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World Language Studies, Ankara Sosyal Bilimler Universitesi Yabanci Diller Fakiiltesi
tarafindan elektronik olarak yilda iki defa (Haziran ve Aralik) yayimlanan, hakemli uluslararasi
bir dergidir. Gerekli goriildiigii takdirde 6zel say1 ya da sayilar da yayimlanabilir. Yazarlardan
yayim licreti alinmaz. WLS, diinya dilleri, edebiyatlari, o dile ait kiiltiirler iizerine yogunlasan
ve tarih, dil, edebiyat, sosyoloji, kiiltiir iligkileri, dil egitimi ve uygulamali dilbilim gibi
konularin yer aldig1 Tiirkce ve Ingilizce dillerinde yazilmis 6zgiin akademik makalelerin,
makale ¢evirilerinin, kitap tanitim1 ve elestirileri gibi caligsmalar1 yayimlamay1 ve kamuoyu ile
paylasmayr amaglamaktadir. Dergimiz daha once bagka bir yerde yayimlanmamis ya da
degerlendirme asamasinda olmayan c¢alismalar1 kabul eder. Dergimizde yayimlanan yazilarin
bilimsel ve hukuki sorumlulugu yazarlarina aittir. Tiim yayimlanan yazilarin haklart WLS’e ait
olup yayincinin izni olmadan kismen veya tamamen basilamaz, ¢ogaltilamaz veya elektronik
ortama tasinamaz.
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World Language Studies (WLS) is a free, international, peer-reviewed, biannual (June &
December), open access journal electronically published by the Faculty of Foreign Languages,
Social Sciences University of Ankara. The journal may also include special issues. WLS aims
to publish original academic articles, article translations, book introductions, and reviews
written in Turkish and English, focusing on world languages, literatures, cultures, and on topics
such as history, language, literature, sociology, cultural relations, language education, and
applied linguistics. Our journal accepts studies that have not been published elsewhere or are
not at the stage of evaluation. The scientific and legal responsibility of the articles, article
translations, book introductions and reviews published in WLS belong to the authors. All
publication rights of the published works belong to the World Language Studies and may not
be published, reproduced or transferred to electronic media without the permission of the
publisher.
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Editorden
Degerli Bilim Insanlari,

Haziran 2021 itibariyle dergimiz World Language Studies’in (WLS) ilk sayisini sizlerle
bulusturmanin mutlulugu icerisindeyiz. Dergimiz, diinya dilleri, edebiyatlari, kiiltiirleri gibi
alanlarda ve disiplinler aras1 ¢alismalarda, teorik ve/veya uygulamali makaleleri yayimlayarak
yiiksek akademik standartlarda bilime katki saglamay1, meslek kuruluslari ve bireylerin ulusal
ve uluslararast gelisimlerine yardimci olmayi ve kiiresel bir bakis acisiyla 6zgilir bilimsel
diisiinceyi desteklemeyi amaglamaktadir. Acik erisim politikasini benimseyen dergimizin
icerigi tiim kullanicilara ticretsiz olarak sunulmakta olup dergimizin yayin dili Tiitk¢e ve
Ingilizcedir.

Dergimizin ilk sayisinda, degerli yazarlardan tarafimiza gelen c¢alismalar titizlikle ve
objektif bir sekilde alaninda uzman hakemler tarafindan incelenmis olup 3 makale, 1 Kitap
tanitimi ve 1 ¢eviri calismasini okurlarimizin istifadesine sunmaktayiz. Dergimizin ilk sayisinin
¢ikarilma asamasindaki onemli desteklerinden dolayr ASBU Yabanci Diller Fakiiltesi Dekani
Prof. Dr. ismail Cakir’a, ASBU Kurumsal Iletisim Ofisi’ne, derginin danisma kuruluna, editor
yardimcilarina, yazarlarina ve hakem olarak katkida bulunan degerli akademisyenlere tesekkiir
eder, saygilar sunarim.

Editor
Dr. Ogr. Uyesi Nurullah SAT
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Genel Kurallar

WLS’in yayn dili Tiirkge ve Ingilizcedir. Editorlerin uygun gérmesi halinde farkli
dillerden de makaleler yayimlanabilir.

Gonderilen makaleler, dil bilgisi kurallarina uygun olmalidir. Tiirk¢e ¢calismalarda giincel
Tiirk Dil Kurumu (TDK) Yazim Kilavuzu, yabanci dillerdeki yazilar i¢in o dilin dil
bilgisi kurallar1 esas alinmalidir.

Sisteme yiiklenen makalenin basinda Tiirkge ve Ingilizce dzet ve dzetlerin altinda 3 ila 6
tane anahtar kelime yer almalidir. Gonderilen 6zetler 200 kelimeden az olmamali ve 300
kelimeyi asmamalidir. Ana metin, sonug¢ ve kaynakea kisimlart mutlaka yer almalidir.
Ayrica, tim makalelerin sonuna genisletilmis 6zet eklenmelidir.

Dergiye gonderilen makaleler, yazar tarafindan iThenticate programinda taranmali; ve
aliacak benzerlik raporu herhangi bir filtreleme yapilmadan gonderilen makale ile
birlikte sisteme yiiklenmelidir. Cok disiplinli niteligi olan WLS, benzerlik orani ile ilgili
bir sinir vermekten kaginmaktadir. Raporlarin degerlendirilmesi Editor Kurulu'na aittir.
Makale, herhangi bir tez, konferans bildirisi ya da baska bir bilimsel ¢aligmadan
tiiretilmigse, makalenin basligina verilecek bir dipnotta belirtilmeli ve tiiretilen
calismanin ayrintilar1 (makale, tezden tiiretilmisse, calismanin bashgi ile

birlikte tiniversite, enstitiisii, anabilim dali ve danigsmanin adi; kongre veya
sempozyumda yayinlanmamis bildiriyse makalenin basligi, sunulma tarihi,
sempozyum/kongre adi) yer almalidir.

Bir arastirma kurumu/kurulusu tarafindan desteklenen calismalarda (BAP, TUBITAK,
Kalkinma Bakanlig1 vb.), s6z konusu kurumun/kurulusun ve projenin adi, varsa, tarihi ve
say1s1 dipnotla belirtilmelidir.

Kitap tanitim ve elestiri yazilarinda, s6z konusu kitabin kapak resmi ve kiinyesi (basim
tarihi, kaginci baski oldugu, basim yeri bilgileri) bulunmalidir.

Dergimize makale gonderen/gonderecek tiyelerin, kullanici kimlik bilgilerine ORCID
Numarasi'nt da eklemeleri gerekmektedir. ORCID ID'nin nasil alinacagi hakkinda bilgi

almak i¢in https://orcid.org/ adresini ziyaret edebilirsiniz.

Yazarlar ¢aligmalarini yayimlanmak iizere WLS’e gondermekle telif haklarini, Ankara
Sosyal Bilimler Universitesi biinyesindeki WLS’e devretmis olurlar. Yayimlanan
caligmalarin telif hakk: dergiye aittir ve referans gosterilmeden aktarilamaz.

WLS’de yayimlanan ¢aligmalarin bilimsel, icerik, dil ve hukuki sorumlulugu yazar/

yazarlarina aittir.
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General Publication Principles

The publication language of the WLS is Turkish and English. However, articles in

different languages can be published if the editors approve.

Submitted articles must comply with grammar rules. The studies written in Turkish should
be based on the current Turkish Language Association (TDK) Spelling Guide and articles
in foreign languages should follow the grammar rules of that language.

. At the beginning of the article uploaded to the system, there should be Turkish and
English abstracts and below them should be keywords consisting of 3-6 words. Submitted
abstracts should not be less than 200 words and should not exceed 300 words. The main
text, conclusion and bibliography parts must be included.

In addition, an extended abstract should be added to the end of all articles.

. Articles sent to the journal must be scanned by the author in iThenticate program, and the
similarity report must be uploaded to the system with the submitted article without any
filtering. Due to its multidisciplinary nature, WLS avoids placing a limit on the similarity

rate. Evaluation of the reports belongs to the Editorial Board.

If the article is derived from a thesis, conference paper or from other scientific studies, it
should be indicated in a footnote to the title of the article and the details of the derived
study (if the article is derived from the thesis, the title of the study, along with the name of
the university, institute, department and advisor; if the paper is not published in the
symposium or congress the title of the article, the date of presentation, the name of the

symposium / congress) should be included.

In studies supported by a research institution (BAP, TUBITAK, Ministry of Development,
etc.), the name of the institution / organization and the project and the date should be

indicated in a footnote.

In the book introductions and reviews, the cover image and tag (date of publication,

edition, place of publication) of the book in question should be included.

Members who send/will send articles to our journal must add their ORCID Number to
their user identification information. You can visit https://orcid.org/ for information about
how to get ORCID ID.
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10. By sending their works to our journal for publication, authors transfer their copyrights to
WLS. The copyright of the published works belongs to the journal and cannot be used

without giving reference.

11. Scientific, content-wise, and legal responsibility of the studies published in WLS belongs

to the author (s).
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Yazim Kurallar
1. Makale Microsoft Word ortaminda A4 kagidi formatinda yazilmalidir.

2. Kagit diizeni soldan ve sagdan 2,5 cm yukaridan ve asagidan 2,5 cm olacak sekilde

ayarlanmalidir.

3. Makalenin tiimii (yazar bilgileri, makale adi, 0zet, giris, basliklar, sonug, kaynakga)
“Times New Roman” yazi1 tipinde 12 punto ile yazilmali ve ¢aligmalar sag alt koseye

sayfa numarasi eklenerek gonderilmelidir.

4. Ozel bir yaz1 tipi kullanilmis yazilarda, yazar gonderi dosyasina dzel yazi tipi dosyasini

eklemelidir.

5. iIk baslik metnin yazildig1 dilde, 13 punto, ikinci baslik/basliklar 12 punto, tamami
biiyiik harflerle, ortalanarak ve koyu yapilarak yazilmalidir.

6. Ana baslik ve alt bagliklar, gerekli goriilmesi durumunda 1., 1.1, 1.1.2,1.3, 1.4

seklinde numaralandirilmalidir.

7. Tablo, resim ve sekiller sayfanin digina tasmamali ve i¢indeki yazilar 10 punto ve tek
satir araliginda olmalidir. Sekil ve tablolar numaralandirilmali ve igerigine gore

adlandirilmalidir.

8. Kaynak gostermede kullanilan format, APA (American Psychological Association)
olarak belirlenmistir. Alintilamalarda ve kaynak¢a kisminda yazarlar, Amerikan
Psikoloji Dernegi’nin yayimladigi Amerikan Psikoloji Dernegi Yayim Kilavuzu’nda
belirtilen yazim kurallarin1 ve formatini takip etmelidir. Ayrintili bilgi i¢in

bakiniz: http://www.apastyle.org/learn/tutorials/basics-tutorial.aspx. APA 6'nin

Tiirkge terclimesi i¢in liitfen tiklayiniz.

9. Kisaltma kullanimlarinda Tiirk Dil Kurumu Kilavuzu’nda yer alan kurallar esas

alinmalidir.

10. Dipnotlar, sadece yapilmasi zorunlu agiklamalar i¢in kullamilir ve MS Word
programinda “Basvurular > Dipnot Ekle” komutuyla eklenir. Buradaki atiflar da
parantez icinde yazarin soyadi, eserin yayin yili ve sayfa numarasi gelecek sekilde
diizenlenmelidir. Ornek: (Yilmaz, 2017, s. 13). Dipnotta kullanilan eser/eserler

kaynakcaya da eklenmelidir.
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11. Alintilar tirnak ic¢inde verilmeli; bes satirdan az alintilar satir arasinda, bes satirdan
uzun alintilar ise satirin sagindan ve solundan 1.5 cm igeride, blok halinde ve 1,5 satir
aralifiyla 1 punto kii¢iik yazilmalidir. Metin i¢inde gondermeler, parantez icinde

asagidaki sekilde yazilmalidir.

Almtilar: Makalede birebir yapilan alintilar tirnak i¢inde verilmeli ve alintinin sonunda

kaynagi parantez icinde APA kurallarina gore belirtilmelidir.

Kagit Boyutu A4 Dikey
Ust Kenar Bosluk 2,5¢cm
Alt Kenar Bosluk 25cm
Sol Kenar Bosluk 2,5cm
Sag Kenar Bosluk 2,5cm
Yazi Tipi Times News Roman
Yaz1 Tipi Stili Normal
Yazi Boyutu (normal metin) 12
Yazi Boyutu (dipnot metni) 10
Tablo-grafik 10
Paragraf Girintisi (Ilk Satir) 1cm
Paragraf Aralig Once 6 nk, sonra 0 nk (Tablo ve
grafiklerde 6nce ve sonra 0 nk)
Satir Aralig (1,5)
Kaynakga Asili ve girinti 0,63 cm, Hizalama: Her iki
yana yasla, Aralik 6nce 6 nk, sonra 0 nk,
satir araligi 1,15 cm.
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Author Guidelines

. The article should be written in Microsoft Word environment in A4 paper format.

The paper layout should be set as 2.5 cm from the left and right and 2.5 cm from the

bottom.

The entire article (author information, article name, abstract, introduction, titles,

conclusion, bibliography) should be written in "Times New Roman" font with 12 pt.

For articles with a special font, the author must add the special font file to the

submission file.

The first title should be written in the language in which the text is written, in 13 pt.,
The second heading / headings in 12 pt., All capital letters, centered and bold.

The main heading and sub-headings can be numbered upas 1., 1.1, 1.1.2,1.3, 1.4 if

deemed necessary.

Tables, pictures and figures should not extend beyond the page and the in-texts
should be 10 pt. and single line spacing should be used. Figures and tables should be

numbered and named according to their content.

The format used for citing references is designated as APA (American Psychological
Association). In the citations and the bibliography, the authors should follow the
spelling rules and format specified in the American Psychological Association's
Publication Guide published by the American Psychological Association. For
detailed information, see: http://www.apastyle.org/learn/tutorials/basics-tutorial.aspx.
Please click here for the Turkish translation of APA 6.

In the use of abbreviations, the rules in the Turkish Language Association Guide

should be followed.

Footnotes are used only for mandatory explanations and are added through
“References > Insert Footnote” command in MS Word program. The citations should
be arranged in a way that includes the author's surname, publication year and page
number in parentheses. Example: (Yilmaz, 2017, p.13). The work / works used in the

footnote should also be included in the bibliography.

Quotations should be given in quotation marks; quotations less than five lines should

be written between lines, and quotations longer than five lines should be indented 1.5

Xiii
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cm from the left and the right margin, in block form with 1.5 line spacing and 11

type size. References in the text should be written in parentheses.

Quotations: Direct quotations in the article should be given in quotation marks and at

the end of the quotation, the source should be indicated in brackets according to APA

rules.

Paper Size A4 Vertical
Top Margin 2,5cm
Bottom Margin 25cm
Left Margin 2,5¢cm
Right Margin 2,5cm
Font Times News Roman
Font Style Normal
Type Size (Regular Text) 12
Type Size (Footnote Text) 10
Table-graphic 10
Paragraph Entry (First Line) lcm

Paragraph Spacing Before 6 nk, after 0 nk (Table and
graphic — before and after 0 nk)

Line Spacing (1,5)

References Hanging and indentation 0.63 cm,

Alignment: Justify, Range before 6 nk,
then 0 nk, line spacing 1.15 cm.
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Telif Hakki Politikasi

Yayimlanmak iizere kabul edilen yazilarin biitiin yayin haklar1 WLS’e ait olup yayincinin izni

olmadan kismen veya tamamen basilamaz, cogaltilamaz veya elektronik ortama taginamaz.

Burada belirtilmeyen hususlarda karar yetkisi, WLS Yayin Kurulu’na aittir. WLS’de
yayimlanan c¢alismanin bilimsel ve hukuki her tiirlii sorumlulugu yazarina ya da yazarlarina

aittir.

oS0

WLS’de yayimlanan makalelerin telif hakki Creative Commons Atif-Gayriticari-Tiiretilemez

4.0 Uluslararasi Lisansi (CC BY NC ND) ile lisanslanmistir. Bu lisansa gore eser dergiye atif

verilerek indirilebilir ya da paylasilabilir ancak degistirilemez ve ticari amacla kullanilamaz.

Yayimlanan makaleler i¢in yazara telif licreti 6denmez.

Copyright Policy
All publication rights of the articles accepted for publication belong to WLS and they cannot
be partially or completely printed, reproduced or transferred to the electronic environment
without the permission of the publisher.

The decision-making authority on matters not mentioned here is the WLS Editorial Board. All
scientific and legal responsibility of the work published in the WLS belongs to the author or

authors.

OO0

The copyright of the articles published in the WLS is licensed under the Creative Commons
Attribution-Non Commercial-No Derivatives 4.0 International License (CC BY NC ND).

According to this license, the work can be downloaded or shared with reference to the journal,
but cannot be changed and used for commercial purposes. No royalty fee is paid to the author

for published articles.
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SIVAS DANS MOSAIQUE (HARMAN) DU POETE YAVUZ BULENT
BAKILER

SIVAS IN MOSAIC (HARMAN) OF THE POET YAVUZ BULENT BAKILER
Hamza KUZUCU”
RESUME

Bakiler est un poéte qui refléte la vision humaniste du monde dans son univers poétique. Il y
introduit des valeurs humaines, ainsi qu’une dimension historique de couleur locale. Dans
I’ceuvre de Bakiler, on trouve beaucoup d’informations sur la ville ou il est né et a vécu une
partie de sa vie. Ayant une place trés importante pour plusieurs poetes turcs, Sivas est
considérée comme une des villes ou 1’on distingue de nombreux exemples de poésie folklorique
anatolienne. En effet, Bakiler affirme a plusieurs reprises que ses premiers poémes ont été
inspirés de cette ville. En fournissant de bréves informations sur les ceuvres architecturales de
Sivas a partir d'études archéologiques, d'histoires de l'art et d'études historiques publiées en
francais, nous voyons que le poete partage des informations similaires avec des écrivains

étrangers dans ce domaine.

Dans la présente étude, on s’est intéressé plus particulierement au recueil de poémes intitulé
Mosaique de Bakiler. A travers ce livre de poésie on a pu analyser la pensée du poéte concernant
I’effet de I’histoire, de la géographie et du climat sur la psychologie et les attitudes de I’homme
sivasois comme la convivialité, la bravoure et le patriotisme. Le travail envisagé s’appuie sur

la critique sociologique.

Mots-clés : Yavuz Biilent Bakiler, Poésie, Harman, Sivas, Culture locale.

0z

YAVUZ BULENT BAKILER’IN HARMAN’INDA SiVAS

* Doktor Ogretim Uyesi, Sivas Cumhuriyet Universitesi, Edebiyat Fakiiltesi, Miitercim-Terciimanlik Boliimii,
hamzakuzucu@gmail.com, ORCID: 0000-0002-8244-0389.
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Milletlerin sosyal, siyasi, ekonomik hayatin1 ve yasadiklar1 kiiltiir degismelerini gelecek
nesillere aktaran 6nemli araglardan biri de edebiyattir. Edebiyat, genel olarak, bir milletin
tarihini, gelenek ve goreneklerini, yasam tarzini ve diislincesini konu edinir. Cumhuriyet
donemi sairlerden Yavuz Biilent Bakiler, ayn1 zamanda Hisar sairlerinden biri olarak da taninir.
Tiirk¢e’yi dogru kullanma konusunda hassasiyet sahibi bir edebiyat adami olarak taninan
Bakiler, siir, deneme, inceleme, biyografi ve gezi yazisi gibi pek cok tiirde eser vermis, iiretken
bir sair ve ayn1 zamanda yazardir. Insanin sahip oldugu degerleri, cografyasin1 ve tarihini
siirlerinde islemesi bakimindan Bakiler’i hiimanist diinya goriisiinii siirlerine yansitan bir sair
olarak yorumlamak da miimkiindiir. Bu itibarla onun siirlerinde dogdugu ve hayatinin bir
kismin1 yasadigi Sivas’a dair hayli veri bulunmaktadir. Sivas, Tiirk halk siirinin 6rneklerinin en
yogun olarak ortaya c¢iktig1 sehirlerden biridir. Bakiler siirlerinde ilk ilhamlarini bu sehirden
aldigin1 sodyler. Sivas’a ait mimari sanat eserleri hakkinda Fransizca olarak yayimlanan
arkeolojik, sanat tarihi ve tarih ¢aligmalardan kisa bilgiler verilerek sairin bu alanda yabanci

yazarlarla benzer bilgiler paylastigini gormekteyiz.

Bu c¢alismada malzeme olarak Bakiler’in toplu siirlerinin yer aldigi Harman adli eser
kullanilmis, bu eserdeki verilerden hareketle Sivas insaninin cana yakinligi, mertligi, insanlarin
tarih, cografya ve iklim ile iligkisi konularinda Bakiler’in diisiinceleri sosyolojik elestiri

yontemiyle analiz edilmeye ¢alisilmistir.

Anahtar Kelimeler: Yavuz Biilent Bakiler, Siir, Harman, Sivas, Yerel kiiltiir.

ABSTRACT

One of the important instruments transferring people’s social, political, economic lives and the
cultural changes they have been through to the future generations is literature. Literature
generally covers a nation's history, traditions, lifestyle and its notion as subjects. One of the
poets of the Republic period Yavuz Biilent Bakiler is also known as one of the Fortress poets.
Bakiler, known as a man of letters with a sensibility to use the Turkish language correctly, has
written in many genres like poetry, essay, review, biography and travel, he is a productive poet
and also an author. On account of his engravings of man's values, geography and history in his
poems, it is also possible to see him as a poet reflecting his humanist world view in his poems.
In this respect, about Sivas, the city where he was born in and spent a part of his life in, plenty
of data exists in his poems. Sivas is one of the cities where Turkish folk poetry's examples

intensively occur. Bakiler says in his poems he gets his first inspirations from this city.
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Providing brief information about the architectural works of Sivas from archaeological studies,
art history and historical studies published in French, we see that the poet shares similar

information with foreign writers in this field.

In this study, as a source the work Harman, where the collective poems of Bakiler take part, has
been used, with the reference to the data in this work amiability, courageousness of the people
of Sivas; Bakiler's opinions of man's relations with history, geography and climate have been

tried to analyze with the sociological criticism method.

Keywords:Y. Biilent Bakiler, Poem, Harman, Sivas, Local Culture.

INTRODUCTION

La littérature est l'un des éléments importants qui transmet aux générations futures les
changements sociaux, politiques, économiques et culturels. Les sujets de la littérature sont
inspirés de I'histoire, du mode de vie, des coutumes, de la pensée et des traditions d'une nation.
Yavuz Biilent Bakiler, poéte et écrivain turc, a écrit de nombreuses ceuvres littéraires ; poeémes,
essais, critiques, biographies et récits de voyage. Bakiler est un homme de lettres sensible au
bon usage de la langue turque. C’est un poéte qui refléte la vision humaniste du monde dans
son univers poétique. Il y introduit des valeurs humaines, ainsi qu’une dimension historique de
la couleur locale. Dans les textes poétiques du poete sivasois, on trouve beaucoup
d’informations sur la ville de Sivas ou il est né et a vécu une partie de sa vie. Ayant une place
trés importante pour plusieurs poctes turcs, Sivas est considérée comme une des villes ou ’on
distingue de nombreux exemples de poésie folklorique anatolienne. En effet, Bakiler affirme a
plusieurs reprises que ses premiers poémes ont été inspirés de cette ville. A travers Harman
(Mosaique) on a pu analyser la pensée du poete concernant 1’effet de I’histoire, de la géographie
et du climat sur la psychologie et les attitudes de ’homme sivasois comme la convivialité, la
bravoure et le patriotisme. Dans ce sens, nous pouvons dire que le travail envisagé s’appuie sur

la critique sociologique.

1- MOSAIQUE (HARMAN) DE YAVUZ BULENT BAKILER ET LA MUSIQUE
FOLKLORIQUE A SIVAS

D’abord, on peut dire deux mots a propos du titre « Mosaique », on sait que la traduction
du terme « Harman » est « Mélange » mais il faut opter le mot « Mosaique » au sens artistique

et poétique. Dans cet article, on se propose de parler des Sivasois et de la ville de Sivas qui ont
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une place importante dans le recueil de poémes Mosaique de Yavuz Biilent Bakiler. Afin de
mieux comprendre le sujet, il faut souligner tout d'abord l'importance de la poésie et de la
chanson folklorique a Sivas. Ensuite, il est nécessaire de parler brievement de la vie du poete.
La musique est I'un des sujets les plus importants de la culture. Elle représente la culture de la
société. Elle est transmise de génération en génération de maniére traditionnelle. La richesse de
la culture folklorique en Turquie a cré¢ une grande diversité dans la musique folklorique. Cette
richesse provient des profondeurs de I'histoire. L’ Anatolie a toujours été un carrefour tout au
long de I’histoire ou de différentes cultures se sont rencontrées et ont dialogué. Situé¢ en Anatolie
centrale, la ville de Sivas présente des caractéristiques musicales anatoliennes. Les chansons y
sont appelées « tiirkii », c’est-a-dire chanson populaire. Dans ce domaine artistique, les
« tiirkll » occupent une place singuliére. L’importance de ces chansons peut étre facilement
soulignée et confirmé en consultant le répertoire musical des archives de T¢lévision Radio
Turque (TRT). Aujourd'hui, sur 6400 chansons folkloriques répertoriées, plus de 600 chansons
viennent de la région de Sivas. Le nombre total de ces chansons est plus nombreux que celui
d’autres villes. Grace a leur caractére unique, leur nature colorée et leur richesse, les chansons
folkloriques de Sivas occupent une place particuliére dans la spheére musicale de la Turquie.
Parmi ces chansons nous voyons celle de Bakiler intitulée « Comprends-moi un peu, écoute-
moi un peu », le compositeur Erol Basara 1’a répertori¢e avec le numéro 16816 dans 1’archive

citée ci-dessus.
Sivas est l'une des plus grandes provinces de Turquie en termes de superficie territoriale.

Quand on parle de la musique a Sivas, on pense tout d’abord aux chansons folkloriques, aux
saz(s), aux « agiklar » c’est-a-dire les poetes folkloriques et lyriques ayant éclairé leur époque
sont considérés aujourd’hui comme des références et des sources de ces chansons. Parmi eux,
on peut citer ; Pir Sultan Abdal, Asik Veysel Satiroglu, Asik Ruhsati, etc. Ces poétes nous
reflétent leurs pensées, leurs valeurs culturelles, leurs croyances et leurs styles de vie de la

maniere la plus touchante.

2- BREVE BIOGRAPHIE DU POETE

Yavuz Biilent Bakiler est né le 23 avril 1936 a Sivas. Il termine son enseignement
primaire et sa classe seconde a Sivas. Il continue sa classe premiére a Gaziantep et le terminal
a Malatya. Il s'inscrit a la faculté de droit en 1955 et obtient son diplome en 1960. Apres son
service militaire, il commence a travailler pour la radio d'Ankara et présente de nombreux

programmes culturels. Apres plusieurs années de travail, il se sent obligé a démissionner de son
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poste a la radio. En 1968, il retourne dans sa ville natale ou il commence a travailler comme
avocat, mais étant juste et strict dans 1’exercice de son métier alors que ce milieu professionnel
¢tait plus ou moins dévasté par la corruption, il décide de mettre terme a son métier d’avocat.
En 1970, il essaie de s’engager dans la vie politique mais il n’y réussit pas. Ensuite, Bakiler
travaille au Ministere de 1'Agriculture, au TRT, au Ministére de la Culture et au cabinet du

Premier ministre. Il prend sa retraite en 1993 et s’installe a Istanbul a partir de 1994.

Dans I’ceuvre poétique de Yavuz Biilent Bakiler, Sivas signifie plus qu’un nom de ville.
Sivas, c’est les gens, l'histoire, la pauvreté, la nature et la beauté. Toutefois, on examine le

rapport de la poésie a I’enfance, a la culture et a la nature.

3- POESIE ET ENFANCE

Bakiler s'est intéressé a la poésie en ¢€coutant sa mere chantonner des chansons
folkloriques et des “asik(s)” de Sivas. A 1'école élémentaire, son instituteur I’encourage a écrire
de la poésie. Pendant sa jeunesse, il quitte Sivas pour Istanbul ou il envoie quelques poémes a
la revue littéraire “Tirk sanat1” (I’Art turc). Ses poeémes ont eu un succes qui 1’a incité a en
écrire davantage. Plus tard, il est connu comme 1'un des poctes de la période Républicaine et
également connu comme 1'un des poétes du cercle Hisar. En 2003, il publie “Harman”, recueil
de poémes dans lequel il réunit des textes déja publiés dans différentes revues. Le pocte passe
son enfance a Sivas dans une période ou la ville reflétait le petit paysage villageois d'Anatolie.
Bien que son pére soit fonctionnaire, il passe son enfance dans la pauvreté mais sa situation
s’améliore un peu dans sa jeunesse. Bakiler fait cas de sa situation sociale et de celle des enfants
pauvres pour la plupart, condamnés a travailler des leur jeune age. Il dénonce un crime social a
travers son écriture poétique d’une maniere qui touche le lecteur. Le pocte regarde ces enfants
avec pitié et tendresse pour exprimer ses sentiments de compassion et de colére. Il met 1’accent
sur la lutte des enfants dans la société sivasoise. Son poeme “Les pauvres enfants a Sivas” en
fournit un exemple réaliste. C’est un poeme « écrit avec des larmes » pour reprendre

I’expression du poete. On peut en lire I’extrait suivant :

Et les enfants pécheurs, les enfants coupables Ve giinahkar ¢ocuklar, su¢lu cocuklar
Je les regarde dans la salle d'audience Mahkeme salonunda bakarim dizi dizi

Ce crime est de notre faute, ce péché nous appartient | Bu sug bizim su¢umuz, bu giinah bizim
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Pardonnez-nous !
Innombrables comme des étoiles dans le ciel
Oh ! enfants solitaires et pauvres de ma patrie

Je vois que vous n’étes pas différents des épis

arraches !
Otez-moi mes yeux, otez mon ceeur
J'ai honte de vivre.

(Enfants pauvres a Sivas)*

Affedin bizi.
Gokteki yidizlar kadar sayisiz
Ah yurdumun kimsesiz ve yoksul ¢ocuklart

Anladim farkinmiz yok koparilmis basaktan!

Alin bu gozleri benden, alin bu yiiregi artik
Utaniyorum yasamaktan.

(Sivas’ta Yoksul Cocuklar)

En décrivant les enfants de Sivas, Bakiler nous révéle aussi la situation des enfants

d’Anatolie. Au lieu de jouer dans les rues, ces enfants sont marginalisés par la société. Ils

mendient pour survivre et gagner leur vie. Le pocte décrit leurs cris par les vers suivants :

Les enfants dans la cour de la mosquée Ulu a Sivas
Regardent aux alentours avec des yeux suppliants
Ils tendent leurs petites mains brunes :

- Mes oncles de la charité, mes oncles de la charité
Un enfant a coté de [’Hotel de ville

N’a que sa peau et ses 0s

Il dit en pleurant : « cirage et polissage a vingt-cing»

Mais il ne peut méme pas tenir la brosse a cirer.

(Enfants pauvres a Sivas)

! Les poémes sont traduits par moi-méme

Sivas’ta Ulu Cami avlusunda ¢ocuklar
Yalvaran gozlerle etrafa baka baka
Ac¢wyorlar kiigiik esmer avuglarini:
-Emmilerim sadaka! Emmilerim sadaka!
Hiikiimet konaginin yaninda biri

Bir kemik kalmus bir deri...

"Boya cila yimbes, boya cila yimbes "diye
aglyor

Ve daha fir¢a bile tutamiyor elleri.

(Sivas’ta Yoksul Cocuklar)
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4- CLIMAT ET LANATURE

Sivas, est située en amont du fleuve Kizilirmak. Le plateau sur lequel la ville a été batie
est a 1300 metres. En hiver son climat est la plus froide d'Anatolie centrale, ce caractere
climatique unique par rapport aux provinces environnantes. Ses mois d'hiver sont froids, longs
et neigeux, on y voit parfois une température -40 degrés. Avec le poéme suivant Bakiler nous
témoigne que les habitants de Sivas continuent leur vie luttant au froid rude dans des maisons

difficiles a y vivre :

Pensez ! Comment nourrir dix personnes a une table | Diisiin! Nasil doyarukh bir sofrada
on gasukh

Comment pouvons-nous nous réchauffer dans ce froid | Nasil isinurukh bu Suvaz ayazinda...
de Sivas
Le toit sous lequel nous vivons ne ressemble pas a Ev desen ev doéiil oturdugumuz
une maison
L’hiver c’est un toit de deécédé, en été c’est un | Gisin olii dami, yazin alagukh.
belvédere (Sivas Agudr - Sivas agiziyla soylem)
(Elégie de Sivas- sous forme de dialecte sivasois)

La ville, ou les individus sont nés et grandis, a une importance particuliere pour eux.
Quand une personne s'éloigne de sa ville natale il y ressent de la nostalgie et quand il regoit une
nouvelle touchante de ses proches ou des personnes aimées, il ressent du chagrin. Bakiler est
I’un de ces personnes qui refléte ces sentiments nostalgiques dans ses poémes. Ci-dessous, il

exprime son regret pour le climat hivernal de Sivas :

SIVAS HASRETI NOSTALGIE DE SIVAS*

Ne giizel seni sevmek boyle uzaktan Comme c'est beau de t'aimer de si loin

Ve seni diisiinmek bir cocuk hevesiyle... Et penser a toi avec l'enthousiasme d'un enfant ...

Her sabah yeniden ezan sesiyle Chaque matin de nouveau avec le son de I’appelle a la
priere

Miisliiman Miisliiman uyanan sehir Ville musulmane qui se réveille musulman.

Bir Selcuklu nakisinda seni bulmak ne giizel Quel plaisir de te retrouver dans une gravure
seldjoukide
Quel plaisir de t’entendre dans un son de chalumeau
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Ne giizel seni duymak bir ney sesinde
Sems-1 Sivasi 'nin miibarek tiirbesinde
Kandil kandil yanan sehir

Tiirkiilerin, halaylarin, cagirir beni uzaktan

Yiiregim hep, Mismil Irmak gibi tertemiz,
Nerde Cifte Minare 'miz, Gék Medrese 'miz?

Simsicak dualarla maziyi anan gehir...

Alaca karanhikta yoksul kagnilar

Aglar inim inim senin yerine

Tozlu sokaklarina, kerpicten evlerine
Bakarak kendinden utanan sehir

Tozunla, topraginla, yoksul kagnilarinla
Yilin alti ayinda yagip duran karinla

Ve soguk sularinla, serin riizgdrlarinla
Goziimde tiitiiyorsun can sehir.

Bir giin bir dervis gibi ¢ikip gelirsem eger

Goriirsem bir daha goniil goziiyle seni

Anla bir riizgar gibi yiiregimden gegeni

Ve sonra anam gibi sar beni Sultan sehir

Dans le tombeau saint de Sems-i Sivasi

Ville éclairée avec des lampes a huile.

Tes chansons, tes danses folkloriques, m'appellent de
loin

Mon cceur est toujours pur que le fleuve Mismil

Ou est notre Double Minaret, Médersa de Gok?

La ville qui se souvient du passé avec des prieres
chaleureuses ...

Dans la nuit tombante des pauvres chariots

Pleure a ta place avec de longs gémissements

Avec ta poussiére, ta terre, tes pauvres chariots

A honte de soi-méme en regardant

Avec ta neige qui tombe six mois de l'année

Ses rues poussiéreuses, ses maisons en pisé

Et avec tes eaux froides, tes vents frais

J'ai de la nostalgie a toi ville d’ame

Si un jour, si je viens comme un derviche

Si je te pouvais te voir, de nouveau avec les yeux d’ame

Comprend comme un vent ce qui se passe dans mon
ceeur

Et embrasse-moi comme ma mere ville Sultan

Comme on le sait, Sivas est la ville la plus froide et ou I’hiver dure le plus que dans les

autres villes de la Turquie. Bakiler exprime ce fait dans son poéme intitulé « Réalité

anatolienney ainsi :

Pendant l'hiver, étes-vous passés par train des villageS

lointains.

Avez-vous ressenti la frayeur de la tempéte de neige.

L’avez-vous subie dans les gares

(Réalité anatolienne)

K giinleri trenlerle gegtin mi uzak kéylerden

Gordiin  mii  dehsetini, tipinin  karin...

Cektin mi hi¢ acisint istasyonlarda

(Anadolu Gergegi)

5- LANOSTALGIE DES MONUMENTS HISTORIQUES
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Fondée par les Hittites vers 1500 av. J.-C., Sivas était, tour a tour, occupée par les
Assyriens, les Perses, les Byzantins, les Seldjoukides et finalement par les Ottomans. Elle était
d’une part un lieu de croisement des cultures. Actuellement nous y remarquons essentiellement
des architectures historiques Seldjoukides et Ottomans qui sont protégés et appréciés par les
sivasois. L’un de ces sivasois Yavuz Biilent Bakiler affirme que I'Anatolie est une grande et
belle région riche de culture et d’art turc. Dans son poéme intitulé « Douleur anatolienne », on

voit qu’il est fasciné par sa beauté ;

Anatolie, Anatolie, oh Anatolie ! Anadolu, Anadolu, oh Anadolu!
D'une part la beauté, la finesse et la splendeur Bir yandan giizellik, incelik ve nur...
A Sivas, Divrigi, Erzurum, Konya Sivas 'ta, Divrigi’'de, Evzurum’da, Konya’'da

Jai vu des colonnes minces, des fontaines, des | fnce  siitunlar  gordiim,  sadwrvanlar,

coupoles... kubbeler ...

D’une part, j’'ai vu des motifs gravés sur des marbres| Bir yanda oya gibi islenmis pembe mermer

roses

(Douleur anatolienne) | (4nadolu acist)

L'importance des valeurs historiques et culturelles de Sivas provient du fait que cette ville
est un centre d'éducation et de science important grace a son histoire dense. Il y a plusieurs
structures architecturales seldjoukides et ottomanes comme les mosquées et les médersas. Ces
monuments occupent une large place dans sa réflexion et son imaginaire poétique. Sivas est
I’une de ces villes anatoliennes ou apparait d’importants exemples sur 1’architecture historique.
Avec le premier vers « Comme c'est beau de t'aimer de si loin » de son poéme intitulé
« Nostalgie pour Sivas » il exprime son amour pour cette ville. Dans le méme poéme, il affirme

son admiration a I’égard des monuments historiques :

Quel plaisir de te retrouver dans une gravure | Ne giizel seni duymak bir ney sesinde

seldjoukide

O est notre Double Minaret, notre Médersa Gok? Nerde Cifie Minare 'miz, Gok Medrese 'miz?

(Sivas Hasreti) (Nostalgie  Sivas)
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6. LES MONUMENTS HISTORIQUES LES PLUS CITES DANS L’(EUVRE
POETIQUE DE BAKILER.

6.1. LA MOSQUEE ULU DE DIVRIGI

La mosquée Ulu et son centre médical sont des plus importants édifices d’Anatolie par
leur architecture et les gravures extraordinaires sur les pierres. Ce centre a été construit en 1229.
Il est composé d’une mosquée et d’un hopital, situés cote-a-cote. Les portes de ces édifices sont
ornées avec de multiples motifs tres attirants comme les motifs de tulipe et des aigles a double-
tétes symbolisant les Seldjoukides d’Anatolie. Clément Huart affirme qu’a Divrighi se trouve
le plus beau monument seldjoukide de toute la région. C'est une mosquée majestueuse, assez

bien conservée pour servir encore au culte.?

Il faut rappeler que ces deux monuments sont inscrits sur la liste du Patrimoine mondial
de P’'UNESCO en 1985.

6.2. LA MOSQUEE ULU

C'est I'une des plus anciennes mosquées d'Anatolie. Elle est classée comme 1'un des rares
exemples d'une grande mosquée de type panier en osier qui a un plan rectangulaire, un toit plat
et une cour avec trois entrées. Elle a été construite au début du XII°™® siécle. Cette mosquée est
considérée comme l'une des ceuvres les plus importantes de la période des Danishmends. Max

Van Berchem nous présente I’importance historique, architectural et de religieux ainsi :

« Ce vaste édifice, (...) est celui de la plupart des grandes Mosquées, dans tous les

pays musulmans, notamment de celles qui remontent aux premiers siécles de 1’Islam
et qui furent baties a ’imitation des premiéres Mosquées de I’Egypte de la Syrie et
de la Mésopotamie. (...) La tradition locale en rapporte la construction a Kaiqubad
ler ; le voyageur Ewliya ’attribue a Qylydj-arslan, (...) Quoi qu’il en soit, la grande
Mosquée parait étre le monument religieux le plus ancien de Siwas, a en juger par
son plan classique, son style primitif, sa situation centrale et sa fonction de Mosquée
cathédrale. »®

6.3. LA MEDERSA DE SIFAIYE

2 Clément Huart, Epigraphie Arabe d’Asie Mineure, imprimerie Paul le Maire, Paris, 1895, p. 551.
8 Berchem, Max Van, Corpus Inscriptionum Arabicarum, T.I. Sivas, Imprimerie de L’institut Frangais
d'Archéologie Orientale, 1917,p.4.
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Elle a été construite comme un hopital par le Sultan Selguk izzeddin Keykavus I. en 1217.
C'est I’'une des plus grandes constructions des sites médicaux et des hopitaux de Seldjoukides
en Anatolie. Cet hopital a été transformé en médersa en 1768 et elle a été utilisée comme
entrepot des fournitures pendant la Premieére Guerre Mondiale. Gustave Mendel, dans son

article Les Monuments Seldjoukides en Asie Mineure nous la présente comme suit :

« Les constructions seldjoukides (...) sont aujourd'hui encore 1'ornement de la ville
et elles y attireraient les voyageurs autant que celles de Konia, (...) la Chiffaiyeh,
hopital en 1217, appartient a 1'époque des grands sultans. Il en reste le portail et la
cour intérieure. (...) Au milieu du portique de droite, s'ouvre l'entrée du tombeau de
Kai Kéous, qui est d'une grande simplicité, mais décoré d'une tres élégante de faience
et de brique. » *

6.4. LA MEDERSA AVEC DOUBLE MINARET

Construite en 1271, cette Médersa a 2 minarets recouverts de céramiques vernissées et au
somptueux portail sculpté. Elle est 1'une des constructions les plus prestigieuses du centre de
Sivas a 1'époque seldjoukide. Concernant sa valeur artistique et son importance monumental
Albert Gabriel I’a classifie ainsi :

«(....) cette médressé qui faisait face a I'hdpital de Kaikawus, (...) était construit
suivant le méme type que 1'hopital voisin et que les autres médressés de Sivas. Les
dimensions de la fagade, la richesse du décor et I'habileté particuliére avec laquelle
il est exécuté, laissent penser que cet édifice était le plus important et le plus
somptueux des monuments de la ville seldjoukide. Il doit sa désignation actuelle de
Tshifte minare aux deux minarets de brique qui flanquent symétriquement le portail
d'entrée et qui sont conservés en partie. » °

6.5. LA MEDERSA DE BURUCIYE
La Médersa de Buruciye a été construite dans le centre de Sivas en 1271. C'est 1'un des
exemples les plus importants des médersas Seldjoukides en Anatolie avec sa robuste porte-
couronne et son portail orné de magnifiques motifs végétaux. Albert Gabriel affirme qu’avec
ses édifices Sivas €tait une ville prospére sous le regne de Kaikhusrau, en 1272. Il dit que « (...)
le fait qu'un simple particulier pouvait élever une telle médressé, montre quel haut degré de

prospérité Sivas avait atteint sous les Seldjoukides. »°

4Gustave Mendel, Les Monuments Seldjoukides en Asie Mineure, La Revue de L'art Ancien et Moderne, No:
130. XXIIl, Janvier 1908, Paris, p.120.

SAlbert Gabriel, Monuments Turcs d'Anatolie, T. II Sivas, Paris, E. de Boccard, Editeur, 1934, p- 151.
éAlbert Gabriel, p.155.
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6.6. LA MEDERSA DE GOK

Cette médersa se trouve au centre de Sivas. Elle est caractérisée par une architecture
exceptionnelle avec son ornement et ses carreaux turquoises qui ont donné a cette médersa le
nom de Médersa de Gok. Ses minarets offrent un festival de moulures et reliefs sculptés. En
dehors de cette médersa qui est en restauration depuis plus de 20 ans, les autres médersas sont
actuellement considérées comme des lieux touristiques a Sivas. Nous voyons, ci-dessous, que
cette médersa a provoqué une admiration exceptionnelle chez le maréchal de Moltke quand il

I’a visitée le 11 mars 1838 :

«Je n'ai vu nulle part, (...), une richesse de sculptures comparable a ce qu'offre la
facade de la mosquée turque. Chaque pierre est une ciselure faite avec le plus grand
art. Le portail est tout ce que I’on peut imaginer de plus gracieux, de plus élégant, de
plus magnifique ; des guirlandes de fleurs, des feuilles et des arabesques couvrent la
moindre surface, et pourtant le tout fait un effet des plus harmonieux.»’

CONCLUSION

La poésie a une trés grande place dans la société turque. Elle reflete la beauté et la richesse
de la langue. Dans cette ¢tude, nous avons remarqué que Bakiler est 1'un des poctes qui a réussi
a appliquer les regles esthétiques de la poésie, ses pensées et ses sentiments dans le domaine
poétique avec une approche réaliste sans se rompre avec la tradition poétique turque
d'aujourd'hui. Il en est ainsi de 1’écriture poétique de Bakiler qui met en avant ’inscription de
la mémoire dans la société a travers son ceuvre. D'autre part, I’auteur de « Harman » transmet
aux lecteurs son grand attachement aux valeurs ainsi qu’aux traditions authentiques de sa ville

natale.

’Moltke, Helmuth von, Lettres du maréchal de Moltke sur 1'Orient (2¢ édition) / traduites par Alfred Marchand,
Edition Librairie Sandoz et Fischbacher, Paris,1877, p.162.
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EXTENDED ABSTRACT

One of the poets of the Republic period Yavuz Biilent Bakiler is also known as one of the
Fortress poets. Bakiler, known as a man of letters with a sensibility to use the Turkish language
correctly, has written in many genres like poetry, essay, review, biography and travel, he is a
productive poet and also an author. On account of his engravings of man's values, geography
and history in his poems, it is also possible to see him as a poet reflecting his humanist world
view in his poems.In this respect, about Sivas, the city where he was born in and spent a part of
his life in, plenty of data exists in his poems. Sivas is one of the cities where Turkish folk
poetry's examples intensively occur. Bakiler says in his poems he gets his first inspirations from
this city. Bakiler’s family came from Azerbaijan to Turkey two hundred years ago: First to
Maras then to Sivas’s county Giiriin thereafter settled in Sivas’s city center. And Békiler drew
his first breath in Sivas, in 1936. In his childhood, he has experienced very big problems, His
father worked as a Civil Registry Manager, and his mother was a housewife. Bakiler spent his
childhood listening to the folk poets and the stories there were told him by his mother. In the
land of Sivas have lived hundreds of folk poets, Sivas is a very rich city on account of folk
poetry. The stories that Bakiler listened to from our folk poets and the stories and the folk songs
that he listened to from his mother drew him up to the folk poetry. His interest into poetry
continued, and the poems that he had written were accepted at the magazines in Istanbul.

Thereafter he published all the poems that he had written since 1953 as four different
books; Loneliness, With You, Veil, Mosaic (Harman). Then he collected these into one book
titled Harman.

Nowadays, Bakiler is one of the biggest defenders of the Turkish language. As well as
being an intellectual using the Turkish language decently, he is also a good orator. He has been
known as the foreign poet. It is possible to see his yearning to his home. He has frequently
expressed his love to Sivas in his poems and writings, and he has remarked that Sivas has got a
different place in his heart. The anthology work which is about Sivas titled Poem to Sivas is a
consequence of this love. In his many speeches subjects about Sivas stand out. In General, his
reputation “Foreigner and Hankering’s Poet” particularly results from the fiery poems he has
written to dedicate to Sivas and to Turkey. In the study in which we gave our all to analyze the
geography of Bakiler’s poems we analyzed the subjects of amiability, courageousness of the
people of Sivas; man's relations with history, geography and climate. We supported the
conclusions in order to refer to the work Harman and to give sample verses. In Bakiler’s poetry
book Harman reside poems about Sivas and the people of Sivas. In the poems where he put the
humans at the heart of, Bakiler does not discuss Anatolia as an absolute geography; he also
relates elements such as civilization, culture, religion, history, and architecture. He utters the
effects of bitter experiences in his poems such as the incident of Turkish people’s culture
change, poverty and ignorance. Békiler, in his poems, connects the period in which he lives
with past by depicting the cultural values of Sivas. The poet longs for the beautiful days he
spent in Sivas and thinks it is not possible to give up on the history of cities like Sivas. The
poet, in his work Harman, utters Anatolian cities’, especially Sivas’s, the city in which he lived
a long time, poverty, loneliness and problems. Providing brief information about the
architectural works of Sivas from archaeological studies, art history and historical studies
published in French, we see that the poet shares similar information with foreign writers in this
field.
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In his work Harman, Bakiler successfully reflected the social lives of the people of this
city and the city’s history by wandering the poor neighborhoods from one end to another. In
this respect, about Sivas, the city where he was born in and spent a part of his life in, plenty of
data exists in his poems. Sivas is one of the cities where Turkish folk poetry's examples most
intensively occur. Bakiler says in his poems he gets his first inspirations from this city. In this
study, as a source the work Harman, where the collective poems of Bakiler take part, primarily
the poems titled Poor children in Sivas, Lament of Sivas, Sivas homesicknessand the Anatolian
truth have been used, with the reference to the data in this work amiability, courageousness of
the people of Sivas; Bakiler's opinions of man's relations with history, geography and climate
have been tried to analyze with the sociological criticism method.
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JAMES JOYCE’UN SANATCININ BIR GENC ADAM OLARAK PORTRESI
ISIMLI ROMANININ EDEBiI COZUMLEMESI VE CEVIRISININ
ESDEGERLIK KURAMI CERCEVESINDE DEGERLENDIRILMESI

THE LITERARY ANALYSIS OF THE NOVEL PORTRAIT OF AN ARTIST AS A
YOUNG MAN AND THE EVALUATION OF ITS TRANSLATION IN TERMS OF
EQUIVALENCE THEORY IN TRANSLATION STUDIES

Neslihan PARLAK”

Murat OZCAN”
oz

Ingiliz Edebiyatinin kiilt eserleri arasinda yer alan roman, diinyaca iinlii irlanda asilli
yazar, kalemi giiclii sair, aslen bir 6gretmen ve de edebiyat elestirmeni olan James Joyce
tarafindan kaleme alinmis ve tagidigi otobiyografik 6zelliklerle de diinya edebiyatina mal olmusg
bir eserdir. Romanin bagkarakteri olan Stephan Dedalus’un bir sanatkdr olma yolundaki
stireglerini ve gelisimini, benlik arayisini, i¢sel ¢atismalarini ve otoriteye baskaldirisini anlatan
yazar bir yandan da kendi genglik yillarmin gectigi 19. yiizyilin sonlarindaki irlanda toplum
yapisini ve sosyal yasantisini, bireyin yasam ve dilisiinme bicimini etkileyen dénemin siyasi,
dini ve toplumsal portresini ince ayrintilarda okuruyla paylagmaktadir. Yapilan literatiir
taramasina gore simdiye kadar bu eserle ilgili pek ¢ok calismanin yapilmis oldugu; ancak bu
calismada yapilmasi planlandig1 iizere hem edebi ¢oziimleme g¢alismasinin hem de g¢eviri
elestirisinin bir arada yapildig1 kapsamli bir ¢alisma bulunmadigi gézlemlenmistir. Yapilan
caligmalarin genel olarak kitapta kullanilan imge ve motiflere ya da karakter analizine yonelik
oldugu tespit edilmistir. Bu ¢calismada, otobiyografik 6zellikler tasiyan bu eserin 6ncelikle edebi
bir ¢oziimlemesi yapilmaya calisilmistir. Ayrica, Tiirkge ¢evirisi Murat Belge tarafindan
yapilmis olan bu eserin letisim yaymlarindan ¢ikan 2011 baskisi igerisinden alman cesitli
orneklerle ¢eviribilimde esdegerlilik kuramina gore bir degerlendirmesi yapilarak bu ceviri
eserin Toury’nin esdegerlik kuramina uygun oldugu tespit edilmistir.

Anahtar Kelimeler: Sanatg1, Portre, Céziimleme, Ceviri, Esdegerlilik

ABSTRACT

The literary work is among the cult works of English Literature, and is a world literature work
with its autobiographical features, was written by James Joyce, who was a world-famous Irish-
born writer, successful poet, originally a teacher and literary critic. Describing the processes
and development of Stephan Dedalus, who is the main character of the novel on the way of
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becoming an artist, his search for self, and his inner conflicts, the author in addition examines
and shares the Irish social structure and life and in addition to the political, religious and social
portraits of the period that influenced the life and way of thinking of the individual at the end
of 19" century when he spend his youth. In the literature review of the studies on this work, it
is observed that many studies have been carried out on this work so far, but none comprehensive
study has been observed in which both literary analysis and translation criticism are conducted
together as planned to be done in this study. It is determined that the studies carried out on this
literary work focus on the images, motive sor on the character analysis of the book. In this
study, firstly a literary analysis of the work that has autobiographical features has been tried to
be made. Then an evaluation of its Turkish version that is translated by Murat Belge and
published by Iletisim Yayinlar1 (2011) in terms of equivalence theory in translation studies has
been made and it is determined that this translation work is in accordance with Toury’s
equivalence theory according to the overall samples taken from the book.

Keywords: Artist, Portrait, Analysis Translation, Equivalence

1. GIRIS

Edebi ¢oziimlemeler edebi eserlerin pek cok yontem, metot ve kritere gore ele alinip
degerlendirilmesi sonucu yapilan c¢alismalardir. Edebiyat ile g¢eviri ¢alismalarinin birbirine
kaynagik baglar1 geregi edebiyat-ceviri-kiiltiir ogelerini birbirinden ayr1 ve de bagimsiz
degerlendirmek miimkiin degildir. Edebi metin ¢6ziimlemesi yapan caligsmalarin geneli eseri
sadece edebi kriterlerine gore ele almaktadir ve ¢alismanin hareket noktasi da bu baglamda
spesifik bir karakter analizi, eserdeki tema elestirisi, imgesel anlatim, vb. gibi konularla sinirl
kalmaktadir. Benzer sekilde ¢eviri eserlerle ilgili caligmalarin geneli de eserin edebi boyutunu
ele almamis yalnizca geviri ve geviri kuramlar agisindan degerlendirmesini yapmistir. Ancak
1970’li yillardan sonra bilimsel bir zemine oturtulmaya calisilan ceviri elestirisi kaynagi
olusturan orijinal metin ile hedef metnin karsilastirilarak bir ¢éziimlemesinin yapilmasini
gerekli kilar. Karsilastirma ¢eviri metinler iizerinde de yapilabilir (Unsal, 2017, s. 244). Bu
eserle ilgili olarak bu ¢alismada literatiir taramas1 edebi ¢oziimleme, ¢eviri ve kiiltiir 6gelerinin
tiimiiyle ilgili olabilecek sekilde ¢ok boyutlu olarak yapilmis ve ¢alismanin zemini bu sekilde

cok boyutlu olarak hazirlanmaya ¢alisilmistir.

Calismamizin konusu olan kitap -Sanat¢inin Bir Gen¢ Adam Olarak Portresi- ¢oklu
okuma yoOntemleriyle okunmus, metnin sinirlarina bagli kalmaksizin bir degerlendirmesi
yapilmaya calisilmistir. Bunu yaparken, eseri konu edinmis olan dnceki ¢alismalar taranmis ve
ortak yonler ile farkliliklar iizerinden ¢alisma konumuz desteklenmeye ¢alisilmistir. Kitabin
cesitli boliimlerinden alintilar yapilarak 6rneklem yontemiyle bu calismada yer alan ifadeler

daha somut ve anlasilir hale getirilmeye ¢aligilmistir. Calismanin devaminda detayli olarak ele
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alindig iizere kitabin dili ve anlatimi ¢ok boyutludur, ele aldig1 konular ve/ya sorunlar ¢ogu
kez bireysel gibi goriinmesine karsi daha ¢ok toplumun geneline yonelik, sosyolojik boyutu
agir basan konulardir. Baskarakter Stephan Dedalus ve onun yasadigi sosyal-ekonomik-
psikolojik gelisim ve ¢atisma siirecleri ve dolayisiyla karakterin yasadigi ¢oziilme asamalari
Stephan iizerinden anlatilmakta ancak toplumdaki her bir bireyin yasayabilecegi durumlar
olmas1 nedeniyle tiim toplumu ilgilendirir niteliktedir. Kitabin bireyden hareketle tiim toplumu
ilgilendiren konular1 ele almasi, bir karakterin gelisim siireclerinden hareketle aslinda iginde
yasanilan toplum ve déonemin de bir portresinin ¢iziliyor olmasi ile yazarin kitapta 6zelden

genele ulagan bir timevarim yontemi kullandig: ileri stirtilebilir.

Eserin igerik olarak birden fazla ilgilendigi konu alani olmasi nedeniyle ¢éziimleme
yaparken tek bir okuma yonteminden yararlanmak yetersiz kalacagindan, birden fazla okuma
yontemiyle okumasi yapilmistir. Edebi ¢oziimleme yapilabilmesi i¢in gerekli olan okuma
yontemlerinden: karakterin i¢sel gelisimini ruh halini ve ¢atigsmalarini ¢gikarim yapabilecegimiz,
baskarakter acisindan degerlendirebilecegimiz psikolojik okuma ydntemi ve yar1 otobiyografik
ozellikler tasimasi nedeniyle yazarin kendi hayatindan benzer kesitler bulabilmek, eserin
biyografik ozellikler tasidigi savini destekleyebilmek i¢in biyografik okuma, eserin ayni
zamanda yazildig1 donemin de bir portresini ¢iziyor olmasi nedeniyle, toplumsal yapiyi,
donemin Irlanda’sinda sosyal iliskileri anlayabilmek icin sosyolojik iligkilerin gdzlemlenip
coziimlenebilecegi sosyolojik okuma yontemi kullanilmistir. Bdylece c¢oklu okuma
yontemlerinden yararlanilarak okunan romanin Murat Belge tarafindan ¢evirisi yapilmis olan

eser edebi agidan nitelikli bir eser olarak degerlendirilebilir.

Calismanin ayrintilarina gegmeden Once eserin yazari olan James Joyce’u tanimak
eserde verilen biyografik 6zellikleri anlayabilmek ve baskarakterin yazara olan benzerliklerini

kavrayabilmek agisindan yararli olacaktir.

1. YAZARIN BIYOGRAFISI
James Augustine Aloysius Joyce, 19. yy. sonlarina dogru, Sanayi Devriminin ardindan
tim diinyada insanlarin kimlik arayislarinin ve evrende insanin yeri tartismalarinin moda
oldugu yillarda, 1882 yilinda kendi yazininda pek ¢ok eserine konu olacak olan Irlanda’nin
baskenti Dublin’de dogmustur. Yazarin ¢ocuklugu ve gencligi Irlanda’da gegmistir. Cok
cocuklu bir ailenin ilk cocugu olarak dogmustur. Ailesi, babasinin giderek artan alkol sorunu

nedeniyle ailece maddi sikintiya diismiisler, 6deyemedikleri kiralar nedeniyle siirekli ev
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tasimak durumunda kalmistir. Bu durumun onun ilerleyen yaslardaki hayatini etkiledigi,
kendini hicbir yere ait hissedememesine neden oldugu diisiiniilmektedir. Henliz 6 yasindayken
yatili okula gonderilmistir. Sonra ailevi nedenlerle bir siire annesinin de destegiyle evde egitim
gormiis ve kendini gelistirmistir. Erkek kardesiyle birlikte donemin en iyi okullarindan biri olan
Belvedere College isimli bir Cizvit! okuluna gitmislerdir. Cok basaril1 bir dgrencilik gegiren
Joyce’un Katoliklige olan inang baglarinin burada zayifladigina inanilmaktadir. Burada bol bol
okumustur, hem de i¢inde yetistigi Cizvit 0gretilerinin onaylamadigi kitaplar kendi okuma
listelerinin basinda gelmektedir. Bu okumalarin da etkisiyle i¢inde yasadigi aydinlanma onu
kendi okul arkadaglariyla zaman zaman goriis ayriligina diistirmiistiir. Yazin hayatina deneme
tiiriiyle baglayan yazarin ilk denemesinin 18. yas gliniinde Londra'da yayimlanmasinin ardindan
kendine ve kalemine olan inanci artmis ve ¢evresindekileri de kendine inandirmistir. Joyce,
yazininda birbirine karsit olan simgecilik ve gercekeilik unsurlarini ustalikla harmanlar ve bu
yonilyle cagdaslarinin yazin 6zelliklerinden ayrilir ve boylelikle onun yazdiklar1 6zgiinlesir.
Eserde kullandig1 biling akist teknigi ile karakterin zihinsel siiregleri ustalikla verilmistir. Bu
teknik onun yazinini 6zgiinlestiren unsurlarin arasinda en bagsta gelir.

Birinci Diinya Savasi ve donemin zorluklarini da deneyimlemis olan yazar,
Ozgurliik¢ii hayat felsefesi nedeniyle hicbir kural ya da 6gretinin altinda yasamak istemez ve
kim bilir belki de bu sebeple evlilik fikrine de karsidir. Belki de bu sebeple ancak ellili
yaslarindan sonra evlenir ve ¢ocuklar1 olur. Hayati, yasadigi donemin ve hayati boyunca gesitli
sebeplerle deneyimledigi maddi zorluklarin ¢alkantisiyla gecen yazar 1941°de, 1. Diinya Savasi

nedeniyle tasinmak zorunda kaldig1 Ziirih’te hayata veda eder.

Meryem Asilalmaz tez g¢alismasinda, 12. yiizyildan beri Ingiliz kolonisi olan
[rlanda’nin 18. yiizyil itibariyle 6zgiirlesme hareketlerinin filizlenmeye basladigni, bu sirada
ekonomik ve siyasi buhranlar yasandigini, Ingiltere’nin sémiirgeci baski politikasi ile iilkeye
getirdigi Protestan gd¢menlere dagittigi tarim arazileri nedeniyle iilkede Katolik-Protestan
catismalarinin fitilini atesledigini ve boylece asir1 kitlik ve yoksulluk yasanmasina neden
oldugunu belirtmektedir (akt. Temel, 2018, s.343). Bu kitlik ve getirdigi zor yasam kosullar1
karsisinda Ingilizlerin sergiledigi umarsizlik ve Avrupa’nin diger iilkelerinde yayginlasan siyasi
Ozgiirliik ve fikri hareketler, halkin somiirgecilige karsi nefretini artirmis iilkede bagimsizlagma
hareketlerini ve ihtilal siirecinin hakli gerekliligini ortaya ¢ikarmistir (Temel, 2018, s. 343).
[rlanda’nin iilke olarak deneyimledigi buhranl siireg Joyce’un hayatmin buhranli arayislarla

gecmesinin temel nedenidir. James Joyce oldukga {iretken bir yazar olmakla birlikte eserleri

! Cizvit: Katolik Tarikatlarindan biri olup Tiirkgede Isa’nin Askerleri olarak bilinir.
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diinya edebiyatinda oldukca sevilmistir. Hayati1 boyunca kaleme aldig bilinen 41 eserinden en

bilindik eseri ¢aligmamiza konu edindigimiz romanidir.

2. KITABIN OZETI

Yazar James Joyce kariyerinin ilk yillarina rastlayan yaklasik on sekiz yillik bir siireyi
Sanatcinin Bir Gen¢ Adam Olarak Portresi ni yazmaya ve yayimlatmaya harcar. {1k yazdiginda
bu kitab1 Stephan Hero adiyla yayimlatmak ister ancak pek ¢ok denemesi yayimn evlerinden
aldig1 olumsuz yanitlar karsisinda sonugsuz kalir. Birka¢ boliimiinii yazdiktan sonra bu kitabi
yazmaya ara verir. Dubliners kitabin1 yazmaya baglar ancak Amerikan yazar, sair ve ¢evirmen
olan yakin arkadasi Ezra Pound’un destegiyle portreyi yazmaya devam eder (Bulson, 2006, s.
47-48). Tamamladig1 eserin boliimleri 1914 yilinda bir dergide yayimlanir ve iki yil sonra da
Amerika’da kitap seklinde basilir. Ik baskisinin Amerika’da yapilmasinin sebebi, eserin

bilindik edebi formlardan farkli yazilmis olmasidir.

Romanda baskahramanin deneyimledigi zihinsel siire¢ler {izerinden kendini bulmasi,
sanat¢1 olma arzu ve ¢abasinda olan karakterin kendi degerleri ve anlama bi¢imiyle toplumun
dayattig1 kurallara karsi yasadigi catisma ve bagkaldiri, islenen ana temalardir. Kitap
cogunlukla psikolojik siirecleri ¢cevresel betimlemeler ve karakter diyaloglari ¢cergevesinde igsel
siirecleri anlatan bir yapidadir. Bu nedenle Ingilizcede motion olarak nitelenen eylem ve
olaylarin bol oldugu bir icerige sahip degildir. Yine de kitabin bdliimlerinin ana hatlariyla

icerigine deginmek eserin kolay anlasilmasi acisindan yerinde olacaktir.

Toplam bes boliimden olugan bu roman Stephan’in bebek sayilabilecek yaslarinda bir
masal anlatistyla baglar. Bu giinler mutlu giinler olarak imlenir. Ailesiyle beraber
Colongowes’de yasamaktadir. 6 yasinda yatili okula gonderilir, romanin temas: buradan
itibaren sekillenmeye baglar. Burasi kati egitimiyle bilinen bir Cizvit okuludur. Okuldaki
cocuklarin giiriiltiistine ve hengdmesine ayak uyduramaz onlar1 uzaktan seyretmekle yetinir. Bu
gozlemleme ve etrafinda olup bitenlerden kopus burada baslar ve roman boyunca siirer. Burada
ailesinden ayr1 mutsuz giinler yasar. Yatili kaldig1 bu okulun parasin1 6deyemeyince buradan
yerel bir Cizvit okuluna gider. Bu okulda sinif arkadaslarindan Flemmings’in cezalandirildigina
korkuyla sahit olur, kisa bir siire sonra gozliigiiniin kirilmas1 nedeniyle baskalar1 yiiziinden
Stephan da okulunda bir dgretmen olan Dolan Baba’dan sopa yer, bu andan sonra iginde
yetistigi Cizvit dgretisini sorgulamaya baslar. Icinde haksizlia kars1 uyanan sesi susturamayan

Stephan durumunu ve ugradigi haksizligr Rektore anlatarak haksiz yargiya bagkaldirir.
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Ikinci béliim Stephan’m ergenlik yaslarmin anlatildigi, dini konular1 sorgulamaya
basladig1, i¢inde bi¢cimlendirdigi giizellik olgusunun metalasarak dis diinyada kesfedildigi bir
boliim olarak sunulur. ilk kez bu bdliimde asik olur. Ilk aski igin siir yazmaya baslar ama bu
kiza kars1 nasil davranmasi gerektigini bir tiirlii kestiremez. Stephan hala mutsuzdur. Babasinin
bir takim maddi meseleleri sebebiyle Cork’a giderler. Bu yolculuk esnasinda babasinin aslinda
sandigindan daha derin ve kederli bir adam oldugunu kesfeder. Dondiiklerinde ailesinin maddi
sorunlarina destek olabilmek adina yazarlik yapmaya karar verir ancak ¢abalar1 alkolii iyice

artiran babasinin maddi sorunlarini ¢6zmeye yetemez.

Ucgiincii béliim yine dini temanin agirhikta oldugu, Arnall Baba’nin verdigi uzun
vaazina ve Stephan’in dini konular {izerindeki diisiincelerine ayrilmistir. Stephan bu boliimde
bir fahiseyle birlikte olur. Cinsel agidan artik kendini masum goremez gilinaha girmistir.
Ogretilerdeki giinah, sevap, suc ve cezalandirma kavramlari arasinda ruhunu sikismis hisseder.
Isledigi giinahin ardindan vaazda dinledigi sonsuz cehennem cezalarindan korunabilmek adina
Katolik kimligine daha siki sarilmaya ¢alisir. Hatta rektor ona rahip olmasini teklif ettiginde
neredeyse kabul edecektir. Bu hayati karar siireci uzun uzun ig¢sel konusmalarla verilmistir.

Universiteye gitmek ile bir din adam1 hayat1 yasamak ikilemi arasinda epey bir siire bocalar

ancak iiniversiteye gitmeye karar verir.

Dérdiincii boliimde Dublin’de tiniversiteye baslar. Burada kendini ailesinden vatan
Irlanda’dan ve hatta uzun siiredir sorguladig1 dini mevzulardan daha da uzaklasmis hisseder.

Yaptig1 sik1 dini gézlemler Stephan’in yasamini ve hayat felsefesini sekillendirir.

Son boliim olan besinci boliimde de ifade edilen kat1 estetik teorilerle, onun kendine
has sanatsal gelisimi anlatilmaktadir (Ayan, 2009, s. 179). Stephan’in buradaki arkadaslarinin
cogu siki milliyet¢i genglerdir. Ancak hepsi onun icinde yasadigi kopus ve uzaklagmanin
farkindadir. Onlarla sik sik tartismak durumunda kalir ancak bir zamanlar kendisinin ve su anda
cevresindekilerin ¢ok onemsedigi degerlere karsi i¢inde hissettigi baskaldirma duygusunu ve
nedenlerini onlara bir tiirlii tam olarak anlatamaz. Bir sanatc¢1 olarak hi¢ anlagilmadigi bu yerde
yasamasinin, iiretmesinin miimkiin olmadigi kanaatindedir ve kesin olarak Irlanda’dan

ayrilmaya karar verir.

3. YAZARIN DUNYA GORUSU VE ANLATIM TEKNIiGI

James Joyce Irlanda’nin deneyimledigi hem sosyal hem politik hem de ekonomik

buhranli siiregten kendi payina diiseni almistir. Hayat1 boyunca bir kendini bulma arayisi i¢inde
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kalmis olan yazar tabir yerinde olursa siirekli bir yerlere savrulmus ve tutunmaya caligmistir.
Diinya edebiyatinda bildungsroman/kiinstlerroman tlirlinde anilan bu kitabinda yazar,
sanat¢inin sanatsal gelisimini kurmacanin i¢inde verir. (Ayan,2020, s.50-51) Kelime anlamiyla
build Ingilizcede insa etmek/olusturmak anlamlarinda kullanilirken building kelimesi
yapr/olusum anlamina gelir. Aynmi dil ailesine mensup Almancada ise bildung kelimesi
yapt/yapim/olusum anlamlarina gelir. Bu kelimenin anlamindan yola ¢ikarak bildungsroman

tiiriniin bir olusum romani anlamina geldigi sdylenebilir.

Eser metindeki bagkarakterin zihinsel olgunlasma siireclerini, bu siireglerde
cocuklugundan erigkinlige kadar yasadigi deneyimlerini anlatan bir gelisim romanidir. Buna
gore calismamizin konusu olan eseri bildungsroman tiiriinde degerlendirmek isabetli olacaktir.
Bunun yaninda, kiinstlerroman tiirii, bildungsroman tiiriintin bir alt tiirii olarak kabul edilen,
sanat¢inin sanatsal anlamda gelisimini, deneyimlerini ve bu yoldaki olgunlagma siireglerini ele
alir. Kitaptaki baskarakterin ayni zamanda bir sanatgi olarak gelisiminin konu edilmis
olmasindan dolayi kitap ayn1 zamanda bir kiinstlerroman tiiriiniin 6zelliklerini yansitmaktadir.
Zaten kitabin bashig1 bize acik bir sekilde bir portre ¢izecegini ve bir sanat¢idan bahsedecegini
daha basindan sdylemektedir. Kitabimizda baskarakterin deneyimledigi gelisimsel siirecleri
orneklemek adina bir 6rnek vermek yerinde olacaktir:

“Clongowes ve Belvedere aralarinda yasadigi biitiin bu yillar boyunca yalniz iki kere sopa
yemisti ve her ne kadar bunlar haksiz verilmis cezalarsa da, ¢ok kereler hakli cezadan
kurtuldugunu biliyordu. Biitiin bu yillar boyunca dgretmenlerinin agzindan saygisizca bir s6z
ciktigini igitmemisti: Ona Hiristiyan dgretisini veren, iyi bir hayat yasamaya zorlayan, koti
giinahlar isledigi zaman yeniden ihsana kavusturan hep onlardi. Clongowes'da kiigiik bir ¢o-
cukken onu ¢ekingen yapan ve Belvedere'de o belirsiz durumunda gene ¢ekingen yapan
onlarin varligiydi. Okul hayatinin son yilina kadar bu duygu hi¢ eksilmemisti i¢inden. Bir kere
bile s6z dinlemezlik etmemis, atesli arkadaslarinin onu sessizce s6z dinleme huyundan
vazgegirmelerine izin vermemisti: Ogretmenlerinden birinin bir Snermesini siipheyle
karsiladig1 zamanlarda bile siiphesini agik¢a sdylemek kiistahliginda bulunmamisti. Son
giinlerde bu adamlarin yargilarindan bazilari ona biraz ¢gocuk¢a goriinmiistii ve sanki alisilmis

bir diinyadan yavas yavas ayriliyormus, bu diinyanin dilini son olarak bir kere daha isitiyormus
gibi bir gesit liziinti, bir ¢esit acima duymustu iginde (s.167).”

Kitabimizin bir gelisim ve olusum romani olusundan hareketle, Stephan’in zihninde
yaptig1 vicdan muhasebesi ve kendiyle yiizlesmesinden gercegi kavrayisa dogru bir zihinsel
siire¢ yasadigini, karakterinin olgunlastigini, kendi ifadeleriyle agikg¢a alismis oldugu bir
diinyadan yavas yavas ayrilisini, i¢inde yasadigi diinyanin dilini son kez isitiyormus gibi bir
acima ve lizlintl duydugunu gormekteyiz. Tiim bunlar onun artik kendi yolculugunda
oldugunu, onun gelisimine neden olan ya da en azindan katkida bulunan tiim kavramlardan,

geemis yasantilardan ve zaman mefhumundan siyrilisini gézlemlemekteyiz. Bundan sonra
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karakterimizin gelisimi ¢ocuklugundan beri ilgi duydugu siir ve sanata dair olacaktir. Bu

olusum ve doniisliim siirecleri bildungsroman/kiinstlerroman tiiriiniin yap1 tas1 6zelligidir.

James Joyce modernist bir yazardir. Modern diinyanin sorunlarmi yine modern
diinyanin kendi sartlarinda ele alir. Kisisel tercihlerini modern olmaktan yana kullanan yazarin
frlanda’y1 geri kalmis ve dar goriislii bulmasina sasirmamak gerekir (Gibson, 2016, s. 15).
Karsilastirmali edebiyat alaninda basarili ¢alismalar yapan Tobias Boes Bildungsroman ve
Kiinstlerroman ornekleri arasinda James Joyce’un Portesini en basarili olanlardan bir kag1
arasinda sayarken: “epifani, girdap ve sok” gibi modernizmin baskisina dayali insani
deneyimlerin anlatildigi bu romanin, tiirliniin en iyilerinden olmasini bu tiir i¢in bir yenilik
sayilan “biling akist” teknigi kullanarak yazmasina ve bu biling akigin1 Stephan’in zihninden
zaman mefhumundan bagimsiz ve basarili bir sekilde sunmasina baglamaktadir (Boes, 2006, s.
231). Bu yenilik sayesinde romanin akisi karakterin diistinceleri ve zihinsel siirecleri tizerinden

takip edilebilir.

Ote yandan tipki yazarm kendisi gibi kitabimizin bagkarakteri olan Stephan Dedalus da
modern diinya goriisiine sahiptir. Bu nedenle kabina sigamaz, yasadig sartlar1 ve ona dayatilan
normlar1 begenmez, akranlarindan farkli bir diinya goriisiine sahiptir, sorgulayicidir, her seyi
oldugu gibi kabul etmez, edemez ve arayis icine girer. Kahramanin deneyimledigi zihinsel
siirecler esnasinda yasadigi, zihninde beliren farkina varma aydinlanis seklinde
tanimlanabilecek olan epifaniler kitabin omurgasini olusturan 6zellikler arasindadir. Kitabin
her boliimiinde bu epifanilerin yer aldigi bir anlatim teknigi kullanilmistir.

“Ne kadar kutsal bir hayat yasasa, nice erdemlere, yetkinliklere erigse gene de biitiin
bu giinahindan kurtulamayacagini diisiinmek onu alcaltiyor, utandiriyordu. I¢inde
her zaman tedirgin bir sugluluk duygusu bulunacakti: itiraf edecek, pisman olacak,
bagislanacak, gene itiraf edecek, pisman olacak, gene bagislanacakti ama meyve
vermeyecekti bunlar. Belki cehennem korkusuyla ondan sokiip aldiklari o ilk acele
itirafl ige yaramamusti! Belki, kacinilmaz kaderiyle ilgilenmisti yalniz, giinahina

ictenlikle tiziilmemisti! Ama itirafinin ise yararligimi ve giinahina igtenlikle
iiziildiigiinli gosteren en iyi isaret, biliyordu ki yasayisin diizeltmis olmasiydi.

- Yasayisimi diizelttim, diizeltmedim mi yani, diye sordu kendi kendine (s.164) .”

Kitapta bir arinma big¢imi olarak anlatilan glinah ¢ikarma, kilisede itiraf gibi anlardan
sonra, yukaridaki ornekte Stephan’in kendini sorguladig: i¢ benligiyle ve kendi gercekleriyle
yiizlestigi pek ¢ok bilincine varma siireci yani epifani goriilmektedir. Kitabin bagindan itibaren
Stephan aslinda hep sagduyulu bir karakter olmus kendi analizini yapmis yasadiklarim

sorgulayip degerlendirmistir. Boylelikle kendi deger yargilarini insa edis ve kendini bulus
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stirecine okur dahil edilmistir. Bu igsel siirecler boyunca yazar kitabini belli bir tiirlin ya da
kategorinin kaliplarina sigdirmaktan ziyade, gergek-kurgusal, tarih-efsane, dini-pagan,
kahraman-hain, yerel-evrensel olgular1 bu romaninin ¢atisi altinda, karsitliklar yaratarak islemis
ve bu karsitliklar1 birbirinin i¢ine gegmis insan bilincinin sinirlarini asan bir estetik biitiinliik

olusturarak ele almistir (Erkog, 2018, s. 376).

Kitapta kullanilan Carysfort Caddesi, d’Olier Sokagi, Grantham sokagi, Grafton
Sokagi, Harcout Sokagi, Lower Mount sokagi, Kildare Sokagi, Kilise Sokag1 Sapeli gibi gercek
yer isimleri, yazarin yasadigi yerlere ait olup, biyografik 6zellikler tasimasinin yani sira, yazarin

toplumcu ger¢eke¢i roman yazarliginin da bir gostergesidir.

Kitap tiglincii tekil kisi (disaridan gézlem yapan bir goz) tarafindan gegmis zaman ile
anlatilmaktadir. igsel monologlarla zenginlestirilmistir. Bu icsel monologlar sayesinde okuyucu
kahramanin i¢ diinyasina dahil olur ve gayet insani olan ikilemlerinde karar verme siirecinde
cektigi sancilart bir bir deneyimler kahramanla birlikte. Wittgenstein, Joyce’un dil ve anlatim
teknigini ve zenginligini “Dilimin sinirliliklar1 benim diinyamin sinirhiliklaridir” seklinde ifade
edebilecegimiz alintisiyla belirtir (Wittgenstein, 1922, s. 74). José Manuel Estévez-Sad, James
Joycu’un yazim ve anlatim bi¢iminin pek ¢ok ¢agdasi tarafindan hem tematik hem de estetik
acidan oOrnek alindigini belirtmektedir (Estévez-Saa, 2010, s. 29-37). Estetik ve anlamsal
derinlik yazarin kullandig1 ortiikk anlatim teknigiyle- donemin 6nemli tarihi, siyasi, dini ya da

toplumsal olaylarina atifta bulundugu gondermeler araciligiyla saglanmaktadir.

James Joyce ¢ogu diger kitaplarinda oldugu gibi Sanat¢inin Portresi’nde de c¢ok
boyutlu dil kullanmistir. Asagida verilen O6rnekler kitabin gesitli boliimlerinden alinmis ve

kitapta kullanilan dil ¢esitliligini ispatlar niteliktedir:

*bebekge bir dil:

Orn: “tralalalalalala” (s.6) -Stephan’m erken ¢ocukluk déneminde sdylenen sarkilar,
*kilisede kullanilan daha resmi ve otoriter dil:

Orn: “Yalvariyoruz sana ey Tanrim” (s.17)

*ogrencilerin kendi aralarinda kullandiklar1 argo ifadeler:

Orm: “... Kigina bir tekme atar ” (s.7) “cok sinsi herifsin sen” (s.79)

*okulda konusulan standart/entelektiiel dil dil:

Orn: “...Epiktetos’un da bir lambasi vardi, dedi dekan, 6liimiinden sonra pek ucuz bir fiyatla

satildi. Felsefi konusmalarin1 bu lambanin 1s18inda yazdi. Epiktetos’u biliyor musunuz?”
(s.201)
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*Latince’den dogrudan aktarilmis ifadeler:
Orm: “CorpussDominiNostri/ Invitameternam.” “Rabbim! / Sonsuz hayat.” (s.156)

Orneklerde goriildiigii {izere yazar standart bir dil kullanmak yerine ¢ok boyutlu bir
dil kullanmay1 tercih etmistir. Cocukluk yaslarindan itibaren yasamina tanik oldugumuz
basgkarakterin yillar i¢inde gelisimine paralel olarak kitapta kullanilan dilin de gelistigi ifade
edilebilir. Yazar yazin diinyasinda dili kolay ¢evrilemeyen bir yazar olarak elestirilir. Bunun
temel nedeni eserlerinde dili, 6rneklerle de dogrulandigr iizere ¢ok boyutlu kullanmasidir.
Sanat¢inin bir Geng Adam Olarak Portresi eserinde kullandigi ¢ok yonli dil bu elestiriyi

dogrular nitelikte ¢esitlilik arz etmektedir.

4. KARAKTERLER UZERINE BiR SOYLEM

Joyce’un kendini model alarak sekillendirdigi bagkarakter Staphan Dedalus’tur.
Kitap tiimiiyle bu karakter lizerinde sekillenmistir. Baskarakterin karakteristik ozellikleri,
gecirdigi siirecler, kullandigi dilin ¢gesitliligi ve tasidig1 biyografik benzerlikleri calismanin ilgili
boliimlerinde ayrintili ele alinmistir bu nedenle, bu boliimde detayli olarak ele alinmayacaktir.
Diger karakterler kitap boyunca Stephan’in diinyasinda ve onun gelisiminde figiiran roliiyle ele
alindig1 i¢in ana karakterin golgesinde kalmistir. Konularin ele alinis sekli ve olay akisinda
diger karakterlere gore nispeten daha Onemli yere sahip olan ve ayrica ana karakterin
anlasilabilmesi agisindan daha fazla 6neme sahip olan karakterleri ve sunulus bigimlerini biraz

detaylandirmak yerinde olacaktir.

Simon Dedalus ismiyle tanitilan Stephan’in babasi, geleneksel ve trajik bir
karakterdir. Geleneklerine siki sikiya bagl bir tutum sergiler. Alkol problemi nedeniyle ailenin
ekonomik sorunlar yasamasina neden olur. Kitapta baskarakterin lizerindeki ailevi, milli ve
geleneksel ve toplumsal baski ve yiikii temsil eder. Stephan’in annesi Mary Dedalus sik1 bir
Katolik’tir ve inanglarma bagl bir yasam siirer. Stephan’in dini egitim agirlikli okullara
gitmesinde rol oynar ve onun ayinlere diizenli katilmas1 konusunda baskic1 bir tutum takinir.
Ayrica Stephan’in tercih ettigi okuma listesini elestirir ve kitaplarini onu yoldan ¢ikarmakla
suclar. Hatta bu konuda Stephan’1 tiim kitaplarin1 yakmakla tehdit ederek Stephan’in ailesinden

kopusunu diislinsel anlamda zirve noktasina tasir.

Toplumsal degerlerin karakterler lizerinden yansitildig1 bu kitapta yer alan bir diger

karakter de Charles Stewart Parnell’dir. Evli bir kadinla yasadigi gizli iligkinin ortaya ¢ikmasi
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sonucu, Irlanda bagimsizlasma siirecinde nemli bir yere sahip politik lider olarak sahip oldugu
konumu yitiren bir karakter olarak ele alinmaktadir. Kaybettigi konumu geri kazanmak igin
verdigi miicadele sonucu 6liir. Toplumda bazilar1 onun dliimiinden kiliseyi sorumlu tutar ve
onu bir kahraman gibi goriir bazilar1 da onun kilise tarafindan hakli sebeple kinandigin

savunur. Parnell iizerinden toplumsal deger yargilarinin ¢atistig1 anlatilmaktadir.

Bir diger 6nemli karakter Stephan’in en yakin arkadasi1 Cranley’dir. Stephan giinah
cikarmak disinda, itiraflarin1 da Cranley’e anlatir. Cranley onu tiim degerlerini arkada biraktig
zaman Ozgiirlesirken yalnizlasacagi konusunda uyarir. Bu sayede okurun Stephan’in aklindan

gecenleri anlamasi kolaylasir.

Emma Clery adiyla tanitilan bir diger karakter Stephan’in sevgilisidir. Hakkinda ¢ok
fazla detay verilmese de Stephan’in zihnindeki giizelliklerin sekil bulmus, metalagsmis halini

temsil eder.

Dante (Mrs Riordan), Dedalus ¢ocuklarinin dgreticisidir, dini kurallara bagli siki bir
dindar ve kilise taraftar1 olarak sunulur. Kilise ve politika hakkinda atesli tartismalar yapar. Bu
tartismalarda Dante bir tarafta babasi ve Casey diger tarafta olur. Annesi ve Charles amca ise

tarafsiz davranirlar.

Kitap boyunca olaylarin akist igerisinde degisik ortamlarda ve diyaloglarin
gelismesinde yer verilen, bagkarakterin gdlgesinde birakilmis sadece olay orgiisii i¢in gerekli

baska minér karakterler de bulunmaktadir.

5. KIiTAPTA KULLANILAN iMGE VE MOTIiFLER

James Joyce kitab1 yazarken kendi yasamindan kesitleri birebir eserine yansitmistir.
Ornegin kitabin bagkahramani Stephan Dedalus onun dogdugu yillarda Irlanda’da dogmus,
onun gibi Cizvit egitimi almis, kendi seriiveninde onun deneyimledigi i¢sel siirecleri yasamis
ve yine onun gibi kendini ifade etme yolunda pek ¢ok engel ve otoriteye karsi miicadele etmek
zorunda kalmistir. Yazar bize karakteri iizerinden kendi yagamindan kesitlerin bir portresini
cizmek ister adeta. Zaten karakter icin sectigi isim de tesadiifi degildir. Stephan ismi Kutsal
kitapta da yer verilen Aziz Stephan’a ¢cagrisim yapar. Yeni Ahit’e gore Aziz Stephan Hz. Musa
ve Tanrr’ya karsi ¢iktig1 icin taslanarak cezalandirilmistir. Bizim bagkarakterimiz Stephan da
Katolik bir aileye dogmus sik1 bir Cizvit egitimi almis bir Hristiyan’dir ve aldig1 egitimlerden

sonra bir papaz olmas1 beklenir ancak o buna karsidir pek ¢ok kararsizlik sancisindan sonra
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kabul etmez. O kendi i¢inde dini temalar1 sorgulayan, bazen kars1 ¢ikan, giinah isleyen, isledigi
giinahlara pismanlik duyan, bundan dolay1 ikileme diisen ama yine de i¢inde bir yerlerde yaptigi
hatalarin ve isledigi giinahlarin farkinda olusundan kaynakli bir pismanlik ve vicdan azabi
duyan bir karakter olarak resmedilir. Bu celiskilerin i¢inde kalmis, kendini bulma yolunda
bilingli olarak yalnizlastirilmis bir karakterdir Stephan. Onun benliginde din ve ceza kavramlari
birlikte yer etmistir. Dini olgular esittir ceza seklinde bir yargiya ulagsmasina neden olmustur
denilebilir. Stephan’in hayati neredeyse bu iki kavram arasinda yasadigi gelgit ile geger. Geng
yetigkinlik yillarinda Dublin’de bir yandan zina edip giinah isler 6te yandan da Hz. Meryem’in
oniine gecip af diler dua eder. Isledigi giinahtan dolay1 pismanlik duyar ancak yine de kendini
ayni glinahi tekrar tekrar islemekten alikoyamaz.

Ismiyle benzer sekilde karakterin soy ismi Dedalus da bilingli olarak secilmistir. Yunan
mitolojisinde Dedalus ¢ok yetenekli bir sanatkardir. Rivayet odur ki, Kral Minos bu ¢ok
yetenekli sanatkara bir labirent yaptirmak ister ancak kral, Dedalus ve oglunu labirentin iginde
yiiksek bir kuleye kilitler. Bunu neden yaptig1 bilinmez ancak Dedalus yiiksek dehasi sayesinde
bir kacis yolu bulur. Kilitli olduklar1 kulenin penceresinden kuslar1 goriince, kurtuluslarini
saglayacak ¢oziim gelir aklina. Oglu ve kendi i¢in balmumundan yapilmis kanatlar yapar ve
ozgiirliige kanat acarlar. Ancak oglu Ikarus daha da yiiksekten ugmak isteyince balmumundan

yapilmis kanatlari erir ve onun trajik sonu olur (Grimal, 1990, s. 117).

Yazar James Joyce Kkarakterine isim verirken elbette bu mitten haberdardi ve hatta
yazarin kendisi gibi karakter Stephan da isminin bu miti ¢agristirdiginin bilincindedir. Kitabin
genelinde tekrarlanan ugmak motifi ile bu mite bir ¢agrisim uyandirilir. Aslinda tipki mitte
Daedalus ve oglu ikarus’un labirentteki kulede esaret altinda olmasi gibi, Stephan da kendisini
icinde yasadig1 din, aile ve dil ile ¢izilmis olan sinirlarin i¢inde hapsolmus hissetmektedir.
Mitteki kurtulusun bir ugusla saglandigi gibi onun kurtulusu da sanat ve siirle mecazi olarak
kanat ¢irpmasina baglidir. Kendi yetilerinin ve sanata olan yatkinligmin farkina vardikea,
kendini sikismis ve hapsolmus hissettigi ne varsa bunlardan uzaklagmasinin sanata kanat
acmastyla olacagiin farkindadir. Karakterimiz ve mitteki Daedalus arasindaki en giiclii iliski
sanattir. Yazar kitabin daha en baginda Ovid’den yaptig1 alintiyla anlatisina baslar, "Et ignotas
animum dimittit in artes.” (ve o, kendini belirsiz sanatlara adar)(s.5) ve kitabin bu miti temel

alarak okunmasi ve karakterin sanatg1 olma 6zelligi ile degerlendirilmesi gerektiginin altini

cizer (Isler & Tantyan, 2011, s. 19-21).

Romanda Irlanda toplum yapisin1 ve dini inanglara kars1 islenen su¢ ve giinahlar i¢in

yaptirimlarini temsil eden sahislarla da karsilasmaktayiz. Bunlardan en ¢arpici olani aritmetik
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derslerine gelen Arnall Baba karakteridir. Derste tahtaya yazdigi zor bir sorunun ardindan:
“Haydi bakalim kim kazanacak? Haydi, York! Haydi Lancaster!” (s.10) diyerek tarihte Gtiller
Savasi olarak bilinen, York ve Lancaster hanedanlar1 arasinda gecen ingiliz savaslarina atifta
bulunmaktadir. Joyce’un elestiriyle ele aldig1 temalar arasinda olan savas kavrami tarihi bir

unsur olarak sinif i¢inde rekabet olgusu tizerinden verilmistir.

Stephan’in din temasini sorgulamaya baslamasi1 ve yavas yavas inancindan kopusunu
tam imlemiyle Clongowes’ten gelen Arnall Baba’nin vaazi esnasinda dinleyicileri korkutmak
icin kullandig1 ¢cogu anlamsizca bir araya getirilmis agdali ve anlagilmaz Latince sozler ve
yapay bir {islup kullanmasi karsisinda iginde beliren uyanista sezeriz (s.114-121). Gegmis
Clongowes giinlerine kars1 vaaz ve gece dualarinda duydugu sogukluk hissini kahramanin

gbzlinden zaman zaman yasanilanlar diisiindiigii flashback/geriye doniislerlerle de goriiriiz.

Kahramanimiz Stephan’in kiigiik yasta okula gonderilmesiyle hem fiziksel anlamda
stirglinli baglamistir hem de bir birey olarak uyanmak iizere psikolojik olarak kendi ice doniik
yolculugu. Heniiz alt1 yasindayken ailesinden ayrilarak yatili okula génderilmesi ve sonrasinda
yasadig1 aile 6zlemi bir cocuk goziiyle onun dayanabileceginden ¢ok daha fazladir. Yasadigi
bu ayriliktan kaynakli derin {iziintiiyli ve okulun ilk giinlerinde hastalanip yataga diigmesinden
“acaba Oliir miiyiim” korkusundan ve diisiinde ailesine gonderilmek tlizere yazdigi mektuptan

anlasilmaktadir:

“Sevgili annecigim,
Ben hastayim. Eve donmek istiyorum. Ne olur gelip beni eve gotiiriin.
Revirdeyim.
Sizi seven oglunuz,

Stephan” (s.22)

Stephan pek ¢ok kendi yasitindan farkli olarak devrimei bir ruha sahiptir ve tiim kural
koyucu otorite fikrine kars1 ¢ikar. Aile gibi, okul gibi, yatili kaldig1 yurt gibi ve hatta dini
inanglarinin gerektirdigi tiim geleneksel otoritelerin dayatmalarini sorgular, bunlar olmadan
kendinden geriye ne kalacagini, bunlarla olan baglariin bir bir yok olmasiyla i¢inde yasadigi
baskidan kurtulup hayalini kurdugu 6zgiir ruha erisip erisemeyecegini sorgular. Onun devrim
anlayisini bildigimiz anlamindan farkli isler, o tiim devrimlerini sessizlikle i¢cinde yagar. Onun
ruhu bildigimiz kaliplarin disina ¢ikmak, uzaklagsmak ve kendisi olmak ister. Tiim degisimler

onun i¢ diinyasinda baglar ve i¢ diinyasinda yasanir disaridan anlagilmaz. Kahramanin aradigi
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ozgiirlige ne derece kavusgabildigi tartisma konusudur ancak bu otoriteye baskaldirma olgusu

onun kendi ciimlelerinden agik¢a anlagilir:

“-...belki giderim, dedi.”
“-Nereye? diye sordu Cranly.”
“-Gidebildigim yere, dedi Stephan” (s.266)

Stephan’in i¢sel karmagasini en iyi agiklayan, onun i¢inde yasadigi karmasa ve duygusal
dengesizlikleri anlagilir kilan kitap boyunca onemli bir yer verilen i¢ monologlaridir. Bu
monologlarin yani sira onu bir de kendine karsi oldugu kadar agik olmasa da arkadasi Cranley
ile acik¢a konusup icindekileri doktiiglinii goriiriiz. Zaman zaman birlikte sorgulamalar yapar
diizeni elestirirler ve Stephan’in verdigi cevaplar genellikle onun kendi i¢inde de bir tiirli

kavusamadig1 huzurun habercisi gibidir:

(13

. Ister evim ister yurdum ister kilisem olsun, inanmadigim seye hizmet
etmeyecegim: Ve kendimi olabildigi kadar 6zgiirce ve olabildigi kadar biitiinliikle
dile getirecegim bir hayat ya da sanat tarzi bulmaya ¢alisacagim, kendimi savunmak
icin de kullanmasini bildigim silahlar1 kullanacagim, sessizlik, siirgiin ve
kurnazlik...” (s.267-268)

Kitapta Stephan’in arkadaslariyla birlikte sanat hakkinda kurdugu ciimlelerden, sanatsal
cikarim ve degerlendirmelerinden, Lord Tennyson, Lord Byron, Michael Cosack, Aristoteles,
Horatius gibi yazar ve sair isimlerini kullanmasindan onun kendini sanatsal anlamda
gelistirdigini ve yazar James Joyce’un kendisi gibi Stephan’in da ilgi duydugu alanda bol bol

okuma yaptigindan soz edebiliriz.

6. ESERIN CEVIRIiSININ ESDEGERLIiGi UZERINE BiR
DEGERLENDIRME
20. yiizyilin sonlarina dogru ceviri hareketleri ve ¢eviribilim ¢alismalarinda artarak
onem kazanan kiiltiir 6gesi gliniimiiz ¢eviri alaninin en ¢ok arastirilan yonlerinden biridir.
Kiiltiir tartismasiz bir bicimde ¢eviride kaynak dilden hedef dile aktarimdaki agikliginin ve

paylasimin en dnemli ayagidir.

Calismamizin bu boliimiinde ¢eviri faaliyetlerinde esdegerlik nedir konusu iizerinde
durmak isabetli olacaktir. Yildiz ¢eviri anlayisinin Atesman (2001) tarafindan “geviri bash
basina bir eylem, bir kiiltiirel aktarimdir” seklinde ifade edildigini belirtmektedir. (akt. Yildiz,
2004, s. 375).
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Ceviriyi geleneksel kalibindan c¢ikararak, cevirinin sadece diller arasi aktarim
olmadigin1 ayn1 zamanda kiiltiirleraras1 bir aktarim oldugunu son dénem yapilan aragtirma ve
calismalar ispatlar niteliktedir (Tekalp, 2017, s. 182-183). Cevirisi yapilmis metin ile orijinali
arasinda organik bir bag oldugunun ve iki metin arasinda bir denklik olmas1 gerekliliginin
vurgulandig1 esdegerlilik iliskisi iki metin arasinda anlamsal, bigimsel, kiiltiirel vb. farkli
iligkiler kurmay1 amaglar. Temelde kiiltiiriin ¢evirilerde ayrilamaz bir unsur oldugunun alt1
cizilen esdegerlilik: c¢evirisi yapilacak olan kaynak metnin yazildigi dilin kullanicilarinda
yarattig1 his ya da etkinin, ¢eviri metin aracilifiyla hedef metin dilinin okuyucusunda da
olusmasidir. Bunu yaparken g¢evirmenin temel amaci orijinal metnin esdegerini yazmak
olmalidir. Ceviride esdeger bir metne calisilirken kaynak metnin bicimsel ve kiiltiirel

ozelliklerinden kopmamak gerekir.

Degerlendirmeye alinan romanda pek ¢ok kiiltiir unsurunun bir arada verildigi
goriilmektedir. Kiiltiir bir toplumun yasamina ait olan her seyin toplam biitiintidiir. Giyim sekli,
yemek kiiltiiri, sOylem bi¢imi, gelenekleri, degerleri her toplumun kedine 6zgii kiiltiir
kavramlarini olusturur (Tas, 2017, s. 5). Bagimsiz irlanda toplumun yasam bigimi, Cizvit
egitimi, bir erkek ya da kadinin toplumdaki roli, tiyatro, sanat ve siire karsi bakis agisi, dualarda
kullanilan Latince agirlikli ifadeler, giinliikk konusmalarda kullanilan kaba ve argo dil gibi pek
cok olgu kaynak metinde mevcuttur. Bu olgularin kiiltlir kavramindan ayristirmadan belli bir
uyum i¢inde aktarilmasi, esdegerliligin saglanabilmesi i¢in anlam kayiplarinin 6nlenmesi ve

ritmin bozulmamasi ¢evirinin basarili olabilmesi i¢in genel ihtiyaglardandir.

Ceviri yapilirken ¢evirmenin pek ¢ok donanim ve yeterlilige sahip olmasi gerekir
ancak c¢eviriyi yaparken aktardigi her bir ifade i¢in burada hangi kurama uygun ¢eviri yaptim
diye diistinmesi beklenemez. Hedef metnin basariya ulagsmasi i¢in ¢evirmen yerine gore
davranmalidir. Ceviribilim kuramlarindan g¢eviri metin degerlendirilirken yararlanilir. Ceviri
elestirisi yapilirken bir metin, pek c¢ok farkli kurama gore kuramsal uygunluk bakimindan
degerlendirilebilir. Asil olan ceviri metnin orijinalini amacina ulastirip ulagtirmadiginin

denetlenmesidir.

Ceviribilim kuramcilarindan Gideon Toury, “Descriptive Translation Studies and
Beyond” Betimleyici Ceviri Calismalari ve Otesi (1995) kitabinda, ceviri eylemlerinin ve geviri
trlinlerin hedef kiiltiirde degisiklige sebep oldugundan bahseder. Boylece kiiltiirler her ne
zaman ve nerede kiiltiir bosluklar1 olussa bu bosluklari doldurmak i¢in ¢eviriye basvururlar

(Toury, 1995, s. 35). Toury kuraminin temeli bir ¢eviri metnin yeterli ve/ya kabul edilebilir
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ceviri olmasmin denetlenmesidir. Alev Bulut Gideon Toury ve kurami iizerine yaptigi
calismada g¢evirinin ¢evirmen agisindan 6znel bir siire¢ oldugunu, verdigi 6znel kararlarinin

stire¢ i¢inde kullanildikga normal hale geldigini belirtir (Bulut, 2015, s. 86).

Antoine Berman ise ¢eviride ritmin sadece siire 6zgii bir kavram olmadigini ayni
zamanda diiz yazida ritmin korunmasinin da 6nemli oldugunun altin1 ¢izer. Ayrica metinde yer
alan noktalamalarin, tekrarlarin, tekerleme ifadelerinin ritim biitiinliigli acisindan Oonemine
dikkat ¢ceker (Berman, 2012, s. 248). Bu baglamda, Sanat¢inin Portresi’nde verilen ses ve
kelime tekrarlarinin, tekerlemelerin, sarkilarin ve kullanilan noktalamanin Murat Belge

cevirisinde de yerinde oldugu ve eserin ritim biitiinligiinii korudugu sdylenebilir.

Ayni ¢alismada Berman (2012) kaynak metinde verilen simgesel ifadelerin ¢eviride
tam ifade edilememesinden kaynakli olarak icerik zenginliginin korunamamasi anlamina gelen
niteliksel yoksullastirma (s.247) ve kaynak metinde {lizerinde durulmus, sayica birden fazla
farkli ifadeyle kullanilmis bir kavramin tek bir ifade ile ¢eviriye aktarilmasindan kaynaklanan
gosterge-gosteren iligkisinin zayifladig1 niceliksel yoksullastirmadan (s.248) bahseder.
Niteliksel ve niceliksel yoksullastirmalar ¢evirinin kalitesini diisiiriir ve metni fakirlestirir.
Roman boyunca tekrarlanan “soguk” ve “karanlik” (s.16) kelimelerinin kiliseyle 6zdeslestirilen
kavramlar olmasi, “beyaz hag¢” (s.153), “beyaz giil” (s.155) gibi beyaz renk imgesinin dini
kavramlar1 simgelemesi ve kahramanimizin hoslanmadigi “rektdriin nemli eli” (s.59) gibi
“islaklik” kavraminin papazlari ve kiliseyi tanimlarken kullandig: bir nitelik olarak karsimiza
¢ikmasi kitabin icerik zenginligine ornek olarak gosterilebilir. Bu orneklerden hareketle
niteliksel ve niceliksel Ogelerin korunmus oldugu ve yoksullagtirmanin bulunmadig
sOylenebilir. Ayrica eserin biitiiniinde kullanilmis noktalama isaretleri ve bunlarin yerinde ve
dogru kullanim1 da eserin gevirisinde esdegerligin saglanabilmesi agisindan 6nemli rol

oynamaktadir.

Ceviri eserlerde ¢evirmen tutumu Venuti’nin yerlilestirme ya da yabancilastirma
kuramina bagl olarak iki farkli sekilde ele almabilir. Ceviri eserde hangisinin kullanilacag:
elbette ki sartlara gore degisir. Inceledigimiz romanm orijinal metninde “Father Arnall” ve
“Father Dolan” ifadeleri kullanilmistir. Father ifadesi Hristiyanlikta din adamlari i¢in kullanilan
bir 6n addir ve burada hem kiiltiirel hem de dini bir 6zelligi ifade etmektedir. Murat Belge’ nin
cevirisinde bu ifadenin ¢evirisini “Arnall Baba” ve “Dolan Baba” seklinde yaptigini
gormekteyiz. “Father Arnall ve Father Dolan” i¢in kullanilmis olan “Arnall Baba ve Dolan

Baba” ifadelerinde kaynak kiiltiirde var olan dini ¢agrisimi gérememekteyiz (Dogan, 2019, s.

31



WLS ~ Cilt / Volume: I, Sayi/Issue: I, Haziran / June 2021

52). Bu baglamda bu ifadelerin ¢evirisinde Murat Belge’nin yerellestirmeci bir tutum
sergiledigi sdylenebilir. Ote yandan kullandigi noktalamalarda kaynak metnin noktalama
yapisina sadik kalmasi, kaynak metinde yer alan uzun ciimleleri aslina sadik kalarak bolmeden

cevirmis olmasi ile gevirmenin, metnin yabanciligini korumaya calistigi sdylenebilir.

Kullanilan deyim, atasozii ya da yerel deyislerin ¢evirisinde dilimize nasil
aktarildigina bakacak olursak kaynak metinde yer alan giinliik ifadelerin, 6zellikle okuldaki
cocuklarin kullandig1 argo ifadelerin, varoslarda konusulan kaba dilin, 6§retmen veya vaiz gibi
otoritelerin kullandig dilin ve ayrica deyim-atasozii gibi kiiltlir 6gelerinin ¢eviri 6rnekleri her
iki dilden de yapilan alintilarla birlikte verilmistir. Kaynak metin i¢in KM, ¢eviri(erek) metin
i¢in ise EM kisaltmalar1 kullanilmistir. Kitabin ¢esitli boliimlerinden alinarak verilen 6rnekler

teker teker ele alinacak olursa:

1. KM “You’re asly dog.” (p.92)
EM “Cok sinsi herifsin sen, dedi.” (s.79)
Bu ornekte yer alan sly: sinsi, dog: kopek demektir. Kelimesi kelimesine gevirisi
yapilmis olsaydi sinsi kdpeksin olarak cevrilmesi beklenirdi. Burada c¢evirmenin anlama
odaklandig1 ve kelimesi kelimesine ¢eviri yapmadigi goriilmektedir. Bu anlamda Nida’ya gore

dinamik esdegerlik saglanmistir.

2. KM “-You’d think butter wouldn’t melt in your mouth said Heron.” (p.92)

EM “insan senin agzinda bakla 1slanmaz saniyor, dedi Heron” (s.92)

Ikinci ornegimizde butter...melt ifadesinin Tiirkcede karsihigi yagin erimesidir.
Burada yine anlama odaklanildigi, deyim-atasézii anlam biitiinliigiiniin hedef dilde yer alan
benzer bir ifadeyle karsilandig1 goriilmektedir. Zira eger tam karsilig1 verilseydi agzinda yag
erimez sanarsin seklinde aktarilabilirdi ancak o zaman bizim kiiltiirimiizde yer alan: sir
tutamamak anlamina gelen agzinda bakla 1slanmamak deyimi anlamsal olarak kargilanamazdi.
Bu 6rnekte oldugu gibi deyim ve atasozlerinin ¢evirisinde esdegerlik stratejisinin gézetilmesi

ceviri eserin erek kiiltiirde kabul edilebilirligi agisindan 6nemlidir.

3. KM “- By hell” (p.285)
EM “- Vay canina/ vay anasina” (s.248)
Bu ornekte kullanilan hell ifadesi Tiirkgede pek ¢ok farkli anlamda
kullanilabilmektedir. Cehennem, defol, cehenneme kadar, vay!, vay canina!, vb kullanildig
yere gdre metnin biitiinline gore anlamlandirilan bir kelimedir. Burada gevirisi hem anlama hem

de sekle uygun yapilmistir. Bu anlamda hem bigimsel hem de dinamik esdegerlik saglanmustir.
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4. KM “Well there was one old lady, and a drunken old harridan she was surely, that paid
all her attention to me.” (p.41)

EM “Bir de yasl kar1 vard1 aralarinda, sarhos bir mama falandi herhalde ve yalniz
benimle ilgileniyordu.”(s.36)

Buradaki 6rnekte old lady kelimesi yash kadin anlamina gelmektedir. Ancak ¢evirisi
yazarin bu kadinla ilgili anlik duygu ve diislincesini de kelime se¢ciminde yansitarak daha argo

bir iislupla yasli kart ifadesini kullanmay1 tercih etmistir.

5. KM “Cranly came out through the door of the entrance hall, his hat thrust back on the
nape of his neck and picking his teeth with care.” (p.286)

EM “Cranly sapkas1 ensesine itilmis, titizce dislerini karistirarak giris avlusundan
cikt1.” (s. 248)

Besinci ornekte kaynak metinde verilen climlede yer alan kelimelerin tiimii herhangi
bir anlam kaymasi olmadan, soyut veya yan anlam iceren ifadelerin bulunmamasi nedeniyle
birincil anlamlariyla kullanilmis ve kelimesi kelimesine sayilabilecek bir yontemle Tiirkceye

aktarilmistir. Boylece bigimsel esdegerlik saglanmistir diyebiliriz.

6. KM “INDIA MITTIT EBUR” (p.221)
EM “India mittit ebur” (s.193)

Altinc1 Ornekte ise kaynak metnin pek ¢ok boliimiinde yer verilmis olan Latince
ifadelere ve sdylemlere yer verilmistir. Romanin orijinalinde Latince olarak verilen ifadelere

ceviri metinde de dokunulmamis ve oldugu gibi s6zciigli sozciigline aktarilmistir.

7. KM “...screaming into my face: Priest hunter!” (p.41)
EM “...cigliklar atarak, ...Papaz diismani!” (5.36)

Yedinci ornekte verilen priest hunter ifadesindeki hunter kelimesi Tiirkgede avci
anlamina gelmektedir. Ancak dilimize aktarilirken ¢evirmen avci kelimesi yerine diisman
kelimesini kullanmay1 tercih etmistir. Dordiincii 6rnekte oldugu gibi ¢cevirmenin burada da bu
ifadenin sdylenis amacin1 da uygulamasina yansitmis, kelimesi kelimesine ¢eviriden ziyade

anlama odaklanmustir.

8. KM “...gave him a cachou every time” (p.4)
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EM “...ona bir pastel kalemi verirdi.” (s.6)

Sekizinci drnekte yer alan cachou kelimesi kaynak metnin yazildig: dile ait bir kiiltiir
Ogesi olmakla birlikte, kitabin baslangicinda kullanilan bebekge dile yonelik kullanilmis olma
olasilig1 yiiksektir. Ciinkii Stephan’a kiiciikken Dante’nin verdigi bir seyden bahsedilmekte
olup, bir cocuk olarak Stephan’in bundan hognut oldugu anlatilis seklinden anlagilmaktadir.
Dilimizde tam karsiligi olmayan boylesi bir kiiltiirel unsur dilimize pastel kalem olarak
aktarilmistir. Ceviride kaynak metinde yansitilan bebekge dil cevirisine aktarilmamus,
cocuklarin sevebilecegi nesneler arasindan pastel kalem sezgisel bir yaklasimla secilerek

kullanilmis oldugu sdylenebilir.

9. KM “Dingdong! The castle bell!
Farewell, my mother!” (p.25)
EM “Cin ¢in! Kale can1!
Hosca kal, annecigim!” (s.23)

Dokuzuncu oOrnekte ise alinti Stephan’in sanat¢i olma yolundaki ilk siirinden
dizelerdir. Siirin biitiiniinde bir uyak semasi mevcut ancak c¢evirisinde ayni uyak semasi
verilmemistir. Bunun disinda dindong the castle bell, ifadesi dilimize Cin ¢in Kale ¢cani seklinde
aktarilmis ve kaynak metindeki ritim dilimizde ikileme kullanilarak saglanmistir. Elveda/hosca
kal anlamlarina gelen farewell ifadesi de tam karsihigiyla verilmis ve kaynak metinden

uzaklasilmamistir.

10. EM “...an elephant had two tuskers instead of two tusks and that was why he was called
Tusker Boyle...” (p.49)

KM .. filin iki disi vardir diyecegi yerde iki fili vardir demisti ve onun i¢in Fil Boyle
adini takmuglardi ona...” (s.43)

Onuncu 6rnekte t sesinin tekrarina dayali-two tusks, two tuskers, Tusk Boyle- ritimsel
bir ifade sunulmaktadir. Cevirisinde ise bu ritim-iki fil,iki dis, Fil Boyle- i sesiyle yakalanmistir.
Kaynak metinde kullanilan tusker ifadesi dilimizde uzun disli fil/domuz anlamina gelmektedir
(Tureng: the multilingual dictionary). Tusk kelimesi ise fil anlamindadir. Tiirkge ¢evirisinde
Tusker, fil anlam1 yerine dis anlaminda kullanilmistir ve dilimizdeki karsiligi bu degildir.

Seslerde ritim yakalanabilmis ancak anlam agisindan kaynaktan uzaklasilmistir denilebilir.
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11. EM “Becauseboro theboro landboro lordboro willboro putboro usboro outboro.” (p.202)
KM “ -Cliglinkiigii egev sagahigibigi bigizigi kogovagacagak.”(s.175)

On birinci ornekte Stephan ailesini ziyarete gittiginde erkek kardesinden yine
taginacaklarint 6grenir. Kardesi sebep olarak kovulacaklarindan bahseder ve bunu bizdeki
kusdiline benzer tuhaf bir dille ifade eder. Tiim kelimelerin sonuna -boro ifadesi eklenmistir.
Dil sec¢imi ilgingtir: Stephan’in kardesi-pek ¢ok arkadaslarinin da onlarin bozuk olan maddi
durumuyla ilgili yaptig1 gibi- durumlariyla alay ediyor olabilir ya da ¢ocuk¢a bir 6ngoriiyle
gizli ve dnemli bir seyi kimsenin anlamayacagini diistindiigii bir dilde ifade ediyor da olabilir.
Cevirisine baktigimizda bu ifadenin kusdili ile dilimize aktarildigini goriiyoruz. Kusdili bizim
dilimize 6zgii ve genellikle ¢ocuk yaslarda kullanilan bir dil oldugu diisiiniiliirse ¢evirisinde
erek odakli bir yaklagim vardir diyebiliriz. Bir bagka deyisle, kaynak metinde tekrarlanan
ifadelerin erek kiiltiirde benzer etkiyi yaratacak tekrarlarla karsilanmasi bigimsel, aktarilmak

istenen mesajda anlamin korunmasi ile de dinamik esdegerlik saglanmistir diyebiliriz.

12. KM “Damn your yellow insolence ...” (p. 253)
EM “Sarilikl1 kiistahligina lanet olsun...” (s. 220)

Son Ornege baktigimizda sari imgesi vurgulanmaktadir. Joyce yazininda sari
kelimesini 6zellikle olumsuz yargilar belirtirken kullanmaktadir. Zaten sicak renkler grubunda
yer alan sar1 renk burada bir tartisma esnasinda kullanilmistir. Damn ifadesi dilimizde lanet/bela
olarak karsilik bulmustur. /nsolance kelimesi kiistahlik/arsizlik anlamlarmna gelir. Yellow
kelimesi i1se renklerden sar1 anlaminda kullanilir. Kelime bazinda bakildiginda cevirisinin

kaynaktan uzaklagmadigini sdylemek miimkiindiir.

Bu ¢esitli dil kullanimlarini bir yandan muhafaza ederek bir yandan da hedef dilde
benzer algiy1 ve anlam ¢agrisimini estetigi bozmadan yapabilmek ¢eviriyi yapan kisi agisindan
hi¢ de kolay degildir. Kitapta pek ¢ok kez kitabin ana temalar1, anlaticinin géziinden diyaloglar
ve tasvirler aracilifiyla okuyucuya hissettirilmektedir. Tek bir diyalogdan hareketle yasanti
bi¢imi, siifsal farklar, otorite baskisi altinda sikismislik ve arada kalmislik hissi, istenmeyenin
agirligi nedeniyle yasanan uzaklasma, bikkinlik ve kagis, sugluluk ve pismanlik farkina varma
ve uyanis duygularinin tiimiine ulasilabilir. Stephan’in icsel ¢ekismeleri ve yasadigi ikilem
duygusu roman boyunca hissedilir ve dokunulabilecek kadar somutlasir bazi boliimlerde. Yerel
dil farkliliklarimin altinin ¢izilerek simif farklhiliklarinin vurgulandigimi Stephan ve Rektor

arasinda gecgen ‘lamba’ diyalogunda gorebiliriz.

“- Ne hunisi? dedi Stephen.
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- I¢inden lambaya yag doktiigiimiiz huni.

- O mu? dedi Stephen. Huni mi onun ad1? Agazlik degil mi o?
- Agazlik da nesi? - O iste. Sey... huni.

- Agazlik mi diyorlar buna irlanda’da?”

- Asag1 Drumcondra’da agazlik derler, dedi Stephen, giilerek, en iyi Ingilizce de orada
konusulur (5.203).

Bu diyalogda gegen huni kelimesinin yerel kullanimlarinin farkli oldugu anlasiliyor.
Kaynak metinde Rektor funnel kelimesiyle, Stephan ise tundish kelimesiyle huni demek istiyor.
Her iki kelime de dilimizde huni anlamina gelmekte olup yaygin olarak funnel kullanilir.
Burada ayni dilin igindeki bir 6genin bile bolgesel olarak farkli kullanimina dikkat
cekilmektedir. Bu iki ifade seklinden Irlanda toplumunda siniflar arasi dil kullaniminin da
kiiltiirel 6gelerin de farkli oldugu anlasilabilir. Yazar, Stephan iizerinden irlanda toplumunun
kiiltiirel 6zelliklerine ve kiiltiirler aras1 farkliliklara bakis agisini belirtmektedir. Boylesi
ifadelerin bol oldugu, zihinsel siireclerin anlatildig: {istelik dilin ¢cok boyutlu kullanildig: bir
eserin baska bir dile aktariminin ciddi bir hassasiyet gerektirdigi aciktir. ingiliz roman yazari
Anthony Burgess, Joysprick: An Introduction To The Language Of James Joyce (Joysprick:
James Joyce'un Diline Giris) adli kitabinda (1973), Stephan’in varoslarda tanistigi kadinlarla
yaptig1 konugmalar1 ve onlarin konustugu dili anlayabiliyor olmasini toplumda alt sinif olarak
adlandirilan kesimin dilinden anladig1 seklinde yorumlar ve Stephan karakterinin bilingli olarak
toplumun farkli kesimlerinden baska karakterlerle konusturuldugunu belirtir ki bunu da kitabin
karakterlerinin de ayrica dili ¢ok boyutlu kullandiginin bir gostergesi olarak kabul eder
(Burgess, 1973, s. 172). Buradan hareketle Stephan’in konustugu insanlarin toplumun farkl

kesimlerinden olmasi, toplumda sinif ayriliginin varligini dogrular niteliktedir.

Degerlendirilecek her metin ait oldugu toplumun yapis1 ve bu toplumdaki yeri geregi
bazi iletim Ozelliklerine sahiptir ve bunlar bu metnin hedefindeki aliciya, gonderene ve
iletilmek istenene gore degisir (Goktiirk, 1994, s. 17). Kitabin orijinalinde yer alan kiyafet,
yemek, tren gibi ulasim araglari, koy ve sehirler ve bahge yol, dag gibi diger ¢evresel unsurlar
ve ayrica dini ve siyasi soylemler, gece ve yemek dualar1 gibi dini unsurlar, sanat hakkinda
yapilan konusmalarim anlatildig kiiltlir 6geleri ve fiziksel 6zelliklerin tasvirlerinin oldugu
boliimlerin dilimize c¢evirisinin, tasvir edilen unsurlarin okurun zihninde bir resim
olusturabilmesi nedeniyle ¢eviride esdegerlilik agisindan Toury’nin yeterlilik ve kabul

edilebilirlik kuram1 dogrultusunda yeterli ve kabul edilebilir oldugu sdylenebilir.
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Kitabin Tiirk¢e ¢evirisinin son s6z kisminda Murat Belge, yazarin anlatiminda bazi
dil dis1 iletim araglari kullandigim sdyler. Ortiik ifadelerle kelimeler ve satirlar arasinda
bosluklar vardir ve geleneklesmis bilindik anlatim teknigiyle bu kelimeler arasinda bosluklarda

saklanmis olan derin 6zii verebilmeyi biraz zor buldugunu belirtir (s. 285).

Yazar bilindik olan ile bilinmeyen kavramini ¢agrisim yoluyla ¢ok da ustaca ekler
satir aralarina, somut olan1 vererek soyut olan1 diisiinmeye sevk eder okuyucusunu. Ornegin:
kitapta Stephan Katolik kilisesine rahip olarak ¢agirildigi boliimde (s.164) yapilan canhi tasvir
ile okuyucu hem sahneyi goziinde canlandirir hem de kelimeler arsindaki ortiik anlatimi
yakalar. Elbette bunu yapmak her okuyucu i¢in ¢ok da kolay olmasa gerektir ¢iinkii kitap ilk
basildig1 zaman edebiyat elestirmenleri tarafindan pek de begenilmemistir. Ancak sonradan
Joyce’un yazimini ele alan elestirmenler tarafindan giliniimiizde de ¢ogunlugun kabul ettigi
anlatt zenginliginden ve basarisindan bahsederler. Sahnedeki tasvire donecek olursak:
pencereden giren 1518a arkasin1 donmiis sakaklarina ve kafatasina 151k yansiyan yiizii tamamen
golgede kalmis papaz, perdenin kordon ipiyle ilmek yapmakta. Burada Stephan’in zihninde dini
ogelerin nasil ¢agristigini, gélgede kalan yiiz ile belirsizlii ve Stephan’in Katolik 6gretilere

hissi olarak ne kadar soguk ve uzak oldugu algis1 kolayca anlasilir sekilde aktarilmis dilimize.

Kitapta yer verilen tekrarlar ve tekerleme ifadeleri de metni kaynak dilden hedef dile
aktarmay1 giiclestiren unsurlar arasinda sayilabilir. Kitabin girisinde yer verilen tekerleme,
dualarda stirekli tekrarlanan ifadeler, anlamsal biitlinliigli korumak adina orijinal metinde
Latince yazilmis hedef dile de oldugu gibi aktarilmis ifadelerin yarattigi karmasa buna 6rnek

olarak verilebilir.

SONUC

Sanat¢inin Bir Geng Adam Olarak Portresi, diinya edebiyatinda ¢ok dnemli bir yeri
olan klasikler arasinda yer edinmis énemli bir eserdir. Ilk baskisindan itibaren pek ¢ok elestiriye
maruz kalmistir, donemin elestirmenleri anlatisinin anlasilmaz oldugunu ileri siirmiislerdir,
ancak yazinsal teknikleri, anlamsal zenginligi ve dilin ¢ok yonlii kullanilmas1 gibi bigimsel,
karakterin zihinsel siiregleri, kitapta yer verilmis imge ve motiflerin kullanilis sekli ile de icerik
zenginliginin farkina son donem elestirmenlerin yaptigi degerlendirmeler sonucunda
varilmistir. Bu calismada, edebi agidan kiiltlesmis bu eserin edebi 6zelliklerinin ¢éziimlemesi
yapilmustir. Ayrica kendisi de bir edebi elestirmen olan Murat Belge tarafindan Tiirkgeye

cevirisi lizerinde ¢eviribilimde esdegerlik kuramina goére bir degerlendirmesi yapilmistir.
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Ceviri bir metne yonelik bir elestiride bulunabilmek i¢in metnin orijinali ile metnin ¢evirisi
arasinda bir esdegerlik bagi kurmak sarttir. Ancak bu sekilde iki metin arasi bir karsilagtirma

ve degerlendirme yapilabilir.

Bir metin yazilirken yazarin kurgulama siirecine yansitmak istediklerini climlelerini
ve olay akisini kurgulama ve siralama bi¢iminden yola ¢ikarak, metinlerin de bir psikolojisi
oldugu soylenebilir. Ceviri siirecinde ¢evirmenin bu kurgulama ve siralama bi¢imini irdelemesi
dil bilgisel yetkinlikle kelimeleri ve/ya ciimlelerin siralanis sekli 6nem kazanir. Ancak bu
stirecte yapilacak asir1 yorumlama okuyucuya ayrica bir ylik getirebilir. Ayla Akin’in (2015)
da ifade ettigi iizere Schleiermacher bunu “dil bilgisel yorumlama” seklinde ifade etmistir,

bunun okuma esnasinda keyfi yorumlamalar i¢in bir sinirlayici oldugu ifade edilebilir (Akin,

2015, s. 9).

Bir ¢eviri metnin hem bi¢iminin hem de icerdigi anlamin korunarak ¢evrilmesi esas
hedef olmakla birlikte baz1 metinlerde metnin yapisi geregi bunu saglamak bazen miimkiin
olmayabilir. Cevirmen ¢evirisinde ihtiyactan dogan sartlar dogrultusunda yerine gore hareket
etmekle miikelleftir. James Joyce gibi usta bir kalemin ¢evirisinde yer almast muhtemel bazi
kelime oyunlarindan (gonderme ya da ortiik sdylem) soz edilebilir, ¢iinkii Joyce’un ciimle
yapisi alisilagelmisin disindadir. Bu kelime oyunlarinin eger dilimizde karsiligi/yakin anlamlist
yoksa cevirmen bunlar1 goz ardi edebilir, ancak bazi kelime oyunlar1 anlatimin biitiinligi
acisindan Onemli bir yere sahiptir. Bu gibi durumlarda c¢evirmenden beklenen bunlar
arastirmasi, anlamasi, degerlendirmesi ve g¢eviri stratejilerine uygun bir sekilde ¢evirmesidir.
Bunu ister yabancilastirma stratejisiyle yapar isterse de bir dipnot ile okura agiklar isterse de
yerlilestirerek yapar. Baska bir ifadeyle, ¢evirmenin aslinda pek ¢ok secenegi mevcuttur. Bu
calismanin konusu olan ¢eviri metinde bu ¢ok agik bir sekilde goriilmektedir. Kitabin son sz
kisminda c¢evirmen tarafindan eklenmis agiklamalar, okurun kitabin satir aralarini
doldurmasina, neden sonug iliskileri kurmasina ve en onemlisi anlatilar1 kendi donemsel ve

kiiltiirel sartlarinda anlayabilmesine yardimci olmaktadir.

Basaril1 bir ¢eviri 6rnegi sayabilecegimiz Murat Belge cevirisinde oldugu gibi kiiltiir
ogelerinin, metnin igerik zenginliginin, satir arasinda kalmis anlamsal ifadelerin hedef dile
metnin bi¢imine de miimkiin oldugunca dokunmadan yapilan ¢eviriler hem metinsel hem de
islevsel anlamda esdeger ¢evirilerdir. Bu ¢alismada yapilan degerlendirmeler sonucunda; Murat

Belge cevirisinin Toury’nin esdegerlik kuramina gore yeterli bir ¢ceviri oldugu sdylenebilir.
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EXTENDED ABSTRACT

Literary analysis is the study of the works that are handled according to many methods,
procedures and criterias. Because of the fused bonds between literature and translation studies,
it is not possible to evaluate the elements of literature-translation-culture separately and
independently. The novel titled as The Portrait of the Artist as a Young Man, which is among
the cult works of English Literature, was written by the world-famous Irish-born writer James
Joyce is among the works of world literature with its autobiographical features. Describing the
processes and character development of the protagonist of the novel ‘Stephan Dedalus’, who
is, on the way to becoming an artist, his search for self, his inner conflicts and his rebellion
against authority, the author also shares the events of the period that influenced the Irish social
structure and social life in the late 19th century in details with the reader when he spent his
teenage years.

In general, studies that analyze literary texts consider the work only according to literary
criteria, and in this context the starting point of the study remains limited to such issues as a
specific character analysis, theme criticism in the work, imaginary expression, symbols, etc...
Similarly, most of the studies related with the translation works have not addressed the literary
dimension of the works, but only evaluated them in terms of translation and translation theories.
However, translation criticism, which has been tried to be placed on a scientific ground after
the 1970s, makes it necessary to make an analysis by comparing the original text and the target
text. This comparison can be made on the translation versions of the works (Unsal, 2017, s.
244). Regarding this work, in this study, the literature review has been done in a
multidimensional way, which can be related to literary analysis, translation studies and all
cultural elements, and thus, the basis of the study has been tried to be prepared in this way.

In this study, firstly a literary text analysis has been made regarding this work that is
selected from English Literature. Due to the autobiographical nature of the work, it is very
important to know the author, the conditions of his lifetime and the world view of the author in
order to understand the work and to present its analysis properly. For this reason, in the first
few chapters the author and his world view have been presented, then the images and motifs in
the book have been evaluated and the autobiographical features have been determined. The
important features in the work are emphasized in order to portray the period in which the author
lived and the social structure. Afterwards, an evaluation was made in accordance with the
concepts and theories of translation studies regarding the Turkish translation of the work made
by Murat Belge, and the translation work was evaluated according to the Equivalence theory in
translation studies. While making this evaluation, the whole book was used, and the evaluation
was tried to be supported by giving examples with quotations from both the source text and the
translated text.

In addition, the book that is the subject of our study - The Portrait of the Artist as a
Young Man — has been read with multiple reading methods, and accordingly, a comprehensive
evaluation has been tried to be made regardless of the boundaries of the text. While doing this,
previous studies related with this literary work were scanned and our study was tried to be
supported through common aspects and differences. By using the sampling method with the
quotations taken from various chapters of the book, the expressions in this study were tried to
be made more concrete and clearer. As discussed in detail in the study, the language and
expressions in the book are multidimensional, the sociological dimensions of the plot are
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predominant and the topics and / or problems it deals with are mostly related to the society in
general despite the fact that they often seem to be individual. The protagonist Stephan Dedalus
and his social-economic-psychological development and conflict processes and thus the
disintegration stages of the character are explained through his personal experiences, but in fact,
they concern the whole society, as they are the situations that each individual in the society can
experience. It can be argued that the author uses an inductive method in the book that reaches
from the specific to the general, as the book deals with the issues that concern the whole society
with reference to the individual, and draws a portrait of the society and the conditions of the
period according to the experiences and the development processes of the protagonist.

Finally, a general evaluation of the Turkish translation of the book was made depending
on the book and the features offered by the book and according to the evaluations we made; It
has been determined that the translation made by Murat Belge is adequate according to Toury’s
Equivalence theory in translation studies.
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“USE IT OR LOSE IT!”

A QUALITATIVE ANALYSIS OF THREE TURKISH EFL TEACHERS’
PERSPECTIVES, PRIOR LEARNING EXPERIENCES AND ACTUAL
TEACHING PRACTICES REGARDING VOCABULARY TEACHING

“KULLAN YA DA KAYBET!”

UC TURK INGILiZCE OGRETMENININ KELIME OGRETIMINE BAKIS
ACILARI, OGRENME DENEYIMLERI VE KELIME OGRETIMINE iLiSKIN
OGRETIM UYGULAMALARININ NiTEL ANALiZi

Merve DOMBAYCI *

ABSTRACT

Vocabulary is often viewed as a critical tool for language learners in mastering English
language. Concerning vocabulary teaching in English as a Foreign Language (EFL) classrooms,
EFL teachers’ viewpoints and learning backgrounds may play a vital role in their practices.
Along this view, this paper aims to deeply explore the perspectives, prior language learning
experiences and actual classroom practices of three experienced EFL teachers with regards to
vocabulary teaching in Turkish High Schools. Areas, where practices have conformed with or
differed from perspectives about vocabulary teaching in EFL teachers' actual classroom
practices have been examined and discussed. The findings suggest that teachers have a strong
belief in the necessity and importance of vocabulary teaching and learning. In addition, all three
teachers did not favor memorization of the unknown, instead, they put emphasis on the usage
of the new vocabulary. They also believed that a teacher should stand as a role model in
directing the students to find their own ways to develop their vocabulary. Even though the
teachers in this study had different educational backgrounds, they met in common grounds
regarding the aim of teaching unknown words to their students. The most striking common
point in their prior language learning experiences was the role of their EFL teachers in learning
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vocabulary. Furthermore, for each one, the responses in the interviews, the actions observed in
the classrooms as well as what has been written on the reflective journals seem to match well
together by completing one another concerning the findings.

Keywords: Vocabulary teaching, EFL classrooms, vocabulary learning, language teaching
experiences, teacher perspectives

oz

Kelime dagarcig1 genellikle dil dgrenenler icin Ingilizce dilinde ustalasmada kritik bir arag
olarak goriiliir. Yabanci dil olarak Ingilizce egitimi verilen siniflarda kelime dgretimi ile ilgili
olarak, yabanci dil Ogretmenlerinin bakis agilar1 ve Ogrenme ge¢misleri smif ici
uygulamalarinda hayati bir rol oynayabilir. Bu makale Tiirkiye’deki bir lisede kelime 6gretimi
ile ilgili olarak deneyimli ii¢ yabanci dil 6gretmeninin bakis agilarini, onceki dil 6grenme
deneyimlerini ve su anki sinif i¢i uygulamalarini derinlemesine incelemeyi amaclamaktadir.
Yabanci dil 6gretmenlerinin sinif i¢i uygulamalarinda, uygulamalarin kelime 6gretimi ile ilgili
bakis agilartyla uyumlu veya farkli oldugu alanlar incelenmis ve tartisilmistir. Bulgular,
Ogretmenlerin kelime 6gretimi ve Ogreniminin gerekliligi ve 6nemi konusunda giiglii bir
inanglar1 oldugunu gostermektedir. Ayrica, her iic 6gretmen de yeni 0grenilen kelimelerin
kullanimina vurgu yapmis olup, bilinmeyen kelimelerin ezberlenmesinden yana olmamakla
birlikte, 6grencilerin kelimeleri siirekli kullanarak 6grenebileceklerini diistinmiislerdir. Bunun
yaninda, 6gretmenin 6grencileri kelime dagarciklarini gelistirmede kendi yollarin1 bulmaya
yonlendirmede bir rol model olmasi gerektigine de inanmislardir. Bu ¢calismaya katilan yabanci
dil 6gretmenleri farkli egitim ge¢mislerine sahip olmalarina ragmen, 6grencilerine bilinmeyen
kelimeleri Ogretme noktasinda ortak paydada bulusmuslardir. Yabanci dil egitim
gegmislerindeki en ¢ok goze garpan ortak nokta ise kendi yabanci dil 6gretmenlerinin kelime
ogrenmelerindeki rolii olarak gézlemlenmistir. Son olarak, katilimcilarin her biri ile yapilan
goriismelerdeki yanitlar, siniflarda gozlemlenen eylemler ve arastirma siirecinde tuttuklari
giinliiklerde yazilanlar birbirini tamamlayarak ¢alisma bulgular1 agisindan birbiriyle uyumluluk
gostermistir.

Anahtar Kelimeler: Kelime dgretimi, Yabanci dil siniflart, Kelime grenimi, Dil 6gretimi
deneyimleri, Ogretmen bakis acilar1

1. INTRODUCTION

As a primary and universal method of communication, our conversations play a very
important role in our lives and the words we use become the linguistic means for conducting
our affairs. Vocabulary becomes even more important in learning a foreign language, leading
researchers to focus on looking deeper into vocabulary teaching at schools. While the strategies
and approaches that EFL teachers and learners use have been taking the significant attention
concerning vocabulary learning and teaching in research, their perceptions related to these
issues have started to gain importance lately in the field as the quality and the importance of
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teaching and learning come into the prominence. However, the instructional decisions of EFL
teachers are rather uninvestigated in terms of cognitive aspects. Considering this, Muhamad
and Kiely (2018) claim that there are numerous kinds of strategies and approaches for teaching
vocabulary but these are all dependent on teachers’ perspectives. In the direction of
understanding how EFL teachers approach vocabulary in their lessons, it is crucial and
necessary to understand the viewpoints they operate from. Various significant ideas have been
suggested since vocabulary teaching is appearing as a hot topic in the field (Berne &
Blachowicz, 2008). For example, Muhamad and Kiely (2018) point out that “the attempt to
identify the best approach to teach vocabulary should consider teachers' beliefs” (p. 37). In
relation to this point, Taka¢ and Singleton (2008) suggest that what is included in teaching
vocabulary in class might be dependent on factors like time, the coverage of the lesson and its

significance to the learners.

As Schmitt (2008) suggests, vocabulary learning is a fundamental component of
becoming proficient in a new language. However, my experience as an EFL teacher shows that
in Turkish contexts, language learners tend to produce what is needed in communication by
placing grammaticality in the first place in their minds rather than making use of vocabulary.
In addition, the approaches of teachers towards vocabulary instruction seem to differ, which
made me curious enough to examine the perspectives and learning experiences of Turkish EFL
teachers regarding vocabulary teaching as well as their actual teaching practice as an

independent research topic which is rare to find in the area.

Based on my experience and the views mentioned above, this study aims at presenting
conspicuous findings of the perspectives of Turkish EFL teachers on vocabulary teaching as
well as their prior learning experiences in the Turkish context. Thanks to the related
methodology, this study will be focusing on how these perspectives and prior language learning
experiences are reflected in the selected participants’ actual practice in classroom interactions

regarding vocabulary teaching.

2. LITERATURE REVIEW
Vocabulary is a significant element in learning a new language since words and their
meanings stand as core elements in acquiring a language for a language learner (Algahtani,
2015). In teaching vocabulary, teachers and their beliefs on what they teach have a crucial role

in a classroom as they represent a leading figure. In investigating teachers’ beliefs, Phipps and
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Borg (2009) found some tensions between the beliefs teachers explicitly express and the real
practices of teachers while teaching English language and indicated that what teachers state and

actually perform are dependent upon their belief system and various factors affecting them.

As the field is getting more aware of the influence of what EFL teachers know and
believe on their instructional choices (Phipps & Borg, 2009), researchers begin to acknowledge
vocabulary teaching in a broader mental context than solely defining it as a strategy training in
a part of a lesson. As the mental context has gradually been taken into consideration in EFL
teaching, looking deeper into the teachers’ educational backgrounds has begun to gain
importance. According to Phipps and Borg (2009), EFL teachers might powerfully be affected
by their own educational experiences as learners. In addition, Nguyen (2017) indicates that
teaching is not limited to the pedagogical knowledge of teachers and their skills but it is rather

related to their prior experiences and practice in their particular sociocultural contexts.

In this regard, Muhamad and Kiely (2018) shed light on the significance of
understanding teachers’ perspectives on vocabulary teaching. They indicated that the context
of the vocabulary teaching practice of Malaysian EFL teachers stemmed from their own beliefs
based on their prior learning experiences which influenced their current teaching. Accordingly,
vocabulary teaching was not a special focus in their current teaching practices since they had
acquired vocabulary by themselves as learners without any specific guidance. Therefore, they
perceived their limited involvement in vocabulary teaching as a guide for their students to
develop their vocabulary knowledge by themselves. Similarly, another fruitful study was
conducted in Indonesia (Hermagustiana, Hamra, Rahman & Salija, 2017) to explore the ways
EFL teachers reflect their backgrounds on their teaching practices regarding vocabulary
teaching. They found that the participants’ vocabulary learning strategies they had possessed
when they were students did not contribute to their teaching strategies in practice. For instance,
the participants agreed upon the unlikeable results of the memorization strategy which their
teachers constantly had made use of in their learning process. Therefore, they particularly
tended to avoid that strategy in their classrooms. In a different context, Chung (2018)
investigated English teachers’ beliefs on vocabulary development in Hong Kong with the main
factors forming their perspectives. Although the participants held strong beliefs about the power
of the use of authentic materials, they did not seem to have intention to incorporate those kinds
of materials in vocabulary teaching instructions due to different factors such as their time-

consuming nature or the students’ tendency of losing the materials.
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In consideration with the viewpoints of EFL teachers on vocabulary teaching, various
researchers (Chung, 2018; Gerami & Noordin, 2013; Hermagustiana et. al, 2017; Mirzaie,
Hemmati & Kiasi, 2018; Muhamad & Kiely, 2018) agree upon the importance of teacher
perspective in vocabulary teaching. For example, in their study about teacher cognition in EFL
vocabulary teaching among Iranian EFL teachers, Gerami and Noordin (2013) pointed out that
the participant teachers had a high level of knowledge regarding teaching English and
vocabulary teaching whereas their ways of teaching vocabulary were not compatible with what
they really believed. That is, the ways the teachers viewed vocabulary stood out as a critical
factor in teaching and learning vocabulary. In their study, the participants hold strong beliefs
about what vocabulary teaching context must be in the classroom, they seemed to accept that
their views got modified due to the fact that they faced with constraints related to the

educational system, students’ language background, contextual factors or even social norms.

As it has been pointed out until now, the teacher perspective is very influential in the
decisions of in-class actions (Richards, Gallo & Renandya, 2001). The significance of their
cognition which was referred by Borg (2003, p. 81) as “the unobservable cognitive dimension
of teaching; what teachers know, believe, and think” comes into prominence. In relation to this,
as investigating the reflective practice of EFL teachers, Farrell and Lim (2005) found that, the
participants had not been consciously aware of beliefs they hold about English grammar
teaching and learning until the moment they were directly asked by the interviewer in the study.
Thus, the studies related to the teachers’ perspectives might highly contribute to the field by
investigating what is in teachers’ minds and what factors have shaped them concerning
vocabulary teaching. On the basis of these points, the present study will look deeply into the
teachers’ beliefs and aim to be beneficial for providing insights to EFL teachers in terms of

their cognition on teaching vocabulary.

In this regard, by exploring English language teachers’ viewpoints and classroom
teaching regarding vocabulary instruction in Iran, Mirzaie et. al (2018) found that the Iranian
EFL teachers hold their own perspectives in terms of vocabulary teaching. As the perspectives
derive from the cognition, teacher cognition in language teaching has been investigated under
three main themes by Borg (2003, p. 81) as “(1) cognition and prior language learning
experience, (2) cognition and teacher education, and (3) cognition and classroom practice”. He
suggests that the investigation of the cognition of language teachers is very important by playing
worthwhile insights to their mental health. He also points out the fact that there are many other

issues that needs to be investigated in the field regarding language teachers’ perspectives.
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Proceeding from Borg (2003)’s suggestions, in this study, these three themes will be taken as
the base for investigating EFL teachers’ perspectives and practices considering vocabulary

teaching.

It has been pointed out until now that the researchers in the field indicate the influence
of teacher perspective and the prior language learning factor in classroom teaching practices.
As Borg (2006) suggests, the prior learning experiences of teachers and their professional
education maintain exposing influence through their teaching life. It is clear that understanding
teachers’ perspectives, prior experiences as well as their classroom practices should not be left
to chance. Thus, pieced together with the findings and the ideas of various scholars discussed
above related to vocabulary teaching and learning, the primary aim of the present study is to
explore the perspectives of Turkish EFL Teachers regarding vocabulary teaching as well as the
reflections of their prior language learning experiences on their current practices in the
classroom context. In order to do so, the study will be following the questions below:

» What are the perspectives of Turkish EFL Teachers on Vocabulary Teaching and

Learning?

» What is the role of Turkish EFL Teachers’ prior learning experiences in their current
vocabulary teaching practices?

- How was vocabulary teaching handled when they were students?

» What are the perceptions of Turkish EFL Teachers about the vocabulary teaching

education of the University program they studied?

» What do Turkish EFL teachers actually do in class regarding their vocabulary teaching?

3. METHODOLOGY
3.1. PARTICIPANTS AND CONTEXT

The participants of this study were 3 Turkish EFL teachers who had been teaching
English in public high schools for more than 10 years. All participants were female due to the
nature of the context in which these three teachers who had been teaching the same levels
volunteered to take part in this study. Their ages range from 45 to 50. The names of the
participants are confidential in this study. They are mentioned as T1 (Teacher 1), T2 (Teacher
2) and T3 (Teacher 3). T1 was born in Bulgaria, moved to Turkey and started learning English

in sixth grade by bringing her knowledge of Russian, French and Bulgarian languages. T2, on
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the other hand, started learning English in the second year of high school. Lastly, T3 started
learning English in secondary school. Each participant graduated from different state
universities in Turkey. In addition, while T1 and T2 graduated from teacher training program,
T3 studied English Language and Literature. Although each had previously worked at different
schools, they had all taught English at the same high school for the past few years. All of them
are currently teaching in 9" and 10" grades as well as in preparatory classes.

The context of this study is a public high school in a city located in the Central Anatolia
Region in Turkey. Concerning the EFL teaching contexts in Turkey, vocabulary is one of the
most challenging issues in foreign language acquisition. As four skills (reading, listening,
writing and speaking) as well as grammar takes the attention in the field, little is known about
the vocabulary lessons in terms of teachers’ approaches and viewpoints as well as their
backgrounds. Therefore, the context will serve as a crucial factor in highlighting the place of
vocabulary teaching with regards to teacher perspective, learning experience and actual

practice.
3.2. DATA COLLECTION AND ANALYSIS

In this study, the qualitative approach was used to address the main research questions.
In order to develop an in-depth description and analysis of multiple cases of vocabulary
teaching, case study method was used (Cresswell, 2012). Merriam (2009) indicates the
importance of the internal validity of qualitative research and points out that this validity is best
provided by employing three types of instruments in data collection process. In order to acquire
an in-depth analysis, a triangulation of data collection instruments was essential in this study.
Thus, classroom observations, semi-structured interviews with the participant teachers and

reflective journals written by the teachers were used to gather rich data.

The data collection procedure began with the classroom observations. The data were
distinguished in observing participants’ classroom practices by visiting their classrooms for
four hours a day for two weeks. The aim was to observe and explore their actual vocabulary
teaching environment. During the visits, detailed observation field notes were taken. In order
to do so, an observation protocol was used and the protocol included descriptive field notes and
reflective field notes taken during each class that was observed.

As the second instrument a semi-structured interview was used to collect data. The
interviews contained 12 questions in total and lasted around 12-15 minutes for each teacher.
Accordingly, one question was deleted and some were changed. Thanks to the use of the native
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language, the participants seemed to be more comfortable and open in talking about the topic
with details. The language of the interviews was Turkish, which was the native language of the
participants. The applicability of the interview questions had been tested beforehand with an
experienced EFL teacher who had been teaching at a different school in Turkey and had had a
research background. The recordings were transcribed and translated into English after the
interviews. The language mistakes were not corrected. After that, the responses obtained from
the interviews of the teachers were analyzed under specific categories. The English version of
the interview questions and a sample extract can be found in Appendices (A and C). Lastly, it
should be mentioned that the participants had signed an Informed Consent Form given before

the data collection procedure.

As one of the aims of this study was to find out what the teachers actually do in classes
regarding vocabulary teaching, it was necessary to analyze teachers’ reflective practices.
Nguyen (2017) claims that these reflections include looking back and reviewing their teaching
by identifying distinctive experiences of their own. Therefore, reflective journal was the last
part of the triangulation in this research. The reflective journals were given to each participant
during the first visit. They were asked to take notes about the vocabulary teaching parts of their
lessons. The journals were collected on the last day of the classroom observations. Their notes
were analyzed and compared to the findings that were gathered from the other two instruments.

The questions of the reflective journal can be found in Appendix B.

As the aim in this study was to understand the meanings of the actions and see how
teachers perceive vocabulary teaching and learning and to understand the factors behind their
instructional decisions, the results are to be instructive for EFL teachers to see their practices
from different perspectives. In this regard, looking into findings and discussions of these

procedures is essential.
4. FINDINGS AND DISCUSSION

In order to reveal the perspectives of Turkish EFL Teachers on vocabulary teaching, the
results were analyzed under specific categories which Borg (2003) used for investigating
teacher cognition in language teaching. In the first three sections (4.1, 4.2, 4.3), findings of the
interviews and observations will be analyzed and discussed. At the end of each one, conclusions
will be drawn. Lastly, in 4.4, the reflective journals of the participants will be analyzed and
compared together with the results gathered from the interviews and the classroom

observations.
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4.1. COGNITION AND PRIOR LANGUAGE LEARNING EXPERIENCE

The teachers in the present study all agreed that vocabulary is very important in
mastering English language. One of the participants referred vocabulary as ‘the keystone’ of
the language teaching. Although they were teaching in the same school and had very similar
perspectives and actions regarding vocabulary teaching and they had some remarkable prior
learning experiences. Therefore, how they met on common ground was very significant to pace
towards a conclusion regarding the general context of this study. For example, T1 expressed
that the books had been made of straw paper during her schooling years when she had learnt
English. T2, on the other hand, stated that the English lessons had been wasted without any
actual English teaching. Lastly, T3 indicated that she had been good at English both in
secondary and high school but she had realized how much she liked English language in
secondary school: “Actually, even in secondary school, my teacher realized my different and
creative usage of English...I mean, she told me that I was very talented and then my interest

brought me here” (T3).

When the ways they had developed their vocabulary knowledge were asked, T1
indicated that there had been no special techniques related to vocabulary learning when she had
been a student. She stated that she had been putting a mark on a word while looking up her
dictionary as she had studied unknown words. After searching for the same word over and over
again, eventually, she had been getting mad since those words had not stuck in her mind. She

ascribed this to the fact that she had not been actually ‘using’ them:

“When I look back, I do not remember any time that I sat and tried to learn words
with the purpose of learning independently. However, when my university education
started, and as we started reading more advanced books, most of the time | had to do

a dictionary study. While doing that I was getting bored most of the time” (T1).

Interestingly, during the classroom observations, T1 seemed to attach importance to the
use of dictionaries. It was clear from the observations that she took a lesson from the negative
experience by carefully choosing well-designed dictionaries and by teaching her students how
to use the dictionaries for unknown words. For example, in the classroom, when an unknown
word popped up during a writing task, the teacher asked one student to look up the dictionary
and then form a sentence including that word. T2, on the other hand, mentioned that she had

done her best to develop her English and word knowledge with the support of her teacher in
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high school: “And thank God, my English teacher supported me, then I tried my best to read

stories as much as possible” (T2).

Furthermore, T3 tended to emphasize how she had chased motivation while talking
about her prior learning despite the language learning environment in which the teacher had not
always been present and vocabulary teaching had been drawn to background. She completely

believed in motivation and further added:

“I always organized an English vocabulary notebook on my own. I have learned
things with my own effort since then. | listed the words in that notebook. Although,
now | give English definitions to my students, | wrote the Turkish meanings back

then for myself. I noted the words and tried to make sentences with them” (T3).

It can be seen from the extracts and the discussion above that even though there had
been constraints in their vocabulary learning in the past, they later focused on trying to find
their own way of acquiring vocabulary. This was one of the major things they brought into their
classrooms they taught from their past experiences. That is, considering the problems they had
had, they did their best to guide their own students in many ways and made them actually use
the words in contexts. For example, even if they had tried to learn the words with Turkish
meanings in their past, they never encouraged their students to do that in their current teaching
practice. They gave importance to interest and motivation one must have to be able to
acknowledge the meaning of vocabulary learning. Furthermore, each journey had started with
a guidance of an English teacher in their past. How crucial the role of the teacher in learning is

also very obvious at this point.

During the interviews, the teachers highlighted some more remarkable points regarding
handling new vocabulary. For example, T1 specifically expressed how much she had admired
when her teacher had written down and had taught the part of speech the words belong to in
addition to explaining the English meanings of the unknown words. Moreover, hearing her
teacher constantly talk in English in class had made her more motivated to learn the words. In
consideration to the vocabulary environment in class, T2 and T3 expressed that they had liked
their English teacher but it had been mostly about memorizing the words without using it in a
context. They had known the meaning but not the usage of it: “It is not important to know the
exact meaning of a word. Rather, you are the owner of that word when you can actually use
that word” (T3).
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The vocabulary learning experiences of the teachers clearly display how important the
role of using the words is in teaching and learning vocabulary. T2 suggested that the idiom ‘Use
it or lose it” can be very appropriate to use in mentioning this importance. It was obvious in the
classroom observations that the participants did not create a situation where the students tried
to memorize a new word unlike what had happened in their prior learning. In addition to the
general context of the vocabulary learning environment, the participants were asked to share a
small anecdote that they remembered to pinpoint some moments in the past that could be

affecting them even now:

“There was the word ‘dolphin’ in a paragraph. At that moment, I didn’t know what
it meant in English but in Bulgarian, it was ‘dolphin’, too. When I did this transfer
and guessed the meaning, the teacher was very surprised. She praised me by
mentioning that | knew the meaning without looking up my dictionary. Even though
| later explained the situation to my teacher, she held me up as an example a couple
of times by synthesizing the whole event by telling the rest of the class how important
learning another language was (laughs). Imagine, you are 14 and your English

teacher praises you!” (T1).

“One of my teachers was using mimes and gestures a lot. For instance, once there
was a paragraph which explained that if you comb your hair, the comb generates
electricity. | never forget this. The teacher demonstrated everything in practice”
(T2).

The specific anecdotes of the two participants together with their cognition related to
prior learning experiences shows the importance of the teacher and usage of the new words in
vocabulary teaching. The ways in which their teachers approached towards vocabulary teaching
clearly left a permanent impact on the participants of this study in compliance with what Borg
(2006) suggests. In a similar manner with what Hermagustiana et al. (2017) found in their study
with Indonesian EFL teachers, the teachers in this study could not benefit from any kind of
vocabulary teaching approach that had been taught by their teachers during their schooling
years. However, one salient finding that differs from Hermagustiana et al. (2017)’s findings
was that the teachers in this study turned their negative vocabulary learning experiences into an
advantage in their practices. For example, T1 preferred making use of dictionaries which are
seen to have high-quality in the market and among scholars to teach new words rather than
completely ignoring the dictionary use because of her prior learning experiences regarding the

memorization of the words from dictionaries. Lastly, a remarkable finding in this study was
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very similar to Muhamad and Kiely (2018)’s in that, just like Malaysian EFL teachers, the
Turkish EFL teachers in this study also guide their students without giving a special focus on
only one approach while teaching new vocabulary. They rather showed the ways of acquiring

words as they had done the same in their prior learning experiences.
4.2. COGNITION AND TEACHER EDUCATION

In consideration of the role of vocabulary learning background on teaching practices,
the teachers were asked to reflect on the University program they had studied. As it can be seen
from the following sentences, they had different interpretations: “Frankly speaking, I think I
don’t use each strategy I have learned there in relation to vocabulary teaching” (T1); “So, now
| don't want to be unfair to my teachers, but | started teaching English properly in 1993 by
attending a training course” (T2); “I'm a graduate of literature at the university. We didn't see
much about teaching English. This is what I've done in my class for years, and I'm a little

instinctive” (T3).

One thing they agreed on was that although they had had a good education at the
university, the things they had learnt were not all applicable in all levels. Therefore, the teachers
needed to find their way by developing themselves and by experiencing the real classroom
environment. As she was teaching high school students, T1 pointed out that her main aim was
to have them get accustomed to learning independently. She thought that in order to increase
their English levels for their future, the students needed to choose from the ways the teacher
shows and acquire vocabulary on their own. T2 on the other hand believed that she had
improved her vocabulary training skills by attending teacher training seminars. According to
her, that was mainly because the universities back then had not been sufficient enough to
prepare the teachers for the real classroom teaching. She indicated that in one of the seminars
she had taken, there had been a teacher from British Council who had effectively used mimes

and gestures and therefore set a great example for T2 in her upcoming teaching life.

Lastly, T3 stated that she did not know very much about the techniques related to
vocabulary teaching since she had had only a few pedagogical courses as she had studied in the
literature program at the University. However, she turned this into an advantage by storifying
the words she wanted to teach with her pedagogical background. She also used stories from
mythology and provided words by asking students to write a story: “My opinion is that teaching
IS a bit instinctual and it depends on your personality traits, and if your personality is

appropriate, you can teach. I found my own way” (T3).
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It is apparent that although they had different pedagogical backgrounds, the participants
all agreed that vocabulary teaching depends on the environment that the teachers are in where
the teachers make use of their prior learning experiences and continuously develop themselves.
It was obvious from the classroom observations that none of the teachers stopped developing
after University. For example, in congruence with her expressions, T2 used stories a lot while
teaching words. This was very much in conformity with what Nguyen (2017) pointed out in
that the teachers in this study did not regard vocabulary teaching as something limited with their

pedagogical knowledge. On the contrary, they thought of it as an ongoing process.
4.3. COGNITION AND CLASSROOM PRACTICE

In addition to the importance of vocabulary teaching and prior learning experiences in
general, the participants also expressed their viewpoints about the important factors in
developing English vocabulary knowledge of their students in the classroom. Accordingly, T1
thought that the students first needed to know how to develop their vocabulary knowledge.
Also, she pointed out that she always told her students not to depend on her all the time.
Although her students were asked to search the words in a dictionary or sometimes work in
pairs to discuss the words, the important thing was its use. In order to make them actually use
the words, T1 first tried to make them find out the ways they acquired and used the words best.
For example, she mentioned that word games, social media or just writing could be interesting
for them. Whatever it was, she directed the students to find their own interests: “I first talk to
them and ask them what they like doing. One says he likes watching movies. | say okay then,

watch movies because the words that are acquired from there can be more permanent” (T1).

T1 also emphasized the orientation of the dictionary use during the first weeks of each
academic year. Accordingly, she showed how to use it and the students did a comprehensive
dictionary practice. T2 and T3 added more on crucial factors in vocabulary learning. For
example, T2 claimed that the students first needed to know what learning vocabulary meant.
That is, they needed to realize it did not just mean knowing the Turkish meanings of the words,
but learning a word also included more such as learning its part of speech: “English explanation,
function in a sentence, the pronunciation, and then checking on whether they can actually use

the words are definitely essential” (T2).

Similarly, T3 was very much against memorization in learning vocabulary. She thought
that the students needed to see the words in context and they needed to relate them to the real

world. When they memorized the words, she said “the words seem like the clouds flying above
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unattended”. All in all, the participants thought that showing the ways of learning vocabulary
to the students was necessary which necessarily included showing the methods, working on
English definitions, pronunciation and the real use of the words. One difference among the

points of view was the use of the dictionary which only T1 gave importance.

One of the most recurrent expressions among the participants regarding the integration
of vocabulary in the lessons was about explaining the unknown words in English. They all
believed that it was a must in the classes. Indeed, this was completely in congruence with what
they were doing during the lessons. During the classroom observations, all the teachers
meticulously explained the meanings of the words and did not tolerate any Turkish speaking.
This was boosting the motivation of students because everyone was talking in English with the
teachers even during the breaks. All the teachers regarded the Turkish meaning as the last-ditch

when there were some abstract words that could not be explained easily in English.

The teachers believed that there was no need in saving a part of the lesson for teaching
vocabulary. This was because there was no limit in acquiring new words and they could come
out one after another. According to them, it could happen at any phase during the lesson and
the idea of handling vocabulary only in specific lessons or parts of the lessons did not make any

sense. In regard to this, T2 expressed some crucial thoughts:

“For instance, if I give a speech regarding an important day in a class, an unknown
word during that speech...uh...if you are a careful teacher, you understand what they
do not know when you look at their faces. Then, | believe that specific words must
be immediately taught right then” (T2).

All in all, the participants agreed on the idea that there was no specific time for
vocabulary teaching. The teacher must be careful and detect the words and teach them without
making the students memorize the words. All the teachers were against the memorization of the
words or a strict word teaching in a definite part of a lesson and they had their own ways to
teach and guide the students to actually use the words. In contrast to what Chung (2018) found
in another context in which the teacher did not use authentic materials by putting forward to
students’ unwillingness in English lessons as a reason, the participants in this study did not get
demotivated and changed their ways of teaching vocabulary because of those kinds of factors.
For instance, T3 was trying her best to integrate each and every one of students in the class. In

contradiction to what Gerami and Noordin (2013) found in their study with Iranian EFL
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teachers, Turkish EFL teachers’ ways of teaching vocabulary in this study were compatible

with what they really believed.
4.4, REFLECTIONS ON VOCABULARY TEACHING

The classroom visits and the interviews certainly provided a detailed picture of the
teachers’ reflections regarding their vocabulary teaching classroom practices. In addition, their
reflective journals contributed to the essence of this process. As the teachers wrote down notes
in a reflective journal each day, it turned out that what they had written was the complement of
their perceptions and practices related to vocabulary teaching. For example, they all had
previously indicated that there was no definite time to teach vocabulary since the words were
context-dependent and may pop out at any time. This was compatible with what they wrote in
journals regarding the question about the specific parts they had handled the unknown
vocabulary during the lessons. Particularly, a noticeable reflection of T1 was related to her
intention of the dictionary use as she wrote “Before the reading, the students searched for the
meaning of the words that they did not know by doing a dictionary study. Then, we used the
smartboard for more definitions and examples”. Her belief in the power of the effective use of

the well-designed dictionaries was again obvious from most of the parts in her journal.

Similarly, T2 seemed to apply what she had believed about how the students must be
exposed to English as much as possible and see the function and use of the unknown words by
writing “As I always do, I wrote down the target word on the board with a colored pen. Then,
by making up contexts | taught the meaning, part of speech, synonyms, antonyms and | wrote
example sentences.” Finally, T3 frequently pointed to the necessity of the ‘contexts’ which
conformed to what she had believed about the power of the stories. One example from her
journal was as follows: “I asked them to guess the meanings of the unknown words from the

text we were reading, then I tried to explain the meanings.”

Their continuous focus on speaking in English, giving English definitions, teaching
pronunciation and part of speech while teaching an unknown word, making the students guess
from the context, giving opportunity to use the new words were the most common notable
features of the practices in English classes which were in compliance with the interview

responses and the notes in the journals for all the participants.
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5. CONCLUSION AND IMPLICATIONS

The triangulation of the data collection instruments in this study has solidified the
importance of teacher perspective in teaching vocabulary thanks to the detailed analysis of the
responses of the participants to the interview questions, their classroom practices, and the notes
they had taken on the reflective journals at the end. It was found that their actions were very

much in congruence with their beliefs regarding vocabulary teaching.

This study highlights important issues regarding vocabulary teaching in EFL
classrooms. In congruence with what Schmitt (2008) and Algahtani (2015) claimed, the
participants believed in the importance of teaching vocabulary in EFL classrooms and regarded
vocabulary as a core in mastering the language. One of the most remarkable point was that
although the EFL teachers in this study who taught in the same high school in Turkey had very
different educational backgrounds, they met in common grounds regarding the aim of teaching
unknown words to their students. In consequence of the semi-structured interviews with the
three participants, it was found that they all perceived the teacher’s role as a guide in showing
the ways and letting students find their own ways while learning words independently. They
also strictly believed in the necessity of talking in English and giving English definitions of the
unknown words to be able to make sure that the students could actually ‘use’ those words.
Thanks to the triangulation of the data instruments, these statements were supported by the
further classroom observations and the reflective journals of the participants. They put a lot of
emphasis on giving the English definitions of the unknown words, giving familiar contexts for

each word, making students guess from the context, and using mimes and gestures.

During the conversations, some factors affected the teachers in shaping their
perspectives were highlighted. In compliance with what Nguyen (2017) pointed out, one of the
salient factors was their own teachers in their prior learning experiences. It was found that their
teachers still seemed to be standing as leading figures in their minds. In addition to this, the
things the teachers did for their self-development regarding vocabulary teaching was another
crucial factor found in shaping the perspectives. That is, the teachers were found to believe in
a non-stop learning process which they still applied themselves and suggested their students to
find their own ways of acquiring vocabulary. In compliance with what Muhamad and Kiely
(2018) found regarding Malaysian EFL teachers’ beliefs and current practices, Turkish EFL
teacher’s past experiences had a great impact on their current teaching. Besides, in contradiction

with what Gerami and Noordin (2013) found regarding Iranian EFL teachers’ classroom
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practices, the teachers’ perspectives in this study conformed to what they did in the actual

classroom environment.

In addition to the conclusions drawn above, it should be mentioned that since the limited
time might have constrained to bring out more details in the study, a similar one conducted in

a longer period may be essential.

Lastly, this study enables both researchers and EFL teachers to acknowledge and
understand the importance of teacher perspectives, prior learning experiences and the actual
classroom teaching regarding vocabulary teaching and make sense of the ways the teachers
handle the unknown words in classroom context better. The teachers in this study definitely set

an example for future EFL teachers both in the Turkish context and all around the world.
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APPENDICES
A — Interview Questions (English Version)

How long have you been teaching English?

What classes/grades do you teach in your school?

What is the role of vocabulary in language learning in your opinion? Please give details.
What do you consider most important in developing the English vocabulary knowledge
of your learners?

5. Inwhich part of your lesson do you teach vocabulary? Please explain.

6. How do you handle unknown words during your lessons? Please give examples.

7. How should vocabulary be integrated in a lesson do you think?
8

9

Awnh e

Now, considering your own learning experiences, when did you start learning English?
. How did you develop your vocabulary knowledge as a student?
10. Was there any specific focus on vocabulary acquisition in English lessons?
11. Could you share one of your anecdotes that you remember regarding that time?
12. What do you think about the reflections of what you have learnt in the program at the
University on your vocabulary teaching practices in your classes?
B — Teacher Reflective Journal Questions

1. Bugiinkii derslerimde kelime 6gretimine ne kadar zaman ayirdim?
2. Bugiinkii derslerimde kelime 6gretimi adina neler yaptim?
3. Kelimeleri ni¢in 6zellikle bu sekilde ele aldim?
4. Kelimeler genellikle derslerin hangi kisimlarinda 6gretildi?
C — A Sample Extract from the Interviews

Roportajer: Simdi, kendi 6grenciliginizi diisiiniirseniz Ingilizce 6grenmeye ne zaman
basladiniz?

T2: Lise 2’de. Ciinkii o zamana kadar derslerimiz hep bos gegiyordu. Lise 1 deki
ogretmenimizde ¢ok o kadar bizim Ingilizce 63renmemiz gerektigine inanmiyordu. Ciinkii ben
saglik koleji mezunuydum yani lise 2°de basladim Ingilizce 6grenmeye.

Réportajci: Bir ogrenci olarak kelime bilginizi nasil gelistirdiniz?

T2: Hikdye kitabt okumaya ¢alistim. Bu konuda sag olsun 6gretmenim destekledi. Normalde
benim hemsire olmam bekleniyordu ama ben olmak istemedim. Sonra iiniversite sinavina
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girdim. Zaten 7 tercih yapmistim, 5’i Ingilizce 6gretmenligiydi. Ve de sag olsun égretmenimin
destegi ¢ok oldu, ¢cok hikaye kitabi okumaya ¢alistim.

Réportajer: Ingilizce derslerinde ézellikle kelime edinimine odaklanma séz konusu muydu?

T2: Yani tabi derste kelimeleri de dgretiyordu 6gretmenlerimiz. Son ii¢ senede iki 6gretmen
degistirmistim, ikisi de iyiydi. Cogunu c¢ok hatirlayamiyorum, anlamlarini Ingilizce mi
veriyorlardy Tiirk¢e mi ama herhalde Tiirk¢edir diye diigiiniiyorum.

Réportajer: Ogrencilik zamanlarinizda kelime gretimine nasil yer verilirdi?

T2: Ikinci 6gretmenim mimik, jest kullaniyordu. Mesela bir par¢a vardi taragi sagina siirersen
elektrik iiretir gibi bir konulu par¢aydi, onu bak hi¢ unutmuyorum, hani boyle uygulamali
gostermisti. Okuma par¢asinda gegen kelimelerdi iste. Fears, dance gibi kelimeler falan.
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EXTENDED ABSTRACT

Vocabulary is an important component of language learning as it is necessary for learners to
acquire sufficient amount of vocabulary in order to master the target language. In Turkish
contexts in which English is being taught as a foreign language, the importance of acquiring
vocabulary clearly stands out because most of the time other components of English language
such as grammar comes into prominence in learners’ minds. In vocabulary learning process,
the teacher becomes an important figure and thus, their perspectives towards vocabulary
teaching and their prior learning experiences highly affect their vocabulary teaching practices
in the classrooms. In this study, the views and experiences of Turkish EFL teachers about
vocabulary teaching were investigated in detail as the shape of an EFL vocabulary lesson is
based on the teachers’ viewpoints and understandings of teaching and learning in the milieu of
classrooms. In order to do so, a triangulation of instruments was used. Salient categories in the
obtained data appeared from the conversations from the interviews, field notes from the
classroom observations and the notes that the teachers had taken on their reflective journals. It
is clear that the analysis of teachers’ perspectives on vocabulary teaching works on exploring
what is hidden in their minds. The findings show that the teachers regarded vocabulary as a
keystone in learning English and all strictly rejected the idea of using the native language while
teaching, especially while explaining the word meanings. They also agreed on the idea that
there is no specific time to teach vocabulary. The unknown words may pop up from anywhere
and at any time during a lesson. Moreover, rather than giving word lists and making students
memorize, the teachers created a meaningful context for the words to make them use the new
vocabulary. Lastly, a very salient finding was that the participants found teacher guidance very
important in teaching vocabulary. That is, according to them, the teacher needs to be the role
model in showing the ways of acquiring vocabulary and leads students to find their own
learning ways. The findings also reveal that the prior learning experiences affect the teachers’
ways of teaching vocabulary by either standing as an example or leading the teachers to take
example from negative experiences. All in all, their vocabulary teaching practice reflected their
own beliefs concerning their learning experiences. They did not completely seem to operate
within the spectrum of their pedagogical knowledge only. In conclusion, this study brings light
into the importance of language teachers’ perspectives and prior learning experiences which
highly affect their classroom practices regarding vocabulary teaching.
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CEVIRININ DILBILIMSEL YONLERI UZERINE"

ON LINGUISTIC ASPECTS OF TRANSLATION*
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Mustafa Kirca™**

Bertrand Russell soyle demistir: “’Peynir’ sdzciiglinii, peynir nesnesine dil dis1 bir
asinalig1 olmayan hi¢ kimse anlayamaz.”? Yani Russell, peynir nesnesinin ne oldugunu bilenler
disinda hi¢ kimsenin “peynir” sdézcligiinii anlayamayacagini one sirmiistiir. Ancak, eger

(13

Russell’m temel ilkesine uyar ve “geleneksel felsefe sorunlarinin dilbilimsel yonlerine”
odaklanirsak “peynir” sozciiglinii, belirli bir dilin sozciiksel diizgiisiinde (lexical code) bu
sOzcilige atanan anlama asina olmayan hi¢ kimsenin anlayamayacagini sdylemek zorunda
kaliriz. Peynirden yoksun bir yemek kiiltlirtine sahip olan herhangi biri, “peynir” sdzctigiiniin
“kesilmis siitlin preslenmesiyle elde edilen yiyecek” anlamina geldigini biliyorsa ve “kesilmis

slit” nesnesine en azindan dilsel bir asinalig1 varsa, [baska dillerde buna karsilik gelen] “peynir”

sOzcligiinii anlayacaktir. Bizler, “ambrosia” veya “nektar1” hi¢ igmemis olsak da ve “ambrosia,”

* Roman Jakobson’in 1959 yilinda basilan bu eseri, yazismin basliginin da isaret ettigi gibi dilbilim alanmdaki
gelismelerin g¢eviri alanindaki yansimalarinin erken ¢alismalari arasinda yer alir. Ceviri, Jakobson tarafindan
esdegerlik diizeyinde agiklanmig ve daha ¢ok diller aras1 esdegerlik sorunsali lizerinde durulmustur (Aksoy, s. 21).
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Jokabson’in bu eseri ¢eviri kurami baglaminda esdegerlik sorununa farkli yaklagimlar sunacak olan Nida ve
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sirasinda anlami baska bir baglamda (erek kiiltiir) yeniden olusturma sorunu iizerine 6zellikle odaklanmigtir
(Boase-Beier, s. 9).

* L. Venuti’nin The Translation Studies Reader adl1 kitabinda yer aldig1 haliyle Tiirkgeye aktarilmistir. Jakobson’mn
bu galigmasi ayrica Omer B. Albayrak tarafindan da ¢evrilmistir. Bkz. Ceviri Seckisi II (Sel Yayincilik, 2012).

* Roman Jakobson (1896-1982) Rus bicimcilerinin 6nde gelen isimleri arasinda kabul edilmektedir. Saussure’iin
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“nektar” ve de onlar1 igen mitolojik varliklarin adi olan “tanrilar” gibi sdzciiklere sadece dilsel
bir aginaligimiz olsa da bu sozciikleri anlar ve her birinin hangi baglamlarda kullanilabilecegini

yine de biliriz.

99 ¢¢ 99 ¢¢. 29 ¢¢

“Peynir,” “elma,” “nektar,” “asinalik,” “fakat,” “sirf” gibi s6zciiklerin ve bagka herhangi
bir sozciiglin veya sozciik 6beginin anlami, kesinlikle dilsel, daha dogru ve daha genel bir
sekilde ifade etmek gerekirse, gostergesel (semiotic) bir olgudur. Anlami (gosterilen, signatum)
gostergeye (sign) degil de nesnenin kendisine atayanlara karsi ortaya konabilecek en basit ve
en dogru argiiman sudur: Hig¢ kimse “peynir” veya “elma” sozciiklerinin anlamlarin1 koklamig
veya tatmis olamaz. Gosteren (signum) olmadan gésterilen (signatum) de olmaz.! “Peynir”
sOzclgliniin anlami, dilsel diizgiiniin (verbal code) yardimi olmadan ¢edar peynirine ya da
camembert? peynirine olan dil disi bir aginaliktan yola ¢ikarak tahmin edilemez. Asina
olunmayan bir sozctigii tanitmak i¢in bir dizi dil gostergesine ihtiyag vardir. Sirf parmakla isaret
etmek de “peynir’in sadece s6z konusu nesnenin ismi mi, herhangi bir kutu camembert
peynirinin ismi mi, genel anlamda camembert peynirinin ismi veya herhangi bir peynirin, siit
iiriinlinilin, yiyecegin, icecegin veya icerigine bakilmaksizin herhangi bir kutunun ismi mi
oldugunu bize 6gretmeyecektir. Son olarak, bir sozciik, sz konusu nesneyi sadece isimlendirir
mi yoksa sunus, satig, yasaklama ya da lanetleme gibi anlamlart m1 ima eder? (Aslina bakilirsa
parmakla isaret etmek baz kiiltiirlerde lanetleme anlamina gelebilir. Ozellikle de Afrika’da ¢ok

ugursuz sayilan bir harekettir.)

Hem dilbilimciler hem de soézciikleri kullanan siradan insanlar olarak bizler igin
herhangi bir dil gostergesinin anlami; onun bagka bir gostergeye, 6zellikle de gostergelerin
0ziinii en derin sekilde sorgulayan Peirce’in 1srarla belirttigi gibi “i¢inde daha eksiksiz bir
sekilde gelismis oldugu” bir gostergeye yapilan cevirisidir. Ingilizcede “bekar erkek” anlamia
gelen “bachelor” sozciigii, daha fazla anlam agikliginin gerekli oldugu durumlarda, daha agik
bir tanimlama olan “evlenmemis erkek”e doniistiiriilebilir. Bir dilsel gostergeyi yorumlarken
ti¢ farkli yol izleriz: Ayni dilin diger gostergelerine, bagka bir dile veya farkli, dilsel olmayan

bir semboller sistemine ¢eviririz. Bu li¢ ¢eviri tiirli farkl sekillerde isimlendirilmelidir:

1. Dili¢i ¢eviri ya da yeniden sozciikleme (rewording), dilsel gostergelerin, ayn1 dildeki

diger gostergeler kullanilarak yorumlanmasidir.

1 “Dilde anlamin gostergeler aracihigiyla olustugunu savunan kuramci, gevirinin bir tiir dolayli anlatim oldugunu
kabul etmektedir” (Karavin, s. 127).
2 Bir tiir kiiflii peynir.
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2. Dillerarasi ¢eviri ya da bildigimiz anlamda c¢eviri (translation proper), dilsel

gostergelerin diger bir dil kullanilarak yorumlanmasidir.

3. Gostergeler arasi geviri ya da islev degisimi (transmutation) dilsel gostergelerin,

dilsel olmayan gosterge sistemlerinin gostergeleri kullanilarak yorumlanmasidir.

Bir sozciigiin dili¢i ¢evirisinde ya hemen hemen es anlamli olan baska bir sézciik kullanilir ya
da dolaylamaya basvurulur. Ancak bir kural olarak, es anlamlilik tam bir esdegerlik degildir:
Ormegin, “Her evlenmemis erkek bekardir; ancak her bekar, evlenmemis bir erkek degildir.”
Bir sozciik veya deyimsel bir sozciik 6begi, kisacast en yiiksek diizeydeki bir diizgli birimi
(code-unit) yalnizca diizgii birimlerinden olusan esdeger bir birlesim araciligryla tam olarak
yorumlanabilir. Ornegin, bu diizgii birimine isaret eden bir ileti sudur: “Her bekar erkek,
evlenmemis bir erkektir ve her evlenmemis erkek, bekar bir erkektir,” veya “Her bekar,

evlenmemis bir kisidir ve her evlenmemis kisi de bekardir."

Ayni sekilde, dillerarasi ¢eviri diizeyinde, diizgii birimleri arasinda genellikle tam bir
esdegerlik bulunmaz. Fakat iletiler, yabanci diizgii birimlerinin veya iletilerin uygun
yorumlamalar1 iglevini gorebilir. “Peynir” sozctigili, standart Ruscadaki karsiligi olan “syr”
sOzciigii ile tam olarak tanimlanamaz, ¢ilinkii siizme peynir bir tiir peynir olsa da “syr” degildir.
Ruslar “prinesi syru i tvorogu” yani “peyniri ve siizme peyniri getir” derler. Standart Ruscada,

kesilmis siitiin preslenmesiyle elde edilen yiyecege, sadece maya kullanildiginda “syr” denir.

Ancak cogu zaman, bir dilden diger bir dile yapilan ¢eviride; bir dildeki iletiler, diger
bir dildeki ayr1 ayr1 diizgii birimlerinin yerine degil, tiim iletilerin yerine kullanilir. Boyle bir
cevirt, bir tiir dolayli anlatimdir. Cevirmen, diger bir kaynaktan aldig bir iletiyi yeniden kodlar

ve iletir. Boylece ¢eviri iki farkli diizglideki iki esdeger iletiyi kapsar.

Esdegerlik, dilin en 6nemli sorunu ve dilbilimcilerin en temel ilgi alanidir. Dilsel bir
iletinin her alicis1 gibi, dilbilimci de onlarin yorumlayicisi iglevi goriir. Higbir dilsel 6rnek,
gostergeleri ayni sistemdeki diger gostergelere veya farkli bir sistemdeki goOstergelere
cevrilmeden anlamlandirilamaz. iki farkli dil arasinda yapilan her karsilastirma, s6z konusu
dillerin karsilikli gevrilebilirliklerinin irdelenmesini igerir. Dilbilim, dillerarasi iletisimin
yaygin kullanimini, 6zellikle de ¢eviri etkinliklerini incelemelidir. Amag¢ ve kapsamlari
bakimindan birbirine karsilik gelen tiim birimlerin dikkatle olusturulmus karsilagtirmali
tanimlarini iceren iki dilli sozliiklere ihtiyag oldugu ve de bu sozliiklerin teorikte ve pratikte

Onem arz ettigi yadsinamaz. Ayni sekilde karsilagtirmali dilbilgisi kitaplar1 da dilbilgisel
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kavramlar1 segmeleri ve sinirlandirmalart bakimindan s6z konusu iki dilin benzer ve farkli

noktalarini tanimlamalidir.

Ceviri hem pratikte hem de teoride zorluklarla doludur ve zaman zaman “cevrilemezlik”
dogmasini 6ne siirerek bu kordiigiimii ¢é6zme girisimlerinde bulunulmustur. B. L. Whorf’un
yalin bir bicimde kurguladigi “Dogal mantik¢i Mr. Everyman”in, su sekilde akil ytiriitmesi
gerekir: “Olgular; dilsel ge¢misleri onlar1 kendilerine farkli kilan konusucular i¢in farklidir.”3
Rus devriminin ilk yillarinda Sovyet dergilerinde, 6zellikle “gilinesin dogmas1” ya da “giinesin
batmas1” gibi yaniltict ifadelerin ayiklanmasi i¢in geleneksel dilin koklii bir bicimde gézden
gecirilip diizeltilmesi gerektigini savunan fanatik vizyonerler vardi. Yine de [diinyanin evrenin
merkezinde oldugunu varsayan] Batlamyus’un imgelemesini (Ptolemaic imagery) halen
kullantyor ve bunu yaparak [evrenin merkezine giinesi koyan] Kopernik doktrinini reddetmis
olmuyoruz. Gilinesin dogusu ve batistyla ilgili giinlik konusmalarimizi, diinyanin giines
etrafinda dondiigii bir imgeye kolayca doniistiirebiliyoruz ¢ilinkii her gosterge, bize daha

eksiksiz ve daha kesin imgelem sunan bir gostergeye dontistiiriilebilir.

Belirli bir dili konusma becerisi, bu dil hakkinda konusma becerisini de kapsar. Boyle
bir “istdil” bilgisi, kullanilan sozcilk dagarcigmmin gozden gecirilmesine ve yeniden
tanimlanmasina olanak saglar. Niels Bohr, konudil (object-language) ve iistdil (metalanguage)
diizeylerinin tamamlayicilig1 fikrini ortaya atmistir: Biitlin iyi tamimlanmis deneysel deliller
siradan dilde ifade edilmelidir. “Siradan dilde her sozciigiin pratikteki kullanimi, onun tam bir

taniminin yapilabilmesi hususunda tamamlayici bir nitelik tasir.”*

Biitiin biligsel deneyimler ve onlarin smiflandirmalari, var olan tim dillerde
aktarilabilir. Eksikligin s6z konusu oldugu durumlarda terminoloji; aktarma sozciikler,
odiincleme c¢eviriler, yeni sozciikler, anlam kaymalar1 ve de dolaylamalarla gelistirilip
genisletilebilir. Nitekim Kuzey Sibirya’da yasayan Cukgilerin yeni olusan yazin dillerinde

99 Cey 3%, €6

“vida,” “donen ¢ivi”; “celik,” “sert demir”; “kalay,” “ince demir”; “tebesir,” “yazi sabunu”;

929 ¢¢

“saat,” “cekic gibi vuran kalp” olarak ¢evrilmistir. Celiskili dolaylamalar gibi goriinen, Rusgada
atsiz tramvaya verilen ilk isim olan “elektrikli atli tramvay” (élektriceskaja konka), Koryak
dilinde ugak igin kullanilan terim olan “ugan buharli gemi” (jeha paraqot), atli tramvayin
elektrikli benzerini ve buharli geminin ugan benzerini tanimlar ve iletisime engel olmaz. Ayni
Ingilizcede soguk sosisli sandvi¢ anlamina gelen “cold hot dog” oksimoronunda® “zirvalama”

veya anlamsal karmasa olmadig: gibi.

3 Birbiriyle ¢elisen ya da tamamen zit iki kavramin bir arada kullanilmasiyla olusturulmus ifade.
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Erek dildeki bir dilbilgisel diizenek (grammatical device) eksikligi, kaynak metinde
bulunan tiim kavramsal bilgilerin s6zciigii sozciigiine ¢cevrilmesini (bagimli ¢eviri) engellemez.

29 ¢¢

Simdilerde “ve,” “veya” gibi alisilagelmis baglaclara, yeni bir baglayici olan “ve/veya” eklendi.
Bu konu, bundan birkag y1l énce Federal Prose — How to Write in and/or for Washington
(Federal Diizyaz1 — Washington’da ve/veya Washington’a Yazma Kilavuzu) adli niikteli bir
kitapta ele alinmist.®> Samoyed dillerinden birinde, bu ii¢ baglagtan sadece sonuncusu bulunur.®
Baglag sayilarindaki bu farka ragmen “federal diizyazi1’da goriilen ii¢ ¢esit iletinin hepsi de hem
geleneksel Ingilizceye hem de Samoyed diline, birbirinden farkli olacak sekilde gevrilebilir.
Federal diizyaz1: 1) John ve Peter, 2) John veya Peter, 3) John ve/veya Peter gelecek. Geleneksel
Ingilizce: 3) John ve Peter veya ikisinden biri gelecek. Samoyed: John ve/veya Peter, her ikisi

de gelecek, 2) John ve/veya Peter, ikisinden biri gelecek.

Eger belirli bir dilde istenen dilbilgisel kategori mevcut degilse anlam, bu dile s6zciiksel
yollarla aktarilir. Eski Rusgada ikili yap1 (dual forms) olan brata gibi sozciikler say1 adlarinin
yardimiyla cevrilir: “Iki kardes” gibi. Belirli bir dilbilgisel kategorinin bulundugu bir dile, bu
tiir bir kategorinin bulunmadigi bir dilden ceviri yaparken kaynak metne sadik kalmak daha
zordur. “Erkek kardesleri var” ciimlesini ikili ve ¢ogul formlar1 ayiran bir dile ¢evirirken ya
“Iki erkek kardesi var” veya “Ikiden fazla erkek kardesi var” ifadeleri arasinda se¢im yapmak
ya da karar1 dinleyiciye birakip “iki veya ikiden fazla erkek kardesi var” demek durumunday1z.
Dilbilgisinde say1 ifade eden yapilar olmadigr bir dilden ¢eviri yaparken ise “erkek kardes”
veya “erkek kardesler” olasiliklarindan birini segmek ya da ileti alicisinin karsisina iki segenekli

bir durumla ¢ikmak zorundayiz: “Ya bir ya da birden fazla kardesi var” gibi.

Boas’in da incelikle gozlemledigi gibi, bir dilin dilbilgisel sablonu (sézciik sayisinin
aksine) bahsi gecen dilde ifade edilmek zorunda olan her deneyimin bazi yonlerini belirler: “Bu
yonler arasinda bir se¢im yapmak durumundayiz ve biri ya da digeri se¢ilmek zorunda.”’ Bir
Rus Ingilizcede “Bir is¢i tuttum” anlamina gelen “I hired a worker” ciimlesini dogru bir sekilde
cevirebilmek i¢in ek bilgilere ihtiya¢ duyar. Eylemin tamamlanmis m1 tamamlanmamis mi1
oldugunu ve is¢inin erkek mi kadin m1 oldugunu bilmesi gerekir. Cilinkii tamamlayici olan veya
tamamlayic1 olmayan (nanjal veya nanimal) tiirde bir fiil arasinda ve eril veya disil (rabotnika
veya rabotnicu) bir isim arasinda tercih yapmak zorundadir. S6z konusu ciimleyi Rusgaya
cevirmek i¢in bu sorunun yanit1 gerekli olsa da ciimleyi Ingilizce sdyleyen kisiye iscinin erkek
mi kadin m1 oldugunu sorarsam, sorum ilgisiz ya da yersiz olarak degerlendirilebilir. Ote
yandan s6z konusu Ingilizce iletiyi ¢evirirken hangi Rusca dilbilgisi kaliplar: tercih edilirse

edilsin ceviri, is¢iyi gegmis zamanda mi1 yakin ge¢mis zamanda mi tuttugum ya da is¢inin
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belirsiz bir is¢i mi belirli bir is¢i mi oldugu sorularina yanit vermeyecektir. Ingilizce ve
Ruscanin dilbilgisel sablonlarinin gerektirdigi bilgiler birbirinden farkli oldugu i¢in, bir hayli
farkli iki-tercihli durumlardan (two-choice situations) olusan kiimelerle karsi karsiya kaliriz.
Dolayisiyla, izole edilmis tek ve ayni ciimlenin Ingilizceden Ruscaya ya da tersi yonde
cevrilmesiyle olusan bir ¢eviri zinciri, bu tiir bir iletiyi bastaki i¢ceriginden yoksun birakabilir.
Cenevreli dilbilimei S. Karcevski boyle asamali bir kaybi, para kaybettiren doviz islemlerine
benzetmistir. Ancak surasi aciktir ki, bir iletinin baglami ne kadar zengin olursa bilgi kayb1 da

o kadar az olur.

Diller temelde, neleri aktarabilecekleri degil, neleri aktarmak zorunda olduklar:
noktasinda farklilik gosterirler. Belirli bir dildeki her bir fiil; kaginilmaz bir sekilde, evet ya da
hayir seklinde yanitlanabilecek birtakim sorular1 akla getirir: Aktarilan olay, olayin
tamamlanmasin1 hesaba katarak mi, hesaba katmadan mu tasavvur edildi? Aktarilan olay
konusma olaymndan 6nce mi, sonra mi gergeklesti? Bu sorularin yanitlar dilsel diizgiilerinde
gerekli oldugu i¢in, anadilini konusanlarin dikkatleri dogal olarak siirekli bunlara

odaklanacaktir.

Bilissel isleviyle dilin, dilbilgisel sablona olan bagimliligi en az diizeydedir ¢iinkii
deneyimlerimizin tanimlar iistdil islemleriyle ilgili olarak tamamlayici bir nitelik tasir. Dilin
biligsel diizeyi, yeniden kodlamayla yapilan yorumlamaya izin vermekle kalmaz, c¢eviri
siirecinde oldugu gibi dogrudan bir sekilde bunu gerektirir. ifade edilemez veya ¢evrilemez
bilissel verilerin oldugunu varsaymak terimler arasinda bir celiski yaratird1.* Fakat mizahta,
riiyalarda, sihirli olduguna inanilan soézlerde, kisacasi gilindelik dil kullanimi olarak
tanimlanabilecek olan her alanda ve en 6nemlisi de siirde, dilbilgisel kategoriler daha fazla

anlamsal 6nem tagir. Bu sartlarda, ¢ceviri meselesi ¢ok daha karmasik ve tartismali bir hal alir.

Sadece bigimsel oldugu kabul edilen eril/disil dilbilgisel yapilar gibi bir kategori bile,
ayni dili konusan topluluklarin inan¢ ve mit tutumlarinda 6énemli bir rol oynar. Ruscada disil
sifatlar bir erkegi, eril sifatlar da bir disiyi nitelendiremez. Cansiz varliklar kisilestirme ve
mecazi olarak yorumlama yontemlerinde de cinsin rolii vardir. Moskova Psikoloji
Enstitlisti’'nde yapilan bir ¢alisma (1915), Ruslarin haftanin giinlerini kisilestirmeye egilimli
olduklarin1 gdstermistir. S6z konusu ¢alismada Ruslarin, pazartesi, sali ve persembe giinlerini

erkek olarak; ¢carsamba, cuma ve cumartesi gilinlerini ise disi olarak ifade ettiklerini ve bunu,

4 “Jakobson, dillerin farkli olmalarimin g¢eviriyi olanaksiz kilmayacagim ve anlamin farkli yontemlerle
aktarilabilecegini belirtir” (Glirgaglar, s. 115).
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bu dagilimin nedeninin ilk {i¢ ismin (ponedel 'nik, vtornik, cetverg) eril isimler, digerlerinin
(sreda, pjatnica, subbota) ise disil isimler oldugunun farkina varmadan yaptiklarini ortaya
koymustur. Cuma giiniiniin baz1 Slav dillerinde eril, bazilarinda ise disil olmasi; ilgili halklarin
geleneklerine, cuma ayinlerinin farklilik gostermesi seklinde yansimistir. Yere diisen bir
bicagin erkek bir misafirin ve yere diisen bir ¢atalin ise kadin bir misafirin geleceginin isareti
oldugu seklindeki Rus batil inancini belirleyen, Rus¢ada bigagin (noz") eril, ¢atalin (vilka) ise
disil bir isim olmasindandir. “Giindiiz”’iin eril, “gece”nin ise disil oldugu Slav dilleri ve diger
dillerdeki sairler giindiizii, gecenin asig1 olarak tasvir eder. Rus ressam Repin, Alman
ressamlarin “glinah” imgesini bir kadin olarak resmetmelerine anlam verememisti, ¢iinki
“giinah” sozciligiiniin Almancada (die Siinde) disil, Rusgada (grex) ise eril oldugunu
bilmiyorlardi. Ayni sekilde Rus bir ¢ocuk Alman masallarinin ¢evirisini okurken, Ruscada
kadin olarak tasvir edilen 6liimiin (Rusgada smert’, disil) yasl bir adam olarak betimlenmesine
cok sasirmisti (Almancada der Tod, eril). Boris Pasternak tarafindan yazilan bir siir kitabinin
isminin Kiz Kardesim Hayat olmast; “hayat” sdzcligliniin karsiliginin disil bir sézciik olan Zizn’
oldugu Ruscada gayet olaganken bu sozciigiin Cekgedeki karsiligi, eril bir sdzciik olan Zivot
oldugu icin, Cek sair Josef Hora’y1 bu siirleri ¢evirmeye calisirken umutsuzluga diisiirmeye

yetmisti.

Slav edebiyatinin yeni olustugu donemlerde ortaya cikan ilk soru neydi? Ilgingtir ki
cinslerin sembolik anlamlarini korumakta ¢evirmeni bekleyen zorluk ve bu zorlugun biligsel
boyutunun ilgisiz kalmasi, Slavca yazilan en eski 6zgiin eser olan Evangeliarium’un Slavcaya
yapilan ilk g¢evirisinde yer alan 6nsdzlin ana konusu gibi goriinmektedir. Slav alfabesinin ve
Slav litiirjisinin kurucusu Filozof Konstantin tarafindan 863 yilinda yapilmis olan bu ¢eviri,
yakin bir zamanda A. Vaillant® tarafindan yorumlanmustir. Slav havari sdyle demistir:
“Yunanca, bagka bir dile ¢evrildiginde, her zaman 6zdes bir sekilde yeniden iiretilemez ve bu
durum c¢evirisi yapilan her dil i¢in gegerlidir.” “Yunancada eril isimler olan ‘potamos’ (nehir)
ve ‘aster’in (yildiz) Slavcadaki karsiliklari olan ‘reka’ ve ‘zve zda’ disildir,” diyen Vaillant’in
yorumuna gére bu ayrisma Matta Incili’ndeki iki ayetin (7:25 ve 2:9) Slavca gevirisinde,
nehirlerin iblislerle ve yildizlarin meleklerle olan sembolik 6zdeslesmesini bozmaktadir. Ancak
Aziz Konstantin bu siirsel engele Areopagite Dionysius’un (Dionysius the Areopagite)
sOzciiklerin kendilerine degil de bilissel degerlerine (cognitive values) odaklanilmasini

ogilitleyen ilkesiyle kararl bir sekilde kars1 ¢ikar.

Siir sanatinda, dilsel denklikler metin igerisinde yapici bir rol oynar. S6zdizimsel ve

bicimbilimsel kategoriler, kokler, ekler, sesbirimler ve onlarin bilesenleri (ayirt edici
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ozellikleri), kisacasi dilsel diizgiiniin tiim kurucu unsurlariyla yiizlesilir, bu unsurlar yan yana
konur, benzerlik ve aykirilik ilkesine gore siralanir ve hepsi kendilerine 6zgli anlamlar tasir.
Sesbirimsel benzerlik anlamsal bir iligki gibi algilanir. Siir sanatinda ¢ekicilik ya da daha
bilimsel ve dogru bir ifadeyle cinas (paronomasia) egemendir ve bu egemenlik mutlak da olsa
smirli da olsa, dogasi geregi, siir ¢evrilemezdir (untranslatable). Yalnizca yaratici aktarim
yapilabilir: Bir siirsel bigcimden diger bir siirsel bicime yapilan dili¢i aktarim, bir dilden diger
bir dile yapilan dillerarasi aktarim veya son olarak da bir gostergeler sisteminden diger bir
gostergeler sistemine yapilan gostergelerarasi aktarim yapilabilir. Ornegin, sozlii sanatlardan

miizik, dans, sinema veya resim sanatina yapilan aktarim gibi.

Traduttore, traditore deyimini “gevirmen ihanet edendir” olarak ¢evirecek olsaydik bu
kafiyeli Italyan 6zdeyisini biitiin cinas degerinden yoksun birakmis olurduk. Dolayistyla bilissel
bir tutum igine girmek, bu aforizmayir daha acik bir ifadeye doniistiirmek ve su sorulari

yanitlamak zorunda birakirdi bizi: Hangi iletilerin ¢evirmeni? Hangi degerlere ihanet eden?
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A BOOK REVIEW ON ABAY KUNANBAYEV’S “BOOK OF WORDS”

Aysun KAYAALTI"

INTRODUCTION

With Mongolians’ help, the Russian made Kazakh Khans lose their power, and
accordingly, at the beginning of the second half of the 19" century, Kazakhstan became
dependent on the Soviet Regime. Kazakhs were exposed to starvation and their population
dramatically dropped, which also caused them to mislaid their faith and many values. In such a
desperate situation, society needed a guide showing the right path with advice to save them
from this depression. Abay Kunanbayev’s Book of Words embodied the required morals that
they actually needed to keep their essence. I aim to introduce this great writer and poet’s literary

masterpiece to the literary world with my inferences.

REVIEW

Having been translated as Book of Words, Qara Sozder, takes charge of guiding light for
a nation in order to catch up the science and help them advance both educationally and morally.
It contains several philosophical thoughts, advice, and anecdotes. The author of the book, Abay
Kunanbayev, who lived between 1845-1904 in Kazakhstan, was a writer, philosopher,

composer, and poet.

When Abay Kunanbayev was born in 1845, Kazakhstan experienced one of the most
turbulent events of its history. The society was under the rule of incompetent Khans who
quarrelled with each other, which caused the country to be divided into parts, and they came to
the point of losing their independence (Kafkasyali, 2012, p. 169). A few years later after
Kunanbayev’s birth, I. Nicholas - the emperor of Russia - announced that Kazakhstan went
under Russian control in 1854, which brought about Kazakhstan to be controlled by the Soviet
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Regime (Kafkasyal1). Many values covering religious, social, political, and cultural that Kazakh
society held so far changed at a swift pace. Accordingly, Kunanbayev maintained a pessimistic
view in guiding Kazakh people: | have no hope that they will mend their ways or that 1 may
bring them to reason or reform them (Word 9). Nevertheless, Kunanbayev did not give up
conveying science’s significance, and he tried to teach morality and advised to be virtuous. He
did not know that Kazakh people took his words into their heart, that even after his death, his
tenets gave them a power of endurance during the unnatural starvation years between 1932-
1933 (Kara, 2013, p. 436).

During the regime, Kazakh people had to learn Russian, and the new generation was even
more exposed to this new language. However, to keep a nation’s traditions and values alive,
they must keep their language. Otherwise, they will be assimilated and lose all the ethics,
beliefs, and rituals left from their ancestors. Besides having known many languages,
Kunanbayev wrote the Book of Words in his mother language, Kazakh. It is noteworthy to say
that along with his work, he made a considerable contribution to the Kazakh language with a
rich range of words he employed in his book, and consequently, many national authors have
affirmed that the Kazakh literature cannot be delivered without adding his doctrines. Awezov,
another famous Kazakh writer, states that Abay’s greatness lies upon that he has expanded the
narrow frame of traditional poetry, and he did not only criticize the deficit he saw but also
showed the way out (Zeynes and Cinar 1995, 374).

The book consists of forty-five essay collections which he calls “Words” for each. He
criticizes and complains about are mostly related to laziness, boastfulness, ignorance, and
wastefulness of his people. According to him, there are three things making humankind
miserable. The first of them is tactlessness, which causes ignorance and philistinism. The
second is laziness, which he sees as the enemy of all talents, leading to poorness, effortlessness,

and reluctance. The last one is cruelty, which is the enemy of humanity.

In defiance of his critics, throughout his book, Kunanbayev gives recommendations on
how to change this ongoing lack of education and the unfavourable aspects of Kazakhs.
Basically, he recommends that parents should send their children to school, regardless of their
gender. Remarkably, education and learning science are essential facts for him. Moreover, he
provides Islamic values in order to reach a high degree of good morality. For a more profound
understanding of his philosophy and the evidence of God, he restates some anecdotes from
Socrates and Aristotle (Word 27). For national advancement, Kunanbayev also defends the idea

that the development of a country is in the hand of its people, and principally, the development
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of the people is in each individual’s hand. Consequently, everyone should be hardworking and
do their best as much as they can. Another suggestion in the book is that people ought to be
respectful and friendly to all other nations and remove the clichés that Kazakhs had to benefit
from the positive aspects of the foreigners (Kara, 2013, p. 343). As an excellent example of his
suggestion, he is known to read and translated Russian works of reputed authors from
Lermantov to Pushkin into the Kazakh language (Oztiirk & Sembi, 2017, p. 43).

To sum up, Kunanbayev was a great innovator as he succeeded in an exemplary job to
spread the science and literal improvements of the west in Kazakhstan. He conveyed the
importance of qualifications, such as work, humanity, skill, science, education, and friendship,
which are needed by all segments of people, and advised to take experienced people as an
example (Oztiirk & Sembi, 2017, p. 44). To decrease or eliminate poverty, enslavement and
corruption, he advices to be educated in the sense of literacy and morality. His influence on
Kazakh people and other nations cannot be underestimated. His statue all over Kazakhstan and
amascot of his in Moscow are real indicators of his fame. I think today’s people still have much

to get from his tenets to construct their futures.

75



WLS ~ Cilt / Volume: I, Sayi/Issue: I, Haziran / June 2021

REFERENCES

Kafkasyali, A. (2012). An Overview of the History of Kazakh’s Struggle for Freedom in the
20" anniversary of their independence. Journal of Turkish World Studies, 12(1), 167—192.
https://dergipark.org.tr/tr/download/article-file/406687

Kara, A. (2021). Eski Devirlerden Gunumuze Kazakistan ve Kazaklar [Kazakhstan and
Kazakhs from Ancient Times to the Present]. Selenge.

Kunanbayev, A. (2021). Nasihatler (Kara Sozler) [Book of Words]. Tiirk Diinyasi Vakfi.

Oztiirk, R. 1., & Sembi, N. (2017). Kazak Milli Sairi Abay (ibrahim) Kunanbayev’in
Pedagojik Goriisleri Uzerine Bir Inceleme [A Research On Kazakh Poet Abay (Ibrahim)

Kunanbayev’s Pedagogical Opinion]. Selcuk Universitesi Tiirkiyat Arastirmalar: Dergisi,
0 (41), 39-51. https://doi.org/10.21563/sutad.317755

Zeynes, 1., & Cmar, A. A. (1995). Abay in Eserlerinden Segmeler [Selections From Abay’s
Works]. Ankara Tirksoy Yayinlari.

76


https://dergipark.org.tr/tr/download/article-file/406687

