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Recommended citation: Yal¢in, S. & Cakir, I. Arapca Ogretmenlerinin Kelime Ogretiminde Web 2.0
Araglarin1 Kullanmaya Yonelik Algilart. Journal of Language Research (JLR), 6(1), 1-15.
DOI: https://doi.org/10.51726/j1r.1143783

Oz: Opretimi eglenceli ve ¢ok boyutlu hale getirebilen gorsel, isitsel pek ¢ok materyal hazirlanabilmesini
saglayan Web 2.0 araglar1 yabanci dil 6gretmenlerinin bilyiik yardimcisi olmustur. Bu arastirmada Arapga
ogretmenlerinin Web 2.0 araglarina yonelik algilari, bu araglar1 kullanmaya yonelik mesleki yeterlilik algilari,
kelime 6gretiminde bu araglari kullanmaya yonelik algilar1 ve bu araglari kullanma sikliklarimi Slgmeye
yonelik olarak uygun 6rneklem yontemi ile ulagilan 80 Arapga d6gretmeniyle anket ¢aligmast yapilmis, elde
edilen bilgiler betimsel ¢oziimleme yontemi ve karsilastirmali analiz testleri kullanilarak yorumlanmustir.
Aragtirma sonucunda Arapga Ogretmenlerinin Web 2.0 araglarina ydnelik algilarimin son derece olumlu
oldugu goriilmiis, demografik verilerin yukarida bahsedilen algilara etkisine bakilmis, Arapg¢a dgretmenlerinin
cinsiyet, ders verilen kademe, mezun olunan bolim degiskenleri agisindan Web 2.0 araglarma yonelik
algilarinda anlamli bir farklilik gériillmemis, yas degiskeni agisindan ise anlamli bir farklilik gézlenmistir.
Aragtirma sonucuna gore geng Ogretmenlerin Web 2.0 araglarmi kullanmaya yonelik mesleki yeterlilik
algilarinin ve Web 2.0 araglarini kullanim sikliklarinin yasga daha biiylik katilimeilara gore daha yiiksek
oldugu goriilmiistiir.

Anahtar Kelimeler: Arap¢a kelime ogretimi, Web 2.0 araglart, Web 2.0 algisi, Teknoloji, Egitim

The Perceptions of Arabic Teachers towards Using Web 2.0 Tools in Vocabulary
Teaching

Abstract: Web 2.0 tools, which enable the preparation of many visual, auditory materials that can make
teaching fun and multidimensional, have become a great helper for foreign language teachers. In this study, a
survey was conducted with 80 Arabic teachers reached by convenient sampling method to measure the
perceptions of Arabic teachers towards Web 2.0 tools, their perceptions of professional competence in using
these tools, their perceptions of using these tools in teaching vocabulary and the frequency of their use of
these tools. Then, the obtained data were interpreted by using descriptive analysis method and comparative
analysis tests. Because of the research, it was seen that the perceptions of Arabic teachers towards Web 2.0
tools were very positive. Moreover, the effect of demographic data on the above-mentioned perceptions was
examined and no significant difference was observed in the perceptions of Arabic teachers towards Web 2.0
tools in terms of gender, grade taught, and department graduated. However, a significant difference was
observed in terms of age variable. In this regard, according to the results of the research, it was seen that
young teachers' perceptions of professional competence to use Web 2.0 tools and the frequency of using Web
2.0 tools were higher than older participants.

Keywords: Teaching Arabic vocabulary, Web 2.0 tools, Web 2.0 perceptions, Technology, Education
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Arapga Ogretmenlerinin Kelime Ogretiminde Web 2.0 Araglarmi Kullanmaya Y6nelik Algilari

GIRiS

Web 2.0 araglar1 giiniimiiz egitim sistemini kokten etkileyen teknolojik bir yenilik olmustur.
Web 1.0 kullanicilarin yalnizca bilgi elde edebilecegi bir teknolojiyken Web 2.0 araglar1 kullanicilarim
bilgi alan konumundan ¢ikararak bilgi iireten, var olan bilgiyi gelistirebilen ve degistirebilen, bilgileri
paylasarak birbirleriyle etkilesimde bulunan bir konuma getirmistir. Sagladiklart kolayliklar ile hizla
egitimde yerini alan bu araclara her gecen giin bir yenisi eklenmektedir. Web 2.0 araglar1 ayn1 anda
birden fazla 6grenme stiline hitap etmek, Ogretilenlerin kalicihigimi artirmak ve dersini eglenceli
kilmak isteyen 6gretmenlerin biiyiik yardimcist olmustur. Egitimin her branginda oldugu gibi yabanci
dil egitiminde de biiylik 6nemi olan bu aracglar hakkinda pek g¢ok arastirma yapilmis, Web 2.0
araglarina yonelik 6gretmenlerin algilar1 sik sik arastirma konusu olmustur (Kiyici, 2012; Eren, 2015;
Bingimlas, 2017; Ozdemir, 2021).

Aytan ve Basal (2015)’1n Tiirk¢e dgretmen adaylarinin Web 2.0 araglarina yonelik algilarini
incelemek amaciyla gerceklestirdikleri calismalarinda web araglarini deneyimleyen katilimcilarin bu
araglar1 ders isleme siirecine katmalarinin elestirel diigiinceyi ve yaraticilik giiclinii gelistirdigi, bilgiye
erisimi ve paylasimi artirdig1 goriisiinde olduklar goriilmiistiir. Ozerbas ve Mart (2017) ingilizce
Ogretmen adaylar1 iizerinde yaptiklar1 ¢alismada adaylarin Web 2.0 kullanimina iligkin goriis ve
kullanim diizeylerini incelemis, katilimcilarin Web 2.0 araglarini kullanimlarini orta diizeyde olarak
ifade ettiklerini ortaya koymuslardir. Timur vd. (2020), fen bilgisi 6gretmenlerinin Web 2.0 araglarina
yonelik algilarin1 anlamak i¢in gergeklestirdikleri calismada uygulamalarinin 6gretmenler, 6grenciler
ve egitimdeki farkli kullanicilar igin faydali oldugunu tespit etmistir. Buna ek olarak katilimcilarin
derslerinde Web 2.0 araglarii kullanmaya yonelik diisiincelerinin olumlu oldugu ve Web 2.0
araglarini diger 6gretmenlere tavsiye ettikleri goriilmiistiir. Eylp (2022), Tiirk¢e 6gretmenleri tizerinde
gerceklestirdigi aragtirmasinda katilimcilarin Web 2.0 araglarimi kullanmaya yoénelik yeterliliklerinin
orta diizeyin agagisinda oldugu sonucuna ulagmistir.

Birlesik Arap Emirlikleri'nde yapilan bir arastirmada Arapga Ogretmenlerinin Web 2.0
araclarina yonelik algilarinin olumlu oldugu, ancak Web 2.0 uygulamalarin1 kullanma diizeylerinin
orta diizeyde oldugu goriilmiistiir (Almekhlafi & Abulibdeh, 2018). Arapga 6gretmenleri {izerinde
yapilan bu arastirmanin yaninda konu ile ilgili ¢aligmalar incelendiginde arastirmalarin Tiirkge,
Ingilizce, Almanca gibi dillere odaklandig fark edilmis, iilkemizde Arapga gretmenlerinin Web 2.0
araclarina yonelik algilan {izerinde yapilan bir aragtirmaya rastlanmamistir. Bu calismada Arapca
ogretmenlerinin Web 2.0 araglarina yonelik algilari, bu araglarn kullanmaya yonelik mesleki yeterlilik
algilari, kelime 6gretiminde bu araglar kullanmaya yonelik algilar1 ve bu araglari kullanim sikliklarini
0lemek i¢in anket uygulanmis, elde edilen verilerden ¢ikarimlar yapilmis, sonuglar diger aragtirmacilar
tarafindan elde edilen yabanci dil 6gretmenlerinin algilari ile karsilagtirilmustir.

Arastirmanin Amaci

Teknoloji egitimde her gecen gilin daha sik kullamilmakta, siniflar imkanlar dogrultusunda
bilgisayarlar, tabletler ve akilli tahtalar ile donatilmaktadir. Ayni sekilde bu teknolojik araglar
vasitasiyla kullanilabilecek uygulama ve programlar ¢esitlenmektedir. Web 2.0 araclari1 bu noktada son
derece biiylik imkanlar sunmaktadir. Kullanicilarin sadece bilgi alan konumunda oldugu Web 1.0’m
aksine Web 2.0 araglan ile bilgi elde etmenin yaninda bilgi iiretmek ve bilgi paylasmak miimkiin
olmustur. Genelde yabanci dil ogretimi, 6zelde Arapga Ogretimi igin kullanilabilecek Web 2.0
araclarina her gecen giin bir yenisi eklenmektedir. Bu arastirmanin amaci iilkemizde Arapca dersine
giren Ogretmenlerin Web 2.0 araglarina yonelik algilarimi anlamak, bu araglarn kullanmaya yonelik
mesleki yeterlilik algilar1 hakkinda bilgi sahibi olmak, kelime &gretiminde Web 2.0 araglarimi
kullanmaya yonelik algilarin1 ve verilen Web 2.0 araglar1 arasindan hangilerini daha sik hangilerini
daha az kullandiklarini ortaya cikarmaktir. Bu nedenle web araglarinin derse karsi tutum ve
ogrenmeye pozitif etkileri géz oniline alindiginda (Celebi, 2021; Senyurt, 2022; Coban & Adigiizel,
2022) Arapca Ogretmenlerinin web araglarina yonelik algilarina, bu araglari kullanmaya yonelik
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mesleki yeterlilik algilarina, araglar1 kullanim sikliklarina yonelik mevcut durumun anlasilmasina
katkt yapmak biiylik 6nem tagimaktadir. Bu arastirmada agagidaki sorulara yanit aranmustir:
1. Arapca 6gretmenlerinin Web 2.0 araglarina yonelik algilar1 nasildir?
2. Arapca Ogretmenlerinin Web 2.0 araglarmi kullanmaya yonelik mesleki yeterlilik algilar:
nasildir?
3. Arapca Ogretmenlerinin Web 2.0 araglarmi kelime 6gretiminde kullanmaya yonelik algilar
nasildir?
4. Arapga dgretmenlerinin Web 2.0 araglarini kullanim sikliklar1 nasildir?
5. Arastirmaya katilan Arapga 6gretmenlerinin demografik verilerinin s6z konusu algilar iizerinde
anlamli bir etkisi var midir?

YONTEM

Bu bolim caligmanin metodolojisini i¢ermektedir. Calismada kullanilan 6l¢egin segimi,
katilimcilar, ortam, grup biiyiikliigli ve secimi, veri toplama araci, veri toplama ve analiz siireci
ayrintili olarak agiklanmistir.

Arastirmanin Deseni

Bu ¢aligmada, sosyal bilimlerde siklikla kullanilan ve nicel aragtirma tiirlerinden olan tarama
deseni kullanilmistir. Bir grubun belirli 6zelliklerini belirlemek i¢in verilerin toplanmasini amaglayan
calismalara tarama (survey) arastirmasi denir (Biylikoztiirk vd., 2017 s.14). Calismada Web 2.0
araclarinin yabanci dil dgretiminde siklikla kullanildigi giiniimiizde Milli Egitim Bakanligina bagh
devlet okullarinda gorev yapan Arapga dgretmenlerinin bu araglart kullanmaya yonelik algilart ve bu
araglar1 kullanmaya yonelik mesleki yeterlilik algilar1 incelendiginden bu ¢alismanin tarama deseninde
betimsel bir arastirma oldugu sdylenebilir.

Evren ve Katihimcilar

Aragtirma, uygun orneklem yontemi ile segilen ve 2020-2021 egitim-6gretim yilinda ortaokul
ve lise seviyesinde egitim veren Milli Egitim Bakanligina bagl okullarda Arapca &gretmeni olarak
gorev yapan 80 kisi tlizerinde yapilmistir. Katilimcilara gérev yaptiklar1 ya da bulunduklar il
sorulmamis, caligmada gorev yapilan bolge iizerinden bir ¢ikarim ortaya konmamustir. Kolay
ulagilabilir durum 6rneklemesinde arastirmaci yakin ve erisilmesi kolay olan bir durumu se¢gmektedir
(Ozer & Korkmaz, 2016, s. 64). Arastirmacilar tarafindan kullanilmasi ¢ok da &nerilmeyen bu
orneklem tiiriiniin tercih edilmesinde, verilerin toplandigr 2020-2021 yillar1 arasinda Covid-19
salgininin yayilmasini engellemek amaciyla iilkemizde alinan tedbirler kapsaminda egitimin yiiz yiize
degil ¢evrimigi olarak yiiriitiilmesi ve bu siire¢te evinden egitim veren 6gretmenlere ulasmanin zor
olmasi etkili olmustur. Uygun 6rneklem ile segilen katilimcilardan veriler Google Forms iizerinden
toplanmustir. Katilimeilarin demografik 6zellikleri sekil 1’de sunulmustur.
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Sekil 1. Ankete Katilan Arapca Ogretmenlerinin Demografik Verileri

100%
90%
80%
70%
60%
50%
40%
30%

20%
10%
0% — —

. Ggrev?apllan .
Mezun Olunan Gorev Yapilan Okulda Akl Kisisel

Okul Kademe Tahta Bilgisayar

Seri 1 80% 50% 68,80% 32,50% 93,80% 96,30%
Seri 2 20% 21,30% 31,20% 67,50% 6,20% 3,70%
mSeri 3 28,80%

Cinsiyet Yas

Sekil 1°deki veriler gdz Oniine alindiginda katilimeilarin %80’inin kadin, %20’sinin erkek
oldugu, %50’sinin 20-30 yas araliginda %21,30’unun 31-40 yas araliginda %28,80’inin 41 yas ve
iizeri yas araliginda oldugu gorilmistir. Katilimcilar mezun olduklart okul agisindan
incelendiklerinde %68,80’inin Arapca 6gretmenligi boliimden mezun oldugu %31,20’sinin ise ilahiyat
fakiiltesinden mezun oldugu goriilmiistiir. Ogretmenlerin gorev yaptiklar1 kademe %32,50 oraninda
ortaokul, %67,50 oraninda lise kademesidir. Katilimcilardan ayni1 zamanda gorev yaptiklar1 okulda
akilli tahta olma durumu ve kisisel bilgisayarlarinin olma durumu ile ilgili bilgi alinmis, gérev yapilan
okulda akilli tahta olma oraninin %93,80 oldugu kisisel bilgisayarin olma oraninin %96,30 oldugu
goriilmistiir. Bu iki oran ¢ok yiiksek ¢ikmasi sebebiyle karsilagtirmali testlere tabi tutulmamstir.

Veri Toplama Araci

Aragtirma verileri tarama modeli icinde siklikla kullanilan anket teknigi ile elde edilmistir.
Anket insanlarin yagam kosullari, inanglar1 veya tutumlar1 hakkinda yanitladiklar1 bir dizi sorudan
olusan bir aragtirma aracidir (Thomas, 1998, s. 162). Veri toplama aracinin belirlenmesinden sonra
anket se¢imi igin yapilan literatiir taramasinin ardindan anket bolimleri su sekilde olugturulmustur:

Birinci boliimde, ankete katilan Arapga Ogretmenlerinin sosyo-demografik ozelliklerini
belirlemeye yonelik sorular sorulmustur. Anketin ikinci ve {igiincii boliimlerinde Arapca
Ogretmenlerinin Web 2.0 araclarina ve bu araglar kullanmaya yonelik mesleki yeterlilik algilarina
bakmak amaciyla Yildinm ve Akkus tarafindan 2020 yilinda gelistirilen ve Cronbach Alpha
giivenirlik katsayisi 0.95 olan “Teachers’ Perceptions towards Using Web 2.0 Tools in Lectures
(TPUWL Olgegi)” kullanilmistir. Dérdiincii boliim olarak Arapga kelime Ogretiminde Web 2.0
araglarmin kullanimu ile ilgili sorular igeren ve arastirmaci tarafindan olusturulan 14 maddelik bir
anket eklenmistir. 14 madde olusturulurken iki uzmanin goriisiinden yararlanilmistir. Baslangicta 8
madde olarak tasarlanan anketin alan1 uzmanlarin tavsiyesi iizerine genisletilerek madde sayis1 14’e
¢ikarilmistir. Anketin 5, 6 ve 7. maddeleri ters kodlanacak sekilde olusturulmustur. Anketin pilot
uygulamasi 20 Arapga Ogretmeni lizerinde gergeklestirilmistir. Pilot ¢alisma sonucunda anketin agik
ve anlagilabilir oldugu, gilivenirlik ve gecerligin saglandig1 goriilmiis ardindan uygulamaya gecilmistir.
Ikinci, tgilincli ve dordiincii béliimlerin  puanlamasinda “tamamen  katilmiyorum-tamamen
katiliyorum” araliginda toplam 5°li Liker Olgegi puanlama sistemi kullanilmistir. Besinci ve son
bolime ise dgretmenlerin Web 2.0 araglarini kelime 6gretiminde kullanim sikliklarimi belirlemek
amactyla 10 adet Web 2.0 aracindan olusan liste verilmistir. Katilime1r 6gretmenlerden bu araglar
kelime Ggretimi i¢in derslerinde kullanma sikliklarina gore “hi¢bir zaman-her zaman” araliginda
toplam 5°li Likert Olgeginde isaretlemeleri istenmistir. Anketlerde dnceden hazirlanan sorularin
cevaplanmasinin gerekliligi (esnek olmamasi) anketin 6nemli sinirliliklarindandir (Blyukoztlrk, 2005,
s. 124). Katilimcilardan listede yer almayan bir Web 2.0 aracimi kullaniyor olmalar1 halinde bunu
belirtmeleri i¢in bir acik uclu cevap kismi eklenmistir. Anketin bu kismini1 80 kisilik katilimcidan 7’si
doldurmustur. Bu katilimeilarin kullandiklarini belirttikleri web araglari; Canva, V Fabrika, Plotagon,
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Classroom, Baamboozle, Cram, Quizlet ve Wordart olmustur. Katilimcilarin bu katkis1 Arapga kelime
ogretimi i¢in kullanilabilecek diger secenekleri gérmek acisindan galismaya katki sunmustur.

Veri Toplama Sureci

Bu arasgtirmanin verileri 2020/2021 akademik yilinda toplanmistir. Arastirmanin yapildigi
donemde yasanan Covid-19 salgini nedeniyle veri toplama siireci uzman goriisiine bagvurulup forma
nihai hali verildikten ve gerekli izinleri Ankara Yildirim Beyazit Universitesi Etik Kurulundan
alindiktan sonra online olarak Google Forms uygulamasi ilizerinden ylriitiilmiistiir. Google Forms,
kolayca online formlar ve anketler olusturup paylasmaya ve gercek zamanli olarak yanitlari analiz
etmeye imkan veren bir Google uygulamasidir (Google, 2022). Anketin paylasilmasi i¢in baglanti
adresi olusturulduktan sonra ulagilabilen Arapca 6gretmenlerine gonderilmistir. Arapca dgretmenleri
materyal paylasim ve yardimlagsma gruplarinda paylasilan ankete, goniilliilik esasina bagli olarak
isteyen Ogretmenlerin katilim saglamasi istenmistir. Anket baglantisi verilerin toplanmasi i¢in 10 giin
boyunca aktif tutulmug onuncu giiniin sonunda yeni veri girisine kapatilmigtir. Eksik veri olusmamasi
icin anket maddelerinin tamaminin doldurulmasini gerektiren segenek isaretlenmistir. Veri toplama
siireci sonunda 80 anket formu elde edilmis ve veri analizi siirecine gecilmistir.

Verilerin Analizi

Anketler araciligiyla toplanan nicel veriler, 20.0 siiriimii olan SPSS programi araciligiyla
analiz edilmistir. Aragtirmada elde edilen veriler betimsel istatistiklerden, aritmetik ortalama, standart
sapma, ylizde ve frekanslardan yararlanilarak ¢éziimlenmistir. Homojen dagilim gostermeyen veriler
icin parametrik olmayan karsilastirma testlerinden yararlanilarak c¢ikarimlarda bulunulmustur. Iki grup
arasi karsilagtirmalar i¢in Mann-Whitney U testi ve ikiden fazla grup karsilastirmasi igin Kruskal-
Wallis testi yapilarak gruplar arasi istatistiksel farklar ortaya koyulmustur. Mann-Whitney U testi,
ortalamalar1 karsilagtirilacak iki grupta veri sayisi yeterli olsa bile verilerin dagilimindaki
anormallikler sebebiyle t testinin yapilamadigi durumlarda alternatif parametrik olmayan bir
karsilastirma testidir (Can, 2014, s. 128). Kruskal-Wallis testi ise parametrik bir test olan varyans
analizinin alternatifi sayilabilecek bir testtir. Parametrik olmayan bir karsilastirma testi olan Kruskal-
Wallis testiyle, gruplarin ortalamalar1 arasinda fark olup olmadigi sinanabilir (Can, 2014, s. 160).
Nicel veriler analiz edildikten sonra yedi katilimcinin verdigi nitel yanitlar da igerik analizinde dikkate
alinmustir.

BULGULAR

Yukarida belirtilen arastirma problemlerine yonelik elde edilen bulgular sirasiyla asagida yer
almaktadir.

Birinci Alt Probleme Dair Bulgular

Arapca 0gretmenlerinin Web 2.0 araglarina yonelik algilarini belirlemeyi amaglayan birinci alt
probleme yanit bulmak i¢in katilimcilara agagida yer alan onciiller sunulmustur.

Tablo 1. Web 2.0 araclarimi kullanmaya yénelik alg: 6lcegi verileri

No Maddeler N M
12 Web 2.0 araglari, profesyonel yasam i¢in gerekli becerileri kazanmada etkilidir. 80 3.80
6 Web 2.0 araglar1 kalic1 6grenme saglar. 80 3.94
10  Web 2.0 araglar1 somut 6grenme saglar. 80 3.99
9 Web 2.0 araglar1 6grencilerin yaraticiligini artirir. 80  4.07
Web 2.0 araglari etkilesimli bir 6grenme ortami sunar. 80 4.24
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1 Web 2.0 araglar1 teknoloji okuryazarligini artirir. 80 4.25
11 Web 2.0 araglar1 6grencilerin derslere olan ilgisini artirir. 80 4.29
3 Web 2.0 araglarimin bir egitim ortaminda kullanilmas1 énemlidir. 80 4.30
5 Web 2.0 araclar1 birden fazla duyuya hitap eder. 80 4.34
7 Web 2.0 araclar1, 6grenciler i¢in zengin 6grenme ortamlar1 saglar. 80  4.39
2 Web 2.0 araglar1 derslerin eglenceli olmasina yardimer olur. 80 4.39
8 Web 2.0 araglar1 6gretmenlerin ve 6grencilerin miizik, resim ve videolar1 paylagsmasina 80  4.41

olanak tanir.

Tablo 1°de katilimcilarin Onciillere verdikleri yanitlarin aldiklart ortalama degerler diisiikten
yliksege dogru bir sira izlenerek sunulmustur. Tabloda yer alan veriler incelendiginde Arapca
ogretmenlerinin verdikleri yanitlara gore 6lgek maddelerinin ortalamalarinin (M)=3.80 ile (M)=4.41
araliginda oldugu gorilmiistiir. Burada 3.80 ile en diisiik puani 12. madde olan “Web 2.0 araglari,
profesyonel yasam icin gerekli becerileri kazanmada etkilidir” ifadesi alirken, en yiiksek puani 4.41 ile
8. madde olan “Web 2.0 araglar1 6gretmenlerin ve 6grencilerin miizik, resim ve videolar1 paylasmasina
olanak tanir.” ifadesi almustir. Olgegin tiim maddelerine verilen cevaplarin ortalamalarinin 3.80°den
yliksek olmasi sebebiyle katilimcilarin Web 2.0 araglarini kullanmaya yonelik algilarinin oldukga
olumlu oldugu sdylenebilir.

Demografik verilere gore Arapca Ogretmenlerinin Web 2.0 araclarini kullanmaya yonelik

algilarinda bir degisiklik bulunup bulunmadigin1 anlamak amaciyla uygulanan karsilastirmali testlerde
elde edilen sonuglar asagida sunulmustur.

Tablo 2. Demografik verilere gore Arapca 6gretmenlerinin Web 2.0 arac¢larina yonelik algilar

Arapca ogretmenlerinin Web 2.0 araclarim kullanmaya yonelik algilan ile cinsiyetleri arasindaki
farkhihk, Mann-Whitney U testi sonuglar:

. Sira

Cinsiyet N Sira Ortalamasi Toplam U p
Kadin 64 41,41 2650 453  0.480
Erkek 16 36,84 589

Toplam 80

Arapca 6gretmenlerinin Web 2.0 araclarim kullanmaya yonelik algilar ile yaslar: arasindaki farkhihk,
Kruskal-Wallis testi sonug¢lar:

Grup (Yas) N Sira Ortalamas1 sd e p Anlamh Fark
A) 20-30 40 43.20 2 1.095 0.578 -

B) 31-40 17 37.41

C) 41 yas ve lizeri 23 38.09

Toplam 80

Arapc¢a ogretmenlerinin Web 2.0 araclarim kullanmaya yonelik algilan ile gorev yaptiklar1 kademe
arasindaki farkhihk, Mann-Whitney U testi sonug¢lari

Sira

Gorev Yapilan Kademe N Sira Ortalamasi U p
Toplam

Ortaokul 26 42.38 1102 653 0.614

Lise 54 39.59 2138

Toplam 80

Arapc¢a O0gretmenlerinin Web 2.0 araclarim kullanmaya yonelik algilar ile mezun olduklar1 béliim
arasindaki farkhihk, Mann-Whitney U testi sonug¢lari

Mezun Olunan Bolim N Sira Ortalamasi Sira U p
Toplam

Arapga Ogretmenligi 55 41.66 2291 623.5 0.505

Tlahiyat Fakiiltesi 25 37.94 948

Toplam 80
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Uygulanan karsilastirmali testler sonucunda Arapca ogretmenlerinin Web 2.0 araglarim
kullanmaya yonelik algilari ile cinsiyetleri arasindaki farkliligin p degerinin uygulanan Mann-Whitney
U testi sonucunda 0.480 oldugu goriilmiis, bu deger 0,05’den biiyiik oldugu igin bu test grubu igin
cinsiyetler arasi anlamli bir farkliliga rastlanamamistir. Arapga 6gretmenlerinin Web 2.0 araglarini
kullanmaya yonelik algilari ile yaslari arasindaki iligkiyi anlamak amaciyla Kruskal- Wallis testi
uygulanmustir. Ug ayr1 yas grubunun Web 2.0 araclarina yénelik algilarma bakildiginda test
sonuglarina gore gruplarin algilar1 arasinda anlamli bir fark gézlenmemistir (%> (2) =1.095, p>0.05).

Arapga Ogretmenlerinin Web 2.0 araclarini kullanmaya yonelik algilar1 ile gorev yaptiklari
kademe arasindaki iliskiye bakmak i¢in yapilan Mann-Whitney U testi sonuglar incelendiginde lise
kademesinde derse giren Ogretmenlerin web araclarmi kullanmaya yonelik algilari ile ortaokul
kademesinde egitim veren katilimcilarin algilart arasinda istatistiksel olarak anlamli bir fark
gozlenmemistir (U=653, p>0.05). Arapga Ogretmenligi boliimiinden mezun Ogretmenlerin web
araclarim1 kullanmaya yonelik algilar ile ilahiyat fakiiltesinden mezun katilimcilarin algilar1 arasinda
yapilan test sonucunda istatistiksel olarak anlamli bir fark gézlenmemistir (U=623.5 p>0.05).

ikinci Alt Probleme Dair Bulgular

Arapca 6gretmenlerinin Web 2.0 araglarim1 kullanmaya yonelik mesleki yeterlilik algilarinin
arastirildig ikinci alt probleme yanit bulmak i¢in katilimcilara asagida yer alan onciiller sunulmustur.

Tablo 3. Web 2.0 arac¢larim kullanmaya yonelik mesleki yeterlilik alg1 61cegi madde ortalamalar:

No  Maddeler N M
3 Web 2.0 araglari hakkinda yeterli bilgiye sahibim. 80 334
8 Ogrencilerin Web 2.0 araglaryla ilgili sorularini yanitlayabilirim. 80 3.34
10 Web 2.0 araglarindaki gelismeleri takip ediyorum. 80 3.35
5 Derslerde Web 2.0 araglarini nasil kullanacagimi biliyorum. 80 354
6 Web 2.0 araglariyla 6grenci 6grenimini degerlendirebilirim. 80 361
2 Web 2.0 araglarin1 etkili bir sekilde kullanabilirim. 80 373
9 Web 2.0 araglarini 6grenme ve 6gretim siirecine entegre edebilirim. 80 375
1 Web 2.0 araglariyla ilgili egitim materyalleri hazirlayabilirim. 80 3.79
7 Web 2.0 araglarindan hangilerinin 6grencilerin diizeyine uygun oldugunu tahmin 80 384
edebiliyorum. '
4 Web 2.0 araglarin1 ders miifredatina entegre edebilirim. 80 3.95

Tablo 3’de katilimcilarin onciillere verdikleri yanitlarin aldiklar1 ortalama degerler diisiikten
yiiksege dogru bir sira izlenerek sunulmustur. Veriler incelendiginde Arapga 6gretmenlerinin TPUWL
Olceginin ikinci boliimiine verdikleri yanitlara gore 6lcek maddelerinin ortalamalarinin (M)=3.34 ile
(M)=3.95 araliginda oldugu goriilmiis, en diisiik puan olan 3.34 ile puanlanan iki maddenin 3. madde
olan “Web 2.0 araglar1 hakkinda yeterli bilgiye sahibim” ifadesi ve 8. madde olan “Ogrencilerin Web
2.0 araglartyla ilgili sorularini yanitlayabilirim” ifadesi oldugu izlenmistir. “Web 2.0 araglarim ders
miifredatina entegre edebilirim.” diyen 6gretmenlerin oran1 3.95 ile oldukga ytiksektir.

Arapca 6gretmenlerinin Web 2.0 araclarin1 kullanmaya yonelik mesleki yeterlilik algilarinda
demografik verilere gore bir degisiklik bulunup bulunmadigini anlamak amaciyla uygulanan
karsilastirmali testlerde elde edilen sonuclar asagida yer alan tabloda sunulmustur.
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Tablo 4. Demografik verilere gore Arapca 63retmenlerinin Web 2.0 araclarina yonelik mesleki yeterlilik
algilar

Arapca ogretmenlerinin Web 2.0 aracglarimi kullanmaya dair mesleki yeterlilik algilari ile cinsiyetleri
arasindaki farklihk, Mann-Whitney U testi sonug¢lari

Cinsiyet N Sira Ortalamasi Sira Toplanm U p
Kadin 64 39.41 2522

Erkek 16 44.84 717 442 0.401
Toplam 80

Arapc¢a 6gretmenlerinin Web 2.0 araclarim kullanmaya yonelik mesleki yeterlilik algilar ile yaslar
arasindaki farklhihk, Kruskal-Wallis testi sonug¢lari

Grup N Sira Ortalamasi sd 1 p Anlamh Fark
A) 20-30 yas 40 47.25

B) 31-40 yas 17 31.09 AB

C)41 yas ve iizeri 23 35.72 2 7201 0.027 A-C

Toplam 80

Arapca ogretmenlerinin Web 2.0 araclarimi kullanmaya yonelik mesleki yeterlilik algilar ile gorev
yaptiklari kademe arasindaki farklilik, Mann-Whitney U testi

Gorev Yapilan Kademe N Sira Ortalamasi Sira Toplam U p
Ortaokul 26 47.81 1243

Lise 54 36.98 1997 512 0.050
Toplam 80

Arapc¢a 6gretmenlerinin Web 2.0 araglarim kullanmaya yonelik mesleki yeterlilik algilar: ile mezun
olduklar1 béliim farki Mann-Whitney U testi

Mezun Olunan Bolim N Sira Ortalamasi Sira Toplam U p
Arapga Ogretmenligi 55 4358 2397

ilahiyat Fakiiltesi 25 33.72 843 518 0.077
Toplam 80

Kadin ve erkek katilimcilarin Web 2.0 araglarini kullanmaya yonelik mesleki yeterlilik
algilarinda anlamli bir farklilik bulunup bulunmadigina cevap aramak igin 6rneklem grubuna
uygulanan Mann-Whitney U testinin sonucunda, kadin &gretmenlerin web araglarini kullanmaya
yonelik mesleki yeterlilik algilar ile erkeklerin mesleki yeterlilik algilar1 arasinda istatistiksel olarak
anlamli bir fark gdzlenmemistir (U=442, p>0.05). Ug¢ ayr1 yas grubunun Web 2.0 araglarm
kullanmaya yonelik mesleki yeterlilik algisindaki oranlart gérmek amaciyla yapilan Kruskal-Wallis
testine gore yas gruplarinin mesleki yeterlilik algilar1 arasinda anlamli fark gézlenmistir (y* (2) =7.201,
p<0.05). Kruskal-Wallis testi ayrica c¢oklu karsilastirma icermediginden U testi ile ¢oklu
kargilagtirmalar yapilmig, karsilastirmalar sonucunda farkin 20-30 yas grubu ile 31-40 yas grubu
arasinda (U=208, p<0.05) ve 20-30 yas grubu ile 41 ve iizeri yas grubu arasinda oldugu goriilmistiir
(U=322, p<0.05).

Sonuglar incelendiginde A grubunu olusturan 20-30 yas araligindaki katilimcilarin mesleki
yeterlik algilarinin, B grubunu olusturan 31-40 yas araligindaki katilimeilar ile C grubunu olusturan 41
yas ve Uzeri katilimcilardan daha yiliksek oldugu soOylenebilir. Lise kademesinde derse giren
Ogretmenlerin web araglarim1 kullanmaya yonelik algilar1 ile ortaokul kademesinde egitim veren
katilimcilarin algilart arasinda bir farklilik bulunup bulunmadigiyla ilgili yapilan karsilastirmali testte
p degerinin 0.05’ten biiyiik olmadig1 goriilmiis ve istatistiksel olarak anlaml bir fark gézlenmemistir.
Degerin smirda ¢ikmasi sebebiyle ortalamalara bakilmig ve bu orneklem grubu igin ortaokul
kademesinde ders veren katilimcilarin aragtirmaya konu Web 2.0 araglarimi kullanmaya yonelik
mesleki yeterlilik algilarmin lise kademesinde egitim veren katilimcilardan daha olumlu oldugu
goriilmistiir. Arapga Ogretmenligi boliimiinden mezun Ogretmenlerin web araglarmi kullanmaya
yonelik mesleki yeterlilik algilari ile ilahiyat fakiiltesinden mezun katilimcilarin algilari arasindaki
farklilik incelendiginde anlamli bir fark gézlenmemistir (U=518, p>0.05).
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Ugtincti Alt Probleme Dair Bulgular

Arapga Ogretmenlerinin Web 2.0 araclarini kelime 6gretiminde kullanmaya yonelik algilar
nasildir? Sorusuna cevap bulmayi amaglayan {giincli alt probleme yonelik katilimcilara yoneltilen
onciiller asagida sunulmustur.

Tablo S. Arapca 6@retmenlerinin Web 2.0 araclarim kelime 6@retiminde kullanmaya yonelik algilar:
olcegi madde ortalamalari

No Anket Maddeleri N M
5 Arapca kelime 6gretiminde Web 2.0 araglart kullanmak ders planini takip etmeyi 80 268
zorlastirir. '

Web 2.0 araglarinin kullanima hazir hale getirilmesi uzun zaman alir ve ders siiresinin

6 verimli kullanilmasini engeller.

80 2.71

Ogrenciler kelime dgretiminde Web 2.0 araclarini kullanmak igin yeterli teknolojik alt

yapiya sahiptir. (Bilgisayar, internet vs.) 80 2.79

12 Arapga kelime 6gretiminde Web 2.0 araclarini etkin sekilde kullanacak bilgiye sahibim. 80 3.22

Ogretmenler kelime 6gretiminde Web 2.0 araclarmi kullanmak icin yeterli teknolojik

8 alt yapiya sahiptir. (Bilgisayar, internet vs.) 80 3.21

7 Arapga kelime 6gretimi icin Web 2.0 araci kullanmak 6n hazirlik gerektirdigi i¢in 80 335
Ogretmenin is yiikiini artirir. '

14 Arapca kelime 6gretiminde kullanabilecegim yeni Web 2.0 araglarini takip etmeye 80 366
caligirim. .

13 Web 2.0 araglarimi kelime 6gretiminde destekleyici materyal olarak kullanirim. 80 3.80

1 Arapca kelime dgretiminde Web 2.0 araclarimin kullanilmasi gereklidir. 80 4.08
Arapga kelime 6gretiminde Web 2.0 araglar1 kullanmak 6grenmenin kaliciligin artirir. 80 4.13
Arapca kelime 6gretiminde Web 2.0 araglar1 kullanmak farkli duyulara hitap ederek

2 s LT 80 4.34
dersi 6grenciler i¢in ilgi ¢ekici kilar.
Arapca kelime 6gretiminde kullanilabilecek Web 2.0 araglar ile ilgili hizmet igi

11 s L 80 4.42
egitimlere katilmak isterim.

3 Arapga kelime 6gretiminde Web 2.0 araglarinin kullanilmasi egitimi eglenceli hale 80 4.43
getirir. '

10  Universitelerde Arapga dgretmenlerine Web 2.0 araglari egitimi verilmelidir. 80 4.54

Tablo 5’de katilimcilarin dnciillere verdikleri yanitlarin aldiklar ortalama degerler diisiikten
yliksege dogru bir sira izlenerek sunulmustur. Tabloda yer alan veriler incelendiginde 6lgekte yer alan
14 maddeye verilen yanitlara gore Olgek maddelerinin ortalamalart (M)=2.68 ile (M)=4.54
araligindadir. Olgegin maddeleri arasinda en diisiik ortalama puani alan madde 2.68 ile “Arapca
kelime 6gretiminde Web 2.0 araclar1 kullanmak ders planimi takip etmeyi zorlastirir.” ifadesini igeren
5. madde olurken, katilimcilar, “Web 2.0 araglarinin kullanima hazir hale getirilmesi uzun zaman alir
ve ders siiresinin verimli kullanilmasini engeller” ifadesini iceren 6. madde ile “Ogrenciler kelime
ogretiminde Web 2.0 araglarim kullanmak icin yeterli teknolojik alt yapiya sahiptir. (Bilgisayar,
internet vs.)” ifadesini igeren 9. maddeye katilmama egiliminde olmuslardir. Katilimcilarin, Arapga
kelime Ogretiminde Web 2.0 araglarini etkin sekilde kullanacak bilgiye sahip olduklari ve kelime
ogretiminde Web 2.0 araclarmi kullanmak igin yeterli teknolojik alt yapiya sahip olduklari
konularinda kararsiz olduklar1 gériilmiistiir. “Universitelerde Arapga dgretmenlerine Web 2.0 araglar
egitimi verilmelidir.” ifadesini igeren 10. madde katilimcilar tarafindan dordiincii béliimde en yiiksek
ortalamaya (M=4.54) sahip ifade olmustur.

Tablo 6. Demografik verilere gore Arapca 6gretmenlerinin kelime 63retiminde Web 2.0 arac¢larim
kullanmaya yonelik algilar

Arapca kelime 6gretiminde Web 2.0 araglarimin kullanimina yonelik algi ile cinsiyet arasindaki
farkhihk, Mann-Whitney U testi sonuclar
Cinsiyet N Sira Ortalamasi Sira U p
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Toplam
Kadn 64 41.21 2637
Erkek 16 37.66 602 466 0.583

Toplam 80
Arapca kelime 6gretiminde Web 2.0 araglarinin kullanimina yoénelik algi ile yas arasindaki farkhilik,
Kruskal-Wallis testi sonug¢lari

Anlamh
2
Grup N Sira Ortalamas1  sd x p Fark
A) 20-30 yas 40 44.11
B) 31-40 yas 17 35.32
C) 41 yas ve iizeri 23 38.04 2 2078 0354 -

Toplam 80
Arapca kelime 6gretiminde Web 2.0 araclarinin kullanimina yonelik algi ile gérev yapilan kademe
arasindaki farkliik, Mann-Whitney U testi sonuglari

Sira

Gorev Yapilan Kademe N Sira Ortalamasi U p
Toplam

Ortaokul 26 43.25 1124

Lise 54 39.18 2115 630 0.462

Toplam 80

Arapca kelime 6gretiminde Web 2.0 araclarinin kullanimina yonelik algi ile mezun olunan béliim
arasindaki farklihk, Mann-Whitney U testi sonug¢lari

Mezun Olunan B&lim N Sira Ortalamasi Sira U p
Toplam

Arapga Ogretmenligi 55 42.29 2326

[lahiyat Fakiiltesi 25 36.56 914 589 0.305

Toplam 80

Arapga Ogretmenlerinin kelime 6gretme konusunda Web 2.0 araglarmi kullanmaya yonelik
algilarinda anlamli bir farklilik bulunup bulunmadigini ortaya koymak i¢in dérneklem grubuna yapilan
Mann-Whitney U testinin sonucuna gore, kadin katilimcilarin kelime 6gretiminde Web 2.0 araglarimi
kullanmaya yonelik algilar ile erkek katilimcilarin algilari arasinda anlamli bir fark gézlenmemistir
(U=466, p>0.05). Ug ayr1 yas grubunun Web 2.0 araglarim Arapca kelime dgretiminde kullanmalarina
yonelik algilarinda farklilik bulunup bulunmadigiyla ilgili yapilan Kruskal-Wallis testi sonuglarina
gore gruplari algilar arasinda anlamli bir fark gdzlenmemistir (% (2) =2.078, p>0.05).

Lise kademesinde derse giren O6gretmenlerin kelime 6gretiminde web araglarini kullanmaya
yonelik algilart ile ortaokul kademesinde egitim veren katilimcilarin algilar1 arasinda anlamli bir fark
gozlenmemigtir (U=630, p>0.05). Arapga Ogretmenligi boliimiinden mezun Ogretmenlerin kelime
Ogretiminde Web 2.0 araglarin1 kullanmaya yonelik algilar1 ile ilahiyat fakiiltesinden mezun
katilmcilarin algilar1 arasinda anlamli bir fark gozlenmemistir (U=589, p>0.05). Bu orneklem
grubunda cinsiyetin, yasin, ders verilen kademenin ve mezun olunan bélimin, kelime 6gretiminde
Arapga ogretmenlerinin Web 2.0 araglarimi kullanimina yonelik algilarina anlamli bir etkisinin
olmadig1 soylenebilir.

Doérdincu Alt Probleme Dair Bulgular

Arapga 6gretmenlerinin Web 2.0 araclarini kullanim sikliklarinin nasil oldugu galigmanin son
alt problemidir. Bu probleme yanit bulmak i¢in katilimcilara agagida yer alan dnciiller sunulmustur.

Tablo 7. Arapca kelime 6gretiminde Web 2.0 araclarimin kullanim sikhg 6lcegi madde ortalamalar:

Madde No Madde N M

10 Miro 80 1.22
9 Flipgrid 80 1.29
7 Nearpod 80 1.30
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5 Powtoon 80 1.34
6 Storybird 80 1.43
8 Padlet 80 1.53
3 LearningApps 80 1.95
1 Kahoot 80 1.98
4 Quizizz 80 2.36
2 Wordwall 80 2.59

Tablo 7°de katilimcilarin dnciillere verdikleri yanitlarin aldiklar ortalama degerler diisiikten
yliksege dogru bir sira izlenerek sunulmustur. Katilimeilarin verdikleri yanitlara gore ankette yer alan
Web 2.0 araglarindan derslerinde kullanmayi en az tercih ettikleri ara¢ 1.22 ortalama ile Miro
uygulamasi olmustur. Verilen uygulamalar igerisinde Flipgrid (M=1.29) ve Nearpod (M=1.30)
uygulamalarinin da diger uygulamalara gore daha az tercih edildigi goriilmektedir. Katilimcilarin
Arapega kelime 6gretiminde kullanmay1 en cok tercih ettikleri uygulama 2.59 ortalama ile Wordwall
olmustur. Wordwall uygulamasina en yakin ortalamaya sahip olan Web 2.0 aracinin 2.36 ortalama ile
Quizizz oldugu goriilmiistiir.

Tablo 8. Demografik verilere gore Arapca 6gretmenlerinin Web 2.0 araclarini kullanim sikhiklari

Arapca 6gretmenlerinin kelime d6gretiminde Web 2.0 araclarini kullanim sikliklari ile cinsiyetleri
arasindaki farklihk, Mann-Whitney U testi sonug¢lari

Cinsiyet N Sira Ortalamasi Sira Toplamm U p
Kadin 64 40.99 2623

Erkek 16 38.53 616 480 0.704
Toplam 80

Arapca 6gretmenlerinin Web 2.0 araclarim kullanim sikhiklari ile yaslar1 arasindaki farkhhk, Kruskal-
Wallis testi sonuclari

Anlamh
2
Grup N Sira Ortalamasi sd % p iy
A) 20-30 yas 40 46.83
B) 31-40 yas 17 36.59 ]
C) 41 yas ve iizeri 23 32.39 2 6293 0043 A-C

Toplam 80
Arapca kelime 6@retiminde Web 2.0 araglarimin kullamim sikliklari ile ders verilen kademe arasindaki
farklhiik, Mann-Whitney U testi sonuclari

Gorev Yapilan Kademe N Sira Ortalamasi Sira Toplamm U p
Ortaokul 26 43.21 1123

Lise 54 39.19 2116 631.5 0.467
Toplam 80

Arapca kelime 6gretiminde Web 2.0 ara¢larimin kullanim sikliklari ile mezun olunan boliim arasindaki
farkliik, Mann-Whitney U testi sonuclari

Mezun Olunan B&lUm N Sira Ortalamasi Sira Toplam U p
Arapga Ogretmenligi 55 43.25 2379

[lahiyat Fakiiltesi 25 34.44 861 536 0.114
Toplam 80

Arapga kelime Ogretiminde Web 2.0 araglarmi kullanma sikliklarinda anlamli bir farklilik
bulunup bulunmadigimi saptamak igin yapilan Mann-Whitney U testi verilerine gore, kadin
katilimcilarin Arapga kelime 6gretiminde Web 2.0 araglarini kullanma sikliklart ile erkek katilimeilar
arasinda anlamli bir fark gozlenmemistir (U=480, p>0. 05).
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Ucg ayr1 yas grubunun Arapga kelime &gretiminde Web 2.0 araglarmi kullanim sikliklart
arasinda bir fark bulunup bulunmadigini1 saptamak amaciyla yapilan Kruskal-Wallis testine gore yas
gruplarinin  kelime Ogretiminde Web 2.0 araglarmi kullanim sikliklar1 arasinda anlamli fark
bulunmustur (3? (2) =6.293, p<0.05). Kruskal-Wallis testi ayrica ¢oklu karsilagtirma yapamagidindan
Mann-Whitney U testi kullanilarak ¢oklu karsilastirmalar yapilmis, karsilastirmalar sonucunda bu
farkin A grubunu olusturan 20-30 yas araligindaki katilimeilar ile C grubunu olusturan 41 yas ve tizeri
katilimcilar arasinda oldugu goriilmiistiir (U=187, p<0.05). B grubunu olusturan 31-40 yas arasi
katilimcilar ise diger gruplardan anlamli olarak farklilasmamaktadir.

Sonuglar incelendiginde A grubunu olusturan 20-30 yas araligindaki katilimcilarin, Arapga
kelime 6gretiminde Web 2.0 araglarimi kullanim sikliklarinin C grubunu olusturan 41 yas ve iizeri
katilimcilardan daha yiiksek oldugu soylenebilir. Lise kademesinde derse giren 6gretmenlerin kelime
ogretiminde Web 2.0 araglarimi kullanma sikliklar1 ile ortaokul kademesinde egitim veren
katilimcilarin verilen uygulamalart kullanma sikliklar1 arasinda istatistiksel olarak anlamli bir fark
bulunamamistir (U=631.5 p>0.05). Bu 6rneklem grubu igin Arap¢a 6gretmenligi bolimiinden mezun
ogretmenlerin kelime O6gretiminde Web 2.0 araglarini kullanma sikliklart ile ilahiyat fakiiltesinden
mezun katilimeilarin kullanma sikliklart arasinda anlamli bir fark gézlenmemistir (U=536, p>0.05).

TARTISMA, SONUC VE ONERILER

Yapilan aragtirma, Arapca O0gretmenlerinin Web 2.0 araglarina yonelik algilari, bu araglar
kullanmaya yonelik mesleki yeterlilik algilari, kelime Ogretiminde bu araclari kullanmaya yonelik
algilart ve bu araglar1 kullanim sikliklarini dlgmek i¢in tasarlanmigtir. Bulgular sonucunda birinci alt
problemi olusturan arastirmaya katilan Arapga 6gretmenlerinin web algilarim1 anlamaya yonelik analiz
calismasi yapilmis, cinsiyet, yas, egitim verdikleri kademe ve mezun olunan bolim fark etmeksizin
arastirmaya katilan Arapga dgretmenlerinin Web 2.0 araglarina yonelik algilarinin son derece olumlu
oldugu goriilmiistiir (X= 4.20). Arapg¢a dgretmenleri iizerinde elde edilen bu sonu¢ Ozdemir (2021)’in
Ingilizce &gretmeni adaylari {izerinde yiiriittiigii arastirmada elde ettizi Web 2.0 araglarinin
kullanimina dair goriislerinin olumlu oldugu sonucuyla paralellik gdstermektedir. Ayrica Ozerbas
(2017)’m 113 Ingilizce dgretmeni aday: iizerinde yiiriittiigii calismada Web 2.0 araclarina yonelik
algida cinsiyet degiskenine gore gruplar arasi anlamli bir farkliliga rastlamadigi arastirmasi ile de
ortiismektedir.

Ikinci alt problemi olusturan Web 2.0 araglarini kullanmaya ydnelik mesleki yeterlilik algis
acisindan elde edilen sonuglar incelendiginde Arapga Ogretmenlerinin bu olgege verdikleri puan
ortalamalarma bakilmis ve ankete katilan Arapca Ogretmenlerinin Web 2.0 araglarimi kullanmaya
yonelik mesleki yeterlilik algilarinin olduk¢a olumlu oldugu goriilmiistiir (X=3.62). Cinsiyet degiskeni
ele alindiginda kadin ve erkek Arapca Ogretmenleri arasinda mesleki yeterlilik algilar1 agisindan
anlamli bir fark gézlenmemekle birlikte erkek katilimcilarin mesleki yeterlilik algilarinin ortalamasi
kadin katihmcilardan yiiksek ¢ikmistir. Kiyicr (2012) caligmasinda 6gretmen adaylarini 6rneklem
olarak kullanmis, Web 2.0 araglarmi kullanmalarinin  katilimcilarin cinsiyetine goére farklilik
gostermedigini ortaya koymustur.

Mesleki yeterlilik algis1 yas degiskeni agisindan ele alindiginda yapilan test sonucunda yas
degiskeni acisindan anlamli bir farklilik goriilmektedir. Sonuglara goére 20-30 yas aras1 Arapga
ogretmenlerinin mesleki yeterlilik algisinin, 31-40 yas ve 41 ve iizeri yas araligimin mesleki yeterlilik
algisindan daha yiiksek oldugu goézlenmistir. Bu sonu¢ Duyku (2021)’nun arastirmasinda buldugu
katilimer 322 6gretmenin algilanan fayda ve kullanim niyeti bakimindan yaslara gore farklilagsmadigi
ancak Web 2.0 araclarina yonelik algilanan kullanim kolayliginin yaslara ve kideme gore farklilastig
bulgusuyla ortiismiistiir.

Ders verilen kademe degiskeni agisindan mesleki yeterlilik algisi ele alindiginda bu 6rneklem

grubu igin ortaokul kademesinde ders veren katilimcilarin arastirmaya konu Web 2.0 araglarii
kullanmaya yonelik mesleki yeterlilik algilarinin lise kademesinde egitim veren katilimcilarin
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algisindan daha olumlu oldugu sdylenebilir. Bununla birlikte farklilik degeri sinirda ¢iktigt (p=0.05)
ve 0.05’ten biiyiik olmadig: i¢in anlamli bir fark olmadig1 s6ylenebilir.

Mezun olunan boliim agisindan degerlendirildiginde Arapga 6gretmenligi boliimiinden mezun
Ogretmenlerin web araglarini kullanmaya yonelik mesleki yeterlilik algilari ile ilahiyat fakiiltesinden
mezun katilimcilarin algilar1 arasinda anlamli bir fark gozlenmemistir. Bununla yaninda Arapga
ogretmenligi boliimiinden mezun katilimeilarin mesleki yeterlilik algilarinin puan ortalamasi ilahiyat
fakiiltesi mezunlarindan daha yiiksek olarak goriilmiistir.

Ugiincii alt problemi olusturan ve Arapga Ogretmenlerinin kelime ogretiminde Web 2.0
araglarin1 kullanmaya yonelik algilarin1 6lgmek icin kullanilan anket maddeleri incelenmis, yine bu
boliimde katilime1 dgretmenlerin genel algilart olumlu olarak gézlenmistir (X=3.70). Arapga kelime
ogretiminde Web 2.0 araglarmin kullanimu ile ilgili 6gretmen goriislerine bakildiginda Arapga kelime
ogretimi igin Web 2.0 aract kullanmanin 6n hazirlik gerektirmesi sebebiyle dgretmenin is yiikiinii
artiracagi goriislinde olan 6gretmenlerin orani yiikksek olmasina ragmen bu araglari kelime 6gretiminde
kullanmaya yonelik algilarinin olduk¢a olumlu oldugu goriilmiistiir. Arapca kelime 6gretiminde Web
2.0 araglarmin kullanimu algis1 yas, ders verilen kademe ve mezun olunan bdliim agisindan anlamli bir
farklilik gostermemistir. Almekhlafi ve Abulibdeh (2018)’in Birlesik Arap Emirlikleri'nde 152 Arapca
Ogretmeni iizerinde yiiriittiikleri Web 2.0 araglarmma ve bu araglar1 kullanimlarina yonelik algi
aragtirmasinda uyguladiklar1 anketin 38 onciiliinden iki onciilii disinda kadin ve erkek 6gretmenler
arasinda anlamli bir farklilik goriilmemistir. Farklilik goriilen iki madde ise algi ile ilgili maddeler
olmayip kadin ve erkek katilimcilar arasindaki uygulama kullanim tercihleri arasindaki farkliliktir.
Ayrica demografik Ozelliklere gore de anlamli bir farklihk gdstermemesi arastirmamizi
desteklemektedir.

Son olarak Arapga Ogretmenlerinin hangi web araclarini daha sik kullandiklarini gérmek
amactyla hazirlanan bolimiin sonuglar1 incelendiginde Arapga Ggretmenlerinin verilen uygulamalar
arasindan en ¢ok kullandiklar1 uygulamanin Wordwall oldugu, bu uygulamay1 Quizizz, Kahoot ve
LearningApps uygulamalarinin izledigi gériilmiistiir. Bu sonug Ozdemir (2021)’in Ingilizce dgretmen
adaylarinin 6zellikle kelime dagarcigi becerilerini gelistirmek i¢in Web 2.0 araglarini kullandiklarini
belirtmesi, aragtirmamizin sonucunda Wordwall, LearningApps, Kahoot, Quizizz gibi kelime
oyunlarini merkeze alan uygulamalarin en ¢ok kullanilan uygulamalar olarak gozlenmesiyle
baglantilidir. Nearpod ve Miro gibi birgok farkli kullanima hizmet edebilen islevsel uygulamalarin en
disik puani alan uygulamalardan olmasi bu uygulamalarin daha ¢ok tanitilmasina ihtiyag
duyuldugunu gostermektedir.

Arapca Ogretmenlerinin Web 2.0 araglarini kullanim sikliklar1 arasinda yas gruplarina gore
anlamli bir farkliliga rastlanmistir. Sonuglara gore 20-30 yas arasi katilimcilar diger gruplardan
anlamli bir sekilde ayrisarak bu uygulamalari onlardan daha sik kullandiklarini belirtmislerdir.
Yesilyurt (2019)’un anket sonuglarina gore 6gretim gorevlilerinin Web 2.0 araglarimi dil 6gretiminde
kullanmaya istekli olduklar1 ancak bu konuda yeterli bilgiye sahip olmadiklari bu sebeple de Web 2.0
araclarinin kullanimina dair hizmet i¢i egitime ihtiya¢c duyduklar tespit edilmistir. Ayrica Riyad’da
yaslar1 25-50 arasinda degisen 628 ogretmen iizerinde yapilan, 6gretmenlerin mesleki yeterlilikleri ile
Web 2.0 araglarin1 kullanimi arasindaki iliskiyi arastiran ¢alismada 6gretmenin yas degiskeninin Web
2.0 araglarinin kullanimini tahmin etmek igin kullanilabilecegi belirtilmistir. Ogretmenin yas1 ne kadar
blyukse Web 2.0 araglarini siniflarda o kadar az kullandigr ifade edilmistir (Alhassan, 2017).

Sonug olarak bu c¢aligmanin Web 2.0 araglarina yonelik algr ile ilgili elde ettigi sonuglarin
literatiirdeki arastirmalar ile benzerlikler gosterdigi sOylenebilir. Arapca ogretmenleri Uzerinde
uygulanan anketin yas degiskeni agisindan mesleki yeterlilik algisi diizeyinde farklilik gostermesi ise
aragtirmaci tarafindan beklenen bir sonuctur. Bunun sebebi olarak teknolojinin i¢ine dogan nesil ile
teknolojiyle sonradan tanisan nesil arasinda olugabilecek yeterlilik algisinin farkli olabilmesi
gosterilebilir. Elde edilen verilerin arastirmaya katilan 80 Arapca Ogretmeni ile sinirh oldugu bu
calisma genelde Arapga Ogretimi, 6zelde Arapga kelime Ogretiminde web araglarimin daha etkin
kullanilmasinin gerekliligi ile ilgili aragtirmalar sunmustur. Gegmisten giinlimiize Web 2.0 araglarinin
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kullanimiyla ilgili elde edilen sonuglar gostermektedir ki, Ogrencilerin ve egitimin degisen
ihtiyaclarima ayak uydurmak i¢in 6gretmenler teknolojik gelismeleri takip etmeli, derslerini daha
eglenceli ve verimli kilacak sekilde Web 2.0 araglariyla zenginlestirmelilerdir. Ogrencilerin elestirel
diisiinme ve problem ¢6zme becerilerine 6nemli etkileri olan (Gunduzalp, 2021) Web 2.0 araglarinin
siirekli gelisen ve degisen bir teknoloji olmasi takip etmeyi hem zorlastirmakta hem de zorunlu
kilmaktadir. Bu calismanin Arapca Ogretmenlerinin Web 2.0 araclarma yonelik algilariin
anlagilmasina katki saglamasi beklenmektedir. Arastirma sonucunda elde edilen sonuclara yonelik
asagidaki onerilerde bulunulmaktadir:

Aragtirmaya katilan 80 Arapca Ogretmeni, ilahiyat ve Arapga 6gretmenligi boliimlerinden
mezundur. Orneklem grubu genisletilerek ve calismaya Arap dili ve edebiyati ve miitercim-
terctimanlik boliimlerinden mezun Arapca 6gretmenleri de dahil edilerek genelde Arapga &gretimi,
Ozelde Arapca kelime Ogretimi igin Web 2.0 araglarina yonelik alginin degerlendirildigi farkl
arastirmalarda farkli sonuglar ortaya ¢ikabilir.

Bu arastirmada katilimcilarin bulunduklar1 ya da gorev yaptiklari il sorulmamustir. Il ya da
bolge bazinda gerceklestirilecek yeni ¢alismalar mevcut durumun anlagilmasi ve Web 2.0 araglarina
yonelik algi ve kullanim siklig1 agisindan gelistirilmeye ihtiya¢ duyulan noktalarin daha net ortaya
¢ikmasina olanak taniyabilir.

Veri toplama araci olarak nicel aragtirma yontemlerinden anketin kullanildigi bu caligmaya ek
olarak gbzlem ve goriisme gibi nitel arastirma yontemlerinden de yararlanilarak yapilacak ¢aligsmalar
Arapca Ogretmenlerinin Web 2.0 araclarma yonelik algilar1 hakkinda daha genis bilgiler elde
edilmesine katki saglayabilir.

Web 2.0 araglariin Arapga 6gretmeni yetistiren egitim fakdiltelerinde tanitimi ve gérev yapan
Arapca 6gretmenlerine hizmet i¢i egitimlerin verilmesi, Web 2.0 araglarinin daha ¢ok taninmasina ve
etkin kullanilmasina yardime1 olabilir. Ayrica, Web 2.0 araclarma ydnelik verilen egitimlerin teoriden
cok pratige odaklanmasi, Arapga dgretmenlerinin derslerinde Web 2.0 araclarimi kullanmaya yonelik
mesleki yeterlilik algilarini artirabilir.
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Abstract: Several national and international higher education institutions had already started offering distance
education to their students; however, the global outbreak of the Covid-19 pandemic in the first quarter of 2020
accelerated this process and educational institutions at all levels had to switch to distance education in line
with the precautions taken by the governments. It can be argued that neither the educational institutions nor
the teachers/instructors and students were well-prepared for such a swift shift. Therefore, the aim of this study
is to identify distance education satisfaction levels of pre-service English language teachers by shedding light
on the variables that may have an influence on their perceptions. A mixed methods research design, involving
122 pre-service English language teachers studying at a state university in Turkey, was employed within the
study and both qualitative and quantitative data were collected and analyzed. For the analysis of the
quantitative data, descriptive statistics, independent samples t-test, one-way analysis of variance (ANOVA)
and Mann-Whitney U test were utilized. Likewise, qualitative data was analyzed via content analysis. The
results of the analyses indicate that the implementation of distance education is regarded as satisfactory in
some respects and unsatisfactory in some other respects. It can be hypothesized that the specification of these
aspects will possibly help both educational institutions and teachers/instructors design and implement their
distance education operations more effectively since the opinions and perceptions of the students as to the
implementation of distance education are revealed within the study.

Keywords: Distance Education, Online Education, ELT.

INTRODUCTION

It has become a fact that the field of education in general is constantly in a state of change and
evolution as a direct result of sociological, psychological, technological, political, economic and
demographic changes. As computers and the internet have become readily available and affordable,
this transformation has reached an unprecedented scale in the last four decades in higher education
(McAvinia, 2016). Today’s university students, who can be defined as digital natives, are actively
busy with the latest technology in their daily lives (Boettcher & Conrad, 2016); thus, in an effort to
cater for the needs, preferences and peculiarities of digital natives, several higher education institutions
already started integrating technology and online education into their operations and practices (Boz
Yiksekdag, 2016; Kavrat & Tiirel, 2013; Krusekopf, 2019). A few years ago, Boettcher and Conrad
(2016) projected that “we are now rapidly approaching a time in which there are no traditional face-to-
face courses; all courses will use some digital gathering and communications tools and spaces such as
those offered by course management systems” (pp. 10-11). In a similar manner, Altman et al. (2019)
argued that “traditional, on-site education is enhanced, supplemented or even replaced by teaching and
learning in the digital space” (p. 1). Accordingly, the sudden outbreak of the Covid-19 pandemic has
accelerated this process of digitalization and led to a radical and irreversible transformation in the field
of education among many other fields and sectors both globally and nationally in that usual
educational operations had to be suspended in an effort to minimize or avoid physical contact among
the teachers and the students. To be more precise, starting from the second quarter of 2020, all
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educational institutions around the globe as well as in Turkey stopped traditional face-to-face
education and started distance education in line with the precautions taken by the governments against
Covid-19 pandemic; however, the extent to which distance education has been effective and
satisfactory needs to be investigated.

LITERATURE REVIEW

Distance Education

Distance education (DE), in itself, is not a new phenomenon in that it has been practiced for
nearly three centuries. As has been reported by Moore and Kearsley (2011), the beginnings of DE can
be traced back to 1720s when written correspondence between the teachers and the learners in the
form of letters took place. The invention of radio and television at the turn of the 20" century greatly
contributed to DE in the form of educational broadcasts. Finally, the diffusion of personal computers
and the internet accelerated the process of DE via online learning. As can be understood, DE covers a
broad field of action in which learners are geographically separated from both the teacher and the
educational institution (Burns, 2011; Hartnett, 2016) and many other terms such as distance learning,
distance teaching, open learning, blended learning, hybrid education, online learning, asynchronous
learning, e-learning and tele-education can be used interchangeably to express the same or similar
phenomenon (Caner, 2016; Ustabulut & Keskin, 2020); nevertheless, for the purposes of clarity, the
umbrella term distance education has been preferred throughout this study. It is highly difficult to
present an all-agreed definition for the concept of DE (Karasu & Sari, 2019). As a result, though a
plethora of definitions exist in the relevant literature, the concept of distance education here can be
defined as “...the use of the internet to access materials; to interact with the content, instructor, and
other learners; and to obtain support during the learning process, in order to acquire knowledge, to
construct personal meaning, and to grow from the learning experience” (Ally, 2008, p. 5). As can be
understood from the definition, utilization of the internet is regarded crucial for delivering the
materials and course content, ensuring interaction and offering support to the learners, who are
expected to take on greater responsibility of their own learning.

It should be noted that DE brings certain advantages as well as drawbacks with it. To start
with, DE offers great flexibility to learners by removing temporal and geographical restrictions that are
inherent in traditional face-to-face education (Boz Yiiksekdag, 2016; Burns, 2011; Hartnett, 2016). To
be more precise, learners have the freedom to decide for themselves what, where, when, how and how
much to learn in DE (Simonson et al., 2015). Additionally, DE may provide the learners with a
productive and effective instructional context if the course and materials are well-designed, which
improves learners’ autonomy, self-regulation and life-long learning skills (Devran & Elitas, 2016). It
should also be noted that DE has the potential to cater for the needs of learners with a variety of
learning styles and experiences (Burns, 2011; Simonson et al., 2015). Moreover, the implementation
of DE will possibly contribute to the digital literacy levels of both the teachers and the students.
Furthermore, equity of access to education may be enhanced thanks to DE (Kog, 2020) and it tends to
be cheaper to run once the initial investments are made. In a similar vein, it may be easier for the
teachers to update their course materials after they have created them.

On the other hand, digital divide emerges as the main disadvantage of DE (Simonson et al.,
2015) since it is hardly possible to claim that every learner has equal access to powerful and modern
computers with reliable and consistent internet connection. Likewise, DE has been criticized on the
grounds that it may limit interaction among the learners, thereby impairing their social development
(Devran & Elitag, 2016). Moreover, it has been noted that learners lacking in autonomy and self-
regulation skills may not get the best from the implementation of DE. The number of students enrolled
in a DE course is also an important factor in that in overcrowded online courses, the teacher may not
spare enough time to each student, leading to problems in terms of interaction and feedback (Gurer et
al., 2016). As has been argued by Bayrak et al. (2017), learners need more support in DE as they are
expected to take on their own learning responsibility; thus, the interaction between the teacher and the
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student should be more effective and frequent in distance education. It should not go without saying
that courses with practical components (such as microteaching) may not lend themselves easily to DE.

It should be pointed out at this stage that the global fight against Covid-19 pandemic required
instant action; therefore, educational institutions did not have enough time to prepare for such a
sudden and radical transformation. It would be justified to argue that neither the teachers nor the
learners were ready for such swift switch to DE; however, it emerged as the only best option under the
circumstances of emergency. Nevertheless, the concept of DE has been discussed extensively in
Turkey since 1920s and correspondences in the form of letters were applied between 1950 and 1975
(Bozkurt, 2017; Devran & Elitag, 2016). Television and radio broadcasts were also utilized till the last
decade of the 20" century with the aim of providing Turkish learners with DE. Eventually, the internet
became commonly available across the country at the turn of the 21 century and online DE has been
employed by various educational institutions in varying forms and intensity (Bozkurt, 2017; Devran &
Elitas, 2016; Giirer, et al., 2016; Karasu & Sari, 2019; Kavrat & Tiurel, 2013). In this respect,
Simonson et al. (2015) consider the readiness of institutions, teachers and students as crucial for the
successful implementation of DE arguing that “no organization should enter into the distance
education marketplace without a clearly thought-out plan that has gained the consensus approval of all
key players” (p. 281). Nonetheless, such a harsh shift to DE as a result of Covid-19 pandemic has
raised several questions such as: a) To what extent are the educational institutions prepared for DE?,
b) To what extent are the teachers/instructors prepared for DE?, ¢) To what extent are the students
prepared for DE? and d) Are the technical and technological infrastructures of both the educational
institutions and students sufficient for a proper DE process? As can be inferred, the undertaking of
distance education is highly multifaceted and students are arguably the most significant stakeholders
throughout the process as they are the recipients, or more precisely clients, of distance education.

It is highly probable that the compulsory shift to DE due to Covid-19 has been the first DE
experience for most of the teachers/instructors and students across the country. It is also highly likely
that DE will continue to be employed throughout the globe either as a supplement to or as a
substitution for traditional face-to-face education (Rennell, 2020). Simonson et al. (2015) view DE as
a dramatic idea and maintain that “it may change, even restructure, education, but only if it is possible
to make the experience of the distant learner complete, satisfying, and acceptable” (p. 26). Moving
from such line of reasoning, it can be argued that the perceptions of students as to the process of DE is
crucial for their achievement and the design of the DE needs to be prepared in line with the
expectations, preferences, needs and provisions of the students (Basar et al., 2019; Kisla, 2016;
Yildirim et al., 2014). In line with this, if the students do not hold positive perceptions towards DE, the
overall success of the instruction will be seriously impaired (Biris¢i, 2013). The findings of studies
conducted so far demonstrate that learners’ anxiety about technology; teachers’ attitudes towards DE;
flexibility, quality and perceived usefulness of the course; user-friendliness of the platform by which
DE is delivered; and variety of assessment procedures employed have an influence on the learners’
perceived satisfaction with their DE experience (Sun et al., 2008). In a similar vein, Ozkan and
Koseler (2009) argue that the quality of the instructor, system and content are also linked to learners’
satisfaction.

The aim of this study, therefore, is to reveal a) whether pre-service English language teachers
are satisfied with their DE experience, b) the extent to which pre-service English language teachers are
satisfied with their DE experience and c) the opinions held by pre-service English language teachers as
to the process of DE. Accordingly, the significance of this study lies in the fact that the findings of the
study will help both educational institutions and teachers/instructors design and implement their
distance education operations more efficiently since the opinions and perceptions of the students as to
the implementation of distance education will have been exposed by the end of the study.
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Research Questions

This study aims to identify DE satisfaction levels of pre-service English language teachers by
shedding light on the variables that may have an influence on their perceptions. Therefore, the research
questions to be dealt with in this study are:

1. What is the level of overall satisfaction of pre-service English language teachers with

distance education?

2. Does the satisfaction of pre-service English language teachers with distance education differ

according to:

2.1. their gender?

2.2. their grade level?

2.3. their level of digital literacy?

2.4. the time they daily spend online?

3. What makes DE satisfying and/or dissatisfying for pre-service English language teachers?

METHODOLOGY

In line with the aim of the research, a mixed-methods research design has been adopted within
the study since mixed methods research design promises to minimize the weaknesses of relying on
solely qualitative or quantitative research designs and makes it possible to conduct a multi-level
analysis of the phenomenon under investigation (Dornyei, 2007). Detailed information as to the
research design, the participants, data collection tools and procedures, the process of data analysis as
well as research ethics has been provided within the following sub-sections.

Research Design

The study is a combination of both a quantitative and a qualitative research design. In the
guantitative dimension of the study, a quantitative research method; namely correlational model, one
of the scanning models, has been employed. The main purpose of the study is to reveal the current
state of a situation that has been experienced or is being experienced (Islamoglu, 2003). Accordingly,
the aim of studies that employ correlational model is to be able to reveal the co-change between two or
more variables (Karasar, 2013). To be more specific, a five-point Likert-type self-report questionnaire
(SRQ) has been utilized for the collection of quantitative data with the aim of identifying: a) whether
pre-service English language teachers are satisfied with the process of DE they have experienced, b)
the extent to which pre-service English language teachers are satisfied with DE and c) the variables
that influence their perceptions. In addition, the participants have been asked to express and write
about their opinions as to their experience of DE in response to an open-ended question at the end of
the questionnaire, which constitutes the qualitative dimension of the research design employed within
the study. Therefore, with the aim of eliminating the possible weaknesses of utilizing only one
research design, conducting a multi-level analysis of a complex issue and improving validity (Dornyeli,
2007), a mixed-methods research design has been adopted throughout the study.

Data Collecting Tool

A self-report questionnaire (SRQ) has been utilized in order to collect the quantitative data for
this study. A SRQ has been defined as an instrument ““...in which participants typically are presented
with a set of specific statements, questions, or prompts and must respond to each by selecting one of
several options provided on the instrument” (Wolters & Won, 2017, p. 308). The set of specific
prompts, questions, or statements enables researchers to collect the participants’ perceptions, attitudes,
beliefs, knowledge, abilities, or behaviors as to the subject under scrutiny. The reason why a SRQ has
been adopted within the study is that a SRQ is comparatively more convenient and cheaper to produce,
administer, score and analyze. Thus, in line with the title of this study, the Satisfaction Perceptions of
Distance Education Students Scale (SPDESS), developed by Eygli and Karaman (2013), was
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employed as the quantitative data collection tool. The original scale includes two sections: a)
demographic information and b) scale items. However, in order to enable a multi-level analysis of the
implementation of distance education and improve the validity and reliability of the study, an extra
open-ended question requesting participants to express their opinions about distance education was
added at the end of the data collection tool. In the first section of the SRQ, demographic variables such
as the ages, genders and grade levels of the participants were collected. The second section of the SRQ
consists of 34 items and the participants were asked to express their opinions on these statements by
filling out a five-point Likert-type scale (1: Strongly Disagree; 2: Disagree; 3: Undecided; 4: Agree;
5: Strongly Agree). In the third section of the SRQ, the participants were requested to provide their
answers for an open-ended question (Could you please express your ideas as to the whole process of
distance education with a specific view to what was satisfying and what was not so satisfying for
you?).

Satisfaction Perceptions of Distance Education Students Scale (SPDESS)

The SPDESS was developed and validated by Eygi and Karaman (2013) in Turkish context
by scanning various satisfaction scales in several sectors and adapting them into Turkish distance
education context. The SPDESS consists of 34 items grouped under 8 factors (1: personal suitability
[items 1-9], 2: efficiency/communication [items 10-14], 3: learning [items 15-19], 4: programme
evaluation [items 20-23], 5: technology/social interaction [items 24-26], 6: materials[items 27-29], 7:
technical support [items 30-32], 8: assessment [items 33-34]), and the results of the exploratory factor
analysis conducted indicate that the eight factor structure of the SPDESS exhibits a high level of inner
validity. Additionally, it was reported by Eygi and Karaman (2013) that the SPDESS featured a high
level of reliability (o = 0,93). In a similar vein, the reliability of the SPDESS is computed as a =,962 in
the present study. Since all the participants’ native language is Turkish, the original form of the
SPDESS has been employed without any modifications.

Study Group

The participants of the study are 122 pre-service English language teachers studying at the
English Language Teaching (ELT) department, School of Education, Suleyman Demirel University
(SDU), Isparta, Turkey. Pre-service English language teachers from all grade levels (freshman,
sophomore, junior, and senior) studying during 2020/2021 academic year participated in the study.
Due to limitations mandated by the precautions against Covid-19 pandemic, the technique of
‘convenience sampling’ (Dérnyei, 2007; Nunan, 1992) had to be adopted in this study in that the
participants were selected because of their convenient accessibility, availability, proximity and
willingness. All the participants attended DE courses conducted by the institution (SDU) between
April 2020 and July 2021. Descriptive statistics as to the demographic characteristics of the
participants are presented in Table 1.

Table 1. Demographic Information of the Participants

Number of Participants

Grade level Female Male
Total Grade level %

Freshman 24 7 31 %25
(%77) (%23) (%100)

Sophomore 22 8 30 %25
(%73) (%27) (%100)

Junior 24 7 31 %25
(%77) (%23) (%100)

Senior 14 16 30 %25
(%47) (%53) (%100)
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Total 84 38 122 %100
(%69) (%31)

Table 1 demonstrates that, of the 122 pre-service English language teachers who participated
in the study, % 69 (n=84) are female whereas % 31 (n=38) are male. As to the grade levels of the
participants, it is possible to claim that an equal distribution has been observed since almost an equal
number of participants from four grade levels has taken part in the study.

Data Analysis

Following the data collection process, both quantitative and qualitative data were gathered.
For the analysis of the quantitative data, independent samples t-test and one-way analysis of variance
(ANOVA) test needed to be conducted. However, the following assumptions should be met before
these analyses can be performed (Mertler & Vannatta, 2005; Tabachnick & Fidell, 2014; Thode,
2002):

1. The data must be continuous: The data of this research consisted of the responses obtained
from the SPDESS. Continuity of the data (SPDESS scores) were examined and it was observed that
the data were appropriate. Thus, as the scores obtained from the SPDESS are continuous, the first
assumption is satisfied.

2. The data should feature normal distribution: The results of the analyses conducted to
confirm the normal distribution of the data are presented below. Table 2 demonstrates the skewness
and kurtosis coefficients of the data to determine normality and the results are interpreted.

Table 2. Skewness and Kurtosis coefficients of the variable

Kurtosis standard Skewness standard
Variable Kurtosis  error Skewness error

SPDESS -0.300 0.435 0.257 0.219

First of all, the values obtained by dividing the skewness and kurtosis coefficients of the data
into standard errors need to be checked to ensure normality (Gnanadesikan, 1997; Howitt & Cramer,
2011; Tabachnick & Fidell, 2014) and it was observed at the end of this analysis that the skewness
value was outside the = 2 limit. However, the skewness and kurtosis coefficients are not enough to
decide on normality. Thus, Shapiro-Wilk test was also conducted for the SPDESS and Table 3 shows
that the data were distributed homogenously.

Table 3. Normality test

Shapiro-Wilk Statistics sd p
SPDESS 0.987 121 0.283

3. Homogeneity of variances needs to be ensured for independent samples t-test and one-way
analysis of variance (ANOVA) test (Tabachnick & Fidell, 2014): This assumption is dealt with
separately prior to the analyses to be conducted for each research question. To sum up, it was observed
that the data to be analyzed in the study satisfied the required assumptions and statistical computations
were implemented.

On the other hand, with the aim of shedding light on the personal opinions held by pre-service
English language teachers as to the implementation of DE and identifying the aspects of DE that are
regarded as satisfying and dissatisfying, a set of qualitative data was also collected. The technique of
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content analysis was employed for the analysis of the qualitative data, which can be defined as “...a
strict and systematic set of procedures for the rigorous analysis, examination and verification of the
contents of written data” (Cohen et al., 2007, p. 475). Thus, the responses of pre-service teachers for
the open-ended question were read, compared, and reread repeatedly and emerging codes were
identified and classified. Following the classification process, sub-themes were pinpointed and
organized into broader major themes.

Research Procedures

Following the SDU Scientific Research Ethics Committee’s approval of the implementation of
the data collection tool (14/09/2020-96/4), the SPDESS was uploaded on an online platform
(docs.google.com/forms). As a next step, the participants were informed about the aim and content of
the SPDESS and they were requested to complete the SPDESS after agreeing to participate in the
study. The process of data collection started in June 2021 and lasted for a month. The total number of
students enrolled in the ELT department was 197; however, 122 of them agreed to participate in the
study. Since the SPDESS involved items related to assessment practices throughout the process of DE,
the researcher intentionally waited for the announcements of all the exams’ scores conducted in the
department so as not to contaminate the validity and reliability of the study. Therefore, all the
participants were informed about their own grades from all the courses and assumed to express their
opinions in an honest and wholehearted manner.

FINDINGS AND DISCUSSION

In this section of the study, the results of the analyses conducted for each research question
have been presented and discussed.

What is the level of overall satisfaction of pre-service English language teachers with distance
education?

The arithmetic mean and standard deviation values for the SPDESS and its factors are given in
Table 4 with the aim of answering the first research question.

Table 4. Statistics for SPDESS and its factors

Factors / SPDESS X [ Percentage of Scores Maximum scores that can be achieved

D

PS 22.62/50.26 45
8.76

E/C 15.12/60.48 25
4.54

L 11.97/47.88 25
6.06

PE 11.49/57.45 20
4.01

T/SI 8.23/54.86 15
3.40

M 10.62/70.8 15
2.80

TS 8.12/54.13 15
3.13

A 7.13/71.3 10
2.26

SPDESS 95.30/56.05 170
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27.99

PS: Personal Suitability, E/C: Efficiency/Communication, L: Learning, PE: Programme Evaluation, T/SI:
Technology/Social Interaction, M: Materials, TS: Technical Support, A: Assessment

All the items in the SPDESS are positive and the mean scores of the responses given to all the
items are computed. In addition, as the number of items in the factors is different from each other, the
total scores that can be obtained are different. Therefore, with the aim of making comparisons among
the factors possible and easier, mean scores of the participants’ responses are converted into
percentages by correcting them according to the total score. Accordingly, the highest mean score is
observed in the ‘Assessment’ factor with a score of % 71.3. There are 2 items in this factor of the
SPDESS. The highest score that can be obtained here is 10 whereas the lowest possible score is 2. It
can be argued that participants’ perceptions on the assessment factor of the SPDESS are relatively
high and they mostly agree with the items under the factor of assessment. Similarly, the percentage of
scores in the ‘Materials’ factor is % 70.8. There are 3 items in this factor of the SPDESS. While the
highest score that can be obtained in this factor is 15, the lowest possible score is 3. It can be claimed
that the participants’ perceptions on the materials factor of the SPDESS are somewhat high and they
mostly agree with the items under the factor of materials. The percentage of scores in the
‘Efficiency/Communication’ factor is % 60.48. There are 5 items in this factor of the SPDESS. The
highest score that can be obtained in this factor is 25 while the lowest possible score is 5. It can be
contended that participants’ perceptions on the efficiency/communication factor of the SPDESS are at
moderate level. In other words, they agree with some of the items under the factor of
efficiency/communication while they disagree with some other items. In a similar way, the factor of
‘Programme Evaluation’ contains 4 items and the percentage of scores in this factor has been
computed as % 57.45. It would be justified to argue that the participants, in line with the wording of
the SPDESS, neither agree nor disagree with the items in the factor of programme evaluation.
Likewise, the factor of ‘Technology/Social Interaction’ involves 3 items and the percentage of scores
has been calculated as % 54.86, which also indicates that the participants neither agree nor disagree
with the items under this factor. As to the factor of ‘Technical Support’, the percentage of scores has
been computed as % 54.13, which again shows that the participants do not agree or disagree with the
items under the factor of technical support. Similarly, the factor of ‘Personal Suitability’ contains 9
items and the percentage of scores has been computed as % 50.26, which reveals that the participants
do not agree or disagree with the items under the factor of personal suitability. Finally, the lowest
percentage of scores has been observed in the factor of ‘Learning’ with a score of % 47.88. Thus, it
can be argued that the participants maintain neutral or negative opinions as to the learning factor of the
SPDESS.

When it comes to the participants’ overall perceptions of the SPDESS, the percentage of their
scores in the SPDESS is % 56.05. There are a total of 34 items in the SPDESS. Therefore, while the
highest score that can be obtained in the SPDESS is 170, the lowest possible score is 34. Considering
this figure, it can be argued that the participants’ perceptions on the SPDESS are at moderate level.
More precisely, in line with the wording of the 5-point Likert-type items in the SPDESS, their mean
score shows that they ‘neither agree nor disagree’ rather than ‘agree’ or even ‘strongly agree’, which
implies that the pre-service English language teachers are partly satisfied and partly dissatisfied with
their experience of distance education. This conclusion concurs with Almusharraf and Khahro
(2020)’s study conducted in the Kingdom of Saudi Arabia, Dinh and Nguyen (2020)’s study carried
out in Vietnam, and Avsheniuk et al. (2021)’s study implemented in Ukraine during the Covid-19
pandemic in that some features of DE were welcomed while some other features were regarded as far
from satisfactory in their study. On the other hand, in another study conducted in Jordan context
revealed that learners’ level of satisfaction with the DE was low (Hamdan et al., 2021).
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Does the satisfaction of pre-service English language teachers with distance education differ
according to their gender?

In line with the second research question, pre-service English language teachers’ descriptive
statistics on their perceptions of the SPDESS are presented in Table 5 below.

Table 5. Descriptive statistics on the SPDESS according to gender

Groups N Mean SD
SPDESS Female 84 94.98 27.05
Male 38 96.03 30.32

As can be inferred from Table 5, female pre-service English language teachers’ mean score on
the SPDESS is 94.98 and standard deviation is 27.05 whereas male pre-service English language
teachers’ mean score is 96.03 and standard deviation is 30.32. The mean scores of female and male
participants are different from each other. Hence, independent samples t-test has been conducted in
order to determine whether the observed difference is statistically significant. In this respect, Table 6
indicates that variance homogeneity is confirmed for the independent samples t-test.

Table 6. Independent samples t-test of the SPDESS according to gender

Equality of Variance

Levene Test Independent samples t-test

) Mean
F Sig. t Sb p Difference
\E/a{]';lnces 249 619 -191 120 849 -1.05
SPDESS o1
ariances -183 64.707 .855 -1.05
Unequal

Levene test results presented in Table 6 indicate that the assumption of variance homogeneity
has been confirmed (sig=.619; sig>,05). Therefore, the last assumption for independent samples t-test
has been satisfied. However, independent samples t-test results of the SPDESS according to gender
reveal that the observed difference between the female and male pre-service English language teachers
is not statistically significant (p=.849; p>,05). In this respect, it can be argued that gender has no
influence on the SPDESS perceptions of the participants. This conclusion has been confirmed by the
findings of many other previous studies (Bayrak et al., 2020; Tseng et al., 2022; Zhang & Lin, 2020).

Does the satisfaction of pre-service English language teachers with distance education differ
according to grade level?

In line with the third research question, one-way analysis of variance (ANOVA) test is to be
conducted to determine whether the satisfaction of pre-service English language teachers with distance
education differ according to their grade level. Table 7 demonstrates that the assumption of variance
homogeneity has been confirmed for the ANOVA test.
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Table 7. ANOVA test variance equality of the SPDESS according to grade level

Variance Equality Levene

Test ANOVA Test
F dfl df2 P
SPDESS 1.28 3.00 118.00 0.29

Levene test results given in Table 7 indicate that the assumption of variance homogeneity has
been confirmed (F=1.28, sig=.29; sig>,05). Consequently, the last assumption for the ANOVA test has
been fulfilled. ANOVA test results to determine whether the satisfaction of pre-service English
language teachers with distance education differs according to their grade level are presented in Table
8.

Table 8. ANOVA test of the SPDESS according to grade level

Grade Level N Mean SD  Source of variance KT SD KO F P
Freshman 31 98.87 23.87 Between Groups 89555 3 298.52
Sophomore 30 91.33 27.36 Within Groups 93870.23 118 795.51

Junior 31 96.10 26.87 Total 94765.78 121 0.38 0.77
Senior 30 94.77 33.94
Total 122 95.30 27.99

ANOVA test results of the SPDESS according to grade level presented in Table 8 reveal that
the difference between and among the pre-service English language teachers from different grade
levels (freshman, sophomore, junior and senior) is not statistically significant (F= 0.38, p= .77;
sig>,05). As a result, it can be argued that grade level has no influence on the SPDESS perceptions of
the participants. In a similar vein, Tseng et al. (2022) concludes that grade level has no correlation
with DE satisfaction while Hamdan et al. (2021) implies that the grade level of the students have a
positive correlation with their level of satisfaction with DE.

Does the satisfaction of pre-service English language teachers with distance education differ
according to their level of digital literacy?

In line with the fourth research question, one-way analysis of variance (ANOVA) test is to be
conducted to determine whether the satisfaction of pre-service English language teachers with distance
education differ according to their level of digital literacy. Table 9 demonstrates that the assumption of
variance homogeneity has been confirmed for the ANOVA test.

Table 9. ANOVA test variance equality of the SPDESS according to level of digital literacy

Variance Equality Levene Test ANOVA Test
F dfl  df2 p
SPDESS 0.12 2.00 119.00 0.89

Levene test results given in Table 9 indicate that the assumption of variance homogeneity has
been confirmed (F=0.12, sig=.89; sig>,05). Hence, the last assumption for the ANOVA test has been
satisfied. ANOVA test results to determine whether the satisfaction of pre-service English language
teachers with distance education differ according to their level of digital literacy have been presented
in Table 10.
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Table 10. ANOVA test of the SPDESS according to level of digital literacy (LDL)

LDL N Mean  SD Source of SD KO F p
variance

B 35 9657 2579  DCWEN 100697 2 988
Groups .48

G 54 98.44  28.02 within - 57881 119 70 127 029
Groups 74

VG 33 88.82  29.87 Total 94765.78 121

T 122 95.30 27.99
(B: Basic; G: Good; VG: Very Good; T: Total)

ANOVA test results of the SPDESS according to level of digital literacy presented in Table 10
show that the difference between and among the pre-service English language teachers with different
levels of digital literacy (basic, good and very good) is not statistically significant (F= 1.27, p= .29;
sig>,05). Consequently, it can be contended that level of digital literacy has no influence on the
SPDESS perceptions of the participants. It should be noted that this finding is not supported by the
findings of previous studies (Bayrak et al., 2020; Hamdan et al., 2021; Wei & Chou, 2020; Zhang et
al., 2020) in that they maintain that comfort with using technology and the internet is determinant for
DE satisfaction.

Does the satisfaction of pre-service English language teachers with distance education differ
according to the time they daily spend online?

In line with the fifth research question, independent samples t-test is to be conducted to
determine whether the satisfaction of pre-service English language teachers with distance education
differ according to the time they daily spend online. However, the assumption of variance
homogeneity has been examined for independent samples t-test and it has been observed that the
assumption has not been satisfied (F=8.24, p=.01; p<.05). Therefore, Mann-Whitney U test, which can
be regarded as the non-parametric equivalent of independent samples t-test, has been conducted and
the results have been presented in Table 11.

Table 11. Mann-Whitney U test of the SPDESS according to time daily spent online (TDSO)

TDSO N  Mean Score Rank Sum U p
1-3 Hours 52 56.11 2917.50 1539.50 0.15
4-6 Hours 70 65.51 4585.50

As can be inferred from Table 11, SPDESS mean scores of the pre-service English language
teachers who daily spend 4-6 hours online (65.51) is higher than their counterparts who daily spend 1-
3 hours online (56.11). Nevertheless, the results of the Mann-Whitney U test indicate that the observed
difference is not statistically significant (U=1539.50, p=.15; p > 0,05). Put differently, it can be argued
that time daily spent online has no influence on the SPDESS perceptions of the participants. Likewise,
Ke and Kwak (2013) claimed that higher time committed to using the internet cannot be linked to
satisfaction with DE.

What makes DE satisfying and/or dissatisfying for pre-service English language teachers?

The researcher has also aimed to arrive at a deeper understanding of the participants’
perceptions and pinpoint the perceived strengths and weaknesses of the DE by adding an open-ended
question at the end of the data collection tool. Thus, as to the qualitative dimension of the study, it has
been observed that 105 out of 122 participants have responded to the open-ended question. 67 of the
participants have stated that they are not satisfied with their experience of DE at all. Similarly, 30 of
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the participants have declared mixed opinions in that they are satisfied with the opportunities provided
by DE and dissatisfied with certain shortcomings of DE. Only 8 of the participants have expressed
absolute satisfaction with DE. Figure 1 below summarizes the findings of the content analysis
conducted.

+ Dissatisfied, inefficient
Satisfied (N=8)

[MN=671

Technical problems (N=42)

Lack of interaction, motivation,
participation (N=43)

Comfortable in terms Distance
of time and location .
{N=14) Education

Watching recorded
lessons (N=10)

Practical courses (N=18)

Unfair assessment (N=15)

Fig. 1. Qualitative Analysis Findings

The main strength of DE is closely associated with its flexible nature (Simonson et al., 2015).
More precisely, many pre-service English language teachers (13%) stated that they enjoyed the
comfort and flexibility offered by DE in terms of time and location, which is corroborated by the
findings of previous researches (Harsasi & Sutawijaya, 2018; Landrum et al., 2021; Van Mart et al.,
2019). As they had the chance to watch the recorded lessons anytime and anywhere they wished
(10%), DE provided the learners with greater freedom and autonomy thanks to its asynchronicity
feature. On the other hand, a great majority of the participants (64%) expressed their dissatisfaction
and highlighted that DE was inefficient and inadequate in instructional terms. Nearly half of the
participants (41%) have complained about technical problems they have encountered throughout the
process and similar problems are identified in other studies (Avsheniuk et al., 2021; Dinh & Nguyen,
2020; Harsasi & Sutawijaya, 2018; llgaz & Gilbahar, 2015). In plain words, the prevention of
technical problems was regarded as the responsibility of the institution by some participants; however,
some of the participants stated that they did not own the required technological equipment (such as
laptops, tablets, etc.) or reliable internet connection. Furthermore, many of the participants argued that
lack of interaction led to decreased motivation for and participation in the courses. It should not go
without saying that the important role played by interaction in DE has been echoed by Alqurashi
(2019), Avsheniuk et al. (2021), Baber (2020), llgaz and Gulbahar (2015) and Landrum et al. (2021).
The implementation of courses with practical components (such as microteaching and practicum
studies) was also regarded as a weakness inherent to DE (17%) and it has also been voiced by
Almusharraf and Khahro (2020). As a final note, assessment processes in DE were viewed as unfair
and unreliable by some of the participants (14%). More precisely, it was noted by some of the
participants that cheating and plagiarism were common during online exams.

CONCLUSION AND SUGGESTIONS

Studies conducted so far with the aim of identifying distance learners’ satisfaction indicate
that such factors as teacher presence, learner-instructor interaction, communication, motivation,
connectedness, sense of community, institutional reputation, physical infrastructure and instructor
empathy correlate with academic achievement and satisfaction perceptions of the learners (Allen et al.,
2019; Gnanadass & Sanders, 2019; Hartnett, 2019; Stavredes & Herder, 2019; Swan, 2021; White,
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2003). Furthermore, Simonson et al. (2015) assert that teacher’s perception of DE, quality of the
course, perceived usefulness of the course content, flexibility of the course and students’ technology
anxiety are among the factors that have an effect on distance learners’ satisfaction. In a similar vein,
Allen et al. (2019) underscore the significant role played by the instructional design process for the
satisfaction of learners in that the content of the course should not be too easy and/or difficult but at
the optimum level of challenge.

Simonson et al. (2011) reported that learners held positive attitudes towards DE and believed
that they can learn as well and much as face-to-face learners as a result of the literature review they
conducted on DE; however, the findings of this research clearly indicate that pre-service English
language teachers were partly satisfied and partly dissatisfied with the process of DE they experienced
during the Covid-19 pandemic. This conclusion concurs with the conclusion of an earlier study
conducted in Turkish context by Biris¢i (2013). To be more precise, while the pre-service English
language teachers agree with some of the items in the SPDESS, they disagree with some others, which
implies that the overall design of the DE needs to be revised and improved in several respects. To start
with, the implementation of assessment has been perceived as satisfactory by a majority of participants
though there are also certain concerns as to the reliability of the assessment practices. As the
researcher is part of the context where the study is conducted and well-informed about the whole
process of DE, he assumes that the comparatively high satisfaction of the participants with the
assessment practices can be attributed to the fact that alternative assessment practices (such as project
work, performance assessment and portfolio development) rather than traditional paper-and-pencil
tests have been encouraged and adopted by the institution. In a similar vein, the aspect of materials
employed throughout the DE process was also perceived as satisfactory by most of the participants.
This tendency implies that the content of the materials used in distance education were well-designed
by the instructors. As to the efficiency/communication aspect, it can also be argued that the
participants are somewhat satisfied with the process, which indicates that the participants were able to
communicate with their instructors efficiently. The necessity of effective communication for high level
of satisfaction in DE has been underlined by Korres (2015) and the findings of the study conducted by
Ko¢ (2020) indicate that lack of interaction was perceived as the main disadvantage of DE. In fact, the
institution (SDU) designed an application (SDUMobil) that allowed instant messaging between the
students and the instructors, which enabled efficient communication between and among the
instructors and the students. In addition, it was highlighted in the comments of the participants that DE
provided them with the freedom of attending online courses anytime and anywhere. The participants
expressed their satisfaction with the opportunity to be able to watch the recorded lessons, referring to
the fact that it enhanced the accessibility of education. This finding also concurs with the findings of a
recent research conducted in Turkish context by Kog (2020).

On the other hand, the findings of this research reveal that the pre-service English language
teachers neither agree nor disagree with the aspects of program evaluation, technology/social
interaction, technical support and personal suitability. In this regard, it can be argued that the overall
design of the DE program was not welcomed by the participants, which may be linked to the harsh and
compulsory transition to DE without adequate planning and preparation due to the emergency of the
situation. It should also be noted that the participants experienced difficulties in interacting with their
peers via technology and some of the participants may have undergone a period of social isolation as a
direct consequence of the long lockdown periods (Ustabulut & Keskin, 2020). In plain terms, many of
the participants remarked that they did not participate in DE courses since they did not feel motivated,
which was confirmed by the findings of an earlier study (Biris¢i, 2013). Montebello (2018)
acknowledges the role played by motivation in every learning context and adds that it is much more
significant for achievement in DE. Therefore, the facilities offered by the learning management
system, website or application in terms of interaction between the instructor and the students as well as
among the students bear great importance in that it should enable efficient communication between the
stakeholders to eliminate the sense of isolation and to increase motivation. Furthermore, the learning
management system or website or application utilized for distance education is a crucial factor for the
satisfaction of both the teachers and the learners (Kisla, 2016; Simonson et al., 2015). First of all, it
should be as user-friendly as possible and it should support learners’ autonomous and self-regulated
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learning skills (Wang, 2019). Bayrak et al. (2017) observed that some learners tended to become
passive and socially absent in DE; thus, the media used for DE should provide the learners with the
opportunity to express themselves freely and share their opinions with the aim of improving their
sense of belonging and social presence, which will possibly lead to higher satisfaction on the part of
the learners (Eygll & Karaman, 2013; Rennell, 2020; Zhan & Mei, 2013).

Some of the participants also complained about their lack of technological equipment and
technical support throughout the process, which indicates that ‘digital divide’ is, unfortunately, a
reality in Turkey. Nevertheless, this issue emerges as a global problem in that the findings of a study
conducted by Khafaga (2021) in Saudi context underlines similar technical problems encountered by
distance learners. Additionally, problems related to technical support from the institution in the
process of DE was also reported by Biris¢i (2013). As an institutionalized solution for the problem of
technical support, a virtual help desk may be organized and serve the users 24 hours. Moreover, some
of the participants expressed their dissatisfaction with DE on the grounds that it is not compatible with
their personality and learning styles and it cannot replace traditional face-to-face education. Boettcher
and Conrad (2016) maintain that learners need to be more active and take on more responsibility in
DE because they are expected to think, read, write, plan, reflect, share, interact, collaborate and peer-
review more frequently in comparison to traditional face-to-face education. Such additional duties may
not suit the personality and capability of each individual learner; hence, they may need more guidance
and scaffolding throughout the process of DE.

The study also aimed to identify whether the satisfaction of pre-service English language
teachers with DE differed according to their gender, grade level, level of digital literacy and the time
they daily spent online. With this aim in mind, qualitative data was collected and properly analyzed;
however, the findings of the analyses revealed that none of these variables (gender, grade level, level
of digital literacy and the time they daily spend online) had any statistically meaningful influence on
the satisfaction perceptions of pre-service English language teachers with DE.

It should not go without saying that such shift to DE was an obligation rather than a selection
or preference due to the global Covid-19 pandemic. The significance of readiness has been highlighted
by many scholars such as Dinh and Nguyen (2020), llgaz and Gulbahar (2015), Van Mart et al.
(2019), and Wei and Chou (2020). However, it would hardly be possible to argue that educational
institutions, teachers and students were sufficiently ready for this transformation. Moreover, it was the
first DE experience for most of the stakeholders (Baber, 2020; Bokayev et al., 2021; Hamdan et al.,
2021); thus, the findings of the present study might yield contradictory outcomes if all the stakeholders
had sufficient time and resources to prepare for the shift to DE.

Finally, as can be inferred from the findings of the study, DE urges both the instructors and the
students to take on additional roles and responsibilities; however, these new roles, competences and
responsibilities of instructors and students have yet to be defined (Kavrat & Tirel, 2013; Rennell,
2020). To exemplify, the instructors need to take on a techno-pedagogical role by guiding and
supporting learners in using technology for educational purposes (Kisla, 2016). The second step
should be to orient all the stakeholders for their new roles and responsibilities as well as operation of
the learning management system, website or application. In this respect, Burns (2011), Rennell (2020)
and Simonson et al. (2015) advocate that distance teachers need to: a) be aware of the fact that each
student may not have the same or equal opportunity in terms of access to the internet and technology;
b) plan and design their courses in line with the peculiarities of DE rather than uploading or even
dumping their face-to-face course content onto the web; c) inform the students as to the organization
and requirements of the course as well as their responsibilities; d) make use of learner-centered
instructional methods and make room for interaction; e) manage courses effectively and construct a
positive classroom climate; f) encourage and motivate students for participation in the courses; g)
provide timely and constructive feedback; h) assess the performance of students rather than their rote
memory by employing higher order thinking skills; i) make use of a variety of assessment methods
such as formative and summative assessment. To conclude, as Allen et al. (2019) suggest, rather than
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guestioning whether DE is a satisfactory experience from the perspectives of the learners, strategies
should be sought for maximizing their satisfaction.
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Abstract: The current systematic review focused on the term “EFL teachers’ self-concept”. To investigate
self-concept related articles for the field, many studies including meta-analysis, systematic reviews and other
sort of studies have been taken into consideration. The terms “self-concept”, “teachers’ self-concept”,
“language teachers’ self-concept” were searched in several databases and accessed 15 relevant studies in EFL
context in the last 10 years. The following databases provided these papers: Elsevier, Taylor & Francis
Online, Wiley Online Library, Google Scholar, ERIC (EBSCO), Research Online and Research Gate. To
investigate EFL teachers’ self-concepts, an in-depth analysis was employed particularly in this study. The
initial purpose of the study was to discover several fundamental factors such as theories, instruments and
variables which have been generally employed in each of these studies. Furthermore, it is aimed that with this
study the term “self-concept” may be better investigated via complex dynamic system theory (CDST)
perspective for further research and EFL teachers’ self-concept can be enhanced in future.

Keywords: self-concept, EFL teachers’ self-concept, extended literature review, systematic review, complex
dynamic systems theory (CDST)

INTRODUCTION

In an increasing number of studies, individual perceptions of the self are the main focus of
research recently (Yilmaz, 2018). Obviously, individuals’ sense of self has an important role in
interpreting their experiences, managing their learning and teaching process, and affecting their
achievement. The term “self-concept” is defined in various ways since it is difficult to limit this term
to peripheries. According to research studies, there is a disagreement regarding defining the self and
measuring it (Brinthaupt & Lipka, 1992). In general, “self-concept” can be explained as one’s self-
descriptions of himself/herself or abilities, which reflect individuals® perceptions about themselves,
not the facts. In other words, self-concept is seen as an evaluation of competence and feelings of self-
worth (Pajares & Schunk, 2005). Mercer (2011a) claims that self-concept includes all the beliefs of an
individual about himself/herself, “what one believes to be true about oneself” (p.14). Additionally,
Leary and Tangney (2003) propose that the self is accepted as the set of mechanisms and processes at
a psychological level that allows people to consider and evaluate themselves consciously.

Recently, a great majority of research (Mercer, 2011a; Henry, 2009; Pellegrino, 2005;
Ddrnyei, 2009; Ellis, 2008) has focused on self-beliefs, and this issue is characterized by a notable
amount of research into self-concept, which is considered as an umbrella term of such beliefs. Self-
concept has a vital function for teachers to boost teacher well-being and student-teacher engagement
and this may lead to positive outcomes during the language learning and teaching process. Many
studies, including systematic reviews, meta-analysis studies, and other sorts of studies, have been
conducted in the field of education to investigate the self-concept and its relation with other areas such
as motivation, emotion, and burnout. In 2016, Mehrad undertook a systematic review on self-concept
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by focusing on the changes and dynamism of it because of several factors such as an individuals’
beliefs, attitudes, and reactions towards his/her social and personal life. In a meta-analysis study,
O’mara, Marsh, and Craven (2006) examined self-concept interventions by using multi-level modeling
to support their previous study about self-concept in 2004. In their previous study (2004), they focused
on the actual effects of self-concept interventions, and they suggested some improvements such as
cognitively oriented interventions and academic self-concept improvement scales to increase the
effectiveness of self-concept. In a systematic review study, Martinez, Chocano, Leon, and Jimenez
(2021) explored the relationship between self-concept and academic stress. In their study, they found
that as the participants progress academically, their academic stress increases and their self-concept
decreases. As a result of this situation, they suggested some training for pre-service teachers’ academic
stress to overcome this problem and increase their self-concept with some support. Similarly, another
systematic review on pre-service teachers’ self-concept was conducted by Filiz, Early, Thurston, and
Miller (2020). They aimed to find out how pre-service teachers’ self-concepts can be enhanced. The
results indicated that the self-concept is continuously constructed by internal and external factors such
as motivation, achievement, educational outcomes, different teaching methods, and attitudes. Likewise
these studies, the current study aims to focus on EFL teachers’ self-concepts in the form of an
extended literature review and additionally, this paper aims to discover common self-concept theories
and instruments used for EFL teachers’ self-concepts by offering possible insights into the psychology
of language teaching.

METHODOLOGY

An extended literature review was carried out in this study systematically. The initial purpose
of the study was to discover several fundamental factors such as theories, instruments, and variables
which have been generally employed in each of these studies. Authors, publishing years, locations,
instruments, samples, and study findings have been emphasized in this paper. This current systematic
review research attempts to investigate teachers’ self-concept studies in different contexts around the
world. The researcher searched for the terms “self-concept”, “teachers’ self-concept”, and “language
teachers’ self-concept” in several databases and accessed 15 relevant studies in EFL context. These
academic journal articles were published over the previous 10 years (2012 — 2022). The following
databases provided these papers: Elsevier, Taylor & Francis Online, Wiley Online Library, Google
Scholar, ERIC (EBSCO), Research Online and Research Gate. Additionally, some of these studies
were derived from some journals such as: English Language Teaching, Canadian Center of Science
and Education, SGEM 2015 International Multidisciplinary Scientific Conferences on Social Sciences
and Arts, The Journal of English Language Studies, Journal Of Foreign Language Teaching &
Learning, Action in Teacher Education and Journal of Baltic Science Education. To investigate EFL
teachers’ self-concepts, an in-depth analysis was employed particularly in this study. The search for
relevant articles for this topic was conducted in March 2022, and resulted in June 2022 with 160
articles after removing duplicates. The empirical ones were selected, and studies about learners’ self-
concepts were checked out from the total. Precisely, the articles about EFL teachers were chosen and
the years between 2012-2022 were taken into consideration. Then, through the selected studies, the
abstracts, authors, participants, methodologies and findings were reexamined again and 15 studies
were included as a result of this selection process. After the selection of relevant articles, the following
research guestions were generated to guide this review:

1 - What is the literature on EFL teachers’ self-concepts (2012 — 2022)?

2 - What are the common self-concept theories and instruments used for EFL teachers’ self-concepts
(2012 — 2022)?

FINDINGS

Articles About Self-Concept of EFL Teachers

In this systematic review, 15 self-concept articles were analysed and their authors, years,
contexts, data collection tools and participants were displayed for each article in Table 1.
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Table 1. General idea about selected articles

36

No. Topic/year Journal / Author Method Number of
/ Instrument participants
/ Contexts
1  The Relationship Between Taylor & Francis Online Quantitative 1892 teachers
Teacher Self-Concept,
Teacher Efficacy And Mingjing Zhu, Qian Liu, Questionnaire China
Burnout Yao Fu, Tianan Yang,
2018 Xingli Zhang & Jiannong
Shi
2 Teachers' Self-Concepts And ~ Elsevier Quantitative 248 Teachers
Emotions: Conceptualization
And Relations Annette Lohbeck, Gerda Questionnaire Germany
2018 Hagenauer, Scales
Anne C. Frenzel
3 Teacher’s Self-Concept And Elsevier Mixed 196 Teachers
Self-Esteem in Pedagogical
Communication Galina Glotova, Angelika Scale and Russia
2014 Wilhelm Descriptive
Analysis
4 Pre-Service EFL Teachers’ Elsevier Quantitative 129 teacher
Professional ~ Self-Concept: candidates,
English Teaching Efficacy,
Self Reported English  Nuray Alagézli Scales Tarkiye
Proficiency and Pedagogical
strategies: A Case Study in
Turkish Context
2016
5  Self-Concept And Teachers Elsevier Quantitative 120 teachers
Professional Roles
2012 Blagica Zlatkovic, Snezana ~ Scales Serbia
Stojiljkovic, Gordana Djigic,
Jelisaveta Todorovic
6  Teachers’ Self-Concept And Elsevier Quantitative 120 teachers
Empathy
2013 SneZana Stojiljkovic, Questionnaire Serbia
Jelisaveta Todorovié,
Gordana Digi¢, Zvonimir
Doskovié¢
7  Teachers’ Self-Concept And Taylor & Francis Online Quantitative 208 teachers
Valuing Of Learning:
Relations With Teaching Alexander S. Yeung, Survey Austria
Approaches And Beliefs Rhonda G. Craven,
About Students Gurvinder Kaur
2014
8  How Do Teacher Affective Research Online Quantitative 108 participant

and Cognitive Self-Concepts
Predict Their Willingness to

Teach Challenging Students?
2019

Ee Ling Low,
Pak Tee Ng,
Chenri Hui,
Li Cai

Surveys

teachers

Singapore
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11

12

13

14

15
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Self-concept of EFL Pre-
service Teachers: A
Reflection from a Teacher
Practicum in Indonesia
Context

2017

Teachers’ Self-Concept And
Its Benefits For Science
Education

2019

The Development Of A
Positive Self — Concept in
Preservice Teachers

2014

Investigating Pre-service EFL
Teachers’ Self-concepts
within the

Framework of Teaching
Practicum in Turkish Context
2018

Gaps Too Large: Four Novice

EFL Teachers’ Self-Concept
and Motivation
2013

Professional Self-Concept Of
Pre-Service Teachers
2015

EFL Teachers’ Linguistic
Self-Concept in a Study
Abroad (SA) Program
2017

The Journal of English
Language Studies

Dina Rachmawati

Journal of Baltic Science
Education

Jelena Z. Maksimovi¢,
Jelena S. Osmanovié
Action in Teacher Education

Marcia M. Meyer, Malcomb
E. Linville,
Gilbert Rees

English Language Teaching
(Published by Canadian
Center of Science and
Education)

Cevdet Yilmaz

Elsevier

Masako Kumazawa

SGEM 2015 International
Multidisciplinary Scientific
Conferences on Social
Sciences and Arts

Mgr. Blanka Pravdova,
Ph.D.

Journal Of Foreign
Language Teaching &
Learning

Avrifah Mardiningrum

Quantitative

Questionnaire

Quantitative

Scale

Mixed
Scale
Training
Programme

Qualitative

Interviews
Journals

Qualitative

Interviews

Qualitative

Interviews

Qualitative

Interviews
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50 Teachers

Indonesia

442 Teachers
Serbia

93 teacher
candidates

the USA

five pre-service
EFL teachers

Turkiye

four novice EFL
teachers

Japan
204 teachers

Czech Republic

six EFL teachers

Indonesia

In Table 2, the countries around the world are shown for this review; there are 11 countries,
including Turkey, Serbia, Germany, Singapore, the USA, Czech Republic, Japan, Indonesia, Russia,
Australia, and China. It is possible to see global perceptions of self-concept of EFL teachers in these
countries from different locations worldwide. The total number of participants is 3825, who are both
in-service and on-service EFL teachers all around the world.

Table 2. Number of articles and their countries for EFL teachers’ self-concept topic (2012 — 2022)

Country

Number Of Articles

SERBIA
TURKEY
INDONESIA
GERMANY
JAPAN
RUSSIA

3

PR RPNON
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AUSTRALIA
CHINA
THE USA
SINGAPORE
CZECH REPUBLIC

e

Starting with Zhu et al. (2018), in their quantitative study, they investigated the relationship
between teacher self-concept, burnout, and self-efficacy. Additionally, the study was conducted to
discover whether this relationship is valid for all groups of teachers from different regions and gender
as well as different teaching experiences in China. A questionnaire about self-concept, self-efficacy,
teacher burnout, and demographic variables was conducted on 1892 teachers across China. The results
displayed that a decrease in accomplishment affects teachers’ self-efficacy, and this causes emotional
exhaustion as an element of burnout. These situations influence teachers’ self-concept regardless of
gender, different regions, or teaching experience. Similarly, in 2018 Lohbeck, Hagenauer, and Frenzel
examined the relationship between self-concept and emotions. The results have highlighted that all
emotions are related to teachers’ self-concept however, they linked one emotion to one context, such
as:

- Enjoyment is linked to pedagogical self-concept in a positive way.
- Anger is linked to pedagogical self-concept in a negative way.
- Anxiety is linked to subject content knowledge in a negative way.

In literature, some other studies include pedagogical strategies and communication with the
term self-concepttogether (Glotova & Wilhelm, 2014; Alagozli, 2016). Glotova and Wilhelm (2014)
studied teachers’ self-concept and self-esteem together in the light of their pedagogical
communication. In this quasi-experimental research, 196 teachers were asked to prepare a reflection
about their types of behaviors considering their implicit theories as “real” and also they added the
“ideal” behaviors for each situation. After that, according to these reflections, a 10-point scale was
developed for them to assess. The results have shown that 72% of teachers perceived themselves and
their behaviors as “ideal” in their pedagogical contexts. Furthermore, teachers’ self-concept influences
their well-being and job satisfaction as well as teachers’ self-esteem as a communicator. Teachers with
low self-esteem and self-concept need psychological maintenance to increase their well-being.
Another study from Alagozli (2016) focused on teachers’ professional self-concept in the light of
their pedagogical strategies. In this quantitative study, it is found that teachers’ professional self-
concepts are mostly high and positive especially in their classroom management skills, teaching ability
and preparing instructional materials. For personal growth, language teachers should be encouraged
and informed through training which includes pedagogical strategies and problem-solving skills to
face any challenges and do well in the future to improve their self-concept.

Apart from pedagogical issues, teachers’ roles are crucial in society as they ensure the quality
of education and social resources with their classroom implementations and practices (Zlatkovic &
Petrovic, 2011). A study about teachers’ self-concept and professional roles (Zlatkovic, Stojiljkovic,
Djigic & Todorovic, 2012) indicated that global competence is accepted as a dimension of self-
concept and related to all teachers’ roles. In this quantitative study from Serbia with 120 teachers, it is
found that teachers’ self-assessments are practical for successful performance, and teachers’ self-
evaluated success is associated with their self-concept. A year later, Stojiljkovic and Todorovic
focused on teachers’ self-concept and empathy with Digic and Doskovic from Serbia (2013). They
aimed at understanding teachers’ perceptions of themselves and investigating the connection between
self-concept and empathy. A quantitative study with a questionnaire was conducted with 120 teachers.
According to the results, teachers’ self-concept and empathy connected to each other in a positive way,
and the degree of these elements were observed to be high in participant teachers; additionally, social
self-concept is the most influential dimension that affects empathy.

Another study about teachers’ roles and self-concept includes teaching approaches and
teachers’ beliefs and values. Yeung, Craven, and Kaur (2014) conducted a study in Australia with 208
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participant teachers. A survey about self-concept and valuing of learning was conducted in order to
investigate teachers’ self-concept and learning values as predictors, while teaching approaches and
their beliefs about students stood for outcome variables. As a result of this study, teaching approaches
have been found to be highly associated with teachers’ self-concept; on the other hand, beliefs about
students are not related to this element. Thus, they concluded that it is required to provide self-concept
enhancement training for teacher preparation programs in order to develop teaching skills. In 2019,
affective and cognitive self concepts were taken as predictors to understand teachers’ willingness to
teach challenging students (Low, Ng, Hui & Cai, 2019). In this study, survey data were collected from
108 teachers from Singapore to see the difference between affective self-concept and cognitive self-
concept in terms of their willingness to teach under challenging circumstances because of the learners.
Results have highlighted that affective self-concept is a better predictor than cognitive self-concept
during this situation. It is also essential to develop and improve a strong sense of self-concept as a
teacher for professional enjoyment while teaching challenging students.

Among quantitative studies, Rachmawati (2017) focused on EFL pre-service teachers’ self-
concepts in the light of practicum in Indonesia. The author divided the term “self-concept” into three
categories: (a) academic self-concept, (b) social self-concept, (¢) emotional self-concept. 50 EFL
teachers were asked to complete a questionnaire and as a result of this study, it is observed that most
of the participants have a high degree of self-concept in all categories. According to the results, the
author concluded that the participants positively perceive themselves as prospective English language
teachers. Maksimovic and Osmanovic (2019) focused on self-concept considering its benefits for
science education. In this quantitative study, teachers’ perceptions about themselves were investigated
in relation to job and salary satisfaction and work experience. According to the results, work
experience affects teachers’ perceptions, but not their salary. The study also emphasized that both
work experience and job satisfaction have an impact on self-satisfaction and self-improvement,
whereas teaching qualities did not depend on these variables. Similarly, Meyer, Linville and Rees
(2014) examined the development of positive self-concept in pre-service teachers. For this study, 93
volunteer teachers completed two scales about self-concept and self-acceptance. As a part of
experimental research, the participants were divided into two groups and a training program was
provided for two weeks. A significant difference was found after the training program, that is, an
increase in self-acceptance and self-concept for the experimental group. It is noted that in order to
observe a high degree of self-concept and self-acceptance among teachers, a kind of training program
is required to develop for in-service teachers.

On the other hand, when the term “self-concept” was studied qualitatively, case studies were
observed, which were mostly conducted through interviews and journals. As an example from Turkey,
Yilmaz (2018) investigated self-concept within the framework of teaching practicum by using the
complex dynamic systems theory. In his study, he emphasized the importance of complexity and
dynamism of self-concept and a longitudinal case study was employed for five pre-service EFL
teachers. By using interviews and journals, he found that pre-service EFL teachers’ self-beliefs
affected their self-concept development in a positive and negative way. The experiences shaped
teachers’ self-concepts which can be once dynamic and also stable according to their beliefs. The
study suggested that there is a need for a teacher training program to help EFL teachers’ self-concept
in the form of positive and realistic. Another case study was conducted in Japan by Kumazawa (2013)
with four novice EFL teachers. The purpose of the study was to discover the relationship between self-
concept and motivation by using narrative analysis. The study pinpointed that novice teachers’
challenges, and conflicts negatively affected their possible selves and motivation; however, by time
and experience, their self-reflection reshaped their perceptions, and they regained their motivation
with a high self-concept. According to this study, it is essential to support novice teachers in their first
years. Likewise, an Indonesian case study was conducted in 2017 by Mardiningrum to explore the
linguistic self-concepts of six EFL teachers in a study abroad program. The participants were in the
program in the USA and the data were collected through online interviews. The study results have
shown that those teachers’ linguistic self-concepts were formal, and they were not proficient enough in
English to communicate in social-daily life.
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Apart from the case studies, Pravdova (2015) conducted a qualitative study on the professional
self-concept of pre-service teachers with 204 participants. In this research, grounded theory was
employed to describe the professional self-concept of the teachers. The data were collected through
free response, observation and interviews. The results have highlighted that the professional self-
concept is a dynamic element which can be influenced by internal and external factors. Additionally, a
person’s past and current selves shape their possible/future selves. It is important to consider the
formation process of self-concept with key factors and individual stages.

Figure 1
The number of methods used in the articles
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In the 15 articles reviewed, almost 75% of these studies were conducted in quantitative
methods or correlational studies (see Figure 1). Among the articles aforementioned above, nine of
them were conducted as a quantitative studies, whereas four of them were qualitative, and only two of
them were mixed-methods studies. However, Mercer (2011b) stated that in order to understand the
nature and dynamism of self-concept, more qualitative methods are required by using complex
dynamic systems theory. When these quantitative studies were analyzed, it was found that most of
them were concluded in a reductionist perspective or a linear way. These studies mainly focused on
statistics results without considering the particularity and the uniqueness of individuals. Self-concept
and related topics such as self-efficacy, burnout, self-beliefs, teaching approaches, motivation,
empathy, self-esteem, emotions, and willingness to teach are different components that interact and
develop interdependently. It is difficult to make generalizations or predictions among them since their
situation changes dynamically in a non-linear way. The term “self-concept” is a continuous,
developing, active, and changing element for an individual (Demo, 1992), and for this reason, the
growth of self-concept can not be predicted easily. It can be concluded that generalizable results were
found in most of the studies in this sample. Only Yilmaz (2018) and Pravdova (2015) claimed and
admitted the dynamism of “self-concept” as an essential structure for individual teachers’
psychological development. The researchers of these 15 articles may be aware that self-concept is a
dynamic and complex element; however, their research method and linear/reductionist findings were
not suitable for this complexity and dynamism.

Data Collection Tools and Theories

In this section, data collection tools and theories from the 15 articles between 2012-2022 were
presented. According to the evaluated articles, most of them employed questionnaires and scales.
Teacher Self-concept Evaluation Scale (Villa & Calvete, 2001) was employed in the article from Zhu
et al. (2018). Self-concept Questionnaire (Opacic,1995) was used by Zlatkovic et al. (2012) and
Stojiljkovi¢ et al. (2013), while Yeung, Craven and Kaur followed Marsh’s (1992) self-description
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questionnaire in their study. Similarly, Low, Ng, Hui and Cai (2019) adapted Marsh’s questionnaire
for their longitudinal research. Teacher Sense of Efficacy Scale (Tschannen-Moran & Woolfolk Hoy,
2001) and self-reported proficiency and pedagogical strategies scales developed by Chacon (2005)
were used in Alagozli’s study (2016) to investigate teachers’ professional self-concept in Turkey. In
their experimental study, Meyer, Linville and Rees (2014) measured their participants’ self-concept by
employing Tennessee Self-Concept Scale (TSCS) (Clinical and Research Form, n.d., as cited in
Meyer, Linville & Rees, 2014) and Berger Self-Acceptance Scale (1952). To assess teachers' self-
concepts, the instrument “ERBSE” developed by Retelsdorf et al. (2014) was used in 2018 by
Lohbeck, Hagenauer and Frenzel.

In another mixed method of our sample, Glotova and Wilhelm (2014) developed their own
scale after collecting qualitative data about “ideal” and “real” teacher self-concept from their
participants. Likewise, Rachmawati (2017) adapted a scale from the self concept of Burns, (1982) and
the Teachers’ Competence of Indonesia Government Regulation (2005, as cited in Rachmawati,
2017). Lastly, Maksimovic and Osmanovic (2019) developed their own scale for the purpose of their
research particularly.

It is possible to say that some of the articles above have mentioned theories that have been
taken into consideration during the studies. These theories and assumptions were piloted by
researchers. Possible selves theory (Markus & Nurius, 1986) was conducted by Kumazawa (2013) to
investigate the self-concept and motivation of four EFL teachers. Yilmaz (2018) and Pravdova (2015)
employed the complex dynamic systems theory for their articles which focused on EFL teachers’
professional self-concept. It has been discovered that the theory of complex dynamic systems has
gained popularity in the last two decades, and this situation indicates that Yilmaz (2018) and Pravdova
(2015) have an awareness of current changes in the field. Apart from complex dynamic systems
theory, Low et al. (2019) provided information about attribution theory in order to provide a deeper
understanding of the affective self-concepts of teachers. Bandura’s self-efficacy theory was also
employed during the studies in which self-concept and self-efficacy were investigated together (Zhu et
al., 2018; Lohbeck, Hagenauer & Frenzel, 2018). Expectancy-value theory (Wigfield & Eccless, 2000)
was mentioned in the articles of Lohbeck et al. (2018) and Yeung et al. (2014) to explore participant
teachers’ values on the teaching and learning process.

CONCLUSION AND SUGGESTIONS

In this systematic review, 15 articles about EFL teachers’ self-concept between the years
2012-2022 were deeply investigated. It is observed that the term “self-concept” can be studied with
gualitative, quantitative, and mixed methods designs. It is possible to say that quantitative studies were
mostly conducted with large samples which included large groups of participants in order to make
generalizations as they were designed with contemporary approaches. However, as it is understood
from the term “self-concept™, the uniqueness of individuals should be taken into consideration while
designing such research. In this regard, we need to know every individual’s self-concept in their
particular contexts and their particular timescales considering the complexity and dynamism of the
self. We need to start with the individual teachers and their life capitals. Therefore, to improve and
consolidate EFL teachers’ self-concepts, as some of the writers of studies’ advised (Yilmaz, 2018;
Alagozlu, 2016; Meyer, Linville & Rees, 2014), teacher training programs and professional
development activities are required. It is time to understand the teachers by looking at their inside
instead of putting everything in predetermined ideas, theories, or frameworks as external factors. A
teacher’s self-concept may have ups and downs moment-by-moment, it can fluctuate and, there may
be many components interacting with each other in the system. For this reason, it would be better to
avoid single cause & effect conclusions or one-way correlated results. A teacher’s self-concept
emerges, it is incidental, and these are always the things we need to consider with the light of
complexity theory.

To conclude, with this systematic review, the required areas in research are demonstrated, and
further research is needed for language teachers. Hiver and Al-Hoorie (2019) proposed a book,

Journal of Language Research, Vol 6, Issue 1



42
Ecem Eker Uka

“Research Methods for Complexity Theory in Applied Linguistics” for researchers in order to explain
new methods and instruments for the field. All in all, it is believed that with this study, the term “self-
concept” might be better investigated via complex dynamic system theory (CDST) perspective, and
EFL teachers’ self-concept can be enhanced in the future.
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Abstract: Translation studies (TSs) has emerged as a new international and interdisciplinary academic field
in the last three decades. Due to the interdisciplinary nature of TSs, many developments are observed in this
field concerning the translation process. TSs is a discipline characterized by theories such as Skopos, post-
structuralism, feminism, semiotics, and linguistics such as pragmatics and critical discourse analysis. When
the developments in the field of TSs since the cultural turn in the early 1980s are examined, it is seen that
linguistics is undoubtedly one of the most important disciplines affecting the field of TSs. In addition to
linguistics, it is seen that the disciplines such as psychology, communication, literature, and philosophy that
translation scientists benefit from in this process and the methodologies specific to these disciplines -as an
integrative discipline-are constantly adapted to serve the needs of TSs. In addition, during the 1990s, TSs has
been a field of research and discussion in the conceptual and interdisciplinary field, influenced by linguistics,
communicative, psycholinguistic, and cognitive approaches. The aim of this study is to examine the
developments in the field of TSs in the last thirty years and to contribute to the literature by discussing the
disciplines that have historically influenced or been affected by TSs.

Keywords: Translation, Translation Studies, Interdisciplinary, Multidisciplinary, Transdisciplinary

INTRODUCTION

Language, which is undoubtedly the most important means of communication, has led to the
development and progress of both humanity and superhuman situations as the reason for various
research and studies in every field. Different ideas emerging through language have brought many
developments in every aspect of our lives. Of these areas, translation has become a necessity since the
existence of humanity, with the emergence of language differences. It can be said that translation as a
need created by the language dates back to ancient times. In this context, they felt the need to keep the
agreements made between societies using different languages, in terms of both commercial relations
and conflicts of sovereignty, by putting them down on paper. With the realization of the existence and
importance of translation, various progress has been made in this field, and many theories have been
put forward by the scientists and theorists of the age. Other contemporary translation theories that
examine translation in the context of target culture are Skopos theory, Toury's Descriptive Translation
Theory, Even-Zohar's Polysystem Theory, Holz Maentaeri's Translatorial Action Theory (Okuyan,
2012).

TSs is a field of science that is emphasized and described by many linguists and researchers.
To begin with, House (2014) describes translation as a result of a linguistic-textual process in which
text in one language is reproduced in another language. The researcher also expresses that “this
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linguistic-textual processing is subject to and greatly influenced by a variety of different non-linguistic
factors and conditions. It is this interaction between "internal” linguistic-textual and "external” non-
linguistic contextual factors that make translation such a complex phenomenon (House, 2014, p. 1)”.
As a clearest definition, TSs is a discipline that includes the phenomenon of translation and covers
cultural, social, ideological, functional and interdisciplinary qualities (Berk, 2005; Camci, 2014).

Science is a dynamic, and constantly renewed field of knowledge. For this reason, some
branches of science today are fed under other sciences, completing their own requirements and
developments, and after reaching a certain point, they are discovered and named as their own
autonomous science. As Akman (2017, p.229) stated, after going through such a process, TSs has
improved in scientific areas after the 1980s. It has created its own objects, observations, research,
methods, concepts and, theories, and has gained a new dimension by expanding its borders under the
linguistics. Although the interdisciplinary nature of the field of TSs often causes it to dissolve in other
disciplines, TSs is a science and a discipline by itself.

TSs has emerged as a new international and interdisciplinary academic field in the last four
decades. Due to the interdisciplinary nature of TSs, many developments are observed in this field in
relation to the translation process. When the developments in the field of TSs since the cultural turn in
the early 1980s are examined, it is seen that linguistics is undoubtedly one of the most important
disciplines affecting the field of TSs. In addition to linguistics, it is seen that the disciplines such as
psychology, communication, literature, and philosophy that translation scientists benefit from in this
process and the methodologies specific to these disciplines -as an integrative discipline-are constantly
adapted to serve the needs of TSs. In addition, it has become a field of conceptual and interdisciplinary
research and discussion by making use of other disciplines such as semiotics, philosophy of language,
sociology of culture, literature, lexicography, terminology, specialized language studies, information
management, pedagogic sciences, psychology, and communication science.

From the perspective of having an interdisciplinary nature of TSs, the aim of this study is to
examine the developments of these studies in the last thirty years and to contribute to the literature by
discussing the disciplines that have historically influenced or been affected by TSs.

History of Translation Studies

Especially the developments in the West have been one of the turning points in the history of
translation. After concentrating on the function of translation in Rome, it was revealed that the first
society to theorize translation was the Romans, after the studies and determinations made in this field.
As a result of the works and thoughts of Cicero (106-43 BC) and Horatius (65-8 BC), who were the
leading poets of the ancient Roman period, the understanding of literal translation and translation
according to the meaning, which forms the basis of many translation theories, emerged out. These
understandings, which brought along many discussions, led to the expansion of the horizon of
translation and the work done in this field to go beyond itself. In the light of these theories,
Hieronymus (347-420) stated that he adopted this theory by transferring the famous Vulgate
translation of the Bible into Latin in the 4th century, as religious elements were the subject of
translation at that time (Kiziltan, 2017).

The Renaissance Period, which took place in Italy in the 15th-16th century and caused
development and renewal in every field, including science, art, literature, law, by destroying many
rigid thoughts and understandings, different communities and different groups were required to make
this progress. Translation has gained even more importance with the thought that there are works that
need to be transferred from cultures to their own languages. As can be understood from here,
translation has made an extraordinary contribution to every field by undertaking an interdisciplinary
task. After these developments, the translation, which attracted attention completely, was taken under
scrutiny by many scientists and theorists, thus, it was instrumental in the development of various
theories on this subject. However, translation, which is directly or indirectly related to many fields and
branches of science, has become a subject on which linguists fall a lot, on the grounds that it is a
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phenomenon on language, causing the phenomenon of translation to be considered as a sub-branch of
linguistics. At this point, new concepts have emerged among linguists about translation. In line with
the new concepts and theories on translation, it has paved the way for translation to become a
"science" in itself, rather than being a sub-branch of linguistics, philology, or any other field. As a
result of various discussions, the idea that translation should gain its independence has emerged due to
the insufficient care being taken as a sub-branch of other scientific fields and the inadequacy of
cursory research.

In the 1970s, translation was completely disconnected from other fields of science. In 1972, with
the article "The Name and Nature of Translation Studies" by James Holmes, the words "translation”
and "science" came together for the first time, and TSs were officially recognized and strengthened its
independence. It is thought that the most important reason why this situation is acceptable is that TSs
not only has a field of application but also theoretical and descriptive field studies. At the end of this
process, many theories have been produced and have taken their place in the theoretical field of TSs.

The Interdisciplinary Nature of Translation Studies

While interdisciplinarity is generally defined as the cooperation between more than one
discipline, transdisciplinary is defined as the cooperation between more than one discipline by
crossing the boundaries of the disciplines, and multidisciplinary, on the other hand, is defined as
examining the same object of study by more than one discipline (San, 2014). From this point of view,
in order for TSs to preserve its character as a discipline, it interacts with other disciplines, such as,
sociology, philosophy, linguistics, social sciences, and literature. The continuous increase in
translation types makes this branch of science both interdisciplinary and transdisciplinary (Odacioglu
and Odacioglu, 2018).

As Akman (2017) stated, as a dynamic discipline, TSs expands its goals according to the
needs of the age. The usual result of globalization is awareness in every subject, increasing the
functionality of translations made in different fields in TSs in the context of interdisciplinary relations,
and thus the development of theories and practices in the field of TSs as well as theoretical
perspectives and paradigms in different fields. Therefore, doing interdisciplinary research and
establishing relations mutually enrich the basis of the disciplines. Such developments also pave the
way for the formation of various sub-branches of the disciplines (Akman, 2017, p. 230).

Translation and pedagogy are two disciplines that cannot be separated from each other.
General translation education is a phenomenon that can be realized by the collaboration of TSs and
pedagogy. From a theoretical perspective, although TSs relates to various neighbouring disciplines,
the act of translation is a cognitive activity that requires expertise. As Akalin (2016, p.58) stated, “the
main purpose of academic translation education cannot be considered as 'to train only qualified
interpreters and translators'. The education given in faculties with translation departments is not just a
'vocational education'. In the education of these faculties, the ideal of raising a social scientist is also
adopted”. Thus, gaining translation competence should be considered as an application in concrete
translation situations. “In this respect, although translation education is an academic education model,
one of the main goals is to provide students with 'translation competence’. It is possible to talk about
success to the extent that this competence becomes active in practice. The results of the training can be
evaluated by the realization of the desired and expected behavioural changes (Akalin, 2016, p.58)”. At
this point, the disciplines of translation and pedagogy should work together.

Translation and cultural studies can also be considered as two inseparable disciplines. As
House (2014) indicated translation is not only a linguistic act, but also an act of intercultural
communication. He states that,

“translation is one of the main tools for constructing representations of other cultures. It always includes

both different languages and different cultures, because the two are inseparable. Language is culturally

embedded: it serves to express and shape cultural reality, and the meanings of linguistic units can only

be understood when considered in conjunction with the cultural contexts in which they are used.
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Therefore, in translation, not only two languages, but also two cultures are in contact. In this sense,

translation is a form of intercultural communication (p.3)”.

However, beyond recognizing the importance of the two larger cultural frameworks, the
translator must also consider the more immediate “context of the situation”. This context can be used
to determine who is reading the text, when, why, for whom, and for what purpose, etc.. These different
questions are reflected in how the text is written, interpreted, and read, respectively. The context of the
situation itself is embedded in the wider sociocultural world as depicted in the text and in the real
world (House, 2014). As a result, cultural translation is an application that goes beyond interlingual
translation; it includes actions such as understanding the target culture, representing it, establishing
power relations with it, and reflecting its worldview. And while doing all this, the translation of
culture can make cultural differences inseparable elements of the world of social communication and
interaction, and this shows that translation and culture are in an inseparable integrity.

The fields of translation and linguistics maintain their characteristics of being the disciplines
that have the most influence on each other. It is an indisputable fact that TSs is an interdisciplinary
field due to its comprehensive field of study and its interaction with other disciplines; however, while
it is moving towards becoming an autonomous discipline, it cannot be said that it tries to break its ties
with linguistics, because linguistics is the field in which the interdisciplinary relationship is the most
intense in TSs. The view that linguistics is indispensable for TSs, which makes use of all the subjects
and sub-branches of linguistics in various ways, is dominant in the literature (Koktirk and Oztiirk,
2011, p. 90). It is known that translation takes place on the message or discourse created through
languages, not between languages, and it is a complex act that requires many situations such as
purpose, function, culture, and context. However, this should not create the idea that the possibilities,
concepts and methods of linguistics will not be used in the translation process. It is very important that
the two disciplines interact with each other or benefit from each other, in terms of theoretical
approaches, concepts and methods.

Translation and semiotics are also engaged disciplines. Studies in the field of semiotics have
made a significant contribution to the development of TSs. In the field of TSs, with the effect of
linguistic perspective, a structural perspective has dominated, and the target text has been studied as a
reflection of the linguistic indicators of the source text. With the developments in the field of
semiotics, the relationship between the source and the target text in TSs has gained new dimensions.
Today's translation theories no longer see the target text as a reflection and equivalent of the indicators
of the source text but as the result of an interpretation from the reader's point of view. Oztiirk Kasar
(2012) focuses on the capture and re-creation of meaning and states that the cooperation to be
established between TSs and Semiotics will be a gain in order to increase the quality of literary
translations. Translation is done for a communication purpose, as in the field of semiotics, the
interpreter translates the sign in his own terms, and the interpretation ceases to be a clear contrast
considering the conditions of the receiver of the sign. Therefore, translations are no longer the
definitive results of the indicators of the source text, but a temporary interpretation of the indicators of
the source text in the current circumstances. Another interpreter may interpret the same indicators
differently for different audiences and turn them into different displays.

Translation and literature, or comparative literature studies, are two main fields of science
that feed off each other. TSs, as a dynamic discipline, expands its goals according to the needs of the
age, and as a normal result of globalization, the importance of translations, especially in the field of
literature, is increasing. The interest in translations of novels, stories, and poems in world literature or
famous writers’ works in literature has revealed the necessity of being together of these two
disciplines. Comparing and examining texts reflecting different languages and cultures or transferring
them to each other through translation increases intercultural communication. Therefore, studies in this
field have an important function in bringing cultures closer. This approach enables one to discover
commonalities with other cultures on the level of comparative literature and translation or indirectly
conveys to the readers how unique each culture is. Comparing and translating texts from different
cultures in comparative literature and translation distinguishes these fields from other fields. Because
the reader, who goes back and forth between the phenomenon of domestication or foreignization,
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compares the texts one-to-one/directly or by transforming, which increases his/her critical awareness
more than the studies conducted in other fields. In this context, TSs and literature are two inseparable
disciplines.

Translation and religious studies have both interdisciplinary and multidisciplinary relations
with many different disciplines. Especially Tafsir science in this discipline has an important place in
every religion. As Akman (2017) stated, in the terminology of TSs, meaning means "interlingual
translation". Tafsir, on the other hand, can be explained with the term "intralingual translation™. The
interlingual translation is the act of translating from one language to another, while intralingual
translation is the act of interpreting the signs in a language with explanations, definitions, synonyms or
antonyms in that language (Akman, 2017; Jakobson, 1971). Translators who will translate holy books
should benefit from the methods and theories of translation science. In this respect, the contribution of
TSs to the translation of religious studies is an undeniable fact.

The terms translation and sociology frequently appear in the literature in an interdisciplinary
context. Since its object is very variable, it is open to many different perspectives and approaches. In
the second half of the 20th century, firstly, theorists wanted to add 'scientificness' to the field TSs on
the basis of comparative linguistics, and then they made it the research object of applied linguistics.
Linguists, who realized the sociological truth, turned to the translator and emphasized that the
translator uses language as a social being (Yilmaz, 2018). In light of theories emerging in the field of
sociology, TSs has left the narrow field of text and offered the opportunity to see the translator's
decisions on a social scale and the translation system as an equivalent whole to other social systems. In
the field of translation, there has been a transition from pure text and language-centred approaches to
translator-centred and translation-process-centred approaches. TSs has been able to find the holistic
perspective of interdisciplinary studies (I1Ss) and sociology theories. In this sense, the importance of
sociological theories in terms of theorizing the practice of translation, the practice of translator
behaviour, and observing the structure of the translation field is undeniable.

Translation and computer technologies are also two important disciplines that cannot be
separated from each other and have to work together. As Odacioglu and Koktiirk (2015, p.1093) stated
“the arrival of technological tools provides a new insight into the traditional translation theories or
practices. Considering the needs of translation trainees in the 21% century, it is now time to leave
traditional models or at least to integrate them into the technology”. In Turkiye, research on translation
technologies has gained momentum in recent years with the efforts of expert researchers and scientists.
While the technical and software aspects of this process are mostly discussed in the science
departments, remarkable studies are carried out on translation technologies, which is an
interdisciplinary subject, by considering the theoretical aspect of the process in the translation
departments.

METHODOLOGY

The increasing need for translation at the global level has caused TSs to gain importance and
increase the number of studies in this field. When the studies in the literature are examined,
bibliometric studies on the field of TSs are very few. In fact, it is important to show the importance of
TSs and prove its interdisciplinary or transdisciplinary nature. For this aim, bibliometric approach has
been used in this study. This approach is concerned with the quantitative analysis of certain
characteristics of publications or documents, such as authors, subjects, publication information, cited
sources. Based on the bibliometric data obtained, it can be investigated how the scientific
communication process takes place in various disciplines (Al and Tonta, 2004). Since it is the
numerical analysis of the publications produced by individuals or institutions in a certain area, in a
certain period and in a certain region, and the relations between these publications, it can be accepted
as a quantitative research method in terms of content analysis and numerical analysis as document
analysis (Evren and Kozak, 2014, p. 67). It can basically defined as “a quantitative approach designed
to research the knowledge structure, research foci, and the development trends of a research field
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based on the analysis of interrelated articles, theses, and books” (Wang, Humblé and Chen, 2019,
p.1).

The aim of this study is to examine the studies in the field of Translation Studies (TSs) and
related to the interdisciplinary aspect of TSs in Turkiye during the last 30 years. In order to reach the
studies carried out in the field of TSs in Turkiye, the Dergipark database was used and a total of 281
articles on the topic of TSs published from 1990 through 2022 were reached and analysed. To reach
these studies, the keyword “Translation Studies” has been entered to the Dergipark website. Key
words of the studies were taken as reference in order to determine the discipline areas. These studies
are primarily divided into two categories, those in the field of TSs and those in ISs. Studies in the field
of TSs were grouped by examining them on the basis of year and subject. Then, the distribution of ISs
in TSs according to fields was made and then they were analysed.

FINDINGS
Translation Studies in Turkiye

When we look at the chronological order of translation studies in Table 1, it is seen that the
studies conducted between 1990 and 2000 were mostly in the fields of translation studies, linguistics,
translation theories, approaches and translation criticism. When we look at the years 2001-2011, it is
seen that translation problems have started to be mentioned in the literature, text analyses have been
made and studies have been carried out in this field by being influenced by the theory of structuralism.
In the last 10 years, it is seen that TSs has emerged as an autonomous discipline. The studies in this
field are generally translation studies and autonomy (e.g. Celik Tsonev, 2012), oral and written
translation (e.g. Dindar, 2020; Ozcan, 2019), feminism and gender studies (e.g. Demirel and
Tarakcioglu, 2019; Demirkol and Ertiirk, 2019), applied studies in this field (e.g. Koprull, 2017) ,
professional ethics and ethics studies, studies on translation examples (e.g. Cekei, 2020; Solmaz,
2018), special field translations (subtitles, sports, cartoons, games, advertisements, news, etc.) (e.g.
Gaga and Ataseven, 2019) and literary translations and translation strategies (e.g. Gokayaz and
Yicel, 2021).

Table 1. Translation Studies in the Last 30 Years by Subject

Year Subject
1990-2000 Translation Studies
Linguistics

Translation Theories
Translation Approaches
Criticism of Translation

2001-2011 Translation Issues
Text Analysis
Constructivism

2012-2022 Translation Studies and Autonomy
Oral/Written Translation
Feminism and Gender Studies
Applied Studies
Professional Ethics and Ethical Studies
Translation Examples and Reviews
Translation Types (subtitles, sports, cartoons, games, advertisements, news)
Literary Translations
Translation Strategies
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In Figure 1, looking at the annual distribution of these studies in the field of TSs, it can be
seen that the total number of studies in the 10-year period between 1990 and 2009 is so low (N=21).
While there was no rapid increase in the studies conducted between the years of 1990-2018, a rapid
increase was observed in 2019 and later. In short, in the last 4 years, it is seen that the studies in the
field of TSs have gained great momentum.
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= 1990-2009 = 2010 2011 2012 m 2013 m 2014 m 2015
m 2016 m 2017 m 2018 m 2019 m 2020 2021 2022

Figure 1. Translation Studies by Years

Interdisciplinary Studies in Turkiye

According to the findings of the study, it can be concluded that eight different disciplines were
integrated into the field of TSs. As seen in Table 2 and Figure 2, these fields are respectively,
pedagogy (N=31), cultural studies (N=20), linguistics (N=15), literature (N=9), religious studies
(N=9), sociology (N=8), semiotics (N=7) and computer studies (N=5).

Table 2. Fields and Numbers of Interdisciplinary Studies

Interdisciplinary Studies N
1  Pedagogy 31
2 Cultural Studies 20
3 Linguistics 15
4 Literature 9
5 Religious Studies 8
6  Sociology 8
7 Semiotics 7
8  Computer Technologies 5
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Interdisciplinary Studies
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Figure 2. Fields and Numbers of Interdisciplinary Studies

Translation and Interdisciplinary Studies in Turkiye

As seen in Table 3 and Figure 3, the rates of TSs and ISs in the context of TSs were conducted
between 1990-2000, 2001-2011, and 2012-2022 and are very close to each other. At this point, it can
be said that even if the number of studies conducted on a yearly basis increases, the rates of TSs and
ISs within these studies are in parallel with each other.

Table 3. Translation and Interdisciplinary Studies by Years

Translation Studies Interdisciplinary Studies

N % N %
1990-2000 4 2,26 4 3,85
2001-2011 15 8,48 12 11,54
2012-2022 158 89,26 88 84,61
Total 177 100 104 100
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Figure 3. Translation and Interdisciplinary Studies by Years
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As seen in Table 4, it can be said that studies in the field of TSs have increased considerably in
recent years. Half of the studies conducted in the field of TSs between 1990-2000 consists of
interdisciplinary studies (50%). In addition, 44.44% of the studies conducted in the field of translation
studies between 2001-2011 consists of 1Ss. Finally, 37.01% of the TSs conducted between 2012-2022
includes ISs. Studies in the field of TSs, which have been carried out since 1990, are increasing
rapidly every year. Similarly, ISs are also increasing; however, the rate of ISs among TSs is
decreasing on a yearly basis. The biggest reason for this is that TSs are now accepted as an
autonomous discipline, and it is on the way to becoming a transdisciplinary science rather than an
interdisciplinary one.

Table 4. Distribution of Interdisciplinary Studies in Translation Studies

Translation Studies (N) Interdisciplinary Studies (N) %
1990-2000 8 4 50
2001-2011 27 12 44,44
2012-2022 246 88 35,77
Total 281 104 37,01

In short, as can be seen in Figure 4, while studies in the field of TSs have gained momentum
in the last 10 years, ISs in the field of TSs have decreased at a similar rate.
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Figure 4. The distribution of Translation Studies and Interdisciplinary Studies

CONCLUSION

Translation, which has been needed and emerged from the earliest times of human history, has
an old background. As is the case today, translation was needed for various purposes and started to be
applied. After a certain period of time, the importance of translation began to be a subject that was
discovered and discussed by certain linguists and researchers. In this way, various discussions were
held in the field of translation and ideas were put forward. These ideas have started to form the basis
for TSs to be a branch of science. In literature, there have been some research on TSs to express the
importance of this branch. Rovira-Esteva, Orero and Franco Aixeld (2015) conducted their work to
raise awareness of the existence of TS, which deserves careful scrutiny. They presented a bibliometric
study on TS in order to understand where TS studies stand, how they progress, and what their status is
in other fields. Researchers state that there are over 110 living specialized journals in the field of TSs
online or in print. They also emphasized that there are quite a few dictionaries and encyclopaedias in
this field that deal with this interdisciplinary field. They also stated that the number of scientific
publications in the field (books, chapters in edited books, journal articles, doctorates...) exceeded
60,000, with over 40,000 in the last 20 years. Dong and Chen (2015) also conducted a bibliometric
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study based on an analysis of 32,976 references to 2,345 articles in TSs discipline. The articles were
taken from 8 TSs journals indexed by the Web of Science (WoS) database from 1999 through 2014.
The researchers listed the most prolific authors, most frequently-used title keywords, and the most
frequently-cited articles. According to the results, they found that over the past decade TSs has
developed rapidly and “core issues in translation studies over the period include sociological
translation studies, trends in translation studies development, conference interpreting, translation
quality, translator and interpreter identity, translation competence, captioning and subtitling, and
translator social status” (p.71). Another study from Liang and Xu (2016) analysed 570 articles in
international journals for TSs between the years of 2009-2013 in several SSCI-indexed international
journals. They found that translation studies has been becoming a multidimensional and
interdisciplinary field of study. Wang, Humblé and Chen (2019) also published an article based on a
bibliometric analysis of translations of The Journey to the West in Chinese and international academia.
The multiple and complementary perspectives in this study were constructive to identify problems and
lacunas and point out future directions. According to the results, they found that “this topic has not
aroused sufficient attention at home and abroad, which does not commensurate with the canon status
of the source text and its long English translation history” (p.9). Caliskan and Kartal (2021) presented
a bibliometric review of the postgraduate theses and dissertations published on translation in Turkiye
from 1985 through 2020 in their study. One of the most important results of this study is that there is
an increase in the number of postgraduate theses over the years and it shows that translation studies
become important in Turkiye. Another result is that most of these studies have been used “text
analysis strategy and document analysis as a data gathering technique” (p.37). Despite being aware of
the importance and impact of translation, TSs was not accepted as an autonomous discipline in the
first place and took its place as a sub-branch of various fields before. However, over the years, in the
light of comprehensive studies and theories, TSs has emerged as an autonomous discipline in the
literature.

As Akman (2017, p.241) stated, the interdisciplinary feature of TSs has led researchers to take
models from different fields and place them on the theoretical base, and on the other hand, the
connection of these models with translations has led to the adoption of a multidimensional approach in
the field of TSs, rather than one-dimensional area. The multidimensionality of TSs requires it to work
together with other disciplines and sciences. The methods that TSs acquired from other sciences
contribute to the field in the theoretical framework. Similarly, other sciences also benefit from the
theories and methods of TSs and contribute to their own disciplines. In order for a branch of science to
maintain its dynamism and go further even after proving its scientific legitimacy, it needs to deal with
different disciplines and specializations (Odacioglu and Odacioglu, 2018).

As can be understood from the results of this study, TSs has an interdisciplinary nature in
interaction with other disciplines such as pedagogy, culture, linguistics, sociology, religion, semiotics,
and technology. In recent years, it has been seen that ISs have decreased compared to studies in the
field of TSs. One of the main reasons for this situation is that TSs has made rapid progress, especially
in the last 30 years, and TSs conducted in Turkiye in the last 10 years has moved away from theory-
oriented studies to practice-oriented studies. The contents of the studies show that TSs is rapidly
advancing towards becoming an autonomous discipline, and there is an increase in the rates of special
field studies, gender and feminism studies, translation criticism and translation strategies, and
computer-based TSs. This shows that TSs, in addition to being interdisciplinary, interacts with other
sub-disciplines, intertwined with different fields of expertise and disciplines, and is rapidly
progressing towards becoming transdisciplinary. TSs, about which new ideas are presented every day,
will continue to develop and update itself continuously, and in this way, it will shape the future of
humanity. All in all, in addition to being an interdisciplinary science, the interaction with many fields
such as politics, sociology, linguistics, ethnology, psychology makes it almost impossible to reach a
general approach by seeing translation only within certain limits (Giines, 2010).
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