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Organize Sanayi Bolgesi Girisimcilerinin Bakis Acilarina Gore Kurumsal

Itibar1 Olusturan Unsurlarin Belirlenmesi

®Mehmet Diizgiin® *Ibrahim Yildirim

aDr., Hasan Kalyoncu Universitesi, Tiirkiye
®Prof. Dr., Hasan Kalyoncu Universitesi, Tiirkiye

Oz

Kurumsal itibar kazanilmasi olduk¢a zaman isteyen bir deger olmakla birlikte igletmelerin miisteriler,
rakipler, caliganlar gibi tiim paydaslarinin géziindeki degerini ifade eden sosyal bir kimliktir. Olumlu kurumsal
itibarin girisimciler ve igletmelere sagladig1 bircok katki s6z konusudur. Bu baglamda organize sanayi bolgesi
girigimcilerinin bakis acilarina gore kurumsal itibar1 yonelik unsurlarin belirlenmesi amaci ile gergeklestirilen bu
aragtirmada tek bir gergeklik iizerinde durulmadan bireylerin farkli gerceklerinin oldugunu temel alan nitel
aragtirma desenlerinden olgu bilim (fenomenoloji) kullanilmistir. Bu dogrultuda Gaziantep Organize Sanayi
bolgelerinde faaliyet gosteren 18 katilime ile yiiriitillen ¢alismada farkliliklart ve 6nemli ortak oriintiilerin ortaya
konulabilmesi igin maksimum g¢esitlilik 6rnekleme teknigi kullanilmistir. Arastirma kapsaminda verilere yari
yapilandirilmig gériisme formu aracilig1 ile ulasilmustir. Icerik analizi ile elde edilen bulgulara gore organize sanayi
bélgesi girisimcilerine gore itibarin tanimi, imaj ve kurumsal kimlik temalar1 altinda toplanmaktadir. tibarin
korunmas i¢in yapilmast gerekenlere yonelik algilamalar ise iletisim, miisteri odaklilik ve kurumsal yonetim
temalar1 altinda yer almaktadir. Bununla beraber girisimcilerin itibarin zedelenmesine yonelik algilamalart
yolsuzluk ile iiretim/imalat hatalar1 temalar1 altinda toplanmistir. Ek olarak girisimcilerin itibarin korunmasina

yonelik tavsiyeleri tutarlilik ve etik degerlere baglilik temalar1 altinda yer almaktadir.
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Determining the Elements That Form the Corporate Reputation According
to the Perspectives of the Entrepreneurs of the Organized Industrial Zone

Extended Summary

It is of great significance for businesses to gain and maintain a reputation, which has a very essential
position in terms of providing superiority in competition. Basically, the essence of reputation is trust and it is not
effortless to leave a reliable impression on society, especially for businesses. The formation of this impression
covers a very wide area, extending to the production activities of the enterprise, its employees, customers, and
social responsibility. The main purpose of this research is to determine the elements that make up the corporate
reputation according to the perspectives of the entrepreneurs operating in the organized industrial zone. The
research was carried out in the organized industrial zones in Gaziantep, which has positive reputation of the
entrepreneurs and businesses that continue their activities, especially in terms of exports. In the studies on the
concept of reputation, although the components that make up the concept are mostly discussed, it is considered
that this research will make an important contribution to the literature, since the subject has not been questioned
in-depth in the qualitative design. In addition, the research also includes suggestions on how businesses and
entrepreneurs can protect and maintain their reputations.

In the research, "phenomenology"”, one of the qualitative research designs, was used in order to determine
in detail the elements that make up the reputation according to the perspectives of the entrepreneurs of the
organized industrial zone. The focus of phenomenology is individual experiences. This pattern was used in order
to reach detailed information about the reputation perceptions of entrepreneurs. The participant group of the
research consists of the owners and partners of industrial manufacturing enterprises operating in Gaziantep
Organized Industrial Zone. Corporate reputation consists of works performed in a time frame. For this reason, the
sample of the research consists of companies that have been operating in Gaziantep Organized Industrial Zone for
more than three years and have 50 or more employees. Considering that it is important for the participants to
operate in different manufacturing branches in terms of data collection, maximum sample diversity was preferred.

In order to collect the data, first of all, a semi-structured interview form was prepared in line with the
opinions of expert academics. After this stage, the participant group was determined in order to reach the data in
line with the purpose of the research. The participants were informed about the fact that the data would only be
used for scientific purposes, emphasizing that volunteering was essential for participation in the research. Before
starting the interview, the participants were informed that the interview would last between 20-25 minutes and that
they could end the interview whenever they wanted. In order to determine the reputation perceptions of the
entrepreneurs, a literature review was carried out first. Open-ended interview questions including “How many
years have you been doing this job? What are you producing? What is reputation? How should I understand? How
should a business person protect his reputation? When is a business person's reputation damaged? What are your

recommendations in this regard?” were prepared. The obtained data were transferred to the MAXQDA package
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program, and each line of the text was read several times before starting the coding process. After the coding
process was completed, common aspects of the codes were determined and categories (themes) were constructed.

According to the findings, the participants define reputation under two sub-themes: image and corporate
identity. Under the image theme, there are codes of dignity, reliability, honesty, and industriousness, while the
codes of consistency, stability, doing the job well, being strong, and fulfilling the promise take place under the
corporate identity theme. The things to be done by the entrepreneurs operating in the organized industrial zone in
order to protect their reputation are gathered under the themes of communication, customer focus, and corporate
governance. Under the communication theme, there are codes of “Cooperation with NGOs, being
understanding/tolerant, acting according to value judgments”. There are codes of "quality production, innovation,
and customer satisfaction” under the theme of customer focus. Under the corporate governance theme, there are
codes of “honesty, business ethics, making payments on time, being faithful to one's word, being reliable and
sticking to principles/principles”. In the corporate governance theme, the most repetitions are to be true to their
word and take place in their reliable codes. Elements that damage the reputation of organized industrial zone
entrepreneurs are gathered under the themes of “lack of error” and “production/spelling errors”. Under the theme
of corruption, there are codes of "not paying on time, forgery of documents, and self-interest”, while under the
theme of production/manufacturing faults, there are codes of "poor production, not being faithful to one's word,
not standing behind the product”. Under the theme of production manufacturing errors, the code of not being
faithful to the word repetition is the most. Recommendations for the protection of reputation are gathered under
the themes of “consistency and “Commitment to Ethical Values”. While under the theme of consistency, there are
codes of "making the payments properly, giving confidence, sticking to the principles, honesty and fulfilling their
promises”, there are codes of "having quality certificates, goodwill, empathy, transparency and communication"
under the theme of commitment to ethical values.

Organized industrial zone entrepreneurs have especially emphasized the concept of "trust” so that
businesses can have a reputation in the markets in which they operate. This may be related to the fact that it takes
a very long time to acquire a reputation, and when the "trust" is broken, it is difficult to regain it. Similarly,
entrepreneurs have mentioned the corporate governance issue more frequently in order to protect their reputations.
it is important for the reputation of the enterprises to inform the stakeholders before their production and marketing
activities and the communication mechanisms to be established based on this information. Another prominent
result of the research is that the entrepreneurs especially emphasized honesty in order to protect their reputations.
The approach of both businesses and entrepreneurs towards honesty in front of all stakeholders is very important
in terms of gaining and protecting reputation. On the other hand, the fact that the participants expressed many
different concepts in the presentation of the concept of reputation also supports the relationship of reputation with
different disciplines.

Keywords: Organized industrial zone, reputation, entrepreneur, qualitative research
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Giris

Isletmelerin basarili olabilmeleri olumlu bir itibara sahip olmalari ile yakindan iliskilidir. Bununla
birlikte olumlu bir itibarin, ¢alisanlar, miisteriler ve diger tiim paydaslar iizerindeki olumlu etkileri isletmeye
yonelik sagladiklar katkilarin artmasini destekler niteliktedir (Karakdse, 2007, s. 3). Isletmelerin rekabette
istiinliik saglayabilmesi agisindan da oldukca 6nemli bir konuma sahip olan itibar1 kazanmak ve bunu
koruyabilmesi biiyiik 6nem arz etmektedir. Bu baglamda isletmelerin 6ncelikli olarak yapisal 6zelliklerini
ve faaliyet gosterdikleri sektorel ozelliklere vakif olmalar1 gerekmektedir (Uzunoglu & Oksiiz, 2008, s.
112). Temel olarak itibarin 6ziinde giiven bulunmaktadir. Bu anlamda, 6zellikle isletmeler agisindan toplum
nezdinde giivenilir bir izlenim birakilmasi kolay degildir. Ciinkii bu izlenimin olusumu isletmenin iiretim
faaliyetlerine, ¢alisanlarina, miisterilerine ve toplumsal sorumluluga kadar uzanana oldukca genis bir alan1
kapsamaktadir (Karatepe, 2008, s. 77). Ornegin, isletmeler tarafindan iiretilen iiriinler ya da sunulan
hizmetler, misteri ile kurulus arasinda temel bir ara yiiz olusturarak itibar agisindan 6nemli bir itici giig
saglar. Uriin miisteriye deger sunmuyorsa veya olumsuz niteliklere sahipse, giiclii bir itibar olusturmak
neredeyse imkansizdir (Cravens vd., 2003, s. 205).

Paydaslarin organizasyona karsi ekonomik tercihlerini dogrudan etkileyen itibar kavrami maddi
olmayan degerli bir varlik olarak nitelendirilmektedir. Ayrica kuruluslarin finansal performanslari ile
itibarlar1 arasindaki iliski pozitif yonliidiir (Rindova vd., 2005, s. 1033). Isletme itibarinin rakipler tarafindan
taklit edilebilmesi ise olduk¢a zordur. Bu baglamda itibar ve imaj gibi soyut niteliklerin patent ve yeni
teknolojilere gore siirdiiriilebilir rekabet agisindan daha 6nemli oldugu sdylenilebilir (Giizelcik, 2002, s. 85).
Bununla beraber kiiresellesmenin bir sonucu olarak rekabette meydana gelen artis ile itibar kavrami daha
da 6nemli bir konuma ulasmistir. Itibar kavraminin ¢ok boyutlu bir nitelikte olmasi isletmelerin itibar
yOnetimi i¢in stratejiler olusturmasimi gerekli kilmaktadir. Diger taraftan isletmelerin uzun siire varliklarini
siirdiirebilmeleri kurumsal itibarin dogru bir sekilde yonetilmesi ile yakindan iliskilidir (Per¢in &
Arslanergiil, 2020, s. 3).

KAVRAMSAL CERCEVE
itibar Kavram

Itibar bir isletme igin i¢c ve dis paydaslar goriislerine dayali olmakla birlikte, "bir kurulusun
paydaslarinin bilincinde yer alan hem gegmis hem de simdiki algilarin ve inanglarin bir toplamidir” (Rayner,
2005, s. 1). Dolayisiyla bir isletme agisindan itibar genel olarak, paydaslarin firmanin ne oldugu, firmanin
taahhiitlerini ne kadar iyi yerine getirdigi ve paydaslarin beklentilerine ne kadar uyduguna iligskin
degerlendirmelerinin uzun vadeli kombinasyonu olarak da gériilebilir (Cretu & Brodie, 2007, s. 232). itibar
konusunda yaygin olarak kullanilan tanim, bir isletmenin ge¢mis eylemlerinin ve gelecekteki olasiliklarinin
algisal bir temsili olarak, diger 6nde gelen rakiplerle karsilastirildiginda kurulusun tiim temel bilesenleri
acisindan genel anlamda cekiciligidir (Fombrun, 1996, s. 72). Bununla birlikte kurulusun 6znitelikleri
hakkinda zaman i¢inde gelisen, paydaslarla ve paydaslar arasinda etkili iletisim ile gii¢clendirilen bir deger

yargisini ifade eder. Olumlu bir itibar, rekabetin dniindeki engelleri azaltabilir, yeni pazarlar agabilir, en iyi
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ise alimlar gerceklestirebilir, tedarik zincirinin ve is ortakliklarinin olusumuna katki sunabilir, sermayeye
ve yatirimcilara erisimi gelistirerek {iriinler ve hizmetler icin deger olusturabilir (O’Connor, 2002, s. 53).
Suomi ve digerleri (2014), iyi bir itibarin isletme agisindan faydalarini kriz zamanlarinda korunma ve bu tiir
durumlardan kaginabilme, yetkin calisanlarin isletmeye ¢ekilebilmesi, miisterilerin satin alma davranigini
olumlu yonde etkilemesi, tedarik¢ilerin kurulusla ortaklik kurma istekliligini artirmasinin yani sira baski
gruplarinin tutumlarini olumlu yonde etkileyebilme olarak siralamistir (Suomi vd., 2014, s. 462). Kurumsal
itibar ise maddi olmayan bir varlik olarak bir kurulusun zihinsel ve soyut bir algisidir (Waeraas & Byrkjeflot,
2012, s. 189). itibar yénetiminin kokleri ise halkla iliskiler ve kurumsal iletisim kavramlarina dayalidir
(Hutton vd., 2001, s. 248).

itibar Yonetiminin Bilesenleri

Global RepTrak (itibar veri ve analiz sirketi) tarafindan 2018 yilinda hazirlanan listede ilk 100’e
giren basarili sirketlerin iyi bir itibara sahip olmak icin beg farkli 6zellige sahip olma egiliminde olduklari
goriilmiistiir. Iyi bir itibara sahip olmak ve itibar1 basarili bir sekilde yonetebilmek igin gerekli olan bu
ozellikler ise asagida 6zetlenmistir (Langham, 2019, s. 50-51);

Uriin ve isletmeye odaklanma; kaliteli tiiketim deneyimleri ile kurumsal markalarinm /
isletmelerinin degerleri ve ahlaki arasinda baglant1 kuran sirketler daha basarili olmaktadir.

Marka giiciiniin derinligi; sirketler, 6zgiin ve gercek olarak goriilmek amaciyla agiklik ve samimiyet
duygusuyla etkin bir sekilde iletisim kurmak yoluyla rekabet avantaj1 saglayabilir.

Mesajlar; ozellikle sosyal medya, biiylik bir etki yaratabilecek paydaslar ile etkilesim kurmayi
hedeflediginde 6nemli bir fark yaratabilir ve itibar artis1 saglayabilir.

Y kusagiyla 6zdeslesme; y kusagi (6zellikle 20 ila 34 yas arasi) kadinlari ile arasinda giiglii bir
kimlik duygusuna ve duygusal baga sahip olan sirketler, insan1 yonlendirmek ve ilham vermek konusunda
daha da basarilidir.

Yeni bir liderlik; karin 6tesinde diigsiinen ve kendilerini toplumsal katki ile son derece etik
davranisla uyumlu hale getiren CEO'lar tarafindan sekillendirilen sirketler daha basarili olabilmektedir.

Literatiirde itibar yonetimine etki eden faktorlere yonelik olarak bir fikir birligi olmamakla birlikte
farkli bakis agilar1 s6z konusudur. Isik (2017) bu faktdrleri {irlin/hizmet kalitesi, marka, duygusal ¢ekicilik,
liderlik, giivenilirlik, farklilik, etik, kurumsal yonetim, miisteri odaklilik ve iletisim olarak siralamistir.
Cravens ve digerleri (2003) ise tirlinler veya hizmetler, ¢alisanlar/tedarik¢iler, dis iligkiler/ittifaklar, yenilik
deger yaratma, finansal gii¢ ve uygulanabilirlik, strateji, kiiltiir olarak bir siniflandirmaya gitmistir. Bu iki
perspektiften itibar yonetimine etki eden faktorler asagida izah edilmeye galisilmistir.

Uriin/Hizmet

Itibar isletme tarafindan sunulan iiriin ya da hizmet kalitesinin teminati olarak gériilebilir. Bundan
dolay1 piyasaya sunulan yeni bir iiriin ya da hizmetler tiiketicilerin kurulusa yonelik bakis agisin1 dogrudan
etkilemektedir. Toplam kalite anlayisinin benimsenmesi ile {iretimden satig sonrasi hizmetlere kadar kurulus

tarafindan sunulan imkanlar itibar agisindan olduk¢a dnemlidir (Isik, 2017, s. 151). Diger taraftan itibar1
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yiiksek olan igletmelerden miisterilerin satin aldiklari iirlin ya da hizmete yonelik riskin azalmis olmasi satig
artiric1 bir faktor olarak goriilebilir (Uzunoglu & Oksiiz, 2008, s. 113).
Calisanlar

Yonetim kademesi, strateji ve iiriin veya hizmetlere yonelik olarak kararlar alarak kurumsal itibar1
olusturan kurum kiiltiiriinii olusturur. Ust yonetim, ¢alisanlar arasinda en gériiniir grup oldugu i¢in buradaki
giiven seviyesi itibar acisindan 6nemli bir o6l¢iidiir. Bu giliven, yoneticiler ve astlar arasinda iletisim ve
koordinasyona dayali bilgi aligverisi seviyesine de yansimaktadir (Cravens vd., 2003, s. 207). Ayrica gerek
caligsanlarin motivasyon seviyesinin ylikseltilmesi gerekse de kuruma olan giivenme isteginin artirilmasi
bakimindan da itibar kavrami oldukga 6nemlidir (Uzunoglu & Oksiiz, 2008, s. 113).
Finansal Performans

Ekonomik anlamda giiglii olan kuruluslar bir taraftan daha basarili olurken diger taraftan piyasalarda
faaliyet gosteren rakiplerine gore daha fazla itibara sahip olmaktadirlar. Ayni zamanda finansal performans
acisindan basarili olan isletmeler daha yiiksek oranda karlilik miktarina sahiptirler. Bununla birlikte s6z
konusu isletmeler diisiik riski yatirimlar gergeklestirebilirken biiylimeye iligkin daha net sonuglara da
ulagsmaktadirlar (Karatepe, 2008, s. 89). Ek olarak rekabetin daha fazla 6ne ¢ikmasi, kalite ve fiyatin
farklilagtirict unsurlar olmaktan uzaklagsmasi g6z Oniine alindiginda itibarin finansal katkisi daha net
anlagilmaktadir (Giizelcik, 2002, s. 86).
Strateji

Isletme stratejisi, alman kararlarin odak noktasinda yer almaktadir. Bu nedenle, stratejik
onceliklerin kurumsal itibar1 ne 6l¢iide ele aldig1 ve itibarin 6nemini ne kadar degerlendirdiginin géz dniinde
bulundurulmasi gerekmektedir. Ek olarak, cesitli stratejik secimlerin risk derecesinin de kurumsal itibar
iizerinde etkisi s6z konusudur. Risk derecesi, stratejik girisimlerin basarisint ve basarisizligini
etkilemektedir. Itibar ile koordineli bir stratejinin olmamas1 veya koordineli stratejik uygulamanin eksikligi,
maddi olmayan varliklarin degerinde meydana gelebilecek bir kayba ve kurumsal itibarin diismesine neden
olabilir (Cravens vd., 2003, s. 208). Bu noktada mevcut durum ile gelecekte olmasi istenilen kosullarin
gerceklesmesine yonelik birlestirilebilmesi olduk¢a 6nemlidir (Karatepe, 2008, s. 94).
Etik/Saydamlik

Etik kavrami kiiltiirler ve igletmenin hedef kitlesi acisindan farklilik arz etmektedir. Bu baglamda
etik kurallara aykir1 tutum ve davranislarin itibar1 olumsuz etkileyebilecegi oldukga agiktir. Diger taraftan
isletme yonetiminin karar alirken kapal1 bir anlay1s yerine 6zellikle de hedef kitlenin de haberdar olabilecegi
politikalar1 benimsemesi saydamlik ve itibar agisindan olduk¢a 6nemlidir (Isik, 2017, s. 153). Bununla
birlikte isletmeler kurumlar itibarlarini koruyabilmek i¢in hukuk kurallarimi ve toplumsal beklentileri g6z
ard1 etmemelidirler (Karatepe, 2008, s. 87).
Iletisim/Dus Iliskiler

Miisterilerle olan iligkilere ek olarak dis iliskiler kurumsal itibarin 6nemli bilesenleridir.
Tedarikgiler, ortaklar, yatirimeilar ve hatta rakipler ile yiiriitiilen temel iliskiler, geleneksel degerlendirmeler

ile gbzden kacabilir. Bu iliskilerin kalitesi ve dogasinin kurumsal itibara olan katkis1 yadsinamaz (Cravens
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vd., 2003, s. 207). Ayrica iletisim baglaminda isletmelerin bagarili olabilmeleri paydaslara ve misterilere
olabildigi kadar dogru bilginin iletilebilmesine baglidir (Karakdse, 2007, s. 9).
Ar-Ge, Inovasyon ve Miisteri Odaklilik

Inovasyon ve deger olusturma, kurumsal itibara katki saglayan énemli unsurlardandir. Ancak bu
noktada yapilacak tiim ¢alismalarda, miisteri odakli niteliklere odaklanilmasi gerekmektedir. Bu baglamda,
misteri ihtiyaglarina gore yeni iiriin/hizmet gelistirerek ve miisteriyi elde tutmaya yonelik diger calismalarin
yapilmasi gerekmektedir (Isik, 2017, s. 154).
Kurumsal itibar

Bir isletmenin itibart maddi olmayan niteliktedir. Bu anlamda itibarin niteligi, kurulusun bir varlik
olarak gerceklestirmis oldugu ¢alismalara ve 6zellikle piyasaya ile kurdugu iletisime dayanmaktadir (Davies
& Miles, 1998, s. 16). Itibar ydnetimi, itibarin bilingli bir sekilde biitiinciil, entegre, derinlemesine
diistiniilmiis, dinamik, ¢evik ve siirekli bir siireci ifade etmektedir. Bir organizasyonun tepesinden gelen
bagliliga dayali bir sekilde 6l¢iim, analiz, planlama ve koordineli eylemleri icermektedir. Diger taraftan
kuruluslarin ne yaptigini, nasil davrandiklarini ve nasil iletisim kurduklarin1 da kapsamaktadir (Langham,
2019, s. 60). Kurumsal itibar ise bir firmanin farkliligindan kaynaklanan ve kurulugun goreceli durumuna
iligkin genel bir alg1 olarak goriilebilir (Fombrun, 1996). Kurumsal itibar, "kurulusun kimlik iddialarinin
giivenilirligine iligskin olarak paydaslardan alinan bir geri bildirim tiirii" olarak tanimlanmistir (Whetten &
Mackey, 2002, s. 401). Akademik literatiirde kurumsal itibar1 farkli agilardan degerlendiren goriisler
mevcuttur. Ekonomik agidan bakildiginda kurumsal itibar, isletmenin rakiplerinin sundugu degere gore
daha iistiin bir deger sunma yetenegidir. Bu perspektiften, paydaslarin isletmelerin iirlinlerinin kalitesiyle
ilgili endiselerini azaltir ve boylece onlari igletmelerin {irlinleri i¢in 6deme yapmaya tesvik ederek onlarin
ekonomik durumlarini olumlu yonde etkiler (Rindova vd., 2005, s. 1034). Y6netim literatiirii ise, kurumsal
itibar1, deger yaratma agisindan kritik bir potansiyele sahip somut olmayan stratejik bir varlik olarak ve
rakipler tarafindan taklit edilmeye karsin engel olarak gérmektedir. Tiim bunlarin ise isletme performansina
ve hayatta kalmasia olan katkis1 yadsinamaz (Truong, 2020, s. 2). Fombrun & Shanley (1990) ise bir
Orgiitiin itibarina iliskin kamuoyu algisinin hem ekonomik hem de ekonomik olmayan kriterlerin
degerlendirilmesinden kaynaklandigini, mevcut bilgilerdeki farkliliklarin ise farkli paydaslarin birtakim
kriterlere digerlerinden daha fazla giivenmesinden kaynaklandigini savunmaktadir. Pazarlama agisindan
itibar ise genellikle marka imaji1 olarak goriilmektedir. Bu anlamda kurumsal itibar 6ncelikle giiclii
cagrisimlar1 olan bir markanin meydana getirilmesi ve marka imajin giiclendirecek sekilde pazarlama
programlarinin olusturulmasi gerekmektedir. Sosyolojik anlamda ise kurumsal itibarin meydana gelme
stirecinde aktorler birbiri ile iligkilidir. Bununla beraber itibar mesruiyet kaniti olarak goriilerek isletme
performansinin toplu degerlendirmesini kapsar (Fombrun & Van Riel, 1997, s. 7-9). Kurumsal itibara

yonelik farkl disiplinler ag¢isindan yapilan siniflandirma Tablo 1’de gosterilmistir.
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Tablo 1.
Kurumsal Itibara Yonelik Stmiflandirma
Disiplin Simflandirma
itibar, maddi olmayan bir varlik olarak olmasina ragmen finansal deger verilebilen
Muhasebe ) . .
veya verilmesi gereken bir varliktir.
Ekonomi Bir kurulusun dis paydaslar tarafindan kurulusa iligkin algi veya algilanan

ozellikler olarak goriiliir.
Pazarlama Miisterilerin bakis agisina gore ve itibarin nasil olustuguna yogunlasir.
Itibar, kurulusun i¢ paydaslar1 olan ¢alisanlar tarafindan sahip olunan kurulus algis
olarak goriiliir.
Itibar, kurumsal baglamda beklenti ve normlara gére bir firmanin performansinin
toplu bir degerlendirmesi olarak goriiliiyor.
Strateji Stratejik anlamda itibarin algiya dayanmasi yonetimini zorlastirir.
Kaynak: Chun, 2005, s. 92

Orgiitsel Davrams

Sosyoloji

Yapilan aragtirmalarda itibarin ¢ok boyutlu oldugu ve bir kurulusun paydaslarinin finansal ve
finansal olmayan yonler hakkindaki toplam algilarin1 yansittigt konusunda bir fikir birliginin oldugu
gorilmektedir (Fombrun & Shanley, 1990; Fombrun, 1996; Rindova, vd., 2005). Bununla birlikte iyi bir
itibarin paydaslar ile is birligini kolaylastirdigim1 gdsteren ¢alismalar mevcuttur (Cable & Turban, 2003;
Makarius vd., 2017; Walsh vd., 2009). Diger taraftan Ewing ve digerleri (2010) yapmis oldugu
arastirmasinda paydaglarin itibar degerlendirmelerinin sirketin zaman igindeki davranisina, {iriinlerine
ve/veya hizmet eylemlerine dayandigini tespit etmistir. Balmer ve Greyser (2006) kurumsal itibari
pazarlama temelli ve sirket merkezli olarak niteleyerek itibarin galisanlarin kurulusa yonelik diigiinceleri
etrafinda sekillendigini belirtmektedir. Lewis (2001) bu durumun aksine kurumsal itibarin kurulusun hedef
kitlesi nezdinde ne kadar bilindiginin gostergesi olarak kabul etmektedir. Men (2012), ise arastirmasinda
algilanan kurumsal itibarin, ¢alisan bagliligin1 6nemli 6l¢iide ve olumlu yonde etkiledigini tespit etmistir.
Diger taraftan literatiirde itibar yonetiminin halkla iligkiler ile iliskisinin vurgulandig1 da goriilmektedir.
Murray ve White (2005, s. 348), halkla iliskilerin itibar1 gelistirmek ve korumak icin diizenli olarak
kullanildigini; halkla iliskilerin isletmeler ve itibar yonetimi igin kritik derecede onemli oldugunu
aragtirmasinda vurgulamistir. Ayrica halkla iligkiler uygulamalari itibar yonetimini kolaylastirmada oldukca
onemli bir role sahiptir (Hutton, vd., 2001).

Kurumsal itibar, bir igletmeye 6zgii bir dizi 6zellige dayanmakla birlikte isletmenin gegmis
eylemlerinden ve zaman iginde siirdiirdiigii islerden sonu¢ saglama becerisinden ¢ikarilir. Bir kurulusun,
finansal saglamlik, yiiksek kaliteli iiriinler ve hizmetler, iistiin yonetim ve pazar rekabeti yoluyla itibarini
artirmas1 miimkiindiir (Singh & Misra, 2021, s. 4). Isletmeler miisteriler icin rekabet ettikleri gibi, itibar
kazanmak i¢in de rekabet ederler (Fombrun & Shanley, 1990, s. 234). De Castro (2006) kurumsal itibarin
temel boyutlarina odaklanmig olduklar1 aragtirmalarinda kurumsal itibarin iki temel bilesenden geldigini
savunmaktadirlar. Bu bilesenlerden birincisi misteri, tedarik¢i, yonetici veya ¢alisan olarak kurulusun
faaliyet ve siirecleriyle yakindan baglantili temsilciler ve paydaslara iliskin kurumsal itibarin farkli yonlerini
kapsayan ticari itibardir. Ikincisi ise daha genis anlamda is faaliyetlerine pek yakin olmayan diger

paydaslarin anlayis ve algilarinin bir sonucu olan sosyal itibardir (De Castro, 2006, s. 367).
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Kurumsal itibara iliskin Unsurlar
Fombrun ve Van Riel (1997) yapmis olduklari arastirmasinda kurumsal anlamda itibar, kimlik ve imaj
kavramina biitiinlestirici bir yaklasim ortaya koymuslardir. Ancak literatiirde bu yaklagimin disinda bu
kavramlarin farkliliklarini ortaya koyan ¢aligmalar mevcuttur. Bu béliimde bu farkliliklara ye verilmistir.
Marka

Rakip isletmelerin iiriinleri, siirecleri, fiyatlar1 ve promosyon kampanyalarin1 kopyalayabilmeleri
mimkiindiir. Ancak bu durum miisterilerin ve paydaslarin zihninde yerlesik olan gii¢lii inan¢ ve tutumlar
icin gegerli degildir. Giiglii bir kurumsal markanin olusturulmasi ise 6nemli zorluklar1 igermektedir. Bazi
markalar ¢cogu alic1 tarafindan bilinmezken, digerleri yliksek derecede marka bilinirligine sahiptir. Ayrica
bazilar1 ise yliksek derecede marka tercihi ve sadakatinden yararlanir. Giiglii bir marka, pazar payinin bir
yansimasi olarak algilanabilecek yiiksek marka degerine sahiptir. Marka degerinin olusturulmasi ise, 6nemli
pazarlama ¢abalar1 ve yatirnm gerektirmektedir. Giiglii bir marka, yiiksek diizeyde marka bilinirligine,
itibarina ve bagliligina sahiptir (Melewar vd., 2020, s. 1). Diger taraftan marka bir kurulugsun paydaslarinin
sayisinin artmasina katki saglarken kurumsal itibar ise kurulusun mesruiyetine katki saglar (Izci vd., 2019,
s. 308).
Kurumsal Imaj

Kurumsal iletisim olarak da adlandirilan orgiitsel imaj, kurulus tarafindan miisteriler ve diger
paydaslar ile iletisime ge¢mek i¢in kullanilan ¢esitli iletisim kanallar1 olarak tanimlanabilir (Balmer &
Greyser, 2006, s. 735). Farkli bir ifade ile oOrgiitsel imaj, kurum disina yansitilan bir i¢ resim olarak
tanimlanabilir. Buradan hareketle, kurumsal imajin, bir organizasyonun olmasini istemedik¢e negatif
olamayacagi anlamini ¢ikarmak miimkiindiir. Cilinkii kurumsal imaj disaridan degil organizasyonun i¢inden
kaynaklanmaktadir. Ornek vermek gerekirse, ¢evreye karsi sorumlu olmayan bir kurulus, kendisini dis
paydaslarina karsi ¢evreye duyarli bir firma olarak gdsterebilir (Walker, 2010, s. 367).
Kurumsal Kimlik

Kurumsal kimlik c¢alisanlarin kurum ortaminda hissettiklerine iliskin kolektif duygular seklinde
tanimlanmaktadir. Balmer ve Greyser (2006, s. 735). Scott ve Lane ise kurumsal kimligi kurulusun merkezi,
kalic1 ve ayirt edici 6zellikleri hakkinda iist diizey yoneticiler ve paydaslar arasinda paylasilan inanglar dizisi
olarak ifade etmektedir (Scott & Lane, 2000, s. 43). Kurumsal kimlik, imaj ve itibara gore daha mikro
diizeyde ortaya ¢ikmakla birlikte orgiitsel kiiltiir ve orgiitsel iklim kavramlarindan farklidir (Corley vd.,
2006, s. 88). Diger taraftan Fombrun kurumsal kimligi “calisanlarin ve yoneticilerin kurulus ile
iligkilendirdigi degerler ve ilkeler kiimesi” seklinde tanimlamaktadir (Fombrun, 1996, s. 36). Barnett ve
digerleri (2006) ise kurumsal kimligi, ¢alisanlarin firmaya iliskin duygular1 olarak degil temelde yatan
cekirdek olarak degerlendirmektedirler (Barnett vd., 2006, s. 33).

YONTEM
Aragtirmanin bu boliimiinde arastirma deseni, katilimer grubu, veri toplama siireci ve veri toplama

araci ile verilerin analizine iliskin olarak detayli bilgilere ye verilmistir.
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Arastirmanin Amaci ve Onemi

Yapilan bu arastirmanin temel amacini organize sanayi bolgesinde faaliyet gosteren girisimcilerin
bakis acilarina gore kurumsal itibar1 olusturan unsurlarin belirlenmesi olusturmaktadir. Organize sanayi
bolgelerinde faaliyetlerini siirdiiren girisimcilerin ve igletmelerin olumlu yonde itibara sahip olmalarinin
ozellikle ihracat anlaminda iilke ekonomisine olan biiyiik katkisindan dolay1 arastirma Gaziantep’te yer alan
organize sanayi bolgelerinde gerceklestirilmistir. Diger taraftan soyut nitelikte olan kurumsal itibar kavrami
isletmelere yonelik somut nitelikte olan katkilarindan dolay1 biiyiik énem arz etmektedir. Itibar kavramina
yonelik yapilan calismalarda, daha ¢ok kavrami olusturan bilesenlerin neler oldugu ele alinmis olsa da nitel
desende derinlemesine olarak konunun sorgulanmamis olmasindan dolay1 yapilan bu arastirmanin literatiire
yonelik onemli bir katkisinin olacagi degerlendirilmektedir. Bununla beraber arastirmada dogrudan
girigimciler tarafindan isletmelerin ve girisimcilerin itibarlarin1 nasil koruyup siirdiirebileceklerine iliskin
oOnerilere de yer verilmistir.

Arastirma Deseni

Bu arastirmada organize sanayi bolgesi girisimcilerinin bakis agilarina gore itibar1 olusturan
unsurlarin detayli olarak belirlenebilmesi igin nitel arastirma desenlerinden “fenomenoloji” kullanilmigtir.
Fenomenolojinin (olgu bilim) odag1 bireysel tecriibelerdir. Bu baglamda yasam diinyasi seklinde tanimlanan
Oznel tecriibelerin smiflandirilmasi ve tamimlanmasia yonelik olarak bir sablon gelistirilmesi
amaglanmaktadir (Bag & Akturan, 2017, s. 86). Bu arastirmada da girisimcilerin itibar algilarina iligskin
olarak detayl1 bilgilere ulasilabilmesi i¢in bu desen kullanilmustir.

Katihmc1 Grubu

Yapilan bu arastirmanin katilimeir grubunu Gaziantep Organize Sanayi Bolgesi’nde faaliyet
gosteren endiistriyel imalat igletmelerinin sahipleri ve ortaklar1 olusturmaktadir. Kurumsal itibar bir zaman
dilimi icerisinde gerceklestirilen islerden meydana gelmektedir. Bu sebepten dolay1 arastirmanin rneklemi
Gaziantep Organize Sanayi bolgesinde {i¢ yildan daha uzun siiredir faaliyet gosteren ve biinyesinde 50 ve
iizeri calisanin yer aldigr firmalar olusturmaktadir. Katilimcilarin farkli imalat kollarinda faaliyet
gostermesinin veri toplama hususunda 6nemli oldugu degerlendirilerek maksimum 6rneklem c¢esitlemesi
tercih edilmistir.

Aragtirma kapsaminda katilimci grubunu 4’ kadin 14’ erkek olmak iizere toplam 18 kisi
olusturmaktadir. Bununla birlikte katilimeilar plastik, peyzaj, gida, yiyecek igecek iiretimi, cam,
mobilya/dekorasyon, tekstil, ayakkabi, metal ve medikal iiretimi alanlarinda imalat yapan isletme
sahipleridir. Kadin katilmecilar yiyecek-icecek, tekstil, medikal ve metal isletmelerinde faaliyet
gostermektedirler.

Veri Toplama Siireci

Girisimcilerin  itibar algilarmin  tespit edilebilmesi i¢in Oncelikle literatiir taramasi
gerceklestirilmistir. Bu dogrultuda “Kag yildir bu isi yapmaktasiniz? Ne iiretmektesiniz? Itibar nedir? Nasil
anlamak gerekir? Bir is insani itibar1 nasil korumali? Bir ig insani itibar1 ne zaman zedelenir? Bu konuda

tavsiyeleriniz nelerdir?” seklinde agik uclu goriisme sorulari belirlenmistir. Hazirlanan yedi soruya yonelik
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olarak alaninda uzman akademisyenlerin goriisiine bagvurulmustur. Bu asamadan sonra {i¢ katilimci ile pilot
bir uygulama gergeklestirildikten sonra goriisme formuna son sekli verilmistir.

Verilerin toplanmasina yonelik olarak 6ncelikle yar1 yapilandirilmis gériisme formu alaninda uzman
akademisyen goriisleri dogrultusunda hazirlanmigtir. Bu asamadan sonra aragtirmanin amaci dogrultusunda
verilere ulagilabilmesi ic¢in katilimci grubu belirlenmistir. Bu noktada ozellikle aragtirmaya katilim
konusunda katilimcilara goniilliigiin esas oldugu vurgulanarak verilerin sadece bilimsel amagla
kullanilacagi hususlarinda bilgilendirme yapilmistir. Goriismeye baglamadan 6nce katilimcilara goriisme
stiresinin 20-25 dakika arasinda siirecegi ve istedikleri anda goriigmeyi sonlandirabilecekleri iletilmistir.
Kayit altina alinan goriismelerin aktarimi yapildiktan sonra katilimeilardan teyit alinmistir.

Verilen Analizi

Yapilan bu arastirmada nitel arastirma deseni kullanilarak verilere agik uglu sorular araciligi ile
ulasilmistir. Bu baglamda igerik analizi yapilmis ve kodlama yontemi kullanilmistir. Ulagilan veriler
MAXQDA paket programina aktarilmis, kodlama islemine gegilmeden dnce metinlerin her bir satir1 birkag
kez okunmustur. Kodlama iglemi tamamlandiktan sonra kodlara yonelik ortak yonler tespit edilip
kategoriler (temalar) ortaya konulmustur. Temalar kapsadiklart kodlar dogrultusunda agiklanip
yorumlanarak sonuglara ulagilmaya ¢alisilmigtir. Bununla beraber bulgu ve yorumlarin desteklenebilmesi
icin miilakat metinlerinden alintilara da yer verilmistir. Ulasilan nitel verilerin gegerlik ve giivenilirliklerinin
saglanabilmesi icin katilimeir teyidi alinmistir. Bununla beraber gegerliligin saglanabilmesi i¢in yogun
betimlemelere de yer verilmistir.

BULGULAR

Bu boliimde aragtirma sorularina yonelik gergeklestirilen analiz sonuglarina yer verilmistir. Bu
baglamda oncelikle miilakat verilerinin tamaminin dahil edildigi kelime bulutu analizi yapilmistir. Sekil
1’de kelime bulutu analizi gosterilmistir. Buna gére organize sanayi bolgesi girisimcileri kurumsal itibara
yonelik en sik is, giiven ve kalite kelimelerini tekrar ettikleri goriilmektedir.

Sekil 1.
Kelime Bulutu Analizi Sonuglar
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Itibarin Tamm
Aragtirma kapsaminda organize sanayi bolgesi girisimcilerinin itibar tanimlamalarina iliskin

kod ve temalar Tablo 2’de gosterilmistir.

Tablo 2.
Organize Sanayi Bélgesi Girigimcilerinin Itibar Tanimi
Tema Kod Katilmcilar
Sayginlik K4, K7, K10, K13, K15, K17,
K18,
— Gilivenilirlik K1, K2, K3, K4, K6, K7, K8,
Imaj K10, K11, K13, K16, K17, K18,
Diiriistliik K3, K5, K9, K18,
Caliskanlik K5,
Tutarlilik K11,
Istikrar K2, K8, K15
o Isini Iyi Yapmak K5,
Kurumsal Kimlik Giiclii Olmak K4, K12,
So6ziinii Yerine Getirmek K3, K14,

Tablo 2’ye gore katilimcilar itibar1 imaj ve kurumsal kimlik olmak iizere iki alt tema olarak
tamimlamaktadirlar. Bu temalar ise imaj ve kurumsal kimlik temalaridir. Imaj temas: altinda sayginlik
giivenilirlik diiriistliik ve ¢aliskanlik kodlar1 yer alirken kurumsal kimlik temasi altinda ise tutarlilik, istikrar
isini iyi yapmak giiclii olmak ve sdziinii yerine getirmek kodlari yer almaktadir. K4 itibart “...[tibar

’

saygmbhiktir, giictiniizdiir. Sizi siz yapan, giiven kelimesinin temeline oturtabileceginiz bir kavramdwr.’

““

olarak tammlamustir. K6 itibar1 “...Séz, giiven demektir. Prensiplerle anlamak gerekir. Itibar, sirketi ve iist

yonetimdekileri de temsil eder. Bir nevi bugiine kadar yaptigimiz yapacagimiz islerin ve kurdugumuz

‘“

iletisimin bize getirdikleri itibardr” olarak tanimlamgtir. K7 ise itibar1 “...[Jtibar, miisterinin firmaya olan
giivenidir, is sayginhigidir. Aymi zamanda kalitenin de onciisiidiir” seklinde ifade etmistir. K10 “...Jtibar
markaya olan giivendir, sayginliktir. Itibar, basarimin anahtaridir” olarak tammlama yapmistir.

Itibarin Korunmasi

Organize sanayi bolgesi girisimcilerinin itibarin korunmasina yonelik algilamalar1 Tablo 3°te

gosterilmistir.
Tablo 3.
Itibarin Nasil Korunmas: Gerektigine Yonelik Algilamalar
Tema Kod Katihmeilar
Stk’lar ile Isbirligi K13
o Anlayisli/Hoggdriilii Olma K2
Tletigim Deger Yargilarina Gore Hareket K1
Etmek
Kaliteli Uretim K11, K13, K15
Miisteri Odaklhihk Inovasyon K7
Miisteri Memnuniyeti K7
Diirtistliik K14, K18
Is Ahlaki K4, K5, K7, K16

Kurumsal Yonetim Odemelerin zamaninda Yapilmas1 K1, K3, K4

Soziine Sadik Olmak K1, K4, K8, K13, K14, K18
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Giivenilir Olmak K1, K2, K3, K8, K11, K13, K17,
K18
Ilke/Prensiplere Baglh Kalmak K2, K6

Tablo 3’e gore itibarin korunmasi igin organize sanayi bolgesinde faaliyet gosteren girisimciler
tarafindan yapilmasi gerekenler iletisim, miisteri odaklilik ve kurumsal yonetim temalar1 altinda
toplanmistir. iletisim temas1 altinda “Sivil Toplum Kuruluslari ile is birligi, anlayisli/hosgoriilii olma, deger
yargilarina gore hareket etmek” kodlar1 yer almaktadir. Miisteri odaklilik temasi altinda “kaliteli {iretim,
inovasyon ve miisteri memnuniyeti” kodlar1 bulunmaktadir. Kurumsal yonetim temasi altinda ise
“diirtistliik, is ahlaki, 6demelerin zamaninda yapilmasi, soziine sadik olmak, giivenilir olmak ve
ilke/prensiplere baglilik” kodlar1 yer almaktadir. Kurumsal yonetim temasinda en ¢ok tekrarlar s6ziine sadik
olmak ve giivenilir kodlarinda yer almaktadir. K8 itibarin korunmasi i¢in “... Her daim giivenli ve diiriist
oldugu zaman itibarini korumayt basarir. Bu sekilde devam edebilirse hem itibarint korur hem de isini...”
olarak belirtmistir. K18 ise “.. Atibar kazanmasi zor, korumasi ¢ok daha zor, kaybetmesi ise ¢ok kolay bir
seydir. Bir is adanunmn itibarini korumast icin verdigi sozleri tutmasi, kendi imajindan 6diin vermemesi,
saygulr ve diriist olmasi gerekmektedir. Etrafindakilere giiven vermeli, disiplinli olmali ve kendi
himayesindeki insanlar: da iyi yonetmelidir.” demektedir. K13 itibarin korunmasini ... ftibarl: is insanlar
yaptiklart davramislarla diger insanlara ornek olmalidir. Diizenli ¢alisarak saglam ¢alisarak miisteriye
giiven vererek itibarin korur.” seklinde degerlendirmektedir.

Itibarin Zedelenmesi
Organize sanayi bolgesi girisimcilerinin bir is insaninin itibarinin ne zaman zedelenecegine iligkin

algilamalar1 Tablo 4’te gosterilmistir.

Tablo 4.
Organize Sanayi Bolgesi Girisimcilerinin Itibarini Zedeleyen Unsurlar
Tema Kod Katilmecilar
Vaktinde 6dememe yapmamak K1, K3, K4, K12, K13, K14
Yolsuzluk Evrakta sahtecilik K13
Kendi ticari ¢ikarini gbzetmek K2
Kalitesiz iiretim K6, K7, K8, K13, K14, K16
. So6ziine sadik olmamak K3, K6, K8, K9, K13, K14, K17,
Uretim/imalat hatalar1 K18,
Uriiniin arkasinda durmamak K4, K14

Tablo 4’e gore Organize sanayi bolgesi girisimcilerinin itibarini zedeleyen unsurlar “yolsuzluk” ve
“Uiretim/imalat hatalar1” temalar1 altinda toplanmaktadir. Yolsuzluk temasi altinda “vaktinde 6deme
yapmama, evrakta sahtecilik ve kendi ¢ikarini gozetme” kodlar1 yer alirken iiretim/imalat hatalar1 temasi
altinda ise “kalitesiz tliretim, soziine sadik olmamak, iiriiniin arkasinda durmamak” kodlar1 yer almaktadir.
Uretim imalat hatalar1 temas1 altinda en c¢ok tekrar sdziine sadik olmamak kodunda bulunmaktadir. Soz
konusu koda iliskin olarak K6 “... Eger bir iste karsiya verdigin sézleri vaatleri tutmazsan zedelenir.
Uretimi geciktirirsen, kalitesiz iiriin sunarsan, maliyeti diisiirmek icin ucuza kacarsan itibarini yok edersin.”
degerlendirmesini yapmaktadir. K14 “Soziinde durmadigr zaman, yaptigi isin arkasinda durmadigi zaman,

yapilan bir isi olmasi gerektigi gibi degil de bastan savurma yaptigi zaman itibarim kaybeder” seklinde
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degerlendirmektedir. K17 ise ““... Ucu ag¢il birakilan her seyin bir duygu émrii vardir. Sozler ve vaatlerinde
oyle. Sonug olarak bunlarin hepsi giiveni zedeliyor” ifadesini kullanmaktadir.
Itibarin Siirdiiriilmesine Yonelik Tavsiyeler

Organize sanayi bolgesi girisimcilerinin itibarin korunmast i¢in yapmis olduklari tavsiyeler Tablo

5’te gosterilmistir.

Tablo 5.
Organize Sanayi Bélgesi Girisimcilerinin Itibarin Korunmasina Yénelik Tavsiyeleri
Tema Kod Katihmcilar
Odemelerin Diizgiin Yapilmasi K13
Giiven Vermek K11, K13, K18
Tutarhhk Prensiplere Baglilik K6, K9, K12, K13
Diiriistliik K4, K8, K14, K15, K17, K18
So6ziinl Yerine Getirmek K1, K2, K13, K18
Kalite Belgelerine Sahip Olmak K16
Tok Gozliilikk K3, K13
Etik Degerlere Baghlik Empati K2
Seffaflik K2, K13
Tletisim K1, K11

Tablo 5’e gore itibarin korunmasina yonelik tavsiyeler “tutarlilik ve “Etik Degerlere Baglilik”
temalar1 altinda toplanmaktadir. Tutarlilik temasi altinda “6demelerin diizgiin yapilmasi, giiven vermek,
prensiplere baglilik, diiriistliik ve sdzilinii yerine getirmek” kodlar yer alirken etik degerlere baglilik temasi
altinda ise “kalite belgelerine sahip olma, tok gozliiliikk, empati, seffaflik ve iletisim” kodlar1 yer almaktadir.
Bununla birlikte tutarlilik temasi altinda en ¢ok tekrar edilen kodun ise diiriistliik oldugu goriilmektedir. S6z
konusu koda yonelik olarak K18 *...Itibarda verilen sdziin tutulmasi, diiriist olunmasi ve giivenilir
olunmaktan ge¢cmektedir. Verebilecegim tavsiyeler bunlardir” degerlendirmesini yapmustir. K14 ise “...Ne
olursa olsun yaptigimiz isi dogruluk ve diiriistliik esas alinarak yapmamiz lazim. Para kazanacagiz ama bunu
hak ettigimiz oranda hak ettigimiz sekilde kimsenin hakkina tecaviiz etmeden yaparsak itibarl bir is adami
oluruz.” demektedir. K8 itibarin korunmasina yonelik olarak “...Tavsiyem hep diirlist olun isiniz ilk
baglarda olmaya bilir ama diiriist olup itibarinizi korursaniz isinizde ayakta kalabilirsiniz.”
degerlendirmesinde bulunmaktadir.

SONUC VE ONERILER

Nitel desende tasarlanan bu arastirmada Organize sanayi bolgesi girisimcilerinin itibara yonelik
algilamalar tespit edilmeye calisilmistir. Yart yapilandirilmis goriisme formu araciligi ile ulasilmis olan
veriler itibarin nasil anlagildigi, nasil korunmasi gerektigi, hangi durumlarda zedelendigi ve itibarin
korunmasina yonelik yapilmasi gerekenler hususlarinda bulgulara doniistiiriilmiistiir. Girisimcilerin itibarin
tanimina yonelik algilar1 “imaj” ve “kurumsal kimlik” olmak iizere iki alt temada toplanmistir. Girisimciler
itibarin nasil korunmasi gerektigine yonelik algilamalar1 ise “iletisim”, “miisteri odaklilik” ve “kurumsal
yoOnetim” olmak iizere {i¢ alt temada toplanmaktadir. Bir is insaninin itibarinin ne zaman ve hangi
durumlarda zedelenebilecegi ise “yolsuzluk” ve “liretim hatalar1’” temalar1 olarak algilanmaktadir.
Girisimcilerin itibarin korunmasina yonelik tavsiyeleri ise “tutarlilik ve etik degerlere baglilik” temalar1

altinda toplanmaktadir.
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Organize sanayi bolgesi girisimcileri igletmelerin faaliyet gosterdikleri pazarlarda itibar sahibi
olabilmeleri icin ozellikle “giiven” kavrami oOzellikle vurgulamiglardir. Bu durum ise itibarin elde
edilmesinin olduk¢a uzun bir zaman dilimini gerektirmesi ve “gliven” sarsildiginda ise geri kazanilmasinin
zor olmasi ile iliskilendirebilir. Benzer sekilde itibarin korunmasi i¢in girisimciler kurumsal yonetim
konusunu daha sik dile getirmislerdir. Bu baglamda isletmelerin gerek iiretim gerek pazarlamaya yonelik
faaliyetleri oncesinde paydaslar1 bilgilendirmesinin ve bu bilgilendirmelerden yola ¢ikarak kurulacak olan
iletisim mekanizmalarinin itibar agisindan oldukca 6nemli oldugu degerlendirilmektedir. Arastirmada 6ne
cikan bir diger sonug ise girisimcilerin itibarin korunmasti i¢in diiriistliigii 6zellikle vurgulamis olmalaridir.
Bu baglamda gerek isletmelerin gerekse de girisimcilerin tiim paydaslar karsisinda diiriistliige yonelik
yaklagim bigimlerinin itibarin kazanilmasi ve korunmasi bakimindan olduk¢a 6nemlidir. Diger taraftan
itibar kavraminin ortaya konulmasinda katilimcilarin birgok farkli kavrami ifade etmis olmasi itibarin farkli
disiplinler ile olan iliskisini de destekler niteliktedir.

Sonug olarak yapilan bu arastirmada organize sanayi bolgesi girisimcilerinin itibar kavraminin
temelini “giiven, diristliik, sayginlik” degerleri ile iligkilendirdikleri goriilmektedir. Kurumsal itibar
kuruma yonelik diisiince ve duygularin bir yansimasi olarak kabul edilmektedir. Bu baglamda giiven,
diiriistliik ve sayginlik degerlerinin tiim paydaslarin zihninde yer almasi girisimcilerin ve isletmelerin yagsam
stireleri bakimindan olduk¢a 6nemlidir. Bu baglamda isletmeler agisindan yasamsal 6neme sahip olan ve
soyut bir nitelik tagiyan itibarin algilamalardan meydana gelmesinden hareketle itibar yonetiminin kurumsal
diizeyde nasil yiiriitiilebilecegini ortaya koyan somut nitelikte arastirmalarin yapilmasinin olduk¢a dnemli

ve gerekli oldugu degerlendirilmektedir.

Arastirmacilarin Katki Oram
Arastirmaya yazarlar esit oranda katki saglamustir.
Destek ve Tesekkiir Beyani

Arastirma kapsaminda herhangi bir destekten yararlanilmamistir. Arastirmacilar katilimcilara tesekkiir

etmektedir.
Catisma Beyam

Arastirmacilar arasinda ¢ikar ¢atismasi bulunmamaktadir.
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Abstract

Technology is ubiquitous and taken-for-granted part of everyday life and education that has become
intrinsic in daily life. In many areas, especially education, information and communication technologies (ICT) are
seen as being a significant agent for change and improving pedagogical practices, as there has been positive
discourse around their value. Teachers’ accounts of everyday classroom use of technology are being explored to
build a theoretical, pedagogical, and practical understanding of educational practice that involves technology as
an intrinsic component of the classroom. As technology continues to evolve, educational praxis and pedagogy
change alongside it. It is therefore important to explore what the role of technology is, as reported by practitioners
in mainstream schools within an intensive and particularly challenging urban context. The current study aims to
understand teachers’ use of technology in their daily classroom practices to contribute to collaboration between
teachers and pupils. Twelve interviews were conducted with primary school teachers in England. The participating
teachers came from five different schools based in South and North London, and one school in West London. The
findings of the current study showed ICT supports interaction and collaboration; thus, pupils can learn from each
other with the supportive pedagogical features of ICT. However, collaboration is limited to creating posters and
slides, and also there is limited practices of collaboration between pupils with and without special educational
needs and disabilities (SEND), so collaboration that supports problem-solving skills and the development of

metacognitive skills was reported as typically absent.
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Ingiltere'de ilkokul Ogretmenlerinin Bilgi Iletisim Teknolojilerinin (BiT)
Isbirligindeki Roliine Iliskin Algisi
Oz

Teknoloji, giindelik hayatin ve her yerde oldugu gibi egitimin bir parcasi olarak kabul edilmektedir.
Giinlik hayat adeta teknoloji ile biitiinlesmistir. Bir¢ok alanda ve o&zellikle egitimde, bilgi ve iletisim
teknolojilerinin énemi hakkinda olumlu bir bakis agist olmakla birlikte, BIT, degisim adma pedagojik
uygulamalarin gelistirilmesi i¢in 6nemli bir ara¢ olarak goriilmektedir. Bu aragtirmada teknolojinin simiftaki
giinliik kullanimina iligkin 6gretmen algilari, siifin i¢sel bir bileseni olarak teknolojiyi iceren teorik, pedagojik ve
pratik bir egitim uygulamasi anlayisi olusturmak i¢in aragtirilmistir. Mevcut ¢alisma, dgretmenler ve 6grenciler
arasindaki ig birligine katkida bulunmak i¢in 6gretmenlerin giinlilk sinif uygulamalarinda teknoloji kullanimini
anlamay1 amaglamaktadir. Ingiltere'de ilkokul 6gretmenleri ile 12 goriisme yapilmistir. Katilimer dgretmenler
Giiney ve Kuzey Londra'da bulunan bes farkli okulda ve Bat1 Londra'daki bir okulda ¢alismaktadir. Aragtirmanin
bulgulari, bilgi ve iletisim teknolojilerinin etkilesimi ve is birligini destekledigini gdstermistir. Ogrencilerin bilgi
ve iletisim teknolojilerinin destekleyici pedagojik 6zellikleri ile birbirlerinden 6grenebilecegi belirlenmistir. Diger
yandan, mevcut ig birliginin sadece posterler ve slaytlar olugturmakla sinirli oldugu, ayrica 6zel egitim
gereksinimleri olan ve olmayan 6grenciler arasinda sinirli sayida is birligi uygulamalari gerceklestigi anlasilmistir.
Sonugta tipik olarak problem ¢6zme becerilerinin ve iist biligsel becerilerin gelisimini destekleyen bir is birliginin
siiflarda olmadig1 kesfedilmistir.

Anahtar Kelimeler: kapsayici egitim, BIT, is birligi, ingiltere
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Introduction

Since the Salamanca Statement (1994, a UNESCO conference that led to the Salamanca Statement
and Framework for Action on Special Needs Education), inclusive education has been a much-debated topic
(Ainscow et al., 2019). Pupils with SEND who need extra support due to their special condition, have been
included in mainstream schools to eliminate social exclusion and promote equality by celebrating diversity

in the classroom (Ainscow, 2005; Magnusson, 2019).

‘Inclusive education’ is based on the idea of providing a supportive and adequate education for all
in order to combat discrimination at every level of society, especially in education (Kauffman et al., 2018).
Inclusive education is defined as an educational practice which builds upon the social theory of justice and
promotes the ideal that all children, regardless of intellectual, physical, learning and emotional abilities
should have equal access to learning opportunities (Loreman et al., 2006). Inclusion, however, is a
controversial issue that has prompted debate around what constitutes the most supportive educational setting
for pupils with SEND (Florian, 2019; Hornby, 2015). For example, debates persist about the educational
benefits of inclusion for students with and without SEND, as well as the problem of equal education. For
instance, students with SEND who attend inclusive settings typically develop a greater sense of self-esteem
as a result of their teachers' higher expectations and their better interactions with other students (Armstrong
& Tsokova, 2019). The benefits of inclusion go beyond social and emotional development. Additionally,
students with SEND who attend regular education demonstrate greater academic progress (Henninger &
Gupta, 2014).

On the other hand, inclusion of children with SEND into regular education does not always result
in meaningful educational access (Strogilos, 2012). Schwab (2018) discussed some of the disadvantages of
inclusion from the perspective of students, parents, and teachers, stating that because typically developing
students frequently reject and are less welcoming in classrooms to students with SEND (Avramidis et al.,
2017), students with SEND do not belong in mainstream education (Garrote et al., 2020). This finding
implies that inclusive education may be detrimental to students' social development. Schools must be able
to deal with challenges such as behavioural issues, learning difficulties, and developmental problems in
order to increase success in learning, improve pupils’ skills, enhance knowledge, support communication,
and establish a positive relationship between pupils with and without SEND (Anastasiou & Kauffman,
2011).

Implementation of inclusive educational practices in mainstream schools has a deep-rooted history
around the world. Furthermore, these reforms aim to provide equal access to educational opportunities for
all students. The successful implementation of inclusive education depends on teachers, children, families
and school administration and their successful interaction. As Mitchell (2014) argues, the teacher plays a
particularly important role in the implementation of inclusive education. Furthermore, numerous studies

conducted (e.g. Blomeke et al., 1998; Stronge et al., 2007) have shown that the quality of a teachers’ practise
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has a greater effect on a student’s achievement and effectiveness of classroom teaching compared to other
factors such as class size, composition and background. For example, collaborative group work and peer
tutoring can also increase the effectiveness of classroom teaching. Increasing interaction between classroom
members will help to build a positive atmosphere for learning, in which pupils can learn from each other.
Encouraging pupils to self-regulate their learning, personalising access, and having ownership of technology
can help create teaching activities that will support collaboration and, as a result, increase effectiveness
(Beauchamp, 2012).

Effective teaching requires collaboration between pupils, teacher, pedagogy, classroom, subject
knowledge, teaching methods, learning styles, and assessment (Muijs & Reynolds, 2017). Theories of
learning and intelligence have an impact on teachers’ understanding of learners and the process of teaching.
If teachers employ an interactive teaching strategy, they will use questioning and discussion to allow pupils
to structure their learning while actively participating in educational activities that their pedagogical
understanding impacts their teaching strategies. Collaboration between teachers and pupils is important for
effective teaching, and involves frequent questioning, communication, and higher-order questions and
statements, as well as directing pupils to reflect on their understanding of the topic (Muijs & Reynolds,
2017).

Indeed, collaboration has become commonly associated with interactive digital activities, as
collaboration can be most effectively promoted and facilitated with technology (Dafoulas & Shokri, 2016).
Users of technology interact with either software or other users, which increases the opportunities for
collaboration, as we are leading to an era that collaboration with machines is a reality (Luckin, 2018). Unlike
machines, teachers can become tired, so teaching-wise machines are seen as more desirable. Interactive
educational programs create opportunities for unlimited and flexible learning; however, there is a risk of
this becoming the new normativity that creates new barriers while removing old ones (Houlden &
Veletsianos, 2019; Mercer et al., 2010). On the other hand, collaboration between pupils has been found to
be a significant aspect of classroom learning, as pupils need to learn how to interact with their peers and
gain social skills. Full participation of all pupils can be achieved by creating dialogue and collective
reflection, which can be facilitated with the interactivity that technology provides (Kennewell et al., 2008).
Having an understanding of pupils’ emotional and social needs can further increase the effectiveness of

collaborative activities and reduce behavioural problems (Kennewell et al., 2008).

Technology is employed by teachers throughout the whole process of learning; they use it while
planning learning activities, and in the classroom for presenting information and administering those
learning activities. Although the introduction of devices such as iPads is recent, teachers and students have
integrated them into their lives to the extent that they are seen as an expected feature of the classroom (Tay,
2016). Indeed, in UK primary schools, technologies such as IWBs and tablets are widely used (Gillen et al.,
2007). Yet this pervasiveness is not evidence that the use of ICT in education is effective at improving

collaboration between teachers and pupils. It demonstrates that there has been a deficiency in evidence-
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based literature in recent years of providing a comprehensive picture of the use of technology in
collaboration. The current study aims to understand teachers’ use of technology in their daily classroom
practices to contribute to collaboration between teachers and pupils. It will attempt to arrive at an in-depth
understanding of the rationale behind technology-based practices and their educational value in terms of

improving classroom collaboration.
Methodology
Research Design

Qualitative research is primarily concerned with meaning-making; in other words, making sense of
the world, phenomena, and experiences by including individuals as meaning-makers of their own lives
(Biggerstaff & Thompson, 2008). In qualitative research, the researchers’ interpretation of the meanings
attributed to events is an element that they consider not as a problem but as a potential strength
(Bhattacharya, 2017). The aim is to create a real understanding of the field being investigated, focusing on
data from the experienced individuals and their engagement with the researcher (Willig, 2017).

Qualitative techniques influence the method of acquiring and interpreting data through the
researchers’ own beliefs and thoughts (Bhattacharya, 2017). Furthermore, in qualitative studies, researchers
embrace the idea of many realities (Willig & Rogers, 2017); this is a position that recognizes what
experiences are unique to each individual, and which individuals give different meanings to their
experiences. This is the ‘reality’ for those people involved, which is valued and investigated, and which is
supposed to represent a relativistic ontology, by focusing on the subjective account of experience by
individuals (Willig, 2017).

Participants

Teachers from London were invited to participate in the research via their schools’ administrations.
The reason for choosing London-based teachers was to avoid the need to travel outside of London, but all
participants were from schools in different parts of London. Hundreds of emails were sent to schools to
invite them to participate in the study, but a limited number of responses were received, and only those who
had the time and were willing to participate were interviewed. The participant teachers (n=12) came from
five different primary schools based in South and North London, and one school in West London. The group
of participants included seven females and five male teachers and participants’ ages ranged from 30 to 47

years old.
Data Collection

Interviewing is a significant component of social research, used to generate data on people’s views
of the phenomenon under study, and invite them to reflect on their assumptions and beliefs (Fontana & Frey,
2005). Interviews include humans and their experiences of everyday life; indeed, the modern world is an

‘interview society’, because people are frequently asked about their experiences (Fontana & Frey, 2005).
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As stated by Fontana and Frey (2008), the interview is one of the most useful and sufficient methods for
understanding the human mind and mentality. Specifically, it is considered as a powerful process for
investigating the attitudes, opinions, beliefs, feelings, experiences and knowledge of humans. Furthermore,
interviews support the exploration of information from any type of research (Mason, 2002). The practice of
conversation is central to the acquisition of knowledge about others, as it enables people to communicate
details about how they experience the world and explain the reasons why they act, feel, and think in a certain
way. Through conversation, interviewing involves the interchanging of views (Brinkmann, 2014), and is
used to understand what lies behind people’s actions and to ask about their behaviours, opinions, and
feelings (Robson & McCartan, 2016).

The interview questions in this research concern the attitudes towards collaboration to create
inclusive education, how they manage children with SEND in their classes by using ICT and inclusive
education practices in their schools. The interview was designed as semi-structured, open-ended, and based
upon the literature. They are made in order to allow the teachers to express their perceptions, opinions, and
attitudes calmly and freely (Kumar, 1999).

Procedure

The interviews lasted between approximately 45 minutes to 1 hour and 35 minutes and yielded in-
depth data. Interviews that are too long can be problematic as, after a certain point, participants might lose
interest, which might impact the quality of their responses. In this study, two interviews with teachers
exceeded 1 hour and 30 minutes; however, there was a break in each, and both participants were willing to
talk and demonstrated interest in the continuation of the interviews. In general, interviews lasted

approximately one hour.
Data Analysis

In order to analyse the interviews, a thematic analysis was conducted. Thematic analysis is used for
reporting themes, identifying and analysing them from the data (Braun & Clarke, 2006), and providing
details about the interviewees, such as their experiences in life (Robson & McCartan, 2016). In addition,
thematic analysis was deemed an especially suitable technique for the current research, as it had the benefit

of permitting analytical theoretical flexibility based on both the data and literature-based theory.

Researchers used thematic analysis to help organise the enormous quantity of qualitative material
included in the interview transcriptions. The initial part included becoming familiar with the interview data.
Taking notes on primary ideas about the data throughout the transcribing process helped in making sense of
the data and identifying major problems and themes. A further examination and re-examination of the
interviews was conducted to generate a full picture of its content (Froggatt, 2001). Thus, the data were
transcribed and then read and re-read. In the second step, with the study objectives in mind, researchers
began thematic coding, which grouped all of the data from each teacher’s interview into broad categories

(nodes). Then researchers subdivided the major categories. The third step included the discovery of topics.
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Researchers organised codes into probable topics and acquired all data pertinent to each potential subject
throughout this procedure. This procedure included systematic coding of any data characteristics of

relevance throughout the whole data collection.

Researchers were able to highlight relevant remarks and arrange them in the appropriate sub-
categories using NVivo. According to Kvale and Brinkmann (2009), this organisation technique facilitated
the processing of the data while also facilitating the detection and comparison of distinct patterns. The fourth
step was evaluating themes, in which researchers compared each theme to the coded extracts and the whole
data set to create a thematic map of the analysis in this section. The fifth step was identifying and naming
the themes, during which time was spent refining the intricacies of each subject to provide precise definitions
and names. Finally, the sixth step included writing the report, which involved selecting interesting excerpts

related to the study topics and conducting a literature evaluation.
Ethical issues

The research included only adult participants, who gave their informed consent to participate. The
University College London Ethics Committee approved the current research after determining that the
Participant Information Sheet, Questionnaire Introduction, and Interview Consent Form (ref no:
Z6364106/2017/11/99). Participants were informed about how the data would be stored, confidentially and
on encrypted computers. They understood that they would not be misled for any reason during interviews,

and that the conversation would be a natural conversation between two equal parties.
Findings

The very basic idea of collaboration is to teach very basic social skills such as turn taking and
negotiation in groups. It is taught by creating interaction among students so that they learn how to deal with
each other and participate in communication effectively. As Teacher4 that stated school is for socialising
and she said that ‘we’ve got to learn to work together. And it’s one of the big things about coming to school
rather than being home-schooled.” They need to learn how to negotiate, turn-take because ‘all of that is,

those social skills are vital for problem solving’ (Teacher9).

Collaboration is used to create interaction between pupils for improving social skills development
so that pupils learn from each other in their social context. Teacherl stated that pupils should be given the
opportunity for collaboration and the teachers should not avoid using collaborative practices due to the
possibility of risks. She stated that this attitude gives pupils to learn from each other and they warn each
other when someone misbehaves (Teacher8). In some cases, the idea of collaboration can be very basic as
one participant stated that they use talk partner activities to create discussion among students, allow them
to improve their ideas and to elaborate on their ideas and meaning with talk partners. Discussion with peers

helps to interact with peers meaningfully and exchange ideas in relation to a social situation (Teacher7).
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We have collaboration in the classroom through talk partners. So, a teacher will deliver some kind of
learning, she will then stop the session and say discuss this with your talk partner (...) because you
need to share your ideas before you can write them down. (Teacher9)

For collaborative activities, creating groups of mixed abilities and pupils of different skills have a
positive impact on the group achievement. Changing roles between pupils with different skills is also found
vital for effective collaborative activities to give chances to every pupil for experimenting different roles in
the group. Having the same role each time would decrease the effectiveness of collaboration as the main
idea of group work is making group members learn from each other (Teacher8). The group participants have
impact on the collaborative practices, so one of the teacher stated that especially during ICT-based activities
tech-savvy group members do the main part of the work and collaboration cannot be implemented

effectively.

You pair them up and what find is you have 2-3 kids in the classroom who are super competent and
they can do everything independently. And then you have other kids that just will sit back and let
somebody else take charge. (Teacherl)

Collaboration and ICT

ICT-based collaborative activities are being praised by educators for effectiveness. Teacher?2 stated
that pupils are more willing to collaborate if it is computer lesson or project-based learning. On digital
devices, tasks are done more quickly so it enhances the collaboration and participation, but it is not
necessarily only the result of computer-mediated teaching it can be enhanced with a book as well (Teacher2).

Applications provide features of image and text manipulation and design for collaborative activities.

I know there’re apps out there where you can have children working together as a team to create maybe
a newspaper article or a project. (...) They all have to decide work together and how it works, what it
looks like. Writing articles to put in there, making pictures to put in there, which pictures are they
gonna put in there. (Teacher10)

Pupils have difficulties in collaborating, especially if they want to use the devices themselves and
they do not want to share with their peers (Teacher4). Structure and available equipment are not designed
specifically for collaborative activities so that teachers can use these devices for collaboration. The devices
are used in the school anyway, but the pedagogical underpinnings of collaboration are not considered so

that a collaborative environment can be created within the classroom.

And that’s exactly what happens when you attempt to do collaborative learning on iPad. They get
better, but it takes a long time to teach them and you have to be utterly determined that they’re going
to learn to do this. (...) Teachers also need to learn how to do it themselves. (Teacher4)

Collaboration and SEND

As communication skills and turn-taking during conversation are improved through collaboration,
pupils with SEND are also supported through similar strategies. There is ‘a program called ‘talk about’
which is very much about working together’ to understand themselves and their emotions. They gradually
learn more and more about how to communicate with others, how to take turns, how to manage their

emotions when they don’t get what they want (Teacher12).
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According to one participant pupils can have attitudes of avoiding working with pupils with SEND
and behavioural problems. Pupils with behavioural problems get told off and their peers do not want to work
with them because they don’t want to get told off. However, Teacher7 stated that pupils see pupils with
special needs as their friend and they do not avoid working with them. Teacherl, on the other hand, stated
that mixed ability groups increase the outcome of collaboration but also there can be some behavioural

problems from lower ability pupils.

They still see that child with special needs as their friend and they want to help them. (...) So, there is
not really any issue with behaviour apart from chatting. (Teacher7)

Teacher3 stated that she doesn't like group practices because ‘for the children who aren’t as good
and aren’t as confident, they can hide in a group.” Same teacher found it difficult to monitor every child in
group practices and individual work is more effective because ‘struggling pupils can get away with not-
being challenged as much.” She thinks in principal collaboration does not work because some children do

not learn enough by avoiding participating in.

The children I’ve taught with any behavioural issues, they get worse because they can’t keep up with
the learning as much and they’re behind and that’s when they shout out, they don’t want to do the
work. (Teacher3)

Collaborative Activities

ICT is commonly used to create collaborative activities, participants in general stated that they use
activities of creating poster or presentation as a group activity and pupils are willing to share their end work
to the rest of the class, even in some cases they presented it to the whole school in an open event. Pupils
make presentations or writing a speech together and they show the end product to the class, so ‘it is for an

audience and there is a reason why they’re doing that’ (Teacher3)

I put a competition on who can create the best poster. Other ways, you can use ICT with visualiser
again, children can come out underneath and can explain their story or show what they’ve done.
(Teacher?2)

Teacher4 use iPad for collaborative Microsoft PowerPoint design but for effective collaboration
short sharp timing is necessary. Keeping children busy with sharp timing and specific target help reduce the
behavioural problems. Teacher7 also stated that creating slides is the common collaborative work, pupils
research about a topic and then create their slides for the topic as a group work. In addition to presentations,
pupils ‘love making trailers on iMovie’, and ‘that is a really good way for expressing themselves’

(Teacherb).

If you give them like you have 40 minutes to create this PowerPoint, you get nothing from them. You
say 3 minutes to bring a plan to me what you’re going to do. On this plan who is doing what A you put
yourself down as doing absolutely everything, is that going to work. (Teacher4)

Pupils learn by watching how their peers do the activity and teachers use collaboration to make
them learn from each other. Due to lack of devices, they work on the same devices, so when using iPad
teachers need to design collaborative work (Teacher5). Partner talk is the common collaborative activity to

discuss and share ideas or solve problems (Teacher6). Some pupils might prefer to work alone or just with
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another peer and some pupils can work very effectively with bigger groups as well. However, Teacher6

believes that computerised learning is more of individualised learning.

They love to help each other. If someone gets stuck and can’t find the right website or they can’t type
the word because they don’t know how to spell it, they often jump up and help each other. So, it can
become a group learning situation, but a computer is something that you don’t talk to people and you
can do all your work on your own which has its benefit of course. But it can lead to individualised
learning. (Teacher6)

One participant claimed that collaboration can be between individuals rather than between
individuals and computers. Collaboration with Al is an unrecognised concept for some teachers.

Not robots, not ICT, not iPad, so they might be my personal experience, but a lot of collaboration needs
to be person to person, especially at KS1 and KS2. (Teacher6)

Discussion

Collaboration is a very central theme in technology-based education and almost all forms of
collaboration include technology in some way whether fully technologically mediated or including
computers (Warwick et al., 2011). Interaction is the by-product of technology and education is transferred
to the technological domain so as collaboration. Pupils must be engaged in education that can be achieved
through the interactive features of technological design. School is the place that we learn to work together
and socialise, but they think it can be achieved more effectively through face-to-face interaction. Teachers
are not fully convinced that ICT promotes collaborative works, therefore, training or guidance is necessary

to make teachers more confident about using ICT for collaboration.

Collaboration is essential for managing behaviours; therefore teachers should not be intimidated
because of the risk that collaboration involves. If there are pupils with SEND or behavioural problems
teachers might avoid using collaboration, teachers avoid collaborative activities because it is difficult to
monitor every child and some pupils hide in the group. At this point, teachers’ assistants should support
them to allow collaborative activities. In addition, using mixed ability groups and peer supported groups
should be more effective, but by making sure that pupils change roles and share responsibilities. There are
some pupils who avoid being in the same group with SEND although there are pupils more willing to work
with those pupils. For example, during technology-based practices, tech-savvy pupils do the main work and
collaboration cannot be implemented effectively. Talk partner activities, discussions with peers to elaborate
on their ideas and defend their position in an argument are commonly used. It is very effective to improve

communication and social skills including learning turn-taking and negotiation.

Teachers stated that if an activity involves ICT pupils are more willing to take part and the user-
friendly interface of applications draws pupils into educational activities. The affordances of ICT which will
be discussed later in this chapter are referred to by teachers as the features that draw them to using ICT for
supporting pupils. Self-regulation is essential to take the ownership of the learning as it involves
interpersonal regulation and arrangement of social interaction (Jarvela et al., 2015). As it is discussed earlier,

executive function is related to managing their behaviours and controlling their emotions in a social
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situation. Executive function is essential for collaboration because collaboration relies on learners’ ability
to interact and share responsibility. Participants argued that there are disputes over sharing the device among

pupils and it is due to lack of self-regulation.

Interview findings also suggested games, coding activities, creating slides, brain-storming ideas
(specifically if it includes iPad) are effective collaborative activities. The most common practice among
teachers is to ask pupils to create slides, making keynote presentations and creating posters or newspapers.
One of the original ideas of collaborative activity is that teachers asked pupils to present their philanthropy
project. They used filming and creating videos (i.e. creating trailers over iMovie) and editing over
GoogleDocs with a partner to avoid behavioural issues and communication breakdowns. Teachers suggested
that for effective collaboration timing and planning activities are very significant. One teacher also claimed

that collaboration can be between individuals rather than individuals and computers.
Conclusions

ICT helps design bite-size learning, and pupils with different skills can learn on their pace with bite-
size learning. It demonstrates that the pedagogy of ICT is design-based, bite-size and multimodal. ICT
supports interaction and collaboration; thus, pupils can learn from each other with the supportive
pedagogical features of ICT. This is the definition of effective teaching for teachers and the use of ICT
which is equal to effective teaching for participants. However, the collaboration is limited to creating posters
and slides, and also there is limited practices of collaboration between pupils with and without behavioural

problems. Games are common educational practices and teachers use them for collaboration.

Easiness, speed, connectivity, flexibility, multimodality, interactivity, remote control, distant
presentations, and the feeling of newness are features that draw teachers into using ICT, and with the
opportunities which are created by ICT, teachers and schools feel an obligation to use ICT. Easiness is the
combination of all features because when everything comes together it is easier to use ICT, so teachers are
looking for all-in-one packages. Technology means the state-of-the-art devices that give the feeling of
newness and modern, but it can provide these feelings by combining all features that were mentioned.
Educators are looking for colourful but meaningful and appropriate content and platforms that increase
engagement, interaction and collaboration as participants see the role for ICT to provide these features all
together. However, having access to these features have not led to effective educational practice because
teachers have difficulties to design their lesson to make most of these features, and there are no examples

of project-based or problem-based student-centred activities.

ICT is the future of education and the remote learning platforms will get more attention therefore
considering the problems around ICT-based education. Collaboration is very minimal during 1CT-based
activities and the literature that claims that ICT is where collaboration will thrive is not reflected in the
schools. Technology has not removed all barriers because still there are schools, teachers and pupils that

have difficulties in accessing technology although it is an imperative for education. Effective teaching is the
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combination of a clear pedagogy, supportive technological infrastructure, positive inclusive school ethos,
guided teachers and classroom environment that is sensitive to needs. The trend in denaturalisation of
education will bring different settings in which pupils are on their own to direct their learning, but schools

are accepted as best places to socialise and integrate into society.
Limitation and recommendations

Observations would enhance the triangulation with additional sets of data, but the data would be
unmanageable as a few observations made during school trips. Interviewing pupils would also provide their
understanding of education and technology as the aim is to support their learning, but it was difficult to get
their consent so, it was also unmanageable due to time constraints. There is a need to observe classrooms
to analyse educational praxis, because seeing ICT when it is being used would enhance one’s understanding
of the role of ICT in supporting pupils. The next phase will be cross-referencing the findings with
observations made in schools that are using technology in technologically enhanced classrooms, in order to
compare different practices. It is essential to analyse the discourse around ICT in schools that integrate ICT
fully into their classrooms in line with whether the so-called potential of ICT is being realised.
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Abstract

Past research has laid bare the determining role of media content on people’s gender stereotypic beliefs.
In this article, we aimed to examine social media content, which is one of the most influential causal factors in
producing social representations in terms of masculinity ideology. We collected the written materials about women
in various online collaborative dictionaries written by anonymous writers. We analyzed the entries using thematic
discourse analysis, and obtained four themes consisting of (1) the woman as a body, (2) the woman as a persona,
(3) the woman as a sexual partner, and (4) the woman as a wife. We discussed these themes in the frames of social
representations and masculinity ideology, and the analysis clearly shows the new media’s role in reproducing
traditional gender representations via masculinity ideology. This study extends the knowledge about the
mechanism between stereotypic representations of women and masculinity ideology in Turkey. The paper
contributes to the growing literature on the discursive construction of feminine identity by exploring the dictionary

writers’ use of language and how these are complicit in the reproduction of masculinity ideology.
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Tiirkiye Yeni Medyasinda Yabanci ve Tiirk Kadinlarin Sosyal Temsilleri:
Erkeklik Ideolojisi Uzerinden Bir Tematik Soylem Analizi

Oz

Gegmis arastirmalar, medya igeriginin insanlarin toplumsal cinsiyet kalip yargilar1 lizerindeki belirleyici
etkisini agik¢a ortaya koymustur. Bu makalede, sosyal temsillerin en etkili belirleyicilerinden biri olan sosyal
medya igerigini, erkeklik ideolojisi agisindan incelemeyi amagladik. Bu amagla, ¢evrimigi katilimer sozliiklerde
anonim yazarlar tarafindan kadinlar hakkinda yazilan girdileri topladik. Girdileri tematik sdylem analizi kullanarak
analiz ettik ve analiz sonucunda dort tema elde ettik: (1) bir beden olarak kadin, (2) bir karakter olarak kadin, (3)
bir cinsel partner olarak kadin ve (4) bir es olarak kadmn. Temalari, sosyal temsiller ve erkeklik ideolojisi
cercevesinde tartistik ve analiz sonucunda, geleneksel toplumsal cinsiyet temsillerinin erkeklik ideolojisi
araciligiyla yeniden tiretilmesinde yeni medyanin roliinii ortaya koyduk. Bu ¢alisma, Tiirkiye’de kadinlarin kalip
yargisal sosyal temsilleri ve erkeklik ideolojisi arasindaki mekanizmanin daha iyi anlasilmasina katki sunmaktadir.
Makale, sozliik yazarlarmin dil kullanimini ve bunlarin erkeklik ideolojisinin yeniden iiretilmesine nasil katkida
bulunduklarimi kesfederek, kadin temsilinin sdylemsel insast ile iligkili literatiire katk: saglamaktadir.

Anahtar Kelimeler: sosyal temsiller, erkeklik, toplumsal cinsiyet, tematik sdylem analizi, yeni medya
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Introduction

Undoubtedly, the content of the media breeds stereotypes. Gender is one of the strongest and most
hard-wired stereotypes resources (Kurzban et al., 2001; Schneider, 2005), and so gender stereotype is
extensively used by media across the world (Kitsa & Mudra, 2020; Neto & Pinto, 1998; Ter Bogt et al.,
2010). In the mainstream media, women are represented as sexual objects or in the frame of motherhood,
whereas men are portrayed as sex-driven, aggressive, and dominant (Feasey, 2013; Giaccardi et al., 2016).
In recent years, with the increase in internet accessibility, social media and online collaborative dictionaries
attained the place of mainstream media in resourcing social representations. As a coin with the two sides,
on the one side, this new kind of media gives feminism a new way to raise a voice, and on the other side,
this new media reshaped the gender stereotypes (Strouse et al., 1995; Tortajada-Giménez et al., 2013; Ward,
2002).

To examine the reflections of gender stereotypes, masculinity ideology, and the two-way
relationship between them in the new media, this study is grounded on Social Representations Theory (SRT;
Moscovici, 1963; 1984). Because SRT has a discursive approach and a social constructivist perspective
(Wagner, 1996, 1998), it gives a solid case to investigate the stereotypical content of the new media. The
present study aims to (1) reveal how Turkish people describe women in the new media, (2) how the dominant
masculinity ideology in Turkish culture shapes the perceptions about women and contributes to the
subordination of women, (3) and the role of the new media in reproducing the traditional gender stereotypes.
It is essential to reveal these relations because, in the current political climate of Turkey, the traditional
gender roles are promoted, the violence against women is elevated, and recently Turkey has withdrawn from
the Istanbul Convention. Additionally, Ukrainian women are positioned as spoils of war in current Russia's
attack on Ukraine (Bakht & Kenber, 2022). This reveals the critical role of social media in the spread and
maintenance of masculinity ideology. The study may be helpful to the researchers who study gender roles,
masculinity, and femininity and evaluate these concepts, especially in the context of the traditional

masculinity ideologies rule over.
Social Representations Theory

SRT proposes a social psychological theoretical framework to understand the meaning-making
process of the social objects. It explains how collective understandings of a particular concept are
constructed, communicated, and practiced as a shared understanding within a culture or social group
(Moscovici, 1984). Moscovici (1963, p. 251) defined social representations as “the elaboration of a social
object by the community for the purpose of behaving and communicating”. Social representations are
formed via mundane interactions and communications between people in a group and function as an

information package for social realities (Moscovici, 1984; 1988).

According to SRT, people talk about a social object and attribute some features to the object. Then,

by these attributes, a social object becomes a meaningful object for the group (Wagner et al., 1999; Wagner
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& Hayes, 2005). By giving meaning to an unknown and novel social object, social representations allow
people to communicate and exchange knowledge about the object (Moscovici, 1984). Since social
representations give meaning to people’s daily conversations and practices, it is crucial for ingroup and
intergroup behaviors and people’s daily communication and actions (Howart, 2006; Wagner & Hayes,
2005). They provide a consensus about concepts, and the representation of a social phenomenon could shape
the perceptions associated with it. Social representations enable individuals to understand an object,
communicate about it, share and transform knowledge, to construct identities (Moscovici, 1963, 1984,
Moscovici & Hewstone, 1983). Given that gender identities are socially constructed (Butler, 2012),
evaluating gender identities from the framework of SRT is critical. The common understanding of gender
relations, gender norms, and gender roles implies the existence of relevant social representations. The
traditional gender ideology serves as a coherent system of social representations based on the social
constructions of gender identities (Flores-Palacios & Oswald, 2019).

Hoijer (2011) depicted social representations as a collective mean-making process and stressed the
media’s role in social thinking and collective cognition. According to Hoijer (2011), studying the media,
which both reflects and generates collective thoughts, makes valuable contributions to understanding social
representations because nowadays, the collective meaning-making happens through media instead of
personal communications (Wagner et al., 1999). Therefore, media content regarding gender might
contribute to people’s representations of masculinity and femininity, and these representations, in turn,

influence their real-world beliefs and behaviors.
Masculinity Ideology and Its Reproduction in The New Media

Masculinity ideology refers to socially constructed beliefs about being a man in society. It contains
expectations for men to perform socially approved masculine behaviors and avoid proscribed ones (Levant
& Richmond, 2007). It parallels prescriptive and proscriptive gender stereotypes (Sakalli & Tiirkoglu,
2019), defines ideal masculinity, and dictates specific patterns of behaviors and thoughts (Pleck et al., 1993).
Just as there is no single form of masculinity, one cannot speak of an unvarying masculinity ideology.
Hence, masculinity ideology consists of various values, beliefs, and norms that influence men’s lifestyles.
It is a cultural structure that can be changed according to historical periods, different social structures, and
men’s groups (Thompson & Bennett, 2015; Thompson et al., 1992). It is not possible to talk about one type
of masculinity since masculinity varies according to power relations between genders, relationships that
individual men develop with femininities, and other masculinities. However, some masculinity styles could
be accepted more widely in each culture and time. This style of masculinity is called hegemonic masculinity
(Connell, 2005). It has similar meanings to traditional masculinity ideology (Levant & Richmond, 2007;
Sakalli & Tiirkoglu, 2019). Hegemonic masculinity refers to the culturally dominant, advantageous, and
privileged forms of masculinity (Connell, 2005) and comprehends specific characteristics such as

aggression, power, dominance, heterosexuality, and risk-taking (Hinojosa, 2010). Hegemonic masculinity



Peker-Dural, Solak, Soylu-Konak, Akca-Dogan & Géregenli 37

distinguishes itself in discourses about physical appearance, sexuality, profession, and authority over

women, children, and other men (Connell, 2005).

In the Turkish context, masculinity is constructed compatible with roles and stereotypes defined by
traditional masculinity ideology, such as toughness, power, competition (Lease et al., 2009), breadwinner
role (Peker-Dural, 2021), head of the household role (Bolak-Boratav et al., 2017; see Sakalli & Tiirkoglu,
2019 for a review). Masculinity ideology determines certain socially sanctioned masculine behaviors in a
given culture (Levant & Richmond, 2007), and these “appropriate behaviors” are maintained and supported
by families, peer groups, mass media, and social institutions (Connell, 1987; Kimmel, 2011). Media is an
essential medium for communicating cultural norms and values (Giaccardi et al., 2016), and the new media
(e.g., the internet) functions as an extension of real-life interactions and creates an environment for mundane
and everyday practices (Hine, 2012, as cited in Drakett et al., 2018). Language has a vital role in interpreting
the social world and is crucial in interpersonal relationships (Gergen, 1985). It carries out specific actions,
and the action of language has some social, psychological, and political consequences (Potter & Wetherell,
1987). Additionally, the culture we were born into provides various repertoires to talk about a phenomenon
or object. Some are more accessible than others in the meaning-making process (Edley, 2001). Texts or
talks never have a neutral meaning; on the contrary, they construct a particular form of reality (Seymour-
Smith, 2017). Therefore, both masculinity ideologies and social media content might play a role in forming
social representations of femininity (and masculinity).

The representations of men in the Turkish media are compatible with hegemonic masculinity.
Especially since Turkish television series reach a broad audience, the representation of Turkish men in
television series plays a significant role in building the understanding of masculinity in society. Different
types of masculinities appeared in popular series such as “Aynali Tahir”, “Deli Yiirek”, and “Kuzey Giiney”.
These men vary in their education, class, and economic situation, but the shared image of “honesty and
bravery,” which is compatible with hegemonic masculinity, is prevalent in these men’s representations
(Bastiirk-Akca & Ergiil, 2014). In “Survivor”, one of the most popular reality tv shows in Turkey, the
representations of men consist of logic, strength, power, bravery, and protector roles (Karaduman & Adali-
Aydin, 2017). Besides, Gedik and Turgut’s (2019) research which examines men’s explanations about using
Tinder, revealed the discourse of hegemonic masculinity. According to this, using Tinder is “normal” for
men to fulfill their “sexual needs”; however, women using Tinder are blamed for “unchastity”. Women’s

sexual need is being trivialized, and women are portrayed as sexual objects to fulfill men’s needs.

Of particular interest to the current investigation is the masculinity ideology specifies images of
masculinity and femininity. These images are represented in media with a stylized and simplified form and

serve to construct the social realities for people to believe and behave.
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The Media Representations of Femininity

Gender and media literature showed that media had adverse effects on heterosexual relationships
and male-female interactions (Dill & Thill, 2007). In their review of gender and media, Greenwood and
Lippman (2010) indicated that representations of gender norms in media are considerably stereotypical.
Women are generally sexualized, subordinated, and identified with traditionally feminine roles (e.g.,
homemakers, wives, sexual gatekeepers) (Collins, 2011). Early media studies showed that women were
pictured to be domestic, dependent, housewives, and mothers (e.g., Courtney & Lockeretz, 1971; Dominik
& Rauch, 1972; Friedan, 1963). Nothing much has changed today — women are represented as housewives
and nurses on Ukrainian TV channels (Kitsa & Mudra, 2020), are masculinized in sports organizations in
Colombia (Mina & Goellner, 2015), are portrayed with subordinated roles in US magazines (Ferguson et
al., 1990), are depicted as decorative, recreational, attractive, and sexual objects in Italy and Netherlands
newspapers (Tartaglia & Rollero, 2015).

In the context of Turkey, stereotypes of women coincide with traditional gender ideologies such as
beauty, weakness, dependence, motherhood, and house-related roles (Sakalli-Ugurlu et al., 2018a). In this
extensive study about stereotypes of men and women, Sakalli-Ugurlu and colleagues (2018a) clustered
gender stereotypes under appearance, personality traits, gender roles, and power. Women in Turkey are seen
as sexual objects to gaze on, and they are depicted as being “extremely emotional” with a blaming tone,
both in everyday real-life interaction and in media (Bat1, 2010; Bulut, 2008; Minibas-Poussard et al., 2011;
Yilmaz, 2014). Foreign and immigrant women are even more disadvantaged compared to local women.
Racist and xenophobic attitudes accompanied sexist depictions of migrant and foreign women (Marciniak,
2008; Monde, 2018), which subject them to double subordination. For example, foreign sex workers have
become the target of discrimination and derogation in the newspapers of Malaysia (Suppiah et al., 2019);
refugee women in Malawi have less income than men despite working heavier (Ager et al., 1995). As
regards Turkey, immigrant women are represented as passive and victimized individuals, and this view is
grounded on their migrant status and their exposed sexual violence in the patriarchal system (Seker & Ugan,
2016). Most migrated women in Turkey were seen as sex workers because the media used the Russian name
“Natasha” as a slang word instead of “sex worker” for all women coming from the former USSR countries
(Erder, 2007, 2011; Giilgiir & Ilkaracan, 2002; Kaska, 2007, as cited in Demirdizen, 2013). In other words,
social representations of women from former USSR countries become a basis of those kinds of prejudice
and discrimination instances. As a result, being a foreign and immigrant woman brings representations both

from being a woman and from the otherness of foreigners and immigrants.
The Current Study

Previous research has shown that being exposed to gendered media content could result in more
traditional and stereotypical gender beliefs (e.g., Dill & Thill, 2007, Giaccardi et al., 2016; Ward et al.,

2006). Furthermore, men’s depictions of women and femininity affect men’s interactional behavior with
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women (Ward et al., 2006). Thus, literature findings indicate that these media contents lead men to adopt

traditional gender ideologies and regard women as sexual objects.

Online collaborative dictionaries are a new era public sphere in scope and organization (Akca,
2010). The dynamic interaction between authors constantly changes, updates, and produces a meaning
related to the social world (Giirel & Yakin, 2007). In this regard, online collaborative dictionaries are a rich
source for examining the mean-making process for psychological phenomena. Various psychological
phenomena were investigated in the literature using the Eksi Sozliik -one of the online collaborative
dictionaries- as a source. For example, hate speech toward different groups such as Chinese (Tunger, 2020),
Armenians (Akkilig, 2018), gypsies (Alp, 2016), Syrians (Yasa, 2017), and Jews (Oztekin, 2015),
representations of significant people (Erdem & Bardak, 2010), reactions to current events such as murders
of women (Keke¢ Goren & Tasgioglu, 2018) or acceptance of the women writers to the Eksi Sozliik
(Aslantiirk & Turgut, 2015). There is a couple of research on gender on Eksi Sozliikk. These studies focus
on issues such as women body and sexism (e.g., Aslantiirk & Turgut, 2015; Bilgin Ulken & Yiice, 2020).
As a distinguishing aspect, in the current study, our focus is more than the women’s body as well as we
include foreign women together with Turkish women as a subject of the study. Similarly, we also
investigated different online collaborative dictionaries to get a more comprehensive understanding.
Although none of the existing research looked at links between representations of women on online
collaborative media and masculinity ideology directly, they did show the links between traditional gender
roles, women’s sexual objectification, and hegemonic masculinity. Besides, the vast majority of the existing
literature has been based on Western samples (Giaccardi et al., 2016). Not much is known about new media
content created and distributed by users (Collins, 2011). Thus, we aim to extend past research by examining
women’s representations in Turkish new media and reveal its link with masculinity ideology. In line with
this purpose, we examined popular Turkish online collaborative dictionaries to picture the representations
of foreign women and Turkish women. We suggest that media contents construct particular beliefs about
masculinity and beliefs about women and gender relations, and these representations work mainly through

masculinity ideology.
Method and Analytic Strategy

Social media is an interactive setting where people who have various characteristics can share their
ideas and beliefs. It constitutes a rich source for achieving extensive data. Thus, we used a sampling strategy
parallels with previous work conducted on the online collaborative dictionary (e.g., Yildirim & Tekdemir-
Yurttas, 2016), except we obtained the data based on years (between 2000 and 2016). The data comprised
the entries from FEksi Sozliik (eksisozluk.com), Uludag Sozliik (uludagsozluk.com), Inci Sozliik
(incisozluk.com.tr), and Instela (tr.instela.com) which are the most-used online collaborative dictionaries in
Turkey. These are virtual platforms in which users/writers can open a title about anything and generate
content under an opened title. Thus, we used these virtual platforms similar to the related literature to obtain
our sampling (e.g., Acer, 2020; Gedik & Turgut, 2019; Bilgin Ulken & Yiice, 2020). Although there is no
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official resource about the demographics of the writers, the writer’s gender is not our primary concern
because masculinity is not something produced only by men; it is also produced, supported, and idealized

by society as well as women (Hearn, 2004; Jewkes et al., 2015).

We carried out the research process by carefully considering ethical principles. Online collaborative
dictionaries provide an online environment where content is shared publicly, pseudonyms are used to ensure
anonymity, and personal information is not shared publicly. Although the writers themselves chose the

pseudonyms, we removed all the pseudonyms in the quotations to ensure their anonymity.

We recruited a pilot examination on online collaborative dictionaries to observe the titles related to
“foreign women” and “Turkish women”. Accordingly, the most common titles were about Russian and
Syrian women. Consistently, these are the most common titles in relevant literature involving international
marriage and migrant women in Turkey (e.g., Bloch, 2011; Deniz & Ozgiir, 2013; Erkeg, 2017; Géniil,
2020; Harunogullari, 2021). In addition, in quite a few of the entries, collaborative dictionary writers
described women through comparisons with Asian women. Therefore, we examined the titles comprised
“Turkish/Russian/Syrian/Asian women/girls/bride” words or phrases in these online collaborative
dictionaries. Some of the comments — called as an entry- under these titles did not represent information
about these women (such as “I have not met one of them yet””). We excluded these comments and included
only those that had descriptions of women, resulting in 1122 comments included in the analysis. The number
of analyzed comments for Asian women was 87, Syrian women 86, Russian women 296, and Turkish
women 653. The unequal distribution of the comments for each woman might be due to the familiarity and
proximity effect. Namely, the users contacted mostly Turkish women because of the locality; Russian
women hold second place because of tourism and migration. On the other hand, Turkish people encountered
Syrians, who found asylum in Turkey because of the Syrian Civil War. However, Turkish people probably
did not communicate one-on-one with Asian women compared to other foreign women. These different and

various experiences could be the reason for the unequal number of comments.

We employed thematic discourse analysis (Braun & Clarke, 2006; Taylor & Ussher, 2001) to the
data set due to the study’s exploratory nature. We did not aim to collect evidence for a particular hypothesis;
instead, we aimed to understand how women are described and made sense of in online collaborative
dictionaries. Thematic discourse analysis’ standing from a constructionist theoretical position (Braun &
Clarke, 2006) is compatible with the feminist social constructionist approach (Burr, 2003). Furthermore,
this analytical method is very similar to Potter and Wetherell’s (1987) interpretive repertoire analysis in its

rhetorical design and ideological interpretations of themes (Clarke, 2005).

Following the guidelines set out for thematic discourse analysis in Braun and Clarke (2006) and
specific requirements stated in Taylor & Ussher (2006), we first read and re-read the data set to gain
familiarity with it. Then, we administered an initial unit analysis, in which we coded each entry in terms of

the characteristics or epithets that define women. We identified initial codes inductively, driven by the data.
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After the initial analysis, we grouped the codes into potential themes based on their coherencies. Finally,
we reviewed all the possible themes one more time for variability and consistency and identified those that
cohere together meaningfully as final themes. Themes were identified at the interpretative level (not just at
the semantic level). For example, we created the “woman as a body” theme based on the codes containing
expressions or phrases about the female body, such as “hairy, fatty, chunky, saggy breasts, mustache.” The
analysis process was not linear; rather, there were movements back and forward across the stages, as Braun
and Clarke (2006) recommended (see Table 1).

Table 1

Summary of the analysis process

Phase Description of the process undertaken

familiarization with data read and re-read the data

initial codes systematic coding across the entire data set, collating data relevant to
each code

initial themes collate codes into potential themes

review themes check the themes in relation to the coded extracts and the entire data set

define themes generate clear definitions of all themes and names for each one

identifying extracts select extract examples relate to the research questions and literature

Source: (Braun & Clarke, 2006, p. 87)

Analysis and Discussion

As noted previously, we aimed to explore women’s representations in Turkish new media and reveal
their link with masculinity ideology. Through our thematic discourse analysis, we identified four themes:
the Woman as a Body, the Woman as a Persona, the Woman as a Sexual Partner, and the Woman as a Wife.
Our analysis showed that women were represented with general conceptualizations despite their different
nationalities. Since Syrian women have different social statuses in Turkey, mostly as refugees, a specific
theme was revealed about them: victims. In the analysis below, we present how women’s representations
are collaboratively constructed and also critically analyze these representations in the frame of masculinity

ideology.
The Woman as a Body

Throughout our sample, reproduction of racialized gender performance and hierarchy were
identified through the discourses about women’s bodies. Women were juxtaposed hierarchically by their
physical characteristics such as skin color, height, weight, breast size, and body hair. For example, in one
of the comments, women were put in order hierarchically by their breast size “...in addition to this, an

average Russian girl has boobs which will be enough for 3 Turkish girls...” (Extract 1: 21.06.2015).
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Traditional masculinity ideology acknowledges breasts in a sexual manner, and dominant heterosexual
discourse endorses the idea that breasts’ primary purpose is heterosexual (Ward et al., 2006). Additionally,
white and smooth skin was evaluated as a sign of a better/desirable race, and women who possessed this
were placed at the top of the hierarchical position. While Russian women were evaluated as beautiful
because of their white-smooth skin and tallness, Turkish women were considered ugly because of their “fat
body” and “shortness”. Writers compared Russian and Turkish women and mentioned. “(Russian girls’)
biggest advantage is their skin. If Turkish girls shave every morning, they will have a beard and mustache
every evening. In Russian girls, you can’t find body hair, except eyebrows and hair; their skin is like silk.
(Extract 1: 21.06.2015), and they defined Turkish girls as “the ugliest race. Short and hairy. A flock of self-
righteous (Extract 2: 23.03.2010) and “her ass is usually big and hairy” (Extract 3: 27.07.2010). The word
“fat” is often used by men to insult and degrade women and to emphasize their value, for instance, in
messages on online dating apps (Thompson, 2018). Besides, Asian women were depicted positively as
having smooth and stretched skin (“They are souls with their eyes and cotton-white skin” Extract 4:
02.01.2012); on the other hand, they were negatively described as being short and having a hairy body
(“Although most of them are short and flat-bottomed, ... they appeal interesting from time to time” Extract
5:07.11.2011; “As it is understood from pornography, they could not improve themselves in epilation.”
Extract 6: 13.12.2011).

Along with beauty, having white and smooth skin was determined as a necessary criterion for being
classified as a woman by writers. This echoes Pyke and Johnson’s study (2003), which focuses on the
superiority of White femininity over Asian women. However, the situation is more like Connell’s concept
of “emphasized femininity”. As Connell (1987, p. 185-187) states, all forms of femininity are constructed
as subordination to men, and patriarchal society pressures women to perform this subordinate role. Men
determine the boundary of socially acceptable femininity, and women who deviate from this boundary do
not count as women. One of the writers from Eksi Sozliik, wrote about a Russian woman that “it is right to
divorce when she loses her beauty”, (Extract 7: 22.05.2014), which signifies the idea that femininity is
valuable as long as women have an excellent physical appearance. Women who deviate from these defined

beauty standards threaten men’s hegemonic masculinity (Schippers, 2007).

These stereotyped images reduce women to bodies rather than somebody (Hall & Crum, 1994).
Women’s beings are reduced to some kind of merchandise and objects of men’s sexual desire (Bem, 1993,
as cited in Hall & Crum, 1994). Furthermore, portraying women as bodily beings is one of the sources of
oppression (Spelman, 1982). Heflick and Goldenberg (2009; p. 600) demonstrated that when women are
objectified based on their appearance, they are “perceived as less competent and less fully human”. As might
be suggested from our data, this perception is frequently revealed in the discourse of masculinity ideology.
One writer compares the Russian and the Turkish women and classifies Russian women as human and
Turkish women as just women “... just go to a village in Russia... You will find a “human’ that you can

share something instead of a woman born to attitudinize. The keyword here is to find “human”. Turkish
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women are too much in the shadow of the “women” phenomenon... Russian women are generally human.
(Extract 8: 07.10.2013). Similarly, one writer defines a Turkish woman as “a creature that thinks it is at

the center of the world”, but after that adds a note, “creature part is questionable” (Extract 9: 06.07.2011).

One of the studies in Turkey that examined 580 entries on Eksi Sozliik under the title “the guy who
has a fat girlfriend” was found that more than half of the comments were negative because the ideal manhood
sees not having a fit girlfriend as a failure (Bilgin Ulken & Yiice, 2020). These results seem to be consistent
with the present theme concerning the reduction of women to bodies, therefore, derogating them as a tool

in the service of masculinity.
The Woman as a Persona

Writers’ positive/negative evaluations of women’s personalities vary according to women’s
nationalities and are diversified in each group. While Turkish women were generally evaluated with
negative personality traits such as “Most of those born in the 80s and later are greedy, seditious, aggressive,
dirty, and world champions on emotional violence” (Extract 10: 22.11.2015), Russian women were
generally appraised with positive characteristics. The authors explain why Turkish men admire Russian
women because they are “truly faithful” (Extract 11: 29.01.2015) and “extremely loyal” (Extract 12:
29.01.2015). To clarify, comments or evaluations under the woman as persona theme contained personality
characteristics such as loyal, modest, helpful, money-grubber, capricious. Writers complained about Turkish
women’s seeing themselves as “princesses” and “striving for superiority”; one of the comments about
Turkish women was, “I have never seen any other creature who glorifies itself despite its uselessness”
(Extract 13: 24.03.2015). This discourse is a way of reclaiming masculinity and the dominant position of
men by degrading women. Since hegemonic masculinity requires men to be dominant (Connell, 2005),

Turkish women’s deviance from traditional subordinated women’s roles threatened their masculinity.

The word “Kezban”, which indicates another characteristic feature used for Turkish women, was
also remarkable. “Kezban” is a classical Turkish movie character representing a woman who migrates from
a rural to an urban city. The movies are about her adventures and inappropriate behaviors in the city.
“Kezban” represents the educated, urban woman but plays hard to get; modern in the manner of education
but conservative when it is about sex. “Kezban” typifies the contradiction of Turkish women between
conservatism and modernism (Akpinar, 2015). In the discourses of collaborative social media, this character
might be treated as an anchoring process (Moscovici, 1984). Writers use the “Kezban” metaphor to
transform Turkish women’s qualifications into an easily understandable epithet and constitute common
sense (Joffe, 2003; Moscovici, 1984). One writer defines Turkish girls as “Turkish girls are completely
psychologically problematic Kezban. Whenever | go out with a Turkish girl, there is either a marriage
maniac who brings the subject to marriage after a few meetings, or a hidden diamond in her pussy, or a
person who thinks she is a princess from fairy tales who is constantly waiting for words of love from me,

but when she raises her arm, there is a person who smells very bad.” (Extract 14: 02.08.2010).
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The current findings are consistent with those of Ager (2020), who examined the entries titled
“Turkish girl body” on Eksi Sozliik. They revealed the theme “Kezbanlik”, a derogative adjective that refers

to noncompliance to the ideal woman and closeness to traditionality.

Though Turkish women were evaluated positively for being loyal and altruistic, these comments
were attributed generally to traditional older “Turkish mothers”. One writer describes a Turkish woman as
“She is a woman who was raised by her loyal Turkish mother, who protects. She takes care of both her man
and her children. She doesn’t eat but feed... (She would give you the shirt off their back) She works and
works tirelessly, without stopping. She is devoted.” (Extract 15: 18.07.2011). Asian women were described
with negative comments such as spoiled and unfaithful. These negative features were attributed to Asian-
American women, who migrated to America and “left their cultural values behind” and writers mention this
situation clearly by saying “If they were born in America, grown up or came to America at a young age, in
short, if they are identified with American culture in one way or another, it is the girl you should stay away
from” (Extract 16: 13.01.2013); “Unfortunately, not all of them are reserved and sweet. Especially those
who were born and raised in America are very spoiled by the influence of the culture and are very interested
in making fun of you, just like the degenerated behaviors of other American girls, they behave weird.”
(Extract 17: 18.09.2008).

The personality traits affirmed by the writers are consistent with traditional feminine roles.
Traditional cultures stress and celebrate female loyalty and altruism (Vandello et al., 2009; Wood, 2001).
The new media functions as a tool for reproducing traditional gender roles, and it serves as reconfirming
women’s subordinate positions. Interestingly, even women who do not feature Turkish identity can be
degraded for not confirming traditional cultural feminine roles. For instance, one writer praises a Russian
woman because she “cooks different dishes of the Russian cuisine and bring them to your door by
emphasizing the r’s and saying “neighbor, here you eat!” (Extract 18: 08.08.2009), other writer criticise a
Russian woman because she does not care rules about being neighbours by saying “never mind their beauty,
they are very noisy, they are women who do not know good manners and neighborliness” (Extract 19:
23.05.2015). Patriarchy does not distinguish cultural identity; it restrains all women. According to
patriarchal values, women should be male-centered, and in such a system, men are encouraged to make
women fulfill their needs (Becker, 1999).

We can interpret these findings as being altruistic, loyal, and non-capricious were important
personality characteristics to be the desired woman. Traditional gender ideology portrays women who
devote themselves to their men and do not complain about anything and wipe out women’s autonomy and
subjectivity. Consequently, new media contribute to maintaining women’s secondary position and

reproduce traditional masculinity ideology
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The Woman as a Sexual Partner

We classified writers’ comments about women’s sexual appearance and sexual performance as the
third theme. Russian women were generally mentioned as having good manners during sex and being sexy.
Writers specifically mentioned that Russian women make them feel their manhood. Similarly, Asian women
were also mentioned as good at sex; however, an outstanding description seemed: “the sick women moaning
as if they were crying while their pussies were pumped” (Extract 20: 23.08.2012 ). As understood from the
comments, writers had limited face-to-face interactions with Asian women; thereby, we thought that related
expressions about them mainly were based on adult materials. As for Turkish women, writers indicated that
Turkish women either do not have a sex life or they are bad at sex. For example, one writer defined the
situation of breaking up with a Russian woman and starting dating a Turkish woman as “Instead of having
spontaneous sex, it is dealing with billions of silly rituals such as turn off the light, did you lock the door,
not on the couch, no doggy style” (Extract 21: 16.09.2013). Collaborative writers criticized Turkish women
for being passive during sex. Some of the writers explained this ambivalent situation of Turkish women in
terms of the conservative lifestyle in Turkish culture: “they usually acquire the package program imposed
by the society without forming their own ideas about their gender identities. Their differences from their
western counterparts in terms of sexual freedom are not due to the honor chromosomes in their genes, but
to the social status and remnants of the feudal society. ” (Extract 22: 26.07.2004).

Findings show that the sexual objectification of women is especially prominent in the comments.
Writers described Turkish women as “things to just fuck™ or perceived them just as a “vagina”. Within these
discourses, women are positioned as passive objects to “be had”, and men as the active agent to “have” (for
“have/hold discourse”, see Hollway, 1984). Seeing women only as objects is not unique to Turkish women.
Obijectification of women is also seen frequently in the entries where the authors compare women according
to their nationalities. For example, writers mentioned, “Russians have a shelf life of 24 years, Turks 40
years” (Extract 23: 28.05.2010) and “While the Turkish girl burns 250.000 per km, the Russian girl burns
only 90.000” (Extract 24: 29.01.2015).

Additionally, writers mentioned Russian women as prostitutes (e.g., “There are many types of them
working as prostitutes in Istanbul. While some want $50, $100, $150 and $250, some can work for $5007,
Extract 25: 24.05.2004). This view might come along with the general idea that Russian and Ukrainian
women were the most desired women in the sex industry (Hughes, 2000). Similarly, Asian women were
sexualized as “porn stars”, which might be based on the usage of adult materials. Compared to Russian and
Asian women, Syrian women have a different social status in Turkey, namely as refugees, and their
sexualized depictions differ from the others. Like Russian women, Syrian women were also represented as
prostitutes; however, the reason for prostitution was justified by their victimized position because they had
to migrate from their country, leaving all their possessions behind them (e.g., “The city is too indebted to
feed its own people, and while it does not produce, it certainly cannot feed the Syrians. Girls or young
children engage in prostitution just to find 5-10 Turkish liras”, Extract 26: 09.06.2015).
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Comments about women's sexual life of some contradictions reflected ideological dilemmas (Billig
et a., 1988) in the context of modernism and traditionalism. Turkish women were criticized both for having
sexual fantasies and wanting to keep them secret (e.qg., “She is the one who dreams of bedrooms with mirrors
on the ceiling, and also the one who says, ‘keep the lights off."” Extract 27: 09.03.2012) Also, it is criticized
that Turkish women do not have a sexual life and they are described as "sluts" because they are not virgins.
The dilemma related to the sexuality of Turkish women is also expressed in the comments of some authors.
(e.g., “Due to the unnecessary honor obsessions of the men around her, her settings were broken, she gave
years to correct her settings, but this time she could not get rid of the stamp of a slut.” Extract 28:
19.07.2011). In the traditional view, women should protect their virginity at any cost, and loss of their
virginity results in being disreputable. Turkey is a country that emphasizes honor culture, which is directly
associated with female virginity (Sakalli-Ugurlu & Akbas, 2013). As compatible with the premises of honor
culture and traditional gender ideology, writers depicted women who had sexual intercourse as “skank”.
However, it became more and more familiar with modernization to have premarital relationships. That is
why men classify women who reject to have a premarital sexual relationship as “coy”. In both ways, women

are subordinated to society’s expectations, prescriptive and proscriptive categories of gender stereotypes
(Burgess & Borgida, 1999).

These online collaborative dictionary comments contribute to producing and reproducing the
heterosexual discourse and women’s subordination position. In heterosexual relationships, women tend to
be seen as objects; on the contrary, men tend to be seen as subjects (Becker, 1998, 1999). As exemplified
by the new media, dominant gender ideologies consistently portrayed women as sexual objects and their
beings as mainly for men’s pleasure. For example, Cosma and Gurevich (2020) examined men’s sex advice
on online media. One of the repertoires they interpreted was “feminine commodities for building
masculinity”, which comprises the discourse that women’s bodies exist for men to consume and display
their masculinity through them. With these discourses, women are reduced to being body parts rather than
a whole person with thoughts and feelings. Other studies conducted in Europe and Turkey also revealed
findings related to seeing women as sexual objects (Tartaglia & Rollero, 2015; Yilmaz, 2014; for a review,
see Waling et al., 2018). Congruent with Masculinity Ideology (Pleck et al., 1993) and traditional gender
stereotypes (Ricciardelli et al., 2010), the comments on the new media maintain and contribute to the

construction of women as sexual objects and men as sexual agents and initiators.
The Woman as a Wife

Across our sample, comments that identified women with wifey/maternity roles were classified
under the theme of the women as a wife. Writers emphasized traditional gender stereotypes such as self-
sacrificing, mothering, and nurturing while depicting women. Writers expressly indicated that marriage to
Russian women is the right decision because they are good at cooking. Despite that, some comments stated
the opposite argument that they do not know how to do housework. According to writers, whatever makes

a Russian woman a good wife is that they devote themselves to their men and do everything for their men’s
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happiness. One of the comments stated that “...a Russian girl puts her man in the center and she aims to
make him happy.” (Extract 29: 25.12.2014). Similarly, Turkish women were mentioned as they would be
perfect mothers and wives for devoting themselves to their families and doing everything for their family’s
sake. One of the writers glorifies Turkish women under the “loyal wife/mother” concept: “l do not know
any nation of women who are as loyal to their home, husband, and children as Turkish women.” (Extract
30: 21.06.2017).

When women are considered men’s wives, they are transformed into cooks or mothers, complying
with traditional gender roles (see Best & Williams, 1997). Hence, by perceiving a woman as a mother, men
evaluate her according to androcentric norms and reconfirm patriarchal norms. Existing Turkish literature
shows, women’s gender role stereotypes in Turkey include obedience, family, and responsibility (Dedeoglu,
2000; Dékmen, 1999), and married women are primarily identified with their gender roles (Sakalli-Ugurlu
et al., 2018b). One of the comments explains the situation and roles of a woman as a wife very clearly: “Do
you know how many hours the man you endure at home grin and bear someone to feed you?... “We cook
your food, we do your laundry, we clean the house’ and I feed your hungry stomach, is it a lie? ...Add up
one marriage cost plus your annual expenses. Let me see the total cost I've made for you, be sure; this
expense will allow me to go to a Russian whom | can fuck without pretending to be dead like you 4-5 times
a month for the rest of my life. For the rest of the money, | can contact a catering company. | am already
paying you financially for all the services you can provide during the marriage... Your only function is to
raise a child; if we find someone to raise our child with peace of mind, you will be reduced to zero. ” (Extract
31: 26.08.2011)

Finally, Syrian women had a specific attribution: becoming co-wife or second wife was a unique
description. Most of the comments about Syrian women criticized this situation. As an example, one of the
writers criticized the government regarding Syrian migration politics and stated that “they (Syrian women)
have been forced to be a prostitute or they become a second wife or even co-wife of men” (Extract 32:
07.02.2014). Since the beginning of the civil war, they have been forced to flee and struggle in a foreign
country with economic and social problems. Their situation could lead them to marry Turkish men as co-

wives since it might be the best way to stay alive in some cases (Goniil, 2020).

On the one hand, Syrian women in examined weblogs were seen as a threat to Turkish culture
because of degenerating existing values, and their families were perceived as a danger that involved physical
violence. On the other hand, they were evaluated as victims in the comments based on the fact that they had
to migrate from their countries without any possessions: “one of the millions of victims of the Syrian civil
war that has been going on for years” (Extract 33: 27.11.2014). Thereby, they were perceived as helpless,
hopeless, miserable, and making unwanted marriages, selling their bodies, and being beggars were attributed
to their victimized positions. Furthermore, writers oppose the image that presents the Syrian women as trade
objects one can sell and buy. Also, in many entries, men who pay money to buy a Syrian woman as a co-

wife were criticized. Keskin (2018) also showed that local and national newspapers portrayed Syrian women
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as both victims and perpetrators, revealing similar discourse regarding refugee women in new and

conventional media in Turkey.
Conclusion

Our objective with the current study was to reveal the social representations of women in the new
media, examine the role of masculinity ideology in the formation of these representations and explain the
new media’s role in maintaining and reproducing traditional gender roles. We examined various online
collaborative dictionaries and identified four themes about women’s representations: the woman as a body,
the woman as a persona, the woman as a sexual partner, and the woman as a wife. These themes generally
cover comments that include some prescriptive and proscriptive stereotypes about women, which function
to support and maintain traditional gender relations (Burges & Borgida, 1999). Just as in traditional media
(e.g., Collins, 2011; Greenwood & Lippman, 2010), women have been redefined, sexualized, and
subordinated by stereotypes about their bodies, personalities, sexualities, and social roles in online
collaborative dictionaries. In addition, patriarchal ideology also works in the new media, contributing to the
definition of women within reasonable limits and roles. Therefore, “the new media” space has been opened

to spread the dominant masculinity ideology and maintain the patriarchal system.

Women’s bodies were evaluated according to specific socially constructed standards of beauty.
Women who deviated from these standards were devalued and even de-feminized because they threatened
the dominant ideology of masculinity (Schippers, 2007). Also, the contents of the themes place women in a
secondary position in their relations with men. The contents that reduce women’s existence to an object that
satisfies men’s sexual desires reproduce the hierarchical gender structure. Women’s bodies are depicted as
objects for men to actualize manhood, and the stereotypical images of women function as positioning them
outside the “human zone” (Heflick & Goldenberg, 2009).

Women’s personalities were also evaluated within desirable/undesirable characteristics. Women
who have self-confidence and do not comply with the subordinate role are humiliated by men. These
personality traits threaten the dominant role of men in the gender hierarchy. Men reassert their dominant
position by using rhetorical strategies such as humiliating women or using pseudonyms (e.g., Kezban).
However, in online dictionaries, men reaffirm women’s identities who conform to traditional stereotypes.
“Hegemonic masculinity” and “emphasized” femininity maintain the existing gender system and maintain

the dominant position of men (Connell, 2005) via new media.

We observed a unique theme of “victim” among Syrian women, including expressions such as
victims of war and co-wife. While Syrian women were described as victims and were evaluated
empathetically by dictionary writers in some comments, they were negatively assessed based on their
causing cultural corruption in some entries. Some writers depicted them as both threatened and threatening.
These ambivalent sexist ideologies justify and maintain patriarchal social structures (Glick & Fiske, 1997).

Additionally, the victim discourse reproduces the stereotypes of weak women and strong men (Sakalli-
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Ugurlu et al., 2018a). Although men place Syrian women in a secondary position or objectify them, they
criticize the purchase of co-wife with money. In other words, while benefiting from the victim position of
women is evaluated negatively, it is perceived as usual for women to be victimized by men firsthand.
Conflicted ideologies are considered one of the ways of maintaining the traditional masculinity ideology by
complying with modern ideals (Edley & Wetherell, 1999; Dixon & Wetherell, 2004).

The most exciting point of our research is that the ideology of masculinity determines the images
of masculinity and femininity. These images are represented in media with a stylized and simplified form
and serve to construct the social realities for people to believe and behave. The repetitive and homogenous
new media contents created and distributed by users have a critical role in reproducing and maintaining

gendered discourse and masculinity ideology in the real world.

Online collaborative dictionaries consist of entries written by anonymous writers. On the one hand,
this gives an advantage of depersonalization and avoiding social desirability issues. On the other hand,
online writers might not be sufficient to comprehend the social representations in the whole culture because
these entries are written by relatively young internet users (Giirel & Yakin, 2007). Besides, due to the
writers” anonymity, we do not know any information regarding their gender. Nevertheless, this was not an
essential issue because masculinity ideology was maintained not only by men but also by women. Online
collaborative dictionaries play their part in reproducing, maintaining, and spreading gender inequalities
accompanied by masculinity ideology.

A vast amount of literature points to the interrelationships between social representations, gender
stereotypes, men’s behavior toward women, and women’s behavior and sense of self (e. g., Spencer et al.,
1999; Ward et al., 2006). Finally, this study has beneficial results in awareness-raising about the social
representations and their links with the masculinity ideology in the new media in Turkey. Because
understanding the underlying mechanism of masculinity ideclogy might lay the foundation for spotting the
target in the construction of egalitarianism. Also, given that social representations are historically
constructed, they are subject to change. This is the most promising aspect of doing research based on social
representations from a feminist perspective (Flores-Palacios & Serrano Oswald, 2019). Thus, researching
gender from a social representation perspective enables us to deconstruct the traditional gender structure

and transform the dominant gender ideologies.
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Bu caligmanin amaci koronaviriis (Covid-19) salgininda gergeklestirilen uzaktan egitim siirecinin
ogretmen rollerine yansimalarinin neler oldugu ve bu siiregte 6gretmenlerin toplum tarafindan nasil algilandigini
tespit etmektir. Calismada nitel aragtirma yontemlerinden temel nitel aragtirma deseni kullanilmistir. Arastirma
verileri yapilandirilmis goriisme teknigiyle toplanmistir. Arastirmanin ¢alisma grubunu tipik durum 6rneklemesi
ile secilen 12 6gretmen olusturmustur. Arastirma verileri tematik igerik analizi yoluyla analiz edilmistir.
Ogretmenler, derslerinde aktif olarak teknolojiyi kullanabiliyor olmalarmin uzaktan egitim siirecinin olumlu tarafi
oldugunu belirtmiglerdir. Her 6grenciye ulasamamalarini, alt yap1 yetersizliklerinin firsat esitsizligine neden
olmasini siirecin olumsuz yonleri olarak belirtmislerdir. Ayrica toplum tarafindan genel olarak is yapmiyor

seklinde algilandiklarimi ifade etmislerdir.
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Reflections of Distance Education on Science Teachers' Profession During
the Coronavirus (Covid-19) Pandemic

Extended Summary

Distance education has been defined as a form of learning that can be done electronically by providing
various educational materials to students regardless of the environment and time (Yamamoto & Altun, 2020). With
the worldwide coronavirus (Covid-19) epidemic, the distance education process has started through the
"EBA/Education Informatics Network™" system in schools affiliated with the Ministry of National Education in
Turkey and through the channels determined by the universities (Ustiin & Ozgiftci, 2020). In the transition to
distance education with the suspension of face-to-face education in Turkey, teachers have experienced various
problems in issues such as accessing the content, reaching the technological infrastructure, and self-efficacy in
computer skills (Bakioglu & Cevik, 2020).

The aim of this study is to examine the reflections of the distance education process carried out during
the coronavirus pandemic on the roles of science teachers and how teachers are perceived by society during this
process according to the teachers' views. The study may contribute to the research on distance education during
the coronavirus pandemic in terms of the changes in teacher roles and the way they were perceived by society
according to the opinions of the science teachers.

The qualitative research was used in the study. The study group consisted of 12 science teachers working
in schools affiliated with the Ministry of National Education was and selected through typical case sampling. The
data were collected via structured interviews. Interviews were held online with the participants using the zoom
platform. The interviews lasted approximately 15 minutes. The data obtained from the interview were analyzed by
thematic content analysis.

The findings obtained in the study were interpreted and presented under two main research questions. As
for the first research question, namely the reflections on the distance education process on the roles of teachers,
three main themes were developed: learning activities, assessment and evaluation, and reflections on the
profession. The research results are presented within the framework of these themes.

The teachers mostly mentioned problems such as not being able to reach students, not getting feedback,
problems in classroom management, passive learning, lack of interaction in teacher-student relations, and the
absence of attendance.

The teachers mentioned that they could not perform these activities due to the problems of not reaching
the students due to the lack of infrastructure in the process of carrying out the measurement and evaluation
activities.

Teachers mostly stated the inadequacies related to the reflections of distance education on their
professions as the inadequacy in the use of technology. In addition to these, problems such as not getting feedback
due to lack of interaction with students, not being able to conduct experiments, and not doing their homework are

some of the difficulties they experience in distance education. In the distance education process, teachers
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experienced various difficulties and this process also contributed to them. Some of the gains were gaining
technological experience and resource diversity.

As a result, distance education causes general changes in the roles of teachers such as providing learning
and measurement and evaluation activities, and not all of these changes are positive. In addition, the vital problems
experienced by teachers in the process are infrastructure problems and the inability to reach students, and these are
the aspects that need to be improved first in the distance education system. The most important contribution of the
process to them was to start using technology more effectively.

In this study, the perception of society, which is the theme obtained in relation to the second research
question of how teachers are perceived by society in distance education, is as follows; In the distance education
process, the perceptions of society towards teachers were stated primarily as negative by all teachers. Although
one teacher stated that the perception of those around him was positive, another teacher stated that the Ministry of
National Education supported them during the pandemic, and other teachers are generally perceived as not doing
their job by society. Teachers also stated that they are perceived as babysitters among the negative perceptions of
the society towards them, such as getting used to comfort, vacation time, and appearing to be sitting at home.

Keywords: Covid-19, distance education, teacher’s roles, teaching profession
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Giris

Diinya capinda goriilen koronaviriis (covid-19) salginiyla birlikte Tiirkiye’de Milli Egitim
Bakanligina bagli okullarda “EBA/Egitim Bilisim Ag1” sistemi ile liniversitelerin ise belirledikleri kanallar
araciligiyla uzaktan egitim siireci baslamistir (Ustiin & Ozgiftci, 2020). Uzaktan egitim, geleneksel
O0grenme-0gretmede herhangi bir zorunluluk durumunda planlayicilar ve uygulayicilar ile 6grenenler
arasinda 0zel kosullara gore tasarlanan 6gretim materyallerinin ve cesitli araclar vasitasiyla iletisim ile
etkilesimin saglandigi bir 6gretim yoludur (Gelisli, 2015). Uzaktan egitim, Yamamoto ve Altun (2020)
tarafindan ortama ve zamana bagli olmaksizin 6grencilere gesitli egitsel materyaller sunarak elektronik
ortamda yapilabilen bir 6grenme big¢imi olarak ifade edilmistir.

Bakioglu ve Cevik (2020) Tiirkiye’ de yiiz ylize egitime ara verilmesiyle uzaktan egitime yapilan
geciste dgretmenlerin; igerige ulagsma, teknolojik alt yapiya ulasma, bilgisayar kullaniminda 6z yeterlilik
gibi konularda sorunlar yasadigini belirtmistir. Anderson (2020) okulun sadece egitim 6gretim yapilan bir
yer olmadigini ayn1 zamanda Ogrencilerin sosyallesebildikleri bir ortam oldugunu belirterek 6grencilerin
bundan yoksun kalmalarinin koronaviriis salginin olumsuz yansimalarindan biri olduguna dikkat ¢ekmistir.
Winthrop (2020) ise egitim 6gretim siireglerinde dijital ve yiiz yiize egitimlerin bir arada kullanilmasini
onermekle birlikte, okulun ve 6gretmenlerin toplumdaki roliiniin 6nemli oldugunu, daha fazla takdir
edilmesi gerektigini vurgulamistir.

Koronaviriis salgini nedeniyle Tiirkiye’de uygulanmaya baslanan uzaktan egitimde Ogrencilerin
Ozgilivenli ve 6z yonetimli olmasi gereken bu siiregte acil uzaktan egitim etkinliklerinde zorlandiklar
Bozkurt (2020) tarafindan ifade edilmistir. Karaca ve Kelam (2020), 6gretmenlerin bu siiregte dgrenci
sorunlaria yardimei olmaya caligsalar da teknik konularda yetersiz kalabildikleri, ancak 6grencinin yarari
acisindan diigiiniildiiglinde onlarin egitim haklarini da alabilmeleri i¢in ¢cabaladiklarini ifade etmislerdir.

Uzaktan egitim siirecinde Ogrencilerin aktif ve somut yasantilar1 eksik kalmakla birlikte geri
bildirim almalarinda da eksiklikler olmustur (Basaran, Dogan, Karaoglu & Sahin, 2020). Okullar
ogrencilerin sadece bilgilendirildikleri yerler degil, onlarin sosyallesmelerine, yeteneklerini ve
davranislarini gelistirmelerine yardime1 olan, basarili iliskiler kurup hayatta karsilasabilecekleri giicliiklerle
bas etmeyi 6grendikleri yerlerdir (Meseci, 2008).

Uzaktan egitim Ogrencilerle yiiz yiize olamamak, dgrencilerin sosyallesmesi igin 6zel cabalarin
gerekmesi, bireysel farkliliklarin 6n planda olmasi iletisime yiiz yiize olan egitime gore daha fazla zaman
ayrilmasi agisindan geleneksel Ogretimden farkliliklar gostermektedir (Toprakgr & Ersoy, 2021).
Giiniimiizde yapilandirmaci yaklasim esas alinarak uygulanan yiiz yiize egitimde dgretmen rollerinden
bazilar1 G6grencilere bilgiyi hazir olarak vermeme, onlara rehberlik etme ayrica ders siirecinde hem
kendisiyle hem de birbirleriyle iletisimlerini tesvik etme seklindedir (Akpunar & Ergin, 2005). Kog (2006)
tarafindan, yapilandirmaci yaklagimin benimsendigi bir siifta 6gretmen rolleri; diisiinmeye ve anlamli
ogrenmeye destek olma, acik uglu sorular sorma, arastirmaya yoneltme, On bilgileri agiga ¢ikarma,

ogrenmeye rehberlik etme, 6grenci katilimini saglama, 6grenci sorumlulugunu destekleme seklinde ifade
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edilmistir. Ayni konuda Er ve Aral (2008) ise 6gretmenlerin ders sirasinda gesitli etkinliklerden yararlanarak
ogrencilerin derse aktif katilimin1 saglamalar1 gibi rollerinin oldugunu belirtmistir. Ancak Toprakel ve
Ersoy (2021), uzaktan egitim silirecinde Ogretmenlerin sorumluluklarinin arttigin1 ve rollerinde
degisikliklerin olmasinin ka¢imilmaz oldugunu belirtmislerdir. Buradan hareketle salgin doéneminde
gergeklestirilen uzaktan egitim siirecinde Ogretmenlerin rollerinde yiiz yiize olan egitim siirecine gore

degisiklikler olabilecegi diisiiniilmektedir.
Amac ve Onem

Karaca ve Kelam (2020), uzaktan egitim siirecinde 6gretmenlerin, 6grencilerin kendi kendine
Ogrenmelerini saglamada, dogru yonlendirmeleri yapmalarinda etkili olabilmeleri i¢in rollerinin ve
beklentilerinin agik bir sekilde yeniden tanimlanmasi gerektigini belirtmislerdir. Cevrim ici uzaktan egitim
sirecinde 6gretmenlerin igerik, bilgi, beceri ve pedagojik egitimi disinda, ¢evrimi¢i egitim ortamlarinda
gerekli tiim rolleri benimsemeleri, etkilesimin verimli olmasi i¢in birkag rolii gergeklestirmeleri beklenir
(Kavrat & Tiinel, 2013). Aydin (2005), ¢evirim igi siiregte Ggretmen rollerini siire¢ kolaylastiricisi,
danigman, igerik uzmani, teknoloji uzmani, degerlendirici, materyal iiretici ve yonetici rolleri olarak
tanimlamistir. Benzer sekilde, 6gretmenlerin uzaktan egitim siirecinde dgrencilerin dikkatini cekebilmeleri,
istekli olmalarinin yan1 sira ihtiyag halinde teknik destek saglama gérevini de yapabilir durumda olmalari
gerekir (Toprake1 & Ersoy, 2021). Candan ve Usta (2022), 6gretmenlerin uzaktan egitimde derslerinde elde
ettikleri verimin yiiz yiize olan egitime gore daha diisiik oldugunu belirttiklerini ve bu durumun nedenini
uzaktan egitim uygulamalarini yiliz yilize olan egitimin bir taklidi olarak gerceklestirmeleri olarak
belirtmistir. Bu durumda uzaktan egitimde 6gretmen rollerinde yiiz yiize olan egitimdeki 6gretmen rollerine
gore farkliliklarin olabilecegi diisliniilmekte ve bu degisikliklerin Fen Bilimleri 6gretmenlerinin rollerine
yonelik yansimalari arastirilmak istenmektedir.

Belirtilen nedenlerle bu ¢alismanin amaci koronaviriis salgininda gergeklestirilen uzaktan egitim
siirecinin Fen Bilimleri 6gretmenlerinin rollerine yansimalarinin neler oldugu ve 6gretmenlerin goriislerine
gore bu siiregte O0gretmenlerin toplum tarafindan nasil algilandigini tespit etmektir. Toprak¢t ve Ersoy
(2021), Uzaktan egitimde 6gretmenlerin geleneksel 6gretimdeki rollerine gore cesitli degisiklikler olmakla
birlikte yeni rollerin de ortaya ¢iktigini belirtmistir. Bu arastirmada 6gretmen rolleriyle ilgili degisikliklerin
neler oldugu ve Fen Bilimleri 6gretmenlerinin rollerindeki degisikliklere yonelik algilarimin neler
oldugunun belirlenmesi agisindan koronaviriis salgin siirecinde uzaktan egitim ile ilgili yapilan calismalara
katki saglayacagi diisiiniilmektedir. Ayrica koronaviriis salgin siirecinde gerceklestirilen uzaktan egitimde
Ogretmenlerin goriislerine gore toplum tarafindan kendilerinin nasil algilandiklarinin belirlenmesi agisindan
da yapilan c¢alismalara katki saglayacagi diisiiniilmektedir. Bu amagla ¢alismada asagidaki arastirma
sorusuna cevap aranmigtir:

e Fen Bilimleri 6gretmenlerinin koronaviriis salgin siirecinde yapilan uzaktan egitimin 6gretmen

rollerine yansimalarina yonelik goriisleri nelerdir?
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e Fen Bilimleri 6gretmenlerinin goriislerine gore koronaviriis salgin siirecinde yapilan uzaktan

egitimin toplumun 6gretmenlere yonelik algisina yansimalar1 nasildir?
YONTEM
Arastirma Deseni

Calismada nitel arastirma modeli kullanilmis olup, temel nitel arastirma deseninde tasarlanmistir.
Temel nitel arastirmada arastirmacilar, insanlarin yasamlarint nasil yorumladigiyla, tecriibelerine
yiikledikleri anlamlarla ve kendi diinyalarini nasil insa ettikleriyle ilgilenirler (Merriam, 2018). Arastirmada
Ogretmenlerin uzaktan egitim siirecinde deneyimlerinin neler oldugu ve 6gretmenlerin deneyimlerini nasil

yorumladiklarina odaklanildigi icin temel nitel arastirma deseni kullanilmistir.
Katihmeilar

Calisma grubu Milli Egitim Bakanligi’na bagh okullarda goérev yapan, tipik durum ornekleme
yoluyla secilen 12 Fen Bilimleri 6gretmeninden olusmustur. Tipik durum &rneklemi, normal ve ortalama
olani gostermek ya da belli etmek i¢in segilir. Bu 6rneklemlerin arastirma yapilan ortamlardaki durumlara
asina olmayan insanlarla birlikte bir programi veya kiiltiirii betimlemek amaciyla bir tipik durumun genel
Ozelliklerini ortaya ¢ikarmak ig¢in kullanildigimi ifade etmigtir (Patton, 2014). Katilimcilarin kimlik
bilgilerini gizli tutmak amaciyla gergek isimleri yerine kodlar kullanilmistir. Her bir 6gretmene numara
verilmis ve basina “O” harfi eklenmistir. Calismadaki 6gretmenlerin demografik bilgileri Tablo 1°de
sunulmustur.

Tablo 1.
Katihmcilara Ait Demografik Bilgiler

Katilimc1 kodlar Cinsiyet Kidem Cahstig il Ogrenim durumu
01 Kadin 4 Hatay Yiiksek lisans
02 Kadin 12 Ankara Yiiksek lisans
03 Erkek 2 Siirt Lisans
04 Erkek 9 Ankara Yiiksek lisans
05 Erkek 11 Ankara Lisans
06 Erkek 10 Giimiishane Lisans
07 Erkek 20 Kirikkale Lisans
08 Kadin 6 Afyonkarahisar Lisans
09 Kadin 20 Mugla Lisans
010 Erkek 10 Hatay Lisans
o11 Kadin 2 Batman Yiiksek lisans
012 Erkek 16 Izmir Lisans

Verilerin Toplanmasi ve Analizi

Aragtirma verileri yapilandirilmig goriisme teknigi kullanilarak elde edilmistir. Yapilandirilmig
goriismede; arastirmacilar tarafindan sorular olusturulur ve goriisme boyunca degistirilmeden kalir (Glesne,

2015). Goriisme sorulan ilgili alan yazin taranarak elde edilen verilerden yola ¢ikilarak arastirmacilar
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tarafindan hazirlanmistir. Alan yazinda oncelikle 6gretmen rolleri belirlenmis ve bu rollerin degisip
degismedigine yonelik sorular hazirlanmistir. Bu sorulardan bazilari “Yiiz yiize egitim siirecinde 6grenmeyi
saglama faaliyetinizle uzaktan egitimdeki 6grenmeyi saglama faaliyetlerinizi karsilastirabiliv misiniz?”
“Uzaktan egitim siirecinde olgme degerlendirme faaliyetlerini nasil gergeklestiriyorsunuz? seklindedir.
Ogretmenlerin bu siirecte mesleklerine yonelik algilariyla ilgili sorular ise ayrica goriisme sorularina
eklenmistir. Arastirmanin kapsami ve siireci belirtilerek etik izin almmustir (Gazi Universitesi Etik Kurulu,
Tarih-No: 24.03.2021-E.59430). Gerekli etik iznin alinmasindan sonra goriismelere pilot calisma ile
baglanmigtir. Yaklagik olarak 20 dakikalik bir pilot goriisme yapilmistir. Pilot goriisme ile goriisme
siirecinde ortaya gikabilecek sorunlar tespit edilmis ve anlasilmayan sorularin daha agik, net ve anlasilir
olmasini saglamak gibi gerekli 6nlemler alinmistir. Goriigme Oncesi 6gretmenlere calisma ile ilgili gerekli
bilgilendirmeler yapilmis olup goniillii onam formu imzalatilmistir. Goriismeler katilimcilarla ¢evrim igi
olarak zoom platformu araciligiyla goériintiilii olarak gerceklesmistir. Gortismeler yaklasik 15 dakika
stirmistliir. Goriismeler kayit altina alinip goriisme sonrasinda goriisme dokiimleri olusturulmustur.
Goriligme verilerinin giivenirligi i¢in dokiimler sifreli bilgisayar ortaminda yazilmistir. Bu dokiimana sadece
arastirmacilar erisim saglayabilmistir. Dokiimlerde katilimcilarin isimleri yerine kodlar kullanilmistir.
Gériismeden elde edilen veriler tematik igerik analizi ile ¢dziimlenmistir. Icerik analizi, verilerden
yola ¢ikarak temel tutarliliklar1 ve anlamlar belirlemeye iligkin nitel veri indirgeme ve anlamlandirma
cabasidir (Patton, 2014). Analiz siirecinde ilk olarak gdriigme verilerinden kodlar ¢ikarilmigstir. Olusturulan
kodlarin benzer olanlar1 ayn1 kategori altinda toplanmustir. iliskili olan kategoriler de ayni tema altinda

toplanmustir.
Gecgerlik ve Giivenirlik Calismasi

Nitel aragtirmalarda gecgerlik kavrami “arastirma bulgularinin dis diinyadaki gerceklige uyup
uymadig1 sorunsaliyla ilgilidir” seklinde tanimlanmistir (Merriam, 2018, s. 203). Giivenirlik ise “yapilan
arastirmada elde edilen bulgularin yeniden iretilip iiretilememesi ile ilgilidir” olarak ifade edilmistir
(Merriam, 2018, s. 211). Yorumlamaci paradigmaya gore iyi bir nitel arastirmanin gecerligi Richards (2005)
tarafindan biiyiik dl¢lide arastirmacinin elde ettigi sonuglara ulagsma yollarini okuyucuya onlari ikna edecek
bicimde ortaya koymasina, okuyucuda bu verilerden elde edilen bulgularin ve sonuglarin en iyisi oldugu
konusunda giiven olusturmasiyla ilgili oldugu seklinde belirtilmistir (akt. Merriam, 2018, s. 213- 214).
Arastirmanin gegerliginin saglanmasi asamasinda uzman incelemesi ydnteminden yararlanilmigtir
(Merriam, 2018 s. 210). Arastirma sorularin gegerliginin saglamasi i¢in bir 6gretim liyesinden uzman gorisii
alinmig ve gerekli diizenlemeler yapilarak goériisme sorularinin son héli verilmistir. Arastirmanin
giivenirliginin saglanmasi kapsaminda, kodlayici giivenirliginin saglanmasi i¢in verilerde iki ayr1 kodlayici
tarafindan birbirinden bagimsiz kodlar olusturulmus daha sonra kodlayicilarin birlikte ¢alismasiyla farkli
belirlenen kodlar i¢in yeniden uzlasi saglanarak ortak kodlar belirlenmistir. Arastirma verilerinin giivenirligi

saglamak i¢in bulgular dogrudan alintilarla desteklenerek sunulmustur.
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BULGULAR

Caligmanin bu boliimiinde elde edilen bulgular, temalar altinda sunulup yorumlanmistir. Bu temalar
iki ayr1 arastirma sorusundan elde edilen verilerden yararlanilarak belirlenmistir.

Fen Bilimleri Ogretmenlerinin Koronaviriis Salgin Siirecinde Yapilan Uzaktan Egitimin
Ogretmen Rollerine Yansimalarina Yénelik Gériisleri Nelerdir? Arastrma Sorusuna lliskin
Bulgular

Birinci arastirma sorusunun kapsami goz oniinde bulundurularak belirlenen kategorilerin iliskili
oldugu diisiiniilen toplam 3 tema belirlenmistir. Bunlar sirasiyla; 6grenme faaliyetleri, dlgcme ve

degerlendirme faaliyetleri, meslege yansimalar temalaridir.
Ogrenme Faaliyetleri Temasi

Goriisme yapilan 6gretmenlerin uzaktan egitim siirecinde 6grenme faaliyetlerine yonelik goriiglerini

igeren bulgular Sekil 1°de sunulmustur.

Sekil 1.
Uzaktan Egitim Stirecinde Ogrenme Faaliyetlerine Yonelik Ogretmen Goritisleri
e Simif yonetimi sorunu
*  Geri bildirim alamama
¢ Pasif 6grenme
* Etkilesim eksikligi
e Devam zorunlulugu ¢ Kaynaklara hizh erigim
o Ogrenci psikolojisi s Performans artis1
o Opgrenciye ulagamama o Teknolojiyi etkin kullanma
* Sosyo ekonomik diizey * Telefonda iletisimde olma
* Veliilgi dizeyi e Ogrenciyi kegfetme

Ogrenme Avantajlar

faaliyetleri

Sekil 1’de goriildiigii gibi 6gretmenlerin uzaktan egitim siirecinde 6grenme faaliyetlerine yonelik
gortsleri stnrliliklar ve avantajlar olmak tizere iki kategori altinda toplanmustir.

Smirhliklar kategorisinde sinif yonetimi sorunu, geri bildirim alamama, pasif ogrenme, etkilegim
eksikligi, devam zorunlulugu, ogrenci psikolojisi, 6grenciye ulasamama, sosyoekonomik diizey ve veli ilgi
diizeyi bulunmaktadir. Siirhiliklarla ilgili 6gretmenler, 6grencilerle etkinlik ve deneyler yapamadiklarim
belirtmislerdir. Ayrica canli derslere devam zorunlulugunun olmamasinin 6grencinin canli dersi normal bir
ders olarak gérememesine ve diizenli olarak derse katilmamasina neden oldugunu ifade etmisglerdir. Bir
diger kategori ise avantajlardir. Ogretmenler uzaktan egitimin, kaynaklara hizli erisim, performans artist,
teknolojiyi etkili kullanma, telefonda iletisimde olma ve ogrenciyi kegfetme yoniinden 6grenme faaliyetlerine
sagladig1 avantajlar oldugunu ifade etmislerdir. Konuyla ilgili 6gretmenler canli derslerin teknoloji
kullanimi agisindan biiyiik bir avantaj sagladigini da belirtmislerdir.

Sinirhiliklar kategorisinde 6gretmen su ifadelerde bulunmustur:
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Fen bilimleri 6gretmeni olarak bizim dersimiz hayatla i¢ ige olan bir ders. Deney bizim i¢in olmazsa olmaz
ama uzaktan egitimde deney yapma sansimiz ancak gosteri tarzinda oluyor. Cocuk nasil sdyleyeyim bir
dinamometrenin ne oldugunu eliyle tutup sokmedikten sonra ne kadar gdsterirsek gosterelim ¢ok bir sey
anlatamiyoruz gocuga verimli olamiyoruz. Bizim gibi branglarda biiyiik stkint1 uzaktan egitim... 06

Ogretmenler 6grenci psikolojisiyle ilgili dgrencilerin ¢ekingen oldugunu ifade etmislerdir. Bunun
gerekceesi olarak salgin siirecindeki sokak kisitlamasinin 6grenci iizerindeki olumsuz etkisi olabilecegini

vurgulamiglardir. Ogrencilerin psikolojik durumlarina iliskin 8gretmen su ifadelerde bulunmustur:

... okuldaki yiiz yiize egitimde sagladiklarimiz o samimiyet yok cok. Ozel olarak goriismek istedigim cocuklar
cok fazla zaman ayirmak istemiyorlar ya da daha ¢ekingen davraniyorlar. Aslinda daha kolay olmasi
gerekirken daha zorlasiyor ¢ocuklar i¢in bu siire¢. Okulda sanki 6gretmen 6grenci iligkisi daha iyi gibiydi bu
yonden. Yani psikolojik yonden destek anlaminda sinif rehberligi yiiriitiirken daha iyi gibiydi. Sosyal, yani
buradaki salgmin sagladig1 seyin etkisi de olabilir. Cocuklara bu yasaklarin etkisi de olabilir. Biraz uzak
duruyorlar yani sorunlarindan bahsetmek yerine sadece ders ya da ders iglemleri ile ilgili konugmay1 tercih
ediyorlar. O5

Ogretmenler veli sosyo ekonomik diizeyi ve velilerin ilgi diizeylerinin 5gretmen-6grenci iliskileri
iizerinde etkili oldugunu belirtmislerdir. Konuyla ilgili 6gretmenler ilgili ve ilgisiz veli profili oldugunu bu

durumun uzaktan egitim siirecinde daha belirgin oldugunu belirtmislerdir.
Ol¢me Degerlendirme Faaliyetleri Temasi

Goriisme yapilan Ogretmenlerin uzaktan egitim siirecinde dlgme degerlendirme faaliyetlerine
yonelik goriislerini iceren bulgular Sekil 2’de sunulmustur.

Sekil 2.
Uzaktan Egitim Siirecinde Ol¢me Degerlendirme Faaliyetlerine Yonelik Ogretmen Goriisleri

«  Odevini bagkasina yaptirma « Web 2.0 sl
Oprenciye ulagamama 1
: Ekonoml?:“ *  Deneme sinavlar
c Pk * EBA performans dlgiimii
* EBA TV tek yon etkisi 2 s
o Olgin eksikligi - ﬁde-ce;np teknij
s Teknoloji bilgisi : g
oniit eksikligi Dokiiman dagitimi
Déniit eksikligi
: si:): * Kisa cevaph sorular
*  Online sinav
' 4
f /
Kullamlan
Yontemler
e

Olgme ve
Degerlendirme

+ Kapit tasarrufu

Sekil 2’de goriildiigli gibi 6gretmenlerin uzaktan egitimde d6lgme degerlendirme siirecine yonelik
gorisleri avantajlar, sinirliliklar ve kullanilan yéntemler olmak iizere li¢ kategori altinda toplanmaistir.
Goriismelerin analizi sonucunda &gretmenler, sinirliliklar kategorisinde; ddevini baskasina yaptirma,

ogrenciye ulagamama, EBA TV tek yon etkisi, dl¢iit eksikligi, teknoloji bilgisi, kisitly siire, doniit eksikligi ve
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ekonomik etkenlerin olmasini vurgulamustir. Ozellikle kdyde egitim vermekte olan 6gretmenler, teknolojik
yetersizliklerden dolay1 6grenciye ulasamadiklari i¢in Slgme degerlendirme siirecini yliriitemedigini
vurgulamislardir. Ogretmenler, dgrencilerdeki teknoloji bilgisi yetersizliginden dolay1 5lgme degerlendirme
siirecinde cesitli teknolojik araclar1 kullanamadiklarini, 6grenciye verilen sorumluluklarin sonucunda
ogrencilerden geri bildirim alamadiklarini ifade etmislerdir. Ayrica, bu kategori altinda 6grencilerin 6devini
baskasina yaptirmasim vurgulamislardir. Odevlerde dgrencilerin kendi yazisinin olmadigini ve bu durumun
Ogrenciler i¢in verimli olamadigini ifade etmislerdir.

Goriismedeki bir diger kategori ise kullanilan yéntemlerdir. Ogretmenler uzaktan egitim siirecinde
web 2.0 araglari, deneme sinaviari, EBA performans 6l¢iimii, soru-cevap teknigi, ev ddevi, dokiiman
dagitimi, kisa cevapli sorular ve online sinav yaptiklarini belirtmislerdir. Goriismelerin analizi sonucunda
olusturulan kategorilerden biri avantajlardir. Bu kategoride 6gretmenler uzaktan egitim siirecinde yapilan
6l¢me degerlendirme faaliyetleri sayesinde kdgit tasarrufu saglandigini belirtmislerdir.

Sinirhiliklar kategorisi ile ilgili bir 6gretmen su ifadelerde bulunmustur:

...yliiz yiize egitimde ben birgok Olgme degerlendirme aracini kullaniyordum ama online egitimde
kullanamadim. Ciinkii dgrenciler web 2.0 araglart olsun veya diger uygulamalar olsun onlar hakkinda
haberdar degiller, bilmiyorlar. Ben onlar i¢in video ¢gekip atmama ragmen kullanamayan ¢ok oldu. Telefonum
saatlerce susmadi. Bu yiizden 6l¢me degerlendirme agisindan bence olumsuz bir siire¢ oldu. Bunun nedeni de
dgrencilerin bu siirelerden haberdar olmamalari. O4

Meslege Yansimalar Temasi

Goriisme yapilan 6gretmenlerin uzaktan egitim slirecinin meslege yansimalarina yonelik goriislerini
iceren bulgular Sekil 3’te sunulmustur.

Sekil 3.

Uzaktan Egitim Siirecinin Ogretmenlik Meslegine Yansimalarina Iliskin Ogretmen Goriisleri

e Verimli olma
e Ders saatini

diizenleyebilme e Teknolojik deneyim
e Zaman tasarrufu a

o Siirekli hareket *  Arag-gereg cesitliligi
halinde olmamak ®  Yeniuygulamalar 6grenme

e Yiiksek ses tonu e Her yerden erigebilme
kullanmamak e Kaynak gesitliligi

Meslege
yansimalar

Deney yapma
Déniit alma

Odev yapma
Teknoloji kullanimi
Motive olma
Yipranma
Psikoloiik bask1
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Sekil 3’te goriildiigi gibi 6gretmenlerin uzaktan egitimde meslege yansimalari kisisel, yetersizlikler
ve teknoloji olarak ii¢ kategori altinda toplanmistir.
Goriismelerin  analizi sonucunda Ogretmenler, kisisel kategori altinda; verimli olma, ders saatini
diizenleyebilme, zaman tasarrufu, siirekli hareket halinde olmamak ve yiiksek ses tonu kullanmamak altinda

olduklarini ifade etmislerdir.

Bir de smifta yiiz ylizeyken ses tonunu yiikseltip azaltman lazim 6grenci arasinda stirekli dolasman lazim

burada oturdugun yerden normal bir ses tonuyla iletisime gecebiliyoruz. Bu bizler i¢in olumlu yonler

diyebiliriz. O6

Bir diger kategori olan yetersizlikler; deney yapma, doniit alma, ddev yapma, teknoloji kullanim,
motive olma, yipranma Ve psikolojik bask: olarak ifade edilmistir. Ogretmenler bu siirecte 6grencilerle yiiz
yiize olamadiklar etkilesim halinde olamayinca derse karsi motivasyonlarinin azaldigini ifade etmislerdir.
Hissettikleri psikolojik baskilardan dolay1 bu siiregte daha ¢ok yiprandiklart bulgusuna varilmistir. Konuyla

ilgili 6gretmen su ifadelerde bulunmustur:

Ayn1 evde 4-5 kisi, ayn1 odanin i¢inde yasadiklari i¢in siz burada nasil canli ders verebilirsiniz? Arkada
televizyon izleyip, diger taraftan babanin agir kiifiirleri televizyon karsisinda. Baskalarina tabii ki de ama sen
iste bdyle bir ortamdasin. Simdi bu dgrenciyi derse almasaniz ne olur? Alsaniz ne olur? Sesini kissaniz nasil
verimli olur? Kismasaniz nasil olur? Yani bu tiir handikaplar var. Yani sinifin i¢indeki bizim 6zerk bolgemiz
yok oldu. 012

Ogretmenler bu siirecte teknoloji kullaniminin kendilerinin, dgrencilerin ve veliler acisindan yeterli
diizeyde olmamasini derslerin islenisini zorlastiran bir etken oldugunu belirtmislerdir. Konuyla ilgili

Ogretmen su ifadelerde bulunmustur:

...uygulamalarin kullanilamamasi ve kullanilamamasindan dolay1 veliler tarafindan ¢ok sik¢a aranip isimi
yapamayacak dereceye kadar gelmem. Bunlar beni ¢ok zorlad.

Ogretmenlerle goriismeler sonucunda elde edilen son kategori ise teknolojidir. Ogretmenler bu
kategori altinda; teknolojik deneyim kazanma, arag-gereg cesitliligi, yeni uygulamalar 6grenme, her yerden
erigebilme ve kaynak c¢esitliligi olmasi durumlarimin meslege iliskin olumlu etkileri oldugunu
belirtmislerdir. Ogretmenlerin bu kategori altinda genel olarak uzaktan egitim siirecinde teknoloji kullanimi
acisindan deneyim kazandiklari ve derslerini teknolojiyle zenginlestirdikleri bulgusuna varilmistir. Konuyla

ilgili bir 6gretmen su ifadelerde bulunmustur:

...bizim okulda internet baglantist yoktu, bol bol internetten videolar, animasyon, simiilasyon gosterme
sansim oldu mesela. O11

Fen Bilimleri Ogretmenlerinin Gériislerine Gore Koronaviriis Salgin Siirecinde Yapilan Uzaktan
Egitimin Toplumun Ogretmenlere Yonelik Algisina Yansimalari Nasildir? Arastirma Sorusuna
iliskin Bulgular

Ikinci arastirma sorusu kapsaminda elde edilen verilerden toplumun algis1 temasi belirlenmistir.
Toplumun Algis1 Temasi

Gorligme yapilan 6gretmenlerin uzaktan egitim siirecinde toplum tarafindan nasil algilandiklarina

yonelik goriiglerini igeren bulgular Sekil 4’te sunulmustur.
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Sekil 4.

Osretmenlerin Toplumun Algisina Iliskin Yorumlar:

Rahata alismishk
Tatil siiresi
Ogretmenler yatiyor
is yapmiyorlar
Cocuk bakicilig:

Evde oturuyor goriinmek

e Yakin gevrenin algis1
Bakanlik destegi

Olumlu Algy
Olumsuz Alg:

Toplumun Algist /

Sekil 4’te goriildiigii gibi uzaktan egitim siirecinde 6gretmenlerin toplum tarafindan algilanisi
olumlu algi ve olumsuz algi olmak iizere iki kategori altinda toplanmaistir.

Goriisme analizi sonucunda ortaya ¢ikan olumlu algi kategorisinde dgretmenler yakin cevre ve
bakanlik destegini ifade etmistir. Ogretmenler sadece en yakin gevrelerinden bire bir siireci gdzlemleyen
kigilerin olumlu algiya sahip olduklarini belirtmislerdir. Ayrica bakanlik yetkililerin 6gretmenlere iliskin
olumlu algiya sahip olduklart ve destek olduklar1 bulgular tespit edilmistir. Konuyla ilgili 6gretmen su

ifadelerde bulunmustur:

...Bunun 6tesinde de aslinda milli egitim bakanligi ve bakanimiz ayni zamanda bakan yardimcimiz da
dgretmenler olarak bizlerin yanindalar. Bu yonii sevindirici...04

Gorligmelerin analizi sonucunda dgretmenler, toplum tarafindan 6gretmenlik meslegine olumsuz
algi olmasina ragmen uzaktan egitim siirecinde 6gretmenlik mesleginin zorluklarinin daha iyi anlagildiginm

ifade etmiglerdir. Konuyla ilgili 6gretmen su ifadelerde bulunmustur:

...Ogretmen yatmis sdyleymis bunlara kotii bakiyoruz ama su da var sunlar1 da gordii veli aslinda kendileri
evde 2 cocukla ugragamadilar pandemi siirecinde ¢ok sikildiklarini belirttiler biz burada kendi okulum igin
sOyleyeyim 124 ¢cocugumuz var bizim her biri birbirinden farkli birbirinden degerli... Onlar gibi davranmadik
biz mesela hi¢ bikmadan sikilmadan her sene bunlar1 devam ediyoruz isliyoruz. O6

Goriigme sonucunda ortaya ¢ikan olumsuz algi kategorisinde 6gretmenler toplum tarafindan rahata
alistiklar, tatil siiresinin uzun oldugu, yattiklarini, is yapmadiklarini, evde oturuyor olarak gériindiiklerini
ve ¢ocuk bakicist olarak algilandiklarini belirtmislerdir. Ogretmenler toplumdaki olumsuz algilara kesinlikle
katilmadiklarini yiiz yiize egitime kiyasla is yiiklerinin ayni hatta bazi durumlarda daha fazla oldugunu ifade
etmis, psikolojik baskilar sonucunda yiprandiklarini dile getirmislerdir. Konuyla ilgili 6gretmen su

ifadelerde bulunmustur:

Toplum bizi ¢aligmiyor olarak algiliyor. Toplum bizim hicbir sey yapmadigimizi diisiiniiyor. Yani bu konuda
toplumun herhangi bir faaliyet icerisinde olduguna inanmryorlar. Herhangi bir is yaptiklarini diistinmiiyor
toplum. Bunu en yakmlarimdan goriiyorum. Ogretmenler bir sey yapmiyorlar hep yatiyorlar. Hatta
hemsirelerin haberleri gikt1. Bizim gocuklarimiza baksin égretmenler diye gibi. O3
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TARTISMA VE SONUC

Salgin siirecinde gerceklestirilen uzaktan egitim pek ¢ok insani etkiledigi gibi 6gretmenleri de
etkilemis, meslek yasamlarinda ve rollerinde bazi degisikliklere neden olmustur. Bu degisikliklerin
ogretmenlerin hayatina bazen olumlu bazen de olumsuz yansimalariyla ilgili olmustur. Uzaktan egitim
siirecinin Ogretmen rollerine yansimalar: ilk arastirma sorusu ile elde edilen tamalar sirasiyla 6grenme
faaliyetleri, 6lcme degerlendirme, meslege yansimalar seklindedir. Arastirma sonuglar1 bu temalar

gercevesinde sunulmustur.
Ogrenme Faaliyetleri

Ogretmenler 6grenme faaliyetlerini gerceklestirme siireclerinde en ¢ok dgrenciye ulasamama, geri
bildirim alamama, smif yonetiminde yasanan sorunlar, 6grenmenin pasif olmasi, Ogretmen Ogrenci
iligkilerinde etkilesimin eksik olmasi ve devam zorunlulugunun olmamasi gibi sorunlardan bahsetmislerdir.
Alan yazinda birgok ¢aligma arastirmada elde edilen bu veriyle uyumludur (Aver & Akdeniz 2021; Aydemir,
2021; Basaran vd. 2020; Cakin & Kiilek¢i Akyavuz, 2020; Demir & Kale, 2020; Demir & Ozdas, 2020;
Goren, Gok, Yalgin, Goregen & Caliskan, 2020; Hasiloglu, Durak & Arslan, 2020; Onder, 2022; Sarioglan,
Altas & Sen, 2020; Tiirker & Diindar 2020; Unal & Bulunuz, 2020; Candan & Usta, 2022). Uzaktan egitim
siirecinde sinif yonetimini saglamakta yasanan sorunlar farkli calismalarda da belirtilmistir (Onder, 2022).

Ogrencilerden geri bildirim aliamamasi da bircok calismayla benzerlik gostermektedir. (Alper,
2020; Cakin & Kiilek¢i Akyavuz, 2020; Demir & Kale, 2020; Demir & Ozdas, 2020; Unal & Bulunuz,
2020). Bu aragtirmada elde edilen verilerden biri olan 6grenciyle etkilesimin sinirli olmasi alan yazindaki
bircok ¢alismayla uyumludur (Basaran vd., 2020; Demir & Kale; 2020; Isikoglu, Adak Ozdemir, Altun &
Ergenekon, 2021). Ayrica 6grencilerin derse aktif katiliminin olmayisi, yaparak yasayarak 6grenmenin
gerceklesmemesi gibi sorunlar farkli ¢aligmalardan da elde edilmistir. (Basaran vd. 2020; Demir & Kale,
2020; Dogan & Kogak, 2020; Sarioglan, Altas & Sen, 2020; Unal & Bulunuz, 2020). Demir ve Ozdas (2020)
caligmalarinda Ogretmenlerin uzaktan egitimde devam zorunlulugunun olmasim1 Onerdiklerini
belirtmislerdir. Ogrenme faaliyetlerinde uzaktan egitimin kaynaklara hizl erisim, kendi performanslarinin
artmasi, teknolojiyi daha etkin kullanmaya baglamak ve ogrencilerin derse odaklanabilmesi gibi
avantajlarinin oldugunu ifade etmislerdir. Alper (2020), uzaktan egitimde kaynaklara daha hizli erigimin
saglandig1 ve 6grencilerin dersi daha dikkatli dinledikleri sonucunu tespit etmistir. Canpolat ve Yildirim
(2021) tarafindan yapilan calismada bazi 6gretmenler uzaktan egitimin teknolojiyi kullanim etkinligini
artirdigindan ve icerigin zengin oldugundan bahsetmislerdir. Ogretmenlerin teknolojiyi etkin kullanmaya
basladigim belirttigi benzer calismalar bulunmaktadir (Bakioglu & Cevik, 2020; Ozdogan & Berkant,
2020). Buradan 6gretmenlerin 6grenmeyi gergeklestirme roliinde genelde etkilesimin azaldigi, tek yonlii bir
Ogretim faaliyetine dogru bir yonelim oldugu ve aktif Ogrenmeyi saglama rolliiniin tam olarak
gergeklestirilemedigi sonucu ¢ikarilabilir.

Ogretmenler ogrencilerle olan iliskilerinde en ¢ok iletisim kurmayla ilgili sorunlardan

bahsetmislerdir. Bunlar1 derslerdeki iletisimlerinin azalip telefon yoluyla kurduklar: iletisimin artmas,
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ogrencilerle etkilesimlerinin azalmas: seklinde ifade etmislerdir. Ogrencilerle yasanan iletisim sorunlari
farkli arastirmalarda da tespit edilmistir (Altintag Yiiksel, 2021; Bakioglu & Cevik, 2020; Demir & Kale,
2020). Ayrica Ogrencilerle olan iligkilerinde sokak kisitlamalarindan kaynaklanan olumsuz etkilerin
oldugunu ve 6grencilerde ¢ekingenlik gibi psikolojik etkilerin oldugundan bahsetmisleridir. Aydemir,
(2021) calismasinda baz1 6grencilerin uzaktan egitim siirecinde ¢ekingen olmalarindan bahsetmistir. Dogan
ve Kogak, (2020) ¢alismalarinda 6grencilerde yalnizlasma, ice kapanma gibi psikolojik sorunlardan ifade
etmislerdir. Demir ve Kale, (2020) ile Ozdogan ve Berkant, (2020) calismalarinda ogrencilerde
sosyallesmenin yetersiz oldugunu belirtmislerdir. Ogretmenler dgrencilerle olan etkilesimlerini velilerin ilgi
ve sosyo ekonomik diizeylerinin de etkiledigini ifade etmislerdir. Avci ve Akdeniz (2021) tarafindan yapilan
bir calismada Ogretmenler ebeveynlerin uzaktan egitim siirecinde yeterince destek vermediklerinden
bahsetmislerdir. Bununla birlikte uzaktan egitimin bazi Ogrencilerin kesfedilmesini saglama gibi bir
avantajinin oldugundan da bahsetmislerdir. Bunlardan yola ¢ikilarak 6grenciyle ilgilenme ve etkilesimli
olma roliiniin de 6grenciye ulasamama sorunu nedeniyle yiiz yiize egitim siirecine gore daha az ve etkisiz

sekilde gergeklestirildigi sdylenebilir.
Ol¢me Degerlendirme

Ogretmenler &lgme ve degerlendirme faaliyetlerini gergeklestirme siireglerinde altyapi
eksikliklerinden  kaynaklanan  Ogrenciye ulasamama sorunlarindan dolayr bu faaliyetleri
gerceklestiremediklerinden bahsetmislerdir. Alan yazinda ¢esitli ¢aligmalarda da benzer sonuglara
rastlanmistir (Demir & Ozdas, 2020; Ozdogan & Berkant, 2020). Bununla birlikte siirenin kisitli olmasi,
ekonomik nedenler, 6grenciden doniit alamama, 6grencinin 6devini bagkasina yaptirmasi, EBA TV’ nin tek
yonlil bir iletisim kanali olmasi, 6grencilerin teknolojik bilgi eksikliklerinin olmasi gibi nedenlerden dolay1
dlgme ve degerlendirme faaliyetlerinin aksadigimi belirtmislerdir. Ogrencilerden doniit alamama (Cakin &
Kiilekei Akyavuz, 2020) iletisimin tek yonlii olmasi (Kurnaz, Kaynar, Barisik & Dogrukok, 2020) siirenin
degerlendirme yapilabilmesi icin yetersiz olmast (Ayaz, 2021) farkli ¢aligmalarda da elde edilen
sonuclardandir. (Altintag Yiiksel 2021; Kavuk & Demirtas, 2021; Kogoglu, Ulu Kalin, Tekdal & Yigen
2020; Onder, 2022) tarafindan yapilan calismalarda dgretmenler, uzaktan egitim siirecinde Slgme ve
degerlendirme faaliyetlerinin eksik kaldigindan bahsetmislerdir. Bazi dgretmenler ise uzaktan egitimde
O0lcme ve degerlendirme faaliyetlerinin kagit tasarrufu saglama gibi olumlu ydnlerinin de oldugunu
belirtmiglerdir. Uzaktan egitim siirecinde 6lgme ve degerlendirme faaliyetlerini ¢ogunlukla soru- cevap
teknigi, kisa cevapli sorular ve ev ddevleri ile gergeklestirmektedirler. Bazi 6gretmenler bunlara ek olarak
dokiiman dagitimini, online sinavlari, deneme sinavlarini web 2.0 araglarmi kullanmakta ve EBA platformu
lizerinden performans Olglimii yapmaktadirlar. Bakioglu ve Cevik, (2020) ¢alismalarinda 6gretmenlerin
soru-cevap yontemini kullandiklarindan bahsetmistir. Ayrica farkli ¢alismalarda da 6gretmenlerin EBA
lizerinden g¢aligma gonderme yontemini kullandiklar1 belirtilmistir (Bakioglu & Cevik, 2020; Hasiloglu,
Durak & Arslan, 2020).

Meslege Yansimalar
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Ogretmenler uzaktan egitimin mesleklerine ydnelik yansimalartyla ilgili yetersizlikleri en gok
teknoloji kullanimindaki yetersizlik olarak ifade etmislerdir. Bunlara ek olarak 6grenciyle etkilesimin
olmamasindan kaynaklanan doniit alamama, deney yapamama, dgrencilerin ddevlerini yapmamalar1 gibi
sorunlar onlarin uzaktan egitimde yasadig1 zorluklardandir. Uzaktan egitim siirecinde deney yapamama
sorunu farkli galismalarda da elde edilmistir (Sarioglan, Altas & Sen, 2020; Unal & Bulunuz, 2020).
Ogretmenlerin motive olamamalari, psikolojik baskilar yasamalar1 ve genel olarak yipranmalar1 onlarin bu
stiregte yasadiklar1 psikolojik zorluklardandir. Balaman ve Hanbay Tiryaki (2021), 6gretmenlerin uzaktan
egitimde duygularini ifade etmede zorlandiklarini belirtmislerdir.

Uzaktan egitim siirecinde 6gretmenler ¢esitli zorluklar yasadigi gibi bu siirecin onlara bazi katkilari
da olmustur. Bu katkilarin en baginda teknolojik deneyim kazanma ve kaynak ¢esitliligi gelmektedir. Bu
sonu¢ Baki ve Cevik (2020) ve Ozdogan ve Berkant’ 1n (2020) calismalariyla benzerlik
gostermektedir. Bazi 6gretmenler uzaktan egitim siirecinde daha verimli olduklarini, ders saatlerini
kendilerinin diizenleyebildiklerini, zaman tasarrufu saglandigini ifade etmislerdir. Uzaktan egitim siirecinin
verimli oldugu dgretmenler tarafindan farkli calismalarda da ifade edilmistir (Alper, 2020; Demir & Ozdas,
2020). Baz1 6gretmenler ise yiiz yiize egitimdeki kadar hareketli olmak zorunda olmadiklart i¢in ve yiiksek
ses tonu kullanmak zorunda kalmadiklar1 igin bu siirecin kendilerine olumlu yansidigimi belirtmislerdir.
Ogretmenler uzaktan egitimde ders sirasinda kullanilabilecek ara¢ gerecin cesitliliginin fazla olmasini,
mekandan bagimsiz bir sekilde her yerden erisilebilir olusunu, yeni uygulamalarin kullanimini 6grenme
imkani saglamasi agilarindan etkili oldugunu diisiinmektedir. Bakioglu ve Cevik, (2020) ¢alismalarinda
ogretmenler yeni uygulamalar1 kullanabiliyor olmayi uzaktan egitimin olumlu yonlerinden biri olarak
degerlendirmistir. Alper (2020) ve Karaca, Karaca, Karamustafaoglu ve Ozcan (2021) uzaktan egitimin
verimli oldugunu diisiinen Ogretmenlerin derste kullanabilecekleri igerikleri zenginlestirmesinden
kaynaklandigini belirtmistir. Uzaktan egitimin avantajlarindan bir olarak ifade edilen mekandan bagimsiz
ve her yerden erisilebilir olma sonucu birgok c¢aligmayla benzerlik gostermektedir (Demir & Kale, 2020;
Dogan & Kogak, 2020; Karaca vd., 2021; Karaca & Kelam, 2020; Kocayigit & Usun, 2020; Ozdogan &
Berkant, 2020).

Bu calismada 6gretmenlerin uzaktan egitim siirecinde toplum tarafindan nasil algilandiklar

seklindeki ikinci aragtirma sorusu ile ilgili elde edilen tema olan toplum algisi su sekildedir.
Toplumun Algisi

Uzaktan egitim siirecinde toplumun &gretmenlere yonelik algilart tiim dgretmenler tarafindan
oncelikle olumsuz seklinde belirtilmistir. Bir 6gretmen ancak yakin gevresindekilerin algisinin olumlu
oldugunu ve bagka bir 6gretmen de siiregte Milli Egitim Bakanligi’nin desteginin oldugunu belirtmekle
birlikte bunlar disindaki goriisleri genel olarak Ogretmenlerin toplum tarafindan is yapmiyor seklinde
algilanmalaridir. Ogretmenler toplumun kendilerine yonelik olumsuz algilar1 arasinda, rahata alismis olmak,
tatil siiresi, evde oturuyor seklinde goriinmek gibi basliklarin yan1 sira gocuk bakicisi gibi algilandiklarini

da belirtmislerdir.
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Sonug olarak uzaktan egitimin Ogretmenlerin 6grenmeyi saglama ile 6lgme ve degerlendirme
faaliyetleri gibi rollerinde genel olarak degismelere neden oldugu, bu degisimlerin tamaminin olumlu
olmadig1 soylenebilir. Ayrica d6gretmenlerin siirecte yasadiklart en biiyiik sorunlarin alt yapi sorunu ve
Ogrenciye ulasamama oldugu ve uzaktan egitim siirecinde Oncelikle iyilestirilmesi gereken yonlerin de
bunlar oldugu sdylenebilir. Siirecin onlara en énemli katkisi ise teknolojiyi etkin daha etkin kullanmaya
baslamak olmustur. Uzaktan egitim siirecinde 6gretmenlere toplumun algisinin genelde olumsuz oldugu,
kendilerinin toplum tarafindan is yapmiyorlar olarak algilandiklari, ancak yakin ¢evrelerinin ve Milli Egitim

Bakanligi’nin olumlu algilarinin oldugu soylenebilir.
Oneriler

e Bu arastirmada salginin 6gretmenlik meslegine olan yansimalar ile ilgili olarak bazi 6gretmenler
stirecin verimli oldugunu belirtirken bazilar1 verimsiz oldugunu, motive olamadiklarini ve
yiprandiklarini belirtmiglerdir. Bu baglamda her iki 6gretmen grubunun uzaktan egitim siirecine

bakis agilarindaki farkliligin nedenleri arastirilabilir.

e Bu calismada Ogretmen rollerindeki degisikliklerin goriildiigii alanlardan birinin dlgme ve
degerlendirme temasi oldugu tespit edilmistir. Bu durumun nedenini arastiran c¢aligmalar

yapilabilir.

e Bu calisma uzaktan egitim siirecinde Fen Bilimleri 6gretmenlerinin goriigleriyle siirlidir, bu

nedenle diger branslarin, velilerin ve 6grencilerin agisindan da degerlendirmeler yapilabilir.

Arastirmacilarin Katki Oram

Arastirmaya yazarlar esit oranda katki saglamistir.

Destek ve Tesekkiir Beyani

Arastirma kapsaminda herhangi bir destekten yararlanilmamistir. Arastirmacilar katilimcilara tesekkiir etmektedir.
Catisma Beyani

Arastirmacilar arasinda ¢ikar ¢atigmasi bulunmamaktadir.
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Son yillarda sosyal bilimler alaninda yapilan ¢aligmalarda bir paradigma degisimi yasandigi ve nitel
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ortaya koyulmustur. Ayrica ¢alismada, goriisme teknigi nitel arastirma desenlerine gore incelenmistir. Calismanin
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Interviews and Interviewing Techniques in Qualitative Research
Extended Summary

In recent years, there has been a paradigm shift in studies in the field of social sciences and the number
of studies designed with qualitative methods is gradually increasing. In this qualitative research, the interview
technique is frequently used as a data collection method. When we look at the literature, it is seen that interview
techniques are handled in various ways in line with research design, different disciplinary perspectives, and
different approaches. This diversity can create confusion, especially for those who are new to qualitative research.
In addition, there is a lack of information about the relationship between the interview technique and research
designs and approaches. Within the scope of the study, we aimed to explain the interview techniques used in
qualitative research and to reveal detailed information about the interview techniques and the process of research.
The relationship between the qualitative research patterns and the interview technique process is explained in line
with Creswell's five qualitative research approaches "phenomenology, ethnography, narrative research, embedded
theory and case study".

In the study, firstly, information about data collection types and data collection activities was given. It is
appropriate to decide with which technique the data will be collected, in line with the research design to be adopted
for the research problem. For example; While various types of interviews can be done for a case study, face-to-
face in-depth interviews are more suitable for phenomenology study. The purpose of using the interview technique
in qualitative research is to provide a deep knowledge based on the meanings that individuals attribute to life
experiences, situations, or events. Researchers try to understand the situation examined from the subjective
perspectives of individuals by asking flexible questions with the interview technique. However, there may be
difficulties in making sense of the inner world of individuals due to their different cultural structures. For this
reason, it is important for the researcher to have information about the process of the interview technique to be
planned in line with the research design. Interview types are classified in various ways in the literature. In this
article, the information obtained from the literature has been summarized and categorized as "interview types
according to the way of communicating with the participants" and "interview types according to the data collection
tool" based on the developments in qualitative research. The data collection process for each interview type is
carried out similarly. The process includes the stages of establishing the sample frame, establishing the harmony
by developing rapport, selecting the sample, collecting the data, analyzing the data, ensuring validity and
reliability, and reporting the results. In the study, detailed information about the progress of these processes is
given. In qualitative research, the vital element is about the place and the characteristics of the working group. The
people and places that will provide the most accurate information about the research problem should be chosen.
For this reason, purposive sampling methods are often preferred as a sampling method. There are various views
on determining the sample size for qualitative research. Examples of various views are given in the article. The
data analysis process in qualitative research includes collecting data, creating codes, simplifying the codes, creating

categories and themes, and presenting them by reporting. There are also many different definitions of the types of
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qualitative data analysis in the literature. However, there are some methods that are frequently used in the interview
technique. The qualitative design in which the research was designed is a guide for the appropriate analysis method.
In qualitative research interviews, ideal data collection and analysis usually occur simultaneously. Since qualitative
studies are carried out in accordance with specific descriptions, they do not aim to generalize their findings. This
situation also leads to the emergence of many different views on validity and reliability. The most accepted validity
and reliability criteria was discussed in line with the literature. In addition, ethical issues need to be taken into
account, as the interviews provide data on the confidential aspects of the participants. In this respect, it is necessary
to inform the participants about every subject before participating in the interview. In addition, it is important to
ensure that the participants are volunteers and that the confidentiality of the collected data is guaranteed.

This study shows that there are very different approaches at every stage of the application process of the
interview technique in qualitative research. In this study, in order to clarify this complexity, the subject is discussed
in detail in line with the methods frequently used in the literature, up to date sources. This study contributes to the
literature on the relationship between research design and interview technique. In order to better understand
qualitative research methods in future studies, it is recommended to conduct studies examining different techniques
with relevant up-to-date sources.

Keywords: Qualitative research, iterview technique, data collection, qualitative data analysis
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Giris

Bilimsel arastirmalarda yontemin se¢imi genellikle arastirma probleminin 6zelliklerine,
arastirmacinin bireysel deneyimlerine ve calismanin kimlere hitap etti§ine gore olusturulmaktadir.
Gecmisten gilintimiize gelindiginde bilimsel alana hakim goriislerin yapilan ¢alismalarda yontem se¢imini
etkiledigi goriilmektedir. Nitel arastirma ydntemlerinin sosyal bilim aragtirmalarinda yiikselise gegmesinin
Glaser & Strauss (1967)’un “The Discovery of Grounded Theory” (Temellendirilmis Teori) adli eserinin
yayinlanmastyla basladig: bilinse de bilimin tarihsel gegmisinde, 19. Yiizyilin sonlarindan 20. Yiizyilin
ortalarina kadar pozitivist yaklasimin egemen oldugu goriilmektedir (Polkinghorne, 2005, s. 137). Ciinkii
bu donemde istatiksel verilere dayali nicel arastirmalarin genellenebilir ve evrensel olduguna dair bir
paradigma hakimdir. 20. yilizyilin ikinci yarisindan sonra ise, tiimevarimsal yaklasimin hakim oldugu
durumu anlamaya yonelik 6znel degerlendirmeye ve durumun karmasikligini yorumlamaya 6nem veren
nitel ¢aligmalara ilgi artmistir. Bu siireg, karma arastirmalarinda gelismesine yol agmistir (Creswell, 2017).
Bu donemden itibaren arastirma problemine iliskin durumlar1 anlamaya ve kesfetmeye odakli yorumlayici
0znel bilginin 6nemini savunan mantalite giderek yaygmlasmistir. Nitel arastirmalar 1900°1i yillardan beri
cesitli asamalardan ge¢cmis ve 6nceki donemlerde yer alan yontemlere ek olarak yeni yontemler gelismistir.
Denzin ve Lincoln (2011), yontemlerin donemlere gore bes agamadan gegtigini belirtmiglerdir. Bu agamalar;
geleneksel donem (1900'ler-1940'lar), modernizm donemi (1950'ler-1970'ler), bulanik tiirler donemi (1970-
80'lerin ortasi), kriz donemi (1980'lerin ortasi- 1990'larin ortasi) ve postmodern ve deney sonrasi asamalar
(1990'arin ortasindan giiniimiize kadar) olarak bilinmektedir. Nitel yontemlerin gelistirildigi donemdeki
asamalarin, sosyal bilim felsefesindeki gelisimi yansittigini ileri siiriilmektedir. Literatiirde birgok farkli
yazara ait ortaya koyulan ¢ok sayida nitel arastirma deseni/yaklagimi yer almaktadir. Bunlara 6rnek olarak;
Tech (1990)’in 28 yaklasimi1 ve Wolcott (2009) tarafindan tanimlanan 22 yaklasim ve Creswell (2021)’tin
5 geleneksel deseni verilebilir (Creswell, 2017, s. 187). Literatirde ¢ok sayida nitel arastirma
deseni/yaklasimi olmasina ragmen, yapilan ¢alismalarda genellikle aragtirmalarin deseniyle arastirmanin
siirecindeki asamalarla iligkili bilgilerin sinirli oldugu goriilmektedir. Bu makalede, sosyal bilimlerde
kullanim1 yaygin oldugu i¢in Creswell (2021)’in ¢alismasinda yer alan bes arastirma deseni; anlati
arastirmasi, fenomenoloji, kuram olusturma (temellendirilmis teori), etnografi ve durum calismasi
dogrultusunda ilerlenilmis ve goriisme tiirleri ve teknigin uygulama siireci hakkinda bir derleme ¢alismasi
yapilmistir.Sosyal bilimler alaninda yapilan nicel ve nitel arastirmalarin geneline bakildiginda ¢ogunlukla
orneklem olarak belirlenen kisilere gesitli yapilarda sorular yoneltilerek verilerin toplandigi goriilmektedir.
Nicel aragtirmalarda siklikla tiimdengelim yaklagimiyla yapilandirilmig (kapali uglu) ya da yari-
yapilandirilmis anketlerle sayisal veriler elde edilirken, nitel arastirmalarda yapilandiriimamis (agik uglu)
ya da yari-yapilandirilmig sorular dogrultusunda yapilan goriismelerle kelimelere dayali tlimevarimsal
veriler elde edilmektedir (Creswell, 2017). Biitiin gériismeler kisiyi daha iyi anlamak i¢in yapilirken, bu
anlama isteginin amaci aragtirma sorusuna ve arastirmacinin disipliner bakis agisina gére degismektedir. Bu

sebeple, nicel arastirmalarda genellikle standartlagtirilmig sorularla yapilandirilmis bir gériisme formati
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kullanilmakta ve hipotezler test edilmektedir. Nitel arastirmalarda ise genellikle goriisiilen kisiye yar
yapilandirilmis ya da yapilandirilmamis sorular sorulmakta ve hipotezler olusturulmaktadir. Nitel
arastirmalarda goriisme teknigi kullanilmasinin amaci, bireylerin yasam deneyimlerine, durumlara veya
olaylara yiikledikleri anlamlara dayanan derin bir bilgi saglamaktir (Berg, 2007; Baltaci, 2019; Tiirniikli,
2000).

Goriisme teknikleri ile ilgili yapilan derleme calismalar1 incelendiginde; goriisme tiirlerinin
siniflandirilmasi, érneklem belirleme, veri toplama agamalari, verilerin analizi, arastirmacinin rolleri, etik,
gecerlilik ve gilivenilirlik kriterleri gibi konularda ¢ok gesitli goriisler ve yaklasimlar oldugu goriilmektedir.
Ayrica nitel arastirma desenlerine gore goriisme tekniklerinin uygulanmasi konusunda literatiirde bosluklar
oldugu hatta bircok arastirmada nitel desenin belirtilmedigi goriilmektedir. Bu durum, o6zellikle nitel
arastirmalara yeni baglayan arastirmacilar igin kafa karigiklig1 yaratabilmektedir. Nitel aragtirmalarda hangi
yaklasim veya desenden yola ¢ikildiginin gerekgelendirilmesi nitel yontem ve analizin dogasina uygunluk
acisindan onem tagimaktadir. Caligma kapsaminda, nitel aragtirmalarda kullanilan gériisme tekniginin daha
iyi anlagilmasi ve aragtirma desenleri ile goriigme tekniginin uygulanmasi ile ilgili konuya agiklik getirilmesi
amaglanmigtir. Bu dogrultuda yapilan derleme calismasinda, goriigme tiirleri ve goriisme tekniginin
uygulanma siirecindeki konular, literatiirdeki siklikla kullanilan ve kabul gérmiis bilgiler ¢ergevesinde
tartisilmis ve nitel aragtirma desenlerine gore gdriisme siirecinde izlenecek yol ile ilgili bilgiler ortaya

koyulmustur.
Nitel Arastirmalarda Veri Toplama

Veri, kisaca bilginin parcalarini ifade etmektedir. Nicel arastirmalarda veri, onu toplayan
arastirmacidan bagimsiz iken, s6zlii veya yazili sdylemdeki nitel veriler 6rneklem olarak belirlenen kisi ve
arastirmaci arasindaki etkilesimin bir trtinidiir (Polkinghorne, 2005, s. 138). Nitel bir arastirma yaparken
sadece veri tabani olusturmak yeterli degildir. Aragtirmaci nitel bir arastirmada bulgular {iretirken ham
verilerin yeni bir bilgiye donistiiriilmesi i¢in arastirmanin tiim agamalarinda aktif olmali ve zorlayici
analitik siireclere dahil olmalidir (Thorne, 2000, s. 68). Nitel arastirmalarda {i¢ tiir veri toplanmaktadir. Veri
toplama tiirleri Sekil 1°de belirtilmistir:

Sekil 1.
Veri Toplama Tiirleri

Cevresel Veri

Veri Toplama Tiirleri Siiregsel Veri

Algisal Veri

Kaynak: Yildirim & Simgek, 2008: 40.
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Cevresel veri; ¢evrenin ¢esitli 6zelliklerini anlamlandirmak amaciyla toplanan verilerdir. Siirecle
ilgi veri; aragtirma siiresince yasanan durumlarin katilimcilar1 nasil etkiledigini anlamak icin toplanan
verilerdir. Algilara iligkin veriler ise; 6rneklem olarak belirlenmis katilimc1 bireylerin arastirma problemi
hakkinda distincelerini ve algilarini anlamaya yonelik toplanan verilerdir (Yildirim & Simsek, 2008, s. 40).
Nitel arastirmada veri toplama asamasina ge¢meden Once arastirma problemine iligkin derinlemesine
literatlir incelemesi yapilmalidir. Veri toplama faaliyetlerinin baslangicinda ise mekanin/kisinin
belirlenmesi ile baglanmalidir. Sekil 2°de veri toplama faaliyetleri dongiisii goriilmektedir (Creswell, 2017,
S. 148). Eger dogru bir arastirma tasarimi yapilmadiysa veri toplama faaliyetleri zorluklarla dolu olabilmekte
veya ¢ikmaza girebilmektedir (Baltaci, 2019; Creswell, 2017). Bu sebeple; aragtirmanin dogru tasarlanmasi
ozellikle planlama, amacglh orneklem secimi, katilimer ile aragtirmacinin iletisiminin ve baglarin saglam

olmasi verilerin saglikli ve rahat toplanmasi i¢cin dnem tasimaktadir.

Sekil 2.

Veri Toplama Faaliyetleri

Mekanin/Kisinin
Belirlenmesi

Erigim
Verilerin Saglanmasi ve
Saklanmasi Uyumun
Olusturulmasi

Alan Sorunlarinin _Amagh
Coziimii Ornekleme

Verilerin Kayd: Veri Toplama

Kaynak: Creswell, 2017, s. 148.

Nitel aragtirmalarda siklikla kullanilan ii¢ veri toplama teknigi vardir. Bunlar; goriisme, gézlem ve
dokiiman inceleme (gorsel ve yazili materyaller) olarak bilinmektedir (Baltaci, 2019; Polkinghorne, 2005;
Yildinm & Simsek, 2008). Hangi teknigin segilecegini arastirmanin problemi, konusu ve hangi
desen/yaklasim ile tasarlandigi belirlemektedir. Bu noktada 6nemli olan arastirma problemi i¢in en dogru

cevabi hangi yaklasim ve hangi veri kaynagi ile elde edebilecegimize karar vermektir.
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Tablo 1.
Nitel Arastirma Yaklasimlarina Gére Veri Toplama Teknikleri
VERI Kuram Durum
TOPLAMA Anlati Fenomenoloji Olust Etnografi I
FAALIYETI usturma Calismasi
Veri toplama Dokiiman inceleme Derinlemesine Derinlemesine Katilime1 Dokiiman
teknikleri (arsiv  metaryali, goriisme. goriisme. gbzlem, inceleme,
giinliik gibi), gorligme goriisme ftiirleri,
yapilandirilmamis tirleri, ortak gdzlem.
goriigme, katilimet kiiltiire ait
gozlem. dokiiman
inceleme.

Kaynak: Creswell, 2017, s. 150.

Ornegin; Tablo 1°de goriildiigii gibi fenomenoloji deseni ile tasarlanan bir arastirmada
derinlemesine goriisme teknigi ile verilerin toplanmasi uygunken, durum ¢aligmalarinda gézlem, goriisme,
dokiiman analizi gibi cesitli tekniklerden yararlanilabilmektedir. Bir arastirma problemi i¢in en dogru
cevabin hangi yaklasim ve hangi veri kaynag ile elde edilebilecegi belirlenerek nitel arastirma teknigi
secilmelidir. Toplanan veriler arastirma raporunun olusturulmasinda bulgularin dayandirildigi zemin gorevi
gormektedir. Alanyazina bakildiginda nitel veri toplarken en sik kullanilan teknigin goériisme oldugu
goriilmektedir. Ayrica bir¢ok nitel arastirmaci, farkl nitel teknikleri bir arada kullanmaktadir. Boylelikle

daha zengin veri seti elde etmek ve ¢alismanin kalitesini artirmak amaglanmaktadir.
Nitel Arastirmalarda Goriisme Teknigi

Gorligme, bireylerin kisisel deneyimleri dogrultusunda olusan algilarini, hislerini ve degerlerini
kesfedebilmek ve anlamlandirmak i¢in kullanilan giiglii bir yontem olarak bilinmektedir. Arastirmalarda
goriisme tekniginin kullanimasinin en temel sebebi, ilgilenilen konuyla ilgili bakis agilarinin kesfedilmesi
ve derinligine ulasilmasina yonelik istektir (Braun & Clarke, 2013). Jones (1985), bireylerin yasam
deneyimlerinin gercek 6zliniin mental olarak zihinlerinde nasil sekillendirdiklerini 6grenmenin en iyi
yolunun bireyin kendisine sormak oldugunu ifade etmektedir. Nitel goriismeler, daha az yapilandirilmisg
sorular araciligiyla gerceklesmesi ve katilimeilarin sorulara genisletilmis yanitlar verebilmesine imkan
saglamasiyla anket goriismelerinden ayrilmaktadir (Jones, 2020). Nitel goriismelerde yer alan sorularda
bireylerin kendilerini 6zgiirce ifade etmeleri onemlidir. Bireyler kendilerini rahat ifade edemedikleri
durumda incelenen olayin sadece yiizeysel olarak anlasilmasi miimkiin olabilmektedir. Arastirmacilar
goriisme teknigi dogrultusunda sorduklar1 esnek yapidaki sorularla bireylerin i¢ diinyasina girerek onlarin
bakis agilariyla incelenen durumu kavramaya ¢aligmaktadir (Mason, 1996, s. 39; Patton, 1987, s. 109 akt.
Tiirntiklt, 2000). Bunun sonucunda, farkli arastirma teknikleriyle derinine inilmesi miimkiin olmayan
birgok farkli bilgiyi goriisme teknigi kullanarak kesfetmek ve ortaya koymak miimkiin olmaktadir. Bununla
birlikte bireylerin farkli kiiltiirel yapilar1 sebebiyle i¢ diinyalarim1 anlamlandirmanin  zorluklar
olabilmektedir. Bu sebeple, arastirmacinin goriigme tekniginin siireciyle ilgili bilgi sahibi olmasi,
arastirmanin 6zenle yapilmasi ve her detayin iyi planlanmig olmasi énemlidir (Qu & Dumay, 2011, s. 239).

Bu dogrultuda yapilan goériisme teknigiyle; bireylerin yasamlarina iligkin deneyimleri, anlamlar1 ve
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duygulart detayli olarak anlamlandirabilmek i¢in gerekli olan zengin veri setini elde etmek ve arastirma

sorusuna iliskin en iyi cevaba ulagmak miimkiin olmaktadir.

Nitel Arastirmalarda Goriisme Tiirleri

Nitel arastirmalarda goriisme tiirlerinin aragtirmacilar tarafindan farkli agilardan farkli isimlerle
smiflandirildigr goriilmektedir. Steward’a gore goriisme tiirleri; “yonlendirici” ve “yonlendirici olmayan”
olarak ikiye ayrilmaktadir (Sevencan & Cilingiroglu, 2007, s. 4). Patton’a gore; “sohbet tarzi goriigsme”,
“genel gorlisme formu yaklagimi” ve “standartlastirilmis agik uglu goriisme” olarak ifade edilmektedir
(Punch, 2005; Sevencan & Cilingiroglu, 2007; Yildirim & Simsek, 2006). Minichiello; “standartlagtirilmig”,

“yar1 standartlastirilmis” ve “standartlastirilmamis” olarak ayirmaktadir (Punch, 2005 akt. Tekin & Tekin:

99 <C 9

2006, s. 104). Opdenakker (2006); “yiiz yiize goriisme”, “telefonla goriisme”, “yazilim araglariyla goriigme’
ve “e-mail” yoluyla gériisme” olarak dorde ayirmaktadir (Opdenakker, 2006, s. 3). Rubin ve Rubin (2011)
ise, “odak gruplar’, “internet goriismeleri”, “gelisigiizel sohbet” ve ‘“yari-yapilandirilmis ve
yapilandirilmamis goriismeler” olarak kategorilendirmistir (Rubin & Rubin, 2011, s. 39). Bu makalede,
literatiirden edinilen bilgiler ve nitel arastirmalardaki gelismelerden yola ¢ikarak goriisme tiirleri iletisim

sekline ve veri toplama aracina gore kategorilendirilendirilmistir.

Katilimcilarla Iletisim Sekline Géore Goriisme Tiirleri

Goriismeler, nitel arastirma yaklasimlarinda en sik kullanilan teknik olarak bilinmektedir. Nitel
aragtirmalarin gegmisine bakildiginda en ¢ok tercih edilen goriisme tekniginin yiiz yiize goriisme oldugu
bilinse de son yillarda bilgi ve iletisim teknolojilerinin gelismesiyle telefon goriismesi ve ¢evrimici gériisme
tiirleri giderek daha fazla kullanilmaya baslanmistir. Sekil 3’de belirtilen iletisim sekline gore goriisme
tiirleri; bireysel goriismeler ve odak grup goriismeleri olarak siniflandirilmaktadir.
Sekil 3.

Katilimcilarla Iletisim Sekline Gore Goriisme Tiirleri

GORUSME

Bireyse
. ¥ . Odak Grup
Derinlemesine Goriismeleri
| Goriisme
| 1 p
Yiiz ylize : Yiizyiize Odak
Derirjlgmesine %e(-jvrrd;nnllzl gﬁ%‘;ﬂ:ﬁ - "G"rup .
Goriisme \_ Goriigmesi

Senkronize Cevrimigi Odak
Gorilismeler GGr up
orusmesi

Asenkronize
Gorlismeler

K_aynak: Yazarlar tarafindan olusturulmustur.

Bireysel Goriismeler
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Yiizyiize derinlemesine goriismeler, arastirmaci ve goriisiilen kiginin sosyal etkilesimiyle
arastirilan konu ile ilgili bilginin ve anlamin olusturulmasina imkan saglayan bir goériisme teknigidir
(Oltmann, 2016, s. 2) Yiiz yiize derinlemesine goriismeler genellikle agik uglu yapilandirilmamis veya yari
yapilandirilmis soru formu ile katilimcilardan yiiz yiize detayli cevaplarin alindig1 ve arastirilan konunun
kapsamli bir sekilde incelenmesini saglamaktadir (Tekin & Tekin, 2006). Derinlemesine goriismeler bazen
yalnizca bir sorudan olusabilmektedir. Sohbet havasinda gecen bu yapidaki derinlemesine goriismelerde
sorunun ardindan ilgili konular1 kesfetmek igin destekleyici sorular gelmektedir (Hesse-Biber & Leavy
2011). Yiiz yiize yapilan goriismelerde arastirmact goriisiilen kisinin sesi, tonlamasi, viicut dili gibi sosyal
ipuclari sayesinde bireyin sorular hakkindaki sézlii yanitina ek olarak bircok ek bilgi saglayabilmektedir.
Eger arastirmaci konu ile ilgili bilgi sahibi degilse ve goriisiilen kisi konu hakkinda uzmansa bu sosyal
ipuglar ve aragtirmacinin ¢gikarimlari daha az énemli goriilmektedir. Bununla birlikte; goriisiilen kisi ile
aragtirmaci arasindaki bu sosyal etkilesim ve goriintirliiliik, gortsiilen kisinin arastirmacidan etkilenmesine
sebep olabilmektedir. Bu sebeple arastirmacinin bu etkinin farkinda olarak tarafsiz yaklagimi ve dogru

iletisimi 6nem tagimaktadir (Opdenakker, 2006, s. 3).

Gortisme teknigi ile ilgili genel inang nitel arastirmalarda etkilesimin yliz yilize goriigmeler
araciligryla daha iyi saglanabildigi yoniindedir. Fakat son yillarda bilgi ve iletisim teknolojilerinin gelismesi
kiiresel salgin gibi sebeplerle 6zellikle sosyal bilimler alaninda yapilan arastirmalarda telefon goriismeleri
ve internet araciligiyla yapilan senkronize ve senkronize olmayan ¢evrimigi goriismeler veri toplama teknigi
olarak giderek daha fazla kullanilmaktadir. Cevrimigi arastirmalarin zaman ve finansal kaynaklar agisindan
avantajlar1 konusundaki olumu goriislerin arttig1 (Deakin & Wakefield, 2013, s. 604), yiiz yiize goriismelere
kiyasla bireylerin daha 6zgiin ve rahat bir sekilde kendilerini ifade etmelerine imkan sagladigina yonelik
goriisler bulunmaktadir (Ellison vd., 2006; Janghorban vd., 2014, s. 1). Cevrimigi senkronize goriismeler;
Teams, Zoom Skype, Messenger gibi iletisim platformlar araciligiyla yapilmaktadir. Senkronize olmayan
arastirmalara gore arastirmaci ile goriisiilen kisi arasinda daha yogun etkilesim oldugu i¢in goriismelerin
daha verimli gegmesini saglayarak geleneksel yiiz yiize goriismeyi yansitmaktadir (James & Busher, 2012,
S. 179). Aragtirmacinin ve goriisiilen kisilerin saat dilimi farkliliklar1 uymasi gereken zamanlama agisindan
karmagiklik yaratabilmesi dikkat edilmesi gereken bir konu olarak goriilmektedir (Kazmer & Xie, 2008).
Senkronize olmayan goriismeler ise, genellikle e-posta araciligiyla gergeklestirilmektedir. Bu gortismeler
“e-gbriisme” olarak da adlandirilmaktadir. E-gériismeler arastirmaci ve goriisiilen kiginin aynmi yerde
bulunmasini gerektirmedigi i¢in hem zaman hem de mekan agisindan esnektir. Arastirmacilar goriisme
sorularini istedikleri zaman dilimine yayarak bir ya da birkag seferde katilimcilara iletebilmekte ve verilen
cevaplara gore yeni sorulart gonderebilmektedir. Bu siirecin ne kadar siirecegi katilimciya bagli olarak
degisebilmektedir (James & Busher, 2012). E-goriismeler birgok kolaylik saglasa da yiizyiize yapilan
goriismelerin yerini alamayacagi sadece belirli durumlarda arastirmanin gelistirilmesi ve zenginlestirilmesi
igin bir ara¢ olarak kullanilabilecegi belirtilmektedir (Bampton vd., 2013, s. 329). Telefon goriismeleri de

senkronize goriismelerle benzer 6zellikler tasimaktadir fakat burada goriismelerde kullanilan iletisim araci
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internet degil telefondur. Son yillarda teknolojinin gelismesiyle artik nitel arastirmalarda telefonla yapilan

goriismelerin azaldig1 ve yerine ¢evrimigi goriigmelerin arttig1 gériillmektedir.

Odak Grup Goriismeleri

Odak grup goriismeleri, aragtirmaci tarafindan kiiciik bir grup bireyin bir araya getirilerek belirlenmis
bir arastirma konusu ile ilgili tartistigt ve gruptaki bireylerin 6znel deneyimlerinden, inanclarindan,
algilarindan ve tutumlarindan etkilesim yoluyla yararlandigi bir grup goriismesi teknigidir (Cornwall &
Jewkes,1995; Nyumba vd., 2018, s. 21; Rabbie, 2004, s. 656). Bu goriisme tekniginde belirli bir
populasyondan amagli olarak segilen bireyler belirlenmis bir konuya odaklanarak bu konu hakkindaki
gortslerini dile getirmektedir (Barbour & Schostak, 2005, s. 46). Yiiz Yiize ya da gevrimigi olarak cesitli
formatlarda yapilabilmektedir. Teknik, istatistiksel olarak geneli temsil eden genis bir drnekten ziyade,
amagli secilmis bir grup bireyin goriislerinden veri eldilerek kullanilmaktadir. Odak grup gériismelerinde,
katilimcilardan olugan grupla arastirmaci arasinda yapilandirilmamis goriisme dogrultusunda goriisme
gerceklesmektedir. Burada amag, grup i¢i dinamigin etkisiyle konuyu kavrama ve derinlemesine bilgi
tretmektir (Cokluk vd., 2011, s. 97). Odak grup arastirmasinin ii¢ temel 6zelligi, katilimcilarin kisisel duygu
ve deneyimlerine erisim saglamak; bilgi ve diigiince iiretimini tesvik etmek ve kolektif anlamlandirma
siirecini gozlemleme firsatt sunmaktir (Wilkinson, 1998). Odak grup goriismesi siireci dort adimda
gerceklesmektedir. Bunlar; arastirmanin tasarimi, veri toplama, verilerin analizi ve sonuglarin rapor
edilmesini icermektedir. Bununla birlikte; odak grup goriismeleri, kisi sayisi, arastirmacinin konumu,
goriigmenin yapildig1 atmosfer, arastirmaci sayisi gibi ozelliklerle asagida belirtildigi sekilde siniflara
ayrilmaktadir (Nyumba vd., 2018, s. 22).

e Tek odak grubu: Bir konunun tiim katilimcilar ve aragtirmacilar tek bir yerde etkilesimli olarak
tartisilmasidir (Morgan, 1996, s. 131).

e iKki yonlii odak grubu: Bu format, bir grubun bir konuyu aktif olarak tartist1ig, digerinin ise birinci
grubu gézlemledigi iki grubun kullanilmasini igermektedir (Morgan vd., 1998).

e iki moderatérlii odak grubu: Ayni odak grubu iginde her biri farkli bir rol iistlenen, birlikte
calisan iki moderatoriin oldugu goriisme teknigidir (Krueger & Casey, 2000).

e Diiello moderatorii odak grubu: Arastirilan konu iizerinde kasitli olarak karsit taraflar1 tutan iki
moderatoriin oldugu odak grup goériismesidir (Krueger & Casey, 2000).

o Katihmci moderatéor odak grubu: Bu odak grup tartismasinda, arastirmacilar grubun
dinamiklerini etkileyerek daha diiriist cevaplara ulagmak i¢in katilimcilardan bazilarin1t moderator
roliinde gegici olarak gorevlendirmektedir (Kamberelis & Dimitriadis, 2005).

e Mini odak grubu: Ulasilmasi zor ve potansiyel katilimcinin az oldugu durumda iki ila bes arasinda

katilimcidan olusan kiigiik bir grupla yapilan goriisme teknigidir (Kamberelis & Dimitriadis, 2005).

Cevrimigi odak grup goriismeleri; video konferans, sohbet odalari, iletisim platformlar1 gibi
cevrimigi iletisim araglart kullanilarak yapilan odak grup goriismeleridir (Gill & Baillie, 2018, s.

668). Cevrimi¢i odak gruplar eszamanli olarak (gergek zamanlh olarak) veya eszamansiz olarak (gergek
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zamanlh degil) ya da ikisinin kombinasyonu karma teknikle gerceklestirilebilmektedir. Eszamanli formatta,
katilimcilar daha 6nce belirlenmis bir zaman diliminde es zamanli olarak ¢evrimici olmaktadir. Eszamanli
etkilesim sayesinde goriisme siirecinde birbirlerinin goriislerine aninda tepki verebilmektedirler.
Eszamansiz formatta ise katilimcilar belirli bir siire boyunca oturum agmakta, diger katilimcilarin katkilarini
okumakta ve kendileri i¢in uygun olan bir zaman diliminde baska birinin katilmas1 gerekmeksizin 6zgiir bir
sekilde tartismaya katilarak goriislerini bildirmektedirler (Tates vd., 2009, s. 3). S6zlii olmayan iletigim,
arastirmact ve katililimcilar agisindan goriismenin baglamsal dogasina iliskin farkindaligi artirmasi
sebebiyle daha derin bir ortak anlam elde etmek i¢in 6nemli olabilmektedir (Onwuegbuzie vd., 2010).
Cevrimici odak gruplari, yiiz yiize odak grup tartismasina gore daha dinamik ve rekabet¢i bir ortam
yaratilma imkani1 saglasa da 6zellikle senkronize ¢evrimici odak grup goriismelerinde s6zlii olmayan verileri
yakalayamama ya da baglanti kopmasi gibi teknik sorunlar yasanmasi ihtimali vardir (Dubrovsky vd., 1991,
S. 124). Cevrimigi odak grup metodolojisini kullanmanin en belirgin avantaji, yiiz yiize yapilan arastirma
tekniklerinde dahil edilmesi zor olan popiilasyonlara erisim saglamasi ve birbirleriyle goériisme imkani

olmayacak katilimcilart ve aragtirmacilari biraraya getirerek aralarindaki diyalogu kolaylastirmasidir.
Veri Toplama Aracina Gore Goriisme Tiirleri

Merriam, (2015)’ e gore goriismeler yapilandirma siireglerine gore ii¢ kategoriye ayrilmaktadir.
Bunlar, tam yapilandirilmis, yar1 yapilandirilmis ve yapilandirilmamis goriismelerdir (Merriam, 2015, s.
87). Bununla birlikte birgok ¢aligmada yapilandirilmig goriisme igin, nicel bilgiler sunmasi ve katilimcinin
ozgiirce konu hakkinda bilgi vermesini kisitlamasi sebebiyle nitel aragtirmanin dogasina uygun bulunmadigi
yoniinde goriisler belirtilmektedir. Bu sebeple, bazi ¢caligsmalarda veri toplama aracina gore nitel goriisme
tirleri; yapilandirilmamis ve yari-yapilandirilmis olarak ele alinmaktadir (Creswell, 2021, s. 162; DiCicco-
Bloom & Crabtree, 2006, s. 315; Rubin & Rubin, 2011, s. 39). Bu makalede, gériismelerin yapilandirma
siirecindeki ayrimin anlagilmasi ve agiklayici olmasi agisindan Sekil 4’te goriildiigii gibi {i¢ tlire ayrilmig ve
tiirler agiklanmustir:

Sekil 4.
Veri Toplama Aracina Gore Gériisme Tiirleri

)

GORUSME

_l_)

e N
Yari-
Ya%?r%?rﬁémls yapilandirilmig Yap 1lca}1§;iéglélnelamls
Acik Uglu Goriisme
\ J

Kaynak: Merriam, 2015.
Yapilandirilmis goériisme teknigi, arastirmacinin belirli kategorilere gore hazirladigi ve katilimer
bireyin kendisine ait bilgiyi kapali uglu olarak cevapladigi anket ¢alismalarina benzer 6zellikler gosteren

bir tekniktir (Robson, 1993 akt. Tiirniiklii, 2000, s. 546). Bu teknikte her katilimeiya ayni sorular degisiklik
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yapilmadan sorulmaktadir. Verilecek cevaplar belirli seceneklere gore degerlendirilmektedir. Elde edilen
veriler nicel yapida oldugu icin derinlemesine bir anlam ¢ikarimi1 yapmak ¢cok miimkiin olmamaktadir. Bu
sebeple deneyimin ya da bir olayin anlamini1 kavramaya yonelik nitel arastirmalar i¢in ¢ok uygun bir teknik
degildir.

Yari-yapilandirilmig goriisme teknigi, yapilandirilmis goriisme sorularinin daha esnek bir formda
hazirlanarak katilimecilarin agik uglu cevap vermesine olanak saglayan goriisme teknigidir. Yari
yapilandirilmig goriismeler nitel goriismelerde en siklikla kullanilan teknik olarak bilinmektedir (Edwards
& Holland, 2013, s. 29; Kitchin & Tate, 2000, s. 213; Longhurst, 2003, s. 144). Teknikte goriisme sorularinin
kismen standartlastirilmakta, kismen arastirmaci tarafindan cevaba acik birakilmaktadir (Wengraf, 2001, s.
62). Boylelikle arastirmaci tarafindan goriisiilen kisinin yanitlarini genisletmek ve bilgi iiretmek i¢in gerekli
ortam yaratilmakta ve derinligin elde edilmesini saglanmaktadir (Rubin & Rubin, 2005, s. 88). Berg (2007),
bu tiir gériismelerin gerceklestirirken, arastirmacilarin konu ile ilgili tim detaylar1 ve aragtirma sorularini
iceren temel bir kontrol listesi hazirlanmasini 6nermektedir. Bu sayede, arastirmaci derinlemesine arastirma
yaparken calismayr amacina yonelik belirlenen parametreler icinde tutmaya daha kolay imkén
saglayabilmektedir (Alshengeeti, 2014, s. 40). Sorular 6nceden soru formu araciligiyla planlanmis olsa da
goriigmecinin esnek ve duyarli olmasi, katilimciyr yonlendirmeden 6zgiir alan tanimasi 6nem tasimaktadir
(Liamputtong, 2019, s. 402).

Yapilandirilmamig goriisme teknigi; planlama ve uygulama acisindan hem goriisiilen kisiye hem de
arastirmaciya daha fazla esneklik ve 6zgirliigiin sunuldugu, sosyal etkilesimin dogal siirecinde spontane
gerceklesen bir goriisme teknigidir (Tirniikld, 2000, s. 545, Zhang & Wildemuth, 2009, s. 240).
Arastirmacinin konu ile ilgili yeterli bilgi birikimine sahip olmadiklar1 durumlarda daha siklikla tercih
edilen bir tekniktir. DiCicco-Bloom ve Crabtree (2006)’ye gore aslinda hicbir goriisme tamamen
yapilandirilmamig olarak kabul edilememektedir. Ciinkii arastirmaci bir konu ile ilgili bir problem
dogrultusunda hareket etmektedir. Bu dogrultuda yapilandirilmamis goriisme sohbete benzer 6zellikler
tasimaktadir. Siklikla etnografya deseni ile tasarlanmig kesifsel ¢alismalarda katilimci gozlem teknigi ile
kullanilmaktadir (DiCicco-Bloom & Crabtree, 2006, s. 315). Bu teknigin en belirgin sinirliligi, arastirmada
veri toplamak i¢in belirlenmis bir ¢erceve olmamasi sebebiyle sistematik veri toplanmasi ve analizde oriintii
olusturulmasi igin ¢ok fazla zaman gerekmektedir (Tirniikli, 2000, s. 546).

Goriismelerde aragtirmaci, epistemolojik yaklagimina bagli olarak tartisma konusu ile ilgili temel
anlama erigsmek i¢in siklikla sorular1 ara¢ olarak kullanmaktadir. Bununla birlikte nitel gdriismelerin bir
parcasi olarak katilimcilart diisiindiirmek ve tartismaya tesvik etmek i¢in metinsel, gorsel ve yaratici
araglarda kullanabilmektedir. Boylelikle katilimcilarm tartisilan konuyu anlamlandirma siireglerine destek

verilebilmektedir (Edwards & Holland, 2013, s. 53).
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Nitel Arastirmalarda Goriisme Siireci

Nitel arastirmalarda goriisme yoluyla veri toplama siirecinde arastirmaci olusturacagi bir plan
dogrultusunda hareket etmelidir. Sekil 2°de Creswell (2021)’ in ¢aligmasinda yer alan veri toplama dongiisii
bu siireci agiklamaktadir. Ayrica literatiirdeki ¢alismalar incelendiginde genel olarak siirecin; Ornek
cergevesinin olusturulmasi, iliskiler gelistirilerek uyumun saglanmasi, 6rneklemin secilmesi, verilerin
toplanmasi, verilerin analizi, gecerlilik ve gilivenilirligin saglanmasi, sonuglarin raporlanmasi asamalarini

icerdigi goriilmektedir. Asagida bu siireclerde one ¢ikan konulara dair bilgiler verilmektedir.
Orneklem Belirleme Siireci

Nitel arastirmalarda yapilan goriismelerde secilen konuyla ilgili derin ve kapsamli veri toplanmasi
gerektiginden, calisilacak alanla ilgili 6n bilgiler edinilmeli ve alan yakindan tanimmmalidir. Nitel
aragtirmalarda segilecek yer ve drneklemin 6zellikleri ile ilgili esas olan arastirmacinin arastirdigi problemi
ile ilgili en dogru bilgiyi ve konunun en iyi anlagilmasini saglayacak kisileri ve yerleri segcmektir. Bu sebeple
ornekleme yontemi olarak siklikla amagh 6rnekleme yontemleri tercih edilmektedir (Yagar & Dokme, 2018,
S. 4). Tiirniiklii (2000) ise, literatiirden edinilen bilgiler dogrultusunda nitel arastirmalarda kullanilan
orneklem belirleme tekniklerini; aykiri durum orneklemesi, maximum gesitlilik 6rneklemesi, benzesik
ornekleme, tipik durum 6rneklemesi, kritik durum 6rneklemesi, kartopu 6rnekleme, amacli 6l¢iit 6rnekleme,
dogrulayict ve yanliglayict 6rnekleme, kolay ulasilabilir durum 6rneklemesi olarak agiklamistir (Tiirntikli,
2000, s. 549). Miles ve Huberman (1984) yer ve Orneklem se¢im siirecinin dort boyutu igerdigini
belirtmektedir. Bunlar (Miles & Huberman, 1984, s. 185);

e Yer: Arastirmanin yapilacag: yer,
e Katihmecilar: Arastirmanin yapilacag kisiler,
e Olaylar: Arastirmanin yapilacagi kisilerin yapacaklari seyler,

e Siirecler: Arastirmanin yapilacag kisiler tarafindan yapilacak seylerin dogal gelisim siirecidir.

Nitel arastirmalarda 6rnek biiyiikliigl biyiikligi karmagsik bir durum olarak goériilmektedir ve nasil
belirlenmesi konusunda heniiz kabul gérmiis bir bilgi bulunmamaktadir (Creswell, 2017, s. 189). Orneklem
bliytkligi aragtirmanin amacina gore degisebilmektedir. Yildirim ve Simsek (2008), arastirma probleminin
Ozelligine ve aragtirmacinin sahip oldugu kaynaklarm smirliligina gore orneklem biiyiikligiiniin
belirlenmesinin uygun oldugunu belirtmektedir (Yildirm & Simsek, 2008, s. 87). Creswell (2021)
calismasinda, Orneklem biiylkliigiinin arastirma desenine gore belirlenmesinin uygun oldugunu
belirtmigtir. Bu ¢alismada yer alan arastirma desenine gore Orneklem olarak secilecek bireylerin

ozelliklerine dair bilgiler Tablo 4’te belirtilmektedir.
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Tablo 2.
Arastirma Desenlerine Gore Uygun Orneklem Secimi
Anlat1 Fenomenoloji O:1<1 :trliTna Etnografi CDalLll ;IL:I?SI
Verilerin Farkli ve Incelenecek Fenomene Ortak bir kiiltire  Bir siireg,
toplanacagi ulagilabilirbirya fenomene dair iliskin eyleme sahip grup aktivite, olay
kisi/kisilerin da birkag birey deneyimi olan tepkiverenyada iiyelerinden program  veya
ozellikleri birden fazla siirece dahil olan olusan bireyler birden fazla
birey birkag birey kisiyle
sinirlandirtilmig
sistem

Kaynak: Creswell, 2021.

Creswell (2017) calismasinda, inceledigi ¢ok sayida nitel aragtirma dogrultusunda arastirma
desenlerine gore uygun o6rnek biiyilikliiglinii; fenomenoloji ¢caligmalarinda 3 ile 10 arasinda, temellendirilmis
teori (kuram olusturma) ¢aligmalarinda 20 ile 30 arasinda, anlati arastirmalarinda 1 ya da 2, etnografi
arastirmalarinda ortak kiiltiire ait bir gruptaki kisi sayisi, durum ¢aligmasinda ise en fazla 4 ya da 5 durumla
ilskilibirden fazla kisi sayis1 olarak belirtmektedir. Orneklem belirleme asamasinda en fazla tercih edilen
yaklagimlardan digeri ise teorik doygunlugun esas alinmasidir (Creswell, 2017, s. 189; DiCicco-Bloom &
Crabtree, 2006, s. 318; Kuzel, 1999). Bu dogrultuda veriler tekrar etmeye basladiginda ve yeni bir bilgi
iiretilemediginde teorik doygunluga ulagilacagi varsayilmaktadir (Baltaci, 2019, s. 263). Son yillarda
yapilan ¢ogu arastirmada yeterli 6rneklem biiyiikliigiinii belirlemek i¢in veri doygunlugu yaklasiminin
kullanildig1 gériilmektedir (Alizadeh vd., 2020; Corner vd., 2019; Dénmez & Ozkul, 2020; Torun, 2019;
Yiga vd., 2021). Bu goriis dogrultusunda hareket eden arastirmacilar, goriismelerle veri toplama ve

orneklem biiyiikliigliniin belirlenmesi siirecini genellikle es zamanl olarak yiirtitmektedir.

Odak grup goriismelerinde arastirmact benzer demografik 6zellikler tagiyan katilimcilarla birlikte
grup ortaminda aragtirma problemini tartismaktadir. Katilimcilarin birbirlerini tanimasi ya da tanimamasi
fark etmemektedir. Odak grup goériismelerinin kag kisi olmasina dair belirli bir kural olmamakla birlikte son
yillarda yapilan bazi c¢aligmalarda genellikle 6-8 kisi arasinda olmasinin uygun oldugu goriisii
belirtilmektedir (Creswell, 2017, s. 190; Cokluk vd., 2011, s. 101; Krueger & Casey, 2000). Zeller (1993),
en yaygin kullanimin 4 ila 6 kisi arasinda oldugunu belirtmektedir (Morgan, 1996, s. 144). Buna gerekce
olarak ise birkag¢ odak grup goriismesi ile verilerin doygun hale gelmesini géstermektedir. Longhurst (2003)
ise, biiyiik odak gruplarinda her katilimcinin konusmasi gerektigi igin oturumu ydnetimin ve verileri
toplamanin zorluklar tagidigini belirtmektedir. Edmunds (2000), kisi sayisinin 8 ila 10 arasinda olmasi
gerektigini belirterek az sayida kisiyle yeterli veri toplanamayacagi, 10 kisiden fazla olmas1 durumunda ise
grup arasinda dogru etkilesimin saglanamamasi ve grubu ydnetmenin zorlagmasi gibi problemlerle
karsilagilmasi olasiliginin artacagini belirtmektedir (Cokluk vd., 2011, s. 101). Krueger ve Casey (2000) ise,
6 ila 8 arasinda kisi sayisindan olusan kiiclik gruplarin daha verimli oldugunu belirtmektedir. Krueger
(1994), tatmin edici bilgilere ulasildiginda tekrar eden bilgiler iiretilene kadar odak grup goriismelerine

devam etmeyi 6nermektedir. Bu dogrultuda bir aragtirma sorusuna cevap bulabilmek i¢in {i¢ veya dort odak
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grup sayisi olabilecegini 6ne siirmektedir. Katilimeilarin ¢esitli 6zellikler tagimasi veya arastirilan konularin
kapsaminin gerekli goriilen grup sayisini artiracagini, bu noktada veri doygunlugunun esas alinmasi
gerektigi belirtilmektedir. Grubun cesitli 6zellikler tasimasi avantaj olarak goriilebilse de katilimcilar
arasinda hiyerarsik iliskilerin olmamasi1 ve esit sartlar saglanilmasina dikkat edilmesi gerekmektedir
(Kitzinger, 1995, s. 301).

Odak grup goriismelerinde katilimcr sayisini belirlerken aragtirmanin problemi, odak grubun tiird,
arastirmacinin grup liyelerinin 6zelliklerine gére grubu yonetme becerisi ve goriismenin yapisi ile ilgilidir.
Kisilerin sayis1 dogrultusunda elde edilen verilerin arastirma sorusuna cevap verecek yeterlilikte olmasi ve
arastirmacinin odak grup goriismesindeki kisileri yonetebilme kapasitesi orneklemi belirlemede 6nem
tasimaktadir (Ekiz, 2003). Bu baglamda, literatiirde cok farkli goriisler bulunmakla birlikte grup kisi

sayisinin dogru gerekgelerle aragtirmacinin verebilecegi bir karar oldugunu séylemek miimkiindiir.
Veri Toplama Siireci ve Dikkat Edilmesi Gereken Hususlar

Gorligme teknigiyle insan deneyimini anlamak ve kavramak gercek ve dogru bilgi araciligiyla
olmaktadir. Gergek bilgiye ulasmak igin katitlmemin goniillii ve istekli olmasi 6nemlidir. Bu sebeple,
aragtirmaci ile katilime1 arasindaki uyumun zamanla gelistigi geleneksel etnografi deseniyle yapilmig
caligmalar gibi yapilandirilmamis goriigmelerin aksine, fenomenoloji, gomiilii teori gibi desenlerle
derinlemesine goriismelerin yapildigi c¢aligmalarda aragtirmacinin hizla katilimer ile olumlu bir iligki
kurmasi gerekmektedir. Bu arastirmanin verilerinin toplanilmasi esnasinda basarili olunmasi igin gerekli ilk
adimdir. Olumlu iliski gelistirmek katilimcinin paylastig1 bilgilere giivenilmesini ve saygi duyulmasini
saglamaktadir. Ayni zamanda, katilime1 da 6znel deneyimlerini ve tutumlarini dogru bir sekilde ifade etmek

icin giivenli ve rahat bir ortama ihtiyag duymaktadir (DiCicco-Bloom & Crabtree, 2006, s. 317).

Aragtirmaci ve goriismeye katilan kisi arasindaki uyum asamalar1 genellikle endise, kesif, isbirligi
ve katilim1 icermektedir. Endise agamasi, arastirmaci ve goriisiilen kisinin yeni iletisim kurmaya basladigi
zamanda olusan belirsizlik donemini anlatmaktadir. Kesif asamasi, arastirmaci ve katilimci arasinda
ahengin olusmaya basladig1 donemdir. Isbirligi asamasi giivenin olusmaya basladig1 donem; katilim ise
arastirmaci ve katilimci arasinda zamanla olusan giiven dogrultusunda tam katilimin saglandigi donemdir

(Spradley, 2003, s. 44).

Barbour ve Schostak (2005), gériisme tekniginin veri toplama aract olarak kullanilmasi durumunda
sorularin miimkiin oldugu dl¢iide kisa ve cevaplarin ise uzun ve kapsamli olmasi gerektigini belirtmektedir.

Ayrica goriismeler sirasinda dikkate alinmasi gereken bazi anahtar kavramlari tanimlamaktadir:

e Iliski Giicii: Arastirmaci ile katilimer arasinda iliski gelistirme ve iletisim giiciinii ifade etmektedir.
e Deger: Arastirmaci ve katilimeinin s6zlerinin degerini ifade etmektedir.
e Giiven: Aragtirmanin nesnelligi, dogrulugu ve diiriistliigiinii ifade etmektedir.

e Anlam: Arastirmacinin katilimciya iletmek istedigi anlami ifade etmektedir.
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o Kelimeler: Goriismelerde sorulan sorularin anlatim bigimini ve kullanilan kelimeleri ifade

etmektedir (Barbour & Schostak, 2005, s. 43).

Goriisme teknigi, detayli ve derin bilgilere ulasilmasi agisindan 6nemli olsada bazi sinirliliklar
mevcuttur. Genellikle kii¢lik bir 6rneklem grubu iizerinde gergeklestigi icin genelleme yapilamamaktadir.
Nitel goriismede veri toplama ve analiz siireci; arastirmacinin sosyal becerileri, kendine 6zgii durumu ele
alis stili ve durumu yorumlamasi ile gergeklesmektedir (Liamputtong, 2019, s. 1). Bu sebeple, aragtirilacak
konunun nitel arastirma desenine yonelik goriisme siireci hakkinda detayl bilgi sahibi olunmasi ve siirecin

aragtirmaci tarafindan dogru yonetilmesi biiyiik 6nem tasimaktadir.
Verilerin Analizi

Nitel veri analizi genellikle verilerin toplanmasi, kodlarin olusturulmasi, kodlarin sadelestirilerek
temalarin olusturulmasi ve tablolar, sekiller ya da bir tartisma halinde raporlanarak sunulmasini
icermektedir (Creswell, 2021, s. 182). Nitel verilerin analizinde amag; aragtirma sorusu hakkinda bilgi
edinmek, gergeklendirmek, temel konu ya da hikayeleri ortaya koymak, edinilen bilgilerin igeriklerini
boyutlandirmak ve g¢erg¢eveler dogrultusunda verileri azaltmaktir (Sandelowski vd., 1997, s. 371).
Literatiirde nitel veri analizinin tiirleri konusunda ¢ok farkli goriisler mevcuttur fakat en fazla kullanilan

analiz teknikleri asagida belirtilmektedir (Ozdemir, 2010, s. 334):

Fenomenolojik Analiz: Bireylerin bir fenomene iliskin deneyimlerine yiikledikleri derin anlami ortaya

koymak amaglanmaktadir (Creswell, 2017, s. 195).

Icerik Analizi: Cogunlukla yazili ve gorsel verilerin analizinde kullanilmaktadir (Sahin vd., 2021, s. 236).
Verilerin sistematik, niceliksel ve nesnel tanimlanmasi amaciyla kodlar ve temalar olusturularak analiz

edilmesidir (Uygun vd., 2019, s. 505).

Betimsel Analiz: Verilerin daha onceden belirlenmis temalara gore dogrudan alintilarla 6zetlenerek ve

yorumlanarak okuyucuya bilginin aktariimasidir (Ultay vd., 2021, 5.191; Yildirim & Simsek, 2003).

Yerlesik Kuram ve Sabit Karsilastirma Analizi: Arastirma problemine yonelik elde edilen verilerden
temalarin olusturulmas1 ve bu dogrultuda kuram gelisilmesidir (Glaser & Strauss, 1967; Ozdemir, 2010, s.

334).

Soylem Coziimlemesi: Dilin sosyal ve kiiltiirel baglam igerisinde ayrintili olarak dilbilimsel analize tabi
tutulmasidir (Kisik, 2022, s. 23; Yilmaz, 2019, s. 239).

Etnometodoloji: Ortak kiiltiire sahip bireylerin bir olay ya da olguya yo6nelik bakis agilarinin neden-sonug
iliskilerinin detayli betimlenmesidir (Creswell, 2017; Erturagay, 2019, s. 62).

Nitel arastirmalarda yapilan goriismelerde, ideal veri toplama ve analiz es zamanli olarak yapilmaktadir.
Boylelikle arastirma sorular1 hakkinda genel bir anlayis olusturmaya c¢alisilmaktadir. Her bir katilimci igin
yapilan veri toplama ve analiz siirecinde, verilerin tekrarladig1 ve benzer 6zellikler tasidig1 noktada verilerin

yeterli oldugu kabul edilmektedir. “Doygunluk™ olarak adlandirilan bu asama, yeni bir kategori veya
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temanin ortaya ¢ikmadig veri toplamanin tamamlandigini gosteren asamadir (DiCicco-Bloom & Crabtree,
2006, s. 318; Kuzel, 1999). Nitel arastirmalar genellikle kesifsel oldugu igin verilerin analizi aragtirmacilar
tarafindan yapilirken 6grenilmektedir. Bununla birlikte genel olarak veri analizinde izlenen siire¢ Creswell

(2021) tarafindan agagidaki islemlerle aciklanmaktadir:

1. Veri Yonetimi: Analizin ilk agamasina arastirmacilar verilerini diizenleyerek baslamaktadir. Toplanan

veriler bilgisayar ortaminda ya da elle uygun metin birimlerine doniistiiriilmektedir.

2. Okuma ve Hatirlatict Notlar Alma: Verilerin dogru yonetimi i¢in yapilan diizenlemeden sonra hazirlanan
metin birkag kez tam olarak okunmakta ve anlam olusturmaya calisilmaktadir. Bu asamada anlam
olusturmak i¢in yardimci olacak ifadeler, fikirler ve anahtar kavramlara yonelik hatirlatict notlar

alinmaktadir.

3. Betimleme, Simiflandirma ve Yorumlama: Bu asamada okunan ve notlar alinan veriler i¢in detayli
betimleme yapilarak kodlar ve temalar olusturulmaktadir. Sonrasinda ise arastirma yaklagimi dogrultusunda

kendi goriisleri ya da literatiirdeki bilgiler 1s18inda yorumlama yapilmaktadir.

4. Sunma ve Gorsellestirme: Veri analizinin son asamasinda ise, arastirmacilar elde ettikleri verileri metin,
tablo ya da sekil araciligiyla bir diizen olusturarak sunmaktadir. Sunma ve gorsellestirme i¢in olusturulan

tablolarda sayisal bilgilerden ¢ok durumun kelimelerle ifade edildigi bilgiler yer almaktadir.

Nitel aragtirmanin genel analiz siireci bu sekilde gerceklesse de aragtirma desenlerine gore farkl
analiz basamaklar1 olabilmektedir. Anlati arastirmasinda kisinin yasam Oykiilerine yonelik bir bir anlati
gelistirmek amaclanmaktadir ve en az yapilandirilmis prosediirii igermektedir. Fenomenoloji ¢aligmasinda
deneyimin 6zii ve anlamina odaklanilmaktadir. Kuram olusturma ¢alismasinda alandan elde edilen veriler
dogrultusunda bir kuram gelistirilmek amag¢lanmaktadir. Fenomenoloji ve kuram olusturma g¢aligsmalari
yazar tarafindan en derin ve detayli agiklamalarin yapildigi bir veri analizi siirecini icermektedir. Etnografi
arastirmasi ayni kiiltiirii paylasan bir grubun betimlenmesi, yorumlamasini ve yaygin bir analiz siirecini
icermektedir. Durum calismasi ise; bir durum ya da ¢oklu bir durumun derinlemesine incelenmesini ve
analiz edilmesini gerektirmektedir (Creswell, 2021, s. 106). Bununla birlikte, bir¢ok arastirmacinin farkli
yaklagimlar dogrultusunda analiz stratejileri belirledigi de goriilmektedir. Ornegin; hermeneutik
(yorumlayici) yaklagimda metni analiz etmek icin temalar1 ve kategorileri belirleme siirecinde yorumlayici
aciklamalar yapilmaktadir. Hermeneutik yaklagim arastirilan konu veya durumla ilgili bilingli bir anlam
arayisini ifade etmektedir (Gummesson, 2005 akt. Bagfirinci, 2011). Sablon yaklasimi ise, daha 6nce yapilan
aragtirmalara ve teorik bilgilere dayali bir sablon (kategoriler) {izerinden analizin gergeklestirilmesini
igermektedir (Miler & Crabtree, 2005 akt. DiCicco-Bloom & Crabtree, 2006). Daldirma/kristallestirme
yaklasimu ise, giiclii bir teorik alt yapiya sahip olan arastirmaci tarafindan verilerin tekrar tekrar dongiisel
bir sekilde siizgecten gegirilerek kristallesmesinin amaglandigi bir tekniktir. Genellikle yapilandirilmamig
goriismeler tercih edilir. Nitel arastirmada deneyimli olan, teorik bilgisi gii¢lii arastirmacilar tarafindan

kullanilmasi tavsiye edilmektedir (DiCicco-Bloom & Crabtree, 2006).
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Nitel veri analizinde elle kodlama ya da bilgisayarli yazilim programlarn araciligiyla analiz
yapilabilmektedir. Siklikla kullanilan yazilim programlarina érnek olarak; MAXQDA, ATLAS.ti, NVivo
ve HyperRESEARCH verilebilir. Bilgisayarli yazilim programlarinda veri analizi siireci elle kodlama ile
ayni sekilde ilerlemektedir. Goriismeden elde edilen verilerin bilgisayarla analizinde arastirmaci yaziya
doktiigii metinden 6ne ¢ikan ifadeleri ya da metnin bir parcasini belirler ve bir kod etiketi kararlastirir.
Sonrasinda ayni1 kod etiketine sahip ifadeler i¢in veritabani taranir ve ortak kod etiketine sahip ifadelerin bir
ciktist olusturulur. Elde edilen sonuglar dogrultusunda kategorilerin ve temalarin olusturulmasini ise

bilgisayar degil aragtirmacinin kendisi yapmaktadir (Creswell, 2021, s. 203).
Nitel Goriismelerde Gecgerlilik, Giivenilirlik ve Etik Degerler

Dornyei (2007), gegerlilik ve giivenilirlik konularinin arastirma sonuglarinin garantisine hizmet
ettigini ve arastirilan durumu yansitma derecesini ifade ettigini belirtmektedir. Nitel arastirmalarda gegerlik
ile ilgili pek ¢ok farkli bakis agis1 mevcuttur (Creswell 1998; Firestone 1993; Healy & Perry 2000; Krefting
1991; Maxwell 1992; Merriam 1995; Miles & Huberman 1994; Padgett 1998; Thomas & Magilvy 2011 akt.
Senervd., 2017, s. 8). Bu bakis agilarinda, nitel gegerlilikler nicel degerler bakimindan karsiliklarina yonelik
degerlendirilmektedir. Fakat yorumlayict perspektifle nicel terimlerden farkli olarak nitel terimler
kullanilmaktadir. Lincoln ve Guba (1985) nitel bir ¢alismada i¢ gegerlilik ve dis gegerlilik terimlerinin
yerine; Ozgiinliik, aktarilabilirlik, giivenilebilirlik ve onaylanabilirlik terimlerini kullanmaktadir (Lincoln &
Guba, 1985 akt. Creswell, 2021, s. 246). Bunun saglanmasi i¢in ise, arastirma alaninda uzun siireli katilim,
farkli veriler kullanarak veri liggenlemesi yapmak, derin betimleme yapilmasini dnermektedir. Giintimiizde
yapilan nitel ¢aligmalarda siklikla kullanilan bu kriterler, arastirma siirecinin denetlenmesini icermektedir.
Yildinnm ve Simsek (2008), goriisme tekniginin uygulanma siirecinde arastirmanin gézlem ve dokiiman
incelemesi gibi diger nitel tekniklerle desteklenmesinin arastirmay1 daha nitelikli kilarak gecerliligini ve
giivenilirligini arttirdig1 belirtilmektedir. Son yillarda yapilan nitel caligmalarda da siklikla gecerlik ve
giivenilirlik igin veri iggenleme tekniginin kullanildigi gozlemlenmektedir (Alves vd., 2022; Duran vd.,
2014; Gazelci & Aydin, 2021; Korkmaz & Aydug, 2020; Mondal & Samaddar, 2020). Creswell & Miller
(2000) ise, galismalarinda siklikla kullanilan dokuz gegerlilik stratejisinden bahsetmektedir. Bunlar; uzun
sireli katilimcr gozlem, veri {iggenlemesi, akran incelemesi, olumsuz durum analizi, arastirmaci
Onyargilarinin agiklanmasi, analiz sonuglarinin tekrar katilimcilara gonderilerek onaylatilmasi, yogun
betimleme yapilmasi, igbirligi ve uzman incelemesi olarak ifade edilmektedir (Creswell & Miller, 2000, s.
126; Creswell, 2021, s. 253-254). Pawson ve digerleri (2003) ise, gegerlilik ve giivenilirlik ile ilgili kriterleri;
saydamlik, dogruluk, amaglilik, yarar, ulasilabilirlik ve 6zgiinlilk olarak tanimlamaktadir (Pawson vd.,
2003, s. 37).

Bir arastirmada giivenilirlik, veri toplama aracinin tekrarlanan denemelerde ayni sonuglar1 verme
derecesini ifade etmektedir. Nitel aragtirmalarda veri setlerinin yorumlanmasinin yanliliga agik olmasi
sebebiyle giivenilirligin saglanmasinin zor olduguna yonelik goriisler vardir (Alshengeeti, 2014, s. 43;

Brewerton & Millward, 2001, s. 74; Creswell, 2017, s. 203). Creswell (2021), giivenilirligin saglanmasinda
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odaklanilmas1 gereken konunun kodlayicilar aras1 goriis birliginin saglanmasi oldugunu ve bir¢ok nitel
calismada bu konuda yiiriitiilen tartismalarin yetersiz oldugunu ifade etmektedir. Bu dogrultuda,
kodlamalarin ne sekilde yapildig1 (kelimeler, pasajlar ya da ifadeler) ve temalarin hangi ortak fikre gore
olustugunun belirtilmesi 6nem tasimaktadir (Creswell, 2021, s. 255). Alshenqgeeti (2014) ise, goriismelerde
gecerliligini ve giivenilirligini korumak i¢in; yonlendirici sorular sormaktan kaginmak, ses kaydi ile birlikte
notlar almak, pilot goriisme yapmak ve katilimcinin goriisme ile ilgili onaymn1 almak gibi tekniklerin

yardimci olabilecegini ifade etmektedir.

Goriismelerin katilimceilarin 6zel hayatlarina yonelik veriler saglamasi sebebiyle, tiim siiregte
arastirmact ve katilimci arasindaki etik konularin da dikkate alinmasi gerekmektedir. Arastirmacilar
katilimeilarin  haklarim1 korumak icin goriismeye katilmadan once bilgilendirilme yapmalidir. Bu
bilgilendirmede goriismelerin goniilliiliik esasna dayali oldugu, istedikleri zaman cekilebilecekleri
belirtilmeli ve toplanan verilerin gizliligi garanti edilmelidir (Alshengeeti, 2014; DiCicco-Bloom &

Crabtree, 2006, s. 316).

Nitel caligmalar 6zel betimlemeler dogrultusunda gerceklestigi i¢in genelleme amaci tasimamakta
ve dogrudan genelleme yapmak zor olmaktadir (Baltaci, 2019, s. 373; Bagkale, 2016, s. 26; Creswell, 2017,
S. 204; Karatag, 2015, s. 70). Yin (2009), calisma sonuclarinin kapsamli teorilerle genellestirilebilecegini
belirtmektedir. Genelleme arastirmacilar ek durumlarla galistiklarinda ya da karma y6ntem aragtirmalari
yaptiklarinda saglanabilmektedir. Bunun i¢in ise, nitel siireglerin ¢ok detayli olarak ortaya konmasi
gerekmektedir (Creswell, 2017, s. 204). Bu sebeple yapilacak goriismelerden elde edilecek sonuglarin
genellenebilmesi icin kapsamli bir teorik ¢erceve olusturulmasi ve karma yontem c¢alismalarinin yapilmasi

tavsiye edilmektedir.
Sonug¢

Nitel arastirmalarda goriisme teknigi, detayli ve derinlemesine bilgi saglamasi agisindan sosyal
bilim aragtirmalarinda giderek 6nem kazanmaktadir. Bununla birlikte, goriisme teknigiyle yapilan
arastirmalarin bazi niteliksel sorunlar1 da beraberinde getirebilmesi sebebiyle arastirmacilarin goriisme
teknigini kullanma ve verileri analiz etmeye yonelik becerilerini gelistirmeleri tavsiye edilmektedir. Ciinkii
nitel aragtirmalarin veri toplama ve analiz asamasinda arastirmacinin bilgisi, stili, egitimi, i¢gdriileri ve
dogru analiz yetenegi arastirmanin niteligi agisindan ¢ok biiyiik 6nem tagimaktadir. Aragtirmaci en 6nemli
veri toplama araci olarak goriilmektedir. Bu sebeple, arastirmanin her asamasi ile ilgili gerekli bilgiye sahip
olmali, uygun bir plan olusturmali ve kendisini uygulayacag arastirma teknigine goére hazirlamalidir.
Calisma kapsaminda yapilan incelemelerde, goriisme tekniginin her asamasinda ¢ok farkli yaklasimlarla
yontemin ele alindig1 goriilmiis; goriisme tiirlerinde, analiz yontemlerinde ve arastirma desenlerinde ¢ok
sayida farkli tanimlamalarin oldugu ¢alismalara rastlanmistir. Bu durum arastirmacilarin ¢alismalarini hangi
kaynaklarla destekleyecekleri konusunda karar vermekte zorlanmalarina sebep olmaktadir. Bu ¢aligmada,

bu karmasikliga aciklik getirmek icin literatiirde siklikla kullanilan yontemler, gilincel kaynaklar ve daha
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fazla kabul goérmiis bilgiler dogrultusunda konu detayli olarak ele alinmistir. Bu dogrultuda goriisme teknigi
ile ilgili derin literatiir taramasi yapilmais, teknigin uygulama siireci ile ilgili giincel kaynaklarla desteklenen
kavramsal cercevesi sunulmus ve teknigin arastirma desenlerine goére uygulanma siirecine yOnelik
literatiirde eksikligi hissedilen bilgiler ortaya koyulmustur. Ozellikle nitel arastirmalara yeni baslayan
arastirmacilar igin goriisme tiirlerinin hangi arastirma desenine daha uygun oldugu, gériismelerde sorularin
neye gore belirlenecegi, analiz asamasinda neler yapilacagi ve gecerlilik ve giivenilirlik ile ilgili neler

yapilabilecegi ve dikkat edilmesi gereken hususlar gibi konulara yonelik bir yol haritas1 sunulmustur.

Son yillarda nitel arastirmalarda artis oldugu ve nitel arastirmalara yonelik bir paradigma degisimi
yasandigi bilinmektedir. Bununla birlikte, nitel arastirmalarla ile ilgili tartismalar ve farkli goriisler devam
etmektedir. Ayrica daha zengin ve detayl verilerin elde edildigi karma yontemlerin giderek daha fazla tercih
edildigi goriilmektedir. Bu sebeple, nitel arastirmalarin daha iyi anlasilabilmesi agisindan farkli nitel
arastirma tekniklerinin giincel kaynaklarla incelendigi calismalarin yapilmasi Onerilmektedir. Ayrica,
gelecek caligmalarda hem karma yontemlerde hem de sosyal bilimlerin farkli alanlarinda goriisme
tekniginin kullanilmasina yonelik yapilan ¢alismalarin detayli incelenmesinin literatiire katki saglayacagi

diisinlimektedir.

Arastirmacilarin Katki Oram

Arastirmaya yazarlar esit oranda katki saglamistir.

Destek ve Tesekkiir Beyani

Arastirma kapsaminda herhangi bir destekten yararlanilmamuistir.
Catisma Beyani

Arastirmacilar arasinda ¢ikar ¢atismasi bulunmamaktadir.
Etik Onay

Bu ¢aligsma igin etik kurul izni gerekmemektedir.
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