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Abstract

This study aims to determine the views and expectations of the nursing academics about professional
development programmes to improve educational quality in higher education. The study has qualitative
research features and it is designed as a holistic single case study. The study group consisted of 25
academics in the nursing education departments of higher education institutions and are determined by
a simple random sampling method. A semi-structured interview form including mainly open-ended
questions and close-ended was used as the data collection instrument. The data was analysed via content
analysis and basic descriptive statistics. It was determined the academics thought that Professional
Development Programs should have aimed to enable participants gain knowledge/skills about different
methods/techniques, classroom management, measurement and evaluation, distance education,
effective communicate, and continuous improvement. They explained views about the content in line
with the aims they declared.

Keywords: Nursing academics, nursing education, professional development program, educational
quality in higher education.
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Yiiksekdgretimde Egitimin Kalitesini Artirmada Bir Ara¢ Olarak Mesleki
Gelisim Programi: Hemsirelik Alanindaki Akademisyenlerinin Gortisleri ve
Beklentileri

Oz

Bu arastirma, hemsirelik egitimi alanindaki akademisyenlerin yiiksekdgretimde egitimin kalitesini
artirmak araci olarak mesleki gelisim programlarina iliskin goriis ve beklentilerini belirlemeyi
amaglamaktadir. Arastirma, nitel arastirma 6zelligine sahiptir ve biitilinciil tek durum ¢alismasi olarak
tasarlanmistir. Calisma grubu, ¢esitli yliksek6gretim kurumlarinin hemsirelik béliimlerinde goérev yapan
basit tesadiifi 6rnekleme yontemi ile belirlenmis 25 akademisyenden olusmaktadir. Veri toplama araci
olarak agirlikli olarak ag¢ik ug¢lu ve bir kapali u¢lu sorulardan olusan yari1 yapilandirilmis goriisme formu
kullanilmistir. Veriler, igerik analizi ve temel betimsel istatistikler yoluyla analiz edilmistir.
Akademisyenlere gore mesleki gelisim programlarinin amaclari; onlarin farkli yontem / teknikler, sinif
yOnetimi, 6l¢gme ve degerlendirme, uzaktan egitim, etkili iletisim ve siirekli iyilestirme hakkinda bilgi /
beceri kazanmalarini saglamak olmalidir. Akademisyenler, icerikle ilgili goriislerini ise ifade ettikleri
amaglarla uyumlu sekilde aciklamistir.

Anahtar Kelimeler: Hemsirelik alanindaki akademisyenler, hemsirelik egitimi, mesleki gelisim programi,
yiksekogretimde egitimde kalite.

Introduction

Universities are expected to train highly capable individuals in academic, social, and professional
fields. One of the main ways to meet this expectation is effective learning-teaching activities to be
carried out through qualified curriculum (Salmi, 2009). However, criticisms about the inefficiency
of learning-teaching activities in universities and that learners graduate without having the
qualifications expected from them continue from the past to the present (Arum & Roksa, 2011;
Committee for Economic Development of Australia, 2015; Kalayci, 2008; Kantek et al., 2010;
Organisation for Economic Co-operation & Development, 2016; Program for the International
Assessment of Adult Competencies, 2016; Saracaloglu et al, 2009). The results of these
international studies conducted at different times and several reports focusing on the Turkish
higher education system (Higher Education Council [HEC], 2014; HEC, 2017) show that more
attention should be paid to learning-teaching activities in higher education (HE).

In Turkey, all higher education institutions (HEI) have to prepare annual reports in the
frame of a quality assurance system which is directed by THEQC (Turkish Higher Education
Quality Council). After the analysis of each report by THEQC, a comprehensive report named as
Annual Situation Report is announced every year. These annual reports indicate some serious
limitations in the quality of teaching & learning activities presented in higher education (THEQC,
2016, THEQC, 2017, THEQC, 2019). Both the field of health and other fields are subject to these
restrictions. It is necessary to improve the quality of teaching and learning activities provided in
health education, particularly in nursing education, which is the study's main focus (Koc et al,,
2017; Sarikoc, 2016).

The purpose of nursing education is to train nurses who ensure the development and
protection of health and provide safe care (Kocaman, 2017). A workshop called Nursing Education
at Bachelor Degree in Turkey was held by the Council of Higher Education (a body politic
responsible for planning, regulating, managing and auditing of all HEI in Turkey) in 2017. In the
workshop, various problems that may prevent nursing education from reaching its general and
specific goals were emphasized. Some of them include the nursing department's high student
quotas, which makes it difficult to teach and conduct assessments and evaluations, the inadequate
teaching staff, and the excessive course loads (HEC, 2017).
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Institutional reforms can be an effective way in order to eliminate these problems and reach
the expected level in quality in nursing education. This study focuses on nursing academics
playing a major role in realizing/making these reforms. As similar as the worldwide practices,
postgraduate curricula in another name academic training programs in Turkey focus mostly on
content-area and scientific research knowledge/skills and do not offer enough opportunities to
improve up-to-date pedagogical knowledge/skills of future academics (Michelle et al., 2008).
Moreover, it is seen that it is impossible for academics to fulfil their roles with only pre-service
education and they need to improve continuously (Konokman & Yelken, 2014). In order to meet
this, comprehensive and systematic Professional Development Programmes (PDP), which will be
run by subject-matter experts, are required.

PDPs have been named in different ways such as in-service training, vocational
development, human resources development, training of trainers, etc. (Koc et al., 2015) and have
been implemented more frequently in recent years (Michelle et al., 2008). In PDP prepared for
the “training of trainers”, it is aimed to develop the instructional skills of academics about the
methods and techniques they can use to ensure effective and permanent learning (Davey, 2013).
PDP enables academics to increase their teaching skills, develop more qualified curriculum,
and/or develop an education-oriented institutional culture (Gaff, 1975) to create the desired
change in students' learning outcomes and beliefs-attitudes of educators (Loucks-Horsley &
Roody, 1990).

Despite the fact that there have been research in the national literature to investigate
clinical nurses' views and expectations regarding professional development programs (Atay et al.,
2009; Celen et al.,, 2007; Duman et al,, 2016; Oztiirk, 2008), there are not enough up-to-date
studies at national level on professional development programs for nursing academics as in the
scope of this study. In international studies, the pedagogical needs of nursing academics and the
importance of PDP in meeting these needs have been emphasized (Aiken et al,, 2014; Brown et al.,
2008; Pagnucci et al,, 2015). There are important limitations in terms of both application and
research regarding PDP, which is of great importance in nursing education as in all fields. The
current study is very important in terms of presenting important insights to develop, implement
and evaluate effective PDP in nursing education. What’s more, the results of the study will be a
guide for the institutions that will organize such programmes in any other field. Furthermore, the
results of this study, which determines the views and expectations of the academics in nursing,
can give valuable insights in developing PDPs for all academics in health education. It can be also
used as an efficient tool to improve educational quality at universities because the academics who
have improved themselves professionally mean that they present highly qualified educational
experiences for their students.

Considering the above-mentioned issues, this study aims to determine the views and
expectations of the nursing academics about professional development programme, which is
necessary to improve educational quality in higher education.

Methods
Research Design

As this qualitative study focuses on the nursing academics’ views/expectations on PDP, holistic
single case design was applied, and “views/expectations” were determined as the unit of analysis
(Yin, 2011). In such designs, the natural environment of a single case is investigated in detail, and
comprehensive data is collected in order to undertake an in-depth analysis of the current situation
(Yin, 2011). In the present study, the current state of the nursing academics’ views/expectations
on PDP was deeply examined.

Research Group

The study group consisted of 25 academics who teach in the nursing departments of different
higher education institutions and are determined by the simple random sampling method. 23
female and 2 male academic nurses were volunteer to involve in the study, which resulted in an
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age spread of 25 and 45. There are three professors, one associate professor, nine assistant
professors, six instructors, and six research assistants with work experience in spread of 6 months
and 25 years and 20 of them have participated in any PDPs before, while five of them have never
attended such a programme.

Instruments

The data collection instrument was a semi-structured interview form developed in line with the
literature (Aiken et al., 2014; Atay et al., 2009; Duman et al., 2016; Koc et al,, 2015; Moeini, 2003;
Oztiirk, 2008; Souza et al,,2018). In the first part of this form, there were 10 open-ended questions
prepared to determine the demographic characteristics of the participants (5 questions), and in
the second part, to determine their views and expectations (5 questions) about PDP. These
questions examine the aim, content, teaching-learning situation and evaluation dimensions of
PDP. In addition, a closed-ended question was added to the interview form in order to determine
the needs regarding the content dimension of a PDP entirely and comprehensively. In this closed-
ended question, the participants stated their needs regarding the listed topics as "I don't need at
all", "I partially need it" or "I need it very much". Closed-ended questions with a predetermined
set of answers are among the question types that can be used in the interview technique (Fontana
& Frey, 2000; Yin, 2011). During the development phase of the form, expert views were obtained
from two experts in the field of nursing education and two other experts in the field of curriculum
and instruction regarding the questions determined as a result of the literature review in order to
ensure validity and reliability. In addition, the form was directed to two lecturers other than the
study group and a pilot application was made and the form was finalized.

Data Collection

Data were collected via interviews between June 2018 and February 2019 using the
aforementioned data collection instrument. After the purpose of the study was specified, informed
consent was obtained and face to face, online, or on phone interviews lasting 25-35 minutes were
conducted with the academics who voluntarily accepted to participate in the study. All the
interviews were conducted by one of the researchers to ensure consistency. The interviewer was
an academician with Ph.D. degree in the field of curriculum and instruction during the interviews.
Each of the interview forms was stored named as Prof-F-1, Assoc-F-2, Dr-M-3, Lecturer-M-4,
Research Assist-F-5, indicating the academic titles and gender of the academics.

Data Analysis

Content analysis was conducted in the analysis of open-ended questions in the interview form and
basic descriptive statistics were used in the analysis of the closed-ended question. With the content
analysis method, main themes/themes/codes were defined from the views and expectations of the
academics (Kumar, 2011). In addition, the data were encoded after being transferred to the computer
and the codes were combined under certain themes, so an inductive approach was taken while
creating themes.

The data were analyzed independently by two of the researchers, then in the critical review
meeting where the three researchers came together the analyses were compared/discussed, and
some themes and codes were rearranged. In addition, the themes and codes created after the
consensus among the researchers were checked by an independent fourth academic, who is an expert
in the field of curriculum and instruction and has experience in qualitative research. Thus, it was tried
to eliminate the bias that could be caused by the researcher (Merriam, 2013) and increase the level of
reliability.

Ethics Declaration

In this study, all the rules stated to be followed within the scope of "Higher Education Institutions
Scientific Research and Publication Ethics Directive" were followed. None of the actions specified
under the title of "Actions Contrary to Scientific Research and Publication Ethics", which is the
second part of the directive, were not carried out.
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The data of the study were collected in 2018-2019 years and there is no ethics committee
permission document.

Findings
The Views and Expectations of the Academics Regarding the Aims of PDP

The views and expectations of the academics regarding the aims of PDP are gathered under seven
themes as seen in Table 1.

Table 1.
The views and expectations of the academics regarding the aims of PDP
Theme Code F
Multi-directional development Providing personal development 15
Providing information from different expertise areas 10
Gaining different perspectives 3
Sub-total 28*
Teaching methods/techniques Learning different teaching methods/techniques 9
Improving the lecturing skill 7
Processing lessons more effectively 5
Gaining knowledge/skills about new techniques 4
Managing one-to-one and group training well 1
Learning active learning methods 1
Sub-total 27*
Continuous development Learning the changing new information 16
Learning up-to-date information 4
Sub-total 20
Effective communication Communicating with academic staff 6
Communicating with students 5
Communicating with other employees 1
Sub-total 12
Measurement & evaluation Learning measurement-evaluation methods 6
Improving question preparation skills 2
Improving question scoring skills 2
Sub-total 10
Classroom management Improving classroom management skills 3
Improving time management skills 1
Managing one-to-one and group training well 1
Sub-total 5
Distance education Getting information on distance education 3
Sub-total 3
Total 105

*More than one idea has been uttered by the participants.
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Table 1 shows the academics stated within the scope of multi-directional development, PDP
should have aims such as providing personal development, providing information from different
expertise areas, and gaining different perspectives. They also specified PDP should aim to teach
different methods/techniques within the scope of knowing teaching principles/methods and
gaining related application skills. Furthermore, they indicated PDP should provide continuous
development for them. In addition to these top frequently stated aims, they also emphasized that
PDP should have aims to enable participants to gain knowledge/skills about effective
communication, measurement and evaluation, classroom management, and distance education.
Some academics expressed their views as follows:

e “] have been an instructor for 24 years. Something new happens every day. I believe |
cannot keep up with the developments applying the old system. I have to learn new
techniques. " Dr.-F-1

o "If we are trained, the ones we train will be better. "Prof. Dr.-F-2

* “Due to the developing technology, teaching methods and techniques are transferred to
the virtual environment. It is necessary to learn up-to-date information. " Res. Ass.-F-7

The Views of the Academics Regarding the Content of PDP and their Need Levels for Each Content
Area

The views of the academics regarding the content of PDP and their need levels for each content
area are shown below.

Table 2.
The possible content list of PDP and the levels of needs the academics declared for each content
area.

The possible content list of PDP Level of needs
None Partially Much
Teaching methods/techniques Learning-teaching strategies, methods, -- 5 17
and techniques
Current approaches in learning- -- 6 16
teaching
Learning-teaching theories and models 1 7 14
Development and learning 1 7 14
Sub-total 2 25 61"
Instructional technologies and Selection/development of suitable 1 5 16
material development materials
Instructional technologies and material 1 6 15
design based on techno-pedagogy
Sub-total 2 11 317
Classroom management Communication 2 8 12
Time management 3 9 10
Theoretical foundations in classroom 2 12 8
management
Sub-total 7 29" 30"
Assessment and evaluation New approaches in assessment and -- 6 16
evaluation
Developing assessment and evaluation 2 9 11
tools
Sub-total 2 15 27"
Bologna process Accreditation in health education 1 12 9
ECTS preparation 3 10 9
Sub-total 4 22 18
Turkish higher education system Legislation-regulation 2 11 10
Sub-total 2 11 10
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w

Distance education Practices in distance education -- --
Measurement and evaluation in -- --
distance education

_

Sub-total -- --
Other Advances in health education -- --
Comparative education -- --
Learner profiles (X Y Z Generations) -- --
Institutional communication -- --
Sub-total -- --
Total 19 113

[ G N S TGN N

85

* More than one idea has been uttered by the participants.

Table 2 shows the academics’ needs and their levels based on the data collected via the
closed-ended question. Most of the academics stated that they partiallyand muchneeded training
on all these subjects on the list determined from a systematic literature review process. It was
found that the needs regarding the subjects under the themes of teaching methods and techniques,
instructional technologies and material development, classroom management, and assessment
and evaluation are quite high. Also, the academics explained their needs about Bologna Process,
especially in terms of accreditation and ECTS preparation, which all are important for educational
quality. They also explained their needs to learn about the Turkish higher education system and
distance education. Lastly, they added some more content areas to the list like advances in health
education, comparative education, changing learner profiles (X Y Z Generations), and institutional
communication. Because such content areas were stated by only one academic, it can be
concluded that all are based on personal needs. But these views carry importance to deeply
analyze to find out about their currency.

One of the academics (Dr-M-5) stated that " We are good in our field, namely nursing,
anyway" and added that “there should be training on all of the subjects mainly about the
pedagogical knowledge/skills” apart from technical knowledge specific to their profession.

The Views and Expectations of the Academics Regarding the Teaching-Learning Process of PDP

The views and expectations of the academics regarding the teaching-learning process of PDP are
gathered under six themes as seen in Table 3.

Table 3.
The views and expectations of the academics regarding the teaching-learning process of PDP
Theme Code F
Teaching materials Video 13
Effective PPT presentations
Photos
Various materials
Homework-online homework
Projects
No PPT presentations
Technology supported materials

w
*

Sub-total

Teaching methods/techniques Lecture

Teamwork

Discussion

Case study

Question-answer

Drama

Brainstorming

[llustration

Gamification

O

Sub-total
General features of training Application based
Participant-centred

GO RPRRFRPRRFRPREPNNNNSASEDSWRRPRPRPRPDNDNDOUIO
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Interactive 4
Online 2
Enjoyable 1
Sub-total 18
Time of training Before the academic year 4
During the summer break 3
Between the terms 2
End of the academic year 2
During the course period 1
Sub-total 12
Place of training In our departments 3
In the class 3
In a comfortable and non-tiring environment 1
Sub-total 7
Instructor of training Expert in the field 2
Highly motivated 1
Sub-total 3
Total 92

* More than one idea has been uttered by the participants.

The academics explained their views/expectations about the teaching-learning process of
PDP by focusing on the teaching materials; the teaching methods/techniques; general
characteristics, time, place, and instructor of the training. They emphasized that especially videos
and effective PowerPoint presentations should be used in the program within the scope of the
teaching materials theme. In addition, they expected the use of lectures and team works supported
by various visuals/presentations within the scope of the teaching methods/techniques theme,
and an application-based training that is generally centred on learners. Lastly, the academics have
stated some expectations about time, place, and instructor of PDP. Some academics expressed
their views as follows:

o “When I watch videos about new things to learn, it becomes easy and enjoyable, so the P
DPs should include different videos." Res. Ass.-F-20

o "[ know it should include lecturing method, but the instructor also apply group works,
discussions, etc. Also, case studies are really important in health education”. Prof. Dr.-F-2

The Views and Expectations of the Academics Regarding the Assessment of PDP

The views and expectations of the academics regarding the assessment of PDP are gathered under
six themes as seen in Table 4.

Table 4
The views and expectations of the academics regarding the assessment of PDP
Theme Codes F
Assessment Necessary 17
Unnecessary 4
Necessary if a certificate is to be given 4
Total 25

As Table 5 depicts, most academics think that an assessment of participants’ learning should
be made at the end of PDP while some are not in favour of such an assessment, and some think
there should be an assessment if they will be awarded a certificate at the end of the program. Some
of the views on this issue are as follows:

 "An evaluation can be made to determine the effectiveness of the program and the gains
of the individual from the program."Res. Ass.-F-20
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o “It will be very beneficial and effective for both the institution and the beginners. I do not
think that another measurement tool will be needed for this." Res. Ass.-F-7

The General Views and Expectations of the Academics Regarding the PDP

The general views and expectations of the academics regarding the PDP are explained below.

Table 5.
The general views and expectations of the academics regarding the PDP
Theme Codes F
Views Very important 10
Very useful 5
Sub-total 15
Expectations Optional 4
Based on the pre-determined needs 4
High-quality instructors 3
Appropriate time 3
Regular application 2
Supported by cultural activities 1
Sub-total 17
Total 32

The academics expressed generally positive views about PDP and expected that it should be
optional, need-oriented, given by qualified instructors, held regularly at the appropriate time, and
supported by cultural activities as seen in Table 5. Some of the views on the subject are below:

o “Education and teaching are dynamic processes. Trainers are also part of these dynamic
processes. To present effective education, the training should be supported and planned by the
pre-determined requirements. In this respect, | am of the view that PDP is extremely important."
Res. Ass.-F-20

o "PDP should be done by determining the training needs of the profession group at certain
intervals and it should be repeated at regular intervals." Dr-F-18

o “It is very useful in the elimination of deficiencies, correction of wrong applications, and
application union [among academics]. It should be done without delay when needed." Assoc. Prof-
F-22

Discussion

The success of an educational institution that provides health education depends almost entirely
on the academics' teaching skills and scientific studies in theoretical and applied courses
(Ahmady, 2009). Today, many institutions, aware of that fact, organize PDPs that contribute to
both the education and research skills of their academic staff.

For nursing academics, like all other ones, it is necessary to make alterations or
modifications to the teaching methods based on the needs of students from remote and rural
locations, the changing nature of the student profile, and the students' cultural backgrounds (Wills
& McEwen, 2014, p. 488). Therefore, the importance of PDPs particularly centering on gaining
pedagogical knowledge/skills to academics is getting enormous day by day. The academics should
also implement new teaching-learning practices that are founded on proper education ideas and
research. Nursing academics should be encouraged to combine traditional teaching
methods/techniques with active learning methods/techniques based on theory-based learning
strategies as well as the use of technological tools such as the internet, interactive video
conferencing, and virtual reality simulations in the twenty-first century (Wills & McEwen, 2014,
pp. 488-492). Such methods/techniques also increase the participation of learners in their own
learning process and enable them to transfer theoretical knowledge into practice. What's more,

EURASIA JOURNAL OF TEACHER EDUCATION, 2022, 3(2), 91-107



PROFESSIONAL DEVELOPMENT PROGRAMS (PDP) 100

merely traditional teaching methods/techniques may not be sufficient in our age for students to
acquire and evaluate more advanced and abstract skills such as cooperation, problem-solving,
critical thinking, and communication skills (Sarikoc, 2016). The increase in knowledge in learning
and teaching, the desire to progress in the individual's interests, and efforts to improve their skills
have led educational institutions to use interactive teaching-learning methods as well as
traditional ones (Kayabasi 2005; Oktay & Cakir 2013; Sarikoc, 2016). All in all, the studies
conducted in different countries and times, concluded that academics have needs and
expectations to be able to use active learning and teaching technologies effectively (Baasandorj,
2010; Kabakg1 & Odabasi, 2008; Moeini, 2003; Nguyen et al., 2011; Odabasi, 2003; Siddiqui, 2006;
Soran et al., 2006). In this study, the views and expectations of the academics about the aims of
PDP are by the insights of the literature mentioned above.

In this study, the views expressed by the academics about what should be included in the
content of PDP are the information needed to be successful in all fields of education. Today,
academics are not expected to be people that know everything and convey what they know, but
to be lifelong learners and guides who can develop themselves, and help their students to access
the new information they need (Kocetal.,, 2015). In addition, they are expected to have theoretical
knowledge and applied skills in many different fields such as new types of curricula, applications
of different methods/techniques like problem-based and project-based learning, and assessment
tools/approaches (Holloway et al.,, 1997; Steinert et al., 2005; Whitcomb, 2003).

A need analysis was undertaken by Kabak¢i and Odabasi (2008) in order to establish
professional development programs for about one thousand research assistants working in
educational faculties. As a result of the research, it was discovered that research assistants had a
high level of professional, institutional, educational, and personal development needs. In
Odabasi's (2003) study, it was determined that the most important needs of teaching staff are
related to pedagogical skills and technology use. Also, Erisen et al. (2009) determined that the
academics in technical education faculties do not have sufficient knowledge about globalization
and the European Union harmonization process, quality and accreditation in education, designing
international projects, writing articles, conducting research, having foreign language skills, and
using technology, and they concluded that the academics needed PDP on these issues. In this
study, the needs related to the content of PDP stated by the academics and the ones mentioned in
studies are similar. Furthermore, the findings of the content of PDPs are in line with the aims of
PDPs, which shows that these two findings support each other and the academics are consistent
with their ideas about two different dimensions of PDPs.

In this study, the academics also stated their views and expectations about the teaching-
learning process of PDP, namely how to implement it. Academics in nursing must be able to put
theory into practice, identify the theoretical framework of their lesson plans, comprehend how
that framework will affect their lesson plans, and employ strategies to help students develop their
knowledge and skills (Koc et al.,, 2017). In this study, the academics expected to apply active
learning methods and techniques in the teaching-learning dimension of PDF, utilizing the most
technological tools and equipment. They also expected PDPs should be implemented outside of
the course period, in their units/classrooms, and coached by expert and highly motivated
instructors. These are requests that will positively affect the success of PDP (Aiken et al,, 2014;
Brown et al.,, 2008). Similar to these results, in the study conducted by Odabasi (2003), academics
demanded that the PDPs prepared by field experts are necessary for the success of professional
education and that these activities should be conducted in the style of working groups and carried
out by the experts at that university.

Assessment at the end of PDP is very important to measure the effectiveness of the training
provided. The views of most of the academics in the study are that assessment should be done.
But based on their views, it can be concluded that the academics regarded assessment as only
measuring their academic progress at the end of the PDPs. In that terms, they thought assessment
should be made. On the other hand, at the end of PDPs, curriculum evaluation of PDPs is also very
important. When PDP programs are implemented, their effectiveness level of them should be
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determined. In their evaluation of the PDP at their university, Soran et al. (2006) discovered that
the participants thought the program was adequate in terms of content, approach, methodology,
and time. Such an evaluation including both measuring participants’ academic progress and the
effectiveness of whole programs gives valuable guidance for the preparation of future efficient
PDPs for HEI.

Lastly, in that study, it was determined that the general views of the academics about PDP
are generally positive and they have some important expectations. In line with their expectations,
the associated literature has revealed that the following phases are critical for a successful PDP
design, implementation, and evaluation: understanding the corporate culture, determining the
appropriate goals and priorities, constructing needs analysis to offer the most appropriate
program, developing different programs to meet different needs, bringing together adult learning
and instructional design principles, offering a wide variety of teaching methods, overcoming
frequently faced difficulties, determining the experts who will provide training, evaluating the
activity and sharing the results (Aiken et al., 2014; Brown et al., 2008). It is foreseeable that PDPs,
once prepared by considering these suggestions and4 the views/expectations of the academics,
will achieve more successful results. When academics, as adult learners, feel that their
views/expectations are taken into consideration, they get more motivated and PDPs get more
efficient.

Conclusion

One of the main duties of higher education is to provide qualified education. Successful fulfillment
of this duty largely depends on the academics' knowledge and skills related to teaching-learning
practices besides their field and research knowledge and skills. Even if academics already have
related knowledge and skills, the developments in the information age and many other factors
require the continuous improvement of academics. Also, there is always important criticism about
the lack of pedagogical knowledge and skills of academics in many fields including nursing
education. PDPs have an effect that can increase the success of the institution by providing both
the elimination of this deficiency and the quality of education in higher education (Odabasi, 2003).

Nursing academics are required to update nursing programs' material, concepts, principles,
and theories on a regular basis (Ertem, 2019). When the applications in the Turkish higher
education system are examined, it is seen that PDPs are regularly applied for the academics who
are currently working in some universities such as Ankara, Diizce, Gazi, and Marmara etc. In some
universities such as Gazi University, academic candidates who are expected to work in all faculties
are obliged to take courses by the criteria determined from the elective courses offered within the
scope of the education common course program during their doctoral education. In addition, such
structures as Center for Advancing Learning and Teaching (Middle East Technical University),
Sustainable Teaching and Learning Center (Hacettepe University), Learning and Teaching Office
(Koc University), Teaching and Learning Center (TED University), Professional Development and
Education Coordinator (Baskent University) carry out continuous PDP activities for academics.
Such centres are essential for all universities because of their critical duties. It is apparent that
they have the power to benefit universities improve the quality of their teaching and learning
activities. However, it should be underlined that the services provided by such centres should be
created and implemented with academics' perspectives and expectations in mind.

On the one hand, PDPs are likely to be a key to solving some important problems
considering nursing education, which constitutes the study group of this research. In the
Workshop on Nursing Education for Bachelor Degree by the Council of Higher Education in
Turkey, it was emphasized that there are serious problems that may prevent nursing education
from reaching its general and specific goals. The workshop report indicated that more than half
of the two thousand 298 students studying in nursing departments of 52 Turkish universities
were not satisfied with the training at their departments (HEC, 2017). The students mentioned
that the theoretical courses were not sufficient, the courses did not prepare them sufficiently for
professional life, the application places could not meet the purpose of the course, and the lecturers
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did not take care of them individually enough in practice (HEC, 2017). The problems mentioned
in the workshop report reflect that nursing academics may need to improve their pedagogical
knowledge/skills. It can be said that with the help of such PDPs, the related problems in nursing
education might be minimized.

The findings of this study, in which the views and expectations of nursing academics about
PDP are presented will guide the future studies on the subject, the quality councils at HEIs, and
the teaching-learning centres focusing on professional developments of academics. The views and
expectations of the academics about the aim, content, teaching-learning process, and assessment
dimensions of PDPs are considered to be valid for effective PDPs to be held in all areas. It may be
suggested that PDPs to be organized in the field of nursing as in all fields, should be prepared in
line with the views and expectations stated in this study. In addition, by conducting the study in
larger sample groups, the findings can be compared with the results of this study.
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Genisletilmis Ozet

Universitelerin akademik, sosyal ve mesleki alanlarda nitelikli bireyler yetistirmesi
beklenmektedir. Bu beklentiyi karsilamanin temel yollarindan biri de nitelikli egitim/6gretim
programlar: araciligiyla gerceklestirilen etkili 6grenme-68retme etkinlikleridir (Salmi, 2009).
Ancak yiiksekogretimde 6grenme-68retme faaliyetlerinin beklentileri karsilayamadigi da agiktir.
Turkiye'de YOKAK tarafindan yayinlanan yillik durum raporlari, yliksekégretimde sunulan
O0gretimin kalitesinde baz1 ciddi sorunlarin oldugunu géstermektedir (THEQC, 2016, THEQC,
2017, THEQC, 2019). Bu sorunlar diger alanlarda oldugu gibi saglik egitimi alani i¢in de gecerlidir.
Bu calismada odaklanilan hemsirelik egitimi 6zelinde saglik egitimi genelinde de sunulan egitimin
niteliginin gelistirilmesi gerekmektedir (Koc, vd., 2017; Sarikoc, 2016).

Hemsirelik egitiminin amaci, saghgin gelistirilmesi ve korunmasi i¢in giivenli bakim
saglayan hemsireler yetistirmektir (Kocaman, 2017). Ancak yapilan g¢alismalar; hemsirelik
boliimiindeki 6grenci kontenjanlarinin yiliksek olmasi, buna bagh olarak oOgretim ve
O0lgcme/degerlendirme stlirecindeki zorluklar, 68retim elemanlarinin yetersizligi ve ders yiiklerinin
fazlahg (YOK, 2017) gibi sorunlarin oldugunu gostermektedir. Bu sorunlarin ¢oziimii ve
hemsirelik egitiminde beklenen kalite dlizeyine ulasilabilmesi icin kurumsal reformlar etkili bir
yol olabilir. Bu ¢alismada, bu reformlarin gergeklestirilmesinde 6nemli rol oynayan hemsirelik
alanindaki akademisyenlere odaklanilmaktadir.

Diinya capindaki uygulamalara benzer sekilde, Tiirkiye'deki lisansiistii programlar
¢ogunlukla uzmanlik alanina ve bilimsel arastirmaya 6zgii bilgi/becerilere odaklanmakta ve
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gelecegin akademisyenlerinin giincel pedagojik bilgi/becerilerini gelistirmek icin yeterli firsatlar
sunmamaktadir (Michelle ve ark. 2008). Akademisyenlerin sadece hizmet Oncesi egitim ile
egitmenlik rollerini yerine getirmelerinin miimkiin olmadig: ve siirekli kendilerini gelistirmeleri
gerekli goriilmektedir (Konokman ve Yelken, 2014). Bunun i¢in alan uzmanlarinin énderliginde
yapilacak kapsamli sistematik Mesleki Gelisim Programlarina (MGP) ihtiyag¢ vardir. “Egiticilerin
egitimi” icin hazirlanan MGP’de, genellikle akademisyenlerin etkili ve kalic1 6grenmeyi saglamak
icin kullanabilecekleri yontem ve teknikler konusundaki becerilerinin gelistirilmesi
amaglanmaktadir (Davey, 2013).

Ulusal alanyazinda klinik hemsirelerinin mesleki gelisim programlarina iliskin
gorislerini/beklentilerini belirlemeye yonelik bazi ¢alismalar bulunmakta (Atay ve ark., 2009;
Celen ve ark, 2007; Duman ve ark., 2016; Oztiirk, 2008), ancak hemsirelik alanindaki
akademisyenlere yonelik mesleki gelisim programlarina iliskin ulusal diizeyde gerceklestirilen
kapsamli ¢alismalara gereksinim duyulmaktadir. Uluslararasi alanyazinda ise hemgsirelik
alanindaki akademisyenlerinin pedagojik ihtiya¢lar1 ve bu ihtiyaclarin karsilanmasinda MGP'nin
Oneminin vurgulandig1 gorilmektedir (Aiken ve ark., 2014; Brown, Kirkpatrick ve ark., 2008;
Pagnuccive ark..2015). Her alanda oldugu gibi hemsirelik egitiminde de biiyiik 6nem tasiyan MGP
ile ilgili hem uygulama hem de arastirma agisindan 6énemli sinirliliklar bulunmaktadir. Mevcut
¢alisma, hemsirelik egitiminde etkili MGP'nin gelistirilmesi, uygulanmasi ve degerlendirilmesi icin
veriler sunmasi acisindan oldukc¢a énemlidir. Ote yandan calismanin sonuglari, baska herhangi bir
alanda bu tiir programlar diizenleyecek kurumlara yol gosterici olacaktir. Ayrica hemsirelik
alanindaki akademisyenlerin goriis ve beklentilerinin belirlendigi bu ¢alismanin sonuglari, saglik
egitiminde tiim akademisyenler icin MGP gelistirme konusunda 6nemli bilgiler verebilir. Ayni
zamanda ¢alismanin sonuglari iiniversitelerde egitim kalitesinin artirilmasinda etkili bir arac
olarak da kullanilabilir; ¢iinkii 6grenme-68retme becerileri acgisindan desteklenen
akademisyenlerin, 6grencilere daha yiiksek nitelikli egitim deneyimleri saglamalar1 miimkiindtir.

Bu arastirmada, hemsirelik egitimi alanindaki akademisyenlerin yiiksekogretimde egitimin
kalitesini artirmak araci olarak mesleki gelisim programlarina iliskin goriis ve beklentilerinin
belirlenmesi amag¢lanmaktadir.

Nitel arastirma 6zelligi gésteren bu arastirma, biitlinctil tek durum desenine uygun olarak
tasarlanmistir. Calisma grubu, cesitli yliksekdgretim kurumlarinin hemsirelik béliimlerinde gérev
yapan basit tesadiifi 6rnekleme yontemi ile belirlenmis 25 akademisyenden olusmaktadir. Veri
toplama araci olarak agirlikli olarak agik uglu ve bir kapali uclu sorulardan olusan yari
yapilandirilmis goriisme formu kullanilmistir. Veriler, icerik analizi ve temel betimsel istatistikler
yoluyla analiz edilmistir.

Akademisyenlere gore mesleki gelisim programlarinin amaclari; onlarin ¢ok yonlii
gelisme, farkli 68retim yontem / teknikler, sinif yonetimi, 6l¢me ve degerlendirme, uzaktan egitim,
etkili iletisim ve siirekli gelisme ile ilgili bilgi / beceriler kazanmalarini saglamak olmalidir.
Akademisyenler, icerikle ilgili goriislerini ise ifade ettikleri amagclarla uyumlu sekilde aciklamistir.
Akademisyenler o6zellikle farkli 6gretim yontem / teknikleri, 6gretim teknolojileri ve materyal
gelistirme, sinif ydonetimi, 6lcme ve degerlendirme, Bologna Siireci gibi konularda egitimlere cok
ihtiya¢c duymaktadirlar. Akademisyenler, mesleki gelisim programlarinin egitim durumuna iliskin
ise egitim slirecinin etkili olabilmesi icin katilimcilarin aktif katiliminin saglanmasi ve zamana,
yere, egitmene daha fazla 6nem verilmesi gerektigini belirtmistir. Mesleki gelisim programlarinin
degerlendirme boyutuna iliskin ise bu tiir programlardan sonra degerlendirmenin gerekliligi
konusundaki inanclarim1 dile getirmislerdir. Son olarak, akademisyenlerin mesleki gelisim
programlar1 hakkinda genel onerileri ise uygulamali ve ihtiya¢larina yonelik olmasi, nitelikli
O0gretim elemanlar1 tarafindan verilmesi, dlizenli bir sekilde kendileri i¢cin en uygun zamanda
gerceklestirilmesi ve kiiltiirel etkinliklerle desteklenmesi seklindedir.

Sonuc olarak, 6zellikle akademisyenlere pedagojik bilgi/beceri kazandirmay1 merkeze alan
Mesleki Gelisim Programlarinin énemi, tiim yliksekdgretim alanlari diisiiniildiigltinde bazi 6nemli
sorunlarin ¢6ziimiinde anahtar oldugu icin her gecen giin artmaktadir. Hemsirelik
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akademisyenlerinin MGP ile ilgili goriis ve beklentilerinin sunuldugu bu arastirmanin bulgulari,
konuyla ilgili gelecekte yapilacak c¢alismalara, yiliksekégretim kurumlarindaki kalite
komisyonlarina ve akademisyenlerin mesleki gelisimlerine odaklanan 6gretme-6grenme
merkezlerine rehberlik edecek niteliktedir. Hemsirelik alanindaki akademisyenlerin mesleki
gelisim programlarinin amaci, igerigi, egitim durumu ve degerlendirme boyutlarina iliskin bu
arastirmada belirlenen goriis ve beklentileri, tiim alanda gergeklestirilecek bu tiir programlar icin
gecerli sayllmaktadir. Bu nedenle bu arastirmanin sonuglari, hemsirelik ve diger tim
ylksekogretim alanlarinda etkili mesleki gelisim programinin gelistirilmesine yon verecek ve
slireci kolaylastiracak niteliktedir. Konuyla ilgili benzer ¢alismalarin yapilmasi daha etkili mesleki
gelisim programlarinin gelistirilip uygulanmasina ve ylksekdgretimde egitimin kalitesinin
artirllmasina katkida bulunacaktir.
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Ayrik Denemelerle Ogretim Yonteminin Telesaglik Kogluk iceren Egitim
Programiyla Ogretmenlere Kazandirilmasinin incelenmesi

Oz

Bu arastirmanin amaci, aileler i¢in gelistirilmis olan ve telesaglik yoluyla sunulan kog¢luk iceren egitim
programinin, Otizm Spektrum Bozuklugu (OSB) olan ¢ocuklarla ¢alisan okul 6ncesi 6gretmenlerinin,
Ayrik Denemelerle Ogretim (ADO) yéntemini uygulayabilmelerinde ve 6grencilerine temel taklit
becerilerini kazandirmalarindaki etkililigini belirlemektir. Arastirmanin katilimcilar1 Mugla’da bulunan
bir 6zel egitim ve rehabilitasyon merkezinde gérev yapan ii¢ okul 6ncesi 6gretmeni ve merkezde egitim
alan OSB tanili li¢ 6grencidir. Arastirma modeli olarak, tek denekli arastirma modellerinden “yoklama
evreli denekler arasi ¢oklu yoklama modeli” kullanilmistir. Arastirmanin tiim oturumlari Skype programi
araciligiyla yiritilmustir. Arastirmada uygulanan programin etkililigine iliskin elde edilen verilerin
analiz edilmesinde gorsel analiz ve ortiismeyen veri analizi kullanilmistir. Aragtirma bulgularina gore,
cevrimici sunulan egitim programinin, 6gretmenlerin ADO yéntemini uygulama becerilerini kazanmalar
tizerinde etkili oldugu sonucuna ulasilmistir. Ek olarak, 6grencilerin taklit becerilerini sergilemelerinde
programin olumlu etkileri olmasina ragmen ek calismalara gereksinim oldugu belirlenmistir. Ayrica,
6gretmenlerin tamami programa iliskin olumlu goris bildirmisler ve genel olarak memnun kalmislardir.

Anahtar Kelimeler: Otizm spektrum bozuklugu, Ogretmen egitimi, Taklit 6gretimi, Uzaktan egitim

Giris

Otizm Spektrum Bozuklugu (OSB), “Sosyal ve toplumsal etkilesim ile iletisim alanlarinda
yetersizlik, sinirl ilgi ve yineleyici davranislar olarak kendini gosteren, {i¢ yastan dnce ortaya
¢ikan, yasam boyu devam eden norobiyolojik bir gelisimsel yetersizlik” olarak tanimlanmaktadir
(Amerikan Psikiyatri Birligi [American Psychiatric Association], 2013). OSB olan bireylerin
yasamis olduklari yetersizlikler bagimsiz yasam i¢in gerekli olan becerileri sergileyememelerine
neden olabilmektedir (Turkington & Anan, 2007). OSB olan bireylerin bagimsiz yasama
hazirlanabilmeleri i¢in, sinirlilik yasadiklari alanlarda, 6ncelikle taklit gibi temel becerilerin daha
sonra ise karmasik becerilerin, 6zel egitim hizmetleri ile kazandirilmasi gerekmektedir
(Bejarano-Martin, vd., 2020; Kircaali-iftar, vd., 2014). Bu amagla davranis¢1 yaklasimi temel alan
ve bilimsel dayanaga sahip olan Uygulamali Davramis Analizi (UDA)'ne dayali yontemler uzun
yillardir OSB olan bireylerin egitiminde siklikla tercih edilmektedir (Fisher, vd. 2014). Bu
yontemler arasinda ise en ¢ok tercih edilenlerden biri Ayrik Denemelerle Ogretim (ADO) yéntemi
olmaktadir (Sump, vd., 2018). ADO, 0SB olan ¢ocuklara kavram, esleme, siniflama, taklit vb. gibi
cesitli becerilerin 6gretilmesinde kullanilabilmektedir (Kircaali-iftar, vd., 2014).

OSB olan c¢ocuklarin nitelikli 6zel egitim hizmetlerine erisimleri her zaman miimkiin
olmamaktadir. Bu durumun cesitli nedenleri bulunmaktadir. Bunlardan en énemlisi, OSB olan
¢ocuklarla calisan 6zel egitim alani disinda farkli uzmanliklara sahip olan uzmanlarin 6zel egitim
yontemlerine, 6zellikle UDA tekniklerine iliskin bilgi sahibi olamamalar1 ve bu teknikleri kullanan
uzmanlara erisimde sinirlilik yasanmasidir (Fisher vd., 2014; Neely vd., 2016). Tiirkiye’de OSB
olan cocuklarin egitimlerinde 6zel egitim Ogretmenlerinin yani sira okul oncesi ve simif
o0gretmenligi gibi uzmanlar da gorev yapmaktadirlar. Bunun yani sira 6zel egitim alanindaki
uzman ihtiyacinin karsilanmasi icin 6gretmenlik formasyonu olan ve olmayan farkli alan
uzmanlar1 da alanda ¢alismaktadirlar (Cetin, 2004; Ozyﬁrek, 2008). Yapilan arastirmalar, 6zel
egitim alaninda calisan farkl alan uzmanliklarina sahip 6gretmenlerin, 6zel egitim alan bilgisi ve
yontemlerini uygulamaya yonelik bilgilerinin simirli oldugunu goéstermektedir (Cetin, 2004;
Sucuoglu vd., 2015). Dolayisiyla 6zel egitim alanindan olmayan uzmanlarin OSB olan bireylerin
egitimlerinde, bilimsel dayanakli uygulamalara iliskin bilgi ve beceri kazanmalarina yonelik
olarak ozel egitim destek hizmetlerine ihtiyaclar1 bulunmaktadir (Akay & Giirgiir, 2018).
Uzmanlarin  smirhlik  yasadiklarn alanlarda desteklenmeleri hizmet ic¢i egitimlerle
yapilabilmektedir. Hizmet ici egitim, genel olarak 6gretmenlerin meslek yasamlari boyunca
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hizmet verdikleri alana ve gruba yonelik bilgi ve becerilerini gelistirerek uygulama siirecine iliskin
performanslarini arttirmak amaciyla yapilmaktadir (Giiltekin Seylan & Varol Ozyiirek, 2015).
Ancak bu hizmetlerin saglanmasi uzman sayisinin yetersizligi (Ozyiirek, 2008) ve OSB’nin
yayginliginin yillar icerisinde artis gostermesi (Centers for Disase Control and Prevention, 2019)
gibi nedenlerle oldukg¢a sinirli kalmaktadir (Fisher vd., 2014). Az sayida 6zel egitim uzmaninin bu
destegi saglayabilmesi icin geleneksel egitim bicimleri ve ortamlarinin disina ¢ikilarak alternatif
yollarin bulunmasi ve yayginlastirilmasi gerekmektedir (Burns, 2011).

Gelisen teknoloji ile birlikte s6z konusu sinirliliklarin listesinden gelebilmek icin uzaktan
egitim hizmetlerinin kullanilmasi, her gecen giin yayginlasan egitim yollarindan biri haline
gelmistir (Sahin & Tekdal, 2005). Bu uygulamalarin 6zellikle COVID-19 pandemisi kisitlamalari
nedeniyle yogun olarak tercih edildigi goriilmektedir (Adams vd., 2022). Uzaktan egitimin temel
amaci, “egitimin aksamasina sebep olan zaman ve cografi engelleri ortadan kaldirilarak, gelisen
teknolojiye ayak uydurabilen, zamandan ve mekandan etkilenmeden insan egitimine katki
saglayabilen sistemlerle insanlara egitim-6gretim imkan1 sunmaktir (Ozbay, 2015)”. Dolayisiyla
0zel egitimde uzaktan egitim hizmetleri, geleneksel egitimin sinirliliklarinin tstesinden
gelebilmek icin bir alternatif olabilmektedir (Meadan & Daczewitz, 2015; Ore, 2021). Ancak,
uzaktan egitim uygulamalarinin uygun hizda internet altyapisi, teknik arag-gerecler ve egitim
alacak olan bireylerin teknoloji kullanimina iliskin yeterli bilgiye sahip olmalarini gerektirmesi,
etkilesimin yetersiz olmasi vb. gibi sinirliliklar1 bulunmaktadir (Akytirek, 2020). Belirtilen
sinirhiliklarina ragmen, uzaktan egitim uygulamalarinin geleneksel egitime gore daha etkili
oldugu, yapilan bir meta analiz ¢alismasi ile ortaya konulmustur (Sahin & Tekdal, 2005). Bunun
yani sira her iki egitim yolunun esit diizeyde etkili oldugunu gosteren c¢alismalar da
bulunmaktadir (Tuncer & Taspinar, 2008; Vismara vd., 2009). Egitimde etkili sonuclara ulasmay1
saglayan uzaktan egitimle, 6zel egitim alaninda gorev yapan uzmanlarin, gereksinim duyduklari
alanlarda desteklenmelerine iliskin calismalar da son yillarda yapilmaya baslanmistir. Giile¢ Aslan
ve Sola Ozgiic (2017), OSB olan ¢ocuklarla cahsan 6zel egitim o6gretmenlerinin, meslege
basladiklar1 ilk yillarda, ¢evrimici mentorluk yoluyla desteklenmelerine yonelik bir ¢alisma
yuriitmislerdir. Arastirma bulgularina gore, 6gretmenlerin meslegin ilk yillarinda yasadiklari
sorunlara yonelik mentorluk uygulamalar: ile desteklenmeye ihtiyac duyduklar1 ve mentorluk
uygulamasinin hem sorunlarini ¢6zmeye hem de mesleki doyum saglamalarina yardimei oldugu
sonucuna ulasilmistir. Ayrica 6zel egitim alaninda, OSB olan ¢ocuklarla ¢alisan uzmanlara, belirli
bir yontemi uygulama becerisi kazandirmaya yonelik ¢alismalarin da yapildig1 goriilmektedir
(Barkaia, Stokes & Mikiashvili, 2017; Coogle vd., 2018; Degirmenci, 2018; Fisher vd., 2014; Neely
vd., 2016; Sump vd., 2018; Tung Paftali, 2018; Unal, 2018).

Uzaktan egitim uygulamalarinda, siirecin bir parcasi olarak uzmanlara kocluk hizmeti veya
telesaglik kogluk sunulabilmektedir. Kogluk, bireyleri bir amaca ulasmak i¢in motive eden ve
isbirlik¢i bir stirec¢ icerisinde performanslarini gelistirerek yasam kalitelerini zenginlestiren,
amaca yonelik olarak tasarlanmis bir faaliyet olarak tanimlanmaktadir (Vardarher & Ozsiiriing,
2019). Kogluk uygulamalari sayesinde uzmanlarin, tekrar tekrar uygulama yapmalari ve siirekli
bir sekilde uygulamaya doniik nitelikli geri bildirim almalar1 miimkiin olmaktadir (Horn vd,,
2019). Ancak kocluk uygulamalarinin basarili olabilmesi i¢in; amaca ve yetiskin egitimine uygun,
isbirligine ve yansitmaya dayali, performans gelisimine ve icerige odakli, yonerge icermeyen ve
kocluk sunulan kisinin gereksinimlerine yonelik olarak yapilmasi gerekmektedir (Rush, Shelden
& Hanft, 2003). Uzmanlara sunulan uzaktan kog¢luk uygulamalarinin etkililigini belirlemeye iliskin
yluriitilmiis olan arastirmalarda, 6zel egitim 6gretmenlerine (Coogle vd., 2018; Horn vd., 2019),
okul o6ncesi dgretmenlerine (Degirmenci, 2018; Tunc¢ Paftali, 2018; Tupou, Waddington &
Sigafoos., 2020) ve terapistlere (Barkaia vd. 2017; Fisher vd. 2014; Neely vd., 2016) cesitli
yontemlere iliskin uygulama becerisi kazandirmak hedeflenmistir. Uzmanlara, Firsat 6gretimi
(Neely vd., 2016), UDA (Fisher vd., 2014), dogal dil 6gretim teknikleri (Barkaia vd., 2017; Coogle
vd., 2018), Sosyal Oykiiler ve Video Modelle Ogretim (Degirmenci, 2018), Eszamanli Ipucuyla
Ogretim (Tunc Paftal, 2018), Sabit Bekleme Siireli Ogretim (Horn vd., 2019) ve Gémiilii 68retim
(Unal, 2018) yéntemlerine iliskin 6gretim yapilmis ve uygulama siirecinde uzaktan kogluk
hizmeti sunulmustur. Yapilan ¢alismalarin sonucunda uzmanlara saglanan uzaktan kocluk
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uygulamalarinin, uzmanlarin 6gretimi yapilan yontemi kullanabilme becerileri {izerinde olumlu
etkisi oldugu belirlenmistir.

Uzaktan kocluk uygulamalarinin yogun olarak ebeveynlerle yiiriitiildiigii goriilmektedir (de
Nocker & Toolan, 2021). Konuya iliskin alanyazin taramasi sonucunda, OSB olan ¢ocuklarda ileri
diizey ve karmasik beceriler icin 6n kosul beceri olmasi nedeniyle oldukca énemli ve temel bir
beceri olan taklit dgretiminin, uzmanlara 06zel bir yontem oOgreterek ve uzaktan kogluk
sunulmasiyla yapilmis olan bir calismaya ulusal alanyazinda rastlanmamistir. Buna karsin
uzaktan egitim yoluyla taklit 6gretiminin hedeflendigi calismalara ulasilmistir. Wainer and
Ingersoll (2015), uzmanlar yerine ebeveynlere uzaktan kog¢luk sunularak Karsilikli Taklit Egitimi
yonteminin 6gretimini yapmis; Kizir (2018), ADO yéntemi uygulama becerisini ebeveynlere
uzaktan kocluk yoluyla kazandirmig; Sump vd. (2018) ise ozel egitim 6gretmenlerine ADO
uygulama becerisi kazandirmay1 koc¢luk sunmaksizin uzaktan egitim yoluyla saglamislardir.
Ayrica uzmanlara yonelik ulasilan ¢calismalar incelendiginde, uzmanlara verilen teorik bilginin
¢evrimici ve birebir format yerine, 6z yonlendirmeli olarak ve genellikle Web siteleri araciliiyla
yapildig1 belirlenmistir (Degirmenci, 2018; Fisher vd., 2014; Neely vd., 2016; Unal, 2018). Ancak
bireylerin 6grenme hizlar1 dikkate alinarak bireysel 6gretim oturumlar: diizenlemek uygulanan
programin etkililigini de arttirmaktadir (Kizir, 2018). Bunun yani sira, uzaktan kocluk
uygulamasina yer vermeksizin ADO’niin uzmanlara kazandirilmasina yonelik uzaktan egitim
¢alismalarina iliskin bir arastirmaya ulasilmistir (Hay-Hansson & Eldevik, 2013). Oysaki OSB olan
bireylerin bilimsel dayanakli uygulamalara dayali egitim hizmetlerine gereksinimleri géz 6niinde
bulunduruldugunda bu ihtiyacin karsilanabilmesi i¢in bu konuda uzman egitimlerinin
yayginlastirilmasina gereksinim duyulmaktadir (Neely vd., 2016). Ek olarak, OSB olan ¢ocuklara
egitim veren 6zel egitim kurumlari ve rehabilitasyon merkezlerinin sayisi her gecen giin artmakta
(Milli Egitim Bakanligi [MEB], 2019) ve bu durum 6zel egitim 6gretmenlerinin sayisinin yetersiz
olmasi nedeniyle, daha fazla sayida 0zel egitim alani disinda uzmanhg olan Ogretmenin
calismasimi gerekli kilmaktadir (Ozyiirek, 2008). Séz konusu o6gretmenlerin, daha éncede
deginildigi gibi uygun yontemleri kullanma konusunda bilgi yetersizliklerinin hizmet ici egitimle
giderilmesi gerekmektedir. Az sayida 6zel egitim 6gretmeninin hem sehirde hem de uzmanlara
ulasmakta zorluk ceken ve kirsal alanlarda gorev yapan oOgretmenlere uzaktan kocluk
sunulmasiyla 6zel egitim destegi saglanabilecegi diisiiniilmektedir (Barkaia vd., 2017). Bu
nedenle bilimsel dayanakli yontemleri uygulama becerisini gelistirmeye yonelik olarak yapilmis
calismalarin, farkl yetersizlik gruplarina, yas gruplarina ve/veya katilimcilara uygulanarak
deneysel calismalarla etkililiginin ortaya konmasi gerekmektedir. Boylece yapilan uygulamalar
veya gelistirilmis olan programlarla hem uygulama alanina hem de alan yazina katki saglanmis
olacaktir. Bu dogrultuda, Kizir (2018) tarafindan yiriitilmiis olan calismanin sonuclar1 ve
onerileri goz 6niinde bulundurularak arastirmanin farkli katilimci grubuyla yinelenmesi amaciyla
bu arastirmanin yapilmasina gereksinim duyulmustur.

Ozetle, OSB olan bireylerin bagimsiz yasam becerileri kazanabilmeleri icin nitelikli 6zel
egitim hizmetlerine olan gereksinimleri (Fisher vd., 2014), OSB olan bireylerle calisan uzmanlarin
etkili yéntemlerle ilgili uygulama becerisi kazanmalar: yoniindeki ihtiyaclar1 (Ozaydin & Colak,
2011), ozellikle sehir statiisiinde olmayan yerlesim yerlerinde g¢alisan uzmanlarin 6zel egitim
alaninda meslegi destege, gorev yaptiklar1 bolgelerde kolaylikla ulasamamalari veya zaman,
maliyet ve ulasim gibi nedenlerle erisememelerinden dolay1 hizmet ici egitimde uzaktan egitim
uygulamalarinin bir alternatif olmas1 (Barkaia vd., 2017), gelistirilmis ve etkililigi sinanmis
programlarin daha genis ve farkl kitlelere ulastirilarak yayginlastirilmasi gerekliligi ve ulusal
alanyazinda konuya iliskin sinirli calisma bulunmasi ve uygulayicilarin Tiirkce calismalara
ulasabilmelerinin alana saglayacagi katki g6z 6niinde bilundurularak bu arastirmanin yapilmasi
planlanmistir. Hem uygulama alanina hem de alanyazina katki saglayacagi disiincesiyle bu
arastirmanin amaci, aileler icin gelistirilmis olan ve telesaglik yoluyla sunulan kog¢luk iceren
egitim programinin, 0SB olan égrencilerle calisan okul éncesi 6gretmenlerinin, ADO yontemini
ogrenebilmelerinde ve 6grencilerine hedeflenen temel taklit becerilerini kazandirmalarindaki
etkililigini belirlemektir. Bu amagla asagidaki sorulara cevap aranmistir:
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(a) Telesaghk kogluk iceren egitim programi o6gretmenlerin, ADO yoéntemini
kazanmalarinda, uygulamalarinda ve stirdiirmelerinde etkili midir?

(b) Telesaglik kocluk iceren egitim programi OSB olan 6grencilerin temel taklit becerilerini
kazanmalarini saglamakta midir?

(c) Telesaglik kogluk iceren egitim programinin 6gretmen goriislerine gore sosyal gecerligi
nasildir?

Yontem
Katilimcilar

Arastirmanin katilimcilart Mugla ili Marmaris ilgesinde bir 6zel egitim ve rehabilitasyon
merkezinde gorev yapan ii¢ okul oncesi 6gretmeni ve merkezde egitim alan OSB tanil iig
ogrencidir. Katilimcilarin belirlenmesi siirecinde 6gretmenlerde bazi dl¢iitler aranmistir. Bunlar:
(a) arastirmaya katilmak icin goniilli olma, (b) 6zel egitim alaninda lisans veya lisansiistii egitim
almamis olma (c¢) OSB olan ¢ocuklarla ¢alisma, (d) daha 6énce “Ayrik Denemelerle Ogretim”
yontemine iliskin bir egitim almamis olma ve (e) arastirma siiresince kullanilacak olan teknoloji
kullanim bilgisine sahip olmalaridir.

Ogretmenlerin tiimii okul éncesi 6gretmenligi lisans programini tamamlamislardir. Bu
kapsamda, 6zel egitim alaninda genel konulari iceren sadece haftada 2 saat 14 haftalik bir ders

almislar ve daha 6nce OSB'ye iliskin ayrintili bir egitim ve “Uygulamali Davranis Analizi” veya

“Ayrik Denemelerle Ogretim” yontemine iliskin egitim almamislardir. Bunun yani sira arastirma
icin gerekli olan Google araclar1 ve Skype programini aktif bir sekilde kullanabilmektedirler. Nil,
1 y1l; Naz, 2 yil ve Oya 2 yillik calisma deneyimine sahiptir. Etik ilkeler geregi katiimcilar i¢in kod
isimler kullanilmistir.

Arastirmanin ¢ocuk katilimcilar icin de cesitli 6lciitler aranmistir. Bunlar: (a) OSB tanisi
almis olmasi, (b) 24-60 ay araliginda olmasi, (c) ek bir yetersizliginin bulunmamasi (d) “Temel
Taklit Becerileri Kontrol Listesinde (TTBKL)” bulunan taklit becerileri alanlarindan her biri i¢in
belirlenen 10 beceriden en az besini sergileyememesi veya "Taklit Becerileri Degerlendirme
Olgegi (TBDO)” sonucunda 36 puanin altinda almasi, (e) katihmci 6gretmenlerin calistigl 6zel
egitim ve rehabilitasyon merkezinde egitim hizmeti almasi ve (f) katilmc 6grencilerin
ebeveynlerinin arastirmaya katilmalar icin goniillii olarak izin vermeleridir. Olgiitleri karsilayan
iki erkek ve bir kiz cocuk arastirmanin katilimcilar: olmustur.

Katilimci ¢ocuklarin tiimi, arastirmanin gergeklestigi rehabilitasyon merkezinden haftada
45 dakikalik 2 oturum bireysel egitim almaktadirlar. Katilimcilardan Cem 26 aylik bir erkek
cocuktur. Sekiz aydir 6zel egitim almaktadir. Cem’in “Uyarlanmis Otizm Davranis Kontrol Listesi
(U-ODKL)” sonucuna gore 24 puan alarak “Orta diizeyde destek gereksinimi” oldugu
belirlenmistir. Cem, TTBKL'de bulunan “Nesnelerle yapilan biiyiik kas hareketleri” alanindan

sadece kasig1 tabaga koyma becerisini sergileyebilmis; TBDO'den ise iki puan almistir. Ata, 29

aylik bir erkek cocuktur. U¢ aydir 6zel egitim almaktadir. Ata, U-ODKL’den 27 puan almis ve “Orta
diizeyde destek gereksinimi” oldugu belirlenmistir. Ata, TTBKL’de bulunan “Nesnelerle yapilan
biiyiik kas hareketleri” alanindan herhangi bir beceriyi sergileyememis; TBDO’den ise iki puan
almistir. Ece, 30 aylik bir kiz ¢ocuktur. Bir yildir 6zel egitim almaktadir. Ece, U-ODKL’den 24 puan
almis ve “Orta diizeyde destek gereksinimi” oldugu belirlenmistir. Ece, TTBKL'de bulunan
“Nesnelerle yapilan biiyiik kas hareketleri” alanindan sadece kovaya kiip atma ve marakas sallama

becerilerini sergileyebilmis; TBDO'den ise sekiz puan almstir.

Cocuk katihmcilarin tiiminiin, yapilan degerlendirmeler sonrasinda taklit becerilerinde
sinirhlik yasadigi belirlenmistir. Her li¢c ¢ocugun taklit becerilerine iliskin performanslarinin
“Nesnelerle yapilan biiyltik kas hareketleri” diizeyinde oldugu gorilmistiir. Dolayisiyla
ogretmenler cocuklarla yapacaklar1 6gretim oturumlarini bu diizey etkinlikler arasindan
secmislerdir.
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Ortam ve Arag-Geregler

Arastirma, katilimcilarla ayni fiziksel ortamda yuriitiilmemistir. Uzmanlar, Mugla ili Marmaris
ilcesinde ikamet etmekte ve calismaktadirlar. Arastirmaci ise Mugla il merkezinde yasamaktadir
ve aralarinda 54 km bulunmaktadir. Ogretmenler, programin birinci béliimiinii ev ortamlarinda,
ikinci bolimiinii ¢alistiklar: rehabilitasyon merkezinde, arastirmaci ise iiniversitede veya evinde
bulunan ¢alisma ortamindan yliriitmiislerdir. Bu amagla, tiim oturumlarda internet {lizerinden
eszamanli olarak goriismelerin yapilmasina olanak saglayan Skype programi kullanilmistir.
Arastirmacl ve uzmanlar, tanisma ve 0n degerlendirme haricinde ayni fiziksel ortamda
bulunmamislardir.

Arastirma kapsaminda teknolojik olan ve olmayan c¢esitli araglar kullanilmistir. Buna gore
teknolojik arag-gerecler: (1) Tablet, bilgisayar, (2) Internet paketi, (3) Akill telefon veya kamera,
(4) Google Drive programi ve mail adresi, (5) Camtasia programi, (6) Video dosyalari, (7)
WhatsApp programi, (8) Skype ve (9) PowerPoint Sunumlaridir. Teknolojik olmayan arag-
gerecler ise; (1) Program el kitabi, (2) Oyuncak ve materyaller, (3) Baslama diizeyi, yoklama,
uygulama ve izleme oturumlari veri toplama formlaridir.

Arastirma Modeli

Bu arastirmada, tek denekli arastirma desenleri arasinda bulunan “Yoklama evreli denekler arasi
coklu yoklama modeli” kullanilmigtir. Tekin-iftar (2012), modeli asagidaki sekilde agiklamistir:

“Yoklama evreli denekler arasi ¢oklu yoklama modeli modelinde, tiim davranislarda eszamanlh
olarak baslama diizeyi verisi toplanir. Birinci durumda kararh veri elde edildikten sonra
baslama diizeyi evresi sonlandirilarak birinci durumda uygulamaya gecilir. Birinci durumda
uygulama evresi siirerken ikinci ve iiciincii durumlarda veri toplanmaz. Birinci durumda 6l¢iit
karsilanip kararhi veri elde edildikten sonra ise tiim durumlarda eszamanli olarak birinci
yoklama evresi diizenlenir. Birinci yoklama evresinde ikinci durumda kararli veri elde
edildikten sonra bu yoklama evresi sonlandirilarak ikinci durumda 6gretime baslanir. Bu
stire¢ tiim durumlar i¢in yinelenir (Tekin-iftar, 2012, p. 227).”

Veri Toplama Araglar:

Arastirma kapsaminda verilerin toplanmasi amaciyla cesitli araglar kullanilmistir. Bu calismada
araglar iki temel amacg icin kullanilmistir. Bunlardan ilki 6grencilerin 6nkosul becerilerini
degerlendirmek tUzere oOn degerlendirme asamasinda kullanilan araglardir. Buna gore;
ogrencilerin OSB destek ihtiyaclar1 icin U-ODKL (Ozdemir, 2014) ve taklit becerilerine yénelik
performanslarinin belirlenmesi icin TBDO (Unlii, 2012) ve TTBKL (Kizir, 2018) kullanilmistir.

Kullanilan diger araglar ise uygulama stirecine yonelik olmustur. Uygulama oturumlarinda
baslama diizeyi verilerinin toplanabilmesi adina hem 6grenci hem de 6gretmen icin ayri ayri
“Baslama diizeyi belirleme formlar1” kullanilmistir. Bu formlar uzman goriisii alinarak arastirmaci
tarafindan gelistirilmistir. Uygulama, yoklama ve izleme oturumlari icin ise dgrencilerde “ADO
veri kayit formu” ve o6gretmenlerde “Anne-Babalarin ADO sunma davranislar1 ve Ayrik
Denemelerle Ogretim Degerlendirme Formu-ADODF (Unlii, 2012)” kullanilmistir. Giivenirlik icin
arastirmacida “Uygulama Giivenirligi Formlar1” ve “Goézlemciler arasi giivenirlik formlar1”
kullanilmistir. Sosyal gecerlik verileri ise yar1 yapilandirilmis goériisme formu aracihigiyla
toplanmistir.

Bagimh ve Bagimsiz Degisken

Arastirmada 68renci ve 6gretmenler icin iki farkli bagimh degisken bulunmaktadir. Arastirmanin
ilk bagimh degiskeni 6gretmenlerin ADO ydntemini uygulama becerisi kazanarak 6grencilere
taklit oOgretimi yapabilmeleridir. Ikincisi ise ogrencilerin hedeflenen taklit becerilerini
ogrenmeleridir. Yapilan 6n degerlendirmelerin sonunda ti¢ 6grenci icin de “nesneli biiyiik kas
hareketlerinin taklit becerileri” ne yonelik olarak 6gretim oturumlari planlanmistir.

Bu arastirmanin bagimsiz degiskeni, ailelerin ADO yéntemini 6grenerek cocuklarina temel
taklit becerileri kazandirmalar1 amaciyla gelistirilmis ve anneler iizerinde etkililigi sitnanmis olan
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(Kizir, 2018) telesaglik yoluyla sunulan kogluk igeren egitim programidir. Bu calismada egitim
programinin yayginlastirilmasi ve etkililiginin farkli 6zellikte katilimcilar tizerinde belirlenmesi
amaciyla, OSB alninda ¢alisan ancak 6zel egitim alan uzmanligina sahip olmayan 6gretmenler
lizerindeki etkisi sinanmistir.

Egitim Programi

Aileler i¢in gelistirilmis olan egitim programy, bilgi aktarim ve ko¢luk uygulamalarini iceren
iki boliimden olusmaktadir (Kizir, 2018). Uygulama kapsaminda, ilk b6liimde bes, ikinci boliimde
li¢ olmak tiizere toplam sekiz oturum diizenlenmistir. Programin ilk béliimiinde; 0SB, taklit, ADO
yonteminin uygulanmasina yonelik olarak temel konular, uygulama basamaklari konulari
hakkinda bilgi aktarilmasi ile video dneklerinin izlenmesine yer verilmistir. Oturum sonlarinda
o0gretmenlere anlatilan konuya yonelik olarak ¢dev verilmis ve hazirlanan testler araciligila
degerlendirme yapilmistir. Uygulamanin 1. boliimiine iliskin akis semasi Sekil 1’de
gosterilmektedir.

Sekil 1.
Uygulamanin birinci boliimii olan bilgi aktarimi uygulamalarina iliskin akis semasi

1. Otizm Spektrum Bozuklugu
Bilgi aktarimi [ Soru-cevap Ev 6devi [ Degerlendirme
2. Taklit
Bilgi aktarimi [ Soru-cevap Ev 6devi [ Degerlendirme

N\

3. ADQ'yeiliskin genel bilgiler
Bilgi aktarimi [ Soru-cevap Ev 6devi [ Degerlendirme

N\

4. ADO uygulama siireci
Bilgi aktarimi [ Soru cevap Ev 6devi [ Degerlendirme

N\

5. Ornek uygulama videolarimin izlenmesi
Videolarin izlenmesi | Soru cevap | Ev 6devi | Degerlendirme

Programin ikinci bolimiinde ise; telesaglik kogluk hizmeti sunulmustur. Bu siirecte
6gretmenin ADO yéntemiyle yapacag oturum oncesinde goriisme yapilarak yapilacak ogretim
oturumu goézden gecirilmistir. Sonrasinda 6gretmen-6grenci ciftinin oturumu herhangi bir
miidahalede bulunulmaksizin sadece go6zlenmistir. Oturum bittiginde ise goézlem sonrasi
o0gretmene yazili ve sozlii olarak olumlu geri bildirim verilmistir. Programin tiim oturumlar
Camtasia programi araciligiyla kayit altina alinmistir. Bu kayitlar ko¢luk oturumlarinda gézlem
sonrasi o¢gretmenlere geribildirim saglanirken tekrar izlenmesi amaciyla kullanilmistir. Kogluk
uygulamasinin akis semasi Sekil 2'de gosterilmektedir.
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Sekil 2.
Uygulamanin ikinci b6liimii olan ko¢luk uygulamalarina iliskin akis semasi

Ogretimin Gozlem sonrasi
gozlenmesi

Gozlem 6ncesi

4 )
eCalisma planinin eMiidahale eKatilimcinin
kontrol edilmesi edilmeden kendini
«ADO uygulama arastirmaci degerlendirmesi
yonergesinin tarafindan e(Ogretime iliskin
gbzden ogretimin video kaydinin
gecirilmesi gozlenmesi izlenmesi
eSoru cevap eArastirmacinin
eKatilimcinin katimciya
tesvik edilmesi olumlu geri
bildirim vermesi
- J - J - J

Uygulama Siireci

Uygulama siireci tanisma ve 6n degerlendirmelerin yapilmasi ile baslamaktadir. Bunun yani sira
baslama diizeyi, yoklama, 6gretim ve kocluk ile izleme oturumlarindan olusmaktadir. Uygulama
strecine iliskin bilgiler izleyen boliimde aktarilmaktadir.

Tanisma ve On Degerlendirmelerin Yapilmasi

Uygulamanin oOncesinde gonilli olan katilmcr 6gretmenlerin  gorev yaptiklari
rehabilitasyon merkezinde biri 6gretmenlerle digeri ise ailelerle olmak tizere iki toplanti
yapilmistir. Bu toplantilardan ilkinde 6gretmenlere arastirmanin amaglari, katilimcilarin haklari
ve uygulama siirecine iliskin ayrmtih bilgi verilmistir. Ogretmenlere arastirma siiresince
kullanilacak olan teknolojiler hakkinda bilgi verilmis ve teknoloji egitimine gereksinim duyup
duymadiklar1 sorulmustur. Ogretmenler, Google araclar1 ve Skype kullanimi konusunda iyi
diizeyde bilgi sahibi olduklarini belirtmisler ve teknoloji egitimi talep etmemislerdir. Ayrica
ogretmenlerin egitim verdikleri 6grenciler arasindan, belirlenmis ol¢iitlere uygun olanlara karar
verilmistir. Ek olarak 6gretmenlere haklarina iliskin yazili bir bilgi verilerek katilimcilardan yazil
izin alinmistir. {Ikinden bir hafta sonra yapilan toplantida ise belirlenmis olan cocuk katilimcilarin
aileleri ile bire bir goriisiilmiistiir. Bu siirecte ailelere, arastirmaya iliskin bilgi verilmis ve yazil
izin alinmistir. Daha sonra ¢ocuklarin 6lgiitleri karsilama durumlarini belirlemek icin arastirmaci
tarafindan U-ODKL, TBDO ve TTBKL uygulanmistir. Taklit becerilerinin degerlendirilmesi
siirecinde 6grenciler TTBKL'nin toplam 40 maddeden olusan doért boliimiinii
tamamlayamamislardir. Aracin ilk iki b6limiiniin ardindan sikilma belirtileri gostermis veya
problem davranis sergilemislerdir. Dolayisiyla 6n degerlendirmenin tamamlanabilmesi icin hem
o0gretmen hem de ebeveynin goriisiine basvurulmustur. Tamamlanan béliimlerin sonuclarina
gore cocuklarin taklit becerilerinde sinirlihk yasadiklar1 goriilmiistiir. Ogretmen ve ebeveyn
gorislerine dayali olarak tamamlanan degerlendirmeler de bu durumu dogrulamistir.

Baslama Diizeyi ve Toplu Yoklama Oturumlari

Arastirmanin modeline uygun olarak o6ncelikle katilimc1r 6gretmenlerle baslama diizeyi
oturumlar gerceklestirilmistir. Bunun i¢cin 6gretmenlere “Ogrencilerinize taklit 6gretimi yapiniz”
seklinde yonerge verilmistir. Bu siirecte 6gretmenlere herhangi bir ipucu verilmemis veya
yonlendirme yapilmamistir. Yonergede, 6gretmenlerin katilimci ¢ocuklarla taklit 6gretimine
yonelik olarak, miimkiinse en az ti¢ en fazla 10 dakikalik toplam ili¢ oturum yapmalari, yaptiklar:
ogretimleri videoya kaydederek Google Drive depolama alanina aracilifiyla arastirmac ile
paylagmalar istenmistir. Yonergede katimcilara ADO yontemine iliskin herhangi bir bilgi
verilmemistir.

EURASIAN JOURNAL OF TEACHER EDUCATION, 2022, 3(2), 108-130



DISCRETE-TRIALS TEACHING METHOD TO TEACHERS WITH TRAINING PROGRAM 116

Baslama diizeyi evresinde 6gretmenler genellikle ayna karsisinda veya masa basinda “Ceviz
adam” gibi ¢ocuk sarkilar1 soyleyerek veya sistematik olmayan bir sekilde taklit 6gretimi
yapmislardir. Baslama diizeyi oturumlar1 tiim katilimcilarda es zamanlh olarak toplanmaya
baslamis, kararli veri elde edildikten sonra birinci katilima cifti ile 6gretime baglanmistir.
Baslama diizeyi oturumlarinda égretmenlerin ADO ydntemine yonelik bir bilgi ve deneyimleri
olmamasi g6z 6niinde bulundurulmustur. Buna gore 6gretmenin, 6grencinin taklit becerilerini
sergileyebilmesi icin sundugu her model olma davranisi bir tepki olarak sayillmistir. Ornegin;
dgretmen 6grencisi ile tokalasip “merhaba” der ve sonrasinda “Haydi merhaba de” der. Ogrencinin
tepki firsatlarina verdigi tepkiler dogru (bagimsiz) ise “+”, ipuglu, yanlis veya herhangi bir tepkide

bulunmazsa “-“ olarak degerlendirilmistir.

Uygulama Oturumlari

Tim uygulama oturumlar1 (bilgi aktarimi ve kogluk oturumlar1) Skype programi araciligi
ile yuriitiilmiis ve Camtasia programi ile kayit altina alinmistir. Arastirmada uygulamalar art arda
yuritilmiistir. Buna gére baslama evresinin ardindan, ilk katilima ciftiyle uygulama siirecine
gecilmistir. Bu slirecte diger ciftlerle herhangi bir uygulama yapilmamistir. Uygulama siireci
programin birinci boliimii olan bes oturum bilgi aktarimi ve programin ikinci boliimii olan {i¢
oturum kogluk uygulamalar1 olacak sekilde planlanmistir. Ayrica planlama siirecinde toplu
yoklama oturumlarina da ii¢ oturum olarak karar verilmistir. Bunun nedeni katilhimcilarin
uygulama evresine gecis icin bekleme siirelerinin esitlenmesi ve dis etkenleri en aza indirebilme
cabasidir.

Uygulamanin birinci boéliimiinde oturumlar bire bir yapilmis ve her bir oturum 45 dakika
olacak sekilde planlanmistir. Ancak katilimcilarin 6grenme hizlar1 dikkate alinarak sorulan
sorular veya talep edilmesi durumunda tekrarlanan konular nedeniyle zaman konusunda esnek
olunmustur. Her bir oturumdan sonra 6gretmenlere bir 6dev ve oturum konularina yonelik
hazirlanmis degerlendirme testi yapilmistir. Ogretmenler 90 puan aldiklarinda degerlendirmede
basarili sayilarak bir sonraki oturuma gecilmesi planlanmistir. Uygulama stirecinde tiim
ogretmenler tiim oturumlarda 90 puan ve iizeri almislardir. ilk béliimiin tamamlanmasinin
ardindan programin birinci bdliimiine yo6nelik verilerin toplanmasi amaciyla 6gretmenler
ogrencileri ile lic oturum taklit 6gretimi yapmaislar, telefonlarinin kamera 6zelligi ile kaydetmisler
ve video dosyalarini arastirmaciya iletmislerdir. Boylece programin ilk béliimii sonrasinda
katilimcilarin performanslarindaki degisim izlenebilmistir. Birinci béliimiin tamamlanmasinin
ardindan kog¢luk oturumlarina ge¢ilmistir.

Programin ikinci béliimiinde 6gretmenlere ADO yoéntemi ile uygulama yapmalarina yonelik
telesaglik yoluyla sunulan kocluk uygulamasi yapilmistir. Arastirmanin ikinci boélimi de
katilimcilarla bire bir yiiritiilmiis ve ti¢c ko¢luk oturumu gergeklestirilmistir Kog¢luk oturumlari;

“gozlem Oncesi”, “6gretimin gozlenmesi” ve “gdzlem sonrasi” boliimlerinden olusmustur. G6zlem
oncesinde, 6gretmenin hazirlamis oldugu calisma plani kontrol edilmis, ADO uygulama yonergesi
gozden gecirilmis, 6gretmene soru sorma firsat1 verilmis ve 6gretmen uygulama yapmasi i¢in
cesaretlendirilmistir. Ogretmen, arastirmacinin égretim ortamini rahathkla gozleyebilmesi icin
uygulama oOncesinde telefonunu uygun bir yere konumlandirmistir. Ardindan 06gretime
gecilmistir. Bu siirecte arastirmaci herhangi bir sekilde 6gretmene veya ¢ocuga midahale
etmemis, sadece gozleyici olmustur. Ogretmen, ¢alisma planina uygun sekilde &égretimi
tamamladiktan sonra video konferansa ara verilmistir. Boylece gézlem sonrasi geribildirim
saglanirken uygun ortamin hazirlanmasi saglanmistir. Arastirmaci gozlem kaydini 6gretmenle
birlikte izlemeye hazir hale getirirken 68retmen ise 6grenciyi glivenli bir kisiye emanet etmistir.
Bu siire genellikle 3-4 dakika siirmiistiir. Ogretmen ve arastirmaci hazir olduklarinda Skype
programi ile tekrar video konferans yapilmistir. Koglugun, g6zlem sonrasi béliimiinde ilk olarak
o0gretmenin kendi giiclii ve zayif yonlerinine yonelik yorum yapmasi istenmistir. Sonrasinda
arastirmaci, gozlemis oldugu oturuma yonelik olumlu geribildirim saglamistir. Bu siirecte,
O0gretmenin istemesi veya gerekli bir durumda oturuma iliskin video kaydi izlenerek lizerinde
tartisgtlmistir. Ogretmene soézlii olarak saglanan geribildirim oturumlardan sonra yazih olarak da
iletilmistir. Uygulama oturumlarinin stirelerine iliskin bilgiler Tablo 1’de verilmektedir.
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Tablo 1.
Uygulama oturumlarinin tarih ve stireleri
Bolumler Oturumlar Nil Naz Oya
1. Oturum 33 4340” 32°20”
£ 2. Oturum 37'55” 39°45” 26°52”
= 3. Oturum 1513 156'11” 53'51”
m
— 4. Oturum 1s2’ 1s30 1s13°19”
5. Oturum 50’ 3453” 40°54”
£ 1. Oturum 18’ 37” 19‘1” 1428”
= 2. Oturum 15’ 34” 2331” 19 4”
S 3. Oturum 16'9” 21 13°43”
~N

Baslama-Bitis Tarihleri 25.03.2019-05.04.2019 08.04.2019-24.04.2019  29.04.2019-22.05.2019

Programin ikinci bolimii icin veri toplama siireci birinci boélimden farkli sekilde
gerceklesmistir. Birinci bolimiin verileri bes bilgi aktarma oturumunun katilimcilar tarafindan
basariyla tamamlanmasinin ardindan toplanmistir. Bilgi aktarim oturumlarinin iig, dort ve besinci
oturumlarinda ¢alisma plani hazirlama, 6gretim oturumu icin uygun etkinlik, deneme sayisi,
material, ipucu ve pekistire¢ belirleme konularinda bilgi verilmistir. Bu oturumlarin sonunda ev
odevleri yoluyla 6gretmenin, 6grencisine 6gretim yapmadan dnce bu konularda hazirlik yapmasi
saglanmistir. Buna gére oOgretmenin, yapilan hazirliga uygun olarak ve ADO yénteminin
prosediirlerini takip ederek li¢ oturum taklit 6gretimi yapmasi ve depolama alanina ytikleyerek
arastirmaciya iletmesi istenmistir. Bu yolla programin birinci bodlimiine iliskin veriler
toplanmustir. ikinci béliimde ise her bir kogluk oturumunun bitirilmesinden sonra ayr1 ayr1 veri
toplama gergeklestirilmistir. Buna gore, birinci ko¢luk oturumunun tamamlanmasinin ardindan,
veri toplamak amaciyla 6gretmenden, 6grencisi ile planlamasi yapilmis olan bir 6gretim oturumu
yapmas! talep edilmistir. Ogretmen, ogretimi yaptiginda video kaydini depolama alanina
ylikleyerek arastirmaci ile paylasmistir. Veri toplamak amaciyla yapilan 6gretim oturumlarinin
hi¢birinde 6gretmene bir geri bildirim saglanmamuistir.

Arastirma modeli geregince birinci katilimci ¢ifti ile uygulama oturumlari tamamlandiginda
tim katilimcilarla ilk toplu yoklama oturumlari gergeklestirilmistir. ilk toplu yoklama
oturumlarinin ardindan ikinci katilimci ¢ifti ile yukarida agiklanan uygulama evresine gecilmistir.
Bu evrenin tamamlanmasinin ardindan tiim katilimcilarda ikinci toplu yoklama oturumlari
yapilmustir. ikinci toplu yoklama oturumlarindan sonra iigiincii katiima ciftiyle uygulama
oturumlar1 ve ardindan tim katilimcilarla iiciincii toplu yoklama oturumlar1 diizenlenmistir.
Boylece arastirmada “tahminde bulunma”, “dogrulama” ve “yineleme” evreleri tamamlanarak
islevsel iliski ortaya konmaya calisiimistir. Toplu yoklama oturumlarinda uygulama evresi
tamamlanan katilimcilardan ADO yénteminin prosediirlerini takip etmeleri beklenmis ve buna
gore degerlendirilmislerdir. Uygulama evresini tamamlamayan katilimcilar icinse baslama diizeyi
evresi prosediirleri uygulanmistir. Katilimai ciftlerin bilgi aktarimi ve kogluk oturumlarini iceren
uygulama oturumlari, toplu yoklama ve izleme oturumlarinda c¢alismis olduklar1 taklit
becerilerine ve deneme sayilarina iliskin bilgiler Tablo 2’de gosterilmektedir. Tablo, uygulama
slirecinin siralamasi takip edilerek sunulmustur.
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Tablo 2.

Calisilan taklit becerileri ve deneme sayilari

118

Adi No 1. Oturum beceri ve 2.0turum beceri ve 3.0turum beceri ve deneme
deneme sayisi deneme sayis1 sayisl
1. Bolim:  Kovaya kiip atma (5) Kovaya kiip atma (7) Kovaya kiip atma (9)
Bilgi
aktarimi
2.Bolim:  Tencereye kapak Tencereye kapak kapama Kovaya kiip atma+tencereye
Kocluk kapama (8) (8) kapak kapama (10)
= 1.Yoklama Kovaya kiip atma + Kovaya kiip atma + Kovaya kiip atma +
3 tencereye kapak kapama tencereye kapak kapama  tencereye kapak kapama
2 (10) (®) (11)
E 2.Yoklama Kovaya kiip atma + Kovaya kiip atma + Kovaya kiip atma +
tencereye kapak kapama tencereye kapak kapama  tencereye kapak kapama +
+ bayrak sallama (8) + bayrak sallama (9) bayrak sallama (10)
3.Yoklama Basin iistiine nesne Basin listiine nesne Basin iistiine nesne koyma
koyma (8) koyma (9) (10)
Izleme Basin iistiine nesne
koyma (8)
1.Yoklama Uygulama evresi dncesi ~ Uygulama evresi dncesi Uygulama evresi 6ncesi
1. Bolim:  Kovaya kiip atma (6) Kovaya kiip atma (7) Kovaya kiip atma (9)
Bilgi
«  aktarimi
< 2.Bolim: Kovaya kiip atma (8) Kovaya kiip atma (6) Kovaya kiip atma (7)
2 Kogluk
;vs 2.Yoklama Kovaya kiip atma (5) Kovaya kiip atma (5) Kovaya kiip atma (6)
3.Yoklama Kovaya kiip atma (6) Kovaya kiip atma (8) Kovaya kiip atma (10)
Izleme Marakas sallama (7) Marakas sallama (6) Kovaya kiip atma+marakas
sallama (6)
1.Yoklama Uygulama evresi dncesi ~ Uygulama evresi dncesi Uygulama evresi 6ncesi
2.Yoklama Uygulama evresi dncesi ~ Uygulama evresi dncesi Uygulama evresi 6ncesi
1. Bolim:  Cubuga halka takma (5)  Cubuga halka takma (8) Cubuga halka takma (10)
Bilgi
aktarimi
2.Bolim:  Bardaktan su icer gibi Bardaktan su iger gibi Cubuga halka takma +
o Kogluk yapma (8) yapma (9) bardaktan su icer gibi yapma
S 5)
L;:) 3.Yoklama Cubuga halka takma + Cubuga halka takma + Cubuga halka takma +
@ bardaktan su icer gibi bardaktan su icer gibi bardaktan su icer gibi yapma
>
o yapma (10) yapma (5) 8
izleme Kiipleri tist tiste koyma Kiipleri tist tiste koyma +  Kiipleri iist liste koyma +
(10) cubuga halka takma + cubuga halka takma +
bardaktan su icer gibi bardaktan su icer gibi yapma
yapma (5) + araba slirme + tencereye

kapak kapama (5)

Tablo 2'ye bakildiginda her 6grenci igin farkli taklit becerilerinin 68retiminin yapildigi
goriilmektedir. Bunun nedeni 6grencilerin bireysel farkliliklarina ve 6grenme hizlarina uygun
olarak o&gretim yapilmis olmasidir. Ogretmenlere uygulanan egitim programinda amag,
ogretmenlerin ADO yéntemini hazirhk siireci de dahil olmak iizere uygulayabilmeleridir. Bunun
icin kogluk oturumlarinin her birinde 6gretmene tiim basamaklarla ilgili ayrintili ve olumlu
geribildirim saglanmistir. Bu kapsamda, 6gretmene 68rencisi i¢in uygun taklit becerilerine ve
deneme sayilarina karar vermesi, ¢calisma planini uygun sekilde hazirlayarak uygulamasi, bir
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beceride 6lciitiin karsilanarak (bes denemenin besinde veya 10 denemenin dokuzunda) yeni bir
becerinin dgretimine gecis yapmasi gibi konularda rehberlik edilmistir. Béylece 6gretmenin ADO
yonteminin  hazirhk ve yoéntemi uygulama siireclerine iliskin basamaklar1 dogru
uygulayabilmesinin yani sira bu kararlar1 verebilmesi saglanmaya calisiimistir. Dolayisiyla her
ogretmen kendi 6grencisine uygun oldugunu diisiindiigli beceri ile 6gretim yapmistir. Yine
Ogretmenler, 6gretilen becerinin oturumlarinin sonlandirilmasinda, baska bir deyisle yeni bir
beceriye gecis icin gerekli olan 6lciitii kendileri belirlemislerdir.

Izleme Oturumlari

Izleme oturumlari, tiim katihmcilarla uygulama oturumlarinin bitirilmesinin ardindan
yapilmistir. Bu amagla ti¢iincii, dordiincii ve besinci haftalarda izleme verilerinin toplanmasi
amaciyla 6gretmen-6grenci ciftleri oturumlar diizenlemislerdir. izleme oturumlari icin
ogretmenler 6zel planlama yapmak yerine devam eden o6gretim planlarina sadik kalinmis ve
halihazirda calisilan beceriye iliskin bir oturum yapilarak kayit altina alinmistir. Katilimci
ciftleriden ikisinden tiim izleme verileri toplanabilmis ancak Nil-Cem c¢iftinden sadece ilk izleme
verisi toplanabilmistir. Bunun nedeni oturumlarin gerceklestigi tarihlerde Cem’in rehabilitasyon
merkezine devam etmemesidir.

Guvenirlik

Arastirma sliresince yapilan baslama diizeyi, bilgi aktarimi ve ko¢luk oturumlarini igeren
uygulama, yoklama ve izleme oturumlarina iliskin, katilimc ¢iftler icin go6zlemcilerarasi
giivenirlik (GAG) ve arastirmaci icin uygulama giivenirligi (UG) verileri toplanmistir. GAG verileri,
biri 6zel egitim alaninda yiiksek lisans egitimi devam eden bir uzman ile arastirmaci tarafindan;
UG verileri ise doktora derecesine sahip bir uzman tarafindan degerlendirilmistir. Degerlendirme
oncesinde arastirmaci, uzmana arastirmanin amaglari ve kullanilacak olan formlar hakkinda bilgi
vererek hedef davranislar tzerinde tartismislardir. GAG verilerine iliskin bilgiler Tablo 3’te
gosterilmektedir.

Tablo 3.
Gozlemcilerarasi giivenirlik verileri
Gozlemcilerarasi Giivenirlik Verileri Toplam
Oturumlar Nil Cem Naz Ata Oya Ece Ortalama
Baslama Diizeyi %100 %100 %100 %100 %100 %100
1.Yoklama Oturumlari %100 %94.1 %100 %100 %100 %71.4
2.Yoklama Oturumlari %100 %100 %100 %100 %100  %66.6 9497.3
3.Yoklama Oturumlari %100 %95.2 %100 %100 %100 %100
Ogretim Oturumlari %100 %100 %100 %94.7 %100 %100
Kocluk Oturumlari %100 %100 %100 %93.7 %100 %100
izleme Oturumlari %100 %75 %100 %100 %100 %100

UG verilerinin toplanmasi amaciyla Skype programi lizerinden yiiriitiilen 6gretim ve kocluk
uygulamalarini iceren tiim uygulama oturumlar1 Camtasia programi araciligiyla kayit altina
alinmistir. Video kayitlar izelenerek UG formlar1 araciligiyla puanlama yapilmistir. Formlar egitim
programinin birinci béliimiiniin oturumlari icin 5 (sirasiyla, 27, 27, 37 27 ve 29 madde), kocluk
oturumlari i¢in 1 (26 madde) tanedir. Formlar program icerigindeki konulara ve telesaghk
uygulamas: prosediirlerine uygun olarak hazirlanmistir. Ornegin, programin birinci béliimii icin
“Ogretim icin gerekli olan teknolojik alt yap1 hazirlanmis m1? ADO yontemi ile calisilabilecek
beceriler hakkinda bilgi verildi mi? ADO yonteminde pekistire¢ kullanimi1 hakkinda bilgi verildi
mi?” gibi maddeler bulunurken; ko¢luk oturumu UG formunda, “Calisma plani gézden gecirildi mi?
DTT Uygulama yonergesi gozden gecirildi mi? Teknoloji etkin sekilde kullanildi mi?" gibi
maddeler bulunmaktadir. UG oturumlarinin %30’unun video kayitlarinin izlenmesiyle hesaplama
yapilmistir. Yapilan hesaplama sonucunda arastirmaci i¢in UG katsayisi tiim oturumlar i¢in %100
olmustur.
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Sosyal Gegerlik

Uygulanan egitim programinin sosyal gecerliginin belirlenebilmesi i¢in katilimci 6gretmenlerle
yari-yapilandirilmis goriismeler gerceklestirilmistir. Bunun i¢in amaca yonelik hazirlanmis olan
goriisme sorular1 kullanilmistir (Kizir, 2018). Sorular; programa katilim, egitimin uzaktan
verilmesi, egitimin stiresi, egitim materyalleri, programin birinci ve ikinci bolimleri ile
ogrencilere taklit becerilerini kazandirabilmelerini iceren alti sorudan olusmaktadir. Ug
o0gretmenle goriismeler telefon araciligiyla yapilmis ve sonrasinda yaziya aktarilmistir. Yapilan
goriismeler toplam 19’ 48” olmustur.

Elde edilen sosyal gegerlik verilerinde “teyit incelemesine” bakilmistir. GAG, “[(Goriis birligi
/ Gorus birligi + Gorilis ayriig)) x 100]” (Miles & Huberman, 1994) formiilii kullanilarak
hesaplanmistir. Teyit edilebilirlik ortalamasi %96.4 olmustur. Arastirmada aktarilabilirligin
saglanmasi icin siire¢ ayrintili olarak betimlenmis (Yildirim & Simgek, 2008). inandiricilik igin ise
katilimci 68retmenlerden birine goriismenin yaziya dokiilmus hali okutularak ifadelerin kendine
ait olduguna dair onay alinmistir. (Yildirim & Simsek, 2008).

Guvenlik ve Gizlilik

Bu arastirmanin tiim oturumlari ¢evrimici ortamda gergeklestirilmis ve veri paylasimlari internet
araciligiyla saglanmistir. Dolayisiyla giivenlik ve gizlilige y6enlik ek 6nlemlerin alinmasi gerekli
olmustur. Bu amagla arasatirmaci tarafindan bu arastirmaya 6zel eolarak bir mail hesabi agilmis
ve sifresi sadece kendisinde bulundurulmustur. Arastirmada toplanan veriler s6zii edilen mail
hesabina bagl depolama alaninda toplanmistir. Ayrica kayit altina alinan 6gretimler depolama
alnina kaydedildikten sonra 6gretmenlerden fgiincii kisilerle paylasmamalar1 ve kayitlar
silmeleri istenmistir.

Verilerin Analizi

Tek denekli arastirma desenlerinde elde edilen veriler ¢izgi grafigi yoluyla sunulmaktadir.
Dolayisiyla verilerin analiz edilmesinde gorsel analizden yararlanilmistir. Verilerin analizi
strecinde oncelikle her bir 6gretmen katilimei icin tiim evreler birbirleriyle, daha sonra her bir
katilimci birbirleriyle karsilastirilmistir. Veriler analiz edilirken cesitli formiiller kullanilarak
hesaplamalar yapilmistir. Buna goére uygulama siirecinde katilimcilarin performanslar1 ve
arastirmacinin uygulama giivenirligi hesaplamasinda “(Dogru Tepki Sayis1 / Toplam Tepki Sayisi
X 100)” formiilii kullanilirken; gézlemcilerarasi giivenirlik hesaplamasinda “(Goriis birligi / Gorts
birligi + Gériis ayrihgr) X 100” formiilii kullanilmistir (Tekin iftar, 2012).

Gorsel analizin yani sira Ortlismeyen veri analizi yapilarak egitim programinin
ogretmenlerin ADO yoéntemini uygulama becerisi kazanabilmesi iizerindeki etki biiytikIigii
hesaplanmistir. Ortiismeyen veri hesaplamasi yapilirken, “ikinci evrede birinci evrenin veri
aralig1 disinda kalan veri noktasi sayisi/ikinci evrede toplam veri nokta sayis1 X 100” formiilii
kullanilmistir (Tekin-iftar, 2012). Sosyal gecerlik verilerinin analizinde ise betimsel analiz
yapilmistir.

Ethics Declaration

In this study, all the rules stated to be followed within the scope of "Higher Education Institutions
Scientific Research and Publication Ethics Directive" were followed. None of the actions specified
under the title of "Actions Contrary to Scientific Research and Publication Ethics", which is the
second part of the directive, were not carried out.

The data of the study were collected in 2019 year and there is no ethics committee permission
document.

Bulgular

Bu béliimde, 6gretmenlerin ADO yoéntemini uygulayabilme ve katihmci 6grencilerin taklit
becerilerini kazanma durumlarina yonelik bulgular aktarilacaktir. Bunun yani sira értiismeyen
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veri analizi bulgulari verilerek programin 6gretmenler tizerindeki etki biiytikliigline iliskin bilgi
verilecektir. Son olarak sosyal gecerlik bulgular1 sunulacaktir.

Ogretmenlere iligkin Bulgular

Nil'in baslama evresi performansi ortalama %15.6 olmustur. Uygulamanin ardindan Nil'in ADO
kullanimina iliskin dogru yanit yiizdesi ortalama %97.1'e ¢ikmistir. Nil'in hem uygulama hem de
izleme oturumlarinin ardindan diizenlenen toplu yoklama oturumlarinin tamaminda dogru yanit
yuizdesi %100 olmustur.

Naz'in baslama evresi performansi ortalama %9 ve ilk toplu yoklama oturumu %22
olmugtur. Uygulamanin ardindan Naz'in ADO yéntemini kullanimina iliskin dogru yanit yiizdesi
ortalama %98.8 olarak gerceklesmistir. Naz ikinci yoklama oturumlarinda ortalama %99, tigiincii
yoklama oturumlarinda ise %99.6 dogru tepkide bulunmustur. Ayrica izleme oturumlarinda
dogru yanit yiizdeleri ortalama %99.5 olmustur.

Oya'nin baslama evresi performansi ortalama %17 olmustur. Oya'nin ilk yoklama
oturumlarinda dogru yanit ylizdeleri sirasiyla; ortalama %14.3 ve ikinci yoklama oturumlarinda
ortalama %8.6'dir. Uygulama sonrasinda Oya'nin ADO adimlarinin kullanimina iliskin dogru yanit
yluzdesi ortalama %99.6'dir. Oya'nin hem uygulama hem de izleme oturumlarinin ardindan
diizenlenen toplu yoklama oturumlarinin tamaminda dogru yanit ytzdesi %100 olmustur.
Ogretmenlere iliskin bulgular Sekil 3’'te gosterilmektedir.

Sekil 3.
Ogretmenlerin ADO yontemine iliskin dogru tepki yiizdeleri
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§Yoklama oturumlari A Ogretim oturumlart @Kocluk oturumlar: @ izleme oturumlar

Ortiisme analizi, tek denekli calismalarda etki biiyiikliigii hesaplamak ve bagimsiz
degiskenin giliciinli sayisal olarak ifade edebilmek amaciyla kullanilmaktadir (Karasu, 2011;
Tekin-iftar, 2012). Alanyazinda oértiismeme yiizdesi %75-80 iizerinde oldugunda yapilan
calismanin etkili oldugu (Karasu, 2011; Richards, 2018; Tekin-Iftar, 2012) ve %25’in altinda
olmas1 durumunda ise etkisiz oldugu (Karasu, 2011) belirtilmektedir. Katilimc1 6gretmenlerin
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baslama ve uygulama evreleri arasinda yapilan ortiismeyen veri analizi bulgularina gére tiim
katilimcilar i¢in 6rtiismeyen veri ylizdesi %100 olmustur. Bu durum bagimsiz degiskenin bagimh
degisken lizerinde oldukca etkili oldugunu géstermektedir. Sonug olarak értlismeyen veri analizi
bulgularindan yola ¢ikarak telesaglik yoluyla sunulan ko¢luk uygulamasini igeren egitim
programi, 68retmenler icin etkili bir uygulama olmustur.

Ogrencilere iliskin Bulgular

Nil-Cem ¢ifti, “nesneli biiyiik kas hareketlerinin taklit becerilerini” galismislardir. Cem’in baslama
evresi performansi %0 olarak belirlenmistir. Bunun yani sira Cem yapilan 6n degerlendirmede,
TTBKL’de bulunan becerilerden sadece kasigi1 tabaga koyma becerisini sergileyebilmistir. Yapilan
uygulama oturumlarinin ardindan Cem toplamda ti¢ taklit becerisi sergileyebilmis ve kovaya kiip
atma, tencere kapagi kapama ve bu iki becerinin bir arada gerceklestirilmesi becerilerini
kazanmistir. Uygulama evresi sonrasindaki herhangi bir evrede yeni bir taklit becerisini
sergileyememistir. Ayrica Cem rehabilitasyon merkezine devam etmedigi icin bir oturum disinda

izleme verisi toplanamamis ve Cem'in ileriki zamana yo6nelik performansi hakkinda yeterli bilgi
edinilememistir. Sonug olarak uygulanan programin olumlu etkileri oldugu dusiiniilmekle birlikte

Cem'in uygulama sonrasinda sinirl beceri sergiledigi sdylenebilir.

Naz-Ata ¢ifti, “nesneli biiyiik kas hareketlerinin taklit becerilerini” ¢alismislardir. Ata'nin
baslama evresi performansi ortalama %11 olmustur. Ayrica 6n degerlendirme sonucunda Ata,

TTBKL'de bulunan herhangi bir beceriyi sergileyememistir. Ata uygulama oturumlar siiresince
kovaya kiip atma becerisinde en fazla %55.5 dogru tepki diizeyine ulasmus, fakat olciitii (5/5 veya
9/10) Kkarsilayacak diizeyde edinememistir. Ancak uygulama sonrasi yapilan izleme
oturumlarinda Ata ' nin marakas sallama ve bu iki becerinin bir arada gerceklestirilmesi

becerilerini sergiledigi goriilmiistiir. Sonu¢ olarak uygulanan programin olumlu etkileri oldugu
diistiintilse de Ata’nin taklit becerilerini edinme diizeyinin oldukg¢a sinirh oldugu séylenebilir.

Oya-Ece cifti, “nesneli biiylik kas hareketlerinin taklit becerilerini” ¢alismislardir. Ece'nin
baslama evresi performansi ortalama %0 olmustur. Bunun yami sira Ece, 6n degerlendirme

sonuclarina gore, TTBKL'de bulunan becerilerden sadece kovaya kiip atma ve marakas sallama

becerilerini sergileyebilmistir. Ece, uygulama stirecinde toplamda alt1 beceri kazanmis ve ¢ubuga
halka takma, bardaktan su icer gibi yapma, kiipleri iist iiste koyma, araba siirme, tencerenin
kapagin1 kapama ve bu becerilerin karistirilarak sergilenmesi becerilerini edinmistir. Sonu¢
olarak uygulanan programin, Ece’nin taklit becerilerini kazanmasi tlizerinde diger katilimcilara
gore daha olumlu etkileri oldugu séylenebilir. Ogrencilerin uygulama 6ncesi ve sonrasi taklit
becerilerini sergileyebilme diizeyleri ve sayilar1 Tablo 4’'te gosterilmektedir.

Tablo 4.
Ogrencilerin taklit becerilerini sergileyebilme diizeyleri
Siirec Cem’in diizeyi Ata’'nin diizeyi ~ Ece’nin diizeyi
« Baslama evresi / TTBKL %0 performans %11 %0 performans
% g sonucu dizeyi / 1 performans diizeyi / 2
s 2 beceri diizeyi / 0 beceri
oo
S’:O beceri
. Uygulama ve yoklama 3 beceri 0 beceri 3 beceri
E @ evreleri
< g
& 5 :
2 3 Izleme evresi 0 beceri 3 beceri 3 beceri
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Sosyal Gegerlik Bulgular

Arastirmanin sosyal gecerliginin belirlenebilmesi amaciyla 06gretmenlerin gorislerine
basvurulmustur. Buna gore, arastirmaya katilan 68retmenlerin tamami programa katilmaktan
dolayr memnuniyetlerini dile getirmislerdir. Ayrica programi yararli bulduklarini, programin
stresinin yeterli oldugunu, kullanilan egitim materyallerinin yararli oldugunu, programin
aciklayici, egitici ve destekleyici bulduklarini ifade etmislerdir. Bunun yani sira Nil ve Naz, internet
alt yapisinin yetersiz olmasi nedeniyle zaman zaman baglanti giiciiniin diisiik olmasini bir sorun
olarak gostermislerdir. Sonug olarak, 6gretmenlerin tamami programa iliskin genel olarak olumlu
goriis bildirmisler ve memnun kaldiklarini ifade etmiglerdir. Ogretmenlerin programa iliskin
bildirmis olduklar1 gortislerden yola c¢ikarak, telesaglik ko¢luk iceren egitim programinin sosyal
gecerliginin oldugu sdylenebilmektedir.

Sonug ve Tartisma
Sonug¢

Sonug¢ olarak, OSB olan c¢ocuklarla ¢alisan 6gretmenlerin, Ogrencilerine hedeflenen taklit
becerilerini 6gretebilmeleri amaciyla uygulanmis olan telesaglik yoluyla sunulan kocluk iceren
egitim programi, ogretmenlerin ADO yoéntemini uygulama becerisi kazanmasinda ve
strdiirmesinde etkili olmustur. Ancak c¢ocuklar icin taklit becerilerinin kazanilmasinda ve
sturdiiriilmesi tizerinde olumlu etkileri olmakla birlikte 6grenciler icin ek ¢alismalarin yapilmasina
gereksinim duyulmaktadir. Ayrica, uygulanan egitim programi katilimci 6gretmenler tarafindan
yararli ve destekleyici bulunmustur. Bunun yani sira, arastirmanin sonuclarina dayanarak,
telesaglik kocluk uygulamalarinin 6gretmenlerin gereksinim duyduklari alanlarda bilgiye
ulasmalarini kolaylastirdig: sdylenebilir. Ek olarak, zaman esnekligi saglamasi, ulasim sorununu
ortadan kaldirmasi ve ek bir maliyet getirmemesi nedeniyle uzaktan egitim, geleneksel egitim
ortamlarinin bir alternatifi olarak diistiniilebilir.

Tartisma

Arastirma bulgulari, telesaglik yoluyla sunulan kocluk iceren egitim programinin, 6gretmen
katilimcilar i¢cin belirlenen hedefleri kazanmalarinda etkili oldugunu gostermektedir. S6z konusu
etkilerin programin icerigiyle iliskili oldugu diisiiniilmektedir. Buna gére program sadece ADO
yontemine iliskin teorik bilgi aktarimi iizerine planlanmamis ayni zamanda uygulama siirecinde
Ogretmenlerin uygulama basamaklarini dogru olarak yapabilmeleri icin desteklendikleri kogluk
bolimiine de yer verilmistir. Programin ilk boéliimiinde 6rnek videolara yer verilmis ve
ogretmenlere dogru uygulama yapabilmeleri icin model olunmustur. Programin ikinci bolimii
olan kocluk oturumlarinda ise 6gretmenlere sozlii ve yazil geri bildirim verilerek yéntemi dogru
uygulayabilmeleri konusunda hem tesvik edilmis hem de desteklenmislerdir. Bu sekilde
O0gretmenin materyal ve etkinlik secimi, calisma plani hazirlama ve uygulama prosediiriinde zayif
oldugu konularda kendilerini gelistirmesi mimkiin olmustur. Bunun yani sira kog¢luk
uygulamasinda, arastirmacinin sinif icerisinde fiziksel olarak bulunmayarak cevrimici ortamda
herhangi bir miidahalede bulunmadan gézlem yapmasinin da olumlu bir etkisinin oldugu
sOylenebilir. Boylece o6gretmen-6grenci etkilesiminin bozulmamasi ve 06grenci dikkatinin
dagilmamasi saglanmistir. Alanyazinda benzer sekilde, 6gretmenlere veya uzmanlara 6gretim
yaptiklar1 siirecte, uzaktan kog¢luk destegi sunulmasinin olumlu sonuclar sagladigin1 gésteren
arastirmalar bulunmaktadir (Barkaia vd., 2017; Coogle vd., 2018; Degirmenci, 2018; Fisher vd.,
2014; Horn vd., 2019; Neely vd., 2019; Tunc Paftali, 2018).

Programin etkili olmasindaki diger bir etken, uygulanan programin bireysel olarak
yuriitiillmesi ve teorik bilgi aktariminin sunus yoluyla yapilmasi olmustur. Uzaktan kocluk
uygulamalarinin yapildig1 ¢alismalara bakildiginda, genellikle katilimcilara bilgi aktariminin 6zel
olarak hazirlanmis Web siteleri aracihigiyla yapildig1 ve katilimcilarin 6z-yonlendirmeli olarak
slireci tamamladiklar1 goérilmektedir (Degirmenci, 2018; Fisher vd., 2014; Tung Paftal;, 2018).
Ancak bu calismada, ¢evrimicgi ortamda video konferans yoluyla katilimci 6gretmenlere birebir

sunum yapilmistir. Béylece 6gretmenlerin 6grenme hizlari, mesleki deneyimleri ve OSB'ye iliskin
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bilgi diizeyleri g6z 6nlinde bulundurularak, sunum yapilan konular tizerinde, gereksinim duyulan
0Olcii ve siirede bilgi aktarimi yapilmistir.

Baska bir etken, arastirmacinin kocluk kapsaminda, 6gretmen-6grenci ciftinin yaptigi
ogretim etkinligini kaydetmesi ve 6gretmene gozlem sonrasi geri bildirim verirken video kaydi
izleyerek 6gretmenin kendi performansini degerlendirmesidir. Ogretmenin, video kayd izlerken
kendi gli¢lii ve zayif yonlerini gérmesi ve kogtan geri bildirim almasi uygulama basamaklarini
dogru sekilde yapmasina iliskin énemli dl¢lide katki saglamistir. Ayrica 6gretmenlerin egitim
materyallerine erisimlerinin kolay olmasi ve istedikleri zaman ulasabilmeleri de baska bir etken
olmustur. Ek olarak programin ¢evrimici yiiriitiilmesi nedeniyle 6gretmenlerin, ulasim, maliyet ve
zaman konularinda ek yiik getirmeden bir uzmana ulasabilmis olmalari da énemli bir etken
olmustur. Alanyazinda uzaktan egitimin yararlarina yonelik s6z konusu vurgunun cesitli
calismalarda yapildigi goriilmektedir (Fisher vd., 2014; Neely vd., 2019; Wainer & Ingersoll,
2015).

Telesaglik kogluk iceren egitim programinin etkili olmasinda, programin 6zelliklerinin yani
sira program sayesinde 6gretmenlerin yasadigi olumlu deneyimlerinde 6nemli bir rol oynadig
diigiiniilmektedir. Ogretmenlerin, program siirecinde kazandiklari ADO yontemi uygulama
becerisi sayesinde oOgrencilerinde gordiikleri degisim ve ailelerin memnuniyetlerini dile
getirmeleri mesleki doyum saglamalarina da katkida bulunmustur. Yasadiklari olumlu
deneyimler, 6gretmenlerin programa devam etme, kendilerine verilen gorevleri yerine getirme
ve yontemi uygulama konusunda istekli olmalarina neden olmustur. Bu durum programin etkili
olmasini saglayan etkenlerden biri olarak diistiiniilmektedir. Kizir (2018)’in yapmis oldugu
calismada da, annelerin yasadigi olumlu deneyimlerin, programin etkili olmasina katki sagladigi
vurgulanmistir.

Arastirmanin ikinci bulgusu ise, uygulanan programin katilimci ¢ocuklarin temel taklit
becerilerini sergileyebilmelerinde olumlu etkileri oldugu ancak gergek bir etkiden s6z edebilmek
icin ek calismalara gereksinim olabilecegi yoniindedir. Uygulama oturum sayilarinin,
katilimcilarin, bekleme siiresinin esitlenmesi amacini tasiyan etik kaygilar ve dis etkenleri kontrol
etme zorlugu nedenleriyle belirli bir ol¢iitii karsilamalar1 s6z konusu olamamistir. Katilimci
ogrencilerin ikisi uygulama oturumlarinda baslangi¢ performanslarindan daha fazla sayida taklit
becerisi sergilerken; Ata uygulama oturumlarinda belirgin bir performans artis1 gésterememistir.
Yine de Ata’nin izleme oturumlarina iliskin performans diizeyi umut vaat etmektedir.

Arastirmanin son bulgusu programin sosyal gecerliginin belirlenmesine iliskin olmustur.
Buna gore 6gretmenlerin, program kapsaminda sunulan bilgi aktarimi ve koc¢luk uygulamalarina
dair oldukg¢a olumlu goriisleri ve deneyimleri oldugu belirlenmistir. Katilimci 6gretmenler, ulasim,
maliyet ve zaman sorunu yasamadan, isbasinda uzman destegi almaktan dolayr memnun
kaldiklarini ifade etmislerdir. Program dncesinde yontem uygulamaya yonelik bilgi diizeylerinin
oldukca yetersiz oldugunu, sonrasindaysa arttigini ve bu durumun mesleki 6z giivenlerini
arttirdigini soylemislerdir. Katilimcilarin programa iliskin memnuniyet ifadelerine dayanarak
programin sosyal gecerliginin yiiksek oldugu so6ylenebilir. Alanyazinda uzaktan kocluk
uygulamalarinin yer aldig1 egitim programlarinda da benzer sekilde sosyal gecerligin yiiksek
oldugu calismalar bulunmaktadir (Barkaia vd., 2017; Coogle vd., 2018; Neely vd, 2016).

Ogretmenlere uygulanmis olan egitim programinin belirlenen hedeflere ulasmada olumlu
etkileri olmasina ragmen bazi sinirliliklar1 bulunmaktadir. Bunlardan ilki 6grencilerin egitim
aldiklar1 rehabilitasyon merkezine haftada sadece 2 ders saati gelmeleri ve egitim almalaridir.
ADO uygulamalari, haftada en az 20-25 saat olmak iizere yogun bir sekilde yapilmalidir (Kircaali-
Iftar vd., 2014). Bu durum 6grencilerle yogun sekilde 6gretim oturumlar diizenlenememesine ve
ogrencilerdeki ilerlemenin istenen diizeyde olamamasina neden olmustur. Ayrica 6grenciler,
hasta olduklarinda veya ailenin 6zel durumlar1 nedeniyle merkeze getirilemediklerinde de
ogretimler aksamaktadir. Bazen 6grencilerin 2-3 hafta iist liste merkeze devam edemedikleri
zamanlar olmustur. Bu durum 6grencilerin, 68retimi yapilan taklit becerilerinde uzun stire
belirlenen olgiiti (5/5 veya 9/10) karsilayamamalarina neden olmustur. S6z konusu sinirliligin
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ogrencilere iliskin verilerde degiskenlige yol acabilecek etkenlerden olabilecegi ve arastirma
bulgularini etkileyebilecegi diistiniilmektedir. Bunun 6niine gecmek icin 68rencilerin belirlenen
Olciitii karsilamalari veya kararl veriye ulasabilmek icin daha fazla sayida oturum yapma yoluna
gidilebilirdi. Ancak hem yukarida ifade edile etik kaygilar hem de siirenin uzamasi nedeniyle
arastirmanin dis etkenlerini en aza indirme konusunda sorun yasanabilecegi diisiincesiyle her
hatilimci i¢in standart oturum sayilar1 belirlenmistir.

Arastirma kapsaminda Ogrencilerin temel taklit becerilerinin sergilemelerine iliskin
performanlarin1 belirlemek amaciyla degerlendirmeler yapilmistir. Bu siirecte 6grenciler,
degerlendirme araglarinin ilk basamaklarinda degerlendirmeye Kkatilmiglar ancak son
basamaklarda devam etmek istememisler ve problem davranislar sergilemeye baslamislardir.
Arastirmaci bu durumda, kalan basamaklara iliskin puanlamay1 ¢ocuklarin 6gretmenlerinden ve
ebeveynlerinden bilgi alarak gerceklestirmistir. Belirtilen sinirhiligin arastirmanin bulgularini
etkileyebilecegi disiiniilmekle birlikte ti¢ katilimci 6grencinin de TTBKL'nin ilk iki basamaginda
(nesneli ve nesnesiz bliyilk kas hareketlerinin taklidi) yeterli puani alamayarak taklit
becerilerindeki performanslarini yaklasik olarak ortaya koyduklar1 sdylenebilir. Bu durumun
oniine gecmek icin 6n degerlendirme oturumlar: tekrar diizenlenebilirdi ancak arastirmanin
telesaglik yoluyla yapilmasi nedeniyle gerceklestirilmemistir. Bu durum uzaktan 06zel egitim
calismalarinin temel sinirliligi olarak disiiniilebilir.

Arastirmanin bagka bir sirlilig, Nil-Cem ciftinden son iki izleme verisinin
toplanamamasidir. Ata’'nin ikinci ve tgiincl izleme oturumlarinin diizenlendigi stirecte ailevi
nedenlerle rehabilitasyon merkezine devam edememesi verilerin toplanamamasina neden
olmustur. Dolayisiyla, Cem’in taklit becerilerini 6grenmeye devam etmesi ve Nil'in kazanmis
oldugu ADO uygulama becerisini siirdiirme durumuna iliskin yeterli bulguya ulasilamamistir.
Buna ragmen ilk izleme verisinden yola c¢ikarak Nil'in silirdiirme egiliminde oldugu
diistiniilmektedir.

Arastirmanin diger bir smnirlilig1 ise deneysel siire¢ sonrasinda genelleme verilerinin
toplanmamasidir. Ogretmenler, merkez miidiiriiniin yaptig1 program dahilinde her hafta ayni
saatlerde, ayni cocuklarla ve her zaman ayni1 sinifta 6gretim oturumlarini gerceklestirmektedirler.
Dolayisiyla, ortam, zaman ve kisi genellemesine yonelik oturumlar diizenlemek, arastirmanin
yapildig1 rehabilitasyon merkezinin kurallarini ve akisin1 bozmamak i¢in gercgeklestirilmemistir.

Gelecek arastirmalarda program, farkl yetersizlik gruplarina yonelik olarak veya OSB olan
cocuklara farkli becerilerin 6gretimi i¢in planlanabilir. Ayrica, programin birinci b6liimii ¢evrimigi
ortam yerine bir web sitesi aracilifiyla sunulabilir. Ek olarak programin sunulmasinda gerg¢ek
ortam ve cevrimici ortama iliskin karsilastirma ¢alismalar1 planlanabilir.

Uygulama alaninda, 6zel egitim alaninda gérev yapan tiim 6gretmenler icin uzaktan kog¢luk
uygulamalar1 yayginlastirilabilir. MEB, bu amacla uzaktan egitim merkezleri kurabilir ve 6zel
egitim Ogretmen ve uzmanlarinin buralarda istihdam edilmesini saglayabilir. Ayrica,
kaynastirma/biitiinlestirme uygulamalari kapsaminda sinifinda 6zel gereksinimli 6grencisi
bulunan 6gretmenlere 6zel egitim destegi, uzaktan egitim yoluyla sunulabilir. Uzaktan egitim
merkezlerinde uzman egitiminin yani sira aile egitimine de yer verilebilir.
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Extended Abstract
Introduction

This study aimed to determine the effectiveness of an online training program developed for
families not only on preschool teachers’ learning the Discrete-Trials Teaching Method (DTT) who
work with children with Autism Spectrum Disorder (ASD) but also on their teaching the target
imitation skills to their students. For this purpose, the following research questions directed the
current study:
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a) Is the training program including telehealth coaching effective on preschool teachers’
learning and implementing the DTT method, and on maintaining their application of the method
following their training?

b) Is the training program including telehealth coaching effective on ASD children’s
acquisition of basic imitation skills?

c) What is the social validity of the training program including telehealth coaching?

Method

The participants of the study were three preschool teachers working in a special education and
rehabilitation center in Mugla, a district of Marmaris, and three children with ASD taking
education in the center. As the research model, the “multiple probe design with probe conditions
across subjects”, one of the single-subject research models, was used. In the study, the
independent variable was an online training program which was previously developed for
mothers of children with ASD and which included training and coaching sessions. In the study, all
the sessions were organized using the Skype software. The dependent variables in the study were

the teachers’ teaching imitation skills to their students by taking the DTT steps and the students’

performing the basic imitation skills taught to them. For the analysis of the data collected in
relation to the effectiveness of the program implemented in the study, visual analysis and non-
overlapping data analysis were conducted.

Results

Nil's baseline performance level was on average %15.6. Following the implementation, Nil’s
correct response percentage regarding the use of the DTT steps to on average %97.1. Nil’s correct
response percentage was %100 for all of the full probe sessions organized following the
implementation phase and maintenance phase.

Naz’s baseline performance level was on average %9 and the first full probe session was
%22. Following the implementation, Naz’s correct response percentage regarding the use of the
DTT steps to on average %98.8. Naz's correct response levels were on average %99, in the second
probe sessions, and %99.6, in the third probe sessions. In addition, her correct response
percentages were on average %99.5 in the maintenance sessions.

Oya's baseline performance level was on average %17. Oya's correct response percentages

were on average %14.3 in the first probe sessions and on average%8.6 in the second probe
sessions, respectively. Following the implementation, Oya’s correct response percentage
regarding the use of the DTT steps to on average %99.6. Oya's correct response percentage was
%100 for all of the full probe sessions organized following the implementation phase and
maintenance phase.

The dyad of Nil and Cem studied the imitation skills associated with “large muscle
movements with objects.” Cem’s baseline performance was 0%. In addition, Cem was able to
perform only the skill of putting a spoon on a plate, which was among the “Large muscle
movements with objects” listed in the “Basic Imitation Skills Checklist (TTBKL)”. After the
implementation sessions, Cem was able to learn three imitation skills in total and gained the skills
of throwing cubes in the bucket, closing the pot lid, and performing these two skills together. He
could not learn a new imitation skill at any stage after the implementation phase. In addition, since
Cem did not attend the rehabilitation center, data could not be collected except for one session
and information could not be obtained about Cem's performance in the future. As a result,
although it is thought that the implementation program has positive effects, it can be said that
Cem learned limited skills.
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The dyad of Naz and Ata studied the imitation skills regarding “large muscle movement with
objects.” Ata’s baseline performance levels were 11% on average and were unable to perform any
of the skills among the “Large muscles movements with objects” found in the TTBKL. During the

implementation, Ece’s correct response percentages increased to a maximum of 55.5% in the

ability to throw cubes in the bucket, but could not accomplish the criterion (5/5 or 9/10).
However, in the follow-up sessions held after the implementation, it was seen that Ata learned the
skills of swinging the maracas and performing these two skills together. As a result, although the
program is thought to have positive effects, Ata's level of gaining imitation skills was quite limited.

The dyad of Oya and Ece studied the imitation skills regarding “large muscle movements
with objects.” Ece’s baseline performance level was 0%. In addition, Ece managed to perform only
the skills of “driving a toy car” and “rumba shaking” among the “Large muscle movements with
objects” found in the TTBKL. Ece learned six skills in total during the implementation process and
acquired the skills of putting a ring on a stick, pretending to drink water from a glass, putting
cubes on top of each other, driving a car, closing the lid of the pot and displaying these skills by
mixing them. As a result, the program had more positive effects on the acquisition of Ece's
imitation skills than the other participants.

The preschool teachers’ views were captured in order to determine the social validity of the
study. Accordingly, all three of the teachers participating in the study stated that they were
satisfied with having taken part in the program. In addition, they reported that they found the
program to be beneficial, that the duration of the program was sufficient, the materials used were
deemed useful, and that they considered the program to be informative, instructive and
supportive.

Conclusion and Discussion

As a result, the training program including telehealth coaching has been effective in teachers'
learning the DBT method and maintaining the skills they have learned. However, although it has
positive effects on children's learning of imitation skills, additional studies are needed. In addition,
the implemented training program was found useful and supportive by the participating teachers.
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Sosyal Bilgiler Dersinde Uyguladiklar1 Coklu Zeka Etkinliklerinin Miilteci
Ogrencilerdeki Yansimalarina iliskin Ogretmen Goriislerinin Incelenmesi

Oz

Ogretmenlerin sosyal bilgiler dersinde uyguladiklar ¢oklu zeka etkinliklerinin miilteci 6grencilerdeki
yansimalarina iliskin gérislerinin incelenmesi amaciyla yapilan bu ¢alismada nitel arastirma yontemi
kullanilmustir. {lkokul dérdiincii simfta gérev yapmis ve sinifinda miilteci égrenci bulunan 10 simf
Ogretmeni arastirmanin ¢alisma grubunu olusturmustur. Arastirma fenomenoloji deseni ile yiirttiilmiis,
veriler yar1 yapilandirilmis goériisme formu ile toplanmistir. Calismada, elde edilen veriler igerik
analizine tabi tutulmustur. Calismada yer alan 6gretmenler; miilteci 6grencilerin ¢ogunlukla ¢oklu zeka
etkinliklerine aktif katilm gosterdigini, bu etkinliklerin akilda kaliciigl arttirdigini, kavramayi
kolaylastirdigini, 6grenilen bilgilerin etkisini arttirdigini ve ilgi ¢ektigini ifade etmistir. Sosyal bilgiler
dersinde miilteci 68rencilerin dil yetersizligi, kelime ve kavram eksikligi, materyal ve ortam eksikligi
gibi nedenlerle zorluklar yasadiklari sonucuna ulasilmistir.

Anahtar Kelimeler: Coklu zeka etkinlikleri, Miilteci 6grenciler, Sosyal bilgiler

Introduction

Social studies course is a collaborative course with many disciplines such as history, geography,
psychology, economics, philosophy, sociology, political science, anthropology, and law. Due to its
scope, its structure that addresses multiple intelligences areas shows that this course is an
important tool in revealing children's talent areas. With its interdisciplinary approach, the social
studies course offers students many different fields, teaches them to use these fields together,
and also helps students discover their skills (Kabapinar, 2019). Of course, achieving these goals
is possible with the use of the right approach, theory and tools in education.

Many changes have been made in our education system, with the move away from the
traditional understanding of education and the emergence of contemporary education
approaches. One of the most important of these changes has been the adoption of a student-
centered education approach (Milli Egitim Bakanligi [MEB], 2018). Along with contemporary
educational understandings, "multiple intelligences theory" has also taken place as a theory
adopted in the field of education in terms of observing the individual differences of the student,
advocating that each individual can develop, and presenting different educational dimensions.

The theory of multiple intelligences, put forward by Gardner, argues that there are
different types of intelligence, each of which has equal importance. Accordingly, talent and
success can differ in individuals according to the type of intelligence they have, so learning styles
of individuals can change (Giirel & Tat, 2010). At this point, the teacher will be able to organize
an effective education process as much as he takes the differences seriously.

Every child is a unique individual with their talents and characteristics. Accordingly, the
education to be given should also have this originality. The level that each student has before
coming to the class and the level they can reach at the end of the education are different. While
some students may stay below the level despite working all year, some students can easily reach
that level. Each student can be brought to their potential level with differentiated teaching tools
and multiple intelligences theory (Levy, 2008). As long as our understanding of education takes
into account individual characteristics, we will be able to offer a program that will address the
needs of each student. At this point, among educators and practitioners, the view that each
individual can be successful, but the process of achieving this success may be different, should be
accepted and put into practice. This view, supported by the theory of multiple intelligences and
facilitated by its acceptance, adds a lot of richness and diversity to the course with different
teaching strategies. Thanks to the mention of different fields and types of intelligence in a lesson
taught based on the theory of multiple intelligences, the number of active students in the lesson
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increases and many children are given a chance of success (Bas, 2011). In addition, the theory of
multiple intelligences is a theory suitable to be a tool in line with the targeted goals by
associating it with the interdisciplinary approach of the social studies course (Sener, 2013).

Learning by using different intelligence areas provides the chance to reach more students
and learn more easily. Although the theory of multiple intelligences is not a goal, it can be used
as an effective tool to achieve different goals (Talu, 1999). 21st century teachers who will use
this tool should also have a rich variety of competencies as well as the ability to follow and adapt
to changes (Erdem & Keklik, 2020). For this reason, education and training activities in schools
should be arranged in such a way that each student can reach the highest point of their capacity.
The use of multiple intelligences principles in these arrangements is considered important in
reaching each student. Such studies, which take into account individual differences, will provide
many benefits, especially in increasing the academic success of students with special needs or
refugee students and facilitating their adaptation to social life (Aykut, 2019).

There are many problems that refugee students face, especially in the educational
environment (Avci, 2019; Borii & Boyaci, 2016; Tanrikulu, 2017). It is thought that multiple
intelligence activities can be benefited from in studies carried out to minimize these problems
within the framework of academic success. As with every child, the discovery of interests and
abilities of refugee children and making investments in these areas will help to overcome the
problems. Considering the scope of the social studies course, it can be said that the multiple
intelligence activities to be used in this course will have many positive effects on students.

The social dimension of education, which consists of individual and social dimensions, is
included in the education system with the aim of integrating the individual and society, gaining
values and behaviors, and transferring cultural elements. At this point, the social studies course,
which includes citizenship education, aims to raise effective citizens with the knowledge and
skills they have gained and to bring them into the society. In order to ensure integration with
these principles, individuals from all segments of society should be included in the process. It is
necessary to ensure the adaptation of disadvantaged groups such as refugee students to society
and education (Kizil & Donmez, 2017). The majority of the citizenship awareness of primary
school students is gained through social studies course. Integration of refugee students in this
age range into society can be achieved by giving the necessary importance to the social studies
course.

When the literature on the problem is examined, it has been determined that teaching
based on multiple intelligence has a positive effect on success, cognitive skills, recall level, and
increasing the permanence of information (Azar, Presley & Balkaya, 2006; Ko¢ & Sahin, 2014;
Ozyillmaz Akamca & Hamurcu, 2005) and its use in social studies course is more effective in
increasing academic achievement than other methods (Kog¢ & Sahin, 2014), students enjoy these
activities, provide an opportunity to reveal their talents, and considering intelligence
characteristics in the planning of the lesson increases student success (Giilfirat Kibriz, 2016;
Yilmaz, 2002; Yilmaz, 2008). It is seen that activities based on multiple intelligences are
beneficial not only for students with normal development, but also for students with special
needs. An experimental study conducted with dyscalculic students in 3rd and 4th grades showed
that instructional activities based on multiple intelligences increased students' academic
achievement and motivation for learning (Al Zoubi & Al Adawi, 2019). Encountering students
with activities that appeal to more than one intelligence type helps them both experience other
learning styles and increase the permanence of what they have learned. Teachers who conduct
their lessons in this way enable their students to discover their potential by experiencing many
different learning styles.

In studies conducted with refugee students, it is seen that these students mostly
experience academic failures due to language problems (Cirit Karaaga¢ & Giiveng, 2019; Secgin
& Erten Ozalp, 2020). However, the language problem experienced by refugee students leads to
a lack of interest in the social studies course and low academic achievement (Secgin & Erten
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Ozalp, 2020). It is thought that the wide scope of the social studies course and its country-
specific content can be a compelling factor for refugee students.

When the studies are examined, no research has been found that examines the use of
multiple intelligence activities within the scope of the social studies course for refugee students.
For this reason, this research has been deemed important in order to fill this gap in the literature
and to contribute to the trainings for refugee students.

Purpose of the Research

In this study, it is aimed to examine the opinions of the classroom teachers about the
reflections of the multiple intelligence activities they apply in the social studies course on the
refugee students in their classrooms. Within the scope of the research, answers to the following
questions were sought:

1. How is the participation of refugee students in the multiple intelligence activities applied
by the classroom teachers in the social studies course?

2. What is the effect of multiple intelligence activities applied by classroom teachers in
social studies courses on permanent learning on refugee students?

3. What are the difficulties experienced by refugee students in the social studies course?

4. What are the difficulties experienced by refugee students in multiple intelligence
activities used by classroom teachers?

Method
Research Model

The research was carried out as a qualitative study in order to examine the effect of multiple
intelligence activities applied by classroom teachers in the social studies course on the education
of refugee students. Phenomenology method, one of the qualitative research designs, was
preferred in terms of providing an in-depth study. In phenomenology studies, it is aimed to
make sense of people's experiences and the experiences, experiences and meanings related to
the phenomena determined in these studies are examined (Biiyiikoztiirk et al., 2020; Giindogdu
& Eken, 2020). In the study, phenomenology was used as a method to examine the experiences
and lives of classroom teachers. In order to collect the research data, interview technique was
used.

Study Group

In order to examine the problem discussed in the research in depth, a study group was formed
according to purposeful sampling. Individuals who have experience in the situation or subject
determined in purposive sampling are selected in order to form a rich working group (Yagar &
Dokme, 2018). In this study, a study group was formed by selecting primary school teachers
according to the criteria determined in accordance with purposive sampling. Within the scope of
the research, primary school teachers working in public schools affiliated to the Ministry of
National Education in Istanbul in the 2020-2021 academic years, teaching or having taught the
fourth-grade level and having refugee students in their class were selected. According to these
criteria, 10 classroom teachers participated in the study on a voluntary basis and interviews
were conducted. Demographic information of the study group is given in Table 1.

Table 1.
Demographic information of classroom teachers participating in the research

Between 40-49
Between 50-59

Variables f
Gender Female 2
Male 8

Age Between 30-39 3
6

1
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Professional Between 1-10 years 2
seniority Between 11-20 years 3

Between 21-30 years 5
Graduated Elementary school teacher 8
department Public education 1

Geological engineer 1
Class size Between 10-20 students 2

Between 21-30 students 8
Number of Between 1-5 9
refugee students Between 6-12 1

in the classroom

When Table 1 is examined, it is seen that two of the participants are women and eight are
men. Most of the participants are between the ages of 40-49 and their professional seniority is
between 21-30 years. The graduated department from is mostly elementary school teaching.
Class size is mostly 21-30 people and the number of refugee students in the class is between 1-5
people.

Data Collection Tools

In phenomenology studies, interviews are used as a data collection method in order to access
individual experiences in depth. In this study, a semi-structured interview form for teachers was
created by the researchers in the light of the purpose of the research and the literature. For the
prepared interview form, it was aimed to ensure internal validity by taking the opinions of three
academicians and a classroom teacher who are experts in their fields. In line with the opinions
obtained, the interview form was given its final form.

The semi-structured interview form consists of two parts. In the first part, questions about
the demographic information of the participants, and in the second part, questions about the
reasons why refugee students had difficulties in the social studies course, the multiple
intelligence activities preferred to be used in the teaching process and the effects of these
activities were included.

Data Collection and Analysis

The data were obtained from the teachers who voluntarily participated in the research. In the
study, interviews were conducted using semi-structured interview form prepared by the
researchers. Semi-structured interviews are preferred more than other types of interviews in
terms of providing flexibility and allowing them to focus on the subjects. Semi-structured
interviews include predetermined questions. New questions are developed in response to the
answers given along with the questions asked during the interview (S6zer & Aydin, 2020). In the
study, semi-structured interviews were preferred as they provide the flexibility to ask new
questions and the freedom to examine the phenomenon in depth.

The research data were collected through interviews made over the remote interview
platform called Zoom because of the pandemic. During the interviews, pre-prepared questions
were asked to the participants. In order to analyze the data, the interviews were recorded with
the permission of the participants. The interviews lasted for the shortest 17 minutes and the
longest 39 minutes. Interview recordings were listened to and transcribed, and the obtained
data were analyzed using content analysis. In the content analysis, the data were examined,
repeated and related expressions were taken into account and in this way, sub-codes, codes and
themes were reached. In the interviews, the questions were expressed clearly and precisely. By
sticking to the raw data, direct quotations from the opinions are given in the findings section.
The teachers participating in the study were coded as 01, 02, 03.....

Validity and Reliability

In order to ensure internal validity in the study, many studies were examined and the literature
was scanned and the opinions of field experts were consulted. Semi-structured interview forms
were formed with the knowledge gained from the literature and the opinions of field experts. In
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order to increase the external validity of the research and to ensure that it can be generalized in
similar situations, all stages of the research were tried to be explained in detail. For this reason,
the method, design, study group, data collection tools, data collection and analysis of the
research are mentioned in detail.

In order to increase the internal reliability of the research, direct quotations from the
participants’ opinions are given in the findings section. For the reliability of the research, expert
opinions were sought at all stages such as preparing the interview forms, controlling and
analyzing the data, and creating the themes, codes and sub-codes. In the themes and sub-codes
created, the codes were compared by taking the opinions of three academicians besides the
researcher. As a result of these opinions, the data were finalized. In order to ensure the
reliability of the themes and codes obtained, Miles and Huberman's (1994) "Consensus /
(Agreement + Disagreement) x 100" formula was used. As a result of the formula, the reliability
rate was calculated as 88%. Miles and Huberman (1994) state that the data is reliable if the
result is above 80%. In this case, the data coding is considered to be reliable because the
reliability rate detected is over 80%. The findings regarding the external reliability of the
research were explained in detail and the study processes were described in detail.
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Results

In this section, the findings obtained from the views of the classroom teachers on the effect of
multiple intelligence activities applied in the social studies course on the education of refugee
students are given in a table. In order to support the findings, the opinions of the participants
were given directly under the tables with the codes assigned to them.

Table 2.
Teachers'views on the participation of refugee students in multiple intelligence activities
Theme Code Sub-codes f
Active participation 10
Positive Building intimacy 3
Attract attention 2
Participation in Visual support 1
multiple Preliminary preparations 1
intelligence
activities Negative Turkish insufficiency 2
Lack of attention 2
Inability to perceive 1

In Table 2, teachers' opinions regarding the participation of refugee students in multiple
intelligence activities are coded as positive and negative. 10 of the classroom teachers who gave
a positive opinion stated that refugee students actively participate in multiple intelligence
activities; three of them stated that multiple intelligence activities contribute to establishing
rapport with refugee students; two of them stated that multiple intelligence activities attracted
students' attention; one of them stated that refugee students participated in visually supported
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activities; and one of them stated that refugee students participated in multiple intelligence
activities when they made preliminary preparations. On the other hand, two of the classroom
teachers who gave negative opinions stated that they could not participate in the activities due
to the lack of Turkish language among the refugee students, two of them stated that the activities
did not attract their attention, and one of them could not perceive the activities. On the other
hand, two of the classroom teachers who gave negative opinions stated that they could not
participate in the activities due to the lack of Turkish language among the refugee students, two
stated that the activities did not attract their attention, and one could not perceive the activities.
Looking at the sub-codes, it is seen that refugee students mostly participate in multiple
intelligence activities, according to the opinions of the classroom teachers.

Stating that refugee students participated in multiple intelligence activities, the participant
with the code 02 said, “My students’ intelligence level was not good, but their memorization was
good. Therefore, teaching with music was a good way of teaching for these children. This caught
the attention of the children. You know that music is universal” S/he stated that the activities
related to the strengths of the students benefited their learning and attracted their attention.

The participant with the code 04 said, “ He actively participates in group work. He does his
responsibilities; his intelligence level and perception are very good. (...) He has problems with
language, not at the level of perception” and s/he emphasized that his student actively
participated, but had a Turkish insufficiency, and the participant with the code 05 said, “/ was
calling my Syrian students. Well done, you did it very well We need to participate in the
activities in the classroom and activate them. It's also about the teacher. If you exclude them, put
them in the back row, they will not learn anything. (...) The teacher is very important here. If you
touch the child’s heart, you win. At that moment, the child must be discovered.” And s/he stated
that when students are shown closeness and sympathy, they become active and s/he pays
attention to this. Close to this thought, the participant with the code 07 said, “ Believe me, they
do not have any problems with their participation. They are taking the floor, participating in
games, participating in collective social activities, taking part in group games. We did not
experience any exclusion or marginalization. Maybe it was a matter of my temperament. [ don't
know, but [ didn't. For example, a child had a problem in another class and came to my class.
Believe me; we haven't had any problems so far." S /he pointed out that the teacher's approach is
an important factor in student participation, and said that refugee students do not have any
problems, especially in participating in multiple intelligence activities.

The participant with the code 06, who expressed a negative opinion about the
participation of refugee students in multiple intelligence activities, said; “Because it does not
interest them because they have no such desire. It is because he does not want to learn.” Saying
that the activities were not interesting to the refugee students, the participant with the code 010
said, " They participate in the classroom, but they can't perceive it as something. They participate
in all the activities, but they cannot perceive some things as a subject of social studies.” stating
that refugee students participated in the activities but could not perceive them.

Table 3.
Views of teachers on the effect of multiple intelligence activities on permanent learning in
refugee students
Theme Code Sub-codes f
Increasing memorability 7
Academic Easy apprehend 5
impact Effectiveness 4
Effects of Drawing attention 3
multiple Concentration 2
intelligence
activities Social impact Building social relationships 3
Getting to know Turkey 3
Richness of skills 2
Relaxation 1
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In Table 3, teachers' views on the effect of multiple intelligence activities on refugee
students are coded as academic impact and social impact. In the academic impact code, seven of
the classroom teachers stated that multiple intelligence activities increased memorability, five of
them provided easy comprehension, four of them stated that they increased the effect on the
subject or concept, three of them stated that they attracted students' attention to the lesson, and
two of them helped to focus attention on the lesson. In the social impact code; Three of the
classroom teachers said that multiple intelligence activities helped to establish social relations,
another three provided support for getting to know Turkey, two of them said that thanks to
multiple intelligence activities, various skills of the students were developed and thus enriched
the skills, one stated that the multiple intelligence activities provided relaxation on the student
in terms of the participation and self-confidence of the refugee students. Looking at the sub-
codes, according to the opinions of the classroom teachers, it is seen that the multiple
intelligence activities mostly affect the refugee students in the academic field.

The participant with the code O1 said, “ The video affects children. The videos are visual,
they adapt students to the lesson better and they understand the lesson better, and that multiple
intelligence activities help students to understand the lesson more easily by enabling
visualization”, and participant 03 said “ We visited many different museums and many places in
Istanbul by showing them. It doesn't happen when you tell it; of course, it is very different when
you put it forward with a structure by seeing. In other words, the social studies course should
definitely be half-trip observation.” In his/her words, s/he stated that the activities provide
different opportunities and increase the effect in the lessons.

The participant with the code 06 said, “Events that appeal to the eye and ear together are
more effective because when he sees it, he can better understand what it is. As a matter of fact,
you say what some things are, but you don't know what they are. That's why it doesn’'t make any
sense. Of course, it becomes more effective when you see it” Emphasizing the importance of
visuality in refugee students, s/he stated that such multiple intelligence activities increase the
permanence and impact of refugee students' learning and help students to comprehend more
easily.

The participant with the code 02, “/t is very good because you establish a better
relationship with them when you do such an activity. It's especially good for them because they
normally get bored while they are teaching in the classroom. In other words, they also have a
concern that I will not be able to know if I will be asked any questions, of course, you feel. But
they relax at events. I think it affects them positively.” stated that multiple intelligence activities
are a bridge to establish a close relationship between refugee students and teachers, and that
these activities also relieve students' anxiety by relieving them of anxiety. The participant with
the code 04, on the other hand, said, “/¢ is also much more positive in terms of getting to know
the country” In his words, the multiple intelligence activities are also useful in introducing
Turkey to refugee students, and the participant with the code 08 said, “Orienteering can be
done. The ability to read maps can be done by hiding something and giving a map. You give them
the map of the school let’s find the bathroom. From here, by describing the map to the
blindfolded, having someone read it, you can have it applied in all kinds of ways. One becomes a
reader, one becomes a listener. By describing the refugee child's speaking skill develops. The
listening skill of the blindfolded person develops. At the same time, by doing orienteering, they
develop their skills in the concept of place and direction.” S/he said that thanks to the example
s/he gave, refugee students can be taught many skills.

Table 4.
Teachers' opinions on the difficulties experienced by refugee students in the social studies
course

Theme Code Sub-codes f
Language insufficiency
Communicational reason  Lack of vocabulary and concepts 7
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Difficulties in Lack of material and environment 7
social studies Academic Abstract topics and concepts 4
course reasons History topics 3
Based on memorizing 2

Social Not knowing the culture and the country 7

Reasons Negative prejudice 3

Family apathy 1

In Table 4, the opinions of the classroom teachers were coded as communicative reasons,
academic reasons and social reasons according to the theme created regarding the difficulties
experienced by refugee students in the social studies course. For communicative reasons, eight
of the classroom teachers stated that refugee students had language deficiencies and seven of
them stated that refugee students had deficiencies in words and concepts. Among the academic
reasons, seven of the classroom teachers said that there was a lack of materials and
environments, four of them had difficulties because of the abstract topics and concepts in the
content of the social studies course, three of them said that the history subjects forced the
refugee students, and two of them said that the information based on memorization in the social
studies course caused difficulties for the students; In social reasons, seven of the teachers stated
that refugee students had difficulties because they did not know the country and culture, three
of them had negative prejudices against the lesson, and one of them stated that family
indifference caused difficulties.

The participant with the code 02, who had difficulty in not knowing the country and
culture, said, “For example, we are talking about Turkey now. Let me give an example, a Znd or
3rd year student knows limited information about Turkey. But he has a shape in his mind with
limited information. For example, a shape of a map of Turkey comes up. Or other provinces other
than the city we are in may know;, three or five. But the Syrian student does not have such a
shape in his mind. In other words, the social studies course may be the most complex course for
refugee students as far as I can see.” while the participant with the code 08 said, “There is a
cultural difference. There are many differences. Language and culture are already interrelated.
Language progresses as culture is learned” S/he stated that it was difficult to have both
language and cultural differences. The opinions of the participants with the code 05 and 06
regarding this sub-code are as follows:

05: “Language difference. Some of ours were based on rote, we were constantly taking
notes, and they were a bit new in Turkish at that time. There is a problem with writing, there is a
language problem, and s/he could not remember it”

06: “S/he lives in geographical concepts; he doesn't know the place you told about our
country. You tell something about the place, but that place means nothing to him.”

Regarding the lack of materials and environments, participant 04 said, “For example, I
remember my childhood, we had map rooms. There were rooms with various maps. (...) We
were learning how to draw maps. For this, it is absolutely necessary to have rooms where they
can observe.”expressed his/her opinion.

Participants with the code 07 and 09 stated that refugee students have difficulties in
abstract subjects and concepts, language inadequacy, and not knowing the country and culture:

07: “They cannot do things with a completely objective meaning like us on a conceptual
level They have comprehension problems. For example, he memorizes that Ankara is the capital,
but he cannot create a mind map of Ankara as much as our local students do on the map of
Turkey. S/He can 't visualize that map in her/his mind."

09: “They also speak Turkish, yes, but they have difficulties in understanding or using
advanced words. They especially have a hard time with abstract words.”
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Table 5.
Opinions of teachers regarding the difficulties experienced by refigee students in multiple
intelligence activities

Theme Code Sub-codes f

Financial difficulties 3

Personal problems Shyness 2

Family indifference 2

Difficulties in Unwillingness 2
multiple

intelligence Academic problems Lack of subject 2

activities [lliteracy 1

In Table 5, the opinions of classroom teachers on the theme of the difficulties experienced
by refugee students in multiple intelligence activities are collected in the codes of personal
problems and academic problems. In the personal problems code, three of the teachers stated
that the refugee students had financial difficulties in participating in the activities, two of them
stated that the refugee students showed shyness, two of them stated that the refugee students
had problems due to family indifference, and two of them stated that the refugee students were
unwilling to participate in the activities. In the code of academic problems, two of the teachers
stated that refugee students may have a lack of subject matter, and one of them could not fully
participate in the activities because she was illiterate.

The participant with the code 02 said, “You know that refugee children have some
shyness. I think the approach towards them is a bit important.” S /he stated that refugee students
are generally shy. The participant with the code 06 said, “ The children of the families who are
interested are well, but the children of the families who are not taken care of have problems.”
S/he stated that some students' families showed interest, some students' families were
indifferent, and students from indifferent families had problems in participation.

The participant with the code 07 said, “So today, for example, we held an event about the
seasons. I have seen some children do not understand which month is which season. (...) Of
course, in this sense, what they don't understand is what they can't do.” S/he stated that in the
activities held with refugee students, it was seen that there were deficiencies in the subject.

The participant with the code 09 stated that some refugee students experience difficulties
in situations that require financial power, "As it is paid, the income level of each of them is
different, frankly, those whose income level is suitable are actually willing to participate."
expressed in his/her words.

The participant with the code 010, who stated that his illiterate student had problems in
participating in the activities, said, “ We play it mostly. Even though he is illiterate, [ make him
answer the questions he can give verbally.” S /he stated that s/he tried to involve his students in
the activities in a different way.

Conclusion and Discussion

As a result of the research, when the views of the teachers regarding the participation of refugee
students in multiple intelligence activities were examined, it was concluded that the students
mostly actively participated in the activities and that such activities arouse interest in the
students and lead to intimacy. On the other hand, it is stated that the students who could not
participate in the activities experienced Turkish insufficiency, did not attract the attention of the
activity or could not perceive the activity. In other studies, it is seen that refugee students mostly
have problems arising from language problems (Basar, Akan, & Ciftci, 2018; Cirit Karaagac &
Giiveng, 2019; Secgin & Erten Ozalp, 2020). In addition, in the study conducted by Secgin and
Erten Ozalp (2020) on the problems experienced by refugee children in the social studies lesson,
it was concluded that the students were uninterested and academically unsuccessful in this
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lesson due to language problems. The fact that students who have problems due to their Turkish
inadequacy do not perceive the activities and therefore do not attract their attentions which are
interconnected situations.

When the teachers' views on the effect of multiple intelligence activities on permanent
learning in refugee students are examined; It has been concluded that multiple intelligence
activities increase memorability, provide easy comprehension, increase the effectiveness of the
lessons, attract attention, attract attention, help in establishing social relations, provide
convenience in getting to know Turkey, offer a wealth of skills and relax students. In the results
of the study, which examined the success of science lesson based on multiple intelligences
teaching, it was determined that multiple intelligences teaching had a positive effect on success,
cognitive skills and recall level (Azar, Presley, & Balkaya, 2006; Ozyillmaz Akamca & Hamurcu,
2005); Mathematics worksheets based on the theory of multiple intelligences increase the
academic success of students (inan & Erkus, 2017); in the same way, teaching supported by
multiple intelligences theory in social studies course is more effective than other approaches in
increasing academic success and permanence of knowledge (Ko¢ & Sahin, 2014); It has been
found in other studies that the history lesson, which is taught based on the multiple intelligences
theory, is more effective than the traditional method and contributes significantly to the
development of students' aspects such as remembering, understanding and applying (Al Hawari
& Abu Baker, 2020). However, as a result of Yilmaz's (2002) research, it was determined that
the teaching of certain topics selected in the social studies course with the education developed
according to the multiple intelligences theory affects the academic achievement of the students
and that the students enjoy these activities. In support of the results of this study, Yilmaz (2008),
in his study conducted within the scope of the social studies course, concluded that the students
were satisfied with the teaching of the course according to the theory of multiple intelligences,
the opportunity to reveal the talents of the students was provided, and the consideration of the
intelligence characteristics of the students in the planning of the lesson increased the success of
the students. The research results of Giilfirat Kibriz (2016) also support the studies that have
been done and show that the use of multiple intelligences theory in the social studies course is
effective on student success. The results of the study examined support the result of the research
and reveal the significant effect of multiple intelligence activities on the education of refugee
students as well as all students. In the studies of Sener (2013) and Erkus (2016), it has been
found that there are teachers' views on multiple intelligence activities that contribute to the
development of students, are effective in the emergence of their interests and abilities, and
increase the success of students. These views coincide with the views of the teachers
participating in the research.

Examining the teacher's views on the difficulties experienced by refugee students in the
social studies course, it was revealed that the majority of the students experienced language
inadequacy. In addition, lack of words and concepts, lack of materials and environments,
abstract subjects and concepts in social studies course, including history topics, being a lesson
based on rote, refugee students not knowing the country and culture, and family indifference
were determined as other difficulties. Studies have shown that refugee students mostly
experience language problems (Basar, Akan & Ciftci, 2018; Cirit Karaagac & Giivenc, 2019); that
the language problem experienced leads to a lack of interest and low academic achievement in
the social studies course (Secgin & Erten Ozalp, 2020); those social studies teachers also
experience problems due to language and cultural differences in refugee students (Kus & Onger,
2020).

When the views of teachers about the difficulties experienced by refugee students in
multiple intelligence activities were examined, most of the teachers stated that they did not
experience any difficulties in such activities. In addition, refugee students have financial
difficulties, they are shy about activities, their families are indifferent, students are reluctant,
lack of subject matter and illiteracy are seen as difficulties they experience in multiple
intelligence activities. In the studies of Cirit Karaaga¢ and Giiveng¢ (2019), teachers stated that
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they use visual tools, real objects and models to facilitate the learning of refugee children. As a
result of this study, most of the teachers emphasized that refugee students do not have problems
with multiple intelligence activities and these activities have an effect on their education.

In addition, teachers participating in Sener's (2013) study talk about problems such as
lack of time for multiple intelligence activities, lack of materials, and the activities in the books
are not suitable for students; The teachers in the study of Erkus (2016) also mentioned the
common problems in both studies with their views such as the lack of an environment to apply
the theory of multiple intelligences, the large number of classrooms, the lack of time and the lack
of knowledge about the theory. In this study, it is seen that there are similar results because
teachers talk about the lack of environment and materials.

Recommendations

e One of the reasons that constitute the basis of the problems experienced by refugee
students, their families and teachers in education is the language problem. For this
reason, language education should be enriched with different practices and activities.

e Multiple intelligence activities should be used frequently in the education of refugee
students, and topics and concepts should be supported by visuals.

e Teachers stated that refugee students' participation in multiple intelligence activities
was higher. For this reason, activities should be made to ensure the active participation
of refugee students in classes.

e Teachers especially stated that they could not access the material related to the social
studies course. Schools should be provided with the support of environments and
appropriate materials that will improve students’ both cognitive and mental skills.

o Different studies can be done by associating with other theories that will contribute to
the education of refugee students, such as this study based on the theory of multiple
intelligences.

e This study was carried out at primary school level and within the scope of social studies
course. This kind of work can be done at different levels and courses.
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Genisletilmis Ozet

Giris

Sosyal bilgiler dersi bircok disiplin alanini icermesiyle kapsami geregi coklu zeka alanlarina
hitap eden yapisi, bu dersin ¢ocuklarin yetenek alanlarini ortaya ¢ikarmada 6nemli bir arag
oldugunu gostermektedir. Sosyal bilgiler 6gretimi de hem bu kapsami gelistirecek hem de tiim
ogrencilere ulasabilecek sekilde yapilmalidir. Her bir 6grencinin farklihgina ve 6grenme
bicimine yonelik yapilan egitimin basar1 orani daha yiiksek olacaktir. Bu noktada ¢oklu zeka
ilkelerini kullanarak yapilan diizenlemelerle her bir 6grenciye ulasmak miimkiin olmaktadir.
Ozellikle miilteci 6grenciler gibi dezavantajli gruplarda ogrencilerin akademik basarilarini
arttirmak ve sosyal uyumunu saglayabilmek i¢in ¢coklu zeka etkinliklerinin 6nemli oldugu
diistintilmektedir. Ayrica sosyal bilgiler dersinin kapsami da géz dniine alindiginda bu derste
kullanilacak olan ¢oklu zeka etkinliklerinin miilteci 6grencilerin egitimine yonelik bir¢ok olumlu
etkide bulunacagir diisiiniilmektedir. Yapilan calismalar incelendiginde miilteci 6grencilere
yonelik sosyal bilgiler dersi kapsaminda ¢oklu zeka etkinliklerinin kullanilmasini inceleyen bir
arastirmaya rastlanmamistir. Bu sebeple hem literatiirde bu boslugun doldurulmasi hem de
miilteci 6grencilere yonelik yapilan egitimlere katki saglayabilmek adina bu aragtirma 6nemli
gorilmiistir. Calismada sinif 6gretmenlerinin sosyal bilgiler dersinde uyguladiklari1 ¢coklu zeka
etkinliklerinin siiflarinda bulunan miilteci 6grencilerdeki yansimalarina iliskin goriislerinin
incelenmesi amaglanmistir.

Yontem

Nitel arastirma yonteminin kullanildigi bu calisma fenomenoloji deseni ile yiritilmistiir.
Arastirmanin calisma grubunu Istanbul’da yer alan okullarda ilkokul dérdiincii sinifta gorev
yapan ve siniflarinda miilteci 6grenci bulunan 10 sinif 6gretmeni olusturmustur. Calismanin
verileri arastirmacilar tarafindan hazirlanan yar1 yapilandirilmis goériisme formlart ile
toplanmistir. Arastirmada toplanan veriler icerik analizine tabi tutulmustur.

Bulgular ve Tartigma

Arastirma sonucunda c¢oklu zekd etkinliklerine miilteci 6grencilerin katilimlarina iliskin
o0gretmen gorusleri incelendiginde 6grencilerin cogunlukla etkinliklere aktif katihim gosterdigi
ve bu tarz etkinliklerin 6grencilerde ilgi uyandirdigi, yakinlik kurmaya yol actif1 sonucuna
ulagilmistir. Buna karsin etkinliklere katilamayan o6grencilerin Tiirkce yetersizligi yasadigi,
etkinligin ilgisini cekmedigi veya etkinligi algilayamadigi belirtilmektedir. Yapilan diger
calismalarda da miilteci 6grencilerin cogunlukla dil probleminden kaynaklanan sorunlar

EURASIAN JOURNAL OF TEACHER EDUCATION, 2022, 3(2), 131-145



145 N. SENER & Z. BASKAN ISLER

yasadig1 goriilmektedir (Basar, Akan & Ciftci, 2018; Cirit Karaaga¢ & Giliveng, 2019; Secgin &
Erten Ozalp, 2020).

Arastirmaya katilan Ogretmenlerin goriislerine goére coklu zeka etkinliklerinin akilda
kalicilig1 arttirdigl, kolay kavramay: sagladigi, derslerin etkisini arttirdigy, ilgi cektigi, dikkat
topladigl, sosyal iligkiler kurmada yardimci oldugu sonucuna ulasilmistir. Sosyal bilgiler
dersinde ¢oklu zeka kurami ile desteklenmis olan 6gretimin akademik basariy1 ve bilgilerin
kaliciigini artirmada diger yaklasimlara gore daha etkili oldugu (Kog¢ & Sahin, 2014), coklu zeka
kuramina bagh olarak islenen tarih dersinin geleneksel yonteme gore daha etkili oldugu ve
ogrencilerin hatirlama, anlama, uygulama gibi yonlerinin gelismesine 6nemli odlglide katki
sundugu (Al Hawari & Abu Baker, 2020) gorilmektedir.

Calismada miilteci 0Ogrencilerin sosyal bilgiler dersinde yasadiklar1 zorluklar
incelendiginde Ogrencilerin ¢ogunlukla dil yetersizligi yasadigi ortaya konmustur. Bunun
yaninda kelime ve kavram eksikligi, materyal ve ortam eksikligi, sosyal bilgiler dersinin soyut
konu ve kavramlar icermesi de diger zorluklardan bazilaridir. Yapilan c¢alismalar miilteci
ogrencilerin ¢ogunlukla dil probleminden kaynakli sorunlar yasadiklarini1 (Basar, Akan & Ciftci,
2018; Cirit Karaagag¢ & Guveng, 2019), yasanan dil probleminin sosyal bilgiler dersinde ilgisiz ve
akademik basarillarinin diisiik olmasina yol actigim (Secgin & Erten Ozalp, 2020)
gostermektedir.

Coklu zeka etkinliklerinde miilteci dgrencilerin yasadiklari zorluklara iliskin 6gretmen
goriisleri incelendiginde oOgretmenlerin biiyiik bir kismi bu tarz etkinliklerde sikinti
yasanmadigini belirtmistir. Cirit Karaaga¢ ve Giliveng (2019)’in ¢alismalarinda 6gretmenler
miilteci ¢ocuklarin 6grenmesini kolaylastirmak icin gorsel araclar, gercek nesne ve modeller
kullandiklarini belirtmislerdir. Bu ¢calisma sonucunda da 6gretmenlerin biiylik bir cogunlugu
miilteci 6grencilerin ¢oklu zeka etkinliklerinde sikinti yasamadigini ve bu etkinliklerin onlarin
egitiminde etkisi oldugunu vurgulamistir.

Sonug

Arastirma sonucunda, miilteci 6grencilerin ¢oklu zeka etkinliklerine aktif olarak katildiklar1 ve
bu etkinliklerin akilda kalicthgl artirdigi, 6grencilerin dikkatini ¢ektigi, kolay kavramaya
yardimcl oldugu, égrenilenlerin etkisini artirdigi anlasilmistir. Ote yandan sosyal bilgiler
dersinde miilteci 6grencilerin dil yetersizligi, kelime ve kavram eksikligi, materyal ve cevresel
kaynak eksikliginden dolay1 zorlandiklar1 sonucuna ulasilmistir. Ayrica 6gretmenlerin milteci
ogrencilerin ¢oklu zeka etkinliklerinde yasadiklari zorluklara iliskin goriisleri incelendiginde
ogretmenlerin ¢cogu bu tiir etkinliklerde zorluk yasamadiklarini ifade etmislerdir.
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Abstract

The study aims to determine preservice teachers’ views on the concept of psychological first aid. The
research was conducted with eight preservice teachers studying at the Faculty of Education, Classroom
Education, in the 2021-2022 academic year. In the research, the phenomenology model, which is one of
the qualitative research methods, was used, and it was tried to determine the opinions of preservice
primary school teachers on the concept of psychological first aid. According to the findings, the concept
of psychological first aid evokes psychological crisis management, guidance, prevention of psychological
trauma, meeting current psychological needs and stress management to preservice teachers. In the
definitions, psychological well-being is described as calming people, giving confidence, making them feel
good, reducing anxiety and establishing connections. The scope of psychological first aid is seen chiefly
as children and families. According to the preservice teachers, psychological first aid aims to intervene
before the problem grows. The point that distinguishes it from physical first aid is that it contains
psychological suggestions for the mind and emotion. Within these results, it is recommended that
preservice teachers receive the necessary training before the service to have information about what
school-based psychological first aid studies can be.
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Ogretmen Adaylarinin Psikolojik ilk Yardim Kavramina iliskin Gérigleri

Oz

Bu arastirmanin sinif 6gretmeni adaylarinin psikolojik ilk yardim kavramina iliskin gorislerini
belirlemek amaciyla yiirttilmustir. Arastirma, 2021-2022 akademik yilinda Egitim Fakiiltesi, Sinif
Egitiminde 6grenim goren sekiz 6gretmen adayi ile gergeklestirilmistir. Arastirmada kolay ulasilabilir
durum o6rneklemesi kullanilmistir. Arastirmaya goniillii olarak katilan 6gretmen adaylari ile odak grup
goriismesi yapilmis, veriler icerik analizi ile ¢oziimlenmistir. Arastirmadan elde edilen veriler literatiire
gore yorumlanmis ve oneriler gelistirilmistir. Elde edilen bulgulara gore, psikolojik ilk yardim kavrami
O0gretmen adaylarina psikolojik kriz yonetimi, rehberlik, psikolojik travmay1 engelleme, mevcut
psikolojik ihtiyaglar1 giderme ve stres yonetimini ¢agristirmaktadir. Tanimlamalarda ise daha ¢ok kisiyi
sakinlestirmek, giiven vermek, iyi hissettirmek, kaygiy1 azaltmak, baglanti kurmak gibi psikolojik iyi
olus tarif edilmektedir. Psikolojik ilk yardimin adaylara goére amaci, sorun biiyimeden miidahale
etmektir. Fiziksel ilk yardimdan ayrilan noktasi ise zihin ve duyguya yonelik psikolojik telkinler
icermesidir. Bu baglamda 6gretmen adaylarinin okul temelli psikolojik ilk yardim ¢alismalarinin neler
olabilecegine iliskin bilgi sahibi olmasi icin hizmet 6ncesinde gerekli egitimleri almalar1 6nerilmektedir.

Anahtar Kelimeler: llkokul 6grencisi, Ogretmen adayy, Psikolojik ilk yardim

Giris

Psikolojik ilk yardim (PIY) travmatik olaylar sonrasinda insani, destekleyici bir pratik yardim
olarak tanmimlanmaktadir. Kisiyi, giivende hissettirme, rahatlatma, iliski kurmay1 destekleme ve
umut verme gibi 6zellikleri icermektedir. Psikolojik ilk yardim kavram olarak 2. Diinya savasi
sonrasinda ortaya atilmis ve askeri ortamlarda kullanilmistir. Sonrasinda Diinya saghk orguti
tarafindan travmatik olay sonrasinda kisiler icin faydali oldugu sonucuna ulasilmis ve bir
uygulama rehberi olusturulmustur. Bu rehberde, kisiyi zorlamadan destek saglamak, ihtiyag ve
kaygilarini belirlemek, onlar1 konusmaya zorlamadan dinlemek, sakinlesmelerini saglamak,
olay/durumla ilgili bilgi edinmek konular1 bulunmaktadir. Psikolojik ilk yardim, yasanan stresli
durum (yaralanma, kaza veya herhangi bir Uziicii olay) hakkinda kisa ama sistemli sorular
sorularak kisinin duygu ve diisiincelerini agiga ¢ikarmak olarak tanimlanir (Ruzek vd., 2007).
Kisi kaygi ve caresizlik duygularindan uzaklastirilip, kurulan iletisim ve duyulan giivenle,
karsidaki kisiyle bir bag kurarak olumlu duygular kazanir. ilk yardim nasil sadece doktorlara
ozgii degilse psikolojik i1k yardim da sadece psikolog ya da psikolojik danismanlara 6zgii
degildir. Tiim saglik ¢alisanlari, giivenlik gorevlileri, adliye ¢alisanlar1 ve 68retmenler gibi kamu
calisanlan psikolojik ik yardim prensiplerini bilmeleri gereken gruplardandir. Psikolojik ilk
yardim, travma sonrasinda uygulanmasi Onerilen evrensel bir psiko-sosyal miidahale
yaklasimidir. Bireylerin duygusal, fiziksel ve sosyal risklerden korunmasini, ihtiyaclarina
erisebilmesini ve bir rahatlama yasamasini saglamaktadir (Demircioglu, Seker & Aker, 2019;
Kili¢c & Simsek, 2018).

Psikolojik ilk yardim (PIY) iilkemizde 2014 yilindan bu yana biiyiik afetler ve toplu
travmalar esas alinarak izle, dinle ve bag kur basamaklar1 ile uygulanmaya baslanmistir.
Izlemek, olayin gerceklestigi yeri tanimlamak, giivenligini saglamak ve acil ihtiyaclar1 olan
bireyleri gozlemeyi kapsamaktadir. Dinlemek, destege ihtiyaci olan bireylerin ihtiya¢c ve
kaygilarini dinleyip onlar1 sakinlestirmeyi icermektedir. Bag kurmak ise, bireylerin ihtiyaclarina
ve ihtiyac duydugu kisilere ulasmay1 saglamay icermektedir (Gispen & Wu, 2018).

Herhangi bir kaza ya da yaralanma ile olusan travmatik durumlar karsisinda kisilerin stres
seviyesini diislirerek sakin kalabilmelerini saglama amach olarak su yollar izlenir. Baghlik ve
temas; bu eylemin amaci, travma yasayan bireye yardimsever, sevecen bir tutumla yaklasmaktir.
Stres yasayan kisinin hikayesini dinlemekle ise baslanabilir. Giivenlik ve rahatlik; bu eylem,
ortamini giivenligi saglayarak fiziksel ve ruhsal rahatlama stratejilerini igerir. Dengeleme; amaci
duygularini kontrol edemeyen bireyin stres durumlarini dengelemektir. Kisiyi sakin bir yere
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gotiirmek ve istedigi kisilerle bulusmasini saglamak dengeleme tekniklerinden biridir. Bilgi
toplama; bu eylemin amaci, bilgi toplama ilk temasla baslayan ve siire¢ boyunca devam eden bir
eylemdir. Kisinin ihtiyac ve endiselerini belirlemeye yardimci olur. Ayrica kisinin saghk oykiisii
gibi bilgilerin edinilmesini de saglar. Psikolojik ilk yardimi yapan kisi soru sorarken kisinin
ihtiyaclarina duyarh bir sekilde ne, ne kadar ve nasil bilgi toplayacagini iyi bilmelidir. Pratik
yardim; acil ihtiyaglarini 6ncelik sirasina sokarak pratik ¢oziimler gelistirmeyi amaclar. Sosyal
destek ve bag kurma; magdurlar1 en kisa yoldan psiko-sosyal yonden destek olacak bireye
yonlendirmeyi saglamaktir. Ogrencinin aile, arkadas vb. ile temas kurmalarin1 saglamaktadur.
Sosyal destegin travmalar lizerinde olumlu etkileri oldugu kanitlanmistir (Kili¢ & Simsek, 2018).

Ogrenciler zamanlarinin ¢ogunu okulda gecirmektedirler. Okul, egitim amaglar
kapsaminda 6grencilere sistemli bilgi ve beceri aktaran kamu kontrolii altinda isleyen giivenli
bir kurumdur. Dolayisiyla ¢ocuklar okulda olumlu ve olumsuz pek ¢ok yasanti
deneyimleyebilmektedirler. Okulda maruz kaldiklar1 travmatik yasantilar ¢ocuklarin hayatinda
ciddi olumsuz etkiler birakabilmektedir (Ar1 vd., 2020; Akgay & Yildirimlar, 2018; Akkan, 2018).

Travmatik yasantilar farkli gelisim donemlerindeki insanlar icin zorlayici ve
kabullenilmesi kolay olmayan olaylar1 ifade eder. Travmatik olaylarin her yas grubunu olumsuz
etkileme giicii olmakla birlikte; bakis acis1 heniliz gelismemis ve basa ¢ikma yontemlerini
kullanmay1 heniiz 6grenememis olan ¢ocuklar iizerindeki etkileri daha sarsici olabilmektedir
(Erarslan & Aycan, 2008; Gevrek, 2017).

Her ne kadar Milli Egitim Bakanlig1 is glivenligi kapsaminda okul kaynakl riskleri kontrol
altina almaya calissa da okul kazalarinin 6ngoriilmesi veya c¢ocuklarin kendini ve ¢evresini
kontrol etmesi her zaman mimkiin olmamaktadir. Ciinkii ilkokul gocuklar1 gelisim 6zellikleri,
meraklar1 ve hareketli yapilar1 nedeniyle kazalar ve yaralanmalar sonucu travmalarla
karsilasma olasilig1 en yiiksek gruptur (Akar & Dogan, 2021; Akcay & Yildirimlar, 2018; Akkan,
2018; Aksoy, 2003; Altuntas vd., 2013; Erarslan & Aycan, 2008; Erkal & Yeryutan, 2012; Gevrek,
2017; Gir & Yildiz, 2009; Isik, 2019; Kiling & Giir, 2018; S6nmez, Uskun & Pehlivan, 2014;).

Milli Egitim Bakanlhg (MEB) Isyeri Saghk ve Giivenlik Birimi Daire Baskanliginin
degerlendirme raporu, okullarda her yil yiizlerce kaza meydana geldigini ortaya koymaktadir.
Rapora gore, 2017-2019 yillarin1 kapsayan ii¢ yillik donemde okullarda toplam 219 ramak kala
olay verisi ve 5456 6grenci kazas1 yasanmistir. Raporda, kazalardan 6grenci ve okul personelinin
etkilendigi belirtilmektedir (Destek Hizmetleri Genel Miidiirliigii [DHGM], 2020).

Diinyada pek ¢ok cocugun travma yasamasina neden olan kazalar ve buna bagh
yaralanmalar, okul ¢ag1 cocuklarinda ciddi travmalarin nedenidir. Ne yazik ki Her yi1l 14 yas ve
altinda 14 milyondan fazla ¢cocugun gecirdikleri kazalara bagh yaralanmalarin % 10-25’i okul ve
okul cevresinde meydana gelmektedir (National Safe Kids Campaign [NSKC], 2004).

Ogrenciler zamanlarinin ¢cogunu okullarda gegirmektedirler. Pek ¢cok nedene bagl olarak
teneffiislerde kaza ve yaralanmalar yasanmaktadir. Bu kaza ve yaralanmalarin fiziksel etkileri
hafif olsa bile yasanan psikolojik travmalar cocuk ve aileleri derinden etkileyebilmektedir.
Ogretmenlerin boyle bir durumda ilk miidahaleyi dogru sekilde yapmalar1 sorunun erken
dénemde kontrol altina alinmasi anlamina gelmektedir. Bu arastirmanin amaci, erken dénemde
o0gretmen adaylarinin okul temelli psikolojik ilk yardim kavramina iligskin goriislerini belirlemek
ve yasanacak travmalara miidahale konusunda adaylarin bilgi ve goriislerini ortaya koymaktir.
Bununla birlikte bu arastirmadan elde edilen verilerin ileride bu konuda yapilacak ¢alismalara
ve Ogretmen adaylarina psikolojik ilk yardim egitimi verilmesine katki getirmesi
beklenmektedir. Buna ek olarak, adaylarin psikolojik ilk yardimi olmasi gerektigi sekilde
yapabilmelerine ve okulda yasanabilecek olasi travmatik olaylara miidahale etme konusundaki
yetkinlik duygularina katkis1 bulunmaktadir.

Yontem

Arastirmada, olgu-bilim (fenomenoloji) modeli kullanilmis ve sinif 6gretmeni adaylarinin
psikolojik ilk yardim kavramina iliskin goriisleri belirlenmeye c¢alisilmistir. Nitel arastirmalarda
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toplumsal gergek ile bir anlam insa edilir. Etkilesim siireci olaylara odaklanir. Gegerlik 6nemlidir.
Tema analizi gerektirir. Nitel arastirmalarin amaci, incelenen 6zneleri toplumsal gercekligin
icinde anlamak, durumu oldugu haliyle ve gercege en yakin sekliyle incelemektir (Baltaci, 2019).

Olgu bilim deseni farkinda oldugumuz ancak derinlemesine bir fikre sahip olmadigimiz
olgulara yonelmektedir. Olgu-bilim yaklasimin temelini bireysel bilgi ve deneyimler
olusturmaktadir. Bu yaklasimda arastirmact katilimcinin kisisel deneyimlerle ilgilenmekte,
bireyin kisisel algilarina gore olgulara yiikledigi anlamlari incelemektedir. Bu yilizden olgu-bilim
genelleme yapmayan tanimlayict bir arastirmadir. Bilinen ancak tam olarak anlamini
kavrayamadigimiz olgular1 arastirmay1 amagclayan calismalar i¢in bu desen uygun bir arastirma
zemini olusturmaktadir (Akturan & Esen, 2017; Baltaci, 2018; Yildirim & Simsek, 2008).

Calisma Grubu

Arastirmaya, 2021-2022 akademik doneminde Egitim Fakiiltesi Temel egitim Bolimii Sinif
Egitimi 4. sinifta 6grenim goren 4’i kiz, 4l erkek toplam 8 6gretmen aday1 goniillii olarak
katilmistir. Orneklemin secimindeki temel amag¢ ise gecerli bilgiye ulagsmaktir. Yine nitel
arastirmalarda istatistiksel bir analiz yapilamayacagi i¢in 6rneklem biiyiikliigliniin ne kadar
olmas! gerektigine iliskin bir alt ve iist simir yoktur. incelenen konu kapsami, kaynaklar ve veri
yeterligine arastirmaci karar verir (Baskale, 2016; Baltaci, 2018; Yagar & Dokme, 2018).

Orneklemin, sinif 6gretmenligi egitimi adaylarindan secilmesinin nedeni bu béliim mezunlarinin
ilkokulda gorev yapacak olmalari ve ilkokul cocuklarinin kaza, yaralanma ve stres temelli travma
oranlarinin diger sinif seviyelerine gore daha yiiksek olmasidir. Arastirmada kolay ulasilabilir
durum orneklemesi kullanilmistir. Bunun nedeni arastirmaya pratiklik kazandirmasidir. Bu
ornekleme yonteminde, erisilmesi kolay ve yakin olan bir durum segilir (Yildirim & Simsek,
2008; Basaran, 2017). Katihmc 06gretmen adaylarinin goriismelerde nitelendirdikleri
kavramlari, daha 6nceden psikolojik ilk yardim kavramini duyup duymadiklar: ve psikolojik ilk
yardim kavramini tanimlamalar1 istenmistir. Burada amag psikolojik ilk yardima iliskin sahip
olduklari genel fikir ve temel bilgi diizeylerini ortaya koyabilmektir.

Veri Toplama Araci

Arastirma verilerinin toplanmasinda arastirmacinin gelistirdigi yar1 yapilandirilmis goriisme
formu kullanilmis ve katilimcilarla olan goriismeler yiiz ylize gerceklestirilmistir. Gorlisme
formu olusturulurken sinif 6gretmeni yetistirme konusunda uzman iki dgretim iiyesinin ve ilk
yardim konusunda uzman hemsirelik bolimiindeki bir 6gretim iiyesinin goriisiic alinmistir.
Gerekli diizeltmeler yapilmistir. Gériisme oncesinde sorularin agik ve anlasilir olmasi icin ise iki
O6gretmen adayindan goriis alinmis ve formun son haline karar verilmistir. Calismada odak grup
goriismeleri yapilmistir.

Odak grup goriismesi, kisilerin diisiincelerini rahathikla sdyleyebilecegi bir ortamda
planlanmis bir tartisma olarak tanimlamaktadir (Cokluk, Yilmaz & Oguz, 2011; Yildirim &
Simsek, 2008). Odak grup goriismesi esnasinda ilk yardim konusunu tanimlayici bilgilerle ilgili
veri toplama, amaclanmistir. Veri toplamak iizere formda bulunan sorular psikolojik ilk yardimi
tanimlamay icermektedir. Adaylarin gerektiginde aciklamalarini 6rneklendirmeleri istenmistir.
Goriismeye temel olan sorular asagida verilmistir. Okul temelli olarak;

1-Psikolojik ilk yardim dendiginde akliniza ilk gelen nedir?

2-Psikolojik ilk yardimin tanimini nasil yaparsiniz?

3-Psikolojik ilk yardim kimleri kapsar?

4-Psikolojikiilk yardimin amaci ne olabilir?

5-Psikolojik ilk yardim ile fizyolojik ilk yardim arasindaki farkli yonler nelerdir?

Verilerin Analizi
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Ogretmen adaylar1 ile yapilan odak grup goriisme verileri icerik analizi ile ¢dziimlenmistir.
Analizle ulasilan veriler yorumlanmis ve goriismelerden alintilar yapilarak desteklenmistir.
(Yildirim & Simsek, 2008).

Gorilismeler uygun bir derslikte gerceklestirilmistir. Verilerin analizinde timevarim analizi
kullanilmistir. Sonuglar betimsel bir anlatimla sunularak alintilarla desteklenmistir.
Arastirmanin i¢ gecerligi icin katiimci teyidi (geri doniitli), inandiriciigl igin mevcut
arastirmalar, i¢ giivenirligi icin arastirmacilar arasindaki goriis birligi saglanmistir. Bulgularin
sunumunda katilimcilara birer kod atanmistir. Bu kod A1, A8 olarak ifade edilmistir. Kod
atanmasi gizliligin koruma altina alindigina dair bir giivence verir (Saglam & Kanadli, 2019).

Tutarlik incelemesi yonteminden yararlanilarak veri toplama araglarinin olusturulmasi ve
veri analizi asamalarinda 6lgme ve degerlendirme uzmanin goriisiine basvurulmus, teyit
incelemesi yontemi ile yargilarin tutarliginin ayni uzman tarafindan incelenmesi saglanmistir.

Etik Beyan

Yapilan bu ¢alismada “Yiiksekogretim Kurumlar: Bilimsel Arastirma ve Yayin Etigi Yonergesi”
kapsaminda uyulmas1 belirtilen tim kurallara uyulmustur. Yonergenin ikinci bo6liimii olan
“Bilimsel Arastirma ve Yayin Etigine Aykir1 Eylemler” bashigi altinda belirtilen eylemlerden
hicbiri gerceklestirilmemistir.

Etik kurul izin bilgileri
Etik degerlendirmeyi yapan kurul adi: Eskisehir Osmangazi Universitesi
Etik degerlendirme kararinin tarihi: 02.08.2022
Etik degerlendirme belgesi say1 numarasi: 2022-03
Bulgular

Asagida odak grup goriismeleri kapsaminda goriisme formunda yer alan bulgulara yer
verilmistir.

Tablo 1.
Ogretmen adaylarinin psikolojik ilk yardim hakkindaki goriisleri

Sorular Tema Kod Adaylar (f)
Kavram Psikolojik Kriz yonetimi, Psikolojik sorun A1,A2,A3,A4,A6 (5)
¢agrisimlari destek

Travmaya miidahale, Mevcut ihtiyaclar
gidermek, Stres yonetimi

Tanim lyi olus Sakinlestirmek, Giiven vermek, lyi A3,A5,A7,A8 (4)
hissettirmek, Kaygiy1 azaltmak
Kapsam alam1  Insan Cocuk, Aile, Ogretmen A2,A4,A8 (3)
Amaci Travma Sorun biiyiimeden miidahale etmek, Stresin A1,A2 (2)
riskini zararl etkilerini azaltmak
hafifletmek
Fizyolojik ilk Zihin ve Psikolojik telkin, Kendini ifade ederek A5,A6 (2)
yardimdan duyguya rahatlatma
farki yonelik
olmasi

Ogretmen adaylarinin psikolojik ilk yardim kavrammnin yarattifl cagrisimlarda
davranislara yansiyan psikolojik tepkiler 6n plana cikmustir. Ogretmen adaylarinin konuya
iliskin gorisleri su sekildedir.

A1-Psikolojik olarak iyi durumda olmayan ve kriz durumu geciren Kkisilere verilen
yardundir.
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AZ2-Psikolojik ilk yardim denildiginde aklimiza ilk gelen sey psikolojik ihtiyaclari
gidermektir.

A5-Psikolojik ilk yardim terapdtik iletisimi saglayan ilk yardimdir

A3-Aklima cocugun aglamasi, sinir krizleri gecirmesi gibi durumlarda uygulanan yardim
gelir.

A4-Stres yasayan insanlara yapilan ilk miidahaledir.

Ogretmen adaylarinin psikolojik ilk yardim tanimlarinda ise iyi olus/iyi hissedis 6n plana
cikmigtir. Ogretmen adaylarinin konuya iliskin gériisleri su sekildedir.

A3- Kisinin kendini kotii hissettiginde ona giiven vererek kaygisini azaltmaktir

A5-Cocugun kendin cok kétii hissetmesi, aglamasi, asiri kiskanclik krizleri yasamasi
sonucunda ¢ocuga yardim edilmesi olarak tanimlanir

A7-Herhangi bir deprem, sel vb. dogal afet sonrasi kisiyi sakinlestirmek icin yapilan
yardunmdir.

Ogretmen adaylarinin psikolojik ilk yardimin kapsami hakkindaki gériislerinde 6grenci ve
ailesi 6n plana cikmigtir. Ogretmen adaylarinin konuya iliskin gériisleri su sekildedir.

A2-Cocugu, aileyi, 6gretmeni, yakin cevreyi kapsar
A4-Psikolojik ilk yardim sorun ciddi bir hal almadan égrencilere yapilan ilk miidahaledir
A8-Oncelikle cocuklari sonrasinda aileyi kapsar

Ogretmen adaylarinin psikolojik ilk yardimin amacina iliskin goruslerinde sorunun
biiylimeden o©nlenmesi ve gerekli miidahalelerin yapilmasi 6n plana cikmistir. Ogretmen
adaylarinin konuya iliskin gortsleri su sekildedir.

A1-Amaci cocukia iletisime gecip, rahatlatmak ve olayin travmatik etkisinin éniine gecmek
olabilir

AZ2-Psikolojik ilk yardimin amaci cocukla ilgilenip psikolojileri hentiz bozulmadan destek
olmaktir.

Ogretmen adaylarinin psikolojik ilk yardimin fizyolojik ilk yardimdan farkina iliskin
goruslerinde psikolojik ilk yardimin duygu durumuna yonelik olmasi 6n plana ¢ikmistir.
Ogretmen adaylarinin konuya iliskin goriisleri su sekildedir.

A6- Fizyolojik ilk yardimda duruma ydnelik hizli bir miidahale vardir, ama psikolojik ilk
yardim cocugun rahatlamasina yoneliktir

A7-Fizyolojik yardimdan farkli olarak bireyin gézle géremedigimiz ancak davranislarina
yansiyan psikolojik sorunlardir. Bu davranisiari ifade etmesini saglamak gerekir. Okullarda kaza
ve yaralanmalara baglh olarak yasanan travmalarini olumsuz etkilerini en aza indirebilmek ve
glivenli ortamlar olusturabilmek icin etkili psiko-sosyal miidahalelere ihtiya¢ bulunmaktadir.
Psikolojik ilk yardim 6gretmenlerin 6grencilere psiko-destek sagladigi acil miidahale yollarindan
biridir. Ogrencilerle en ¢ok zamani geciren 6gretmenler ve okullar psikolojik ilk yardimin
verilmesine en uygun mekanlardir. Ogretmen adaylarina psikolojik ilk yardim farkindahg:
yasatma ve psikolojik ilk yardim egitimi vermek bu anlamda ¢ok daha 6nemli goériilmektedir.

Sonug ve Tartisma

Ogretmen adaylarinin psikolojik ilk yardim ile ilgili bilgileri kavramsal olarak vardiklar
degerlendirmelere dayanmaktadir. Adaylar psikolojik ilk yardim ile ilgili herhangi bir bilgiye ve
egitime sahip degillerdir.

Arastirma, bu farkindalig1 olusturmak igin psikolojik ilk yardim kavramini sinamak ve
psikolojik ilk yardimin okullardaki 6nemine dikkati c¢cekmektedir. Bilindigi gibi kontrol
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edilemeyen fiziksel etkinlikler ve 68renci hareketliligi okullarda kazalara ve sonrasinda ciddi
travmalara sebep olabilmektedir. Ozellikle son dénemlerde okul kazalar ve giivenligi énemli bir
sorun haline gelmis ve bu konu ile ilgili okul ortaminda yasanan kazalara kars1 miidahale yollari
tartisilmaya baslanmistir. Kaza ve yaralanmalara bagh okul temelli travmalar, kisinin iradesi
disinda ani olarak olusan, ruhsal hasara yol acan, beklenmedik olaylardir. Yasanan travmalar
cocuk ve ailesi icin psikolojik sorunlara neden olabilmektedir. Bir olay genellikle ii¢ sekilde
travmatik bir etkiye yol acabilir. Travmatik olay; ya kisinin bizzat basina gelmis olabilir ya da
kisi bir olaya tanik olmus olabilir. Diinya Saglik Orgiiti’'ne gore (DSO) ¢cocukluk ¢ag1 travmalari;
cocuklarin fiziksel sagligini, can glivenligini, fiziksel gelisimini, ruh sagligini ve daha da 6nemlisi
kisileraras: iliskilerdeki giiven-bag kurmaya etki eden duygulanimini olumsuz bir bigimde
etkileyen olumsuz davraniglardir. Cocugun bakimindan ve yetistirilmesinden sorumlu olan
kisilerin olumsuz olarak etkilenmesine neden olmaktadir. Bu yiizden okulun ¢ocuklar icin
giivenli bir yer olmasi, ayni zamanda, egitim ogretimin de etkili ve verimli bir sekilde
gerceklestirilmesinin o6ncelikli kosullarindan biri olarak okul paydaslarina biyiik gorevler
yuklenmistir (Ayyildiz & Akin, 2016; Ceylan & Turan, 2009; Dogruer, 2019; Durak, 2020;Koca &
Toraman, 2019; Kiling & Giir, 2018; Turan vd., 2010).

Arastirma bulgularina gore, psikolojik ilk yardim kavrami 6gretmen adaylarinda psikolojik
kriz yonetimi, rehberlik, psikolojik travmay1 engelleme, mevcut psikolojik ihtiyaclar1 giderme ve
stres yonetmeyi cagristirmaktadir. Tanimlamalarda ise daha ¢ok kisiyi sakinlestirmek, giiven
vermek, iyi hissettirmek, kaygiy1 azaltmak, baglanti kurmak gibi psikolojik iyi olus tarif
edilmektedir. Psikolojik ilk yardimin kapsam alani olarak daha ¢ok ¢ocuk ve aile goriilmektedir.
Psikolojik ilk yardimin adaylara gore amaci, sorun biiylimeden miidahale etmektir. Fiziksel ilk
yardimdan ayrilan noktasi ise zihin ve duyguya yonelik psikolojik telkinler icermesidir.
Okullarda ¢ok fazla sorun yasanabilmektedir. Bu sorunlar bazen 6grenciler tlizerinde ciddi
psikolojik travmalara neden olmaktadir.

Okul temelli olarak yasanan ve kazalar sonucu olusan psikolojik ilk yardima iliskin ne
diinyada ne de tlilkemizde yeterli calisma yoktur. Mevcut calismalar sadece kazalar ve
yaralanmalar sonucu olusan psikolojik etki lizerinden yapilmistir. Laffamme ve Menchel’in
(2000) yaptiklar1 calismada bir yil icerisinde 6grencilerin %3.8'inin, Boyce ve Sobolewski
(1989) Amerika’da yaptiklar1 calismada iki yilda 6grencilerin % 9,8’inin kazaya ugradigy,
Eraslan’in (2007) ¢alismasinda %41.2’sinin, Ergiider ve Yertutan'in (2005) Ankara’da yaptiklari
arastirmada ise 6grencilerin bir yilda %59.8’inin kazaya ugradigi belirlenmistir. Yapilan cesitli
calismalarda da erkek cocuklarin kizlara gore daha fazla kazaya ugradigi belirlenmistir (akt.
Erkal & Yertutan, 2012). Kaza geciren c¢ocuklar arasinda bir defa kaza gecirenler 6nde
gelmektedir. Ergiider ve Yertutan (2005) ve Eraslan’in (2007) ¢alismalarinda da 6grencilerin
¢ogunlugunun okulda bir kere kazaya ugradig1l belirtilmistir. Bu durum, 6grencilerin okul
bahcesinde ozellikle teneffiislerde serbest hareket etmelerinden kaynaklandig1 gibi bahcede
kazaya neden olabilecek cevresel faktorlerin bulunmasindan da kaynaklanabilir. Nitekim
Polat'in (1998) Ankara’da yaptig1 calismada da, okul bahgelerinin %20,6’sinda kazalara neden
olabilecek yerler olmasi, ¢ocuklarin bahcede kaza gecirmesinde 6nemli bir faktér oldugunu
gostermektedir. Ancak okul kazalar ile ilgili istatistiki bilgi ve kayitlar yeterli diizeyde degildir.
Cinki okullarda basit yaralanmali kazalar normal olarak algilanmakta, kiiciik miidahalelerle
sorun giderilmektedir. Ancak bu durum, var olan okul kazalarinin niteligini ve olusan zararlari
tam olarak yansitmamaktadir. Bu yiizden 6grencilerin okul ortaminda gecirdigi kazalarla ilgili
bilgiler toplanip gerekli planlama ve diizenleme ile olasi koruma 6nlemleri alinirsa, kaza riskleri
onlenebilir veya azaltilabilir. Bunun yaninda kaza nedenleri, siklifl, kaza sonucu olusan
durumlar ve kazanin oldugu yerlerin tespiti kadar 6nemli olan okul kazasini énlemeye doniik
davranislari inceleyen calismalar da lilkemizde olduk¢a az sayidadir (Ak¢ay & Yildirimlar, 2018;
Eraslan & Aycan, 2008; Erkan & Goz, 2006; Giiner, 2016). Ancak okulda gerceklesen kaza ve
yaralanmalarda tanimlarin tutarsizligl, verilerin raporlanma seklinin farkliligy, kisilerin kazalara
yukledigi anlam farkliligi, sistemli bir miidahalenin yapilamamasi, 6gretmen ve okul idaresinin
kaygi durumlari1 vb. ailelerin okuldan sikayet¢i olmalarina, hukuki olarak hak aramalarina ve
okul gilivenliginin zedelenmesine neden olmaktadir. Daha da 6nemlisi yasanan travmalarin
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o0grencinin egitim durumunu ve psikolojisini olumsuz olarak etkilemesidir. Diinya genelindeki
kaza/yaralanmalarda cesitli raporlama yontemlerinin oldugu, olay yeri, olayin gerceklesmesi,
kisinin durumu, yapilan miidahaleler, iletisim trafigi ve saglhik kurumuna ulastirma ve kaza
sonrasl travma yonetimi gibi raporlama kriterleri bulunmaktadir (Akar, 2017; Isik, 2019).

Is saglig1 ve giivenligi kapsaminda okul idarecisi biinyesinde tutulan bu tutanaklar ve
raporlar yasanan kazanin sadece durum tespitini yapmaktadir. Bu formlar; 6grenci kaza
tutanagi, gorenlerin ifade tutanagl ve kaza/olay inceleme analiz raporudur. Okul 6grenci
kazalarinda risk degerlendirme ekibi tarafindan ISG sorumlusu ile bu formlar doldurulup,
dosyalanip bir 6érnegini ISG biiroya DYS sistemi iizerinden génderilmektedir. Tutanaklarin
icerigine bakildiginda 6grenci ve veli bilgileri, kazanin yeri, saati, nasil oldugu, kazadan sonra
yapilanlar veya alinan 6nlemler ve kazanin sebebi bulunmakta ancak kazay1 geciren 6grenciye
yonelik yapilan islem ve o6grencinin etkilenen psikolojisi ile ilgili herhangi bir agiklama
bulunmamaktadir.

Okullarda meydana gelen kazalarda ilk miidahale biiyiik 6nem tasimaktadir. Diinya saglik
orgilitl, olagan dis1 durum sonrasi erken dénemde yapilan psikososyal miidahalenin énemine
dikkati cekmekte ve psikolojik ilk yardimi 6nermektedir. Psikolojik ilk yardim, akut travma
sonrasli uygulanan psiko-sosyal hizmetlerin en erken asamasi olarak konumlanmaktadir.

Herhangi bir kaza ile yaralanma durumunda 6gretmenin izleyecegi yol hem 6grencinin
saghigin1 kontrol altina almak, hem 0Ogrenciyi psikolojik olarak rahatlatmak, hem de yasal
bildirimlere yapmaktir. Ogretmen kaza durumunda éncelikle olay1 ve kaza sonuclarini tespit
etmeli, ajitasyon, donakalma, panik, dfke, panik, kaygi vb. psikolojik triyaj davranislarini kontrol
altina almalidir. Sonrasinda oncelikleri hizla analiz etmelidir. Bu oncelikler ¢ocugun giivende
hissetmesi, rahatlamasini saglamak, acil ilk miidahale malzemelerini temin edip ilk miidahaleyi
yapacak yetkilinin ¢agrilmasi, kazazedenin durumunun aciliyetine gore ilk miidahaleyi yapmaya
calismak, bilgilendirmeleri okul idaresinden baslamak kaydi ile isbirligi yapacagi kurumlarla ve
aileyle yapmak, sonrasinda iyilestirmeye doniik takibi baslatmaktir (Demircioglu, vd, 2019,
s.355). Ogretmenin kaza ile ilgilenmesi, hemen olay yerine veya oégrencinin yanina gitmesi,
durumu anlayip gerekli miidahale basamaklarini takip etmesi temel gorevidir. Bu yapilmazsa
okul, 6gretmenin gérevdeyken kusurlu davranmasi veya gorevini ihmal etmesini tespit tutanagi
ile belirleyip ilgili konuda idari, disiplin ve adli islem baslatabilir.

Arastirma bulgularina dayali olarak; 6gretmen adaylarinin psikolojik ilk yardim
kavramina iliskin algilarinin ve farkindaliklarinin belirlenmesi, psikolojik ilk yardim
deneyimlerinin incelenmesi, bir 6gretmen aday1 olarak okul temelli ilk yardim calismalarinin
neler olabilecegi konusunda bilgi sahibi olabilmeleri icin hizmet 6ncesinde gerekli egitimleri
almalar 6nerilmektedir. Ayrica, okullar 6grencilerin zamanlarinin biiyiik bircogunu gecirdigi
yerler olmasi nedeniyle biitiin 6gretmenler psikolojik ilk yardimi bilmesi gereken gruplarin
basinda gelmektedir.

Buna ek olarak, 6grencilere zamaninda ve dogru miidahale ile saglikli bir okul yasantisina
kavusmalarina katkisi, 6gretmenlerin gérev ve sorumluluklar1 kapsamindaki miidahaleyi olmasi
gerektigi sekilde yapabilmesine katkisi, 6gretmenlerin okulda yasanabilecek travmatik olaylara
miidahale etme konusundaki yetkinlik duygularina katkisi, 6gretmenlerin zamaninda ve dogru
miicadele becerileri sayesinde travmaya maruz kalan ¢ocuklar ve ailelerine yonelik farkindaligin
arttirtlmasina katkisi, travmatik deneyimden gecen ¢ocuga zamaninda ve dogru miudahale
etmemekten otiirli ¢ocuk ruh saghginin dogurabilecegi maliyetleri (zaman, para, emek)
onlemeye katkisi, tim oOgretmen adaylarina psikolojik ilk yardim bilgi ve becerilerini
kazandirabilecek islevsel degeri olan uygulanabilir bir 6gretim modiliin gelistirilmesi
onerilmektedir.
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Extended Abstract

Psychological First Aid (PFA) is defined as the compassionate and supportive response offered
to the person suffering or in need of support and assistance. Psychological first aid is not a
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diagnosis or treatment method but one of the intervention methods in a psychological crisis and
allows the person to experience relief. (Demircioglu et al., 2019; Kili¢ & Simsek, 2018).

In Turkey, based on significant disasters and collective traumas (PFA), it started to be
implemented in 2014 with the steps of the watch, listen and connect. Monitoring includes
identifying the place where the incident occurred, ensuring its safety, and observing individuals
with urgent needs. Listening involves listening to the needs and concerns of individuals in need
of support and calming them down. Connecting consists of reaching the needs of individuals and
the people they need. Students spend most of their time at school. The school is a secure
institution operating under public control that systematically transfers knowledge and skills to
students for educational purposes. Therefore, children can experience many positive and
negative experiences at school. Traumatic experiences they are exposed to at school can
seriously negatively affect children’s lives. Traumatic experiences refer to events that are
challenging and not easy to accept for people in different developmental stages. Although
traumatic events have the power to affect every age group negatively, the effects on children
who have not yet developed a perspective on life and who have not yet learned to use positive
coping methods can be more traumatic. Although the Ministry of National Education tries to
control school-related risks within the scope of occupational safety, it is not always possible to
predict school accidents or control children’s self and their environment. Because primary
school children are the group with the highest probability of encountering traumas as a result of
accidents and injuries due to their developmental characteristics, curiosity and active nature.

The first behaviour of the teacher against the psychological crises in the school will enable
the student to get rid of the traumatic effect of the situation more quickly. The study aims to
determine preservice teachers’ views on the concept of psychological first aid.

The research was conducted with 8 preservice teachers studying at the Faculty of
Education, Classroom Education, in the spring semester of the 2021-22 academic year. In the
research, the phenomenology model, which is one of the qualitative research methods, was used,
and it was tried to determine the opinions of preservice primary school teachers on the concept
of psychological first aid. This design can appear in different forms such as facts, events,
experiences, perceptions, orientations, and concepts. The phenomenological method focuses on
phenomena we know but do not understand in-depth. The basis of the phenomenological
approach is personal knowledge and experiences. In this approach, the researcher deals with the
participant’s personal (subjective) experiences and examines their perceptions and meanings to
events.

In the determination of the sample, easily accessible case sampling was used. Focus group
interviews were conducted with preservice teachers who voluntarily participated in the
research. Content analysis, one of the qualitative research techniques, was used to analyse the
data obtained from the interviews. During the focus group discussion, it was aimed to collect
data on descriptive information about first aid. The questions in the form and directed to the
participants to collect data; includes describing psychological first aid. Preservice teachers were
asked to give examples of their explanations when necessary. The data obtained from the
research were interpreted, and suggestions were made for the research results.

According to the findings, the concept of psychological first aid evokes psychological crisis
management, guidance, prevention of psychological trauma, meeting current psychological
needs and stress management to preservice teachers. In the definitions, psychological well-being
is described as calming people, giving confidence, making them feel good, reducing anxiety and
establishing connections. The scope of psychological first aid is seen chiefly as children and
families. According to the preservice teachers, psychological first aid aims to intervene before
the problem grows. The point that distinguishes it from physical first aid is that it contains
psychological suggestions for the mind and emotion. Within these results, it is recommended
that preservice teachers receive the necessary training before the service to have information
about what school-based psychological first aid studies can be.
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Turkish Early Childhood and Early Primary Grade Teachers’ Experiences in
Online Remote Learning

Oz

Covid-19 viriistinlin Aralik 2020'de ortaya ¢ikmasi ve insandan insana temas yoluyla diinyaya hizla yayilmasi
Turkiye'nin de ciddi 6nlem almasini zorunlu hale getirdi. Bu calismanin amaci, Tirkiye'de ki okullarin
kapanmasi sirasinda farkli 6gretim bicimlerinde Ogretime gecis yapan erken c¢ocukluk ve ilkokul
O0gretmenlerinin deneyimlerini arastirmaktir. Calismada, yar1 yapilandirilmis bir anket olusturulup Google
Forms iizerinden katilimcilarla paylasilimistir. Uygulanan anket sonuglari, Tiirkiye'deki okul bélgelerinin
uzaktan 6grenmeye acil ge¢is durumunda alternatif 68retim yontemlerine etkin gegis icin uygulanabilir bir plan
gelistirmeleri icin 6nemli bilgiler saglamaktadir. Bu ¢alismadan elde edilen bulgular, acil durum anlarinda
kullanilabilecek daha iyi bir alternatif 6gretim altyapisi olusturmak icin kullanabilir.

Anahtar Kelimeler: COVID-19, ilkokul egitimi, okul 6ncesi egitim, Uzaktan egitim, 6gretmen deneyimleri

Introduction

The emergence of Covid-19 virus across the globe forced school buildings to be shut down, public
places to be closed, social-interaction to be restricted and children to be confined to the parameters
of a computer screen for schooling. The virus’ capability to rapidly spread through human-to-human
contact all over the world made it essential for Turkey to take precautions throughout every section
of public life and service. In order to control the spread of the disease, orders for emergency stay-at-
home and transition-to-online remote education have been put into effect by Turkey’s government as
of March 16, 2020. Initially, the schools and the teachers were given access to different educational
formats (e.g., synchronous, asynchronous, etc.), student learning platforms (e.g., EBA, TRT School)
and online meeting software (e.g, Zoom, Canvas, Teams) to continue education in online
environment. However, the education stakeholders (teachers, students, parents, administrators,
policy makers, etc.) who were not very familiar with distance education systems via digital platforms
at that time, faced with the unexpected challenges of re-planning the curriculum of a massive P-12+
student population (around 25 million, including higher education) in Turkey. Specifically, the
concerns about the education of students in prekindergarten to early elementary grades grew
because this group of students is least likely to possess necessary technology skills to participate in
schooling via online remote learning. Even though the schools in Turkey opened their doors for face
to face education in 2021-2022 school year the first time in since March 2020, the spread of the virus
remains very high across the country while the infection rates among youth create interruptions in
their education.

Literature Review

According to the recent research conducted in Turkey, the Turkey’s Ministry of National Education
(MoNE), which is the centralized governmental entity overseeing formal education across the country
implemented series measures to address the educational, technological and social-emotional needs
of students, teachers and parents (Yucesoy-Ozkan et al, 2020). These measures included
supplementing technological devices, creating Educational Informatics Network (EBA) learning
platform, internet hot spots, creating educational apps, organizing in-service professional
development opportunities for teachers, creating content for EBA-TV for students who live in rural
areas but have no access to any technological device or internet connection. Despite the ministry’s
efforts to reach out and meet the educational needs of approximately 7 million preschool and primary
grades students and 400,000 preschool and primary school teachers (MoNE, 2021), emergency
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transition to online education proved to be an opportunity to improve in educational technologies as
well as a hurdle to overcome for many educators.

Recent studies conducted on online remote education in Turkey revealed findings related to
experiences preschool and primary school teachers, students and parents had during online remote
education. Emergency transition to online remote teaching prompted even veteran teachers to
reexamine their teaching skills and capabilities to teach in an unfamiliar format, and in turn seek
professional improvement. Demir and Kale (2020) surveyed in-service teachers’ perceptions of
online remote teaching during COVID-19 school closings. The majority of the participants perceived
themselves as sufficient and moderately competent in distance education teaching methods. Those
who did not have experience and competence in online teaching pedagogy and tools expressed their
willingness to improve their professional knowledge and increase their competencies in distance
education process. Alan’s study with a group of Turkish early childhood education teachers (Alan,
2021) revealed teachers’ desire to learn new applications and tools that they could incorporate as
well as improve their pedagogical knowledge to teach through online remote learning. In another
study (Telli & Altun, 2020), the parents of preschoolers stated that the distance education, which
started on March 23, 2020 and carried out with EBA content and other distance education activities,
had very positive features in terms of organization, teacher effort and process management, time
planning and scheduling. The parents also indicated that preschool teachers became both subject
matter expert and a professional who supported children in many ways, especially in online
environment.

More than half of the participants in the study of Demir and Kale (2020) indicated that they had
sufficient infrastructure to teach remotely though some teachers revealed that inadequate
infrastructure experienced by their students caused interruptions to distance education. Lack of
internet access, inadequacy of the students' hardware tools, lack of technological knowledge of
parents, and the variation in individual learning needs posed significant challenges for teachers to
create an equitable learning space. For example, the parents stated difficulties in accommodating the
hardware needs of multiple siblings who were supposed to log in the online remote learning (Telli &
Altun, 2020).

Cakir, Kiilek¢i and Akyavuz (2020) indicated that preschool teachers expressed their
frustration about not being able to keep their students away from the digital screen [outside of online
schooling] even though they created off-screen interactive activities that were shared with parents to
be conducted at home. The teachers were concerned that their students would spend long sedentary
hours in front of the screen, therefore develop a “screen addiction” in long run. The teachers were
also concerned with students’ mental health due to limited or lack of in-person interaction on- and
off-school hours throughout the day. During the online meetings, the teachers carried out supportive
activities to motivate the students, encouraged them to think hopeful for the future, praised their
efforts and made them feel that the school still existed (Cakir, Kiilekeci & Akyavuz, 2020). Young
student groups and students with special needs faced various difficulties and limitations during
online remote learning. Lack of motivation to log in and attend online sessions, and inattention to the
online instruction exacerbated the problems related to the quality of the online remote education
(Akkas, Ocak & Ocak, 2020; Demir & Kale, 2020). It was observed that the mothers of young students
with special needs primarily shouldered the responsibility for communicating with school and
helping learning at home. Mothers stated that their children often exhibited self-harming, aggressive
behavior and lack of self-control. In addition, lack of eye contact with students, parents’ heavy
workload and unavailability to help learning tasks and multiple siblings who needed attention at
home negatively affected the students’ learning process. Lack of resources to reach out to students
with special needs left the teachers with feelings of helpless (Karahan, Yildirim Parlak, Demir6z, Kaya
& Kayhan, 2021). While EBA was enriched by EBA TV programs for primary and upper grades, the
absence of pre-school programs was a shortcoming. The preschool teachers participating in the study

EURASIAN JOURNAL OF TEACHER EDUCATION, 2022, 3(2), 157-171



TEACHERS’ EXPERIENCES IN ONLINE REMOTE LEARNING 160

of Akkas et al. (2020) emphasized that especially children in preschool age need psychological
support and that it is important for them to continue their learning with fun and motivating activities.
Therefore, it is essential to improve and adapt online remote learning platforms (e.g., EBA) and the
resources (e.g., EBA TV content) according to preschool children’s development and learning styles.

COVID-19 pandemic made a significant impact on the world’s human population and the
implicit effects of this public health crisis were felt by the younger learners the most. This global
health crisis urged many teacher educators and researchers such as the authors of this research to
study and learn from the teachers’ experiences in any specific cultural context to be better prepared
for any future global health crisis that might require transition to emergency remote teaching.

Purpose

The purpose of this study is to explore the early childhood and early elementary teachers’ experiences
as they transitioned to teaching in different modes of instruction during COVID-19 school closings in
Turkey's educational context.

Methods

This study is an instrumental case study. According to Stake (2005), an instrumental case study
provides a deep examination and understanding of an issue, which eventually leads the researcher to
pursuing other related issues. This study is also exploratory in nature because it is “an effort to
develop more knowledge about a particular phenomenon with the expectation that the information
gathered will be used to guide and shape additional research” (Willis, 2008).

Research Instrument and Data Analysis

The researchers used a semi-structured survey instrument that was available through a Google
Forms hyperlink embedded within the recruitment email for the participants. Some of the questions
were Likert-type questions. Teachers could respond to questions by choosing one of the five options
- 1=Not effective at all, 2= Not effective, 3=Somewhat effective, 4= Effective, 5=Very effective.

Some of the questions were open-ended questions and the teachers could write down their
thoughts. Google Forms allows all responses to be returned to the principal investigators in an
anonymous format. The survey was prepared in Turkish language and included rating and open-
ended questions. The responses were translated from Turkish to English by one of the researchers
who is fluent in both languages. The researchers used the data analysis feature in Microsoft Excel to
run the descriptive analysis for the Likert-type questions. Translated open-ended questions were
independently analyzed by adopting Glaser and Strauss’ (1999) constant comparative coding
method. Each researcher of the study independently coded the data and compared their results to
maintain interrater reliability. All the survey items except demographics questions revealed 90% and
over interrater reliability.

Research Participants

98 Early childhood and early elementary school teachers from different regions of Turkey (Kocaeli,
Eskisehir, and Ankara) responded to the survey. See Table 1 for the participant demographics.

Table 1.
Participants’ demographics
Gender Age Education Grade Years School Ed. Degree
Teaching of Teaching
Female- 20-25- B.S. Pre-K 0-5 Public ECE
84.7% 7.1% 74.5% 21.6% 11.3% School 37.5%
(n=83) (n=7) (n=73) (n=21) (n=11) 87.5% (n=37)

(n=85)
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Male-15.3%  26-35 Master’s K 6-10 Private ELEM
(n=15) 34.7% 24.5% 23.7% 19.6% 12.5% 41.6%
(n=34) (n=24) (n=23) (n=19) (n=12) (n=40)
36-45 Other Ist 11-15 School
41% 1% 21.6% 33% counseling
(n=41) (n=1) (n=21) (n=32) 4.16%
(n=4)
46-55 2nd 16-20 Others
17.3% 21.6% 12.4% Degrees*
(n=17) (n=21) (n=12) 14.58%
(n=16)
56-up 3rd 21-25
2% 24.7% 15.5%
(n=2) (n=24) (n=15)
26-up
8.2%
(n=8)
TOTAL: TOTAL: TOTAL: 98% TOTAL: 98% TOTAL: 98% TOTAL: TOTAL: 97%
100% 100% (n=97)** (n=97) (n=97) 97% (n=97)
(n=98) (n=98) (n=97)

*Chemistry, physic, psychology, German teaching, English teaching, Turkish teaching, special education, global education,
agriculture, economy, journalism
**One participant only partially responded to the demographics questions and the rest of the survey.

Research Questions

1. Whatexperience did Turkish teachers have in relation to the modes of teaching that they used
during the online remote learning?

2. What kind of administrative and technical support did Turkish teachers receive during the
online remote learning?

3. What experience did Turkish teachers have in relation to assessment of student progress and
performance during the online remote learning?

4. What experience did Turkish teachers have in relation to accommodating the learners with
special needs during the online remote learning?

5. What experience did Turkish teachers have in relation to parent involvement during the
online remote learning?
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Results

R.Q.1-What experience did Turkish teachers have in relation to the modes of teaching that they used
during the online remote learning?

The participants were asked to mark as many modes of teaching that they adopted during online
remote learning (Table 2).

Table 2.

Modes of teaching used during online learning
*Modes of teaching during COVID-19 school closings Percentage

(n=97)

Teaching through ZOOM 87.6%
Teaching through EBA** 73.2%
Watching lessons on State TV 38.1%
Audio or/and video recording of the lessons 34%
Sending lessons/activities and homework to parents’ emails/text 29.9%
Distributing home learning kits to parents 24%
Putting lessons on an online teaching platform 4.2%
Others 6%

*Participants marked as many as they could.
**The online student learning platform adopted by the Ministry of Education

The primary mode of teaching marked by the participants was the live sessions conducted
through ZOOM software (87.6%). The teachers utilized the Educational Informatics Network (EBA)
platform to upload their lessons and communicate with the students and the parents. The teachers
who marked “others' indicated that they used “WhatsApp” application to communicate with the
parents for tasks such as sending and receiving home-work, making audio and video calls with
students, sending educational videos and activities, and informing parents about school related
information. The teachers were asked to rate their familiarity with software and hardware options
that were available to them during transition to online remote learning by responding to Likert-type
questions (1=Not familiar at all, 2= Not familiar, 3=Somewhat familiar, 4=Familiar, 5=Very
familiar)-Even though 87% of the participants utilized ZOOM as the primary software to conduct live
session, only 39% of the participants were familiar or very familiar with ZOOM software (Table 3).

Table 3
Teachers’ familiarity with Software and Hardware

Items/*Scale *1(%) *2(%) *3(%) *4(%) *5(%) TOTAL
(n=97)

Z00M 44.3% 13.4% 4.1% 9.27% 28.86% 100%

Google Classroom™* 63.91% 18.55% 6.18% 5.15% 6.18% 100%

Student support learning 24.74% 18.55% 10.30% 22.68% 23.71% 100%
platform™***

Presentation software 11.34% 14.43% 18.55% 27.93% 27.93% 100%
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Audio/video recording/ 11.34% 16.49% 16.49% 28.86% 26.8% 100%
screen capturing

*Scale

1=Not familiar at all, 2= Not familiar, 3=Somewhat familiar, 4=Familiar, 5=Very familiar
** This was not a platform commonly used by the Turkish teachers.

***EBA-Student support learning platform adopted by the Ministry of Education

The participants were asked to list advantages and disadvantages of online remote learning in
relation to their experience with the online teaching tools they utilized. The patterns of advantages
emerged in the areas of communication, instructional advantages, technology skill improvement,
continuity of learning and classroom management. The teachers across the board indicated that the
software adopted enabled them to communicate with the entire class in real time as well as
communicating with the colleagues in online meetings. Communication with families became better
because of their presence at home while their children were attending remote online learning. In turn,
the parents became more involved in their children’s schooling. EBA and Google Classroom platforms
allowed the teachers to share asynchronous instructional materials and tasks with students. During
live sessions, the technology helped them screen share the lesson content or conduct interactive
activities (e.g., singing songs and dancing) by having everyone turn on their video cameras. As far as
the technology skill improvement, the teachers indicated that their competency in using technology
increased. They were able to better appreciate the value of technology for education as well as
communication when face-to-face interaction was not available. The participants mentioned that the
technological means they used allowed the education to still take place despite the mandatory school-
closings. Students were still able to maintain some level of contact with the formal education
environment. [t was also easier to promote prosocial skills such as turn-taking or listening to others
by using the features of remote learning software.

As for the disadvantages, the themes that emerged were emotional connection with students,
instructional difficulties, learner level factors and environmental factors. One of the most explicit
disadvantages that emerged from the teachers’ answers was the inability to connect with their
students at personal, emotional level through online meeting software. One teacher mentioned the
“lack of synergy” that affected the motivation to attend the online sessions or complete any offline
work by accessing the online learning platforms (e.g., EBA, Google Classroom). Teachers voiced their
concerns about the limitations of conducting instruction through online remote mode. For example,
session contents were not covered most of the time due to time constrains. The students were left
sitting idle in front of a screen because of limited interaction through online meeting software.
Technological difficulties such as outdates software or devices, lack of working device and poor
internet stream in students’ homes often interrupted the learning. Learners’ developmental level
factored into problems with online learning. For example, younger students were not able to
comprehend the features of the software adopted, therefore could not follow the synchronous
meeting etiquette such as waiting to connect, muting to listen, raising hand to speak through the
camera, etc. Finally, the participants mentioned environmental disadvantages such as having multiple
siblings who needed to use the same device to connect to live sessions and families’ lack of familiarity
with the software and devices.

R.Q.2- What kind of administrative and technical support did Turkish teachers receive during the
online remote learning?

Two of the survey questions asked the participants to identify and rate the effectiveness of the
administrative and technical support they received by responding to Likert-type questions (1=Not
familiar at all, 2= Not familiar, 3=Somewhat familiar, 4=Familiar, 5=Very familiar). As seen in Table
4, advance notice to online teaching was most frequently rated item with the effectiveness rating
evenly distributed from not effective at all (20.61%) to very effective (18.55%). This sporadic rating
could be explained with the differences in individual school administrations’ attitude and adequacy
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toward handling transition to online remote learning. The qualitative responses revealed that some
participants received frequent communication and support from the administration whereas some
did not receive any administrative guidance on how to handle online remote learning. For example,
one of the participants from the private school site stated that, “There was administrative support in
the distance education process. We continued the process by collaborating. We created training
environments with the information we learned in EBA in-service training.” A teacher from one of the
public school sites stated that “Not being able to get administrative and technical support was the
biggest shortcoming.” Another public school teacher mentioned that “Because the administration was
not effectively informed by the ministry, they were confused. The administration also did not have
the competence to support the teachers.”

Table 4

Administrative technical support received
Items/*Scale Response *1(%) *2(%) *3(%) *4(%) *5(%)

(n=97)

Advanced notice to online 63.9% 20.61% 18.55% 25.77% 16.49% 18.55%
teaching
Assessing if teachers and 45.5% 34% 16.49% 25.77% 12.37% 11.34%
students had adequate
hardware
Providing teachers and 13.4% 56.7% 20.61% 9.27% 7.21% 6.18%
students with hardware
Assessing teachers 30.9% 34% 24.74% 20.61% 10.30% 10.30%
knowledge about non-face-
to-face teaching mediums
Providing PD opportunities 25.7% 34% 26.80% 17.52% 10.30% 11.34%
for teachers
Providing technical 16.5% 47.42% 24.74% 13.40% 8.24% 6.18%
support
Check-in with 54.6% 15.46% 22.68% 25.77% 16.49% 19.58%
administrators

*Scale

1=Not effective at all, 2= Not effective, 3=Somewhat effective, 4= Effective, 5=Very effective

Check-in with administrators was the second highest marked item by the participants (54.6%)
though the distribution of the ratings was parallel to the advance notice to online teaching.

Even though the administrative and technical support was not consistent across the schools,
the majority of the participants (79.4%) indicated having frequent opportunities to collaborate with
peers to consult and learn from each other about many different topics related to teaching in an online
remote environment. The participants were asked to list the advantages of administrative and
technical support that they received. Through online meetings with the administration, the teachers
felt supported. Some school administrations relayed the information in a timely manner One of the
participants indicated “[administration] Informed the teachers about the road map and the online
mediums and tools to be used.” The professional development opportunities provided by either the
administration or the Ministry of Education, timely and daily information dissemination along with
periodic check-ins and meetings with the teachers helped them feel supported and handle the
challenges of online remote learning much easier. The participants also listed challenges related to
lack of or inadequate administrative and technical support. The answers to the open-ended question
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revealed a general sense of exhaustion and being overwhelmed. Inadequate or no equipment support
(e.g., computer, mic, camera, headphones, etc), lack of communication and lack of training on the part
of administration appeared very frequently in the participants’ responses. One of the public-school
teachers indicated “Buying all these equipment put an extra financial load on us. The fact that there
is no technical personal causes some problems [technology related] left unsolved or solved very late.”
Another teacher stated that, “Everybody learned the techniques and strategies by themselves through
trial/error, Google search and YouTube videos. There was no professional support and education
provided.”

It is puzzling to see such variation in this sample of Turkish early childhood and early primary
teachers’ experiences even though pre-k to 12-grade curriculum, timelines and assessments are
designed and managed by centralized by the Ministry of Education across the entire country including
the private schools. Each individual school is a social unit in which the social agents (e.g.,
administrators, staff, teachers, students and parents) impact its dynamics and functions regardless of
whether it needs to follow a uniform education program. Therefore, the individual school
administration’s approach to advance notice of changes and new implementations, assessment of
teachers’ and students’ needs for hardware and software, and most importantly support of teachers’
professional readiness to teach in online remote environment seemed to create a significant impact
on the success rate of emergency transition to online education.

R.Q.3- What experience did Turkish teachers have in relation to assessment of student progress and
performance during the online remote learning?

The participants were asked to explain if they had to do any modifications to their existing assessment
methods during online remote learning. 53.6% of the participants answered “yes” and 47.4%
answered “no” to this question. Those who answered “yes” explained that they relied on parents’
input and file sharing (e.g., WhatsApp), used online software to organize assessment tasks, changed
the assessment criteria, and observed the students during the live sessions. Early primary grade
teachers used online software such as Kahoot, Google Form, Quizzes to assess the students’
knowledge during live sessions. In spite of these modifications, the participants in general indicated
that it was very challenging to assess the students via online remote education because they could
not connect with the students at a social-emotional level. The scheduled content was not covered in
the given live session timelines, so was the assessment of student learning. Chronic absenteeism,
mostly due to lack of internet access or a device to connect were among the challenges to
appropriately and accurately assessing student learning. One teacher indicated that “Teachers cannot
[get to] know the students [in online environment] so they don’t believe the assessment results are
accurate.” Young children in particular had hard time attending to the online education and sitting in
front of computer for long periods of time. Parents’ frequent interference and answering the
questions for their students or feeding the answers to their children frustrated many teachers. In fact,
when the participants were asked whether the assessment during online remote learning captured
the students’ performance accurately, 68% answered “no.”

Teachers were asked if the chosen non-face-to-face instruction was appropriate for the age
group they taught regardless of the variation in students’ learning needs. 58.8% of the participants
answered “yes” and 44.3% answered “no.” They were asked to recommend effective alternative
strategies for non-face-to-face instruction. Several preschool teachers responded that the online
education is not suitable for young children and that there is no alternative to face-to-face education.
They raised the issue of lack of appropriate preschool content on EBA platform. Other teachers mostly
recommended creating different instructional materials such as teacher video recordings,
educational play apps in which teachers and students could log in and play, sending activity kits to
home and using different online programs (e.g., Mentimeter, Whiteboard, Web2 Tools). Some of the
participants recommended training for parents to support education at home.
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R.Q.4- What experience did Turkish teachers have in relation to accommodating the learners with
special needs during the online remote learning?

The participants were asked if they were able to accommodate and modify their instruction and
assessment for students with special needs as they did in their face-to-face instruction. 29.9% of the
participants answered “yes” and 71.1% of the participants answered “no”. Those who answered “yes”
were prompted to list the accommodations/modifications they created. The answers included
strategies such as working with students one-on-one, modifying the activity for individual needs,
collaborating with the parents and providing them with tips about how to help the students at home,
communicating via phone, etc. Lack of special education support from the school, absence from the
live sessions because of attention problems and communication limitation in the online environment
were among the challenges to accommodating for students with special needs. One of the participants
explained that “It was hard to provide individual attention to that student while leaving the other
students, therefore it [accommodations/modifications] was not effective.”

R.Q.5-What experience did Turkish teachers have in relation to parent involvement during the online
remote learning?

The teachers were asked which of the resources the students had at their homes based on their
observations and interactions with their students and their parents. Help with online 87.6% of the
participants reported that the students had access to a smart phone and 79.4% reported that the
students had a computer and instructional textbook. 32% of teachers indicated students’ access to
student learning platform (e.g., EBA) and 29.9% mentioned the access to a quiet place for study. The
participants identified and rated the ways the parents were involved in their children’s education
during online remote learning by responding to Likert-type questions (1=Not familiar at all, 2= Not
familiar, 3=Somewhat familiar, 4=Familiar, 5=Very familiar).

Table 5

Experience related to parent involvement
Items/*Scale *1(%) *2(%) *3(%) *4(%) *5(%)
Helping children manage the 6.18% 13.40% 22.68% 24.74% 32.98%

online learning

Helping children stay focused on  6.18% 9.27% 27.83% 25.77% 30.92%
the learning tasks during and
after instruction

Communicating with the teacher 8.24% 10.30% 16.49% 21.64% 43.29%
(e.g., sending feedback, seeking
further assistance, etc.)

*Scale
1=Not effective at all, 2= Not effective, 3=Somewhat effective, 4= Effective, 5=Very effective

The participants were asked to identify the most challenging problems their students and
families had to deal with during non-face-to-face instruction. Parental knowledge and skills to help
their children’s education was an area mentioned frequently by the participants. The participants’
answers were revolved around the following challenges: understanding and helping with the
educational content, lack of technological knowledge and skills, inability to motivate their children to
attend the sessions and complete their homework, establishing a routine at home to follow the school
schedule. Another area of challenge for parents was the lack of resources to enable effective learning
through an online remote environment. The teachers mentioned that many families either did not
have internet access or had limited internet access. Inconsistent internet connection, outdated
software on the devices contributed to the challenges, lack of quiet work space, too many siblings
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needing a device for their school work, even lack of paper to write on posed significant the difficulties.
Finally, struggles related to familial, spousal relations and parents’ work schedule colliding with
school schedule negatively affected students’ attendance and attention to online learning, in turn
created an extra layer of challenge to creating an optimum online remote education environment.
Because of inadequate time between job and home tasks, parents could not take their children outside
to play or exercise. One of the participants explained that:

It was hard to gain the students’ attention. They did not have the motivation. Parents were
disinterested. They were turning on [computer or live session], not checking whether the
students listened. Arguments, voices overlapping, students chatting in the background, drawing
on a shared screen, not turning on the video, not listening to the lesson. We cannot control these.
We could not get feedback from the students and we could not attend to the students one-on-
one.

Discussion and Recommendations

The study reported in this paper aimed to present Turkish early childhood and early primary grade
teachers’ experiences related to teaching in an online remote learning environment. The responses
to the online survey revealed important findings in relation to the means utilized by the teachers to
conduct online education, administrative and technological support, assessing student performance,
accommodating for students with special needs and parent involvement. Even though the school
curriculum programs and timelines are administered according to centralized guidelines by Turkey’s
Ministry of Education, teachers’ experiences related to online remote education reported in this study
greatly varied. The results revealed that teaching in online environment helped some participants
improve their technological and pedagogical knowledge and skills. Online meeting software (e.g.,
Z0OOM) provided more opportunities to collaborate with their colleagues and instantly communicate
with school administration as well as parents of their students. On the other hand, the responses
demonstrated some very important challenges that the teachers experienced as they transitioned to
online remote education. Individual school administrations’ inadequate effort to manage emergency
transition to online education, lack of hardware (e.g., computer, mic, headphones, etc.) and
information technology support, and lack of professional development opportunities appeared to
significantly impact the teachers’ experiences. The solution to building a teaching workforce that
possesses strong technological and pedagogical knowledge and skills requires comprehensive
planning and coordination. Periodic professional development opportunities that are not only for
teachers but also for administrators who are the first point of contact in emergency situations should
be a general practice. Schools should have on-site instructional coaches who are specialized in online
instruction and teaching methodologies. Additionally, establishing an educational technology
department in individual school districts should be a standard procedure so that teachers could
receive immediate technological assistance.

Lack of rapid and clear communication from the Ministry of Education and school
administrations was one of the problems during this process. Consequently, educators were left to
their own volition to teach in online remote environment with the added stress of inadequate
knowledge, resources and guidance on teaching online. Studies such as this one provides important
insights on teachers’ online remote teaching experience for Turkey’s Ministry of Education as well as
school administrations to revamp the lines of communication and increase teachers’ input and voice
in any decision-making process. Two-way, vertical and horizontal communication would lead to
making more effective educational decision making and in turn improve the quality of emergency
online remote learning for children.

The participants reported problems such as lack of availability of resources both for teachers
and students, inadequate hardware and inequalities among students in the form of lack of access to
online education platforms, no or limited internet access, inadequate or outdated devices and parents’
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lack of technological knowledge. Crisis such as pandemics require “resilient school communities” as
stated by Baytiyeh (2017). Baytiyeh explained that “The importance of resilience lies in its need to
increase the capacity of individuals and communities, such that they can withstand and/or adapt to a
wide range of risks” (p. 695).The results of current study emphasize the importance of assessing
infrastructure (e.g., device, access to strong internet network) both in school and in home
environment and increase awareness of parents about online remote learning in cases of emergency
transition to online remote education (Telli & Altun, 2020).

Some of the participants of this study indicated that the online remote education is not
appropriate for young children, especially those in preschool age. Also, considerable number of
participants expressed their inability to reach and teach students with special needs during the online
schooling. Some teachers explained that young children and students with special needs had hard
time to attend to online instruction and that their need for face-to-face social interaction and
interactive-sensorial learning opportunities was the biggest challenge to creating an effective online
remote learning environment. Lack of interactive instructional resources to engage young students
in preschool and early elementary grades in online environment was another obstacle even though
the teachers tried to incorporate music, dance and online videos in their instruction. Early childhood
is a period when young children’s minds are most receptive to new experiences and inquisitive to
explore so many new phenomena they recognize in their environments such as school, home,
neighborhood, city, etc. In order to establish a sustainable and quality online remote education system
in case of transition to emergency online education, we recommend to tackle planning online remote
learning for young children and students with special needs separately than the older and typically
developing students. Young children’s developmental need for play and social communication should
be a priority when designing online instruction content. Learning kits that could be prepared and sent
home along with a schedule that the parents or guardians could follow at home would ensure to
involve students in meaningful activities. Student with special needs require an individualized online
schedule in which they can have one-on-one online instructional session with their teachers and
specialists to support their specific learning needs.

Parents, particularly mothers shouldered the task of helping students connect and attend the
online sessions. Because the parents were overwhelmed with the task of handling work and children’s
schooling tasks, communication with the teachers should be consistently maintained through online
software just like the participants of this study tried. Parents should be well informed about online
school schedule, list of tasks that they need to and can do at home to support their children. It is
recommended to develop activity programs that parents can implement at home to protect children’s
psychological, social and physical health during the distance education process and to provide
students with the necessary competencies to function in school (Demir & Kale, 2020). Furthermore,
teachers and administrators should carefully survey the resources available to each family and
whether there are any risks around family ecosystems that might cause disruptions to students’
education. They should implement effective, family-based intervention programs to protect the
welfare of young children and their parents during emergency transition to online education
(Karahan etal., 2021).

In order to establish a sustainable and quality distance education system even after the
emergency online education ends, the current study proves the importance of investing in
infrastructure, increasing access to hardware and software, and increasing parent awareness of the
goals of education wherever it may take (e.g. online or face-to-face)(Telli & Altun, 2020). Most
important group of stakeholders who can benefit from the results of this study are children
themselves. The school principals and teachers collaboratively could plan strategies to transition
students to alternate modes of learning with appropriate support and resources. Studies such as this
could provide us with valuable information from the experiences of teachers who continued to do
their jobs under dire circumstances. We can use this information to build a better alternative teaching
infrastructure in place that can be used in a moment’s notice if the situation arises.
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Extended Abstract
Introduction

The purpose of this study is to explore the early childhood and early elementary teachers’ experiences
as they transitioned to teaching in different modes of instruction during COVID-19 school closings in
Turkey's educational context.

Method

This study is an instrumental case study. The researchers used a semi-structured survey instrument.
98 Early childhood and early elementary school teachers from different regions of Turkey (Kocaeli,
Eskisehir, and Ankara) responded to the survey. The researchers used the data analysis feature in
Microsoft Excel to run the descriptive analysis for the Likert-type questions. Translated open-ended
questions were independently analyzed by adopting Glaser and Strauss’ (1999) constant comparative
coding method.

Findings

R.Q.1-What experience did Turkish teachers have in relation to the modes of teaching that they used
during the online remote learning?

The primary mode of teaching marked by the participants was the live sessions conducted through
ZOOM software (87.6%). The teachers utilized the Educational Informatics Network (EBA) platform
to upload their lessons and communicate with the students and the parents. The teachers who
marked “others'" indicated that they used “WhatsApp” application to communicate with the parents
for tasks such as sending and receiving home-work, making audio and video calls with students,
sending educational videos and activities, and informing parents about school related information.
The participants were asked to list advantages and disadvantages of online remote learning in
relation to their experience with the online teaching tools they utilized. The patterns of advantages
emerged in the areas of communication, instructional advantages, technology skill improvement,
continuity of learning and classroom management. As for the disadvantages, the themes that emerged
were emotional connection with students, instructional difficulties, learner level factors and
environmental factors.

R.Q.2- What kind of administrative and technical support did Turkish teachers receive during the
online remote learning?

Advance notice to online teaching was most frequently rated item with the effectiveness rating evenly
distributed from not effective at all (20.61%) to very effective (18.55%). This sporadic rating could
be explained with the differences in individual school administrations’ attitude and adequacy toward
handling transition to online remote learning. The qualitative responses revealed that some
participants received frequent communication and support from the administration whereas some
did not receive any administrative guidance on how to handle online remote learning. Even though
the administrative and technical support was not consistent across the schools, the majority of the
participants (79.4%) indicated having frequent opportunities to collaborate with peers to consult and
learn from each other about many different topics related to teaching in an online remote
environment.
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R.Q.3- What experience did Turkish teachers have in relation to assessment of student progress and
performance during the online remote learning?

The participants were asked to explain if they had to do any modifications to their existing assessment
methods during online remote learning. 53.6% of the participants answered “yes” and 47.4%
answered “no” to this question. In spite of these modifications, the participants in general indicated
that it was very challenging to assess the students via online remote education because they could
not connect with the students at a social-emotional level. Teachers were asked if the chosen non-face-
to-face instruction was appropriate for the age group they taught regardless of the variation in
students’ learning needs. 58.8% of the participants answered “yes” and 44.3% answered “no.”

R.Q.4- What experience did Turkish teachers have in relation to accommodating the learners with
special needs during the online remote learning?

The participants were asked if they were able to accommodate and modify their instruction and
assessment for students with special needs as they did in their face-to-face instruction. 29.9% of the
participants answered “yes” and 71.1% of the participants answered “no”. Lack of special education
support from the school, absence from the live sessions because of attention problems and
communication limitation in the online environment were among the challenges to accommodating
for students with special needs.

R.Q.5-What experience did Turkish teachers have in relation to parent involvement during the online
remote learning?

The teachers were asked which of the resources the students had at their homes based on their
observations and interactions with their students and their parents. Help with online 87.6% of the
participants reported that the students had access to a smart phone and 79.4% reported that the
students had a computer and instructional textbook. 32% of teachers indicated students’ access to
student learning platform (e.g., EBA) and 29.9% mentioned the access to a quiet place for study.

Discussion

The solution to building a teaching workforce that possesses strong technological and pedagogical
knowledge and skills requires comprehensive planning and coordination. Periodic professional
development opportunities for teachers and administrators should be a general practice. Schools
should have on-site instructional coaches who are specialized in online instruction and teaching
methodologies. Additionally, establishing an educational technology department in individual school
districts should be a standard procedure so that teachers could receive immediate technological
assistance.

Two-way, vertical and horizontal communication would lead to making more effective
educational decision making and in turn improve the quality of emergency online remote learning for
children. In order to establish a sustainable and quality online remote education system in case of
transition to emergency online education, we recommend to tackle planning online remote learning
for young children and students with special needs separately than the older and typically developing
students. Young children’s developmental need for play and social communication should be a
priority when designing online instruction content. Student with special needs require an
individualized online schedule in which they can have one-on-one online instructional session with
their teachers and specialists to support their specific learning needs. It is recommended to develop
activity programs that parents can implement at home to protect children’s psychological, social and
physical health during the distance education process and to provide students with the necessary
competencies to function in school (Demir & Kale, 2020). Furthermore, teachers and administrators
should carefully survey the resources available to each family and whether there are any risks around
family ecosystems that might cause disruptions to students’ education.
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