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Gender Inequality: An Alien Practice to African Cultural Settlement
Mhando Mashaka Mikidady '

Abstract: This study investigates the roots of gender inequalities in contemporary African lives. The study has surveyed
the pre-colonial, colonial, and post-colonial gender relations in the continent. The study points that during the pre-colonial
era there was equilibrium in accessing privileges and chances between men and women, such equal balance was defined
by division of labor and specialization. In the colonial phase, however, colonialists favored men and infused the concept
of Victorian women in all colonial projects; subsequently, the patriarchal system started to have its hold on African lives.
Consequently, the modern African communities have entered into an independence era while incorporating the colonial
patriarchal structures into their modern communities. Surprisingly, researchers on the topic under discussion continuously
find African cultures’ guilt as they still offer patronage to such inequalities as it was in the pre-colonial epoch. Henceforth,
its obliteration is essential in a long walk to gender equalities on the continent. On the contrary, this study points that
labeling African culture as the enemy of gender equalities is a miss location of the problem source as the problem started
from the colonial epoch and therefore these inequalities are the continuation of the legacies of patriarchy structures imposed
in Africa by colonizers.

Keywords: African Culture, Colonial Africa, Contemporary Africa, Gender Inequalities, Pre-colonial Africa

1. Introduction

This study deals with the conceptions of gender inequalities in Africa and the position of African
cultural traditions in holding such inequalities has a division of four major parts. The first part introduces
the current debates on the question of gender inequalities, particularly in Africa. This part also carries two
arguments of the study, which all suppose that the lenses that scholarly writings have offered on the current
gender inequalities do not have any link with the pre-colonial African life was merely a misconception
of the problem, which finally points a finger to African cultural traditions. The second part provides
methodologies employed by the study in approaching the discussion of the subject under investigation.
The third part exposes ideas that are dominant in literature in an attempt to find the root cause of gender
inequalities in Africa. Preceded by the discussion part, where ideas obtained from literature and video
interviews and Researchers’ experience on the topic under inquiry are critically judged. Finally, the study

offers conclusive remarks on the presentation of the paper.

! Department of History Muslim University of Morogoro, rmikidadi52 @ gmail.com, ORCID ID: 0000-0002-2580-0552
Received: 7 October 2021, Accepted: 7 April 2022, Online: 30 April 2022


https://orcid.org/0000-0002-2580-0552

Gender Inequality: An Alien Practice to African Cultural Settlement — 2/ 15

2. Background

We live in a world where human equality has become the order of the day. Various governments’,
international organs, and non-governmental organizations have been closely observing equilibrium in

determining access to privileges and chances regardless of race, tribe, and gender bars among many others.

Among the prevailing discussions that received significant attention in scholarly writings is the question
of gender issues in Africa. Voluminous writings argue that in Africa gender relations are worse as there
are inequalities in access to economy, politics, and social changes between males and females (Anunobi,
2002; Atanga, 2013). This has been greatly associated with the presence and dominance of the patriarchal
system attached to pre-colonial African cultural traditions, which oppressed and sidelined women from
accessing privileges (Davison, 1988). Thus, the contemporary prevailing gender inequalities in Africa

have evolved from such traditions, which still have deep roots in African day-to-day lives.

It is from such vacuum efforts from local to global levels have been taken to address the situation as a
thrust to attain the desired free and democratic societies in the continent. The Feminists and international
organs (Atanga, 2013) supported researches that identify all the vices of inequalities between males and

females in Africa as a springboard to decimate the patriarchal systems in African lives.

This study however argues that the conception of gender inequalities in Africa regarding Africans
past life traditions is a mere recent creation, which has no particular historical reality and existence in
the continent. It is the view of this study that activists and researchers have misconceived pre-colonial
African gender relations, which were structured in terms of specialization and division of labor that gender
identities were important determining criteria in such a system. The placement of one gender into a certain
specialization and labor was fair as nobody complained over the system during their lifetime. Therefore,
applying the language of gender inequalities by tracing its genesis to the pre-colonial African lives is to
use present connotations as understood in the modern world *which has no exact meaning in addressing

the past lives.

This study also argues that the attachment of the question of inequalities in the history of gender
relations in Africa by tracing its root from African traditional lives is a conspiracy aiming at devastating

African culture in the process of re-westernization.
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3. Methods

This study uses a qualitative approach in its course of conduct. This is because the data collected were
in the form of words, which carried opinions, feelings, and attitudes that reflect people’s understanding of
the phenomena and do not need any quantification to understand them. In this study, three methods were
taken into use for data collection. First, the documentary review has been used to collect facts and identify
debates prevailing in existing writings. Besides, recorded video interviews have informed this study with
significant information on gender inequalities as understood by people. Alongside the two methods, the
researcher’s own experience has been of importance in offering data significant for the study. Being born
into one of the rural families in Africa, the researcher experienced many issues informing about gender

relations locally.

4. Results

The question of gender inequalities was early felt and discussed in academia in European communities
before the rest of the globe (Butler, 2012). The main idea in the discussion was on the fact that males have
been for a long time dominating all privileges and chances for human survival compared to females, thus
disequilibrium in accessing opportunities between them (African Feminist Charter, 2006; Atanga, 2013).
Female scholars opened the door by dressing social, political, economic, and cultural relations between
men and women, which witnessed disparities veiled into the patriarchal system supported by capitalism
in Europe (Butler, 2012). Supported by liberal ideas, the course of 20th century has been a significant
landmark in the development of women’s struggle for equal gender representation in all aspects of social
lives. The struggle against the patriarchal system was famously identified as ‘feminism’ 60 (Robertson,
1986; Atanga, 2013). The universal declaration of human rights under the United Nations organization

offered an impetus in intensifying the struggle, which then went at the global level (United Nations,1949).

In Africa, Movements against patriarchal systems received attention in the late decades of 20th century
with scholars such as Marjolie Mbilinyi Mama Amina, and Sylvia Tamale being frontline in the movement
(Tamale, 2006). Various conferences were organized discussing how to improve women living conditions
by confronting the webs of access shrouded in the patriarchal system (African Feminist Charter, 2006).
Parallel to that, research publications addressing women’s conditions have been important thrusts in the

battle against gender inequalities in Africa (Tamale, 2006; Henry, 2018). The non-governmental and
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international organizations have been vital agitators providing imperative data informing the globe on
the context of gender issues in the continent (Meena, et al., 2018). However, the individual African
governments made some efforts in devastating the problem as a means to attain the universal human rights
agenda. In Job opportunities, political positions, social services access, and entrepreneurship women
empowerment has become a sounding slogan for decimating inequalities (see Linda, 2014, p.30; Henry,
2018, p.7-8). Although (Meena, et al., 2018, p.1) purport that the pace to empower women is still low

contrary to expectations as male dominance is still high.

Discussing at society level, literature has sensed the channels of gender inequalities. Most families
belong to the patriarchal structure, which considers man as a symbol of unity, the head of the family, and
the supreme judge in all family quarrels (Therborn, 2006, p.13; Henry, 2018, p.8).In Tanzania for example
Linda (2014, p.30) submits that women are sidelined from families’ decision making thus bringing
dominance of men’s ideas in family decisions. Addressing in a similar context (Nonjoge, 2018, p.2) shows
that education on gender equality has at least risen in Tanzania as when the majority interviewed on gender
relations to accessing land, education, and leadership they responded by calling for equilibrium between
the gender. (Noyoo, 2010) adds to this discussion with a new lens by asserting that in contemporary
African families the question of male dominance is unsound as these families have embraced a bilateral
system from which inheritance of wealth, decisions, and even family names are determined by both women

and men sides.

It has been the view of feminist and human rights agitators in Africa that the cultures of African
communities are central bottlenecks toward demolishing gender inequalities in the continent (African
Feminist Charter, 2006). Scholars have depicted male cultural dominance over females (Patricia, 2011).
This has been possible by tracing its root from the historical trend of cultural practices in diverse African
communities. According to (Stephen, 2010) females have been oppressed and marginalized ever since
before the colonization of the continent. Women are traditionally the potent tools in household production
but are less considered in possession of products from their labor (Akyempong, 2012, p.2). This has been
attributed to the fact that in many African societies women have been a property that men can possess
(Tamale, 2006). It is from these historical practices the present manifestations of gender inequalities trace
their evolutions. Thus, feminist scholars opine that in the battle against gender inequalities there is need
also to devastate cultural holds that are eyesores toward the struggle (Tamale, 2006). However, there is
some literature portraying a sense of gender equalities rooted in African life practices of the past (Mihanjo,

Mpuya, 1998; Akyeampong, Pashington, 1995).
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In identifying the roles of males and females in pre-colonial Africa there has been equal performance in
economic activities (Idang, 2015). For instance, when women were key players in agriculture production in
many African societies, men were engines in herding and hunting activities; however, sometimes, men also
engaged in agriculture production (Ilife, 1979, p.6). Similarly, when discussing the life traditions of the
Kisi people in the southern rural Tanganyika Mihanjo and Mpuya (1998) asserts that when women were
mundane in pot making which formed the base for the society’s economy, men practiced fishing activities.
Quarcoo and Johnso (1968) have used the same lens in studying the Shai people in southern Ghana where
women were dominant in pot making and men were not allowed to involve in such activity. This was
embedded by the claim that once one was involved in such activity he would lose his sexual potency thus
women’s supremacy continued in such activities while men were to do other activities including serving in

militaries.

During the colonial period, colonialists elevated men over women in their projects. Various projects
such as agriculture cultivation, mining, and construction activities used the male labor force to perform.
Even armies’ recruited males and excluded females. Consequently, the system appeared more patriarchal
by nature (Fetter, 1979). The fact colonialism was a womb child of capitalism which feminist scholars
have greatly shouted against in Europe, is equally associated to infuse and celebrate gender inequalities
in African colonies (Akyempong, 2012, s.10). These colonial hangovers on gender relations manifest

themselves in the modern era of globalization.

The question of globalization in African countries has been closely discussed about the dismantling of
African traditional relations (Mikail, Abdullah, 2017, pp.13-14). The system is said to bring a new face
of colonization where the weaker countries unconditionally respond to the social-cultural and economic
structures of the powerful countries. The United States of America and European countries and China are
highly mentioned to be the leaders in making the smooth running of global interconnectedness. According
to (Gliick, 2015).) globalization plays a vital role in enhancing cultural imperialism in the weaker countries.
Therbon (2006) has put the concept in a proper context by asserting that globalization has a great position

in understanding the current gender relations in Africa.

5. Discussion

In discussing the question of gender inequalities across history in Africa, writings seem to position

African men as an eyesore in the development of African women. Most of the conferences held and
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research presented and published on the area of gender relations in Africa man has always been portrayed
as the spring toward the existing inequalities. The image of the African woman as a key role player in
the development of African societies has been wiped away by the patriarchal system that is historically
part of African cultural traditions (Henry, 2018). This understanding is, however, placing the current
African generation at a crossroad as when one traces the history of gender relations in Africa via the lens
of African practices he cannot find out the said inequalities. Adeniyi when presenting African roots of

gender equality has evidenced this when purporting that:

“...In 2012, I started a nonprofit organization called Africa’s promise youth leader club. In
working with the youth, I found that gender equality was viewed as a foreign concept ...... It
must be known that gender inequality that exists in Africa today is a continuation of the
legacies of colonialism. I hope that African man joined African women in the fight against
colonial ideas that still suppressing them. ..” (Adeniyi. African roots of gender equality TEDs
Talks. Dec 18, 2017).

For the context he was discussing, Adeniyi gives insights that these discussions on gender equalities
do not have a foothold in African ways of life. Thus, even the youth generations fail to define its origins in
their localities but just treat it as an imposed foreign concept. Perplexing, African traditions have been
considered a central focus that if destroyed there would be a chance to attain gender equalities. Perhaps the

imperative point to interrogate is the gender relations in African cultural practices before colonial onset.

According to feminists and human rights activists, African cultural practices are the impetuses in the
prevailing gender inequalities in Africa. The central argument for such a claim lies in the patronage that
African culture offers to the dominance of patriarchal structures (African Feminist Forum, 2006). African
women have been considered mundane in the economic production and prosperity of African communities
since pre-colonial times (Kay, 1972). Thus far, the patriarchal system consistently smothered and unnoticed
women’s roles in social existence. It is this conception, which created a continuous anathema against
African cultural practices in thoughts of current African women in the continent associating the current
woman’s social, political, economic, and cultural suffocates with the existence of African tradition. For
this reason, the obliteration of African lifeways will pave a way for women’s success over the dominance
of the patriarchal system in Africa. On the contrary, however, such conception becomes hardly hard to

verify concerning African cultural traditions.

History informs us on how was African women valued in African communities before the advent
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of colonialism. In political matters, for instance, the continent of Africa has memories of those women
who had the trust and confidence of their communities to the extent of assuming leadership positions
(Rodet, 2010; Meena, et al., 2017 ). Yaa ash ant, for example, managed to organize and lead her people in
battles against British occupation in Ghana. Similarly, in Zimbabwe Niagasakana was an oracle leader
who led her people to confront the British in the first Chama Ranga war. Correspondingly, the Bondei
oral tradition informs us of the oracle of Mwakyuma who was a woman and the leader of the Bondei
tribe, which is currently located in Muheza district Tanzania. When her tribe entered into a fight with
their neighbor Digo tribe, Mwakyuma organized her armies and gave commands until they won the battle.
Whilst, in the Shambaa Kingdom ‘who were the closest Bondei neighbor’ after the death of king Bughe
there was a struggle for succession of the throne among the loyal descendants of Vugha and Kilindi. Where
Bughe’ssister is mentioned to be the mediator that solved such a contest until Shekulwavu entered the
throne. These few sampled insights among many others imply that pre-colonial women had an equal
political position to that of men in the communities (see I’ajemmy, 1962; Feirman, 1974; Akyeampong,

Pashington, 1995).

In economic spheres, African history recorded women waging their labor on diverse activities equally
to men. Mihanjo in his study on the Kisi community found in southern Tanzania portrays that, women
involved themselves in pottery making as a way to earn their daily bread. Equally, men were involved
in fishing and hunting activities which all were potent for the economic performance of the Kissi people
(Mihanjo, Mpuya, 1998). Herbert (1993, p.203) stretched further by telling the experience in Bunyoro and
Buganda that women specialized in pottery working while fellow men engaged in ironworking. When
interviewed with Kiss Tv about her lecture on the experience of African women and militarization in

Africa, the feminist professor Mama Amina said that:

“...One of the key enabling factors in the survival of African people has been formerly hidden
in the invisible eyes of labor of African women. .. .The secrets of Africa’s survival very much
I think we can now locate in the network that women do ‘and have always done which has
been essential to the survival of our societies. ..” (JSO interview with Mama Amina on Jun

28, 2013).

I think the point that the professor wanted to make here was to stress the role of the African woman as
the crucial individual in the survival and development of African communities. Such roles that women pla-
yed however have always not been exposed in the history of the development of the continent Africa. This

is partly correct, as nobody will object to the role of women in the development of African communities
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in the whole course of the history of the continent. Meanwhile, we could not have the courage to point
fingers at women as the sole creature deserving such credits since even men engaged equally with women

in production activities. This has been well-dressed by Ilife as cited in Patricia’s Doctoral thesis that:

“... Social organization and roles of men and women varied. Division of labor provided
context for differing roles between men and women in society. In pre-colonial, a woman
is portrayed as completing mundane agricultural work while men spent time herding and
hunting. Although there is evidence available on men’s involvement in agriculture.” (Ilife,

1979, p.6).

I would like to draw a simple conclusion on the economic aspect of gender relations as experienced
in pre-colonial times with an important note. That what are said to be inequalities in economic spheres
as claimed by some researchers, feminists, and human rights activists seem to be nothing but just
specialization and division of labor which were equal and fair. This situation was not experienced

differently in social affairs.

At the social level, the pre-colonial societies in Africa were tied with a variety of practices that defined
gender relations. Many interpretations offered on this aspect seem to elevate men over women in Africa
(see for example Linda, 2014). Such elevation is conceived in many of the existing writings as the thrust
for the contemporary women asphyxiates in the continent. The fact, that modern African women have
lagged behind men in education, decision-making, and health services provision among many others has
been explained in association with African cultural lifeways. According to Henry (2018, p.7) in Tanzania,
the illiteracy level is 23% for females compared to 17% for males. This indicates that males are more
educated than females in the country. Whilst, the father is considered the symbol of unity and the supreme
judge in family matters and possesses all mandates in making decisions over the family. Subsequently,
male children then inherit these privileges as they grow old (Henry, 2018, p.8). This reflects the current
family situations not only in Tanzanian societies but also in many communities in Africa. To put things in

context, however, Henry elaborates the cause for this situation when he asserts that:

“These privileges and attention offered to male children do not come for free. There is a price
to pay in terms of reciprocity tendency embedded in this process because parents support
from these male children at their younger age in exchange for emotional and material support

from these male children when parents get older and retire from work. In rare cases, female
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children also support their parents though not highly expected by parents and they are not
blamed if they fail to do so” (Henry, 2018, p.8).

What Henry has put forward resembles what I and my relatives in my village at Kivindo in Muheza
district Tanzania experienced to date. In my family, we were born two, I and my elder sister Asha. My
sister started elementary school in 2002 at Kivindo primary school, which I was registered and joined in
2004. When we were back from school Asha was obliged to fetch water from Mkurumuzi River, which
is about one and a half kilometers distance from our home, and cook for the family evening meal. I
was obliged to milk cattle and go into bushes that normally did not cover the distance of more than one
kilometer from home to collect a bundle of grasses to feed cattle. In 2011 we were all at secondary schools;
however, my sister was a form three student at Kwabutu ward school in Lusanga whilst, I was joining
Muheza Muslim Secondary which was one of the famous and better private schools in our district. The

distance to both schools from our home is about nine kilometers.

Surprisingly, our father gave five thousand Tanzania shillings as weekly school pocket money to my
sister which is about two United States Dollars and I received two thousand and five hundred Tanzania
shillings which are about one United States Dollar for weekly school pocket money. Honestly, I felt envy
and unfairness toward Asha’s pocket money as she received twice mine and I was not able to notice the
reasons behind this. During annual and terminal holidays, it was only Asha who was given chances to
travel and visit our relatives in Dar es Salaam, Tanga town, and Morogoro. While parents required me to
stay home and assist them in farming and cattle caring. Unluckily, she did not perform well in her form
four national examinations and finally I am the only family child who has reached university and pursued
undergraduate and postgraduate studies under my parents support with the hope that I am obliged to offer

financial support to both parents and Asha in the latter days.

What I have come to realize in my adulthood is that bringing up a male child in Africa is somewhat
different from bringing up a female one. We believe that there are certain kinds of teachings that a female
child needs to acquire contrary to males and vice versa. For instance, it is shameful according to our
traditions for a man to stay in the kitchen and cook it is a female usually duty (See Nchimbi, 2009). In the
same way that, Women do not go hunting as it is the duty of males. However, there is some knowledge
equally acquired by both genders such as washing clothes, respect, and ethics of the society. Going to
school was for both, although; families have high expectations for their male children than females. This
is conceivable because when females marry their husbands they subscribe to their husbands’ clan but

do not lose their chance of inheritance from their parents. This family system subscribes to what Noyoo
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(2000) has referred to as the bilateral family system in Africa. Before the colonial onset, the question of
marriage formed a very essential part of African gender relations which I think is proper now to widen its

discussion.

In the Pre-colonial era, African cultural traditions on marriage varied according to the societies
practiced. Economic production was an important aspect defining marriage systems in pre-colonial times.
In communities where women were the main economic producers, polygamy was valued by men who were
to pay a bride price for marriage but in areas, where men were the main economic producers women, were
to pay a dowry for marriage (Akyempong, 2012, 7; Herbert, 1993). Audime (1987) adds that according
to Igbo traditions if a woman is infertile, she can marry another woman to her husband. And If married,
women have to have children with other men then these men would not have claim over the children since

they belong to the women who have offered dowry to marry other women.

Equally, Mbonde (1973, p.24) in his study over the Makonde of southern Tanzania tells that, according
to marriage traditions of such tribes after a man marrying a woman they all go to live near the wife’s
parents house. There a man is always responsible to care for his wife’s parents by giving them food and
cultivate a farm for them. Sometimes a man has to stop all his activities and go to perform what his mother
or fathers-in-law have requested. For a man, it is pride managing to solve and fulfill the needs of his wife’s
parents. In that regard, a good husband is determined by his ability to perform his activities and those
demanded by his wife’s relatives. At the onset of colonialism in Africa, gender relations assumed another

face quite different from pre-colonial times.

Colonialism destroyed the preexisted gender relations in Africa (Ginio, 2006). Colonialists imposed
various new systems in economic political cultural and social structures, which were foreign to Africans
(Karagoz, 2020). The fact that the central aim of colonial systems was to exploit Africans at the maximum
level, made them seek for smartest alternates to achieve such a target. In this regard, they preferred much
to incorporate men than women into social-economic and political projects. For instance, the construction
of railways, barracks, administrators’ houses, plantation farming, and mining activities needed manual
labor that for colonialists’ women were deemed unfit to carry do. It is, therefore, only men were highly
drawn into colonial projects. This was also a reason for recruiting only men into colonial armies and only
young boys were given priorities in school. Colonial systems excluded women from accessing colonial
privileges and this is what staged long-standing gender inequalities in contemporary African societies

(Akyeampong, 2012, p.15).

Colonialism was detrimental to gender equalities that existed in Africa prior to colonial inception.
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It is known that colonialism was the womb child of capitalism, which in Africa was brought under the
policy of imperialism. In Europe, capitalism was early noticed as a patriarchal system in totality due to
its tendency of sidelining women to access privileges in all spheres of human existence and leaving free
chances for men to enjoy the fruits of its operation. In Africa, Adenyi (2017) points that, colonialism
brought the concept of Victorian women who should stay at home and leave real works performed by
men. Subsequently, women have been deprived of the rights and privileges which African traditional
systems offered them. In access to education, African boys were preferred to girls thus boys who were
future men then became educated than girls. An impact of this was the absence of women in colonial
administrative posts. It is from these relations that colonizers implanted into African lifeways the current

gender inequalities have evolved.

The prominent feminist Mama Amina while responding to the question on the future of feminism and
the struggle for women’s rights in Africa asserts: “The future is bright we’ve got lots of work to do, but
the ultimate future should be to render feminism and the struggles of women for freedom irrelevant” (JSO
interview with Mama Amina on Jun 28, 2013). I think now these movements to make feminism and the
struggle for women'’s rights irrelevant have to offer a keen eye in struggling against colonial hangovers
which still waters the colonial germinated seed of patriarchal systems in African communities. The label
that current researches on gender issues give over African culture as the source of the existing gender
inequalities has no any realities. Patriarchal structures have been infused into African lives mainly during

colonial domination. Globalization has now taken its cause in addressing gender subjects in Africa.

The concept of global interconnectedness has its way of obfuscating the understanding of the root
cause of gender inequalities in Africa (Gluckman, 1963). The fact that the field of knowledge production
is in large part dominated by western and American ideas has complicated the way toward understanding
gender inequalities in its context. A spectacle that westerners have offered seems to stress the burden
on African cultures consequently; researchers on the topic have been highly drawn to such conceptions
(Gliick, 2015). I guess this to be an outcome of a conspiracy to dismantle African culture and elevate
western culture under the umbrella of imposing democracy and human rights, liberalism on the continent
of Africa. These entities carry ideas to liberate women from the nails of traditional African patriarchal
systems. Westerners have always placed funds in fostering research on gender issues that normally find
African culture guilt of nurturing gender inequalities. Thus, I suspect Africans to have continued with it
unconsciously which is why it becomes hard for them to identify the definite sinister for gender equalities

in their continent.
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6. Conclusion and recommendations

This article has discussed the prevailing notion of gender inequalities in Africa as an outcome of
the existing patriarchal systems mantled into African cultural traditions. This article has found that the
so-called gender inequalities between males and females do exist in the continent at the contemporary time.
However, in attempts to find out its roots, researchers have wrongly accused African culture of being the
patron of patriarchal structures. The article has also discussed that what we call inequalities at present was
nothing but the division of labor and specialization between males and females. There is no pre-colonial
record of women complaining of social, political, cultural, or economic oppression and exploitation done
by men. Perhaps, the problem comes when we use our understanding of the contemporary world and
assume that the past was in the same way as it is today. This is likely to be an outcome of what historians

have referred to as presentism in research of the past.

This article also has witnessed that colonialism is the total syndrome from which the current gender
inequalities have evolved. The fact that colonizers came from the continent with deep patriarchal systems
then it was infused into African colonies via various colonial projects. Gender relations in modern Africa
are the hangovers inherited from the implanted seed of excluding women from social-political cultural
and economic structures. However, in the battle to dismantle these inequalities globalization and the
process of westernization have been noted as great menaces that have offered feminists, researchers, and
human rights agitators a contrary lens in viewing the problem from its proper context. In that regard, the
argument in this paper that gender inequality is merely a recent creation, which has no root in the African
lifestyle seems to be correct. Likewise, an argument that the attachment of the question of inequalities
in the history of gender relations in Africa by tracing its root to African traditional lives is a conspiracy
aiming at devastating African culture in the process of westernization seems to be relevant in dressing the

demands of this study.
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1. Giris

Bati Afrika’da bulunan Nijer Cumhuriyeti, 1,267,000 km?’lik bir alan1 kaplamaktadir. Nijer, kuzeyde
Cezayir ve Libya, doguda Cad, giineyde Nijerya ve Benin, batida ise Burkina Faso ve Mali ile komsu
konumundadir. Nijer yari-bagkanlik sistemi ile yonetilmekte olup bagkenti Niamey’dir. 2012’deki son
genel niifus sayimi ve konut sayimina gore, Nijer’in niifusu 17 milyon iken 2019 yilinda 23,310,715’e

cikmustir!. Worldometers verilerine gore, 2020°de Nijer’in niifusu 24,606,611 olarak tahmin edilmektedir?.

Somiirge doneminden giiniimiize kadar, Fransiz somiirgesi altindaki diger Afrika iilkelerinde oldugu
gibi, i¢ ve dis faktorlerin bir araya gelmesi Nijer’de de bircok siyasi gelismeyi beraberinde getirmistir.
Ornek olarak Afrikali milletvekillerinin Fransiz parlamentosunun entegre edilmesi ve se¢imi, Cerceve
Yasanin kabul edilmesi, Fransiz Afrika Toplulugu’na katilimi, somiirge tilkelerin bagimsizliga kavusmasi
bunlar arasinda yer almaktadir. Afrika iilkelerin yiiksek petrol rezervine ve yer alt1 zenginliklerine sahip
olmasina ragmen bu dogal zenginlikler iilkenin gelismesine katki vermek yerine yukarida bahsedilen siyasi
ve toplumsal gelismeler nedeniyle Afrika iilkelerin’in geri kalmighiginin temel kaynag1 haline gelmistir.
Afrika’nin geri kalmishigina sebep olan faktorler arasinda, egitim ve kiiltiirtin ihmal edilmesi oncii bir
rol oynamistir. Afrikalilar kendilerini kolonyal asimilasyon karsisinda, kendi kiiltiirlerini ve geleneksel
degerlerini tamamen kaybetmis bir durumda bulmustur. Bu konuyla ilgili olarak Césaire’in (1995, 13)

asagida alintilanan ifadeleri kayda deger niteliktedir:

“I¢i bosaltilmis ve 6z kiiltiiriine yabancilagtirilmis toplumlardan, tahkir edilmis kiiltiirlerden,
iflas etmis kurumlardan, el konulan topraklardan, katledilen dinlerden, yok edilen sanatsal
ihtisamdan, olaganiistii baski icerisinde hayatin1 devam ettiren, bati korkusuyla sarsilmus,
asagilik kompleksiyle malul, gururlar ayaklar altina alarak diz ¢oktiiriilmiis ve umutsuzluk

asilanmis milyonlarca insandan bahsediyorum”.

Bu davranig somiirgelestirilmis tilkelere kars1 Batili giiclerin, diger medeniyetlerin kiiltiirlerini ve
ozgiirliiklerini yok saymasi anlamim tagimaktadir. Konuyla ilgili olarak, Ingiltere ve Fransa gibi iilke-
lerde, yakin donemde, Afrika ve Asya kokenli topluluklarin 6tekilestirildigi ve diglandig1 goriilmektedir.
Ingiltere’de iilkenin cok kiiltiirlii oldugu acik olmasina ragmen muhafazakarlar ¢ok kiiltiirlii kavramina

sistematik bi¢imde karsi ¢itkmaktadir. Onlara gore Ingiltere, yiizyillar igerisinde temelde ulusal kimlik

'RGP/H 2012

2www.worldometers.info/policy, Erigim Tarihi: 20.12.2020.
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sayesinde bir arada tutulan farkl bir kiiltiir gelistirmis ve bu nedenle bir ayricalikli olarak bu konumunu
stirdiirmelidir. Muhafazakarlarin aksine bir¢ok liberal, Britanya toplumu icin ¢ok kiiltiirlii tanimlamasini
yapmaktadir. Fransa’daki etnik azinlik niifusunun orani Ingiltere’dekine yakindir; yapis1 da kabaca ben-
zerlik gostermektedir. Fakat orada hem muhafazakarlar hem de liberaller iilkenin ¢ok Kkiiltiirlii oldugunu
reddetmektedir. Fransiz siyasi gelenegi giiclii bir vatandaghk fikrine dayanmaktadir. Fransiz vatandasi
olmak ozgiirce Fransiz ulusuna baglh olmak, ayrimcilik yapmaksizin diger vatandaglarla esit bir sekilde
ayn1 hak ve 6devlere sahip olmak demektir. Bu cercevede Fransiz yasalari tiim vatandaslari esit olarak
kabul eder, azinlik kavramina yer vermez. (Parekh, 2002, 8). Nitekim Fransizlar ¢ok kiiltiirlii kavramina
sicak bakmazlar. Fransa ferdi 6zgiirliik insan haklar1 ve evrensel degerleri savunan bir iilke olmasina
ragmen ancak ¢ok kiiltiirlii kavramina olumsuz yaklagmalarinin nedeni genel itibariyle diger Bat1 iilkele-
rinde oldugu gibi Fransa’da da toplumsal ve ekonomik kaygilar onde gelmektedir. Birbirinden tamamen
fakli topluluklarin aynmi ortamda bir araya gelmesi durumunda her iki tarafin da hem olumlu hem olum-
suz sekillerde etkilenmesi kagimlmazdir. Ozellikle Bat1 Avrupa iilkelerinde kimliklerini tehdit altinda
gordiikleri icin ¢ok kiiltiirliilk kavrami bir milli giivenlik meselesi olarak algilanmaktadir. (Le Coadic, vd.

2005, 25).
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Bir¢cok Afrika iilkesinde oldugu gibi, Nijer de yukaridaki bu gelismelerden kacamamistir. Bu calismada,
Sahel’in bir genis iilkesi olan Nijer cumhuriyetinde yasanan farkli siyasi istikrarsizliklari, tiim tutarlilik
ve tutarsizliklariyla egitim reformlar iizerindeki etkileri lizerinde durulacaktir. Calismada kullanilan
metodoloji esas olarak elestirel literatiir kaynaklar1 lizerinde sekillenmistir. Bunlarin arasinda basta
Afrika olmak lizere Nijer’in genel tarihi ve egitim ile ilgili kaynaklar, makaleler, tezler, resmi belgeler

bulunmaktadir.

2. Nijer’in Siyasi Tarihi

Bu kisimda Nijer’in siyasi tarihi iizerinde durulmustur. Oncellikle, Nijer’in somiirge dncesi done-
minden bagimsizlia, ardindan bagimsizliktan giiniimiize olan donemi biitiin detaylariyla ele alinmistir.
Nijer’in siyasi tarihini incelemeden Once Nijer’in siyasi sistemi ve idari yapisindan bahsetmek yerinde

olacaktir.

Bagimsizliktan giintimiize, Nijer cesitli anayasal deneyimler ve farkli siyasi sistemleri yasamistir
(Zaki, 2017, 6). Bunun yani sira bagkanlik sistemi, yari-baskanlik sistemleri uygulanmistir. Bununla ilgili
olarak bagimsizliktan hemen sonraki uzun siirede tek parti ve diktatorliik rejimi altinda kalmasi nedeniyle,
Nijer’in demokratiklesme miicadelesi sekteye ugramstir. Ote yandan, bagimsizliktan sonra kimi olumlu
gelismeler kaydedilmis olsa da iilkede kimi zaman siyasi istikrarsizliklar da yagamistir. 1960’tan giintimiize
kadar Nijer’de 7 farkli cumhuriyet yonetimi kurulmus ve 4 ayr1 darbe meydana gelmistir. Birinci, ikinci,
dordiincii ve altinct cumhuriyetlerin anayasalarinda bagkanlik yonetim sistemi olarak kabul edilmis iken
ticlincli, besinci ve yedinci cumhuriyetlerde ise yari-bagkanlik sistemi tercih edilmistir (Zaki, 2017, 30).
Fransiz tipi yari-bagkanlik sistemiyle yonetilen Nijer, yasama ile yiiriitme arasindaki iligkileri tek ulusal
meclis tarafindan yiiriitiilmektedir, 2011°den bu yana yedinci cumhuriyet siirdiirmektedir. Anayasaya gore

Nijer’de ii¢ farkli erk mevcuttur: Yasama, yiiriitme, yargi.

Anayasa hiikiimlerine gore yargi, yasama ve yiiriitmeden bagimsizdir. Yargi fonksiyonu, Anayasa
Mahkemesi, Yargitay, Danistay, Sayistay ve bolge mahkemeleri tarafindan goriilmektedir. Cumhurbagkani
ve milletvekilleri esit ve gizli oya dayali secimler ile halk tarafindan, dogrudan dogruya secilmektedir.

Idari 6rgiitlenmesi acisindan ise iilke iiniter bir yapiya sahiptir.
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2.1 Somiirgeden Bagimsizhiga

Nijer’in somiirge tarihini ele almak, genel itibariyle dolayl olarak somiirge altindaki Afrika’nin genel
tarihinden ayr degildir. 19.yiizyilda, Afrika topraklarinin yaklasik %80’ine ulasan bir alanda, Afrika’da
yonetim sisteminde genel geleneksel ve kabile liderleri ile hanedanlar (imparatorluklarda, kralliklarda,
klan ve soy) tarafindan yonetilmigstir. Birkag y1l sonra, yukarida bahsedilen durumlarin ardindan, radikal
olmasa da olaganiistii gelismelere tanik olunmustur. 1914’te, Etiyopya ve Liberya’nin tek istisnasi disinda,
biitiin Afrika, Avrupa giiclerinin egemenligi altindadir (Boahen, 1987, 22-23). Bu tarihten kisa bir siire
once 1884-1885 yillar1 arasinda Berlin’de uluslararas: bir konferans diizenlenmistir. Bu konferansin ana

amaci, Afrika’y1 Fransa, Ingiltere, Almanya, Belgika gibi Avrupa devletleri tarafindan paylagiimasiydi.

Paradoksal olarak, konferansin Afrika adina olmasina ragmen, bu konferansa hicbir Afrika iilkesi
katilmamistir. Dahasi, tam da bu noktada, batili giiglerin yiiziinde Afrikalilar, diisiinmeyen ve akil yiiriitme
yetenegi olmayan diisiik profilli insanlar, barbarlar, vahsiler olarak kabul edilmistir. Bu paylagim, farkl
Afrika halklarinin sosyal tarihi, siyasi ve kiiltiirel gerceklerine deger vermeden gerceklestirmistir. Tek
onemli olan Avrupali devletlerin ekonomik cikarlartydi. Boylece 6rnek olarak Nijer ve Nijerya aralarindaki
sosyal hayat, etnik gruplar ve kiiltiir ile ilgili ortakliklara ragmen, keskin bir sekilde ayristirilmistir.
Unlii Burkina Fasolu tarihgisi Joseph Ki-Zerbo (1922-2006), bu paylasim ile ilgili olarak sdylemistir ki

“Cizilen her siir, Afrika’nin sirtinda bir hanger gibi goriinmektedir”.

Boylece, birkag yil sonra, 1904 ve 1906 Fransiz-Ingiliz anlagsmalari ile birlikte, Nijer topraklarinin
nihai konfigiirasyonunu Fransiz iggali altina almasina sebep olmustur. Nijer, somiirgeciler tarafindan
tamamen kontrol edilinceye kadar ilk resmi olarak ”Nijer’in Askeri Bolgesi” olarak adlandirilmistir. Daha
sonra Temmuz 1922°de, Fransiz Bat1 Afrikasi’na (Fransizcasi : Afrique Occidentale Frangaise) entegre
olan “Nijer Kolonisi” haline gelmistir. Fransa tarafindan atanan bir vali, tiim bolgeyi kontrol etmekten
sorumludur. Buna ”Direct Rule” ya da “Dogrudan Yonetim” adlandirilmaktadir. Jules Ferry tarafindan
19. yiizyilda Fransizlar tarafindan onerilen laik somiirge okulu araciligiyla halklarin dogrudan yonetimi
ve niifuslarin kendi kiiltiir ve degerleri 6grenmektense Avrupa uygarliklarinin degerlerine gore asimile

edilmesine dayanmaktadir® .

1946°’da Nijer, Fransa Ulusal Meclisi’nde 2 milletvekili ile temsil edilmektedir. Eyliil 1958°de, Afri-
kalilarin bagimsizliklarina erigsmelerini saglayan General De Gaulle tarafindan bir referandum diizenlenmis-

tir. Se¢imlerin sonunda Diori Hamani liderligindeki Fransiz-Afrika Toplulugu taraftarlar1 %78 orani ka-

“http://lactualite-niger.com/. Erisim Tarihi: 12-4-2019.
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zanirken Djibo Bakary liderligindeki bagimsizlar oylarin sadece %?22’sini almistir. Fransiz isgali altindaki
tiim Afrika tilkeleri arasinda yalnizca Sekou Touré’nin Gine’si oy kullanip bagimsizligina kavusabilmistir.
Bu zafer, Afrika Demokratik birligine (RDA) bagli Nijer Ilerleme Partisi (Parti Progressiste Nigérien)
lideri Diori Hamani’nin iktidara gelmesini saglamistir. Nijer’de 18 Aralik 1958 tarihinde cumhuriyet ilan
edilmis, tilkenin ilk anayasas1 25 Subat 1959°da kabul edilmis ve Nijer 3 Agustos 1960’ta bagimsizliga

kavusmustur” .

2.2 Bagmmsizliktan Giiniimiize

Bagimsizliktan bu yana Nijer’in siyasi tarihinde bir¢ok siyasi egilim var olmustur. Siyasi istikrarsizlik
bir¢cok durumda devletin igleyisini engelledigi gibi belirli kurumsal kirilganlik ve ¢ok sayida idari kriter
kayb1 yaratmistir. Ozellikle hiikiimet calismalarinin uygulanmasinda kalicilik ve belirsizliklerin ortaya
cikmasina neden olmustur (Danda, 2004, 6). Fransiz somiirgesi olan Nijer, 1960 yilinda bagimsizligini
kazanmigtir, bagimsizligindan bu yana Nijer’de yedi kere cumhuriyet idaresi kurulmus ve bununla birlikte
dort askeri darbe yasamistir. 1960 yilindan sonra PPN (Parti Progressiste Nigérien) iktidarinda baglayan
ilk Cumhuriyet tek partili bir sivil otorite rejimi ile yonetilen Nijer, 1974’te yasanan asker darbenin ardinda

1991 yilina kadar askeri bir rejimle yonetilmisgtir.

Askeri rejimin uzun silirmesi, toplumsal istikrarsizlik ve demokratiklesmenin gerceklestirilememesi
yiiziinden kimi toplumsal hareketlerin meydana gelmesine neden olunmustur. Kasim ayinda, Ikinci
Cumbhuriyetin ¢ikigina zemin hazirlayan yeni bir anayasa kabul edilmistir. Bununla birlikte 6grenci
direnisleriyle gii¢lendirilen sendika hareketleri, Temmuz 1991°de gerceklestirilen siyasal uzlasma olarak
bilinen ulusal Egemen Konferansi toplanincaya kadar bu rejimi bastirmistir. Bu Ulusal Konferans ile
birlikte, Cheffou Amadou liderliginde 15 aylik demokratik bir gecis hiikkumeti kurulmustur. Gegici
hiikiimet tarafindan diizenlenen referandumun ardindan, Aralik 1992’de ii¢iincii Cumhuriyet anayasasi

kabul edilmistir.

Ozetlenecek olursa genel olarak Nijer’in siyasi tarihi diger Afrika iilkelerinin de karsilastig1 top-
lumsal, ekonomik, siyasal ve yonetsel meselelerle miicadeleyi icermektedir. Nitekim bagimsizligin ka-
zanilmasindan sonra 1991°de gergeklestirilen siyasal uzlagsma neticesinde 1993 yilinda demokratik ha-
yata geri doniilmiistiir. Ancak bu tarihten itibaren dort defa yasanan askeri darbeler sonucu Nijer’in

demokratiklesmesi akamete ugradig: gibi siyasi ve ekonomik istikrarsizliklar devam etmistir.

Shttp://lactualite-niger.com/. Erigim Tarihi: 12-4-2019.
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Sunu belirtmek gerekir ki Nijer’de yapilan askeri darbelerin tamamina yakini, basta Fransa olmak
lizere dis giicler tarafindan verilen desteklerle gerceklestirilmistir® . Nitekim Nijer Ordusu’nun neredeyse
tiim st diizey yetkilileri Fransa’da egitilmigstir. Bagimsiz bir iilke olmasina ragmen, Nijer Fransa’nin
siyasi ve Kkiiltiirel etkisi altinda olmaya devam etmektedir. Bu nedenle neo-somiirgecilik olarak bilinen

yeni somiirgecilik sistemi, Nijer’de bir gercektir ve hemen hemen her sektorde varligini hissettirmektedir.

3. Egitim Politikalari1 ve Stratejileri

Yukarida Nijer’in bagimsizliktan 6nce ve sonra yasanan siyasi siireglere uzunca deginildigi gibi bu
boliimde de iilkenin gelecegi yonelik siyasi kurumuna yon verecek olan elit tabam yetistirecek egitim
kurumu iizerinde durulmaktadir. Ayni zamanda somiirge doneminde Nijer’deki egitim politikalari tahlil

edilmistir.

Her seyden 6nce mevcut Nijer egitim sisteminin nasil yapilandirildiginin goriilmesi gereklidir. Ni-
jer’de mevcut egitim sisteminin oryantasyonuna iliskin 1 Haziran 1998 tarihli 98-12 sayili1 Kanun ile
cikartlmustir’. Bu kanun, egitim sistemini 6rgiin egitim ve yaygin (informel) egitim olmak iizere iki alt
grup etrafinda diizenlemektedir. Orgiin egitim sisteminin yapis1 4 egitim kademesinden olusmaktadir.
Bunlar, anaokulu (2 veya 3 yil), ilkdgretim (6 yil), ortaokul (4 yil), orta 6gretim (3 yil), teknik ve mesleki
egitim ve Yiiksekogretimle olugsmaktadir. Yaygin (informel) egitim ise temel olarak devletin baslattig

okuryazarlik seferberligini ve Kur’an kurslarin1 kapsamaktadir (Gerard, 2004, 8).

3.1 Somiirge Doneminde Egitim

Nijer’de, somiirge isgalinin ilk doneminde (1900-1945), Nijer’in egitim sistemi ¢ok geri kalmistir.
Fransiz somiirge doktrini iki ¢eligkili yaklasima dayanmaktadir. Fransa, bir yandan, temelde egitimi iceren
bir misyon olan Afrikalilar1 “medenilesmek™ misyonuna sahip oldugunu ileri siirerken, diger yandan
koloniler, okul diizeyi de dahil olmak iizere kendi idareleri i¢in 6deme yapmak zorunda birakilmigtir
(Leonardo, vd. 2012, 11). Bu durumda, Mali, Cad, Nijer gibi yoksul bolgelerin tersine miireffeh kolo-
nilerde okullarin kurulmasi ve gelistirilmesi Fransiz menfaatleri geregi tercih edilmistir. Bu yaklagim
ayni zamanda Leonardo vd. (2012) gore somiirge yonetiminin ilk yillarinda Nijer’deki okul siteminin

“ilkel” seviyede gelisimine neden olmustur. Bu yazarlar, Nijer’de gercek egitim gelistirme politikasinin

©Fransa’nin Nijer’deki darbelerde oynadigi rol hakkinda daha fazla ayrint1 icin Klaas van Walravan (2014), Idrissa Kimba (2008) gibi yazarlara bkz.
http://www.men.ne/RLR/textes/40-0.html. Erigim Tarihi: 25-12-2020.
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baglatilmasinin “Cergeve Yasasr” baglaminda ve siyasi liberallesme ile birlikte 1956’dan sonra miimkiin
olabildigi tespitinde bulunmuslardir. Somiirgeci giiclerin sozde egitim politikas girisimlerine ragmen,
sonuglara bakildiginda halk nezdinde beklenen seviyenin altinda kalmistir. Robert Charlick’in (1991°dan,
akt. Leonardo, vd. 2012, 12) belirttigi gibi “Fransa, Nijer’deki niifusunun egitimini neredeyse ihmal
etmistir”. 1956’da, “Cerceve Yasast” cercevesinde Ozerklik statiisiinii kazanan Nijer’de, Nijerli cocuklarin
%?2’sinden az1 ilkogretimde kayit olmustur. Bunun sebebine bakildiginda 1931°de acilan ilk ortaokulu
sadece elit ve soylu ¢cocuklarina yonelik olmasindan kaynaklanmaktadir. 1956’ nin sonlarinda, Nijer’de
ortaokulda kayitl olan sadece 600 6grenci var iken, bunlardan sadece 4’ii o yil liniversite sitnavina girmistir
(Leonardo, vd. 2012, 14). Bu rakamlara bakildiginda Nijerlilerin egitiminin Fransa i¢in dnemli olmadig1
anlasilmaktadir. Bilindigi gibi Fransa’nin egitimi tesis etme amaci Nijerlilerin egitimi seviyesini yiikselt-

mek degil, Nijer halkinin Fransiz somiirgesine boyun egmesini kolaylastirma stratejisine dayanmaktadir.

Meunier’in (2000, 17) belirttigi gibi Fransiz somiirgeci Afrika egitim politikasinin temel amaci,
tilkelerin kanaat 6nderlerini ve soylu sinif kesimini denetim altina almadir. Boylece somiirgeci idareye
hizmet etmektedir. Bu nedenle egitim secicidir, soylular i¢in tasarlanmistir, ancak somiirge rejiminin
“commis”lere (Fransizcada bu kelime, somiirgeciler ve somiirgelestirilenler arasinda araci rolii oynayan
insanlar belirtir) yani bilinen (katip) somiirgeci giiclere hizmet edenlerin ihtiyag¢larini dikkate alir. Diger
bir ifadeyle yerli seckinleri Fransizlastirmak, Fransiz kiiltiirii ile baglantili bir egitim vermek, onlara kiiltiir

aktariminda bulunmak ve onlar igbirlik¢ilere doniistiirmek baslica hedeftir.

Fransizlarin olusturdugu egitim politikas1 Nijer’de egitimin gelismemesinden kaynaklanmaktadir.
Nitekim Meunier’e (2000, 17-18) gore, ilk Fransiz okulu 1817°de Senegal’de acilmistir. Ote yandan,
Nijer’de ilk okul 1902’ye kadar kurulmamistir. Ayrica Nijer’de 1945-1960 yillar1 arasinda bir okullagma
politikasin1 uygulamaya koymustur. Ancak bu politika her zaman yerel seckinlere oncelik vermistir.
1948°den 1960’a kadar ilkokul 6grencilerinin sayis1 4.500°den 21.000’e ¢cikmistir. Bu say1, %3,6 briit kayit

oranina kargilik gelir; orta 6gretime gelince, 1960’da sadece 1040 6grenci vardi.

Baglangicta, geleneksel seflerin ogullar1 yerine kolelerin ve alt sinif ¢ocuklarini somiirge okuluna
gonderdiklerini belirtmek 6nemlidir. Bunun ana nedeni, Fransizlara giivenmemeleri ve modern okulu
bir tiir kiiltiirlesme ve yabancilasma olarak gérmeleridir. Birkag¢ yil sonra, bu egitim kurumunun yeni
caga olan ilgisini fark etmislerdir. Meunier’in degerlendirmesi, bu durumun tam olarak bir 6zetidir. Tk
basta Nijer’in ileri gelenleri ve sefleri, kendi cocuklar1 yerine sadece kole veya diisiik statiideki ¢cocuklari
sOmiirge okuluna gondermiglerdir. Daha sonra, bu yeni kurumun giderek onlar i¢in temsil ettigi ilgiyi

asag1 yukar1 anlayinca ilgileri artmis, Frankofon ve Fransiz hayrani olmanin iilkenin gelecekte egemen
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sinifinda kalma ihtimali tagidigimi farketmislerdir (Meunier, 2000, 18).

Dikkat edilmesi gereken bir diger carpici gercek de bircok uzmani tarafindan Ingiliz ve Fransiz
somiirgecileri arasinda yapilan karsilagtirmadir. Bir¢ok tarih¢iye gore, Fransiz somiirge tarafindan ahlaki
ve ideolojik asimilasyonu hedef olarak agik¢a ifade eden Fransizlarin aksine Ingiliz somiirgecilerin
Afrikalilarin egitimine daha fazla 6nem verdigi kabul edilmektedir. Benavot ve Riddle’1n (1988’dan akt.
Dupraz, 2015, 2) dedigi gibi, Afrika’da, Ingiliz sémiirge mirasinin, dzellikle egitim ve beseri sermaye
birikimi s6z konusu oldugunda, digerlerinden daha elverisli oldugu soylenmektedir. 1870’ten 1940’a

kadar, Ingiliz kolonilerinde ilkokula kayit olma oranlari Fransiz kolonilerine gére daha yiiksekti.

3.2 Somiirge Sonrasi Donemde Egitim

Bu alt boliim iki alt baglhiga ayrilmistir: Birincisi, Nijer’de askeri rejimler ve tek parti doneminde egitim

ile ilgilidir. Ikinci alt baglik altinda, Nijer’in demokratiklesmesi doneminde egitim ele alinmaktadir.

3.2.1 Tek Parti Doneminde Egitim: 1960-1990

Nijer, 3 Agustos 1960 yilinda bagimsizligini kazandiktan hemen sonra, kurulan ilk hiikiimet tarafindan
1974 yilina kadar tek partili bir rejimle yonetilmistir, 1974’te devrilen hiikumeti 1991°de yapilan ulusal
Egemenlik Konferansina kadar askeri rejim himayesinde kalmistir. Boylece, Diori Hamani bagkanliginda
1974’ e kadar siiren PPN (Parti progressiste Nigérien) iktidarinda yonetilen ilk hiikiimet kisitli imkanlarla

ve sinirh bir altyapr varliklariyla beraber iilkenin ayakta kalmasini saglamistir (Leonardo, vd. 2012, 63).

Nijer’in i¢inde bulundugu bu zorlu ekonomik sartlara ragmen egitim sistemine yonelik hiikiimet
tarafindan bir dizi kamu politikas1 gelistirilip uygulamaya konulmustur. Ancak, kurulus sirasinda bu kamu
politikalarinin esitsiz bir gelismeye yol ac¢tig1 da bir gercektir. Bu nedenle, geleneksel sektoriin gelisimi,
mesleki okullarda ulusal dillerde halk egitim tipi egitimin kurulmasi, medrese sektoriiniin gelistirilmesi,
1971 yilinda Niamey Universitesi’nin kurulmas1 giindeme getirilebilir. Ozetleyecek olursak, Bagkan
Diori donemi iilkenin okullasma oranin1 %3’ten %11’°e ¢ikartip, cesitli egitim birimlerini diizenleyen
genelgeler yayinlamistir (Meunier, 2000, 12). Ozellikle Nijer’de imam hatip alaninda resmi kurumsallagma

gerceklestirilmistir (Meunier, 2000, 63).

15 Nisan 1974’te Albay Kountché bir darbenin ardindan iktidara gelmistir. Ulkedeki buhrana ragmen,

Kountche hiikumeti 6nceki hilkkumetin egitimi gelistirme politikasini siirdiirme konusunda kararli bir



Nijer’de Egitim Sistemi, Kiiltiir ve Kimlik: Sosyolojik ve Tarihsel bir Bakis — 25/ 38

davranig sergilemistir. Hilkumetin egitim politikas1 6zellikle geleneksel egitim, medrese ve mesleki olmak
tizere ii¢ ana alanda daha fazla kaynak saglamak ve siirdiirmekten ibaretti. Boylece uranyum fiyatlarinin
beklenmedik bi¢imde yiikselmesiyle beraber egitime ayrilan biitce %17°den %22’ye cikmustir. 11k olarak
1979°da Milli Egitim Bakanlig1'nda Imam hatip okullarinin ilk genel miidiirliigii kurulmustur. Daha sonra
1982’de Zinder bolgesinde Imam hatip koleji, 1986°’da Niamey’de imam hatip lisesi kurulmus ve son olarak
Say Islam Universitesi’nin agilmistir. General Kountché hiikiimeti tarafindan gosterilen cabalara ragmen,
Nijer’deki egitim sektorii istenilen seviyede gelisim gosterememistir. Yapilan yatirimlara ragmen, ilk
yatirim adima ragmen, Nijer’de egitim durumu iyilesememistir. Egitim sistemi, programlarin eski olmasi
ve uygulanan politika ile milli ihtiyaglarin ¢ogalmasi arasinda ciddi bir uyumsuzluk kendini gostermistir.
Egitim sisteminde yasanan zorluklar iilkenin yiiksek demografik biiylimesinden, ancak her seyden once
kotii yonetilmesinden kaynaklanmaktadir (Meunier, 2000, 65). 2020 yilinda Nijer niifusunun yillik artisi

3,9 ile diinyada niifusu en hizl artan tilkeler arasindadir.

3.2.2 Demokratik Donemde Egitim: 1990-2020

1987°de Seyni Kountché’nin 6liimiinden sonra 1991 senesinde ulusal konferansin toplanmasina
kadar, hiikiimetin iilke gerceklerine uygun bir egitim politikas: takip ettigi soylenemez. 1980’11 yillarda
baglayan ekonomik ve mali buhran Nijerli yetkililerin ekonomik durgunlugun giderilmesi i¢in bagvurdugu
Diinya Bankasi ve Uluslararasi Para Fonu gibi kiiresel kurumlarin emriyle “Yapisal Uyum Programlarini”
(Fransizcasi: Programme d’Ajustement Structurel) uygulamasina yol agmistir. Ancak bu uygulama egitim
dahil olmak iizere tiim sektorlere tahsis edilen kaynaklarin sinirlandirilmasina neden olmustur. Kaynaklarla
ilgili sinirlama politikasi, Nijer’in 1990°’da Tayland’da diizenlenen “Herkes icin Egitim” konferansinda
verilen taahhiitleri yerine getirmesine izin vermemistir. Bu konferanstaki katilimcilar, tiim vatandaslarina
egitim vermeyi taahhiit etmistir. Bu baglamda, Egitim Sisteminin analizi ve degerlendirilmesi i¢in yeni
katilimcr yaklagimi baglatmak tlizere Genel Egitim Durumu 1992°de diizenlenmistir (Diinya Bankasi, vd.

2004, 4).

Bu Genel Egitim Durumlarinin sonuglari, 1 Haziran 1998 tarihli ve 98-12 sayili kanunla beraber,
birkac yil sonra Nijer Egitim Sistemi Oryantasyon Yasast (Fransizcasi: Loi d’Orientation du Systéme
Educatif Nigérien) olarak bilinen ilk yasay1 doguracaktir. Egitim sektoriinde Oncii bir nitelikte olan bu yasa,
Nijer egitim sistemini yonetmesi gereken temel ilkeleri barindirmaktadir. Bu yasa 6zellikle 4 ila 18 yas
aras1 ¢cocuklar icin egitimi garanti ederken egitimi milli bir oncelik haline getirip Fransizca ve milli dilleri

ogretim dili olarak tanimlayip egitim sistemi yonetimini ademi merkeziyetcilik iizerine oturtmaktadir
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(PASEC, 2016, 10).

”Devrimci” ve reformist oldugunu iddia eden bu yasa, egitim alanindaki diger programlarin dogusuna
zemin olusturmustur. “On Yillik Egitim Gelistirme Programi” (PDDE, 2003-2013) bu sekilde uygula-
maya konmustur. Ayn1 zamanda Dakar forumu siirecinin bir par¢asini olusturmaktadir ve faaliyetleri-
nin ¢ogunlugunu ilkokul egitimine ayirmistir. Egitimin kalitesini énem vermeden uygulamaya devam
etmistir. Buna ek olarak, bu politikanin temel eksigi birincil sektore odaklanarak diger sektorleri (ikincil,
yiiksek ve mesleki egitim) ithmal etmesinden ileri gelmektedir. Bunun ardindan, PDDE’nin basarilarini
saglamlastirmay1 ve genisletmeyi amaclayan “Egitim Politikasi Mektubu” (LEP, 2013-2020) kurulmustur.
Bu politika esas olarak iicretsiz temel egitim ve 16 yasina kadar zorunlu okula devam ile ilgilidir. Aym
zamanda Ogretim kalitesini ve altyapinin kalitesini ve son olarak da okul ortaminin ¢ekiciligini gelistirmeyi
amaclamaktadir. “Egitim Politikast Mektubu”, geng kizlarin egitim ve dgretimi icin milli politikanin

uygulanmasi yoluyla kiz cocuklarinin egitimini tegvik etmektedir (PASEC, 2016, 10).

Bir diger programsa “Okullasma ve Ogretim icin Sektorel Programi” olmustur. (PSEF, 2014-2024).
PSEF, PDDE’den daha kapsayici olmay1 hedeflemektedir. Aslinda, ana hedefler, ilk once temel dongii 1 ve
2’nin genisletilmis bir dongii haline getirilmesidir. Daha sonra kolejlerin ve 6zellikle kizlarin Briit Ogrenim
Oraninin iyilestirilmesidir. Son olarak, ilk ve orta 6gretimin kalitesinin iyilestirilmesidir. Nisan 2013’te
tamamlanan PSEF, Teknik ve Mali Ortaklar tarafindan onaylanip 19 Nisan 2013’te hiikiimet tarafindan
kabul edilmistir. PSEF, Nijer’de bir biitiin olarak egitim i¢in gelistirilen ilk uzun vadeli planlama belgesidir
(PASEC, 2016, 10-11). Ayn1 zamanda PSEF Nijer’deki giincel egitim politikasidir ve tiim resmi e8itim
sektoriinii kapsayacak sekilde Nijer’in sosyoekonomik kalkinmasi i¢in lojistik, mali ve insan kaynaklarinin
artirllmasina odaklanmstir. Bu politika, Herkes Icin Egitim, Binyil Kalkinma Hedefi ve Siirdiiriilebilir

Kalkinma Hedefleri gibi uluslararasi toplulugun referans cergevesiyle ilgili stratejileri igermektedir.

4. Nijer’de Egitim, Kiltir ve Kimlik

Ulkenin Egitim sistemini politikasinin tarihi arka plan1 hakkinda bilgi verildikten sonra, burada sadece
egitim politikalart iizerinde odaklanilmistir. Yukarida detayli bir sekilde bahsedilen egitim politikalari
tekrar edilmeyecektir. Ancak onemli olan somiirge doneminden bu yana bu egitim politikalarinin Nijer
niifusu i¢inde kiiltiir ve kimligin ingas1 iizerindeki etkisini aciga ¢ikarmaktir. Bu bakimdan, bu kisimda
once somiirge okullarinin amaci ve Nijer’in bu celigkiden kurtulma ve gelisimi i¢in gercek¢i bir egitim

politikasina dogru ilerleme girisimi ele alinmaktadir.
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4.1 Somiirge Okulunun Amaci

Althusser (1970) ve Durkheim (1902-1903) genel olarak okulda alinan egitim ile toplumdaki kiiltiir ve
kimlik arasinda baglanti oldugunu ortaya koymustur. Bu baglamda, sémiirge yonetiminde kalan Afrika
tilkeleri ¢ok 0zel bir imaj sunmaktadir. Nitekim bir¢ok yazar gibi Moumouni (1964), Ki-Zerbo (1997)
de somiirgeciler gelmeden once, Afrika gerceklerine ve yerel kiiltiirlerine dayanan bir egitim sisteminin
var oldugunu gostermislerdir. Somiirgeci giiclerin gelisiyle birlikte var olan bu diizen aniden degismistir.
Hedeflerine ulagsabilmek i¢in Afrika’y1 isgal eden ve egemenligi altina alan somiirgecilerin halki kontrol
altinda alabilmeleri i¢in egitimin dnemli bir rol oynayacagimi bilmekteydiler. Bu hedefe ulagsmak igin,
somiirgecilerin Afrikalilara yonelik attig1 ilk adim kendi dillerini 6gretmek olmustur. Bu durum bir
toplumun egitim dilinin ne kadar 6nemli olduguna 6nemli bir gostergesidir. Bu yaklasimin Fransiz
somiirgecileri arasinda Ingilizlerden daha yaygin oldugunu belirtmek onemlidir. Dupraz’in (2015, 2)
burada dogruladig gibi, Fransiz somiirge yoneticileri egitimin yalnizca Fransizca olmasi konusunda 1srarci
olsalar da Ingilizce Afrika’da yerel diller (en azindan birinci siniflarda) daha sik kullanilmustir. Sonug

olarak, Fransiz somiirge okullar1 Ingiliz okullarindan daha fazla Avrupali 6gretmen istihdam etmistir.

Fransiz somiirgeciliginin kurbani olan tiim Afrika iilkeleri gibi Nijer’e de aynmi yaklagim uygulanmstir.
Fransa tarafindan tercih edilen Ahlaki ve kiiltiirel miicadelesi Fransa i¢in gercek bir endise idi. Bu miicadele
ancak egitim yoluyla yapilmaliydi. Bu baglamda, Bouche’nin (1966’dan akt. Meunier, 2000, 20) belirledigi
gibi: “Fransiz Sudani’nin gelecegi, egitim igerik ve uygulamasi agisindan bakildiginda, biiyiik 6l¢iide,
icinde yasayan niifuslarin nasil sekillendirildigine baglidir. Yine de medeniyetimizin ahlaki ve maddi
asimilasyonu neredeyse tamamen geng yerli nesillere agilayabilecegimiz egitim ve 6gretime dayanmaktadir.
Ayrica Fransa’nin Nijer niifusuna yonelik uyguladig: egitim politikalari, bu halkin entelektiiel gelisimine
zemin olugturmay1 degil, onu kiiltiirlinden ve 6zellikle dilinden ayirmay1 hedeflemektedir.” Su sozler bu

durumu dogrulamaktadir:

“Askeri fetih sonras1 amacimiz entelektiiel ve ahlaki fetih olan bir halkla karsi karsiyayiz. Bu
nedenle, onu kendimize yaklastirmaya, sekillendirmeye, ruhunu tutmaya, ona damgamizi,
0zel izimizi empoze etmeye calismaliyiz. Zorunlu doniisiim vasitasi elbette dildir. Bunun en
kolay ve en dogal yolu dilimizi Afrikalilara 6greterek gerceklestirilebilir.” (Meunier, 2000,
20).

Fransiz somiirge egitiminin bu ahlaki savas1i Georges Hardy (1917°den akt. Labrune, vd. 2012, 7-

8) tarafindan da teyit edildi, egitim, acik¢a “ahlaki savas” olarak teorilestirildigi gibi Fransizlarin bir
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0zel durumu oldugu sdylenebilir. Egitim somiirgeciligin ideolojik gerekcelendirme siirecinin merkezine
yerlestirilmistir. Meunier’in (2000) belirttigi gibi, dil, Snemli bir ara¢ ve tiim kiiltiiriin temeli oldugundan,
sOmiirgecinin amaci, Afrikalilar1 Fransa’nmin fikir ve de8erlerine yaklastirmak i¢in kendi dilini empoze
etmek en etkili araclardan birisi olmustur. Bir kiiltiirde dilin 6nemi ile ilgili olarak Boselli (2002°den
akt. Beidou, 2014, 18), kiiltiir hakkinda konusurken dili hesaba katmak gerektigini soylemektedir. Dil,
formlarin ve iceriklerin, davraniglarin, normlarin ve degerlerin aktarildig1 aragtir. Ayn1 sekilde Danda’ya

(2004, 37-38) gore:

“...Dil, kimlik bilincinin gelismesinde ayricalikli bir rol oynayan miikemmel bir kiiltiirel tiriin
olarak tanimlanmaktadir. Rolii, bireylerin kiiltiirel kimliklerinin farkina varmalarinda temeldir

ve uyumlarini giiclendirmede bir faktordiir.”

Kimi Afrika tilkelerinde oldugu gibi, Nijer’de de farkli etnik gruplar miisterek bir toplumda bir arada
yasamaktadir. Her etnik grup, kiiltiiriinii ve yerel uygulamalarin1 aktaran kendi dilini konugmaktadir.
Nijer’de diller ana diller veya milli diller, resmi dil, ikinci veya yabanci dil olarak simiflandirilmistir. “Bu

siniflandirma, devletin onlara atfettigi sosyal ve kurumsal oneme gore yapilmaktadir” (Beidou, 2014, 6).

Nijer baglaminda, bu nedenle dilsel cesitlilik ve bundan kaynaklanan kiiltiirel bir ¢esitlilik vardir.
Nijerliler tarafindan yiizyillardir konusulan yerel diller olarak da bilinen ve tiim kiiltiirel, gelenek ve dini
degerlerinin tastyicilari olan ana diller, Fransiz dili lehine olarak arka plana indirgenmistir. Nitekim Fransa
sOmiirgesi olan bircok Afrika iilkesi gibi Nijer’de de resmi dil Fransizcadir. Resmi dil, bir devletin tiim
resmi faaliyet ve igslemlerinde, idari, idare ile vatandaglar arasindaki iligkilerde kullanilan dildir. Millet
Meclisinde, mahkemede, orduda ve resmi konugsmalarda kullanilmaktadir (Essono, 2012’dan akt. Beidou,
2014, 6-7). Oysa bu Fransiz dili, Nijer’in yerli halklarina, somiirge doneminde okul kurumu vasitasiyla

empoze edilmistir.

Bu durum, Nijer toplumunun Fransiz somiirgesinin varisi olarak Meunier’in (2008) dedigi gibi, “beyaz-
lar” okulunu kabul etme konusundaki isteksizligini biiyiik olciide agiklamaktadir. Nitekim 2012°de yapilan
genel niifus ve mesken sayimina gore, Nijer’de 15 yas ve listii niifusun tamami i¢in okuryazarlik orant
%30,11°dir. Giinliik yasamlariyla ilgili basit ve kisa bilgileri okuyabilen, yazabilen ve anlayabilen herkes
okuryazar kabul edilmektedir (RGP/H, 2012, 8-10). Bu okuma ve yazma kabiliyeti sadece Fransizca dilini
ifade etmektedir. Sonug olarak, Nijer niifusunun ¢ogu, Kur’an’1 ezberlemesine ve Arapca konusmasina
ragmen, okuma-yazma bilmez kabul edilip yalnizca Fransizca bilmesi, bir Nijer vatandasinin okuryazar

oldugu anlamina gelmektedir.
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Burada paradoksal olan, Fransiz diline verilen resmi dil statiisiidiir. Bize gore bu, Nijer’in en bagindan
beri Fransizcay: iilkenin resmi dili haline getirirken yapilan ciddi bir hatadir. Bagimsizligin hemen
ardindan, Fransiz dilinden koparak gercek bir dilsel devrim yapilmaliydi, fakat bu gerceklestirilememistir.
Ancak somiirgelestirme, bu dilin hikimiyet sistemini Nijer’in diger yerel ve ana dilleri iizerine kurmustur.
Bu nedenle Nijer’de Fransizca konusmak, modern ve medeni olmakla es anlamlidir. Nijer halkinin
cogunlugunda kendini ikinci sinif goérme algis1 ya da kompleksi yerlesik hale gelmistir. Bu alginin kaynagi,
somiirgecilik doneminde ve birkag yil sonrasinda kurulan egitim sistemidir. Bu donemde, Nijer’in tiim
devlet okullarinda ve 6zel okullarinda, kabul edilen tek 6gretim ve iletisim dili Fransizca idi. Ilkokuldan

itibaren 6grenciler ana dillerinde iletisim kurduklarinda 6gretmenleri tarafindan cezalandirilmislardir.

Bu siirecin yasanmasi, Nijer halkinin kendi anadilini kiiclimsemesine ve Fransizca’ya daha 6ncelik
vermesine yol agcmistir. Kabaca ifade etmek gerekirse, Siyah adamda asagilik hissi gelismistir. Modern bir
dil olarak kabul ettigi Fransizcay1 kendi dillerinden daha iistiin géormektedir. Frantz Fanon’un belirttigi

gibi:

“Siyah bir adam siyah arkadasiyla kars1 karsiya kaldiginda, beyaz bir adamla oldugundan
farkli davranmaktadir... Ayrica, Siyah Antiller, Fransizcay1 kendi dilleri haline getirdiklerinde
daha beyaz olacaklarini, yani iyi insanlara daha yakin olacaklarini diisiinmektedirler” (Fanon,

1952, 14-15).

Cok sayida sehir ve Nijer kasabasina seyahat etmistik ve seyahat ettigimiz bir Nijerli olarak bu gibi
durumlari bir¢ok kez gordiim, gézlemledim ve tecriibe ettim. Nijerli bu durumu hafife almakta, kardesini,
Fransizcay1 kotii konustugu i¢in elestirmektedir. Biitlin bunlar, Said’in(1978) belirttigi gibi, Oryantalizm

tarafindan gelistirilen Avrupa merkezli bir ideolojinin sonucundan baska bir sey degildir®.

4.2 Somiirge Egitim Politikasim1 Kirmaya Yonelik Bir Girisim: Milli Bilincin Insasma Dogru

1960 yil1, Fransiz isgali altindaki baz1 Afrika iilkelerinin bagimsizlik kazanmasiyla tarihe gecmistir.
Bircok Afrika iilkesinde oldugu gibi, Nijer de bagimsizligina kavustuktan sonra geleneksel, imam hatip
tipi okullar1 ve o giine kadarki edinilen tecriibeler goz oniine alarak iilkenin yerel gerceklerine uyumlu bir
egitim sistemi kurmaya caligsmistir. Ancak bu proje ¢ok hizli bir sekilde yapisal kirilganligindan dolay1

akamete ugramistir. Birgok yazar tarafindan belirtildigi gibi, bagimsizligin ardindan Afrika iilkelerinde,

8Daha fazla ayrinti igin Ahmet Simsek (2013), Alim Arhi (2004), Edward Said (2004; 1995), ibrahim Kalin (2007), Hasan Biilent (2002), Danuel Butt (2013), Sarga Moussa
(2002), Kahraman (2002) ve Asaf Hiiseyin (2006) gibi yazarlara bkz).
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kamunun Onderliginde ve halkin destegiyle e8itim sistemi hizli bir sekilde gelismistir. Afrika devletlerinin
biiylik cogunlugu, somiirge devletinin Malthuscu egitim politikasindan gecikmeksizin kopmaya ¢alismustir.
Egitim, bir iilke insanin bir araya getiren ve politik birligini saglayan, ekonomik, sosyal ve kalkinmanin
olmazsa olmaz bir unsuru olarak kabul edilmektedir. Dolayisiyla, evrensel ilkogretimin hedefleri ve
Addis Ababa konferansinda onaylanan orta ve yiiksekogretimin gelistirilmesinin vurguladig: gibi, egitim
bir oncelik olarak goriilmektedir. Bu konferans ilk kez 1961°de bagimsiz Afrika devletlerini bir araya

getirmistir (Labrune, vd. 2012, 11).

Nijer, Addis Ababa zirvesine katilan ve egitim sistemini reformdan gecirmeye kararli olan Afrika
tilkelerinden biridir. Ancak siyasi bagimsizlik ekonomik bagimsizlikla paralel olmadigindan bu hedeflere
ulagilamamistir. Uygulanan egitim politikalarinin ¢ogu, yurtdisinda tasarlanan ve gelistirilen egitim
projeleri esas alinarak Nijer’in gerceklerine yabanci iilkeler tarafindan uygulamaya konulmustur. Danda’ya
(Danda, 2004, 40) gore genel olarak, yerinden yonetimi olmasina ragmen ancak bolge halkina danismadan

ve halkin tercihlerine bakilmaksizin gayet sert kamu politikalarina maruz kalinmistir.

Bu durum su sekilde aciklanabilir: bir taraftan yabanci iilkeler (Partenaires Techniques et Financiers)
Afrikalr hiikiimetlere bir politikayr empoze ederken, diger taraftan hiikiimetler de bu politikay: halklara
dayatmaktadir. Kisacasi, Nijer bagimsizligin1 kazanmasina ragmen, somiirge mirasi olan egitim sistemi
on planda olmak iizere, bir¢cok sosyo-politik ve kurumsal alanda hala etkilenmeyi siirdiirmektedir. Tek
basina Fransizcanin resmi dil olmasi bunun ispatidir. Burada asil mesele dile kars1 sahsi bir tavir degildir,
modernlesme siirecini tecriibe eden bir halkin Bat1 uygarligiyla etkilesim halinde iken, kendi kiiltiir ve
diline sahip ¢ikmasinin gerekliligidir. Tiirk sosyolojisinin kurucu babasi olan Ziya Gokalp’in hakli olarak
belirttigi gibi, “Dil ulusun temelidir. Sanat, kiiltiir, diistince, hukuk, din gibi toplumsal bilesenler dil aracil181
ile ifade edilir... Dilsel bagimsizlik siyasal bagimsizli§in baslangicidir” (1976’dan akt. Kagmazoglu, 2013,
8). Sunu belirtmek gerekir ki somiirgeciler Fransa olmak iizere Afrika iilkelerine zorla ya da istemeden
bagimsizlik vermiglerdir. Bunun i¢in bagimsizliktan 6nce ve sonra General de Gaulle, Afrika iilkelerinin

Fransa kargisindaki bagimliliginin siirdiiriilmesinde 6nemli bir rol oynamustir.

Nijerliler resmi olarak Fransa’nin vesayeti altinda olmasalar da, giinliik yasamlarinda ve cesitli alan-
larda Fransiz degerlerini Fransiz dili araciligiyla tagimaya ve aktarmaya devam etmektedir. Bu bakimdan,
askeri somiirgelestirme 1960 yilinda sona ermis olsa bile, dayatmayla medeniyet ve modernlesme
gerekcesiyle kiiltiirel ve ideolojik anlamda bir somiirgelestirme s6z konusudur, boylece Nijer halki
bunun farkina varincaya kadar boyle devam edecektir. Son donemde terdrle miicadele adina Nijer’de

bulunan yabanci askeri iislerin, 6zellikle de Fransiz ordusunun sayis1 goz 6niine bulunduruldugunda, askeri
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hakimiyetin sona erip ermedigi tartismali bir husustur. Garip bir sekilde, bu yabanci askerlerin Nijer’de
varligin slirdiirmesine ragmen, terorizmle miicadele konusunda sinifta kaldigini acikca gostermektedir.
Bu baglamda bir¢ok Nijerli, kendi ailesinin yasini tutmaya devam etmektedir. Bu nedenle, bu yabanci

askeri kuvvetlerin Nijer’de bulunmasinin gercek nedeni hakkinda sorular zihinlerde uyanmaktadar.

Nijer’de, iilkenin s6zde entelektiiel ve okur-yazar niifusu hala Fransizca ile diisiinmekte ve yazip
konusmaktadir. Iyi Fransizca konusmayi bilmek, kiiltiirlii, uygar ve modern bir adam olmak anlamina
gelmektedir. Fransizcanin sahip oldugu resmi dil statiisii, bircok yurttasimizin, bilgi ve becerisine ragmen
Fransizca bilmedigi takdirde okuryazar olmadig1 anlamina gelmektedir. Bu ¢ercevede yukarida bahse-
dilen uygulamadaki egitim politikasi yiiziinden Nijerli yetkililer, istenilen seviyeye ulagsmakta basarisiz
olmuglardir. Yerli egitim miifredatindan olusan bir egitim politikas1 olusturulmadig: takdirde amaglanan

milli bilincin gergeklesmesi miimkiin degildir.

5. Sonuc¢

Bu calisma igerisinde Nijer’in siyasi ve egitsel tarihine dair panoramik bir cerceve sunulmaya
calisilmistir. Ayrica once Nijer’in somiirge doneminden bagimsizligina kadar gecen zaman dilimi ve
ardindan bagimsizliktan giiniimiize kadar siyasi tarihine dénemsel olarak deginilmistir. {1k boliimde kisaca
kurumsal yonlere, 0zellikle somiirgeci giiclerin gelisinden bagimsizligin kazanilmasina kadar Nijer’in
izledigi cesitli siireclere vurgu yapilmistir. Daha sonra, bagimsizliktan giiniimiize kadar Nijer’in tarihini
karakterize eden cesitli olaylar ele alinmistir. Bu kisim, uzun ayrintilara girmeden 6nce ele alinan ve tahlil
edilen, demokratik rejimlerin yasanan siyasi ¢ekismeler ve kesintilerle ilgilidir. Yasanan bu gelismeler
esas olarak dahili nedenler olarak belirtilmistir. Konuyla ilgili olarak yasanan bu gelismelerden bazilar
dis miidahale eliyle gerceklesmistir. Oncelikle Fransa’nin Nijer’in icislerine miidahalesi yasanan siyasi

buhranlarin 6zellikle darbelerin 6nde gelen nedenleri arasinda yer almaktadir.

Ozetlenecek olursa genel olarak Nijer’in siyasi tarihi diger Afrika iilkelerinin de karsilastig1 top-
lumsal, ekonomik, siyasal ve yonetsel meselelerle miicadelesini icermektedir. Nitekim bagimsizligin
kazanilmasindan sonra 1991°de gerceklestirilen siyasal uzlagsma neticesinde 1993 yilinda demokratik
hayata geri doniilmiistiir. Ancak bu tarihten itibaren dort defa yasanan askeri darbelerle beraber Nijer’in

demokratiklesmesi akamete ugradigi gibi siyasi ve ekonomik istikrarsizliklar devam etmistir.

Sunu belirtmek gerekir ki Nijer’de yapilan askeri darbelerin tamamina yakini, basta Fransa olmak
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iizere dis giicler tarafindan verilen desteklerle gerceklestirilmistir® . Nitekim Nijer Ordusu’nun neredeyse
tiim st diizey yetkilileri Fransa’da egitilmigtir. Bagimsiz bir iilke olmasina ragmen, Nijer Fransa’nin
siyasi ve Kkiiltiirel etkisi altinda olmaya devam etmektedir. Bu nedenle neo-somiirgecilik olarak bilinen

yeni somiirgecilik sistemi, Nijer’de bir gercektir ve hemen hemen her alanda goriilebilmektedir.

Calismanin ikinci kisminda, somiirge doneminden demokratiklesme donemine kadar uygulanan egitim
politikalar1 incelenmistir. Ozellikle, uygulanan politikalarin yetersizligine ve sémiirgecilerin bu politikalari
uygulama konusundaki ihmallerine dikkat cekilmistir. Ilave olarak, demokratik donemi karakterize eden,

tiim tutarlilig1 ve tutarsizligi ile yapilan reformlardan bahsedilmistir.

Son olarak, egitim sistemiyle Nijer’deki kiiltiir ve kimlik iizerindeki etkisi arasindaki iligkiye odaklanmugtir.
Daha spesifik olarak, bu ¢alisma bagimsiz bir devlet statiisiinde olmasina ragmen Nijer’deki egitim siste-

mini sekillendiren ve etkisi altina alan somiirgeci politikalarin gercek hedefine odaklanmustir.

Bilindigi iizere egitimin bir halkin kiiltiirii ve kimligi iizerinde dogrudan etkisi yadsinamaz. Bir
toplumdaki fertler arasi iletisimin kurulabilmesi i¢in sahibi olduklar: kiiltiir ve kimligin koruyucu ve

tasiyici unsuru dildir.

Nitekim somiirgeciler gelmeden 6nce, Afrika gergeklerine ve yerel kiiltiirlerine dayanan bir egitim
sisteminin varlig1 s6z konusuydu. Somiirgeci giiclerin gelisiyle birlikte var olan bu diizen aniden degismistir.
Hedeflerine ulagabilmek i¢in Afrika’y1 isgal eden ve hakimiyeti altina alan somiirgecilerin halki denetim
altina alabilmeleri i¢in egitim sisteminin 6nemli bir rol oynayacagim biliyorlardi. Bu hedefe ulagmak i¢in,

somiirgecilerin Afrikalilara yonelik attig1 ilk adim kendi dillerini 6gretmek olmustur.

Moumouni’ye (1964) gore, somiirge dncesi Afrika’da e8itim ve geleneksel 6gretim iki temel unsura
dayamiyordu: aile ve cemaat. Geleneksel Afrika egitim sisteminde okul ve hayat el ele gider ve egitim,
aile ortaminda erken yasta baslardi. Bu nedenle, popiiler Afrika epistemolojileri Bati epistemolojilerinden
farklidir. Biiyiilii ve mistik yorumlar1 kabul ederler. Afrika epistemolojileri i¢in gergeklik, goriilenin
Otesine gecer, mantiktan daha genistir. Bati’nin kati ikiliklerle ortiilii baskin epistemolojisinin aksine,
popiiler Afrika epistemolojileri, tabii ve tabiatiistil, fiziki ve metafizik, rasyonel ve irrasyonel, nesnel ve
0znel, bilimsel ve batil, goriiniir ve goriinmez, gercek ve gercek disi, aciklanabilir ve aciklanamaz olarak

adlandirilanlar arasinda kopriiler kurar. (Nyamnjoh, 2004, 5).

[k Afrikal entelektiieller ve politikacilar, diger bir ifadeyle Afrikali seckin ziimre Bat1 modeli teme-

linde egitilmistir. Fransizca konusulan Siyah Afrika’da, seckinler i¢in bu egitimi veren Senegal’de bulunan

9Fransa’nin Nijer’deki darbelerde oynadig1 rol hakkinda daha fazla ayrinti igin Klaas van Walravan (2014), Idrissa Kimba (2008) gibi yazarlara bkz.
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Ecole Normale William Ponty’dir ve Bat1 Afrikal1 politikacilar icin bir yetistirme alan1 olarak kabul edilir.
Cok erken bir zamanda, bu okul, Afrikali seckinlere Fransiz kiiltiiriiniin degerlerini ve diisiinme bi¢imlerini
asilamayi basard1 (Pourtier, 2010, 101-102). Somiirge okulu, basindan beri Afrikalilar tizerinde sosyal ve
kiiltiirel egemenligi saglama vasitastydi. Ogretim yontemlerinde ideoloji aktarimi ve Bat1 hegemonyasini
mesrulastirici bir anlayisin yerlestirilmesi Oncelik tasir. Afrika iilkelerinin bagimsizligindan sonra bile
egitimin bu yapisi teknik yardim ve Kkiiltiirel igbirligi anlagmalar1 yoluyla siirdiiriilmektedir. Gii¢, yeni
emperyalist misyon Afrika devlet bagkanlarina devredilmistir. Bu nedenle, uzun yillar boyunca miifredat
ve Ogretim icerigi Bat1 egitim sisteminin bir yansimasidir. Nyamnjoh’un (2004, 10) altin1 ¢izdigi gibi,
egitim sistemi McDonaldlagsmstir, fazlasiyla standartlagtirilmistir. Afrika’nin ihtiyag¢ ve gerceklerine hitap

etmemektedir.

2012’de yapilan genel niifus ve mesken sayimina gore, Nijer’de 15 yas ve iistii niifusun tamama i¢in
okuryazarlik oran1 %30, 11°dir. Giindelik hayatlariyla ilgili basit ve kisa bir gercekleri okuyabilen, yazabilen
ve anlayabilen herkes okuryazar kabul edilmektedir (RGP/H, 2012, 8-10). Bu okuma ve yazma kabiliyeti
sadece Fransizca dilini ifade etmektedir. Sonug olarak, Nijer niifusunun ¢ogu, Kur’an’1 ezberlemesine ve
Arapca konugmasina ragmen, okuma-yazma bilmez olarak kabul edilip yalnizca Fransizca bilmek, bir Nijer
vatandaginin okuryazar oldugu anlamina gelmektedir. Nijer %99’u (Hassane, vd. 2006, 10) Miisliiman
bir iilke oldugu i¢in bircok Nijerli Kur’an’1 okuyup anlayabilmekte, Kur’an dili ile yazabilmekte ve hatta
bazilar1 Kur’an1 Kerim’in tiimiinii ezberleyebilmektedir. Ancak, resmi dil statiisiinde olan Fransizcanin
disindaki diger tiim milli ve yerel dillere ikinci sinif ve degersiz statiisii atfedilmektedir. Sadece toplumun
%19 unun'® Fransizca okuyup yazabildigi bir iilkede tiim idari ve resmi islemleri ve yazigsmalar ile 6nemli
belgeler, basta anayasas1 olmak iizere Fransizcadir. Bu durum, iilkenin Insani Gelisme Endeksi’nde birkac
yildir diinyada yer aldig1 son siray1 biiyiik olciide aciklayabilmektedir. Resmi dil olarak empoze edilen
Fransizcay1 Nijer halkinin ¢ogunun bilmemesi, bu iilkenin kalkinmasina biiyiik bir engel tegkil etmektedir.
Konuyla alakali olarak bir¢ok arastirmaci tarafindan bu soru olumlu cevaplanmis olsa da, kesinlikle

tizerinde calisilmasi gereken bir arastirma konusudur.

Burada paradoksal olan, Fransiz diline verilen resmi dil statiisiidiir. Bize gore bu, Nijer’in en bagindan
beri Fransizcay: iilkenin resmi dili haline getirirken yapilan ciddi bir hatadir. Bagimsizligin hemen
ardindan, Fransiz dilinden koparak gercek bir dil inkilab1 gerceklestirilmeliydi, fakat bu yapilamamugtir.
Ancak somiirge sistemi, Fransizcanin hakimiyetiyle Nijer’in diger yerel ve ana dillerinin diglanmasina
vesile olmustur. Bu nedenle Nijer’de Fransizca konugsmak, modern ve medeni olmakla es anlamlidir.

Nijer halkinin ¢ogunlugunda kendini ikinci sinif gérme algist olugsmus ve genellestirilmis ikinci sinif

10 worldpopulationreview.com. Erigim Tarihi: 24.12.2020.
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olma kompleksi gelismistir. Bu durum, somiirgecilik doneminde ve birkag yil sonrasinda kurulan egitim
sistemine dayanmaktadir. Bu donemde, Nijer’in tiim devlet okullarinda ve 6zel okullarinda, kabul edilen tek
ogretim ve iletisim dili Fransizca idi. Ilkokuldan itibaren 6grenciler ana dillerinde iletisim kurduklarinda

ogretmenleri tarafindan cezalandirilmaktaydilar.

Bu durum, Nijer halkinin kendi anadilini kiiclimsemesine ve Fransizca’ya oncelik vermesine neden
olmustur. Nijer’de ¢ok sayida sehir ve kasabaya seyahat ettim ve seyahat ettigim mahallerde bir Nijerli
olarak bu gibi durumlar1 bircok gozlemledim ve tecriibe ettim. Nijerli durumun ciddiyetini kavrayama-
makta, Nijerli kardesini, kotii Fransizcay1 konustugu icin elestiriye tabi tutmaktadir. Burada mesele dile
kars1 sahsi bir tavir degildir, modernlesme siirecini tecriibe eden bir halkin Bat1 uygarligiyla etkilesim
halinde iken, kendi kiiltiir ve diline sahip ¢ikmasinin kendi kimligini korumasi agisindan elzem oldugunun

dikkate alinmasidir.

Yukarida bahsedilen yabancilagsma, toplumsal tahribat ve kiiltiirel erozyon meseleleriyle basa ¢ikabilmek
icin bir paradigma ve epistemoloji degisikligi gereklidir. Bunu bagsarmanin yolu Afrika iilkeleri ve 6zel
olarak Nijer olarak kendi yerel dillerine sahip ¢ikmasi ve deger vermesinden ge¢mektedir. Ingilizce ve
Fransizca gibi yabanci dillerden birdenbire vaz ge¢mek kolay degildir, ancak bir siire¢ dahilinde yerel diller
egitim sistemine dahil edilmelidir. Daha sonra 68retim programlari, 6gretilen kitap ve belgelerin igerigi,

geleneksel egitim sisteminden bazi unsurlar ¢ekilerek Afrika degerlerine ve kiiltiirlerine uyarlanmalidir.

Afrika’da genel olarak milli dilleri egitim sistemine ve 6zelde Nijer e8itim sistemine dahil etme
ihtimali {izerinde 6nemli tartismalar olmustur. Bu konuda Montpellier Universitesi’ndeki Profesér Bruno
Maurer’in 2014’te uluslararasi egitim konferansinda soyledigi gibi, yerel dillerin kullanilmas1 Afrika’daki
egitimin kalitesini arttirmaya yardimci olacaktir, ¢iinkii anlamadan 6grenmek miimkiin degildir” (CIEP,
2014, 6).
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Abstract: The main aim of this study is to analyze the construction process of the Ottoman large group identity within
the framework of political, economic, social, cultural structures and the social networks during the classical period. This
approach is not new to the discipline of history. However, in this study, we discuss the formation of Ottoman large group
identity through an interdisciplinary perspective using theories and concepts of social psychology and sociology. The
argument is that the institutional structure and organization of the Ottoman Empire, which regulated the interactions and
relations of different social group members, led to the development of a dual identity model. This inclusive organization
model, which was shaped by Ottoman rule, strengthened the formation of positive attitudes toward unification/integration
between the groups, while preserving sub-identities, and contributing to the simultaneous identification of group members
with both superordinate and sub-group identities. Objective representations such as Ottoman Greek, Ottoman Armenian,
and Ottoman Jew can be perceived as the most concrete examples of dual identity formations within Ottoman society.
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Klasik Donem Osmanh Kimliginin Yonetsel ve Ekonomik Motivasyonlarina
Dair Psikopolitik Saptamalar

Ozet: Bu calismanin temel tezi, klasik donemde Osmanli cografyasindaki siyasi, ekonomik, sosyal, kiiltiirel yapilar
ve giindelik iligki aglart i¢inde bir Osmanli iist kimliginin sekillenmis oldugudur. Bu saptama, tarih disiplini i¢in yeni
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1. Introduction

Empires are political structures with functions that go beyond administrating the subjects on the
geographies they rule. These administrative structures reorganize the lives of group members, not only
politically and economically, but also through the socio-cultural institutions specific to the empire and
the relations shaped around these institutions (Hardt, Negri, 2003). While this embodied empire pattern
enables the formation of collective behaviour and emotions in the society/group, in-group similarities
and differences also occur, spontaneously to a certain extent. One of the common features of empires,
the characteristic of “having great military and economic power” and the function of providing peace,
justice, security, and welfare on behalf of group members/subjects, is a driving force in getting out of an
“allegiance-centered” similarity/coexistence construct and activating a group belonging. In this respect,
the classical period of Ottoman society shows the characteristics of a group in which the interaction
of millions of members, with various religious, linguistic, and ethnic backgrounds, statuses and roles,
and relations within and with the center are regulated by legal, customary, and traditional values and
norms. Emphasizing that the equivalent of the social identity phenomenon in social theory is an integrity,
consistency, and continuity formed by mutual interaction and communication as well as internal processes
(Marshall, 2000), it is possible to talk of members of the Ottoman large group (Volkan, 2007, p.4) due
to the structural components/institutions of the group, their joint activities, the division of labour, and
common norms and goals, developing the “feeling and awareness of being a group” — albeit at different
levels of identification in all in-groups — to a certain extent. On the other hand, it should be underlined that
social identity is a product of the 19th century — even if not as a phenomenon but as a term/concept — and

its content is produced as a manifestation of the modern paradigm.

Undoubtedly, there was a sense of belonging and identities before modern times. Moreover, these
identities were not only given identities (religious, ethnic, etc.), but also identity structures close to the
identity concept of modernism, in which the dominant ideology and sovereign superstructure, such as the
Roman identity, were the main determinants. With the emergence of industrial society and modernism,
it is possible to see the development of new social and political categories in the context of identity
politics in societies that have become politicized with a new content. First of all, identity is a dynamic
phenomenon and its content and components have changed during the historical process. It should not be
forgotten that even the content and perceptions of the most ancient and powerful given identity elements
(religion, ethnicity, etc.) differ to a certain extent in modern societies compared to traditional societies.

Therefore, elements such as similarities and differences, a sense of belonging, and the common images
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and symbols that we evaluate in the determination of pre-modern identities should be interpreted in line
with the spirit/values/cognitive schemes of not only modernist practice but also the contemporary period
under consideration. It is obvious that it will not be possible to grasp the social reality of centuries ago
with the internalizations of today’s post-modernist standards. In other words, an assumption about the
classical Ottoman identity, which points to a historical and past social reality, can be constructed with
a combination that Wallerstein calls the "historical system” (Wallerstein, 2013, pp.145-148), which is
permanent but not eternal and can only be read within its temporal-spatial patterns. As Cemal Kafadar
more concretely points out, for example, 13th and 14th century Armenians, Greeks, and Bulgarians should
not be evaluated through today’s national consciousness and a modern mentality, as ’the nations that
came under the Ottoman rule and whose historical adventures were interrupted”, rather, they should be

evaluated from the perspective of the paradigm and belonging relations of the classical period (Kafadar,

1999, p.65).

2. Ottoman Large Group Identity and the Dual Identity Model

The concept of social identity can be defined as the part of an individual’s self-perception that results
from the knowledge of membership in a social group or group networks, and the value and emotional
meaning attributed to this membership (Tajfel, 1982, p.2). The sense of belonging to a more comprehensive
group (large group) such as religious, national, ethnic group — the individual’s identification within this
group — corresponds to collective identity, which is a type of social identity. Identity formation takes
place in three phases. Individuals/groups first categorize people as “me/us” and “she/he/them” (social
categorization/social classification), then they identify themselves within the group they classify as “us”
(social identification) and compare “us” with “them” (social comparison). In the categorization stage,
similarities and differences are clarified, and in the next identification stage, the common feelings, thoughts,
and behaviours of the group are internalized. At the stage where “us” and “they” are compared, satisfaction

about being included in the group and self-esteem is increased (Hogg, et al., 1995, pp.260-261).

Undoubtedly, the formation of social identities, on the one hand, assimilates and integrates individuals
under the umbrella of common values/interests; on the other hand, it causes discrimination, exclusion,
and sometimes hostility toward those who are not from them (alien to them). For this reason, social
categorization/classification is a mechanism that forms the basis of both in-group favouritism (bias)
and out-group prejudices (Tajfel, Turner, 1979, pp.33-48). In the "common in-group group identity”

model (Gaertner, et al., 1993, pp.1-26), on the other hand, via recategorization, previously acquired
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given identities (religion, ethnicity, etc.), subgroup identities, are recategorized into a more inclusive
common group identity. In this framework, varieties are gathered under the umbrella of a new "large group
identity”, new criteria should be determined and a new categorization should be made in order to meet
on more common ground. Although scientific researches in the pursuit of eliminating mutual prejudices
and neutralizing the "us/them” dichotomy through the integration and creation of a new and large group
identity as "us” do not produce very positive results on the theoretical plane (Eni¢, 2019, pp.102- 126),
there are very successful examples in historical practice and we think that the Ottoman classification

developed within the imperial system can be included among these practices.

The recategorization activity, which is a decisive stage in the formation of a common identity, became
quite evident after the conquest of Istanbul, which began the Ottoman imperialization process. It is
possible to say that Fatih Sultan Mehmet’s regulations on religious communities after the conquest were
a very important step in this sense. With this legal regulation, the Muslim dominant group identity and
many sub-identities such as Greek, Armenian, and Jew were recategorized under the Ottoman inclusive
tent. We prefer to conceptualize this system as “the community system” rather than the millet system
(Ortayl1, 2005, pp.66-70) to distinguish it from the modern regulations in the second half of the 19th
century. However, this study focuses on the stages of recategorization, identification, and comparison of
non-Muslim subgroup identities in the Ottoman identity rather than dwell on the formation process of

Ottoman identity in different Muslim in-groups.

The basic phenomenon that started the reclassification/categorization process in the Ottoman group
was the introduction to the "allegiance” relationship. The commonality/ familiarization between different
in-groups activated in this way enabled the reduction of religious/ethnic prejudices, or at least enabled
their control by the central authority — for the Ottoman example — as stated in the theory of “common
group identity”. Another phase that has been very influential in the identification processes of different
groups under the Ottoman roof is the construction of a common ~other” conception. For both dominant
Muslims and non-Muslim groups, the main “other”” was European Christians, that were not under Ottoman
rule. In fact, when the threat of the European Christians as the “other” was apparent, a unified Ottoman
large group representation with a common feeling and attitude toward the “other” had developed. This
was achieved despite the existence of in-group conflicts (within Muslims, Jews, and Armenians etc.) and

inter-group conflicts (Muslim-Greek, Greek-Jewish, Armenian-Greek, etc.).

The Ottoman identity was formed within the political, economic, social, and cultural structures

and networks of daily relations in the Ottoman geography. For example, the Ottoman organization for
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communities, while allowing subgroup identities to be protected and expressed by allowing a certain
degree of autonomy, also brought some essential benefits. The difference between religion and sect, as the
strongest discriminating element of sub-identities, did not limit the participation of these subgroups in
political, economic, and social Ottoman institutions. In this way, interaction based on social cooperation
between different groups flourished and developed, and contributed to the process of Ottoman subgroups
reclassifying themselves under the umbrella of a collective group identity, while preserving their subgroup
identities. Through reclassification and new collective identity construction, in-group bias (nepotism)
decreased (Gaertner, et al., 1990, pp.692-704; Gaertner, et al., 2000, pp.98-114) and positive relations

among different groups (Muslim, Christian, Jewish, Armenian, Greek, etc.) could be established.

While the Ottoman Empire was a Turkish empire, it was not exclusively an empire of Turks. Characte-
ristic to all empires, the Ottomans has also a multi-national, multi-religious, and multilingual structure.
In this respect, the ’dual identity”” model (Dovidio, et al., 2007, pp.296-330), which is a version of the
collective group identity, offers a new and much more explanatory context for understanding the classical
period of Ottoman society. Objective representations such as the Ottoman Greek, Ottoman Armenian, and
Ottoman Jew can be perceived as the most concrete indicators of dual identity formations in the Ottoman
group. In the dual identity model, sub-identities are preserved and identification with the common in-group
identity is ensured. Emphasis on both identities simultaneously reinforces dual identity representation.
Many studies show that a strong identity is beneficial for both majority and minority group members when
sub-identities are also strong. In this way, by emphasizing common and different identities at the same
time, the level of intergroup bias and prejudice is effectively reduced (Dovidio et al., 2007, p.303). In
the construction of dual identity, there is interaction of groups within the unity of sub-identity and large
group identity (Dovidio, et al., 2007, pp.296-330). In order to maintain this interaction successfully, the
social contact environment and the social structure institutions must be organized in accordance with the
preservation of sub-identities. Indeed, identity is an expression of the integrity, consistency, and continuity
that 1s formed not only by internal processes but also by external/environmental/social interactions (Mars-
hall, 2000, p.9). While this expression becomes crystallized through the mutual interaction between action
and social structure, which is the ”process of experiencing everyday behaviour” as defined by Anthony
Giddens, two elements — action and social structure — reproduce each other during the same process (Binici,
2013). Therefore, the social structure as a dynamic whole, consisting of people and social institutions in a
permanent, perpetual, and organized relationship network, functions as a kind of laboratory environment
in the formation and configuration of identities (Bottomore, 2000, pp.119-120). Therefore, whatever the

composition of collective identity is, the underlying factor is collective interaction, and this interaction
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usually takes place through participation in social groups. The structures where group members experience
a collective interaction can encourage the dual identity model as a type of collective identity to the extent
that it allows the preservation of subgroup identities. This model not only recognizes the differences
between subgroup identities but also ensures the production of an upper category that encompasses all
identities. Studies show that ethnic minority members who want to preserve the difference and originality
of their identities have much more positive feelings toward the majority group if the dual identity model
is encouraged in comparison with normal conditions (Glasford, Dovidio, 2011, pp.1021-1024). This
naturally ensures that systems that adopt this model are more peaceful and collaborative when compared

to assimilation or separation strategies.

3. Administrative and Economic Structure-based Motivations in Shaping the
Classical Ottoman Large Group Identity

The institutional structure and organization of the Ottoman Empire, which regulated the contacts
and relations of group members in political, economic, cultural, and social life, presented a suitable
environment for the development of the dual identity model. Because in the two big spaces of social
life in the Ottoman Empire — urban and rural — culture and practice became collectivized to a large
extent by preserving religious and ethnic sub-identities through practices in artisanship, agricultural,
and commercial life; social life organized by the foundation (wagf) system from places of worship to
educational institutions; and common spaces such as bazaars, squares, and common daily life. This
inclusive organization model strengthened the formation of positive attitudes toward unification/integration
within the group, with its quality that did not require giving up sub-identities (except for those other
than the people of the book and the people of the sunnah) (Ortayli, 1999, p.84), and contributed to the

simultaneous identification of group members.

Undoubtedly, the understanding of political unity (relation of allegiance) based on power and sove-
reignty (obedience) was the main determinant in the organization and development of social structures
in the Ottoman Empire (Aron, 2000); allegiance to the Caliph-Sultan was the common denominator and
inclusive tent that provided the production of all other elements of Ottoman identity. Although the social
relations in Anatolia and the Balkans, which constituted the main body of the empire during the 15th and
16th centuries, included local differences, the commonalities/similarities in the relations of these elements

with the Ottoman central authority were much more than the differences (Faroghi, 1998, p.61).
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Stanford Shaw states that Turks, Jews, Armenians, and Greeks living side by side under the roof of

the Ottoman Empire became more similar than their cognates and co-religionists in other geographies
with a common lifestyle (Shaw, 2008, p.69). Greek Turcologist Dimitri Kitsikis, parallel to Shaw and
Faroghi, emphasize the relationship of assimilation (affinity) processes with space in the formation of
many common customs, beliefs, and traditions (Kitsikis, 1996, p.19). Due to living in the same geography
with other religious identities and despite all their differences, the groups under the Ottoman roof shared
many commonalities. Edhem Eldem, Daniel Goffman and Bruce Masters, on the other hand, emphasize
the space and highlight the similar concerns and excitements that occur in the common urban space where
different religious groups live (Eldem, et al., 2000, pp.1-18). If we evaluate these determinations in the
axis of psychopolitical and social psychohistory, we can say that these commonalities and similarities
made a significant contribution to the group’s categorization process of “us” and “them” and paved the
way for the formation of a collective Ottoman identity. The social structures in which these partnerships
and similarities were produced, and the common attitudes shaped through intergroup relation networks,
social schemas (social cognition), and psychosocial motivations present us with the basic components of

the social structure of the empire, which was constructed over the dual identity framework.

3.1 The Function of the Administrative Structure in the Formation of Feelings of Power, Security,

Justice, Balance, and Fulfillment of Needs

The existence of the feeling that needs such as security, power, and justice are met among the members
of a group increases the level of harmony, belonging, and identification, despite all differences, and
accelerates the production of a common sense of community and common/collective identity. As we
have previously mentioned, identities are produced by interaction and this interaction naturally occurs
in a physical space. Therefore, it can be said that the space/territory of an empire signifies the physical
boundaries where the different elements living in it interact and engage in common practice at various
levels and begin to differ with the outgroups while being similar to the in-group. Certainly, these limits
are not just physical. Because various social values and norms take shape in this space, despite all their
differences, the emotions, thoughts, and attitudes of group members are reproduced to a certain extent — at
least heavily influenced — and, thus, in-group uniformness begins to emerge, with or without being aware
of it (Serif, Serif, 1996). These borders, which lead to uniformity, also separate imperial elements from
outsiders/others. In other words, the territory has great importance in the formation of social structures,

social schemes, and attitudes. In empires, the main force that both draws the boundaries between groups
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and determines the content and direction of the interaction within the space/territory is the political

structure/sovereign element.

3.1.1 Empire as a center of plural political participation

Like space, time is one of the basic elements that shape the interaction relations that produce identities,
and the partnerships produced in the space with defined boundaries gain meaning in harmony with the
patterns of the era (time). Then, when we evaluate it in terms of time, it should be taken into consideration
that life was slow and the social differences of group members were few in all traditional societies, not
only in the Ottoman Empire. In traditional times, there was a homogeneous structure shaped by the
collective consciousness (common beliefs and feelings of group/society members) determined by the
common sacred; this reality suggests that the main element of traditional group identity that unites group

members and differentiates it from the out-group is “sacredness”.

Naturally, the basic element of Ottoman identity was also sacred/religion; just as Christianity was the
backbone of European identity, Islam was the backbone of Ottoman/Turkish identity. The reference point
that Ottoman subjects determined when defining both the central authority and themselves was based on
religion, not ethnicity or language (Faroghi, 1998, p.61). However, unlike Europe, the Ottoman Empire
was not a theocratic state based on the Church/Pope-King dichotomy. Because, while the belongings of
the members of the big group were severed between the local authority and the Papacy/Imperial authority
in the Middle Ages in Europe, the integration of religion (Caliphate/Islam) and the state (Sultanate/the
Ottoman Dynasty) was ensured according to the Islamic state administration legacy that the Ottomans
took over. This integration did not allow a conflict between religious (ecclesiastic) and worldly (secular)
power in the case of Muslims, who constituted the majority, and increased the influence of the central
authority, which gathered these two great powers in one body. On the other hand, for non-Muslims, there
was no conflict between religious and worldly power because the first condition of being a member of an
Ottoman non-Muslim community is to be an Ottoman subject and therefore to obey the central authority
(Ozil, 2016, p.156). For this reason, compared to their co-religionists in Europe, the sense of security of
the non-Muslims as Ottoman subjects was not disturbed due to either the Church-feudal dichotomy or

sectarian conflicts.

Other components of the political structure also have motivational functions in the production of the
Ottoman large group identity and in the adoption of this identity by group members at certain levels. The

pillar of the Ottoman political structure, based on the conception of the order of the world, based on the
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ancient law (Kanun-1 Kadim), was the Sultan (the Ottoman Dynasty) as the leader. The Sultan had the right
to be elected by birth, and the office where the power of administration (sovereignty) and religious authority
(caliphate) was combined was a sacred, unchangeable authority responsible for maintaining the ancient
order (Berkes, 2002, pp.26-29). Obedience to the ruler (Ulu’l-emr), the caliph-sultan and his military-civil
servants, was considered a sacred duty, both religiously and worldly. In the Ottoman Empire, there were
two social classes separated between the governors and the governed; the governors were called askeri
(beraya), and those who were ruled were called reaya. The ruling class was a tax-exempt group divided
into three subgroups: seyfiye (the Sultan’s household and timariots/timarli sipahis), ilmiye (ulema) and
peniye (bureaucrats). Reaya, which was made up of all Muslim and non-Muslim taxpayers, consisted of
farmers, peasants, artisans, traders, nomads, and members of the service sector (Geng, 2007, pp.532-538).
Hence, regardless of religion, sect or ethnic difference (Emecen, 2018, p.354), the overwhelming majority
of the population found its social representation within the reaya group. Therefore, it is not difficult to
determine that the differentiation between groups in the Ottoman political structure was not essentially

religious.

The religious difference in participation in the Ottoman ruling elite was not as inconsequential as
in the ruled/reaya group. It can also be said to a certain extent that not being included in the dominant
Muslim majority did not constitute an obstacle to participation in administrative power. However, the
ilmiye/ulema group, which was based upon sharia rules, had the most strict and sharp limits that prevented
members of a different religion from joining the ruling class. Non-Muslims took part in military groups as
auxiliary units (voynuks/Christian sergeant, martolos/Christian raiders, etc.) or in the Divan-1 Hiimayun as
translators and consultants (Geng, 2007, p.536). It is also known that there were many Christian miiltezim
(tax farmers), especially in the Balkan lands. The presence of third-generation Christian sipahis just before
the conquest of Istanbul is proof of the continuity of the transition from the Christian military class to the
Ottoman military class. For example, in 1489, 261 of the 281 timariots in Lemnos were Christians, and
Ottoman Christians participated in expeditions against other Christians without changing their religion
and received their share of the booty just as did Muslims. In the 15th century, Serbian and Bulgarian
soldiers constituted a significant part of the Ottoman army. In 1520, when Siileyman I organized the Siege
of Vienna with 120,000 soldiers, the number of Christian elements in the Ottoman army was 90,000. The
Christian ruling elites of these regions also preferred to join the Ottomans rather than the Hungarians,
where they were forced to convert to Catholicism (Greene, 2015, pp.15-16, 28). In addition, the Spanish
garrison troops in North Africa joined the Janissaries because they were not treated well and could not

receive material compensation for their services (Faroghi, 1998, p.72). Between 1550 and 1605, 50% of
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37 mukataa tax farmers in Istanbul were Muslims, 38.42% were Jews, and 11.57% were Christians (Tekin,
2008, p.134). In the 16th century, while the rate of tax-exempt Muslims in Rumelia was 19%, the rate of
tax-exempt Christians was 11% (Faroghi, 2018, p.128). In the 15th and 16th centuries, Jews constituted
the vast majority of tax farmers, tax collectors, inspectors and civil servants (especially those working
in customs) (Lewis, 2018, p.207). In the same period, Armenians were also customs officers, as were
Jews, stewards and advisors of the Ottoman public officials, and castle guards (Emecen, 2018, p.308). For
example, Simeon from Poland, who started his journey to Jerusalem in 1608, talks about an Armenian
customs officer named Koca Bedik at the beginning of 1600, and records that this influential figure had

janissaries and cavalry at his disposal (Ucel-Aybet, 2018, p.204).

After the conquest of Istanbul, a large part of the old Byzantine elite continued their lives as Christians
in the capital; for example, members of the Byzantine imperial dynasty such as Palaeologos became
wealthier as tax farmers. While Veli Mahmud Pasha Angelovic, one of the two sons of a distinguished
Byzantine family, was promoted to the Ottoman grand vizierate as a Muslim between 1455-68, his
brother Mihael Angelovic preferred to be the Christian ruler of Belgrade Smederene Castle. Mikhael
Kantakuzenos (Seytanoglu) was the leading figure of Ottoman finance until the 1570s. As can be seen,
prominent Byzantine families, such as the Kantakouzenos and Palaeologos, maintained their strong and
high positions in Ottoman society as ’archons/notables”. Some of them converted to Islam and some
remained Christians (Greene, 2015, pp.32-37). Church records dated 1581 report that “Greeks were
investing into tax-farming (iltizam) business to become tax-collector (miiltezim) to collect the Sultan’s
taxes and collecting various annual taxes, some of them got rich while others were not doing well”. This is
another historical record showing that non-Muslims joined the Ottoman ruling class to a substantial extent
(Greene, 2015, p.75). The same is true for Jews. Jews, who were persecuted for centuries in Europe and
lived in exile, had status for the first time and even shelter, a common ruler, and a common civilization
and lifestyle thanks to the Ottoman central authority, and were able to build a unity among Ottoman
Jews despite the differences in their own communit Stanford ies (Shaw, 2008, pp.88-89). Even though
some groups of the ruling class did have dominant group (Muslim) favouritism, the Ottoman Sultan never
refrained from gathering the beneficial non-Muslim population around him. Therefore, it is difficult to
disagree with Greene Molly, who evaluated the inclusion of non-Muslims in the ruling class as the ability
of the Ottoman sultans to benefit from an established and long-running system (Byzantine tradition)

(Greene, 2015, pp.42-75).
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3.1.2 Empire as the center of justice

The Sultan, who, during the Ottoman Empire, was the owner of the land and everything on it, was
obliged to ensure the safety and welfare of the people according to the principle of justice (daire-i
adliye/Circle of Justice), which constitutes the basis of the religion and state (Kodaman, 2007, p.4).
For this reason, the edicts regarding the social order were based on the protection of all Muslim and
non-Muslim subjects and balance in the social structure (Emecen, 2018, p.369). There was a mutual
dependency between power and justice in the Ottoman Empire, and the arbitrary use of power was
considered illegitimate. Feridun Emecen, stating that the basic principle during the Empire the provision
of peace and prosperity for its subjects, explains how this principle was put into practice as follows: “(...)
it is known that the dynasty itself perceived this task as a religious duty. This situation manifests itself
especially in the administrative and judicial practices, which are represented by Al-i Osman, that is, the
Ottoman dynasty, and which are revealed to the public through an increasingly developed bureaucracy.”

(Emecen, 2018, p.9).

The justice of the central gover4 Inment was not only for Muslims; its responsibility also included all
non-Muslim subjects. In an edict of Mehmet III dated 1602, the protection of non-Muslims was considered
the common duty of Muslims. It began: “Since, in accordance with what Almighty God the Lord of the
Universe commanded in His Manifest Book concerning the communities of Jews and Christians who are
people of the dhimma, their protection and preservation and the safeguarding of their lives and possessions
are a perpetual and collective duty of the generality of Muslims and a necessary obligation incumbent
on all the sovereigns of Islam and honourable rulers (...) every one of these communities that pay tax to
me, in the days of my imperial state and the period of my felicity-encompassed Caliphate, should live
in tranquillity and peace of mind and go about their business, that no one should prevent them from this,
nor anyone cause injury to their persons or their possessions, in violation of the command of God and in
contravention of the Holy Law of the Prophet.” (Lewis, 1984, pp.43-44). For example, as signified by the
words of Sar1 Mehmet Pasha, one of the famous treasurers of the 17th century, “Sovereignty is achieved
with the people and the treasury collected from them. It is always the protection of the people that ensures
prosperity and prevent misery.” Classical Ottoman bureaucrats adopted the understanding of protecting the

whole of the people without any religious discrimination.

While one of the duties of the Janissaries stationed as garrison troops in the castles since the reign
of Fatih was to protect these places from the enemy, another duty was to prevent the ill-treatment of

Muslim people against non-Muslims. In 1466, the Greek scholar George Trapezuntios addressed Mehmed
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the Conqueror, ”No one doubts that you are the Emperor of the Romans. The person who legally holds
the center of the empire is the emperor, and the center of the Roman Empire is Istanbul.” His words
(Ugel-Aybet, 2018, p.112) naturally prompted the Ottoman sultans to take such measures as the emperors
of non-Muslims. For example, Benedict Kuripecic, who was in the embassy delegation of Ferdinand 1
of the Habsburg dynasty to Suleiman the Magnificent, reported that the villages that were plundered or
extorted by Serbian, Albanian, and Hungarian bandits in the Kosovo valley, which he visited in the 1530s,
were reconstructed and prospered only after they are was annexed by the Ottoman administration/rule. On
the other hand, all the imperial subjects of all religions and ethnicities, the rich and the poor, had the right
to convey their complaints to the Divan. It was also possible to present complaints and/or requests to the

Sultan himself in person, especially during Friday greetings (Ucel-Aybet, 2018, pp.182, 236-237).

Justice was emphasized in the treatises of some Ottoman statesmen and thinkers of the 17th century.
For example, Liitfi Pasha, one of the grand viziers of the 16th century, in his Asafname, recommends
that the reaya should be treated fairly and not be burdened more than they could bear (Kiitiikoglu, 1991,
p.59). In fact, taxes were determined according to the income of the people. The 17th century thinker
and statesman Koci Bey also emphasized that injustice would disrupt order, saying “The world (the state)
persists with unbelief (kufr) but not with oppression (zulm)” (Oz, 2013, pp.67-87). A large number of
edicts were issued to protect the rights of non-Muslims, not only against some Muslims but also against
different non-Muslim communities as well as community leaders or notables (Mumcu, 1985, pp.14-15).
The Pole Simeon, who was also Armenian, conveys his observations about the marginalization/alienation”
between the non-Muslim communities in the Ottoman lands and the attitudes of the Muslims as follows:
“(...) Especially the Greeks in the Islands always take a dim view of the Armenians and when they see
them, they spit on the ground and treat them like dogs. The Greeks have always been hostile towards the
Armenians. They even saved themselves from the pressure of the Greeks by applying to the patriarchs and

the Muslims.” (Emecen, 2018, p.381).

The Ottoman understanding of justice is found not only in domestic but also in European sources. For
example, Inalcik quotes from Paul Rycaut’s book The Present State of the Ottoman Empire, published in
London in 1668, that among the basic features of the Ottoman regime was the implementation of justice
with complete rigour (Inalcik, 2004, p.1079). A French missionary who came to Anatolia at the end of the
17th century also conveys his views on the justice of the Ottoman Empire as follows: “The Turks are not
barbaric and inhumane. They do justice not only among themselves but also for their enemies without
discrimination.” (Ugel-Aybet, 2018, p.116). By virtue of this understanding of justice, the Ottoman central

government played a decisive role in the process of the subgroups’ adaptation to the common identity. For
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this reason, we are of the opinion that the central authority provided a kind of social homeostasis around
the understanding of justice, both in conflicts between different religious groups and within groups. Some
example are the protection of the Balkan Catholics against the attacks of the Orthodox, or the protection

of Greeks, Armenians, and Jews against their inter-group conflicts.

3.1.3 Empire as the centre of authority

The Ottoman central authority, as one of the greatest states of its time in terms of time and space,
corresponded to extraordinary power and superiority in the representation of Ottoman as an identity.
Erich Fromm (Fromm, 2001, p.12) relates the level to which people prone to obedience are obedient to
people’s need for security. As the belief that this need will be met increases, the level of attraction for that
object and the compatibility between the elements increase, so the belonging and identification process
accelerates (Kagitcibasi, 2006, p.93). In other words, the relationship between obedience and belonging
increases individuals’ level of integration with the structure. The success and positive image of the group
increases group members’ self-confidence and reinforces group commitment (Kagitcibasi, 2006, p.279).
Accordingly, it is not at least theoretically misleading to assume that being a subject of one of the most
powerful and prosperous states in the world largely met other religious groups’, as well as Muslims’, need

for security and self-esteem.

American psychologists David W. McMillan and David M. Chavis draw attention to the fact that
supporting group members and protecting all kinds of rights without ignoring their needs and beliefs
are prerequisites for the formation of a sense of community and social integration. According to the
sense of community theory, human organizations are tighter in communities where needs can be met and
integration accelerates as the need is fulfilled (McMilan, Chavis, 1986, pp.6-23). Examples of just some of
the numerous ways in which the needs of subgroups in the classical period Ottoman world were to a large
extent fulfilled from the middle of the 15th century to the middle of the 16th century are the quadruple
increase in population from the central regions of Greece to the Peloponnese, the drastic increase in
the number of churches and monasteries in the Balkans at the beginning of the 16th century, practices
such as leaving two-thirds of taxes (tribute) collected by communities’ religious authorities, preventing
unauthorized access to their properties and preventing local officials from collecting unauthorized taxes
(Greene, 2015, p.22, 81). Even the minister Stephan Gerlach, who came to Istanbul with the Austrian
embassy in 1573-76, made many negative evaluations about the Ottoman Empire and described the Turks

as “’barbarians”, yet recorded the following lines in his diary: “In addition to not claiming any right on the
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property of the churches, the Turks made it obligatory to pay a certain amount of money every year. They
did not take any of the properties of the Greeks. If they see a Christian in distress or in danger, they rush
to his aid. If someone gives them a small gift, they will even give their lives in return” (Gerlach, 2007,

pp-135-136).

However, in order not to fall into the trap of an over-simplified perspective, let us immediately
emphasize that the practices in the classical period, a long period of three centuries, certainly differed in
terms of time and space. During the reigns of Bayezid II and Murat III, some restrictions were imposed on
non-Muslims, but they were never prevented from making a living in accordance with their own religion
and traditions (Lewis, 2018, pp.93-95, 99). The main reason for these restrictions and limitations is that
mostly non-Muslims acquired a high level of wealth and power, which they began to exhibit. Emecen’s
research on the Jews of Manisa, for example, constitutes a micro-level example of this phenomenon
(Emecen, 1997, pp.61-62). Therefore, despite the existence of some contrary practices, it can be argued
that there was a mentality based on fulfilling the needs of non-Muslim groups in the Ottoman Empire, not

an unlimited and unconditional tolerance.

Relations within the Ottoman political structure were not built on religious partnership in practice. By
preserving their sub-identities, non-Muslims could maintain their pre-Ottoman positions, taking part in
the political structure to a certain extent, and thus had the opportunity to develop a sense of similarity
kinsmanship/partnership with the Ottoman group. This favourable situation points to the contribution
of the administrative structure in the process of expanding the sub-identities of non-Muslims with the
Ottoman identity in accordance with the dual identity model. On the one hand, the Ottoman understanding
of the circle of justice led to a social cohesion motivated by fulfilling needs (as defined by Ibn Khaldun as
rational asabiyyah); on the other hand, it played an important role in Ottoman non-Muslims’ clarification
of the “other” through social comparison, which is the third stage of identity formation. However, as we
will underline from time to time, the differentiation in political structure relations does not originate from
a religious basis but from economic concerns. A non-Muslim belonging to the ruling class has much more
in common with a Muslim ruler in terms of political structure relations than a commoner of the same

religion.
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3.2 Economic Structure: Prosperity, Relative Equality and Protection of Sub-identities

3.2.1 Rural space (Setting)

Economic structures have the quality of integrating subjects’ interaction on the axis of common benefit,
according to the hierarchy of needs, despite all their ethnic, religious and racial differences. For this
reason, it can be argued that the economic relations between groups shaped one of the main processes that
created the Ottoman group identity. The division of labour, institutionalized through interdependence and
intergroup interaction relations, positively affected the preservation of sub-identities while also enhancing

the development of in-group harmony and the sense of belonging to the group.

The most important goal of the Ottoman state was “ibadullahin terfih-i ahvalleri” (the improvement of
the conditions of the servants of Allah), that is, social welfare (Tabakoglu, 1986, p.379), and its economy
was agrarian. Each peasant family was granted farmland that it could cultivate (a land that a pair of oxen
could plough) to support their families and three-quarters of the total population made their living by
cultivating state-owned family farms. The right to use these lands, called miri, was in a sense handed to
peasant families in the form of a lease, in return for which they were liable for tax, while the land could be
handed down from father to son (Pamuk, 2009, pp.32-40). For example, in 1528, 87 percent of imperial
lands were miri lands (Inalcik, 2016, p.114) and the family farms that made up a large part of this were
called registered-land or raiyyet farms. Raiyyet farms were the smallest unit in which the rural area was
organized and the main source of taxation for the state. The organization of these lands provided the
central authority with the opportunity to regulate and control all peasants and the agrarian economy Pamuk
(Pamuk, 2009, p.43) states that with the miri system, not only the agricultural area, which constituted
the great majority of the empire’s income, but also the economy, finance, military, and social areas were
organized, which emphasizes the determinant aspect of the economic factors that was a cornerstone in the

classical Ottoman social structure.

A tax system is an important tool in understanding the economic structural relations’ impact on the
basic conditions of allegiance. However, more importantly, some concrete data on the economy-central
authority-reaya relations to a certain extent reveals the function of the economic structure in the formation
of the common identity. To put it more clearly, the fact that the reaya, as well as the merchants and
shopkeepers in the Ottoman Empire, had the same tax liability (except for the jizya) despite belonging to
different religious groups, should be seen as an important factor allowing Muslims and non-Muslims to

evaluate themselves as a common “us” group. In other words, the tax system crystallises the most concrete
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representations of partnership/commonality against out-groups under the umbrella of the common identity

and in-group differentiation (as non-tax payers and payers) in the context of economic structure.

Historians of Ottoman economics have often emphasized the decisive nature of the understanding of
justice in the classical period Ottoman tax system. In this system, the taxes of the reaya, which constituted
the majority, were the backbone of the empire’s financial system (Akdag, 2010, pp.447-448). As in the
Byzantine (pronoia) and Islamic (ikta) traditions, sipahis, who lived in the countryside and collected a
large part of these taxes, were obliged to feed soldiers (armed soldiers/slaves the they bought or captured
as prisoners of war) to join the army during war in proportion to the income they earned (Ozcan, 2007,
pp-509-512). Although the salyaneli (annually taxed) provinces, such as the Danubian principalities of
Wallachia and Moldavia, and Egypt, Baghdad, Abyssinia, and Basra, did not apply the timar system
(Pamuk, 2014, p.60; Inalcik, 2016, p.109), this system was not only a land regime but also the backbone
of the empire’s political, economic, and social organization, which shaped the state organization (Ipsitli,
2007, pp.502-505). In this system, the rulers had the same rights regardless of their religion and ethnicity.
For example, according to the records, at the end of the 15th century, 22,000 timariot sipahis in Rumeli

enjoyed the same privileges as 17,000 timariot sipahis in Anatolia (inalcik, 2016, p.112).!

Similarly, the people had the same obligations regardless of their religion or ethnicity. There were
multiple reaya taxes. The heaviest tax was ogiir (tithe/crop tax), whereby between one-fifth and one-tenth
of their produce was collected, depending on productivity. The equivalent of dgiir (crop tax/tithe) taken
from non-Muslims was called harag (tribute). Apart from these, unlike Muslims, non-Muslims also had to
pay a jizya tax because they were exempt from military service. However, the non-Muslim poor, elderly,
and clergy were exempt from this tax (Kose, et al., 2015, p.77). The relationship of the Ottoman central
authority with its subjects was determined based on service to the state rather than to religious, ethnic, etc.
belonging (Greene, 2015, p.24). It is clear that this situation undoubtedly created a suitable ground for the
formation of socialization, integration, and belonging in line with common practice, division of labour,
and common interests and purposes in the members of the group to which the majority was included,

despite their differences.

When we look at the situation of peasants in Europe, which was the “other” for the Ottoman Empire
at the same time, it shows how the Ottoman state structured relations between the central authority and
the reaya based on mutual benefit through practices such as tax restrictions and controlling the sipahis.

Small farmer serfs, who are much more numerous than free peasants in Europe, were completely at the

'Niyazi Berkes states that 62% (64,000) of the Ottoman military force, which was 103,500 at the end of the 15th century, consisted of timar cavalrymen. See. (Berkes, 1972,
p.64).
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disposal of the landlord, unlike Ottoman peasants, and had the status of slaves, who could be bought and
sold with the land. Serfs were also divided into groups among themselves. For example, “demesne serfs”
had to work 2-3 days unpaid on the lord’s land as well as their own land, where they worked for very little
wages. “Border serfs” were poor peasants with a maximum of 2-3 acres of land, and they worked this land
for very low pay. The “cotter serfs”, the lowest class of serf, had no land. On the other hand, the lord had
the right to take his lands from serfs at will. Cases among serfs or between serfs and lords were handled
by the mansion court composed of lords, which was different in the Ottoman Empire, where the kadis

(judges) were responsible for such cases (Aydogdu, 2016, pp.3-7).

While the economic structure in Europe was designed against serfs’ interests, not only Muslims but also
non-Muslims were freed from serfdom on the lands that came under Ottoman rule, and they attained the
status of “ehli zimmet reayast”, free peasants of the Empire. As the Byzantine historian Pachymeres notes,
most Greek villagers cooperated with the Ottoman Empire to get rid of the heavy taxes and oppression
imposed by the Byzantine Empire (Emecen, 2018, p.367). Minister Gerlach also witnessed these practices:
“Christians and Jews living under the rule of the Ottoman Empire preferred to live in the Muslim Ottoman
State rather than living as citizens of a Christian state in Europe. Because the Christians and Jews living
in the places under the supervision of kadis and subasis were very content with their lives as they were
not subjected to arbitrary disturbance by the Turks there. After paying their tribute each year, they felt
free. However, in Christian countries, the taxation never ends. Christians in Constantinople have their own
houses, vineyards and gardens, just like we do, which could be passed down to their children or close

relatives.” (Gerlach, 2007, p. 684).

Governed people, the reaya, consisted of the majority of the Ottoman population. These people were
mostly peasants and farmers, regardless of whether they were Muslims, Greeks, Armenians, or Jews. In
other words, regardless of their religion, sect, or ethnic origin, the people were largely integrated around
common interests, engaged in agricultural activities, and constantly interacted in the common markets
where they sold their products. Within this structure, Muslim or non-Muslim reaya did not differ between
each other but with “non-reaya/others”. For example, while Greeks did not have a monolithic unity and
had many linguistic and cultural differences, studies show that both rural and urban Greek reaya were
no different from Muslim reaya (Ozil, 2016, p. 36). As the supreme authority, the central authority, with
its laws and practices — in proportion to its periodically changing power — functioned as a tent covering
all groups by regulating both the economic structure and the relations between the groups who are the
main actors of this structure. On the other hand, while the central government mostly sided with the reaya

in cases of conflict with the military/administrative class, from the second half of the 16th century, the
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situation gradually shifted in favour of the military/administrative class (Akdag, 2010, pp. 448-449).

3.2.2 Urban space (Setting)

Commercial and industrial activities dominated the Ottoman urban economy and cities were mostly
placed on main roads (Kiitiikoglu, 2018, p.20). A large part of the Ottoman urban population was organized
in craft and trade guilds (organizations of tradesmen) with an understanding of social solidarity based on
religious and moral (fiitiivvet) principles. Hence, artisanship and fiitiivvet (guilds) became two inseparable
factors (Kiitiikoglu, 2018, p.54). Thanks to this, we can learn about the principles of this organization
through the futuvvetnames, which are a kind of professional regulation concerning the moral, social, and
work discipline of the guilds. Faroghi is among those who state that values such as “honesty, loyalty to the
word, covering the faults and failures of one’s comrades, discrediting arrogance and greed for worldly
goods” in the text of the 15th century futuvvetname writer Yahya bin Halil were maintained for a long time
among the Ottomans. We are of the opinion that these values contributed to a certain extent in the process
of identification with the Ottoman identity of the merchants and artisan groups, which constituted the
majority of the city’s population despite the religious differentiation. As a matter of fact, as a novelty born
in the Eastern Balkans and Ottoman Anatolia, many guilds had both Muslim and non-Muslim members
(Faroghi, 2018, p.76). Greeks, who dominated most of the Balkans and European trade and provided
the needs of the capital, also had their own guilds and in the 16th century, particularly in the flourishing
Balkan cities, churches and monasteries were renovated with the contribution of Christian saddlebags and
tailors’ guilds (Greene, 2015, p.20, 116). Jews, who were generally the owners of large trade caravans,
also had many guilds as pharmacists, tailors, shoemakers, and wood and metal tradesmen (Ugel-Aybet,
2018, p.207) and it was known that good relations were established between Jewish guilds and Muslim
guilds (Shaw, 2008, pp.84-144). As Muslims and non-Muslims had separate guilds, tradesmen of different
religions could work together in the same guild. Although people were not prevented from being in the
same guild due to religious differences, it is known that there were contrary situations. For example,
some Muslim members of the Wireworkers Guild (7elciler Loncast) complained that Muslims could
not be apprenticed to unbelievers because the guild’s valiant chief was a Greek named Aleksi. However,
some Divan-1 Hiimayun documents show that these and similar cases arose from personal conflicts rather
than a conflict of religious identity, and for this reason, efforts were made to prevent the oppression of

non-Muslims in the courts (Araz, 2008, pp.184-187).
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One of the important issues for the guilds was to provide the necessary raw materials at affordable
prices and to distribute them evenly among the guilds. There was conflict between the poor guilds and
the guilds that had more than one stall and were able to produce intensively. The rich guilds restricted
poor guilds’ ability to produce by buying up raw materials (Pamuk, 2014, p.60). On the other hand, there
was conflict between merchants and artisans due to the export of raw materials. Although the state tried
to maintain a balance between artisans and merchants by prohibiting the export of certain substances,
merchants were exempt from many rules that applied to artisans since they had an important function in
the economic order (Pamuk, 2014, p.67). It should be noted that the majority of the Ottoman merchant

group was non-Muslim.

The situation of the artisans and merchants group that made up the Ottoman urban population was
similar to the farmer reaya. Inalcik, observing that Muslim and non-Muslim artisans and merchants
belonged to the same class, emphasizes that they all had the same rights regardless of religion or ethnicity
(Inalcik, 2016, p.157). For example, the fact that wealthy Jewish, Greek, and Armenian merchants could
dress like Muslims, ride horses, and carry weapons, despite the dress codes that differentiated Muslims and
non-Muslims in social life, shows that segregation in urban space was more economic than religious. The
central authority took many measures to prevent intergroup conflict and to ensure social cohesion in the
urban space. One of them was to adjust the production of goods according to the needs of city-dwellers and
prevent artisans from making losses due to overproduction, and to prevent consumers from being forced
to pay higher prices due to underproduction (Inalcik, 2016, p.41). The high level of economic welfare
in the Ottoman cities during the classical period was also a positive factor in the formation of a feeling
about meeting the needs of Muslim and non-Muslim people. The records of a Venetian merchant dated
1589 report that wages were higher in Istanbul than in Europe. The merchant mentions that a Venetian

merchant’s annual income equals four months’ income in Istanbul (Greene, 2015, pp.111-114).

One of the most obvious organizations showing the close relationship between economic activity
and religious and social life institutions in the Ottoman Empire was foundations (vagfs). Through the
foundation system, the religious and social needs of the people were met with structures such as masjids,
mosques, schools, madrasahs, soup kitchens, lodges, libraries, guesthouses, hospitals, fountains, baths,
roads, bridges, caravansaries, and cemeteries. In the early period after conquest of a city, the Ottomans
reconstructed the social order by establishing new foundations of statesmen and wealthy people. In order to
sustain these services, various commercial buildings such as inns, covered bazaars, shops, and workshops
were donated to the foundations (Yediyildiz, 2012, pp.479-486). Thus, foundations functioned to enhance

the interaction and unity of various social groups. For example, foundations were established in order
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for guilds to cooperate among themselves or to pay avariz taxes (which began as a war tax collected
in extraordinary conditions) in villages and neighbourhoods. These foundations could be used by all
groups, whether peasant or city-dweller, ruling elite or governed people, Muslim or non-Muslim. Thus, by
providing a kind of social justice, the process of evolution of differences toward commonality/integration

accelerated.

Many foundations were also established for non-Muslims. The Ottomans recognized the rights of
the churches and monasteries that were established before the conquest, and the foundations continued
to be operated as before and to organize charities for non-Muslims (Ercan, 2001, pp.173-250). Jewish
foundations (ekdeshe) financed many institutions such as synagogues, hospitals, and orphanages (Shaw,
2008, p.118). Uncertainties regarding the legal rights of non-Muslim foundations until the reign of
Suleiman the Magnificent were solved and grounded on a legal basis with the fatwas of Ebusuud Efendi
(Yildiz, 2019, pp.141-198). Although non-Muslims had the right to establish foundations in the Ottoman
Empire, they were able to benefit from Muslim foundations in various ways. Non-Muslims were also
able to use structures such as roads, fountains, and inns just like Muslims, rent real estate belonging to
foundations, work in a foundation on a salary, and borrow money from cash foundations. According to
Greene’s work on church records, since a village without a place of worship was out of the question,
churches were built by the Ottoman authorities in the 15th and 16th centuries in accordance with the waqf

system in neighbourhoods where there were previously no Christians (Greene, 2015, p.21).

4. Conclusion

Classical period Ottoman society demonstrates the characteristics of a group in which the interaction
of millions of members with different religious, linguistic, and ethnic characteristics, various statuses and
roles, relations with each other and with the center was regulated by legal, customary, and traditional values
and norms. Social anthropologist Fredrik Barth defines societies that can unite ethnic differences as ”plural
societies”. In a plural society, different groups present the appearance of a unified society through mutually
interdependent economic relations and ecological specializations. In a plural society, both dominant and
non-dominant subgroups do not have assimilation concerns; intergroup relations are reciprocal. The ability
of the dominant group to recognize the basic values of the subgroups and to meet the needs of the groups
ensures harmony and integration. Thus, in the plural society, the dual identity model can develop and
the identification of group members can come to fruition. As a structure with functions that transcend

managing its subjects, as in the “plural society” model, the Ottoman Empire reorganized the lives of its
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members/subjects through its own political, economic, and socio-cultural institutions and the relations
shaped around them. While collective behaviour and emotional formation was ensured in the society/group
through these structural patterns, similarities and differences within the group also occurred spontaneously
to a certain extent. In the Ottoman Empire, the quality of “having great military and economic power”,
being one of the common features of empires, played a driving role in activating the “allegiance” centered
similarity/unity construction toward group belonging by assuming a function of providing peace, justice,
security, and welfare on behalf of group members. Thus, the construction of the classical Ottoman identity
could be actualized with the motivations that emerged, especially from the relations of the administrative

and economic structure.

These motivations were formed on the condition that the multinational, multi-religious, multilingual
Ottoman Empire structure, as an administrative apparatus and organization, could provide its members
with basic benefits such as security, welfare, self-confidence, and recognition and connect them to the
center and each other in the protection of common interests. In this way, objective representations such as
Ottoman Greek, Ottoman Armenian, and Ottoman Jew can be perceived as the most concrete indicators of
dual identity formations in the Ottoman group. Because, in the two big spaces of social life — urban and
rural — agriculture, artisanship, commercial life, and everyday culture and practices were collectivized
to a large extent by preserving religious and ethnic sub-identities. This inclusive organization model,
shaped under Ottoman rule, strengthened the formation of positive attitudes toward unification/integration
within the group with its quality that did not require giving up their sub-identities, and contributed to
the simultaneous identification of group members with other group identities. Intergroup religious/ethnic
prejudices were reduced or at least controlled by the central authority, with the reclassification of both
the Muslim dominant group identity and many sub-identities such as Greek, Armenian, and Jew under
the Ottoman inclusive tent. Thus, in the construction of the envisionment of the common “other”, as an
element of identity formation, it is possible to conclude the existence of a unified Ottoman large group
representation for both dominant group Muslims and non-Muslim groups with a common feeling and

attitude toward the “other”, European Christians, who were not under Ottoman domination.
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Abstract: Njinga (1582 Ndongo-December 1663 Matamba) was a female black warrior from the Ndongo and Matamba
Kingdoms of the Mbundu people known as Angola today where Portuguese is the official language of communication. She
was criticized for assisting the Portuguese, being a cannibal, and contributing to the African slave trade. She could speak
several languages. She was the daughter of King Kiluanji. However, according to a movie on her, she freed her country
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Gong and Liu, 2018).
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Afrika’da Bir Kadin Kralice Hakkinda Bilgi Edinme: Ekolojik Insan Haklar
Savunucusu ve Calkantih Irk¢ilik ve Savas Zamanlarinda Bir Kiz Kardes
Olarak Njinga (1583-1663): Ekolinguistik Bir Calisma

Ozet: Njinga (1582 Ndongo-Aralik 1663 Matamba), bugiin Portekizce’nin resmi iletisim dili oldugu Angola olarak bilinen
Mbundu halkinin Ndongo ve Matamba Kralliklarindan bir kadin siyah savaggidir. Portekizlilere yardim ettigi, yamyam
oldugu ve Afrika kole ticaretine katkida bulundugu i¢in elestirildi. Birkag¢ dil konusgabiliyordu. Kral Kiluanji’'nin kiziydi.
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kurtardr ve kolelige yol act1 (bkz. Graciano (filmin yonetmeni), 2013). Bu calismada, Graciano’nun yonettigi filmde
(2013) ve UNESCO tarafindan hazirlanan ve yayinlanan ¢izgi romandaki (Serbin ve Joubeaud’un ¢izgi roman metni, 2014)
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1. Introduction

Njinga (baptized as Ana de Sousa (1582 Ndongo - December 17, 1663 Matamba)) was recognized as
a cannibal or a savage native from Africa by some Europeans; however, she became the Queen of Ndongo
and Matamba; thus, she opposed the thirteen Portuguese governors who controlled Angola between 1622
and 1663, maintaining her land’s independence despite their constant attacks, and she formed crucial
political-level connections with political entities bordering hers as well as the Dutch West India Company;
Angola had been invaded by the Portuguese from 1575 through 1975, meanwhile, Njinga would battle
with her own strategies; the Portuguese would catch African slaves and transport them to the Americas
from Njinga’s country; Europeans started to invade Africa in 1483 from Kongo; besides, “the first rulers
of the kingdom selected Mbanza Kongo as the capital for both strategic and defensive reasons. Situated on
a high plateau above a river, the city was well protected and had a good water supply as well as fertile land
for farming in the river valley”; resourceful Kongo had a border with Ndongo; Mbanza Kongo belongs
to Angola today; in Kongo, Afonso was the king between 1509 and 1543, and he promoted Catholicism
among Africans, in addition, he made children study Portuguese and Latin; however, he was engaged
in slave trade; “Matamba was located east of Kongo and Ndongo and extended eastward to the Kwango
River in the region known today as Baixa de Cassanje”’; the word of Angola comes from ngola, that is,

“the title of the ruler of Ndongo” (Heywood, 2017, pp.1-8, p.75, pp.263-264).

Njinga was the daughter of Ngola Mbandi Kiluanji who passed away in 1617; her brother Ngola
Mbandi took the throne, successively (Balducci and Serbin, 2014, p.7). She had two younger sisters:
Mukambu and Kifunji, and her mother was an ex-slave before her marriage to her father; Portuguese had
established a colony close to her native land Ndongo and were sending African slaves to South America
(Havemeyer, 2012, p.4). Besides, a Jesuit mission was founded in Luanda in 1560 (Birmingham, 2015,
p.xiii). Njinga was an excellent diplomat and governor. Regarding Njinga, who was sent to Luanda for a
peace negotiation with the Portuguese governor by her brother Ngola Mbande in 1622, she was forced
to sit on a rug, but looking into the eyes of the governor, she sat on one of her servants like a chair for
declaring her equal status to the Portuguese, and especially to the men (Havemeyer, 2012, p.10). She would
return some “European captives” for the recognition of her nation (Rodriguez-McRobbie, 2013, p.68).
She agreed that she would have offered slaves from other tribes to the Portuguese governor, in case he had
abandoned Ndongo (Havemeyer, 2012, p.12). In fact, she became a Catholic for preventing the Portuguese
monopoly on the slave trade (Rodriguez-McRobbie, 2013, p.69). That governor, called Joao Correia de

Sousa was her godfather (Havemeyer, 2012, p.13), her godmother was “her hostess” Ana da Silva, and
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her Catholic name became Ana de Sousa, accordingly (Heywood, 2017, p.75 and Mann, 1996, p.84).
Thus, she was thinking to emancipate Portuguese prisoners, if and only if the Portuguese governor had
emancipated the African slaves, in fact (Havemeyer, 2012, p.14). Njinga had soldiers from the Imbangala
tribe (Rodriguez-McRobbie, 2013, p.69). She got married to the rival Imbangala tribe’s leader Kasanje to
be respected; she terminated her relationship with him and conquered his Matamba with her male and
female soldiers (Havemeyer, 2012, pp.20-21). Strategically, she collaborated with other tribes and the
Dutch for becoming the Queen of Matamba; besides, she initiated the six-year-long negotiations with
the Portuguese in 1648, but she had to recognize “Philip as ruler and the de facto rule of the Portuguese
in Ndongo,” while conserving her leadership in Matamba (Lewis, 2020). In Matamba, she gave up the
Imbangala tradition of sacrificing humans and opened churches (Mann, 1996, p.88). After her death, her
sister Barbara (Mukambu as explained by Graciano (2013)) replaced her (Lewis, 2020).

b

Concerning the theoretical background of this study, Halliday’s (1994) three language “metafunctions’
categorized as (a) “ideational” (“experiential” or “logical” (Gong, Liu, 2018)), (b) “interpersonal,” and (c)
“textual” (as cited in Gong and Liu, 2018) are applied to the discourses used in Serbin and Joubeaud (2014)
and Graciano (2013). Therefore, a clause can be analyzed from ideational, interpersonal, and textual
perspectives in terms of Halliday’s (1994) theory. Halliday’s approaches to ecolinguistics can be related
to the language use in depicting environmental issues (Song, Tang, 2020, p.559). Therefore, language
is a tool used to convince people positively or negatively. According to Song and Tang (2020), when
experiential ideational expressions are pro nature protection, the discourse is eco-beneficial, but when some
anti-experiential expressions exist, the discourse is eco-destructive; “if it is difficult to decide whether the
clause directly reflects beneficial or destructive meaning, then we will just categorize it as an ambivalent
clause”; feelings for a spot and the move individuals can make to that spot shall be “evaluated through
the principles of benevolence and intimacy with nature”: individuals can make “beneficial, ambivalent,
and destructive” moves to different spots in nature for their divergent feelings (p. 560). Some try to

convince others via possibilities. Thus, Halliday argues that the interpersonal function depends on modality

29 ¢ 99 <¢

that is about possibilities and probabilities, including terms such as “maybe,” “perhaps,” “possible,”
“sometimes,” and “always” (Song, Tang, 2020, p.560). Regarding the textual function, the theme, thus
the start point of the discussion continues with a rheme, thus the conclusive remarks that make the text
beneficial, ambivalent, or destructive (Stibbe, 2021, p, 211; p.228 and Song, Tang, 2020, p.561). Thus,
mental metaphors hidden in speech and text can be beneficial, ambivalent, and destructive. In terms of the
foundations of ecolinguistics, in Lakoff and Johnson’s (1980) conceptual metaphor theory, source domains,

consisting of metaphorical concepts’ peculiarities identify the target domain concepts; meanwhile, in
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ecolinguistics, one encounters “source frames” associated with “target domains” (Stibbe, 2015, pp.64-65;
Stibbe, 2021, p.46), as in the metaphorical expression “FOREST FIRES ARE NUCLEAR BOMBS” since
a forest fire can destroy many countries as the trees have been killed after a nuclear bomb attack that is
used as source frame defining a horrible forest fire as the target domain. Thus, in the source frame, one
can see the effects of a nuclear bomb explosion such as the dead, the wounded, the extinction of species,
radiation, dangerous air, et cetera that are associated also with the results of forest fires. Accordingly, the
discourses indifferent to forest fires is eco-destructive, for instance, by encouraging picnicking without
paying attention to its negative consequences, whereas the discourses involving measures to be taken
against forest fires such as warnings and drone uses in the forests can involve eco-ambivalent messages;
however, sentences depicting how the forests are protected against fires and their positive consequences

are eco-beneficial. The metaphorical expressions are written in capital letters in this study, by the way.

According to Stibbe (2015), “a frame” appears as “an area of life,” forming social event frames
including the details on these events through “manifestations” that construct metaphors (Stibbe 2015,
p-17). Thus, metaphors may explain the effects of dangerous events. “Appraisal patterns” are related to
the events’ negative and positive effects’ evaluation; “erasure” removes trivial details in the interpretation
of an event; despite this, “salient” words make prevail crucial details (Stibbe 2015 and 2021, pp.16-17).
Besides, “convinction” looks for the truth in clauses (Stibbe, 2015: 17). According to Windsor (2004),
signs must be defined in accordance with the information they supply to a human being, not how they

reflect static events, in order to be treated functionally in an ecological perspective.

Briefly, this study analyzes how Njinga was defending her country as a warrior, how she was against
the destruction of nature by colonialists, how she tried to combat against slavery, and how she was
performing her ancestral duties as a sister in the seventeenth century in eco-beneficial, eco-ambivalent,
and eco-destructive discourses about her actions. Njinga’s family life was balanced alongside her patriotic

ambitions in turbulent invasion times.

Regarding previous studies on African women, Thornton (1991) argues that Njinga became an
exemplary female ruler in Angola through her foreign policy strategies. Besides, Miller (1975) mentions
that Portuguese appreciate her as the Mbundu leader of Ngola and Matamba for her conversion into
Catholic Christianity and adds that resources on her character are controversial, accusing her of promoting
the slave trade. However, Pantoja (2020) explains that Njinga could become the governor Ngola in 1624
in Ndongo, although Portuguese led to her expulsion in 1626, however, she could become the leader in

Matamba in 1631 and negotiated for peace with the Portuguese. In addition, Pantoja (2020) proposes also
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that she has been a source of inspiration in myths in the American continent. This study of mine differs
from those previous studies, analyzing the discourses on Njinga, as well as her attitudes and behavior in a

movie and a book on her from an ecolinguistic perspective.

2. Aim and Method

The environmental discourse related to Njinga’s victories are gathered from these two resources in this

study with the aim of showing that Njinga was fighting for the environmental rights of her land:

e Graciano, S. [director]. 2013. Njinga Rainha de Angola [Video file]. Lisboa: NOS Audiovisuais,
SA.

e Serbin, S. and Joubeaud, E. (script and text); Balducci, A. and Serbin, S. (pedagogical text); Masioni,
P. (illustrations). 2014. Njinga Mbandi: Queen of Ndongo and Matamba. UNESCO series on women
in African history [19]. Paris: UNESCO.

3. Discussion and Findings

3.1 Metafunctions and Ecolinguistic Discourse

This section will analyze the ideational, interpersonal, and textual metafunctions in the discourses
related to Njinga and ecolinguistic metaphors both in the book and the movie mentioned above in the data

section.

3.1.1 Ideational Metafunction and Eco-beneficial and Eco-destructive Discourse

In relation to the ideational metafunction of language, it involves two linguistic issues as “transitivity
and ergativity” (Ali, 2019, p.18). In transitivity, an “actor’ and the “affected” by the acts of the “actor” exist
during material processes, or the sensor that senses, hears, feels on her or his own during mental processes
(Stibbe, 2021, pp.32-34). In transitivity, one of the following six processes may play a role: “material
process, relational process, verbal process, behavior process, mental process, and existential process.
Material process refers to the process involving physical actions, and it has an actor and a goal; mental

process refers to mental process of thinking, imaging, liking, etc., and it has a senser and a phenomenon;
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relational process is used to describe what kind of relation is between different things, and it has an
attribute and a carrier; verbal process is a process of saying, and it has a sayer and a receiver; behavior
process refers to the physiological activities like crying, breathing, listening, etc., and it has a behaver;
existential process describes the a process of existing, and it always has an existent and an existential
verb” (Gong, Liu, 2018, p.68, my correction). In this section, ecolinguistic metaphors related to these
six processes that appear in sentences in the works related to Njinga’s environmentalism alongside her
feelings (in relation with ergativity) are analyzed. Material processes require an actor, a process, and a
goal to form a clause (Gong, Liu, 2018, p. 69). Both in the book by Serbin and Joubeaud (2014) and the
movie by Graciano (2013), invaders appear as actors destroying lands with the goal of trading goods.
In both works, wars bring the destruction of resources as carriers for being the main causes of nature
destruction. In terms of relational processes, there is a “carrier”, a “process,” and an “attribute”; the verbal
processes have a “sayer,” a speaker and a “receiver,” a listener (Gong, Liu, 2018, pp.68-70). In the movie
(Graciano, 2013) and the book (Serbin, Joubeaud, 2014), the verbal processes occur in the orders of the
Portuguese to the natives. In the behavior process, usual acts are depicted (Gong, Liu, 2018, p.73). In the
book and the movie, invaders search for gold and precious stones, for instance. A mental process involves
thinking; Njinga thinks about different strategies for becoming the queen. Regarding existential processes,
there are farms and natural resources that we see in the movie as the background in the existent ambience.
One can find metaphors related to these processes in both the book and the movie, analyzing the events
depicted chronologically in both works. This study aims to decipher the ecological metaphors related to

these processes.

The following statement posits that Njinga -as an actor- was an angel for the future of her country’s
independence within a material process: “A key figure in African resistance to colonialism, Queen
Njinga defined much of the history of seventeenth-century Angola. An outstanding strategist and skilful
negotiator, she defended her country steadfastly until her death in 1663 at the age of 82" (Serbin, Joubeaud,
2014, p.10). Her ideas were based on the protection of nature as she would wear indigenous clothes
as depicted in the movie by Graciano (2013); however, eco-beneficially, as an ecolinguictic metaphor,
“A QUEEN IS A NATURE PROTECTOR/ANGEL,” but an invader as an actor is danger, and eco-
destructively, as an ecolinguistic metaphor, “INVADERS ARE RAPISTS, THIEVES, AND SERIAL
KILLERS” for destroying the lands, stealing natural products, and killing natives: “In 1560, after a long
voyage, the Portuguese explorer Paulo Dias de Novais landed on the Ndongo coast, close to the mouth
of the Kwanza River”; accordingly, invaders appear as force users entering lands belonging to others,

and eco-metaphorically, “RIVERS ARE TREASURES” as they provide humans with water; however,
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water can be sacred for invaders, too: “WATER IS A BLESSING” as it is used for baptizing people
and one cannot live without drinking water; “Paulo Dias de Novais, accompanied by Portuguese Jesuits,
traders and dignitaries, announced that he had been sent by the Portuguese Crown and requested to be
presented to the King of Ndongo”; trade is an illusory term for native tribes; “ENCULTURATION IS
ENVIRONMENTAL DANGER?” in this statement as an ecolinguistic metaphor, as the one who utters
it regards natives as non- believers and primitives who cannot use money to buy commercial goods, in
fact: “Your Excellency, we wish to develop trade relations with your kingdom and to let you gain from our
missionaries’ knowledge”; bribery was not welcome in Ndongo; when Njinga’s father, Ngola Kiluanje
kia Ndambi, was ruling in Kabasa, the Portuguese could not influence him with gifts; “NATURE IS A
MOTHER” and “NATURE IS A TREASURE” for the people of Ndongo who were talented in “trade,
metalworking, animal husbandry and agriculture” (Serbin, Joubeaud, 2014, pp.12-15, my ecolinguistic
analyses included). Njinga had gold, pearl, and shell earrings (Havemeyer, 2012, p.15). “INVADERS
(ACTORS) ARE “ROBBERS” and “ENVIRONMENTAL DESTRUCTION IS A ROBBERY” are the
ecological metaphors underlying this statement: “They took stock of the country’s wealth and, in particular,
looked for gold and silver mines, much coveted by the Portuguese Crown for its mint”’; the interpersonal
metafunction between the Portuguese governor and the Ndongo’s king, thus Ngola Kiluanje kia Ndambi
was based on a negotiation that he could combat against other kingdoms becoming the leader of an
army; such a negotiation leads to the metaphor “ENVIRONMENTAL DESTRUCTION IS WAR” and
“WARRIORS ARE BOMBS” since Paulo Dias de Novais came back to Ndongo with an army in 1575
to occupy and take the control of Ndongo as a “NATURE RAPIST, BOMBER, THIEF, AND SERIAL
KILLER”; the Portuguese who got Ndongo called it “Angola” and established a port at Sdo Paulo
da Assunc¢do de Loanda (Luanda); accordingly, “Portuguese migrants, namely missionaries, farmers
and merchants, poured into Luanda, and other adventurers acquired land taken from Africans” (Serbin,
Joubeaud, 2014, pp.15-18, my ecolinguistic analyses included). Thus, “AGRICULTURE IS RICHNESS,”
“PRODUCTS ARE WEALTH,” and “INVADERS ARE THIEVES,” considering the lands lost in Ndongo
where Njinga’s meals consisted of chickens, birds, and hares alongside crocodiles and rats, according to
Havemeyer (2012, p.16). Based on the metaphor that “INVADERS ARE NATURE RAPISTS, BOMBERS,
THIEVES, AND SERIAL KILLERS,” Serbin and Joubeaud (2014) explain, “The land had been ravaged.
Famine was rife and slave-trading, so valuable to the Portuguese, had become impossible. They wished to
negotiate a peace treaty” (p.25). Njinga who could speak Portuguese was the best possible negotiator in
such a case. The half-brother of Njinga sent Njinga as a negotiator to meet Dom Joao Correia de Sousa, the

Portuguese Governor for the negotiations; “NATURE DEVASTATION IS ENEMY MAKING” since the
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Portuguese convinced some tribes to combat against other tribes in Africa: “The Mbalagas have destroyed

everything” (Serbin, Joubeaud, 2014, pp.25-26, my ecolinguistic analyses included).

However, “THE SUN IS HOPE” for the future of countries, as Njinga was born on a sunny day in
1581 to the Mbundu tribe in the movie by Graciano (2013), thus, “THE DARKNESS OF THE NIGHT
ARE STRATEGIES,” and “ARROWS STAND FOR THE POWER OF NJINGA.” In the movie by
Graciano (2013), her father recommended her, “Think with your head, not with your heart.” Thus, “THE
HEART IS A CONTAINER FOR EMOTIONS” and “THE MIND IS A CONTAINER FOR IDEAS AND
STRATEGIES FOR THE ENVIRONMENT.” The tribe members cannot accept her as the queen easily
as she is a woman, but her father was against insatiability and fury which can be hot liquid in the heart
to cause abrupt inconsiderate violent acts (see Kovecses, 1990 for the body and emotion metaphors).
However, Njinga is a symbol for nature, and “NATURE IS A MOTHER AND A LEADER.” Nature
provides humans with foods, and when one harms nature, disasters occur. In Ndongo, “GOATS AND
SHEEP ARE RICHNESS” since farming leads to a country’s prosperity. Besides, “THE RIVER IS LIFE”
as Njinga’s half-brother murdered her son in a river, and Njinga’s counsellor killed his son in a river,
Portuguese make Njinga’s sister got drown in the river, and Njinga escaped from the Portuguese, chasing
her to kill her, by throwing herself into a fountain. As the farmers were captured to be sold as slaves,
their country had lost its wealth as food production and safety are obligatory for countries’ survival.
Besides, “TREES ARE HEALTH” and “PLANTS ARE MEDICINE” as Heywood (2017) explains, “In
the low-lying coastal areas south of Luanda, including parts of Kisama, the climate was semi-arid and
inhospitable. Here, however, the majestic and imposing imbondeiro, the baobab tree, was the lifeline of
the local population, providing water, food, shelter, and medicine. The Kisama region was famous for
large slabs of rock salt, which were mined and distributed to all parts of the country” (p.9). Therefore, the
experiential ideational metafunctional eco-beneficial metaphors in the book and the film persuade us that

nature protection is the basis for the survival of every country.

3.1.2 Interpersonal Metafunction

The interpersonal function is on the sustainability of social relations, and it is based on moods and
residues (as cited in Ali, 2019, p.19). According to Stibbe (2015), a text shall evoke certain moods
in relation to appraisal patterns that can be set by ecolinguistic metaphors (p.85). “SISTERS ARE
BLESSINGS” in Njinga’s life, however, her brother was jealous enough about her to kill her son: thus,
“BROTHERS ARE HAZARDS” metaphorically. “NATURE IS A MOTHER” with her nutrients, but
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“MALE INVADERS ARE NATURE MURDERES” in the invasion of Ndongo. When Njinga’s father
Mbandi Ngola Kiluanji, the King of Ndongo, passed away in 1617, her half-brother became the king
(UNESCO, 2014, p.7); the murder of the son of Njinga is also a metaphor for humans’ devastation of
nature that causes even the deaths of humans, thus, “LAND INVASION IS MURDER.” The Portuguese
collaborated with another tribe whose people were known as “Mbangalas” (Serbin, Joubeaud, 2014, p.23)
However, Njinga managed to become the leader of Matamba, fighting against the Portuguese with her
women soldiers in the movie by Graciano (2013), and her spy was Kifunji; that is the reason for which
the Portuguese kill her. Her sister Mukambu replaced her after her death as narrated both by Serbin and
Joubeaud (2014) and Graciano (2013). Thus, if we consider the metaphor “NATURE IS A MOTHER,”
thinking about a female nature, we can also say that “NATURE PROTECTION IS SISTERHOOD.” Njinga
thought about the possibilities of being saved as a nation by communicating with her sisters: Kifunji could
write letters without being caught, but she got caught, and Mukambu could be the next new leader of her

country.

3.1.3 Textual Metafunction

The textual function is about the message to be given in speech or discourse: it consists of a “theme,”
an initial point, and a “rheme,” an ending point for the transmitted message, and it has an “information
structure” evolving from the “given” to the “new” (Ali, 2019, p.19). The theme of both the book and the
film is Njinga’s strength and success, the rheme of the sentences are related to Njinga’s accomplishments.
In fact, the book by UNESCO (2014) explains that she was against slavery: “As they found no gold or
silver mines, the Portuguese decided to trade in slaves on a massive scale in order to supply labour for
the new colony of Brazil” (Serbin, Joubeaud, 2014, p.19). This clause’s theme is that the Portuguese saw
slaves as money instead of silver and gold, and metaphorically, the point to be understood from the rheme
is that “NATURE DESTRUCTION IS SLAVE TRADE.” As we consider products raised by farmers, and
the willingness of the invaders to make farmers slaves in other lands, these are ways of damaging natural
resources since “NATURE IS A PERSON THAT NEEDS CARE AND ATTENTION.” “INVADERS
ARE ATTACKERS AND CRIMINALS” trying to steal from foreign lands both in the movie (by Graciano,
2013) and the book by UNESCO (2014) which mentions that “she would never allow her kingdom to be
subjugated by a foreign power” (Serbin, Joubeaud, 2014, p.21). Thus, “A little further on, Njinga was
stupefied to find an enormous slave shed: before her very eyes, convoys of slaves were being sold and
herded on to slave ships. In only a few years, Luanda had become one of the biggest slave-trading ports on

the African continent. Before negotiations: Just before the negotiations, Njinga stood to one side, thinking
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of the men, women and children on board the slave ships” (Serbin, Joubeaud, 2014, p.29). As she was sent
to start negotiations with the Portuguese by her half-brother, both in the book and the film, she rejected
to sit on a carpet to keep an eye-contact with the Portuguese governor and used one of her servants as a
chair also to show her social status’ equality to those of the Portuguese present for the negotiations. Thus,
“NATURE PROTECTION IS EQUALITY" as all the human beings must protect nature and “NATURE
DESTRUCTION IS A WAR” since lots of fields, forests, and creatures are destroyed during wars. “A
CARPET IS INFERIORITY” and “EYE-CONTACT IS SOCIAL EQUALITY FOR THE PROTECTION
OF NATURE” metaphorically. Therefore, “Njinga communicated her wishes to her maid with a mere
look: the maid immediately crouched on all fours in front of her so that Njinga could sit on her back”
(Serbin, Joubeaud, 2014, p.31). If we think that Njinga got on her servant as if she had been riding a horse,
we can interpret that “THE CITIZENS OF A NATION ARE THE REAL LEADERS,” “A HORSE IS
A FRIEND,” “THE LEADER RIDES THE HORSE TO THE DIRECTION THE HORSE WISHES,”
and “ONLY LEADERS CAN PROTECT NATURE AND ALL THE CREATURES.” All the citizens of
a nation protect its natural resources by collaboration with their leaders. Therefore, “Njinga reached a
twofold agreement: the withdrawal of Portuguese troops from Ndongo and recognition of its sovereignty.
In return, she agreed to open trade routes to the Portuguese” (Serbin, Joubeaud, 2014, p.34). At the age
of 40, she decided to get baptized in order to lead to the global recognition of her country; accordingly,
she assumed the name Dona Ana de Sousa both in the book (by Serbin, Joubeaud, 2014) and the movie
(by Graciano, 2013) as a strategy. This agreement was not kept by the Portuguese; Njinga killed her
brother in the movie (by Graciano, 2013), but Serbin and Joubeaud (2014) mention that this death was
“mysterious” (p.35); successively, Njinga became the queen of Ndongo, “NATURE PROTECTION IS A
FIGHT,” too. She becomes a ngola and conquers Matamba both in the book (by Serbin, Joubeaud, 2014)
and the film (by Graciano, 2013). She is successful at defending her land and its environment. Finally,
“the Portuguese Crown renounced its claims to Ndongo in a treaty ratified in Lisbon by King Pedro VI on
24 November 1657 (Serbin, Joubeaud, 2014, p.37). In the movie (by Graciano, 2013), a messenger says,
“The slave port is a prison in our lands.” Besides, in the film (by Graciano, 2013), “THE FOG AND BIRDS
ARE THE DEFEAT FOR NJINGA’S BROTHER AND AN ALARM CALL FOR ENVIRONMENTAL
PROTECTION,” “DANCING IS CELEBRATION,” “NJINGA’S SILENT HEART IS A STRATEGY
TO PROTECT HER LANDS,” and “TO TAKE A STEP BACK TO MOVE FORWARD IS TO TAKE
PRECAUTIONS” by solving a past issue for making a progress, according to Njinga. That is also valid
for environmental protection since one must analyze the historical background of the species on a land to

provide them with their needs. In the film (by Graciano, 2013), she confessed that she wished to protect
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farms and rivers as every nation needs foods and water to survive. In the end, in the film (by Graciano,
2013), in Luanda, the Dutch defeated the Portuguese, and Njinga defended, “the place of a queen is next
to her people,” thus as “NATURE DEVASTATION IS A WAR,” “ENVIRONMENTAL PROTECTION IS
TEAM-WORK.”

4. Conclusion

Njinga appears even today as an exemplary female leader able to make strategic decisions as the
founder of Angola. She protects nature and finds refuge in nature against the enemies. She thinks about
her nation without hesitating to fight with the invaders. She raises awareness on natural resources and
gender equality by raising women soldiers and fighting for becoming a queen defending her citizens’
rights. Besides, Havemeyer (2012) suggests that there is not any evidence on the fact that Njinga murdered
her half-brother and devoured his son’s heart, however, she sold only criminals and war captives as slaves,
while combatting for the freedom of her own tribe’s slaves (p.28). Her baptism was also strategic: in 1660,
the Pope accepted her as a member of the Catholic community, and she was consequently recognized as

an official queen by the Portuguese (Thériault, 2019).

Consequently, the ecolinguistic metaphors make us understand how and why natural resources must
be protected during wars, and the Hallidayan approach makes us conceive the causes of nature devastation
during wars by analyzing sentences. Halliday’s (1994) ideational, interpersonal, and textual metafunctions
make us formulate ecolinguistic metaphors as in the theory suggested by Stibbe (2015 and 2021) and
construct strategies for protecting natural resources during wars. Njinga’s discourse was eco-beneficial,
thinking about her strategies to protect her country, but the male warriors’ discourse was eco-destructive
or ambivalent in the film as they try to kill her, occupy her land, and exploit its natural resources and
people as slaves. As well, in the book published by UNESCO (2014), Njinga is represented with an eco-
beneficial discourse, and the invaders behave eco-destructively as long as they look for treasures, slaves,
and commercial goods by destroying the lands of Ndongo and Matamba, especially when we consider the
suggestion of Lynn White (1967) on the Biblical bases of the nature destruction, and he (1967) refers to the
extinction of aurochs in Europe in 1627 due to hunting practices, Bacon’s view that nature serves humans
with the help of technological scientific developments before the 1850s, and workers that were sent to find
“more potash, sulfur, iron ore, and charcoal,” and their acts that led to “erosion and deforestation” in the
beginning of the fourteenth century (pp.1203-1204). Besides, he (1967) accuses Christian missionaries of

deforestation by saying, “for nearly 2 millennia Christian missionaries have been chopping down sacred



Learning about a Woman Queen in Africa: Njinga (1583-1663) as an Ecological Human Rights Defender and a Sister
Against Turbulent Times of Racism and War: An Ecolinguistic Study — 75/ 77

groves, which are idolatrous because they assume spirit in nature” (p.1206). Considering all these ideas
of White (1967) in addition to his approval for Saint Francis of Assisi’s appreciation for animals, one
can perceive Njinga as a fighter for nature and its resources. Thus, metaphorically, “NJINGA IS THE
MOTHER NATURE,” as the founder of a country, and her actions prove that women can be soldiers, enter
the military, can be elected as presidents, and must study in reply to contemporary issues on women’s

rights. In a prospective study, Njinga’s life can be analyzed from ecofeminist perspectives.
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Erken Evlilik Sorunu ve Kadin Saghgi: Giincel Bir Degerlendirme
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Ozet: Bu calismadaki temel amag erken yas evliliklerin kadin saglig1 iizerine olan etkilerini ortaya koymaktir. Bu konu
hakkindaki temel sorun bu tiir evliliklerin her ne kadar diisme egiliminde olsa da varligini hala siirdiiriiyor olmasidir. Bu
calisma bu konuda farkindalik saglayarak sorunun ¢oziimiine katkida bulunmayi1 amaglamaktadir. Erken yasta evlilik
terimi, genel anlamda bireylerin 18 yasindan 6nce yaptig1 evlilikler i¢in kullanilmaktadir. Diinya’da 6zellikle az gelismis ve
gelismekte olan iilkelerde, 18 yasindan dnce evlenenlerin oraninin gelismis iilkelere kiyasla ¢ok yiiksek oldugu bilinmektedir.
Bunun en 6nemli nedeni kadina toplumsal olarak verilen rollerdir. Erken evlilik nedenleri arasinda yiiksek morbidite ve
mortalite oranlarinin bir sonucu olarak tireme kaygisi, kiz ¢cocuklarinin ekonomik bir ‘yiik’ olarak goriilmesi ve geleneksel
kiiltiirel degerler bakimindan erken evliliklerin ‘iyi’ bir secenek olarak goriilmesi gelmektedir. Calismaya gore, erken
yasta evliligin kadinlarin fiziksel, sosyal ve ruhsal yasamlarina yonelik olumsuz bir¢ok etkisi bulunmaktadir. Kadin
sagligina son derece olumsuz etkileri olan erken yagsta evliligin 6nlenmesi i¢in, kiz ¢cocuklarinin egitime erisimlerinin
saglanarak giiclendirilmesi, ebeveynlerin, erkeklerin, erkek cocuklarin ve toplumsal ¢cevrenin bu konuda bilin¢lendirilmesi
gerekmektedir. Ozellikle kiz gocuklarimin egitime erisimleri icin gerekli Gnlemlerin alinmasi, politikalar gelistirilmesi ve
uygulanmasi ile erken evliliklerin azalmasi ve kadin sagliginin iyilestirilmesi miimkiin olabilir.

Anahtar Kelimeler: Adolesan Gebelik, Cocuk Evliligi, Cocuk Gelin, Erken Yas Evlilik, Kadin Sagligi

The Problem of Early Marriage and Women’s Health: A Current Review

Abstract: The primary purpose of this study is to reveal the effects of early marriages on women’s health. The main
problem with this issue is that such marriages still exist, although they tend to decline. This study aims to contribute to the
solution of the problem by raising awareness on this subject. The term early marriage is generally used for marriages made
by individuals before the age of 18. It is known that the rate of those who marry before the age of 18 is very high in the
world, especially in underdeveloped and developing countries, compared to developed countries. The most important reason
for this is the social roles given to women. Among the reasons for early marriage are reproductive anxiety as a result of high
morbidity and mortality rates, girls being seen as an economic ‘burden’ and early marriages being seen as a good option in
terms of traditional cultural values. According to the study, early marriage has many negative effects on women’s physical,
social and spiritual lives. In order to prevent early marriage, which has extremely negative effects on women’s health, it is
necessary to strengthen girls’ access to education and raise awareness of parents, men, boys, and the social environment on
this issue. It may be possible to reduce early marriages and improve women’s health by taking the necessary measures,
developing and implementing policies, especially for girls” access to education.
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1. Giris

Dogum, evlilik ve 6liim gibi olaylar insan yagamindaki en dnemli olaylar olarak kabul edilir. Bu
lic olay arasinda sadece evlilik bir secimdir ve bu secimi yapma hakk: uluslararasi insan haklari ilke
ve politikalar1 tarafindan taninmaktadir. Ne yazik ki geng kizlar '/¢ocuklar cogunlukla bu hakka aykir
evlilikler yapmaya zorlanmaktadir. 18 yagin altindaki bir cocugun evliligi olarak tanimlanan ¢ocuk evliligi
icin kullanilan diger terimler arasinda “erken yasta evlilik” ve “cocuk gelinler” sayilabilir. Erken evlilik
terimi belirsiz olarak goriilebilir ¢iinkii bir kisi i¢in erken olan, bir bagkasi i¢in gec olabilir (Osakinle,
Tayo-Olajubutu, 2017). Kiiresel olarak, genc kadinlarin %29’u 18 yasindan once evlenmistir. Birlesmisg
Milletler Cocuklara Yardim Fonu (United Nations International Children’s Emergency Fund/UNICEF),
diinyadaki 1,1 milyar kiz ¢ocugundan 22 milyonunun hélihazirda evli oldugu ve niifus arttik¢a bu sayinin

artacagin bildirilmistir (UNICEEF, 2017).

Cogu durumda, kizlar okula gitmeleri gerekirken erken yasta evlilige zorlanmaktadir. Baz1 durumlarda
ise evlenmek isteyip istemedikleri sorulmamakta ve/veya esleri hakkinda karar veremeyecek kadar kiigiik
yaslarda bulunmaktadirlar. Bazen de, cocuklar yasa ve hatta gelenekler oniinde ‘riza’lari ile buna yonelmis
olabilmektedirler. Gercekte ise, riza onlar adina bagkalari tarafindan alinmis olabilmektedir. Erken yasta
evliliklerin farkli nedenleri olmasina ve cesitli bi¢cimler alabilmesine karsilik erkek ya da kiz cocugunun

evlendirilmesi, yani erken yasta evlilik insan haklarinin apagik ihlal edilmesidir (UNICEF, 2001).

Cocuk yasta evliliklerde bagka bircok sorunun yani sira, belki de en 6nemli sorun, bu yasta gebelik
ve dogum yapmanin one ¢ikmasidir. Erken yasta evlendirilen genc kizlar, bedensel, ruhsal gelisimini
tamamlamamig olmalari ve sosyal konularda yetersiz bilgi birikimleri nedeniyle genellikle cocuk doguracak
kadar olgun degildirler. Bu kizlar, cinsel saglik, cinsel yolla bulasan hastaliklar, iletisim, ebeveynlik rolleri
ve psikolojik sorunlarla kars1 karstyadirlar (Lowe, vd., 2021). Cocuk evliligi sorunu son yirmi yilda biiytik
ilgi gorerek ortadan kaldirilmasi ve Birlesmis Milletler Konseyi’nin Siirdiiriilebilir Kalkinma Hedefleri
arasina dahil edilmesi gereken bir hedef haline gelmistir. Bu insanlik dis1 eylemi ortadan kaldirmak i¢in
caligan oOrgiitlerin, tilkelerin ve bireylerin sayist da her gecen giin artmakta ve geng kizlarin geleceklerinin
her seye karsin giderek daha aydinlik oldugu goriilmektedir. Son veriler, diinya genelinde ¢ocuk evlilik
oranlarinda bir azalma oldugunu, ancak bolgeler ve iilkeler arasinda 6nemli farkliliklar oldugunu goster-

mektedir. Baz1 bolgelerde hala yiiksek oranlarda cocuk evlilikleri yasanirken, bazilarinda ise azalma ya da

"Metinde ‘kiz’ sozciigii ve sifatini, cocukluktan yetiskin olana kadarki siirecin biitiiniine gonderme yaparak, bu ad veya sifat1 kadin bireyleri tammlamak igin kullantyoruz.
Yazarlara gore, bir kiz cocugu, yiyecek, giyecek, egitim, barinma gibi temel gereksinimleri ve yaptig1 her seyde ona rehberlik etmesi igin hald ebeveynlerine bagiml bireylerdir.
Metinde bu tanim ve kabulden hareketle ‘kiz’ sozciigii kullanilmaktadir
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durgunluk yasanmaktadir (UNICEF, 2018).

Bu calisma, erken yasta evliligin yaygin oldugu ve olmadig1 yerlerdeki farkliliklar1 ve benzerlikleri
ve ayrica, erken yasta evliligin kadinlarin fiziksel, ruhsal ve toplumsal saglhig tizerindeki etkilerini ele
almaktadir. Bunlara ek olarak bu calismada, erken yasta evliliklerin 6nlenebilmesi i¢in gerekli politika ve

uygulamalara dair Oneriler de sunulmaktadir.

2. Erken Yasta Evliligin Tarihsel ve Kavramsal Arka Plani

Cocuk yasta evlilik ve ¢cocuk donemi besik kertmesi (nisan) adetleri cesitli zaman ve bolgelerde
meydana gelmistir. Genellikle goriicii usulii evlilikle iligkili olan bu tiir gelenekler Afrika, Nijerya, Asya,
Okyanusya ve Giiney Amerika’nin bazi1 bolgelerinde yaygindir; eski zamanlarda Avrupa’da da goriilebili-
yordu (Osakinle, Tayo-Olajubutu, 2017). Diinya genelinde 18 yasini doldurmadan evlenen ve yasamini
stirdiiren kadin ve kiz ¢ocuklarinin sayisinin 650 milyon oldugu tahmin edilmektedir. Gelismekte olan iilke-
lerde, her 3 kizdan 1’1 18 yasina gelmeden ve her 5 kizdan 1’1 15 yasina gelmeden evlenmektedir (Efevbera,
Bhabha, 2020). Erken yasta evlilik, taraflardan birinin veya her ikisinin de 18 yasin1 doldurmadig: resmi
veya gayri resmi bir birliktelik olarak tanimlanabilir. Bugiin erken yasta evlilik toplumsal cinsiyet esitligi,
kiiresel saglik ve kalkinmanin 6niindeki onemli engellerden biri olarak kabul edilmektedir. Ancak erken
yasta evlilik konusu yeni bir olgu degildir; Ortacag ve eski uygarliklarda, bir kiz cocugunun ergenlige
ulastifinda veya daha erken yasta evlendirilmesi dogal ve siiregelen bir uygulamaydi. Bu uygulama,
kizlarin ¢ogunun 15 yasinda evlendirildigi Orta Cag’a kadar uzanmaktadir. Yahudiler 12 yasindaki kizlar
yetigkin olarak kabul ederken, Antebellum Amerikan kiiltiirii, bugiiniin tersine daha gen¢ kadinlar1 ve
onemli Olctide yash erkekleri kapsayan evlilikleri benimsiyordu. Eski zamanlarda evlilik, bir birliktelikten
cok bir ‘sozlesme’ olarak algilanirdi ve geng kizlar kocalarinin mali olarak goriiliirdii (Schaffnit, Lawson,

2021).

Erken yasta evliligi bir¢cok faktor etkilemektedir. Antropolojik bir ¢cerceveden bakildiginda ilk olarak,
hastalik (morbidite) ve 6liim (mortalite) oranlarinin yiiksek oldugu durumlarda erken yasta evlilik bir
varkalim ve/veya biyolojik yeniden iiretim stratejisidir. Yasam tarihi kuraminin temel bir varsayimu, sert
digsal veya cevresel bir ortamin zorunluluklari, fizyolojik bozulmanin ve ardindan gelen 6liim siirecinden
once tiremenin bagarili bir sekilde gerceklesmesini saglamak i¢in hizlandirilmig bir lireme stratejisinin bir
gereklilik oldugu argiimanini ileri stirmektedir (Schaffnit, Lawson, 2021). Bu argiimanin temelinde, yasam

beklentisinin diisiik oldugu durumlarda erken iiremenin genlerin bir sonraki nesle aktarilmasin saglama
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olasiligidir. Bu nedenle, diisiik yasam beklentisi ve yiiksek 6liim oranlarina sahip toplum ve uluslarda

erken yasta evlilik bir norma doniigmiistir.

Erken yasta evliligi etkileyen ikinci bir faktor ise, ebeveyn-cocuk catismasini igerir. Cogu durumda,
cocuklar ve ebeveynler evlilik kararlar1 konusunda genellikle farkli goriislere sahiptirler. Ebeveynler bu
gibi durumlarda ¢ocuklarim zorlayarak veya manipiile ederek onlari evlilige yonlendirirler (Schaffnit,
Lawson, 2021). Evliligin zamanlamasin1 anlamada kullanilan model, ebeveynler ve 6zellikle kizlari
arasindaki ¢atismadan etkilenir; ebeveynler kizlarini erken yasta evliligin potansiyel tehlikelerini bildigi
halde onlar1 erken evlenmeye zorlayabilmektedirler. Rutin olarak, ebeveynler kizlarini, tiim ailenin yarar1
icin yani evlilik araciligiyla edinilmesi umulan para, mal, miilk, refah vs. i¢in dogrudan veya dolayl
olarak evlenmeye tesvik etmektedirler. Bunun diginda, kiz ¢ocuklari ¢cogu aile icin ekonomik birer ‘yiik’
olarak goriilmektedir. Bu bakimdan, kiz ¢ocuklarinin erken yasta evlendirilmesinden oncelikle ebeveynler
yararlanir, ¢ilinkii bu onlarin ‘yiiklerini’ azaltir ve diger cocuklara ‘yatirim yapmak’ i¢in de kaynak saglar.
Ornegin ebeveynler genellikle ceyiz olarak aldiklar1 maddi ddiiller nedeniyle bu tiir evliliklerden fayda
saglamaktadirlar (Kidman, 2017). Bu nedenle, yoksul ailelerden gelen kizlar, zengin ailelerden gelen
kizlara gore daha erken evlenirler veya evlenmeye zorlanirlar. Ayrica bir¢ok ¢alisma, gelinin yasinin
kiigiikliigiiniin bahsedilen tiirden finansal 6diil ya da transferler icin ¢ok énemli bir ‘art1 deger’ oldugunu

da gostermektedir (Schaftnit, Lawson, 2021).

Erken yasta evliligi etkileyen bir diger faktor ise erken yasta evliligin genellikle yerel Olgek ve
normlarda kiz ¢cocuklari i¢in mevcut en iyi segenek olarak goriilmesidir. Erken yasta evlilik, 6zellikle
ideal olmasa da bircok maddi ve manevi kisitlamalarla yiiz yiize kalan insanlar arasinda ne yazik ki
stirdiiriilmeye devam etmektedir. Kizlar genellikle kaderlerini benimser ve bir yetigkin olarak kimliklerini,
statiilerini ve saygilarini giivence altina almak i¢in cabucak ¢ocuk dogururlar (Osakinle, Tayo-Olajubutu,
2017). Ozgiil olarak bu durum ebeveynlerin ve kizlarimin dezavantajli gecmisleriyle ilgilidir. Kizlar
icin, egitim, calisma gibi firsat ve olanaklar1 son derece sinirli olan ebeveynler ve kiz cocuklari ataerkil
normlar1 benimsemek zorunda kalarak s6z konusu pratigi siirdiirmeye isteyerek ya da istemeden katkida

bulunmaktadirlar (Schaffnit, Lawson, 2021).

3. Erken Yas Evlilikler Acisindan Bolgesel Farkliliklar ve Benzerlikler

Erken yasta evlilikler, iilkeler arasinda farkliliklar gostermektedir. Erken yasta evlilikler en ¢ok

az geligsmis, gelismemis ve gelismekte olan iilkelerde yaygindir. Geligsmis iilkelerin ¢ok azinda, geng
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kadinlarin ebeveyn izni ve/veya mahkeme onayi ile 18 yasindan kiiciik yasta evlenmesine izin veril-
mektedir (UNICEF, 2017). Geng/¢ocuk gelinlerin ¢cogunlugu ¢ok esli hanelere ikinci veya iiglincii es
olarak katilmaktadir. Cogu Sahra Alt1 Afrika iilkesinde ¢ocuk yasta evlilikleri su¢ haline getiren cinsel
siddeti Onleme yasalarina ragmen, erken yasta evlilik uygulamasi devam etmektedir. Erken yasta evlilikler,
Bat1 ve Orta Afrika’da da oldukc¢a yaygindir (Elengemoke, Susuman, 2021). UNICEF in verilerine gore,
Diinya genelinde 2014 ve 2020 yillar1 arasinda 20-24 yas grubundakilerin %19’ unun 18 yasindan once,
9%5’1nin 15 yasindan 6nce evlendigi; az gelismis iilkelerde ise, 20-24 yas grubundakilerin %36’sinin 18
yasindan once, %10’unun 15 yasindan once evlendigi bildirilmigtir. En yiiksek rakamlar, Bat1 ve Orta
Afrika tilkelerinde 20-24 yas grubundakilerin %37’sinin 18 yasindan once, %13 niin 15 yasindan 6nce
evlendigi bildirilmistir (UNICEF, 2021).

Az gelismis iilkelerde, yoksullugun temel bir rol oynadigi erken evlilige, cesitli faktorler etki etmektedir.
Geleneksel inanglar, normlar ve din, erken yasta/cocuk evliliklerin yiliksek oranlara ulasmasinda one
cikmaktadir. Giinliik uygulamalarda, fikirlerde ve normlarda etnik koken, medyaya maruz kalma, cinsiyete
yonelik tutumlar etkileyen egitim ve cinsel etkinlige baslama yas1 gibi degiskenler de diger faktorler
arasinda gelmektedir. Ayrica, kirsal ve kentsel ortamlar arasindaki farkliliklar, geng kizlarin durumunu,
ekonomik sosyallesmeyi, cinsel iligkilerin baslangicimi ve gebeligi de etkilemektedir (Chung, vd., 2018;
Osakinle, Tayo-Olajubutu, 2017). Sahra alti Afrika’da kirsal cevre, ¢ocuk yasta evlilikleri miimkiin
kilan bir bagka unsur olarak tanimlanmigtir. Genel olarak, Afrika’da ergenlerin yaklasik beste biri gebe
kalmaktadir. Adolesan gebelikler, ikamet yeri, medeni durum, adolesanlarin egitim durumu, anne ve
babalar1 ve ebeveyn-ergen arasindaki cinsel saglik ve lireme saglig iletisimi gibi cesitli sosyo-demografik

faktorlerle iliskilendirilmistir (Kassa, vd., 2018).

Gelismekte olan iilkelerde erken yasta evlilik kaliplar1 daha ¢esitlidir. Bu tiir evliliklere yonlendiri-
len/yonelen kadinlarin ¢ogu, egitim diizeylerinin diisiik oldugu ve ekonomik statiisiiniin zay1f oldugu
kirsal alanlarda yasamaktadirlar. Cogu durumda, ¢ocuklarin erken yasta evlenmelerinin veya evlenmek
lizere nisanlanmalarinin nedenlerinden biri ebeveynlerin sosyo-ekonomik statiisiiniin diisiik olmasi olarak
goriilmektedir (Kyari, Ayodele, 2014). Nepal’de gerceklestirilen 2011 Demografik ve Saglik Arastirmast,
bu iilkedeki 20-24 yas arasindaki kadinlarin %41’inin 18 yasindan 6nce evlendigini gostermistir. Ayni
calismada ayrica ¢ocuk evliliginin okuma yazma bilmeyen kadinlar arasinda yaygin oldugu bulunmustur
(Verma, vd., 2013). Gelismekte olan iilkeler, ozellikle Giiney Asya bolgesindekiler, diinyadaki tiim
cocuk evliliklerinin neredeyse yarisin1 olusturmaktadir. Erken yasta evliliklerin %66’s1 Banglades’te
gergeklesirken, bunu %46’lik bir oran ile Afganistan takip etmektedir. Erken yasta evlilik, cinsiyet

ayrimcilig1 nedeniyle Orta Dogu ve Giiney Asya bolgesinde de dnemli bir sorundur. Bu bolgelerdeki
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aileler ve topluluklarda kizlara ¢ok az deger verilir ve kizlarin evlilikte gecikmesi aile i¢in ek bir maliyet
olarak goriiliir. Yillarca savasin merkezinde olan bolgelerdeki istikrarsizlik ve dogal afetler gibi durumlar,
caresiz aileleri geng kizlarini evlenmeye zorlamaktadir (Khanna, vd., 2013). Ulkemize bakildiginda,
Tiirkiye Niifus ve Saglik Arastirmasi (TNSA) 2018 verilerine gore 15-19 yas grubundaki kadinlar arasinda
evlilik oraninin %35, bu yas grubunda gebe veya cocuk sahibi olanlarin oraninin ise %4 oldugu saptanmustir

(TNSA, 2018).

Bununla birlikte, gelismis lilkeler, az sayida erken yasta evlilik vakalarina sahiptir. Erken yasta evlilikler
konusunda gelismis iilkelerde benzersiz veya ayriksi bir politikaya sahip olan tek iilke Ingiltere’dir.
Ingiltere, Kuzey irlanda ve Galler’de, 16 ve 17 yaslarindaki cocuklarin evlenmeleri yalnizca ¢ocuklarin
izniyle miimkiindiir. iskogya’da ¢ocuklar ancak 16 yasina geldiklerinde evlenebilirler ve ebeveyn izni
almalar1 zorunlu degildir (Barr, 2017). Azgelismis ve gelismekte olan iilkelerin aksine, erken yasta evlilik
gelismig iilkelerin cogunlugu tarafindan terk edilmistir. Bu iilkelerde evlilikler, erkekler ve kadinlarin
yasam deneyimlerinin artig1, 6zgiir se¢im ve olgunlagsmayi takiben gerceklesir ve ebeveynlerin sectigi bir

es ile evlenmeyi kabul etme durumu nadiren goriiliir.

Ozetle, azgelismis, gelismekte olan ve gelismis iilkeler arasinda, erken yasta evlilikle ilgili benzerlikler
ve farkliliklar bulunmaktadir. Azgelismis ve gelismekte olan iilkelerde erken yasta evliligin cogunlukla
okur-yazarlik diizeylerinin diisiik oldugu kirsal alanlarda gerceklestigi goriilmektedir. Bununla birlikte
ayirt edici en 6nemli fark, erken yasta evliligin yoksulluk, cinsiyet ayrimcili8y, istikrarsizlik ve ¢ocuk
evlilik yasalarinin yeterli 6l¢iide uygulanmamasindan kaynaklandig1 sdylenebilir (Svanemyr, vd., 2015).
Ayrica, gelismis lilkelerden farkli olarak, az gelismis veya gelismekte olan iilkelerde geleneksel, dini ve

kiiltiirel uygulamalar erken yasta evliliklerin siirdiiriilmesine 6nemli 6l¢iide katkida bulunmaktadir.

4. Erken Yasta Evliligin Kadin Sagligina Etkileri

4.1 Erken Yasta Evliligin Kadinlarin Fiziksel Saghgina Etkisi

Erken/cocuk yasta evlilik, kizlar1 duygusal ve fiziksel olarak hazir olmadan 6nce cinsel yasama
yonlendirir. Bu nedenle, kendi iireme ve cinsel sagliklar1 hakkinda da sinirli bilgi ve deneyime sahip
olan 18 yas altindaki kadinlarda HIV ve cinsel yolla bulasan enfeksiyon riskinde artig, serviks kanseri
riskinde artig, adolesan gebelikler ve buna baglh gebelik ve dogurduklar1 yenidogan iizerine olumsuz

etkileri bulunmaktadir.
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4.2 HIV ve Cinsel Yolla Bulasan Enfeksiyon Riski

Kiiltiirel ve dini farkliliklara, bolgesel ve etnik farkliliklara bagli olarak ¢ocuk yasta evlilik, evlilik
oncesi cinsel aktiviteye karsi koruyucu bir mekanizma olarak goriilebilir. Ancak, istenmeyen gebelikler
ve cinsel yolla bulasan hastaliklar (CYBH’ler) HIV/AIDS bu déonemde karsimiza ¢ikan endise veren
bir durumdur (Osakinle, Tayo-Olajubutu, 2017). 18 yasindan once evlenen kizlarin, erken donem cinsel
aktivite ve saglik hizmetlerinden yararlanma diizeyleri daha diisiik ve evlilikle birlikte gebelik beklentileri

de oldugundan cinsel yolla bulasan hastaliklara yakalanma riski evlenmemis kizlardan daha yiiksektir.

Evli kizlarin genellikle dogurgan olduklarin1 gostermeleri i¢in baski altinda olduklar1 ve bu nedenle
korunmasiz cinsel iligkiye girme olasiliklarinin daha yiiksek oldugu bildirilmistir. Ayrica, geng kizlarla
evlenen erkeklerin ¢ogunun biiyiik dlciide daha yash oldugu ve bircok cinsel partneri oldugu da tespit
edilmigtir. Erken yasta evlilikte 6nemli diger bir konu da geng kizlarin maddi bagimsizliklarinin olma-
masidir, bu nedenle partnerlerinden herhangi bir talepte bulunma yetkisine de sahip degildirler. Ornegin,
kizlar partnerlerinin HIV testi yaptirmalarini, prezervatif kullanmalarini veya tek egli olmalar1 konusunda

1srar etmelerini isteyemezler (Osakinle, Tayo-Olajubutu, 2017).

Depresif semptomlari veya diisiik benlik saygisi olan ergenlerin, yasitlarina gére gebe kalma olasiliklari-
nin daha yiiksek oldugu bulunmustur. Diisiik benlik saygisina sahip ergenlerin riskli cinsel davraniglarda
bulunma ve kontraseptif kullanma olasiliklarinin daha diisiik oldugu da gosterilmistir (Chung, vd., 2018).
Erken yasta evlilik nedeniyle geng kizlar kendi bagimsiz kimliklerini gelistirme firsatindan da mahrum
birakilmaktadir. Okulu birakmak, erken yasta evlenen geng kizlarin, kendilerini nasil ifade edecekleri
veya diisiincelerini nasil ileri siirecekleri konusunda deneyimsiz olmalarina da neden olur. Bedenlerine
hakimiyet duygusu olmadan veya diisiik benlik saygisi ile biiyiirler, bu da onlar1 cinsel yolla bulasan

hastaliklara ve istenmeyen gebeliklere maruz birakir (Sadaf, vd., 2015).

4.3 Adolesan Gebelik/ Cocuk Doguran Cocuklar

Cocuk yasta evliliklerde gebelik ve dogum, bir bagka endise verici saglik sorunudur. Gebelik, anne
ve fetiis icin cesitli saglik riskleri olusturur. Ik olarak, bagisiklik sistemini baskilayarak geng gebelerin
enfeksiyon hastaliklarina yakalanma riskini arttirir. Cok erken yasta evlenip dogum yapan kadinlarin
ozellikle bedensel sagliklari kotii etkilenmekte ve diizenli olarak ila¢ kullanmalar1 gerekmektedir. Bunlarin
yaklagik yaris1 hematolojik veya dolasim sistemi hastaliklart gibi ¢esitli somatik hastaliklardan etkilenmek-

tedir. Somatik riskin nedenleri biyolojik olarak ergenlik doneminin tamamlanmamast olarak gosterilmistir



Erken Evlilik Sorunu ve Kadin Saghgi: Giincel Bir Degerlendirme — 85/ 99

(Bilano, vd., 2014; Kaplanoglu vd., 2015; Sezgin, Punamaki, 2020).

Geligsmekte olan iilkelerdeki gebelerin yas ortalamasinin Batili {ilkelerden daha geng bir ortalamaya
sahip oldugu ve tiim dogumlarin %11 inin addlesan anneler tarafindan yapildig1 rapor edilmistir. Bir
tilkedeki saglik hizmetlerinin en gii¢clii gostergeleri anne ve yenidogan oliimleridir. Adolesan annelerde
gozlenen Oliimlerin (%25) diger yas grubuna oranla daha yiiksek olmasi, saglik politikalar1 i¢in bu grup
icinde yer alan kadinlarin saglifina 6nem verilmesi gerektigine isaret etmektedir (WHO, 2011). 2017
yilinda, diinyada gebelik ve dogum ile ilgili 6nlenebilir nedenlerden dolayi her giin yaklagik olarak 810
kadinin 6ldiigii bildirilmistir (WHO, 2019). Gelismekte olan iilkelerde, her y1l yaklasik 12 milyon 15-19
yas aras1 ve 777.000 kadar 15 yas alt1 adolesan ¢agdaki kadinin dogum yaptig1 bildirilmistir. Adolesan
donem kadinlarda, gebelik ve dogum komplikasyonlar1 6nemli 6liim nedenleri arasinda yer almaktadir

(WHO, 2020; Arslan, vd., 2020).

Erken yastaki (ad6lesan) gebeliklerin, diisiik dogum agirligi, erken dogum, perinatal 6liim, eklampsi,
operatif vajinal dogum ve anne 6liimii gibi yiiksek gebelik komplikasyonlarina neden oldugu gosterilmistir
(Ergen, vd., 2017). Bu oliimlerin nedeni, kismen gen¢ annelerin sagliksiz, gelisimlerini tamamlayamamais
ve sosyal hizmetler ile lireme hizmetlerine erisimlerinin yeterli olmamasidir (Osakinle, Tayo-Olajubutu,
2017). Annenin kogullar1 ve 6zellikleri, diinya genelinde 15-19 yas aras1 addlesan gebeler arasinda sik
goriilen gebelik ve dogum sirasinda olusan komplikasyonlar sonucu gergeklesen 6liim nedenidir. 2018’de
diinyada 15-19 yas arasindaki her 1000 adolesan cagdaki kadinda 44 dogum oldugu tahmin edilmektedir.
Tiirkiye’de ise bu oran 1000 addlesan cagdaki kadinda 23 olarak tahmin edilmektedir. 2018 TNSA
verilerine gore, 15-19 yas grubu kadinlarda gebe veya ¢ocuk sahibi olanlarin oran1 %4 olarak bildirilmigtir

(UNICEEF, 2019; Arslan, vd., 2020; TNSA, 2018).

Godha ve arkadaglar1 (2013) Hindistan, Pakistan ve Banglades’te erken yasta evlilik ve anne saghigi
arasindaki iligkiyi belirlemek icin yiiriitiilen caligmada, erigkin yas kadinlara kiyasla 15-17 yas arasinda
evlenen kadinlarin ve 14 yasina gelmeden evlenenlerin ilk dogumlarindan 6nce dogum kontrol araclari
kullanmama olasiliginin yiiksek oldugunu bulmuslardir (Godha, vd., 2013). Santhya ve arkadaglar1 (2010)
calismalarinda ¢ocuk evliliklerinde kontraseptif kullaniminin, daha sonra evlenenlere gore daha az yaygin
oldugunu saptamiglardir. Calismada ayrica, 18 yasina gelmeden 6nce evlenen kadinlarin en az bir diisiik

(gebelik kayb1) yasama olasiliginin yiiksek oldugu bulunmustur (Santhya, vd., 2010).

Birlesmis Milletler (BM) tarafindan bildirilen c¢esitli raporlarda, bircok Sahra Alti iilkesinde 15
yasindan kiigiik kizlar arasinda yiiksek bir evlilik egilimi (insidansi) oldugu bildirilmistir. Bir¢ok iilkede,

cocuk evliliklerinden kaynaklanan genital fistiiller, erken dogumlar, 6lii dogum, cinsel yolla bulasan
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hastaliklar, rahim agz1 (serviks) kanseri ve sitma dahil olmak iizere bir¢ok sorun oldugu ve yiiksek oliim
oranlarina en cok eklampsi, HIV enfeksiyonu, dogum sonu kanama (postpartum hemoraji) ve sitmanin
sebep oldugu bildirilmistir. Adolesan/cocuk gebelerin dogumu sirasinda, fetiisiin bas1 vajinaya girse
de, genis omuzlar genellikle annenin heniiz gelisimini tamamlamayan pelvik kemiklerinden gecemez.
Adolesan gebelerin ¢ogunun dogumu, zor dogum ve fistiillerle sonuglanir ve doguma baglh gelisen
fistiillerle yasayan ergen sayisinin 2 milyonun {izerinde oldugu bildirilmigtir. Fistiiller cerrahi olarak
diizeltilmezse, genc kizlarin giinliik yasamini siirdiirmesi olanaksizdir. 15-19 yasindaki kizlarin gebelik
veya dogum sirasinda 6lme olasilig1 20-24 yasindaki kadinlara gore iki kat daha fazla oldugu, 10-14 yas
aras1 kizlarda bu riskin bes kat daha fazla oldugu bildirilmistir (Osakinle, Tayo-Olajubutu, 2017). Geng
kadinlar arasinda sitma ve HIV arasindaki kombinasyonun ise 6liimciil sonuglar1 vardir. HIV ile yasayan
hastalar, plasmodium falciparum enfeksiyonuna kars1 hassastir. Gebelerin plasentalarinda genellikle ilk
gebeliklerini ve sonraki gebeliklerini etkileyen yiiksek sitma paraziti bulunur. HIV ile yasayan geng
gebeler sitma tedavisine diisiik yanit verir, bu da viral yiikiin artmasina ve anneden ¢cocuga bulagma

riskinin artmasina neden olabilir (Nour, 2009).

4.4 Rahim Agz (Serviks) Kanseri Riski

Erken yasta evlilik ve cok eslilik serviks (rahim agzi) kanserinin tetikleyicisidirler. Bircok Afrika
tilkesinin rahim agz1 kanserini yeterince veya etkili bir sekilde tarama kapasitesi olmamasindan dolayi,
rahim agz1 kanseri insidansinin yiiksek oldugu tahmin edilmekte ancak buna yonelik yeterli bilgi bulun-
mamaktadir. Rahim agzi1 kanseri i¢in risk faktorleri arasinda ¢ocuk yasta evlilik, diisiik sosyo-ekonomik
durum, kocanin birden fazla cinsel partneri olmasi, hijyen yetersizligi ve saglik hizmetlerine yetersiz
erisim sayilabilir (Khalaf, vd., 2015; Osakinle, Tayo-Olajubutu, 2017). Mali’de servikal kanser yaygin
olarak goriilmekte ve lilkede 6nemli bir 6liim nedeni olmaya devam eden bir saglik sorunudur (Nour,

2009).

4.5 Dogurduklar: Cocuklara/Yenidogana Etkileri

Cocuk yasta evlilikler, dogum yapan gen¢ annelerin yam sira ¢ocuklarini da etkilemektedir. Erken
yasta evlilikler, gelecek nesli daha yiiksek hastalik ve 6liim riskine maruz birakmaktadir. Cocuk annelerin
diisiik dogum agirlikli veya erken dogmus bebekleri dogurma olasilig1 daha yiiksektir. Ayrica, 20 yasin
altindaki annelerden dogan bebeklerde 6liim oranlari, erigskin yas annelere gore daha yiiksektir. Annelerin

kismen sagliksiz olmalari, lireme ve sosyal hizmetlere erisimlerinin olmamasi ve fiziksel gelisimlerini
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tamamlamamig olmalar1 bebek oliimlerine neden olabilmektedir (Osakinle, Tayo-Olajubutu, 2017). Ayrica,
cinsel yolla bulasan hastaliklarin varliinda ge¢ tedavi veya hastalifin gebeligin ilk {i¢ ayinda alevlenmesi
yenidoganda, korliik, sagirlik, yenidogan enfeksiyonlar1 ve erken dogum gibi etkilere neden olmaktadir

(Nour, 2009).

4.6 Erken Yasta Evliligin Kadin Ruh Saghgna Etkileri

Erken yasta evlilik, gen¢ kizlarin ruhsal/zihinsel saglig1 icin de ciddi sonuglar1 olan bir insan hak-
lar1 ihlalidir. Bu evliliklerin cogunda, geng kizlar yash erkeklerle evlendirilir ve bu da 6nemli bir gii¢
dengesizligi yaratir (John, vd., 2018). Bu tiir iliskilerde, genellikle kizlar hirpalandig1 ve kétii muamele
gordiigii icin yiiksek diizeyde aile ici siddete maruz kalirlar (Kidman, 2017). Es siddeti genellikle geng
esleri travmatize eden duygusal, sozlii ve fiziksel istismar1 kapsamaktadir. Cinsel partner siddeti, erken
yasta evlilik magdurlarinin maruz kaldiklar1 ve ruh sagliklarina zarar veren bir diger 6nemli sorundur.
Kiiltiirel olarak az gelismis ve gelismekte olan iilkelerin ¢ogunda sorun, ergenligin baglangici ile iligkilidir
ve ikincil seks karakterlerinin gelisimi, bir kizin evlilige hazir olmast ile iligkilendirilir. Ayrica, kiiciik/geng
kizlarin evlilige hazir olduklar1 varsayimi, giiclii bir cocuk dogurma beklentisiyle de iliskilidir. Azgelismis
ve gelismekte olan tilkelerdeki geleneklerin ¢ogunda, evliligin erken doneminde ¢cocuk dogur(a)mayan bir
esin diglanma olasilig1 cok yiiksektir. Sonug olarak, bu beklentiler, cinsel iliskinin gerceklestirilmesinin
beklendigi bir ortam yaratarak, genc kizlarin psikolojik travma yagsama olasiliini arttirmaktadir (Hur, vd.,

2021).

Cocukken evlenen kadinlarin ¢cogu, cesitli nedenlerden dolay1 siklikla ruhsal ve zihinsel sorunlar
yasamaktadir. Evlilikleri sirasinda, genellikle cinsellik ve cinsel yasamdan habersizdirler ve cinsellige
girigleri kocalarinca ¢ogunlukla zorla gerceklestirilmektedir (Wondie, vd., 2011). Kadinlarin her kosulda
cinsel iligkiyi reddetme haklar1 vardir ancak bu, ¢cocuk gelinler arasinda nadiren gerceklesir cilinkii evlilikle-
rinde bu hakki iddia edecek giice, cesarete veya 6zgiivene asla sahip olamayacaklardir (McCleary-Sills, vd.,
2015). Bunlara ek olarak, geng¢ gelinlerin 6nemli bir kismi, evlilik giiniinden once kocalarinin kimliginin
asla farkinda degildirler; bu, maruz kaldiklar1 cinsel siddetin ve travmanin boyutunu derinlestirmektedir.
Cinsellige ve cinsel deneyime agina olmama, cinselliin kizlar tarafindan bilinmemesi ile daha da kotiilesir
ve bu, kizlarin ruhsal sagliklarinda ciddi travmalara neden olur (Kidman, 2017). Baglangigtan itibaren,
cocuk gelinin kocas, kizin giivenine layik olmayan ve 6zerkligini ihlal eden biri olarak kurulur. Bu durum
olduk¢a sorunludur, cilinkii magdurlarin 6zerkligi kisith oldugunda es siddetinin olumsuz etkileri genel-

likle daha da kotii bir hal alir. Cinsel zorlama, evlilikte son derece asagilayici ve korkutucu davraniglari
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icerir. Cinsellik mahrem, kisisel ve savunmasiz bir yasam alanidir ve cinsel istismar, tecaviiz ve cinsel
acidan diger asa8ilayic1 deneyimler ciddi sekilde travmatize edicidir. Arastirmalar, cinsel travmanin,
Post-Travmatik Distres Bozuklugu (PTDB), depresyon ve semptom komorbiditesi i¢in en yiiksek riskleri

olusturdugunu dogrulamaktadir (McMillan, Asmundson 2016; Sezgin, Punamaki, 2020).

Cocuk gelinlerin ruh saghigim etkileyen travma, kocalariyla aralarindaki yas farkina bagh olarak da
aciklanmaktadir. Cocuk gelinlerin kocalar1 genellikle babalar1 olacak yasta olan erkeklerdir. Bu durum,
geng kizlarin, evlerinde karar verme konusunda diigiik miizakere giictine sahip olduklar1 anlamina gelir.
Kizlarin geng yaslar1 ve geleneklerin ailede erkege verdigi iktidarin/giiciin yiiksek olmasi nedeniyle
cinsellik baglaminda bedenlerine ne yapilmasi gerektigi konusunda soz sahibi olmalari, {izerinde hi¢bir
yetkileri olmayan konulardan biridir. Bu nedenle, geng kizlarin ne tiir bir cinsellik istedikleri, ne siklikta
cinsel iliski kurmak istedikleri ve koruma kullanip kullanmama konusunda c¢ok az 6zerklikleri vardir veya
hi¢ yoktur (Godha, vd., 2013; Santhya vd., 2010). Farren ve arkadaslar1 (2018), kadinlarin ¢ocuk kaybindan
sonraki iki hafta i¢inde yliksek oranda depresyon, anksiyete ve travma sonrasi stress bozuklugu (TSSB)
yasadiklarim gostermistir (Farren, vd., 2018). Bu calismaya dayanarak, erken gebelik kaybinin daha fazla
yasandig1 adolesan gebeliklerde, depresyon, anksiyete ve TTSB nin de yiiksek oranda goriilecegi sonucu

cikarilabilir.

Cocuk yasta evlilikler geng kizlar arasinda tecaviiz ve travma igin bir alan haline gelmistir. Onemli
iktidar/gii¢c dengesizliklerinin oldugu erken yasta evliliklerin ¢ogunda, 6zellikle kocalariyla cinsel iligki
kurmay1 reddettiklerinde ¢cogu kiz tecaviize ugramaktadir (Kidman, 2017). Yasl kocalar, 6zellikle baglik
parasim1 6dediklerinde, geng eslerine birer nesne gibi davranmaktadirlar. Ortaya ¢ikan gii¢ dengesizligi,
ozellikle cinsel konularda kii¢iik kizlarin kocalariyla miizakere etmelerini zorlastirmaktadir (John, vd.,
2018). Kizlarin ¢ogu, zorla cinsel iligkiye girilmesine son vermek i¢in ¢iglik attiklarini, agladiklarini ve yal-
vardiklarini bildirmistir. Erken yasta evlenen kizlarin ¢cogu, evlilikte isteklerinin yerine getirilmediginden
veya ihtiyaclarinin karsilanmadigindan s6z ederek depresyona girmektedirler (Sadaf, vd., 2013). Bazi
durumlarda, geng esler kocalarin1 gordiiklerinde bayilacak gibi olduklarini ya da kabus gordiiklerini ve
travmatik hissettiklerini ifade etmektedirler. Cogu zaman, kocalar1 onlara ne istediklerinin dnemli ol-
madiZin1 ve kocalarinin isteklerine uymak zorunda olduklarini sdylerken zorla yataga itildiklerini ve cinsel
iliski kurmaya zorlandiklarini belirtmislerdir. Yash kocalarindan yonelen bu kadar yogun cinsel istismarin
sonucu, zay1f konsantrasyon, sinirlilik, travmatik cinsel deneyimlerle ilgili rahatsiz edici diislinceler, asirt
uyarilma ve kabuslari iceren tablolar ortaya cikmaktadir. Magdurlar, kisisel gelecekleri ve evliliklerinin
gelecegi hakkinda umutsuzluklar ve uzun siire devam eden yogun iiziintiiler yasamaktadirlar (Wondie, vd.,

2011).
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4.7 Erken Yasta Evliligin Kadinin Sosyal Saghgina Etkileri

Yillar i¢inde erken yasta evliliklerin kizlarin sosyal sagliklarina da son derece zararli oldugu kanitlan-
mustir. Ancak erken yasta evliliklerde 6ne ¢ikan en 6nemli toplumsal sorun egitimde karsilastiklari firsat
esitsizligidir. Cocuk yasta evlilik, gen¢ kizlarin, ¢cocukluk ve kisisel gelisimlerine hazirlik icin hayati
Onem tagtyan egitim alma firsatin1 ve aileleri ile toplumu gelistirmeye yonelik katkilarimi engellemektedir
(McCleary-Sills, vd., 2015). Acikca, daha iyi bir gelecek icin okula devam etmek isteyebilecek evli
kizlarin bunu yapmalar1 engellenmektedir. Kiz cocuklarinin kiiciik yasta okuldan alinip zorla evlendiril-
meleri ya da evlenmeyi beklerken bagka bir evde ¢alistirilmalari, onlarin zihinsel gelisimlerini oldukca
sinirlandirmaktadir. Ayrica, okulda arkadas edinme ve sosyallesme konularinda da dezavantajli konuma
diismektedirler. Arkadaglik kurmak ve sosyallesmek zihinsel gelisimin cok dnemli bir parcasidir ve bunun
engellenmesi geng kizlarin 6zellikle sosyal becerileri konusunda yetersiz gelisimlerine yol agmaktadir. Bu
kizlarin sadece aile ¢evresinden arkadaslar1 vardir, bu da yeni insanlarla tanisma ve onlardan bir seyler

ogrenme firsatin1 degerlendirmelerini engeller (Sadaf, vd., 2015).

Geng kizlarin evlilik i¢in okuldan uzaklastirilmasi, sonunda hayatlarin1 kazanmalarina yardimei olacak
herhangi bir meslek, nitelik veya beceriye sahip olamayacaklar1 anlamina gelir. Bu kadinlar dul ya da
bosanmuglarsa, gecimlerini genellikle temizlik yaparak, yemek pisirerek ve para kazanmak i¢in ¢ocuklara
bakmak gibi isler yaparak saglayabilirler. Siddet ve terk edilme, erken yasta evliliklerle es anlamli olan

diger 6nemli toplumsal sorunlardir (McCleary-Sills, vd., 2015).

Geng kizlar genellikle uzun siireli aile i¢i siddete maruz kalmaktadirlar. Ancak yine de, ailelerinin
onlar1 reddedecegi ve desteklerini lizerlerinden cekecegi, ekonomik desteklerini veya diger toplumsal
imkanlarin1 kaybedecekleri kaygilariyla bosanmak veya evden ayrilma cesaretinden yoksundurlar. Erken
yasta evlilikte uzun siireli siddet, bir¢cok ¢ocuk gelini kendine zarar vermeye, intihar girisimlerine itmigtir
ve bu egilim endige verici bir oranda artmaya devam etmektedir (Gage, 2013). Bu kadinlarin ¢ogu siirekli
olarak kocalar tarafindan doviilmekte ve intihar etmekten baska bir tercih yapamayacaklar1 dlciide de
tecaviize ugramaktadirlar. Cok az kadin, acimasiz kosullar icindeki evliliklerinden kagcma cesaretini
gosterir ve bu da genellikle ¢cok uzun bir zaman alir. Bazi kiiltiirlerde, kocalarindan kagan kadinlar agir

cezalarla kars1 karsiya kalirlar ve hatta aileleri tarafindan oldiiriilebilirler.

Esin terk edilmesi, erken yasta evliliklerle yakindan baglantilidir. Bu tiir evliliklerde erkekler genel-
likle daha yaghidir ve cocuk eslerine ¢cok az saygi duyarlar veya hi¢ saygi gostermezler. Eslerine karst,

evliliklerinin bozulmasina katkida bulunan, zorlayici cinsel iligki, hakaret ve dayak da dahil olmak iizere
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siddet iceren davranislar sergilerler. Erken evlenen kizlarin daha sonraki yaslarda evlenenlere kiyasla
bosanma olasiliginin daha yiiksek oldugu ortaya konmustur. Ayrica cinsel siddet, fiziksel siddetten ziyade
ayrilma durumu ile iligkilidir (UNICEF, 2001). Erken yasta evliliklerde terk etme veya bosanma, cogu
kiz ¢ocugunu yoksulluga karst savunmasiz birakir, ¢iinkii cocuklarin bakimi tamamen onlarin iizerine
kalmaktadir. Geng yasta evli olduklari, gelir getirici becerilere sahip olmadiklar: ve egitimsiz olduklari

icin, yoksulluk durumu da genellikle siireklilik arz eder.

Erken yasta evlilik, gen¢ kizlarin sosyal aglarini/cevrelerini daha ileri yaslarda evlenen kadinlara
gore olumsuz yonden etkilemektedir. Cocuk yasta evlilik, bir kadinin toplumsal cinsiyet rollerine ve
sosyal cevreye kars1 tutumunu da biiyiik olciide etkiler. Erken yasta evlenen kadinlar, sosyal aglarinda
geleneksel olmayan bir yasam secenegine sahip (gelir getirici faaliyetlerde bulunan, okulu bitirip meslek
sahibi olan, 6zgiir ve 6zerk) kadinlarin sayisin1 azaltmistir. Bu, cocuk yasta evliliklerin kadinlarin sosyal
aglarini, egitimlerini, rol modelleriyle etkilesimlerini ve sosyal goriislerini etkiledigi anlamina gelir. Cocuk
gelinlerin erken yasta evlilik ile ilgili tutumlarini, cinsiyet normlarina yonelik goriisler, es ve genis aile ile
iletisim ve etkilesimlerin tiimii etkilemektedir. Ornegin, gelismekte olan iilkelerde, ¢ocuk gelinler cocuk
egitimi, hayatta kalma, ekonomik katilim ve varliklarinin kontroliindeki esitsizlikleri siirdiiren cinsiyet
normlarim1 benimseyebilirler (Asadullah, Zaki, 2019). Bu nedenle, bu kadinlar, erken yasta evliliklere
kars1 miicadele etmek yerine, erken yasta evlilik kiiltiirtinii stirdiirebilirler veya bunu yeniden iliretmeye

ister istemez katkida bulunabilirler.

4.8 Erken Yasta Evlilikleri Onlemek Icin Olas1 Coziim Onerileri

Diinya Saglik Orgiitii, alt1 alana yonelik kanita dayal1 bir kilavuz gelistirmistir: erken evliligin 6nlen-
mesi; cinsellik egitimi, egitim olanaklarinin artirilmasi; ekonomik ve sosyal destek programlari yo-
luyla erken gebeliklerin 6nlenmesi, kontrasepsiyon kullaniminin arttirilmasi; zorla cinsel iligki kurmanin
azaltilmasi, giivenli olmayan kiirtajin dnlenmesi ve dogum 6ncesi, dogum ve dogum sonrasi bakimi

artirtlmasi1 (WHO, 2011; Chandra-Mouli, vd., 2013).

Erken yasta evliligin cocuk gelinler ve gelecekleri icin yikici sonuglart vardir. Erken yasta evlilik
onlarin egitim haklarim ellerinden alir ya da egitim siireclerini kisaltir, cinsel sagliklarini, tireme haklarini,
gelecekteki istihdam firsatlarini tehlikeye atar ve yoksullugu da tesvik eder. Erken yasta evlilik sorununu
onlemeye ve ¢cozmeye yardimel olmak igin ¢esitli girisimler ve programlar yapilabilir. Bunlar arasinda

geng kizlan giiclendirmek, ebeveynler ve toplumsal ¢evrenin egitimi, drgiin egitime erisilebilirligi artirma,
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erkekleri ve erkek cocuklari erken yasta evliligin 6nlenmesi siireclerine katmak ile savunuculuk etkinlikleri

sayilabilir.

4.9 Kizlan Giiclendirmek

Erken yasta evliligin 6nlenmesi herseyden 6nce magdurlarin giiclendirilmesini gerektirir. Geng kizlara
becerilerini gelistirmeleri icin nitelikli ve yaygin e8itimler verilmeli ve erken yasta evliligin tehlikeleri
ve riskleri hakkinda bilgilendirilmelidirler. Ayrica, toplumun erken yasta evlilik riski altindaki kizlar
icin giivenli alanlar yaratmasi ve destek aglar1 gelistirmesi gerekir. Kizlarin yalnizca bireysel gelirlerini
artirmak i¢in degil, ayn1 zamanda aile ve toplum iizerinde etkili olabilecek ekonomik giiclenmeyi artirmak
icin de resmi iggiicii piyasasina dahil olmalidirlar (The Global Partnership to End Child Marriage, 2017).
Bu gerceklestirilebildiginde, bilgi, beceri ve varliklarini devam ettirebilecek cesitli donanimlara sahip

genc kizlar, erken yagta evlilik yerine ise ve calismaya yoneleceklerdir.

Kiz cocuklarinin gii¢lendirilmesi ayn1 zamanda ebeveynlerin onlar1 yiikiimliiliikten ziyade 6zerk bir
varlik olarak gérmelerine de yardimci olur ve erken yasta evlilikle ilgili normlarda degisiklige yol acabilir.
Ozellikle geng kizlarin iletisim, karar verme, para, saghk ve yasal farkindalik gibi konularda yasam

becerileri egitimi almalar1 gerekmektedir (Malhotra, vd., 2011).

Cinsellik ve lireme saglig1 egitimi, danismanlik, akran grubu egitimi, ilgili sivil toplum inisiyatifleri ve
bilgilendirici toplantilar araciligiyla giivenli alanlar olusturulmalidir. Erken yasta evlilikleri engellemek
icin toplum ile birebir iletisime gecen ebe ve hemsirelere 6nemli gorevler diismektedir. Saglik profesyoneli
olarak ebeler ve hemsireler, erken yasta evliliklerin kadinin fiziksel, ruhsal ve sosyal sagligina olumsuz
etkileri konusunda toplumu bilinclendirerek kadin sagliginin yiikseltilmesine katki saglar. Bunun i¢in
bireylere ortadgretimden itibaren egitimler ve ¢alismalar yaparak farkindalik olusturulmasi i¢in caba

harcamak olduk¢a 6nemlidir (Bebitova, Emiil, 2021).

4.10 Ebeveynlerin ve Toplumsal Cevrenin Egitimi

Cogu durumda, kizlar asla kiminle ve ne zaman evleneceklerine karar verme yetkisine sahip degildir.
Toplumsal seferberlik, davranis degisikliginin baglatilmasinda ve zararli uygulamalarin engellenmesinde
cok onemlidir (Jain, Kurz, 2007). Geng yastaki kizlarin evlenmesine genellikle ebeveynler ve toplum-
sal cevre karar verdiginden veya etkide bulundugundan ebeveynlerin ve toplum iiyelerinin egitimi ve

seferberligi hayati 6neme sahiptir (Malhotra, vd., 2011).



Erken Evlilik Sorunu ve Kadin Saghgi: Giincel Bir Degerlendirme — 92/ 99

Ebeveynler ve toplumsal cevre iiyeleri bu siireclere dahil edilerek ufuklar1 genisletilebilir ve kizlari
erken yaglarda evlendirmek yerine okula gondermenin yararlarim1 68renebilirler (Enighe, 2015). Boylesi
genis tabanli ve genis katilimli programlarin basarili bir bicimde uygulanmasi, sivil toplum kuruluglari
(STK), siyasal, dinsel ve akademik cevreler ile yiiz yiize toplantilar, topluluk ve grup egitimi oturumlari ve

kanaat onderlerinin etkili yonlendirmeleriyle gergeklestirilebilir (Malhotra, vd., 2011).

4.11 Orgiin Egitime Erisilebilirligi Artirma

Kizlarin egitim diizeyleri, olgun yasta evlilik ile giiclii bir sekilde baglantilidir. Ortadgretime kadar
ilerlemis olan kizlarin, egitimi olmayan veya az egitime sahip olan kizlara kiyasla cocuk yasta evlenmeleri
pek olas1 degildir. Okullasma, kizlar1 iki nedenden dolay1 erken yasta evlilikten korur. Ilk olarak, bir
kiz okuldayken, cocuk olarak goriiliir ve evlenemez. Ikincisi, okullar ev disindaki kizlar igin giivenli
alanlar saglar. Okullar, ¢cocuk evlilikleri ve kiz ¢ocuklariyla ilgili normlarin degistirilmesinde 6nemli bir
rol oynamaktadir (Malhotra, vd., 2011). Kizlarin okulda kazandiklar1 deneyim ve egitim ile edindikleri
bilgilerin icerigi, ¢evre ile daha iyi iletisim kurmalarina ve ¢ikarlarini savunmalarina yardimci olan
bilgi, beceri ve sosyal aglar edinmelerine yardime1 olur. Ayrica, kizlarin daha yiiksek egitim diizeylerine
ulastiklarinda kendi yasamlari iizerinde denetim sahibi olmalar1 ve toplumda degisiklik yaratmalari daha
olasidir. Daha fazla kizin okula kaydolabilmesi icin tiim egitim diizeyleri kiz ¢ocuklarina acik hale

getirilmelidir (Jain, Kurz, 2007).

Kizlarin nitelikli ve orgiin egitime erisebilmeleri icin Oncelikle okullarin insa edilmesi ve kizlarin
okula kayit ve egitimini tesvik etmek i¢in gerekli olanaklarla donatilmasi gerekmektedir. Okullarda
kadin 6gretmenlerin sayis1 artirilmalidir ¢iinkii kiz ¢ocuklarini etkileyen konular1 daha iyi anlamalar1 ve
onlara rol model olmalart miimkiin olabilir. Kiz ¢ocuklar1 okula kayit i¢cin hazirlanmali, egitilmeli ve
desteklenmelidir. Okul miifredat1 yenilenmeli ve 68retmenler toplumsal cinsiyet duyarliligi, cinsel saglik
ve iireme saglig1, yasam becerileri ve diger saglik sorunlarim ele alacak bicimde egitilmelidirler. Kiz
cocuklarini okula gitmeye tesvik etmek i¢in malzeme, destekleme vb. araclara erisimi kolaylastirmak icin
farkli pratik programlar olusturulmalidir (Malhotra, vd., 2011). Bu miidahaleler biiyiik dlciide egitim alani
icinde gerceklestirilebilir.
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4.12 Erkeklerin ve Erkek Cocuklarm Erken Yasta Evliligin Onlenmesi Siireclerine Dahil Edilmesi

Erkekler ve erkek cocuklarla ¢alismak, erken yasta evliliklerin dnlenmesinde etkili bir strateji ola-
bilir. Erkek cocuklar, cocuk yasta evlilige kars1 egitimci ve savunucu olmak iizere basarili bir bi¢imde
egitilebilirler. Evlilikle ilgili goriislerini acikca ifade edebilen geng erkekler, anne ve babalarimi kiz
kardeslerini evlendirmemeye ikna edebilirler. Ayrica kiz cocugu olan babalar, erken yasta evliligin olum-
suz etkileri hakkinda bilgi sahibi olunca, kizlarin1 da bu konuda bilgilendirerek erken evliligine engel
olabilirler. Hiikiimet ve sivil toplum kuruluglar1 toplumsal cinsiyet esitsizliine, toplumsal cinsiyet rolle-
rine ve normlarina meydan okumak i¢in toplumdaki erkekler ve erkek cocuklarla birlikte ¢calismalidirlar
(Khanna, vd., 2013). Erkeklerin ve erkek cocuklarin da erken yasta evlilikle ilgili deneyimleri ve tutumlari
hakkinda konugsmalarina izin verilmelidir. Erken yasta evliliin gerceklestigi toplumlarin cogunun ataerkil
toplumlar oldugu g6z oniinde bulunduruldugunda, erken yasta evliligin sona ermesi i¢in erkeklerin ve
erkek cocuklarin hem evde hem de toplum icinde iktidarin sahibi olduklar statiiko degistirilmelidir.
Erkeklerin, destekleyici olma, karar verme, sefkat ve saygili olmanin ve bu yonde tutum degisikliklerine
yonelmelerinin ne anlama geldigi hakkinda egitilmeleri gerekir. Ayrica, erken yasta evliligi sona erdirmek
icin erkeklere siddet, yildirma, iktidar ve tahakkiim kurma ve kontrol kurmaya calismak gibi yaygin ‘erkek

olma’ kaliplarindan uzaklasabilmeleri 6gretilmelidir (Greene, vd., 2015).

4.13 Savunuculuk

Cocuk yasta evliliginin sona erdirilmesine yonelik farkindaligi ve baglilig1 artirmak i¢in uluslararasi
ve ulusal diizeyde savunuculuk cabalarinin artirilmasi gerekmektedir. Bunun i¢in, yonetim kurullar1 oda-
larinda ve anlamli bir eylemde bulunmadan tartismak yerine, ger¢ek sorunlarin ele alinmasi gerekmektedir.
Savunuculuk, kizlarin durumunu yiikseltmeye ve tiim aktorlere uyumlu ve koordineli mesajlar yoluyla
stirekli siyasi destek saglamaya odaklanmalidir. Savunuculukla ilgili bir diger 6nemli 6neri, belirli hedef
gruplar1 yabancilastirabilecegi icin cocuk yasta evliligi ‘seytanlastirmaktan’ kaginmaktir (UNICEF, 2017).
Bu, genc¢ kizlarin haklarim1 savunan mesajlarin, istenmeyen bir etkiye sahip olmalarini dnlemek icin

dikkatle tizerinde durulmasi gereken bir duruma isaret eder.

Savunuculuga ayrica, toplumsal cinsiyet esitliginin gelistirilmesine adanmig Kadinin Statiisii Komis-
yonu (Commission on the Status of Women) ve cocuk evliliklerini sona erdirmeyi amaglayan kararlari
destekleme ve es-sponsor olmaya tesvik eden Insan Haklar1 Konseyi (Human Rights Council) gibi plat-

formlar Onciiliik etmelidir (Advocacy, 2021).
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5. Sonuc ve Oneriler

Erken yasta evliligin, metin boyunca da 1srarla vurgulandig iizere kiz ¢ocuklari iizerinde ve topluma
fiziksel, sosyal ve ruhsal-zihinsel sagliga olumsuz etkileri bulunmaktadir. Erken yasta evlilik, bir kizin
cocuklugunu kisaltmakta, tiikketmekte, haklarini elinden almakta ve ¢ok ciddi biyo-psiko-sosyal saglik
riskleri yaratmaktadir. Geng kizlar, fiziksel ve duygusal olarak yeterince gelismemisken erken yasta cinsel
iligki ile tanismakta, bu da 6zellikle gebelikle birlikte fiziksel ve psikolojik olarak onlar1 olduk¢a olumsuz
etkilemektedir. Erken yasta evlilik ayn1 zamanda, cogunlukla eglerinden daha yagh olan kocalar tarafindan
uygulanan siddet, terk etme ve tecaviiz ile sonu¢lanmaktadir. Sonug, travmatik cinsel deneyimler, kabuslar,

depresyon ve travma sonrasi bozukluklarla ilgili diisiincelere sahip genc¢ kizlardir.

Geng kizlarin egitim alma olanaklarindan mahrum birakilmasi, onlarin sosyal becerilerini kaybetmele-
rine, yeni arkadaglar edinmelerine ve istihdam firsatlar1 i¢cin beceri ve bilgi edinememelerine yol agmaktadir.
Erken yasta evlenen kizlarin egitim eksikligi, ozellikle kocalar1 tarafindan terk edildikten sonra onlari
yoksulluga mahkiim ve yatkin olmaya itmektedir. Kizlara kendilerini savunmalar1 ve bagimsiz olmalari
icin bilgi ve beceriler kazandirmak gii¢ verir; ilk cinsel etkinligi, evliligi, hamileligi ve cocuk dogurmay1
geciktirir. Hiikiimet, sivil toplum ve bagka goniillii inisiyatifler, okullarin ingasi, donatilmasi ve addlesan
gebelikleri 6nlemek i¢in kizlarin kayit altina alinarak egitime erigilebilmesini saglamalidir. Egitim, erken
yasta evliliklerin bu tetikleyici giiclerinin cogunu ortadan kaldirmada ¢ok onemli bir faktordiir. Egitim,

erken yasta evliligin gergeklestigi iilkelerin 6zelligi olan yoksulluk dongiisiinii de bozar.

Erken evlenen/evlendirilen gen¢ kizlar HIV/AIDS, rahim agzi kanseri ve hatta 6liim riski yiiksek
gebelik ve dogum komplikasyonlari ile karsilagsmaktadirlar. Ozellikle Sahra alt1 Afrika ve Giiney Asya’da
cocuk evliliginin yaygin bir oldugu yerlerde iyilestirmeler oldugu goriilmektedir. Cocuk evliligi soru-
nunu ele almak icin ¢esitli inisiyatifler s6z konusu olmustur, ancak bunlarin tamamen basarili olduklari
sOylenemez. Simdiye kadar, mevcut programlar cinsiyet ayrimciligini, cocuk evliligi yasalarinin yetersiz

uygulanmasini, yoksullugu, geleneksel cinsiyet¢i norm ve uygulamalar: yeterince ele almamisgtir.

Ebeveynler ve toplum, erken yasta evlilikle ilgili normlar1 degistirmek i¢in Onleyici programlara
entegre edilmesi gereken temel paydaslardir. Cocuk yasta evlilik yasalarinin uygulanmamasi erken yasta
evliliklerin azalmadan devam etmesine izin vermektedir. Savunuculuk cabalari, egitim, sosyal yardim
programlar1 ve medya kampanyalar1 yoluyla ve devletin isbirligi ile erken yasta evliliklere engel olup
giderek sonlanmasimi saglayabilir. Erken yasta evliligin tehlikeleri ve riskleri geng¢ kizlara aktarilarak,

insanlarin erken yasta evliliklerle ilgili normlarini ve diisiincelerini degistirmek icin orgiin ve yaygin
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egitim kesintisiz olarak saglanmalidir.

Erken yasta evliligi sona erdirmek, topluma, kiz ¢ocuklarina, ailelere, devlete ve hiikiimete odaklanan
cok yOnlii bir yaklagima sahip olmay1 gerektirir. Erken yasta evliligin yaygin oldugu farkl iilkelerin
hiikiimetleri adil, tutarli sosyal ve ekonomik politikalar uygulamalidirlar. Yoksullugu sona erdirmek ve
cocuk yasta evlilik kiiltiirlinii ortadan kaldirmak icin hayati 6nem tasiyan nitelikli ve erisilebilir saglik
hizmetleri sunulabilmeli, yonetimler mevcut politikalarin1 gozden gecirmeli ve erken yas evliliklerin

ortadan kaldirilmasi i¢in topyekiin bir seferberlik gerceklestirilebilmelidir.
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1. Giris

R.G. Collingwood, 22 Subat 1889 tarihinde Birlesik Krallik’in Lancashire sehrinde diinyaya gelmis
filozof ve tarihcidir. Collingwood’un erken yasamina yonelik bilgileri “Bir Ozyasamoykiisii” (1996) isimli
eserinden elde etmekteyiz. Kendisi on {i¢ yasina kadar babasi giizel sanatlar profesorii William Gershom
Collingwood tarafindan evde egitilmistir. Collingwood’un babasinin kendisine ¢ok kiiciik yaglardan
itibaren uygulamis oldugu egitim sistemi sayesinde Collingwood, hayatinin erken safthalarinda Latince
ve Antik Yunanca metinlerle tanismistir. Hayatinin ilerleyen safthalarinda ise felsefe ve tarihi bir arada
yiirlitmiis hatta bilim diinyasinda baglantisiz oldugu diisiiniilen bu iki bilimin birbirleri arasindaki iligkileri
ortaya koymustur. Kendisi 6zellikle tarih alaninda Roma Britanyas lizerine calismistir. Felsefe alaninda ise
1914°te diinyay1 kasip kavurmaya baglayan biiyiik savasin ardindan Oxford’a geri dondiigiinde kendisini
realist olarak tanimlamis ve giderek Ingiliz Idealizmi’nin temsilcisi haline gelmistir. Baglica eserleri
sunlardir; “Faith and Reason: Essays in the Philosophy of Religion” (1968), “Bir Ozyasamoykiisii” (1996),
“Speculum Mentis ya da Bilginin Haritast”(2020), “Sanatin Ilkeleri” (2021), “Tarih Tasarumi” (2019) ,
“Doga Tasarimr” (2020) .

Sanatin Ilkeleri, 328 sayfadan ve 15 boliimden olusmaktadir. Yazar kitabin amacim bizlere giris
boliimiinde aktarmaktadir. Kitap, okuyucuya sanatin ne oldugunu mevcut teoriler ve genel goriisler
izerinden tartismak suretiyle anlatmaya ¢alismaktadir. Kitabin ismi ¢ok resmi ve bir giris(introduction)

kitab1 izlenimi yaratsa da okumaya bagladiginiz takdirde sizi icerisine ¢ekerek —konuya ne kadar uzak
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oldugunuzdan bagimsiz bir bi¢cimde- tartismalarin bir parcasi haline getirmektedir. Yazarin tislubunun
akiciligr ve anlasilirligl tartismayi takip etmemizi kolaylastirmaktadir. Pes pese acilan tartismalar ile
birlikte hem sanat konusundaki goriisleri elde etmekteyiz hem de dost havasinda gegen bu tartisma ortami
bizleri konu hakkinda akil yiiriitmeye itmektedir. Bu kitap sanat ile profesyonel veya amator olarak
ilgilenen herkesin okumasini tavsiye ederim. Ciinkii kitap, sadece sanatin bir dali ile sanata ait tek bir

teoriyle ilerlemek yerine bircok farkli perspektife yer vermektedir.

Incelemesini yaptigimiz “Sanatin Ilkeleri” isimli bu Kitap, bir bilim insaninin bilim yapma siirecinde
gecmis deneyimlerinden nasil yararlanabildiginin ve onlardan nasil etkilendiginin en giizel ornegidir.
Collingwood’un annesi kendi doneminde taninan bir sanatciydi. Collingwood sanata yonelik goriisleri,
annesinin sanatini icra etmesi iizerine akil yiirlitmeleri sonucunda olugsmustur. Ebeveynlerini siirekli
olarak izlemis olan Collingwood, sanat hakkinda su sonuca ulagmistir: “Sanat uzmanlarinin hayran
bakiglarina sunulan bitmisg bir {iriin olarak degil de, resim sanatinda belirli bir sorunu elden geldigince
¢6zme girisiminin evde, el altinda tuttugumuz, gozle goriilebilir bir kanit1 olarak géormek gerektigini
ogrendim” (Collingwood, 1996, s. 10). Erken yaglarda deneyimlemis oldugu sanatin icrasinin amaci ve
problemi bu eserinde bir daha kargimiza ¢ikmaktadir. Collingwood, kitabinda sanati ve zaanatin birbirine
karistirildigin1 ve bunlarin birbirinden ayri tutulmasi gerektigini Teknik Sanat Teorisi’ni elestirerek ifade
etmektedir. Zanaatg1 kisiler ortaya koyacag iiriinii 6nceden kafalarinda canlandirabilirler ve bu durum
zanaatg1yl, sanat¢idan ayiran bir durumdur. At nali yapan bir kisi, nasil bir nal ortaya ¢ikartabilecegini bilir.
Teknik Sanat Teorisi’ne gore sanat tam olarak budur. Collingwood bu goriise kars1 ¢ikmaktadir. Ona gére,
sanatin belirli bir kargil181 yoktur ve sanatcilar ortaya ¢ikaracaklari eseri onceden kestiremezler. Kisacasi
yazarin bu tutumu sanatin bir meta unsuru veya safi ¢ikar-zarar iligkisine indirgenmesinin karsisinda bir
tutumdur. O, sanat1 bir ifade bi¢imi olarak gormektedir. Sanatin, kisiye 6zel veya 1smarlama seklinde

yapilmas1 miimkiin degildir. Bu nedenle sanat icra edilirken sonug¢ 6n goriilemez.

Zanaatin ilk 6zelligi olan, amag ve ara¢ ayrimi konusunda Collingwood, Teknik Sanat Teorisi’nin
savini bir kez daha elestirmektedir. Bahsi gecen bu teorinin savi, zanaata ait olan bu 6zelligin sanat i¢in de
oldugu yoniindedir. Yazar siir 6zelinde bu konuya su sekilde yaklasiyor: “Sair, kagit ve dolmakalem alabilir,
kalemi doldurabilir, oturup dirseklerini yerlestirebilir; ama bu eylemler (muhtemelen sairin kafasinda
sliregiden) kompozisyona degil, yazmaya hazirhiktir”(s. 32). Dolayisiyla sanat 6zelinde ara¢ veya amagtan

bahsetmek miimkiin degildir ya da bunlar tamamen i¢ ige gegmistir.

Yazar, sanatin temsil 6zelligi hakkinda Antik Yunan felsefesinde bulunan, yanlis anlagilmis ve hala

anlasilmaya devam eden bir konuda da bizlere 151k tutuyor. Platon’un yillardir ideal devletinden sanatgilart
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kovduguna yoOnelik iddialara cevap veriyor. Bu yanlis anlasilmalarin kaynagini ise Platon’nun konuya

iligkin yazisinin eksik bir sekilde okunmasi ile iligkilendirmektedir.

“Ona kutsal, muhtesem ve hog bir sey olarak saygi gostermeliyiz: Sehrimizde ona benzerinin ol-
madigint —ve buna izin verilmedigini- soylemeliyiz;, onu miir ve meshetmeli, bir ta¢ ile taclandirmali ve
baska bir sehre gondermeliyiz; kendi adimiza, kendi iyiligimiz icin daha yavan ve daha az eglenceli bir

siir ve hikaye anlaticisi calistirmaya devam etmeliyiz” (s.57).

Collingwood, kitabin basindaki vaadini gerceklestirerek, kitabin altinci boliimiinde sanatin “ne”ligi
lizerine tartismasina basliyor. Collingwood’un sanat tasavvuru, bilimsel eserlerin iiretimindeki arka plan
ile benzesmektedir. Bilimsel eserler nasil ki belirli bir deneyimin sonucu, ya da belirli bir rahatsizlik
durumunun tasviri ise, sanat da ayn1 sekilde bir rahatsizligin ifadesidir. Fakat rahatsizlik diye ifade ettigim
bu durum kafa karisikli§ina yol agabilir. Bu durum mutlu bir kisinin nasil rahatsiz oldugu ve bunu nasil bir
sanat eserine doniistiirebildigi hakkinda diistinmeye itebilir. Fakat mutlulugun fazlasi bile insan icerisinde
bir rahatsizliga yol acabilmektedir. Kisiler bu tiir durumlar karsisinda fazla gelen mutlulugu paylasmak
durumundadirlar. Iste tam da bu noktada Collingwood’un sanat tasavvurundaki “hakiki sanat” ortaya

cikmaktadir.

Collingwood, sanatin katarsis benzeri bir durum oldugunu su sézlerle ifade ediyor: “Ifade edile-
mediginde bu duyguyu, aciz ve bastirilmis dedigimiz sekilde hissediyor; ifade edildiginde, bunu, bu
bastirilmis duygusunun yok oldugu bir sekilde hissediyor. Onun zihni bir sekilde hafiflemis ve gevsemistir”
(s.116).

Collingwood’a gore gercek sanat, sanatcilarin birikmis duygularinin bir tiir yansimasi durumundadir.
Birikmis duygularin zaman zaman -sanat¢cinin donemi nedeniyle- agiga vurulmasi tehlike olabilmektedir.
Ayrica her filozof gibi sanat¢ilar da doneminin insanlaridir ve yasadig1 donem g6z oniinde bulundu-
ruldugunda sapkin duygulara da sahip olabilirler. Sanat o halde bir tiir delilik durumu olabilir mi?
Sanatgilar Desiderius Erasmus’un tasvir ettigi “deli”’ler olabilir mi? Gerek bireysel gerekse toplumsal
acidan gizli kalmas1 gerekeni agi18a vuran veya bastirilmig sapkin bir duyguyu 6liim veya sosyal-izolasyon

tehlikesine ragmen dile getiren bir kisi olsa olsa ancak deli olabilir.

Sanatin Ilkeleri, Tiirkgemize 2021 yilinda Fol Kitap araciligryla Mukadder Erkan’in cevirisiyle yeniden
kazandirilmistir. Erkan’in ¢evirmis oldugu bu kitapta, ceviriden kaynakli herhangi bir ifade veya mantik
hatasina rastlamadigimi belirtmek isterim. Ayrica cevirmenin felsefeye olan ilgisi kitabin ¢evirisini daha

giivenilir kilmaktadir. Ciinkii sadece ¢evrilecek dilin bilinmesi, iy1 bir ¢eviri i¢in yeterli degildir. Alanin
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ilgilisi olmak tartismay1 daha iyi kavramaya yol agmaktadir. Aksi takdirde konudan ve yazardan bagimsiz
konular veya tartismada mantik hatalar1 goziimiize carpabilmektedir. Bu degerli eseri yeniden Tiirkgemize

kazandirdig1 i¢in ¢evirmenin kendisine ve Fol Kitap’a tesekkiirii borg bilirim.
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