitiilen egitsel
tanilama siirecini verimsiz buluyorum maddesi iken daha sonra sirasiyla,
rehberlik aragtirma merkezinde yiiriitiilen egitsel tanilama siirecini
verimli (performans degerlendirme ve zeka testi dogru sonuca gotiiriiyor)
buluyorum (f:2), rehberlik arastirma merkezinde yapilan egitsel tanilama
ve degerlendirmeler hastanede tibbi tanilamaya yonelik yapilan egitsel
tanillama ve degerlendirmelerden daha niteliklidir (f:1), rehberlik
arastirma merkezi tanilama siirecinden (inceleme, hastaneye yonlendirme
vs.) net sonuclar elde edilemedigi icin belirsizlige sebep oldugunu
diisiiniiyorum (f:1) maddeleri takip etmektedir.

Ogretmenlerin kendi ifadelerinden bazi kesitler asagida yer almak-
tadir;

“Oncelikle bu konuda ilk iizerinde durulmas: gereken nokta OOG tamsinin
rehberlik arastirma merkezi tarafindan tek basima konulamamasidir. Ciinkii
yonlendirilen 68renciler cogunlukla hicbir miidahale yapilmaksizin gonderil-
mekte olup bir kaba deSerlendirme formu ve yapilacak olan zeka testi ile deger-
lendirilmektedir. Bu islemler yapildiktan sonra eger testleri yapan uzmanlar
OOG’den siiphelenirse ancak 6grenciyi hastaneye yonlendirerek hastaneden
alinacak olan saglik kurulu raporu ile OOG tamsim koyulabilmektedir. Burada
elestirilecek olan nokta siiphesiz hastanede yapilan degerlendirmeninde hekimler
tarafindan zeka testi ile yapilmas: nedeniyle ayni islemin egitimciler tarafindan
rehberlik arastirma merkezinde yapilmasina ragmen rehberlik arastirma merkezi-
nin tek basina bu tanyr koyamamasidir. Tiim noktalara bakildiginda rehberlik
arastirma merkezindeki tanilama siirecinin OOGyi tanilamada oldukca verimsiz
oldugu soylenebilir"(O3).

“Bize yonlendirilen ve daha dnce hastane raporu almamis 63rencileri biz ilk
olarak zihin yetersizligi modiiliiyle inceliyoruz. Zihin yetersizligi modiiliindeki
Tiirkce ve matematik boliimii 6zel 63renme giicliigii olan ¢cocuklar: fark etmem-
izde daha cok ise yarwor. Ilk incelemenin ardindan Ggrencide ozel Ggrenme
glicliigii oldugu siiphesini duyarsak 6grenciyi zeka testine aliyoruz. Sonrasinda
ise sonuca hastaneye yonlendirme siirecini baslatiyoruz. Bu siirecin 63rencinin
tamlanmasinda verimli gectigini diisiiniiyorum. Ciinkii tanwy1 koyana kadar
ogrenci sinif 63retmeni, rehberlik arastirma merkezin ve hastane tarafindan iig
asamali olarak incelenmis oluyor”(O7).
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Tablo 9. Rehberlik arastirma merkezinde OOG olan cocuklart tamlamada ne tiir
olgme ve degerlendirme teknikleri (gozlem, goriisme, kaba degerlendirme, standart tes-
tler vb.) kullamldigina iligkin kodlanan maddeler
Kodlanan Maddeler f
Zeka testi (Leiter, WISC-R), Kaba degerlendirme ve veli gériisme formu kullaniliyor 6
(©1, 03, O4, 05, O6, O7).
Kaba degerlendirme formu ve gériigme formu kullaniliyor (02, O8). 2

OOG olan ¢ocuklarin tanilanmasinda rehberlik arastirma merkezinde
kullanilan 6l¢gme ve degerlendirme araclari ile ilgili iki farkli madde ko-
dlanmaistir. Bu kategoride en fazla kodlanan madde (f:6) zeka testi (Leiter,
WISC-R), kaba degerlendirme ve veli goriisme formu kullaniliyor iken
diger bir kodlanan madde, kaba degerlendirme formu ve goriisme formu
kullaniliyor (f:2) maddesidir.

Ogretmenlerin kendi ifadelerinden bazi kesitler asagida yer almak-
tadir;

“Goriigme ve kaba degerlendirme calismalarmda OOG siiphesi olustugunda
bunu cocugun yasina gire Leiter ve Wisc-r testleri ile teyit ederiz.”(O1).

“Rehberlik arastirma merkezinde OOG olan cocuklar tanilamada kaba deger-
lendirme ve goriisme formu kullanilmaktadir.”(O8).

Rehberlik arastirma merkezinde gorev yapan Ozel egitim 0gretmen-
lerinin OOG olan cocuklarin tamlanmasi siirecinde kendilerini yeterli
bulma diizeylerine iliskin {i¢ farkli madde kodlanmistir. Bu kategoride en
fazla kodlanan madde (f:4) kendimi yetersiz buluyorum iken daha sonra
sirastyla, aldigim lisans egitimini yeterli bulmuyorum (f:2), egitsel deger-
lendirme konusunda bilgi eksikligim oldugunu diisiinityorum (f:2) mad-
deleri takip etmektedir.

Tablo 10. Rehberlik arastirma merkezinde gorev yapan ozel egitim 6gretmenlerinin
OOG tamlanma siirecinde kendilerini yeterli bulma diizeylerine yonelik kodlanan
maddeler

Kodlanan Maddeler f
Kendimi yetersiz buluyorum (03,05,06,07). 4
Aldigim lisans egitimini yeterli bulmuyorum (04, O1). 2

Egitsel degerlendirme konusunda bilgi eksikligim oldugunu diisiiniiyorum (08, 02). 2
Ogretmenlerin kendi ifadelerinden bazi kesitler asagida yer almak-
tadur;
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“Universiteden ilk mezun olup géreve basladigimda kendimi bu konuda cok
yetersiz hissediyordum ancak rehberlik arastirma merkezinde c¢alismaya
bagladiktan sonra kendimi gelistirdigimi diisiiniiyorum. Ancak hala ok yeterli
gormiiyorum kendimi.”(O4).

“Ogrenme giicliigiiniin tanist konusunda 6gretmenin bakis aist ve bilgisinin
dogrudan ve dolayl olarak etkiledigini diisiiniiyorum. Ozel 6grenme giicliikle-
rinin egitsel degerlendirilmesine yonelik hem bilgi eksig¢imin hem de deger-
lendirmeyi zorlagtiracak kavram-olgu yanlgilarimin oldugunu
diisiiniiyorum.”(06).

Yonlendirme

Tablo 11. OOG tanist almis cocuklarin uygun egitim programina yonlendirilmesi sii-
recine yonelik izlenimlere iliskin kodlanan maddeler
Kodlanan Maddeler f
OOG ile ilgili yonlendirme siirecinde kaynastirma ve veli bilgilendirmesinden bagka 3
secenegimiz olmadigim diisiiniiyorum (04, 08, O7).

Smif 6gretmenlerinin sinifina kaynastirma 6grencisi alma ve BEP hazirlama ko- 2
nusunda isteksiz olduklari diisiiniiyorum (O1, O2).

Aile desteginin alinmasi gerektigini diisiiniiyorum (O6). 1
Yonlendirme siirecinde etiket kaygisindan kaynakl veli direnisi ile karsilasildigini 1
diisiiniiyorum (O5).

Okul idarelerinin destek egitim odas1 agma konusunda isteksiz olduklarini 1
diisiiniiyorum (O3).

OOG tamist almig gocuklarin uygun egitim programina
yonlendirilmesi siirecine yonelik bes farkli madde kodlanmuistir. Bu kate-
goride en fazla kodlanan madde (f:3) OOG ile ilgili ydnlendirme siirecinde
kaynastirma ve veli bilgilendirmesinden baska secenegimiz olmadigini
distiniiyorum iken daha sonra sirasiyla, sinif 6gretmenlerinin sinifina
kaynastirma Ogrencisi alma ve BEP hazirlama konusunda isteksiz
olduklarini diistintiyorum (f:2), aile desteginin alinmasi gerektigini
distiniiyorum (f:1), yonlendirme siirecinde etiket kaygisindan kaynakl
veli direnisi ile karsilasildigini diisiiniiyorum (f:1), okul idarelerinin
destek egitim odas1 agma konusunda isteksiz olduklarini diistiniiyorum
(f:1) maddeleri takip etmektedir.

Ogretmenlerin kendi ifadelerinden bazi kesitler asagida yer almak-
tadir;
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“Sinif 6gretmenleri ve okul idaresinin kaynastirma 0grencisi ile 1lgili birey-
sellestirilmis egitim plani ve destek egitim odast islemlerinin kiilfetinden ka¢ma
amach direnisleri bizi oldukca zorluyor”(O3).

“O0G ogrencilerinin yonlendirilmesinde zaten cok bir tercihimiz olmamak-
tadir. Ogrenciye kaynastirma yazilir ve veliye kurumda gerekli bilgilendirmeler
yapilir. Ama yonlendirmenin yalnizca bunlarla sinirli olmamas: 6grenciler igin
daha uygun olurdu”(O4).

“Siirecte en ¢ok karsilastigimiz 6grenci velisinin etiket kaygisindan kaynak-
lanan direnisidir”(O5)

“Veliye ¢ocugun yasal haklari, 6zel egitim hizmetleri yonetmeligi ve diger
ilgili mevzuatlar hakkinda gerekli bilgilendirmeyi rehberlik arastirma merkezine
basvurdugu andan degerlendirme anina kadar yapryoruz”(06).

Tablo 12. OOG olan ¢cocuklarin uygun egitim programina yonlendirilmesinin ardin-
dan izleme siirecinde yapilanlara iliskin kodlanan maddeler
Kodlanan Maddeler f
Destek egitim sonunda yapilan degerlendirmelerin verimli oldugunu
diisiiniiyorum (67,02,05,06).
Kademe gegislerinde yapilan degerlendirmelerin verimsiz oldugunu 2
diisiiniiyorum (O7, 06).
Okulda egitsel degerlendirme formu araciliyla yapilan degerlendirmeleri yetersiz =~ 2
buluyorum (©s, 04).
Rehberlik arastirma merkezlerindeki yogun is temposu ve personel yetersizligi

N

nedeniyle saglikli bir degerlendirme yapilamadigini diisiiniiyorum (O1,03).
izleme ve degerlendirme formlari yetersiz (kaba degerlendirme) oldugu igin 1
yapilan degerlendirmeleri yetersiz buluyorum (O8).

OOG olan ¢ocuklarin uygun egitim programina yonlendirilmesinin ar-
dindan izleme siirecinde yapilanlara iliskin bes madde kodlanmistir. Bu
kategoride en fazla kodlanan madde (f:4) Destek egitim sonunda yapilan
degerlendirmelerin verimli oldugunu diisiiniiyorum iken daha sonra
sirastyla, kademe gegislerinde yapilan degerlendirmelerin verimsiz
oldugunu diisiiniiyorum (f:2), okulda egitsel degerlendirme formu
araciliyla yapilan degerlendirmeleri yetersiz buluyorum (f:2), rehberlik
arastirma merkezlerindeki yogun is temposu ve personel yetersizligi
nedeniyle saglikli bir degerlendirme yapilamadigimni diisiiniiyorum (f:2),
[zleme ve degerlendirme formlar1 yetersiz (kaba degerlendirme) oldugu
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i¢in yapilan degerlendirmeleri yetersiz buluyorum (f:1) maddeleri takip
etmektedir.

Ogretmenlerin kendi ifadelerinden bazi kesitler asagida yer almak-
tadir;

“Rehberlik arastirma merkezlerinde yogun is ve personel yetersizligi yiiziin-
den Izleme siirecinde cok yeterli oldugumuzu séyleyemeyiz.”(O1).

“Rehberlik arastirma merkezi miidiirliigii olarak gorevlendirilen uzmanlar
tarafindan bizzat kaynastirma/biitiinlestirme ortamlarinda bir ders saati boyunca
gozlenmesidir. Bu izleme tiirii ilk bakista yonlendirme kararimn etkililigini
degerlendirmede oldukca verimli gibi goziikmektedir fakat uygulama sirasinda
kullamilan formlar ve uygulanma bicimi agisindan oldukca verimsizdir. Ciinkii
bu izleme formunda da her yetersizlik tiirii icin kullamilan ayni form kullamldig:
icin OOG ye yonelik dzel bir veri saglamamaktadir.”(O3).

Tartisma ve Sonug

Tiirkiye’deki tanilama siireci genel olarak farkina varma siireci ile
baslayarak sirasiyla rehberlik arastirma merkezi siirecinde bir dnceki asa-
maya gore daha kapsamli bir degerlendirme siireci sonrasi gerek
gortildiigiinde ¢ocugun risk grubunda oldugu diistiniilerek tibb1 deger-
lendirme yapilmak {izere uygun bir saglik kurumuna yonlendirilmesiyle
devam eder. Hastane siirecinde yapilan degerlendirmeler sonucunda
tibbi olarak tanilanan uygun hizmetlerden faydalanmak iizere tekrar
RAM'’a gelir. Tanuya dayal1 bir hizmet alim1 durumu s6z konusu oldugu
i¢in bu siirecin bu sekilde isledigi ifade edilebilir (MEB, 2020). Bu stireg
arastirmaci tarafindan farkina varma tanilama ve yonlendirme olarak ele
alinmigtir. Arastirma sonuglarma bakildiginda, OOG olan cocuklarin ele
alinan bu siireglerin her bir basamaginda gesitli sorunlarla karsilastig:
goriilmektedir.

Farkina varma siirecinde, OOG siiphesiyle rehberlik arastirma
merkezlerine yonlendirilen ¢cogu 6grencinin fark edildikten sonra higbir
miidahale yapilmaksizin rehberlik arastirma merkezine yonlendirildigi
goriilmektedir. Az sayida 6grenci i¢in yapilan miidahalelerin ise genel
Onlemlerden oOteye gitmedigi ya da yetersiz miidahaleler oldugu
goriilmektedir. Oysa degerlendirme siirecinin isleyisi geregi 6zel ger-
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eksinim siiphesi bulunan ¢ocugun ayrintihi degerlendirmeye gonde-
rilmeden Once akademik, sosyal ya da davranigsal sorunlarin giderilmesi
adina smif 6gretmeni tarafindan bu ¢ocuklara yonelik bir takim 6gretim-
sel uyarlamalara yer verilmesi gerekmektedir (Turnbull vd., 2013). Ciinkii
gonderme Oncesi siirecin temel mantig1 ayrintili degerlendirmeye ihtiyaci
olmayan bireyleri tespit ederek bu bireylerin ayrintili degerlendirmeye
tabi olmamalarini ve gereksiz yere etkilenmemelerini saglamaktir (Kirk
vd., 2006). Ote yandan arastirmada ulasilan bu bulgu OOG vyetersizlik tii-
riiniin dogasina bakildiginda bircok &grencinin aslinda OOG olmamasina
ragmen RAM’a yonlendirildigini gostermektedir. Ciinkii Amerikan Psiki-
yatri Birligi (2014) tarafindan en son yapilan tanima gore OOG belirtileri
gerekli girisimlerde bulunulmasina ragmen, alt1 ay devam eden kelimeleri
yanlis ya da yavas okuma, okudugunu anlamada giicliik, harf harf
sOyleme ya da yazmada giicliik, yazili anlatimda giigliik, say1 algis1 ve
hesaplamada giigliik ve akil yiirtitmede gticliik olarak siralanmistir. Her-
hangi bir miidahalede bulunmadan ¢ocuklarin RAM’a yonlendirilmesi
dogru bir yaklasim degildir. Buna parallel olarak yapilan ¢alismalar gon-
derme Oncesi siiregte yapilan miidahalenin yogun ve sistematik olmasi
cocuklarin yasadiklarin giicliiklerin asilmasi ve genel egitim sinifinda
ogrenimlerine devam etmelerinde etkili oldugunu gostermektedir (Kirk
vd., 2006; Strickland ve Turnbull, 1990). Ayrica katiimcilarin 6gretmen-
lerin gonderme 6ncesi yapilmasi gereken miidahaleler konusundaki bilgi
diizeylerinin yetersiz oldugunu ifade etmeleride bu durumu destekler ni-
teliktedir. Gonderme Oncesi siirecte gretmenlerin bilgi yetersizliklerinin
oldugunu kanitlayanda pek ¢ok ¢alisma bulunmaktadir (Risk altindaki
¢ocuklar1 yonlendirme siirecinde Ogretmenler tarafindan doldurulan
formlarin, prosediirii yerine getirmek igin genel bilgilerle 6zensiz bir
sekilde dolduruldugu, degerlendirmelerin objektif yapilmadig: ve form-
larm OOG'nin karakteristik zelliklerini desteklemedigi igin yetersiz
oldugu ifade edilmistir. Ozak, Vural ve Avcioglunun (2008) rehberlik
arastirma merkezi miidiirlerinin gonderme tanilama yerlestirme izleme
ve degerlendirmeye iliskin goriis ve Onerilerini belirlemeye yonelik
yaptiklar1 calismada 6grenci tanima dosyalarmin okullardaki uzmanlar
tarafindan uygun sekilde doldurulmadig1 sonucuna ulasilmistir. Yilmaz
(2016) rehberlik ve arastirma merkezlerinde tani, degerlendirme ve izleme
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siireclerinin incelenmesi amaciyla yaptig1 calismada degerlendirme form-
larmin yetersiz oldugu sonucuna ulagmistir. Ulasilan bu sonuglar mevcut
calismay1 destekler nitelikte oldugu soylenebilir.

Farkina varma siirecinde elde edilen diger sonuglara gore okul rehber-
lik servisleri tarafindan herhangi bir degerlendirme yapilmadan sadece
gonderme Oncesi siirecte neler yapildigina yonelik aciklamalarda
bunuldugu ifade edilmistir. Bu sonug farkina varma siirecinde bilgi
diizeyinde yetersizlik olan grubun yalnizca simf/brans 6gretmenlerinin
degil psikolojik damismanlarinda bu konudaki bilgi diizeylerinin yetersiz
oldugunu gostermektedir. Rehberlik arastirma merkezine yonlendirilen
cocuklarin genellikle 6-12 yas araliginda oldugu ifade edilmistir. Pieran-
gelo ve Giuliani (2006) ve Waber (2010) OOG olan ¢ocuklarin cogunlukla
ilkokula basladiklar1 donemde fark edilmeye basladigimni ifade
etmislerdir. Bu agidan bulgular alanyazini1 destekler niteliktedir. Ayrica
bu yas araligt OOGnin erken dénemde fark edilemedigi anlamina
gelmektedir. Bu durumun nedeninin ise yine siif/brans 6gretmenlerinin
OOG ile ilgili bilgi diizeylerinin yetersiz oldugundan kaynaklandig:
sOylenebilir. Benzer sekilde Yangin ve arkadaslar1 (2016) sinif 6gretmen-
lerinin OOG konusundaki bilgi diizeyi eksikligi, yanlis kavram bilgisi ve
ayrica OOG olan 6grencilerin egitimlerine yonelik eksiklikler gektiklerini
belirtmistir.

Tanilama siirecinde, 6zel egitim Ogretmenleri rehberlik arastirma
merkezinde yiiriitiilen egitsel tanilama siirecinin verimsiz oldugunu ifade
etmislerdir. Buna ek olarak 6gretmenler, rehberlik arastirma merkezinde
yapilan egitsel tanilama siirecinin hastanede tibbi tamilamaya yonelik
yapilan egitsel tanilama siirecinden daha nitelikli oldugunu da be-
lirtmiglerdir. OOG olan dgrencilerin tamlanmasinda kullanilan lgme ve
degerlendirme araclar1 ile ilgili sonuglar incelendiginde, kullanilan
araclarin agirlikli olarak WISC-R ve Leiter zeka testleri oldugu bunun
yaninda kullanilan diger yontemlerin goriisme ve kaba degerlendirme
oldugu gozlenmistir. Egitsel degerlendirme siirecinin dogasina
bakildiginda kullanilan tekniklerin gesitlilik bakimindan yetersiz oldugu
sOylenebilir (Avcioglu, 2014). Benzer sekilde Yanik (2016) RAM siirecini
ele aldig1 bir calismasinda RAM’lar da kullanilan degerlendirme
araclarinin yetersiz oldugu sonucuna ulasmistir. Bu bulgunun arastirma
bulgulariyla ortiistiigii goriilmektedir. Tanilama siirecindeki bulgularda,
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RAM’da yiiriitiilen tanilama siirecinde gorev yapan 0zel egitim ogret-
menlerinin ¢ogunlukla kendilerini yetersiz bulduklar1 dikkat ¢ekmekte-
dir. Bunun yaninda OOG olan ¢ocuklarin tanilanmasinda aldiklari lisans
egitimlerini yetersiz bulduklarmni ifade edenler oldugu gibi egitsel deger-
lendirme konusunda bilgi eksikliklerinin oldugunu ifade edenlerde
olmustur. Benzer sekilde Cakmak (2019) OOG konusunda bilgi eksikligi
ve RAM personelinin egitim gereksinimine vurgu yapmustir.
Yonlendirme siirecinde, 6zel egitim dgretmenleri OOG tanisi alan
ogrencilerin yonlendirilmesinde kaynastirma/biitiinlestirme uygula-
masindan bagka bir secenek olmadigini belirtmislerdir. Baz1 6zel egitim
ogretmenleri sinif 6gretmenlerinin sinifina kaynastirma 6grencisi alma ve
bireysellestirilmis egitim plani hazirlama konusunda isteksiz olduklarmi
belirtmistir. Giiven ve Balat (2006) kaynastirma uygulamalarina iligkin re-
hber 6gretmenler ve rehberlik arastirma merkezi ¢alisanlarinin goriisle-
rini belirlemeye yonelik yaptiklar1 calismada rehber 6gretmenlerin ve re-
hberlik arastirma merkezi ¢alisanlariin kaynastirma uygulamalarimin
yetersiz oldugunu diisiindiiklerini belirlemislerdir. Arastirma sonuglari
karsilagtirildiginda bu yetersizligin 6gretmenlerin isteksizliklerinden
kaynaklandig: diisiiniilebilir. Bazi1 6zel egitim 6gretmenleri okul miidiirle-
rinin de destek egitim odasi agma konusunda isteksiz olduklarini be-
lirtmistir. Aydin Dalga (2019) tarafindan yiiriitiilen bir ¢alismada okul
idarelerinin destek egitim odasi uygulamasmin yiiriitiilmesinde okul
idarelerinden kaynaklanan bir takim sorunlarin oldugunu belirtmistir.
Mevcut arastirma bu bulguyu desteklemektedir. Ayrica baz1 6zel egitim
Ogretenleri yonlendirme siirecinde etiket kaygisindan kaynakli veli
direnisi ile karsilagtiklarini belirtmislerdir. Tiim yetersizlik tiirlerinde
oldugu gibi (Ardig, 2013) OOG olan ¢ocuklarin ailelerinin de cocuklarinin
etiketlenme kaygilar1 oldugu goriilmektedir. izleme uygulamas ile ilgili
olarak Ozel egitim Ogretmenleri destek egitim sonunda yapilan deger-
lendirmelerin verimli oldugunu ancak kademe gecislerinde ve okulda
yapilan degerlendirmelerin verimsiz oldugunu ifade etmistir. Ayrica
izleme ve degerlendirme formlarmin yetersiz (kaba degerlendirme)
kaldigin1 dile getirmiglerdir. Son olarak ise Gzel egitim G&gretmenleri
tarafindan, rehberlik arastirma merkezlerinde yogun is temposu ve per-
sonel yetersizligi nedeniyle saglikli degerlendirmelerin yapilamadig: be-
lirlenmistir. Ozak ve digerlerinin (2008) rehberlik arastirma merkezi
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miidiirlerinin gonderme tanilama yerlestirme izleme ve degerlendirmeye
iliskin goriis ve Onerilerini belirlemeye yonelik yaptiklar1 ¢calismada re-
hberlik arastirma merkezinde gorev yapan Ozel egitim alan 6gretmen-
lerinin sayisimin yetersiz oldugu ortaya koyulmustur. Bu bulgu mevcut
arastirma ile tutarlilik gostermektedir.

Tim bu sonuglar degerlendirildiginde, literatiirde yer alan ve siireci
farkli sekillerde ele alan diger calismalardan (Ozak vd. 2008; Aydin
Dalga, 2019; Giiven ve Balat, 2006; Yilmaz, 2016) elde edilen sonuglarin
mevcut ¢alisma ile paralellik gosterdigi goriilmektedir.

OOG tanilama siireci, ekip calismasi gerektiren ¢ok yonlii bir siiregtir.
(Ogiilmiis, 2016) Rehberlik arastirma merkezlerinde yiiriitiillen bu siireg
arastirmacilar tarafindan farkina varma, tanilama ve yonlendirme olarak
ele alinmistir. Ug boliim olarak incelenen bu siirecler bir biitiindiir. Bu
biitiiniin her hangi bir parcasinda sorunlarin ortaya ¢ikmast OOG olan
cocuklarin dogru bir sekilde tanilanmasini olumsuz etkileyecektir. Bu
olumsuzluk OOG olan ¢ocugun egitim hayatin1 adim adim olumsuz
olarak etkileyecek; dogru yonlendirmelerin yapilamamasi ve dogru
egitim programindan faydalanamamasina nihai olarak 6zel gereksinim-
lerinin yeterli miktarda giderilmemesine yol acacaktir. Elde edilen
sonuglar dogrultusunda asagidaki 6neriler getirilmistir.

e OOG olan cocuklarin tanilanmasinda rehberlik arastirma
merkezlerinde gerceklestirilen tanilama siireci daha verimli hale
getirilmek iizere ¢ok boyutlu bir sekilde ytiriitiilebilir.

e Rehberlik aragtirma merkezlerinde ve okullarda izleme ve deger-
lendirme amach kullanilan araglar gézden gegirilebilir.

e (Ogretmenlerin RAM’a génderme &ncesinde ¢ocukta ortaya ¢ikan
durumlarin (akademik basarisizlik, problem davranislar vb.)
dogrudan OOG’den kaynaklanip kaynaklanmadigini belirlemeye
yonelik yapabilecegi miidahaleler ile ilgili hizmet i¢i egitimler
almalar1 saglanabilir.

e Degerlendirme ve inceleme siireclerinde rehberlik arastirma
merkezlerinde gorev yapan 6zel egitim 6gretmenleri ve okul re-
hber 6gretmenlerine OOG ile ilgili egitsel degerlendirme siiregleri
hakkinda ve genel bilgi diizeylerini arttirmaya yonelik hizmet ici
egitim destegi saglanabilir.
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e Ailelerin siirece aktif katilimlarini saglamak iizere alternatif mod-
eller gelistirilebilir.

e Hastane ve rehberlik arastirma merkezlerinde yapilan deger-
lendirmeler (egitsel degerlendirmeler ve zeka testleri) tek kurum
tizerinde birlestirilebilir.

« 0O0G olan ogrencilerin yonlendirilmesi igin
kaynastirma/biitiinlestirme uygulamasimnin yaninda bu uygula-
maya alternatif olacak farkli egitim uygulamalari gelistirilebilir.

e Rehberlik aragtirma merkezlerinde OOG olan 6grencilerin deger-
lendirilmesinde kullanilan araglarin (zeka testi, standart olmayan
testler) hem nicelik hem de nitelik agisindan zenginlestirilebilir.
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EXTENDED ABSTRACT

Investigation of the Diagnosis Process of Individuals
with Specific Learning Difficulties in Turkey from
the Perspective of the Guidance Research Center
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Kirikkale University

SLD is a type of inadequacy that causes some difficulties in reading, writ-
ing and mathematical skills (Melekoglu, 2016). Although the history of the
studies conducted by experts dates back a century from today, SLD is a
special education field that has recently started to gain awareness in Tur-
key (Gorgiin and Melekoglu, 2019). Considering its prevalence, individu-
als diagnosed with SLD in the United States (USA) constitute 42% of all
individuals with special needs (Cortiella and Horowitz, 2014). This rate is
only 3% in Turkey (Melekoglu, 2016). Assuming that the situation in the
USA will be similar in Turkey, it is thought that the difference in Turkey
is due to some problems in the diagnosis systems. Educational diagnosis
is carried out in order to facilitate the taking of the right decisions in meet-
ing the needs of the individual and to determine their special needs by
revealing what they can do educationally (Avcioglu, 2014). Educational
diagnosis is very important in terms of making the right decisions about
the educational life of the individual (Taylor, 2014). For this reason, the
sooner the differences in the individual are noticed, in other words, the
sooner the educational diagnosis is made, the higher the positive reflec-
tions of the individual on the educational planning will be (Lange &
Thompson, 2006). Therefore, the disruptions in the educational diagnosis
process, which is so important for the education life of individuals with
special needs, will adversely affect the education life of these individuals.
For this reason, the aim of this research is to identify the problems that
arise in the educational diagnosis process of children with SLD in Turkey,
and to develop solutions for eliminating these problems. The research is a
qualitative research and was designed with a phenomenology pattern.
Phenomenological studies are studies that focus on phenomena that are
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aware of but do not have a detailed and in-depth understanding (Cropley,
2002). In such studies, data are obtained by interviewing individuals or
groups who live and reflect the phenomenon studied (Biiyiikoztiirk et al.,
2018). Eight special education teachers were included in the research in
accordance with the principle. The participants are special education
teachers working in the Guidance Research Centers’ (GRC) educational
diagnosis unit. The data collected from the teachers within the scope of
the study were collected through semi-structured interviews through the
interview form developed by the researcher. The semi-structured inter-
view form consists of two parts. In the first part, there are statements that
reveal the descriptive characteristics of the participants (age, gender, pro-
fessional experience, education level, etc.). In the second part, there are
statements containing questions to determine the situation that arises dur-
ing the identification of students with SLD. The data obtained were ana-
lyzed by content analysis. When the findings are examined, it is seen that
various problems are experienced in all the steps of the diagnostic process.
It is seen that children who are first noticed in the classroom environment
during the recognition process are directed to GRC without any interven-
tion after being noticed. It is seen that the interventions made for a small
number of students do not go beyond general evaluation. According to
the other results obtained in the recognition process, it was stated that the
school guidance services only made explanations about what was done in
the pre-referral process without any intervention.

During the diagnosis process, special education teachers stated that the
educational diagnosis process carried out in the GRC was inefficient.
When the results of the evaluation tools used in the diagnosis of students
with SLD were examined, it was observed that the tools used were mainly
WISC-R and Leiter intelligence tests, and the other methods used were
interview and general evaluation. Considering the nature of the educa-
tional evaluation process, it can be said that the techniques used are insuf-
ficient in terms of diversity (Avcioglu, 2014). During the orientation pro-
cess, special education teachers stated that there was no other option other
than inclusion/integration for the students diagnosed with SLD. Some
special education teachers stated that primary school teachers are reluc-
tant to accept these students in their classes and to prepare an individual
education plan.
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The SLD diagnosis process is a multifaceted process that requires team-
work. (Ogmiis, 2016) This process, which is carried out in GRC, has been
handled by researchers as recognition, diagnosis and guidance. These pro-
cesses, which are examined in three parts, are a whole. The emergence of
problems in any part of these will negatively affect the correct diagnosis
of children with SLD. This negativity will negatively affect the education
life of the child with SLD. In line with the results obtained, some of the
recommendations made are in the following:

e It can be ensured that teachers receive in-service training on deter-
mining whether the situations that arise before sending students
to GRC are directly caused by SLD.

e In-service training support on educational evaluation processes
related to SLD can be provided to special education teachers and
school counselors who work in the recognition, diagnosis and
guidance processes.

e The tools used in the evaluation of students with SLD in the GRC
can be enriched in terms of both quantity and quality.

e In addition to the mainstreaming/integration practice, different
educational practices can be developed as an alternative to this
practice in order to guide students with SLD.
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Oz

Ogretmenlik uygulamas: dersi 6gretmen adaylarinin egitiminde 6nemli bir yere sahiptir. Ogretmen
adaylart uygulama okullarinda elde ettikleri deneyimlerle mesleki becerilerini gelistirebilme ve Ggret-
menlik meslegine yonelik detaylar: 6grenebilme firsatina sahip olmaktadirlar. Meslege baslamadan
onceki son adim olan bu dersin amacina ulasabilmesi bakimindan aday ogretmenlerin bu dersten
beklentilerinin, karsilagtiklar: sorunlarin neler oldugunun bilinmesi olduk¢a onemlidir. Bu
diigiinceden hareketle calismada, fen bilimleri 6gretmen adaylarimin 6gretmenlik uygulamast dersine
yonelik beklentileri, karsilagtiklar1 sorunlar ve sorunlara yonelik ¢oziim Onerilerinin neler oldugunun
belirlenmesi amaglanmistir. Calismada, nitel arastirma desenlerinden biri olan durum ¢alismast deseni
kullamlmigtir. Calismanin katilimcilari, Ie Anadolu’da orta biiyiikliikte bir egitim fakiiltesinin Ma-
tematik ve Fen Bilimleri Egitimi Boliimii Fen Bilgisi Ogretmenligi Programi dordiincii stmifinda
ogrenim goren 5 erkek, 14 kadin olmak iizere toplam 19 fen bilimleri 6gretmen adayidir. Veri toplama
aract olarak 5 sorudan olusan yart yapilandirilmig goriisme formu kullamilmigtir. Veriler icerik analizi
ile ¢oziimlenmistir. Calisma sonucunda, 6gretmenlik uygulamas: dersinin Ggretmen adaylarina
olumlu anlamda katkistmin oldugu; ancak uygulama dersinin toplam siiresinin az oldugu gibi
sonuclar ortaya ¢ikmistir. Arastirmadan elde edilen sonuclara dayali olarak fakiilte-okul isbirliginin
gelistirilmesi ve uygulama siiresinin artirilmasina yonelik dnerilerde bulunulmustur.

Anahtar Kelimeler: Ogretmen egitimi, Ogretmenlik uyqulamasi, Fen bilimleri 6§retmen aday:.
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Teaching Practice Course from the Perspective of
Preservice Science Teachers: Problems and Solution
Offers

Abstract

Teaching practice course is important in the education of preservice teachers. With experiences gained
in practice schools, preservice teachers get the opportunity of developing their vocational skills and
learning details related to the profession of teaching. In order for this course which is the final step
before starting the profession, to achieve its goal, it is crucial to know the expectations of preservice
teachers from the course and the problems they face. Considering this thought; the study aimed to
determine the expectations of pre-service science teachers from the teaching practice course, the prob-
lems they face and solution offers for these problems. The study used the case study design, which is
among qualitative research designs. Participants of the study comprised a total of 19 pre-service sci-
ence teachers, 5 males, 14 females, receiving education in the fourth grade in the Mathematics and
Science Education Department Science Teaching Program of a middle-scale faculty of education in
Central Anatolia. A semi-structured interview form comprising five questions was used as data collec-
tion tool. The data was analyzed via content analysis. As a result of the study the it was found that the
teaching practice course made a positive contribution to preservice teachers; however, the total time of
the practice course was not adequate. Based on the results obtained from the study, suggestions were
made for developing the faculty-school collaboration and extending the practice time.

Keywords:  Teacher education, Teaching practice, Preservice science teacher.
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Fen Bilimleri Ogretmen Adaylarinin Goziiyle Ogretmenlik Uygulamasi Dersi: Sorunlar ve
Coziim Onerileri

Giris

Hizla degisen, gelisen ve kiiresellesen diinyada her alandaki ihtiyaca
cevap verebilecek birey ozellikleri de degismektedir. Toplumlarin ih-
tiyaclarina cevap verebilecek bireylerin yetistirilmesinde 6gretmenlere
onemli roller diismektedir. Thtiyag duyulan birey profilinin yetistirile-
bilmesi i¢in Oncelikle 6gretmenlerin bu niteliklere sahip olmasi gerek-
mektedir. Hi¢ kusku yok ki bu niteliklerin kazandirilmasi, 6gretmenlerin
hizmet 6ncesinde aldiklar1 egitime baglidur.

Ogretmen yetigtirme tarihi incelendiginde siirecin en &nemli déniim
noktalaridan birinin dgretmen yetistiren kurumlarin Yiiksek Ogretim
Kurulu'na (YOK) devredilmesi oldugunu sdylenebilir. 1982 yilinda
gerceklesen degisimin ardindan, 6gretmen yetistirme acisindan 6nemli
bir gelisme de 1998 yilinda tamamlanan YOK/Diinya Bankas: Hizmet
Oncesi Ogretmen Egitimi Projesi kapsaminda egitim fakiiltelerinin ye-
niden yapilandirilmasidir. Yeniden yapilandirma ile birlikte "Fakiilte-
Okul Isbirligi Modeli" uygulanmaya baglamistir. Bu model baglaminda
Ogretmen yetistirmede okullardaki uygulama galismalarma 6nem ver-
ilmeye baglamistir (Sisman ve Acat, 2003). Fakiilte ve okul arasinda
gerceklesen isbirligi iki bilesene de katki saglamaktadir. Fakiilteler ku-
ram ve uygulama arasindaki baglantilar1 arttirma imkanina sahip
olurken okullar ise 6gretmen adaylarimin yetismesine katkida bulunmak-
tadir (Allsopp, De Marie, Alvarez-McHatton ve Doone, 2006).

Ogretmen, egitim sisteminin en temel taglarindan biridir. Degisen
diinya kosullarina uygun, nitelikli bireylerin yetistirilmesinde 6gretmen-
lerin gorev ve sorumluluklar1 ¢ok biytiiktiir. Nitelikli bireylerin
yetistirilmesi sorumlulugunu en basta tasiyan meslek grubu igerisinde
ogretmenler yer almaktadir. Ogretmenlerin, bu sorumluluklarini yerine
getirebilmeleri i¢in hizmet Oncesi egitim doneminden baslayarak cagin
gereksinimlerine uygun bicimde kendilerini gelistirme ¢abasi igerisinde
olmalar1 gerekmektedir. Bu nedenle Ogretmenlere ve Ogretmen
yetistirmeye gerekli onem verilmelidir.

Ogretmenlerin hizmet ncesi egitimlerinde iki temel unsur bulun-
maktadir. Bu unsurlardan ilki meslegini icra edecek her 6gretmenin sa-
hip olmasi gereken kuramsal bilgiler; ikincisi de 6grenilen kuramsal bilg-
ilerin okullarda uygulanmasini saglayan uygulama dersleridir (Kog ve
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Yildiz, 2012). Ogretmen adaylar1 bu siireci uygulama okullarinda Okul
Deneyimi ve Ogretmenlik Uygulamasi dersleri ile tamamlamaktadir.
Ogretmen adaylari, Okul Deneyimi ve Ogretmenlik Uygulamasi dersler-
ine farkli donemler icinde ve genellikle farkli uygulama okullarinda de-
vam etmektedirler. Okul Deneyimi kapsaminda uygulama okullarina
giden Ogretmen adaylari;; okul ortamini, 6grencileri, uygulama Ogret-
menlerini gozlemlemekte ve tecriibe kazanmaktadirlar. Ogretmenlik
Uygulamasi dersi kapsaminda ise, okullarda 6grendikleri meslek bilgile-
rini ve alan bilgilerini uygulama, 6grencileri degerlendirme, ders anlat-
ma imkania sahip olmaktadirlar. Ogretmenlik uygulamasi dersi mes-
lege baglamadan 6nceki son adimdir ve 6gretmen adaylarinin egitiminde
oldukga 6nemli bir yere sahiptir (Poulou, 2007). Bu bakimdan Ogret-
menlik Uygulamas: dersinin aday 6gretmenlere en iyi sekilde verilmesi,
nitelikli 6gretmenlerin yetistirilmesi agisindan oldukca 6nemlidir (Baran,
Yagar ve Maskan, 2015).

Alan yazin incelendiginde 6gretmenlik uygulamasi dersine yonelik
O0gretmen adaylariyla yiiriitiilmiis ¢alismalar oldugu goriilmektedir. Bu
calismalar daha c¢ok Ogretmen adaylarmin uygulama siirecinde
karsilastiklar1 problemler ve problem icin ¢6ziim oOnerileri (Akkog, 2003;
Dursun ve Kuzu, 2008; Gokge ve Demirhan, 2005), uygulamalara yonelik
goriisler ve deneyimler (Eraslan, 2009) seklinde oldugu goriilmektedir.

Milli Egitim Bakanligi (MEB) ve YOK, dersin uygulama siirecinde
ortaya ¢ikan sorunlarin giderilmesi amaciyla isbirligi iginde birtakim
calismalar yapmaktadir. Yapilan isbirligi neticesinde “Ogretmenlik Uygu-
lamast Yonergesi” 2018 yilinda giincellenmistir. Yapilan giincellemeyle
birlikte 6gretmen adaylarinin desteklenmesi, siireg igerisinde 6gretmen
adaylarmin degerlendirilmesi amaciyla uygulama Ogretmeni, dersin
sorumlu 6gretim eleman1 basta olmak {iizere tiim paydaslarin gorev ve
sorumluluklar1 agiklanmistir. Yapilan giincelleme sonrasinda 6gretmen-
lik uygulamasi dersine yonelik aday ogretmenlerin goriislerinin belir-
lenmesi, yasadiklar1 problemlerin tespit edilmesi ve siirece yonelik oner-
ilerinin ortaya konulmasinin énemli oldugu diisiiniilmektedir.

Ilgili alan yazin incelendiginde fen bilimleri 6gretmenleri ile yapilmis
cok fazla calismaya rastlanmamistir. Bu baglamda, calismada fen bilgisi
Ogretmenligi programinda 0grenim goren 0gretmen adaylarinin, 6gret-
men yetistirme programlarinda oldukca onemli bir yere sahip olan
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ogretmenlik uygulamas1 dersine yonelik beklentileri, karsilastiklar1 so-
runlar ve ¢oziim Onerilerinin belirlenmesi amaclanmigtir. Belirlenen
ama¢ dogrultusunda ¢alismada asagidaki sorulara cevap aranmistir:
1. Ogretmen adaylarmin uygulama dersi siirecinde elde ettikleri
deneyimler nelerdir?
2. Ogretmen adaylarmin uygulama 6gretmenlerinden beklentileri
nelerdir?
3. Ogretmenlik Uygulamasi dersinin daha iyi yiiriitiilebilmesi igin
ogretmen adaylarin onerileri nelerdir?
4. Ogretmen adaylarinin uygulama dersinde karsilastiklar1 prob-
lemler nelerdir?
5. Ogretmen adaylarinin uygulama dersine yonelik beklentileri
nelerdir?

Yontem
Arastirma Deseni

Bu arastirmada, Fen Bilimleri 6gretmen adaylarimin Ogretmenlik Uygu-
lamas: dersine yonelik beklentileri, karsilastiklar1 sorunlar ve ¢oziim
Onerilerinin belirlenmesi amaciyla nitel arastirma desenlerinden biri olan
durum c¢alismasi deseni kullanilmistir. Durum ¢alismalarinda var olan
bir durum derinlemesine arastirilir ve betimlenir (Merriam, 2013;
Yildirim ve Simsek, 2006). Bu desen bir ya da daha fazla olayin, pro-
gramin ya da grubun kendi gercekligi igerisinde calisilmasina imkan
vermektedir (Biiyiikoztiirk, Kilig Cakmak, Akgiin, Karadeniz ve Demi-
rel, 2011).

Katilimcilar

Calisma 2017-2018 egitim Ogretim yilmin bahar doneminde
gerceklestirilmigtir. Katilimcilar, I¢ Anadolu’da orta biiyiikliikte bir
egitim fakiiltesinin Matematik ve Fen Bilimleri Egitimi Boliimii Fen Bilg-
isi Ogretmenligi programi dordiincii sinifinda 6grenim goren, 7 farkh
Ogretim tiiyesinin damismanlhigindaki 5 erkek (OA2, 0OA3, OA4, OA7,
OA19), 14 kadin (OA1, OA5, OA6, OAS8, OA9, OA10, OA11, OA12,
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OA13, OA14, OA15, OA16, OA17, OA18) olmak iizere toplam 19 &gret-
men adayidir. Katilimcilar bahar déneminde Ogretmenlik Uygulamasi
dersini almiglardir. Arastirmada katilimcilarin belirlenmesinde olgtit
Oorneklem yontemi tercih edilmistir. Katihmcilarin okul deneyimi ve
o0gretmenlik uygulamasi dersini almis olmalar1 ayrica bir okul ortamim
gozlemlemis olmalar1 Olgiit olarak segilmistir. Bu Olgiitlerin belirlen-
mesinin ana sebebi, belirlenen Sl¢iitlere sahip olan 6gretmen adaylarinda
var olan uygulamalara iligskin diistincenin gelismis olmasidir.

Veri Toplama Araci

Aragtirmada veri toplama araci olarak goriisme formu kullanilmistir.
Gorlisme formu, arastirmaci tarafindan uzman goriisleri dogrultusunda
hazirlanmigtir. Bu form, fen bilimleri 6gretmeni adaylarinin, Ogretmen-
lik Uygulamasi dersine yonelik goriislerinin belirlenmesi amaciyla bahar
doneminin son haftasinda uygulanmaigtir.

Arastirmaci tarafindan olusturulan form, fen bilimleri 6gretmenligi
son smnifina devam eden ve 6gretmenlik uygulamasi dersini alan 6gret-
men adaylarinin beklentileri, karsilastiklar1 sorunlar ve ¢6ziim Onerile-
rinin tespit edilmesi amaciyla kullamilmistir. Yar1 yapilandirilmis
goriisme formu niteliginde hazirlanan form icin Ogretmenlik Uygula-
mas1 dersini yiiriitmekte olan ii¢ alan egitimi uzmanindan goris
alinmigtir. Gorlisme formunda bes adet acik uclu soru bulunmaktadir.
Alan yazin incelendiginde Rubin'e (1983) gore goriismeler acik uclu an-
ket gortismesi, actk uclu duyarlastirici goriisme, actk uglu yogun-
lagtirilmis goriisme ve sabit format anket goriismesi olmak tizere dort
sekilde yapilabilmektedir (Aktaran Giirdogan Bayir, Goz ve Bozkurt,
2014). Acik wuglu anket goriismesi igerik ve yontem acisindan
yapilandirilmis goriismelerle benzerlik gostermektedir. Ac¢ik uclu anket
goriismelerinde bulunan bir dizi standart soru seti yardimiyla, goriisme
yapilan birey sorulara istedigi bicimde ve 6znel olarak cevap vermekte
serbesttir (Yildirim ve Simsek, 2006). Calisma kapsaminda acik uglu sor-
ulardan olugsan form 6gretmen adaylarina dagitilmis ve 45 dakika siire
verilerek formu doldurmalar1 istenmistir.
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Verilerin Analizi

Elde edilen veriler igerik analizine tabi tutulmustur. Icerik analizinin
temel amaci arastirma siiresince toplanan verileri agiklayabilecek
kavramlara ve igeriklere ulagabilmektir (Yildirim ve Simsek, 2006). Ver-
iler aragtirmaci tarafindan analiz edilmistir. Analiz isleminde ilk olarak
arastirma sorular1 yazilmis ardindan, ilgili soruya katiimcilarin verdigi
cevaplar sorunun altina yazilarak transkriptler elde edilmistir. Verilen
cevaplardan birbiri ile benzer olan veriler, belirli kavramlar ve temalar
cercevesinde bir araya toplanmistir. Bir sonraki asamada ise belirlenen
temalarla iligkili olan ve katihmcilarin goriislerinin yogunlastig: alt te-
malar olusturulmustur. Her alt temay1 agiklayan ve katilimcilarin benzer
goriisleri ile de kodlar olusturulmustur. Arastirma verilerine dayal
olarak olusturulan tema, alt tema ve kodlar tablolar halinde diizenlene-
rek yorumlanmistir. Arastirmanin giivenirligini saglamak icin elde
edilen veriler, iki alan egitimi uzmani tarafindan da ayri ayri analiz
edilmigtir. Analizler sonucunda olusturulan temalar, alt temalar ve ko-
dlar karsilastirilmis, goriis ayriliklar: tizerinde tartisilmis ve verilere son
hali verilmistir. Uzmanlar arasindaki uyum Miles ve Huberman (1994)
tarafindan onerilen “Gortis birligi/(Gortis Birligi + Gortis Ayriligi) x 100”
formiilii kullanilarak 0,87 hesaplanmuisgtir.

Bulgular

Fen bilimleri 6gretmen adaylarinin 6gretmenlik uygulamasi dersine
yonelik goriislerinin belirlenmesine yonelik yapilan bu ¢alismada elde
edilen veriler dogrultusunda belirlenen temalar Sekil 1" de verilmistir.

Sekil 1'de goriildiigii gibi 0gretmen adaylarindan elde edilen veriler
neticesinde Deneyimler, Uygulama Ogretmeninden Beklentiler, Oneriler,
Yasanan Problemler ve Dersle ilgili beklentiler olmak tizere 5 tema belir-
lenmistir.
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Ogretmenlik
Uygulamas1
Dersi

Sekil 1. Ogretmenlik uygulamasi dersine yonelik belirlenen temalar

Ogretmenlik Uygulamast Dersi Siiresince Elde Edilen Deneyimler Alt
Temasina Yonelik Bulgular: Fen Bilimleri 6gretmen adaylarinin 6gret-
menlik uygulamasi dersi siiresince elde ettikleri deneyimler alt temasina
ait bulgular ve 6gretmen adaylarmin ifadelerinden 6rnek alintilar Tablo
1’de sunulmustur.

Tablo 1 incelendiginde &gretmen adaylarinin uygulama siirecinde
olumlu ve olumsuz deneyimler elde ettikleri goriilmektedir. Olumlu
deneyimler 7 kod altinda toplanmigtir: mesleki sorumluluk kazanma (f=10),
derse hazir gelme (f=3), simif icerisinde aktif olma (f=3), Ogrencilerle iletisim
kurmay: 6grenme (f=7), 6gretmen olarak hissetme (f=4), sinif yonetiminde den-
eyim kazanma (f=6), teknoloji kullanma imkani (f=2). Ogretmen adaylarinin
stireg icerisinde elde ettikleri olumlu deneyimlere iligkin alintilar tabloda
belirtilmistir. Olumsuz deneyimler 8 kod altinda toplanmustir: uygulama
ogretmeninin fazla sorumluluk vermesi (f=2), simif yonetiminde zorlanma (f=4),
alan bilgisinde eksiklik (f=4), ders siiresini ekonomik kullanamama (f=3), moti-
vasyon diisiikliigii (f=2), iletisim eksikligi (f=1), ders anlatinunda heyecan
yasama (f=2), 6gretmen davramglart (f=2).
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Tablo 1. Ogretmenlik uygulamast dersi siirecinde elde edilen deneyimler ve alintilar

Olumlu Deneyimler

Olumsuz Deneyimler

Kod Frekans _ Alint ifadesi Kod Frekans _ Alint ifadesi
Mesleki sorumlu- OA2: Ogretmenlik uygula- Uygulama 2 OA16: Ortama, sinifa,
luk kazanma mast dersi siiresince 6gretmen Ogretmeninin dgrencilere adapte olmaya
0A19, OA17, 10 oldugumu hissettim, mes- fazla sorumluluk calisirken uygulama 6gret-
0A13, 0A10, legimin gerektirdigi sorumlu- vermesi menin bize ¢ok fazla sorumlu-
0OA9, OA7, OAs, luklart yerine getirme sansima OA18, OAl6 luk vermesi sonucu bocalama
0A5, OA4, OA2 sahip oldum. yasadim.
Her derse hazir 3 OA: Siire¢ boyunca her Sinif ySne- 4 OAS5: Ik ders anlatimm
gelme derste, anlatilacak konuya timinde zor- strastnda sinifa hakim olmakta
0A19,0A18, OA9 hazirlik yaparak geldim ciinkii lanma zorlandim, siireci yonetmekte
ders anlatsak da anlatmasak 0A7, OA16, yetersiz kaldigimi hissettim.
da dgrencileri konu ile ilgili 0OA15, 0A5
sorular sorabiliyordu.
Sinif igerisinde 3 OA4: Sinif icerisinde siirekli Alan bilgisinde 4 0OA14: Ogrenciler bizi her
aktif olma aktif olmak bana ¢ok sey eksiklik seyi biliyoruz santyordu, konu
0A19,0A4, OA13 ogretti. 0OA14, OA10, ile ilgili sorduklari sorular
0OA8, OA2 cevaplamakta zorlandigim
anlar oldu
Ogrencilerle 7 OA7: Sunif icerisindeki farkl: Ders siiresini 3 OA10: Ders anlatim
iletisim kurmay1 seviyelerdeki 6grencilerle ekonomik yaparken ders siiresini
Ogrenme iletigim kurabilmeyi basarmak kullanamama ayarlamakta zorlandim,
0A19, A8, OA7, giizeldi. 0OA14, OA10, konuyu bitiremedim
0OA6, OA4, OA3, OA5
0A2
Ogretmen olarak 4 OA18: Simifa her girdigimde Motivasyon 2 OA1: KPSS stresi, atanama-
hissetme kendimi biraz daha 6gretmen diigtikliigi ma endisesi okula gitmek
0A18,0A13, olmus gibi hissettim. 0A12, OA1 istemedigim zamanlar cok
0OA11, OA9 oldu.
Sinif ySne- 6 OA12: Her seviyeden Iletisim eksikligi 1 OA11: Uygulama 63retmen-
timinde deneyim dgrencinin oldugu siniflarda OAl1l imiz ile baglarda iletisim
kazanma stnif nasil idare edilir, buna kurmakta ¢ok zorlandim, bu
0A15, OA14, yonelik tecriibe kazandim. beni olumsuz etkiledi.
0A13, 0A12,
049, 643
Teknoloji 2 OA10: Okulda 6grendigim Ders anlatiminda 2 OA2: Ders anlatmaya
kullanma imkéan1 teknoloji araglart ile etkinlikler ~ heyecan yasama baslayinca elim ayagima
0A10, OA1 hazirlayip, 6grencilerle 0OA5, OA2 karisty, bildigim her seyi
paylagabilme imkanim oldu. unuttum.
Ogretmen 2 OA3:Tecriibeli gretmenlerin
davramslari ilk zamanlarda bize dav-
0A4, 0A3 ramglarmdan dolay: bayag:

cekincelerim oldu.

Ogretmenlik Uygulamas: Dersi Siiresince Uygulama Ogretmeninden
Beklentiler Alt Temasina Yonelik Bulgular: Fen Bilimleri 6gretmen
adaylarinin 6gretmenlik uygulamas: dersi siiresince uygulama Ogret-
meninden beklentileri alt temasina ait bulgular ve 6gretmen adaylarinin

ifadelerinden 6rnek alintilar Tablo 2’de sunulmustur.

Tablo 2 incelendiginde 6gretmen adaylarinin uygulama 6gretmenin-
den bir takim beklentileri oldugu goriilmektedir. Ogretmen adaylarinin
beklentileri 3 kod altinda toplanmustir: teknoloji kullanabilme (f=3), rehberlik
etme (f=17), etkili ders anlatim1 (f=1).
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Tablo 2. Uygulama ogretmeninden beklentiler ve ifade alintilar

Kod Frekans Alint1 ifadesi

Teknoloji kullanabilme 3 OA9: Uygulama 63retmenlerinin de teknoloji kullanmay: bilmeleri
OA1, OA9, OA10 gerekli, bunun icin ¢caba gostermeleri bizlere de 6rnek olur.
Rehberlik etme 17 OA7: Uygulama 6gretmeninden en cok bekledigim davranis, bize
0A2, OA3, OA4, OA5, rehberlik etmesi. Sonucta tecriibesi bizlerden ok fazla, yol gosterici
0A6, OA7, OA8, OA9, olmal.

OA11, OA12, OA13,

OA14, OA15, OA16,

0A17, 0A18, OA19

Etkili ders anlatimi 1 OA10: Giizel bir ders anlatimi yapmali ve bizler icin drnek bir anlatim
0A10 olmali.

Ogretmenlik Uygulamas: Dersinin Daha lyi Yiiriitiilebilmesi Icin Oner-
iler Alt Temasina Yénelik Bulgular: Fen Bilimleri 6gretmen adaylarinin
ogretmenlik uygulamas1 dersinin daha iyi yiiriitiilebilmesi i¢in Onerileri
alt temasma ait bulgular ve 6gretmen adaylarinin ifadelerinden 6rnek
alintilar Tablo 3 de sunulmustur.

Tablo 3. Ogretmen adaylarinin onerileri

Kod Frekans Alint1 ifadesi

Staj siiresini arttirma 7 OA19: Staj siiresi bir donem olmamali, okul ortaminda

OA19, OA16, OA13, OAS, OA7, A6, daha fazla zaman gecirmeliyiz.

Oa1

Stireg ile ilgili doniit alma 2 OA16:Uygulama 6gretmeni ve okuldaki hocamizdan daha

0A18, 0A16 fazla geri bildirim almamiz gelisimimiz agisindan ok iyi
olur.

Farkli sinuf seviyelerinde ders anlatim 5 OA17: Miimkiin olsa gittigimiz okuldaki her stnifta derse

imkaru verilmesi girip, anlatim yapma imkani bizlere verilse cok iyi olur.

0A17, 0A15, OA13, OA10, OA7

Fakiilte okul isbirliginin gelistirilmesi 4 OA2: Okuldaki hocamiz ve uygulama 6gretmenimizle

0A14, 0A12, 0A11, OA2 belirli zaman araliklarinda toplantilar yapilabilse daha iyi
olur.

Farkli yontem ve teknikleri uygulama 2 OAS: Konular: yetistirme kaygst olmadan, okulda

imkaru verilmesi ogrendiklerimizi uygulama firsati bizlere verilmeli.

0A9, 0A8

Uygulama 6gretmenlerinin 6zenli 3 OA3: Okulda staja gidilen uygulama 6gretmenin belirli

secilmesi kriterlere gore secilmesi gerekiyor. Bizlere bir seyler

0A6, 0A4, OA3 dgretmeye hevesli olmast lazim.

Uygulama 6gretmenlerinin aday 2 OA5: Okuldaki 6gretmen bizlere rehberlik edip, mes-

Ogretmene rehberlik etmesi legimizle ilgili bilgilendirmeler yapmali

0A5,0A4

Tablo 3 incelendiginde 6gretmen adaylarinin uygulama siirecinin da-
ha iyi yiiriitiilebilmesi adina bir takim Oneriler sunduklar1 goriilmekte-
dir. Ogretmen adaylarinin 6nerileri 7 kod altinda toplanmistir: staj siires-
inin arttirilmast (f=7), siireg ile ilgili doniit alma (f=2), farkli simif seviyelerinde
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ders anlatma imkani verilmesi (f=5), fakiilte okul isbirliginin gelistirilmesi (f=4),
farkly yontem ve tekniklerin uygulama imkani verilmesi (f=2), uygulama 6gret-
meninin ozenli segilmesi (f=3), uygulama 6gretmenin aday 6gretmene rehberlik
etmesi (f=2).

Ogretmenlik Uygulamas: Dersine Yonelik Aday Ogretmenlerin Yasadig
Problemler Alt Temasina Yénelik Bulgular: Fen Bilimleri Ogretmen
adaylarinin 6gretmenlik uygulamasi dersinde yasadiklar: problemler alt
temasina ait bulgular ve Ogretmen adaylarinin ifadelerinden Ornek
alintilar Tablo 4 de sunulmustur.

Tablo 4 Ogretmen adaylarinin yasadiklari problemler

Kod Frekans Alint1 ifadesi

Alt yap1 eksikligi 3 OA1: Ders anlatimlar: icin hazirladigimiz

0OA1, OA4, OA7 etkinlikler bazen akill: tahtada ¢calismuyor,
ya da akilli tahtada sorun olabiliyor.

Heyecan 14 OA11: Cok fazla heyecanliydim okulda,

0A1, 0A2, OA4, OA6, OA7, OAS8, OA9, OAL11, bildigim hicbir seyi ifade edemedigim anlar

0A12, 0A13, OA15, OA17, OA18,0A19 oldu.

Simuf yonetiminde eksiklikler 10 OA12: Stnifta bazi anlarda kontrolii

OA3, OA5, OA7, OA8, OA10, OA12, OA13, OA14, kaybettigim oluyordu, simifi toparlamam

0A15,0A18 cok fazla zaman alyordu.

Zaman yonetimi 2 OA17: Ders anlatimlarim sirasinda zamant

OA11, OA17 etkili kullanamayp, ders konusunu
yetistiremedigim anlar oldu.

Alan bilgisi eksikligi 3 OA18: Islenen konularla ilgili cok fazla

0A14, 0A16, OA18 eksigim oldugunu gordiim.

Tablo 4 incelendiginde Ogretmen adaylarmin uygulama dersi sii-
recinde yasadiklar1 problemlere yonelik bulgular 5 kod altinda top-
lanmastir: alt yapr eksikligi (f=3), heyecan (f=14), simif yonetiminde eksiklikler
(f=10), zaman yonetimi (f=2), alan bilgisi eksikligi (f=3).

Ogretmenlik Uygulamast Dersine Yonelik Aday Ogretmenlerin Beklen-
tileri Alt Temasina Yonelik Bulgular: Fen Bilimleri 6gretmen adaylarinin
Oogretmenlik uygulamas: dersine yonelik beklentileri alt temasina ait
bulgular ve 6gretmen adaylarinin ifadelerinden 6rnek alintilar Tablo 5
de sunulmustur.
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Tablo 5 Ogretmen adaylarinin beklentileri

Kod Frekans Alint1 ifadesi

Uygulama siiresinin artmast 4 OA19: Staj siiresi daha uzun olmali, okullarda

OA1, OA4, OA7, DA19 daha fazla zaman gecirip, tecriibe kazanmaliyiz.

Farkli seviyedeki siniflarda ders anlatabilme 8 OA5: Uygulama 6gretmenin her sinifinda ders

OA1, OA2, OA4, OA5, OA7, OA10, OA12, anlatabilmeli, farkli simiflardaki 6grenci gruplar:

OA15 ile de kargilagabilmeliyiz.

Uygulama 6gretmeninden rehberlik alma 10 OA10: Uygulama 6gretmenleri bizi kendi

OA3, OA6, OA8, OA9, OA10, OA11, OA13, halimize birakmamali, tecriibelerini bizlerle

0A14, 0A17, OA18 paylasmali, yol gosterici olmalidur.

Alt yap1 sorunu olmayan okullarda staj 7 OA11: Teknoloji kullanirken bazi sikintilar

imkarni saglanmasi yaswyjoruz, miimkiinse bu tiir sorunlart olan

0A4, A7, 0A9, OA11, OA14, OA16, OA19 okullarda staj olmasin.

Uygulama 6gretim {iyesinin takibi 6 OA3: Okuldaki hocamiz bizi takip etmeli, her

0A3, 0A7, 0A10, 0A12, OA14, OA17 hafta bizleri cagirp, siirecin nasil gittigini
dgrenmeli. Sorunlarimiz varsa gidermeye
caligmalr.

Tablo 5 incelendiginde Ogretmen adaylarnin uygulama dersine
yonelik beklentileri 5 kod altinda toplanmistir: uygulama siiresinin artmasi
(f=4), farkli seviyedeki siniflarda ders anlatabilme (f=8), uygulama 63retmenin-
den rehberlik alma (f=10), alt yapr sorunu olmayan okullarda staj imkam
saglanmasi (f=7), uygulama dgretim iiyesinin takibi (f=6).

Tartisma ve Sonug

Aragstirmada fen bilimleri 6gretmen adaylarmin 6gretmenlik uygulamasi
dersine yonelik goriislerinin belirlenmesi amaglanmistir. Ogretmen
adaylarmin goriislerinden elde edilen bulgularin, 6gretmen adaylarinin
uygulama siirecinde karsilastiklar: sorunlarin tespit edilmesine, bu so-
runlara yonelik ¢o6ziim Onerileri gelistirilmesine yardimci olmasi
bakimindan 6nemli oldugu diisiiniilmektedir.

Arastirma sonucunda elde edilen bulgular degerlendirildiginde,
O0gretmen adaylarinin siireg igerisinde olumlu ve olumsuz deneyimler
edindikleri goriilmektedir (Tablo 1). Ogretmen adaylariin siireg boyun-
ca edindikleri olumlu deneyimler incelendiginde “mesleki sorumluluk
kazanma (f=10), 68rencilerle iletisim kurmay: 63renme (f=7), simif yonetiminde
deneyim kazanma (f=6)” gibi mesleki kazanima yonelik deneyim edindi-
kleri sdylenebilir. Bu durum, 6gretmenlik uygulamas: dersinin 6gretmen
adaylarma mesleki anlamda tecriibe kazanma imkani ve meslegi tanima
firsat1 sagladiginin bir gostergesidir. Alan yazin incelendiginde, Nayir ve
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Cmkir (2015) ve Gorgen, Cokcaliskan ve Korkut (2012) da yaptiklar:
calismalarinda Ogretmenlik Uygulamasi dersinin aday &gretmenlerin
mesleki gelisimine katki sagladigini ortaya koymuslardir. Ogretmen
adaylarmin edindikleri olumsuz deneyimler incelendiginde, “sinif yone-
timinde zorlanma (f=4), alan bilgisinde eksiklik (f~4)"” 6n plana ¢ikmaktadir.
Alan bilgisi, 6gretmen yetistirmenin en 6nemli sacayaklarindan birisidir
(Tansu ve Bektas, 2020). Alan bilgisi, 6gretmen adayin nitelikli 6gretmen
olma yolundaki en 6nemli Ozelliklerinden biridir. Alan bilgisi eksik
Ogretmen adaymin nitelikli 0gretmen olmasi beklenemez (Tansu ve
Bektas, 2020). Ogretmen adaylarinin &zellikle alan bilgisi bakimindan
eksik olduklarin1 gormeleri, olumsuzluk olarak degerlendirilse de bu
durum gerek uygulama 6gretim iiyesinin gerekse de uygulama 0gret-
menlerinin ¢abalariyla aday ogretmen agisindan olumlu kazanima do-
niigebilir. Bu durumun gergeklesmesi i¢in, 6gretmenlik uygulamas: der-
sinin hem uygulama 6gretim {iyesi hem de uygulama 6gretmeni tarafin-
dan titizlikle takip edilmesi gerekmektedir. Ogretmen adaylarinin
olumsuz deneyim olarak gordiikleri durumlardan biri de sif yone-
timinde zorlanmadir. Bu durum 6gretmen adaylarinin fakiiltelerindeki
derslerinde siuf yonetimi konusunda yeterince tecriibe sahibi
olamadiklarmin bir gostergesi olarak kabul edilebilir. Alan yazin
incelendiginde bu sonucu destekleyen calismalarin oldugu goriilmekte-
dir (Rickman ve Hollowell, 1981; Wesley ve Vocke, 1992).

Arastirma sonucunda elde edilen bulgular degerlendirildiginde,
O0gretmen adaylarinin uygulama 6gretmenlerinden birtakim beklentileri
oldugu goriilmektedir (Tablo 2). Tablo 2 incelendiginde, aday 6gretmen-
lerin, uygulama Ogretmenlerinden "rehberlik etme (f=17)” adina beklen-
tileri oldugu goze carpmaktadir. Bu durum siireg igerisinde uygulama
Ogretmenlerinin ne kadar 6nemli bir rol iistlendiklerinin gostergesidir.
Aday ogretmenler, siireg igerisinde uygulama Ogretmenlerinden alan
bilgilerine katki, simnif yonetimi konusunda yardim, 6grenci iletisimi ko-
nusunda destek, okuldaki isleyis hakkinda bilgilendirme bekleyebilirler.
Ogretmen adaylarina gerekli rehberligin yapilabilmesi adina dénem
icerisinde uygulama ogretim iiyesi ve uygulama Ogretmeninin top-
lantilar diizenleyip, siirecin aday Ogretmenler adina 6nemli oldugunun
dile getirilmesi gereklidir.
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Arastirma sonucunda elde edilen bulgular degerlendirildiginde,
Ogretmen adaylarinin siirecin daha iyi ytiriitiilebilmesi adina onerileri
oldugu goriilmektedir (Tablo 3). Tablo 3 incelendiginde “staj siiresini
arttirma (f=7), farkli simif seviyelerinde ders anlatim imkani verilmesi (f=5) gibi
oneriler {izerinde daha ¢ok duruldugu belirlenmistir. Ogretmenlik Uy-
gulamasi, aday Ogretmenlerin meslege adim atmadan Once mesleki
becerilerini gelistirebilme imkan1 bulduklar1 ve 6grencilerle bulustuklar
bir derstir. Dolayisiyla ders siiresinin bir donem ile siirlandirilmamasi
gerektigi diistiniilmektedir. Alan yazin incelendiginde 6gretmenlik uy-
gulamasi ders saatlerinin yeterli olmadigina vurgu yapan calismalara
rastlamak miimkiindiir (Aslan ve Saglam, 2018, Eraslan, 2009). Hig
stiphesiz Ogretmenlik uygulamas: dersi aday Ogretmenlerin farkli smnif
seviyelerinde bulunan Ogrencilerle bulusmas: icin bir firsattir. Aday
Ogretmenler bu sayede farkli seviyedeki smiflarda ders anlatmay:
tecriibe etme, siif yonetiminde tecriibe kazanma, sansina sahip olacak
ve mesleki tecriibe kazanacaklardir.

Fen bilimleri 6gretmen adaylarinin goziinden 6gretmenlik uygula-
mast dersinin degerlendirildigi bu ¢alisma sonucunda elde edilen veriler
ogretmen adaylarinin goriigleri ile sirhidir. Ogretmenlik uygulamasi
dersine yonelik yapilacak calismalarda, dersin paydaslarinin (uygulama
Ogretim elemani, uygulama 6gretmeni, okul yoneticileri) siirece dahil
edilerek veri toplama araglar1 cesitlendirilerek (gozlem, miilakat vb.)
calismalar planlanabilir.

Fakiilte-okul igbirligi cercevesinde yiiriitlen 6gretmenlik uygulamasi
dersinin, belirlenen hedefelere ulasabilmesi igin Oncelikle uygulama
Ogretmeni, Ogretim eleman1 ve aday Ogretmenin (iiglii sacayaklari)
sorumluluklarmin bilincince olmalari, iletisim konusunda sorun yasa-
mamalari, belirli bir planli dahilinde ve uyum igerisinde ¢alismalar1 ger-
ekmektedir (Beck ve Kosnik, 2002; Burton, 1998). Cunkii bu siirecte ti¢lii
sac ayagl olarak ifade edilen paydaslar birbirini tamamlamakta ve
denetlemektedir. Bunun saglanabilmesi adina siire¢ icerisinde iletisim
kanallarinin mutlaka agik tutulmasi gerektigi oneri olarak sunulabilir.

Ogretmen adaylarinin onerileri dikkate alinarak, aday &gretmelere
mesleki yeterliklerin tam manasiyla kazandirilmas: amaciyla 6gretmen-
lik uygulmasi dersinin son smifa gelmeden 6nce de verilmesi, bu sayede
ders siiresinin artirilmasi onerilebilir.
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Teaching Practice Course from the Perspective of

Preservice Science Teachers: Problems and Solution
Offers

Mustafa Yadigaroglu
Aksaray University

In the rapidly changing, developing and globalizing world, individual
attributes that can meet the needs in every field are also changing.
Teachers have important roles in raising individuals who can meet the
needs of societies. When we analyze the history of teacher education, it
could be said that one of the most important turning points of the pro-
cess was the transfer of teacher education institutions to the Council of
Higher Education (CoHE). After the change that took place in 1982, an
important development in terms of teacher education was the restructur-
ing of the education faculties within the scope of CoHE / World Bank
Pre-Service Teacher Education Project completed in 1998. Subsequent to
the restructuring, the "Faculty-School Partnership Model" started to be
implemented.

A teacher is one of the cornerstones of the education system. Teachers
have great duties and responsibilities in raising qualified individuals
suitable for everchanging world conditions. Among all professions,
teachers bear the primary responsibility of raising qualified individuals.
In order for teachers to fulfill these responsibilities, they should be in a
constant effort to develop themselves in accordance with the necessities
of the time starting from the pre-service education period. Therefore,
necessary attention should be paid to teachers and teacher education.

There are two essential elements in the pre-service education of
teachers. The first of these elements is the theoretical knowledge that
every teacher who will practice his profession should have; the second is
the practice courses that provide the implementation of the learned theo-
retical knowledge in schools (Kog¢ and Yildiz, 2012). Within the scope of
the Teaching Practice course, they have the opportunity to apply their
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professional knowledge and subject matter knowledge which they have
learned in schools, evaluate students and lecture. The Teaching practice
course is the last step before starting the career and takes a very im-
portant place in the education of prospective teachers (Poulou, 2007).

The Ministry of National Education (MoNE) and CoHE cooperate to
eliminate the problems that arise during the implementation process of
the course. As a result of the cooperation, the "Teaching Practice Directive”
has been updated in 2018. In conjunction with the update, the duties and
responsibilities of all stakeholders have been explained, notably practice
teachers’ and instructors’ in charge of the course, in order to support
prospective teachers and evaluate them during the process. Following
the update, it is considered that it is important to determine prospective
teachers' opinions towards the teaching practice course, identify the
problems they experience and put forward their suggestions for the pro-
cess.

In this context, the aim of the study was to determine the expecta-
tions, problems and solution recommendations of prospective teachers
who study in science teaching programs about the teaching practice
course, which has a very important place in teacher education programs.
In accordance with the determined purpose, the following questions
have been sought to be answered:

1. What are the experiences prospective teachers have in the prac-
tice course process?

2. What are prospective teachers' expectations from practice teach-
ers?

3. What are the recommendations of prospective teachers for better
execution of the Teaching Practice course?

4. What problems do prospective teachers encounter in the practice
course?

5. What are the expectations of prospective teachers towards the
practice course?

The study utilized the design of “case study”, which is one of the
qualitative research designs, in order to determine the expectations,
problems and solution recommendations of prospective science teachers
about the Teaching Practice course. The study was carried out in the
spring semester of the 2017-2018 academic year. The study group of the
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research is composed of 19 prospective teachers (5 male and 14 female)
under the supervision of 7 different faculty members, who study in the
fourth year of the Science Teaching program in the Department of Math-
ematics and Science Education of a medium-sized faculty of education in
Central Anatolia.

The study utilized interview form as the data collection tools. The in-
terview form was prepared by the researcher in line with expert opin-
ions. This form was administered in the last week of the spring term in
order to determine the opinions of prospective science teachers towards
the Teaching Practice course. Within the scope of the study, the form
consisting of open ended questions was distributed to the prospective
teachers and they were asked to fill in the form in 45 minutes. The ob-
tained data have been subjected to content analysis. The main purpose of
content analysis is to reach the concepts and themes that can clarify the
data collected during the research (Yildirim and Simsek, 2006). The data
have been analyzed by the researcher.

The themes, subthemes and codes created following the analysis have
been compared, the differences of opinion have been discussed and the
data have been finalized. The agreement between experts has been calcu-
lated to be 0.87, using the formula "Consensus / (Consensus + Dissi-
dence) x 100" suggested by Miles and Huberman (1994).

As a result of the data obtained from the prospective teachers, 5
themes were determined: Experiences, Expectations from Practice
Teachers, Recommendations, Problems Encountered and Expectations
about the Course. This study aimed to determine the opinions of pro-
spective science teachers towards the teaching practice course. It is con-
sidered that the findings obtained from the opinions of the prospective
teachers are important in terms of helping prospective teachers to identi-
fy the problems they encounter during the implementation process and
to develop solution recommendations to these challenges. Teaching Prac-
tice is a course in which prospective teachers have the opportunity to
develop their professional skills and get together with students before
they step into the profession. Therefore, it is considered that the course
duration should not be limited to one semester. The data obtained in this
study, in which the teaching practice course has been evaluated through
the eyes of prospective science teachers, are limited to the opinions of the
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prospective teachers. In the studies to be conducted on the teaching prac-
tice course, the stakeholders of the course (practice instructor, practice
teacher, school administrators) can be included in the process and the
data collection tools (observation, interview, etc.) can be diversified.
Considering the recommendations of the prospective teachers, it may be
suggested to increase the duration of the teaching practice course by
introducing it before the final year in order for prospective teachers to
fully gain professional competencies.
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Yapilan ¢alismalar neticesinde hizli gelisim gdsteren, edindigi yeni yeteneklerle hayatimizin her
alaninda daha fazla yer edinmeye devam eden yapay zekanin, edinecegi yeni yeteneklerle gelecekte hemen
hemen tiim mesleklerde insani devre disi birakmasindan endise edilmektedir. Bu arastirmanin amact
aynt endigeler 15181nda yapay zekanin egitimde yer alacagi senaryolar ortaya koyarak bu senaryolart
uzman goriisleri dogrultusunda incelemektir. Arastirmada nitel aragtirma yontemi benimsenmis olup,
katilimcilarin goriisleri fenomonolojik bir yaklagimla derinlemesine analiz edilmigtir. Veri toplama aract
olarak, aragtirmacilar tarafindan hazirlanan yari yapilandirilmg goriisme sorulart kullamilmigtir.
Arastirmanin  ¢alisma  grubunu, kartopu Ornekleme yontemi ile ulasilmis Tiirkiye'de cegitli
iiniversitelerde gorevli yapay zekd alaninda uzman 10 akademik personel olusturmaktadir. Goriismeler
neticesinde elde edilen veriler betimsel analiz yontemi ile coziimlenmistir. Coziimlemeler dogrultusunda
veriler, senaryolarla ilgili olas: faydalar, endiseler ve uygulanabilirlik alt temalar1 altinda toplanmigtir.
Bulgulara gore yapay zekdnin 6gretmenin yerini aldigr ve okul yonetiminde miidiir roliinii aldig
senaryolarda bircok fayda saglanacaktir. Bulgulara gore bu senaryolar ayni zamanda bircok endiseyi
beraberinde getirmektedir. Arastirmanin bir diger bulgusuna gore yapay zekd giiniimiizdeki mevcut
yetenekleriyle 6gretmenin ya da okul miidiiriiniin yerini alamayacaktir ve gerekli gelisimler
saglanmadig: siirece 6gretmenin ve okul miidiiriiniin asistani roliinde kalmast daha faydali olacaktir.

Anahtar Kelimeler:  Egitim, yapay zeka, 63retmen, okul miidiirii, gelecek senaryolart.
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