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“Mesleki Calisma” Uygulamalarina iliskin
Okul Oncesi Ogretmenlerinin Metaforik Algilari

Regarding “Professional Work” Practices
Preschool Teachers' Metaphorical Perceptions

Umit DOGAN?

0z

Bu arastirma okul 6ncesi 6gretmenlerinin, mesleki calisma uygulamalarina iligkin algilarini ortaya
¢ikarmak amaciyla gerceklestirilmistir. Arastirma nitel arastirma desenlerinden olgu bilim desenine gore
yuritilmistiir. Arastirmanin verileri 2020-2021 yilinda Sakarya ili Merkez ilgelerinde goérev yapan 52
okul 6ncesi 6gretmenin “Mesleki ¢alisma ....... gibidir. Ciinkd ....” ifadelerini tamamlamasiyla elde edilmis
ve elde edilen veriler igerik analize gore yorumlanmistir. Elde edilen bulgulara gore 6gretmenler “Mesleki
Calisma” kavrami icin 52 gecerli metafor iiretmistir. Uretilen bu metaforlar daha sonra ortak 6zellikleri ve
benzetme yonleri dikkate alinarak kategorilestirilmistir. Bu islem sonucunda “Mesleki Calisma” kavrami
icin dort kategori elde edilmistir. Bu kavramsal kategoriler: “Ceza Unsuru Olarak Mesleki Calismalar,
Gereksiz ve Yetersiz Unsur Olarak Mesleki Calismalar, Zorunluluk Unsuru Olarak Mesleki Calismalar,
Yonlendirici Unsur Olarak Mesleki Calismalar” basliklari altinda toplanmistir. Cikan sonuglara goére de
yapilan ¢ikarimlar ve tartismalar makalede paylasiimistir.

Anahtar Kelimeler: Mesleki ¢calisma, okul dncesi, metafor.

Abstract

This research was carried out to reveal the perceptions of preschool teachers about their professional
work practices. The research was carried out according to the phenomenology design, one of the
qualitative research designs. The data of the research were collected from 52 preschool teachers working
in the central districts of Sakarya province in 2020-2021. The data obtained were interpreted according to
content analysis. According to the findings, teachers produced 52 valid metaphors for the concept of
"Professional Work". These produced metaphors were then categorized by considering their common
features and analogy aspects. As a result of this process, four categories were obtained for the concept of
"Professional Work". These conceptual categories are grouped under the headings: "Professional Studies
as a Penalty Element, Occupational Studies as an Unnecessary and Insufficient Element, Occupational
Studies as a Mandatory Element, Professional Studies as a Guiding Element". Inferences and discussions
made according to the results are shared in the article.

Keywords: Professional work, preschool, metaphor.

GIRIS

Egitimin genel amaglar 1737 sayili Milli Egitim Temel Kanunu’nda belirtilmistir. Teorik olarak
kanunda yer alan bu amaglarin uygulamada gergeklestirildigi yerler okullardir (Aydin, 2007).
Okulun; yonetici, 6gretmen, 6grenci ve cevre, baska bir deyisle insan faktérii bakimindan
oldukga cesitli ve zengin birikimlere sahip, dinamik, degisim ve doniisiim olanaklarini iginde
barindiran son derece karmasik, ancak bir o kadar da a¢ik ve yalin bir yap1 oldugu séylenebilir
(Borko, 2004; Sabanci, 2008). Okullarin amagclarinin istenen diizeyde gercgeklestirmesinde bircok

faktér onemli rol oynamaktadir. Bunlar verimlilik, saglik, diriklik ve yararhlik olmak iizere dort
gruba ayrilmaktadir (Basaran, 2000). Bu faktoérlerin islerliginde en 6nemli rolii de 68retmenler

1Dr., Sube Miudiird, Milli Egitim Bakanligi, Sakarya-Tiirkiye, doganumit18@hotmail.com, orcid.org/0000-0002-8144-
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almaktadir. Ogretmenlik meslegi; egitim sektorti ile ilgili olan sosyal, kiiltiirel, ekonomik, bilimsel
ve teknolojik boyutlara sahip, alanda 6zel uzmanlik bilgi ve becerisini temel alan akademik ¢alisma
ve mesleki formasyonu gerektiren, profesyonel statiide bir ugrasi alamidir (Guskey, 2002;
Hacioglu ve Alkan, 1997). Ogretmenler; cocuklarin ve genclerin entelektiiel, sosyal ve Kisisel
gelisimini gerceklestirebilmeleri icin kendilerini de gelistirmekle sorumludur (Higgins
D’Allessandro, 2002; Tekisik, 2000). Kendini siirekli gelistiren ve yenileyen Ogretmenler,
mesleki olarak 6z degerlendirme yaparak degisim ve siirekli gelisim i¢in ¢aba harcar. Yeni bilgi
ve fikirlere aciktir; kendisini ve kurumunu gelistirmede etkin rol oynar (Ataiinal, 2003; Carol,
2001).

Bir kurumda belli bir goreve atanan birey ise basladigi glinden, ayrilincaya kadar meslegi ile
ilgili gelismelerin gerisinde kalmamak icin siirekli olarak egitime ihtiya¢c duyar. Ogretmenlerin
mesleki gelisimlerinde genellikle ‘okul dis1 mesleki gelisim’ ve ‘okul temelli mesleki gelisim’
olmak tzere iki modelden yararlanilmaktadir. Okul dis1 mesleki gelisim, okul disinda kurs,
seminer, konferans gibi hizmet ici egitim etkinliklerini igerirken; okul temelli mesleki gelisim,
okulda ve okuldaki 6gretmenlerin gereksinimlerine goére diizenlenen egitim etkinliklerini
icermektedir (Ozer, 2008). Okul temelli mesleki gelisim etkinliklerinden biri okullarda
gerceklestirilen mesleki ¢alismalardir. Milli Egitim Bakanligl tarafindan 1961’de kabul edilen
222 sayih ilkégretim ve Egitim Kanununun 43. maddesiyle 6gretmenlere iki ayhk yaz tatili
verilmistir. Bunun disinda kalan tatil zamanlarinda ilkdgretim okullar1 6gretmenlerine meslekle
ilgili calismalara katilma yikimliligi getirilmistir. Gliniimiizde 6gretmenler mesleki agidan
yetistirilirken iki asamali bir siirecten gecerler. Bunlardan ilki 4 yillik iiniversite egitimleri ki
bunlar hizmet 6ncesi egitim olarak adlandirilir, diger egitim ise egitim yasami1 devam ederken
aldig1 egitimdir. Mesleki acidan gelismelerine ve kendilerini gerceklestirmelerine yardim eden
egitimler, Ogretmenlerin sorunlari c¢6zmelerine ve Kkarsilastiklart problemleri ortadan
kaldirmaya da yardim eder. Ogretmenlerin diplomalarim alip meslege basladiklar1 giinden
baslamak tlizere emekli oluncaya kadar gecen siirede mesleki bilgi birikimini artmasi amaciyla
yapilan bu egitimler kurumun verimliligini de arttirir (Erkul, 1997). Ogretim y1l bag1 ve sonunda
o0gretmenlerin yapmis olduklari mesleki ¢alismalar; egitim cevrelerince seminer calismalari
olarak adlandirilmaktadir. Bundan dolay1 bu calismalarin Mesleki seminer calismalar1 olarak
adlandirilmast uygun gorilmiistiir. Yonetici ve 6gretmenler mesleki calismalarda asagida
ozetlenen calismalan yliriitiirler:

1.0gretmenler ders programlarinda, mevzuatinda ve uygulamalarinda yapilan degisiklikleri
inceler ve degerlendirirler.

2.0gretim yilimin degerlendirmesini yapar, gelecek 6gretim yilina ait hazirhklari tamamlarlar.

3.Gerekli sube, ziimre ve 6gretmenler kurulu toplantilarina katilir, uygulamaya iliskin goriis ve
onerilerde bulunurlar.

4. Egitim-6gretimde olumlu gelisme saglanan uygulamalar ile eksiklik ve olumsuzluk olarak
belirledikleri durumlar i¢in model ve ¢6ziim tiretirler (MEB, 2021).

Ogretmenler tarafindan seminer dénemi (derslerin bitiminden temmuz aymnn ilk is giiniine,
eylil ayinin ilk is giiniinden derslerin baslangicina kadar) olarak adlandirilan mesleki calismalar
donemi, 6gretmenlerin mesleki gelismelerini saglamada 6nemli bir islev gormektedir. Ancak
yapilan ¢alismalarda; iilkemizde yapilan mesleki gelisime yonelik bu calismalarin resmi evrak
lizerinde kaldig1 (Ceylan ve Ozdemir, 2016); 6gretmenlerin bu egitimlerden beklentileri oldugu
(Bastiirk, 2012); amacina uygun yapilmadigi (Boydak-Ozan, ve digerleri, 2014) ve mesleki
calisma donemlerinin etkili bicimde degerlendirilemedigi (Tonbul, 2006) belirtilmektedir. Oysa
mesleki calisma donemleri, yeni 6gretim yilina hazirlik yapilmasi ve tamamlanan 6gretim yilinin
degerlendirilmesini saglamanin yani sira Ogretmenlerin kisisel ve mesleki gelisimlerini
saglamada 6nemli bir islev tstlenebilir. Bu arastirma okullarda gerceklestirilen mesleki ¢alisma
donemlerinin nasil degerlendirildigi ve neler yapilmasi gerektigini belirleme gereksiniminden
ortaya ¢ikmis olup yapilan alanyazin incelemesinde mesleki c¢alisma konusunda yapilan
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arastirmalarin ¢ok sinirli sayida oldugu (Albez ve digerleri, 2020; Sicak ve Parmaksiz, 2016;
Tonbul, 2006; Tiirker ve Tok; 2019) gorilmistiir. Okul 6ncesi 6gretmenlerinin mesleki ¢alisma
uygulamalarina iliskin algilarinin incelendigi herhangi bir arastirmanin olmamasi, yapilan
arastirmay1 6zgiin ve 6nemli kilmaktadir.

Bu arastirmanin problemi okul dncesi 6gretmenlerinin 6gretim yili basinda ve sonunda yapmis
olduklar1 mesleki calismalari nasil algiladiklarini ortaya koymaktir. Bu genel amag cer¢evesinde
asagidaki alt problemlere cevap aranmistir:

1.0gretmenlerin mesleki calismalar kavramina iliskin sahip olduklar1 metaforlar nelerdir?

2.Bu metaforlar 6gretmenlerin benzetme durumlarina gore hangi kategoriler altinda
toplanabilir?

3.Bu metaforlar olumlu veya olumsuz olma bakimindan 68retmenlerin demografik 6zelliklerine
gore hangi kategoriler altinda toplanabilir?

YONTEM
Arastirmanin Deseni

Ogretmenlerin mesleki c¢alismalar kavramina iliskin algilar;, mesleki c¢alismalar1 neye
benzettikleri veya zihinlerinde mesleki calismalara iliskin olusan imgelerin ne oldugunun
belirlenmesinde kullanilabilecek en giicli zihinsel araglardan veya modellerden biri
metaforlardir. Metaforlar (benzetmeler, mecazlar) olaylarin olusumu ve isleyisi hakkinda
diisiincelerimizi yapilandiran, yonlendiren ve kontrol eden en gii¢lii zihinsel araglardan biridir
(Saban, 2004). Metaforlarla gelisen bilissel siire¢ bireyde duyussal etkiler yaratir. Bilissel ve
duyussal siireclerin etkilesimi bireylerin, kendi duygu ve diisiincelerini ya da karsilarindakilerin
duygu ve diisiincelerini tanimlarken metaforlardan yararlanmalarina yol agar. Bu baglamda
metaforlar; bireylerin diinyay1 ve kendilerini algilama bicimlerini gostermektedir (Girmen,
2007). Okullarinda sene bas1 ve sene sonu yapilan“Mesleki Calismalar”a iliskin sahip olduklar
algilar1 metaforlar araciligiyla belirlemeyi amacglayan bu calismada nitel arastirma
yontemlerinden fenomonolojik (olgubilim) desen kullanilmistir. Fenomenoloji (olgubilim)
deseni farkinda oldugumuz ancak derinlemesine ve ayrintili bir anlayisa sahip olmadigimiz
olgulara odaklanmaktadir. Olgular, yasadigimiz diinyada olaylar, deneyimler, algilar, yonelimler,
kavramlar ve durumlar gibi c¢esitli bicimlerde karsimiza ¢ikabilmektedir. Bize tiimiiyle yabanci
olmayan ayni zamanda da tam anlamini kavrayamadigimiz olgulari arastirmayi amaclayan
¢alismalar i¢in olgubilim (fenomenoloji) uygun bir arastirma zemini olusturur (Yildirim ve
Simsek, 2006).

Arastirmanin Calisma Grubu

Bu calisma 2020-2021 egitim 6gretim yilinda kadrolu olarak Sakarya ili merkez ilgelerinde
gorev yapmakta olan okul oOncesi o6gretmenleri ile gerceklestirilmistir. Calisma grubu
o0gretmenler arasindan goniilliilik esasina dayali olarak evrenden basit seckisiz drneklem
yontemi ile secilmis Tablo 1’de katilimcilara ait demografik bilgiler yer almaktadir.

Tablo 1. Arastirmaya Katilan Ogretmenlere Ait Demografik Bilgiler

Ozellikler N %
Cinsiyet Kadin 35 67,31
Erkek 17 32,69
Kidem 1-5y1l 14 26,92
6-10 yil 10 19,23
11 y1l ve iistii 28 53,85

Arastirmaya katilan 6gretmenlerden 35’i (%67,31) kadin, 17’si (%32,69) erkek 6gretmendir.
Katilmcilarin mesleki kidemleri ise 14’4 (%26,92) 1-5 y1l kidemli, 10’u (%19,23) 6-10 yil
kidemli, 28’i ise (%53,85) 11 y1l ve iistii kidemli 6gretmenlerdir.

ISSN: 2602-2516 Disiplinlerarasi Egitim Arastirmalari Dergisi
Journal of Interdisciplinary Educational Research 2022; 6(11);1-11 3



Disiplinlerarasi Egitim Arastirmalar1 Dergisi

Verilerin Toplanmasi

Calisma grubunda yer alan okul oncesi 6gretmenlerin gorev yaptiklar: okullarla arastirmaci
tarafindan iletisime gecilmis ve arastirma hakkinda bilgi verilmistir. Goniilliiliik esasina gore
katilmak isteyen katilimcilarin e-posta adresine metafor 6lgcek formu gonderilmis ve belli bir
slire icinde e-postanin cevaplanmasi istenmistir. E-postada arastirmaya katilan katilimcilarin
okullarda sene basi ve sene sonu yapilan “Mesleki Calismalar” kavramina iliskin metaforlarini
ortaya cikarmak icin “Okullarda yapilan mesleki c¢alismalar............ gibidir. Clinkii ............. ”
climlesini tamamlamalari istenmisgtir.

Arastirmada Kullanilan Verilerin Analiz Edilmesi

Calismada elde edilen verilen analizinde “icerik analizi” tekniginden yararlanilmistir. icerik
analizinin temel amaci toplanan verileri agiklayabilecek kavramlara ve iligkilere ulagmaktir.
Betimsel analizde genel olarak 6zetlenen veriler, igerik analizinde daha derinlemesine incelenir
ve betimsel yaklasimla fark edilemeyen kavram ve temalara icerik analizi ile ulasilabilir
(Yildirim ve Simsek, 2006). Bu cercevede dgretmenler tarafindan gelistirilen metaforlar ilgili
literatiirde oldugu gibi 5 asamada analiz edilmistir (Bektas ve Karadag, 2013). Verilerin analizi
sirasiyla adlandirma ve eleme, metaforlari derleme, kategori gelistirme, gecerlik ve giivenirligin
saglanmasi ve frekanslarin hesaplanmasi asamalarindan olusmaktadir Adlandirma asamasinda
O0gretmenlere uygulanan anketler toplanmis ve hepsinin bir arada oldugu gecici bir liste
olusturulmustur. Tiim metaforlarin belirgin bir sekilde gelistirilip gelistirilmedigi kontrol
edilmistir. Eleme asamasinda 6gretmenler tarafindan {iretilen metaforlar Saban’in ¢alismasinda
(2008) oldugu gibi; metaforun konusu, metaforun kaynagi, metaforun konusu ile kaynagi
arasindaki iliski bakimindan ele alinmistir. Bu dogrultuda; belli bir metafor kaynag1 icermeyen,
lretilen metafora dair bir gerekce belirtmeyen, “Mesleki Calismalar” kavraminin agiklanmasi
icin katkis1 olmayan, birden fazla kategori kapsaminda ele alinabilecek herhangi bir metafor
tespit edilmemistir. Kategori gelistirme asamasinda Ogretmenler tarafindan iretilen
metaforlarin “Mesleki Calismalar” kavraminin hangi o6zellikleri disiiniilerek olusturuldugu
incelenmis ve nasil kavramsallastirildigina bakilmistir. Bu dogrultuda adlandirma asamasinda
metaforlara verilen kodlar dikkate alinarak, benzer temalar1 iceren metaforlar ayni kategoriye
dahil edilmistir. Bu asamada kategorilerin nasil olusturulduguna isik tutmasi agisindan
ogretmenlerin ifadelerine yer verilmigtir. Ogretmenlerin dogrudan ifadeleri alintilanirken
gercek isimleri yerine “01” gibi kod isimler kullamlmistir. Gecerlik ve giivenirligi saglama
asamasinda arastirmanin i¢ giivenilirligini saglamak icin, lretilen metaforlarin bulundugu
kategoriyi temsil edip etmedigini onaylamak amaciyla uzman goriisiine basvurulmustur. Nitel
calismalarda, uzman ve arastirmaci degerlendirmeleri arasindaki uyumun %90 ve tizeri oldugu
durumlarda arzu edilen diizeyde bir giivenilirlik saglanmis olmaktadir (Saban, 2008). Yapilan bu
arastirmanin giivenirligi Miles ve Huberman'in formiilii (Giivenirlik= Goriis birligi/Goris
birligi+Gorts ayriligr x 100) ile hesaplanmistir (Miles ve Huberman, 1994; Akt: Senel ve Aslan,
2014). Cikan sonu¢ %98 olarak bulunmustur. Frekanslarin hesaplanmasi ve verilerin
yorumlanmasi asamasinda olusturulan kategoriler tablolastirllmis ve 06gretmenlerin bu
metaforlari kullanma sikliklar frekans ve yiizde olarak ifade edilmistir. Elde edilen bulgulara
gore veriler yorumlanmistir.

BULGULAR

Ogretmenlerin “Mesleki Calismalar” kavramina iliskin sahip olduklari algillarin metaforlar
araciligy ile belirlenmesi amaciyla yapilan bu ¢alismada ilk olarak 6gretmenlerce olusturulan
metaforlar olumlu ve olumsuz olma durumlarina gére de kategorilere ayrilmistir. Daha sonra bu
olumlu ve olumsuz olma durumlar1 ana bashgl altinda 68retmenlerin cinsiyetleri, ¢calistiklar
okul tirii ve Ogretmenlerin kidemlerine gore trettikleri metaforlar tablolar halinde
sunulmustur. Sonrasinda 6gretmenler tarafindan gelistirilen metaforlardan benzer temalari
icerenler ayni1 bashik altinda bir araya getirilerek kategoriler olusturulmustur. Olusturulan
metaforlarin benzer olma durumlar1 belirlenirken benzetme yonii esas alinmistir. Ayrica bu
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dogrultuda 6gretmenlerin “Mesleki Calismalar” kavramina yonelik olusturduklar1 metaforlar ve
bu metaforlarin yer aldig1 kategoriler 6gretmenlerin cinsiyetleri, calistiklar1 okul tiri ve
o0gretmenlerin kidemlerine gore karsilastirilmalari tablolar halinde verilerek yorumlanmistir.

Mesleki Calismalar Kavramina Iliskin Olusturulan Metaforlar

Bu arastirmada elde edilen genel bulgulara gore, 6gretmenler “Mesleki Calismalar” kavramina
yonelik 47 cesit olmak lizere 52 adet gecerli metafor iiretmistir. Ogretmenlerin tiretmis oldugu
bu metaforlar Tablo 2’ de verilmistir.

Tablo 2. Ogretmenlerin “Mesleki Calismalar” Kavramina Yonelik Olusturduklar1 Metaforlar

Sira  Metafor f % Sira Metafor f %

1 Ceza 2 3,85 24 Tv basinda 1 1,92
uyuklamak

2 Bosgecenders 1 1,92 25 Hasat sonrasi 1 1,92
yapilan sulama

3 Iskence 1 1,92 26 Cezaevi 1 1,92

4  Dogu gorevi 1 1,92 27 Bir damat adayinin 1 1,92

icmesi gereken
tuzlu Tirk kahvesi

5  Tuzsuz yemek 1 1,92 28 Cehennem azabi 1 1,92

6  Tekerleksiz araba 1 1,92 29 Havanda su dovmek 3 5,77

7  Hasat sonrasi sulama 1 1,92 30 Cin iskencesi 1 1,92

8  Zaman kaybi 2 3,85 31 Ogretmene kilavuz 1 1,92

9  Kotii cekilmis film 1 1,92 32 Bizim oglan 1 1,92

10 Makas atmak 1 1,92 33 Dostlar 1 1,92

11 Karne verildikten 1 1,92 34 Korler sagirlar 1 1,92
sonra yapilan sinav

12 Kayikla deniz 1 1,92 35 Donkisot 1 1,92
ortasmdaykgn bir 36 Cocuk masali 1 1,92
anda ¢ikan sis

13 Bosa kiirek cekmek 2 3,85 37 Mecburi yon 1 1,92

14 Annemin bayram 1 1,92 38 Kaymakl kaday1f 1 1,92
oncesi ev temizligi

15 Kapali cezaevinde 1 1,92 39 Bos Tenekenin 1 1,92
talim yapmak Yuvarlanmasi

16 Robot misali tekrarlar 1 1,92 40 Delinin Post Kil1 1 1,92

Saymasi
17 Davul 1 1,92 41 Freni patlamis 1 1,92
kamyon

18 Eziyet 1 1,92 42 Hizmetici egitim 1 1,92

19 Pusula 1 1,92 43 Kulis 1 1,92

20 Kisir dongi 1 1,92 44 Mengene 1 1,92

21  Gereksiz bir ¢calisma 1 1,92 45 Tatil 1 1,92

22 Cok dnceden alinmis 1 1,92 46 Cay bahgesi 1 1,92
ekonomi sinifi ugak
bileti

23 Balon 1 1,92 47 Antre 1 1,92

Toplam 52 100

Tablo 2’'de frekans degerlerine gore en sik tekrar edilen metaforlarin “Havanda Su Dévmek” (f=
3), “Ceza” (f= 2), “Zaman Kayb1” (f= 2), “Bosa Kiirek Cekmek” (f= 2) oldugu goriilmektedir.
Olusturulan metaforlar, olumlu veya olumsuz olma sekillerine ve benzetme yonleri dikkate
alinarak kategorilestirilmistir.
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Mesleki Calismalar Kavramina iliskin Olusturulan Metaforlarin Olumlu veya Olumsuz Olma
Durumlarina Gére Kategorileri

Tablo 3. Ogretmenlerin “Mesleki Calismalar” Kavramina Yonelik Olusturduklar1 Metaforlarin
Olumlu veya Olumsuz Olma Durumlarina Gore Kategorileri

Kategoriler Metaforlar Metafor f %
Sayisi

Olumlu Bir

Kavram Olarak Ogretmene Kilavuz(1), Pusula (1), Kaymakli kadayif 6 6 1154

Mesleki (1), Hizmetici egitim(1), Antre(1), Kulis(1) ’

Calismalar

Ceza(2), Bos gecen ders(1), Bosa kiirek cekmek (2),Bos
tenekenin yuvarlanmasi (1),iskence(1), Dogu gorevi
(1), Tuzsuz yemek (1), Tekerleksiz araba (1), Zaman
kaybi (2) Kétii ¢ekilmis film (1), Makas atmak (1),
Karne verildikten sonra yapilan sinav (1), Kayikla deniz
ortasindayken bir anda ¢ikan sis (1), Annemin bayram

Olumsuz Bir oncesi ev temizligi (1), Kapali cezaevinde talim

Kavram Olarak yapmak (1), Robot misali tekrarlar (1), Davul (1),

Mesleki Eziyet (1), Pusula (1), Kisir dongii (1), Gereksiz bir 41 46 88,46
Calismalar calisma (1), Cok 6nceden alinmis ekonomi simifi ugak

bileti (1), Balon (1), Tv basinda uyuklamak (1), Hasat
sonrasi yapilan sulama(1), Cezaevi (1), Bir damat
adayinin icmesi gereken tuzlu Tiirk Kahvesi (1),
Cehennem azabi (1), Havanda su dévmek (3), Cin
iskencesi (1), Bizim oglan (1), Dostlar (1), Kérler
sagirlar (1), Donkisot (1), Cocuk masali (1), Mecburi
yon (1), Delinin Post Kili Saymasi (1), Freni patlamis
kamyon (1), Mengene (1), Tatil (1), Cay bahcesi(1)
Toplam 47 52 100

Tablo 3’te gorildiigii tizere 6gretmenler tarafindan olusturulan metaforlar olumlu veya olumsuz
olma durumlarina gore kategorilestirildiginde “Olumlu Bir Kavram Olarak Mesleki Calismalar”
(%11,54) kategorisini yansitan metaforlar, “Olumsuz Bir Kavram Olarak Mesleki Calismalar”
(%88,46) kategorisini yansitan metaforlara gore daha az iiretilmislerdir. “Olumlu Bir Kavram
Olarak Mesleki Calismalar” kategorisini yansitan 6 c¢esit metafor 6 Ogretmen tarafindan
tiretilirken “Olumsuz Bir Kavram Olarak Mesleki Calismalar” kategorisini yansitan metaforlar ise
41 farkh cesit metafor 46 6gretmen tarafindan lretilmistir.

Tablo 4. Ogretmenlerin “Mesleki Calismalar” Kavramina Yonelik Olusturduklar1 Metaforlarin
Olumlu veya Olumsuz Olma Durumlarinin Ogretmenlerin Cinsiyetleri Bakimindan

Karsilastirilmasi
Kadin Erkek
Kategori n % Kategori n %
Olumlu Bir Olumlu Bir
Kavram Olarak Kavram Olarak
Mesleki 6 11,54 Mesleki i ’
Calismalar Calismalar
Olumsuz Bir Olumsuz Bir
Kavram Olarak Kavram Olarak
Mesleki 29 55,77 Mesleki 17 32,69
Calismalar Calismalar
Toplam 35 67,31 Toplam 17 32,69
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Tablo 4’de gorildigi gibi 6gretmenlerin “Mesleki Calismalar” kavramina yonelik olusturduklar:
metaforlarin olumlu olumsuz olma durumlarina o6gretmenlerin cinsiyetleri bakimindan
bakildiginda, kadin o6gretmenler “Olumlu Bir Kavram Olarak Mesleki Calismalar” (%11,54)
kategorisini yansitan metaforlar1 6 kez iiretirken, “Olumsuz Bir Kavram Olarak Mesleki
Calismalar’ ’(%55,77)kategorisini yansitan metaforlar1 29 kez iiretmislerdir. Olumlu metafor
lireten O0gretmenlerin tamami kadin 6gretmenlerdir. Erkek 6gretmenler ise “Olumlu Bir Kavram
Olarak Mesleki Calismalar” (%0) kategorisini yansitan metaforlari hi¢ tiretmezken “Olumsuz Bir
Kavram Olarak Mesleki Calismalar” (%32,69)kategorisini yansitan metaforlar1 17 kez
liretmislerdir.

Tablo 5. Ogretmenlerin “Mesleki Calismalar” Kavramina Yonelik Olusturduklar1 Metaforlarin
Ogretmenlerin Kidemleri Bakimindan Karsilastirilmasi

1-5y1l 6-10 y1l 11 y1l ve iistit
Kategori n % Kategori n % Kategori n %
Olumlu Bir Olumlu Bir Olumlu Bir
Kavram Olarak Kavram Olarak Kavram Olarak 9,62
Mesleki ) ) Mesleki 1 192 Mesleki 5
Calismalar Calismalar Calismalar
Olumsuz Bir Olumsuz Bir Olumsuz Bir
Kavram Olarak Kavram Olarak Kavram Olarak 4423
Mesleki 14 26,92 Mesleki 9 17,31 Mesleki 23
Calismalar Calismalar Calismalar
Toplam 14 26,92 Toplam 10 19,23 Toplam 28 53,85

Tablo 5'te goriildiigi gibi 6gretmenlerin “Mesleki Calismalar” kavramina yonelik olusturduklar:
metaforlarin olumlu veya olumsuz olma durumlarina 6gretmenlerin kidemleri bakimindan
bakildiginda 1-5 yil kideme sahip 6gretmenlerinin tamami (%26,92) ve 6-10 yil kidemli
o0gretmenlerinin 1'i olumlu (%1,92), 9'u olumsuz (%17,31) metaforlar tiretirken, 11 yil ve iisti
kidemli 6gretmenlerin 5’i (%9,62) olumlu, 23l ise (%44,23) olumsuz metafor liretmistir.

Ogretmenlerin “Mesleki Calismalar” Kavramina Yénelik Olusturduklar1 Metaforlarin
Benzetme Durumlarina Gére Kategorileri

Tablo 6. Ogretmenlerin “Mesleki Calismalar” Kavramina Yonelik Olusturduklar1 Metaforlarin
Kategorileri

Metafor F %
Sayis1

Kategoriler Metaforlar

Ceza(2), Iskence (1),Eziyet (1), Cin
iskencesi (1), Kotii ¢ekilmis film (1),
Makas atmak (1), Kayikla deniz
ortasindayken bir anda ¢ikan sis (1),
Kapali cezaevinde talim yapmak (1),
Cezaevi (1), Cehennem azabi (1),
Mengene (1)

Ceza Unsuru Olarak Mesleki

Calismalar 1 12

23,08

Bos gecen ders(1), Dogu gorevi (1),
Tuzsuz yemek (1), Tekerleksiz araba
(1), Hasat sonrasi sulama (1), Zaman
kayb1 (2), Karne verildikten sonra
yapilan sinav (1), Bosa kiirek cekmek
(2), Annemin bayram 6ncesi ev
temizligi (1), Robot misali tekrarlar (1),
Davul (1), Gereksiz bir ¢alisma (1),
Balon (1), Tv basinda uyuklamak (1),

Gereksiz ve Yetersiz Unsur

Olarak Mesleki Calismalar 26 30

57,69
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Hasat sonrasi yapilan sulama (1),
Havanda su dévmek (3), Bizim oglan
(1), Dostlar (1), Kérler sagirlar (1),
Donkisot (1), Cocuk masali (1), Bos
tenekenin yuvarlanmasi (1),

Delinin Post Kili Saymasi (1), Freni
patlamis kamyon (1), Tatil (1), Cay
bahcesi(1)

Kisir dongii (1), Cok dnceden alinmis

ekonomi sinifi ucak bileti (1), Bir 4 4 7,70
damat adayinin i¢mesi gereken tuzlu

Tiirk kahvesi (1), Mecburi yon (1),

Zorunluluk Unsuru Olarak
Mesleki Calismalar

Yonlendirici Unsur Olarak Pusula (1), Ogretmene Kilavuz (1), 6 6 1154
Mesleki Calismalar Kaymakl kadayif (1), Hizmetici ’
egitim(1), Antre(1), Kulis(1)
Toplam 47 52 100

Tablo 6’da goriildiigii gibi 6gretmenler tarafindan olusturulan metaforlar benzerlik yonlerine
gore kategorilestirildiginde 4 kategori elde edilmistir. Bu kategoriler; “Ceza Unsuru Olarak
Mesleki Calismalar”, “ Gereksiz ve Yetersiz Unsur Olarak Mesleki Calismalar”, “ Zorunluluk Unsuru

Olarak Mesleki Calismalar” ve ” Yénlendirici Unsur Olarak Mesleki Calismalar” seklindedir.
Ceza Unsuru Olarak Mesleki Calismalar

Bu kategoride ogretmenler mesleki calismalar1 ceza unsuru ile iliskilendirerek metaforlar
Uretmislerdir. Bu metaforlar ve frekanslar1 ceza (2), iskence (1), kotii ¢ekilmis film (1), makas
atmak (1), kayikla deniz ortasindayken bir anda ¢ikan sis (1), kapali cezaevinde talim yapmak
(1), eziyet (1), cezaevi (1), cehennem azabi (1), Cin iskencesi (1) ve mengene (1) seklindedir.
Asagida bu kategoriyi olusturan metaforlarin 6gretmenler tarafindan tanimlamalarina iliskin
ornekler yer almaktadir.

“Mesleki calismalar kayikla deniz ortasindayken bir anda ortaya c¢ikan sis gibidir.
Ciinkii 6gretmenlerin memlekete gitmesini engelliyor” (0-5)

“Mesleki calismalar kétii cekilmis bir film gibidir. Clinkii ne kadar tamamlamaya
calissaniz da filmin sonuna kadar tahammiil edemezsiniz.” (0-13)

“Mesleki ¢calismalar kapali cezaevinde talim yapmak gibidir. Cilinkii liizumsuz ayni
konularda ¢calismalar ve toplantilar yapiliyor.” (0-21)

Gereksiz ve Yetersiz Unsur Olarak Mesleki Calismalar

Bu kategoride dgretmenler mesleki calismalar1 gereksiz ve yetersiz unsur ile iliskilendirerek
metaforlar liretmislerdir. Bu metaforlar ve frekanslar1 bos gecen ders(1), dogu gorevi (1), tuzsuz
yemek (1), tekerleksiz araba (1), hasat sonrasi sulama (1), zaman kaybi (2), karne verildikten
sonra yapilan sinav (1), bosa kiirek ¢ekmek (2), annemin bayram oncesi ev temizligi (1), robot
misali tekrarlar (1), davul (1), gereksiz bir ¢alisma (1), balon (1), Tv basinda uyuklamak (1),
hasat sonrasi yapilan sulama (1), havanda su dévmek (3) ve bizim oglan (1), dostlar (1), korler
sagirlar (1), Donkisot (1), cocuk masal (1), bos tenekenin yuvarlanmasi (1), delinin post kil
saymasl (1), freni patlamis kamyon (1), tatil (1) ve cay bahcgesi(1)seklindedir. Asagida bu
kategoriyi olusturan metaforlarin 6gretmenler tarafindan tanimlamalarina iliskin 6rnekler yer
almaktadir.

“Mesleki calismalar hasat sonrast yapilan sulama gibidir. Ciinkii islemler bitmis ve
motivasyon kalmamgtir.” (0-7)
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“Mesleki ¢calismalar karne verildikten sonra yapilan sinav gibidir. Clinkii her sey
bitmis ve motivasyon kalmamgstir.” (0-29)

“Mesleki calismalar bos tenekenin ses ¢ctkarmasi gibidir. Ciinkii ses var, giirtiltii var
ancak i¢i bostur.” (0-20)

Zorunluluk Unsuru Olarak Mesleki Calismalar

Bu kategoride 6gretmenler mesleki calismalari zorunluluk unsuru ile iliskilendirerek metaforlar
tiretmislerdir. Bu metaforlar ve frekanslar kisir dongii (1), ¢ok 6nceden alinmis ekonomi sinifi
ucak bileti (1), bir damat adayinin igmesi gereken tuzlu Tiirk kahvesi (1) ve mecburi yon
()seklindedir. Asagida bu Kkategoriyi olusturan metaforlarin Ogretmenler tarafindan
tanimlamalarina iliskin 6rnekler yer almaktadir.

“Mesleki ¢calismalar ¢ok onceden alinmis ekonomi sinifi ucak bileti gibidir. Ciinkii
bilet tarihini degistiremezsiniz ya bilet yanar ya da illa o tarihi beklersiniz..” (0-18)

“Mesleki ¢calismalar bir damat adayinin icmesi gereken tuzlu Tirk kahvesi gibidir.
Clinkti icmek istemezsin ama mecbursun” (0-6)

“Mesleki ¢alismalar kisir déngii gibidir. (iinkii zorla her yil ayni gseyler
tekrarlantyor” (0-22)

Yénlendirici Unsur Olarak Mesleki Calismalar

Bu kategoride 6gretmenler mesleki calismalar1 yonlendirici unsur ile iliskilendirerek metaforlar
Uretmislerdir. Bu metaforlar ve frekanslar1 pusula (1), 6gretmene kilavuz (1) ve kaymakl
kadayif (1), hizmet ici egitim (1), antre (1) ve kulis (1) seklindedir. Asagida bu kategoriyi
olusturan metaforlarin 6gretmenler tarafindan tanimlamalarina iliskin 6rnekler yer almaktadir.

“Mesleki ¢calismalar kaymakli kadayif gibidir. Clinkii kaymakl kadayif yemek beni
mutlu eder ve o giin daha sevk ile calismaya yonlendirir. Mesleki calismalarda tiim
yil sevkle calismaya beni yénlendirir” (0-4)

“Mesleki ¢alismalar pusula gibidir. Ciinkii 1 yi1l boyunca yapilacak c¢alismalar
planlanir. Egitim- dgretim faaliyetlerinin nasil daha iyi olacagi hakkinda
dgretmene yol gosterir.” (0-11)

“Mesleki ¢calismalar sahne arkasi kulis gibidir. Ciinkii tiim ¢alisanlar sahne icindir.
Mesleki calismalar da sahnedeki izleyici kitlesi gibi égrenciye yoneliktir.” (0-2)

SONUCLAR VE TARTISMA

Bu calisma ile okul 6ncesi kurumlarda gérev yapan 6gretmenlerin okullarindaki mesleki ¢calisma
kavramina iliskin algilar1 incelenmistir. Mesleki calisma, okulun amagclarinin istenen diizeyde
gerceklestirilebilmesi i¢in egitim isgdrenleri arasinda bulunmasi gereken isbirligi ve olumlu
iliskiler biitiintidiir. Okul personeli arasindaki iliskiler 6grencilerin basarili olmasinda 6nemli bir
etkiye sahiptir. Cranston’'un (2002) da ifade ettigi gibi okulda bulunan ¢alisanlarin rolleri ile
gruplar arasindaki iliski, sorumluluklarin paylasilmasi ve okulun etkililigi tizerinde 6nemli rol
oynamaktadir. Bu nedenle okuldaki mesleki ¢alisma iliskilerinin diizeyi, egitim ve 6gretimin
niteligini dogrudan etkilemektedir. Arastirma sonucuna gore okul oOncesi Ogretmenlerinin
okullarda gerceklestirilen mesleki ¢alismalara iliskin algilarinin genel olarak olumsuz oldugunu
bulgulanmistir. Benzer sekilde Saracaloglu, Cirakoglu ve Akay’in (2016) yaptiklari ¢alismada, bu
slireci plansiz, amagsiz, verimsiz ve etkisiz gordiikleri; Sicak ve Parmaksiz’in (2016) yaptiklar
calismada ise 0gretmenlerin, mesleki calismalarin ilgili mesleki gelisime katkisinin ve hizmet ici

ISSN: 2602-2516 Disiplinlerarasi Egitim Arastirmalari Dergisi
Journal of Interdisciplinary Educational Research 2022; 6(11);1-11 9



Disiplinlerarasi Egitim Arastirmalar1 Dergisi

egitim faaliyetlerinde kullanilan yontem ve tekniklerin yetersiz kaldigi ve mesleki g¢alisma
donemlerinin verimsiz gectigi goriisiinde olduklari ortaya ¢ikmistir.

Okullardaki mesleki ¢alisma iliskilerinin olumsuz olmasi okul igerisindeki birgok iliskinin de
olumsuz olmasina neden olmaktadir. Ivey ve Richardson (2007) bu uygulama ile 6gretmenlerin
okulun vizyon ve hedeflerini paylasabileceklerini belirtirken, Wang ve Haertel (2001) ise
o0gretmenler arasindaki isbirligi ve etkilesimin artmasi ile 6gretmenlerin daha profesyonel
olacaklarini savunmuslardir. Arastirma sonucuna gore ise kadin o6gretmenler erkek
ogretmenlere gore okuldaki mesleki calisma iliskilerine daha olumlu bulmaktadir. Bu sonucu
mevcut arastirma bulgularina dayali olarak aciklamak zordur. Ancak Basaran’in (2000) belirttigi
gibi bir orgiitte olumlu insan iliskilerinin gelistirilmesi icin iliski bozuklugunun bir sorun olarak
algilanmas1 ve bunun icin okul yonetimleri tarafindan gerekli Onlemlerin alinmasi ve
¢alismalarin yapilmasi gerekmektedir.

Arastirma bulgularina gore kidemi fazla olan 6gretmenlerin mesleki calisma iliskileri algilar
kidemi az olan 6gretmenlere gore daha olumludur. Ogretmenler, meslege atandiklar1 andan
emekli oluncaya kadar hizmet 6ncesi, atanma, ustalik kazanma, heyecan ve gelisme, diis kirikligi,
denge, emeklilige hazirlik ve emeklilik gibi belli kariyer asamalarindan ge¢mektedirler (Counts,
1998). Ogretmenler, meslegin ilk yillarinda alisma ve sosyallesme evrelerinde, okul icinden ve
disindan kaynaklanan bir¢ok sorunla miicadele etmek zorunda kalmaktadir ve sorunlari
anlamlandirmakta zorlanabilmektedirler (Ivey ve Richardson, 2007). Haliyle mesleki kidemi
fazla olan 6gretmenlerin kidemi az olan 6gretmenlere gore mesleki calismalara iliskin algilarinin
daha olumlu olmasinin nedeni yillar icinde karsilasilan sorunlara iliskin ¢6ziim kapasitelerinin
gelismis olmasindan kaynaklanabilir.

Okulda tiim ¢alisanlar arasinda olumlu mesleki ¢alisma iliskilerinin olmasi etkili okullarin en
onemli bilesenlerinden biridir. Kurumda c¢alisma iliskilerinin iyi olmadig1 bir okulda, okul
diizeyinde orgiitsel etkililigi, baska bir ifade ile tiim 6grenciler i¢cin yliksek nitelikte bir egitim ve
ogretimi gerceklestirmek giictiir (Wang ve Haertel, 2001). Okullarin 6rgiitsel, yonetsel ve egitsel
amaglarini gergeklestirmek i¢in okul yoneticilerinin, 6zellikle yonetim kavram ve kuramlar ile
insan iliskilerinin yonetimi gibi konularda bilgi ve becerilere sahip olmalari gerekir. Ciinki Tiirk
egitim sisteminde okul miidiirleri ve 6gretmenlere yonelik hizmet dncesinde okul yonetimi
konusunda yetistirme programlari agilmamaktadir. Bu nedenle okul yoneticileri ve 6gretmenler,
ihtiyaclarina gore farkli becerileri kazandirmayir hedefleyen egitim programlari, kurs ve
seminerlerle desteklenmelidir. Okul miudiirii ve 6gretmenlere destek amach diizenlenecek
kurslarda yonetim stiregleri, orgiit kultirii ve iklimi, kisilerarasi iliskiler, catisma ve stres
yonetimi, sorun ¢ozme, degisim yonetimi ve giidiileme gibi konulara yer verilebilir. Sonug
olarak, okullarda etkili egitim programlari, daha iyi calisma kosullarn ve ¢alisma ortamlarinin
olusturulmasi, catisma ¢ozme, dengeli okul yonetimi politikalar1 aracilig: ile okul ydneticileri
egitici ve egitici olmayan personel arasindaki mesleki calisma iliskileri gelistirilmelidir. Bu
gelisme, 6gretmenlerin is doyumu ve motivasyonunu yiikselterek egitim ve 6gretimin kalitesini
artiracaktir. Tiim bunlar gergeklestirmek icin okullarda isbirligine dayal destekleyici bir egitim
ve O0gretim ortaminin yaratilmasi gerekmektedir.
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Preschool Teachers' Metaphorical Perceptions
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Abstract

This research was carried out to reveal the perceptions of preschool teachers about their professional
work practices. The research was carried out according to the phenomenology design, one of the
qualitative research designs. The data of the research were collected from 52 preschool teachers working
in the central districts of Sakarya province in 2020-2021. The data obtained were interpreted according to
content analysis. According to the findings, teachers produced 52 valid metaphors for the concept of
"Professional Work". These produced metaphors were then categorized by considering their common
features and analogy aspects. As a result of this process, four categories were obtained for the concept of
"Professional Work". These conceptual categories are grouped under the headings: "Professional
Activities as a Penalty Element, Occupational Studies as an Unnecessary and Insufficient Element,
Occupational Studies as a Mandatory Element, Professional Activities as a Guiding Element". Inferences
and discussions made according to the results are shared in the article.

Keywords: Professional work, preschool, metaphor.

INTRODUCTION

The general aims of education are stated in the National Education Basic Law No. 1737. The
places where these aims, which are theoretically included in the law, are actualized in practice
are schools (Aydin, 2007). It can be said that a school is an extremely complex, but also clear and
simple structure, which has a very diverse and rich experience in terms of administrators,
teachers, students and the environment, in other words, the human factor, and it is dynamic
places including opportunities for change and transformation (Borko, 2004; Sabanci, 2008).
Many factors play an important role in achieving the goals of schools at the desired level. These
are divided into four groups as productivity, health, vitality and usefulness (Basaran, 2000).
Teachers play the most important role in the functioning of these factors. teaching is a
profession with a professional status, which has social, cultural, economic, scientific and
technological dimensions related to the education sector, requires academic study and
professional formation based on special expertise knowledge and skills in the field (Guskey,
2002; Hacioglu & Alkan, 1997). Teachers; are responsible for improving themselves so that
children and young people can realize their intellectual, social and personal development
(Higgins D'Allessandro, 2002; Tekisik, 2000). Teachers who constantly improve and renew
themselves strive for change and continuous improvement by making professional self-
evaluation. Open to new information and ideas; plays an active role in developing himself and
his institution (Ataiinal, 2003; Carol, 2001).

The individual assigned to a certain task in an institution needs continuous training in order not
to fall behind the recent developments related to his profession from the day he starts to work
until he leaves. Two models are generally used in the professional development of teachers: 'out-
of-school professional development' and 'in-service school based professional development'.
While out-of-school professional development includes in-service training activities such as
courses, seminars and conferences out of school; School-based professional development
includes educational activities organized according to the needs of teachers at school (Ozer,
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2008). One of the school-based professional development activities is the Professional Activities
carried out in schools. With the article 43 of the Primary Education and Education Law No. 222
adopted by the Ministry of National Education in 1961, two-month summer vacation was given
to the teachers. Apart from the official holidays, primary school teachers are obliged to
participate in professional activities. Today, teachers go through a two-stage process while being
professionally trained. The first of these is 4-year university education, which is called pre-
service education, and the other is the in-service education. Training programs and activities
that help teachers to develop professionally and realize themselves. It also help teachers to solve
problems and eliminate the problems they encounter. These trainings, which are carried out in
order to increase the professional knowledge of teachers from the day they receive their
diplomas until their retirement, also increase the efficiency of the institution (Erkul, 1997).
Professional work of teachers at the beginning and end of the academic year; It is called seminar
work by education circles. For this reason, it has been deemed appropriate to call these studies
as vocational seminar studies. Managers and teachers carry out the work summarized below in
Professional Activities:

1.Teachers examine and evaluate the changes made in the curriculum, legislation and practices.
2. They evaluate the academic year and complete the preparations for the next academic year.

3. Participate in the necessary branch, group and teachers' board meetings, and give their
opinions and suggestions regarding the implementation.

4. They produce models and solutions for the practices that provide positive development in
education and the situations they identify as deficiencies and negativities (MEB, 2021).

The professional activities period, which is called by the teachers the seminar period (from the
end of the classes to the first working day of July, from the first working day of September to the
beginning of the classes), plays an important role in ensuring the professional development of
teachers. However, in the studies carried out; these studies on professional development in our
country indicated that those activities are only emphazied in official documents rather than
actualization of them (Ceylan and Ozdemir, 2016); that teachers have expectations from these
trainings (Bastiirk, 2012); that they are not implemented in accordance with its purpose
(Boydak-Ozan, et al., 2014) and it is also found that the professional working periods cannot be
evaluated effectively (Tonbul, 2006). However, professional study periods can play an important
role in ensuring the personal and professional development of teachers, as well as providing
preparation for the new academic year and evaluating the completed academic year. This
research stemmed from the need to determine how the periods of professional work carried out
in schools are evaluated and what should be done, and in the literature review, it is seen that the
studies on professional work are very limited (Albez et al,, 2020; Hot and Fingerless, 2016;
Tonbul, 2006; Tiirker and Tok. ; 2019). The lack of any research examining the perceptions of
preschool teachers about their professional work practices makes the research unique and
important.

The main problem of this research is to reveal how preschool teachers perceive their
professional work at the beginning and end of the academic year. Within the framework of this
general purpose, it seeks answers to the following sub-problems given below:

1. What are the metaphors that teachers have regarding the concept of professional activities?

2. Under which categories can these metaphors be grouped according to the analogies of
teachers?

3. Under which categories can these metaphors be grouped according to the demographic
characteristics of the teachers in terms of being positive or negative?
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METHOD
Research Design

Metaphors are one of the most powerful mental tools or models that can be used to determine
teachers' perceptions of the concept of professional work, what they liken to their professional
work, or what images are formed in their minds about professional work. Metaphors (similes,
metaphors) are one of the most powerful mental tools that structure, direct and control our
thoughts about the formation and functioning of events (Saban, 2004). The cognitive process
that develops with metaphors creates affective effects in the individual. The interaction of
cognitive and affective processes leads individuals to use metaphors when describing their own
feelings and thoughts or the feelings and thoughts of others. In this context, metaphors; it shows
the way individuals perceive the world and themselves (Girmen, 2007). A phenomenological
(phenomenological) design, one of the qualitative research methods, was used in this study,
which aims to determine the perceptions they have about "Professional Activities" through
metaphors throughout the year. The phenomenology design focuses on phenomena that we are
aware of it but do not gain an in-depth and detailed understanding. Phenomena can appear in
various forms such as events, experiences, perceptions, orientations, concepts and situations in
the world we live in. Phenomenology creates a suitable research ground for studies that aim to
investigate phenomena that are not completely foreign to us and that we cannot fully
comprehend (Yildirim & Simsek, 2006).

Study Group of the Research

This study was carried out with regular pre-school teachers working in the central districts of
Sakarya province in the 2020-2021 academic year. The demographic information of the
participants is given in Table 1, which was selected from among the teachers in the study group
by simple random sampling method from the universe on a voluntary basis.

Table 1. Demographic Information of Teachers Participating in the Research

Characteristics N %
Gender Woman 35 67,31
Man 17 32,69
Seniority 1-5 years 14 26,92
6-10 years 10 19,23
11 years and above 28 53,85

35 (67.31%) of the teachers participating in the research are female and 17 of them (32.69%)
are male teachers. As fort he professional seniority of the participants, 14 of them (26.92%) have
1-5 years seniority, 10 of them (19.23%) have 6-10 years seniority, 28 of them (53.85%) have
11 years and above seniority.

Collection of Data

The preschool teachers in the study group were contacted by the schools where they worked,
and information was given about the research. A metaphor scale form was sent to the e-mail
address of the participants who wanted to participate on a voluntary basis, and the e-mail was
requested to be answered within a certain period of time. In order to reveal the metaphors of the
participants in the e-mail regarding the concept of "Professional Activities" at the beginning and
end of the year at schools,. In the form, the sentence given as "Professional Activities in schools
are like .......... Because ............. " were asked to them to complete it.

Analyzing the Data Used in the Research

The "content analysis" technique was used in the analysis of the data obtained in the study. The
main purpose of content analysis is to reach concepts and relationships that can explain the
collected data. The data summarized in descriptive analysis are analyzed more deeply in content
analysis, and concepts and themes that cannot be noticed with a descriptive approach can be
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reached by content analysis (Yildirim & Simsek, 2006). In this context, metaphors developed by
teachers were analyzed in 5 stages, as in the relevant literature (Bektas & Karadag, 2013). The
analysis of the data consists of the stages of naming and elimination, compiling metaphors,
developing categories, ensuring validity and reliability, and calculating frequencies, respectively.
It was checked whether all metaphors were developed significantly. As in Saban's study (2008),
the subject of the metaphor is discussed in terms of the source of the metaphor, the relationship
between the subject of the metaphor and its source metaphors produced by teachers in the
elimination phase. In this direction; No metaphor has been identified that does not contain a
specific metaphor source, does not specify a reason for the metaphor produced, does not
contribute to the explanation of the concept of "Professional Activities", and can be considered
under more than one category. In the category development stage, the metaphors produced by
the teachers were examined by considering which features of the concept of "Professional
Activities" were created and how they were conceptualized. In this direction, considering the
codes given to the metaphors during the naming phase, metaphors with similar themes were
included in the same category. At this stage, the statements of the teachers were included in
order to shed light on how the categories were created. When quoting the direct statements of
the teachers, code names such as "T1" were used instead of their real names. In order to ensure
the internal reliability of the research at the stage of ensuring validity and reliability, expert
opinion was sought to confirm whether the metaphors produced represented the category in
which they were found. In qualitative studies, a desired level of reliability is achieved when the
agreement between expert and researcher evaluations is 90% or more (Saban, 2008). The
reliability of this research was calculated using Miles and Huberman's formula
(Reliability=Consensus/Agreement+Disagreement x 100) (Miles & Huberman, 1994; cited in
Senel & Aslan, 2014). The result was found to be 98%. The categories created during the
calculation of the frequencies and the interpretation of the data were tabulated and the
frequency of teachers' use of these metaphors was expressed as frequencies and percentages.
The data were interpreted according to the findings obtained.

FINDINGS

In this study, which was carried out to determine the perceptions of teachers about the concept
of "Professional Activities" through metaphors, the metaphors created by the teachers were first
divided into categories according to their positive and negative status. Then, under the main title
of these positive and negative situations, the metaphors produced by the teachers according to
their gender, the type of school they work and the seniority of the teachers are presented in
tables. Afterwards, the metaphors developed by the teachers containing similar themes were
brought together under the same heading and categories were created. While determining the
similarity of the created metaphors, the analogy aspect was taken as a basis. In addition, the
metaphors created by the teachers for the concept of "Professional Activities" and the categories
in which these metaphors take place were interpreted by giving the comparisons according to
the gender of the teachers, the type of school they work in and the seniority of the teachers.

Metaphors Regarding the Concept of Professional Activities

According to the general findings obtained in this study, teachers produced 52 valid metaphors,
47 of which were related to the concept of "Professional Activities". These metaphors produced
by the teachers are given in Table 2.
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Table 2. Metaphors Formed by Teachers for the Concept of "Professional Activities"

Order Metaphor F % Order Metaphor F %

1 Punishment 2 3,85 24 napping in front of 1 1,92
the tv

2 Wasted lesson 1 1,92 25 Post-harvest 1 1,92
irrigation

3 Torture 1 1,92 26 Prison 1 1,92

4 Lie back and think of 1 1,92 27 A bitter-sweet 1 1,92

England? experience standing

for Salty Turkish
coffee that a groom-
to-be should drink

5 Tasteless meal 1 1,92 28 Torment in Hell 1 1,92

6 Car without wheels 1 1,92 29 Beat the air 3 577

7 Post-harvest 1 1,92 30 Chinese torture 1 1,92
irrigation

8 Waste of time 2 3,85 31 Teacher's guide 1 1,92

9 Poorly shot movie 1 1,92 32 Our guys 1 1,92

10  Weave in and out of 1 1,92 33 Friends 1 1,92
traffic

11  Examination after the 1 1,92 34 A case of the blind 1 1,92
school report is given leading the blind

12 The fog that comes 1 1,92 35 Don Quixote 1 1,92

out suddenly when

you are in the middle 36 Children's tale 1 1,92
of the sea with the
boat
13 Beonahiding to 2 3,85 37 Obligatory direction 1 1,92
nothing
14 My mother's house 1 1,92 38 Vanilla ice-cream 1 1,92
cleaning before the
feasts
15  Drill in a closed prison 1 1,92 39 Empty vessels make 1 1,92
the most sound
16  repeats like a robot 1 1,92 40 Mad's Hair Counts 1 1,92
17 Drum 1 1,92 41 Out of Braked truck 1 1,92
18  Grind 1 1,92 42 In service education 1 1,92
19  Compass 1 1,92 43 Backstage 1 1,92
20  Avicious circle 1 1,92 44 Clamp 1 1,92
21  unnecessary work 1 1,92 45 Holiday 1 1,92
22 Economy class airfare 1 1,92 46 Tea garden 1 1,92
purchased so long ago
23 Balloon 1 1,92 47 Antre 1 1,92
Toplam 52 100

In Table 2, the most frequently repeated metaphors according to frequency values are "Beating
the Air" (f= 3), "Punishment” (f= 2), "Wasting Time" (f= 2), " be on a hiding to nothing” (f= 2).
The created metaphors were categorized by considering their positive or negative aspects and
their analogy aspects.

2 Turkish translation of Appointment in East is replaced by this idiom meaning that: by extension, to endure any
unpleasant or unwanted task or experience by of thinking one's duty, the benefits of the experience, or by distracting
oneself with more pleasant thoughts. Primarily heard in UK.
https://idioms.thefreedictionary.com/lie+back+and+think+of+england
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Categories of Metaphors Constructed Regarding the Concept of Professional Activities
According to Their Positive or Negative Status

Table 3. Categories of Metaphors Constructed Regarding the Concept of Professional Activities
According to Their Positive or Negative Status

Categories Categories Metaphors Number of Metaphors Categories f %
Metaphors Metaphors
Number of Number of
Metaphors Metaphors
Professional
Actl.v3t1es asa Teacher's Guide(1), Compass (1), Vanilla ice-cream (1), In-
Positive Concept service training(1), Entrance(1), Backstage(1) 6 6 11,54
Professional
Activities as a Punishment(2), Wasted lesson(1), Waste of time (2), Rolling
Negative Concept an empty can (1), Torture(1), Lie back and think of England
(1), Food without salt (1), Car without wheels (1), Time Loss
(2) Poorly shot movie (1), Scissoring (1), Exam after the
report card (1), Fog in the middle of the sea with a boat (1),
My mother's house cleaning before the feasts (1), Drilling in a
closed prison (1), Robot-like repetitions (1), Drum (1),
Torment (1), Compass (1), Vicious circle (1), Unnecessary 41 46 88,46
work (1), Economy class flight ticket purchased long ago (1),
Balloon (1), Napping in front of the TV (1), Post-harvest
irrigation (1), Prison (1), Salty Turkish Coffee that a groom-to-
be should drink (1), Torment of Hell (1), Beating water in a
mortar (3), Chinese torture (1), Our boy (1), Friends (1), A
case of the blind leading the blind (1), Don Quixote (1), Child's
tale (1), Obligatory direction (1), Mad's Hair Counts (1), Out of
breath truck (1), Clamp(1), Holiday (1), Tearoom(1)
Total 47 52 100

As can be seen in Table 3, when metaphors created by teachers are categorized according to
whether they are positive or negative, the metaphors reflecting the category of "Professional
Activities as a Positive Concept" (11.54%) are "Professional Activities as a Negative Concept"
(88%). ,46) were produced less than the metaphors reflecting the category. While 6 types of
metaphors reflecting the category of "Professional Activities as a Positive Concept" were
produced by 6 teachers, the metaphors reflecting the category of "Vocational Studies as a
Negative Concept" were produced by 46 teachers.

Table 4. Comparison of Positive or Negative Metaphors Formed by Teachers for the Concept of
"Professional Activities" in terms of Teachers' Gender

Female Male
Category N % Category n %
Professional Professional
Activities as a 6 11,54 Activities as a - -
Positive Concept Positive Concept
Professional Professional
Activities as a 29 55,77 Activities as a 17 32,69
Negative Concept Negative Concept
Total 35 67,31 Total 17 32,69

As seen in Table 4, when the positive and negative metaphors of teachers for the concept of
"Professional Activities" are examined in terms of teachers' genders, female teachers produce
metaphors that reflect the category of "Professional Activities as a Positive Concept” (11.54%) 6
times. , they produced metaphors reflecting "Professional Activities as a Negative Concept"
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(55,77%) 29 times. All of the teachers who produce positive metaphors are female teachers.
While male teachers never produced the metaphors reflecting the category of "Professional
Activities as a Positive Concept" (0%), they produced the metaphors reflecting the category of
"Professional Activities as a Negative Concept" (32.69%) 17 times.

Table 5. Comparison of Teachers' Metaphors for the Concept of "Professional Activities" in terms
of Seniority of Teachers

1-5 years 6-10 years 11 years and above
Category n % Category N % Category n %
Professional Professional Professional
Activities as a Activities as a Activities as a
Positive Positive Concept 1 192 Positive Concept 5 9,62
Concept ) ) ’
Professional Professional Professional
Activities as a Activities as a Activities as a
Negative Negative Negative 4423
Concept 14 26,92 9 17,31 23
Total 14 26,92 Total 10 19,23 Total 28 53,85

As seen in Table 5, when the positive or negative metaphors of teachers for the concept of
"Professional Activities" are examined in terms of their seniority, all of the teachers with 1-5
years of experience (26.92%), and 1 of the 6-10 years senior teachers make positive metaphors
(1.92%), while 9 of them (17.31%) produced negative metaphors, 5 (9.62%) of the 11 years and
over senior teachers produced positive metaphors and 23 (44.23%) of them produced negative
metaphor

Categories of Metaphors Created by Teachers for the Concept of "Professional Activities"
According to the Similarities

Table 6. Categories of Metaphors Created by Teachers for the Concept of "Professional
Activities"

Categories Metaphors The number of F %
metaphors
Professional Activities as Punishment (2), Torture (1), Torment
Punishment (1), Chinese torture (1), Poorly shot
movie (1), Scissoring (1), The fog that
comes out of nowhere in the middle of 11 12 23,08

the sea with a boat (1), Drilling in a
closed prison ( 1), Prison (1), Torment
in Hell (1), Vise (1)

Professional Activities as an Wasted lesson (1), Lie back and think
Unnecessary and Insufficient of England (1), Tasteless meal (1), Car
Element without wheels (1), Post-harvest

irrigation (1), Waste of time (2), Exam
after the report card (1), Beona
hiding to nothing (2), My mother's
house cleaning before the feast (1), 26 30 57,69
Robot-like repetitions (1), Drum (1),
An unnecessary work (1), Balloon (1),
Napping in front of the TV (1), Post-
harvest irrigation (1), Beating water
in a mortar (3), Our guy (1), Friends
(1), A case of the blind leading the
blind (1), Don Quixote (1), Children's
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tale (1), Rolling an empty can (1),
Crazy's Counting Hide (1), Braked
Truck (1), Vacation (1), Tea Garden(1)

Professional Activities as an Vicious circle (1), Economy class flight
Element of Obligation ticket purchased long in advance (1), 4 4 770
Salty Turkish coffee that a groom-to-be ’
should drink (1), Mandatory direction
(1,
Professional Activities as a Compass (1), Teacher's Guide (1), 6 6 1154
Guiding Element Vanilla Icecream (1), In-service ’
training(1), Entrance(1), Backstage(1)
Total 47 52 100

As seen in Table 6, when the metaphors created by the teachers were categorized according to
their similarity aspects, 4 categories were obtained. These categories are; "Professional

Activities as a Penalty Element”, " Professional Activities as an Unnecessary and Insufficient

Element", " Professional Activities as an Element of Obligation" and " Professional Activities as a
Guiding Element".

Professional Activities as Punishment

In this category, teachers produced metaphors by associating professional activities with the
element of punishment. These metaphors and their frequencies are punishment (2), torture (1),
badly shot movie (1), scissoring (1), the fog coming out of the middle of the sea with a boat (1),
drilling in a closed prison (1), torture (1)., prison (1), torment (1), Chinese torture (1) and vice
(1). Below are examples of teachers' definitions of metaphors that make up this category.

'Professional activities are like a fog that suddenly appears when you are in the middle of the sea in a boat.
Because it prevents teachers from going home” (S-5)

'Professional activities are like a badly made movie. Because no matter how hard you try to complete it, you
cannot endure until the end of the movie.” (5-13)

'Professional activities are like training in a closed prison. Because unnecessary studies and meetings are held
on the same subjects.” (S-21)

Professional Activies as an Unnecessary and Insufficient Element

In this category, teachers produced metaphors by associating professional activities with
unnecessary and insufficient elements. These metaphors and their frequencies are empty (1),
Lie back and think of England (1), tasteless meal (1), car without wheels (1), post-harvest
irrigation (1), waste of time (2), exam after report (1) , shoveling (2), my mother's house
cleaning before the holidays (1), robot-like repetitions (1), drum (1), unnecessary work (1),
balloon (1), napping in front of the TV (1), post-harvest irrigation (1), beating water in a mortar
(3) and our boy (1), friends (1), the blind are deaf (1), Don Quixote (1), the children's tale (1),
the rolling of the empty can (1), Mad's Hair Counts (1), a truck with a broken brake (1), a holiday
(1) and a tea garden (1). Below are examples of teachers' definitions of metaphors that make up
this category.

“Professional activity is like irrigation after harvest. Because the processes are over and there is no
motivation left.” (S-7)

“Professional activities are like an exam after a report card is given. Because everything is over and there is
no motivation left.” (S-29)

“Professional activities are like the sound of an empty can. Because there is sound, there is noise, but it is
empty.” (5-20)
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Professional Activities as an Element of Obligation

In this category, teachers produced metaphors by associating professional activities with the
element of necessity. These metaphors and their frequencies are in the form of a vicious circle
(1), an economy class flight ticket purchased in advance (1), a salty Turkish coffee that a groom-
to-be should drink (1), and the obligatory direction (1). Below are examples of teachers'
definitions of metaphors that make up this category.

“Professional activities are like an economy class plane ticket bought long ago. Because you can't change the
ticket date, either the ticket will burn or you have to wait for that date.” (T-18)

" Professional activities are like salty Turkish coffee that a groom-to-be should drink. Because you don't want
to drink, but you have to" (5-6)

“Professional activities are like a vicious circle. Because the same things are repeated every year by force” (S-
22)

Professional Activities as a Guiding Element

In this category, teachers produced metaphors by associating professional activities with the
guiding element. These metaphors and their frequencies are compass (1), teacher's guide (1)
and vanilla ice cream (1), in-service training (1), anteroom (1) and backstage (1). Below are
examples of teachers' definitions of metaphors that make up this category.

“Professional activities are like vanilla icecream. Because eating vanilla icecream makes me happy and leads
me to work with more enthusiasm that day. It motivates me to work enthusiastically all year in Professional
Activities” (S-4)

“Professional activities are like a compass. Because the work to be done for 1 year is planned. It guides the
teacher about how education-teaching activities will be better.” (S-11)

“Professional activities are like backstage. Because all the employees are for the stage. Like the audience on
the stage, Professional Activities are also aimed at students.” (T-2)

RESULTS and DISCUSSION

With this study, the perceptions of teachers working in pre-school institutions regarding the
concept of professional activities in their schools were examined. Professional activity is the
whole of cooperation and positive relations between education employees in order to achieve
the goals of the school at the desired level. Relationships among school personnel have a
significant impact on students' success. As Cranston (2002) states, the relationship between the
roles of the employees in the school and the groups plays an important role in the sharing of
responsibilities and the effectiveness of the school. For this reason, the level of professional
working relations at school directly affects the quality of education and training. According to
the results of the research, it was found that the perceptions of preschool teachers about the
professional work carried out in schools are generally negative. Similarly, in the study of
Saracaloglu, Cirakoglu and Akay (2016), they see this process as unplanned, aimless, inefficient
and ineffective; In the study of Hot and Fingersiz (2016), it was revealed that teachers were of
the opinion that the contribution of professional activities to related professional development
and the methods and techniques used in in-service training activities were insufficient and their
professional working periods were inefficient.

Negative professional working relationships in schools cause many negative relationships
within the school. While Ivey and Richardson (2007) stated that with this practice, teachers
could share the vision and goals of the school, Wang and Haertel (2001) argued that teachers
would become more professional with the increase in cooperation and interaction between
teachers. According to the results of the research, female teachers find it more positive than
male teachers in terms of professional working relationships at school. It is difficult to explain
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this result based on current research findings. However, as Basaran (2000) states, in order to
develop positive human relations in an organization, relationship disorder should be perceived
as a problem and necessary measures should be taken and studies should be carried out by
school administrations for this.

According to the research findings, the perception of professional working relations of teachers
with more seniority is more positive than teachers with less seniority. From the moment they
are appointed to the profession until their retirement, teachers go through certain career stages
such as pre-service, appointment, mastery, excitement and development, frustration, balance,
retirement preparation and retirement (Counts, 1998). In the first years of the profession,
during the adaptation and socialization phases, teachers have to struggle with many problems
arising from inside and outside the school, and they may have difficulty in making sense of the
problems (Ivey & Richardson, 2007). As a matter of fact, the reason why teachers with more
professional seniority have a more positive perception of professional work compared to
teachers with less seniority may be due to the fact that their capacity to solve the problems
encountered over the years has developed.

Having positive professional working relationships among all employees at the school is one of
the most important components of effective schools. In a school where working relations in the
institution are not good, it is difficult to achieve organizational effectiveness at school level, in
other words, a high quality education and training for all students (Wang & Haertel, 2001). In
order to realize the organizational, managerial and educational goals of schools, school
administrators should have knowledge and skills, especially on management concepts and
theories and the management of human relations. Because in the Turkish education system,
training programs on school management are not opened for school principals and teachers
before the service. For this reason, school administrators and teachers should be supported with
training programs, courses and seminars aimed at providing different skills according to their
needs. Courses to be organized to support school principals and teachers may include topics
such as management processes, organizational culture and climate, interpersonal relations,
conflict and stress management, problem solving, change management and motivation. As a
result, professional working relations between school administrators, educators and non-
teaching staff should be developed through effective education programs, better working
conditions and working environments, conflict resolution, and balanced school management
policies in schools. This development will increase the quality of education and training by
increasing teachers' job satisfaction and motivation. In order to realize all these, a supportive
education and training environment based on cooperation should be created in schools.
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Sinif Ogretmeni Adaylarinin Cocuk Yogasinin Yararlarina
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Opinions of Prospective Classroom Teachers on the Benefits
of Yoga for Children
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Bir araya getirmek, biitiinlemek anlamina gelen yoga temelde zihin ve beden arasindaki uyuma
odaklanmaktadir. Giiniimiizde uyaran yogunluguna fazlasiyla maruz kalan ¢ocuklarin saglikl bir zihinsel,
fiziksel ve duygusal yapiya sahip olmalari yoga ile saglanabilmektedir. Arastirma, 6gretmen adaylarinin
¢ocuk yogasinin yararlarina iliskin goriislerini almay1 amaglamaktadir. Arastirma, 2021-22 akademik
doéneminde sinif egitimi son sinifta 68renim goren 11 6gretmen adayi ile gerceklestirilmistir. Arastirmada
nitel arastirma yontemlerinden durum c¢alismasi teknigi kullanilmistir. Amagh 6rneklem tiirlerinden ise
olciit alma teknigi kullamlmustir. Olciit olarak cocuk yogasini bilen 6gretmen adaylar1 kapsama alinmistir.
Arastirma sonuglarina gore, 6gretmen adaylar1 ¢ocuk yogasinin ne oldugunu bilmekte, ancak staj da
uygulamamaktadirlar. Adaylar, yoganin pek ¢ok yarar1 oldugunu diisiinmekte ve okullarda
uygulanabilecegine inanmaktadirlar. Arastirma sonuglarina dayali olarak, aday ogretmenlerin ¢ocuk
yogasi ile ilgili egitimler almalari, formasyon derslerini yoga teknikleri ile iliskilendirip 6grencilerdeki
stresi azaltacak etkinlikler hazirlamalar1 6nerilmektedir.

Anahtar Kelimeler: Yoga, cocuk yogasi, 6gretmen adaylari

Abstract

Yoga, which means to bring together and to integrate, basically focuses on the harmony between mind and
body. Today, children who are exposed to excessively intensive stimulus can have a healthy mental,
physical and emotional structure with yoga. Aiming to get the opinions of prospective teacher on the
benefits of yoga for children, this study was carried out with 11 prospective teacher studying in the final
year of classroom education during the 2020-21 academic year. The case study technique, one of the
qualitative research methods, and the criterion sampling one of the purposeful sampling types, were used.
As a criterion, prospective teachers who knew yoga for child were included. According to the results of the
research, teacher candidates know yoga and yoga for children, but do not apply it in the internship school.
They think that yoga has many benefits and believe that it can be applied in schools. Based on the research
results, it is recommended that prospective teachers receive training on yoga for children, associate
formation lessons with yoga techniques and prepare activities that will reduce stress in students.

Keywords: Yoga, yoga for children, prospective teachers

GIRIS

Yoga; birlestirmek anlamina gelen, zihin ve beden uyumuna dayanan, istemli olarak bedeni ve
diistinceleri kontrol edebilen uygulamalardir. Yoga gibi meditasyonel tekniklerin ge¢misi ¢ok
eskiye dayanmakta ve gitgide daha popiiler hale gelmektedir. Hint yarimadasinda ortaya ¢ikan
ve bir zihin-beden pratigini iceren yoga; fiziksel duruslari, nefes egzersizlerini, meditasyon
(odaklanma), mantralar, etik degerler, mutluluk gibi giinliik yasam disiplinlerini kapsamaktadir.
Yoga; Yama (ahlaki kurallar), niyama (6zdisiplin), asana (durus, postiir), pranayama (nefes

teknikleri), prathayara (yalniz kalma), dhrana (odaklanma), dhyana (meditasyon/tefekkiir),
samadhi (aydinlanma) olmak iizere 8 temel ilke ile kendini gostermektedir. Bir felsefi sistem
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olarak yoga, son donemlerde, zindelik ve odaklanma egzersizine evrilmistir. Yogayla amag;
biitlin yasam formlari i¢cinde derin bir birliktelik ve merhamet duygusunu olusturmak, i¢c huzur
ve sosyal barisa saglikli bir zihin ve bedenle ulasmaktir. Yoganin bir ¢ok tiirii olup bunlar bhakti
(sevgi yogasi), ashtanga (glic yogast), kundali (farkindalik yogasi), yin (kas esnekligi) jhane (bilgi
yogasi), hatha (nefes teknikler), yoga terapi (saglk ve sifa yogasi), restoratif (sinir sistemini
onarma yogasi), kahkaha (stres atma) ve ¢cocuk yogasidir (Alkan ve Oz¢oban, 2017:65; Aydin ve
Ozgen, 2018:97; Duman ve Koca, 2020: 60; Giizel ve Baysal, 2017:92; Koyiistii ve Kirik,
2021:106; Ozgﬁn vd, 2021:304; Torgutalp, 2018:90; Ozer ve Ates, 2019; Wang ve Hagins,
2016:1)

Cocuk yogasi; yoga 6gretilerini kullanilarak ¢ocugun daha dingin, daha mutlu ve daha saglikli
bireyler haline gelmesi icin zihin, ruh ve beden farkindaligini saglayarak zihinsel odaklanma
diizeylerini arttirabilen, hayattan keyif alma durumlarini, sosyal iligkilerini, benlik saygis1 ve
ozgliven dlizeylerini gelistirebilen oldukca yeni bir yoga tiriidiir. Yapilan arastirmalar, ¢cocuk
yogasinin, c¢ocuklarda; 6zgiiveni arttirdigi, gorsel bellek iizerinde etkili oldugu, akademik
gorevleri yerine getirme isteklerini arttirdigi, kaygiyr azalttigl, hafiza ve dikkat kapasitesini
gelistirdigi, dogru nefes alma tekniklerini 6grettigi, yaraticithg1 arttirdigl, odaklanma siiresini
uzattig, iradeyi gelistirdigi, zihin ve beden farkindaligini arttirdigy, fiziksel durus bozukluklarim
giderdigi, otokontrolii gelistirdigi ve duygusal sorunlarla basa ¢ikma giiclinii arttirdig
yoniindedir (Bas, 1998; Conboy vd. 2013; Farahani vd., 2019; Gulati vd, 2019, Hagins ve Rundle,
2016; Kauts ve Sharma, 2009; Nanthakumar, 2018; Pandya, 2018; Stapp ve Wolff, 2019).

Son dénemlerde 6grenci odaklanma problemleri ve tekil bagimliliklarin artmasi ile ¢ocuk yogasi
on plana ¢ikmis ve yoganin ¢ocuklarin bedensel, ruhsal ve akademik becerilerini gelistirmesine
olan katkilari tartisilmaya baslanmistir. Rekabetci olmadan girisilen yoga egzersizleri bedensel
ve ruhsal farkindalik kazandirarak cocuklarin rahatlamasini saglamakta ve onlarin ugrastiklari
islere odaklanmasina ve o islerden zevk almasina yardimci olmaktadir. Cocuk yogasi beden
biitiinliigli saglayarak ¢ocugun icindeki giicii fark etmesine yardimci olmakta, olumlu diisiinme,
motivasyon, mutluluk, 6z diizenleme becerilerini gelistirmekte, dikkat seviyesini arttirmakta,
kayg1 diizeyini diisirmekte, akademik basarinin iyilesmesini desteklemektedir (Abadi vd,
2008:154; Berger vd, 2009:36; Cico vd. 2015:3449; Chittoor, 2011: 375; Frank vd. 2017:545;
Hagins ve Rundle, 2016:105; Jellesma, 2013:1; Kaplan, 2013:12; Karaboga, 2019; Peck vd,
2005:416; Sarkissian vd, 2018:211; Tummers, 2005:35).

Dinle, yap, eglen sloganiyla okul sistemi i¢cinde de yer alan cocuk yogasi, 6grencilerin pozitif
diistinmesi, dogru nefes alma verme tekniklerini 6grenmesi, hayallerle, masallarla, sarkilarla,
miizik ve mantra boyama terapileri ile fiziksel ve ruhsal gevseme seanslarini igermektedir.
Dogrudan haydi simdi yoga yapiyoruz seklinde degil de herhangi bir egitim etkinligini yoga
ilkeleri ile birlestirerek gerceklestirmeye dayalidir. Boylelikle cocuklarda gevseme, davranissal
disiplin, sorumluluk, odaklanma, iyi bir uyku, ¢evresel farkindalik, 6z farkindalik, beslenme tarzi,
sosyal iliskiler, iyi dinleme, sakinlik, kendi viicudunu tanima, durus, giiven, ¢aliskanlik, eglence,
istek ve benlik saygisim arttiracaktir. Ogretmenlerin cocuk yogasi egitim programlarina bakis
acist olumlu olup, sadece okulda degil, evde de bu siirecin devam ettirilmesi gerektigi
diistintilmektedir. Aile yaklasimlarinin destekleyici olmasi, okul rutin programinin igine entegre
edilmesi, kolay ve eglenceli tekniklerle baslamasi ¢ocuk yogasina olan ilgiyi arttiracaktir (Chen
ve Pauwels, 2014:146).

Yapilmis arastirmalarin sonucunda yoga ve meditasyon temelli miidahalelerin gelistirilmesi ve
uygulanmasina artan ilgi nedeniyle okullarda yoga uygulamalarinin yapilmasi onerilmektedir.
Egitimde farkindalik dernekleri, okul yogasi birlikleri, vb birlikler okul icin uygun yoga
etkinlikleri gelistirmektedirler. Bu etkinliklerde 6gretmenlerinde stres yonetimi ve mutlulugunu
tesvik etmek icin okul temelli yoga uygulamalarina dahil olmalar istenmekte ve ortak bir
farkindalik yakalanmaktadir (Harris vd, 2015:144; Khalsa ve Butzer, 2016:46). Mevcut
arastirma bulgular1 ve yoga egitiminin ¢ocuklar tzerindeki olumlu etkisini ortaya koyan
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sonuglar incelendiginde ¢ocuk yogasinin bilinmesi ve dgretilmesi cocuklarin bilissel ve duygusal
islevlerinin desteklemesine katki saglayacaktir.

Arastirmanin Amaci

Arastirmanin amaci; 6gretmen adaylarinin ¢ocuk yogasinin yararlarina iliskin goriislerini
almaktir. Boylece adaylarin ¢ocuk yogasi hakkindaki bilgi diizeyleri ve 6grencilere yonelik olasi
yararlarin1 6ngoérmeleri saglanacaktir. Arastirma, egitim 6gretim etkinliklerinin daha etkili ve
verimli olmasi i¢in yoga gibi odaklanmayi arttiran, beden zihin farkindalifini yaratan ve
bagimliliklara karsi iradeyi gliclendiren alternatif uygulamalarin bilinmesi acisindan 6nem
tasimaktadir. Okul temelli yoga etkinlik programlarinin gelecekte daha kullanilir hale gelecegi
diistintilmektedir. Bunun icin, 6ncelikle, 6gretmen adaylarinin ve 6gretmenlerin ¢ocuk yogasi
farkindalik diizeylerinin arttirilmasi, ¢ocuk yogasi etkinlikleri, teknikleri ve uygulanmasini
bilmeleri, yoganin etkilerinin bilimsel arastirmalarla ortaya konan yararlarindan haberdar
olmalari saglanacaktir. Arastirma kapsaminda su sorulara yanit aranmistir.

1-Ogretmen adaylarinin ¢ocuk yogasimin yararina iliskin goriisleri nelerdir?
2-Ogremen adaylarinin ¢ocuk yogasini uygulama durumlari ne diizeydedir?

3-Ogremen adaylarinin cocuk yogasinin okullarda uygulanabilirligine iliskin goriisleri nelerdir?

YONTEM

Arastirmada nitel arastirmalardan durum c¢alismasi ile gercgeklestirilmistir. Bu desende
belirlenen durumlar normal seyri icinde degerlendirilmekte, bireylerin yasantilarini nasil
anlamlandirdiklarina odaklanmaktadir. Durum c¢alismasi; tek bir durum ya da olayin
derinlemesine incelendigi, verilerin sistematik bir sekilde toplandig1 ve gercek ortamda neler
olduguna bakildig1 bir yontemdir. Elde edilen sonuclarla olayin neden o sekilde olustugu ve
gelecek calismalarda nelere odaklanilmasi gerektigini ortaya koymaktadir (Subasi ve Okumus,
2017). Bu siirecte durum ile ilgili tanimlayici sonuclar elde edilmekte ve istatistiksel analizler
kullanilmamaktadir (Yildinm ve Simsek, 2011). Arastirmada, adaylarin g¢ocuk yogasinin
yararlarina iliskin alg1 ve bakis agilarinin ortaya konmasina odaklanilmistir.

Katilimcilar

Arastirma, 2021-22 akademik doneminde sinif 6gretmeni adaylarindan 11 kisiyi kapsamaktadir.
Katilimcilar belirlenirken amagli 6rnekleme yontemlerinden olgiit 6rneklemesi kullanilmistir.
Olgiit olarak adaylarin yoga ve ¢cocuk yogasi hakkinda bilgi sahibi olmalar1 ve son simifta 6grenim
goren staj ogrencileri olmalar1 esas alimmustir. Ogrencilere yoga ve cocuk yogasi ile herhangi bir
bilgi veya uygulamalar1 olup olmadigl sorulmus ve arastirmaya dahil edilmistir. Katilimcilar,
goniilliik esasina gore arastirmaya dahil edilmistir. Nitel arastirmada 6rnek biiyiikliigl esnektir.
Arastirmaci bu nedenle topladigi veriler konuyu yansitmada belli bir doygunluga ulastiginda
veri toplamay1 sonlandirabilir. Nitel arastirmada, 6rneklem biiyiikliiglinden cok zengin bilgi
iceren durumlar, arastirmacinin goézlem ve analitik kapasiteleri sonucu ortaya c¢ikaran gecerlik,
anlamlilik ve algilamalari daha 6nemlidir. Buna gore arastirmanin yapisi, neyin yararl ve énemli
olduguna baghdir (Biiylikoztirk vd., 2008). Bu arastirmada goriismelerden elde edilen veriler
11 kisi ile simirlandirilmistir. Arastirmada katihmcilar A1, A 11 olarak, cinsiyet E (Erkek) K
(Kadin) olarak kodlanmistir.
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Tablo 1. Katilmcilarin Demografik Ozellikleri

Katilimcilar Cinsiyet Yas Sinif
Al E 20 4
A2 E 21 4
A3 K 21 4
A4 K 20 3
A5 K 19 2
A6 K 22 4
A7 E 19 1
A8 K 19 1
A9 E 20 2
A10 K 20 2
Al1l E 21 3

Veri Toplama Siireci

Veriler toplanmadan Once arastirmanin amaci ve gerekli bilgiler verilmistir. Katiimcilarin
gontlli olarak arastirmaya dahil olmalari saglanmis ve isim yazmamalari séylenmistir.

Veri Toplama Araci

Arastirma verilerinin toplanmasinda 7 sorudan olusan, arastirmacinin gelistirdigi, yari
yapilandirilmis bir goriisme formu kullanilmis ve katilimcilarla olan gorlismeler yiiz ylze
gerceklestirilmistir. Goriisme formu olusturulurken sinif 6gretmeni yetistirme konusunda
uzman olan ayrica yoga merkezi isleten iki’ser kisinin goriisii alinmistir. Goriisme 6ncesinde
sorularin a¢ik ve anlasilir olmasi i¢in 2 6gretmen adayi ile 6n gériisme yapilmis ve formun son
haline karar verilmistir. Goriismeler 15-22 dk siirmistir. Uygulama esnasinda adaylara
arastirmanin amaci ve kapsami belirtilmistir.

Verilerin Analizi

Oncelikle elde edilen formlar dikkatlice okunmus, goriisler arasindaki ortak gériisler, kavramlar
ve fikirler belirlenmistir. Bu goriislere gore kodlar olusturulmus ve bu kodlara gore temalar
belirlenmistir. Nitel arastirmalarda veri toplama ve analizi duragan degildir. Bu yiizden hangi
sorularin sorulacagl veya analiz edilebilecegi kestirilemeyebilir. Bu baglamda 3 soru manuel
arastirma analizi ile destekleyici veri toplama yoluna gidilmistir. Yapilan icerik analizi stirecinde,
verilerin kodlanmasi, temalarin bulunmasi, kod ve temalarin diizenlenmesi ve bulgularin
yorumlanmasi sirasi takip edilmistir.

Cocuk yogasinin yararlarina iliskin kodlar bir araya getirilerek incelenmis ve bu kodlarin hangi
kategoriye ait olduklari bulunmustur. Sonuglar betimsel bir anlatimla sunularak alintilarla
desteklenmistir. Arastirmanin i¢ gecerligi icin katilimc teyidi (geri doniitl), inandiriciligi igin
mevcut arastirmalar, i¢ giivenirligi icin arastirmacilar arasinda C. Kappa basit uyum katsayisina
bakilarak (P0>0.5) uyum analizi yapilmis ve goriis birligi saglanmistir.

BULGULAR

Asagida 6gretmen adaylar ile elde edilen verilerin ¢6zliimlenmesi sonucunda elde edilen
bulgulara yer verilmistir. Arastirma verilerinden yapilan analize goére bulgular 3 temada
toplanmistir. Bunlardan ilki; adaylarin ¢ocuk yogasinin yararina iliskin goriisleri, ikincisi ¢cocuk
yogasini staj okullarinda uygulama durumlar1 ve ¢ocuk yogasinin okullarda uygulanabilirligine
iliskin gortisleridir.

Ogretmen Adaylarinin Cocuk Yogasinin Yararlari Hakkindaki Gériisleri

Adaylar ¢ocuk yogasinin hem ¢ocuklara hem de 6gretmenlere bir¢ok yarar saglayacagini
diisinmektedirler. Asagida bazi goriislere dogrudan yer verilmistir.
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Tablo 2. Ogretmen Adaylarinin Cocuk Yogasinin Yararina iliskin Gériisleri

Tema Kod Adaylar
Bedensel ruhsal rahatlama Psikolojik telkin, farkindalik, iyi 1,2,10,8,5,6
amach egzersizler olus, sakinlesmek, nefes ve esneme
egzersizleri, masallar
Yoga programi Spor salonlary, siniflar, minderler, 3,5,8,4,10,7,5
miizik, etkinlikler, uygun yontem ve
teknikler
f)grenme disiplini Kendini ifade etme, odaklanma, 2,11,4,7,8,9,1

dikkati siirdiirme, stresle miicadele
giicli, rahatlama teknikleri, 6fke
kontrolii

A2-Cocuklar yoga yaptikca dfkelerini kontrol edebilirler, bedenlerini disipline
edebilirler, duygularini kontrol edebilirler.

A11-Hiperaktif cocuklar iizerinde sakinlestirici bir etkisi olabilir.

A4-Sadece cocuklar degil, 6gretmenler ve dgretmen adaylarinin da bilmesi ve
uygulamasi gereken bir disiplindir.

A7-Bazi ¢ocuklar duygularini kontrol edemiyorlar. Yoganin bu duygular
dizginleyecegini diistiniiyorum. Yoga, rekabet duygusunu azaltan ve ¢ocuga degerli
olma hissini veren rahatlatici bir etkinliktir.

A8-Zihnen ve bedenen ¢ocuklari rahatlatir. Stresini azaltir.

A9-Yoga sadece cocuklara degil biitiin insanlara gerekli bir ugras bence. Ancak
cocuklarin kiiciik yasta baslamast hayatta daha mutlu olmasina neden olur. Bu
yiizden cok gerekli oldugunu diisiintiyorum. Universitede yoga ile ilgili kisisel
gelisim kurslari olsa ¢ok iyi olur.

A1- Cocuklarin ruhsal, fiziksel ve zihinsel gelisimine inanilmaz fayda saglar. Kendini
taniyan, kendine saygi duyan, kendini kimseyle kiyaslamamasini bilen, kosulsuz
sevgiyle cevresine ve dogadaki her seye saygi duyan ve de farkindaligi gelismis olan
bir birey olmasi yolunda elbette ki yoga ¢ocuklarimizin gelisimine miikemmel
faydalar saglar.

Cocuk yogasiyla cocuklar psikolojik ve zihinsel olarak kendilerini daha iyi hissederler.
Kaygilarindan uzaklasirlar. Fiziksel olarak kaslarini rahatlatirlar. Akademik olarak ise derse
daha iyi odaklanirlar. Bunun yaninda diizenli olarak yoga yapan cocuklarda yeni durus sekilleri
sergileme ve zihin-beden arasinda bir bag kurma durumlar gelismektedir. Boylelikle cocuk
kendini 6zel hissetmekte ve 6z giiveni artmaktadir.

Yoga cocuklarda dikkati toplamaya yardimci olmakta, davranis problemlerini azaltmakta,
konsantrasyonda artisa neden olmaktadir. Yoganin cocuklarda uygulanabilmesi ve cgesitli
yararlar saglamasinin temel sebeplerinden birisi yoganin birlestirici ve uyum saglayic
ozelligidir. Hangi seviyede olursa olsun temel yoga etkinlikleri normal 6grenme/dgretme
stirecinde rahatlikla kullanilabilir. Yoga yapan cocuklarda endise belirtileri azalmakta, ¢cocuklar
kendilerini daha mutlu ve zinde hissetmektedirler.

Ogretmen Adaylarinin Cocuk Yogasini Staj Okullarinda Uygulama Durumlari

Ogretmen adaylar1 ¢ocuk yogasini farkli isimlerde duymus, farkh etkinlikler icinde kullanmis
ancak basli basina ve belli bir prensiple planli ve diizenli olarak uygulamamiglardir. Asagida bazi
goriislere dogrudan yer verilmistir.
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Tablo 3. Ogretmen Adaylarinin Cocuk Yogasini Uygulama Durumlari

Tema Kod Adaylar

Ders islenisinde plansiz Masal anlatimlarinda, fiziksel 10,8,5,6,1
egzersizlerde, nefes calismalarinda,
dramatizasyonlarda,

Ozel olarak planl Fiziksel egzersizlerde 2

A10-Evet biliyorum. Masal anlatirken canlandirma ve esneme hareketlerindeki gibi.
Ancak yoga kapsaminda hi¢ yaptirmadim.

A8-Psikolojik telkinlerle yapiliyor. Yaptirmayi denemedim.

A5-Yoga insanin kendi icine dénmesi, kendini iyilestirmesidir. Ben diizenli olarak
yapiyorum. Ama staj yaptigim okulda ¢ocuk yogasini hi¢ yaptirmadim.

A6-Yoganin psikolojik olarak iyi geldigini séyleyebilirim. (Cocuk yogasini
uygulamay1 hi¢c denemedim.

Al- Cocuk yogasi, fiziksel ve zihinsel iyilik halini artirmak icin nefes almaya
odaklanan bir egzersiz seklidir. Stresi azaltmak, saghkli kalmak, gii¢ ve esnekligi
artirmak icin tasarlanmis bir dizi hareket, nefes egzersizleri ve meditasyon icerir.
Fakat hi¢ uygulatmadim.

A2-Cocuk yogast daha ¢ok esnemeye giic kazanmaya yonelik bir disiplin. Jimnastik
gibi ama taklalar yok. Arada yaptiriyorum.

Arastirmaya katilan 68retmen adaylarinin neredeyse hepsi ¢ocuk yogasimi planli ve diizenli
olarak yaptirmadigini belirtmektedir. Bazi adaylar ise farkinda olmadan ¢ocuk yogasinin kapsam
alanina girebilecek bazi etkinlikler yaptirmislardir. Masal karakterlerinin seslerini ¢ikarma,
canlandirma, empatik diisiinme, oyunlar oynama vb. ¢ocuklarla yoga hareketleri ve cocuk yogasi
cesitli hikayeler, sarkilar, tekerlemeler, oyunlar, gorseller vb. etkinlikler esliginde yapilan fiziksel
esneme hareketleri, nefes calismalari, beden farkindahigi ve dinlenmeden olusur. Ogretmen
adaylarinin staj okullarinda yogay1 bilme ve uygulama durumlarinin olmamasi normal bir
slirectir. Clinkii hizmet 6ncesinde bdyle bir egitim almamistirlar. Halbuki MEB hayat boyu
o0grenme genel mudirliigi tarafindan 2018 yilinda kisisel gelisim alani yoga egitim (6-14 yas
kurs programi) yayimlanmis, program siiresi ve icerigi ile bir 6gretim programi hazirlanmistir
(MEB, 2018).

Ogretmen Adaylarinin Cocuk Yogasinin Okullarda Uygulanabilirligine Iliskin Gériisleri

Ogretmen adaylarimin ¢ogu ¢ocuk yogasinin okullarda rahatlikla uygulanabilecek eglenceli ve
yararli temel bir yontem olarak gormektedirler. Asagida bazi goriislere dogrudan yer verilmistir.

Tablo 4. Ogretmen Adaylarinin Cocuk Yogasinin Uygulanabilirligine iliskin Goriisleri

Tema Kod Adaylar
Derslerde dogrudan Temel yontem olarak uygulanir 3,5,8,1,4,7
uygulanabilir

Derslerde dolayh olarak Destek yontem olarak uygulanir 10
uygulanabilir

A3-Bence ¢ocuk yogasi okullarda uygulanabilir. Kendi siniflarinda bile yapilabilir.
A5-Cok eglenceli olur. Cocuklar stres atar.

A8-Okullarda uygulanmasit harika olur. Bunun igcin 6gretmenlere egitim verilebilir.
Yoga icin gerekli malzemeler okuldan temin edilebilir. Minder vb.

A10-Okullarda uygulanabilmesi i¢in ézel bir alan ve zamana ihtiya¢c oldugunu
diistintiyorum. Okul yénetimi ve dgretmenler destekleyici olmall. Bir proje ile
gerceklesebilir.

A1-Okul yénetiminin onayt ile yayginlasabilir. Cok faydali olacagini diistiniiyorum.
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A4- Herhangi bir uygulamam yok maalesef. Sadece ¢ocuklarla nefes ¢alismalarinin
uygulanabilirliginin kolay olacagini diistiniiyorum.

A7- Her okulda artik beden egitimi icin spor salonlart mevcuttur. Bu ortamlarda
kiictik bir kismini yogaya ayrilabilirler. Haftanin 2 saati icin okullarda uygulanmali
diye diisiintiyorum. Bunun uygulanmasi igin tiim égrencilerin zorunlu olarak
katilimi gerekli olmali.

Adaylar, ¢ocuk yogasinin okullarda/siniflarda rahatlikla uygulanabilecegini diisiinmektedirler.
Ciinkii 6zel bir ortama, arag¢ gerece ihtiya¢ duyulmamaktadir. Yoganin okullarda zihin, beden ve
ruh biitiinligl acisindan akademik amaglar icin kullanilmasi evrensel olan felsefesini 6n plana
¢cikarmaktadir. Adi yoga ya da zaman farkindaligi (mindfullness) olsun aslinda gerceklestirilecek
olan yoganin veya farkindaligin felsefesidir. Okullarda uygulanacak yoga, cocuklarin bedenlerine
iliskin farkindaliklari ve esnekligi olusturan, konsantrasyonu gelistiren, dogru nefes tekniklerini
gelistiren, cesitli oyun, hikayelerle hayal glclerini zenginlestiren bir etkinlik olarak
gorilmektedir. Ornegin okul temelli yoga calismalarinda cocuklara yénelik cok fazla etkinlik
diizenlenebilir. Bu etkinliklerde ¢ocugun hem kendini hem de cevresini kesfedebilecegi seylere
odaklanmasi saglanmaktadir.

SONUCLAR ve TARTISMA

Arastirma bulgularina gore 6gretmen adaylar1 yogayi ve cocuk yogasini daha 6nce duymus,
ancak tam olarak ne oldugunu bilmemekte ve dogrudan uygulamamaktadir. Okul temelli
yasantilarda farkinda olmadan etkinlikler icinde uygulamaktadirlar. Bu uygulamalar,
ogrencilerin kendini daha rahat ifade etmesi i¢in yapilan etkinlikler, bedensel enerjiyi bosaltmak
icin yapilan planh egzersizler, duygularini tanima ve tanitmaya dayali etkinlikler vb. seklinde
olabilmektedir.

Adaylar yoganin okullarda/siniflarda rahatlikla uygulanabilecegini diisiinmektedirler. Yoganin
¢ocuklara yararlarini ise zihnen, bedenen ve ruhen iyi olus olarak nitelendirmektedirler. Yapilan
arastirmalarla paralellik gdsteren sonuglar ¢ocuklarin yogayla hem bedeni sinirlarini tanidiklari
hem de cevreye daha empatik yaklasabildiklerini gostermektedir. Yoga bir yaris ve rekabet
olmadig icin cocuk kendi hizina gore hareket etmekte ve baskalari ile kiyaslanmamaktadir. Yoga
ozellikle odaklanma sorunlarinin artis oldugu bu ¢agda, ¢ocuklara dikkatlerini toplamaysy,
odaklanmayi, streslerini kontrol etmeyi 6gretecektir. Yoganin sinifta uygulanmasi ¢ocuklarin
kendilerine zaman aywrarak kisisel farkindaliklarim1 kesfetmeleri, merak duygularim
gelistirmeleri, kesfetme, eglenme amacli olarak kullanilabilmektedir.

Cocugun kendi viicudu ve zihni arasinda denge kurmasina yardimci olan yoga ayni zamanda
farkindaligl arttirmak icin ideal bir aractir. Okul temelli yoga ¢alismalarinda Schultz vd, (2011)
arastirmasinda ¢ocuk yogasinin rahatlama, stres kontroliinii saglama ve depresyonu azaltmada
etkisi oldugunu belirlemistir. Koriik¢i ve Kukulu’nun (2015) arastirmasinda 6grenciler yogada
kazandiklar1 odaklanma becerisiyle derslerine ¢ok daha iyi ¢alistiklarini ifade etmislerdir. Yine
Taspmar'in (2010) arastirmasinda yoganin sinir sistemini giliclendirerek olumlu tutumlar
arttirdign ve akli sakinlestirdigi sonucuna ulasilmistir. Duyan (2008) tarafindan yapilan
arastirmada ise katilimcilarin anlik tepkilerinin yerini daha ilimli diisiincelere biraktiklar1 ve
olumlu yonlere daha kolay konsantre olduklari ortaya ¢ikmistir. Ercan vd, (2005) arastirmasina
gore gevsemis ve rahatlamis bir kisi kendini isine daha ¢ok vermekte ve isini daha c¢ok
sevmektedir.

Bu nedenle ¢ocuklarin gelisiminde ozellikle 6gretmenlere 6nemli gorevler diismektedir. Bu
arastirmanin sonuglari da goz oniinde bulunduruldugunda, aday 6gretmenler ve 6gretmenlerin
¢ocuklarin bilissel islevlerini desteklemede yoga disiplinini iceren egzersizleri ve egitim
materyallerini kullanmalar1 dnerilmektedir. Yoga ile ilgili ¢alismalarin genellikle tip alaninda

ISSN: 2602-2516 Disiplinlerarasi Egitim Arastirmalari Dergisi 18
Journal of Interdisciplinary Educational Research 2022; 6(11);12-21



Baymdir N. / Simif Ogretmeni Adaylarinin Cocuk Yogasimn Yararlarina iliskin Goriisleri

yogunlastifi goriilmektedir. Yoganin egitim ve cocuklar1 kapsayan arastirmalar oldukc¢a az
diizeydedir. Mevcut literatiiriin sistematik olarak gozden gecirilmesi ve yoganin c¢ocuklar ve
egitimlerini kapsayici calismalarin yapilmasi 6nerilmektedir.

Bunun icinde ¢ocuk yogasinin teorik ve pratik olarak o6gretmen adaylarina o6gretilmesi,
ogretilirken de bazi c¢evrim i¢i programlarin veya yoga merkezlerinin kullanilmasi
onerilmektedir. Okullarda sanat, spor ve deger egitimi gibi derslerinin miifredatina, farkindalik
amagl;, yoganin temelini olusturan meditasyon, gevseme egzersizleri ve nefes calismalari
eklenebilir. Ogretmen adaylarinin aldiklan derslerin 6gretimini veya formasyon derslerini yoga
teknikleri ile birlestirmeleri saglanabilir. Adaylarin ¢ocuk yogasim 6grenip cocuklardaki ofke
kontroliinii saglamalar1 ve yogay1 bir 6gretim desteleme araci olarak kullanmalar1 6gretilebilir.
Buna ek olarak cocuk yogasinin zihinsel esneklik, konsantrasyon diizeyleri, hayattan zevk alma,
bedeni tanima, mutlu olma, benlik duygusu, yasam kalitesi vb. anlaml etkilerinin arastirilmasi,
gelecekteki muhtemel calismalara érnek olmasi énerilmektedir. Ulke bazinda diisiiniildiigiinde
yoganin ¢ocuklara yonelik olan ¢ocuk yogasinin farkindaligini arttiracag, ilkokuldan baslayarak
ileriki yas gruplarindaki 6grencilerin miifredatlarinda yer almasi gerektigi 6nerilmektedir.

Gelecek arastirmalarda ¢ocuk yogasinin ve yoga uygulamasi yapabilen siif 6gretmeni
adaylarmin bilissel ve duyussal diizeyleri incelenebilir. Yoganin farkli 6gretmenlik alanlar
(okuléncesi, fen ve sosyal alanlar, yabanci diller vb) tizerindeki etkileri karsilastirilabilir.
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Abstract

Yoga, which means to bring together and to integrate, basically focuses on the harmony between mind and
body. Today, children who are exposed to excessively intensive stimulus can have a healthy mental,
physical and emotional structure with yoga. Aiming to get the opinions of prospective teacher on the
benefits of yoga for children, this study was carried out with 11 prospective teacher studying in the final
year of classroom education during the 2020-21 academic year. The case study technique, one of the
qualitative research methods, and the criterion sampling one of the purposeful sampling types, were used.
As a criterion, prospective teachers who knew yoga for child were included. According to the results of the
research, teacher candidates know yoga and yoga for children, but do not apply it in the internship school.
They think that yoga has many benefits and believe that it can be applied in schools. Based on the research
results, it is recommended that prospective teachers receive training on yoga for children, associate
formation lessons with yoga techniques and prepare activities that will reduce stress in students.

Keywords: Yoga, yoga for children, prospective teachers

INTRODUCTION

Yoga is practices that mean to unite, based on mind and body harmony, and can control the body
and thoughts voluntarily. Meditational techniques such as yoga have a long history and are
becoming more and more popular. Yoga, which originated in the Indian subcontinent and
included a mind-body practice; covers daily life disciplines such as physical postures, breathing
exercises, meditation (focus), mantras, ethical values, happiness. Yoga manifests itself with eight
basic principles which consists of yama (moral rules), niyama (self-discipline), asana (posture,
posture), pranayama (breathing techniques), prathayara (aloneness), dhrana (focus), dhyana
(meditation/contemplation) and samadhi (enlightenment). As a philosophical system, yoga has
recently evolved into an exercise of vitality and focus. The purpose of yoga is to create a deep
sense of togetherness and compassion in all life forms and to reach inner peace and social peace
with a healthy mind and body. There are many types of yoga, these are bhakti (love yoga),
ashtanga (power yoga), kundali (awareness yoga), yin (muscle flexibility), jhane (knowledge
yoga), hatha (breathing techniques), yoga therapy (health and healing yoga), restorative
(repairing the nervous system yoga), laughter (stress relief) and children's yoga (Alkan and
Ozcoban, 2017:65; Aydin and Ozgen, 2018:97; Duman and Koca, 2020: 60; Gilizel and Baysal,
2017:92; Koyiistii and Kirik, 2021:106; Ozgiin et al., 2021:304; Torgutalp, 2018:90; Ozer and
Ates, 2019; Wang and Hagins, 2016:1).

Children's yoga is a fairly new type of yoga that can increase mental focus levels by providing
mind, soul and body awareness, improve their enjoyment of life, social relations, self-esteem and
self-confidence levels by using yoga teachings to help the child become calmer, happier and
healthier individuals. Studies have shown that children's yoga increases children's self-
confidence, is effective on their visual memory, increases their desire to fulfill academic tasks,
reduces anxiety, improves memory and attention capacity, teaches correct breathing techniques,
increases creativity, lengthens focus time, improves will, mind and body awareness, corrects
posture disorders, improves self-control and increases the power to cope with emotional
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problems (Bas, 1998; Conboy et al. 2013; Farahani et al., 2019; Gulati et al., 2019, Hagins &
Rundle, 2016; Kauts & Sharma, 2009; Nanthakumar, 2018; Pandya , 2018; Stapp and Wolff,
2019).

Children's yoga has come to the fore with the recent increase in student focus problems and
individual addictions, and the contribution of yoga to the development of children's physical,
spiritual and academic skills has begun to be discussed. Non-competitive yoga exercises provide
physical and spiritual awareness, help children relax and help them focus and enjoy the work
they are dealing with. Child yoga helps the child realize the power in himself by providing body
integrity, improves positive thinking, motivation, happiness, self-regulation skills, increases the
level of attention, reduces the level of anxiety, and supports the improvement of academic
success (Abadi et al, 2008:154; Berger et al, 2009: 36; Cico et al. 2015:3449; Chittoor, 2011: 375;
Frank et al. 2017:545; Hagins and Rundle, 2016:105; Jellesma, 2013:1; Kaplan, 2013:12;
Karaboga, 2019; Peck et al.,, 2005 :416; Sarkissian et al., 2018:211; Tummers, 2005:35).

Children's yoga, which is also included in the school system with the slogan of “listen, do, have
fun”, includes positive thinking of students, learning correct breathing techniques, physical and
spiritual relaxation sessions with dreams, fairy tales, songs, music and mantra painting
therapies. It is not based directly on the way “We are doing yoga now”, but by combining any
educational activity with the principles of yoga. Thus, it will increase relaxation, behavioral
discipline, responsibility, focus, good sleep, environmental awareness, self-awareness, nutrition
style, social relations, good listening, calmness, self-knowledge, posture, confidence, hard work,
fun, desire and self-esteem in children. The teachers' perspective on children's yoga education
programs is positive, and it is thought that this process should be continued not only at school
but also at home. Supporting family approaches, integrating it into the school routine program,
and starting with easy and fun techniques will increase the interest in child yoga (Chen &
Pauwels, 2014:146).

According to the results of the studies, it is recommended to practice yoga in schools due to the
increasing interest in the development and implementation of yoga and meditation-based
interventions. Awareness associations in education, school yoga associations, etc. are developing
yoga activities suitable for school. In these activities, teachers are asked to be involved in school-
based yoga practices to promote stress management and happiness, and a common awareness is
achieved (Harris et al, 2015:144; Khalsa & Butzer, 2016:46). When the current research findings
and the results revealing the positive effects of yoga education on children are examined,
knowing and teaching children's yoga will contribute to the support of children's cognitive and
emotional functions.

Purpose of the Research

The aim of the research is to get the opinions of teacher candidates on the benefits of child yoga.
Thus, it will be ensured that the candidates can predict their level of knowledge about children's
yoga and its possible benefits for students. The research is important in terms of knowing
alternative practices such as yoga that increase focus, create body-mind awareness and
strengthen the will against addictions in order to make education and training activities more
effective and efficient. It is thought that school-based yoga activity programs will become more
useful in the future. For this, first of all, it will be ensured that pre-service teachers and teachers'
awareness of child yoga is increased, they know activities, techniques and practices of child
yoga, and they are aware of the benefits of yoga's effects revealed by scientific research. Within
the scope of the research, answers to the following questions were sought.

1-What are the opinions of pre-service teachers about the benefits of child yoga?
2-What is the level of pre-service teachers' practice of child yoga?

3-What are the views of the pre-service teachers on the applicability of children's yoga in
schools?
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METHOD

The research was carried out with a case study, which is one of the qualitative research types.
The situations determined in this design are evaluated in their normal course, focusing on how
individuals make sense of their lives. Case study is a method in which a single situation or event
is examined in depth, data is collected systematically and what is happening in the real
environment is looked at. With the results obtained, it reveals why the event occurred in that
way and what should be focused on in future studies (Subasi & Okumus, 2017). In this process,
descriptive results about the situation are obtained and statistical analyzes are not used
(Yildirim & Simsek, 2011). The research focused on revealing the perceptions and perspectives
of the candidates regarding the benefits of child yoga.

Participants

The research includes 11 prospective classroom teachers in the 2021-22 academic year. While
determining the participants, criterion sampling, one of the purposive sampling methods, was
used. The criteria was that the candidates had knowledge about yoga and children's yoga, and
that they were final year internship students. The students were asked whether they had any
knowledge or practice in yoga and children's yoga and were included in the study. Participants
were included in the study on a voluntary basis. In qualitative research, the sample size is
flexible. For this reason, the researcher may terminate data collection when the collected data
reaches a certain saturation in reflecting the subject. In qualitative research, situations that
contain more information than the sample size, the validity, significance and perceptions that
emerge as a result of the observation and analytical capacities of the researcher are more
important. Accordingly, the structure of the research depends on what is useful and important
(Biiytikoztiirk et al., 2008). In this study, the data obtained from the interviews were limited to
11 people. In the study, the participants were coded as Al to A11, and gender as M (Male) and F
(Female).

Table 1. Demographic Characteristics of Participants

Participants Gender Age Grade
Al E 20 4
A2 E 21 4
A3 K 21 4
A4 K 20 3
A5 K 19 2
A6 K 22 4
A7 E 19 1
A8 K 19 1
A9 E 20 2
A10 K 20 2
Al11 E 21 3

Data Collection Process

Before collecting the data, the purpose of the research and necessary information were given.
Participants were voluntarily included in the study and were told not to write their names.

Data collection tool

A semi-structured interview form consisting of 7 questions, developed by the researcher, was
used to collect the research data, and the interviews with the participants were conducted face
to face. While creating the interview form, the opinions of two people who are experts in
training classroom teachers and also run a yoga center were taken. Before the interview, a
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preliminary interview was held with 2 pre-service teachers in order to make the questions clear
and understandable, and the final form of the form was decided. The interviews lasted 15-22
minutes. During the application, the aim and scope of the research were explained to the
candidates.

Analysis of Data

First of all, the obtained forms were carefully read, and the common views, concepts and ideas
among the views were determined. Codes were created according to these views and themes
were determined according to these codes. Data collection and analysis in qualitative research is
not static. Therefore, it may be unpredictable which questions will be asked or analyzed. In this
context, 3 question manual research analysis was used to collect supporting data. In the content
analysis process, the order of coding the data, finding the themes, organizing the codes and
themes and interpreting the findings was followed.

The codes related to the benefits of children's yoga were brought together and examined and it
was found out to which category these codes belong. The results were presented in a descriptive
manner and supported by quotations. For the internal validity of the study, participant
confirmation (feedback) was taken, for its credibility, existing studies were used, and for
internal reliability, a concordance analysis was performed by looking at the C. Kappa simple
coherence coefficient (P0>0.5) among the researchers and a consensus was achieved.

RESULTS

The findings obtained as a result of the analysis of the data obtained with the teacher candidates
are given below. According to the analysis made from the research data, the findings were
collected in 3 themes. The first of these is the opinions of the candidates on the benefits of child
yoga, the second one is their application status in internship schools and the third one is their
views on the applicability of child yoga in schools.

Opinions of Pre-service Teachers on the Benefits of Child Yoga
Candidates think that children's yoga will provide many benefits to both children and teachers.

Below are some direct comments.

Table 2. Opinions of Pre-service Teachers on the Benefit of Child Yoga

Theme Code Candidates
Physical and mental relaxation Psychological suggestion, 1,2,10,8,5,6
exercises awareness, well-being, calming

down, breathing and stretching
exercises, fairy tales

Yoga program Gyms, classrooms, cushions, music, 3,5,8,4,10,7,5
activities, appropriate methods and
techniques

Learning discipline Expressing oneself, focusing, 2,11,4,7,8,9,1

maintaining attention, power to
fight stress, relaxation techniques,
anger control

A2- As children practice yoga, they can control their anger, discipline their
bodies, and control their emotions.

A11-It may have a calming effect on hyperactive children.

A4-1t is a discipline that should be known and applied not only by children but
also by teachers and teacher candidates.
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A7-Some children cannot control their emotions. I think yoga will rein in these
feelings. Yoga is a relaxing activity that reduces the feeling of competition and
gives the child a sense of value.

A8-Relieves children mentally and physically. It reduces stress.

A9-Yoga is a necessary effort not only for children but also for all people.
However, starting children at a young age makes them happier in life. So I think
it is very necessary. It would be great if there were personal development courses
related to yoga at the university.

Al- It provides incredible benefits to the spiritual, physical and mental
development of children. Of course, yoga provides excellent benefits for the
development of our children in order to become an individual who knows
himself, respects himself, knows not to compare himself with anyone, respects his
environment and everything in nature with unconditional love, and has a
developed awareness.

With children's yoga, children feel better psychologically and mentally. They get away from their
anxiety. They physically relax their muscles. Academically, they focus better on the lesson. In
addition, children who regularly practice yoga develop new postures and establish a connection
between mind and body. Thus, the children feel special and their self-confidence increases.

Yoga helps children to concentrate, reduces behavioral problems, and increases concentration.
One of the main reasons why yoga can be practiced in children and provides various benefits is
the unifying and harmonizing feature of yoga. Regardless of the level, basic yoga activities can be
easily used in the normal learning/teaching process. Anxiety symptoms decrease in children
who practice yoga, and children feel happier and fitter.

The Situation of Pre-service Teachers to Practice Children's Yoga in Internship Schools

Pre-service teachers heard about child yoga under different names and used it in different
activities, but they did not practice it on its own and with a certain principle, in a planned and
regular manner. Below are some direct comments.

Table 3. The Situations of Teacher Candidates to Practice Child Yoga

Theme Code Candidates

Unplanned in the lesson In storytelling, physical exercises, 10,8,5,6,1
breathing exercises, dramatizations

Specially planned In physical exercises 2

A10-Yes, I know. Just like in the animation and stretching movements while
telling a tale. However, I have never done it as part of yoga.

A8-1t is done with psychological suggestions. I haven't tried making it.

A5-Yoga is a person turning into himself, healing himself. I do it regularly. But |
never had children's yoga done at the school where I did my internship.

A6-1 can say that yoga is psychologically good. I have never tried to practice
children's yoga.

Al- Child yoga is a form of exercise that focuses on breathing to increase
physical and mental well-being. It includes a range of movements, breathing
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exercises and meditation designed to reduce stress, stay healthy, and increase
strength and flexibility. But I have never implemented it.

A2-Child yoga is a discipline that focuses on stretching and gaining strength. It's
like gymnastics but no somersaults. I do it in between.

Almost all of the teacher candidates participating in the research state that they do not have
children's yoga done in a planned and regular manner. Some candidates, on the other hand, have
unwittingly done some activities that may fall within the scope of children's yoga. Yoga exercises
with children includes activities such as making voices of fairy tale characters, animating,
empathetic thinking, playing games, etc. Children's yoga consists of physical stretching
movements, activities, breathing exercises, body awareness and rest accompanied by various
stories, songs, nursery rhymes, games, visuals, etc. It is a normal situation that teacher
candidates do not know and practice yoga in internship schools. Because they did not receive
such training before the service. However, the personal development area yoga education (6-14
age course program) was published by the General Directorate of Lifelong Learning of the
Ministry of Education in 2018, and a curriculum was prepared with the duration and content of
the program (MEB, 2018).

Opinions of Teacher Candidates on the Applicability of Child Yoga in Schools

Most of the teacher candidates see children's yoga as a fun and useful basic method that can be
easily applied in schools. Below are some direct comments.

Table 4. Opinions of Teacher Candidates on the Applicability of Child Yoga

Theme Code Candidates
Can be applied directly in lessons  Applied as a basic method 3,58,14,7
Can be applied indirectly in Applied as a support method 10

lessons

A3-1 think children's yoga can be practiced in schools. It can even be done in
their own classroom.

A5-It would be very entertaining. Children can relieve stress.

A8-It would be great if applied in schools. Teachers can be trained for this.
Necessary materials for yoga like cushion etc. can be obtained from the school.

A10-I think that a special space and time is needed for it to be implemented in
schools. School management and teachers should be supportive. It can happen
with a project.

A1- It can become widespread with the approval of the school administration. |
think it will be very useful.

A4- Unfortunately, I do not have any application. I just think that the practice of
breathing exercises with children will be easy.

A7- Every school now has gymnasiums for physical education. In these
environments, they can devote a small part to yoga. I think it should be applied
in schools for 2 hours a week. For this to be implemented, mandatory
participation of all students should be required.

Candidates think that children's yoga can be easily applied in schools/classes. Because there is
no need for a special environment or equipment. The use of yoga in schools for academic
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purposes in terms of mind, body and spirit integrity brings its universal philosophy to the fore.
Whether it's called yoga or mindfulness, it's actually the philosophy of yoga or mindfulness to be
accomplished. Yoga to be practiced in schools is seen as an activity that creates awareness and
flexibility of children's bodies, improves concentration, develops correct breathing techniques,
and enriches their imaginations with various games and stories. For example, many activities for
children can be organized in school-based yoga practices. In these activities, it is ensured that
the child focuses on the things that he can explore both himself and his environment.

RESULTS AND DISCUSSION

According to the research findings, pre-service teachers have heard of yoga and children's yoga
before, but they do not know exactly what it is and do not apply it directly. In school-based lives,
they apply it in activities without being aware of it. These practices can be in the form of
activities for students to express themselves more easily, planned exercises to discharge bodily
energy, activities based on recognizing and promoting their emotions, etc.

Candidates think that yoga can be easily practiced in schools/classes. They describe the benefits
of yoga for children as mental, physical and spiritual well-being. The results, which are in
parallel with the studies, show that children can both recognize their body limits and approach
the environment more empathetically with yoga. Since yoga is not a race or competition, the
child moves at his own pace and is not compared with others. Yoga will teach children to
concentrate, focus, and control their stress, especially in this age of increasing focus problems.
The practice of yoga in the classroom can be used for children to take time for themselves, to
discover their personal awareness, to develop their sense of curiosity, to explore and have fun.

Helping the child establish a balance between his own body and mind, yoga is also an ideal tool
to increase awareness. In their study of school-based yoga, Schultz et al. (2011) determined that
children's yoga has an effect on relaxation, stress control and reducing depression. In the study
of Koriikcli and Kukulu (2015), students stated that they study much better with the focusing
skills they gained in yoga. Again, in Taspinar's (2010) study, it was concluded that yoga
strengthens the nervous system, increases positive attitudes and calms the mind. In the study
conducted by Duyan (2008), it was revealed that the instant reactions of the participants were
replaced by more moderate thoughts and they concentrated on the positive aspects more easily.
According to the research of Ercan et al. (2005), a relaxed person gives himself more to his work
and likes his work more.

For this reason, especially teachers have an important role in the development of children.
Considering the results of this research, it is recommended that teachers and novice teachers
use exercises and educational materials containing the discipline of yoga to support children's
cognitive functions. It is seen that studies on yoga are generally concentrated in the field of
medicine. Studies of yoga covering education and children are quite scarce. It is recommended to
systematically review the existing literature and to carry out studies that include yoga for
children and their education.

In this context, it is recommended to teach children's yoga theoretically and practically to
teacher candidates, and to use some online programs or yoga centers while teaching. Meditation,
relaxation exercises and breathing exercises, which form the basis of yoga, can be added to the
curriculum of classes such as art, sports and value education in schools. It can be ensured that
teacher candidates combine the teaching of the courses they take or the formation courses with
yoga techniques. Candidates can be taught to learn children's yoga, to control anger in children,
and to use yoga as a teaching support tool. In addition, it is suggested that the meaningful effects
of children's yoga such as mental flexibility, concentration levels, enjoying life, knowing the
body, being happy, sense of self, quality of life, etc. should be investigated and set an example for
possible future studies. When considered on a country basis, it is suggested that yoga will
increase the awareness of children's yoga for children and that it should be included in the
curriculum of students in the next age groups starting from primary school.
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In future studies, cognitive and affective levels of child yoga and pre-service teachers who can
practice yoga can be examined. The effects of yoga on different teaching fields (preschoo],
science and social fields, foreign languages, etc.) can be compared.
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Degerlerin Davranis Boyutuna Yansimalari: Osmanli Devleti
Ornegi (1256-1924)1

Reflections of Values on the Dimension of Behavior: The
Example of the Ottoman State (1256-1924)

Biisra ELCICEGI?

0z

Her ulus devlet egitim sistemleri araciligiyla vatandaslarinin toplumsal hayata uyumunu kolaylastirmak
icin gerekli ve istendik davranislar1 kazandirmaya galisir. Bir ulus devletin strdiiriilebilirligini saglayan
en temel yapi toplumun deger yargilar1 ve kiiltiirel unsurlarinin bireylere aktarilmasini saglayan
egitimdir. Toplumsallagsmanin sistematik bir sekilde saglanabilmesi i¢in degerler egitimi 6gretimi egitim
sistemlerinin 6nemli ve ayrilmaz bir pargasidir. Bu arastirmada belli bir donem Osmanli Devlet sinirlari
icerisinde yasamis diisiiniir ve seyyahlarin gézlemleri ve yorumlar1 dogrultusunda Osmanli egitim
sistemi icerisinde Osmanli milletinde yasatilan degerler incelenmistir. Calisma nitel arastirma deseninde
tasarlanmistir. Veri toplama araci olarak dokiiman incelemesi teknigi kullanilmis ve literatiir
taramasindan yararlanilmistir. Derlenen veriler betimsel analiz yontemi ¢er¢evesinde yorumlanmistir.
Sonug¢ olarak Tiirklerin yasantisinda 6n plana ¢ikan degerlerin adalet, yardimseverlik, hosgord,
dogruluk, diristliik, alcakgoniilliiliik, acik yiireklilik, caliskanlik, miitevazilik, agirbashlik, sadelik,
sadakat, sayg, sevgi ve comertlik oldugu gézlenmistir.

Anahtar Kelimeler: Egitim, Osmanli devleti, Avrupa ve Asyali disiiniirler ve seyyahlar, Degerler egitimi.

Abstract

Each nation tries to provide the necessary and desired behaviors to facilitate the adaptation of its
citizens to public life through state education systems. The most basic structure that ensures the
sustainability of a nation state is education, which allows the value judgments and cultural elements of
society to be transferred to individuals. In order to ensure its socialization in a systematic way, the
teaching of values education is an important and integral part of educational systems. In this study, in
line with the observations and comments of thinkers and travelers who lived within the borders of the
Ottoman State for a certain period of time, the values lived in the Ottoman nation within the Ottoman
education system were examined. Qualitative research method was preferred in the study. Document
review technique was used as a data collection tool and literature scanning was used. The compiled data
was interpreted within the framework of descriptive analysis method. As a result, it has been observed
that the values that stand out in the life of Turks are justice, benevolence, tolerance, truth, honesty,
humility, open-heartedness, hard work, modesty, dignity, simplicity, loyalty, respect, love and
generosity.

Keywords: Education, Ottoman state, European and Asian thinkers and travelers, Values education.
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Egitim, “toplumsal ve siyasal sistemin mesru, gerekli ve zorunlu saydig1 6geleri yeniden
tireten” bir kurumdur (inal, 2004, s.48). Egitim sistemi bireyin, icinde yasadig1 toplumsal
hayata uyum saglayabilmesi i¢in 6grencilere istendik davranislarin kazandirilmaya calisildigi
bir stirectir (Akbas, 2004). Bireyin hem topluma adapte olabilmesi hem de toplumun siirekliligi
icin toplumun deger yargilar1 ve kiiltlirel unsurlar1 bireylere kasith olarak aktarilir (Ertiirk,
1997; Demirel, 2007). Egitim araciligiyla toplumsallasmanin siirekli olarak yeniden tiretildigi
kurumlar ise okullardir. Kisacasi okullar bir toplumun kendi kiiltiirel nazarinda degerli atfettigi
anlayis ve tutumlar1 kendinden sonra gelen kusaga aktarmaya calisan kurumlardir (Nucci,
2001). Ote yandan okul ¢agina denk gelen ¢ocukluk dénemi, ahlak egitimi agisindan énemli
kabul edilen bir dénemdir (Durkheim, 2004). Bir toplumda ahlaki degerler olmadan sadece
yazili hukuk kurallari ile insanlarin belli bir toplumsal diizen icinde yasamasi1 miimkiin degildir
(Aktan, 2003). Bu nedenle okullarda egitimi gerceklestirilen dersler aracilifiyla 6grencilere
icinde yasadigi1 toplumun degerleri anlatilmalidir (Barth & Demirtas,1997). Okullar araciligiyla
degerlerin 6grencilere kazandirilabilmesi i¢in okul programlarinda duyussal egitime gerekli
onem verilmelidir (Alicigiizel, 1998). Okullarin agik (yazili, formal) ve ortiik (yazili olmayan,
informal) olmak tzere iki programi vardir. Resmi programlarda gerekli bilgi ve beceriler
ogretilirken ozellikle deger ve tutum alanina yonelik egitim ortiik program aracilifiyla
gerceklestirilir.

Egitim kurumlarinin temel goérevlerinden biri 6grencilere; okul programinda acik olarak
belirtilen veya belirtilmeyen (ortiik) degerleri 6gretmek, onlarin ahlaki gelisimine katkida
bulunmak ve karakterini olumlu yonde etkileyecek bir egitim vermektir (Akbas, 2008). Okullar
araciligiyla 6grencilere kazandirilmasi beklenen bilissel hedeflerin yani sira duyussal
hedeflerde bulunmaktadir. Bunlara 6grencileri vatansever bireyler yapma, onlarin saygil,
diiriist ve adil olmalarini saglama vb. duyussal 6zellikler 6rnek verilebilir. Duyussal egitim,
sosyal iligkiler ve kisisel beklentilerin biitiinlestirildigi bilgi, beceri ve degerleri icermektedir.
Duyussal egitimin iceriginde benlik algisi, degerler, ahlak, etik, inanglar, sosyal egilimler, takdir
duygulari, beklentiler ve tutumlar yer almaktadir (Beane, 1990: Akt. Bacanli, 2005). Leming
(2000)’e gore okullar var oldugu miiddetce duyussal egitim de var olacaktir. Ciinkii okullar
aracilifiyla bireylere bilginin bilgisizlikten, sosyal diizenin diizensizlikten daha degerli
oldugunu 6gretilmektedir.

Sosyal bilimlere Znaniecki tarafindan kazandirildigi kabul edilen deger kavrami Latince
“valor”; Fransizca “valeur”; Ingilizce “value”; Almanca “wert” gibi kelimelerle ifade
edilmektedir (Tanit, 2007). Kavramsal cercevede deger, “bir degere sahip olan veya degerli
olan olumlu 6zellikler” (Titus, 1946, s.333); “belirli bir durumu bir digerine tercih etme egilimi,
davranislara kaynaklik eden ve onlar1 yargilamaya yarayan anlayislar” (Erdem, 2003),
“insanlar1 ve olaylar1 degerlendirmek, eylemleri segmek ve mesrulastirmak icin kullanilan
Olciitler” (Schwartz, 1992) olarak tamimlanmaktadir. Bir diger tamima gore ise “Ugruna
yasamaya deger inag, fikir, eylem ve idealler”dir. Degerler sezgisel olarak ortaya konuyorsa bu
ahlak egitiminin konu alanina girmekte; fakat degerlerin bilgisi (kavramlastirilarak) ortaya
konuyorsa bu etigin konu alanina girmektedir (Bobaroglu, 2002, s.66). Degerler, bir toplumda
yasayan bireylere, nelerin 6nemli oldugunu, nelerin tercih edilmesi gerektigini, kisacasi icinde
bulundugu toplumda nasil yasamasi gerektigini 6gretir. Her toplumda egitim kurumlarinin
genel hedefleri arasinda vatansever, caliskan, temiz, dizenli, adil ve diirtist olma gibi bir¢ok
degerin yer aldig1 goriilmektedir (Akbas, 2008). Kerschensteiner (1954) insanlar tarafindan
olusturulan tiim topluluklarin degerler gelistirmesi gerektigini savunur. Hokelekli (2013,
s.12)'nin ifadesine gore degerler her tirlii dini ve kiiltiirel farklihgin 6tesinde her insanin iyi
bir karakter gelistirmesini saglayan yapi taslaridir. “Degerlere uygun bir hayat i¢in caba
gostermeyen bir toplum ve egitim diizeni insanligin ahlaki ¢liriime ve yozlasmasini hicbir yolla
engelleyemez.” Toplumsal, kiiltiirel ve ahlaki yozlasmanin yasanmamasi icin deger egitimine
onemli bir gérev diismektedir.
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Ahlak ve karakter egitimi alanlarinda ¢alismalar yapan Kanad (1951), “Okullarda hangi
ozellikte insanlar yetistirilmelidir? Okullarin temel hedefi ne olmalidir?” sorularina cevap
olarak, “Biz okullardan ¢ikacak kusagin onur sahibi olmasini, adil, cesur, gorev bilinci ytliksek
ve namuslu olmasimi kisaca ahlaki karakterli olmasini istiyoruz.” yanitini almistir. Toplumun
diizen icinde siirdiiriilebilirligine yonelik davramslar kazandirma gibi temel bir amaca hizmet
eden egitim kurumlarinin gegmisten giiniimiize en dnemli gorevlerinden biri deger egitimidir.
Deger ve ahlak egitimi Ikinci Diinya Savasi sonrasi geleneksel yontemlerle devam etmistir.
Deger egitiminde glinlimiize kadar deger gerceklestirme, karakter egitimi, vatandaslk egitimi,
ahlak egitimi olmak lizere dort temel anlayis benimsenmistir (Kirschenbaum, 1995).

Deger gerceklestirme yasam becerileri egitimi olarak da anilmaktadir. Bu yaklasim herhangi
bir degerin telkin edilmeden giinitin kosullarina gére kisinin hayat boyu kendisine rehberlik
edecek bilgi, beceri ve duygular1 6grenmesine yardim eder (Akbas, 2008; Kirschenbaum,
1995). Deger gerceklestirme yaklasiminin temel varsayimi bireylerin kendi degerlerini acik bir
sekilde anlayamayacak olmasidir (Welton & Mallan, 1999). Bireylere bu yaklasim ile rehber
olunarak kendi deger sistemlerini kurmalarina yardimci olmaya calisilir. Deger gercgeklestirme
yaklasimi degerlerin iceriginden ¢ok degerlerin olusturulma siireciyle ilgilenir (Simon, Leland
& Kirschenbaum, 1972).

Karakter egitimi konusunda alan yazin incelendiginde karakterin degerlerin organize edilmis
hali ve insanin aliskanliklarinin biitiinii oldugu gorilmektedir (Kerschentsteiner, 1954;
Lickona, 1992). Lickona (1992)'nin bakis acisina gore, karakter egitimi alan birey, zeki oldugu
kadar karakterli, okur-yazar oldugu kadar nazik, bilgili oldugu kadar erdemlidir. Ona gore iyi
vatandas zekasini toplumun iyiligi icin kullanir ve daha iyi bir diinya kurmak i¢in ¢alisir. Gough
(2001) ise insanlari, sessiz, utangag, coskulu vb. kisilik 6zelliklerinden yola ¢ikarak degil,
kisinin diiriist-yalanci, baskalarin1 diisiinen-bencil, saygili-saygisiz, giivenilir-giivenilmez vb.
olup olmadiklar1 acisindan degerlendirdigimizi ifade etmistir. Karakter ise ancak degerler
egitimi ile insa edilebilir. insanlarin 6ne ¢ikardig, hayran oldugu ya da saygi duydugu ézellikler
ortaktir. Ornegin; algakgoniillii, diiriist, kibar, sadik, sabirli, saygili, sorumluluk duygusuna
sahip ve icten kisiler diger insanlar tarafindan karakterli insan olarak degerlendirilmektedir
(Kelley, 2003).

Vatandashk egitimi ile bireyin icinde yasadigi topluma, toplumun kurum ve kuruluslarina
uyum saglamasi amagclanir (Duman, Karakaya & Yavuz, 2001). Geleneksel olarak vatandaslik
egitimi, sosyal bilgiler, tarih ve cografya ders kitaplar1 icinde yer alir (Kirschenbaum, 1995).
Vatandaslik egitimi, milll birlik ve beraberligin saglanmasinda dayanismanin énemine dikkat
ceker. Toplumsal sozlesme tizerine kurulu her devlet hukuk kurallar1 araciligiyla toplumsal
yasami1 diizenleyen kurallar koyar ve bu kurallar ile bireyin hatali davranislarini yaptirimlar ile
siirlandirir. Devlet tarafindan diizenlenmis Kkurallar biitiini olan hukuk, devlet tarafindan
okullar vasitasiyla 6grencilere aktarilir (Dogan, 2002). Vatandaslik egitimi de bireylerin ne
yapmasl ve ne yapmamasl gerektigini, kisacasi hak ve sorumluluklarinin neler oldugunu
Ogretir.

Ahlak, degerler bilimi (Aydin ve Giirler, 2014) veya deger giydirilmis eylem olarak
tanimlanmaktadir (Kog¢, 2014). Ahlak toplumu bir arada tutan temel degerler sistemidir
(Akbas, 2008). Ahlakin temel problemi iyilige ulasma ve kotiliikten kagma tizerine kuruludur
(Fromm, 1993). Ahlak egitimi bireylere iyi ahlakli olmakla ilgili bilgi, inang, tutum ve davranis
becerisini kazandirr. lyi, giizel, nazik vb. davranislar1 edinmesini kisaca ahlakli olmay1
ogretmeye calisir (Kirschenbaum, 1995). Platon ahlak egitimini okullarin gorevi olarak gormis
ve aklin1 kendisine kullandig1 kadar toplumun yararina kullanabilen vatandaslar yetistirmeye
calismistir (Lickona, 1992).

Arastirmanin Amaci

Yapilan literatiir taramasi sonucunda gliniimiizde egitim kademelerinin hemen her alaninda
deger ve karakter 6gretiminin 6nemi, neden ve ne sekilde 6gretilmesi gerektigine iliskin
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calismalar mevcuttur. Fakat Osmanli Devleti'nin toplum ve Kiiltiir mirascis1 Tirkiye
Cumhuriyetinde bir arada yasayan bireyler gecmiste degerlerin Osmanli toplumunda
benimsenmesi ve degere dayali karakter i¢csellestirmeleri ile ilgili pek fazla bilgi sahibi degildir.
Bu nedenle bu arastirmada hangi degerlerin hangi egitim kademesinde ne sekilde 6gretilmesi
konusundan ziyade ge¢miste yasatilan degerlere iliskin bir milletin karakter profili
incelenmistir. Bu amacla Avrupali ve Asyali seyyah ve diistiniirlerin goziinde Tiirk milletine ait
davranissal boyut hakkinda bilgi veren Ornekler sunulmustur. 1256-1924 yillar1 arasinda
yayinlanmis eserler incelenmistir. 1883 yilindan itibaren elestiriler olmasina ragmen 1924’e
kadar Tiirk milletinden 6vgiiyle bahsedilmistir. Bu ¢alisma, 1924 yilindan 2022 yilina kadar
gecen 98 yillik zaman siirecinde icinde yasadigimiz toplumda ne degismis olabilir ki bugiin
deger yargilarimizin oldukca degiskenlik gostermesine sebep oldugu konusu iizerinde
diisiiniilmesi ve deger boyutunda eski rol model 6rneklerin yasatilmasi icin emek verilmesi
amaciyla gerceklestirilmistir.

YONTEM

Bu arastirma zengin betimlemelerin yapilmasina olanak veren nitel arastirma desenine uygun
bir sekilde tasarlanmistir (Biiytikoztiirk ve vd., 2016). Nitel arastirma yonteminin kullanildigi
bu arastirmanin verileri dokiiman incelemesi teknigi ve literatiir taramasi yapilarak elde
edilmistir. Dokiiman incelemesi teknigi, arastirmaya konu edilen ve arastirilan problem
hakkinda bizlere bilgi veren her tirlii yazili belgenin analizinin yapilmasini igcermektedir
(Simsek ve Yildirim, 2016).

Calisma Grubu

Bu arastirmaninin amaci dogrultusunda Amicis (Constantinople, 1883), Bonneval (Anecdotes
venitiennes et turquesou nouveaux memoires du Comte de Bonneval, 1740), Brayer (Neuf
annees a constantinople, 1836), Brehier (Histoire aiionyme de la premlere Croisade, 1924),
Bruyn (Voyages de comeille le Bruyn, par la Moscovie, en Perse et aux indes orientales, 1732),
Castellan (Lettres sur la Grace, I'Hellespont et constantinople, 1811), Craven (Voyage de
milady Craven 4 consrtantinople, par la crimee, 1789), Danismend (Garb menba'larma gore
eski Tirk seciyye ve ahlaki, 1982), Durdent (Beautfe de ['histoire de Turquie, 1818),
d'Ohsson'nun (Tableau general de I'Empire Othoman, 1791), Guer (Moeurs et usages des
Turcs, 1747), Grelot (Relation nouvelle d'un voyage de constantinop le, 1680), Sirazi (Divan-1
hafiz, 1256), Jehannot (Voyage de Constantinople pour le rachat des captifs, 1732), Lamartine
(Voyage en Orient, 1896/1897), Loir (Les voyages du sieur du Loir, 1654), Mac-Farlane (Ci
Mistantinople et la Turquie, 1829), Mathieu (La Turquie et ses differents peuples, 1857),
Marsigli (L’etat militaire de I'Empire Ottoman, 1732), Motraye (Voyages en Europe, Asie et
Afrique, 1727), Nicolas (Les quatrarns de Kheyam, 1876), Poujoulat (Histoire de
constantinople, 1853), Mikail (Chabo, 1905), Thevenot (Relation d'im voyage fait au Levant,
1665), Thomton (Etat actuel de la Turquie, 1812), Ubicini (La Turquie actuelle, 1855),
Villamont, (Les voyages du seigneur de villamont, 1595) adi gecen yazarlara ait eserler
incelenmistir. Arastirmanin verilerinin saglandigi kaynaklarin sec¢imi, bir yiiksekogretim
kurumunun doktora programinda yer alan Osmanli Egitim Sistemi dersinde onerilen okuma
listeleri olusturmaktadir.

Veri Toplama Araclari

Arastirmanin amaci dogrultusunda verilerin toplanmasinda dokiiman incelemesi teknigi
kullanilmistir. Dokiiman incelemesi, arastirilmasi hedeflenen olgu ya da olgular hakkinda yazil
bilgi iceren her tiirli kaynagin analiz edilerek ¢éziimlenmesine dayali bir tekniktir. Dokiiman
incelemesi teknigi, nitelik, diisiik maliyet, 6rneklem biiyiikliigli, uzun stireli analiz, tepkiselligin
olmamasi, bireysellik ve 6zgiinliik agisindan avantaja sahiptir (Balci, 2006; Simsek ve Yildirim,
2016). Literatiir taramas1 kapsaminda konu ile ilgili yapilmis lisansiistii tezler, makaleler,
kitaplar vb. yayinlar kiitiiphaneler, ulusal tez merkezinden elde edilen eserler incelenmistir.
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Arastirma zaman olarak 1256-1924 yillan ile sinirlandirilmistir. incelenen eserlerin zaman
araligi bu yillar1 kapmaktadir. 1855-57 yillarindan itibaren Tiirk milleti elestirilmeye baslansa
bile 1883, 1896, 1897 ve 1924 yilina kadar 6vgii ile bahsedilen yazilar kaleme alinmistir. Bu
yazilarin sahipleri cogunlukla Osmanh topraklarina bilgi toplamak icin gelmis Tiirk-Islam
karsitlar1 olmasina ragmen miispet yazilar ortaya konulmustur.

Verilerin Analizi

Gerceklestirilen calismada dokiiman incelemesi teknigi ve literatiir taramasi sonucu elde
edilen veriler betimsel analiz yontemi ile yorumlanmistir. Bu analiz yonteminde arastirmaci
tarafindan onceden belirlenen temalar cercevesinde kavramlar ozetlenir ve yorumlanir.
Betimsel analiz yonteminde gozlem ve goriisleri 6zgilin bir sekilde agiklamak amaciyla siklikla
dogrudan alintilara basvurulur. Betimsel analiz yontemi; betimsel analiz i¢in bir cergeve
olusturma, tematik ¢erceveye gore verilerin islenmesi, bulgularin tanimlanmasi ve bulgularin
yorumlanmasi olmak {izere dort asamadan meydana gelir (S6zbilir, 2009; Simsek ve Yildirim,
2016). Bu kapsamda arastirma icin Osmanli’da degerler egitiminin ne sekilde hayat bulduguna
dair bir ¢erceve olusturulmus, daha sonra degerler kategorilere ayrilarak (Avrupa ve Asyali
seyyah, diisiiniir ve sairlerin bakis acisiyla Osmanli-Tiirk Imaji, gecmisten giiniimiize milli ve
manevi degerler, ahlaki degerler, toplumsal yasama yo6nelik degerler ve dogal cevreye yonelik
degerler olmak {izere 5 Kkategori) elde edilen veriler belirlenen Kkategorilere gore
siniflandirilmis, daha sonraki asamada ise bulgular yorumlanmistir.

BULGULAR

Bu boliimde incelenen dokiimanlardan elde edilen veriler betimsel analiz yontemi ile
yorumlanarak sunulmustur.

Avrupa ve Asyali Seyyah, Diisiiniir ve Sairlerin Bakis Acisiyla Osmanl-Tiirk imaji

Bu béliimde Avrupali seyyah ve diisiiniirlerin ve iranl sairlerin géziinden Tiirk imajina yonelik
tasnifler verilecektir.

IX. yiizyilda, El-Cahiz isimli Arap yazar1 Tirk'iin feraset ve basiretini su sekilde tasvir
etmektedir: “Tirk’e gelince, onun iki cift gozii vardir: Bir ¢ifti 6nde, 6teki de basinin
arkasindadir. O tek basina biitiin bir cem'iyyet demektir.” (Sauvaget, 1946: 8).

Miladin XI. yiizyilinda I. Hagh seferine bizzat katilmis anonim bir yazarin Latin dilinde kaleme
aldigi “Gesta Franconin et alionun Hierosoliniitanonim” adh eserinde Tiirklerin secaat
(cesurluk) ve ferasetini (hizh kavrama) soyle izah etmistir: “Tiirklerin yiiksek zekalari ve
cengaverlik kabiletleriyle cesurluklarini tasvire ciir'et edecek dereceler de alim ve hakim
oldugunu kim iddia edebilir?” (Brehier, 1924: 51).

XIl. yizyllda yasayan Siiryani Mikail (1905) adli Antakya Ya'kubi patriki meshur
Vakaayi'namesinde Tirklerin hayatlarini teskilatlandirma konusunda oldukca akilli ve mahir
olduklar ifade etmektedir.

Iran'in iinlii sairlerinden Hafiz-1 Sirdzi (1256: 9-10) bir gazelinde Tiirk wrkinin fiziksel
gorinimi (beyaz ten ve giizelligi) su beyiti ile anlatmaktadir: “Siraz'in o parlak giizeli bizim
gonliimiizii hosnut edecek olursa, biz de onun o kara benine Semerkandla Buhara'y1 feda
ederiz.”

Fransiz terciimanlarindan Nicolas ise “Les Quatrarns de Kheyam” adli eserinde Tiirk'iin
giizelligini “Tiirk kadin veyahut erkegi iranlilarin nazarinda giizellik timsalidir.” ifadeleri ile
dile getirmistir (Nicolas, 1876: 61).

Comeille Le Bruyn (1732, s.422) adli seyyah seyahatnamesinde Tiirkleri soyle anlatir: “Tiirkler
genel itibariyle boylu boslu ve giizel yapili adamlardir. Hiristiyan Avrupa'nin tek bir sehrin de
bile biitlin Osmanl imparatorlugundan daha ¢ok sakat ve bicimsiz adama rastlanir. Tiirkler
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gicli ve kuvvetli olduklar1 icin uzun yasarlar. Bunun nedeni saghkh ve iyi gidalar
kullanmalarinda ve midelerini bozacak cigerlere, kalbe ve beyine zarar veren yiyeceklerden
uzak durmalarinda aranmaldir. Iste bundan dolay1 Tiirkler nadiren hasta olurlar. Bizlerin
daima tutuldugumuz tas, kum, damla vb. gibi hastaliklar onlarda hemen hic¢ gériilmez.”

A. L. Castellan (1811), “Lettres sur la Grece, I'Hellespont et Constantimople” adli eserinde
Turklerin son derece nazik olduklarini, savas halini andiran karisiklarda bile hakarete
ugramadan veya Kkifiir so6zii isitmeden hedefe ulasildigini gordiigiinde saskinligini
gizleyemedigini dile getirir.

“Simdiye kadar gordiigiim iki ayakli hayvanlar icinde elimle 6ldiirdiigiim takdirde en az
aciyacagim Tiirk ismindekidir” diyecek kadar Tiirk diismanlig ile taninan ingiliz kadin seyyah
Lady Craven 1789 yilinda yayimnladigi “Voyage de Milady Craven a Constantinople, par la
Crimie” adli eserinde: “Tiirklerin biz kadinlara karsi olan muameleleri biitiin milletlere 6rnek
olmalhdir.” (Craven, 1789: 201, 253) diyerek Tiirkleri model olarak géstermistir.

Bir bagka Tiirk diismani olan Ingiliz Mac-Farlane (1829, s.81), Tiirk milletinden icin “Bu
milletin o kadar tath bir konusma tarzi vardir ki biitlin milletlere 6rnek olabilirler.”
demektedir.

Fransiz Brayer (1836: 293-295) ise “Avrupa’da nezaket cok defa kin ve garazla (amac) hiyanet
ve ihaneti orten bir perde oldugu halde, Tirklerde bilakis milli yaratilislarini olusturan
sarsilmaz hakkaaniyyet ve adaletle hayirhahlik ruhunun tabii bir neticesidir.” ifadelerini
kullanmaktadir.

Bu aciklamalar ile Tirklerin zekiliginin yam sira giizelligi, nezaketi, adaleti, yardimseverligi,
hosgorisi, tath dilliligi, cesareti ve mertligi gibi degerleri davranislar1 ile yasattig
anlasilmaktadir.

Gecmisten Giiniimiize Milli ve Manevi Degerler

Bu boéliimde Tiirk milletinin ciddiyeti, agirbasliligl, cesurlugu, mertligi gibi 6zelliklerinin yani
sira Tirkce dilinin konusulmasina verdikleri onem Avrupali seyyahlarin ifadeleri ile
sunulmustur.

Marsigli (1732: 42), Tiirk askeri teskilati hakkinda kaleme aldig1 “L'etat militaire de I'Empire
Ottoman, ses progres et sa decadence” adli eserinde Tirk'iin ciddiyeti su ifadelerle anlatilir:
“Guldiikleri nadir goriliir; konusmalar1 gayet ciddidir; islerinden bahsederken ¢ok kisa soz
soylerler ve kendilerine de az kelimeyle meram anlatilmasini isterler.”

Osmanl tegkilati hakkinda verdigi eserle iinlenen Isvec sefiri Mouradgea d'Ohsson eserinde
Osmanh Tiirklerinin hemen hepsinin davranislarinda agirbashhgin gorildigiini ifade eder
(d'Ohsson, 1791: 356).

Fransiz yazar Mathieu (1857: 51), Tiirk agirbashligini soyle itiraf etmektedir: “Ister kuliibeden
Divana c¢iksin, ister Divindan inip zavalinin biri haline gelsin, hi¢ bir zaman siikiinetini
kaybetmez.”

Ingiliz yazarlardan Thornton (1812: 226) Tiirkleri su sekilde anlatir: “Tiirkler agirbash ve
diistincelidirler. Sakin goriiniirler. Biitiin eglenceleri siikinet icinde gec¢en seylerdir;
ahlaksizlig1 ve giirtltiilii davranislar: ¢ilginlik sayarlar; hayatlarinin ciddi isler haricindeki her
anini istirahatle gecirirler; erken yatip giin dogmadan kalkarlar.”

Ubicini (283-284) ise Tiirk cocugunun siiklin ve vekarini soyle anlatmaktadir: “Tlirk ¢ocuklari
baska memleketlerdekilere benzemezler. Ne giriiltii ederler, ne de aglayip dururlar.
Sark(dogu)' da gecirdigim ii¢ seneye yakin zaman zarfinda hicbir Tiirk ¢ocugunun bagirip
cagirdigini isitmedim. Okula gittiklerini gordiigiim yavrularin davranislar sakin, yiiriytsleri
tipki yash basli Osmanlilar gibi agirbashydi.”
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Castellan 1811 (s.69) yilinda yayinladigi eserinde Tiirklerin Tirkce dilini konusmaya
verdikleri 6nemi soyle izah eder: “Tiirkler Tirk¢eden baska bir dil kullandiklar1 takdirde
agirbaslhilik ve haysiyyetlerini ihldl etmis olacaklarina inanirlar.” Castellan (1811: 237)
Tlrklerin mertligi konusunda ise su ifadeleri aktarir: “Tiirkler merdane (mertge, yigitce)
davranislarin hepsine hayranlik gosterirler; hele sogukkanlilik ve hazir-cevaplikla benzer bir
cesaret ve hatta clir'et gosterenlere karsi ellerinden gelen iyilikte kusur etmezler.”

Durdent (1818: 468), Tirkiin diinyay1 yildiran secaat ve cesaretini soyle anlatmaktadir:
“Hiristiyanlar kendilerinden daha muntazam olmadik¢a muharebelerde genellikle onlardan
daha tstiin olan Tiirkler hi¢ kimsenin siiphe edemeyecegi cesaretlerini daima gostermisler ve
gostermektedirler.”

Thevenot (1665: 111-112) Tiirkler hakkinda su g¢ikarimlarda bulunmustur: “Hiristiyanlk
dleminde bir¢ok kimseler Tirklerin seytani mahldklar, barbarlar ve dinsiz insanlar oldugunu
zannederlerse de, kendilerini gérmiis ve goriismus olanlar biisbiitiin baska bir diisiinceye
sahiptirler; zira Tiirklerin iyi adam olduklar1 ve kendisine yapilmasini istedigini muamele ne
ise baskalarina karsi da aynen oOyle davranilmasini gerektiren diisiinceye uyarak hareket
ederler. Hakiki Tiirkler namuslu adamlardir ve kendileri gibi namuslu insanlar ister Miisliiman
olsun, ister Hiristiyan olsun ve isterse Yahudi olsun, herhalde hiirmet (saygi) ve takdir ederler.
Bir Tiirk kadar bir Hiristiyan da aldatmak ve dolandirmanin dogru olmadigina inanirlar.
Tiirkler arasinda intihdr ve murabaha (sahibinin bir mali 6zglirce satin alip iizerine kar
koyarak miisterisine sattig1 Islami bir finansman modeli) biiyiik bir giinah sayildig icin o gibi
glinahkarlar pek nadirdir. Cok dindar ve gayet sefkatli ve insaniyyetlidirler. Turkler c¢ok
hiirmet besledikleri padisahlarina sadiktirlar, gézleri kapali olarak itaat ederler; padisahina
ihanet edip Hiristiyanlarla el-birligi eden hi¢bir Tiirk’e rastlanilmaz. Birbirleriyle vurusup
doviisme bilmezler ve sehirlerde kili¢ tasimazlar; hattd askerleri bile hancer tasimaktan
sakinirlar. Tiirk memleketlerinde diiello mechuldiir: Bunun sebebi de Hazret-i Muhammed'in
iki buyiik ayrilik konusu olan i¢ki ile kumari yasaklayan siyasetidir; onun i¢in temiz ahlakl
Tiirkler hi¢ sarap igcmezler; gerek icki icenler, gerek afyon ve esrarla kendinden gegenler itibar
gormezler.” Loir'de (1654:193-194) “Hic¢ siiphesiz ki, ahlak bakimindan Tiirk siyasetiyle
medeni hayati biitiin cihana 6rnek olabilecek vaziyettedir.” diyerek Tiirkleri bir kez daha
diinyaya 6rnek gostermistir.

Turklerin ciddi durus sergilemekle beraber sogukkanli ve hazir-cevap bir millet olusu, az ve 6z
konustuklari, agirbashliklari, sakin ve sabirh oluslari, yigitlikleri, cesur ve yardimsever oluslari
her tirli ahlaksizliktan uzak duruslari, kendilerine yapilmasini istemedikleri davranislar
hangi millet ve dinden olursa olsun baskalarina karsida yapmayislari, sefkatli ve diiriist insan
oluslari, baghlik duygularinin giiclii olusu, ahlaki i¢sellestirmis ve bu konuda tiim diinyaya
ornek bir millet olduklar1 dile getirilmistir. Ayn1 zamanda Tiirklerin intihar eyleminden ve
haksiz yollarla kazanilan islerden uzak duruslari, birbirleriyle kavga etmenin ne oldugunu
bilmedikleri ifade edilmistir.

Fransiz Baptistin Poujoulat (1853: 492) Davudpasa'da talim goren yeni ordu askerlerinden su
sekilde bahsetmektedir: “Bunlarda kuvvetin, zabt-u-rabtin ve talim ile terbiyenin biitiin
goriiniimii mevcuttur: Muhtesem silahlari glinesin altinda parlayip duruyor. Ne Miisliiman ne
Hiristiyan sayllmalarina imkan olmayan birtakim insanlarin icAd ediliverdigi Istanbul
mektepleri de biiylik masraflarla isleyip gidiyor.”

Henri Mathieu (1857: 49) ise eski ve yeni Tiirklerle ile ilgili yaptig1 karsilastirmada su ifadeleri
kullanmistir: “Sanlar ve savaslar sarhosu olan, yeryiiziinde yalnmz bir tek devlet mevcud
olabilecegine ve o devletin de IslAm devleti olacagina iman ettigi icin diinyay1 fethe kosan
girisimci ve faal irka artik hicbir yerde rastlanilmaz. Bugilinkii Tiirkiin biitliin diislincesi,
¢ubugunun kendisine verdigi hiilyalardan ibarettir; hareketsiz yasamaktan baska hi¢bir arzusu
yoktur. Faaliyet alan1 o kadar daralmistir ki, insan onu goriince adetd yiirtimek igin
yaratilmamis zanneder. Bagdas kurarak gecirmekte oldugu nebati (bitkisel) hayat biitiin

ISSN: 2602-2516 Disiplinlerarasi Egitim Arastirmalari Dergisi
Journal of Interdisciplinary Educational Research 2022; 6(11);22-38 28



Elgigegi, B., Degerlerin Davrams Boyutuna Yansimalari: Osmanl Devleti Ornegi (1256-1924)

organlarinin bicimini bozup agirlastirmistir; eski Tiirklerin muhtesem hali artik ancak
efsanelerde goriilebilir.”

Italyan asili Edmondo de Amicis (1883: 425-426) eski ve yeni nesil Tiirkler arasinda su
sekilde bir kiyaslama yapmaktadir: “Su noktada hemen biitiin diinya mittefiktir: Yeni Tiirk,
eski Tiurkiin degerinde degildir. Bizim kumaslarimizi, her tirli refah sebeplerimizi,
ayiplarimizla kotiiliiklerimizi, manasizliklarimizi benimsemistir; fakat hislerimizle fikirlerimizi
heniliz kabul etmis olmadiklar1 icin, bu yarim-yamalak bi¢cim degistirme esnasinda eski
Osmanli-Tirk yaratilisinin biitiin iyi taraflarim1 kaybetmistir. Eski Tiirkiin Garp (Bati)
medeniyeti iirtint olarak simdilik gordiigii seyler tembel, kabiliyetsiz, imansiz, para diiskiinij,
Frenk taklitgisi, her tiirlii milll gelenegin diismam ve usak ruhlu siirii siiri me'murlardan ve
atalarinin pabuglar1 olamayacak kiistah, hayasiz, ahlaksiz ve degersiz bir genglikten ibarettir.
Eski Tiirkiin nazarinda medenilesmek demek, onlar gibi giyinip onlar gibi yasamak demektir;
iste bundan dolay1 onun nazarinda Frenkler gibi diisiinmek, davranmak ve yasamak demek,
yalniz kendi Miisliiman vicdaninin degil, her namuslu insan vicdaninin lanetleyecegi biitiin
hareketlerle adetleri hos gormek demektir. Bu vaziyete gore eski Tiirk, (Medeniler) denilen
yeni Turkleri herhangi bir salah (dogru) ve felah yolunda diger Miisliimanlardan daha ileri
gitmis bir Islam ziimresi degil, aksine dogru yoldan sapmis, adetd dininden dénmiis ve
milletine ihanet etmis demektir; yeniliklerden ¢ekinmekte ve olumsuz sonuglarina her giin
sahit oldugu taraftan geldikleri icin var kuvvetiyle red ve defetmektedir. Avrupa'nin her 1slahat
hareketi onun nazarinda kendi yaratilisi ve menfaatlerine karsi bir tecaviiz demektir. Hiikiimet
inkilapei, millet muhafazakardir; yeni fikir tohumlan sert ve diiz bir topraga diisiip kurakliktan
mahvoluyor; devleti idare eden el kilic1 sikip salliyor, fakat namh kabzanin icine giriyor. Iste
bundan dolay1 elli senedir tecriibe edilen 1sldhat hareketi hentiz milletin cildine soyle bir
temastan ileri gidememistir. isimler degistirilmis, fakat miisemmalar oldugu gibi kalmistir.”

Tiirklerin talim (6gretim) ve terbiye (egitim) giiclii ve kuvvetli yapida oluslar ifade edilmistir.
Ancak yeryiiziinde tek bir devlet olabilecegine ve bunun Islam Devleti olacagina inanan
Tirklere 1857’den sonra artik rastlanilmadigl, simdiki Tiirklerin hareketsiz yasamak disinda
bir amaclarinin olmadigi belirtilmistir. 1883 yilina gelindiginde ise yeni kusagin eski Tiirklerin
degerinde olmadigi, Osmanli vatandasinmin iyi ozelliklerini kaybettigi, Avrupa’nin olumsuz
yanlarini benimsedigi fakat fikirlerini heniiz kabul etmis olmadiklarindan yarim-yamalak bir
degisim yasadiklari, Bati medeniyetinin iiriinii olan simdiki Tiirklerin tembel, kabiliyetsiz,
imansiz, para diiskiinii, Frenk taklitcisi, her tirlii milli gelenegin diismani, hayasiz, ahlaksiz ve
degersiz bir genclikten ibaret oldugunu ifade edilmistir.

Incelenen eserlerin tarihi kronolojisi ele alindiginda 1256 yilindan itibaren 1595, 1654, 1665,
1680, 1727,1732,1740,1747,1785,1789, 1791, 1811, 1812, 1818, 1829, 1836 yillar1 boyunca
ovgliyle bahsedilen ve ornek olarak gosterilen bir millet 1855-57 yillarindan itibaren
elestirilmeye baslansa bile 1883, 1896, 1897 ve 1924 yilina kadar 6vgl ile anilmaya devam
etmisgtir.

Ahlaki Degerler

Turkler gegcmisten bugiline savasta ve barista dogruluk, diirtistliik, yardimseverlik, fedakarlik
degerleri ile taninmistir. Bu bolimde Avrupa ve Asyali diistintirlerin bakis agis1 ile Tiirk
milletinin ahlaki karakterini yansitan betimlemelere yer verilmistir.

Ele alinan zaman araliginda incelenen eserlerdeki karsilastirmalar sonucunda diinya genelinde
Tiirk milletinin hilekarlk, soygunculuk, zina gibi yiiz kizartici eylemlerde bulunmadiklari
yoniinde goriis birligi vardir. Buna Ornek olarak Siiryani Mikail'in (1905) “Tiirklerin
meziyyetleri vardir. Hilekarlikla sahtekarlik bilmezler ve dogruluktan ayrilmazlar. Kari-koca
ihanetinden gekinirler, onun icin Tiirkler arasinda zina ender bir seydir.” s6zleri gosterilebilir.

XVIIL. yiizy1l Isveg Istanbul sefiri M. d'Ohsson Osmanl devlet ve toplum teskilat: hakkinda 1791
(s.261) yilinda kaleme aldig1 “Tableau general de I'Empire Othoman” adli eserinde, Miisliiman
Tiirk diisiincesinde dogrulugu su sekilde tarif eder: “Namuskarlk, diiriistliik ve dogruluk bir
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Misliimanin tekmil (tamamlanmis) efal (fiilleri) ve davranisini ruhu olmak lazim gelir.
Misliiman mesru yollar héaricinde hicbir kazanc elde etmemekle yiikiimlidir. Haksiz
kazanilmis bir maldan faydalanmaya kalkismak Alldhin nazarinda o kadar canice ve nefret
edilen bir harekettir ki, insafsiz ve uygunsuz sekilde gecimini saglayan bir kimseden hediye
bile kabul edilmesi makbul degildir.”

Yusuf Has Hacip meshur Kutadgu Bilig (Mutluluk veren bilgi) adli eserinde dogrulugu su
sekilde tanimlamistir. “Bak kimin diisiindiigii ile s6yledigi bir olursa dogru insan odur.” (Yusuf
Has Hacib, Akt: Arat, 1959: 53).

Fransiz sairi Lamartine 1896-1897 (s.247) yillarinda Tiirkiye seyahatinin sonunda
Istanbul'dan ayrilirken Eyiip'de yasadig1 hadiseyi su sekilde anlatir: “Yola ¢ikisimizi seyretmek
icin halk etrafimiza toplandi; fakat hi¢ bir hakarete ugramadigimiz gibi esyamizdan da hic bir
sey kaybetmedik. Tiirkiye'de dogruluk bir sokak fazileti haline gelmistir. Kahvenin 6ntindeki
agaclarin altinda oturan Tiirklerle gelip gecen ¢ocuklar atlarimizla arabalarimiza esyalarimizi
ylklerken bize yardim ettiler; yere diisen 6te-berimizle unuttugumuz seyleri toplayip kendi
elleriyle bize getirdiler.”

i1k olarak Avusturya hizmetinde bulunduktan sonra IIl. Ahmed Dénemi’'nde Osmanl hizmetine
giren Fransiz generallerinden Comte de Bonneval, 1740 (s.215) yilinda Tirkler, Rumlar ve
Frenkler arasinda su sekilde bir karsilastirma yapmistir: “Haksizlik, tefecilik, tekelcilik ve
hirsizlik gibi suglar Tiirkler arasinda adeta mechul cinayetlerdir: Kisacasi ister vicdani bir
sorumluluktan, ister ceza korkusundan kaynaklansin, o kadar diiriistliik gosterirler ki, insan
¢ok defa Tiirklerin dogruluklarina hayran kalir.”

Fransiz Loir (1654:189) Tiirklerin tath dilliligi ve kotl sozler sarf etmediklerini su climleler ile
anlatmaktadir: “Ofke ile intikam hissinin mahsulii, oldugu kadar kumarbazhgin da tabii bir
sonucu olan kiifiirbazlik Hiristiyan memleketlerinde miidhis surette ve tamamiyle kafirce sarf
edilip durdugu halde, Tiirkiye'nin ne sokaklarinda duyulabilir ne de evlerinde isitilir. Bu halin
bizim ytzlerimizi kizartacak ve bizi hayretler icinde birakacak tarafi da sudur ki, Tiirklerin
yalniz agizlarinda degil, dillerinde de kiifiir kelimeleri yoktur: Onlar yalniz (Vallahi) diye Alldha
sitem ederler.”

Brayer 1836 (s.198-199) yilinda Tiirkler hakkinda su gergekleri aktarmaktadir: “Miisliiman
Tirkler arasinda kibir ve gurur adetd mechuldiir; Kur'anin en siddetle yasakladigi konulardan
biri de budur. Hakiki, hAkim miitevazi' olur. Hemcinslerine karsi ddima algakgoniillii olur. Iste
bundan dolay1 Miisliman-Tirkiin yiiriiyiisiinde agirbashlik ve ihtisam olmakla beraber kibir ve
azamet yoktur. Daima yavas sesle konusur; el ve kol hareketlerinde hi¢cbir zaman hiikmedici
bir tavir goriilmez; davranislarinda tatlilik ve kolaylik vardir.”

Comte de Bonneval (1740: 24) Tirklerin sézlerinde durma konusuna ne denli 6zen
gosterdigini soyle anlatir: “Tiirkler vaatlerine dindarane bir sadakat gosterirler.”"Mouradgea
d'Ohsson (1791: 467-469) ise “Miisliman Tiirkler yeminleriyle sozlerine son derece
sadiktirlar.” demektedir.

Fransiz yazar Guer (1746: 374), Tirklerin aile iliskilerini su sekilde aktarir: “Analariyla
babalarina karsi besledikleri hiirmet takdire sayandir. istanbul'da tabiatin yiiziinii kizartacak
derecede ¢igirindan ¢ikmis evlatlar az goriliir: Tiirkler arasinda bir aile reisinin ¢ocuklari
tzerindeki niifuz ve i'tibari, ilk resullerin evlatlar1 tlizerinde bulunduklar1 hakimiyyetin
aymsidir.” Bu konuda Ingiltere Istanbul sefiri Sir James Porter (1769: 58) “Tiirklerde baba
sevgisi cok kuvvetlidir; onun i¢in itaat ¢cocuklarda sonsuz bir boyun egme ile beraber evlatlik
vazifesiyle alakadar olabilecek her seye karsi sarsilmaz bir mecburiyet goriiliir: Bu terbiye
tarzinin neticesi olarak Tiirklerde biiyiiklerine karsi son derece saygi ve yaslari ilerledikce
ihtiyarlara karsi biiytik bir hiirmet gosterilmektedir.” seklinde diisiincelerini nakleder.

Tiirk milletinin benimsemis oldugu ahlaki degerlerin genel yorumunu Guer (1746: 352-353) su
sekilde anlatmaktadir: “Hakiki Tiirklerin huylar1 genellikle iyidir: Fazileti severler, fenaliktan
nefret ederler, dinlerinin esaslarina uyma konusunda kusur etmezler. Kendi usullerince ibadet
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ederler, oruc¢ tutarlar, hemcinslerini severler ve icabinda yardimlarina kosarlar, haksiz
kazanclarla murabaha (bir malin iistiine kiar koyarak satma) ve karaborsaciliktan tiksinirler.
Kibir ve azamet, Iblis'in giizelligiyle parlakligim c¢irkinlik ve karanhkla kaplayarak
gokyliziinden atilmasina sebeb olmus gosterilir. Cimrilik, cimrinin kasalarini doldurur ama
ruhundaki Tanr1 vergilerini bosaltir ve servetinin i¢inde fakir kalmasina sebeb olur. Hiddet
insanin ruhunda riizgarlarin denizde kopardig firtinalari sahlandirir; aklin bogulmasina sebeb
olur; iftiraya, hakarete, cinayete kapi acar; insana kendini de, Alldh’in1 da unutturur. Oburluk
ilk insanin felaketine sebeb olmustur. Haset kiil icinde bir atestir. Tembellik bizi yalniz beseri
sorumluluklarimizdan alikoymakla kalmayip dini gorevlerimizle diinyevi vazifelerimizi de
ihmal ettirir. “Eger cehennemin yedi kapisinin kapanmasini istersen, viicudunun yedi uzviyle
giinah islemekten sakin!” derler. insanin hemcinslerine kars: vazifeleri ve hatta o vesileyle
muaseret adab1 hakkinda da bir¢ok giizel ahlak kaaideleri vardir. Nihayet talebenin hocalarina
karsi hiirmet ve her hususta itaat etmeleri, redde kalkismamalar1 ve hattd 6gretmenlerinin
huzurunda pek yiiksek sesle konusmamalari da ahlak esaslarindandir.”

Tirklerin ahlaki deger yargilari acisindan dogru, diriist, namuslu, giivenilir, yardimsever, adil,
tath dilli, algakgoniilli, ¢aliskan, hosgoriilii, miitevazi, agirbasly, sade, sakin, sadik, saygil, aile
baglari gii¢li, sevgi dolu, itaatkar, ahlakli ve comert bir millet oldugu anlasilmaktadir.

Tiirklerde, ofke, kibir, ihtisam, haset, gurur ve intikam duygusu bulunmamakla beraber
kifurbazlik, oburluk, tembellik, cimrilik, sahtekarlik, hilekarlik, kumarbazlik, tefecilik,
tekelcilik nedir bilmedikleri zinadan uzak durduklari ifade edilmistir.

Toplumsal Yasama Yénelik Degerler

Bir toplumun bir arada huzurlu bir sekilde yasamasini temin eden en 6nemli etken toplumdaki
bireylerin birbirlerine ve devlete karsi duyduklar glivendir. Glivenin var olmasi da insanlarin
ve devletin bir takim hak ve sorumluluklar1 dikkate almasi ile saglanir. En temel hak olan
yasam hakkinin yaninda egitim, saglik, ulasim, giivenlik ihtiyac¢larinin karsilanmasi gerekir. Bu
boliimde Osmanli Devleti'nde bu ihtiyaclarin ne diizeyde karsilandigi Avrupalilar goziiyle
aktarilacaktir.

Fransiz seyyahi Loir (1654:188), 1639-1641 yillar1 arasinda yazmis oldugu mektuplarda: “Bu
memlekette hemen higbir cinayet vak'asi duyulmaz.” ifadelerini kullanmistir. Diger bir Fransiz
seyyahi Grelot (1680: 236) ise 1680 yilinda yazdig1 “Relationnouvelle d'un voyage de
Constantinople” adli eserinde: “Vaktiyle Romalilarin yaptig1 gibi halkin hamama gidebilecegini
ilan eden ¢an sesini beklemeye artik liizum yoktur; Tiirk hamamlari1 sabahin saat dérdiinden
itibaren acilir ve ancak aksam sekize dogru kapanir; biitiin bu zaman zarfinda hamamda hig bir
zaman hi¢ bir guriiltii ve kavga olmaz, hi¢ kimsenin elbisesi yahut kesesi calinmaz ve (Latin
sairi) Ovide'in elbiselerini muhafaza icin kapida beklemesini istedigi bekciye de gerek olmaz.”
diyerek saglikli bir yasam icin gerekli olan temizlik ihtiyacinin karsilanmasinin ne kadar kolay
oldugunun ve hirsizlik vb. suglarin islenmedigini dile getirmistir. Grelot (1680: 232) “Diinyanin
biitiin milletleri icinde temizlige IslAm cAmiasinda ki Osmanl Tiirkleriyle Iranlilar kadar uyan
tek bir millet yoktur.” ifadelerini kullanmistir. Ayrica bu konuda Amicis (1883: 420) adh bir
Italyan: “Yiizler, eller, ayaklar, tertemiz; yamah kiyafet pek az ve hele kirlisi hemen hi¢ yok;
biitlin toplumsal siniflar arasinda genel ve karsilikli bir saygi manzarasi goze ¢arpiyor.” diyerek
Turklerin saglik konusuna ve hijyene verdigini 6neme dikkat cekmistir. Loir (1654: 150) de bu
konuda “Biitilin Tirkler cok temizdir.” demistir.

18. ylizyilda Ingiltere'nin Istanbul sefirliginde bulunan Tiirk ve islAm diismani olan Sir James
Porter 1769’da (s.51-53) yayinlanan eserinde: “Tiirkiye'de yol-kesme olaylariyla, ev
soygunculuklar1 ve hattd dolandiricilik ve yankesicilik vak'alar1 adetd mechul gibidir. Harp
(Savas) halinde olsun, sulh (Baris) halinde olsun, yollar da evler kadar emindir; bilhassa ana-
yollar1 takib ederek biitiin imparatorluk arazisini en mutlak bir emniyet icinde bastan basa
kat'etmek her zaman miimkiindiir; daimi bir seyr-ii-seferle yolcu sayisinin ¢cokluguna ragmen
vukuatin azligina hayret' etmemek miimkiin degildir; bir¢ok yillar icinde ancak bir tek vak'aya
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tesadiif edilebilir. Bununla beraber, asag tabakalara mensub olan Tiirklerin ceza korkusundan
daha yiiksek bir sebepten dolay1 sug islemekten cekinmekte olmalari 1azim gelir.” ifadelerini
kullanmigtir. Tiirk diismanligl ile taninan isimlerin bile Tirk milleti hakkinda bu sekilde
aciklamalar yapmis olmasi oldukga dikkat ¢ekicidir.

Siddetli bir Tiirk ve islim diismani olan avukat Guer ise 1747 (s.188) yilinda yayinlamis oldugu
“Moeurs et usages des Turcs” adll eserinde: “Gerek Istanbul'da, gerek Osmanl
imparatorlugunun biitiin sehirlerinde hiikiim siiren emniyet ve asayis, hi¢ bir tereddiide imkan
birakmayacak surette ispat etmektedir ki, Tlrkler hi¢ bir zaman goérilmemis bir derecede
medenidirler ve o kadar uzun zaman hakli olarak (!) itham edilmelerine sebep olan barbarlikla
artik hemen hi¢ bir aldkalar1 kalmamistir.” Tiirklerin ne kadar medeni bir millet oldugunu
huzuru saglayacak olan giivenlige ne denli 6nem verdiklerini ifade etmektedir.

Fransiz doktoru Brayer (1836: 196-197) Istanbul'da uzun bir siire kaldiktan sonra Tiirkler
hakkinda su tetkiklerde bulunmustur: “Diiello ve intiharin ne oldugu mechuldiir. Avrupa'nin
baz1 payitahtlarinda cok biiyiik polis kuvvetleri bulundugu halde cinayetleri 6nleyip canileri
yakalamaya giicii yetmemesine ragmen, Istanbul'da polisin hemen hicbir isi yok gibidir.
Yankesicilik, dolandiricilik, anahtar uydurma, kiricilikla ¢alma, pencereden girme vb. suretlerle
yapilan hirsizliklara gelince, iste o gibi vak'alar son derece nadirdir.”

Henri Mathieu (1857: 87) ise Osmanli’da hirsizlik vakalarinin olmamasinin nedenini su sekilde
aciklamaktadir: “Vaktiyle Sark'da bir adet hiikmiinii alacak derecelerde tabillesmis olan
hirsizlik Kur'anin reddettigi ve kinadig1 bir cinayettir. Ttrkler arasinda kapi kirmak suretiyle
yayilan hirsizliklarin ikide bir tekerriiriine mani' olan sebeplerden biri de ihtisam hastasi
olmamasidir, insan tabiati fenalig1 fenalik icin degil, iyi bir sey saglamak icin yapar; Turkiye'de
ise iyi sey basit seydir ve o basit sey de diinyanin her yerinden daha ucuzdur.”

Loir (1654: 191) Tiirklerin yardimlasma ve dayanisma degerlerine sahip c¢ikisin1 ve caliskan
bir millet olusunu su ciimlelerle ifade etmektedir: “Tiirkiye'de dilenci nadir goriiliir: Fransa'da
herkesi bunaltan tembel dilencilerin orada kimseyi rahatsiz etmesine imkan yoktur.”

Fransiz seyyah Motraye (1727: 263) ise “Tirkiye ile Tataristan'da (Kirim'da) dilencinin
veyahut dilenciligi meslek edinmis fukaranin ne oldugu bile maliim degildir.” demektedir.

Comte de Bonneval (1740: 212): “Istanbul sehriyle civarinda yaklasik iki milyon niifus olmak
itibariyle Avrupa'min en biiyiik sehirlerinden sayilmasi 1azim gelir. Iste bu niifus yogunluguna
ragmen tek bir dilenciye bile tesadiif edilmez.” ifadelerini kullanmaktadir. Guer’de bahsedilen
Avrupali seyyah ve diisiiniirlerin yorumlarim su ifadelerle dogrulamaktadir: “Istanbul'da higbir
dilenci yoktur.”

Thevenot, Tiirklerin ridyet ettikleri IslAmin bes sartinin dérdiinciisii zekat oldugunu ve
Tiirklerin bu sartin ifasinda kusur etmediklerini, hayirsever olduklarini, din ve mezhep tefrik
etmeksizin ister Miisliiman, ister Hiristiyan, ister Yahudi olsun, biitlin muhta¢lara yardim
ettiklerini; onun i¢in Tiirkler arasinda fukaraya pek az rastlandigini ifade eder (Thevenot,
1665: 95-97).

1588 yilinda Sark seyahatine ¢ikmis bir Fransiz asilzadesi Tiirkler hakkinda su anekdotlari
aktarir: “Bu hana tipki Tiirkler gibi Hiristiyanlar da kabul edilip ii¢ giin siiresinde yeme-icme ve
barinma masraflar1 karsilanir: Ciinkii Tiirk hayir kurumlar1 din farkina bakilmaksizin biitiin
insanlar1 kapsayicidir.” (Villamont, 1595: 227).

Castellan (1811: 226) seyahatnamesinde Tiirklerin toplumsal iliskilerde davranislar1 hakkinda
su bilgiler vermektedir: “Tiirkler baskalarinin kadinlarina azami derecede hiirmet ederler ve
gezinti yerlerinde, rastladiklarinda kadinlara gozlerini dikip bakmay1 haram sayarlar. Hatice-
Sultan'in mimarliginda bulunan (M. Melling) sultanin saraylilariyla hi¢ cekinmeden konusabilir
ve yiizleri acgik gorebilirdi; halbu ki diger Tiirk memurlar1 onlarla goériisiirken ya gozlerini
onlerine egerler veyahut baslarini gevirirlerdi. Kendisine kilavuzluk eden saray kethiidasi ise
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basin aksi tarafa ¢evirir ve kendisine diinyalari verseniz ote tarafa bakmazdi: Cenab-1 Hak bize
el malina goz dikmememizi emrediyor! derdi.”

Ingiliz yazarlardan Thornton (1812: 309) Tiirklerin diger toplumlara davranisim su sekilde
ifade eder: “Tiirkler, Gavurlarla miinasebetlerinde hiikmedici arzularindan siyrilarak
muhataplarina karsi kendi dindaslarina gosterdikleri hosgoriili olmaya 6zen gosterirler.”

Guer (1747: 217-221), Tirkler hakkinda su izahati verir: “Kendine nasil muamele edilmesini
istiyorsan, baskasina da iste 6yle muamele et!”

Baron de Tott (1785: 251) Tiirkler hakkinda su gercekleri nakleder: “ItirAf etmeliyiz ki,
koleleriyle cariyelerine kotli davranan yalmiz Avrupalilardir: Her halde bunun sebebi,
Sarklilarin kole ve cariye satin almak icin para biriktirmelerine karsilik, bizim para biriktirmek
icin onlar1 satin almamizdan ibaret olsa gerektir.” Mouradgea d'Ohsson ise bu konuda su
yorumu yapar: “Dilinyada esirlere, kolelerle, cariyelere ve hattd kiirek mahk{imlarina
Miisliiman Tiirklerden daha iyi bakan ve daha iyi muamele eden hi¢bir millet yoktur.”

XVIL. yiizyllda yasayan Fransiz seyyahi Loir (1654: 166) Turkler hakkinda su ifadeleri
nakleder: “Tiirklere gelince, size sunu soyleyebilirim ki, onlar1 bazi kimselerin diisiindiikleri
gibi kaba ve vahsi zannetmemelidir; eger orf ve ddet sahasinda hakkaaniyyet nezaketen daha
mithimse, her halde Tiirkler de bizim kadar iyi adamlardir. Yaradilistan iyidirler; bu hallerini
iklimin etkisinden kaynaklandig1 diisiiniilmemelidir; ¢linkii Rumlar da ayni memlekette
diinyaya geldikleri halde mizac itibariyle Tiirklerden o kadar farkhidirlar ki, atalarinin ancak
fena huylarina, yani hilekarliklarini, hainliklerini ve bencilliklerini miras almislardir. Ttirkler
son derece samimi ve miitevazi' insanlardir. Tiirklerin en bariz vasiflar1 sadelik ve goniil
temizligi ile misli gorilmemis bir acikytrekliliktir.”

Italyan Amicis (1883: 428) Tiirk milleti hakkinda su ¢ikarimda bulunur: “Tiirkiin sefkat ve
insaniyyet hissini inkdra imkan yoktur. Tiirk irkinin ruh asaletini gosteren diger hisler, yani en
kiiciik iyiliklere karsi besledikleri minnet ve stikran duygusu, 6lmiislere karsi duyulan taziye
gelenegi, biiylilk bir nezdketle yapilan misafirperverlik adeti ve hayvanlara hiirmet
aliskanliklar1 gibi faziletlerin de inkar1 miimkiin degildir. Tlrkiin biitiin toplumsal siniflari
birbirine esit tutan anlayisi da her tirlii dvgiiye layik bir histir. Akil ve basiretle dolu sayisiz
atasozlerini ortaya ¢ikaran gelenekleri inkara imkan yoktur.”

Toplumsal yasamin bir pargasi olan eski Tirk hayrat eserlerinin baslicalari; hastahaneler,
timarhaneler, camiler, medreseler, mektepler, hanlar, kervansaraylar, bentler, ¢esmeler,
sebiller, sarniglar, kuyular, koépriiler, yollar, kaldirimlar ve imarethanelerdir. Hanlarla
kervansaraylarda yolcular ii¢ giin parasiz iskdn edilir. Sehirlerdeki imarethanelerde ihtiyaci
olanlara her 6giin yemek verilir. Hastahanelerde hastalarin maneviyyatin1 kuvvetlendirmek
icin musiki fasillar1 diizenlenir. Borg¢ yliziinden hapsedilmis olanlarin kurtarilmasi en mithim
hayir kabul edildigi icin, hapishanelere gidilip bu insanlarin borglar édenir. Ihtiyaglarinin ifade
etmekten sikilip utanan muhtaglarin kim olduklari hi¢ belli edilmeden kendilerine gizlice
yardim edilir. islAmin sadaka ve zekat esaslarina tamamiyle ve hatta fazlasiyla ridyet edildigi
icin eski Tiirkiye'de dilenci yoktur. Muhtelif miinasebetlerle kole ve cariye azad edilmesi bir
gelenek halini almistir. Hem dini, hem diinyevi ilimlerin 6gretildigi medreselerde 6grencilerin
yeme-icme ve barinma masraflar1 karsilanir. Yanginlarda yanan evlerin sahipleri mali
kudretten mahrum olduklar takdirde, bu evler hayrat sahipleriyle miiesseseleri tarafindan
bedelsiz olarak insa ettirilir. Oliilerin bor¢lar1 hayrat ve hasenat erbabi tarafindan édenir. Koy
kuliibelerine varincaya kadar biitiin Tiirk evlerinde sofralar herkese agiktir. Hatta koyliiler yol
boylarina inerek misafir edecek yolcu ararlar ve ayran dagitirlar (Danismend, 1982).

Bu béliimde Tiirklerin temiz olduklari, kilik kiyafet konusuna 6zen gosterdikleri ifade edilmis
ve bu memlekette cinayet, intihar, hirsizlik, dolandiricilik, kavga vakalarina ve dilenciye
rastlanilmadigl, emniyet ve giivenligin her zaman mevcut oldugu ayni zamanda son derece
medeni ve hayirsever bir toplum oldugu o6zellikle de kadinlara karsi son derece saygil
olduklar1 ve her insana (kendinden alt konumda olan insanlara: kdlelere dahi) karsi hosgorili
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davrandiklari, yaratihistan iyi, samimi, merhametli ve miitevazi bir millet olduklar1 ifade
edilmistir. Tiirk milletinin en belirgin 6zelliklerinin sadelik, goniil temizligi ve acik yiireklilik
oldugu vurgulanmistir.

Dogal Cevre Yasamina Ait Degerler

Bu bolimde ozellikle Tiirk milletinin dogal cevreye ve hayvanlara karsi sefkat ve
merhametinin resmedildigi 6rnekler verilecektir.

Du Loir seyahatnamesinde, Osmanl Devleti’nin baz1 sehirlerinde kediler icin yapilmis binalar
bulundugunu, gidalar icin vakiflar kuruldugunu, atlar1 agir yiiklerinden kurtarmak amaciyla
gosterdikleri insaniyeti ve Tiirk Adliyesinin hayvanlara gereginden fazla yiik tasitanlara karsi o
ytkleri kendi sirtlarinda tasima cezasi verdiklerini ve bu durumu kinadigini belirtir. Bliyiik
filozoflardan birinin bir balik¢1 agindaki baliklarin hepsini satin aldiktan hemen sonra denize
dokmesini ve kafesteki kuslar1 azad etmelerinin yami sira kuslarin 6ldiiriilmelerini mani
olduklarini, pek ¢ok kibar adamlarin biiyiik meydanlarda ciger ve kebap satan diikkanlardan
kediler i¢in et alip tam hayvanlarin yiyecek istedikleri saatte kendi elleriyle dagitmalarini ve
asil ailelerin hayvanlarin hizmetinde bulunmasi i¢in usaklar tuttugunu tamamiyla giiliing
buldugunu soéyler. Bununla beraber, bazilarinin biitiin hayvanlara karsi besledikleri sefkat
hissine kapilmaktan kendilerini alamadiklari i¢in, yavrulari olan képekleri barindirmak tizere
sokaklarda kuliibeler yaptiklarini ve gidalarinin karsilanmasina 6zen gosterdikleri, bu
davaniglarla Tiirklerin en iyi kalplilerinin, kendilerine cennet kapilarini acacak bir¢ok sevaplar
kazandiklarimi zannettiklerini ifade etmektedir (Loir, 1654). Her ne kadar elestiri amach
kaleme alinan bir eser olmasina karsin bu ifadeler Tiirklerin her canliya karsi {stiin bir
merhamet ve sefkat besledigini gostermektedir.

Pere Jehannot adli bir rahib 1732 yilinda kaleme aldig1 “Voyage de Constantinople pour le
rachat des captifs” adli eserinde Tiirklerin sevdikleri agaclarin kurumasina engel olmak
amaciyla sulanip bakilmalarimi saglamak icin vakiflar kurduklarini ve bunu sevap olarak
gordiiklerini ifade etmistir (Jehannot, 1732: 316-317).

Marsigli (1732: 35) ise Tiirklerin avdan hoslanmadiklarini su climleler izah eder: “Tiirkler ugan
kusa ates etmesini hi¢c bilmezler; onun icin imparatorun kendilerinden zapt ettigi
Memleketlerde bir¢cok av kuslar1 bulunmustur.”

Guer (1747: 217-221), Tirkler hakkinda su izahati verir: “Kasaplar her giin belli miktarda kedi
ve kopek beslemekle gorevlendirilir. Sam'da hastalanan kedilerle kopeklerin tedavisine
mahsus bir hastahane vardir.”

Grelot (1680. 275) Tiirklerin yardimseverligi ve sefkati konusunda su diistincelerini dile
getirir: “Timarhane denilen hastahadnelerle her giin fukaraya ekmek, corba vb. dagitan
kurumlar vardir; Miisliiman Tiirklerin bu sadakalarindan insanlar gibi képekler de yararlanir;
Tirkler bu hayvanlara karsi sefkat beslemekle beraber asla evlerine sokmazlar; hep
sokaklarda yasattiklari icin, evlerinin yaninda onlar i¢in kiigik kuliibelerle barakaciklar
yaparlar.”

Castellan (1811: 227) Tirk iyiligini soyle ifade eder: “Tiirkler ihtiyarlarla cocuklara hiirmet ve
ridyet gosterirler ve hatta iyiliklerini hayvanlara bile gosterirler.”

Bonneval (1740: 214) ise Tiirklerin kedi, kopek vb. gibi sahipsiz hayvanlar icin vakiflar insa
ettiklerini, kasaplarin her giin bu hayvanlari beslemekle ytikiimlii olduklarin1 dogrulamaktadir.
Ayrica ¢ogu insanin yolculuk esnasinda yolcular ile hayvanlarin barindirmasi amaciyla
kervansaraylar ve menba sularindan ¢esmeler yaptirdiklarini ifade etmistir.

Thevenot (1665: 95-97) Tiirklerin sefkatlerinin hayvanlara karsida oldugunu, pazar kurulan
giinlerde bircok insanin kus satin aldiktan sonra onlar1 4zad ettiklerini, bundan dolay1 herhangi
bir hayvana iskence edilmesine tahammiil edemediklerini, tavuklar1 kesecekleri zaman
hayvanin aci ¢ekmemesi icin hizli davrandiklarini, eger Fransiz usuliince tavugun kesildigini
gorecek olurlarsa, kendilerini tutamayip birka¢ sopa indirdiklerini ifade eder. Ayrica bit ve
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tahtakurusu gibi hayvanlarin tirnak iistiinde oldiirtilmesini bile vahset saydiklar igin,
parmaklarinin arasinda bir iki kere ovaladiktan sonra o6liip 6lmedigine bakmadan attiklarini
belirtir. Bazi insanlarin o6liirken haftada su kadar defa su kadar képege ve su kadar kediye
yiyecek verilmek ilizere bir¢cok vasiyet biraktiklarini, bu hayrin islenmesi icin firincilara ve
kasaplara para verdiklerini anlatir.

Ingiliz kadin seyyam Lady Craven (1789: 171), Tiirklerin aga¢ sevgisi su sekilde
anlatilmaktadir: “Tirklerin tabiat giizelliklerine o kadar hiirmetleri vardir ki, eger bir agac
bulunan yerde ev yapacak olurlarsa, damlarinin en giizel zineti saydiklar1 bu agaca yetecek bir
aciklik birakirlar. isin dogrusunu isterseniz, bir bacay: giizel bir agachkla karsilagtirdiktan
sonra bana Tirklerin hakli olup olmadiklarini séyleyin.”

Meshur Fransiz sairlerinden Lamartine (1896/97: 259) seyahatnamesinde: “Tirkler canl ve
cansiz varliklarin hepsiyle iyi geginirler: Agaglara, kuslara, kopeklere, velhasil Allahin yarattigi
her seye hiirmet ederler; bizim memleketlerde basibos birakilan veyahut iskence edilen bu
zavalli hayvan cinslerinin hepsine sefkat ve merhametlerini gosterirler. Biitiin sokaklarda
mahalle kopekleri icin belli zamanlarda su kovalari siralanir; bazi Tiirkler de 6miirleri boyunca
besledikleri kumrular i¢in 6liirken vakiflar insa edip kendilerinden sonra da yem serpilmesini
te'min ederler.» ifadelerini kullanmistir.

Tiirklerin hayvanlara, bitkilere ve Allah’'in yarattigi her tiirlii canliya karsi olan sevgi,
merhamet ve sefkat duygularinin cok yiliksek oldugu ifade edilmistir. Bunun i¢in vakiflar
kurduklari, simdiki veteriner hekimliklerine es deger nitelikte hayvanlarin bakimlar igin
hastane kurduklari, vasiyet ile 6ldiikten sonra bile bu canlilarin bakimlari i¢in gerekli olani
yaptiklari, kuslar1 satin alarak 6zgiirliiklerine kavusturduklari, hayvanlara iskence edilmesine
dayanamadiklari, bunun olmamasi icin hayvanlara gereginden fazla yiik tasitan insanlara
kistasa kistas niteliginde yiik tasittiklar1 6rneklerle agiklanmistir.

SONUCLAR ve TARTISMA

Gegmisten bugiline degin gelinen noktada deger 6gretiminde yasanan degisim ve doniisiim ile
deger aktariminin i¢sellestirilmesi konusunda yasanan sorunlar egitim hayati basta olmak
lizere toplumsal yasamin her alaninda etkisini gdstermektedir. Sosyal medyada o6zellikle
kadina yonelik siddet ve kadin cinayetleri temasi basta olmak {lizere insanlarin kendilerine ve
birbirlerine karsi sevgi, saygi ve hoggoriilerinin azalmasinin yol actifi problemler ile
yluzlesmekteyiz. Yapilan c¢alismalarin verileri ele alindiginda; karakter 6zellikleri ac¢isindan
Turklerin cesur, mert, akilli ve diisiinceli insanlar oldugu konusunda goriis birligi vardir.
“Yaradilistan iyidirler, samimi, miitevazi insanlardir. Tiirklerin en bariz 6zellikleri sadelik ve
gonil temizligi ile acik ytrekliliktir.” Bugiin gelinen noktada bu 6zelliklerin yasatilmasina
neyin engel oldugunu arayip bulmak gerekmektedir.

“Tirkler ihtiyarlarla cocuklara hiirmet ve ridyet gosterirler ve hatta iyiliklerini hayvanlara bile
gosterirler.” “Tiirkler ucan kusa ates etmesini hi¢ bilmezler.” “Bit ve tahtakurusu gibi
hayvanlarin tirnak tstiinde 6ldiriilmesini bile vahset saydiklar: i¢in, parmaklarinin arasinda
bir iki kere ovaladiktan sonra oliip 6lmedigine bakmadan attiklar1’” vb. drnekler pekala
¢ogaltilabilir. Buradan yola ¢ikarak bir donem hayvanlara olan davranislari ile 6rnek gosterilen
bir milletin glinlimiizde toplumun en hassas kesimi olan kadin ve ¢ocuklarla giindeme gelmesi
diistindiriciidir. Ayrica Tiirkler'in sokak hayvanlarinin beslenmesi ve bitkilerin yasamasi i¢in
vakiflar kurmus olduklar1 g6z 6niine alindiginda bugiin toplum olarak kadinlar1 korumak i¢in
dernekler ve vakiflar kurulmasi ilgingtir.

” o«

“Hemcinslerini severler ve icabinda yardimlarina kosarlar. Hemcinslerine karsi vazifeleri..
muaseret ddabi hakkinda da bir ¢ok giizel ahldk kaaideleri vardir. Kari-koca ihanetinden
¢ekinirler, onun i¢in Tirkler arasinda zind ender bir seydir.” Osmanli déoneminde Tiirk
erkeklerinin kadinlara verdikleri degeri ve onlara karsi tutumlarini anlatan bu sézler ile bugiin
arasinda kiyaslama yapildiginda aldatma oranlarinin artmis oldugu ve buna bagh olarak
bosanmalarin, siddetin yayginlasmis oldugu kabul edilmesi gereken bir gercektir.
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Osmanli medeniyeti islamiyet'in “Kendine nasil muamele edilmesini istiyorsan, baskasina da
iste oyle muamele et!” felsefesini 6zlimsemis ve bunu davranislarina yansitmistir. Bu durum
Avrupalilar nazarinda da sabittir. Bu felsefenin altinda esi goriilmemis bir empati yetenegi
vardir. Tiim okul programlarinda empati becerisinin kazandirilmasi hedeflenirken uygulama
asamasina gelindiginde olumlu sonuclar alinamamis olmasinin nedenleri arastirmalidir.
Ogrencilere kiiltiirel miraslar1 ve eski Tiirklerin {istiin vasiflar1 aktarilarak rol model alinmasi
saglanmalidir.

“Turkiin sefkat ve insaniyet hissini inkdra imkan yoktur. Tiirkiin biitiin toplumsal siniflari
birbirine esit tutan anlayisi da her tiirli 6vgiiye layik bir histir.” “Diinyada esirlere, kolelerle,
cariyelere ve hatta kiirek mahktimlarina Miisliiman Turklerden daha iyi bakan ve daha iyi
muamele eden hicbir millet yoktur.” Ug kitaya yayilan bir imparatorlukta kendinden olmayana
karsi esit muamele ve anlayis yetenegi oldukea iistiindiir. Giinlimiizde aile ici siddet ve artan
bosanmalar degerlendirildiginde kendinden olana dahi anlayisi olmayan insanlar toplulugu
haline gelmemizin altinda yatan sebeplerin iyi arastirilmasi gerekmektedir.

Fransiz sair Lamartine “Tiirkler canli ve cansiz varliklarin hepsiyle iyi gecinirler: Agaclara,
kuslara, kopeklere, velhasil Alldh'in yarattigl her seye hiirmet ederler; bizim memleketlerde
basibos birakilan veyahut iskence edilen bu zavalli hayvan cinslerinin hepsine sefkat ve
merhametlerini gosterirler.” Osmanli doneminde her canliya karsi gosterilen sevgi ve
merhametin bugiine ne sekilde yansidigina bakildiginda sokak hayvanlarina karsi yapilan
iskenceler toplumda ciddi problemlerin oldugunu géstermektedir.

“Padisahina ihanet edip Hiristiyanlarla el-birligi eden hi¢bir Tiirk’e rastlanilmaz.” Bu sézden
yola ¢ikarak bugiin kendi ¢ikarlari i¢in farkli devletlerle ve ne yazik ki terdr orgiitleri ile is
birligi yapan bir milletin insa edilmesi diistindiirticiid{ir.

“Miisliman Tirkler yeminleriyle soézlerine son derece sadiktirlar.” “Hilekarlhikla sahtekarlik
bilmezler ve dogruluktan ayrilmazlar.” “Tiirkiye'de dogruluk bir sokak fazileti haline gelmistir.
Insan ¢ok defa Tiirklerin dogruluklarina hayran kalir.” Tiirk hukuk sistemimizin diiriistliik
kurali temelinde insa edilen gliven teorisine dayandig1 dikkate alindiginda dogruluk erdeminin
onemi bir kez daha ac¢iga cikmaktadir. Dogruluk yani yalan séylememe erdemini i¢sellestirmis
birey glivenilir kisidir ve bir toplumda giivenilir bireylerin sayis1 arttik¢ca toplumda aidiyet ve
dayanisma duygusu artmakla birlikte giiven duygusu sarsilmamaktadir. Eski Tirklerde ihtiras
ve ihtisamin olmadigini belirten goriisler ele alindiginda bugiin insanlarin birbirlerine karsi
inanglarin1 zedeleyen en biiyiik etken kisilerin kendi ¢ikarlarini 6n planda tutmasi ve bu
nedenle dogruluktan taviz verebilmesidir.

Osmanl topraklarinda yasamis ve gozlem yapmis olan Avrupalilar cinayet, intihar, kavga,
yankesicilik, dolandiricilik, hirsizlik suclarinin hi¢ yasanmadigimi ve Avrupa’da var olan
dilencilerin bu topraklarda mevcut olmadigini dile getirmislerdir. Giiniimuzde dilenciligin bir
meslek haline gelmesi ve sayllan suclarin yayginlasmis olmasi topluma verilen deger
egitiminde bir yozlasmanin oldugunu kanitlamaktadir.

“Simdiye kadar gordiiglim iki ayakli hayvanlar icinde elimle o6ldiirdiigiim takdirde en az
aciyacagim Tirk ismindekidir” diyen bir Ingiliz kadin seyyah Lady Craven ayni zamanda
“Tirklerin biz kadinlara karsi olan muameleleri biitiin milletlere 6rnek olmaldir.” diyerek
Tiirkleri model olarak gostermistir. Benzer sekilde Loir, “Hi¢ siiphesiz ki, ahlak bakimindan
Tirk siyasetiyle medeni hayati biitiin cihana 6rnek olabilecek vaziyettedir.”; Mac-Farlane, “Bu
milletin o kadar tath bir konusma tarzi vardir ki biitiin milletlere 6rnek olabilirler.” ifadelerini
kullanmistur.

Genel olarak degerlendirildiginde Tiirklerin zeki, giizel, adil, yardimsever, hosgorii sahibi, tath
dilli, cesur, dogru, diiriist, namuslu, giivenilir, alcakgoniillii, acik ytrekli, caliskan, miitevazi,
agirbasly, sade, sakin, sadik, saygily, aile baglar giiclii, sevgi dolu, itaatkar, ahlakli ve comert bir
millet oldugu anlasilmaktadir. Tiirklerin temiz olduklari, kilik kiyafet konusuna 06zen
gosterdikleri ifade edilmis ve bu memlekette cinayet, intihar, hirsizlik, dolandiricilik, kavga
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vakalarina ve dilenciye rastlanilmadigi, emniyet ve giivenligin her zaman mevcut oldugu ayni
zamanda son derece medeni ve hayirsever bir toplum oldugu o6zellikle de kadinlara kars1 son
derece saygili olduklar1 yaratilistan iyi ve merhametli bir millet olduklar1 belirtilmistir. Ayrica
Tirklerde, ofke, kibir, ihtisam, haset ve gurur duygusu bulunmamakla beraber kiifiirbazlik,
oburluk, tembellik, cimrilik, sahtekarlik, hilekarlik, kumarbazlik, tefecilik, tekelcilik nedir
bilmedikleri zinadan uzak durduklari ifade edilmistir.

Deger ve karakter egitimine her kademe 6nem verilmesi ve bunun i¢in egitim planlanmasi
yapilmasi 6nerilmektedir.

Profil olarak ge¢misten drneklerle bir Tiirk imaji yaratilmali ve derslerde 6grencileri eski
Tiirklerin toplumsal hayatta yasattiklari degerler aktarilarak rol model olusturulmasi
Onerilmektedir.

Eski ve yeni nesil Tiirkler arasinda ahlaki muhakeme, ahlaki ikilem tartismalarinin yaptirilmasi
tavsiye edilmektedir.

Toplum bir biitlin olarak diisiiniilerek temelden (aileden) bir egitimin hayat bulmasi i¢in okul-
aile is birligi arttirillarak ailelere de egitim verilmesi 6nerilmektedir.

Yiiksekogretim kurumlarinin lisansiisti egitimlerinde 6grenci alimlarinda ve mezunlarin
herhangi bir ise alinmasinda diriistliik kuralinin temel alinmasi toplumun gelecegi icin
onerilmektedir.

Milli egitim bakanligi, sosyal isler ve aile bakanligi, saglik bakanhgi, i¢ isleri ve adalet
bakanliklarinin birlikte ortak hareket etmesi 6nerilmektedir.
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Abstract

Each nation tries to provide the necessary and desired behaviors to facilitate the adaptation of its citizens
to public life through state education systems. The most basic structure that ensures the sustainability of a
nation state is education, which allows the value judgments and cultural elements of society to be
transferred to individuals. In order to ensure its socialization in a systematic way, the teaching of values
education is an important and integral part of educational systems. In this study, in line with the
observations and comments of thinkers and travelers who lived within the borders of the Ottoman State
for a certain period of time, the values lived in the Ottoman nation within the Ottoman education system
were examined. Qualitative research method was preferred in the study. Document review technique was
used as a data collection tool and literature scanning was used. The compiled data was interpreted within
the framework of descriptive analysis method. As a result, it has been observed that the values that stand
out in the life of Turks are justice, benevolence, tolerance, truth, honesty, humility, open-heartedness, hard
work, modesty, dignity, simplicity, loyalty, respect, love and generosity.

Keywords: Education, Ottoman state, European and Asian thinkers and travelers, Values education.

INTRODUCTION

Education is an institution that “reproduces the elements that the social and political system
considers legitimate, necessary and obligatory” (inal, 2004, p.48). The education system is a
process in which students are tried to gain desired behaviors so that the individual can adapt to
the social life they live in (Akbas, 2004). Value judgments and cultural elements of the society
are deliberately transferred to individuals in order for the individual to adapt to the society and
for the continuity of the society (Ertirk, 1997; Demirel, 2007). The institutions where
socialization is constantly reproduced through education are schools. In short, schools are
institutions that try to transfer the understanding and attitudes that a society attributes to its
own cultural values to the next generation (Nucci, 2001). On the other hand, childhood, which
coincides with school age, is an important period in terms of moral education (Durkheim, 2004).

It is not possible for people to live in a certain social order with only written rules of law without
moral values in a society (Aktan, 2003). For this reason, the values of the society they live in
should be explained to the students through the lessons taught in schools (Barth & Demirtas,
1997). Affective education should be given due importance in school programs so that values
can be taught to students through schools (Alicigiizel, 1998). Schools have two programs, open
(written, formal) and implicit (unwritten, informal). While the necessary knowledge and skills
are taught in official programs, education especially in the field of values and attitudes is carried
out through the hidden curriculum.

One of the main tasks of educational institutions is to students; to teach the (implicit) values that
are explicitly or not stated in the school program, to contribute to their moral development and
to provide an education that will positively affect their character (Akbas, 2008). In addition to
the cognitive goals that are expected to be acquired by the students through schools, there are
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also affective goals. These include making students patriotic individuals, ensuring that they are
respectful, honest and fair, etc. affective characteristics can be given as an example. Affective
education includes knowledge, skills and values that integrate social relations and personal
expectations. The content of affective education includes self-perception, values, morals, ethics,
beliefs, social tendencies, feelings of appreciation, expectations and attitudes (Beane, 1990: cited
in Bacanli, 2005). According to Leming (2000), affective education will exist as long as schools
exist. Because through schools, individuals are taught that knowledge is more valuable than
ignorance, and social order is more valuable than disorder.

The concept of value, which is accepted to be brought to the social sciences by Znaniecki, is
"valor" in Latin; "valeur” in French; English "value"; It is expressed with words such as “wert” in
German (Tanit, 2007). In the conceptual framework, value is “positive features that have a value
or are valuable” (Titus, 1946, p.333); It is defined as "the tendency to prefer a certain situation
over another, the understandings that are the source of behaviors and serve to judge them"
(Erdem, 2003) and "the criteria used to evaluate people and events, to select and legitimize
actions" (Schwartz, 1992). According to another definition, it is “beliefs, ideas, actions and ideals
worth living for”. If values are put forward intuitively, this falls within the subject area of moral
education; but if the knowledge of values (conceptualized) is put forward, this falls within the
subject area of ethics (Bobaroglu, 2002, p.66).Values teach individuals living in a society what is
important, what should be preferred, in short, how they should live in the society they live in.

It is seen that among the general goals of educational institutions in every society, there are
many values such as being patriotic, hardworking, clean, orderly, fair and honest (Akbas,
2008).Kerschensteiner (1954) argues that all communities formed by people should develop
values.According to the expression of Hokelekli (2013, p.12), values are the building blocks that
enable every person to develop a good character beyond all kinds of religious and cultural
differences. “A society and education system that does not strive for a life in accordance with
values cannot prevent the moral decay and degeneration of humanity in any way.” Value
education has an important role to play in order to avoid social, cultural and moral degeneration.

Kanad (1951), who worked in the fields of moral and character education, said, “What kind of
people should be trained in schools? What should be the main goal of schools?” In response to
their questions, he said, “We want the next generation to come out of schools to have honor, be
fair, brave, have a high sense of duty and honor, in short, have moral character.” got the answer.

One of the most important tasks of educational institutions, which serve the basic purpose of
gaining behaviors for the sustainability of society in order, from past to present, is value
education. Value and moral education continued with traditional methods after the Second
World War. In value education, four basic understandings, namely value realization, character
education, citizenship education and moral education, have been adopted (Kirschenbaum,
1995).

Value realization is also known as life skills training. This approach helps the person to learn the
knowledge, skills and emotions that will guide him throughout his life, without suggesting any
value (Akbas, 2008; Kirschenbaum, 1995). The basic assumption of the value realization
approach is that individuals will not be able to clearly understand their own values (Welton &
Mallan, 1999). By being guided by this approach, individuals are tried to help them establish
their own value systems. The value realization approach deals with the process of creating
values rather than the content of values (Simon, Leland & Kirschenbaum, 1972).

When the literature on character education is examined, it is seen that character is the organized
state of values and the whole of human habits (Kerschentsteiner, 1954; Lickona, 1992).
According to Lickona (1992), an individual who receives character education is as smart as he is
character, as kind as he is literate, as virtuous as he is knowledgeable. According to him, good
citizen uses his intelligence for the good of society and works to build a better world. On the
other hand, Gough (2001) describes people as quiet, shy, enthusiastic, etc. not based on
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personality traits, but a person's honest-liar, selfish, respectful-disrespectful, reliable-
untrustworthy, etc. He stated that we evaluated them in terms of whether they were or not.
Character, on the other hand, can only be built with values education. Features that people
highlight, admire, or respect are common. For example; Modest, honest, kind, loyal, patient,
respectful, responsible and sincere people are considered by other people as people of character
(Kelley, 2003).

Citizenship education aims to adapt the individual to the society in which he lives and to the
institutions and organizations of the society (Duman, Karakaya & Yavuz, 2001). It is traditionally
included in the textbooks of citizenship education, social studies, history and geography
(Kirschenbaum, 1995). Citizenship education draws attention to the importance of solidarity in
ensuring national unity and solidarity. Every state founded on a social contract sets rules that
regulate social life through the rules of law and limits the wrongful behavior of the individual
with sanctions with these rules. Law, which is a set of rules regulated by the state, is transferred
to students by the state through schools (Dogan, 2002). Citizenship education also teaches what
individuals should and should not do, in short, what their rights and responsibilities are.

Ethics is defined as the science of values (Aydin & Giirler, 2014) or an action clothed with value
(Kog, 2014). Morality is the system of basic values that holds society together (Akbas, 2008).
The basic problem of morality is based on achieving good and avoiding evil (Fromm, 1993).
Moral education gives individuals the knowledge, belief, attitude and behavior skills about being
good morals. Good, beautiful, kind, etc. it tries to teach people to acquire behaviors, in short, to
be moral (Kirschenbaum, 1995). Plato saw moral education as the duty of schools and tried to
raise citizens who could use their minds for the benefit of society as much as he used himself
(Lickona, 1992).

Purpose of the research

As a result of the literature review, there are studies on the importance of value and character
education, why and how it should be taught in almost every field of education today. However,
individuals living together in the Republic of Turkey, the social and cultural heirs of the Ottoman
Empire, do not have much information about the adoption of values in the Ottoman society and
the internalization of value-based character in the past. For this reason, in this study, the
character profile of a nation related to the values lived in the past was examined rather than the
subject of which values should be taught at which level of education and how. For this purpose,
examples that give information about the behavioral dimension of the Turkish nation in the eyes
of European and Asian travelers and thinkers are presented. The works published between the
years 1256-1924 were examined. Although there have been criticisms since 1883, the Turkish
nation was praised until 1924. This study was carried out in order to reflect on the issue of what
might have changed in the society we live in during the 98-year period from 1924 to 2022,
which causes our value judgments to vary considerably, and to make efforts to keep the old role
model examples in the value dimension alive.

METHOD

This research was designed in accordance with the qualitative research design that allows rich
descriptions (Biiylikoztiirk et al., 2016). The data of this research, in which the qualitative
research method was used, were obtained by document analysis technique and literature
review. The document analysis technique includes the analysis of all kinds of written documents
that are the subject of the research and give us information about the researched problem
(Simsek and Yildirim, 2016).

Working group
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For the purpose of this research, Amicis (Constantinople, 1883), Bonneval (Anecdotes
venitiennes et turquesou nouveaux memoires du Comte de Bonneval, 1740), Brayer (Neuf
annees a constantinople, 1836), Brehier (Histoire aionyme de la premlere Bruisade), 1924
(Voyages de comeille le Bruyn, par la Moscovie, en Perse et aux Indes orientales, 1732), Castellan
(Lettres sur la Grace, ['Hellespont et constantinople, 1811), Craven (Voyage de milady Craven a
consrtantinople, par la crimee, 1789), Danishmend (Old Turkish character and morality
according to Western sources, 1982), Durdent (Beautfe de I'histoire de Turquie, 1818),
d'Ohsson's (Tableau general de I'Empire Othoman, 1791), Guer (Moeurs et usages des Turcs,
1747), Grelot (Relation nouvelle d'un voyage de constantinop le, 1680), Sirazi (Divan-1 hafiz,
1256), Jehannot (Voyage de Constantinople pour le rachat des captifs, 1732), Lamartine (Voyage
en Orient, 1896/1897), Loir (Les voyages du sieur du Loir, 1654), Mac-Farlane (Ci Mistantinopl)
e et la Turquie, 1829), Mathieu (La Turquie et ses differents peuples, 1857), Marsigli (L'etat
militaire de I'Empire Ottoman, 1732), Motraye (Voyages en Europe, Asie et Afrique, 1727),
Nicolas ( Les quatrarns de Kheyam, 1876), Poujoulat (Histoire de constantinople, 1853), Mikail
(Chabo, 1905), Thevenot (Relation d'im voyage fait au Levant, 1665), Thomton (Etat actuel de la
Turquie, 1812), Ubicini (La Turquie actuelle, 1855), Villamont, (Les voyages du seigneur de
villamont, 1595) the works of the aforementioned authors were examined.

The selection of the sources from which the data of the research is provided creates the
recommended reading lists in the Ottoman Education System course in the doctoral program of
a higher education institution.

Data Collection Tools
In line with the purpose of the research, document analysis technique was used to collect data.

Document analysis is a technique based on the analysis and analysis of all kinds of sources
containing written information about the targeted phenomenon or phenomena. Document
analysis technique has advantages in terms of quality, low cost, sample size, long-term analysis,
lack of reactivity, individuality and originality (Balci, 2006; Simsek & Yildirim, 2016). Within the
scope of literature review, postgraduate theses, articles, books etc. publications, libraries, works
obtained from the national thesis center were examined. The research is limited to the years
1256-1924 in terms of time. The time range of the analyzed works covers these years. Even if the
Turkish nation began to be criticized from 1855-57, articles that were praised until 1883, 1896,
1897 and 1924 were written. Although the owners of these articles were mostly Turkish-Islamic
opponents who came to the Ottoman lands to gather information, positive articles were put
forward.

Analysis of Data

In the study carried out, the data obtained as a result of the document analysis technique and
literature review were interpreted with the descriptive analysis method. In this analysis method,
concepts are summarized and interpreted within the framework of themes predetermined by
the researcher. In the descriptive analysis method, direct quotations are often used to explain
observations and opinions in an original way. Descriptive analysis method; It consists of four
stages: creating a framework for descriptive analysis, processing data according to the thematic
framework, defining the findings and interpreting the findings (Sozbilir, 2009; Simsek &
Yildirim, 2016). In this context, a framework was created for the research on how values
education came to life in the Ottoman Empire, and then the values were divided into categories
(Ottoman-Turkish Image from the perspective of European and Asian travelers, thinkers and
poets, national and spiritual values, moral values, social values from past to present. The data
obtained were classified according to the determined categories, and the findings were
interpreted in the next stage.

FINDINGS

ISSN: 2602-2516 25
Journal of Interdisciplinary Educational Research 2022; 6(11);22-38



Journal of Interdisciplinary Educational Research

The data obtained from the documents examined in this section are presented by interpreting
with the descriptive analysis method.

Ottoman Turkish Image from the Perspectives of European and Asian Travelers, Thinkers
and Poets

In this section, classifications for the Turkish image will be given from the eyes of European
travelers and thinkers and Iranian poets. IX. In the 19th century, an Arab writer named Al-Cahiz
describes the foresight and foresight of the Turk as follows: “As for the Turk, he has two pairs of
eyes: one pair in front and the other in the back of his head. It alone means a whole community.”
(Sauvaget, 1946: 8). XI. In his work titled “Gesta Franconin et alionun Hierosoliniitanonim”,
written in Latin, by an anonymous author who personally participated in the First Crusade in the
19th century, he explained the bravery (courage) and foresight (quick grasp) of the Turks as
follows: Who can claim that he is a scholar and a judge of degrees that will (Brehier, 1924: 51).

XII. In his famous Vakaayi'name, the patriarch of Antakya Ya'kubi named Assyrian Mikail (1905),
who lived in the 19th century, states that the Turks were very smart and skillful in organizing
their lives. Hafiz-1 Sirazl (1256: 9-10), one of the famous poets of Iran, describes the physical
appearance (white skin and beauty) of the Turkish race in an ode with the following couplet: We
sacrifice Samarkand and Bukhara for the black mole.” Nicolas, one of the French translators,
describes the beauty of the Turk in his work "Les Quatrarns de Kheyam", "Turkish woman or
man is the epitome of beauty in the eyes of Iranians." expressed with his expressions (Nicolas,
1876: 61).

The traveler named Comeille Le Bruyn (1732, p.422) describes the Turks as follows: “Turks are
generally tall, well-built and well-built men. Even in a single city in Christian Europe, there are
more crippled and disfigured men than in the entire Ottoman empire. Turks live long because
they are strong and strong. The reason for this should be sought in using healthy and good foods
and avoiding foods that will upset their stomach, harm the lungs, heart and brain. That's why
Turks rarely get sick. Diseases such as stones, sand, drops, etc. that we are always afflicted with
are almost never seen in them.”

A. L. Castellan (1811), in his work titled “Lettres sur la Grece, I'Hellespont et Constantimople”,
states that the Turks are extremely gentle, and that he cannot hide his surprise when he sees
that the goal is achieved without being insulted or cursing even in the turmoil that resembles
war.

English traveler Lady Craven, who is known for her hostility to Turks so much that she said "Of
the two-legged animals I have ever seen, if I kill them with my hand, I will feel the least pity for
the Turkish name", in her book "Voyage de Milady Craven & Constantinople, par la Crimie"
published in 1789: Their behavior towards them should be an example to all nations.” (Craven,
1789: 201, 253) and showed the Turks as a model.

Another Turkish enemy, British Mac-Farlane (1829, p.81), said of the Turkish nation, "This
nation has such a sweet way of speaking that they can set an example for all nations." says.

The French Brayer (1836: 293-295) said, “Although kindness in Europe is often a veil that covers
treachery and betrayal with grudge and malice (purpose), on the contrary, it is a natural result of
the unshakable spirit of truth, justice and benevolence that constitutes their national creation in
Turks.” uses expressions.

With these explanations, it is understood that besides the intelligence, the Turks kept the values
such as beauty, kindness, justice, helpfulness, tolerance, soft-spokenness, courage and manliness
alive through their behaviors.

National and Spiritual Values from Past to Present
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In this section, the seriousness, dignity, courage and bravery of the Turkish nation as well as the
importance they attach to speaking the Turkish language are presented with the expressions of
European travelers.

Marsigli (1732: 42), in his work “L'etat militaire de ['Empire Ottoman, ses progres et sa
decadence”, which he wrote about the Turkish military organization, describes the seriousness
of the Turk with the following expressions: “It is rare that they laugh; their speech is very
serious; They say very short words when talking about their work and they want to be told their
meaning in few words.”

The Swedish ambassador Mouradgea d'Ohsson, who became famous for his work on the
Ottoman organization, states in his work that the behavior of almost all Ottoman Turks was
dignified (d'Ohsson, 1791: 356).

The French writer Mathieu (1857: 51) confesses the Turkish solemnity as follows: “Whether he
gets out of the hut to the Divan or comes down from the sofa and becomes a miserable person,
he never loses his calmness.”

Thornton (1812: 226), one of the British writers, describes the Turks as follows: “Turks are
dignified and thoughtful. They seem calm. All their amusements are in tranquillity; they regard
immorality and noisy behavior as folly; they spend every moment of their lives resting, except
for serious work; They go to bed early and get up before sunrise.”

Ubicini (283-284) describes the calm and dignity of the Turkish child as follows: “Turkish
children are not like those in other countries. They neither make noise nor cry. During the three
years I spent in the Orient (east), I did not hear any Turkish children shouting. The behavior of
the puppies [ saw going to school was calm and their gait was dignified like the old Ottomans.”

In his work published in 1811 (p.69), Castellan explains the importance Turks attach to speaking
the Turkish language as follows: "Turks believe that if they use a language other than Turkish,
they will violate their dignity and dignity." Castellan (1811: 237) cites the following statements
about the valor of the Turks: “Turks admire all of the rolling (manly, valiant) behaviors;
Especially, they do not fail to do their best to those who show similar courage and even daring
with calmness and responsiveness.”

Durdent (1818: 468) describes the bravery and courage of the Turk that intimidated the world
as follows: "Unless the Christians are more orderly than themselves, the Turks, who are
generally superior to them in battles, have always shown and are showing their courage, which
no one can doubt.”

Thevenot (1665: 111-112) made the following inferences about Turks: “Although many people
in the Christian world think that Turks are demonic creatures, barbarians and irreligious people,
those who have seen and met them have a completely different opinion; because they act in
accordance with the idea that the Turks are good men and that they should be treated in the
same way towards others as they would like to be treated. Genuine Turks are honest men, and
honest people like themselves, whether Muslim, Christian or Jewish, are likely to respect and
appreciate it. A Christian as well as a Turk believe that it is not right to deceive and defraud. Such
sinners are rare, as suicide and murabaha (an Islamic financing model in which the owner freely
buys a property and sells it to a customer at a profit) is considered a major sin among Turks.

They are very religious and very compassionate and humane. Turks are loyal to their sultan,
whom they respect very much, they obey with their eyes closed; No Turk can be found who
betrayed his sultan and cooperated with the Christians. They do not spar with each other and do
not carry swords in cities; even their soldiers avoid carrying daggers. Dueling is unknown in
Turkish countries: The reason for this is the policy of the Prophet Muhammad, which forbids
alcohol and gambling, which are the two major issues of disagreement; that's why Turks with
good morals don't drink wine at all; Both those who drink alcohol and those who are intoxicated
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with opium and cannabis are not respected.” In Loir (1654:193-194), “There is no doubt that
Turkish politics and civilized life are in a position to set an example for the whole world in terms
of morals.” He once again showed the Turks as an example to the world. Despite their serious
stance, the Turks are a cold-blooded and ready-to-respond nation, they speak little, their dignity,
their calm and patience, their bravery, their courage and benevolence, their stance against all
kinds of immorality, their behaviors that they do not want to be done to them, regardless of their
nationality and religion. It has been stated that they do not do anything, are compassionate and
honest people, have a strong sense of loyalty, internalize morality and set an example to the
whole world in this regard. At the same time, it has been stated that the Turks stay away from
the act of suicide and unjustly won jobs, and that they do not know what it is to fight with each
other.

The French Baptistin Poujoulat (1853: 492) speaks of the new army soldiers training in
Davudpasa as follows: “They have all the appearance of strength, control and training: Their
magnificent weapons are shining under the sun. Istanbul schools, where some people who
cannot be considered as Muslims or Christians, were invented, are also operating at great
expense. Henri Mathieu (1857: 49) used the following expressions in his encounter with old and
new Turks: the race is no longer found anywhere.

The whole thought of today's Turk consists of dreams given to him by his stick; He has no desire
other than to live inactive. Its field of activity has narrowed so much that when people see it, it is
almost as if they were not created for walking. The vegetable life he was living cross-legged has
deformed and aggravated all his organs; The magnificent state of the ancient Turks can only be
seen in legends.”

Edmondo de Amicis (1883: 425-426) of Italian origin makes the following comparison between
old and new generation Turks: “At this point, almost the whole world is allied: The new Turk is
not worth the old Turk. He has adopted our fabrics, all kinds of welfare reasons, our faults and
vices, our senselessness; but since they have not yet accepted our feelings and opinions, they lost
all the good sides of their old Ottoman-Turkish creation during this half-assembled
transformation. What the old Turk sees for now as the product of Western (Western) civilization
is lazy, incapable, faithless, money-loving, Frankish imitators, the enemy of all national traditions
and servant-spirited herds of officials and an arrogant, immoral, immoral and worthless youth
who could not be the shoes of their ancestors. consists of.

In the eyes of the old Turk, to be civilized means to dress like them and live like them; That is
why, in his eyes, to think, act and live like the Franks means to tolerate all actions and customs
that not only his own Muslim conscience but also every honest human conscience would
condemn. According to this situation, the old Turk means that the new Turks called (Medenis)
are not an Islamic group that has gone further than other Muslims on the path of righteousness
and success; refrains from innovations and rejects and expels them with all their might because
they come from the side whose negative consequences they witness every day. In his eyes, every
reform movement in Europe means an infringement against his own creation and interests.

The government is revolutionary, the nation is conservative; the seeds of new ideas fall on hard
and flat ground and perish from drought; The hand that rules the state clenches and shakes the
sword, but it slips into the notorious hilt. That is why the reform movement, which has been
experienced for fifty years, has not yet gone beyond a touch of the skin of the nation. The names
were changed, but the endorsements remained as they were.”

It has been stated that the Turks are strong and strong in education (education) and upbringing
(education).However, it was stated that Turks who believed that there could be only one state in
the world and that this would be the Islamic State were no longer encountered after 1857, and
that the current Turks had no other purpose than to live inactively. When it comes to 1883, the
new generation is not worth the old Turks, the Ottoman citizens lost their good qualities, they
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adopted the negative aspects of Europe, but they went through a half-hearted change because
they did not accept their ideas yet, and today's Turks, who are the product of Western
civilization, are lazy, incapable, faithless, money-loving. It has been stated that it consists of a
indecent, immoral and worthless youth, a Frankish imitator, the enemy of all national traditions.

Considering the historical chronology of the works examined, a nation that has been praised and
shown as an example since 1256, during the years 1595, 1654, 1665, 1680, 1727, 1732, 1740,
1747, 1785, 17

57,1t CONUNUEG v wo prvronn wirens sovo) 200y a0 s waram o oo s

Moral values

Turks have been known for their values of honesty, honesty, benevolence and self-sacrifice in
war and peace from past to present. In this section, the perspectives of European and Asian
thinkers and the descriptions reflecting the moral character of the Turkish nation are given.

As a result of the comparisons in the works examined in the time period discussed, there is a
consensus around the world that the Turkish nation did not engage in disgraceful acts such as
deceit, robbery and adultery. For example, Syriac Mikail's (1905) "Turks have virtues. They do
not know dishonesty and dishonesty, and they do not depart from the truth. Husband and wife
are afraid of betrayal, so adultery is a rare thing among Turks.” words can be displayed.

XVIIL. In his book titled “Tableau general de ['Empire Othoman”, written in 1791 (p.261) on the
Ottoman state and social organization, M. d'Ohsson, the 19th century Swedish ambassador to
Istanbul, describes the righteousness in Muslim Turkish thought as follows: righteousness must
be the spirit of a Muslim's complete (completed) action and behavior. A Muslim is obliged not to
gain anything except through legitimate means. Attempting to take advantage of an ill-gotten
property is such a criminal and hateful act in the sight of Allah that it is not acceptable to even
accept a gift from a person who earns his living ruthlessly and improperly.”

Yusuf Has Hacip defined righteousness in his famous work Kutadgu Bilig (Knowledge that brings
happiness) as follows. “Look, if what he thinks and what he says are the same, he is the right
person.” (Yusuf Has Hacib, cited in Arat, 1959: 53). The French poet Lamartine describes the
incident he lived in Eylip as he was leaving Istanbul at the end of his trip to Turkey in 1896-1897
(p-247) as follows: “People gathered around us to watch our departure; but we did not suffer
any insult, nor did we lose anything from our belongings. Honesty has become a street virtue in
Turkey. The Turks sitting under the trees in front of the cafe and the children passing by helped
us load our belongings on our carts with our horses; They collected the things we forgot with
our belongings that fell on the ground and brought them to us with their own hands.”

After first serving in Austria, III. Comte de Bonneval, one of the French generals who entered the
Ottoman service during the reign of Ahmed, made the following comparison between Turks,
Greeks and Franks in 1740 (p.215): “Crimes such as injustice, usury, monopoly and theft are
almost unknown murders among Turks: In short, whether Whether it is due to a conscientious
responsibility or fear of punishment, they show such honesty that one often admires the
integrity of the Turks.”

French Loir (1654:189) describes the soft-spokenness of the Turks and the fact that they do not
use bad words: It cannot be heard in the streets of the city, nor is it heard in their homes. The
part of this situation that will make us blush and leave us astonished is that Turks do not have
words of blasphemy not only in their mouths but also in their tongues: They only reproach Allah,
saying (By Allah). Brayer cites the following facts about Turks in 1836 (p.198-199): “Arrogance
and pride among Muslim Turks is almost unknown; This is one of the issues that the Qur'an most
strongly prohibits. Genuine, the judge will be humble. He is always humble towards his fellow
men. That is why there is no arrogance or grandeur in the Muslim-Turk's walk, although there is
dignity and grandeur. He always speaks in a slow voice; hand and arm movements never show a
dominating attitude; There is sweetness and ease in his actions.”
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Comte de Bonneval (1740: 24) describes how the Turks care about keeping their word: “The
Turks show a devout loyalty to their promises.” Mouradgea d'Ohsson (1791: 467-469) says,
“Muslim Turks are extremely faithful to their words with their oaths.” says. The French writer
Guer (1746: 374) describes the family relations of the Turks as follows: “The respect they have
for their parents is admirable. Sons who are so outraged by nature are rare in Istanbul: among
Turks, the influence and reputation of a head of family over his children is the same as the
dominion that the first apostles had over their sons.” On this subject, British Ambassador to
Istanbul Sir James Porter (1769: 58) states, “Paternal love is very strong among Turks; For him,
obedience is an unwavering obligation in children, along with submission and obedience to
everything that may be related to the duty of adoption: As a result of this manner of upbringing,
Turks show great respect for their elders and great respect for elders as they get older.” conveys
his thoughts.

Guer (1746: 352-353) explains the general interpretation of the moral values adopted by the
Turkish nation as follows: “The dispositions of genuine Turks are generally good: They love
virtue, hate evil, and do not fail to follow the principles of their religion.

They worship in their own way, fast, love their fellow men and rush to their aid when necessary,
they detest murabaha (selling a property with profit on it) and black market. It is shown that
arrogance and grandeur caused Iblis to be thrown out of the sky by covering his beauty and
brilliance with ugliness and darkness. Miserliness fills the miser's coffers, but God empties his
taxes in his soul and causes him to remain poor in his wealth. Fury raises the storms that the
winds break on the sea in the soul of man; it suffocates the mind; opens the door to slander,
insult, murder; makes man forget himself and Allah.

Gluttony caused the disaster of the first man. Envy is a fire in ashes. Laziness not only distracts
us from our human responsibilities, but also makes us neglect our religious and worldly duties.
“If you want the seven doors of hell to be closed, avoid sinning with the seven parts of your
body!” they say. There are many good moral rules regarding the duties of a person towards his
fellow citizens and even the manners of behavior on that occasion. Finally, it is one of the moral
principles for the students to respect their teachers, to obey them in every way, not to refuse,
and even not to speak too loudly in the presence of their teachers."

In terms of moral values, Turks are right, honest, honest, reliable, helpful, fair, soft-spoken,
humble, hardworking, tolerant, modest, dignified, plain, calm, loyal, respectful, family ties are
strong, loving, obedient, moral and generous. understood to be a nation.

It has been stated that Turks do not have anger, arrogance, magnificence, envy, pride and
vengeance, but they stay away from adultery, which they do not know what it means to be
blasphemous, gluttonous, laziness, stinginess, dishonesty, deceit, gambling, usury, monopoly.

Values for Social Life

The most important factor that ensures a peaceful coexistence in a society is the trust of
individuals in the society towards each other and the state. The existence of trust is ensured by
the fact that people and the state take certain rights and responsibilities into account.

In addition to the most basic right, the right to life, education, health, transportation and security
needs must be met. In this section, the extent to which these needs were met in the Ottoman
Empire will be explained from the perspective of Europeans.

French traveler Loir (1654: 188), in the letters he wrote between 1639 and 1641: “There is
almost no case of murder in this country.” used expressions. Another French traveler, Grelot
(1680: 236), wrote in his work “Relationnouvelle d'un voyage de Constantinople” written in
1680: “There is no need to wait for the sound of the bell announcing that the people can go to the
bathhouse, as the Romans once did; Turkish baths open from four in the morning and close only

ISSN: 2602-2516 30
Journal of Interdisciplinary Educational Research 2022; 6(11);22-38



Elcicegi, B., Reflections of Values on the Dimension of Behavior: The Example of the Ottoman State (1256-
1924)

towards eight in the evening; During all this time, there is never any noise or fight in the bath, no
one's clothes or purses are stolen, and there is no need for the watchman that Ovide (the Latin
poet) wanted to wait at the door to protect his clothes.” saying how easy it is to meet the
cleaning needs necessary for a healthy life, and theft, etc. He stated that no crimes were
committed. Grelot (1680: 232) “Among all the nations of the world, there is not a single nation
that adheres to cleanliness as much as the Ottoman Turks and Iranians in the Islamic
community.” used expressions. Also on this subject, an Italian named Amicis (1883: 420): “Faces,
hands, feet, pure; patched clothes are scarce, and there are hardly any dirty ones; There is a
general and reciprocal view of respect among all social classes.” He drew attention to the
importance that Turks gave to health and hygiene. Loir (1654: 150) also states, “All Turks are
very clean.” he said.

Sir James Porter, an enemy of Turks and Islam, who was in the British embassy in Istanbul in the
18th century, in his work published in 1769 (p.51-53): “In Turkey, there are roadblocks, house
robberies and even cases of fraud and pickpocketing. is like unknown. Whether in war (War) or
peace (Peace), roads are as safe as houses; it is always possible to traverse the entire imperial
territory in absolute safety, especially by following the main roads; Despite the large number of
passengers on a permanent cruise, it is impossible not to be astonished at the scarcity of events;
In many years, only a single case can be encountered. However, Turks belonging to the lower
strata should be afraid of committing crimes for a higher reason than fear of punishment.” used
expressions. It is quite remarkable that even the names known for their hostility towards Turks
made such statements about the Turkish nation.

Guer, a lawyer who was a fierce enemy of Turks and Islam, in his work titled “Moeurs et usages
des Turcs” published in 1747 (p. 188): “The safety and security prevailing both in Istanbul and in
all the cities of the Ottoman Empire, left no room for hesitation. It undeniably proves that the
Turks are civilized to a degree that has never been seen before, and that they have almost
nothing to do with the barbarism for which they were rightly (!) accused for so long.” It
expresses how much a civilized nation the Turks are and how much they attach importance to
security, which will ensure peace. The French doctor Brayer (1836: 196-197), after staying in
Istanbul for a long time, made the following investigations about the Turks: “What is duel and
suicide is unknown. Although there are very large police forces in some of Europe's capitals, they
cannot prevent the murders and catch the murderers, but the police in Istanbul seem to have
almost nothing to do. Pickpocketing, swindling, forging keys, smashing, breaking through a
window, etc. As for the thefts with images, such cases are extremely rare.”

Henri Mathieu (1857: 87) explains the reason why there were no cases of theft in the Ottoman
Empire as follows: “Theft, which was once naturalized to such a degree that it was considered a
custom in the East, is a murder that the Qur'an rejects and condemns.

One of the reasons preventing the repetition of thefts that spread by breaking doors among the
Turks is that they are not magnanimous. Human nature does evil not for evil, but to provide
something good; In Turkey, a good thing is a simple thing and that simple thing is cheaper than
anywhere else in the world.”

Loir (1654: 191) expresses the fact that Turks embrace the values of cooperation and solidarity
and are a hardworking nation with the following sentences: “Beggars are rare in Turkey: there is
no way that lazy beggars who overwhelm everyone in France can disturb anyone there.”

The French traveler Motraye (1727: 263) said, “It is not even known what a beggar or a poor
person who has made a profession of begging is in Turkey and Tatarstan (Crimea).” says. Comte
de Bonneval (1740: 212): “With the city of Istanbul and around two million inhabitants, it must
be counted as one of the largest cities in Europe.
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Despite this population density, not a single beggar is coined.” uses expressions. He confirms the
comments of the European travelers and thinkers mentioned in Guer with the following
statements: “There are no beggars in Istanbul.”

Thevenot said that the fourth of the five pillars of Islam that the Turks abide by is zakat, and that
the Turks do not fail to fulfill this condition, they are benevolent, they help all the needy whether
they are Muslim, Christian or Jewish, regardless of religion or sect; therefore, he states that poor
people are rarely encountered among Turks (Thevenot, 1665: 95-97). A French nobleman, who
went on a trip to the Orient in 1588, cites the following anecdotes about Turks: “Just like Turks,
Christians are accepted into this inn, and food, beverage and accommodation expenses are
covered for three days: Because Turkish charities are inclusive to all people, regardless of
religion.” (Villamont, 1595: 227).

Castellan (1811: 226) gives the following information about the behavior of Turks in social
relations: “Turks have the utmost respect for other people's women, and they consider it
forbidden to stare at women when they come across them on promenades. Being in the
architecture of Hatice-Sultan (M. Melling), she could talk to the sultan's courtiers without
hesitation and see their faces open; whereas other Turkish officials would either lower their
eyes or turn their heads when meeting with them. The palace kethiida who was guiding him, on
the other hand, would not look the other way if you turned his head to the opposite side and
gave him the worlds: Allah Almighty orders us not to covet possessions! would say.”

Thornton (1812: 309), one of the British writers, expresses the behavior of Turks towards other
societies as follows: "Turks, in their relations with the Gavurs, take care to be tolerant towards
their interlocutors by avoiding their dominating desires."

Guer (1747: 217-221) gives the following explanation about the Turks: “Treat others the way
you want to be treated yourself!”

Baron de Tott (1785: 251) relates the following facts about the Turks: “We must admit that it is
only Europeans who mistreat their slaves and concubines: it is probably because the Orientals
saved money to buy slaves and concubines, whereas we bought them to save money. it must be.”
Mouradgea d'Ohsson, on the other hand, makes the following comment on this subject: “There is
no nation in the world that looks after and treats captives, slaves, concubines, and even slavers
better than Muslim Turks.”

XVIL The French traveler Loir (1654: 166), who lived in the 19th century, relates the following
statements about the Turks: If truth is more important than courtesy in the field of custom, then
the Turks are as good men as we are.

They are better than creation; they should not be thought to be caused by the effect of the
climate; Because even though the Greeks were born in the same country, they are so different
from the Turks in terms of temperament that they have inherited their ancestors' bad habits,
that is, their deceitfulness, treachery and selfishness. Turks are extremely sincere and modest
people. The most obvious characteristics of the Turks are simplicity and purity of heart, as well
as an unprecedented openness.”

Italian Amicis (1883: 428) makes the following inference about the Turkish nation: “It is
impossible to deny the Turkish people's feeling of compassion and humanity. It is not possible to
deny other virtues such as the feelings of gratitude and gratitude they feel for the smallest good
deeds, the tradition of condolences to the dead, the hospitality practiced with great courtesy and
the habits of respect for animals, which show the spiritual nobility of the Turkish race. The
Turkish understanding of keeping all social classes equal is a feeling worthy of all kinds of praise.
There is no denying the traditions that have spawned countless proverbs full of wisdom and
prudence.”
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The main ones of the old Turkish charity works, which are a part of social life; hospitals,
asylums, mosques, madrasas, schools, inns, caravanserais, embankments, fountains, public
fountains, cisterns, wells, bridges, roads, pavements and almshouses. Passengers are
accommodated free of charge for three days in inns and caravanserais. In the almshouses in the
cities, those in need are given a meal at every meal. Music chapters are organized in hospitals in
order to strengthen the spirituality of the patients.

Since the rescue of those imprisoned by debt is considered the most important charity, the debts
of these people are paid by going to the prisons. Those in need, who are bored and ashamed to
express their needs, are secretly helped without any indication of who they are.

There were no beggars in ancient Turkey, since the principles of charity and zakat were fully and
even more fully respected. It has become a tradition to free slaves and concubines on various
occasions. In madrasas, where both religious and worldly sciences are taught, students' food,
beverage and accommodation expenses are covered.

If the owners of the houses burned in the fires are deprived of financial power, these houses are
built by charity owners and their institutions free of charge. The debts of the dead are paid by
the connoisseurs of charity and hasenat. Tables are open to everyone in all Turkish houses, even
to the village huts. In fact, the villagers go down the roads, look for guests to host and distribute
ayran (Danishmend, 1982).

In this section, it is stated that the Turks are clean, they pay attention to the issue of dress and
that there are no murders, suicides, theft, fraud, fights and beggars in this country, safety and
security are always available, and at the same time, it is an extremely civilized and charitable
society, especially to women. It has been stated that they are extremely respectful towards
people and they are tolerant towards every human being (even people who are lower than
themselves: even slaves), and they are a good, sincere, merciful and humble nation by nature.

It has been emphasized that the most distinctive features of the Turkish nation are simplicity,
purity of heart and open-heartedness.

Values of Natural Environmental Life

In this section, examples will be given in which the compassion and mercy of the Turkish nation
towards the natural environment and animals will be illustrated.

In his travelogue, Du Loir states that there were buildings built for cats in some cities of the
Ottoman Empire, foundations were established for their food, their humanity to save horses
from their heavy burdens, and that the Turkish Courthouse punished those who carried too
much load for animals, and condemned this situation. After one of the great philosophers bought
all the fish in a fishing net, they poured them into the sea immediately after they bought them,
and they freed the caged birds and prevented the birds from being killed. He says that he finds it
completely ridiculous that noble families hire servants to serve the animals.

However, he states that since some of them could not help but feel the compassion they have for
all animals, they built huts on the streets to accommodate dogs with puppies and they took care
to meet their food, and that they thought that the best-hearted of the Turks gained many
rewards that would open the gates of paradise to them (Loir, 1654). ). Although it is a work
written for the purpose of criticism, these statements show that the Turks have a superior
compassion and compassion towards every living thing.

A priest named Pere Jehannot stated in his work “Voyage de Constantinople pour le rachat des
captifs”, which he wrote in 1732, that the Turks established foundations to prevent the trees
they love from drying out and to ensure that they were irrigated and cared for, and that they saw
this as a reward (Jehannot, 1732: 316-317).
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Marsigli (1732: 35), on the other hand, explains the Turks' dislike for hunting: “The Turks do not
know how to shoot a flying bird; For this reason, many game birds were found in the Lands that
the emperor seized from them.”

Guer (1747: 217-221) gives the following explanation about the Turks: “Butchers are assigned
to keep a certain amount of cats and dogs every day. There is a hospital in Damascus for the
treatment of cats and dogs that get sick.”

Grelot (1680. 275) expresses the following thoughts on the benevolence and compassion of the
Turks: “Bread, soup, etc, to the poor every day, in hospitals called asylums. there are
distributing institutions; Like humans, dogs also benefit from these alms of Muslim Turks;
Although the Turks are affectionate towards these animals, they never let them into their homes;
Since they always live on the streets, they make small huts and huts for them next to their
houses.”

Castellan (1811: 227) expresses Turkish kindness as follows: “Turks show respect and
obedience to elders and children, and they even show their kindness to animals.”

Bonneval (1740: 214) on the other hand, the Turks' cats, dogs, etc. It confirms that they have
built foundations for stray animals such as He also stated that most people had caravanserais
and fountains built from spring waters to accommodate passengers and animals during their
journey.

Thevenot (1665: 95-97) The Turks' compassion towards animals, that many people freed them
after buying birds on market days, they could not tolerate torture of any animal because of this,
they acted quickly so that the animal would not suffer when they were slaughtering the
chickens, if it was the French way. it means that if they see the chicken being slaughtered, they
can't help but lower a few sticks. He also states that because they consider it cruel to kill animals
such as lice and bedbugs on their nails, they rubbed it between their fingers for a couple of times
and then discarded it, regardless of whether it died or not. He tells that some people, while
dying, left many bequests to give food to so many dogs and so many cats a week, and they gave
money to bakers and butchers for this good to be done.

The English traveler Lady Craven (1789: 171) describes the Turks' love of trees as follows: "The
Turks have such a reverence for the beauties of nature that if they build a house in a place where
there is a tree, they leave a clearing enough for this tree, which they consider the most beautiful
ornament on their roofs.

To tell the truth, after you compare a chimney with a beautiful tree, tell me if the Turks were
right.”

Lamartine (1896/97: 259), one of the famous French poets, wrote in his travel book: “Turks get
along well with all living and non-living things: They respect trees, birds, dogs, in short,
everything that Allah has created; they show their compassion and mercy to all these poor
animal species that are left unattended or tortured in our lands. Water buckets are lined up on
all streets for neighborhood dogs at certain times; While some Turks die for the doves they have
fed all their lives, they build foundations and ensure that fodder is sprinkled after them.» used
expressions.

It has been stated that Turks have very high feelings of love, compassion and compassion
towards animals, plants and all kinds of creatures created by Allah. For this purpose, they have
established foundations, established hospitals for the care of animals that are equivalent to
current veterinary medicine, do what is necessary for the care of these creatures even after they
die by will, buy the birds and liberate them, cannot stand the torture of animals, and who carry
excessive burdens for animals to prevent this from happening. It is explained with examples that
they carry cargo as a benchmark.
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Results and discussion

At the point reached from the past to the present, the change and transformation in value
education and the problems experienced in the internalization of value transfer show their
effects in all areas of social life, especially in education life.

In social media, we are confronted with the problems caused by the decrease in people's love,
respect and tolerance towards themselves and each other, especially the theme of violence
against women and femicide. Considering the data of the studies carried out; In terms of their
character traits, there is a consensus that Turks are brave, brave, smart and thoughtful people.
“They are good by nature, they are sincere, humble people.

The most obvious characteristics of the Turks are simplicity, purity of heart and open-
heartedness.” At the point reached today, it is necessary to seek and find out what prevents
these features from being kept alive.

“Turks show respect and obedience to elders and children, and they even show their kindness to
animals.” “The Turks do not know how to shoot a flying bird.” "Because they consider killing
animals such as lice and bedbugs on the nails atrocious, they rubbed it between their fingers for
a couple of times and then discarded them, regardless of whether they died or not", etc.
examples could well be multiplied.

»non

From this point of view, it is thought-provoking that a nation, which was once shown as an
example with its behavior towards animals, comes to the fore with the most sensitive part of the
society, women and children. In addition, considering that Turks have established foundations
for the feeding of stray animals and the survival of plants, it is interesting that associations and
foundations are established today to protect women as a society.

“They love their fellow man and come to their aid when necessary. There are many good moral
rules regarding their duties towards their fellow citizens, their manners of behavior. Husband
and wife are afraid of betrayal, so adultery is a rare thing among Turks.” When a comparison is
made between these words, which describe the value Turkish men gave to women and their
attitudes towards women in the Ottoman period, and today, it is a fact that should be accepted
that the rates of cheating have increased and accordingly divorces and violence have become
widespread. Ottoman civilization and Islam: “Treat others the way you want to be treated
yourself!” He assimilated his philosophy and reflected it in his actions.

This situation is also stable in the eyes of Europeans. Underneath this philosophy is an
unprecedented capacity for empathy. While it is aimed to gain empathy skills in all school
programs, the reasons for not getting positive results when it comes to the implementation
phase should be investigated. Students should be provided with role models by transferring
their cultural heritage and superior qualities of the old Turks.

“It is impossible to deny the Turkish feeling of compassion and humanity. The Turkish
understanding of keeping all social classes equal is a feeling worthy of all kinds of praise.” “There
is no nation in the world that looks after and treats captives, slaves, concubines, and even slaves
better than Muslim Turks.” In an empire spanning three continents, the ability to treat and
understand the non-self is quite superior.

Today, when domestic violence and increasing divorces are evaluated, the reasons underlying
our becoming a community of people who do not even understand themselves need to be
investigated thoroughly.

The French poet Lamartine said, “Turks get along well with all living and non-living things: they
respect trees, birds, dogs, in short, everything that Allah has created; They show their
compassion and mercy to all these poor animal species that are left unattended or tortured in
our lands.” When we look at how the love and compassion shown towards every living thing in
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the Ottoman period is reflected today, the tortures against stray animals show that there are
serious problems in the society.

"No Turk can be found who betrayed his sultan and cooperated with the Christians." Based on
this promise, it is thought-provoking to build a nation that cooperates with different states and,
unfortunately, terrorist organizations for its own interests.

» o«

“Muslim Turks are extremely faithful to their word with their oaths.” “They do not know deceit
and dishonesty, and they do not depart from the truth.” “Accuracy has become a street virtue in
Turkey. One often admires the truthfulness of the Turks.” Considering that our Turkish legal
system is based on the theory of trust built on the principle of honesty, the importance of the
virtue of righteousness becomes evident once again.

The individual who has internalized the virtue of truth, that is, not to lie, is a reliable person, and
as the number of reliable individuals in a society increases, the sense of belonging and solidarity
in the society increases, but the sense of trust is not shaken. Considering the opinions stating
that there was no passion and magnificence in the old Turks, the biggest factor that harms
people's beliefs towards each other today is that people keep their own interests in the
foreground and therefore make concessions from truth.

Europeans who lived and observed in the Ottoman lands stated that crimes such as murder,
suicide, fighting, pickpocketing, fraud, theft never occurred and that the beggars that existed in
Europe did not exist in these lands. Today, the fact that begging has become a profession and the
crimes listed have become widespread, proving that there is a corruption in the value education
given to the society.

Lady Craven, an English traveler who said, “Of the two-legged animals [ have ever seen, if I kill
them with my hand, I will feel the least pity for the Turkish name”, also said, “The treatment of
Turks towards us women should be an example to all nations.” He showed the Turks as a model.
Similarly, Loir said, “There is no doubt that Turkish politics and civilized life in terms of morals
are in a position to set an example for the whole world.”; Mac-Farlane said, “This nation has such
a sweet way of speaking that it can set an example for all nations.” used expressions.

When evaluated in general, Turks are intelligent, beautiful, fair, helpful, tolerant, soft-spoken,
brave, truthful, honest, chaste, reliable, humble, open-hearted, hardworking, modest, dignified,
plain, calm, loyal, respectful, family ties are strong. It is understood that it is a loving, obedient,
moral and generous nation.

It is stated that the Turks are clean, they pay attention to the issue of dress, and there are no
murder, suicide, theft, fraud, fights and beggars in this country, safety and security are always
available, and it is an extremely civilized and charitable society, especially against women. It is
stated that they are a good and merciful nation by nature.

In addition, it has been stated that Turks do not have anger, arrogance, grandeur, envy and
pride, but they stay away from blasphemy, gluttony, laziness, stinginess, dishonesty, deceit,
gambling, usury, monopoly, and stay away from adultery. It is recommended to give importance
to value and character education at every level and to plan training for this. As a profile, a
Turkish image should be created with examples from the past and it is suggested to create a role
model by conveying the values that the old Turks lived in the social life of the students in the
lessons. It is recommended to have moral reasoning and moral dilemma discussions between
old and new generation Turks.

Considering the society as a whole, it is recommended to provide education to families by
increasing school-family cooperation in order to bring a basic (family) education to life. It is
recommended for the future of the society that the principle of honesty should be taken as a
basis in the graduate education of higher education institutions, in the recruitment of students
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and in any employment of graduates. It is suggested that the ministry of national education, the
ministry of social affairs and family, the ministry of health, the ministries of interior and justice
should act together.

REFERENCES

Akbas, 0. (2004). Tiirk millf egitim sisteminin duyussal amaglarinin ilkégretim Il. kademedeki gerceklesme
derecesinin degerlendirilmesi. Yayilanmamis Doktora Tezi, Gazi Universitesi Egitim Bilimleri
Enstitisu.

Akbas, 0. (2008). Deger egitimi akimlarina genel bir bakis, Degerler Egitimi Dergisi, Cilt 6, No.16, 9-27,

Aktan, C. C. (2003). Degisim ve yeni global degerler, modernite ve postmoderniteye degisim (Edit. Coskun
Can AKTAN), Konya: Cizgi Kitabevi.

Ahagiizel, 1. (1998). Ogrencilerde deger duygusunun ve olumlu davranislarin gelistirilmesi: Cagdas okulda
egitim ve égretim, istanbul: Sistem Yayincilik.

Amicis, E. (1883). Constantinople, Paris: Merrill ve Baker.

Aydin, M. Z. ve Giirler, S. A. (2014). Okulda degerler egitimi. Ankara: Nobel Yayinlari.

Bacanly, H. (2005). Duygusal davranigs egitimi. Ankara: Nobel Yayin Dagitim.

Barth, ]. L. ve Demirtas, A. (1997). IIkégretim sosyal bilgiler égretimi, YOK/ Diinya bankasi milli egitimi
gelistirme projesi hizmet éncesi 6gretmen egitimi, Ankara.

Bobaroglu, M. (2002). Aydinlanma sorunu ve degerler, istanbul: Ayna Yayinevi.

Bonneval, C. (1740). Anecdotes venitiennes et turquesou nouveaux memoires du Comte de Bonneval,
Francfort: Public Domain Mark.

Brayer, A. (1836). Neuf annees a constantinople, iki Cilt, Paris: Bellizard.

Brehier, L. (1924). Histoire aiionyme de la premlere Croisade, Paris: Librairie ancienne Honoré Champion.

Bruyn, L. C. (1732). Voyages de comeille le Bruyn, par la Moscovie, en Perse et aux Indes orientales,
Amsterdam: Freres Wetstein.

Castellan, A. L. (1811). Lettres sur la Grdce, I'Hellespont et constantinople, Paris: Kessinger.

Craven, L. (1789). Voyage de milady Craven a consrtantinople, par la crimee, Paris: Durand.

Danismend, I.H. (1982). Garb menba'larma gére eski Tiirk seciyye ve ahldki, istanbul: Istanbul Kitabevi.

Demirel, 0. (2007). Kuramdan uygulamaya egitimde program gelistirme. Ankara: PegemA yayincilik.

Durdent, J.R. (1818). Beautfe de I'histoire de Turquie, Paris: Alexis Eymery.

Duman, T., Karakaya, N, & Yavuz, N. (2001). Vatandaslik bilgisi. Ankara: Gliindiiz Egitim ve Yayincilik.

Durkheim, E. (2004). Ahlak egitimi, (Cev: 0. Adanir), izmir: Dokuz Eyliil Yayinlaru.

Dogan, I. (2002). Soyoloji: Kuramlar ve sorunlar. Ankara: Pegem Yayincilik.

d'Ohsson'nun, M. (1791). Tableau general de I'Empire Othoman, 4. Cilt, Paris: Imprimerie de monsieur.

Erdem, A. R. (2003). Universite kiiltiiriinde énemli bir unsur: degerler. Degerler Egitimi Dergisi, 1 (4), s.
55-72.

Ertirk, S. (1997). Egitimde program gelistirme. Ankara: Metaksan Yayinlari.

Fromm, E. (1993). Erdem ve mutluluk. Ahlak psikolojisi uzerine bir inceleme. (Cev: A. Yorukan). istanbul:
Turkiye Is Bankasi Yayinlari.

Gough, R. (2001). Karekteriniz kaderinizdir (Cev: G. Sezgi). Ankara: Hyb Yayinlar1.

Guer, (1747). Moeurs et usages des Turcs, iki cilt, Paris: Merigot & Piget.

Grelot, (1680). Relation nouvelle d'un voyage de constantinop le, Paris: Rocolet, Pierre.

Hafiz-1Sirazi, (1256). Divdn-1 hdfiz, Kahire: Bulak.

Hokelekli, H. (2013). Psikoloji, din ve egitim yéniiyle insani degerler, Istanbul: Pasifik ofset.

Inal, R. (2004). Egitim ve iktidar-Tiirkiye’de ders kitaplarinda demokratik ve milliyetci degerler, Ankara:
Utopya Yayinevi.

Jehannot, P. (1732). Voyage de Constantinople pour le rachat des captifs, Paris: La V. Delormel / Rene Josse.

Kanad, H. F. (1951). Deneysel pedagoji II. Ankara: Ornek Matbaasi.

Kelley, T. (2003). Character education, natural law, human happiness & succes., www.drtomkelly.com.

Kerschensteiner, G. (1954). Karakter kavrami ve karakter terbiyesi (Cev: H. F. Kanad). Ankara: Ornek
Matbaasi.

Kirschenbaum, H. (1995). 100 ways to enhance values and morality in schools and youth settings.
Massachusetts: Allyn & Bacon Company.

Kog, M. (2014). Bir aktivist olarak Hasan Basri Cantay’in diisiincesinde pratik ahldk temalari: din ve ahldk
psikolojisi perspektifinden semantik analizler. 50. Yilinda Hasan Basri Cantay Sempozyumu,
Balikesir Universitesi, Balikesir.

Lamartine, A. (1896/1897). Voyage en Orient, iki Cilt, Paris: Hachette, Furne, Pagnerre.

ISSN: 2602-2516 37
Journal of Interdisciplinary Educational Research 2022; 6(11);22-38



Journal of Interdisciplinary Educational Research

Leming, J. S. (2000). Teaching values in social studies education, past practices and current trends.
(Http://www.usoe.k12.ut.us/curr/ char_ed/ fedproj/hist/

Lickona, T. (1992). Educating for character (How our schools can teach respect and resposibility). New
York: Bantam Books.

Loir, D. (1654). Les voyages du sieur du Loir, Paris: Francois Clouzie.

Mac-Farlane, C. (1829). Ci Mistantinople et la Turquie, iki Cilt, Paris: Moutardier.

Mathieu, H. (1857), La Turquie et ses differents peuples, iki Cilt, Paris: E. Dentu.

Marsigli, C. (1732). L’etat militaire de I'Empire Ottoman, Birinci Cilt, Lahey: Chez Pierre Gosse Et Jean
Neulme Pierre De Hondl

Motraye, A. (1727). Voyages en Europe, Asie et Afrique, iki Cilt, La Haye.

Nicolas, ]. B. (1876). Les quatrarns de Kheyam, Paris: Imprimerie impériale.

Nucci, L.P. (2001). Education in the moral domain. Ingiltere: Cambridge University Press.

Peyssonnel, M. (1785). Lettre, contenant quelques observations relatives aux Memoires qui ont pam

sous le nom de M. le Baron de Tott, Amsterdam: La Compagnie.

Poujoulat, B. (1853). Histoire de constantinople, iki Cilt, Paris: Amyot.

Sauvaget, ]. (1946). “Fistoriens arabes”, El-Cahiz (Fazail-ul-Etrak miiellifi), Paris.

Simon, S. B, Leland, W H., & Kirschenbaum, H. (1972). Values clarification a handbook of practical
strategies for teachers and students. New York: Hart Publishing Company, Inc.

Siiryani Mikail, (1905). Chabot, Cilt 3, Paris: Ernest Leroux.

Schwartz, S. H. (1992). Universals in the content and structure of values: Theoretical advances and
empirical tests in 20 countries. In Advances in Experimental Social Psychology, 25, s.1-65. DOI:
10.1016/S0065-2601(08)60281-6.

Tanit, T. (2007). Egitim yéneticilerinin deger tercihleri ile yaraticiliklar: arasindaki iliskinin incelenmesi.
Yiiksek Lisans Tezi. Yeditepe Universitesi Sosyal Bilimler Enstitiisii.

Titus, H. H. (1946). Living issue in philosophy, USA: American Book Company.

Thevenot, M. (1665). Relation d'im voyage fait au Levant, Paris.

Thomton, T. (1812). Etat actuel de la Turquie, iki Cilt, Paris: Public Domain Mark.

Ubicini, A. (1855). La Turquie actuelle, Paris: Hachette.

Villamont, S. (1595). Les voyages du seigneur de villamont, Paris: Hachette livre-bnf.

Yusuf Has Hacib (1959). Kutadgu Bilig, (Cev. Resid Rahmeti Arat), Ankara.

Welton, D. A., & Mallan, J. T. (1999). Children and their world. Boston: Houghton Mifflin Company.

ISSN: 2602-2516 38
Journal of Interdisciplinary Educational Research 2022; 6(11);22-38


http://www.usoe.k12.ut.us/curr/

Disiplinlerarasi ISSN: 2602-2516

E gltlm Ara §t|fm alan Disiplinlerara§1 ]j:gi.tim Arastlrr.nalarl Dergisi
ournal of Interdisciplinary Educational Researc

P ] 1 of Interd 1 Educational R h

Dergisi 2022; 6(11);39-54

Ozel Yetenekli Olmak ve Ozel Yetenekli Cocuga Sahip Olmak:
Ozel Yetenekli Birey ve Ebeveyn Goriisleri?

Being Talented and Having a Special Talented Child: Opinions
of Special Talented Individuals and Parents

Gamze AVCI2 Mukaddes SAKALLI DEMIROK3

Oz

Bu arastirmanin amaci, 6zel yetenekli bireylerin ve 6zel yetenekli bireye sahip olan ebeveynlerin
yasadiklan giicliiklere iliskin gériiglerinin belirlenmesidir. Arastirmanin calisma grubu Tiirkiye'de I¢
Anadolu Boélgesinin Kuzeybatisinda bulunan bir vilayette ikamet eden ii¢ 6zel yetenekli birey tanisi almis
ve alt1 6zel yetenekli cocuga sahip ebeveyn tizere toplam dokuz goniillii katilimcidan olusmaktadir. Bu
calismada veriler yari-yapilandirilmis goriisme teknigi kullanilarak toplanmistir. Arastirmada o6zel
yetenekli bireylerin, aile, iletisim, ¢evre, egitim ortamlarinda karsilastiklar giicliikler, gelecek planlary, ilgi
duyduklar alanlar, akranlariyla sosyal iligkileri ile ilgili degerlendirmeleri, 6zel yetenekli bireylerin
ebeveynlerinin ise ¢ocuklar1 hakkinda bilgiye erismede, ilgi alanlarini1 desteklerken, iletisimde, tan1 6ncesi
ve sonrasinda yasadiklar1 zorluklara, ¢ocuklarinin egitimleriyle ilgili diisiinceleri, sosyal becerileri
kazandirirken izledikleri yollar ve yasadiklar1 zorluklarin azalmasina yonelik dnerilere iliskin goriisleri
alinmistir. Arastirmanin sonuglari, 6zel yetenekli bireylerin egitim ortamlarinda, ¢evredeki insanlarin
tutumlarinda ve iletisimde zorluklar yasadiklar1 ebeveynlerin ¢ocuklarinin tan1 éncesi ve sonrasinda ve
ilgi alanlarini desteklemede giicliiklerle karsilastiklar1 saptanmistir. Bu giigliiklere yonelik 6zel yetenekli
cocuklarin ebeveynleri 6zel yetenekli bireylere yonelik egitim vermek, sevgi gostermek ve ilgilenmek gibi
Onerilerde bulunmuslardir.

Anahtar Kelimeler: Ozel yetenekli, 6zel yetenekli birey, ebevyn goriisleri

Abstract

The aim of this research is to determine the views of gifted individuals and parents with gifted individuals
about the difficulties they experience. The study group of the research consists of nine volunteer
participants, three gifted and six gifted parents, residing in a province located in the northwest of the
Central Anatolian Region of Turkey. In this study, data were collected using semi-structured interview
technique. In the study, the difficulties faced by the gifted individuals in their family, communication,
environment, and educational environments, their future plans, areas of interest, their evaluations about
their social relations with their peers, and the parents of the gifted individuals in accessing information
about their children, supporting their interests, in communication, before and after diagnosis. Opinions
were received about the difficulties they experienced, their thoughts on their children's education, the
ways they gained social skills, and suggestions for reducing the difficulties they experienced. The results of
the study revealed that the children of families where gifted individuals have difficulties in educational
environments, attitudes of the people around them and in communication, face difficulties before and
after diagnosis and in supporting their interests. For these difficulties, the parents of gifted children made
suggestions such as providing education, showing love and care for gifted individuals.

Keywords: Gifted, gifted individual, parental views
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GIRIS

Toplumu olusturan Kisilerin 6zellikleri birbirinden farklidir ve bu Kkisiler cesitli yeteneklere
sahip bir sekilde toplumda yer almaktadirlar. Toplumlarda yer alan bireylerin yetenek olarak
birbirinden farkli oldugu, cogunlugunun normal yetenege sahip oldugu fakat belli bir grubun ise
yetenek grubu olarak normaliistii ve normalin altinda yetenege sahip oldugu bilinmektedir.
Normaliistii yeteneklere sahip grupta yer alan 6zel yetenekli kisiler ise toplumun geneline
bakildiginda bazi alanlarda st diizey yetenekleri olan diger insanlarin sahip oldugu yetenek
diizeylerinden farklilik gostermektedirler (Gokdere ve Cepni, 2003; Thlamur, 2017).

Ozel yetenekli bireyler, yaraticiik gostermede, fikir iiretmede, sanat ve fiziksel yeteneklerde 6zel
bir basariya sahip Kkisiler olarak tanimlanmaktadir (Giicin & Orug, 2015). Fakat Diinya’da her
seyin avantaji oldugu gibi dezavantajin da oldugu bilinmektedir. Ozel yeteneklilik bir avantaj gibi
goriinse de baz1 dezavantajlara sahiptir.

Ozel yetenekli bireylerin etiketlenmesi hem ¢cocuk hem de anne-babalar i¢in zorluk ve sorunlar
teskil etmektedir. Ozel yeteneklilik tipik gelisim gésteren kisilerden zihin becerileri acisindan
farklilik olarak diistinilmemelidir. Ciinkii bireysel gortlen farkliliklar kisilerde ayr1 farkliliklar
olarak ortaya ¢ikmaktadir (Sak, 2017).

Karakus (2010) Tiirkiye'de 6zel yetenekli bireylerin egitimine iliskin yapilan arastirmalarda,
0zel yetenekli cocuklarin egitimleri ile ilgilenen ve cesitli sorun yasayan ebeveynlerin
egitimlerine gereken dnem verilmedigini ifade etmistir. Normal gelisim gosteren g¢ocuklarin
gereksinimlerinde degisiklik gosteren 6zel yetenekli cocuklarin ebeveynleri, cocuklarina verilen
egitim ile ilgili destek vermeleri gerekmektedir. Bu sayede 6zel yetenekli bireylerin tanilanmas;,
gereksinimleri ve ilgi alanlarinin gelistirmesi kapsaminda 6nemli yere sahip ebeveynlerin
egitimi de deger kazanmaktadir.

Ozel yetenekli cocuklarin yaraticiliklarinin gelisiminde aile, katki saglayan en énemli unsurdur.
Ciinkii 6zel yetenekli cocuklarin hayatlarinda ilk 6gretmenleri aileleridir (Sak, 2016). Oztabak
2018 o0zel yetenekli ¢ocuklar ve 0zel yetenekli ¢ocuklarin ebeveynleri arasindaki iliskiler,
arastirmalarda da onemli goriilmustiir. Ayrica 6zel yetenekli cocuklarin ebeveynleri arasindaki
iliskileri, cocuk ve ebeveyn etkilerinin arastirilmasi ve incelenmesinin gerekli oldugunu
belirtmistir.

Ozel yetenekli ¢ocuklarin ebeveynleri normal zekdya sahip ¢ocuklarin ebeveynlerinden daha
ayricalikli oldugu ve bu ebeveynlerin hayatlarinin daha basit oldugu diistincesi yanlis bir
inanistir. Aslina bakildiginda 6zel yetenekli cocuga sahip ebeveynler i¢in hayat olduke¢a zordur.
Ozel yetenekli cocuklarin daha cok kaynaga gereksinimi vardir. Ebeveynler, 6zel yetenekli
cocuklarimin hayatlarini daha yakindan izlemek zorundadir (Ataman, 2004). Ozel yetenekli
cocugun gelisimi ¢ogunlukla hizhidir. Hizh ilerleyen cocukla ilgilenmek ebeveynler icin bazen
eglenceli olabilirken cogunlukla rahatsiz edici etkenler olusturabilir (Daglioglu ve Alemdar,
2010). Ozel yetenekli cocuklarin kapasitelerine yonelik hareket edilmesi, hayattan doyum alan
mutlu ve saglikli kisiler olabilmeleri ebeveynlerinin davranislariyla iliskilidir. Bu durum her
cocukta oldugu gibi 6zel yetenekli cocuklarin yetistirilmesinde de ebeveynlerin rolleri biiytiktiir
(Toprak, 2018).

Ozel yetenekli bireylerle ilgili yapilan arastirmalara bakildiginda en ¢ok 6zel yetenekli
cocuklarin yasadiklar1 giicliikler veya 0zel yetenekli cocuklarin ailelerin yaklasimlarinin
incelendigi goriilmektedir (Caliskan, 2017). Bu yapilan ¢alisma hem 6zel yetenekli ¢cocuklar hem
de 6zel yetenekli cocuga sahip ebeveynlerin yasadiklari zorluklar/6nerileri kapsadigi icin diger
calismalardan farkl oldugu goriilmiistiir. Ozel yetenekli cocuklar ve 6zel yetenekli cocuklarin
ebeveynlerinin yasadiklar1 zorluklara iliskin gorisleriyle ilgili sinirli sayida arastirmaya
rastlanilmistir. Bundan dolay1 bu arastirma, 6zel yetenekli cocuklar ve 6zel yetenekli cocuklarin
ebeveynlerinin yasadiklar1 zorluklara ve onerilere iliskin gorislerinin belirlenmesi 6zel
yetenekli cocuklarin ve 6zel yetenekli cocuklarin ebeveynlerinin yasadiklar1 sorunlarinin ortaya
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konulmasi ve bu yasanilan sorulara ¢éziimler iiretilmesi acisindan énemlidir. Bu arastirmanin
genel amaci, 0zel yetenekli cocuklar ve 6zel yetenekli cocuklarin ebeveynlerinin yasadiklari
zorluklara iliskin goriislerinin belirlenmesidir.

Arastirmanin Amaci

Bu arastirmanin amaci dogrultusunda asagidaki alt problemlere cevap aranmistir;
1. Ozel yetenekli 6grencilerin ve ebeveynlerinin yasadiklari zorluklara iliskin gériisleri nelerdir?

2. Ozel yetenekli tanis1 alan bireylere ve ebeveynlerine yonelik 6nerilere iliskin goriisleri
nelerdir?

3. Ozel yetenekli cocuklarin gelecek ile ilgili planlarina iliskin gériisleri nelerdir?
4. Ozel yetenekli cocuklarin ilgi duyduklar: alanlara iliskin goriisleri nelerdir?

5. Ozel yetenekli cocuklarin akranlariyla sosyal iliskileri ile ilgili degerlendirmelere iliskin
gorisleri nelerdir?

6. Ebeveynlerin 6zel yetenege sahip olan ¢cocugun 6zel yetenekli oldugunu nasil fark edildigine
iliskin gorisleri nelerdir?

7. Ozel yetenekli cocugu olan ebeveynlerin ézel yetenekli cocugu hakkinda bilgi edinme kaynagi
olarak izlenilen yollara iliskin gortisleri nelerdir?

8. Ozel yetenekli cocugu olan ebeveynlerin 6zel yetenekli cocugu hakkinda bilgi edinme kaynag
olarak izlenilen yollara iliskin goriisleri nelerdir?

YONTEM

Calisma Grubu

Arastirmamin c¢alisma grubu, Tiirkiye’de I¢ Anadolu Bélgesinin Kuzeybatisinda bulunan bir
vilayette ikamet eden, 6zel yeteneklilik tanisi almis cocuklar ve ebeveynlere ulasilmasi
hedeflenmistir. Arastirmaya 6zel yeteneklilik tanisi almis ii¢ cocuk, lic anne ve li¢ baba goniillii
olarak katilmistir.

Tablo 1'de arastirmaya katilan 6zel yetenekli tanisi almis ¢ocuklar Tablo 2’de ebeveynlerin
demografik 6zellikleri yer almaktadir.

Tablo 1. Ozel Yetenekli Tanis1 Almig Cocuklarin Demografik Ozellikleri

Degisken Grup Say1
Devam ettigin okul diizeyi flkokul 1
Ortaokul 1
Ortadgretim 1
(Ozel bir kurumda egitim aliyor mu? Evet 2
Hayir 1
Ogrencilerin Yas1 6-9 1
10-12 1
13-17 1
Ogrencilerin Cinsiyeti Kadin 1
Erkek 2
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Tablo 2. Ebeveynlerin Demografik Ozellikleri

Degisken Grup Say1
Ebeveyn Anne 3
Baba 3
Meslekler Solist ve miizik 6gretmeni 1
Ogretmen 2
Memur 2
Isci 1
Ogrenim Diizeyi Lisans 4
Yiiksek lisans 2
Cocuk Sayisi 1-2 5
3-4 1
Cocugunun tani alma yasi 2-3 1
4-5 5

Tablo 3. Goriisme Tarihleri, Siire ve Yer

Katilimci Goriisme Tarihi Goriisme Siiresi Goriisme Yeri
1. cocuk 05.03.2020 32 dakika Ofis
2. cocuk 09.03.2020 27 dakika Ofis
3.cocuk 11.03.2020 23 dakika Ofis
1.ebeveyn 05.03.2020 37 dakika Ofis
2.ebeveyn 05.03.2020 33 dakika Ofis
3.ebeveyn 09.03.2020 28 dakika Ofis
4.ebeveyn 09.03.2020 31 dakika Ofis
5.ebeveyn 11.03.2020 35 dakika Ofis
6.ebeveyn 11.03.2020 32 dakika Ofis

Veri Toplama Araci

Arastirma Eskisehir'de ikamet eden 6zel yeteneklilik tanisi almis ¢ocuklar ve anne-babalarinin
yasadiklari zorluklar hakkindaki goriislerinin ortaya konulmasi amaciyla goéniillii 9 katilima ile
yar1 yapilandirilmis goériismeler yapilmistir. Nitel arastirmalar gozlem, goriisme ve dokiiman
analizi gibi nitel arastirmalarda veri toplanmasi i¢gin kullanilan ve dogal ortamda gercekligini ve
biitiinciil 6zelligini ortaya koyan arastirmalardir (Argon & Kiyici, 2012). Bu arastirmada yari
yapilandirilmis goriisme teknigine uygun alanyazinda yer alan kaynaklar ve yapilan ¢alismalar
incelenerek arastirmacilar tarafindan goriisme sorular1 hazirlanmistir. Goriisme sorulari
olusturulduktan sonra alaninda 4 uzmanin goriisiine basvurulmustur. Uzmanlardan gelen
gorisler neticesinde goriisme sorulari tekrardan diizenlenerek son hali verilmistir.

Gegerlilik ve Giivenirlilik

Calismanin i¢ gecerliligi gériisme sorularinin gecerligi Yakin Dogu Universitesi'nde 6gretim
gorevlisi olarak gérev yapan 4 6zel egitim uzmaninin gériisleri dogrultusunda saglanmigtir. Ozel
egitim uzmanlarinin 6nerileri dikkate alinarak gériisme sorular1 diizeltilip son hali verilmistir.
Arastirmanin dis gecerliligi ise arastirma verilerinden dogrudan alinarak saglanmistir.
Arastirmada tutarlilik incelemesi yapilarak 6zel egitim alaninda ¢alisan iki uzman incelemistir.
Verilerin tutarl oldugu belirlenmistir.

Verilerin Toplanmasi ve Verilerin Analizi

Gorisme sorulari arastirmacilar tarafindan hazirlanmistir. Arastirmacinin biri Yakin Dogu
Universitesinde 0zel egitim alaninda Arastirma Gorevlisidir digeri ise Yakin Dogu
Universitesi'nde 06zel egitim alaninda Dog¢. Dr. olarak gorev yapmaktadirlar. Arastirmada
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sorularini teyit ettirebilmek icin 6zel yetenekli bir cocuk ve 6zel yetenekli cocuga sahip bir anne
ile goriisme yapilmistir. Pilot goriismeden sonra alinan cevaplar dogrultusunda goriisme
sorulariyla ilgili bir degisiklik yapilmamistir. Calismanin gerceklestirilebilmesi igin 0zel
yetenekli cocuklardan ve anne-babalarindan gerekli izinler alinmistir. Goniillii katilmay1 kabul
eden cocuklar ve anne-babalara uygun zamanlar belirlenerek goriismeler yapilmistir. Calismaya
tic 0zel yetenekli cocuk, 6zel yetenekli cocuga sahip {i¢ anne ve {li¢ baba olmak iizere toplamda
dokuz goniillii katilimcr dahil olmustur. Ozel yetenekli cocuk ve anne-babalari ile goriismeler
izin istenerek sesleri kayit edilmistir. Katihmcilar ile goriismeler yaklasik 25-30 dakika arasi
stirmiistiir. Katilmcilarin kimlikleri gizli tutularak C1, C2, C3... gibi rumuz isimler verilmistir.
Arastirmacilar tarafindan katilimcilarin beyanlari degistirilmeden yaziya gecirilmistir. Elde
edilen veriler dogrultusunda arastirma, derinlemesine incelenmesi i¢in betimsel arastirma
yontemlerinden icerik analizi teknigi ile analiz edilmistir.. Nitel arastirmalarda ¢ok sik kullanilan
yontemlerden biri de icerik analizi teknigidir. Arastirma, verileri kodlama, temalar1 bulma, kod
ve temalar1 dilizenleme, bulgulari tanimlama asamalariyla tamamlanmistir. Bu arastirmada
frekans teknigi ile tablolar olusturulmus ve yorumlanmaistir.

BULGULAR

Bu boélimde, 6zel yetenekli cocuklar ve ebeveynlerin yasadiklar zorluklara iliskin gortsleri
analiz edilmistir. Elde edilen bulgular, katilimcinin yanitlari ¢cercevesinde 6zel yetenekli cocuklar
ve ebeveynlerin gorisleri asagida verilmistir.

Ozel Yetenekli Cocuklarin Ilgi Duyduklari Alanlara Iliskin Gériisleri

Ozel yetenekli cocuklarin ilgi duyduklari alanlara iliskin goriisleri Tablo 4’te verilmistir.

Tablo 4. Ozel Yetenekli Cocuklarin Ilgi Duyduklan Alanlara iliskin Goriisleri

ilgi Duyulan Alanlar f %
Niikleer Tip 1 20
Mitoloji-Felsefe 1 20
Miizik 2 40
Matematik 1 20

Ozel yetenekli ¢ocuklarin ilgi duyduklar1 alanlara yénelik goriiglerini farkl ifadeler ile
belirtmisleridir. Ornegin; bir 6zel yetenekli ¢ocuk ilgi duydugu alanlari, “Niikleer tip, klasik
miizik, mitoloji-felsefe birden fazla alana ilgi duyuyorum...” seklinde aciklamistir (C1). Bir 6zel
yetenekli cocuk ise “Miizik alanina fazla ilgi duyuyorum. Nota yaziyorum ve beste yapiyorum...”
seklinde ifade etmistir. (C2). Son goriis bildiren ézel yetenekli cocuk ise ilgi duydugu alanlar ile
ilgili, “Matematik becerileri ilgili hesaplamalart hizli ve zihnimden yapiyorum...” seklinde
gorisiini bildirmistir (C3).

Ozel Yetenekli Cocuklarmn Egitim Ortamlarinda Karsilastiklari Giicliikler ile IlgiliGoriisleri
Ozel yetenekli cocuklarin egitim ortamlarinda karsilastiklan giicliikler ile ilgili goriigleri Tablo

5’te verilmistir.

Tablo 5. Ozel Yetenekli Cocuklarin Egitim Ortamlarinda Karsilastiklan Giigliikler Ile Ilgili

Gordusleri

Egitim Ortamlarinda Karsilasilan f %

Giicliikler

Sorun yasamiyorum 1 33,33

Ders anlatilirken sikiliyorum 2 66,66
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Ozel yetenekli ¢ocuklarin egitim ortamlarinda karsilastiklar giigliikler ile ilgili goriislerinde
farklilklar oldugu goriilmektedir. Ozel yetenekli cocuklarin bazilar1 egitim ortamlarinda
giicliikler ile karsilastign iki 6grenci ise egitim ortamlarinda giigliikler ile ilgili sorunlar
yasamadiini ifade etmislerdir. Ornegin; (1, egitim ortamlarinda karsilastigi giicliikler ilgili gériis
olarak “Derslerde ve okulda sikiliyorum biraz daha gelistirilmeli anlatimlar ¢ok siradan olmast
benim ilgimi azaltiyor... ” seklinde ifade etmistir. (2, “Suan igin bir sorun yasamadim...” diyerek
soruyu yanitlamistir. Son olarak C3 ise “Okulda ders anlatilirken sikiliyorum...” seklinde ifade
etmistir.

Ozel Yetenekli Cocuklarin Gelecek ile ilgili Planlarina iliskin Gériisleri

Ozel yetenekli cocuklarin gelecek ile ilgili planlarina iliskin goriisleri Tablo 6’da verilmistir.

Tablo 6. Ozel Yetenekli Cocuklarin Gelecek ile ilgili Planlarina iliskin Goriisleri

Gelecek ile ilgili planlar f %

Tip okumak 1 33,33
Piyanist olmak 1 33,33
Gelecek plani olmayan 1 33,33

Ozel yetenekli cocuklarin gelecek ile ilgili planlarina iliskin goériislerde ayr1 olduklarin
belirtmislerdir. Ornegin; bir 6zel yetenekli ¢ocuk gelecek planlar ile ilgili, “Gelecek ile ilgili
planmim tip fakiiltesini bitirmek istiyorum...” seklinde yanit vermistir (C1). Diger ézel yetenekli cocuk
ise, “Heniiz gelecek ile ilgili bir planim yok...” seklinde ifade etmistir (C2). Son olarak bir ézel
yetenekli cocuk gelecek planlari ile ilgili “Iyi bir piyanist olmak istiyorum ve Diinya’daki tiim
lilkelerde konser vermek hayalim diyebilirim...” seklinde cevap vermistir (C3).

Ozel Yetenekli Cocuklara, Ozel Yetenekli Oldugu Séylendiginde Cevredeki Insanlarin
Tutumlari ile ilgili Karsilastiklar1 Zorluklara Iliskin Gériisleri

Ozel yetenekli cocuklara, ézel yetenekli oldugu séylendiginde ¢evredeki insanlarin tutumlari ile
ilgili karsilastiklar: zorluklara iliskin goriisleri Tablo 7’de verilmistir.

Tablo 7. Ozel Yetenekli Cocuklara, Ozel Yetenekli Oldugu Soylendiginde Cevredeki insanlarin
Tutumlari ile Ilgili Karsilastiklar1 Zorluklara iliskin Goriisleri

Cevredeki insanlarin tutumlari ile f %
ilgili karsilasilan zorluklar

Zorluk yasamiyorum 2 66,66
Fazla soru soruyorlar, bunaliyorum 1 33,33

Goriisme yapilan 6zel yetenekli c¢ocuklar, 6zel yetenekli oldugu soylendiginde cevredeki
insanlarin tutumlarina iliskin karsilastiklar1 zorluklara iliskin ¢esitli goriisler belirtmislerdir.
Ornegin; Iki 6zel yetenekli 6grenci cevresindeki insanlarin tutumlarina iliskin yasadiklar
zorluklar ile ilgili zorluk yasamadiklarini belirtmislerdir. Ornegin; “Hic bir zorluk yasamadim. Pek
aldiris etmedim. Genellikle bu durumu saklardik ve séylemedik. Onlar bu durumu fark edip
séylerlerdi...” (C2). €1, “Zorluk yasamadim...” seklinde ifade etmislerdir. €3 ise “Cok fazla soru
sormaya baghyorlar, bunaltiyorlar acikcasi. Her konuda bilgimiz varmis gibi davraniyorlar
kendimi uzayl gibi hissediyorum. Bu konu hakkinda konusmamaya ¢alisiyorum...” seklinde ifade
etmislerdir.

Ozel Yetenekli Olmayan Akranlar ile Iletisim Kurarken Yasadiklari Giicliiklere Iligkin
Gortisleri

Ozel yetenekli olmayan akranlar ile iletisim kurarken yasadiklan giicliiklere iliskin goériisleri
Tablo 8’de verilmistir.
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Tablo 8. Ozel Yetenekli Olmayan Akranlar ile Iletisim Kurarken Yasadiklar1 Giigliiklere Iliskin

Gorisleri

AKranlar ile iletisim kurarken f %
yasanilan giicliikler

lletisim kuramiyorum 2 66,66
Anlagsamiyorum 1 33,33

Ozel yetenekli cocuklar, 6zel yetenekli olmayan akranlar ile iletisim kurarken yasadiklar
giicliiklere iliskin farkh goériisler belirtmislerdir. Ozel yetenekli 6grencilerin tiimii 6zel yetenekli
olmayan akranlariyla iletisim kurarken giicliik yasadiklarini belirtmislerdir. Ornegin; bir 6grenci
0zel yetenekli olmayan akranlariyla iletisim kurarken yasadiklar1 glicliiklere “Akranlarim ile
fazla iletisim kuramiyorum. Onlarin ilgi ve kapasiteleri daha farkli oldugu icin anlasamiyorum...”
(C3) seklinde yanit vermistir. Diger 6zel yetenekli 6grenci “llgi alanlarimiz uyusmadigi igin
iletisimde kopukluklar oluyordu...”(C1) seklinde ifade etmigstir. Son olarak ozel yetenekli bir
égrenci, “Ben genelde arkadaslik kurmakta zorlaniyorum. Etrafimda yasitlarim oluyor genellikle
anlasamiyorum...”(C2) seklinde cevap vermistir.

Ozel Yetenekli Cocuklarin Akranlariyla Sosyal iliskileri ile Ilgili Degerlendirmelere Iliskin
Goriisleri
Ozel yetenekli cocuklarin akranlariyla sosyal iliskileri ile ilgili degerlendirmelere iliskin

gorisleri Tablo 9’da verilmistir.

Tablo 9. Ozel Yetenekli Cocuklarin Akranlariyla Sosyal Iliskileri ile ilgili Degerlendirmelere
Iliskin Goriisleri

Akranlariyla sosyal iliskileri ile f %
ilgili degerlendirmeler

Sosyal degilim 3 100

Ozel yetenekli ¢cocuklarin akranlariyla sosyal iligkileri ile ilgili degerlendirmelere iliskin ayn
goriiste olduklarini belirtmislerdir. Ornegin; bir 6zel yetenekli ¢ocuk, “Cocuklugumda daha zordu
fakat yine de sosyal degilim...” (C2) seklinde yanit verirken baska bir 6zel yetenekli ¢ocuk, “Cok
iyi degilim sosyal iliskilerimde genelde yalniz olmayi tercih ediyorum ¢ok az arkadasim var...” (C1)
diye cevap vermistir. Son olarak diger 6zel yetenekli ¢cocuk ise “Sosyal iliskilerim ¢ok zayif
diyebilirim. Tek basima olmay1 daha ¢ok seviyorum...” (C3) seklimde ifade de bulunmustur.

Aileleri ile Ilgili Yasadiklar1 Zorluklar ve Bu Zorluklarla Basa Cikmak icin Yaptiklar
Cabalara iligkin Gériisleri

Aileleri ile ilgili yasadiklar1 zorluklar ve bu zorluklarla basa ¢ikmak icin yaptiklar1 ¢abalara
iliskin gorisleri Tablo 10°da verilmistir.

Tablo 10. Aileleri ile Ilgili Yasadiklar1 Zorluklar ve Bu Zorluklarla Basa Cikmak icin Yaptiklar
Cabalara iliskin Gériisleri

Aileler ile ilgili yasadiklar:1 zorluklar ve basa f %
cikmak icin yaptiklari cabalar
Zorluk yasamiyorum 3 100

Ozel yetenekli cocuklarin tamamu aileleri ile ilgili yasadiklar zorluklara ve bu zorluklarla baga
¢ikmak i¢in yaptiklari ¢abalara iliskin zorluk yasamadiklarini belirtmislerdir. Ornegin; C1, “ailem
ile ilgili herhangi bir sorun yasamiyorum...” Diye ifade vermistir. C3, “Zorluk yasamiyorum annem
de babamda c¢ok anlayisli bana her konuda destek oluyorlar beni istemedigim bir sey icin
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zorlamiyorlar...” seklinde cevap vermistir. C2 ise “Anne ve babam ile her zaman ¢ok iyi
anlasmisimdir. Ikisiyle de aramizda hicbir sorun yasanmadi...” Seklinde yanit vermistir.

Ozel Yetenekli Cocuklarin Bilgiye Erismede Karsilastiklari Zorluklar Karsilasilan Zorluklara
Iliskin Gériisleri

Ozel yetenekli cocuklarin bilgiye erismede karsilastiklar zorluklar karsilagilan zorluklara iliskin
gorusleri Tablo 11’de verilmistir.

Tablo 11. Ozel Yetenekli Cocuklarin Bilgiye Erismede Karsilastiklar1 Zorluklar iliskin Goriisleri

Bilgiye Erismede Karsilastiklari f %
Zorluklar
Zorluk yasamiyorum 3 100

Calismaya dahil edilen 6zel yetenekli cocuklarin tiimii bilgiye erismede karsilastiklar1 zorluklara
iliskin goriisleri ile ilgili bilgiye erismede hicbir zorluk ile karsilagsmadigini belirtmistir. Ornegin;
C2, “Giintimiizde bilgi erisiminin ¢okta asirt zor oldugunu diisiinmiiyorum. O yiizden zorluk
yasamadim...” seklinde goriisiinii belirtmistir. C1, “Bir zorluk yasamiyorum her tiirlii imkdnim
var..” seklinde ifade etmistir. C3, “Istedigim zaman yararlanabiliyorum. Bu agidan pek zorluk
yasadigim séylenemez...” seklinde cevap vermistir.

Ozel Yetenekli Tanis1 Alan Bireylere Yénelik Onerilere iliskin Gériisleri

Ozel yetenekli tanis1 alan bireylere yénelik 6nerilere iliskin goriisleri Tablo 12’de verilmistir.

Tablo 12. Ozel Yetenekli Tanisi Alan Bireylere Yonelik Onerilere iliskin Gériisleri

Ozel yetenekli tamis1 alan bireylere yonelik f %
oneriler

istek ve caba olmali 1 33,33
Yasamak gerekli 1 33,33
Cevredeki insanlarin soru ve ilgisine maruz 1 33,33

kalindiginda dikkate alinmamali

Goriisme yapilan 6zel yetenekli cocuklar 6zel yetenekli tanisi alan bireylere yonelik onerilere
iliskin farkh ifadeler belirtmislerdir. Ornegin; C1, “Ozel yetenekli olabilirsin fakat istek ve caba
6nde olmalidir. Mutlaka aklin yasamaya faydasi vardir. Fakat bu tiir insanlar da hata yapabilir
yanilabilir...” Seklinde yanit vermistir. C2, “Bence bdyle bir sey yok gibi yasamak gerekiyor...”
seklinde beyanda bulunmustur. C3, “Eger etrafindaki yakinlarinin sorularina ya da ilgilerine
maruz kaliyorlarsa bunu ¢ok dikkate almamalarini éneririm. Hayat boyu devam eden bir siire¢
insanlarin bu konuda ne séyledigi tizerinde durulmamaldir diye diistintiyorum...”
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Ebeveynlerin Ozel Yetenege Sahip Olan Cocugun Ozel Yetenekli Oldugunu Nasil Fark
Edildigine Iliskin Gériisleri

Ebeveynlerin 6zel yetenege sahip olan cocugun 6zel yetenekli oldugunu nasil fark edildigine
iliskin goriisleri Tablo 13’te verilmistir.

Tablo 13. Ebeveynlerin Ozel Yetenege Sahip Olan Cocugun Ozel Yetenekli Oldugunu Nasil Fark
Edildigine Iliskin Gériisleri

Ozel Yetenekli Oldugunu Nasil f %
Fark Edildigi

Tibbi tam 6 30
Fazla soru sorma 6 30
Erken yasta kendiliginden okumayi 2 10
0grenme

Yetiskinlerle iletisim kurma 4 20
flgi alanlarini kendiliginden 6grenme 2 10

Ozel yetenekli cocugu olan 6 ebeveynin tamami c¢ocuklarinin ¢ok merakh olup soru
sormalarindan kaynakli olarak cocuklarinin 6zel yetenekli oldugunu fark ettiklerini ifade
etmislerdir. Ornegin; E1, “Gétiirdiigiim cocuk Doktorlari, yasina gére ciimle kurmasi, onlarla
sohbet etmesi, sordugu sorular ve verdigi cevaplar iizerine Hacettepe Hastanesini soylediler.
Stirekli sorular sorardi bdyle fark ettik...” seklinde yanmit vermistir. E3, “Cok soru sorardi ve
yasitlarina géore bazi seyleri ¢abuk 6grenirdi bizde bunu lizerine tani almasi icin Doktorlara
gittik...” seklinde cevap vermistir. E5, “Her seyi merak edip soru sormast ve akranlari yerine
yetiskinler ile daha fazla anlastigini fark ettik daha sonra égretmeninin tavsiye lizerine Doktora
gittik...”

Ozel Yetenekli Cocugu Olan Ebeveynin Ozel Yetenekli Cocugun Tani Oncesi ve Tani Sonrasi
ile Igili Yasadiklar1 Zorluklara iliskin Gériisleri

Ozel yetenekli cocugu olan ebeveynin 6zel yetenekli cocugun tani éncesi ve tan1 sonrasi ile ilgili
yasadiklari zorluklara iliskin gortsleri tablo 14’te verilmistir.

Tablo 14.0zel Yetenekli Cocugu Olan Ebeveynin Ozel Yetenekli Cocugun Tami Oncesi ve Tam
Sonrasit ile Ilgili Yasadiklar Zorluklara Iliskin Goriisleri

Cocugun tani 6ncesi yasanilan zorluklar f %
Okulda yasanilan zorluklar 4 18,18
Arkadaslik kurmada zorluklar 4 18,18
Yalniz kalmayi tercih etme 4 18,18
Cocugun tan1 sonrasi yasanilan zorluklar

Okulda yasanilan zorluklarda azalma 4 18,18
Arkadaslik kurmada zorluklarda azalma 4 18,18
Sosyallesmeyi artirma 2 9,09

Ozel yetenekli cocugu olan ebeveynlerin 6zel yetenekli cocugun tam éncesi ve tani sonrasi ile
ilgili yasadiklar1 zorluklara iliskin farkl goriisler bildirmislerdir. Ornegin; E2 “Tani éncesinde
her okulda sorun yasadik onun gibi ¢cocuklar az oldugu igin her ortamda yalniz kalmayi tercih etti
kolay arkadaslik kuramiyor. Tani sonrasinda durumunu bildigimiz icin ona gdére okul, egitim ve
6zel cocuklar ile arkadaslik kurabilme sansi elde ettigi icin agsiri yalniz hissetmedi ve mutlu oldu...”
diye yanit vermistir. ES5,“Oncesinde yasadigimiz zorluklar; cocukluk dénemleri yani ilkokul
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donemlerinden bahsediyorum. Arkadaglari ile maga gider yedeklerde oturur kitap okurdu. Diigiine
gideriz koltugun altinda kitabiyla gider. Hep oynayanlari seyredemem derdi. Davette arkadaslari
palyaco ile eglenir o sikilir onlarla ilgilenmez kenarda oturur. Neden ilgilenmedin diye sordugumda
cok anlamsiz hareketleri vardi derdi. Tani sonrasinda endise duyuyorduk ama simdi durumu
anlayinca endiselerimiz azaldi ve ¢cocugumuza daha iyi ve ona uygun egitim ortami bulabildik...”
seklinde belirtmistir.

Ozel Yetenekli Cocugu Olan Ebeveynlerin Ozel Yetenekli Cocugun Hakkinda Bilgi Edinme
Kaynag Olarak Izlenilen Yollara iliskin Gériisleri

Ozel yetenekli cocugu olan ebeveynlerin 6zel yetenekli cocugun hakkinda bilgi edinme kaynag:
olarak izlenilen yollara iliskin goriisleri Tablo 15’te verilmistir.

Tablo 15. Ozel Yetenekli Cocugu Olan Ebeveynlerin Ozel Yetenekli Cocugun Hakkinda Bilgi
Edinme Kaynag Olarak izlenilen Yollara iliskin Gériisleri

Cocugun hakkinda bilgi edinme f %
kaynagi olarak izlenilen yollara

Doktor - uzman 4 23,52
Kitaplar 5 29,41
Internet 5 29,41
Bilimsel yapilan arastirmalar 2 11,76
Bir yol izlemiyorum 1 5,88

Ozel yetenekli cocugu olan ebeveynlerin 6zel yetenekli ¢ocugun hakkinda bilgi edinme kaynag)
olarak izlenilen yollara iliskin bir baba bunun icin bir yol izlemedigini belirtmislerdir. U¢ anne ve
iki baba ayni gortsler bildirerek cocuklar1 hakkinda bilgi edinme kaynag ile ilgili izlenilen
yollara iliskin yorumlarini aktarmistir. Bes ebeveyn kitap ve internet dérdii Doktor-uzman ikisi
ise bilimsel arastirmalardan bilgi edindigini belirtmistir. Ornegin; E2, Doktorlardan ve bu konuda
uzman égretmenlerden bilgi ediniyoruz. Yurt dis1 kaynakli kitap veya sitelerden yararlaniyorum...”
diye cevap vermistir. E4, “Internet, kitap ve uzmanlardan yardim alarak bilgi ediniyoruz...”
seklinde ifade de bulunmustur.

Ozel Yetenekli Cocugu Olan Ebeveynlerin Ozel Yetenekli Cocugun Egitimi ile Ilgili
Diisiincelere Iliskin Gériisleri

Ozel yetenekli cocugu olan ebeveynlerin 6zel yetenekli cocugun egitimi ile ilgili diisiincelere
iliskin gorisleri Tablo 16’da verilmistir.

Tablo 16. Ozel Yetenekli Cocugu Olan Ebeveynlerin Ozel Yetenekli Cocugun Egitimi ile Ilgili
Diisiincelere iliskin Gériisleri

Cocugun egitimi ile ilgili f %
diisiinceler

Ek egitim destegi saglama 4 66,66
Cocugun kendi basarisi 2 33,33

Ozel yetenekli cocugu olan ebeveynlerin 6zel yetenekli cocugun egitimi ile ilgili diisiincelere
iliskin farkh goriisler bildirmiglerdir. Ornegin; E2, “Yetenegi dogrultusunda bir okulda egitim
aldirarak bagsladik ve éyle de devam ediyoruz. Diger yasitlarina gére daha 6zel bir performans
gosterse bile egitim almadan ilerlenebilecegini diistinmiiyorum...” seklinde ifade de bulunmustur.
E1, “Akademik hayatinda her zaman ¢ok bagarili oldu. Evet, ¢calisti fakat diger arkadagslarina gére
zorlanmadan bagardi. Yagitlariyla birlikte gitsin. O dénemlerde bunu ona belli etmemeye c¢alistik.
Kendini ayricalikli hissetmesin diye diisiindiik...” diye yanit vermistir.

Ozel Yetenekli Cocugu Olan Ebeveynlerin Ozel Yetenekli Cocugunuz ile Iletisim Sorunlari
Yasamalarina iliskin Gériisleri
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Ozel yetenekli cocugu olan ebeveynlerin 6zel yetenekli cocugunuz ile iletisim sorunlarn
yasamalarina iliskin gortsleri Tablo 17’de verilmistir.

Tablo 17. Ozel Yetenekli Cocugu Olan Ebeveynlerin Ozel Yetenekli Cocugunuz ile iletisim
Sorunlar1 Yasamalarina iliskin Goriisleri

iletisim sorunlarina iliskin f %
goriisler
fletisim sorunu yok 6 100

Ozel yetenekli cocugu olan tiim ebeveynler 6zel yetenekli cocugunuz ile iletisim sorunlar
yasamalarina iligkin iletisim sorunlar1 yasamadiklarini belirtmislerdir. Ornegin; E3, “Ogluma bu
soruyu sordum, sence aramizda iletisim sorunu var mi? Diye o da ben de ¢cok zekiyim de dedi bu
ylizden iletisim sorunumuz ogluma gore yokmusg. Kusak ¢atismasi yasamamaya ¢alistyorum. Bunun
icin onun ilgi alanlart veya giincel konulardan uzak kalmamaya calistyorum ki iletisimde sorun
yasamayalim...” Seklinde yanit vermistir.

Ozel Yetenekli Cocugu Olan Ebeveynlerin Ozel Yetenekli Cocugunuzun Sosyal Becerileri
Kazandirmak icin izledikleri Yollara Iliskin Gériisleri

Ozel yetenekli cocugu olan ebeveynlerin 6zel yetenekli ¢ocugunuzun sosyal becerileri
kazandirmak icin izledikleri yollara iliskin goriisleri Tablo 18’de verilmistir.

Tablo 18. Ozel Yetenekli Cocugu Olan Ebeveynlerin Ozel Yetenekli Cocugunuzun Sosyal
Becerileri Kazandirmak icin Izledikleri Yollara iligkin Goriisleri

Sosyal becerileri kazandirmak i¢in f %
izledikleri yollar
Arkadas kurma becerilerini destekleme 6 100

Ozel yetenekli cocugu olan ebeveynlerin 6zel yetenekli ¢ocugunuzun sosyal becerileri
kazandirmak icin izledikleri yollara iliskin ailelerin tamami ¢ocuklarinin arkadas cevreleriyle
sosyallesmesine onem verdiklerini belirtmislerdir. Ornegin; E2, “Arkadas cevresi edinmesine
6nem verdik ama ne derece bagarili olduk bilemiyorum...” diye yanit vermistir.  El,
“Arkadaslariyla ortak bir payda bulusmasini saglamaya calistik. Yani gruplarsan bagimsiz oldugu
icin aslinda az da olsa gruplar ile isbirligi icinde olmalart konusunda desteklemek istedik...”
seklinde cevap vermistir.

Ozel Yetenekli Cocugu Olan Ebeveynlerin Ozel Yetenekli Cocugunu Ilgi Alanin1 Desteklerken
Yasadiklar1 Zorluklara iliskin Gériisleri

Ozel yetenekli cocugu olan ebeveynlerin ézel yetenekli ¢ocugunu ilgi alanimi desteklerken
yasadiklari zorluklara iliskin gértsleri Tablo 19’da verilmistir.

Tablo 19. Ozel Yetenekli Cocugu Olan Ebeveynlerin Ozel Yetenekli Cocugunu ilgi Alanim
Desteklerken Yasadiklar Zorluklara Iliskin Goriisleri

Cocugunu ilgi alaninmi desteklerken f %
yasadiklar zorluklar

Maddi zorluklar 4 40
Arag-gereclere  ve  bilgiye ulasmada 2 20
yasanilan zorluklar

Sesten kaynakli komsulardan rahatsizlik 2 20
yasanmasl

Zorluk yasamadik 2 20

Ozel yetenekli cocugu olan ebeveynlerin 6zel yetenekli ¢ocugunu ilgi alanimi desteklerken
yasadiklar zorluklara iligkin aileler farkli goriis bildirmislerdir. Ornegin; E1, “Klasik miizik
bilgisi ve piyona dersleri aldirdik. Su anda ¢ok iyi piyano ¢aliyor. Piyano égretmeni bir yilda
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verdigimi 2 ayda verdim demisti. Bu siireclerde bazi zorluklar olabiliyor. Ornegin; apartmanda
oturuyoruz istedigi saat piyano ¢almak istiyor ama apartman kurallart geregi sabah ¢almasini
séyliiyoruz bu durum onu tiziiyor. Insanlar gece saati ses duymak istemiyor. Gergi sabahta calsa
insanlar rahatsiz olabiliyor...” diye yanit vermistir. E6, Herhangi bir zorlukla karsitlasmiyorum...”
seklinde cevap vermistir. E3, “Destek ac¢isindan manevi yénde zorluk yasadigimiz séylenemez.
Fakat maddi acidan zorlanabiliyoruz. Ornegin; editimi icin harcadigimiz ya da materyal acisindan
bunlar uygun fiyatl olmadigindan dolayi zorluk yasayabiliyoruz...” seklinde ifade etmistir.

Ozel Yetenekli Cocugu Olan Ebeveynlerin Ozel Yetenekli Cocuklar ile Ilgili Yasadiginiz
Zorluklarin Azalmasina Yénelik Onerilere Iliskin Gériisleri

Ozel yetenekli cocugu olan ebeveynlerin 6zel yetenekli cocuklar ile ilgili yasadigimz zorluklarin
azalmasina yonelik 6nerilere iliskin goriisleri Tablo 20’de verilmistir.

Tablo 20. Ozel Yetenekli Cocugu Olan Ebeveynlerin Ozel Yetenekli Cocuklar ile ilgili Yasadiginiz
Zorluklarin Azalmasina Yonelik Onerilere iliskin Gériisleri

Yasadigimiz zorluklarin f %
azalmasina yonelik dnerilere

Alacaklar1  kararlar1 ve dersleri 4 40
desteklemeli

Cocuklara fazla sorumluluk 2 20
ylklememeli

Cocuklar fazla simartilmamal 3 30
Sevgi ile desteklemeli 1 10

Ozel yetenekli cocugu olan ebeveynlerin 6zel yetenekli cocuklar ile ilgili yasadigimz zorluklarin
azalmasina yonelik 6nerilere iliskin farkli dneriler sunmustur. Ebeveynlerin en fazla akacaklari
kararlar ve derslerini destekleme ile ilgili 6nerilerde bulunmuslardir. Ornegin; E3, “Yeri geldikce
yasaminda derslerinde yardimci olsunlar. Cocuklarini sitmartmasinlar. Ne kadar zeki olursa olsun
caba sarf etmeden hicbir sey olmaz. Her gsey zekdyla olmuyor..” diye yanit vermistir.
E6,“Cocuklarin ilgileri dogrultularinda egitim verilebilir onun disinda ¢ocuklariyla zaman
harcamalarini dneririm ¢linkii bu zorluklar egitimle asilabilecegini diistiniiriim. Her seyde oldugu
gibi dozunu da ayarlamalilar ézel yetenekli ¢cocugu olan aileler bunun igin agsirt kendilerini
yipratmamalilar kararini bilmeliler...” seklinde ifade de bulunmustur. E4,“En basta ben sevgiyle
biiyiiyen cocuklarin yasanilan zorluklarin azalmasinda ¢ok fayda saglayacagini séyleyebilirim.
Sevgi tiim zorluklart asmada yardim ediyor. Daha sonra ¢ocuklar ézel diye bu konuyu agsirt abartip
cocuklara yiiklenmemeleri gerektigini 6neririm ctinkii cocuk ézel yetenekli de olsa ¢ocuktur...” diye
cevap vermistir.

SONUCLAR ve TARTISMA

Bu arastirmada o6zel yetenekli c¢ocuklar ve anne-babalarin yasadiklar giigliiklere iliskin
goriislerinin incelenmesi amaglanmistir. Ozel yetenekli ¢ocuklarin ilgi duyduklan alanlara
yonelik goriislerinde cesitlilikler goriilmektedir. Bir cocuk, niikleer tip alanina ilgi duyarken bir
baska ¢ocuk miizik alanina ilgi duymaktadir. Bunun sonucunda 6zel yetenekli 6grencilerin
bireysel farkliliklari oldugu sonucuna ulasilabilir.

Ozel yetenekli ¢ocuklarin egitim ortamlarinda karsilastiklan giicliikler ile ilgili goriislerinde
farkliiklar oldugu goriilmektedir. Ozel yetenekli cocuklarin bazilar1 egitim ortamlarinda
yasadigl giicliikk olarak derslerde sikildigini ifade etmislerdir. Bir 6grencinin ise egitim
ortamlarinda zorluk yasamadigi gorilmektedir. Bunun sonucunda 6zel yetenekli ¢ocuklarin
derslerde c¢ocuklarin diizeylerine ve ilgi c¢ekici anlatilmadigl sonucuna varilabilir. Karakus'un
(2010) yilinda 6zel yetenekli ¢ocuklar ile yaptig1 calismada 6zel yetenekli ¢ocuklarin 6rgiin
egitimde giicliikler yasadiklar1 ve bu gii¢liiklerin farkliliklar gosterdigini 6gretmenlerinin 6zel

ISSN: 2602-2516 Disiplinlerarasi Egitim Arastirmalari Dergisi 50
Journal of Interdisciplinary Educational Research 2022; 6(11);39-54



Avel, G., Sakalli Demirok, M. / Ozel Yetenekli Olmak ve Ozel Yetenekli Cocuga Sahip Olmak: Ozel Yetenekli Birey
ve Ebeveyn Goriisleri

yetenekli 6grenciler hakkinda yeterli donanim ve bilgileri olmadigini, arkadaslariyla ve diger
aileler ile iletisimden kaynakli zorluklar yasadiklarini belirtmistir.

Ozel yetenekli cocuklarin gelecek ile ilgili planlarina iligkin goriislerde ayr1 olduklarim
belirtmislerdir. Ozel yetenekli cocuklardan kimi tip fakiiltesinde okumay1 kimi ise piyanist
olmay istediklerini ifade etmislerdir. Ozel yetenekli ¢ocuklar yaratial diisiince, sanat ve zihin
alanlarinda yetenekli olduklar1 ve yiliksek basar1 sergileyen bireyler olarak ifade edilmistir
(Tanik Onal, 2018). Bunun sonucunda bireysel farkliliklar ve ilgi alanlarinda cesitlilik oldugu
sonucuna varilabilir.

Goriisme yapilan 6zel yetenekli c¢ocuklar, 6zel yetenekli oldugu soéylendiginde cevredeki
insanlarin tutumlariyla ilgili karsilastiklar1 zorluklara iliskin cesitli gériisler belirtmislerdir. Bazi
0zel yetenekli ¢ocuk zorluk yasamadigini ifade etmistir. Bir 6grenci ise ¢ok soru soruldugu icin
bunaldiginmi belirtmistir. Tiirkiye’de 6zel yetenekli ¢cocuklar: taniyan cevredeki kisilerin onlara
sempati ve yardim duygusu ile yaklastiklar1 yoniinde oldugu belirtilmistir. (Celikten,2017).
Bunun sonucunda 6zel yetenekli cocuklarin zorluklar yasamamasinin nedeni, 6zel yetenekli
olduklarini gizlemeleri ve ¢cevreden gelen sorulara karsi umursamaz tavir takindiklari sonucuna
ulasilabilir.

Ozel yetenekli cocuklar, 6zel yetenekli olmayan akranlar ile iletisim kurarken yasadiklar
giicliiklere iliskin farkl goriisler belirtmislerdir. Ozel yetenekli 6grencilerin tiimii 6zel yetenekli
olmayan akranlariyla iletisim kurarken giiclilk yasadiklarini belirtmislerdir. Bir ¢ocuk ise
anlasamadigini ifade etmistir. Arastirmanin bulgular1 Karakus'un (2010) yilinda yaptig1 ¢alisma
ile ortiismektedir. Karakus’'un (2010) yaptifi calismada 06zel yetenekli cocuklarin sinif
arkadaslariyla iletisim sorunlar1 yasadiklarim belirtmistir. Caliskan ‘in (2017) yaptig1 calismada
ebeveynlerin aile igerisindeki Kkisilerin sozlii iletisim kurduklar1 bazen de beden diliyle de
iletisime gectiklerini belirtmistir ve sinirli paylasimlarda bulunduklarini ifade etmislerdir.
Bunun sonucunda 6zel yetenekli olmayan akranlari ile ilgi alanlar1 ve arkadas iliskilerinde secici
davranildigi icin giicliik yasandig1 sonucuna varilabilir.

Ozel yetenekli ¢ocuklarin akranlariyla sosyal iligkileri ile ilgili degerlendirmelere iliskin ayn
goriiste olduklarin1 ve sosyal ac¢idan yeterli olmadiklarnt goériilmektedir. Bu c¢alisma
Camdeviren’in (2014) yaptig1 calisma ile benzerlik gostermektedir. Camdeviren (2014) 6zel
yetenekli cocuklarin akranlariyla c¢evresiyle iletisim problemleri yasadiklar1 arastirma
sonuglarinda tespit etmistir. Saranli’'nin (2017) yilinda yaptifi ¢alismada sosyal ve duygusal
anlamda zorluklar yasadigini belirtmistir. Bu durumda 6zel yetenekli cocuklarin yalniz kalmay:
tercih ettikleri ve cevresinde onlar1 anlayabilen akranlarinin olmadigi sonucuna ulasilabilir.

Ozel yetenekli ¢ocuklarin tamami ebeveynleri ile ilgili yasadiklar1 zorluklara ve bu zorluklarla
basa ¢ikmak igin yaptiklari ¢abalara iliskin zorluk yasamadiklarini belirtmislerdir. Caliskan'in
(2017) ozel yetenekli cocuklarin ebeveynleriyle ilgili yaptifi calismada ebeveynlerin 6zel
yetenekli olduklar: icin herhangi bir sorun yasamadiklarini belirtmistir. Bu bulguya gore, 6zel
yetenekli c¢ocuklarin ebeveynlerinin ¢ocuklarina ilgi, anlayis gostererek c¢ocuklarinin
beklentilerini karsilayabildikleri ve ilgi alanlar1 hakkinda yeterli bilgi ve diizeylere sahip oldugu
sonucuna varilabilir. Ozel yetenekli bireylerin ailelerin aile ici sorun, cevre destegin az olmasi,
0zel yetenekliligin yanlis algilanmasi gibi durumlarda yasadiklar1 zorluklar yasadiklari ifade
edilebilir (Oztabak, 2018).

Calismaya katilan 6zel yetenekli ¢ocuklarin tiimii bilgiye erismede karsilastiklar1 zorluklara
iliskin gortsleri ile ilgili bilgiye erismede hicbir zorluk ile karsilasmadigini belirtmistir.
Gomleksiz, Kan & Oner’in (2012) yaptig1 calismada 6zel yetenekli 6grencilerin bos zamanlarini
degerlendirmek i¢in ayrica bilgi edinmek i¢in dizi, haber ve yarisma programlarini izlediklerini
belirtmislerdir. Elde edilen bulgunun sonucunda 6zel yetenekli ¢ocuklarin teknoloji, kitap ve
diger kullanilan kaynaklari iyi bir sekilde kullandiklar1 sonucuna ulasilabilir.
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Goriisme yapilan 6zel yetenekli cocuklar 6zel yetenekli tanisi alan bireylere yonelik dnerilere
iliskin farkli ifadeler belirtmislerdir. Ozel yetenekli ¢ocuklar, cevrelerindeki kisilerin rahatsiz
edici sdylemlerini dikkate almamalar1 gerektigini ve istekli ve cabali olmalarina yonelik
onerilerde bulunmuslardir. Ulkemizde Bilim ve sanat merkezine secilen o6zel yetenekli
ogrenciler basar1 gosterdikleri ve istekli olduklar1 siirece egitimlerini devam ettirebildikleri
ifade edilmistir (Camdeviren, 2014). Bunun sonucunda 6zel yetenekli cocuklarin yasamlarini
diizenlemeleri ve mutlu olabilmeleri icin yapabileceklerine yonelik onerilerde bulunduklari
sonucuna varilabilir.

Ozel yetenekli cocugu olan ebeveynin tamami ¢ocuklarinin ¢cok merakl olup soru sormalarindan
kaynakli olarak ve tibbi tani almalariyla ¢ocuklarinin 6zel yetenekli oldugunu fark ettiklerini
ifade etmislerdir. Camdeviren’in (2014) yaptif1 arastirmada 6zel yetenekli ¢ocuklarin asiri
merak duygusuna sahip olduklarini ifade etmistir. Karakus’'un (2009) yaptig1 calismaya gore,
6zel yetenekli cocuklarin ¢ok fazla soru sordugunu belirtmistir. Bu duruma gore, normal zekaya
sahip cocuklardan daha farkli ve yasina gére daha merakli olduklarini fark ettikleri sonucuna
varilabilir.

Ebeveynlerin 6zel yetenekli ¢ocugun tani 6ncesi ve tani sonrasi ile ilgili yasadiklar1 zorluklara
iliskin farkli goriisler bildirmislerdir. Ebeveynlerin, tan1 6ncesinde ¢ocuklari ile ilgili olarak
endiselendikleri, yalniz kalmayi tercih ettiklerini, okulda, arkadaslhik ve sosyal iliskilerde
sorunlar yasadiklarini belirtmislerdir. Tani sonrasinda yasanilan sorunlara ¢6ziimiine
odaklanmay1 ve endiselerinin bu durumda azaldig1 gériilmektedir. Ozel yetenekli ¢ocuklarin
okulda, sosyal iliskilerdeki sorunlarda azalma oldugunu ifade etmislerdir. Camdeviren’in (2014)
0zel yetenekli cocuklarin ebeveynleriyle yaptig1 calismada okul programina uyum saglamada ve
ev Odevlerini yapmada zorluk yasadiklarini belirtmistir. Bu duruma gore, ebeveynlerin tani
oncesinde yeterli bilgi ve donanimi olmadiginin tani sonrasinda izleyecekleri yollar ve
coziimlere gore tutum sergiledikleri icin endise ve yasadiklar1 zorluklara iliskin durumun
azaldig1 sonucuna ulasilabilir.

Ozel yetenekli cocuga sahip ti¢ anne ve iki baba aym goriisler bildirerek cocuklar1 hakkinda bilgi
edinme kaynagi ile ilgili izlenilen yollara iliskin yorumlarini aktarmistir. Bu durumda, ii¢ anne ve
iki baba ayni gortsler bildirerek cocuklar1 hakkinda bilgi edinme kaynag ile ilgili izlenilen
yollara iliskin yorumlarini aktarmistir. Bes ebeveyn kitap ve internet dérdii Doktor-uzman ikisi
ise bilimsel arastirmalardan bilgi edindigini belirtmistir. Ozel yetenekli cocugu olan ebeveynin
0zel yetenekli cocugun hakkinda bilgi edinme kaynagi olarak izlenilen yollara iliskin bir baba
bunun icin bir yol izlemedigini ifade etmistir. Tiirkiye’de 6zel yetenekli cocuklarin ebeveynlerine
yonelik az ve yetersiz bilgi ve kaynak bulunmaktadir. Eris, Seyfi ve Hanoz, (2009) yaptiklar:
arastirmada ebeveynlerin 6zel yetenekliler ile ilgili gerekli bilgilere ulasamada zorluk
yasadiklarini ifade etmislerdir. Bu durumda, ebeveynlerin ¢ocuklari hakkinda bilgiye daha kolay
ve hizli yollardan ulasabildikleri icin bu yollar: izledikleri sonucuna varilabilir.

Ozel yetenekli cocugu olan ebeveynlerin 6zel yetenekli cocugun egitimiyle ilgili farkh goriisler
bildirmislerdir. Ebeveynler, 6zel yetenekli ¢ocuklarina ilgileri dogrultusunda egitim aldirdiklari
ve cocuklarin akranlarina gore caba harcamadan daha kolay basariy1 elde ettikleri gibi
diisiincelerini belirtmislerdir. Bu duruma gore, Cocuklarinin yetenekleri ve ilgi alanlarina
yoOnelik daha da gelismeleri ve katki saglanmasi icin egitim aldirdiklar1 ve 6zel yetenekli olsalar
bile egitim olmadan ilerlenemeyecegi diisiindiikleri sonucuna ulasilabilir. Dalgi¢'in (2017)
yaptig1 calismada anne-babalar 6zel yetenekli ¢ocuklarinin egitiminde sorunlar yasadiklarini
ifade etmisleridir.

Ozel yetenekli cocugu olan tiim ebeveynler 6zel yetenekli cocugunuz ile iletisim sorunlar
yasamalarina iliskin iletisim sorunlar1 yagamadiklarini belirtmislerdir. Bu durumda ¢ocuklarini
anlayabildikleri, ilgili ve diisiinceli ebeveynler oldugu sonucuna varilabilir. Bu arastirma,
Karakus'un (2010) yaptig1 calisma ile ortiismemektedir. Karakus (2010) arastirmasinda 6zel
yetenekli cocuklar ve ebeveynleriyle iletisim sorunlari yasandigini belirtmistir.
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Ozel yetenekli cocugu olan ebeveynler tiimii 6zel yetenekli cocuklarina sosyal becerileri
kazandirmak icin izledikleri yollara iliskin ¢ocuklarinin arkadas cevreleriyle sosyallesmesine
onem verdiklerini belirtmislerdir. Bu bulguya gore, ebeveynlerin c¢ocuklarinin yalniz
kalmamalar icin sosyal becerileri kazanmalarim istedikleri sonucuna varilabilir. Ozel yetenekli
cocuklari olan ebeveynlerin aile iiyeleriyle birlikte disar1 ¢iktiklari, yemek yedikleri ve birlikte
oyun oynadiklar1 gibi aktivitelerin aile iiyeleri arasinda olumlu acidan gelistirdigini ifade
etmistir (Caliskan, 2017).

Ozel yetenekli cocugu olan ebeveynlerin 6zel yetenekli ¢ocugunu ilgi alanim desteklerken
yasadiklar1 zorluklara iliskin ebeveynler farkli goriis bildirmislerdir. Anne babalarin sosyo-
kiiltirel ve sosyo-ekonomik nedenlerden dolayr ¢ocuklarinin gereksinimlerini karsilamada
giicliikler yasadiklari, cocuklarinin gelisimlerine destek olamadiklari arastirma sonuglarindan
goriilmektedir. Camdeviren’in (2014) yaptifi c¢alisma ile benzerlik gostermektedir.
Camdeviren’in 2014 yi1linda yaptig1 calismada 6zel yetenekli cocuklarin ebeveynlerin yanitlarina
gore maddi zorluk ve cevreden sikayet aldiklari gibi zorluklar yasadiklarini ifade etmislerdir. Bu
bulguya gore, ebeveynlerin gereksinimler dogrultusunda yeterli maddi imkan olmadig, giiriiltii
olusturacak seslerde calismalar yiiriittiigli veya hareketli olmalarindan dolay1 ¢evrelerinden
sikayet aldiklar1 i¢in cocuklarinin egitimini desteklemede sorunlar yasadiklari sonucuna
ulagilabilir. Ozel yetenekli cocuga sahip ebeveynlerin ek desteklere ihtiyaglar1 vardir. Ayrica 6zel
yetenekli cocugun olmasi aile arasinda c¢ocuklarinin gelisimine desteklemekte zorluk
yasayabileceklerini diisiinmelerine neden olabilmektedir (Daglhoglu & Alemdar, 2010).

Ozel yetenekli cocugu olan ebeveynlerin 6zel yetenekli cocuklar ile ilgili yasadigi zorluklarin
azalmasina yonelik farkli oOneriler sunmustur. Ebeveynler, cocuklarina zaman ayirma,
cocugunun dersleriyle ilgilenme, cocuguna sevgi gosterme ve 0zel yetenekli cocuklara sahip
ebeveynlerin bu durumdaki ¢ocuklarini simartmamalar1 gerektigi seklinde Onerilerde
bulunmuglardir. Bu durumda ebeveynlerin belirttikleri o6neriler yapilmadiginda yasanilan
zorluklara iligskin sorunlarin devam edilebilecegi sonucuna varilabilir. Son olarak 6zel yetenekli
cocuklara sahip ebeveynlerin bu durumda c¢ocuklarin1 simartmamalar gerektigi ile ilgili
onerilerde bulunmuslardir. Caliskan’in (2017) 6zel yetenekli cocuklara sahip ebeveynler ile ilgili
yaptig1 calismada ebeveynlerin 6zel yetenekli cocugu sahip olmalariyla ilgili herhangi bir sorun
yasamadiklarini belirtmislerdir. Bu durumda ebeveynlerin belirttikleri 6neriler olmadiginda
yasanilan zorluklara iliskin sorunlarin devam edilebilecegi sonucuna varilabilir. Ayrica 6zel
yetenekli cocuklar ile ilgili belirtilmelidir ki ebeveynlerin miikemmeliyetci, ilgisiz veya asir ilgili
tutum sergilemeleri 6zel yetenekli cocugun gelisiminde olumsuz etkileyebilmektedir (Oztabak,
2018).

Oneriler
Bu calismanin bulgular1 dogrultusunda ileri de yapilacak olan ¢alismalara yonelik éneriler;

1. Ozel yetenekli cocuklara sahip ebeveynlerin diger 6zel yetenekli bireylere sahip ebeveynler ile
ilgili bir isbirligi yiirtitebilecekleri kurum veya kuruluslar kurulabilir.

2. Ebeveynlere 6zel yetenekli cocuklarla ilgili (6zellik ve ihtiyaclar) Milli Egitim Bakanlig
tarafindan bu alanda uzman Kisiler tarafindan seminerler diizenlenebilir.

3. Ozel yetenekli ¢cocuklarin érgiin egitimden daha fazla yararlanabilmeleri ile ilgili gerekli
diizenlemeler gerceklestirilebilir.

4. Ozel yetenekli cocuklarin ilgi ve alanlarina yonelik arac-gereclere kolaylikla ulagabilmeleri icin
yardim kuruluslari olusturulabilir.
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Abstract

The aim of this research is to determine the views of gifted individuals and parents with gifted individuals
about the difficulties they experience. The study group of the research consists of nine volunteer
participants, three gifted and six gifted parents, residing in a province located in the northwest of the
Central Anatolian Region of Turkey. In this study, data were collected using semi-structured interview
technique. In the study, the difficulties faced by the gifted individuals in their family, communication,
environment, and educational environments, their future plans, areas of interest, their evaluations about
their social relations with their peers, and the parents of the gifted individuals in accessing information
about their children, supporting their interests, in communication, before and after diagnosis. Opinions
were received about the difficulties they experienced, their thoughts on their children's education, the
ways they gained social skills, and suggestions for reducing the difficulties they experienced. The results of
the study revealed that the children of families where gifted individuals have difficulties in educational
environments, attitudes of the people around them and in communication, face difficulties before and
after diagnosis and in supporting their interests. For these difficulties, the parents of gifted children made
suggestions such as providing education, showing love and care for gifted individuals.

Keywords: Gifted, gifted individual, parental views

INTRODUCTION

The characteristics of the individuals who create the society are different from each other and
these people take part in the society with various abilities. It is known that individuals in
societies are different from each other in terms of abilities. While most of the individuals in the
society are within the range of normal abilities, such a certain group has above-normal and
below-normal abilities. Special talented people in the group with above-normal abilities, on the
other hand, differ from those of other people in some areas when the society in general is
considered (Gokdere & Cepni, 2003; [hlamur, 2017).

Special talents are defined as individuals who have a special success in displaying creativity,
generating ideas, artistic and physical abilities (Giigin & Orug, 2015). But it is known that
everything in the world has advantages as well as disadvantages. Although special ability may
seem like an advantage, it has some disadvantages.

Labeling of gifted individuals poses difficulties and problems for both children and parents.
Giftedness should not be thought of as being different from those with typical development in
terms of mental abilities. Because individual differences emerge as separate differences in
individuals (Sak, 2017).

Karakus (2010) stated that in studies on the education of gifted individuals in Turkey, the
education of parents who are interested in the education of gifted children and who have various
problems is not given due importance. Parents of gifted children, who differ in the needs of
children with normal development, need to support their children with a special education. In
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this way, the education of parents, which has an important place in the diagnosis of gifted
individuals, development of their needs and interests, also gains value.

The family is the most important factor contributing to the development of the creativity of
gifted children. Because the first teachers in the lives of gifted children are their families (Sak,
2016; Oztabak 2018). The relationships between gifted children and their parents were also
considered important in many researches. He also stated that it is necessary to investigate and
examine the relationships between parents of gifted children and its effects on children and
parents.

[t is a misconception that parents of gifted children are more privileged than parents of children
with normal intelligence, and that their lives are more simpler than other parents. As a matter of
fact, life is quite difficult for parents with gifted children. Gifted children need more resources.
Parents have to monitor the lives of their gifted children more closely (Ataman, 2004). The
development of the gifted child is mostly rapid. While dealing with a rapidly progressing child
can sometimes be easy for parents, it can often create disturbing factors (Daglioglu & Alemdar,
2010). Giving proper educational responses towards the capacities of gifted children and
enabling to be happy and healthy people who are satisfied with life are related to the behaviors
of their parents. In this situation, as in every child, parents have a great role in raising gifted
children (Toprak, 2018).

Considering the studies on gifted individuals, it is seen that the difficulties experienced by gifted
children or the approaches of families of gifted children are mostly examined in the literature
(Calhiskan, 2017). This study was evaluated to be different from other studies as it included the
difficulties /suggestions experienced by both gifted children and parents with gifted children. A
limited number of studies have been found on the views of gifted children and parents of gifted
children about the difficulties they experience. Therefore, this research is important in terms of
determining the opinions of gifted children and parents of gifted children about the difficulties
and suggestions they experience, revealing the problems experienced by gifted children and
their parents, and producing solutions to these experienced questions. The general purpose of
this research is to determine the views of gifted children and parents of gifted children about the
difficulties they experience.

Aims of the Research

In line with the purpose of this research, answers to the following sub-problems were sought;

1. What are the views of gifted students and their parents on the difficulties they experience?

2. What are their recommendations for individuals diagnosed with giftedness and their parents?
3. What are the views of gifted children regarding their future plans?

4. What are the views of gifted children on the areas they are interested in?

5. What are the opinions of gifted children regarding the evaluations of their social relations
with their peers?

6. What are the views of the parents on how they realize that the child with special talent is
special?

7. What are the views of parents with gifted children regarding the ways that they gained
information about their gifted child?

8. What are the views of parents with gifted children regarding the ways that they gained
information about their gifted child?
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METHOD
Study Group

The study group of the research aimed to reach children and parents who were diagnosed with
giftedness and reside in a province located in the Northwest of the Central Anatolian Region of
Turkey. Three children, three parents voluntarily participated in the study.

In Table 1, the children with a diagnosis of giftedness who participated in the study Table 2
shows the demographic characteristics of the parents.

Table 1. Demographic Characteristics of Children Diagnosed with Special Talent

Variable Group Number

The level of school s/he attended Primary school 1

Middle School 1

secondary education 1

Does S/he study at a private 2
institution?

Yes 1

Age of Students No 1

1

6-9 1

Gender 10-12 1

13-17 2

Table 2. Demographic Characteristics of Parents

Variable Group Number
Parents Mothers 3
Fathers 3
Occupations Soloist and music teacher 1
Teacher 2
Officer 2
Employee 1
Education Level Undergraduate 4
Graduate 2
Number of children 1-2 5
3-4 1
Child's age at diagnosis 2-3 1
4-5 5

Table 3. Interview Dates, Duration and Place

Participant Interview Date Interview Duration Interview Place
1. child 05.03.2020 32 minutes Office
2. child 09.03.2020 27 minutes Office
3. child 11.03.2020 23 minutes Office
1. parent 05.03.2020 37 minutes Office
2. parent 05.03.2020 33 minutes Office
3. parent 09.03.2020 28 minutes Office
4. parent 09.03.2020 31 minutes Office
5. parent 11.03.2020 35 minutes Office
6. parent 11.03.2020 32 minutes Office
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Data Collection Tool

Semi-structured interviews were conducted with 9 volunteer participants in order to examine
the opinions of the children with a diagnosis of giftedness residing in Eskisehir and their parents
about the difficulties that they experience. Qualitative research is the research that is used to
collect data in qualitative research such as observation, interview and document analysis and
that reveals its reality and holistic feature in the natural environment (Argon & Kiyici, 2012). In
this study, interview questions were prepared by the researchers by examining the sources in
the literature and the studies conducted in accordance with the semi-structured interview
technique. After the interview questions were formed, the opinions of four field experts were
sought. As a result of the opinions of the experts, the interview questions were rearranged and
given their final form.

Validity and Reliability

The internal validity of the study was ensured in line with the opinions of four special education
experts working as lecturers at Near East University. Taking into account the suggestions of
special education experts, the interview questions were corrected and given their final form. The
external validity of the study was obtained by directly obtaining from the research data. In the
study, two experts working in the field of special education were examined by making a
consistency analysis. [t has been determined that the data are consistent.

Data Collection and Analysis of Data

Interview questions were prepared by the researchers. One of the researchers is a Research
Assistant in the field of special education at the Near East University and the other is Assoc. Dr.
they work as In order to confirm the questions in the research, a special gifted child and a
mother with a gifted child were interviewed. In line with the answers received after the pilot
interview, no changes were made to the interview questions. In order to carry out the study,
necessary permissions were obtained from the gifted children and their parents. In an
appropriate time schedules, the interviews were held with children and parents who agreed to
participate voluntarily. A total of nine volunteer participants, including three gifted children,
three mothers and three fathers with gifted children, were included in the study. The interviews
with gifted children and their parents were recorded as well. Interviews with the participants
lasted approximately 25-30 minutes. The identities of the participants were kept confidential
and recorded as pseudonyms such as C1, C2, C3... The statements of the participants were
transcribed by the researchers without changing them. In line with the data obtained, the
research was analyzed with the content analysis technique, one of the descriptive research
methods, for in-depth analysis. One of the most frequently used methods in qualitative research
is the content analysis technique. The research was completed with the stages of coding the data,
finding the themes, organizing the codes and themes, and defining the findings. In this research,
tables were created and interpreted with the frequency technique.
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FINDINGS

In this section, the views of gifted children and their parents on their difficulties are analyzed.
The findings and the opinions of the gifted children and their parents are given below within the
framework of the participant's responses.

Opinions of Specially Talented Children on their Interests

The views of gifted children on the areas they are interested in are given in Table 4

Table 4. Opinions of Specially Talented Children on their Interests

Interests f %

Nuclear medicine 1 20
Mythology-Philosophy 1 20
Music 2 40
Maths 1 20

Gifted children expressed their views on the areas of interest with different expressions. For
example; one gifted child explained his areas of interest as “I am interested in more than one
field such as nuclear medicine, classical music, mythology-philosophy...” (C1). One gifted child
said, “I am very interested in the field of music. | write notes and compose...” (C2). The last gifted
child stated his opinion on the fields of interest as "I make calculations about math skills
quickly..." (T3).

Opinions of Special Talented Children on the Difficulties Encountered in Educational
Environments

Opinions of gifted children about the difficulties they encounter in educational environments are
given in Table 5

Table 5. Opinions of Special Talented Children on the Difficulties Encountered in Educational
Environments

Challenges Encountered in f %
Educational Environments

i have no problem 1 33,33
I'm bored while lecturing 2 66,66

It is seen that there are differences in the opinions of gifted children about the difficulties they
encounter in educational environments. Some of the gifted children encountered difficulties in
educational environments, while two students stated that they did not experience difficulties in
educational environments. For example; T1 expressed his opinion about the difficulties he faced
in educational environments as “I am bored in lessons and school, it should be developed a little
more, the explanations are too ordinary and it reduces my interest...”. T2 answered the question
by saying, "I haven't had a problem at the moment...". Finally, T3 expressed as “I get bored when
lectures are given at school...”.

Opinions of Gifted Children on their Future Plans
Opinions of gifted children regarding their future plans are given in Table 6

Table 6. Opinions of Gifted Children on their Future Plans

future plans f %

study medicine 1 33,33

being a pianist 1 33,33

no future plans 1 33,33
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They stated that they differed in their opinions regarding the future plans of gifted children. For
example; A gifted child replied, “My future plan is I want to finish medical school...” (C1). The
other gifted child stated, “I do not have a plan for the future yet...” (T2). Finally, a gifted child
replied, "I want to be a good pianist and I can say it's my dream to give concerts in all countries in
the world...” (C3).

Opinions of Gifted Children on the Difficulties They Encounter with the Attitudes of People
Around When They Are Told That They Are Gifted

When gifted children are told that they are gifted, their views on the difficulties they encounter
regarding the attitudes of the people around them are given in Table 7

Table 7. When gifted children are told that they are gifted, their views on the difficulties they
encounter regarding the attitudes of the people around them

Difficulties faced with the attitudes of f %
people around

I have no difficulties 2 66,66
They ask too many questions, I'm 1 33,33

overwhelmed

The gifted children interviewed expressed various opinions about the difficulties they
encountered regarding the attitudes of the people around them when they were told that they
were gifted. For example; Two gifted students stated that they did not experience any difficulties
related to the attitudes of the people around them. For example; “I have not had any difficulties. |
didn't really mind. Usually we hid this situation and didn't say it. They would have noticed this
situation and said...” (C2). T1 stated that “I did not have any difficulties...”. T3 said, “They start to
ask too many questions, frankly, they get overwhelmed. They act like we know everything, I feel like
an alien. I try not to talk about this subject...”

Their Views on the Difficulties They Experience in Communicating with Non-Gifted Peers
Their views on the difficulties they experience while communicating with non-gifted peers are

given in Table 8

Table 8. Their Views on the Difficulties They Experience in Communicating with Non-Gifted
Peers

Difficulties in communicating with f %
peers

I can not communicate 2 66,66
| can't agree 1 33,33

Gifted children expressed different views on the difficulties they experienced while
communicating with non-gifted peers. All gifted students stated that they had difficulties in
communicating with their non-gifted peers. For example; One student said, “I can't communicate
much with my peers. I can't get along because their interests and capacities are different...” (C3).
The other gifted student stated, “There were disconnections in communication because our
interests did not match...”(T1). Finally, a gifted student said, “I usually find it difficult to make
friends. I have peers around me, and I usually do not get along with them...”(C2).

Opinions of Gifted Children on the Evaluations of their Social Relationships with their Peers

The opinions of gifted children regarding the evaluations of their social relations with their
peers are given in Table 9
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Table 9. The opinions of gifted children regarding the evaluations of their social relations with
their peers

Evaluations about social relations f %
with peers
I'm not social 3 100

They stated that they were of the same opinion regarding the evaluations of gifted children's
social relations with their peers. For example; While one gifted child replied, "It was more
difficult in my childhood, but I am still not social.." (C2), another gifted child replied, "I am not
very good, I usually prefer to be alone in my social relationships, I have few friends.." ( C1) replied.
Finally, the other gifted child said, “I can say that my social relations are very weak. I like being
alone more...” (C3).

Their Views on the Difficulties They Experienced With Their Families and Their Efforts To
Cope With These Difficulties

The difficulties they experienced with their families and their views on the efforts they made to
cope with these difficulties are given in Table 10

Table 10. The difficulties they experienced with their families and their views on the efforts they
made to cope with these difficulties

The difficulties they experienced with their f %
families and the efforts they made to cope
I have no difficulties 3 100

All of the gifted children stated that they did not experience difficulties regarding the difficulties
they experienced with their families and the efforts they made to cope with these difficulties. For
example; T1 stated that “I do not have any problems with my family...”. T3 replied, "I don't have
any difficulties, my parents are very understanding, they support me in every way, they don't force
me for something I don't want...". T2 said, “I always got on very well with my parents. There was no
problem between us and either of them...”

Opinions on Difficulties Encountered by Specially Talented Children in Accessing
Information

The difficulties faced by gifted children in accessing information are given in Table 11

Table 11. The difficulties faced by gifted children in accessing information

The difficulties faced by gifted f %
children in accessing information
I have no difficulties 3 100

All of the gifted children included in the study stated that they did not encounter any difficulties
in accessing information about their views on the difficulties they encountered in accessing
information. For example; C2 said, “Today, I do not think that access to information is extremely
difficult. That's why I didn't have any difficulties...” T1 expressed as “I do not experience any
difficulties, I have all kinds of opportunities...”. S3, “I can use it whenever I want. It cannot be said
that I have had much difficulty in this respect...”
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Opinions on Recommendations for Individuals Diagnosed as Gifted

Opinions on recommendations for individuals diagnosed with giftedness are given in Table 12

Table 12. Opinions on recommendations for individuals diagnosed with giftedness

Opinions on recommendations for individuals f %
diagnosed with giftedness

Willingness and effort 1 33,33
it is necessary to live 1 33,33
It should not be taken into account when 1 33,33

exposed to the questions and interests of the
people around.

The gifted children interviewed expressed different expressions regarding the
recommendations for individuals diagnosed with giftedness. For example; T1: “You may have
special talents, but the will and effort should come first. Surely the mind is useful for living. But such
people can also make mistakes and be wrong...” He replied. T2 stated, “I think it is necessary to live
as if there is no such thing...”. T3, “If they are exposed to the questions or interests of their relatives,
I recommend that they do not take this into account. I think that it is a life-long process that should
not be focused on what people say about it...”

Parents' Views on How Special Talented Children Recognize That Gifted Children Are

The views of the parents on how the gifted child is recognized as gifted are given in Table 13

Table 13. Parents' Views on How Special Talented Children Recognize That Gifted Children Are

How He Was Recognized That He f %
Was Gifted

Medical diagnosis 6 30
Asking too many questions 6 30
Learning to read spontaneously 2 10
at an early age

Communicating with adults 4 20
Self-learning interests 2 10

All 6 parents of gifted children stated that they realized that their children were gifted because
they were very curious and asked questions. For example; E1, “Doctors I had consultation with
direct me to Hacettepe Hospital on the basis of making sentences according to their age, chatting
with them, the questions they asked and the answers they gave. He used to ask questions all the
time, and we realized that...” E3 replied, “He used to ask a lot of questions and learn some things
quickly compared to his peers, so we went to the doctors for a diagnosis...” E5, “We realized that he
was curious about everything and asked questions and that he agreed more with adults instead of
his peers, then we went to the doctor on the recommendation of his teacher...”

The Views of the Parents of the Gifted Child on the Difficulties the Gifted Child Experienced
Before and After the Diagnosis

The views of the parents with a gifted child regarding the difficulties experienced by the gifted
child before and after the diagnosis are given in Table 14
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Table 14. The views of the parents with a gifted child regarding the difficulties experienced by
the gifted child before and after the diagnosis

Difficulties experienced before the F %
diagnosis of the child

Difficulties at school 4 18,18
Difficulties in making friends 4 18,18
Don't choose to be alone 4 18,18

Difficulties experienced by the child
after diagnosis

Reduction in difficulties in school 4 18,18
Decreased difficulty in making friends 4 18,18
Increasing socialization 2 9,09

Parents of gifted children reported different opinions about the difficulties they experienced
before and after the diagnosis of the gifted child. For example; E2 “Before the diagnosis, we had
problems in every school. Since there are few children like him, he preferred to be alone in every
environment and cannot make friends easily. Since we knew his condition after the diagnosis,
according to him, he did not feel too lonely and was happy because he had the chance to make
friends with school, education and special children..” E5,“The difficulties we experienced before; I'm
talking about childhood, that is, primary school. He would go to the game with his friends, sit on the
bench and read a book. We go to the wedding, she goes with her book under the seat. He always
said I couldn't watch the people playing. At the invitation, his friends have fun with the clown, he
gets bored and sits on the sidelines as soon as he takes care of them. When I asked why you weren't
interested, he said he had very meaningless movements. We were worried after the diagnosis, but
now that we understood the situation, our worries decreased and we were able to find a better and
suitable educational environment for our child...”

Opinions of Parents with Gifted Children on the Ways Followed as a Source of Information
about the Gifted Child

The views of the parents with gifted children regarding the ways to obtain information about the
gifted child are given in Table 15

Table 15. Opinions of Parents with Gifted Children on the Ways Followed as a Source of
Information about the Gifted Child

The ways followed as a source of f %
information about the child

Doctor — specialist 4 23,52
Books 5 29,41
Internet 5 29,41
Scientific research 2 11,76
| don't follow a path 1 5,88

Regarding the ways parents with gifted children are used as a source of information about their
gifted child, a father stated that he did not follow a path for this. Three of the mothers and two of
the fathers expressed the same opinions and gave their comments on the ways followed
regarding the source of information about their children. Five parents stated that they gained
knowledge from books and the internet, four of them doctor-experts and two of them from
scientific research. For example; E2, stated “We learn from doctors and expert teachers. I benefit
from books or sites from abroad...”. E4 also stated that “We get information by getting help from
the internet, books and experts...".
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Opinions of Parents with Gifted Children on Opinions about Education of Gifted Children

The views of parents with gifted children regarding their thoughts on the education of gifted
children are given in Table 16

Table 16. Opinions of Parents with Gifted Children on Opinions about Education of Gifted
Children

Views on the child's education f %
Providing additional educational support 4 66,66
The child's own success 2 33,33

Parents with gifted children have reported different opinions about the education of the gifted
child. For example; E2 said, “We started by getting him educated at a school in line with his
giftedness and we continue to do so. Even if he shows a more special performance compared to his
peers, I do not think that he can progress without training...” E1 said, “He has always been very
successful in his academic life. Yes, it worked, but according to his other friends, he succeeded
without difficulty. Let him go with his peers. At that time, we tried not to show it to him. We
thought he wouldn't feel privileged...”.

Opinions of Parents with Special Talented Children on Communication Problems with their
Special Talented Child

The views of parents with gifted children regarding communication problems with their gifted
children are given in Table 17

Table 17. The views of parents with gifted children regarding communication problems with

their gifted children

Opinions on communication f %
problems

No communication problem 6 100

All parents of gifted children stated that they did not experience communication problems with
their gifted child. For example; E3, “I asked my son this question, do you think there is a
communication problem between us? He said that I am also very smart, so our communication
problem does not exist according to my son. I try avoid to have a problems related to the
generation gap. For this reason, I try not to stay away from his interests or current issues so that
we do not have problems in communication...”

Opinions of Parents with Gifted Children on the Ways Your Gifted Child Follows to Gain
Social Skills

The views of parents with gifted children regarding the ways that their gifted children gain
social skills are given in Table 18

Table 18. Opinions of Parents with Gifted Children on the Ways Your Gifted Child Follows to Gain
Social Skills

Ways they follow to gain social skills f %

Supporting social skills 6 100

Regarding the ways that parents of gifted children follow in order to provide their gifted child
with social skills, all of the families stated that they attach importance to the socialization of
their children with their friends. For example; E2 replied, “We gave importance to making
friends, but I don't know how successful we were...”. E1, “We tried to make him meet with his
friends on a common ground. In other words, since the groups are independent, we wanted to
support them in cooperating with the groups, even if only a little...”.

ISSN: 2602-2516 48
Journal of Interdisciplinary Educational Research 2022; 6(11);39-54



Aveal, G., Sakalll Demirok, M. / Being Talented and Having a Special Talented Child: Opinions of Special Talented
Individuals and Parents

Opinions of Parents with Gifted Children on the Difficulties They Experience While
Supporting Their Gifted Child's Interests

The views of parents with gifted children regarding the difficulties they experience while
supporting their gifted child are given in Table 19

Table 19. The views of parents with gifted children regarding the difficulties they experience
while supporting their gifted child

Difficulties they experience while f %
supporting their child's interests

Financial difficulties 4 40
Difficulties in accessing tools and 2 20
information

Discomfort from neighbors caused by 2 20
sound

We had no difficulties 2 20

Families with gifted children expressed different opinions regarding the difficulties they
experienced while supporting their gifted child's area of interest. For example; E1, replied “We
had classical music knowledge and piano lessons taken. He currently plays the piano very well. The
piano teacher said that I gave in 2 months what I gave in a year. There may be some difficulties in
these processes. For example; We live in the apartment, he wants to play the piano whenever he
wants, but according to the apartment rules, we tell him to play in the morning, which makes him
sad. People don't want to hear sound at night time. Although, if it rings in the morning, people can
be disturbed...”. E6 replied, "I do not encounter any difficulties..". E3, “It cannot be said that we
have difficulties in terms of moral support. But we are struggling financially. For example; We may
experience difficulties because we spend on education or because they are not affordable in terms
of materials...”

Opinions of Parents with Gifted Children on Suggestions for Reducing the Difficulties They
Experience with Gifted Children
The views of parents with gifted children regarding the suggestions for reducing the difficulties

they experience with gifted children are given in Table 20

Table 20. The views of parents with gifted children regarding the suggestions for reducing the
difficulties they experience with gifted children

Yasadiginiz zorluklarin f %
azalmasina ydnelik dnerilere

Support their decisions 4 40
Do not impose too much 2 20
responsibility on children.

Children should not be over 3 30
pampered.

Support with love 1 10

He offered different suggestions regarding the suggestions for reducing the difficulties that
parents with gifted children experience with their gifted children. They made suggestions about
the decisions that parents would have the most flow with and to support their lessons. For
example; E3, “Let them help you in your life lessons whenever necessary. Do not spoil your children.
No matter how clever, nothing happens without effort. Not everything happens with intelligence...”
he replied. E6 said, “Children can be educated according to their interests. Apart from that, |
recommend them to spend time with their children because I think that these difficulties can be
overcome with education. As in everything, they should adjust the dose, families with gifted children

ISSN: 2602-2516 49
Journal of Interdisciplinary Educational Research 2022; 6(11);39-54



Journal of Interdisciplinary Educational Research

should not wear themselves out for this, they should know their decision...” E4 said, “First of all,
can say that children who grow up with love will benefit a lot in reducing the difficulties
experienced. Love helps to overcome all difficulties. Later on, I suggest that people should not
exaggerate this issue because all chidren are special, because children are children even if they are
gifted...”.

DISCUSSION and CONCLUSION

In this study, it is aimed to examine the views of gifted children and their parents about the
difficulties they experience. There are differences in the views of gifted children on the areas
they are interested in. One child is interested in nuclear medicine, while another child is
interested in music. As a result, it can be concluded that gifted students have individual
differences.

It is seen that there are differences in the opinions of gifted children about the difficulties they
encounter in educational environments. Some of the gifted children stated that they were bored
in the lessons as the difficulty they experienced in the educational environment. It is seen that
one student does not experience difficulties in educational environments. As a result, it can be
concluded that gifted children are not taught at the level of the children and interestingly.
Karakus (2010) in his study with gifted children stated that gifted children have difficulties in
formal education and that these difficulties differ, that their teachers do not have sufficient
equipment and knowledge about gifted students, and that they have difficulties in
communicating with their friends and other families.

They stated that they differed in their opinions regarding the future plans of gifted children.
Some of the gifted children stated that they wanted to study at the medical faculty and some
wanted to be a pianist. Specially gifted children are expressed as individuals who are talented in
the fields of creative thinking, art and mind and exhibit high success (Tanik Onal, 2018). As a
result, it can be concluded that there are individual differences and diversity in interests.

The gifted children interviewed expressed various opinions about the difficulties they
encountered regarding the attitudes of the people around them when they were told that they
were gifted. Some gifted children stated that they did not experience difficulties. One student
stated that he was overwhelmed by asking too many questions. It has been stated that people
who know gifted children in Turkey approach them with a sense of sympathy and help. (Steel,
2017). As a result, it can be concluded that the reason why gifted children do not experience
difficulties is that they hide their special talents and that they take a careless attitude towards
the questions coming from the environment.

Gifted children expressed different views on the difficulties they experienced while
communicating with non-gifted peers. All gifted students stated that they had difficulties in
communicating with their non-gifted peers. One child stated that he could not get along. The
findings of the study coincide with the study of Karakus (2010). Karakus (2010) stated in his
study that gifted children have communication problems with their classmates. In the study of
Caliskan (2017), parents stated that people in the family communicate verbally and sometimes
also with body language, and they stated that they share limited shares. As a result, it can be
concluded that there are difficulties with non-gifted peers because they are selective in their
interests and friendships.

It is seen that gifted children agree with their peers regarding the evaluations about their social
relations and they are not socially sufficient. This study is similar to the study of Camdeviren
(2014). Camdeviren (2014) determined in the results of the research that gifted children have
communication problems with their peers and their environment. Saranh (2017) stated that he
had difficulties in social and emotional terms in his study in 2017. In this case, it can be
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concluded that gifted children prefer to be alone and they do not have peers who can understand
them.

All of the gifted children stated that they did not experience difficulties regarding the difficulties
they experienced with their parents and their efforts to cope with these difficulties. Caliskan
(2017) stated that in his study on the parents of gifted children, parents do not have any
problems because they are gifted. According to this finding, it can be concluded that the parents
of gifted children are able to meet their children's expectations by showing interest and
understanding and have sufficient knowledge and levels about their interests. It can be stated
that gifted individuals experience difficulties in situations such as family problems, low
environmental support, and misperception of giftedness (Oztabak, 2018).

All of the gifted children who participated in the study stated that they did not encounter any
difficulties in accessing information about their views on the difficulties they encountered in
accessing information. In the study conducted by Erkensiz, Kan & Oner (2012), it was stated that
gifted students watch TV series, news and competition programs in order to evaluate their spare
time and also to gain information. As a result of the findings, it can be concluded that gifted
children use technology, books and other resources well.

The gifted children interviewed expressed different expressions regarding the
recommendations for individuals diagnosed with giftedness. Gifted children made suggestions
that they should not consider the disturbing discourse of the people around them and that they
should be willing and diligent. It has been stated that gifted students selected for the Science and
Art Center in our country can continue their education as long as they are successful and willing
(Camdeviren, 2014). As a result, it can be concluded that gifted children make suggestions about
what they can do to organize their lives and be happy.

All of the parents who have a gifted child stated that they realized that their children were gifted
because of their curiosity and asking questions and their medical diagnosis. In the research
conducted by Camdeviren (2014), it was stated that gifted children have a sense of extreme
curiosity. According to Karakus's (2009) study, he stated that gifted children ask too many
questions. Accordingly, it can be concluded that they realize that they are different from children
with normal intelligence and that they are more curious for their age.

They reported different views on the difficulties that parents experienced before and after the
diagnosis of the gifted child. They stated that before the diagnosis, parents were worried about
their children, preferred to be alone, and had problems in school, friendship and social relations.
It is seen that they focus on solving the problems experienced after the diagnosis and their
worries decrease in this situation. They stated that there was a decrease in the problems of
gifted children at school and in social relations. In the study conducted by Camdeviren (2014)
with the parents of gifted children, it was stated that they had difficulties in adapting to the
school program and doing their homework. Accordingly, it can be concluded that the situation
regarding the anxiety and difficulties experienced by the parents decreased due to the fact that
the parents did not have sufficient knowledge and equipment before the diagnosis and acted
according to the ways and solutions they would follow after the diagnosis.

Three of the mothers and two of the fathers who have a gifted child expressed the same views
and shared their comments on the ways followed regarding the source of information about
their children. In this case, they expressed the same opinions and gave their comments on the
ways followed regarding the source of information about their children. Five parents stated that
they gained knowledge from books and the internet, four of them doctor-experts and two of
them from scientific research. Regarding the ways that a parent with a gifted child is used as a
source of information about the gifted child, a father stated that he did not follow a special
strategy for this. There is little and insufficient information and resources for parents of gifted
children in Turkey. Eris, Seyfi, and Hanoz (2009) stated in their study that parents had difficulty
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in accessing the necessary information about gifted children. In this case, it can be concluded
that parents follow these ways because they can access information about their children in
easier and faster ways.

Parents with gifted children have reported different opinions about the education of the gifted
child. Parents stated that they had their gifted children receive education in line with their
interests and that children achieved success more easily than their peers without effort.
Accordingly, it can be concluded that they think that their children receive education in order to
contribute to their further development and contribution to their abilities and interests, and that
they cannot progress without education even if they are special talents. In Dalgi¢'s (2017) study,
parents stated that they had problems in the education of their gifted children.

All parents of gifted children stated that they did not experience communication problems with
their gifted child. In this case, it can be concluded that they can understand their children and
are caring and thoughtful parents. This research does not coincide with the study of Karakus
(2010). Karakus (2010) stated in his research that there are communication problems with
gifted children and their parents.

Parents with gifted children all stated that they attach importance to the socialization of their
children with their friends regarding the ways they follow to gain social skills to their gifted
children. According to this finding, it can be concluded that parents want their children to
acquire social skills so that they will not be alone. He stated that the activities such as going out,
eating and playing games together with the family members of the parents with gifted children
improve positively among the family members (Caliskan, 2017).

Parents have different opinions regarding the difficulties experienced by parents with gifted
children while supporting their gifted child's area of interest. It is seen from the results of the
research that parents have difficulties in meeting their children's needs due to socio-cultural and
socio-economic reasons and cannot support their children's development. It is similar to the
study of Camdeviren (2014). In the study conducted by Camdeviren in 2014, it was stated that
gifted children experienced difficulties such as financial difficulties and complaints from the
environment, according to the answers of their parents. According to this finding, it can be
concluded that parents have problems in supporting their children's education because they do
not have sufficient financial means in line with their needs, they receive complaints from their
environment because they are so active and sometimes make noises that might disturb the
others while their children are engaged in the activities that they are interested with. Parents
with gifted children need additional support. In addition, the presence of a gifted child may
cause them to think that they may have difficulties in supporting the development of their
children (Daglioglu & Alemdar, 2010).

Different suggestions are offered for reducing the difficulties experienced by parents with gifted
children regarding gifted children. Parents suggested that they should spare time for their
children, take care of their child's lessons, show love to their child, and that parents with gifted
children should not pamper their children in this situation. In this case, it can be concluded that
the problems related to the difficulties experienced can continue if the suggestions given by the
parents are not made. Finally, they made suggestions that parents with gifted children should
not spoil their children in this situation. In the study of Caliskan (2017) on parents with gifted
children, they stated that parents do not have any problems with having a gifted child. In this
case, it can be concluded that the problems related to the difficulties experienced can continue if
the suggestions given by the parents are not available. In addition, it should be noted about
gifted children that parents' perfectionist, indifferent or overly concerned attitudes may
negatively affect the development of gifted children (Oztabak, 2018).

Suggestions

Suggestions for future studies in line with the findings of this study;
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1. Institutions or organizations may be established where parents with gifted children can
cooperate with parents with other gifted children.

2. The Ministry of National Education may organize seminars on gifted children (their
characteristics and needs) by experts in this field.

3. Necessary arrangements can be made for gifted children to benefit more from formal
education.

4. Aid organizations can be established so that gifted children can easily access tools and
materials related to their interests and fields.
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Miidiir Yetkili Olarak Gérev Yapan Sinif Ogretmenlerinin
Miidiiriin Gorev, Yetki ve Sorumluluklarini Yerine Getirmekle
ilgili Oz Yeterlik Algilar:

Self-Efficacy Perceptions of Classroom Teachers with
Principal Authorization in Fulfilling Their Duties, Authorities
and Responsibilities

Ramazan AKTURK1

0z

Bu ¢alisma, miidiir yetkili sinif 6gretmenlerinin idari gorevlerine yonelik 6z yeterlik algilarini belirlemek
amaciyla yapilmistir. Bu sayede, belirlenen eksik 6z yeterlik algilarinin yiikseltilmesi ve gereken basarinin
saglanmasi icin farkindalik olusturulabilir ve gerekli ¢alismalar yapilabilir. Calismada fenomenoloji
(olgubilim) deseninden yararlanilmistir. Samsun ilinin bir ilgesindeki birlestirilmis sinifli okullarda gorev
yapmakta olan miidiir yetkili 6gretmenler arasindan, karar érnekleme yontemi ile segilen 20 katilimci,
calisma grubunu olusturmaktadir. Calisma grubundakilerle, telefon ve Zoom programi iizerinden yapilan
bireysel goriismelerde, yar1 yapilandirilmis goriisme yontemi ile hazirlanan toplamda alti soru
calisilmistir. Veriler betimsel analiz teknigi ile analiz edilmigtir. Midiir yetkili 6gretmenlerin
tecriibelerinin arttikca 6z yeterlik algilarinin da arttug da belirlenmistir. Oz yeterlik seviyelerinin en
yuksek olandan baslayarak sirasiyla; personel isleri, 6grenci isleri, okul isletmesi islemleri ve egitim-
ogretim isleri seklinde gerceklestigi tespit edilmistir. Mudir yetkili 6gretmenler, 6z yeterlik algi
seviyelerinin yiikseltilmesi i¢in daha etkin, uygulamali hizmet ici egitim kurs ve seminerlerin verilmesi
gibi 6nerilerde bulunmuslardir.

Anahtar Kelimeler: Miidiir yetkili 6gretmen, 6z yeterlik, birlestirilmis sinif.

Abstract

This study is carried out to determine the principal authorized classroom teachers' self-sufficiency in their
administrative duties. This, an awareness can be created to enhance the surveyed lack of self-sufficiency
and to provide needed success. In this study, phenomenology pattern is used. With the decision modeling
method, 20 principal-authorized classroom teachers working in multigrade schools in a district of Samsun
constitute the sample of this study. By using zoom and making phone calls, six questions are answered in
semi-structured interviews. Data is analyzed by using descriptive analysis. It has been revealed that the
principal authorized classroom teachers have experience the more they have self-sufficiency perception
about themselves. Starting from the most self sufficiency level to the least the teachers have about the
duties at school are listed as personnel affairs, student affairs, school administration affairs and teaching
and training affairs. Principal authorized classroom teachers suggested to attend more effective inservice
cources and seminars.

Keywords: Principal Authorized Teacher, Self-Efficacy, Combined Class.

GIRIS

Toplumlarin ideal yasam siirebilmeleri, toplumun en kiiciik parcasi olan bireyin ideal
yetistirilmesine baghdir. Beseri sermaye tanimi, ilk ortaya atildigi zamanlarda bir takim
elestirilerle karsilansa da (Nafukho, Hairston ve Brooks, 2004), giiniimiizde beseri sermayeye
yatirim, OECD iilkelerinin stratejilerinin merkezinde yer almaktadir (OECD, 1998). “Egitim,

insan sermayesini artirmaya hizmet ettiginden (Belfield, 2000) dolay1 insan sermayesinin en
onemli 6g8esi olarak goriilmektedir (Schultz, 1993).” (Akt. Durgun, 2008: 133).
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Varligini binlerce yildir icerik ve sekil degistirerek de olsa devam ettiren okullar (Tung, 2012),
caglar boyunca egitimin ilk ve en Onemli adresleri olmuslardir (Tehsil, 2021). Tim
vatandaslarinin egitimlerini hukuki diizenlemeler ile cesitli siireler dahilinde zorunlu tutan
devletler (Coskun, 2020), beseri sermayeye katkiy1 iilkelerinin en iicra yerlerine kadar
gotiirmeye gayret gostermislerdir (Kilic ve Abay, 2009). Sanayi devrimi sonrasinda iyice
kurumsallasan ve kitlesel diizeyde yayginlasan okullarin (Tung, 2012) yonetim isleri ise; bilimsel
yaklasim, uzmanlasma ve is boliimiine (Baransel, 1993) dogru evrilerek daha fazla 6nem arz
eder hale gelmistir. Okullarin yonetimi, miidiirlere verilerek, bu miidiirlere ¢esitli gorev, yetki ve
sorumluluklar tanimlanmistir (Baltaci, 2017).

Tiim bu siirecler boyunca, kentsel bolgelerdeki okullar yeterince kurumsallasabilirken, kirsal
kesimlerdeki okullar ise; “niifusun azhig” (Oztiirk, 2002: 21), “6grenci sayisinin yetersizligi”
(Cinar, 2004: 21; Erdem, 2004: 15), “ekonomik imkéansizliklar” (Erdem, 2004: 15), “cografi
kosullar” (Dogan, 2000: 9) gibi nedenlerden dolayi, devletleri farkli ¢6ziim yollar1 aramaya
itmistir. Bu ¢6zlim arayislarinin sonucunda ortaya ¢ikan ve bugiin diinyada Yunanistan,
Finlandiya (Ko6ksal, 2005), AB iilkeleri, Amerika, Kanada, Japonya gibi pek c¢ok iilkede
uygulanmaya devam eden birlestirilmis sinifli okul uygulamasi (Little, 1994), Tiirkiye'de de
yillardir stirdiiriilmektedir (Fidan ve Baykul, 1993; Mason ve Stimson, 1994; Brown ve Martin,
1989). “Miller’e (1991) gore, birlestirilmis sinif 6gretiminin ¢ikis nedeni, hemen hemen her tilke
icin neredeyse birbirine benzer. Aslinda birlestirilmis siniflar mali kaygilardan dolay1 okullasma
adina gecici care olarak hizmet vermek amaciyla planlanmistir.” (Akt. ilter, 2015: 1453)

Birden ¢ok yas grubundaki 6grencinin ayni sinifta, tek 6gretmenle ders yapmasi esasina dayali
olan bu uygulamanin (Binbasioglu, 1999), okuldaki 6grenci ve derslik sayisina gore; dort sinifa
tek 6gretmen verilmesinin yani sira, 1-2 ve 3-4. siiflar bir arada, 1. ve 4. siniflar bagimsiz, 2 ve
3. smiflar bir arada gibi farkl birlestirme versiyonlar1 da bulunmaktadir. Birlestirilmis sinif
uygulamasinin; akran 6grenmesini saglamasi (Sahin, 2010), son yillarda daha fazla 6n plana
¢ikan yapilandirmaci yaklasima daha uygun olmasi (Yildirim ve Amag, 2020) gibi avantajlari
vardir.

Bir taraftan birlestirilmis sinifli okul uygulamasinin tamamen ortadan kaldirilmasi tartismalari
yasanirken (Giirel, Capar ve Kartal, 2014), diger taraftan ise Milli Egitim Bakanliginin 2018
yilinda acgikladigit “2023 Egitim Vizyonu” belgesinde, birlestirilmis siifli okullarin
dezavantajlarinin giderilmesi amaciyla ek kaynak saglanmasi, burada gorev yapan 6gretmenlere
yonelik egitimlerin yapilmasi, bu okullarin kaynak planlamasinda éncelikli hale getirilmesi gibi
hedefler yer almaktadir(MEB, 2018). 2017 yilinda yayinlanan Milli Egitim Bakanligi Kurum
Ag¢ma, Kapatma ve Ad Verme Yonetmeligi’'nin, okullarin agilabilmesi ile ilgili 6. maddesinin ikinci
fikrasinin (a) bendinde; “Birlestirilmis sinif uygulamasi yapilan ilkokullarda en az 1 derslik ve 1
inci, 2 nci, 3 lnci ve 4 linci siniflarda toplamda en az 10 6grenci bulunmasi”, maddesi ile 10
0grencinin altina diisen koy okullarinin kapatilacag: belirtilirken (MEB, 2017), 2020 yilinda
yayinlanan ayni adli ydnetmeligin 2. maddesinin ikinci fikrasinin (c) bendinde ise:

“llkokul 1-4 tincii siniflarda égrenci sayisinin toplamda 10’un altina diismesi durumunda; ulasim
sartlarinin elverigsiz olmasi veya 6grenci velilerinin ¢ocuklarinin tasima yoluyla egitime erisim
kapsaminda dgrenim gérmelerini istememeleri hdlinde, dgrenci sayisina bakilmaksizin valilikgce
uygun gortilmesi durumunda Bakanlik¢a bu ilkokullarin agik kalmasi saglanabilir.” denilmektedir
(MEB, 2020).

Anilan madde ile bu sartlardaki okullarin a¢ik kalmasi i¢in gerekli olan 6grenci sayisi sinirlamasi
tamamen ortadan kaldirilmistir. A¢ik kalma kararinin verilmesi ise veli talebine bagh olarak
valiliklere birakilmistir. Ilgili maddeyle birlestirilmis simifli okullarin kapanmamasi yéniinde
glcli bir adim daha atildig1 goriilmektedir. Tim bu gelismeler bu okullarin varligini daha da
devam ettirecegini gostermektedir.

Tiirkiye’de 2020-2021 egitim 6gretim yilina ait ilkokul ve bunlarin igerisindeki koy okullar
bilgileri asagidaki Tablo.1’de gosterilmistir.
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Tablo 1. 2020-21 Egitim Ogretim Yili Ilkokullar ve Kéy Okullar: Bilgileri (MEB, 2021).

Toplam Koy ilkokullar Oran (%)
Okul Sayis1 24.576 5.363 21,82
Ogretmen Sayisi 306.937 21.785 7,10
Ogrenci Sayisi 5.328.391 261.101 4,90

Yukaridaki tabloda belirtilen kdy ilkokullarina ait bilgiler, yalnizca birlestirilmis sinifli okullara
ait olan veriler degil, tim koy okullarini kapsamaktadir. Birlestirilmis sinifli okul sayilarina
iliskin MEB verilerine bakildiginda ise agiklanan son sayilar 2017-2018 egitim 6gretim yilina
aittir. Bu verilere gore Tiirkiye’deki durum Tablo.2’de sunulmustur:

Tablo 2. 2017-2018 Y1l Birlestirilmis Sinifli Okul Bilgileri (KODA, 2018).

4 Siif Bir Arada 3 Sinif Bir Arada 2 Sinif Bir Arada Toplam
Ogretmen Sayisi 1.731 449 4.423 6.603
Ogrenci Sayisi 31.165 6.627 98.732 135.924

Tablo 2’de belirtilen sayilarin giinimiizde de yaklasik ayni degerlerde oldugu séylenebilir. Bunu;
koy okullarinda, o6zellikle birlestirilmis sinifli okullarda goérev yapan oOgretmenler iizerine
faaliyet gosteren Koy Okullar1 Degisim Ag1 (KODA) tarafindan yayinlanan 2020-2021 Faaliyet
Raporu’'nda 6zetlenen su ifadelerden ¢ikartabiliriz:

“Tiirkiye’deki kdylerin yaklagik yaris1 2012 yilinda gecen Biiyiiksehir Yasasi’ndan sonra
mahalle statlisiine gegtigi i¢in kirsalda egitime dair net istatistiki bilgiler elimizde yok. Var
olan veriler iizerinden giderek, 2021 itibariyle Tiirkiye’deki:

» Yaklasik 25.000 ilkokuldan 9.000 kadarinin koylerde bulunan
ilkokullar oldugunu (Her 3 ilkokuldan 1'i),

» Yaklasik 5.000.000 o6grenci icinden 450.000 kadar o6grencinin bu
okullarda okudugunu (Her 10 ilkokul 6grencisinden 1'i),

» Bu ilkokul 6grencilerinden de yaklasik tigte ikisinin tasimali egitim
yoluyla egitimine devam ettigini, yaklasik ilicte biri kadarinin ise
birlestirilmis siniflarda egitim aldigin1 tahmin ediyoruz.”(KODA,
2021).

llgili sayilara bakildiginda birlestirilmis sinifli okullarin, ilkokullar icerisindeki orani ve miidiir
yetkili 6gretmenligin 6nemi de ortaya ¢ikmaktadir.

Birlestirilmis sinif uygulamasi, avantajlarinin yani sira bazi dezavantajli durumlari1 da ortaya
cikarmaktadir (Veenman, 1985; Galluzzo, 1990; Sidekli, Coskun ve Aydin, 2015). Bu
dezavantajlardan birisi yukarida da bahsedildigi gibi, ekonomik imkansizliklardan o6tiiri
(Erdem, 2004) bu okullara midiir kadrosu verilmeyisidir. Bu okullarda gorev yapan sinif
Ogretmenlerinden birisine miidiirlikk gorevi verilir ve 6gretmenlik gorevlerinin yani sira, bir
miidiiriin gorev, yetki ve sorumluluklarini da tistlenirler (Akdogan, 2007).

Ogretmenlerin genelde kentsel bolgelerde ve biiyiik okullarda gérev yapma isteginden dolay
(Ozben, 2000), daha fazla hizmet puam olan 6gretmenler, bilyiikk okullara tayin isteyip
giderlerken, birlestirilmis sinifli okullar genelde bos kalmaktadirlar. Bos kalan bu yerlere ise
daha ¢ok, egitim fakiiltelerinden yeni mezun olmus, 6gretmenlik ve idarecilik tecriibesi olmayan
kigilerin atamasi yapilmaktadir (Yildirnrm ve Amag, 2020). Universitelerde yeteri kadar
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birlestirilmis sinif uygulamalari, yonetim isleri becerisi ve deneyimi kazanamamis olan meslege
yeni baslamis bu oOgretmenler, meslege adapte olmaya calisirlarken bir yandan da nasil
yapilacagini bilemedikleri idarecilik isleri ile de ugrasmak zorunda kalmaktadirlar (Kili¢ ve
Abay, 2009). Bunun sonucunda is ve yasam doyumlarini biiyiik oranda yitirerek tiikenmislik
sendromu gibi sorunlarla bas basa kalmaktadirlar (Durdudiler, 2019).

Bununla birlikte birlestirilmis sinifli okullarda, sadece mesleginin ilk yillarindaki tecriibesiz
O0gretmenler gorev almamaktadir. Meslekte yeterince tecriibe kazanmis durumda olan
ogretmenler de cesitli nedenlerle bu tiir okullarda ¢alismakta ve miidiir yetkililik gorevlerini
tistlenmektedirler. Ancak, bu 6gretmenler dahi, yeterince mesleki tecriibeleri bulunsa bile, ayni
anda birden fazla sinifin 6gretmenligini yaparken, bir yandan da bir midiiriin yapmasi gereken
tiim gorevleri yerine getirmek hususunda zorluk yasayabilmektedirler (Goézler, 2009). Milli
Egitim Bakanlig1 Okul Oncesi Egitim ve ilkégretim Kurumlar1 Yénetmeligi'nin 42. maddesinde
“Bagimsiz midiirliigli bulunmayan ilkokullarda sinif 6gretmenlerinden biri midir yetkili
O0gretmen olarak gorevlendirilir. Midir yetkili 0gretmen, miidiiriin gorev, yetki ve
sorumluluklarini tistlenir.” ibaresi bulunmaktadir (MEB, 2014). Miidir yetkili 68retmenlerden,
gorevlerinde basarili olabilmeleri icin bu gorevleri yerine getirmeleri beklenmektedir (Akdogan,
2007). Akyildiz (2021), bir miidiir yetkili 6gretmenin de tistlenmesi gereken okul miidiiriiniin bu
gorevlerini; egitim-68retimle ilgili isler, personelle ilgili isler, 6grenciyle ilgili isler ve
isletmecilikle ilgili isler olarak dort ana baslik altinda toplamistir.

Bandura (1998, s.3), 6z yeterlik kavramini; “Kisinin basarili olabilmek i¢in gerekli etkinlikleri
diizenleme ve yapabilme kapasitesinin ne oldugu ile ilgili inanci.” seklinde tanimlamaktadir. Oz
yeterligin bir bireyde eksik olmasi durumunda ise, zihinsel siireclere dayali performans
beklentilerini sekteye ugrattigl iddia edilmektedir (Alexander, ve Krane, 1996). Egitim i¢in her
birey énemlidir ve bu yolla degisim yasayan ‘birey’, toplumun da degisip gelismesine zemin
hazirlar (Fettahoglu, 2005). Her bireyde var olan toplumu degistirme potansiyeli
diistintldiigiinde, hi¢bir okulun ve bireyin hedefsiz birakilamayacagi gercegi ortaya ¢ikmaktadir.
Azimsanmayacak sayida 6grencisi bulunan birlestirilmis sinifli okullarda (KODA,2018) gorev
yapan midir yetkili o6gretmenlerin iizerlerindeki yik de bu bakis acisiyla daha iyi
anlagilmaktadir. Oz yeterlik algisinin diisiik olmasi durumunda miidiir yetkili égretmenin
performansi da olumsuz etkilenebilecektir. Eger mudiir yetkili 6gretmenlerin 6z yeterlik algilar:
ylkseltilebilirse, bu okullarda 6grenim géren 6grencilerden daha yiiksek verim beklenebilir ve
ogrencilerin topluma katkilar1 konusulabilir. Ciinkii 6z yeterlik algis1 yliksek olan 6gretmenlerin;
daha iyi plan yapmak, daha fazla organizasyon olusturmak ve daha fazla sorumluluk iistlenmek
icin caba gosterdikleri bilinmektedir (Milner ve Woolfolk, 2003). Oz yeterlik algis1 yiiksek olan
okul yoneticilerinin islerine dair tutumlarinin olumlu olarak degistigi, bunun ise tiim okul
calisanlarinca desteklendigi bildirilmektedir (Bandura, 2009). Bunun tam aksine, diisiik 6z
yeterlik algisina sahip okul yoneticilerinin ise meslege karsi bakis agilarinin da olumsuz yonde
oldugu tespit edilmistir (Darmody ve Smith, 2016). Gerek tecriibesiz gerekse yeterince
tecriibeye sahip miidir yetkili 68retmenlerin goérevlerindeki basarilarinin arttirilabilmesi igin,
belirtilen yonetmelikte tanimlanan goérevlere dair 6z yeterlik algilarinin belirlenmesine ve bu
alginin yiikseltilmesi i¢in ¢6ziim yollar1 arastirilmasina ihtiya¢ duyuldugu ortadadir.

Tiirkiye’de miidiir yetkili 6gretmenler ve birlestirilmis sinifli okullarin yonetim isleri ile ilgili
alanyazin taramasi yapildiginda, miidiir yetkili 6gretmenlerin; genel sorunlarina (Aydemir,
2016; Kubang¢ ve Sama, 2017; Kiral ve Sagir, 2015), okul yonetimi konusundaki sorunlarina
(Akdogan, 2007; Cam-Tosun ve Filiz, 2017; Dal, 2016; Arslan, 2013; Gozler, 2009; Elma, 2013;
Dos ve Sagir, 2013), tiikkenmislik diizeylerine (Kocabas ve Diiztas, 2011; Akdag, 2014), stres
kaynaklarina (Dal, 2004), liderlik stillerine (Ustiin ve Cam, 2016), denetmenlere yonelik
goriislerine (Dos ve Kayran, 2013) ve miidiir yetkililik uygulamasina yonelik goriislerine (Bayar
ve Topal, 2020) dair ¢alismalar yapildig: tespit edilmistir. Ancak bu ¢alismalar arasinda, mudiir
yetkili 68retmenlerin goérevlerine dair 6z yeterlik algilar1 lzerine herhangi bir calismaya
rastlanilmamistir. Alaninda bir boslugu doldurmasi hedeflenen bu ¢alismadan, miidiir yetkili
ogretmenlik uygulamasindaki bir takim sorunlarin ¢oéziimiine katki saglamasi beklenmektedir.
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Arastirmanin Amaci

Bu calismanin amaci; miidiir yetkili 6gretmen olarak gérev yapmakta olan sinif 6gretmenlerinin,
bu uygulama cercevesinde, miidiiriin gorev, yetki ve sorumluluklar1 konularinda kendilerini
yeterli goriip gormediklerini, varsa yeterli gormedikleri alanlari tespit etmek; ayrica arastirmaci
tarafindan bu alanlara yonelik ¢6ziimler aramaktir. Belirlenen alanlardaki eksikliklerin tespit
edilmesine ve ¢6zlim Onerilerine yonelik olarak asagidaki sorulara yanit aranmistir.

Birlestirilmis sinifli okullarda gorev yapan miidiir yetkili sinif 6gretmenleri;
1. Midiir yetkili 6gretmen olarak kendilerini okul isletmesi konusunda yeterli goriiyorlar mi?
2. Midiir yetkili 68retmen olarak kendilerini personel isleri konusunda yeterli gériiyorlar mi1?

3. Midiir yetkili 68retmen olarak kendilerini egitim-6gretim isleri konusunda yeterli goriiyorlar
mi1?

4. Miudiir yetkili 6gretmen olarak kendilerini 6grenci isleri konusunda yeterli goriiyorlar mi?
Ayrica,
5. Idarecilikte / miidiir yetkililikte gegen siirenin 6z yeterlik lizerinde etkisi var midir?

6. Miidiir yetkili 68retmenlerin, kendilerini yetersiz gordiikleri alanlarda yeterlik kazanmak i¢in
ne gibi dnerileri var?

YONTEM

Nitel yontem ile gerceklestirilen bu c¢alismada, miidiir yetkili 6gretmenlerin okul yonetimi
slirecinde miidurin goérev, yetki ve sorumluluklarini yerine getirmekteki 6z yeterlik algilar
arastirilmistir. Calismada, diger nitel arastirma yontemlerine nazaran arastirmacilar tarafindan
slre ve tecriibe yoniinden daha kullanish olarak degerlendirilen (Creswell, 2013) olgubilim
(fenomenoloji) deseni tercih edilmistir.

Calisma Grubu

Arastirma, karar ornekleme (judgement samplying) yontemi kullanilarak Samsun ilinin bir
ilcesinde gorev yapmakta olan 20 midir yetkili 6gretmen ile gerceklestirilmistir. Karar
ornekleme, arastirmacinin daha 6nceki deneyim ve bilgilerine dayanarak, evren hakkindaki
¢ikarimlariyla 6rneklem belirlemesidir (Erkus, 2011).

Arastirmacinin, ¢calismanin yapildig1 yer hakkinda bilgiye sahip olmasi, ¢alisma grubundakilere
kolayca ulasabilecegi, verilerin daha pratik ve giivenilir bir sekilde elde edilecegi diistiniildiigii
icin karar 6rnekleme yontemi ve 20 katihma tercih edilmistir. Calisma grubunda, goriislerine
basvurulan miidiir yetkili 6gretmenlerin demografik bilgileri asagida, Tablo 3’de gosterilmistir.

Tablo 3. Arastirmadaki Calisma Grubuna Ait Bazi Demografik Ozellikler.

Yiiksek Lisans
Kidem Yoneticilik Siiresi Egitim Yonetimi ve Diger
Kod Cinsiyet (Y1l) (Y1l) Denetimi Alaninda Alanlarda
MY1 E 16-20 11-15
MY2 K 6-10 0-1
MY3 K 6-10 1-5
MY4 K 6-10 0-1
MY5 E 16-20 6-10
MY6 K 6-10 0-1
MY7 K 11-15 1-5
MY8 E 21-25 11-15 v
MY9 E 6-10 6-10
MY10 E 6-10 0-1 v
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MY11 E 16-20 6-10
MY12 E 1-5 0-1
MY13 E 21-25 1-5
MY14 E 6-10 0-1
MY15 K 11-15 6-10
MY16 K 11-15 0-1
MY17 E 6-10 0-1 v
MY18 E 6-10 6-10
MY19 E 11-15 6-10
MY20 E 6-10 1-5

Bu ¢alismada yer alan, tamami kadrolu ve sinif 6gretmenligi boliimii mezunu miuditr yetkili
o0gretmenden 13’0 erkek 7’si kadindir. Mesleki kideme bakildiginda; 10 katilimci 6-10 yil arasi, 4
katilimci 11-15 yil arasi, 3 katilimer 16-20 yil arasi, 2 katilimer 20-25 yil arasi ve 1 katilimci da 1-
5 yil aras1 mesleki kideme sahiptirler. Calisma grubunda yer alan katilimcilardan iicii yiiksek
lisans mezunudur ve bu katilimcilardan biri, yliksek lisansini egitim yonetimi ve denetimi
alaninda yapmuistir.

=
=3
d
3
=
=

11-15
Yil Arahikian

Sekil 1. Mesleki ve Yoneticilik Kidemlerinin Dagilim Yili Grafigi.

Midiir yetkililik, midiirliik ve miidiir yardimcihigi dahil, yoneticilikte gecen toplam siireye
bakildiginda (Sekil 1); 8 katilimcinin bir yi1ldan az, 6 katilimcinin 6-10 y1l arasi, 4 katilimcinin 1-5
y1l arasi ve 2 katilimcinin da 11-15 yil arasi yoneticilik yaptig1 goriilmektedir. Kidem araliklar: ve
yoneticilik siireleri ile ilgili grafiklere birlikte bakildiginda ise; kidem yili ¢ogunlukla 6-10 yil
araliginda olmasina ragmen, yoneticilik stirelerinde ise ¢ogunlugun 0-1 yil arasinda oldugu
ortaya ¢ikmaktadir.

Veri Toplama Araci

Bu arastirmada miidiir yetkili 6gretmenlerin, bir miidiiriin gorev, yetki ve sorumluluklarini
yerine getirmekle ilgili 6z yeterlik gortslerini arastirmak amaciyla yar1 yapilandirilmis bireysel
goriismeler yapilmasi planlanmistir. Bu amagla yar1 yapilandirilmis gériismeler hazirlanmadan
once, midiirlerin gorev, yetki ve sorumluluk alanlarn ile 6z yeterlik durumlar arastirilmais;
sorular alanyazina dayal olarak olusturulmustur. Hazirlanan bu sorular sinif egitimi alanindan,
miifettislik tecriibesi de olan bir akademisyenin gorlsiine sunulmus ve akademisyenin
tavsiyeleri dogrultusunda goriisme formuna son sekli verilmistir. Iki kisimda diizenlenen
goriisme sorularinin birinci kisminda demografik sorulara yer verilmistir. Ikinci kisminda ise, ilk
dordi miidiirtin gorev, yetki ve sorumluluklarina dair 6z yeterlik algilarina yonelik olmak iizere
toplamda alt1 soru yer almistir. Gortismeler 2021-2022 egitim 6gretim yilinin birinci déneminde
yapilmistir. Bu goriismeler sonucunda yaklasik 60 sayfalik ham veri elde edilmistir.
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Verilerin Analizi

Tamami gonilli miidiir yetkili 68retmenler ile yapilan bu arastirmada betimsel analiz teknigi
kullanilmigtir. Derinlemesine ve genislemesine yorumlama yapilmayan betimsel analiz
tekniginde arastirmaci, uzun konusmalarin tamamini degil, betimledigi verileri yorumlayarak
sunar (Sonmez ve Alacapinar, 2013).

Belirlenen midiir yetkili 6gretmenler ile telefon goriismesi ve goriintilii goriisme saglayan
Zoom programi Uzerinden goriismeler yapilmistir. Bu goriismeler her bir miidiir yetkili
O0gretmen ile ayr1 ayr1 planlanmis ve uygulanmistir. Her goriismenin baslangicinda ¢alisma ile
ilgili bilgi verilmis, isimlerinin gizli tutulacagi belirtilmis ve ses kaydinin tutulmasi icin izinleri
alinmistir. Katilimer basi ortalama 13 dakika siiren goriismelerde yaklasik 260 dakikalik kayit
tutulmustur. Telefon hattindaki anlik bir sikintidan dolay1 kayitlarda net duyulamayan bir cevap,
ilgili katilmciya bildirilerek, bahse konu olan sorunun cevabi kendisinden yazil olarak tekrar
alinmistir. Gorisiilen miidiir yetkili 6gretmenlere MY1, MY2, MY3,...MY20 kodlar1 verilerek
isimleri gizli tutulmustur. Ses kayitlari, konusmay1 yaziya ¢eviren programlar yardimi ile Word
formatindaki goriisme tutanaklarina aktarilmis ve olasi hatalar1 en aza indirebilmek i¢in kayitlar
tekrar dinlenerek gerekli diizeltmeler yapilmistir. Betimsel olarak incelenen verilerde, her
sorunun frekanslari ayr1 ayr1 belirlenmis ve analiz edilmeye ¢alisilarak yorumlanmistir.

Bununla birlikte, “Idarecilikte / Miidiir yetkili 6gretmenlikte gecirilen siirenin, 6z yeterlik algis
tizerinde etkisi var midir?” sorusu baglaminda bir sonug elde edilip edilemeyecegini belirlemek
amaciyla; “yeterli” goriise ii¢c puan, “kismen yeterli” goriise iki puan ve “yetersiz” goriise bir puan
verilerek elde edilen puanlarla, bu olgu da analiz edilmeye ¢alisiimistir.

BULGULAR

Bu boélimde miidiir yetkili 68retmenlerin, idari gorevlerine yonelik 6z yeterlik algilarina ve
bunun yaninda bu yetersizliklerini gidermeye yonelik 6nerilerine yer verilecektir.

Miidiir Yetkili Ogretmenlerin, Okul Isletmesi Konusundaki Oz Yeterlik Algilari

Katilimcilara, okul isletmesi kapsamina giren; yazismalar, biiro islemleri, elektronik ortamdaki
islemler, okul fiziki diizeninin saglanmasi, donanim eksikliklerinin giderilmesi gibi alanlara dair
0z yeterlik algilar1 sorulmus ve alinan cevaplara dair veriler Tablo 4’te sunulmustur.

Tablo 4. Miidiir Yetkili Ogretmenlerin Okul Isletmesi Konusundaki Oz Yeterlik Algilari.

Yeterlik Durumu f Nedeni Kisiler f
MY1, MY5,
Yeterli Midiir yetkililikte kazanilan tecriibeden dolay1 MY15, MY18, 5
MY19

(MY1, MY5, MY8, 8
MY9, MY15, MY18,

MY19, MY20) Kadrolu idarecilikte kazanilan tecriibeden dolay: MY8, MY9, MY20 3
Ki Y li MY3, MY4, MY6,
1smen Yeterll Miidiir yetkililikteki deneyimsizlikten dolay: MY10, MY13 5
(MY2, MY3, MY4, 7
MY6, MY10, MY11, Midiir yetkililigin ¢ok zor, ugrastirict ve ¢ok yonli bir is MY2, MY10, 3
MY13) olmasindan dolay1 MY11
Yetersiz i1k kez miidiir yetkililik yapiyor olmaktan dolay1 MY|\7/I’ Y'\q¥16’ 3
5
(MY7,MY12, MY14, Bununla ilgili daha 6nceden herhangi bir egitim
MY16, MY17) almamaktan dolay1 MY12, MY14 2
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Tablo 4’e gore miidiir yetkili 6gretmenlerin sekizi uzun zamandir bu gorevi yapmalarindan ya da
daha 6nceden kadrolu olarak idarecilik yapmis olmalarindan dolay1 kendilerini okul isletmesi
konusunda yeterli gormektedirler. Miidiir yetkili 6gretmenlerden yedisi kendisini kismen yeterli
goriirken, besi, ¢cogunlukla bu gorevin heniiz baslangi¢ asamalarinda olmalarindan dolay:
kendilerini yetersiz gordiiklerini ifade etmislerdir. Okul isletmesi alaninda miidiir yetkili
O0gretmen goriislerinden bazilar1 asagida sunulmustur;

MY5: “Yazismalarda da eksik oldugum konu varsa yine gerek WhatsApp
gruplarinda gerek daha tecriibeli miidiir tanidiklarimizdan eksiklerimizi
gideriyoruz ama hala ¢ok biiytik bir eksiklik yasamadim.”

MY10: “Tabiri caizse beynimiz 2 béliimden olusuyor ama bu gérevler listesi bizden
beynimizi 8 parcaya bolmemizi istiyor. Cok boyutlu...”

MY16: “Ama su oluyor mesela; bir sey oldugunda ‘su yok’ deniliyor. Denilmesin diye
korku var icimde yani hani sanki benim sucummus gibi hissediyorum, anlatabiliyor
muyum? Yani hep béyle aklim orada. Orasi sanki benim bir evim oldu. Evimden ¢ok
oray! diistintir gibi oluyorum.”

Miidiir Yetkili Ogretmenlerin, Personel Isleri Konusundaki Oz Yeterlik Algilari

Midiir yetkili 6gretmenlere, okul yonetiminde personelle ilgili yazismalar, izin islemleri, hizmet
ici egitimler gibi alanlara dair 6z yeterlik algilar1 sorulmus ve alinan cevaplara dair veriler
asagidaki tabloda sunulmustur.

Tablo 5. Miidiir Yetkili Ogretmenlerin Personel isleri Konusundaki Oz Yeterlik Algilari.

Yeterlik Durumu f Nedeni Kisiler f
Yeterli MY1, MY5, MY6,
Personel sayisinin azlig MY7, MY18, 6
(MY1, MY2, MY3, MY19
MY5, MY6, MY7, 13 T I MY8, MY9, MY11,
MYS, MY, MY11, Yoneticilik tecriibesi MY20 4
MY16, MY18, MY19, Ogretmenlik d"onemmde de ayni isleri yapmaktan dolay1 MY2, MY3, MY16, 3
MY20) kazanilan tecriibe
Kismen Yeterli 2 Bu alanla alakali kendisini test edebilecegi bir durumla MY4, MY13 2
karsilasmamis olmak
(MY4, MY13)
. MY10, MY12
Yetersiz oneticili libesi ’ ¢
; Yoneticilik tecriibesi olmamasi MY14, MY17 4
(MY10,MY12, N i L .
MY14, MY15, MY17) Ust mercilerle iletisimdeki kopukluklar MY15 1

Tablo 5’e gore, miidiir yetkili 6gretmenlerin 13’i, ozellikle personel sayisinin azligl ve
o0gretmenlik yaptiklar1 donemlerde de personel islemleri konusunda deneyim sahibi olmalari
gibi nedenlerden dolay1 kendilerini yeterli gordiiklerini ifade etmislerdir. Midiir yetkili
o0gretmenlerden ikisi kendini kismen yeterli goriirken bes katilimci ise bu islemlerin nasil
yuriitiilecegi konusunda egitim almamalarindan, tecriibe sahibi olmadiklarindan ve kendi
dislarindaki etkenlerden dolay1 kendilerini yetersiz gordiiklerini belirtmislerdir. Mudiir yetkili
0gretmen goriislerinden bazilar1 asagidaki gibidir;

MY4: “Su ana kadar bununla ilgili bir sikinti yasamadim. Karsima herhangi bir sey
ctkmadi.”

MY17: “Bir rapor aldim. Rapor nasil islenir? MEBBIS’e isleyecekmisiz. WhatsApp’
tan géndermeyi, hani bunlari isin icine girince 6greniyorsun, normalde bilmiyorum.
Hani kurs da almadigimiz icin kendimi yeterli gérmiiyorum bu konularda.”

MY19: “(Universitede) Yaklasik bi iki ay falan orada iki tane Ggretmen vardu.
Onlarla beraber oturduk. Biitiin isleri, evraklart nasil, iste mihver ders uygulamasi
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vardi bu nasil? Sonra egitim 6gretim asamalari... Bire bir gérerek, icinde
bulundugumuz zaman daha faydali oldu diyebilirim. (...)Bizim sansimizdi. Hep
kéyde ¢alismis, tecriibeli arkadaslardl. (...) 5 sinif bir arada gérevlendirme nasil
yapilir? Iste 1. sinifa okuma yazma égretirken diger cocuklar nasil olacak? Ozellikle
sinif yénetimi konusu biraz sikintili bir ders; ama orada bayagi etkisini gordiik.
Bunun icin ¢ok da zorlanmadim diyebilirim.”

Miidiir Yetkili Ogretmenlerin, Egitim-Ogretim Isleri Konusundaki Oz Yeterlik Algilari

Gortsillen miidir yetkili 6gretmenlere kendilerini egitim-6gretimin planlanmasi, zaman
yonetimi, Ogretim programlarindaki kazanimlarin 6grencilere kazandirilmasi, denetimin
saglanmasi gibi calismalari iceren ydnetici olarak egitim-6gretim isleri konusundaki 6z yeterlik
algilar sorulmustur. Alinan cevaplardan elde edilen veriler Tablo.6’da sunulmustur.

Tablo 6. Miidiir Yetkili Ogretmenlerin Egitim-Ogretim isleri Konusundaki Oz Yeterlik Algilar:

Yeterlik Durumu f Nedeni Kisiler f
. . " MY1, MY5, MY10,
veterli Bu konudaki ge¢mis tecriibeler MY12 4
(MY1, MY5, MY, 6 Kiictik bir okul olmasi ve 6grenci sayisinin azligi MY7 1
MY7, MY10, MY12) o
Genel anlamda cergevesi belirli konular olmasi MY6 1
K v li MY2, MY4, MY8,
Ismen Yeterll Birden fazla sinifin bir arada olmasi MY13, MY14, 7
MY16, MY20
(MY2, MY4, MYS8, 8
MY13, MY14, MY15 f Qo < “ MY2, MY4, MY16,
’ ’ ’ Islerin yogunlugu 5
MY16, MY20) slerin yogunug MY14, MY
Okuldaki informal iligkiler MY15 1
Yetersiz Islerin yogunlugu MY3, MY11, 2
6 Birlestirilmis sinif tecriibesinin eksikligi MY9, MY17 2
MY3, MY9, MY11, R y B o o
MY17, MY18, MY19) Miifredatin yogunlugu ve doniit alma eksikligi MY18, MY19 2

Tablo 6’da sunulan verilere gore, egitim-68retimin yonetimi konusundaki 6z yeterlik algilar
sorulan midir yetkili 6gretmenlerden altisi, 6zellikle tecriibeden, okulun kiiciik olmasindan,
0grenci sayisinin azligindan bir de belirtilen alana ait islerin ¢ercevesinin genel anlamda belirli
olmasindan dolay1 kendilerini yeterli gordiiklerini ifade etmislerdir. Kendisini kismen yeterli
goren sekiz katilimci buna gerekce olarak; birden fazla sinifin bir arada olmas;, islerin yogunlugu
ve okuldaki informal iligkileri sebep olarak gostermislerdir. Yetersiz oldugunu belirten alti
katilmci ise buna gerekce olarak islerin ve miifredatin yogunlugunu, birlestirilmis sinif
tecriibesinin olmamasini ve donit almaktaki zorluklari siralamislardir. Egitim- 6gretim isleri
konusundaki muidiir yetkili 68retmen goriislerinden bazilari:

MY1: “Birlestirilmis siniflarda uzun yillar gorev yaptigim icin tecriibem var. Bu da
hatalarimizi azaltiyor ve plan programlar akict hale geliyor.”

MY4: “Birlestirilmis sinif okutup hem de birinci siniflart okutuyorum ben bir ve ikiyi.
Sinif mevcudunun kalabalik: birler 12 kisi, ikiler de zaten pandemi magduru
cocuklar oldugu igin, bir de iistiine ekstra miidiir yetkililik oldugu icin planlamada,
hani zaman kullaniminda sikinti yasiyyorum.”

MY8: “Ciinkii Oncesinde hep bir sinifin programini uygulamaya girince kolay
oluyordu. Simdi iki sinifin programini uygulamak, sinift ona gore diizenlemek
bayagi zor bir seymis. Yani birlestirilmis sinifin ne kadar zor oldugunu da 6grenmis
oldum béylece.”

MY11: “Ciinkii artik bu bizden mi kaynaklaniyor yoksa aliskanliklardan mi
kaynaklaniyor, zaman yénetimi diye bir sey yok zaten hocam. (...). 2 senedir
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internetim yok. Internetim olmadigi icin resmi isleri yapamiyorum bu da benim
biiro islemlerini ayiracagim zamani etkiliyor. Dogal olarak internet geldigi
zamanda da bu sefer acil bir yazisma oluyor. Yazilar1 kaydetmemiz gerekiyor. Bu
da ders zamanlarini etkiliyor. Anlatabiliyor muyum? Hani sunu diyemiyorum.
Dersler ile miidiir yetkililigi bir arada ben gétiiremiyorum sahsen. (linkii zaman
ayiramiyorum. Basina oturdugum zaman, teneffiiste otursam bile o teneffiis ders
saatine kayiyor. Ogle arast otursan yine yetistiremiyoruz o yiizden. O planlamayi
ben sahsen bu zamana kadar yapamadim.”

MY12: “Hani idareciligi bir kenara biraktigimizda, égretmenlik tecriibemden
kaynaklanarak acigimi kapattim.”

MY15: “Ciinkii beraber ¢calistigim arkadaslarimla bir samimiyet kurulduktan sonra
o idari denetim ya da egitim anlamindaki denetim biraz laubalilesiyor diyeyim.
Daha net bir sekilde denetlenmesini ve bu denetimin disaridan saglanmasinin
dogru oldugunu diisiintiyorum. Yani idarecinin, belki biiytik okullarda bu yapilabilir
ama ki saglantyor da zaten; ama miidiir yetkililikte cok kiiciik bir okuldasiniz ve
stirekli uzun stireli hatta ayni insanlarla berabersiniz. ‘Hadi getir defterini, ben seni
bir denetleyeyim.” ya da ‘Ben senin bugiin sinifina girecegim. Bakalim hangi
kazanimlardasin hangi konudasin.” denmesi biraz zor?”

MY16: “(Ogretmen denetimi) Yapamiyorum. O sey de yok bende. Nasil desem,
mesela bir smif yaptigim oluyor ki gizli gizli yapiyorum. Mesela 1-2 diger
égretmende. Gidiyorum, bilgisayarda, dikte yaparken ‘Aa, su cocuk nasilmis?’ Ama
yani hani alttan alta denetim yani, o sekilde yapabiliyorum? Anlatabiliyor muyum?
Defterine bakiyorum; ‘Sunu oku, bunu oku.’ gibi iste ‘Sunu da yaz.’ falan. O sekilde
yapabiliyorum. Yapabildigim kadar yapabiliyorum yani.”

Miidiir Yetkili Ogretmenlerin, Ogrenci Isleri Konusundaki Oz Yeterlik Algilari

Midiir yetkili 6gretmenlere, yapilan goriismelerde danismanlik hizmetleri, saglik hizmetleri,
yonlendirme gibi alanlar1 kapsayan 6grenci islerinin yonetimi alanindaki 6z yeterlik algilarina
dair goriisleri sorulmustur. Alinan yanitlara gore olusturulan Tablo.7 asagida sunulmustur.

Tablo 7: Miidiir Yetkili Ogretmenlerin Ogrenci Isleri Konusundaki Oz Yeterlik Algilar.

Yeterlik Durumu f Nedeni Kisiler f
MY5, MY6, MY7,
Yeterli . . MY10, MY13,
Yeterli tecriibe kazanmis olmak MY15, MY16, 8
(MY1, MY3, MY4, 12 MY18
MYS, MY6, MY7, Ogrenci sayisinin azhg1 MY1, MY4, MY5 3
MY10, MY11, MY13,
MY15, MY16, MY18) Bu alanda yeterli egitim almis olmak MY3, MY11 2
Rehberlik personeli eksikligi MY8, MY19
Kismen Yeterli 2
3
(MY2, MY8, MY19) Is cesitliligi ve fazlalig MY2 1
Yetersiz e O Tiss MY12, MY14,
(MYO, MY12, My14, 5  Leitim eksikligi MY20, 3
MY17, MY20) Tecriibe eksikligi MY9, MY17 2

Tablo 7 incelendiginde, 6grenci islerinin yonetimi alaninda, daha cok tecriibeden kaynakl olarak
12 midiir yetkili 6gretmen kendisini yeterli gérdiigi, ti¢ katilimcinin ise kendisini kismen yeterli
gordigl ortaya cikmaktadir. Tecriibe ve egitim eksikliginden dolay1 ise bes katilimcinin ise
kendisini yetersiz gordiigiinii anlasilmaktadir. Ogrenci isleri konusundaki 6z yeterliklerine dair
katilimcilarin goriislerinden bazilari su sekildedir:
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MY?7: “Bir yoneticilik egitimi almadik. Yani hep béyle yaparak yasayarak 6grenme
diyebilirim. (...) Hani dedigim gibi ya bir iist mercideki milli egitime danisarak veya
baska bir miidiir yetkili arkadasimiza danisarak bu sekilde sey yaptik.”

MY17: “Bir siirii is var, ¢ocuklarinin saglik hizmet olarak yani. Biri yaralanirsa bir
sey yapiyorum ya da bir veliyle égretmen olarak gdériisiiyorum, miidiirii olarak
degil. Sonucta hani bir ‘Hastaneye gétiiriin.” Yani baskada yénlendirmiyorum.
Cocuklara; ‘Bol bol kitap okuyun.” demekten baska bir seyim yok idareci olarak da.
Hani hi¢ elimden bir sey geldigini diistinmiiyorum.”

MY19: “Yani, daha ¢ok hani okuma yazma lizerine, okudugunu anlama, dért
islemlere ancak zaten yetistirebiliyoruz. Ben dedigim gibi, yani bu rehberlik konusu
biraz daha nasil diyeyim, alaninda uzman kisilerin vermesi gereken bir konu
aslinda ve ¢cok da énemli. Ozellikle kirsalda ¢calisan arkadaslar igin ¢ok énemli. Ya
ben bu konuda genellikle sikistigim zaman ya bir rehabilitasyon merkezinden
yardim aliyorum ya da tanidigimiz rehberlik 6gretmeni varsa, hani “Bu ¢ocugun
boyle bir stkintist var. Ne yapabiliriz?”, iste; “Cocuk okumaya karsi isteksiz.” ya da
“Ailesinde yasadigi sorunlar, stirekli okul ortaminda diglaniyor. Bu ¢ocuga nasil
yardimci olabiliriz?” tarzinda. Hani kendimi o bakimdan biraz yetersiz gériiyorum”

Miidiir Yetkililik / Idarecilik Kidemi Ile Oz Yeterlik Arasindaki iliski Durumu

Idarecilik gorevlerinin dort temel alanina dair sorulan 6z yeterlik algilarina gore, mudiir yetkili
o0gretmenlerin cevaplari, verilerin analizi béliimiinde belirtildigi sekilde puanlanmistir. Bu
puanlamaya gore en diisiik puan “ii¢” (ii¢), en yiiksek puan ise “12” (on iki) olmaktadir. Idarecilik
kidem yil1 araliklari da eklenen Tablo.8, asagida verilmistir.

Tablo 8. Miidiir yetkili 68retmenlerin 6z yeterlik puanlari.

Egitim-Ogretim

idari isler Personel isleri isleri Ogrenci Isleri z
]
= = = = e
KOD £ g g g i
> > > > =
— o = — o N — = = — =) S S
T & £ % & § % & § % & § &g 2o
MY1 v v v v 12 11-15
MY2 v v v v 9 0-1
MY3 v v v v 9 1-5
MY4 v v v v 9 0-1
MY5 N v v v 9 6-10
MY6 v v v v 11 0-1
MY7 v v v v 10 1-6
MYS v v v v 10  11-15
MY9 v v v v 8 6-10
MY10 v v v v 9 0-1
MY11 v v v v 9 6-10
MY12 v v v v 6 0-1
MY13 v v v v 9 1-5
MY14 v v v v 5 0-1
MY15 v v v 9 6-10
MY16 v v v v 9 0-1
MY17 v N v v 4 0-1
MY18 v v v 10 6-10
MY19 v N v v 9 6-10
MY20 v v N 9 1-5
42 48 40 47

Tabloda her alana gore toplam puan degerleri de hesaplanmis ve en yiiksek 6z yeterlik algisinin
48 puanla personel isleri konusunda gerceklestigi goriilmustiir. Bunu sirayla; 47 puanla 68renci
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isleri ve 42 puanla idari isler takip etmistir. En dusiik 6z yeterlik algis1 puani ise, 40 puanla
egitim-6gretim isleri alaninda gerceklesmistir.

Idarecilikte gegirilen siire araliklarina gore bireysel 6z yeterlik algilar1 puanlarinin ortalamalari
alindiginda ise ortaya ¢ikan grafik asagida gosterilmistir.

0-1 1--5 6--10 11--15
idarecilik Siiresi Araliklar: (Y11)

[EnN
[\S}

—_
(=]

ee]

(o)}

S

N

0z Yeterlik Puan Ortalamalari

Sekil 2. idarecilik Kidem Yil1 Araliklarina Gére Oz Yeterlik Puan Ortalamalari

Sekil 2’de ortaya konulan verilere bakildiginda; miidiir yetkili 6gretmenlik gorevine yeni
baslamis, heniiz idarecilikte bir yilim1 doldurmamis olan katihmcilarin 6z yeterlik puan
ortalamasi sekiz puan iizerinden 3,75 olarak gerceklesmistir. Kidem yili biraz daha arttiginda,
yani 1-5 yil aralifindaki katilimcilarda bu puan 5,25’e ¢cikmaktadir. 6-10 yil arasinda idarecilik
yapmis olanlarda 5,60’a, 11-15 yil arasinda idarecilik tecriibesine sahip olanlarda ise 6,33’e
ylikselmektedir. Bu sonuglara gore, kidem yili arttiginda 6z yeterlik algisinin da arttig1 sonucuna
varilabilir.

Miidiir Yetkili quetmenlerin, Yetersizlik Hissettikleri Alanlardaki Yetersizliklerinin Nasil
Giderilebilecegine Yénelik Onerileri

Gorusiilen mudir yetkili 6gretmenlere, kendilerinde gordiikleri yetersizliklerin giderilebilmesi
icin kendi kendilerine ya da kendi dislarindaki etmenler (Bakanlk, YOK, yerel yonetimler vb.)
tarafindan yapilabilecekler {lizerine tavsiyeleri sorulmustur. Alinan cevaplara gore elde edilen
sonuclar asagida Tablo.9’da gosterilmistir.
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Tablo 9: Miidiir Yetkili Ogretmenlerin Yetersizliklerinin Giderilebilmesine Yonelik Onerileri.

Oneri Durumu f  Oneriler Kisiler f

MY4, MY6, MY10,
MY12, MY13, MY14, 9
MY16, MY19, MY20

Bireysel olarak MY6, MY9, MY12,

Tecriibeli idarecilerle/midiir yetkili 6gretmenlerle
iletisim giliclendirilmeli

yapilabilecekler 15 Sosyal medya etkin kullanilmali MY14, MY17 5
. - , - . MY5, MY8, MY10,
Velilerle irtibat gli¢lendirilmeli MY11 4
Okul yonetimi ile ilgili mevzuat iyi bilinmeli MY5, MY18 2
YOK tarafindan 4 Universitelerde kéy okullarindaki staj, idari egitim MY3, MY5, MY14, 4
yapilabilecekler yoniinden yogunlastiriimal MY18
MY2, MY3, MY5, MY6,
Birlestirilmis siniflardaki midir yetkili MY7, MY8, MY9,
o0gretmenlerin ihtiyaclarina uygun, uygulamali MY10, MY12, MY13, 15
hizmet ici egitimler/seminerler verilmeli MY14, MY17, MY18,
MY19, MY20
Miidiir yetkili 6gretmenlerin idari isleri azaltilmali MY10, MY15 2
Uygulamadaki o.gretllm programlari, birlestirilmis MY9, MY15 2
siniflarda seyreltilmeli
Bakanhk Midir "yetkili 6gr.et.menli]'< uygu.lama.51 kaldirilarak, MY10, MY17 2
yakin kéyler tek bir idareciye verilmeli
tarafindan 16 . <
L Zimre toplantilari cogaltilmal MY9 1
yapilabilecekler Meslekteki ilk yil, biiyiik okullarda staj olarak
tamamlanmal MY5 !
Ogrenci sayisina bakilmaksizin hizmetli verilmeli MY14 1
Okullarin altyapr sorunlari bakanligin olusturacagi MY10 1
ekipler tarafindan ortadan kaldirilmali
Blrle§t1r11r31.1§ s¥n1fll okullara yonelik amirlerin MY15 1
algilar degismeli
Amirler ilgi gdstermeli/yonlendirmeli MY7 1
Sosyal kiiltiirel alanlardaki faaliyetler arttirilmali MY1 1

Yetersizliklerin nasil  giderilebileceg§ine yonelik tavsiyeleri sorulan midir yetkili
o0gretmenlerden bu konuda goéris bildirmeyen hicbir katihmci olmamistir. Bildirilen goriisler
Tablo 9'da goriildiigii lizere; bireysel olarak yapilabilecekler, YOK tarafindan yapilabilecekler ve
bakanlik tarafindan yapilabilecekler seklinde ii¢ ana baslk altinda siniflandirilmistir. Gorts
bildiren 20 katilimcinin tavsiyeleri 16 baslik altinda birlestirilmistir. Frekansi en yliksek goriis
15 kez ile 6zellikle uygulamal sekilde diizenlenecek seminerler ve hizmet ici egitim kurslarinin
yapilmas1 tavsiyesi olurken; onu dokuz tekrar ile tecriibeli idareci ve midir yetkili
ogretmenlerle iletisimin siklastirilmasi 6nerisi takip etmistir.

Bu konuda tavsiyesini belirten MY18 kodlu midir yetkili 6gretmen; “Yalniz bizim maalesef
miidiirliigiimiiziin ve bakanligimizin egitim stratejisi daha cok; egitim almis olan kigsilerin
seminerlerde slaytlart okuyarak egitim vermeleri. Bunun da ¢ok etkili oldugunu diistinmiiyorum.
(...) Ama ben kendi meslek hayatim boyunca bir defa uygulamali egitim alma sansim oldu. Bu da
miidiirliigiimiiziin yaptigir bir ¢alismaydr: ilk yardim kursu, benim icin cok faydali gecti. Ciinkii
uygulamaliydl. Hepimizi bir salona doldurup 200 kisiye seminer vermediler. Yirmi beger, otuzar
kisilik kiiciik gruplarla, egitmen basimizda olarak, hem uygulamali hem sézlii sinavla bir egitimden
gecmistik ve onun hayatimdaki yeri ¢ok ayri olmustu. Béyle bir egitim bekliyorum mesela.”
seklinde goriis bildirmistir. MY14 kodlu égretmen ise goriislerini; “Universitede bununla ilgili bir
seyler yapilabilir. Yani sonugta bir stirii miidiir yetkili dgretmen var. Neden bununla ilgili hicbir sey
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gosterilmiyor okullarda. Ya da ben BILSEM’e yénlendireceksem neden liiniversitelerde BILSEM
yokmus gibi bir egitim veriliyor ya da RAM’a yénlendireceksem bir cocugu, neden hi¢ kimse
RAM’dan bahsetmiyor? RAM’a nasil yonlendirir bir miidiir, dgretmen dgrenciyi? Neden bundan
kimse bahsetmiyor? Bunlar karsilastigimiz problemler.” diyerek belirtmistir. MY13 kodlu miidiir
yetkili 6gretmen ise genel tavsiyelerin aksine; “(Universitelerde) Birlestirilmis siniflarla ilgili
okutulmali da miidiir yetkili 6gretmenlik ile ilgili, o yani tecriibe kazandik¢a olacak bir sey zaten
hocam. Bu éyle okumakla falan olmaz.” diyerek, tecrilbbenin 6nemi tizerinde durmustur.

SONUCLAR ve TARTISMA

Calismanin bu boéliimiinde, miidiir yetkili 6gretmenlerin 6z yeterlik algi seviyeleri ile ilgili
tespitler ve 6z yeterligin yiikseltilmesine yonelik dneriler sunulmaya calisilmistir. Birlestirilmis
siifli okullarda mudiir yetkili 6gretmen olarak gérev yapan sinif 6gretmenlerinin; midiriin
gorev, yetki ve sorumluluklarina dair 6z yeterlik algilarinin arastirildigi bu calismada; miidiir
yetkili 6gretmenlerin kendilerini personel isleri alaninda yeterli gordiikleri; okul isletmesi,
o0grenci isleri ve egitim-6gretim isleri alanlarinda kismen yeterli gordiikleri sonucuna
ulasilmistir. Yonetmelik geregi ilistlenmek durumunda kaldiklar1 bu gorev icin uygulamali ve
amaca yonelik egitimler almaya gonilli olan bu Kkisiler, tecriibesizlikten ve is yiikiiniin
fazlaligindan dolay1 yiprandiklarini ifade etmektedirler.

Oz yeterlik algis1 arastirmasi olmasi nedeniyle diger ¢alismalardan bir yoniiyle ayrilan bu
calismada, midiir yetkili 6gretmenlerin neleri yapip yapamadiklarindan ziyade, kendilerini
belirtilen alanlarda yeterli gérip gormedikleri arastirilmistir. Alanlara gére genel 6z yeterlik
puan ortalamalarina bakildiginda mudiir yetkili 6gretmenlerin yalnizca personel isleri alaninda
kendilerini yeterli gordiikleri, diger alanlarda kismen yeterli gordiikleri tespit edilmistir.
Arastirma sonucunda, 6z yeterlik algisinin, diger arastirmalarda tespit edilen sorunlarla genel
anlamda ortistigl belirlenmistir. Bu arastirmada en disiik 6z yeterlik algisindan en yiiksege
dogru siralanisy; egitim-6gretim isleri, okul isletmesi ile ilgili islemler, 6grenci isleri ve personel
isleri seklinde gergeklesmistir. Bingol (2002), Arslan (2013), Dal (2016) ile Kubang ve Sama’'nin
(2017) arastirmalarinda en ¢ok sorun yasanilan alandan en aza dogru siralanisi; okul isletmesi,
egitim 6gretim isleri, 68renci isleri ve personel isleri seklindedir. Ttim bu arastirmalarda mudiir
yetkili 6gretmenlerin en az sorun yasadig1 ve en yiiksek yeterlik hissettigi alan, daha c¢ok
personel sayisinin azhifina dayandirilarak, personel isleri alani olarak belirlenmistir. En fazla
sorun yasanan ilk iki alan ise okul isletmesi ve egitim-6gretim isleri alanlari olarak tespit
edilmistir. Bu calisma diger calismalara goére yalnizca ilk iki alanin siralamasi bakimindan
degisiklik gostermektedir. Buna gore genel anlamda 6z yeterlik algisinin, zorlanilan islere gore
sekillendigi sdylenebilir.

Arastirmada yoOnetim alanlarina gére sorulan sorular ele alindiginda ise durum sirasiyla su
sekildedir:

Okul Isletmesi Alaninda

Bu calismada goriislerine basvurulan midiir yetkili 6gretmenlerin, okul isletmesi alaninda
kendilerini kismen yeterli gordiikleri bulgusuna ulasimistir. Ortalama puanlara gore, okul
yonetiminin diger alanlarina nispeten dusiik sayilabilecek bir 6z yeterlik algisi puanina sahip
olundugu goriilmiistiir. Oz yeterlik algilar yeterli olanlar bunu tecriibeye baglarlarken, kendini
yetersiz ve kismen yeterli gorenler ise bunu is yiikiiniin fazlaligina (Ocakc1 ve Samanci, 2019),
tecriibesizlige (Dos ve Sagir, 2013) ve miidiir yetkililik iizerine bir egitim almamalarina
baglamislardir. Aydemir’in (2016) arastirmasinda genellikle, Akdogan’in (2007) arastirmasinda
ise siklikla sorun yasadiklari sonucu alinirken, Dal'in (2004), D6és ve Sagirin (2013)
calismalarinda ise, okul yonetimi ilgili isler en cok zorluk yasanan alan olarak tespit edilmistir.
Dal'in (2016) arastirmasinda bazen sorun yasandig tespitinde bulunulmustur. Basaran (1996),
okul yoneticisini; “Etkili egitim yonetimi icin, yonetim is ve islemlerini planlayan, okulun tiim
kaynaklarini ve giiglerini orgiitleyen ve esgiidiimleyen, okulun is gorenleri ile etkili iletisim
kuran, okulu amacglarindan saptirmamak ve etkili calismasini saglamak icin eylemleri, isleri ve
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islemleri denetleyen kisidir.” (Akt. Yakut, 2006) seklinde tanimlamaktadir. Buna gore
okullardaki etkili egitimin saglanmasinin 6n kosulu; okul idarecisi tarafindan okul yonetiminin
ideal bir sekilde gergeklestirilmesidir. Katiimcilarin, lisans diizeyinde okul y6netiminin nasil
olmasi gerektigi konusunda yeterli bir egitim almadiklari1 sonucu ortaya cikmaktadir.

Personel Isleri Alaninda

ikinci béliimde, miidiir yetkili 6gretmenlerin personel islemleri konusundaki 6z yeterlik algilar
arastirilmistir. Genellikle personel azligindan ve bu konulara midiir yetkililikten 6nceki
o0gretmenlik tecriibeleri zamanlarindan da asina olmalar1 gibi nedenlerden dolayi, en yliksek 6z
yeterlik algisi puanina sahip olan alanin personel isleri alani oldugu tespit edilmistir. Bu sonug;
Arslan (2013), Aydemir (2016), Akdogan (2007), Dos ve Sagir (2013) ve Dal'in (2016)
calismalan ile paralellik gostermektedir. Yine buradan hareketle, 6z yeterlik algisinin, sorun
yasanmayan alanlarda daha yiiksek oldugundan séz edilebilir. Miidiir yetkili 6gretmenlik
gorevine yeni baslamis olan baz1 6gretmenler, bu alanda heniiz kendilerini test edebilecekleri bir
durumla karsilasmadiklarindan dolay1 kendilerini kismen yeterli gordiiklerini dile
getirmislerdir. Miidir yetkililik tecriibesi olmamasi ve bazi personel islemleri konusunda iist
mercilerle iletisim kopuklugundan dolay1 kendini yetersiz géren miidiir yetkili 6gretmenler de
mevcuttur. Genellikle personel azlifindan dolay1 sorun yasanmamasindan, hatta bu goreve yeni
baslamis olduklarindan dolay1 kendilerini test edecek herhangi bir islemle karsilasmamis
olmalarindan kaynakli goriinen 6z yeterlik algis1 yiiksekligi yaniltici olabilir (Arslan, 2013). Zira
ilk kez bir personel islemi ile karsilastiginda ne yapacagini bilemeyen bir midir yetkili
o0gretmenin, kaygi seviyesi yiikselebilir. Bu durumun; hem lisans diizeyinde bu alana yo6nelik
olarak egitimin arttirllmasina hem de idarecilerin, aylik olagan toplantilar, anlik mesajlasma,
sosyal medya uygulamalar1 gibi araglar iizerinden iletisimlerinin gii¢lendirilmesi (Dal, 2016)
gerektigine isaret ettigi soylenebilir.

Egitim-Ogretim Isleri Alaninda

Midiir yetkili 6gretmenlerin, genellikle is yogunlugu nedeniyle, diger alanlara oranla en diisiik
0z yeterlik algis1 puanina sahip olduklar1 alanin egitim-6gretim isleri alani oldugu tespit
edilmistir. Miidur yetkili 6gretmenler ortalama olarak kendilerini bu alanda kismen yeterli
gormektedirler. Aydemir’in (2016) ve Dal'in (2016) arastirmalarinda da bazen diizeyinde sorun
yasadiklar1 tespit edilen bu alandaki sonuglar ile bu c¢alismanin sonuglar1 Ortiisiyor
goriinmektedir. Kendini yeterli géren alt1 katiimcidan dérdi bunu tecriibeye baglamislardir. Bu
konuda birden fazla smifla ayni anda ilgilenmek zorunda kalinmasinin yaninda idarecilik
gorevlerinin getirdigi is ylikiinii kaldirmakta zorlanan midiir yetkili 6gretmenler icin ¢6zim
tretilmesi gerekliligi ortadadir.

Miidiir yetkili 6gretmenler, kiiciik bir okulda olmaktan dolayi, diger 6gretmenlerle informal iliski
icine girdiklerini ve bu nedenle denetim gorevlerini yapmakta zorluk ¢ektiklerini belirtmislerdir.
Bu durum, bu okullara her egitim 6gretim doneminde maarif miifettislerinin rehberlik (Gozler,
2009) ve denetim amach gelmeleri gerektigine isaret etmektedir.

Ogrenci Isleri Alaninda

Dordiinct boliimde, miidiir yetkili 68retmenlerin 68renci isleri konusundaki 6z yeterlik algilar
arastirilmis ve kismen yeterli olarak en yiiksek ikinci 6z yeterlik algisina sahip olduklari
belirlenmistir. Daha ¢ok gecmis tecriibeler olmak iizere, alanda yeterli egitim almis olmak ve
0grenci sayisinin azlig1 gibi nedenlerden dolay1 ¢ok fazla sorun yasanmadigi icin 6z yeterlik
algisinin yiiksek oldugu tespit edilmistir. Bu alanda 6z yeterlik algisi diisiik olanlarin buna sebep
olarak belirttikleri gerekceler ise; 6zellikle 6grenci yonlendirme gibi alanlar icin egitim ve
rehberlik personeli eksiklikleri, bunun yaninda tecriibe eksikligi ve tiim alanlarla birlikte is
yukiniin fazlaligidir. Arslan’in (2013), Aydemir’in ve (2016) Dal'in (2016) arastirmalarinda da
sorun yasanma sikliginin hicbir zaman seklinde olmasi, 6z yeterlik algis1 bu ¢alisma ile kismen
ortiismektedir. Akdogan’'in (2007) yaptig1 calismada ise bu ¢alismalardan farkl olarak, en fazla
problemin 6grenci islerinde yasandigi belirtilmektedir.
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Siirekli gelisen ve degisen egitim diinyasinin bu yapisina binaen degisiklik yasayan Milli Egitim
Bakanligi kurumlarinin ve isleyisinin, yliksek6gretim kurumlarinca da takip edilerek, lisans
egitiminin siirekli giincellenmesinin miidiir yetkili 68retmenlere bu konuda bir fayda saglayacagi
soylenebilir. Kisa zamanli hizli degisimler icin ise hizmet ici egitimlerin 6gretmenler tarafindan
talep ve takip edilmesinin, kendi 6z yeterlikleri acisindan bir gereklilik oldugu diisiiniilebilir.
Ozdemir, Ozdemir ve Giil (2020) yaptiklar1 calismada hizmet ici egitimlerin teorik alanin digina
¢ikamadigini, islevsiz ve yeterlilikten uzak oldugunu vurgulamislardir. Ancak buradaki teorik
vurgusuna dikkat etmek gerekir. Ciinkii goriisiilen miidiir yetkili 6gretmenlerin ifadeleri, bu
kurslarin uygulamali olmasi gerektigine isaret etmektedir.

Ogrenci sayisinin azhgindan dolayr bu okullara rehberlik personeli verilemeyecegi asikardir.
Ancak bu 6grencilerin de profesyonel anlamda rehberlige ihtiyaclar1 vardir (Dal, 2016). Simif
o0gretmenligi boliimi mezunu olan bu 6gretmenlerin, rehberlik alanindaki bilgilerinin kisith
olmasi, bakanligin bu konuda bir ¢dziim bulmasi gerektigine isaret etmektedir.

Miidiir Yetkililik / Idarecilik Kidemi Ile Oz Yeterlik Arasindaki Iliski Durumu

Calisma sonucunda, miidiir yetkililikte ve kadrolu yoneticilikte gecen toplam stirenin fazla
olmas1 durumunda 6z yeterlik algilarinin da fazlalastigi belirlenmistir. Midirliikk, midiir
yardimciligt ve midiir yetkililikte gecen toplam siireleri belirlenen ¢alisma grubundaki
ogretmenlerin, idari kidemleri arttikca 6z yeterlik algilarinin da arttigi saptanmigtir. Oz yeterlik
algis1 eksikliginin kaygi durumunu ylikselterek basariy1 diistirdiigli géz oniine alindiginda, lisans
esnasindaki uygulamali idari staj gibi miidiir yetkililik 6ncesinde tecriibeyi artirabilecek
girisimlerin faydali olacagi yorumunda bulunulabilir. Ancak Akdogan’in (2007) arastirmasina
gore ise mesleki kidemin, okul yonetimi alanlarinda sorun yasanmasi lizerine etkisi olmadigi
tespit edilmistir.

Miidiir Yetkili Ogretmenlerin Onerileri

Altinc1 béliimde, miidir yetkili 6gretmenlerin 6z yeterlik algilarinin ytikseltilmesine yonelik
onerileri arastirllmistir. Alinan oOneriler; bireysel olarak yapilabilecekler, bakanlik tarafindan
yapilabilecekler ve Yiiksekogretim Kurulu (YOK) tarafindan yapilabilecekler olarak ii¢ ana baslhik
altinda toplanmistir. En fazla frekansa sahip goriis 15 tekrar ile uygulamal hizmet i¢i egitimlere
agirlik verilmesi olmustur. En hizh, en pratik yontem olarak; Ocakci ve Samanci (2019), Ozdemir,
Ozdemir ve Giil (2020), Kili¢ ve Abay (2009), Karayel (2017), Durdudiler (2019), Gozler (2009),
Dal (2004), Akdag (2014), Keser-Ozmantar ve Civelek (2017), Ustiin ve Cam (2016) da
arastirmalarinda ayni oneriye yer vermislerdir. Ancak Akdogan'in (2007) arastirmasina gore
hizmet ic¢i egitimlerin, midir yetkili 6gretmenlerin sikinti ile Kkarsilasip karsilasmama
konusunda farkliliga neden olmadig1 saptanmistir. Bu Oneriyi, tecriibeli idarecilerle/miidiir
yetkili 6gretmenlerle irtibatin gliclendirilmesi 6nerisi takip etmistir. Bu, ayn1 zamanda miidiir
yetkili 68retmenlerin kendilerini yalniz hissederek, 6z yeterlik algisi eksikligi yasamalarinin da
ontline gecebilecek bir calisma olabilir. Benzer 6neri Sidekli, Coskun ve Aydin (2015), Dos ve
Sagir'in (2013) ¢alismalarinda da gorulmiistiir.

Miidiir yetkili 6gretmenler birlestirilmis siniflarda uygulanan 06gretim programlarinin
hafifletilmesi 6nerisinde bulunmuslardir. Bu 6neri ayn1 zamanda Aydemir (2016), Giirel, Capar
ve Kartal (2014), Karayel (2017), Ozdemir, Ozdemir ve Giil (2020) ve Gozler'in (2009)
onerilerinde de yer almaktadir. Boyle yapilirsa, bir 6gretmenin iizerine diisen yiik azalacak,
verilmesi gereken kazanimlarin basariyla verilme orani yiikselecek ve boylece 6gretmenin 6z
yeterlik algisi yiikselebilecektir.

Katilimcilar, velilerle irtibatin giiclendirilerek okul aile birliklerinin islerlik kazandirilmasi
onerisinde bulunmuslardir. Bu, basarilabilirse miidiir yetkili 6gretmen koyde kendini yalniz
hissetmeyecek, okulun sorunlar1 bir nebze daha kolay c6éziime kavusturulabilecektir. Benzer
oneriler; Giirel, Capar ve Kartal (2014), Karayel (2017), Sidekli, Coskun ve Aydin (2015) ve
Gozler’in (2009) calismalarinda da yer almistir. Meslegin ilk yilinda sehir merkezindeki tam
tesekkiillii, miistakil simifl1 bir okulda staj yapma 6nerisi de benzer sekillerde Keser-Ozmantar ve
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Civelek (2017), Giirel, Capar ve Kartal (2014), Kilig ve Abay (2009) ve Akdag'in (2014)
onerilerinde yer almaktadir. Boyle bir calismanin, tecriibeyi artiracagindan dolayi, 6z yeterlik
algisini ylikseltebilecegi soylenebilir.

Midiir yetkili 6gretmenlerin en c¢ok sorun yasadiklari alanlardan biri de bir¢cok resmi
gorevlerinin yaninda okulun hizmetli islerini de yerine getirmektir. Bu konuya deginen bir
goriismeci, 0grenci sayisi kac olursa olsun her kdy okuluna mutlaka bir hizmetli verilmesi
gerektigini belirtmistir. Glines ve Sahin (2021), Dal (2004) da calismalarinda bu 6neriye yer
vermislerdir.

Midiir yetkili ogretmenlerin en c¢ok sorun yasadiklari ve 6z yeterlik sikintis1 cektikleri
alanlardan birinin de okulun alt yapi1 sorunlarini ¢6ziime kavusturmakta yasadiklar1 zorluklar
oldugu tespit edilmistir. Katilimcilardan, devletin bu okullara daha fazla 6denek ayirarak tiim alt
yap1 sorunlarini gecikmeye mahal vermeden tamamlamasi gerektigi onerisi de gelmistir. Giirel,
Capar ve Kartal (2014), Giines ve Sahin (2021), Gozler (2009), Ocakci ve Samanci (2019) da bu
Oneriyi calismalarinda belirtmislerdir.

Uzerindeki is yiikii fazla olan miidiir yetkili 6gretmenlerin islerini daha rahat yapabilmeleri icin,
birlestirilmis smif uygulamasi yapilan okullardaki idari islerin azaltilmasi oOnerisi de
soylenmistir. Ayni 6neri Kocabas ve Diiztas'in (2011) ¢alismasinda da yer almistir. Mevcut
durumda, stratejik plan gibi baz1 ¢alismalar birlestirilmis sinifli okullardan beklenmiyor. Buna
benzer bazi biirokratik ¢alismalardan da bu okullarin muaf tutulmasinin, miidiir yetkili
ogretmenlere fayda saglayacagi soylenebilir.

Miidiir yetkililik uygulamasinin kaldirilmasi ve birlestirilmis sinifli okullarin idaresinin en yakin
miistakil miidirliigii bulunan okula verilmesi 6nerisi de dile getirilmistir. Benzer 6neri Kocabas
ve Diiztas’'in (2011) calismasinda da yer almistir. Ancak bu oneri hayata gecirilirse, yerinden
yonetim anlayisina ters olabilecegi, aninda miidahale gerektiren durumlarda isleri
yavaslatabilecegi ve kendisine birden fazla okul baglanan merkezi okul idarecilerinin is ytliklerini
¢ok fazla artirabilecegi cikariminda bulunulabilir.

Bir miidir yetkili 6gretmen icin gerekli olabilecek tecriibenin lisans egitimi sirasinda
kazandirilmasi, meslege yeni baslayan oOgretmenlerin 6z yeterlik algilarinin daha yiiksek
olmasini saglayarak, basariy1 da artiracagi diisiiniilebilir. Bunu saglayabilmek icin, lisans egitimi
sirasinda yonetimle ilgili derslere daha fazla yer verilmesi, birlestirilmis sinifli okullarda
kesinlikle staj yapilmasi ve bu stajin idari islerde yogunlastirilmasi fikri 6nerilmistir. Bu alandaki
oneriler Keser-Ozmantar ve Civelek (2017), Kili¢ ve Abay (2009), Karayel (2017), Sidekli,
Coskun ve Aydin (2015), Giines ve Sahin (2021), Gozler (2009) ve Akdag'in (2014)
calismalarindaki 6nerilerle benzerlik gostermektedir.

Ogretmenleri ilgilendiren mevzuatin miidiir yetkili 6gretmenler tarafindan iyi bilinmesi énerisi
Gozler'in (2009) calismasiyla; amirlerin miidiir yetkili 6gretmenlerle daha cok ilgilenerek
sorunlarini dinlemesi 6nerisi ise Karayel'in (2017) ¢alismasiyla benzerlik gostermektedir. Yine
birlestirilmis sinifli kdy okullarindaki sosyal-kiiltiirel faaliyetlerin artirilmasi onerisi, Dal'in
(2004) cahismasindaki; ziimre toplantilarinin cogaltilmasi onerisi ise, Keser-Ozmantar ve
Civelek'in (2017) c¢alismasindaki onerilerle paralellik gostermektedir. Goriismecilerin
onerilerinde yer alan, meslekle ilgili sosyal medyanin etkin olarak kullanilmasi 6nerisi ise miidiir
yetkili 6gretmenlerin teknolojik gelismelere adapte olduklar: seklinde yorumlanabilir.

Oztiirk (2007) calsmasinda, birlestirilmis simfli okullarda gérev yapan &gretmenlerin,
koylerden bir an evvel kurtulmak diisiincesinde olduklarimi belirtmektedir. Bu arastirma
kapsminda katilimcilarla yapilan goértiismeler sonucunda, birlestirilmis sinifli okullara yonelik
zihinlerde yer alan, bu okullardan basari beklenmeyecegi algisinin artik yikilarak, yeni bir bakis
acisinin  kazandirilmas: gerektigine yonelik oneri gelmistir. Bu oOneri, miidir yetkili
o0gretmenlerin bu okullara yonelik olumsuz algidan rahatsiz olduklarinin ve birlestirilmis sinifli
okullari sahiplendiklerinin bir gostergesi olarak yorumlanabilir.
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Sonug olarak; bircok isi ayni anda yapmaya calisan ve genelde meslekte ya da idarecilikte
tecriibesiz kisiler olan miidiir yetkili 6gretmenlerin 6z yeterlik algilarinin yiikseltilmesi
onemlidir. Merkezden uzakta gorev yapan bu Kkisilerin kendilerini yalniz ve terkedilmis
hissetmemeleri, idari bilgi ve deneyimlerinin artirilmasi gerekmektedir. Bunlar ayni zamanda,
basar1 artisini da beraberinde getirebilecek calismalardir. Bunu saglamaya yonelik oneriler
asagida sunulmustur:

Oneriler

v' Tecriibe arttik¢a 6z yeterlik algisinin yiikseldigi tespit edilen bu ¢alismaya gore, sinif
O0gretmenligi lisans ogrencilerine birlestirilmis sinif ve midiir yetkililik tecriibesi
kazandirmak icin, lisans egitimi esnasinda daha fazla uygulamal birlestirilmis sinif staji
yaptirilabilir.

v Gorev esnasinda mudiir yetkili 6gretmenlere, daha ¢ok uygulamali hizmet i¢i egitim kurs
ve seminerleri verilebilir.

v' Midiir yetkili 6gretmenleri en ¢ok zorlayan eksikliklerden biri olan hizmetli eksikligini
gidermek icin, ISKUR-TYP biinyesinde her okula o kdyde ikamet eden bir hizmetli
verilebilir.

v' 1l ve ilge milli egitim miidiirliikleri biinyesinde olusturulacak takip ekipleri ile bu okullar
zaman zaman ziyaret edilerek temel alt yap1 sorunlarn tespit edilip giderilebilir. Bu
sayede miidiir yetkili 6gretmen asil isi olan egitim-6gretime daha fazla zaman ayirarak
basariy ylikseltebilir.

v/ Miistakil midirligi bulunan okullardan beklenen bazi g¢alismalardan, birlestirilmis
sinifli okullar mimkiin oldugu kadar muaf tutulabilir. Bu sayede miidir yetkili
Ogretmenlerin is yiikii azaltilabilir.

v' Tecriibesiz midir yetkili 6gretmenlerle tecriibeli olanlarin yardimlagsmasini saglamak
amaciyla il ve ilge milli egitim miidiirliiklerince her ay diizenli olarak miidir yetkili
O0gretmenler bulusmalari/toplantilari organize edilebilir.

Arastirmacilara Oneriler

v" Bu c¢alisma meslekte biraz daha tecriibe kazanmis kisilerin mudiir yetkili olarak gorev
aldig1 bir ilcede yapilmistir. Ayni calisma, yeni atanan ve mesleki tecriibesi heniiz
bulunmayan 6gretmenlerin yogun olarak miidiir yetkililik gérevini listlendigi yerlerde de
yapilabilir.

v Birlestirilmis sinifli okullarda mudiir yetkili olmayan 6gretmenlerin de 6z yeterlik
algilar arastirilabilir.

KAYNAKCA

Akdag, A. (2014). Birlestirilmis Simfli Okullarda Calisan Miidiir Yetkili Ogretmenlerin Tiikenmislik
Diizeylerinin incelenmesi (Adiyaman ili Ornegi). Tiirk Hava Kurumu Universitesi, Sosyal Bilimler
Enstitiisti, Yayimlanmamis Yiiksek Lisans Tezi.

Akdogan, M. (2007). Birlestirilmis sinifli okullarda goérev yapan miidiir yetkili 6gretmenlerin yonetim
siirecinde karsilastign sorunlar. Yayinlanmis Yiiksek Lisans Tezi, Yeditepe Universitesi Sosyal
Bilimler Enstitiisii. istanbul.

Akyildiz, S. (2021). Milli egitim sisteminin yapisi ve isleyisi. H. Ozmen ve D. Ekiz (Ed.), Egitime giris icinde
(s. 320- 334). Ankara: Pegem Akademi.

Alexander, V. ve Karine, V. (1996). Relationships among performance expectations, anxiety, and
performance in collegiate volleyball players. Retrieved on 10-May-2010, at
http://findarticles.com/p/articles/mi_hb6401/is_n3_v19/ai_n28673534/pg_1?tag=artBody;coll

ISSN: 2602-2516 Disiplinlerarasi Egitim Arastirmalari Dergisi 72
Journal of Interdisciplinary Educational Research 2022; 6(11);55-75



Aktiirk, R. / Miidiir Yetkili Olarak Gorev Yapan Sinif Ogretmenlerinin Miidiiriin Gorev, Yetki ve Sorumluluklarim
Yerine Getirmekle ilgili Oz Yeterlilik Algilar1

Arslan, C. (2013). Birlestirilmis smifli ilkdgretim okullarinda gorev yapan miidiir yetkili 6gretmenlerin
yonetimle ilgili sorunlarinin incelenmesi. Yayinlanmamis Yiiksek Lisans Tezi, Erciyes Universitesi
Egitim Bilimleri Enstitiist. Kayseri.

Aydemir, 0. (2016). Birlestirilmis siniflarda gérev yapan midiir yetkili 6gretmenlerin karsilastigi sorunlar
(Denizli ili 6rnegi). Tezsiz Yiksek Lisan Projesi, Pamukkale Universitesi, Egitim Bilimleri Enstitiisi,
Denizli.

Baltaci, A. (2017). A Comparison of Syrian Migrant Students in Turkey and Germany: Entrepreneurial
Tendencies and Career Expectations. European Journal of Educational Research, 6(1), 15-27.

Bandura, A. (1998). Personal and collective efficacy in human adaptation and change. Erisim:07/11/2021,
https://www.uky.edu/~eushe2 /Bandura/Bandura1998Change.pdf.

Bandura, A. (2009). Cultivate self efficacy for personal and organizational effectiveness. In E. A. Locke
(Ed.), Handbook of principles of organizational behavior (2nd ed.), (pp.179-200). New York: Wiley.

Baransel, A. (1993). Cagdas Yénetim Diisiincesinin Evrimi. Istanbul: U Isletme Fakiiltesi Yayin. , ss. 111-
113

Bayar, A. ve Topal, M. (2020). “Midiir Yetkili Ogretmen Olarak Goérev Yapan Ogretmenlerin Bu
Uygulamaya Yonelik Gorisleri”, Journal Of Social, Humanities and Administrative Sciences,
6(31):1472-1489.

Belfield, C.R. (2000). Economic principles for education: Theory and evidence. Cheltenham: Edward Elgar
Publishing Ltd.

Binbasioglu, C. (1999). Birlestirilmis Siniflarda Ogretim. Ankara: An1 Yayincilik.

Bingol, H. N. (2002). Birlestirilmis sinifli ilkogretim okullarinda miidiir yetkili 6gretmenlerin karsilastig
sorunlarl. Yayinlanmamis Yiiksek Lisans Tezi. Ankara Universitesi Egitim Bilimleri Enstitiisii.
Ankara.

Brown, K. G., Martin, A. B. (1989). Student achievement in multigrade and single grade classes education
Canada, pp. 16-18.

Creswell, J. W. (2013). Nitel Arastirma Yontemleri: Bes Yaklasima Gore Nitel Arastirma ve Arastirma
Deseni, (3. Baskidan Ceviri). Ceviri Editorleri: M. Biitiin ve SB Demir). Ankara: Siyasal Yayin
Dagitim.

Coskun, M.(2020). Ulkelerin zorunlu egitim siireglerine ve PISA bagarilarina iliskin bir karsilastirma. 125
(Uluslararasi Liderlik arastirmalar1 dergisi: kuram ve uygulama. C:3 Say1:3(124-127)2020)

Cam Tosun, F. ve Filiz, T. (2017). Miidiir Yetkili Simf Ogretmenlerinin Karsilastiklar1 Ekonomik ve Okul
Isletmesiyle  Ilgili ~ Sorunlar.  ilkégretim  Online, 16 (3) , 978-991. DOIL
10.17051/ilkonline.2017.330236

Cimar, 1. (2004). Birlestirilmis Simfl Ilkégretim Okullarinda ilkokuma Yazma Ogretimine Iliskin Bir
Arastirma, Inénii Universitesi Egitim Fakiiltesi Dergisi, Say1:7

Dal, A. (2004) Birlestirilmis Sinifli Kéy {lkégretim Okullarinda Gérevli Miidiir Yetkili Ogretmenlerin Stres
Kaynaklar1. Malatya: inénii Universitesi Sosyal Bilimler Enstitiisii. Yayinlanmamis Yiiksek Lisans
Tezi.

Dal, E. (2016). Birlestirilmis siniflarda gorev yapan midiir yetkili 6gretmenlerin okul ydnetiminde
karsilastig1 sorunlar: Denizli ili 6rnegi. (Yayimlanmamis Tezsiz Yiiksek Lisans Projesi). Pamukkale
Universitesi, Denizli.

Darmody, M., & Smyth, E. (2016). Primary school principals' job satisfaction and occupational stress.
International Journal of Educational Management, 30(1), 115-128.

Dogan, A. R. (2000). Birlestirilmis Siniflarda Egitim Ogretim. Trabzon: Uzun Yayinevi

Dés, 1. ve Kayran, M. (2013). Il egitim denetmenlerinin rehberlik gorevlerini gerceklestirme diizeylerine
iliskin miidiir yetkili 6gretmen gériisleri. Kahramanmaras Siitcii Imam Universitesi Sosyal Bilimler
Dergisi, 10(1), 87 - 103.

Dés, I. ve Sagir, M. (2013). Birlestirilmis Simifli {lkokullarin Yénetim Sorunlari. Journal of Graduate School
of Social Sciences, 17(2).

Durdudiler, A. A. (2019). Birlestirilmis sinifta gérev yapan sinif 6gretmenlerinin tiilkenmislik diizeyi ile
yasam doyumlarinin incelenmesi. (Yayinlanmamis Yiiksek Lisans Tezi). Necmettin Erbakan
Universitesi, Egitim Bilimleri Enstitiisii Temel Egitim Anabilim Dali, Konya.

Durgun, S. (2008). insan sermayesinden insan yeterliliklerine: ahlak, insan ve egitim olgularinin
degerlendirilmesi, Mersin Universitesi Egitim Fakiiltesi Dergisi, 4 (2) , . Retrieved from
https://dergipark.org.tr/tr/pub/mersinefd/issue/17385/181687

ISSN: 2602-2516 Disiplinlerarasi Egitim Arastirmalari Dergisi 73
Journal of Interdisciplinary Educational Research 2022; 6(11);55-75



Disiplinlerarasi Egitim Arastirmalar: Dergisi

Elma, C. (2013). Birlestirilmis sinifli okullarda gorev yapan 6gretmenlerin yonetim ve egitim sitirecinde
karsilastiklar: sorunlar. Firat Universitesi Sosyal Bilimler Dergisi, 23(1), 75 - 87.

Erdem, A. R. (2004). Birlestirilmis Siniflarda Ogretim. Ankara: An1 Yayincilik.

Erkus, A. (2011). Davranis Bilimleri i¢in Bilimsel Arastirma. (3.Baski). Ankara: Seckin Yayincilik.

Fettahogly, S. (2005). Verimlilik bilinci ve kiltiiriiniin islevselligi, degisime katkisi. Verimlilik Dergisi, (3),
0-0. Retrieved from https://dergipark.org.tr/tr/pub/verimlilik/issue/30711/331878

Fidan, N. ve Baykul, Y. (1993). Birlestirilmis Siniflarda Ogretim Ogretmen Rehberi. Milli Egitim Bakanlig
ve UNICEF Tiirkiye Temsilciligi, Ankara.

Galluzzo, G. R. (1990). The organization and management of split-grade classrooms: a report of teachers’
and principals’ responses, Charleston, WV: Appalachia Educational Laboratory.

Gozler, A.(2009).Birlestirilmis Sinifli Okullarin Yénetim Problemleri ve Coziim Onerileri. Firat Universitesi
Sosyal Bilimler Enstitiist. Yayinlanmis Doktora Tezi, Elaz1g.

Giirel, N., Capar D., ve Kartal, S. (2014). Teacher's perceptions about multi-age classes applications: A
qualitative research Birlestirilmis sinif uygulamalarma iliskin 6gretmen gorisleri: Nitel bir
arastirma. Journal of Human Sciences, 11(1), 1056-1076.

Giines, A. M. ve Sahin, G. (2021). Ogretmen Adaylarinin Géziiyle Birlestirilmis Siniflara iliskin Bir
Degerlendirme: Sorun mu, C6ziim mii? . MANAS Sosyal Arastirmalar Dergisi, 10 (3), 1539-1551.
DOI: 10.33206/mjss.886302

llter, 1. (2015). Simf Ogretmeni Adaylarinin Birlestirilmis Simf Kavramina Iliskin Metaforik Algilari.
[Ikégretim Online, 14 (4) , 1450-1468 . DOI: 10.17051/i0.2015.53507

Karayel, E. (2017). Birlestirilmis Simif Uygulamasi Olan Ilkokullarda Gorevli Ogretmenlerin Yasadig
Sorunlar. Uluslararast Liderlik Egitimi Dergisi, 1 (1) , 26-39. Retrieved from
https://dergipark.org.tr/tr/pub/ijolt/issue/31367 /351377

Keser Ozmantar, Z. ve Civelek, S. (2017). Sinif Ogretmenleri ve Sinif Ogretmeni Adaylarinin Bakis Acisiyla
Miidiir Yetkili Ogretmenlik Uygulamasi. Mersin Universitesi Egitim Fakiiltesi Dergisi, 13 (1) , 323-
347.DOI: 10.17860/mersinefd.306016

Kilig, D. ve Abay, S. (2009). Birlestirilmis sinif uygulamasinda 6gretmenlerin 6grenme- 6gretme siirecinde
karsilastig1 problemlere iliskin goriisleri. Turk Egitim Bilimleri Dergisi, Yaz 2009, 7(3), 623-654

Kiral, E. ve Sagir, E. (2015). Hem birlestirilmis sinif okutan hem de midir yetkili olan simf
6gretmenlerinin karsilastiklari sorunlar ve onlarin ¢6ziim 6nerileri. Erisim Tarihi 17 Kasim 2021
http://erkankiral.blogspot.com.tr/2015/05/hem-birlestirilmissinif-okutan-hem-de.html

Kocabas, 1. ve Diiztas, M. (2011). Kirsal alan ve kent merkezinde ¢alisan okul yoneticilerinin tiikenmislik
diizeyleri. Education Sciences, 6 (D), 569-588. Retrieved from
https://dergipark.org.tr/tr/pub/nwsaedu/issue/19821/212156

KODA. (2018). Koy Okullar1 Degisim Ag1 Faaliyet Raporu 2018-2019.

KODA (2021). 2020-2021 faaliyet raporu. S. 13
https://drive.google.com/file/d/1zYccA7_D3uclau4STouObKTAdcRZMZw1 /view adresinden
04/12/2021 tarihinde erisilmistir.

Koksal, K.(2005). Birlestirilmis Siniflarda Ogretim. Ankara: Pegema Yayinlari.

Kubang, Y. ve Sama, E. (2017). Miidiir Yetkili Ogretmenlerin Yasadiklar1 Sorunlara iliskin Gériisleri: Van ili
Ornegi. Abant Izzet Baysal Universitesi Egitim Fakiiltesi Dergisi, 17 (1) , 0-0. DOI:
10.17240/aibuefd.2017.17.28551-304634

Little, A. (1994). Multi-grade teaching. a review of research and practice - Education research paper. 12.

Mason, D. A, Stimson, ]. (1994). National survey of combination and nongraded classes, California:
California Educational Research Cooperative.

MEB, (2014). Milli Egitim Bakanhg1 Okul Oncesi Egitim Ve ilkégretim Kurumlar Yénetmeligi. (2014, 26
Temmuz). Resmi Gazete. (Sayn: 209072). Erisim adresi:
https://www.mevzuat.gov.tr/mevzuat?MevzuatNo=19942veMevzuatTur=7veMevzuatTertip=5

MEB, (2017). Millf Egitim Bakanligi Kurum A¢ma, Kapatma Ve Ad Verme Yonetmeligi. (2017, 24 Haziran).

Resmi Gazete. (Say1:30106). Erisim adresi:
https://www.resmigazete.gov.tr/eskiler/2017/06/20170624-5.htm

MEB, (2018). 2023 Egitim Vizyonu. Milli Egitim Bakanlig.
http://2023vizyonu.meb.gov.tr/doc/2023_EGITIM_VIZYONU.pdf (29.10.2018 Tarihinde
Indirilmistir)

ISSN: 2602-2516 Disiplinlerarasi Egitim Arastirmalari Dergisi 74

Journal of Interdisciplinary Educational Research 2022; 6(11);55-75



Aktiirk, R. / Miidiir Yetkili Olarak Gorev Yapan Sinif Ogretmenlerinin Miidiiriin Gorev, Yetki ve Sorumluluklarim
Yerine Getirmekle ilgili Oz Yeterlilik Algilar1

MEB, (2020). Milll Egitim Bakanligit Kurum A¢ma, Kapatma Ve Ad Verme Yonetmeliginde Degisiklik
Yapilmasina Dair Yonetmelik. (2020, 2 Ekim). Resmi Gazete. (Sayi: 31262). Erisim adresi:
https://www.resmigazete.gov.tr/eskiler/2020/10/20201002.pdf

MEB (2021). Milli Egitim Istatistikleri Orgiin Egitim 2020/°21.
https://sgb.meb.gov.tr/meb_iys_dosyalar/2021_09/10141326_meb_istatistikleri_orgun_egitim_20
20_2021.pdf adresinden 26/10/2021 tarihinde erisilmistir.

Milner, H. R. & Woolfolk Hoy, A. (2002). Respect, social support, and teacher efficacy: A case study.
[Online]: Received from: http://anitawoolfolkhoy.com/pdfs/aera-2002-milner.pdf

Nafukho, F.M,, Hairston, N.R., ve Brooks, K. (2004). Human capital theory: implications for human resource
development. Human Resource Development International, 7, 545 - 551.

Ocakacy, E. ve Samanci, 0. (2019). Birlestirilmis sinif 6gretmenlerinin sinif yonetimi yeterlilikleri ve sinif
yonetimi ile ilgili gériiglerinin incelenmesi. Abant Izzet Baysal Universitesi Egitim Fakiiltesi
Dergisi, 19 (2), 604-620. DOI: 10.17240/aibuefd.2019.19.46660-473991

OECD (1998), Human Capital Investment - An International Comparison, Paris, 7. https://read.oecd-
ilibrary.org/education/human-capital-investment_9789264162891-en#pagel adresinden 02
Kasim 2021 tarihinde erisildi.

Ozben, K. (2000). Birlestirilmis simf uygulamasinda karsilasilan sorunlar. Pamukkale Universitesi Egitim
Fakiltesi Dergisi, 8 (8) , 162-171. Retrieved from
https://dergipark.org.tr/tr/pub/pauefd/issue/11135/133191

Ozdemir, M. Ozdemir, 0. ve Giil, M. (2020). Birlestirilmis sifli okullarda gérev yapan simf
6gretmenlerinin birlestirilmis sinif uygulamalarina iliskin goriisleri. Avrasya Sosyal ve Ekonomi
Arastirmalari Dergisi, 7 (6) , 87-101. Retrieved from
https://dergipark.org.tr/tr/pub/asead/issue/55211/738315

Oztiirk, H. D. (2002). Birlestirilmis Siniflarda Ogretim. Ankara: TAKAV Matbaacilik Ve Yayincilik A.S.

Oztiirk, N. (2007). Cumhuriyetin Baslangicindan Giiniimiize Birlestirilmis Siniflar Uygulamasi. Dokuz Eyliil
Universitesi Buca Egitim Fakiiltesi Dergisi, 22, 28-35.

Schultz, T.W. (1993). The economic importance of human capital in modernization. Education Economics,
1,7-13

Sidekli, S., Coskun, I. ve Aydin, Y. (2015) Kéyde 6gretmen olmak: Birlestirilmis simf. Trakya Universitesi
Sosyal Bilimler Dergisi, Haziran 2015 Cilt 17 Say1 1 (311-331)

Sénmez, V. ve Alacapinar, G. F. (2013). Orneklendirilmis bilimsel arastirma yontemleri. (2.Baski). Ankara:
Ani Yayincilik.

Sahin,C.(2010).Birlestirilmis Siniflarda Ogretim(2.Baski)Pegem Akademi. Ankara

Tehsil (2021). Okul nedir? Okulun tarihgesi. https://tehsil.biz/news/tr/6370/ adresinden 05/11/2021
tarihinde erisilmistir.

Tung, B. (2012). Egitimin tarihsel gelisimi ve 21. yiizyilda egitim biliminde ydnelimler. Egitim Bilimine
Giris. (Ed. H. Basri Memduhoglu ve Kiirsad Yilmaz). Gelistirilmis 4. Baski. Ankara: Pegem Akademi.
173-196.

Ustiin, A. ve Cam, E. (2016). Miidiir yetkili 6gretmenlerin liderlik stilleri ile okul miidiirlerinin liderlik
stillerinin karsilastirilmasi. Amasya Universitesi Sosyal Bilimler Dergisi, Mart 2016, Y1l 3 Say1 6
(63-73)

Veenman, S., Lem, P., ve Winkelmolen, B. (1985). Active learning time in mixed age classes. Educational
Studies, 11(3), 171-180.

Yakut, G. (2006). Ilkégretim okul miidiirlerinin mevzuattaki gérev tammlarina iliskin davramslari
gosterme diizeyleri. Dokuz Eyliil Universitesi Egitim Bilimleri Enstitiisii. Yayimnlanmamis Doktora

Tezi, izmir.
Yildirim, F. ve Amag, Z. (2020). Sinif 6gretmeni adaylarinin birlestirilmis sinif uygulamalari: goriis ve
oneriler. Firat Universitesi Sosyal Bilimler Dergisi, 30 (2) , 203-220. DOI:

10.18069 /firatsbed.752224

ISSN: 2602-2516 Disiplinlerarasi Egitim Arastirmalari Dergisi 75
Journal of Interdisciplinary Educational Research 2022; 6(11);55-75



The Journal of ISSN: 2602-2516

@ Interdisciplinary Journal of Interdisciplinary Educational Research
Educational Research 2022; 6(11);55-75

Self-Efficacy Perceptions of Classroom Teachers with
Principal Authorization in Fulfilling Their Duties, Authorities
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Abstract

This study is carried out to determine the principal authorized classroom teachers' self-sufficiency in their
administrative duties. This, an awareness can be created to enhance the surveyed lack of self-sufficiency
and to provide needed success. In this study, phenomenology pattern is used. With the decision modeling
method, 20 principal-authorized classroom teachers working in multigrade schools in a district of Samsun
constitute the sample of this study. By using zoom and making phone calls, six questions are answered in
semi-structured interviews. Data is analyzed by using descriptive analysis. It has been revealed that the
principal authorized classroom teachers have experience the more they have self-sufficiency perception
about themselves. Starting from the most self sufficiency level to the least the teachers have about the
duties at school are listed as personnel affairs, student affairs, school administration affairs and teaching
and training affairs. Principal authorized classroom teachers suggested to attend more effective inservice
cources and seminars.

Keywords: Teacher with Princiapl Authorization, Self-Efficacy, Multigrade Class.

INTRODUCTION

For societies to lead an ideal life depends on the ideal upbringing of the individual, the smallest
part of the society. The definition of human capital received some criticism when it was first put
forward (Nafukho, Hairston ve Brooks, 2004), though investing in human capital has since
become the center of the strategies of OECD countries (OECD, 1998). "Education is considered
the most important element of human capital (Schultz, 1993), as it serves to increase it (Belfield,
2000)." (as cited in Durgun, 2008:133).

Schools (Tung, 2012) have existed as the first and most important education centers throughout
the ages, changing their shape and content (Tehsil, 2021). Making education obligatory for all
their citizens through legal regulations (Coskun, 2020), states have tried to bring this
contribution to human capital even to the remote places in the land (Kilig & Abay, 2009). As
schools became institutionalized and widespread on a massive scale after the industrial
revolution (Tung, 2012), their administration has evolved towards a scientific approach,
specialization, and division of labor (Baransel, 1993), becoming ever more significant. This
administration was given to principals, defined with various duties, authorities, and
responsibilities (Baltac1,2017).

During these processes, schools in urban areas can be institutionalized sufficiently. However,
schools in rural areas have met specific problems like low population (Oztiirk, 2002: 21),
insufficient students (Cinar, 2004: 21; Erdem, 2004: 15), lack of financial possibilities (Erdem,
2004: 15), and geographical conditions (Dogan, 2000: 9). These have pushed states to seek
different solutions. Emerging as a solution to some of these problems, multigrade class teaching
(Little, 1994), has been implemented in many countries like Greece, Finland (Koksal, 2005), EU
countries, the USA, Canada, and Japan. It has been performed in Turkey for years (Fidan &
Baykul, 1993; Mason ve Stimson, 1994; Brown ve Martin, 1989). According to Miller (1991),
"multigrade class teaching has emerged for similar reasons across almost all countries.
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Multigrade classes have been formed to serve as a temporary remedy against financial
concerns." (as cited in flter, 2015: 1453)

Based on the principle of integrating students of different ages in the same class with a single
teacher, this practice (Binbasioglu, 1999), often involves assigning one teacher to four classes
according to the number of students and classrooms in the school. However, different
combinations have occurred, like combining the first and second grades and the third and fourth
grades, or keeping the first and fourth grades separate, while combining the second and third
grades. Multigrade class teaching has some advantages, like peer learning (Sahin, 2010), and it is
a good fit for the constructivist theory, which has become prominent in recent years (Yildirim &
Amag, 2020).

While there have been discussions about eliminating the practice of multigrade classes (Glirel,
Capar & Kartal, 2014), in 2018, the "2023 Education Vision" document announced by the
Ministry of National Education included some targets to eliminate the disadvantages of
multigrade class schools, like providing them with additional resources, training the teachers
working there, and giving these schools priority for resource planning (MEB, 2018). Article 6,
paragraph 2, clause (a) of the Regulation on Opening, Closing, and Naming Institutions,
published in 2017 by the Ministry of National Education, states, "schools that practice
multigrade class teaching shall have at least one classroom and at least ten students in the 1st,
2nd, 3rd and 4th grades,” indicating that village schools with less than ten students would be
closed (MEB, 2017). Article 2, paragraph 2, clause (c) of the same regulation as published in
2020 states:

"In case a school has less than ten students in the 1s--4th grades, if the conditions for transportation
are unfavorable or if the students' parents do not want their children to study by mobile teaching,
the Ministry may ensure to keep these primary schools open, regardless of the number of students,
provided that this is deemed appropriate by the governorship.” (MEB, 2020).

This article has completely removed the limit regarding the number of students required for
schools under these conditions to remain open. The decision is left to the governorship,
depending on the parents' demands. The article has been a solid step for preventing closing
schools with multigrade teaching, and these developments suggest that these schools will
continue to exist in the future.

Table 1 below gives information about Turkey's primary and village schools for the 2020-2021
academic year.

Table 1. 2020-21 Academic Year Primary Schools and Village Schools Information (MEB, 2021).

Total Village Schools Ratio (%)
Number of schools 24.576 5.363 21,82
Number of teachers 306.937 21.785 7,10
Number of students 5.328.391 261.101 4,90

The information in the above table includes all village schools, not just the data for schools with
multigrade classes. Considering the MEB data on the number of schools with multigrade classes,
the most recent numbers were announced for the 2017-2018 academic year. Table 2 shows
information about schools with multigrade classes in Turkey.
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Table 2. 2017-2018 Year Multigrade Class School Information (KODA, 2018).

4 classes together 3 classes together 2 classes together Total
Number of teachers 1.731 449 4.423 6.603
Number of Students 31.165 6.627 98.732 135.924

The numbers given in Table 2 are similar to those for today. This could be deduced from the
following statements in the 2020-2021 Activity Report published by the Village Schools
Exchange Network (KODA), an institution for teachers working in village schools, particularly
those with multigrade classes:

"We do not have clear statistical data on education in rural areas since nearly half of the villages
in Turkey have been granted neighborhood status after the Metropolitan Law passed in 2012.
Based on available data, we estimate that as of 2021,

» Nearly 9000 of 25,000 primary schools in Turkey are in villages (1 out of
every 3),

» Nearly 450,000 out of 5,000,000 students study in these schools (1 out of
every 10),

» Nearly two-thirds of these primary school students continue their education
by mobile teaching, and about one-third are in multigrade classes.”" (KODA,
2021).

These numbers reveal the ratio of schools with multigrade teaching among all primary schools
and the importance of teachers with principal authorization.

Aside from its advantages, multigrade teaching also brings some disadvantages (Veeman, 1985;
Galluzzo, 1990; Sidekli, Coskun & Aydin, 2015). One of these disadvantages, as mentioned above,
is that these schools are not given administrative staff due to a lack of financial possibilities
(Erdem, 2004). One of the classroom teachers working in these schools is assigned the
principal's duty, undertaking the duties, authorities, and responsibilities of a principal and their
teaching duties (Akdogan, 2007).

Teachers often want to work in large schools in urban areas (Ozben, 2000), and those with
higher service scores seek appointments to larger schools, so schools with multigrade classes
often remain without teachers. Teachers who have recently graduated from education faculties
and do not have teaching or administration experience are appointed to these schools (Yildirim
& Amag, 2020). With insufficient knowledge of multigrade teaching and having just started their
profession, these teachers have to deal with administrative work, which they do not know how
to do, while also adapting to their profession (Kilic & Abay, 2009). Therefore, they lose
satisfaction significantly and are left alone with problems like burnout syndrome (Durdudiler,
2019).

On the other hand, inexperienced teachers are employed in schools with multigrade classes.
Other teachers with enough experience in the profession also work in these schools for various
reasons, assuming the duties of the principal. However, with their professional experience, even
these teachers may have difficulties fulfilling all principal duties while teaching multiple grades
simultaneously (Gozler, 2009). Article 42 of the Regulation on Pre-School Education and
Primary Education Institutions, published by the Ministry of National Education, states, "In
primary schools with no independent administration staff, one of the classroom teachers is
assigned with the authorities of the principal. This teacher with principal authorization assumes
the principal's duties, authorities, and responsibilities." Teachers with principal authorization
are expected to fulfill these duties to be successful (Akdogan, 2007). Akyildiz (2021) divides the
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principal duties that such teachers undertake into four main groups: education duties, personnel
duties, student duties, and administrative duties.

Bandura (1998, p.3) defines the concept of self-efficacy as "an individual's belief in their capacity
to organize and perform the activities necessary for them to be successful.” It is claimed that a
lack of self-efficacy disrupts performance expectations based on mental processes (Alexander,
ve Krane, 1996). In education, every individual is essential, and those who experience a change
in this way pave the way for their societies (Fettahoglu, 2005). Considering the potential to
change the society inherent in every individual, no school or individual can be left without a goal.
This perspective helps better understand the burden placed on teachers working in schools with
multigrade classes with a significant number of students (KODA, 2018). Low perception of self-
efficacy could negatively affect teachers' performance with principal authorization. Increasing
these teachers' perceptions regarding their self-efficacy could yield higher efficiency in their
students and greater contributions to society. Because teachers with a high perception of self-
efficacy make better plans, organize better, and make an effort to take on more responsibilities
(Milner ve Woolfolk, 2003). It is reported that a positive change in the attitudes of school
administrators with high self-efficacy towards their jobs, which is supported by all the
employees within the school (Bandura, 2009). On the other hand, school administrators with
low self-efficacy have a negative perspective on their profession (Darmody and Smith, 2016).
For teachers to achieve better success in their duties, regardless of experience, it is necessary to
determine their perceptions regarding their self-efficacy with the duties defined in these
regulations and search for solutions to increase this perception.

A literature review on teachers with principal authorization and administration of schools with
multigrade classes in Turkey reveals several studies on the overall problems of teachers with
principal authorization (Aydemir, 2016; Kuban¢ & Sama, 2017; Kiral & Sagir, 2015), their
problems with school administration (Akdogan, 2007; Cam-Tosun & Filiz, 2017; Dal, 2016;
Arslan, 2013; Gozler, 2009; Elma, 2013; Dés & Sagir, 2013), burnout levels (Kocabas & Diiztas,
2011; Akdag, 2014), stress sources (Dal, 2004), leadership styles (Ustiin ve Cam, 2016), opinions
on supervisors (Dos & Kayran, 2013), and opinions on the practice of principal authorization
(Bayar & Topal, 2020). However, there is no study on teachers' perceptions of principal
authorization regarding their duties' self-efficacy. Aiming to fill the gap in this regard, this study
is expected to contribute to the solution of some problems in the practice of principal
authorization.

Purpose

The current study aims to determine whether classroom teachers with personal authorization
consider themselves competent for the duties, authorities, and responsibilities of principals
within the framework of this practice, determine the areas that they do not consider themselves
competent and search for solutions for these areas. To identify the deficiencies in these areas
and propose solutions, answers were sought to the following questions.

Classroom teachers with principal authorization working in schools with multigrade class;

1. As teacher with principal authorization, does consider themselves sufficient in school
administration?

2. As teacher with principal authorization, does consider themselves sufficient in personnel
duties?

3. As teacher with principal authorization, does consider themselves sufficient in education
duties?

4. As teacher with principal authorization, does consider themselves sufficient in student
duties?
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5. Does time spent in principal authorization affect self-efficacy?

6. What do teachers with principal authorization suggest to gain proficiency in areas that
consider themselves insufficient?

METHOD

This study, which was carried out with qualitative method investigates teachers' self-efficacy
perceptions with principal authorization in fulfilling the duties, authorities, and responsibilities
of principals in school administration. The phenomenology design was used as it is more
beneficial for time and experience than other qualitative methods (Creswell, 2013).

Study Group

The present study included 20 teachers with principal authorization working in a district of
Samsun, chosen by judgment sampling. Judgment sampling involves the researcher determining
the sample with inferences about the research population based on their experience and
knowledge (Erkus, 2011).

Judgment sampling was chosen because the researcher is knowledgeable about the study's
region, they could easily reach the study group, and the data could be obtained more practically
and reliably. Table 3 below shows the demographics of the teachers with principal
authorization.

Table 3. Some Demographic Characteristics of the Study Group in the Research

Master’s Degree

Educational
Seniority Administration time Administration and Other
Code Gender (Year) (Year) Supervision Field Fields
T1 E 16-20 11-15
T2 K 6-10 0-1
T3 K 6-10 1-5
T4 K 6-10 0-1
T5 E 16-20 6-10
T6 K 6-10 0-1
T7 K 11-15 1-5
T8 E 21-25 11-15 v
T9 E 6-10 6-10
T10 E 6-10 0-1 v
T11 E 16-20 6-10
T12 E 1-5 0-1
T13 E 21-25 1-5
T14 E 6-10 0-1
T15 K 11-15 6-10
T16 K 11-15 0-1
T17 E 6-10 0-1 v
T18 E 6-10 6-10
T19 E 11-15 6-10
T20 E 6-10 1-5

Of the 20 teachers with principal authorization, all regular personnel, and all graduated from the
department of classroom teaching, 13 were male, and seven were female. Considering seniority,
10 participants had 6-10 years of experience, 4 had 11-15 years, 3 had 16-20 years, 2 had 20-25
years, and 1 had 1-5 years. Three of the participants had a master's degree, and one of them had
a master's degree in educational administration and supervision field.
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Regarding the time spent in administration, including being a teacher with principal
authorization, principal, or assistant principal (Figure 1), 8 participants were in administration
for less than one year, 6 participants for 6-10 years, 4 for 1-5 years, and 2 for 11-15 years.
Considering the graphs about the seniority with teaching and administration together, most
teachers were in administration for 0-1 years, though teaching seniority ranged from 6 to 10
years.

Data Collection Tool

This study involved semi-structured individual interviews investigating teachers' perceptions of
principal authorization regarding their self-efficacy for fulfilling a principal's duties, authorities,
and responsibilities. For this purpose, their self-efficacy perceptions were investigated before
the semi-structured interviews were prepared, and the questions were generated based on the
literature. These questions were presented to the opinion of an academician in classroom
teaching, who also had experience as an inspector. The interview form took its final form in line
with their recommendations. The interview was organized into two parts, the first including
demographic questions and the second with six questions. The first four were about their self-
efficacy perceptions of a principal's duties, authorities, and responsibilities. The interviews were
held in the first semester of the 2021-2022 academic year. These interviews yielded nearly 60
pages of raw data.

Data Analysis

Conducted with volunteering teachers with principal authorization, this research used the
descriptive analysis technique. This technique does not involve in-depth or extensive
interpretation, but instead, the researcher interprets and presents the data they define (S6nmez
& Alacapinar, 2013).

Interviews were held with the teachers with principal authorization via phone calls and Zoom, a
software that allows for video calls. These interviews were planned and implemented separately
with each teacher. At the beginning of each interview, the teachers were informed about the
study. They were told that their information would be kept confidential, and their permission
was obtained for audio recording. Each interview lasted 13 minutes, and nearly 260 minutes
were recorded. The answers that could not be heard clearly in the recordings were reported to
the relevant participant, and their answer was obtained in writing. The teachers with principal
authorization were coded as T1, T2, T3, .., T20, and their names were kept confidential. The
audio recordings were turned into meeting minutes in Word format using speech-to-text
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programs, and to minimize mistakes, they were playing again, and necessary corrections were
made. The data were analyzed descriptively, and the frequencies of each question were
determined, analyzed, and interpreted separately.

Also, to obtain a result for the research question "Does time spent in administration/principal
authorization teaching affect on the perception self-efficacy?" in the context of the question, the
answers were scored as 3 for "sufficient," 2 for "partially sufficient,” and 1 for "insufficient." This
way, this phenomenon was analyzed based on the scores.

RESULTS

This section includes teachers' perceptions of teachers with principal authorization regarding
their self-efficacy in administrative duties and as well as their suggestions for eliminating any
inadequacies.

Self-Efficacy Perceptions of Teachers with Principal Authorization on School Administration

The participants were asked about their perceptions regarding self-efficacy in school
administration, based on areas like correspondence, office procedures, electronic environment
procedures, ensuring the physical order of the school, and eliminating equipment deficiencies.
Table 4 presents the data on their answers.

Table 4. Self-Efficacy Perceptions of Teachers with Principal Authorization on School
Administration

S}lfﬂa.ency f Reason Participants f
Situation
Due t . ined in administrati T1,T5, T15, T18, 5
Sufficient ue to experience gained in administration T19
8
(T1, TS5, T8, T9, T15, . . . . .
T18, T19, T20) Due to experience gained in permanent administration T8, T9, T20 3
Partiallv suffici T3, T4, T6, T10,
artially sufficient Due to inexperience of the administration T13 5
7

(T2, T3, T4, Té, T10,
T11,T13) Since being a manager is very difficult, challenging and
versatile job

T2,T10, T11 3

Insufficient Due to being an administrator for the first time T7,T16, T17 3

(T7,T12, T14, T16, . . ) . .
T17) Due to not having received any previous training on this T12,T14 2

According to Table 4., eight teachers considered themselves sufficient in school administration
because they held this duty for a long time or worked as a principal before. Seven of the teachers
considered themselves partially sufficient. The remaining five teachers considered themselves
insufficient, mainly because they were still in the beginning stages of this position. Below are
some of the opinions stated by the teachers;

T5: “If there is a subject that | am missing in correspondence, we make up for our
shortcomings both in WhatsApp groups and from our more experienced manager
acquaintances, but I still have not experienced a great deficiency.”

T10: “Our brain consists of 2 parts, so to speak, but this list of tasks asks us to divide
our brain into 8 parts. Multidimensional...”

T16: “But this is what happens; when something happens, it is said 'no that". I have
a fear of not being told, so I feel like it's my fault, can I tell? So that's how my mind is
always there. It's like it's my home. [ seem to think about it more than my home.”
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Self-Efficacy Perceptions of Teachers with Principal Authorization on Personnel Duties

The participants were asked about their perceptions regarding self-efficacy in areas like
personnel correspondence, leave procedures, and in-service training. Table 5 presents the data

on their answers.

Table 5. Self-Efficacy Perceptions of Teachers with Principal Authorization on Personnel Duties

Sufficiency -
Situation f Reason Participants f
Sufficient Due to low number of personnel T1,T5, T6, T7,
P T18,T19
(T1,T2,T3,T5T6, 13 Administration experience T8,T9, T11,T20 4
T7,T8, T9, MY11, Experience gained from doing the same work during the
T16, T18, T19, T20) teaching period MY2, MY3, MY16, 3
Partially sufficient 2 Not having encountered a situation in which he/she can T4 T13 2
test himself/herself in this field. ’
(T4, T13)
Insufficient No administration experience T10, :11:1127' T14, 4
5
(T10,T12, T14, T15, . o L
Breakdowns in communication with higher authorities T15 1

T17)

According to Table 5, 13 of the teachers considered themselves sufficient due to the low number
of personnel and their experience in personnel duties during their teaching period. 2 of them
considered themselves partially sufficient. The remaining 5 participants considered themselves
insufficient because they did not receive training on carrying out these procedures, had no
experience, and had some external factors. Below are some of the opinions reported by the
teachers;

T4: “ haven't had any problems with it so far. I did not come across anything.”

T17: “I got a report. How is the report processed? We were going to commit to
MERBBIS. You learn how to send from WhatsApp when you get involved, normally |
don't know. You know, since we didn't take any courses, I don't see myself enough in
these subjects.”

T19:  “(At university There were two teachers there for about a month or two. We
sat with them. How was all his work and paperwork, there was the axis course
application, how was this? Then the education and training phases... I can say that
the time we are in has been more beneficial by seeing it one-on-one. (...) It was our
chance. They were experienced friends who had always worked in the village. (...)
How to assign 5 classes together? Here's what other kids will be like when teaching
1st grade to read and write. Especially the subject of classroom management is a
somewhat troublesome course; but we saw quite the impact there. I can say that |
did not find it very difficult for this.”

Self-Efficacy Perceptions of Teachers with Principal Authorization on Education Duties

The participants were asked about their perceptions regarding self-efficacy in areas like
planning education, time management, student acquisitions according to the curriculum, and
supervision. Table 6 presents the data on their answers.
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Tablo 6. Self-Efficacy Perceptions of Teachers with Principal Authorization on Education Duties

Sufficiency -
Situation f Reason Participants f
. Past experience in this field T1,T5,T10, T12 4
Sufficient
6 Small school and low number of students T7 1
(T1, T5,T6,T7, T10,
T12) Certain subjects with a framework T6 1
Partially sufficient . T2, T4,T8, T13,
. Multiple classes together T14, T16, T20 7
(T2, T4, T8, T13,
T14, T15, T16, T20) Intense workload T2,T4,T16,T14 5
Informal relationships T15 1
Insufficient Intense workload T3, T11, 2
6 Lack of experience in multigrade teaching T9, T17 2
T3,T9,T11, T17, ) e e .
T18, T19) Intense curriculum and difficulties in receiving feedback T18, T19 2

According to Table 6, 6 of the teachers considered themselves sufficient because of their
experience, the small size of the school, the low number of students, and the overall framework
of these duties. Eight participants considered themselves partially sufficient, stating the reasons
for multiple classes, intense workload, and informal relationships at school. Six participants
considered themselves insufficient, stating the reasons as intense workload and curriculum, the
lack of experience in multigrade teaching, and difficulties in receiving feedback. Below are some
of the opinions reported by the teachers;

T1: “I have experience as I have served in multigrade classes for many years. This
reduces our mistakes and the plans become fluent.”

T4: “I teach multigrade classes and I teach first grades one and two. The class size is
large: one of them is 12 people, two of them are children who are already victims of
the pandemic, and on top of that, because there is an extra manager's authority, |
have difficulties in planning and using time.”

T8: “Because before, it was always easy when I implemented the program of a class.
Now it was quite difficult to implement the program of the two classes and arrange
the class accordingly. So I learned how difficult the combined class is.”

T11“Because now, is it due to us or is it due to habits, there is no such thing as
time management anyway, my teacher. (...). [ have not had internet for 2 years.
Since I don't have internet, I can't do official work, which affects the time I will
spare for office work. Naturally, when the internet comes, there is an urgent
correspondence this time. We need to save the posts. This also affects the lesson
times. Know what [ mean? I'm not saying that. I personally cannot take the
courses and the manager's authority together. Because I don't have time. When [
sit in front of him, even if [ sit during recess, that recess shifts to the lesson time.
That's why we can't catch up if you sit down at noon. I personally have not been
able to do that planning until now.”

T12: “When we left the administration aside, I closed the gap due to my teaching
experience.”

T15: “Because, after establishing intimacy with the friends | work with, let me say
that administrative control or supervision in terms of education becomes a little
laudable. I think it is right to have it audited more clearly and to provide this
control from outside. In other words, this can be done by the administrator, maybe
in big schools, but it is already provided; but you are in a very small school with
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principal authority and you are constantly with the same people for a long time.
‘Come on, bring your notebook, I'll check on you.' or 'I'm going to your class today.
Let's see, what achievements are you in, what subject are you in." It's a bit difficult
to say?"

T16: “(Teacher control) I can't. I don't have that thing either. How can I say, for
example, when I make a class, I do it secretly. For example, 1-2 other teachers. I'm
going, on the computer, while dictating, "Oh, how is that kid?" Know what | mean?
I'm looking at his notebook; Like 'Read this, read this', like 'Write this too' or
something. I can do it that way. So I can do as much as I can.”

Self-Efficacy Perceptions of Teachers with Principal Authorization on Student Duties

The participants were asked about their perceptions regarding self-efficacy in areas like
counseling services, health services, and orientation. Table 7 shows the data on their answers.

Tablo 7: Self-Efficacy Perceptions of Teachers with Principal Authorization on Student Duties

S}lffla.ency f Reason Participants f
Situation
T5,T6, T7, T10,
Sufficient Sufficient experience T13,T15, T16, 8
T18
(T1,T3, T4, T5, MY6, 12 Low number of the students T1, T4, T5 3
T7,T10,MY11, T13,
T15,T16, T18) Have sufficient education in this field T3, T11 2
Partially sufficient Lack of counseling staff T8, T19 2
3
(T2, T8, T19) Job diversity and redundancy T2 1
Insufficient Lack of education T12,T14,T20, 3
(T9, T12,T14,T17, 5
T20) Lack of experience T9, T17 2

According to Table 7, 12 teachers considered themselves sufficient in student affairs, primarily
due to their experience, while three considered themselves partially sufficient. Five participants
considered themselves insufficient due to a lack of experience and training. Below are some of
the opinions reported by the teachers;

T7: “We did not receive any management training. So, I can say that I always learn
by doing. (...) As I said, we did something like this either by consulting the national
education in a higher authority or by consulting another manager authorized
friend.”

T17“There is a lot of work, in terms of their children's health care. If someone is
injured, I do something or talk to a parent as a teacher, not as a principal. After
all, you know, 'Take him to the hospital.' That is, | do not direct him to another. to
children; As an administrator, I have nothing but to say, 'Read lots of books." |
don't think there's anything I can do."

T19: “I mean, we can only train on reading and writing, reading comprehension,
and four operations. As I said, how can I say this guidance issue a little more, it is a
subject that should be given by experts in the field, and it is very important. It is
especially important for friends working in the countryside. Either I get help from a
rehabilitation center when I'm often stuck on this issue, or if there is a guidance
teacher we know, you know, "This kid has such a problem. What can we do?”, here;
“The child is reluctant to read.” or “The problems he has in his family are always
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excluded in the school environment. How can we help this child?” in style. You know,
I see myself as a bit inadequate in that respect”

Correlations Between Self-Efficacy and Seniority of Administration

Based on the four main areas of administrative duties, the teachers' answers were scored as
mentioned in the data analysis. Accordingly, the lowest score was 3, and the highest was 12.
Table 8 below gives the teachers' seniority with administration.

Tablo 8. Self- Efficacy Scores of Teachers with Principal Authorization

Admlnls'tratlve Personnel duties Education duties Student duties
duties —_
£%
55
CODE . L% . - . - . - g<
25 2 § 28 8 E 2§ & § zi ¢ H
S =5 & T s5 & T S5 & T =5 & ) = 8
€ € 2 € E£€ Z &€ g Z &€ g Zz & EE
& £3 2 & §£§3 £ ZF £33 £ & £3 2 & 28
T1 vV N N v 12 11-15
T2 N N N v 9 0-1
T3 Vv v v v 9 1-5
T4 v v v v 9 0-1
T5 v v v v 9 6-10
T6 v v v v 11 0-1
T7 N v v v 10 1-6
T8 v N N v 10  11-15
T9 N N v v 8 6-10
T10 N N N v 9 0-1
T11 N N v v 9 6-10
T12 v v v v 6 0-1
T13 v v v v 9 1-5
T14 v v v v 5 0-1
T15 vV v v v 9 6-10
T16 N N N v 9 0-1
T17 N N v v 4 0-1
T18 N v v v 10 6-10
T19 N N v v 9 6-10
T20 N N N v 9 1-5

42 48 40 47

The total scores for each area were calculated. Accordingly, the highest self-efficacy perception
was observed in personnel duties with a score of 48, followed by student duties with 47, and
administrative duties with 42. The lowest score for self-efficacy perception was observed in
education duties, with a score of 40.

The graph below shows the averages of self-efficacy perception scores according to the time
spent in administration.
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Figure 2. Averages of self-efficacy perception scores according to the time spent in
administration.

Given the data in Figure 2, the participants who just began to teach and did not complete their
first year in the administration had a mean self-efficacy score of 3.75 out of 8. When the seniority
increases a little more, that is, for the participants with 1-5 years of experience, this score rises
to 5.25. The teachers with an experience of 6-10 years had a mean score of 5.60, and those with
11-15 years of experience had a mean score of 6.33. These results suggest that as seniority in
administration increases, the perception of self-efficacy also increases.

Suggestions by Teachers with Principal Authorization on How to Eliminate Insufficiencies

The participants were asked for suggestions on what they or external factors (Ministry, Higher
Education Council, local administrations, etc.) could do to eliminate the insufficiencies they
perceived. Table 9 below demonstrates the results obtained from their answers.

Table 9: Suggestions by Teachers with Principal Authorization to Eliminate Insufficiencies

Suggestions to f Suggestions Participants f
Strengthened  communication  with  experienced T4, T6, T10, T12, T13, 9
administrators/teachers with principal authorization T14,T16, T19, T20
Effective use of social media T6, T9, T12, T14, T17 5

Teach 15

eachers Strengthened communication with parents T5, T8, T10, T11 4
Gooq . knowledge of the legislation on school T5, T18 2
administration

nghel_‘ Education 4 More 1nten§e 1nt_erns}_11p in ad_mlmstratlon in village T3, T5, T14, T18 4

Council schools during university education
Practical in-service training/seminars in line with the T2, T3, T5, T6, T7, T8,
needs of teachers with principal authorization in T9, T10, T12, T13, T14, 15
schools with multigrade teaching T17,T18, T19, T20
The less administrative workload on teachers T10, T15 2
Reduced curriculum in multigrade classes T9, T15 2
Removal of the practice of teachers with principal
authorization and single administration for close-by T10, T17 2
villages
More group meetings T9 1

Ministry 16  The first year in the profession as an internship at larger TS 1
schools
Education services, regardless of the number of

T14 1
students
Elimination of infrastructure problems at schools by
o T10 1
teams to be formed by the ministry
Different perceptions by supervisors towards schools
. ; . T15 1
with multigrade teaching
Interest/guidance by supervisors T7 1
More activities in social and cultural areas T1 1
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None of the teachers who were asked for their suggestions refused to express their opinion in
this regard. As seen in Table 9, the teachers' opinions were divided into three groups individual
suggestions for teachers, suggestions for the Higher Education Council, and suggestions for the
ministry. The suggestions of the 20 participants were grouped under 16 headings. The most
frequently voiced suggestion was organizing practical seminars and in-service training courses
(15 teachers), followed by strengthened communication with experienced administrators and
teachers with principal authorization (9 teachers).

When asked about this matter, the teacher with principal authorization, coded T18, stated:
"Sadly, the education strategy of our directorate and ministry focuses on people reading slides in
seminars. I do not think this is very effective. (...) I had the opportunity to receive practical training
once during my career. This was an effort by the directorate: the first aid course was very beneficial
for me. Because it was practical, they did not just bring us all to a hall and give a seminar to 200
people. We had practical and verbal training in small groups, twenty-five or thirty people, with an
instructor, and that training has a very special place for me. I expect something like this." The
teacher coded T14 stated: "Something about it can be done at university. After all, there are many
teachers with principal authorization. Why aren't they teaching anything about it in schools? If 1
am to direct a student to BILSEM (Science and Art Centers), why do universities act like BILSEM
does not exist? If I am to direct a child to RAM (Guidance and Research Centers), why is no one
talking about RAM? How does a principal or a teacher with principal authorization direct a student
to RAM? Why isn't anyone talking about this? These are the problems that we face.” The teacher
coded T13 emphasized experience, stating: "Universities should teach about multigrade teaching,
yes, but being a teacher with principal authorization is all about the experience. This is not about
studying.”

DISCUSSION and CONCLUSION

This section presents interpretations of the self-efficacy perception levels of teachers with
principal authorization and their suggestions for increasing their self-efficacy. The current study
investigated the self-efficacy perceptions of primary school teachers with principal
authorization in multigrade classes regarding the duties, authorities, and responsibilities.
Accordingly, the teachers considered themselves sufficient in personnel duties but partially
sufficient in school administration, student duties, and education duties. The teachers expressed
that they were worn out due to their inexperience and the excessive workload and were willing
to receive practical and purposeful training for the tasks they needed to undertake.

This research differs from other relevant studies in one aspect, as it explores perceptions of self-
efficacy. Rather than what the teachers could or could not do, the research focused on whether
they considered themselves sufficient in certain areas. Given the overall statements of the
teachers, they considered themselves sufficient only in personnel duties and partially sufficient
in other areas. The findings obtained here overlap with the problems identified in other studies.
In this study, the lowest level of self-efficacy perception was observed regarding education
duties, followed by the school administration, student duties, and personnel duties. Bingol
(2002), Arslan (2013), Dal (2016), and Kuban¢ and Sama (2017) found that the most
problematic areas in this regard were school administration, followed by education duties,
student duties, and personnel duties. In all these studies, teachers with principal authorization
reported the least problems and felt the highest level of competence in personnel duties,
primarily because of the low number of personnel. The two areas with the highest number of
problems were school administration and education duties. The only difference between the
present study and these previous studies was the order of these two areas.

Other than that, teachers' perceptions regarding self-efficacy were generally shaped according to
the problems encountered:

School Administration
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In this study, the teachers with principal authorization considered themselves partially sufficient
in school administration. According to the mean scores, their self-efficacy perception levels for
school administration were relatively lower than in the other areas. Those with sufficient self-
efficacy perceptions attributed this to experience. In contrast, those who considered themselves
insufficient or partially sufficient attributed this to excessive workload (Ocakci & Samanci,
2019), inexperience (D6s & Sagir, 2013), and a lack of previous training in principal
authorization. Aydemir (2016) found that teachers often encountered problems in this area, as
also reported by Akdogan (2007). Dal (2004) and Dés & Sagir (2013) found that duties of school
administration were the most challenging area for teachers. Dal (2016) highlighted that
problems were encountered sometimes. Basaran (1996) defined the school principal as "a
person who plans the administrative work and procedures, organizes and coordinates all the
resources and powers of the school, and establishes effective communication with the school
personnel for an effective administration, and supervises the actions, works, and procedures to
keep the school focused on its goals and to ensure that it works efficiently (as cited in Yakut,
2006). Accordingly, the prerequisite for effective education in schools is the principal's ideal
implementation of school administration. The participants here did not receive sufficient
training at the undergraduate level in school administration.

Personnel Duties

The area of personnel duties was observed to have the highest self-efficacy perception scores,
often due to the low number of personnel and the teachers' familiarity with such matters from
their teaching experience before having principal authorization. This finding is in parallel with
the studies of Arslan (2013), Aydemir (2016), Akdogan (2007), Dés & Sagir (2013), and Dal
(2016). From this perspective, teachers' self-efficacy perceptions were higher in areas with no
problems. Some of the teachers who just began to work as a teacher with principal authorization
stated that they considered themselves partially sufficient because they were yet to encounter
the conditions to test themselves in this area. Some of the teachers considered themselves
insufficient due to a lack of experience in administration and a lack of communication with
higher authorities regarding some personnel procedures. Since they often did not experience
any problems due to the low number of school personnel, they were recently assigned these
duties. They were yet to test themselves in this regard; their high level of perception regarding
self-efficacy may be misleading (Arslan, 2013). A teacher with principal authorization who does
not know what to do when faced with personnel duties for the first time may experience anxiety.
This could indicate the need to increase training in this area at the undergraduate level and
strengthen administrators’ communications via tools like regular monthly meetings, instant
messaging, and social media applications (Dal, 2016).

Education Duties

Compared to other areas, the teachers with principal authorization were found to have the
lowest self-efficacy perception scores in education duties, often due to the workload. On average,
the teachers considered themselves partially sufficient in this regard. The findings obtained here
seem to overlap with the results of previous research, like Aydemir (2016) and Dal (2016), who
reported that sometimes problems were encountered. 4 out of the 6 participants who
considered themselves sufficient attributed this opinion to experience. Given that these teachers
have to deal with multiple classrooms simultaneously and have difficulties handling the
workload from their administrative duties, it is clear that a solution is warranted.

The teachers with principal authorization stated they had difficulties performing their
supervisory duties by working in a small school and having informal relations with other
teachers. This suggests that education inspectors visit these schools for guidance (Gozler, 2009)
and supervision purposes during each academic year.

Student Duties
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The teachers with principal authorization had the second-highest self-efficacy perception scores
regarding student duties, primarily considering themselves partially sufficient. The perceptions
in this area seem high because there were not many problems since the teachers received
sufficient education in this regard, had past experiences, and had not had many students. The
teachers who reported low self-efficacy in this area gave the following reasons: a lack of
personnel, particularly for student guidance, a lack of experience, and an intense workload.
Arslan (2013), Aydemir (2016), and Dal (2016) observed that teachers never experienced
problems in this area, which partially agrees with the perception scores found here. Unlike most
previous research, Akdogan (2007) stated that most problems were experienced in student
duties.

Given the structure of the ever-developing and ever-changing education world, monitoring the
Ministry of National Education institutions' institutions and their functioning by higher
education institutions and constantly updating the undergraduate curriculum can benefit
teachers with principal authorization. Their demand for in-service training regarding rapid
changes is required for their self-efficacy. Ozdemir, Ozdemir, & Giil (2020) highlighted that in-
service training could not go beyond theory, is dysfunctional, and far from being sufficient.
Attention should be paid to the emphasis on theory because the teachers' statements with
principal authorization indicate that these courses should be implemented.

It seems evident that these schools will not be assigned guidance personnel, given the low
number of students. Still, these students need professional guidance (Dal, 2016). The limited
knowledge of these teachers, who are graduates of the department of classroom teaching, on
guidance indicates that the ministry should find a solution in this context.

Correlations Between Self-Efficacy and Seniority of Principal Authorization

The findings here demonstrate higher self-efficacy perceptions with a longer time spent having
principal authorization or working as a regular principal. As the teachers' experience with the
administration as principal, assistant principal, or teacher with principal authorization
increased, their self-efficacy perceptions also increased. Given that a lack of self-efficacy leads to
anxiety and reduces success, initiatives that can increase teachers' seniority before they are
assigned to administration, like practical administrative internships during undergraduate
education, would be beneficial. Although, Akdogan (2007) emphasizes that seniority does not
affect encountering problems in school administration.

Suggestions by Teachers with Principal Authorization

Teachers with principal authorization are grouped under three main headings: individual
suggestions for teachers, suggestions for the Council of Higher Education, and suggestions for
the ministry. The most frequently expressed opinion focused on practical in-service training,
voiced by 15 teachers. This was also the most expressed practical suggestion in Ocakc1 &
Samanc (2019), Ozdemir, Ozdemir & Giil (2020), Kih¢ & Abay (2009), Karayel (2017),
Durdudiler (2019), Gozler (2009), Dal (2004), Akdag (2014), Keser-Ozmantar & Civelek (2017),
and Ustiin & Cam (2016). On the other hand, Akdogan (2007) determined that in-service
training did not cause any difference in difficulties encountered by teachers with principal
authorization. In the current study, this suggestion was followed by strengthened
communications with experienced administrators/teachers with principal authorization. This
could also prevent these teachers from feeling lonely and experiencing a lack of self-efficacy.
Similar suggestions were observed in Sidekli, Coskun, & Aydin (2015), and Dds & Sagir (2013).

The teachers with principal authorization suggested a lightened curriculum in multigrade
classes. This was also voiced in Aydemir (2016), Glirel, Capar, & Kartal (2014), Karayel (2017),
Ozdemir, Ozdemir & Giil (2020), and Gozler (2009). This could ease the burden on teachers,
increase successful student acquisition, and thus increase teachers' self-efficacy perceptions.
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The participants suggested that the parent-teacher associations should be given more function
through strengthened communications with parents. This could help teachers with principal
authorization not feel alone in such villages, ensuring that the problems at schools are solved
more easily. Similar suggestions were expressed in Giirel, Capar & Kartal (2014), Karayel (2017),
Sidekli, Coskun, & Aydin (2015), and Gozler (2009). Another suggestion was about internships in
full-fledged schools with independent classes, in the city center, during the first year of the
profession, as also expressed in Keser-Ozmantar & Civelek (2017), Giirel, Capar, & Kartal (2014),
Kili¢ & Abay (2009), and Akdag (2014). This practice could increase teachers' experience, thus
increasing their perception of self-efficacy.

One of the most problematic areas for the teachers was that they had to carry out janitorial
duties and their many official duties. One participant touched on this subject, stating that
janitorial personnel must be assigned to every village school, regardless of the number of
students. Similar suggestions were included in Giines & Sahin (2021) and Dal (2004).

One of the areas where the teachers with principal authorization had the most problems and the
least self-efficacy perceptions was solving the schools' infrastructure problems. The participants
suggested that the state allocate more funds to these schools and solve all problems with
infrastructure without delay. Gilirel, Capar, & Kartal (2014), Giines & Sahin (2021), Gozler
(2009), and Ocakc1 & Samanci (2019) reported this suggestion as well.

The teachers suggested reducing the administrative workload in schools with multigrade
teaching since they already have a heavy workload. The same suggestion was voiced in Kocabas
& Diiztas (2011). Some procedures like strategic planning are not expected from schools with
multigrade teaching, and exempting these schools from some similar bureaucratic procedures
would benefit teachers with principal authorization.

Another suggestion was about removing the practice of teachers with principal authorization
and assigning the nearest independent directorate for the administration of schools with
multigrade teaching. A similar suggestion was stated in Kocabas & Diiztas (2011). Although,
implementing this suggestion could be contrary to the decentralization approach, slow down the
procedures where immediate intervention is needed, and increase the workload of central
school administrators, who are connected to multiple schools.

For a teacher with principal authorization to gain the experience they need during
undergraduate education would lead to higher self-efficacy perceptions, increasing success. To
achieve this, the teachers suggested including courses about administration in undergraduate
education, practicing internships in schools with multigrade teaching, and concentrating this
internship on administrative procedures. Similar suggestions were presented in Keser-
Ozmantar & Civelek (2017), Kih¢ & Abay (2009), Karayel (2017), Sidekli, Coskun & Aydin
(2015), Glines & Sahin (2021), Gozler (2009), and Akdag (2014).

The suggestion about a better knowledge of the legislation on teachers is similar to those voiced
in Gozler (2009). The suggestion about supervisors showing interest in teachers' problems was
similarly stated in Karayel (2017). Again, the suggestion to increase social-cultural activities in
village schools with multigrade teaching appears in Dal (2004). The suggestion to hold more
group meetings was in parallel with the suggestions proposed in Keser-Ozmantar & Civelek
(2017). The suggestion regarding effectively using social media indicates that teachers with
principal authorization adapt to technological developments.

Oztiirk (2007) states that teachers working in schools with multigrade classes think about
getting out of these villages as soon as possible. The current study suggested eliminating the
perception that no success should be expected from schools with multigrade teaching and
building a new perspective. This suggestion indicates that teachers with principal authorization
are uncomfortable with the negative perception of their schools and embrace schools with
multigrade teaching.
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In conclusion, it is crucial to increase teachers' self-efficacy perceptions with principal
authorization, who try to carry out multiple duties simultaneously and are often inexperienced
in the profession or administration. Working far from central regions, these individuals should
not feel lonely and abandoned, and their administrative knowledge and experience should be
increased. Implementing these suggestions could also bring higher success. Below are the
suggestions to achieve this:

Suggestions:

v" According to this study, in which the perception of self-efficacy increases as
experience increases, more applied combined classroom internships can be
done during undergraduate education in order to provide classroom teaching
undergraduate students with multigrade classroom and administration
experience.

AN

More applied in-service training courses and seminars can be given to
teachers authorized by the principalwith principal authorization during their
duty.

v" In order to eliminate the lack of staff, which is one of the most challenging
deficiencies for teachers with principal authorization, a staff member residing
in that village can be assigned to each school within the Turkish Employment
Agency (ISKUR) .

v' With the follow-up teams to be formed within the provincial and district
national education directorates, these schools can be visited from time to
time to identify and resolve basic infrastructure problems. In this way,
teachers with principal authorization can increase success by allocating more
time to education, which is his main job.

v As far as possible, schools with multigrade classes may be exempted from
some of the work expected from schools with independent directorates. In
this way, the workload of teachers with principal authorization can be
reduced.

v' Provincial and district national education directorates may organize regular

meetings/meetings for teachers with principal authorization every month, in

order to ensure that inexperienced teachers with authorized principals and
experienced ones cooperate.

Suggestions to Researchers

v This study was carried out in a district where people who have gained a little
more experience in the profession are assigned as teacher with principal
authorization. The same work can be done in places where newly appointed
teachers who do not have professional experience yet assume the duty of
principal authorization.

v Self-efficacy perceptions of teachers whose principal is not authorized can
also be investigated in multigrade-class schools.
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Birlestirilmis Simifli ilkokullarda Yasanan Yonetsel Sorunlar
ve Coziim Onerileri
Administrative Problems in Primary Schools with Combined
Classes and Solution Suggestions

Emrah BOZDOGAN!  Soner POLAT?

Oz

Bu arastirmanin amaci birlestirilmis simifli ilkokullarda yasanan yonetsel sorunlari ve bu sorunlara
yonelik ¢6ziim Onerileri ortaya koymaktir. Arastirma nitel arastirma tiirtinde olup olgubilim deseni
kullanilarak yapilmistir. Arastirmanin ¢alisma grubunu 2021-2022 egitim 6gretim yilinda Sivas’taki
ilkokullarda gorev yapan, kolay ulasilabilir durum drneklemesine gore se¢ilmis 8 miidiir yetkili 6gretmen
olusturmustur. Yar1 yapilandirilmis gériisme formu ile verilere ulasilmis, igerik analizi kullanilarak veriler
¢oziimlenmistir. Birlestirilmis sinifli ilkokullarda yasanan yonetsel sorunlarin personel hizmetlerine,
6grenci hizmetlerine, egitim ve 6gretim hizmetlerine, okul isletmesine dair sorunlar oldugu anlasilmistir.
Personel hizmetlerine dair personel ihtiyacinin giderilmesi icin velilerden destek alinirken, mevcut
personelin disiplin sorunlarina hizmet i¢i egitimlere yonlendirme ve siki denetim yapmak ¢6ztiim olarak
uygulanmaktadir. Ogrenci hizmetlerine dair yénetsel sorunlar kdy muhtariyla, velilerle iletisim kurularak
coziilmeye ¢alisiimaktadir. Egitim-6gretim hizmetlerine dair yonetsel sorunlar; baska okul yoneticilerine
danisarak, okul-aile birligini faaliyete gecirerek, veli ve 6grencilerin destegini alarak, kamu kurumlarindan
ve vakiflardan materyal destegi saglayarak c¢oziilmeye c¢alisilmaktadir. Okul isletmesine dair yonetsel
sorunlar miidiir yetkili 6gretmenlerin sahsi cabalariyla okula yakin cevreyle iletisim kurmasi suretiyle
¢oziilmeye ¢alisiilmaktadir.

Anahtar Kelimeler: Birlestirilmis sinifli ilkokullar, miidiir yetkili 6gretmen, yonetsel sorunlar, ¢dzim
onerileri

Abstract

The aim of this research is to reveal the administrative problems experienced in primary schools with
multigrade classes and the possible solutions to these problems. The research is in the type of qualitative
research and was conducted using the phenomenology pattern. The study group of the research consisted
of 8 principal authorized teachers who were selected according to the easily accessible situation sampling,
working in primary schools in Sivas in the 2021-2022 academic year. Data were obtained with a semi-
structured interview form, and the data were analyzed using content analysis. It has been understood that
the administrative problems experienced in primary schools with multigrade classes are related to
personnel services, student services, education and training services, and school management. While
getting support from the parents to meet the personnel needs for personnel services, directing the
existing personnel to in-service trainings and strict supervision are implemented as a solution to the
disciplinary problems of the existing personnel. Administrative problems regarding student services are
tried to be solved by communicating with the village headman and parents. Administrative problems
related to education and training services; It is tried to be solved by consulting other school
administrators, activating the school-parent union, getting the support of parents and students, and
providing material support from public institutions and foundations. Administrative problems related to
school business; by getting the support of benefactors, parents, headman, foundations; correspondence
problems are tried to be solved with the help of personal telephone and personal mobile internet.

Keywords: Combined Class Primary Schools, Principal Authorized Teacher, Administrative Problems,
Solution Suggestions.
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GIRIS

Degisim ve doniisiim geciren diinyada her alanda bir¢ok degisim yasanirken bu degisimden en
fazla etkilenen alanlardan birisi de egitimdir. Diinyada degisen siyasi roller, iyice belirgin hale
gelen bireysellesme algisi, diinyay1 derinden etkileyen ekonomik gelismeler egitimi ve egitim
kurumlarini dogrudan etkilemektedir (Altan, 2018: s. 1581). Bu degisimi olumlu yonde
gerceklestirmek, egitim alaninda miikemmelligi yakalamak, her alanda kalkinmayi saglamak,
gelismis Tllkelerle yarisabilmek adina 6gretmenin okuldaki ve siniftaki rolii 6nem arz
etmektedir. Bir okulun genel anlamda iyi bir okul olarak kabul edilmesi 6gretmenin
ogrencilerine verdigi egitimin kalitesine de baghdir (Goézler, 2009: s. 1). Ulkemizde ilk ve
ortadgretim mecburidir, her birey egitim alma hakkina sahiptir ve bu durum yasalarla giivence
altina alinmistir. 24.06.1973/14574 sayii Resmi Gazete’de yayimlanan Milli Egitim Temel
Kanunu’'nun 7. Maddesi ile bu giivence saglanmistir. Bu yasal giivenceyle birlikte devletin her
bireye firsat esitligini saglayarak egitim imkanini sunmasi beklenmektedir.

Insan sayisinin az oldugu yerlesim yerlerinde, 6grenci sayisinin az olmasi ve ihtiya¢ duyulan
yeterli diizeyde 6gretmen kadrosunun bulunmamasi nedeniyle farkli seviyelerdeki 6grenci
siniflarinin  birlestirilmesiyle ortak bir sinif meydana getirilmesi neticesinde bir 6gretmen
tarafindan bu ortak simifin yetistirilmesine birlestirilmis sinif 6gretimi denmektedir (Tekisik,
1989: s. 12). Niifusun ¢ok seyrek oldugu kdylerde her sinif seviyesi icin ayr1 bir derslik agmanin
ekonomi agisindan zor olmasi, kdylerden kente go¢ hareketliliginin fazla olmasi, 6gretmen azligi,
tasimali olarak faaliyet gosteren kdylerde yeniden okul agilmasi gibi sebepler birlestirilmis sinif
uygulamasini zorunlu hale getiren ekonomik ve sosyal sebepler olarak nitelendirilebilir (Sidekli
vd 2015:s. 312).

Ulkemizde kanunlarin geregi olarak devlet, bireylerin egitim imkanlarim kent kdy ayrimi
yapmadan saglamaya calismaktadir. Tirkiye’de kentlerden uzak yerlesim yerlerinde, kirsal
noktalarda; ulasim imkénlarinin zor olmasi, niifusun seyrek olmasi, daginik ve diizensiz
yerlesmelerin olmasi, zorlu iklim ve arazi sartlarinin bulunmasi gibi bir¢ok sebeple buralarda
sehir merkezlerindeki gibi tiim egitim ihtiyaclarini karsilayabilecek nitelikli okullarin kurulmasi
oldukca zordur (Dés ve Sagir, 2013: s. 238). Bu engeller nedeniyle egitim sistemimizde
birlestirilmis sinif uygulamasi zaruri hale gelmistir ve uzun senelerdir uygulanmaktadir.

Birlestirilmis sinifli ilkokullar diinyada bir¢ok iilkede geceklestirilen, egitimde zorunlu bir
uygulamadir. Kirsal kesimlerde birlestirilmis sinifli egitim yapan okullar her ne kadar tam
manasiyla egitimin sorunlarina care olmasa da koylerdeki egitim seviyesini arttirmasi
bakimindan iyi bir firsat olarak goriilebilir (Little, 1994: s. 1). Birlestirilmis sinif uygulamasi
Avrupa tllkelerinin neredeyse tamaminda, ABD’de, Japonya’da ve diinyanin birgok iilkesinde
gerceklestirilmektedir (Koksal, 2006: s. 8). Ulkemizde de yogun bir sekilde uygulanan
birlestirilmis siif uygulamasi zorunlu olarak ve asgari Olgekte egitimde fayda saglama adina
uygulanmaktadir. Tiirkiye’de de uygulanan birlestirilmis sinif uygulamasi1 6gretmen ihtiyaci,
Ogrenci azlig1 ve fiziki imkanlarin yetersiz olmasindan dolay1 egitim sistemimize girmis olan bir
uygulamadir. Tiirkiye’'de de koy okulu dendiginde akla gelen ilk kavramlardan birisi
birlestirilmis sinif kavramidir. Ulkemizde 1951 senesinde koy okullarini aragtirmak, incelemek
ve bu okullarin sorunlarina ¢6ziim Onerileri sunmasi icin tilkemize davet edilen K.V.Wofford
yaptig1 birtakim calismalar neticesinde hazirladig1 raporda “sinif sistemi” kavrami yerine “grup
sistemini” tavsiye olarak sunmus olup bu 6nerdigi sistemin hedefi 1, 2 ve 3. siniflar1 ayr1 4 ve 5.
siniflar1 ayr bir grupta toplayarak, her grup icinde her sene, birbirine esit zorlukta 6gretim
programlarini uygulamaya koymaktir (Binbasioglu, 1999: s. 2). Ulkemizdeki koy niifusunun
sehir nifusuna gore 1970’lere kadar fazla olmasi birlestirilmis sinif uygulamasini zorunlu
kilmistir.

Tasimali egitime olan yonelime ragmen Tiirkiye'deki her doért okuldan birisinin kdy okulu
oldugu ve bunlarin da yaklasik dortte birinin birlestirilmis sinifli ilkokul oldugu goériilmektedir
(KODA, 2019: s. 12). Birlestirilmis sinif uygulamasi tlkemizin bir gercegi olarak uzun yillardir
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egitim sistemimizin parcasidir. Mevcut kosullar ve imkansizliklar devam ettigi siirece iilkemizde
zorunlu olarak uygulanmaya devam edecek olan bir uygulamadir.

Birlestirilmis sinifli okullarda okuyan gocuklar bilgiye kendi kendine ulagsma sansi yakalar,
edindigi bilgileri akranlariyla paylasir, yapilandirir, 6grenciye sorumluluk verilerek onlarin
kendine giivenlerini de arttirilabilir (Arslan, 2013: s. 21). 11 {iilkeyi kapsayan arastirmada
birlestirilmis sinifta okuyan oOgrencilerin akademik basarilarinin, insan iliskilerinin ya da
davranislarinin olumsuz yonde etkilenmedigi sonucuna ulasilmistir (Aktaran: Cikrik, 2017: s.
29). Birlestirilmis sinifta egitim goéren 6grenciler bir dnceki yila ait olan eksik kazanimlarini
giderme sansina sahip olurken ortiikk 6grenme ile bir list siniftaki derslere yonelik olarak
hazirbulunusluk diizeyleri yiiksek olmaktadir (Eroglu, 2015: s. 19). Bilgilerden hareketle
birlestirilmis siniflarin olumlu taraflarinin da bulundugunu séyleyebiliriz.

Birlestirilmis simifli okullarin avantajlarindan bahsederken bir¢cok dezavantajinin da
bulundugunu séyleyebiliriz. Ogretmenin okulda 6gretmenlik roliinii tistlenirken ayn1 zamanda
miidiir ve hizmetli gibi rolleri de listlenmek zorunda olmasi; derse girdigi sinifi ihmal etmesine
ve rol karmasasi yasamasina neden olmaktadir. (Dursun, 2006: s. 48). Birlestirilmis sinifli
okullarin agir kosullari, zaman yetersizligi gibi durumlar sinifta egitimin hedeflerine ulasmasini
zorlastirabilir (Kéksal, 2009: s. 18). Ogretmenin 6dev vererek doniisiimlii ders anlattig: gruplara
yeterli zaman ayirmasi oldukca zordur. Birlestirilmis siniflarda egitim yapan 6gretmenlerin
deneyimsiz olmasi ve birlestirilmis sinif konusunda yeterli egitimi almamis olmasi, bu siniflarda
gorev yapmalarin gliclestirmektedir (Koklii, 2000: s. 34). Koy sartlarinda bulunan birlestirilmis
sinifli okullarda ders arac ve gereclerinin yetersiz olmasi, ders materyallerinin teknolojik
donanimdan yoksun olmasi derslerin etkilesimli bir bicimde islenmesini olumsuz etkilemektedir
(Summak vd 2011:s. 1229).

Genel olarak koylerde ve kirsal alanlarda bulunan birlestirilmis sinifli ilkokullarla alakali olarak
yapilan arastirmalarin bircogu bu okullardaki 6gretime yoneliktir. Bu okullarda goérev yapan
O0gretmenler bir yandan egitim-6gretim yaparken diger yandan okulun yonetimiyle de
ilgilenmek durumunda kalmaktadirlar. Egitim sistemimizin 6nemli bir par¢asi olan birlestirilmis
sinifl ilkokullarda yoneticilik roliinii listlenecek miistakil bir idari kadro bulunmamaktadir. Bu
okullarda gorev yapan bir smif 6gretmeni, miidiir yetkili 6gretmen olarak goérevlendirilir.
26.07.2014/29072 sayili Resmi Gazete’de yayimlanan Milli Egitim Bakanhgnin Okul Oncesi
Egitim ve Ilkogretim Kurumlarl Yénetmeligi'nde yer alan 42. Madde’ye gore: “Bagimsiz
miidirligi bulunmayan ilkokullarda sinif 6gretmenlerinden biri muidir yetkili 6gretmen olarak
gorevlendirilir. Midiir yetkili 6gretmen, midiiriin gorev, yetki ve sorumluluklarim tistlenir.”
hiitkmi yer almaktadir. Birlestirilmis sinifta 6gretim yapan miidiir yetkili 6gretmen bir yandan
egitim-ogretim faaliyetlerini gerceklestirirken diger yandan da okulun yodnetsel islerini de
istlenmek durumunda kalmaktadir.

2012 senesinde yiirurlige giren Biiyiiksehir Yasasi ile tilkemizdeki kdylerin yarisina yakini koy
statiistinden ¢ikarilip mahalle statiisii aldig1 i¢in bir¢ok koye ait olan istatistik, Milli Egitim
Bakanlig1 tarafindan kent verileriyle yayimlanmaktadir (Koy Okullar1 Degisim Agi[KODA], 2019:
s. 12). Mevcut istatistiksel verileri de ele aldigimizda Tiirkiye’deki ilkokul sayisi 25.576 iken koy
okulu sayisi ise 6.200’dur (MEB, 2021). Biiyiiksehir statiisiinde yer alan 30 ilimizde yer alan koy
okullarin1 da hesapladigimizda Tiirkiye’deki birlestirilmis sinifli ilkokul sayisinin 7.000 civari
oldugu tahmin edilmektedir (KODA, 2019: s. 12). Bu veriler, egitim sistemimiz icin oldukca fazla
bir orani ortaya koymaktadir.

Tiirkiye'de Bakanlik seviyesinde birlestirilmis sinif uygulamasi yapan ilkokullar yerlesik bir okul
olarak tanimlanmadig1 i¢cin bu okullara yonetici atamas1 yapilmamaktadir ve burada calisan
O0gretmenlerden birisi “miidiir yetkili” olarak gorevlendirilmektedir (Tosun ve Filiz, 2017: s.
980). Miidiir yetkili 6gretmen, sinifinda farkli sinif seviyelerinden o6grencilerine 6gretim
yaparken ayni zamanda okulun idari isleriyle de ilgilenmek durumundadir. Midir yetkili
Ogretmen; gereken toplantilara katilmak, okulun ihtiyaci icin maddi kaynak bulmak, okulu temiz
tutmak, okulun 1sinmasini saglamak, okulun resmi yazismalarin1 yapmak, bozulan ve eskiyen
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malzemelerini tamir etmek veya degistirmek, cevreyle iletisimini saglamak gibi birden fazla
kisinin yapmas1 gereken bircok isi ve hizmeti yapmak durumundadir (Ogretmen Yetistirme ve
Gelistirme Genel Mudirligi[OYGM], 2019: s. 60). Agir is yiikii ve zorlu sartlar altinda gorev
yapan birlestirilmis sinif 6gretmenleri bircok yonetsel sorun yasamaktadirlar ve yasadiklari
sorunlara ¢6ziim bulmakta oldukca zorlanmaktadirlar. Yonetsel anlamda birlestirilmis sinifl
ilkokullarda en fazla okulun isletilmesine dair sorunlar yasandigi, temizlik, okula maddi ve mali
kaynak saglama konularinda biiytik sorunlar yasandigi dile getirilmektedir (Arslan, 2013: s. 97).
Birlestirilmis sinifl1 ilkokullarin yonetsel sorunlarini detaylariyla tespit etmek ve bu sorunlara
coziimler gelistirmek egitimin niteligini arttirma adina olduk¢a onemlidir. Glinlimiiz
kosullarinda kosullarin hizla degistigi bir ortamda birlestirilmis smifli ilkokullarin da
kosullarinin giinden giine degistigi bir gergektir. Yapilan arastirmalar bilegtirilmis sinifli
ilkokullarda yasanan sorunlari ve bu sorunlara yonelik gelistirilen ¢oziimleri ortaya koysa da
egitim kosullarinin dinamizmini diisiinerek giintimiiz kosullarina uygun yeni arastirmalar ortaya
koyabilmek dnemlidir.

Konuyla ilgili mevcut arastirmalar1 inceledigimizde; Arslan (2013) “Birlestirilmis Sinifli
lIkégretim Okullarinda Gérev Yapan Miidiir Yetkili Ogretmenlerin Yonetimle Ilgili Sorunlarinin
Incelenmesi” yiiksek lisans tezinde 2012-2013 egitim-6gretim yih simrliiginda evren ve
orneklemi Kayseri ilindeki Kocasinan, Pinarbasi, Talas, Develi ve Melikgazi ilcelerindeki 67
miidiir yetkili 6gretmenden 45 miidiir yetkili 6gretmene ulasilmis, veri toplama araci olarak
anket formu uygulanmis ve sonug olarak; personel 6zliikk islemlerinin, 6grencilerin giivenlik
onlemlerinin alinmasinin, ders ara¢ ve gereclerinin temin edilmesinin, okul-aile birliginin
kurulamamasinin, okulun temizlik islerinin ve okula kaynak temin edilmesinin birlestirilmis
sinifli okullarda en fazla yasanan yonetsel sorunlar oldugu belirtilmistir.

Gozler ve Celik (2013) “Birlestirilmis Sinmifli Okullarin Yonetim Problemleri” Kubang¢ ve Sama
(2017) “Miidiir Yetkili Ogretmenlerin Yasadiklar1 Sorunlara iliskin Goriisler: Van ili Ornegi”
Akdogan (2007) “Birlestirilmis Simfli Ilkégretim Okullarinda Gérev Yapan Miidiir Yetkili
Ogretmenlerin Yonetim Siirecinde Karsilastiklar1 Sorunlar” Tosun ve Filiz (2017) “Miidiir Yetkili
Sinif Ogretmenlerinin Karsilastiklar1 Ekonomik ve Okul Isletmesiyle ilgili Sorunlar” Cikrik
(2017) “Birlestirilmis Simiflarda Gorev Yapan Ogretmenlerin Sorunlar1 (Denizli ve Erzurum
Ornekleri)”’konulu arastirmalarda genel anlamda okul isletmesine bagli olarak; okula kaynak
saglanmasi, bakim ve onarim isleri, teknolojik eksiklikler, mevzuat bilgisi; egitim-6gretim
boyutuna bagli olarak okul ve ders arac-gerec eksikligi, egitim-68retime ayrilmasi gereken
zamanin yetersiz olmasi en fazla yasanan sorunlardandir. Ogrenci islerine bagh olarak
Ogrencilerin kayit ve devamsizlik sorunlari, velilerin kayitsiz ve ilgisiz olusu ortaya ¢ikan
sonuclardir. En az sorunun personele dair yasanan sorunlar oldugu sonug olarak belirtilmistir.
Tespit edilen bu sorunlar iilke cografyasini diistindiigiimiizde yoreye, bolgeye gore cesitlilik ve
farklilik gosterebilmektedir. Bu konuda arastirmalarin tiim iilke sathinda yapilmasi ve yoreye ve
bolgeye 6zgii sorunlarin da ortaya ¢ikarilmasi dnemlidir. Birlestirilmis sinifli ilkokullarin her
gecen yil kosullarinin degistigi yadsinamaz bir gergektir. Bu gerceklik, yeni tespitlerin ve
sonuclarin ortaya c¢ikmasina neden olmaktadir. Bu arastirmamizda bilestirilmis smifl
ilkokullarin gilincel yonetsel sorunlarini tespit etmek ve bu sorunlara gelistirilen ¢oziim
onerilerini ortaya koymak agisindan 6nemlidir.

Bu arastirmada birlestirilmis sinifli ilkokullarin ydnetsel sorunlarini ve bu sorunlara iliskin
¢6zim onerilerini bu okullarda gorev yapan midiir yetkili 68retmenlerin goriislerine gore
ortaya koymak amaclanmaktadir.

Arastirmanin Amaci

Bu arastirmanin amaci birlestirilmis sinifli ilkokullarin yonetsel sorunlarini tespit etmek ve bu
sorunlarin ¢6zlim yollarini arastirmaktir. Bu genel amag dogrultusunda asagidaki sorulara cevap
aranmigtir:

1.Birlestirilmis sinifli ilkokullarda yasanan yonetsel sorunlar nelerdir?
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2.Birlestirilmis sinifli ilkokullarda yasanan yonetsel sorunlara getirilen ¢6ziim 6nerileri nelerdir?

YONTEM
Arastirmanin Deseni

Bu arastirmada bilestirilmis sinifli ilkokullarin yonetsel sorunlarini ve bu sorunlara getirilecek
¢Ozim Onerilerini belirlemek amag¢lanmistir. Bu amaci gerceklestirmek iizere nitel arastirma
yontemi kullanilmistir. Nitel arastirma insanin kendi 6zelliklerini anlamasi, bilinmeyen yanlarini
¢ozmesi ve gayret sarf etmesiyle olusturdugu sosyal yapi ve sistemlerin derinliklerini
anlayabilmek iizere ortaya koydugu bilgi iiretme yollarindandir (Baltaci, 2019: s. 370). Nitel
arastirma yaparken cogunlukla gozlem, gériisme, dokiiman ve sdylemlerin analiz yapilmasi gibi
nitel veri toplama teknikleri kullanilmaktadir (Baltaci, 2019: s. 370). Nitel arastirmada
arastirmay1 yapan Kkisi, sorularla hakikatlerin izini slirerken kendisine yoneltilen cevaplarin
oznelligine deger verir ve olaylar arasinda neden sonug iliskisi kurmamaya gayret gosterir
(Karatas, 2015: s. 63).

Bu arastirmada nitel arastirma desenlerinden fenomenoloji arastirma deseni kullanilmistir.
Fenomenolojinin varmak istedigi hedef insanlarin tecriibelerini ve yasantilarini kavramaktir
(Van Manen, 2007: s. 12). Glinliik hayattaki olaylar, tecriibeler, algilar sonucu karsimiza c¢ikan
olgular1 anlayabilmemiz icin derin ve detayl bir anlayisa sahip olmamiz gerekir (Tekindal ve
Arsu, 2020: s. 157). Tiirkce karsilifi olgubilim olan fenomenoloji arastirma deseni bize
arastiracagimiz konularda detayl bilgilere ulasma firsati sunabilir.

Bu arastirmada “Birlestirilmis simifli ilkokullarda yasanan yonetsel sorunlar ve bu sorunlara
getirilen ¢6zlim Onerileri” kavramini bir olgu olarak ele aldigimizda, midir yetkili
O0gretmenlerin birlestirilmis simifli ilkokullarda yasadigl yonetsel sorunlar ve bu sorunlara
getirdikleri ¢6zlim oOnerilerini dogal ortamda incelemek amaciyla arastirmada olgubilim
arastirma deseninin kullanilmasi tercih edilmistir.

Katilimcilar

Bu arastirmanin evrenini 2021-2022 egitim 6gretim yilinda Sivas il genelinde yer alan
birlestirilmis siifli ilkokullarda gorev yapan toplam 77 midir yetkili o6gretmen
olusturmaktadir. Tim diinyada ve iilkemizde COVID-19 salgin siireci devam ettigi icin veri
toplamak tizere ZOOM uygulamasi aracilifiyla miidiir yetkili 6gretmenlerle goriismeler
yapimistir. Geleneksel yontemleri kullanmak mevcut kosullarda zor oldugu icin kolay
ulagilabilir 6rnekleme yonteminin kullanilmasi tercih edilmistir. Arastirma kapsaminda
bilestirilmis sinifli ilkokullarin yo6netsel sorunlari ve yodnetsel sorunlara getirilen ¢6zim
onerilerini ortaya koymak amaciyla 8 kisi ile goriisme yapilmistir.

Tablo 1. Miidiir Yetkili Ogretmenlere Ait Demografik Bilgiler

Katilimci Cinsiyeti Hizmet Yili
K1 Erkek 10-15 Y1l
K2 Kadin 5-10 Y1l

K3 Kadin 5-10 Y1l

K4 Kadin 1-5Yil

K5 Erkek 1-5Yil

K6 Kadin 1-5Yil

K7 Erkek 5-10 Y1l

K8 Kadin 5-10 Y1l

Veri Toplama Araclari

En az iki kisi arasinda sozel bir iletisim teknigi olan goriisme, genelde yiiz ylize yapilsa telefon
gibi teknolojik araglar ile anhk goriinti ve ses saglayan iletisim vasitalariyla da
yapilabilmektedir (Yiiksel, 2020: s. 548). Farkl sekillerde karsimiza ¢ikan goériismelerden biri de

ISSN: 2602-2516 Disiplinlerarasi Egitim Arastirmalari Dergisi 80
Journal of Interdisciplinary Educational Research 2022; 6(11);76-89



Bozdogan, E., Polat, S. / Birlestirilmis Stmfli ilkokullarda Yasanan Yénetsel Sorunlar ve Coziim Onerileri

yar1 yapilandirilmis goriismelerdir. Yar1 yapilandirilmis goériisme tekniginde goriismedeki
sorular1 hazirlayip planh bir goriisme ayarlar ve goriismenin siirecine gore farkli sorularla
gorismenin akisina etki edebilmektedir (Yiiksel, 2020: s. 549). Bu arastirmada, arastirmaci
aracilig ile verilerin toplanmasinda uzman goriisi alinarak gelistirilmis olan yar1 yapilandirilmis
goriisme formu kullanilmistir. Arastirma kapsaminda hazirlanan goériisme formunda goriismeye
katilan miidiir yetkili 6gretmenlerin birlestirilmis simifli ilkokulda yasadiklar1 yonetsel sorunlar
ve bu sorunlara gelistirdikleri ¢6ziim Onerilerini incelemeye doniik toplamda iki soru
sorulmustur. Arastirmada kullanilan goriisme formu, arastirmanin amacina uygun olarak
hazirlanmis ve sonrasinda Egitim Bilimleri alaninda uzman bir 6gretim iliyesi tarafindan yapi,
kapsam ve dil gecerligi acisindan incelenmistir. Yapilan bir pilot uygulamada goriismenin
ortalama 20 dakikalik bir siireyi icerecegi anlagilmistir.

Arastirma kapsaminda bilestirilmis sinifli ilkokullarin yonetsel sorunlar1 ve yonetsel sorunlara
getirilen ¢6ziim Onerilerini ortaya koymak amaciyla 8 kisi ile goriisme yapilmistir. Gortisme
yapilmadan oOnce goriismeye katilacak kisilere haklar1 ve arastirma siireci hakkinda detayl
bilgiler verilerek yetkililerden gerekli izinler alinmistir. Arastirmanin amaci c¢ercevesinde
goriisme kapsaminda birlestirilmis sinifli ilkokullarda gorev yapan miidiir yetkili 6gretmenlere
sorulan sorular asagidaki gibidir:

1. Miidiir yetkili 6gretmen olarak birlestirilmis simifli bir ilkokulda yasadiginiz yonetsel sorunlar
nelerdir?

2. Birlestirilmis sinifli bir ilkokulda yasadiginiz yonetsel sorunlar karsisinda uyguladiginiz
¢6ziimler nelerdir?

Verilerin Analizi

Arastirmada veriler toplandiktan sonra ses kayitlar1 Microsoft Word programi vasitasiyla yaziya
dokilmiis olup, 18 sayfa ham veri dokiimani elde edilmistir. Goriismelerde sorulan sorulara
verilen yanitlar analize tabi tutulmustur. Eksik bilgi ve veri iceren cevaplar arastirma kapsami
disinda tutulmustur.

Miidiir yetkili 6gretmenlerle yapilan goriismeler neticesinde elde edilen verilerin analizi, nitel
veri analizi tekniklerinden icerik analiz yontemi kullanilmak suretiyle gerceklestirilmistir. igerik
analizi, metinlerden elde edilen verilere iliskin tarafsiz ve sistematik bilgiler ¢ikarmay1 hedef
olarak belirleyen bir arastirma yéntemidir (Kogak ve Arun, 2006: s. 22). icerik analizi
neticesinde birtakim bilgiler tarafsiz ve sistematik bir bicimde ortaya ¢ikarilmaya calisiimistir.

Arastirmada yazili hale donitstiiriilen kayitlar detayli bir bicimde okunarak incelenmis olup
birtakim kodlara ve boyutlara ulasilmistir. Arastirmada kullanilan kodlar, gériisme formuna ve
literatiire uygun olarak olusturulmustur. Tespit edilen kodlarin ortak noktalar: belirlenmis olup
alt temalar ve temalar ortaya konulmustur. Goriismeye katilanlarin dogrudan anlatimlari
aktarilmis olup goriisleri acik¢a yansitilmistir. Katilimcilarin rumuzlari, dogrudan aktarilan
gorisleri iceren ciimlelerin sonunda belirtilmistir. Katilimcilarla uzun siireli etkilesim kurulmasi
ve uzman incelemesi sonucunda gecerlik saglanmaya c¢alisilmistir. Son safhada varilan
betimlemeler degerlendirilmis olup neden-sonug iligkileri acgiklanarak birtakim sonuglara
varilmistir.

BULGULAR

Bu bolimde birlestirilmis sinifli ilkokullarda yasanan yonetsel sorunlar ve bu sorunlara
gelistirilen ¢6zlim oOnerilerini belirlemek amaciyla olusturulan alt problemlere goére yapilan
goriismeler sonucunda elde edilen bulgular tablolastirilmis ve yorumlanmistir.

Birlestirilmis sinifli ilkokullarda yasanan sorunlara iliskin bulgular

Arastirmanin birinci alt problemi “Birlestirilmis sinifli ilkokullarda yasanan yonetsel sorunlar
nelerdir?” seklinde diizenlenmistir. Bu alt probleme cevap bulmak amaciyla 6gretmenlere
“Birlestirilmis sinifli bir ilkokulda ne gibi yonetsel sorunlar yasiyorsunuz?”sorusu yoneltilmistir.
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Bu béliimde birlestirilmis sinifli ilkokullarda yasanan sorunlar temasina ait veriler asagidaki
tabloda sunulmustur (Tablo 2).

Gerceklestirilen goriismeler neticesinde miidiir yetkili 6gretmenlerin birlestirilmis sinifli bir
ilkokulda gorev yaparken yasadiklar1 yonetsel sorunlar; personel hizmetleri, 6grenci hizmetleri,
egitim-6gretim hizmetleri ve okul isletmesine dair sorunlar olmak lizere dort alt tema olarak
belirlenmistir. Bilestirilmis sinifli bir okulda gérev yapan miidiir yetkili 6gretmenlerin personel
hizmetlerine dair yasadiklar1 sorunlari1 ele aldigimizda okulda temizlik, soba yakma, komiir
tasima gibi beden gilicline dayanan ve oldukga vakit alan isleri yapan bir yardimci hizmetli
personelin bulunmamasi sorun olarak 6ne ¢ikmaktadir. Personelin miistakil idareciler gibi yillik
izin hakkina sahip olmamasi, miidiir yetkili 6gretmenlerin adaylik islemlerini kendi basina
gerceklestirmek durumunda kalmasi, personelin sicil islemlerini gergeklestirmek icin gerekli
kurumsal internet alt yapisinin ve teknolojik araglarin olmamasi sorun teskil etmektedir.

...acil durumlarda miistakil idareciler gibi izin alma hakkimiz yok ama ne hikmetse
hem miidiir hem égretmeniz. Normal 6gretmen gibi yaz tatili ve yariyil tatillerini
beklemek durumundayiz. Elbette dgrencilerin egitime devam edebilmesi adina
bdyle olmasi gerekiyor ama bizim de 6zel, acil durumlarimiz oluyor. Biraz tolerans
taninabilir bence (K4).

Bu yonetsel konularda destek saglayacak bir kilavuzun olmamasi da midir yetkili
ogretmenlerin bahsettigi sorunlardandir. Ogrenci hizmetlerine dair yasanan yonetsel sorunlari
ele aldigimizda teknolojik eksiklikler diizleminde okulda akilli tahtalarin olmasina ragmen onlar1
aktif kullanabilecek internet alt yapisinin bulunmamasi, velilerin 6grencilerin kayit ve
devamsizlik islemlerine karsi kayitsiz ve ilgisiz olmasi sorun tegkil etmektedir.

Internetin ve telefonun olmamas: okulun iletisimini zorlastirtyor. Islerimi sahsi
telefonumla halletmeye calisiyorum. Merkezdeki okullar gibi akilli tahtamiz var
ama interneti olmayinca kendi internet paketimden sinirli kullanabiliyorum (K1).

Kurumsal bir internet okulda yok. Internete kendi sahsi mobil hattimdaki paketimi
kullanarak girmeye calistyorum. O da ¢cok randiman vermiyor. Ozliik islemlerini iyi
kétii kendi internetimi kullanarak égrencileri ddeviendirip halledebiliyorum fakat
MEBBIS’e sicil islemlerimin ¢ogunu isleyemiyorum. Milli Egitim’in kurumsal
interneti olan bir yerde bu islemi geceklestirmek durumunda kaliyorum. Bazen
baska bir okuldan, bazen de ilceye evrak islerimi halletmek iizere gittigimde
gerceklestirebiliyorum (K3).
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Tablo 2. Birlestirilmis Sinifli llkokullarda Yasanan Yonetsel Sorunlar

Alt Temalar Kategoriler Katilimcilar
Birlestirilmi fli  ilkokullard
rrestirl m,1$ Slm, ! 1.0 ularda Personelin izin islemlerine dair (K3, K4)
personel hizmetlerine dair yasanan .
islemler
yonetsel sorunlar
Personelin adaylik islemlerine dair (K6)
sorunlar
Personelin disiplin islemleriyle ilgili (K8)
sorunlar
Personelin sicil islemleriyle ilgili (K1, K3)

sorunlar
Yardimcl hizmetli islemleriyle ilgili

(K2, K3, K4, K5, K6, K7, K8)

sorunlar
Birlestirilmi fli  ilkokullard
DITESHITLTLS S TRORUTAraa e knolojik eksiklikler (K1, K2, K3, K4, K5, K6, K7, K8)
o0grenci hizmetlerine dair yasanan
yonetsel sorunlar Ogrenci kayit islemleriyle ilgili (K3, K5)
sorunlar

Ogrenci devam islemleriyle ilgili
sorunlar
Veli ile iligkiler

(K3, K5, K6, K7)

(K1, K2, K3, K4, K5, K6, K7, K8)

ilkokullarda
egitim ve 6gretim hizmetlerine dair

Birlestirilmis  siifli

yasanan yonetsel sorunlar

Rehberlik hizmetlerinde yasanan
sorunlar

Okul aile birliginin kurulamamasi
Yillik 6gretimin planlanmasi
Ders ara¢ ve gereglerinin temin

(K1, K2, K3, K4, K6)

(K1, K2, K3, K7)
(K8)
(K1, K2, K3)

(K2, K3, K4, K5, K7, K8)

(K1, K2, K3, K8)

(K3, K8)

ilkokullarda
dair

Birlestirilmis  simflh
okul

yonetsel sorunlar

isletmesine yasanan

edilmesi

Ogretimin yapilmasiyla ilgili
sorunlar

Sosyal kultip calismalarinin
yapilmasi

Kiz ¢ocuklarinin okullasmasi

Okul giivenlik islemleriyle ilgili
sorunlar

Okul binasi onarim isleriyle ilgili

sorunlar
Okulun temizlik isleriyle ilgili
sorunlar
Okulun yazisma isleriyle ilgili
sorunlar

Okulun hesap isleriyle ilgili sorunlar
Okula kaynak saglanmasi ile ilgili
sorunlar

(K1, K2, K3, K4, K5, K6, K7, K8)
(K1, K2, K3,K7)

(K8)

(K1, K2, K3, K4, K5, K6, K7, K8)

(K3)
(K1, K2, K3, K4, K5, K6, K7, K8)

Egitim ve Ogretim hizmetlerine dair yasanan sorunlari ele aldigimizda midir yetkili
O6gretmenlerin hem 6gretmenlik hem de idarecilik vasfina sahip olmasi iki goreve de kendilerini
tam anlamiyla veremediklerini ortaya koymaktadir. Zaman, enerji ve imkanlarin kisith olmasi da
mevcut durumun yonetilmesini zorlastirmaktadir.

Hem miidiirliik hem égretmenlik gorevini stirdiiriiyorum, birkag¢ sinifa bir arada
egitim veriyorum ayni zamanda. Hangi yéne ydnelsem diger tarafin isleri aksiyor.
Yénetim islerine baksam 6gretim, 6gretim islerine baksam yénetim isleri sekteye
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ugruyor. Bazen ne yapacagimi sasiriyorum. Miifettisler geldiginde sanki her sey
giilliik giilistanlik gibi her seyi halledebilecegimi séyliiyorlar. Eski hikdyelerini
anlatip nasihatte bulunuyorlar bir de listiine sorusturma aciyorlar. Bdyle bir
denetim sistemi olmaz, miidiir yetkili 6gretmen olarak hangi yiikiin altindan nasil
kalkalim? Idari isler de aksiyor, egitim-égretim de aksiyor maalesef. Birlestirilmis
sinifli kéy okullart denetlenirken bazi noktalarda anlayisli olmak gerekiyor diye
diistiniiyorum (K2).

Ders ara¢ ve gereclerinin okullarda sinirli oldugu anlasilirken rehberlik ve sosyal kuliip
faaliyetlerinin gerceklestirilmesinin de kisith olarak yapilabildigi ve kagit lizerinde kaldig: dile
getirilmektedir. Yillik 6gretimin planlanmasinin yapilmasinda gerek uzaktan egitime gecilmesi
gerek kar tatillerinin olmasi sebebiyle planin havada kalmasina, kagit lizerinde kalmasina yol
actig1 soylenmektedir.

...dedigim gibi 6gretim faaliyetlerini ézel bir caba harcayarak stirdiirtiyoruz. Idari
islerin de kimi zaman birikmesi rehberlik faaliyetlerinin ve sosyal kuliip
faaliyetlerinin kdgit iizerinde kalmasina yol agabiliyor. Belirli giin ve haftalari
elimizdeki imkdnlarla kutlamaya calisiyoruz. Kisith imkdnlarla olusturdugumuz
faaliyetleri okulda kendi ¢apimizda az sayidaki panolarda sergilemeye calisiyoruz
(K6).

Okul-aile birliginin velilerin kayitsiz olmalarindan dolayi1 olusturulamamasi, olusturulsa da kagit
tzerinde kalmasi sorun tegkil etmektedir. Kiz ¢ocuklarinin okullasmasinin biiyiik oranda
coziildiigi fakat sorunun tam anlamiyla ortadan kalkmadigi, bazi ailelerin bu konuda tutucu
olduklar1 sorun olarak dile getirilmektedir.

Bundan birkag¢ yil oncesine kadar kiz ¢ocuklarint okula génderme konusunda
isteksiz olan aileler vardi Ancak son dénemlerde géndermeyen tek tiik kaldi
diyebilirim. Genel olarak kiz c¢ocuklarini okula génderme konusunda epeyce
yolalinsa da sorun tam manastyla ¢éziilmiistiir diyemem (K3).

Okul isletmesine dair sorunlari ele aldigimizda okulun ¢evresinde gezinen basibos hayvanlarin
gilivenlik sorununa yol actig, baz1 okullarda kurakliga dayali susuzluk yasamasi sorun olarak dile
getirilmektedir. Okulda temizlik personelinin olmamasi hijyen ve temizlik konularinda bir¢ok
sorunu meydana getirildigi dile getirilmektedir. Salgin kosullarinda her y1l goérevlendirilen gegici
personelin bu y1l gérevlendirilmemesinin hijyen sorununa yol actig1 ifade edilmektedir. Okulun
bakim ve onarim islerinin ist birimlerce ve velilerce fazla dikkate alinmadig ifade edilmektedir.
Kurumsal bir internetin ve telefonun olmamasinin okullarda en biiyiik sorunlardan biri oldugu
dile getirilmektedir. Okula ve ilceye evrak getirip gotiirmenin zor oldugu, resmi yazismalarin zor
sartlarda yapildig1 sorun olarak dile getirilmektedir. Okula maddi ve mali kaynak hazirlamanin
da oldukca zor oldugu ve hesap islerinin kisisel teknolojik imkéanlarla yapilmaya calisiimasi
sorun olarak dile getirilmistir.

Bagsibos gezen képekler cok tehlikeli... Muhtarla gériismeme ragmen bir yol kat
edemedim. Cocuklar koy sartlarina aliskin olsa bile bazen sabahlari okula gelirken
korkuyorlar. Ben de korkuyorum. Bugtine kadar kétii bir sey yasamadik ama her an
her sey yapabilir bu, hayvan sonugta (K3)...

Okulun temizlik isleri bu sene biiyiik bir sorun, iyi kéti bir ISKUR elemani
gorevlendiriliyordu. Bu sene su salginin orta yerinde hizmetli vermediler. Maske,
mesafe ve hijyen kuralina uygun hareket edilmeli tamam ama bu kadar igin
arasinda hijyeni nasil saglamamiz bekleniyor (K5).

Mali kaynak konusunda sikintilarimiz mevcut... Boya, badana gibi isleri
halledebilmek icin muhtarla arayr iyi tutmam gerekiyor, onun cevresi genis...
Birisini buluyor devreye girip ve sorunumuz ¢oziiltiyor ama her mesele hallolmuyor
tabi ki. Okulun bahgesine giden yol camur deryasi, burayi ¢éziimleyecek bir kaynak
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hala bulamadim. Keske aktif bir okul-aile birligimiz olsa. Gergi faturalari devlet
karsiliyor sag olsun. Sisteme isliyoruz ama okullara mutlaka kaynak ayrilmali
bence yine de. Ger¢i kullanmadigimiz faturalar 6deniyor elektrik disinda. Telefon
yok okulda faturasi ddense de (K5).

Birlestirilmis sinifli ilkokullarda yasanan sorunlara getirilen ¢éziim énerilerine iliskin
bulgular

Arastirmanin ikinci alt problemi “Birlestirilmis sinifli ilkokullarda yasanan yonetsel sorunlar
karsisinda uygulanan ¢6ziim Onerileri nelerdir?” seklinde diizenlenmistir. Bu alt probleme cevap
bulmak amaciyla 6gretmenlere “Birlestirilmis sinifli bir ilkokulda miidir yetkili bir 6gretmen
olarak yonetsel sorunlara ne tir c¢ozimler gelistiriyorsunuz?” sorusu yoneltilmistir.
Birlestirilmis sinifli ilkokullarda yasanan sorunlara getirilen ¢éziim 6nerileri temasina ait veriler
asagidaki tabloda sunulmustur (Tablo 3).

Tablo 3. Birlestirilmis Simifli Ilkokullarda Yasanan Yonetsel Sorunlara Getirilen Coziim Onerileri

Alt Temalar Kategoriler Katilimcilar
Birlestirilmi fli  ilkokull

iriestirl mlls Sml, ' 1_0 ullarda Personelin hizmet ici egitimlere (K6, K8)
personel hizmetlerine dair yasanan yonlendirilmesi
yonetsel sorunlara getirilen ¢6ziim
snerileri Personelin diizenli denetlenmesi (K6,K8)

Milli Egitim Midurligiyle iletisim

(K1, K2, K3, K4, K5, K6, K7, K8)

kurulmasi
Veliler arasindan goniillii yardimc1r  (K2)
hizmetli temin edilmesi

Birlestirilmi fli  ilkokullard

[restrimis - SIEL TROXUTATME  yihtarla siki iletisim kurulmasi (K1, K2,K7)

O0grenci hizmetlerine dair yasanan
yonetsel sorunlara getirilen ¢6ziim

Ev ziyaretlerinin yapilmasi

(K2, K3, K5, K6)

onerileri Velilerle siki bir iletisim kurulmasi (K1, K2, K3, K4, K5, K6, K7, K8)
Birlestirilmi fli  ilkokull
irestiriimis S‘;,‘ ! 11 oKt adrd,a Okul aile birliginin  faaliyete (K6, K8)
egitim-6gretim hizmetlerine dair gecirilmesi
yasanan yonetsel sorunlara getirilen _ o
coziim énerileri Baska okullardaki  yoneticilere (K6,K8)
danisma

Velilerin destegini alma
Ogrencilerin destegini alma
Kamu kurumlarindan ve vakiflardan

(K1, K2, K3, K4, K5, K6, K7, K8)
(K2)

L (K1, K2,K7)

materyal destegi saglama
Birlestirilmis  smmifli ilkokullarda Muhtarin destegini alma (K1, K2, K7)
okul isletmesine dair yasanan Hayirseverlerden kaynak bulma (K3, K5, K8)

yonetsel sorunlara getirilen ¢éziim
onerileri

Velilerin destegini alma

Milli Egitim Miidirliigiinden destek
alma

Kamu kurumlarindan ve vakiflardan
destek alma

Kisisel telefon ve mobil internet
kullanimi

(K2, K3, K4, K5, K6, K7,K8)

(K1, K2, K3, K4, K5, K6, K7, K8)
(K2, K3, K7)

(K1, K2, K3, K4, K5, K6, K7, K8)

Mudir yetkili 6gretmenlerle yapilan miilakat sonucunda 6gretmenlerin birlestirilmis sinifli
ilkokullarda gorev yaparken yonetsel sorunlar yasadiklari ve bu sorunlara karsi birtakim ¢6ziim
Onerileri getirdikleri anlasilmistir. Ancak midiir yetkili 68retmenlerin bir¢cok ydnetsel sorunu
kendi kisith ¢oziimleriyle ¢c6zmeye calistiklar1 ve bazi sorunlarina nitelikli ¢6ziim bulamadiklar
ve bu sorunlarin bir¢ogunun siirdiigii anlasilmistir. Midiir yetkili 6gretmenler; velilerle,
muhtarla ve Milli Egitim Midirligiyle iliskilerin olumlu bir zeminde yiirttilmesinin bazi
sorunlart ¢ozmelerinde etkili oldugunu belirtmislerdir. Bir¢cok kronik yo6netsel sorun
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yasamalarina ragmen miidir yetkili 6gretmenlerin tek baslarina bazi ¢oziimler lireterek okulun
amaglarina yonelik yonetsel faaliyetlerini olumlu bir atmosferde siirdiirmeye calistiklari
anlasilmistir.

SONUCLAR ve TARTISMA

Birlestirilmis sinifli ilkokullarda yasanan yonetsel sorunlar analiz edildiginde, personel
islemlerine, 6grenci islemlerine, egitim-6gretim islemlerine ve okul isletmesine dair sorunlar
sonug olarak elde edilmistir. Bu sonuclara dair en fazla sorunun egitim-6gretim hizmetlerine
dair ve okul isletmesine dair sorunlar oldugu, Ogrenci hizmetlerine dair sorunlarin daha az
yasandigl nitelendirilirken en az sorunun ise personel hizmetlerine dair yasanan sorunlar
oldugu sonug olarak ¢ikmaktadir. Ilgili arastirmalardan farkli olarak personelin adaylik, izin ve
disiplin islerine dair sorunlar yasandigi sonucu ¢ikmaktadir.

Birlestirilmis sinifli ilkokullarda yasanan ydnetsel sorunlara getirilen ¢6ziim oOnerilerini ele
aldigimizda personel hizmetleri, egitim-6gretim hizmetleri, 6grenci hizmetleri ve okul
hizmetlerine dair sorunlara farkl ¢6ziim onerileri gelistirilmistir. Miidur yetkili 6gretmenlerin
en fazla egitim-6gretim hizmetlerine ve okul isletmesine dair sorunlara ¢ozliim gelistirmekte
zorlandig1 anlasilmaktadir. Genel olarak personel hizmetlerine dair az sorun yasanirken en fazla
yardimc personel bulmada sorun yasandigl sonug olarak ¢ikmaktadir. ilgili arastirmalardan
farkli olarak miidiir yetkili 6gretmenlerin kisisel telefon ve kisisel internet kullanimi sayesinde
yonetsel bir¢cok soruna veri girisleri ve iletisim kapsaminda ¢dzliim gelistirebilmektedirler.
Ayrica egitim-6gretim hizmetlerine dair sorunlara baska okullardaki yoneticilere danismak
suretiyle ¢6ziim gelistirebilmektedirler.

Alanyazinda ilgili arastirmalarda da benzer neticelere ulasimistir. Arslan (2013) “Birlestirilmis
Siifli Ilkégretim Okullarinda Gérev Yapan Miidiir Yetkili Ogretmenlerin Yénetimle Ilgili
Sorunlarin incelenmesi” Gézler ve Celik (2013) “Birlestirilmis Simfli Okullarin Yénetim
Problemleri” Kubang ve Sama (2017) “Miidiir Yetkili Ogretmenlerin Yasadiklar1 Sorunlara iliskin
Goriisler: Van ili Ornegi” Akdogan (2007) “Birlestirilmis Simfl ilkogretim Okullarinda Goérev
Yapan Miidiir Yetkili Ogretmenlerin Yonetim Siirecinde Karsilastiklar1 Sorunlar” Tosun ve Filiz
(2017) “Miidiir Yetkili Simf Ogretmenlerinin Karsilastiklar1 Ekonomik ve Okul Isletmesiyle ilgili
Sorunlar” Cikrik (2017) “Birlestirilmis Siniflarda Gérev Yapan Ogretmenlerin Sorunlar (Denizli
ve Erzurum Ornekleri)”adh aragtirmalarda ders arag ve gereglerinin temin edilmesinin, okul-aile
birliginin kurulmasinin, okulun temizlik islerinin ve okula kaynak temin edilmesinin
birlestirilmis sinifli okullarda en fazla yasanan ydnetsel sorunlar oldugu sonucuna varilmistir.
Okul esyalarinin ve malzemelerinin bozuk ve eski olmasi, odun ve kémiiriin yetersiz olmasi,
kirtasiye ve donatim malzemelerinin yetersiz olmasi sorun olarak belirtilirken miidiir yetkili
o6gretmenlerin okula 6denek bulamamasi ve bu konuda MEB’den yeterince destek gorememesi,
gecici gorevlendirilen yardimci hizmetli personelin okuldaki islerde yetersiz kalmasi ve bu
personelin kadrolu olmamasi en fazla yasanan yonetsel sorunlar oldugu sonug¢ olarak
¢ikmaktadir. Arastirmamizla parelel olarak en fazla sorunun okul isletmesinde ve egitim-
O0gretim hizmetleri alaninda yasandigi sonug¢ olarak c¢ikmaktadir. Birlestirilmis siifl
ilkokullarda genel olarak 6gretmen sayisi okulda arttikca 6grenci ve 6gretim boyutundaki
sorunlarin azaldig1 sonucu ¢ikmaktadir. ilgili arastirmalarda ve arastirmamizda en az yasanan
sorunun personel isleriyle ilgili oldugu sonucu ¢ikmaktadir. Arastirma neticesinde bahsedilen
arastirmalarda ulasilan sonuglardan farkli bazi sonuglara ulasilmistir. Bunlar: Personelin izin
islemleriyle ilgili sorunlar, personelin disiplin isleriyle ilgili sorunlar ve personelin adaylik
islemleriyle ilgili sorunlardir.

Mudir yetkili 6gretmenler, personel hizmetlerine dair yonetsel sorunlar1 ¢ozebilmek igin
yardimc1r personel ihtiyacim karsilamak iizere velilerden goniilli yardimci personel
bulabilmektedir. Personelin disiplinini saglamak iizere denetimi siklagtirmaktadir. Onlarin
okuldaki 6grencilere ve 6gretmenlere karsi olumsuz davranislarini diizeltmek i¢in onlar1 hizmet
ici egitimlere yonlendirebilmektedir. Okuldaki personelin adaylik, sicil gibi islemlerini

ISSN: 2602-2516 Disiplinlerarasi Egitim Arastirmalari Dergisi 86
Journal of Interdisciplinary Educational Research 2022; 6(11);76-89



Bozdogan, E., Polat, S. / Birlestirilmis Stmfli ilkokullarda Yasanan Yénetsel Sorunlar ve Coziim Onerileri

halledebilmek ve elektronik sisteme veri girislerini saglayabilmek icin Milli Egitim Midurligi ile
iletisimi siki tutmaktadirlar.

Mudir yetkili 6gretmenler, 6grenci hizmetlerine dair yonetsel sorunlari ¢ézebilmek icin velilerle
iletisimi kuvvetlendirmeye calismaktadir. Velileri okula davet edip, gelmeyen velileri ziyaret
ederek kayit zamani gelen 6grencilerin kaydini yapmaktadirlar. Ogrenci devamsizlik sorunu da
bu sekilde c¢oziilmeye c¢alisiimaktadir. Velilere yapilan ziyaretler sayesinde devamsizlik
mektuplar1 da elden ulastirilabilmektedir. Ogrencilerin devamsizliklarini sisteme islemekte
zaman acisindan zorlanan miidiir yetkili 6gretmenler, eslerine veya giivendikleri bir yakinina bu
islemleri yaptirabilmektedirler. Ogrenciye ve veliye ulasilamadig1 bir durumda kéy muhtarindan
destek alinarak ¢ogu zaman veli ile iletisim saglanabilmektedir.

Midiir yetkili 6gretmenler, egitim-0gretim hizmetlerine dair yonetsel sorunlari ¢6zebilmek icin
okul-aile birligini toplamaya ¢alismaktadir. Az da olsa velilerin katilimiyla bazi okullar okul-aile
birligini toplayabilmektedir. Bu da egitim ve 6gretim faaliyetlerini zenginlestirme ve okulu
donanim anlaminda gelistirme agisindan oldukc¢a énemli katkilar sunabilmektedir. Bazi miidiir
yetkili 6gretmenler okul-aile birliginde toplanan maddi kaynakla ders materyalleri alabildigini
dile getirmektedirler. Hem 6gretmenlik hem de miidiirliik yapan miidiir yetkili 6gretmenler
Ogrencilerin destegi ile idari islere daha fazla vakit ayirabilmektedirler. Ayni zamanda akran
egitimi faaliyetini harekete gecirilerek smifta 6grencilerin derslerden geri kalmasini
engelleyebilmektedirler. Okulda IYEP gibi faaliyete gecirilmesi zaman alan ve detayl bilgi sahibi
olunmasi gereken uygulamalarda kolaylik saglama adina diger okullardaki yoneticilerin bilgisine
basvurulabilmektedir. Miidiir yetkili 6gretmenler ders ara¢ gerec ve materyal ihtiyacini farkh
kamu kurumlarindan ve vakiflardan yardim istemek suretiyle giderebilmektedirler. internet
ortaminda ya da telefonla kurulan etkilesim sayesinde okula ders materyali talep edilebilmekte
ve ¢ogu zaman bu kurumlar okullara destek olabilmektedir.

Midiir yetkili 6g8retmenler, okul isletmesine dair yonetsel sorunlart ¢dzebilmek icin okulun,
1sinma, boya, badana, tamirat ve temizlik islerini hem kendileri hem de velilerle birlikte
yapabilmektedir. Yardimci hizmetli personeli olmayan okullar sorunlarimi bu sekilde
cozebilmektedir. Kamu kurumlar1 ve hayir kuruluslarindan yardim talep edilerek birtakim
yapisal ve fiziksel sorunlar céziilebilmektedir. Ozellikle belediyelerin ve Ozel idare’nin bu
sorunlar ekseninde yardimci olabildigi belirtilmektedir. Yine okulun tamirat, tadilat ve yapisal
diizenlemelerinde bagska illerde hali vakti yerinde olan hayirsever koyliilerin destegi muhtar
araciligy ile saglanabilmektedir. Koy muhtarinin sorun ¢6ziicii bir rol benimsemesi, okulun
maddi birgok sorununun ¢oéziilmesinde etkili olabilmektedir. Muhtar, ¢evresini kullanarak bazi
okullara maddi kaynak bulabilmektedir. Okul isletmesine dair en 6nemli sorunlardan internet ve
telefon baglantisinin olmamasi, bu konuda hi¢bir kurumun yardimci olamamasi okullarda
miidiir yetkili 6gretmenlerin bireysel ¢6ziim bulmalarin1 zorunluluk kilmaktadir. Ogretmenler
sahsi telefonlarin1 ve mobil internet paketlerini sinyal oldugu 6lciide okulun yazigma islerini
gerceklestirmede kullanmaktadirlar. Mobil internet kurumsal olmadig1 icin bir¢ok veri girisi
yapilamamaktadir. Bu durumda midiir yetkili 6gretmenler Milli Egitim Midirligiiyle ikili
iliskilerini kullanarak veri girislerini saglayabilmektedir. Ek ders ve diger tiim hesaplamalari
mobil internet yardimiyla gergeklestirmeye ¢abalamaktadirlar. Okula maddi kaynak saglanmasi
acisindan okul-aile birligi kurulabilmesi 6nemlidir. Buradan elde edilen maddi kazanimlar
okulun ihtiyaclarina kullanilabilmektedir.

Alanyazinda bulunan ilgili arastirmalarda ve arastirmamizda da benzer sonuglara ulasilmistir.
Midir yetkili 6gretmenlerin yonetsel bir¢ok sorunu ¢6zmek icin kendi baslarina ¢6ziim
iretmeye calistiklar1 ve Ogrencilerden yardim almak suretiyle ¢6ziim bulmaya calistiklar
anlasilmaktadir. Co6ziim Onerileri kapsaminda MEB'in okullara ilgi gostermesi, 6denegin
ihtiyaclara gore merkezden okula dogrudan verilmesi, velilerin ilgisinin arttirilmasi, batidaki
okullarla kardeslik baginin kurulmasi olarak aktarilmaktadir. Kigik koy okullarinin
birlestirilmesi suretiyle daha modern okul binalarinin tasimali hale getirilebilecegi dile
getirilmektedir. Kirtasiye ve egitim yardiminin zamaninda yapilmasi gerektigi, yerel
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Disiplinlerarasi Egitim Arastirmalar1 Dergisi

yoOnetimlerin fiziksel sorunlar1 ¢c6zmede daha aktif rol oynamasi gerektigi dile getirilmektedir.
Okul-aile birligi ve muhtar ile iletisimin gli¢lendirilmesi, fakiiltelerde egitim stirecinde
Ogrencilere birlestirilmis siniflarla ilgili ders verilmesi ve 6grencilerin fakiiltedeyken staj icin
koylere gonderilmesi sonu¢ olarak cikmaktadir. Milli Egitim Miidirligiiniin miidiir yetkili
O0gretmenlerin isteklerine daha duyarli olmasi, birlestirilmis siniflarda goérev yapan
O0gretmenlere kurs ve seminerler verilmesi Onerileri ¢ikan sonuglardandir. Miidiir yetkili
O0gretmenlerin yonetsel anlamda zengin bir icerige sahip bir hizmet ici egitime tabi tutulmasi
gerektigi dile getirilmektedir. MEB’in birlestirilmis sinifli ilkokullarda yasanan sorunlara yonelik
¢ozlimler iiretebilecek Bakanlik bilinyesinde bir komisyon olusturmasi gerektigi, miidiir yetkili
O0gretmenlerin lisans egitimi sirasinda resmi yazismalar konusunda mutlaka egitim almasi
gerektigi sonucuna varilmistir.

Arastirma sonucunda miidiir yetkili 6gretmenlerin 6zellikle fiziksel sorunlarin ve teknolojik
eksikliklerin bir¢ok sorunun kaynagini olusturdugu ve bu noktada miidiir yetkili 6gretmenlerin
alanyazinda yapilan arastirmalar sonucunda ulasilan ¢6ziim oOnerilerinden farkli olarak
teknolojik sorunlar1 ve bu soruna bagh olarak ortaya ¢ikan diger sorunlari sahsi bilgisayarlarin
kullanarak, kisisel telefon ve kisisel mobil internet paketlerini kullanarak ¢6ziim iiretmeye
calistiklar1 ortaya cikmaktadir. Ayrica egitim-6gretim hizmetlerine dair bazi sorunlarin bagka
okullardaki yoneticilere danisilarak yapilabilecegi farkli bir ¢dziim olarak ortaya cikmaktadir.
Arastirma sonucunda midir yetkili 6gretmenlerin 6zellikle fiziksel sorunlarin ve teknolojik
eksikliklerin bir¢ok sorunun kaynagini olusturdugu ve bu noktada miidiir yetkili 6gretmenlerin
alanyazinda yapilan arastirmalar sonucunda ulasilan ¢6ziim Onerilerinden farkli olarak
teknolojik sorunlar1 ve bu soruna bagli olarak ortaya ¢ikan diger sorunlari sahsi bilgisayarlarini
kullanarak, kisisel telefon ve kisisel mobil internet paketlerini kullanarak ¢6ziim iiretmeye
calistiklar1 ortaya ¢ikmaktadir. Ayrica egitim-6gretim hizmetlerine dair bazi sorunlarin baska
okullardaki yoneticilere danisilarak yapilabilecegi farkli bir ¢6ziim olarak ortaya ¢ikmaktadir.
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Abstract

The aim of this research is to reveal the administrative problems experienced in primary schools with
multigrade classes and the possible solutions to these problems. The research is in the type of qualitative
research and was conducted using the phenomenology pattern. The study group of the research consisted
of 8 principal authorized teachers who were selected according to the easily accessible situation sampling,
working in primary schools in Sivas in the 2021-2022 academic year. Data were obtained with a semi-
structured interview form, and the data were analyzed using content analysis. It has been understood that
the administrative problems experienced in primary schools with multigrade classes are related to
personnel services, student services, education and training services, and school management. While
getting support from the parents to meet the personnel needs for personnel services, directing the
existing personnel to in-service trainings and strict supervision are implemented as a solution to the
disciplinary problems of the existing personnel. Administrative problems regarding student services are
tried to be solved by communicating with the village local authority and parents. Administrative problems
related to education and training services; It is tried to be solved by consulting other school
administrators, activating the school-parent union, getting the support of parents and students, and
providing material support from public institutions and foundations. Administrative problems related to
school business; by getting the support of benefactors, parents, local authority, foundations;
correspondence problems are tried to be solved with the help of personal telephone and personal mobile
internet.

Keywords: Combined Class Primary Schools, principal authorized teacher, administrative problems, solution
suggestions.

INTRODUCTION

While there are many changes in every field in the world undergoing change and
transformation, one of the fields most affected by this change is education. Changing political
roles in the world, the perception of individualization that has become more evident, and
economic developments that deeply affect the world directly affect education and educational
institutions (Altan, 2018: p. 1581). In order to realize this change in a positive way, to achieve
excellence in the field of education, to ensure development in every field, and to compete with
developed countries, the role of the teacher in the school and in the classroom is important. The
acceptance of a school as a good school in general also depends on the quality of the education
that the teacher gives to his students (Gozler, 2009: p. 1). Primary and secondary education is
compulsory in our country, every individual has the right to receive education and this is
guaranteed by law. This assurance is provided by Article 7 of the Basic Law of National
Education published in the Official Gazette No. 24.06.1973/14574. With this legal guarantee, the
state is expected to provide education opportunity by providing equality of opportunity to every
individual.
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In settlements where the number of people is low, due to the low number of students and the
lack of sufficient teacher staff, the training of this common classroom by a teacher as a result of
combining the student classes at different levels to form a common classroom is called combined
classroom teaching (Tekisik, 1989: p. 12). Reasons such as the economic difficulty of opening a
separate classroom for each grade level in villages where the population is very sparse, the high
mobility of migration from villages to cities, the shortage of teachers, and the reopening of
schools in villages operating with busses can be described as economic and social reasons that
make the application of combined classrooms obligatory. (Sidekli et al. 2015: p. 312).

In our country, as a requirement of the law, the state tries to provide education opportunities for
individuals without making any distinction between towns and villages. In Turkey, in
settlements far from cities, in rural areas; It is very difficult to establish qualified schools that
can meet all educational needs in city centers due to many reasons such as difficult
transportation opportunities, sparse population, scattered and irregular settlements, and
difficult climate and terrain conditions (Dds and Sagir, 2013: p. 238). Due to these obstacles, the
application of the combined classroom has become a necessity in our education system and has
been applied for many years.

Multigrade primary schools are a compulsory practice in education in many countries around
the world. Although schools with multi-class education in rural areas do not solve the problems
of education in the full sense, it can be seen as a good opportunity in terms of increasing the
level of education in villages (Little, 1994: p. 1). Combined classroom practice is carried out in
almost all European countries, the USA, Japan and many countries of the world (Kéksal, 2006: p.
8). The combined classroom practice, which is also heavily applied in our country, is mandatory
and applied to provide benefits in education at a minimum scale. The combined classroom
practice, which is also applied in Turkey, is an application that has entered our education system
due to the need for teachers, the shortage of students and insufficient physical opportunities.
One of the first concepts that comes to mind when village school is mentioned in Turkey is the
concept of combined classroom. K.V.Wofford, who was invited to our country in 1951 to
research and examined the village schools in our country and to offered solutions to the
problems of these schools, presented the "group system" as a recommendation instead of the
concept of "class system" in the report he prepared as a result of some studies, and the aim of
this proposed system is 1, 2 and 3. The aim is to gather the 4th and 5th grades in a separate
group and to put into practice education programs of equal difficulty within each group every
year (Binbasioglu, 1999: p. 2).

The fact that the village population in our country was higher than the city population until the
1970s necessitated the application of the combined class. Despite the trend towards bussed
education, it is seen that one out of every four schools in Turkey is a village school and about a
quarter of them are primary schools with combined classrooms (KODA, 2019: p. 12). As a reality
of our country, the combined classroom practice has been a part of our education system for
many years. It is an application that will continue to be enforced in our country as long as the
current conditions and impossibilities continue.

Children studying in multi-class schools have the chance to access information on their own,
share and structure the information they have acquired with their peers, and their self-
confidence can be increased by giving responsibility to the students (Arslan, 2013: p. 21).

In the study covering 11 countries, it was concluded that the academic success, human relations
or behaviors of the students studying in the multigrade class were not adversely affected (cited
in: Cikrik, 2017: p. 29). While the students studying in the multigrade class have the chance to
make up for the missing achievements of the previous year, their level of readiness for the
lessons in the next class is high with implicit learning (Eroglu, 2015: p. 19). Based on the
information, we can say that there are also positive aspects of combined classes.

While talking about the advantages of multi-class schools, we can say that there are also many
disadvantages.The fact that the teacher has to take on the roles such as principal and servant at
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the same time while taking on the role of teaching at the school; It causes him to neglect the class
he attends and to experience role confusion. (Dursun, 2006: s. 48). Situations such as the harsh
conditions and lack of time in multi-class schools can make it difficult for classroom education to
reach its goals (Koksal, 2009: p. 18). It is very difficult for the teacher to allocate enough time to
the groups in which he gives homework and teaches alternately. The inexperience of the
teachers who teach in multigrade classrooms and the fact that they do not receive adequate
training in the multigrade classroom make it difficult for them to work in these classrooms
(Kokld, 2000: p. 34). Insufficient teaching materials and technological equipment in multi-class
schools in village conditions negatively affect the interactive teaching of lessons (Summak et al.
2011: p. 1229).

Most of the research on primary schools with multigrade classes in villages and rural areas in
general focuses on teaching in these schools. Teachers working in these schools have to deal
with the management of the school on the one hand, while doing education and training on the
other. In primary schools with combined classes, which are an important part of our education
system, there is no independent administrative staff to assume the role of administrator. A
classroom teacher working in these schools is assigned as the principal authorized
teacher.According to Article 42 of the Ministry of National Education's Pre-School Education and
Primary Education Institutions Regulation published in the Official Gazette No.
26.07.2014/29072: “One of the classroom teachers is appointed as a principal authorized
teacher in primary schools that do not have an independent directorate. The principal is an
authorized teacher and assumes the duties, powers and responsibilities of the principal.”
provision is included. The principal authorized teacher who teaches in the combined classroom
has to undertake the administrative work of the school while performing the educational
activities on the one hand.

Since nearly half of the villages in our country were removed from the village status and gained
neighborhood status with the Metropolitan Law that came into force in 2012, statistics
belonging to many villages are published by the Ministry of National Education with city data
(Village Schools Exchange Network[KODA], 2019: p. 12). Considering the current statistical data,
the number of primary schools in Turkey is 25,576, while the number of village schools is 6,200
(MEB, 2021).When we also calculate the village schools in 30 provinces with metropolitan
status, it is estimated that the number of primary schools with combined classes in Turkey is
around 7,000 (KODA, 2019: p. 12). These data reveal a very high rate for our education system.

Since primary schools that implement multi-grade classrooms at the Ministry level in Turkey are
not defined as established schools, administrators are not appointed to these schools, and one of
the teachers working here is assigned as a "principal authority” (Tosun and Filiz, 2017: p. 980).
The principal authorized teacher has to deal with the administrative affairs of the school while
teaching students from different grade levels in his class. Principal authorized teacher; He has to
do many works and services that more than one person should do, such as attending the
necessary meetings, finding financial resources for the school's needs, keeping the school clean,
keeping the school warm, making the official correspondence of the school, repairing or
replacing the deteriorated and old materials, communicating with the environment (Teacher).
General Directorate of Training and Development[0YGM], 2019: p. 60). Consolidated classroom
teachers, who work under heavy workload and difficult conditions, experience many
administrative problems and have difficulty in finding solutions to the problems they
experience. In the administrative sense, it is stated that there are problems in the operation of
the school in the primary schools with combined classrooms, and that there are major problems
in cleaning, providing financial and financial resources to the school (Arslan, 2013: p. 97). It is
very important to identify the administrative problems of primary schools with multigrade
classes in detail and to develop solutions to these problems in order to increase the quality of
education. It is a fact that the conditions of primary schools with combined classrooms are
changing day by day in an environment where conditions are changing rapidly in today's
conditions. Although the researches reveal the problems experienced in primary schools with
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combined classrooms and the solutions developed for these problems, it is important to be able
to produce new researches suitable for today's conditions by considering the dynamism of the
educational conditions.

When we examine the current research on the subject; Arslan (2013) In his master's thesis
"Examination of Management-Related Problems of Principal Authorized Teachers Working in
Combined Class Primary Schools", the universe and sample of the 2012-2013 academic year
were 45 from 67 teachers authorized by principals in Kocasinan, Pinarbasi, Talas, Develi and
Melikgazi districts in Kayseri province. The principal authorized teacher was reached, a
questionnaire form was applied as a data collection tool and as a result; It has been stated that
the most common administrative problems in multi-class schools are personnel personnel
procedures, taking security measures for students, supply of course materials and equipment,
failure to establish a school-parent union, cleaning the school and providing resources to the
school.

Gozler and Celik (2013) “Management Problems of Combined Class Schools” Kuban¢ and Sama
(2017) “Opinions on Problems Experienced by Authorized Teachers: The Case of Van Province”
Akdogan (2007) “Problems Encountered by Principal Authorized Teachers Working in
Combined Class Primary Schools ” Tosun and Filiz (2017) “Economic and School Management
Problems Encountered by Principal Authorized Classroom Teachers” Cikrik (2017) In research
on “Problems of Teachers Working in Multigrade Classes (Denizli and Erzurum Examples)” in
general, depending on the school management; providing resources to the school, maintenance
and repair works, technological deficiencies, knowledge of legislation; Depending on the
education-teaching dimension, the lack of school and course equipment and the insufficient time
to be allocated for education are the most common problems. Due to student affairs, students'
registration and absenteeism problems, and parents' indifference and indifference are the
results. As a result, it was stated that the least problem was the problems experienced with the
personnel. When we consider the geography of the country, these identified problems can vary
and differ according to the region and region. It is important that researches on this subject are
carried out all over the country and that the problems specific to the region and region are
revealed. It is an undeniable fact that the conditions of primary schools with combined classes
change every year. This reality causes new findings and results to emerge. In this research, it is
important to identify the current administrative problems of primary schools with multigrade
classes and to present solutions developed for these problems.

In this research, it is aimed to reveal the managerial problems of primary schools with multi-
grade classes and the solution proposals for these problems according to the opinions of the
principal authorized teachers working in these schools.

The Aim of the Study

The aim of this research is to identify the administrative problems of primary schools with
multigrade classes and to search for solutions to these problems. In line with this general
purpose, answers to the following questions were sought:

1. What are the administrative problems experienced in primary schools with combined
classrooms?

2. What are the solutions to the administrative problems in primary schools with combined
classrooms?

METHOD

The Design of the Study

In this research, it is aimed to determine the administrative problems of primary schools with
combined classrooms and the solution proposals to be brought to these problems. Qualitative
research method was used to achieve this aim. Qualitative research is one of the ways of
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producing knowledge that people put forward in order to understand their own characteristics,
solve their unknown aspects, and understand the depths of the social structures and systems
created by their efforts (Baltaci, 2019: p. 370). When conducting qualitative research, mostly
qualitative data collection techniques such as observation, interview, analysis of documents and
discourses are used (Baltaci, 2019: p. 370). In qualitative research, the person conducting the
research values the subjectivity of the answers directed to him while following the questions
and the truth and tries not to establish a cause-effect relationship between the events (Karatas,
2015: p. 63).

In this study, phenomenology research design, one of the qualitative research designs, was used.
The goal of phenomenology is to comprehend people's experiences and lives (Van Manen, 2007:
p- 12). In order to understand the phenomena that emerge as a result of events, experiences and
perceptions in daily life, we need to have a deep and detailed understanding (Tekindal and Arsu,
2020: p. 157). Phenomenology research design, which means phenomenology in Turkish, can
offer us the opportunity to reach detailed information on the subjects we will research.

In this study, when we consider the concept of "administrative problems experienced in primary
schools with multigrade classes and the solutions offered to these problems" as a phenomenon,
the use of phenomenological research design was preferred in the research in order to examine
the administrative problems experienced by the principal authorized primary schools and the
solution proposals they brought to these problems in a natural environment.

Participants

The universe of this research consists of 77 principal-authorized teachers working in primary
schools with combined classes in Sivas province in the 2021-2022 academic year. As the COVID-
19 epidemic process continues all over the world and in our country, interviews were held with
teachers authorized by the principal through the ZOOM application to collect data. Since it is
difficult to use traditional methods in current conditions, it is preferred to use easily accessible
sampling method. Within the scope of the research, 8 people were interviewed in order to reveal
the administrative problems of primary schools with combined classrooms and the solutions
offered to administrative problems.

Table 1. Demographic Information of Principal Authorized Teachers

Participant Gender Years of Service
P1 Male 10-15 Years

P2 Female 5-10 Years

P3 Female 5-10 Years

P4 Female 1-5 Years

P5 Male 1-5 Years

P6 Female 1-5 Years

P7 Male 5-10 Years

P8 Female 5-10 Years

Measurement Tools

Interviewing, which is a verbal communication technique between at least two people, can be
made face-to-face, with technological tools such as telephone and communication tools that
provide instant image and sound (Yiiksel, 2020: p. 548). One of the interviews that we come
across in different forms is semi-structured interviews. In the semi-structured interview
technique, he prepares the questions in the interview and sets up a planned interview and can
affect the flow of the interview with different questions according to the process of the interview
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(Yiiksel, 2020: p. 549). In this study, a semi-structured interview form, which was developed by
taking expert opinion, was used to collect data through the researcher. In the interview form
prepared within the scope of the research, a total of two questions were asked to examine the
administrative problems experienced by the teachers authorized by the principal, who
participated in the interview, and the solution proposals they developed for these problems. The
interview form used in the research was prepared in accordance with the purpose of the
research and then it was examined in terms of structure, content and language validity by an
expert in the field of Educational Sciences. In a pilot application, it was understood that the
interview would take an average of 20 minutes.

Within the scope of the research, 8 people were interviewed in order to reveal the
administrative problems of primary schools with combined classrooms and the solutions offered
to administrative problems. Before the interview, detailed information about the rights and
research process was given to the participants and necessary permissions were obtained from
the authorities. Within the scope of the interview within the scope of the research, the questions
asked to the teachers who work in primary schools with combined classes are as follows:

1. As a principal authorized teacher, what are the administrative problems you experience in a
combined classroom primary school?

2. What are the solutions you applied to the administrative problems you experienced in a
primary school with a multi-class classroom?

Data Analysis

After the data were collected in the research, the audio recordings were transcribed via the
Microsoft Word program, and 18 pages of raw data document were obtained. The answers to the
questions asked in the interviews were analyzed. Answers containing incomplete information
and data were excluded from the scope of the study.

The analysis of the data obtained as a result of the interviews with the teachers authorized by
the principal was carried out by using the content analysis method, one of the qualitative data
analysis techniques. Content analysis is a research method that aims to extract objective and
systematic information about the data obtained from texts (Kogak and Arun, 2006: p. 22). As a
result of the content analysis, some information was tried to be revealed in an unbiased and
systematic way.

In the research, the records that were converted into written form were read and examined in
detail, and some codes and dimensions were reached. The codes used in the research were
created in accordance with the interview form and the literature. The common points of the
identified codes were determined and sub-themes and themes were revealed. The direct
statements of the interviewees were conveyed and their views were clearly reflected. The
pseudonyms of the participants are indicated at the end of the sentences containing the directly
quoted opinions. Validity was tried to be ensured as a result of long-term interaction with the
participants and expert examination. At the last stage, the descriptions obtained were evaluated
and some conclusions were reached by explaining the cause-effect relationships.

FINDINGS

In this section, the findings obtained as a result of the interviews made according to the sub-
problems created in order to determine the administrative problems experienced in primary
schools with combined classrooms and the solution proposals developed for these problems are
tabulated and interpreted.

Findings regarding the problems experienced in primary schools with multigrade classes

The first sub-problem of the research is "What are the administrative problems in primary
schools with multigrade classes?" formatted. In order to find an answer to this sub-problem, the
question "What kind of administrative problems do you have in a multi-class primary school?"
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was asked to the teachers. In this section, the data related to the theme of problems experienced
in primary schools with combined classrooms are presented in the table below (Table 2).

As a result of the interviews, the administrative problems experienced by the teachers
authorized by the principal while working in a primary school with a combined classroom; It has
been determined as four sub-themes: personnel services, student services, education-training
services and school management problems. When we consider the problems experienced by the
principal-authorized teachers working in a multi-class school regarding personnel services, the
absence of an assistant service personnel who performs tasks such as cleaning, burning a stove,
carrying coal, which is based on physical strength and takes a lot of time, comes to the fore as a
problem. The fact that the personnel do not have the right to annual leave like the independent
administrators, that the teachers authorized by the principal have to carry out the candidacy
procedures on their own, the lack of the necessary institutional internet infrastructure and
technological tools to carry out the registration procedures of the personnel are problems.

..we do not have the right to take permission like independent administrators in
emergencies, but for some reason, we are both principals and teachers. Like a
normal teacher, we have to wait for the summer holidays and semester breaks.
Of course, this must be the case in order for students to continue their education,
but we also have special, emergency situations. I think a little tolerance can be
recognized (P4).

The lack of a guide to support these administrative issues is one of the problems mentioned by
the teachers authorized by the principal. When we consider the administrative problems related
to student services, it is a problem that although there are smart boards in the school, there is no
internet infrastructure to use them actively, parents are indifferent and uninterested in the
registration and absence processes of students.

The lack of internet and telephone makes it difficult to communicate with the
school. I'm trying to do my business with my personal phone. We have smart
boards like the schools in the center, but since there is no internet, I can use it
limitedly from my own internet package (P1).

There is no corporate internet school. I am trying to access the internet using my
package on my personal mobile line. It's not very efficient either. I can handle the
personal transactions for better or worse using my own internet, but I can't
process most of my registration transactions to MEBBIS. I have to do this in a
place that has the corporate internet of the National Education. Sometimes I can
do it from another school, sometimes when I go to the district to do my
paperwork (P3).
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Table 2. Administrative Problems Experienced in Primary Schools with Combined Classes

Sub-themes

Categories

Participants

Administrative
problems regarding
personnel services in
primary schools with
combined classes

Procedures regarding the leave
procedures of the personnel
Problems regarding the candidacy
of personnel

Problems with disciplinary actions
of personnel

Problems with the registration of
personnel

Problems with utility processes

(P3,P4)
(P6)
(P8)
(P1,P3)

(P2, P3, P4, P5, P6, P7, P8)

Administrative
problems related to
student services in
primary schools with
combined classrooms

Technological shortcomings
Problems with student registration
Problems with student attendance
Relationships with parents

(P1, P2, P3, P4, P5, P6, P7, P8)
(P3, P5)

(P3, P5, P6, P7)

(P1, P2, P3, P4, PS5, P6, P7, P8)

Administrative
problems related to
education and training
services in primary
schools with combined
classes

Problems in counseling services
Failure to establish school-parent
union

Planning the annual education
Provision of course materials and
equipment

Problems with teaching
Conducting social clubs
Schooling of girls

(P1, P2, P3, P4, P6)
(P1, P2, P3, P7)

(P8)
(P1,P2,P3)

(P2, P3, P4, PS, P7, P8)
(K1, K2, K3, K8)
(K3,K8)

Administrative
problems related to
school management in
primary schools with
combined classes

Issues with school security
procedures

Problems with school building
repairs

Problems with school cleaning
Problems with school
correspondence

Problems with school accounting
Problems with school funding

(K1, K2, K3, K4, K5, K6, K7, K8)
(K1, K2, K3, K7)

(K8)
(K1, K2, K3, K4, K5, K6, K7, K8)

(K3)
(K1, K2, K3, K4, K5, K6, K7, K8)

When we consider the problems experienced in education and training services, the fact that the
teachers authorized by the principal have both teaching and administrative qualifications
reveals that they cannot fully devote themselves to both tasks. Limited time, energy and
opportunities also make it difficult to manage the current situation.

I continue to work as both a principal and a teacher, teaching several classes
together at the same time. Whichever direction I turn, the other side’s business is
disrupted. If I look at management jobs, teaching, if I look at teaching jobs,
management jobs are interrupted. Sometimes I wonder what to do. When the
inspectors come, they say I can handle everything, as if everything is rosy. They
tell their old stories and give advice, and they open an investigation. Such a
control system does not exist, how can we cope as a principal authorized
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teacher? Administrative works are also disrupted, education and training are
also disrupted, unfortunately. I think that it is necessary to be understanding at
some points when inspecting village schools with multigrade classes (P2).

While it is understood that the course tools and materials are limited in schools, it is stated that
the realization of guidance and social club activities is limited and remains on paper. It is said
that in the planning of the annual education, both the transition to distance education and the
snow holidays cause the plan to remain in the air and remain on paper.

...as I said, we continue our teaching activities with a special effort. Sometimes,
the accumulation of administrative tasks can cause guidance activities and
social club activities to remain on paper. We try to celebrate certain days and
weeks with the means at our disposal. We try to exhibit the activities that we
created with limited means on a small number of boards at school (P6).

It is a problem that the school-parent union cannot be formed due to the indifference of the
parents, and that it remains on paper even if it is formed. It is stated that the schooling of girls
has been solved to a large extent, but the problem has not completely disappeared, and some
families are conservative in this regard.

Until a few years ago, there were families who were reluctant to send their girls
to school. However, I can say that there is only a handful of people who haven't
sent them lately. In general, I cannot say that the problem has been completely
resolved, even though there has been a lot of progress in sending girls to school

(P3).

When we consider the problems related to the school operation, it is stated that the stray
animals roaming around the school cause security problems, and the drought-related thirst in
some schools is a problem. It is stated that the lack of cleaning personnel in the school causes
many problems in hygiene and cleaning. It is stated that the temporary staff who are assigned
every year under the epidemic conditions are not assigned this year, causing a hygiene problem.
It is stated that the maintenance and repair works of the school are not taken into account by the
upper units and the parents. It is stated that the absence of a corporate internet and telephone is
one of the biggest problems in schools. It is stated that it is difficult to bring documents to and
from the school and the district, and official correspondence is made under difficult conditions.
It has been stated that it is very difficult to prepare financial and financial resources for the
school and trying to do the accounting works with personal technological means is a problem.

Stray dogs are very dangerous... Despite meeting with the headman, I couldn't
make any progress. Even if children are used to village conditions, they are
sometimes afraid when they come to school in the morning. I am scared too. We
have not experienced anything bad until today, but this animal can do anything
at any time, after all (P3)...

The cleaning of the school is a big problem this year, a good or bad ISKUR staff
member was assigned. This year, they did not give servants in the middle of this
epidemic. Mask, distance and hygiene rules should be acted on, okay, but how
are we expected to provide hygiene among all this work (P5).

We have problems in terms of financial resources... I need to keep a good
relationship with the headman in order to deal with things like paint and
whitewash, he has a wide circle of people... He finds someone, intervenes and our
problem is solved, but of course, not all issues are resolved. The road to the
school garden is a muddy sea, I still haven't found a source to analyze this place.
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I wish we had an active school-parents union. Thankfully, the state pays the bills.
We are committed to the system, but I still think that resources should be
allocated to schools. The bills we don't use are paid, except for electricity. There
is no phone at school, even though the bill is paid (P5).

Findings regarding the solution proposals brought to the problems experienced in primary
schools with multigrade classes

The second sub-problem of the research is “What are the solutions for the administrative
problems in primary schools with multi-class classrooms?” formatted. In order to find an answer
to this sub-problem, the teachers were asked, “What kind of solutions do you develop as a
teacher with principal authority in a primary school with a combined classroom?” question was
posed. The data on the theme of solution suggestions brought to the problems experienced in
primary schools with multigrade classes are presented in the table below (Table 3).

Table 3. Suggestions for Solutions to Administrative Problems in Primary Schools with
Combined Classes

Sub-themes Categories Participants
Suggestions for solutions to Directing staff to in-service training (P6, P8)
administrative problems regarding

personnel services in primary schools Regular inspection of staff (P6,P8)

with combined classes

Contacting the Directorate of National
Education

(P1, P2, P3, P4, P5, P6, P7, P8)

Providing volunteer assistants from (P2)
among parents
Suggestions for solutions to Establishing close communication with (P1,P2,P7)

administrative problems related to
student services in primary schools with
combined classrooms

the local authority
Making home visits

Establishing close communication with
parents

(P2, P3, P5, P6)

(P1, P2, P3, P4, P5, P6, P7, P8)

Suggestions for solutions to the
administrative problems experienced in
education services in primary schools
with combined classes

Activation of the school-parent union

Consulting with administrators at other
schools

Getting parent support

(P6, P8)

(P6, P8)

(P1, P2, P3, P4, P5, P6, P7, P8)

Getting student support (P2)
Providing material support from public (P1,P2,P7)
institutions and foundations

Suggestions for solutions to the Getting the support of the local authority ~ (P1, P2, P7)

administrative problems experienced in

school management in primary schools Fundraising from benefactors (P3, P5, P8)

with combined classrooms

Getting parent support

Getting support from the Directorate of
National Education

Personal phone and mobile internet use

(P2, P3, P4, P5, P6, P7,P8)

(P1, P2, P3, P4, P5, P6, P7, P8)

(P1, P2, P3, P4, P5, P6, P7, P8)

As a result of the interviews with the principal authorized teachers, it was understood that the
teachers had administrative problems while working in primary schools with combined classes
and they offered some solutions to these problems. However, it has been understood that
teachers authorized by principals try to solve many managerial problems with their own limited
solutions and cannot find a qualified solution to some of their problems, and many of these
problems continue. Principal authorized teachers; They stated that maintaining positive
relations with the parents, the headman and the Directorate of National Education was effective
in solving some problems. Although they have many chronic administrative problems, it has
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been understood that the principal authorized teachers try to maintain their administrative
activities in a positive atmosphere for the purposes of the school by producing some solutions
on their own.

RESULTS and DISCUSSION

When the administrative problems experienced in primary schools with multigrade classes were
analyzed, the problems related to personnel transactions, student transactions, education-
training procedures and school management were obtained as a result. It is concluded that the
most problems related to these results are the problems related to education-training services
and school management, the problems related to student services are less experienced, and the
least problems are the problems related to personnel services. Different from the related
researches, it is concluded that there are problems regarding the candidacy, leave and
disciplinary affairs of the personnel.

When we consider the solution proposals brought to the administrative problems experienced
in primary schools with multigrade classes, different solutions have been developed for the
problems related to personnel services, education-training services, student services and school
services. It is understood that principal authorized teachers have the most difficulty in
developing solutions to problems related to education services and school management. In
general, while there are few problems with personnel services, it is the result that there is a
problem in finding assistant personnel at most. Unlike related studies, principals can develop
solutions to many administrative problems within the scope of data entry and communication,
thanks to the use of personal telephone and personal internet by authorized teachers. In
addition, they can develop solutions to problems related to education services by consulting the
administrators in other schools.

Similar results have been reached in related studies in the literature. Arslan (2013)
“Examination of Management-Related Problems of Principal Authorized Teachers Working in
Primary Schools with Combined Classes” Gozler and Celik (2013) “Management Problems of
Consolidated Schools” Kubang¢ and Sama (2017) “Opinions Regarding the Problems of Principal
Authorized Teachers: The Case of Van Province ” Akdogan (2007) “Problems Encountered by
Principal Authorized Teachers Working in Combined Class Primary Schools in the Management
Process” Tosun and Filiz (2017) “Economic and School Management Problems Encountered by
Principal Authorized Classroom Teachers” Cirik (2017) “Problems of Teachers Working in
Combined Classes” (Examples of Denizli and Erzurum)", it has been concluded that the most
common administrative problems in multi-class schools are the provision of course materials
and equipment, the establishment of a school-parent union, the cleaning of the school and the
provision of resources to the school. Damaged and old school supplies and materials, insufficient
wood and coal, insufficient stationery and equipment are stated as problems, while teachers
authorized by the principal cannot find funds for the school and cannot receive sufficient
support from the Ministry of National Education in this regard, the temporarily assigned
auxiliary service personnel are insufficient in the works at the school, and The fact that these
personnel are not permanent is the most common managerial problems. In parallel with our
research, it is concluded that the most problems are experienced in the school business and in
the field of education and training services. In general, as the number of teachers increases in
primary schools with combined classes, it is concluded that the problems in the dimension of
students and teaching decrease. In the related researches and our research, it is concluded that
the least experienced problem is related to personnel affairs. As a result of the research, some
different results were obtained from the results obtained in the mentioned studies. These are:
Problems related to the leave process of the personnel, problems related to the personnel's
disciplinary work and problems related to the candidacy process of the personnel.

Teachers authorized by the principal can find volunteer assistant personnel from parents to
meet the need for auxiliary personnel in order to solve administrative problems related to
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personnel services. It tightens the inspection to ensure the discipline of the personnel. It can
direct them to in-service trainings in order to correct their negative behaviors towards students
and teachers at school. They keep close communication with the Directorate of National
Education in order to handle the candidacy and registration processes of the personnel at the
school and to provide data entry to the electronic system.

Principal authorized teachers try to strengthen communication with parents in order to solve
administrative problems regarding student services. They invite the parents to the school, visit
the parents who did not come, and register the students whose registration time is due. The
problem of student absenteeism is also tried to be solved in this way. Thanks to the visits to the
parents, absentee letters can also be delivered by hand. Teachers authorized by the principal,
who have difficulties in processing students' absenteeism in the system, can have their spouses
or a trusted relative do these procedures. In a situation where the student and the parents
cannot be reached, the support of the village headman can be obtained and communication with
the parents can be achieved most of the time.

Teachers authorized by the principal are trying to gather the school-parent union in order to
solve the administrative problems related to education and training services. Some schools can
gather the school-parent union with the participation of the parents, even if it is small. This can
make very important contributions in terms of enriching education and training activities and
improving the school in terms of equipment. Some teachers authorized by the principal state
that they can buy course materials with the financial resources collected by the school-parent
union. Authorized teachers, who are both teaching and principal, can allocate more time to
administrative work with the support of students. At the same time, they can prevent students
from falling behind in the classroom by activating the peer education activity. In order to
facilitate the applications such as IYEP, which take time to be activated and require detailed
information, the knowledge of the administrators in other schools can be consulted. Teachers
authorized by the principal can meet their course equipment and material needs by asking for
help from different public institutions and foundations. Thanks to the interaction established on
the Internet or by phone, course materials can be requested from the school and these
institutions can often support schools.

Similar results were obtained in the related studies in the literature and in our research. It is
understood that teachers authorized by the principal try to find solutions on their own to solve
many managerial problems and try to find a solution by getting help from the students. Within
the scope of the solution proposals, it is stated that the Ministry of National Education shows
interest in schools, the appropriation is given directly to the school from the center according to
the needs, the interest of the parents is increased, and the fraternity is established with the
schools in the west. It is stated that more modern school buildings can be made bussed by
combining small village schools. It is stated that stationery and education aid should be provided
on time, and local governments should play a more active role in solving physical problems. As a
result, strengthening the communication with the school-parent union and the headman,
teaching the students about the combined classes during the education process in the faculties,
and sending the students to the villages for internship while they were at the faculty. The
recommendations of the Directorate of National Education to be more sensitive to the requests
of teachers authorized by the principal and to give courses and seminars to teachers working in
multigrade classes are among the results. It is stated that teachers authorized by the principal
should undergo in-service training with a rich administrative content. It has been concluded that
the Ministry of National Education should establish a commission within the Ministry that can
produce solutions to the problems experienced in primary schools with multigrade classes, and
that teachers authorized by the principal should definitely receive training on official
correspondence during their undergraduate education.

As a result of the research, it is seen that the physical problems and technological deficiencies
are the source of many problems, and at this point, unlike the solution suggestions reached as a
result of the researches in the literature, the technological problems and other problems that
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arise due to this problem, by using their personal computers, by using their personal phones and
personal mobile phones. It turns out that they are trying to produce solutions using internet
packages. In addition, it emerges as a different solution that some problems related to education
and training services can be done by consulting the administrators in other schools. As a result
of the research, it is seen that the physical problems and technological deficiencies are the
source of many problems, and at this point, unlike the solution suggestions reached as a result of
the researches in the literature, the technological problems and other problems that arise due to
this problem, by using their personal computers, by using their personal phones and personal
mobile phones. It turns out that they are trying to produce solutions using internet packages. In
addition, it emerges as a different solution that some problems related to education and training
services can be done by consulting the administrators in other schools.
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Egitim kurumlarinda verilen egitim-6gretim faaliyetlerinin daha etkili bir sekilde yiiriitiilmesine olanak
saglayan bir¢ok farkli etkenden bahsedilebilir. Ancak son yillarda 6zellikle 6grencilerin biligsel ve
duyussal 6grenmeleri tzerinde olumlu katkilar saglayan bir tiir olan egitici ¢izgi romanlarin ders
strecinde kullanilmasinin ne gibi sonuglar doguracag: daha ayrintili bir sekilde incelenmelidir. Bundan
dolay1 yapilan bu arastirmada sosyal bilgiler 6gretmenlerinin egitici ¢izgi romanlara iliskin bakis a¢ilar1
incelenmistir. Arastirma, 2021-2022 egitim-6gretim yilinda Hatay il merkezinde gérev yapan 15 sosyal
bilgiler 6gretmeni iizerinde gergeklestirilmistir. Arastirma nitel arastirma yontemlerinden durum
calismasi teknigi goéz oniinde bulundurularak tasarlanmistir. Sosyal bilgiler 6gretmenlerinin goriisme
formunda yer alan sorulara vermis olduklari cevaplar igerik analizi teknigi goz 6niinde bulundurularak
analiz edilmigstir. Calisma kapsaminda ulasilan bulgular neticesinde su sonuglar elde edilmistir: Egitici
¢izgi romanlarin bilginin eglenceli bir sekilde okuyucuya verilmesine olanak saglamasi, bilgiyi kisa ve
net bir sekilde okuyucuya sunmasi, dersten sikilmayi engellemesi, merak duygusunu tetiklemesi ve
konu/kazanim/deger unsurlarini kisa ve net bir sekilde ele almasina olanak saglayan unsurlar oldugu
saptanmigtir.

Anahtar Kelimeler: Sosyal Bilgiler, sosyal bilgiler 6gretmeni, egitici ¢izgi roman.

Abstract

Many different factors can be mentioned that allow the education activities given in educational
institutions to be carried out more effectively. However, in recent years, the use of educational comics, a
genre that has made positive contributions to the cognitive and sensory learning of students, should be
examined in more detail. Therefore, in this research, the perspectives of social studies teachers
regarding educational comics were examined. The research was carried out on 15 social studies
teachers working in the Hatay provincial center in the 2021-2022 academic year. The research was
designed with the case study technique, one of the qualitative research methods, in mind. The answers
given by social studies teachers to the questions in the interview form were analyzed by considering the
content analysis technique. As a result of the findings reached within the scope of the study, the
following results were obtained. It was determined that educational comics provide the reader with
information in a fun way, provide the reader with information briefly and clearly, prevent boredom from
the lesson, trigger a sense of curiosity, and there are elements that allow him to briefly and clearly
address the elements of subject/acquisition/value.

Key Words: Social studies, social studies teacher, educational comics.

1 Dog. Dr., Hatay Mustafa Kemal Universitesi Egitim Fakiiltesi Tiirke ve Sosyal Bilimler Egitimi Béliimii Sosyal
Bilgiler Egitimi ABD. topkayay@gmail.com, orcid.org/0000-0001-9722-1114

2 Miidiir Yrd., Hatay Nizamettin Ozkan Ilkokulu, denizyilmaz1000@hotmail.com, orcid.org/0000-0002-4129-1655

3 Midiir, Reyhanli Uzunkavak Ilkokulu, fatihkalkar@hotmail.com, orcid.org/0000-0002-3741-0455

4 Miidiir, Reyhanli Toki Sezer Ugar Ortaokulu, suleymanerten@gmail.com, orcid.org/0000-0003-4809-5574

5 Miidiir, Antakya Yesilova Ilkokulu, mkaraoglu31@hotmail.com, orcid.org/0000-0002-3499-6534

Disiplinlerarasi Egitim Arastirmalar: Dergisi Gelis Tarihi :18.04.2022
Journal of Interdisciplinary Educational Research 2022; 6(11);90-100 Kabul Tarihi : 22.04.2022


mailto:topkayay@gmail.com
mailto:denizyilmaz1000@hotmail.com
mailto:fatihkalkar@hotmail.com
mailto:suleymanerten@gmail.com
mailto:mkaraoglu31@hotmail.com

Topkaya, Y., Yilmaz, D.M., Kalkar, F., Erten, S., Karaoglu, M./ Egitici Cizgi Romanlara fliskin Sosyal Bilgiler
Ogretmenlerinin Bakis A¢ilar

GIRIS

Glinimiiz dinyasinda yasanan bilimsel gelismeler, insanoglunun bilgiye ulasma ile onu
kullanabilme hizin1 arttirmistir. Bu gelismeler neticesinde 6gretmenler var olan bu teknolojik
etkinin tiim imkanlarindan faydalanarak sinif disi ortamlarini dahi anlik bir sekilde sinif
ortamina tasiyabilmektedirler. Ozellikle de 6grenmeler iizerinde 6nemli bir paya sahip olan
gorsel materyallerin artik sinif ortamlarina yine bu bahsedilen teknolojiden faydalanilarak
tasindig1 bilinmektedir. Egitim-6gretim etkinliklerinde bu denli éneme sahip olan gorsel
materyallerin derse olan ilgiyi iist diizeye c¢ikarmada ve dersleri eglenceli bir yapiya
donitistiirdiigi ifade edilebilir (Topkaya & Simsek, 2017).

Egitim-6gretim etkinliklerinde bu denli 6neme sahip olan materyallerin bilissel, duyussal ve
psikomotor agidan 6grencilerin gelisimini dogrudan pozitif yonde destekledigi bilinmektedir.
Bireye genis bir perspektiften bakma acis1 kazandirmada, egitim-6gretim faaliyetlerinin
zenginlestirilmesinde ve farkli bireylere farklh diizeyde yani bireysel 6grenme hizlarina gore
sliregleri olusturmada materyal kullaniminin biiylik bir etkiye sahip oldugu da yine
bilinmektedir. Ogretim materyallerinin sinif icerisinde hem 6grenciler hem de 6gretmenler
acisindan hayati bir 6neme sahip oldugu da yine unutulmamalidir. Bu materyaller, derslerin
hedefine ulasmada 6grencilere biiyiik kolayliklar saglarken; 6gretmenler agisindan da dersleri
zenginlestirmekle birlikte anlatilacak konunun somutlastirilip 6grencilere basit bir sekilde
sunulmasina olanak saglar. Nitekim hem ders hem de dersin igerigine uygun olarak hazirlanan
materyallerle konularin islenmesinin ders silirecini daha eglenceli bir hale getirecegi
kacinilmaz bir gercek olarak karsimiza ¢ikmaktadir (Avcl Yiicel & Ergiin, 2015). Ciinki
materyaller 6grencilerin duyu organlarina hitap ederek onlarin tutum ve davranislarina biiytik
katilar sunmaktadir. Clinkii yapilan arastirmalar herhangi bir materyal ne kadar fazla duyu
organina hitap ederse 6grenme faaliyetleri de o denli yiiksek oranda sonuca ulasacagini ortaya
koymaktadir (Dilmag, 2013). Nitekim bu konu hakkinda Sentiirk (2020) 6grenciler tarafindan
bilinmeyen ve kabul géormeyen bir materyalle 68rencinin ilgisinin derse g¢ekilemeyecegi ve
bunun dogal bir sonucu olarak da istenilen hedefe ulasilamayacagi ifade edilmistir.

icinde bulunulan postmodern dénemde oldugu gibi gecmiste de insan ihtiyaclari siirekli
degismis ve insanoglu da buna bagh olarak farkli arayislar igerisine girmistir. Bu arayislar
sirasinda insanoglunun yapmis oldugu faaliyetler, tilkelerin gelismislik diizeylerine gore farkl
sekilde etkide bulunmus. Bunun neticesinde gelismislik diizeyi toplumdan topluma ve iilkeden
tilkeye degisiklik gdstermistir. Paleolitik ddonemden gliniimiiz modern ¢aga kadar toplumlarin
gelismislikleri farkl tiir etkinliklerle ifade edilmekteydi. Ornegin énceki dénemlerde iilkelerin
gelismislikleri toplumlarin yaptiklar1 tarimsal etkinliklere gore ifade edilirken bir muddet
sonra bu gelismislik kistasi iiretilen demir-gelik miktarina ge¢cmis ve giinlimiiz modern ¢agda
ise bu kistas artik tamamiyla bilgiyi liretme, kullanma ve insan hayatina sokma diizeyine gore
sekil almaktadir (Akkoyunlu, 1993). Icinde bulunulan bu yiizyilda bilim ve bilimsel bakis acis1
o denli ileri boyutlar tasinmis durumdadir ki artik tilkeler ve o iilkelerin karar alicilari, egitime
ve egitimin en 6nemli 6gesi olan programlara artik daha fazla kafa yormaktadirlar. Ozellikle
o0gretim programlarinin yiizyilin gerekliliklerine ve icinde yasanilan zaman dilimine goére
revize edilip giincellenmesi gerekmektedir (Unal ve Demirkaya, 2019). Ogretim
programlarinin giincellenmesiyle birlikte biinyesinde yer alan kazanimlarin etkili bir sekilde
ogrencilere oOgretilebilmesi icin bu kazanimlarin farkh tiirden materyallerle desteklenerek
aktarilmasi gerekmektedir.

Ders stireci igerisinde kullanilan materyaller, egitim-6gretim etkinliklerinin kalite boyutunu en
liste cikaran 6nemli arglimanlardir. Bilhassa 68rencilerin ders siirecine daha aktif bir sekilde
katilmalarina olanak saglayan ve oOgrencilerin 06grenme etkinliklerinin merkezinde
bulunmalarina biiyliik katki saglayan unsurlardir. Ancak bu denli 6neme sahip olan
materyallerin istendik sonuclar1 ortaya cikarabilmesi adina 6zellikle hazirlanirken dersin
icerigine, kazanimlara ve degerlere gore hazirlanmasinda fayda vardir. Ozellikle ders siirecinin
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zenginlestirilmesinde birden ¢ok farkli tiirden materyalden bahsedilebilir ancak egitici ¢izgi
romanlar son yillarda bilissel ve duyussal 6grenmeler iizerinde son derece basarili sonuglari
beraberinde getirmistir. Amerikali tinlii diisliniir ve pedagog John Dewey (1916), ders stlireci
icerisinde egitici ¢izgi roman kullaniminin derse yonelik pozitif bir etki yaratacagi goriisiine
sahip oldugu bilinmektedir. Dewey, dgrencilerin derse yonelik bakis acilarin1 ve onlar1 derse
yonelik motive etmek icin gorsel materyallerin kullanilmasina 6nem verilmesi gerektigini su
ifadesiyle ortaya koymustur: "Goriintiiniin bilyiik bir egitim araci olduguna inaniyorum" (Unal
ve Demirkaya, 2019).

Cizgi romanlarin sanatsal bir tiir olduguna dikkat ¢eken Alsac (1994)'a gore cizgi roman
herhangi bir o6ykinin cizimlerle anlatilmasi olayidir. Platin (1985)'e gore cizgi roman,
devamlilik 6zellikleri olan resimlerin herhangi bir temaya ait durumu anlatmasi seklinde ifade
etmistir. Inge (1997) tarafindan ise ¢izgi roman, resim, karakter ve kurgu yani bir senaryonun
dengeli bir sekilde ele alinis1 seklinde ifade edilmistir.

Cizgi roman ve karikatiir bircok kisi tarafindan ayni sey olarak ifade edilse de bu iki tiirlin
aslinda birbirinden c¢ok farkli oldugu ve her iki tiiriin de farkli birer konsepte sahip oldugu
ifade edilebilir (Topkaya, 2014). Cizgi romanlarda bir akis ve birbirini izleyen Kkareler
mevcutken; karikatiirler ise tek kareden olusan ve ancak bir durumu gézler 6niine seren bir
yapiya sahip oldugu ifade edilebilir (Horn, 1976; Yildir, 1987).

Kendine has bir konsepte sahip olan egitici ¢izgi romanlara iliskin 6zellikler asagida maddeler
halinde su sekilde ifade edilmektedir:

+ Devam 6zelligi olan resimlerle (kare) herhangi bir hikayenin anlatilmas,
« Karakterlere ait 6zelliklerin stireklilik géstermesi,

+ Konusma (ifade) balonlari ile resimlerin bir arada ele alinmasi,

% Yazi-resim iliskisinin bulunmasiyla birlikte agirligin resimlerde olmas,
+ Belli bir zaman dilimi i¢erisinde basilmasi (Tuncer, 1993).

« Egitim-6gretim faaliyetleri icerisinde yer alan egitici ¢izgi romanlarin ders siirecinde
kullanilmasina neden olan belli bash 6zellikleri su sekilde ifade etmek gerekmektedir:

« Egitici cizgi roman kapsaminda ele alinan konularin ilgili bir sekilde okunmaya olanak
sunmasl,

«» Egitici ¢cizgi romanlarin derse aktif bir sekilde katilmaya olanak sunmas,

« Egitici ¢izgi romanlarin konuyla birlikte ders siirecini eglenceli bir yapiya
doniistiirmesi,

+ Anlam kargasasi ve zor olan konularin 6gretilmesinde egitici ¢izgi romanlarin etkili bir
O0grenme ortami sunmasl,

L4 itici cizgi romanlarda yazi-resim iliskisinin 6gretilecek konuyu basitlestirmesi,
Egitici ¢izg larda y lisk gretilecek konuyu basitlest

« Egitici cizgi romanlarda yer alan karakterlerle 6zdesim kurmanin konulari daha
anlasilir hale getirmeye olanak sunmasi,

«» Egitici ¢izgi romanlarin nitelikli, karakterli ve erdem sahibi bireyler yetistirmeye
olanak sunmasi (Marston, 1943; Hutchinson, 1949; Parsons ve Smith, 1993; Pustz,
2012).

llgili alan yazin incelendiginde egitici ¢izgi romanlarin akademik basar1 ve tutum iizerindeki
etkisini inceleyen c¢alismalarin yogunluk gosterdigi goriiliirken (Akkaya, 2013; Cary, 2004;
Cihan, 2014; Freeman ve Freeman, 2000; Khoii ve Forouzesh, 2010; Megawati ve
Anugerahwati, 2012; Merig, 2013; Topkaya ve Simsek, 2016; Topkaya ve Yilar, 2015) egitici
¢izgi romanlara yonelik bakis agisinin incelendigi (nitel) ¢alisma sayisinin olduk¢a az oldugu
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(Yildirim, 2016; Topkaya ve Dogan, 2020) gorilmektedir. Nitel bir kurguya sahip olarak
tasarlanan bu ¢alismanin ilgili literature bu baglamda katki saglayacagi disiiniilmektedir.

Arastirmanin Amaci

Yapilan bu calismada temel amagc; sosyal bilgiler 6gretmenlerinin egitici cizgi romanlara
yonelik goriislerinin ortaya konulmasidir. Bu baglamda yapilan bu arastirmada su alt
problemlere iliskin cevaplar aranacaktir:

1) Egitici ¢cizgi romanlarda gordiigliniiz olumlu yonler nelerdir?

2) Egitici ¢izgi romanlarda gordiigliniiz olumsuz yonler nelerdir?

3) Egitici ¢izgi romanlarin derse yonelik motivasyon iizerinde ne gibi bir etkiye sahiptir?
4) Egitici ¢izgi romanlarin okuma aliskanlig1 kazandirmada nasil bir etkiye sahiptir?

5) Egitici ¢izgi romanlar konu/kazanim/deger unsurlarini ne sekilde ele almaktadir?

YONTEM
Arastirma Deseni

Sosyal bilgiler 6gretmenlerinin egitici ¢izgi romanlara yonelik goriislerinin incelendigi bu
arastirmada nitel arastirma yontemlerinden durum c¢alismasit teknigi goz Oniinde
bulundurularak tasarlanmistir. Nitel olan bir durum c¢alismasinin en belirgin yonii bir veya
birden fazla olayin derinlemesine bir sekilde incelemektir. Herhangi bir duruma ait farklh
tiirden etkenler biitlinctl bir bakis acisi ile incelenir ve bakis agisinin var olan durumu nasil
etkiledigi ile o durumdan nasil etkilendigi arastirilmaktadir. Bu gerekcelerden dolay1
arastirmanin verileri, nitel arastirma desenlerinden durum ¢alismasi teknigi ile elde edilmistir.
Durum ¢alismasi; mevcut bir olgu, durum ya da giincel bir olay hakkinda bireyler ile herhangi
bir grubun bakis acilarinin ayrintili bir bicimde ortaya konulmasidir (Yildirim ve S$imsek,
2006). Diger bir ifadeyle durum calismasi, herhangi bir durumu agiklamak ya da o durumla
ilgili degisim ile gelisimi etkileyen etkenleri ayrintili bir sekilde ortaya koyan ve bunu yaparken
de siire¢ boyunca kat edilen gelislimi ortaya koyan boylamsal bir yaklasim olarak ifade
edilebilir (Best ve Kahn, 2017).

Calisma Grubu

Gercgeklestirilen bu arastirma, Hatay il merkezinde Milli Egitim Bakanligi'na bagh ortaokullarda
gorev yapan 15 sosyal bilgiler 6gretmeni iizerinde yuriitiilmustiir. Yapilan arastirma, 2021-
2022 egitim-6gretim doneminin devam ettigi giliz yariyilinda yapilmistir. Calisma grubunda yer
alan sosyal bilgiler 6gretmenlerinin 8'i erkek (%53) ve 7’si de bayandir (%47). Calisma grubu
kapsaminda kendisinden goriisleri istenen sosyal bilgiler 68retmenlerinin tamami higbir
baski/zorunluluk olmadan kendi rizalari ile arastirmaya katilmislardir.

Erkek

47% o
R

Grafik 1. Calisma Grubuna Ait Bilgiler

Veri Toplama Araclari
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Yapilacak olan nitel arastirmalarda; arastirmayi yliriiten Kisi/Kisiler, calismalar1 i¢in veri
toplamak amaciyla gozlem, goriisme formlari, miilakatlar aracilifiyla katilimcilardan veri
toplamaktadirlar (Wiersma, 1995). Arastirmaya katilan sosyal bilgiler 6gretmenlerinin egitici
¢izgi romanlara yonelik bakis acilarinin ortaya konuldugu bu arastirmada arastirmacilar
tarafindan hazirlanan yari-yapilandirilmis goériisme formu araciligiyla katilimcilardan veriler
toplanmistir. Hazirlanan goriisme formunda katilimcilara yoneltilen 5 tane acgik uglu soru
bulunmaktadir. Goriisme formunda yer alan agik uglu sorularn igirik ile kapsam gegerliligini
ortaya koymak adina 3 uzman goriisiine miiracaat edilmis ve formda yer alan sorularin
anlasilir olup olmadigimi sinamak adina arastirmaya dahil edilmeyen 7 sosyal bilgiler
o0gretmenine formlar dagitilmis ve onlardan geri gelen doniitler 1s181inda bazi sorularda yer
alan ifadeler revize edilerek goriisme formuna son sekli verilmistir. Egitici ¢izgi romanlara
yonelik katiimcilardan goriislerini alabilmek adina oncelikle olarak onlara arastirmacilar
tarafindan www.pixton.com adli uygulama araciligiyla hazirlanmis olan egitici ¢izgi romanlar
dagitilmis ve dagitilan ¢izgi romanlar1 okumalart istenmistir. Bu asamadan sonra
aragtirmacilar tarafindan hazirlanan yari1 yapilandirilmis goriisme formlar1 katilimcilara
dagitilarak hazirlanmis olan egitici ¢izgi romanlara yonelik sorulari yanitlamalari istenmistir.
Katilmcilardan goriis almak amaciyla hazirlanmis egitici ¢izgi romanlara ait kiigiik béliime
asagida yer verilmistir.

-
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Resim 1. Calismada Kapsaminda Kullanilan Egitici Roman

Verilerin Analizi

Arastirma kapsaminda goriislerine miiracaat edilen sosyal bilgiler 6gretmenlerinin egitici ¢izgi
romanlara iliskin bakis acilarinin incelendigi bu arastirmada ulasilan veriler, icerik analizi
teknigi goz oniinde bulundurularak analiz edilmigtir. icerik analizi tekniginde asil 6nemli
unsur, elde edilen verileri ortaya koyacak kavramlarla birlikte var olan iligkileri saptamaktir
(Yildinnm ve Simsek, 2006). Elde edilen verilerin ¢6zlimlenmesinde asil hedef birbirini
ilgilendiren verilerin belli bash temalar altinda toplanmasini saglamaktir (Patton, 1990).
Ulasilan tema/temalarin olusturulmasinda ifadelerin siklik derecesi goz Oniinde
bulundurulmus ve siralama da c¢oktan aza dogru yoluna gidilmis ve ulasilan temalar
destekleyecek 6gretmen ifadeleri 0-1, 0-2, 0-3,...0-15 biciminde ifade edilmistir.

BULGULAR
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Sosyal bilgiler 6gretmenlerinin egitici ¢izgi romanlara yonelik goriislerinin incelendigi bu
calismada elde edilen veriler neticesinde ulasilan bulgulara asagida ayrintili bir sekilde yer
verilmigtir.

8
7
6
5
4
3
2
1 -
0
Bilgiyi eglenceli Bagimsiz Kalict 6grenmeleri Bilginin Gorselligin ilgi  Tartisma ortamini
bir sekilde vermesi ~ dgrenmeyi gerceklestirmesi kaliciligini ¢cekmeye yardimet saglamasi
geceklestirmesi saglamast olmasi

Sekil. Egitici Cizgi Romanlarda Olumlu Goériinen Yénlere iliskin Bulgular

Sosyal bilgiler 6gretmenlerine yoneltilen “Egitici ¢izgi romanlarda gordiigiintiz olumlu yonler
nelerdir?’ agik uclu soruya sosyal bilgiler 6gretmenlerinin vermis olduklari cevaplara Sekil 1'de
ayrintili bir sekilde yer verilmistir. Sekil 1 incelendiginde sosyal bilgiler 6g8retmenlerinin 7’si
“Bilgiyi eglenceli bir sekilde vermesi” seklinde goriis bildirmistir. 5 sosyal bilgiler 6gretmeni
“Bagimsiz 6grenmeyi gergeklestirmesi” cevabini verirken, 4 sosyal bilgiler 6gretmeni “Kalici
ogrenmeleri gerceklestirmesi” gorlsiinii, 3 sosyal bilgiler 6gretmeni “Bilginin kaliciligini
saglamasi” gorisiinii, 2 sosyal bilgiler 6gretmeni “Gérselligin ilgi cekmeye yardimci olmast”
gorisiini belirtmistir. 1 sosyal bilgiler 6gretmeni ise “Tartisma ortamini saglamasr” seklinde
gorls ortaya koymustur.

Sekil 1’de 6n plana ¢ikan 68retmen goriisiine ait ifadeye su sekilde yer verilmistir: (...derslerde
bazi kavramlar ve konular égrenciler tarafindan cok ilgi uyandirmiyor ve ders siirecinde
dgrenciler derslerden sikiliyorlar. (Cizgi romanlar konulart eglenceli bir hale getirdiginden
ogretmenlerin derslerinde bu materyalleri siklikla kullanmalart gerektigini diisiintiyorum.
Ozellikle ¢izgi romanda yer alan karakterlerin mizahi dili kullanmalari égrencilerin derse olan
ilgisini daha tist diizeye cikarir ve bu da basariy! beraberinde daha fazla getirebilir. 07)

7

6

5

4

3

2

1 I

0
Bilginin ¢cok kisa ~ Kareler arasi Karakterlerin Kazanimlarim Konusma Yazi boyutunun
bir sekilde gecislerin belirgin ~ mimiklerinin senaryodatam  balonlarinin yeri  kiigiik olmasi
verilmesi olmamasi netlestirilmemesi  islenmemesi

Sekil 2. Egitici Cizgi Romanlarda Olumsuz Gériinen Yonlere iliskin Bulgular

Sosyal bilgiler 6gretmenlerine yoneltilen “Egitici ¢cizgi romanlarda gérdiigiiniiz olumsuz yénler
nelerdir?” acgik uclu soruya sosyal bilgiler 6gretmenlerinin vermis olduklari cevaplara Sekil 2’de
ayrintili bir sekilde yer verilmistir. Sekil 2 incelendiginde sosyal bilgiler 6g8retmenlerinin 6’s1
“Bilginin ¢ok kisa bir sekilde verilmesi” seklinde goriis bildirmistir. 5 sosyal bilgiler 6gretmeni
“Kareler arasi gecislerin belirgin olmamasi” cevabini verirken, 4 sosyal bilgiler 6gretmeni
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“Karakterlerin mimiklerinin netlestirilmemesi” goriisinii, 3 sosyal bilgiler 6gretmeni
“Kazanimlarin senaryoda tam islenmemesi” gorusiinii, 2 sosyal bilgiler 6gretmeni “Konusma
balonlarinin yeri” gorusini belirtmistir. Yine 2 sosyal bilgiler 6gretmeni de “Yazi boyutunun
kiictik olmastr” seklinde goriis ortaya koymustur.

Sekil 2'de 6n plana ¢ikan 6gretmen goriisiine ait ifadeye su sekilde yer verilmistir: (...egitici
cizgi romanlarda bir de konunun senaryoda saghkli bir sekilde islenmesi gerekmektedir. Senaryo
bu baglamda ¢ok dnem arz ediyor. Cizgi romani ortaya koyan kisi buna ézellikle ¢cok dikkat
etmelidir. Eger konuyla senaryo drtiismezse verilmek istenen ileti havada kalir. Yani cizgi
romanlarin gérsel olmasi giizel de konunun da yani senaryonun da iyi bir sekilde islenmesi
gerekiyor. Bu kriterlerle ortaya konulan bir ¢izgi roman derslerde ¢ok kolay bir sekilde
kullanilabilir. Ben o kanaatteyim. 03).

9
8
7
6
5
4
3
2
1
0 -
Dersten sikilmay1 Eglenceli bir sinif Derse olan ilgiyi Bilginin kisa bir Soyut kavramlari
engellemesi ortami olusturmasi yogunlastirma sekilde verilmesi somutlastirmasi

Sekil 3. Egitici Cizgi Romanlarin Motivasyon Uzerindeki Etkisine Iliskin Bulgular

Sosyal bilgiler 6gretmenlerine yoneltilen “Egitici ¢izgi romanlarin derse yénelik motivasyon
lizerinde ne gibi bir etkiye sahiptir?” acik u¢lu soruya sosyal bilgiler 6gretmenlerinin vermis
olduklari cevaplara Sekil 3'te ayrintili bir sekilde yer verilmistir. Sekil 3 incelendiginde sosyal
bilgiler 6gretmenlerinin 8'i “Dersten sikilmayi engellemesi” seklinde goriis bildirmistir. 3 sosyal
bilgiler 6gretmeni “Eglenceli bir sinif ortami olusturmasi” cevabimi verirken, yine 3 sosyal
bilgiler 6gretmeni de “Derse olan ilgiyi yogunlastirma” gorisiini ortaya koymustur. Ayni
soruya 1 sosyal bilgiler 6gretmeni “Bilginin kisa bir sekilde verilmesi” ve yine 1 sosyal bilgiler
o0gretmeni de “Soyut kavramlari somutlastirmasi” seklinde goriis ortaya koymustur.

Sekil 3’'te 6n plana cikan 6gretmen goriisiine ait ifadeye su sekilde yer verilmistir: (...derslerde
kullandigimiz yéntem ve teknikler ve ders isleme metodumuz sanirim égrenciler tarafindan ¢ok
sevilmiyor. Egitici ¢izgi romanlar ¢ogunlukla mizah unsurunu kullandiklar icin Ggrencilerin
derse olan ilgisini arttiracagini diisiiniiyorum. Bu da dersten sikilmalarini engeller bence. Ayrica
dersler bir miiddet sonra rutine biniyor sanirim ve dgrencilerde o sevki, isigi géremiyorum. Cizgi
romanlarla sanirim eglenceli bir sekilde derslerimi isleyebilirim. 09).

8
7
6
5
4
3
2
1
0 I
Merak duygusunu  Gorselliginin okumaya Ifadelerin kisa Mizah yoniiniin Konuya dikkat ¢eken
tetiklemesi tesvik etmesi olmasinin okumay1 okumayi tesvik etmesi  yonlerinin olmasi

tesvik etmesi
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Sekil 4. Egitici Cizgi Romanlarin Okuma Ahiskanhigimi Kazandirmasina iliskin Bulgular

Sosyal bilgiler oOgretmenlerine yoneltilen “Egitici ¢izgi romanlarin okuma aliskanligi
kazandirmada nasil bir etkiye sahiptir?” acik uclu soruya sosyal bilgiler 6gretmenlerinin vermis
olduklar1 cevaplara Sekil 4’te ayrintili bir sekilde yer verilmistir. Sekil 4 incelendiginde sosyal
bilgiler 6gretmenlerinin 7’si “Merak duygusunu tetiklemesi” seklinde goriis bildirmistir. 6
sosyal bilgiler 6gretmeni “Gérselliginin okumaya tesvik etmesi” cevabin verirken, 3 sosyal
bilgiler 6gretmeni “Ifadelerin kisa olmasinin okumay tesvik etmesi” goriigiinii, 2 sosyal bilgiler
O0gretmeni “Mizah yoniiniin okumayi tesvik etmesi” gorisiini ifade etmistir. 1 sosyal bilgiler
O0gretmeni ise “Konuya dikkat ceken yonlerinin olmast” seklinde goriis ortaya koymustur.

Sekil 4’te on plana cikan 6gretmen gorusiine ait ifadeye su sekilde yer verilmistir: (...cizgi
romanlar zaten konuyu kisa ve net bir sekilde ele aliyor. Ama bana gére en énemli ézelligi
olaylarin bir sonraki karede ne olacagi yéniindeki merak duygusunu olusturmasidir. Bu duygu
dgrencinin okuma aliskanligini daha rahat bir sekilde kazanmasina yardimci olur. 08).

8
7
6
5
4
3
2
1
0
Konu/kazanim/deger Konu/kazanim/deger Konu/kazanim/deger
unsurlarini kisa ve net bir unsurlarini unsurlarini eglenceli hale
sekilde ele almasi belirginlestirmesi getirmesi

Sekil 5. Egitici Cizgi Romanlarin Konu/Kazanim/Deger Unsurlarimi Ele Almasina iliskin
Bulgular

Sosyal bilgiler 6gretmenlerine yoneltilen “Egitici ¢izgi romanlar konu/kazanim/deger
unsurlarint ne gsekilde ele almaktadir?” sorusuna sosyal bilgiler 6gretmenlerinin vermis
olduklari cevaplara Sekil 5’te ayrintili bir sekilde yer verilmistir. Sekil 5 incelendiginde sosyal
bilgiler 6gretmenlerinin 7’si “Konu/kazanim/deger unsurlarini kisa ve net bir sekilde ele almast
” seklinde goris bildirmistir. 4 sosyal bilgiler 6gretmeni “Konu/kazanim/deger unsurlarini
belirginlestirmesi” cevabi verirken, 3 sosyal bilgiler 6gretmeni ise “Konu/kazanim/deger
unsurlarini eglenceli hale getirmesi” goriisliinli ortaya koymustur.

Sekil 5’te 6n plana ¢ikan 6gretmen goriisiine ait ifadeye su sekilde yer verilmistir: (Ogretim
programinda ézellikle tlizerinde durulan unsurlardan bazilart deger, beceri veya kazanimlarin
dgrencilere daha net, daha anlagilir bir sekilde nasil vermemiz konusunda dikkatle durulmustur.
Bu materyaller araciligiyla konu/kazanim/deger olarak ifade edilen bu bilesenlerin daha
eglenceli bir sekilde dgrencilere benimsetilebilecegini ifade etmek istiyorum. (iinkii cizgi
romanlar giildiirmeyi merkeze alan materyallerdir. 013).

SONUCLAR ve TARTISMA

icinde bulunulan bu teknolojik dénemde ve ozellikle de kiiresellesme kavraminin ivme
kazandig1 bu yiizyilda insan hayatini ilgilendiren birgok farkli unsurun ¢ok hizli bir bicimde
degisime ugrayarak insan hayatini da farkh sekillerde etkiledigi goriilmektedir. Bahsi gecen bu
degisimin sanat, edebiyat, bilim, tip, spor, siyaset ve daha bircok farkli alanda kendini
hissettirdigi goriilmektedir. Ancak ifade edilen bu alanlara nazaran egitim alaninda bu
degisimin cok daha fazla oldugu goriilmektedir (Gen¢ ve Eryaman, 2008). Bu durumun asil
nedeni bilim, teknoloji ve diger alanlarda yasanan gelismelerin insan hayatin1 fazlaca

ISSN: 2602-2516 Disiplinlerarasi Egitim Arastirmalari Dergisi 97
Journal of Interdisciplinary Educational Research 2022; 6(11);90-100



Disiplinlerarasi Egitim Arastirmalar: Dergisi

etkilemesi ve gecmise oranla giinlimiiz diinyasinda var olan 6grencilerin artik fazlaca bilgi,
olgu ile olaylara kars1 daha komplike bir yapiyla karsi karsiya kalmasidir. ifade edilen bu
gelismeler, baz1 donemlerde insanoglu ve dolayisiyla yasamsal faaliyetlerini olumlu yénde
etkiledigi goriilirken bazen de bu gelismelerin insan hayatini ¢ok olumsuz bir sekilde
etkiledigi goriilmektedir. Neticede insanoglunun bilissel ve duyussal 6grenmeleri de bu
yasanan gelismelerden fazlaca etkilenecektir (MEB, 2005). Bu durum 1si1ginda insanlarin
bilissel ve duyussal anlamda icinde yasadig1 ylizyilin gerekliliklerine uygun bir bicimde
yetistirilmesi noktasinda egitim kurumlarina biiyiik gérevler diismektedir (Topkaya, 2016a).
Egitim kurumlarinda verilmekte olan formal egitim faaliyetlerinin egitim-6gretim etkinliklerini
tesadiifi olmaktan ¢ikarip sistemli bir hale biiriindiirdiigiinden bahsedilebilir. Nitekim egitim
o0gretim faaliyetlerinin diizenli bir sekilde uygulanmasina katki saglayan asil unsurun da
modern bir bakis acisiyla hazirlanan 6gretim programlari oldugu unutulmamalidir.

Giincellenen Ogretim programlarinda iizerinde Onemle durulan noktalardan biri olan
ogrencilerin 6grenme stilleri ve bu stillerin kisilere gore farkliligi noktasidir. Bu bakis acisi
sunu ortaya koymaktadir: kisiye gére en uygun 6grenme en iyi yontemle saglanabilmektedir.
Ancak i¢inde bulunulan sartlara bakildiginda siniflarin kalabalik olusu ile birlikte bireysel
o6grenme stillerinin a¢iga ¢ikarilmasinda yasanan zamansal faktorlerin etkisi bireysel 6grenme
stillerinin istenilen diizeyde ortaya ¢ikarilmasinda biiyiik engelleri beraberinde getirmektedir.
Celik ve ilhan (2021) tarafindan yapilan arastirmada, ders siireci icerisinde farkh tiirden
materyallerin kullanilmasiyla bireysel 6grenme stillerinin daha saglikli bir sekilde ortaya
cikarilabilecegi saptanmistir. Hem gorsel hem de yaziy1 bir arada ortaya koyan egitici ¢izgi
romanlarin hem bireysel 6grenme hizina uygun hem de farkli tiirden deger, beceri ve
kazanimlarin 6grencilere aktarilmasinda onemli bir etkiye sahip oldugu ifade edilebilir
(Topkaya, 2014; Topkaya, 2016b). ilgili alan yazin incelendiginde egitici ¢izgi romanlara
yonelik goriislerin alindig1 nitel calismalara ¢ok az sayida rastlanmustir (ilhan, 2016; Ozdemir,
2017; Topkaya ve Yilar, 2015) rastlanmistir. Calisma kapsaminda egitici ¢izgi romanlara iliskin
sosyal bilgiler 6gretmenlerinin goriislerinin incelendigi bu arastirmada ulasilan sonuglara
asagida ayrintili bir sekilde yer verilmistir.

Calismanin birinci alt probleminde “Egitici ¢izgi romanlarda gordigiiniiz olumlu yonler
nelerdir?” sorusuna yanit aranmistir. Elde edilen bulgular 1s18inda sosyal bilgiler
o0gretmenlerinin birinci alt probleme iliskin olarak egitici ¢izgi romanlarin bilgiyi eglenceli bir
yaplya doniistiirdiigi gorisiini yogun bir sekilde ifade ettikleri goriilmiistiir. Sosyal bilgiler
O0gretmenlerinin bu gorusi ifade etmelerinde egitici ¢izgi romanlarda kullanilan mizah igerikli
dilin énemli bir etkisinin oldugu diisiiniilmektedir. Nitekim Ozdemir (2017) yapmis oldugu
arastirmada egitici cizgi romanlarla islenen derslerde bilimsel icerikli kavram/kavramlarin
O0gretiminde egitici ¢izgi romanlarin ders atmosferini eglenceli bir yapiya kazandirdigim
saptamigtir.

Calismanin ikinci alt probleminde “Egitici ¢izgi romanlarda gordiigliiniiz olumsuz yonler
nelerdir?” sorusuna yanit aranmistir. Elde edilen bulgular 1s18inda sosyal bilgiler
o0gretmenlerinin ikinci alt probleme iliskin olarak bilginin ¢ok kisa bir sekilde verilmesi
gorlistinli yogun bir sekilde ifade ettikleri goriilmiistiir. Sosyal bilgiler 6gretmenlerinin bu
gorlist ifade etmelerinde egitici ¢izgi romanlarda kullanilan dilin kisa ve ifadelerin net bir
sekilde kullanilmasinin o6nemli bir etkisinin oldugu diisiinilmektedir. Arastirmanin bu
bulgusunu Topkaya ve Yilar (2015) tarafindan ortaya konulan g¢alismayla paralellik
gostermektedir. Topkaya ve Yilar (2015) tarafindan yapilan ¢alismada egitici ¢izgi romanlarin
iletilmek istenen mesaji/iletiyi net bir bicimde vermeye aracilik ettigi goriisii saptanmistir.

Calismanin tglincii alt probleminde “Egitici ¢izgi romanlarin derse yonelik motivasyon
lizerinde ne gibi bir etkiye sahiptir?” sorusuna yanit aranmistir. Elde edilen bulgular 1s181nda
sosyal bilgiler 6gretmenlerinin iigiincii alt probleme iliskin olarak egitici ¢izgi romanlarin
dersten sikilmay1 engellemesi goriisiinii yogun bir sekilde ifade ettikleri goérilmiistiir. Sosyal
bilgiler 6gretmenlerinin bu goriisii ifade etmelerinde egitici cizgi romanlarda yer alan
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kahramanlarin diyaloglarinin heyecan duygusunu tetikledigi ve bu durumunda dersten sikilma
unsurunu yok ettigi diisiiniilmektedir. Olson (2008) tarafindan yapilan arastirmada egitici cizgi
romanlarla islenen fen dersine yoOnelik 6grencilerin konulara karsi daha istekli olduklari
sonucuna ulasilmistir.

Calismanin dordiincii alt probleminde “Egitici c¢izgi romanlarin okuma aliskanhigl
kazandirmada nasil bir etkiye sahiptir?” sorusuna yanit aranmistir. Elde edilen bulgular
1s518inda sosyal bilgiler 6gretmenlerinin dordiincii alt probleme iliskin olarak egitici cizgi
romanlarin merak duygusunu tetiklemesi goriisiini yogun bir sekilde ifade ettikleri
gorilmustiir. Sosyal bilgiler 6gretmenlerinin bu goriisii ifade etmelerinde egitici cizgi
romanlarin akiskan bir yapiya sahip olmasinin merak duygusunu olusturmasina; bu durumun
da okuma etkinliklerine karsi bireyde olumlu bir bakis acis1 kazandirdig1 ifade edilebilir.
Topkaya, (2016c) yapmis oldugu arastirmada egitici cizgi romanlarda kullanilan dilin
striikleyici bir yoniiniin olmasi 6grencilerde merak duygusunu tetikledigi sonucuna ulasmistir.

Calismanin besinci alt probleminde “Egitici cizgi romanlar konu/kazanim/deger unsurlarini ne
sekilde ele almaktadir?” sorusuna yanit aranmistir. Elde edilen bulgular 1s181nda sosyal bilgiler
o0gretmenlerinin  besinci alt probleme iliskin olarak egitici ¢izgi romanlarin
konu/kazanim/deger unsurlarini kisa ve net bir sekilde ele almasi goriisiinii yogun bir sekilde
ifade ettikleri goriilmiistiir. Sosyal bilgiler 6gretmenlerinin bu goriisii ifade etmelerinde egitici
¢izgi romanlarda kullanilan dilin net ifadeleri barindirmasinin verilecek olan deger, beceri ve
kazanim gibi bilesenleri daha anlasilir hale getirmede etkili oldugu diistiniilmektedir. Nitekim
Topkaya ve Dogan (2021) tarafindan yapilan arastirmada egitici ¢izgi romanlarin konulari kisa,
net ve anlasilir bir bicimde ela almaya olanak saglayan materyaller oldugu sonucuna
ulasmiglardir.
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Abstract

Many different factors can be mentioned that enable the educational activities given in educational
institutions to be carried out more effectively. However, in recent years, the use of educational comics,
which is a genre that makes positive contributions to students' cognitive and affective learning, should
be examined in more detail. Therefore, in this study, the perspectives of social studies teachers on
educational comics were examined. The research was carried out on 15 social studies teachers working
in the city center of Hatay in the 2021-2022 academic year. The research was designed in the case study
technique, one of the qualitative research methods. The answers given by the social studies teachers to
the questions in the interview form were analyzed by the content analysis technique. The findings
reached within the scope of the study, those have been determined that educational comics allow the
information to be given to the reader in an entertaining way, present the information to the reader in a
short and clear way, prevent boredom from the lesson, trigger the sense of curiosity, and briefly and
clearly explain the subject / outcome / value elements. there are elements that allow it to be addressed.

Keywords: Social Studies, social studies teacher, educational comics.

INTRODUCTION

Scientific developments in today's world have increased the speed of human beings’ accessing
and using information. As a result of these developments, teachers can take advantage of all the
opportunities of this technological effect and bring their out-of-class activities to the classroom
in an instant. It is known that visual materials, which have an important place in learning in
particular, are now transferred to classroom environments by making use of the technology. It
can be stated that visual materials, which are of such importance in educational activities,
increase the interest in the lesson and transform the lessons into an entertaining structure
(Topkaya & Simsek, 2017).

It is known that the materials, which are of such importance in educational activities, directly
and positively support the development of students in terms of cognitive, affective and
psychomotor. It is also known that the use of materials has a great impact on providing the
person with a broad perspective, enriching educational activities, and creating processes for
different individuals at different levels, according to their own individual learning pace. It
should also not be forgotten that teaching materials have a vital importance for both students
and teachers in the classroom. While these materials provide great convenience to the students
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in reaching the goal of the lessons; it also allows teachers the subject to be taught to be
concretized and presented to the students in a simple way in addition to enriching the lessons
for teachers. As a matter of fact, it is an inevitable fact that teaching the subjects with the
materials prepared in accordance with both the course and the content of the course will make
the course process more enjoyable (Avci Yiicel & Ergiin, 2015). Because the materials appeal to
the sense organs of the students and offer great contributions to their attitudes and behaviors.
The researches show that the more a material appeals to the sense organs, the higher the
learning activities will be achieved (Dilmag, 2013). As a matter of fact, Sentiirk (2020) stated
that with a material that is unknown and not accepted by the students, it is not possible to
attract the attention of those to the lesson and as a natural result of this, the desired goal
cannot be achieved.

As in the postmodern era, human needs have changed constantly and human beings have
entered into different searches accordingly. The activities of human beings during these
searches had different effects according to the development levels of the countries. As a result,
the level of development has changed from society to society and from country to country.
From the Paleolithic period to today's modern age, the development of societies was expressed
by different kinds of indicators. For example, while the development of the countries was
expressed according to the agricultural activities of the societies in the previous periods, this
development indicator converted to the amount of iron and steel produced after a while, and in
today's modern age, this indicator is now completely shaped according to the level of
producing, using and putting information into human life (Akkoyunlu, 1993). In this century,
science and scientific perspective have moved to such advanced dimensions that countries and
decision makers of those countries are now focusing more on education and programs, which
are the most important elements of education. Especially, curricula need to be revised and
updated according to the requirements of the century and the time period in which they live
(Unal and Demirkaya, 2019). With the updating of the curricula, it is necessary to transfer
these gains by supporting them with different kinds of materials in order to teach the students
the gains included in the curriculum effectively.

The materials used in the course process are very important since they maximize the quality
dimension of educational activities. In particular, they are elements that allow students to
participate more actively in the course process and make a great contribution to students’
being at the center of learning activities. However, in order for the materials of such
importance to reveal the desired results, it is beneficial to prepare them according to the
content, gains and values of the course, especially while preparing it. Especially in enriching
the course process, more than one type of material can be mentioned, but educational comics
have brought very successful results on cognitive and affective learning in recent years.
Famous American thinker and pedagogue John Dewey (1916) is known to have the opinion
that the use of educational comics during the course process will have a positive effect on the
course. Dewey stated that students' perspectives towards the lesson and the use of visual
materials to motivate them towards the lesson should be given importance with the following
statement: "I believe that the image is a great educational tool" (Unal and Demirkaya, 2019).

According to Alsag¢ (1994), who draws attention to the fact that comics are an artistic genre,
comics are the event of telling a story with drawings. According to Platin (1985), comics are
the continuing pictures which describe a situation belonging to any theme. Inge (1997) defined
comics as a balanced treatment of pictures, characters and fiction.

Although comics and cartoons are expressed as the same thing by many, it can be stated that
these two genres are actually very different from each other and both genres have different
concepts (Topkaya, 2014). While there is a flow and frames following each other in comics, it
can be stated that cartoons have a structure consisting of a single frame and revealing only one
situation (Horn, 1976; Yildir, 1987).
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The features of educational comics, which have a unique concept, are expressed as follows:
+» Telling a story with pictures (square) with a follow-up feature,
++ The continuity of the characteristics of the characters,

+ Combining speech (expression) balloons and pictures,

«» With the existence of the text-picture relationship, the weight is in the pictures,

+» Published within a certain time period (Tuncer, 1993).

[t is necessary to express the main features that cause the use of educational comics, which are
included in the educational activities, in the course process as follows:

+ Providing the opportunity to read the topics covered within the scope of educational
comics in a relevant way,

+ Educational comics allow for active participation in the lesson,
+ Educational comics turn the lesson process into an entertaining structure,

+¢ Educational comics provide an effective learning environment in teaching ambiguous
and difficult subjects,

+ The text-picture relationship simplifies the subject to be taught in educational comics,

«» Educational comics allow to make the subjects more understandable since the
characters may be gotten identified with.

+¢ Educational comics allow raising individuals with characteristics and virtue (Marston,
1943; Hutchinson, 1949; Parsons & Smith, 1993; Pustz, 2012).

When the relevant literature is examined, it is seen that studies examining the effect of
educational comics on academic achievement and attitude show a great deal of intensity
(Akkaya, 2013; Cary, 2004; Cihan, 2014; Freeman and Freeman, 2000; Khoii and Forouzesh,
2010; Megawati and Anugerahwati, 2012; Meric, 2013; Topkaya and Simsek, 2016; Topkaya
and Yilar, 2015) while the number of (qualitative) studies examining the perspective towards
educational comics is quite low (Yildirim, 2016; Topkaya and Dogan, 2020). It is thought that
this study, which is designed with a qualitative fiction, will contribute to the relevant literature
in this context.

Purpose of the research

The aim of this study is to reveal the opinions of social studies teachers about educational
comics. In this context, this research will seek answers to the following sub-problems:

1) What are the positive aspects you see in educational comics?

2) What are the negative aspects you see in educational comics?

3) What effect do educational comics have on motivation for the lesson?
4) What effect do educational comics have on gaining reading habits?

5) In what way do educational comics deal with the subject/outcome/value?

METHOD
Research Pattern

This study, which examines the views of social studies teachers on educational comics, was
designed by considering the case study technique. The most distinctive aspect of a qualitative
case study is the in-depth examination of one or more events. Different kinds of factors
belonging to any situation are examined with a holistic perspective, and how the perspective
affects the existing situation and how it is affected by that situation are investigated. For these
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reasons, the data of the research were obtained by the case study technique. Case study is the
detailed presentation of the perspectives of individuals and any group about a current
phenomenon, situation or current event (Yildirim & Simsek, 2006). In other words, case study
can be expressed as a longitudinal approach that explains any situation or reveals the factors
affecting the change and development related to that situation in detail, and while doing this, it
reveals the progress made during the process (Best & Kahn, 2017).

Working group

This research was carried out on 15 social studies teachers working in secondary schools
affiliated to the Ministry of National Education in the city center of Hatay. The research was
carried out in the fall semester of the 2021-2022 academic year. Eight of the social studies
teachers in the study group were male (53%) and 7 were female (47%). All of the social
studies teachers who were asked for their opinions within the scope of the study group
participated in the research voluntarily without any pressure/obligation.

= Male

0, 3 "
‘EO
. ] Female

Graph 1. Information of the Working Group

Data Collection Tools

In the qualitative researches the person(s) conducting the research collect data from the
participants through observation, interview forms and interviews in order to collect data for
their studies (Wiersma, 1995). In this study, in which the perspectives of the social studies
teachers participating in the research on educational comics were revealed, data were
collected from the participants through the semi-structured interview form prepared by the
researchers. In the prepared interview form, there are 5 open-ended questions to direct to the
participants. In order to reveal the content and content validity of the open-ended questions in
the interview form, 3 experts were consulted for their opinions and the forms were
distributed to 7 social studies teachers who were not included in the research in order to test
whether the questions in the form were understandable, and the statements in some questions
were revised according to their feedback. After all of these, the interview form was given its
final form. In order to get their opinions on educational comics, first of all, educational comics
prepared by the researchers through the application www.pixton.com were delivered to them
and they were asked to read those comics. After this stage, semi-structured interview forms
prepared by the researchers were delivered to the participants and they were asked to answer
the questions about the educational comics prepared. A small part of the educational comics
prepared to get opinions from the participants is given below.
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Picture 1. Educational Novel Used in the Scope of the Study
Analysis of Data

The data obtained in this research, in which the perspectives of the social studies teachers,
whose opinions were consulted, on educational comics were examined, were analyzed by the
content analysis technique. The most important element in content analysis technique is to
determine the existing relationships with the concepts that will reveal the obtained data
(Yildirim & Simsek, 2006). The main goal in the analysis of the obtained data is to collect the
data that are related to each other under certain themes (Patton, 1990). The frequency of the
expressions was taken into account in the creation of the theme/themes reached, and the
order was made from the most to the least, and teacher expressions that would support the
reached themes were expressed T-1, T-2, T-3,...T-15.

FINDINGS

The findings obtained as a result of the data obtained in this study, in which the views of social
studies teachers on educational comics were examined, are given below in detail.

8
7
6
5
-
3
2
. I
0
Presenting Ensuring Ensuring Providing the  Visibility helpsto  Providing an
information in a independent permanent permanence of  attract attention  environment for
fun way learning learning knowledge discussion

Figurel. Findings Regarding to Positive Aspects in Educational Comics

The answers given by the social studies teachers to the open-ended question “What are the
positive aspects you see in educational comics ?” are given in Figure 1 in detail. When Figure 1
is examined, 7 of the social studies teachers stated as "Presenting information in a fun way".
While 5 social studies teachers gave the answer “Ensuring independent learning”, 4 social
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studies teachers stated the opinion of “Ensruing permanent learning”, 3 social studies teachers
“providing the permanence of knowledge”, and 2 social studies teachers stated their opinion as
“Visibility helps to attract attention”. 1 social studies teacher expressed an opinion as
"Providing an environment for discussion ".

The expression of the teacher's opinion that comes to the fore in Figure 1 is as follows: ( ...some
concepts and topics in the lessons do not arouse much interest by the students and the students
get bored during the lesson. I think that the teachers should use these materials frequently in
their lessons, since comics make the subjects fun. In particular, the use of humorous language by
the characters in the comics raises the students' interest in the lesson, which can bring more
success. T7)

7

6

5

-

3

2

1 I

0

The information is ~ The transitions The characters'  The acquisitions The place of The font size is
given in a very between the facial expressions are not fully speech bubbles small
short way squares are not are not clarified  processed in the
clear scenario

Figure 2. Findings Regarding Negative Aspects in Educational Comics

For the question “What are the negative aspects you see in educational comics? the answers
given by the social studies teachers are given in Figure 2 in detail. When Figure 2 is examined,
6 of the social studies teachers stated that "the information is given in a very short way ". While
5 social studies teachers gave the answer "The transitions between the squares are not clear ", 4
social studies teachers expressed the opinion of "The characters' facial expressions are not
clarified", 3 social studies teachers stated the opinion "The acquisitions are not fully processed
in the scenario”, and 2 social studies teachers expressed the opinion of " The place of speech
bubbles". Again, 2 social studies teachers expressed an opinion as " The font size is small "

In Figure 2, the perspective which come in the fore is given as: ( ...in educational comics, the
subject should also be handled in an effective way in the scenario. The scenario is very important
in this context. The person who reveals the comic should pay special attention to this. If the
scenario does not match the topic, the message to be given hangs in the air. So it is good that the
comics are visual. The subject, namely the scenario, needs to be handled well. A comic book
created with these criteria can be used in lessons very easily. I am of that opinion. T3 ) .
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Figure 3. Findings on the Effect of Educational Comics on Motivation

“What effect do educational comics have on motivation towards the lesson?” question directed to
social studies teachers . The answers given by the social studies teachers to this open-ended
question are given in Figure 3 in detail. When Figure 3 is examined, 8 of the social studies
teachers stated that "It prevents boredom from the lesson". While 3 social studies teachers gave
the answer "Creating a fun classroom environment”, 3 social studies teachers also expressed the
view of "intensifying the interest in the lesson". To the same question, 1 social studies teacher
gave an opinion as "Giving information in a short way" and 1 social studies teacher gave an
opinion as "Concrete abstract concepts”.

The expression of the teacher's view that comes to the fore in Figure 3 is as follows: (... I think
the methods and techniques we use in the lessons and our teaching method are not liked by the
students very much. I think that the educational comics will increase the students' interest in the
lesson because they mostly use humor. I think it prevents them from getting bored with the lesson.
Also, I think the lessons get into routine after a while and I can't see that enthusiasm and light in
students. I think I can teach my lessons in a fun way with comics. T9).
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curiosity encourages reading this encourages encourages reading  draw attention to the
reading subject

Figure 4. Findings Regarding to Educational Comics’ Gaining Reading Habits

The question “What is the effect of educational comics on gaining reading habit?” directed to
social studies teachers . The answers given by the social studies teachers to this open-ended
question are given in Figure 4 in detail. When Figure 4 is examined, 7 of the social studies
teachers stated that "it triggers the sense of curiosity". While 6 social studies teachers gave the
answer "its visuality encourages reading”, 3 social studies teachers expressed the view that
"expressions are short and this encourages reading", and 2 social studies teachers expressed the
view that "the aspect of humor encourages reading". 1 social studies teacher expressed an
opinion as "There are some aspects that draw attention to the subject”.

The opinion of the teachers, which comes to the fore in Figure 4, is given as follows: (... comics
already deal with the subject briefly and clearly. But in my opinion, the most important feature is
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that it creates a sense of curiosity about what will happen in the next frame. This feeling helps
them gain the habit of reading more easily. T8).

8
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5
-
3
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0
Handling the Making the Making the
subject/gaining/value ina subject/gaining/value more subject/gaining/value fun
brief and clear way clear

Figure 5. Findings Concerning Educational Comics Dealing with Topic/Outcome/Value

Social studies teachers were asked "How do educational comics deal with the
subject/achievement/value?" The answers given by the social studies teachers to this question
are given in Figure 5 in detail. When Figure 5 is examined, 7 of the social studies teachers
expressed their opinion as "Handling the subject/gaining/value in a brief and clear way". While
4 social studies teachers gave the answer "making the subject/objection/value more clear ", 3
social studies teachers expressed the view that "it makes the subject/objection/value fun".

The teacher's opinion which comes to the fore in Figure 5, is given as follows: ( Some of the
elements that are especially emphasized in the curriculum are carefully focused on how to give
values, skills or achievements to the students in a clearer and more understandable way. Through
these materials, the subject / outcome / I would like to express that these components, which are
expressed as values, can be adopted by students in a more fun way because comics are materials
that center on making them laugh. T13).

CONCLUSIONS AND DISCUSSION

In this technological period, and especially in this century where the concept of globalization
has gained much meaning, it is seen that many different elements concerning human life have
changed very rapidly and have affected human life in different ways. It is seen that this change
has made itself felt in many different fields such as art, literature, science, medicine, sports,
politics and many more. However, it is seen that this change is much more in the field of
education compared to these mentioned fields (Gen¢ & Eryaman, 2008). The main reason for
this situation is that the developments in science, technology and other fields affect human life
a lot and the students who exist in today's world compared to the past are now faced with a
more complicated structure against much more information, facts and events. While these
developments are seen to have a positive effect on human beings and therefore their vital
activities in some periods, it is seen that sometimes these developments affect human life in a
very negative way. As a result, cognitive and affective learning of human beings will be greatly
affected by these developments (MEB, 2005). In the light of this situation, educational
institutions have a great responsibility in raising people cognitively and emotionally in
accordance with the requirements of the century in which they live (Topkaya, 2016a). It can be
said that the formal education activities given in educational institutions transform the
educational activities from being accidental to a systematic one. As a matter of fact, it should
not be forgotten that the main factor contributing to the regular implementation of education
and training activities is the curriculum prepared with a modern perspective.

One of the important points in the updated curriculum is the learning styles of the students and
the difference of these styles according to the individuals. This perspective reveals that the
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most appropriate learning for the individual can be achieved by the best method for him/her.
However, considering the current conditions, the crowded classrooms and the effect of
temporal factors in revealing individual learning styles bring great obstacles to revealing
individual learning styles at the desired level. In the study conducted by Celik and ilhan (2021),
it was determined that individual learning styles can be revealed in a more effective way by
using different types of materials during the course process. It can be stated that educational
comics, which present both image and text together, are both suitable for individual learning
speed and have a significant effect on transferring different kinds of values, skills and
acquisitions to students (Topkaya, 2014; Topkaya, 2016b). When the relevant literature is
examined, few qualitative studies in which opinions on educational comics are taken (ilhan,
2016; Ozdemir, 2017; Topkaya & Yilar, 2015) were found. Within the scope of the study, the
results of this research, in which the views of social studies teachers about educational comics
were examined, are given below in detail.

In the first sub-problem of the study, "What are the positive aspects you see in educational
comics?" search for an answer to the question. In the light of the findings, it was seen that
social studies teachers expressed the opinion that educational comics transform knowledge
into an entertaining structure regarding the first sub-problem. It is thought that the humorous
language used in educational comics has an important effect on the expression of this view by
social studies teachers. As a matter of fact, Ozdemir (2017) determined in his research that
educational comics bring the atmosphere of the lesson to a fun structure in the teaching of
scientific concepts/concepts in the lessons taught with educational comics.

In the second sub-problem of the study, "What are the negative aspects you see in educational
comics?" search for an answer. In the light of the findings, it was seen that social studies
teachers expressed the opinion of giving information in a very short way regarding the second
sub-problem. It is thought that the use of short language and clear expressions in educational
comics has an important effect on social studies teachers' expression of this view. This finding
of the study is in parallel with the study by Topkaya and Yilar (2015). In the study conducted
by Topkaya and Yilar (2015), it was determined that educational comics mediate the message
to be conveyed clearly.

In the third sub-problem of the study, "What effect do educational comics have on motivation
for the lesson?" search for an answer. In the light of the findings, it was seen that social studies
teachers expressed the opinion that educational comics prevent boredom from the lesson,
regarding the third sub-problem. It is thought that when social studies teachers express this
view, the dialogues of the heroes in the educational comics trigger the feeling of excitement
and in this case, it breaks the boredom from the lesson. In the study conducted by Olson
(2008), it was concluded that the students in the science lesson taught with educational comics
were more willing to the subjects.

In the fourth sub-problem of the study, “What is the effect of educational comics on gaining
reading habit?” search for an answer. In the light of the findings, it was seen that the social
studies teachers intensely expressed the opinion that educational comics trigger the sense of
curiosity regarding the fourth sub-problem. The fact that educational comics have a fluid
structure, social studies teachers thinks this creates a sense of curiosity. It can be stated that
this situation gives the individual a positive perspective towards reading activities. Topkaya
(2016c) concluded in his research that the language used in educational comics has an
immersive aspect that triggers a sense of curiosity in students.

In the fifth sub-problem of the study, “How do educational comics deal with the
subject/outcome/value elements?” search for an answer. In the light of the findings, it has been
seen that social studies teachers intensely expressed the view that educational comics should
briefly and clearly deal with the subject/outcome/value. It is thought that the clear expressions
of the language used in the educational comics are very effective in making the components
such as the values, skills and achievements more understandable. As a matter of fact, in the
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research conducted by Topkaya and Dogan (2021), they concluded that educational comics are
materials that allow the subjects to be dealt with in a short, clear and understandable way.

REFERENCES
Akkaya, A. (2013). A different activity in grammar learning in Turkish course: Educational

comic strips. International Journal of Academic Research, 5(5), 118-123.

Akkoyunlu, B. (1993). Bilgi Teknolojisi ve Egitim. Egitimde Bilgi Teknolojileri Seminer Notlar.
Ankara: MEB, Bilgisayar Hizmetleri Genel Miidiirliigii, EBIT Daire Baskanhg Yayinlaru.

Alsag, U. (1994). Tiirkiye’de karikatiir, ¢cizgi roman ve ¢izgi film. Istanbul: Iletisim

Ava Yiicel, U, & Ergiin, E. (2015). Ogretim materyallerinin hazirlanmasi ve secimi. E. Cabi (Ed.),
Ogretim teknolojileri ve materyal tasarimi iginde (ss. 49-71). Ankara: Pegem Akademi.

Best, ]. W., ve Kahn, ]J. V. (2017). Egitimde arastirma yontemleri. (M. Durmuscelebi, Cev.),(O.
Koksal, Ed.). Konya: Dizgi Ofset.

Cary, S. (2004). Going graphic: Comics at work in the multilingual classroom. Portsmouth, NH:
Heinemann

Cihan, N. (2014). Egitsel ara¢ olarak ¢izgi romanin ilkégretim 8. sinif Tiirkce ders konularina
uyarlanmasi. Egitim ve Ogretim Aragtirmalan Dergisi, 3(3), 313-321.

Celik, K., ve ilhan, G.0. (2021). Cocuk haklarina yénelik egitici ¢izgi roman:“Sadece Biriyim”.
Tiirkiye Egitim Dergisi, 6(1), 262-279.

Dewey, ]. (1916). Democracy and Education: an Introduction to the Philosophy of Education.
New York: Macmillan

Freeman, D. ve Freeman, Y. (2000). Teaching reading in multilingual classrooms. Portsmouth,
NH: Heinemann.

Geng, S. Z. ve Eryaman, M. Y. (2008). Degisen degerler ve yeni egitim paradigmasi. Sosyal
Bilimler Dergisi, 9(1), 89-102.

Horn, M. (1976) The World Encyclopedia of Comics. New York: Chelsea House Publications.

Hutchinson, K. H. (1949). An experiment in the use of comics as instructional material. Journal
of Educational Sociology, 23(4), 236-245.

Inge, M. T. (1997). Cizgi romanlar. Sanat Diinyamiz, 64.

Ilhan, G. 0. (2016). Sosyal bilgiler égretiminde ¢izgi romanlarin kullanimi (Yayimlanmamis
doktora tezi). Afyon Kocatepe Universitesi, Sosyal Bilimler Enstitiisii, Afyonkarahisar.

Khoii, R. ve Forouzesh, Z. (2010). Using comic strips with reading texts: Are we making a
mistake?. Literacy Information and Computer Education Journal, 1(3), 168-177.

Marston, W. M. (1943). Why 100,000,000 Americans read comics. The American Scholar, 13(1),
35-44.

Meb. (2005). Milli egitim bakanlig1 4. ve 5. simif sosyal bilgiler programi. Ankara: MEB Yayinlari.

Megawati, F. ve Anugerahwati, M. (2012). Comic strips: A study on the teaching of writing
narrative texts to Indonesian EFL students. TEFLIN Journal, 23(2), 183-205.

Merig, A. (2013). The effect of comic strips on EFL reading comprehension. International
Journal on New Trends in Education and Their Implications, 4(1), 54-64.

Olson, J. C. (2008). The comic strip as a medium for promoting science literacy. Northridge:
California State University Press.

Ozdemir, E. (2017). Humor in elementary science: Development and evaluation of comic strips
about sound. International Electronic Journal of Elementary Education, 9(4), 837-850.

ISSN: 2602-2516 99
Journal of Interdisciplinary Educational Research 2022; 6(11);90-100



Journal of Interdisciplinary Educational Research

Parsons, ]J. & Smith, K. (1993). Using Comic Books To Teach. Retrieved from ERIC Databese.
ERIC Document ED363892.

Patton, M. Q. (1990). Qualitative evaluation and research methods. (2. Edition), London: Sage
Publications.

Platin, A. (1985). Tek resimden dizi resme gegis. Gosteri, 61.

Pustz, M. (2012). Comic Books and American Cultural History. New York: Continuum
International Publishing Group

Sentiirk, M. (2020). Sosyal bilgiler dersinde egitici ¢izgi roman ve egitici ¢izgi film kullaniminin
Ogrencilerin, tutum, motivasyon ve akademik basarilarina etkileri (Yayimlanmamis
doktora tezi). Atatiirk Universitesi, Egitim Bilimleri Enstitiisii, Erzurum.

Unal, 0. & Demirkaya, H. (2019). A semi-experimental study on the use of educational comics
in social

studies. International Journal of Geography and Geography Education (IGGE), 40, 92-108.

Topkaya, Y. (2014). Vatandaslk ve demokrasi egitimi dersinde egitici ¢izgi roman kullaniminin
bilissel ve duyussal Ogrenmelere etkisi (Yayimlanmamis doktora tezi). Atatiirk
Universitesi, Egitim Bilimleri Enstitiisii, Erzurum.

Topkaya, Y. (2016a). Sosyal bilgiler 6gretmenlerinin deger aktarim yaklasimlar1 hakkindaki
goriislerine ait nitel bir calisma. Ahi Evran Universitesi Kirsehir Egitim Fakiiltesi Dergisi,
17(1),637-652.

Topkaya, Y. (2016b). Dogal ¢evreye duyarhlik degerinin aktarilmasinda kavram karikatiirleri
ile egitici ¢izgi romanlarin etkililifinin kargilastirilmasi. Mustafa Kemal Universitesi
Sosyal Bilimler Enstitiisii Dergisi, 13(34), 259-272.

Topkaya, Y. (2016c). The impact of instructional comics on the cognitive and affective learning
about environmental problems. Education and Science, 41(187), 199-219.

Topkaya, Y. ve Yilar, B. (2015). Analysis student views related to educative comics. Route
Educational and Social Science Journal, 2(3), 106-117.

Topkaya, Y., & Simsek, U. (2016). The effect of educational comics on the academic
achievement and attitude towards earthquake. International Online Journal of
Educational Sciences, 8(3), 46-54.

Topkaya, Y., ve Dogan, Y. (2020). 7. Sinif Sosyal Bilgiler Dersindeki “Cevre Sorunlari ve Cevreyle
llgili Orgiitler” Konularimin Ogretilmesinde Egitici Cizgi Romanlarin Etkisi: Karma Bir
Arastirma. Egitim ve Bilim, 45(201), 167-188.

Tuncer, N. (1993). Cizgi Roman ve Cocuk. istanbul; Cocuk Vakfi Yayinlart.

Yildir, E. (1994). Bati'da ¢izgi-roman. Tore Aylik Fikir ve Sanat Dergisi, 152, 7-12.

Yildirim, E. (2016). Sinif 68retmeni adaylarinin egitici ¢izgi roman hakkindaki goriislerinin
incelenmesi. Kilis 7 Aralik Universitesi Sosyal Bilimler Dergisi, 6(11), 52-70 .

Yildirim, A. ve Simsek, H. (2006). Sosyal bilimlerde nitel arastirma yontemleri. Ankara: Se¢kin
Yayincilik.

ISSN: 2602-2516 100
Journal of Interdisciplinary Educational Research 2022; 6(11);90-100



