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ABSTRACT

Language is so generative and continuously evolving that defining what is meant by language and
how to assess it are real challenges. In essence, developing an understanding of language ability and
the nature of language can enlighten language assessment. The reason is that any test of language
proficiency seemingly depends on how test developers define and describe the language construct. In
the last two decades, the importance attached to high-stakes exams of English has risen because the
results of these exams are used to make decisions regarding a test taker’s university or school
admission. The aim of this study is to investigate the subsections of undergraduate admission test of
English (LYS-5) in Turkey by describing what they are actually measuring (e.g. multiple-choice items
of reading comprehension, translation, vocabulary, grammar, and etc.) and examining whether the
multiple-choice translation items in the test function as good as open-ended translation items. The
results of the exploratory factor analyses and the rotated component matrix indicated that vocabulary
and grammar are all shared by three abilities (factors) measured by the test, which could be grammar-
related, vocabulary-related, and overall-ability. Besides, the open-ended translation test scores
significantly correlated with most of the subsections, but did not correlate with the multiple-choice
translation test scores. The paper suggests that high-stakes language exams like LYS-5 should be
studied in a more detailed way so that better and high-quality tests can be developed.
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1. INTRODUCTION

Language assessment has witnessed considerable changes in the last few decades. A
number of language proficiency tests, such as Test of English as a Foreign Language (TOEFL)
and International English Language Testing System (IELTS), have been developed to measure
general language ability of English as second or foreign language (ESL or EFL) learners.
Similar to such standardized tests of language proficiency, language tests within the
university entrance examination are also administered for students who would like to major
in a foreign language. Such high-stakes language tests are used to make decisions on
students’ lives and whether they have acquired the necessary language ability to be admitted
to undergraduate programs. Although scholars have already put forward the negative
washback effects of such high-stakes tests on students (e.g., Dawadi, 2021; Dong, 2020; Cho
& Han, 2018; Li et al, 2018, Sayin & Aslan, 2016; Yildirim, 2010), countries keep

administering them as a part of the university admission process.

Since a serious decision is made according to the scores obtained from those language
tests, describing the function of the items in those tests and what they are actually measuring
(e.g. multiple-choice items of reading comprehension, vocabulary, grammar, and etc.) are of
great importance. As a standard practice in many countries, the questions in university
admission tests are presented as multiple choice (mc) items, which only “assess knowledge
recall in discrete domains” as stated by Kitchen, et. al, (2019, p. 170). Although these tests are
criticized for their major focus on mc items, the procedure does not change due to the high

number of test takers.

In Turkey, Lisans Yerlestirme Sinavi' (abbreviation for LYS- Undergraduate admission
examination) consists of five tests for admission to higher education. LYS-1, LYS-2, LYS-3,

and LYS-4 are to assess test takers with verbal and quantitative tests in Turkish, whereas

! The names of university entrance examination in Turkey have changed a number of times. This
paper focuses on the previous version, Undergraduate Admission Examination (Lisans Yerlestirme
Sinavi or LYS) which was valid between 2006-2017. Within LYS, foreign languages admission test was
named as LYS-5. As of 2018, the university entrance examination is called Higher Education
Institutions Examination (Yiiksekogretim Kurumlar: Siavi or YKS). Although LYS and YKS share
certain features, there are some differences with respect to the procedure and their administration. The
exams within YKS are named as Core Competency Test (TYT), Field Competency Test (AYT), and
Foreign Language Test (YDT) (OSYM, 2018).
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LYS-5 is high-stakes large-scale standardized assessment tool used to test general foreign
language ability of the test takers in one of the following languages: English, German, and
French. The overall score of the undergraduate candidate who will be specialized in a
language is based on the score of LYS-5 and other related LYSs” according to the major of the
test taker. LYS-5 consists of 80 multiple choice items on vocabulary, grammar, cloze test,
sentence-dialog-paragraph completion, paragraph comprehension, situational judgments,
finding the closest meaning to the sentence, finding the irrelevant sentence in a paragraph
(odd-one-out), and translation. Although translation is a different ability that requires using
language skills (Campbell, 1998), the language admission test in Turkey use ‘translation” as a

section of the test to assess language proficiency.

The purpose of LYS-5 is to provide evidence that the test takers have good enough
foreign language ability to pursue their studies at university. Like many high-stakes tests,
testing specifications of LYS-5 are not public. However, anything regarding the test construct
and framework is not made publicized, either. Only the items are made public after the test
has been administered, following the permission of Student Selection and Placement Centre
(OSYM). The testing experts in Turkey send test items to the Council of Higher Education
(CoHE) to create a different foreign language test each year. Yet, there is little or no
information regarding the construct and psychometric qualities of the test. One may wonder
why there are so many sections (e.g., reading comprehension, odd-one-out, translation, and
so on) in one language test and whether translation mc items would measure the language

ability as good as open-ended translation items.

In their study, Sayin & Arslan (2016) wanted to examine whether LYS-5 was all-inclusive
in terms of measuring language ability and to suggest some changes if needed. 74 Turkish
students completed a questionnaire to indicate their perceptions on this matter. It was found
that LYS-5 was “not comprehensive” enough in measuring language competency in that it
lacks the balance of all four language skills (speaking, writing, listening and speaking),
includes unnecessary item types, and weight of grammar and vocabulary should be lowered.
The researchers also highlighted the importance of contributing to the existing but limited

literature on this topic and called for research.

Considering that there is not much research on this examination as a national high-

stakes English language admission test in Turkey, an investigation of the subsections of LYS-
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5 can be of great importance and interest to test developers or designers in terms of defining
the language proficiency construct in the undergraduate admission test of English (LYS-5)

and creating quality items measuring foreign/second language proficiency.

2. A CLOSER LOOK AT LYS-5

2.1. Possible Definitions of the Construct of Language Proficiency in LYS-5

Since a handbook of LYS-5 is not made public, it is difficult to know how CoHE in
Turkey defines the construct of language proficiency and prepares the test items. In essence,
it is an important issue because how a standardized language test is designed,
operationalized and administered depends mainly on the definition of the language ability
construct (Bachman & Palmer, 2010). Therefore, it is better to examine what is shared with

the community and make inferences regarding the definition of language construct in LYS-5.

To date, language assessment has been influenced by theories and methodologies of
language learning and teaching. Mainly philosophical thoughts of positivism and
constructivism affected language testing theories (Farhady, 1982). Now communicative
language ability described by Bachman (1990) as “consisting of both knowledge, or
competence, and the capacity for implementing, or executing that competence in
appropriate, contextualized communicative language use” (p.84) is in stage, but Canale and
Swain (1980)’s assessment model of second language proficiency seems like a general
framework for proficiency test construction. According to Canale and Swain (1980), there are
three components of second language proficiency: grammar, discourse and sociolinguistics,
which can be assessed by means of oral, multiple-choice items and written responses. As a
framework of second language proficiency, it seems to match to a certain extent with the
framework of LYS-5 in Turkey. However, LYS-5 only includes multiple-choice items.
Qualities of those items from Canale and Swain’s (1980) perspective are shown in Table 1

(adapted from Brown, 2010, p.119).

Table 1: Qualities of Multiple-Choice Items in Canale and Swain (1980)’s model

Trait
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Grammar Discourse Sociolinguistics
(Grammatical accuracy within (Textual cohesion and  (Social appropriateness
sentences) coherence) of language use)

Multiple sentence-level “select the correct  paragraph level “select speech-act level “select
Choice form” exercise involving verb the coherent form” the appropriate
Items morphology, prepositions, and exercise utterance” exercise
other items

However, it is also possible that LYS-5 measures only one skill, which is reading
comprehension, since it does not have sections of speaking, writing, and listening skills.
Another possibility is that it measures multiple abilities. These possibilities have made an

investigation of the LYS-5 necessary.
2.2. A Description of LYS-5

LYS-5 is a national high-stakes foreign language exam in Turkey that measures general
language ability of test takers in English, German, and French to determine if they are
proficient enough to study language-related majors at university. The English section of this
test is used to make decisions on applicants for the English Language Teaching, Translation
and Interpretation, and English Language and Literature departments at universities. In
terms of its content, LYS-5 consists of 80 multiple choice items on vocabulary, grammar,
cloze test, translation, sentence-dialog-paragraph completion, paragraph comprehension,
situational judgments, finding the closest meaning to the sentence, and finding the irrelevant

sentence in a paragraph (odd-one-out) (See Table 2).

Table 2: Number of Items in Each Subsection of LYS-5 (2012)

Subsection Number of Items
Vocabulary 5
Grammar 10
Cloze test 5
Translation (6 English to Turkish & 6 Turkish to English) 12
Sentence completion 8
Reading comprehension with different paragraphs 15

Dialog completion 5
Finding the closest meaning to sentence 5
Situational judgments 5
Paragraph completion 5
Finding irrelevant sentence in paragraph (odd-one-out) 5

Total 80
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Considering the subsections in LYS-5, it is clear that it does not measure listening,
speaking and writing skills. Rather, it seems to measure reading comprehension ability,
vocabulary, grammar knowledge, and translation ability. Actually, most of the subsections in
the exam are related to measuring foreign/second language reading ability. Therefore, it can
be argued that it does not show the language proficiency of a test taker since it lacks items
directly measuring speaking, writing and listening comprehension. However, for a large-
scale standardized test as such, it might be challenging and impractical to directly measure
all skills. Besides, Carrell (1991) argues that measuring reading comprehension might be
sufficient to measure language proficiency as foreign/second language reading also reflects

foreign/second language proficiency.

Considering Canale and Swain’s (1980) model of language proficiency assessment, there
are similarities between their framework of language test design and LYS-5 with respect to
the level of the items. As in their model, LYS-5 also involves sentence-level, paragraph-level,
and speech-act level items. Only translation mc items in LYS-5 do not have any referent in
the model by Canale and Swain (1980). The reason might be that translation is a cognitive
ability that requires different processing (Stansfield, Scott, and Kenyon, 1992). On the other
hand, translation can be an indicator of language proficiency (Pickett, 1968; Birjandi &

Farahzad, 2010). This issue is examined in Section 3.
2.3. Translation Ability and Language Proficiency

There have been studies supporting the use of translation items to assess grammar
(Salem, 2012), reading comprehension (Kern, 1994), and general language proficiency (Ying
& Liying, 2008). Some language proficiency tests such as New York University Foreign
Language Proficiency (NYUFLP) exam, comprised of four sections: listening, writing,
translation from English, and translation to English, include translation items as separate
sections. Moreover, in the article by Pickett (1968), translation items were found to be good
predictors of language ability rather than fill-in-the-blank items. All of such findings indicate
that translation ability and language proficiency may be related to each other.

In the field of language assessment, using different item types requiring closed-ended
and open-ended responses makes a difference on the test scores. For instance, in her study,

Shohamy (1984) investigated the influence of multiple choice and open-ended item types on
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second language reading tests. She claimed that as different item types, they affect results of
the tests because they require different processing. In the similar vein, when translation
items are considered, Birjandi & Farahzad (2010) asserted that item type can also make a
difference in test scores because open-ended translation items necessitate production as well
as knowledge of grammar and vocabulary. Their study revealed there is a correlation
between foreign language proficiency with the open-ended translation-production test rather
than multiple choice translation test. That means students with high translation ability also

have high language proficiency.

2.4.Purpose

The present study aims to investigate the subsections within LYS-5 by examining the
abilities LYS-5 measures and the possible relationships among the subsections. It also focuses
on the possible relationship between each subsection score and that of obtained from the
open-ended version of the mc translation items. Accordingly, the following research

questions will be addressed in the study:

1. How many abilities (factors) does LYS-5 measure?
2. Is there any relationship among LYS-5 subsection scores?
3. Is there any relationship between LYS-5 subsection scores and the score of the open-

ended translation test?

3. METHOD

3.1.Participants

60 freshmen students were asked if they want to contribute to a LYS-5 study, and only
half of them volunteered. Therefore, 30 university level Turkish EFL students who took the
LYS-5 exam in the same year participated in the study. Their average age is 19. The students
are freshmen majoring in English Language Teaching in the School of Education at two
English-medium universities in Turkey. They graduated from different high schools from
different parts of Turkey in May, took the LYS-5 in summer, and were admitted to

universities. During the study, the students were enrolled in their universities.

3.2.The Context
In Turkey, high school graduates who want to study language-related majors at

university take LYS. The first four LYS (LYS-1,-2,-3, and -4) include multiple-choice items on

Year/Yi 2022, Issue/Saye 13, 1-17.



Ece Gene YONTEM
Turkish language, Geography, History, Mathematics and Science whereas the fifth one, LYS-
5, includes multiple-choice items on a foreign language (English, German, and French in
accordance with the students’ preference). The average score of those exams determines

whether the students are admitted to universities.

3.3. Data Collection

In this exploratory study, in order to investigate the construct definition of the language
proficiency in LYS-5, it was necessary to understand the relationship among the subsections
scores. To achieve this, LYS-5 items and online answer sheets of 30 test takers were collected.
Since another focus of this study was on the possible relationship between LYS-5 subsection
scores and the score of the open-ended translation test, the participants were given the open-

ended versions of the same mc translation test items.

3.3.1. Online Answer Sheets and Related Test Items

In order to answer the research questions, online LYS-5 answer sheets and test items of
30 test takers were collected. However, it was not an easy task. It was only the test takers
who could screen their responses from the system provided by CoHE by using their
usernames and passwords. Therefore, with the consent and collaboration of the test-takers,
their responses to each item in the test were obtained from their system one by one. Since the
order of the questions in each test booklet was different, it was difficult to compare all the
items. Thus, after a detailed right and wrong checks of each participant’s responses in the

test, all the answers for the 80 items were eventually noted down for each test taker.

3.3.2. Open-ended Translation Test

10 participants out of 30 volunteered to answer the open-ended translation test. The test
consisted of 12 items. Those items were taken from the multiple-choice translation items in
LYS-5 (2012) itself. Thus, this test was the open-ended version of those 12 multiple choice
items. The students were asked to translate 6 of the items from Turkish to English and the
other 6 from English to Turkish. The scoring rubric for the test was holistic. According to
Farahzad (1992, p. 274, cited in Khanmohammad & Osanloo, 2009), both accuracy and
appropriateness are important criteria in scoring open-ended translation tests. According to
the rubric agreed in the study by Khanmohammad & Osanloo (2009), “accuracy, finding the

right and suitable word equivalence in target language, genre, target language culture,
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grammar and preservation of style, shifts, addition, omission and inventing equivalents” are
focused on when scoring a translation item. Therefore, in the present study, the translation
rubric was adapted from the one in Khanmohammad & Osanloo (2009). The total score for

the open-ended translation test was 12 (1 point for each item). See Table 3.

Table 3: The Scoring Rubric for the open-ended translation test

Translation Scoring Rubric

Grammar 0,25
Vocabulary/word equivalence 0,25
Meaning (general impression) 0,25
Discourse (cohesion, genre, register) 0,25
Total 1

The answer key for the translation test was the correct option provided in LYS-5’s answer

key.

3.4.Data Analysis

Since there are different forms (e.g., grammar, vocabulary or translation) of multiple-
choice items in LYS-5, as identified in Table 2, those forms of mc items were treated as
subsections in the test. The number of correct responses for each subsection was regarded as
scores for the subsection. Then the scores for each participant obtained both from LYS-5
answer sheets/test booklets and the open-ended translation test were entered into the SPSS
program (version 16).

In order to answer the first research question, “How many abilities (factors) does LYS-5
measure?”, Exploratory Factor Analysis (EFA) was run in SPSS. EFA is used to explore the
factors, which are combinations of different variables in a data set. The factor analysis
displays the correlations among subsection scores as well as the correlations between
subsection scores and the factors. Before the analysis, so as to see if exploratory factor
analysis is suitable for the sample size, Kaiser-Meyer-Olkin’s measure of sampling adequacy
test was run as well as Bartlett’s Test of Sphericity to further test it. The Kaiser-Meyer-Olkin
Test result should be between 0-1 (the closer to 1, the better). For this sample, it was ,632. The

Bartlett's Test of Sphericity should yield to significant values, and in our test, it was
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significant (p=.000). Therefore, it is appropriate to claim that the sample (N=30) might be
adequate to run EFA.

In order to answer the second and the third questions, “Is there any relationship among
LYS-5 subsection scores?” and “Is there any relationship between LYS-5 subsection scores
and the score of the open-ended translation test?”, Pearson’s correlation analysis was run

using the SPSS program.

4. RESULTS

The results of the first research question asking “How many abilities (factors) does LYS-5
measure?” indicated that it measures three abilities (See Table 4). According to EFA and the
rotated component matrix, vocabulary and grammar are all shared by three abilities (factors)
measured by the test. The first one, possibly grammar-related ability, loads on the
subsections of dialog completion, finding the closest meaning, situational judgments,
paragraph completion, and slightly on vocabulary section in the test. The second one,
vocabulary-related ability, loads on the subsections of reading comprehension, sentence
completion, cloze test and grammar. The owverall ability loads on the subsections of
vocabulary, grammar, cloze test, translation, and odd-one-out. 2

The results of the second research question “Is there any relationship among LYS-5
subsection scores?” showed that most of the subsection scores significantly correlated in the
test (See Table 5). For example, Vocabulary section highly correlated with reading
comprehension (r=753, p<0.01) and moderately correlated with grammar (r=.550, p<0.01),
cloze test (r=.537, p<0.01), sentence completion (r=492, p<0.01), finding the closest meaning
(r=410, p<0.05), odd-one-out (r=455, p<0.05) and paragraph completion (r=398, p<0.05).
Interestingly, there was no significant correlation between mc translation and any other

subsection score.

Table 4: Rotated Component Matrix

Component
1 2 3
Vocabulary ,410 ,720 ,374
Grammar ,629 ,303 ,334

2 It should also be noted that the results of the first research question is based on the assumption that LYS-5 has
11 forms of items or subsections.For the other alternatives, see Appendix 1.
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Cloze ,135 ,347 ,754
Translation ,063 ,022 ,522
sentence_ completion -,011 ,844 -,019
reading_ comprehension ,191 ,871 172
dialog_ completion ,825 ,046 -,008
finding_ the_closest_meaning ,807 ,062 ,221
situational_ judgements ,711 ,246 -508
paragraph_ completion ,598 ,101 ,322
odd_ one_ out ,173 ,098 ,833

The results of the third research question “Is there any relationship between LYS-5
subsection scores and the score of the open-ended translation test?” indicated that the open-
ended translation test highly correlated with vocabulary (r=767, p<0.001), and moderately
correlated with grammar (r=689, p<0.05) and reading comprehension (r=656, p<0.05) (See
Table 5).

Table 5: Correlation Matrix of Subsections in LYS-5

Finding the
Sentence Reading Dialog closest Situational Paragraph 0dd  Open-ended
vocab  grammar cloze translation completion comprehension completion meaning judgments completion  oneout translation
vocabulary 1
grammar J5e0™ 1
cloze 537 337 1
translation 3% Al 31 1
Sentence completion A9~ 295 ,234 028 1
Readi . . - "
caclig 755" 364 169 055 563 1
comprehension
Dialog completion 345 546" e 035 167 110 1
Finding the closest
incing the closes Ty 357 027 053 264 e 1
meamng
Situational judgments 346 28 -190 - 099 078 A1 A55 498~ 1
Paragraph completion 398" ,309 353 174 106 308 A7 A 240 1
Odd one out 455" 383 586" J213 063 288 114 393 -257 303 1
Open-ended
767" 655 620 536 589 656 A85 531 : 100 A54 1

translation

**_ Correlation is significant at the 0.01 level (2-tailed). . Correlation is significant at the 0.05 level (2tailed).
a. Cannot be computed becatse at least one of the variables is constant.

5. Discussion

The purposes of this research study were to investigate how many abilities LYS-5
measures, whether there is a relationship among the subsection scores in LYS-5, and whether
there is a relationship between the subsection scores of LYS-5 and of open-ended translation

test.
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According to the results of the first research question, LYS-5 measures three types of
abilities, which are possibly grammar-related, vocabulary-related, and overall-ability. That
means the test focuses on grammar and vocabulary since they were shared and loaded in all
abilities in the component matrix. On the other hand, the number of the subsections in LYS-5
cannot be reduced because the Exploratory Factor Analysis demonstrated that all subsections
were loaded in at least one of the three abilities or components (See Table 4).

According to the second research question, the subsection scores in LYS-5 correlated with
each other. Especially, vocabulary and grammar were the subsections that mostly correlated
with other subsections. However, the translation test in the LYS-5 did not correlate
significantly with any of the subsections, which was an unexpected result even though
Birjandi & Farahzad (2010) provided evidence claiming that mc translation test did not
reveal the level of language proficiency. Considering this finding, mc translation items can
be excluded from the test but EFA results showed that it loaded on the third ability.

According to the third research question, an expected finding was that the open-ended
translation test significantly correlated with the subsections of vocabulary, grammar, and
reading comprehension, which were the core components of the test and correlated with
most of the subsections. That means the open-ended translation test can be claimed to reflect
foreign language proficiency. However, multiple choice translation scores did not correlate
with the open-ended translation test. This finding is parallel to what Birjandi & Farahzad
(2010) found in their study. Their study revealed that language proficiency correlates with an
open-ended translation test rather than mc translation test. This might be right because the

open-ended translation test is productive compared to mc translation test.

6. Conclusion and Limitations

This research paper suggested that researchers need to study on high-stakes language
proficiency exams like LYS-5 so that better and high-quality tests can be developed. One of
the limitations of this study was that the findings of this research were based on 30
participants. Therefore, the sample size can be increased. Also, there was not much variance
among the subsection scores because the participants were all successful and admitted to
universities. For further studies, the participants can be divided into different proficiency
levels.

The results might have been different if CoOHE had made the handbook of specifications

of LYS-5 public and if multiple exams from different years had been investigated. Besides,
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the results of this study depend on the assumed subsections in LYS-5, which were agreed by

four ELT instructors. For the other alternatives on LYS-5, see Appendix 1.
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Appendix 1
Other Alternatives of Exploratory Factor Analysis on LYS-5
A) Assuming that there are 5 subsections in LYS-5: Vocabulary, Grammar, Cloze,
Translation, and Reading. The correlation matrix is shown below.

Correlation Matrix

vocabulary grammar  cloze  translation READING
Correlation vocabulary 1,000
grammar ,550 1,000
cloze ,537 ,337 1,000
translation ,326 311 ,232 1,000
READING ,780 ,600 ,463 ,107 1,000

Component Matrix2

Component
1
vocabulary ,896
grammar ,767
cloze ,691
translation ,437
READING ,853

a. 1 component extracted.

B) Assuming that there are 3 subsections: sentence-level, paragraph-level, and speech-

act level as Canale and Swain’s (1980) second language proficiency test model.

Correlation Matrix

Sentence-level Paragraph-level  Speech act-level
Correlation Sentence-level 1,000
Paragraph-level ,705 1,000
Speech act-level ,519 ,196 1,000

Component Score
Coefficient Matrix

Component
1

sentence_level ,475
paragraph_level ,410
speechact_level ,335
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Note: Alternatives A and B suggest that there is only one component. That means LYS-5
measures only one ability, which might be called reading comprehension. That can explain

the reason why LYS-5 does not clarify its subsections.
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Oz

Ogretmenlerin ditijal okuryazar olma becerilerine sahip olmalari egitim-6gretim ortaminda gerekli
olan dijital anlamda becerileri de sergilemekte daha iyi olacaklar1 anlamima gelmektedir. Oyle ki
giinlimiizde soz konusu becerilere sahip olan 6gretmenler, dijital ¢agda dogup dijital cagin hizl
degisimine kolaylikla uyum saglayan dijital yerli olarak tanimlanan neslin olusturdugu 6grencilerin
Ogretimsel anlamda ihtiyag ve beklentilerine cevap verebilmede etkili olabileceklerdir. Bu baglamda bu
calismada dijital yerlilere egitim veren Ogretmenlerin dijital okuryazarlik becerilerinin incelenmesi
amaclanmistir. Bu amag¢ dogrultusunda arastirmada survey yontemi kullamilmistir. Arastirmanin
evrenini 2018-2019 egitim-6gretim yilinda Dogu ve Giineydogu Anadolu Bolgesinde tesadiifi ve
orantisiz kiime Ornekleme yontemi kullamilarak belirlenen okul oncesi, ilk, orta ve lise egitim
kademelerinde gorev yapan Ogretmenler olusturmaktadir. Dogrulayici faktor analizi yapilan olgek
aracilig1 ile 6gretmenlerden toplanan verilerin frekans, yiizde, aritmetik ortalama, standart sapma
degerleri hesaplanmis; verilerin normal dagilim gosterdigi tespit edildikten sonra parametrik testlerden
t-testi, tek yonlii varyans analizi testleri yapilmistir. Varyanslarin homojen olup olmadigini test etmek
icin Levene'nin Varyanslar Homojenligi Testi yapilmis ve bu test sonuglara gore uygun test sonucu
verilmistir. Tek yonlii varyans analizi sonuglarina gore anlamh farkliligin tespit edilmesi durumunda
soz konusu anlamli farkliiginin hangi gruplar arasinda oldugunu belirlemek igin LSD testi

yapilmigtir.Yapilan analizlerin sonucuna ve sonuglar dogrultusunda 6nerilere yer verilmistir.

Anahtar Kelimeler: COVID 19, Dijital okuryazarlik, Ogretmenlik, Dijitallesme
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Evaluation of Teacher Competencies Regarding Digital Literacy, Which Has Increased

Importance With The Covid 19 Epidemic

ABSTRACT

The fact that teachers have digital literacy skills means that they will be better at displaying the
digital skills required in the educational environment. So much so that today, teachers who have these
skills can be effective in responding to the educational needs and expectations of students who are born
in the digital age and easily adapt to the rapid change of the digital age. In this context, in this study, it
is aimed to examine the digital literacy skills of teachers who teach digital natives. For this purpose,
survey method was used in the research. The universe of the research consists of teachers working in
pre-primary, primary, secondary and high school education levels determined by using random and
disproportionate cluster sampling method in Eastern and Southeastern Anatolia Region in 2018-2019
academic year. Frequency, percentage, arithmetic mean, standard deviation values of the data collected
from the teachers were calculated by means of the scale that analyzed the confirmatory factor; After it
was determined that the data showed normal distribution, t-test and one-way analysis of variance tests
were performed. Levene's Variance Homogeneity Test was performed to test whether the variances are
homogeneous and an appropriate test result was given according to these test results. In the event that a
significant difference is determined according to the results of one-way analysis of variance, LSD test
has been conducted to determine which groups are in question. The results of the analysis and

suggestions are given according to the results.

Keywords: COVID 19, Digital Literacy, Teachership, Digitalization

1. GIRIS

Coronavirus hastaligr 2019 (COVID-19), Cin'in Wuhan kentinde ortaya ¢ikan; ciddi akut
solunum sendromu koronaviriis 2nin (SARS-CoV-2) neden oldugu tedavisi olmayan bulasic1 bir
hastaliktir (Setiawan, 2020; Greenhalgh, Schmid, Czypionka, Bassler & Gruer, 2020; Lipsitch,
Swerdlow & Finelli, 2020). Viriis ortaya ¢ikmasinin ardindan birkag ay igerisinde hemen hemen
tim diinyaya yayilmais, {ilkeler viriisiin yayilmasinm1 dnlemek igin gesitli alanlarda bir ¢ok tedbir
alma yoluna gitmistir. Virlisiin yayilmasinin 6niine gegilmesinde alman onlemler arasinda
tilkelerin ¢ogunda okullar kapatilmas: yer almistir (Rundle, Park, Herbstman, Kinsey & Wang,
2020). Ulkeler tiim diinyada devam eden COVID-19 salgin1 nedeniyle olusan yeni durumlarla
mucadele etmekte, egitim yoneticileri ogrencilerin egitim ihtiyaclarini cevrimicj platformlar ve
uzaktan egitim cozuimleri araciligiyla karsjlamak icin caba gostermektedir. Milyarlarca ogrenci
ve milyonlarca egitimci salgin nedeniyle okullarin kapanmasi ve diger simirlamalardan
etkilenmistir (Ozer, 2020). Ulkemizde 16 Mart 2020 tarihi itibariyle okullarda yiiriitiilen egitime
ara verilmis, 23 Mart 2020 tarihi ile birlikte ise uzaktan egitim sistemi hayata gegirilmistir. Milli
Egitim Bakanlig: Yenilik ve Egitim Teknolojileri Genel Miidiirliigii'niin yapti§1 actklamaya gore

tilkemizde 23 Mart - 22 Mayis 2020 tarihleri arasinda EBA TV Ilkokul, EBA TV Ortaokul ve EBA
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TV Lise kanallarindan toplam 1722 saat yaym yapilmistir. Bu yayinlar igin Ankara ve
Istanbul'da 10 ayr stiidyoda cekimler yapilmistir. Cekimlerde 93 branstan 674 &gretmen gorev
almig ve 2323 ders videosuyla 220 etkinlik videosu hazirlanmigtir. Uzaktan egitim siiresince
yaklasik 2 Milyar tiklanma sayisiyla EBA Tiirkiye'de en ¢ok ziyaret edilen 11. site, Diinya'da ise
en ¢ok ziyaret edilen 6. egitim sitesi olmustur. EBA Mobil uygulamasi, Android cihazlar igin
16.7M, iOs cihazlar igin 1.8M indirilme sayisna ulagmistir. Bu siiregte 7.124.613 Ogrenci,
1.011.871 6gretmen EBA'y1, 949.247 6grenci, 179.795 6gretmen EBA Akademik Destek'i aktif
olarak kullanmistir. Toplam 3.595.680 Canli Ders yapilmistir (MEB, 2020)

Yeni teknolojiler ve gelismeler, bireylerin, gruplarin ve toplumlarin iletisim kurma,
ogrenme, calisma ve yonetme bigimini de degistirmektedir. Bu yeni sosyo-teknik gergeklik,
bireylerin sadece teknolojik araglarin kullanimu ile ilgili beceri ve yeteneklere sahip olmayip,
ayni zamanda uygun kullanim normlar1 ve uygulamalar: ile ilgili bilgiye sahip olmalarim
gerektirmektedir (Meyers, Erickson & Small, 2013). 2020 yilinin Mart- Nisan ayiyla birlikte
egitim de dahil olmak {izere diinyadaki tiim alanlarda isler tersine dondiigiinii sdylemek
miimkiindiir. Bununla birlikte diinyanin dort bir yaninda orgiin egitimdeki ilk kademeden
yliksekogretime kadar tiim Ogrenciler evlerinden Ogrenmeye basladilar. Bununla birlikte
ogretmenler egitimlerini yeni gergeklere uyarlamakta zorlandiklari gozlenmektedir (West-
Smith, 2020). Bu siirecte Ogretmenlerin ihtiyag¢ duyduklar1 bir beceri alani olan dijital
okuryazarlik yeterlilikleri uzaktan 6grenme ortaminda 6n plana ¢ikan kavramlardan olmustur.
I¢inde bulundugumuz dijital cagda dgretmenlerin birer dijital okuryazar olmalar1 gergegi bu
siirecte daha dikkat ¢eker hale gelmistir. Dijital okuryazarlik kavrami dijital ortamlar: etkili ve
amacma uygun bir sekilde kullanmay1 igeren bir takim 21. yy. becerilerini kapsayan bir
kavramdir. Siiphesiz ki i¢inde bulundugumuz dijital ¢agin 6gretmenlerinin bu becerilere sahip
olmas1 gerekmektedir. Dijital okuryazarlik kavrami ilk olarak dijital kaynaklari, araglar1 ve
hizmetleri diizgiin bir sekilde kullanma ve degerlendirme ve bunlari yasam boyu 6grenme
stireclerine uygulama yetenegi olarak Glister (1997) tarafindan tanimlanmaistir. Sonraki yillarda
bu tanimin kapsami daha da genisletilmistir. Buna gore dijital okuryazarlik, kullanicilarin dijital
ortamda etkin sekilde ¢alisabilmeleri icin gerekli olan karmasik, biligsel, sosyolojik ve duygusal
becerileri igeren, grafik ekranlardaki talimatlar1 okumak, bunun yami sira yeni anlaml
materyalleri bu ortamda olusturmak, dijital ortamdaki bilginin kalitesini ve gecerliligini
degerlendirmek; iletisim araglarini ve aglar1 kullanabilmek seklinde ifade edilmistir (Eshet, 2004;
Porat, Blau & Barak, 2018; Schrocki,2020). Dijital okuryazarlik, yeni medya kapsamai igerisinde
yer alan sosyal medya igerigi de dahil olmak {iizere, dijital ortamdaki tiim igerigin okunup,
yorumlanmasini ve bu ortama dair igerigin tiretilmesini de kapsayan genis bir anlamlandirmaya
yonelik olarak degerlendirilmelidir (Karabacak & Sezgin, 2019). Bu kavram ister kisisel ister
mesleki hedeflere ulagsmak igin bilgisayarlari, yazilim uygulamalarini, veritabanlarini, dijital
teknolojileri kullanabilmeyi gerektiren beceri, yeterlilik ve egilimlerini ifade eder (Reedy &
Goodfellow, 2012; ALA, 2000).

Dijital platformlara ulasmak ve bu platformlari kullanmak kolay gibi goriinse de etkin

olarak kullanimi bilgi okuryazari olmayi gerektirir (Durodolu & Mojapelo, 2020). Dijital
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okuryazarlik, yalnizca yazilimi kullanma veya dijital bir cihaz1 kullanma yeteneginden daha
fazlasini igerir; kullanicilarin dijital ortamlarda etkili bir sekilde ¢alismasi igin ihtiyag duyduklar:
cok cesitli karmasik bilissel, motor, sosyolojik ve duygusal becerileri igerir (Eshet, 2004).
Cagimizda Ozellikle akilli telefonlarla birlikte dijital ortamlara erisimin kolayligi dijital
ortamlar1 etkin kullamildigr anlamina gelmemektedir. Goldag & Kanat (2018) arastirmasinin
sonucunda 6grencilerin bir sosyal medya hesabina sahip olma durumlar ile dijital okuryazarlik
diizeyleri arasinda farkliifa rastlanmadifi ortaya c¢ikmig; Onursaoy (2018)un  dijital
okuryazarlik bilincinin ya da duZzeyinin yuksek oldugu beklentisiyle universite ogrencilerinin
dijital okuryazarlik diizeylerini belirlemeye yonelik bir ¢alisma yapmuis, arastirma sonucunda
tiniversite okuyan genglerin okuryazarlik becerilerinin yetersiz oldugu sonucuna ulagmis olmasi
dijital ortamlara erisim ve dijital araglar1 ustaca kullanmanin iyi bir dijital okuryazar olundugu
anlamima gelmedigini gostermektedir. Bulunla birlikte dijital okuryazarlik kavraminin
farkindaligina yonelik de eksiklikler oldugunu sdylemek miimkiindiir. Buna yonelik Kuru
(2019) tiniversiteye yeni baslayan 6gretmen adaylarmin dijital okuryazarlik kavramima iligkin
bilgi eksikliklerinin oldugu, kavramin bazi adaylar tarafindan yanls, yorumlandigi, adaylarin
dijital okuryazarlig1 teknoloji okuryazarlig1 {izerinden degerlendirdikleri tespit etmistir. Burada
dijital okuryazarhik egitiminin Onemi ortaya ¢ikmaktadir. Ogretmenlerin de hem Kkisisel
nedenlerle hem de mesleki gereksinimlerle dijital ortamlarda sik¢a vakit gecgiyor olmasi
beklenmektedir. Onemli olanin ise 6gretmenlerin dijital okuryazarlik becerilerine sahip olarak
dijital ortamlari etkin bir sekilde kullanip, 6grencilere etkili 6gretim firsatlar1 yaratacak ortamlar
olusturma ve igerik iiretebilmeleridir. Bununla birlikte dijital okuryazar olabilmek icin
arasfirma, sorgulama, problem cozme ve karar verme gibi elestirel dusuinme becerilerini yerine
getirebilmek onemlidir (Duran & Ozen, 2018).

Yirmi birinci yiizyilda yasanan teknolojik gelismelerle birlikte en énemli becerilerinden biri
olarak kabul edilen dijjital okuryazarlik kavraminin egitim alaninda da onemi her gegen giin
artmaktadir (Ozbay & Ozdemir, 2014). Dijital okuryazarlikla birlikte biligsel-duygusal-sosyal
beceriler teknik siireglerle birlesmis, bu siiregler, sadece {iilkemizde degil biitiin diinyada
ozellikle egitim konusunda, en son yeniliklerin siirekli olarak takip edilmesi gerekliligini
zorunlu kilmaktadir (Nawaz & Kundi, 2010). Icinde bulundugumuz cagin gereklerine gore
davranmak 6gretmen, 6grenci ve 6grenme ortaminda da degisime neden olmustur. Bu siirecte
Ogretmenin rolii; degisim ve gelisimi takip etmek, kendisini egitmek, 6grencilerine bu yonde
rehber olmak olarak siralanmistir. Dijital okuryazarlik ve bilgi okuryazarlig1 becerilerine sahip
olan o6grenciler, hayatlarinin ilerleyen zamanlarinda hem is hem de 6zel hayatlarinda bu
becerinin olumlu etkilerini gorecek ve daha basarili olacaklardir (Leffler, 2015). Bu beceriler
ogrenme ortamlarinda farklilasmaya neden olmakta, sanal uygulamalarin O6grenme
ortamlarinda yer bulmasina kaynaklik etmektedir.

21. yiizyilda dijital okuryazar olmanin bilgiye ne zaman ihtiya¢ duyuldugunu, nasil
bulunacagin ve nasil etkili bir sekilde kullanilacagini bilmenin belirleyici oldugunu sdylemek
miimkiindiir (Bawden, 2008). Dijital okuryazarligi sadece beceri, teknoloji ile ilgili degil, ayni

zamanda yasal, etik ve sosyal sorumluluk becerilerini gostermektedir (Wu & Liu, 2013).
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Icinde bulundugumuz cagda Z kusagina egitim verecek olan ogretmenlerin iyi bir dijital
okuryazar olmalar1 gerekir (Ocak ve Karakus, 2019). Sinifa gelen ogrencilerin kendi aile
ortamlarinda teknolojinin gelisimine paralel olarak her gecen yil bu araclar ile etkilesimde
olmalar1 ve bu yeni becerilerle smifa geliyor olmalar1 6gretmenlerin teknolojinin egitime
entegrasyonu konusunda uluslararas: standartlarla ortiisen degisim siirecine girmelerini gerekli
kilmaktadir (Topgu & Tiirk, 2016). Dijital okuryazarlik becerilerinin giiniimiiz 6gretmenleri igin
onemli olmasinin yedi nedenini ortaya koyulmustur (Levy, 2018):

1. Google'n Otesine Gegmek: Ogrencilerin arama motorlari ile dogru bilgiye ve kaynaklara
nasil ulasabileceklerini 6gretebilmek

2. Dijital Vatandaglik Ogretimi: akademik intihal ve siber zorbalik gibi olumsuz davranislar
icermeyen dijital ortamlarda sorumluluklarimni

3. Dijital ugurumun Oniine ge¢mek/dijital firsat esitligini saglamak: Teknolojiye ulasmada
ogrencilerin bolgesel esitsizligini kaldirmak

4. Dijital Diinyanin Genisleyen Konsepti: Dijital okuryazar o6gretmenler, ogrencilerin
Ogrenme firsatlarini genisletmek icin giintimiiz teknolojisini gliclii bir ara¢ seti olarak
kullanmalarina nasil ilham verilecegini bilir.

5. Farklilagsmay1 Etkinlestirme: Tekonoloji sayesinde farkli yontem ve tekniklerle bireysel
farkliliklara hitap etme/bireysel ihtiyaglara cevap verebilmek

6. Kiiltiirel ve Diislinsel Yapiya Uygun Kararlarinin Verilmesi: Kiiltiirel gesitlige uygun
icerik segebilme

7. Teknolojinin Gelistirilmesi: Ogretmenler dersleriyle dijital okuryazarlik konusunda
uzmanlastikca, teknolojiyi paylasmak ve 6grencileri icin 6grenme ¢iktilarimi iyilestirmek icin
akranlariyla isbirligi yapabilirler.

Covid 19 ile birlikte online 6grenme siireglerine daha hizli bir gegisin yasanmasiyla dijital
okuryazarlik daha onemli hale gelmistir. Gergek su ki, egitimli bir vatandas olusturmaya
yardim etmekle gorevlendirilmis egitimcilerin bir kez daha isin 6n saflarinda olduklaridir
(West-Smith, 2020). Siirekli gelisim ve degisim felsefesi temelinde ¢agimizin gereklerine gore
dijital okuryazar 6gretmenlik becerilerine sahip olmanin dogrudan ve dolayli olarak egitimde
basariyi, siirdiiriilebilirligi, kiiresel rekabetle basa c¢ikabilmeyi, ulusal kalkinmayi ©nemli
derecede etkileyecek bir unsur oldugu diistiniilmektedir. Ogretmenlerin ditijal okuryazar olma
becerilerine sahip olmalar1 egitim-6gretim ortaminda gerekli olan dijital anlamda becerileri de
sergilemekte daha iyi olacaklari anlamina gelmektedir. Oyle ki giiniimiizde sdz konusu
becerilere sahip olan dgretmenler, dijital cagda dogup dijital ¢agin hizli degisimine kolaylikla
uyum saglayan dijital yerli olarak tanimlanan neslin olusturdugu o6grencilerin Ogretimsel
anlamda ihtiya¢ ve beklentilerine cevap verebilmede etkili olabileceklerdir. Bu baglamda bu
calismada dijital yerlilere egitim veren Ogretmenlerin dijital okuryazarlik becerilerinin
incelenmesi amaclanmistir. Bu amag¢ dogrultusunda alt amaglar 1s1ginda asagidaki sorulara
yanit aranmuigtir:

Ogretmenlerin dijital okur yazarlik becerileri:

1. Cinsiyet degiskenine gore alt boyutlarda anlamli farklilik gostermekte midir?
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2. Brans degiskenine gore alt boyutlarda anlamli farklilik gostermekte midir?

3. Ogrenim durumu degigkenine gore alt boyutlarda anlamli farklilik gostermekte midir?

4. Kidem degiskenine gore alt boyutlarda anlaml farklilik gostermekte midir?

5. Yas degiskenine gore alt boyutlarda anlamh farklilik gostermekte midir?Boliim basliklar:
biiylik harfle yazilmalidir. Makalelerde problem, amag gerekge ve Snem giris boliimii iginde
agikga belirtilmelidir. Girig boliimiinii sirasiyla Yontem, Bulgular, Tartisma ve Sonug, Kaynakga

bolumleri izlemelidir.

2. YONTEM

Calismanin amaci dogrultusunda bir konudaki mevcut dururumu arastirmak igin olaylarn,
objelerin, gruplarm, varliklarin ve cesitli alanlarin “ne” oldugunu betimlemeye, aciklamaya
¢alisan survey yontemi kullanilmistir (Arici, 1984). Arastirmanin siirecini bir akis plani seklinde
ilk olarak Campbell ve Katona (1953) tarafindan kullanilan bu yontem, artis gosteren sorunlarin
yanitlamada, var olan veya gozlenen problemleri ¢ozmede, ihtiyaclar1 ve amaclar:
degerlendirmede, karsilasilan durumlarin spesifik olup olmadigini belirlemede, zaman igindeki
egilimleri analiz etmede, var olani, olaylarin 6nemini ve sartlarin ne oldugunu agiklamada
kullanilir (Isaac ve Michael, 1997; Scheuren, 2004). Survey arastirmalarda hedef grubu yansitan
ornek gruptan alinan verilerle bagimli ve bagimsiz degiskenler aracilifiyla var olan durum
betimlenir (Glasow, 2005; Groves, 2011; Kerlinger, 1973; Mathiyazhagan ve Nandan, 2010).

2.1. Evren ve Orneklem

Arastirmanin evrenini 2018-2019 egitim-0gretim yilinda Dogu ve Giineydogu Anadolu
Bolgesinde tesadiifi ve orantisiz kiime 6rnekleme yontemi kullanilarak belirlenen okul 6ncesi,
ilk, orta ve lise egitim kademelerinde gorev yapan Ogretmenler olusturmaktadir. Kiime
ornekleme calisilmasi, diisiiniilen evrende dogal olarak olusmus veya farkli amaglarla yapay
olarak olusturulmus, kendi iginde belirli o6zellikler agisindan benzerlik gosteren degisik
gruplarin olmasi durumunda kullanilir (Yildirim, Simsek, 2006). Mardin, Batman, Diyarbakar,
Elazig, Sanlurfa, Sirnak, Van, Adiyaman, Kahramanmaras, Kars, Igdir ve Tunceli illeri
ornekleme esas olan iller olarak belirlenmistir. Bu illerde yer alan okullar rasgele yontemle
listeden secilmis ve secilen okullarda gorev yapan 500 6gretmene goriisleri alinmak {izere anket
dagitilmistir. Ancak dagitilan anketlerden 342’si geri donmiistiir. Geri dontis oran1 %71,4 olarak
belirlenmistir. Geri donen anketler i¢in mahalanobis uzakliklar1 hesaplanarak 4 anketin hatal
oldugu sonucuna ulasilmis ve bu anketler analiz disi birakilmistir. Arastirmaya katilan
ogretmenlerin demografik 6zelliklerine iliskin veriler Tablo 1’de verilmistir.

Tablo 1. Calisma Grubunun Demografik Ozelliklerine Iliskin Frekans ve Yiizde Dagilimlar:

Degiskenler 1 2 3 4 5 Toplam
Kadin Erkek -
Cinsiyet N 159 179 338
% 46,8 53,2 100
Suf Brans -
Brang N 69 273 342
% 20,2 78,8 100
Kidem 1-5 6-10 11-15 16-20 21+... -
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N 161 99 54 16 12 342
% 47,1 28,9 15,8 4,7 3,5 100

Ilkokul Ortaokul Lise -
Okul Tiirii N 76 96 169 342
% 22,3 28,2 49,6 100

21-30 31-40 41+... -
Yas N 144 154 44 342
% 42,1 45,0 12,9 100

L Lisans Lisansiistii -
gﬁ:i’;’z N 294 18 342
% 86,0 14,0 100

2.2. Veri Toplama Arac1

Aragtirma verilerinin toplanmasinda; Ogretmenlerin dijital okuryazarlik becerilerinin
incelenmesi amaci ile gelistirilen Dijital Okuryazarhk Oz-yeterliligi C)lgegi kullanilmistir. Dijital
Okuryazarlik Oz-yeterliligi Olcegi, Ocak ve Karakus, (2018) tarafindan gelistirilmistir. 5'i likert
tiiriinde hazirlanan 6lgek 35 madde ve 4 faktdrden olusmaktadir. Olcek, Uretim faktorde 11
maddenin, 2. faktorde 10 maddenin, 3. faktorde 9, 4. faktorde 5 maddenin bulundugu tespit

edilmistir.

2.3. Verilerin Analizi

Olgekler aracilign 6gretmenlerden ile toplanan verilerin frekans, yiizde, aritmetik ortalama,
standart sapma degerleri SPSS programinda, dlcegin dogrulayici faktor analizi ise Lisrel 8.80
programinda analiz edilmistir. Arastirmadan elde edilen verilerin ¢6ziimlenmesinde verilerin
normal dagilim gosterdigi tespit edildikten sonra parametrik testlerden t-testi, tek yonlii
varyans analizi testleri yapilmistir. Varyanslarin homojen olup olmadigini test etmek igin
Levene’nin Varyanslar Homojenligi Testi yapilmis ve bu test sonuglarmma gore uygun test
sonucu verilmistir. Tek yonlii varyans analizi sonuglarina gore anlaml farkliligin tespit edilmesi
durumunda s6z konusu anlaml farkliliginin hangi gruplar arasinda oldugunu belirlemek icin
LSD testi yapilmistir. Arastirma bulgularinin degerlendirilmesinde aritmetik ortalama araliklars;
1.00-1.80; “Kesinlikle katilmiyorum”, 1.81-2.60; “Katilmiyorum”, 2.61-3.40; “Kararsizim”, 3.41-

4.20; “Katiliyorum” ve 4.21-5.00; “Kesinlikle katiliyorum” seklinde esas alinmagtir.

3. BULGULAR

Arastirmaya katillan 6gretmenlerin sahip olduklar: dijital okuryazarlik beceri diizeylerini
belirlemek amaciyla yapilan aritmetik ortalama ve standart sapma degerleri Tablo 2’de
verilmistir.

Tablo 2. Ogretmenlerin Dijital Okuryazarlik Ozyeterlik Beceri Diizeyleri

f);r(’::lzlma Uretim E?l}lllr:r‘ll;bilme Ilizlgl:r;lailme Destel
N 338 338 338 338 338
Ortalama 3.70 3.73 4.06 3.38 3.43
Standard Sapma 0.757 0.809 0.803 0.983 0.995
Minimum Ortalama 1.39 1.40 1.60 1.00 1.00
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Maksimum Ortalama  5.00 5.00 5.00 5.00 5.00

Ogretmenlerin Olcege vermis olduklari yanitlarin genel olarak aritmetik ortalamasi
incelendiginde 3.70 degerinde ve “Katiliyorum” diizeyinde oldugu goriilmektedir. Olgegin alt
boyutlarinin aritmetik ortalamalar1 ise; {iretim boyutunda 3.73 (katiliyorum); kaynak
kullanabilme boyutunda 4.06 (katiliyorum); uygulama kullanabilme boyutunda 3.38
(kararsizim); destek boyutunda 3.43’tiir (katilryorum).

Arastirmanin genel amaci ¢ergevesinde arastirmaya katilan Ogretmenlerin dijital
okuryazarlik becerilerinin cinsiyet degiskenine gore farklilasip farkhilasmadigini belirlemek
tizere yapilan bagimsiz gruplar t-testi analizi sonuglarina Tablo 3’de yer verilmistir.

Tablo 3. Cinsiyet Degiskenine Gore Alt Boyutlarda Ogretmen Gériigleri

Boyutlar Gruplar N X ss sd Levene AN t An. MWU AN Gira Ort.
Diiz. Diiz. Diiz.

Uretim Kadin 159 3,777 793 336 ,033 ,856 745 457 - - -
Erkek 179 3,712 ,818

Kaynak Kadin 159 4,09 737 336 ,513 ,474 299 767 - - -
Kullanabilme Erkek 179 4,070 ,818

Uygulama Kadin 159 3,369 ,959 336 ,014 ,905 -535 ,593 - - -
Kullanabilme Erkek 179 3,426 ,990

Destek Kadin 159 3475 ,957 336 884 348 445 657 - - -
Erkek 179 3,427 1,015

p<.05

Tablo 1’e bakildiginda 6gretmenlerin dijital okuryazarlik beceri diizeyleri iiretim (t=0,745;
p=457), kaynak kullanabilme (t=0, 299; p=,767), uygulama kullanabilme (t=-0,535; p=,593), destek

(t=-0,348; p=,445) boyutlar1 acisindan anlaml farklilik gostermedigi goriilmektedir.

Arastirmaya katilan 6gretmenlerin dijital okuryazarlik becerilerinin brans degiskenine gore
farklilagip farklilasmadigini belirlemek {izere yapilan bagimsiz gruplar t-testi analizi ve Levene
testi sonuglarina gore varyanslarin homojen dagilmadig: boyutlar i¢in (uygulama kullanabilme

ve destek, p<.05) yapilan Mann Whitney-U testi sonuglarina Tablo 4’de yer verilmistir.

Tablo 4. Brans Degiskenine Gore Alt Boyutlarda Ogretmen Gortsleri

Boyutlar Gruplaa N X ss sd Levene AN t An.  Mwyu An Swa
Diiz. Diiz. Diiz. Ort.

.. Simuf 69 3,801 ,782
Uretim 336 1,793 0,181 ,680 ,497 - - -

Brans 269 3,727 ,812

Kaynak Smif 69 4,237 ,660

. 336 2,369 0,125 1,849 ,065 - - -
Kullanabilme Brans 269 4,043 ,804

Uygulama — Smuf 69 3554 719 430 15093 000 1481 139 8352500 200 \62%
Kullanabilme Brans 269 3,360 1,027
166,05
Destek Smf 69 3511 815 400 cser 011 0571 568 906,000 761 1208
Brans 269 3,434 1,028 168.68

p<.05

Tablo 4’te goriildiugii gibi 6gretmenlerin dijital okuryazarlik becerileri brans degiskenine
gore tretim(t=0,680; p=497), kaynak  kullanabilme(t=1,849; p=,065), uygulama
kullanabilme(f=8352,5; p=200) ve destek (f=9061,0; p=761) boyutlarinda anlam farklilik
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gostermemistir. Ogretmenlerin dijital okuryazarlik 6z yeterlilik diizeylerinde sinif veya brans

ogretmeni olmalar1 etken olmadig1 ortaya ¢ikmustir.

Tablo 5. Ogrenim Durumu Degiskenine Gore Alt Boyutlarda Ogretmen Goriisleri

Boyutlar Gruplar N X ss sd Levene AN t An.  MWU AN Gira Ort.
Diiz. Diiz. Diiz.

Lisans 290 3,714 ,812
Uretim 336 ,832 ,363 115 - - -

Lisanstistii 48 3,912 ,751 1,580

Lisans 290 4,037 ,806 164,75
K an“;,l; 336 9,863 ,002 -2,630 ,009 5582500 028
uHanablime y ; onsiistii 48 4,354 527 198,20

Lisans 290 3,380 ,960
Uygulama 336 1,582 ,209 -916 360 y ; -
Kullanabilme

Lisansuistii 48 3,519 1,061

Lisans 290 3,421 ,994
Destek 336 ,144 ,704 1300 ,194 - - -
Lisanstistii 48 3,621 ,939 ’

p<.05

Tablo 5'e gore d6gretmenlerin dijital okuryazarlik becerileri 6grenim durumu degiskenine
gore liretim(t=-1,580; p=,115), uygulama kullanabilme(t=-916; p=,360) ve destek(t=-1,300; p=,194),
boyutunda anlamli farklilik ortaya ¢ikmamistir. Kaynak kullanabilme (f=5582,5; p=,028)
boyutunda ise lisansiistii egitimi almis 6gretmenler ile lisans mezunu Ogretmenler arasinda
dijital okuryazarlik becerilerinin anlaml bigimde farklilastig1 goriilmektedir. Lisans iistii egitim
mezunu Ogretmenlerin dijital okuryazarlik becerilerinden tablet, akilli tahta, projeksiyon gibi
dijital kaynaklar1 kullanabilme becerilerinin lisan mezunu Ogretmenlere gore daha yiiksek
seviyede oldugu anlagilmaktadir. Istatistiksel anlamda bir farklilik tespit edilmeyen boyutlarda
da oOgretmenlerin verdigi yanitlarin aritmetik ortalamalarmin daha yiiksek oldugu

gortilmektedir.

Arastirmaya katilan 6gretmenlerin dijital okuryazarlik becerilerinin kidem degiskenine
gore farklilasip farklilasmadigini belirlemek iizere yapilan tek yonlii varyans analizi ve
farkililigin hangi gruplar arasinda oldugunu tespit etmek amaciyla yapilan post-hoc testlerinden

LSD testi sonuglarina Tablo 6’da yer verilmistir.

Tablo 6. Kidem Degiskenine Gore Alt Boyutlarda Ogretmen Goriisleri

Varyans Kar. Kar

Boyutlar Kidem N X ss Kay Top. sd Ort. F P LSD

1-5 158 3,650 ,865 Grup. Ar. 4,351 4 1,088
. 6-10 98 3,750 ,704 Grup.igi 214,679 333 ,645
Uretim 1-3
11-15 54 3,920 ,787 Toplam 219,030 337
1,687 ,153
16-20 16 3,768 ,704
21+yll 12 4,068 ,880
Levene: 1,964 p=,100

15 158 3999 853 Grup.Ar. 3176 4 794
610 98 4090 774  Grupici 202,085 333 607 1308 267 -
1115 54 4214 571 Toplam 205261 337

Kaynak
Kullanabil
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me 16-20 16 4331 598
21+y1ll 12 4,191 ,786
Levene: 3,792 p=,005

1-5 158 3,307 981 Grup. Ar. 5,729 4 1,432

6-10 98 3,377 ,981 Grup.igi 314,490 333 ,944
Uygulama 1115 54 3623 886  Toplam 320219 337 517 197 1-3
Kullanabilme 16-20 16 3,718 ,979

21+y1l 12 3,369 1,122

Levene: ,415 p=,798

3-1

15 158 3358 1021 Grup.Ar. 6308 4 1577
610 98 3431 965  Grupici 322543 333 969
11-15 54 3746 863  Toplam 328851 337 13

Destek  —1620 16 357 1,034 b e
21+y1l 12 3,368 1,083
Levene: ,455 p=.,769

p<.05"

Arastirma kapsaminda goriisleri alinan dgretmenlerin dijital okuryazarlik becerilerinin
tretim (F=1,687; p=,153), uygulama kullanabilme (F=1,517; p=,197) ve destek (F=1,628; p=,167)
boyutlarinda anlamli bigimde farkhilagsmadigi goriilmektedir. Levene testi sonuglarina gore
varyanslarin homojen dagilmadig1 kaynak kullanabilme (p<.05) boyutu igin yapilan Kruskal

Wallis testi sonuglarina Tablo 7’de yer verilmistir.

Tablo 7. Kidem Degiskenine Gore KWH Testi Sonuclar: (Kaynak Kullanabilme)

Sira Anlaml:
Kidem N Ortalamasi Sd KWH P Fark
1-5 158 162,46
6-10 98 169,52
11-15 54 178,20 4 2,899 S75 -
16-20 16 197,41
21 +yil 12 185,75

p<.05

Tablo 7'ye gore 6gretmenlerin dijital okuryazarlik becerilerinin kidem degiskenine gore
kaynak kullanabilme (KWH=2,899; p=575) boyutunda anlaml bigimde farklilasma gostermedigi
tespit edilmistir. Tablo 6 ve 7’ye gore 6gretmenlerin dijital okuryazarlik becerilerine sahip olma

diizeylerinde kidemin etkisi olmadig goriilmektedir.

Aragtirmaya katilan 6gretmenlerin dijital okuryazarlik becerilerinin yas degiskenine gore
farklhilagip farklhilagmadigimi belirlemek iizere yapilan tek yonlii varyans analizi sonuglarmna

Tablo 8’de yer verilmisgtir.

Tablo 8. Yas Degiskenine Gore Alt Boyutlarda Ogretmen Gortigleri

Varyan
— s Kar. Kar.
Boyutlar Kidem N X ss Top. sd Ort. F p LSD
Kay.

Uretim 21-30 140 3,724 ,838 Grup. Ar. 1,251 2 ,625 ,962 ,383
31-40 154 3,796 779 Grup.i¢i 217,779 335 ,650
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41+ 44 3,611 ,793 Toplam 219,030 337

Levene: ,473 p=,623
21-30 140 3,997 ,856 Grup.Ar. 1,742 2 ,871
Kaynak 31-40 154 4,139 ,729 Grup.igi 203,519 335 ,608
. 1,434 ,240 -
Kullanabilme 41+ 44 4154 ,686 Topla 205,261 337
Levene: 2,659 p=,072
21-30 140 3,317 1,006 Grup. Ar. 2,081 2 1,040
Uygulama 31-40 154 3,484 ,940 Grup.igi 318,138 335 ,950 109 336
Kullanabilme 41+ 44 3,368 ,989 Topla 320,219 337 ’ ’
Levene: ,593 p=,553
21-30 140 3,408 1,046 Grup.Ar. 2,012 2 1,006
31-40 154 3,527 ,944 Grup.ici 326,839 335 ,976
Destek P 1,031 358 -
41+ 44 3312 942 Topla 328,851 337
Levene: 1,077 p=,342
p<.05

Tablo 8 incelendiginde 6gretmenlerin dijital okuryazarlik becerileri yas degiskenine gore
tretim(F=962; p=383), kaynak kullanabilme(F=1,434; p=240), uygulama kullanabilme(F=1,096;
p=336) ve destek(F=1,031; p=358) boyutlar1 agisindan anlamli bigimde farkhilasmadig:
goriilmektedir. Biitlin alt boyutlar agisindan Ogretmenlerin verdigi yanitlarin aritmetik
ortalamalarma bakildiginda 1-5 yil kideme sahip 6gretmenlerin diger 6gretmenlere gore daha

diisiik aritmetik ortalamalara sahip olduklar1 goriilmektedir.

Aragtirmaya katilan Ogretmenlerin dijital okuryazarlik becerilerinin okul tiirii
degiskenine gore farklilasip farklilasmadigini belirlemek {izere yapilan tek yonlii varyans

analizi sonuglaria Tablo 9’da yer verilmistir.

Tablo 9. Okul Tiirii Degiskenine Gore Alt Boyutlarda Ogretmen Goriigleri

Varyan
— s Kar. Kar.
Boyutlar Kidem N X ss Top. sd Ort. F p LSD
Kay.

flkokul 76 3,790 ,809 Grup. Ar. 1411 2 ,705
Ortaok 96 3,813 ,820 Grup.igi 216,883 334 ,649

Ureti 1,086 339 -
retm Lise 165 3674 795 Toplam 218293 336
Levene: ,239 p=.,788
llkokul 76 4208 745 Grup.Ar. 4246 2 2,123 1-3
Ortaok 96 4,174 ,741 Grup.igi 200,345 334 ,600
Kaynak Lise 165 3966 805 Toplam 204,591 336 2-3
: 3,539,030
Kullanabilme Levene:,764 p=,467 3-1
3-2
flkokul 76 3,382 ,848 Grup. Ar. 9,191 2 4,596
Uygulama ~ Ortack 96 3647 944 Gruplci 310074 334 928 . 29
Kullanabilme  Lise 165 3258 1,021 Toplam 319,265 336 ’ ’ 30
Levene: 2,995 p=,051
llkokul 76 3,338 912 Grup.Ar. 9426 2 4,713 1-2
Ortaok 96 3713 906 Grup.ci 318,861 334 955
Destek Lise 165 3344 1042 Toplam 328287 336 4937 008 21
Levene: 1,317 p=,269 2.3
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3-2

p<.05

Tablo 9’a gore aragtirmaya katilan 6gretmenlerin dijital okuryazarlik becerileri okul tiirii
degiskenine gore iiretim (F=1,086; p=,339) boyutunda anlaml farklilik gostermezken; kaynak
kullanabilme (F=3,539; p=,030), uygulama kullanabilme (F=4,950; p=,008) ve destek (F=4,937;
p=,008) boyutlarinda anlamli bigimde farklilik gosterdigi ortaya cikmustir. S6z konusu farklilik
kaynak kullanabilme boyutunda ilkokul-lise ve ortaokul-lise; uygulama kullanabilme
boyutunda ortaokul-lise; destek boyutunda ise ilkokul-ortaokul ve ortaokul-lise 6gretmenleri
arasinda gozlenmistir. Lise 0gretmenlerinin genel anlamda dijital okuryazarlik becerilerinin
ilkokul ve ortaokul Ogretmenlerine gore daha diisiik seviyede oldugu goriilmektedir. Bu
duruma iligkin ilkokul ve ortaokul o6gretmenlerinin lise 6gretmenlerine gore daha fazla dijital

arag gereg kullanmalarindan kaynakli oldugu soylenebilir.

4. TARTISMA ve SONUC

Arastirmadan elde edilen bulgular 151g1nda 6gretmen goriislerine gore arastirmaya katilan
ogretmenlerin dijital okuryazarlik Ozyeterlik becerilerini yeterli (katiliyorum diizeyinde)
gordiikleri sonucuna ulagilmistir. Aslan (2019)un yaptig1 arastirmada da 6gretmenlerin dijital
okuryazarhk diizeyleri yiiksek bulunmustur. Ogretmenlerin dijital okuryazarhk yeterlilikleri ile
ilgili simirh ¢alisma bulunmasina karsin bu konuda Ogretmen adaylar1 tizerinde yapilan
calismalarin daha fazla oldugu goriilmiistiir. Gelecegin 6gretmenleri olan dgretmen adaylar:
tizerinde yapilan s6z konusu galismalardan da s6z etmek gerekmektedir. Bu ¢alismalarda Ocak
ve Karakus (2019 6gretmen adaylarinin dijital okuryazarlik 6z-yeterliklerinin yiiksek oldugu;
Ustundag, Giliven ve Bahgivan (2017) fen bilgisi ogretmen adaylarimin dijital okuryazarlik
becerilerinin genel anlamda iyi oldugu; Sarikaya (2019) tiirkge ogretmeni adaylarinin yuksek
duzeyde dijital okuryazarlik becerisine sahip olduklar;; Ozoglu (2019 6gretmen adaylarinin
dijital okuryazarhklarinin “yiiksek” seviyede oldugu; Ozerbas & Kuralbayeva (2018)
Tirkiye’deki Ogretmen adaylarmmin Kirgizistan’daki Ogretmen adaylarina gore dijjital
okuryazarlik bakimindan kendilerini daha yeterli hissettikleri; Yontar (2019) ise Ogretmen
adaylarmin genel olarak orta diizeyde dijital okuryazarliga sahip olduklar1 sonucuna
ulagmustir. Ogretmenlerin ve dgretmen adaylarinin dijital okuryazarlik becerileri katiliyorum
diizeyinde goriis bildirmis olmalar1 onlarin bu konuda yeterli becerilere sahip oldugu anlamina
gelmeyebilir. Ogretmenlerin yiiksek diizeyde dijital okuryazar olmalar1 beklenmektedir. Ayrica
her gecene giin degisen dijital diinyada sahip olunan becerilerin siirekli giincellenmesi
gerektiginden bugiiniin dijital okuryazar1 olan bireyi yarmmin gerisinde kalabilir. Bu sebeple
ogretmenlerin bu konuda stirekli gelisim i¢inde olmalar1 ve sahip olduklar: dijital okuryazarlik
yeterlilikleri belirli araliklarla belirlenip, sonuglara gore bir yol haritas: ¢izmek yerinde olacaktir.

Ogretmenlerin ~ dijital ~ okuryazarlik becerilerinin  dlgegin ~ boyutlar1  agisindan
degerlendirilmesinde tiretim, kaynak kullanabilme ve destek boyutunda katiliyorum diizeyinde
iken uygulama kullanabilme boyutunda kararsizzim diizeyinde oldugu, bu boyuta iliskin

becerileri 6lcen maddelerin igerdigi becerilerde diger boyutlardaki becerilere gore kendilerini
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daha az yeterli gordiikleri anlasilmaktadir. Buna gore 6gretmenler belgeleri farkli formatlara
cevirebilme, dijital ortama video yiikleme, blog hazirlama, dijital harita kullanabilme gibi
bilgisayar uygulamalarmi kullanmada zorluk yasadiklar1 soylenebilir. Yagar (2019) 6gretmen
adaylarmin dijital okuryazarlik beceri diizeylerinden “igerik olusturma.” kategorisine ait
yeterliliklerinin hentiiz gelisim evresinde oldugu tespit edilmistir.

Ogretmenlerin sahip olduklar dijital okuryazarlik becerilerinin {izerinde kadin ya da erkek
olmalarmin etkisinin olmadigini arastirmadan elde edilen bir sonug olmasiyla birlikte séylemek
miumkiindiir. Aslan (2019)1in yaptigr c¢alismada benzer sekilde Ogretmenlerin dijital
okuryazarlik diizeylerinde cinsiyet bazinda farklihk bulunamamistir. Ogretmen adaylari
tizerinde yiritiilen calismalarda Kozan & Bulut Ozek (2019) ve Yaman (2019) dijital
okuryazarlik diizeylerinin cinsiyetlerine gore anlamli bir farklilik gostermedigi sonucuna
ulasjlmisken; Yontar (2019) erkek 6gretmen adaylarmin dijital okuryazarlhik diizeyleri, kadin
O0gretmen adaylariminkinden anlamli derecede yiiksek bulundugunu belirtmistir. Cinsiyetin
dijital okuryazarlik becerileri tizerindeki etkisini tartisabilmek igin daha fazla ¢alisma
yapilmasina ihtiya¢ duyulmaktadir.

Arastirmadan elde edilen bir diger sonug¢ 0gretmenlerin dijital okuryazarlik 6z yeterlilik
diizeylerinde sinif veya brans 6gretmeni olmalarmin bir etken olmadigidir. Ocak, G ve Karakus,
G. (2019). Calisma sonucunda 6gretmen adaylarinin bilgisayar 6gretmenligi boliimiiniin dijital
okuryazarlik 0z-yeterlik diizeyinin yiiksek oldugu, Ancak brans Ogretmenleri arasinda
bilgisayar 0gretmenlerinin ditijal okuryazarlik becerilerinin daha ytiiksek ¢ikmasinin muhtemel
bir hipotez sonucudur. Buna yonelik ilerde yapilacak ¢alismalarda brans 6gretmenlerinin kendi
aralarinda s6z konusu becerilere sahip olmalarinda bu degiskenin etkili olup olmadig:
incelenemek faydali olabilir.

Ogretmenlerin dijital okuryazarlik becerileri dgrenim durumu degiskenine gore iiretim
uygulama kullanabilme ve destek boyutunda anlamli farkliik ortaya c¢ikmazken; kaynak
kullanabilme boyutunda lisansiistii egitimi almig 6gretmenler ile lisans mezunu 6gretmenler
arasinda dijital okuryazarlik becerilerinin anlamli bigimde farklilastig1 goriilmektedir. Lisans
ustli egitim mezunu Ogretmenlerin dijital okuryazarlik becerilerinden tablet, akilli tahta,
projeksiyon gibi dijital kaynaklar1 kullanabilme becerilerinin lisan mezunu 6gretmenlere gore
daha yiiksek seviyede oldugu anlasiimaktadir. Istatistiksel anlamda bir farklilik tespit
edilmeyen boyutlarda da Ogretmenlerin verdigi yanitlarin aritmetik ortalamalarimin daha
yliksek oldugu tespit edilmistir. Lisans iistii egitimin bir takim 0gretmenlik becerileri tizerinde
olumlu anlamda etkisi oldugu bilinmektedir (Yiiriir & Keser; 2010; Telef, 2011; Kaya, Balay, &
Demirci, 2014; Arcagok & Sahin, 2014; Kaysi & Giirol, 2016; Bostanci & Kayaalp, 2011)
C)gretmenlerin dijital okuryazarlik becerilerini arttirmalar1 igin lisansiistii egitim almalarmin
olumlu etkisinin olabilecegi diisiiniilmektedir.

Aragtirma kapsaminda goriisleri alinan 6gretmenlerin dijital okuryazarlik becerilerine sahip
olma diizeylerinde kidemin etkisi olmadig1 elde edilen bir diger sonu¢ olmustur. Bu sonugcla
birlikte dijital caga uyum saglamakta zorluk yasadigi tahmin edilen 6zellikle 21 ve iistii kideme

sahip 0gretmenlerin dijital okuryazarlik yeterliliklerinin diger 6gretmenlerle benzer diizeyde
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olmasi istenen bir durumdur. Bununla birlikte 6gretmenlerin dijital okuryazarlik becerileri yas
degiskenine gore {iiretim, kaynak kullanabilme, uygulama kullanabilme ve destek boyutlar:
acgisindan anlaml bicimde farklilasmadigy; biitiin alt boyutlar agisindan 6gretmenlerin verdigi
yanitlarin aritmetik ortalamalarina bakildiginda 1-5 yil kideme sahip Ogretmenlerin diger
ogretmenlere gore daha diisiik aritmetik ortalamalara sahip olduklar tespit edilmistir. Istatiksel
olarak anlamlilik olmamasina ragmen aritmetik ortalamalarin karsilastirilmasiyla deneyimsiz
ogretmenlerin dijital okuryazarlik becerilerinin daha diisiik oldugu ortaya ¢ikmistir. Bu
durumun egitim sistemimizde yer alan dijital ortamlarin ve dijital ara¢ gereglerin kullaniminda
deneyime sahip olmanin onemli oldugunu gosterdigi sOylenebilir. Meslege yeni baslayan
ogretmenlere yonelik, egitim uygulamalarinin karmasik alanina ilk adimlarini atarken, teknoloji
konusunda yeterli rehberlik yapilmamaktadir (Gruszczynska, Merchant & Pountney, 2013).
Burnet (2009)mn ifade ettigi goreve yeni baslayan Ogretmenlerin kaynak, erisim ve smif
uygulamalarindaki farkliliklar nedeniyle okul baglaminda dijital teknoloji konusunda zorluk
yasayabildikleri aragtirmamizin sonucuyla ortiismektedir.

Arastirmaya katilan oOgretmenlerin gorev yaptiklari okul tiiriiniin dijital okuryazarlik
becerileri {iizerindeki etkisine bakildiginda lise Ogretmenlerinin genel anlamda dijital
okuryazarlik becerilerinin ilkokul ve ortaokul 6gretmenlerine gore daha diisiik seviyede oldugu
sonucu ortaya c¢ikmistir. Bu duruma iligskin ilkokul ve ortaokul Ogretmenlerinin lise
ogretmenlerine gore daha fazla dijital ara¢ gere¢ kullanmalarindan kaynakli oldugu soylenebilir.

Iginde bulundugumuz dijitallesme cag1 ile birlikte diinyada ortaya ¢ikan Covid 19
virlisiiniin neden oldugu salgindan dolay1 uzaktan egitim siireclerinin énemi giindemde 6nemli
yer tutar olmustur. Egitim sisteminin 6nemli paydaglarindan olan 6gretmenlerin bu siiregte
onemlidir. Yapilan bu c¢alisma ile 6gretmen goriislerine gore ogretmenlerin sahip olduklar
dijital okuryazarlik becerileri ortaya koyulmustur. S6z konusu becerilerin yasam boyu 6grenme,
mesleki gelisim, siirekli gelisim gercevesinde her gecen giin giincellenmesi gerekmektedir. Bu
sebeple s6z konusu gelisimlerin saglanmasi i¢in hem kisisel hem de hizmet ici egitimler oldukca
onemli bir yerdedir. Altiner (2019) 6gretmen adaylarinin verilen dijital okuryazarlik egitimden
sonra dil ogretimine teknoloji entegrasyonuna yonelik dijital, algisal, bilissel ve tutum olarak
degisjklik gecirdigini ortaya koymustur. Boyaci (2019) ogretmen adaylarinin yasam boyu
ogrenme egilimleri arttikca dijital okuryazarlik duzeylerinin de artmakta oldugu sonuclar: elde
edilmistir. Ozoglu (2019). Ogretmen adaylarmin yasam boyu oOgrenme egilimleri ile dijital

okuryazarliklar1 arasinda ¢ok diisiik diizeyde pozitif yonlii bir iliski bulunmustur.
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ABSTRACT

The aim of the study was to investigate the relationship between nomophobia and loneliness and to
what extent nomophobia and loneliness levels of university students differ in terms of different
variables. The study was carried through a descriptive model. The data obtained from 486
undergraduates in Yeditepe University via demographic information form, Nomophobia
Questionnaire, and UCLA Loneliness Scale. Pearson correlation coefficient was used to assess the
relationship between nomophobia and loneliness levels of university students. The differences among
dependent variables with regard to independent variables were determined via independent t-tests and
one-way ANOVA analysis. The results showed that there was no significant correlation between
nomophobia and loneliness. The findings indicated that university students’” nomophobia levels
differed significantly with regard to gender, whether carrying a charger, daily duration of smartphone
usage, smartphone usage for social media, smartphone usage for online shopping, and smartphone
checking habits (checking as soon as waking up and checking just before sleeping). Additionally, the
results revealed that university students’ loneliness levels showed significant differences in terms of
daily duration of smartphone usage, smartphone usage for online shopping, and smartphone usage for
playing games.

Keywords: Loneliness, Nomophobia, Mobile Phone Addiction.
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Yalnizlik ve Nomofobinin Farkli Degiskenler A¢isindan incelenmesi

Oz

Bu aragtirma, {iniversite grencilerinin nomofobi ve yalmzlik diizeyleri arasindaki iligkinin belirlenmesi
ve nomofobi ve yalmzhik diizeylerinin ¢esitli degiskenlere gore incelenmesi amaciyla
gerceklestirilmistir. Aragtirma betimsel model kapsaminda yiiriitiilmiistiir. Veriler demografik bilgi
formu, Nomofobi Olgegi ve UCLA Yalmzlik Olgegi araciligiyla Yeditepe Universitesinde &grenim
gormekte olan 486 lisans dgrencisinden toplanmigtir. Ogrencilerin nomofobi ve yalmzlik diizeyleri
arasindaki iligskinin belirlenmesinde Pearson Korelasyon Katsayis1 kullanilmistir. Bagimsiz degiskenlere
gore nomofobi ve yalnizlik puanlarindaki farkliliklarin saptanmasinda ise bagimsiz gruplar t-testi ve
tek yonlii varyans analizinden (ANOVA) yararlanilmistir. Arastirma kapsaminda nomofobi ve yalnizlik
diizeyleri arasinda anlamli bir iligki bulunmamistir. Ayrica, arastirma sonuglart nomofobi puanlarinin
cinsiyet, sarj aleti tasima durumu, giinliik akilli telefon kullanim siiresi, akilli telefonu sosyal medya icin
kullanma, akilli telefonu aligveris icin kullanma ve akilli telefonu kontrol etme aliskanliklar: (uyanir
uyanmaz ve yatmadan hemen 6nce) degiskenlerine gore anlamli bir sekilde farklilastigini gostermistir.
Yalnizlik puanlarinin ise giinliik akilli telefon kullanim siiresi, akilli telefonu alisveris icin kullanma ve
akilli telefonu oyun oynamak igin kullanma degiskenlerine gore anlamli bir sekilde farklilastig:
saptanmugtir.

Anahtar Kelimeler: Yalnizlik, Nomofobi, Cep Telefonu Bagimlilig1.
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1. INTRODUCTION

As social entities, individuals need to interact with other people to survive and to adapt the
changes around them. As the individual develops, these interactions vary and serve to fulfill
different needs (Hamarta, 2004). According to Maslow’s Hierarchy of Needs, to fulfill the love
and belonging needs, individuals need to form and maintain close relationships with other
people. By the fulfillment of love and belonging needs, people overcome their feelings of
loneliness (Maslow, 1981).

Peplau and Perlman (1982) defined loneliness as the unsatisfied experience that individuals
experience when they cannot obtain a satisfaction (either qualitatively or quantitatively) from
their social relationships. It should be underlined that loneliness is an emotion which is different
from being alone. Someone alone refers to a person who is by himself, so this person may or
may not feel lonely. Loneliness is an emotional response to not being satisfied with a person's
need to connect with others (Svendsen, 2017).

In literature, loneliness is typically conceptualized by a unidimensional or multidimensional
approach. While the unidimensional approach to loneliness which centers the unidimensional
measure (UCLA Loneliness Scale (Russell, 1996; Russell et al.,, 1980; Russell et al., 1978)
emphasize general themes in the loneliness experience, multidimensional one tries to categorize
the various forms of loneliness (Dittman, 2003). For instance, Moustakas (1961) emphasizes that
the term loneliness anxiety should not be confused with existential loneliness. The concept he
calls loneliness anxiety is, in his own definition, "a basic alienation between man and man".
Differently, existential loneliness is an inevitable part of an individual's life experience. Weiss
(1973) distinguishes between social loneliness and emotional loneliness. Emotional one occurs as
a result of the individual's inability to have a relationship with someone. This version of
loneliness may stem from life events such as the death of a partner, the end of a romantic
relationship or divorce. In other respects, social loneliness stems from the lack of integration
with society. Major life events may cause this version of loneliness. In this concept, starting
college or moving from a city/an environment can be considered as major life events (Russell,
Cutrona, Rose, and Yurko, 1984).

As it is seen, various theoretical views regarding loneliness have been put forward by
different researchers. Generally, it has been focused on social relationships and the level of
satisfaction gained from them. Brelim (1985) attributed the causes of loneliness to the
inadequacies in relationships, the changes an individual wants in his relationships and personal
characteristics. In another study, Demir (1990) stated that university students who do not spend

their free time with others, those with few close friends, those who are not reluctant to establish
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new social relationships, those who see their social skills as insufficient, those who do not open
their problems to others were found to have higher loneliness levels.

University life has a potential to create an inconsistency between the individuals” desired
and actual social relationships. Major life events that feed this inconsistency such as leaving
behind social relationships (such as family or friends) from the previous life period, ending a
romantic relationship, problems with the newly settled accommodation or roommates might be
experienced. As a result of these inconsistencies, students may feel lonely. (Cutrona, 1982). In
this period, students may be inclined to find friends on the internet to get rid of this feeling of
loneliness and to get social support (Ren, Yang, & Liu, 2017). This is supported by Kraut et al.
(2002)’s study which stated that internet use is associated with reducing loneliness in extroverts.
According to Bian and Leung (2014), smartphones decrease individuals” anxiety levels related to
loneliness since smartphones aim to enable people to communicate instantly even if they are not
together (Townsend, 2000)

Today, most people choose the way of sending messages to communicate with their friends.
The idea of being “just a click away” from friends meet the basic human need which is feeling
secure. (Jesse, 2016). Valkenburg and Peter (2007)’s study revealed that students who spend
more time on instant messaging have higher levels of friendship quality than the ones who do
not. Another study showed that individuals who use SNSs (social network sites as Facebook)
more frequently have higher levels of subjective well-being than the ones who do not (Wang,
Jackson, Gaskin and Wang, 2014).

Even though the internet, smart phone usage, instant messaging, social networking sites etc.
have advantages such as making communication easier and instant, they bring out some
problems when they are used uncontrolled. For instance, excessive usage of social media was
found to be linked with depression (Lin, Sidani, Shensa, Radovic, Miller, Colditz & Primack,
2016; Balc1 & Baloglu, 2018) low subjective well-being (Ahn & Shin, 2013; Kross, Verduyn,
Demiralp, Park, Lee, Lin, Shablack, Jonides & Ybarra, 2013) and low levels of life satisfaction
(Bala & Kogak, 2017; Sahin, 2017). In a similar vein, excessive use of the internet is associated
with depression (Turnalar, 2008; Odaci & Cikrikci, 2016), loneliness (Odac1 & Kalkan, 2010),
shyness (Odac1 & Berber-Celik, 2013) and low self-esteem (Chethana, Nelliyanil & Anil, 2020).

When the excessive usage of social media, the internet or smart phones are not controlled, it
directly affects the anxiety levels of individuals. There are studies showing that anxiety levels of
individuals were increased via excessive social media usage (Vannucci, Flannery &
Ohannessian, 2017), internet addiction (Agirtas & Giiler, 2020; Akboga & Giirgan, 2019) and
mobile phone addiction (Yang, Zhou, Liu & Fan, 2019; Jang & Oh, 2009).

Since the rapid increase in excessive usage of the internet and smartphones a new type of
phobia has been defined in the literature. Feelings like anxiety and discomfort caused by being
unable to stay away from the mobile phone and fear of missing something when they were
away from the mobile phone were defined as nomophobia (King, Valenca & Nardi, 2010).
Yildirim (2014), has defined four sub-dimensions related to nomophobia. The first sub-

dimension, not being able to communicate, refers to a fear of losing instant communication with

Year/Y1l 2022, Issue/Say: 13, 36-53.



Zeynep PEKIN
Pmnar Aylin YIRTICI
Kadir Burak OLGUN

people or not being able to access services that provide this instant communication. The second
one, losing connectedness, refers to a fear of staying away from the individual's online identity
or losing connection. The third sub-dimension, not being able to access information, refers to
being in a position not able to reach and search for information reached through smart phones.
Lastly, giving up convenience refers to concern about giving up the convenience of smartphones
or the desire for the convenience of smartphones. In short, it can be said that nomophobic
individuals feel anxiety when they are not able to use or check their mobile phones and try to
avoid circumstances that keep them out of the convenience of mobile phones.

In Bragazzi & Del Puente (2014)’s study in which the nomophobia was proposed to be
included in DSM-V The attributes of nomophobic individuals were denoted as follow:

1- Regular use of the phone, a considerable amount of time on the phone and carrying a
charger with you all the time

2- Feeling anxious when the phone is not near or accessible / usable. Consciously avoiding
the environments (subway, theater, plane, etc.) that will cause them

3- Checking the phone for a call or a message even though there is no notification alert of a
call or message from the phone

4- Keeping the phone switched 24/7 and taking the phone with you to bed while you sleep

5- Preferring to communicate through technology, keeping socialization to a minimum,
with the concern that it will cause anxiety

6- To pay a lot or to be in a big debt due to the use of the phone.

By taking into consideration these attributes, Pavithra, Madhukumar & Mahadeva (2015)’s
study carried out in India with medical school students, reported that 39,5% of the participants
were found to be nomophobic. In another study which was conducted in England, 66% of 1000
participants reported that they felt anxious when they were apart from their mobile phones
(SecurEnvoy, 2012). In the study of Tavolacci, Meyrignac, Richard, Dechelotte & Ladner, (2015),
it was found that one in three college students in France were suffered from nomophobia.
Moreover, 12,3% of the students reported that they woke up because of their mobile phones
during their sleep and 13,6% of the students reported that they must be reachable 24/7. In the
study of Yildirim and Correia (2015), it was found that 42.6% of the college students in Turkey
had nomophobia. Another study on college students indicated that their nomophobia level was
above moderate (Adnan & Gezgin, 2016).

The Internet's and smartphones’ intense penetration into our lives has intensified the work
on nomophobia in literature over the years. Studies showed that while nomophobia was found
to be positively correlated with depression (Biiyiik¢olpan, 2019) and anxiety (Kaleli, 2020), it is
negatively correlated with subjective well-being (Tavolacci et al., 2015; Giilliice, Kaygin &
Borekgi, 2019) and academic success (Erdem, Kalkin, Tiiren & Deniz, 2016).

Besides these studies, the association between loneliness and nomophobia was examined in
the literature. Several studies showed that there is a positive correlation between them
(Ozdemir, Cakir & Hussain, 2018; Yildiz-Durak, 2018; Gezgin, Hamutoglu, Sezen-Giiltekin &
Ayas, 2018). On the other hand, Celebi, Metin, Incedere, Aygiin, Bedir and Ozbulut (2020)’s and
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Chethana, Nelliyanil and Anil (2020)’s studies stated that there is no significant correlation
between nomophobia and loneliness. Since the studies related to loneliness and nomophobia in
literature are not consistent with each other, more studies are needed in this area. So, this study
aimed to examine the relationship between nomophobia and loneliness. Besides, differences
among university students’ nomophobia and loneliness levels with regard to gender, daily
duration of smartphone use, reasons for smart phone usage (social media, shopping and playing
games) were examined. Moreover, whether university students” nomophobia levels differed
significantly in terms of smart phone checking habits (checking as soon as waking up and
checking just before sleeping) and carrying a charger were also checked within the scope of the
study.

2. METHOD

2.1. Research Design

This study was carried out through a descriptive model. The correlational method which
aims to measure the correlation between two or more variables without interfering with the
variables and the survey method which aims to describe an existing situation related to the
research subject were used (Biiytikoztiirk, Kilig-Cakmak, Akgiin, Karadeniz & Demirel, 2015).

2.2. Participants

In the present study, data was collected via convenience sampling method in which the
sample is taken from a group of people that the researcher can contact easily (Biiyiikoztiirk et
al., 2015). In this regard, the research sample included 486 undergraduates (383 females, 103
males) of Yeditepe University in the academic year of 2018 and 2019.

2.3. Data Collection Tools

2.3.1. Demographic Information Form

A demographic information form consisting of questions related to gender, whether
carrying a charger, daily duration of smartphone use, reasons for smartphone usage and
smartphone checking habits was developed by the researchers.

2.3.2. Nomophobia Questionnaire (NMP-Q)

Nomophobia Questionnaire was developed by Yildirim and Correia (2015) to measure
college students” nomophobic behaviors. Turkish adaptation of NMP-Q was conducted by
Yildirim, Sumuer, Adnan and Yildirim (2016). NMP-Q consists of 20 items and has four
dimensions (Not Being Able to Access Information, Losing Connectedness, Not Being Able to
Communicate, Giving up Convenience). In the original study, Cronbach’s alpha coefficient was
0,95 and for sub-dimensions were 0,94, 0,87, 0,83, and 0,81, respectively. In Turkish adaptation
study, Cronbach’s alpha coefficient was found as 0,92 and for sub-dimensions were calculated
as 0,90, 0,74, 0,94, and 0,91, respectively. In the present study, the sub-dimensions of NMP-Q
were not used in the analysis and the Cronbach’s alpha value was found as 0,94 which was
consistent with the results of original and adaptation studies.

2.3.3. UCLA Loneliness Scale (UCLA-LS)

UCLA (University of California, Los Angeles) Loneliness scale was developed by Russell,
Peplau and Ferguson (1978) and revised by Russell, Peplau and Cutrona (1980). UCLA-LS is a 4-
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point Likert type scale consisting of 20 items. The Turkish adaptation of the scale was
undertaken by Demir (1989). Cronbach’s alpha coefficient of the scale was reported as 0,94 in the
original study and 0,96 in the adaptation study. In the present study, the Cronbach’s alpha
coefficient of UCLA-LS was 0,84.

2.4. Data Analyses

Before conducting the analyses, extreme values were checked via a box-plot chart and
exclude from the sample. After, normal distributions of variables were tested via kurtosis and
skewness coefficients. According to Biiyiikoztiirk (2015), if these coefficients are in the range of -
1 and +1, this points out a normal distribution. Since the kurtosis and skewness coefficients are
in the acceptable range (0,123 and -0,665 for NMP-Q; 0,627 and -0,268 for UCLA-LS), parametric
tests are used. Pearson correlation coefficient was conducted to assess the relationship between
nomophobia and loneliness levels of university students. The differences among dependent
variables with regard to independent variables were determined via independent t-tests and
one-way ANOVA analysis. For gender, whether carrying a charger, reasons for smartphone
usage (social media, shopping and playing games) and smartphone checking habits (checking as
soon as waking up and checking just before sleeping) variables, independent samples t-tests
were carried out. For the daily duration of smart phone use variable, one way ANOVA was
computed. All statistical analyses were conducted through SPSS version 25.0.

3. RESULTS

3.1. Results Related to Correlation Between Nomophobia And Loneliness

To determine the relationship between nomophobia and loneliness levels of university
students, Pearson Correlation Coefficient was computed. According to the results, there was no
significant correlation between nomophobia and loneliness scores (r=0,03, p=0,485).

3.2. Results Related to Nomophobia With Regard To Different Variables

In order to assess whether university students’” nomophobia levels differed in terms of
independent variables, independent samples t-tests and one-way ANOVA were carried out.
With regard to gender, there was a significant difference among university students’
nomophobia levels [t(484)= 4,20, p<0,05]. Female students (M=77,04; SD=27,52) had higher levels
of nomophobia than male students (M=64,30; SD=26,38). In terms of whether carrying a charger,
there was a significant difference among nomophobia levels [t(484)= 3,77, p<0,05]. University
students who carried a charger with them (M=78,62; SD=27,35) were prone to nomophobia than
the ones who did not carry a charger (M=69,21; SD=27,40). Additionally, participants’
nomophobia levels differed significantly with respect to the daily duration of smart phone usage
[F(2,483)= 34,48, p<0,05]. The daily duration of smart phone usage variable was categorized as
group 1: less than 3 hours; group 2: between 3 and 5 hours; group 3: more than 5 hours. LSD test
results revealed that group 3 (M=84,42; SD=27,24) were more prone to nomophobia than group 1
(M=60,03; SD=24,52) and group 2 (M=69,46; SD=25,18). In a similar vein, group 2 (M=69,46;
SD=25,18) were more prone to nomophobia than group 1 (M=60,03; SD=24,52).

When the reasons for smart phone usage were taken into consideration, nomophobia levels

showed significant differences in terms of social media and shopping [t(484)= -2,94, p<0,05;
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t(484)= -3,27, p<0,05 respectively]. According to results, participants who used smartphones for
social media (M=75,70; SD=27,52) had higher levels of nomophobia than the ones who did not
(M=64,34; SD=27,56). Similarly, participants who shopped online via smart phone (M=80,15;
SD=27,08) were prone to nomophobia than the ones who did not (M=71,52; SD=27,67). On the
other hand, there was no significant difference among nomophobia levels with regard to game-
playing [t(484)=-0,56, p>0,05].

Finally, when the smartphone checking habits were taken in to account, significant
differences were detected among nomophobia levels in accordance with checking smartphone
as soon as waking up and checking smartphone just before sleeping [t(484)= -8,50, p<0,05; t(484)=
-4,90, p<0,05 respectively]. University students who checked their smartphones as soon as
waking up (M=83,02; SD=26,22) had higher levels of nomophobia than the ones who did not
(M=62,84; SD=25,49). Similarly, university students who checked their smartphones just before
sleeping (M=77,95; SD=27,68) had higher levels of nomophobia than the ones who did not
(M=64,25; SD=25,44).

3.3. Results Related to Loneliness With Regard To Different Variables

To determine whether university students’ loneliness levels differed in accordance with
independent variables, independent samples t-tests and one-way ANOVA were carried out.
With regard to gender, no significant difference was detected among university students’
loneliness levels [t(484)=-1,74, p>0,05]. On the other hand, participants’ loneliness levels differed
significantly with respect to the daily duration of smartphone usage [F(2,483)= 5,62, p<0,05].
Independent variable was categorized as group 1: less than 3 hours; group 2: between 3 and 5
hours; group 3: more than 5 hours. According to results, group 1 (M=41,54; SD=8,93) were
lonelier than group 3 (M=37,92; SD=8,61).

When the reasons for smart phone usage were taken into account, loneliness levels showed
no significant difference in terms of social media [t(484)= 1,54, p>0,05]. On the other hand, there
were significant differences in terms of shopping and game-playing [t(484)= 2,09, p<0,05; t(484)=
-1,97, p<0,05 respectively]. According to results, participants who used smartphones for online
shopping (M=37,96; SD=8,88) had lower levels of loneliness than the ones who did not (M=39,81;
SD=9,22). Also, students who did not use smartphones for game-playing (M=38,66; SD=9,03)
were lonelier than the ones who used smartphones for game-playing (M=40,43; SD=9,30).

4. DISCUSSION

This study investigated the relationship between nomophobia and loneliness, and to what
extent these variables differ according to gender, carrying a charger, the daily duration of
smartphone usage, reasons for smartphone usage, and smartphone checking habits.

The results of this study revealed no significant correlation between nomophobia and
loneliness. While this finding of the present study does not correspond with the results of
several studies (Ozdemir, Cakir & Hussain, 2018; Yildiz-Durak, 2018; Gezgin, Hamutoglu,
Sezen-Giiltekin & Ayas, 2018), it is consistent with the results of Celebi et al. (2020)'s and

Chethana, Nelliyanil and Anil (2020)’s studies. One of the possible explanations of why there is
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no significant correlation between nomophobia and loneliness might be that nowadays the
internet via smartphones is mostly used for communication. According to the statistical data of
the research called Proportion of Internet Activities of Individuals who have Accessed the
Internet in the Last 3 Months, instant messaging via Skype, Messenger etc. (95,1%), making calls
(including video calls) via Skype, Facetime etc. (88,1%), participating in social networks such as
Facebook, Twitter etc. (80,2%) were placed in the top three purposes (TurkStat, 2020). As it is
seen, the internet is mostly used for communication purposes which leads to a decrease in
loneliness levels of individuals. For instance, in Shaw and Gant (2002)’s study, individuals who
chatted on the internet over the course of 4-8 weeks of study declared a decrease in their
loneliness levels. Moreover, Kujath (2011)’s study showed that individuals mostly used social
network sites such as Facebook, MySpace etc. for keeping in touch with people who they
already knew. In the light of these informations, it can be said that smartphones appear to be the
supporters in maintaining and strengthening communication with the social environment. By
this way, individuals do not feel lonely. Another possible explanation of why there is no
significant correlation between nomophobia and loneliness might be that nowadays
smartphones make individuals’ lives easier by providing them different applications to maintain
daily life necessities faster. For instance, individuals can instantly shop for groceries, access
personal health records online, make an appointment with a practitioner, read the news, use
internet banking, pay bills, listen to music or audio books, search for information etc. via
different smartphone applications. In other words, people might have nomophobia not because
they are lonely but because smartphones facilitate their work and ease their lives.

Another finding of the study was that females were found to have higher levels of
nomophobia compared to males. This result is not consistent with Nagpal and Kaur (2016)’s
study in which males had higher levels of nomophobia than females. Additionally, Uysal, Ozen,
Madenoglu (2016) and Dixit, Shukla, Bhagwat, Bindal, Goyal and Zaidi (2010) did not state any
significant difference among nomophobia leves in terms of gender. On the other hand, the
finding of the current study is consistent with the studies (Yogurtcu, 2018; Arpaci, Baloglu,
Kozan & Kesici, 2017 and Hosgor et al., 2017; Gezgin et al., 2017; Erdem et al., 2017 and Kanmani
et. al., 2017). These inconsistencies among the results of the studies may be derived from the
time and context where the studies were carried out.

In this study, it was detected that university students who carried a charger with them had
higher levels of nomophobia compared to those who did not. Several studies support the
finding of the current study (Yogurtcu, 2018; Hosgor et al., 2017; Akilli & Gezgin, 2016).
Additionally, Pavithra and Madhukumar (2015) indicated that 23% of the students felt stress
and had focusing problems due to battery running out of their phones. In fact, Bragazzi and Del
Puente (2014) defined this situation as one of the clinical characteristics of nomophobia.
Therefore, it can be said that nomophobic individuals have a tendency to carry charging devices
with them in order to reduce anxiety about not being able to access to important things that they

can reach via smartphones.
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Considering another finding of the study, a significant difference among nomophobia
scores with regard to daily duration of smartphone usage was found. As the daily duration of
smart phones increased, nomophobia levels of students increased. This finding is consistent
with the literature. There are studies that provided evidence that there is a positive correlation
between the daily duration of smartphone usage and nomophobia (Kara, Baytemir & Inceman-
Kara, 2019; Gongalves, Dias & Correia, 2020). All these findings are supported by the fact that
since nomophobic individuals feel anxious when they are away from their smartphones, they
spend more time on their smartphones. Bragazzi and Del Puente (2014) also denoted that
spending a considerable amount of time on the smartphone is one of the characteristics of
nomophobia. So, it can be interpreted as smartphone usage intensity is an important indicator of
nomophobia.

When the reasons for smartphone usage were taken into consideration, while the
nomophobia levels of university students who used smartphones for social media and shopping
were higher than those who did not, using smartphone for gaming did not reveal a significant
difference among nomophobia scores. Findings related to social media usage are consistent with
the studies of Ayar, Gergeker, Ozdemir and Bektas (2018) and Yildiz-Durak (2018). Both the
communication and influence power of social media draw people to use social media actively.
At the same time, its constant self-updating pushes individuals to control their social media
accounts actively. Hoffman & Novak (2012) conducted a qualitative study to investigate the
reasons for social media usage. The study results revealed that individuals' primary reason for
using social media was found to be the goals. It was observed that individuals who used social
media in line with a goal (being friends with more people, making money, becoming famous
etc.) were more intensive social media users. Therefore, social media users do not want to miss
the agenda and frequently use social media in order to reach their goals faster. For this reason, it
can be said that the use of smartphones by individuals who use social media intensively is
increasing proportionally.

Findings related to shopping were found to be consistent with the study of Sirakaya (2018)
in which the nomophobia levels of university students who used their mobile phones for
shopping were also higher. Since online shopping is more advantageous in terms of both
accessibility and physical effort, many people have started to shop online. Household
Information Technology (IT) Usage Survey was conducted by TurkStat (2020) and the results
showed that the rate of shopping over the internet was 36.5% among Turkish citizens. Therefore,
the time spent physically in the store is now spent on shopping sites through smartphones and
this change through time results in using smartphones more frequently.

Using a smartphone for gaming activities was also one of the responses obtained from
students. According to the finding of the study, no significant difference was found among
nomophobia levels in terms of this variable. Variables such as how many hours in a day
individuals use their smartphones for playing games, whether they have game addiction
symptoms were not investigated within the frame of this study. So, the distinction between

addiction and online game playing should be underlined. Previous studies on addiction and
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game-playing behavior advocated that achieving success at the end of the game, the pleasure of
moving in a different world supported addictive behavior. On the other hand, Charlton and
Danforth (2007)’s study revealed that this description of addictive behaviors is quite limited
when it comes to online gaming and arousals like euphoria. Therefore, within the scope of this
study, it can be concluded that using the smartphone for gaming is not related to having
nomophobic characteristics.

Moreover, it was detected that participants who controlled their smartphones as soon as
waking up were found to have more nomophobic characteristics than those who did not.
Considering the definition of nomophobia, individuals become more dependent on their
smartphones and the changes occur in their daily behavior patterns and habits (Yildirim, 2014).
The finding is congruent with the literature (Akilli & Gezgin, 2016; Yildirim, 2014) supporting
that checking the smartphone right after waking up in the morning is an important determinant
of nomophobia. According to Przybylski, Murayama, DeHaan and Gladwell (2013), feeling
uneasy about that your peers know and own more than you do or that you have missed
something or that you are left behind is defined as the fear of missing out. In the light of this
definition, it can be said that the need for checking smartphone as soon as waking up in the
morning arises from the fear of missing out. The intensity of this effort to keep up with what
others might have and to be in constant flow also supports the nomophobic behavior patterns of
university students.

Lastly, it was detected that university students who checked their smartphones just before
sleeping had higher nomophobia levels than those who did not. This finding of the current
study is congruent with the previous studies (Akilli & Gezgin, 2016; Pavithra, Madhukumar &
Mahadeva, 2015; Jilisha, Venkatachalam, Menon & Olickal, 2019). According to Pavithra,
Madhukumar and Mahadeva (2015), checking the phone just before sleeping is one of the
characteristic features of nomophobia. Individuals want to check the flow of the online world for
the last time before they go to sleep and they want to make sure that they are not lagging behind
what is happening in this world while they are awake. This behaviour is also congruent with the
nomophobia description of Yildirim (2014), the fear of staying away from the individual's online
identity or losing connection. With the fear of staying away from their online identities, the
individuals start to use their smartphones more frequently and develop the habit of checking
their smartphones in many areas of their lives.

Another finding obtained from the study was that the loneliness levels of university
students did not differ significantly with regard to gender. Whereas the finding does not
correspond with the study of Yilik, Sancak-Aydin and Demir (2018) in which males had higher
levels of loneliness, it is supported by several studies (Siyahtas, 2020; Chang, 2018; Bulus, 1997).
McWhirter (1997) argued that loneliness in men and women occurs due to the lack of different
resources. While the lack of a support group causes loneliness in men, the lack of close
relationships in women causes loneliness. Based on these explanations, it can be said that

loneliness exists in both genders even though it originates from different deficiencies.
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In this study, it was found that students who used their smartphones less often reported
higher loneliness scores compared to their correspondents. This finding is supported by the
study of Gao, Li, Zhu, Liu and Liu (2016) stating that individuals who feel loneliness receive
fewer phone calls and less social interaction through their smartphones. As individuals use their
smartphones, they feel belonging to a social network and thus they actually feel less lonely. So,
it can be said that students who use their phones less often feel lonelier.

Another finding obtained from the study was that participants who used their smartphones
for social media had lower scores on the loneliness scale than those who did not. But, this
difference was not statistically significant. Although there are studies supported that social
media usage cause an increase in loneliness (Savci & Aysan, 2016; Hunt, Marx, Lipson, & Young,
2018) , there are also studies that showed the opposite (a decrease in loneliness) (Pittman, 2015;
Pittman & Reich, 2016). At this point, the perspective on understanding this situation becomes
very important. The first possible point of view is that people spend a lot of time on social media
because they are alone. The second point of view is that people do not feel lonely because they
can communicate and socialize through social media. The findings of this study related to
loneliness support the second point of view on this issue. According to Fugate (2011), social
media reduces the distance between individuals by facilitating participation in an active and
effective dialogue. Many people see social media as an option when they cannot satisfy their
communication needs in real life. Additionally, social media enable individuals to maintain and
strengthen their existing friendships which lead to attenuation of loneliness.

Regarding the findings of the current study, university students who used their
smartphones for shopping purposes were found to have lower levels of loneliness. In the
literature reviewed within the scope of this study, no study examining loneliness in terms of
smartphone usage for shopping was found. Csikszentmihalyi (1975) defined flow as a state in
which a person is fully focused on what he/she is doing without being interfered by irrelevant
thoughts. According to Rajendran and Arun (2020), online shopping generates a flow experience
for individuals. Therefore, it may be said that using smartphones for shopping enables people to
experience the state of flow which may lead to a decrease in their loneliness levels.

Additionally, the current study revealed that the university students who used
smartphones in order to play games had higher loneliness levels than those who did not. This
finding of the current study is congruent with the literature (Wang, Sheng, & Wang, 2019; Tian
et al., 2018). Wang, Sheng and Wang (2019) stated that online game addiction results in social
isolation and relatively poorer emotional health. The time individuals spend for playing games
via smartphones is a time that is stolen from social relationships. In this direction, it may be said
that individuals who use smartphones to play games prefer the pleasure and satisfaction
obtained from games instead of social interactions. Therefore, they fall behind from socializing

and become lonelier
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ABSTRACT

Committing errors is one of the crucial issues of language learning. Nevertheless, most of the time,
instructors are not able to understand the reasons behind these errors. Therefore, one of the concerns
that EFL instructors have in mind is the errors that the foreign language learners make because it
is essential to see the learner's progress and provide accurate feedback. In this respect, Error
Analysis (EA) tries to demonstrate language learners' interlanguage, what the learner knows and
does not know (Corder, 1974). That is why this study aims to explore sources of errors made by the
five Turkish ELT program pre-service teachers in their written and oral performances through a
data collected spontaneous procedure and free written and oral designed tasks. Also, it tries to
assist EFL instructors in becoming familiar with the most frequent errors committed by EFL
learners and lead language practitioners to take into account significant issues about understanding
the prominence of error analysis and ways of error correction in the process of foreign language
teaching.

Keywords: EFL teacher, error analysis (EA), error correction, feedback, pre-service students, interlingual
errors, intralingual errors.

1. INTRODUCTION

Language learning usually involves making errors. According to Dulay, Burt, and
Krashen (1982), one cannot learn a language without making errors. Thus, one of the concerns
of EFL instructors is to observe the errors that the foreign language learners make in order to
provide appropriate feedback and to help them progress. However, instructors are not always
well aware of either the reasons behind these errors or of the significance of error correction.
Therefore, instructors are expected to be concerned with issues such as the nature of
foreign/second language learning, the mental processes going on in the mind of a language
learner, and the ways to identify, analyze, and offer appropriate feedback. That is why this
study aims to explore sources of errors made by Turkish ELT program pre-service teachers in

their written and oral performances.

In order to put the issue in an appropriate context, it is necessary to develop a framework
of the error categories that foreign language learners make. Corder (1975) asserts that there are
two primary sources of errors, interlingual and intralingual. The former can be attributed to
first language interference, transfer of phonological, morphological, syntactic, semantic
elements of L1, whereas the latter can be attributed to faulty or partial learning of the target

language such as overgeneralization, ignorance of rule restriction, false analogy,
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hyperextension, hypercorrection, faulty categorization (Keshavarz, 2003). Another dimension
of categorizing the errors is their nature. There are two types of grouping: product-based
(orthographic, phonological, lexico-semantic, morphological errors) and process-based

(omission, addition, substitution, permutation).
2. METHODOLOGY
2.1. Participants

The participants for this study were five randomly selected Turkish ELT program pre-
service teachers at Yeditepe University in Istanbul, Turkey. The majority of participants were
aged between 18-25. The participants varied in gender, age, and language learning

background.
2.2 Data Collection

For collecting data, a spontaneous (unplanned) procedure was followed for written and
spoken language in which it was intended for participants to focus on both the content and

the form. Accordingly, tasks to obtain free written and conversational data were organized.

The speaking task was divided into three types as introduction and interview, long turn,
and discussion. In Part 1, participants answered questions about his/herself and their families.
In Part 2, participants spoke about a topic. In Part 3, participants had a long discussion on the

issue. The interview was conducted face-to-face and audio-recorded.

The participants were asked to write a semi-formal essay of at least 250 words in the
answer sheet provided for the writing part. The task instructions give information about a
point of view. Participants accordingly organize their ideas and support their argument

through examples. They expected to provide a full and relevant response.
2.3 Data Analysis

The analysis of written essays and transcribed oral performances were derived from
Corder's (1967) and Ellis's (1997) method on error analysis. This method has four steps: (1)
collection of sample errors, (2) identification of errors, and (3) classification of errors (4)

explanation of errors. First of all, each member evaluated both the written and oral tasks
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individually. Secondly, as can be seen from the tables below, the process-based classification
was used for the grouping of errors. Then sources of errors, whether interlingual or

intralingual, were explained.
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Written Data Oral Data
Classification Sources of Errors Classification Sources of Errors
Omission Addition | Substitution | Permutation | Intralingual | Interlingual [ Omission Addition | Substitution | Permutation | Intralingual | Interlingual
< | -Some Education | People are Some Addition: Omission: We are Ireally Some Still Treally | Addition: Omission:
E children is should giving taxes | children can't | Hypercorrec | Transfer of | small family [ love Italian | teachers hate him Ignorance of | Transfer of
2| can't go be seenas | to the go even the tion lexico- cuisine; the | don't know now I little rule morphologic
‘é even the a basic government | elementary semantic pastas, the | the using this | am excited restriction al elements
& | elementary | right like schools elements pizzas technological | and angry of
schools food Education is really good | tools in the course all the | Substitution:
very Substitution: I really like | classrooms time but he Faulty
important for Transfer of them. so it's not influenced categorizatio
developing lexico- good I think. [ meinagood [n
semantic way
elements Permutation
: Teacher
Permutation induced
: Transfer of errors
grammatical
elements
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g | Thus, Thus, Thus, parents | I agree that Omission: I have I spend my | Man are Substitution: | Addition:
E education parents may have a all of the Hyperextens | Transfer of | sibling. most of the | working and Transfer of | Transfer of
8" can be better | may have | difficulty for | students i morphologic time with | women is phonologica | grammatical
£ | and a difficulty | paying have learning al elements | - In Turkey, [ my family. | cooking the 1 elements & | elements
& | accessible for paying | school fee. right. there are so dinner at Hyperextens
without school fee. Substitution: | many lesson home. ion Omission:
paying fee Teacher in one day & Transfer of
induced for the - In Turkey, Transfer of | morphologic
errors student. there are so morphologic | al elements
many lesson al elements | (x2)
Permutation in one day
: Transfer of for the
grammatical student.
elements
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part and one
in city center.

Sevgi SEKMEN
O | The only The only This essay is Addition: Substitution: | We live in Together we | When we are | Substitution: | Omission:
'é thing that to | thing that | about the Hyperextens | Transfer of | apartment goouttoeat |athomewe | Hyperextens | Transfer of
g-' consider to | to consider | discussion ion lexico- but I do not to restaurants | watch Netflix | ion& morphologic
‘B | create the to create about semantic know any and cafes and chill Teacher al elements
& | same the same education Substitution: | elements people who films and induced
opportunitie | opportunit | should be Faulty live in the - Welive in serials. errors Permutation
s to between | ies to accessible to categorizatio | Omission: flat I am not apartment : Transfer of
the students | between people of all n Transfer of | good at that but I do not grammatical
who livein | the economic morphologic | thing know any elements
peripheral students scales al elements people who
part and one | who live in live in the flat
in city peripheral | -The only I am not
center. part and thing that to good at that
one in city | consider to thing
center. create the
same
opportunities
to between
the students
who live in
peripheral
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Q | Itis different | It should If we look Addition: Omission: Not much Actually Omission:
e | fromall be a from a Hyperextens | Transfer of | actually maybe Teacher
8| needs obligatory | perspective ion morphologic | because they traveling induced
:_g of a citizen' al elements | are living sometimes errors
‘E rights, Substitution: another city going to
education Hyperextens in Turkey holiday or Substitution:
should be ion and I am somewhere Teacher
given free living with but generally induced
and well- my sister I am alone errors
qualified. with myself
so there is
nothing
much
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Participant E

Furthermore
government
schools give
opportunity
to students

These have
a crucial
and
detrimenta
1
importanc
e

Government
set skilled
teachers in
the schools.

It obviously
this is
achievable on
the ground

Addition: Omission:

Overgeneral | Transfer of

ization grammatical
elements

Substitution:

Hyperextens | Permutation

ion : Transfer of
grammatical

I have small
family with
members of
my mother
and father
my father is
a teacher
and my
mother
works for a
private
company
BASL
chemical
company

I think it is
just takes
interest
attention
of students
itis
important
for
students

- When it
is come to
cooking I
think it is
women
unfortunat
ely I mean
it should
be equal
absolutely
but it is not

Addition: Omission:

Overgeneral | Transfer of

ization morphologic
al
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Table 2: Frequency of errors.

Participants Interlingual errors Intralingual Errors
Participant A %55.5 %44.4
Participant B %75 %25
Participant C %57 7%42.8
Participant D %33.3 %66.6
Particpant E %50 950

Total %54.16 %45.76

3. RESULTS AND DISCUSSION

3.1 Participant A: Written and Oral Results

Participant A's written errors can be classified as interlingual; omission and substitution
and intralingual; addition and permutation. As it can be seen interlingual errors are mostly
due to the differences between Turkish and English. For instance, "People are giving taxes to
the government", in Turkish, we mostly say "vergi vermek" instead of "vergi 6demek." On the
other hand, "Education is should very important for developing” can be because of the complexity
of the English language as the participant used “is should” instead of “should be, "and it is
ubiquitous for students to mix the structures. Interlingual errors can be separated as the
transfer of grammatical elements and lexico-semantic, so they are due to linguistic events'
semantic and grammatical properties. For instance, ”Education is very important for developing”
is transferred from Turkish as we say, "Egitim gelismek i¢in ¢cok dnemlidir."; thus, the error is
due to the semantic transfer.

Additionally, the intralingual error is due to hypercorrection as the participant tried to
use "is" and "should" together to foster the meaning of the utterance. On the other hand, oral
results are due to intralingual errors, so the participant made errors due to the complexity of
English and L1 transfer. They can be classified as "morpho-syntactic errors," "ignorance of rule

restriction,” "faulty categorization," and "teacher induced errors." As an example, it can be said
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that the participant omitted “a” in the sentence “"We are a small family” because, in Turkish, we
do not have articles. Additionally, for intralingual errors, the participant added “s” at the end
of the word “pasta,” which can be categorized as ignorance of rule restriction as he/she ignored

the exception that pasta does not take the plural form through "s."

3.2 Participant B: Written and Oral Results

Participant B's written errors can be classified as intralingual; addition, interlingual;
permutation, omission, and substitution. For instance, "“Thus, education can be better and
accessible without paying fee” is an interlingual omission error due to morpho-syntactic source.
Because in Turkish, we do not have articles, students mostly forget to put articles before
nouns. Additionally, “Thus, parents may have a difficulty for paying school fee.” is due to the
teacher induced errors as the participant substitute the prepositions “difficulty in” and
“difficulty for.” It may be because teachers slide tongue error, which leads to the fossilization
of the structure. Additionally, "Thus, parents may have a difficulty” is due to hyperextension as
the participant put the article ‘a” where it is not applicable. So, s/he hyperextended the usage
of an article.

Participant B's oral errors can be classified as intralingual; permutation, interlingual;
omission, addition, and substation. As an example, "I spend my most of the time with my family”
is an addition error and “my” is unnecessary. It may be because of the transfer of grammatical
elements as the participant wanted to indicate ownership by putting “my” regardless of rules.
In Turkish, we say "bos zamanimda" to indicate the ownership to transfer this rule to L2.
Furthermore, omission error is due to morphological transfer as we do not have articles.
Substitution error is due to the transfer of phonological elements, as the participant said:
“man” instead of “men,” which can be due to the difference between languages
phonologically. In Turkish, we read the words as they are written. Due to differences between

the languages, students may make errors which can cause misunderstanding.
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3.3 Participant C: Written and Oral Results

Participant C's written errors are because of the differences between Turkish and English.
The English language's difficulty as omission error and addition are interlingual, and
substitution error is intralingual. For instance, "The only thing that to consider to create the same
opportunities to between the students who live in peripheral part and one in city center.” both
omission and addition errors can be found in this sentence as the participant forgot to put
“the.” Because of the transfer of morphological elements as in the Turkish language, students
have difficulty putting “the.” Also, “The only thing that to consider to create the same opportunities
to between the students who live in peripheral part and one in city center.” adding “to” can be
because of hyperextension of rules as the participant extended the usage of “to” by putting it
before "between.” Besides, “This essay is about the discussion about education should be accessible to
people of all economic backgrounds” in this sentence, the participant used “about” instead of
“that,” and it is because of faulty categorization which is due to the wrong categorization of
language items (Keshavarz, M. D. 2003).

Participant C's oral errors can be classified as interlingual; omission and permutation and
intralingual; subtraction. As it can be seen, in this “"We live in apartment but I do not know any
people who live in the flat I am not good at” the participant omitted “an” which can be because of
the morphological transfer. Also, in the following sentence, “Together we go out to eat to
restaurants and cafes,” the participant hyperextended the usage of “to” rather than “in.” The
other substitution error is “We live in apartment but I do not know any people who live in the flat I
am not good at that thing” in this sentence, the participant used any people instead of anyone,
and it may be due to incorrect hearing from the teacher. So, its cause can be teacher induced
error. Lastly, "When we are at home we watch Netflix and chill films and serials.” in this sentence,

the word order is wrong as the participant transferred the word order from Turkish.

3.4 Participant D: Written and Oral Results

Participant D's written errors can be classified as interlingual, omission, and intralingual;
addition and substation. "It is different from all needs “in the sentence, the writer omitted “the”
and the source of the error is a transfer of morphological elements as Turkish do not have

"the." Also, "It should be a obligatory” is hyperextension because the participant used the article
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in the wrong place. Like the previous example, "If we look from a perspective of a citizen’ rights,

education should be given free and well-qualified.” the participant used “a” instead of “the” because

of the hyperextension of the usage of “a.”

Participant D's oral errors can be classified as interlingual, permutation, intralingual,
omission, and substitution. In this sentence, "Not much actually because they are living another
city in Turkey, and I am living with my sister” the participant did not put “in” after “living.”
Hence, it can be due to the teacher’s error, which can be because of a slide of the tongue or
saying vaguely. S/he could not learn the preposition after "living." Besides, "“Actually maybe
traveling sometimes going to holiday or somewhere but generally I am alone with myself, so there is
nothing much” there is substitution error because the participant used “going to” instead of

"going on” and it may be due to teacher's wrong teaching of prepositions.
3.5 Participant E: Written and Oral Results

Participant E's written results can be separated as intralingual; addition, substitution and
interlingual; omission and permutation. “Furthermore, government schools give opportunity to
students” can be given as an example for omission morphological transfer due to differences
between English and Turkish. Also, "These have a crucial and detrimental importance” can be
given as an overgeneralization error as the participant overgeneralized the usage of “a.”
Furthermore, “Government set skilled teachers in the schools.” 1is a substitution
and hyperextension error which is due to the incorrect article usage; the participant wrote
“in” instead of “to,” which may be because hyperextension of other verb clauses like “living
in”

Participant E's written errors can be classified as intralingual, addition(x2), interlingual,
omission, and permutation. For instance, "I have small family with members of my mother and
father my father is a teacher and my mother works for a private company BASL chemical company” in
this sentence, “an” is missing due to the transfer of morphological elements. The participant
did not put “an” sound due to the differences between English and Turkish. Besides, "I think
it is just takes interest attention of students it is important for students” this sentence shows that
the participant overgeneralizes the rule of “fo be “and put it in the wrong place. The other

addition error is "When it is come to cooking I think it is women unfortunately I mean it should be
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equal absolutely, but it is not” in this sentence, the participant overgeneralize “is+verb” and

instead of putting “s,” he/she wrote “it is come” which can be said that he/she overgeneralizes

to be+ verb rule.

4. CONCLUSION AND IMPLICATIONS

This study on interlanguage performance analysis has given an understanding of the
sources of main errors made by the five Turkish ELT program pre-service teachers in their
written and oral performances. Based on the discussion of the findings and examples given,
it can be concluded that students mostly made interlingual errors. Participant A made nine
errors; 4 intralingual and 5 interlingual. Participant B made eight errors 2 intralingual and 6
interlingual. Participant C made 7 errors; 3 intralingual and 4 interlingual. Participant D made
6 errors; 4 intralingual and 2 interlingual. And lastly, Participant E made 8 errors, 4

intralingual and 4 interlingual.

Accordingly, students make errors because of the differences between Turkish and
English. The sources of interlingual errors are the transfer of phonological, morphological,
grammatical, lexico-semantic, and stylistic elements from the mother tongue to the target
language (Keshavarz, M. D. 2003). Although the participants made lots of errors due to the
target language's complexity, transfer errors are surpassed. Also, teacher induced errors,

hyperextension, and morphological transfer exceeds the number of other sources.

The unavoidable thing in language learning is committing errors, and students profit
from them by the feedback they get from their teachers to make better attempts. Thus, error
analysis is prominent. They may provide insights into the complicated processes of language
development and difficulties that the learners face in this path and a systematic way of
identifying, describing, and explaining learners' errors. Error analysis also helps the teachers
in designing different remedies for supporting the learners' learning. Besides, EA gives
teachers ideas and knowledge about the weak areas of the learner's language and assists them

in mainly focusing on those points.

On account of the EA, if the teachers provide comprehensible input and give feedback as

much as possible and provide a chance of producing target language to the learners, they can
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contribute to the improvement of their interlanguage. Through providing prompts or recasts,
learners may become more aware of what their L2 knowledge is missing when they are given

feedback.

Students' interlingual errors are because of the faulty instruction that focuses on direct
translation between Turkish and English. Due to the prevalence of teaching via translation,
students may have difficulty acknowledging Turkish and English differences. Intralingual
errors, maybe because of grammar-focused courses without paying attention to structures.
Noticing and attending to the forms can help learners realize the usages and apply them in
their oral and written products. By giving feedback and exposing learners to authentic English
with emphasis on translation when needed, errors can be decreased. Interactive activities that
aim students to use the structures they learn would make them aware of their errors and fix
them through the feedback they get from their peers. So, interactive learning and feedback are
crucial for overcoming errors that students make. Teachers should make sure that students
use the structures in an authentic setting, aware of their errors and the reason for those errors.
Interlingual errors can be solved if learners are aware of the differences between the
languages. So, teachers must emphasize the differences between languages and make them

aware of their errors.
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Unutus, gerek siirde gerekse diiz yazida pek ¢ok sanatgi tarafindan islenmekte olan bir kavramdir. Bu
kavramin islendigi carpici metinlerden biri olan Unutma Bahgesi, Latife Tekin’in 2004 yilinda kaleme
aldig1 eseridir. Eser basindan sonuna dek unutusu sorgular. Ahmet Muhip Diranas ise unutusu, siir
baglaminda estetik bir sekilde ele alir ve ortaya “Olvido” ¢ikar. Unutmak ve hatirlamak arasinda kalan
birey, tezathh ruh durumlariyla kars: karsiya kalabilmektedir. Bu durum, kisiden kisiye degismekte ve
insanda olumlu ya da olumsuz bir benlik algisinin sekillenmesine zemin hazirlamaktadir. Yazar ve
sairin biyografilerinin de incelenmesiyle sanatgcilarin kisiliklerinin, eserlerinde ortaya koyduklar1 bakis
acilarmi nasil farklilastirdigy ortaya g¢ikarilmis olur. Iki esere dair pek ¢ok miistakil ¢alisma olmakla
beraber, bu iki eserin beraber ele alindig1 bir calismaya rastlanmamustir. Bu ¢calismada unutma, evrensel
bir kavram olarak ele alinmistir. Sanatgilarin unutmaya iliskin bakis agilarinda benzer ve farkl taraflar
ortaya konmus, unutmanin bir kurtarici olarak goriildiigii bu iki metin, metinleraras: iliskiler
baglaminda da incelenmis ve sanatgilarin biyografik yapilarina da temas edilmistir. Sozii edilen
calismada, siir ve roman tiirlerinin estetik sinirlar1 ¢ercevesinde, ayn1 konunun farkli edebi tiirlerde
nasil ele alindig1 vurgulanmustir.

Anahtar Kelimeler: “Olvido”, Unutma Bahgesi, unutug
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Unutma Bahgesi and a Look from “Olvido”s Frame: Forgetting as the Savior

ABSTRACT

Forgetting is a concept that is being processed by many artists, both in poetry and in prose. One of the
striking texts in which this concept is processed is the Unutma Bahgesi, a work written by Latife Tekin
in 2004. The work questions forgetting from beginning to end. Ahmet Muhip Diranas, on the other
hand, treats forgetting in an aesthetic way in the context of poetry, and “Olvido” appears. A person
who is caught between forgetting and remembering can face contrasting mood states. This condition
varies from person to person and lays the foundation for the formation of a positive or negative self-
perception in a person. By examining the biographies of the author and poet, it is revealed how the
personalities of the artists differentiate the perspectives they reveal in their works. Although there are
many separate studies of the two works, no studies have been found in which these two works are
considered together. In this study remembering is considered as a universal concept. Similar and
different sides have been put forward in the artists' perspectives on forgetting, these two texts, in which
forgetting is seen as a savior, have also been studied in the context of intertextual relations and have
also come into contact with the biographical structures of the artists. In this study, it was emphasized
how the same subject is handled in different literary genres within the framework of the aesthetic
boundaries of the genres of poetry and novels.

Keywords: “Olvido”, Unutma Bahgesi, forgetfulness

1. GIRiS

Insanlar farkl: yontemlerle edinmis olduklar: bilgileri, gesitli sekillerde bilinglerine kisa veya
uzun siireli olarak kodlarlar, depolarlar ve s6z konusu bilgilere ihtiya¢ duyduklarinda geri
cagirirlar. Unutma, bu baglamda bilgileri geri ¢agirma stirecinde karsilasilan bir problem olarak
ele almabilir. Unutmanin sozlik anlamina bakildiginda ve sozciik etimolojik olarak
incelendiginde ise unutmaya hem olumlu hem olumsuz anlamsal niteliklerin yiiklenmis oldugu
goriilmektedir: “Unutmak, es. tr. ong/ung (bos, bosluk, saglamlik, saglik, iyilik, gii¢, solmak,
boyasi u¢mak, giigsiizlesmek, bg. anlamlar igeren kok)dan on(g)itmak/un-1-t-mak/unutmak (kok
anlam1: bos birakmak, soldurmak, gii¢siiz kilmak, onarmak, iyilestirmek, giiclendirmek,
yenilemek, azaltmak, tiiketmek)...” (Eytiboglu, 2004, s. 688) Unutmanin sozlilk anlammin
bilinmesinin yaninda unutma-bellek iliskisinin ortaya konabilmesi igin felsefik ve psikolojik

ekollerde unutmanin nasil ele alindigina da temas etmek gerekir:

“Unutma, Derrida’da kararverilemezlik deneyiminin bir pargasidir. (...) Freud’'da
unutma bastirilmis ve bir bigimde engellenmis seylerin bilingten uzaklastirilarak biling
disina atilmasidir. Oysa Ogrenilmis tiim seyler bellekte saklidirlar, sadece boyle bir
baskilama sonucu unutulmus goriintirler. Ya da diger bir ugrak olan Nietzsche.
Nietzsche’de unutma, saglikli giiciin bir belirtisidir. (...) Heidegger i¢in unutma, bir tiir
dalginlik, es gecme degildir; belli bir tiir diisinmenin sonucudur. Heidegger'e gore
varlik unutulmustur. Ciinkii mantiga dayali, hesap kitap yapan, bir teknige doniismiis
olan diisiinmenin sonucunda varlik unutulmaya mahktm olmustur” (Goksel, 2006, s.

132-133).

Bu gortisler incelendiginde unutmanin degisik kavramsal gercevelere yerlestirildigi daha net
anlasilmaktadir. Kimi diisiiniirler unutmayi bilincin sinirlar1 disina iter kimileri onu baskilanmis

bir hakikat alan1 olarak degerlendirir. Pek ¢ok ¢alismanin ortak noktasi ise unutmanin hafiza ile
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ayrilmaz birer 6ge olarak ele alinmasi ve unutus-hafiza iligkilerinin beraber ele alinmasidir. Bu
goriislerin 1s181nda unutma konusunun 6grenmenin niteliginin iyilestirilmesi bakimindan da

giincelligini korudugunu gozlemek miimkiindyir.

“Insanlar nicin unutur?” sorusu bilimsel bircok calismada da ele alinmustir. “Hermann
Ebbinghaus ket vurmay1 deneylerle ayrintili bir sekilde belgeleyen ilk arastirmacidir” (Gerrig,
Zimbardo, 2013, s. 212). Ebbinghaus’u unutma kavrami agisindan 6zel kilan nokta, ket vurma
konusunda 6nemli calismalar yapacak olan Thorndike’in Ebbinghausun calismalarini temel
almas1 olmustur. Thorndike, 6grenmeye iliskin diisiincelerini sunarken unutma kavramima da
genis sekilde yer verir. Onlarin ¢alismalarina gore daha dnce dgrenilen bilgiler yeni 6grenilen
bilgilere ket vurabildigi gibi, yeni 6grenilen bilgiler de daha 6nce 6grenilen bilgilere ket vurabilir.

Iki durumda da kismen ya da biitiiniiyle unutma gerceklesebilir.

Bilimsel gerceklik cercevesinde unutmaya dair ¢alismalarin yani sira unutma kavramina
mitolojik anlamda da yaklagsmak miimkiindiir. Unutmanin mitolojik anlamda nasil ele alindigina
bakildiginda unutmanun, acilar1 bellekten uzaklastirmasi islevi ile 6ne ¢ikarilan bir kavram olarak
islendigi goritiliir. Mitolojik gergeklige sahip Lethe, insanlarm acilarmi unuttuklar: bir esik olarak

ele alinmaktadir ve Lethe Platon’un Devlet isimli eserinde su sekilde geger:

“Biitiin ruhlar gecince hepsi birden bogucu, korkung bir sicagin altinda Lethe ovasina
gitmisler; ne aga¢ ne ot varmis bu ovada. Aksam olunca Ameles irmag1 kiyisinda
konaklamaislar. Bu irmagin suyu higbir kap icinde durmazmis; oysa herkes de bu sudan
biraz i¢gmek zorundaymis. Bazi ruhlar 6l¢iiyli kagirip fazla icermis, iger i¢mez de, her
seyi unuturmus. Sonra uyumuslar. Gecenin ortasinda birdenbire bir gok giirtltiistidiir
kopmus, yerler sarsilmig ve birdenbire her biri bir yana firlayan ruhlar yukariki
diinyaya, yeniden dogacaklari diinyaya dogru atilmis, kayivermisler yildizlar gibi.
Er'e gelince, ona irmaktan su igirmemisler, ama bedenine nerede nasil kavustugunu
bilmiyor gene de. Birden goziinii aginca kendini sabah sabah odun yigmi iistiinde
bulmus. Iste boylece, Glaukon, unutulmaktan, kaybolmaktan kurtulmus bu sana
anlattiklarim. Bunlara inanirsak kurtarabiliriz kendimizi. Lethe irmagini mutlu geger,

ruhumuzu kirletmeyiz” (Platon, 2010, s. 367-368).

Mitoloji, psikoloji, felsefe gibi alanlarda incelenen unutus, estetik diizlemde de evrensel bir
tema olarak eserlerde islenegelmistir. Bu makalede incelenen metinlerde de bilgilerine “bilingli
bir eylem” olarak ket vurmak isteyen, unutusa sigmarak aci verici yahut benligi zedeleyen
durumlardan uzaklasmak isteyen 6zneler s6z konusudur. Bu 6znelerin benliklerinin derin ve
ylizey yapilarindaki durumlarini okuyucu estetik bir diizlemde gozlemleme imkani bulmaktadir;
tipki unutma sozciigiliniin sozliik anlaminda oldugu gibi ele alinan metinlerde de unutma, olumlu
ya da olumsuz bir bakis agisiyla degerlendirilebilmektedir. “Kadim bilgeligin Lethe’ye yiikledigi
anlam, ‘unutmak’, “‘unutus’ ve ‘gizlenme’ olarak terciime edilen lethe (A1)0n)” (Yaman, 2021, s.

614), bu eserlerde adeta yeniden canlandirilmak istenir.

Latife Tekin’in Unutma Bahcesi romaninda ve Ahmet Muhip Diranas’in “Olvido” siirinde

okuyucu, metinlerin tamamina yayilmis olan ‘unutma’ diistincesiyle karsilasir. Romanin ve siirin
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igeriginin yani sira, eserlerin isimleri de dogrudan unutma kavramina isaret eder: “Olvido”
Ispanyolca bir sézciiktiir, “olvido (nm): forgetfulness, omission” (Davies, 2006, s. 95) sozliik
maddesinden anlasilacag tizere bu kelime Tiirkgeye “unutkanlik” olarak gevrilebilir. Unutma
Bahgesi'nde Tebesstim, Seref, Ferah, Olgun, Giray, Neslihan, Cavidan, Comert gibi sahislar farkl

konulardaki unutma isteklerinin birlestirici giicti ile Unutma Bahgesi’'nde yeni bir yasama baslarlar.

Kimi bellek arastirmalarinda ve o6grenme psikolojisi gibi alanlarda unutma, engellenmek
istenen bir kavram olarak islenirken bu aragtirmada konu edilen sanat eserlerini ortak kilan nokta
ise cogunlukla unutmanimn “kurtarici” iglevi kazanmasi olmustur. “Ozetle, gecmis kavramina
baglanan anlam iginde ‘olmus olan” ‘artik olmayana” baskin ¢iktig1 6l¢iide, unutus olumlu bir
anlama biiriiniir. ‘Olmus olan” unutmay1 an1 ¢alismasina agilmis hatirlanamayan / ezeli kaynak
haline getirir. Nihayetinde yikict unutus ile kurucu unutusun temel anlam belirsizligi aslinda
karara baglanamaz” (Ricoeur, 2012, s. 487). Bu karara baglanamayisla birlikte “Olvido” ve Unutma
Bahgesi eserlerinde ele alinan 6zneler, “olmus olan”in anilarini silerek mutluluga kavusmay:
arzulamaktadirlar. Bu anlamda “zaman” kavrami onlar i¢in asli bir unsur hitkmiindedir, ¢iinki
unutulmak istenen durumlar ge¢mise ait olsa da bahsedilen durumlarin izleri simdiye ve gelecege
de aksetmektedir. “(...) hafizanin en 6nemli bileseni, zamandir” (Tugrul, 2014, s. 19). Bu noktada
unutus, bir anlamda zamanin yekpareligini kirmay1 ve act duyulmayan anlar1 aramay1 hedefler.
Zamanin akicili1 karsisinda pasif ve gligsiiz olan insanoglu, unutusa si§marak zamandan mutlu
anlar1 ¢alma ereginin pesinden kosar, denebilir: “Mutluluk -yani yalnizca mutluluk 6zleminden

bahsetmiyoruz- unutkanlik ve yeni bir zaman algilayis1 anlamina geliyordu” (Boym, 2009, s. 47).

Iki farkli tiir olan roman ve siirin bicimsel farkliliklarini biinyelerinde barindiran bu edebi
eserler, temalar1 ve bu temaya yaklagim bicimleri yoniiyle degerlendirildiginde pek ¢ok noktada
benzemektedir. Ahmet Muhip Diranas’in siir yasami 1974 yilinda yayimlanan tek siir kitabiyla
Olimstizlesmistir. Diranas’in siiri; doneminde sairin kendi siir anlayisini ve orijinalligini
siirdiirmesi, heceye yeni bir ahenk getirmesi, giintimiizde okunurlugunu hala korumas:
yonleriyle 6zeldir. Edip Cansever “Olvido” baglikli yazisinda Diranas’in bu ¢alismaya konu olan
siirini, “Bildigim tek sey, yaslanmayan bir siirdir ‘Olvido’, Tiirk siirinin basyapitlarindan
biridir”(Cansever, 1998, s. 61), climleleriyle agiklar. Latife Tekin"in Unutma Bahgesi roman ise ilk
baskisin1 2004 yilinda yapmuis bir romandir. Bu iki eserin birlikte degerlendirilmesinin ve pek ¢ok
farkli eser arasindan bu iki eserin ¢alismaya konu olarak segilmesinin nedenlerinden biri, s6z
konusu iki eserin de unutus kavramina hem eser adlarinda hem de metinlerin tiim katmanlarinda
gliclii bir sekilde yer verilmesidir. Bir diger neden, iki sanat¢ginin unutmaya dair bakis agilarinda
-eserlerin farkli donemlerde yazilmis olmalarina ragmen- benzerlikler tespit edilmis olmasidir.
Bu benzerlikleri 6zel kilan nokta; farkli edebi tiirlerde, farkli bigimsel yapilarda dahi ayni temanin
sanatgilarin zihninde benzer kavramsal ¢agrisimlar: uyandirmasidir. Okuyucu, Unutma Bahgesi'ni
okumay1 tamamladiginda kendisini sarsici bir sondan ziyade unutma kavrami iizerinde
diistintirken bulur. Ayni sekilde “Olvido” siiri de okuyucunun zihninde, unutus kavramai iizerine
estetik bir temele dayandirilmis fikirler uyandirir. Bu ¢agrisimlardaki benzerliklerin yani sira iki

eser arasinda farkliliklar da ¢alisma esnasinda betimsel bir sekilde aktarilmistir. Ornegin, Latife
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Tekin’de baska metinlerden, mektuplardan romana montaj yapilarak unutus kavrami
zanginlestirilirken “Olvido”, sairin estetik duyus tarzinin siire yansitilmasi ile smirl kalmistir.
Unutma Bahgesi'nde sahislar, gegmisi anlamaya galisirlar ve ge¢cmise, anilara, unutus kavramina
iliskin sorgulamalar yaparlar. “Olvido” baglikli siirde ise sorgulama ve anlama ¢abasindan ziyade
mutlak bir unutusa olabildigince hizli bir sekilde kavusulmasi umulur. Unutma Bahgesi’'nde
unutusa ulasmaya ¢alisan bireyler etkindirler, dyle ki unutma amaglar1 ugrunda tiim yasantilarmni
degistirip “unutma bahgesi’ne gelirler. “Olvido”daki siir 6znesi ise yasaminda bu denli kokli
degisiklikler yapmaz; edilgen bir tavirdadir ve unutusun onu kurtarmasini bekler. Unutma
Bahgesi‘'nde kisilerin hayat hikayelerine dair verilen bilgilerden hareketle, sz konusu kisileri
unutusa iten etmenler okuyucunun zihninde canlanabilirken “Olvido”nun 6znesini unutusa /
pismaliga iten nedenler net bir sekilde belli degildir, bu durum siirde esrarli bir atmosfer
olusturur. Bu farkhiliklarin tespiti ile sanatgilar biricik ve 6zel; eserleri ise orijinal kilan farkl bakis

agilar1 ortaya konmustur.
“Olvido”da “Unutma’nin Ele Alinis1

“Hoyrattir bu aksamiistiiler daima. / Giin saltanatiyla gitti mi bir defa / Yalnizligimizla
doldurup her yeri / Bir renk ¢ghg1 icinde bahgemizden, / Bir el ¢ikarmaya baglar
bohc¢amizdan / Lavanta ¢igegi kokan kederleri; / Hoyrattir bu aksamiistiiler daima”

(Diranas, 1988, s. 65).

Siirin birinci boliimiinde ‘aksamiistii” zaman olarak secilmistir. Aksamiistiine gecisin “giiniin
saltanati”’n1 yitirmesi olarak ele alinmasi ile sembolistlerin aksam, aksamdiistii gibi zaman
dilimlerini siirlerine sik sik tasimasi iligkilendirilebilir. Bu vakitlerin siirlere fon olarak segilme
nedeni, diinyanin ¢irkinliklerinin karanlik veya yar1 karanlik ortamlarda belirsizlesmesidir. Bir
diger deyisle giiniin saltanati, apagikligi, gosterisi aksam saatlerinde kaybolacaktir. Diinyada ve
o donemin sosyal yapisinda var olan ¢irkinliklerinden duyulan rahatsizlik Unutma Bahgesi'nde -
ozellikle Isik Ergiiden’in mektubunun montaj olarak romana eklendigi satirlarda- siir ile benzer
sekilde yer bulmustur. S6z konusu mektupta unutus, insanin yeni deneyimlere acilmasinin
kosulu ve yasamaktan dogan acilarin kaybolmasz isleviyle yer almis ve bu kavrama bellek, vicdan
kavramlarinin esliginde yaklasilmistir: “Unuttuk¢a unutulur acis1 yasamanin ve unuttukga agilir
insan yeni deneyimlere” (Tekin, 2008, s. 274). “Olvido”da kederler lavanta ¢icegi kokar, lavanta
ise kumaglar giivelerden koruyan bir bitki olma 6zelligi ile 6ne ¢ikmaktadir. Bu imge, giizel
anilarin bozulmadan kalabilmesi isteginin bir yansimasi durumunda ele alinabilecek olsa da
bohg¢adan ¢ikarilan gegmis anilar kederlidir. Bu anilar, insan1 yeni deneyimlere siiriikleyecek ve
insan1 unutma istegine gotiiren itici gilicii olusturacaktir. Siirde anilarin hatirlanus siireci olarak
aksam gibi karanlik zaman diliminin secilmesi ile paralel diisiintilebilecek bir nokta, Unutma
Bahgesinde okuyucunun karsisina ¢ikar. Romanda anlatici, “Yaza unutma mevsimi, diyorum

ben... Kisa animsama” (Tekin, 2008, s. 204) der.

“Dalga hiicum edip pismanliklar / Unutusun o tung¢ kapisini zorlar / Ve ruh, atilan

oklarla delik desik; / Iste, dogdugun eski evdesin birden / Yolunu gozliiyor lamba ve
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merdiven, / Susmus ninnilerle gicirdiyor besik / Ve ciimle yitikler, magliplar,

mahzunlar” (Diranas, 1988, s. 65).

Siirin ikinci béliimiinde olumsuz duygu durumlar -pismanhk gibi- “unutusun kapisinm
zorlamak”tadir. Burada unutusun, insan bilincine yardim edici bir islev kazandig1 goriilmektedir.
“Daima kendi zamanlarinin pesinde olan sairin eserlerinde, daha ¢ok, ferdi olarak yasanan
mazideki unutulmus giinler, eski agklar, ebedi hatiralar ve ¢ocukluga duyulan 6zlem vardir”
(Kirc, 1988, s. 119-120). Bu 6zlemi sairin biyografisi ile iliskilendirmek miimkiindiir. Eve ait
unsurlar, ge¢miste sairin bellegine yer etmis ve yillar sonra siirinde estetik bir diizlemde yeniden

ortaya ¢ikmustir:

“Savag icindeki bir iilkede askere giden bir babanin c¢ocugu olarak diinyay:
anlamlandirmaya baslayan sair icin ¢ocukluk imgeleri de bu yonde olmustur. (...) Bu
¢ocukluga ait hayali evde yolu gozleyen artik anne ve baba degil sadece anilarin bir pargasi

olan lamba ve merdivendir” (Atli, 2020, s. 332).

Unutma Bahgesi'nde de insanin yasamini zorlayan anilarin unutulmas: icin gosterilen
gayretin vurgulanmasinin yaninda; ge¢misin giizelliklerini anma, bu gitizellikleri bir sekilde
yitirmeden koruyabilme kaygist derin yapida kendini hissettirir. Latife Tekin bu konuda soyle
der: “Zaten sanat bunun igin 6nemli. Sonra ortaya koydugumuz her sey yitirdigimiz o 1s181n

{iziintiisii ve arayisiyla dolu, Snemsedigimiz ve yiicelttigimiz her sey...” (Ozer, 2005, s. 160)

“Soylenmemis askin giizelligiyledir / Kagitlarda yarim birakilmis siir” (Diranas, 1988, s.
65).

Siirin tiglinci boliimiinde tamamlanamamishk vurgusu vardir. Insan gerceklestirdigi
seylerden ziyade yapamadigi seyler igin varsayimlar ve vehimlerle pismanlik yasayabilmektedir.
Bu durum Zeigarnik etkisini akla getirir. “Zeigarnik etkisi, yarim kalan islerin tamamlanan islere
gore daha kolay animsanmasi olarak tanimlanabilir” (Atak vd., 2016, s. 297). Siirde de sair, askinm
soze ve davranisa dokemediginden, bu aska dair hatiralar zihninde canli bir sekilde yer alir. Sair
askin “soylenmemis”ligini siirinin giizel olmasmin nedeni olarak gosterir. Kuvvetle ihtimal, sair
askini o donem haykirabilseydi Zeigarnik etkisi onu etkisi altina almayacak; bu ask zihninde

siradan bir anitya dontiserek kaybolacakti.

Dordiincii boliimde agkin, agka dair anilarin yazla birlikte ugup gittigi belirtilir. “(...) geriye
dontislerin asir1 hizinda bir¢ok agk, bir agk; bir¢ok unutus, bir unutusa dontisiir. Hiz ¢ogulu
tekillestirir, ayrintilari siler” (Cansever, 1998, s. 63). Canserver’in bu fikirlerini ve Diranas’in yaz
mevsimi ile anilarin ugtugunu sdylemesini unutus-zaman iliskisi bakimindan degerlendirmek
miimkiindiir. Nitekim dordiincii boliimde zaman, “ge¢mis zaman etekleri” tamlamasi i¢inde de
adi1 anilan bir kavramdir. Zaman, “an”lar1 “ani”lastiran bir unsur olmasimin beraberinde
hakikatleri hayale doniistiiren bir kavramdir da. Ge¢miste yasanan tiziintiiler, mutluluklar,
Ofkeler ne denli giiglii olursa olsun; tiim duygular zamanin eleginden gegctikleri andan itibaren
yogunluklarmi 6nemli olgiide yitirir. Bu yiizdendir ki reel yasamda insani etkileyen olaylar

iizerinden zaman gectikten sonra etkisini yitiren bir hayal hitkmii kazanir yahut tamamen

Year/ Y 2022, Issue/ Say: 13, 70-81



Minevver EROGLU

unutulurlar. Zaman kavrami bu béliimde yaz mevsimi {izerinden ele alinmistir ve Latife Tekin
eserinde bu mevsimi, “unutma mevsimi” olarak ele alir. Diranas ise yaz mevsimini yalnizca
“Olvido”da degil pek ¢ok siirinde bir izlek olarak tekrarlar: “Yaz hem bir mevsim hem de yasanan
cesitli duygularin kaynag: olarak Diranas’in siirinde yinelenen bir izlektir. (...) Zamanin kisi
tizerindeki etkisi, mevsim goriintiilerinin yaptig1 etkiyle bir arada sunulur” (Asiltiirk, 2014, s.

205).

Besinci boliimde “artik olmayacak baharlar” sozciik grubundan ve aldanis ifadesinden
umutsuz goriintimlii bir sair-6znenin varligi anlasilir: “Ilk bakista geg¢misle ‘simdi'nin bir
alagimidir “Olvido’. Ne var ki, bu somut alagim, kaotik zamanin saldirisina ugrar yer yer. Ister
istemez soyutlasir, bir edilgenlige dontisiir hemen. Gene de zamansal igerik bakimindan bir kitle
diyebilirsek, duygusallik bakimindan bir eriyiktir. Ya da tam tersine. Insana bakistaki sertlikle
yumusaklik zorunlu olarak kaynasmis, dogal bir akis kazandirmistir siire. (...) Basliyor yasamin
anlatmaya. Kime? Kime olacak, kendi yasamini kendine.” (Cansever, 1998, s. 60-61). Bu satirlarda
vurgulandig tizere “Olvido” bir alagimdir; siirdeki “yalan yeminler” tamlamasi bu minvalde
degerlendirilebilir. Yemin, zamanin ge¢mis boyutuna aittir; bu yeminin yalan sifatim1 kazanmasi
ise simdi / siirin yazim déneminde ortaya ¢ikan bir baska deyisle fark edilen bir durum olmustur
ve ge¢mis ile simdiyi bulusturmustur. Aldanma duygusunun vurgulanisiyla siirin duygusallig1
gliclendirilirken siirin genelinde 6zneyi unutma istegine iten bir unsurun da aldanigin ruhsal

agirhigl oldugu fikri temellendirilmis olur.

Altinc1 boliimde yine aksam saatlerinin hatiralarin uyanma vakti olarak secilmesi dikkat
¢ekmektedir. Edip Cansever “Olvido” bashikli yazisinda “Anladigimca her sey, ama her sey
gecmisle, anilarla dirim kazaniyor Olvido’da” (Cansever, 1998, s. 62), der. Gegmisle dirim
kazanan bir 6ge de asktir bu boliimde. “Hatiralarin uyanma vaktinde” siir 6znesi esen dallar
arasinda hep sevgilinin hayalini, askin dliimsiizliigiiniin akislerini bulur. Bu noktada animsanan

hatiralar, siirin geneline yayilan unutma istegi ile paradoksal bir goriintii olusturur.

“Ey unutus! kapat artik pencereni, / Coktan derinligine cekmis deniz beni; / Cikmaz artik
sular altindan o diinya. / Bir duman ytikselir gibidir kederden / Macerasi ¢oktan bitmis o
seylerden. / Amansiz gecenle yayil dort yanima / Ey unutus! kurtar bu gamlardan beni”

(Diranas, 1988, s. 66).

Yedinci boliimde maceras: biten, timit barindirmayan tiim seylerden unutus sayesinde
kurtarilma beklentisi okuyucunun karsisina ¢ikmaktadir. Unutma kavrami farkli baglamlarda ele
aliabilecek bir genislik igerisinde sunulur: “Biri Tiirk¢edeki “un” kelimesinin isaret ettigj, (...) bir
deneyimin zihinsel bir icerik halinde katilasmadan biinyeye sinmesi, sindirilmesi, besi haline
gelmesi... Digeri ise, biiyiik bir olasilikla Freud'un ‘bastirma’ terimiyle kavramsallastirmaya
calistig1, Eris’in, ¢catismanin ¢ocugu olan unutma... Bir deneyimin igerigi, baska deneyimlerin
igerikleriyle, baska arzu ve korkularla uzlasmadigi i¢in, o deneyimin sindirilmeden, donmus bir
halde bilin¢disina atilmasi...” (Savasir, 2001, s. 100) Bu boliimde sair, bu iki anlam1 da temsil
edebilecek sekliyle unutusa sarilir ve unutusun “dort yanina yayilmasi”ni ister. Bu noktada

unutus benligi tiim yonleriyle kusatan bir kavram halinde okuyucuyla bulusur. Artik sair i¢in tek
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bir erek vardir: Tiim gamlardan kurtulmak. Siir 6znesi, denizin derinliklerine kendisini ¢ektigini
belirterek artik sular altindan “o diinya”nin ¢tkmayacagini soylerken adeta kadim uygarligin
mitlerine telmih yapar; Lethe irmag1 mitolojide unutusu simgeleyen bir su kiitlesidir ve burada
da sair denizin derinliklerine indikge reel diinyadan, hatiralardan arinmaktadir. Diger bir ifade

ile, unutusa siiriiklenmektedir.

Siir, diger sanat dallarinda da oldugu tizere, yazildig1 donemin zihinsel arka planindan, sairin
birikiminden ve sanat goriisiinden izleri biinyesinde barindiran bir tiirdiir. Diranas’m unutmay1
one cikarirken diger taraftan hatirlamay: da tiirlii boyutlar: ile diistindiiren bu siirini, 6liim
kavrami / anilar Sldiirme istegi cercevesinde de yorumlamak miimkiindiir. “ “‘Olmeden &nce
o0lmek’ ya da Diranas’in terminolojisiyle “‘Unutmak’ lazimdir. Ama nasil? Bunun iki yolu vardir:
Dini ayinler araciligi ile vecd haline ge¢mek ya da madde aracilig: ile ‘U¢mak” ”(Caner, 2013, s.
268). “Olvido”da vecd halinde bir unutustan ziyade, kisinin zihinsel siireglerini bilingli bir istekle

ise kogsmasi yoluyla unutus / anilar1 6ldiirme amaci vardir.
Unutma Bahgesi'nde “Unutma’nin Ele Alinis1

Unutma Bahgesi, metinlerarasilifin bir unsuru olarak sayilabilecek ‘montaj’ tekniginin
kullanildig1 bir romandir. Romanda Gasset'nin Avcilik Ustiine, Platon’un Kritias, Nietzsche'nin
Tarihin Yasam icin Yarart ve Sakincas: Uzerine eserlerinden parcalarin yani sira Giirel Yontan, Pelin
Ozer ve Isik Ergiiden’in mektuplari gibi otobiyografik malzemeler de montaj teknigi ile
kurmacaya dahil edilmistir. “Unutma tiizerine kisisel goriislerin ve deneyimlerin paylasildig:
mektuplar romanin yazilis maksadina ve kurgunun atmosferine uyum gosterirler. Ayni romanda
Latife Tekin bir énceki roman1 Ormanda Oliim Yokmug'taki Emin’in yazdig1 metni higbir degisiklik
yapmaksizin alint1 yaparak kendi romanlar1 arasinda metinleraras: iliski kurar” (Balik, 2012, s.
325-326). Latife Tekin, biitlin romanlarinin otobiyografik unsurlar igerdigini belirtmis bir
yazardir. Bu baglamda, Unutma Bahgesi eserinde mekanin anlatildig: satirlar kurucular: arasinda

Latife Tekin'in de bulundugu Bodrum’daki Giimiisliikk Akademisi'ne isaret etmektedir.

“Driranas, ‘Bahar Bayram1” baslikli yazisinda yasamin giinliik akigina kapilan insanin hem
dogadan hem de kendisinden uzaklastigini anlatir” (Caner, 2013, s. 260). Doganin unutma
baglaminin igerisinde ele alinan bir kavram olmasi her iki eserde s6z konusudur. “Olvido”da
gerek dis doga unsurlarina sik sik yer verilmesi gerekse sairin kendi yasadig: yere iliskin anilarin
zihninde canlandirmasi salt siirine pastoral bir derinlik kazandirma amaglamasindan ileri gelmez,
sair dogaya ait unsurlari daima unutus fikri ile beraber islenmektedir. Diranas i¢in s0yle deniyor:
“O, sadece unutmanin degil, unutma yoluyla elde edecegi zihinsel durum sayesinde dogayla
iletisim kurabilmenin pesindedir” (Caner, 2013, s. 261). Latife Tekin’in eserlerinde de dogada
yasayan insanlarin hayata daha acik bir bilin¢le bakabilmesi vurgusu vardir. Eserde segilen
mekan da dogal unsurlarin, tabiatin ta kendisidir. Ancak tabiat unsurlar1 oldugu gibi aktarilmaz,

unutusa dair kisisel izlenimler {izerinden tabiata bakig vardir:

“Sanki 1s1kla, sesle... kokuyla tutusan, bilemedigimiz bir yangin var, animsadiklarimiz o

yangmimn dumani.” (Tekin, 2008, s. 7)
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“Unutma Bahgesi adli romanda unutmus oldugu seyleri hatirlayan anlatici, gegmisi anlamaya
calismaktadir” (Atik, 2012, s. 548). Bu anlama siirecinin i¢inde, unutma giictiniin kullaniminin
dengeli olmasi gerektigine dikkat cekilir. Latife Tekin, unutma kavrammi bu yoniiyle
sinirlandirir. Bu simirlandirmanin nedeni insanin benlik biitlinliigiinii koruma ¢abasidir:
“Unutma  glicimiizii yerli yersiz zorlamayip kendimizi dagitmayacak bigimde
kullanmaliymisiz...” (Tekin, 2008, s. 13) Bu noktada “Olvido”da acidan kagma istegi gosteren
birey ile roman kisileri ayn1 amagta, zihinsel dengeyi saglama diisiincesinde birlesirler. Ancak
bazen, tiim bu dengelilik fikrinden uzaklasilarak biitiiniiyle bir unutus arzulanir ve nihilizme
varan bir unutma istegi gozlenir: “Her seyi unutup hayal meyal olsak hepimiz...” (Tekin, 2008, s.

13)

Iki eserde de gecmis, simdi ve gelecegin cesitli bicimlerde ele alindig1 goriilmektedir. Bazen
‘durée’ kavraminin gosterdigi bicimde gec¢mis, simdi ve gelecegin parcalanmaz akisi icinde
hatirlama ve unutma ele alinirken bazen de diigsel diizlemlerde bile anilarin olusabilecegi
tizerinde durulur: “Hi¢ yasamadigimiz, yasamayacagimiz seylerin anisina da sahip olabiliriz...
Diistinti  kurarak...” (Tekin, 2008, s. 45) Bu noktada am kavramimnin baglamsal alani
genisletilmekte ve gelecege iliskin hayallere de anisal bir nitelik kazandirilarak orijinal bir fikir
yapisi olusturulmaktadir. Anilara yiiklenen bir diger islev ise unutulan seylerin unutuldugunun
kesfedilme siirecine odaklanilmasi ile anilarin bir dirim kazanmasi: olmustur. Bu noktada bellek

bir ses Ogesi gibi ele alinarak duyular aras: aktarimlarla unutusa dair yeni tamlamalar kurulur:

“Ge¢mis zaman iginde kimi seyler olmus, unutmussunuz... Sonra birden onlar
unuttugunuz akliniza geliyor. Daha sonra da onlar1 unuttugunuzu hatirladigimiz... Seref

buna, unutma yankist diyormus.” (Tekin, 2008, s. 57)

Unutma Bahgesinde bu sekilde unutmaya iliskin yeni kavramlar olusturularak unutma-
hatirlama dongtisii bir yanki gibi ele alinmistir. Sesin bir yere ¢arpip sonrasinda geri donmesi gibi,
anilar da unutulsa dahi ¢esitli bicimlerde tekrar hatirlanabilmektedir. “Sonug¢ olarak unutma,
bellegin canli giicii, a1 ise {irliniidiir” (Augé, 1999, s. 61). Ozneler bu bellek giiciine ulasmanin ve
dolayisiyla mutlulugun pesindedir. Ne var ki Unutma Bahgesinde de “Olvido”da da mutlak bir

unutusa ulagilamamaktadar.

Mutlak unutusa ulasilmasa dahi iki eserde de unutmalk, telas verici ya da olumsuz bir sekilde
algilanmamakta, aksine bir kurtarici olarak diiglintilmektedir. Bireyler hatirladiklar: seyler
tizerinden kaygilanmalidir: “(...) asil sen amimsadiklarindan telasa kapil, o seni kollarindan
bagliyor, ¢oziilmene bak, unut unutacagin kadar...” (Tekin, 2008, s. 93) Insani asil telaglandiran,
var olan dinginligi bozan durum animsamalardir. Bu animsamalarin niteligi {izerinde fazla
durulmaz. Roman kisilerinden Seref’in bahgede bir Unutma Enstitiisti kurma hayali vardir. Bu,

unutusun makro boyutlarda ele alindigini gosteren bir ayrinti olarak degerlendirilebilir.

Gerek Latife Tekin’de gerekse Ahmet Muhip Diranas’ta bir kagidin ayrilmaz iki ytizii misali
hem farkl1 yonlerde olup hem de ayni bellek durumun birer ciheti olan unutmak ve animsamak
kavramlari -her ne kadar paradoksal goriinse de- es zamanli olarak ele alinmaktadir. Latife Tekin

bu kavramlari roman kurgusunun igerisinde ayr1 ayr1 soyle nitelendirir:
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“UNUTMAK: Insan her giin gordiigii yiizler arasindan bir yiizii secip unutmak isterse,
bir varligin, icine isleyen duygusundan siyrilmaya calisirsa basarisizliga ugrar, o yiizii
ve o varligi cevreleyen her seyi, sesinin ulagtigi, titrestigi genisligi, bakislarmin
derinligini, gezip dolastig1, gidebilecegi uzakliklari, sigdig1 ve tastig1 her seyi unutmak
gerekir. Unutmak, insan igin, biitiin bir zamani unutmakla olanaklidir, bir bakis
unutmak istedigimizde, biiyiik bir yitimi goze almak zorundayiz. Ancak bdyle bir
yitimin neden olacag1 yikimin altindan kalkabilirse, insanin yeni bir yasami olabilir ve
insan bu yeni yasamina ¢ok derin bir bilgiyle, kaybin bilgisiyle sahip olur” (Tekin, 2008,
s. 95).

“ANIMSAMAK: Nasil bir seyi onu c¢evreleyen her seyle birlikte unutuyorsak
animsamak da boyledir... Bir aninin 15181, baska bir aniy1 aydinlatiyor ve bu aydinlik
bolge, bir leke bigiminde zamanin iginde yayilip genisliyor, bir sozclik, titresimiyle
baska bir sozciigli harekete gegiriyor. Birbirine bagli metal parcalarin, bir dokunusla
tinlamaya baglamasi gibi. Animsama, bir an icin geri donmek degildir, kendimizi,
gecmiste elinden siyrildigimiz  olimiin kucaginda bulmamiz demektir; bir seyi
unuttugumuzda degil, bir sey animsadigimizda 6liim aklimiza gelir, ¢linkii anilarimiz

Oliimiin de anilar1...” (Tekin, 2008, s. 107)

Bu satirlarda once de belirtildigi tizere unutmak icin zamanin da unutulmas: gerektigi
bilgisiyle 6liim-unutus iliskisinin 6ne ¢ikarilmasi ve hem animsarken hem de unuturken kisinin
ortamdaki diger bilesenleri sekillendirmesi ya da diger bilesenlerin kendi iizerindeki etkilesimini

yonlendirmesi vurgusu dikkate degerdir.

“Unutma Bahcesi'nde Ozellikle Seref’in sozlerine odaklanildigina ve onun unutma iizerine
gelistirdigi diistincelerin 6ne ¢ikarildigina tanik olunur. Tebessiim’iin bilincinden aktarilan ve
gecmiste Seref’le aralarinda gergeklesen konusmalarda unutma-anmimsama karsithginin felsefi
derinlik kazandig1 da goriiliir” (Balik, 2013, s. 204). Bu karsithiklar verilirken, roman kisilerinin
neden unutmak istedikleri, yasamlarindan kesitlerin anlatilmasiyla yer yer okuyucuya
sunulmustur. Unutmanin bir gii¢ olarak algilanmas: fikri pek ¢ok ciimlede goriiliir. “Olvido”da
unutmanin kendiliginden gerceklesmesi beklentisi vardir. Unutus, insanlar1 gamlarindan
kurtaracaktir. Insan unutmanin glicinden medet uman, edilgen ve zayif bir 6znedir. Unutma
Bahgesi'nde ise insan etkindir, unutmak icin zihinsel bir ¢aba daima s6z konusudur ve bu amag
dogrultusunda insanlar yagsamlarini dahi degistirmeyi goze alarak Unutma Bahcesi'ne gelirler. Tki
eserde de bireyler, unutmayi iradeleriyle kontrol altina alamamaktadirlar. Bocalayislar, geliskiler

gibi benligi bazen olumlu bazen olumsuz etkileyen ruhsal durumlar s6z konusudur.

Unutus, yasama dair acilardan kagmanin bir anahtar1 olarak islev kazandigr gibi, yeni
deneyimler i¢in de bir anahtar roliinde ele alinmistir. “Olvido” siirinde de bu bakis agisindan izler
bulunmaktadir: “Diistince kusunun sarkisini saf bir sesle sdylemesinin ya da diistince kusunun
sesinin duyulabilir hale gelmesinin, dolayisiyla insanin zihninin 6zgiirlesmesinin tek yolu insanin
bilgiden, kitaptan, giinlitk meselelerden, nihayetinde uygarligin zihnini isgal eden biitiin

unsurlarindan uzaklasabilmesi, bunlari unutabilmesidir ki Diranas’in siirlerindeki ‘Unutug’
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imgesini agiklayabilecek anahtarlardan biri bu bakis agisidir” (Caner, 2013, s. 260). Insanin
kimligini, ontolojik yapisini ele veren bir unsur olarak yine unutustan faydalanilir: “Bana neyi
unuttugunu soyle sana kim oldugunu soyleyeyim” (Tekin, 2008, s. 274). Unutulanlarin kimlige
dair izlerle iliskilendirilmesi, insanlarin bastirdig1 duygular iizerinden psikolojik yapilarina dair
bir pencere ¢izilebilmesi ile birlikte diisiiniilebilir: “Bellek ve kimlik ayrilmaz bir bigimde
birbirlerine baghdir” (Atilla, 2010, s. 23). Romanda da bu diisiinceye uygun olarak insanin neyi,
ne kadar unuttugu kimligi belirleyen bir unsur olarak gosterilmektedir. Unutmaya, bireylere

kimlik kazandiran ve o kimligi sekillendiren bir islev yiiklenmistir.

2. SONUC

Unutus, hatirlamanin oniinde kismen ya da tamamen engel teskil ederek insami gesitli
bakimlardan zorlayabildigi gibi hayat karsisinda bireyi yoran, benlik algisini zedeleyen,
yetersizliklerini hissettiren, yasama sevincini engelleyen durumlar karsisinda bir kurtarici olarak
da islev kazanabilen bir kavramdir. Unutusa her bireyin / toplumun atfettigi degerler farkh
olmustur. Evrensel bir kavram olan unutus ele alindiginda hatirlayis kavrami da akla gelir. Bunun
yani sira zamanin unutusa etkisi, iginde bulunulan mekanin unutmay etkileyen yonii iizerinde

de duistintilir.

Unutma Bahgesi romaninda ve “Olvido” baslikli siirde unutma kavrami genis bir ¢erceveden
ele alinmis olup bellek, kimlik gibi kavramlara; unutma-hatirlama gibi ikili karsithiklara
deginilmistir. Iki eserin en 6nemli ortak noktast sudur: Unutus, insanlarin zihinsel ytiklerini
hafifleten bir unsur olarak ele alinmistir. Bir diger yandan -bu bakis agist ile ters diisen bir diisiince
gibi goriinse de- anilarin degerinin inkar edilmemesi durumu iki eserin de alt katmanlarina
yansimgtir. Tki eserde de unutma kavrami ekseninde ortak bir bakisla olaylara yaklasiimas,
dogaya her iki eserde de islenen temay gii¢lendiren bir fon olarak yer verilmesi, doganin realist
gozlemlerden ¢ok, oznelerin alimladig1 sekliyle verilerek Oznellik gergevesinden sunulmasi
dikkate deger ozellikler olarak one ¢ikmuistir. Iki eserde unutmaya iligkin fikirleri olan 6zneler,
pasif ya da aktif tutumlar gelistirmis ve kendi unutuslarina ulasirken farkli yasam deneyimlerine
sahip olmuslardir. Bunlarin metinlerde ortaya konmasiyla unutus kavrammnin da tipki sanat
eserleri gibi orijinallige sahip bir kavram oldugu, bireylerin kimlik / benlik yapilarinin unutusa
ylkledikleri anlamlar1 ve islevleri farklilastirdi1 ortaya ¢ikmustir. Unutma kavramina bu
anlamda betimleyici bir pencereden bakilmis ve evrensel bir konunun farkh bicimlerle farkli

sanatgilarda ele alinisinin hususiyetleri tizerinde durulmustur.
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Oz

Covid-19 viriisii 2019 yil1 Aralik hayatinda hayatimiza giren bir kelimedir. Diinyada bircok iilkede ve
tilkemizde de 2020 yili Mart ay1 itibariyle goriilmiis ve okullarin, kafelerin, avmlerin kapanmasi, yas
gruplarina gore kisitlamalar ve ev karantinasi uygulamalar1 baslamistir. Bu makalenin amaci ergenlik
doneminin genel Ozelliklerine dikkat edilerek, Covid-19 Pandemisinin ergenlere olan psikolojik ve
sosyal etkilerini incelemektir. Bu calisma, ergenlik donemi ozellikleri de ele alinarak, pandemi sirasinda
ve sonrasinda ergenlerin yagsadiklarini anlamak, onlara uygun dogru calismalar yapilmasini saglamak
adina onem tasimaktadir. Derleme olarak hazirlanan bu calisma meta-sentez olarak yapilmistir. Bu
baglamda 2019-2021 yillar1 arasinda; pandemiyle alakali yapilmis calismalar sentezlenmistir. Bunun
disginda gelisim alaninda faydalanilan kaynaklar daha genis yil araliklarimi kapsamaktadir. Yapilan
farkli calismalar incelendiginde pandeminin ergenlere farkli alanlarda olumsuz etkilerinin oldugu
bulgusuna ulasilabilir.

Anahtar Kelimeler: Ergenlik, Pandemi, Covid-19, Online Egitim.

The investigation of the Effects of the Covid-19 Pandemic on Adolescents

ABSTRACT

The Covid-19 virus is a word that entered our lives in December 2019. In many countries around the
world and in our country, as of March 2020, it was observed and the closure of schools, cafes, shopping
malls, restrictions on age groups and home quarantine practices have begun. The purpose of this article
is to examine the psychological and social effects of the Covid-19 Pandemic on adolescents by paying
attention to the general characteristics of adolescence. This study is important in order to understand
the experiences of adolescents during and after the pandemic by considering the characteristics of
adolescence and to ensure that the right studies are done for them. This study, which was prepared as a
review, was conducted as a meta-synthesis. In this context, studies related to the pandemic 2019 and
2021 have been synthesized. In addition, the resources used in the development area cover wider
december intervals. When different studies are examined, it can be found that the pandemic has
negative effects on adolescents in different areas.

Keywords: Adolescence, Pandemic, Covid-19, Online Education.

Year/ Yl 2022, Issue/ Say: 13, 82-97.



Selin ONCU

1. GIRiS

Viriislerin diinya tlizerinde biiyiik salginlara yol agabildigi ve bu salginlarin énemli etkileri
oldugu daha Onceki yillarda yapilan ¢alismalarda da incelenmistir. Glintimiizden yaklasik 100
yil 6nce Ispanyol Gribi yasanmis ve o dénemde de yaklasik 50 milyon insanin 8liimiine yol
agmustir. (Bursa Tabip Odasi Siirekli Tip Egitimi Pandemi Kitabi, 2020).

Covid-19 viriisii ise 2019 yilmin Aralik aymda Cin’in Wuhan kentinde ortaya ¢ikmis ve
hizla yayilarak tiim diinyayz etkisi altina almistir. Hastaligin klinik belirtileri cogunlukla yiiksek
ates, okstiriik, burun tikanikligi, kas agrilari, halsizlik ve ilerleyen durumlarda ise solunum
sikintis1 seklinde kendini gosterebilmektedir. (Hatun, Dicle, & Demirci, 2020) Hava, temas
yoluyla bulasabilmektedir. Bu da bulag hizinin artmasii saglamistir. Ayrica bulas hizmin
yliksek olmasi, hem viriisiin yapist hem de gelisen diinyada seyahatin ve iilkeler arasi iligkilerin
giiclii olmasi gibi nedenlerle de agiklanabilir. Bu hastalik 11 Mart 2020 tarihinde, Diinya Saglik
Orgiitii (DSO) bu hastalig1 “pandemi” olarak adlandirmugtir. Tiirkiye’ de ilk vaka 10 Mart 2020
tarihinde gorilmiistiir. (Caliskan, 2020) Bu tarihten itibaren de tiim diinya ile beraber
Tiirkiye’de de yasam kosullarinda da biiyiik degisimler yasanmaya baslamistir.

Bu Salgin tiim diinyay:r idari, ekonomik, sosyal ve saglik olmak iizere bircok alanda
olumsuz etkileyen kiiresel bir problemdir. Ayrica bu viriisiin nasil ortaya ¢ikti§inin tam olarak
bilinmemesi, viriisiin gozle goriilemiyor olmas1 ve bazi bireylerin daha ¢ok olsa da toplumdaki
tim insanlarin risk altinda olmasi bu salgimin kiiresel bir travmaya doniismesine neden
olabilmektedir. Bu nedenle de travma sonrasi goriilebilen psikolojik tepkileri salgin doneminde
de gorilebilmektedir. Gelecekle ilgili belirsizlik, hastalik kapma korkusu, endise ve
huzursuzluk hali, mutsuzluk, yalnizlik hissi, {timitsizlik, caresizlik gibi duygular da salginla
beraber insanlarin hayatinda etkisini arttirmistir. (Askin, Bozkurt, & Zeybek, 2019) Covid-19
pandemisi tiim bireyleri olumsuz etkiledigi gibi ¢ocuklar ve ergenler {izerinde de olumsuz
etkileri vardir. Bu calismada ozellikle ergenler {izerindeki etkilerinden bahsedilecektir.
Ergenlerin i¢inde bulundugu ruh halini dogru bir sekilde anlamak icin ergenlik donemindeki

bireylerin 6zelliklerini de ayrintili olarak incelemek gerekmektedir.

2. YONTEM

2.1. Arastirma Modeli

Bu calisma literatiire bagh olarak hazirlanan derleme bir ¢alismadir. Meta-sentez yontemi
uygulanarak yapilmigtir. Meta-sentez yOontemi amaglanan baglam etrafinda yapilan
arastirmalarda ele alinmis temel 6geleri bulmak ve arastirmanin sonuglarin1 kavramlastirma ve
bir iiriin haline getirmek amaciyla farkli calismalar ele alinarak analiz ve sentez siireglerinden
gecirilmesidir. (Schreiber, Crooks ve Stern, 1997). Meta-sentez arastirmalar1 yapilirken bazi
asamalara gore yapilmas: gerekmektedir. Bu c¢alismada asagidaki asamalar sirasiyla
uygulanmistir. i) Calismanin problemini belirleme ii) Literatiir taramas: i¢in konuyla ilgili
uygun anahtar kelimeleri belirleme iii) Calisma problemiyla ilgili arastirmalarin elde edilmesi ve

gozden gecirilmesi iv) Calismaya dahil edilme Olgiitlerinin belirlenmesi, dahil edilen
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arastirmalarin segilmesi v) Dahil edilen arastirmalarin analizinin yapilmasi, tema ve alt
temalarinin belirlenmesi vi) Temalar gercevesinde elde edilen bulgularin sentezlenmesi vii)
calisma siireci ve bulgularin raporlanmas: seklindedir (Polat& Ay, 2016).

2.2. Verilerin Toplanmasi ve Analizi

Bu calismanin dahil edilme Olgiitleri ve veri toplama siirecine iliskin bilgiler asagida
sunulmustur.

1.Turkiye baglaminda pandemi kavramina iligkin aragtirmalarin saptanacag: veri tabanlari
oncelikle belirlenmistir. Literatiir taramas1 Dergipark, MEDLINE, Google akademik ve Web of
Science, veritabanlarini kapsamistir.

2. Aramalarda kullanilan konu bagliklar1 ve anahtar sozciikler ergenlik, cocuk, psikolojik
etki , Covid-19, pandemi, Ogrenci, ebeveyn, psikosoyal, aile’dir. Ulusal veri tabaninda “VE”,
“YA DA”, uluslararas: veri tabanlarinda ise “AND”, “OR” baglaglar1 kavramlar1 birlestirmek
icin kullanilmigtir

3. Bu galisma ergenlik ve pandemi konulariyla alakali olmayan ¢alismalar elenmistir.

4. Taramalar 2019-2021 yillar1 arasin1 kapsayacak sekilde yapilmistir.

5. Tarama sonucunda 1T Ingilizce olmak iizere toplam 9 calismaya yer verilmistir. Bu
¢alismalarda nicel ve nitel ayrimi yapilmaksizin arastirmaya dahil edilmistir.

6. Secilen makalelerin 6nce 6zet kisimlar1 okunarak konuya uygunlugu tespit edilmis, daha
sonra tamami okunarak, konuyla ilgili kisimlarda sonuglar1 degerlendirilerek, calismaya dahil
edilmistir.

Makaleler M1, M2, M3... M9 seklinde kodlanmistir. Bu aragtirmalarin 6zellikleri Tablo 1’de

sunulmustur.

Tablo 1. Incelemeye dahil edilen calismalarin dzellikleri

Veri Toplama
Yontemi/Veri
Kod Yazar/Yil Veri Tabani Amaa Katilima Yontem Analizi

Covid-19'un Agama 1: 14
psikolojik kadin 36
yansimalarim ve erkek 30 kisi, Yar
Osman Hatun, salginla basa Asama 2: 484 yapilandirilmis
Abdullah Nuri ¢tkmanin nasil kisi (18 goriisme
Dicle, Ibrahim gergeklestigini  yasindan formu
M1 Demirci (2020) Dergipark incelemek biiyiik) Fenomenoloji  Betimsel analiz

Covid-19
pandemisinin ve
karantina
stirecinin ¢ocuk
ruh sagligina
etkilerini giincel
literatiirde
yayinlanmis
yaymlar

Yasin Caligkan esliginde

M2 (2020) Dergipark degerlendirmek. Meta-sentez Icerik analizi
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Gozde
Akoglu, B.
Tugba
Karaaslan

(2020) Dergipark

Yaganan
pandemi
stirecinin
cocuklar
tizerindeki olas1
psikososyal
etkilerinin
alanyazin
esliginde
incelenmesi

Meta-sentez

Selin ONCU

Igerik analizi

M4

Asl Gorgiilii
Arn, Kevser

Arslan (2020)  Dergipark

Ogrencilerin

zihinlerinde

viriise yonelik

olusan 6. Sinifta
algilarinin ortaya okuyan 100

cikarilmasi ogrenci

Fenomenoloji

Metaforik alg1
formu
Icerik analizi

M5

Guessouma, S.
B., Lachala, J.,
Radjacka, R.,
Carretiera, E.,
Minassiana, S.,
Benoita, L., &
Moroa, M. R.

(2020) MEDLINE

COVID-19
pandemisi ve
sokaga ¢ikma
yasag ile ilgili
ergen psikiyatrik
bozukluklar:
hakkindaki
literatiirii
gozden
gecirmektir.

Meta-sentez

Icerik analizi

M6

Mehmet Enes
Goker, Senol

Turan (2020)  Dergipark

Teknoloji
kullanima
risklerini
tartismak ve
etkilerini
azaltmaya
yardimci
olabilecek bazi
pratik Oneriler
sunmaktir.

Meta-sentez

Icerik analizi

M7

Abdullah
Sarman , Suat
Tuncay,
Emine Sarman

(2020) Dergipark

COVID-19
Pandemi
stirecinde
medyanin 3-18
yas arasindaki
cocuklar
uzerindeki
olumsuz
psikolojik
etkisinin
Onlenmesi ile
ilgili 6nerilerin
sunulmas.

Meta-sentez

Icerik analizi

M8

Tamer Sari,
Funda Nayir

(2020) Researchgate

Pandemi
donemini
uluslararasi
raporlarda
egitim acisindan
inceleyerek,
ortaya ¢ikan
sorunlar1 ve bu
siirecin yaratig1
firsatlar
belirlemektir.

Temel
arastirma

Dokiiman
Analizi

M9

Zeynep

Karatas (2020) Researchgate

COVID-19
pandemisi
stirecinin LGS ve
YKS sinavina
hazirlik
stirecinde olan

663 ortaokul
ve lise
Ogrencisi

Betimsel
calisma
Olgu bilim
calismasi

Anket

Yari
yapilandirilmis
Gorlisme
formu frekans
ve ylizdelik
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cocuk ve analizleri
ergenlerin Icerik analizi
psikolojilerine

yansimalar1

incelenmesidir.

3. ERGENLIK DONEMI OZELLIKLERI

Ergenlik insan yasamindaki onemli gelisim asamalarindan biridir. Bu gelisim asamasiyla
ilgili farkli tamimlamalar yapilmistir. Ergenlik kelimesinin Ingilizcedeki karsilig1 ‘adolescent’
kelimesidir. Bu kelimenin Latincedeki ‘adolescere’ kelimesinden tiiredigi diistiniilmektedir.
Adolescere ise olgunlasmak, biiytimek anlaminda kullanilan bir kelimedir. (Yavuzer, 1993)

Ergenlik, cocukluk déneminin bitisiyle baslayan ve fizyolojik olarak yetigkinlige ulasincaya
kadar gecen bir gelisim donemidir. (Kog, 2004) Ergenligin bir diger tamimi da ergenligin
hormonal, fiziksel, psikolojik ve sosyal olarak degisimle karakterize edilen bir zaman dilimi
oldugunu ifade eder. (Blakemore, 2012) Ergenlik dénemi hormonlarin da etkisiyle hem zihinsel,
hem fiziksel hem de sosyal anlamda biiyiik degisimlerin yasandigi bir donem olmas: nedeniyle
onemlidir. Ergenlik; toplumlara, yasanilan donemlere ve bireylere gore farkli Ozellikler
gostermektedir. Bu nedenle ergenlik yasini tam olarak belirlemek miimkiin degildir. Ergenlik
donemi baslangici genellikle kizlarda 10-12 yaslar, erkeklerde ise 11-14 yaslar arasinda
olabilmektedir. (Parlaz, Tekgiil, Karademirci, & Ongel, 2012) Ergenlik doneminin bitisi de yine
bireysel farkliliklarla beraber kizlarda 18 erkeklerde 21 yas civarinda sona ermektedir. Biiyiik
degisimlerin yasandig1 bu donemde ailenin dogru yaklasimi da ¢ocuklarin gelisimi agisindan
biiyiik 6nem tagimaktadir. Bu donemde ergenler anne babasi ile saglikli ve doyurucu iligkiler
gelistirebilirse ev disindaki sosyal hayatinda cevresiyle ve arkadaglar: ile daha kolay istendik
yonde iliskiler kurabilecektir. (Hasimoglu & Aslandogan, 2018).

Ergenlik doneminde viicudun iiremeye uygun hale gelmesi nedeniyle 6nemli fiziksel
degisimler meydana gelmektedir. Bu donemde biiyiime olduk¢a hizli bir sekilde
gerceklesmektedir. Her iki cinsiyet icin de boy artisinin en hizli oldugu dénemdir. Boy ve kilo
artisinin yaninda ergenlerde i¢ organlar ve iskelet hizla gelismektedir. Kas dokusu gelismekte ve
yag dokusu Ozellikle kiz gocuklarinda artis gostermektedir. Bu hizli biiylime esnasinda ilk
olarak ayaklar ve eller biiyiimesi biiyiir, daha sonrada bacak ve 6n kol ve ardindan uyluklar ve
tist kol uzar. Bu nedenle ergenin viicudunda orantisiz bir biiyiime gerceklesir. Ozellikle el ve
ayaklarin hizli uzamasi da sakarliklara neden olabilmektedir. (Alisinanoglu, 2002) Kalgalarin ve
omuzlarin gelismesi ve yiiziin seklinin oturmasi da bu donemde gerceklesmektedir.

Bu donemde salgilanan bazi hormonlarin etkisiyle ergenlerde cinsel anlamda biyolojik
gelismeler gerceklesmektedir. Hem kizlarda hem erkeklerde yasanan bu gelismeler birincil ve
ikincil cinsiyet Ozellikleri olarak 2 grupta incelenmektedir. Birincil cinsiyetler 6zelliklerinden
bahsedilirken, kizlarda ergenlik ¢aginda Onemli bir olay olarak ilk adet kanamasindan
bahsedilebilir. Bu olay yine bireysel ve hormonal farkliliklara bagh olarak 10-14 yaglar1 arasinda
gerceklesmelidir. Bunun disinda cinsel organlarda da gesitli gelismeler yasanmaktadir. Klitoris
biiylir ve uyarilmaya hazir bir hale gelir. Vajina ve vajinal kanal da biiyiir. (Dingel, 2006)

Erkeklerde de birincil 6zellikleri incelenecek olursa, ergenlik déneminin en 6nemli gelisimi
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penisin biiyiimesi olayidir. Kiz ve erkeklerde ikincil cinsiyet 6zelliklerinden bahsedilecek olursa;
bu dénemde kizlarin gogiisleri gelisir ve cinsel bolge ve koltuk altlarinda killanma goriilmeye
baslar. Yag orani artar, kalgalar genisler ve sekillenir. Erkeklerde de benzer sekilde penis gevresi
ve koltukalti killanmasi baslar. Kas orani artar, omuzlar genisler. Yiizde sakal ve bryik olusumu
baslar, yiiz daha erkeksi bir goriiniim kazanmaya baslar. Ayrica erkeklerde sesin kalinlagsmasi
da bu donemde gerceklesen gelisimlerdendir.

Ergenlik doneminde yetiskinli§e dogru hizla ilerlerken; zihinsel gelisimlerinden de
bahsetmek 6nemlidir. Zihinsel gelisimin ergenlik ¢agina kadar olan siirecte de hizli bir gelisim
gosterdigi ancak ozellikle yaklasik 15-16 yaslarinda en {iist seviyeye ulastigi ve 20 yasindan
sonraki siirecte gelisiminin yavagladig goriisii, genel anlamda kabul goren goriislerdendir.

Ergenlik donemi beyin gelisiminin gerceklesmesinde de 6nemli bir dénemdir. Ergen
zihinsel anlamda artik bir yetiskin gibi diisiinmeye yaklasmistir. Ergenler bu donemde biligsel
olarak cocukluk doéneminden farkli bir zihinsel yapiya sahiptir. Artik soyut kavramlar
anlamlandirabilir, daha karmagik problemler ¢ozebilir ve diger kisilerin bakis agilarini da
anlamaya baglar. J.Piaget’ gore ergenler, bu donemde artik tiimevarim ve tiimdengelim
yontemleriyle diistinebilecek kapasiteye de ulagsmistir. Ayrica ergen tipki bir yetiskin gibi simdi
ve buraya odaklanabilir ve karsisina ¢ikan olasiliklar1 gbz oniine alip, ona gore hareket edebilir.
Ergenin bilissel yapilarinin genel 6zelliklerinden bahsedilecek olursa; dncelikle ergen karsilastig
problemler igin farkli bilesenleri igeren, daha gelismis bir mantik kullanabilme becerisine
sahiptir. Bir digeri ergenin karmasik yapiya sahip olan bir semboller sistemini anlayip,
kullanabiliyor olmasidir. Bu sayede ergen karmasik problemleri ¢ozerken, karsilastigi
durumlarin yerine X ve Y gibi semboller kullanabilir ve ¢6ziime bu semboller yardimiyla
ulagabilirler. Ergenler yasadiklar1 problemlerle alakali hipotezler kurabilirler ve bu hipotezlere
ulagsmak adina deneysel bir ¢aba igerisinde bulunabilirler. (Ahioglu-Lindberg, 2011)

Ergenlik donemindeki bireyler ahlaki ve etik bakimdan da daha yiiksek bir sagduyuya
sahip olurlar ve kendi ahlak goriislerini olusturmaya baslarlar. (Giil & Giines, 2019) Ergenler
kendi davraniglarin iyi veya kotii olarak degerlendirebilme becerisi kazanmaya baslar ve bu
davraniglar hakkinda da akil yiiriitebilir. Ergenlik doneminde, g¢ocukluk doneminden farkh
olarak artik benmerkezcilik azalmaya baslamakta ve ahlaki davraniglar da soyut bir hal
almaktadir. Ergen bireyler bu donemde neyin yanlis neyin dogru oldugunu ve hakli olma,
haksiz olma gibi kavramlar1 sorgulamaya baslamaktadir. (Kokli, 2019) Kohlberg
arastirmalarinda ergenlerin ahlaki geliskiler yasadigini ve bu yaslarda zararli madde kullanimz,
hirsizlik, cinsellik gibi konularinin da daha yaygin yasanmaya bagladigini diisiinmektedir.

Ergenlik donemi bireylerin kisiligini sorguladigi ve yeni bir kimlik arayisinda oldugu bir
donemdir. Bu donemde fiziksel ve zihinsel gelismenin de sagladig giicle birey 6zerklesmeye,
bagimsizlasmaya baslamistir. Duygusal ve toplumsal olarak da bagimsizlasmak isteyen ergen,
kendi ayaklar1 {izerinde durabilecegini, kendi sorunlarina kendisinin ¢oziim bulabilecegini,
denetlenmeye ve yonetilmeye ihtiyact olmadigini diisiiniir. Ozerklegsme istegi ergen igin adeta
bir savas halini almaktadir ve buna kars: ¢ikan kisileri de kendisine diisman olarak gorebilir.

(Donmezer, 2003) Bu nedenle ailesiyle de catismalar yasayabilmektedir. Dis diinyaya yonelmek

Year/ Yl 2022, Issue/ Say: 13, 82-97.



Selin ONCU
isteyebilir. Yoneldikleri bu dis diinyada yine ozgiirliik arayisiyla girdikleri akran gruplari
onemli bir yere sahiptir.

Ergenlik donemi c¢ocuklarin sosyallesme ihtiyacinin arttigy ve akran iligkilerinin
hayatlarinda daha 6nemli bir yer kazandig1 bir donemdir. Bu donemde akran iligkileri ergen igin
neredeyse hayati bir 6neme sahiptir. Bu donemde ergenin sahip olmak istedigi arkadas, ilk
ergenlikte (12-15 yaslar) hemcinsleri, ileri ergenlikte ise (16-20 yaslar) kars1 cinsler de olmaya
baglamaktadir. Ergenler aileden ayrilma ve 6zgiirliie onem verir bu dénemde vaktinin biiyiik
¢ogunlugunu arkadaslariyla gegirmeyi tercih etmektedir. Duygularini, diistincelerini ve sirlarim
ailelerinden ¢ok arkadaslariyla paylasmak isterler. (Dingel, 2006) Disarida onlarla gegirdikleri
zamanin digsinda evdeyken de sosyal medya iizerinden iletisim halinde olmak, mesajlagsmak,
gruplara dahil olmak ergenler i¢in 6nemlidir.

Her ailenin sahip oldugu kendine 6zgii bir aile sistemi vardir. Ancak ergenlik donemindeki
ozgurliik arayisi, ailenin sistemini bozabilmektedir. Bununla ilgili farkli yaklagimlar
bulunmaktadir. Baz1 yaklasimlar ergenlikte ebeveynlerden bagimsizlasmanin temel gorevlerden
oldugunu ve bu nedenle yasanan catismalarin normal bir siire¢ oldugunu ifade etmektedir.
Diger yaklasimlara gore de bu gatismalar ergenlik donemine 6zgii degildir ve her aile igin
yasanmadig1 sdylenebilir. Yani bu tarz ailelerde ergenlik 6ncesi donemde de aile yapisinda bir
takim sorunlar oldugu soylenebilir. (Akiin, 2013) Bu siirecin basarili bir sekilde devam
ettirilebilmesi icin aile iginde ergenin degistigi, biiylidiigli goz Oniine alinacak sekilde yapisal
degisiklikler yapilmalidir. Ergene 6zerklik taninmali ve yasina uygun olacak sorumluluklar
verilmelidir. Eger anne babalar ergenin yerine biitiin kararlar1 veriyorsa, ergen dogru kararlar:
kendi alabilme becerisi kazanmakta glicliik yasayabilir ve durum ergenin olumsuz

aligkanliklara da yonelmesine de neden olabilmektedir.

4. PANDEMI DONEMINDE ERGENLERIN YASADIGI PSIKOLOJIK SIKINTILAR

Covid-19'un hayatimiza girmesiyle beraber tiim diinyadaki insanlarin yasaminda biiytiik
degisikliler meydana geldi. Yaghlara oranla herhangi bir kronik rahatsizlig1 olmayan ¢ocuk ve
genglerde fiziksel etkilerinin daha az oldugu, ¢ogu zaman semptomlarin belirgin olarak
goziikmedigi de goriilmiistiir. Bu nedenle fiziksel ve saghk anlamindaki sorunlarin yamn sira
ozellikle uzun siire evde kalma, sosyal hayatin kisitlanmasi gibi durumlar hem aile
dinamiklerini hem de ergenlerin psikolojisini olumsuz yonde etkileyebilmektedir. Bu siireg
bireylerde panik bozukluk, anksiyete bozuklugu, keder, kayip ve depresyon gibi ¢ok cesitli
psikolojik sorunlarinda olusumunu da tetiklemektedir. (Hatun, Dicle, & Demirci, 2020). Hatun
ve arkadaslarinin (2020) yaptig1 calismada Covid-19'un psikolojik yansimalarini ve salginla basa
¢ikmanin nasil gergeklestigini incelemeyi amaglamistir. Bu baglamda 2 ayri galisma seklinde
gerceklestirilen ¢alismanin ilk asamasi ¢evrimigi olarak yapilmis ve ¢alismaya 18 yasindan
biiyiik olmak tizere 14’1 kadin 16’s1 erkek 30 kisi katilmigtir. Bu arastirmanin sonuglarma gore,
Covid-19 salginiyla beraber insanlarin yasam rutinleri degismis; yakin iligkileri, sosyal hayat1 ve
ekonomik yasami da olumsuz etkilenmistir. Kisilerde 6fke, korku, kayg: gibi duygularin ortaya

¢ikmasina sebep olmustur ve kisiler bu duygularla bas edebilmek igin gesitli bas etme
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stratejilerine basvurmustur. Bunun disinda salgmnin katihmcilarin hayatinda neden oldugu
olumlu gelismelerden de s6z edilmistir. Calismanin ikinci kisminda ise 484 katilima
bulunmaktadir ve galismanin amaci Salginla Basa Cikma Olgegi’nin (SBCO) gelistirilmesi ve
psikometrik &zelliklerinin incelenmesidir. Olcegin gegerlik giinenirlik calismalar1 yapilmis ve
yapilan analizler sonucunda giivenilir bir O0l¢gme aract oldugu gosterilmistir. Ayrica bu
¢alismanin sonuglarina gore kadinlarin basa ¢ikma alt boyutlar1 ve Covid-19 puanlar: erkeklere
gore daha yiiksek oldugu gosterilmistir. Bu ¢alisma Covid-19'un insan hayatindaki psikolojik
yansimalarini gostermesi nedeniyle 6nemli bir yere sahiptir. (Hatun, Dicle, & Demirci, 2020).

Ergenler ve aileleri smirhi kaynaklarin ve sirh alanin oldugu evde giinliik rutinlerini
degistirmek durumunda kalmis ve sosyal hayat, diger insanlarla etkilesim diizeyi oldukca
azalmistir. Buna ek olarak pandemi nedeniyle is kaybi yasayan ebeveynlerin olmasi tiim
sorunlarin beraberinde bir de ekonomik sikintilara neden olmustur. Temel ihtiyaclarim
karsilamakta zorlanan aile bireylerinin de yasadigi sikintilar daha da artmaktadir. Tiim bu
olumsuzluklarla beraber aile igi gerilimin ve stresin arttig1 ve aile i¢i siddete neden olabildigi
soylenebilir. Caliskan(2020) yapmis oldugu calismada, Covid-19 pandemisinin ve karantina
stirecinin ¢ocuk ruh saglig1 tizerindeki etkilerini giincel literatiirde yaymlanmis olan cesitli
yayinlarin egliginde degerlendirmeyi amaglamistir. Bu baglamda yapilmis ¢alismalardan
alintilarla pandemi siirecini ve etkilerini daha ayrintili ve acik sekilde ifade ettigi goriilmiistiir.
(Caliskan, 2020)

Pandemi aslinda tiim insanlar i¢in oldukga yeni ve belirsiz bir siirectir. Bilinmeyen seyler
insanlarda kayg1 uyandirir. Bu belirsizlik, bilinmezlik hali ergenlerde de kaygi, korku, ofke ve
hayal kiriklig: gibi olumsuz duygularin yasanmasina neden olabilmektedir.

Akoglu ve Karaaslan yaptig1 gozden gecirme calismasinda cocuklarin egitim Ogretim
siiregleri disindaki psikososyal gelisimine odaklanmis ve pandeminin ¢ocuklar tizerindeki kisa
donemli ve uzun dénemli olumsuz psikosoyal etkileri oldugunu ifade etmis ve bu olas: etkileri
alanyazin egliginde incelemistir. Arastirmanin sonuglar1 ele alindiginda ise yapilan bu
c¢alismanin c¢ocuklara, ailelerine ve uzmanlara riskler ve ¢oziim yollar1 ile ilgili destek
saglayabilecek nitelikte bir ¢alisma olabilecegi ifade edilmistir. (Akoglu & Karaaslan, 2020)

Donemin getirmis oldugu duygusal problemler bu tetikleyicilerle daha da yogun bir hal
almakta ve bazi bireyler icin depresyon gibi daha ciddi ruhsal problemleri de
tetikleyebilmektedir. Yasanan pandemi siireci tipki bir dogal afet gibi travmatik etkiler birakan
bir siirectir. Diger travmalardan farkli yan1 da ¢ok daha genis kitleleri etkileme giiciine sahip
olmasidir. Bu nedenle pandemi donemi esnasinda ve sonrasinda goriilebilecek psikolojik
sikintilar, travma ve travma sonrasi psikolojik problemlerle benzerdir. Bunlardan bazilari; 6fke
patlamalari, isyan, artan risk alma davramslari, bagimlilik, konsantrasyon eksikligi, biling
bulaniklig1 ve konfiizyon olarak orneklendirilebilirler. Ayrica ergenlerde bu dénemde uykuya
dalmada giigliik, derin uyuyamama gibi uyku problemleri yasanabilmektedir. Bunun disinda
ergenlerin yeme diizeni de bozulabilir. Ergen gereginden fazla veya az yiyebilir, sagliksiz

yiyeceklerle beslenmeyi tercih edebilir veya gece atistirmalarina yonelebilir. Normalde
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goriiniisiine 6nem veren bir ergenin bu donemde 6z bakimina da eskisi kadar 6nem vermedigi,

hijyenine dikkat etmedigi goriilebilir.

5. PANDEMI DONEMINDE ERGENLERIN SOSYAL HAYATINDAKI DEGiSIMLER

Ergenler, pandeminin tehlikeleri hakkinda bilgi sahibidirler. Bilissel yeterlilikleri buna
uygundur. Hastaligin nasil yayildigini, nasil 6nlem alinabilecegini ve risklerin neler oldugunu
anlayabilirler, bu konu hakkindaki haberleri, bilgilendirmeleri anlamlandirip yorum
yapabilirler. Ancak yine de bazi ergenler ‘bana bir sey olmaz’ diye diistinmekte ve hastalikla
ilgili 6nlem almaya kars1 ¢ikabilmektedir. Baz1 ergenler salgini1 bu sekilde yok sayip, haberleri
bile gormezden gelebilir. Bu onlar igin bir tiir bas etme seklidir. Pandemi hi¢ olmamis, sosyal
hayatlar1 hi¢ etkilenmemis gibi yasamaya devam etmek isteyebilirler. Tabi ki bu durum hem
ergenin kendisini hem de ¢evresini olumsuz etkileyebilmektedir.

Daha oOnce ergenlerin ozgilirliige ve bagimsizlia olan diiskiinliigiinden bahsetmistik.
Ergenlerin bu donemde disar1 rahatca ¢cikmiyor olmasi onlarin bu 6zgiirliik istegine engel olarak
goriilebilmektedir. Bu sebeple aile ile yasadigi catismalarin disindan, ergenlerde riskli
davraniglarin da arttig1 goriilebilmektedir. Alkol ve sigara kullanimina 6zenme artabilmektedir.
[lerleyen durumlarda ergen intihar ve &liim konularindan bahsedebilmekte ve bu gibi
durumlarda ailenin dogru sekilde yaklasmasi ve destek olmasi onem kazanmaktadir. (Ovaly,
2020)

Ergenlerin genel olarak zihinsel, ruhsal, motor ve sosyal becerilerini kazanmalarma
yardimci olan okul ve dahil olduklar1 akran gruplaridir. Pandemi doneminde alinan 6nlemler
kapsaminda okullar da yiiz yiize egitime ara verilmis ve egitim online kanallar iizerinden
yapilmaya baslamistir. Ev ortaminda kapali kalan 6grencilerin sosyal becerilerinin gelisiminde
ileriye yonelik sorunlar ortaya ¢ikarabilecegi de géz oniinde bulundurulmalidir. Ar1 ve Arslan
(2020), viriistin Ogrenciler {izerindeki etkilerinin belirlenebilmesi amaciyla “Ortaokul
Ogrencilerinin Covid-19’a Yonelik Metaforik Algilar1” isimli bir ¢alisma gerceklestirmistir. Bu
calismada; meteforlar araciligyla Ogrencilerin zihinlerinde viriisle ilgili diisiincelerin agiga
¢ikarilmasi saglanmistir. Calismaya 6. Smifta okumakta olan 100 6grenci katilmistir ve citimle
tamamlama yontemiyle Covid-19 ile alakali diislinceleri alinmigtir. Toplanan veriler igerik
analizi yontemi ile yorumlanmis ve Covid- 19 ile alakali 45 farkli metefor elde edilmistir. Bu
meteforlar ele alinarak, 6grencilerin olumsuz algilar1 belirlenmis ve bu baglamda 6gretmenlere
bu olumsuz yaklasimlarin ortadan kaldirilmasma yardimc olabilecek  Onerilerde
bulunulmustur. (Ar1 & Arslan, 2020)

Ayrica bu donemde, 6zellikle bazi1 ergenler i¢in oldukga 6nemli yer tutan baz: faaliyetlerden
ayr1 kalmak onlar icin onemli bir stres kaynagi olabilmektedir. Spor faaliyetlerinden,
takimindan, sahasindan, havuzundan, mezuniyet toreninden veya diger aktivitelerden uzak
kalan ¢ocuklarin depresif egilimler de gosterebilecegi diisiiniilebilir. Baz1 ergenler bu karantina
siireglerini verimli degerlendirerek; miizik dinleme, resim yapma, miizik aleti 0grenme gibi
cesitli hobiler edinebilir. Baz1 ergenler ise bilgisayar oyunlari oynama, dizi-film izleme ya da

sosyal medyada vakit gecirme gibi g¢evrimici etkinliklere yonelebilirler. (Hatun, Dicle, &
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Demirci, 2020) Ayrica arkadaslariyla iletisim kurmak igin de online kanallar1 tercih
etmektedirler. Bunlarla beraber ergenlerin internet kullanirminda da artis yasanmasi

kacinilmazdir.

6. PANDEMI DONEMINDE ERGENLERIN INTERNET VE SOSYAL MEDYA
KULLANIMI

Pandemi doneminde internetin kullanim alanlar1 ve kullanim sekli biiyiik degisimlere
ugradi. Bircok alanda islerin online kanallar {izerinden yiriitiilmesi, egitimin ¢evrimigi
etkinliklerle stirdiiriilmesi ve insanlarin birbirleriyle yiiz yiize iletisim kuramiyor olmasiyla
beraber internet kullanimi tiim insanlarda artis gostermistir. Ergenler igin de bu durum
gegcerlidir. Normalde de internet kullanimi fazla olan bu grup, simdi hem egitim almak hem de
sosyallesmek adina da internetten faydalanmaktadir. Sosyallesme ve iletisimi saglamak igin
sosyal medyanin da 6nemi biiytiktiir. Ayrica sosyal medyay1 saglikla ilgili gelismelerden bilgi
almak igin de kullanabilirler. Ozellikle karantina sirasinda sosyal medya ergenler igin fayda
saglayabilen bir alandir.

Internet ve sosyal medyanin olumsuz yanlari da vardir. Yapilan arastirmalara gore, sosyal
medyay1 fazla kullanma anksiyete, depresyon ve psikolojik sikintilara ve uyku diizensizliklerine
neden olabilmektedir. Internetin asir1 ve kontrolsiiz kullanimi bir siire sonra internet
bagimligina da neden olabilmektedir. Sosyal uygulamalar ve c¢evrimi¢i oyunlar da bu
bagimliliga etki etmektedir. (Guessouma, ve digerleri, 2020) Bagimligin 6nlenebilmesinde anne
babalara 6nemli rol diismektedir. Bu siiregte oncelikle rol model olmak, ardindan ergenlik
donemindeki ¢ocugunun internet kullanim siiresini diizenlemek ve bos zamanlarmi dogru
degerlendirmesi igin yonlendirmelerde bulunulmasi bagimhiligi onlemekte faydali olabilir.
(Goker & Turan, 2020)

Bunun disinda internet ve sosyal medyanin pandemi donemindeki olumsuz yanlarindan
biri de ozellikle hastalikla ilgili yanlis veya eksik haberlerin yer almasidir. Sosyal medya
aracigiyla bu tarz haberler ¢ok hizli yayilabilmekte bir¢ok kisiye ulasabilmektedir. Enfeksiyon
ve pandemiyle ilgili bilgilerin siirekli sosyal medyada yer almasi ve ergenlerin tiim bu bilgilere
hizli ve kolay ulasabiliyor olmasi; onlarin {izerinde olumsuz psikolojik etkilere de neden
olabilmektedir. Ergenler videolara, fotograflara, tiim giincel konulardaki hikayelere ve ilgili
tartismalara kolayca erigsebilirler. Covid-19 pandemisinde medyada yer alan hastane
goruintiileri, hastaliin seyriyle ilgili olumsuz haberler ergenlerde korku ve Kkaygi
yaratabilmektedir. Oliim olgusu iizerine diisiinebilir, yakinlarii kaybetmekten ve
hastalanmaktan korkabilir. Bu ytlizden ailelerin ergenleri dogru haberlere yonlendirmesi,

agiklayici bilgiler vermesi oldukga 6nemli bir yere sahiptir. (Sarman, Tuncay, & Sarman, 2020)

7. PANDEMI DONEMINDE ERGENLERIN EGIiTiM HAYATINDAKI DEGiSIMLER
Hastaligin artis gostermesiyle beraber ¢ogu iilkede oldugunu gibi Tiirkiye’de de egitim
online olarak stirdiiriilmeye baslamistir. Pandemi 6ncesinde de egitimde teknolojinin kullanimi

artmaya baslamistir ancak bu sekilde egitimin tamaminin online platformlar tizerinden
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gerceklesmesi hem egitimciler hem de 6grenciler igin oldukga yeni bir siirectir. Bu online egitim
siirecinin olumlu ve olumsuz yanlar1 mevcuttur. Bu siiregte fiziksel etkilesimin azalmasi, vaka
yayilm hizim1 ve vaka sayilarmi diigtirmesi bakiminda 6nemli bir yere sahiptir. Pandemi
doneminde egitim sisteminde aksaklilarin yasandigi goriilmektedir. Bu aksakliklardan en
temelinin g¢evrimigi egitime erisimde firsat esitsizligi oldugu soylenebilir. Her Ogrencinin
internet baglantisina ve bilgisayar, tablet, telefon gibi uygun erisim aracina sahip olmamasi
online egitime aktif katilmalarina engel olmaktadir. Bu siirecte online egitimde 6grenmenin
kesintiye ugramasi, uzaktan Ogrenmeyi olusturma, siirdiirme ve gelistirmede zorluklar
yasanmaktadir. Ornegin kendisi veya ailesi hasta olan &grencinin online egitime katilim ve
dikkatini vermeyle ilgili sikintilar yasiyor olmas1 dogaldir. Saglik sorunlarmin disinda korku ve
kaygmin yarattig1 stres gibi psikolojik etmenler 6grenmeyi olumsuz etkileyebilir. Bu siireg
ogrenciler i¢in oldugu kadar 0gretmenler i¢in de oldukga yeni ve stres yaratan bir durumdur.
Ders veren ogretmenlerin yeterince teknolojik bilgiye sahip olmamalari, miifredatla ilgili
sikintilar ve dlgme-degerlendirmenin yapilmasinda yasanan zorluklar ve 6grenci ve velilerle
iletisim kurmada yasanan sikintilar bunlara 6rnek sayilabilir.

Sar1 ve Nayir (2020) da bu baglamda; pandemi donemini uluslararasi raporlarda egitim
acgisindan inceleyerek, ortaya ¢ikan sorunlari ve bu siirecin yaratid1 firsatlari belirlemek amaciyla
bir calisma gerceklestirmistir. Temel arastirma yonteminin kullanildigi bu ¢alismada; Ekonomik
Kalkinma ve Is birligi Orgiitii (OECD, 2020b), Birlesmis Milletler Egitim, Bilim ve Kiiltiir Orgiitii
(UNESCO, 2020) ve Diinya Bankas (2020) tarafindan yayimnlanan egitim raporlar: incelenmistir.
Raporlarin incelenmesi sonucunda elde edilen verilere gore; sorunlar temel basliklar altinda
gruplandirilmistir. Buna gore 6grenme -6gretme siireciyle ilgili temel sorunlar, paydaslardan
kaynaklanan sorunlar, teknolojik sorunlar, saglik sorunlar1 ve diger seklinde temalar
belirtilmistir. Buna ek olarak salgin donemiyle alakali online egitim siirecinde okullarin islevlersi,
egitim ile ilgili algi, alternatif egitim yontemleri, 6grenme-6gretme becerileri, ebeveynlerin
katihmi, yonetim becerileri gibi konular da ele alinmistir. Temel sorunlar yine alt basliklar
halinde incelenmistir. Ayrica bu egitim sorunlarinin yaratti§1 yeni firsatlara da yer verilmistir.
Sonug olarak, pandemi siirecinde egitimle ilgili ortaya ¢ikan tiim sorunlar ele alinarak; yeni
alternatif bir egitim yapilanmasimi gerektirmektedir. Bu noktada veli katilimi ve okul yonetim

becerilerinin gelistirilmesi de destek saglayacaktir. (Sar1 & Nayir, 2020)

8. PANDEMI DONEMININ SINAV GRUBU OGRENCILERE ETKILERI

Pandemi déneminin, online egitimin getirdigi olumsuzluklarla beraber sinav grubu olan 12.
ve 8.sinf Ogrencileri {izerinde onemli etkileri vardir. Bu 0grenciler YKS ve LGS smavlarina
hazirlanmaktadirlar. Smava yonelik egitimleri diger Ogrenciler gibi EBA sistemi iizerinden
yapilmaktadir. Bu noktada Karatas'in(2020) yaptig1 calismada COVID-19 pandemisi siirecinin
LGS ve YKS sinavina hazirlik siirecinde olan ¢ocuk ve ergenlerin psikolojilerine yansimalarini
incelemistir. Bu baglamda ¢alisma 663 ortaokul ve lise 6grencisiyle gerceklestirilmis ve hem nitel
hem de nicel arastirmalar1 kapsamaktadir. Bu karma arastirmanin verilerinin toplanmasinda

anket formu ve yar1 yapilandirilmis goriisme formu kullanilmaistir.
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Pandemi donemi tiim ¢ocuklar i¢in olumsuz etkilere neden olmasinin yaninda, 6zellikle
Liselere Gegis Sistemi (LGS) ve Yiiksekogretim Kurumlar: Smmavi'na (YKS) hazirlik siirecinde
olan 8 ve 12. smif 6grencileri icin daha farkli olumsuzluklara da neden olmustur. Yiizyiize
egitime ara verilmesinin ardindan, online egitime gecilmis, ardindan sinav tarihlerinde ve
konularinda da degisimler yapilmistir. Bunun disinda bu yas grubundaki ¢ocuklara belirli
tarihlerde sokaga ¢ikma yasaklari da olmustur. Hastalikla ilgili belirsizlik, korku, kaygi gibi
olumsuz duygularin diginda bir de smnav kaygisi yasayan bu yas grubu ¢ocuklarla ¢alismanin
onemli oldugu disiintilmektedir. Calismanin sonuglar1 degerlendirilecek olursa; calismaya
katilan Ogrencilerin biiyiik bir ¢ogunlugunun online egitim siirecinde internet baglantis1 ve
internete erisim arac1 konusunda sikint1 yasamadig1 ancak buna karsin online egitim platformu
EBA’y1 diizenli takip edemedikleri ifade edilmistir. Calismanin bir diger bulgusu da hem 8. hem
de 12. Smif Ogrencilerinin biiyiik bir kismimin okula karst ¢ok ozlem duyduklari, ozellikle
arkadaglarini ¢ok 6zlediklerini gostermistir. Diger bulguya gore de hem 8. Hem de 12. Simif
ogrencilerinin online egitimde anlamakta en ¢ok zorlandiklar1 ders matematik olarak ifade
edilmistir. Yine bulgulara gore sinav tarihlerinin degismesi 8. Sinif 6grencileri i¢in ¢ok fazla
olumsuz etkiye yol agmazken; 12. Simf Ogrencilerinin motivasyonlarinda olumsuz etkileri
oldugu soylenebilir. Calismadaki bir diger bulgu da sokaga ¢ikma kisitlamalarmin her iki grubu
da ruhsal agidan olumsuz etkiledigini gostermektedir. Bunlarin diginda Covid-19 pandemi
siirecinde her 2 grup 6grencinin de biiyiik bir cogunlugunun evde depresif hissettigi calismada
ifade edilmistir. Calismadaki bir diger bulgu; pandemi siirecinde 8 hem de 12. smuf
ogrencilerinin aileleri ile iligkilerinde bir takim sorun ve sikintilar yasadiklar1 ve genel kayg: ve
smav kaygilarinin artti1 gosterilmistir. Calismadaki bir diger bulgu da 6grencilerin sosyallesme
ihtiyaglarin arttigin1 ve sosyal yasamlarindaki kisitlamalarin ruhsal saghklarini olumsuz
etkilediklerini gostermistir. Calismanin son bulgusu da 6grenciler icin covid-19 ile ilgili ortak
temalar tasidiklarini gostermistir. Sonug olarak COVID-19 pandemi siirecinin LGS ve YKS
siavina girecek 8 ve 12. sinif 6grencilerinin psikolojik durumlari iizerinde cesitli etkileri oldugu
ifade edilmektedir. Arastirmanin sonuglar: ele alinarak, gesitli onerilerde bulunulmus ve yeni

calismalarla desteklenebilecegi de ifade edilmistir. (Karatas, 2020)

9. TARTISMA ve SONUC

Bu boliimde pandemi doneminin ergenler iizerindeki etkilerinin incelenmesi {izerine
yapilan arastirmadan elde edilen sonuglar gosterilmistir. Buna gore pandemi kavrami
hayatimiza yeni giren bir kavram olmasi nedeniyle bu konuda yapilan ¢alismalar da 2019 ve
sonrasina aittir. Hentiz literatiire yeni giren bu kavramla ilgili ¢calismalar da smirlidir ancak yeni
calismalar yapilmaya devam etmektedir. Pandemi doneminin etkilerinin uzun yillar
siirebilecegi ve yapilan ¢alismalarin da gelecege 1s1k tutacak nitelikte oldugu soylenebilir.

Bu arastirmanin sonuglarin1 degerlendirilecek olursa, ergenlik déonemi onemli bir gegis
donemidir ve bu donemde birey yetiskin olmaya hazirlanmaktadir. Ayrica bu donemde
ergenler fiziksel, cinsel, zihinsel, ahlaki, duygusal anlamda 6nemli degisimler yasamaktadir. Bu

yasadiklar1 degisimlerle beraber ergenler 6zerklik ve ozgilirliige tnem vermeye baglar ve bu
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durum hem aile iligkilerini hem de akran iliskilerini etkiler. Akran iligkileri ve sosyal yasam
onlar i¢in onemli bir yer tutmaya baslar. Pandemi donemindeki kisitlamalarla birlikte ergen
onem verdigi sosyal aktivitelerden, arkadaslarindan ve okulundan uzak kalmaktadir. Bu durum
ergenin Ozglirliik arayisina da engel olmaktadir.

Pandemi doneminde ergenlerin yasadigi psikolojik sikintilardan bahsedilirken; Hatun,
Dicle ve Demirci'nin (2020) yaptig1 calismada Covid-19un psikolojik yansimalarini ve salginla
basa ¢itkmanin nasil gergeklestigini incelenmistir. Bu arastirmanin sonuglar1 Covid-19la beraber
degisen yasam rutinlerinden, olumsuz etkilenen yakin iliskiler, sosyal ve ekonomik yasamdaki
olumsuzluklardan bahsedilmistir. Bunun disinda arastirmanin sonuglarinda;  pandemi
siirecinde bireylerde ortaya cikan ofke, korku, kaygi gibi olumsuz duygularin ortaya ¢iktig
goriilmiistiir. Bu olumsuz duygular saghkli sekilde atlatabilmek igin, bas etme becerilerinin
Oonemi iizerinde durulmustur. Buna ek olarak Caliskan(2020)'nin yaptig1 literatiir taramas: da
pandemi siirecinin etkilerini agiklama konusunda etkili olmustur. Akoglu ve Karaaslan da
cocuklarin egitim stiregleri disindaki psikosoyal gelisimine odaklanmis ve pandeminin kisa ve
uzun donemleri etkilerini gostermistir. Pandeminin ¢ocuklar {izerinde yarattig1 olumsuz etkileri
ortadan kaldirabilmenin aile ve uzman destegiyle saglanabilecegi gosterilmis ve Onerilerde
bulunulmustur.

Pandemi donemi tiim insanlarin oldugu gibi ergenlerin de sosyal hayatin1 olumsuz
etkilemistir. Okul ve akran gruplar1 gibi sosyal ortamlar, ergenlerin zihinsel, ruhsal ve sosyal
becerilerinin gelisimi igin destekleyici niteliktedir. Ar1 ve Aslan(2020) yapmis oldugu meteforik
calisma Ogrencilerin olumsuz algilarin1 ortaya ¢ikarmis ve bu olumsuz duygularin ortadan
kaldirilmas1 adina 6nerilerde bulunulmustur.

Pandemi doneminde sosyal hayatta yasanan sikintilar gengleri daha ¢ok internet
kullanimina yonlendirmistir. Guessouma ve arkadaslar1 (2020) yaptig1 calisma Covid-19
pandemisinin Travma sonrs: stres bozukluklari, depresyon ve anksiyete ve yasla ile alakali
semptomlarin artmasma neden olabilecegi gosterilmistir. Bunun disinda sokaga c¢ikma
yasaklarinin ergenlerin internet ve sosyal medya kullanimi arttirabilecegi c¢alismalarla
desteklenmistir. Bu nedenle ergenlerin sosyal medya kullanimiyla ilgili ¢alismalar yapilmasi
faydali olacaktir. Goker ve Turan'mn yapmis oldugu calismalar da teknoloji kullaniminin
risklerini ve etkilerini azaltacak Onerilerde bulunmustur. Bu baglamda anne babalara onemli
roller diismekte, cocuklarin sosyal medya kullanimina diizenlemeler getirmeleri 6nerilmektedir.

Pandemi siireci genglerin egitim hayatinda da olumsuzluklara neden olmustur. Sar1 ve
Nay1r(2020)'1n yaptig1 calisma pandemi siirecinde egitimle ilgili sorunlar ele almig ve ortaya
c¢ikan veriler alternatif bir egitim yapilanmasma gidilmesi gerektigini gostermistir. Salgin
siirecinde de uzaktan egitimin dogru sekilde devam edebilmesi i¢in 6gretim igerikleri ve online
egitim altyapisinin da yeniden gozden gegirilmesi gerekmektedir. Ayrica dgrencilerin online
egitime katilimlarinda aile desteginin de saglanmasi 6nemlidir. Egitimin online sekilde devam
ettigi bu siirecte egitim araci kaynakl sikintilar egitimde esitsizlige neden olup egitimin niteligi
diismekte ayrica dikkat problemleri de 6grenmeyi giiclestirmektedir. Ulkemizde online egitimle

ilgili stireglerden etkilenen 6nemli bir grup da sinav grubu 6grencileri olmustur. Karatas (2020)
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‘in yapmis oldugu sinav grubu ogrencilerle yapilan kapsamli bir ¢calisma COVID-19 pandemi
siirecinin LGS ve YKS smavina girecek 8 ve 12. smif Ogrencilerinin psikolojik durumlar:
tizerinde cesitli etkileri oldugunu gostermistir. Bu 6grencilere siiregte dogru destegi saglamak,
kaygilarini azaltmalarina yardimci olmak onlarin gelecek yasamlarini da etkilemesi agisindan
oldukga 6nemli bir yere sahiptir.

Sonug olarak; yapilan aragstirmalar pandemi siireci ergenleri saglik, psikolojik, sosyal, egitim
gibi bircok farkli alanda etkileyen bir dénemdir. incelenen makaleler de bu etkileri icermekte ve
ortaya koydugu sonuglarla desteklemektedir. Bu donemi ergenlerin en az hasarla atlatip, siireg
sonrasinda da kalicr etkilerini onlemek igin ailenin, okulun, ¢evrenin, medyanin Onemi
biiyiiktiir. Ergenleri dogru bilgilendirmek, yasadiklar1 problemleri dogru anlamak ve

yonlendirmek; gereken durumlarda da destek almak onemlidir.
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