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Put the Mask on Yourself First: Work-related Wellbeing of Preschool Teachers in the “New Normal”
Seyda KARAN!
Meryem GULHAN?
Yeliz MENTESE?®
Hatice Sebnem CETKEN AKTAS*

Abstract

This single case study explores the preschool teachers’ work-related wellbeing regarding their satisfaction in
adapting to the working conditions from the first incidence of the Covid-19 pandemic to recovery times in the
“New Normal.” Teachers recruited as participants were eight preschool teachers working in private institutional
preschools in Istanbul and Ankara. Data elicited from in-depth semi-structured interviews were analyzed in the
cycling process, including the open, inductive, and deductive coding steps. Based on participants’ reflections, the
pandemic’s timeline was divided into two splits: The first shock response and preparedness, as well as the
recovery times. Following this timeline, the emergent indicators defining work-related wellbeing moved from
negative to more positive as time passed. Situated within the socio-ecological framework, data analysis showed
that preschool teachers’ wellbeing during the pandemic was affected by internal and external factors shaping
personal and working life. Overall results pointed out that, before striving only for job requirements, teachers
need to become capable of supporting their wellbeing in all layers of life by putting the masks on themselves first.
Keywords: Work-related wellbeing; preschool teacher; covid-19 pandemic; new normal; socio-ecological
framework
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Maskeyi Once Kendinize Takin: “Yeni Normal”de Okul Oncesi Ogretmenlerinin Isle Tlgili Iyi Olma
Halleri

Ozet

Bu tek durum caligmasi, okul dncesi 6gretmenlerinin, Covid-19 pandemisinin ilk vakasinin ortaya ¢ikmasindan
“Yeni Normal”deki iyilesme siireclerine kadar ¢alisma kosullarma uyum saglama konusundaki
memnuniyetlerine iligkin isle ilgili iyi olma hallerini aragtirmaktadir. Katilimer olarak segilen 6gretmenler
Istanbul ve Ankara'daki 6zel kurumsal anaokullarinda ¢alisan sekiz okul dncesi 6gretmenidir. Derinlemesine
yar1 yapilandirilmig goriismelerden elde edilen veriler, agik, tiimevarim ve tiimdengelim kodlama adimlarini
iceren dongu surecinde analiz edilmistir. Katilimeilarin yansitmalarina gére pandeminin zaman gizelgesi iki
béliime ayrilmustir: ik sok yanit1 ve hazirlik ile iyilesme siireleri. Bu zaman ¢izelgesini takiben, isle ilgili iyi
olma halini tanimlamada ortaya ¢ikan gostergeler, zaman gectikge olumsuzdan daha olumluya kaymuistir.
Sosyo-ekolojik cerceve icinde yer alan veri analizleri, pandemi sirasinda okul 6ncesi 6gretmenlerinin iyi olma
hallerinin kisisel ve ¢alisma hayatimi sekillendiren i¢ ve dis faktorlerden etkilendigini gostermistir. Genel
sonuglar, 6gretmenlerin sadece is gereksinimleri i¢in gabalamadan 6nce, maskeleri ilk 6nce kendilerine takarak
yasamin tim katmanlarinda iyi olma hallerini destekleme yetenegine sahip olmalari gerektigine isaret
etmektedir.

Anahtar Sozcukler: Isle ilgili iyi olma hali; okul éncesi dgretmeni; covid-19 pandemisi; yeni normal; sosyo-
ekolojik cerceve

1. INTRODUCTION

The importance of teachers’ role in education system, as the front-line workers responsible for engaging students
and promoting their learning, necessitates investigating the matter of work-related wellbeing of teachers (Viac &
Fraser, 2020). Wellbeing, albeit a broad concept, provides the evaluation and understanding of an individual’s
satisfaction or dissatisfaction from the conditions and experiences they have (Diener, 2009). Moreover, it
emphasizes the capabilities of individuals and the impact of social support to stay healthy and empowered even
in diverse conditions. Specifically, teachers' work-related wellbeing points to the state of satisfaction constructed
with the contribution of both themselves and the context they live in through the ongoing direct and indirect
support across psychological, physiological, and ethical dimensions (Cumming & Wong, 2019; Cumming, 2016;
Hall-Kenyon et al., 2014; Split et al, 2011).

Since 2019, the effects of the pandemic in education have caused to make significant changes in the routines to
maintain the learning and teaching practices despite the obligatory constraints of a pandemic. To illustrate, with
the lockdowns, schools were closed, and people were asked to stay at home to prevent the spreading of Covid-19
cases. Thus, stakeholders of the education, specifically teachers and students, faced one of the most challenging
education conditions ever (Karan, 2021; Spilt, Koomen & Thijs, 2011). Even though the covid-19 pandemic had
spread like wildfire in a global manner, it is not the only possible threat to current and future education systems
and individuals’ wellbeing (Dodds, 2019). Especially in crisis situations (i.e., earthquake, war, epidemic, etc.),
trying to adapt to the changing needs of children and families in the functioning of education directly affects
teachers' personal and work-oriented stress, while this also influences children's wellbeing (Rose & Roger, 2012).
Thus, it is necessary to give priority to understanding and empowering teachers’ wellbeing by supporting them
to develop their professional and emotional competencies and self-regulation skills to endure adversities of the
conditions (Rose, Gilbert & Richards, 2016).

Considering the abovementioned importance of wellbeing of teachers, in this study, we particularly focused on
the work-related wellbeing of preschool teachers working in Turkish private schools who attempt to preserve
their wellbeing in the period of “New Normal” with pandemic. We consider the findings of this study might shed
light on how teachers could cope with other possible deranging threats such as natural disasters or wars to
continue their profession. The theoretical framework of this study conceptualizes the concept of work-related
wellbeing, particularly for preschool teachers, and then explains the basic features of being a teacher at Turkish
private preschools. Then, the methodology section explains how the study explores the participants’ experiences
and reflections as a particular case. Finally, the findings section follows by a comprehensive discussion in
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conjunction with the national and international literature to demonstrate how preschool teachers preserve their
wellbeing at the expense of the Covid-19 pandemic and adapt to the new normal.

1.1. Work-Related Wellbeing of Preschool Teachers

The prevalent use of wellbeing from various disciplines makes its conceptualization difficult for researchers
(Diener, 2009). Wellbeing is generally defined based on the satisfaction or dissatisfaction in certain domains of
life and conditions, such as health, education, security, relations. To measure wellbeing, researchers define and
measure objective and/or subjective indicators within each domain. Accordingly, researchers studying the
concept of wellbeing direct their attention to the contribution of multidisciplinary fields such as philosophy,
psychology, physiology, or organizational science for studying this concept while synthesizing both objective
and subjective indicators (Ben-Arieh et al., 2014). Specifically, subjective wellbeing refers to the one’s reflections
on the areas of life and personality regarding his/her life satisfaction and positive affect (Diener, 1984).

According to recent studies (Hanno et al., 2021; Johnson et al., 2020), teachers’ wellbeing impacts the quality of
education by influencing their skills in learning and teaching practices. When teachers’ stress level increases,
their responses to children and interaction with them is influenced negatively (Whitaker, 2015), learning
conditions become unstable for young children (Grant et al., 2019). Along with the existing conditions, teachers
also try to cope with different kinds of challenges in their both professional and personal lives (Jeon et al., 2018;
Whiteaker et al., 2013). Thus, it is essential to investigate on teachers’ work-related wellbeing from ecological
perspective to take the impacts of different layers of their lives into account.

As a social being, people are influenced by different factors in their lives involving their family, neighborhood
they live in, their work conditions and policies. Additionally, the current wellbeing literature feature the
capabilities and autonomy of individuals for life satisfaction to heal the conditions they have instead of solely
focusing on the challenges of life creating burden and stress (Ben-Arieh et al., 2014). Hence, this study explores
teachers’ satisfaction regarding work-related wellbeing in an interaction to their subjective attributions promoting
or limiting capabilities, and their kind of interactions with social network in different layers of life (Cumming,
2016). Thus, in this study, preschool teachers’ wellbeing is explained by the definition of Cumming and Wong
(2019) as “A dynamic state, involving the interaction of individual, relational, work—environmental, and
sociocultural—political aspects and contexts” (p. 276).

1.2. Wellbeing in Nested Systems

The holistic and comprehensive conceptualization of wellbeing is nested in the ecological systems theory (EST)
of Bronfenbrenner (Bronfenbrenner, 1979; Cumming & Wong, 2019; Viac & Fraser, 2020). EST is functional to
conceptualize the wellbeing from broader perspective with the contribution of interdisciplinary fields because the
wellbeing of an individual is constructed with the direct and indirect reciprocal interactions between and within
the different layers of ecological systems from micro to macro systems (Diener, 2009; Viac & Fraser, 2020; Split
et al., 2011; Cumming, 2016; Hall-Kenyon et al., 2014). The Organization for Economic Cooperation and
Development (OECD) provides a model for the occupational wellbeing of teachers (Viac & Fraser, 2020).
Accordingly, the teachers' occupational wellbeing is conceptualized under three sections. The parts include
conditions at the system or school level influencing teachers’ occupational wellbeing, components of teachers’
cognitive, subjective physical, mental, and social wellbeing and finally expected inward and outward outcomes
of teachers’ occupational wellbeing. All these reciprocally interact to influence teachers' sense of identity, feeling
of worth, and work satisfaction (Rose et al., 2016).

EST and occupational wellbeing framework guide this study to investigate on how preschool teachers perceive
their subjective wellbeing and cope with the conditions they have in an interaction with children, families, school
program and educational policies regarding the functioning of education system in “New Normal” emerged after
covid-19 pandemic. Undoubtedly, this aim necessitates to describe the working conditions of teachers in a
detailed manner.

1.3. Being a Teacher at Turkish Private Preschool

Working with children in preschools with extreme care and attention can create an additional burden on teachers'
emotional and physical wellbeing (Hall-Kenyon et al., 2013). Taking this role is complex work requiring having
various skills in structural and processing factors to determine and implement what is the best way of supporting.
Depending on the working conditions and the quality of interactions, the aspects of work-related wellbeing,
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including self-efficacy, life satisfaction, financial stability, autonomy, emotional and physical health, are
influenced either positively or negatively (Hall-Kenyon et al., 2013).

In Turkey, the latest enrolment rates for the early childhood education period shows 28,4% for 3-5 years period,
36,8% for 4-5 years period, and 56,9% for 5 years of age (Tunca, Kesbi¢ & Gencer, 2021). Among these children,
77,8% of children enrolled in public preschools while 12,7 % of them enrolled in private preschools. Even though
all these schools depend on the Ministry of Education (MoNE) with centre-based governance, there are certain
differences in the functioning of these schools including education programs, teacher hiring standards or fees,
and salaries (Aslan, 2019; Girler, 2020).

Working in Turkish private preschools has both advantages and disadvantages for the work-related wellbeing of
teachers (Guler, 2020; Viac & Fraser, 2020). For structural factors, private schools usually have much more
advantages in having variety and quality of educational materials, technology integrated activities and educational
resources, structuring the program with alternative curriculums, providing foreign language support in the
program. Also, private schools have less child-teacher ratio in the class, assistive staff or second teacher in the
class, better school parent partnership opportunities, in-service education, and evaluation opportunities. On the
other hand, when compared to public preschools, the ambiguity of working hours, distribution and allocation of
daily work, job security and payment could be source of stress and burnout, which will also impact classroom
processes and student’s wellbeing. For provisional factors, the expectations from class teacher depending on the
school and parent characteristics is higher when compared to public preschools. Teachers are usually responsible
for both the caring and learning process of young children in coordination with the school staff, curriculum, and
parents. In general, private schools are not the first place preferred by teachers in the level of preschool education
in terms of personal rights, job security and working conditions (Gtiler, 2020; Korlu, 2020; Derman & Basal,
2010).

1.4. Current Study

As in all levels of education, the working conditions and satisfaction of preschool teachers are not independent
of the different layers of society. In addition to the existing issues in early childhood education, Covid-19
Pandemic has created new issues for the operation of school systems in the lives of both children, parents, and
teachers, which in turn affects the work-related wellbeing of preschool teachers (OECD, 2020). As never before,
preschool teachers are under growing pressure to meet the demands of policies, institutions, parents, and children
while also continuing to satisfy various social and emotional needs of children under unusual conditions. Even
though rapidly spreading literature generally focused on the obstacles that emerged with pandemic (Lepp et al.,
2021; Viac & Fraser, 2020; Allen et al., 2020; Aytag, 2021), it is important to consider how teachers stay
motivated to continue their jobs from the first phase of pandemic, which are preparedness and first response, to
the “New Normal” in recovery times.

With the current study, in addition to the other studies conducted to search Pandemic influences focusing mainly
negative impacts on teachers’ wellbeing, it is aimed to focus on the changes in their wellbeing as in the timeline,
from the first case of Covid-19 to the later times and how they develop abilities to cope with negative feelings.
Teachers’ experiences during this process will light up for similar threats like war, another pandemic cases, or
natural disasters in the future they may face.

Particularly, the following research questions guided this study:

1. What are teachers’ reflections on their work-related wellbeing regarding the satisfaction with the profession
and their working conditions?

2. What kind of strategies do teachers follow to maintain their wellbeing to overcome the conditions of pandemic?
2. METHODOLOGY
2.1. Research Design

This study was designed as a single case study, which investigates preschool teachers’ work-related wellbeing
from the first phase of Covid-19 Pandemic to recovery times in “New Normal”. According to Merriam (2009), a
case study describes and analyses the bounded system in-depth. Covid-19 pandemic creates a bounded case for
educational and subjective experiences of teachers in relation to the whole school system including curriculum,
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policies, children, parents, and even materials. This study was designed to reveal explanatory information about
the preschool teachers’ work-related wellbeing during the pandemic period.

2.2. Participants and Data Collection

Participants of this study include eight preschool teachers working in institutional private schools that have
branches in various cities across the country. These schools are much more systematic in that school
administration and preschool teachers follow a particular curriculum and work in conjunction with other
branches. The detailed characteristics of participants are illustrated in Table 1.

Table 1. General Information about the Participants

Participant T1 T2 T3 T4 T5 T6 T7 T8
Education Two- Two-
Level year year Master ~ Under-  Master  Master Under- Under-

Degree  Degree graduate graduate graduate
Age 33 22 25 26 28 28 29 28
Experience
(YYear) 9 2 3 4 6 3,5 6 4
Age Group
(YYears Old) 5 3 4-5 4 3 3-6 4 5
Number of
Children 8 13 20 9 10 14 4 10
Number of
Teachers in 1 2" 2" 2" 2" 2" 2" 2"
the Class
City

Istanbul Ankara Istanbul Ankara

* Both teachers are the main teachers as partners.
** One main teacher an done assistant teacher.

We interviewed with these eight preschool teachers between November 2020 and January 2021. The data
collection timeline covers the periods including large scale response with governmental and school policies as
well as recovery in “New Normal”. We prepared a semi-structured interview protocol before the data collection;
however, we revised some questions and added additional questions due to the policy level changes in the
functioning of schools regarding pandemic at the time of data collection. We conducted the interviews in an
online platform and recorded the audios with permission.

After the preliminary analysis of the interview data, we also prepared another set of questions and sent them to
the participants via e-mail to learn about some objective indicators defining their working conditions including
salary and job security. Hence, our data collection process involved synchronous semi-structured online
interviews and asynchronous written interviews.

Before collecting data, Ethics Committee approvals were obtained from METU Human Subjects Ethics
Committee on December, 2021, and participants’ consent forms were gathered with signature.

2.3. Credibility and Trustworthiness

From the beginning of the research design and data collection, we tried to build meaningful and ethical
relationships with participants without judgment by building emphatic engagement and having a sense of
objective awareness. In a qualitative study, two possible primary sources of bias related to the researcher and the
case may occur: (1) The effects of the researcher on the case, (2) the effects of the case on the researcher
(Seymour, 2012). In this study, we dealt with the first bias type by a brief preliminary interview to meet
participants and explain the aims of the study to participants. For the second type of bias, we kept a reflective
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journal not to forget the aim of the research and keep in mind the necessities of being a reliable researcher in this
study.

To improve the validity and trustworthiness of case study findings, we collaboratively designed the interview
protocol and then shared with a colleague to ensure the validity and trustworthiness of the instrument (Moore et
al., 2012). In addition, we carried out a pilot interview to check whether the interview questions were appropriate
and sufficient to achieve the purpose of the study. As a result of the pilot test, we made necessary modifications
to the interview questions and formed the final version. Due to pandemic precautions, we could not attend
classroom observations to triangulate the data beside interviews.

To ensure the trustworthiness and credibility of the analysis (Lincoln & Guba, 1985), we collaboratively coded
all the interview data to get open-codes, categories, and themes. Collaborative coding process helped us to have
shared interpretations, discussing provocative questions for richer codes by dialogic exchange of ideas, a chance
for peer debriefing, and code checking. Moreover, we ensured peer debriefing by discussing and keeping records
of each analytical step on the LogBook function of MAXQDA (VERBI Software, 2021). We also transcribed the
entire interview data verbatim, representing all utterances made by participants without changing non-standard
language usage or dialect, and without skipping over repetitions and backchannels (Paulus et al., 2014), which
also enabled to ensure transferability. Moreover, we wrote analytic memos to monitor self-perceptions about our
own beliefs, biases, perception throughout the interviewing and coding process (Lincoln & Guba, 1985).

2.4. Data Analysis

After transcribing the interviews verbatim, we considered each meaningful sentence as the unit of analysis and
coded. The analysis process involved a series of coding and categorizing in three cycles. In the first cycle, we
coded data inductively and manually (i.e., on Microsoft Word) for open coding. Manual coding helped us to
become familiar with the data and gave the sense of ownership and control by manipulating hands-on materials.
Accordingly, we created initial codes to create categories and themes. After open coding, we began to search
overlapping features of initial codes and the themes addressed by related literature.

In the second cycle, we used a qualitative data analysis software, MAXQDA (VERBI Software, 2021) and
continued the data analysis process digitally. In this cycle, the initial code list, categories, and themes were re-
examined based on the literature defining the key points and indicators of teachers’ work-related wellbeing. Then,
we merged the initial codes by embedding them to the indicators from the literature to create the final version of
the code list. At that stage, merged codes were listed hierarchically for determining categories based on either
similarities or relations between codes. Then, each code, subcode, and category was explained on the memos so
that each researcher could code the rest of the data accordingly by the following codebook.

In the third cycle, we deductively coded data based on the final version of the code list that emerged from the
first and second cycles. Then, we, as a group of researchers, made debriefing on each coded segment until we
reach a shared agreement on codes. For portraying the big picture of the phenomenon and interactions between
components of the big picture, we displayed code frequency and code relation tables and created the code clouds.
Hence, we could reach more analytical interpretations for the possible similarities, relations, and networks about
the phenomenon as presented in the results and discussion.

2.5. Scientific Research and Publication Ethics

In the study, all the rules specified to be followed by the "Higher Education Institutions Scientific Research and
Publication Ethics Directive" were complied with. None of the actions specified in the 2nd part of the Directive,
titled “Actions Contrary to Scientific Research and Publication Ethics”, were carried out.

2.5.1. Ethics Committee Approval

Before collecting data, Ethics Committee approvals were obtained from METU Human Subjects Ethics
Committee, and participants’ consent forms were gathered with signature.

Committee Name = METU Human Subjects Ethics Committee (HSEC)
Decision Date = 21.12.2021
Document Issue Number = 379-ODTU-2020
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3. RESULTS

The interpretations based on the analytical cycles of analysis were explained based on the different layers of
participants’ lives to illustrate how preschool teachers reflect on their subjective wellbeing regarding their
personal and work-related experiences, and how they stay motivated to stay in their jobs at the expense of the
obstacles created by the pandemic. As a parallel to wellbeing literature, the codes emerged from findings
illustrated the indicators categorized positive affect (i.e., Happiness, joy, contentment) and negative affect
(sadness, anger, fear, anxiety), satisfaction from life and job (i.e., sense of fulfilment, gratification for working),
self-efficacy skills (i.e., Capacity to concentrate on work, efficacy in classroom management, instruction, and
student engagement), and social network. As the emergence and frequency of the findings referring to wellbeing
indicators vary depending on the time experienced with the Covid-19 case, the presentation of the teacher’s
attribution to their subjective wellbeing follows a timeline from the first shock response and preparedness to the
recovery times in “New Normal”.

3.1. First Shock Response and Preparedness

The times from the first Covid-19 Case in Turkey in March 2020 to the end of the spring term in June 2020 refer
to the first period of education during the pandemic. In this period, as the first macro-level response, all
educational institutions shifted to emergency remote learning to operate educational activities safely. Along with
the micro and macro level alterations in the operation of education centers, teachers developed strategies to
continue their profession while attempting to preserve their subjective wellbeing in their personal and work life.

As examples of initial responses for the people in the charge of education, participant teachers’ first reactions
defining their emotions to experiencing the pandemic reflected mixed feelings including being nervous, stressed,
upset, depressed, bored, and fatigued, but particularly “feeling shocked” with the obscurity of the pandemic. Even
excluding the impacts of changing working conditions, the pandemic itself was considered a thread to become
anxious for personal and familial health:

T8: | had a shock at first. How! How could it be... The first thing we heard was “the school
will be closed”, how will it be closed, ...So, I was really worried about how I would do it.
T1: ...You cannot see ahead... It scared me...In that case, I was worried and scared. But
unfortunately, you must withdraw yourself from most things, like everyone else... You cannot
go from place to place, you know, you must be alone because there are elders in your family.
Unfortunately, you can experience the feeling of being stuck in there too much.

As seen, teachers were feeling alone and worried. They were also shocked with a very quick transition to online
education in which they did not have any experience before. Moreover, teachers’ reflections on their first
experiences pointed to the connections with different layers of their life. Working from home made the borders
blurred between personal and working life. Even though some teachers regarded this as an opportunity for having
new hobbies or resting much more, some teachers inevitably reflected on this issue with negative statements such
as disruption to family life and routines as illustrated below.

T6: | was very worried. | was teaching in front of the camera, and | was very uncomfortable
when even the smallest voice of my child came from inside. I must be very good; nothing
must spoil the mood. And it wore me out a lot at that time... I was preparing a presentation
until midnight...

T7: Itincreased the time | would devote to myself. When | worked face to face, | was working
longer hours and | did not have the opportunity to do much that required physical movement
after coming home. But since | do not experience any physical fatigue as I sit and work all the
time in the online process, | found different activities that | will reserve for myself at home. |
took up many hobbies (laughs). I learned how to watercolor. | decorated my house (laughs).
I've done all the things I postponed. So, | can say that my life has changed a lot in that respect.

Another problematic issue, emerged with interactions of children’s and teachers’ microsystems on mesosystem
level, was the existence of third parties such as parents, making the teachers feel uncomfortable with the rising
interactions.
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T5: It was very exciting and nervous for my feelings because once there were families... when
child comes to school, he comes to you as disconnected from his family and it is very easy to
connect with the child in the classroom because he connects with you at that moment. But in
online education, you are not his first point of contact...Instead of listening to me, he asks his
mother what to do now. These were very reactionary for me, it was a new experience, | don't
think | was very successful in this regard.

In terms of the functioning of education, the factors directly impacting the work-related satisfaction emerged
reciprocally in both structural aspects and process aspects. For structural ones, the ambiguity of working hours,
work overload, having access to tools, and adapting materials to online learning systems were stated as the sources
of stress and burnout. Individually, lack of experience in emergency remote learning created dissatisfaction for
teachers regarding their self-efficacy beliefs. Specifically, most teachers stated that using technological apps
limited their efficacy skills due to inexperience, and not having access to the technological devices.

T7: My concern for online education was of course very high at first. In online education, the
teacher must be active and constantly give feedback to the other party in some way. For
example, when there is silence, it is a different situation. So, it's like the link is broken. It's
like the teacher left. That's why, at first, for example, this challenged me a lot. | mean, |
couldn't predict how long this activity would take in the online process. In terms of using time,
for example, | have improved even more as time progressed.

For process factors, existence of supportive social network, reciprocal interactions with children, families and
other staff were stated as necessary for preserving work-related wellbeing. All teachers regarded the functioning
of education during the emergent remote learning process as inappropriate for the developmental needs of
children. This situation in turn impacted their job satisfaction negatively due to difficulties in classroom
management and adaptation of educational materials to online education for preschool children. However,
teachers’ knowledge and experience regarding the children’s development and learning strategies eased their way
to making alterations to provide a better learning context:

T5: Without their parents, there was absolutely no lesson with the children. Even if he had
parents, it was not possible for you to bring him exactly to the thing in the classroom anyway,
since the bond he formed with his parents was stronger than the teacher. But of course, | used
some strategies... Unfortunately, you can't take the attention by explaining something
verbally to children at the age of 3, it is not like in the classroom. Instead, the child must have
something tangible in hand so that it stays with you. That's why we designed a concrete
material that children could use in their hands, stand at the head of the table, whatever we
were doing.

Like other teachers, TS affirmed the role of parents’ involvement in this process. Nevertheless, the negative
feelings attributed to the events did not always continue in the same way. Even after the first experiences, teachers
turned their perspectives to capabilities for the positive functioning of their own lives and working lives.
Contextual and individual strategies contributed work-related wellbeing of teachers as protective factors during
the pandemic.

T8: ...We had friends from computer teaching. They taught us a lot of things we couldn't do.
If it wasn't for the pandemic, | still wouldn't know (laughs). Other than that, as | said, I
wouldn't have much to do with technology. | am more involved now.

T6: We were sharing work with my co-workers. If | was preparing a presentation, a friend
from another campus was preparing another presentation, and we were able to catch up on
this. Brainstorming like that is amazing. There were good results.

T7: ...1 felt that even though it was online, it was a classroom, so | understood it. That's how
kids really regard it, even if it's from the computer...

As it can be seen, after adapting to the process, teachers had begun to develop their skills for learning and using
technological apps with the support of school staff, which is also supported during the meetings for clarifying the
way they follow in education. Besides teachers’ individual strategies, macro level educational policies and the
precautions taken by local administrations of institutions helped to become prepared with large scale response
after first shock during especially face-to-face education period. Even though all precautions ease the way of
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sustaining educational processes with safety, Table 2 specifically visualize the teachers’ emotional reactions,
usually clustered in the negative direction, about the implementation of new regulations. Dissatisfaction of
teachers with new regulations usually emerge from the nature of practices as opposed to familiar working
environment. However, in time, teachers found ways to cope with even these challenges as presented “Recovery
Times” period.

Table 2. Teachers’ Subjective Reflections Regarding the Precautions

Precautions Satisfaction Dissatisfaction
Physical T6 There was no carpet in the classroom at first
Arrangements and the carpet was everything for us... It was

very cold in the classroom like this, we were
very tired, we could not sit on the floor, we
could not rest, we were tired.

Activity T8 It is also difficult to express emotions...

Social Process Sometimes, for example, when teaching

X emotions, there were times when | took the
Distance

mask down and showed my facial expressions.
The child has a teacher, but 'who is the
teacher?' really wants to see this.

Interaction T6 So now we are happy again, that is, we are

with children at peace again, but we lack that physical
contact... as teachers, we cannot fully
experience that emotional satisfaction.

Mask T2 | can't get enough in the classroom because
of the mask, so | can't breathe. | say something,
but the child is like, 'Is my teacher mad at me
here? is he laughing?' can't understand.

Disinfecting T6 In pandemic conditions,
great attention is paid to the
best food, unbelievably
clean, hygiene, so this is very

Hygiene important for a teacher, after
all, 1 think the issue here is
not just children, but

teachers.

Materials T7 In order to ensure hygiene, we need to pay
attention to many things. Children have
personal materials, there was no such thing in
the past... This is of course an extra challenge.

Schedule Activity Types T2 We especially prefer T5 In the past, our motto was “We play
outdoor places...at least to  together, we share together”, these have
get that fresh air. changed.

3.2. Recovery Times Along with the “New Normal”

Although the pandemic conditions were challenging, no negativity lasted forever. In socio-ecologically nested
systems, government policies, school administrations, teachers, families, and children contributed to the
normalization of the situation by finding some ways to deal with the situation inside them. In the beginning, ever-
changing governmental policies on a macro level, that is, the lack of clarity in the opening and closing of schools,
disturbed the teachers and caused confusion. However, teachers reflected their satisfaction for being at school
with children:
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T8:...The processes that the state did and could not carry out really bothered me. I mean,
going to school right now still scares me, but being in school makes me happy both
professionally and in terms of the development of children...

Despite the precautions, opening of schools for face-to-face education created burden for teachers due to the fear
of getting sick. However, when they compare the face-to-face education with emergency remote learning period,
they stated that being in school contributed a lot to their professional development and job satisfaction.

T8: There was a fear at first, then people really get used to everything, and we got used to
these conditions. And even later, when we switched to online education, we were sad and say
"ohh online again...", because online education is hard, yes, it's healthy, yes, it scares me again.
But when you think about the efficiency of the work, that teacher satisfaction, online education
is not a very pleasant thing, really. | would not say I like it very much.

Another factor making teachers satisfied to stay at the school was social network. Seeing everyone going through
the same process, sharing, and talking about experiences made the teachers understand that they were not alone,
and felt good and relaxed. In addition, working with a partner, having an assistant teacher, and providing
administrative support relieved the teachers. In this way, they established a more comfortable bond with the
children, get motivated and had a more productive process.

T5: ...Seeing the people made me feel very good socially because it's very good for me to
have a workspace, a work environment, or your colleagues are in the same process as you...
It was very pleasing for me to talk about what we went through last year; | realize that we all
felt very unsuccessful, we felt alone at work, it was a challenging process for all of us... | was
very relieved to see that.

On the other hand, teachers perceive the situation not only from their perspective but also from children’s
perspective. Since they had direct contact during the process, teachers usually reflected on children’s satisfaction
with the process, which in turn influences their work-related wellbeing. In the beginning of face-to-face
education, it took time to adapt to the classroom rules and settle the school order.

T7: ...the home environment is not very systematic and regulated. However, school is a
different environment. Children have friends at school, which motivates them...they enter a
more disciplined and regular environment. | think it takes a while for children to adapt to such
big changes.

The discourses of teachers especially emphasize that pre-school education is not limited to
academic achievements, and socio-emotional relations occupy a great place. According to
teachers, keeping social distance rules harmed teachers and children emotionally due to being
have to staying away from each other.

T6: As early childhood teachers, the most difficult thing for us was not being able to touch the
children. Of course, we touch, but not being able to hug and love like that...I can say that
there is a bond again between us... However, it is very tough to connect with new children
without touching them, not being able to hug them, also not being able to reject them... and
not knowing what to do, made me very tired at that moment...

Although the presence of parents during emergency remote learning made it difficult for the teachers, it is better
understood that parental support is essential for the younger age group. On the other hand, witnessing the process
by the parents led them to understand the value of the teacher and to appreciate them. Being understood and
appreciated positively affected teachers' wellbeing.

T1:...after progressing this in a good way, as | said, the parents had such very positive and
lovely returns, either with such gratitude or thanks so much and said that "We really
understood your value". Of course, that made us happy personally...it made me very happy
for myself.

Most teachers participating in the study not satisfied with their salaries. The reason for this is
the increase in the workload due to the pandemic, changing practices, the attitude of the school
administration, decrease in job satisfaction and working at risk.
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T6: Although I am not generally satisfied with salaries, it is important that | have no missing
payment in my salary from the institution during the pandemic process... I willingly chose to
work in a private school. | believe that I can perform a more satisfactory education and gain
experience with the opportunities here...

It could be seen that the statements of the teachers demonstrated that supporting the development of the private
school with the academic training offered to the teacher cannot be ignored. Teachers stated that they were satisfied
to stay on job and would consider working in private schools only if the same conditions were met.

4. DISCUSSION

Since 2019, the whole world has been unanimous on one issue: the Covid-19 Pandemic. The pandemic has
sparked similar feelings together around the world. The reactions to the spread of the pandemic and the methods
of struggle were shaped by the interaction of different layers that affect life. But the emerging situation showed
that promoting the wellbeing of individuals should be the focus of any regulation in crisis situations that might
create similar situations later life (Dodds, 2019). For this reason, it has been understood that individuals, working
in interaction with many people, especially schools and hospitals, must first support their own wellbeing and put
their masks on themselves to be beneficial to others.

In this study, we focused on the work-related wellbeing of preschool teachers working in Turkish private schools
during Covid-19 pandemic as a bounded case. Teachers work as frontline workers to sustain educational aims
and goals even in crisis situations (Karan, 2021; Spilt et al., 2011). Based on the educational level and age groups,
some teachers need to show outperforming performance to address the differing needs of children as in the case
of early childhood education period. Moreover, the type of the school, either public or private, makes difference
in the quality of working environment for teachers in terms of structural and process factors (Gdler, 2020; Korlu,
2020; Derman & Basal, 2010; Viac & Fraser, 2020). As parallel to work-related wellbeing literature (Hanno et
al., 2021; Johnson et al., 2020; Whitaker, 2015; Grant et al., 2019; Jeon et al., 2018; Whiteaker et al., 2013), the
rising demands of private preschools created additional burden for the work-related wellbeing of participant
teachers in terms of specifically job security and work-overload leading to stress and burnout. However, teachers’
attributions to the process reflected that they stay motivated to continue their jobs while motivating themselves
to cope with the process. Study results mainly presented the inward and outward outcomes of considering work-
related wellbeing in the lives of participant teachers as feeling either stress and burnout or the motivation to stay
in job while developing strategies to preserve wellbeing.

As parallel to the EST of Bronfenbrenner (Bronfenbrenner, 1979; Cumming & Wong, 2019) and OECD’s
occupational wellbeing model (Viac & Fraser, 2020), we tried to understand subjective attributions of participants
to their personal and work-related wellbeing while guiding them to regard the impacts of the situation in different
layers of their lives such as personal life, working conditions, relations with children, parents and school staff,
the influence of socio-cultural context, and macro level alterations in the administration of education system.
Throughout the analysis, the meaning that the teachers attributed to their experiences became more positive over
time, leading us to give the results within a timeline. Thus, we wanted to show how an unknown process becomes
known and familiar over time, and how it relaxes the participants. Thus, this study and similar studies could help
to get over the first shock more easily in possible future crisis situations.

As a result of the macro-level policy effects, participants have entered a world they have never been familiar with
the lockdown of the schools and being responsible for remote learning. Such a macro level alteration changed the
nature of educational place and the interactions within it. Accordingly, on a micro level, teachers stated that their
lives, interactions with family members, and daily routines have changed in a large extend. Like the study results
of Maitland and Glazzard (2022), during the first times, working at home resulted in more negative feelings and
emotions among participants because of developmentally inappropriate learning environment for young children,
rising workload, blurred borders between personal and working life, regarding self-efficacy skills as limited, and
parents’ intervention to the learning process.

During the remote learning process, the increase in workload is mainly related to the private schools’ concerns
and policies in Turkey, aiming to make more profit by providing a lot of options to students in the teaching
environment. However, while schools try to involve students into the lessons for long hours, teachers reported
that they had to spend more hours in front of computers or laptops in addition to the long hours they spend
preparing materials at home with a quite lower salary than teachers working at public schools. Due to the lack of
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policies saving teachers’ rights in the private sector as a macro level policy, it became difficult to be motivated
to stay on job. As a result of the first experiences with pandemic, despite the over workload and dissatisfaction
with their work and salary, they could not leave their jobs because of the concerns of not being able to find another
job.

Additionally, the value of teaching profession in society has significant impact on teachers’ wellbeing for feeling
valued in the profession (Prilleltensky, 2020). As in the literature (Richards et al., 2020; Maitland & Glazzard,
2022), parents, who witnessed participants’ teaching efforts to their children, showed their respect to the
participants by praising their work, increasing teachers’ subjective wellbeing.

In an interaction with nested contexts around teachers, receiving social and professional support from the experts,
colleagues and administrators improved their subjective wellbeing. Teachers’ colleagues and leaders’ support are
related positively with the internal motivation and wellbeing of individuals (Ainsworth & Oldfield, 2019;
Manning et al., 2020; Hanno et al., 2021; Maitland & Glazzard, 2022). Even though at the first times there were
SO many uncertainties regarding the continuity of personal life and the alterations in working environment,
teachers could see what they were supposed to do and how they can give better education to children in time
while empowering self-efficacy skills with the development of some strategies supported by other staff and
parents.

Even though uncertainties remain regarding for the decision to open schools for face-to-face education on a macro
level, private schools attempted to make regulations with their advantages to improve structural and process
aspects to become prepared to all conditions. With the development of policies and rules in a “New Normal”
education system, the pathway that teachers need to follow has become clearer in time. Even though the health
conditions of teachers and children in the schools were protected with precautions especially by the private
schools, their over workload remained stable for a while. However, even though remaining over workload and
uncertainties in their schools, changes in routines, and keeping social distance, teachers have begun to state more
positive feelings while the time passes. Despite negative impacts of pandemics, teachers stated that they adapted
to the “New Normal” and developed new skills to cope with the challenges they have faced with specifically
motivation gained by children’s positive response to them during the process.

5. CONCLUSION

The overall results of the study demonstrated that teachers’ work-related wellbeing regarding the working context
is shaped in an interaction with the internal and external factors in different layers of life as parallel to the holistic
and multidimensional conceptualization of wellbeing (Ben-Arieh et al, 2014; Bronfenbrenner, 1979; Dodds,
2019; Cumming & Wong, 2019; Viac & Fraser, 2020). Even though the impact of the pandemic has decreased
nowadays, and the earth started turning back to the old days before pandemics, covid-19 has not been the last
threat to the people on earth. It is possible to face different pandemics in the future (Dodds, 2019) or natural
disasters, which may influence people psychologically and economically including their wellbeing. In order to
better explore what is going on in teachers' lives regarding the work-related wellbeing, future studies might
consult the observatory techniques within school context. Moreover, governmental officials and school
administrators need to be consulted in research processes as they are at the helm of storm in educational crisis
situations. Above all, teachers’ intrinsic motivation to keep alive hope and not give up creating solutions to the
problems they face is one of the most influential buffering effect in their lives. Thus, it is essential to put their
masks first on themselves for the wellbeing of them and the people around. Nevertheless, the findings of this
study is limited to research context and participants.

Even though in-depth interviews provided taking subjective perspectives of participants into account as valuable
aspect of wellbeing studies, further studies might include observation of classroom practices to better describe
and explore the phenomenon regarding the work-related well-being of teachers. Moreover, collecting data with
synchronous semi-structured online interviews due to the covid-19 precautions might be considered as another
limitation of the study due to restricting building intimate relationship with eye contact and body language.
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Egitimde Hizmet I¢ci Egitim Faaliyetlerine fliskin Ogretmen Gériisleri’
Neslihan KAYA?
Tuncay AKCADAG?

Ozet

Bu arasgtirmanin amaci, 6gretmenlerin hizmet ici egitimin gerekliligi, hizmet ici egitim alma istegi, hizmet ici
egitimin planlama asamasi, hizmet i¢i egitimin uygulama asamasi ve egitimin degerlendirme asamasi konular1
hakkindaki goriislerinin cinsiyet, kademe, kidem ve katildiklar1 hizmet i¢i egitim programi sayisina gore nasil
farklilastigin1 ortaya koymaktir. Arastirmanin &rneklemi 2021-2022 egitim-6gretim yili istanbul ili Bagcilar
ilgesinde, resmi ilkokul, ortaokul ve liselerde gdrevli 246 dgretmenden olusturmaktadir. Orneklem, basit tesadiifi
ornekleme yontemi ile secilmistir. Arastirmada “Hizmet I¢i Egitim Uygulamalar1 Degerlendirme Anketi” ve
ogretmenlerin demografik bilgilerini igeren bilgi formu veri toplama araci olarak kullanilmistir. Veri analizinde
ileri diizey istatistiksel analizler icin uygun paket programi kullanilmistir. Bagimsiz 6rneklem gruplarinin
mukayesesi i¢in Mann Whitney U analizi, ikiden fazla grubun ortalamalarinin mukayesesi i¢in Kruskal Wallis H
analizi kullanilmigtir. Arastirma bulgularina gore; arastirmaya katilan 6gretmenlerin cinsiyet, kademe, mesleki
kidem ve katildiklar1 hizmet i¢i egitim sayilarina gore hizmet ici egitimin uygulama gerekliligi, hizmet ici egitim
alma istegi, hizmet i¢i egitimin planlama asamasi, hizmet i¢i egitimin uygulama asamasi, egitimin degerlendirme
asamasi konularindaki goriislerinin arasinda istatistiksel olarak anlamli farklilik olmadigi elde edilmistir.
Anahtar Sozcikler: Hizmet i¢i egitim; 6gretmen egitimi; 6gretmen goriisleri; mesleki egitim

Teachers' Views on In-Service Training Activities in Education

Abstract

The purpose of this research is to examine the opinions of teachers about the necessity of in-service training,
the desire to receive in-service training, the planning phase of in-service training, the application phase of in-
service training and the evaluation phase of training,on practice by gender, grade, seniority and in-service
training they attend, reveals how it differs according to the number of training programs. The sample of the
research consists of 246 teachers working in public primary, secondary and high schools in the district of
Bagcilar in Istanbul province in the 2021-2022 academic year. The sample was selected by simple random
sampling method. In the study, the "In-Service Training Applications Evaluation Questionnaire” and the
information form containing the demographic information of the teachers were used as data collection tools. A
package program suitable for advanced statistical analysis was used in data analysis. Mann Whitney U analysis
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! Bu makale “Hizmet i¢i Egitim Faaliyetlerine iliskin Ogretmen Goriisleri: Bagcilar ilgesi Ornegi” adli tezden iiretilmistir.
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Istanbul-Turkiye, takcadag@fsm.edu.tr, ORCID: 0000-0002-9648-549X
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was used to compare the independent sample groups, Kruskal Wallis H analysis was used to compare the means
of more than two groups. According to the research findings; there is no statistically significant difference
between the views of the teachers participating in the research on the necessity of applying in-service training,
the desire to receive in-service training, the planning phase of in-service training, the implementation phase of
in-service training, and the evaluation phase of training according to gender, grade, professional seniority and
the number of in-service training they attended.

Keywords: In-service training; teacher training; teacher's opinions; occupational training

1. GIRIS

Degisimin onlenemez bir hizla gerceklestigi giiniimiizde, degisen doneme uyum saglamanin en dnemli aract
egitimdir (Bilgin, 2004). Egitim, kisilerin yasamlarinda kasith degisiklikler olusturma veya yeni davranim
kazandirma strecidir (Erturk, 1972, s. 2). En genel anlamiyla egitim, bir davranis degistirme, bir degisme siireci
olarak tanimlanabilir. Bu degisme, kisilerin bilgi, diisiince, kabiliyet ve davranimlarinda gézlemlenen gelisimdir
ya da iyilesmedir. Degisim ihtiyact ve gerekliligi bireye doniik oldugu kadar kurumlar1 da kapsar ve kurumlar
acisindan da degisim kaginilmazdir. Baska deyisle kurumlar yasayan bir varlik gibi aktif bir degisme siireci
yasarlar. Bu degisme sosyal, ekonomik ve teknolojik alanlarda meydana gelirken degisime ayak uydurmanin en
muteber yolu planli ve siirekli egitimdir (Sabuncuoglu, 1994, s. 124).

Degisimle beraber gelen egitim ihtiyaci ve bu ihtiyaci karsilamada egitime verilen 6nem devletlerin gelismislik
diizeyi ile degerlendirilmektedir (Calik, 1988, s. 25). Egitim ¢ok boyutlu bir olgu olarak ele alindiginda yaygin
ve Orgilin egitim yaninda bireylerin bir kuruma calismak amaciyla ise baslamalarindan sonra onlarin hem
kurumsal hem de bireysel olarak gelisimlerinin saglanmasinda rol oynayan egitim ihtiyacina cevap olusturan
hizmet i¢i egitim faaliyetleridir.

Kurumsal acidan egitim faaliyetleri iki genel baslik altinda ele alinmaktadir; hizmet 6ncesi ve hizmet i¢i egitim.
Kisinin ¢alistig1r kurumda gorevli olmadan 6nce aldigi egitim tiirtine hizmet Oncesi egitim denir. Diger bir
soyleyisle, her seviyedeki egitim kurumlarinda verilen genel 6grenim faaliyetlerini ve her ¢esit mesleki ve teknik
Ogrenim faaliyetlerini i¢eren egitime hizmet 6ncesi egitim denir (Tutum, 1979, s. 118). Hizmet oncesi egitimle
bireyler bir meslege hazir hale getirilir ve meslek ile ilgili ehliyet sahibi olurlar. Béylece bir kuruma o meslegi
icra etmek igin alinirlar. Ancak her meslekte ya da disiplin alaninda olusan hizli gelisme ve degisim her tiirli
isleyisi etkilemekte kurumlar1 ve bireyleri degisime uyuma zorlamaktadir. Kurumlarda egitim, degisime uyum
ve gelisme i¢in bir arac olarak ele alindiginda hizmet i¢i egitim devreye girmektedir. Hizmet i¢i egitim, yeni ve
giincel bilgi ve tutumlar kazanmanin, hizmet 6ncesi donemdeki egitimin eksikliklerini tamamlamanin 6nemli bir
yolu olarak gorilmektedir (Gultekin ve Cubukcu, 2008).

Egitim sisteminin ve Kurumlarinin da degisimlere uyum saglamasi i¢in kendini ve paydaslarini siirekli olarak
yeniliklere acik tutmasi gerekmektedir (Ucar ve Ipek, 2006). Egitim kurumlarinin ¢alisanlar1 olarak egitim
yoneticileri ve dgretmenler en biiyiikk dilimi olusadurmaktadirlar ve bu biiyiik dilimin mesleki gelisimlerinin
stirekliligi oldukg¢a 6nemli goriilmektedir (Bilgin, 2004). Egitim sisteminin mihenk tasi olan dgretmenlerin de
kendilerini devamli1 yenilemesi ve gelistirmesi, ¢alisma alanlar1 tizerine devamli beceri, bilgi ve yeti edinmeleri,
baska bir sdylemle onlarin hayat boyu 6grenen kisiler olmalar1 hizmet i¢i egitim ile miimkiin olmaktadir.
Egitimde verimliligin artmasi i¢in egitimin ana unsuru olan dgretmenlere devamli olarak yenilenme olanagi
verilebilmesi i¢in hizmet i¢i egitim etkinliklerinin organize edilmesi ve organize edilen egitim programlarinin
bilimsel yonden incelenmesi ve yiiriitiilmesi gerekir (Erisen, 1998). Bu egitimlerde esas unsur; yoneticilere ve
ogretmenlere gelisen ve degisen egitim mantalitesi hakkinda bilgi vermek ve bu suregte onlara, verimli ve etkili
olmalari i¢in gereken beceri, bilgi ve tutumlar1 kazandirmaktir (Aytag, 2000).Ogretmenlere yonelik hizmet ici
egitimler, sosyo-ekonomik ve bilimsel gercekler 1s181nda noksanligi ispatlanan mesleki beceri, bilgi, aligkanlik
ve tutumlar ile 6grencilere kazandirilmasi gereken bilgi, beceri, aligkanlik ve tutumlarin 6gretmenlere 6gretme
yollarimi edindirmeyi amaclayan siireclerin hepsi olarak tanimlanabilir (Budak, 1998). Ogretmen agisindan
hizmet i¢i egitimin; 6gretmenin moralini ylikseltmek, 6gretmenin gizil kabiliyetinin meydana ¢ikmasina yardimci
olmak, Ogretmeni hizmeti benimsemesini saglamak, yonetici ile Ogretmen arasinda anlasma olanagini
gelistirmek, 6gretmeni iist kademe sorumluluk mevkilerine hazirlamak gibi yararlar da sagladig: belirtilmektedir
(Sen, 2003).
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Okullardaki egitimin kalitesinin, bu egitimi veren Ogretmenlerin nitelikleriyle dogrudan iliskisi oldugu
diistintildigiinde, 6gretmenlerin mesleki gelisimlerine katki saglayan hizmet i¢i egitimin dnemi ve zorunlugu
acikca goriilmektedir. Hizmet i¢i egitim etkinliklerinin diizenlenmesi ve diizenlenecek egitim programlarinin
bilimsel yonden ele alinarak devam ettirilmesi hizmet i¢i egitim paradigmasi agisindan gereklidir. Bu
paradigmanin bir geregi olarak hizmet i¢i egitimlerin hedefine ulasma seviyesi, siiregteki yetersizlikler, aksama
ve sapmalarin diizenli olarak tespit edilmesi ve tespitlere dayali bigimde programlarin gelistirilmesi durumlarinin
belirlenmesi 6nemli ve gerekli gérinmektedir. Bu galisma ile 6gretmenlerin hizmet i¢i egitim uygulamalarina
iliskin gorislerinden hareketle elde edilecek verilerin MEB hizmet i¢i egitim program ve uygulamalarinin
etkililiginin artirtlmasina yonelik cabalara katkida bulunacagi umulmaktadir. Boylece bu arastirmanin amaci,
ogretmenlerin hizmet i¢i egitimin gerekliligi, hizmet i¢i egitim alma istegi, hizmet i¢i egitimin planlama agsamasi,
hizmet i¢i egitimin uygulama asamasi ve egitimin degerlendirme asamasi konular1 hakkindaki goriislerinin
cinsiyet, kademe, kidem ve katildiklar1 hizmet i¢i egitim program sayisina gore anlamli farkliliklar olup
olmadigini ortaya koymaktir.

1.1. Problem Ciumlesi

Bu arastirmanin problem ciimlesi arastirmanin amaci dogrultusunda su sekilde belirlenmistir: “Ogretmenlerin
hizmet i¢i egitim faaliyetlerine iliskin goriisleri cinsiyet, kademe, kidem ve katildiklar1 hizmet i¢i egitim program
sayisina gore farklilagsmakta midir?”

Alt problemler:

1. Ogretmenlerin hizmet i¢i egitimin gerekliligi hakkindaki goriisleri cinsiyet, kademe, kidem ve katildiklar:
hizmet i¢i egitim program sayisina gore farklilasmakta midir?

2. Ogretmenlerin hizmet igi egitim alma istegi ile ilgili goriisleri cinsiyet, kademe, kidem ve katildiklar:
hizmet i¢i egitim program sayisina gore farklilasmakta midir?

3. Ogretmenlerin hizmet i¢i egitimin planlama asamas1 hakkindaki goriisleri cinsiyet, kademe, kidem ve
katildiklar1 hizmet i¢i egitim program sayisina gore farklilasmakta midir?

4. Ogretmenlerin hizmet ici egitimin uygulama asamas1 hakkindaki goriisleri cinsiyet, kademe, kidem ve
katildiklar1 hizmet i¢i egitim program sayisina gore farklilasmakta midir?

5. Ogretmenlerin hizmet ici egitimin degerlendirme asamas1 hakkindaki goriisleri cinsiyet, kademe, kidem
ve katildiklar1 hizmet i¢i egitim program sayisina gore farklilagsmakta midir?

1.2. Smirhliklar

1. Arastirmanin ¢alisma evrenini 2021-2022 egitim-6gretim yilinda Istanbul Bagcilar ilgesi ilk, orta ve lise
okullarinda gérev yapmakta olan 6gretmenler olusturmaktadir.

2. Arastirma nicel yontemler kullanilarak gerceklestirilmistir. Bu nedenle arastirma bulgularinin nedenlerini
aciklamaktan ziyade durumu ortaya koymaktadir.

2. YONTEM
2.1. Arastirmanin Modeli

Ogretmenlerin hizmet i¢i egitim uygulamalarina iliskin goriislerinin belli degiskenlere gore farklilasip
farklilasmadigini ortaya koymak igin yapilan bu ¢alisma tarama yontemi kullanilan nicel bir arastirmadir. Tarama
modeli, gecmiste olan ya da devam eden bir durumu, var oldugu sekilde betimlemeyi hedefleyen arastirma
yaklagimidir. Arastirilmak istenen durum veya konu herhangi bir etkiye maruz birakilmadan, degistirilmeden,
kendi sartlar1 i¢inde var oldugu bigimde tanimlanir. Bilinmek istenen durum var olarak durmaktadir, amaglanan
onu uygun bir sekilde gozlemleyip belirleyebilmek, var olani degistirmeye calismadan goézlemleyebilmektir
(Karasar, 2013, s. 77).

2.2. Evren-Orneklem

Arastirma evrenini 2021-2022 egitim-6gretim yili Istanbul ili Bagcilar ilgesinde gorev yapan resmi ilkokul,
ortaokul ve liselerde gorevli 3847 dgretmen olusturmaktadir. Aragtirmanin orneklemini 2021-2022 egitim-
ogretim yilinda Istanbul ili Bagcilar ilgesinde gorev yapan resmi ilkokul ortaokul ve liselerde gérevli 246
ogretmen olusturmaktadir. Bag (2005) tarafindan, evrenin bilindigi durumlarda belli hata paylari i¢in, %95
kesinlik diizeyinde 6rneklem biiytikliiklerine iliskin, kuramsal orneklem biiytikliiklerini verdigi tablo da hata pay1
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+5 olan 5.000 kisilik homojen bir evrenin 6rneklem biiyiikliigii 234 kisi olarak belirtilmistir. “Sosyal bilimlerde
yiriitiilen arastirmalarda, tek bir meslek grubu, yas, cinsiyet veya ayni olaydan etkilenmislik gibi benzerlikler
homojenlik” olarak ifade edilmektedir (Creswell, 2013’den akt. Baltaci, 2018). Arastirmay1 olusturan evrenin tek
bir meslek grubu olan 6gretmenler olusmasi ve katildiklar1 MEB’e bagli hizmet i¢i egitime iliskin goriislerinin
incelenmesi 6rneklem grubunun homojen oldugunu gostermektedir. Ayrica Ural ve Kilig (2006) 6lgekte bulunan
madde sayisinin en az on kati olarak belirlenen 6rneklem biiytikligiiniin, giivenilir sonuglar elde edilebilecegi
belirtmistir. Tek degiskenin incelendigi ilgili arastirmada kullanilan anket 23 maddeden olusmaktadir ve 246
kisiye ulagilmistir.

2.2.1. Arastirmaya Katilan Ogretmenlerin Demografik Degiskenlere Gore Dagilimi

Arastirmaya katilan dgretmenlerim cinsiyet, kademe, kidem ve katildiklar1 hizmet i¢i egitim sayisina gore
dagilimlar1 Tablo 1°de verilmistir.

Tablo 1. Katilimcilara Iliskin Betimsel Istatistikler

Degiskenler n %
Cinsiyet Kadn 173 70,3
Erkek 73 29,7
Kademe Tlkokul 85 34,6
Ortaokul 71 28,5
Lise 91 37,0
Kidem 1-5 y1l 90 36,6
6-10 yil 52 21,1
11-15 y1l 36 14,6
16-20 y1l 23 9,3
21 yil ve tlizeri 45 18,3
Hizmet i¢i Egitime Katilim Sayis1  1-5 73 29,7
6-10 40 16,3
10'dan fazla 133 54,1
Toplam 246 100

2.3. Verilerin Toplanmasi

Anket sorular1 Google form formatinda hazirlanarak Bagcilar ilgesinde gorev yapan miidiir ve 6gretmenlerin is
birligi ile bulunduklar1 okullarin dijital gruplarinda paylasildi. Cogunlugu Google form formatinda
ogretmenlerden toplanan verilerde hata olmadigi i¢in, toplanan 246 veri de arastirmada kullanildi. Veri toplama
suireci (¢ hafta stirdil ve bu siireg icerisinde Fatih Sultan Mehmet Vakif Universitesi’nden etik kurul onay1 alindh.

2.4. Veri Toplama Araci

Arastirmada veri toplama araci olarak anket kullanilmistir. Anketin ilk bolimii katilimcilarin demografik
ozelliklerini yansitacak sorulardan olusmaktadir. ikinci béliimii ise Ugar (2005) tarafindan gelistirilen MEB
Hizmet i¢i Egitim Uygulamalar1 Degerlendirme Anketidir. Ugar tarafindan yapilan giivenlik irdelemesinde Alpha
(Cronbach) y6ntemi kullanilmistir ve giivenirlik katsayisi .91 olarak bulunmustur. Ikinci boliimiinde ise hizmet
ici egitim uygulamalarina iliskin sorulara yer verilmistir. Bes boyuttan olusan anketin ikinci boliimii, 6gretmen
goriislerine gore; hizmet i¢i egitim uygulamalarinin gerekliligini, hizmet ici egitim uygulamalarina katilma
istekliligini, hizmet i¢i egitim uygulamalar1 planlama agamasi, hizmet i¢i egitim uygulamalar1 uygulama asamasi
ve hizmet i¢i egitim uygulamalari degerlendirme asamasina yonelik sorulari igermektedir.

Anketteki sorular likert 6lgege uygun bigimde besli olarak derecelendirilmistir. Ankette, her soruda ifade edilen
goriise katilma derecelerinin: 1. Hi¢ katilmiyorum, 2. Cok az katiliyorum, 3. Biraz katiliyorum, 4. Oldukca
katiltyorum, 5. Tamamen katiltyorum olarak belirlenip isaretlenmesi istenmistir.

2.5. Verilerin Analizi

Uygulanan anketlerde elde edilen veriler, hizmet i¢i egitim uygulamalarinin gerekliligi, hizmet i¢i egitim
uygulamalarina katilma istekliligi, hizmet i¢i egitim uygulamalarinin planlama asamasi, hizmet i¢i egitim
uygulamalarinin uygulama asamasi ve hizmet i¢i egitim uygulamalarinin degerlendirme asamasi konulari
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dogrultusunda ele alinmistir. Her konu, kendi i¢inde 6gretmenlerin cinsiyeti, kademesi, kidemi ve katildiklari
hizmet igi egitim programlarinin sayisi degiskenlerine bagli olarak yorumlanmustir.

Arastirma kapsaminda toplanan verilerin analizi, ileri diizey istatistiksel analizler i¢in SPSS paket programi
kullanilarak yapilmustir. Veri analizinde, frekans (f), yuzde (%), aritmetik ortalama (X), standart sapma (S)
degerleri hesaplanmistir. Verilerin normallik ve homojenlik sartin1 saglayip saglamadigini tespit etmek amaciyla
normallik testi giivenilirlik analizleri uygulanmistir. Arastirma kapsaminda toplanan olgek verileri normal
dagilima uygun olmadigindan dolay1 non-parametrik analiz yontemleri kullanilmistir. Olgek puanlarmin cinsiyet
degiskenine gore karsilastirilmasinda Mann Whitney U testi analizi kullanilirken, gorev kademesi, mesleki kidem
ve alinan hizmet i¢i egitim sayisina gore karsilastirilmasinda Kruskal Wallis H analizi kullanilmustir.

Ankette belirtilen goriislerin aritmetik ortalamalarmin karsilastirilmasinda asagidaki puanlama kullanilmistir.

1. Hig katilmiyorum: 1.00- 1.79

2. Cok az katiltyorum: 1.80- 2.59

3. Biraz katiliyorum: 2.60- 3.39

4. Oldukea katiltyorum: 3.40- 4.19
5. Tamamen katiliyorum: 4.20- 5.00

2.5.1. Normallik Dagilimi Analizi

Bu boliimde arastirmada kullanilacak testlerin tespiti i¢in verilerin normal dagilip dagilmadig arastiriimistir. Bu
kapsamda uygulanan One Sample Kolmogorov-Smirnov analizi sonuglar1 Tablo 2’de yer almaktadir.

Tablo 2. Olgek Alt Boyutlarina Iliskin Normal Dagilima Iliskin One Sample Kolmogorov-Smirnov Analizi

Kolmogorov-Smirnov

Alt boyut
Test degeri P

Hizmet i¢i egitimin uygulama gerekliligi ,148 ,000
Hizmet i¢i egitime katilma istegi 171 ,000
Hizmet i¢i egitimin planlanmasi ,090 ,000
Hizmet i¢i egitimin uygulanmasi ,108 ,000
Hizmet i¢i egitimin degerlendirilmesi ,093 ,000
Toplam hizmet i¢i egitim alg1 diizeyi ,061 ,029

Normal dagilima iliskin One Sample Kolmogrov-Smirnov analizi sonuglar1 incelendiginde, 6lgek verilerinin
normal dagilima uygun olmadigi goriilmektedir (p<0.05).

2.6. Arastirma ve Yayin Etigi

Yapilan ¢alismada “Yiiksekogretim Kurumlari Bilimsel Arastirma ve Yayin Etigi YOnergesi’nde uyulmasi
belirtilen tim kurallara uyulmustur. Yonergenin “Bilimsel Arastirma ve Yayin Etigine Aykirt Eylemler” baglikli
2. bolumiinde belirtilen eylemlerden de higbiri gergeklestirilmemistir.

2.6.1. Etik kurul izni
Kurul ad1 = Fatih Sultan Mehmet Vakif Universitesi
Karar tarihi = 18/05/2022
Belge say1 numarasi1 = 175
3. BULGULAR
Bu béliimde arastirmanin alt problemlerine iliskin yapilan istatistiksel analizlerin sonuglar1 yer almaktadir.

3.1. Ogretmenlerin Hizmet i¢i Egitime Iliskin Hizmet i¢i Egitimin Uygulama Gerekliligi Konusundaki
Goriislerinin Cinsiyet, Kademe, Kidem ve Katildiklar1 Hizmet I¢i Egitim Program Sayis1 Degiskenleri
Acisindan Incelenmesi
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“Ogretmenlerin hizmet ici egitimin gerekliligi hakkindaki gériisleri cinsiyet, kademe, kidem ve katildiklar:
hizmet i¢i egitim program sayisina gore farklilagmakta midir?” arastirmanin birinci alt problemini
olusturmaktadir. Bu kapsamda uygulanan Mann Whitney U analizi ve Kruskal Wallis H analizi sonuglar1 Tablo
3’te yer almaktadir.

Tablo 3. Arastirmaya Katilan Ogretmenlerin Hizmet i¢i Egitimin Uygulanma Gerekliligine iliskin Gériislerinin
Demografik Degiskenlere Gore Karsilagtiriimasi

Degisken Alt degisken n X SS U K-W p
- Kadin 173 4,25 0,77
Cinsiyet Erkek 73 418 0.67 5651,5 ,190
Tlkokul 85 4,24 0,73
Kademe Ortaokul 70 4,23 0,70 0,1 ,970
Lise 91 4,22 0,79
1-5 yil 90 4,26 0,67
6-10 yil 52 4,34 0,71
Mesleki kidem 11-15 y1l 36 413 0,83 3,4 ,494
16-20 yil 23 3,98 0,98
21 yil ve lizeri 45 4,25 0,68
Hizmet ici egitim 1-5 73 4,18 0,64
saysi 6-10 40 4,31 0,77 2,5 ,285
10+ 133 4,23 0,78

U: Mann Whitney U test, K-W: Kruskal Wallis H test

Tablo 3 incelendiginde, arastirmaya katilan 6gretmenlerin cinsiyet, kademe, mesleki kidem ve katildiklari hizmet
iCi egitim sayilarina gére hizmet i¢i egitimin uygulama gerekliligi konusundaki goriisleri arasinda istatistiksel
olarak anlamli farklilik olmadig1 sonucu elde edilmistir (p>0,05).

3.2. Ogretmenlerin Hizmet Ici Egitime fIliskin Hizmet Ici Egitime Katilma Istegi Konusundaki
Goriislerinin Cinsiyet, Kademe, Kidem ve Katildiklar1 Hizmet i¢i Egitim Program Sayis1 Degiskenleri
Acisindan Incelenmesi

“Ogretmenlerin hizmet i¢i egitime katilma istegi hakkindaki goriisleri cinsiyet, kademe, kidem ve katildiklari
hizmet ig¢i egitim program sayisina gore farklilasmakta midir?” arastirmanin ikinci alt problemini
olusturmaktadir. Bu kapsamda uygulanan Mann Whitney U analizi ve Kruskal Wallis H analizi sonuglar1 Tablo
4’te yer almaktadir.

Tablo 4. Arastirmaya Katilan Ogretmenlerin Hizmet i¢i Egitime Katilma isteklerine Iliskin Goriislerinin
Demografik Degiskenlere Gore Karsilastirilmasi

Degisken Alt degisken n X SS U K-W p
. Kadin 173 4,17 0,91
Cinsiyet Erkek 73 419 0.75 6140,5 , 126
[lkokul 85 4,10 0,89
Kademe Ortaokul 70 4,18 0,88 1,3 ,517
Lise 91 4,24 0,84
1-5 y1l 90 4,13 0,82
6-10 y1l 52 4,26 0,84
Mesleki kidem 11-15 y1l 36 4,06 0,98 3,4 ,494
16-20 y1l 23 4,03 1,17
21 yil ve lizeri 45 4,31 0,70
Hizmet i¢i egitim 1-5 73 4,07 0,83
say1si 6-10 40 4,22 0,88 3,1 ,215
10+ 133 4,22 0,88

U: Mann Whitney U test, K-W: Kruskal Wallis H test
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Tablo 4 incelendiginde, arastirmaya katilan 6gretmenlerin cinsiyet, kademe, mesleki kidem ve katildiklari hizmet
ici egitim sayilarina gore hizmet i¢i egitime katilma istegi konusundaki goriisleri arasinda istatistiksel olarak
anlaml1 farklilik olmadig1 sonucu elde edilmistir (p>0,05).

3.3. Ogretmenlerin Hizmet I¢i Egitime fliskin Hizmet i¢ci Egitimin Planlanmasi Konusundaki Goriislerinin
Cinsiyet, Kademe, Kidem ve Katildiklar1 Hizmet I¢i Egitim Programi Sayis1 Degiskenleri Acisindan
Incelenmesi

“Ogretmenlerin hizmet i¢i egitimin planlanmas1 hakkindaki gériisleri cinsiyet, kademe, kidem ve katildiklar:
hizmet i¢i egitim program sayisina gore farklilagmakta midir?” arastirmanin iclincii alt problemini
olusturmaktadir. Bu kapsamda uygulanan Mann Whitney U analizi ve Kruskal Wallis H analizi sonuglar1 Tablo
5’te yer almaktadir.

Tablo 5. Arastirmaya Katilan Ogretmenlerin Hizmet I¢i Egitimin Planlanmasina iliskin Gériislerinin Demografik
Degiskenlere Gore Karsilastirilmasi

Degisken Alt degisken n X SS U K-W p
.. Kadin 173 3,67 0,91
Cinsiyet Erkek 73 3.69 0.84 6218,5 ,850
Tlkokul 85 3,64 0,89
Kademe Ortaokul 70 3,57 0,96 2,6 ,275
Lise 91 3,80 0,83
1-5 y1l 90 3,78 0,93
6-10 y1l 52 3,81 0,83
Mesleki kidem 11-15 y1l 36 3,52 0,81 8,1 ,088
16-20 y1l 23 3,29 0,86
21 yil ve tizeri 45 3,64 0,91
Hizmet i¢i egitim 1-5 3 3,68 0,79
sayisi 6-10 40 3,86 0,96 1,7 423
10+ 133 3,62 0,92

U: Mann Whitney U test, K-W: Kruskal Wallis H test

Tablo 5 incelendiginde, arastirmaya katilan 6gretmenlerin cinsiyet, kademe, mesleki kidem ve katildiklar: hizmet
ici egitim sayilaria gore hizmet ici egitimin planlanmasi konusundaki goriislerinin arasinda istatistiksel olarak
anlamli bir farklilik olmadig1 sonucu elde edilmistir (p>0,05).

3.4. Ogretmenlerin Hizmet i¢i Egitime Iliskin Hizmet I¢i Egitimin Uygulanmasi Konusundaki
Goriislerinin Cinsiyet, Kademe, Kidem ve Katildiklar1 Hizmet I¢i Egitim Program Sayis1 Degiskenleri
Acisindan Incelenmesi

“Ogretmenlerin hizmet ici egitimin uygulanmasi hakkindaki goriisleri cinsiyet, kademe, kidem ve katildiklar1
hizmet i¢i egitim program sayisina gore farklilagsmakta midir?” arastirmanin dordiincii alt problemini
olugturmaktadir. Bu kapsamda uygulanan Mann Whitney U analizi ve Kruskal Wallis H analizi sonuglar1 Tablo
6’da yer almaktadir.

Tablo 6. Arastirmaya Katilan Ogretmenlerin Hizmet I¢i Egitimin Uygulanmasma iliskin Gériislerinin
Demografik Degiskenlere Gore Karsilagtirilmasi

Degisken Alt degisken n X SS U K-W p
. Kadin 173 3,81 0,93
Cinsiyet Erkek 73 3.85 0.75 6282,5 ,950
[lkokul 85 3,77 0,91
Kademe Ortaokul 70 3,71 0,98 3,1 ,216
Lise 91 3,96 0,74
1-5 y1l 90 3,88 0,89
Mesleki kidem 6-10 y1l 52 3,86 0,94 21 , 720
11-15 y1l 36 3,74 0,86
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16-20 y1l 23 3,61 0,97
21 yil ve lizeri 45 3,83 0,77

Hizmet i¢i egitim 1-5 73 3,68 0,78

sayist 6-10 40 3,98 0,96 2,8 247
10+ 133 3,74 0,90

U: Mann Whitney U test, K-W: Kruskal Wallis H test

Tablo 6 incelendiginde, arastirmaya katilan 6gretmenlerin cinsiyet, kademe, mesleki kidem ve katildiklar: hizmet
ici egitim sayilarina gore hizmet ici egitimin uygulanmasi konusundaki goriislerinin arasinda istatistiksel olarak
anlamli farklilik olmadigi sonucu elde edilmistir (p>0,05).

3.5. Ogretmenlerin Hizmet i¢i Egitime Iliskin Hizmet I¢i Egitimin Degerlendirilmesi Konusundaki
Goriislerinin Cinsiyet, Kademe, Kidem ve Katildiklar1 Hizmet I¢i Egitim Program Sayis1 Degiskenleri
Acsindan Incelenmesi

“Ogretmenlerin hizmet igi egitimin degerlendirilmesi hakkindaki goriisleri cinsiyet, kademe, kidem ve
katildiklar1 hizmet i¢i egitim program sayisina gore farklilagsmakta midir?” arastirmanin besinci alt problemini
olusturmaktadir. Bu kapsamda uygulanan Mann Whitney U analizi ve Kruskal Wallis H analizi sonuglar1 Tablo
7’de yer almaktadir.

Tablo 7. Arastirmaya Katilan Ogretmenlerin Hizmet I¢i Egitimin Degerlendirilmesine Iliskin Gériislerinin
Demografik Degiskenlere Gore Karsilastirilmasi

Degisken Alt degisken n X SS U K-W p
.. Kadin 173 3,49 0,86
Cinsiyet Erkek 73 3.57 0.81 5793,5 ,303
[1kokul 85 3,45 0,81
Kademe Ortaokul 70 3,47 0,94 3,3 ,196
Lise 91 3,61 0,80
1-5 yil 90 3,59 0,79
6-10 y1l 52 3,51 0,92
Mesleki kidem 11-15 y1l 36 3,46 0,96 2,7 ,611
16-20 y1l 23 3,28 0,73
21 yil ve tizeri 45 3,54 0,83
Hizmet i¢i egitim 1-5 73 349 017
sayist 6-10 40 3,62 0,90 0,4 ,833
10+ 133 3,50 0,87

U: Mann Whitney U test, K-W: Kruskal Wallis H test

Tablo 7 incelendiginde, arastirmaya katilan 6gretmenlerin cinsiyet, kademe, mesleki kidem ve katildiklar1 hizmet
ici egitim sayilarina gore hizmet i¢i egitimin degerlendirilmesi konusundaki goriislerinin arasinda istatistiksel
olarak anlamli bir farklilik olmadig1 sonucu elde edilmistir (p>0,05).

4. TARTISMA VE SONUC

Ogretmenlerin hizmet i¢i egitim uygulamalarinin gerekliligi boyutuna iliskin yanitlarmin genel aritmetik
ortalamasiin “tamamen katiliyorum” diizeyinde oldugu ve cinsiyet, kademe, mesleki kidem ve katildiklari
hizmet igi egitim sayilarina gore “hizmet i¢i egitimin uygulamalarinin gerekliligi” konusundaki goriiglerinin
arasinda istatistiksel olarak anlamli bir farklilik olmadig1 sonucuna ulagilmistir. Matsumoto (1986) 6gretmenlerin
meslek hayatina basladiklari andan bitene kadar hizmet i¢i egitim almalar1 gerektigini belirtmistir. Arslan (2015),
caligmasinda okullarda gdrev yapan dgretmenlerin biiylik bir cogunlugunun hizmet i¢i egitimin ¢agimizin bir
geregi oldugunu savundugu sonucuna ulagsmistir. Aslan Keles (2019) arastirmasinda 6gretmenlerin stirekli
gelisim saglamak istediklerini belirtmistir. MEB (2006) tarafindan yapilan calismada Ogretmenlerin meslek
yasamlar1 boyunca hizmet i¢i egitim yoluyla 6grenmeyi siirdiirmelerinin bir zorunluluk oldugu goriisiiniin genel
bir kabul gordiigii sonucuna ulasilmistir. Ayvact vd. (2014), 6gretmenlerinin biiyiik cogunlugu hizmet i¢i egitimi
yenilikleri ve ¢ag1 yakindan takip etme, kendilerini yenileme imkani1 bulduklar i¢in gerekli oldugu fakat hizmet
ici egitimin zorunlu olmamasi gerektigi konusunda goriis bildirdiklerini belirtmistir. Giimiis (2018) hizmet i¢i
uygulamalarinin gerekliliginin, katildiklar1 hizmet i¢i egitim sayis1 yoniinden anlamli fark olusturmadig:

Journal of Sustainable Educational Studies (JSES)



202

sonucuna ulasmistir. Oz (2012) din kiiltiirii ve ahlak bilgisi 6gretmenlerinin hizmet igi egitimin gerekliligiyle
ilgili olumlu yonde yiiksek bir algiya sahip olduklarini; 15-24 yi1l aras1 mesleki kideme sahip 6gretmen grubunun
1-5 yil aras1 kideme sahip gruptan HIE gerekliligi ile ilgili goriislerinin daha yiiksek oldugunu belirtmistir.
Ucar’mn (2005) c¢alismasinda ilkokullarda gdrev yapan Ogretmenlerin hizmet i¢i egitimin donemin geregi
oldugunu ve bilimsel alandaki gelismelerin hizmet i¢i egitimi zorunlu kildigini belirtmistir. Ilgili arastirmada
¢ikan sonuglarin aksine cinsiyet, kidem ve HIiE uygulamalarma katilma sayilar1 arasinda istatistiksel agidan fark
bulunmustur. Kadinlarin, erkeklere gore hizmet i¢i egitimin gerekliligi boyutuna katilim1 daha yiiksek ¢ikmaistir.
Ogretmenlerin kidemleri yiikseldikge ve hizmet i¢i egitim faaliyetlerine katilim sayis1 arttik¢a hizmet ici egitimin
uygulamalarinin gerekliligine iliskin ifadelere katilm diizeyinin arttigi goézlenmistir. Hizmet i¢i egitim
uygulamalarindan istenilen ¢iktilarin alinabilmesi i¢in bu etkinliklere katilacak olan personelin bdyle bir egitimi
gerekli gormesi, ona ihtiyag duymasi, temel sarttir. Ciinkii hizmet i¢i egitimlerin gerekliligiyle ilgili alginin
yliksek ¢ikmasi hizmet igi egitim etkinliklerine iliskin psikolojik hazirbulunuslugun 6nemli 6lgiide saglanmasi
anlamina gelmektedir. Arastirma sonuglar1 6gretmenlerin bilimsel, teknolojik ve kiiltiirel alanlardaki gelismelere
uyum saglamak, giinceli takip etmek, egitim sisteminin etkililigini ve verimliligini saglama a¢isindan hizmet i¢i
egitimin gerekli oldugu diisiindiiklerini ve siirekli gelisim saglamak istediklerini belirtmektedir.

Ogretmenlerin hizmet i¢i egitim uygulamalarina katilma istegi boyutuna iliskin yanitlarin genel aritmetik
ortalamasinin “oldukca katiliyorum” diizeyinde oldugu ve cinsiyet, kademe, mesleki kidem ve katildiklar1 hizmet
i¢1 egitim sayilarina gore “hizmet i¢i egitimin uygulamalarina katilma istegi” konusundaki goriiglerinin arasinda
istatistiksel olarak anlamli bir farklilik olmadigi sonucuna ulasilmistir. Aslan Keles’in (2019) calismasinda
ogretmenlerin hizmet i¢i egitime kendi istekleri ile katildiklar1 goriilmektedir. MEB (2006) tarafindan yapilan
HIE degerlendirilmesi ¢alismasinda 6gretmenlerin hizmet ici egitim programlarma goniillii katilim sagladig
sonucu ¢ikmustir. Akgadag (2012), Ogretmenlerin Hizmet I¢i Egitim Beklentileri ve Ogretmenin Sinir1 Yok
Projesi adli calismasinda 6gretmenlerin hizmet i¢i egitim programlarina isteyerek katildigi sonucuna ulagmistir.
Aydinalp (2008) ortaokul 6gretmenlerinin hizmet ici egitime katilma istegi biciminin cinsiyet ve mesleki kidem
degiskenlerine gore istatistiksel olarak anlamsiz oldugu sonucuna ulasmistir. Arslan (2015) g¢alismasinda
ogretmenlerin cinsiyetlerinin ve kidem yillarinin hizmet ic¢i egitim etkinliklerine katilma bigimlerinin
degisiminde etkili olmadig1 sonucuna ulasmistir. Ozkan (2010), HIE uygulamalarmm gerekliligine iliskin
Ogretmen goriisleriyle 6gretmenlerin cinsiyetleri arasinda anlamli bir iliski olmadigini belirtmistir. Ugar’in (2005)
caligmasinda hizmet i¢i egitim uygulamalarina katilma istekliligine iliskin sorulara “olduk¢a katiliyorum”
diizeyinde cevap verilmistir. Aragtirmanin sonuglarinda farkli olarak kadin 6gretmenlerin, 11 defa ve iizeri hizmet
ici egitim programina katilanlar ve 21 yil ve iizeri kideme sahip 6gretmenlerin HIE uygulamalarina katilma
istekliligine iligkin ifadelere katilimlarimin daha yiliksek oldugu sonucuna ulagsmistir. Cikan sonucglardan
ogretmenlerin hizmet i¢i egitim etkinliklerinin kendilerini alanlarinda gelistirecegine ve egitimin yeni gelismelere
uyum saglamalarina yardimci olacagina inandiklar1 i¢in bu etkinliklere kendi istekleriyle katildiklar
gorulmektedir. Hizmet i¢i egitimin ¢agimizin bir gerekliligi oldugunu; bilimsel, teknolojik ve toplumsal alandaki
gelismelerin 6gretmenlerin hizmet i¢i egitim almalarini zorunlu kildig: fikrine tamamen katilan bir 6gretmen
grubunun hizmet i¢i egitime katilma istekliliginin de yiiksek ¢ikmasi beklenilen bir sonug olmaktadir. Bu sekilde
yenilige a¢ik ve 6grenmeye istekli bireyler hizmet ici egitime kendilerini alanlarinda gelistirecegine inandig1 i¢in
ve isteyerek hizmet i¢i egitim faaliyetlerine katilim saglar. Literatiirde yapilan caligmalar da bu sonucu
onaylamaktadir.

Ogretmenlerin hizmet ici egitim uygulamalarinin planlama boyutuna iliskin yamitlarin genel aritmetik
ortalamasinin “oldukca katiltyorum” diizeyinde oldugu ve cinsiyet, kademe, mesleki kidem ve katildiklar1 hizmet
ici egitim sayilarina gore “hizmet i¢i egitimin uygulamalarinin planlanmas1” konusundaki goriislerinin arasinda
istatistiksel olarak anlamli farklilik olmadig1 sonucuna ulagilmistir. Swonson ve Judy (1995), hizmet igi egitim
programlarmin planl olmasi gerektigini belirtmistir. Ozkan (2010), egitim programlarinin planlanmasinda
cinsiyet ve mesleki kidemin belirleyici bir degisken olmadigini ortaya ¢ikarmistir. Aslan Keles’in (2019)
caligmasinda planlama boyutuna ait maddelere “biraz katiliyorum” diizeyinde cevap verilmistir. Ucar’in (2005)
caligmasinda ise bu diizey “cok az katiliyorum™ seklindedir. Yahya (2022), hizmet i¢i egitimin sistematik olarak
planlamadigin1 belirtmistir. Boydak (1999) MEB &gretmenlerine {iniversiteler ve TUBITAK tarafindan verilen
hizmet i¢i egitim programlarmin etkililigini degerlendirdigi ¢calismasinda kursun planlanmasiyla ilgili 6gretmen
goriislerinin alinmadigini belirtmistir. Arastirma bulgularma goére d6gretmenlerin katildiklar1 hizmet ici egitim
uygulamalarinin planlama agamasindan memnun olduklarini gériilmektedir. Yapilan calismanin sonucunun diger
caligmalardan farkli olmasinin nedeni ¢alismalarin farkli illerde ve farkli yillarda ger¢eklesmesinden kaynakli
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oldugu diisiiniilmektedir. Bu yorumu destekler nitelikte MEB (2006) Marmara ve I¢ Anadolu bélgesinde hizmet
ici egitim faaliyetlerine katilim oraninin diger bolgelerden daha yiiksek oldugunu, bolgeler arasi farkliligin
nedeninse bolgedeki illerin hizmet i¢i egitime verdigi onemden kaynaklandigini belirtmistir.

Ogretmenlerin hizmet i¢i egitim uygulamalarmin uygulama boyutuna iliskin yanitlarinin genel aritmetik
ortalamasinin “oldukg¢a katiliyorum” diizeyinde oldugu ve cinsiyet, kademe, mesleki kidem ve katildiklar1 hizmet
ici egitim sayilarina gore “hizmet ici egitimin uygulamalarin uygulanmasi” konusundaki goriislerinin arasinda
istatistiksel olarak anlamli bir farklilik olmadigi sonucuna ulagilmistir. Boydak (1999) hizmet ici egitim
programlarinin etkililigini degerlendirdigi ¢alismasinda kullanilan arag-gerecin ve derslerin yiirtitildigi sinif
ortamlarinin iyi bigimde organize edildigi, kullanilan dokiimanlarin kurs programi ve kursiyerlerin ihtiyaglarini
karsilayacak diizeyde oldugunu belirtilmistir. Oz (2012) hizmet ici egitimde uygulama boyutuyla ilgili
Ogretmenlerin, orta diizeyde bir memnuniyet algisina sahip olduklarini ve bu alanin iyilestirmeye agik bir olan
oldugu sonucuna ulasmistir. Ozkan (2010) hie uygulanmasi1 konusunda cinsiyet ve mesleki kidemin belirleyici
bir degisken olmadif1 sonucuna ulasmistir. Saka (2005) Ogretmenlerin HIE merkezlerindeki atdlye ve
laboratuvarlarmin fiziki kapasitelerini havalandirma ve aydinlatma diizenini yeterli bulmadiklari; arag-gereglerin
kullanilabilirlik ve say1 ydniinden yetersiz oldugu sonucuna ulasmustir. Karagiorgi vd. (2005), dgretmenlerin HIE
katilmalarinda hizmet i¢i egitimin konusu, egitimin yeri ve zamani, egitim siiresi gibi faktorlerin 6nemli oldugu
belirtmistir, yapilan arastirmada da bu faktorlerin 6gretmenlerin istegine uygun oldugu gorilmektedir. Arastirma
sonuglarina bakildiginda 6gretmenlerin  katildiklar1 egitimlerdeki hizmet i¢i egitim uygulamalarinin
uygulanmasindan memnun olduklar1 goriilmektedir. Literatiirdeki calismalarda hizmet i¢i egitim uygulamalarinin
yapildig1 mekanlarin egitim i¢in uygun olmadigi, kullanilan arag-gereglerin yetersiz oldugu sonucuna ulasilmis
ve hizmet i¢i egitimin uygulama boyutunun isleyisini orta diizeyde degerlendirmislerdir. Yapilan ¢alismanin
sonucunun diger c¢alismalardan farkli olmasmin nedeni c¢aligmalarin farkli illerde ve farkli yillarda
gerceklesmesinden kaynakli oldugu diistintilmektedir.

Ogretmenlerin hizmet i¢i egitim uygulamalarinin degerlendirme boyutuna iliskin yanitlarinin genel aritmetik
ortalamasinin “oldukca katiliyorum” diizeyinde oldugu ve cinsiyet, kademe, mesleki kidem ve katildiklar1 hizmet
ici egitim sayilarima gore “hizmet i¢i egitimin uygulamalarin degerlendirilmesi” konusundaki goriislerinin
arasinda istatistiksel olarak anlamli bir farklilik olmadig1 sonucuna ulasilmistir. Aydmalp (2008), aragtirmaya
katilan ortaokul 6gretmenlerinin hizmet i¢i egitimi degerlendirmelerinin cinsiyet degiskeninden bagimsiz oldugu
sonucuna varmistir. Ugar (2005) da degerlendirme siirecinin cinsiyet degiskeninin bagimsiz oldugu sonucuna
varmistir. Ozkan (2010) okul ve kurumlarda gdérev yapan yonetici ve Ogretmenlerin hizmet ici egitim
programlarinin degerlendirilmesinde cinsiyet ve mesleki kidemin belirleyici bir degisken olmadigini ortaya
koymustur. Arslan (2015) calismasinda 6gretmenlerin cinsiyetlerinin ve kidem yillarinin, hizmet i¢i egitim
etkinliklerinin degerlendirilmesinde etkili olmadigi sonucuna ulasmistir. Yahya (2022), hizmet i¢i egitimin
sistematik olarak degerlendirilmedigi belirtmistir. Yapilan calismada degerlendirme boyutunun iginde olan
“hizmet i¢i egitim faaliyetlerinde gorevlendirilecek 6greticiler alaninda uzman kisilerarasindan se¢ilmemektedir”
sorusuna verilen cevaplarin aritmetik ortalamasinin “biraz katiliyorum” diizeyinde oldugu gériilmektedir. Bu da
degerlendirme boyutunun aritmetik ortalamasinin altinda kalmaktadir. Sonuglar, degerlendirme faaliyetlerinin
yapildigini fakat hizmet i¢i egitime katilan 6gretim gorevlilerinin alanlarinda yeterince uzman olmadiklarini, bu
gorevlilerin se¢iminde ve goérevlendirilmesinde sorun oldugunu ortaya koymaktadir.

Arastirma sonuglarina gore, hizmet igi egitim programlarinin belirli bir problemden yola ¢ikilarak olusturulmasi
gerektigi onerilir. Boylelikle 6gretmenler problemi analiz eder ve ne yapmasi gerektigini egitim siirecine aktif
sekilde dahil olarak uygulama imkani bulur. Bu sekilde hizmet i¢i egitim etkinliklerinin uygulama asamasinin
etkililigi de artacaktir. Uygulama siirecinde yaparak yasayarak ogrenme deneyimi elde eden Ggretmenlerin,
programdan 6grendigi kazanimlar1 derslerinde uygulama orani da yiiksek olacaktir.

5. BEYAN

Arastirma ve Yaymn Etigi: Yapilan ¢alismada “Yiiksekogretim Kurumlari Bilimsel Arastirma ve Yayin Etigi
Yonergesi”’nde uyulmasi belirtilen tiim kurallara uyulmustur. Yo6nergenin “Bilimsel Arastirma ve Yayin Etigine
Aykairt Eylemler” baglikli 2. boliimiinde belirtilen eylemlerden de higbiri ger¢eklestirilmemistir.

Etik Kurul Izni Beyam:

Kurul ad1 = Fatih Sultan Mehmet Vakif Universitesi
Karar tarihi = 18/05/2022
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Belge say1 numaras1 = 175

Arastirmacilarin Makaleye Katki Oram1 Beyam:: 1. Yazar katki orani: %60 (Ozet, giris, yontem, bulgular
tartisma ve sonug, kaynakea), 2. Yazar katki orani: %40 (Extended abstract ve tim bélimlerin diizenlenmesi)
Cikar Catismasi Beyani: Aragtirmacilar arasinda herhangi bir ¢ikar ¢catigsmasi yoktur.

Finansal Destek veya Tesekkiir Beyani: Bu caligsma i¢in herhangi bir kurumdan finansal destek alinmamustir.
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7. EXTENDED ABSTRACT

In the most general sense, education can be defined as a behavior change, a process of change. This change is the
development or improvement observed in people's knowledge, thoughts, abilities, and behaviors. The need and
necessity of change include institutions as well as individuals, and change is inevitable for institutions. In other
words, institutions experience an active process of change like a living entity. While this change takes place in
social, economic, and technological fields, the most reliable way to keep up with the change is through planned
and continuous education.

The need for education that comes with the change and the importance given to education in meeting this need is
evaluated by the level of development of the states. When education is considered a multidimensional
phenomenon, in addition to non-formal and formal education, in-service training activities play a role in the
development of individuals both institutionally and individually after they start working for an institution.

For the education system and institutions to adapt to changes, it is necessary to keep itself and its stakeholders
open to innovations. As the employees of educational institutions, education administrators and teachers
constitute the largest slice, and the continuity of the professional development of this large slice is considered
very important. It is possible for teachers, who are the cornerstone of the education system, to constantly renew
and develop themselves, to acquire continuous skills, knowledge, and competence in their fields of work, in other
words, to become lifelong learners with in-service training. To increase productivity in education, in-service
training activities should be organized to give the teachers, who are the main elements of education, the
opportunity to be constantly renewed. Organized training programs should be scientifically examined and carried
out. In-service training for teachers; It is stated that it also provides benefits such as raising the morale of the
teacher, helping the teacher's latent ability to be revealed, ensuring that the teacher adopts the service, improving
the opportunity of agreement between the manager and the teacher, and preparing the teacher for upper-level
responsibility positions.

The organization of in-service training activities and the continuation of the training programs that will be
organized scientifically are necessary for terms of the in-service training paradigm. As a requirement of this
paradigm, it seems important and necessary to determine the level of reaching the target of in-service training,
the inadequacies in the process, the regular detection of disruptions and deviations, and the development of
programs based on the determinations. With this study, it is hoped that the data to be obtained from the teachers'
views on in-service training practices will contribute to the efforts to increase the effectiveness of the MEB in-
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service training programs and practices. Thus, the aim of this research is to reveal that there are significant
differences in the opinions of teachers about the necessity of in-service training, the desire to receive in-service
training, the planning phase of in-service training, the implementation phase of in-service training, and the
evaluation phase of training according to gender, grade, seniority, and the number of in-service training programs
they attend.

This study, which was conducted to reveal whether the views of teachers on in-service training practices differ
according to certain variables, is quantitative research using the scanning method. The population of the research
consists of 3847 teachers working in official primary, secondary and high schools working in Bagcilar district of
Istanbul province in the 2021-2022 academic year. The sample of the research consists of 246 teachers working
in official primary, secondary and high schools in Bagcilar district of Istanbul in the 2021-2022 academic year.
The sample was selected by a simple random sampling method. A questionnaire was used as a data collection
tool in the research. The first part of the questionnaire consists of questions that reflect the demographic
characteristics of the participants. The second part is the MEB In-Service Training Applications Evaluation
Questionnaire developed by Ucgar (2005). The survey questions were prepared in Google form format and shared
in the digital groups of the schools where the principals and teachers working in Bagcilar district cooperate with.
Since there were no errors in the data collected from teachers, most of them in Google form format, 246 data
collected were used in the research. The survey questions were prepared in Google form format and shared in the
digital groups of the schools where the principals and teachers working in Bagcilar district cooperate with. Since
there were no errors in the data collected from teachers, most of them in Google form format, 246 data collected
were used in the research. Normality test reliability analyzes were applied to determine whether the data met the
normality and homogeneity conditions. Non-parametric analysis methods were used because the scale data
collected within the scope of the research were not suitable for normal distribution. The Mann-Whitney U test
was used to compare the scale scores according to the gender variable, while the Kruskal Wallis H analysis was
used to compare the scale scores according to the level of duty, professional seniority and the number of in-
service training received.

There was no statistically significant difference between the opinions of the teachers participating in the research
on the necessity of applying in-service training, the desire to participate in in-service training, planning of in-
service training, implementation of in-service training, and evaluation of in-service training according to gender,
grade, professional seniority and the number of in-service training they attended.

Although similar results were obtained in some other studies, in some other findings, women's participation in
the dimension of the necessity of in-service training was higher than men. It can be said that as the seniority of
teachers increases and the number of participants in in-service training activities increases the level of
participation in the necessity of in-service training practices increases.

Teachers reported that they participated in in-service training activities mostly voluntarily. There are findings
that in-service trainings are not planned systematically, and teachers are not included in the planning processes.
When the results of the research on the implementation of in-service training are evaluated with the results of
other research, it can be said that the teachers have some dissatisfaction in practice, for example, there are
criticisms about the inadequacy of the educational environment, the lack of equipment, the place, time, and
subject of the training. In-service trainings are not evaluated systematically according to teachers.
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“ABC Cocuklar i¢in Tiirkce (A1)” Ders Kitabindaki S6z Varhg Unsurlari
Gokcen GOCEN?
Nebahat ATAS®

Ozet

Yabanci dil 6gretiminde kelime 6gretimi biiyiik bir 6neme sahiptir. Kelime 6gretimi, bircok 6gretim teknigi ve
materyal ile gerceklestirilebilmektedir. Ogretim siirecinde sik¢a basvurulan kaynaklardan biri de ders kitaplaridir.
Ders kitaplarinin dilde en sik ve yaygin olarak kullanilan kelimelerle hazirlanmasi sistemli, asamal1 ve ihtiyaca
yonelik bir kelime 6gretimi agisindan bir gerekliliktir. Dilde en sik ve yaygin olarak kullanilan kelimeler, siklik
caligmalari ile ortaya konmaktadir. Siklik calismalari, hedef s6z varliginin belirlenmesinde ve basta ders kitaplari
olmak tizere ders materyallerinin de bu listelere gére hazirlanmasinda 6nemlidir. Tiirkgenin yabanci dil olarak
ogretimi alaninda yapilan siklik ¢alismalari ile ders kitaplarinda hangi seviyede, hangi kelimelerin oldugu ortaya
konmakta; elde edilen verilerden hareketle 6gretim siirecinde hangi tiir kelimelerden ne zaman ve ne kadar
yararlanilacagi yorumlanmaktadir. Boylelikle 6gretim siirecinde kullanilabilecek herkes tarafindan kabul edilen
siklik listelerine ulagsmak miimkiin olmaktadir. Bu anlamda Tiirk¢enin yabanci dil olarak 6gretiminde ders
kitaplar iizerinde yapilacak siklik ¢alismalarina ihtiya¢ oldugu anlasilmaktadir. Bu ihtiyagtan hareketle bu
calismada, Tiirkgeyi yabanci dil olarak 68renen ¢ocuk 6greniciler i¢in hazirlanmis ders kitaplarindaki s6z varligi
unsurlarini belirlemek ve bunlarin kullanim sikliklarini tespit etmek amacglanmistir. Bu amagla yapilan ¢alismanin
yontemi olarak nitel durum ¢alismasi secilmistir. Calismada ABC Cocuklar i¢in Tiirkge Ogretim Setinde yer alan
Al.1l ve Al.2 seviyesindeki 2 kitap incelenmistir. Arastirma kapsaminda veri toplama araci olarak dokiiman
analizi kullanilmigtir. Arastirma siirecinde CIBAKAYA 2.3 programindan yararlanilarak Kitaplarda yer alan
kelime, ikileme, deyim ve atasdzlerinin kullanim sikliklar1 belirlenmistir. Elde edilen bulgulara gore ders
kitaplarinda en ¢ok isim ve fiillere yer verilirken atasozlerine hi¢ yer verilmemistir. Ders kitaplarinda az sayida
da olsa ikilemelere ve deyimlere de yer verildigi tespit edilmistir.

Anahtar Sozcukler: Turkce egitimi; Turkcenin yabanci dil olarak 6gretimi; kelime 6gretimi; soz varligi; kelime
siklig1

! Bu calisma 18-19 Aralik 2021 tarihlerinde FSMVU Egitimde Miikemmeliyet Arastirmalar1 Kongresi’nde (EMAK-2021)
sunulan sozlii bildirinin genisletilmis halidir.
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Vocabulary Elements In The “ABC Turkish For Children (A1)” Textbook

Abstract

Vocabulary teaching has a great importance in foreign language teaching. Vocabulary teaching can be carried
out with many teaching techniques and materials. One of the frequently used resources in the teaching process
is textbooks. The preparation of textbooks with the most frequently and widely used words in the language is
a necessity in terms of systematic, gradual, and need-oriented vocabulary teaching. The most frequently and
widely used words in the language are revealed by frequency studies. Frequency studies are important in
determining the target vocabulary and preparing course materials, especially textbooks, according to these lists.
With the frequency studies conducted in the field of teaching Turkish as a foreign language, it is revealed that
at which level and which words are used in the textbooks, and it is interpreted which types of words will be
used when and how much in the teaching process. Thus, it is possible to reach the frequency lists accepted by
everyone that can be used in the teaching process. In this sense, it is understood that there is a need for frequency
studies on textbooks in teaching Turkish as a foreign language. Based on this need, in this study, it is aimed to
determine the vocabulary elements in the textbooks prepared for child learners learning Turkish as a foreign
language and to determine the frequency of their use. For this purpose, qualitative case study was chosen as the
method of the study. In the study, 2 books at the level of A1.1 and Al.2 in the "ABC Turkish for Children
Teaching Set" were examined. Document analysis was used as a data collection tool within the scope of the
research. In the research process, the frequency of the use of words, reduplications, idioms, and proverbs in the
books was determined by using the cibakaya 2.3 program. According to the findings, while nouns and verbs
are mostly included in the textbooks, proverbs are not included at all. It has been determined that there are also
reduplications and idioms in the textbooks, albeit in a small number.

Keywords: Teaching Turkish as a foreign language; teaching vocabulary; vocabulary; word frequency

1. GIRIS

Kelimeler, bir dilin sahip oldugu 6nemli yap1 taslarindan biridir. Bu sebeple kelimenin birden ¢ok tanimi
bulunmaktadir. Kelimenin, ses 6beklerinin bir araya gelerek anlamsal bir biitlin olusturmasi ile meydana gelen
bir birim veya birimler biitiinii oldugunu sdylemek mumkindir. Bu bitin Tirkge Sozlik’te (TDK,
www.tdKk.gov.tr) “Anlamli bir ses veya ses birligi, soz veya s6zclk grubu.” olarak tanimlanmistir. Anlam tasiyan
kelimeler, anlamanin ve anlatmanin da birer aracidir. “Kelimelerin anlami bilinmeden okunanlarin ya da
sdylenenlerin anlasilmasi imkansiz goziikmektedir.” (Ozbay ve Melanlioglu, 2008, s. 32). Bu baglamda
kelimeler, anlatimin temelini olusturmaktadir (Paylan, 2015, s. 9).

Kelimeler, dil 6gretiminin de temelinde yer almaktadir. Dil bilgisinin, kelime bilgisinin 6gretimi; dil becerilerinin
kullanim; kiiltiir aktarimi kelimeler araciligiyla gerceklestirilmektedir. Bu baglamda kelimeler dil 6gretiminde
hem bir ama¢ hem de bir ara¢ durumunda yer almaktadir. Buna gore ana dili ve yabanci dil 6gretiminde
kelimelerin 6nemli bir yeri oldugu s6ylenebilir. Senyigit’in (2020, s. 2) de belirttigi gibi dilin bagli basina bir yap1
oldugu diisiintildiigiinde kelimeler, o yapinin her yerinde temel unsurlardan biri olarak 6ne ¢ikmakta oldugundan
kelime ogretiminin yeri, dil gretimi agisindan kacinilmaz bir 6neme sahiptir.

Yabanci dil, ¢cocugun ya da kisinin bilmedigi bir dildir (Klzeci, 2015, s. 16). Bireyler i¢in yabanci kalmis, yabanci
bir millete ait olan bir dildir. Bir dilin yabanc1 dil sayilabilmesi i¢in yabanci kalmasi, o dile yabanci kalinmasi
veya belli bir muddet bilinmemesi gibi temel etmenlerin varligindan s6z edilmelidir. Dilin yabanci bir dil olarak
ogretimine karar kilindiktan sonra bu dilin nasil 6gretilecegi hususunda izlenecek bir yol tespit edilmelidir.
Kelimeler bir dilin yap1 taglarin1 olusturdugundan ve yeni bir dil 6grenenler kendilerini dil bilgisi kaliplar1 ve
kurallar1 ile degil, bildigi kelimelerle ifade ettiginden yabanci dil 6gretimine kelimelerin 6gretimi ile baglamak
faydali bir adimdir (Demirel, 2013, s. 287; Dogan, 2014, s. 90). Baslangi¢ seviyelerinden itibaren kelime 6gretimi
ogrenicilerin, dil 6grenimini kolaylastirabilecegi gibi basit ifadeleri de anlatabilmelerini saglayacaktir. Turkgenin
yabanci dil olarak 6gretiminde en temel olarak 6grenicilerin, ilk andan itibaren okudugu metinlerin igerisinde yer
alan kelimeleri anlayabilmesi ve buradan yola ¢ikarak metinle ilgili varsayimlarda bulunabilmesi beklenir.
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Ayni seviyedeki 6greniciler arasinda dil diizeyi bakimindan bir ortaklik kurulmasi onlara kazandirilacak ortak bir
kelime hazinesiyle mimkin olabilir (Karadag ve Kurudayioglu, 2010, s. 425). Bu agidan dgrenicilere sunulan
egitim materyallerinin ortak bir kelime hazinesi kazandirma stratejisine de sahip olmasi gerekmektedir. Dogru
kelimelerin secilmesi ve 6gretilmesi i¢in de Oncelikli olarak sikligi yliksek olan kelimelerin tespit edilmesiyle
baslamak gerekmektedir.

Bilindigi tizere her dilin kendi i¢inde diger kelimelere oranla kullanimina daha sik yer verilen kelimeleri
mevcuttur. Bunun i¢in de kelime siklig1 ¢alismalar1 yapilmakta ve sik tekrarlanan kelimeler belirlenmektedir.
Olker’in (2011, s. 6) belirttigi gibi kelime siklig1, bir dilde kullanilan kelimelerin birbirine oranla kullanim
sikligini ortaya koyan calismalardir. Yabanci dil 6gretiminde kelime sikligi ¢caligmalarinin yapilmasi seviyelere
gore kullanilmasi gereken kelimeleri, bu kelimelerin yerini, zamanini ve tekrar oranini belirlemek igin kolaylik
saglayacaktir. Bunun yaninda ders kitaplar1 {izerinde yapilan kelime sikligi ¢aligsmalari, belirlenen kelimelerin
sikliklarinin seviyelere gore de listelenmesini saglamaktadir. “Kelime siklig1 tizerine yapilan aragtirmalardan elde
edilen veriler, kelimelerin 6gretilmesindeki dncelik sonralik sirasini belirlemektedir.” (Onan, 2016, s. 22).

Alanyazin incelendiginde Tiirk¢enin yabanci dil olarak 6gretimi iizerine yazilan ders kitaplariyla ve okuma
kitaplariyla ilgili birgok kelime siklig1 ¢alismasi yapildigi goriilmektedir (Arslan, 2014; Aydin, 2015; Aydin ve
Acik, 2017; Bager ve Ozdemir, 2021; Bozkurt, 2015; Celik, 2014; Ciris ve Arslan, 2021; Cmar ve Ince, 2015;
Cigek, 2015; Gogen, 2016; Giindogdu, 2019; Hayran, 2019; Kaymak, 2021; Kilg, 2017; Mustafaoglu, 2018;
Ozcan ve Dag Tarcan, 2020; Ozdemirel, 2017; Serin, 2017; Simsek, 2015; Yahsl 2020; Zenci, 2021). incelenen
bu calismalarin temel 6zelligi, Tlrkgenin yabanci dil olarak 6gretimi alanindaki ders kitaplarina ve okuma
kitaplarina yonelik olmalarinin yani sira incelenen kitaplarin tamaminin yetiskinler i¢in hazirlanmis olmasidir.
Yapilan aragtirmalara bakildiginda Turkgenin ¢ocuklara yabanci dil olarak 6gretimi igin hazirlanan ders kitaplari
ve okuma kitaplar1 (izerinde ise daha az sayida kelime sikligi caligmasinin (GOgen ve Aydin, 2021; Gogen ve
Bulus, 2022; Gogen ve Cicek, 2022; Gdgen ve leri, 2022) yapildig1 ve bu calismalarin da ¢ok yakin bir tarihte
yapilmis oldugu gorulmektedir.

Oysaki Tiirkgeyi yabanci dil olarak 6grenen ¢ocuklar icin hazirlanan ders kitaplari ya da okuma kitaplar1 Uzerinde
yapilacak siklik ¢aligmalari, bu kitaplarin 68renenlerin ilk olarak karsilasacaklar1 ve dncelikli olarak 6grenmeleri
gereken sdzciikleri icermesi bakimidan énemlidir (Gogen ve Ileri, 2022, s. 228). Yetiskinlerin dil 6grenme
yetenekleri ile ¢ocuklarin dil 6grenme yetenekleri ayn1 olmayacagindan, dil seviyeleri ayni olsa dahi 6grenilecek
kelimelerin onceligi ayni olmamalidir. Aslan’in (2020, s. 32) belirttigi gibi ¢ocuklar olaylara farkli agilardan
baktiklarindan ¢ocuklara dil 6gretiminin farkli sekilde yapilmasi gerekir. Dil 6gretiminde ¢ocuklarin psikolojik
durumuna, yasina, algilama diizeyine, ¢cocuga gorelige dikkat edilmelidir. Bu kapsamda hazirlanacak 6gretim
materyallerinde de bunlara uygun kelimeler kullanilmalidir. Bu kelimelerin yer aldigi ders kitaplar tizerinde
yapilacak siklik ¢aligsmalar1 da ders kitaplarinin egitim 6gretimin temel araci olmasi ve ¢cok kullanilmasi sebebiyle
oldukca 6nemlidir.

Bu baglamda yapilan ¢alismada “Tiirk¢eyi yabanci dil olarak 6grenen c¢ocuklar i¢in hazirlanmig Tiirkge ders
kitaplarinda yer alan kelimeler nelerdir?”” sorusundan hareketle Tiirk¢eyi yabanci dil olarak 6grenen ¢ocuklar igin
hazirlanmis ders kitaplarinda yer alan kelimelerin kullanim sikliklarini tespit etmek amaglanmistir. Bu amagla
yapilan ¢alismanin alt amaglar1 sunlardir:

1. Incelenen metinlerde kullanilan toplam ve farkli kelime, ikileme, deyim ve atasdzii say1s1 nedir?
2. Incelenen metinlerde yer alan kelimeler hangileridir?

3. Incelenen metinlerde yer alan ikilemeler hangileridir?

4. Incelenen metinlerde yer alan deyimler hangileridir?

5. Incelenen metinlerde yer alan atasdzleri hangileridir?

Alanyazin incelendiginde, yapilan aragtirmalarin ¢cogunlukla Tiirk¢eyi yabanci dil olarak 6grenen yetigkinler
uzerinde yapildig1 goriilmektedir. Bu anlamda, bu ¢caligma Tiirk¢eyi yabanci dil olarak 6grenen ¢ocuklarin hedef
kitle olarak secilmesi bakimindan dnemlidir. Bununla birlikte alanyazinda Tiirk¢eyi yabanci dil olarak 6grenen
cocuklarin kelime bilgisi iizerine de yapilan ¢aligmalarin siirlt oldugu anlagilmaktadir. Bu ¢alismanim TUrkgeyi
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yabanci dil olarak 6grenen ¢ocuklara kelime 6gretimi konusunda 6greticilere ve materyal hazirlayanlara yardime1
olacag diistiniilmektedir.

2. YONTEM
2.1. Arastirmanin Modeli

Yapilan aragtirmanin deseni, nitel arastirma yontemlerinden durum ¢alismasidir. Nitel arastirma, disiplinler arasi
biitiinciil bir bakis agisini esas alarak, arastirma problemini yorumlayici bir yaklagimla incelemeyi benimseyen
bir yontemdir (Karatas, 2015, s. 63). “Nitel durum ¢alismasinin en temel 6zelligi bir ya da birkag durumun
derinligine arastirilmasidir.” (Yildirim ve Simsek, 2016, s. 77). Bu ¢alismada Tiirkgeyi yabanci dil olarak 6grenen
cocuklar i¢in hazirlanmis ders kitaplarinda yer alan kelimelerin tiirli, kelimelerin kullanim sayis1 ve sikligi
derinlemesine incelenmistir.

2.2. Arastirmada incelenen Dokiimanlar

Aragtirma kapsaminda 2020 yilinda 8 kitap olarak basilan, istanbul ABC Cocuklar i¢in Tiirkge Ogretim Seti’nde
yer alan Al.1 ve Al1.2 olmak Uzere 2 ders kitab1 incelenmistir. Bu kitaplarin segilmesindeki sebep Turkgenin
yabanci dil olarak 6gretiminde kullanilan ilk dil seviyesi kitaplar1 olmalaridir.

2.3. Veri Toplama Stireci ve Araci

Aragtirma siireci kapsaminda oncelikli olarak incelenmesi i¢in secilen basili kitaplar temin edilmis ve ardindan
ders kitaplar1 dijital ortama aktarilmistir. Ders kitaplarindan veriler dokiiman analizi yontemi ile toplanmustir.
Karatas’in (2015, s. 72) belirttigi gibi dokiiman analizi, incelenen konuyla ilgili olgu ve olaylar hakkinda bilgi
iceren yazili belgelerin analiz edilmesiyle veri toplanmasidir.

2.4. Verilerin Analizi

Verilerin analizi, dijital ortama aktarilan kitaplarin MS Word belgesi iizerinde gergeklestirilmistir. Kelime
verilerinin tiirlere ayrilmasi siirecinde igerik analizi, kelimelerin kullanim siklarinin belirlenmesi strecinde ise
betimsel analiz kullanilmistir.

Arastirma kapsaminda kelimelerin kullanim sikliklarinin tespit edilebilmesi amaciyla CIBAKAYA 2.3 programi
kullanilmistir. Program kullanilmadan 6nce ders kitaplarinda yer alan kelimeler lizerinde Gogen’in (2016)
caligmasindan hareketle su islemler gerceklestirilmistir.

1. Kitaplarda yer alan Unite, yazar, kitap, milliyet ve dil isimleri disinda kalan tiim 6zel isimler; noktalama
isaretleri; gorsel 6geler; sayfa numaralar1 ve 6zel bir anlam igermeyen tarihler silinmistir.

2. Sayilar yazili bir bigime getirilmistir.

3. Kelimelerde yer alan ¢ekim ekleri, olumsuzluk eki, kisi ekleri, sifat-fiil ve zarf-fiil ekleri silinip yalnizca isim-
fiil ekleri birakilmustir.

4. Fiillerin sonuna “-” igareti eklenerek yazilmistir.

5. 1ki veya daha fazla kelimeden olusan birlesik isim ve fiiller, baglaclar, ikilemeler, deyimler ve kalip ifadeler
bir biitlin olarak ele alinmis ve kelimeler arasina “+” isareti eklenerek yazilmistir.

6. Inceleme kapsaminda kelimelerin farkli anlamlari incelenmemis olsa da ayn: anlamda sik kullanilan
kelimeleri birbirinden ayirt etmek i¢in kelimelerin sonuna kelimenin anlami yazilmistir.

7. DA ve ml eklerinin tek bir formu segilip kullanilmustir.

Kullanilan program araciliiyla elde edilen kelime siklik listeleri MS Excel programina aktarilmistir ve kelimeler
isim ve fiillerden olusan kelime, ikileme, deyim olmak Uzere tiirlerine ayrilmistir. Ardindan her bir tiire yonelik
kelime listeleri olusturulmustur. Kelime listeleri en sik kullanilan kelimeden en az kullanilana dogru siralanmustir.
Elde edilen veriler tablo héline getirilerek bulgular boliimiinde sunulmustur.

2.5. Arastirma ve Yaymn Etigi

Yapilan calismada “Yiiksekogretim Kurumlar: Bilimsel Arastirma ve Yayin Etigi Yonergesi’nde uyulmasi
belirtilen tiim kurallara uyulmustur. Yonergenin “Bilimsel Arastirma ve Yayin Etigine Aykirt Eylemler” baslikli
2. bolimande belirtilen eylemlerden de higbiri gergeklestirilmemistir.
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2.5.1. Etik kurul izni
Bu aragtirma dokiimanlar tizerinde yapildigindan etik kurul izni gerektirmemektedir.
3. BULGULAR

3.1. incelenen Metinlerde Kullanilan Toplam ve Farkh Kelime, ikileme, Deyim ve Atasozii Sayilarina
Yonelik Bulgular ve Yorum

Bu kisimda incelenen 2 kitapta yer alan kelimelerin, ikilemelerin, deyimlerin ve atasozlerinin toplam ve farkli
sayilar1 yer almaktadir.

Arastirma kapsaminda incelenen A1.1 ders kitabinda yer alan toplam ve farkli kelime, ikileme, deyim ve atasozii
say1st Tablo 1. ile su sekilde gosterilebilir:

Tablo 1. Incelenen Al.1 Ders Kitabinda Kullanilan Toplam ve Farkli Kelime Sayist

Tar Toplam Farkli Kelime Kat Sayis1
(Farkli/Toplam)

Kelime 2133 395 0,185

Ikileme 2 2 1

Deyim 6 4 0,666

Atasozl 0 0 0

Toplam 2140 400 0,186

Tablo 1’e gore Tiirk¢e 6grenen yabanci ¢ocuklar igin hazirlanmis olan ABC A1.1 kitabinda tekrarlar dahil toplam
2140 kelime bulundugu ve bunlarm 400’iiniin farkli kelimeler oldugu gorulmektedir. isimlerin ve fiillerin
olusturdugu kelime kategorisinde farkli 395 kelime ve tekrarlarla birlikte toplam 2133 kelime tespit edilmistir.
Incelenen kitapta en ¢cok kelimelerin yer aldig1 gorilmektedir. Isim ve fiillerden olusan kelimelerden sonra kitapta
en ¢ok deyimler yer almaktadir. Toplam deyim sayis1 6, farkli deyim sayis1 4’tiir. Incelenen kitapta toplam ve
farkli olarak yalnizca 2 ikileme kullanilirken atasozlerinin ise hi¢ kullanilmadig: tespit edilmistir.

Farkli kelime sayisinin toplam kelime sayisina boliimii ile elde edilen kelime kat sayisi incelendiginde, toplam
kelimeler iginde farkli kelimelerin kullaniminin yiiksek oldugu goérilmektedir. Elde edilen veriden, incelenen
ders kitabinda yer alan kelimelerin cogunlukla tekrar ettigi anlasilmaktadir. incelenen kitapta yer alan deyimlerin
ise ¢ogunlukla farkli deyimlerden olustugu ve ikilemelerin ise hi¢ tekrar etmedigi tespit edilmistir.

Aragtirma kapsaminda incelenen Al.2 ders kitabinda yer alan toplam ve farkli kelime, ikileme, deyim ve atasozii
say1s1 Tablo 2. ile su sekilde gdsterilebilir:

Tablo 2. Incelenen A1.2 Metninde Kullanilan Toplam ve Farkli Kelime Sayis1

Tar Toplam Farkli Kelime Kat Say1si
(Farkli/Toplam)

Kelime 3171 507 0,159

Ikileme 3 3 1

Deyim 0 0 0

Atasozu 0 0 0

Toplam 3174 600 0,189

Tablo 2’ye gore Tiirkge Ogrenen yabanci ¢ocuklar i¢in hazirlanmig olan ABC Al.2 kitabinda tekrarlar dahil
toplam 3174 kelime bulundugu ve bunlardan 600’iiniin farkli kelimeler oldugu tespit edilmistir. Incelenen ders
kitabinda en sik olarak isimlerin ve fiillerin olugturdugu kelimeler yer almaktadir. Kelimelerin toplam sayis1 3171
iken farkli kelime sayis1 507°dir. Incelenen ders kitabinda ayrica toplamda 3 olmak (izere ¢ok az sayida da olsa
ikilemelere de ver verildigi gortlmektedir. Ders kitabinda deyimlere ve atasozlerine ise hi¢ yer verilmemistir.

Toplam kelime sayisinin farkli kelime sayisina boliimi ile elde edilen kelime kat sayisi incelendiginde kelime
kat sayisinin 0,159 oldugu gorulmektedir. Boylelikle toplam kelimeler i¢inde yer alan farkli kelimelerin ¢ok
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sayida tekrar ettigi sOylenebilmektedir. Ders kitabinda yer alan ikilemelerin kat sayisinin 1 oldugu tespit
edilmistir. Bu da 3 ikilemenin yalnizca birer kez kullanildigini ifade etmektedir.

3.2. Incelenen Metinde Yer Alan Kelimelere Yonelik Bulgular ve Yorum

Bu bélimde yabanci ¢ocuklar i¢in hazirlanan temel diizeydeki Al.1 ve Al.2 Tirkge ders kitaplarinda yer alan
isim ve fiillerden olusan kelimelerin neler oldugu belirtilmis ve bu kelimelerin kullanim sikliklar1 verilmistir.

Tiirkge 6grenen yabanci ¢ocuklar igin hazirlanmis olan ABC Al.1 kitabinda yer alan kelime listesine Ek 1.’den
ulasabilir. Incelenen kitapta en sik kullanilan ilk 50 kelime ise Tablo 3. ile soyle gosterilebilir:

Tablo 3. A1.1 Ders Kitabinda Yer Alan ilk 50 Kelime ve Kullanim Sikliklari

Kelime f
bu 149
ve 77
ne 61
var 55
mi 49
ben 48
masa 45
dinle- 38
0 35
nere 34
bura 27
evet 25
merhaba 25
kim 23
ogretmen 23
yok 23

Kelime f
ev 21
hay1r 20
yaz- 20
ad 19
Kitap 18
oku- 18
yasinda 18
bunlar 17
iyi 17
bak- 16
Ogrenci 16
sen 16
canta 15
anne 14
de 14
degil 14

Kelime f
siif 14
su 14
araba 13
bir 12
kag 12
cok 11
et- 11
kalem 11
kantin 11
kirmizi 11
uc 11
bes 10
cay 10
defter 10
sandalye 10
sunlar 10

Tablo 3’e gore ABC Cocuklar i¢in Tiirkge Ders Kitabi Seti’ndeki A1.1 ders kitabinda en sik kullamilan 10 kelime
su sekildedir: bu, ve, ne, var, mi, ben, masa, dinle-, 0, nere. Incelenen ders kitabinda en sik kullanilan ilk 10 temel
kelime icerisinde siklikla sifat ve zamirlerin daha yer aldig1 goriilmektedir.

Tiirkge 6grenen yabanci ¢ocuklar igin hazirlanmis olan ABC A1.2 kitabinda yer alan kelime listesine Ek 2.’den
ulasabilir. Incelenen kitapta en sik kullanilan ilk 50 kelime Tablo 4. ile sdyle gosterilebilir:

Tablo 4. A1.2 Ders Kitabinda Yer Alan Ilk 50 Kelime ve Kullanim Sikliklari

Kelime f
ve 110
var 107
ben 105
0 91
mi 52
bu 49
ev 40
dinle- 38
ne 38
yap- 37
anne 35
ogretmen 35

Kelime f
sen 33
bak- 32
oku- 32
okul 32
cok 31
biz 28
git- 28
et- 26
gln 25
bir 24
nere 24
ders 23

Kelime f
elbise 23
Kitap 23
kardes 22
sac 22
yok 22
beyaz 21
siyah 21
baba 20
kirmizi 20
resim 20
smif 20
evet 19
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Kelime f Kelime f Kelime f
hava 19 yas- 19 canta 17
onlar 19 dolap 18 etek 16
renk 19 g0z 18 hay1r 16
servis 19 hangi 18 nasil 16
tekrar 19 merhaba 18 park 16

Tablo 4’te ABC Cocuklar i¢in Tiirk¢e Ders Kitabi Seti’ndeki A1.2 ders kitabinda en sik kullanilan ilk 50 kelimeye
bakildiginda ders kitabinda 10 kelime sunlardir: ve, var, ben, o, mi, bu, ev, dinle-, ne, yap-. Incelenen ders
kitabinda en sik kullanilan kelimeler i¢inde sifat ve zamirler ile fiiller yer almaktadir.

3.3. Incelenen Metinlerde Yer Alan Ikilemelere Yénelik Bulgular ve Yorum

Boliimde arastirma kapsaminda incelenen 2 ders kitabinda var oldugu tespit edilen ikilemelere ve ikilemelerin
kullanim sikliklaria yer verilmistir.

Tiirkge 6grenen yabanci ¢ocuklar igin hazirlanmis olan ABC Al.1 kitabinda yer alan ikilemeler Tablo 5. ile su
sekilde gosterilebilir:

Tablo 5. A1.1 Ders Kitabinda Yer Alan ikilemeler

fkileme f
hapur hupur 1
gule gule 1
Toplam 2

Tablo 5’e gore Tiirkge 6grenen yabanci ¢ocuklar i¢in hazirlanan A1.1 kitabinda 2 ikilemeye yer verilmis ve bu
ikilemeler birer kez kullanilmistir. Bu ikilemeler hapur hapur ve gile gile ikilemeleridir. Ders kitabinda
kullanilan ikilemelerin birbirini tekrar eden kelimelerle olusturulan ikilemeler oldugu goriilmektedir.

Tiirkge 6grenen yabanci ¢ocuklar igin hazirlanmis olan ABC A1.2 kitabinda yer alan ikilemeler Tablo 6. ile su
sekilde gosterilebilir:
Tablo 6. A1.2 Ders Kitabinda Yer Alan Ikilemeler
Ikileme
cik cik
151l 1511
sar1 sar1
Toplam

Wk EFP P —

Tablo 6’ya gore Tiirk¢e 6grenen yabanci gocuklar igin hazirlanan A1.2 kitabinda toplam 3 ikilemeye yer
verilmistir ve her bir ikileme yalnizca bir defa kullanilmigtir. Ders kitabinda yer alan ikilemeler cik cik, 151l 151
ve sart sari ikilemeleridir. Ders kitabinda kullanilan ikilemelerin birbirini tekrar eden kelimelerle olusturulan
ikilemeler oldugu goriilmektedir.

3.4. Incelenen Metinde Yer Alan Deyimlere Yénelik Bulgular ve Yorum

Bu boliimde ABC Cocuklar icin Tiirkge A1.1 ve Al.2 ders kitaplarinda yer alan deyimler ve bunlarin kullanim
sikliklari listelenmistir.

Tiirk¢e 6grenen yabanci ¢ocuklar igin hazirlanmis olan ABC Al.1 kitabinda yer alan ikilemeler Tablo 7. ile su
sekilde gosterilebilir.
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Tablo 7. Al.1 Ders Kitabinda Yer Alan Deyimler

Deyimler

tesekkiir etmek
afiyet olsun

hosca kalmak
memnun olmak
yerli yerinde olmak
Toplam

NP, PR W

Tablo 7’ye gore Tiirk¢e 6grenen yabanci ¢ocuklar igin hazirlanan Al.1 ders kitabinda 5 farkli deyimin yer aldigi
ve bunlarin toplamda 7 kez kullanildig1 goriilmiistiir. Incelenen ders kitabinda en sik kullanilan deyim tesekkiir
etmek deyimidir.

Tiirkge 6grenen yabanci ¢ocuklar i¢in hazirlanmis olan ABC A1.2 kitabinda deyimlere yer verilmediginden bu
kitap i¢in deyim tablosu olusturulmamustir.

3.5. Incelenen Metinlerde Yer Alan Atasozlerine Yonelik Bulgular ve Yorum

ABC Cocuklar igin Tiirk¢e Ders Kitab1 Seti Al1.1 ve A1.2 ders kitaplarinda atasdzlerine yer verilmedigi tespit
edildiginden atasozlerine yonelik bir tablo olusturulmamustir.

4. TARTISMA, SONUC VE ONERILER

Yapilan ¢calismada “Tiirk¢eyi yabanci dil olarak 6grenen ¢ocuklar i¢in hazirlanmis Tiirkce ders kitaplarinda yer
alan kelimeler nelerdir?” sorusundan hareketle Tiirk¢eyi yabanci dil olarak 6grenen ¢ocuklar i¢in hazirlanmis
ders kitaplarinda yer alan kelimelerin kullanim sikliklarini tespit etmek amaglanmistir. Bu amagla yapilan
calismada, ABC Cocuklar icin Tirkce Ders Kitab1 Setinde yer alan Al.1 ve Al.2 kitaplarinda kullanilan toplam
ve farkli kelime, ikileme, deyim ve atasozii sayist ve bunlarin neler oldugu tespit edilmistir.

Yabanci dil olarak Tiirk¢e 6grenen gocuklar i¢in hazirlanmis Al.1 ders kitabinda, 400’ farkli olmak (zere
toplam 2140 kelime kullanilmistir. Yabanci dil olarak Tiirkge 6grenen ¢ocuklar i¢in hazirlanmis A1.2 ders
kitabinda 600’i farkli olmak (zere toplamda 3174 kelime kullanildig: tespit edilmistir. Farkli kelime sayisinin
toplam kelime sayisia bolimi ile elde edilen kelime kat sayis1 her iki Kitap icin de incelendiginde, toplam
kelimeler i¢inde farkli kelimelerin kullaniminin yiiksek oldugu goérilmektedir. Elde edilen veriden, incelenen
ders kitaplarinda yer alan kelimelerin gogunlukla tekrar ettigi anlasilmaktadir. Kelimelerin siklikla tekrar
etmesinin sebebi incelenen ders Kitaplarinin seviyesinin Al seviyesi olmasidir. Bu seviyede Ogrenenlerin,
kelimelerin tekrarlarmi gorerek hizli ve kalici bir sekilde 6grenmeleri beklenmektedir. Benzer sekilde Al
seviyesindeki farkli ders kitaplarinda da kelimelerin siklikla tekrar ettigi goriilmektedir. Gocen’in (2016)
calismasinda Gazi Yabancilar i¢in Tiirkce A1l seviyesi ders kitabinda toplam 12468 ve 1871 farkl kelime sayis1
tespit edilmistir. Yeni Hitit Yabancilar I¢in Tiirkce A1 seviye ders kitabinda da toplam 13160 ve 2037 farkl: farkli
kelime sayis1 tespit edilmistir. istanbul Yabancilar I¢in Tiirkge Al seviyesi ders kitabinda ise toplam 11772 ve
1240 farkli kelime sayis1 tespit edilmistir. Gokmen’in (2021) ¢alismasinda da Van Yiiziincii Y1l Universitesi
Yabancilar i¢in Tiirkge A1 seviyesi ders kitabinda toplam 4439 ve 984 farkli kelime sayisi1 tespit edilmistir. Ders
kitaplarinda, siklig1 az olan kelimelerin de en az birkag kez tekrar etmesi 6grenenlerin daha fazla kelimeyi daha
hizl1 ve kalic1 bir sekilde 6grenebilmeleri i¢in yararl olacaktir.

Arastirma kapsaminda incelenen A1.1 Tiirkge ders kitabinda en sik tekrarlanan ilk 10 temel kelime “bu, ve, ne,
var, mi, ben, masa, dinle-, o, nere” kelimeleridir. Arastirma kapsaminda incelenen A1.2 kitabinda ise en sik
tekrarlanan ilk 10 temel kelime “ve, var, ben, o, mi, bu, ev, dinle-, ne, yap-" kelimeleridir. Bu kelimelerden “ve,
bir, bu” kelimelerinin, yazili Tiirk¢enin en sik kullamlan (Cal, 2015; Olker, 2011; Oztiirk, 2013) ilk 10 kelimesi
arasinda da yer aldig1 goriilmektedir. Bu kelimelerin disinda, incelenen ders kitabinda farkli kelimelerin de
siklikla kullanildiginin tespit edilmesi, ders kitaplarinin temasiyla iliskilidir. Kitaplarda siklikla var olan
kelimelerin tlrlerinin ise daha ¢ok isimlerden olustugu goriilmektedir. Bu durum Agik’in (2013), dili 6grenen
kisilerin hizl1 bir bicimde ihtiyaglarini karsilamak adina 6ncelikle isimlerin sonra ise fiillerin 6gretilmesi gerektigi
goriisiiyle uyumludur.
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Incelenen ders kitaplarinda, A1 seviyesindeki farkli ders kitaplarida bulunmayan yeni kelimelerin kullanildig
da tespit edilmistir. Incelenen ders kitaplarinda diger kitaplardan farkli olarak “cici, ¢izgi film, kaydirak, salincak
ve tahterevalli” gibi kelimelerin de sikliklari az olsa da kullanildigi gorilmistiir. Bu kelimelerin kitaplarda yer
almasi, incelenen ders kitaplarinin gocuklar i¢in hazirlanmis olmasiyla ilgilidir. Bu baglamda incelenen ders
kitaplarinin, ¢ocuklara diger kitaplarda olmayan yeni kelimeleri de kazandirdig sdylenebilir. Kelimelerin kalict
bir bicimde 6grenilebilmesi i¢in kullanim sikliklarinin arttirilmasi uygun olabilir.

Yabanci dil olarak Tiirk¢e 6grenen ¢ocuklar i¢in hazirlanmig A1.1 ders kitabinda farkli ve toplam olmak tizere 2
ikilemeye yer verilmistir. Bu ikilemeler “hapur hupur, giile gile” ikilemeleridir. Yabanci dil olarak Tiirkge
ogrenen ¢ocuklar i¢in hazirlanmigs A1.2 ders kitabinda ise toplam ve farkli olmak iizere 3 ikilemeye yer
verilmistir. Bu ikilemeler, “cik cik, 151/ 151l, sart sari” ikilemeleridir. Ders kitaplarinda yer alan ikilemelerin
birbirini tekrar eden ikilemelerden olustugu goriilmektedir. Bu durum, incelenen ders kitaplarinin seviyesinin A1l
seviyesi olmasiyla agiklanabilir ve ikilemelerin bu yapisinin Al seviyesi 6grenenleri i¢in uygun oldugu
sdylenebilir. Ders kitaplarinda var oldugu tespit edilen “giile glile” ikilemesinin Gazi, Gokkusag, Istanbul, izmir,
Lale ve Yeni Hitit olmak tizere toplam 6 farkli ders kitabinda da siklikla kullanildigi yapilan 6nceki ¢aligmalarda
da gorilmektedir (Aydin, 2015). Al seviyesi ders kitaplarinda, 6grenenlerin seviyelerine uygun olarak birbirini
tekrar eden kelimelerden olusan ikilemelere daha fazla sayida ve daha sik olarak yer verilmesi 6grenenlerin
kelime bilgisinin geniglemesine yardime1 olacaktir.

Yabanci dil olarak Tiirk¢e 6grenen ¢ocuklar i¢in hazirlanmis A1.1 ders kitabinda 5°1 farkli olmak iizere toplam 7
deyimin kullanildig1 goriilmektedir. Bu deyimler “afiyet olsun, hos¢a kalmak, memnun olmak, tesekkiir etmek,
yerli yerinde olmak” deyimleridir. Yabanci dil olarak Tiirkge 6grenen c¢ocuklar i¢in hazirlanmis A1.2 ders
kitabinda ise deyimlere hic yer verilmedigi tespit edilmistir. Incelenen ders kitaplarinda deyimlerin yer almadig
ya da ¢ok az sayida yer aldig1 anlagilmaktadir. Bu durum, incelenen ders kitaplarinin seviyesinin Al olmasiyla
iliskilidir. A1 seviyesinde, O6grenenlere deyimlerin kazandirilmasi beklenmemektedir ancak ders kitaplarinda
derin bir mecaz anlam i¢ermeyen deyimlere az sayida da olsa yer verilebilmektedir. Buna gére Al seviyesi Gazi
ve Hitit yabancilar igin Tiirkge ders kitaplarinda 1, Istanbul yabancilar i¢in Tiirkce ders kitabinda 2 deyimin yer
aldig1 tespit edilmistir (Gogen, 2016). Al seviyesi ders kitaplarinda, 6grenenlerin seviyelerine uygun olarak
gercek anlamindan ¢ok uzaklasmamis olan deyimlere daha fazla sayida ve daha sik olarak yer verilmesi
ogrenenlerin kelime bilgisinin genislemesine yardimci olacaktir.

Yabanci dil olarak Tiirk¢e 6grenen cocuklar i¢in hazirlanmis A1.1 ve A1.2 ders kitaplarinda atasdzlerine hig¢ yer
verilmedigi tespit edilmistir. Bu durum incelenen ders Kkitaplariin seviyesinin Al seviyesi olmasiyla
aciklanabilir. Al seviyesinde yabanci dil O6grenenlerin, mecaz anlam igermesi bakimindan atasézlerini
ogrenmeleri hedeflenmemektedir. Bu sebeple Al seviyesindeki farkli ders kitaplarinda da atasozii kullanimina
rastlanmamaktadir (Gogen, 2016; Gogen, Karabulut, Yildiz Memis ve Darama, 2020; Gékmen, 2019). Bununla
birlikte Al seviyesi ders kitaplarinda, ger¢ek anlamindan ¢ok uzaklasmamis, kullanim siklig1 yiiksek olan
kelimelerle olusturulmus kisa birkag atasoziine yer verilebilir.

Arastirma kapsaminda incelenen yabanci dil olarak Tiirkge 6grenen gocuklar i¢in hazirlanmig A1.1 ve Al.2 ders
kitaplarinda isim ve fiillerden olusan kelimelere, ikilemelere ve deyimlere yer verildigi tespit edilmistir. incelenen
ders kitaplarinin 6grenenlere yeni kelimeler kazandirma konusunda uygun kitaplar oldugu anlagilmaktadir. Ders
kitaplarinda yer alan s6z varliginin kullanim sikliginin yiiksek olmasi ise yeni kelimelerin hizli ve kalict bir
bicimde 6grenilmesine katki saglayacaktir.

5. BEYAN
Arastirma ve Yaymn Etigi: Yapilan ¢alismada “Yiiksekogretim Kurumlari Bilimsel Arastirma ve Yayin Etigi
Yonergesi”’nde uyulmasi belirtilen tiim kurallara uyulmustur. Yo6nergenin “Bilimsel Arastirma ve Yayin Etigine
Aykurt Eylemler” baglikli 2. boliimiinde belirtilen eylemlerden de higbiri gergeklestirilmemistir.
Etik Kurul izni Beyami: Bu arastirma dokiimanlar iizerinde yapildigindan etik kurul izni gerektirmemektedir.
Arastirmacilarin Makaleye Katki Oram1 Beyami: 1. Yazar katki orant: %60 (Arastirmanin problemini,
amaglarini, alt amaglarin1 olusturma, verilerin toplanmasi, verilerin analizi, arastirmanin gegerlik ve
giivenirligini saglama), 2. Yazar katki orani: %40 (Literatlr incelemesi, verilerin toplanmasi, verilerin analizi,
bulgularin sunumu, tartisma ve sonucun sunulmast)
Cikar Catismasi Beyani: Aragtirmacilar arasinda herhangi bir ¢ikar catigsmasi yoktur.
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Finansal Destek veya Tesekkiir Beyani: Bu ¢alisma i¢in herhangi bir kurumdan finansal destek alinmamustir.
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7. EXTENDED ABSTRACT

Words are one of the important building blocks of a language. For this reason, the word has multiple definitions.
It is possible to say that a word is a unit or a set of units that is formed by the combination of sound groups and
forming a semantic whole. Words are also at the core of language teaching. Teaching grammar and vocabulary;
use of language skills; Culture transfer is carried out through words. In this context, words are both an aim and a
tool in language teaching. Accordingly, it can be said that words have an important place in mother tongue and
foreign language teaching.

In the study, "What are the words in the Turkish textbooks prepared for children learning Turkish as a foreign
language?" Based on the question, it is aimed to determine the frequency of use of the words in the textbooks
prepared for children learning Turkish as a foreign language. The sub-objectives of this study are as follows:

1. What is the total and different number of words, reduplications, idioms and proverbs used in the analyzed
texts?

2. What are the words in the analyzed texts?

3. What are the reduplications in the analyzed texts?
4. What are the idioms in the analyzed texts?

5. Which are the proverbs in the analyzed texts?

The design of the research is case study, one of the qualitative research methods. Within the scope of the research,
2 textbooks, Al.1 and Al.2, included in the Istanbul ABC Turkish Teaching Set for Children, which were
published as 8 books in 2020, were examined. Data from textbooks were collected by document analysis method.
The analysis of the data was carried out on the MS Word document of the books that were transferred to digital
media. In the process of separating the word data into types, content analysis was used, and in the process of
determining the frequency of use of words, descriptive analysis was used. CIBAKAYA 2.3 program was used in
order to determine the frequency of use of words within the scope of the research.

In the Al.1 textbook prepared for children learning Turkish as a foreign language, a total of 2140 words, 400 of
which are different, were used. It has been determined that a total of 3174 words, 600 of which are different, are
used in the Al.2 textbook prepared for children learning Turkish as a foreign language. When the word coefficient
obtained by dividing the number of different words by the total number of words is examined for both books, it
is seen that the use of different words in the total words is high. From the data obtained, it is understood that the
words in the examined textbooks are mostly repeated. The reason why the words are repeated frequently is that
the level of the textbooks examined is Al level. At this level, learners are expected to learn quickly and
permanently by seeing the repetitions of words.
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In the A1.1 textbook prepared for children learning Turkish as a foreign language, 2 reduplications, different and
total, are included. It is seen that the reduplications in the textbooks consist of reduplications that repeat each
other. This can be explained by the fact that the level of the textbooks examined is Al level, and it can be said
that this structure of reduplications is suitable for Al level learners.

It is seen that a total of 7 idioms, 5 of which are different, are used in the Al.1 textbook prepared for children
learning Turkish as a foreign language. It has been determined that idioms are not included in the Al.2 textbook
prepared for children learning Turkish as a foreign language. It is understood that idioms are not included in the
examined textbooks or they are included in very few numbers. This is related to the fact that the level of the
examined textbooks is Al. At Al level, learners are not expected to acquire idioms, but idioms that do not have
a deep metaphorical meaning can be included in the textbooks, albeit in a small number.

It has been determined that proverbs are not included in the Al.1 and Al.2 textbooks prepared for children
learning Turkish as a foreign language. This situation can be explained by the fact that the level of the examined
textbooks is Al level. It is not aimed for foreign language learners at Al level to learn proverbs as they contain
metaphorical meanings.

It has been determined that words consisting of nouns and verbs, reduplications and idioms are included in the
Al.1 and Al.2 textbooks prepared for children learning Turkish as a foreign language examined within the scope
of the research. It is understood that the examined textbooks are suitable books for acquiring new words to
learners. The high frequency of use of the vocabulary in the textbooks will contribute to the rapid and permanent
learning of new words.

8. EKLER
Ek 1. Al1.1 Ders Kitabinda Yer Alan Temel Kelimeler ve Kullanim Sikliklar:

Kelime f Kelime f Kelime f
bu 149 bak- 16 eslestir- 9
ve 77 Ogrenci 16 lamba 9
ne 61 sen 16 simdi 9
var 55 canta 15 tekrar 9
mi 49 anne 14 yumurta 9
ben 48 de 14 bir arada 8
masa 45 degil 14 cocuk 8
dinle- 38 sinif 14 dokuz 8
0 35 su 14 dort 8
nere 34 araba 13 gun 8
bura 27 bir 12 koltuk 8
evet 25 kac 12 nasil 8
merhaba 25 cok 11 okul 8
kim 23 et- 11 park 8
ogretmen 23 kalem 11 resim 8
yok 23 kantin 11 silgi 8
ev 21 kirmizi 11 simit 8
hayir 20 uc 11 bardak 7
yaz- 20 bes 10 dolap 7
ad 19 cay 10 gorlis- 7
kitap 18 defter 10 kahvalti 7
oku- 18 sandalye 10 kap1 7
yasinda 18 sunlar 10 mavi 7
bunlar 17 yesil 10 mutlu 7
iyi 17 elma 9 on 7
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tarak
tatil
tavan
tavuk
taze
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Kelime f Kelime f Kelime f
teneffus 1 unut- 1 yazi 1
tereyagi 1 uta 1 yerli yerinde 1
terlik 1 vagon 1 yogurt 1
top 1 vapur 1 yolcu 1
torba 1 ya 1 yuz 1
tum 1 yapistir- 1 zil 1
ugur bocegi 1 yaz 1
Ek 2. A1.2 Ders Kitabinda Yer Alan Temel Kelimeler ve Kullanim Sikliklar

Kelime f Kelime f Kelime f
ve 110 onlar 19 kahvalti 11
var 107 renk 19 kim 11
ben 105 servis 19 sonra 11

0 91 tekrar 19 al- 10
mi 52 yas- 19 bunlar 10
bu 49 dolap 18 buyik 10
ev 40 g0z 18 dede 10
dinle- 38 hangi 18 gomlek 10
ne 38 merhaba 18 oda 10
yap- 37 canta 17 oyna- 10
anne 35 etek 16 pembe 10
Ogretmen 35 hay1r 16 saat 10
sen 33 nasil 16 sabah 10
bak- 32 park 16 soyle- 10
oku- 32 siz 16 sarki 10
okul 32 tisOrt 16 ver- 10
cok 31 ayakkabi 15 bahce 9
biz 28 cik- 15 de 9
git- 28 kag 15 iki 9
et- 26 pantolon 15 kahverengi 9
gun 25 yaz- 15 mizik 9
bir 24 ad 14 sar1 9
nere 24 araba 14 sort 9
ders 23 bin- 14 yil 9
elbise 23 soru 14 yliz 9
kitap 23 yesil 14 agac 8
kardes 22 cevap 13 arkadas 8
sag 22 el 13 bugiin 8
yok 22 her 13 eslestir- 8
beyaz 21 isaretle- 13 guzel 8
siyah 21 mavi 13 kalem 8
baba 20 sev- 13 kalk- 8
kirmizi 20 sapka 13 simdi 8
resim 20 gel- 12 tane 8
sinif 20 kedi 12 ye- 8
evet 19 oyun 12 bilgisayar 7
hava 19 bura 11 dikkat 7
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Kelime

en
hafta

in-

kantin
kulak
matematik
mevsim
sor-
tirkce
abla

aile

ay
bosluk
cevapla-
dis
doldur-
erkek
giy-
kelime
kis

konus-
kopek
masa
ogren-
ogrenci
silgi
televizyon
turuncu
uyu-

yaz mevsim
yika-

bes
bisiklet
giyin-
hafta sonu
ilkbahar
iyi

izle-

kas
kiyafet
kiglk

on

otur-
Odev
sonbahar
tamamla-
tezgahtar
tnite
yatak
yemek
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Kelime

yeni
yaru-
adli

agiz
ayak
babaanne
bebek
burun
cetvel
cumartesi
carsamba
corap
don-

duz
firgala-
gece
goriis-
goster-
ikinci

ile

is

kol

kos-
oyuncak
ornek
pazar
sal1
sokak

su
telefon
top

ue

ayni
bacak
banyo
besinci
birinci
boya-
ceket
cuma
cliimle
cicek
ciz-
dogum
esya

ev hanim
fen bilimi
genc
gez-

gir-
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Kelime

gor-

gri
giinaydin
haydi
hep
kalemtiras
kap1

kat
kemer
kiz
kitaplik
koku
market
mutfak
ocak
otobus
parmak
pazartesi
persembe
sicak
soguk
sur-
subat
tahta
teneffis
tesekkiir
ugurtma
uyan-
uzun
vlcut
yagmurlu
yazi
yelek
agustos
altmis
anlat-
aralik
avukat
ayir-
bana
bin

bit-
bulutlu
buyur-
calis-
cunku
dakika
dalgali
defter
degil
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Kelime

diz
doktor
dort
diisiin-
ekim
ela
eldiven
elma
eylil
gorsel sanat
giinesli
harita
hayat bilgisi
haziran
ic-
ingilizce
kagit
kardan adam
karli
kasim
kirk

kisa
kivircik
koltuk
lamba
mart
mayis
mont
mor

ne zaman
nicin
nisan
numara
ora
palto
pencere
program
rlizgarl
sana
sandalye
say-
say1
sekizinci
ses
sirala-
sisli

son
spor
takip
tamam
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Kelime

tarih

tat-

tat (duyu)
temmuz
tirman-
tim

tist

yedi
ylz-
zaman
abi
acaba
aksam
aktar-
aligveris
alt1
altinci
ama
amca
anneanne
ari

atla-
bagl
balon
basketbol
bagka
basla-
baslangic
bayrak
beraber
bile

bilgi
biraz
birlikte
boyun
bucuk
bulun-
buzdolabi
cici
cikolata
cilek
cizgi film
¢op kovasi
daha
day1

de-
degis-
ders programi1
dil
diyalog
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Kelime

doksan
dokuz
dokuzuncu
donuk
dosya
dérdinci
dur-
durak
duy-
dinya
duzelt-
eglenceli
elli

fiil
fransizca
futbol
gee
gemi
genis
gibi
gitar
gundiiz
glines
hakli
hala
harf
hasta
havuz
hayat
hazir
hediye
hem
hepsi
hirka

hic

ik

icin

ilag

ilk
ilkokul
insan

ip

isim

iste
iyilestir-
iz

kaban
kaginci
kalabalik
kalin
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Kelime

kar
karakol
kas

kay-
kaydirak
kazak
kisin

Ki

kokla-
kon-
konuk
kork-
kopek baligi
kuru boya
kus
kuyruk
lacivert
leylek
lutfen
magaza
mahkeme
makas
masal
mektup
meslek
mis
mutlu
muzisyen
nese
neseli
onuncu
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Kelime

otuz
odul
ogret-
on
Ordek
pabuc
papatya
parla-
pek
perde
polis
portakal suyu
rahat
resmi
sadece
salincak
sallan-
savun-
sehpa
sekiz
seksen
sira
simit
sinirli
sohbet
sozluk
sulu boya
sut
saskin
sey
tabak
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Kelime

tablo
tahterevalli
tani-
tarihi
tatil
tavan
tavsan
temiz
teyze
topuk
tost
tut-
ugur-
¢lncu
utdle-
Uzgin
yakin
yakis-
yaprak
yasa-
yatak odasi
yazin
yedinci
yetmis
yildiz
yirmi
yoksa
yorgun
yurt
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