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ULUSLARARASI LIDERLIK CALISMALARI DERGIiSI: KURAM VE
UYGULAMA HAKKINDA BiLGI

1. Uluslararas1 Liderlik Calismalar1 Dergisi: Kuram ve Uygulama dort ayda bir

olmak tizere yilda ii¢ kez yayinlanan ¢ift kor hakemli ve bilimsel bir dergidir.

2. Yonetim ve liderlik alanina katki saglayacak nitelikteki, 6zglin makale ve

kitap tanitimlarinin  yani sira seminer, konferans ve sempozyum

degerlendirmelerini yaynlar.

3. Makalelerde daha once baska bir yerde yaymlanmamis veya baska bir yere

gonderilmemis olma sart1 aranir.

4. Makaleler ¢agdas Tiirkce ya da Ingilizce yazilmis olarak gdnderilebilir.

5. Dergide hangi makalelerin yayinlanacagina hakem raporlarina gére yayin

kurulu karar verir.

6. Yazimda, 6zel durumlar disinda, TDK Yazim Kilavuzu esas alinir.

7. http://dergipark.gov.tr/ijls sitesinde olan sistemimize yazarlarin {iye olup,

caligmalarini sisteme yiiklemesi gereklidir.
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INTERNATIONAL JOURNAL OF LEADERSHIP STUDIES:
INFORMATION ABOUT THEORY AND PRACTICE

1. The Journal of International Leadership Studies: Theory and Practice is a
double blind peer-reviewed and scientific journal which is published once in

four months, three times a year.

2. It publishes the original papers and book presentations with the quality to
contribute to the management and leadership area as well as seminars,

conferences and symposiums evaluations.

3. Articles must not have been previously published elsewhere or promised

elsewhere.

4. Articles can be sent in contemporary Turkish or English.

5. The editorial board decides which articles will be published in the journal

according to the referee reports.

6. In writing, the TDK Writing Guide is taken as a basis except for some special

cases.

7.The authors are required to be members of the system at

http://dergipark.gov.tr/ijls, and upload their studies to the system.
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Bas Editorlerden

Yayin hayatina Agustos 2018 sayisi ile baslayan Uluslararas1 Liderlik Calismalar1 Dergisi:
Kuram ve Uygulama’nin 5. Cilt 2. Sayisi ile sizlerle yeniden bir araya gelmenin gururunu ve
mutlulugunu yasiyoruz. Bu sayimmizda da liderlik olgusunu disiplinler arasi bir anlayisla
inceleyen gerek kuramsal gerekse uygulamaya doniik makalelere yer verdik. Dergimizde yer
alan makaleler 2021 yilinda giincellenen TR Dizin Dergi Degerlendirme kriterlerine uygun bir

sekilde hazirlanmgtir.

Uluslararasi Liderlik Calismalar1 Dergisi: Kuram ve Uygulama, ¢ift kor hakem sistemiyle ve
hizl1 degerlendirme siireciyle alanda {iiretilen bilimsel ¢aligmalar1 biiyiik bir titizlikle sizlere
sunmaktadir. S6z konusu hedeflerle dergimiz, 6zgiin makalelerin ve kitap tanitimlarinin yani

sira seminer, konferans ve sempozyum degerlendirmelerini de yayimlamaya devam edecektir.

Dergimizin bu sayisinda birbirinden degerli alti makale yer almaktadir. Bu ve gelecek
sayilarimizdaki makaleler, diger c¢aligmalarla birlikte dergimiz, liderlik ve yonetim
alanyazinina 0zgiin ve bilimsel katkilar sunmaya devam edecektir. Dergimize degerli
katkilarda bulunan danigma ve hakem kuruluna, yazarlara tesekkiir ederiz. Bir sonraki sayimiz

yayinlanana kadar hepinize iyilik ve esenlikler diliyoruz.

Agustos 2022
Dr. Sefika Sule ERCETIN & Dr. Suay Nilhan ACIKALIN



From the Editors-in-chief,

We are so proud and glad to come together with you again with Volume 5 of Issue 2 of
International Journal of Leadership Studies: Theory and Practice, which started its publication
life in August 2018. In this issue, we have included both theoretical and applied articles that
analyze the phenomenon of leadership from interdisciplinary perspective. The articles in our
journal have been prepared in accordance with the TR Index Journal Evaluation Criteria
updated in 2021.

With double blind review system and quick evaluation process, International Journal of
Leadership Studies: Theory and Practice presents you the scientific studies conducted in the
field. For that purpose, our journal will continue to publish research articles and book reviews

as well as seminars, conferences and symposium proceedings.

There are six valuable articles in the current issue of our journal. We will continue to
contribute to leadership literature with authentic and scientific studies through our journal.
Lastly, we would like to thank the advisory board, reviewers and the authors for their valuable
contributions to our journal. Until our next issue is published, we wish you all wellness and

well-being.

August 2022
Dr. Sefika Sule ERCETIN & Dr. Suay Nilhan ACIKALIN
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KiTAP iNCELEMESIi: “YURT DISINDA EGiTiM: BURS VE UYGULAMA
ARASINDA KOPRU OLUSTURMA”
Giilsah TASCI*
0z
Son yillarda, yiiksekogrenimde uluslararasi egitimin dnemi gittikge farkina varilan bir sdylem haline gelmistir. Yurt disinda
egitim almanin Ggrencilere olan katkisi diisiiniildiigiinde, "Education Abroad: Bridging Scholarship and Practice" adli
elinizdeki kitap, yliksekdgrenimde uluslararasi egitim {izerine ¢alisan egitim politikacilari, akademisyenler ve arastirmacilar
icin teoriden uygulamaya rehber niteligi tasiyan bir kitaptir.
Anahtar Kelimeler: Uluslararas: Ogrenci, Burs, Uluslararasi Egitim.

Book Review: “Education Abroad: Bridging Scholarship and Practice”

Abstract

In recent years, the importance of international education in higher education has become an increasingly recognized
discourse. Considering the contribution of studying abroad to students, "Education Abroad: Bridging Scholarship and
Practice" is a book that serves as a guide from theory to practice for education politicians, academics and researchers working
on international education in higher education.

Keywords: International Student, Scholarship, International Education.

Giris
Kitabin Kiinyesi: “Yurt Diginda Egitim: Burs ve Uygulama Arasinda Koprii Olusturma”
Editorler: Anthony C. Ogden, Bernhard Streitwieser, Christof Van Mol
Basim Yili: 2021
ISBN 9781138364288
Yayinevi: Routledge

Son yillarda, yiikksekogrenimde uluslararasi egitimin 6nemi gittik¢e farkina varilan bir séylem
haline gelmistir. Yurt disinda egitim almanin Ogrencilere olan katkis1 diisiintildiigiinde Yiiksek
Ogrenim Caligmalart Dernegi'nin arastirma odiiliinii kazanan orijinal adiyla "Education Abroad:

1 Dr. Ogr. Uyesi, 29 Mayis Universitesi, Egitim Yonetimi Ana Bilim Dali, E-posta: gtasci@29mayis.edu.tr, ORCID: 0000-
0003-0701-2824
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Kitap Incelemesi: “Yurt Disinda Egitim: Burs ve Uygulama Arasinda K&prii Olusturma
Giilsah TASCI

Bridging Scholarship and Practice" adli elinizdeki kitap, yiiksek6grenimde uluslararasi egitim tizerine
calisan egitim politikacilari, akademisyenler ve arastirmacilar i¢in teoriden uygulamaya rehber
niteliginde bir kitaptir.

Kitabin editorligiinii yiiksekogrenimde uluslararasilasmada 6ncii isimlerden olan Anthony C.
Ogden, Bernhard Streitwieser ve Christof Van Mol yapmistir. Kitapta dikkat ¢eken temel nokta,
ABD’den Japonya’ya farkli iilkelerin bakis acilarmin kiiresel bir bakis acisiyla mercek altina
alinmastyla okuyucuya zengin ve somut bir perspektif sunmasidir. Ornegin, kitabin editdrlerinin ve
yazarlarinin uluslararas1 alanda farkli cografi bolgelerin temsilcileri olmalari, kitabin bagligi ile
ortiismekte ve okuyucuya farkli cografyalardan bakis agis1 ve deneyim imkan1 sunmaktadir. Ozellikle
de son yillarda yiiksekdgrenimde kuzey-giiney esitsizlik séylemlerini (bkz. Pineda vd., 2020; Tasgi,
2021) dikkate alarak yazarlarin boliimleri “kiiresel bir sdylem” icinde ele almalar1 kitabin farkliligini
ortaya koyan temel bilesenlerdendir. Bu eksende yiiksek6grenimde uluslararas: etkilesimin bir
yansimasi olarak uluslararasi egitim iizerine kiiresel bir burs sunmasi kitabi 6ne ¢ikan noktalarindan
biridir.

Kitap bes temel boliimden olugmaktadir. Kitaptaki her bolim ise kendi iginde ele alinan
boéliimle ilintili konulara yer verilerek teori ve uygulama arasinda kdprii kurulmustur. Birinci bliim
(s.13-42) “Katiim”, temasina odaklanmaktadir. Bu béliimde yurt disinda egitime karar vermenin
mekansal-zamansal baglamlar1 Rachel Brooks ve Johanna Waters tarafindan ele alinirken yurt disinda
egitimdeki esitsizlikler kiiresel bir bakis agisiyla Nicolai Netz, Daniel Klasik, Steve R. Entrich ve
Michelle Barker (s.28-42) tarafindan ¢ok yonlii elestirel bir paradigma ile tartisilmakta ve yurt diginda
egitim alma olasiliginda sosyo-demografik ozelliklerin etkisi vurgulanmaktadir. Benzer bir sekilde,
Netz ve Griittner (2021), yurt disinda egitim ile toplumsal esitsizligin olusumu arasindaki iligkinin
sosyolojik bir analizini yaptiklari ¢aligmada sosyal tabakalagma teorisine dayanarak, uluslararasi
ogrenci hareketliliginin sosyal esitsizligi arttirip artirmadigina iligskin bir senaryoyu giindeme getirerek
“Yurt disinda egitim almaktan en ¢ok kim yararlanir?” sorusuna kapsamli bir yanit aramaktadir. Yine
benzer bir ¢aligmay1 Tasg1 (2021), yiiksekdgretimde uluslararasilasmanin goriinmeyen yiiziinii bagka
bir ifadeyle firsat esitsizligini elestirel bir eksende irdeleyerek argiimalanlarini desteklemektedir.

Ikinci boliim (s.43-72) “Programlama” temas: gercevesinde ele alinmaktadir. Program tiirleri
Kate Moore, Darin Menlove ve Rebecca Pisano tarafindan okuyucuya kesitsel bir analiz bi¢iminde
sunulurken program bilesenlerini yurt disgindaki egitimde bireysel programlama alanlarmin rolii Nick
J. Gozik ve Susan Oguro tarafindan okuyucuya sunulmakta ve okuyucuyu bu nokta iizerinde
diisiinmeye ve sorgulamaya tesvik etmektedir. Ozellikle de bu béliimde yazarlar, 6grencilere bu
stirecte saglanacak destegin dneminin altin1 ¢izmekte ve bu destek yeterli derecede saglandig: takdirde
Ogrencilerin yurt disinda aldiklar1 egitimden en iyi sekilde yararlanmalarina yardimci olacagini
ongormektedirler.

Ucgiincii béliim (s.73-150) ise “Ogrenci Ciktilar” agisindan ele alinmaktadir. Ozellikle de yurt
disindaki egitimin 6grenciler tizerindeki etkisini Joshua S. McKeown, M. Luz Celaya ve Heather H.
Ward akademik perspektifte -akademik gelisim ve basar1 agisindan- ele alirken Jane Jackson, Martin
Howard ve John W. Schwieter ise yurt disinda egitimi, dil yeterliligi baglaminda ele alarak okuyucuya
elestirel bir perspektif sunmaktadir. Bu baglamda, yurt dis1 egitimde ev sahibi iilke vatandaslari ile
yogun etkilesim yabanci dil yeterliligini gelistirmek i¢in 6zellikle 6nemlidir. Aynmi1 bodliimde Chris
Glass ve Mark Holton ise grenci geligimini yurt dig1 egitim programlarinda yer duygusu ve ¢ok
yerellik lizerine odaklanirken Neriko Musha Doerr, David Puente ve Uichi Kamiyoshi, yurt disinda
egitimde 6grenci kimliklerini kiiresel vatandaslik, kimlik ve kiiltlirlerarasi yeterlilik agisindan mercek
altina almaktadir. Ozetle yazarlar, farkli marjinal topluluklarin yurt disinda yasayabilecekleri giic
dengesizlikleri, irk¢ilik gibi gé¢ olgusunun sonuglarini uluslararasi 6grenci perspektifinde, sosyolojik
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dinamikler, ¢ercevesinde ele almakta ve okuyucuyu bu formlar iizerine diisiindiirmektedir. Son olarak
Jannecke Wiers-Jenssen, Martin Tillman ve Cheryl Matherly ise “Yurt disinda egitim lisansiistii
istihdama gecisi nasil etkilemektedir?” sorunsali {izerine okuyucuyu diisiinmeye sevk etmektedir;
clinkli son yillarda, yurt disinda egitim almanin mezunlarin isgilicii piyasast sonuglar iizerindeki
etkilerinin 6nemli oldugunu gostermistir (bkz Roy vd., 2019; Wiers-Jenssen ve Steren, 2021). Wiers-
Jenssen ve Steren (2021) yurt diginda egitim almanin, mezuniyetten yaklasik alt1 ay sonra igsizlik ve
beceri uyumsuzlugu riskini etkileyip etkilemedigini arastirmistir ve arastirma sonucunda, bu riskin
mezunlarin sosyo-demografik 6zelliklerine ve galisma baglamina bagli olarak farklilik gdsterdigini
varsaymiglardir.

Doérdiincii boliimde (s5.151-200) ise “Kurumsal Ciktilar” ele alinmaktadir. John Haupt ve
Santiago Castiello-Gutiérrez, derecelerin tamamlanmasi, mezunlarin verilmesi, kalite gibi kurumsal
etkilere; Betty Leask ve Wendy Green ise tiim dgrenciler igin yurt disindaki egitimin etkisini en st
diizeye ¢ikarma ag¢isindan miifredatin biitiinlestirilmesinin uluslararasilasmasinin énemli noktalarindan
biri oldugunu ve bilhassa da yurt disinda egitim alamayan 6grenciler i¢in dnemli oldugunun altini
cizmektedir. Bu boliimde vurgulanan bir diger nokta ise “is birligi” kiiltliriiniin olusturulmasi
tizerinedir. Yazarlar; 0gretim iyeleri, 6grenciler, uluslararasi ofis personeli arasindaki is birliginin
uluslararasilasmada Onemli bir role sahip olduguna iliskin tespitlerini 6rneklendirerek okuyucuya
sunmaktadir. Bu bolimde dikkat ¢eken noktalardan bir digeri de uluslararasi 6grenme ve uluslararasi
katilimin bir siireklilik olarak daha iyi kavramsallastirilabilecegine yapilan vurgudur. Ozetle, Leask ve
Green'e gore, uluslararasi Ogrenme ve uluslararast katilimin gelecegi diger bir ifade ile
yiiksekdgrenimde uluslarararasilasmanin siirdiiriilebilirligi i¢cin uluslararasit programlarin miifredata
entegre edildigi ii¢ farkli programlama kategorisini dnermektedir. Son kisimda ise Betty Leask, Craig
Whitsed, Hans de With ve Jos Beelen ise uluslararasi egitimde fakiilte katilimimnin, bunu kurumsal
stratejiyle biitiinlestirmenin ve yiliksekogretim kurumlarindaki paydaslarin bu siirece katilmasinin
Onemine vurgu yapmaktadirlar.

Son olarak besinci boliim (5.201-232) “Toplumsal Ciktilar” adli boliim, Adinda van Gaalen,
Jeroen Huisman ve Ravinder Sidhu, yurt dis1 egitimin ¢iktilarini ulusal politikalar agisindan ele alirken
ayn1 zamanda yurt diginda egitimin istenmeyen sonuglarini tartigmaktadir. Yazarlar, ozellikle de
yiiksekogretim kurumlarinin yerel politikalarinda “ayni tip, benzer, ayni cografya” gibi stratejileri baz
alan yiiksekogretim kurumlarini elestirmektedir. Bu tek tiplestirme politikasinin yiiksekdgrenimde
uluslararasilasmanin temel amacma aykirt oldugu goriinmektedir. Oysaki yiiksekogrenimde
uluslararasilasmanin temel amaglarindan biri kiiltiirleraras1 zenginlesmektir. Christopher Ziguras ve
John S. Lucas da yine yiiksekogrenim kurumlarinin ve 6grencilerinin (gelen-giden) yurt dis1 egitimden
beklentilerini sorgulamakta ve toplumsal ¢iktilari ile baglant1 kurarak irdelemektedir.

Sonu¢ kisminda (5.233-236) ise Christof Van Mol, Anthony C. Ogden ve Bernhard
Streitweiser, yurt disi egitim arastirmalar1 ve yurt disi burslarinin gelecekteki yonelimleri {izerine
odaklanarak okuyucuya uluslararast egitimin pek ¢ok Dbileseni {izerine diislindiiriirken
yiiksekdgretimde uluslararasi egitimin degisen yiiziinii yansitmaktadir. Son s6z olarak, “Education
Abroad: Bridging Scholarship and Practice” adl1 bu kitap, yiiksekdgretimde uluslararasilasma alaninda
calisan ve bu alanda yeni galigmalara baslayan aragtirmacilara yol gosterici bir rol {istlenmektedir.
Ozellikle diger kitaplardan farkl olarak kitabin iginde yer alan sézliik kism1 okuyucuya konu hakkinda
temel bir fikir edinmesini saglarken okuyucunun okumalarini kolaylagtirmaktadir. Ayrica her boliimiin
sonundaki okuma Onerileri, okuyucunun derinlemesine arastirma yapma siirecine de rehberlik
etmektedir. Nitekim COVID-19 pandemisi ile uluslararasilasmanin siirdiiriilebilirligini saglayabilmek
ve cagin degisen taleplerine yanit vermek i¢in yeni stratejilerin gelistirilmesi gerekmektedir. Bu
eksende bu kitap yiiksekdgrenimde yurt disi egitimin hem teorik hem de uygulamadaki yansimalarimni
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elestirel bir perspektifte ele almast bakimindan uluslararasi egitim programlarini siirekli giincelleyen
uygulayicilar i¢in drnek bir kitap olmasinin yam sira, yurt disinda egitimin degisen yiizlinii 6zellikle
de firsat esitsizlikleri baglaminda kiiresel bir perspektifte ele almasi bakimindan da yiiksekdgrenim
caligmalari alaninda bir boslugu doldurmaktadir.

Arastirma ve Yayin Etigi Beyam
Bu ¢alismada aragtirma ve yayin etigi esaslarina uyulmustur.
Yazarlarin Makaleye Katki Oranlar:
Makale, tek yazar tarafindan kaleme alinmistir.
Cikar Beyani

Yazarin kisi ve kuruluglarla herhangi bir ¢ikar ¢atigmasi yoktur.
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Extended Abstract

In recent years, the importance of international education in higher education has become an
increasingly recognized discourse. Considering the contribution of studying abroad to students,
"Education Abroad: Bridging Scholarship and Practice™ is a book that serves as a guide from theory to
practice for education politicians, academics and researchers working on international education in
higher education.

The editors of the book are Anthony C. Ogden, Bernhard Streitwieser, and Christof Van Mol,
who are among the pioneers in internationalization in higher education. The main point that draws
attention in the book is that it offers a rich and concrete perspective to the reader by scrutinizing the
perspectives of different countries, from the USA to Japan, with a global viewpoint.

The book consists of five main chapters. Each chapter in the book, provides a bridge between
theory and practice by including topics related to the chapter covered in it. This book, titled
“Education Abroad: Bridging Scholarship and Practice”, plays a guiding role for the researchers who
work in the field of internationalization in higher education and start new studies in this field.
Especially, unlike other books in the field, the dictionary section in the book provides the readers a
way to have an idea about the topic and makes it easier for the readers to read. Additionally, the
reading suggestions at the end of each chapter guide the reader's in-depth research process. As a matter
of fact, it is necessary to develop new strategies in order to ensure the sustainability of
internationalization with the COVID-19 pandemic and to respond to the changing demands of the age.
Within this scope, this book is an exemplary book for the practitioners who constantly update their
international education programs in the way of discussing both theoretical and practical reflections of
foreign education in higher education with a critical perspective, as well as it fills a gap in the field of
higher education studies in terms of addressing the changing face of education in foreign, especially in
the context of inequalities of opportunity, from a global perspective.
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LIDERLIK, LIDERLIK TARZLARI VE TURK GUMRUK IDARELERI OZELINDE
KAMU YONETIMINDE LiDERLIK

Nuh KELES*

0z

Liderlik gegmisten bu yana varligini siirdiiren bir kavram olarak birgok arastirmaya konu olmustur. Tarih biiyiik liderlerin
izleri/yaptiklariyla kaydedilmis ve 6nemli liderlerin bilgileri giiniimiize gelmistir. Liderlikle ilgili bilimsel aragtirmalarin
yapilmasi yonetim bilimi alaninda yapilan aragtirmalara paralel olarak 20. yiizyilin baglarina dayanmaktadir. Tarihsel siiregte
liderlik teorileri “Biiyiik Adam Teorisi, Ozellikler Teorisi, Davranissal Liderlik Teorileri, Durumsal Liderlik Teorileri ve
Modern Liderlik Teorileri” basliklar1 altinda incelenmistir. Yakin ge¢cmiste ve giinlimiizde liderlikle ilgili birgok yeni liderlik
tarzi ortaya ¢ikmistir. Bu ¢alismanin amaci gegtigimiz yiizyili kapsayan tarihsel siirecte ortaya ¢ikan ve giliniimiize kadar
gelen liderlik tarzlarimi genel hatlariyla agiklayarak bu liderlik tarzlarini giimriik idareleri 6zelinde kamu yonetimiyle
iliskilendirmektir. Nitel arastirma yontemlerine uygun bir sekilde bu ¢alisma alanyazin taramasina gore yiriitiilmiis ve
liderlikle ilgili teorik bilgiler sunulmustur. Sonug olarak kamu ydnetiminde bulunan liderler/yoneticiler tarafindan 32 farkli
liderlik tarzi igerisinden demokratik, destekleyici, doniisiimcii, etkilesimci, gorev odakli, karizmatik, otokratik, takim/ekip
yonetimi ve yonetsel liderlik tarzlariin daha uygun/etkili bicimde uygulanabilecegi ifade edilmistir.

Anahtar Kelimeler: Liderlik, Liderlik Tarzlari, Kamu Yonetimi, Giimriik Idaresi

Leadership, Leadership Styles and Leadership in Public Administration Particular of
Turkish Customs Administrations

Abstract

Leadership has been the subject of many researches as a concept that has existed since the past. History has been recorded
with the traces/doings of great leaders and the knowledge of important leaders has survived to the present day. Scientific
research on leadership dates back to the beginning of the 20th century, in parallel with research in management science. In
the historical process, the theories of leadership were examined under the titles of “Great Man Theory, Characteristics
Theory, Behavioral Leadership Theories, Situation Leadership Theories and Modern Leadership Theories”. Many new
leadership styles have emerged in the recent past and today. The aim of this study is to explain in general terms the leadership
styles that emerged in the historical process covering the last century and have survived to the present day, and to relate these
leadership styles to public administration in particular of customs administrations. In accordance with the qualitative research
methods, this study was carried out according to the literature review and theoretical information about leadership was
presented. As a result, it was stated by the leaders/managers in public administration that democratic, supportive,
transformational, transactional, task-oriented, charismatic, autocratic, team management and managerial leadership styles
could be applied more appropriately/effectively among 32 different leadership styles.

Keywords: Leadership, Leadership Styles, Public Administration, Customs Administration
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Giris
Liderlik ge¢misten giinlimiize kadar gelmis, gecen yiizyilda bilimsel arastirmalara konu olmus
ve onemli bir fenomen olarak neredeyse tiim toplumlarda ortaya ¢ikmustir. Tarih 6zellikle biyiik
liderlerin yaptiklariyla hatirlanmis, liderlerin 6nemli 6zellikleri giiniimiize kadar gelebilmistir. Liderler
gevresini ve toplumlar etkileyen kisiler olarak Antik Yunan’da, Cin’de ve Avrupa’da digerlerinden
istlin ve ayricalikli bir yerde olan, insanlar istedikleri yonde yoneten ve 6nemli bir giice sahip olan

kisiler olarak goriilmistiir. Bunun yaninda Misir’da liderler toplumlan tarafindan tanrnya esdeger
kabul edilmistir (Ugurluoglu ve Celik, 2009, s. 122).

Gegen ylizyilda ¢cogu farkli liderlik tarzinin farkli durumlarda daha uygun oldugu; 6zelliklerin,
davraniglarin ve farkli durumlarin istiin performansa yol actigi fikrini destekleyen ¢esitli liderlik
teorileri ortaya atilmistir (Trivellas ve Reklitis, 2014, s. 381). Ozellikler, Davranigsal ve Durumsallik
teorileri/okullart bunlarin baglicalaridir (Bulut ve Meydan, 2018, s. 225-226; Turner ve Miiller, 2005,
s. 50). Liderlerin konumundaki, 6zelliklerindeki ve davraniglarindaki farkliliklardan dolay: liderlik
giiniimiize kadar bir¢cok farkli gekilde agiklanmisg ve birgok farkli liderlik tarzi ifade edilmistir
(RaiSiene, 2014, s. 180-182; Gould, Gallagher ve Allen, 2016, s. 165). Pozitif bilimin gelisimiyle
birlikte toplum iginde 6nemli bir yeri olan liderin ne tiir liderlik 6zelliklerine sahip oldugu, neden bazi
kisilerin ustiin ve g¢evresinde biiyiik etkileme giiciine sahip oldugu, liderlerin 6zelliklerini nasil
kazandig1 veya dogustan mi birtakim &zelliklere sahip olduklart ¢esitli caligmalarla arastirilmigtir
(Akdemir, Tankisi, Aktas, Yildiz ve Oztiirk, 2022).

Bu calisma liderlik tarzlar1 konusuna odaklanmis, kesfedici arastirmalar olarak diizenlenen
nitel aragtirmalar temelinde alanyazini taramasina dayali olarak yiiriitiilmiistiir. Liderlik literatiiriinde
daha once yapilan calismalarda liderlik tarzlarinin biitiin olarak bir arada agiklandig1 bir calismaya
rastlanilmamas1 bu ¢aligmanin yapilmasina zemin hazirlamistir. Tiirk kamu idaresi igerisinde liderlik
onemli bir yer tutmus ve kamu idarelerinde liderlik tarzlarinin ortaya ¢ikartilmasi dnem arz etmistir.
Bu n ¢aligmanin amaci, 6zellikle gectigimiz yilizyili kapsayan tarihsel siirecte (ge¢cmisten-giiniimiize)
ortaya c¢ikan ve gilinlimiize kadar gelen liderlik tarzlarmmi genel hatlariyla aciklayarak bu liderlik
tarzlarim Tiirk kamu idaresi igerisinde yer alan giimriik idareleri 6zelinde kamu yonetimiyle
iligkilendirmektir. Bunun i¢in ¢alismada liderlikle ilgili genel ve teorik bilgilerin sunuldugu girisin
ardindan liderlik alaninda ortaya ¢ikan kuramlar hakkinda bilgiler verilmis, sonrasinda farkli liderlik
tarzlar1 agiklanmistir. Aragtirmanin devaminda ¢aligmaya iligkin yontem, kapsam ve gere¢ hakkinda
bilgiler verilerek glimriik idareleri 6zelinde kamu yonetiminde liderlik ve liderlik tarzlariyla ilgili
aciklama ve onerilerde bulunulmustur. Sonug¢ kisminda ise elde edilen ve sunulan bilgiler ¢ergevesinde
¢esitli ¢ikarimlarda bulunulmustur.

Tarihsel Siirecte Liderlik

Insanlik tarihi kadar eski olan liderlik insan gruplarmin oldugu her toplumda vardir. Her
grupta bir lider oldugu gibi liderden etkilenen ve lideri takip eden bireyler de bulunmaktadir. Liderlik
yoneten ve yonetilenler arasindaki baglantiy: ifade eder. Lider ise bir organizasyonun veya grubun
amaglarina ulagsmasini saglamak i¢in iiyelerini etkileme giiciine sahip olan kisi olarak belirtilebilir
(Arikboga, 2007, s. 214-215). Liderlik genellikle bireylerarasi araglar yoluyla anlamlari, normlari,
duygulari, diisiinceyi ve degerleri etkileme bigimi olarak tanimlanir (Blom ve Alvesson, 2014, s. 344).
Diger taraftan liderlik bireysel veya grup davranisi lizerinde giiclii bir etkiye sahiptir. Liderlik hem bir
stire¢ hem de bir 6zelliktir. Siire¢ agisindan liderlik, grup iiyelerinin faaliyetlerini yonlendirmek ve
koordine etmek i¢in zorlayicit olmayan etkinin kullanimiyken; 6zellik agisindan liderlik, lider olarak
algilanan oOzelliklerin atfedilmesini ifade eder (Yildirim ve Elbas, 2014, s. 324). Liderlikle ilgili
tanmimlarda genellikle etkileme, ikna etme, yonlendirme, giidiileme gibi nitelikler 6n plana ¢ikar. Bu
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durumda liderlik, yonetimin amacina ulasmasi i¢in baskalarini etkileme ve y6nlendirme siireci; lider
ise bu siireci gelistiren kisi olarak ifade edilebilir (Bakan ve Bulut, 2004, s. 153).

Liderligin cesitli toplumlarda c¢esitli bi¢imlerde ortaya c¢iktigi ve dogasi geregi bilimsel
arastirmalara konu oldugu séylenebilir. Liderlikle ilgili tarihsel siirecte 6nemli liderler olarak goriilen
sair, edebiyatci, din adami, hiikiimdarlar ve peygamberler donemlerinde biiyiik bir yer etmis ve tarihin
akisim1 onemli Olgiide etkilemis liderler olarak arastirilmistir. Bu liderler daha ¢ok dénemlerinde 6ncii
ve kahraman niteligindedirler. Tarihsel siirecte donemlerinin kahramanlar1 ve biiylik adamlar
incelenmis, biiylik adamlarin incelenmesiyle baslayan siiregte tarihe yon veren dnemli kisilerin basarilt
bir sekilde gosterdikleri liderlik 6zellikleri incelemelere konu olmustur. Arastirilan liderler dogustan
gelen baz1 6zelliklere sahip olmalar1 nedeniyle olaganiistii isler basarmis kisiler olarak bilinmiglerdir.
Boylece, liderlerin liderlik yaparken gosterdikleri 6zellikler arastirilmaya baslanmistir. Liderin ne tiir
liderlik &zelliklerine sahip oldugunun arastirildigi Ozellikler Teorisinde liderin hangi &zelliklere
(boyu, kilosu, dig goriiniisii, saglig gibi) sahip olmas: gerektigine vurgu yapilmistir (Akyurt, Alparslan
ve Oktar, 2015, s. 51; Turner ve Miiller, 2005, s. 50). Bu donemde liderin fiziksel 6zellikleri, zeka ve
yetenekleri, sosyal pozisyonu, kisiligi, giizel konusmasi, isle ilgili ve sosyal Ozellikleri iizerinde
durulmustur.

Liderlik 6zelliklerinin iginde bulunulan ortama gore degiskenlik gosterebilmesi liderlikle ilgili
genel bir yargitya ulagsmay1 engellemistir. Bu nedenle liderlik 6zellikleri ve liderlik davranislart bir
biitlin olarak arastirmalara konu olmaya baslamistir. Boylece Davranissal Liderlik Teorisi ortaya
¢ikmistir. Liderin ne tiir davranislar sergilediginin arastirildigi ¢aligmalarda liderin ¢alistig1 kisilerle
iligkileri, onlarla iletigimi, yetkilerini devredip devretmemesi gibi davramislar incelenmistir. Ohio
State, Michigan Universitesi liderlik c¢alismalari, Blake ve Mouton’un yonetim tarzi matriksi
davranigsal teorilerin baslicalaridir (Khan, Langove, Shah ve Javid, 2015, s. 47).

Davranigsal liderlik teorisi arastirmalarinda, arastirilan 6nemli liderlerin farkli 6zelliklere ve
farkli davraniglara sahip olmalar1 sebebiyle liderlerin iginde bulunduklari farkli durumlarda farkli
davranabildikleri gozlenmistir. Liderlik 6zellikleri ile liderlik davraniglarinin tiim durumlar i¢in gecerli
olmamasi, arastirmacilari hangi durumlarda nasil davranilmasi gerektigine yoneltmigtir. Bdylece
Durumsal Liderlik Teorisi ortaya c¢ikmustir. Durumsal liderlikte duruma gore farkli degiskenler
arastirillmigtir. Bu hususta genel bir yargiya varilmaya c¢alisilmis, liderin hangi durumda hangi
davranig1 gosterdigi ve bu kosullarin birbirini etkileyip etkilemedigi arastirilmistir. Durumsal liderlik
teorileri arasinda Fiedler’in durumsallik modeli, amag-yol teorisi, Hershey ve Blanchard’in durumsal
liderlik modeli, Tannenbaum ve Schmidt’in liderlik dogrusu kurami, Reddin’in ii¢ boyutlu liderlik
modeli, Vroom ve Yetton’un onder-katilma liderlik yaklagimi sayilabilir (Arikboga, 2007, s. 233;
Bakan ve Bulut, 2004, s. 155-156).

Genel itibariyle glinlimiize kadar gelen calismalarda liderin o6zelliklerine, davraniglarina ve
kosullara odaklanilmistir. Yakin ge¢miste ise modern yaklagimlarla farkli liderlik tarzlari {izerinde
durulmus ve c¢ok cesitli liderlik tarzlar1 ifade edilmistir. Liderlik modelleri liderleri yonetim
siireglerindeki rolleri, astlariyla olan iligkileri, isleyislerde ve atamalara ne kadar dahil olduklar ve
hareket tarzlari gibi konular baglaminda ele almiglardir (Akdemir vd., 2022, s. 81). Literatiirde yer
alan belli basli liderlik teorilerinden sonra birgok farkl: liderlik tarzi tanimlanmis ve bu liderlik tarzlar
detayl1 olarak agiklanmustir.

Liderlik Tarzlar1

Liderlik alanyazininda 1980°1i yillara kadar {i¢ ana yaklagim olan 6zellikler, davranigsal ve
durumsallik yaklasimlariyla liderlik agiklanmaya galisilmistir. Daha sonra ve giiniimiizde ise ¢ok
cesitli liderlik tarzlari ortaya ¢ikmistir. Alanyazin incelendiginde birgok liderlik tarzinin tanimlandigi
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gortlebilir. Bu ¢alismada da alanyazinda rastlanan liderlik tarzlari, agiklayici ve kapsayict bir bigimde
aciklanmigtir. Bu liderlik tiirleri babacan liderlik, basar1 odakli liderlik, ¢oksesli liderlik, demokratik
liderlik, destekleyici liderlik, dontistimcii liderlik, duygusal liderlik, ekip odakli liderlik, entelektiiel
liderlik, enstriimantal (aragsal) liderlik, etik liderlik, etkilesimci liderlik, gorev odakli liderlik, gii¢siiz
liderlik, hizmetkar liderlik, insan odakli liderlik, karizmatik liderlik, katilimci liderlik, kendini
koruyucu liderlik, kolaylastirict liderlik, manevi liderlik, orta yol liderligi, otokratik liderlik, Ortiik
liderlik, 6zerk liderlik, politik liderlik, serbest birakici liderlik, stratejik liderlik, sehir kuliibii liderligi,
takim liderligi, yol gosterici liderlik, yonetsel liderlik olarak siralanabilir. Bu ¢alismada biitiinciil bir
perspektifle, timdengelim-tiimevarim yaklasimlarina uygun olarak (tek tek olgulardan genel ilkelere
ulasilmasina ve genel ilkelerden yola c¢ikilarak varsayimlarda/cikarsamalarda bulunulmasina
dayanarak), ¢alismanin sonraki boliimlerine 1s1k tutmasi i¢in liderlik literatiirii arastirildiginda ortaya
cikan 32 farkli liderlik tarzi incelenmis ve agiklayici bir sekilde sunulmustur.

Babacan Liderlik: Babacanlik, yardimseverlik ve ahlaki davranislar sergiler. Ataerkil toplum
yapis1 gosteren toplumlarda yaygindir. Lider asimetrik bir giicle astlarin duygusal ihtiyaglarini
kargilayabilir ve en uygun secenegi belirler. Kisisel sadakat ile itaate dayanir (Uysal, Keklik, Erdem ve
Celik, 2012, s. 33).

Basart Odakli Liderlik: zorlu hedefler belirleyen, performans iyilestirmeleri arayan,
performansta milkemmelligi vurgulayan, astlarmn yliksek standartlara ulasacagina dair giiveni gosteren
liderlik olarak ifade edilebilir (Yukl, 1982, s. 25).

Coksesli Liderlik: Organizasyon iginde birden fazla sesi dinleyerek kararlara ilham veren,
bireysel dehadan ziyade kolektif zekdyr 6nemseyen liderlik tarzidir (Stenvall, Nyholm ve Rannisto,
2014, s. 172-173).

Demokratik Liderlik: Giicii bir merkezde bir arada toplamaktan ziyade giicii paylasmaya
istekli, ¢alisanlarin kararlara katitlimini saglayan, calisanlarin islerini etkileyen durumlardan haberdar
olan ve bu durumlarla ilgili fikir ve oneriler gelistiren, is dagilimin1 gruba birakan, grubun bir {iyesi
gibi davranan, elestiri ve Ovgililerinde nesnel davranan liderlik tarzidir (Arikboga, 2007, s. 220).
Demokratik liderler yetkisini baskalar1 ile paylagsma egilimi gosterir; amag, plan ve politikalarin
belirlenmesi ile is boliimii yapilmasinda daima astlarinin fikir ve diigiinceleri dogrultusunda yaklagim
belirlemeye 6zen gosterir (Aykan, 2004, s. 215).

Destekleyici Liderlik: Isbirlik¢i liderlik olarak liderin takipgilerine saygi duydugu, onlarin
duygu ve ihtiyaglarinin dikkate alindigi belirtilerek takipgilerin ¢aba ve davraniglarina destek verildigi,
takipcilerin daha etkili ¢alismaya ve gerekli sonuglara ulagmaya motive edildigi liderlik tarzidir
(Raisiené, 2014, s. 182). Astlarin ihtiyaglarin1 dikkate almayi, onlarin refahi igin endise géstermeyi ve
caligma biriminde dostca bir iklim yaratmay1 iceren davranig bi¢imlerini gosteren liderliktir (Yukl,
1982, s. 25).

Doniistimcii Liderlik: Karizma sahibi olan, performansi beklentilerin 6tesine tasimak amaciyla
calisan, performansimi ve orgiitsel performansi olumlu yonde etkileyen, kabul edilebilir sonuglar i¢in
somut bir 6diil sunmayan ancak gercek amacin astlarin gelisimine ve doniisiimiine izin vermek oldugu,
hedeflere ulasmak i¢in organizasyon i¢in gérev tamamlamanin énemini vurgulayarak astlarin ahlak ve
etigini artirmaya odaklanan, ilham veren, yenilik ve degisim gelistiren, statiikoyu kabul etmeyen
liderlik tarzidir (Yildirim ve Elbag, 2014, s. 325).

Duygusal Liderlik: Oz-farkindalik, duygusal esneklik, sezgisellik, kisileraras1 duyarlilik, etki,
motivasyon ve vicdanlilik gibi yetkinlikten olusur. Duygusal liderlik tarzi, duygularna ve ekibinin
duygularina goére liderlik eden liderlerin yetkinliklerini kapsar. Duygusal lider ayni1 zamanda
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vicdanlarmin onlar1 etik bir hareket tarzina yonlendirmesine izin verir ve zorluklarin iistesinden
gelmek i¢in yiiksek motivasyona sahiptir (Galvin, Gibbs, Sullivan ve Williams, 2014, s. 47-49).

Ekip Odakl Liderlik: Ekip iiyeleri arasinda ortak bir amag veya hedefin etkili ekip olusturma
ve uygulamasim vurgulayan bir liderliktir. Isbirlik¢i takim ydnelimi, takim biitiinlestirici, diplomatik
ve idari yetkin liderlik olarak ifade edilebilir (Wanasika, Howell, Littrell ve Dorfman, 2011, s. 238).

Entelektiiel Liderlik. Proje yoneticilerinin olumlu is sonuglari ile yiiksek performansh proje
sonuglar liretmek icin kullanmalar1 gereken 6nemli bir liderlik becerisi, yetkinlik ve yetenektir.
Entelektiiel liderlik stilinin elestirel analiz ve yargilama, vizyon ve hayal giicii ve stratejik bakis acis1
olmak {iizere ii¢ alt boyutu bulunmaktadir. Entelektiiel liderlik tarzi, zekd ve problem ¢6zme
yeteneklerinin bir birlesimidir (Galvin vd., 2014, s. 42).

Enstriimantal (Aragsal) Liderlik. Strateji ve gorev odakli fonksiyonlarin orglitlerin ve
takipgilerin siirdiiriilebilir performans saglamalart i¢in oldukga gerekli oldugu kabul edilerek ne
ideallere ne de takas iliskilerine dayanan, orgiit ve ¢cevre arasindaki uyumu saglayan, strateji gelistiren,
gorev ve strateji tablolar1 hazirlayan, kaynaklari etkin kullanan ve performans geri bildirimini
saglamay1 kapsayan liderlik tarzidir (Akyurt vd., 2015, s. 52).

Etik Liderlik: Moral giice dayanan, astlarini etkilemeye yonelik bir liderlik bigimi olarak en
belirgin 6zelligi liderligin gii¢ kaynaginin moral glice dayanmasi olarak ifade edilebilir (Dogan, 2010,
s. 106). Yonetsel kararlarda var olan etik boyutlar1 gerceklestirmeyi ve orgiitlerde karar verme siirecini
yonlendiren etik ilkeleri olusturmay1 ve savunmay1 amaglar (Ugurluoglu ve Celik, 2009, s. 140).

Etkilesimci Liderlik: Lider ile takipgileri arasindaki etkilegsim {izerine yogunlasan, beklenen
sonuglara odaklanan, takipgilerini ddiille motive eden, takipgilerinin roliinii belirleyen, performanslara
uygun 0diil ve destege odaklanan liderlik tarzidir (Yildirim ve Elbas, 2014, s. 325). Diger bir deyisle
yonetim tekniklerini verimli ve kurallara uygun bir sekilde uygulamaya koyan, lider-izleyici iliskisini
degis-tokus siireci olarak goren, orglitteki mevcut diizeni ve oOrgiit kiiltiiriinii benimseyen liderliktir
(Bakan ve Bulut, 2004, s. 157).

Gorev Odakli Liderlik: Otoriter olan bu liderler ¢aliganlarin sadece bir amag icin bir arag
olduguna inanirlar. Calisan ihtiyacglar1 her zaman verimli ve iiretken isyerleri ihtiyacina gore ikincildir.
Bu tip lider ¢ok otokratiktir, kat1 ¢aligma kurallari, politikalar1 ve prosediirleri vardir ve cezayi
calisanlar1 motive etmenin en etkili yolu olarak goriirler (Khan vd., 2015, s. 48).

Giigstiz Liderlik: Bu lider ¢ogunlukla etkisizdir, ne isi yapmak i¢in sistemler yaratmaya ne de
tatmin edici ve motive edici bir ¢aligma ortam1 yaratmaya ¢ok 6nem verir. Giigsiiz liderin bulundugu
ortam, diizensizlik, memnuniyetsizlik ve uyumsuzluk yeridir (Khan vd., 2015, s. 47-48).

Hizmetkar Liderlik: Liderler ve galisanlar arasindaki hiyerarsik boslugun organizasyon igin
yararli olmadig1 fikriyle ortaya ¢ikan, dinleme, empati, iliskileri iyilestirme ve siirdiirme, biling, ikna,
kavramsallastirma, i¢gdrii, baglilik ve bir topluluk yaratma fikirlerine sahip, ¢alisanlar tarafindan son
derece olumlu degerlendirilen, orgiitsel hedeflere ulasmak i¢in ¢ok faydali goriilen liderlik tarzdir
(Raisiené, 2014, s. 181).

Insan Odakli Liderlik: Destekleyici ve diisiinceli lider davranislarini yansitir, ayn1 zamanda
sefkati ve comertligi de igerir (Wanasika vd., 2011, s. 238).

Karizmatik Liderlik: Kendine yiiksek giiven duyan, kisisel risk alabilen, uzak goriisliiliik ve
misyona sahip olan, izleyenlerine ilham veren, yaratici diisiince ve sezgiyi tesvik eden, ihtiya¢ ve
beklentilerde bireysel farkliliklari g6z Oniine alan, takip edenleri beklentilerinin iizerinde motive
edebilen liderlik tarzidir (Dogan, 2010, s. 106). Karizmatik liderler, kendi kisiliklerinin giiciiyle
izleyicileri lizerinde derin ve olaganiistii etki yaratmaya sahip olan kisilerdir (Arikboga, 2007, s. 236).
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Katilimcr Liderlik: Yoneticilerin baskalarini karar alma ve uygulama siireclerine dahil etme
derecesini yansitan liderliktir (Wanasika vd., 2011, s. 238). Katilimci liderlik, giiven, saygi ve
bagimlilik yaratan, yonetim yetkisini izleyicilerle paylasma egilimi tasiyan, astlarindan aldig: fikir ve
diisiinceler dogrultusunda davranislarini belirleyen liderlik tarzidir (Uysal vd., 2012, s. 32).

Kendini Koruyucu Liderlik: Kendini koruyucu liderlik liderin emniyetini ve giivenligini
saglamaya odaklanan, belli bir diizeyde statii bilincini ve benmerkezci olmay1 iceren bir liderlik
tirtdiir (Wanasika vd., 2011, s. 238).

Kolaylastirici Liderlik: Liderlerin is birligi i¢in oldugu kadar organizasyon amaglarinin
uygulanmasi i¢in de uygun bir ortam yaratmasi gerektigini savunur, ¢alisanlarin kisisel ihtiyag¢larini
dikkate alarak davranir ve ¢alisanlarin sorunlar1 ¢dzmesine yardimei olmaya ¢alisir, onlar1 bagimsiz ve
ekip i¢inde ¢alismaya motive eder (Raisiené, 2014, s. 181).

Manevi Liderlik: Deger odakli, etkili bir lider tasvir etmek i¢in vizyon, umut/inang ve 6zgecil
sevgiyi birlestiren i¢sel bir motivasyona dayanir. Kisinin kendisini ve baskalarini i¢sel olarak motive
etmede benimsemesi gereken degerler, tutumlar ve davranislari iceren, ruhsal esenlik duygusunda
olumlu bir artisa sahip olan, hayatlarinda anlam yasayan liderliktir (Chen ve Li, 2013, s. 240-241).

Orta Yol Liderligi: Rekabet halindeki iki kaygimin dengesi ve ideal bir uzlagsma yolu gibi
gorliniir. Uzlasma oldugunda ne iiretimin ne de insanlarin ihtiyaglarinin tam olarak karsilanmamasi
icin her endiseden mutlaka biraz vazgegilir. Bu tarz liderler, ortalama performansla yetinirler ve ¢ogu
zaman bunun herkesin bekleyebilecegi en fazla sey olduguna inanirlar (Khan vd., 2015, s. 47-48).

Otokratik Liderlik: Ttiim yetki ve sorumluluklari kendilerinde toplayan, yonetilenlerin amag ve
politikalarin1 belirleyerek hangi isin, ne zaman ve nasil yapilacagma karar veren, astlar agisindan
belirsizlik ortaya koyan, yonetilenlerin gelismelerden habersiz, giivensiz ve liderin giiciine kars1 korku
icinde oldugu liderlik tarzidir (Arikboga, 2007, s. 219). Yasal gii¢, cezalandiric1 gii¢ ve 6diillendirici
gii¢ gibi ellerinde bulundurduklar1 pozisyonel gii¢lerine giivenirler (Uysal vd., 2012, s. 31).

Ortiik Liderlik: Insanlarin, liderlerin ve lider olmayanlarm yan sira etkili ve etkisiz liderlerin
davraniglan ve ozellikleri hakkinda inanglar gelistirdigini varsayar, belirli bir lider tipinin en yaygin
ozelliklerini karakterize eden belirli bigimleri i¢eren prototiplerle temsil edilir (Wanasika vd., 2011, s.
237).

Ozerk Liderlik: Bagimsiz ve bireyci liderligi ifade eder, astlarini bagimsiz ¢aligmaya
yonlendiren, kisileri bireysellige tesvik eden liderliktir (Wanasika vd., 2011, s. 238).

Politik Liderlik: Sosyal isaretleri kolaylikla algilayabilen, izleyenlerin davranigsal giidiilerini
okuyabilen, insanlarin ve kosullarin iizerinde etkileme ve kontrol becerisine sahip olabilen, orgiit
icerisindeki iletigim aglarini etkin bir sekilde insa eden liderliktir (Ugurluoglu ve Celik, 2009, s. 145).

Serbest Birakici Liderlik: Grubun amagclarinin belirlenmesi ve sorunlarin ¢éziilmesinde grubu
biiyiik oranda 6zgiir birakan, grup politikalarinin olusturulmasinda katkilarini en azda tutan, astlari
kendisine danistiklart zaman duruma miidahale eden liderlik tarzidir (Arikboga, 2007, s. 221).
Yonetim yetkisine en az ihtiyacin duyuldugu, otorite kullaniminin ortadan kaldirildigi, astlarin kendi
hallerine birakildigi, her ¢aliganin kendisine amag, plan ve program yapmalarina imkan saglayan,
grubu serbest birakan liderlik tiiriidiir (Aykan, 2004, s. 215). Liberal ya da serbest birakici liderlikte
eylemler ertelenebilir, sorumluluklar lider tarafindan umursanmayabilir ve otorite giicli
kullanilmayabilir (Uysal vd., 2012, s. 32).

Stratejik Liderlik: Orgiitiin varligmin yam sira kisa ve uzun vadede biiyiime anlaminda
digerlerini goniillii olarak giinliik kararlar alma konusunda etkileyen, ¢alisanlarin operasyonel kararlar
almasima ve liderlerin Orgiitiin stratejik kararlarma odaklanabilmesine olanak taniyan degerleri ve net
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bir vizyonu ifade eden, ¢evresel degisim karsisinda yeniligi tesvik eden ve hem kisa hem de uzun
vadede sirkete fayda saglamak i¢in organizasyonun yeteneklerinin farkinda olarak ileriye dogru
hareket eden liderlik tarzi olarak ifade edilebilir (Semuel, Siagian ve Octavia, 2017, s. 1153).

Sehir Kuliibii Liderligi: En c¢ok ekip iiyelerinin ihtiyaglart ve duygulariyla ilgilenir. Bu
insanlar, ekip tiyeleri mutlu ve giivende olduklar siirece ¢ok calisacaklar1 varsayimi altinda caligirlar.
Cok rahat ve eglenceli bir calisma ortam1 ortaya ¢ikar, ancak yon ve kontrol eksikliginden dolay1
tiretim sikint1 geker (Khan vd., 2015, s. 47-48).

Takim Liderligi: Uretim ihtiyaglarmi ve insanlarin ihtiyaglarini esit derecede &nemser.
Calisanlarin orgiitsel amaci anlama ve iiretim ihtiyaglarini belirlemeye dahil eder. Caligsanlar kurulugun
basarisina bagli olduklarinda ve bu basarida pay sahibi olduklarinda, ihtiyaglar1 ve iiretim ihtiyaglar
ortiistir. Gliven ve saygiya dayali bir ekip ortami yaratir, bu da yiiksek memnuniyet ve motivasyona ve
bunun sonucunda yiiksek tiretime yol agar (Khan vd., 2015, s. 47-48).

Yol Gésterici Liderlik: Astlarin ne yapmalar1 gerektigini bilmelerine yol gosteren, belirli
rehberlik saglayan, astlardan kural ve prosediirlere uymalarini isteyen, isi planlayan ve koordine eden
liderlik tarzdir (Yukl, 1982, s. 25).

Yonetsel Liderlik: Iletisim kurma, kaynaklar1 yonetme, gii¢lendirme, gelistirme ve basarma
gibi gorev odakli yetkinlikleri gdsteren bir kisinin olabilecegi lider tipini tanimlamak i¢in kullanilir
(Galvin vd., 2014, s. 45). Yonetsel liderler gelenekleri izler, kurallar1 6n planda tutar; kisisellikten
uzak ve yenilik¢i olmayan, planlanmig amaclar dogrultusunda g¢alisanlarint motive etmeye calisirlar
(Aykan, 2004, s. 216). Yonetsel liderlik, resmi astlari hedef alan, yonetsel (atanmig veya segilmis,
ancak resmi olarak iistiin) bir konuma sahip kisiler tarafindan uygulanan liderligi ifade eder (Blom ve
Alvesson, 2014, s. 344).

Liderlikle ilgili glinimiizde ¢ok cesitli liderlik tarzlar1 ifade edilmistir. Ag¢iklanan liderlik
ifadeleri genel olarak incelendiginde birbirine benzer gibi goriinmektedir. Ancak yine de insanlarin
farkli 6zelliklerine, davraniglarina ve durumlara sahip olmasindan dolay1 liderlik tarzlari birbirinden
farklilasmaktadir. Bu boliimde kapsamli (biitiinciil) bir sekilde liderlik tarzlar1 agiklanmig, devam eden
boliimde ¢alismanin yontemi ve materyali sunulmustur.

Yontem ve Gerec

Kesfedici arastirmalar olarak diizenlenen nitel arastirmalar temelinde bu calisma liderligi
biitlinciil bir a¢idan alanyazin taramasiyla kesfetmeye dayali olarak yiiriitiilmiistiir. Bunun icin liderlik
literatiirinde ge¢misten giinlimiize gelen o6zelliklerin, davramglarin, durumlarin ve giincel
yaklagimlarin aragtirildigi akademik c¢alismalar incelenmis ve liderlik tarzlari biitiin yonleriyle ele
almmustir,

Bu baglamda kamu idarelerinin ¢ok sayida kurumu kapsadig: ifade edilmelidir. Cogunlukla
kamu idarelerinde benzer uygulamalar farkli ortamlarda farkli ellerden yiiriitilmektedir. Bu sebeplerle
biitiinden ziyade daha spesifik olarak bir kurum 6zelinde inceleme yapilmasi diistiniilmiis ve bunun
sonucunda bilgi, gorgii ve tecriibeye dayanarak giimriik idareleri 6zelinde bir ¢alisma yiiriitilmiistiir.
Tiirk Giimriik Idaresinin (TGI) gegmisi Cumhuriyetten 6ncesine, Osmanli imparatorlugu dénemine
dayamr. Cumhuriyetten sonra, 1929°da Giimriik ve Inhisarlar Vekaleti, 1983°de Maliye ve Giimriik
Bakanligi, 1993’de Giimriikk Miistesarligi, 2011°de Giimriikk ve Ticaret Bakanligi ve 2018 yilinda
Ticaret Bakanhg altinda faaliyet gosteren TGI’nin 2019 yilinda 27 sayili Cumhurbaskanlig
Kararnamesi ile teskilat yapisi sekillendirilmistir (Ticaret, 2021).

Ticaret Bakanligi merkez, tasra ve yurtdisi teskilatindan, ¢ogunlugu iist diizeyde kararlarin
verildigi genel miidiirliikler olmak iizere 20 farkli hizmet biriminden olusur. Ticaret Bakanliginda
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2019 yili sonunda 20.558 personel gorev yapmaktadir. Ticaret Bakanlhiginin tasra teskilati kendi
arasinda iletisim ve esgiidimii saglayan glimriik ve dis ticaret bdlge miidiirliikleri, ticaret il
miidiirliikleri ve serbest bolge miidiirliiklerinden olusmaktadir. TGI daha spesifik olarak,
koordinasyonu saglayan 18 Giimriik ve Dis Ticaret Bolge Miidiirliigii altinda uygulayict olarak
giimriik iglemlerini yiirliten 164 Gimrilk Midirliigli, operasyonel agidan 32 Giimriikk Muhafaza
Kagcakeilik ve Istihbarat Miidiirliigii, dis ticaret islemlerinin yiiriitiildiigii 40 Ticaret Denetmenleri Grup
Baskanlig1, tasfiyelik islemlerin gerceklestirildigi 21 Tasfiye Isletme Miidiirliigii, 19 Personel
Midiirligii, 19 Hukuk Grup Baskanligi ve 11 Laboratuvar Miidiirliigiinden olusmaktadir (Performans,
2020). Belirtilen birimler yonetim birimlerinden ve uygulama birimlerinden olugmakta ve bu
birimlerde gesitli sayida personel ast ve iist olarak gérev almaktadir.

TGI’nin yonetim hizmetleri grubunda (31151 sayili Resmi Gazetede yaymlanan Ticaret
Bakanliginin gorevde yiikselme ve unvan degisikligi yonetmeligine gore) giimriik ve dis ticaret bolge
miidiir yardimcisi, glimriik miidiirii, giimriik muhafaza kagakeilik ve istihbarat miidiird, tasfiye isletme
midiirii, sube miidiirli, personel miidiirii, laboratuvar midiirii, giimriik miidiir yardimcisi, isletme
miidiir yardimeisi, bolge amiri, sef ve kisim amiri sayilmakta, ek olarak giimriik ve dig ticaret bolge
miidiiriinii belirtmekte fayda bulunmaktadir. TGI’de her biri kendi ekibinde/idaresinde g¢esitli
kademelerdeki yoneticilerin toplam sayisinin yaklasik 1300 oldugunu ifade etmek miimkiindiir. Kamu
idaresinin bir pargast olan TGI’de hangi liderlik tarzlarmin gosterildigi bu noktada ©nem
kazanmaktadir. Bunun igin liderlik tarzlarinin incelenmesi, kamu yonetiminde/TGI 6zelinde liderlik
tarzlarinin ortaya ¢ikartilmasi ve agiklanabilmesi bilgi, gorgii ve tecriibeye dayanmaktadir. Bunun igin
devam eden béliimde TGI 6zelinde ortaya ¢ikan liderlik tarzlari agiklanmustir.

Giimriik idareleri Ozelinde Kamu Yonetiminde Liderlik

Her biri kendi takim/grup/idarelerinde lider —durumunda bulunan yoneticiler
gorevlerini/misyonlarin1 yerine getirirken takipgilerinin beklentilerine gore ¢esitli 6zelliklere sahip,
farkli durumlarda farkli davraniglar gosterebilen farkli liderlik tarzlar sergileyebilmektedir. Ydnetici
olmak kadar liderlik de farkli meziyetleri gerektirir. Kamu idarelerinde liderligi ortaya koymak ise
daha spesifik ve digerlerinden ayrisan/fark yaratan kisileri ortaya ¢ikarir.

Kamu yoénetiminde esasen beklenilen ve yapilan isin/gorevin mi 6ne ¢iktig1 ya da insan
unsurunun mu dikkate alinarak 6ne ¢iktig1 ifade edilebilir. Bunun i¢in ¢esitli liderlik tarzlar1 bulunsa
da oncelikle Blake ve Mouton’un yonetim tarzi matriksinin dikkatle incelenmesi gerektigi
diisiiniilmektedir. Blake ve Mouton 1985’te bes liderlik stilini, insanlara ilgiyi ve tiiretim/gérev
endigesini betimleyen bir yonetimsel matris gelistirmiglerdir. Yonetim aginin ideali hem {iretim hem
de insanlar i¢in biitiinlestirici bir maksimum endisenin oldugu (9.9 tarzi olarak) ekip yonetimi 6n plana
cikmakta, gorev yonetimi olarak (9.1 tarzi) tamamen {iiretime/gorev iizerine odaklanmaktadir. Diger
taraftan daha iist diizeyde distiniilen sehir kuliibii yonetimi (1.9 tarzi) insanlari/galisanlar1 vurgular,
dogrudan anlagsmazlik veya birbirini elestirmekten kagimilir ancak iiretim sorunlart takip
edilmemektedir (Khan vd., 2015, s. 47). Nitekim benzer sekilde kamu idareleri 6zelinde TGI igin
degerlendirme yapmak gerekirse hem igse hem de insanlara 6nem verildigi durumda takim/ekip
yOnetimi tarzi liderlik stili, gérevin daha 6énemli oldugu durumda gorev odakli liderlik (ayn1 zamanda
otokratik liderlik) tarzi, insanlara yiiksek 6nem verildigi ancak igin daha az 6énemli oldugu durumda
sehir kuliibii liderligi tarzi onerilebilir.

Farkl1 bir bakis acistyla Burns’un liderlik taniminda astlarin her zaman degeri ve motivasyonu
temsil eden belirli hedeflere ulasmaya calistiklart One siiriilir. Buradan hareketle doniisiimcii ve
etkilesimci liderlik kavramlar {izerinde durulmustur. Doniisiimcii ve etkilesimci liderler, astlarini
motive etme bigimleri bakimindan farklidir. Etkilesimsel liderlikte liderler, takipgilerini ikramiye/6diil
gibi karsilikli degisim yoluyla hedeflere ulagmalar1 i¢in motive eder. Ancak doniisiimcii liderlikte
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liderler kabul edilebilir sonuglar i¢in somut bir 6diil sunmayip gercek amacin astlarin gelisimine ve
doniisiimiine izin vermek oldugu hedeflere ulasmaya odaklanirlar (Yildirim ve Elbas, 2014, s. 325).
Nitekim benzer sekilde kamu idareleri 6zelinde TGI icin degerlendirme yapmak gerekirse astlari
odiille motive etmek yararli goriiliirse, beklenen sonuglara odaklanilirsa, takipgilerin roli belirlenirse
ve mevcut diizen ve kiiltiir korunacaksa etkilesimci liderlik; astlarin motivasyonunun somut bir 6diile
dayanmadig1 ancak astlarin gelisimine, performansina ve doniisiimiine odaklanildigi, ahlak ve etigin
artirildig1 degisim gelistiren ve statiikoyu kabul etmeyen déniisiimcii liderlik 6nerilebilir.

Bununla birlikte son olarak agiklanan liderlik tarzlarinda insanin odak noktasma alindiginda
ve benzer sekilde kamu idareleri 6zelinde TGI kapsaminda degerlendirilirse, farkli kosullarda farkl
liderlik tarzlari ortaya ¢ikmakla birlikte yoneticilik yaparken astlarm da fikir ve Onerilerini alarak
katilimini saglayan, elestiri ve ovgiilerinde nesnel davranan demokratik liderlik; isbirlik¢i bir sekilde
astlarin1 daha etkili ¢alismaya ve gerekli sonuglara ulasmaya motive eden, caligma biriminde dostca
bir iklim yaratmay1 igeren destekleyici liderlik ¢aligmalarda ve ¢aligsanlarla iligkilerde fayda saglayacak
yaklasimlar olarak uygulanabilir. Diger taraftan kamu ydnetiminde insanlar1 farkli bakis agilartyla
yonetme ve yoOnlendirme agisindan degerlendirmek gerekirse; kendine yiiksek giiven duyan, kisisel
risk alabilen, vizyon ve misyona sahip olan, izleyenlerine ilham veren, yaratict diisiince ve sezgiyi
tesvik eden, bireysel farkliliklar1 dikkate alan, astlar1 beklentilerinin {izerinde motive eden kisiler i¢in
karizmatik liderlik tarz1 ile iletisim kurma, kaynaklar1 yonetme, giiglendirme, gelistirme ve basarma
gibi gorev odakl yetkinlikleri gosteren, gelenekleri izleyerek kurallar1 6n planda tutan, atanmis veya
secilmis kisilerce yonetsel liderlik tarzi uygulanabilir. Bunlarin yaninda kamu uygulamalarinda igin
niteligine degil de miktarma onem verildigi idarelerde daha ¢ok yetki ve sorumluluklar1 kendisinde
toplayan, astlarin amag ve politikalarini belirleyerek hangi igin, ne zaman ve nasil yapilacagina sadece
kendi bagina karar veren, astlarin gelismelerden habersiz, giivensiz ve liderin giiciine karsi korku
icinde oldugu, pozisyonel giiglerine giivenilen otokratik liderlik tarzi g¢ok¢a tercih edilmese dahi
uygulamada gosterilebilir. Agiklanan bu liderlik tarzlari bilgi, gorgii ve tecriibeye dayali olarak
ozellikle TGI agisindan degerlendirmede &ne gikanlar olarak sunulabilir.

Sonuc ve Oneriler

Bilinen tarih kadar eski olan liderlik; ¢esitli sekillerde ortaya ¢ikmis, birden fazla insanin
oldugu gruplarda 6rnegin ailede dahi bir lider her zaman varligin1 gdstermistir. Yonetim biliminin
gelismesine paralel olarak liderligi agiklamak i¢in Ozelliklere, davraniglara ve durumlara dayanan
liderlik teorileri, liderligin kapsayici hedeflerinin {iretim ve verimlilik oldugu giiniimiizde kendisini
daha ¢ok gostermeye baslamustir (Komives vd., 2005, s. 593). Liderlik, bir organizasyonun basarisini
veya basarisizigini etkileyen dnemli bir rol olarak ortaya cikabilir. Ozellikle kiiresel rekabetle karsi
karsiya kalindiginda iyi liderlige duyulan ihtiyag¢ artmaktadir (Semuel vd., 2017, s. 1152).

Liderlik, bireysel ozellikler, lider davranisi, etkilesim modelleri, rol iligkileri, takipgi algilari,
takipciler lizerindeki etki, gorev hedefleri iizerindeki etki ve orgiit kiiltiirli tizerindeki etki agisindan
cesitli sekillerde ifade edilmistir (Yukl, 1989, s. 252). Nihayetinde liderligi tanimlayan genel geger bir
tanimin olmamasimin nedeni liderin bir insan olmasindan ve her insanin da benzer 6zelliklere sahip
olmamasindan kaynaklanmigtir. Her insanin farkli yapida benzersiz 6zellikleri oldugundan liderlik igin
de tam ve kapsayici bir liderlik tarzin1 ifade etmek zor olmakla birlikte buna bagli olarak ¢ok cesitli
liderlik tarzlar1 ortaya konulmustur.

Alanyazini taramasina dayali olarak yiiriitiilen bu ¢aligmada ¢esitli liderlik tarzlar1 bir arada
biitiinciil bir sekilde ifade edilmistir. Bu ¢alismada Tiirk Giimriik Idaresi agisindan diisiiniildiigiinde
biitiin icinde digerlerine gbre ‘demokratik, destekleyici, doniisiimcii, etkilesimci, gorev odakl,
karizmatik, otokratik, takim/ekip yonetimi ve yénetsel liderlik’ tarzlarinin daha g¢ok One ¢iktig
diisiiniilmektedir. Bahsedilen liderlik tarzlarinin nicel bir aragtirmayla desteklenmemesi ¢aligmanin bir

80



Liderlik, Liderlik Tarzlar1 ve Tiirk Giimriik Idareleri Ozelinde Kamu Yonetiminde Liderlik
Nuh KELES

sinirliligt olarak ifade edilebilir ancak bilgi, gorgii ve deneyimin bir sonucu olarak ortaya ¢ikan
kesfedici ¢aligmalar tam da bunun i¢in yani nicel ¢aligmalara veri, destek ve kaynak sagladiklari i¢in
literatiire katki saglamaktadir. Elbette ki farkli liderlik tarzlari da spesifik olarak ortaya cikabilir.
Ancak genel olarak diisiiniildiigiinde digerlerine gore daha baskin olarak ¢okga goriilen bahse konu bu
liderlik tarzlarinin kisiler tarafindan daha sik uygulandigmi, TGI 6zelinde ve iliskili olarak kamu
yonetiminde daha ¢ok rastlandigini soylemek miimkiindiir.

Kamu yonetiminde liderlik ile ilgili yapilan galismalar incelendiginde Tas ve Onder (2010),
Gil ve Sahin (2011) ile Bulut ve Meydan (2018) gorev odakli liderligin diger liderlik davranig
boyutlarindan daha ¢ok 6n planda oldugu sonucuna varmigtir. Uysal vd. (2012) ile Tanriverdi ve
Pasaoglu (2014) ise doniigiimcii liderligin 6ne ¢iktig1 sonucuna varmigtir. Akyurt vd. (2015) saglik
calisanlar1 (kamu-6zel) 6zelinde yaptiklar1 bir arastirmada saglik calisanlariin gérev odakli aragsal ve
etkilesimci liderlik tarzlarin1 benimseyen yoneticilere ihtiyaclar1 oldugu ortaya koymustur. Avci ve
Yasar (2016) kamuda yoneticilerinin otokratik bir liderlik tarzim1 benimsediklerini ancak demokratik
ve katilimc1 liderlik tarzlari sergilendiginde kurumlarin daha basarili olacagi sonucunu bulmustur.
Secilmig, Sar1 ve Kiliglar (2016) kamu yonetiminde digerlerine gore daha ¢ok doniisiimcii liderlik ve
alt boyutta karizmatik liderlik davraniglarinin sergilendigini ifade etmislerdir. Literatiirde Tiirkiye’de
kamu kurumlarinda liderlik ile ilgili yapilan ¢aligmalar incelendiginde ortaya ¢ikan liderlik tarzlarinin
bu ¢alismada onerilen liderlik tarzlariyla uyumlu olduklari soylenebilir.

Onerilen liderlik tarzlar1 birbirlerine gore benzerlik gosteriyor gibi goriinse de esasen
uygulamada farkliliklar géstermektedir. Kamu yonetiminde 6nemli olan insana onem vererek deger
yaratmak ve bdylece farki ortaya koymak olarak ifade edilebilir. Kisilerin, ¢evrenin ve takipgilerin
ozellikleri, davraniglari ve durumlarina gore farkli liderlik tarzlar sergilenebilir. Elde edilmek istenen
amaca gore Orgiit/organizasyon/kurum ig¢in en uygun liderlik tarzinin segilmesi/uygulanmasi kisileri
basariya gotiiren faktor olarak ifade edilebilir.

Bu calismada liderligin daha ¢ok kavramsal ¢ergcevede ve tanimlayict bir sekilde incelendigi
diisiiniiliirse ilerleyen/devam eden calismalarda kamu idarelerinde ve/veya Tiirk Giimriik idarelerinde
calisan yoneticilerin liderlik yaparken gosterdikleri liderlik tarzlari ve 6zellikleri/davranislarinin, bu
caligmada agiklanan 32 farkli liderlik tarzi goéz oniinde bulundurularak hazirlanacak olan bir anket
yardimiyla arastirilmasi veya ¢ikarimda bulunulan ‘demokratik, destekleyici, doniisiimcii, etkilesimci,
gorev odakli, karizmatik, otokratik, takim/ekip yonetimi ve ydnetsel liderlik tarzlar’’® 6zelinde bir
arastirma ytritiilmesi onerilebilir.
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Extended Abstract

Leadership research has developed in parallel with the development of management science,
has been the subject of scientific research in the last century and has emerged as an important
phenomenon in all societies. History has been recorded by the deeds of great leaders and important
characteristics of leaders have survived to the present day. The motivation of the study was that we
could not find a study in which leadership styles were investigated/explained all together in previous
studies in the leadership literature. In this study, it is aimed to explain the leadership styles that
emerged in the historical process covering the last century and have survived to the present day, and to
relate these leadership styles to public administration in particular of customs administrations.

On the basis of qualitative research organized as exploratory research, this study is based on
discovering leadership from a holistic perspective through literature review. In this study, the
development of leadership and leadership researches in the historical process are examined. 32
different leadership styles are explained and theoretical information is presented.

At the end of 2019, it is possible to state that the total number of managers, each in their own
team/administration, at various levels in the Turkish Customs Administrations (TCA) affiliated to the
Ministry of Trade, where 20,558 personnel work, is approximately 1300. At this point, it becomes
important which leadership styles are shown in TCA, which is a part of the public administration.
Examination of leadership styles, revealing and explaining leadership styles in public
administration/TCA are based on knowledge, manners and experience. Leadership, as well as being a
manager, requires different virtues. Demonstrating leadership in public administrations reveals people
who are more specific and differentiate/make difference from others. A team management leadership
style can be recommended when both work and people are given importance, and task-oriented
leadership (in other words, autocratic leadership) style can be suggested in public administration/TCA
when the task is more important. Transactional leadership is recommended if motivating subordinates
with rewards is considered beneficial, focusing on expected results, identifying the role of followers,
and maintaining the existing order and culture; transformational leadership can be used, where the
motivation of the subordinates is not based on a tangible reward but focuses on the development,
performance, and transformation of the subordinates, improves morality and ethics, and does not
accept the status quo. Democratic leadership ensures the participation of subordinates by taking their
ideas and suggestions, and acts objectively in their criticism and praise; supportive leadership can be
implemented, which includes creating a friendly climate in the work unit, motivating subordinates to
work more effectively and achieve the required results in a collaborative manner. A charismatic
leadership style is recommended for people who have high self-confidence, can take personal risks,
have a vision and mission, inspire their followers, encourage creative thinking and intuition, take
individual differences into account, and motivate subordinates above their expectations. Managerial
leadership style can be applied by appointed or elected people who demonstrate task-oriented
competencies such as communication, managing resources, empowering, developing and achieving,
keeping the rules in the foreground by following the traditions. In autocratic leadership style, there are
giving importance to the quantity of the work rather than the quality, collecting the authority and
responsibilities in him/herself, determining the goals and policies of the subordinates, deciding on
their own when and how the work will be done, subordinates unaware of the developments, insecure,
fearful of the power of the leader, and it is a leadership style that relies on positional power. These
described leadership styles can be presented as prominent ones in the evaluation, especially in terms of
TCA, based on knowledge, manners, and experience.

Since the leader is a human being and not all people have similar characteristics, there has not
been a general definition of leadership. Since each person has unique characteristics in a different
structure, it is difficult to express a complete and inclusive leadership style for leadership, but
accordingly, a wide variety of leadership styles have been put forward. Considering in terms of public
administration and TCA, it is thought that “democratic, supportive, transformational, transactional,
task-oriented, charismatic, autocratic, team management and managerial leadership” styles could be
applied more appropriately/effectively among 32 different leadership styles. When the studies on
leadership in public institutions in Turkey are examined in the literature, it can be said that the
emerging leadership styles are compatible with the leadership styles suggested in this study. Although
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the leadership styles suggested in this study seem to be similar to each other, they actually show
differences in practice. The important thing in public administration can be expressed as creating value
by giving importance to people and thus revealing the difference. Different leadership styles can be
exhibited according to the characteristics, behaviors, and situations of people, environment, and
followers.  Selection/application of the most appropriate leadership style for the
organization/institution according to the aim to be achieved can be expressed as the factor that leads
people to success.
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OKULLARDAKI DAGITIMCI LIDERLIK iLE ORGUTSEL MUTLULUK
ARASINDAKI ILISKi

Halil [brahim SEVIM & Ahmet KAYA2
0z

Bu aragtirmada okullardaki dagitimer liderlik ile 6rgiitsel mutluluk arasindaki iligkiyi belirlemek amacglanmistir.
Arastirma iligkisel tarama modelinde desenlemistir. Arastirmanin evrenini; 2020-2021 egitim-dgretim yilinda
Adiyaman ili merkez ilgesinde bulunan devlete ait ilkokul, ortaokul ve liselerde gorev yapan 4.445 6gretmen
olusturmaktadir. Orneklem ise segkisiz 6rnekleme yontemlerinden tabakali 6rnekleme yontemi kullanilarak
olusturulmus olan 677 o6gretmenden olusmaktadir. Arastirma verilerinin toplanmasi amaciyla “Dagitilmisg
Liderlik Olgegi”, “Orgiitsel Mutluluk Olgegi” ve arastirmaci tarafindan gelistirilen “Kisisel Bilgi Formu”
kullanilmistir. Arastirmada istatiksel islemler SPSS 15.0 programi kullanilarak yapilmistir. Aragtirma sonucuna
gore; okul yoneticilerinin dagitimer liderlik 6zellikleri gosterme diizeyleri ile okullardaki orgiitsel mutluluk
diizeylerine iliskin 6gretmen algilar1 “yiiksek” diizeydedir. Okul yoneticilerinin dagitimei liderlik 6zellikleri
gostermeleri hakkindaki dgretmen algilar cinsiyet, medeni durum, yas, brans ve okul tiirlii degiskenlerine gore
anlamh farklihk gostermemektedir. Ogretmenlerin okullardaki orgiitsel mutluluk algilari cinsiyet, medeni
durum, brang ve okul tiirii degiskenlerine gore anlamli farklilik gosterirken; yas degiskenine gore anlamli
farklilik gostermemektedir. Arastirmada okullardaki orgilitsel mutluluk ile dagitimci liderligin alt boyutlari
arasinda “pozitif yonde orta diizeyde” anlamli bir iliski oldugu ortaya ¢ikmistir. Okul yoneticilerinin dagitimci
liderlik ozellikleri gostermeleri, okulun orgiitsel mutlulugundaki toplam varyansin yaklasik %68’ini
acgiklamaktadir.

Anahtar Kelimeler: Liderlik, Dagitime1 Liderlik, Orgiitsel Mutluluk.

The Relationship between Distributive Leadership and Organizational Happiness in
Schools

Abstract

This study aimed to determine the relationship between distributed leadership and organizational happiness in
schools. The study was designed according to correlational research. The population of the research consists of
4,445 teachers working in primary, secondary, and high schools in the central district of Adiyaman province in
the 2020-2021 academic year. The sample, on the other hand, consists of 677 teachers, who were formed by
using the stratified sampling method, one of the random sampling methods. "Distributed Leadership Scale”,
"Organizational Happiness Scale" and "Personal Information Form" developed by the researcher were used to
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Halil Ibrahim SEVIM & Ahmet KAYA

collect research data. Statistical operations in the research were carried out using the SPSS 15.0 program.
According to the results of the research; Teachers' perceptions of school administrators' levels of distributive
leadership and organizational happiness in schools are at a "high" level. Teacher perceptions about school
administrators' distributive leadership characteristics do not differ significantly according to gender, marital
status, age, branch and school type variables. While teachers' perceptions of organizational happiness in schools
differ significantly according to gender, marital status, branch and school type variables; does not differ
significantly according to the age variable. In the study, it was revealed that there is a "positive moderate™
significant relationship between organizational happiness in schools and the sub-dimensions of distributed
leadership. School administrators' distributive leadership characteristics explain approximately 68% of the total
variance in the organizational happiness of the school.

Keywords: Leadership, Distributed Leadership, Organizational Happiness.

Giris

Akcakaya (2010) liderligi, bir grubu belirlenmis amaglar etrafinda bir araya getirerek, bu
amaglarin gerceklesebilmesi icin grubu harekete geciren dogustan yetenekler ve bilgi-donanim
birlesimi olarak agiklar. Bursalioglu (1994) ise; liderlikte grup icindeki bireylerin yasantilarim
degerlendirip diizenleyerek grubun giiciinden yararlanmanin éneminden bahseder ve liderligin, grup
iiyelerinin amacinin gergeklestirilmesi igin etkinliklerin yonlendirip orgiitlenmesini saglamak hedefli
oldugunu vurgular. Yukl (2002) ise liderligi, orgiit iiyelerinin etkilesim ve isbirligi igerisinde
bulunarak kapasitelerini en iist diizeye ¢ikaran dagitimli bir yap1 olarak goriir. Onemli olan liderin
icinde bulundugu toplumun yasaminda gelisim ve degisim getirebilecek yonlendirmelere vesile
olabilmesidir (Baltas, 2001). Liderlikle ilgili temel yaklasimlar; davranigsal, 6zellikler ve durumsallik
yaklagimlaridir (Kara, 2007; Simsek, 1995). Ancak; yonetim biliminde her gecen giin yapilan yeni
caligmalar liderlikte 6zellikler yaklasimi, davranisc1 ve durumsal yaklagim gibi geleneksel modellerin
liderlik yapisim1 agiklamada yeterli olmadiklarin1 gostermistir. Bu ylizden aragtirmacilar modern,
cagdas diye isimlendirilen yeni liderlik yaklasimlart gelistirmiglerdir. Bu yaklasimlar onceki
arastirmalardaki liderlige bakis agisindan ¢ok farkli bir bigimde liderligi ele almislardir. En garpici
yonleri ise lider ve izleyenleri arasindaki iliskiyi irdelemeleri olmustur (Bozkurt ve Giiral, 2014). Bu
yaklagimlardan bir tanesi de dagitimci liderlik yaklagimidir.

Dagitimer kelimesi “dagitmak” fiilinden tiirer. “Dagitmak™ fiili ise Tiirk Dil Kurumu
Sozliigii'nde (TDK, 2020a)“Belli bir orana gore bolistiirmek, pay etmek, tevzi etmek; herhangi bir
seyi ayri ayr kimselere vermek; iletmek, ulastirmak™ anlamlarma gelmektedir. “Dagitmak” sozciigii,
Ingilizce “distribute” demektir; “distribute” kelimesinin etimolojik kdkeni ise Latince “distributus”dan
gelir. Tiirk¢e’de ise “bolen, dagitan” anlamlarina gelmekle beraber, Anadolu topraklarinda “iilestiren”
de denir (Cemaloglu, 2017). Dagitimci liderlik, tek bir kisinin basta olup, astlarinin da onun altinda ve
emrinde oldugu; hiyerarsik yapinin aksine liderligi orgiitiin tiim {iyelerine yaymay1 ve boylelikle
liderlige katilimi arttirmay1 hedefleyen bir liderlik anlayisidir. Dagitimer liderlik yaklagimina gore her
orglitte aci1ga ¢ikarilmay1 bekleyen bir liderlik ruhu vardir. Bu ruhu ortaya ¢ikarabilmenin en iyi yolu
da liderligi, liderlik ruhuna sahip orgiit iiyeleri arasinda dagitmaktir (Baloglu, 2016). Dagitime1
liderlikte liderlik rolii tiim Orgiit {iyeleri tarafindan istlenilir, liderlikten herkes sorumlu olur (Storey,
2004). Bu yaklasim, orgiitteki tiim bireylerin liderlik giicii oldugunu kabul eder. Bu giicten
yararlanmak i¢in dagitimcr liderlik, klasik orgiitlerdeki liderlik anlayisindan siyrilarak iiyelerin orgiitte
aktif olmalarini ve liderlige aktif bir sekilde katilmalarim saglar (Tanrdgen, 2009). Uyelerin liderlige
aktif olarak katildig: orgiitlerde, tiyelerin duygu durumlarinda bir degisiklik beklenilebilir. Bu duygu
durumlarindaki; olumlu duygularin olumsuz duygulardan fazla olma durumuna Warr (2007) mutluluk
der.

Mutluluk kavraminin sézlik anlamina baktigimizda; “Biitiin 6zlemlere eksiksiz ve siirekli
olarak ulasilmaktan duyulan kivang durumu, mut, ongunluk, kut, saadet, bahtiyarlik, saadetlilik”
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anlamlarma geldigini goriiriiz (TDK, 2020b). insanhigin iizerinde tartismadig: tek hedef mutluluktur
(Frey ve Stutzer, 2001). Mutluluk caligmamizin sonunda hissettigimiz duygudur, emegimizin
karsihigidir (Oztekin, 2016). Mutluluk bir doygunluk hali ve bu halin devamlihigidir (Kangal, 2013).
Warr (2007) mutlulugu, insandaki olumlu duygularin olumsuz duygulardan fazla olmasi olarak
tanimlarken; Gitmez ve Morgol (1994) ise, bu olumlu-olumsuz duygu durumlarina deneyimleri de
ekler ve mutlulugun tiim bunlarin sonucunda olusan duygusal durum oldugunu ifade eder. Insanlarin
olusturdugu orgiitlerde ise “igyerinde mutluluk”, “isgéren mutlulugu”, “iggdren iyi olusu”, “orgiitsel
iyi olus” ve ‘orgiitsel mutluluk™ gibi kavramlar kullanilmaktadir (Korkut, 2019). Orgiitsel mutluluk,
hem bireysel olarak hem de bulunduklari ortam itibariyle c¢alisanlarin ruh hallerini, duygularin
etkileyen tiim unsurlardir (Bulut, 2015). Orgiitsel mutluluktan séz edebilmek icin isgdrenlerin olumlu
duygularmin, olumsuz duygularindan hissedilir derecede daha baskin olmasi gerekmektedir (Brief ve
Weiss, 2002). Paschoal ve Tamayo (2008) ise bunu biraz daha acarak 6rgiitsel mutlulugu ¢alisanlarin
duygular ile birlikte orgiitteki mizah, ¢aliganlari 6rgiit hedeflerine yiikledikleri anlam ve calisanin
kendi sahsinin isteki basar1 algist gibi kriterlerle agiklamislardir. Arslan ve Polat (2017) ise orgiitsel
mutlulugu; orgiit tiyelerinin olumlu-olumsuz duygulari, ise olan algilar1 ve iyelerin potansiyellerini
gerceklestirebilme algilarinin toplami olarak agiklar. Bir orgiitte, orgilitsel mutlulugun varligindan
bahsedebilmek i¢in oOrgiit hedeflerine ulasma noktasinda yasanan tiim olumsuzluklara kargi tiim
bireylerin ortak miicadele etmeleri gerekir. Bununla birlikte bir orgiitte 6rgiitsel mutlulugun mevcut
olmasi Orgiit iiyelerini tamamen mutlu etmese bile; Orgiitte olusacak olumsuz ortamlar tiim iiyeleri
mutsuz edecektir (Arslan, 2018). Orgiitsel mutlulugun oldugu orgiitlerde birey motive olur ve
performanst hep en {list seviyelerdedir. Birey calistigi Orgiitte basarisizlik ve basar1 arasindaki
dalgalanmalar1 ¢ozlimleyerek mutluluga ulasir (Price-Jones, 2010). Waterman (1993), mutlulugun
boyutlari olarak “olumlu duygular, olumsuz duygular ve biligsel boyut” kavramlarini sayar. Cok mutlu
olmamiz, olumlu duygularimizin fazla oldugunu gosterirken; az mutlu ya da mutsuz olmamiz,
olumsuz duygularin fazla oldugunu gosterir. Biligsel boyut ise yasamimiza dair genel bir
degerlendirmedir. Bulut (2015), orgiitsel mutluluk boyutlarmi “yonetim siiregleri, mesleki tutum,
iletisim, adanmiglik ve ekonomik kosullar” basliklar1 altinda inceler.

Okullarda orgiitsel mutlulugun, okulun tiim paydaslar agisindan ¢ok 6nemli oldugu ve okulda
giiven, baglilik, adalet algilarin1 olumlu etkiledigi yapilan aragtirmalarda goriilmektedir (Cetin, 2019;
Demircan, 2019; Giirbliz, 2020; Korkut, 2019; Kotaoglu, 2019). Bu aragtirmalara bakarak,
orgiitlerdeki birgok faktoriin, oOrgiitin mutluluk oranina bagli oldugu soylenilebilir. Bu agidan
mutluluk seviyesinin diisiik oldugu orgiitlerde, performanslarin diisecegi ve orgiitiin hedeflerine
ulagsmakta zorlanacagi sdylenebilir. Ulkemizde okullarda yaklagtk 18 milyon &grenci, 1 milyon
Ogretmen bulunmaktadir (MEB, 2020). Bu kadar biiyiik bir kitleyi barindiran orgiitlerin mutluluklari;
okullarin 6grenci ve kurumsal hedefleri ile insan odakli kurumlar olmalar1 agisindan ¢ok Snemli
goriilmektedir. Okullardaki dagitimei liderlik ve orgiitsel mutluluk ile ilgili yapilan bu ¢alismanin okul
yoneticilerinde ve Ogretmenlerde liderlik ve mutluluk anlaminda farkindalik olusturacag:
diisiiniilmektedir.

Bu aragtirmanin amaci, 6gretmen algilarina gore okullardaki dagitimer liderlik ile orgiitsel
mutluluk arasindaki iliskinin ortaya konulmasidir. Belirtilen genel amag ¢er¢evesinde bu aragtirmada
asagidaki alt problemlere cevap aranacaktir.

1. Okullarda yoneticilerin dagitimer liderlik 6zellikleri gdstermeleri, 6gretmen algilarina
gore hangi diizeydedir?

2. Okul yoneticilerinin dagitimc1 liderlik Ozellikleri gdsterme diizeyleri O0gretmen
algilarina gore; cinsiyet, medeni durum, yas, brans, okul tiirii degiskenlerine gore istatistiksel olarak
anlamli bir bigimde farklilagmakta midir?
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3. Ogretmenlerin okullardaki 6rgiitsel mutluluk algilar1 hangi diizeydedir?

4. Ogretmenlerin okullardaki orgiitsel mutluluk alg1 diizeyleri; cinsiyet, medeni durum,
yas, brans, okul tiirii degiskenlerine gore istatistiksel olarak anlamli bir bigimde farklilasmakta midir?

5. Ogretmen algilarina gore okul yoneticilerinin  dagitimer  liderlik ~ dzellikleri
gostermeleri ile okulun orgiitsel mutlulugu arasinda istatistiksel olarak anlamli bir iliski var midir?
Varsa iligkinin yonii ve diizeyi nedir?

6. Ogretmen algilarina gore okul yoneticilerinin dagitimer  liderlik ~ 6zellikleri
gostermeleri; okulun orgiitsel mutlulugunu ne diizeyde yordamaktadir?

Yontem

Bu boliimde sirasiyla aragtirma modeli, 6rneklem, veri toplama araglari, verilerin toplanmasi
ve verilerin analizine iligkin boliimler yer almaktadir.

Arastirmanin Modeli

Arastirma, nicel arastirma yOntemlerinden iligskisel tarama modeline uygun olarak
ylritilmiistiir. Tarama modelinde {izerinde ¢aligmaya konu olan; olay, nesne ya da birey mutlaka
kendi sartlarinda ve herhangi bir miidahaleye maruz birakilmadan tanimlanmaya calisilirken; iliskisel
taramada ise iki ve daha fazla degisken arasindaki degisim korelasyon (iliskisel) ve kiyaslama yoluyla
tespit edilmeye ¢alisilir (Karasar, 1994, s. 77-81).

Orneklem

Arasgtirmanin evrenini 2020-2021 egitim 6gretim yilinda Adiyaman ili Merkez ilgesinde
bulunan devlete ait ilkokul, ortaokul ve liselerde gorev yapan Ogretmenler olusturmaktadir. Evren
biiyiikliigiinii tespit etmek amaciyla Adiyaman i1 Milli Egitim Miidiirliigii’niin internet sitesinden
Merkez ilcede yer alan toplamda 4.445 (1239 ilkokul, 1664 ortaokul, 1542 lise) 6gretmen oldugu
tespit edilmistir (Adiyaman MEM, 2020). Arastirmada drneklem sec¢imi oranli tabakali 6rnekleme
yontemi kullanilarak gerceklestirilmistir. Evreni temsil edebilme giicline sahip olabilmesi agisindan
olusturulacak orneklem biylkligii Biyiikoztirk vd. (2018) tarafindan oOnerilen formiil ile
hesaplanmigtir. Arastirmanin Orneklemini, 2020-2021 egitim-6gretim yilinda Adiyaman ili Merkez
ilcesinde bulunan devlete ait 18 ilkokul, 25 ortaokul ve 7 lisede gorev yapan 677 Ogretmen
olusturmaktadir. Katilimcilara iligkin bilgiler Tablo 1’de sunulmustur.

Tablo 1. Katilimcilara Iliskin Demografik Bilgiler

Kategoriler Gruplar f %
Kadin 301 44.5
Cinsiyet Erkek 376 55.5
Toplam 677 100
Evli 586 86.6
Medeni Durum Bekar 91 13.4
Toplam 677 100
30 yas ve alt1 73 10.8
Yas 31-40 yas arasi 261 38.6
41-50 yas aras1 268 39.6
51 ve iizeri 75 111
Toplam 677 100
Anasmifi Ogretmeni 28 41
Brans Sinif Ogretmeni 202 29.8
Brans Ogretmeni 447 66
Toplam 677 100
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Tablo 1. (Devami)

ilkokul 239 35.3

Ortaokul 263 38.8
Okul Tiri .

Lise 175 25.8

Toplam 677 100

Tablo 1°de katilimcilara ait demografik bilgiler incelendiginde; cinsiyet degiskeninde 301
(%44.5) katilimcinin kadin, 376 (%55.5) katilimcinin ise erkek oldugu goriilmektedir. Medeni durum
degiskeni incelendiginde 586 (%86.6) katilimcinin evli oldugu; 91 (%13.4) katilimcinin ise bekar
oldugu gozlenmektedir. Katilimcilarin 73’ (%10.8) 30 yas ve alt1 iken; 261’1 (%38.6) 31-40 yas
araligindadir; 41-50 yas arasi 268 (%39.6) katilime1 varken; 51 yas ve iizeri 75 (%11.1) katilimer
oldugu gozlenmektedir. Brans degiskeni incelendiginde; 28 (%4.1) katilimeciin anasimifi 6gretmenti;
202 (%29.8) katilmcimin sinif 6gretmeni; 447 (%66.0) katilimcinin ise brans 6gretmeni oldugu
gozlenmektedir. Okul tiirli degiskeni incelendiginde; katilimcilarin 239u (%35.3) ilkokul &gretmeni
iken; 263’1 (%38.8) ortaokul 6gretmeni; 175’1 (9%25.8) ise lise 6gretmenidir.

Veri Toplama Aracglar

Arastirmada okullardaki dagitimer liderlik ile orgiitsel mutluluk arasindaki iliskileri tespit
etmek amaciyla ilkokul, ortaokul ve liselerde gdrev yapan Ogretmenlerle gerceklestirilen arastirma
kapsaminda, veri toplama araci olarak iki boliimden olusan form kullanilmistir. Birinci boliimde,
katilim saglayan 6gretmenlerin cinsiyet, medeni durum, brang vb. kisisel bilgilerinin 6grenilmesinin
hedeflendigi ve aragtirmaci tarafindan gelistirilen “Kisisel Bilgi Formu”; ikinci béliimde ise Ozkan ve
Cakir (2017) tarafindan gelistirilen “Dagitilmis Liderlik Olgegi” ile Bulut (2015) tarafindan gelistirilen
“Orgiitsel Mutluluk Olgegi” kullanilmistir. Olgeklerin arastirmada kullanilabilmesi igin &lgekleri
gelistiren aragtirmacilardan 6l¢ek kullanma izinleri alinmistir. Arastirmada kullanilacak veri toplama
araglarinin &rneklem grup iizerinde uygulanabilmesine yonelik gerekli izinler Adiyaman il Milli
Egitim Mudiirligii’'nden alinmistir.

Kisisel bilgi formu. Kisisel bilgi formunda ilkokul, ortaokul ve liselerde gdrev yapan
Ogretmenlerin cinsiyet, medeni durum, yas, brang ve okul tiriini belirlemeye yonelik sorulara yer
verilmistir.

Dagitilmis liderlik 6lcegi. Ozkan ve Cakir (2017) tarafindan ilkokul, ortaokul ve lise
kademelerinde gorev yapan Ogretmenlerin algilarma gore okul yoneticilerinin dagitimer liderlik
ozellikleri gosterme diizeylerini belirlemek amaciyla gelistirilen, 32 madde ve 5 boyuttan olusan
“Dagitilmis Liderlik Olgegi” kullamlmistir. Olgek maddeleri “formal yap1” (4 madde), “amag birligi”
(8 madde), “isbirligi ve giiven” (7 madde), “sorumluluk paylasimi” (3 madde), “tesvik ve girisim” (10
madde) olmak iizere 5 alt boyutta toplanmaktadir. “Dagitilmis Liderlik Olgegi” “dortlii Likert” tipinde
olup yanitlarin puanlanmasi; 1-4 arasinda {i¢ aralik bulundugundan her araligin puanlanmasi, aralik
sayist / madde sayisi (3:4=0.75) seklinde hesaplanmigtir (Yenilmez, 2008). “l= Kesinlikle
Katilmiyorum (1.00-1.75), 2=Katilmiyorum (1.76-2.50), 3=Katiliyorum (2.51-3.25) ve 4=Kesinlikle
Katiliyorum (3.26-4.00)” seklinde hesaplanmustir. Olgek puanlari degerlendirilirken dlgekteki ters
maddenin (11. madde) puani1 “4=1, 3=2, 2=3 ve 1=4" seklinde tersine ¢evrilerek kodlanmustir.

Ozkan ve Cakir’m (2017) yapmus oldugu giivenirlik analizi sonucunda “Cronbach’s Alpha”
katsayis1 0.87 olarak belirlenmisken; bu arastirmada 0.96 olarak hesaplanmistir. Maddeler arasindaki
tutarhligi gosteren Cronbach’s Alpha katsayist deger araliginin 0.00 ile 1.00 arasinda, 1.00’e yakin
olmasi ve bu degerin 0.70’den disiik olmamasi bize giivenirligin yiiksek oldugunu gosterir
(Biiyiikoztiirk, 2013; Seker ve Geng¢dogan, 2006). Bu agidan g¢alismamizda Dagitilmis Liderlik
Olgegi’nin giivenilir oldugu tespit edilmistir.
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Orgiitsel mutluluk 6lcegi. Bulut (2015) tarafindan gelistirilen ilkokul, ortaokul ve lise
kademelerinde gorev yapan Ogretmenlerin algilarina gore okullardaki orgiitsel mutluluk diizeyini
belirlemek amaciyla 38 madde ve 5 boyuttan olusan “Orgiitsel Mutluluk Olgegi” kullanilmistir. Olgek
maddeleri “yonetim siire¢leri” (17 madde), “mesleki tutum” (9 madde), “iletisim” (4 madde),
“adanmighk” (4 madde), “ekonomik kosullar” (4 madde) olmak iizere 5 alt boyutta toplanmaktadir.
“Orgiitsel Mutluluk Olgegi” “besli Likert” tipinde olup yamtlarin puanlanmasinda; 1-5 arasinda dort
aralik bulundugundan her araligin puanlanmasi, aralik sayist / madde sayis1 (4:5=0.80) seklinde
hesaplanmigtir (Yenilmez, 2008). “l=kesinlikle katilmiyorum (1.00- 1.80), 2=katilmiyorum (1.81-
2.60), 3=kararsizim (2.61-3.40), 4=katiliyorum (3.41-4.20) ve 5=kesinlikle katiliyorum (4.21-5.00)”
seklinde hesaplanmustir. Olgekte ters madde bulunmamaktadir.

Bulut’un (2015) yapmis oldugu giivenirlik analizi sonucunda “Cronbach’s Alpha” katsayisi
6lcek geneli igin 0.92 olarak belirlenmistir. Bu arastirmada ise Cronbach’s Alpha giivenirlik katsayisi
0.94 olarak hesaplanmustir. Bu agidan galismamizda Orgiitsel Mutluluk Olgegi’nin giivenilir oldugu
tespit edilmistir.

Verilerin Toplanmasi

Arastirma icin Kahramanmaras Siit¢ii Imam Universitesi Bilimsel Arastirma ve Yaym Etik
Kurulu’'ndan 19.03.2020 tarih ve 2020-6 sayili etik izni alindiktan sonra arastirmaya baslanmistir.
Aragtirmanin hesaplanan orneklem biiytlikliigiine ulasabilmek i¢in Adryaman Merkez ilgesinde yer
alan toplam 18 ilkokul, 25 ortaokul ve 7 liseye gidilmis olup toplam 750 adet anket-6l¢ek formu
brrakilmistir. 2020 yilinda tiim diinyay1r pandemi diizeyinde etkileyen Covid-19 salgini nedeniyle
okullarda yiiz yilize egitime ara verilmistir. Bu durumdan dolay1 6lgeklerin 301 tanesinin
ogretmenlerden yiiz yiize olarak geri doniisii olurken; geriye kalan dlgekler ise dijital-online kanallar
iizerinden olusturulan online linkin, okul idarecilerine 6gretmenlere ulastiriimak iizere gonderilmesiyle
elde edilmistir. Online link gonderilen tiim okul midiirlerinden, online linki kendi okul gruplarinda
paylastiklarina dair doniitler alinmistir. Online olarak toplam 392 anket-6lgek formunun geri doniisii
olmustur. Toplamda 301 adet yiiz yiize toplanan 6l¢ek, 392 adet online doniit olmak {izere 693 adet
form katilimcilar tarafindan doldurulmustur. Doldurulan bu formlarda 16 adet yiiz yiize toplanan
anket-6l¢ek formunda eksik ya da hatali kodlama yapildigindan bu formlar degerlendirmeye
alinmamuistir. Arastirma analizleri toplam 285 yiiz yiize toplanan 6lgek, 392 online form olmak {izere
toplam 677 katilimci iizerinden gergeklestirilmistir. Ozoglu’na (1992) gore, geri doniis oram
cogunlukla % 40-60 arasindaki degerlerde olmaktadir. Biiyiikoztiirk vd. (2018) ise; bu doniis oraninin
genellikle uygulayis sekline gore degistigini ve saglikli bir analiz ve yorum siireci i¢in geri doniis
oraninin %70-80’in iizerinde olmasinin beklendigini belirtmektedir. Bu agidan arastirmada verilerin
toplanmasi acisindan yeterli geri doniis yapildig s6ylenebilir.

Verilerin Analizi

Aragtirmada ¢esitli demografik degiskenler bagimsiz degisken olarak ele alinmis ve gerekli
analizler yapilmigtir. Bu analizler kapsaminda SPSS 15.0 paket programi kullanilmistir. Arastirmada
kullanilan dl¢eklerin giivenilirlikleri Cronbach’s Alpha giivenilirlik analizi yontemiyle test edilmistir.

Dagitilmis Liderlik Olgegi igin yapilan normallik varsaymmlari analizlerinde; garpiklik
(Skewness) degeri -0.525, standart hatas1 0.094; basiklik (Kurtosis) degeri 1.896; standart hatasi ise
0.188 ¢ikmugtir. Dagilimim normal sayilabilmesi i¢in c¢arpiklik-basiklik degerlerinin standart hataya
oranlart 1,96 sinirlar1 arasinda olmasi gerekir (Can, 2017). Bu sart saglanmadigindan dolay1 bu
varsayimda normallik gézlemlenmemistir. Diger varsayimlardan olan normallik testleri sonuglarina
gore Kolmogorov-Smirnov, p=0.00 ve Shapiro-Wilk, p=0.00 olarak tespit edilmistir. Dagilimin
normal sayilabilmesi i¢in Kolmogorov-Smirnov ve Shapiro-Wilk testlerinin anlamlilik diizeyleri
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p<0.05 olmamas1 gerekir (Blyiikoztiirk, 2014). Bu sart saglanmadigindan dolay1 bu varsayimda da
normallik gézlemlenmemistir. Histogram grafiginde sola ¢arpik bir yapinin olmasi, Q-Q Plot ve kutu
grafiklerinde de normal olmayan dagilimlarin ve ¢ok sayida ug¢ degerlerin yer aldiginin goriilmesi
tizerine dlgek genelinde verilerin normal dagilim gdstermedigine karar verilmistir.

Orgiitsel Mutluluk Olgegi igin yapilan normallik varsayimlari analizlerinde; carpiklik
(Skewness) degeri -1.190, standart hatas1 0.094; basiklik (Kurtosis) degeri 4.384; standart hatasi ise
0.188 ¢ikmustir. Diger varsayimlardan olan normallik testleri sonuglarina gére Kolmogorov-Smirnov,
p=0.00 ve Shapiro-Wilk, p=0.00 olarak tespit edilmistir. Histogram grafiginde sola ¢arpik bir yapinin
olmasi, Q-Q Plot ve kutu grafiklerinde de normal olmayan dagilimlarin ve ¢ok sayida u¢ degerlerin
yer aldigimmin goriilmesi iizerine Olgcek genelinde verilerin normal dagilim gostermedigine karar
verilmistir.

Arastirma kapsaminda kisisel bilgi formuna gore demografik 6zelliklerin frekans ve yiizde
dagilimlar1 belirlendikten sonra, Ogretmen algilarina gdre okul ydneticilerinin dagitimer liderlik
ozellikleri gosterme diizeyleri ile okullardaki orgiitsel mutluluk diizeylerinin aritmetik ortalamalar1 ve
standart sapmalar1 belirlenmistir. Ogretmenlerin dagitimer liderlik ile 6rgiitsel mutluluk algilarmin,
Ogretmenlerin sahip oldugu demografik 6zelliklere; cinsiyet, medeni durum, yas, brans ve okul tiirii
degiskenlerine gore farklilagma durumlarina bakilmistir. Arastirma degiskenlerinin birbirleriyle olan
iligkisine ve birbirlerini yordama durumuna yer verilmistir. Belirlenen degiskenlerin iki grup olmasi
durumunda Mann Whitney U testi kullanilir. ikiden fazla grubun oldugu degiskenlerde ise Kruskall
Wallis H testi kullanilmistir. Kruskal-Wallis H testi analizi sonucunda ¢ikan anlamli farkliligin hangi
ikili gruplar arasinda oldugunu tespit edebilmek i¢in anlamlilik diizeyinde Bonferroni diizeltmesi
yapilarak Mann Whitney U testi analizi yapilmistir. Bonferroni diizeltmesi; baz1 degiskenlerde goklu
alt gruplarin ikili karsilagtirilmasinda, Tip 1 ve Tip 2 hatalara (anlamlilik yokken var gériinmesi ya da
anlamlilik varken yok goriinmesi) diismemek i¢in anlamlilik degerlerinde diizeltme yapilmasidir ve
anlamlilik degeri; “p/k (anlamlilik diizeyi / grup sayis1)” formiilii kullanilarak belirlenir (Cengiz, 2007,
IFA, 2003; Miller, 1991; RCSE, 2003, Akt. Yiksel, 2004;). Verilerin analizinde genel anlamda
“p=0.05" ve “p=0.01" anlamlilik diizeyleri aranirken; Bonferroni diizeltmeli {iglii gruplarda (1, 2, 3; 1-
2, 1-3, 2-3 seklinde karsilastirilan; toplam 3 grup) anlamlilik diizeyi p=0.017 (0.05/3), dortli gruplarda
ise (1, 2, 3, 4; 1-2, 1-3, 1-4, 2-3, 2-4, 3-4 scklinde karsilastirilan; toplam 6 grup) anlamlilik diizeyi
p=0.008 (0.05/6) dikkate alinarak analizler yapilmigtir. Bu sayede daha gii¢lii anlamliliklarda sonuglar
test edilmistir.

Okul yoneticilerinin dagitimer liderlik 6zellikleri ile okullardaki orgiitsel mutluluk arasindaki
iligki’yi (yonil ve diizeyi) belirlemek i¢in nonparametrik dagilimlarda kullanilan Spearman Brown Sira
Farklar1 Korelasyon Katsayis1 uygulanmistir. Korelasyon katsayisi, iki degisken arasindaki iliskinin
derecesini belirleyip agiklamak i¢in kullanilan bir yontemdir. Bu teknik, iki degiskenin de siirekli
oldugu ve degiskenlerin normal dagilim gostermedigi durumlarda kullanilir. Korelasyon katsayisi,
“0.00-0.30 arasinda ise normal; 0.30-0.70 arasinda ise orta; 0.70-1.00 arasinda ise yiiksek” diizeyde bir
iligki oldugu anlamina gelir (Biiytikoztiirk, 2014).

Okul yoneticilerinin dagitimer liderlik 6zellikleri gostermelerinin, okullardaki orgiitsel
mutlulugu yordayip yordamadigini belirlemek amaciyla ¢oklu regresyon analizi uygulanmistir. Coklu
regresyon analizi, bagimli degisken ile ilgili olan iki ve daha fazla bagimsiz degiskenin, bagimh
degiskeni yordayip yordamadigini belirleyebilmek icin yapilan bir analiz ¢esididir (Biiyiikoztirk,
2014). Dagitimer liderlik alt boyutlarinin rgiitsel mutluluk iizerindeki etkisini belirlemek amaciyla;
orgiitsel mutluluk degiskeni bagimli degisken olarak kullanilmistir. Dagitimer liderlik alt boyutlar ise
bagimsiz degiskenler olarak alinmistir. Coklu Regresyon analizinden 6nce, ¢oklu esdogrusallik sorunu
kontrol edilmistir. Coklu esdogrusallik sorunu bir degiskeni yordayan iki ve daha fazla degisken
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arasinda yliksek bir iligkinin ortaya ¢iktigr durumdur. Bu durumu kontrol etmek amaciyla varyans
sigkinlik degeri ile tolerans degeri ne bakilmistir. Hair vd. (2006)’ e gore varyans sigkinlik faktorii
(Variance Inflation Factor-VIF) “10’dan kii¢iik” ve tolerans degerinin “0.10’dan biiyiik” olmasi
gerekmektedir. Bu arastirmada varyans sigkinlik (VIF) ve tolerans degeri; formal yap1 (2.28-0.43),
amag birligi (2.71-0.36), isbirligi ve giiven (2.82-0.35), sorumluluk paylasimi (2.05-0.48), tesvik ve
girigim (3.70-0.27) boyutlarinda uygun olarak bulunmustur. Varsayim saglandigindan ¢oklu regresyon
analizinin yapilabilecegine karar verilmistir.

Bulgular

Okul Yéneticilerinin Dagitimex Liderlik Ozellikleri Gostermeleri Hakkindaki Ogretmen
Algilarna Iliskin Bulgular

Ogretmenlerin dagitimer liderlik algilarina iliskin bulgular Tablo 2’de sunulmustur.

Tablo 2. Okul Yoneticilerinin Dagitimer Liderlik Ozellikleri Gostermeleri Hakkindaki Ogretmen Algilarina Iliskin Bulgular

. _ % 95 Giiven
Olgek n X SS Sh

Alt Sinir Ust Sinir

Dagitilmig Liderlik 677 3.4 0.43 0.01 31 3.8

Tablo 2’de dagitilmis liderlik Slgegine verilen cevaplarin Olgek genelinde %95 giiven
araligindaki (3.01 - 3.08) alt ve iist sinirlarinda (X=3.04; SS=0.43) olarak hesaplanmigtir. Bu deger
4’1 Likert aralik puanlanmasi formiiliine gore [aralik sayisi / madde sayist (3:4=0.75) (Yenilmez,
2008)]; “katilryorum” (2.51-3.25) diizeyi puan araliginda olup “yiiksek” diizeydedir.

Okul Yéneticilerinin Dagitimer Liderlik Ozellikleri Géstermeleri Hakkindaki Ogretmen
Algilarimin Bazi Degiskenler Kapsaminda incelenmesine iliskin Bulgular

Cinsiyet ve medeni durum degiskenlerine gore 6gretmenlerin dagitimci liderlik algilarina
iliskin bulgular Tablo 3’te sunulmustur.

Tablo 3. Arastirmaya Katilan Ogretmenlerin Dagitimet Liderlige Iliskin Algilarinin Cinsiyet ve Medeni Durum
Degiskenlerine Gore Mann Whitney U Testi Sonuglart

Sira
Demografik Degiskenler Kategori n Sira Ortalamasi U p
Toplami
o Kadin 301  333.22 100298.50
Cinsiyet 54.847.500 0.49
Erkek 376 343.63 129204.50
Evli[1] 586  344.45 201847.50
Medeni Durum 23.469.500 0.06
Bekar [2] 91 303.91 27655.50

Tablo 3’te yer alan dgretmenlerin cinsiyet ve medeni durum degiskenleri ile dagitimer liderlik
alg1 diizeyleri arasinda anlamli farklilik olup olmadigini tespit etmek i¢in yapilan Mann Whitney U
testi sonuglart dogrultusunda, 6gretmenlerin cinsiyet ve medeni durum degiskenleri ile dagitimci
liderlik alg1 diizeyleri arasinda Olgek genelinde p<0.05 anlamlilik diizeyinde anlamli farklilik
gbzlemlenmemistir.

Yas, bransg, okul tiirii degiskenlerine gore 6gretmenlerin dagitimer liderlik algilarma iliskin
bulgular Tablo 4’ te sunulmustur.
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Tablo 4. Arastirmaya Katilan Ogretmenlerin Dagitimcr Liderlige Iliskin Algilarimin Bazi Demografik Degiskenlere Gore
Kruskall-Wallis H Testi Sonuclar

Demografik Degiskenler Kategori n Sira Ortalamast  Sd = o2 p Anlamli Fark
30 yas ve alt1 73 322.26
31-40 yas arasi 261 338.26

Yag 41-50 yas aras 268  334.04 303342 03k
51 ve lizeri 75 375.60
Anasinifi [1 ] 28 370.68

Brans Sinif [2 ] 202 356.99 2 3.642  0.162
Brans [3 ] 447 328.89
Tlkokul [1] 239 358.02

Okul Tird Ortaokul [2] 263 327.00 2 3.543  0.170
Lise [3] 175 331.06

Tablo 4’te yer alan 6gretmenlerin bazi1 demografik degiskenlere gore dagitimer liderlik algi
diizeyleri arasinda anlamli farklilik olup olmadigini kontrol etmek i¢in yapilan Kruskal-Wallis H
testinin sonuglar1 dogrultusunda 6gretmenlerin yas, brang ve okul tiirli degiskenlerine gore dagitimci
liderlik alg1 diizeyleri arasinda p<0.05 anlamlilik diizeyinde, anlaml bir farklilik gdzlemlenmemistir.

Ogretmenlerin Okullardaki Orgiitsel Mutluluk Algilarina iliskin Bulgular

Ogretmenlerin drgiitsel mutluluk algilarina iliskin bulgular Tablo 5’te sunulmustur.

Tablo 5. Ogretmenlerin Okullardaki Orgiitsel Mutluluk Algilarina Tliskin Bulgular

%95 Gliven
Alt Siir Ust Siir

Olgek n X SS Sh

Orgiitsel Mutluluk 677 4.9 0.53 0.02 4.5 4.14

Tablo 5’te goriilmekte olan orgiitsel mutluluk Slgegine verilen cevaplarm 6lgek genelinde %95
giiven arahigindaki 4.05 — 4.14 alt ve iist sinirlarinda (X=4.09, SS=0.53) olarak hesaplanmistir. Bu
deger 5°1i Likert aralik puanlanmasi formiiliine gore [aralik sayis1 / madde sayisi (4:5=0.80)
(Yenilmez, 2008)]; “katiliyorum” (3.41-4.20) diizeyi puan araliginda olup “yliksek” diizeydedir.

Baz1 Degiskenler Acisindan Ogretmenlerin Orgiitsel Mutluluk Alg Diizeylerine Tliskin
Bulgular

Cinsiyet ve medeni durum degiskenlerine gore 6gretmenlerin orgiitsel mutluluk algilarina iliskin
bulgular Tablo 6’da sunulmustur.

Tablo 6. Arastirmaya Katilan Ogretmenlerin Orgiitsel Mutluluga Iliskin Algilarimn Cinsiyet ve Medeni Durum
Degiskenlerine Gore Mann Whitney U Testi Sonuglart

Sira
Demografik Degiskenler Kategori n Sira Ortalamast U p
Toplam1
Kadin 301 318.33 95818.00
Cinsiyet 50.367.000 0.014*
Erkek 376 355.55 133685.00
Evli[1] 586 345.88 202684.00
Medeni Durum 22633.00 0.020*
Bekar [2] 91 294.71 26819.00
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Tablo 6’da goriilmekte olan 6gretmenlerin cinsiyet ve medeni durum degiskenleri ile orgiitsel
mutluluk alg1 diizeyleri arasinda anlamli farklilik olup olmadigini gérmek i¢in yapilan Mann Whitney
U testi sonuglar1 dogrultusunda, 6gretmenlerin cinsiyet degiskeni ile orgiitsel mutluluk alg: diizeyleri
arasinda “kadin” grubu ile “erkek” grubu arasinda p<0.05 anlamlilik diizeyinde “erkek™ grubu lehine
anlaml farklilik oldugu tespit edilmistir. Ogretmenlerin medeni durum degiskeni ile érgiitsel mutluluk
alg1 diizeyleri arasinda “evli” grubu ile “bekar” grubu arasinda p<0.05 anlamlilik diizeyinde “evli”
grubu lehine anlamli farklilik oldugu tespit edilmistir.

Yas, brans, okul tiirii degiskenlerine gore dgretmenlerin orgiitsel mutluluk algilara iliskin
bulgular Tablo 7°de sunulmustur.

Tablo 7. Arastrmaya Katilan Ogretmenlerin Orgiitsel Mutluluga Iliskin Algilarinin Bazi Degiskenlere Gére Kruskall-Wallis
H Testi Sonuglart

Demografik Degiskenler Kategori n Ort:11:11as1 Sd v p Anlaml1 Fark
30 yas ve alt1 73 290.08
31-40 yas arast 261 340.84
Yas 41-50 yas arast 268 345.24 3 >-560 0135
51 ve tizeri 75 357.91
Anasinifi [ 1] 28 364.23
Brang Sinif [2] 202 372.57 2 9.702 0.008** 2-3
Brans [3] 447 322.25
ilkokul [1] 239 367.28
Okul Tirii Ortaokul [2] 263 325.13 2 7.769 0.021* 1-2
Lise [3] 175 321.22

*p<0,05 **p<0,01

Tablo 7°de goriilmekte olan 6gretmenlerin bazi demografik degiskenlere gore orgiitsel
mutluluk alg1 diizeyleri arasinda anlamli farklilik olup olmadigint gérmek i¢in yapilan Kruskal-Wallis
H testi sonuglari dogrultusunda; 6gretmenlerin yas, brans ve okul tiirii degiskenleri ile orgiitsel
mutluluk alg1 diizeyleri arasinda p<0.05 anlamlilik diizeyinde, anlamli farkliliklar bulunmustur. Bu
farkliliklarm hangi ikili gruplardan kaynaklandigini gorebilmek amaciyla ikili analizler Mann
Whitney U testi ile yapilmig olup, bransg degiskeninde, “simif 6gretmeni” grubu ile “brans 6gretmeni”
grubu arasinda “smif 6gretmeni” grubu lehine; okul tiirii degiskeninde ise “ilkokul” grubu ile
“ortaokul” grubu arasinda “ilkokul” grubu lehine Bonferroni diizeltmeli p<0.017 anlamlilik diizeyinde
anlamli farklihik tespit edilmistir. Ogretmenlerin yas degiskenine gore orgiitsel mutluluk algilarinda
ise p<0.05 anlamlilik diizeyinde, anlaml1 bir farklilik gézlenmemistir.

Ogretmen Algilarma Gére Okul Yoneticilerinin Dagitimer  Liderlik  Ozellikleri
Gostermeleri Ile Okulun Orgiitsel Mutlulugu Arasindaki Iliskiye Dair Bulgular

Ogretmen algilarma gore okul yoneticilerinin dagitimer liderlik dzellikleri gostermeleri ile
okulun drgiitsel mutlulugu arasindaki iligskiye dair bulgular Tablo 8’de sunulmustur.
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Tablo 8. Ogretmenlere.G()'re Okul Yoneticilerinin Dagitimer Liderlik Ozellikleri Gostermeleri Ile Okulun Orgiitsel
Mutlulugu Arasindaki lliskiye Dair Korelasyon Degerleri

Formal Amag Isbirligi ve Sorumluluk Tesvik ve Orgiitsel

Yap1 Birligi Giiven Paylasimi Girisim Mutluluk P
Formal Yap1 1.000 0.00
Amag Birligi 0.595%* 1.000 0.00
Isbirligi ve Giiven 0.548** 0.644** 1.000 0.00
Sorumluluk 0.478%*  0.558** 0.605** 1.000 0.00
Paylagimi
Tesvik ve Girigim 0.680** 0.693** 0.735** 0.630** 1.000 0.00
Orgiitsel Mutluluk ~ 0.623** 0.596** 0.652** 0.549** 0.788** 1.000 -

**9<0.01

Tablo 8’e gore dagitilmis liderlik 6l¢eginin alt boyutlarindan “formal yapi, amag birligi, isbirligi
ve giiven, sorumluluk paylasimi, tesvik ve girisim” boyutlartyla orgilitsel mutluluk arasinda istatistiksel
olarak anlamli p<0.05 bir iligski bulunmaktadir. Bu iligkiyi gdsteren korelasyon katsayisinin mutlak deger
olarak “0.00-0.30” arasinda olmas1 “diisiik” iliski diizeyini; “0.30-0.70” arasinda olmasi “orta” iligki
diizeyini; “0.70-1.00” arasinda olmasi ise “yiiksek™ iliski diizeyini gostermektedir (Biiyiikoztiirk, 2013:
32). Buna gore “orgiitsel mutluluk” ile “formal yap1” boyutu arasinda 1=0.623 “pozitif yonde orta
diizeyde”, “amag birligi” boyutu arasinda r= 0.596 “pozitif yonde orta diizeyde”, “igbirligi ve giiven”
boyutu arasinda r=0.652 “pozitif yonde orta diizeyde”, “‘sorumluluk paylasimi” boyutu arasinda r=0.549
“pozitif yonde orta diizeyde”, “tesvik ve girisim” boyutu arasinda ise 1=0.788 “pozitif yonde yiiksek
diizeyde” anlaml1 bir iligski oldugu ortaya ¢ikmistir. Bu sonuglara gore, dagitilmig liderlik 6lgeginin “formal
yapi, amag¢ birligi, isbirligi ve giliven, sorumluluk paylasimi, tesvik ve girisim” alt boyutlarinda
Ogretmenlerin algilari arttikga, orgiitsel mutluluk algilarinin da artt1g1 sdylenebilir.

Okul Yéneticilerinin Dagitimer Liderlik Ozellikleri Gostermelerinin, Okulun Orgiitsel
Mutlulugunu Yordamasina Yonelik Coklu Regresyon Analizi Bulgular:

Okul yoneticilerinin dagitimer liderlik  6zellikleri gdstermelerinin, okulun Orgiitsel
mutlulugunu yordamasina yonelik ¢oklu regresyon analizi bulgular1 Tablo 9°da sunulmustur.

Tablo 9. Okul Yoneticilerin Dagitimer Liderlik Ozellikleri Gostermelerinin, Okulun Orgiitsel Mutlulugunu Yordamasina
1liskin Coklu Regresyon Analizi Sonuglar

Degisken B Sh B t P

Sabit 1.178 0.091 12.885 0.000
Formal Yap1 0.156 0.036 0.141 4.286 0.000
Amag Birligi -0.007 0.048 -0.005 -0.138 0.890
Isbirligi ve Giiven 0.127 0.038 0.121 3.328 0.001
Sorumluluk Paylasim1 -0.003 0.034 -0.003 -0.093 0.926
Tesvik ve Girigim 0.688 0.046 0.631 15.089 0.000

R=0.827, R?= 0.684, Diizeltilmis R?=0.681, F=(5, 671)=290.06, p=0.00
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Tablo 9°da okul yoneticilerin dagitimer liderlik 6zellikleri gostermelerinin, okulun orgiitsel
mutlulugunu yordamasina iligkin ¢oklu regresyon analizi sonuglari incelendiginde; okul yoneticilerin
dagitimer liderlik oOzellikleri gostermelerinin  okulun orgiitsel mutlulugunu anlamlhi bir sekilde
yordadig1 goriilmektedir (R=0.827; R2=0,681; p<0.05). Okul yéneticilerinin dagitimecr liderlik
ozellikleri gostermeleriyle ilgili bes alt boyut, okulun orgiitsel mutlulugundaki toplam varyansin
yaklasik %68’ini agiklamaktadir. Standardize edilmis regresyon katsayisina gore () yordayici
degiskenlerin okulun orgiitsel mutlulugu iizerindeki goreli 6nem sirasi; tesvik ve girisim, formal yapi,
isbirligi ve giiven, amag birligi, sorumluluk paylasimi olarak belirtilebilir. Regresyon katsayilarindaki
anlamliliga iliskin sonuglar incelendiginde ise; formal yapi, isbirligi ve giliven, tesvik ve girisim
boyutlarinin okulun 6rgiitsel mutlulugu tizerinde anlamli yordayici olduklart sdylenebilir.

Sonuc, Tartisma ve Oneriler

Okul yoneticilerinin dagitimci liderlik 6zellikleri gosterme diizeylerine iliskin 6gretmen
algilan1 “yiiksek” diizeydedir. Ogretmen algilarina gére okul yéneticilerinin dagitimer liderlik
Ozellikleri gosterme diizeyleri cinsiyet, medeni durum, yas, brans ve okul tirii degiskenleri
bakimindan farklilasmamaktadir. Alanyazin incelendiginde; Smith (2007), Eggen (2010), Korkmaz ve
Giindiiz (2011), Yilmaz (2013), Uslu ve Beycioglu (2013), Wahab vd. (2013), Sarigigek (2014), Kilig
ve Oguz (2015), Ucar (2015), Akyiirek (2016), Ucar ve Dagli (2017) tarafindan yapilan arastirmalarda
okul yoneticilerinin dagitimci liderlik gostermeleri “yiiksek™ diizeyde oldugu goézlenmistir. Bu
okullarda calisan 6gretmenler okul yoneticilerinin dagitimec1 liderler olduklarimi diisiiniiyorlar. Bu
yoneticilerin yoneticilik yerine liderlik yapmalar1 ve 6zellikle de dagitimei liderlik 6zelligi gosteriyor
olmalari, klasik yonetim anlayisindan uzaklastiklarini, yonetim alaninda belli bir farkindaligin
olustugunu gosteriyor. Ogretmenlerin okul yoneticilerini dagitimer liderler olarak algilamalar ve
dagitimer liderligin geregi olarak okuldaki liderlige katilacak olmalari, 6gretmenlerin egitim-6gretim
stirecini daha c¢ok sahiplenmelerini saglayacaktir denilebilir. Egitim-6gretim siirecini sahiplenen
Ogretmenlerin oldugu okulda, okul basaris1 6gretmenler tarafindan titizlikle takip edilecektir ve bu
durumun okuldaki tiim girdi-¢ikt1 i¢in olumlu getirileri olacaktir denilebilir. Agiroglu Bakir (2013),
Duif vd. (2013), Agirdas (2014), Rabindarang vd. (2014), Ulusoy (2014), Yilmaz (2014), Ozdemir ve
Demircioglu (2015), Adigiizelli (2016), Arabact vd. (2016), Celik (2016), Atas Akdemir ve Ayik
(2017), Mermer (2019) tarafindan yapilan arastirmalarda ise okul yoneticilerinin dagitimer liderlik
gostermeleri “orta” diizeyde olarak bulunmustur. Bu arastirmalar da dagitimer liderlikle ilgili
okullarda farkindahigin arttigini, klasik yonetim anlayisi yerine cagdas liderlik anlayislarinin
yayginlagtigin1 bize gosteriyor denilebilir. Ayn1 zamanda orta diizeyde de olsa okuldaki tiim
paydaslar siirece dahil eden dagitimer liderlik anlayist uygulaniyor ve bu liderlik stili 6gretmenler
tarafindan algilaniyor denilebilir. Bu agidan mevcut arastirma sonucu, alanyazinda yapilan kimi
caligmalarla benzerlik gostermektedir. Yapilan bazi aragtirmalar ve bu arastirma sonucu bize
gosteriyor ki; ogretmenler okullarindaki yoneticilerin dagitimer liderlik 6zellikleri gosterdiklerini
diisiiniiyorlar.

Aragtirma sonucunda; 6gretmenlerin okullardaki orgiitsel mutluluk diizeyine iliskin algilari
ise “yiiksek” diizeydedir. Ogretmenlerin okullardaki 6rgiitsel mutluluk alg: diizeyleri cinsiyet, medeni
durum, brans ve okul tiirii degiskenleri bakimindan farklilasmakta iken; yas degiskeni bakimindan ise
farklilasmamaktadir. Alanyazin incelendiginde; Bulut (2015), Arslan (2018), Korkut (2019), Bayram
(2020), Bulut (2020), Ozgenel ve Bozkurt (2020), Kése (2020) tarafindan yapilan bu arastirmalar,
mevcut arastirma sonucuyla benzerlik gostermekte ve arastirma sonucunu desteklemektedir
denilebilir. Giirbiiz (2020) ise yaptig1 arastirmada kullandigi orgiitsel mutluluk 6l¢egi 6lgek genelinde
“orta” diizeyde bulmustur. Mevcut arastirma ve

ER]

ogretmenlerin Orgiitsel mutluluk algilarini
alanyazindaki kimi arastirmalar 6gretmenlerin okullarda mutlu olduklarini bize gosteriyor. Bununla
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beraber mutlulugun algilanma diizeylerinin bazi demografik degiskenlere gore degisebilecegi
sonucuna ulasilmistir denilebilir.

Ogretmenlerin okullardaki drgiitsel mutluluk algi diizeylerinde, cinsiyet degiskeni yoniinden,
“kadin” grubu ile “erkek” grubu arasinda “erkek” grubu lehine anlamli farklilik oldugu tespit
edilmigtir. Alanyazin incelendiginde; Giirbiiz (2020), Kose (2020), Yazict Celebi ve Celebi (2020)
tarafindan yapilan aragtirmalar da mevcut arastirma sonucuyla benzerlik gostermekte ve arastirma
sonucunu desteklemektedir denilebilir. Bu anlamli farkliliklarin kadinlar lehine mi erkekler lehine mi
olduguna bakildiginda; Giirbiiz (2020) ve Yazict Celebi ve Celebi (2020) bu farkliligin mevcut
arastirmada oldugu gibi erkekler lehine oldugunu tespit etmislerdir. Kdse (2020) ise anlamli farkliligin
kadinlar Iehine oldugunu tespit etmistir. Korkut (2019) tarafindan yapilan doktora tez ¢alismasinda da
orgiitsel mutluluk oOlgeginin alt boyutlarinda erkekler lehine sonuglar bulmustur. Yapilan bu
arastirmalar ve mevcut arastirma sonuclari bize gosteriyor ki; okullarda erkek oOgretmenler daha
mutlu. Bu sonuglara karsilik; Bulut (2015), Bayram (2020) ve Bulut (2020) yaptiklar1 arastirmalarda,
Ogretmenlerin okullardaki orgiitsel mutluluk alg1 diizeylerinde cinsiyet degiskeni agisindan anlamli bir
farklibk bulunmadigini belirtmislerdir. Orgiitsel mutluluk algilari genel olarak yiiksek olmasia
ragmen; cinsiyet degiskeninde erkeklere gore kadinlarin daha az veya daha fazla mutlu olmalarinda,
okullarda kadinlara yonelik pozitif ayrimciligin okul kiiltiirii ve okul iklimine gére bazi okullara gore
degisebilir olmas1 sdylenebilir.

Ogretmenlerin okullardaki orgiitsel mutluluk alg1 diizeylerinde medeni durum degiskeni
yOniinden, “evli” grubu ile “bekar” grubu arasinda “evli” grubu lehine anlamli farklilik oldugu tespit
edilmistir. Alanyazin incelendiginde; Kangal (2013), Korkut (2019), Yazici1 Celebi ve Celebi (2020)
tarafindan yapilan aragtirmalar da mevcut aragtirma sonucuyla benzerlik gostermekte ve aragtirma
sonucunu desteklemektedir denilebilir. Bununla beraber Tiirkiye Istatistik Kurumu’nun (TUIK, 2020)
uyguladigi “2019 Yili Yasam Memnuniyeti Anketi” sonuglar1 da evlilerin bekarlara goére daha mutlu
oldugunu belirtir. Bu a¢idan mevcut arastirma sonucunu desteklemektedir denilebilir. Bu sonuglara
karsilik; Mocosoglu ve Kaya (2018), Bayram (2020), Bulut (2020) yaptiklar1 arastirmalarda,
Ogretmenlerin okullardaki orgiitsel mutluluk algi diizeylerinde medeni durum degiskeni acisindan
anlamli bir farklilik bulunmadigini belirtmislerdir. Bu agidan kimi arastirmalara gore evlilik insani
daha mutlu ediyor denilebilir. Ayni zamanda evlilerin daha mutlu oldugu sonucuna ulagsan bu
arastirmalara gore evlilerin bekarlara gore daha mutlu olmalarinda, hayatlarindaki her tiirlii olumlu
olumsuz durumu paylastiklari eslerinin olmasi olabilir.

Ogretmenlerin okullardaki &rgiitsel mutluluk alg1 diizeylerinde, yas degiskeni yoniinden
anlamli bir fark bulunmadigi tespit edilmistir. Alanyazin incelendiginde; Bayram (2020), Bulut
(2020), Kose (2020) tarafindan yapilan arastirmalar da mevcut arastirma sonucuyla benzerlik
gostermekte ve arastirma sonucunu desteklemektedir denilebilir. Bu sonuglar O6gretmenlerin
okullardaki o6rgiitsel mutluluk algilarinin yaslarina gore degismedigini gostermektedir. Orgiitsel
mutluluk algilarinin genel anlamda yiiksek olmasina ragmen, yas degiskenine gore algi diizeylerinin
degismiyor olmast; okullarda yeni goreve baslayan geng bir 6gretmenin yasi ilerlediginde bile okulda
mutlu oldugunu bize gdsteriyor denilebilir. Buradan okullarin 6gretmenleri mutsuzlagtirmadigini da
cikarabiliriz.

Ogretmenlerin okullardaki 6rgiitsel mutluluk algi diizeylerinde brans degiskeni yoniinden
anlaml farklilik tespit edilmistir. Bu farklilik “sinif 6gretmeni” grubu ile “brang 6gretmeni” grubu
arasinda “simif 0gretmeni” grubu lehine gozlenmistir. Alanyazin incelendiginde; Kotaoglu (2019)
tarafindan yapilan arastirmada da brans Ogretmenine gore smif 0gretmeni lehine anlamli farklilik
bulunmustur. Bu a¢idan mevcut arastirma sonucuyla benzerlik gostermekte ve arastirma sonucunu
desteklemektedir denilebilir. Bulut (2015) ise yaptigi ¢calismada sozel brangtaki 6gretmenlerin sayisal
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branstaki ogretmenlere gore daha mutlu olduklarini tespit etmistir. Buna karsilik, Korkut (2019),
Bayram (2020), Bulut (2020) yaptiklar1 arastirmada 6gretmenlerin okullardaki orgiitsel mutluluk alg1
diizeylerinde brans degiskeni yoniinden anlamli farklilik tespit etmemislerdir. Orgiitsel mutluluk
algilarinin genel olarak yiiksek olmasina ragmen, kimi arastirmalara ve mevcut arastirmaya gore sinif
ogretmenleri brang 6gretmenlerine gore daha mutlu diyebiliriz.

Ogretmenlerin okullardaki 6rgiitsel mutluluk alg1 diizeylerinde okul tiirii degiskeni yoniinden,
“ilkokul” grubu ile “ortaokul” grubu arasinda “ilkokul” grubu lehine anlaml farklilik gézlenmistir. Bu
sonuglar bize ilkokullardaki &gretmenlerin ortaokuldaki dgretmenlere gore daha mutlu olduklarini
gostermektedir. Alanyazin incelendiginde; Mocosoglu ve Kaya (2018) yaptiklar1 arastirmada, ilkokul
Ogretmenlerinin ortaokul dgretmenlerine gore orgiitsel mutluluk algilarinin daha yiliksek oldugunu
bulmuslardir. Kése (2020), Ozgenel ve Bozkurt (2020) da yaptiklari arastirmalarda ilkokul
Ogretmenlerinin ortaokul ve lise 6gretmenlerine gore orgiitsel mutluluk diizeylerinin daha yiiksek
oldugunu bulmuslardir. Tiim bu sonuglar mevcut arastirma sonuglartyla benzerlik gostermekte ve
arastirma sonuglarini desteklemektedir denilebilir.

Ogretmenlere gore okul yoneticilerinin dagitimcer liderlik dzellikleri gostermeleri ile okulun
orgiitsel mutlulugu arasindaki iliskiye yonelik arastirma sonucuna gore; “orgiitsel mutluluk™ ile
dagitilmis liderlik Slgeginin alt boyutlarindan olan “formal yap1” boyutu arasinda “pozitif yonde orta
diizeyde”, “amag birligi” boyutu arasinda “pozitif yonde orta diizeyde”, “isbirligi ve giiven” boyutu”,
“arasinda “pozitif yonde orta diizeyde”, “sorumluluk paylasimi” boyutu arasinda “pozitif yonde orta
diizeyde”, “tesvik ve girisim” boyutu arasinda ise “pozitif yonde yiiksek diizeyde” anlamli bir iligki
oldugu ortaya ¢cikmistir. Bu sonuclara gore, dagitilmis liderlik 6lgeginin “formal yapi, amag birligi,
isbirligi ve giiven, sorumluluk paylasimi, tesvik ve girisim” alt boyutlarinda 6gretmenlerin algilari
arttikca, orgiitsel mutluluk algilarinin da arttigi sdylenebilir. Bu sonuca gore; okullarda, 6gretmenlerin
dagitimer liderlik algilart arttikca, orglitsel mutluluk algilar1 da artmaktadir denilebilir. Ulasilabilen
alanyazinda ogretmenlere gore okul yoneticilerinin dagitimer liderlik 6zellikleri gostermeleri ile
okulun orgiitsel mutlulugu arasindaki iligkiye yonelik mevcut arastirma sonucunu destekleyen veya

reddeden bir arastirmaya rastlanmamustir.

Okul yoéneticilerinin dagitimer liderlik  6zellikleri gdstermelerinin, okulun &rgiitsel
mutlulugunu yordamasina yonelik arastirma sonucuna gore; okul yoneticilerinin dagitimer liderlik
Ozellikleri gostermeleri okulun orgiitsel mutlulugunu anlamli bir sekilde yordamaktadir. Okul
yoneticilerinin dagitimc1 liderlik ozellikleri gostermeleriyle ilgili bes alt boyut, okulun oOrgiitsel
mutlulugundaki toplam varyansin yaklasik %68’ini aciklamaktadir. Yordayici degiskenlerin okulun
orgiitsel mutlulugu tizerindeki goreli 6nem sirasi; tesvik ve girisim, formal yapi, isbirligi ve giiven,
amag birligi, sorumluluk paylasimi olarak belirtilebilir. Regresyon katsayilarinin anlamliligina iliskin
sonuglar da g6z oOniinde bulunduruldugunda sonug¢ olarak; okul yoneticilerinin dagitimer liderlik
ozellikleri gostermeleri ile ilgili alt boyutlar olan formal yapi, igbirligi ve giiven, tesvik ve girisim
boyutlarinin okulun 6rgiitsel mutlulugu iizerinde anlamli yordayici olduklari sdylenebilir. Ulasilabilen
alanyazinda okul yoneticilerinin dagitimer liderlik 6zellikleri gostermelerinin, okulun orgiitsel
mutlulugunu yordamasina iligkin aragtirmaya rastlanilamadigindan arastirmanin bu sonucuna iliskin
farkli arastirma sonuglarina yer verilememistir.

Tilim bu sonuglarla beraber bu alanda yapilacak calismalara yonelik su oneriler getirilebilir:

*  Arastirma sonucunda okullardaki dagitimci liderlik ve 6rgiitsel mutlulukla ilgili 6gretmen
algilar yiiksek diizeyde bulunmustur. Ogretmen algilarina gére okullardaki dagitimci
liderlik ve orgiitsel mutluluk arasinda pozitif yonlii bir iliski oldugu ve dagitimer
liderligin, orgiitsel mutlulugu yordadigi da goz oniinde bulunduruldugunda; okullarda
ogretmenlerin mutlu olmalarimi 6nemseyen yonetici ve sistem yapicilarin; dagitimer
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liderligi 6nemseyip okullarda uygulamalari gerekmektedir diyebiliriz. Ayn1 zamanda
okullarda dagitimei liderlik ve orgiitsel mutlulukla ilgili daha genis drneklem gruplarinin
dahil edildigi yeni ¢aligmalar ile mevcut arastirma sonuca yonelik deneysel ¢aligmalar da
Milli Egitim Bakanligi, Milli Egitim Midiirliikleri ve arastirmacilar tarafindan
yapilabilir.

+  Orgiitsel mutluluk algilar1 genel olarak yiiksek olmasina ragmen; cinsiyet degiskeninde
erkeklere gore kadinlarin daha az mutlu olmalarmin sebeplerine yonelik daha genis
orneklem gruplarinin da dahil edildigi yeni ¢alismalar ile mevcut aragtirma sonucuna
yonelik deneysel calismalar Milli Egitim Bakanligi, Milli Egitim Miidiirliikleri ve
aragtirmacilar tarafindan yapilabilir. Kadinlarin okulda daha mutlu olmalari i¢in okul
ortaminda bazi iyilestirmeler yapilmasi beklenebilir.

«  Orgiitsel mutluluk algilar1 genel olarak yiiksek olmasina ragmen; medeni durum
degiskeninde evlilere gore bekarlarin daha az mutlu olmalarimin sebeplerine yonelik daha
genis Orneklem gruplarinin da dahil edildigi yeni c¢alismalar ile mevcut arastirma
sonucuna yonelik deneysel caligmalar Milli Egitim Bakanligi, Milli Egitim Miidiirliikleri
ve arastirmacilar tarafindan yapilabilir. Okullarda bekar ogretmenlerin daha mutlu
olmalari i¢in bazi ¢caligmalar yapilabilir.

*  Okullardaki 6gretmenlerin goreve baslama ile emeklilige kadar olan siirede mutluluk
oranlariin yiiksek olmasinin  olumlu yonleriyle beraber; mutluluk oraninin
degismemesine yonelik daha genis 6rneklem gruplariin da dahil edildigi yeni ¢aligmalar
ile bu sonuca yonelik deneysel caligmalar Milli Egitim Bakanligi, Milli Egitim
Miidiirliikleri ve aragtirmacilar tarafindan yapilabilir. Okullarda bekar 6gretmenlerin daha
mutlu olmalart i¢in bazi ¢aligmalar yapilabilir.

+  Orgiitsel mutluluk algilar1 genel olarak yiiksek olmasina ragmen; siif 6gretmenlerinin
brans Ogretmenlerine gdére daha mutlu olmalarinin sebeplerine yonelik daha genis
orneklem gruplarinin da dahil edildigi yeni ¢aligmalar ile bu sonuca yonelik deneysel
calismalar Milli Egitim Bakanligi, Milli Egitim Miidiirliikleri ve arastirmacilar tarafindan
yapilabilir.

«  Bu arastirmanin érneklemini devlet okullari olusturmustur. Ozel okullarin da drnekleme
dahil edildigi daha genis 6rneklem gruplarindan olusan yeni ¢alismalar Milli Egitim
Bakanligi, Milli Egitim Miidiirliikleri ve arastirmacilar tarafindan yapilabilir.

*  Okullardaki dagitimei liderlik ve orgiitsel mutlulukla ilgili 6gretmen algilarinin yaninda
yonetici, 6grenci ve veli algilari tizerinden de arastirmalar yapilabilir.

*  Okullardaki dagitimci liderlik ile oOrgiitsel mutluluk arasindaki iliski daha farkh
degiskenlerle de incelenebilir.

Arastirma ve Yayin Etigi Beyani

Yapilan bu aragtirmanin, 19.03.2020 tarihli 05 oturum numarasi ile etik izni alinmigtir. Etik
izinde belirtilen arastirma icerigine uygun olarak arastirma tamamlanmistir.

Yazarlarin Makaleye Katki Oranlari

Makale iki yazarin da esit oranda katkilariyla kaleme alinmustir.

Cikar Beyam

Yazarlarm higbir kisi ya da kurulusla ¢ikar ¢catigmas1 bulunmamaktadir.
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Extended Abstract

New studies every day in management science; it has been shown that traditional models such
as the traits approach, the behaviorist and the situational approach are not sufficient to explain the
leadership structure. Therefore, researchers have developed new leadership approaches called modern,
contemporary. These approaches deal with leadership in a very different way from the perspective of
leadership in previous researches. In distributed leadership, a single person is in charge and his
subordinates are under his command; contrary to the hierarchical structure, it is a leadership approach
that aims to spread leadership to all members of the organization and thus to increase participation in
leadership. According to the distributed leadership approach, there is a leadership spirit waiting to be
revealed in every organization. In organizations where members actively participate in leadership, a
change in the mood of the members can be expected. The name of the state of having more positive
emotions than negative emotions is happiness. There are approximately 18 million students and 1
million teachers in schools in Turkey. The happiness of organizations that have such a large audience;
It is considered very important for schools to be human-oriented institutions with their student and
institutional goals. It is thought that this study on distributed leadership and organizational happiness
in schools will create awareness in terms of leadership and happiness in school administrators and
teachers. In this respect, the aim of this study is to reveal the relationship between distributed
leadership in schools and organizational happiness according to teacher perceptions.

The research was carried out in accordance with the correlational survey model, one of the
quantitative research methods. The universe of the research consists of teachers working in public
primary, secondary and high schools in the central district of Adiyaman province in the 2020-2021
academic year. Sample selection in the study was carried out using proportional stratified sampling
method. The sample of the research consists of 677 teachers working in 18 primary schools, 25
secondary schools and 7 high schools in the central district of Adiyaman province in the 2020-2021
academic year. "Distributed Leadership Scale”, "Organizational Happiness Scale™ and "Personal
Information Form" developed by the researcher were used to collect research data. In the study,
various demographic variables were considered as independent variables and necessary analyzes were
made. SPSS 15.0 package program was used within the scope of these analyses. The reliability of the
scales used in the research was tested with the Cronbach's Alpha reliability analysis method. In the
analysis of normality assumptions made for the Distributed Leadership Scale and the Organizational
Happiness Scale, it was decided that the data of both scales did not show normal distribution and
nonparametric analyzes were performed. According to the results of the research; Teachers'
perceptions of school administrators' levels of distributive leadership are at a "high" level. According
to teacher perceptions, school administrators' levels of distributive leadership do not differ in terms of
gender, marital status, age, branch and school type variables. As a result of the research; teachers'
perceptions of organizational happiness in schools are at a "high" level. While teachers' organizational
happiness perception levels in schools differ in terms of gender, marital status, branch and school
type; it does not differ in terms of age variable. It has been determined that there is a significant
difference between the "female” group and the "male" group in favor of the "male" group in terms of
the gender variable in the teachers' organizational happiness perception levels at schools. Although
organizational happiness perceptions are generally high, in the gender variable, it can be said that
women are less or more happy than men, and positive discrimination against women in schools may
vary according to school culture and school climate. It has been determined that there is a significant
difference between the "married" group and the "single" group in favor of the "married" group in
terms of the marital status variable in the teachers' organizational happiness perception levels at
schools. A significant difference was found in the organizational happiness perception levels of
teachers in schools in terms of branch variable. This difference was observed between the “class
teacher" group and the "branch teacher" group in favor of the "class teacher" group. A significant
difference was observed between the "primary school” group and the "secondary school™ group in
favor of the "primary school" group in terms of the school type variable in the teachers' organizational
happiness perception levels at schools. In the study, it was revealed that there is a "positive moderate”
significant relationship between organizational happiness in schools and the sub-dimensions of
distributed leadership. School administrators' distributive leadership characteristics explain
approximately 68% of the total variance in the organizational happiness of the school.
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If we give some suggestions as a result of the research; teachers' perceptions of distributed
leadership and organizational happiness in schools were found to be high. Considering that there is a
positive relationship between distributed leadership and organizational happiness in schools according
to teacher perceptions and that distributed leadership predicts organizational happiness; administrators
and system builders who care about the happiness of teachers in schools; Distributive leadership
should be given importance and applied in schools. At the same time, new studies involving larger
sample groups on distributed leadership and organizational happiness in schools and experimental
studies on the current research results should be carried out by the Ministry of National Education,
National Education Directorates and researchers. In addition, new studies involving larger sample
groups regarding the significant differences in organizational happiness perceptions for some
variables and experimental studies on the current research results should be carried out by the
Ministry of National Education, National Education Directorates and researchers. At the same time,
researches can be made on the perceptions of administrators, students and parents, as well as the
perceptions of teachers about distributed leadership and organizational happiness in schools, and the
relationship between distributed leadership in schools and organizational happiness can be examined
with different variables.
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ORGUTLERDE TOKSIK LIDERLIK DAVRANISI: BETIMSEL ICERIK ANALIZI

Duygu AKBULUT! & Ercan YAVUZ?2
0z

Liderlik davranis1 bilimsel aragtirmalarda dnem arz eden ve iizerine yogunlasilan kavramlardan biridir. Buna bagli olarak da
liderlik ile ilgili cok sayida bilimsel ¢aligma yayimlanmistir. Liderlik ile ilgili yapilan ¢aligmalarin geneli basarili liderlikle
iliskili spesifik 6zellikleri, davranislari ve tarzlari kesfetmeye odaklanirken, ¢ok az ¢alisma islevsiz, olarak adlandirilan toksik
liderligin dogasin1 ve sonuglarini dogrudan anlamaya g¢alismistir. Bu nedenle ¢alismanin amaci, toksik liderlik ile ilgili
literatiirde yer alan calismalart incelemektir. Calismanin aragtirma yontemi olarak betimsel igerik analizi yontemi
kullanilmigtir. Bu amagla 2003-2020 yillari arasinda arastirilan ve ulasilabilen makale ve tez caligmalari incelenmistir. flgili
yillar arasinda toplamda 80 ¢alismaya ulagilmistir. Literatiirde yer alan ve elde edilen bu ¢aligmalarin igerikleri incelenmis ve
analiz edilerek yorumlanmustir. Aragtirma sonucunda toksik liderligin egitim, tekstil, turizm ve saglik drgiitlerinde bulundugu
goriilmektedir. Bunun yaninda arastirma sonucunda, toksik liderligin tilkenmislik diizeyi, orgiitsel sinizm, orgiitsel sessizlik,
orgiitsel giiven, psikolojik sermaye vb. kavramlari etkiledigi goriilmiistiir. Ayrica toksik davraniglarin daha ¢ok orgiitsel
baglilik tizerinde etkili oldugu sonucuna ulasilmstir.

Anahtar Kelimeler: Toksik, Toksik Liderlik, Liderlik.

Toxic Leadership Behavior: Descriptive Content Analysis

Abstract

Leadership behavior is one of the concepts that are important in scientific research and focused on it. Accordingly, numerous
scientific studies on leadership have been published. While most leadership studies have focused on discovering the specific
characteristics, behaviors, and styles associated with successful leadership, few studies have attempted to directly understand
the nature and consequences of so-called dysfunctional, toxic leadership. Therefore, the aim of the study is to examine the
studies in the literature on toxic leadership. Descriptive content analysis method was used as the research method of the
study. For this purpose, the articles and thesis studies that were researched and accessible between 2003 and 2020 were
examined. A total of 80 studies were reached between the relevant years. The contents of these studies in the literature and
obtained were analyzed and interpreted. As a result of the research, it is seen that toxic leadership is found in education,
textile, tourism and health organizations. In addition, as a result of the research, the level of burnout of toxic leadership,
organizational cynicism, organizational silence, organizational trust, psychological capital and so on. It was seen that it
affects concepts. It was also concluded that toxic behaviors are more effective on organizational commitment.

Keywords: Toxic, Toxic Leader, Leadership.
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Giris

Bir oOrgiitiin basar1 saglamasinda liderin payt biyiiktiir. Basarili olan bir lider hem
caliganlarmin kendilerini bireysel olarak gelistirmelerine imkan sunar, hem de Orgiitiin gelismesine
katki saglar. Liderlik konusunda gegmisten giiniimiize kadar birgok teori ve yaklasim bulunmaktadir.
Tek ve dogru bir liderlik davranisinin olmadig1 yapilan aragtirmalarda ortaya konulmaktadir (Tokmak,
2018, s. 959). Liderlik davranisi yillar i¢inde bir¢ok akademisyen ve yazar tarafindan analiz edilmis ve
tanmimlanmistir. Bazilar1 liderligi bir sanat olarak gdérmiis, bazilar1 ise bunun bir bilim oldugunu
diistinmiis ve liderligin Ogretilebilecegini sOylemislerdir. Kellerman (2004, s.1), Amerikan
endistrisindeki egilimlerin yakin zamanda liderligi bir bilim olarak goérdiigiine ve okuyucuya,
yOneticiye nasil lider olunacagi ile ilgili yol gosteren ¢ok fazla kaynak olduguna dikkat ¢cekmektedir.

Toksik lider; giiclerini emri altinda ¢alisanlarin {izerinde kullanarak kendini biiyiitme, astlar1
kiigimseme, keyfi sekillerde davranma, kosulsuz cezalar verme, cesaret kirici inisiyatif ve
diistincesizlik gosterme davraniglarini biinyesinde barmndirir (Kant, Skogstad, Torsheim, Einarsen,
2013, s. 106). Zehirli liderlik, ya da toksik liderlik, islevsiz kisisel 6zellikleri ve yikict davraniglari
nedeniyle, yalnizca kendi orgiitiine ve ¢alisanlarina degil, ayn1 zamanda yakin gevresi disinda bulunan
diger bireylere de makul dlgiide ciddi ve kalic1 zarar veren liderleri ifade etmektedir (Armitage, 2015,
s. 378). Zehirli lider, zehirli yonetici, zehirli kiiltiir ve zehirli organizasyon terimlerinin is, liderlik ve
yonetim literatiirinde ¢ok¢a yer aldigi goriilmektedir (Reed, 2004, s. 67). Moral bozucu, sonunda
orgiitii etkisiz hale getiren, ¢alisanlarina zarar veren ¢oklu eylemler ve tavirlar, zehirli liderlerin
Ozellikleri arasindadir (Rivera Perez, 2012, s. 4).

Literatiirde ilk kez zehirli lider kavramini Whicker kullanmig ve toksik liderleri uyumsuz,
hosnutsuz ve genellikle kotii niyetli, olarak tanimlamigtir. Toksik liderlik, son zamanlarda farkli birgok
orgiit icin odak nokta haline gelmistir. Toksik liderlik, calisanlarin verimliliginin azalmasina ve
orgiitler igin maliyetin ve faydanin olumsuz olarak etkilenmesine yol agmaktadir. Bilim diinyasinda
goriilen ilgiye ragmen, toksik liderlik konulu sistematik, bilimsel alan ¢alismalarinin yetersiz kaldigi
gozlenmistir (Yavas, 2016, s. 267).

Toksik Lider

Lider risk alan, 6zel yetenek ve nitelikleri oldugu diisiiniilen, olusan hatalarin ve yanlislarin
sorumlulugunu alan, kriz aninda toplumlart bunalimdan Kkurtarabilen kisilerdir (Toktas, 2019, s. 3).
Liderler gerginliklerin ortadan kaldirilmasinda, yanlis anlagilma durumunda orta yolun bulunmasinda,
yikict ve zararli davraniglarin 6nlenmesinde yardimer olur. Liderler ortaya ¢ikan sorunlara tepki
gosterir, kriz durumlarint ¢ozer, kendisini takip eden takipgilerini odiillendirir ve cezalandirr,
takipcilere tesvik ve destek saglar. Liderler; orglitsel yenilik konusunda endiseye sahip olan,
yaraticilik, yenilik ve zorlu ¢evreye uygun orgiitsel kiiltiirleri tesvik ederler (Gedik, 2020, s. 21).

Olumsuz bir¢ok liderlik 6zelliginin bir araya toplanip degerlendirilmesi “toksik liderlik”
olarak degerlendirilmektedir. Latince “toksikus” olarak adlandirilan sozciik, bir toksin ya da zehir
barmdiran, canli organizmada hasara neden olan zararli madde olarak ifade edilebilir ve ortaya ¢ikan
toksik olma durumu “toksisite” kelimesinin karsiligi olarak degerlendirilebilir. Kavrami ilk kez
kullanan Whicker (1996), toksik liderligi uyumsuz, kotii niyetli ve huzursuz lider olarak ele almistir
(Demirtas, Kiigiik, 2019, s. 3). Toksik liderler, temelde ihmalkar, zararli ve taciz edici olabilirler.
Astlar1 azarlayan, kiiglimseyen ve zorbalik eden, is tanimlarinin Gtesindeki goérevlerden astlarimi
sorumlu tutan liderlerdir. Toksik liderler narsist yapidadirlar. Toksik liderler genellikle kendi
cikarlarini gozeten, baskalarina karsi empatiden yoksun ve kendi degerleri hakkinda sisirilmis fikirlere
sahip kisiler olarak tanimlanmaktadir (Schmidt, 2008, s. 3-4).
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Flynn, toksik liderligi *’Zorbalik yapan, tehdit eden, bagiran yonetici seklinde tanimlamistir.
Celebi, Giiner ve Yildiz (2015, s. 251) ise toksik liderligi; diizenli olacak sekilde orgiitiin amaglarini,
hedeflerini, kaynaklarini, etkinligini, i doyumunu Onleyici ve sabotaj edici siireglerle, orgiitiin
varhigina zarar verme olarak agiklamislardir. Toksik liderlik coskunun, yaraticiligin, 6zerkligin ve
yenilik¢i sdylemlerin zehirlenmesi yoluyla bireylere ve orgiitlere zarar verir (Cetinkaya, 2017, s. 25).
Toksik liderligin orgiitteki calisanlar lizerindeki olumsuz etkileri ile ilgili yapilan aragtirmalarda,
caliganlar tizerinde sinirlilik, odaklanma problemi gibi sorunlara sebep oldugu, calisanlarda stres,
kaygi ve depresyon yasattig1, tim bunlarin sonucunda da bireylerde catigmaya yatkinlik ve saldirgan
davranislar gelistirme gibi olumsuz davranislara yol ac¢tig1 goriilmiistiir (Bozkurt, Coban, Colakoglu,
2020, s. 707).

Giiriiltiicii, kararli ve talepkar olan her lider, aym1 zamanda toksik bir lider olarak
degerlendirilemez. Bunun yaninda yumusak bir sese, samimi yaklagimlara sahip olan liderler de toksik
lider olabilirler. Bu baglamda bir liderin toksik lider olarak kabul edilmesi igin su ozelliklere sahip
olmasi beklenmektedir (Reed, 2004, s. 67);

1. Astlarin refah1 konusunda bariz bir endise eksikligi,
2. Orgiitsel iklimi olumsuz etkileyen bir kisilik,
3. Liderin dncelikle kisisel ¢ikar tarafindan motive edildigine dair astlarin mahkumiyeti.

Kellerman kotii lideri tanimlarken iki nokta {izerinde odaklanmaktadir. Bunlar etkisizlik ve
etik degerlere sahip olmama durumudur. Etkisiz lider, takipgilerin istedigi degisiklikleri ortaya
koyamayan kisidir. Etik degerlere sahip olmayan lider ise dogruyu yanlis1 ayirt edemeyen kisidir.
Ayrica Kellerman toksik liderlerin davranislarini su sekilde siniflandirmustir (Kellerman, 2004, s. 3-4);

Etkisiz;

e Yetersiz-liderler ve onu takip edenler, olumlu bir degisim yaratamazlar.

e Kati-liderler ve onu takip edenler, yenilige agik degildirler, bilgiyi ve degisimleri
gormezden gelirler.

e Kararsiz-liderler, kontrolden ¢ikmustir ve takipgileri onlart durduramaz.

Etik degerlere sahip olmayan;

e  Duygusuz (Kati)-liderler, ¢ogu takip¢inin ihtiyaglar1 géz ardi edilir.

e  Yozlagmis-lider yalanci, dolandirict veya hirsizdir. Takipgilerinin ¢ikarlari konusunda
bencildirler.

e  Kotii-lider, takipgilerine ya da digerlerine fiziksel ve mental olarak zarar verir.

Bireyler ya da orgiitler, toksik liderin davranislarint zamaninda fark edip onlem alarak ve
orgiitsel savunma mekanizmalar1 kurarak toksisitenin sinsi yayilmasini durdurabilirler. Ancak
takipcilerin ¢cogu toksik liderlerden sikayetci olsalar da, neredeyse her zaman onlarin ¢izdigi rotayi
takip etmektedirler. Takipgiler neden kar amaci giitmeyen sirketlerde, hiikiimette, hatta egitim ve dini
kurumlarda toksik liderleri tercih ediyorlar ve hatta bazen yaratiyorlar? Neden zehirli liderin, tiim
alanlarinda etkili olmasina izin veriyorlar? Takipeilerin i¢ ihtiya¢lar1 ve insani durumlari, takipgiler ile
kendi ¢evreleri arasindaki etkilesimler ve takipgilerin toksik liderlerle olan iligkileri bu sorularda
ortaya konan durumlarin kaynagi olabilir (Lipman-Blumen, 2005, s. 1).

Toksik Liderin Ozellikleri

Toksik liderlerin 6zellikleri, belirli duruma bagli olarak degisiklik gostermektedir. Ancak,
toksik liderin en fazla fark edilen 6zellikleri sunlardir (Cetinkaya, 2017, s. 28-29; Eginli ve Bitirim,
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2008, s. 131; Holloway ve Kusy, 2010, s. 336; Lipman-Blumen, 2005, s. 6; Rivera Perez, 2012, s. 5-
8):

o Ogzgiir, diiriist bir acik diisiinceye ve fikir akisina izin vermez.

e Giiveni yok eder.

e Uzun vadeli sonuglar1 diisiinmeden astlari elestirir.

e Astlarn giivenini zayiflatir ve potansiyel liderleri ortadan kaldirir.

e Igyeri genelinde verimliligi ve etkinligi olumsuz sekilde engeller.

e Etik ve ahlaki degerlerden yoksundur.

e Liderleri alayci, yozlasmis veya giivenilmez olarak ortaya ¢ikaran diiriistliik eksikligi
vardir.

o Liderlerin kendi gii¢lerini, sanlarimi ve servetlerini, takipgilerinin refahinin {izerine
koymaya sevk eden doyumsuz hirsi vardir.

e Hatalarim1 kabul etmez ve baskalarini suglar.

e Eylemlerinin sonucunu umursamaz.

e Hem ilgili sorunlarin dogasini anlamakta hem de liderlik gerektiren durumlarda yetkin ve
etkili bir sekilde hareket etmekte basarisizdir.

e Toksik liderin davraniglart bir ¢aligandan oOte, biitiin Orgiitii etkileyen bir davranisa
hakimdir.

e Toksik lider narsist bir 6zellige sahiptir.

e  Orgiitte siirekli negatif bir hava olusturur.

o Pasif agresif davranislar ve alayci agiklamalar sergiler, takim ¢alismasina karsi ¢ikar.

e Geri bildirimi kabul etmez.

e Problemler meydana geldigine bunun i¢in suclu birini ya da suglayacak birilerini arar.

e  Gergek durum ve sebepleri algilamaz.

o Kendi konusur ve soru sormaz.

Toksik Lider Neden Desteklenir?

Insanlarin neden toksik bir lideri bilerek ve isteyerek destekledikleri su sekilde agiklanabilir.
Liderin izleyicileri savunmasizdirlar, derin bir giivenlik ve kesinlige ihtiya¢ duyarlar, 6zgiivenleri ¢ok
diisiiktiir ya da toksik liderlik davranislari ile kars1 karsiya gelmeye hazir degillerdir. Bazen de toksik
liderlerin degerlerini, fikirlerini, paylasiyormus gibi goriinebilirler. Bunun nedeni ise; terfi alabilmek
veya kigisel ¢ikarlarina ulasabilmek igin onun yaninda olurlar (Doriane, Manon, 2013, s. 37). Diger
goriis ise, ¢ogu izleyici, normal sartlar altinda liderlerinin toksik davranislarina katlanamazlar. Ancak
bilimsel arastirmalar ¢ogu zaman bunun tersi bulgulara ulasmistir. Bu durum iki nedene baglanmustir.
Birincisi, toksik liderin yiiksek performansli olabilecegidir. Lipman-Blumen'in (2005) isaret ettigi gibi,
basar1 odakli bir toplumda, ne kadar ¢ok seyin basarildigina, nasil basarildigindan daha ¢ok deger
verilmektedir. Ayrica toksik liderler, hesaplagmak istemeleriyle tinliidiir. Ancak, toksik liderlerin hepsi
zorba degildir. Pek ¢ok bi¢im alirlar ve genellikle hemen taninmazlar (Green, 2014, s. 21).

Toksik lider, kendisini lider olarak kabul ettirmek i¢in takipgilerinin karsilanmamis temel
ihtiyaglarin kullanabilmektedir. Giivenlik, aidiyet ihtiyaglart ve diisiik 6zgiivenleri sebebiyle orgiitte
savunmasiz olan bireyler, toksik liderle kars1 karsiya gelmek yerine toksik bir lidere uymayi tercih
etmektedirler. Bireyler orgiitlerde toksik lider davraniglari ile karsilastiklarinda, onu takip etmekten
baska bir sey yapamayacaklarini diigiinebilmektedirler. Bu durum, insanlarin neden toksik liderleri
takip ettiklerini agiklayabilmektedir (Doriane, Manon, 2013, s5.37).
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Toksik Liderligi Ortaya Cikaran Sebepler

Toksik liderlik davranisi, kabul etmek istesek de istemesek de, neredeyse her organizasyonda
bulunabilir. Toksik liderlik cagdas organizasyonlarda var olan, etkisiz ve daha az iiretken bir ¢aligma
ortami ile sonug¢lanan bir fenomen haline gelmektedir (Ortega, 2017, s. 10). Toksik liderlerin, astlari
tarafindan devamli onaylanmasi, var olan olumsuz tutumlarin ve davraniglarin devam etmesine neden
olabilir. Bu da orgiit i¢i toksisiteyi dolayli yoldan arttirabilmektedir. Bunun yaninda kaynaga ve giice
sahip kisilerin isteklerini gergeklestirmek i¢in liderligin yanlis bir sekilde kullanmasi, toksit liderin
ortaya c¢cikmasina sebep olabilmektedir (Giizelyurt, 2020, s. 14-15). Toksik liderler, asir1 kontrol
etmekten belirli bir diizeyde egolarimi tatmin ederler. Ayrica, toksik liderlerin ¢6ziilmemis psikolojik
sorunlar1 (bilinmeyenden korkma, basarisizlik korkusu, yetersizlik duygulari, giivensizlik, asir1 gliven)
olabilmektedir (Wilson-Starks, 2003, s. 3).

Toksik liderlik, sadece kurumlar1 degil insanlar1 da olumsuz etkilemektedir. Ayrica toplumun
ve iilkenin performansina da etki etmektedir. Bu bakimdan toksik liderligin ortaya ¢ikis nedenlerini,
orgiitlerin dogasini, dinamiklerini ve evrimini anlamaya 6nem verilmelidir (Zengin, 2019, s. 2763).
Orgiitlerde bu tip liderlerin ortaya ¢ikmamasi icin, orgiit icinde denge-denetleme sisteminin tesis
edilmesi, orgiite kurumsal nitelik kazandirilmasi, orgiitteki bireylerin kendi haklarini savunabilecekleri
bir yapinin kurulmasi gerekmektedir. Ancak daha da onemlisi, lideri, toksik lider olmaya zorlayan
sebeplerin bulunup, 6nlenmesi gerekmektedir. Bu sadece lider ig¢in degil, 6rgiit ¢alisanlarinin da
saglikli bir psikolojiye sahip olmasi i¢in gerekli bir adimdir (Uygur, Giimiistekin, 2019, s. 2560).

Saglikli bir orgiitte, toksik bir lider olsa bile varligini uzun siire siirdiiremez. Bu toksititeyi bir
arada tutan sey orgiit kiiltiiriidiir. Toksititenin bir drgiitiin yeni kiltiirii haline gelmemesi igin toksik
davranisi tanimlamak, kontrol etmek ve ortadan kaldirmak amaciyla belirli yontemler tasarlanmali ve
uygulanmalidir (Appelbaum, Roy-Girard, 2007, s. 25). Bu hususta Marcia Lynn Whicker’in 6nerileri
ise sunlardir (Tavanti, 2011, s. 132);

e Toksik liderlin o6rgiit saglig1 icin ciddi bir tehdit oldugunu bilin.

e Toksik liderler ile tehdit eder gibi konusmayin, ama onlarin farkinda oldugunuzu da belli
edin.

e Bu konu hakkindaki endiselerinizi 6rgiit kanallar bildirin.

o Orgiitteki her seyi yazili hale getirin ki, ihtiyacimz oldugunda kullanim.

o Sizi zayiflatmaya galigsa bile iiretkenligi koruyun.

e  Gizli olusan her tiirlii toplant1 ve anlagsmalara katilmayin.

o Toksik liderler en temelinde sorunlu kisilerdir ve kendi kendilerini yok edeceklerini
unutmayin.

Yontem

Bu calismanin amaci, toksik liderlik ile ilgili literatiirde daha oOnce yapilan calismalari
incelemek ve elde edilen sonuglar1 agiklamaktir. Caligmada veriler ilgili literatiiriin taranmasi ve elde
edilen dokiimanlarin betimsel icerik analiziyle incelemesi sonucunda elde edilmistir. Betimsel i¢erik
analizi; belirli bir konu {izerinde yapilan calismalarin ele alinip egilimlerinin ve aragtirma sonuglarimin
tanimlayic1 bir boyutta degerlendirilmesini iceren sistematik c¢alisma oldugundan bu galigmada
kullanilmigtir (Albayrak ve Ciltag, 2017, s. 260). Bu yontem, belirli bir konuda ya da alanda
birbirinden bagimsiz olarak yapilan nitel ve nicel ¢alismalarin derinlemesine incelenip
diizenlenmesine imkan saglamaktadir. Bdylelikle alandaki genel egilimler ortaya g¢ikmaktadir.
Betimsel icerik analizi kullanilarak elde edilen sonuglarin, amaglanan konulara yonelik olarak daha
sonra yapilmasi dngoriilen ¢alismalara yardimci olmast beklenmektedir (Ultay, Akyurt ve Ultay, 2021,
s. 189). Bu amagla 2003-2020 yillar1 arasinda yazilan Tiirk¢e ve yabanci dillerde ulasilabilen makale
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ve tezler incelenmistir. Arastirmada veri olarak ulasilabilen toplam 80 makale ve tez calismasi
betimsel igerik analizi ile incelenmis ve yorumlanmustir.

Bulgular

Toksik liderlik ile ilgili daha 6nce yapilan ¢aligmalar incelendigi zaman, Eris ve Arun’un
(2020) kamu alaninda; Arli’nin (2019) egitim alaninda; Elber Borii ve arkadaglarinin (2020) otomotiv
sektoriinde; Demirel’in (2015) ve Bahadir’in (2018) egitim alaninda; Uzunbacak, Yildiz ve Uzun’un
(2019), Yalgmsoy ve Isik’in (2018) tekstil sektoriinde; Cetinkaya ve Ordu’nun (2017), Kasalak ve
arkadaglarinin (2019) turizm alanlarinda ¢alismalar yaptig1 tespit edilmistir. Bu durum Tablo 1’de de
goriilmektedir.

Tablo 1. Calisma yapilan alanlar

Calisma Yapilan Alan Caligma Sayist
Egitim kurum ve kuruluglart 17
Saglik kurum ve kuruluslar

Turizm sektorii

Spor merkezi

8
3
1
Gemi miirettebati 1
Bilgi teknoloji 2
Tekstil firmalart 3
Bankalar 3

Farkli kurum ve kuruluslar (Askeriye, sivil halk, unlu mamulii, kKamu kurum ve
kuruluslari, otomotiv sektori, 6l¢ek, kavramsal ¢alismalar vb.)

Toplam 80

Tablo 1°den de goriildiigii gibi toksik liderlik ile ilgili olarak birgok alanda caligmalar
gergeklestirilmistir. Bunun yaninda toksik liderlik ile ilgili en fazla ¢alisma yapilan alanin egitim
kurum ve kuruluslar oldugu goériilmektedir. Bunun ardindan ise saglik kurum ve kuruluglarinin geldigi
gbze carpmaktadir. S6z konusu alanlarda toksik liderlik ile ilgili olarak gerceklestirilen arastirmalarin
tiirleri ise Tablo 2’de verilmistir.

Tablo 2. Kullanilan eserler

Ulagilan Kaynak Tiirii Sayisi
Makale 58
Tez 22
Toplam 80

Tablo 2’den de anlasildig1 gibi yapilan literatiir arastirmasinin sonucunda arastirmada kaynak
olarak en fazla makale tiiriiniin kullanildig1 dikkat ¢cekmektedir. Bu konu hakkinda yapilan ¢alismalar
azimsanmayacak kadar fazladir ve bu da toksik liderlik ya da toksik davranis kavraminin 6nemini
gozler oniine sermektedir. Reyhanoglu ve Akin (2016), Tas, Akdemir ve Cigek (2019), Uysal (2018),
Maden (2019), Yager (2020), Kiigiik (2020), Singh ve ark (2017), Kaptanoglu (2020), Lipman-
Blumen (2005), Schmidt (2008), Wilson-Starks (2003), toksik liderlik ile ilgili ¢alismalar yapan
yazarlar arasinda yer almaktadir. Bu yazarlarin ortaya koydugu eserlerin yillara gore dagilimi ise
Tablo 3’te verilmistir.
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Tablo 3. Kaynaklarin yazim yillar:

Yazilan Yillar Yazilan Eser Sayisi

2003
2004
2005
2007
2008
2010
2011
2012
2013
2014
2015
2016
2017
2018
2019
2020
Bilinmeyen
Toplam 80
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Tablo 3’te goriildiigi gibi toksik liderlik kavramu ile ilgili olarak 2000’li yillarin baginda az
sayida calisma yapildig1 goriilmektedir. Buna karsin son birkag yildir toksik liderlikle ilgili olarak
daha fazla arastirma yapildig: da dikkat ¢cekmektedir. Toksik liderlikle ilgili olarak gerceklestirilen
yayinlarda kullanilan eser diline iliskin bilgiler ise Tablo 4’te verilmistir.

Tablo 4. Kullanilan eser dili

Eserlerin Dili Sayist
Tiirkce 47
Yabanci 33
Toplam 80

Tablo 4’te goriildiigi gibi arastirmada Tiirk¢e kaynaklar ¢ogunlugu olusturmaktadir. Bu
aragtirmalarin iliskilendirildigi diger alanlar ise Tablo 5’te verilmistir.

Tablo 5. Toksik liderlik davranisuun iliskilendirildigi diger alanlar

Etkiledigi Alanlar Sayist
Orgiitsel giiven (yonetici ve drgiite) 2
Orgiitsel baglihk 12

Orgiitsel sessizlik
Isten ayrilma
Orgiitsel saglk
Psikolojik sermaye
Kurumsal basari
Tiikenmislik diizeyi
Psikolojik kirgmlik
Orgiitsel sinizm

Is tatmini

Bireysel performans
Psikolojik iyi olus

Is géren motivasyonu
Is stresi

Orgiit kiiltiirii
Orgiitsel vatandaslik davranist
Diger

Toplam
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113



Orgiitlerde Toksik Liderlik Davranisi: Betimsel Icerik Analizi
Duygu AKBULUT & Ercan YAVUZ

Tablo 5’te de goriildiigii gibi toksik liderligin, diger kavramlara oranla orgiitsel baghlik ile
daha fazla iliskilendirildigi goriilmektedir. Orgiitsel bagliliktan sonra, isten ayrilma, sessizlik,
tikenmislik ve oOrgiitsel sinizm gibi konularin toksik liderlikle iliskilendirildigi dikkat ¢cekmektedir.
Buna gore toksik liderligin orgiitler tizerindeki etkileri diisiiniildiigiinde Orgiitsel baglilik, isten
ayrilma, sessizlik, tiikenmiglik ve orgiitsel sinizm konularinda ¢alisanlarin birtakim olumsuzluklarla
karsilagabilecegi diisliniilmektedir.

Ding¢ (2019), Eris (2019), Demir (2019), Giizelyurt (2020) yaptiklari ¢aligmalarda toksik
liderligin orgiitsel bagliligi olumsuz olarak etkiledigini, baglilig1 diisiirdiigiinii ortaya koymuslardir.
Toksik liderligin zellikle duygusal baglilik tizerinde daha fazla etkisinin oldugu ortaya ¢ikmustir.
Bozkurt ve ark. (2018), Demir (2020), Kahveci ve ark. (2019), Mehta, Maheshwari (2013), Cankaya,
Ciftci (2020), Balli, Cakict (2016), Ilhan (2019) yaptiklar1 calismalarda toksik liderligin, orgiitsel
baglilik tizerindeki etkilerini incelemislerdir. Yapilan ¢alismalar sonucunda toksik liderligin, orgiitsel
baghlig1 etkiledigi ortaya konmustur. Iskit (2019) yaptigi c¢alismada, toksik liderligin igsel
motivasyona ve is tatminine negatif ve anlamli bir sekilde etki ettigini tespit etmistir. Kilig (2019)
yaptig1 calismada, toksik liderlik boyutlarindan istismarct yonetim tarzinin drgiite, amire ve galisma
arkadaslarina olan duygusal baglilig1 ve psikolojik iyi olusu olumsuz yonde etkiledigini belirlemistir.

Demirtas ve Kiiciik (2019) toksik liderligin orgiitsel sessizlige etkisini; Kaptanoglu (2020)
toksik liderligin isten ayrilmaya etkisini; Cetinkaya ve Ordu (2017) toksik liderligin, 6gretmenlerin
tiikkenmisglik diizeyine etkisini; Izgiiden ve ark. (2016) toksik liderligin saglik kurumlarindaki etkisini;
Bakan ve Yilmaz (2019) toksik liderligin tiikkenmislige etkisini; Unur ve Pekersen (2017) is stresine
olan etkisini incelemistir. Ceken (2020) toksik liderligin psikolojik sermaye ile is baglantisi arasindaki
iligkisini incelemistir. Ancak Ceken yapmis oldugu c¢alismada, toksik liderligin degiskenler iizerinde
etkili olmadigini1 bulmustur. Demirdag (2018) yaptig1 ¢alismada akademisyenlerin toksitite algisinin
bulundugunu ve meslektaslar tarafindan kiskanildiklarini ortaya koymustur. Orgev ve Demir (2019)
caligmasinda saglik ¢alisanlarinin yas ve gelir durumuna gore toksik liderlik algilarinda anlaml fark
bulmustur. Sezici (2016) yaptig1 calisma sonucunda toksik liderlikle is tatmini, orgiitsel baglilik, isten
ayrilma egilimi, is stresi degiskenleri arasinda istatiksel olarak anlamli1 bir farklilik bulmustur. Kirbag
(2013) galismasinda; orgiitlerin az ya da ¢ok toksik 6zellikleri oldugunu, toksisitenin orgiit igerisinde
diizenli ve hizli bir bi¢cimde yayildigini, toksik liderin elde ettigi basarilarla, etik olmayan
davranislarimi gizledigini, kotii karar alma siirecinin, toksik iletisimin olugsmasina neden oldugu
sonucuna ulagmustir.

Yapilan arastirma sonucunda, toksik liderlik davranislarmin getirdigi olumsuz sonuglar
goriilmektedir. Bu olumsuz sonuglara liderler {izerinden 6rnek vermek gerekirse; Hitler ve Stalin
toksik liderligin yikici 6zelliklerini en iyi sekilde yansitmiglardir. Toksik lider, kisa siire i¢in iyi bir
durum tahsis eder ve bunu sonrasinda gelecek olan biiyiik bir yikim izler. Hitler bu siireci yasamis ve
milyonlarin 6liimiine neden olmustur. Kendi emirlerinin kabul edilmesini isteyen, asir1 6zsever, baska
fikirleri dikkate almayan, otoriter ydnetimi benimsemesi gibi ozellikleri tasimaktadir. Stalin’de
insanlar1 kontrol altinda tutmay1 seven, kendi fikirlerinin olmasi i¢in her seyi yapan, 6zsever yapiya
sahiptir. Insanlarin korku, ac1 ve iskence ile itaat etmelerini saglamistir (Uncu, 2018, s. 178). Bunun
yaninda siyasi alanda varligin1 gosteren ve toksik bir lider olan idi Amin de toksik liderlere 6rnek
gosterilebilir. Amin yonetimine, ordudaki cinayetlerle baglamistir. Ordu i¢inde infazlar gergeklestirmis
ve Asyalilar1 smir dis1 etmistir. Zalim, dengesiz ve kurnaz bir “profesyonel” yalanci olarak kabul
gormiistiir. Olene kadar yaklasik 400 bin insanin katledilmesi i¢in emir vermistir (Amor, 2003).
Toksik lider olarak giiniimiizde 6rnek verilecek ilk isim ise eski ABD eski bagkan1 Trump olacaktir.
Trump baskan olduktan sonra; giic ve mevki suiistimalleri, astlar1 pahasina kendini terfi ettirme,
narsisizm, manipiilasyon, sindirme, zorlayict sekilde liderlik etmek, elestirel takipgi, siyah beyaz
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vizyonu, olumsuz (nefret dolu) diinya goriisii vb. 6zellikler sergilemistir (Struye de Swielande, 2017,
s. 1-3).

Sonuc, Tartisma ve Oneriler

Aragtirmanin sonucunda, toksik liderlik kavraminin farkli alanlarda incelendigi goriilmektedir.
Toksik liderler sadece is diinyasinda ya da siyasi ortamlarda degil, egitim alinan, tatile gidilen, saglik
hizmeti veren kurumlarda da hiikiim siirmektedirler. Toksik davranislarin artmas: ile birlikte, kavrama
verilen deger ise giin gectikge artmakta ve kavram ile ilgili yapilan arastirmalar da artis
gostermektedir.

Toksik liderlik davraniglari, calisma ortaminda sadece orgiitsel olarak degil, bireysel olarak da
olumsuz etkilere sahiptir. Toksik davraniglar toplumsal olarak bir ilkeyi, lider olarak bir orgiitii,
caligma ortami olarak bir bireyi etkilemektedir. Bireyde sinir, stres, anksiyete, moral ve motivasyon
diismesine neden olmaktadir. Toplumsal olarak toksik liderler nedeniyle tilkeler kendilerini bir savagin
icinde bulabilirler. Toksik liderin, orgiit igindeki etkileri ise incelemeler sonucunda ortaya
konulmustur. Toksik liderligin etki ettigi alanlara bakildiginda ise en fazla orgiitsel baglilik iizerindeki
etkisinin ele alindig1 goriilmektedir. Toksik liderligin bireyin is performansina, verimlilige, Orgiit
iklimine, psikolojik kirginlik, kurumsal basari, tiikenmislik, isten ayrilma, orgiitsel giiven, orgiitsel
vatandaslik davranisi gibi Orgiit icin Onemli olan kavramlar {izerinde de olumsuz etkileri
bulunmaktadir. Bu etkiler basarinin 6niindeki en biiyiik etkenlerdir. Toksik lider ya da toksik
davranigin bulundugu ortamlarda, kariyer olarak basarili ve entellektiiel sermaye olarak kabul
edilebilecek bireyleri kaybetmek, orgiit verimliligini ve gelecegini etkileyen etkilerden biri olabilir.

Toksik liderin ortaya ¢ikmasinda ya da olusmasindaki etkenlerden birisi de onay ve kabul
gbérmeleridir. Bir kurum, kurulustan itibaren bir toksitite i¢inde dogmaz. Bu toksititenin olusmasi ve
biiylimesi i¢in uygun ortami bulmasi gerekir. Boyle bir ortamda ¢alismak zorunda kalan bireylerin
bagimliliklar1 zamanla yok olmaktadir. Bireylerin toksik liderleri fark etmesiyle birlikte harekete
gecmeleri gerekmektedir. Toksik liderler, orgiitiin iklimini, hatta orgiit kiiltiiriini bile etkilemektedir.
Bu da orgiitte bulunan biitiin ¢alisanlarin etkilenmesi anlamina gelebilmektedir. Toksik liderlik
davranis1 dnlenmesi gereken, dnemli bir liderlik ya da bir davranis seklidir. Orgiitlerde sadece iist
kademelerde degil, orgiitiin her basamaginda goriilebilecek bir davranistir.

Aragtirmada toksik liderligin son yillarda daha fazla incelendigi goriilmektedir. Bu konunun
ulusal ve uluslararasi temelde yogun bir sekilde incelenmesi, toksik liderlerin orgiitlerdeki varliginin
bir gostergesidir. Bu agidan toksik liderlikle bas etme noktasinda teoride ve uygulamada birtakim
caligmalarin hayata gegirilmesinin Onemli oldugu diisliniilmektedir. Bunun yaninda yapilan
incelemede toksik liderligin daha ¢ok egitim alaninda incelendigi goriilmektedir. Bu durum toksik
lider 6zelligi gdsteren okul yoneticilerinin egitim kurumlarinda gérev yaptiginin bir belirtisidir. Egitim
kurumlarinda toksik liderligin engellenmesi i¢in merkezi denetim faaliyetlerinin belirli araliklarla
gerceklestirilmesinin ve okul yoneticilerinin liderlik 6zelliklerinin gelistirilmesi amaciyla bazi
egitimlerin diizenlenmesinin gerekli oldugu ileri siiriilebilir.

Arastirma ve Yayin Etigi Beyani

Bu eser sadece Uluslararasi Liderlik Calismalar1 Dergisi: Kuram ve Uygulama dergisine
yayimlanmak iizere gdnderilmistir. Hac1 Bayram Universitesi Etik Kurulu 10.08.2021 tarihli ve 07
say1li toplantisinda aragtirma i¢in etik kurul iznine gerek olmadigina karar vermistir.

Yazarlarin Makaleye Katki Oranlar

Bu calisma, yazarlarin esit katkisiyla hazirlanmistir.
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Cikar Beyam

Yazarlarin kendi aralarinda, kisi ve kuruluslarla herhangi bir ¢ikar ¢atigmasi yoktur.
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Extended Abstract

The concept of leadership is as old as the history of humanity and has been developing continuously
until today. People are always looking for a leader and are following him. When we look at the
concept of leadership and the studies related to leadership, it is one of the concepts that are important
and focused on scientific research, and accordingly, many scientific studies on leadership have been
published. Leaders are people who guide the individuals, help them, guide them on their way to
success, are strong in critical times and crisis moments, and find ways to get rid of these crisis
moments. When the literature on leadership is examined, they mostly focus on charismatic leaders,
transformational leaders, transactional leaders, servant leaders, authoritarian leaders, etc., rather good
and successful leaders who have a positive effect on people.

Studies show that leadership is no longer just a positive behavior, but that a leader can set a bad
example when appropriate. In other words, leaders may not always be the ones who guide, help their
teammates, make joint decisions and create a safe work environment. They can be people who do the
opposite, disrupt the organizational culture and climate, and reduce the motivation and performance of
the individual. Toxic leadership behavior is also among these leaderships. When we look at the
literature, toxic leadership is called destructive, harmful and poisonous leadership. Toxic leaders affect
individuals and institutions negatively by spreading toxicity in the institutions they are in.

Toxic leaders are narcissistic individuals who attribute their mistakes to others, harm others, apply
mobbing, apply their own truth even if it is wrong, and take care of their own interests. Toxic leaders
do not involve others in decisions, but rather blame others when their own decisions make a mistake,
rather than take responsibility for it. While most leadership studies have focused on discovering the
specific characteristics, behaviors, and styles associated with successful leadership, few studies have
attempted to directly understand the nature and consequences of so-called dysfunctional, toxic
leadership.

Therefore, the aim of the study is to examine the studies in the literature on toxic leadership. These
aims were studied between 2003 and 2020, and when the literature was examined, the contents of a
total of 80 dissertations and articles that could be accessed were examined and interpreted. Descriptive
content analysis method was used as the research method of the study. The contents of these studies in
the literature were analyzed and interpreted. When the content analyzes are interpreted, it is seen that
the concept of toxic leadership has emerged in different institutions and organizations. Toxic
behaviors and leaders are seen in fields such as education, textile, tourism, automotive, banking and
health. 58 articles and 22 dissertations were used to be analyzed in the research. 47 of these sources
were written in Turkish and 37 of them were written in foreign languages. There are very few studies
on the concept of toxic leadership in the 2000s. With the increase of toxic behaviors and leaders in
business life, the number of researches on this subject is also increasing.

When the obtained resources were examined, more studies were conducted on toxic leadership and
behavior between 2019 and 2020. The areas affected by toxic leadership behavior in the research were
burnout level, organizational cynicism, organizational silence, organizational trust, psychological
capital, organizational commitment, quitting, job satisfaction, individual performance, etc. When the
80 data in total were examined, it was concluded that most of the studies on toxic leadership dealt with
organizational commitment behavior and that toxic behaviors were more effective on organizational
commitment.

When we look at the results of the research, it is seen that toxic leadership behavior can be
encountered in different institutions. In addition, toxic leadership behavior affects individuals in
different ways. These effects, on the other hand, can be behaviors and consequences that are harmful
to the functioning of institutions and whose results affect not only the individual but also the
institution. The first suggestions to be made as a result of the research are as follows. This needs to be
prevented before toxic leaders or employees are created. So how can we prevent this within the
organization? Toxic leadership is not just a behavior, it is a psychological problem. If there is a
suspicion of the existence of toxicity in the organization, psychological support can be given to the
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employees on a monthly basis to prevent this. It is necessary to seek help from experts. If it is an
individual who shows toxic behavior and works in organizations, it may be easier to control it and take
precautions. However, it will be more difficult to control this situation if the leader or manager in the
organization exhibits toxic behavior. Toxic leaders need validation, and the growth and spread of toxic
behavior can be hindered if there are no validators in their organization.

It is aimed that this research will help future studies on toxic leadership behavior. In addition, it should
be known that leaders are not always positive, guiding, goal-oriented and successful individuals, but
there are also leaders and individuals who harm individuals and institutions. If we can better
understand how toxic leadership behavior emerges, how it maintains its existence, and why it performs
these behaviors, the functioning of organizations will be healthy.
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LEADERSHIP STYLES OF SCHOOL PRINCIPALS

Ayse ZAMBAK* & Emine OZDEMIR?

Abstract

This study aims to investigate how preschool teachers perceive the leadership styles of the school principals they work with,
as they have a significant impact on student performance and school atmosphere. Therefore, a mixed-method research
paradigm was utilized with a purposive random sampling method of 114 pre-school teachers at public schools. School
Principals' Leadership Style Scale together with the demographic information part and a metaphor elicitation form, were
applied to collect the necessary data. Because a convergent parallel design was utilized to weigh the processes equally,
quantitative and qualitative data were evaluated independently, and the results were interpreted separately. The results
revealed that, according to pre-school teachers' perceptions, the principals they work with show their laissez-faire leadership
style more. Unlike quantitative findings, data from the metaphor elicitation form indicate that the category with the most
metaphors for a school principal is a figure of authority. Although the descriptive findings of teachers' impressions show that
most school principals have a laissez-faire leadership style, metaphors portray school principals as persons who have power
at school, supervise their team, have varied tasks, and are motivators and innovators. To sum up, it can be put forward that
effective leadership is a crucial necessity of successful organizations, and principals need to take an active part in the
preparation process to go a step further in their careers and lead their organizations more effectively.

Keywords: Pre-school teachers, school principals, leadership style, perceptions.

Okul Oncesi Ogretmenlerinin Okul Miidiirlerinin Liderlik Stillerine Iliskin Algilarinin
Incelenmesi

0Oz

Bu caligma, 6grenci performanst ve okul atmosferi tizerinde 6nemli bir etkiye sahip olduklarindan dolay1 okul dncesi
ogretmenlerinin birlikte calistiklari okul midiirlerinin liderlik tarzlarini nasil algiladiklarini arastirmay1 amaglamaktadir. Bu
sebeple, devlet okullarindaki 114 okul dncesi 6gretmeninden amach rastgele 6rnekleme yontemiyle karma yontem aragtirma
paradigmasi kullanilmigtir. Gerekli verileri toplamak i¢in Okul Miidiirlerinin Liderlik Tarz Olgegi, demografik bilgi béliimii
ve metafor ¢ikarim formu ile birlikte uygulanmistir. Siirecleri esit olarak tartmak icin yakinsayan paralel bir tasarim
kullanildigindan, nicel ve nitel veriler bagimsiz olarak degerlendirilmis ve sonuglar ayr1 ayr1 yorumlanmistir. Sonuglar, okul
oncesi d6gretmenlerinin algilarina gore birlikte ¢alistiklart midiirlerin serbest birakict liderlik tarzini daha fazla gosterdiklerini
ortaya koymustur. Metafor belirleme formundan elde edilen veriler ise, nicel bulgulardan farkli olarak, okul miidiirleri i¢in
onlar1 bir otorite figiirii olarak kabul eden kategorinin en fazla metafora sahip oldugunu ortaya koymustur. Ogretmen
izlenimlerinin tanimlayict bulgulart ¢ogu okul miidiiriiniin serbest birakici liderlik tarzina sahip oldugunu gosterse de,
metaforlar okul miidiirlerini okulda giicii olan, ekibini denetleyen, cesitli gorevleri olan, motive edici ve yenilik¢i kisiler
olarak tasvir etmektedir. Ozetle, etkili liderligin basarili organizasyonlar icin cok énemli bir gereklilik oldugu ve miidiirlerin
kariyerlerinde bir adim daha ileri gitmek ve organizasyonlarin1 daha etkin bir sekilde yonetmek i¢in hazirlik siirecinde aktif
rol almalar gerektigi ifade edilebilir.
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Introduction

It is commonly acknowledged that educational administration is critical to achieving the
intended effect in a school setting. With this crucial notion, it becomes evident that the quality of
management is a decisive element if schools are to provide the greatest possible results. Bush (2008)
points out that the 'development of a highly-skilled workforce is a requirement, which leads to well-
trained and committed teachers with the support of 'highly effective principals' (p.1). It demonstrates
the need for a collaborative educational environment fostered by effective leadership traits.

To comprehend the impact of management on the school, one initially needs to grasp the
several meanings that it encompasses. According to Bolam (1999), educational management is an
‘executive function for carrying out agreed policy" (p.194). On the other hand, Glatter (1979) suggests
that studies related to management are linked to the ‘internal operation of educational institutions, and
with their relationships with their environment, that is, the communities in which they are set, and with
the governing bodies to which they are formally responsible” (p.16). There is a significant connection
between internal and external factors that influence school principals' potential to lead their
institutions. Defining organizational goals throughout this process necessitates collaborative
engagement in the educational environment, which reminds us that shared agreement and devoted
work is required. These objectives offer a sense of purpose and cohesion. As a result, one of the
compelling aspects of a school is the quality of the interaction between the staff and the school
management.

The words "leader" and "leadership" are the Anglo-Saxon word "lead," whose etymological
root is expressed as "path"” or "way." The verb "leaden" is used to mean "to travel." For this reason, the
leader means the person who advances first at the beginning of the group and guides the group's
members with whom he acts (Kets de Vries, 2007, p. 20). Turkish Language Association, on the other
hand, expressed the meaning of the word "leader" as "chief or someone in charge of the highest level
of management of an organization" and the word leadership as "leader's duty or leadership" (TDK,
2017). Leadership is honest, open, reassuring, and respectful management to increase the employees'
motivation for the organization's success and to manage the organization in the best way (Kingir and
Sahin, 2005). Besides, Ataman (2009) describes the leadership as the act of one person leading and
affecting others' behaviors in order to accomplish predefined individual, group, and organizational
goals (p.543).Leaders have the power to influence with their different characteristics and can create a
vision and mission within the scope of goals. Managers are put in that position by others and strive to
achieve their goals, plan, implement and supervise work. Some managers do not have leadership
characteristics, and some leaders do not have managerial characteristics. However, a manager needs
leadership characteristics (Sabuncuoglu and Tiiz, 2001). As can be seen, while management is
concerned with the regulation of mixed environmental conditions resulting in a disciplined and stable
situation, leadership, on the other hand, is about ensuring the realization of change by bringing new
perspectives to regulation.

Leadership is a critical management role that enables an organization's resources to increase
efficiency and goal attainment. Influential leaders clarify the organization's objective, encourage
colleagues, and assist them in achieving it. Today, adapting to the changing age has become the most
critical necessity of management organizations, and this necessity has changed the functioning,
structure, and roles expected from the manager of all management organizations. Accordingly, in
today's management approaches, the concept of a leader rather than a manager has come to the fore
(Chirichello, 1999). School principals need to have leadership behaviours and characteristics for an
educational organization to succeed. For this reason, it is necessary to know what leadership
behaviours are for the success of management organizations (Deliveli, 2010).
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Within the scope of the Project for Increasing Quality and Access in Early Childhood
Education, implemented with the technical support of UNICEF, co-financed by the European Union
and the Republic of Turkey, it is aimed to expand and diversify early childhood education services, as
well as to increase the access of all children, especially disadvantaged children, to early childhood
education services and the quality of education provided. The project's target groups consist of
children aged 0-6 and their parents/carers, as well as pre-school teachers, school principals, and other
ECE service providers in the most disadvantaged communities with limited or no access to early
childhood education (ECE) services. Improving the infrastructure of kindergartens, increasing the
quality of teachers, and preparing their content are some of the objectives aimed to be realized during
this project. It can be understood that successful educational leadership is essential for initiating,
executing, and effectively concluding such wide-ranging projects. Considering the scope and outputs
of the project, a collaborative project execution within a working system that complements each other
is required. This situation is mainly related to the leadership perceptions of pre-school teachers about
the school principals they work with.

Considering these all, it becomes clear that school principals are supposed to abandon their
traditional mindset and adopt a more current leadership position that encompasses a variety of talents.
School leadership is becoming an educational leader and a profession with its values. The conversion
of these concepts into precise criteria will allow educational leaders to assess themselves and offer
insight on how to train school principals for effective school administration. Thus, the present study
aims to investigate the perceptions of pre-school teachers on school principals' leadership styles via a
survey and metaphor elicitation form. The research questions include the following:

1. What are the leadership styles of school principals according to pre-school teachers’
perceptions?
2. What metaphors do pre-school teachers use to describe the concept of ‘school principal”’?
2.a. How are these metaphors classified conceptually in terms of common features?
3. Is there a relationship between pre-school teachers’ perceptions of school principals’
leadership styles and their metaphors?
Metaphor

There are many ways people can express their opinions about any concept. Researchers use
different methods to reveal participants' thoughts or perceptions about an event, object, or concept.
Metaphors are structures used to use other concepts to describe a concept, strengthen the narrative,
enrich the language, and transform thoughts into linguistic actions effectively. Levine (2005, p.172)
stated that metaphor comes from Latin and Greek roots. The word metaphor is a compound name
consisting of the words Meta: beyond, extreme, and pherein: to carry, to load, and it means "to take
from one place to another."

Many researchers defined metaphors in a variety of ways. According to Lakoff and Johnson
(1980), the essence of metaphors is understanding and experiencing one type of object in terms of
another. Hornby (2000) also describes metaphor as ‘a word or phrase used in an imaginative way to
describe somebody or something else to two things have the same qualities and make the description
more powerful' (p.803). Furthermore, Lakoff and Johnson (1980) proposed that "metaphor is for most
people a device of the poetic imagination and rhetorical flourish - a matter of extraordinary rather than
ordinary language.” (p.3). Lakoff (1993) considers metaphor as a cognitive tool and adds that "the
locus of the metaphor is not in language, but in the way, we conceptualize one mental domain in terms
of another" (p.1). Therefore, metaphors may enable mapping in the brain to organize our views and
experiences about a given topic.
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According to Oberlechner and Mayer- Schonberger (2002), metaphors assist individuals in
grasping complicated and abstract things by bringing them to life. "Metaphor analysis is a method that
systematically investigates elicited or spontaneous metaphors in language to find underlying
conceptualizations,™ according to De Guerrero and Villamil (2001, p.1). Although a metaphor analysis
does not disclose all views, it is immensely beneficial to understand better teachers' beliefs,
behaviours, and actions as fundamental components of human cognitive functioning. (Kalra and
Bajeva, 2012).

Metaphors are mental tools that allow people to communicate a message to an audience in a
symbolic form. Metaphor analysis has been used in various educational studies as a research
technique. These investigations all studied pre-and in-service teachers' opinions regarding classroom
practices, educational administration, teacher-student classroom interaction, and the growth of teacher
ideas about teaching and learning (Nikitina and Furuoka, 2008). The goal is to create links between an
idea or notion and its physical manifestation. Individuals have the opportunity to convey their feelings,
thoughts, and even experiences in a more visual way to help comprehension. The key benefits of
employing metaphor analysis as a data-gathering method are that participants may both expose their
perceptions and perform self-reflection using metaphorical language. At the same time, it raises
participants’ knowledge of what it takes to be a school principal. Furthermore, because metaphors
disclose social and cultural conventions, the content analysis may obtain insight into specific situations
and create comparisons between different metaphor productions.

Metaphors and School Principals’ Leadership Styles

An examination of the literature reveals that metaphors and metaphorical analysis have been
engaged in educational practice and research for many years. According to Balc1 (1999), metaphor has
been utilized as a potential tool in education to depict the current status of educational activities.
Similarly, metaphors can characterize educational leadership and investigate how this language tool is
employed in a leadership situation.

Mullen, Greenlee and Bruner (2005) applied the metaphor to investigate the link between
theory and practice in educational leadership programs. Metaphors, according to scholars, serve as an
organizing framework for strengthening comprehension and thoughtful investigation into difficult
subjects. Linn, Sherman and Gill (2007) conducted another study to look at how future educational
leaders use metaphors to make sense of principalship. Principal interns were instructed to utilize
metaphorical language to portray the principalship at the end of a university principal training
program. Four separate themes emerged from the metaphors: ‘(a) protection and nurturing, (b) skill,
adventure, or problem-solving, (c) challenge, risk, and threat, and (d) chance and luck’ (p.161). Their
answers reveal their views and assumptions, forming their knowledge and impacting leadership
behaviour. In his research, Murphy (2002) aimed to go beyond the traditional definitions for
educational leadership by making an in-depth examination of the foundations of educational
leadership and making new generally accepted definitions according to changing conditions.
According to the research, traditional methods of defining educational leadership have not been
effective enough in restructuring school leadership. The researcher introduced a structure to reshape
the definition of educational leadership and redefined school leadership using the metaphors of "moral
servant,” "educator," and "community builder" (p. 176).

Fennel (1996), on the other hand, worked with four female school principals in her study titled
'‘An exploration of principals’ metaphors for leaders and power' as she aimed to define metaphors that
describe school principalship and reflect her thoughts on leadership and power. Over three years, data
were obtained from observations and interviews with principals whose school boards had designated
as excellent leaders and interviews with teachers at their schools during the first year of the research.
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Examining the metaphors revealed three themes: the relational dimensions of leadership and power,
the ethic of responsibility for coworkers, and the sense of nurturing for co-workers. According to the
statistics, each principal is working to empower, enable, and encourage members of the school
communities to express themselves openly. The metaphors used to represent leadership styles showed
the concept of power with authority and the complex nature of leadership.

Finally, Kaya and Koca (2020) analyzed 15 qualitative metaphor studies on school principals
from 2012 to 2018. Consequently, it was discovered that school administrators' human attributes were
valued more than their technical and intellectual abilities. Positive human traits are developed more
frequently than negative human traits. Production-training activities, orientation, and power are
shown to be the most often generated sub-themes connected to technical competencies. The source of
information and transmitter are the most often created category in conceptual competencies.

Method

Research Design

This is a convergent parallel design mixed-methods research. Mixed method research is a type
of study in which data from quantitative and qualitative methodologies is combined, correlated, or
mixed (Creswell & Clark, 2017).The general purpose of mixed methods research is to broaden and
deepen a study's results and, as a result, contribute to the body of knowledge. On the other hand, a
convergent parallel design suggests that the researcher conducts both quantitative and qualitative
aspects of the research simultaneously, weights the procedures equally, analyses the two
separately, and interprets the results (Creswell & Pablo-Clark, 2011). Combining both types of data
can enhance an evaluation by ensuring that the advantages of the other balance the limits of one form
of data.

Quantitative data
Collection and

Analysis \
Qualitative data
Collection and /

Analysis

Figure 1. Convergent parallel design (Creswell & Pablo-Clark, 2011)

Participants

The study group consists of 114 pre-school teachers working in public schools in Adana,
Turkey, selected by convenience sampling, which is one of the purposeful sampling methods.
Convenience sampling is a nonprobability or non-random sampling in which individuals of the target
population fulfil specific practical requirements, such as ease of access, geographic closeness,
availability at a specific time, or desire to participate, are included in the research (Dornyei, 2007).
Demographic information of the participants is presented in Table 1 below:
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Table 1. Demographic characteristics of participants

Variables f %
Female 98 86%
Gender Male 16 14%
Less than 30 18 15,8%
Age 31-40 63 55,3%
Over 40 33 28,9%
Seniority 1-5 years 8 7%
6-10 years 24 21,1%
11-15 years 58 50,9%
16-20 years 17 14,9%
More than 20 years 7 6,1%
Education status BA 101 88,6%
MA student 3 2,6%
MA graduate 11 9,6%

As seen in Table 1, 86% (n:98) of the participants are female teachers, and 14% (n:16) are
male teachers. This shows that female teachers are outnumbered in this study. More than half of the
participants (55,3%, n:63) are between 31-and 40. While 28,9% (n: 33) of the participating teachers
are over 40, 15,8% (n: 18) are younger than 30 years old. Furthermore, half of the teachers (50,9%, n:
58) have 11-15 years of work experience. Finally, 101 teachers have a bachelor’s degree, while 11
teachers (9.8%) have already completed their MA degrees.

Data Collection Tools

Both quantitative and qualitative data collection tools were utilized to gather the necessary
data for the research. These are ‘the School Principals’ Leadership Style Scale’ developed by Akan,
Yildirim, and Yalgm (2014), including the demographic information part and a metaphor elicitation
form.

The School Principals’ Leadership Style Scale

In the first part of the scale, there is a personal information form stating the purpose of the
research and the answers to be used for academic purposes. The information form asked questions
about the gender, age, educational status, and professional seniority of the pre-school teachers. In
addition, the five-point Likert scale was graded as (1) Strongly Disagree, (2) Disagree, (3) Undecided,
(4) Agree, and (5) Strongly Agree. The scale consists of three sub-dimensions: transformational
leadership style, transactional leadership style, and liberating leadership style. There are a total of 35
items on the scale, including 20 items in the transformational leadership dimension, seven items in the
sustainability leadership dimension, and eight items in the laissez-faire leadership dimensionTo find
the internal consistency reliability coefficient of the School Principals’ Leadership Styles Scale, the
Cronbach-Alpha reliability coefficient, Spearman-Brown correlation coefficient and the correlation
coefficient determined by the test-retest method were calculated for each factor of the scale. For each
subcategory of the scale, the Cronbach-Alpha reliability coefficient varied between 0.82 and 0.96.
According to Bozbayindir (2016), a scale is reliable if the Cronbach Alpha score is between 0.80 and
1.00. In this case, it can be said that the reliability coefficients of the scale are within the accepted
limits.

The Metaphor Elicitation Form

The metaphors were elicited using a metaphor elicitation form designed by the researchers.
The form consisted of two parts. In the first part, participants were asked to answer the prompt “A
school manager is (like) a/an.......... because................ ” The second part included questions for
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participants to reflect on their metaphor choices and reactions to being a school manager. They
mentioned why they want/ don't want to be a school manager and the important areas they would
consider in a similar situation. The participants used their mother tongue (Turkish) while generating
their metaphors to help them express their ideas more comfortably. Also, it was stated that their
participation was entirely voluntary. They weren't supposed to write their names to avoid the
identifiability of participants and contribute to privacy, which is an essential issue of ethics in
research.

Data Analysis

In this study, the School Principals’ Leadership Style Scale, which has a five-graded Likert
scale, was utilized to gather quantitative data. After the quantitative data were collected, Statistical
Package for Social Sciences (SSPS) 23.0 was used to summarize and analyze the data through
descriptive statistics meaningfully and usefully. The researcher computed and illustrated a comparison
of means to analyze quantitative data through the tables formed in SPSS 23.0. For the analysis of the
data from metaphor elicitation form, the obtained data were evaluated and interpreted using the
content analysis method, allowing concepts and themes that were not visible using the descriptive
approach to be seen. (Yildirim and Simsek, 2005). Likewise, the researcher concentrates on coding
and classifying the data in content analysis, making this approach rich (Stemler, 2000). Because the
convergent-parallel approach is a concurrent strategy that entails collecting qualitative and quantitative
data on the same phenomenon at the same time, each data set is analyzed separately but at the same
time. For this reason, in this study, both datasets were evaluated simultaneously and investigated
whether there was a relationship between them.

Findings

The data from the scale applied to learn the pre-school teachers' perceptions of school
principal leadership styles are presented in Table 2.

Table 2. Descriptive statistics of preschool teachers' perceptions regarding school principals’ leadership styles

Sub-categories N % X Maximum Minimum ss
Value Value
Transformational Leadership 114 61,85 61,85 100/80 20/39 5,51
Transactional leadership 114 63,51 22,23 35/28 7/13 2,40
Laissez-faire leadership 114 64,82 25,93 40/32 8/14 2,70
TOTAL 114 62,82 110,02 175/138 35/74 9,42

As shown in Table 2, when the leadership scores of school principals are examined according
to the perceptions of pre-school teachers, school principals show the most "laissez-faire leadership”
style (x=25,93). In the second place, it was stated that while they had the 'transactional leadership'
(x=22,23), they showed the least "transformational leadership" style (Xx=61,85). The teachers noted
that the school administrators showed the "laissez-faire leadership” style at the "agree" level, the
"transactional leadership" style at the "undecided" level, and the "transformational leadership"” style at
the "disagree" level. Teachers generally agree that school administrators show the releasing leadership
style, but they do not agree with the transformational leadership style.

For qualitative data, metaphors produced by pre-school teachers regarding the concept of
school principal were examined in different conceptual categories, and metaphors included in each
category were shown in tables. In addition, the reasons for choosing metaphors are expressed by
guoting the participants' sentences.
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Table 3. Pre-school teachers' metaphors about the concept of the school principal

Categories Metaphors f %

Figure of authority Brain (3), boss, hammer, heart, leader (6), king in 22 19,3
the chess, father, fountain, captain, heart and brain
of the school, conductor, orbit, cell nucleus,
dictator

Guide Lighthouse, Sun, compass, candlelight, book, light 14 12,3
bulb, North star, locomotive, railroad, sunshine,
coach, leader, wheel, a parent in a crowded family

Source of balance Seesaw, scales (3), juggler, mother, salt of the food, 14 12,3
smooth operator, rainbow, cornerstone, balance
board, the foundation of the house, colourful
painting, the lion king

Source of responsibility Stone of patience, driving a car, father (2), a shirt of 13 114
Nessus (2), team captain, head of the family,
president, captain, householder, soldier, pilot

Source of motivation and Team captain, an entrepreneurial structure, 12 10,5
innovation skyscraper, psychologist, torch, leader (2), tree,
seed, computer, climate, key

Labourer Bee (2), clock, porter, octopus (2), gardener, ant, 10 8,8
truck, operating system

Protector Tree root, mother, the roof of the house, umbrella, 9 79
father, park ranger, shield, seawall, photo frame

Mediator Peacemaker, intersection, forest, orbit, politician, 8 7
conductor, choir conductor, climate

Source of justice Judge, neutral flag, rainbow, lawyer 4 35

TOTAL 114 100%

The participants' metaphors for the concept of "school principal” were classified and presented
in nine conceptual categories. Table 3 shows the conceptual categories created from the metaphors
used by the participants regarding the concept of "school principal" and the frequency (f) and
percentages (%) of mentioning these categories. Then, the metaphors that make up each category were
presented in tables, and the characteristics of the categories were supported by quoting from the
participants. Although the word leader appears under different categories due to the reasons expressed
by the participants, it is the most preferred metaphor in this study. Thus, in the perceptions of pre-
school teachers, which is the main theme of our research, it is revealed that school principals are
mostly accepted as leaders in their institutions. On the other hand, the concept of the school principal
is associated by the teachers with the brain, father, mother, scales, bee, octopus, climate, and captain
more than once.

When Table 3 is examined, it is seen that the category represented by the metaphor the most is
"figure of authority” (19.3%), while the category represented by the least metaphor is "source of
justice" (3.5%). Other categories are the protector (7,9%), guide (12,3%), source of balance (12,3%),
moderator (7%), labourer (8,8%), source of responsibility (11,4%), and the use of motivation and
innovation (10,5%).

School Principal as a Figure of Authority

Out of 114 participants, 22 teachers regarded the school principal as a person of authority to
maintain sound administration in a school setting. This category has the highest number of metaphors,
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implying that teachers value the leadership position of a school principal. The "leader" metaphor was
also repeated six times. The following are the participants' justifications for their choices:

Being a school principal is like a leader because S/he is good at controlling and regulating all details.
Also, management requires success.

Being a school principal is like a cell nucleus because a school manager controls and audits the
regular operation of all units.

Being a school principal is like the King in chess because s/he is the one who leads the way, not the
one who walks ahead.

Being a school principal is like a fountain because everyone loves water that flows in his judgment.

School Principal as a Guide

The metaphors created in the guidance category constitute 12,3% of all metaphors produced. It
is seen that the participants who prefer these metaphors perceive school principals as those who direct
and guide students, teachers and other school staff and thus enable the school to reach its goals.

Being a school principal is like sunshine because it illuminates and warms us.
Being a school principal is like a compass because it shows us the way where we should go.

Being a school principal is like a lighthouse because it helps students and teachers to find the right
path.

Being a school principal is like a locomotive because it leads the personnel with its leadership and
mission and directs the development and progress of the staff.

School Principal as a Source Balance

Of all the categories created for school managers seen in Table 3, the metaphors developed
under the category 'source of balance' show that school principals are expected to enable some balance
in their educational context among various dynamics. The word scales, which refers to the mission of
the school principal, is the most frequently preferred metaphor in this group.

Being a school principal is like a juggler because s/he has to keep the balance and finalize everything
without offending anyone.

Being a school principal is like a smooth operator because they treat everyone according to their
personalities and conditions.

Being a school principal is like a mother because s/he establishes good communication with
schoolteachers and, on the other hand, strives to provide better education for students and create a
safer environment.

School Principal as a Source of Responsibility

The principal's responsibility is to offer leadership, direction, and coordination. The principal's
primary responsibility should be to establish and maintain excellent educational programs within their
school and encourage the advancement of teaching and learning inside their school. Hence, metaphors
in this category symbolize that the school principal has many responsibilities as the face of the school.

Being a school principal is like a shirt of Nessus because this job requires a lot of responsibilities.
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Being a school principal is like a stone of patience because s/he needs to be patient enough to deal
with each detail and person.

Being a school person is like a captain because s/he is the person you can trust at the wheel.

Being a school principal is like a father because the school includes roles and responsibilities like a
family.

School Principal as a Source of Motivation and Innovation

The work engagement of principals inspires teachers' creativity, which should increase the
number of innovations developed in schools. Also, it can be accepted that a principal's leadership style
and teachers' motivation are two critical components of a school's performance. For that reason, the
metaphors in this category underline the significance of principals’ role in inspiration and creativity.

Being a school principal is like a psychologist because a good principal listens to problems and tries
to find solutions to increase the motivation of the school staff.

Being a school principal is like a key because it opens a new path with it.

Being a school principal is like a torch because s/he encourages colleagues to explore new ways with
it.
Being a school principal is like a seed because seeds of innovation open up very different horizons.

School Principal as a Labourer

The metaphors in this category indicate that school principals have a lot of obligations, and it
is stressed that these responsibilities may sometimes make being a school principal a difficult task.
When the statements were examined, it was seen that the participants perceived the school principals
as beings who are constantly working to meet the needs of the school, students, and teachers and to
solve their problems in all situations. ‘Bee’ and ‘Octopus’ are the metaphors that are preferred more
than once to indicate school principals’ diligence.

Being a school principal is like a clock because it works for 24 hours.

Being a school principal is like a porter because s/he works continuously at the weekends and even
during summer vacation.

Being a school principal is like an octopus because they need to have power and time to reach
everywhere and achieve a lot of work.

School Principal as a Protector

In this category, metaphors indicate that school principals have a mission of protection, caring
and reassurance. Considering the metaphors produced, it can be said that the participants have positive
thoughts about the concept of the school principal. The metaphors produced in this category draw
attention to school principals' protective and caring aspects. It can be said that an environment where
the participants feel safe and protected will help the realization of better-quality education.

Being a school principal is like a park ranger because you always must take care of it.

Being a school principal is like an umbrella because it protects students from all kinds of evil, just as
an umbrella protects us from the rain.

Being a school principal is like a father because he should treat and protect students, teachers, and
other staff at school like a father.
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School Principal as a Mediator

The metaphors generated under the theme of " school manager as a mediator" reveal that
participants consider the school principal as a person who helps their staff resolve the conflicts
occurring at the school or finds other ways to overcome these kinds of problems trying to create
harmony.

Being a school principal is like a choir conductor because s/he tries to make all people work in
harmony and produce a melody as if s/he is leading a choir.

Being a school principal is like a forest because, in a forest, all kinds of plants, trees and geological
structures live together harmoniously.

Being a school principal is like an intersection because s/he connects the ways.
School Principal as s Source of Justice

When the expressions containing the metaphors that make up this category are examined, it is
seen that the participants who prefer these metaphors perceive the school principals as people who are
fair and impartial in the face of events and their decisions.

Being a school principal is like a judge because the basis of management is to treat all individuals
equally.

Being a school principal is like a neutral flag because teachers need fair support and motivation.

Being a school principal is like a rainbow because it respects differences and holds each difference
together.

The third research question of the study investigated whether there was any relationship
between pre-school teachers' perceptions of school principals' leadership styles and their metaphors.
When school principals' leadership scores are evaluated to pre-school teachers' opinions, school
principals demonstrate the most "laissez-faire leadership” style. Secondly, it was reported that while
they exhibited "transactional leadership,” they displayed the least "transformational leadership.”
Teachers usually feel that school administrators show the releasing leadership style, but not the
transformative leadership type. Laissez-faire, loosely translated from its French origins, means "let it
be" or "let it alone.” This implies that leaders allow their staff members to execute tasks in whichever
way they see fit, without imposing specific standards or processes. Instead of a single leader making
all the decisions for an organization, company, or team, laissez-faire leaders make a limited number of
decisions and let their colleagues pick the best workplace solutions.

On the other hand, when the metaphors created by the teachers in the concept of the school
principal are grouped, it is seen that the school principals are the people in powerful positions who
hold more authority (n: 22, 19,3%). However, school principals also stand out as guiding and
responsible people. As it can be understood from here, the perceptions of teachers obtained from the
scale and the ideal school principal leadership they have formed in their minds contradict each other.

Conclusion and Discussion

This study investigates the school principal leadership perceptions of teachers working in pre-
school education schools. One hundred fourteen pre-school teachers were determined through the
purposive random sampling method. The study used a convergent parallel design to collect
guantitative and qualitative data simultaneously. The data collection tools used were the 'School
Principals' Leadership Style Scale' developed by Akan, Yildirim, and Yal¢in (2014), which included a
demographic information section and a metaphor elicitation form.
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In our study, which consists of data collected simultaneously, the results of the scale used to
collect quantitative data revealed that school principals have the most "laissez-faire leadership™ style
according to pre-school teachers' perceptions (x=25,93, 64,2%). According to Eren (2008, p. 524),
leadership that allows complete freedom is a leadership style that leaves employees who do not need
executive powers much and expects employees to perform their duties and responsibilities on their
own with the opportunities provided to them. While leaders give their staff the opportunity and tools
they require thriving, they are primarily uninvolved in day-to-day operations.

Although there is not much difference in the descriptive results of pre-school teachers'
leadership style perceptions of pre-school teachers in this study, transactional leadership style comes
in second place (X=22,23, 63,51%). In the research conducted by Dalgi¢c (2015) on primary and
secondary school teachers in the Sancaktepe district of Istanbul, it was concluded that school
principals adopt more transactional leadership behaviours. Transactional leadership, which includes
achieving organizational goals in return for high performance, is a leadership style that motivates
followers to meet individual needs. These kinds of leaders are active in the current environment, and
they prefer the continuation of existing activities rather than change and transformation. They ensure
that everything in the organization runs smoothly as planned. To achieve this, they monitor existing
practices and evaluate whether employees are successful or not. They reward good performance
according to the result, and while appreciating their success, they also correct the problems and
inadequacies (Gedikoglu, 2015).

Lastly, the teachers in this study stated that the principals showed the least transformational
leadership style, although by a minimal margin. (X=61,65, 61,51%). Transformational leadership is a
leadership approach that aims for radical change and transformation in corporate structure and
functioning. Considering that the first necessary behaviour of transformational leaders is to ensure the
communication of the employees with the vision, one can better understand the primary mission of
transformation. This result may also be perceived as the fact that the efforts of the principals are not
enough to keep up with the new changes in their schools with the rapid changes that have occurred in
the world in recent years, or this effort is not perceived by the teachers correctly. In addition,
according to the research conducted by Aslan (2013), in which he wanted to find the leadership styles
of the school principals according to the perceptions of the primary school teachers in the idil district
of Sirnak province, it was revealed that school principals mostly adopted the transformational
leadership style. Aslan (2013) attributed this result to the region's characteristics and the young age of
the principals. She stated that young principals are aware of new and contemporary leadership styles
and try to implement them in their schools. Therefore, the results of the research conducted by Sahin
(2003), Ozyigit (2012), Bardak¢i (2017), Abu Tineh, Khasawneh, and Omary (2009) are also
contradictory to the results of the current research.

Contrary to gquantitative results, data obtained from the metaphor elicitation form suggest that
the category, which is represented with the highest number of metaphors, is ‘school principal as a
figure of authority. The metaphors developed under this category are brain (3), boss, hammer, heart,
leader (6), king in chess, father, fountain, captain, heart and brain of the school, conductor, orbit, cell
nucleus, and dictator. These metaphors indicate that participants of this study consider the school
principal as a person who ensures that all duties in the school are fulfilled with the power s/he holds.In
his MA thesis, Yal¢in (2011) discovered that school principals were viewed as a "source of power,” a
"management focus," and a "school director as a router," using metaphors like a leader, ship captain,
maestro, cell nucleus, brain, governor, king, and authority, which aligns with the findings of this study.
While Singh (2010) discovered the metaphor "traffic cop” in her research, Browne-Ferrigno's (2003)
study established the metaphor of leader. As a result, school principals are frequently seen as authority
and power bearers in numerous researches.
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Other categories that emerge in this study unravel the school principals as a guide, source of
balance, responsibility, motivation and innovation, labourer, protector, mediator and source of justice.
The findings of Yal¢in (2011) are consistent with the metaphors developed in the present study. In his
study, under the category of " doing a difficult and tiring job", the school principal is perceived as a
porter, patient stone, worker and a collection officer. Akyol and Kapgak (2017) developed a category
with the same title including some metaphors like a gardener, the earth and Messi indicating similar
findings with the present study.

Although it is emphasized that school management is a difficult and exhausting task and that
school principals are the people who do hard work, other studies are reaching positive metaphors
proving that school managers are hardworking people. In addition to them, school management is
emphasized as a problem solver in Linn et al. (2007) study, which shows parallelism with the findings
of this study.

Because a convergent parallel design was used to weigh the processes equally, both
guantitative and qualitative data were analyzed individually, and the findings were interpreted
separately. The results show that the data obtained from both data collection tools do not match each
other. Although school principals mostly have a laissez-faire leadership style according to the
descriptive results of teachers' perceptions, metaphors, on the contrary, highlight school principals as
people who have authority at school, guide their team, have various responsibilities and are leaders of
motivation and innovation. As metaphors are mental tools that assist people to communicate a
message to an audience in a symbolic way, it is striking to see the disparity between the subconscious
conceptions of the participating teachers and the school principals they currently work with. These
findings show that school leaders are expected to define and promote some goals that are connected to
stated values such as equal chances, fairness, justice, stakeholder involvement, dedication,
understanding, or collaboration, which stresses common moral ideals among the staff. Similarly,
Avci (2015) agrees that school principals' leadership skills directly impact organizational trust,
dedication, citizenship in school culture and environment, and educational excellence. In other words,
school principals need to possess the required personality traits and professional credentials to manage
a school successfully. Although it is the responsibility of teachers to improve themselves constantly,
the role of management is vital in the successful implementation of this understanding in a school.
Hence, school principals can organize activities such as in-service training courses, seminars and
conferences in and outside the school related to the professional development of teachers and their
motivation in this direction.

In conclusion, when the link between educational leadership and school improvement is
considered, it can be seen that 'effective leadership is a key to both continuous improvement and major
system transformation’ (NCLS, 2001, p.5). It cannot be overstated that school principals play a critical
role in guaranteeing the performance of their schools by prioritizing the creation of a democratic,
innovative, and cooperative school climate and emphasizing the necessity of their employees' active
engagement in the process. Thus, school principals are supposed to be aware of the unique conditions
in which they find themselves and work on a careful adaptation of various types of leadership in close
partnership with their colleagues.
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TURKIYE’S FOREIGN AIDS LEADERSHIP IN AFRICA

Erman AKILLI?
Abstract

As humanitarian and foreign aid has become a norm in international relations, those foreign policy tools have been widely used
in world politics to enhance states’ foreign policy goals and help countries in need. Nonetheless, difficulties in delivering
humanitarian and foreign aid to Africa have been the subject of much discussion and criticism. Many of these reasons missed
the opportunity to consider how diplomacy may help facilitate the process by which aid and humanitarian assistance are given
in Africa, even though many of these arguments are legitimate in their objective critique of the efficacy of foreign aid in Africa.
On the other hand, Turkiye’s approach toward Africa has never been through the same lens as the former imperial states
assisting in the region. Turkiye’s approach to the region is embraced by the “win-win” motto, which maintains its relationships
with African nations based on “friendship” and “fraternity.” Thus, Turkiye’s regional leadership based on humanitarian and
foreign aids basis is remarkable. This study aimed to examine Turkiye’s Dost Eli approach in Africa with leadership, especially
in the days of Covid-19.

Keywords: Africa, Foreign Aids, Leadership, Humanitarian Aids, Covid-19.

Tiirkiye'nin Afrika'daki Dig Yardim Liderligi
Abstract

Insani ve dis yardimlar uluslararast iliskilerde bir norm haline geldiginden, bu dis politika araglar1 diinya siyasetinde devletlerin
dis politika hedeflerini gelistirmek ve ihtiyact olan iilkelere yardim saglamak i¢in yaygin olarak kullanilmaktadir. Bununla
birlikte, Afrika'ya insani ve dis yardim ulastirmada yasanan zorluklar, ¢ok fazla tartisma ve elestiri konusu olmustur. Bu
gerekgelerin ¢ogu, Afrika'daki dig yardimin etkinliginin nesnel elestirilerinde bu argiimanlarin ¢ogu mesru olmasina ragmen,
diplomasinin Afrika'da yardim ve insani yardimin verildigi siireci kolaylasgtirmaya nasil yardimci olabilecegini diisiinme
firsatin1 kagirmasidir. Ote yandan Tiirkiye'nin Afrika'ya yaklasimi higbir zaman bélgeye yardim saglayan eski emperyalist
devletlerin bakis acis1 gibi olmamustir. Tiirkiye'nin bolgeye yaklasimi, Afrika milletleriyle iligkilerini "dostluk" ve "kardeslik"
temelinde siirdiiren "kazan-kazan" mottosu ¢eperinde taglanmaktadir. Dolayisiyla Tiirkiye'nin insani ve dis yardimlar bazinda
bolgedeki liderligi dikkat ¢ekicidir. Bu calisma, bilhassa Covid-19 déneminde Tiirkiye'nin Afrika'daki dost eli yaklasimini
liderlik temelinde incelemeyi amaglamaktadir.

Anahtar Kelimeler: Afrika, Dis Yardimlar, Liderlik, Insani Yardimlar, Covid-19.

Introduction

Foreign and humanitarian aid, as foreign policy tools, have faced unusual difficulties due to
continuing global crises. Especially during the Covid-19 pandemic, humanitarian assistance and support
must be revised in light of new policies, philosophies, and viewpoints. According to the United Nations
World Population Prospects 2019 statistics, Africa is the second-largest continent by population, with
around 1.37 billion people, or 17.4% of the World’s population (UN, 2019). Northern, Western, Central,
Eastern, and Southern Africa are the five African sub-regions with 54 recognized sovereign nations.
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Each region has distinct and varied cultures, architecture, terrain, geography, history, demography,
politics, religion, and economics that impact how people live there (Calderisi, 2006).

It is also important to note that the African region has millions of speakers of various languages.
A country in West Africa, such as Nigeria, has up to over 300 dialects spoken throughout the nation
based on the number of tribes or ethnic groups in each district, demonstrating that there can be several
hundreds of languages and dialects spoken within a region in Africa. Therefore, despite cultural
differences, dialectal differences, or ethnic divides, social capital, politics, and economic interests play
a significant role in bringing people together. Thus, it’s crucial to understand and feel Africa develops
and interprets foreign policy toward the region.

With the Justice and Development Party (AKP/AK Party) rule, Tiirkiye’s foreign policy had a
paradigm shift. Thanks to this transformation, Tiirkiye’s foreign policy was structured on a multi-
faceted, multi-directional, and multi-dimensional approach to the international system as one of the
pillars of Tirkiye’s multi-faceted foreign policy is strengthening her ties and cooperation with the
African continent. Under the tenet of “African solutions for African issues” and with the goal of
reciprocal benefit, Tiirkiye shares with African nations its own historical experience, social, political,
and cultural accumulation, as well as opportunities and resources. Henceforth, Tiirkiye’s Africa policy,
which was developed based on history, entails creating political, humanitarian, economic, and cultural
ties on a bilateral, regional, continental, and international scale.

The measures Tiirkiye has undertaken on the African continent in recent years have attracted
attention due to this goal, both domestically and internationally. Today Tiirkiye has 42 Embassies in
more than 50 countries in the African region. Also, apart from the formal diplomatic missions, Tiirkiye
supports her initiative in Africa with state and non-state actors. First and foremost, Turkish Airlines
(THY), Turkish Cooperation and Coordination Agency (TIKA), Anadolu Agency (AA), Yunus Emre
Institute (YEE), Disaster and Emergency Management Presidency (AFAD), and Turkish Maarif
Foundation (TMV) are acting in the region. Furthermore, Tiirkiye’s Foreign Economic Relations Board
(DEIK), Independent Industrialists’ and Businessmen’s Association (MUSIAD), non-governmental
organizations, and companies establish contact with the people of the continent.

The colonial legacy left by the Western states to the region caused the African people to distrust
the West. Especially regarding former imperial countries, even today, many Africans could have
acknowledged their steps in the region in the same manner: “White people do not provide anything
free.” Contrary to this false legacy of Western states, Tiirkiye handles steps toward the African continent
in four dimensions: country, regional, continental, and global within the context of historical depth.
Tiirkiye’s leadership position in the African region crowns not only by Tirkiye’s inter-state level
relations but also by providing development assistance and humanitarian aid. In other words, Tiirkiye’s
Dost Eli also extends to African countries. Tiirkiye as a continuation of her approach toward to region,
Tiirkiye’s foreign and humanitarian aid policies are also enhanced by this leadership vision.

A Continent in Need: Humanitarian Assistance and Foreign Aids in Africa

As mentioned above, it should be considered that it is not easy to comprehend the region as a
single unity when talking about the African continent. Contrary, the continent consists of more than 50
different sovereign countries, their cultures, languages, and social dynamics. Thus, as a whole, the
African system, in other words, African realities, may differ from the rest of the World. This concise
but clear review of Africa points to the need for a deeper comprehension of the principles and
practicalities of humanitarian aid in light of the unigue setting in which emergencies in Africa take place.
The specific dynamics of the current African system could undermine the tenets and methods of
humanitarian assistance as they are offered on other continents. For instance, emergencies in Africa may
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be brought on by natural disasters, technological catastrophes, epidemics, conflict, or war, with impacts
and consequences quickly escalating as a result of the strong influence of culture, physical, economic,
and unstable political systems, which results in the death of many people. For instance, the Covid-19
pandemic has made life more difficult for African people. As mentioned above, apart from the hardships
discussed above that Africa is enduring, the Covid-19 pandemic caused a crisis in the basis of reach of
medicine, vaccine, and other essential medical treatments and gear.

The word humanitarian assistance is frequently used to refer to help, a collection of initiatives
intended to preserve and promote human dignity throughout and after times of crisis and disaster
(Tomasini and Wassenhove 2009). Despite the possibility that these activities will always produce the
desired results. For instance, some circumstances could make organizing humanitarian aid more
challenging or improve readiness for upcoming crises and disasters (James, 2008). Despite these
drawbacks, maintaining an effective response and respect for human dignity depends on more excellent
knowledge of humanitarian ideas and the interplay of all local elements. As a donor country, Tirkiye’s
experience with foreign aid and humanitarian aid mainly takes its roots in the early 1990s after the
dissolution of the USSR. From the very foundation of the Turkish Republic in 1923 to the 1990s, Turkish
Foreign Policy was forced to be single-focused and had the sole destination of going along with the US,
the European Union, and NATO. Of course, this unidirectional foreign policy understanding is rooted
in Tirkiye’s western-oriented state identity (Akailli, 2016).

But before focusing on Tiirkiye’s experience providing foreign aid, it’s crucial to shed light on
the foundation of the foreign aids terminology.

Which terminology? ODA, Foreign Aids, Humanitarian Assistance? Foreign aid as we
know it today did not exist at the end of World War Il. During the nineteenth and first part of the
twentieth century, a few short-term initiatives for humanitarian aid occurred. However, it wasn’t the
transfer of public assets from one government to another (Lancaster, 2007). Activities supported by
foreign governments and international organizations are common and well-known in many of the
World’s poorer nations (Lancaster, 2007). In the international relations literature, foreign aid and
humanitarian assistance can be described by many definitions (Sumner and Mallett, 2013). Of course,
foreign aid’s aims, format, and content may vary across donor countries. In this situation, there are many
ways to offer foreign assistance, and different types of aid may be given due to foreign aid’s social,
economic, and structural effects. On the other side, nations may use various techniques to provide such
assistance. The Development Assistance Committee of the Organization for Economic Cooperation and
Development (OECD) classifies foreign aid as official or private, concessionary or non-privileged,
bilateral or multilateral. Foreign aid can be divided into two categories: development aid and
humanitarian help. So much so that it could be said that interactions between governments are based on
a win-win understanding when it comes to development aid (OECD, 2021).

In contrast, humanitarian aid is primarily for urgent human needs (Dudley and Montmarquette,
1976). “In general, the transfer of capital and technology from rich countries to poor countries” is how
the notion of foreign aid is defined. According to these definitions, foreign aid is the finance and transfer
of all types of resources offered by states and international organizations to underdeveloped or
developing countries via governmental or non-governmental organizations (McKinlay, 1979).

Foreign aid is defined as “money, food, and other resources donated or loaned by one state to
another” by the Oxford Dictionary (Oxford Dictionary). Encyclopedia Britannica defines foreign aid as
“the overseas transportation of capital, products, or services by a country or international organization
for the benefit of the recipient country or the population in that country” more thoroughly. S6nmezoglu
et al. define foreign aid as “generally, the transfer of capital and technology from rich countries to
developing countries (Sonmezoglu et al., 2005). In light of all these definitions, it is reasonable to
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explain the idea of foreign aid as financial support and other resource transfers made by governments
and international organizations to underdeveloped or developing nations via governmental or non-
governmental organizations.

The OECD Development Assistance Committee (DAC) defines official development assistance
(ODA) as government funding that expressly supports and promotes developing nations’ welfare and
economic growth. In 1969, the DAC designated ODA as the gold standard of international aid, which
is still the primary funding source for development assistance (OECD, 2021a). So, what is considered
ODA? ODA flows to DAC member nations and regions provided by official agencies, including state
and municipal governments, or by their executive agencies; or concessional (i.e., grants and soft loans)
and administered with the promotion of the economic development and welfare of developing countries
as the primary purpose are considered as ODA (OECD, 2021a). On the other hand, promoting
contributors’ security interests and military assistance and dealing with larger business goals, such as
export credits, are not considered ODA (OECD, 2021b).

Since 1945, the idea of “foreign aid,” which describes how governments help other states and
societies in the international system, has gained prominence in international relations and as a diplomatic
tactic in interstate relations (Sonmezoglu et al., 2005). Although there are various definitions of the term,
it is generally understood to refer to assistance from economically developed nations to less-developed
nations. A bipolar world order developed due to World War 11, and the US and the USSR began a
ferocious power struggle to encircle other countries in their poles. While the possibility of communist
parties taking power in Italy and France started to arise in 1947, it should be remembered that countries
like East Germany, Poland, Hungary, and Romania steadily melded into the Soviet Union’s sphere of
influence. The Soviet Union’s pressure on Tiirkiye to strengthen its position in the region and
Yugoslavia’s backing for installing a communist government in Greece heightened US concerns about
the USSR’s influence expanding throughout Europe. As a result, on March 12, 1947, the Truman
administration of the United States approved a 400 million USD aid package, with 100 million dollars
going to Tiirkiye and 300 million going to Greece. With the 13 billion USD economic recovery initiative,
also known as the Marshall Plan, an essential step was taken to restore Europe’s prosperity and security
as part of this aid package known as the Truman Doctrine (Lancaster, 2007). It should be mentioned
that with the introduction of these two aid packages, the idea of foreign help started to gain traction in
the world order. Since it has been shown that “political and strategic calculations dictate aids,” the power
struggle between the USA and the USSR during this time predominantly affected foreign aid (Alberto
and Dollar, 2000).

One definition of international aid states that it is assistance provided from one nation to another
with permission. OECD defines foreign aid as “long-term, low-interest loans, of which at least 25% are
given as grants to another country, non-governmental organizations, and international organizations to
advance economic development and raise the welfare level in developing countries.” (OECD, 2021).
According to one definition, foreign aid transfers capital and technology from developed to less
developed countries. Aid is described as the mobilization of a state’s resources for another state or states
in need. It is characterized as helping the development of the countries in need if we look at the
conceptual explanation of aid in interstate relations. Foreign aid is described in another definition as
“cash, food, and other resources donated or lent by one state to another.” Another description states that
“the worldwide movement of capital, goods, or services by a country or international organization for
the benefit of the recipient country or the population of that country” constitutes foreign aid (Lancaster,
2007).

Many writers and philosophers have pondered the idea of defining the concept of foreign aid
within the field of international relations and have widely acknowledged the definition in the literature.
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For instance, according to Carol Lancaster, foreign aid is the “voluntary transfer of public resources
from one state to another independent state, a non-governmental organization (NGO), or an international
organization (such as the World Bank, UN Development Program) with at least 25 percent donations,”
with the goal of “improving the humanitarian situation in the receiving country” (Lancaster, 2007). As
is evident, receiving nations benefit significantly from providing aid. The key takeaway from this is that
a state providing foreign help may act following only one of the objectives mentioned above, or it may
consider all of them at once. Because the idea of foreign aid “serves a broad spectrum of military,
political, financial, commercial, and psychological goals, often concurrently” (Sogge, 2022).

Hence, the OECD, a leading international organization in foreign aid, connected with the
Development Assistance Committee (DAC), created the idea of “official development aid” in foreign
aid. Therefore, it is important to emphasize two factors for aid qualifying as official development aid.
The first component is that official entities and organizations, such as state and municipal governments
and executive authorities, give out foreign aid. The second factor is that foreign aid has an exceptional
quality that will guarantee that at least 25% of the help is contributed to the recipient country because it
is based on enhancing developing nations’ economic development and welfare. According to these
criteria, the Development Assistance Committee does not recognize as official development assistance
military aid that is not tangentially tied to economic growth and welfare. Similarly, the DAC says that
unwavering credit support given to developing nations is not regarded as formal development assistance
(Lancaster, 2007).

Interstate economic aid is another phrase used to describe international aid in terms of its
purposes. In this situation, it wouldn’t be incorrect to argue that the financial support in question plays
a significant role in the foundation of world politics. ODAs, which are described by nations as the most
often utilized and politically dominating sort of help in the international system, might be used as an
example of this type of assistance (Lancaster, 2007).

The Development Assistance Committee categorizes foreign aid into three categories: Official
development assistance (ODA) is a term used to describe the funds that donor nations give to low- and
middle-income countries. At least 25% of the assistance offered under this aid form is granted. Other
Official Flows (DRA/OOF), item (ii). This sort of aid differs from ODA in that it is not created with a
development objective or has a grant rate of less than 25%. Private Flows (PA/PF), in (iii). Aid given
by non-governmental organizations or private institutions is called private streams (OECD, 2021).

One could argue that the OECD’s definition is more restrictive because it looks at international
aid from an economic standpoint. Foreign aid is now given in various forms, from financial aid to
humanitarian aid. Therefore, foreign aid is used in many fields, from meeting necessities like food and
shelter to promoting education, life safety, career training, and technical infrastructure support. This
situation means that depending on the nation and area where the aid is given, the scope and application
of the idea of foreign aid as a diplomatic tool and foreign policy tactic may differ. Foreign aid covers a
fairly broad range in terms of type, even though it is conceptualized differently and implemented using
different methods depending on the country. There may be differences between the OECD’s emphasis
on some concerns and the country-specific definitions of foreign aid. So much so that the general
structure of the contested definition and the USIAD’s (the United States Agency for International
Development) definition of foreign aid include various scopes. Some people contend that the only
objective of foreign aid should be economic development (Lancaster, 2007).

Tiirkiye’s Experience with Foreign Aids. During the Cold War period, Tiirkiye has
traditionally been a receiver of foreign aid. On June 5, 1985, with the State Planning Organization
(DPT), Tiirkiye started her foreign aid program. Through DPT, Tiirkiye gave aid packages totaling USD
10 million to the Gambia, Guinea, Guinea-Bissau, Mauritania, Senegal, Somalia, and Sudan to improve
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institutional capacity (MFAa). In the years that followed, Turkish foreign aid, which had first taken the
shape of food shipments, also diversified in quantity, quality, and geography.

The South Caucasus, the Balkans, and the Middle East have all been conflict hotspots in the
post-Soviet international order after the Cold War ended at the beginning of the 1990s. The State of the
Republic of Tiirkiye has attempted to base its foreign policy on the dangers and possibilities presented
by the current global order. In this context, significant actions have been made, and foreign policy
changes have been made in regions with long-established communication barriers (Akilli, 2016).

To reach out to those regions, especially to the young sovereign Turkic states, TIKA was
established as a division within the Ministry of Foreign Affairs in 1992. Through TIKA received
technical aid, it’s aimed to ensure that the Turkic nations that had recently acquired independence could
participate in world politics and market to support efforts to adapt to the economy (Kulaklikaya and
Aybey, 2008). In 1999, TIKA was relocated under the Prime Ministry at the request of the Prime
Minister, Mr. Biilent Ecevit, and with the consent of the President at the time, Mr. Stileyman Demirel.
Nonetheless, the spectacular growth in the capacity and effectiveness of the TIKA was done on
November 2, 2011; TIKA was re-established, and its ability and budget were enhanced to develop
projects all around the World (TIKA, 2016).

Turkish foreign aid has been significantly impacted by the dynamism seen in Turkish foreign
policy in recent years; it’s almost as if “Turkish Foreign Policy and the geography of Foreign Aid have
diversified and expanded simultaneously” (Bayram, 2016). Tiirkiye still supports numerous nations in
Africa, Asia, Europe, and America via project and program support, technical collaboration,
scholarships, support for refugees, and emergency aid (Tosunoglu, 2015). The desire of Tiirkiye to make
more effective arrangements for forming a more equal and fair world order serves as the foundation for
Turkish foreign aid’s expansion (Dal and Gok, 2014).

Following World War Il, while the European nations suffered greatly, the notion of foreign aid
was developed for international politics. Especially during the Cold War, the US supported these
countries in dressing their wounds. Under the Truman Doctrine and Marshall Aid, the US
institutionalized its economic aid models. When TiKA’s structure and missions were organized, the
US’s foreign aid strategy and the Japan Official Development Assistance models were used as guidelines
(Akilli and Celenk, 2019). Establishing TIKA—the driving force behind Turkish foreign aid policy—is
visible in this context. TIKA, whose area of expertise is currently restricted to the newly independent
Turkic Republics, made its most significant stride with the AK Party. Tiirkiye has moved from a
peripheral country to the center of the international system thanks to the AK Party-led governments and
President Recep Tayyip Erdogan’s leadership. Turkish generosity to other countries and the
responsibilities and mobility of being an orphan in repressed regions are significant foundational
elements of this remarkable development (Akilli, 2016).

In actuality, Tirkiye came in top place with a total of 8.14 billion US dollars in humanitarian
aid in the 2018 Global Humanitarian Aid Report produced by the “Global Humanitarian Assistance -
GHA” program in England. Tiirkiye became the most generous donor nation in 2018 due to the aid. On
its journey to becoming an influential nation in the international arena, Tiirkiye’s position has further
boosted its excellent reputation. Countries prioritize actions that will improve their favorable reputation
in the global system in the globalizing world order because the worldwide community supports the
foreign policy actions in question, even though the legitimacy of the foreign policies pursued by the
states with a positive reputation is strong (Akilli and Celenk, 2019).

Some believe foreign aid should be implemented based on technological, economic, and military
aspects. Meeting the nation’s needs in demand in terms of foreign assistance is an issue that should not
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be disregarded. Several countries have experienced a severe shortage of medications, masks, and other
medical supplies due to the Covid-19 pandemic. The Republic of Tiirkiye has contributed and continues
to supply humanitarian aid, particularly cover and medical relief, to numerous nations due to its
humanitarian diplomacy during the Covid-19 pandemic. The importance of influencing states only in
the economic context is stressed between the lines in the literature about foreign aid that is Western-
oriented. However, countries like Tiirkiye that attach importance to conscience and humanity in
diplomacy prioritize humanitarian aid in their foreign policies. TIKA’s current state is the culmination
of many years of work and effort. The institution’s duties and responsibilities have grown in line with
changes and demands. With the paradigm shift of the Turkish Foreign Policy, it is seen that TIKA has
become the implementer of Turkish Foreign Policy in many regions, especially in the states with which
Tiirkiye shares common values, history, and culture. In addition to diplomacy, TIKA stands out as a
policy enforcer and reinforcer. Tiirkiye has lessened the gap between talk and deed with the initiatives
and activities it does through TIKA (Akilli, 2016). It demonstrates an expanding foreign policy
expansion from Central Asia and the Caucasus region to other parts of the World, Eastern Europe, and
Africa with the aid of TIKA’s operations and programs. In this context, it is referred to as Tiirkiye’s
friendly hand (in Turkish: dost eli). Thanks to TIKA, Tiirkiye’s dost eli extends all around to World to
those in need.

Tiirkiye’s Leadership and Dost Eli in Africa. Tiirkiye is physically and historically associated
with more than one region and culture, which allows it to play a vital role and move around in multiple
locations at once. Tiirkiye is at the center of a larger region known as Afro-Eurasia, which stretches
from Central Asia to the Caucasus and sub-Saharan Africa via the Middle East, thanks to the multi-
directional foreign policy approach (Donelli, 2015). Tiirkiye gained a unique position among Africa’s
non-traditional allies in the past ten years due to two primary developments: the diversification of its
economic ties and the maintenance of its reorientation in world politics (Akgiin and Ozkan, 2010). In
other words, Tiirkiye’s expansion to Africa is motivated by two factors: its reorientation in global
politics and its need to diversify its economic ties in a new global political economy (Ozkan, 2012).

As mentioned above, thanks to the dynamism in Tiirkiye’s foreign policy TIKA became one of
the locomotive institutions of Tirkiye to increase and extend its effectiveness all around the globe. As
a continuation of this dynamism, Tiirkiye is also expanding and strengthening relations with the African
continent. As aforementioned, under the tenet of “African solutions for African issues” and with the
goal of reciprocal benefit, Tiirkiye shares with African nations its own historical experience, social,
political, and cultural accumulation, as well as its opportunities and resources. Tiirkiye’s Africa policy,
which was developed based on history, entails creating political, humanitarian, economic, and cultural
ties on a bilateral, regional, continental, and international scale. Tiirkiye’s relations with the nations of
Africa have greatly improved since 2004, thanks to bilateral projects for development and humanitarian
assistance as well as economic and trade agreements. Tiirkiye has increased the number of its diplomatic
missions and honorary consuls operating across the continent in recent years. Tiirkiye was granted
observer status by the African Union in 2005 and strategic partner status in 2008 due to its diplomatic
efforts and cooperation initiatives (Ozkan, 2010).

Nonetheless, in 2008 the very first Tiirkiye-Africa Cooperation Summit was also organized by
Tiirkiye. During the event on 18-21 August 2008, in Istanbul, “The Istanbul Declaration on Tiirkiye-
Africa Partnership: Solidarity and Partnership for a Common Future’’ and its annex ‘‘Framework of
Cooperation for Tiirkiye-Africa Partnership’® were adopted at the said Summit. Intergovernmental
cooperation, trade, investment, agriculture, agribusiness, rural development, water resource
management, small and medium-sized enterprises, health, peace and security, infrastructure, energy,
and transportation, culture, tourism, and education, media, information, and communication technology,
and environment were identified as the priority cooperation fields in this context (MFAD). Tiirkiye has
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two advantages over conventional Western actors in its interactions with African nations: the lack of a
colonial background, which allows for a clean slate approach, and the presence of cultural, historical,
and religious linkages. As mentioned above, the Western countries’ colonial past still haunts their
relations with the African region. On the other hand, Tiirkiye highlights the Ottoman history and uses it
to re-establish old identity ties, while the historical past presents a barrier to Western actors (Donelli,
2016).

The growth in Program Coordination Offices, another sign that TIKA took more robust and
more active action after 2003, is indicated in the lines above. It expanded the number of Program
Coordination Offices from twelve in 2002 to twenty-five in 2011 and thirty-three in 2012. As of 2012,
TIKA operated with 33 Program Coordination Offices in 30 cooperation partner nations. By 2023, the
Turkish Cooperation and Coordination Agency Presidency will have 62 Program Coordination Offices
spread across 60 nations, operating in 150 countries. The Republic of Tirkiye has an active and
principled foreign policy, and as a result, the number of nations we collaborate with grows daily. The
initiatives and endeavors made on the continent of Africa, which had not previously been a part of
Turkish foreign policy, can be seen as the revival of the new perspective that now governs Turkish
foreign policy. In addition, President Thomas Boni Yayi of Benin stated that “Benin and Africa wish to
join their wealth and power with Tiirkiye and lend strength to Tiirkiye’s power” during his visit to
Tirkiye on March 13, 2013. President Yayi also stated, “We must have the same vision and adopt the
same ideals in the political sense, on the route to the collaboration of these riches” (Akilli, 2016). With
the support of the Ministry of Health of the Republic of Tiirkiye, the General Directorate of the Turkish
Red Crescent, TIKA, Tiirkiye continues its humanitarian and development aid activities in almost every
African continent. There are 22 program coordination offices run by the TIKA in Africa (MFAC).

Nearly 20 heads of state, high-level delegates, and ministerial representatives from Africa
attended the third Tiirkiye-Africa Partnership Summit, held in Istanbul on December 17 and 18, 2021,
under the theme “Strengthened Partnership for Development and Prosperity Together.” Tiirkiye-Africa
relations’ five-year plan and road map were agreed upon at the conference. As a catalyst of the meeting
and cooperation between Tiirkiye and African countries, TIKA carries out numerous free production,
educational, and health projects in Africa. TIKA helped redefine African and partner nation identities
by completing countless social and cultural projects. Tiirkiye is among the top three nations in the World
for humanitarian help compared to its gross domestic income, and it should be noted that Africa
contributes the most to this process (Dogan, 2021).

Following its diagnosis on January 13, 2020, in a group of individuals with respiratory
symptoms (fever, cough, shortness of breath) in Wuhan, China, in December 2019, the Covid-19
(corona) virus spread quickly throughout the world, and a pandemic has developed. The world has been
put to the test during this epidemic period. The Republic of Turkey fights the coronavirus not only within
its borders but also aids other nations in their fight by providing financial support and medical resources
to contain the epidemic’s global spread and stop the loss of life. Rumi’s those words summarize
Tirkiye’s humanitarian assistance during the Covid-19 pandemic: “There are many hopes behind
despair. There are many suns behind the darkness”. Significantly during the pandemic, Tiirkiye extended
her dost eli toward the African continent to provide humanitarian assistance to those in need.

On March 15, 2022, President Recep Tayyip Erdogan delivered a speech at the “International
Kindness Awards” ceremony held at the Bestepe People’s Congress and Culture Center. During his
speech, President Erdogan said, “We are gradually delivering the 15 million doses of vaccine that we
promised at the 3rd Tiirkiye-Africa Partnership Summit to our African brothers” (Directorate of
Communications, 2022). Apart from vaccines, Tiirkiye provided humanitarian assistance to Africa for
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combating Covid-19. Among the regions where Tiirkiye receives aid requests, the African continent
comes first with 49 countries. Below are some examples of that humanitarian assistance:

Libya: Health supplies included 150,000 masks, 60 face shields (panoramic), 300 eye protection
masks, 600 overalls, and 400 liters of disinfectant were provided to Libya as part of the Covid-19
conflict. The Ministry of Health of the Libyan National Consensus Government received the second aid
shipment, including 200,000 masks, 70 face shields, 300 eye shields, 120 N95 masks, 600 overalls, and
400 liters of disinfection, on May 14, 2020. (UMH). Three respirators were given on August 6, 2020.
(Presidency of the Republic of Tiirkiye, 2020).

Algeria: Following the terms of the Grant Agreement (30.06.2020), Algeria received 12 tons of
food, 30,000 surgical masks, and roughly 5 tons of cleaning and hygiene supplies on various dates to
support 1,000 households. A teleconference and interactive training unit were set up to collaborate with
48 provinces in the struggle against Covid-19. The following items were sent by evacuation plane to
Algeria on July 22, 2020: 25 ventilators (with foot set and accessory set), 2 PCR machines, 30.000 PCR
test kits, 50,000 surgical masks, 50,000 N95 masks, 25,000 overalls, and 30,000 viral nucleic acid
isolation Kits (Anadolu Ajansi, 2020).

Chad: 25 respirators, PCR test kits, 86,350 overalls, 100,000 surgical masks, 30,000 N95
masks, 5,000 safety glasses, 87,600 gloves, 50,000 shoe coverings, three ambulances, and ten inflatable
pitches will be provided as part of the grant agreement between Turkey and Chad on May 26 and June
18, 2020. Military cargo jets were used to deliver the emergency unit. On June 25, 2020, 2,000 hand
soaps and 40 pedal hand washing devices were handed to 15 schools in the capital of Chad to aid in the
country's fight against the pandemic. In addition, the health centers in 10 districts of Encemine received
100 mechanical pedal hand washing equipment and liquid soap support (TRT Haber, 2020).

Namibia: 10 respirators, 30,000 N95 masks, 60,000 3-ply masks, and 20,000 protective overalls
were supplied to Namibia on June 25, 2020, in compliance with the Grant Agreement. Turkey gave 33
disabled families who were struggling to survive food assistance. Five hundred food packages
containing rice, oil, tea, sugar, salt, flour, and soup were given out to about 3,000 people in four regions,
including the capital city Windhoek, Oshakati, Keetmanshoop, and Osire Refugee Camp. A donation of
200 disinfection pumps and 40 remote thermometers was made on May 29, 2020, to the Namibian
Ministry of Health and Social Services. The Namibia University of Science and Technology received a
digital EKG machine, defibrillator monitor, portable ultrasound, infusion pump, multi-monitor, portable
ventilator, video laryngoscope, aspiration device, and emergency cart (Directorate of Communications,
2021).

Somalia: On April 17, 2020, 100,000 surgical masks, 400 boxes of Kovid-19 rapid test kit, 50
boxes of favipirapir tablets, 250 boxes of synpitan amps, 18,000 FFP2 masks, 250 protective overalls,
500 safety glasses, 50,000 3-ply surgical masks, 50,000 powder-free vinyl gloves, 1000 N149 masks,
1000 protective overalls, 576 goggles, 60 hepatitis-b injections, 800 muscoblok flk, Medical supplies
produced as a result were transferred to Somalia. On May 2, 20,000 diagnostic Kits, 40,000 surgical
masks, 10,000 N95 masks, 20,000 protective overalls, ten respirators, and their accessories arrived in
Mogadishu with the directive of Tiirkiye’s President, Mr. Recep Tayyip Erdogan (Directorate of
Communications, 2021).

Sudan: On August 22, 2020, 50 ventilators, 100,000 surgical masks, 50,000 N95 masks, and
50,000 overalls were shipped to Sudan in compliance with the Grant Agreement. Face shield masks are
made in the Turkish-established facility. A total of 34 tons of food aid were given to 2,000 families in
the Secarab camp, which houses Eritrean refugees in Kassala Province, on Ramadan in 2020. Healthcare
workers in the East Darfur region received medical equipment like protective and surgical masks,
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thermometers, gloves, disinfectants, and oxygen cylinders in July 2020 (Directorate of Communications,
2021).

Tiirkiye’s Covid-19-related initiatives directly helped a total of 2,200,000 persons. The Somali
Recep Tayyip Erdoan Training and Research Hospital and Nyala Sudan-Turkey Training and Research
Hospital, both previously built by TIKA, have become key nodes in the fight against the virus in the
countries they are in during the time of the pandemic (Directorate of Communications, 2021).

Conclusion

Due to the ever-changing nature of the international system, states had to use new instruments
to conduct international relations due to the changes in politics. Due to this need, the idea of foreign aid
entered the field of international relations and carried out a crucial function outside of diplomacy. The
idea of foreign aid, particularly after World War 11, was employed by states as a supplementary foreign
policy tool to advance specific political objectives. A global institutionalization has started to be required
to carry out foreign aid activities around the World under a particular program due to the concept of
foreign aid receiving more and more attention. The creation of the OECD and the Development
Assistance Committee within the organization stand out in this context as significant steps toward
institutionalization. The definition of foreign aid can be applied more successfully thanks to the line
drawn by the Development Assistance Committee defining what constitutes official development aid.
A minimum of 25% of the help must be provided to the recipient country for it to be deemed official
development aid in this context, and aid must be given to improve the welfare of the country receiving
it. On the other hand, the requests made by the UN in 2000 under the name of the Millennium
Development Goals are another crucial step in promoting the struggle against extreme poverty and other
connected issues worldwide. In addition, the Monterrey Consensus makes it possible for wealthy nations
to contribute legal development aid to undeveloped countries at a rate of 0.7 percent of their total
national income, which is a crucial step in achieving the Millennium Development Goals (Akilli, 2016).

The Development Assistance Committee Aid Effectiveness Working Group has supported four
meetings so far, and the principles outlined in the Paris Aid Effectiveness Declaration, which was
adopted as a result of the meeting held in Paris in 2005, are remarkable. These meetings have been held
to ensure foreign aid activities’ success. As a result, it is emphasized that the recipient nation of help
should develop its anti-poverty plan per the ownership principle. The parallelism principle underscores
the need for donor nations to model their foreign aid after the recipient nation’s development plan and
to promote the use of local mechanisms in this process (OECD). Even if research is done to improve
assistance effectiveness, the idea of foreign aid is criticized because development cannot be achieved at
the desired level, particularly in the African continent, despite significant help flows provided by
wealthier nations. Both donor nations and recipient states are subject to criticism from various angles.
However, the most frequent objection is to the notion that foreign aid places the needs of the donor
nation above those of the recipient nation.

With the aid package handed to a group of African countries in 1985, the Republic of Tiirkiye,
which had long been receiving foreign assistance from the USA throughout the Cold War era, switched
sides. Turkish foreign aid, which began with food shipments, has grown through time to include a variety
of project and program supports, technical collaboration, scholarships, refugee support, and emergency
help. In the local press and foreign sources, Tirkiye is referred to as “the most generous country” due
to the significant increases in foreign aid that the Republic of Tiirkiye has supplied in recent years. It is
crucial to stress that Turkish assistance should not be restricted to a particular area and should instead
be distributed to communities with various ethnic, religious, and cultural identities throughout a broad
geographic range, from the Balkans to Africa. The effective foreign aid strategy and the assistance
programs implemented throughout a wide geographic area are “indicative of Tiirkiye’s multi-
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regionalism and the value it places on ‘integrative identities’ based on historical and cultural linkages.”
Especially during the Covid-19 pandemic, Tirkiye keeps providing humanitarian assistance to the
African continent. In doing so, Tiirkiye’s Covid-19-related initiatives directly helped 2,200,000 persons.
The Somali Recep Tayyip Erdoan Training and Research Hospital and Nyala Sudan-Turkey Training
and Research Hospital, both previously built by TIKA, have become key nodes in the fight against the
virus in the countries they are in during the time of the pandemic (Directorate of Communications,

2021). These statistics again prove that Tiirkiye’s leadership in foreign aid and humanitarian assistance
in Africa is more robust than ever.
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