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EDITORIAL

Dear distinguished academicians, researchers and colleagues,

It is very exciting to present a new issue of our e-journal, entitled EJESS [European
Journal of Educational & Social Sciences], [Vol. 6 (2), October 2021], to the
interdisciplinary literature. Every issue provides new ambitions and motivation for us
to reach a better journal, thanks to your fruitful and motivational support, collaboration
and encouragement.

EJESS now supports and open to other partnership for international organizations,
workshops, study visits and seminars. Accordingly, we provide scholar support for
Eurasian Conference on Language and Social Sciences (ECLSS2021) and
International Online Conference on Economics & Social Sciences, and International
Eurasian Conference on Educational and Social Studies (IECES), as a trigger to reach
enlarged multicultural and diverse context. Papers utilizing and/or following
interdisciplinary perspectives are highly welcomed and encouraged. It is of interest
and open to all researchers, academics, and those people concerned with mediating
research findings to practitioners. Scholarly work requires a great deal of effort,
ambition and motivation since it encompasses a broad range of various disciplines,
perspectives, methodologies and criteria. Within its natural context, we, as EJESS,
sometimes include papers from international conferences in different countries so that
we can feel proud to provide open platform for diverse researchers all around the
world. In this current issue, we have included original research papers and conference
proceedings.

Another risk for academia still appears to be a virus pandemic (COVID-19) in the
upcoming days and months, for academia, as it is the same case in almost every domain
in our everyday life. Scholar atmosphere and all educational organizational will
probably focus on new perspectives, strategies, collaborations and facilities to ensure
their efficiency soon.

Within this perspective and vision, this issue presents you nine research papers from
diverse methodological perspectives, cultures and contexts, from five different
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countries. We hope that the issues of our journal shall contribute to the field of
interdisciplinary research literature.

We would like to thank our journal editors, authors, reviewers and all the others who
have contributed to the preparation process of this issue.

We are renovating and modifying our journal web site as
https://dergipark.org.tr/tr/pub/ejees . EJESS will be one of the supporting journals of
upcoming Eurasian Conference on Language and Social Sciences in 2022. Participants
for these organizations are welcomed to submit their proceedings to EJESS database
via e-mails.

Hope to meet you in our upcoming issues.

Mani Man Singh RAJBHANDARI

University of Johannesburg, SOUTH AFRICA

Guest Editor

)
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Abstract

Mainstream economists, and most non-economists, as well, consider the
existence of interest as a matter-of-course. Moreover, some economists say
that it is an essential regulator of the economy, which creates a balance
between savers and investors, regulates the borrowings, and it is an essential
tool for the central bank's monetary control. In our study we examine the role
of the interest in the Christian and Islamic moral and economy. Within the
framework of the moral side we are curious about the methods by the Islamic
economy works without interest, if interest itself is so important that it
substantiates the whole economic mechanism.
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1. INTRODUCTION

In the history of mankind, with the appearance of money as a substitutional means of payment, a
new era has begun that could not miss the appearance of lending money, loan and interests since
these are essential requirements of cash flow. Christianity, which grew out of Jewish culture under
the Roman rule in A.D. 1-2 century and which spread firstly across the Roman Empire and then
across the whole world, interacted with Roman culture and reshaped antique perception and thus,
determined later on Christian and Islamic perception of interests.

The idea of the interest-free economy roots in both religion and economy. Thomas Aquinas based
his opinion on the thoughts of Aristotle. He denied interest because time belongs only to God.
Money given to other people cannot produce value, and this is why we cannot share this value.
We must mention that this term of this loan is confined to the consumption loans.

Islam is an individual religion, so it is able to provide the economical activity based on the
individual achievements. The basic thought of the Islam is that all creatures - everybody and
everything - belong to Allah but all people have to benefit from these goods. This does not mean
total equality because we are all different and from moral aspect it is not correct that the hard-
working people have the same result as the less hard-working ones. This differentiation made
inspiration for working (Hamidullah, 1992: 338-380).

Mainstream economists - but also most non-economists - consider the existence of interest as a
matter-of-course. Moreover, some economists claim that it is an essential regulator of the
economy, which creates a balance between savers and investors, regulates the borrowings, and it
is an essential tool for the central bank's monetary control (Zarrokh, 2010: 177-193). In our study
we examine the role of interest in the Christian and Islamic economy. Within the framework of
the moral side we are curious about the methods the Islamic economy works without interest by,
if interest itself is so important that it substantiates the whole economic mechanism.

Islam prohibits the charge of interest from the very first moment of its foundation to the present
days. The interest itself is considered to be a work- and a risk-free income. According to the Islamic
principles money is simply a tool to measure and compare the value of things, but it has no value
of its own. Hence, making money from money — such as interest — is prohibited in the Islamic
banking system. Therefore, the Islamic banks do not deal with the traditional lending transaction
types. They prohibit the charge of interest based on religious reasons and consider it as usury
(“riba”) regardless of its scale. According to the Sharia only fair (‘“halal”’) dealing is acceptable.

2. Interest in Terms of a Natural Law Point of View

It seems obvious to European law historians that natural law is a traditional European invention
and, thus, it is absent in the Islamic world. Natural law theory is a label that has been applied to
theories of ethics, politics, civil law, and religious morality. Some writers use this term with a
broad sense that any theory that contains positive moral claims can be considered as natural law.
This is the conception of moral realism (Sayre-McCord, 1988: 106). Most of the scholars,
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however, rather use it narrowly so that no moral theory that is not grounded in a very specific form
of Aristotelian teleology could count as a natural law view.

Based on the history of the Christian Church in Europe, law theorists start analysing this
phenomenon from Thomas Aquinas’s natural law doctrine. For Aquinas, there are two key features
of natural law, of which he structures his discussion of this legal phenomenon at Question 94 of
the Prima Secundae of the Summa Theologiae (Aquinas, 29-37). The first is that, when the focus
is placed on God’s role as the giver of the natural law, the natural law is just one aspect of divine
providence; and so the theory of natural law is from that perspective just one part among others of
the theory of divine providence. The second is that, when the focus placed on the humans’ role as
recipients of the natural law, natural law constitutes the principles of practical rationality, the
principles by which a human action is to be judged as reasonable or unreasonable; and so the
theory of natural law is from that perspective the preeminent part of the theory of practical
rationality. This argument has two central objectives. Firstly, it aims to identify the defining
features of natural law through a moral theory. Secondly, it aims to identify some of the main
theoretical options that natural law theorists face in formulating a precise view within the
constraints set by these defining features and some of the difficulties for each of these options. In
Article 4, Aquinas argues: “Consequently, we must say that the natural law, as to general
principles, is the same for all, both as to rectitude and as to knowledge.”

According to Aquinas’s theory, divinity is not absent from natural law theory, as the original
creator of the world, God, must be in some sense ultimately responsible for nature and its laws.
Starting with this reasoning, it can be stated that God is the source of all values, which is the
predominant philosophy and theology of the Islamic world as well (Emon, 2010: 10). An
important feature of this sense of natural law thought has a straight connection to maslaha, which
refers basically to the purpose or goal which the law is to serve. Maslaha is a concept in traditional
Islamic law. It is not Shari’a, but a notion that belongs to figh as the Islamic jurisprudence. It is
one of the secondary sources in Islamic jurisprudence used by some madhhab to interpret Shari’a
(the general principles present in the Qur’an and the Sunnah) in order to set rules (Falus, 2017: 87-
104). It is invoked to prohibit or allow something on the basis of whether it serves the common
good or public welfare. “The concept was first clearly articulated by al-Ghazali (d. 1111) who
argued that maslaha was God’s general purpose in revealing the divine law, and that its specific
aims were the preservation of the five essentials of human well-being: religion, life, intellect,
offspring, and property.” (Bin Sattam, 2015: 41)

3. The Arguments against Interest

During history interest picking some time was prohibited, some time was permitted, depending on
time and place. In theory Aristotle dealt with interest first. He objected it, saying that in the Greek
language the word interest was neutral - this is also preserved in the German language - das Geld
- and a neutral thing cannot have a successor.

Above arguments against interest are rejected by the mainstream economics developed on the
Judeo-Christian religious roots with the justification that these arguments are on moral grounds,
unscientific and fundamentally contradictory to the capitalist practice , despite the fact that the
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harvest of interest in the history of Europe, when Christianity was spreading, the prohibition of
interest picking was dominant.

Jews experienced the negative side of loaning and lending money at the time of the Babylonian
captivity when the constant 20% interest rate had an effect on the whole economy and society,
plus on the opinion of loaning as well since the interest rate of 260% was also present as
exemplified by Zoltan Csabai through the research of Mieroop (Csabai, 2006: 85-86). Jews had a
vivid economic activity at the time of the Babylonian captivity and thus they willy-nilly became
familiar with this trend, however, by following the laws, they created a particular order. Jam ha-
Talmud (o> 7a%n37) talks a lot about the experiences as it includes religious and legal rules
regarding loaning to a great extent and also about its good and useful, bad and harmful sides
(Geitmann, 1989: 17).

The Talmud of Jerusalem that was created around B.C. 500, and which had a huge impact in Israel
at that time, includes one of the most important rules of loaning and interest collection as regards
debt forgiveness in the seventh part of Seviit— nvaw (Geitmann, 1989: 24). Rabbinic schools
called the attention to the dangers of the evolvements of creditor society and introduced the debt
forgiveness in the seventh year of Semita. According to this practice, the seventh year will relieve
(cancel) all debts, whether through a verbal agreement or a debit note, even if it was secured by a
mortgage. Anyone who has loaned money to his neighbor by contract, with the rule that half is a
loan, half a deposit, the loan is realased by the seventh year, and the other half that was a deposit
is not released (Ganzfried, 2019).

In Geitmann’s essay, “The Bible, the church and the economic with interest” (Geitmann, 2000)
there is a collection of numerous churches quotations about interest, supported from the resolution
of thoughts concerning the Jewish and the Christian Church. This study does not address the
prohibition of taking interest from the theological point of view, however, of course, we quote the
words of Jesus Christ in the Sermon on the Mount. Here, he simply and succinctly summarizes his
opinion: "But love your enemies, and do good, and lend, expecting nothing back; and your reward
will be great, and you will be children of the Most High; for he is kind toward the unthankful and
evil.” (Luke 6:35). This is clearly against interest-picking, and even much more than that, because
even the return of the loan is not considered as the right action.

Christianity, as religion, is based on the Jewish religion, which also prohibits interest picking -
though only within their main attractions. In the New Testament Jesus prohibits interest, however,
an interesting comparison occurs with the Gospel of Matthew Jesus' parable of the talents on.
"Well then, you should have put my money on deposit with the bankers, so that when | returned |
would have received it back with interest.” of (Matthew, 25:27) While this parable is not about
acquiring material gain, thought-provoking, Jesus speaks of the money-changers and their profits.
This idea was after developed in the Qur'an, as well, which states that creating money of money is
an unacceptable work.

The prohibition of taking interest, despite the claims of the mainstream is interdisciplinary and
economically reasonable. Let us back for the sake of clarity to the gold. For the sake of simplicity
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we examine a closed economy, where the quantity of money? is given. In addition to the amount
of money taken of any interest means that all the gold is collected to the loaner within a certain
period of time, so economy will collapse. Interest picking so kills the exchange of goods, as
operators cannot absorb any loan after a while, because it will be impossible to pay back due to
the lack of money. So money monopoly also means an economic monopoly - and political power
accordingly. It is not just a moral issue that some minor rearrangements result in assets, but with
the complete transformation of economy and society.

The prohibition of interest is not only a matter of "moral” reasons. Nevertheless, today equivocally
only Islam forbids from its beginning to this very day any form of interest picking.

4. Operation of the Interest-Free Economy

In essence, the Romans followed the Aristotelian view of lending and taking interest. Aristotle in
Politics Part X. claimed that money is sterile, and exists not by nature but by law:

"The most hated sort, and with the greatest reason, is usury, which makes a gain out of money
itself, and not from the natural object of it. For money was intended to be used in exchange, but
not to increase at interest. And this term interest, which means the birth of money from money is
applied to the breeding of money because the offspring resembles the parent. Wherefore of all
modes of getting wealth, this is the most unnatural.” (Aristotle, 17.)

It is clear from the text that borrowing money for interest has been negatively judged and
considered by the Greek thinker to be a common practice, but one that should be condemned.
Usury is guilty because the "fetus" is born under unnatural conditions.

The Romans also theoretically rejected interest and regarded it as a meaningless financial
institution, but their moral condemnation did not prevent them from turning it into a legal
institution. The “Leges duodecim tabularum” (Law of the Twelve tables, Jolowicz, 1952: 108)
already contains rules on interest rate caps (XII tab. 8. 18) (Brosz-Poélay, 1974: 410-411) setting a
fair and equitable interest rate at 8 V4%2 (Pecz, 1904). In fact, this is indeed fair in our
circumstances, but even this kind of interest was surrounded by moral disapproval. Janos Drabik
goes so far as to blame interests for the failure of both Roman and Greek civilization (Drabik,
2007): "If we look for the causes of the decline of Greek culture and the Roman Empire, we will
find it ultimately in the monetary system operated by the interest mechanism," Drabik writes
(Dréabik, 2003).

Conversely, although the “foenus”, the “mutuum”, or the “usura” criminalised society by causing
tensions, it revived economic life. From the point of view of the interconnectedness of Roman
shipping, maritime trade, and the economic relations of the Mediterranean, “foenus nauticum”
(maritime interest) has proved to be a useful institution of risk-sharing and responsibility-sharing,
which later served as an example of commercialization.

11t is made of gold accumulation is already a problem in the sales process, because they get stuck in the production
process without extraction of large amounts of money.

2According to German researcher Niebuhr, the statutory interest rate is set at one-twelfth of the capital (unicarium
fenus) [refers to Tacitus in this regard (Ann. 6,16,17]], according to which the interest calculated over the old 10-
month civil year means10% (Niebuhr, R. G. 3, 61 skk. 1.)
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The mutuum initially retained a moral attitude, since it was a “mutui datio” and no other security
was needed than “fides Romana”. Foenus, on the other hand, had already assumed a businesslike
approach, with a view to profit, so the stipulatio was reinforced with cautio by the creditor, also
called the foenerator. While mutuum involves solidarity and social and community responsibility,
foenus focuses on personal well-being. The aforementioned foenus nauticum, which, by virtue of
its aleatory deal, made the lender risk-bearing, is a peculiar and fortunate mixture. Thus, the
creditor or foenator was the forerunner of the banker, the inverter, but his social esteem, provided
he met the legal criteria of fairness and justice, which the censor followed, was not less than that
of his merchant. Cicero, Cato and Seneca did not condemn the person first, but the institution itself
(Cicero, lib, 2. De officiis. c. 18.; Cicero, lib, 5. Ad familiar. epft. 2.; Seneca, lib, 6. De beneficiis.
c. 11.; Seneca, lib, 2. De beneficiis. c. 18.; Cato, De re ruftica c. 65).

It can be stated that, according to the Roman legal thinking, credit and money lending are not a
crime, but an institution regulated within the legal framework that helps the economy. Interest,
however, if it exceeds the interest rate ceiling, is already a criminal offense, which Roman law has
imposed. Interest above the interest rate cap will later be built into the public consciousness like
usury, and will not only become a crime, it will carry moral disapproval and conscience. The
Christian view of Roman and Jewish elements then changes Roman thinking.

Although Christianity grew out of Judaism, it went further in many respects. This is the reason
why early Christian authors argued for a general ban on interest, regardless of origin. According
to St. Gregory of Nyssa (AD 335-394), there is no difference between someone secretly taking
possession of another's property (i.e. stealing) or forcibly robbing someone else and forcing
interest on borrowed money, since every act is to be called malum (Patrologiae Cursus completus,
Series Graeca, 1857-1886).

In the Bible itself, the idea of credit appears in verse 57. In the Old Testament, for example, interest
was forbidden, among other things, by the law of the Jobel Year, but it did not go into Christian
practice when Christianity began to outgrow that particular mustard seed. However, Exodus 22.25
states the ban on usury: ,,If you lend money to one of my people among you who is needy, do not
treat it like a business deal; charge no interest.”

According to Ezekiel, usury is a wicked ,,man”: ,,He withholds his hand from mistreating the poor
and takes no interest or profit from them. He keeps my laws and follows my decrees. He will not
die for his father's sin; he will surely live.”(Ez. 18:17)

In the New Testament, Jesus clearly states, "Do good, lend, and expect no return” (Luke 6:35). We
find the word mutuum in Luke. 6:34, and Luke. 6:35 in the Vulgate. All of this is in line with the
Roman concept, which distinguishes non-interest-bearing loans from foenus or usura. There was
therefore no interest on the loan to secure the livelihood of the distressed person. If it did, such a
case was seen as an emergency, an immoral income, a usury, which was a sin. However, the Greek
word hamartia (apoptia) is not found in any of the poems. In addition, although sin hinders
complete contact with God, God, by His grace, is always ready to forgive sin, for the Spirit is the
indivisible third person of God, giving grace to the man who watches for the ultimate purpose and
the divine the fulfillment of the law requiring the fulfillment of the will, according to the Early
Christian concept.
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Moreover, in the case of the early Christians, usura could not arise, because the institution of
common wealth, supervised by the Episcopalian, allowed only mutum, thus keeping away from
the community any crime of collecting interest. Several church synods and consuls were also
hesitant and banned interest collection. The Synod of Elvira (in 306) prohibited both the priesthood
and the lay. Then the integrating and expanding Church, which was no longer subject to so much
persecution after the Great Constantine Order of 313 in Milan, was ready to limit the ban on interest
to the clerics, as did the Council of Arles (314) and Nicea (325) restricted this prohibition to church
persons, as did later synods and consuls.

In addition, in the field of moral judgment, there was also a distinction between usury and interest,
but it did not matter whether the purpose of the loan was consumption or business, or profit itself
(Geitmann, 1997: 11-21). In fact, the whole issue was at a standstill at that time, because Christians
initially did not practice lending because of their lack of capital. They abstained from the practice
of credit because it could tempt the soul. And slowly, in the Roman Empire, Christianity, which
grew out of Judaism, was able to plant its ideas, thereby changing the Roman outlook. Thus, in the
days of the Empire's end, the usury, the interest, was increasingly regarded as a sinful activity that
corrupted man, society, and peace.

In Christianity the prohibition of interest has a separate history: "The second consultation to
Lateran in 1139 stated: 'Those who are taking interest, it must repel the church, and only after the
most severe punishment and with the utmost care be taken up again. From the taker of interest who
dies without repentance, should be denied a Christian burial.

Pope Eugene 111 declared in 1150: "Those who demand more return than that of the amount lent,
the sin of usury mix. Everything about them in the sum lent, usury matter.' Pope Alexander 11 (in
1179) and Pope Clement V (in 1311), as opposed to secular rulers, confidently stated: 'Zero and
void any legislation that allows the interest' “ (Geitmann 2000)

St. Thomas Aquinas (1225-1274), Aristotle and Roman thinkers’ footsteps were contrary of
interest and maintained the interest also anti-held unnatural and immoral. Famously said, "Money
is only used as a means of payment, so the caller does not pay interest. To rent for interest is a sin.
"(Geitmann, 2000)

"Pope Benedict XIV's in 1745 encyclical significant issues the 'Vix pervenit', in which it maintains
a ban on interest, even if formal reference to the exceptions set out in the late- scholasticism. The
rate of interest in canon without deleting the replacement rate of the 1983 church law book
emphasizes that end of prohibition of interest of the church."

5. The Role of Interest-Free Economy in the Islamic System

One of the main aims of Islam is to make society more truthful. One of the principles is to achieve
this would be complying with the moral values of human life if people would submit all factors of
their lives to this — including social, economic, political and international factors. Only this could
help to control greed and corruption that originates from it. Maximizing wealth and satisfying
individual needs and desires in western societies are considered to be the greatest achievement of
mankind and an absolute goal to pursue.
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“The financial system would be able to promote justice, only if it met at least two additional
requirements besides strength and stability. On the one hand, the financing entity must also share
the risks so that the entrepreneur should not bear alone all the burden of a possible loss. On the
other hand, a reasonable part of financial resources should be available to the poor in order to be
able to eliminate poverty and to reduce difference in income and wealth. According to the Islamic
values sustainable development cannot be achieved without truthfulness. In order to reach the first
condition of truthfulness, the Islam culture requires both the financing entity and the entrepreneur
to share the profit as well as the loss fairly. Thus, one basic principle of the Islamic finance is the
following: 'there is no profit without risks’.” (Palfi 2010)

On the basis of Islamic legal principles, money is simply a means by which we measure the value
of things, but it contains no worth in itself. Religious regulations prohibit the taking of interest on
the basis of the prohibition of making money out of money, which, regardless of the amount of
interest, is usury according to the Shari’ah (Balazs-Bezrati-Falus, 2019: 32-49.). Operating on the
basis of the Shari’ah, only ,,halal” (fair) business can be accepted. Therefore Islamic banks have
a different approach to Western banks (Varga-Cseh, 2018: 125-134).

The Islamic banking system is in core characterized by some basic principles that represent the
main differences between our traditional banking system and the banking system based on the
Sharia. These principles control the Islamic banking system as follows:

1. interest payment is prohibited (riba),

2. the business must not produce or offer products or services that are contradictory to the
Islamic value system,

3. taking avoidable risks is prohibited, speculative transactions must be avoided,

4. the business partners must mutually undertake to ensure each other against possible
damages and losses,

5. transactions must also include charities, or in other words the religious tax (zakat),

6. a part of the profit must be handed over to the partner, if the profit has been gained with
the help of the partner.

The prohibition of interest payment is not a new phenomenon, besides Islam it was also prohibited
by Christianity in some periods. As a result, firstly, usury then — due to the rigidity caused by the
dogmatization of the religions — and interest payment have become also prohibited. Benefits can
come only from profit resulted from joint risk-taking, or in case of banks from approved operating
expenses. The prohibition of interest payment — from the perspective of both Islam and Christian
religions — is also linked to the fact that until the period of primitive accumulation most borrowings
did not have economic or developmental aims but they had consumption (survival, existential)
purposes. Loans were necessary for the poor to survive, thus it seemed unethical to pay back the
loan with an extra interest rate.

Since Islam as a religion sets rules in all spheres of life, it is not surprising that these regulations
also have an impact on banks’ investment opportunities. Products or activities that are
contradictory to the Islam religion and its values are strictly banned — alcohol, gambling,
pornography and even consuming pork. If these are forbidden for ordinary people, then it is
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obvious that in the case of an economic entity (be it a bank or a production company) the
production or promotion of these is prohibited. In other words, banks are not allowed to take part
in carrying out such forbidden activities and they cannot finance businesses and companies which
deal with such activities.

Because of risk-taking gambling (“gharar”) is illegal, as well. Furthermore, speculative and high-
risk businesses are also banned. Banks must deal with transactions separately and individually,
there are no standardized types of transactions. Another specific feature of the Islam banking
system is the mutually assumed share of the business outcome — both profit and loss. Islamic
principles allow only outcome share, according to which banks can realize profits only from the
profit of the borrower company. The parties share profit and loss equally (Code of Hammurabi)3.

Islamic banks due to their role in financial management and their closer bank-client relationship
are considered as partner by their clients. This sets them apart from traditional banks. Their
stability during the financial crisis may strengthen their clients’ trust. Another important point is
that for Muslims traditional banks represent no real alternative due to religious beliefs (except
those offers which are compatible with the Sharia). On the other hand, Islamic banks represent a
new opportunity for people of other religions. The positive image of these banks is also improved
by their principle of paying religious tax.

Comparing arguments for and against interest it became clear that — even if it was not discussed
in details — the pro arguments can be easily challenged, while counterarguments are considered as
moral argument by mainstream economics forgetting the fact that the science of economics has
emerged from ethics. In a system of interest payment every player of the economy has to pay
interest, while in the Islamic monetary system, not only profit and loss are shared between the
lender and borrower, but they also have to donate for the needy members of the society.
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Yogun rekabet ortamindan kaynakli olarak neredeyse tiim organizasyonlar
artik teknoloji ve web tabanli uygulamalar araciligiyla Insan Kaynaklar1 (IK)
hizmetlerine  erisim  saglamaya  odaklanmaktadir. Bu anlamda,
organizasyonlarda, insan Kaynaklar1 Yénetimi (IKY) uygulamalarinin, dijital
doniisiime dayal1 yeni nesil IKY ye ¢arpici bir sekilde evrildigini iddia etmek
miimkiindiir. IK’nin dijital doniisiimii, operasyonel iK siireglerinin otomatik
ve veri odakli hale getirilmesi siirecini ifade etmektedir. Ayrica, dijital 1K,
yeni ve gelisen teknoloji sayesinde IK yoneticilerinin stratejik bir is rolii
oynamalarina olanak taniyarak onlara zaman kazandirabilmektedir. Bu bakis
acisina gore, IK profesyonellerinin yeni nesil bir yonetim tiirii olan dijital
doniisiim gereksinimlerine uyum saglamak i¢in degisim yonetimi ve is siireci
yonetiminde daha fazla bilgi ve beceriye ihtiya¢ duydugu diistiniilmektedir.
Bu nedenle mevcut calisma, giincel literatiir incelenerek yeni nesil IKY
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Abstract

Since the intensely competitive business environment, almost all
organizations now concentrate more on access to Human Resources (HR)
services through technology and web-based applications. In this sense, it is
feasible to argue that Human Resource Management (HRM) practices are
strikingly changing to the new generation of HRM based on digital
transformation in the organizations. HR digital transformation refers to the
process of changing operational HR processes to become automated and data-
driven. Also, digital HR frees up HR managers’ time, enabling them to play a
strategic business role thanks to new and advancing technology. From this
point of view, it has been considered that the HR professionals need increased
information and skills in change management and business process
management to adapt to digital transformation requirements that are a new
generation management type. Thus, the current study has been carried out to
understand a new generation of HRM dynamics and resolve the fundamental
strategic points of a combination of HRM and digital transformation through
examining the current literature.

Keywords: Digital Transformation, Human Resources Management, Change
Management

1. GIRIS

Diinya genelinde yasanan kiiresellesme ve sanayilesme siireci isletmelerin isleyis seklini, is
iliskilerini, isletmenin uzun vadeli getirilerini (Ince ve Ozbozkurt, 2020: 127), meslekleri ve insan
giicline bakis agisim1 degistirmistir (Tiirkel ve Yesilkus, 2020: 333). Kiiresellesmenin meydana
getirdigi hizli degisim ve yeniden yapilanma siireci, birgok alanda oldugu gibi organizasyonlarin
yonetsel ve orgiitsel faaliyetlerinde de biiyiik etkiye sahip olmustur. Nitekim, giiniimiizde yasanan
bu hizl1 degisim siirecine klasik isletmecilik anlayis1 ile cevap vermek oldukg¢a zor goriindiigiinden
(Atik, 2007: 2), yasanan bu degisim riizgari, organizasyonlar1 birtakim adapte siirecine uymaya da
mecbur kilmistir (Yankin, 2019: 30).

Endiistri alaninda yapilan yenilikler, iiretimden dagitima, dagitimdan pazarlamaya kadar tim
adimlar1 degistirerek, isletmelerde radikal degisiklere neden olacaktir. Bu dogrultuda yeniliklerin
merkezinde isletmelerdeki beseri sermayenin 6ncii olacagi ongdriilmektedir (World Economic
Forum, 2016: 13). Farkli bir ifadeyle, is yasaminda ortaya ¢ikan gelismeler, beseri sermayenin
daha 6nemli oldugu ve yetenek seviyesinin artmastyla birlikte beserl sermayenin yonetilmesinde
de degisikliklerin meydana geldigi bir is diinyasinin olusumuna zemin hazirlamistir. Begeri
sermaye, Uretim faktorlerinin o6zellikle fiziki faktorlerin daha verimli kullanilmasma olanak
sunarak isgiicii niteligi ve niceliginin artirildigi, mesleki donanim ve kalifiye 6zelliklerinin bilgi,
gorgii ve deneyimlerle kazandirildigi degerler biitiinii olarak ifade edilmektedir (Aksu, 2016: 75).
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Diger taraftan, isletmelerin degisime kars1 hazir ve proaktif olmasi, kaynaklar/yetenekler ve
bunlarin kullanimi1 ve degisimin meydana getirdigi belirsizlikleri nasil 6ngérdiigii ve bunlarla nasil
basa ¢iktig1 6nem arz etmektedir. Agresif rekabet kosullarinin var oldugu is diinyasinda, degisim
yonetimi i¢in temel kilit unsurlardan biri insan kaynagidir (El- Dirani vd., 2019: 1). Bu ¢cergevede,
degisime kolaylikla uyum saglayabilen organizasyonlarin rekabet iistiinliigline sahip olabilmesi ve
uyum siirecinin isletmenin tiimiine yayilabilmesi (Ozbozkurt, 2019a: 214) i¢in insan kaynaginin,
organizasyonun misyon ve vizyonu, gerceklestirilen isin ve sorumluluklar1 hakkinda dijital
dontlistim cercevesinde yeniden bilgilendirilmesi onem arz etmektedir (Dolgun, 2011: 25). Bu
bakis ag1sina gore bu ¢alismada, organizasyonlardaki beseri sermayeden sorumlu Insan Kaynaklari
(IK) uzmanlarinn dijital déniisiim ile birlikte ortaya ¢ikan yeni nesil “dijital” Insan Kaynaklar
Yonetimi (IKY)’nin gereksinimlerine uyum saglamak igin degisim yonetimi ve is siireci
yonetiminde daha fazla bilgi ve beceriye ihtiya¢ duydugu ileri siiriilmektedir. Bu nedenle mevcut
calisma, giincel literatiir incelenerek yeni nesil IKY dinamiklerini anlamak ve IKY ve dijital
doniisiim kombinasyonunun temel stratejik noktalarini kesfetmek suretiyle gerceklestirilmistir.

2. KAVRAMSAL CERCEVE
2.1.insan Kaynaklari ve Stratejik Yonetimi

Insan Kaynaklar1 (IK) kavrami, modern endiistride bir yetenek olarak gériilme bigiminde nemli
degisiklikler meydana getirmistir. Drucker (1954), ¢igir acan “The Practice of Management”
calismasinda ilk kez “insan kaynaklar1” terimini kullanmis ve organizasyonel faaliyetleri,
yoneticileri is gorenleri yonetme ve yonlendirme noktasinda bir islev olarak kullanimina
odaklanmistir (Thoman ve Lloyd, 2018: 147). IK kavrami, isletmelerde calisan is gorenler ve
onlarla ilgili kaynaklar1 yonetmekten sorumlu departmani tanimlamak icin kullanilmakla birlikte
(Geylan, 2013:7), organizasyon iyelerinin mevcut ve gelecekteki is taleplerini karsilamak
maksadiyla onlara gerekli firsatlar1 sunmaya yonelik tasarlanmis bir dizi sistematik ve planl
islevler biitiinii olarak ele alinabilmektedir (Werner ve DeSimone, 2012: 4). Bu noktada 1K islevi,
organizasyonun kurumsal hedeflere ulasmak amaciyla yetkinliklerinin en i1yi sekilde kullanilmasi
icin organizasyon ve organizasyondaki tim aktdrlerin giris, gelisim ve cikislar ile ilgili her
diizeyde gergeklestirilen tiim yonetimsel eylemleri kapsamaktadir (Morley vd., 2006: 618-619).
Buradan hareketle IK’nin temel islevleri Tablo 1°de yer almaktadur.

Diger taraftan, insan Kaynaklar1 Yénetimi (IKY), 6zellikle ortaya gikan bilgi toplumunun 1s13inda
isletmelerin basaril1 bir sekilde rekabet etmeleri ve bu durumun siirdiiriilebilir olmasi agisindan
onemli olmaktadir (Wirtky vd., 2016: 21). IKY, insan kaynaklarinin diger kaynaklarla birlikte ne
sekilde kullanilacagi, nasil istthdam edilecegi ve nasil yonlendirilecegine iligkin kavramsal bir
cerceve sunmaktadir (Geylan, 2013:7). Ayrica, isletmenin hedeflenen amaclarina ulagmasi
agisindan énemli bir role sahip olan IKY, isletmedeki ¢alisanla isveren arasinda bir kdprii gorevi
de tistlenmektedir (Zhai ve Qi, 2014: 583-584).
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Tablo 1. IK’nin Baslica Islevleri

Organizasyonun faaliyetlerine iligkin {iretim siire¢lerinin
ve/veya hizmetlerinin gelisimini, ekonomik karlilik
kriterleriyle optimize eden hem nicelik hem de niteliksel
olarak gerekli personelin temin edilmesidir.

Calisan islevi

Is iliskilerinin baslangicinda sdzlesmelerin hazirlanmast,
hizmetler tamamlandiginda maas bordrolarinin

Personel yonetimi islevi olusturulmasi, sosyal giivenlik kayitlarinin tutulmasi,
ayrintili vergi stopajina kadar sirket personelinin
yonetimiyle ilgili biirokratik islemlerin takip edilmesidir.

Icsel olarak esitliki, dissal olarak rekabetci ve motive
Tazminat veya 6diillendirme islevi edici olmak gibi ti¢lii hedefleri karsilayan bir ticret
yapisinin uygulanmasidir.

Organizasyonu olusturan bireylerin organizasyona
aidiyet hissetmesi, yani yaptiklar1 isle motive olmasi ve
daha fazla sorumluluk sahibi pozisyonlara talip olunmasi
i¢in tegvik sistemlerinin olusturulmasidir.

IK liderlik ve gelistirme islevi

Bireysel ¢atismalarin ve kismi toplu anlagmazligin
Isci iliskileri islevi (isletme calisanlarinin bir kismi) veya toplamin (tiim
iggliciiniin hosnutsuzlugu) muamelesi ile ilgilidir.

Caliganlarin sosyal ihtiyaglarini kargilamak ve bdylece
Sosyal hizmetler islevi organizasyonda daha iyi bir sosyal ve calisma ortami
saglamak i¢in goniilli olarak uygulanan prosediirlerdir.

Kaynak: Rodriguez-Fernandez ve Bryan-Jiménez (2017: 3-4)

IKY stratejileri, isgiicii yonetimi noktasinda yonergeleri ve politikalar1 tamimlayan ve
uygulamalarin tutarli ve uyumlu olacak sekilde koordine edilmesine ¢aba gosteren kilit kararlardir
(Demo vd., 2018: 251). Bu noktada IKY igerisinde yer alan insan kaynaklari planlamasi (IKP),
IKY’nin stratejik ydnetiminde kritik 6nem arz etmektedir. IKP, genel anlamiyla isletmelerin
ithtiya¢ duydugu ¢alisan sayisini yiiksek nitelik ve nicelik acisindan belirleyen siire¢ olarak ifade
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edilmekle birlikte, devam eden bir diizenli ve yapilandirilmis planlama siireci olarak
aciklanmaktadir. IKP’nin temel amaci, ¢alisanlarm isleriyle en iyi diizeyde etkilesime sahip
olmasint saglamak ve planlama siiresince, ¢alisanlarin organizasyon ig¢in yeterli sayida olup
olmadigini teyit etmektir (Aslam vd., 2013: 2020). Bu baglamda, isletmelerin stratejik planlarina
uygun bir sekilde verimli, etkili ve siirdiiriilebilir is giiciine sahip olma amaciyla kullanilan IK'Y
giiniimiizde sosyal sorumluluklarini da yerine getirecek sekilde olusturulmakta, ¢alisanlarin istek
ve beklentilerini karsilayacak nitelikte planlanmaktadir (Calp ve Dogan, 2016: 540).

IKY’nin stratejik yonetimiyle birlikte isletmelerin kurumsal performanst 6nemli odlgiide
artmaktadir (Alshammari, 2020; Jiang vd., 2012; Polyhart vd., 2014; Subramony, 2009). Bu bakis
acisindan ele alindiginda, ince vd. (2020: 249)’nin gergeklestirmis oldugu bir ¢alismada, IK
Departmaninin ¢alisanlarin diislincelerini 6zgiirce paylasabildigi ve yonetim kararlarina dahil
edildigi bir 6rgiit iklimi yaratmasinin, organizasyonel verimliligi ve performansi artirict bir etmen
oldugu sonucu ortaya ¢cikmistir. Nitekim bu goriisii destekler nitelikte Showkat vd. (2019: 81)’nin
gerceklestirmis oldugu bir ¢alismada da, ¢alisanlarin 6diil yonetimi, Orglitsel adalet algisi,
calisanin yonetime dahil olmasi ve 6zgiirce kendini ifade edebilmesi, ¢alisan egitimi ve gelisimi,
calisanin Orgiite odaklanmasi gibi faktorler calisan isletmede iyi olus diizeyini artirdigt ve bunun
sonucunda da biiylime orani, pazar payr ve verimlilik agisindan Orgiitsel performans iizerinde
olumlu bir etkiye sahip oldugu kesfedilmistir.

2.2.  Dijital Doniisiim

Son yillarda, “dijital donilisim”, ¢agdas organizasyonlarin gelisimini ve hayatta kalmasin
etkileyen oncii unsurlarin tartisilmasinda saglam ve yiiksek bir konuma ulasan bir kavram olma
niteligi tasimaktadir. Genel anlamda, tiiketici ve sosyal davraniglardaki degisiklikleri tetikleyen
teknolojik ilerleme (Yesilkus, 2020: 137) ve inovasyonun dinamik hizindan kaynaklanan is
modellerinin degistirilmesi (veya uyarlanmasi) olarak tanimlanabilmektedir (Kotarba, 2018: 123).
Veri degisimi, veri iiretimi, veri analizi ve islenebilir bilgiye veri adaptasyonu dijital doniistim
stirecinde gerekli ve 6nemli yeterlilikler olarak ele alinabilmekte ve is modelleri, hizmetler, {iriinler
gibi tiim is yonleri i¢in derin etkiler tasiyarak; calisanlar, miisteriler gibi tiim paydaslarin
eylemlerini biinyesinde barindirabilmektedir (Bican ve Brem, 2020: 5240).

Toplumun farkli alanlarini, ekonomiyi ve is modellerini derinden etkileyen dijital doniisiim;
hizmetlerin, siireglerin ve deger zincirlerinin dijitallesmesine olanak saglayan bir unsurdur
(Schallmo ve Daniel, 2018: 1-2). Endistri 4.0 ile birlikte siklikla adindan s6z ettiren dijital
doniisiim, tretim araglarini organize etmenin yeni bir yontemi olarak ifade edilmekte olup,
genellikle temel is operasyonlarinin doniisiimlerini icermektedir (Tiirkel ve Yesilkus, 2020: 335).
Makine odakl1 imalat siirecinden dijital {iretim siirecine bir doniisiim metodolojisi olarak agiklanan
Endiistri 4.0 (Oztemel ve Giirsev, 2018: 2), son derece gelismis otomasyon ve dijitallesme
strecleri, elektronik ve Bilgi Teknolojileri (BT) ile tretim ve hizmetler ile karakterize
edilmektedir. Uretim ve hizmet yonetimi perspektifinden bakildiginda, akilli ve dagitilmis sistem
etkilesiminden gelen veri akistyla ilgilenen “Makineden Makineye” ve “Insan-Makine Etkilesimi”
gibi akilli ve iletisimsel sistemlerin kurulmasina odaklanmaktadir.
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(Alcacer ve Cruz-Machado, 2019: 901). Bu c¢ercevede, Endiistri 4.0, organizasyonlarin deger
zinciri iginde aktif olarak i birligi yaparak gelisme firsatlar1 elde etmesine, mevcut iiretim
seviyelerinin esi goriilmemis bir dereceye kadar optimize edilmesine (verimliligin artirilmasina)
ve yeni deger bilesenleri ile farklilasmalarina ve rekabet etmelerine olanak saglamaktadir
(Wichmann ve ark., 2019: 2136).

Karmasik fiziksel makine ve cihazlarin, daha fazla organizasyonel ¢ikt1 elde edilmesinde tahmin,
kontrol ve plan aracilifiyla ag baglantili sensor ve yazilimlarin entegrasyonu olarak agiklanan
Endiistri 4.0 tabanli dijital doniisiim (Mrugalska ve Wyrwicka, 2017: 469), isletmelerde;
nesnelerin interneti, bulut bilisim, akilli robotlar, yapay zeka, 3D yazicilar, artirilmis gerceklik ve
uzay teknolojilerinin giderek biiyiik yer edinmesine zemin hazirlamaktadir (Barutcu, 2019: 18-29;
Sayar, 2019: 36). Ayrica, isletmelerin olduk¢a karmasik olan doniisiim olgusunu yonetmek i¢in
iirlin ve silireclerin yani sira organizasyon yapilarini da etkileme giiciine sahiptir. Bu nedenle, dijital
teknolojilerin olgunlagmasi ve pazarda giderek yayginlagmasi nedeniyle bir biitiin olarak toplum,
stirekli gilincellenen, hizl1 ve radikal bir degisimle kars1 karsiyadir (Reis vd., 2018: 411). Bu
degisim en biiylik 6rnegi olarak, isletmelerde biitiin nesnelerin internet araciligiyla birbirleriyle
etkilesime gecebildigi; ¢alisanlarin, makinelerin ve kaynaklarin birbirleriyle dogal bir sekilde
sosyal bir ag kapsaminda iletisim kurdugu, merkezi olmayan bir iiretim sisteminin var oldugu akill
fabrikalarin (smart factories) sayisinin artmasi olarak ele alinabilmektedir (Yildiz, 2018: 551).

Akillr fabrikalar; isletmelerdeki biitiin siireglerin tam otonom bir sekilde ilerletildigi ve bu
stireclerin kendi kendine iyilesmesinin miimkiin oldugu; ekipman ve makine temelli bir isletme
ortami1 olarak nitelendirilmektedir. Farkli bir ifadeyle, sanal diinya ve fiziksel diinyanin entegre
olmasi suretiyle veri aligverisinin gerceklesebildigi son derece akilli bir organizma olarak
tanimlanabilmektedir (Sekkeli ve Bakan, 2018: 205). Akilli fabrikalar; akilli sensorler ve algilama,
bilgi islem ve tahmine dayali analitik ve esnek kontrol teknolojilerinden olusan en yeni nesnelerin
interneti ve endiistriyel internet teknolojilerini kullanarak ¢ok dlgekli iiretimde yeni bir yaklagim
olarak da aciklanabilmektedir. Bu teknolojiler; bilginin elde edilmesinde, aktarilmasinda,
yorumlanmasinda, analiz edilmesinde ve {iretim siirecinin amaglandig1 gibi kontrol edilmesinde
birbirine entegre bir sekilde hareket etmektedir (Lee, 2015: 231).

Akilli fabrikalarin, igletmelere bircok faydasi bulunmaktadir. Bu dogrultuda Waibel vd. (2017:
733-734), akilli fabrikalarin isletmelere olan katkisini agagidaki gibi siralamaktadir:

* Teknik Katkisi: Akilli fabrika tiretim sisteminin amaci, ayni anda birden fazla iiriin tiiriinii
islemektir. Farkli tretim yollarim destekleyen kapali bir dongiidiir. Akilli tiretim
sistemlerinde makineler, bilgi sistemleri, iiriinler ve insanlar arasinda ytliksek hizli bir ag
sistemi aracilifiyla bir baglant1 yer almaktadir. Bireyler ve makineler bulut araciligiyla
iletisim  kurabildiginden, diinyanin her yerinden insanlar es zamanlh islerini
gerceklestirmek ic¢in birlikte calisabilmektedir. Sistem dinamikleriyle basa ¢ikmak igin
kendilerini organize etme yetenegine sahip akilli varliklarin dagitimindan sorumlu kontrol
fonksiyonlar1 bulunmaktadir. Bununla birlikte, birden ¢ok {iriinii iretmek i¢in otomatik
olarak yeniden yapilandirilabilmektedir.
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* Ekonomik Katkisi: Temel amaci kar elde etmek olan isletmelerin, akilli fabrikalar
aracilifiyla maliyet siirekli olarak diisebilecek, kalite ise devamli olarak artabilecektir.
Acik bir ifadeyle, operasyonel maliyet, sabit tiretim hattina, kullanima hazir kaynaklara ve
enerji verimliligine gore diisiik olabilecektir.

» Sosyal Katkisi: Akilli fabrikalarda rutin gorevleri yliriitebilmek i¢in calisanlara,
geleneksel isletmelere kiyasla daha az ihtiyag duyulmaktadir. Makineden makineye
iletisim ileri diizeydedir. Bu nedenle, ¢alisanlar genel olarak; planlama, kontrol etme, sonug
alma ve ihrag etme islevlerinde oldugu ¢ok 6nemli bir rolde kalacaktir.

* Cevresel Katkist: Tiim Uretim siirecinin akilli bir sekilde yonlendirilmesi sayesinde, akilli
tiretim sistemleri israfi, agir iiretimi ve enerji tiiketimini azaltabilmektedir. Ayrica, daha az
hammadde ile daha fazla ¢ikt1 elde edilmesine olanak saglayabilmektedir.

Her ne kadar akilli fabrikalarin, isletmenin genel performansina olumlu etkileri olsa da, dijital
doniisiimiin ileri seviyede olmasi, karanlik fabrikalarin (lights out factories/ dark factories)
olusumuna da sebebiyet verebilmektedir. Karanlik fabrikalar, de§er zincirinin dijital
entegrasyonunda, bilgi akisina bagli olarak hizli reaksiyon alabilen isletmeler olarak
tanimlanabilmektedir (Gokten, 2018: 889). Bu fabrikalarda, beseri sermayenin var olmadigi;
irlinlerin artirllmis gergeklik vasitasiyla sanal diinyada sergilendigi (Kablan, 2020: 508), sanal
satislarin gerceklestigi ve miisteri taleplerinin otomatiklestirildigi bir sistem mevcuttur (Gokten,
2018: 890). Fakat, hammaddenin fabrikaya girisinden, iirlinlin fabrikadan ¢ikisina kadar olan
stirede yok denecek kadar az insan miidahalesine ihtiya¢ duyulan (veya hi¢ duyulmayan) bu
fabrikalarin artmasiyla birlikte, issizligin artacagir 6ngoriilmektedir (Duman ve Akdemir, 2019:
457-459).

Ornegin, E-ticaret devi olan Amazon’un depolarinda insan giiciiniin aksine tam otonom Kiva
robotlari; belirli bir agirliga kadar tagiyabilmekte, mobil iiriin raflarin1 diizenleyebilmekte, mobil
aga baglanarak barkodlarin takibini gerceklestirebilmece ve barkodlar araciligiyla iriinleri
sevkiyat kutusuna yerlestirebilmektedir (https://amazonblog.co/ , Erisim tarihi: 06.01.2021).
Saatte 700 siparisi paketleyebilen ve insan giiciinden bes kat daha hizli paketleme yapabilen bu
robotlarin; Amazon’un Amerika Birlesik Devletleri’ndeki 55 deposunda c¢alisan bin 300 kisiyi
isinden etmesi ongoriilmektedir (https://ikmagazin.com/ , Erisim tarihi: 06.01.2021). Benzer bir
sekilde, dev bir perakende sirketi olan Walmart dijital dontisiime yonelik yaptig1 harcamalarini is
glicii maliyetlerinden kisarak tasarrufa gitmeyi tercih etmis ve envanterin izlenmesi, zeminlerin
temizlenmesi ve kamyonlarin doldurulup-bosaltilmasina yardimer olmak i¢in magazalarda robot
kullanimin1 genisletme karar1 almigtir. Boylece Walmart, bir makinenin, bir insan tarafindan
yapilan isi giinde birka¢ saat kisaltabilecegini ve biiyiik tasarruf edilebilecegini agiklamistir
(https://www.wsi.com/ , Erigim tarihi: 06.01.2021).

Bu sistemle birlikte olusan degisikliklerle birlikte akilli robotlarin tiim is siireglerinde daha etkin
bir rol oynayacagi asikardir. Bu anlamda, Endiistri 4.0 girisimini hedefleyen yeni nesil dijital is
diinyasinda, lretimde daha az insan giicii kullanilarak isgiliciindeki niteliklerin radikal bir
degisimle kars1 karsiya kalacagi sz konusudur. Bu degisim ve déniisiim, IKY nin kendisini
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yenilemesine ve proaktif davranarak siirece uyum gostermesinin gerekliligini goézler Oniine
sermistir.

2.3.  Yeni Nesil Dijital Insan Kaynaklar1 ve Degisim Yonetimi

Dijital doniisiimiin; misteri iliskilerini, i¢ siirecleri ve deger yaratmayi degistirdigi i¢in tim
sektorlerdeki isletmeler i¢in biiyiik onem tasiyan diinya ¢apinda gilincel bir konu oldugunu
sOylemek miimkiindiir. Bu doniisiimde paydaslarin temel kaygisi, ileriye doniik yolu belirleyen bir
vizyon ve yol haritas1 belirlemektir (Zaoui ve Souissi, 2020: 621). Peki isletmeler dijital doniisiime
nasil basarili bir sekilde liderlik edebilir ve bu degisimi nasil yonetebilir?

Degisim ve gelisim siirecine bakilarak IK uzmanlar1 ve politikalari, bu siirece liderlik edilmesinde
en onde gelen bir platform olarak degerlendirilebilmektedir. Dijital gelismeler 151nda giincellenen
IKY, artik yeni nesil “dijital” IK olarak karsimiza ¢ikmaktadir (Dogan, 2011: 53). Nitekim, dijital
doniisiimiin ortaya ¢ikmasi, potansiyelinin siirdiiriilebilir sekilde muhafaza edilmesi noktasinda
isletmeler, IKY uygulamalarina ihtiya¢ duymaktadir. Isletmelerdeki IK ve IKY uygulamalari,
isletmenin dijital doniisiim girdilerini, olusumunu ve siirdiiriilebilir dijitallesme performansini
belirleme giiciine sahiptir. Bunun temel sebebinin, IK’nin benzersiz zeka, hayal giicii ve
yaraticiliginin var olmasidir (Arulrajah, 2014: 57).

Dijital doniisiimiin saglamis oldugu avantajlarla gerceklestirilen IKY sistemleri; firmalarda
calisanlarin sahip oldugu bilgi, beceri ve yetenekleriyle ilgili verilerin elde edilmesini,
kaydedilmesini, glincellenebilmesini ve gerektiginde s6z konusu verilere kolayca erisilebilmesine
olanak saglayabilmektedir. Bu da isletmeler icin daha hizl1 ve etkin karar verme konusunda IK
uzmanlarina yardimci bir etmen olabilmektedir. Bilgisayarlar yardimiyla, dijital formatta daha
hizli ve hatasiz bir bicimde elde edilen verilerin farkli sekillerde analizleri yapilabilmekte ve
bunlarin sonuclart farkli formatlarda isletme yoneticilerine iletilebilmektedir (Calp ve Dogan,
2019: 395-396). Yoneticiler de ellerindeki kayith verileri dikkate alarak yeni siireglerde alacaklari
olasi alanlar i¢in hangi nitelikteki ¢aliganlara ihtiya¢ duyulacagini belirleyebilmektedir. Bu sayede,
karar vermeye yonelik tekniklere nazaran daha kompleks ve aritmetiksel hesaplama gerektiren
durumlarda dahi islem siiresi kisalarak siire¢ hizlanmis olmaktadir (Kaplan vd., 2018:73-75).

Dahasi, IKY’nin dijital olarak yiiriitilmesinde, c¢alisanlara esnek ¢alisma ¢dziimleri
sunulabilmekte ve bu durum da ¢alisanin memnuniyetinin artirilmasinda 6nemli olmaktadir. Ofiste
ve belirli saatler arasinda ¢alisma zorunlulugu giderilerek, calisanin kendisini rahat hissettigi
ortamlarda bile calisma imkani bulabilmesi, motivasyonunu da artirabilmektedir (Goktas ve
Baysal, 2018: 1416). Ayrica, bulut iiretkenlik ¢dziimleri araciligiyla ¢alisanlarin daha yiiksek
verimde ¢alisma olanag: elde edilebilmekte ve yapay zeka araglar1 vasitasiyla IK fonksiyonlarinin
kisisellestirilerek her c¢alisana 06zel Ogrenme ve egitim programlari hazirlanabilmektedir
(Parsehyan, 2020: 220).

Bu bilgilerden hareketle, inovatif destekli IKY uygulamalar, isletmelerde daha etkin ve stratejik
hedefli bir beserl sermaye olusturmada yardimci olmaktadir. Bilgi teknolojileri, verilerin hizli ve
dogru bigimde yorumlanmasina, boylece IK’ye yonelik nitel ve nicel verilerin isletme stratejileri
ile paralel olarak ilerlemesine olanak sunmaktadir (Lazazzara ve Galanaki, 2018: 130). Ayrica, bu
sistemlerin teknolojik alt tabanli olmasi sayesinde islevsel anlamda birtakim yararlar
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saglamaktadir. IK’nin; fazla mesai, ise devamsizlik gibi islevsel siireclerde internet ortaminda bu
slireci yonetmesi, bu tarz islemleri daha hizli ve imzaya gerek duyulmadan yapilabilmesine zemin
hazirlamaktadir. Bu 6zelliklerle, firmalarda de biirokrasinin azalmasina ve caligsanlarin yer ve
zamandan bagimsiz kariyer yonetimi, egitim ve diger benzeri durumlar1 gergeklestirmelerine
imkan tanimaktadir (Celep ve Findikli, 2018:65).

Diger taraftan, dijital doniisiimiin, herhangi bir is alaninda ihtiya¢ duyulan isgiicii 6zelligine gore
isgiicii piyasasini degistirecegi s6z konusudur. IK uzmanlarmmn bu degisimi benimsemeleri ve bu
degisime uyum gostererek ilerlemeleri gerekmektedir. Bu baglamda, degisim y6netimi kavrami
on plana ¢ikmaktadir. Degisim yonetimi, i¢ ve dis kosullardan kaynaklanan degisimle basa ¢ikmak
icin kurumsal stratejileri, yapilari, prosediirleri ve teknolojileri tanimlamay1 ve benimsemeyi ifade
etmektedir. IK uzmanlari, degisimin énemli bir pargasi olmakla birlikte, degisim siirecinde ve
sonuclarinda 6nemli bir rol oynamaktadir (El- Dirani vd., 2019: 2).

Bu noktada, gelecekteki meslek ve meslek gruplarinin, dijital doniisiimiin etkileri altindaki is
diinyasinda belirli bir yer bulmalar1 ve devamlilik gdsterebilmeleri amaciyla, IK Birimi’nin is
gorenlere sahip olmalar1 gereken becerileri kesfetmeleri ve gelistirmelerinde sunacagi kariyer
hizmetlerinin nitelikleri ve yonii kritik 5nem arz etmektedir (Karacan Ozdemir ve Ayaz, 2020: 97).
Ciinkii tiretimin makinelesmesi ve karanlik fabrikalarin sayisinin artmasiyla insan giiciine duyulan
ihtiya¢ azalabilecek ve bazi yeni meslekler ortaya cikabilecegi gibi bazi meslekler de yok
olabilecektir (Aydm, 2018: 461). Farkli bir ifadeyle, teknolojik degisiklikler, yeni isler ve
meslekler yaratirken bazi isleri yok etmektedir. Islerin robotlar, akilli araglar, dijitallestirilmis ve
baglantili siireglerle degistirilmesi, toplu igsizlikle sonuglanan isgiicli piyasasi tlizerinde biiyiik
etkiye sahip olabilecektir (Siimer, 2018: 1). Ornegin; veri analistleri ve veri bilimciler, yapay zeka
ve makine 6grenimi uzmanlari, dijital doniisiim uzmanlari, bilgi glivenlik analistleri, yeni teknoloji
uzmanlari, robotik uzmanlar ve miihendisler, inovasyon profesyonelleri gibi meslek gruplarinin
artan talebin karsilanmasinda diger meslek gruplarina kiyasla daha da on plana ¢ikacagi
ongoriilmektedir (Akkuscu, 2019: 49).

Bu cercevede, isletmelerin siirdiiriilebilir performans ¢iktisinda kilit unsur olan beseri sermayenin,
gelecekteki mesleklerle birlikte gelisme yetenegini destekleyecek nemli bir unsur olan yasam
boyu 6grenme kavrami konusunda tesvik edilmesi gerekmektedir. Hiikiimet ve 6zel sektoriin,
belirli iglerdeki tasarruflari en aza indirmek ve yeni is alanlarinda insan giicii sikintist riskini
ortadan kaldirmak i¢in mevcut insan giicii becerilerinin yeniden egitilmesi ve gelistirilmesi yoluyla
Endiistri 4.0’1n ihtiyaglarini karsilamak i¢in birlikte ¢aligmasi 6nemlidir (Abd Rahman Ahmad vd.,
2020: 2969-2970).

Diger taraftan, ¢alisanin bagarili olabilmesi i¢in yaratici bir yetenege sahip olmasi gerekmektedir.
Bununla birlikte, temel insan kaynagi artik yeni yeteneklere, kendi temel is zekasina ve teknolojik
okuryazarlik bilissel yetenegine ihtiya¢ duyacaktir. Yeni ¢agin hizli, esnek, yaratici ve problem
¢oziicii, teknolojiye adapte olan ve proaktif bireylerden olusmasi, bu siireci kolaylastirabilecektir.
Ayrica, isletmenin ihtiya¢ duydugu dogru insan kaynagmin sec¢imi i¢in aday niteliginin
belirlenmesi, tespit analizlerine gore yetkin ve yeterli aday istihdama,
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yetkinlik ve yeteneklerinin gelistirilmesi ve etkin kullanilmasi isletmelere rekabet avantaji
saglayacaktir (Goriin, 2019: 69). Nitekim IK’nin ve tepe ydnetimin de, calisanlarin yenilige ve
degisime acik, bunlar1 benimsemis kisilerden olugmasina gayret gosterecek bireylerden olusmasi
gerekmektedir. Bunun en biiyiikk gerekliligi, giinlimiizde yasanan yogun ve hizli teknolojik
degisimlerden en fazla etkilenen alanlardan birisi olan IKY’nin su anda da énemli bir gelisim
siireci igerisinde yer almasidir. Ciinkii IK kendisini, is yapis seklini ve tiim sistemlerini gézden
gecirip sorgulayarak ise basladig1 takdirde, dijital doniisiimiin en biiylik zorlugu olan insan
kaynagini da bu dogrultuda yonlendirebilecektir (Demirkol ve Tis, 2018: 545). Bu nedenle
isletmelerin, degisimle basa c¢ikabilmede, degisen olgular1 gézlemleyerek buna gore hareket
etmede ve dinamik is diinyasma uyum saglayabilmede, adaptif (Ozbozkurt, 2020: 528-529)
organizasyon iklimini IK aracilifiyla ¢aliganlara benimseterek dijital déniisiim siirecinden
optimum seviyede fayda elde edebilecegi tahmin edilmektedir.

3. SONUC

Isletmelerin teknoloji alanindaki gelismelere uyum saglamasi agisindan vazgegilmez dneme sahip
olan dijital doniisiim siireci, IK alaninda da etkin olarak kullanilmaya basladig1 gériilmektedir.
Endiistri 4.0 tabanli dijital déniisiim IK'Y ve politikalarin1 da degistirmis ve yeni nesil “dijital”
IKY nin ortaya ¢ikmasina neden olmustur.

Yeni nesil dijital IKY’nin gorev alanlarmin hemen hepsinde etkili olarak kullanilan ileri
teknolojiler; igse alimdan, personel egitim ve gelisim programlarina ve stratejik insan kaynaklar
planlamalarina kadar bircok alanda kullanilabilmektedir. Bu noktada IK Birimi’nin dijital
doniisiim silirecine uyumu 6nem arz ettigi kadar, isletme i¢indeki ¢alisanlarin da bu siirece adapte
olmasi kilit rol oynamaktadir. Bu maksatla, isletmelerdeki 6zellikle X ve Y kusaginin bulut tabanl
teknolojik araclar ne derece yatkin oldugunu kesfetmek suretiyle anket yapilmasi ve calisanlarin
yogun teknoloji baskisi altinda olmasinin engellenmesi tavsiye edilmektedir. Ciinkii, ileri
teknolojilere adapte olamayan calisanlar teknostrese maruz kalabilmekte ve bu durum ise
calisanlarin verimliligini diisiirebilmektedir. Nitekim, Ozbozkurt (2019b: 65)’un gerceklestirmis
oldugu bir calismasinda da teknostres ile verimlilik arasinda anlamli bir iliski tespit edilmis ve
teknostres diizeyi yiiksek olan ¢alisanlarin verimliliklerinin diistiigii tespit edilmistir. Bu noktada,
calisanlara diizenli olarak teknolojik araclara yonelik egitimler ve gelistirme programlari
diizenlenmelidir. Stirece adaptif oldugunu hissedebilen ¢alisanlarin, verimliliginin ve
performansinin da artacagi diistiniilmektedir.

KAYNAKCA

Abd Rahman Ahmad, P. A., Segaran, P., & Sapry, H. R. M. (2020). Industry Revolution 4.0 and
Job Creation for the University Students. International Journal, 9(3), 2968-2971.
https://doi.org/10.30534/iiatcse/2020/7393202Q

Akkuscu, H. 1. (2019). Endiistri 4.0’1n ¢alisma hayatina etkisi: Bursa &rnegi (Master's thesis),
Bursa Uludag Universitesi, Bursa.

S 08

This work is licensed under a Creative Commons Attribution 4.0 International License

165


https://doi.org/10.30534/iiatcse/2020/7393202Q

Yeni nesil insan kaynaklar1 yonetiminde dijital doniisiim KIRMIZISAC

Aksu, L. (2016). Tiirkiye’de beseri sermayenin &nemi: Iktisadi biiyiime ile iliskisi, sosyal ve
stratejik analizi. /ktisat Politikasi Arastirmalar: Dergisi, 3(2), 68-129.
Alcacer, V., & Cruz-Machado, V. (2019). Scanning the industry 4.0: A literature review on

technologies for manufacturing systems. Engineering Science and Technology, an
International Journal, 22(3), 899-919. https://doi.org/10.1016/i.iestch.2019.01.006

Alshammari, A. A. (2020). The impact of human resource management practices, organizational
learning, organizational culture and knowledge management capabilities on organizational
performance in Saudi Organizations: A conceptual framework. Revista Argentina

de Clinica Psicologica, 29(4), 714-721.
http://dx.doi.org/10.24205/03276716.2020.876

Arulrajah, A. (2014). Human resource management practices and innovation: A review of
literature. 11th International Conference on Business Management, 55-67.

Atik, S. (2007). Kiiresellesme ve kiiresel isletmeler (Yiiksek Lisans Tezi, Kadir Has Universitesi).

Aslam, H. D., Aslam, M., Ali, N., Habib, B., & Jabeen, M. (2013). Human resource planning
practice in managing human resource: A literature review. Human Resource Planning,
3(1), 200-212.

Aydm, E. (2018). Tiirkiye’de teknolojik ilerleme ile isttihdam yapisindaki degisme projeksiyonu:
Endiistri 4.0 baglaminda ampirik analiz. Yonetim Bilimleri Dergisi, 16 (31). 461-471.

Barutcu, H. C. (2019). Endiistri 4.0 Uygulamalarimin Uretim Siireglerine Etkisi: Bosch San. ve
Tic. A. S Ornegi (Master’s thesis, Istanbul Gelisim Universitesi Sosyal Bilimler Enstitiisii).

Bican, P. M., & Brem, A. (2020). Digital business model, digital transformation, digital
entrepreneurship: Is there a sustainable “digital”?. Sustainability, 12(13), 5239-5254.
http://dx.doi.org/10.3390/su12135239

Calp, M. H., & Dogan, A. (2019). Insan kaynaklar1 yonetiminde dijital doniisiim. Uluslararas:
Bilimler Akademisi, Sosyal Bilimler Tam Metin Kitabi, 387-400.

Demirkol, N., & Tis, G. (2018). Endiistri 4.0’1n insan kaynaklar1 ve insan kaynaklar1 yonetimine
etkisi. 1V. International Caucasus-Central Asia Foreign Trade and Logistics Congress,
535-547.

Demo, G., Fogaga, N., & Costa, A. C. (2018). Human resource management policies and practices
in organizations: scenario of the national production in high-quality journals and research
agenda. Cadernos EBAPE. BR, 16(2), 250-263. http://dx.doi.org/10.1590/1679-395159073

Dogan, A. (2011). Elektronik insan kaynaklar1 yonetimi ve fonksiyonlari. Internet Uygulamalar
ve Yonetim Dergisi, 2 (2), 52-80.

Dolgun, U. (2011). Insan kaynaklar1 yonetimine giris. U. Dolgun (Ed). Insan Kaynaklar: Yonetimi,
Ekin Yaymevi.

Drucker, P. F. (1954). The practice of management. New York: Harper and Brothers

O

This work is licensed under a Creative Commons Attribution 4.0 International License @ 5 _nc

166


https://doi.org/10.1016/i.iestch.2019.01.006
http://dx.doi.org/10.24205/03276716.2020.876
http://dx.doi.org/10.1590/1679-395159073

Yeni nesil insan kaynaklar1 yonetiminde dijital doniisiim KIRMIZISAC

Duman, M. C., & Akdemir, B. (2019). Karanlik fabrikalarda issizlik sorunsali: Kadin ¢alisanlarin
durumu. 1. Uluslararas: Iletigim ve Yonetim Bilimleri Kongresi Bildiri Tam Metin Kitabu,
26-28 Eyliil, 456-466.

El-Dirani, A., Hussein, M. M., & Hejase, H. J. (2019). The role of human resources in change
management: An exploratory study in Lebanon. The Journal of Middle East and North
Africa, 5(6), 1-13.

Geylan, R. (2013). Insan kaynaklar1 yonetimi. Web-ofset, Eskisehir.

Goktas, P., & Baysal, H. (2018). Tiirkiye’de dijital insan kaynaklar1 yonetiminde bulut biligim.
Siileyman Demirel Universitesi iktisadi ve Idari Bilimler Fakiiltesi Dergisi, 23(4), 1409-
1424,

Gokten, P. O. (2018). Karanlikta iiretim: Yeni¢agda maliyetin kapsami. Muhasebe Bilim Diinyast
Dergisi, 20(4), 880-897. http://dx.doi.org/10.31460/mbdd.460897

Goriin, F. (2019). Endiistri 4.0 ve beserl sermayenin gelecegi. Sosyal Siyaset Konferanslari
Dergisi, 76, 67-88. http://dx.doi.org/10.26650/ispc.2019.76.0004

Ince, M., & Ozbozkurt, O. B. (2020). Siyah kuguyu ydnetmek. OPUS- Uluslararas: Toplum
Arastirmalart Dergisi, 15(23), 125-144. http://dx.doi.org/10.26466/0pus.686105

Ince, M., Yesilkus, F., & Ozbozkurt, O. B. (2020). ise bagliligin iste kalma niyeti iizerindeki
etkisinde is goren sesliliginin aracilik rolii. Researcher: Social Science Studies, 8(2), 238-
256. http://dx.doi.org/10.29228/rssstudies.43779

Jiang, K., Lepak, D. P., Han, K., Hong, Y., Kim, A. and Winkler, A. L. (2012). Clarifying the
construct of human resource systems: Relating human resource management to employee
performance. Human Resource Management Review, 22(2), 73-85.

Kablan, A. (2020). Dark factories from an Industry 4.0 perspective: Its effects on cost accounting
and managerial accounting. U. Hacioglu (Ed.) In Digital Business Strategies in Blockchain
Ecosystems (pp. 503-518). Springer, Cham.

Kaplan, H. A., Bozkurt, S., & Yazici, K. (2018). Investigation of digital human resources
applications in legal context. International Journal of Tourism, Economic and Business
Sciences, 2 (2), 72-77.

Karacan Ozdemir, N., & Ayaz, A. (2020). Endiistri 4.0 gercevesinde kariyer gelisimini destekleme
hizmetlerinin yapilandirilmasi: Thtiyaglar, oncelikler ve gereklilikler. Yiiksekogretim ve
Bilim Dergisi, 10(1), 96-102. https://doi.org/10.5961/ihes.202Q.371

Kotarba, M. (2018). Digital transformation of business models. Foundations of Management,
10(1), 123-142. http://dx.doi.org/10.2478/fman-2018-0011

Lazazzara, A., & Galanaki, E. (2018). E-HRM adoption and usage: a cross-national analysis of
enabling factors. In Digital Technology and Organizational Change (pp. 125-140).
Springer, Cham.

Lee, J. (2015). Smart factory systems. Informatik-Spektrum, 35(3), 230-235.
http://dx.doi.org/10.1007/s00287-015-0891-z

O

This work is licensed under a Creative Commons Attribution 4.0 International License @ 5 _nc

167


http://dx.doi.org/10.31460/mbdd.460897
http://dx.doi.org/10.26650/ispc.2019.76.0004
http://dx.doi.org/10.26466/opus.686105
http://dx.doi.org/10.29228/rssstudies.43779
https://doi.org/10.5961/ihes.202Q.371
http://dx.doi.org/10.2478/fman-2018-0011
http://dx.doi.org/10.1007/s00287-015-0891-z

Yeni nesil insan kaynaklar1 yonetiminde dijital doniisiim KIRMIZISAC

Morley, M., Valverde, M., Ryan, G., & Soler, C. (2006). Distributing HRM responsibilities: a
classification of organizations. Personnel Review, 35(6), 619-636.

Mrugalska, B., & Wyrwicka, M. K. (2017). Towards lean production in Industry 4.0.
ProcediaEngineering, 182, 466-473. http://dx.doi.org/10.1016/i.proeng.2017.03.135

Ozbozkurt, O. B. (2019a). How to manage e-business: design, development and future of the
concept. XI. International Congress on Social Sciences, China to Adriatic, November
8—10, Bursa, Turkey, 211-220.

Ozbozkurt, O. B. (2019b). Teknostres ve verimlilik arasindaki iliskinin incelenmesi iizerine bir
arastirma. Gelecegin Diinyasinda Bilimsel ve Mesleki Calismalar iginde (ss. 61-73), Ekin
Yaymevi.

Ozbozkurt, O. B. (2020). Adaptif liderlik. Liderlik Tarzlar1 - Cagdas Yonetim Yaklasimiyla Insan
Sanatinda Ustalasma I¢inde (ss. 527-536), Nobel Akademik Yaymcilik.

Oztemel, E., & Giirsev, S. (2018). Literature review of Industry 4.0 and related technologies.
Journal of Intelligent Manufacturing. 1-56. https://doi.org/10.1007/s10845-018- 1433-8

Parsehyan, B. G. (2020). Insan Kaynaklar1 Y énetiminde Dijital Doniisiim: 1K 4.0. Turkish Studies-
Applied Sciences, 15(2), 211-224.
https://dx.doi.org/10.29228/TurkishStudies.41930

Ployhart, R. E., Nyberg, A. J., Reilly, G., & Maltarich, M. A. (2014). Human capital is dead; long
live human capital resources!. Journal of Management, 40(2), 371-398.

Reis, J., Amorim, M., Meldo, N., & Matos, P. (2018). Digital transformation: a literature review
and guidelines for future research. In World conference on information systems and
technologies (411-421). Springer, Cham. https://doi.org/10.1007/978-3-319-77703-041

Rodriguez-Fernandez, M., & Bryan-Jiménez, C. (2017). The contemporary human resources
function. 1-23.

Sayar, S. (2019). Dijitallesme ile yeni olusan kavramlar: Endiistri 4.0, IOT ve blockchain
uygulamalari (Master's thesis, Maltepe Universitesi, Sosyal Bilimler Enstitiisii).

Schallmo, A., & Daniel, R. (2018). Digital transformation now! Guiding the successful
digitalization of your business model. Springer Science+ Business Media, LLC.

Showkat, S., Shajan, K., & Pathak, V. K. (2019). Strategic human resource management and
organizational performance: Mediating role of employee well-being in the Indian IT
industry. Journal of Critical Reviews, 6(6), 75-83. http://dx.doi.org/10.22159/icr.06.Q6.11

Subramony, M. (2009). A meta-analytic investigation of the relationship between HRM bundles
and firm performance. Human Resource Management, 48(5), 745-768.

Stimer, B. (2018). Impact of Industry 4.0 on occupations and employment in Turkey. European
Scientific Journal, 14(10), 1-17.

Sekkeli, Z. H., & Bakan, I. (2018). Akill1 fabrikalar. Journal of Life Economics, 5(4), 203-220.
http://dx.doi.org/10.15637/ilecon.270

O

This work is licensed under a Creative Commons Attribution 4.0 International License @ 5 _nc

168


http://dx.doi.org/10.1016/i.proeng.2017.03.135
https://doi.org/10.1007/s10845-018-%201433-8
https://dx.doi.org/10.29228/TurkishStudies.41930
https://doi.org/10.1007/978-3-319-77703-041
http://dx.doi.org/10.22159/icr.06.Q6.11
http://dx.doi.org/10.15637/ilecon.270

Yeni nesil insan kaynaklar1 yonetiminde dijital doniisiim KIRMIZISAC

Thoman, D., & Lloyd, R. (2018). A review of the literature on human resource development:
Leveraging HR as strategic partner in the high-performance organization. Journal of
International & Interdisciplinary Business Research, 5(1), 147-160.

Tiirkel, S., Yesilkus, F. (2020). Dijital doniisiim paradigmasi: Endiistri 4.0. Avrasya Sosyal ve
Ekonomi Arastirmalart Dergisi, 7(5), 332-346.

Waibel, M. W., Steenkamp, L. P., Moloko, N., & Oosthuizen, G. A. (2017). Investigating the
effects of smart production systems on sustainability elements. Procedia Manufacturing,
8, 731-737.

Werner, J. M., & DeSimone, R. L. R. L. (2012). Human resource development. South-Western,
Cengage Learning. ISBN-13: 978-0-538-48099-4

Wichmann, R. L., Eisenbart, B., & Gericke, K. (2019). The direction of industry: A literature
review on industry 4.0. Proceedings of the Design Society: International Conference on
Engineering Design, 1(1), 2129-2138. https://doi.org/10.1017/dsi.2019.219

Wirtky, T., Laumer, S., Eckhardt, A., & Weitzel, T. (2016). On the untapped value of e-HRM: A
literature review. Communications of the Association for Information Systems, 58(1), 21-
83.

World Economic Forum (2016). The future of jobs: Employment, skills and workforce strategy
for the fourth industrial revolution. Retrieved from: http://www3.weforum.org/docs/WEF
Future of Jobs.pdf

Yankin, B. F. (2019). Dijital doniisiim siirecinde calisma yasami. Trakya Universitesi Iktisadi ve
Idari Bilimler Fakiiltesi, 7(2), 1-38.

Yesilkus, F. (2020). Tiiketici karar verme tarzlarinin e-miisteri algilari tizerindeki etkisi. Journal
of Academic Value Studies, 6(2), 136-151. http://dx.doi.org/10.29228/iavs.4354

Yildiz, A. (2018). Endiistri 4.0 ve akilli fabrikalar. Sakarya Universitesi Fen Bilimleri Enstitiisii
Dergisi, 22(2), 546-556. http://dx.doi.org/10.16984/saufenbilder.321957

Zaoui, F., & Souissi, N. (2020). Roadmap for digital transformation: A literature review. Procedia
Computer Science, 175, 621-628. http://dx.doi.org/10.1016/i.procs.2020.07.09Q

Zhai, M., & Qi, Y. (2014). Incentives and its role in modern human resource management.
International Conference on Management Science and Management Innovation, 583-588.

https://amazonblog.co/amazon-depolarindaki-buvuk-vardimci-kiva-robotlari/  Erisim  tarihi:
06.01.2021.

https://ikmagazin.com/is-dunyasi/amazonun-veni-robotlari-1300-calisani-isinden- edecek/,
Erisim tarihi: 06.01.2021.

https://www.wsi.com/articles/walmart-is-rolling-out-the-robots-11554782460  Erisim tarihi:
06.01.2021.

O

This work is licensed under a Creative Commons Attribution 4.0 International License @ 5 _nc

169


https://doi.org/10.1017/dsi.2019.219
http://www3.weforum.org/docs/WEF%20Future%20of%20Jobs.pdf
http://www3.weforum.org/docs/WEF%20Future%20of%20Jobs.pdf
http://dx.doi.org/10.29228/iavs.4354
http://dx.doi.org/10.16984/saufenbilder.321957
http://dx.doi.org/10.1016/i.procs.2020.07.09Q
https://amazonblog.co/amazon-depolarindaki-buvuk-vardimci-kiva-robotlari/
https://ikmagazin.com/is-dunyasi/amazonun-veni-robotlari-1300-calisani-isinden-%20edecek/
https://www.wsi.com/articles/walmart-is-rolling-out-the-robots-11554782460

Article

European Journal of
Educational & Social Sciences
Volume 6 Issue 2

October 2021

ISSN: 2564-6621

Marriage as a Legal Act or as a Legal Contract According to the Legislation

Kastriote VLAHNA

Manuscript information:

Received: March 29, 2021
Revised: October 20, 2021
Accepted: November 10, 2021

Authors

Kastriote VLAHNA
PhD.Cand:, Ast.,.
University “Ukshin Hoti”,
Faculty of Law, Prizren,
Kosovo,
kastriote.vlahna@uni-

prizren.com

Dafina VLAHNA

Mr.Sc: at Faculty of Economy,
Prizren, Kosovo,
dafinaa_55@hotmail.com

and Doctrine in Kosovo

Dafina VLAHNA

Abstract

Defined marriage as a constitutional category and legal which is created with
the formulation of a legal act released from civil state institution, which act
sides have expressed their will to create and legally living together among
themselves, the thing which puts in dilemma the scientific opinions that
marriage could be legal contract and not only a legal act. According to the
numerous scientific opinions, it is a thought that marriage in terms of the
constitution is freedom and civil-political right of each subject right
specifically of each physical person which with his full will can accomplish
only a marital bond in the same time and always keeping in mind marital
barriers as blood type which let to imply that blood type as a marital barrier
cannot be avoided in case it exist, unlike civil contract (defined contracts at
the right of obligations) which can be created as law contracts outside the
registry office, then can be created civil contracts and amongst physical
persons with same blood type and in the same time can be created two or more
civil contracts unlike marriage. Therefore, in the inclusive content of the work
in words, will be treated legal marriage issues and marriage as contract, so two
different scientific attitudes, and finally my scientific attitude on this issue!

Keywords: Marriage; Marriage as a legal act; Marriage as a civil contract;
Marriage barriers.

Cite as:

Vlahna, K. & Vlahna, D. (2021). Marriage as a Legal Act or as a Legal Contract
According to the Legislation and Doctrine in Kosovo. European Journal
of Educational and Social Sciences, 6 (2), 170 —179.


mailto:kastriote.vlahna@uni-prizren.com
mailto:kastriote.vlahna@uni-prizren.com
mailto:dafinaa_55@hotmail.com
https://orcid.org/0000-0001-6100-5794
https://orcid.org/0000-0003-1977-4076

Marriage as a Legal Act or as a Legal Contract ... VLAHNA & VLAHNA

1. INTRODUCTION

Marriage - Meaning

The right to marry and the right to establish a marriage is one of the fundamental civil and political
freedoms and rights of any physical person.! Law for the Kosovo family defines family as a vital
community of the parents and their children also the other persons in gender, which family can be
created with marriage, with living together out of wedlock, and with the kid adoption.? Positive
law in the republic of Kosovo of marriage bond and opposite sex is not limited to race, nationality
or region® except in case that exist barriers and marital prohibitions. Legally in power husband
and wife should must submit a request before the registrar of the civil state for the marriage bond
and that the basis for the starting process and procedure for marriage bond. In fact, this is
considered a preliminary procedure that enables the declaration of the will of persons that want to
get married. Problematic issue and with more dilemmas to civil science created exactly with the
act formulation of marriage, which act there are opinions that the act of the registrar is contract not
an administrative act, which it is done and is clearly noticed in case that we analyze such a thing.
We notice the differences starting from the creation of the marriage act, which act we should
consider as an individual act which derives from the general act*, i.e. from the Constitution of
Kosovo®. Unlike contracts which have their source in the agreements of the sides and not in any
general administrative act.

Additionally, before the marriage act is created, the Civil Registry Officer assesses whether the
essential conditions have been met by both sides who want to create the marriage act. A condition
which begins with the presence of both sides who want to create the marriage act, unlike contracts
in which there are cases when the same can be created in the presence of one side, and which such
a thing is a positive right. exclude when it comes to marriage. This exception was made by LFK,
emphasizing that: Filing a request for marriage according to LFK cannot be done through
representation from the point of view of representation in the performance of legal affairs, the
submission of a request for marriage by LFK is excluded. A distinction must be made between the
presence for the submission of a request and the presence for the marriage, because the LFK on
the occasion of the marriage requires that persons wishing to enter into marriage must be second,
so the marriage cannot be done through the institute of representation neither for one of the future
spouses. Such a thing was allowed by UNMIK regulations, which allowed marriage to be entered
into through representatives, and that in the law of obligations stipulates that for some legal work

! See: Constitution of the republic of Kosovo, Prishtina,2008, Article 37, section 1.

2 See: law n0.2004/32 for the family of republic of Kosovo, Prishtina,2004, article, sect.2.

3 See: General statement for human rights, article 16, point 1.2.3, on the basis of which they are approximated and
legal provisions of Kosovo and defining that: Men and women in mature age have the right to marry and form form
families, without any restrictions and as far as race, citizenship or trust. They have equal rights as in the case of
marriage, during marriage and in case of divorce. 2.Marriage should connect only with consent completely free of the
persons that wants to marry. 3. Family is naturally core and basic society and have the right of protection from society
and the country.

4 Clarification: Individual (concrete) acts consist of individual legal norms. They cannot be approved unless they are
based on the general legal act previously adopted. Individual acts derive from general ones and should not be consistent
with them. It follows that the individual legal act cannot be approved if any previous conduct had not been regulated
by a general legal act or by a general legal norm. Individual legal acts resolve concrete life situations and each time
are dedicated to specific persons or a specific group

> See: Constitution of Kosovo. Pristina, 2008. Article 26.
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special authorization must be obtained and in Among these special legal works is the connection
of the crown through authorization®, which such a thing in the legal provisions in power is now
not allowed’. Such a thing is allowed and possible in the conclusion of contracts.

After both parties have expressed their willingness to the registrar, we say that the legal-civil
marriage has been established and that according to the Family Law marriage is a legally registered
community, which means that only a marriage registered in the book of In our law, are considered
a marriage®, and the existing marriage is legally defined as a marital impediment, otherwise the
same person creates two marriages at the same time, then we can say that we have violated the
criminal code by causing the offense bigamies® criminal. Bigamies in our law in Kosovo is
prohibited, but it is also punishable under the Criminal Code of Kosovo and is considered a penal
act'. Existing marriage or as it is said by law the previous marriage prevents the marriage of the
new marriage, and the second if it is considered absolutely invalid respectively null, because the
second marriage can never become valid as long as the first marriage exists.

Marital goals

Persons who claim to create a common life among themselves, they and as a primary purpose have
a common life among themselves, before they have the purpose of creating a family and children.
Such a thing is determined by the Family Law of Kosovo, according to which it is stated that:
Marriage is a legally registered community between two persons of different sexes, through which
they freely decide to live together with purpose to create family*!, so two persons of the opposite
sex a woman and a man create marriage at the moment of signing the legal act offered by the
registrar of Civil Status!2, with which they intend to live together between them. So the main and
only purpose of creating a marriage is the joint living between the spouses®® and not the creation
of the family, as the family is automatically created by signing the legal act of marriage**. Such a
thing was not defined in Roman law, since according to the first written laws, every person who
created a marriage, the main and only purpose was to have the creation of children and not only to
live together as a married couple but also to create children necessarily. In the event that the child
was not created within a married couple within three years of the marriage, they were obliged to
remarry the man, regardless of who was to blame for not being able to have the child®®. According
to the positive law of modern times, the main purpose of a legal marital relationship is the

6 See: Dauti. Nerxhivane. Contracts (special part of the law of obligations), Pristina, 2012. p. 243.

" See: Law no. 2004/32 on Kosovo Families, Pristina, 2004. Article

8 See: Commentary on Family Law, Author. Aliu Abdulla & Gashi Haxhi. Pristina, 2012. p. 52.

® See: Criminal Code In the Criminal Code of Kosovo of 2012, in Article 244, paragraph 1, which says: "Whoever
enters into a new marriage while he is married shall be punished by imprisonment of up to one year." Paragraph 2:
“Whoever marries a person whom he knows to be married, shall be punished by imprisonment of up to 1 year.

10 See: Law no. 2004/32 for the Family of Kosovo, Pristina, 2004. Article 19 of the LFK which affirms the mother
for the future monogamous marriage, a man a woman.

11 See: Law no. 2004/32 for Kosovo Families, Pristina, 2004. Article

12 See: No. 04 / L-003. FOR Civil Status. Pristina, 2011. Article. 42.

13 See: Law no. 2004/32 on Kosovo Families, Pristina, 2004. Article. 14 par 1.

14 See: Gashi. Haxhi / Aliu. Abdulla / Vokshi. Adem. Commentary on the Law on Family of Kosovo. Pristina 2012.
Pg. 51, 52.

15 Selmani. Union. Roman Law. Tetovo, 2013. p. 311.
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cohabitation of a man and a woman who claim to create a marriage!®. by law and which they
cannot resolve on their own?'’,

When we talk about marital goals, then there are more pronounced elements of the contract. | say
this because the purpose of marriage and the purposes of the contract are to achieve the legal effect
of the legal work, created by the expressed will, freely reciprocal and binding. Precisely the mutual
and binding promises for a common life, resemble in the solemn promise of the contracting parties
that they will fully fulfill the rights and obligations set out in the contract as well as that, at the
time of marriage, the spouses promise to fulfill all obligations specifically the obligations arising
from the marriage bond*8.

But we emphasize that the differences between marriage and contract are more pronounced so they
prompt us to define that marriage is not a contract. As defined above, the differences are related
to the fact that marriage is related to an administrative body*® in an administrative procedure from
the competent person, in a procedure which from the form and content of the act to the marriage
bond is not entirely administrative. However, again recently we conclude that marriage is not a
contract like other contracts, because there are many elements that distinguish it from the contract.

Exclusion of the meaning of marriage as a civil contract

Unlike Civil Legal Contracts, which in case of their creation as an essential condition must have
the purpose of concluding that contract, without which the contract will not be able to enter into,
and even if that contract is entered into can be canceled with court decision??, unlike the conclusion
of a marriage in which the purpose does not appear even though the positive law states that the
primary purpose for two persons to enter into marriage is cohabitation??.

It is no random that both parties who want to create a valid legal marriage must be of the opposite
sex, ie a male and a female??, as in Kosovo, the right of the community of the same sex is not yet
recognized. the same, which has been recognized by some positive rights in Europe; Croatia has
enacted the Gender Equality Act, Narodne Novine, 2003/16, other countries are: Denmark,
Norway, Sweden, Hungary, Belgium, France, Germany, etc. have laws allowing same-sex
marriages based on the principle of sexual non-discrimination. From the juridical-civil point of
view, in terms of contractual law, such a condition does not apply to the conclusion of a Private
contract (civil or commercial), which implies that only two persons with opposite sexes can create
a marriage. a male and a female, while civil contract can be created by persons of the same sex. It

16 See: Law no. 2004/32 on Kosovo Families, Pristina, 2004. Article

17 See: Gashi. Haxhi / Aliu. Abdulla / Vokshi. Adem. Commentary on the Law on Family of Kosovo. Pristina 2012.
P, 51.

18 See: Law no. 2004/32 on Kosovo Families, Pristina, 2004. Article 42, par. 1, 3, 4;

19 The Administrative Body which has the competencies to create the marriage act, is the Civil Registry Officer, who
exercises his authorizations under the guidance of the Administration, respectively the Municipality of the Local
Level.

20 The annulment of the fictitious contract can be done by the Court by taking a decision, specifically with the
development of the Contested procedure, in which the procedure ends with the taking of a judgment by which the
contract which has not fulfilled the essential condition therefore the purpose why it is concluded contract, then the
Court annuls that contract, specifically declares it invalid and it is considered that it had never produced a legal effect.
21 See: Law no. 2004/32 on Kosovo Families, Pristina, 2004. Article 14. par. 1.

22 Aliu Abdulla & Gashi. Haxhi. Family Law. Pristina, 2008. p. 14.
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is enough for the party to be able to act and to fulfill other conditions with law as defined by special
laws, for example. the law of Property and other Property Rights®,

The ability to bind marriage

Both sides claiming to be legally married, both male and female, must have the ability to act?, but
based on the general principle of "there are exceptions to this rule” (dies certus an et cetus quando)
and in this case an exception has been made, according to which valid legal marriage can be created
by (physical) persons who have not yet reached full capacity to act, i.e. persons who are under the
age of 18 years. Specifically, marriage is allowed to be created by persons who are 16 years of
age, but always keeping in mind that the decision must first be taken by the Basic Court in whose
jurisdiction the sides have their residence or domicile. After receiving the decision from the Court,
which considers that the sides and why they are 16 years old meet the conditions of ...provided by
law?® then the sides may avoid this marital prohibition. The issue of granting a marriage license
takes place in a non-contentious Civil Procedure and based on the legal provisions of the Law on
Non-Contested Procedure, the judge decides to give permission to the sides to be able to create a
marriage before the registrar?®. In this case, it should be noted that marriage is not established when
the court gives the decision which only allows the sides, even though they do not meet the essential
condition to enter into marriage, to form a marriage before the Civil Registry Officer?’. And after
the Registrar sees that the parties have a court decision with which their marital prohibition has
been avoided, then the same acts with the formulation of the marriage act in which the parties
declare their will to create that act?®,

Thus, the sides claiming to be married must always be fully capable of acting, including the
person's age and mental and physical development, whether male or female, who wish to marry.
Exceptionally, the case when the parties are 16 years old and they are allowed to get married only
if they are given permission with a decision taken by the Basic Courts of Kosovo?°.

Unlike civil contracts, which are a general condition for concluding a contract, the ability of the
contracting parties, but unlike the parties to enter into a marriage contract, since the parties who
claim to create a civil contract, is allowed to enter into a contract at the age of 14, since from the
age of 14 each subject of law acquires the tortious capacity, according to which the subject of the
right must be responsible for the damage caused by someone else's property.

2 According to the LPDTS of Kosovo, it is said that only the person who is the owner can alienate the item. And if
the contract of sale of that item is concluded for that item, then the seller must always be the sole owner of the item.
Thus, prose law defines only this type of condition for the subject of law who wants to enter into a civil contract, but
not the condition to be of the same or opposite sexes. Mjaton to be subject to the law regardless of their gender, can
be contracting parties, unlike marriage, which and according to the law marriage can only connect two natural persons
of the opposite sex.

24 See: Law no. 2004/32 For the Kosovo Family. Pristina, 2004, article 16, par. 1 and 2;

% See: Law no. 03 / L-007. Non-contentious Civil Procedure. Pristina, 2009. Article 114.

% See: there. Article 115, paragraph 1.

27 See: Law no. 04 / L-003. Kosovo's Civil State. Pristina, 2011. Article 41, par. 1, 2.

28 See: Law no. 2004/32 For the Kosovo Family. Pristina, 2004, article 29.

29 See: Gashi. Haxhi / Aliu. Abdulla / Vokshi. Adem. Commentary on the Law on Family of Kosovo. Pristina 2012.
Pg. 51, 52.
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If we look at how a 14-year-old person can be held accountable for the harm he or she causes to
another, then it is up to him or her to establish a work relationship*°. The Labor Law also clarifies
the employment relationship of whether | can create a natural person with incomplete capacity to
act, according to which it is stated that persons without full capacity to act can establish
employment relations, but on time halved work. The halved working hours according to the Law
is half of the regular schedule, i.e. from 8 to 4 hours. This also states the age of the person who
can establish the employment relationship, who can be 15 years old*".

So, according to the above, contracts from civil law, specifically from private law in general,
including contracts from commercial law, differ with the act of marriage and the condition of the
ability to act, which made it known that a marriage can be called an act but not a contract. Blood
type, defined as a condition and we can say it is the main condition, in the conclusion of a marriage,
but not in the conclusion of a private contract®* (whether civil, commercial, or employment
contract). Blood type marriage produces legal * criminal consequences® the reason for the
responsibility are possible genetic deviations 3 violation of blood type as a marital prohibition
extends to close and extended family.*® The ban includes family members and stepfather or
stepmother, grandfather or grandmother, uncle or aunt, etc.*®

In Private Contracts (Civil, Commercial) it is not an barrier, as civil contracts can be created and
family members such as sister and brother can create a contract of sale of a thing®’, for which there
is no obstacle even though they are in the bloodline in the straight line. So the difference is both
in terms of form and also in terms of content. This applies to the blood connection in a straight
line at the unlimited and in the indirect connection up to the fourth degree®.

Conditions for connection a civil legal contract

Before mentioning the conditions for concluding a contract, clarify the term contract based on
positive law?°. The term contract becomes very clear if we look at where contracts are widely
studied, and with a look at civil science specifically the law of obligations we see that contracts
are the material source of the law of obligations which are considered relevant legal facts based
on to which a liability relationship may be established, altered or terminated. So only a relationship
of obligations can be created, changed or even extinguished and not any relationship from the

30 Aliu. Abdulla. Civil right (general part). Pristina, 2013. p. 240.

81 See: Law no. 03/ L-212 I Labor. Pristina, 2010. Article. 7, par 1 and 2.

32 Private Contract marked, based on the fact that private law contains in its branches such as: Civil Law, Commercial
Law; Labor Law, Social Security Law. In case we say private contract then we completely include the branches of
civil law as they are (general civil law, property law, law of obligations, family law, inheritance law). At the moment
when we say commercial contracts, then contracts are included here from all types of companies, as well as labor law
and social security.

33 Common life we call: Cohabitation Although it involves living together, it has an even broader meaning, ie intimate
relations between spouses, mutual assistance between them, it is not allowed to agree not to respect the purpose of
marriage.

34 See: Criminal Code of Kosovo. Pristina, 2012. Article 236 Sexual relations within the family, paragraph 1.

3 Aliu. Abdulla & Gashi. Haxhi. Family right Pristina 2008. p. 38.

3 See: Law no. 03 / L-007. Non-contentious Civil Procedure. Pristina, 2009.

37 Dauti. Nerxhivane. Contracts (separate part of the law of obligations). Pristina 2012. Pg. 126.

38 Podvorica. Hamdi. Family Law. Pristina 2013. Pg.

39 See: Law no. 04 / L-077 | Obligations. Pristina 2012. Article. 15.
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family law of family character and which have the purpose of living together such as marriage“°.
So the main form in which work is done in economic circulation are contracts*!, which is created
with the agreement of two or more persons who intend to create, change or even extinguish a
relationship of obligations*2. From the above data we emphasize that the term contract is used only
for the relationship of character from the right of obligations by which the legal relationship is
claimed to perform work in economic circulation®?, and not to have the purpose of living together
or starting a family. I also emphasize that in a contract of obligations as a contracting side there
may be two or more subjects (natural or legal persons), and such a thing cannot happen in the
conclusion of a legal marriage, as a marriage can create only one male with one female and without
breaking that existing marriage no other marriage can be created**. To be considered a legally valid
contract, it must be created on the basis of general conditions such as: working capacity of the
sides, consent of the will, the subject of the contract and the legal basis of the contract and as
special conditions: form of contract, contract signing delivery of the item and consent to enter into
the contract®. In order to conclude a contract, we must meet the general conditions of exemption,
the special conditions which depend on the agreement of the sides. Such conditions do not apply
to create a valid legal marriage, but the conditions mentioned in the above chapters of this paper
apply, which turns out that Marriage cannot be considered as a contract since in order to be
considered a contract it must be fulfilled the same conditions as contracts.

Lack of will, ability to act for marriage and representation of the side in civil-legal contracts

Marital barriers generally accepted by family law are: Lack of willpower; - Existing marriage; -
Mental illness; inability to act - Gender and - Minority. Marriage impediments are also obstacles
to the conclusion of a private contract, specifically to the conclusion of a civil contract, for
example: if we want to create a contract for the sale and purchase of an item, before we create all
parties must express their full will*® (without delusion, deception, violence, intimidation).

In addition to the will, the parties must have the ability to act, but even if they do not have the
ability to act or have limited, those parties are allowed to create a legal contract but with the help
of the power *’of prosecutor or legal representative®. Such a thing is not allowed in marriage,
since marriage cannot be entered into on behalf of someone else®. Thus, marriage with
authorization is not allowed,*® unlike contracts that can be created through authorized sides®*. So,
in the above case, it is clearly stated that marriage is not a contract, but only a legal act. In addition

40 Gashi. Haxhi / Aliu. Abdulla / Vokshi. Hoti. Family Law Commentary. Pristina 2012. Pg 51.

41 Dauti Nerxhivane. Contracts. Pristina, 2012. p. 9.

%2 1bid, p, 10.

43 See: Law no. 04 / L-077 | Obligations. Pristina 2012. Article. 15, 18.

44 See: Law no. 2004/32 For the Kosovo Family. Pristina, 2004, article 29.

45 Dauti Nerxhivane. Contracts. Pristina, 2012. p. 33

46 See: Law no. 04 / L-077 | Obligations. Pristina 2012. Article. P. 15, 18.

47 According to the Law on Obligations, it is allowed for a contract to be concluded with a party which has not
fulfilled the capacity to act, but on the condition that the party without the capacity to act represents a person who
has the capacity to act. And specifically the law defines it as follows: The conclusion of the contract and other legal
affairs can also be performed with representatives.

48 Aliu. Abdulla. Civil Law (general part). Pristina, 2013. p. 341.

49 See: Law no. 2004/32 For the Kosovo Family. Pristina, 2004, Article 14, paragraph 1.

%0 Gashi. Haxhi / Aliu. Abdulla / Vokshi. Hoti. Family Law Commentary. Pristina 2012. P, 52.

51 See: Law no. 04 / L-077 | Obligations. Pristina 2012. Article. 72, par.1 and 2.
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to the aforementioned barriers, the other barrier to marriage is the existing marriage. When a
person is married, he cannot have a second marriage without extinguishing® the existing
marriage®. In case we would consider marriage as a civil contract then and marriage should have
been allowed to create two or more marriages at the same time, as it happens in the conclusion of
civil contracts, since within a day we can enter into two or more civil contracts. And in this case it
becomes clear that marriage should not be considered as a contract but as a legal act. Marital
prohibitions can be avoided by the sides as well as in civil contracts. Any kind of prohibition can
be avoided unless a contract is entered into by a person who does not have the capacity to act, this
obstacle can be avoided over time, if the person he gains the ability to act and the condition for
gaining the ability is the passage of time. And in case a civil contract is created with entities that
have not yet reached the capacity to act at the moment they have created the contract, that contract,
although not valid at the beginning of the creation, becomes valid over time, one thing such are
allowed by convalidation® institutes, according to which invalid legal work over time becomes
valid.

A legal work, specifically a contract, may remain in force even though at the time of the conclusion
it was invalid, but such a thing cannot be allowed even in marriage. If the marriage is created by
two minors, that marriage, whenever it is identified with you, can be declared absolutely invalid,
except for this, and both the registrar and the parties that have entered into the marriage are
punished by the criminal code! And in this case we notice that marriage is not a contract, but a
legal act.

CONCLUSION

The subject of the right that by birth acquires guaranteed rights and obligations and with the highest
legal act. Among the fundamental rights and freedoms of every physical subject is the right to
marry, respectively the right to start a family. Such a positive right is allowed and considered legal
only if that marriage is established before the competent body and before the registrar. The right
which is applicable by the subjects, but also not understandable for the family and scholars of
family law, specifically marital law. The dilemmas lie precisely in the relationship that the spouse
creates at the time of the marriage, so that relationship, respectively the expression of the will, is
put in a dilemma to be called a contract or an act of marriage created. Therefore, since the study
of Private Law is mainly of the branch of private law in particular, we consider that Marriage
created between two subjects of the opposite sex is an act (action) and not a legal contract. As to
why it is not a legal contract, in the content of the topic I have presented the reasons and the legal
basis, in which you will notice that we really cannot consider marriage as a contract as such a thing
is opposed by the Laws in force of the Republic of Kosovo. But, in general, we emphasize that the

2 Termination of marriage is done by: actions of nature which is the natural death of the hushand or wife, then by
actions of the man which actions are: the declaration of the missing person to die, the annulment of the marriage as
well as the divorce of the marriage.

%3 See: Law no. For the Kosovo Family. Pristina, 2004. Article 60. Par 1,2.

54 Aliu. Abdulla. Civil Law (general part). Pristina, 2013. p. 413.
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content of this paper is my opinion as a researcher of science but not definitive and mandatory for
other researchers!

Recommendations

1. Completion of civil legislation. Specifically, in defining what we call legally related marriage
and how it is performed, it is defined by the Law on Family of Kosovo, according to which it is
stated that: Marriage is a legally registered community between two persons of different sexes,
through which they freely decide to live together for the purpose of starting a family, and in which
provision | think it would be fairer to determine and that marriage is a legal act so as not to create
doubts that the marriage act is a contract.

2. Regarding the Conditions of Marriage, both in the doctrine and in the legislation, I think it would
be fairer to specify precisely that these conditions are valid only to create a marriage, for example:
in the case when It is mentioned that the will of the sides that create a legal contract then determine
that the will is expressed only by men and women who want to create marriage, unlike the contracts
in which the subjects express their will, whether natural or legal persons and without taking
considering the gender of the parties !.
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Oz

Liderlik 21.yilizy1lda bireylere kazandirilmasi gereken temel becerilerden bir
tanesidir. Gelecegimizin teminatt olan genclerimize Ozellikle de lise
Ogrencilerimize bu becerinin kazandirilmasi, bu dogrultuda yetistirilmeleri
onem arz etmektedir. Genglerimizin dgrenimlerinin énemli bir pargasi olan
lise yasaminin ve lise yasam kalitesinin olumlu olmasi da genglerimizin
yetistirilmesinde dikkate alinmasi gereken bir bagka boyuttur. Bu aragtirmada
da lise ogrencilerinin okul yasam kalitesi algilar1 ile Ogrenci liderligi
arasindaki iliskinin saptanmas1 amaglanmustir. Iliskisel tarama modelinin
kullanildig1i  arastirmaninin  evrenini Kahramanmarag ilinin Pazarcik
ilgesindeki 7 lisedeki 3621 ortadgretim Ogrencisi; 6rneklemini ise uygun
ornekleme yontemi ile belirlenen 377 lise 6grencisi (195 kiz, 182 erkek)
olusturmaktadir. Calismanin verileri “Ogrenci Liderligi Olcegi” ve “Lise
Yasam Kalitesi Olgegi” ile toplannustir. Elde edilen verilerin analizinde
Mann-Whitney U, Kruskall Wallis ve Spearman Sira Farklar korelasyonu
yapilmistir. Arastirma bulgular1 kizlarin erkeklere gore daha fazla liderlik
davranist sergilediklerini, simif diizeyi yiikseldikce okul yasam kalitesi
algisinin olumsuz yonde bir seyir izledigini, sosyal-kiiltiirel etkinliklerde ve
liderlik gorevlerinde bulunan 6grencilerin, bu tiir etkinliklerde gorev almayan
ogrencilere gore okul yasam kalitesi algilarinin daha olumlu oldugunu, okul
yasam kalitesi ile 6grenci liderligi arasinda pozitif yonde ve orta diizeyde bir
iligki bulundugunu géstermistir.
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Okul Yasam Kalitesi.
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Abstract

It is a reality that the process of leadership has a dimension at education and
school level in addition to its individual, social and politicial side. Student
leadership that can be evaluated under the title of school dimension can bring
some leadership skills into the forefront. It can help students develop or gain
some new skills such as having self-confidence, taking responsibility or being
active. Students who are active, self-confident, responsible and have strong
motivation also improve their perceptions on the quality of school life as well
as leadership. It has been stated that school commitment of the students who
have positive perceptions on the school life quality is relatively stronger (Ayik
& Akdemir, 2015; Gedik & Comert, 2018) and have a tendency to quit some
kind of behaviours such as fighting or skipping the school (Ayik & Akdemir,
2015; Aykit & Oztiirk, 2017; Onder & Sari, 2012). It is known that in the
process of leadership, the environmental conditions and possibilities are very
important besides the leader and followers. Adjusting the environmental
conditions and structure and functioning of the school to support the student
leadership may affect the students’ perceptions on the quality of school life in
a positive way. Students’ perceptions on the quality of school life may change
positively by some actions such as asking for their opinions, providing a safe
and peaceful environment and giving importance to their identity and
personality. It can be said that students who have positive perceptions on the
quality of school life can participate in the activities requiring leadership more
voluntarily.

The aim of this study is to determine the relationship between high school
students’ perceptions on the quality of school life and student leadership.
Within the scope of the study, answers for the following questions are sought:

1. How is the perception of high school students’ on the quality of
school life and student leadership?

2. Do the high school students’ perceptions on the quality of school
life and student leadership differ in terms of their

a. gender

b. level of class

c. participating in the social and cultural activities

d. participating in the activites requiring leadership at school?

3. What is the level of relationship between high school students’
perception on the quality of school life and student leadership?

The population of the study that was conducted at correlational survey method
consisted of 3621 students from seven high schools in district of Pazarcik,
Kahramanmaras. The sample that was chosen by convenience sampling
constituted by 377 high school students (195 girls and 182 boys). Quality of
school life scale and student leadership scale were used as data collection
tools. In the analysis of data, in addition to Mann-Whitney U, Kruskal Wallis
tests and Spearman’s rho rank order correlation test were administered.
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The finding that the girls scored higher than the boys in leadership has
supported many studies conducted through this frame in the literature (Arslan
and Durmus, 2013; Celik and Siinbiil, 2008, citing: Biiyiikoglu and Polat,
2017; Demirgelik, Karacabey and Cenan, 2017; Lizzio, Dempster and
Neumann, 2011). One another result about gender variable is that boys scored
higher than the girls only in “technology and innovation” dimension of student
leadership. This can be explained by the boys’ higher interest towards
technology than the girls.

Along the lines of the results of the study conducted by Tung and Besalti in
2014, a significiant difference has been determined in teachers dimension of
the quality of school life scale in this study as well. When this finding was
analysed in detail it was seen that this difference was in boys’ favour. The
result that as grade level increases, perceptions of quality of school life follow
a negative way accordingly is paralell with some other studies’ results
(Arikan, 2015; Arikan and Sari, 2016; Epstein and Mcpartland, 1976; Gedik
and Comert, 2018; Sari, 2012a; Selvitopu, 2018; Tung and Besalti, 2014). It
has also demonstrated that students who had a leadership duty and took part
in social-cultural activities actively have a more positive perception on the
quality of school life and a tendency to leadership than the ones who did not
took part in such activites. And lastly, a significant and positive corelation at
the intermediate level between quality of school life and student leadership
has been found.

Results have shown that girls scored higher than the boys in leadership and as
grade level increases, perceptions of quality of school life follow a negative
way accordingly. It has also demonstrated that students who had a leadership
duty and took part in social-cultural activities actively have a more positive
perception on the quality of school life and a tendency to leadership than the
ones who did not took part in such activites. And lastly, a significant and
positive corelation at the intermediate level between quality of school life and
student leadership has been another finding of the study.

Keywords: High School Students, Leadership, Student Leadership, Quality
of School Life.

GIRIS

Liderlik siirecinin bireysel, toplumsal ve siyasal oldugu kadar, egitim ve okul boyutunun da oldugu
bilinen bir gergektir. Kimi 6grenciler i¢in dile getirilen “bu 6grencide liderlik 6zellikleri var” veya
“bu 6grenci gelecegin lideri olabilir” ve benzeri gibi sdylemler, bu gercekligin bir izdiisiimii olarak
degerlendirilebilir. Dolayistyla glinlimiizde liderligin, 6grencilik roliine ¢ok da uzak bir kavram
olmadig1 goriilmektedir.

Okul etkinliklerinde aktif rol almak, sosyal ve kiiltiirel faaliyetlere goniillii olarak katilmak,
olabilecek adaletsizliklere sessiz kalmamak gibi 6zellikler, liderlik becerileri gelistirebilmeleri
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acisindan Ogrenciler i¢in oldukca dnemlidir. Okullar 6grencilerde bedensel, sosyal ve zihinsel
gelisim saglamanin yaninda, onlarin liderlik becerileri kazanmalarina da katkida bulunmasi
gereken oOrgiitlerdir (Zanella, 1979). Ayrica okullarin, 6grencilerin kendilerini rahat, giivende ve
huzurlu hissetmelerini saglayacak bir ortama sahip olmasi, boyle bir ortamin yaratacagi orgiitsel
iklim igerisinde (Karakiitiik, Ozdogan Ozbal ve Saglam, 2017) onlarin daha olumlu bir okul yasam
kalitesi (OYK) algis1 gelistirebilmelerine de katkida bulunabilir. Ciinkii 6grencinin icinde
bulundugu ortama iliskin algis1 onun duygu ve diisiincelerine, sonra da davraniglarina yon
verebilmektedir.

Liderlik ve okul yasam kalitesi olgularinin ortadgretim 6grencileri baglaminda ele alindigi bu
calismada, alanyazina dayali olarak anilan kavramlar irdelenmekte; konuya iliskin Ogrenci
algilarinin istatistiksel analizi sonucunda ulasilan bulgular tartigilmaktadir.

Okul Yasam Kalitesi

Stirekli bir degisim ve gelisimin yasandigi giiniimiizde bu devinim, toplumlarin ekonomik ve
siyasal sistemleri kadar, sosyal ve kiiltiirel oOriintiilerini de etkileyebilmektedir. Kuskusuz,
toplumun {iyesi olan bireylerin bu degisim ve doniigiim siireci igerisine ilgi, istek, beklenti ve
algilar1 da belli yonlerde evrilebilmektedir. Toplumsal yapinin bigimlendirdigi bu 6zellikler,
bireylerin yasama iliskin algilarin1 ve dolayistyla yasam kalitelerini belirleyebilmektedir.

Bireyin mutluluk algisi, beklentilerinin karsilanma derecesi, yasam doyumu ve genel iyilik hali
olarak tanimlanabilecek (Durmaz, 2008; Kosterelioglu ve Kosterelioglu, 2015) “yasam kalitesi”,
aslinda yeni bir kavram olmayip bir¢ok arastirmada konu edinilmistir (Boylu ve Pagacioglu, 2016;
Erden ve Erdem, 2013; Sari, 2006). Bu arastirmalarda yasam Kkalitesi algisinin, bireyin i¢
diinyasinda sekil alan 6znel bir kavram oldugu goriilmektedir. Ancak bireysel yasantilarin, sahip
olunan sosyo-ekonomik diizeyin ve kurulan sosyal iliskilerin bu kavrami dogrudan etkiledigini de
gozden uzak tutmamak gerekmektedir.

Bireyin i¢inde yer aldig1 aile ve is ortami kadar, egitimini siirdiirdiigii okul ortam1 da onun yasam
alamidir ve yasam kalitesini etkilemektedir. Ogrencilerin zamanmin ¢ogunu gecirdigi, gelecek
yillardaki yasaminin temelini olusturan yapilar olan okullar; onlari hem akademik hem de sosyal
ve psikolojik acidan hayata hazirlayan orgiitlerdir. Bu denli dnemli bir misyonu olan okullarin
ogrencilerin goziinde olumlu bir imaja sahip olmasi, bu misyonun daha basarili bir sekilde
gerceklesmesi bakimindan énem tasimaktadir (Sari, Otiing ve Erceylan, 2007). Bu nedenle
ogrencilerin OYK algilarinin dikkate alinmasi, okulun bireysel ve toplumsal dogurgulari agisindan
oldukga énemlidir.

Okul yasam Kkalitesi, yasam kalitesi kavramimdan cok farkli olmayip, Ogrencilerin okulda
kendilerini giivende hissetmeleri, sevildigi ve kabul edildigi duygusunun olusmasidir (Sar1 ve
Cenkseven, 2008). Bir bagka ifade ile OYK, 6grencilerin okul yasamina karigmalari ve bu ortamla
biitiinlesmelerinden kaynaklanan genel bir iyilik halidir (Karatzias vd., 2001). Okul yasam
kalitesine iliskin diger tanimlamalar ise sdyledir: Ogrencilerin okulda kisisel ve deneyimsel iyi
olma hali ve okuldaki giinliik yagsama dair memnuniyet diizeyi (Mok ve Flynn, 2002); 6grencilerin
okul yasamina ve kiiltiirline karigmalarindan kaynaklanan egitimsel deneyimler ve okulla ilgili
faktorler tarafindan sekillenen genel iyi olma (Karatzias, Power ve Swanson, 2001); 6grencilerin
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akademik basarilarin1 ve motivasyonlarini etkileyen faktorlerden olusan ve okuldaki 6grencilerin
her agidan mutlu olabilecekleri ortam (Argon ve Kosterelioglu, 2009); okul ¢evresi ve okul yagami
arasindaki iliskiden dogan genel bir iyilik hali (Eres ve Bilasa, 2017).

Ogrencilerin okul yasam kalitesi algilarini etkileyen degiskenler kadar, OYK kavramimin da kendi
icerisinde alt boyutlar1 bulunmaktadir. Bu alt boyutlar Epstein ve McPartland’a gore (1976)
okuldan memnuniyet, 6grencilerin sinif icindeki etkinlikleri ve 6 gretmenlerine iligkin algilar1 iken
Sar1’ya gore (2012b) statii, okul yonetimi ve 6grencinin okula, 6gretmenlere ve 6grencilere yonelik
duygular1; Karatzias ve arkadaglarina gore de (2001) 6gretim programi, okula devam etme,
Ogretim yontem ve teknikleri, 6grenme, kisisel ihtiyaglar, degerlendirme, okulun degerler sistemi,
bireylerin sahip oldugu degerler, destek, kariyer, iliskiler, 6znel ve nesnel ¢evresel faktorler olarak
siralanmustir.

Okul yagsam kalitesi ile ilgili olarak yapilan agiklama ve tanimlamalar incelendiginde bu kavramin
tek bir tantminin olmadigi; OYK’nin genel ¢ercevesini 6grencinin okulda kendini mutlu, giivende,
huzurlu ve degerli hissedip hissetmemesi ve bir Orgiit olarak okuluna karsi duygularinin
olusturdugu goriilmektedir.

Egitimin ¢ok yonlii bir kurum (toplumsal, ekonomik, sosyal, siyasal), okulun ise ¢ok boyutlu bir
orgiit (amagc, yapi, siireg, iklim) oldugu dikkate alindiginda (Bursalioglu, 2019), 6grencinin okul
yasam kalitesi algisin1 etkileyen bir¢cok degiskenin bulundugu anlasilmaktadir. Yapilan
aragtirmalar dgrencilerin OYK algisini okullarin sosyo-ekonomik diizeyi (Sar1, 2012a; Sar1, Otiing
ve Erceylan, 2007), 6grencinin kendisi ile ilgili olumlu ya da olumsuz diistinceleri (Sar1, 2006;
Sar1 ve Cenkseven, 2008; Karatzias vd., 2001), iletisim bicimleri (Onder ve Sar1, 2012), kararlara
katilma durumu ve gelecege iliskin endigesi (Argon ve Kosterelioglu, 2009), olumlu duygular
besleme (Karatzias vd., 2001), 6grencilerin 6gretmenleri ve okul yoneticiler ile gelistirdikleri
iliskileri (Ayik ve Atas-Akdemir, 2015; Aykit ve Oztiirk, 2017; Sar1, 2006), dgrencinin sosyo-
ekonomik diizeyi, okulda olumlu bir iklimin varlig1 ve okul yoneticilerinin yonetim becerileri
(Eres ve Bilasa, 2017), olumlu bir sinif atmosferi (Mok ve Flynn, 2002) ve 6grencilerin birbirleri
ile ilgili diistinceleri (Kosterelioglu ve Kosterelioglu, 2015) gibi faktorlerin etkiledigini ortaya
koymaktadir.

Arastirmalar, OYK algis1 olumlu olan 6grencilerin kendini okulda degerli hissettigine, 6§retmen
ve okul yoneticileri ile 1yi iliskiler gelistirdigine, hem akademik yonden daha basarili ve hem de
okula baglilik diizeylerinin daha yiiksek olduguna vurgu yapmaktadir (Ayik ve Akdemir, 2015;
Gedik ve Comert, 2018). Buna karsilik OYK algis1 olumsuz 6grenciler ise okula yabancilagma,
okuldan kagma veya kavga etme gibi istenmedik davraniglar gosterme egilimindedirler (Ayik ve
Akdemir, 2015; Aykit ve Oztiirk, 2017; Onder ve Sar1, 2012).

Ogrenci Liderligi
Tarihsel siire¢ icerisinde Ozellikler yaklasimindan davranissal ve durumsallik yaklasimlarina
dogru evrilen liderlik olgusunun giiniimiizde de tartisilmaya devam ettigi (Onen ve Kanayran,

2015); hatta tam olarak iizerinde anlagmaya varilmis bir tanimlamanin yapilamadigi
goriilmektedir. Liderligi tanimlama ¢abalarinin ortak noktasi, belli amaclara ulagmak i¢in insanlar1
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etkileme ve yonlendirme siireci olarak ele alinmasidir (Bass ve Bass, 2008; Burchard, 2009;
Haber-Curran ve Tillapaugh, 2017; Hilliard, 2010; Northouse, 2016).

Liderlik alanyazini incelendiginde merkezinde insan faktoriiniin yer aldig1 acik¢a goriilmektedir.
Insan faktériiniin belki de en yogun oldugu &rgiitlerden biri olan egitim orgiitlerinde liderlik
olgusunun 6ne ¢ikmasi pek sasirtict degildir. Okullarda yapilan liderlik ¢alismalarinin 6znesini
daha ¢ok yoneticiler ve 0gretmenler olustururken (Aslan ve Agiroglu Bakir, 2014; Banoglu, 2011;
Cmar ve Bozgeyik, 2015; Hallinger, 1992; Wildy ve Dimmock, 1993; Yilmaz ve Kursun, 2015),
giiniimiizde buna artik 6grenci liderligi de eklenmis bulunmaktadir (Arslan ve Durmus, 2013;
Cansoy ve Turan, 2016; Coffey ve Lavery, 2017; Hilliard, 2010; Kambuga ve Omollo, 2017; Kois
vd., 2016; Lizzio, Dempster ve Neumann, 2011; Manzano, Poon ve Na, 2017; Marcketti, Arendt
ve Shelley, 2011; Schneider vd., 1999; Seemiller; 2016).

Ogrencilere liderlik 6zelliklerinin kazandirilmas: oldukga énemli goriilmektedir. Ogrenci liderligi
ogrenilebilir bir beceri oldugundan (Hilliard, 2010; Jenkins, 2013; Mozhgan vd., 2011; Parlar,
Tiirkoglu ve Cansoy, 2017) 6grencilere bu beceriyi kazandirmak miimkiin goriilmektedir.
Alanyazinda 06grencilere liderlik becerileri kazandirmaya yonelik cesitli program ve
uygulamalarin yer aldig1 vurgulanmaktadir (Arslan ve Durmus, 2013; Al-Jammal, 2015; Jenkins,
2013; McClellan, 2013; McGregor, 2007; Zanella, 1979).

Liderlige davranissal yaklasim acisindan bakan ve “lider dogulmaz, lider olunur” bakis agisini
benimseyen Seemiller (2016), 6grencilerin deneyimleme ya da egitim alma, geri bildirim gibi
kasitl ve planli bir program sonucunda liderlik yeterlikleri kazanabileceklerini ileri stirmektedir.
Konuyu ayni bakis agisi ile ele alan Al-Jammal’a (2015) gore de gocuklara kiigiik yaslarda liderlik
becerileri kazandirilabilir. Schneider ve arkadaglarinin 1999 yilinda yaptiklar “lise 6grencilerinin
liderligini anlama” baslikli calismada, hem akademik basar1 ve hem de akademik olmayan diger
bireysel farklarin ileriki yaslarda liderlik davranislarinin yordayicisi oldugu vurgulanmaktadir.
Zanella (1979) tarafindan yapilan caligmada ise okullarin, 6grencilerin liderlik becerilerini
gelistirmeye katkida bulunmasi gerektigi; bunu yaparken de anne babalara, dgretmenlere,
yoneticilere ve 6grencilere birtakim gorevler diistiigiinti kaydedilmistir.

Liderlik yalnizca ogrencilere kazandirilmasi gereken bir olgu olarak degerlendirilmemelidir.
Ogrenciye sundugu/sunacagi katki baglaminda da degerlendirmek gerekmektedir. Ciinkii her
cocuk/Ogrenci gelecekteki potansiyel bir liderdir. Gelecegin liderlerini yetistirmek ise her anne
babanin bildigi rutin kurallar1 ve prosediirleri uygulamaktan ibaret bir is degildir. Cok daha
karmasgik olan ve iletisim, takim caligmasi, planlama, karar verme, paray1 yonetebilme ve problem
cozme gibi becerilerin ¢ocuga kiigiik yasta yavas yavag 6gretildigi bir siiregtir (Swan, 2014).

Ogrenci liderligi, genclere aktif vatandaslar olarak hak ve sorumluluklarin1 anlama, karar verme
stirecine katilma ve diislincelerini ifade etme noktasinda onlar1 destekleyen ve firsatlar sunan
egitim ilke ve uygulamalaridir (Kambuga ve Omollo, 2017:1). Bu ilke ve uygulamalar, 6grencinin
yalnizca i¢inde bulundugu durumu olumlu yonde etkilemekle kalmaz, aym1 zamanda onun
gelecegine de olumlu yonde katki sunarak (Biiyiikoglu ve Polat, 2017) problemlerin iistesinden
gelme becerisi kazandirir (Arslan ve Durmus, 2013). Ayrica liderlik ve liderlik egitimi, 6grencinin
mesleki yasaminda da basarili olmasina katkida bulunabilir (Kois vd., 2016). Universitede liderlik
etkinliklerine aktif bir sekilde katilan 6grencilerin olgunlagma, esneklik, hedef odakli olma gibi
birtakim 6zellikleri sergiledikleri bulgulanmistir (Hilliard, 2010).

O
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Ozellikle 1960 ve 1970’lerde gergeklesen dgrenci eylem ve etkinlikleri sonucunda &grencilerin
seslerini toplumsal diizlemde daha fazla duyurmalar1; 6grenme, degerlendirme, program gibi okul
ile ilgili karar alma siire¢lerine katilimlarini saglamis; bu konuda yapilan bilimsel arastirmalarin
da katkisi ile 6grenci liderligine olan ilgi giderek artmistir (Dempster ve Lizzio, 2007). Cansoy ve
Turan ‘a (2016) gore, Ogrenci liderligi baglaminda degerlendirilen genclik liderligi; takim
caligmasi, sorumluluk ve bir ideal sahibi olma gibi 6zellikler etrafinda sekillenen ayr1 bir ¢alisma
alanidir. Arslan ve Durmus (2013) ise zeka, kisilik saglamligi, 6nsezi gibi 6zelliklerin liderlikte
onemli oldugunu, yiiz yiize iletisimin yoluyla 6grencilere problem ¢6zme ve dogru secimler
yapabilme gibi 6zelliklerin kazandirilabilecegini belirtmislerdir.

Liderlik siirecinde lider ve izleyenler kadar, ¢evresel durum ve kosullarin da ne denli 6nemli
oldugu bilinmektedir. Okulun yap1 ve isleyisi ile cevresel kosullarini 6grenci liderligini
kolaylastiracak bi¢cimde uyarlamak; bir yandan 6grencileri daha ¢agdas ve demokratik bir yasama
hazirlarken G6te yandan da okul yasam kalitesinin arttirilmasina katkida bulunabilir. Okul
orgiitlerinde yapilabilecek boylesi doniistimler, anilan digsalliklarin yaninda 6grencilerin 6zgiiven
duygusunu gelistirerek onlarin liderlik 06zelliklerini de ©6n plana c¢ikarabilir. Tim bu
diizenlemelerin hayata gecirilmesi, egitimin siyasal islevlerinden biri olan “gelecegin lider ve
yoneticilerinin yetistirilmesini” de olanakl kilabilecektir.

Yukarida belirtilen bireysel ve toplumsal kazanimlarin saglanabilmesi agisindan 6grenci liderligi
konusunun okul yagsam kalitesi ile iliskili olarak ortadgretim kademesi diizeyinde incelenmesi
onemli goriilmektedir. Ayrica, konuyu bu baglam igerisinde ele alan bir ¢aligmanin bulunmamast
da bu arastirmaya olan gereksinimin bir gostergesi olarak degerlendirilebilir.

Ortadgretim 6grencilerinin okul yasam kalitesi algilari ile 6grenci liderligi arasindaki iligkinin
belirlenmesini amaglayan bu aragtirmada asagidaki sorulara yanit aranmstir:

1. Ortadgretim O6grencilerinin okul yasam kalitesi ve 6grenci liderligine iligkin algilar1 ne
diizeydedir?
2. Ortadgretim 6grencilerinin okul yasam kalitesi ve 6grenci liderligine iligskin algilar
onlarin,

a. Cinsiyet

b. Sinif diizeyi

c. Sosyal-kiiltiirel etkinliklerde gorev alma

d. Okulda liderlik gérevlerinde bulunma

degiskenlerine gére anlaml bir farklilik gostermekte midir?

3. Ortadgretim 68rencilerinin okul yagam kalitesi ile 6grenci liderligi algilar: arasindaki iligki
diizeyi nedir?

YONTEM
Arastirmanin Modeli

Ortadgretim 6grencilerinin okul yasam kalitesi algilar1 ile 6grenci liderligi arasindaki iligkinin
belirlenmesini amaclayan bu arastirmada iliskisel tarama modeli kullanilmustir. Iliskisel
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arastirmalar, iki ya da daha ¢ok degisken arasindaki iligkinin herhangi bir sekilde bu degiskenlere
miidahale edilmeden incelendigi arastirmalar olarak tanimlanmaktadir (Biiylikoztiirk vd., 2014).

Evren ve Orneklem

Arastirmanin evrenini Kahramanmaras ilinin Pazarcik ilgesinde bulunan resmi ortadgretim
kurumlarinda 6grenim goren 6grenciler olusturmaktadir. 3 Anadolu lisesindeki 1987, 1 mesleki
ve teknik lisedeki 792, 1 Anadolu imam Hatip lisesindeki 368, 1 fen lisesindeki 328, 1 saglik
meslek lisesindeki 146 ve toplamda 7 lisedeki 3621 ortadgretim Ogrencisi arastirmanin evreni
icerisinde yer almaktadir.

Calismada kolay ornekleme yontemi kullanilmistir. Kolay o6rnekleme arastirmacinin kolayca
ulagabilecegi bir 6rneklemden veri toplanmasi olarak tanimlanmaktadir (Biiyiikoztiirk vd., 2014).
Bu yontem ile evrenin %10.4’ iinii olusturan toplam 377 ortadgretim 6grencisi arastirmaya dahil

edilmistir.

Katilimeilara iliskin demografik bilgiler Tablo 1’de yer almaktadir.

Tablo 1. Katilimcilara Iliskin Demografik Bilgiler

Degisken Grup f %
Kadmn 195 51,7
Cinsiyet Erkek 182 48,3
Toplam 377 100,0
9. simif 86 22,8
10. simif 94 24,9
Smif Diizeyi 11. simf 93 24,7
12.s1mf 104 27,6
Toplam 377 100,0
Sosyal-kiiltiirel etkinliklerde gorev alma Evet 163 43,2
Hay1r 214 56,8
Toplam 377 100,0
Okulda liderlik gorevlerinde bulunma Evet 114 30,2
Hayir 263 69,8
Toplam 377 100,0
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Veri Toplama Araclart

Ortadgretim 6grencilerinin okul yasam kalitesi algilari ile 6grenci liderligi arasindaki iligkinin
saptanmasi amactyla yapilan bu arastirmada asagida ayrintilar1 yer alan dlgekler kullanilmistir:

Lise Yasam Kalitesi Olgegi: Sari, Otiing ve Erceylan tarafindan 2007°de gelistirilen dlgegin
gegerlik ve giivenirligi 2011 yilinda Sar1 tarafindan yeniden sinanarak son seklini almigtir. Gerekli
istatistiksel analizler, Adana ili merkez ilgelerinde farkli sosyo-ekonomik diizeydeki liselerde
Ogrenim goren 500 6grencinin katilimi ile gerceklestirilmistir. Ac¢imlayici (AFA) ve dogrulayici
faktor analizi (DFA) yapilan 6lgegin 6gretmenler, okula yonelik olumlu duygular, statii, okul
yoneticileri, okula yonelik olumsuz duygular, 6grenciler ve sosyal etkinlikler olmak iizere toplam
yedi boyut ve 35 maddeden olustugu belirlenmistir. Bu boyutlardan alinacak en diisiik puan 4.00,
en yiiksek puan ise 30.00’dir. Lise yasam kalitesi dl¢eginin (LISEYKO) yedi boyutuna iliskin
Cronbach Alpha i¢ tutarlilik katsayilar1 sirasiyla .86, .85, .78, .81, .82, .70 ve .68 olarak
hesaplanmistir. Bu arastirmadaki Cronbach Alpha katsayisi ise .80°dir.

LISEYKO’nin “Ogretmenler” boyutunda yer alan maddeler, dgretmenlerin 6grencilerle olan
iletisimlerinin niteligi ve mesleki anlamda kendilerini gelistirme diizeylerini; “Okula yonelik
olumlu duygular” boyutunda yer alan maddeler, 6grencilerin okula yonelik olumlu duygularini;
“Statii” boyutunda yer alan maddeler, okulda 6grencilerin birer birey olarak kendilerini ne diizeyde
onemli ve degerli hissettiklerini; “Okul yoneticileri” boyutunda yer alan maddeler, okuldaki
yoneticilerin dgrencilerle olan iletisim bigimlerini, katilimciliga verdikleri 6nemi ve 6grencilerin
sorunlarina yonelik duyarlilik diizeylerini; “Okula yonelik olumsuz duygular” boyutunda yer alan
maddeler, okulu sevmeme, okulda kendini mutsuz hissetme gibi olumsuz duygularing
“Ogrenciler” boyutunda yer alan maddeler, 6grencilerin okulda birbirleriyle olan iletisimlerinin
niteligini ve “Sosyal etkinlikler” boyutunda yer alan maddeler ise okulun sosyal etkinliklere
yaklagim tarzini igermektedir.

21’1 olumlu 14’1 olumsuz ifade olan ve 35 maddeden olusan lise yasam kalitesi dlgcegindeki
olumsuz ifadeler ters gevrilerek puanlanmistir. LISEYKO’niin alt &lgeklerinden alinan yiiksek
puanlar, ilgili boyut acisindan okul yasam kalitesinin yiiksekligine isaret etmektedir.

Osrenci Liderligi Olcegi: Uslu ve Aslan (2020) tarafindan gelistirilen dlgek, Tiirkiye’nin tiim
bolgelerinde yer alan 20 farkli tiniversitede 6grenim goren 524 lisans 0grencisinin katilimi ile
gerceklestirilmistir. Yapilan AFA ve DFA islemleri sonucunda Ogrenci liderligi 6lceginin
“iletisim”, “girisimcilik”, “yonlendiricilik”, “toplumsal etkinlik”, “karar verme”, “teknoloji ve
yenilik” adi verilen toplam 6 boyut ve 30 maddeden olustugu belirlenmistir. S6z konusu
boyutlardan alinacak en diisiik puan 4.00 ve en yiiksek puan ise 35.00°dir. Ogrenci liderligi
Olgeginin Cronbach Alpha katsayis1 .88’dir. Bu arastirmadaki Cronbach Alpha katsayis1 ise

.89’dir.

Ogrenci Liderligi Olgeginin her bir boyutunda yer alan madde icerigi, gerek anlam ve gerekse
uygulama acgisindan ortadgretim 6grencilerini kapsayici niteliktedir.

Verilerin Analizi
Verilerin analizinde SPSS 25.0 paket programi kullanilmistir. Verilerin normalliginin tespitinde
merkezi egilim Ol¢iileri, Kolmogorov-Smirnov degeri, carpiklik ve basiklik katsayilari ile dagilim
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grafiklerine bakilmistir. Normal dagilimin saglandigi veri setinde merkezi egilim Olgiilerinin
birbirine yakin olmasi beklenirken mevcut aragtirmada tepedegerin ortalama ve ortancadan
farklilagtigr goriilmistiir. Bunun yani sira gézlem sayisinin 30’un iizerinde oldugu durumlarda
yapilan Kolmogorov-Smirnov testi sonucunda p degerinin 0.05’den biiyiik olmasi; buna ek olarak
carpiklik ve basiklik katsayisinin -1,96 ile + 1,96 arasinda olmasi beklenirken (Can, 2017) mevcut
arastirmada bu degerin belirtilen aralikta olmamasi ve p degerinin 0.05’den kiigiik olmas1 verilerin
normal dagilimi saglamadigini géstermektedir. Buna ek olarak verilerin normal dagilim sergileyip
sergilemedigi konusunda aragtirmacilara fikir veren dagilim grafigine (histogram), normal Q — Q
grafigine, egiliminden arindirilmis Q — Q grafigine ve kutu ¢izgi grafigine de bakilmistir. Bu
grafikler de verilerin normal dagilim gostermedigi sonucunu desteklemistir. Verilerin analizinde
betimsel istatistigin yan1 sira veri setinin normal dagilim gostermedigi ikili karsilastirmalar igin
Mann-Whitney U; c¢oklu karsilastirmalar i¢in Kruskal Wallis ve iki degisken arasindaki iligkiyi
saptamak i¢in ise veri setinin normal dagilim gostermedigi durumlarda uygulanan Spearman Sira
Farklar1 korelasyon analizi yapilmistir (Can, 2017; Pallant, 2017).

BULGULAR

Bu boélimde, yaniti aranan sorularin siralanisina uygun olarak elde edilen verilerin
coziimlenmesiyle ulagilan bulgulara yer verilmistir.

Arastirmamin Birinci Alt Problemine Iliskin Bulgular

Arastirmanin birinci alt problemi olarak ifade edilen “ortadgretim 6grencilerinin okul yasam
kalitesi ve 6grenci liderligine iliskin algilar1 hangi diizeydedir?” sorusuna iliskin verilen yanitlar
dogrultusunda en diisiik ve en yiiksek puanlar, aritmetik ortalama ve standart sapma degerleri
hesaplanmis ve elde edilen sonuglar Tablo 2°de gdsterilmistir.

Tablo 2. Ortaégretim Ogrencilerinin Okul Yasam Kalitesi ve Ogrenci Liderligi Olceklerinden
Almuis Olduklar: Puanlara Iliskin Betimsel Istatistik Sonuclari

Olcek Boyut Olcekteki Olcekten Olcekten
madde alinan en alinan en X ss
sayisi diisiik puan yiiksek
puan
Tletisim 7 7.00 35.00 22.54 5.07
) Girisimcilik 7 7.00 35.00 26.24 5.72
Ogrenci  ~yinlendiricilik 4 4.00 20.00 14.41 3.39
liderligi ol imsai 4 4.00 2000 12.06 3.40
plumsa
etkinlik
Karar verme 4 4.00 20.00 1454 3.60
Teknoloji ve 4 4.00 20.00 1251 3.19
yenilik
OYK Ogretmenler 6 6.00 30.00 18.90 5.28
Ogrenciler 6 6.00 30.00 19.60 5.90
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Statii 5.00 25.00 17.70 4.30
Okul yoneticileri 5 5.00 25.00 15.48 5.50
Okula yonelik 5 5.00 25.00 1590 5.03
olumlu duygular

Okula yonelik 4 4.00 20.00 10.80 4.72
olumsuz

duygular

Sosyal etkinlikler 4 4.00 20.00 11.25 3.50

Tablo 2 incelendiginde &grenci liderliginin girisimeilik boyutunun en yiiksek (X=26.24),
toplumsal etkinlik boyutunun ise en diisiik (X=12.06) ortalamaya sahip oldugu gériilmektedir.

Bulgulara aragtirmanin diger degiskeni olan okul yasam kalitesi agisindan bakildiginda ise
ogrenciler boyutunun en yiiksek (X=19.60), okula yonelik olumsuz duygular boyutunun ise en
diisiik (X=10.80) ortalamaya sahip oldugu gériilmektedir.

Bu tablodan, ortadgretim 6grencilerin daha ¢ok “Girisimcilik” ve daha az “toplumsal etkinlik”
boyutlarinda liderlik becerilerine sahip olduklar1 ve okul yasam kalitesi algilarinin ise

“Ogrenciler” boyutunda yogunlastig1 anlasilmaktadir.

Arastirmamin Tkinci Alt Problemine Iliskin Bulgular ve Yorum

Ortadgretim Ogrencilerinin Okul Yasam Kalitesi ve Ogrenci Liderligine Iliskin Algilarinin
Cinsiyet Degiskeni A¢isindan Incelenmesi: Ortadgretim dgrencilerinin OYK ve dgrenci liderligine
iliskin algilariin onlarin cinsiyetlerine gore anlamli bir farklilik gosterip gostermedigini
belirlemek tizere yapilan Mann-Whitney U testi sonucu Tablo 3’de verilmistir.

Tablo 3. Ortadgretim Ogrencilerinin Okul Yasam Kalitesi ve Ogrenci Liderligine Iliskin

Algilarimin Cinsiyet Degiskenine Gére Analizi

Olcek Boyut Cinsiyet N Sira Ort. Sira Top u p
(")grenci Tletisim Kadin 195 194,00 37829,50 16770,500 ,356
liderligi
Erkek 182 183,65 33423,50
Girigimcilik Kadmn 195 213,67 41665,50 12934,500 ,000*
Erkek 182 162,57 29587,50
Yonlendiricilik Kadin 195 203,96 39771,50 14828,500 ,006*
Erkek 182 172,98 31481,50
Toplumsal etkinlik Kadin 195 195,04 38032,50 16567,500 ,263
Erkek 182 182,53 33220,50
Karar verme Kadmn 195 200,35 39067,50 15532,500 ,035*
©
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Erkek 182 176,84 32185,50
Teknoloji ve yenilik ~ Kadin 195 173,15 33764,50 14654,500 ,003*
Erkek 182 205,98 37488,50
OYK Ogretmenler Kadin 195 176,35 34388,00 15278,000 ,019*
Erkek 182 202,55 36865,00
Ogrenciler Kadin 195 193,70 37771,50 16828,500 ,385
Erkek 182 183,96 33481,50
Statii Kadin 195 195,85 38191,50 16408,500 ,205
Erkek 182 181,66 33061,50
Okul yoneticileri Kadin 195 197,93 38597,00 16003,000 ,009
Erkek 182 179,43 32656,00
Okula yonelik Kadin 195 191,47 37337,50 17262,500 ,648
olumlu duygular
Erkek 182 186,35 33915,50
Okula yonelik  Kadin 195 188,60 36777,50 17667,500 ,941
olumsuz duygular
Erkek 182 189,43 34475,50
Sosyal etkinlikler ~ Kadin 195 187,18 36501,00 17391,000 737
Erkek 182 190,95 34752,00

p<0,5

Buna gore ogrenci liderligi Olgeginin girisimceilik (U=12934,500, p<0,5), yonlendiricilik
(U=14828,500, p<0,5), karar verme (U=15532,500, p<0,5) ve teknoloji ve yenilik (U=14654,500,
p<0,5) alt boyutlarinda istatistiksel olarak anlamli bir farkliik bulunmaktadir. Iletisim
(U=16770,500, p>0,5) ve toplumsal etkinlik (U=16567,500, p>0,5) alt boyutlarinda anlaml bir
farklilik saptanmamustir. Istatistiksel olarak anlamli farkliigin gézlendigi boyutlarin ortalamalar
incelendiginde girisimcilik, yonlendiricilik ve karar verme boyutlarinda sirasiyla kiz 6grencilerin
(Ortanca: 4.00; 3.75; 4.00) erkek Ogrencilerden (Ortanca: 3.57; 3.50; 3.75) 6nemli bir fark
olmamakla beraber daha yiiksek diizeyde liderlik davranisi sergiledikleri bulgusuna ulagilmistir.
Diger taraftan yalnizca teknoloji ve yenilik alt boyutunda erkek 6grencilerin (Ortanca: 3.25) kiz
ogrencilerden (Ortanca: 3.00) daha yiiksek bir ortalamaya sahip oldugu goriilmiistiir.

Arastirmanin bir diger degiskeni olan OYK algisinin 6grencilerin cinsiyetine gore anlamli bir
farklilik gosterip gostermediginin saptanmasi amaciyla yapilan Mann-Whitney U testi sonucuna
gore, yalnizca “6gretmenler” (U= 15278,000, p<0,5) boyutunda istatistiksel olarak anlaml1 bir fark
gozlenirken diger boyutlara iliskin herhangi bir fark gozlenmemistir. Gruplarin ortalamalari
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incelendiginde Ogretmenler boyutunda erkek Ogrencilerin (Ortanca:3.33) kiz Ogrencilere
(Ortanca:3.17) gore daha yiiksek puan aldiklari goriilmiistiir. Bu bulgudan hareketle, erkek
ogrencilerin kiz Ogrencilere gore Ogretmenlerle iletisimlerinin daha olumlu oldugu ve kiz
arkadaglarina gore Ogretmenlerin mesleksel davraniglarina daha fazla 6nem verdikleri ileri
stirtilebilir.

Ortadgretim Ogrencilerinin  6grenci liderligi ile OYK algilar1 cinsiyet baglaminda
degerlendirildiginde, genel olarak kiz 6grencilerin daha fazla liderlik davranisi sergilemeye yatkin
olduklari; diger taraftan erkek oOgrencilerin ise Ogretmenlerine iliskin okul yasam kalitesi
algilarinin daha olumlu oldugu sonucuna ulasilabilir.

Ortaigretim Ogrencilerinin Okul Yasam Kalitesi ve Ogrenci Liderligine Iliskin Algilarinin
Sinif Diizeyi Degiskeni Acisindan Incelenmesi

Ortadgretim 6grencilerinin OYK ve 6grenci liderligine iligkin algilarinin 6grenim gordiikleri sinif
diizeylerine gore anlamli bir farklilik gosterip gostermedigini belirlemek {iizere (¢oklu
degiskenlerin yer aldig1 ve veri setinin normal dagilim saglamadigi durumlarda) yapilan Kruskall
Wallis testi sonucu Tablo 4’ de verilmistir.

Tablo 4. Ortadgretim Ogrencilerinin Okul Yasam Kalitesi ve Ogrenci Liderligine Iliskin
Algilarimin Ogrenim Gérdiikleri Sumf Diizeyi Degiskenine Gore Analizi

Olcek Boyut Simf N  Sira sd X2 p Anlamh fark
diizeyi ort.
9. sinif 86 173,97 9<10
Tletisim 10.smif 94 206,36 3 8,436 ,038* 10>11
11. siif 93 170,20 11<12
12. stmf 104 202,55
9. simf 86 159,47 9<10
Girisimcilik 10. simf 94 20264 3 13,882 ,003* 9<12
11. simf 93 176,36 11<12
12. simf 104 212,39
9. simf 86 174,52 9<10
Yonlendiricilik 10.simf 94 219,24 3 16,433 ,001* 10>11
. 11.stif 93 160,05 11<12
:l)dg:::gcll 12.smmf 104 199,53
9. simf 86 173,09 9<10
Toplumsal etkinlik 10.s1mf 94 212,83 3 8,009 ,046* 10>11

11.smf 93 175,27
12.s1mmf 104 192,89

9. sinif 86 183,76

Karar verme 10.s1mif 94 20829 3 5322 ,150
11.s1mmf 93 172,61
12.s1mmif 104 190,55

9. sinif 86 187,80
Teknoloji ve yenilik 10.smf 94 19956 3 4473 215
11.smf 93 169,81
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12.s1mf 104 197,61

9. simf 86 249,52 9>10
Ogretmenler 10.sin1f 94 209,74 3 55,131 ,000* 9>11
11.smuf 93 167,17 9>12
12.smmf 104 139,74 10>11
10>12
9. simf 86 176,90 9<12
Ogrenciler 10.sin1f 94 163,13 3 14,261 ,003* 10<12

11.s1mf 93 193,12
12.s1mmif 104 218,71

9. simif 86 207,62

Statii 10.simf 94 18447 3 3,309 346
11.smf 93 181,69
12.smf 104 184,24

9. smif 86 185,40

OYK Okul yoneticileri 10.smmf 94 202,47 3 2,625 453
11.smmf 93 177,30
12.smf 104 190,26

9. simf 86 212,02 9>11
Okula yonelik olumlu 10.smuf 94 205,72 3 11,978 ,007* 9>12
duygular 11.simf 93 165,24 10>11
12 simif 104 176,10 10>12
9. simf 86 162,70 9<11
Okula yonelik olumsuz 10.simf 94 168,66 3 15934 ,001* 09<12
duygular 11.sinif 93 207,49 10<11
12.smmf 104 212,60 10<12
9. sinif 86 182,19 10<11
Sosyal etkinlikler 10.s1mf 94 160,17 3 11,681 ,009* 10<12

11.smf 93 206,43
12.smf 104 205,11

p<0,5

Ortadgretim 6grencilerinin 6grenci liderligi algilarinin 6grenim gordiikleri sinif diizeyine gore
farklilagip farklilagsmadiginin tespit edilmesi amaciyla yapilan Kruskal-Wallis testi yapilmustir.
Buna gore, bu dort simf diizeyi arasinda 6grenci liderligi Olgeginin “iletisim, girisimcilik,
yonlendiricilik ve toplumsal etkinlik™ alt boyutlarinda en az iki sinif arasinda istatistiksel olarak
anlamli bir farklilik (p<0,5) gozlenirken; “karar verme” ve “teknoloji ve yenilik™ alt boyutlarinda
anlamli bir farklilhik gézlenmemistir (p>0,5). Mann-Whitney U testi ile yapilan karsilagtirmalar
sonucunda bu farkin “iletisim” boyutunda 9-10, 10-11, 11-12; “girisimcilik” boyutunda 9-10, 9-
12, 11-12; “yonlendiricilik” boyutunda 9-10, 10-11, 11-12 ve “toplumsal etkinlik” boyutunda ise
9-10 ve 10-11. siniflar arasinda oldugu belirlenmistir. Buna dayali olarak 12. sinif 6grencilerinin
9. siif 6grencilerine gore daha yiiksek diizeyde girisimcilik davraniglart sergiledikleri; 10. sinif
ogrencilerinin ise diger tim smiflardaki 6grencilerine kiyasla “yonlendiricilik” boyutunda daha
yiiksek diizeyde liderlik davranislarina sahip olduklar dikkati gekmektedir.

Ortadgretim 0grencilerinin OYK algilar1 arasinda “statli” ve “okul yoneticileri" boyutlar1 disindaki
tiim boyutlarda sinif diizeyi degiskenine gore anlamli bir fark (p<0,5) saptanmistir. Mann-Whitney
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U testi ile yapilan karsilastirmalar sonucunda bu farkin “6gretmenler” boyutunda 9. siniflar ile
diger siniflar arasinda ve 9. siniflar lehine oldugu anlasilmaktadir. Yine bu boyutta 10. siniflar ile
11 ve 12. siniflar arasinda, 10. sinif lehine anlamli farklilik vardir. “Ogrenciler” boyutunda 9-12,
10-12; “okula yonelik olumlu duygular” boyutunda 9-11, 9-12, 10-11, 10-12; “okula yonelik
olumsuz duygular” boyutunda 9-11, 9-12, 10-11, 10-12 ve “sosyal etkinlikler” boyutunda ise 10-
11 ve 10-12. smiflar arasinda anlamli fark oldugu saptanmustir.

Anilan bulgulardan hareketle 6grencilerin smif diizeyleri yiikseldik¢e okula ve okul yasam
kalitesine iliskin algilarinda olumsuz yonde bir yonelim oldugu; 12. sinif 6grencilerinin birbirleri
ile olan iletisimlerinin niteligi hakkinda daha olumlu bir algiya sahip olduklari; 11. ve 12. sinif
ogrencilerinin okulu daha az sevdikleri ve okulda kendilerini mutsuz hissettikleri; 6te yandan
sosyal etkinliklerle ilgili olarak da 11. ve 12. sinif dgrencilerinin 10. sinif 6grencilerine kiyasla
daha yiiksek OYK algisina sahip olduklart sonucuna ulasilabilir. Ortadgretim 6grencilerinin
ogrenci liderligi ile OYK algilart1 6grenim gordikleri smf diizeyi baglaminda
degerlendirildiginde, genel olarak iletisim, yonlendiricilik ve toplumsal etkinlik boyutlarinda 10.
siif 6grencilerinin; girisimcilik boyutunda ise 12. siif 6grencilerinin 6ne ¢iktig1 goriilmektedir.
9. siniflarin “6gretmen”, 12. siniflarin da “6grenci” boyutunda daha yiiksek bir OYK algisina sahip
olduklari; 9. ve 10. siiflarin ise 11. ve 12. simf dgrencilerine gore okula karst daha olumlu
duygular besledikleri dikkati ¢ekmektedir.

Ortadgretim Ogrencilerinin Okul Yasam Kalitesi ve Ogrenci Liderligine Iliskin Algilarinin,
Sosyal-kiiltiirel Etkinliklerde Gérev Alma Degiskeni Acisindan Incelenmesi: Ortadgretim
ogrencilerinin okul yasam kalitesi ve ogrenci liderligine iliskin algilarinin sosyal-kiiltiirel
etkinliklerde gorev alma durumuna gore anlaml bir farklilik gosterip gostermedigini belirlemek
tizere yapilan Mann-Whitney U testi sonucu Tablo 5’ de verilmistir. (Bu arastirmada “sosyal-
kiiltiirel etkinliklerde yer alma” degiskeni ile tiyatro, sergi, konser, spor miisabakalar;, TUBITAK
bilim fuarlar1 ve kitap fuarlar1 gibi etkinliklere katilma durumu kastedilmektedir ki bu kasit hem
Olcek yonergesinde yer almis ve hem de uygulama sirasinda dgrencilere agiklanmistir.)

Tablo 5. Ortadgretim Ogrencilerinin Okul Yasam Kalitesi ve Ogrenci Liderligine Iliskin
Algilarimin Sosyal-Kiiltiirel Etkinliklerde Gorev Alma Degiskenine Gore Analizi

Olcek Boyut SEGA N  Sira Sira Top U p
Ort.

Ogrenci Tletisim Evet 163 207,88 33885,00 14363,000 ,003*

liderligi

Hayir 214 174,62 37368,00

Girisimeilik Evet 163 207,11 33758,50 14489,500 ,005*

Hayr 214 175,21 37494,50

Yonlendiricilik Evet 163 195,55 31874,50 16373,500 ,306

Hayrr 214 184,01 39378,50

Toplumsal etkinlik Evet 163 220,51 35942,50 12305,500 ,000*
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Hayrr 214 165,00 35310,50

Karar verme Evet 163 194,07 31633,50 16614,500 ,428

Hayrr 214 185,14 39619,50

Teknoloji ve yenilik Evet 163 205,73 33533,50 14714,500 ,009*

Hayr 214 176,26 37719,50

OYK Ogretmenler Evet 163 176,45 28761,50 15395,500 ,051

Hayr 214 198,56 42491,50

Ogrenciler Evet 163 184,45 30066,00 16700,000 ,479

Hayr 214 192,46 41187,00

Statii Evet 163 193,71 31574,00 16674,000 ,463

Hayirr 214 185,42 39679,00

Okul yoneticileri Evet 163 204,16 33278,50 14969,500 ,018*

Hayr 214 177,45 37974,50

Okula yonelik olumlu duygular ~ Evet 163 193,98 31618,00 16630,000 ,438

Hayirr 214 185,21 39635,00

Okula y6nelik olumsuz Evet 163 186,87 30459,50 17093,500 ,740
duygular
Hayrr 214 190,62 40793,50

Sosyal etkinlikler Evet 163 194,56 31712,50 16535,500 ,385

Hayir 214 184,77 39540,50

p<0,5

Tablo 5’de yer alan sonuglara gore Ogrenci Liderliginin iletisim (U=14363,000, p<0,5),
girisimcilik (U=14489,500, p<0,5), toplumsal etkinlik (U= 12305,500, p<0,5) ve teknoloji ve
yenilik (U=14714,500, p<0,5) boyutlarinda anlamli bir farklililk oldugu; yonlendiricilik
(U=16373,500, p>0,5) ve karar verme (U=16614,500, p>0,5) boyutlarinda ise bir farklilik
bulunmadigi (p>0,5) goriilmektedir. Bu sonug, herhangi bir sosyal-kiiltiirel etkinlikte gorev
alanlarin, gorev almayan arkadaglarina kiyasla daha yiiksek diizeyde 6grenci liderligi becerilerine
sahip olduklarin1 gostermektedir. Ortaya ¢ikan bu sonucu; sosyal-kiiltiirel etkinliklere katilimin
ogrencileri olumlu yonde etkiledigi, onlara daha fazla girisim giicii ve 6zgiliven kazandirarak
liderlik davranisi gosterme egilimlerini arttirdigi bigiminde degerlendirebiliriz.

Sosyal-kiiltiirel etkinliklerde gorev alip almama degiskenine gore, ortadgretim Ogrencilerinin
OYK algilarinin yalnizca okul yoneticileri (U=14969,500, p<0,5) boyutunda anlamli bir farklilik
gosterdigi; sosyal- kiiltiirel etkinliklerde gorev alan 6grencilerin (ortanca: 3,40), gérev almayan
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arkadaslarindan (ortanca: 3,00) daha yiiksek bir ortalamaya sahip olduklar1 belirlenmistir. Bu
bulgu; sosyal-kiiltirel etkinliklerde gorev alan ogrencilerin, bu gorevleri geregi okul
yoneticileriyle dogal olarak daha fazla iletisim halinde olmalart (Uslu ve Aslan, 2020) ve
dolayistyla da onlar hakkinda daha olumlu algilar duyumsamalar1 agisindan yorumlanabilir.

Ortadgretim Ogrencilerinin Okul Yasam Kalitesi ve Ogrenci Liderligine Iliskin Algilarimn
Liderlik Gorevlerinde Bulunma Degiskeni Ac¢isindan Incelenmesi: Ortadgretim dgrencilerinin
okul yasam kalitesi ve 6grenci liderligine iliskin algilarinin liderlik gérevlerinde bulunma (LGB)
degiskenine gore anlamli bir farklilik gosterip gostermedigini saptamak iizere yapilan Mann-
Whitney U testi sonucu Tablo 6’da verilmistir. Arastirmada liderlik gorevlerinde bulunma
degiskeni ile sinif bagkanligi, okul 6grenci temsilciligi, sinif 6grenci temsilciligi, sosyal kuliip
baskanlig1 gibi gorevlerde bulunma kastedilmektedir.

Tablo 6. Ortadgretim Ogrencilerinin Okul Yasam Kalitesi ve Ogrenci Liderligine Iliskin
Algilarimin Okulda Liderlik Gérevlerinde Bulunma Degiskenine Gore Analizi
Olcek Boyut LGB N SiraOrt SiraTop U p

Ogrenci liderligi Tletisim Evet 114 228,79 26082,50 10454,500 ,000*

Hayrr 263 171,75 45170,50

Girisimeilik Evet 114 215,08 24519,00 12018,000 ,002*

Haywr 263 177,70 46734,00

Yonlendiricilik Evet 114 201,08 22923,50 13613,500 ,155

Hayrr 263 183,76  48329,50

Toplumsal etkinlik Evet 114 231,86 26432,00 10105,000 ,000*

Hayrr 263 170,42 44821,00

Karar verme Evet 114 197,69 22537,00 14000,000 ,305

Hayrr 263 185,23 48716,00

Teknoloji ve yenilik Evet 114 219,99 25079,00 11458,000 ,000*

Haywr 263 175,57 46174,00

OYK Ogretmenler Evet 114 191,86 2187250 14664,500 ,736

Hayrr 263 187,76  49380,50

Ogrenciler Evet 114 216,82 24718,00 11819,000 ,001*

Hayrr 263 176,94  46535,00

Statii Evet 114 213,98 24394,00 12143,000 ,003*

Hayrr 263 178,17  46859,00

Okul yoneticileri Evet 114 186,41 21250,50 14695,500 761

Hayrr 263 190,12 50002,50
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Okula yonelik olumlu duygular ~ Evet 114 208,35 2375150 12785,500 ,023*

Hayr 263 180,61 47501,50

Okula yonelik olumsuz duygular Evet 114 183,61 20931,00  14376,000 ,526

Hayr 263 191,34 50322,00

Sosyal etkinlikler Evet 114 209,45 23877,00 12660,000 ,016*

Hayrr 263 180,14 47376,00

p<0,5

Tablo 6°da yer alan sonuglarda Ogrenci Liderliginin iletisim (U=10454,500, p<0,5), girisimcilik
(U=12018,000, p<0,5), toplumsal etkinlik (U=10105,000, p<0,5) ve teknoloji ve yenilik
(U=11458,000, p<0,5) boyutlarinda “liderlik gérevinde bulunma” degiskeni agisindan anlamli bir
farklilik oldugu goriilmektedir. Liderlik gorevlerinde bulunanlarin, anilan boyutlarda (sirasiyla;
3,57:4,14:3,50:3,25) liderlik gorevlerinde bulunmayan 6grencilere (3,14:3,86:3,00:3,00) gore
daha yiiksek diizeyde lider 6grenci 6zelliklerine sahip olduklar1 belirlenmistir.

Iletisim, girisimcilik, toplumsal etkinlik, teknoloji ve yenilik; uygulanan &lgegin boyutlar:
olmasinin yaninda, ayni zamanda giiniimiiz lise gengliginin 6zellikle ilgi duyduklari ve aktif olarak
basarmaya calistiklar1 konular arasinda belki de ilk siralar1 almaktadir. Dolayisiyla onlarin bu
konulardaki ilgi ve istekleri, okul yonetimince de desteklendigi 6lgiide uygulamaya doniismekte
ve bu tiir uygulamalarin igerisinde rol alan 6grenciler, dogal olarak liderlik becerilerine daha ¢ok
sahip olmaktadirlar.

Tabloda verilen bulgulardan hareketle, liderlik gorevlerinde bulunup bulunmama degiskenine
gore, ortadgretim oOgrencilerinin OYK algilarinin 6grenciler (U= 11819,000, p<0,5), statii
(U=12143,000, p<0,5), okula yonelik olumlu duygular (U=12785,500, p<0,5) ve sosyal etkinlikler
(U=12660,000, p<0,5) boyutlarinda anlamli bir farklilik gosterdigi anlasilmaktadir. Buna gore,
liderlik gorevlerinde bulunan Ogrencilerin  bu boyutlardaki OYK algilar1 (sirasiyla;
3,67:3,80:3,40:3,00), liderlik gorevlerinde bulunmayan arkadaslarina (3,17:3,60:3,20:2,75) gore
daha yiiksektir. Bu bulgu, liderlik gorevlerinde bulunmanin 6grencilere olumlu duygular
hissettirdigi ve bunun bir yansimasi olarak da birbirleri ile olan iliskilerin niteligini arttirdigi, okul
yagamini degerli gorerek oradaki etkinliklere katilmaya motive ettigi bigiminde yorumlanabilir
(Uslu ve Aslan, 2020).

Arastirmanmin Ugiincii Alt Problemine Iliskin Bulgular

Ortadgretim ogrencilerinin okul yagam kalitesi ve 6grenci liderligi algilar1 arasinda bir iligki olup
olmadigini ortaya koymak igin yapilan Spearman Sira Farklari Korelasyon analizi sonucu Tablo
7’de verilmistir.
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Tablo 7. Ortaégretim Ogrencilerinin Okul Yasam Kalitesi ve Ogrenci Liderligi Algilar:

Arasindaki Iliski
I. G. Y. TE. KV. T.Y. OLTop.
Spearman Ogretmenler ,076 L217%* 226%*  157** [ 245%* ,093 ,240**
korelasyon
,140 ,000* ,000* ,002* ,000* ,072 ,000*
377 377 377 377 377 377 377
Okula yonelik L207**  263** [ 218**  208**  271**  |126* ,305**
olumlu duygular
,000*  ,000+  ,000* ,000* ,000* ,014* ,000*
377 377 377 377 377 377 377
Statii 354 469**  376**  279**  310** ,228** ,482**
,000* ,000* ,000* ,000* ,000* ,000* ,000*
377 377 377 377 377 377 377
Okul yoneticileri ,155**  131* ,105*  |138**  220** ,020 ,176**
,002*  ,011*  ,042*  ,007*  ,000* ,706 ,001*
377 377 377 377 377 377 377
Okula yonelik -,080 -,069 -139** -090 -,135** ,021 -,143**
olumsuz duygular
,120 ,182 ,007* ,081 ,009* ,688 ,005*
377 377 377 377 377 377 377
Ogrenciler ,076 ,046 ,038 ,043 ,007 ,073 ,051
,143 ,376 ,459 ,402 ,887 ,160 ,319
377 377 377 377 377 377 377
Sosyal etkinlikler ,072 -,058 -,039 ,064 -,067 ,001 -,006
,164 ,260 447 ,216 ,191 ,077 ;913
377 377 377 377 377 377 377
OYK toplam ,253**  317*F* [ 244%*  260**  277** | 142** ,352**
,000*  ,000~  ,000* ,000* ,000 ,006* ,000*
377 377 377 377 377 377 377

**p<0,1 ; *p<0,5

I = Tletisim, G = Girisimcilik, Y = Yénlendiricilik, T. E. = Toplumsal etkinlik, K. V. = Karar verme, T. Y.

= Teknoloji ve yenilik, O. L. Top. = Ogrenci liderligi toplam
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Tablo 7°de ortadgretim 6grencilerinin okul yasam kalitesi ve 6grenci liderligi algilar1 arasindaki
iliskiyi saptamak iizere yapilan analiz sonucu verilmistir. iliskisel arastirmalarda degiskenler
arasindaki iligki katsayisi -1 ile +1 arasinda degisen degerler almakla beraber, katsayinin pozitif
olmas1 degiskenlerden bir tanesi artarken digerinin de artmasi, negatif olmasi ise biri artarken
digerinin azalmasi anlamima gelmektedir (Biiyiikoztiirk, 2014). Korelasyon katsayisinin +/- 1
olmas1 miikkemmel, 0 olmasi ise iki degisken arasinda bir iliski olmadigin1 gosterir. Katsayisinin
.30’dan kii¢iik olmas1 iligkinin zayif, .30 ile .70 arasinda olmasi orta ve .70’den biiyiik olmasi ise
yiksek diizeyde bir iliski oldugunu gosterir (Kokli, Biyiikoztirk ve Cokluk, 2007; akt:
Biiylikoztiirk, 2014). Buna gore, Tablo 7 incelendiginde dgrencilerin OYK algilar1 ile 6grenci
liderligi arasinda genel olarak orta diizeyde ve pozitif yonde bir iliski oldugu goriilmiistiir (p<0,1).

Ogrencilerin OYK algilar1 ile &grenci liderligi arasindaki iliski detayli bir sekilde analiz
edildiginde su bulgular dikkati ¢cekmektedir:

OYK’nin ogretmenler boyutu ile 6grenci liderliginin girisimeilik (r=.217, p<0,1), yonlendiricilik
(r=,226, p<0,1) toplumsal etkinlik (r=,157, p<0,1) ve karar verme (r=,245, p<0,1) boyutlari
arasinda pozitif yonde ve diisiik diizeyde bir iligki goriiliirken; iletisim (r=.076, p>0,1) ve teknoloji
ve yenilik (r=.093, p>0,1) boyutlar1 ile de herhangi bir iligski saptanmamustir.

Okula yénelik olumlu duygular boyutunun Ogrenci liderliginin iletisim (r=.207, p<0,1),
girisimcilik (r=.263, p<0,1), yonlendiricilik (r=.218, p<0,1), toplumsal etkinlik (r=.208, p<0,1),
karar verme (r=.217, p<0,1) ve teknoloji ve yenilik (r=.126, p<0,5) olmak iizere biitiin boyutlar1
ile pozitif yonde ve diisiik diizeyde iliskili oldugu goriilmiistiir.

Ogrencilerin bir birey olarak kendilerini okulda ne derece degerli hissettikleri ile ilgili olan okul
yasam kalitesinin statii boyutu 6grenci liderliginin iletisim (r=.354, p<0,1), girisimcilik (r=.469,
p<0,1) yonlendiricilik (r=.376, p<0,1) ve karar verme (r=.310, p<0,1) boyutlar1 arasinda pozitif
yonde ve orta diizeyde bir iliski saptanirken toplumsal etkinlik (r=.279, p<0,1) ve teknoloji ve
yenilik (r=.228, p<0,1) boyutlar1 ile de pozitif yonde ve diisiik diizeyde bir iligki saptanmustir.

Okul yasam kalitesinin bir diger boyutu olan okul yoneticileri ile 6grenci liderliginin iletisim
(r=.155, p<0,1), girisimcilik (r=,131, p<0,5), yonlendiricilik (r=,105, p<0,5), toplumsal etkinlik
(r=,138, p<0,1) ve karar verme (r=,220, p<0,1) boyutlar1 arasinda pozitif yonde ve diisiik diizeyde
bir iliski gozlenirken; teknoloji ve yenilik (r=,020, p>0,5) boyutunda bir iliski gozlenmemistir.

Okul yasam Kkalitesinin okula yonelik olumsuz duygular boyutu ile Ogrenci liderliginin
yonlendiricilik (r=-,139, p<0,1) ve karar verme (r=-,135, p<0,1) boyutlar1 arasinda negatif yonde
ve diisiik diizeyde bir iligki saptanirken; iletisim (r=-,080, p>0,5), girisimcilik (r=-,069, p>0,5),
toplumsal etkinlik (r=-,090, p>0,5), teknoloji ve yenilik (r=,021, p>0,5) boyutlar ile bir iligki
saptanmamigtir.

OYK’nin dgrenciler ve sosyal etkinlikler boyutlari ile 6grenci liderliginin higbir boyutu arasinda
bir iligki bulunmamaktadir.

Ortadgretim 6grencilerinin 6grenci liderligi ve OYK algilari genel olarak degerlendirildiginde ikisi
arasinda pozitif yonde ve orta diizeyde bir iliskinin varligt; 6grencilerin okul yasam kalitelerinin
artmasinin, onlarin dzgiiven ve 6z yeteneklerini gelistirerek liderlik becerilerini arttiracag ve belki
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de gelecekte toplumsal anlamda bir liderlik roliine hazirlayabileceginin gostergesi olarak
degerlendirilebilir.

TARTISMA ve SONUC

Bu bdliimde, ortadgretim dgrencilerinin okul yasam kalitesi algilar ile 6grenci liderligi arasindaki
iliskinin analiz edilmesiyle ulasilan bulgulardan ¢ikarilan sonuglarin ilgili alanyazinla
karsilagtirilmasi ve tartisilmasi yer almaktadir.

Arastirmanin ilk alt probleminin yanitina yonelik olarak, ortadgretim Ogrencilerinin yiiksek
diizeyde liderlik ve orta diizeyde okul yasam kalitesi algisina sahip oldugu bulgulanmistir.
Alanyazinda bu bulguyla ortiisen arastirma sonuglar1 (Arikan ve Sari, 2016; Birol, 2005; Cansoy,
2015; Dobosz ve Beaty, 1999; Durakli, 2019; Durmaz, 2008; Kalayc1 ve Ozdemir, 2013;
Kosterelioglu ve Kosterelioglu, 2015; Sari, Otiing ve Erceylan, 2007) oldugu gibi, drtiismeyen
(Cansoy, Tiirkoglu ve Parlar, 2016; Kesici ve Tiirkoglu, 2012,; Mok ve Flynn, 2002) arastirmalar
da yer almaktadir.

Arastirmanin bulgularindan biri olan, kiz 6grencilerin erkek 6grencilere gore daha fazla liderlik
davranis1 sergiledikleri sonucu, bu konuda alanyazinda yapilan bircok calismayr (Arslan ve
Durmus, 2013; Celik ve Siinbiil, 2008, akt: Biiylikoglu ve Polat, 2017; Demirgelik, Karacabey ve
Cenan, 2017; Lizzio, Dempster ve Neumann, 2011) destekler niteliktedir. Bu konudaki genel
toplumsal alginin aksine, liderligin yalnizca erkeklere atfedilecek bir olgu olmadigi ve liderligi tek
bir cinsiyete indirgemenin yanlis oldugu (Haber-Curran ve Tillapaugh, 2017), kadinlarin da
oldukga yiiksek liderlik becerilerine sahip olduklar1 ve firsatlar sunuldugunda bu becerilerini daha
fazla gelistirebilecekleri sOylenebilir. Cinsiyet degiskeni acisindan bir diger sonug, erkeklerin
yalnizca “teknoloji ve yenilik” boyutunda kiz 6grencilerden daha fazla liderlik davranigi gdsterme
egiliminde olduklaridir. Bu sonugla ilgili arastirmalarin (Biilbiil, Tung ve Aydil, 2018; Sahin ve
Tugrul, 2012; Taylan ve Isik, 2015) bulgulari, genelde erkeklerin, 6zelde ise erkek dgrencilerin
teknolojiye olan merak ve ilgilerinin kizlardan fazla oldugunu; dolayisiyla erkek &grencilerin
teknoloji ve yenilik konusunda daha fazla liderlik davranislar1 gostermelerinin sasirtici olmadigini
ortaya koymaktadir.

Alanyazinda okul yasam kalitesinin cinsiyete gore degigsmedigini saptayan arastirmalarin (Sar1
Otiing ve Erceylan, 2007; Sar1, 2012a; Selvitopu, 2018; Dénmez ve Tayl1, 2018) yani sira, OYK
algisinin erkekler lehine sonuglandigini gosteren arastirmalara (Arikan ve Sari, 2016; Tung ve
Besalti, 2014) da rastlamak miimkiindiir. Tung ve Besalt1 tarafindan 2014’te yapilan arastirmada
ulagilan sonuglara benzer sekilde, bu arastirmada da okul yagam kalitesinin yalnizca “6gretmenler”
boyutunda bir farklilik tespit edilmis ve bunun da erkek dgrenciler lehine oldugu goriilmiistiir.

Ogrenci liderligi ile ilgili olarak 12. smiflarin 11. siniflara gore daha fazla liderlik davranisi
sergileme egiliminde olduklar1 sonucu Arslan ve Durmus’un (2013) c¢alismasi ile farklilik
gostermektedir. 10. simif 6grencilerinin daha fazla liderlik davramis1 sergiledikleri (Tekin ve
Tasgin, 2008 akt: Biiyiikoglu ve Polat, 2017) bulgusu, arastirmamizda 10. smiflarin 9. ve 11.
siiflara gore daha fazla liderlik davranisi sergileme potansiyeline sahip olduklar1 bulgusu ile
benzerlik gostermektedir.
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Arastirma sonucunda elde edilen smif diizeyi yiikseldikge 6grencilerin okul ve okul yasamina
iliskin algisinin olumsuz yonde degistigi bulgusu, alanyazindaki kimi ¢alismalarla (Arikan, 2015;
Arikan ve Sari, 2016; Epstein ve Mcpartland, 1976; Gedik ve Comert, 2018; Sari, 2012a;
Selvitopu, 2018; Tung ve Besalti, 2014) desteklenmektedir. Bununla birlikte Arikan (2015)
tarafindan yiiriitiillen arastirmada sinif diizeyi yiikseldik¢e “okula yonelik duygular” ve “okul
yoneticileri” boyutlarinda 6grenci algilarinda olumlu yonde bir ylikselme goriildiigli bulgusu, bu
arastirmanin “Ogrenciler” ve “sosyal etkinlikler” boyutlarinda benzerlik tagimaktadir. 12. sinif
ogrencilerinin birbirleri ile olan iletisimlerinin niteligi ile ilgili olumlu bir algiya sahip olduklari;
bunun da 6grencilerin arkadaslari ile en az 4 yillik bir gegmisleri olmalarindan ve paylasimda
bulunmalarindan kaynaklandigi diistiniilebilir. Benzer bir yorum, iist siniflarin (11. ve 12. siniflar)
alt siniflara (9. ve 10. sinif) gore okulun sosyal etkinliklere yaklasimi konusunda nispeten daha

olumlu bir algiya sahip olduklar1 sonucu i¢in de yapilabilir.

Demirgelik, Karacabey ve Cenan (2017) tarafindan yapilan 6zel yetenekli 6grencilerin liderlik
becerilerinin incelendigi arastirmada, ders dis1 etkinliklere katilan 6grencilerin liderlik becerisinin
katilmayanlara gore daha yiiksek oldugu bulgusu; bu arastirmanin sosyal etkinliklerde gorev alan
ogrencilerin almayanlara kiyasla hem daha fazla liderlik davranisina hem de daha yiiksek OYK
algisina sahip olduklar1 sonucu ile ayni1 dogrultudadir. Bununla ilgili olarak arastirmada 6zellikle
“okul yoneticileri” boyutu 6ne ¢cikmistir. Bu bulguyu; sosyal-kiiltiirel etkinliklerde gérev alan
ogrencilerin, bu gorevleri geregi okul yoneticileriyle dogal olarak daha fazla iletisim halinde
olmalar1 ve dolayisiyla da onlar hakkinda daha olumlu algilar duyumsamalart ile agiklayabiliriz.

Liderlik gorevlerinde bulunan 6grencilerin bulunmayan 6grencilere gore hem daha yiiksek oranda
liderlik davranisi gosterdikleri hem de OYK algilarinin daha olumlu oldugu goriilmiistiir. Bu
noktadan hareketle, okullarda liderlik gorevi niteligi tasiyan daha fazla etkinlige yer verilebilecegi
ve Ogrencilerin katilimmin saglanabilecegi belirtilebilir. Ogrencilerin birbirleri ile olan
iletisimlerinin niteligi, okulla ilgili karar alma siireclerinde 6grencinin katiliminin saglanmasi,
ogrencinin Onerilerinin dinlenmesi, 6grenci tarafindan yapilan olumlu aktivitelerin aileye-gevreye
duyurularak davranisin pekistirilmesinin saglanmasi (Zanella, 1979) gibi birka¢ uygulama ile
ogrencilerin okulunu daha ¢abuk benimsemesi saglanabilir. Ogrenci i¢inde bulundugu Srgiitii-
okulu- benimserse okula dair gérev ve sorumluluk almaya istekli olabilir. Gorev ve sorumluluk
alan 6grencilerin liderlik becerileri kazanabilecekleri (Marcketti vd., 2011) bilindiginden, kisinin
icinde bulundugu grubu ya da orgiitii benimsemesi durumunda hem kendisinin liderlik becerileri
gelistirmesine hem de okulunun ilerlemesine katki saglayabilecegi ileri siiriilebilir.

Arastirmada 6grenci liderligi ile OYK algis1 arasinda pozitif yonde ve orta diizeyde bir iligki
saptanmistir. Boyle bir iligskinin varliginin okul yoneticileri tarafindan dikkate alinmasi “gelecegin
lider ve yoneticilerinin yetistirilmesi” bi¢iminde ifade edilen egitimin siyasal islevinin
gerceklesmesine katkida bulunabilecegi gibi, OYK algisinin yiikselmesi yoluyla da 6grencilerin
okuldan elde edebilecekleri kazanimlar arttirabilir.

Sonug olarak bu arastirma, kiz 6grencilerin erkeklere gére daha fazla liderlik davranisi gésterme
egiliminde olduklarini, sinif diizeyi yiikseldikce OYK algisinin olumsuzlastigini, okulda sosyal-
kiiltiirel etkinliklerde ve liderlik gérevlerinde bulunan 6grencilerin hem OYK algilarinin ve hem
de liderlik davranisi gosterme egilimlerinin arttigini, ortadgretim Ogrencilerinin okul yasam
kalitesi algilar1 ile 6grenci liderligi arasinda pozitif yonde ve orta diizeyde bir iligki oldugunu
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ortaya koymustur. Bu sonuglardan hareketle okullarda daha fazla sosyal- kiiltiirel etkinliklere yer
verilebilir, liderlik gerektiren etkinlikler say1 ve nitelik olarak arttirilip 6grencilerin bunlara daha
fazla katilmi oOzendirilebilir, paydaslarin daha fazla iletisim kuracagi ve paylasimda
bulunabilecegi olanak ve uygulamalar ¢ogaltilabilir, cinsiyet dahil 6grenciler arasinda higbir
ayirim yapilmadan tiim 6grencilerin hem liderlik hem de OYK algilarina olumlu katki sunacak
firsatlar yaratilabilir.
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bilimler kapsaminda iiretilen caligmalarda gelistirilmistir. Genel olarak, bahsi gecen
tim ¢aligmalarda kamusal alan kavrami, kamusalligin fiziksel sinirlarini agan cesitli
yonlerini agiklamak i¢in kullanilmaktadir. Bu yaklasim icerisinde, iletigsimsel bir
fenomen ifadesiyle, kamusalligin ve kamusal alanlarin iiretimi fiziksel mekandan
bagimsizdir. Kamusal sanat, toplumun iginde yasadigi ¢evreyi tanimasina ve "kent
kiltiiri" bilinci kazanmasina olanak tanir. Kamusal sanat ¢alismalari, kalici estetik
kentsel dokularn olusturulmasinda, toplumun yasadigt c¢evreye karsi olan
duyarliliginin  arttirilmasinda, bireylerin yasantilarint  ve aralarindaki iliskiyi
gelistirmelerinde 6nemli yer teskil etmektedir. Kamusal sanat, toplumun yasantilarla
edindigi maddi ve manevi kiiltiirel motivasyonlarin odak noktasina sanat olgusunu
yerlestirmeyi amag edinir. Kisaca, insanlar arasi bir iletisim siirecinden bahsetmek
gerektiginde mekandan bagimsiz bir kavrayis da miimkiin olmayacaktir. Kamusal
alana donistiiriilen bu oteller insanlar tarafindan hem dinlenme yeri olarak
kullanilabilecek hem de insanlarin burada birtakim sanatsal faaliyetler
gergeklestirebilecegi yerlerdir. Dolayisiyla, bu ¢alismanin temel motivasyonu sosyal
bilimler ¢ergevesinde ele alindig1 iizere genis bir perspektifte, kentsel mekanin
Yazar kamusallig1 iizerine incelemeler yapmaktir.
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GIRIS

Kamusalligin ve kamusal alanlarin iiretimi fiziksel mekandan bagimsizdir. Ancak, kamusalligin
fiziksel sinirlarinin Gtesine gecen boyutlart herhangi bir kent igerisinde geleneksel kamusal
mekanlarin varhi@imi inkar veya goéz ardi da etmemektedir. Diger taraftanda, kentler farkli
topluluklar1 ve etkinliklerini bir araya getirerek toplumsal siireclere mekansal bir ara yiiz
saglarken, es zamanl olarak da toplumsal siirecte kentleri mekansal olarak tanimlamakta ve bu
kentleri mekanlara doniistiirmektedirler. Kamusal yasam ¢ok agik ve evrensel sosyal baglamlari
icerir. Bir sehrin halka agik yerleri; bireylere diger insanlarla bir arada olma ve farkli yerlerde
gosterdikleri tavirlart gorerek, duyarak 6grenme olanagi saglar (Sah 2017).

Kamusal sanat insanlarin bir arada olmasina keyifli imkan saglar. Son yillarda farkli disiplinlerin
sik¢a ele aldig1 bir konu haline gelen kamusal sanat, kamusal alanda belirli bir bdlge i¢in yapilan
sanat olarak tanimlanabilir ve dogas1 geregi ekonomik, sosyal, ¢evresel ve fiziksel doniisiimle
(Hall ve Robertson 2001) yakindan iligkilidir. Kamusal sanatin genellikle kentsel doniisiim
projeleri ve kentsel doniisiimle i¢ ige gecmis soylulastirma siirecleri kapsaminda ele alindigi
goriilmektedir. Kentsel doniisiimde kiiltiire dayali yaklasimlar, ekonomik yenilik ve cesitliligi
arttirmak, imge iiretmek ve sosyal biitiinlesmeyi saglamak amacini giiderler (McCarthy 2006:
244).

Sanat da tam bu noktada devreye giriyor. Clinkii McCarthy"nin (2006) de belirttigi gibi, kamusal
sanat diger doniisiim elemanlariyla birlestiginde, kiiltiirel kimliklerini gliglendirmekte 6nemli bir
rol oynar. Diger yandan kamusal sanat sadece basitge kamusal alanda yapilan sanat anlamina
gelmez. Kamusal sanat, izleyicilerini/paylasimcilarini birlestirme arzusuyla hareket eden,
insanlara kendilerini rahat¢a ifade edebilecekleri alanlar sunan ve belki de toplumda yenilenen
yansimalar (reflections) yaratan bir sanattir (Sharp, Pollack ve Paddison 2005). Bu nedenle fiziksel
etkisinin yaninda yarattig1 toplumsal etki de dnemlidir.

Kamusal sanat denince akillara daha ¢ok heykeller, grafitiler ve giizel sanatlar1 ¢agristiran ¢esitli
kalici, kentsel mekén parcalarini tanimlamaya yonelik ve/veya belli/tanimli sembolik ¢agrisimlari
olan c¢alismalar gelmektedir. Yapilan bir¢ok arastirmada kamusal sanata bu c¢erceveden
bakilmistir. Oysa insanlarin kendi iglerine, bireyselliklerine c¢ekildigi ig¢inde bulundugumuz
modern sonras1 donemde katilimin 6n plana ¢iktig1 ve giindelik yasamla ilgili, toplumsal sorunlara
odaklanarak c¢esitli farkindaliklar kazandirmayi amaglayan kamusal sanat g¢alismalari da
yapilmaktadir. Bu ¢alismanin odagi, yukarida sozii edilen kalic1 ¢aligmalarla karsilastirildiginda
kullaniciyla daha fazla etkilesim igerisine giren, daha siire¢ odakli ve sanatci ile katilimci arasinda
demokratik bir iliski kurmay1 deneyerek farkindalik yaratmaya calisan yeni tip kamusal sanat
yaklagimlaridir. Bu dogrultuda, Istanbul’dan &rnek olarak secilen projelerin kamusallik
yaklagimlar1 degerlendirilirken projeler mekan ve hedef kitle secimleri, amag¢ ve beklentileri
bakimindan incelenmekte, gerceklestirildikleri siirecler analiz edilmektedir.

Kamusallik Kavramnin Icerdikleri

Tiirk Dil Kurumu (TDK) s6zliigiinde kamusal kavrami “kamu ile ilgili” tanimlanmaktadir, ayni
zamanda bir aradalik ve umumilik ilkesine de dikkat ¢ekilmektedir. Kamusal alan kavraminin
bilimsel ve giinliik kullanim1 arasinda belirli bir farklilik ve karigiklilik dikkat cekmektedir. Bunlar

S 08

This work is licensed under a Creative Commons Attribution 4.0 International License

208



Kamusal Sanat Caligmalarinin Kentsel Dokuya ve Topluma Etkisi ACIKEL & ORAC

“Evsel domestik olmayan mekanlar biitiinii”, “Halkin toplandig1 fiziksel yerler”, “politik
tartismalarin ger¢eklestigi medyatik alanlar”, “aleniyet ilkesine tabii olan demokratik talepler” gibi
cesitli anlamlarda kullanilmaktadir (Dacheux, 2008, s. 14). 17. yiizy1l sonlaria gelindiginde ise
“kamu” ve “6zel” karsithig1 bugiinkii kullanimlarina benzer bir bigim almigtir. “Kamusal” sdzctigi
herkesin denetimine agik anlamina gelirken, “6zel” sdzcligii kisinin ailesi ve arkadaslan ile

sinirlanan korunan bir yagam bolgesi anlaminda kullanilmistir (Sennett, 2010, s. 32).

Habermas’in (2003: 57) da belirttigi gibi gerek kamu gerekse kamuyla iligkili olarak kullanilan
kamuoyu, kamusal alan vb. kelimeler gilindelik dilde birbirine uymayan anlamlarda
kullanilmaktadir. Bunun nedeni ise bu kelimelerin farkli tarihsel evrelerdeki farkli
degerlendirilmeleri siyaset, dil, hukuk ve sosyoloji gibi kimi alanlar i¢inde bu alanlarin
siirliliklaria gore kullanilmasi ile iliskilidir. Ancak bu kavramlar biitlin kullanimlarinda herkesi
ilgilendiren onlara ortaklik, umumiyet gibi yan anlamlar yliklemektedir (Kéroglu, 2014, ss, 1489-
1490).

Kamusal alanin kdkeni Kant’a kadar uzanmaktadir. Kant’in burada demek istedigi kamusal alan
kavramini normatif bir ideal ya da ilke anlamiyla kullanildigidir. Kant, yerytiziindeki akill yaratik
olan insanin aklim1 kullanmaya yarayacak dogal yetilerin bireyin kendinde degil, tiir i¢inde
gelistigini savunmakta, “doganin yiice tasarisina” ulagmak isteyen insanin kusursuz bir bigimde
adil bir sivil toplum gelistirmesini, kendi tiiriiyle birlikte acik¢a diisiinmekte 6zgiir olmasina
baglamaktadir (Kant, 2003, ss. 45-46) . Habermas, kamusal alan kavramini tarihsel bir perspektifle
19. yiizyilin yarisina kadar analiz etmistir. Burada kamusal alan kavramu ile “toplumsal yasamimiz
icinde kamuoyuna benzer bir seyin olusturabildigi bir alandan bahsedilmektedir.” Bu alana biitiin
insanlarin erisebilmesi i¢in garanti altina almmustir. Ozel bireylerin kamusal bir gévde olarak
toplandig1 her konugma kamusal alanin bir parcasini olusturmaktadir. Bu bir aradalik 6zgiinliik bir
sivil davranis modelini iiretmektedir. (Habermas, 2004, s. 95).

Kamusal Sanat

Tiirkiye’de 1990’11 yillarin sonlarinda cesitli toplumsal gruplar sivil alanlarda sanat projeleri
gergeklestirmeye baslamistir. Bati’da ise 1960’1 yillardan bu yana radikal sanatcilar cesitli
projelerle toplumsal sorunlart goriiniir kilmaya ¢alismig ve tartismaya yol agmuslardir. Bati’da,
genellikle toplumsal anlamda aragsallastirilmasinin miimkiin olmasi nedeniyle, kamusal sanat
(public art) projeleri devlet ve belediye gibi kurumlar tarafindan wuzun zamandir
desteklenmektedirler (Tan ve Boynik, 2007: 15). Bati’da kamusal alan ve giincel sanat arasindaki
iliskinin tartigilmasi, 20. ylizyilin basinda Dadaistler’in salon sergilerine tepki olarak farkli
kamusal sanat etkinlikleri ger¢eklestirmeleriyle baglamistir. 1960’11 yillara gelindiginde ise, artik
miizelerin/galerilerin kamusal alani tam anlamiyla temsil etmedigi ve sanatin “beyaz kutu” nun
(white box) disina tagsmasi gerektigini savunan kesin sanatcilar1 6n plana ¢ikmislardir (Tan ve
Boynik, 2007: 15). Bu baglamda, Tan’in (2010) da belirttigi gibi, “kamusal sanat, sanat¢ilarin
miize ve benzeri kurumlardan kagis olarak ondort kurumsal olmayan sosyal mecralara
yonelmeleriyle ve yere 6zgii farkli estetik temsiliyetleri aramalariyla ortaya ¢ikmistir” (Tan 2010).
Kamusal sanat, izleyicileri birlestirme arzuyla hareket eden, insanlarin kendilerini ifade
edebildikleri alanlar yaratan ve belki de toplumda yenilenen yansimalar (reflections) yaratan bir
sanattir (Sharp, Pollack ve Paddison, 2005). Kamusal sanatin anitlagtirmak, kent peyzajinin
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gorselligini gelistirmek, turizm ve yatirimcilart etkileyerek ekonomik yenilenmeye yardimci
olmak, artistik ve kiiltiirel yenilenmeye yardimci olmak, insan topluluklart i¢in kimlik tiretmek,
insanlart kamusal alan kullanimina tesvik etmek, yasam kalitesi lizerine daha genel bir politikaya
cevap vermek gibi farkl 6zellikleri de vardir (Remesar, 2005). Kamusal sanatin sosyal etkilerinin
yani sira fiziksel, ¢evresel ve ekonomik sorunlara ¢oziimler getirebilecegi de iddia edilmektedir.

Bunlar Politika Calismalar1 Enstitiisii (Policy Studies Institute) tarafindan su sekilde 6zetlenmistir:
Robertson ve 15 Hall (2001) ‘Public Art and Urban Regeneration: Advocacy, Claims and Critical
Debates’ (Kamusal Sanat ve Kentsel Doniisiim: Savunuculuk, Iddialar ve Elestirel Tartismalar')
baslikli makalelerinde, konu iizerine yapilan pek ¢ok calismada kamusal sanatin kimlik ve yer
duygusunu gelistirmeye yardim ettigini, ayn1 zamanda kentli kimligine katkida bulundugunu,
toplumun ihtiyaclarina isaret ettigini, sosyal dislama ile miicadele ettigini, egitim degerine sahip
oldugunu ve sosyal degisimi tesvik ettiginin savunuldugunu belirtirler ve kamusal sanatin
katkilarii1 ekonomik, sosyal, c¢evresel ve psikolojik olmasi gerektigini vurgulamaktadirlar.
Kamusal sanat sehrin icindeki dogal ve yapay parklarda, kiitiiphanelerde, hastanelerde, sokaklarda,
toplu konut sitelerinde, kamusal binalarda, aligveris merkezlerinde ve bunun gibi halka agik
kamusal mekanlarda birgok farkli sekle biiriinerek gerceklesir. Ozellikle toplumun gelecegi
cocuklar ve genclerin en ¢ok kullandiklar1 ve en 6nemli kamu alanlar1 olan parklarin sanatla i¢ ice
ve kaynastiric1 olmasi gerekir (Sah 2019). Yani kisaca insanlarin yasadigi, ¢alistigi ya da bos
vakitlerini gecirdigi yerler kamusal sanatin alanlar1 olabilirler. Sanatsal 6zelliklere sahip olan
kiiclik ya da biiylik heykeller, miiraller, resimler, sokak mobilyalari, binalar, cesmeler, kdpriiler ve
benzerleri kamusal sanat bigimleri olarak bu alanlara dahil olabilirler (Remesar 2005). Nitekim
kamusal sanat dendiginde akillara daha ¢ok heykeller, grafitiler ve benzeri ¢aligmalar gelmektedir.
Yapilan bir¢ok arastirmanin kamusal sanata bu ¢er¢eveden baktig1 gozlenmektedir. Sharp, Pollack
ve Paddison, kamusal sanata bu tiir kalici, yani kentsel mekan parcalarini tanimlamaya yonelik
veya tanimli sembolik ¢agrisimlari olan ¢alismalar ¢ergevesinden bakanlardan yalnizca birkacidir.
Yazarlar ‘Just Art for a Just city: Public Art and Social Inclusion in Urban Regeneration’ (Adil
Sehir i¢in Adil Sanat: Kentsel Déniisiimde Kamusal Sanat ve Sosyal igerme') adli makalelerinde
kamusal sanatin nasil dislayici/dahil edici bir rol oynadigini1 heykel odakli 6rneklerle incelerler.
Verdikleri 6rneklerde iki farkli yaklasimi ele alirlar. Bir 6rnekte kamusal sanat adina yapilan bir
heykelin insanlar tarafindan nasil diglandigini anlatirken, 6rnekteki heykelin agik¢a politik bir
sembol olmasina ragmen halk tarafindan nasil benimsendiginden bahsederler. Bu noktada yazarlar
kamusal sanatin herkesin farkli bicimde okudugu, anlamlandirdig1 bir olgu oldugunu belirtirler.
Ayrica kamusal sanata verilen tepkilerin ¢esitli ve yliksek sesli oldugunu vurgularlar. Zamanin,
sanat eserlerine bakis acisina yardim edebildigini ve yillar gegtikce bu eserlerin kentin ¢evresine
uyum sagladiklarini, kentin bir parcasi haline geldiklerini anlatirlar (Sharp, Pollack ve Paddison
2005). Bu noktada kamusal sanat ad1 altinda yapilan eserlerin politik amaglarla da kullanilabildigi
goriilmektedir. Sharp, Pollack ve Paddison (2005) da bu makaleleriyle kamusal sanatin sanat ve
izleyici arasindaki iletisimine dikkat ¢ekerek onun 6nemini vurgular ve kamusal sanatin siklikla
sembolik bir katki sagladigini belirtirler. Bu sOylemlerini de Lefebvre"nin bakis agisi ile
desteklerler. Lefebvre (1991), kamusal sanatin politik ¢ikarlar saglama amaciyla bir araci olarak
kullanilma olasiligimnin hep var oldugunu vurgular: “Sanatsal 6zelliklere sahip binalar giicli ve
keyfi yapilan ¢ikarci gii¢ isaretlerini maskeleyebilir”. Bu anlamda, kamusal sanatin yararl
oldugunu iddia ettikleri niteliklerin Ol¢iilmesi olduk¢a zordur ve bu yararlar arasinda birbiriyle
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celigenlerin olabilecegini sdylemek de miimkiindiir (Selwood, 1995). Dolayisiyla kamusal sanatin
insanlarin yasamlarinda ve kamusal alanlar iizerinde pozitif etki yaratma amacinin politik ve
benzeri faktorlerle olumsuz bir siirece de doniistiirebilecegi ongoriilebilmektedir.

Kamusal Sanata Ornekler

Kamusal alanda sanat eserleri ve sanatsal etkinlikler, dogayr sanat aracilifiyla insana
yaklagtirmakta ve kenti ¢elik ve cam kiitlesi haline gelmis olan mekanlarin soguklugundan
kurtarmaktadirlar. Oray1 gorsel diizenlerle daha etkileyici hale getirmektedir. Buda insanlar1 oraya
siiriiklemekte olup onlar1 kentin giinliik yasam tarzindan farkli olarak onlara zihinsel rahatlama
noktalar1 yaratmaktadir, zitliklar ve algisal yanilsamalar ile bireylere sasirtici, merak uyandiran
siirprizlerle karsilagsma imkanlar1 sunmaktadir. Iste bu sekilde yapilan sanat faaliyetleri insanlari
fantastik diinyalarla karsilastirip sanatla hicbir ilgisi olmayan insanlarin bile giinliik hayatta sanatla
yada bir sanat eseriyle iletigimini saglanmaktadir.

Anish Kapoor, Bulut Kapisi, 2004, 100 ton agirliginda ¢elik, Chicago, ABD

“Bulut Kapis1” adli eserin sergilendigi yer toplumsal etkinlik alaninda, kentin merkezinde ve
herkesin eseri gorebilecegi ve etkilesime girebilecegi bir bicimde sergilenmektedir. Habermas da
ortak toplumsal etkinlik alanlarin 6nemini su sekilde ifade etmistir: "Kamusal alan, modern toplum
kuramlarinda, toplumun ortak yararini belirlemeye ve gerceklestirmeye yonelik diigiince, sdylem
ve eylemlerin iretildigi ve gelistirildigi ortak toplumsal etkinlik alanina isaret etmek icin
kullanilan bir kavramdir.” Habermans’in bu tanimindan sonra bu eserin sahibi ile etkilesime giren
kentli insanlari, diisiinmeye, sorgulamaya ve onlan siirekli degisen bir estetik alginin i¢inde
olmaya tegvik etmektedir. Onlara bu yapinin yapilma amacini diisiindiiriip oradaki insanlar1
iletisim i¢ine sokmaktadir. Eserler, mekansal algilarin degisimi kadar, sehir yasami icinde
gokyiiziine bakmay1 unutan, hayatlarini siirekli ev ve is arasi geciren insanlarin aligkanliklarini
degistirmek i¢in 6nem arzeder. Bu baglamda kent kiiltliriine ivme kazandiracak sanatsal degerler,
cok sayida bireylerin bu eserlere ulagabilmesi ile gerceklesecektir. Sanat eserleri kamusal alanlarda
daha etkin bir bi¢cimde izlenebilmektedir. Giinlimiizde sanatin, modern yaklasimlarin Gtesine
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gecerek daha hareketli ve yasam ile i¢ ice olmayi tercih ettigi goriilmektedir. Ciinkii her disar1
cikista bu alanlar insanlarin hayatlarin bir parcasi haline gelmektedir. Glinlimiizdeki sanatgilar
eserlerini duragan bir yapidan uzaklastirarak, teknolojik gelisim ile paralel bir bicimde yeni ifade
bicimlerini ortaya koymakta ve mekan ile olan iligkisine yeni anlamlar koymaktadir. Yani o eserin
hakkinda yazilan seyler siirekli sabit kalmiyor hayatta yasanilan giincel durumlara gore yaziya
yiiklenen ifadeleride degistiriyor. Kamusal bir kiiltiir yaratmanin o6nceligi, kamusal alam
sekilendirmek ve kentin gorsel formunu yeniden insa etmeyi gerektirmektedir. Kentin kendine
0zgii olmasida o sehre dnemli sanat eserlerinin ve bunlarin sahip oldugu gosterge sistemlerini
diinya genelinde bir etkilesime sokan unsurdur.

Sehir merkezlerinde ve meydanlarinda tarihsel, kiiltiirel veya siyasal temalar ile gormeye alisgkin
oldugumuz yapilarin toplum {izerinde giiclii etkilerini géz oniline alindigimizda, bu etkinin
giiniimiizde tamami ile devam etmese de ¢agdas kamusal sanatin geleneksellesmis ihtisam ve
yiiceltme kavramlarindan uzaklagmakta oldugunu da gézlemlemekteyiz. Uzaklasma nedenleri ise
eser hakkinda ki anlatimin degistirilmeden aktarilmasindan dolayr eserden hakkinda ilgi
cekebilecek bir sey kalmamistir. Cagdas kamusal alan sanatgilart bu ihtisamli gdsterilerden
uzaklagmakta daha giincel kavramalarla yola ¢ikabilmektedirler. Bu nedenle kamusal alan giincel
sanat yapiti icin daha farkli ¢ok katmanli, segmeci ve etkilesimli bir zemin olusturmaktadir.
“Cagdas sanatin giincel etkinlik sorunlarina yaklagsmak, soruna yalnizca sanatgi birey agisindan
¢coziim getirmeye ¢alismak degil, kitle boyutunu da arastiran bir ig yapmaktadir”.

Kamusal Alana Doniisen Otel 6rnekleri

Papadimitriou"nun gd¢menler i¢in yaptig1 bir otel projesi var ve bu projeyi T.A.M.A Herkes i¢in
Gegici Ozerk Miize (Temporary Autonomous Museum for All) ile gerceklestirmektedir. Bu
projede; Papadimitiriou, siradis1 yerlerde insanlarin diisiinmeleri ve dinlenmeleri i¢in, bir
resepsiyon masasi ve yatak iceren oteller kurarak bir proje zinciri baslatmistir. Su an i¢in proje
Italya’da Hotel Isola, Makedonya’da the Cosmotel ve Yunanistan/Larissa’da Hotel Grande olmak
iizere ii¢ hotelden olusmaktadir. “Evden uzakta yerel bir ev” sloganiyla yola ¢ikan Papadimitiriou,
T.A.M.A olusumuyla birlikte gerceklestirdigi bu hotel projelerinde turistlerin, gogmenlerin istek
ve arzularii karsilayabilecekleri bir alan yaratmak ve onlari anlama amaci tasiyan bir ortam
kurmaktir. Hotel Grande"nin tanitiminda su sozlere yer verilmektedir:

Uzun giinliik yiiriiyiislerin ardindan yorgun bir sekilde Hotel Grande’ye gelin. Ister
diinyanin dort bir yanindan gelen sanat camiasinin iiyeleri, ister bir hippi, asi gen¢, Roman
cingene, parlak bir gelecek arayan bir gé¢men ya da sadece eski bir turist olun, Hotel'in
basit lobisi sizleri agirliyor. Yorgun ayaklarimizi dinlendirmek igin size bir yatak sunuyor
Ve Yeni gegici eviniz olan Larissa'yvi dolagmak i¢in yeni sehir atlasi sizlere rehberlik ediyor
(tamagr.blogspot.com, 2005).

1- Hotel Grande projesinde Papadimitriou, o bolgedeki ¢ingeneleri ya da Larissa tiniversitesi
ogrencileri gibi topluluklarin hareketlerini koordine etmis ve onlarin yeteneklerini uygun amaglara
yonlendirmistir. Papadimitriou, Larissa"nin kalbinde bu kurulus tarafindan sunulan komik bir
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sadelik ve asgari bir konfor ile ya da 6grenciler tarafindan ¢ekilen binlerce fotograftan olusan ve
sehre ait gorsel bir tur olarak derlemistir (Carras, 2005).

Hotel Grande, Larissa 2005

Carras, M. 2005. “Hotel Grande” Tama-gr.blogspor.org. Erigim Tarihi: Mayis 2021 http://tama-
gr.blogspot.com/2005/05/text-by-maria-thalia-carrasexhausted.html

Carras, M. 2005. “Hotel Grande” Tama-gr.blogspor.org. Erisim Tarihi: Mayis 2021 http://tama-
gr.blogspot.com/2005/05/text-by-maria-thalia-carrasexhausted.htmi
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Hotel Isola, italya 2012

Papadimitriou, M. 2012. “Hotel Isola” Isolacenter.org. Erisim Tarihi: Mayis 2021
http://www.isolartcenter.org/index_eng.php?p=n31987204&i=n59788601&z=n96664119

Herkese ac¢ik olan ve kamusal alanda yar1 6zel bir bakis agis1 sunan bu oteller, insanlara bagka
topluluklarla bir araya gelip yeni iligkiler ve fikirler etrafinda olmalarina imkan tanimaktadir.
Ayrica o insanlara kendini dinleme ve diisiinme imkanini1 saglamaktadir.

2- Hotel Isola’nin bu projeler i¢inde farkli bir tarafi vardir. Hotel Isola, ¢evre bdlgelerde yasayan
topluluklarin, yerel kent planlamacilart ve Garibaldi Cumhuriyeti (Garibaldi- Republica) ile

S 08

This work is licensed under a Creative Commons Attribution 4.0 International License

214


http://www.isolartcenter.org/index_eng.php?p=n31987204&i=n59788601&z=n96664119

Kamusal Sanat Caligmalarinin Kentsel Dokuya ve Topluma Etkisi ACIKEL & ORAC

yasadiklar1 anlagsmazligin, ¢atismanin sonucudur. Isola sakinleri bu terk edilmis eski fabrikay1
toplum merkezine doniistiirmek isterlerken, planlamacilar buranin eski yapisini yikarak yerine
yiiksek ticari kuleler yapmak istemektedirler. Papadimitriou"nun oteli -gegici bir mekan- olarak
Isola sakinlerine tarihlerini igeren bir anit olmasiin yaninda bir ev saglamaktadir. Verilen bir
yatak disinda Hotel Isola, sanat¢ilarin fabrikalardan ve yerel halktan topladig1 nesnelerle doludur.

Burada, ziyaretgiler ge¢misle birlikte dinlenirken, geleceklerini diistiniip tasarlayabilirler
(Papadimitriou 2012).

Papadimitriou’nun T.A.M.A olusumu ile gerceklesmekte oldugu biitiin bu projelerde kamusal
sanata aykir1 gruplarin yonelmesi 6zelligi 6n plana ¢ikmaktadir. Bu bolgelerdeki insanlarla yakin
iligkiler kurarak, onlar1 sanata ulastirmis ve sanatin iginde olmalarin1 saglamaya calismistir.
Glinliik yasamlarina dahil olarak aradaki siireci azaltmis ve kurulan bu iliski de hem onlarin hem
de kendi yasamlarin1 yeni bakis agilart getirmeyi hedeflemektedir.

Kamusal alanda sanat yapilarinin insanlarla i¢ ice olmasi, sanat eserinin toplumsallasmasini da
anlatmaktadir. Bu durum bizlere ayn1 zamanda cagdas bir kent tasariminda kent yoneticilerinin
sanata destegini ve sanatcilarla isbirliginin son derece onemli ve gerekli oldugunu da
gostermektedir. Gelecegin kentini bir sanatla sekillendirmek, hem bireylerin refahina 6nemli katk1
saglayacak hem de toplumsal baris ve dinginlik acisindan 6nemli katkilar sunacaktir. Bu katki,
kamusal alanin sosyal, psikolojik ve estetik degerler de dahil olmak iizere insan ihtiyaglarini
kargilamasi durumunda miimkiindiir. Kent dokusuyla uyumlu, dogayla biitiinlesen sanat eserleri,
mekanlar1 daha yaganabilir hale getirirken ayn1 zamanda insanlarin duyarliliklarini, algilarini ve
farkindaliklarin1  gelistirmektedir. Cevreye duyarliligi gelismis olan bireyler, toplumsal
duyarliligimin da temel yap1 taslaridirlar. Kamusal sanat, kamusal konular1 igeren bir sanatsal
yaklasim olmasi nedeniyle ¢evre kiiltiiriine elestirel bakis1 da i¢inde bulundurmaktadir. Elestirel
yaklagimlar, ortak degerleri paylasabilmemiz icin kendimizi ve ¢evremizi yeni ve etkilesimli
yollarla algilamamizi saglar. Farkli kiiltiirlere ve onlarin var olma haklarina saygi duyan bir
diyalog ve ag olusturma ortamini tegvik eder.

Montania Otel, Bursa

Anonim. (1997) I¢inden Tren Gegmeyen Gar Binasi, Arkitekt Dergisi, (452), 36-39.
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Montania Oteli ve ¢evresi, Bursa

(http://www.mudanyaonline.net ) 11.05.2021

1849 yilinda Fransizlar tarafindan yaptirilan ve ilk olarak glimriik binasi olarak kullanilan yapt,
1874 yilinda Bursa Mudanya Demiryolu'nun yapimi sirasinda gar binasina doniistiiriilmiistiir. Bir
stire glimriiklii mal ve yolcu tasimaciliginda kullanilan binanin, tren seferleri iptal edildikten sonra,
bir boliimii yeniden glimriik deposu olarak kullanilmaya devam etmis, diger boliimleri de Tekel,
Zirai Donatim, Koy Hizmetleri gibi kurumlar tarafinca kullanilmaya baslanmistir (Alper, 1997).

Yillarca terk edilmis olan Eski Mudanya Gar Binasi’na, 1989 yilinda Mudanya Belediyesi sahip
cikmustir. Yap-islet-Devret modeliyle dzel tesebbiis tarafindan Belediye’den 49 yilligina kiralanan
bina, Mudanya Koruma Amagli Imar Plani smirlar1 disinda tescilli anitsal mimarlik 6rnegi oldugu
icin Koruma Kurulu Kararlarina gore diizenlenmistir, 40 odali bir otel islevi olarak, 1992°de Otel
Montania ismiyle yeniden kullanima acilmigtir. Fahri Esgin isimli bir girisimcinin kiraladigi
binanin restorasyonu Mimar Mehmet Alper tarafindan gerceklestirilmistir.

Restorasyondan Once ¢ekilen fotograflar, binanin agir hasar gérdiigiinii ve neredeyse ¢okmek
iizere oldugunu tespit etmistir Uzun siire istasyon olarak kullanilan yapinin mimari kimligini
korumak igin aslina saygi duyarak yapinin tekrar faaliyete gecirilmesi gerekmistir. Ilk 6nce
ayrintili bir mekan c¢alismasi gerceklestirilmis ve yapinin giiniimiize gelebilen tiim mekan, bigim,
malzeme ve striiktiir 6geleri saptanmis, bu ¢ercevede yapilan restorasyon ile 6zgiin yapim teknigi
korunmaya ¢alisilmistir. Montania Oteli’nin basarili bir 6rnek olarak il¢eye katki saglamasi, yakin
cevresinin de yeniden diizenlenmesi i¢in bir firsat yaratmistir. Bu proje bircok projenin
yapilmasina destek olmustur.

SONUC

Giliniimlizde insanlar yasadiklar1 alanin iginde ve disinda sanat eserleri ile karst karsiya
kalmaktadir. Sanatgilar, toplumu olusturan bireyler i¢in kamusal
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alanda ok cesitli eserler iiretirler. Izleyiciler ise sosyal hayatin icerisindeki kisacik bir anda
rastlantisal olarak, belki de davetsiz bir sekilde ama goriilmeye deger olduklar bir sergi veya eser
izlemek durumundadirlar. Kamusal alan igerisinde icra edilen sanatsal ¢alismalar, halk

ve izleyiciler i¢in diizenlenmektedir. Bu alan icerisinde ger¢eklesen sanat; paylasim, etkilesim ve
iletisim bicimi olmustur. Bu etkiler i¢erisinde gergeklestirilen yapilar izleyici ile iletisimi saglamak
icin ¢ok dilli ve ¢ok boyutlu sekilde insaa edilmistir. Eser ¢evresiyle birlikte vardir. Farkindalik
hissinin en etkili sekilde yayilmasina katkida bulunan agik alanda iiretilen bu tarz calismalar,
herhangi bir kisitlama olmaksizin kamusal alana hitap etmektedir.

Biitlin bu tartigmalarin sonucunda yeni tip kamusal sanatin, Habermas"in (1962) arzuladigi gibi
tekil, esitlik¢i ve demokratik bir alandan ziyade, daha ¢ok Arendt"in (1958) belirttigi gibi modern
donemle beraber Ozel alan ile kamusal alanin sinirlarinin bulaniklastifi ve toplumsal alani
olusturdugu, Negt ve Kluge (1972) ikilisinin de vurguladigi gibi ¢atigmalar i¢inde barindiran,
karsitliklardan olusan ¢ogul bir kamusal alan1 kendine tercih ettigi sdylenebilmektedir. Calismada
projelerdeki gibi ,,miicadeleci kamusal alan"lar sanat ile birbirlerini karsilikli olarak etkileyip,
stirekli bir iligki kurmaktadirlar. Bu sanatlarda iletisim, farkindalik, goriintii gilizelligi ve birligi
saglayarak aradaki iliskileri gliglendirmektedir ayn1 zamanda.

Sonug olarak yeni tip kamusal sanat projelerindeki kamusallik yaklagimlari yer kimligini ve aidiyet
duygusunu one ¢ikarmak farkliliklara, farkli kiiltiir ve tarihlere sahip ¢ikan, sanati herkese
ulagtirmay1 hedeflemek, sanat ve sanatginin ,,listten" bakish yargisini kirip, izleyici/katilimcryla
arasindaki mesafeyi azaltmak, farkindalik yaratmay1 amaglayan, iletisim kuran, iligkileri pekistiren
yollar yaratmak, demokratik, esitlik¢i ve farkli karsit kamusalliklar yaratmak gibi ortak 6zelliklerle
one ¢ikmaktadir.
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I. INTRODUCTION

A constant struggle for teachers in all disciplines of education is to ensure that students not only
understand the concepts and skills that they are taught, but also that they can analyse and apply
those learning into different situations that arise in their lives. Education is a continually changing
discipline, new researches are constantly considering new methods to improve student gains in the
classroom and increase overall knowledge retention. In order for students to be successful in school
and in life, teachers need to constantly revise their teaching practices based on new methods that
are introduced in order to ensure that students are engaging, investing and increasing their
academic achievements (Lamina, 2020).

The ways in which an individual characteristically acquires, retains, and retrieves information are
collectively termed the individual’s learning style. Learning styles are collections of personal
characteristics, strengths, and preferences, describing how individuals acquire, store, and process
information. Learning style factors include information processing modes, environmental and
instructional preferences, cognitive capabilities, and personality features. Individuals may
demonstrate a balance among the dimensions of a learning style, or they may show strengths and
weaknesses. Strengths and weaknesses may have implications for course success, and eventually
for career choice.

Students learn in many ways—Dby seeing and hearing; reflecting and acting; reasoning logically
and intuitively; memorizing and visualizing. Teaching methods also vary, every teacher has their
own teaching style depending on the nature of their clientele. Some instructors lecture, others
demonstrate or discuss, some focus on rules and others on examples, some emphasize memory
and others understanding. Mismatches often occur between the learning styles of students in a
classroom and the teaching style of teachers, with unfortunate effects on the quality of the students’
learning and on their attitudes toward the class and the subject. How much a given student learn
in a class is governed in part by that student’s native ability and prior preparation but also by the
compatibility of his or her characteristic approach to learning and the teachers characteristic
approach to teaching.

Serious mismatches may occur between the learning styles of students in a class and the teaching
style with unfortunate potential consequences. The students tend to be bored and inattentive in
class, do poorly on tests, get discouraged about the course, and may conclude that they are no good
at the subject of the course and give up. Teachers, confronted by low test grades, unresponsive or
hostile classes, poor attendance, and dropouts, may become overly critical of their students
(making things even worse) or begin to question their own competence as teachers (Felder &
Henriques, 1995).

By recognizing and understanding the learning styles of students, teachers can use techniques
better suited for the students. This improves the speed and quality of learning. Many people have
argued that style is important in teaching. Teaching style represents those enduring personal
qualities and behaviours that appear in how teachers conduct classes. It is something that defines
guides and directs the instructional processes, and that has effects on students and their ability to
learn (Amin & Rajaei, 2013).
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Research Questions

The main purpose of this study is to determine and analyze the learning styles of the Grade 9 Pilot
and SPJ students of Casimiro A. Ynares Sr. Memorial National High School specifically it sought
find answer to the questions:

1. What is the learning style of the respondents as revealed by:
a. Grasha-Riechmann Student Learning Style Inventory
b. VARK Learning Modalities

2. What is the achievement in Science:

a. of the independent, avoidant, collaborative, competitive and participant
learners?

b. of the visual, auditory, reading/writing and kinesthetic learners?

3. Is there any significant difference between the achievement of learners when group
according to:

a. Grasha-Riechmann Student Learning Style Inventory

b. VARK Learning Modalities

Research Hypotheses
Based on the formulated specific statements of the problem, a null hypothesis was formulated:

1. There is no significant difference in the achievement of learners based on Grasha-
Riechmann Student Learning Style Inventory and VARK Learning Modalities.

I1. METHODOLOGY
Research Design

The study was exploratory in nature. A descriptive survey was adopted using the correlational-
comparative research design. Information on the learning style and the achievement in Science
were gathered in a natural classroom setting. This design is the most appropriate design for the
study considering the objective of the research is to describe the learning style characteristics of
the students and look for the relationship and difference in their achievement.

The study is expected to provide information to guide any intended intervention to restrain the
explored learner characteristics to improve student achievement upon finding that the variables
studied are associated.

Descriptive research is used to describe characteristics of a population or phenomenon being
studied. It does not answer questions about how/when/why the characteristics occurred. Rather it
addresses the "what" question (what are the characteristics of the population or situation being
studied?). The characteristics used to describe the situation or population is usually some kind of
categorical scheme also known as descriptive categories. The principal aim of the method is to
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determine the nature of the situation of the problem as it exist at the time of the study in a
systematic manner and to explore the cause and effect of the particular circumstances underlying
in the problem.

Conceptual Paradigm

Based upon the theories that were considered by the researcher, a conceptual paradigm was
adapted, which involves two elements, the independent and dependent variables. Factors 1 and 2
are the independent variables and the achievement or the final grade in science of students is the
dependent variable. The independent variable are the variables that affects (or is presumed to
affect) the dependent variable under study and is included in the research design so that its effect
can be determined; sometimes called the experimental or treatment variable. The dependent
variable is a variable that is affected or expected to be affected by the independent variable; also
called criterion or outcome variable.

Factor 1 Factor 2
Grasha-Riechmann VARK Learning Modalities
Learning Style Scale Instrument

Achieyement

(Final Grade in Science)

Figure 1. The Conceptual Paradigm of the Study

The Research Participants

The students that participated in this study are Grade 9 students of Casimiro A. Ynares Sr.
Memorial National High School (CAYSMNHS), a public junior high school located at the
municipality of Taytay in the province of Rizal. Purposive sampling method, a non-probability
sampling technique was used in selecting the participants of the study from the existing school
population.

For school year 2019-2020, Casimiro A. Ynares Sr. Memorial National High School has 14
sections in the Grade 9 level which are: Acacia, Aguho, Apitong, Banaba, Dao, Ipil-ipil,
Kamagong, Lauan, Mahogany, Molave, Mulawin, Narra, Talisay and Yakal. Twelve out the
fourteen sections are heterogenous, one section (Aguho) is under the special program for
journalism while the other one is the pilot section (Acacia). Sections Acacia and Aguho served as
the participants of this study, the researcher handled both sections at the time the study is being
conducted. A total of 62 students participated in the study which is composed of 27 male students
and 35 female students. The study was conducted in the second quarter of the specified school
year. The demographic characteristics of the respondents are resented in the table below.
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Table 1. The Demographic Characteristics of the Research Participants

Characteristics Frequency Percentage
N=62 (%)
Section
Acacia (Pilot Class) 36 58.00
Aguho (SPJ Class) 26 42.00
Sex
Male 27 44.00
Female 35 56.00

Research Instrument

In the conduct of the study, the researcher used two research instruments: (1) Grasha-Riechman
Learning Style Scale and the (2) VARK Model Instrument. Both research instruments were
outsourced from online sources and adopted for the study.

Grasha-Riechman Learning Style Instrument

The instrument was developed by Anthony F. Grasha and Sheryl W. Riechmann in 1974. It is a
60 item, five-point scale, self-assessment tool that was used to evaluate the learning style of
students. The students responded to the instrument by checking one of the five categories ranging
from Strongly Agree (5), Agree (4), Undecided (3), Strongly Disagree (2) and Disagree (1).
According to Grasha and Riechman there are six learning styles that defines a student based on
how they perform in school and the way they perceived learning these are independent, avoidant,
collaborative, dependent, competitive and participant. According to the research conducted by
Baneshi, Karamdoust, and Hakimzadeh (2014) the reliability of each subscale with a Cronbach
alpha coefficient ranging from 0.58 to 0.80, was at an acceptable level.

VARK Learning Modalities

The acronym VARK is used to describe four modalities of student learning that were described in
a 1992 study by Neil D. Fleming and Collen E. Mills. These learning styles; visual, auditory,
reading/writing and kinesthetics were identified after thousands of hours of classroom
observations. The simplified VARK learning style questionnaire (younger version) was used in
this study, it is composed of a 15 multiple choice question where the students could encircle more
than one of the options if a single answer does not completely match their perception. Based on
the study conducted by Wong and Chin (2018) the VARK learning style questionnaire has an
acceptable level of reliability with a Cronbach alpha coefficient ranging from 0.69-0.84 on each
subscale.
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Data Analysis

The gathered data were grouped, tabled and carefully organized and interpreted by the researcher
for the drawing of conclusions. Frequency, percentage and ranking are all reflected in tabular and
graphical forms. Gathered raw data were statistically processed and analyzed using MS EXCEL
software. Descriptive and inferential statistics were used to treat the data for the basis of
interpretation. The Analysis of Variance (ANOVA) was used to compare the achievement in
science of the student respondents across the VARK learning modalities and Grasha-Riechman
Learning Style. All test of relationships and differences were evaluated at 0.05 level of confidence.

I1l. RESULTS and DISCUSSION

Learning Style of the Respondents Based on the Grasha-Riechman Learning Style
Instrument

After administering the Grasha-Riechman Learning Style Instrument to the two Grade 9 sections
it was revealed that 21 or 34% of the student respondents are dependent learners that shows a little
intellectual curiosity towards the lesson and who learn only what is required to them, they also
view their teachers and peers as sources of structure and support and look to authority figures for
specific guidelines on what to do. Meanwhile, 20 or 32% are collaborative learners or typical
students who feel they can learn by sharing ideas and talents, they cooperate with teachers and like
to work with other students. Ten or 16% of the learners are independent students who like to think
for themselves and are confident in their learning abilities, they prefer to learn the content that they
feel is important and would prefer to work alone on course projects than with other students.
Furthermore, 6 or 9% of the class are competitive students who learn material in order to perform
better than the others in the class, they believe that they must compete with other students in a
course for the rewards that are offered. Finally, 5 or 8% are participant who enjoys going to class
and take part in as much of the class activities as possible. On the other hand, none of the of the
respondents are avoidant learner or not enthusiastic about attending classes and do not participate
with other students and teachers in school. The distribution is presented on the figure below:

Grasha-Riechmann Learning Style

25

20

15

10

5 Aa
0 S

Figure 2. The Learning Style of Respondents
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Leaning Modalities of Respondents based on the VARK Questionnaire

The second instrument administered to the students respondents was the VARK questionnaire,
after the tabulating the results of the survey it was revealed that 42 or 68% of the respondents are
kinesthetic learners that learns through their sense of touch as well as through physically doing
things or by watching demonstration or movements. Meanwhile 15 or 24% are audio leaners, they
learn best through listening and speaking. On the other hand, 3 or 5% prefer learning through
reading and writing. The remaining 2 or 3% are visual learners that learns best when information
is presented visually in a picture or design format.

VARK LEARNING MODALITIES

Visual; 2

Audio; 15

Reading/Writing,
3

Kinesthetics; 42

Figure 3. The Distribution of Learning Modalities of the Respondents

Learners’ Achievement with Respect to Learning Style and Modalities

Table 2 presents the frequency counts of the students based on Grasha-Riechmann learning style
inventory, the highest and lowest final grade in science and some descriptive statistics. As shown
in the table the highest grade in the class was obtained by a collaborative student and the lowest
grade obtained was from a dependent student. The overall mean grade of the respondents is 94.39
and the standard deviation is 1.43.
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Table 2. Final Grade in Science and with Respect to Learning Style

Learning N Achievement Mean Standard

Style Minimum Maximum Deviation
Independent 10 93 96 94.70 1.16
Avoidant 0 0 0 0.000 0.00
Collaborative 20 92 97 95.05 1.15
Dependent 21 90 95 93.86 1.53
Competitive 6 91 94 93.17 1.33
Participant 5 93 96 95.00 1.22
Overall 62 90 97 94.39 1.43

The data shown on Table 3 is the frequency counts of the students based on VARK learning
modalities, the highest and lowest final grade in science and some descriptive statistics. As
presented in the table the highest grade in the class was obtained by an auditory student and the
lowest grade obtained was from a kinesthetic student.

Table 3. Final Grade in Science and with Respect to Learning Modalities

Learning N Achievement Mean Standard

Modality Minimum  Maximum Deviation
Visual 2 95 95 95.00 0.00
Auditory 15 93 97 94.93 1.07
Reading 3 92 95 93.33 1.53
Kinesthetic 42 90 96 94.24 151
Overall 62 90 97 94.39 1.43

Table 4 shows the summary of statistics for the one-way analysis of variance to determine if there
is significant difference across the learning style of students and their achievement in Grade 9
science. As shown in Table 4, the computed f-value is 3.01 with a probability of 2.38. which is
less than the F-critical of a = 0.05. This clearly indicates that there is a significant difference
between the achievement of learners when grouped based on the Grasha-Riechmann learning style.
This implies that the learning style of students have an effect on their achievement.
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Table 5 presents the summary of statistics for the one-way analysis of variance to determine if
there is significant difference across the learning modalities of students and their achievement in
Grade 9 science. As shown in Table 5, the computed f-value is 1.80 with a probability of 2.76.
which is less than the F-critical of a = 0.05. This indicates that there is no significant difference
among the achievement of learners when grouped based on the VARK learning modalities. This
implies that the learning modality of the learners have no effect on their achievement on science.

Table 4. One Way Analysis of Variance (ANOVA) of Students’ Achievement with Respect to
Learning Style

ANOVA

a=0.05
Sou.rce. of SS df MS Fcomputed p-Value
Variation crit
Between
Groups 26.46 5.0 5.29 3.01 0.01 2.38
Within Groups  98.45 56 1.76
Total 124.92 61

Table 5. One Way Analysis of Variance (ANOVA) of Students’ Achievement with Respect to
Learning Modalities

ANOVA

a=0.05
Source Of SS df MS Fcomputed p-Value
Variation Ferit
Between
Groups 10.630 3 3.54 1.80 0.16 2.76
Within
Groups 114.29 58 1.97
Total 124.92 61

IV. CONCLUSION and RECOMMENDATIONS

Conclusions

Based from the summary of findings the corresponding conclusions were drawn.
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1. There is a significant difference between the performance of the student respondents
when group according to their learning style, this is revealed by the test conducted to
them.

2. Collaborative students performed better compared to the other group of students as
revealed by the tabulation of their achievement in science.

3. The learning modalities of students as revealed by the VARK questionnaire has no
effect on the student’s achievement in science because they did not perform
significantly different among each other as revealed by the test conducted.

Recommendations

Based on the findings of the study and conclusions drawn, the following recommendations are
hereby recommended:

1. Additional research needs to be conducted to confirm the findings of this study. Other
learner characteristics should be included aside from those included in this study.

2. Teachers should assess the learning styles and modalities of their students to be able to
create a teaching-learning plan that best suit the needs of learners.

3. Teachers must consider that learning acquisition varies. So, giving instructions,
activities, and learning materials to learners must be differentiated.

4. Teachers should understand and know their students deeply. In order to plan how to
teach the students or ways to present a subject in an interesting manner, a teacher needs
to know what motivates and how the students learn, what background the students are
bringing to the classroom, as well as the students interests and study habits.
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Bu makale, 5 Agustos 1906 tarihinde ilan edilen mesrutiyetle birlikte fran
cografyasinda yasanan somiirge yarisin1 ve bu somiirge yarisinda Ruslar'in
izledigi politikaya karsi, Iranli, mesrutiyet yanlisi, milliyetgilerin
olusturduklari fran Millet Murahhaslar1 grubunun tepkisini degerlendirmek
amactyla kaleme almmustir. 1906 yilinda Iran'da mesrutiyet ilan edildikten
sonra, olusan yeni siyasal sistem, kendisiyle birlikte yeni bir toplumsal hareket
meydana getirmistir. Ruslar, mesrutiyetin ilanindan sonra iran'da olusan
mesrutiyet yanlis1 ve mesrutiyet karsiti gruplar arasindan istibdat yanlilarinin
tarafin1 tutmus, boylece, sOmiirge sahasini genisletmeye calismistir. S6z
konusu iki grup arasinda yasanan miicadele giderek biiyiimiis ve Rusya, bu
miicadeleyi kendisine bahane ederek Tebriz'e asker gikarmistir. Bu durum
karsisinda; Iran Millet Murahhaslar1 kurulmus ve Ruslara karst bir bildiri
yayinlayarak isgali protesto etmistir. ilerleyen siire¢te murahhaslar, halk
iizerinde etkili olarak Ruslara ve destekledigi istibdat yanlilarina kars1 zafer
kazanmustir.
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Devrimi, iran Millet Murahhaslari
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Abstract

This article has been written in order to evaluate the reaction of the Iranian
National Delegates group, which was formed by Iranian, pro-constitutional
and nationalists, against the colonial race that took place in Iran with the
constitutionalism declared on August 5, 1906 and the policy followed by the
Russians in this colonial race. After the declaration of constitutionalism in Iran
in 1906, the new political system that was formed created a new social
movement along with it. After the declaration of the constitutional monarchy,
the Russians took the side of the supporters of oppression among the pro-
constitutional and anti-constitutional groups in Iran, and thus tried to expand
the colonial area. The struggle between the two groups in question grew and
Russia, using this struggle as an excuse, landed soldiers in Tabriz. Against this
situation; ‘The Iranian National Delegates’ was established and protested the
occupation by issuing a statement against the Russians. In the following
process, the deputies won a victory against the Russians and the supporters of
oppression, which were effective on the people.

Keywords: Iran, Russia, Imperialism, 1906 Iranian Constitutional
Revolution, Iranian National Delegates

GIRIS

Iran, sahip oldugu uzun tarihsel gegmisinden dolay, diinya siyasetinde siirekli etkili oldugu gibi,
stratejik Oneminin etkisiyle de Ortadogu iilkeleri arasinda dikkat ¢eken bir konuma sahip
olmustur®. Sanayi devrimiyle birlikte artan ham madde ve iiretilen mallarinin satilmasi amaciyla
pazar ihtiyaci, diinya iilkelerinin yoniinii iran'a ve Ortadogu’ya donmesine sebep olmus?®. Bu
durum Iran'm stratejik konumuyla birlikte daha énemli bir hal almasmi ve dolayisiyla diinya
siyasetinde etkisinin artmasini1 saglanstir 3,

Ortadogu'da bagimsiz iki iilke olan Iran ile Osmanli Devleti karsisinda Ingiltere ile Rusya, sz
konusu iilkelerin topraklarindan gegen bir kisim somiirgeler elde etmisler, Dolayisiyla elde
ettikleri somiirgelerin korunmasini kendilerine siyasal amag olarak belirlemislerdir. Somiirgeci bu
iki emperyalist giiciin, bolgeye miidahale etmesiyle Iran, somiirgeci giiclerin bir biriyle ¢ikar

1 Ali Seriati, fran ve Islam, Terciime , Kenan Camurcu. Fecr Yayinlari, Ankara 2016, s.83.

2 Pervand Abrahamiyan Terciimeyi Ahmed Galli Mehmedi Mehmed ibrahim Fetahi iran Beyn Du Inkilab Der Amedi
Ber Camesinasi Siyasi Iran Muasir, Nesreni Tehran 1398, s.66.

3 Feridun Ademiyet, Revabit: Diplomatik iran Ba Ingilistan, Osmani Ve Rusya 1815-1830, Terciime Ali Riza Pelasid,
Tahran 1397, s.17.
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miicadelesine girdigi bir bolge haline gelmisti. Iran’1n, batil1 iilkelere verdigi imtiyazlar ve Abbas
Mirza déneminden itibaren yapilan modernlesme hamleleri,* iilkede yeni ideolojik gelismelerin
ortaya ¢cikmasina dnayak olmustur®. Ozellikle Nasreddin Sah doneminde Avrupali iilkelere verilen
imtiyazlar, bolgede milliyetgi bir kanadin olusmasini saglamistir. Cilinkii Sah ve taraftarlarinin
verdikleri bu imtiyazlar ile iran bagimsizhgim tehlikeye attiklari fikri iran halki arasinda
yayilmaya baslamistir. Bunun gibi, verdikleri borg paralar ile ingiltere ile Rusya énemli miktarda
imtiyazlar elde etmislerdi®. Ozellikle toplum iizerinde etkili olan ulemanin da bagimsizlik fikrine
destek vermesi, halkin tepkisini siddetlendirmisti. Bdylece Iran'da 1906 yilinda mesrutiyet ilan
edilmistir. Mesrutiyetin ilan edilmesi, halk iizerinde olumlu bir¢ok etki biraktiysa da istenen
sonucun tam olarak elde edildigi sdylenemez ciinkii iran'da mesrutiyetin ilani, Ingiltere ile
Rusya'nin bolgeye miidahalesini kolaylastirdi. Kisa siire sonrada halk arasinda mesrutiyet
yanlilariyla istibdat yanlilar1 olmak tizere iki grup olustu. S6z konusu iki {ilke, bu miicadelede de
taraf tutarak Iran'da baris ortaminin bozulmasma sebep olmuslardir. Baslangicta aradaki
miinasebetin bolgeye barig getirmek amagh oldugu sdylendiyse de yapilan girisimler ve verilen
miicadeleler, aslinda bolgede somiirgeci giiclerin kendi siyasal varliklarini muhafaza etmek
amaciyla birtakim siyasal girisimlerde bulunduklarii gdstermistir. Béylece Iran, iki sémiirgeci
gliciin askerleri tarafindan isgal edilme noktasina gelmistir. Fakat bu isgal girisiminde de basarisiz
olduklari ve bolgede kurulan yerel milliyetgi unsurlarin, onlara karsi hareket ettigi ve kisa siirede
bunlar1 yenilgiye ugratarak miicadeleyi kazandiklar1 goriilmiistiir.

1. 1906 iran Mesrutiyet Devrimi ve Sonuclari

1906 mesrutiyet devrimi, iran agisindan yeni bir siyasal donemin basladiginin gdstergesi olmasi
dolayistyla onemlidir. Ciinkii Nasreddin Sah doneminden itibaren, Avrupa'ya gesitli geziler
diizenlenerek verilen imtiyazlarin sonucunda halkin, bizzat kendi istegiyle, donemin 6nemli din
adamlarinin da destegini alarak girdikleri miicadele sonucunda mesrutiyet ilan edilmisti’. Iran
mesrutiyeti, bu ac¢idan komsusu ve dindasi olan Osmanli devletindeki mesrutiyet devriminden
farklidir. Clinkii Osmanli Devletinde yasanan mesrutiyet hareketi, bizzat askerlerin ve devletin {ist
kademesinde gorevli biirokratlarin 6n ayak olmasi sonucunda ilan edilmistir. Iran'da halkm, tepki
gostererek mesrutiyet diizenini ilan etmesini degerlendiren tarih¢i Ahmed Kesrevi, Nasreddin Sah
doneminde verilen imtiyazlarin, iran halki {izerinde etkili oldugunu ve bu imtiyazlarmn, halki
uyandirarak, kendilerini somiirmeye ¢alisan iilkelere karsi miicadeleye sevk ettigi i¢in olumlu

* Michael Axworthy, fran Empire Of The Mind A History From Zoroaster To The Present Day, Penguin Book, 2008,
5.189.

5Zekay1 Malik, Mehmed Ali Ferugi, Iran Tarihi, Safevi, Afsar, Zend, Kacar Sahlari, Vakay1 Tarihiyesi, 900,
1313,1332 , Fars¢adan Ceviren, Bryikli Ogullarindan Omer Halis, 1926, s.46.;

6 "franda"Tanin, 12 Tesrini Sani 1910.

7 yaganan siyasal karigikliklar karsisinda ulemadan olan Muhammed Tabatayi'nin, Muzaferiddin Sah'a yazmis oldugu
mektup, mesrutiyetin ilani sirasinda ulemanin ne derece istekli oldugunu gostermesi agisindan énemlidir. bu konu
hakkinda ayrintili bilgi i¢in bkz. Ahmed Kesrevi Tebrizi, iran Mesrutiyet Tarihi, Ceviren, Mehdi Kamruz, Hamit Zafer
Kars, Kaynak Yayinlari, {stanbul 2021.
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karsilamaktadir®. Nitekim, Nasreddin Sah, Ingiltere ile Rusya'ya bircok imtiyazlar vermekle
kalmamis, Almanya ile de ¢esitli anlasmalar imzalamstir. Ilerleyen tarihlerde bu anlasmalarin
ticareti hizlandirmak i¢in yapildigi ortaya ¢ikmistir®. Bu durum daha dnceden bolgede imtiyaz elde
eden Ingiltere ile Rusya'nin, yeni siyasal planlar yapmalarina neden olmustur'®. 1896 yilinda
Nasreddin Sah, kendisine yapilan bir suikast sonucunda dldiiriilmiistii'!. Ciinkii halk, Iran'm geri
kalmasmin nedeni olarak verilen imtiyazlar1 gormekteydi. Ozellikle ulemanin destek vermesi,
yasanan ayaklanmanin daha genis yelpazeye yayilmasina sebep olmustur. Toplum nazarinda etkili
olan din adamlar1 ve ulema, yasanan siirecte mesrutiyet yanlis1 olarak rol almistir. Ciinkii ulema,
Sah'in bat1 yanlis1 politikalarini, Islam’a aykir1 buluyordu®®. Fakat aslinda ulema ve toplum,
yasanan sorunlar karsisinda duyarsiz kalmak istemiyordu. Bu yiizden verilen imtiyazlarin, iran'in
ekonomik anlamda zarar gérmesine sebep oldugunu ifade ediyorlardi. Ciinkii onlara gore:
imtiyazlar Iran'1 yar1 bagimsiz ve yar1 sémiirge bir iilke konumuna getirmisti. Dénemin {inlii bir
diisiiniirii olan ve fikirleri agisindan bu giin halen tartisilan Cemaleddin Afgani'de®® ; donemin
siyasal kosullarindan etkilenmis, bu konuda beyan ettigi fikirlerinden dolay, siirekli siirgilin hayati
yagsamak zorunda kalmistir. Onun, daha 6ncesinden verilen Reuters ve Talbut imtiyazina ek olarak
verilen tenbekii imtiyaz1 hakkindaki mektubu toplumda genis yanki bulmustur. Afgani, Mirza
Hasan Sirazi'ye, yazdigi mektubunda, daha once verilen imtiyazlara deginerek s6z konusu
imtiyazlarin, Iran ekonomisini Avrupali iilkelere actigimi fakat; bu son imtiyazla birlikte Iran
ekonomisinin, tamamen Avrupal iilkelerin insafina birakildigini belirtmistir®. Mektup, iilkede
genis yanki bulmus, ayaklanmalar giderek siddetlenmistir. Kisa siire sonrada iran'in yeni Sahi
olan, Muzafferiddin Sah déneminde mesrutiyet ilan edilmistir.

Mesrutiyetin ilan edilmesiyle, bolgede dnemli bir siyasal boslugun olustugu goriilmiistiir. Ciinkii
Muzaferiddin Sah, mesrutiyeti kabul ettikten sonra kisa bir siire igerisinde G6lmiis, kurulan
parlamenter sistem istenildigi gibi ¢alisgamaz bir hal almisti. Sydney Morning Heralde Gazetesi,
[ran'da mesrutiyetin ilanindan sonra yasanan siireci ¢ok ilging bulduguna dair bir takim yazilar
yayinlamistir™®, Batili iilkeler, Iran cografyastyla kendi sémiirgelerini muhafaza etmek maksadiyla
ilgilenmektedirler. Ciinkii yazinin devaminda, Almanya'nin, iran'da etkili, olmast elestiri konusu

8 Ahmed Kesrevi, Tarih-i Mesrute-i Iran , Cilt 1, Tahran 1362, s.15.
® New York Daily Tribune ,27 Eyliil 1907.

0yilmaz Karadeniz, ingilizlerin islam Ulkelerinin Pargalama Politikast Ve fran, Kesit Yayinlart Istanbul
2016.5.208.

11 "Shah'm Suikasti".,Daily News, 8 Haziran 1896.

12 yYilmaz, Karadeniz, Kagarlar Déneminde Iran(1795-1925) idari, Askeri,Sosyal Yap1 ve Toplumsal Hareketler,
Selenge Yayimnlari,istanbul 2019..5.126

13 Cemaleddin Afgani'nin, islam iilkelerinin bagimsizlig1 i¢in verdigi miicadele esnasinda, kimi zaman basarili
olurken; kimi zamanda basarisiz olup bazen hak etmedigi sonuglarla karsilastigi anlagilmaktadir. bu konuda ayrintili
bilgi i¢in bkz. Mustafa Giincii, "Cemalettin Afgani Ve Emperyalizm”, Sosyal Ve Beseri Bilimlere Multi Disipliner
Bakis, Editorler, Ayhan Aytag, Giray Saynur Derman, Mustafa Talas, Giiven Plus A.S.Yaymlar1 2019,ss.101-116.

4 Resimli Gazete, "Cemaleddin Afgani” , Biiyiik Adamlar Serisi , Istanbul Sebat Matbaas1 1927,s.13.
15 Sydney Morning Herald, 30 Agustos 1906.
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edilmistir'®. Zaten mesrutiyetin ilanindan sonra iran'da emperyalist hareketler daha giiclii ve sert
devam etmeye baglamistir. Zira 6len Sah'in yerine gegen Muhammed Ali Sah, basa gegmeden 6nce
mesrutiyete bagli kalacagi sozii vermesine ragmen, bunu yapmamistir. Ulema ve devlet ileri
gelenleri, Onun, verdigi sozlere bagli kalacagmna inanarak Tebriz'den yola ¢ikmasmm!’ ve tahta
geemek i¢in gelmesini beklemislerdi. Fakat; mesrutiyet'in ilani i¢in verilen onca miicadeleye
ragmen istenilen sonuca ulasilmadig goriilmiistiir. Ciinkii Yeni Sah, mesrutiyet karsitiydi. Bunu
tahta gecerken senatorleri taht torenine ¢agirmamasindan belli etmisti*®. Bu yiizden iran'daki
mesrutiyet yanlilari, kendisine kars1 bir takim olumsuz fikirlere sahip olmuslardi. Bu durumda yani
iilkede yasanan ikili siyasal iklimden yararlanmak isteyen Ingiltere ile Rusya, bolgede kendi
¢ikarlarma uygun siyasal denge kurma ¢aligmalarina basladilar. 1907 yilinda imzaladiklari iran"1
paylagma anlagmasinin ortaya ¢ikmasi, gerilimin artmasina sebep olmustu. Ciinkii iki emperyalist
gii¢ Iran'da meclis kurulmasina ragmen; aralarinda yaptiklar1 anlasma ile iran'1 paylasmislardi. Bu
meclisi yok saydiklarmi ve Iran'1i, herhangi sekilde siyasal agidan tanimadiklarini gostermesi
acisindan onemlidir.

Rusya, bolgede yasanan miicadelede Sah tarafini tutmustur. Boylece eger miicadeleyi Sah
kazanirsa, kendi siyasal etki sahasin1 ve somiirge bolgelerini daha cok giivence altina almis
olacakti. Ingiltere ise, yasanan miicadelede Ruslarm karsisinda yer alan mesrutiyet taraftarlarini
destekliyordu. Boylece bolgede yasanan i¢ miicadele iki {ilkenin miidahalesiyle uluslararasi bir
boyut kazanarak, emperyalist giiclerin etki sahasin1 daha da genisletmeleri i¢in firsat yaratmis
oldu. Yasanan siyasal degisim ve gerginlik, Iran ile smirdas olan Osmanli Devletini de
etkilemekteydi. Ciinkii 1907 yilinda yapilan anlagsmada gizli tutulan maddeler arasinda Osmanli
bogazlarinda yasanan hadiselerde s6z konusu edilmis, dolayisiyla emperyalist giicler, Iran
ozelinde hem Osmanli Devletine hem de Ortadogu’ya yonelik siyasal faaliyetler igerisine
girmiglerdir. Hatta daha ileri giden bu iki emperyalist iilke, Iran ile Osmanli Devleti arasinda
yasanan sinir sorunlarina da miidahil olarak, Osmanli Devleti karsisinda Iran'1 yok saydirmuslardir.
Kurulan hudut komisyonuna kendi adamlarini1 yerlestiren emperyalist giigler, bu sayede siyasal
acidan kendilerine alan agmislardir?®,

2. Rusya'nin Azerbaycan’a Asker Cikarma Girisimleri ve iran Millet Murahhaslari

Iran'da mesrutiyetin ilaniyla, olusan iki muhalif grup arasindaki miicadele, disaridan yapilan
miidahalelerle giderek siddetli bir hal almistir. Ciinkii bolgeye miidahil olmak isteyen Ingiltere ile
Rusya, kendi politikalarina yakin olan gruplara yardimda bulunuyor, kalic1 barigin saglanmasi igin
gerekli ortamin olugsmasina engel oluyorlardi. Miicadelelerin devam ettigi sirada Rusya, Tebriz'e

16 Sydney Morning Herald, 30 Agustos 1906.
7 BOA. Y.A HUS(Baskanlik Osmanl1 Arsivi, Sadaret-I Hususi Maruzat Evraki) .00507.00137.003.
181 os Angeles Sunday Herald Supplement, 24 May1s,1908.

19 bu konuda ayrintil bilgi igin bkz. Melike Sarikgioglu , Osmanli-iran Hudut Sorunlari(1847-1913), Tiirk Tarih
Kurumu Yayinlari, Ankara, 2013.; ayrica bkz. " fran Meseleyi Hududiyesi" Tanin, 18 Agustos 1324.; hudut konusunda
ayrintili bilgi i¢in bkz. "Osmanli [ran Hududu" Sebil Ur Resad, Aded 4-186,5.68.
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asker ¢ikarma karar1 almis?®, Gerekgesini ise Erdebil Sehri'nde Seyit Es Sultan adinda birinin
mallarina, blgede bulunan asiretler tarafindan el konulmasi olarak gdstermistir?’. Rusya, somiirge
yollar1 iizerinde ve daha dnce kuzey Iran'da elde ettigi bir kisim imtiyazlarin tehlikeye girecegini
diisiinmeye baslamist1. Ciinkii mesrutiyet taraftarlari, iran'in bagimsizligin1 savunma hususunda
kesinlikle taviz vermeme agisindan hem fikirlerdi. ayn1 zamanda iran maliyesinde, bagimsiz bir
kisim reformlar yapilmasi maksadiyla Morgan Shuster’i maliye bakani olarak atamislardi. Bu
durum emperyalist gii¢lerin kendi ¢ikarlar agisindan endiselenmeleri igin yeterli bir sebep olarak
gorilmekteydi. Rusya, Hoy ve Selmasi dolaylarinda da ¢esitli harekatlarin basladigini haber
alinca, mesrutiyet taraftarlarinin kendisine tehlike olusturacagi konusunda emin olmus, Osmanli
devletiyle birlikte hareket etme teklifinde bulunmustur?>. Ciinkii Rusya, yasanan siyasal
gerilimden iki iilkenin de zararli ¢ikacagi goriisiindedir. Osmanli devleti ise tam bu tarihlerde kendi
i¢ isleriyle ugrasmak zorunda oldugu igin iran'a miidahale konusunda isteksiz davranmistir.

Tebriz dolaylarinda yasanan hadiseler, giderek artinca Rusya, aradigi firsati bulmus oldu. Bu
sirada burada enciimen olarak bulunan Eba El Ali, halki, mesrutiyete karsi ¢ikmasi konusunda
uyardigt i¢in goérevden alinmistir. Bolgede yasanan miicadeleler esnasinda halkin, zor duruma
diistiigii, dolayistyla ekonomik problemlerin yasandiginin duyulmas: {izerine Rusya, gizlice
Tebriz'e asker ¢ikarmaya baslamistir?®. Rusya'nin asker ¢ikarirken gizlice davranmasiin sebebi
ise, Iran halki, Osmanli Devleti ve Ingiltere karsisinda suglu konuma diismek istememesindendi.
Bu amagla, mesrutiyet isteyenlerin Rus vatandaglara saldirdigina dair haberler dahi yaymaya
baslamisti®*. Ciinkii yapilan miidahale kesinlikle uluslararas1 hukuka aykir1 bir sekilde yapilmisti.
Dolayisiyla Rusya, miidahale i¢in yasal zemini olusturmaya g¢aligirken, 1897 yilinda ¢ikan salgin
hastalik, Rusya'nin miidahalesini, kolaylastirdi®. Bu durumda Iran halki, kendi imkanlar
dlciisiinde girisimlerde bulunmaya calisarak iran't bagimsizliga kavusturmak icin faaliyetlere
basladi. Ciinkii onlara gére, Rusya'nin bdlgeye yaptig1 askeri harekat tiimiiyle Iran bagimsizligina
aykir1 bir harekatti. Bolgeye askeri harekat konusunda taviz vermeyerek hakli bahaneler bulma
konusunda 1srarct olan Rusya karsisinda, iran milliyet¢i grubu da etkili olmak maksadiyla
caligmalara baslamstir.

Milliyet¢i kesim, bir araya gelerek iran Millet Murahhaslar1 adli grubu kurmuslardir. Bu grup,
yaymladiklar1 bir bildiriyle kurulma amaclarim belirtmislerdi. Iran'da yasanan hadiselerden
dolay1, somiirgeci giicleri sorumlu tutan murahhaslar, onlarin Iran'daki varliklarini protesto
ediyorlardi. Onlar, Iran'm batili giigler tarafindan modernlestirme adiyla gelistirilme ¢alismalaria
kars1 gikiyor, Iran'm 1906 yilindan beri 6zgiirliik ve esitlik konusunda hayli ilerleme kat ettigini
belirtiyorlardi. Fakat Ingiltere ile Rusya'nin, iran'in gelismesini bilerek engellediklerini, bdylece

2 Ferugi, Iran Tarihi,,,,, $.46.; Iran Tarihi, Eski Caglardan Yirminci Yiizyila, Editér, Mihail Sergevic Ivanov,
Ruscadan Ceviren, Hasan Demiroglu, Selenge Yayainlari,Istanbul 2021,5.313.

21 BOA. Y.A HUS.00513.00097.003.
2 BOA. Y.A HUS. 00513.00097.002.
Z BOA. Y.A HUS. 00513.00097.007.
24" {ran Ahvali" Tanin, 2 Kanuni Evvel 1909.

% Sarikgioglu,Osmanli-iran. . .,s.22.
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bolgeye hakimiyet konusunda sorun yasamadiklarini belirtmislerdi. Yasanan siyasal girisimlere
ve s0z konusu iilkelerin bu siyasal gelismeler karsisinda izledikleri politikaya bakildigi zaman,
murahhaslarin fikirlerinde hakli olduklar1 anlasilmaktadir. Iran'da yasanan hadiselerin, Batili
iilkeler tarafindan bilerek biiylitiildiigiinii ileri sliren murahhaslar, yasanan hadisede hayatini
kaybedenlerin, 1905 yilinda Rusya ile Japonya arasinda yasanan savasta hayatini kaybedenlerden
daha az oldugunu vurgulamislardir. Rusya, Iran'a yapt1§1 bir kisim miidahaleler esnasinda bahane
olarak orada bulunan kendi vatandaslarinin can giivenliginin tehlikede oldugunu gosteriyordu.
Ruslarin, benzer bahanelerle miidahale ettigi Osmanli Devleti'nde de miidahalenin engellenmesi
icin bir takim diizenlemeler yapilarak, sosyal hayatin diizenlenmesine ¢aligilmisti.

Murahhaslar, bolgede yasanan hadiselerin bahane edilme nedenini, tiimiiyle emperyalist ideolojiye
dayandirmaktadirlar. Ciinkii Rusya'nin, bolgeye asker sevk ettikten sonra daha Onceki
imtiyazlarina ek yeni imtiyazlar istedigine deginmislerdir. Rusya'nin, Iran modernlesmesine
katkis1 konusuna deginen murahhaslar, “Eger Rusya, bunu gercekten yapmak istiyorsa Iran
halkimin tercihi olan mesrutiyete destek vermelidir.” diyerek Ruslarin, Muhammed Ali Sah ile
birlikte hareket etmelerinden duyduklari rahatsizlig dile getirmislerdir. iran'1 borglandiran bu iki
iilke, ekonomik bir takim yaptirimlar ile Iran't ekonomik agidan zor duruma diisiirmiislerdir. Millet
murahhaslari, yoksul Irann bu derece yogun siyasal girisimlerden rahatsiz oldugu fikrini
savunmugslardir. Mesrutiyet yanlis1 olan murahhaslar, mesrutiyet taraftarlariyla birlikte hareket
eden Ingiltere'den kendilerine destek beklediklerini belirtmislerdi. Fakat bunun aksine
Ingiltere'nin, giiney bdlgesine asker cikarmasi karsisinda; aslinda yalmz birakildiklarin
anlamislardi. Murahhaslar, Iran'da, tekrar bir meclisin kurulmas i¢in gayret edecekleri konusunda
net fikirlere sahiplerdi. Ciinkii onlara gore, Iran'in ydnetimi, iran'da yasayan halka birakilmaliyd.
Ekonomik anlamda gii¢siiz bir Iran'n, dis miidahalelere acik oldugunu belirten Murahhaslar,
bagimsiz ve dis miidahaleye kapali yeni bir ekonomik modelle Iran'n bagimsiz olacagini
diisiiniiyorlardi. Ciinkii Ingiltere ile Rusya, bastan beri gerek kurduklar1 bankalar ile ve gerekse
verdikleri borg paralar ile Iran tiimiiyle kendilerine baglanmislardi. Bu durumda iilkenin, dis
miidahalelere karsi savunulmasi imkansiz bir hal almaktaydi. Bu yiizden tiim mesrutiyet
yanlilarinin bir araya gelmesi konusunda hem fikir olan murahhaslar, bdylece Iran'm
bagimsizligimin saglanacagmi ileri siiriiyorlardi. Dolayisiyla yasanacak ciddi bir harekét
sonucunda, iran bagimsiz bir iilke olabilirdi. Murahhaslar, bu konuda ellerinden geleni yapacaklari
konusunda s6z birligi yaparak her tiirlii isgale kars: birlikte hareket edeceklerini belirtmislerdir?®.

[ran Millet Murahhaslari'min bu kararli tutumu karsisinda, Azerbaycan Bolgesinde bazi
ayaklanmalar bas gdstermistir. Clinkii burada da benzer sekilde mesrutiyet yanlilar1 ve mesrutiyet
karsitlar1 olmak iizere iki grup vardi?’. Mesrutiyet karsitlari, Ruslarin destegini almak igin
miicadele ediyorlardi. Yasanan miicadeleler esnasinda bazi insanlarin 6ldiiriilmeye baslanmasi

26 "fran Ahvali" Tanin, 18 Kanun-1 Evvel 1910.

27 Sehrab Yezdani,Miicahidam1 Mesrute, Nesreni, Tahran 1397,5.76. ; bdlgede Ruslar, Kuzey Azerbaycan'da ,
Ingilizler ise Giiney Azerbaycan'da etki sahalarini genisletmeye ¢alistyorlardi. ayrintili bilgi i¢in bkz. Nisa Martin,
Ahdi Kacar Miizakere, Igtiraz Ve Devlet Der iran Karum Sizdehim, Miitercim Hasan Zengine, Nesri Mahi Tahran
1398.5.44.

S 08

This work is licensed under a Creative Commons Attribution 4.0 International License

236



Ruslar'in Tebriz'i Isgali ve ran Millet Murahhaslari'min Kurulmasi (1906-1911) GUNCU & KIRKPINAR

yasanan protesto girisimlerinin artmasina, dolayisiyla asayissizligin de artmasina sebep
olmustur?®,

fran'a hakim olmak isteyen giiclerin Tebriz ile ilgilenme sebebini Yezdani, Tebriz'in ticaret
merkezi olmasina baglamaktadir. Ciinkii bolgede transit tasima burasi araciligiyla yapilmaktadir®,
Iran Millet Murahhaslari, bolgede yasanan sorunlara degindikten sonra, iran Eyalet Enciimeniyle
birlikte hareket etmeye baslamislardir. Bu iki grup, mesrutiyet isteyen iran milliyetgileri iizerinde
etkili olmustur. iran meydanlarin1 dolduran halk, ekonominin giderek disa bagimli bir hal almasini,
Ozgirlik ve esitlik kavramlarinin yok sayilmasimi bahane ederek biiyiikk bir ayaklanma
baslatmiglardir. Ciinkii onlara gore, iilkede 6zgiirliik, esitlik ve insan haklarina uygun bir yonetim
kurulmaliydi®. Fransiz ihtilali’yle birlikte diinya literatiiriine giren bu kavramlar, goriilen o ki,
hemen her iilkede etkisini gostermeye baslamisti. Nitekim Osmanli Devleti'nde de benzer istekler
ile birgok siyasal girisimler (Tanzimat(1839) , Islahat(1856)) yapilarak, iilkede baris ve huzur
ortami1 olusturulmaya calisilmigti. 1908 mesrutiyet devrimi, Osmanli Devleti acisindan, bu
anlamda yapilan diizenlemelerin en sonuncusuydu. 1906 Mesrutiyet Devrimi Ise, iran'da 6zgiirliik
ve esitlik gibi kavramlarin halk arasinda, dengeyi saglamak i¢in kullanildigi ilk fakat son olmayan
devrim hareketiydi. Iran meydanlarin1 dolduran halk, mesrutiyetin tekrar ilan edilmesi, anayasal
sisteme tekrar doniilmesi i¢in isteklerde bulunmuslardi. Rusya, bu sirada yasanan karisikliklardan
faydalanarak Muhammed Ali Sah ve beraberindekiler ile birlikte, mesrutiyet isteyenlere karsi
hareket etmistir. Yasanan biiyiilk miicadelelerin ardindan, mesrutiyet taraftarlar1 yonetimi ele
gecirdiklerini belirtmislerdi®!. Dolayisiyla, iran'da, iran Millet Murahhaslar1, Ruslarm, Tebriz'i
isgal girigimleri karsisinda tepki gostererek halk iizerinde etkili olmus ve meclisin tekrar agilmasini
saglamiglardir. Verdikleri miicadele sonucunda meclis agilmig, Ahmet Sah, Muhammed Ali Sah'in
yerine iran'in mesrutiyet yanlis1 yeni Sah1 olmustur. Yasanan bu miicadelenin sonucunda varilan
yeni siyasal diizen, Axworthy'nin dedigi gibi iran'da gelecekte yasanacak olan degisim ve
déniisiimlerin baslangic1 olmustu ve bdylece yeni siyasal ve sosyal sistem iran devlet yonetiminde
yerini almistir.32

SONUC

1906 yilinda ilan edilen Iran mesrutiyet devrimi, Iran acisindan bir déniim noktas: olmustur.
Ciinkii verilen biiylik bir miicadele sonucunda, parlamenter siStem kurulmustur. Ancak, buna
ragmen tam olarak huzur ve siikinet ortaminin olustugu sdéylenemez. Clinkii mesrutiyetin ilaniyla
birlikte Iran'da mesrutiyet karsitlar1 da yeni bir miicadele sahas1 olusturarak, meclis karsisinda yer
almislardir. Bu durum, Rusya ve Ingiltere gibi emperyalist gii¢lerin bolgeye miidahalesini
kolaylastirmistir.

28 "franda", Tanin, 6 Agustos 1909.

2 Yezdani, Miicahidani...s.15.

30 Yezdani, Miicahidani...s.37.

3t "Tebrizdeki Ihtilalin Tafsilat1" Tanin, 22 agustos 1324.

32 Michael, Axworthy, Devrimci iran Islam Cumbhuriyeti'nin Tarihi, Ceviren Ali Berktay, Tarih Vakfi Yurt
Yayinlari, istanbul 2020.5.41.
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[ran'da yasanan, miicadelelerde, Sah tarafin1 tutarak meclise ve mesrutiyet isteyenlere kars1 hareket
eden Rusya, mesrutiyeti savunanlarin artan protesto girisimleri karsisinda Iran'a asker ¢ikarmustir.
Bu durum yasanan siyasal gerilimin siddetli bir hal almasina sebep olmustur. Ruslarin, bolgeye
asker ¢ikarmalari, halk nazarinda Iran'mn isgal edildigi seklinde algilanmustir. iran'in kurtulusunu
kendilerine hedef segen bir kisim Iran milliyetgisi bir araya gelerek, Ruslarin isgali karsisinda yer
almislardir. Bu durum aslinda Ruslarin, bodlgeye asker c¢ikarmasinin olumlu yani olarak
degerlendirilebilir. Zira kendilerine Iran Millet Murahhaslar1 adimi veren bu milliyet¢i grup,
yayinladiklari bir bildiri ile Ruslarin bolgedeki varliklarini protesto etmislerdir. Kisa siire sonra da
halk iizerinde etkili olarak biiyiik bir miicadele baslatmis ve iran'da mesrutiyetin tekrar ilan
edilerek, parlamenter sistemin tekrar kurulmasini saglamiglardir.
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History of Western Azerbaijani schools under occupation ADIOZALOVA

Oz

1988 yilinin baglarindan itibaren Ermeniler, Azerbaycanlilara karsi agik bir
miicadeleye basladilar. Ermeniler M.Gorbagovun liderligindeki Sovyet
Rusya'nin destegiyle yillardir besledikleri nefreti gerceklestirmeyi ve
Azerbaycan kdylerine saldirimayi basardilar. Diizenli olarak Azerbaycan
kdylerine baskin olundu ve evleri atese verildi. Bati Azerbaycan'in cesitli
bolgelerinde binlerce yurttasimiz katledildi, yiizlerce ¢cocuk esir alindi, mal
varliklarina el konuldu, bir¢ok insan yalinayak, basi acik, karli bir giinde o
topraklardan kagmayz iistiin tutdu.

O dénemde Tiirk-Islam diinyasinin merkezi olan Azerbaycan Tiirklerinin
yazma ve okuma kiiltiiriinii gelistiren, kadim tarihi ve zengin kiiltiirii olan
binlerce okul da isgal edilmis, yikilmis ve yakilmigtir.

Makalede, birinci binyilda giicli devletler Manna, Atropatena ve
Arnavutluk'ta alfabenin ortaya cikisini, bu iilkelerin komsulartyla yakin
iligkilerinde yazi kiiltiiriiniin roliinii, Albanya alfabesinin ortaya ¢ikisi,
Zerdist dini ve eski Azerbaycan topraklarinda okul ve medreselerin
yaranmasi, Son olarak ise Sovyetler Birligi'nin kurdugu laik okullar ve bu
olullarin Ermeni isgali sirasinda yikilmalari tartigiliyor.

Anahtar Kelimeler: egitim, okul, Zangazur, isgali, Ermeni

INTRODUCTION

The people of Azerbaijan and the Turkic world to which they belong have given great geniuses to
humankind. These geniuses have given a very rich and spiritual treasure to the development of
world science and culture. However, most of these geniuses were educated in different countries,
lived in different countries of the world in Turkestan, Arabia and Iran due to socio-political
conditions, and wrote and wrote in Arabic and Persian. Therefore, they added words such as
"Abu", "lbn", "Bin", and "Al" to their surnames. However, the lands of Azerbaijan had an
education system in accordance with the social characteristics of each period.There is enough
information about the writing and reading culture of the Azerbaijani people, which has an ancient
history and rich culture, and is geographically considered the center of the Turkic-Islamic world.

Although the manuscripts of “Kitabi-dada gorgud”, “Alp Er Tunga”, “Oguz”, “Erkenagun”,
“Bilgamish” epics, which are considered to be written examples of rich oral folk literature, are
made, such monuments as Gobustan, Oglangala, Gizgala, Kultepe, Orkhan kala. This indicates the
antiquity of the educational institutions that helped to develop the people's ability to write, read
and draw. All this "confirms that the people of Azerbaijan have a culture, writing, reading, culture
of systematic education, educational institutions and methods of treatment before Christmas” (R.L.
Huseynzadeh.2020.p.5).
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These lands had their own writing and alphabet of powerful states such as Manna, Atropatena and
Albania, which appeared in the first millennium BC. These countries have established close
relations with their neighbors through correspondence. Ancient Greek and Eastern historians have
written about this many times in their research. As a result, the Albanian alphabet, consisting of
52 letters, has existed in the 5th century.

Systematic educational schools were established in Azerbaijan with the development of
Zoroastrianism

Zoroastrianism was one of the first religious teachings to spread in Azerbaijan, Iran and Central
Asia, and was a source of philosophy, pedagogical thought (education) and science. Zoroastrian
schools functioned as both religious and educational centers. Zoroastrianism, which was
widespread during the Sassanid period, was the state religion and created the first higher education
institutions. At that time, education in the school was divided into four classes, and priests,
warriors, scribes and jewelers were educated in special castes. In these schools, children were
involved in education from the age of seven and up to the age of fifteen. The training at the
Zoroastrian School began with the recitation of the Avesta prayers, followed by the alphabet and
various exercises. It should be noted that "Physical Education” was the main teaching method in
Zoroastrian schools.

At a time when there was such a strong educational base, the Arab occupation and the Islamic
religion it brought to these lands influenced the content of science and education, led to the
reorganization of education. As a result, a new pedagogical thinking emerged. It is true that the
main purpose of Islamic teaching has been to cultivate a perfect human being. Therefore, in the
early days of Islam, mosques functioned as educational centers. Thus, the Albanian alphabet,
which consisted of 52 letters, was replaced by the Arabic alphabet. In order to teach the Arabic
language, the Arabic phonetic system was taught in mosques. The Azerbaijani Turks, who have
gone through the hardships of history, have overcome this difficult alphabet.

Historically, the people of Azerbaijan, who have a deep thinking, spiritual world and noble moral
qualities, have always paid great attention to the education of the younger generation. One of the
main tasks facing the young generation is to study and research the spiritual and moral heritage of
Azerbaijan, the experience of ancient schools. School, education and upbringing in Western
Azerbaijan, which has a rich history of education, not studied.

Although, there are few schools in Western Azerbaijan. However, starting from the seventh
century (during the Arab caliphate), mollakhanas and madrasas began to spread in Azerbaijan.
Schools (Mollaxana) and primary madrassas have long been the only educational institutions for
Azerbaijanis. There was one Mollohan in every three or four villages in Western Azerbaijan. The
number of students in those schools did not exceed 8-10 people. At that time, due to the low
financial status of the population and the fact that children were forced to work at an early age,
according to 1899, 940 students were taught in 50 mosque schools in Yelizavetpol province, which
were taught by 55 teachers. In Yerevan Province, there are 27 teachers in 26 schools and 350
students.
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Mollakhanas did not have an officially defined study period. It often lasted 6-7 years, sometimes
up to 9-10 years. Such schools were considered primary madrassas. Schools in Sheki and Urdu of
Garakilsa (Sisiyan) district and Kurud village of Gavan district were considered primary
madrassas. Sheki and Urdu schools in the Garakilsa (Sisiyan) region and madrassas in the Kurud
villages of the Gavan district were primary schools. Achund Abdurrahman Haji son, a graduate of
Tehran Higher Madrasa, taught at the Mollohana in Kurud village.

The nine-year-old madrasa-type mollakhana in the village of Urud was more progressive, teaching
religious as well as secular sciences. In Western Azerbaijan, such schools were free because local
philanthropists mostly organized them.

In Western Azerbaijan, there were more primary schools than madrassas. As of 1891, there were
3,311 students in 433 clerical schools in the Elisabetpol province. Because of the "Gulustan”
agreements of 1813 and the "Turkmenchay" agreements of 1828, Azerbaijan left into two parts;
Northern Azerbaijan annexed by Russia. According to the agreement, Armenians from the Middle
East, Turkey and North Africa were relocated to Western Azerbaijan to Karabachos.

Beginning in the 1840s, primary Russian schools began to open in the newly created provinces to
pursue a policy of Russification. Secular schools were first opened in the 1980s, in the Erevan
district of Azerbaijan. Among them, primary Russian schools created in Ulukhanli in 1881, in
Yerevan in 1882, in Imanshahli in 1883, and in Zod village of Basarkechar region in 1884. In
1898, Russian-Tatar schools were in Yerevan and the Great Vedas, and in 1905 in Gamarli. One
of these primary Russian-Tatar schools created on September 22, 1885 in the Daralayaz region,
50 students studied there. In the 80s and 90s of the 19th century, the number of rural schools began
to increase.From 1882 to 1893, 765 students were admitted to these schools, but only 81 people
graduated from them. In 1882 alone, five new Russian primary schools there was a in the
Elisabetpol province. Three of them started teaching in Gubadli, Arsvanik (Gafa village) and
Garakilsa (Sisiyan) villages of Zangazur region.

From 1882 to 1893, 765 students entered to these schools, but only 81 people graduated from
them. Between 1882 and 1893, five girls studied in this schools.Only three of them graduated from
school. In 1890, a Russian-Tatar school was opened in Minken, where forty-two children studied.
By 1901, twenty-eight primary public schools in there was A Elizabetpol province. Twelve of
them were located in Zangazur district.

The one-class (three-year) school in Gubadli village was transformed into a two-class (five-year)
school in 1911. People's writer of Azerbaijan, Hero of Socialist Labor Suleiman Hussein Rahim,
who studied in a two-grade five-year school in Kubadli, wrote in his memoirs. "I lived and studied
in this village, staying in several houses and doing their housework. However, |1 was not
discouraged; I did not run away from school. This school had a good reputation in Zangazur district
at that time. The head of the school was Hasan Bay Sultan, who graduated from Gori seminary
with Uzeyir Hajibeyov

Among the primary Russian-Tatar primary schools in Zangazur, the first grade three-year school
opened in 1876 in the village of Gores became a two-department five-year school in 1883. Most
of the students at the school were Azerbaijanis. However, the situation changed in Russia after the
revolution of 1905-1907 and the genocide and deportation of Azerbaijanis in 1905.
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The revolution in Russia caused chaos in the country. Taking advantage of this, the Armenians
began to kill Azerbaijanis not only in Western Azerbaijan, but also in the entire South Caucasus.
They changed the names of the villages they captured or translated them into Armenian. The
greatest genocide and deportation committed by Armenians against Azerbaijanis took place in
1914-1920. At the same time, Russia settled Armenians from the Middle East and Turkey in
Western Azerbaijan and Karabachos. At that time, Andrei Luzonian fled Turkey and revolted in
Nakhichevan with his army. On August 7, 1918, the Turkish army led by Kazim Garabakir Pasha
entered Nakhichevan. With an army of a thousand men, Andrei fled from Nakhichevan to
Zangazur and wanted to cross Lachine to Karabachos. However, Sultan Bay defeated him in
Lachine and returned to Gores.

Andrei organized massacres in Western Azerbaijan for two years. He even summoned the elders
of Azerbaijani villages in Gavan "for talks" and ordered them to be was involved in a room nd
burned. Andrei went from Gavan to Mehri in 1920, from there to Iran, and from Iran to France.

As far back as 1905, in connection with the Armenian-Muslim massacre, Hashim bay Vazirov
wrote in his article "Our Good Neighbors™ in the newspaper "Yeni Zhihav" of 1907:

« Falsehood was always to destroy us, to make us poor, ignorant, without art. Because of these
secret or open quarrels, Armenians destroyed cities and villages, left children without fathers and
mothers, mothers without sons, and killed the disobedient people of Karabachos and Zangazur
Unfortunately “(Adigozalov A. 2003 p 45.).

The deportation and genocide of Armenians against Azerbaijanis took place in five stages:
Phase I - until 1905;
Phase Il - 1905-1914;
Phase 111 -1914-1920;
Phase IV - 1948-1953;
Phase V - 1988;

In the early twentieth century, Russian-Tatar schools suspended activities closed under various
pretexts. During the March massacre committed by Armenians in 1918, thousands of Azerbaijanis
was killed.And tens of thousands of Azerbaijanis was fired from Western Azerbaijan. Schools
that could not withstand the Armenian attacks, and by 1920, there were only 2-3 Russian-Tatar
schools left in Western Azerbaijan.

Although refugees who escaped Dishrack oppression and came to Azerbaijan went to school where
possible, most children remained out of school. Most of the refugees who came to Azerbaijan were
from ljevan, Zangazur, and Daralayaz. In Zangazur, the Dashnak government collapsed in 1921.
Only after that, some Azerbaijanis returned to their homeland with the army. However, Armenians
turned villages and houses into ruins. The main goal of all Armenian nationalist parties was the
expulsion of the population of Western Azerbaijan from their ancient lands and the prevention of
their enlightenment.

After the establishment of Soviet power in Azerbaijan and Armenia, a large part of Western
Azerbaijan and Zangazur was given to Armenia. According to the agreement between Soviet
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Russia and Armenia, the entire Daralayaz (mountainous) area of the Sharur Daralayaz district was
ceded to Armenia (decision of the Transcaucasian Central Executive Committee of February 18,
1929). Bu, This was contrary to the terms of the Moscow Treaty (1921) and the Kars Treaty (1921).
The "Free Syunik Government" was established in Zangazur and Azerbaijanis began to be expelled
from Zangazur. At that time, because of the genocide organized by Dro and Nijden, the Azerbaijani
population in this region was small. Thus, the western part of the Zangazur region fell into the
hands of Armenia.

In 1922, the "Bureau of Minorities" created under the Armenian IMC. Although Azerbaijanis
were not natives of this land and were not a minority, issues related to Azerbaijanis were also
resolved in this bureau. In 1923, the bureau became a council. Mehdi Kazimov, a well-known
educator in Western Azerbaijan, chaired the council. Despite the serious obstacles of the Armenian
nationalists, the council played a major role in the expansion of education and the development of
education among Azerbaijanis in Western Azerbaijan.In 1922-1923, there were 36 Azerbaijani
schools in Western Azerbaijan and 1,521 students were educated. Forty Azerbaijani teachers
taught in these schools.During this period, new types of primary schools were opened only in the
Azerbaijani villages of Zangazur, Gigi, Shaharjik, Gizil Shafag, Vagudu, Arafsa and Vartanazor
and Aldara villages of Garakilsa (Sisian) and Meqri.

In the face of the interest and demands of Azerbaijanis in science and education, the Armenian
government allowed 54 Azerbaijani schools to operate in the 1923-1924 academic year. It was
very difficult to provide Azerbaijani schools with teaching staff. At the insistence of Azerbaijani
educators, pedagogical courses were organized in Yerevan at the end of 1923. In 1924, at the
insistence of the Azerbaijani government, 16 young Azerbaijanis were sent to the Republic of
Azerbaijan to study. Nevertheless, not all this met the need for a teacher.

Because of repeated appeals of Azerbaijanis to Moscow, a pedagogical technical school in the
Azerbaijani language was opened in Yerevan in 1925. The technical school operated until 1948
(until the department in 1948-1953).

On August 25, 1925, a congress of Azerbaijani teachers was convened in Gyumri to ensure and
organize the normal functioning of the newly opened Azerbaijani schools in the republic. The main
purpose of the congress was to mobilize intellectuals. The congress discussed teaching methods
and education issues in new schools.Mollakhanas and madrassas were strictly forbidden to use the
teaching method. It was recommended that the teaching methods of the pre-revolutionary Yerevan
Teachers' Seminary, Gorus, Garakilsa, Minkend, Arsvanik, Daralayaz and other primary Russian
schools, which existed before the revolution and taught secular sciences, be used. During this
period, schools consisted of two levels:

| grade - five-year primary schools (8-13 years)
Il degree - four-year secondary school (13-17 years)

A graduate of a first-grade school could enter a second-grade school, and a graduate could enter a
higher school.
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Most of the teachers involved in the newly established schools were teachers and graduates of
Ulukhanli, Yerevan, Boyuk Vedi, Bash Norashen, Daralayaz, Gorus, Arsvanik, Garakilsa and
other Russian schools. Among them were Farhad Agazadeh, a prominent educator who worked as
a teacher at the Gorus two-grade five-year Russian school from 1902 to 1905, and Balaja
Abdullayev, Karim Isgandarov, Ali Valiyev and others.

It should also be noted that the new schools began to operate in a difficult environment. Thus,
these schools were organized in Zangazur, Daralayaz, Lori-Pembek, Yerevan, Zangibasar,
Goycha, Basarkechar, Vedibasar, Agbaba and other areas where the national enmity organized by
the Dashnaks and the genocide against Azerbaijanis were committed a few years ago. Later he
continued his education and was awarded the title of "Honored Teacher". Teachers of the new
school in Shurnukhu village of Gorus district - Aliyev Murtuza Rustam oglu, Guliyev Imran Rza
oglu received their primary education in the mollakhana, and then completed a one-year course
organized in Yerevan. Gradually; the seven-year school network was expanded. Vagudu primary
school in Garakilsa region of Zangazur district was transformed into a seven-year school in 1928,
and Dastekerd and Garakilsa (Sisiyan) schools in 1931.

Gradually, the number of such schools increased. Primary schools were transformed into seven-
year schools in 1932 in Arafsa village of Garakilsa region, in 1933 in Oxdar village of Gafan
region, in 1934 in Gigir and Baharli, in 1933 in Shurnukhu village of Gorus region, in 1935 in
Nuvedi village of Mehri region. The number of primary schools in Zangazur was 34, and the
number of seven-year schools was 11. Although there was a significant backlog, at the request of
the people, in the 1936-37 academic year, seven-year schools were transformed into secondary
schools in the villages of Shaharjik, Gigi, Vogue and Aldara of Zangazur district.

The decision of the UIKPMK dated September 3, 1935 "Organization and rules of teaching in
primary and incomplete secondary schools™ was adopted. According to this decision, starting from
the 1939-1940 academic year, the teacher had to pass a test among all students in the subject he
taught at the end of the year.

According to the decision, in order to assess the success of students at school, a certificate and a
certificate of transfer from class to class, which is the only one in the USSR, were applied, setting
five grades.

In the secondary schools of Azerbaijan in 1936-1937, special attention was paid to the combination
of training with labor in Saharjik (Gafan district), Boyuk Mazra, Shishkaya (Basarkechar), Gigi,
Vagudu (Sisian), Aldara, Vartanazor (Mehri) and other schools.

Workshops were organized in schools.Thus, in 1931-1941, contrary to the wishes and desires of
the Armenians; the network of Azerbaijani schools was expanded in Western Azerbaijan. The
expansion of the secondary school network required more attention to teacher training.

With the exception of the city of Yerevan, in 1936 there were no teachers with higher education
in Azerbaijani schools in Western Azerbaijan. In the same year, there were 541 teachers in Western
Azerbaijan, of whom only five had higher education. They also taught in schools in Yerevan. None
of the 110 teachers in Zangazur had a university degree.

The Armenian government deliberately did not take any measures to provide Azerbaijani schools
with teaching staff. In 1935, at the insistence of the people, the Leninakan Biennial Institute of
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Correspondence Teachers was established, and in 1937, it was agreed to open an Azerbaijani
branch at the Yerevan Pedagogical Institute. The opening of this department has played a major
role in providing schools with Azerbaijani teachers with qualified teaching staff.

In 1941, the Great Patriotic War began. Six hundred and eighty-one thousand Azerbaijanis

were mobilized in this war, about 400,000 of them did not return from the front. Some qualified
teachers were also mobilized to the army. The existing problems have deepened. Despite the
hardships of the war, schools continued to operate and the number of advanced teachers increased
year by year. Thus, Jalal Zeynalov, Bahlul Imamverdiyev, Jahangir Rustamov, teachers of
Shaharjik school of Gafan region, were awarded the honorary title of "Honored Teacher" for their
services. Besides, Mammadov Hasankhan, Babayev Piri, Asadov Asad, Amirova Suvara, Guliyev
Kamran in Gizil Shafag village, Aliyev Murtuza, Guliyev Imran, Hasanov Yunus, Hasanov Avaz
and others were famous for their work during the war.

After the war, by the decision of the March 1946 session of the USSR AS (1946-1950), seven-
year compulsory education was implemented.Graduates of the seven-year school entered either
the eighth grade of secondary school or the specialized secondary school.

In the 1956-1957 academic year, there were nine secondary, 24 seven-year and 17 primary schools
in Gorus, Gafan, Sisiyan and Mehri districts of Zangazur alone. In 1959, eight-year compulsory
education began. Although the school network expanded after the war, the construction of
educational buildings for Azerbaijani schools was delayed. Thus, in the 70s, all Armenian schools
in Armenia were provided with a new school building. This caused dissatisfaction among
Azerbaijanis.The forced Armenian government also began to build new school buildings in some
districts and villages inhabited by Azerbaijanis. These schools wer built on the eve of the
deportation of our compatriots in western Azerbaijan. Subject classrooms of Armenian schools,
laboratories, cinemas, radio station Tape recorder Television. This work began in Azerbaijani
schools after them with tape recorders and other technical and visual aids. However, it was carried
out very slowly. The number of Azerbaijani schools and students studying in Western Azerbaijan
in 1922-1980 was as follows:

Table 1. Azerbaijani schools and students studying in Western Azerbaijan in 1922-1980

Education year Number of schools Number of students
1922-1923 36 1521

1929-1930 112 5987

1930- 1931 162 9536

1932-1933 221 18362

1969-1970 218 42541

1976-1977 201 51599

1979-1980 197 48681
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As can be seen from the table, the number of secondary schools in Western Azerbaijan has been
declining year by year in the post-war years. There were several reasons for this. One of the reasons
was the arrival of Armenians living abroad in Armenia and Nagorno-Karabakh in 1947 with the
consent of the USSR after the war. Under the auspices of Stalin and Mikoyan, Armenians were
relocated to Western Azerbaijan from lIran, Syria, Lebanon, Egypt, Turkey and other countries.
Under the pressure of the leaders of the then USSR government - I. Stalin, A. Mikoyan, L. Beria
and other pro-Armenians, who claimed that the territory of Armenia was small for them, it was
decided to relocate Azerbaijanis to the Azerbaijani SSR to accommodate Armenians. Thus began
the mass deportation of our compatriots in Western Azerbaijan. The deportations of 1948-1953
were "voluntary" on paper, but mandatory.

This was a serious moral blow to Western Azerbaijanis, slowing down their cultural and scientific
development. Because of deportation, tens of thousands of Azerbaijanis were expelled from their
ancestral lands. Thousands of Azerbaijani villages, houses, gardens and orchards were left to
Armenians. Schools were closed in those villages. During this deportation, the Azerbaijan
Pedagogical College in Yerevan and the Azerbaijani branch of the Yerevan Pedagogical Institute
named after KHz. Amboyna were also deported. The institute was moved to Ganja in 1948, and
the technical school to Khanlar. After that, the staffing of the remaining schools in Western
Azerbaijan depended only on the Republic of Azerbaijan.

One of the reasons for the decrease in the number of schools and students was the inhumane
treatment of Azerbaijani staff. Azerbaijani intellectuals were not given a place or a job in Armenia.
Despite all these obstacles, Azerbaijani teachers and students were successful in all areas. The
composition of the teaching staff had changed quantitatively and qualitatively. Among Azerbaijani
teachers, 77 "Honored Teacher", 4 candidates of sciences, 6 "Lenin" orders, 24 "Red Labor Flag"
orders, 45 "Badge of Honor" orders, 10 "Methodist teachers”, 47 "Chief teacher "were awarded
the honorary title. By 1988, 96 academicians and doctors of sciences and 618 candidates of
sciences had graduated from Azerbaijani schools. Among them are world-famous academicians
Hasan Aliyev, Ahliman Amraslanov, Hasan Ahmadov, and Mustafa bey Topchubashov, Heydar
Huseynov, Huseyin Ahmadov, Budag Budagov, Bahman Akhundov, Zarifa Budagova, Afat
Gurbanov, Jumshud Zulfugarli, Rafig Gasimov, Sabir Hajiyev and others. They received.

In addition, one student of Azerbaijani schools was saved the title of Hero of the Soviet Union;
eighteen people the title of Hero of Socialist Labor. Hero of the Soviet Union Khidir Mustafayev
(Gozeldere, Pambak district), Heroes of  Socialist Labor, academician Mustafa bey
Topchubashov, Abbas Mammadov, Sakina Aliyeva, Shamama Alakbarova (Yerevan), Halima
Abdullayeva, Ali Karimov, A.Aliyeva (Oktamberyan), Murad Zeynalov (Krasnoselo), Nabi
Mardanov (Vardenis), Marziya Mustafayeva (Dag Borchali), Ibrahim Gurbanov (Azizbeyov),
Israfil Huseynov, Firidun Agayev (Mehri), Musa Bayramov, Mammad Adigozalov, Ali Huseynov,
Shirvan Jafarov, Samaddin Shukurov (Garakilsa) and others are graduates of Western Azerbaijani
schools. If in 1925, 172 students studied in the Azerbaijani villages of Susiana region, and this was
considered a great progress, in the 80s, 66 graduates of Azerbaijani schools in the region received
the degree of Doctor of Sciences and Candidate of Sciences.

Only 16 scholars grew up in Urud village. Besides, 20 scientists from Nuvedi village of Mehri
region, nine Boyuk Mazra village of Basarkechar region, eight Amrkheyr village of Krasnoselo
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region, eight Tokhluja village, eight Salah village of Ijevan region, eight Shurnukhu village of
Gorus region, seven Gilatag village of Gafan region were trained by 1980.

With the support of Soviet Russia, led by Gorbachev, they managed to realize the hatred they had
kept in their hearts for years. The Armenians are different from the Azerbaijanis in Azerbaijan.
They committed the unprecedented Khojaly genocide, looted the homes of thousands of
Azerbaijanis in Nagorno-Karabakh and its border regions of Gubadli, Kalbajar, Aghdam, Fizuli,
Zangilan, Lachin, Jabrayil, destroyed historical monuments, museums, libraries, schools and
health care facilities, and killed thousands of innocent people. Is a clear proof of Armenian
savageries?

Despite this injustice against Azerbaijan, for 30 years our state has developed in all directions and
strengthened its economy. As in the field of education, it has become one of the leading countries
in the world in other areas. As in the field of education, it has become one of the leading countries
in the world in other areas.

It has become the strongest state in the region, both economically and politically. Considering that
20% of its lands are under occupation, Azerbaijan began to build its army in accordance with world
standards.

Although late, justice has found its place. On September 27, 2020, under the leadership of Supreme
Commander-in-Chief Gilham Alieve, the Azerbaijani army counterattacked the Armenian
provocation and liberated our lands, which have been under occupation for almost 30 years.
Undoubtedly, the construction work on our liberated lands and in our higher and secondary schools
will be resumed in accordance with world standards.
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Abstract

The Turkic peoples, one of the oldest nations in the world, have made
invaluable contributions to human civilization with their historically rich
system of national, spiritual and moral values, and have always maintained
their identity with their unshakable commitment to sublime and pure ideals.
The successful harmony of the progressive traditions of the East with the
values of the West in our spiritual culture also has an impact on the formation
of national self-consciousness in the younger generation, bringing together
different worldviews and cultures in our national thinking.

Therefore, every Turkish youth must be aware of their psychological past in
order to understand themselves correctly, and thus apply to the ethno genesis
and ethno psychological past of their people in order to know what moral and
psychological qualities they have and how their people are progressing. From
this point of view, the epos "Book of Dede Korkud" is our source of reference
in the formation of national self-consciousness in Turkic-speaking peoples
and the correct formation of national spirit in the young generation in modern
times.

The results of research on the formation of national self-awareness in the
younger generation have practical importance in relation and attitude to young
people in the family and society.
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Oz

1988 yilinin baglarindan itibaren Ermeniler, Azerbaycanlilara karsi agik bir
miicadeleye basladilar. Ermeniler M.Gorbagovun liderligindeki Sovyet
Rusya'nin destegiyle yillardir besledikleri nefreti gerceklestirmeyi ve
Azerbaycan koylerine saldirimayi basardilar. Diizenli olarak Azerbaycan
kdylerine baskin olundu ve evleri atese verildi. Bati Azerbaycan'in cesitli
bolgelerinde binlerce yurttasimiz katledildi, yiizlerce ¢ocuk esir alindi, mal
varliklarina el konuldu, bir¢ok insan yalinayak, bas1 acik, karli bir giinde o
topraklardan kagmayz iistiin tutdu.

O dénemde Tiirk-Islam diinyasinin merkezi olan Azerbaycan Tiirklerinin
yazma ve okuma kiiltiiriinii gelistiren, kadim tarihi ve zengin kiiltiirii olan
binlerce okul da isgal edilmis, yikilmis ve yakilmistir.

Makalede, birinci binyilda giicli devletler Manna, Atropatena ve
Arnavutluk'ta alfabenin ortaya cikisini, bu iilkelerin komsulartyla yakin
iliskilerinde yazi kiiltiiriiniin roliinii, Albanya alfabesinin ortaya ¢ikisi,
Zerdist dini ve eski Azerbaycan topraklarinda okul ve medreselerin
yaranmasi, Son olarak ise Sovyetler Birligi'nin kurdugu laik okullar ve bu
olullarin Ermeni isgali sirasinda yikilmalar tartisiliyor.

Anahtar Kelimeler: egitim, okul, Zangazur, isgali, Ermeni

INTRODUCTION
Actuality of the topic

In modern times, multifaceted - cultural, political, economic, etc. between nations and states. The
relationship is constantly growing. This creates the need to study the national characteristics,
customs, moral norms, way of thinking and thinking of each nation. Because one of the main issues
in the regulation of interethnic relations is the study and respect of ethno culture belonging to
different peoples. Along with the similarities in the cultures of different peoples, there are also
peculiarities that manifest themselves in the ethnic characteristics of peoples and form their system
of behavior and relations. The younger generation also begins to grow up under the influence of a
unique ethno cultural environment and is formed as a person from the day they are born.

The issues of protection of national traditions, inculcation of national and spiritual values,
formation of national consciousness, national feelings and national character among the socio-
psychological and socio-pedagogical problems of Turkish youth at a time of rapid integration into
European countries in modern times are actual and take an important place in the article. Because
our national values reflect the identity of the Turkish people. From this point of view, the
protection of our national values and their transmission to future generations is more relevant from
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an ethnopsychological point of view in modern times. Therefore, every Turkish youth must be
aware of their psychological past in order to understand themselves properly, and thus learn by
applying the ethnogenesis and ethnopsychological past of their people in order to know what moral
and psychological qualities they have and how their people are progressing. From this point of
view, the epos "Book of Dede Korkud" is our reference source in the formation of national self-
consciousness in the Turkic-speaking peoples and in the correct formation of the national spirit in
the young generation in modern times.

Margaret Mead notes that the past of the older generation is the future of the younger generation.
Therefore, the system of behavior and attitudes of the older generation plays a key role in the
correct formation of behavior and attitudes of the younger generation. Because the younger
generation, growing up in the process of imitation and identification, develops their personalities
by assimilating the experience of the older generation in the ethnocultural environment created for
them. Every new generation faces with traditions, especially the feelings that regulate their family
relations and grow up under these conditions, they every Turkish youth considers to follow the old
traditions as thier first duty from their childhood. The roots of the ethnopsychological sense of
behavior and relations of the young generation growing up in the Turkic peoples are connected
with the masterpiece of our history, "Book of Dede Korkud". In this epic, special attention was
paid to ethnic characteristics, stereotypes and attitudes, feelings, behaviors and traditions related
to the behavior and attitudes of the ancestors of the Turkic peoples, and the study of ethnic and
psychological features related to the formation of Oghuz youth as individuals. One of the most
important lessons of "Book of Dede Korkud" is that our great ancestors had companionship,
friendship, family strength, deep mutual respect and esteem among family members, which is one
of the national and spiritual feelings instilled in young people in Turkish families today (Bayramov
A.S.2000. p.262). One of the most important ethnopsychological significance of the saga is its
relevance in terms of the development of Turkish youth on their historical roots, the preservation
of the most positive values in the spiritual and psychological heritage and their development and
transmission to future generations in accordance with modern ideology. Undoubtedly, the
processes and changes taking place in society today, the renewal, the tension created by it, whether
positive or negative, have a profound effect on the psyche of young people, the formation of
personality, mutual relations. In this regard, the family plays a key role in the formation of young
people as individuals, in the formation of their national spirit as a small social group, and this
process requires special attention and responsibility from parents. Turkish families had their own
national customs and traditions in the formation of the personality, behavior and attitudes of young
people, and some of these traditions are still expected today.

The article analyzes the ethnopsychological significance of the epos "Book of Dede Korkud" not
only for our present but also for our future development in terms of educating the growing Turkish
youth's national consciousness and national dignity, national identity, national self-consciousness,
national ideology and patriotism. One of the important ethnopsychological issues in the article is
the formation of national self-consciousness in the younger generation in the modern era of rapid
integration into European countries and the protection of national and moral values in their
behavior and attitudes( Aliyev, 2008. p. 206 )

It should be noted that in modern times, in order to properly form self-awareness in each ethnos,
interest in their ancestors, their ancestry is growing. In this way, each nation is able to direct its

S 08

This work is licensed under a Creative Commons Attribution 4.0 International License

252



Ethnopsychological basis of behavior and attitude of Turkish youth GULIYEVA

future development by learning who it is, how it has progressed, and how it has changed
throughout history. Among the ethnic psychological features, the first thing that attracts attention
is the level of ethnic self-awareness and ethnic consciousness.

Because a young person who does not understand himself properly cannot direct his future
development properly. Ethnic self-awareness is inextricably linked with the perceptions and
opinions of members of an ethnic group about the behavior and attitudes of their ethnic
communities, the system of relations, character, moral qualities, achievements and shortcomings.

In general, we can say that the basis of the formation of ethnic psychological features is the
confrontation of "we" and "we» that is, the understanding of similarities and differences between
them on the basis of contrasting their ethnos with other ethnizes. If there is such a confrontation
between ethnic groups, then there is self-awareness. Ethnic self-awareness is reflected in the
language, traditions, legends and mythology of the ethnos or nation, in music and dance, in the
features of clothing, in the cuisine, and in the attitude to oneself and the world in general. In this
regard, the epos "Kitabi Dada-Gorgud" in the formation of behavior and attitudes of Turkish youth
to the ethnic characteristics of their ancestors, stereotypes and attitudes, feelings, behavior, etc.
giving historical information about ethnic features and their historical significance. The main
psychological mechanism of ethnic self-awareness among Turkish youth is ethnic identity. That
is, in accordance with the content of our article, in modern times, every Turkish youth must
correctly understand and understand their national identity by identifying themselves with others
in the regulation of behavior and relations. In this process, social identity is formed in every
Turkish youth because of the process of comparing their group with other social associations.
Social identity is a source for ethnic identity in Turkish youth. There are two main components of
ethnic identity:

1. Cognitive. The cognitive component includes the individual's perception of himself as
a member of the group because of knowledge and ideas about his ethnos, the characteristics
of his group, the understanding of ethno-distinctive features. The cognitive component of
ethnic identity is primarily based on ethnic awareness, i.e. having the necessary information
about the ethnos.

2. Affective. The affective component includes the individual's sense of belonging to the
group he or she belongs to, his or her quality assessment, and his or her attitude toward
becoming a member.

The affective (emotional) component of ethnic identity is evident in its profound emotional
reactions to issues related to the fate of its people. The stronger the sense of emotional identity,
the stronger the sense of psychological unity among the members of the ethnos. The problems we
have mentioned in the formation of the behavior and attitudes of Turkish youth are of special
importance in the formation of self-awareness, as they are relevant in the article.
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Purpose

The purpose of forming national consciousness and national thinking in relation to young people
is to ensure that the young generation acquires certain knowledge about the ethnopsychological
past of the Turkish people, to take an active part in its life and self-realization. Gaining knowledge
about the psychological past of its people is important in shaping the behavior of the younger
generation in mutual relations, actively influencing the further development of national self-
development, national self-improvement. At the same time, a young Turkish man who understands
himself, feels his national identity in his soul and blood, and respects his nation, is in the spirit of
national self-awareness, which expresses his identity as a Turk. But the purpose of forming
national consciousness and national thinking in relation to the younger generation is not only to
adhere to the past, but also to preserve the beauties of the people and to propagate and inspire the
generation and the world in accordance with the ideology of the time.

Therefore, the purpose of the article is to be acquainted with the ethno psychological significance
of the epos "Kitabi Dada-Gorgud", which is a reference source of ethnic customs and traditions,
ethnic characteristics, stereotypes and attitudes, feelings and behavior that determine the system
of behavior and attitudes of Turkish youth. Because the Turkish youth, who are not aware of the
psychological development of their people, may have moved away from the honor and zeal,
struggle and heroism, dignity and honor, love of country and family, as well as good deeds, which
are characteristic of their great ancestors. This will cause a nation to become detached from its
moral and psychological roots and to become morally depressed. In this regard, the purpose of the
article is to acquaint the Turkish youth with the positive ethnic characteristics of the people, as
well as the shortcomings in the formation of behavior and attitudes.

Relevance of the research

The epos "Book of Dede Korkud"[Kitabi-Dada Gorgud], one of the valuable monuments of
thought and thinking of the Turkic-speaking peoples, both in the most ancient times and in the
early Middle Ages, played an important historical role in enriching our socio-political and legal
thought. The ethnic character reflected in the Book of Dede Korkud generally serves as a mirror
of the "mental image" of the Oghuz Turks. The saga plays a key role in the acquisition of
psychological knowledge about our national identity, which is of great importance in the self-
consciousness of the Turkic peoples and in the formation of national-ethnic consciousness. If we
pay attention to the saga from this point of view, we can see that the ethno-psychological features
of the Oghuz Turks are a special manifestation of the character in hospitality, generosity, loyalty,
endurance and so on. emerges more fully. The head of the Oghuz people, Bayindir Khan, organized
a big party once a year and distributed his wealth to the poor. Today, Turkish youth have humanity,
kindness, friendship, hospitality, helping those in need, and so on. The reference source for the
formation of character traits is connected with the epos “Book of Dede Korkud". When we pay
attention to the saga, we see that the rich, colorful spiritual and psychological features of our
ancestors, the Oghuz, are more vividly reflected in the general character traits. The Oghuzs are
brave, courageous, fearless, diligent, stubborn and determined to achieve their goals, as we see in
Salur Qazan's desire to settle accounts with the enemy who plundered his house and property, and
his pride in using the help of the Karaja (Garaja) shepherd. In modern times, Turkish youth are
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formed in the spirit of fearlessness, courage and militancy in the spirit of the Motherland and its
people. In general, feelings such as tolerance, pride, modesty and honesty are characteristic ethnic
and psychological features of the Turkic peoples. "The patriotic spirit of the Oghuz Turks play a
key role in shaping the heroic struggle of Turkish youth for their sovereignty, morality, socio-
political thinking and worldview in the field of protection of the sanctity and stability of existing
rules and norms of behavior in society in the Book of Dede Korkut epos.” We see that all the
heroes, from the commander-in-chief to the youngest, are ready to sacrifice their lives to protect
their homeland. In the saga, Oghuz-Turkish mothers educate their sons, who defend the homeland,
and say: "Let the son not fly off the mountain, let the son not flow into the water, let the son not be
captured by the perverse enemy."

The Oghuz Turks were severely punished for returning and fleeing without defending their
comrades. Thinking that his son had fled the battlefield, Gazan Khan said: "I will divide him into
six divisions and throw him at the crossroads so that no one will leave his comrade in battle.” In
order to instill in the younger generation a sense of love for the motherland, to introduce and love
the motherland, the saga is consistently given knowledge and information. Family attitudes and
behaviors in the Turkic peoples refer to the sacred values, among which the honor and dignity of
the Mother is paramount, and our ancestors, the Oghuz, equated the Mother's right with the right
of God. If we pay attention to the saga, we see that mutual respect and love between family
members, high appreciation of loyalty and kindness is one of the important ethno-psychological
factors. is our source of reference. Among the psychological qualities instilled in the Turkish
generation in the formation of the behavior and attitudes of the young generation, honesty and zeal
are considered to be one of the most highly valued psychological qualities. Honor and zeal, highly
valued by the Turkic peoples, were highly valued by the Oghuz Turks as a moral and psychological
quality, and they always reflected in their behavior and attitudes that they were ready to die for it.
In the saga, honor and zeal are characterized as a common ethnopsychological quality for the
Oghuz Turks, and they are the first among the psychological qualities instilled in the formation of
the personality of the young generation that is still growing today.

Customs and traditions play a key role in regulating the behavior and attitudes of each nation.
Customs and traditions, as an integral part of the mental image of the people, are passed down
from generation to generation and play a key role in the management of behavior. Therefore,
traditions are considered the national values of each ethnos. Ethnic traditions are organically
connected with the feelings of one or another ethnos, people. These traditions, as components of
the human psyche, are strengthened and passed down from generation to generation. The family
values given in the epos "Kitabi-Dada Gorgud" are a vivid example of this. Thus, the saga says
that when an Oghuz warrior gets married, he sends an envoy to get the girl's consent in the presence
of his parents and close relatives. The boy's father laid the foundation for him to become a full
member of society, a new owner, by giving his newly married son a separate house and wealth.
From the first day of their marriage, the Oghuz woman has been a helper and moral support to her
husband, and their relationship is based on respect and esteem. Loyalty to one's wife until the end
of one's life, maintaining one's wife's honor and zeal is the formula of life for an Oghuz woman.
Thus, Burla Khatun, who was captured by the enemy, agreed to eat her son's roast so that the
enemy would not recognize him, so that the honor of her husband Salur Qazan khan would not be
violated and his honor and dignity would not be tarnished. Based on this example, we can say that
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in modern times, honesty and zeal are the first qualities instilled in Turkish girls. Today, it is a
source of reference for the formation of mutual behavior and attitudes of young people in married
life, while preserving the marriage traditions of our ancestors in Turkish families. Because the
traditions of each nation are historically formed, the form of activity and behavior passed down
from generation to generation, and the rules, imagination and spiritual values that correspond to
them.

In this sense, traditions are formed because of rules of activity and work that have repeatedly
proved their social usefulness and positive aspects. In this sense, traditions play an important role
in regulating the life of the younger generation and is the basis. Thus, ethnic custom refers to the
same inherited pattern of behavior and attitudes that is repeated in a particular ethnic group or
social group and becomes commonplace for each of its members. Highly appreciating the
invaluable role of customs and traditions in the life of each nation, the eldest son of the Azerbaijani
people Heydar Alieve noted that national customs and traditions show the richness of the national
culture of each nation, its ancient historical roots. Tradition is the main regulator of relations
between people in a particular ethnic group or nation. This manifests itself in relatively stable and
little-changing relationships in the life of an ethnos or people. Its role is largely determined by the
system of public relations it includes. When social relations, history, and social conditions change,
certain changes take place in traditions. As historical circumstances change, traditions may be
either progressive, reactionary, or outdated, depending on the nature of their impact on social
processes.

Tradition is determined by the education system of each nation or ethnic group. Ignorance of ethnic
and national heritage leads to the violation of inheritance in the social and cultural development of
the people, the loss of the achievements of the people in the process of their historical development.
According to the content of the article, we can say that, as in all nations, the creator of progressive
traditions related to the morals, ethical norms and views of the Turkish youth is the people to whom
they belong. Each new generation is confronted with these ready-made traditions, especially the
feelings that regulate their family and coexistence relations, at an early age, and is brought up in
the spirit of these requirements. Everyone feels obliged to follow the traditions he has learned since
childhood. After consciously assimilating the norms and rules established in national traditions,
they have been passed down from generation to generation, becoming a habit that has become a
moral duty to the ethnos or people to which the individual belongs. At a certain stage of historical
development, due to the formation of the people and the nation because of a single territory,
language and culture, the traditions have acquired a nationwide, nationwide character. It should
be noted that loyalty and fidelity in the Turkish family is not limited to the individual, it is reflected
in his actions, behavior and attitudes. In this sense, the personal interests of any person cannot
condition loyalty and fidelity in the Turkish family. In other words, the protection of the honor and
dignity of the people and the village has a wide range of internal motives and occupies a central
place in the system of motives. Today, he is the first among the moral and psychological qualities
of the Turkish youth in family life, in being a healthy head of the family. Among the Oghuz
traditions, mourning traditions are also distinguished, some of which have survived to the present
day and play a key role in regulating the behavior and attitudes of young people. Injuries, which
are still reflected in mourning ceremonies today. The depth of the feeling of tragedy, emotional
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attachment, and the heavy sense of mourning it causes have an impact on the behavior and attitudes
of Turkish youth.

While being acquainted with the saga, the presence of religious feelings, ethnic beliefs and views
in the period and relations of the Oghuz is one of the main ethno psychological issues. Religious
sentiments are especially evident during and before war. At the same time, when the messenger
left during the marriage, they wanted a daughter "by the command of God, by the opinion of the
Prophet,” and today they are preserved in every Turkish family. National traditions formed in a
certain period of historical development of each nation are long-lived. This process sometimes
happens consciously and sometimes spontaneously. Unlike legal, legalized rules and norms, moral
norms enshrined in state acts and laws, coexistence and disciplinary rules, historical traditions,
especially in the behavior and behavior of people, live mainly in ethnic national consciousness.
Therefore, these traditions retain their historical heritage for a long time for objective and
subjective reasons. In other words, any ethnos, people or nation is chosen from other nations and
peoples with its own national features, including national feelings and traditions. When we pay
attention to "Kitabi-Dada Gorgud"”, we see that the Oghuz people have a stronger sense of
dreaming and dreaming. The Oghuz’s try to determine the events that will take place by
interpreting the dream, and in modern times, the belief in sleep has an impact on the regulation of
behavior and attitudes of Turkish youth. The facts mentioned with reference to the epos "Kitabi-
Dada Gorgud" are rich in factual material that is very useful for the self-awareness of Turkish
youth, the ethnic and psychological past of their people and the regulation of their behavior and
attitudes. Such materials allow Turkish youth not only to understand themselves, but also to get to
know other ethnic groups, to correctly determine the system of treatment and relations with them.
When we pay attention to the saga, we see that the Oghuz Turks attach special importance to the
beauty of the younger generation. Especially in the upbringing of the younger generation, courage
and generosity are instilled, and lying, cowardice, slander and betrayal are hated and unacceptable
qualities, and the consciousness and thinking of Turkish youth is formed in this direction today

CONCLUSION

As can be seen, the main goal of the process of historical maturity and evolution of each nation is
determined not only by the traditions of statehood, but also by the rich national and spiritual
heritage, pure and supreme values. These traditions and values are intertwined and emerge as a
shining embodiment of the ideological and thought system, self-consciousness and worldview of
the peoples. The Turkic peoples, one of the oldest nations in the world, have made invaluable
contributions to human civilization with their historically rich system of national, spiritual and
moral values, and have always maintained their identity with their unshakable commitment to
sublime and pure ideals. The successful harmony of the progressive traditions of the East with the
values of the West in our spiritual culture also has an impact on the formation of national self-
consciousness in the younger generation, bringing together different worldviews and cultures in
our national thinking. The need to carry out a difficult mission to influence the development of
society as a whole in a positive spirit, to pass on its genetic memory, historical identity, national
heritage and identity to future generations, while preserving the historically formed high moral
standards of the people with pure and healthy intentions, imposes a great responsibility on
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psychology. The formation of national consciousness and national self-awareness in the younger
generation is the product of a long historical development process. Thus, all socio-political events
- social upheavals, motives of national struggle - leave their mark on the development of national
consciousness in the younger generation (Bashirov, 2008. p.218 ).

The vitality of the epos "Book of Dede Korkut" is that it clearly shows the dark and light aspects
of personality education: humanism and cruelty, kindness and malice, simplicity and arrogance,
truth and falsehood, peace and war, friendship and enmity. reflects and calls people to the highest
spiritual, moral qualities.

The saga is also of special importance in identifying and eliminating our shortcomings and
shortcomings, and in finding ways to eliminate our ethnic shortcomings in general. Based on the
problem we have studied, we can conclude that no one doubts that culture is the basis of differences
in behavior and attitudes of different peoples. The concept of culture is as ambiguous as it is very
functional. One of its most important functions is a regulatory function that determines people's
behavior to one degree or another. Every nation has a colorful and unique culture. This colorful
and unique culture determines the identity of nations. The cultures of the peoples of the world have
historically developed not in isolation from each other, but in the sphere of interaction, and have
gained high moral values.

Conditionally, the cultures of the East and the West, characterized as the two poles of world
culture, have been able to reach a modern civilized stage because of interdependence and
influence. The culture of each nation depends on the area, region, environment, etc. in which it
lives. Although related to the factors, its connection and closeness to the line of development of
world culture is unquestionable. In this sense, the culture and literature of the Turkic peoples is
not only a separate branch and stage of world culture and literature, but also a key component.
Turks are one of the most ancient and powerful peoples of the world. There is no nation without
history. However, the differences between nations are determined by the ancient history and rich
culture. Given the role of the Turks in the development of human civilization, the formation of the
world socio-political model and literary and artistic thought, it is confirmed that these peoples have
a different history and culture. There is no doubt that epics are an indicator of history and culture
for every nation. Although the events in the saga are not true history in the full sense, they are
important in terms of creating an idea of the creation of the world, the beginning of history, and
the formation of humanity, society and individual peoples' views on life. Of the Turkic peoples. Is
it one of the primary sources of information? Of course, the ethnic identity of each nation, the
moral and ethical resources it has historically acquired have been preserved in folklore to a level
not found in any other national-social institution.

We want to note that along with national values, international values also play a key role in shaping
the behavior and attitudes of Turkish youth. Because a large number of fraternal peoples living in
the territory of all Turkic-speaking states form a small cultural model of world culture in that state.
The culture of each nation as an object is an expression of philosophical thought of people, and
from this point of view, it reflects the generalized expressions of a complex nature. Culture is
conceptual; it embodies the self-consciousness of people and nations.

Multinationalism and the multiculturalism it creates play a key role in the Turkish youth's
understanding of the world, and in the inclusion of multicultural values in their behavior and

S 08

This work is licensed under a Creative Commons Attribution 4.0 International License

258



Ethnopsychological basis of behavior and attitude of Turkish youth GULIYEVA

attitudes. Multiculturalism provides international cultural processes. This in itself creates an
international socialization of Turkish youth. In modern times, when states are in the majority,
international cultural relations are also developing. The existing relations (electronic relations) are
important in terms of building interethnic relations by facilitating the rapid exchange of cultures
belonging to peoples. As Turkish youth grow up with multicultural thinking, they are especially
interested in building interethnic cultural ties. Multiculturalism is a cultural level consisting of
many peoples living in one place (one society, one state).

Because the main carriers of culture are individuals and peoples. Multiculturalism, on the other
hand, is a cultural plane made up of many peoples living within a single world. Multiculturalism
prevents the emergence of monotonous states and societies and prevents the formation of poor
cultural regions. From this point of view, it plays the role of factors preventing wars in the regions.
Multiculturalism plays the role of a rich system that ensures the rapid introduction of national
culture through mixed cultures. Thanks to the formation of multiculturalism, Turkish youth have
cultural ties with other nations, which in itself leads to the creation of creative and constructive
integrity. Multiculturalism promotes the unity of Turkish youth with other nations and their
representatives and organizes the transfer of cultural values. This contributes to the rapid spread
of national culture across places. Multiculturalism ensures the international security of the people
and the state. As the whole world knows, national and religious tolerance prevails in Turkic-
speaking countries. No one shall be subjected to discrimination or harassment because of religion
or belief, race, sex, ethnicity, political or social affiliation. As a secular state, Turkic and Turkic-
speaking countries with a modern, democratic society have ensured maximum ethnic and religious
freedoms, and every Turkish child born in this world is brought up in this spirit (Aliyev, 2008.
p.236 ).

The importance of multiculturalism also lies in the fact that small nations have the opportunity to
benefit from the cultural elements of large nations in the context of cultural integration. This in
itself enriches the spirit of small nations. Multiculturalism generalizes the traditions and customs
of many peoples. Due to this, the processes of creativity and expansion of creativity take place. It
should be noted that respect for the cultural values of other peoples, along with the national culture,
is one of the main qualities valued in the behavior and attitudes of every young generation growing
up in a Turkish family.
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