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ULUSLARARASI LIDERLIK CALISMALARI DERGISi: KURAM VE
UYGULAMA HAKKINDA BIiLGI

1. Uluslararas1 Liderlik Calismalar1 Dergisi: Kuram ve Uygulama dort ayda bir

olmak iizere yilda ii¢ kez yayinlanan kor hakemli ve bilimsel bir dergidir.
2. Yonetim ve liderlik alanina katki saglayacak nitelikteki, 6zglin makale ve
kitap tamitimlarinin yani sira seminer, konferans ve sempozyum

degerlendirmelerini yayinlar.

3. Makalelerde daha once baska bir yerde yayinlanmamis veya bagka bir yere

s0z verilmemis olma sart1 aranir.

4. Makaleler cagdas Tiirkge ya da Ingilizce yazilmis olarak gonderilebilir.

5. Dergide hangi makalelerin yayinlanacagina hakem raporlarina gére yayi

kurulu karar verir.

6. Yazimda, 6zel durumlar disinda, TDK Yazim Kilavuzu esas alinir.

7. http://dergipark.gov.tr/ijls sitesinde olan sistemimize yazarlarin iiye olup,

caligmalarini sisteme yiiklemesi gereklidir.


http://dergipark.gov.tr/ijls

INTERNATIONAL JOURNAL OF LEADERSHIP STUDIES:
INFORMATION ABOUT THEORY AND PRACTICE

1. The Journal of International Leadership Studies: Theory and Practice is a
blind peer-reviewed and scientific journal which is published once in four

months, three times a year.

2. It publishes the original papers and book presentations with the quality to
contribute to the management and leadership area as well as seminars,

conferences and symposiums evaluations.

3. Articles must not have been previously published elsewhere or promised

elsewhere.

4. Articles can be sent in contemporary Turkish or English.

5. The editorial board decides which articles will be published in the journal

according to the referee reports.

6. In writing, the TDK Writing Guide is taken as a basis except for some special

Cases.

7.The authors are required to be members of the system at
http://dergipark.gov.tr/ijls, and upload their studies to the system.
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Bas Editorlerden

Yaym hayatina Agustos 2018 sayisi ile baslayan Uluslararasi Liderlik Caligsmalar1 Dergisi:
Kuram ve Uygulama’nin 5. Cilt 3. Sayisi ile sizlerle yeniden bir araya gelmenin gururunu ve
mutlulugunu yasiyoruz. Bu sayimmizda da liderlik olgusunu disiplinler arasi bir anlayisla
inceleyen gerek kuramsal gerekse uygulamaya doniik makalelere yer verdik. Dergimizde yer
alan makaleler 2021 yilinda giincellenen TR Dizin Dergi Degerlendirme kriterlerine uygun bir

sekilde hazirlanmustir.

Uluslararast Liderlik Calismalar1 Dergisi: Kuram ve Uygulama, ¢ift kor hakem sistemiyle ve
hizli degerlendirme stireciyle alanda {iiretilen bilimsel ¢aligmalar1 biiyiik bir titizlikle sizlere
sunmaktadir. S6z konusu hedeflerle dergimiz, 6zgiin makalelerin ve kitap tanitimlariin yani

sira seminer, konferans ve sempozyum degerlendirmelerini de yayimlamaya devam edecektir.

Dergimizin bu sayisinda birbirinden degerli bes makale yer almaktadir. Bu ve gelecek
sayllarimizdaki makaleler, diger c¢aligmalarla birlikte dergimiz, liderlik ve yOnetim
alanyazmina 0zglin ve bilimsel katkilar sunmaya devam edecektir. Dergimize degerli
katkilarda bulunan danisma ve hakem kuruluna, yazarlara tesekkiir ederiz. Bir sonraki sayimiz

yayinlanana kadar hepinize iyilik ve esenlikler diliyoruz.

Aralik 2022
Dr. Sefika Sule ERCETIN & Dr. Suay Nilhan ACIKALIN
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From the Editors-in-chief,

We are so proud and glad to come together with you again with Volume 5 of Issue 3 of
International Journal of Leadership Studies: Theory and Practice, which started its publication
life in August 2018. In this issue, we have included both theoretical and applied articles that
analyze the phenomenon of leadership from interdisciplinary perspective. The articles in our
journal have been prepared in accordance with the TR Index Journal Evaluation Criteria
updated in 2021.

With double blind review system and quick evaluation process, International Journal of
Leadership Studies: Theory and Practice presents you the scientific studies conducted in the
field. For that purpose, our journal will continue to publish research articles and book reviews

as well as seminars, conferences and symposium proceedings.

There are five valuable articles in the current issue of our journal. We will continue to
contribute to leadership literature with authentic and scientific studies through our journal.
Lastly, we would like to thank the advisory board, reviewers and the authors for their valuable
contributions to our journal. Until our next issue is published, we wish you all wellness and

well-being.

December 2022
Dr. Sefika Sule ERCETIN & Dr. Suay Nilhan ACIKALIN
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UZAKTAN EGIiTIMDEKi OGRETIM UYGULAMALARININ CESITLI
ACILARDAN iINCELENMESI

Ridvan KUCUKALI* & Fuat YILANCI?

Oz

COVID-19 pandemi siirecinin tiim diinyada etkisini gostermesinin ardindan okullar kapatilarak uzaktan egitim
uygulamalarma gecilmistir. Bu durum egitim uygulamalarinda birtakim problemleri beraberinde getirmistir. S6z konusu
problemlerin yasandigi ortamda arastirmada uzaktan egitimdeki Ogretim uygulamalarinin gesitli agilardan incelenmesi
amaclanmistir. Arastirmada uzaktan egitimdeki dgretim uygulamalar1 nitel aragtirma yontemleri arasinda yer alan durum
¢aligmasiyla incelenmistir. Bu incelemede katilimeilar amagli 6rnekleme yontemiyle belirlenmistir. Arastirmada 6grencilerin
not ortalamalarina, girmis olduklari deneme sinavlarindaki notlarnin degisimine, dgrencilerin, velilerin ve dgretmenlerin
goriislerine yer verilmistir. Arastirma kapsaminda 2021-2022 egitim 6gretim yilinda 48 &grenci, 32 ebeveyn ve 16
O0gretmenle goriisiilmiistiir. Arastirma sonucunda, 6grencilerin deneme sinavlarinda almis olduklar1 puanlarda uzaktan egitim
faaliyetleri nedeniyle diisme yasandig1 goriilmiistiir. Ogrenci, 6gretmen ve ebeveynlerin internete erisimde sorunlar yasadig
tespit edilmistir. Bunun yaninda, dgrenci-6gretmen iletisiminde problemler yasandigi, 6grencilerin akademik basarilarinda
diisiislerin goriildiigii ve dgrencilerin kaygi durumlarinda artiglar yagandigi belirlenmistir. Sonug olarak tim katilimcilarm
yiiz ylize egitimi tercih ettikleri sonucuna ulastlmstir.

Anahtar Kelimeler: COVID-19, Pandemi, Egitim, Uzaktan Egitim.

Investigation of Educational Applications in Distanced Education from Various Points

Abstract

After the COVID-19 pandemic process showed its effects all over the world, schools were closed and distance education
applications were started. This situation has brought some problems in educational practices. In the environment where these
problems are experienced, it is aimed to examine the teaching practices in distance education from various perspectives. In
the research, teaching practices in distance education were examined with a case study, which is among the qualitative
research methods. In this study, the participants were determined by the purposive sampling method. In the research,
students' grade point averages, the changes in their grades in the trial exams, and the opinions of students, parents, and
teachers are included. Within the scope of the research, 48 students, 32 parents, and 16 teachers were interviewed in the
2021-2022 academic year. As a result of the research, it was seen that the scores of the students in the trial exams decreased
due to distance education activities. It has been determined that students, teachers, and parents have problems accessing the
internet. In addition, it has been determined that there are problems in student-teacher communication, decreases in students'
academic achievements, and increases in students' anxiety levels. As a result, it was concluded that all participants preferred
face-to-face education.

Keywords: COVID-19, Pandemic, Education, Distance education.

! Dog. Dr., Atatiirk Universitesi Edebiyat Fakiiltesi Bilim Tarihi Anabilim Dali, E-posta: ridvankucukali@atauni.edu.tr,
ORCID: 0000-0001-7254-3723
2 Ogretmen, Ozel Atak Okullari, E-posta: fuatyilanci54@hotmail.com, ORCID: 0000-0003-2249-5772
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Uluslararasi Liderlik Caligmalar1 Dergisi: Kuram ve Uygulama

International Journal of Leadership Studies: Theory and Practice

Giris
Bir toplumun diger toplumlar i¢indeki yerinin ve sayginliginin o toplumda yetistirilen ve
egitilen birey sayisiyla dogrudan baglantili oldugu belirtilmektedir (Balay, 2004; Kantzara, 2011).
Egitim ¢ok eski donemlerden itibaren tiim toplumlarda bu kapsamda etkisini gostermis ve her toplum
kendi bireysel yap1 ve oOzelliklerine dayali olarak yetistirdigi insan giiciinii egitme c¢abalarin1 da

sirdiirmiistiir (Uygun, 2012). Bu c¢abalarin temelinde ise ekonomik faktorlerin etkili oldugu
goriilmektedir (Meydan ve Gorgiilii, 2021).

Egitim genel anlamda kendi icinde farkli boliimlere ayrilarak incelenmekte ve 6zellikle de bu
alt boliimlerden biri olan 6rgiin egitimle toplumun ekonomik is giiciine katki saglanmaktadir. Orgiin
egitim siireci icinde yer alan bireyler hem topluma uyum saglayarak mutlu ve basarili bireyler olma
yolunda 6nemli adimlar atmakta, hem de gelecekte bir meslek edinmelerine ve iiniversiteye giris
yapabilmelerini saglayan bilgi ve donanimi da kazanmaktadirlar (Suarez- Orozco ve Suarez- Orozco,
2009).

Gelecegin sekillenmesinde olduk¢a Onemli olan egitim faaliyetleri genellikle yiliz ylize ve
belirli bir ortamda verilmektedir. Bazen bu miimkiin olmamakta ve egitim faaliyetlerinin devam
edebilmesi amaciyla uzaktan egitim seklinde olabilmektedir. En genel anlamiyla uzaktan egitim, ayn1
mekanda bulunmayan bireylerin teknolojik arag- geregler yardimiyla egitim faaliyetlerine devam
etmesi olarak tanimlanmaktadir (Allen ve Seaman, 2017). Teknolojik araglar araciligiyla ger¢eklesen
ve mekanlar arasindaki engelleri asan uzaktan egitim faaliyetleri aracilifiyla egitimlerini tamamlamis
olan kisiler ilgi duyduklar1 farkli alanlarda kendilerini yetistirebilmekte, ihtiya¢ duyuldugu anda
bilgiye hizli erisim saglanmakta, esnek caligma sekillerini 6grenene sunmaktadir (Bates, 2015;
Gokbulut, 2020; Simonson vd., 2011). Ancak bu egitimin basariya ulagmasinda teknolojik alt yapinin
saglanmis olmasi, O0grenenin Ogrenmede kisisel sorumlulugu iistlenmesi, asgari diizeyde de olsa
teknoloji bilgisine sahip olmasi gerekmektedir (Gokbulut, 2021). Her ne kadar séz konusu
gereklilikler olmadan uzaktan egitime gegis sakincali bulunsa da bazen uzaktan egitim faaliyetlerine
acil gecis de yapilabilmektedir. Bu durumlardan birisi de i¢inde yasadigimiz COVID-19 pandemisidir.

COVID-19 2019 yilinin aralik aymin son giinlerinde Cin’in Vuhan kentinde ortaya ¢ikan ve
ortaya cikmasiyla birlikte bir tiirlii onlem alinamayan toplu Sliimlere yol acan bir viriis olarak
tamimlanmustir.  Viriisiin &nlenemeyen bu sonuglarina paralel olarak da Diinya Saglik Orgiitii
tarafindan pandemik ilan edilmis, tiim iilkelerde bu duruma karsi birtakim onlemler almiglardir
(Ergetin vd., 2020). Sosyal izolasyon, sokaga ¢ikma yasagi, sosyal mesafe gibi kurallar bu 6nlemler
arasinda yer almaktadir (Potas vd., 2022). Bu 6nlemlerden bir digeri ise egitim sistemlerinin uzaktan
egitim sistemine gegilmesi faaliyetleri olmustur (Yilmaz vd., 2020).

Tilim diinyada oldugu gibi Tiirkiye’de de Milli Egitim Bakanlig1 ilk 6nlem olarak okullarm iki
haftalik siireyle tatil edildigini belirtmis, ancak tiim diinyada durumun daha da kotiiye gitmesi
nedeniyle egitim uzaktan egitim sekline ¢evrilmistir (Dogrukok vd., 2021; Yilmaz vd., 2020). Ancak
bir anda gegilen uzaktan egitim faaliyetlerinde herhangi bir alt yap1 hazirliginin olmamasi,
ogretmenlerin uzaktan egitim konusunda bilgi eksiklikleri, 6grencilerin ve ebeveynlerin duruma uyum
saglama c¢abalar1 egitimin verimi iizerinde etkili olmustur (Dogrukdk vd., 2021; Kaynar vd., 2020;
Moreno ve Gortazor, 2020; Sirem ve Bas, 2020). Egitimin veriminin diigmesi ise tim egitim
kademelerindeki 6grencileri etkilemis, akademik basarinin diismesine ve kayginin artmasina yol
agnustir. Ozellikle iiniversite sinavi igin hazirlanmakta olan ve bu anlamda da gelecege yonelik planlar
ve hayaller kuran lise 6grencileri bu durumdan daha fazla etkilenmistir (Akoglu ve Karaaslan, 2020).
Yapilan arastirmalarda uzaktan egitim etkinliklerinde lise 6grencilerine yonelik ¢alismalar olmakla
birlikte az sayida oldugu ve bunlarin daha ¢ok 6grencilerin goriisleriyle smirlandirildigr belirlenmistir
(Akpolat, 2021; Alpago ve Oduncu- Alpago, 2020; BAU, 2020; Bozkurt, 2020; Dogrukok vd., 2021;
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Hodges vd., 2020; Kaynar vd., 2020; Moreno ve Gortazor, 2020; Sirem ve Bas, 2020; Sirin, 2020;
Yamamoto ve Altun, 2020). Ancak uzaktan egitim siireci yalnizca Ggrenci goriisleriyle ele
almamayacak karmasiklikta ve derinlikte bir olgu olarak karsimizda durmaktadir. Bu nedenle uzaktan
egitimin 6grencilerin akademik basarilari, 6grenci, 6gretmen ve veli goriisleri ekseninde ele alinmasi
gerekmektedir. Bu diisiinceden hareketle arastirmada uzaktan egitimdeki 6gretim uygulamalarinin
cesitli acilardan incelenmesi amaglanmigtir. S6z konusu amag¢ dogrultusunda asagidaki sorulara
yanitlar aranmigtir:

» Uzaktan egitim faaliyetleri sonucunda 6grencilerin akademik basarilar1 ne diizeydedir?
» Uzaktan egitim siirecine iliskin 6grenci ve veli goriisleri nelerdir?
» Uzaktan egitim siirecine iligskin 6gretmen goriisleri nelerdir?

Aragtirmada belirlenen ana amag¢ ve alt amaglardan elde edilen sonuglarin alanyazina katki
saglayarak gereken onlemlerin alinmasi ve uygulanmasinda farkindalik olusturacag: diisiiniilmektedir.

Yontem
Arastirma Modeli

Uzaktan egitimdeki 6gretim uygulamalarmin c¢esitli agilardan incelenmesi amaciyla yapilan
arastirmada nitel arastirma yontemlerinden durum c¢alismasi aragtirma teknigi kullanilmistir. Durum
caligmasinda incelenmesi amaglanan durum ya da olayin nesnel bir sekilde incelenmesi amaglanir
(Creswell, 2017). Bu kapsamda arastirmada uzaktan egitim uygulamalarinin 6grenciler baglaminda ele
almmasinda iiggenleme adi verilen farkli kaynaklardan elde edilen veri gesitliligi ile durum nesnel bir
sekilde ortaya konmaya calisilmistir.

Calisma Grubu

Arastirmanin ¢alisma grubu Adiyaman ilinde 6zel fen lisesinde dgrenimlerine devam eden
ogrencilerden, velilerden ve 6gretmenlerden olugmaktadir. Calisma grubunun belirlenmesinde amagh
ornekleme yontemi kullanilmistir. Bu yontemde problem durumunu en iyi sekilde temsil edebilecek
kisilerin veya olaylar gruplar halinde se¢imi gergeklestirilir (Balci, 2010). Buna gore arastirmada 48
ogrenci, 32 veli ve 16 dgretmen arastirmada yer almistir. Ogrencilerin 25’inin kiz, 23’{iniin erkek,
20’sinin 11. Sinif, 11’inin 9. Smif, 10’unun 10. Smif ve 7’sinin 12. Siifta 6grenim gordigi
saptanmustir. Ogrencilerin ailelerinin 26’simin ekonomik diizeyinin orta, 18’inin iyi ve 4’{iniin kotii
oldugu belirlenirken, velilerin 22’sinin lisans, 10’unun yiiksek lisans, 10’unun ortadgretim, 1’inin
ilkdgretim 1’inin doktora 6grenim diizeyine sahip oldugu belirlenmistir. Bunun yaninda 6gretmenlerin
9’unun erkek, 7’sinin kadin oldugu ve tamaminin uzaktan egitim faaliyetlerinde aktif olarak ders
verdikleri, 6’sinin fen bilimleri, 8’inin matematik, 2’sinin sinif 6gretmenligi brans 6gretmeni olduklari
saptanmuigtir.

Veri Toplama Araci

Aragtirmada veriler 6grencilerin almis olduklar1 not ¢izelgesi ve arastirmacilar tarafindan
olusturulan genel bilgi formu ve goriisme formu ile toplanmustir.

Ogrencilerin Not Cizelgeleri. Arastirmada yer alan 6grencilerin deneme smavlarindan almis
olduklan Tiirk¢e, Temel Matematik, Fizik, Kimya ve Biyoloji derslerindeki dogru- yanlis ve net sayisi
ile Temel Yetenek Testindeki puanlarini gosteren c¢izelgeden yararlanilmistir. S6z konusu sinavlar
derslerin kazanimlarma uygun bir sekilde alaninda uzman egitimciler tarafindan hazirlanmistir. Bu
testlerin kapsam gegerligi alan uzmanlar1 gergeklestirilmis, bunun ardindan madde analizleri yapilarak
yap1 gegerligi kontrol edilmistir. Testlerin glivenirligi i¢in ise Pearson momentler ¢arpimi yari
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giivenirlik katsayis1 ve Spearman Brown giivenirlik katsayisina bakilmistir. Tiim sonuglarin ardindan
bu testlerin gecerli ve gilivenilir oldugu uygulama oOncesinde ortaya konmustur. Gegerligi ve
giivenirligi tespit edilen bu testlerin arastirma kapsaminda kullanilmasina karar verilmistir.

Genel Bilgi Formu. Arastirmacilar tarafindan olusturulan formda O6grenci, veli ve
ebeveynlerinin  sosyo-demografik  &zelliklerini  belirlemek amaciyla olusturulan sorulardan
olugsmaktadir. Formda 6grencilerin cinsiyeti, yasi, kagie1 siifta 6grenim gordiigii, ailesinin ekonomik
durumu ve anne-babalarin 6grenim diizeylerine yonelik sorular, ebeveynlerin cinsiyeti, yasi, ekonomik
durumu ve dgretmenlerin cinsiyeti, hangi brans 6gretmeni olduklar1 ve uzaktan egitim faaliyetlerinde
aktif yer alip almadiklarina yonelik sorular bulunmaktadir.

Gorisme Formu. Arastirmacilar tarafindan olusturulan ve Ogrenci, Ogretmen ve
ebeveynlerinin uzaktan egitime yonelik goriislerinin belirlenmesi amaciyla olusturulan formdur.
Formda uzaktan egitimin 6grenci iizerindeki akademik ve duygusal etkilerinin neler oldugu, uzaktan
egitim ile yiliz ylize egitim arasindaki farklarin neler oldugu, uzaktan egitimin mevcut durumunun ne
oldugu ve uzaktan egitime yonelik onerilerinin neler olduguna ait sorular bulunmaktadir.

Verilerin Toplama Siireci

Aragtirmada verilerin toplanabilmesi amaciyla ilk olarak Erzurum Atatiirk Universitesi Etik
Kurulundan etik kurul izni alinmustir. Etik kurul izninin alinmasindan sonra Adiyaman ilinde bulunan
Ozel Anadolu Lisesi kurum yetkililerinden kurum izni alinmistir. Kurum yetkililerine arastirmanin
amac1 hakkinda bilgi verilmistir. Kurum izninin alinmasindan sonra 6gretmenlere yiiz yiize, 6grenci ve
ailelere okul araciligryla ulasilarak aragtirmanin amaci hakkinda bilgi verilmistir. Arastirmaya gontlli
olarak katilmayr kabul eden katilimcilara Aydinlatilmis Onam Belgesi doldurulmustur. Okullar
araciligiyla Ogrencilerin deneme sinavlarindan almig olduklari puanlar 6grenci ismi verilmeden
hazirlanan not gizelgesine islenmistir. Ogrenci ve ailelerine pandemi kosullar1 gdzetilerek telefon
araciligryla ulasilmis, sorular tek tek yoneltilerek cevaplar1 kayit altina alimmustir. Ogretmenlerle de
pandemi kosullar1 goéz oniinde bulundurularak yiiz ylize goériigmeler yapilmis ve verilen cevaplar
kaydedilmistir. Gerek telefonla gerekse yiliz yiize yapilan goriismelerde yapilan kayitlar okunarak
yanlis anlasilan bir durum olup olmadig: teyit edilmistir. Ogrencilerle yapilan goriismeler ortalama 15
dakika, ebeveynlerle yapilan goriismeler ortalama 10 dakika, 6gretmenlerle yapilan goriismeler ise
ortalama 5 dakika stirmiistir.

Verilerin Analizi

Aragtirmada Ogrencilerin deneme sinavlarindan almis olduklari puanlarin ortalamasi
almmistir. Goriigmede verilen cevaplara yonelik daha sonra betimsel analiz formu olusturulmus,
olusturulan betimsel analiz formu 6l¢gme ve degerlendirme alaninda uzman olan {i¢ 6gretim iiyesinin
goriislerine sunulmus, uzman goriislerine gore forma son sekli verilmistir. Olusturulan betimsel analiz
formuna yonelik kategori ve alt kategoriler Tablo 1°de sunulmustur. Ogrenci, 6gretmen ve velilerin
vermis olduklari cevaplar betimsel analiz formuna gore analiz edilmis ve Ornek cilimlelere yer
verilmistir.
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Tablo 1. Betimsel Analiz Formu

Kategori Alt kategori

o .. Sorun yasama
Uzaktan egitime erigim yay
Sorun yagamama

Akallr telefon

Masa lstii bilgisayar
TV

Diz iistii bilgisayar

Uzaktan egitimde kullanilan teknolojik araglar

Olumlu
Uzaktan egitimin 6grenci lizerindeki akademik etkisi Olumsuz
Herhangi bir etkisi olmad:

Teknoloji

Zamani verimli kullanma
Ders ¢aligma siiresinin artmasi
Motivasyon artmasi

Olumlu degisim

Kendini gelistirememe
Motivasyon eksikligi
Akademik basarisizlik
Konsantrasyon giicliigii

Olumsuz degisim

Etkili

Uzaktan egitimin etkililigi Etkili degil

o - [letisim problemi
Ogretmenlerle iletisim
Sorun olmamast

Yeterli

Uzaktan egitimin mevcut durumu .
Yetersiz

Uzaktan
Egitimde hangi yontem Yiiz yiize
Hibrit

Uzaktan

Iletisim yonteminin avantaji .
Yiiz ylize

Ozel ders/dershane
< .. .. Ders ¢alismanin artmasi
Uzaktan egitimde kaygi durumunu 6nleme stratejisi Ce il
Cevre degisikligi
Onlem almama

Alisilmighk
Alt yap1
Egitim sistemlerindeki farklilik kaynagi Tletisim
Zaman yonetimi
Motivasyon

Zoom uygulamast

Tletisimin arttirilmas1
Uzaktan egitimde sorun ¢dziimiindeki yontemler Tekrarin yapilmasi

Ozel ders/dershane/kaynak

Alt yap1 ¢aligmalari

Ev

Egitim tercihi
gitim tercihi Okul

Arastirmada verilerin gecerliginin ve gilivenirliginin saglanmasi amaciyla ilk olarak katilimci
teyidine bagvurulmustur. Bu yolla katilimcilara goriislerini teyit etme ve ilave goriis sunma imkani
verilmigtir. Bunun yaninda uzman incelemesi yoluyla siirecin tamaminin denetlenmesi saglanmustir.
Ayrica aragtirmada 6grenci sinav sonuglari, 6grenci, veli ve 6gretmen goriisleri yoluyla veri kaynakl
liggenleme; arastirmada birden fazla arastirmacinin yer almasiyla aragtirmaci tiggenleme; birden fazla
veri toplama aracmin kullanilmasiyla yontem iiggenleme gergeklestirilmistir (Denzin, 1978).
Boylelikle arastirmanin gegerligi ve giivenirligi i¢in asgari kosullar saglanmistir.
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Bulgular

Bu bolimde uzaktan egitimdeki Ogretim uygulamalarinin gesitli agilardan incelenmesi
amactyla yapilan aragtirmanin bulgularina yer verilmistir.

Birinci Alt Probleme fliskin Bulgular

Arastirmada ilk olarak “Uzaktan egitim faaliyetleri sonucunda Ogrencilerin akademik
basarilar1 ne diizeydedir?” sorusuna yanit aranmustir. Bu baglamda ilk olarak dgrencilerin deneme
sinavlarindan almis olduklar1 notlarin dagilimi incelenmis ve sonuglar Sekil 1’de ve Sekil 2’de
sunulmustur.

20

18

16 -

14 -

12 m Tiirkge

10 m Temel Matematik
8 Fizik
6 m Kimya
4 = Biyoloji
2
0

1. smav 2. smav 3. sinav

Sekil 1. 9. Siniflara Yonelik Tiirkce, Temel Matematik, Fizik, Kimya, Biyoloji Derslerine Yonelik Not Ortalamalar
(24.12.2020-16.02.2021- 31.03.2021)

Sekil 1°de 9. Siniflara yonelik Tiirkce, Temel Matematik, Fizik, Kimya, Biyoloji Derslerine
yonelik not ortalamalarinin dagilimi goriilmektedir. Buna gore, 9. Smf 6grencilerinin akademik
basarilarinda zamanla orantili olarak diismelerin yasandig1 goriilmektedir. Bunun yaninda Tiirkce dersi
sinavindan 24. 12. 2020 tarihinde alinan puanlarin (Xi1= 17,34), 16.02.2021 tarihinde yariya yakin
oranda distigli (Xor= 6,35) 31.03.2021 tarihinde ise bir miktar yiikseldigi (Xs1=6,45) goze
carpmaktadir. Temel Matematik dersinde de zamanla baglantili diismeler (Xim= 13,51; Xom= 7,33;
Xam= 4,85) oldugu; Fizik dersinde baslangica oranla (Xie= 3,13) diismenin oldugu (X2r= 1,57) ve son
sinavda bir miktar yiikseldigi (Xs—= 1,99); Kimya dersinde not ortalamasinin da zamanla diistiigii
(Xik= 3,34; Xak= 0,82; Xsk= 0,67); Biyoloji dersinde 2. Sinav ortalamasimin distigi, 3. Simf
ortalamasinin bir miktar arttig1 dikkat ¢ekmektedir (Xig= 5,87; Xag= 0,72; Xze= 1,43). 9. Simf
ogrencilerinin almis olduklar1 Temel Yetenek Testine yonelik puan ortalamalarinin dagilimi Sekil 2°de
sunulmaktadir.
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300 -
250 -
200 -
150

m24.12.2020
m16.02.2021
100 - 31.03.2021

Temel Yetenek

Sekil 2. 9. Sinif Temel Yetenek Testine Yonelik Puan Ortalamalarmin Dagilimi

Sekil 2’de 9. Smuf Temel Yetenek Testine yoOnelik puan ortalamalarmin  dagilinm
goriilmektedir. Sekilde de goriildiigii gibi 6grencilerin Temel Yetenek Testi sonuglarinda zamanla
baglantili olarak diismelerin yasandigi goze c¢arpmaktadir (Xityr= 290.13; Xory1=214,06; Xaryr=
212,90).

10. simuf 6grencilerinin deneme sinavlarindan almis olduklar1 puanlarin dagilimi Sekil 3’te ve
Sekil 4’te sunulmustur.

20
15 - m Tiirkge
= Temel Matematik
10 1 Fizik
m Kimya
S 7 o
m Biyoloji
0 -
1. smav 2. Sinav 3. Sinav

Sekil 3. 10. Siniflara Yonelik Tiirkce, Temel Matematik, Fizik, Kimya, Biyoloji Derslerine Yonelik Not Ortalamalart
(24.12.2020- 05.03.2021-20.05.2021)

Sekil 3°te 10. Siniflarin deneme simavlarina ait not ortalamalar1 goriilmektedir. Buna gore
ogrencilerin Tiirk¢e dersinden aldiklar1 puanlarin not ortalamasinin zamanla diistigii (Xiv= 17,09;
Xor= 13,39; Xar= 8,41); Temel Matematik dersindeki puanlarinda zamanla diisme yasandigi (Xiv=
13,26; Xom= 7,24; Xam= 4,23); Fizik dersinden alinan puanlarda zamanla diisme yasandigi (X17=2,91;
X2r=1,79; X3=1,74); Kimya dersinden alinan puanlarda diisme goriildigi (Xuk= 2,42; Xxk= 2,34;
Xak= 0,4); Biyoloji dersinden aldiklari puanlarin diisgme olmakla birlikte tekrar arttigi (X1s=2,5,;
X25=1,81; Xs3g=4,50) oldugu gorilmektedir. 10. Smif Ogrencilerinin Temel Yetenek Testinden
aldiklar1 puanlarin ortalamasinin dagilimi Sekil 4’te sunulmustur.
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300

250 -

200 -

m24.12.2020
=5.03.2021
=20.05.2021

150 -

100 -

50 -

Temel Yetenek Testi

Sekil 4. 10. Sinif Temel Yetenek Testine Yonelik Puan Ortalamalarmin Dagilimi

Sekil 4’te 10. Smif Temel Yetenek Testine yonelik puan ortalamalarmin dagilimi
goriilmektedir. Buna gore 6grencilerin Temel Yetenek Testinden aldiklar1 puanlarin zamanla diistigii
dikkat g:ekmektedir (XlTYT= 275,18; Xorvyr= 220,10, KaryT= 186,43)

11. smif dgrencilerinin deneme sinavlarindan almis olduklar1 puanlarm dagilimi Sekil 5°te ve
Sekil 6’da sunulmustur.

12
10 -
8 ® Tiirkge
m Temel Matematik
6 = Fizik
4 = Kimya
m Biyoloji

1. Smav 2. Smav 3. Sinav

Sekil 5. 11. Suniflara Yonelik Tiirkce, Temel Matematik, Fizik, Kimya, Biyoloji Derslerine Yonelik Not Ortalamalar:
(20.01.2021- 19.02.2021- 16.03.2021)

Sekil 5’te 11. Smuflara yonelik Tiirkce, Temel Matematik, Fizik, Kimya, Biyoloji derslerine
yonelik not ortalamalar1 goriilmektedir. Ogrencilerin Tiirkge dersinden aldiklar1 puanlarda zamana
bagli diisme goriildiigii (Xir= 8,73; Xor= 3,52; Xar= 3,31); Matematik derslerinden aldiklar1 puanlarin
(X1m=10,77; Xom= 10,03; Xsw= 7,81); Kimya derslerinden aldiklar1 puanlarin (Xik= 3,40; Xk= 3,27,
Xsk= 1,33); Biyoloji dersinden aldiklar1 puanlarin (Xig= 5,20; X28=3,69; Xszs= 3,55) distigii
saptanmistir. Fizik dersinden aldiklari puanlarin ise bir miktar yiikseldigi ve sonra diistiigii dikkat
cekmektedir (Xir= 2,35; Xor= 3,19; Xse= 2,91). Ogrencilerin Temel Yetenek Testinden aldiklari
puanlarin ortalamalariin dagilimi Sekil 6’da sunulmustur.
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240
235
230 -
225
220
215
210
205
200
195

120.01.2021
m19.02.2021
116.03.2021

Temel Yetenek
Testi

Sekil 6. /1. Sunif Temel Yetenek Testine Yonelik Puan Ortalamalarinin Dagilimi

Sekil 6’da 11. Smuf Temel Yetenek Testine yonelik puan ortalamalarinin  dagilim
goriilmektedir. Sekilde de goriildiigii gibi Temel Yetenek Testi puan ortalamalarinin zamanla distigii
goze garpmaktadlr (XlTYT= 234,45; Xoryt= 226,97; Xarvt= 210,70)

12. simf dgrencilerinin deneme sinavlarindan almis olduklar1 puanlarin ortalamasinin dagilimi
Sekil 7°de ve Sekil 8’de sunulmustur.

30
25
20 ~
m Tirkge
m Temel Matematik
151 = Fizik
m Kimya
10 - m Biyoloji
5 -
0 T T T T 1
1. Smav 2. Smav 3. Smav

Sekil 7. 12. Siniflara Yonelik Tiirkce, Temel Matematik, Fizik, Kimya, Biyoloji Derslerine Yonelik Not Ortalamalari
(20.11.2020- 16.03.2021- 29.03.2021)

Sekil 7°de 12. Siniflara yonelik Tiirkge, Temel Matematik, Fizik, Kimya, Biyoloji derslerine
yonelik not ortalamalar1 goriilmektedir. Buna gore S6grencilerin Fizik dersinden almis olduklar
puanlarin zaman iginde diistiigii goriiliirken (Xir= 2,76; X2r=1,43; Xa= 0,80); diger derslerde alinan
puanlarda dalgalanmalarin oldugu dikkat c¢ekmektedir [(Xit= 0,77; X1=24,48; X3r=21,74);
(X1M=12.29; Xom= 9,46; X3M=12,88); (X1K=0,77; X2K=2,57; X3K=2,24); (Xlszl; Xog= 1,60;
X35=0,84)]. Ogrencilerin Temel Yetenek Testinden aldiklar1 puan ortalamalarinin dagilin Sekil 8°de
sunulmaktadir.
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268
267,5
267 -
266,5 -
266 -
2655 -
265 -
2645 -

m20.11.2020
m16.03.2021
29.03.2021

Temel Yetenek Testi

Sekil 8. 12. Suif Temel Yetenek Testine Yonelik Puan Ortalamalarmin Dagilimi

Sekil 8’de 12. Simif Temel Yetenek Testine yonelik puan ortalamalarinin  dagilimi
goriilmektedir. Sekle gore Temel Yetenek Testine yonelik puan ortalamalarinin zamanla yiikseldigi
dikkat (;ekmektedir. (XlTYT= 265,61; X2TYT:267,08; XaryT= 267,47).

ikinci Alt Probleme iliskin Bulgular

Arastirmanin ikinci alt probleminde “Uzaktan egitim siirecine iliskin 6grenci ve veli goriigleri
nelerdir?” sorusuna yanit aranmistir. Bu baglamda ilk olarak 6grencilerin goriisleri ele alinmustir.
Ogrencilere yoneltilen sorulara vermis olduklar1 cevaplar ve drnek ciimlelere asagida yer verilmistir.

Ogrencilere ilk olarak uzaktan egitimde internet erisiminde sorun yasayip yasamadiklari
sorulmustur. Ogrencilerin ¢ogunlugu (f=40) internet erisiminde sorun yasandigimi belirtirken, sorun
yasamayan (f=7) ve kararsiz oldugunu belirten (f=1) dgrenci olmustur. Ogrencilere ikinci olarak
uzaktan egitim faaliyetlerinde hangi teknolojik araclarla ulastiklar1 sorulmustur. Ogrenciler uzaktan
egitim caligmalarina en fazla akilli telefonla ulastiklart (f=28), bunu sirasiyla diz iistii bilgisayar
(f=26), masa iistii bilgisayar (f=6) ve TV (f=2) izledigi saptanmustir. Ogrencilere iigiincii olarak
uzaktan egitim akademik basarinizi nasil etkiledi sorusu yoneltilmistir. Ogrencilerin ¢ogu olumsuz
etkilendigini (f=20) belirtirken, bunu sirasiyla etkisi olmadi (f=8) ve olumlu etkiledi (f=4) cevaplar
izlemistir. Ogrenciler olumlu ydndeki degisimleri zamani verimli kullanma (f=2), ders ¢alismaya
ayrilan silirenin artmasi (f=1), teknoloji kullaniminin gelismesi (f=1) ve motivasyonun artmasi (f=1)
seklinde belirtmiglerdir. Olumsuz degisimde ise en fazla konsantrasyon gigliigii yasadiklarim
belirtmisgler (f=6), bu durumu akademik basarisizliklarin yasanmasi (f=5), motivasyon eksikligi (f=5)
izlemistir. Ogrencilerden O “Evde insan diizeni saglayamiyor. Okuldaki gibi kurallar yok ciinkii.
Istedigin saat kalk, istedigin zaman yemek ye, istedigin zaman yat. Dolayisiyla insan kendini
okuldaymus gibi hissetmeyince ders ¢alisma diizenine giremiyor.” derken O7 “Negatif yonde etkilendi.
Osgrenmek icin daha ¢ok zaman harcadim.” seklinde diisiincelerini ifade etmislerdir.

Ogrencilere dordiincii olarak uzaktan egitimin etkili bir egitim oldugunu diisiiniiyor musun?
sorusu yoneltilmistir. Ogrencilerin (f=21) uzaktan egitimi etkili gormezken, etkili géren daha az
ogrenci  (f=10) bulunmaktadir. Ogrencilere yoneltilen bir diger soru uzaktan egitimde
ogretmenlerinizle iletisim kurarken zorlanip zorlanmadiklar1 sorusu olmustur. Ogrencilerin iletisimde
problem yasadigin1 en fazla belirtirken (f=16), iletisimde problem yasamadigini belirten daha az
(f=15) 6grenci bulunmaktadir. Ogrencilerden O14 “Kesinlikle yiiz yiize egitimde daha iyi, amnda hoca
ile iletisime gecilebiliyor. Fakat uzaktan egitimde hoca ge¢ goriiyor, bazen yogunluktan géremiyor,

bazen bazi sorular uzaktan anlatilamiyor.” derken Oy “Yiiz yiize egitimde iletisim daha iyiydi.
seklinde diislincelerini belirtmislerdir.
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Ogrencilere uzaktan egitim sistemini yeterli bulup bulmadiklar1 sorusu sorulmustur.
Ogrencilerin cogunlugu (f=24) uzaktan egitim sistemini yeterince gelismemis olarak degerlendirirken,
daha az (£=7) kismu gelistigini belirtmislerdir. Ogrencilerden O17“Online olarak verilen egitim yiiz
yiize egitime gore oldukca yetersiz.” seklinde diisiincesini belirtmistir. Uzaktan egitimin mi, yiiz yiize
egitimin mi daha etkili oldugu sorusu yoneltilen 6grencilerin 30’u yiiz ylize egitimi, 2’si uzaktan
egitimi, 6’s1 ise hibrit egitimi tercih ettiklerini belirtmislerdir. Ogrencilere dgretmenleriyle iletisimde
yiiz yiize egitimin mi, uzaktan egitimin mi daha etkili oldugu sorulmustur. Ogrencilerin tamamina
yakint (f=47) yiiz yiize egitim cevabim verirken, 1 Ogrenci uzaktan egitim cevabini vermistir.
Ogrencilere uzaktan egitim faaliyetleri sirasinda iletisimi arttirmak icin ne gibi 6nlemler aldiklari
sorulmustur. Ogrenciler cogunlukla dgretmenin verdigi soruya cevap vermeye c¢alistiklarimi belirtmis
(f=4), bunu uzaktan egitimde zoom uygulamasinin kullanimi (f=1) izlemistir.

Ogrencilere yoneltilen bir diger soru ise uzaktan egitim faaliyetlerinde kaygi yasayip
yasamadiklar1 olmustur. Ogrencilerin ¢ogunlugu (f=20) uzaktan egitimde kaygi yasadiklarini
belirtirken, daha az kismi1 (f=11) kaygi yasamadiklarini belirtmisglerdir. Kaygi yasayan 6grencilere bu
kaygiyr 6nlemek igin ne yaptiklar sorusu yoneltilmistir. Ogrenciler kaygiyr énlemek igin daha ¢ok
0zel ders/dershane/ kaynak kitaplardan yararlandiklarini belirtmis (f=5), bunu ders c¢alismanin
arttirllmast (f=4), cevre degisikligi (f=1) izlemistir. Kaygi karsisinda 6nlem almayan 4 Ogrenci
bulunmaktadir. Ogrencilerden Ogzs “A¢ikcast ¢cok fazla ¢oziimleyemedim”, Oun “Uzaktan egitimde
derslerimin olumsuz yonde etkilendigini goriince sinav kaygisi yasadim. Onlemim kendimi okuldaymus
gibi diisiiniip, okulda yaptigim gibi diizene girmek.”, Oas“Evet yasadim. Basariy arttirmak icin ézel
ders ve dershaneye ek olarak, kaynak kitap aldum.” seklinde diisiincelerini ifade etmislerdir.

Ogrenciler yiiz yiize ve uzaktan egitim arasinda biiyiik farklarm oldugunu belirtmislerdir. Bu
farkliliklarin ne olduguna iliskin olarak ise iletisim kolayligi (n=18) farki, yiiz yiize egitimde
alisilmighik (n=11), zaman tasarrufunun saglanmasi (n=1) ve motivasyon kaybi (n=1) cevaplar
gelmistir. Ogrencilerden Og4”Elbette var. Uzaktan egitim icin tam bir donanim, arag gere¢ lazim.”

Oz “Kesinlikle var. Uzaktan egitimin yiiz yiize egitim kadar verimli oldugunu diigiinmiiyorum.’
demistir.

Ogrencilere uzaktan egitimde yasanilan sorunlar nasil ¢dziilebilir sorusu yoneltilmistir.
Ogrenciler daha gok ders tekrar1 (f=15), 6zel ders/dershane/kaynak temini (f=15) yoluyla olabilecegini
belirtirken bunlar sirasiyla iletisimin arttirilmas: gerekliligi (f=7) zoom uygulamasinin kullanilmasi
(f=6), alt yap1 calismalarinin giiclendirilmesi (f=6) izlemistir. Uzaktan egitimde yasanan sorunlarin
coziimlenemeyecegini (f=10) belirten 6grencilerin oldugu da goriilmiistiir.

Ogrencilere yoneltilen bir diger soru da uzaktan egitimi mi yoksa yiiz yiize egitimi tercih
edersiniz sorusu olmustur. Ogrenciler en fazla (f=46) vyiiz yiize egitimi tercih ettiklerini, daha az
ogrenci ise evde (f=2) egitimi tercih ettiklerini belirtmislerdir. Ogrenciler tercihlerinde en fazla
iletisimin ve sorulacak sorularin daha rahat sorulabildigini (f=24) belirtmis, bunu sirasiyla
sorumlulugu okulda daha fazla aldiklar1 ve bundan dolayr motivasyonlarinin yiikseldigi (f=9) ve
uzaktan egitimde alt yap1 sorunlarmi yogun yasadiklari (f=4) izlemistir. Ogrencilerden O1o”Evde
program degisimi, diizen zor oluyor.” O “Okulda ciinkii iletisim daha iyi.” seklinde diisiincelerini
belirtmiglerdir. Ogrencilere son olarak uzaktan egitime yonelik dnerilerinin ne oldugu sorulmustur.
Ogrencilerin en fazla oranda okullarin agilarak, telafi egitimlerinin saglanmasi (f=13), alt yapinin
giiclendirilmesi (f=13), ogrencilerin psikolojik ve gelisimlerine destek verilmesi (f=3) ve hibrit
egitimin (f=3) yapilmasi yoniinde onerilerde bulunmuslardir.

Ogrencilerle yapilan goriismelerden sonra dgrencilerin velilerine de ayn1 sorular yoneltilmistir.
Ebeveynlerin verdikleri cevaplara ve ornek ciimleler degerlendirilmistir. Velilere ilk olarak uzaktan
egitimde internet erisiminde ¢ocuklarinin sorun yasayip yasamadiklart sorulmustur. Ebeveynlerin
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cogunlugu, uzaktan egitimde cocuklarin sorun yasadiklarini (f=14) belirtirken, sorun yasamadigini
belirten (f=13) ebeveynler de bulunmaktadir. Ebeveynlerden bir kismi da kararsiz (f=4) oldugunu
belirtmistir.

Veliler, egitimde ara¢ olarak cocuklarinin en fazla akilli telefon (f=20) kullandiklarin
belirtmiglerdir. Bunu sirayla masa {Ustli bilgisayarin (f=12), diz {istii bilgisayarin (f=12) ve
televizyonun (f=4) izledigi ifade edilmistir. Ebeveynlere uzaktan egitim faaliyetlerinin ¢ocuklarmin
akademik basarilarini nasil etkiledigi sorulmustur. Velilerin c¢ogunlugu olumsuz (f=29) yo6nde
etkiledigini belirtirken, olumlu etkilendigini belirten (f=1), herhangi bir etkisinin olmadigini (f=1)
belirten ebeveynler de olmustur.

Ebeveynlere uzaktan egitim siirecinde ¢ocuklarinin olumlu ya da olumsuz degisimlerinin neler
oldugu sorulmustur. Veliler, ¢ocuklarindaki olumlu degisimler i¢in daha ¢ok galigma siiresinin
arttigini belirtirken (£=2), olumsuz degisimler i¢in motivasyon eksikligi (f=12), konsantrasyon gii¢liigii
(f=4), akademik basarisizlik yasandigr (f=3) ve kendini gelistiremedigi (f=1) goriislerini dile
getirmislerdir. Ebeveynlerden Eg “Cocuklar bu siireci baslarda tatil gibi gegirdikleri icin egitim algist
tam olarak kazandirilamadi. Bu da ¢ocuklarda dersi ciddiye almama gibi bazi olumsuz sorunlara yol
acti.” derken Ey “Iletisim eksikligi, konsantrasyon giicliigii yasadi.” seklinde diisiincelerini
belirtmislerdir.

Velilere uzaktan egitimin etkili bir 6grenme teknigi olup olmadigi sorusu ydneltilmistir.
Ebeveynlerin ¢cogunlugu (f=30) uzaktan egitimin etkili bir 6grenme teknigi olmadigin1 belirtirken,
daha az sayida veli uzaktan egitimin etkili oldugunu belirtmislerdir (f=2). Ebeveynlere yoneltilen bir
diger soru uzaktan egitim faaliyetlerinde 0gretmenlerle iletisimde zorluklar yasanip yasanmadigi ile
ilgilidir. Bu soruyu velilerin yaris1 (f=16), 6gretmenlerle iletisimde zorlandiklar1 kalan yarisi1 (f=16) da
zorlanmadiklar seklinde yanitlamislardir.

Ebeveynlere mevcut uzaktan egitimi yeterli olarak goriip gérmedikleri sorusu yoneltilmistir.
Ebeveynlerin ¢ogunlugu uzaktan egitimin yeterli olmadigin1 (f=29) belirtirken, daha az sayida (f=3)
veli yeterli oldugunu belirtmistir. Velilere egitim sistemde hangi yontemi etkili bulduklar1 sorusu
sorulmustur. Ebeveynlerin ¢ogunlugu yiiz yiize egitimi (f=28) tercih ederken bunu sirasiyla uzaktan
egitim (f=3) ve hibrit egitim (f=1) tercihi izlemistir.

Velilere iletisimde hangi yontemin daha etkili oldugu sorusu sorulmustur. Ebeveynlerin
cogunlugu (f=27) yliz yiize egitimin etkili oldugunu belirtirken, uzaktan egitimi (f=4), hibrit egitimi
(f=1) tercih eden veliler de olmustur. Ebeveynlerden Es “Yiiz yiize her zaman daha iyi iletisim olanagi
saglar.” derken Eo“Yiiz yiize egitimin iletisim a¢isindan daha iyi oldugunu diisiiniiyorum.” Ezo
“Uzaktan egitimde zoom kullanilmasi iletisimi arttirabilir.” seklinde diisiincelerini belirtmislerdir.
Velilere iletisimi arttirmak igin neler yapilabilecegi sorulmustur. Ebeveynler biiyiik oranda iletisimin
arttirllmasi gerektigini belirtirken (f=16), bunu alt yapinin iyilestirilmesi (f=6) gerekliligi izlemistir.

Ebeveynlere ¢ocuklarinin uzaktan egitim faaliyetlerinde kaygi yasayip yasamadiklari ve bu
durumda ne yaptiklart sorulmustur. Ebeveynlerin ¢ogunlugu (f=30) cocuklarinin kaygi yasadigim
belirtirken, ¢ocuklarinin kaygi yasamadigini belirten (f=2) veli de bulunmaktadir. Veliler ¢ocuklarinda
kaygiy1 azaltmak i¢in ¢ogunlukla daha fazla ¢alismanin gergeklestigini belirtirken (f=12), bunu 6zel
ders/dershane ve 6gretmen destegi (f=7) ve c¢evre degisikligi (f=7) izlemistir. Bu konuda herhangi bir
Oonlem almayan (f=6) ebeveynler de bulunmaktadir. Ebeveynlerden Eig “Tabi ki yasadi Konu
tekrarlari ve ozel ders aldirarak onlemler almaya calistik.” derken Ezs“Online egitimde basariya
yonelik kaygilar yasadik baslarda fakat yine online egitimler ve internetten arastirdigim yontemler ve
bazi Youtube kanallari yardimci oldu.” seklinde diisiincelerini belirtmislerdir.
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Velilere yoneltilen bir diger soru yiiz ylize egitimde ve uzaktan egitimde farkin olup olmadig:
ve farkliligin nereden kaynaklandigi sorusu olmustur. Ebeveynlerin ¢ogunlugu (f=25) farklilik
oldugunu belirtirken, daha az sayida veli farkliligin olmadigimi belirtmislerdir (f=7). Ebeveynler
farkliliga yonelik en fazla iletisim agisindan fark oldugunu (f=20) belirtirken bunu sirastyla (f=13),
motivasyon (f=9), zaman yonetimi (f=2) izlemistir. Ebeveynlerden Ex “Etkili iletisim agisindan fark
var.” derken Ezs “Bariz vardi. Gérsel ve fiziksel iletisim ile sozsel iletisim arasinda kiyaslama bile
yapilamaz.” seklinde diislincelerini belirtmislerdir.

Ebeveynlere egitimde evde egitimin ya da okulda egitimin daha etkili oldugu ve nedeni
sorulmustur. Ebeveynlerin biiylik ¢ogunlugu (f=27) okulda egitimin daha etkili oldugunu belirtmis,
ogretmenlerle yiiz yiize iletisimi saglamasi (f=11), ¢ocuklarin okul moduna girmesini saglamasi (f=4)
ve okulda gocuklarin hem akademik hem de gelisimlerinin desteklenmesinin (f=1) okuldaki egitim
araciligiyla oldugunu belirtmislerdir. Ebeveynlerden Ez; “Ogrencinin okulda yiiz yiize iletisimin olmast

onemli.” derken Esz “Ogrenciye ve dgretmene ulasilabilirlik ve aminda doniit konusunda farklilik
vardwr.” seklinde diislincelerini belirtmislerdir.

Velilere son olarak uzaktan egitime yonelik Onerileriniz nelerdir sorusu yoneltilmistir.
Ebeveynler onerilerinde en fazla alt yapiin iyilestirilmesi gerektigini savunmus (f=9), bunu sirasiyla
okullarin agilarak yiiz yiize egitime geg¢ilmesi (f=8) ve hibrit egitim (f=3) izlemistir. Ebeveynlerden E»
“Okullarm agilmast”, Eo”Alt yapr sorununu ¢ézmek ve online egitime zorunluluk halleri disinda
basvurulmamast lazim. Ogrencilerin muhatap olmasi gereken bir sistem olusturulmali. Sistem kékten
yenilenmeli. Gergekten milli bir sisteme ihtiyag¢ var.” seklinde diislincelerini belirtmislerdir.

Uciincii Alt Probleme fliskin Bulgular

Aragtirmanin ii¢iincii alt probleminde “Uzaktan egitim siirecine iligkin 6gretmen goriisleri
nelerdir?” sorusuna yamit aranmugtir. Ogretmenlere ilk olarak uzaktan egitim faaliyetlerinde internet
erisimine yonelik problem yasayip yasamadiklar1 sorulmustur. Ogretmenlerin ¢ogunlugu (f=9) sorun
yasandigim belirtirken, bir kismi da (f=7) yasanmadigini belirtmistir. Ogretmenlerden O: “Iik
baslarda yogunluk oldugu icin sorun yasadim.” O7 “Internet erisiminde sorun yasadim.” seklinde
diisiincelerini  belirtmislerdir. Ogretmenlere ikinci olarak uzaktan egitim faaliyetlerinde hangi
teknolojik araglar1 kullandiklar1 sorulmustur. Ogretmenler masa iistii bilgisayari (f=6), akilli telefon
(f=5), diz iistii bilgisayar (f=3), TV (f=3) kullandiklarin1 belirtmislerdir.

Ogretmenlere uzaktan egitim faaliyetlerinde Ogrencilerde akademik gelismenin goriiliip
goriilmedigi sorusu yoneltilmistir. Ogretmenlerin tamami dgrencilerin akademik basarisinda diigme
yagandigini (f=16), konsantrasyon giicliigii goriildiigiinii (f=5), sosyal gelisimlerinde olumsuzluklarin
yasandigini (f=3) belirtmislerdir. Ogretmenlerden Os “Akademik basarida diisiis yasandi.” Oz
“Ogrenme yari yariya gerceklesti. Konsantrasyon ve motivasyon giicliigii yasandi. Dikkat daginiklig
cok fazla goriildii.” O “Sosyal gelisim acisindan olumsuz bir donem oldu” seklinde diisiincelerini
belirtmiglerdir.

Ogretmenlere uzaktan egitimde iletisimin nasil oldugu sorulmustur. Ogretmenlerin tamami
(f=16) iletisimde sorun yasandigini belirtmislerdir. Ogretmenlerden Og “Sinif icerisindeki iletisim gibi
degil.” O “Yiiz yiize egitim kadar basarili degil. Yiiz yiize egitimde iletisim daha iyiydi” ve Ou
“Teknolojiden dolay iletisimde sorun yasandi” seklinde diisiincelerini belirtmislerdir. Ogretmenlere
uzaktan egitimde mevcut durumun nasil oldugu sorulmustur. Ogretmenler uzaktan egitimin yeterli
olmadigini (f=10) belirtmistir. Yeterli olmadigin belirten 6gretmenler daha ¢ok alt yap1 sorununu
(f=6), motivasyon eksikligini (f=4), 6grenme c¢iktilarinin saglanamamasini (f=3), programin zayif
kalmasin1 (f=2) dile getirmislerdir. Ogretmenlerden O3 “Kirsal kesimde sorunlar var. Alt yap: yeterli

165



Uluslararasi Liderlik Caligmalar1 Dergisi: Kuram ve Uygulama

International Journal of Leadership Studies: Theory and Practice

degil, zamanla gelistirilebilir” O7; “Uzaktan egitim yeterli degil. Icerik zenginlestirilerek
giiclendirilmesi gerekir” seklinde diisiincelerini belirtmislerdir.

Ogretmenlere son olarak uzaktan egitime ydnelik Onerilerinin neler oldugu sorulmustur.
Ogretmenler alt yap1 ¢aligmalarmin saglanmasi (f=12), yiiz yiize iletisimin saglanmas1 (£=9), hibrit
egitim yonteminin kullanilmas1 (f=6) gerektigini belirtmislerdir. Ogretmenlerden Oy “Hibrit yéntemi
kullanilmali” O1z “Sosyal gelisim agisindan egitimler kesinlikle yiiz yiize yapilmali” ve O1s “Alt yapi
calismalart tamamlanmali, internet erisimi saglanmali. Ozellikle kéy okullarinda yiiz yiize egitim
verilmelidir” seklinde diisiincelerini belirtmislerdir.

Tartisma

Uzaktan egitimdeki 6gretim uygulamalarinin ¢esitli agilardan incelenmesi amaciyla yapilan
arastirmada, 6grencilerin deneme sinavlarindan almis olduklari1 puanlarda diisme yasandigi, sadece 12.
sinifta Temel Yetenek Testinde yiikselme oldugu goriillmektedir. Bu durumu uzaktan egitimin yapisal
Ozelliklerine baglayarak agiklamanin miimkiin oldugu diisiiniilmektedir. Uzaktan egitimde her ne
kadar yiiz ylize egitimde oldugu gibi konular dgrenciye aktarilmaya calisilsa da dgrenci ile 6gretmen
arasina ekran girmekte, dgrencinin anlayip anlamadigi tam olarak 6grenilememekte ya da Ogrenci
anlayamadig1 soruyu zaman yetersizliginden Ogretmenine sormakta sorun yasayabilmektedir. Bu
durum Ogrenmenin tam olarak gergeklesmesinde Onemli bir sorun olarak ortaya c¢ikmaktadir
(Baudrillard, 2018). Ogrenmede 6nemli olan en 6nemli etken, geri bildirimin aninda almabilmesidir.
Ancak uzaktan egitimde geri bildirimin yeterince alimamamasi 6nemli bir simirlilik olarak ortaya
¢ikmaktadir (Kuzhan, 2019). Nitekim bu durum Ogrencilerin sadece not ortalamalarinda ortaya
¢ikmamis, 0gretmen, ebeveyn ve Ogrenci goriislerinde de goriilmiistiir. Bu durum, Gorgiilii, Abal,
Celik ve Arisoy (2022) tarafindan gerceklestirilen arastirmanin bulgulariyla benzerlik géstermektedir.
S6z konusu arastirmada veli goriislerine gore pandemi siirecinin dgrencilerin 6dev ve siav basarilari
tizerinde olumsuz etkilerinin oldugu ortaya konmustur.

Aragtirma kapsaminda gergeklestirilen goriismelerde her ii¢ grubun da uzaktan egitimde
akademik basarinin saglanamadigi, konsantrasyon gii¢liigii, motivasyon kaybinin yogun oranda
yasandigi, bu basarisizlik sonucunda yogun kaygi durumunun goriildiigii ve egitimin yiiz ylize ya da
hibrit egitim teknigi ile uygulanmas1 gerektigi lizerinde durdugu dikkat ¢ekmistir. On ikinci smif ise
iiniversiteye gecis siirecinden once son basamaktir. Bu kademede yer alan Ogrencilerin daha fazla
caligmalar1 ve takviye egitim hizmetlerinden yararlanmalar1 sonucunda Temel Yetenek Testinde daha
basarili olduklari diistiniilmektedir.

Aragtirmada 6gretmenlerin, 0grencilerin ve velilerin bir kisminin internet erisiminde sorunlar
yasadiklari, alt yap1 caligmalarinin giiclendirilmesinin {izerinde durduklar1 sonucuna ulagilmustir.
Uzaktan egitim faaliyetlerinin tiim bireylere ulagmasi egitim faaliyetlerinin basariya ulagsmasinda
oldukga donemlidir (Dogrukdk vd., 2021). Ancak internet erisiminde yasanan sorunlarin, 6gretmenlerin
ve Ogrencilerin hazirliksiz bir sekilde bu sistemle tanigmalarinin akademik basariyr diislirdiigii,
konsantrasyon ve motivasyon kaybina neden oldugu diisiiniilmektedir. Nitekim uzaktan egitim
faaliyetlerinde alt yapinin yaninda, ders programlarindaki amag¢ ve kazanimlarin ¢evrim i¢i sekilde
yapilandirilmasi, 6gretmenlerin bu konuda yetkin olmasinin gerekliligini ortaya koymaktadir (Kirik,
2014). Ancak Tirkiye’de egitim fakiiltesinde yer alan ders igeriklerinde uzaktan egitime yoOnelik
bilgilerin ve alandaki teorik uygulamalarin siirli olmasi, 6gretmenlerin bu husustaki becerilerinin
sinirli bir diizeyde olmasma etki etmektedir. Ayni zamanda uzaktan egitim derslerinde konular
islenirken zaman yonetiminin etkili bir sekilde gergeklestirilmesi, iletisimin canli tutulmasi da
onemlidir (Aslan vd., 2018). Ancak Ogretmen, 6grenci ve velilerin de ifade ettigi gibi iletisim
sorunlarinin olugmasi, zaman ydnetiminin saglanamamasi bu kapsamda uzaktan egitimdeki
basarisizlikta 6nemli bir etken olarak goriilmektedir. Yapilan arastirmalarda da uzaktan egitimde alt
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yap1 ¢alismalarinin yetersiz oldugu 6gretmen, 6grenci ve ebeveynlerinin bilgi ve deneyim eksiklikleri
yliziinden sorun yasadiklar1 ve uzaktan egitim yerine yiiz yiize egitimi ya da hibrit egitim yontemini
tercih ettikleri sonucuna ulasilmistir (Bayburtlu, 2020; Brom vd., 2020; Can, 2020; Hughes, 2020;
Kiilekg¢i- Akyavuz ve Cakin, 2020; Russell vd., 2020; Taylor, 2020).

Arastirma sonucunda Ogrencilerin ve ebeveynlerinin akademik basarisizlik karsisinda kaygi
duyduklari, bu kaygiyla paralel olarak 6zel ders/dershane/kaynak kullaniminin arttigi ve 6grencilerin
daha fazla calistig1 saptanmistir. S6z konusu durumla iliskili olarak 12. smifta bulunan ¢ocuklarin
temel yetenek testlerindeki puan ortalamalarinin yiiksekligi de bu durumu dogrulamaktadir. Ancak bu
donemdeki ¢ocuklarin ders ¢alismanin disinda da birtakim ihtiyaclar1 bulunmaktadir. Bunlardan en
onemlisi 6grencilerin akranlartyla bir arada bulunarak sosyal gelisimlerinin desteklenmesidir (Aral ve
Kadan, 2018). Ancak ¢ocuklarin uzaktan egitim faaliyetlerinde ¢ok onemli olan ihtiyaclar1 ihmal
edilmekte, dolayisiyla da Ogrencilerin kaygi diizeyleri yiikselmektedir. Nitekim Ogrenciler de bu
durumu sunduklar1 Onerilerde dile getirmis ve sosyal gelisimleri ile psikolojik gelisimlerinin
desteklenmesi gerektigini belirtmislerdir. Ogrencilerin gelecege yonelik endiselerinin yogun bir
sekilde goriilmesi kaygi, korku, odaklanamama gibi sonuglar1 da beraberinde getirebilmektedir (Giiler
ve Cakir, 2013). Arastirma sonucunda da Ogrencilerin odaklanamama, konsantrasyon giicliigii ve
motivasyon kaybi yasadiklarini belirtmeleri de bu diisiinceyi desteklemektedir.

Bu aragtirmada Adiyaman ilinde 6zel fen lisesinde 6grenimlerine devam eden 6grencilerin,
velilerin ve 0gretmenin goriiglerine yer verilmistir. Bunun yaninda &grencilerin almis olduklar1 not
cizelgesi ve arastirmacilar tarafindan olusturulan genel bilgi formu ve goriisme formu ile toplanan
veriler, veri toplama araci olarak kabul edilmistir. Burada 6grencilerin genel durumunu ortaya koymak
amactyla hazirlanan testler de arastirmanin sinirhiliklar1 kapsaminda yer almaktadir. Bundan sonraki
stirecte farkli gruplar ve veri toplama araglariyla uzaktan egitimin degerlendirilmesi yapilabilir.
Ozellikle pandeminin etkisinin azaldi§1 bugiinlerde hibrit egitimi kullanmaya devam eden
yliksekdgretim kurumlarinda bu tip ¢alismalar yiiriitiilebilir.

Sonuc ve Oneriler

Uzaktan egitimdeki 0gretim uygulamalariin ¢esitli agilardan incelenmesi amaciyla yapilan
arastirma sonucunda, Ogrencilerin akademik basarilarinin diistiigii, internet erisiminde problemler
yasadiklari, kaygi ve endiselerinin arttigi, bu kaygiyr onlemek icin daha fazla calisma, ozel
ders/dershane/kaynak gibi etkinliklerden yararlandiklari, iletisimde problem yasadiklari, alt yapi
problemleri yasadiklar1 ve bunlarin sonucunda yiiz ylize egitim c¢aligsmalarina bir an 6nce doniilmesi
konusunda oOnerilerde bulunduklart belirlenmistir. Elde edilen bu sonuglara dayanarak asagidaki
onerilerde bulunmak miimkiindiir.

e Alt yap1 ¢alismalarinin giiclendirilerek, tim bdlgelere yayilmasinin saglanmasi,

e Interaktif uygulamalara dayanan programlarla verilen egitimlerin desteklenmesi,

e Ogretmenlere uzaktan egitimde basarili ders islenebilmesi konusunda ¢evrim igi
uygulamalarin saglanmasi,

e (Cocuklarin anlamadiklar1 konular1 belirleyebilmek icin iletisim aginin okul tarafindan
kurularak ¢ocuklara bireysel olarak ulagilmas,

e (Cocuklarin kaygilarin1 6nleyebilmek, motivasyonlarmi saglayabilmek i¢in onlara bireysel
danismanlik hizmetlerinin verilmesi 6nerilebilir.

Arastirma ve Yayin Etigi Beyani

Arastirma ve yayin etigine uyularak hazirlanmistir. Arastirma ile ilgili olarak Atatiirk
Universitesinden 18.02.2021 tarihli ve 02 sayil toplantida izin almmugtir.
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Yazarlarin Makaleye Katki Oranlar
Aragtirmada iki yazarin esit bir katkis1 olmustur.
Cikar Beyam

Yazarlarin birbirleriyle, higbir kisi ve kurulusla ¢ikar catismasi yoktur.
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Extended Abstract

The educational activities which are important for shaping the future, are carried out face to
face and in a specific environment. This is not sometimes possible and education can continue online.
However, if we want this education to be successful, the technological infrastructure must be
provided, the learner must take personal responsibility in learning and the learner must have a
minimum level of technology knowledge. Despite the fact that it is inconvenient to move in to online
education, it can be sometimes possible to switch to online education urgently. One of these
emergency situations is COVID-19 pandemic we have experienced. Covid 19 which emerged in the
city of Wuhan, China in the last days of December 2019 was described as virus causing mass deaths
that could not be prevented. It was declared a pandemic by the World Health Organization because of
unavoidable results of the virus and all countries took some steps against this situation. The Ministry
of National Education in Turkey announced that schools were suspended for two weeks as a first
action like the other countries in the whole world. However, the education turned into online education
as the situation got worse in all over the world. Nevertheless, as there wasn’t any infrastructure
preparation in the online education, there wasn’t enough knowledge of teachers about online
education. Students and parents tried to adapt to new situation. These situations had an influence on
the efficiency of education.

It was aimed to research teaching practices in online education from various aspects in this
study. The case study research technique, one of the qualitative research methods, was used in the
research. The case study research technique which is one of the qualitative research methods was used
to research teaching practices from different perspectives. It is confirmed that 25 of the students are
girls, 23 of them are boys, 20 of them are in 11th Grade, 11 of them are in 9th Grade, 10 of them are in
10th Grade and 7 of them are in 12th Grade. It is determined that the economic condition of 26 of the
families of the students is medium, 18 of them is good and 4 of them is bad. Also 22 of the parents
have bachelor's degree, 10 of them have master's degree, 10 of them have secondary education, 1 of
them have primary education and 1 of them have doctorate education level. And besides that, it is
decided that 9 of the teachers are male and 7 are female and 6 of them are science teacher, 8 of them
are mathematics teachers, 2 of them are classroom teachers and these teachers took part in online
education actively. In the research, the data were collected with the transcript taken by the students
and the general information form and interview form created by the researchers. Ethics committee
permission was obtained from Erzurum Atatiirk University Ethics Committee in order to collect data
in the research. After Ethics committee permission, Institutional permission was obtained from the
Private Anatolian High School in Adiyaman. The officials of institution were informed about the aims
of the research. After institutional permission, teachers were informed face to face, students and
parents were informed through the school about the purpose of the study. An informed consent form
was filled by participants who participated in the study voluntarily. The scores of the students from
practice tests were recorded in the transcript by the school without giving student’s name. The students
and parents were contacted via phone because of pandemic conditions. Questions were asked one by
one and the answers were recorded. The teachers were interviewed face to face in the school by
considering pandemic conditions and the answers were recorded.

It was observed that there was a decline in the scores of students in the practice tests. There
was only an increase in Basic Proficiency Test. Also, some of students, teachers and parents had
problems with internet access and they underlined about strengthening of infrastructure works. It is
considered that the problems in the internet access and the teacher and students’ unprepared
introduction with this system has lowered the academic success and has caused loss of concentration
and motivation. In the interviews, It has been seen that academic success could not be achieved in
online education in all three groups and difficulty in concentration, loss of motivation, and intense
anxiety as a result of this failure and it has been emphasized that the education should be applied face-
to-face or with a hybrid education technique. In addition to this, it has been confirmed that online
education has been seen unsuccessful because there have been communication problems among
students, teachers and parents. As a result of the study, it was determined that students and their
parents were worried about academic failure, and in parallel with this anxiety, the use of private
lesson/classrooms/resources increased and students studied more. As a result of research, it is
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recommended that the infrastructure works should be strengthened, it should be expanded to all
regions, education should be supported with interactive applications and it is recommended to reach
the children individually by establishing the communication network by the school in order to
determine the subjects that the children do not understand. Also, it is suggested that that individual
counseling services be given to children in order to prevent their anxiety and ensure their motivation.
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SOSYAL ADALET LIiDERLIGI VE OKUL IKLiMi ARASINDAKI iLiSKi!

Halil DOGAN? & Nail YILDIRIM?

0z

Bu arastirma okul miidiirlerinin sosyal adalet liderligi davranislari ile okul iklimi arasindaki iliskiyi belirlemek
amaciyla gerceklestirilmistir. Nicel arastirma yontemlerinden iligkisel tarama modelinde desenlenen arastirmanin
evrenini, 2020-2021 egitim 6gretim yilinda Gaziantep ili merkez il¢elerinde devlete ait anaokulu, ilkokul, ortaokul
ve lise kademelerinde gorev yapan 20.937 ogretmenden olusmakta iken orneklemini ise seckisiz 6rnekleme
yontemlerinden tabakali ornekleme yontemi kullanilarak evrenden secilen 776 Ogretmen olusturmaktadir.
Arastirmada kullamlan veriler Bozkurt (2017) tarafindan gelistirilen “Sosyal Adalet Liderligi Olcegi (SALO)”,
Canl1, Demirtas ve Ozer (2018) tarafindan gelistirilen “Okul Iklimi Olgegi” ve “Kisisel Bilgi Formu” aracilig1 ile
katilimcilardan toplanmustir. Verilerin analizi i¢in SPSS 24.0 paket programi kullanilmistir. Okul miidiirlerinin
sosyal adalet liderligi davranislari ile okul iklimi arasindaki iligkinin belirlenmesinde “Pearson Korelasyon”;
sosyal adalet liderligi davraniginin okul iklimi iizerindeki etkisinin belirlemek amaciyla “Regresyon” analizleri
yapilmistir. Aragtirma sonucuna gore Sosyal adalet liderligi davranisi ile okul iklimi arasinda “pozitif yonlii yliksek
diizeyde” anlamli bir iligkinin oldugu belirlenmis; uygulayicilara ve arastirmacilara yonelik Onerilere yer
verilmigtir.

Anahtar Kelimeler: Sosyal Adalet Liderligi, Okul Iklimi, Liderlik, Adalet

The Relationship between Social Justice Leadership and School Climate

Abstract

This research was carried out to analyze the relationship between school principals' social justice leadership
behaviors and school climate. The population of the research, which was carried out in the correlational survey
model, one of the quantitative research methods, consists of 20,937 teachers working in the public kindergarten,
primary, secondary, and high school levels in the central districts of Gaziantep province during the 2020-2021
academic year. The research sample consists of 776 teachers selected from the population using the stratified
sampling method, one of the random sampling methods. The data used in the research were collected from the
participants utilizing the ‘Social Justice Leadership Scale’ developed by Bozkurt (2017) ‘School Climate Scale’
developed by Canli, Demirtas and Ozer (2018), and Personal Information Form. To analyze the data, SPSS 24.0
program was utilized. "Pearson Correlation" was made in order to determine the relationship between the
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principals' social justice leadership attitudes and school atmosphere; "Regression” analysis was made in order to
determine the effect of social justice leadership attitude on the school atmosphere. According to the results of the
research, It has been determined that there is a "positive high level" significant relationship between social justice
leadership behavior and school climate; suggestions for practitioners and researchers were included.

Keywords: Social Justice Leadership, School Atmosphere, Leadership, Justice.

Giris

Sosyal adalet, bireylerin etnik kokenlerinden bagimsiz olarak temel insani haklardan
faydalanmalar1 konusundaki esitlik (Hill-Berry, Roofe & Miller, 2019); toplumda yasayan tim
kesimlerin gelir diizeyi, hayat sartlar1 vb. Olgiitlerde firsat esitligi saglanarak olusturulacak sosyal
alandaki denge durumu olarak ifade edilebilir (TDK, 2018). Artan savaglarla birlikte yagsanan gocler
sosyo-ekonomik, kiiltiirel ve gelir diizeyi bakimindan farkliliklarin daha da derinlestigi kozmopolit
sehirlerin olugmasina sebep olmustur (Arar, 2019). Yasanan bu sosyal gelismeler iilke ekonomilerinden
sosyal yagsama kadar bir¢ok konuda sorunlari1 da beraberinde getirmis; dayanisma, yardimlagma, hosgorii
ve saygl gosterme gibi degerlerden uzaklagan insanlarin hak arama c¢abalar1 yiiksek sesle ¢ikmaya
baslamistir (Giirgen, 2017). Esitsizliklerin ve adil olmayan uygulamalarin arttigi her dénemde oldugu
gibi gilinlimiizde de adalet, insan haklari, demokrasi, 6zgiirliik gibi konularda yapilan tartismalar hig
sliphesiz egitim sistemlerini de derinden etkileyerek okullarin rollerinin tekrar gézden gegirilmesi
gerekliligini ortaya koymustur.

Saglikli toplumlarin meydana gelmesi insan yetistirme gorevi bulunan egitim kurumlarimnin
adalete bagli uygulamalar ile yonetilmesiyle saglanabilir (Kahraman, 2020). Egitimin insanlarin
yasantilarina etki ederek maddi gelirden yasam kalitelerine kadar bir¢ok acgidan belirleyici role sahip
olmasi, toplumsal esitsizliklerin ortadan kaldirilmasi igin araci rol iistlenip tabakalar arasindaki gegise
olanak saglamasi (Kondake1, Kurtay, Olda¢ & Senay, 2016); sosyal adaletin egitim agisindan dnemini
ortaya koymaktadir. Bu sebeple egitim hizmetinden yaralanan kisilere farkliliklarindan bagimsiz esit
olanaklar sunarak basari firsat1 yaratmak sosyal adaletin egitimde saglanmasi agisindan son derece
onemli gortiilmektedir (Kahraman, 2020).

Egitimde sosyal adalet ile ilgili yapilan tartigmalar liderlik iizerine yogunlagmis; 6gretmenlerin
ve okul miidiirlerinin liderligi, bireysel farkliliklar ve temel insani haklar konusundaki rolleri sosyal
adalet agisindan 6nemli goriilmiistiir. Bu agidan okulun temel bilesenleri olan okul miidiirleri ve
ogretmenlerin liderlik rolii sosyal adaletin egitimde 6nem kazanmasina sebep olmustur (Kondakgr &
Beycioglu, 2020). Miidiiriin, okuldaki bir¢cok faktdr iizerinde etkili oldugu bilinmekte (Kiiciikgene &
Aydogan, 2018); sosyal adalet liderligi davraniginin egitimin paydaslari olan 6gretmenler, 6grenciler ve
diger calisanlarin okula iligkin algilarin da etkiledigi goriilmektedir (Yiiner & Burgaz, 2019). Bununla
birlikte okul miidiiriiniin sosyal adalet liderliginin dgrencilerin akademik basarilarindan (Ozdemir,
2017) o6gretmenlerin mesleki performansina (Jacobson, 2019); kurumda gorev yapanlarin Orgiite
bagliliklarindan (Ugurlu, 2009) hedeflenen kaliteli egitim hizmetine (Shaked, 2019) kadar daha pek ¢ok
faktore etki ettigi bilinmekte, okul iklimi iizerinde de etkisinin olacagi diisiiniilmektedir.

Bir okulu digerlerinden ayiran, bireyler tarafindan hissedilebilen, sosyal ve fiziksel ¢evrenin
calisan ve 0grenciler tizerindeki etkisi sonucu meydana gelen 6zelliklerin tiimii o okulun iklimi olarak
ifade edilebilir (Topcu, 2019). Ortak hedeflere ulasmak adina g¢alisanlari motive edip basarilarim
destekleyen; siirekli 6grenme merkezi haline gelen okullarin meydana gelmesinde en Onemli
etkenlerden biri de iklimdir. Calisanlarin hangi islerin ne sekilde yapilacagini bilmesi, yenilik¢i ve
yaratici olmalari, yiikksek motivasyon ile verimliliklerinin artmasi olumlu okul iklimi ile mimkiindiir.
Bu sebeple okul miidiiriiniin olumlu okul iklimi olusturma adma tutarli olmasi, c¢alisanlarini
desteklemesi, farkliliklar1 saygi ile karsilayarak samimi iligkiler kurmasi beklenir (Konakli, 2020).
Caliganlarin, okul i¢i ve gevresi ile ilgili algilarmi etkileyen; davramiglar iizerinde belirleyici olan okul
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iklimi (Sisman, 2020) hi¢ siiphesiz okul miidiiriiniin liderliginden de etkilenir (Yiiner & Burgaz, 2019).
Bu agidan okul miidiiriiniin liderlik davraniginin olumlu ya da olumsuz okul iklimi meydana getirmek
adina 6nemli oldugu sdylenebilir (Sergiovanni, 1991; Akt: Yiiner & Burgaz, 2019).

Tiirkiye’de egitimde sosyal adalet ile ilgili yapilan calismalar yeni olmakla birlikte ¢ok kisitlidir
(Kondake1 & Beycioglu, 2020). Diinyada ise son yillarda sosyal adalet ve okul liderligi konusunda ¢ok
saylda arastirma yapilmaya baslanmistir (Oplatka, 2016). Ancak bu aragtirmalarin daha ¢ok liderin
bireysel eylemleri ve liderlik kapasitesi tizerine yogunlastigi goriilmistiir (Flood, 2017). Kavramsal
acidan tartigilan sosyal adalet ve sosyal adalet liderligi (Furman, 2012; Hytten & Bettez, 2011) {izerine
yapilan ¢aligmalarin ise 6lgme arac1 gelistirmeye yonelik oldugu bilinmektedir (Bozkurt, 2017; Ozdemir
& Kiitkiit, 2015; Zhang, Goddard & Jakubiec, 2018). Bunun yaninda okul iklimi konusunda tilkemizde
ve yurtdisinda ¢ok sayida ¢alisma yapilmasima karsin (Akar, 2006; Canli, Demirtas & Ozer, 2018;
Halpin & Croft, 1963; Hoy vd.,1998; John & Taylor, 1999; Kurt & Calik, 2010; Mendel, Watson &
MacGregor, 2002; Sarag, 2015; Williamson, 2007) liderlik ve iklim arasindaki iligkiye yonelik alan
arastirmasinin az oldugu goriilmektedir (Kozlowski & Doherty, 1989). Tiim bunlarla beraber okul
midiirlerinin sosyal adalet liderligi davranislari ile okul iklimi arasindaki iliskiyi 6gretmen goriislerine
gore ortaya koyan calismalar smrlidir (Goren, 2019; Ozdemir vd., 2021). Yapilan calismada elde edilen
sonuglarin literatiire katki saglayacagi diistiniilmiis, bu kapsamda arastirmada asagidaki sorulara cevap
aranmigtir;

e Okul miidiirlerinin sosyal adalet liderligi davraniglari ile okul iklimi arasinda iligki var midir?
Varsa iligkinin yonii ve diizeyi nedir?

e Sosyal adalet liderligi davranislarinin okul iklimi tizerindeki etkisi nedir?

Sosyal adaleti tanimlamadan once adalet kavraminin tanimlanmasi, bunun sosyal Olgege
indirgenerek konunun ele alinmasinin daha dogru olacag: diistiniilmektedir (Cakir, 2017). Bu sebeple
oncelikle adalet kavrami incelenmis daha sonra sosyal adalet konusunda bilgi verilmistir.

Adalet

Sozlikk anlami olarak adalet, hak ve hukukun yerini bulmasi, yasalara uyarak toplum iginde
uyum, baris, diizen yaratma gorevleri bakimindan da hukukun amacini ve 6ziinii olusturmaktadir
(Cegen, 2015). Tirk Dil Kurumu sozliigiinde ise “herkese hakkini, kendine uygun diiseni verme” ve
“yasalarla sahip olunan haklarin herkes tarafindan kullanilmasinin saglanmasi” olarak tanimlanmaktadir
(TDK, 2018). Arapga “adi” sozciigiinden dilimize gecerek hak, hukuk gibi kavramlarla i¢ ice
kullanilmigtir. Dogruluk, hakki bilip gozetmek anlamina gelmektedir (Aksel, 2009). Mallarin,
faydalarin, hak ve gorevlerin; hizmetlerin, ylikiimliilikklerin ve firsatlarin dagilimina karar verebilen
temel, soyut, evrensel bir ilkedir (Adams, 2011). Adalet kavrami 6diil ve ceza dagilimi olarak goriilse
de bu dagilimin adaleti nasil saglayacagi hakkinda herhangi bir 6l¢iit de bulunmamaktadir (Bastaymaz,
2016; Kararmaz, 2017). Adalet giiglii ile zayif, mazlum ile zalim, iyi ile kotii arasindaki dengeyi
saglamak acisindan onemlidir. Toplumsal diizen ve huzur bu sekilde saglanabilir. Yaygin adalet
anlayisinin olmadigi toplumlarda giice dayali iligkiler devreye girerek gii¢liiniin gii¢siizii ezdigi toplum
diizeni ortaya ¢ikar (Hokelekli, 2011). Hukuk ve sosyal bilimlerde genis kullanim alanina sahip olan
adalet; orgiitlerde, ¢alisanlarin esitliklerine iliskin algilarinin adalet duygusunu etkilemesi sebebiyle
dikkate alinmas1 gereken bir kavram olarak arastirmacilarin ilgisini ¢ekip tartisma konusu olmustur
(Aksel, 2009; Cakir, 2017; Tas¢ioglu, 2010; Ugurlu, 2009). Kavrama farkli anlamlar yiiklenmis olsa da
genel olarak hakki gézetmek, hak edene hakkini vermek, herkesi esit tutmak, kisisel haklara saygi
gostermek olarak tanimlanmaktadir. Bu agidan degerlendirildiginde toplumlararasi ve toplumsal
iliskinlerin temelini adalet olusturmaktadir. Giindelik yasamda adalet ortaya ¢ikan davranisin uygun
olup olmadigini, dogrulugunu ve davranisi yapan kisinin diiriistliigiinii ifade eden bir kavramdir (Akyel,
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2017). Toplumda yasayan bireylerin ya da bir grubun kendi arasindaki iliskileri belirleyen 6neme
sahiptir. Bu 6nem insanlarin kendilerine adil davranilmasini istemelerinden kaynaklanmaktadir. Sosyal
adaletin saglanmasi konusunda insanlarin esit muamele gorme istegi yoneticilere rehber olmustur
(Altinkurt, 2017), adaletin “herkese hak ettigini vermek” iizerine yapilan tartismalarla “kim neyi hak
ediyor?” sorusuna cevap aramaya calisilmis, bu da adalet kavraminin “sosyal” hale gelmesi noktasinda
ilk adim olmustur (Filiz, 2020).

Sosyal Adalet. Sosyal adalet kavram ilk defa 1840°da Sicilyali Papaz Taparelli tarafindan
kullanilmis; Serbati’nin “Yurttas Anayasasi ve Sosyal Adalet” kitabindan sonra da yayginlagsmistir.
1800’11 yillarin sonuna dogru kavram, sehirlere ¢aligmak i¢in gelen ig¢ilerin yasadiklar1 sorunlara dikkat
cekmek amaciyla kullanilmig (Novak, 2000; Zajda, Majhanovich & Rust, 2006), 1960’11 yillarda ise
arastirmacilarin dikkatini ¢ekerek alana 6zgii bir¢ok tanim yapilmistir (Craig, 2007; Yildirim, 2011).
TDK’ya (2018) gore; “toplumun degisik kesimlerinin gelir diizeyi, hayat standardi vb. birtakim 6lgiitler
bakimindan firsat esitligi ¢ercevesinde degerlendirilerek sosyal alanda saglanan denge durumu” olan
kavram felsefe, din, politika gibi farkli alanlarda gesitli agilardan ele alinmustir (Arar & Oplatka, 2016;
Burke, 2010; Gewirtz & Cribb, 2002). Sosyal adalet, devlet katilimini zorunlu kilarak insanlar arasi
iliskilerin diizenlenmesinde “ortak iyi” iizerinde temellendirilmistir. insanlarin toplumun birer {iyesi
olarak temel hak ve ozgiirliiklerden esit bir sekilde faydalanmalari, toplum ile birey arasindaki dengenin
saglanmasi ancak sosyal adalet ile gerceklestirilebilir. Sosyal adaleti saglamakla gorevli sosyal devlet;
egitim, saglik, vatandaglik vb. haklar1 toplumda yasayan tiim bireylere kars1 esit bir sekilde saglamakla
gorevlidir (Demir, 2018; Yildirim, 2011). Devletin vatandaslarina yasalara bagli olarak saglamasi
gereken bu hizmetleri cinsiyet, dil, din, 1k, sosyo-ekonomik durum, kiiltiir ve sosyal statii gibi
farkliliklart géz ardi edip esitlik ilkesine gore hizmet sunan bir mekanizma kurmasi gerekmektedir
(Griffiths, 2009; Oguz, 2018). Sosyal adalet her kurum igin gereklidir. Ancak asil goérevi insan
yetistirmek olan egitim kurumlari i¢in belki de en 6nemli olgudur. Yasaminin biiyiik bir kismini
herhangi bir egitim kurumu ve kademesinde gegiren insanin karakterinin sekillenmesinde egitim
kurumlarinin etkisi yadsinamaz. Bununla birlikte egitim kurumunu yoneten okul miidiirii ve gérev yapan
Ogretmenlerin sosyal adalete bagli olup uygulama ve davranislarinda da bunu gosterebilmeleri saglikli
bir diizenin kurulmasinin 6n sartidir (Kiiciikkcene & Aydogan, 2018). Bu sebeple egitimde sosyal
adaletin saglanmasi son derece onemli goriilmektedir (Kiligoglu & Kiligoglu, 2020).

Egitimde Sosyal Adalet. Kisinin yasadigi toplum igerisinde tiim yonleriyle gelisimini
destekleyerek sadece insan olmasi bakimindan en temel hak olarak goriilen egitim hakki; ilk defa
1948°de Insan Haklar1 Evrensel Bildirgesi’nin 26. maddesinde yer almustir. ilk ve temel egitimde
parasiz, ilkdgretimde zorunlu, teknik ve mesleki egitimin herkese acik, yiiksekogretimde ise kisilerin
yeteneklerine gére esit bir hizmet sunulmasi hukuki agidan giivence altina alinmistir (Bozkurt, 2019).
Insanlarin yasantilarim etkileyerek, maddi gelirden yasam kalitesine varincaya kadar pek ¢ok seyi
belirleyen egitimin, bireyin sahip oldugu potansiyeli en iist seviyeye ¢ikarmak gibi dnemli bir gorevi
bulunmaktadir. Bu sebeple, egitim hizmeti verilen kisilere kiiltiirel, sosyal, ekonomik ve cevresel
etmenlerden bagimsiz esit basar1 firsati sunmak sosyal adaletin saglanmasi acisindan Onemlidir
(Kahraman, 2020). Bunun yaninda egitimin niteligini arttirarak var olan kosullar1 gézden ge¢irmenin
Olgiitii sosyal adalettir. Bu sebeple nitelikli egitim i¢in Oncelikle sosyal adaletin saglanmasi
gerekmektedir (Tikly, 2010°dan Akt. Oguz, 2018). Egitim yonetimi alaninda yapilan arastirmalar,
sosyal adalet ve farklilik konularinin giiniimiiziin 6nemli sorunlar arasinda olduguna dikkat ¢ekerek
okul yoneticilerinin bu konularda daha hassas davranmalar1 gerektigini vurgulamaktadir (Oplatka,
2016). Hayatimizin bir¢ok alaninda olumsuz etki yaratan esitsizlikleri (Biiylikgoze, Sayir, Giilcemal &
Kubilay, 2018) ortadan kaldirmak adina egitimin firsat esitligi ilkesine gore okul yoneticilerinin hareket
etmesi gerekmektedir (Oguz, 2018). Bu agidan sosyal adalet, bireylerin etnik kokenlerinden bagimsiz
temel insani haklardan esit bir sekilde faydalanmalar1 olarak ifade edilirken egitimde sosyal adalet ise
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okul yoneticisinin liderligine de bagli olarak kisilerin egitime erisimi noktasinda sinirliliklar1 kaldirmay1
ifade eder. Bu sebeple egitimde sosyal adaletin saglanmasi bir bakima egitim liderine de baglidir (Hill-
Berry, Roofe & Miller, 2019).

Sosyal Adalet Liderligi. Liderlik kavrami, diger sosyal alanlarda oldugu gibi egitim alaninda
da degisimden etkilenerek yenilenmistir (Eraslan, 2006). Icerisinde gergek bir kisiyi ifade eden lider ve
onun sergiledigi davraniglar1 ifade eden liderlik iizerine bircok arastirma yapilarak kavrama cesitli
tanimlar getirilmistir (Sagir, 2013). Grubun giiciinden faydalanmak i¢in deneyimlerini degerlendirip
diizenleyen kisi olan lider (Bursalioglu, 2019); hitap ettigi grubu cesitli etkileme yontemleri ile harekete
gecirip Orgilitiin hedeflerini gergeklestirmek icin ¢alisan kisidir (Mcshane & Von Glinow, 2016).
Planlama, karar verme, kontrol ve yoneltme gibi etkinlikleri yerine getirirken yaptigi faaliyetlerin
sorumlulugunu {iistlenen liderin iletisim konusunda da etkili olmas1 beklenir (Can, 2014). Giiniimiizde
orgiitlerin adil yonetim sorunlarini daha fazla hissetmesi ile birlikte liderlik arastirmalarinda adalet
kavrami giderek onem kazanmaya baslamis, yonetimin etkililigini ortaya koyan faktorler arasinda
orgiitte adil olan ve olmayan davraniglar onem kazanmustir. Liderlik davranislar sergileyen orgiit
liderinin sosyal adaleti hakim kilmasi, gérev ve kaynak dagitimi agisindan adalete bagh uygulamalar
gelistirmesinin Orgiit liderinin etkililigini de arttiracagi dngoriilmiistiir (Ugurlu, 2009). Bu acidan sosyal
adalet liderligi dil, ik, din, cinsiyet vb. acilardan gruptan farklilik gosteren azinligin desteklenerek
hizmete erisimde esitligin saglanmasini1 esas alan kapsayici bir liderlik tiirii olarak ifade edilebilir
(Theoharis, 2007). Baska bir ifadeyle sosyal adalet lideri cinsiyet, irk ve sosyal sinif gibi gruptan farkli
Ozellikler gosteren kisilerin yasadigi dezavantajlari esitlik¢i ve kapsayici uygulamalar ile avantaja
dondistiiren kisidir (Adams, 2011; Ryan, 2010). Sosyal adalet uygulamalarina kendini adamis olan lider
giivenlik, emniyet, katilim ve esitlik saglayarak tiim bireylerin birbirine karsi sorumlu davranis igerinde
olmasini 6zendirir (Lalas ve Morgan, 2006). Bu acgidan engelleri agmak i¢in alternatif yollar ireten,
biling diizeyi yiiksek, farkliliklara kars1 saygili, 6zgiiven sahibi ve degisime agik olan kisi sosyal adalet
lideri olarak tanimlanabilir (Bogotch ve Reyes-Guerra, 2014). Cesitli engellerle karsilasan liderin,
sosyal adalete olan giiclii bagliligi ile birlikte uygulamalarda adaleti 6n plana ¢ikarmasi sonucunda bu
engelleri agabilecegi belirtilmistir (Arar & Oplatka, 2016). Sosyal adalet liderinin sergiledigi eylemler,
icinde bulundugu sosyal yapiy1 etkilerken ayni zamanda bu yapidan da etkilenir (Arar, 2019). Sosyal
adalet liderleri, sadece esitsizliklerin farkinda olmayip ayn1 zamanda rollerinin ve eylemlerinin bu
esitsizlikleri ortadan kaldirabileceginin ya da derinlestirebileceginin de bilincindedirler. Bu agidan
sosyal adalet liderligi var olan sorunlari arastirip esitsizlikleri ortadan kaldirmak icin sergilenebilecek
en uygun liderliktir (Furman, 2012). S6z konusu liderler bilgilerini nasil kullanacaklarint sorgulayip,
esitsizlikleri ortadan kaldirmak amaciyla deneyimlerine, kaynaklara ve uzmanlik bilgilerine giivenirler
(DeMatthews, 2015), eylem odakli ve doniistimciidiirler, uygulamalarinda kararli, kapsayici ve
demokratik siiregleri dikkate alirlar (Furman, 2012), dinamik ve bir yoneticiden fazlasidirlar (Theoharis,
2007). Sosyal iligkilere 6nem veren, baski ve somiiriiye karst olan sosyal adalet liderinin 6n yargidan
uzak, miitevazi, iyi bir dinleyici ve isleri kolaylastirici olmasi gerektigi belirtilmis (Arar, 2019); okul
yoneticisinin adalete olan inancinin ¢alisanlarin orgiite olan bagliligini da etkileyecegi diisiiniilerek
sosyal adalet liderliginin okulun tiim paydaslar1 agisindan 6nemli oldugu ifade edilmistir (Ugurlu, 2009).
Demokratik egitim ve sosyal adalet liderligi birbiriyle yakindan iligkili kavramlardir. Sosyal adalet
demokratik toplumlarda hayat bulur. Demokraside yer alan ¢ok seslilik, farkli kiiltiir ve bakig agilarina
olan sayg1 sosyal adalet kavramini da tamamlayici unsurlardir (Biiyiikgdze, Sayir, Glilcemal ve Kubilay,
2018; Cakir, 2017).

Son yillarda meydana gelen savaslar nedeniyle yasanan gocler gesitli kiiltiirlerin, inanglarin ve
sosyo-ekonomik yonden farkli gruplarin bir arada yasadigi sehirleri ve bu farkliliklarin bir arada egitim
aldig1 okullar1 meydana getirmistir. S6z konusu kozmopolit yap1 egitim sistemi iizerindeki baskiy1
arttirmis, sosyal adaletin egitim ortaminda saglanabilmesi tehlikeye girmistir. Bu agidan okul liderinin
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sosyal adalete uygun davraniglari ve uygulamalari biitiin 6grencilerin egitimin imkanlarindan esit bir
sekilde faydalanmalari; calisanlarin esit uygulamalara maruz kalmalar1 agisindan ¢ok daha 6nemli hale
gelmistir (Arar, 2019).

OKkul iklimi

Yagsaminin biiyiik bir kismini aile, egitim ve is gibi orgiitlerde geciren insanin verimli ve saglikli
orgiitlerin meydana gelmesinde etkili oldugu goriilmiis ve orgiit iklimi kavrami {izerinde durulmustur
(Gedikoglu & Tahaoglu, 2010). Calisan davraniglarinin orgiitteki birgok faktorii etkiledigi bunun
yaninda da bircok faktoérden etkilendigi sdylenebilir. Calisanlarin davranislarina yon veren algi,
giidiilenme, liderlik ve iklim bu faktorlerden bazilar1 olarak sayilirken (Ugurlu, 2009); orgiitte
calisanlarin davranislari, karara katilim konusundaki gayretleri, ast {ist iliskisinden kaynaklanan sosyal
mesafe orglitlerde meydana gelen iklim {izerinde etkilidir (Balci, 2014). Calisma psikolojisi, isletme
yonetimi, davranig bilimi ve egitim yonetimi alanlarinda siklikla kullanilan 6rgiit iklimi (Karcioglu,
2001); okullar baglaminda ele alindiginda, okulda gorev yapanlarin birbiri ile olan iligkisini ve niteligini
inceleme konusu olarak belirlemektedir (Bakkal & Radmard, 2020; Sisman, 2020). Sistemin girdisinin
ve ¢iktisinin insan oldugu egitim orgiitlerinde hakim olan iklimin diger orgiitlere nazaran daha 6énemli
olmasi, sadece gorev yapanlarin degil 6grencilerin de bu iklimden etkilenmelerinden kaynaklanmaktadir
(Bakkal & Radmard, 2020). Bu sebeple okul iklimi dnemli bir kavram olarak goriilmiis, son yillarda
yapilan aragtirmalarda 6gretmen, 68renci, yonetici ve velilerin okul iklimine iliskin bakis agilariin ele
alimdig1 calismalar bir hayli artmustir. Yapilan bu aragtirmalarda okula baglilik ve akademik basari
tizerinde saglikli, katilime1 okul ikliminin etkili oldugu tespit edilmistir (Akin & Yildirim, 2015;
Konakli, 2020). Okulun etkililigini olumlu 6grenme ikliminin arttirdigi (Sigsman, 2020); etkili egitim
ortamimin olugsmasi bakimindan okul ikliminin 6nemli bir islevinin oldugu sdylenebilir. Egitim
kurumlarinda gorev yapan ve 6grencileri gelecege hazirlayan dgretmenlerin verimliliginin artmasi okul
ortaminin olumlu bir iklime sahip olmasina baglidir. Béylece basarili okul ve &grenci toplulugunun
meydana gelmesi saglanabilir (Senel & Bulug, 2016). Ayrica bu tiir okullarda 6gretmenler arasi igbirligi,
mesleki etkilesim ve akademik yetkinlik kalitesi yiiksektir. Ogretmen davranislarina yén veren kurallar
kendiliginden olusur. Sorumluluk bilinci yiiksek, performans en iist diizeydedir. Bu a¢idan olumlu okul
iklimi 6gretmen, O6grenci, okul ydneticileri ve bunlar arasindaki iliskileri de olumlu yonde etkiler.
Okulda gorev yapanlar kendilerini degerli hisseder, okulun basarisi1 i¢in isbirligi igerisinde ¢alismaya
Ozenirler (Calik, Kurt & Calik, 2011). Bunlarin sonucunda olumlu okul ikliminin hakim oldugu
okullarda gorev yapan oOgretmenler, yoneticiler, O6grenciler ve diger calisanlarin mutlu oldugu;
Ogrencilerin akademik basarmin yaninda sosyal, duygusal ve psikolojik agilardan da desteklendigi
sOylenebilir (Yiiner & Burgaz, 2019). Egitim kurumlar1 daha ¢ok insan odakli ¢alistigindan burada
calisanlarin davraniglarinin okulun iklimini de etkiledigi (Taymaz, 2019); iklimi etkileyen etmenlerin
basinda ise yonetici davranisglarinin geldigi sdylenebilir (Cemaloglu & Giilcan, 2018).

Yoneticiler, okulda c¢alisanlar arasindaki etkilesimin kalitesini, niteligini ve yoniini
degistirebilecek statiiye sahiptirler (Topcu, 2019). Kisiler arasi iliskiler, resmi isler, okul miidiiriiniin
aldig1 kararlar ve sergiledigi liderlik hig siiphesiz okul iklimi tizerinde etkilidir (Hoy, 1990). Karar alma
stirecinde 6gretmenlerin goriislerinin alinmasi, isteklerinin ve elestirilerinin dikkatle degerlendirilmesi;
verilen kararlarda ve okul miidiiriiniin 6gretmenlere karsi davraniglarinda adalete bagli kalmasi
gerekmektedir (Gedikoglu & Tahaoglu, 2010; Ugurlu & Ustiiner, 2011). Okul iklimi {izerinde dogrudan
ya da dolayli etkisi bulunan okul miidiiriiniin, okulunda sosyal adaleti saglamasi1 olumlu okul iklimi
olusturmanin yaninda 6gretmenlerin okula bagliligindan 6grenci basarisina kadar daha bir¢ok faktor
iizerinde de etkili oldugu sdylenebilir (Biiyiikgdze, Sayir, Giilcemal & Kubilay, 2018; Kondake¢1 &
Beycioglu, 2020; Tofur & Balikg¢i, 2018). Bu agidan okulda sosyal adaletin saglanmasi hem gorev
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yapanlar1 hem de egitim hizmetinden yararlanan 6grencileri etkileyeceginden okul miidiiriiniin sosyal
adalet liderligi davranisi ile okul iklimi arasindaki iliski arastirmaya deger bir konu olarak ele alinmistir.

Sosyal Adalet Liderligi ve Okul iklimi Arasindaki Iliski

Sosyal alanda adalet, insan iliskilerini etkileyip bu iliskilere yon veren bir kavram olarak
gorlilmistiir. Yasam alanlarin1 birgok agidan etkileyen adalet, orgiit ve yonetim alanlarinda farkli
anlamlar kazanmustir (Topcu, 2019). Adaletin 6rgiit iklimine etkisi ve liderlik ile olan iligkisine yonelik
heniiz ¢ok az bilgi bulunmakla birlikte (Pillai, Scandura & Williams, 1999), Kurt Lewin ve arkadaslar
tarafindan farkli liderlik stillerinin orgiit iklimine olan etkisi iizerine c¢esitli tartismalar yapilmistir
(Bucak, 2002; Kozlowski & Doherty, 1989). Adalet anlayisinin, ¢alisan davramislan {izerinde etkili
olmasi, sosyal adaletin insan kaynaklar1 yonetimi alanindaki 6nemini arttirmistir (Tasgioglu, 2010).
Adalet algisinin, caligsanlarin Orgiite olan bagliliklar1 ve orgiit iklimi {izerinde etkili oldugundan
yoneticilerin ¢alisanlarina adil davranmasi, ¢aligma ortamini ve orgiite iligkin bireysel adalet algisini
olumlu etkileyecektir (Yang, Mossholder & Peng, 2007). Toplumsal hizmet saglayan egitim
orgiitlerinde ¢aliganlarin tutum ve davranislari ile bu kurumlari yonetenlerin adalet anlayislart arasinda
onemli bir iligki bulunmakta (Demirel, 2009); yoneticilerin ahlaki kurallara bagl olmalari, diiriist ve
adaletli davranmalar1 egitim kurumlarinda ¢alisanlarin birbirleri ile olan iliskilerini ve iletisimlerini
etkilemektedir (Topcu, 2019). Okul midiiriniin adil uygulamalar1 arttirip sosyal adalet konusunda
hassas davranmasi 6gretmenlerin okula bagliligi, basar1 ve motivasyonlarii etkileyecegi; bununla
birlikte okulun tiim paydaslarini etkileyen okul iklimi {izerinde de &nemli bir etkisinin olacagi
yadsinamaz (Kiiglikcene & Aydogan, 2018). Yoneticilerin basarili ve etkin olmalarinda adil yonetim
anlayisinin 6nemli bir faktor oldugu belirtilmis (Topcu, 2019); sosyal adalet liderliginin ise saglikli 6rgiit
iklimi meydana getirmek adina en uygun liderlik stili oldugu savunulmustur (Marshall, 2004; Shields,
2004; Theoharis, 2007). Bu sebeple okul yoneticileri, sosyal adalet liderliginin okul iklimi tizerinde
olumlu bir etki yaratacagim bilerek d6gretmen-6grenci-yonetim arasinda iletisimde seffafligi ve hesap
verilebilirligi saglamali, yonetim siireclerine tim paydaglan katabilmelidir (Ruich, 2013; Yiiner &
Burgaz, 2019). Calisanlarin 6rgiite iliskin algilarini etkileyen iklim, yoneticinin izledigi politikalardan
da etkilenir (Yiiner & Burgaz, 2019). Okullar baglaminda ele alindiginda okuldaki iklimi olusturan en
onemli kisin okul miidiirii oldugu ve onun liderlik stilinin ise olumlu ya da olumsuz okul iklimini
meydana getirdigi soylenebilir (Sergiovanni, 1991°dan Akt. Yiiner & Burgaz, 2019). Bu sebeple
midiiriin izledigi politikalarda adaleti 6n planda tutmasi, ¢alisanlar ile hizmet alanlar arasinda higbir
ayrim yapmaksizin bireysel farkliliklara saygi duymasi, okul miidiiriiniin sosyal adalete verdigi 6nemi
gosterir (Caligkan, 2015). Adalet ile yonetilen okulun etkililigi ve yeterliligi artacagindan olumlu 6rgiit
ikliminin meydana gelmesine de sebep olacaktir. Bu agidan okul iklimi, okul miidiiriiniin adaletli
davranislar iizerine kurulup gelisebilir (Theoharis, 2007; Ugurlu, 2009).

Yontem

Bu bdliimde arastirmanin deseni, evren ve drneklem, veri toplama araclari, verilerin toplanmasi
ile analizi hakkinda bilgi verilmistir.

Arastirma Deseni

Okul miidiirlerinin sosyal adalet liderligi davranislari ile okul iklimi arasindaki iligkiyi 6gretmen
goriislerine gore ortaya koyan bu arastirma nicel arastirma yontemlerinden iliskisel tarama modeline
gore desenlenmistir. Tarama modeli, bir grubun belirli 6zelliklerini ortaya koymak i¢in yapilirken
iligkisel tarama modeli ise iki ve ikiden fazla degiskenin birlikte degisip degismedigine, degisme olmasi
durumunda bunun nasil gergeklestigine bagli olarak korelasyon ve karsilastirma olmak tizere iki yol ile
yapilmaktadir (Karasar, 1994).
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Evren ve Orneklem

2020 — 2021 egitim 6gretim yilinda Gaziantep Ili merkez (Sahinbey ve Sehitkamil) ilgelerinde
bulunan devlete ait anaokulu, ilkokul, ortaokul ve lise kademelerinde gorev yapan Ogretmenler
arastirmanin evrenini olusturmaktadir. Gaziantep Il Milli Egitim Miidiirliigiiniin verilerine gore bu
ilcelerde gorev yapan toplam 20.937 6gretmen bulunmakta; bunlarin 543’ anaokullarinda, 6642’si
ilkokullarda, 8112’si Ortaokullarda ve 5640’1 liselerde ¢alismaktadir (Gaziantep MEM, 2020).

Evreni temsil edecek uygun 6rneklem grubuna ulagmak i¢in oranh tabakali 6rnekleme ydntemi
kullanilmistir. Oranli tabakali 6rnekleme yonteminde, oncelikle evreni olusturan alt gruplar belirlenir
ve bu gruplarin evren igerisindeki oranlari Olciisiinde Orneklemde temsil edilmeleri saglanir
(Biytikoztiirk, Kilig, Akgiin, Karadeniz & Demirel, 2018). Biiyiikoztiirk ve digerleri (2018) tarafindan
verilen 6rneklem biiylikliigli hesaplama formiiliine gore arastirmada en az 377 ornekleme ulasilmasi
gerektigi sonucuna varilmistir. Alt gruptaki kisi sayisinin evrendeki toplam kisi sayisina boliinmesi ile
her tabakanin evrendeki orani; elde edilen bu oranin da 6rneklem biiyiikliigii ile garpilmasi sonucunda
ise hedeflenen katilimc sayisi elde edilir (Biiyiikoztiirk vd., 2018). Yapilan bu hesaplamalara iligkin
veriler ile kademelere gore ulasilan katilimei sayis1 Tablo 1°de gosterilmistir.

Tablo 1. Evren — orneklem hesaplama tablosu

Hedeflenen Katimer  Ulasilan Katilimen

Tabakalar Evrendeki Ogretmen Sayisi Evrendeki Oram Sayst Sayst
Anaokulu 543 0,025 9 48
iikokul 6642 0,317 120 341
Ortaokul 8112 0,387 146 234
Lise 5640 0,269 101 153
Toplam 20937 376 776

Devlete ait 8 anaokulu, 24 ilkokul, 18 ortaokul ve 12 lisede gorev yapan toplam 776 dgretmen
aragtirmaya katilarak Orneklem grubunu olusturmustur. Bu 6gretmenlerin demografik 6zelliklerine
iliskin frekans (f) ve yilizde (%) dagilimlar ise Tablo 2’de gosterilmistir.

Tablo 2. Katilimcilarin demografik ozelliklerine iliskin frekans ve yiizde degerleri

Kategoriler Gruplar f %
Cinsiyet Kadimn 478 62,8
Erkek 289 37,2
Toplam 776 100,0
Egitim Durumu Lisans 625 80,5
Lisansiistii 151 19,5
Toplam 776 100,0
Mesleki Kidem 1-5 yil 244 31,4
6-10 y1l 224 28,9
11-15 yil 141 18,2
16-20 y1l 71 9.1
21 yil ve iizeri 96 12,4
Toplam 776 100,0
Okul Tiirii Anaokulu 48 6,2
flkokul 341 43,9
Ortaokul 234 30,2
Lise 153 19,7
Toplam 776 100,0
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Brans Okul Oncesi Ogretmeni 55 7,1
Sinif Ogretmeni 315 40,6
Brans Ogretmeni 406 52,3
Toplam 776 100,0
- 452 58,2
Kurumdaki Kidem Y1l 1-3yi
4-7 yil 217 28,0
7-10 y1l 63 8,1
11 yil ve tizeri 44 57
Toplam 776 100,0

Arastirmaya katilan ogretmenlere iliskin demografik bilgiler incelendiginde; katilimcilarin
cogunlugu kadin (%62,8) ve lisans mezunudur (%80,5). Bununla birlikte aragtirmaya katilanlarin daha
¢ok 1-5 yil aras1 mesleki kideme sahip (%31,4) olup; okul tiirti bakimindan ilkokullarda gorev yapan
ogretmenler ¢ogunluktadir (%43,9). Brans degiskenine goére ise katilimcilarin %52,3’l brang
Ogretmeninden olusup; %58,2’si ayni1 kurumda 1- 3 yil aras1 gorev yapmaktadir.

Veri Toplama Araci

Arastirma i¢in Kahramanmaras Siit¢ii Imam Universitesi Etik Kurulundan 11.09.2020 tarih ve
E.35710 sayili rapor 7 No’lu karari dogrultusunda etik kurul onay1 alinmistir. Aragtirmada kullanilan
Olcekler, Olcekleri gelistiren arastirmacilardan e-posta yoluyla; 6rneklem grup iizerinde Slgeklerin
uygulanmasina yénelik gerekli izinler ise Gaziantep il Milli Egitim Miidiirliigiinden alinmustir.
Arastirmada veri toplama araci olarak ti¢ boliimden olusan form kullanilmustir.

Birinci boliimde katilimcilarin demografik 6zelliklerini ortaya koymak adina “Kisisel Bilgi
Formu”; ikinci boliimde Bozkurt (2017) tarafindan gelistirilen “Sosyal Adalet Liderligi Olgegi
(SALO)”; iigiincii boliimde ise Canli, Demirtas & Ozer (2018) tarafindan gelistirilen “Okul Iklimi
Olgegi” kullanilmustir.

Kisisel Bilgi Formu. 6 sorudan olusan ve arastirmaci tarafindan gelistirilen kisisel bilgi
formu; aragtirmaya katilan 6gretmenlerin demografik 6zelliklerini: cinsiyet, egitim durumu, mesleki
kidem yil1, okul tiirii, brans ve bulundugu okuldaki kidem yili degiskenlerine cevap aramak amaciyla
hazirlanmustir.

Sosyal Adalet Liderligi Olcegi (SALO). Bozkurt (2017) tarafindan gelistirilen 34 madde
ve 4 boyuttan olusan 6lgegin alt boyutlar1 ve bu alt boyutlara karsilik gelen 6l¢ek maddeleri Tablo 3’te
gosterilmistir.

Tablo 3. Sosyal adalet liderligi dl¢egi hakkinda bilgiler

Alt Boyutlar Maddeler
Elestirel Biling 1,2,3,4,5,6,7
Paydas Destegi 8,9, 10,11, 12, 13, 14, 15, 16, 17, 18
Sosyal Adalet Liderligi
Olgegi (SALO)
Katilim 19, 20, 21, 22, 23, 24, 25, 26, 27, 28
Dagitict Adalet 29,30, 31, 32,33, 34

Tabloya gore sosyal adalet liderliginin elestirel biling boyutu 7 maddeden (1 — 7.maddeler);
paydas destegi boyutu 11 maddeden (8 — 18.maddeler); katilim boyutu 10 maddeden (19 — 28.maddeler);
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dagitici adalet boyutu ise 6 maddeden (29 — 34.maddeler) olusmaktadir. Besli likert tarzda olusturulan
6lcegin derecelendirilmesi “Kesinlikle Katilmiyorum (1)”, “Katilmiyorum (2)”, “Kismen Katiliyorum
(3)”, “Katiliyorum (4)”, “Kesinlikle Katiliyorum (5)” secenekleri ile puanlanmustir.

Okul miidiirlerinin sosyal adalet liderligi davranislarini 6gretmen goriislerine gore 6lgmek
amaciyla kullanilan 6l¢egin giivenilirlik analizi yapilmis, elde edilen veriler ise Tablo 4’te gosterilmistir.

Tablo 4. Sosyal adalet liderligi 6l¢eginin tiimii ve alt boyutlarina iliskin Cronbach Alfa (o) giivenirlik analizi

Olgek ve Alt Boyutlar Cronbach's Alpha (o) Madde Sayisi
Elestirel Biling 0,962 7
Paydas Destegi 0,977 11
Katilim 0,975 10
Dagitic1 Adalet 0,967 6
Sosyal Adalet Liderligi 0,990 34

Yukaridaki veriler incelendiginde; 6lgegin tamamina iliskin Cronbach’s Alpha(a) degerinin
0,990 olarak hesaplandig1 goriilmektedir. Alt boyutlar agisindan ise 7 maddeden olusan elestirel biling
alt boyutuna ait Cronbach’s Alpha(a) giivenilirlik katsayisinin 0,962 olarak hesaplandigi; 11 maddeden
olusan paydas destegi alt boyutuna ait Cronbach’s Alpha(a) giivenilirlik katsayisinin 0,977 olarak
hesaplandig1 goriilmektedir. 10 maddeden olusan katilim alt boyutuna ait Cronbach’s Alpha(a)
degerinin 0,975 olarak hesaplandigi; 6 maddeden olusan dagitici adalet alt boyutunda ise Cronbach’s
Alpha(a) degerinin 0,967 olarak hesaplandigi goriilmektedir. Bu degerler géz 6niine alindiginda dlgegin
tamamu ve alt boyutlarinda giivenilirligin ¢ok yliksek diizeyde oldugu soylenebilir.

Sosyal Adalet Liderligi Olgeginin gegerliligini dogrulamak igin MPlus 7.0 paket programi
kullanilarak Dogrulayict Faktor Analizi (DFA) yapilmistir. Bu analiz sonucu elde edilen uyum
indeksleri Tablo 5 te verilmistir.

Tablo 5. Sosyal adalet liderligi dl¢eginin Dogrulayici Faktor Analizi (DFA)

Index y¥sd CFI TLI RMSEA SRMR
Kabul Edilebilir 0<X2/sd<5 .90 < CFI 90 <TLI RMSEA < .08 SRMR < .08
Uyum Olgiitii

Arastirma Bulgusu 3.25 0.97 0.96 0.054 0.024

Tablodaki model uyum iyilik indeksine bakildiginda CFT ve TLI degerlerinin 0.90 ve 0.90“dan
biiyiik, RMSEA ve SRMR degerlerinin 0.08“den kiigiik, ¥2/sd degerinin 0-5 arasinda olmasi sebebiyle
modelin kabul edilebilir diizeyde oldugu soylenebilir (Hu & Bentler, 1999; Kline, 2015).

Okul iklimi Olgegi. Canli, Demirtas & Ozer (2018) tarafindan, dgretmen algilarina dayal
olarak gelistirilen okul iklimi 6l¢eginin 23 madde ve 5 faktorlii bir yapida oldugu belirlenmistir. Olgegin
alt boyutlar1 ve alt boyutlara karsilik gelen 6lgek maddeleri Tablo 6’da gosterilmistir.

Tablo 6. Okul iklimi olgegi hakkinda bilgiler

Alt Boyutlar Maddeler
Demokratiklik ve Okula Adanma 1,2,3,4,5,6
Liderlik ve Etkilesim 7,8,9, 10,11, 12
Okul Tklimi Olgegi Basar1 Etkenleri 13, 14, 15, 16
Samimiyet 17,18, 19
Catisma 20%*, 21*, 22*, 23*

* Ters maddeler
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Tabloya gore demokratiklik ve okula adanma boyutu 6 maddeden (1 — 6.maddeler); liderlik ve
etkilesim boyutu 6 maddeden (7 — 12.maddeler); basar1 etkenleri boyutu 4 maddeden (13 —
16.maddeler); samimiyet boyutu ise 3 maddeden (17 — 19.maddeler) olusmaktadir. Olgegin son boyutu
olan catisma boyutu ise 4 maddeden (20 — 23.maddeler) olusmakta olup bu boyuttaki 20, 21, 22 ve 23.
maddelerin ters maddeler oldugu belirtilmistir. Besli likert tarzda olusturulan 6l¢egin derecelendirilmesi
“1= Higbir Zaman”, “2= Nadiren”, “3= Bazen”, “4= Cogunlukla”, “5= Her Zaman” sec¢enekleri ile
puanlama yapilmistir. Ters maddelere iliskin 6lgek puanlar1 degerlendirilirken “1=5, 2=4, 3=3, 4=2 ve
5=1" seklinde tersine ¢evrilerek kodlanmustir. Okul iklimi 6lgeginin giivenirlik analizi yapilms, elde
edilen veriler Tablo 7°de gosterilmistir.

Tablo 7. Okul iklimi dlgeginin tiimii ve alt boyutlara iliskin Cronbach Alfa (o) giivenirlik analizi

Olgek ve Alt Boyutlar Cronbach's Alpha(o) Madde Sayist
Demokratiklik ve Okula Adanma 0,931 6
Liderlik ve Etkilesim 0,959 6
Basari Etkenleri 0,911 4
Samimiyet 0,933 3
Catisma 0,881 4
Okul iklimi 0,965 23

Yukaridaki veriler incelendiginde; 6lgegin tamami i¢in Cronbach’s Alpha (o) giivenilirlik degeri
0,965 olarak hesaplanmustir. Olgegin alt boyutlarmdan 6 maddeden olusan demokratiklik ve okula
adanma alt boyutunda Cronbach’s Alpha (o) giivenilirlik degerinin 0,931 olarak; yine 6 maddeden
olusan liderlik ve etkilesim alt boyutunda Cronbach’s Alpha (a) giivenilirlik degerinin 0,959 olarak
hesaplandig1 goriilmektedir. 4 maddeden olusan basari etkenleri alt boyuta ait Cronbach’s Alpha (a)
degerinin 0,911 olarak hesaplandigi; 3 maddeden olusan samimiyet alt boyutunda ise alt boyuta ait
Cronbach’s Alpha (o) degerinin 0,933 olarak hesaplandigi goriilmektedir. 4 maddeden olusan ve bu
maddelerin 6l¢egin ters maddeleri olarak yer aldigi ¢atisma alt boyutuna ait Cronbach’s Alpha (o)
giivenilirlik degerinin ise 0,881 olarak hesaplandig1 goriilmektedir. Bu degerler g6z oniine alindiginda
Olcegin tamami ve bes alt boyutu i¢in giivenilirligin ¢ok yiiksek diizeyde oldugu sdylenebilir.

Okul iklimi Olgeginin gegerliligini dogrulamak igin MPlus 7.0 paket programi kullanilarak
Dogrulayici Faktor Analizi (DFA) yapilmistir. Bu analiz sonucu elde edilen uyum indeksleri Tablo 8°de
verilmistir.

Tablo 8. Okul Iklimi 6lceginin Dogrulayict Faktor Analizi (DFA)

Index y2sd CFI TLI RMSEA SRMR
Kabul Edilebilir 0<X2/sd<5 .90 < CFI 90 < TLI RMSEA < .08 SRMR < .08
Uyum Olgiitii

Arastirma Bulgusu 4.30 0.96 0.95 0.065 0.032

Tablodaki model uyum iyilik indeksine bakildiginda CFT ve TLI degerlerinin 0.90 ve 0.90“dan
biiyiilk, RMSEA ve SRMR degerlerinin 0.08den kiigiik, y2/sd degerinin 0-5 arasinda olmasi sebebiyle
modelin kabul edilebilir diizeyde oldugu soylenebilir (Hu & Bentler, 1999; Kline, 2015).

Verilerin Toplanmasi

Gaziantep ili Merkez ilgelerinde (Sahinbey, Sehitkamil) yer alan 5 anaokulu, 14 ilkokul, 11
ortaokul ve 8 liseye toplam 380 adet veri toplama arac1 ulastirilmustir. Olgeklerin 232 tanesi bu okullarda
gorev yapan ve goniillii olarak ankete katilan 6gretmenler tarafindan doldurularak geri alinmistir. 2020
yilinda tiim diinyay1 etkisi altina alan Covid-19 salginina bagli olarak okullarda yiiz yiize egitime ara
verilmis olmasi sebebiyle geriye kalan 556 adet anket dijital ortama (Google Form) aktarilarak
toplanmustir. Yukaridaki okul sayisina ek 3 anaokulu, 10 ilkokul, 7 ortaokul ve 4 lisede okul idarelerine
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ve onlar aracilig1 ile de 6gretmenlere ulastirilarak veriler elde edilmistir. Ayrica okul idarelerinden anket
baglant: linkinin (URL) 6gretmen gruplarindan paylasildigina dair ekran alintis1 istenerek “6gretmen
goriiglerine” dair veri toplama hedefi saglanmistir. Fiziki olarak toplanan 232, Online ortamda
doldurulan 556 adet anket sonucu toplam 788 adet anket elde edilmis, anket ciktilarindan yapilan
doldurmalarda eksik ve hatali kodlamanin yer aldig1 12 adet anket-6lgek degerlendirme dis1 birakilarak
776 adet anket ile calismanin analizi yapilmisgtir.

Verilerin Analizi

Arastirma kapsaminda elde edilen verilerin analizi icin SPSS 24.0 paket programi kullanilmis,
demografik o6zelliklere iliskin dagilimlar betimleyici analizlerden frekans ve yiizde hesaplamalar
kullanilarak elde edilmistir. Arastirmada veri toplama araci olarak kullanilan dlgeklerin giivenirligi
Cronbach’s Alpha giivenirlik analizi yontemi ile test edilmistir. Arastirmada cevap aranan sorulara
yonelik elde edilen verilerin dagilimlari incelenmistir. Bagimsiz degisken ile bagimli degisken
arasindaki iligskinin belirlenmesinde Pearson Korelasyon; bagimsiz degiskenin bagimli degisken
tizerindeki etkisinin belirlenmesinde ise Regresyon analizleri yapilmistir. Okul miidiirlerinin sosyal
adalet liderligi davraniglar ile okul iklimi arasindaki iliskinin yoniinii ve diizeyini belirlemek amaciyla
Pearson Korelasyon analizi yapilmistir. Korelasyon katsayis1 iki degisken arasindaki iligskinin derecesini
belirlemek amaciyla kullanilir. Korelasyon katsayisi (r) 0.00 ile 0.30 arasinda normal; 0.30 ile 0.70
arasinda orta; 0.70 ile 1.00 arasinda ise yliksek diizeyde bir iliskinin oldugunu gosterir (Biiyiikoztiirk,
2014). Okul miidiirlerinin sosyal adalet liderligi davranislarinin okul iklimi {izerindeki etkisine iliskin
regresyon analizi varsayimi testi yapilmis ve sonuglar Tablo 9’da verilmistir.

Tablo 9. Regresyon Coklu Baglanti Problemi Testi

<. Standart F
Degisken B Hata t P VIF F anlamhilik
Sabit 1,179 0,065 18,25 0,000*

Elestirel Biling 0,117 0,031 2,816 0,005* 4943 689,667 0,000*
Paydas Destegi 0,205 0,032 5,422 0,000* 4,051

Dagitic1 Adalet 0,567 0,031 13,547 0,000* 4974

*p<0.05 Diizeltilmis R2= 0,727 Durbin Watson = 1,874

Bagimsiz Degisken: Elestirel Biling, Paydas Destegi, Dagitic1 Adalet
Bagimli Degisken: Okul iklimi

Tabloya gore Regresyon analizi varsayiminda degiskenler arasindaki iliskinin anlamliligt
belirlenirken ¢oklu baglanti problemi testi i¢cin VIF degerinin 10’un altinda olmasi gerekliligi ve
otokorelasyon durumunun olugmasi i¢in Durbin Watson degerinin 1 ile 3 arasinda olmasi gerekliligi
sartlarin1 sagladigi belirlenmistir.

Bulgular

Okul Miidiirlerinin Sosyal Adalet Liderligi Davramslari ile Okul iklimi Arasindaki
Mliskiye Dair Bulgular

Degiskenler arasindaki iliskinin incelenmesi i¢in yapilan Pearson Korelasyon analizi sonucuna
gore; sosyal adalet liderligi davranis 6lgegi geneli ile okul iklimi 6l¢egi geneli arasinda (r= 0,846) pozitif
yonlii yliksek diizeyde anlamli bir iliski oldugu saptanmustir. Bu sonuca gore dgretmenlerin, okul
midiirlerine iliskin sosyal adalet liderligi davramisi algi diizeyleri arttikga okul iklimine iliskin
algilarmin da artacagi sonucuna varilabilir. Okul iklimi 6lgeginin alt boyutu olan liderlik ve etkilesim
ile sosyal adalet liderligi 6lcegi alt boyutlart; elestirel biling (1= 0,864), paydas destegi (= 0,832) katilim

185



Uluslararasi Liderlik Caligmalar1 Dergisi: Kuram ve Uygulama
International Journal of Leadership Studies: Theory and Practice
(r=0,905) ve dagitict adalet (1= 0,904) arasinda pozitif yonlii yiiksek diizeyde anlamli bir iliski oldugu

tespit edilmistir. Ogretmen goriislerine gore okul miidiirlerinin sosyal adalet liderligi davranislari ile
okul iklimi arasindaki iligkiye dair yapilan korelasyon analizini sonuglar1 Tablo 10°da gosterilmistir.

Tablo 10. Sosyal adalet liderligi davranis olgegi ve okul iklimi 6l¢egi alt boyutlarinin birbirleri arasindaki iligki
Olgek ve Alt Boyutlar @ @ ®3) 4) (5) (6) (7) (8) 9) (10) (11)

Elestirel Biling® 1 0839% 0911 0871 0941* 0,702% 0864* 0,665* 0,580% 0,365% 0,783*
Paydas Destegi® 1 0918 0840 0952% 0,718% 0,832* 0,701* 0591* 0,339* 0,779
Katilim® 1 00914* 0,983% 0,776~ 0,905* 0,730 0,639 0,381* 0,840
Dagitict Adalet® 1 0939% 0,768% 0,904* 0,715% 0,635* 0,403* 0,841%
Sosyal Adalet Liderligi® 1 0,772 0,914* 0,737 0,639* 0,386* 0,846
ggg‘nonf;?g)ik'ikve Okula 1 0828* 0863* 0,793* 0423* 0,936
Liderlik ve Etkilesim® 1 0,778% 0,693% 0410 0912
Basar1 Etkenleri®) 1 0,730* 0,376* 0,897*
Samimiyet® 1 0,354* 0,836*
Catisma@® 1 0,602*
Okul TKlimi®® 1
*p<0.05

Sosyal Adalet Liderligi Davramislarinin Okul iklimi Uzerindeki Etkisine Iliskin Bulgular

Sosyal adalet liderligi davranisinin (bagimsiz degisken) okul iklimi (bagimli degisken)
iizerindeki etkisini ortaya ¢ikarmak icin regresyon analizi yapilmstir. Ogretmen goriislerine gére okul
miidiirlerinin sosyal adalet liderligi davraniglarinin okul iklimi {izerindeki etkisine iligkin yapilan analiz
sonuglar1 Tablo 11°de gosterilmistir.

Tablo 11. Ogretmen algilarna gore okul miidiirlerinin sosyal adalet liderligi davramslarinin okul iklimi iizerindeki
etkisine iliskin regresyon analizi sonuglar

Degisken p Stzr:::rt t p F F anlamhilik
Sabit 1,126 0,063 17,979 0,000*
1955,078 0,000*
]S)(;Svﬁlgfalet Liderligi 0,689 0,016 44,216 0,000%
*p<0.05 Diizeltilmis R? = 0,716 Durbin Watson = 1,814

Bagimsiz Degisken: Sosyal Adalet Liderligi Davranisi
Bagimli Degisken: Okul iklimi

Okul miidiirlerinin sosyal adalet liderligi davranislarinin okul iklimi iizerindeki etkisine iliskin
Regresyon analizi sonuglari incelendiginde; okul miidiirlerinin sosyal adalet liderligi davraniglari
gostermeleri okul iklimini anlamli bir sekilde yordamaktadir. Ogretmenlerin, okul miidiirlerine iliskin
sosyal adalet liderligi davranis (t=44.216 p=0.000 p<0.05) algilarinin okul iklimi alg1 diizeyleri tizerinde
anlamli bir etkisinin oldugu %95 giiven diizeyinde belirlenmistir. Ayrica degiskenler arasindaki iligkinin
anlamlilig1 (F=1955,078 p=0,000 p<0.05) belirlenirken Durbin Watson degerinin 1-3 arasinda olmas,
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otokorelasyon sartlarinin sagladigini gosterir. Sosyal adalet liderligi davranislarinin, okul iklimi
diizeyinin %71,6’sin1 agikladig1 goriilmektedir (R2=0,716).

Sonug, Tartisma ve Oneriler

Okul miidiirlerinin sosyal adalet liderligi davraniglari ile okul iklimi arasindaki iligkiye yonelik
yapilan korelasyon analizinde; sosyal adalet liderligi 6lgeginin geneli ile okul iklimi 6lg¢egi arasinda
pozitif yonde yiiksek diizeyde anlamli bir iligki oldugu tespit edilmistir. Buna gére 6gretmenlerin, okul
miidiirlerine iliskin sosyal adalet liderligi algilar1 ile okul iklimine iliskin algilari arasinda bir iliskinin
oldugu soylenebilir. Ayrica okul iklimi 6l¢eginin alt boyutu olan liderlik ve etkilesim ile sosyal adalet
liderligi 6lcegi alt boyutlar; elestirel biling, paydas destegi, katilim ve dagitici adalet alt boyutlar
arasinda da pozitif yonlii yiiksek diizeyde anlamli bir iligki oldugu ortaya ¢ikmistir. Bu sonuca gore
Ogretmenlerin okul miidiirlerine isteklerini rahatlikla iletebilir olmasi, okulla ilgili kararlara
katilabilmeleri, yonetimsel uygulamalarda adil davranildigini hissetmeleri, okulla ilgili sorunlar1 agik
bir sekilde tartisabilmeleri; okul miidiirlerine iliskin sosyal adalet liderligi algilarina olumlu yansimalar1
olacagi bunun ise okul iklimine katki saglayacagi sdylenebilir. Ulagilabilen alanyazinda 6gretmen
goriislerine gére okul miidiirlerinin sosyal adalet liderligi davraniglar ile okul iklimi arasindaki iligkiye
yonelik mevcut aragtirmay1 destekleyen veya reddeden bir arastirma olmamakla beraber; Arslan (2019)
yaptig1 aragtirmada sosyal adalet liderligi ile orgiitsel etik iklim arasinda pozitif yonlii, anlamli ve yiiksek
iligki bulmustur. Sosyal adalet liderligi destek alt boyutu ile orgiitsel etik iklimin alt boyutlar1 arasinda
ise orta diizeyde anlamli bir iliskinin oldugunu belirtmistir. Ozdemir (2009) ise okul yoneticilerinin
liderlik davranislar ile 6gretmenlerin okullardaki sosyal adalet algilar1 arasinda pozitif yonde, anlaml
bir iliskinin oldugunu bulmustur.

Sosyal adalet liderligi davraniginin okul iklimi iizerindeki etkisini ortaya ¢ikarmak i¢in yapilan
regresyon analizi sonucuna gore; okul miidiirlerinin sosyal adalet liderligi davranislar1 géstermeleri okul
iklimini anlaml bir sekilde yordamaktadir. Sonug olarak; 6gretmenlerin, okul miidiirlerine iligkin sosyal
adalet liderligi algilarinin okul iklimi diizeyleri iizerinde anlamli bir etkisinin oldugu %95 giiven
diizeyinde belirlenmistir. Sosyal adalet liderligi davramislarinin okul iklimi diizeyinin %71,6’s1n1
acikladigi, sosyal adalet liderligi davranis diizeylerinde bir birimlik artigin ise okul iklimi diizeyinde
0,689’luk bir artisa neden olacagi belirlenmistir. Sosyal adalet liderliginin okul iklimi {izerindeki etkisini
tam olarak aciklamasa da Arslan (2019) da orgiitsel etik iklimin %53’{inlin sosyal adalet liderligi
(elestirel biling, destek ve katilim) boyutlar: tarafindan aciklandigini belirtmistir. Ozdemir (2013) ise
yoneticilerin adalet ve liyakatinin 6gretmenlerdeki sadakat ve gayreti iizerinde etkisinin oldugunu
belirtmis, sadakat ve gayretle calisan Ogretmenlerin ise okul iklimine iliskin algilarinin artacagini
Ongormiistiir. Sosyal adalet liderliginin okul iklimi {izerinde etkisini arastiran alanyazinda bir ¢aligma
bulunmadigindan arastirmanin bu sonucuna iligkin farkli aragtirma sonuglarina yer verilememistir.

Arastirmanin Sinirliliklar::

o 2020-2021 egitim 6gretim yilinda Gaziantep ili merkez ilgelerinde (Sahinbey ve Sehitkamil)
bulunan resmi anaokulu, ilkokul, ortaokul ve liselerde gorev yapan ve arastirmaya katilan 776
Ogretmenin gorisleri ile sinirlidir.

e Anaokulu, ilkokul, ortaokul ve liselerde gorev yapan Ogretmenlerin “Kisisel Bilgi Formu”,
“Sosyal Adalet Liderligi Olgegi (SALO)” ve “Okul Iklimi Olgegi”ne verdikleri cevaplarla
stnirlidir.

Aragtirmanin bu sinrliliklarindan hareketle alanla ilgili yapilacak c¢alismalara iliskin su
oOnerilere verilebilir:

e Okul miidiirlerinin sosyal adalet liderligi davraniglar1 ile okul iklimi arasinda pozitif yonde
yiiksek diizeyde anlamli bir iliski oldugu sonucuna varilmistir. Okullarinda olumlu iklim
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olusmasini isteyen okul miidiirleri, 6gretmenler arasinda gorev dagilimi yaparken sosyal adaleti
hakim kilacak, esitlik ve adalete bagli, tiim paydaslarin goriislerine acik, sonuglarinin ise birlikte
tartigildig1 demokratik uygulamalara yer vermelidir.

e Okul miidiirlerinin sosyal adalet liderligi davraniglar1 gostermeleri okul iklimini anlamli bir
sekilde yordamaktadir. Ogretmenler, 6grenciler ve okulun diger paydaslarmi etkileyen sosyal
adalet liderligi davraniginin okul iklimi iizerinde de olumlu etkiye sahip olacagi sdylenebilir. Bu
sebeple okul miidiirlerinin, olumlu iklim olusturmak ve kaliteli egitim hizmetinin sunulmasini
saglamak icin isi ehline verip hem c¢alisanlara hem de 6grencilere 6rnek olacak adil bir diizen
saglamasi gerekmektedir.

e Okullarda sosyal adalet liderligi ve okul iklimi arasindaki iligkiye yonelik daha genis 6rneklem
grubu iizerinde yeni ¢alismalar yapilabilir.

e Bu aragtirma 6gretmenler ile yiiriitiilmiistiir. Sosyal adalet ve okul iklimi 6gretmen, 6grenci ve
veli gibi bir¢ok paydasi ilgilendiren konulardir. Bu agidan arastirmanin benzeri tiim paydaslar
kapsayacak sekilde arttirilabilir.

e Arastirma nicel arastirma yontemlerinden tarama modeli ile yapilmistir. Elde edilen bulgularin
daha derinlemesine incelenmesi i¢in nitel ya da karma arastirma yontemleri kullanilarak yeni
aragtirmalar yapilabilir.

e Alan yazina katki sunmak amaciyla son yillarda ilgi ¢ceken sosyal adalet liderligi ile farkli
degiskenler arasindaki iliskiyi inceleyen ¢alismalar yapilabilir.

Arastirma ve Yayimn Etigi Beyam

Makale arastirma ve yaym etigi ilkelerine uyularak kaleme alinmigtir. Kahramanmaras Stit¢ii
Imam Universitesi Etik Kurulundan 11.09.2020 tarih ve E.35710 sayili rapor 7 Nolu Kkarar
dogrultusunda etik kurul onay1 alinmustir.

Yazarlarin Makaleye Katki Oranlar:

Makale iki yazar tarafindan kaleme alinmis olup, baska yazar ve kuruluslarin yazim siiresince
destegi bulunmamaktadir. Yazarlarin makaleye katki oranlari esittir.

Cikar Beyam

Bu makale ile ilgili olarak yazarlarin hicbir kisi ya da kurulusla c¢ikar catismasi
bulunmamaktadir.
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Extended Abstract

Social justice is equality in the enjoyment of fundamental human rights by individuals
regardless of their ethnic origin; income level, living conditions, etc. of all segments living in the society.
It can be expressed as a state of balance in the social area that will be created by providing equality of
opportunity in the criteria. As in every period when inequalities and unjust practices have increased,
debates on issues such as justice, human rights, democracy and freedom have undoubtedly affected
education systems deeply and revealed the necessity of reconsidering the roles of schools. The formation
of healthy societies can be achieved by the management of educational institutions, which have the task
of raising people with applications for justice. Education plays a decisive role in many issues from
financial income to quality of life by affecting people's lives, playing a mediating role in eliminating
social inequalities and enabling transition between layers; reveals the importance of social justice in
terms of education. Discussions on social justice in leadership-oriented education; The leadership of
teachers and school principals, their role on individual differences and basic human rights were seen as
important in terms of social justice. It is known that the principal in the school is effective on many
factors; It is seen that social justice leadership behavior also affects the perceptions of teachers, students
and other employees, who are the stakeholders of education, about the school. However, the social
justice leadership of the school principal varies from the academic success of the students to the
professional performance of the teachers; the commitment of the employees to the organization; It is
known that it affects many factors up to the targeted quality education service and it is thought to have
an effect on the school climate.

This research, which reveals the relationship between school principals' social justice
leadership behaviors and school climate according to teachers' opinions, was designed according to the
relational survey model, one of the quantitative research methods. In the 2020-2021 academic year, the
teachers working in the state-owned kindergarten, primary, secondary and high school levels in the
central districts of Gaziantep province constitute the universe of the research. Proportional stratified
sampling method was used to reach the appropriate sample group to represent the universe. A total of
776 teachers working in 8 kindergartens, 24 primary schools, 18 secondary schools and 12 high schools
belonging to the state participated in the research and formed the sample group. "Social Justice
Leadership Scale”, "School Climate Scale” and "Personal Information Form™ developed by the
researcher were used to collect research data. SPSS 24.0 package program was used for the analysis of
the data obtained within the scope of the research, and distributions of demographic characteristics were
obtained by using frequency and percentage calculations from descriptive analyses. The reliability of
the scales used as a data collection tool in the research was tested with the Cronbach's Alpha reliability
analysis method. The distribution of the data obtained for the questions to be answered in the research
was examined. Pearson Correlation analysis was conducted to determine the direction and level of the
relationship between school principals' social justice leadership behaviors and school climate. A
regression analysis of the effect of school principals' social justice leadership behaviors on school
climate, the significance of the relationship between variables, and the Durbin Watson test for the effect
of social justice leadership behavior on school climate were conducted. In addition, a regression analysis
was conducted regarding the level of predicting the school climate of the sub-dimensions of social
justice leadership.

According to the research results; It has been determined that there is a positive “high” level
significant relationship between the general social justice leadership behavior scale and the overall
school climate scale. Accordingly, it can be concluded that as teachers' perceptions of social justice
leadership behavior towards school principals increase, their perceptions of school climate will also
increase. When the results of the regression analysis regarding the effect of the social justice leadership
behaviors of school principals on the school climate are examined; School principals' social justice
leadership behaviors predict school climate in a meaningful way. It has been determined that a one-unit
increase in social justice leadership behavior levels will cause an increase of 0.689 in the level of school
climate. The independent variables, which are the sub-dimensions of the social justice leadership scale
(critical awareness, stakeholder support and distributive justice), explain 72.7% of the total variance in
the school climate, which is the dependent variable. It has been determined that a one-unit increase in
the distributive justice level will cause an increase of 0.567 in the school climate level, a 1-unit increase
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in the stakeholder support dimensions will cause an increase of 0.205 in the school climate levels, and
a one-unit increase in the critical awareness levels will have a positive effect with an increase of 0.117
units in the school climate levels.

Along with these results, the following suggestions can be made regarding the studies to be
carried out in the field; School principals who want a positive climate in their schools should include
practices that will make social justice prevail. It can be said that social justice leadership behavior, which
affects teachers, students and other stakeholders of the school, will also have a positive effect on the
school climate. For this reason, school principals need to develop practices based on social justice in
order to create a positive climate and provide quality education services. New studies can be conducted
on a larger sample group on the relationship between social justice leadership and school climate in
schools. Social justice and school climate are issues that concern many stakeholders such as teachers,
students and parents. In this respect, similar studies can be conducted with groups other than teachers.
The research was conducted with the screening model, which is one of the quantitative research
methods. In order to examine the findings in more depth, new research can be done by using qualitative
or mixed research methods.
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CONFLICT MANAGEMENT IN HIGHER EDUCATION INSTITUTIONS (HEIS): A
CASE STUDY OF ISLAMIC UNIVERSITY IN UGANDA

Miiro FAROOQ!
Abstract

Higher education institutions have continuously attracted both students and staff from diverse backgrounds and experiences.
Due to diverse cultures, experiences and education backgrounds, conflicts have also continued to occur. The purpose of this
qualitative study was to explore how conflicts are managed at the Islamic University in Uganda. Thirteen semi-structured
interview questions were designed in accordance to research questions for data collection. Four respondents were contacted
and they approved to answer the interview question. However only two respondents participated in this qualitative study. The
questions of the study were; “What are possible means of managing conflicts at HEIs level? What are the causes of conflicts
in higher education institutions of learning in Uganda? What are the processes used in the management of conflict in HEIs?
What are the positive and negative contributions of conflicts on the performance of HEIs?”. The study contributed to the area
of conflict management by sighting both the secular and Islamic approaches used in managing conflicts at the university. The
relevance of conflicts towards building both institutional and interpersonal relationships among staff and students were also
mentioned. It is thus recommended that more studies can be carried out on larger samples using other research designs to
accept generalizability of the study findings on the management of conflict at the Islamic University in Uganda.

Keywords: Conflict Management, Types of Conflicts, Approaches of Conflict Management, Higher Education Institutions.

Background of the Study

As the world is experiencing different issues that range from massification, commaodification,
customer care and privatization, to mention but a few; huge demands and challenges have also
continued to surface in human endeavours. These forces require great improved standards of living so
as to address issues related to technological advancement, human development and community
transformation (Nwabueze & Bernard, 2017). Besides, education has turned into a commoditized
business with mixed approaches that not only aim at providing solutions to global challenges but also
require learners to have both hard and soft skills in critical thinking and problem solving. In today’s
world learners are expected to have the ability to ask right questions, influence networks for
collaboration, led by influence, agility, malleability, initiative and entrepreneurialism, access
situations, analyses information and then communicate effectively in both written and oral ways
through curiosity and imaginations. To achieve these skills, it requires both the teachers and learners
to accept the norm of unlearning, relearning, synthesizing, contextualizing and actualizing issues in
day today life.

1 Asst. Prof. Dr., Faculty of Education, Islamic University in Uganda, E-posta: miirofaroog@gmail.com, ORCID: 0000-
0002-1369-7535
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Meanwhile, the education system that the world must adopt to equip learners with required
skills of humanism and address challenges that relate to social, political, economic and religion within
higher education institutions (HEIs) must contain an element of knowledge with soul so as to produce
a balanced personality (Firdaus & Fatah, 2013; Hamayun et al., 2014; Hashim, 2015, 2017; Miiro,
2017; Miiro & Othaam, 2016). Moreover, the many mushrooming education institutions at all levels
always form a community with mixed individuals of both staff and students. This community is
attracted from societies with different backgrounds in terms of culture, upbringing, education,
exposure, and climate. These individuals and groups normally meet with a common agenda of
executing institutional goals. While working together to facilitate the achievement of the mission and
vision of the institution, interaction of both staff and students among themselves is always inevitable.
This is due to the fact that there must be situations that enhance the smooth teaching and learning so as
to cause transformation of communities through knowledge generation. While exerting efforts to
innovate and generate knowledge that cause change in society, issues that relate to competition,
collaboration, among workers normally arise which are both intended and unintended (Adepoju &
Sofowara, 2012). In addition, when employees meet at all levels of their occupation in an
organization, their common agenda is always to implement institutional believes, norms and values.
While working together to meet the common purpose of their employment, conflicts normally emerge
and sometimes with complex situations that also call for complexity in theories addressing them.
Literature about conflict management has been in place for quite some time. The efforts of scholars
and researchers on this concept were to always find strategies through which harmonious life can
continue to exist if humanity finds itself at the crossroad when conflicts arise especially in HEIs. Many
of these studies so far done have not examined situations where both the Islamic and secular strategies
are intertwined to address conflicts in educational institutions. The purpose of this study therefore is to
establish conflicts management from both Islamic and secular perspectives using Islamic University in
Uganda as a case study. Therefore, the current study would like to illustrate the complexity of
management of conflicts with a mixture of two world views.

In the perspective of HEIs, the issue of conflicts has been experienced since the 18th century.
For example, the University of Glasgow experienced unbearable and difficult situation when one of its
founders turned against it and before that scenario could cool down in the same university, a staff set a
computer laboratory ablaze. Similarly, in 2003, a leading public university in America that is the
university Berkeley was closed down for some good years due to conflicts (Alistair & Sinclair, 1998).
Moreover, another interesting scenario that merits this study were the results advanced after an inquiry
into the *’Great Battle’” and later published in the ‘The Davies Report’ (1994). The report exhibited
that the University College of Swansea was put to standstill from 1989 to 1993 due to conflicts (Allen,
2003; West, 2006). Meanwhile, it is important to note that, as these institutions advance themselves
into modern organizations with corporate agendas intend to provide solutions to the dynamics of the
knowledge economy, leaders of HEIs should also to put it in mind that conflicts are part of the modern
society and if they erupt, professionalism in addressing the situation should be exhibited (Akinwale,
2011; 2019; Madalina, 2016). This is because conflicts are normal unavoidable situation and
behaviours that happen within a society as a result of communication process, both internal and
external discordance due to differences in perceptions, values, ideas, or emotional state between two or
more people. Unbearable situations are caused by many factors for instance; group, individual, staff,
student and management leadership styles. These multiple groups are bound to bring chaotic situations
due to differing interests (Mohamad Johdi Salleh & Safarali, 2013). Also, some studies opine that goal
contradictions among workers and their organizations can lead to conflicting situations (Morris et al.,
1998). Meanwhile as staple attend to multiple tasks and co-worker demands, students may also come
up with issues that lead to stressful situations that in many cases lead to negative responses, behaviour
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attitude and strain (Bampoh-Addo & Ansah-Koi, 2016). In addition, anxiety can lead to conflicts due
to mismatch in work demands, unstated job description with unintended tasks. Also, in HEIs Students
can lead to conflicts and their ways of exhibiting them is always done through protests as an
expression of their dissatisfaction especially in social and political extremism. Students’ conflicts are
normally attached to rigidity in rule and regulations yet they are not captured in both constitutional and
governing laws of the state. It is also important to note that, as self-governing and open-minded as the
society is, there is no institutional management that can admit protests that lead to conflict between
students and administration. Since intimidation and threats are not solutions to conflicts, leaders of
higher educational institutions should always avoid this type of mechanisms while handling conflict
because they are criminal weapons in a free society like educational organizations. It is important for
university leadership and staff to notice that for any institution to proposer, the rule of reason and not
the rule of fore is a fundamental governing principle in managing institutional affairs. Whoever
discards that belief loses his position to be a member of the academic society. The university
leadership that is not in line with this principle, endangers one of the fundamental pillars of an
organization progress in terms of research and innovation. For proper management of institutional
affairs, management, staff and students should also have the willingness to unlearn, relearn, and learn
with an open mind that sees every challenge as an opportunity to prosperity. However, in many
academic institutions sometimes anger and selfishness overpower people’s reasoning and end up
making decisions that are not only disastrous to institutional existence but also kill the sense of
humanity within their environment and climate. Among other factors that may cause conflicting
situation is the failure of staff and students to negotiate their ways with institutional leadership on
strategies through which rights and wages, incentives and other motivating factors can be achieved.
Likewise, the ambiguity role is another factor that cause friction between subordinates and supervisor.
This is normally experienced when one of the two parties looks at the other as usurping powers or
executing duties that are not in his or her docket (Mukhtar et al., 2011). With the nature of HEIs that
run full-time, evening, external courses and extramural, there should be a mechanism for arresting
issues that can cause stress and conflicts due to overload and job turn over. That is to say; managers
and administrators should be more listening, ready to learn, unlearn, and accept diversity and
flexibility so as to keep joy and friendship among staff and students.

In addition, in a study done on Japanese organizations, findings showed that there was
overworking of staff and this situation resulted into severe staff deaths and suicide due to their failure
to accomplish the tasks and agendas given (Cavanaugh & Strickland, 2011; Takahashi, 2019). This
kind of life in some places of work, should be resisted by HEIs so as to avoid situations of ambiguity,
and at the same time appreciation extended to their staff. It is therefore important that supervisors and
subordinates work hand in hand to so as to enjoy from their employment. Also, institutional managers
should avoid burdensome situations that lead to role conflict and tension as this may lead to
complexity and unnecessary pressure when it comes to rule and regulation enforcement.

From the studies reviewed above, it is indicated that the causes of conflicts within societies
both educational and business enterprises are collusion in interest due to divergence in institutional
goals, group loyalties, personal ambition, and scarcity of resources visa high demand. Therefore, the
call for improvement of organizational performance and change of policies without proper structures
and planning for their change can lead to resistance to change, unplanned staff transfers and turnover,
among others. Notwithstanding, issues related to quality of institutional leadership, nature of the
government in power, government policies, faulty negotiations, management and group behaviours
and labour market were among the major causes of conflicts. However, the issue of management
seems to be scanty especially when it comes to employment of two conflict management approaches
from different world views. Therefore, this forms the cornerstone for formation of this study.
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Problem Statement

Like any other organizations, HEIs have become part of conflicts and conflicts have become
part of them, this kind of life has become a paradox of human organization due to the energy and
resources spent on it. The nature of HEIs is supposed to maintain a harmonious and conducive
environment that facilitates the teaching, learning, research, innovation and development so as to yield
the highly skilled and talented manpower. When these institutions turn into centers of excellence in
both human development and economic transformation of their communities, their countries will
always compete favorably on the world market. However, as managers and administrators tend to
provide quality leadership and respond to environmental pressure so that they align the goals to suit
the mission and vision of the institution from all units, the situation seems to get worse due to
unprecedented conflicts that arise from staff, students and the surrounding for several reasons known
and unknown. These conflicts may come into play due to interpretation of policies, failure to adopt
and adapt the changing working conditions and at the same time address the dynamics of the world of
work. In such situations, when two or more parties fail to agree on priorities due to policy issues,
conflicts are inevitable and cannot be suppressed because they are part of change.

Meanwhile, in the recent past; many African HEIs have experienced persistent go slows,
strikes, riots and destruction of property from within and outside the institutions, both public and
private. These conflicts are sometimes either caused by students or staff. These disagreements do not
only fail the progress of students but also interrupt both parents and institutional programs (Akinwale,
2011; Altrais et al., 2017). In the same vein, Ugandan HEIs have not been spared by conflicts due to
the fact that institutional structures allow two or more units to share boundaries to meet the set
objectives and goals. In such a culture and climate where people have to work homogeneously and
fulfill the institution’s goals, differences have also been encountered because of variances in nature,
background, education levels, ethnicity, religion, to mention but a few from both students and staff.
Likewise, the situation has been alarming especially in the struggle to share knowledge and
experience, values, behaviors and believes coupled with unlimited boundaries. Leadership positions,
wrong conceptions of issues, influence of god fathers and the like are also attributed to causative
factors that make conflicts inevitable and indispensable. Moreover, the surge of internal contradictions
among the seniors and junior administrators have not been left out as some of the reasons that cause
conflicts.

When these disagreements happen in an organization, the institutional leadership must find
proper ways in terms of system, structures, values and skills to have them addressed in a professional
manner (Din et al., 2012; Miiro, 2016, 2017; Ramani & Zhimin, 2010; Rommel & Bailey, 2016). This
study is timely and urgent because as institutions develop, many unprecedented issues arise without
proper solutions outlined from either Islamic or secular perspectives. When this situation arise; the
management, staff and students fail to have a balanced course due to invested interests. This study is
paramount to unearth the current situation of Islamic university in Uganda.

Conceptual Framework

Also many schools of thought from both Islamic and secular perspectives, developed several
mechanisms and strategies through which conflicts can be resolved but there is no agreed framework
of how to manage conflicts. For instance; in a study done in Pakistan by Hamayun et al. (2014) on
conflict management strategies in higher education institutions, public sector universities, it was
established that management of conflict was handled through use of self and concern for others and
the subconstructs employed in this process were competing, integrating, avoiding, obliging and
compromising.
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Conversely, Bampoh-Addo (2015) found that promotional policies and processes were the
key issues in handling conflicts. Moreover, in Nigeria HEIs leadership employed Compromise,
confrontation, mediation, consensus, collective agreement and integration. However, Bua et al. (2015)
and Din et al. (2012) emphasized in their studies that process and mediation should be key factors in
the management and handling conflicts. Meanwhile, in a study done by Yassien & Yassien (2015), on
conflict management from an Islamic perspective calls for diversity as way through good outcomes
can be yielded. This can be achieved through rigorous diagnosis of the causative factors and process
S0 as to arrive at a reasonable decision. Ghaffar (2009) alludes that conflict management should be
handled through mediation, negotiation, avoidance and collaborating.

Nevertheless, most of these studies were done using quantitative research paradigm for
instance; Bampoh-Addo (2015), Mukhtar et al. (2011), Zamir & Khan (2018), the findings from their
studies; may not apply to Ugandan situation due to time, locality and nature of its natives. Further still,
since there is no agreed upon mechanisms for managing conflicts, this study was carried out to bridge
the gap in the literature. Besides, they have not been enough studies carried out to understand the
management of conflicts at the Islamic University in Uganda.

Purpose of Study

This research was designed to understand the perspectives of conflict management in
reference to Islamic University in Uganda as a case study.

Central Research Question
What is conflict management for selected management and teaching staff in HEIs?

Sub Research Questions

1. How do managers define conflicts in the context of HEIs?

2. What are the processes used to resolve conflict in HEIs?

3. What are the contributions of conflict towards HEIs?

4. What are your suggestions towards management of conflicts in HEIs?

Methodology

This qualitative study was designed based on the interview designed in consultation with
experts so as to arrive at its goal. The main aim of using this paradigm was to attain a deeper
understanding of the concept conflict management in the perspective of HEIs. Meanwhile, the
informants of this study were able to express their views which would not be the case with quantitative
method. Thus giving the research a firm ground to carry out this phenomenological study.

Participants

Two informants were purposively selected for this study with an intention based on the
scholarly views of Baker & Edwards (2021) who asserts that small numbers of informants in
qualitative research do not matters as long as interviews are done to attain a deep understanding of the
phenomena. Therefore questions of “how many” do not matter in this case. On that basis two male
staff one in administration and other one in teaching participated in the study. This was based on their
working experience, level of education, maturity and English proficiency.
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Credibility and Worthlessness

To attain the credibility and worthlessness of the findings of this study, interviews were
developed and a pilot study was conducted to validate the instrument which is interview questions.
Before actual research interview was done, a preliminary interview was conducted in relation to the
research questions of the study. The intention was to understand whether the set interview questions
aligned with both the objectives and research questions. Furthermore modifications in the interview
questions were effected with minor changes. Secondly to achieve high levels of worthiness of the data,
inter-rater was done on the generated themes by experts. The validation of this research, proved
worthwhile with 90% hence leading to further steps of the study.

Data Analysis

The aim of this section is to interpret the data on the conflict management in higher education
institutions (HEIS) a case study of Islamic university in Uganda using qualitative method. A
scientifically developed interview guide was used in relation to study’s research questions to attain the
purpose of this study. Under this section, a thematic data analysis method was used. After data
collection, transcription of the interview audio recorded information was done through the use of
Express Scribe Transcription Software and in order to achieve the plausible transcripts, data matrix
was created for both informants and respondents to indicate the discourse units.

Thematic data analysis technique was employed in the process. In that case, data analysis
started with transcription of the audio-recorded interviews verbatim with the help of Express Scribe
Transcription Software. In order to ensure the accuracy of the transcripts, a transcription data matrix
was created for each interview which clearly indicated discourse units from both the research and the
informant. For generation of main ideas from the transcription process, a (7) seven-column matrix was
used. Under this column, interview questions, subordinate keywords, subordinate main points from
conversation, elaboration from verbal statements to support subordinate, occurrence of main idea were
transferred as key words. The frequencies plus discourse unit orderliness were in included in the
process. Lastly, the generated themes from the data were achieved and this was in line with
correspondents from the informants and their main ideas. Key words were selected from the
informant’s responses in reference to interview questions. To attain these themes the researcher
focused on the main subjects from the informants.

Findings
How Do Managers Define Conflicts Particularly in the Context of HEIs?

The first objective of the study, sought to understand the definition of conflicts in the context
of higher education institutions. From the findings of the study, it was established that members
understand conflicts as “a misunderstanding between staff where by staff of the same organization, can
have a disagreement between them over issues of the organizational management. In other words, it
can be termed as unbearable inter-relationships between themselves and find the situation not
warranting them to continue working together.” It may also mean political; issues whereby, the
organizational leadership and management can end up in misunderstandings with some government
officials and the whole situation turns into a victim of political turmoil and members turn the
organizational business partisan GM2 on this definition states that, “there are conflicts between
administration its self and the some government officials there are conflicts between staff members
and administrators......... ,” bad attitude and clash of interest among the warring groups. This is
experienced when the facilities and resources are shared among members of staff, but because of
negative mentality from some people, some may decide to bar others form using the available resource
favorably by others who may in better position or have dare need for utilizing them as per the
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statements of different informants. KT1 in his view towards conflicts in HEIs context states “I would
say that conflicts or define them....arise out of misunderstandings between people, they may arise out
of clash of interest from people you know! Sometimes because of bad attitude you know!
Interrelationships are not now working out well”, this is in consonant with what some scholars have
written about the causes of conflicts before. For instance, it can be viewed as misunderstanding,
differences over methods, personality clashes, value and goal differences, frustration and irritability
among individuals of the same educational institution aiming at achieving the mission and vision
(Adepoju, & Sofowara, 2012). Different interests and views arise amongst them some opposing the
approaches or goals and this it leads to misunderstanding (Yusuf & lIbrahim, 2019). Furthermore a
misunderstanding which results from different thoughts, values and feelings between two individuals
or organizations can erupt and cause antagonism to the system (Bampoh-Addo, 2015; Morris et al.,
1998; Yassien & Yassien, 2015). Also, the concept can be referred to as misunderstanding due to
relationships and emotional tendencies, frustrations, anger and interpersonal clashes among staff.
However, there were no studies that describe conflicts as issues managers encounter from economic,
social and political reasons within higher educational institutions as part of daily interactions that are
bound to disagreements due to authority and hierarchical nature of the institutions and if not attended
to professionally they lead to conflicts. Students’ protest is an expression of the feelings that center on
social and political discomfort due to institutional rules and regulations yet they streamlined in
conventional and governing laws of the country (Madalina, 2016). It can be noted that different
attitudes, values, beliefs, and skills can still ignite differences of interests among people. Meanwhile,
stressful working environment can also in most cases lead to attitudinal and negative behavioral
responses and strain can result in negative attitudinal and behavioral responses (Mukhtar et al., 2011;
Rommel, A. & Bailey, 2016). However, according to the data gathered, no one of the above mentioned
authors happen to have defined conflicts as unbearable relationships with in the context of HEIs. They
may have used words that seem to mean this, although the results indicate another definition.
Therefore, the current study has come up with another definition of conflicts in accordance with HEIs
management.

What Are the Causes of Conflicts in HEIs?

According to the interviews conducted, informants gave different views on the causes of
conflicts. For instance, cultural background that is to say; the past history, the upbringing and
educational background of an individual has an influence on his nature of dealing with others. When
it comes to Psychological factors; these range from the nature of work, the stress and personal issues
for instance; anger management, the social issues which may seem to be official and personal if not
handled well, they lead to conflicting situations with workmates etc. Administratively, there are
factors that range from supervision rigidity and not providing enough resources for different
departments to use while executing their duties. So, through shared facilities, collusions may take part
in daily events of executing institutional business. For the sake of adamancy, where the top managers
and administrators are given complaints by subordinates to help them have a health and conducive
environment of work, but they prove not to be listening which in the end may be termed as enmity, not
listening and being negative about certain issues. Through this kind of environment, procrastination of
duties may take part in the event that leaders do not listen or do not want to be advised and later may
be termed as witch-hunting. Another important factor is political issues where some of the members of
the organization tend to hide into political influences to ignite fire against one another to appear as bad
boys in records of government officials. Lastly, disagreements; this is as a result of different opinions
on the ways to opt for in forging a way forward for institutional visions and mission.
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KTI1 states that “Yes they do ... because there is a background which we do not know
know.....psychological ...out of clash of interest.” While GM2 described the causes different as
“people do not someone responsible like the supervisors tell them to do what they are supposed to do
they take him for an enemy so ... what he is supposed to do accuses the supervisor of being biased or
being high hunted etc.. On another side however administrators also are very rigid on some things and
they do not want to listen so there is always a power gap between administrator the... The
administrator does not seem to have the ear to listen to what they are...”

From the information given above, one can conclude that conflict causes in HEIs are
determined by several factors that range from multicultural diversity, culture and administrative issues.
This is because the global world is increasingly challenged by multicultural diversity and the identity
crisis resulting from this paradoxical situation in organizations and in the end it derails the efforts of
developing sustainable critical mass (Montanini, 2013; Nwabueze & Bernard, 2017). In addition,
when the situation is not arrested, the promotion of understanding and dialogue as a prime issue in the
management of multiculturalism diversity to secure organizational peace and security for future
prosperity will be doomed (Etim & Okey, 2013; Nwabueze & Bernard, 2017). From the psychological
point of view, conflict may arise as a result of psychological issue related to emotional tendencies,
frustrations, anger and interpersonal clashes among staff (Ehimare & Ogaga-Oghene, 2011; Rahim,
2005). However, other studies contend that there are still conflicts that can arise due to lack of clear
job status and description within the institution. Therefore, it is important that managers of educational
institutions take precautions to address issues that can arise due to social, economic and political
reasons within educational institutions. This is due to daily interactions that are bound to
disagreements because of authority and hierarchical nature of the institutions and if not attended to
professionally they lead to conflicts. Moreover, it an obligation of institutions to endeavor and provide
a suitable situation for staff and students to carry out their duties in terms of management systems,
welfare, reward and physical facilities to avoid revolts and attain quality management education
system. Its further worthy to note that for disagreement as a cause of conflicts is unavoidable due to
the fact that, as long as educational institutions are global and dynamic places that continue to attract
people of different setting for purposes of training and developing them to do their work
professionally, through their interactions, differences and disagreements come into play hence leading
to conflicts (Basit, Rahman, & Jumani, 2010). Omemu & Oladunjoye (2013) states that conflict is a
disagreement between two or more organization members or groups arising from the fact goals, values
and perceptions. Conflict can also be the result of individual maladjustment to the requirements of the
job. That they must share resources or work activities and that they have different statuses. However,
in the literature cited, the issue of enmity as a cause of conflict is not mentioned which evolves as a
result of accumulated anger and grudge on fellow individuals without being open to air out grievances
and cause harmony in the community.

What Are the Groups Involved in Conflicts?

Under this sub theme, the study aimed at establishing the categories of people who are
vulnerable to institutional conflicts. The following themes were developed from the data. It was
observed that conflicts happen between students and administrators, managers and subordinates,
amongst students themselves, students against staff, and amongst staff. KT1 in his statements
elaborates” There are conflicts that sometimes arise between students and their lecturers, even among
students themselves and at the last level is among the staff and staff so I gave witnessed” meaning
institutional key players are always part of conflicts whenever they happen. On the same note GM2’s
submissions also seemed to be in line with what KT1 mentions as stated “they are conflicts between
administration its self and the government there are conflicts between staff members and
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administrators, there are conflicts between amongst students, between students and staff , and amongst
staff, and students and administrators which kind of conflicts are interested in. This in line with other
studies that were conducted before, for instance, in a study conducted in past, where many African
HEIs have experienced persistent go slows, strikes, riots and destruction of property from within and
outside the institutions both public and private caused by both students and staff, these kind of dis
agreements make one not to understand some times when he can complete the studies and on the other
hand some students and staff tend to loose completely (Futrell & Walter, 2001). Also, conflicts may
happen from students’ inattentiveness, students arriving late to class, engaging in side conversations,
or acting indifferent and bored. Nevertheless, in such a culture and climate people have to work
homogeneously to meet the institution’s goals, however much there are differences in nature,
background, education levels, ethnicity, and religion mention it from both students and staff conflicts
are inevitable (Etim & Okey, 2013). Yet in the struggle to share knowledge and experience, values,
behaviors and believes coupled with unlimited boundaries, conflicts become inevitable and
indispensable due to contradiction that may result from the elements mentioned above from the
different groups of both staff and students (Nakatsugawa & Takai, 2013). Managers are encouraged to
provide quality leadership and respond to environmental pressure to align the goals to suit the mission
and vision of the institution from all units, the situation seem to get worse due to unprecedented
conflicts from staff, students and the surrounding for several reasons known and unknown.

What Are the Conflict Management Process?

Under this research question the researcher sought to establish the mechanisms used by
managers to resolve conflict. From the results got, the following themes were found suitable to
describe the ways through which university policies and guidelines are employed. The meaning of
policy implementation in dealing with the violator and in reference to particular rules and regulations
of the game, in moments where the policies are violated, disciplinary committees sit where necessary
to take a joint action. In cases when the factors instigating conflicts seem to be more suitable for
counselling service, it is used. However, in situations where the laws are not giving the actual solution,
bench marking is used in line with policies, rules and regulations. In other words, universities can
copy from others or refer to precedence. Ad hoc measurements to handle and unavoidable
circumstances without waiting for the usual structures, practice of religion is used. Under this pretext,
people are reminded about the Islamic teachings so that, the rival parties’ tempers are cooled and have
smooth running of institutional business. In the interview carried out, the following mechanism were
found to be in place in the context of HEIs conflict management. In this kind of mechanisms,
reconciliation and avoidance can be adopted to help members cool down.

KT1 in his statement says” okay aim overall the way to manage conflicts is to follow the
university regulations, university policies and disciplinary procedures. The reason why we have all
this type of policies and regulations is because we have got to be able to control behavior. So if we
know that we have set our limits; we have set our regulations; this is the tool we have in order to
manage conflicts so and so”.

In confirmation of his statements GM2” okays conflicts, | will tell you that our institution has
structure in a particular hierarchical and issues are handled at various levels of the organization ....
The students have their committees and there is a hierarchy which handles those issues up to the last
one. Likewise, the staff has its hierarchy.” Under this, when teachers’ expectations are not stated
clearly and also unfair, student’s dissatisfaction towards their teachers are an avoidable (Basit et al.,
2010). There are different types of conflict that exist in educational organizations and each type
requires different approaches and theories depending on the circumstances of their occurrence. These

include; structural conflicts, data conflicts, relationship interest conflicts; thus causing grievances,
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disputes, unnecessary complaints, strikes, and disciplinary actions (Ramani & Zhimin, 2010). In
another statement for emphasis, KT1 states that “....imply that you know we have got to be able to use
our own ....the only institutionalized method you know our falls back on the regulations. In case we
did not use regulations, then this is kind of ad hoc arrangements may be, to speak to people and try to
calm them down and try to seek interventions that are not necessarily based on the rules” GM2 “the
best tool we actually have is called a policy guideline and in this case we have what is handled at the
bench mark of the university policy. This policy has to be played by the rules. So it’s the policy which
is the most important tool. Then, another important thing is to make sure that beyond the policy,
people are religious and they practice the religion. The manager as the top person, you have always to
be prepared but if it reaches such circumstances this is what we have to use”. This was found to be in
line with first of by engaging in a constructive communication process and this should be spearheaded
by an influential negotiator coupled with a good rapport and personality (Etim & Okey, 2013).
Meanwhile, personality and negotiator’s readiness to convey the needed information plays a crucial
role towards achievement of harmony among the worrying groups.

In line with above, the role of administrative style is also important towards conflict
management process. This can be realized through laying strategies that lead to peaceful resolution of
crisis by employing mediation, reconciliation and arbitration. Meanwhile, since prevention and
avoidance are also important elements of conflict management, authorities should endeavor to use
their positions to provide problem solving strategies coupled with command, dialogue, advice,
consultation, verification, compromise, signing of agreements, change of organizational environment
and behavior (Abdul Cader, 2017; Randeree & Faramawy, 2011). Also, for conflicts related to
interpersonal power struggles and exaggerated use of rewards and punishments, deception and
evasion, threats and emotional blackmail, and flattery or ingratiation, require a different approach due
to the fact that when issues related to unresolved power conflict can recycle and cause breakdown and
termination. Therefore, approaching such a complex situation may call for a mixed approach towards
its resolution (Yassien & Yassien, 2015). As the chancellor or rector steering the institution business,
it is his responsibility to ensure that whatever takes place at work is on his finger tips for smooth
running of the institution’s business.

Contribution of Conflicts to HEIs

The research question on this part was seeking to understand the contributions of conflicts on
HEIs. The following elements have been derived from data as effects of conflicts on the institutional
performance. These include; poor motivation and poor quality service delivery. This comes in when
staff issues are not attended to by the top managers. GM2 postulated “yes when the human resource, if
the human resource is affected in one way or the other definitely everything else would be affected
because the human resource is the key enabler of all other resource in that sense...a lecturer who is
supposed to teach the students if this lecturer is not motivated to teach, the students will not get the
quality of services they are supposed to get the teaching will be affected, that is if a lecturer is not paid
or is not motivated if the payment is not still enough likewise if the supervisor is not doing his job on
the whole system will get affected. Just take it”

It was further established that conflicts can lead to misunderstanding among workers for
several reasons as mentioned before, however to have the infighting settled, reconciliation comes into
play whereby, the parties that are at rift are sat down to negotiate and reach an agreement over the
issues of divergence whereas, transfer of staff from one working place to another may contribute to
intended objective that lead to creation of harmony and improved working relations among workers
with in the institution. KT1 sates in support of the above, “okay when they are conflicts of course
between people working at the same place naturally it is going to affect the work we have experienced
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situations of the type where you know people cannot pool up together because they have got
misunderstanding. People reconciling you know ....the easiest way is to get some people transferred in
changed from where they work so that work can continue without problem.”

It can further be observed that to avoid disastrous effects on both human resources and the
organizational performance, the human resource manager (university secretary) comes in, to play an
important role as the custodian of policies. Through his office, conflict matters are handled as
stipulated in the university policies. For instance, if it is an issue regarding staff welfare and raise
someone’s status an increment in his salary must be done, where issues call for action then he invites
the disciplinary committees to deal with the indiscipline cases. Also, if there is need to selection and
recruitment of more staff to over avoid burdening staff with a lot of tasks, then appointment takes
effect?

In conformity with this information, KT1 states that “We have got human resource division
under the university secretary’s office am largely the mandate of human resources, they just deal with
official procedures of appointment and, you know contracts and so on... | see lots of times when we
involve ourselves in disciplinary mechanisms you know disciplinary is one way to settle things
...other mechanism like you know counselling you arrangements for public you know discourse and
so on | have not seen.” GM2 also states that “is supposed to have a human resource manager we call
him university secretary. The university secretary who handles issues to do with human resource in he
over sees the recruitment of staff and interviewing them, doing background check, appraisal and all
other factors related to human resource.... secretary’s office is represented on the various committees
with in the university that handle conflicts. The department its self is responsible for recruiting,
background check, appraisal etc. Even the final stage of getting dismissed, it’s the same department
committees, disciplinary committees going up to appointments committee. It also handles disciplinary
1ssues now’’.

Conclusions

The paper presented, analyzed and discussed the findings of the research of the study in
relation to earlier studies, with aim of bridging the gap in the literature and also generate some new
knowledge in the field of conflict management. The findings indicated that, university employs both
approaches of the world to handle conflicts that is the secular and the Islamic one. Regarding the
results obtained, it showed that the overall in the HEIs context, conflicts are defined depending on
different situations, and the causes also differed due to several reasons. Finally, it was also found that
mismanaging conflicts can cause negative responses to institutional performance

Also from the views observed above, its worthy noting that the term conflicts has different
meanings due to several factors that relate to organizational culture, staff background, levels of
education and exposure. Therefore, conflicts management requires resilience, composure and thorough
understanding of the root causes. This is because the groups that normally involved in such
disagreements are always part of the organization. Therefore, handling issues among staff and their
leaders normally requires serious sacrifices and efforts aligned with the organizational strategies and
policies so that the organization and its workers are all protected from the unpleasant situations.
Meanwhile, when conflicting parties are put to task to understand that the organization is bigger than
any one of them, leaders who are forecast and quantum in nature should avoid controversies that may
call for further escalation of conflicting situations in order to avoid antagonism that may ruin
institutional image and staff progress.

It is also important that leaders and their management team get to know that many of their
staff are aware of their responsibilities, status, rights, services and output needed to propel
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organizational development and transformation. Therefore disadvantaging them from their rights
should be uncalled for in order to avoid frustration of organizational agendas and institutional mission
and vision.

Even though conflicts contribute a lot towards and organization and its staff, it is important
that they are avoided especially in this era where people can use other avenues like courts where they
can seek for their protection, safety and compensation. It also important to note that education
institutions that are religious based also center so much on the guidelines from their beliefs in order to
attain justice, fairness, patience and maturity in the way they deal with issues related to conflict
management.

In Islam, conflict is considered inevitable in human nature as long as people stay together in
one community. When conflicts are well managed, they yield to positive results due to the fact that it
can engage members in discussions that can lead to social justice, seeking for advice, consultation,
appreciation, verification, brotherhood, patience, creation of elders forums, maturity, understanding,
contemplation forfeiting, forgiving, respect, good assumption and cooperation. When people of
warring sides are brought to terms and listen to one another, it therefore becomes a learning session of
experiencing of the above elements in their life style and places of work (Abdalla, 2000; Abdul Cader,
2017). Meanwhile, conflicts can ignite or cause antagonism, and great sedition in an organization
which can later escalate the situation into wars in words and actions especially if not handled well. For
instance, the roots of conflict Islamic can be traced from the story of two children of Saydina Adam
Alayih Salam when they failed to control their anger, emotions and jealousy towards one another and
as a result one was killed (Abdalla, 2000; Abdul Cader, 2017; Randeree & Faramawy, 2011; Yassien
& Yassien, 2015). Since then this topic has been hot and has continued to attracted several researchers
to study it further; this one inclusive. There are several models that work hand in hand with western
authors in matters of conflict management and resolution. In instances where the western thinking
does not contradict with the Islamic knowledge, its values in problem solving are appreciated. (Abdul
Cader, 2017; Randeree & Faramawy, 2011). Abdallah (2002) in his study opines that, the principles of
Islamic models of conflict management are based on firm foundations, that lead to restoration of social
justice, freedom of expression and equality among people of the same community, therefore
engagement of community members in the resolution and intervention processes is another important
stage that should be followed with substituting intervention techniques in relation to the conflict
situation and stages.

In addition, the above-mentioned elements are part of the Al-magasid Al-shariah that does not
only emphasize harmony among people but also calls for preservation of religion in whatever people
do in a society. Therefore, members of the community especially leaders are required to provide
justice that leads to equality, freedom and affirmative critical thinking and goal oriented. The major
intention derived from al-magasid al-shariah concept is to ensure that whenever conflicts arise, their
management should result into better organizations’ performance and a peaceful community at large.

Recommendation

Further studies on a similar topic can be carried out using quantitative techniques and establish
if divergent findings can be arrived at. This is because the current study interviewed a few informants
which may not be the case with quantitative approach.
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Abstract

The purpose of this study was to examine the selection and training of school principals in the world and Turkey, as well as
to determine the policy that could be developed. For this purpose, the document analysis method was used, which is one of
the qualitative research methods. Following the purpose of the study, a field survey was conducted, as a result of which it was
found that there are some differences in the context of the selection and training of school principals in the world and Turkey.
Based on the field study, an analysis was made in the context of important developments and practices in the world, and a
policy was proposed that could be developed for Turkey. It was concluded that the pre-service and in-service training
program and its content, managerial and leadership training are important and should be improved in the selection and
training of school principals and that an emphasis on instructional leadership can improve the quality of education. In the
context of selecting a school principal, it was concluded that a candidate's master's education degree, prior management
education, or in-servise management or leadership training was required. Updating programs in the context of professional
development, redefining the roles and competencies of school principals in the context of educational policy, highlighting
and developing principal leadership in the context of school development and ensure school autonomy are required.

Keywords: Turkey, School Principal, Pre-Service Training, Policy.

Diinyada ve Tiirkiye’de Okul Yoneticilerinin Segimi ile Egitimi ve Buna Bagh
Gelistirilebilir Politikalar

0z

Bu arasgtirmada diinyada ve Tiirkiye’de okul yoneticilerinin se¢imi ile egitimi ve buna bagli gelistirilebilir politikalarin
belirlenmesi amaclanmistir. Bu amagla arastirmada nitel arastirma yontemlerinden dokiiman analizi kullanilmistir.
Arastirmanin amaci dogrultusunda alan taramasi yapilmistir. Buna gore, diinyada ve Tiirkiye’de okul ydneticilerinin se¢imi
ile egitimi baglaminda bazi farkliliklarin oldugu goriilmiistiir. Bu dogrultuda diinyadaki dnemli gelisme ve uygulamalar
baglaminda analiz yapilmistir ve Tiirkiye i¢in gelistirilebilir politikalar 6nerilmistir. Bu baglamda, okul ydneticilerinin se¢imi
ile egitiminde hizmet 6ncesi ve hizmet i¢i egitim programi ve igeriginin, yoneticilik ve liderlik egitiminin dnemli oldugu ve
geligtirilmesi gerektigi, 6gretimsel liderligi One ¢ikarmanin egitim niteligi bakimindan faydali sonuglar getirebilecegi
sonucuna vartlmistir. Okul yoneticisinin segilmesi ile ilgili, adaylarin lisansiistii mezunu olmasi, okul yoneticiligine
baslamadan Once yoneticilik egitimi almig olmast veya hizmet i¢i yoneticilik, liderlik egitimi almasmin gerekli oldugu
belirlenmistir. Mesleki gelisim baglaminda programlarin giincellenmesi, egitim politikasi baglaminda okul yoneticisi rolleri
ve yeterliklerinin yeniden tanimlanmasi, okulun gelistirilmesi bakimindan ydnetici liderliginin 6n plana ¢ikarilmast ve
gelistirilmesi, okul 6zerkliginin saglanmasinin gerekli oldugu belirlenmistir.

Anahtar Kelimeler: Tiirkiye, Okul Miidiirii, Hizmet Oncesi Egitim, Politika.
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Introduction

Effective school management enhances the quality of education and plays a key role in school
improvement. The level of satisfaction with the educational needs of the individual and society is
associated with the effectiveness of the school principal (Bastepe, 2004). School capacity or
performance requires a dynamic school principal (creating synergy within the school, supporting staff,
and encouraging professional development) who focuse on school development and manage
challenges (Robinson, Hohepa & Lloyd, 2009). The training and education of principals are important
in terms of organizational efficiency and effectiveness, as well as the personality and safety of the
principals' work. The fact that school principals are professionally trained and acquire the necessary
management knowledge and skills will increase organizational efficiency and effectiveness (Sezgin,
2007). The school principal has been discussed in many studies as an important factor influencing
teacher performance and student achievement in education (Altun & Cakan, 2008; Bartoletti &
Connelly, 2013). The school principal should contribute to the development of teachers in areas such
as mentoring, coaching, guiding teaching methodologies, motivating teachers in terms of delivering
good teaching, and such functions are key factors in building an effective school (Arslantas & Ozkan,
2014). For this reason, education systems must inevitably place the right candidate in the right job
(Nusche, 2009). In this context, school principal candidates must demonstrate the necessary skills to
be effective school principals or leaders (Christie, Thompson & Whitely, 2009). In this regard, in
selecting school principals, one should look for the most effective ways to assess the knowledge and
skills of principals and candidates for school principals (European Commission, 2010).

The responsibilities of school principals, who mainly operate in developed countries, cover
many areas such as managing and motivating employees in such a way as to achieve the goals of the
school, develop educational policies, lead, improve education, evaluate academic performance, report
research, provide research to facilitate learning, conduct research to increase success, provide teacher
training and professional development, and maintain healthy relationships with the school
environment and parents (Balyer & Giindiiz, 2011). The school principal should provide professional
development and learning, promote student development and success, ensure school planning and
development, create or develop a school culture, demonstrate leadership in learning, and support
stakeholders (Bartoletti & Connelly, 2013). In the same manner the principal must have such qualities
as influencing staff and people, strategic thinking, demonstrating a holistic perspective, ability to
improve student learning and learning outcomes, development of a learning environment and culture
of learning, effective management of school resources, knowledge of the education system, strong
communication skills, openness, and problem-solving skills (European Commission, 2010). Along
with this, besides the traditional roles of school principals, leadership behavior becomes important
(Bastepe, 2004). Successful school leaders have a vision, understand and develop people, rebuild the
organization, and manage the educational program (Leithwood, Harris & Hopkins, 2008). High-
performing school principals have the characteristics of transformational leadership, share leadership,
apply strategic thinking and planning to achieve school goals, see themselves as coaches and
developers in building the potential of others, create a school climate based on trust, have a vision, and
communicate with parents and the school environment (Barber, Whelan & Clark, 2010; Cohen, 2015).
The study conducted in Turkey, showed that distributed leadership style of school principals has
positive indirect effects on teacher professional learning (Bektas, Kiling & Giimiis, 2020).

The academic achievement of the student related to the leadership behavior of the school
principal and the guidance of the teacher (Leithwood & Seashore-Louis, 2011). The main feature of an
effective school is the strong instructional leadership of the school principal (Sisman, 1996). The
school climate and student achievement depend on the teaching and learning behavior of the school
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principals (Altun & Cakan, 2008). In this regard, it ensures the achievement of the educational goals
set by the government. In this context, in many developed countries, special attention is paid to school
leadership. Reports prepared by the Organization for Economic Co-operation and Development
[OECD] for strengthening school leadership highlight the criteria that school principals should have
and the issues involved in strengthening school leadership (Mulford, 2003). It is important to train and
select school principals in the right way, define in-service learning, and develop proposals and policies
to address gaps and problems that need to be developed. Accordingly, this study aims to determine the
selection and training of school principals, as well as development of appropriate policies and
addresses following questions:

1. What’s the selection and qualification requirements for school principals in the world and
Turkey?

2. What’s the training and development of school principals in the world and Turkey?
3. What kind of policies can be developed on school principal selection and training in Turkey?
Purpose and Method

In the research, the selection and training of school principals in the world and Turkey were
examined as the main area of analysis and it was aimed to determine the policies that could be
developed. For this purpose, document review or document analysis, one of the qualitative research
methods, was adopted in the study. Document analysis is a qualitative research method used by
analyzing the content of written documents in a detailed and systematic way (Wach & Ward, 2013).
Document analysis is a systematic method that involves examining and evaluating printed and
electronic documents. In this context, of this research, data were collected through content analysis by
scanning the field literature, which can be classified as secondary (articles in journals, books) and
institutional (reports) documents and official govermental websites for the subject and purpose of the
research. Data analysis used document analysis or thematic analysis, including reading, detailed
literature examination, and conclusion based on the data.

Selection and Qualification Requirements for School Principals in the World

According to the relevant literature, one or more of the 3 ways listed below are commonly
used in the selection of school principals in the world.

1. No qualification is required.
2. Teaching experience and teacher status.
3. Leadership, managerial education.

In most countries, candidates for a school principal are required to have teaching experience
and managerial training. In European or OECD countries, the practice of selecting school principals
varies across different countries. In Belgium, the Czech Republic, Spain, France, Italy, Austria,
Poland, Slovenia, Slovakia, and Liechtenstein, applicants for the post of principal must work as
teachers and receive special leadership training. In Slovenia, a minimum of 5 years of mentoring or
mentoring in high school is required. In Lithuania, ""leadership™ and "management skills" are also in
demand. In countries such as Iceland and the United Kingdom (UK), 3 criteria are required: teaching
experience, administrative experience, and managerial training. In Sweden, only those who acquired
knowledge about education through training and experience may be appointed as school head.
Teaching experience is not required. School heads do not necessarily have to be recruited from among
(former) teachers, but could, in principle, have another professional background. The formal
requirement (for those employed later than March 2010) is to pass a specific training course at
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university level, for which the Swedish National Agency for Education (NAE) is responsible
(Eurydice, 2012; 2013). The latest requirements in these countries have not changed.

In Spain, over 50% of principals stated that they received school management training
program and about 45% have received an instructional leadership training program before starting
their jobs as principals (OECD, 2019). In January 2019 the new pre-service preparation for school
principals became compulsory in Spain. The goals for skills and content to be acquired and developed
by the participants of these courses were set by the Government. The goals for skills were divided into
generic and specific competences. The generic competences are; a) teamwork leadership skills b)
engagement skills c¢) information management and decision-making skills d) communications skills €)
conflict and coexistence management skills f) school organization, management, and coordination
skills g) skills for strategic school leadership: planification, implementation, plans and projects
assessments. h) control and supervision skills i) change management and innovation skills. The
specific competences are; a) set of norms relevant to schools b) use of information and communication
technologies ¢) administrative and economic management d) human resources management and e)
mstitutional documentation management. f) time and spaces management g) participation of the
educative community and image promotion h) institutional management i) assessment, improvement
plans, and achievement of school quality. The minimum content required for the pre-service
preparation training is divided into six compulsory modules; 1) regulatory framework applied to
schools 2) organization and management of schools 3) school resources management 4) key factors for
an effective school leadership 5) assessment and education quality 6) school leadership plan. These
modules and sections are compulsory for all the school principals” pre-service preparation programs in
Spain (Tortosa Alvarez, 2020).

In France, a managerial career begins with the training of a principal. After polling the views
and opinions of the candidate himself, representatives of the leadership and organizations, the
candidate for management is appointed by the state. In North Korea, the principal of the school is
appointed by the President. As a rule, elections are held by open application. In Anglo-American and
Scandinavian countries, more or less the same methods are used to select school principals. In large
cities, elections were transferred to the jurisdiction of local education departments. However, elections
can also be held by committees and government representatives (in Switzerland, elections are always
held by an elected political committee representing the government). In the Canadian province of
Ontario, the final decision on the selection of school principals is made by the Board of Education, in
collaboration with the principal's representative, the deputy principal, and a group of senior principals.
Elections are approved by the School Board of Trustees. Regional school principals play an important
role in decision-making, but this process also includes the influence of the Ministry of Education and
associations of administrators. The Ottawa Catholic School Board guides the appointment of
principals. Depending on the quota, responsible committee member (school board of trustees, director
of education, director-inspector) from a selection committee to select the most suitable candidate
(Taipale, 2012).

In Finland, candidates for school principals must also have completed training in school
leadership or management, or hold a certificate in education administration. In Denmark, administrator
candidates must have at least 3-4 years of teaching experience. Leadership or management training is
provided upon appointment by the principal. In the United States (US), Canada, and Austria, principal
candidates are required to complete pre-service or leadership training (Taipale, 2012). In Canada,
teachers must complete a special qualification or master's degree program, as well as a two-stage of
Principal’s Qualification Program for managers which include an internship (Taipale, 2012).
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In the US state of Ontario, with ineffective education systems, all school principals and their
deputies must complete the Principal Qualification Program (PQP) or Managerial Qualification
Program to obtain a managerial qualification. The training includes a total of 125 hours and a practical
part and is organized by faculties of education and associations of administrators. The program is built
on the Ontario leadership system. In addition, school principals must have a bachelor's degree, 5 years
of teaching experience, knowledge of primary, secondary, and high school education, and a master's
or specialist's degree ( Darling-Hammond & Rothman, 2011). In California, prime candidates must
have prequalification of administrative services (stage 1) and either pass the leadership program or the
School Leaders Licensure Assessment (SLLA). After two years of experience in management and
completion of a leadership program, a managerial candidate may apply for a Professional Clear
Administrative Services Credential (stage 2) to enhance the experience (Taipale, 2012).

The process of selecting and appointing a new Principal or Associate Principal in New York
takes approximately 6 weeks in total and is detailed in the Department of Education Chancellor's
Regulation C-30. Before a person can be appointed, the principal of the school must be put on the list
of candidates. The network leader recommends a potential manager candidate to the Inspector. The
main candidate is then interviewed by people appointed by the school committee. The final decision is
made by the chancellor of the Ministry of Education by the proposal submitted by the inspector.
Thereafter, a three-year temporary license to operate is issued to the principal of the school, and a
permanent license can be issued after consideration of the following process. In New York, the
principal's tenure is not permanent; this is the result of the work of each school and the assessment of
school principals in three areas every year; school reports (based on student feedback), quality surveys
(school inspection), and research (opinions of teachers, parents, other people or staff). Potential
principals must obtain a school principal's license and be on a list of potential principals. To be
included in the list, candidates must successfully pass an applied exam and test (Taipale, 2012).

In Switzerland, school leaders must have pedagogical knowledge gained through education
and experience. A Master's degree is not openly required. The Netherlands also does not have strict
eligibility requirements. Managers of professional institutions usually have training and experience
related to positions in the business world. They must have 3-5 years of professional experience in
Denmark, Germany, France, and New Zealand. However, leadership education is held after the
appointment. In Denmark, a person is usually not allowed to be the principal of a school where he or
she works as a teacher.

School Principal Selection and Qualification Requirements in Turkey

Under the Regulation on the Appointment and Relocation of School principals in Turkey,
which came into force in 1998, a regulation was drafted that requires school principals to pass an
examination and undergo management training before they are appointed to the principal position.
According to the decree, candidates who successfully passed the selection exam were required to
complete a 120-hour management training program, but this provision was later repealed (Karip &
Koksal, 1999).

The need for principals to be appointed was announced by governors throughout the province
at least ten days before the date of application. Candidates for senior positions who have passed the
examination were appointed based on their overall score and following their preferences, taking into
account the scores they obtained in the Directorate's examination and the scores they received in the
assessment performed in the forms specified in the Regulations (Balyer & Gunduz, 2011). Educational
appointments under the regulation are made by governors (Ministry of National Education, [MoNE],
2009).
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The selection exam for school principals in Turkey in 2009 used a test exam that includes
topics such as knowledge of the Turkish language and grammar, the rules of official correspondence,
public relations and communication skills, human relations in management, school management,
school development, ethics in education and training, the Turkish administrative system and protocol
rules, knowledge of the legislation that the position requires. Successful candidates' applications was
evaluated according to an evaluation form that takes into account principles such as education, awards
and punishments received, career and previous leadership positions in addition to examination scores
(MoNE, 2009).

According to the 2019 year School Administrator Appointment Regulation of MoNE, in
addition to the general conditions, one year of management requirement was required to be a school
principal, and to be an assistant principal, it was required to work as a teacher for at least two years,
and to successfully pass the written and oral exams. The content of written examination according to
2021 year regulation are; a) general culture and general abilities 35% b) Atatiirk’s principles and the
history of the revolution 10% c) education of values 5% c) ethics in education and training 5% d)
educational sciences 35% e) legislation 10%. In addition, in the oral exam, legislation and general
culture, the ability to understand and generalize the subject, the ability to express and reason, the
ability to represent, merit, the correspondence of attitude and behavior to the position, self-confidence,
persuasion ability, persuasiveness, openness to scientific and technological developments subjects. In
addition, seniority, education, awards, and penalties was taken into account (Official Gazette, 2019).

Conditions required for the appointment of school principals under the Regulation on the
Appointment and Relocation of Administrators in Turkey in 2011 (MoNE, 2011);

o Degree of higher education,

e Candidacy for public service was not withdrawn,

e Worked as a teacher for at least three years,

o Opportunity to continue as a teacher at a designated educational institution,

e Have not been unseated from a managerial position within the past three years as a result
of a judicial or administrative investigation,

e To be released from a compulsory labor obligation, exemption from this obligation or
deferment of the performance of this obligation based on disability,

o Successfully pass the qualifying exam (at least 70 points out of 100 points)

Concerning the type of schools: for principals to be appointed in educational institutions of
type (C), have worked as a principal in educational institutions for at least one year; those who will be
appointed in type (B) have worked as a principal in educational institutions for at least two years, and
for those who will be appointed in (A) type educational institutions, to be a principal in educational
institutions not less than three years (Balyer & Giindiiz, 2011).

According to studies conducted in the relevant years, the understanding or approach "teaching
is the main in the profession™ was adopted in the selection and appointment of principals, in this way,
school principals have been selected from among the teachers and the training of school principals was
not taken seriously in the country (Balyer & Giindiiz, 2011). However, the subject, that the school
principal candidates should have teaching experience in order to better manage the school by better
understanding the teacher and student, and mastering the content and functioning of the subject or
curriculum open to discussion. It is also claimed that no serious policy has been developed in terms of
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training school principals (Celik, 2002) and no credible framework or system for the training has been
established to train school principals (Sisman & Turan, 2004).

However, the new regulation was approved in 2021. In the new regulation, the following items
are explained as the general and special conditions to be appointed as school principals under the new
Regulation on Selecting and Assigning Principals to Educational Institutions affiliated to the Ministry
of National Education (Official Gazette, 2021):

General conditions required for candidates who will be appointed as a school principal;
a) to be a graduate of higher education,
b) working as a teacher in ministry staff,
c) to have an Educational Administration Certificate,

d) to be successful in the exams specified in this Regulation in terms of those who will be
appointed to the school principal for the first time,

e) to be qualified to be appointed as a teacher to one of the educational institutions of the same
type with the educational institution to which he/she will be assigned, and to have a
course/subject that he/she can teach in exchange for a monthly fee in one of the educational
institutions of the same type with the educational institution to which he/she will be assigned,

f) not being taken from the position of school principal as a result of a judicial or administrative
investigation within the last four years as of the last day of the written exam application,

g) to have completed, postponed or been exempted from the compulsory work obligation in
accordance with the relevant legislation in terms of those who will be assigned to the school
principals of educational institutions other than the places requiring compulsory work.

(2) if some field teachers or all teachers will be assigned to the directorships of educational
institutions, which are appointed according to the results of the written exam/assessment/practice
exam, it is not required to have been appointed as a teacher to these educational institutions by going
through the same processes before.

Special conditions required for candidates who will be appointed as a school principal must
meet at least one of the following conditions;

a) to have served as a manager,

b) to have served separately or in total for at least one year as the founding principal, assistant
principal, assistant principal and teacher authorized by the principal,

c) to have worked as a branch manager or higher titled staff of the Ministry,
d) In addition to candidates who will be appointed as directors,

e) to be within the scope of workshop, laboratory or vocational course teachers for candidates
who will be appointed as principals to vocational and technical secondary education institutions,

f) to be a teacher of Imam Hatip High School Vocational Courses for candidates who will be
appointed as principals of Imam Hatip High Schools,

g) candidates who will be appointed as directors of private education institutions; To have
worked as a permanent staff in the science and art center for science and art centers, to be a
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Guidance teacher for guidance and research centers, and to be a Special Education teacher for
other private education institutions,

h) to be a Mathematics, Physics, Chemistry or Biology teacher for candidates who will be
appointed as principals in science high schools,

i) to be a teacher of Turkish Language and Literature, History, Geography, Philosophy,
Psychology or a foreign language for candidates who will be appointed as principals in social
sciences high schools,

j) being a Visual Arts/Painting or Music teacher for candidates who will be appointed as
principals of fine arts high schools,

k) to be a physical education teacher for candidates who will be appointed as the principal of
sports high schools.

In case there are no candidates with the qualifications specified in the second paragraph, other
field teachers may also be assigned.

Special conditions required for candidates who will be appointed as main assistant directors
or assistant directors must meet at least one of the following conditions;

a) to have served as a principal, founding principal, main assistant principal, assistant principal or
a teacher authorized by the principal.

b) to have served as a branch manager or higher titled staff of the Ministry.

c) to have worked as a teacher for at least two years, including candidacy.

Written exam topics and percentages are as follows;

a) General culture: 20%.

b) Atatiirk's Principles and Revolution History: 10%.

¢) Values education: 10%.

d) Ethics in education and training: 10%.

e) Educational sciences: 30%.

f) Legislation (Constitution of Tiirkiye)

Oral exam topics and percentages are as follows;

a) Written exam subjects (legislation and general culture): 20%,

b) The ability to understand and generalize the subject, the ability to express and reason: 20%,
¢) The ability to represent, merit, suitability of attitudes and behaviors for the position: 20%,
d) Self-confidence, persuasion ability and persuasiveness: 20%,

e) Openness to scientific and technological developments: 20%,

It is evaluated by the oral exam commission according to the aspects and the percentages of
the subjects. Principals who have completed a four-year term of position with the same title in the
educational institution they are in may apply to the same or different educational institutions, and
principals who have completed their eight-year term of position with the same title in the educational
institution they are in may apply to be reassigned to different educational institutions. The scores of
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the candidates applying for the assignment; It is determined by taking into account the scores formed
according to the evaluation to be made on the Manager Evaluation Form (Official Gazette, 2021).

Training and Development of School Leaders in The World

In terms of pre-service training programs, the member states and districts of the European
Union can be divided into the following three groups (Taipale, 2012):

a. Countries in which education is carried out after the appointment of a principal. This
procedure is practiced in Germany, France, and South Korea. In France, publicly funded
voluntary preparatory courses are organized by the regional school administration.

b. Countries where candidates are pre-qualified for the post of principal. This procedure is
practiced in Australia (Victoria), Canada (Ontario), and also in the USA (New York, California).
In Scotland, teachers must hold a Scottish Qualification for Headship (SQH), Postgraduate
Diploma in Educational Leadership and Management, or be involved in applied development
projects. These projects are conduct to gain managerial competence. Development programs are
developed by the senior officer through professional review and development discussions. These
programs include evaluating learning outcomes or providing feedback to students. The relevant
local authority (local education authority, e.g. sponsor) approves or rejects applicants after
reviewing.

In the state of Victoria of Austria, school principals must complete the Eleanor Davis
Leadership School Leadership or the main internship program. The goal of the Eleanor Davis School
Leadership program is; a) to acquire the skills required by the directorate and the basic skills necessary
to solve problems; b) to understand and know how to use education and leadership research, research
data, and reading materials as critical tools for school improvement; ¢) know how to articulate a clear
and compelling leadership vision for themselves and their school community; d) the position of
manager is applied with confidence. The management internship program consists of theoretical and
practical training. Selection criteria are; a) be a teacher with the potential to be a principal; b) trained
other teachers; c) has demonstrated a commitment to professional development; d) know how to
express the basic working principles and models of the field of education; e) be suitable for a
managerial position after the internship period. In addition, candidates must; a) have a valid
employment contract and work experience in the field of education for at least five years; b) be able to
complete a six-month internship; c) have the support of their school and the school community; d) be
ready to take the position of principal; e) be available to work for the next five years in public schools.

c. Various preparatory courses organized for those who want to pursue a managerial career.
These programs do not provide a managerial qualification, but they may affect employment
opportunities. This procedure is valid in Denmark, Norway, Sweden, the Netherlands, and New
Zealand.

In many countries, management training is provided before an appointment. In the Czech
Republic, France, Austria, Slovakia, and Sweden, school leaders can complete this training after a
certain period has elapsed after their appointment. The duration of management training is changed
across the countries. It can be one week (Romania) or, as in Malta, it can be the equivalent of 60
ECTS postgraduate credits. General modules include administration, team building, communication
and leadership skills, school development, and school laws. Some countries offer practical training
along with theoretical content. In Spain, the training program includes a theoretical course and an
internship. In Poland, these courses continue 210 hours and involve practical leadership. In the United
Kingdom, potential managers are encouraged to lead during training that includes at least nine days in
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another school with extended examples or cases (case study) and related school assignments. In
Hungary, from September 2012, all new school heads have had to participate in training for headship
(Eurydice, 2012; 2013).

There are three teacher training programs in Denmark; 1) Leerer til leder (“From the teacher to
the leader™); 2) Talent for Ledelse ("'Leadership Talent™), and 3) Wil jeg lederweien? ("Will | lead?").
The program for the Teacher to the Leader is intended for candidates for primary school teachers. The
program covers major topics such as instructional leadership and the educational management system
in general, school development and management, organizations and organizational culture,
characteristics of leading teachers, quality improvement, team leadership, development discussions,
personal leadership qualities, and links between school leadership and regional school policy. In the
program Leadership Talent, each candidate meets with a professional coach three times to assess their
leadership skills, in addition to consultation meetings. Purpose of the program Will | lead is to prepare
a personal profile for each candidate and assess their suitability for leadership positions, introduce
them to human resource management, conduct research on leadership issues in theory and practice,
and create peer groups for candidates. The latest practices in these countries do not have changes
(Taipale, 2012).

Most OECD countries highlight the importance of in-service training in the preparation and
education of managers (Beatriz, Deborah & Hunter, 2008). In some countries, national leadership
institutions have been established to train school principals on the job and provided them with the
necessary financial support (Eurydice, 2012; 2013). The training programs for school principals in
Germany are run by each region's pedagogical institute. For example, in the area of Bavyera, some
school principals receive formal preparatory training with a two-week workshop after starting work
(Aslan, 2009). The compulsory education program implemented in France is applied at the regional
level and continues throughout the academic year. Topics of the relevant program; primary school
program information and official program documents, school management information, school
management, school's relationship with the environment, leadership to teaching staff, community
relations, and society's impact on the school (Eurydice, 2010).

The Ontario Institute for Educational Research of Toronto University runs a core research-
based curriculum. Accordingly, the Educational Leadership and Management Program is divided into
the following areas: 1) building internal and external relationships, and developing people; 2) routing -
direction; 3) ensuring accountability; 4) curriculum management; 5) developing an organization or
school (Taipale, 2012). In the Ontario province of Canada, the Principal’s Qualification Program
(PQP) is applied. The program consists of 2 stages. It is intended for any teacher who wishes to
become a school principal and serves as an introduction to school leadership and management. The
second phase focuses on leadership and planning or program development. Candidates study more
deeply the theoretical and practical aspects of directorship (Ontario Principals’ Council, 2022). Both
sections contain 125 lecture hours.

The Australian Professional Standard for Principals sets out what principals are expected to
know, understand and do to achieve excellence in their work. It takes full account of the crucial
contribution made by principals in;

e raising student achievement at all levels and all stages
e promoting equity and excellence
e creating and sustaining the conditions under which quality teaching and learning thrive

o influencing, developing and delivering community expectations and government policy
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e contributing to the development of a 21st century education system at local, national and
international levels

The Standard is based on 3 leadership requirements:
e vision and values
o knowledge and understanding
e personal qualities and social and interpersonal skills
These requirements are enacted through the following 5 key professional practices:
¢ leading teaching and learning
o developing self and others
o leading improvement, innovation and change
o leading the management of the school
e engaging and working with the community

Aspirants to principal positions may wish to undertake the Bastow Institute of Educational
Leadership’s Unlocking Potential which is the Department’s principal preparation program for high
potential leaders. The program gives participants the opportunity to broaden their understanding of
professional practice areas aligned to the Standard. From 2017, participants will be awarded a
Graduate Certificate of Principal Preparation (Victoria) on successful completion of the program. This
formal qualification will be conferred by Monash University and will serve as a mark of excellence in
school leadership (Victoria's Department of Education and Training, 2022).

School practice is included in the seminars in France. The school principals who have
successfully passed the qualifying examination must attend to the school practice to overcome
candidates' lack of management experience before they become school principals. The first stage of
the seminar lasts 120 days. Within six months, candidates study at the academy for 4-6 weeks and
train at schools for about 12 weeks. In addition, they complete an internship with the company for 4-6
weeks (in management methods, budget, communication skills, meeting, personnel management, etc.)
and two weeks with local managers. The second phase of the workshop lasts 21 days and candidates
attend one or two-day courses during a two-year trial period when they are appointed as assistant
principals. For school principals who have completed a pre-service training program, in-service
training events are organized at the regional and national levels. Participation in these events is
optional. Among these activities, in addition to short-term training courses, there are practices such as
visiting other schools and educational institutions, sharing experiences, and using the experience of
others (Balyer & Giindiiz, 2011).

In Norway, candidates who become school principals have professional teaching experience,
the local authority determines all other requirements, including administrative experience and training
for headship (Eurydice, 2013). The professional coaching program for managers was designed to
develop the leadership abilities of leaders, management teams, and university groups. Its main goal
was to help leaders better understand themselves. In other words, it should help participants recognize
areas that need improvement and realize their leadership potential. Participants can choose from 3
learning options; 1) Individual managerial coaching; 2) Coaching of the individual manager and
leadership of the school team; 3) Individual manager and coaching colleagues (maximum 6
participants/groups). Participants could choose which program they will attend and access the program
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website. Reformed leadership education in Norway was based on a definition of competencies adapted
from Quinn's "cognitive map" (1996). In this model, leadership roles and competencies are considered
in the following eight sectors;

e Mentor: interaction, participation, and openness

o Facilitator: builds teams, uses common decision-making mechanisms, makes connections,
and manages conflicts.

e Monitoring: monitoring and documenting individual, group, and organizational
performance.

¢ Coordinator: organization of training and project management

¢ Administrator: vision, goal setting, implementation planning, allocation, and delegation of
responsibilities

e Producer: promotion of efficiency and effectiveness; manage time, workloads, and
resources

o Brokerage: increasing resources and influence, introducing new ideas and partners
¢ Innovator: champion of creativity and change, agent of change (Taipale, 2012).

The Norway launched a nationwide education programme in 2009 for newly appointed
principals; the goal was to improve the principals’ leadership skills and support national policies. The
National School Leadership Programme was built around five curriculum themes identified by the
Norwegian Minister of Education and Research: students’ learning, management and administration,
cooperation and organisation building, development and change and the leadership role (quoted from
Caspersen et al. by Vennebo & Aas, 2020). In the National School Leadership Programme, case-
based instruction and group coaching are used to influence practice and strengthen leadership skills
(Vennebo & Aas, 2020).

Education systems are more effective in delivering high-quality learning if they prioritize the
continuing professional development of school principals (CPD) as part of the system, or align it with
system improvement as a whole. When organizing programs related to the continuing professional
development of school principals, it may be necessary to solicit opinions and ideas from school
stakeholders and external organizations. Such actions can improve the quality of the program. The
prerequisites for action on the continuous professional development of an effective school leader are
organized as a group activity in which the school leader interacts with his peers, taking into account
the broader provisions of the CPD, closely related to the development needs of the school leader,
based on self-critical practice and regulation, focused on the development of the school (European
Commission, 2010).

In most European countries, continuing professional development is a professional
assignment. In Malta, newly appointed principals are required to complete a 6-day and a 60 ECTS
masters’ programme or course organized by the Directorate of Education during their first year of
service. Common modules include management, team building, communication and leadership skills,
school development, school law and organization. After the central education authorities regularly
invite them to train on education and new national initiatives. In addition, there are informal leadership
training programs, and Executive Board meetings, where the best practices and other networking
initiatives are shared (Eurydice, 2012; 2013). Some countries clearly define a practical component
besides the more theoretical content. In Spain, the training programme consists of a theoretical course
and an internship. In Poland, the specific qualification courses include 210 training hours, of which 26
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hours correspond to management practice. The National School Leadership Training Programme in
Sweden links theoretical knowledge to head teachers’ practical leadership role. In the United Kingdom
(England, Wales and Northern Ireland), the applicants for headship are encouraged by their line
manager to get involved in leadership during their training, which itself involves extended case studies
and related in-school assignments as well as a minimum of nine days’ placement in another school
(Eurydice, 2013).

Leadership training is provided to school principals in most countries. Appropriate leadership
training is organized in the form of 1) school management or school administrator training program,
2) teacher training program, and 3) instructional leadership training. Training programs for school
principals are organized according to the needs that arise today. In many countries, it is important to
include pedagogical guidance in the training of school principals. It can be seen that instructional
leadership is included in the training programs for school principals in many countries, although to a
lesser extent. Given the importance of instructional leadership in terms of school performance, teacher
performance, and best school outcomes, it is important to understand its inclusion in educational
programs (OECD, 2013).

Training and Development of School Principals in Turkey

Prospective school leaders were required to have professional teaching experience as well as
managerial experience in Turkey (Eurydice, 2013). Whereas in the Regulation on the Appointment of
Heads of Educational Institutions of the Ministry of National Education, published in the Official
Gazette (Resmi Gazete) of June 10, 2014, under the number 29026 in Turkey, it was stated that no
special managerial training is required to work as a school principal (Official Gazette, 2014). In other
words this regulation did not require any pre-service training of candidates, and there was no
mandatory pre-service training program that candidates for school principal were required to complete.
At the same time, article 4-(1) i) of the Regulation of the Ministry of National Education on the
Appointment and Relocation of Teachers, published in the Official Gazette of April 17, 2015, under
the number 29329, defined the management of the school as a task carried out under the second
responsibility (Official Gazette, 2015).

In 2018, Turkey made a policy change. MoNE published the 2023 Education Vision, which
included the following items about the education and development of school principals (MoNE, 2018);

e Horizontal and vertical career specialization areas will be structured for school principals.

e Graduate level vocational specialization programs will be opened for horizontal and vertical
career steps.

e Graduate level professional development programs will be designed to improve the general
and field-oriented skills of school principals.

e To continuously support the professional development of school principals face-to-face,
formal and/or distance education cooperations with universities and NGOs will be
implemented.

e Some in-service training activities for school principals will be separated from the
participation certification practice and transformed into accredited certificate programs
through universities.

e School management will be structured as a professional career field based on professional
expertise at the graduate level.
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Likewise, Turkey published a new regulation on the selection and training of school principals
in 2021. The regulation introduced a new condition for candidates in the form of a certificate in
educational administration (Official Gazette, 2021).

Pre-service education programs occupy a special place among the factors that reduce the
competence of school management. High professional performance principals who have sufficient
knowledge and skills in pre-service education and who have acquired competencies in the field of
school management are gaining weight. The need to hold an educational administration certificate
before the appointment required by the new Regulation in Turkey is pushing candidates to make an
additional effort and get a knowledge in educational management. Currently this education is issued as
a graduate course at the educational faculties of universities. Thus, this is the proper and correct
decision that can replace pre-service training or postgraduate educational degree. According to the
new regulation, Educational Management Certificate Program, will be prepared by the General
Directorate of Teacher Training and Development in the field of educational management and applied
within the scope of distance education and/or face-to-face education. Candidates who completed the
Educational Administration Certificate Program received the Certificate which is valid for eight years
from the year following the date of receipt (Official Gazette, 2021). Yet, as in some European
countries, this certificate can be also issued outside the university and the MoNE, provided by
academic experts in independent private institutions after training.

Though pre-service or in-service instructional leadership training of candidates which is
needed and implemented in almost all OECD countries and teaches principals to improve the quality
of instruction and teachers, improve the curriculum, and the academic achievement of the school is not
specified or not emphasized and included in the regulations and the exam topics in Turkey.

According to the OECD (2007) report, in-service training for school principals was limited in
Turkey. The advanced in-service training of school principals was carried out according to the training
program. The program had seminars that continue throughout the year on 29 different content
organized for school principals and their deputies. Among these workshops, those considered to be
directly related to school management are the following (MoNE, 2010);

e Seminar on leadership and entrepreneurship
e Training seminar on leadership

e Seminar on strategic planning

e Seminar on management education

e Seminar on management school

o Well innovative teachers

e Seminar on efficiency management

e Seminar "new approaches in management”
e Seminar on system ensures quality

e Seminar on approach to quality

e Seminar on management staff

e Seminar on standards for primary education institutions

e Seminar on intercultural tolerance
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o Seminar on the prevention of crime and violence in educational institutions
e Seminar on methods training projects
e Seminar on gender equality

In 2019, the "Professional Development Project of School Principals in the Context of
Inclusive Education™ was carried out in cooperation with the MoNE and UNICEF in Turkey. This
program was aimed to create a common vision and mission in school principals, be willing to
constantly improve and learn, and assume the leadership role in a successful inclusive school. In order
to organize trainings for school principals working in 81 provinces, the responsibility of the trainer
was given to 108 school principals who received the teaching courses on the established topics and
participated in the trainings. In 2020, the responsibility of the trainer was given to 184 school
principals at Istanbul Ziibeyde Hanim In-Service Training Institute. It was carried out in line with the
30-hour standard training program consisting of topics as (MoNE, 2022a);

e School Development and Management
e Community Based School Management
o Instructional Leadership

¢ Human Value Management

¢ Financial Resource Management

¢ Inclusive Education

This project was rewarding and relevant, creating a shared vision and mission for school
principals, inspiring a commitment to continuous improvement and learning, and to taking on a
leadership role in the school in the form of instructional leadership and school development topics.
However, to implement these features, school principals must be autonomous. An obstacle to this is
the fact that schools in Turkey have a centralized structure and that schools operate in accordance with
the instructions of the MoNE.

In 2022, a 120-hour workshop under the school principal development program (YOGEP) was
carried out for school principals across Turkey by General Directorate of Teacher Training and
Development. This program was aimed to increase and develop school principals’ vocational
knowledge and skills in coordination and participation with university academic staff and field experts
(MoNE, 2022b).

Conclusion, Discussion, and Recommendations

It can be seen, that in many developed countries, special attention is paid to principal leadership
and school development. In Australia, principals are expected to contribute to raising student
achievement at all levels and all stages, creating and sustaining the conditions under which quality
teaching and learning thrive, contribute to the development of a 21st-century education system at local,
national, and international levels. In Spain, besides, instructional leadership training program,
achievement of school quality is required (OECD, 2019). To achieve goals, candidates must take
effective pre-service and continuous leadership training. No policy, national or regional, can be effective
in the desired direction if the principals are not properly trained and supported.

Reports prepared by the Organization for Economic Co-operation and Development [OECD] for
strengthening school leadership highlight the criteria that school principals should have and the issues
involved in strengthening school leadership (Mulford, 2003). In most European countries (Belgium, the
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Czech Republic, Spain, France, Italy, Austria, Poland, Slovenia, Slovakia, and Liechtenstein) applicants
for the post of principal must work as teachers and receive special leadership training. The same is in the
United States (US), Canada, and Austria, in which the principal candidates are required to complete pre-
service or leadership training (Taipale, 2012). In Finland, candidates for school principals must also have
completed training in school leadership or management, or hold a certificate in educational
administration. In Lithuania, "leadership” and "management skills" are also in demand. It has been
highlighted that leadership development is associated with the selection and development of school
principals as an integral part of the school (Barber, Whelan & Clark, 2010).

The failure of educational management and school success depend on successful planning and
implementation. Strategies to improve the quality of education are often the result of ignorance of the
role of school leadership and failure to implement policies (UNICEF, 2007). We should be aware that,
the school leadership plays an important role in bringing about a radical change in education. Leadership
training, and instructional leadership of principals, have critical importance in terms of school, teacher,
and student success. As school leaders, school principals should be actively involved in policy
development (Pont, Nusche & Moorman, 2008), in improving the curriculum, quality of the school, and
teachers.

Regarding Turkey, in recent years, special attention has been paid to the training of school
principals in Turkey. The new regulation on the selection and training of school principals, introduced a
new condition in the form of a certificate in educational administration (Official Gazette, 2021). Though
pre-service or in-service instructional leadership training of candidates which is needed and implemented
in almost all OECD countries and teaches principals to improve the quality of instruction and teachers, to
improve the curriculum, and the academic achievement of the school is not specified or not emphasized
and included in the regulations and exam topics. Moreover, there is no special or comprehensive
leadership training, policy, or regulation on leadership in Turkey. It’s provided by the advanced in-
service seminars or workshops, as one part of different content. In these seminars, one or two topics are
included the leadership subject in the form seminar on leadership and entrepreneurship, and a training
seminar on leadership (MoNE, 2010). It can be seen that instructional leadership is included in the
training programs of school principals in many countries, although to a lesser extent. Given the
importance of instructional leadership, and pedagogical guidance in the training of school principals in
terms of school performance, teacher performance, and best school outcomes, it is important to
understand its inclusion in educational or training programs (OECD, 2013). Leadership training of
principals must be organized as comprehensive and continuous training programs.

The ‘Professional Development Project of School Principals in the Context of Inclusive
Education’ provided by the MONE and UNICEF (MoNE, 2022a), was rewarding and relevant, creating a
shared vision and mission for school principals, inspiring a commitment to continuous improvement and
learning, and to taking on a leadership role in the school in the form of instructional leadership and
school development. The ‘School Development and Management, ‘Community Based School
Management’, and ‘Instructional Leadership’ topics are the main subjects to which it should be given
attention. Yet, to implement these features, school principals must be autonomous in Turkey.

Improving the quality of the school is the main issue and necessary condition. For this, school
management must be able to act freely or be autonomous. The ability of the school principal to
demonstrate effective behavior in school management and to demonstrate leadership in teaching is
related to the autonomy of the school management. According to a report by Eurydice (2007), on school
authorization reforms, the decentralization of schools in European countries spread rapidly. School
management that adopts an autonomous school structure and characteristics of instructional leadership
claim to improve the quality of education. According to the PISA results, schools with higher efficiency
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were found to have more autonomy in their work to improve systems. For example, the Netherlands,
Korea, and other similar countries have school systems that have more responsibility for developing
student discipline policies, setting student assessment policies, approving student enrollment, selecting
textbooks used, and studying selected textbooks (OECD, 2015).

School principals associated with a central structure devote more time to bureaucratic tasks than
to leadership responsibilities (Griffin, 1994). The central structure limits the school principals’ influence
and authority. Those who are given the freedom to think and initiate and the freedom to implement them,
have the potential to create ideas and innovate. There are fundamental dilemmas such as over-
centralization, lack of authority, and inadequacy of school management in Turkey (Political, Economic,
and Social Research Foundation [SETA], 2019). The system of centralized government in Turkey is an
effective factor in maintaining centralism in the management of education. This model creates an
obstacle in transferring the data of modern educational management and management science to practice
in the field of education management and does not allow for local control (Korkmaz, 2005). In this
context, the issue of school autonomy can be considered. Schools should be restructured and must
become more independent, responsible, and accountable institutions.

According to 2008 TALIS data in Turkey, school principals tend to follow guidance rather than
instructional leadership (OECD, 2013). There are many studies on this topic in Turkey, stating that
school principals are too dependent on a centralized structure and are only executors of the system
(Karatepe, 2016), and rarely fulfill their leadership roles in teaching (Giimiis & Akgaoglu, 2013). This
can be considered a standard process or fact under the central management of the school. In a
bureaucratic and hierarchical education system, school principals are generally interested in managerial
roles but can’t directly intervene in the school curriculum and teacher development. The fact, that
schools in Turkey have a centralized structure and operate under the instructions of the central
management, it’s impossible for principals to implement the leadership behavior and to make a
contribution to the school curriculum and teacher development or school development. In this sense,
school principals can be given autonomy to promote their leadership potential, express their opinions,
and make changes to the curriculum, class hours, course topics, course content, and teacher development
jointly and mutually with school stakeholders. The school principal must have a chance to influence the
educational process, be able to act freely in the definition and implementation of the educational program
and instructional methods, and identify the needs of students in cooperation with teachers. They must
spend their time and energy working towards the academic strengthening of the school and stakeholders.

It is necessary to reconsider the fact, that position of principal is not a specialization in Turkey.
Items to address this issue have been identified in Turkey’s 2023 Education Vision (MoNE, 2018).
Where it is stated as ‘horizontal and vertical career specialization areas will be structured for school
principals’, ‘graduate level vocational specialization programs will be opened for horizontal and vertical
career steps, ‘school management will be structured as a professional career field based on professional
expertise at the graduate level’. To date, except for the certificate of educational administration, this
practice has not yet been implemented.

It is needed to define the role of the school principal, raise the status, responsibilities, and
accountability, and support people with leadership qualities, to improve school and learning efficiency in
Turkey. The successful school leader should have a vision, understand and develop people, rebuild the
organization, and manage the educational program (Leithwood, Harris & Hopkins, 2008). Developing
educational policies, lead, improve education, provide research to facilitate learning, conduct research to
increase success, provide teacher training and professional development (Balyer & Giindiiz, 2011),
promote student development and success, ensure school planning and development, create or develop a
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school culture, demonstrate leadership in learning (Bartoletti & Connelly, 2013). Accordingly, high-
performing school principals should have the characteristics of transformational leadership, share
leadership, apply strategic thinking and planning to achieve school goals, and see themselves as coaches
and developers in building the potential of others (Barber, Whelan & Clark, 2010; Cohen, 2015).

In short, it can be seen, that a significant difference between Turkey and successful school
systems is in the school principals' training in the form of; leadership training (managerial leadership,
instructional leadership), pedagogical guidance, and school autonomy as a management system. In the
countries in which school management and leadership are developed, school structures have an
autonomous characteristic. Candidates for school management have in-depth professional knowledge
and experience, school development, school management, and instructional leadership skills to improve
teacher efficacy and student achievement. School structure and training programs for school principals
should be organized according to the needs that arise today in Turkey. In this sense, the issue of school
autonomy should be considered in Turkey. Schools can be restructured and must become more
independent, responsible, and accountable institutions. Some strategies can be developed and
incorporated into education and training policy of school principals, such as; organizing content that
enhances managerial and leadership skills in educational programs, revealing pedagogical leadership,
and developing strategic thinking (Jensen, Hunter, Lambert & Clark, 2015), organizing practical training
programs (Beatriz, Deborah & Hunter, 2008; Matthews, Moorman & Nusche, 2007), expanding
knowledge and skills for effective school management, organizing pre-service and in-service and
continuing leadership training, benefiting from various public and private institutions to improve the
quality of education, creating opportunities and reducing possible obstacles for the professional
development of school principals, providing and improving opportunities for school principals to use
their instructional leadership characteristics (Schleicher, 2015), increasing the responsibilities,
accountability of school principals, provide an autonomy of school principals, reconsidering the
specialization of principalship.

This study is considered important as it can provide information and suggestions on the selection
and training of school principals to all stakeholders, and education administrators, can be useful to
policymakers in terms of identifying existing problems and developing new policies and can contribute
to the literature. This study argues that, for a better outcome in education, it is necessary to reconsider the
issue of the central structure of schools, the autonomy of school principals, and the problems of
continuous leadership training that is lacking in the system or policy.

A summary of policy recommendations for this section is provided in the table below.

Table 1. School principal selection and training policy

TURKEY POLICY TO BE DEVELOPED

Need to provide a vocational and pre-service training

Need to provide a training programs in management and leadership
Programs should focus on instructional leadership

Training or development programs should be based on the latest
developments, research results, the practice of educational theory, and
educational policy with an emphasis on leadership.

School principal training

Master's degree

Pre-service training

Managerial, leadership qualities definition
Managerial, leadership training

Selection requirements for school

principal

Regularly informing school principals and stakeholders about the latest
developments (national and international) and practices in the field of
professional development education, the exchange of information and practical experiments, the
constant association to find solutions to current problems of school and
education, and the standardization of these activities

Standardized continuing

program
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School principal's evaluation by goverment
Evaluation of school performance
Principals’ quality review (every year)
Stakeholders' feedback

Continuing the duties of a school

principal

Redefining the roles and competencies of school principals

Reconsider the principal specialization

Emphasize the importance and development of managerial and educational
leadership

Increasing responsibility, accountability of school, principal and
stakeholders

Provide school autonomy

Provide principal autonomy

Provide flexibility of curriculum and subjects

Education and training at the university and beyond

Education and administrative

System in the training of school

principals
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MASLOW’UN iHTiYACLAR HiYERARSIiSi ACISINDAN GUNUMUZ OGRENCI
THTIYACLARININ INCELENMESI

Adnan Menderes AYDIN?
0z
Abraham Maslow’un kesfettigi ihtiyaclar hiyerarsisi kuramu iizerinden uzun seneler ge¢mistir. Gegen zaman igerisinde
degisen ekonomik ve teknolojik gelismelerin dgrenci gereksinimlerine etkisinin belirlenmesi, egitim-6gretim faaliyetlerinin
gelismesi ve 0grenci basarisinin artmast agisindan biiyliik 6nem arz etmektedir. Egitimciler ve egitim yoneticileri, degisen
Ogrenci ihtiyaglarini belirlemeli ve bu ihtiyaglarin kargilanmasi i¢in uygun ortamlart hazirlamalidir. Bu agidan, Maslow’un
gelistirmis oldugu ihtiyaclar hiyerarsisi kuraminda ortaya atilan bireye 6zgii ihtiyaglarin 6grenci agisindan da incelenmesi
gerekmektedir. S6z konusu gereklilikten yola ¢ikarak bu ¢alismada, giiniimiiz 6grenci gereksinimleri, egitimcilerin ve egitim
yoneticilerinin bu gereksinimleri karsilamak igin neler yapmasi gerektigi Maslow’un ihtiyaglar hiyerarsisi kurami agisindan
incelenmistir. Aragtirmada egitimciler ve egitim yoneticileri tarafindan gereksinimleri karsilanan 6grencilerin ihtiyaclar
hiyerarsisi basamaklarinda daha yukar1 ¢ikabilecegi 6ngoriilmiis, teknolojik gelismelerin 6grenci ihtiyaglarini nasil etkiledigi
ihtiyaglar hiyerarsisi kurami 6zelinde tartigilmigtir. Arastirma sonucunda teknoloji gelisiminin ihtiyaglar hiyerargisindeki
basat ihtiyaglarin karsilanma seklini etkiledigi sdylenebilir.
Anahtar Kelimeler: Ihtiyaglar Hiyerarsisi, Maslow, Ogrenci Ihtiyaclari, Teknoloji.

Examination of Today’s Student Needs in Terms of Maslow's Hierarchy of Needs

Abstract

It has been many years since Abraham Maslow discovered the hierarchy of needs theory. Determining the impact of the
changing economic and technological developments on student needs over time is of great importance in terms of improving
educational activities and increasing student success. Educators and education administrators should determine changing
student needs and prepare appropriate environment to meet these needs. In this respect, it is of great importance to examine
the individual needs, which are put forward in the hierarchy of needs theory developed by Maslow, from the point of view of
the student. Based on this requirement in this study, today's student needs, what teachers and school administrators should do
to meet these needs have been examined in terms of Maslow's hierarchy of needs theory. In this research, it was predicted
that students whose needs are met by the educators and education administrators can move up the hierarchy of needs, and
how technological developments affect students' needs has been discussed in terms of the hierarchy of needs theory. It can be
said that technology development affects the way the dominant needs in the hierarchy of needs are met.

Keywords: Hierarchy of Needs, Maslow, Student Needs, Technology.
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Giris

Ogrenmeyi etkileyen cesitli faktdrler bulunmaktadir. Bu faktérlerin belirlenmesi ve kontrol

altina alinabilmesi i¢in mevcut ihtiyaclarin incelenmesi ve degerlendirilmesi gerekmektedir. Thtiyaglar
karsilandik¢a yeni ihtiyaclar ortaya c¢ikacagi, basari, tatmin, motivasyon ve giidillenme diizeyinin
artacag diisiiniilmektedir (Akbaba, 2006). ihtiyaglarm &nemli alanlari etkilemesi, farkli goriislerin
ortaya ¢ikmasina neden olmustur. Bu goriislerden en 6nemlilerinden biri Abraham Maslow’un (1943)
ortaya attigi ihtiyaglar hiyerarsisi kuramidir. Kuramda ihtiyaglar siniflandirmigs ve bu ihtiyaglarin

belirli bir hiyerarsi igerinde oldugu 6ne siiriilmiistiir. Ona gore insan davraniglari dogrudan ve dolayh
olarak ihtiyaglari ile iligkilidir.

Maslow, ihtiyaglart ilk etapta bes asamada incelemistir. Bunlar; hava, su, yemek, barinak,
uyku, giyim gibi fizyolojik ihtiyaclar; kisisel giivenlik, hukuk, istikrarlilik, miilkiyet giivenligi gibi
giivenlik ihtiyaglari; arkadaglik, samimiyet, giiven, sevgi ve ask gibi sevme ve ait olma ihtiyaglari;
saygl ve sohret gibi 6zsaygi ihtiyaglari; kisisel potansiyelin farkina varma, kisisel gelisimi arama gibi
kendini gerceklestirme ihtiyaglarindan olusmaktadir. Maslow, daha Oncede belirttigi gibi, insan
ihtiyaclarmin hiyerarsi i¢inde oldugunu dile getirmektedir (Maslow, 1987).

KENDINI
GERCEKLESTIRME:
Kisisel potansiyelin
farkina varma, kisisel
gelisimi arama

SAYG
Saygi IHTIVACLARI:
Ihtiyaclan Sayg), 8zsaygL,
sohret, lin

i SEVGI- AIT OLMA
i?vgl' IHTIYACLARI:
E It_o ma Arkadaglk, samimiyet,
lhtiyaclan giiven, sevgi ve ask

Giivenlik @ GUVENLIK IHTIYAGLARI:

ihti 1 Kisisel glivenlik, hukuk,
tiyaclari istikrarilik, miilkiyet giivenligi,

FIZYOLOJIK IHTIYACLAR:

FiZYOIOjik Hava, su, yemek, barinak, uyku,

lhtiyvaclar giyim,bosaltim, sicaklik,
vag cinsellik

Sekil 1. Maslow ‘un ihtiyaglar hiyerarsisi

Ihtiyaglar hiyerarsisine gore bir diizeydeki ihtiyaglar karsilanmadan daha iist diizeydeki
ihtiyaglara gecis yapilamaz. Ancak {iist diizedeki ihtiyaclara ulasabilmek icin alt diizeyde bulunan
ihtiyaglarin tamaminin karsilanmasina gerek yoktur (Ciiceloglu, 2006). Maslow ilk kez 1943 yilinda
duyurdugu bes asamali ihtiyaglar hiyerarsisi modelini sonraki yillarda giincellemistir (Maslow, 1943;
Maslow, 1987).
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Diger kuramcilarin ihtiyag konusuna bakis agilarina bakildiginda, Freud bireylerin temel
ihtiyaclarinin doyurulmasi gerektigini sdylemektedir. Ona goére temel ihtiyaglar kisilerin geligsimini
dogrudan etkilemektedir. Guthrie’ye gore ise bireyin 6grenmeye gereksinim duymasi ve onu ihtiyag
olarak gdrmesi, bireyin bu gereksinimleri karsilayincaya kadar ogrenme cabasini siirdiirecegini
gostermektedir. Hull’a gore bireyde ihtiyag hissi olustugunda organizma ihtiyaci giderecek tepkiler
vermeye baglar. Bu tepkiler dogustan getirilmistir. S6z konusu tepkiler ihtiyaclar karsilamada yetersiz
kaliyor ise o zaman 6grenme gerekmektedir (Senemoglu, 2020, ss. 78-183). Abraham Maslow ise
insan ihtiyaclarini agiklamak iizere bir Ihtiyaclar Hiyerarsisi Kuramini gelistirmistir (Maslow, 1943).

Ihtiyaclar Hiyerarsisi Kuraminda belirtilen gereksinimler igerisinde dgrenen ile ilgili faktorlere
bakildiginda genel uyarilmighik hali ve giidilenme diizeyi ihtiyaglar karsilandikga
diizenlenebilmektedir. Genel uyarilmiglik hali, bireyin digaridan gelen uyaricilar1 alma derecesi olarak
tanimlanmaktadir. Cevreden ¢ok az uyar1 alan 6grencinin genel uyarilmislik hali diisiiktiir. Egitimciler
ve egitim yoneticileri genel uyarilmislik diizeyini ¢esitli uyaranlar1 ve gevresel faktorleri diizenleyerek
dengelemelidirler. Genel uyarilmislik hali ile baglantili olan giidiilenme diizeyini agiklayabilmek igin
ise oncelikle giidii kavrami agiklanmalidir. Bacanli’ya (2021) gore giidii, organizmay1 harekete gegiren
durumdur. Giidiiler bir kez ortaya ¢ikip doyurulduklar1 zaman tamamen ortadan kalkmazlar, bir siire
sonra yeniden ortaya ¢ikarlar. Buna giidiilerin dongiisel olma 6zelligi denir. Buna gore, giidii dongiisii
su sekilde meydana gelir:

A. Ihtiyacin hissedilmesi

B. Ihtiyaci gidermeye yonelik davranis

C. Ihtiyacin giderilmesi (rahatlama)

<

ihtiyacin ihtiyaci Ihtiyacin
hissedilmesi gidermeye yonelik davranis giderilmesi (rahatlama)

< Guduler tekrar ortaya cikabilirler. <

Sekil 2. Giidii dongiisii

Ihtiyacin hissedilmesi asamasinda, organizma yoksunluk hisseder ve bunu ihtiya¢ olarak goriir.
Olusan ihtiyag hali organizmay1 harekete gegirir ve birey olusan gereksinimi karsilamak i¢in davranis
gerceklestirir. Ihtiyag giderilirse birey iiciincii asama olan ihtiyacin giderilmesi yani rahatlama
evresine girer. Gudiiler tatmin edildikten sonra ihtiya¢ halinde tekrar ortaya ¢ikabildigi i¢in rahatlama
evresi son agsama olarak goriilmemelidir (Bacanli, 2021). Organizmada meydana gelen bu fiziksel ve
psikolojik ihtiyaglar Maslow’un ihtiyaglar hiyerarsisinde belirttigi yeme, i¢cme, giivenlik, sevgi, saygi,
ait olma gibi gereksinimlerden olusmaktadir (Maslow, 1987). Giidiilenmeyi en ¢ok etkileyen 6grenme
cevresinden gelen kaynaklar ise egitimciler ve ebeveyn hedefleri, sinifin hedef yapisi, pekistire¢ 6diil
ve ceza sistemleri, 6grenciden egitimcilerin beklentileri olarak goriilmektedir (Ulusoy, 2020).

Ogrenciler i¢in okul igi ve okul dist cesitli faktdrlerin giidiilemeyi etkiledigi sdylenebilir. Atdlye,
laboratuvar ve 6grenme hizmetlerine ulasmada yasanan sikintilar, dgrencilerin 6grenim gordiikleri
okullardaki diizglin 1sinmayan, giriltilii sartlara sahip Ogrenme ortamlari, Ogrenci ailelerinin
eckonomik durumlari ve ekonomik yetersizlikten dolayr ders ara¢ gereglerine ulasamamalari
ogrenmeye giidiilenme ihtiyacim1 olumsuz etkilemektedir. Bu ihtiyaglart giderilmeyen &grencilerin
olumsuz davraniglar sergileyecegi asikardir. Olumsuz davranislar sergileyen 6grencilerin rahatsiz edici
davraniglar1 egitimcileri de olumsuz etkilemektedir (Crudup, 2020).
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Abraham Maslow (1943) ihtiyag hiyerarsisi kuramini ortaya atmasinin tizerinden uzun seneler
gecmistir. Gegen zaman igerisinde bu kuram farkli alanlarda kullanilmistir. Bu alanlar arasinda egitim,
is diinyasi, yetiskin egitimi, sosyoloji ve psikoloji gibi alanlar bulunmaktadir (Benson ve Dundis,
2003). Nitekim teknoloji ve ekonominin gelismesi ve degismesi ile etkilenen alanlarin oldugu
agikardir. Bu alanlardan biri de egitimdir (Gonil, 2001). Egitim, degisim ve ihtiya¢ kavramlari
dogrudan iligkilidir. Degisim olmadan bir egitim kurumunun paydaslarinin, ozellikle aile ve
ogrencilerin ihtiya¢ ve beklentilerine cevap vermesi miimkiin gériinmemektedir (Colakoglu, 2005).

Degisimin ve teknolojinin ihtiyaclar etkileyip etkilemedigi, etkilenen ihtiyaclar var ise bunlart
karsilama konusunda neler yapilmasi gerektigi tartismali bir konudur. Ayrica yine farkli bir makalede
teknolojinin getirdigi degisim ve ihtiyag iligkisi soyle tartisilmigtir: “Cep telefonu bir ihtiyag midir?
Temel bir ihtiyag midir? Abraham Maslow en son ¢ikan cihazi zorunlu bir ihtiya¢ olarak goriir
miiydii? Ya da McDonalds'ta gozlemledigi oOgrencilerin karsi karsiya otururken birbirleriyle
mesajlagsmak suretiyle kurduklar: asgari etkilesimle alay mi ederdi?” (Shaughnessy vd., 2018, s. 6).
Ihtiyaclar hiyerarsisi kuramini 6grenci 6zelinde farkli alanlarda inceleyen makaleler mevcuttur. Bu
makalelerde temel ihtiyaclar, gida giivencesi, teknoloji, sinif yonetimi gibi spesifik konularin iizerinde
durulmus hiyerarsinin geneli ele alinmamistir (Adeyemo, 2012; Cady, 2014; Ismail vd., 2017,
Shaughnessy vd., 2018). Su ana kadar anlatilan konular igerisinde 6grenmeyi etkileyen ¢esitli faktorler
ve Maslow hiyerarsisi kuramina gore bireylerin ihtiyaglart bulunmaktadir. Buradan hareketle
arastirmada belirtilen ihtiyaglar 6grenci acgisindan detayli bir sekilde incelenerek bazi sonuclara
ulasilmaya calisilmistir.

Amac¢

Bu c¢alisma, Maslow’un ihtiyaglar hiyerarsisine gore Ogrenci ihtiyaglarinin incelenmesi,
teknolojinin bu ihtiyaglar etkileyip etkilemediginin tartisilmasi, egitimcilerin ve egitim yoneticilerinin
bu ihtiyaglar1 belirlemede ve karsilamada neler yapabilecegi amaglanmigtir. S6z konusu amag
dogrultusunda asagidaki sorulara ¢dziim aranacaktir:

e Ihtiyaclar hiyerarsisindeki gereksinimler dgrenci acisindan incelendiginde ne gibi sonuglar
¢ikmaktadir?

e Teknolojik gelismeler, ihtiyaglar hiyerarsisindeki basat ihtiyaglart ve Ogrenci ihtiyaglarini
etkilemis midir?

e Bu ihtiyaglar1 karsilamak i¢in egitim ve egitim yoneticileri glinlimiiz sartlarinda neler
yapmalidir?

Yontem

Bu aragtirma, konular ile ilgili yayinlarin taranmasi ve incelenmesi yoluyla gergeklesmistir.
S6z konusu islemlerde dokiiman analizinin 6zellikleri dikkate alinmigtir. Dokiiman analizi, gesitli
belgelerin toplanmasi, gozden gecirilmesi, sorgulanmasi ve analizi, aragtirma verilerinin birincil
kaynagi olarak metinleri incelemek olarak goriilebilir (O'leary, 2004, s. 177; Ozkan, 2019, s. 2). Yani
genel anlamda, aragtirma verilerinin birincil kaynagi olarak gesitli dokiimanlarin toplanmasi, gézden
gecirilmesi, sorgulanmasi ve analizi olarak tanimlanabilen bilimsel bir arastirma yontemidir. Bu
yontem, alanyazinda ¢ogunlukla diger arastirma yontemlerinin tamamlayicisi olarak hizmet ederken,
tek basina bir yontem olarak da kullanilmaktadir. Arastirma esnasinda verilerin toplanmasi icin YOK
Ulusal Tez merkezi, Google Akademik ve Dergipark veri tabanlari kullanilmigtir. Bunun yaninda
Ihtiyaglar hiyerarsisi kapsaminda yaymlanmis olan tez, makale ve bildiriler arastirilmistir. Yapilan
taramalarda “ihtiyaclar hiyerarsisi” , “Maslow” , “6grenci ihtiyaglar1”, “teknoloji ve ihtiyaglar” anahtar
kelimeleri kullanilmistir. Anahtar kelimeler kullanilarak yapilan aramalarda elde edilen ¢alismalar
incelenmis, konu kapsamina eklenmesi miimkiin olan 6 tez, 64 makale, 1 bildiri bulunmustur. Yapilan
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degerlendirmeler ile 71 calisma ihtiyaglar hiyerarsisi, 6grenci ihtiyaglari ve teknoloji konulariyla
iliskileri alt basliklarda incelenmistir.

Bulgular

Makalenin bu kisminda, oncelikle yapilan literatiir taramasi sonucunda elde edilen bilgiler
sunulmus, 6grenci gereksinimleri farkli agilardan ele alinmig ve bunlar ihtiyaglar hiyerarsisi agisindan
incelenmistir.

e Aragtirmada kapsaminda incelenen g¢aligmalarin alt bagliklara ve disiplinlere gore dagilimu
Sekil 3’te sunulmustur. Arastirmada incelenen veriler igerisinde ihtiyaglar hiyerarsisindeki
bireysel ihtiyaglar ile 6grenci gereksinimleri arasinda benzerlikler oldugu goriilmiistiir.

Kendini
Gergeklestirme

Saygl
ihtlyggﬁnrl

Sevgi Ait Olma
Ihtiyaclar

Fizyolojik
Ihtiyaciar

ihtiyaciar
Hiyerarsisi

Sekil 3. Alt bashklara gore dagilim

e Teknoloji ve aile 6gelerini ihtiyaglar 6zelinde dolayli veya dogrudan inceleyen arastirmalar
Sekil 4’te sunulmustur. ilgili makaleler bir arada incelenerek alanyazina dayali bilgiler
verilmistir. Bu bilgilerden yola c¢ikilarak teknolojik gelismelerin ihtiyaclar hiyerarsisindeki bagat
ihtiyaglar etkileyip etkilemedigi tartisilmistir. Teknolojik gelismelerin ve egitim alaninda yapilan
basit olarak goriilebilecek farkli diizenlemelerin 6grenci ihtiyaglarini etkileyebilecegi sdylenebilir.

y6l el _i
Sosyal Medya

ihtiyvoglan

Sekil 4. Teknoloji, sosyal medya ve aile-ogrenci ihtivaglarina gore dagilim
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e Konu ozelinde incelenen alt basliklar ve ihtiyaclar neticesinde egitimciler ve egitim
yoOneticilerine sonug bdliimiinde bazi tavsiyelerde bulunulmustur.

Aile ve Teknolojik Gelismelerin Ogrenci Thtiyaclarina Etkisi

Aileler, ihtiyaglar hiyerarsisi sistemindeki her bir ihtiyacin karsilanmasinda ogrencileri
desteklemelidir. Aile 6gesi ihtiyaglar etkiledigi kadar Ogrencilerin basarilarimi da etkilemektedir.
Yapilan calismalar, ailelerinden destek goren Ogrencilerin destek gérmeyenlere gore daha basaril
oldugunu ortaya koymustur (Hasan, 2008). Ayrica Ogrenciler arasinda yapilan bir arastirmada
Ogrenciler, Maslow hiyerarsisinin fizyolojik, gilivenlik, ait olma ve saygt ihtiyaglarinin
karsilanmasinda sosyal destek sistemi olarak en ¢ok aileyi gormektedirler (Diigiinceli vd., 2020). Fakat
teknoloji konusunda &grenciler ve aileleri farkl goriiglerdedir.

Ogrenciler ailelerinin aksine sosyal medyay: zararli olarak gormemekte, kendilerini daha
Ozgiir ve sosyal hissetmektedirler (Ercetin ve Mentese, 2012). Teknolojinin gelismesiyle bireylerin
kendi aralarinda ve sosyal ¢evrede oynadigi gergek oyunlarin yerini artik ¢evrimigi oyunlarin aldigi
bilinmektedir. Ayn1 etki sosyal medya platformlarina da yansimis ve bireylerin sosyal statiisii, sosyal
medya platformlarindaki arkadas sayilari ile Olgiilmeye baglanmustir (Shaughnessy vd., 2018).
Ogrencilerin paylastigi fotograflarin ve videolarin begenilme sayilari, yapilan yorumlar, siber
zorbaliga maruz kalma olasiligi, yani sosyal medya platformlar1 ve g¢evrimici ortamlar bireylerin
giivenlik, ait olma, sayginlik ve kendini gerceklestirme ihtiyaglarini etkilemektedir. Cevrimigi ve
sosyal platformlarin gelismesi ve olumsuz 6gelere dgrencinin ulagsmasinin kolaylasmasi 6grencileri
olumsuz etkileyebilmektedir. Sosyal medya iizerinden benimsenen olumsuz davranislar ve bu olumsuz
davranislarin  olusturdugu yeni ihtiyaglarin dogmast yine gilinlimiiz teknolojik gelismelerinin
dezavantajli yonidiir. Nitekim sosyal medya iizerinden yapilan ve giilerek karsilanan bir akran
zorbalig1 Ogrencileri etkileyebilir ve giivenlik, sevgi ihtiyacim tehdit edebilir. Sosyal medya ve
teknoloji gelisiminin olumlu ydnlerine bakildiginda, bu uygulamalarin sosyal iletisimi arttirdigi
goriilmistiir. Bu kapsamda siif Whatsapp gruplari ile alakali yapilan ¢alismada 6grencilerin kolay
erigimi, kisisel gizliligi koruma kabiliyeti, iletisim bi¢imi olarak uygulamayla ilgili olumlu goriisleri
oldugu belirlenmistir (Rosenberg ve Asterhan, 2018). Yine ayni uygulama ile alakali 6grencilerin sinif
ici iletisimi gelistirmek i¢in simf Whatsapp gruplarina dahil olmalart olumlu sonuglar ortaya
koymustur (Najafi ve Tridane, 2015). Teknolojinin egitim alaminda etkiledigi alanlardan biri de
kiitiiphanelerdir. Onal’a gore okul kiitiiphaneleri igin yiiksek hizli bilgi iletisim teknolojilerinin
altyapis1 saglanmali, elektronik gazete, tez, kitap, gibi uygulamalar desteklenmelidir (Onal, 2015).
Gorildigii tzere teknolojik gelismeler farkli alanlari etkilemektedir. Bu etkiler ihtiyaglar
hiyerarsisindeki gereksinimler 6zelinde ayr1 ayri incelenecektir.

Ogrenci Acisindan Fizyolojik Thtiyaclar

Yemek, giivenlik, sevgi ve saygidan yoksun bir kisi muhtemelen diger her seyden daha fazla
yemegi arzular (Maslow, 1987). Ihtiyaglar hiyerarsisinin en alt basamagi olan fizyolojik ihtiyaglar
yeme, igme, giyinme, barinma, uyku gibi ihtiyaglardan olusmaktadir. Bireyde oldugu gibi 6grenci
acisindan bu ihtiyaglara bakildiginda, fizyolojik ihtiyaclardan yoksun ogrencilerin hiyerarside bir st
basamaga ¢ikmasi beklenemez. Fizyolojik ihtiyaglar 6grenme diizeyini de etkilemektedir. Tollman’a
gore fizyolojik ihtiyaglar1 giderildigi 6l¢iide 6grenciler 6grenme gabasini siirdiirmeye devam edecektir
(Senemoglu, 2020). Bu durum giidii dongiisiine benzetilebilir. Okulda yeme, igme gibi ihtiyaglarin
kargilanmasi fizyolojik ihtiyaclarin yalnizca belli kismini doyurmaktadir. Bu ihtiyaglarin diginda
okulun fiziki yapisi, 1sitma ve sogutma imkéanlari, giiriilti durumu da Ogrenci ihtiyaclart veya
ogrencileri etkileyen dis faktorler olarak goriilebilir. Giriiltili ortamlar 6grenmeyi olumsuz
etkilemektedir (Tiizel, 2013). Smif i¢i aydinlatma faktorii de 6grenmeyi ve Ggrencilerin akademik
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basarilarint dogrudan etkilemektedir (Gilavand vd., 2016). Ayrica yapilan calismalarda 6grenmeyi
etkileyen en olumsuz faktorlerin dis faktorler oldugu belirlenmistir (Seven ve Engin, 2008). Bu
gereksinimler disinda yine sinifin ve okulun fiziksel yapist ve cevresi fizyolojik ihtiyaclar
karsilamada etkili olabilir. Sinifin 1sinma ve sogutma sorununun olmasi, havalandirma sisteminde
sikintilar olmasi, 6gle arasi siiresi, kantin ve ¢evredeki yiyecek tesisleri ve marketler, ailelerin
ekonomik durumu gibi unsurlarin fizyolojik ihtiyaglar agisindan incelenmesi ve degerlendirilmesi
gerekmektedir.

Sosyal ¢evreden uzak kaldiginda 6grenciler, zaman gecirme araci olarak sosyal medyayi tercih
etmektedirler (Baz, 2018). Olusan bu durum &grencilerin geg saatlere kadar telefon basinda zaman
gecirmesine neden olabilmektedir. Bunun yaninda giiniimiizde teknoloji ile birlikte hazir tiiketimin
artmastyla icilen ve yenilen besinlerin uyku problemini arttirdigi gézlemlenmistir. Yapilan caligmalar,
Ogrencilerin derste uyuklamasi1 veya uyku ihtiyaci hissetmesinin, uyku kalitelerinin k&tii olmasinin
yan sira kafeinli igecekleri tiiketmesiyle ilgili oldugunu sdylemektedir (Aysan vd., 2014). Ders
esnasinda uyuyan veya uyuklayan dgrencinin dersi diizgiin takip ederek sinif i¢i etkinliklere katilmasi
beklenemez.

Okullar, saglikli bir yasam i¢in, yalnizca egitimin gelistirilmesi degil, beslenme ve fiziksel
aktivite konularinda da olumlu degisikliklerin yapilabilecegi, gelistirilebilecegi ortamlardir
(Garipagaoglu ve Ozgiines, 2008). Ogrencilere verilen beslenme programlarmimn &grencilerin
akademik basarisini arttirdig1 diistiniilmektedir (Yabanci, 2011). Teknolojinin gelisimi ile beslenme
veya diyet programlarina 6grenciler kolay ulasabilmektedirler. Bunun yaninda hizl tiiketim, hazir
tiiketim gibi yiyecekler 6grenci sagligin1 olumsuz etkileyebilmektedir (Selimoglu vd., 2018) . Nitekim
ailelerin okul kantininde satilan yiyeceklerin giivenirligini uygun bulma oranlar1 disiiktiir (Akcay ve
Yildirimlar, 2018). Ayrica kantindeki yiyeceklerin ekonomik agidan pahali olmasi, doyurucu
olmamasi gibi sebepler 6grencilerin okuldan kagma gerekceleri arasinda sayilmistir (Kabapinar ve
Giimiigsoy, 2019). Yani fizyolojik ihtiyaglarin1 karsilamayan ogrenciler farkli ¢6ziim yontemlerine
basvurmaktadir.

Okullarmn fiziksel donanimlari 6grenci basarisini etkilemektedir, ayrica 6grencilere bilgi,
beceri, tutum ve degerler kazandirabilmek, dolayisiyla O6grenme c¢iktilarinin  niteliginin
artirilabilmesinin en 6nemli 6n sartlari icerisinde okul ve siniflardaki fiziki ortam ve imkanlarin yeterli
diizeyde olmasidir (Engin vd., 2009; Goksoy, 2017; OECD, 2005). Ogrencilerin mutluluk ve huzur
gibi ihtiyag¢larinin karsilanmasinda okulun etkisini arastiran “mutlu okul” arastirmasinda okulun fiziki
yapistyla ilgili su konulara deginilmistir: “Sinif mevcutlar1 az olmali, siniflar daha yasanilir olmalidir.
Siniflar havadar olmali, smiflarda klima, yeni teknolojik egitim ara¢ ve geregleri ve Ogrencilerin
dikkatini ¢ekecek materyaller bulunmalidir. Mutlu okulda 6grencilere kiyafet konusunda serbestlik
verilmeli, 6grencilerin sosyal aktivitelerini yapacaklart spor salonlari, etkinlik salonlari, dinlenme
salonlart olmalidir (Dds, 2013, s. 276). Okullarin fiziki yapilar1 degiskenlik gosterdiginden ihtiyaglar
karsilamada farkliliklar gosterebilmektedir. Yapilan aragtirmalarda, okullarin fiziki yapilarinda 6grenci
ihtiyaglarinin karsilanmasi i¢in belli bir standarttin olmadigi, altyapr eksiklikleri oldugu ortaya
konulmustur (Goksoy, 2017; Teyfur ve Teyfur, 2012).

Ogrenci Acisindan Giivenlik Thtiyaclar:

Bireyler, ihtiyaclar hiyerarsisinin ilk basamagi olan fizyolojik ihtiyaglar1 karsiladiktan sonra
kisisel giivenlik, hukuk, istikrarlilik, miilkiyet giivenligi gibi ihtiyacglar iceren giivenlik ihtiyacini
karsilamaya calisir (Maslow, 1987). Ogrenci agisindan giivenlik ihtiyacinin karsilanmasim engelleyen
bazi durumlar bulunmaktadir. Ogretmen ve ydneticiler arasinda giivenli okul algisim &lgen bir
arastirmada katilimcilar; gilivenlik kamerasi, glivenlik gorevlisi, nobet¢i 6gretmen, giris-cikislar,
okulun bahgesi, merdivenler, smiflar, okulun mimari yapisi, trafik, servis gibi okulun fiziki

240



Uluslararasi Liderlik Caligmalar1 Dergisi: Kuram ve Uygulama

International Journal of Leadership Studies: Theory and Practice

kosullarinin bireylerin giivenli okul algilarinda bulundugunu belirtmislerdir (Delice ve Arslan, 2018).
Okul igerisinde 6grencinin kendini tehlikede hissetmesi, ¢cevreden gelen tehlikelere agik bir okul
ortami, gelecek kaygisi, akran zorbaligi, cinsel istismar, bagimlilik yapan maddelerin satilmasi veya
ozendirilmesi gibi durumlar bu hususa 6rnek gosterilebilir.

Egitim kurumlarinda giivenlik goérevlilerin hem nitelik hem de nicelik anlaminda yetersiz
oldugu, okullarda meydana gelebilecek afetlere karsi tedbirler alinmadigi, sigara alkol gibi maddelerin
okul cevresinde satildigi, okullar arasi gilivenlik uygulamalarinda farkliliklar oldugu belirlenmistir
(Arslan, 2015; Giilbaz, 2016; Turhan ve Turan, 2012). Yapilan caligmalar okullardaki giivenlik
uygulamalarinin, 6grenci ihtiyacini karsilamada yetersiz oldugunu gostermektedir. Giivenli okul
olusturulmasi1 amaciyla yapilan ¢alismalarda, konu ile ilgili en 6nemli kavramlardan birisinin okul
iklimi oldugu, okul ikliminin okulda siddeti onledigi, giivenlikli ortamlarin olusturulmasina katki
sagladig1 ve akademik basariy1 arttirdigl ortaya konmustur (Bahgetepe ve Giorgetti, 2015; Calik vd.,
2011; Sahin ve Atbasi, 2020). Okul ortaminin giivenligi ile ilgili diger bir husus ise giivenlik
sistemleridir. Okullarda giivenlik kamerasi, alarm sistemi, giris-¢ikis turnike sistemi, yiiz ya da parmak
okuma sistemleri gibi uygulamalar kullanilmaktadir (D6nmez ve Niyazi, 2010; Karakiitiik vd., 2017).

Gunilimiizde teknolojinin gelismesiyle akran zorbaliginin farkli bir tiirii olan siber zorbalikta
ortaya ¢ikmistir. Lise 6grencileri arasinda yapilan bir aragtirmada, dgrencilerin %80’ninin internete
erisiminin bulundugu ve her an siber zorbaliklara maruz kalabilecegi saptanmustir (Erdur-Baker ve
Kavsut, 2007). Ogrencilerin giivenlik ihtiyacini etkileyen diger bir unsur da gelecek kaygisidir. Anne-
baba tutumu, ailenin ortalama aylik geliri ve barinilan yer gelecek kaygisini etkilemektedir. Ayrica
ogrenci ebeveynlerinin tutarsiz ve ilgisiz davranislarinin gelecek kaygisini artirdigt gézlemlenmistir
(Aygiin, 2014; Kula ve Sarac, 2016).

Fizyolojik ihtiyaclarin karsilanmamasi, dolayli olarak diger ihtiyaglar1 da etkilemektedir. Okul
icerisindeki fizyolojik ihtiyaglar1 karsilamak icin kurulan yerler &grencilerin yeme, igme
gereksinimlerini  karsilamiyorsa, Ogrenciler okuldan ka¢gma davramigini  arttirabilmektedirler
(Kabapinar ve Giimiissoy, 2019). Bu husus bireyin hem fizyolojik hem de giivelik ihtiyacim
etkilemektedir. Ayrica okulun ¢evresi Ogrenci icin tehlike arz edebilmektedir. Cevrede bagimlilik
yapan maddelerin satilmasi ve arkadas cevresinden Ogrenilmekle birlikte Gzenme duygusunun
yasanmasi, 0grencileri bu maddelere yonlendirebilmektedir. Lise 6grencileri arasinda yapilan bir
calismaya gore, Ogrenciler “sigarayr deneme ve baslama nedeni” olarak yoneltilen soruya en 6nemli
neden olarak ‘arkadastan etkilenme” seklinde cevap vermislerdir (Goksel vd., 2001). Ayrica madde
bagimliligi konusunda O&grencilere verilen konferans, seminer ve bilgilendirme toplantilarinin
bireylerin farkindalik diizeylerini etkiledigi goriilmistiir (Potas vd., 2018).

Daha once Ogrencilerin fizyolojik ihtiyaglarindan sonra giivenlik ihtiyacimi karsilamaya
calisacagl ve smif ici giivenlik ihtiyaclari etkileyen cesitli faktorler oldugunu belirtmistik. Yapilan
caligmalarda Ogretmenin konuya hakimiyetinin Onemi, Ogretmenin bilgisine giivenmek isteyen
ogrencinin giivenlik ihtiyacini etkiledigi, ayrica korku ve kaygi duymadan 6grencilerin fikirlerini
belirtebildigi ortamlarin olusturulmasinin énemi vurgulanmaktadir (Ercoskun ve Nalgaci, 2005; Tufan
Tugcu, 2018). Yani 6gretmenin meslek ve uzmanlik bilgisinin yeterli seviyelerde olmasi, sinif igi
demokratik ortamlarin olusturulmasi, Ogrencilerin smif igerisinde endise duymamasi gilivenlik
ihtiyacini etkileyen dnemli faktorlerdendir.

Ogrenci Acisindan Sevgi-Ait Olma Ihtiyaclari

Herhangi iyi bir toplum eger hayatta kalmak ve saglikli olmak istiyorsa bir sekilde bu
ihtiyacimi karsilamalidir (Maslow, 1987). Maslow’un bu sozlerle bahsettigi sevgi, ait olma ihtiyact
arkadaslik, samimiyet, giiven, sevgi gibi gereksinimleri igermektedir. Ona gore fizyolojik ve glivenlik
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ihtiyaglarin1 karsilayan bireyler, siradaki ihtiyag olan sevgi, ait olma ihtiyacina yoneleceklerdir.
Ogrenciler, bu ihtiyag kapsaminda yine benzer 6gelere dénem gostermektedirler. Ogrenciler birey
olarak kendilerini okula ve smifa bagli olarak hissetmelidirler. Kendini okula bagli hisseden
ogrenciler, okulu daha fazla 6ziimseyecek ve ait olma ihtiyacinin doyum diizeyi daha da artacaktir.
Kendini okula bagli hissetmeyen 6grenciler ise gesitli davramislara yonelebilmektedirler. Nitekim
ogrencilerin okula bagl olma durumu azalma gosterdikce siddet egilimi artmaktadir (Saglam ve ikiz,
2017). Sosyal sema igerisinde okul aile ve ¢evre isbirligi ile yapilacak etkinlikler, 6grencinin kendisine
ve gevresine daha duyarli olmasm saglayacaktir. Ozellikle egitim sistemine yeni girmis dgrencilerin
iyi yonlendirilmesi, okula oryantasyonu biiyiik 6nem arz etmektedir. Ailelerinden kopamayan,
zamanla okula aidiyet duygusu beslemeyen dgrencilerin basarili olmalar1 beklenemez. Ozellikle alt
derecede olan egitim kurumlarinda 6grencilerin okula uyum ve aidiyet duygusunun artmasi i¢in veliler
ile igbirligi yapilmasinin biiyilkk 6nemi vardir. Yapilan calismalarda veliler ile birlikte yapilan
oryantasyon programlarinin okul dncesi Ogrencilerinin okula uyumunu ve okulu sevme diizeyini
arttirdig1 goriilmiistiir (Topcu ve Nazl1, 2017). Ogrencilerin okula uyumu, okulu sevme diizeyinin yani
sira sevgi-ait olma ihtiyacini etkileyen farkli unsurlar1 da kapsamaktadir.

Egitimciler, 6grenciler tarafindan bilgi kaynagi, arkadas, anne-baba, melek olarak goriildiigi
belirlenmistir (Cerit, 2008; Sule ve Ontas, 2018). Okul igerisinde dgrencilerin sevgi ihtiyacin
etkileyen faktorler arasinda ‘“egitimcilerin &grencilere yaklagimi” 6nem arz etmektedir. Yani
arastirmalarda belirtilen 6grencilerin kullandig1 metaforlar, eksikligini hissettigi konuda egitimcisine
danismasindan kaynaklanmaktadir. Buradan hareketle 6gretmen ve 6grenci arasindaki sdzel iliskinin
onem arz ettigi one siiriilebilir. Ogretmen ve dgrenciler arasindaki sozel iliskilerin, standart iliskilerin
Otesine gectigi durumlarda, bireylerin birbirine gelistirdigi glivenin ve sayginin arttigi gorilmistiir
(Frymier ve Houser, 2000). Yani ogrenciler ve Ogretmenler arasinda gelisen sozlii diyaloglarin
gelismesi, gliven-sevgi ve saygi ihtiyacini etkiledigi sdylenebilir.

Arastaman’a gore 6grenci mevcudu az olan siniflarda 6grencilerin 6gretmenler ile yakin
iligkiler kurma olasiligi daha fazla olacagi i¢in Ogrencilerin okula olan aidiyet duygusu artacak ve
kendilerini okula daha yakin hissedeceklerdir (Arastaman, 2009). Ayrica Sahan’in yaptigi
aragtirmalara gore sportif aktiviteler bireyin sosyallesmesi, sosyal sorumluluk duygusunun artmasi,
kisileri sevebilme ve aidiyet duygusunun artmasi gibi unsurlar1 gelistirmesi agisindan 6nemlidir
(Sahan, 2008). TUBITAK-4006 bilim fuarina katilan 6grenciler arasinda yapilan arastirmada ise, proje
yapiminin dgrenciler arasinda birlik ve beraberlik duygusunu arttirdigi gézlemlenmistir (Sontay vd.,
2019). Aym sekilde gezi faaliyetlerinin de oOgrencilerin yardimlasma, sevgi, saygi gibi duygulari
kazanmasini sagladigi gézlemlenmistir (Gokiis, 2020). Buradan hareketle sinif i¢i 6grenci sayisinin,
sportif ve proje faaliyetlerinin, gezi-gozlem uygulamalarinin sevgi-ait olma ihtiyacim etkiledigi
goriilmektedir.

“Insanlar, fiziksel ve giivenlik ihtiyaglarini karsiladiktan sonra Maslow'un iigiincii ihtiyacina
ulasmaya calisacaklardir: Ait olma. Sosyal medya insanlara internet iizerinden sanal topluluklar
vasitasiyla farkli aglara ait olan ve digerleri ile iletisime gecebilmesi imKdmini insanlara
saglamaktadr” (Sawyer ve Chen, 2012, s. 152). Teknolojik gelismelerin, en temel fiziksel ihtiyaglar
etkilerken, sevgi ait olma ihtiyacini1 da etkiledigi soylenebilir. Sosyal medya ve sanal topluluklar,
bireylerin ait olma gereksinimini karsilamada yeni imkanlar sunmustur.

Ogrenci Acisindan Sayginlik Thtiyaclar

Ozsaygt ihtiyacimn tatmin edilmesi, diinyada gerekli ve yararl olan, kisisel ézgiiven, deger,
gii¢, yetenek ve yeterlilik ihtiyaclarina yol agar (Maslow, 1987). Her birey yaptig1 isler ve davranislar
sonucunda onaylanmay1 ve takdir edilmeyi bekler. Yaptig1 davranislarin sorumlulugunu alan bireyler,
maddi veya manevi ihtiyaclarmin karsilanmasini arzulayacaktir. Sonug olarak yapilan davranislar
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sonucunda bireye yoneltilen doniitler bir anlamda saygi diizeyini belirtmektedir. Maslow’un ihtiyaglar
hiyerarsisinin dordiincii basamaginda olan bu ihtiya¢ {in, séhret, saygi, onem gibi gereksinimleri
icermektedir. Ogrenci acisindan bakildiginda ise pekistirec, doniit ve ceza gibi uygulamalar bu
ihtiyaca Ornek gosterilebilir. Ayrica teknolojinin bu ihtiyaci etkiletip etkilemedigi iizerinde
durulacaktir.

Benlik saygis1 veya 6zsaygi, bireyin kendisini objektif olarak degerlendirerek kendini kabul
etmesi, amacina yonelik faaliyetlerde bulunmasi olarak goriilebilir (Eris ve Ikiz, 2013; Yiicel, 2013).
Yapilan aragtirmalar, annenin egitim seviyesi, ailenin gelir diizeyi ve ebeveyn tutumlarinin
ogrencilerin 6zsayg ihtiyaglarina etkisi oldugunu ortaya koymustur (Feray Dinger ve Oztung, 2009;
Kahriman, 2005; Ummet, 2015). Aym sekilde yapilan birgok arastirma neticesinde yas, cinsiyet, aile
yapisi, sosyal ¢evre, dini tutumlar, sosyal ve sportif etkinliklere katilim gibi degiskenlerin 6zsaygiy1
etkiledigi tespit edilmistir (Kamali, 2019).

Senemoglu’na gore olumlu pekistiregler, ortama konuldugunda belirli bir davranigin yapilma
olasiligini arttiran uyaricilardir, ceza ise organizmaya istemedigi bir seyin verilmesi ya da istedigi bir
seyin verilmemesidir (Senemoglu, 2020). Ogretmen gériislerinin alindig1 bir calismada; dgretmenlerin
tamami kullanilan olumlu pekistireclerin dgrencileri motive ettigini, basarty arttigini belirtmislerdir.
Ayrica 6grencilere verilen pekistireglerde ve cezalarda bireysel farkliliklarin dikkate alinmasi gerektigi
sonucuna ulagilmistir (Babayigit ve Erkus, 2017). Egitimciler ve egitim yoneticileri arasinda yapilan
bir arastirmada ise katilimcilar, 6diilii cezadan daha etkili bir arac olarak gormektedirler (Ustiin, 2020).
Dolayisiyla pekistire¢ ve ceza uygulamalar1 gibi sayginlik ihtiyacinda da her 6grenciyi ayri bir birey
olarak gormek, 6grencinin yeteneklerini degerlendirmek ve davranislarina uygun doniitler vermek
gerekmektedir. Egitim 6gretim siirecinde farkli 6diiller kullanilabilmektedir.

Odiil; “Ogrencilerin uyacaklar1 kurallar ile kendilerinden beklenen davranislara uymalari ve
basarilarinin degerlendirilmesi sonucunda takdir, tesekkiir ve onur belgesi ile odiillendirilmelerini
ifade eder” (MEB, 2007, Madde 7). Ayrica yapilan ¢alismalarda 6gretmenlerin disiplin saglamada
odillendirmeye yonelik uygulamalara iligkin gorislerinde; katilimeilarin  ¢ogunlugu belge ile
odiillendirme yoluna gitmislerdir (Bilir vd., 2011). Ogrencilerin kendilerine verilen basili sertifika
veya basar1 belgeleri gibi ddiillerden etkilendigi goriilmektedir.

Genel olarak bakildiginda, 6grencilerin sosyal medya kullanim tercihlerini yo6nlendiren
unsurlarin baginda kullanim rahatligi, kolayligi, rahatlama, zaman gecirme, eglence, sosyal etkilesim
icerisinde olma, bilgi arama, bilgiye ulasma, bilgiyi paylasma, diisiincelerin ifadesi, begenilme, takdir
edilme gelmektedir (Uger, 2016). Yani &grenciler sosyal medyay: takdir edilme, begenilme gibi
sayginlik ihtiyacini igeren 6gelerden dolay1 kullanmaktadirlar.

Davraniglar1 kabul ve onay goren 6grencilerin sayginlik ihtiyaci da etkilenecektir. Ayrica lise
Ogrencileri arasinda yapilan galigmada, 6grencilerin giinliik internet kullanimi 1-3 saat arasi olarak
olciildiigii goriilmektedir (ili ve Ergetin, 2014). Bu siire dgrencilerin giinliik aktivitelerinin bir kismim
internet lzerinden gerceklestirdigini gostermektedir. Fizyolojik ve giivenlik ihtiyaglarindan sonra
karsilanmas1 gereken sevgi ve ait olma ihtiyacinda Ogrenciler grup ile isbirligi yaparak gevresiyle
etkilesime girmektedir. Sevgi ve ait olma davranmisi doyuma ulagmasi sonucunda birey, diger
ogrenciler ile etkilesime girerek gevresinden yaptigi davranislarin sonucunda saygi ve takdir edilme
bekleyecektir. Bireyin beklentisi yalnizca sosyal ortamlarda degil sanal ortamlarda da olugmakta,
teknoloji etkisi bu konuda da goriilmektedir.

Ogrenci Acisindan Kendini Gerg¢eklestirme ihtiya(;larl

Eninde sonunda kendi ile barisik olmak istiyorsa, bir miizisyen miizik yapmali, bir sanatgt
resim yapmali, sair siir yazmali. Bir adam ne olabilirse, o olmali (Maslow, 1987). Maslow’un bu

243



Maslow’un Ihtiyaglar Hiyerarsisi Agisindan Giiniimiiz Ogrenci Ihtiyaclarmin incelenmesi
Adnan Menderes AYDIN

sozlerle bahsettigi, ihtiyaclar hiyerarsisinin en {ist basamagi olan kendini gerceklestirme
gereksinimidir. Bu asama, bireyin kisisel potansiyelinin farkina varmasi, kisisel gelisimini aramasi
gibi ihtiyaglan icermektedir. Bireyin biitiin potansiyelini ortaya koymasi, mutlu ve basarili olmasi
olarak da agiklanabilir. Yine bu ihtiyacin ortaya ¢ikabilmesi igin, fizyolojik, giivenlik, ait olma ve
saygi ihtiyaglarinin kargilanmig olmasi gerekmektedir (Maslow, 1987).

Eger cocuk oldugu gibi kabul edilir, davramslar: diger yetiskinleri hosnut etmekten ¢ok
organizmanin geligsimini saglamast agisindan degerlendirilirse (deger icin herhangi bir sart
konmazsa), ¢cocugun orgensel ihtiyaglart ile ¢evre beklentileri ahenkli bir birlik teskil eder. Béylece,
kendini gerceklestirme i¢in uygun ortam yaratumig olur (Kuzgun, 1972, s. 175). Organizmanin
gelisimi i¢in en alt diizeyden baslayarak once fizyolojik ihtiyaglari, ardindan giivenlik, ait olma ve
saygmlik ihtiyaglarmi karsilanmasi gerekmektedir. Ogrencinin karnminm doymasi, uyku ihtiyacimin
karsilanmasi, giivenli bir ortamda ders isleyebilmesi, kendini sinifin bir bireyi olarak hissetmesi,
yaptig1 davramiglar sonucunda ¢evresinden takdir gormesi kendini gergeklestirme ihtiyacinin
kargilanmasi i¢in mevcut 6n kosullarin bazilarini olugturmaktadir. Bu ihtiyaglar karsilandiktan sonra
kendini gergeklestirme ihtiyaci i¢in uygun zemin hazirlanmis olacaktir. Ogrenciler arasinda yapilan bir
arastirmada, 6grencilerin demokratik tutum diizeyi yiikseldik¢e kendini gerceklestirme diizeylerinde
de artig goriilmistir (Karahan vd., 2006). Yani sinif ve okul i¢ginde demokratik sinif ve okul ortamlart
olusturulmasi énemlidir.

Sonuc, Tartisma ve Oneriler

Bu ¢alismada Maslow’un ihtiyag¢lar hiyerarsisi kuramina gore 0grenci ihtiyaglari incelenmis,
her baslik altinda ihtiyaglarin teknoloji yoniinden nasil etkilendigi alanyazina gore aciklanmaya
calisilmustir. Fizyolojik ihtiyaglar icerisinde bulunan yeme, igme gereksinimlerinin disinda kalan
okuldaki dis ve i¢ etmenlere ve ayrica teknoloji ile birlikte gelen sanal ortamlarin etkisine vurgu
yapilmustir. Bu kapsamda O6grencinin ekonomik diizeyinin, beslenme ve uyku ihtiyacinin, ders
esnasindaki su ve tuvalet ihtiyacinin, demokratik sinif ortamlarinin bu ihtiyaca etki ettigi sdylenebilir.
Egitimciler ve egitim yoneticileri beslenme ve uyku ihtiyaci ile ilgili online ve yiiz yiize egitimler
planlayabilirler. Beslenme ihtiyac1 kapsaminda okullarda yemekhane, sicak yemek imkani, fiyatlarin
ulasilabilir seviyede olmasi ve 0gle arasi siiresi onem arz etmektedir. Dis faktorler olarak goriilen
siniflarin 1sitma sogutma ihtiyaci, ses izolasyonu gibi konulara fizyolojik ihtiyaglara etki ettigi icin
ayrica dikkat edilmelidir. Ogrencilerin dersleri ile ilgili ulasmalar1 gereken en temel ihtiyaclar defter,
kalem, ders kitab1 vb. gibi gereksinimlere ulastirilmasi saglanmalidir. Giiniimiizde 6grenciler sinif disi
iletisimde, ev Odevleri ve projelerde teknolojiyi de kullandigi igin, fizyolojik ihtiyaglar kapsaminda
ogrencilerin teknolojiye ulasilabilirligi de dikkate alinmalidir.

Giivenlik ihtiyaglar kapsaminda okullarda kullanilan teknolojik giivenlik donanimlari, giivenli
okul projesi, siber zorbalik, gelecek kaygist ve okuldan kagma nedenleri incelenmistir. Bu kapsamda
yeni teknolojik sistemler kullanilarak kartli, parmak izli giris c¢ikis sistemleri yapilabilir ve
devamsizlik veya okuldan kagma halinde velilere iicretsiz kisa mesaj veya eposta atan sistemler
kurulabilir. Okul ¢evresinde zararli veya bagimlilik yapan madde satanlarla ilgili okul polisi ile
isbirligi yapilabilir. Giivenlik ihtiyaclari i¢erisinde incelenen arkan zorbaliginin giiniimiizde teknolojik
gelismeler ile birlikte kismen siber zorbaliga dontistiigii goriilmektedir. Akran zorbaligi ile miicadele
icin Oncelikle siif igerisinde giivenlikli bir ortam olusturulmalidir. Siber zorbalikta ise teknolojinin
getirdigi farkli glivenlik 6nemleri kullanilabilir. Aile i¢i siddet faktorii bireyin giivenligini tehdit ettigi
icin giivenlik ihtiyaci igerisinde incelenebilir. Ayrica dgrencilerin gelecek kaygisi, meslegi ile ilgili
secimler yapmaya zorlanmasi bu ihtiyaci etkilemektedir.

Sevgi-ait olma ihtiyac1 6zelinde Ggrencilerin okula bagliligi, oryantasyon siireci, 6gretmen
ogrenci iliskisi, sinif i¢i 6grenci sayisi ve projelerin 6nemi vurgulanmis ve sanal ortamlarin sosyal
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ortamlar kadar 6nemli oldugu belirtilmistir. Egitim kurumlarinda, egitim 6gretim donemi baslamadan
once cevrimici platformlar {izerinden tanitim ve oryantasyon etkinlikleri planlanmasi bu ihtiyaci
etkileyebilir. Ogrencilerin birlikte yapabilecekleri ve basarabilecekleri simf igi etkinlikler, oyunlar ve
yarigsmalar ihtiyact etkilemede 6nemli oldugu sdylenebilir. Bu kapsamda sinif igi 6grenci sayilari
Ogretmenin Ogrenciler ile verimli ve etkili iletisim kurabilmesi, ait olma hissini Ogrenciye
asilayabilmesi i¢in Onemlidir. Yapilacak faaliyetler simf i¢i yiiz yiize yapilacagi gibi simf dist
ortamlarda ¢evrimici sekilde de yapilabilmektedir. Ozellikle egitimcilerin dgrencilere giiliimsemesi,
ogrencileri dogruya yonlendirerek basarili olanlar1 odiillendirmesi ve basariya 6zendirmesi, grup
olarak proje ddevleri yapmalarina olanak saglamasi sevgi ait olma ihtiyacinin karsilanmasi, 6grencinin
giidiilenmesi ve genel uyarilmiglik diizeyinin artmasi agisindan dnemlidir.

Sayginlik ihtiyaci igerisinde 6zsaygi gereksinimini etkileyen unsurlar ve 6grencilere verilen
maddi ve manevi pekistireglerin  Oonemi agiklanmus, teknolojik etkiler incelenmistir. Olumlu
davranislarda bulunan 6grencilere 6gretmenler tarafindan verilen doniitler ve pekistiregler 6grencinin
olumlu davrams1 tekrarlamasini saglayacaktir. Ogrencilerin basarili bir sekilde tamamlayacag
etkinlikler planlanmalidir. Sinif igerisinde &zgiirliikk¢li bir hava esmeli, bireylerin birbirini takdir
edebilecegi, olumlu etkilesimli sinif ortamlari olusturulmalidir. Bu ortamlarda &grenciler basariya
ulastirilmali ve 6diillendirilmesi 6nemlidir. Donem igerisinde veya sene sonunda hazirlanan basari ve
onur belgelerinin yaninda verilebilecek olan nesnel pekistirecler, yine olumlu davraniglarin tekrarimi
saglamakla birlikte sayginlik ihtiyacini da karsilayacaktir. Gilinlimiizde sosyal medya platformlarinin
kullaniminin artmasi, ¢evrimigi egitim ortamlarinin ¢ogalmasi ile birlikte, 6grencilere verilebilecek
olan dijital déniitler bireylerin sevgi ve saygi ihtiyacini karsilamada etkili olabilir. Ogrencilere EBA,
cevrimici ve uzaktan egitim sistemleri lizerinden verilen sertifika veya dijital belgeler bu hususa 6rnek
gosterilebilir. Ozellikle bireylerin kazandig1 belge ve sertifikalar1 gevrimigi olarak diger sosyal medya
mecralarinda paylasmasi sayginlik ihtiyacini etkileyebilecektir.

Kendini gerceklestirme ihtiyacinda ise ilk dort ihtiyacin karsilanmasi sonucunda
gerceklesecegi vurgulanmustir.  Ogrencilerin  kendini  gergeklestirebilmesi icin yapilabilecek
uygulamalar arasinda; bireyin yeteneklerini ortaya cikaracak faaliyetlerin planlanmasi, 6grencilerin
yeni davranmiglar ortaya koyarak farkli tarzlarn denemesi i¢in yoOnlendirilmesi ve sorumluluk
iistlenebilecegi projelerde gorevler alabilmesi gibi etkinlikler bulunabilmektedir. Ayrica demokratik
sinif ve okul ortamlar1 olusturmasi kendini gerceklestirme ihtiyacinin kargilanmasi i¢in 6nem arz
etmektedir.

Egitim kurumlar1 etrafi dort duvarla gevrili, yalnizca akademik basarty1 arttirmaya calisan
yapilar degildir. Bu kurumlar, égrencilere ihtiyaclarint nasil karsilayabilecegini 6greten, onlart dogru
yollara ve hedeflerine ulagsmasi igin yonlendiren, Ogrencileri her alanda destekleyen toplumsal
kurumlarin en 6nemli yapi taglaridir. YOneticiler, egitimciler, egitim kurumlar1 ve aile 6geleri 6grenci
ihtiyaglarini takip etmeli ve karsilanma diizeylerini belirlemelidirler. Bu ¢aligmada, Maslow’un ortaya
attig1 ihtiyaglar hiyerarsisi kurami ve degisen teknolojik sartlar 6zelinde gliniimiiz 6grenci ihtiyaglar
incelenmis ve degerlendirilmistir. Yapilan caligmalardan hareketle ihtiyaclar hiyerarsisine gore
ayrilmis olan gereksinimler karsilandikga bireylerin hayatlarinda mutluluga ulasabilecegi, hiyerarsi
kademelerinde daha {ist basamaklara cikarak kendini gergeklestirebilecegi, akademik olarak daha
basarili olabilecegi diistiniilmektedir. Bu baglamda en basit dgrenci ihtiyaglari bile 6nemsenmelidir.
Egitim kurumlarn icerisinde en basit ihtiyaclar olarak gorebilecegimiz siif i¢i aydinlatma faktorii veya
gida giivencesi gibi konular bile 6grencilerin akademik basarilarini dogrudan etkilemektedir (Gilavand
vd., 2016; Payne-Sturges vd., 2018).

Unutulmamalidir ki bazi gereksinimlerin karsilanma bigimleri degisse bile ihtiyacin kendisi
degismemektedir. Maslow hiyerarsisindeki ihtiyaglar teknoloji ile ilgili farkli alanlarda kullanilmasina
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ragmen bes ana ihtiyag degismemis mevcut konular bu gereksinimlere gore diizenlenmis veya
orneklendirilmistir (Barlow, 2002). Karnimi yalnizca kuru ekmekle doyuran bir bireyin, fizyolojik
ihtiyaglarinin bir kismini karsilamigs olmasi muhtemeldir. Ayni sekilde teknolojinin gelismesi ile
iiretilen bir elektrikli firinda yapilan pizza ile birey ayn1 ihtiyacim farkli diizeylerde karsilayabilecektir.
Teknolojik cihazlar, sosyal medya, cevrimi¢i platformlar ile tanismadan Once uyku ihtiyacini
kargilayabilen bir bireyin, bu uygulamalar1 ve cihazlar1 kullanmaya bagladiktan sonra ihtiyaci tatmin
diizeyi azalabilir. Sosyal ¢evrede oynanan oyunlarda alinan bir doniit 6grencinin sevgi, ait olma
ihtiyacini etkileyecektir. Peki, sosyal medya iizerinden etkilesimler ile bu ihtiyacini gideren bir
ogrencinin ihtiyacini karsilama diizeyi ne olacaktir? Teknolojinin hi¢ gelismedigi kabileler de mi
yoksa teknolojinin gelistigi sehirlerde mi bireyler kendini gergeklestirme basamagina daha cabuk
ulasabilmektedir? Bu gelismeler 1s1ginda teknolojik ilerlemelerin, Maslow’un onerdigi basat
ihtiyaclarin karsilanma seklini etkilemis oldugunu sdyleyebiliriz.

Arastirma ve Yayin Etigi Beyam
Bu ¢alismada “arastirma ve yayin etigi ilkelerine” riayet edilmistir.
Yazarlarin Makaleye Katki Oranlar:
Bu ¢aligmanin tiim agsamalari tek bir yazar tarafindan yiiriitiilmiistiir.
Tesekkiir

Bu topraklar1 korumak adina yasayan ve 6len, Firat kalkan1 Seyh Akil Tepesi'ni 6zgiirlestirme
operasyonu komutani Sehit Piyade Binbasi Biilent Albayrak 6zelinde kahraman ordumuza ve giivenlik
giiclerimize sahsim ve milletim adina tesekkiirii borg bilirim. Vatan size minnettardir.

Cikar Beyam

Yazarin dergi, calismaya konu olan kisi ya da bu calisma ile herhangi bir ¢ikar
bulunmamaktadir.
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Extended Abstract

Nowadays, all nations are trying to keep up with changing technological and economic
developments. These developments reveal new needs in the world and these needs affect people
distinctly. Another area affected by change and development is education and learning activities. An
important factor that improves education and learning activities is meeting student needs. There are
various theories that examine needs. The hierarchy of needs theory (which is most famous among
needs-motivation theories) put forward by Maslow, arranged the needs in a hierarchy. Later studies
focused on a specific need, It has not been examined whether the hierarchy of needs and student needs
are affected by technological developments.

In this research, the document analysis method, (which is made through literature review and
examination of related publications) was used. The primary source of the data was reached in the
searches made with the specified keywords. Searches with the keywords "hierarchy of needs",
"maslow", "student needs", "technology and needs" found 71 publications related to the field and these
studies were categorized under sub-headings according to the technology-family and dominant needs
in the hierarchy of needs.

When the effects of family and technological developments on student needs are examined, it
has been revealed that families have a direct effect on needs and these effects increase student
achievement. When the technology factor was examined, it was found that the games played in the
social environment turned into online games, and the social status of individuals was determined by
social media. Within the scope of physiological needs, the physical structure of the school, the
development of technology and the increase in the use of social media, the effect of easily accessible
foods on sleep, the effects of technology on projects and homework were examined. Within the safety
needs, technological security equipment used in schools, safe school project, cyber bullying, future
anxiety and reasons for truancy were examined.

In the love and belonging needs, school engagement, a process of orientation, teacher-student
relationship, the number of students in the classroom and the importance of projects were emphasized
and it was stated that virtual environments were as important as social environments. Within the scope
of esteem needs, the factors affecting the need for self-esteem and the importance of the reinforcers
given to the students were explained, and the technological effects were examined. It is emphasized
that self-actualization needs will be fulfilled as a result of meeting the previous four needs.

Based on the studies conducted, it is thought that when the needs that are separated according
to the hierarchy of needs are met, people can reach happiness in their lives, realize themselves by
reaching higher levels in the hierarchy, and be more successful academically. In this respect, even the
simplest student needs should be considered.

A person who eats only bread is likely to have met some of his physiological needs. Likewise,
it will be able to meet the same need at different levels with the pizza made in an electric oven
produced with the development of technology. Do people reach the stage of self-actualization more
quickly in tribes where technology has never developed or in societies where technology has
developed? In the light of these developments, we can say that technological advances have affected
the way the needs in Maslow's hierarchy are met.
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