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World Language Studies, Ankara Sosyal Bilimler Universitesi Yabanci Diller Fakiiltesi
tarafindan elektronik olarak yilda iki defa (Haziran ve Aralik) yayimlanan, hakemli uluslararasi
bir dergidir. Gerekli goriildiigii takdirde 6zel say1 ya da sayilar da yayimlanabilir. Yazarlardan
yayim licreti alinmaz. WLS, diinya dilleri, edebiyatlari, o dile ait kiiltiirler iizerine yogunlagan
ve tarih, dil, edebiyat, sosyoloji, kiiltiir iligkileri, dil egitimi ve uygulamali dilbilim gibi
konularin yer aldig1 Tiirkge ve Ingilizce dillerinde yazilmis 6zgiin akademik makalelerin,
makale ¢evirilerinin, kitap tanitim1 ve elestirileri gibi ¢calismalar1 yayimlamay: ve kamuoyu ile
paylagsmayr amaglamaktadir. Dergimiz daha Once baska bir yerde yayimlanmamis ya da
degerlendirme asamasinda olmayan calismalar1 kabul eder. Dergimizde yayimlanan yazilarin
bilimsel ve hukuki sorumlulugu yazarlarina aittir. Tiim yayimlanan yazilarin haklar1 WLS’e ait
olup yayimncinin izni olmadan kismen veya tamamen basilamaz, ¢cogaltilamaz veya elektronik
ortama tasimnamaz.

WLS’nin tarandigx dizinler: Modern Language Association (MLA), International Scientific
Indexing (ISI) ve Akademia Sosyal Bilimler Indeksi (ASOS)

worldlanguagestudies@asbu.edu.tr
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World Language Studies (WLS) is a free, international, peer-reviewed, biannual (June &
December), open access journal electronically published by the Faculty of Foreign Languages,
Social Sciences University of Ankara. The journal may also include special issues. WLS aims
to publish original academic articles, article translations, book introductions, and reviews
written in Turkish and English, focusing on world languages, literatures, cultures, and on topics
such as history, language, literature, sociology, cultural relations, language education, and
applied linguistics. Our journal accepts studies that have not been published elsewhere or are
not at the stage of evaluation. The scientific and legal responsibility of the articles, article
translations, book introductions and reviews published in WLS belong to the authors. All
publication rights of the published works belong to the World Language Studies and may not
be published, reproduced or transferred to electronic media without the permission of the
publisher.

WLS is indexed by Modern Language Association (MLA), International Scientific Indexing
(ISI) and Akademia Sosyal Bilimler indeksi (ASOS).

worldlanguagestudies@asbu.edu.tr
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Degerli Bilim Insanlar,

Ankara Sosyal Bilimler Universitesi Yabanci Diller Fakiiltesi dergisi World Language
Studies’in (WLS) Aralik 2022 sayisini sizlerle bulusturmanin mutlulugu igerisindeyiz.
Dergimizin bu sayisinda bes arastirma makalesi yer almaktadir. Seda COSAR CELIK
tarafindan kaleme alinan “Doris Lessing’in Besinci Cocuk Romaninda “Tekinsizlik” Hissi”
adli galismada, romanin ana karakteri Ben’in fiziksel ve psikolojik farkliliginin yaratmis oldugu
gerilim Sigmund Freud’un tekinsizlik kavrami ile incelemis; Ertan KUSCU’nun “Ikinci
Yabanca1 Dil Fransizca Nouveau Bien Sur! Al.l Ders Kitabinin Yontemsel Acidan
Incelenmesi” adli arastirma makalesinde, dokiiman analizi yontemiyle Fransizca Nouveau
Bien Sar! Al.1 kitab1 igerigi ve yontemsel kullanimi incelenmis; Miimiin BULUT un “Annie
Ernaux En Cours De Fle : Réflexions Pédagogiques Autour D'une (Euvre Auto-Socio-
Biographique, « La Place » ” adli arastirma makalesinde, iletisimsel yaklagsimla edebi
metinlerin yabanci dil olarak Fransizca Ogretiminde kulanim islevi incelenmis; Necat
KUMRAL’m “A Comparative Reading of Cat in the Rain and Hills Like White Elephants
in Foreign Language Classes” adli makalesinde, Ernest Hemingway’in iki 6ykiisii lizerinden
karsilagtirmali  okumanin  yabanci dil edinimindeki Onemi incelenmis; Semra
SARACOGLU’nun “The ‘Otherness’ of the ‘Other’ in Jean Rhys’s Wide Sargasso Sea”
adl1 makalesinde, Jean Rhys’in somiirge sonrasi doneme ait Wide Sargasso Sea romani ve
Charlotte Bronté’nin Viktorya Donemi’nde yazdigr Jane Eyre romaninin birbirleriyle olan

baglantilari, ‘ben’ ve ‘Gteki’ ikilemi odaginda incelenmistir.

Ayrica, dergimiz 2023 Ocak tarihinden itibaren makale kabul, editér kurul ve hakem
degerlendirme siireglerini TUBITAK ULAKBIM catis1 altinda yer alan dergipark platformuna
(https://dergipark.org.tr/) tasimustir.

WLS Aralik 2022 sayisinin ¢ikarilma asamasindaki destek ve katkilarindan dolay1
ASBU Yabanci Diller Fakiiltesi Dekan1 Prof. Dr. Ismail CAKIR’a, ASBU Kurumsal Iletisim
Ofisi’ne, derginin danigsma kuruluna, editorlerimize, yazar ve hakem olarak katkida bulunan

degerli akademisyenlere tesekkiir ederiz.
Bir sonraki sayida goriismek iizere...

WLS Editor Kurulu
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Genel Kurallar

WLS’in yaym dili Tiirkce ve Ingilizcedir. Editorlerin uygun gérmesi halinde farkl
dillerden de makaleler yayimlanabilir.

Gonderilen makaleler, dil bilgisi kurallarina uygun olmalidir. Tiirk¢e ¢alismalarda giincel
Tiirk Dil Kurumu (TDK) Yazim Kilavuzu, yabanci dillerdeki yazilar i¢in o dilin dil bilgisi
kurallar1 esas alinmalidir.

Sisteme yiiklenen makalenin basinda Tiirkce ve Ingilizce 6zet ve 6zetlerin altinda 3 ila 6
tane anahtar kelime yer almalidir. Génderilen 6zetler 200 kelimeden az olmamali ve 300
kelimeyi asmamalidir. Ana metin, sonug¢ ve kaynakea kisimlart mutlaka yer almalidir.
Ayrica, tim makalelerin sonuna genisletilmis 6zet eklenmelidir.

Dergiye gonderilen makaleler, yazar tarafindan iThenticate programinda taranmali; ve
aliacak benzerlik raporu herhangi bir filtreleme yapilmadan gonderilen makale ile birlikte
sisteme yliklenmelidir. Cok disiplinli niteligi olan WLS, benzerlik orani ile ilgili bir sinir
vermekten kaginmaktadir. Raporlarin degerlendirilmesi Editér Kurulu'na aittir.

Makale, herhangi bir tez, konferans bildirisi ya da baska bir bilimsel ¢alismadan
tiiretilmigse, makalenin basligina verilecek bir dipnotta belirtilmeli ve tiiretilen ¢aligmanin
ayrintilar1 (makale, tezden tiiretilmisse, calismanin basligi ile birlikte {liniversite, enstitiisi,
anabilim dali ve danigmanin adi; kongre veya sempozyumda yayinlanmamis bildiriyse
makalenin bagligi, sunulma tarihi, sempozyum/kongre ad1) yer almalidir.

Bir arastirma kurumu/kurulusu tarafindan desteklenen calismalarda (BAP, TUBITAK,
Kalkinma Bakanlig1 vb.), s6z konusu kurumun/kurulusun ve projenin adi, varsa, tarihi ve
sayis1 dipnotla belirtilmelidir.

Kitap tanitim ve elestiri yazilarinda, s6z konusu kitabin kapak resmi ve kiinyesi (basim
tarihi, kaginci baski oldugu, basim yeri bilgileri) bulunmalidir.

Dergimize makale gdnderen/gonderecek iiyelerin, kullanic1 kimlik bilgilerine ORCID
Numarasi'nt da eklemeleri gerekmektedir. ORCID ID'nin nasil alinacagi hakkinda bilgi

almak i¢in https://orcid.org/ adresini ziyaret edebilirsiniz.

Yazarlar ¢calismalarim1 yayimlanmak lizere WLS’e gondermekle telif haklarini, Ankara
Sosyal Bilimler Universitesi biinyesindeki WLS’e devretmis olurlar. Yayimlanan
caligmalarin telif hakk: dergiye aittir ve referans gosterilmeden aktarilamaz.

WLS’de yayimlanan g¢alismalarin bilimsel, igerik, dil ve hukuki sorumlulugu yazar/

yazarlarina aittir.


https://orcid.org/
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General Publication Principles

The publication language of the WLS is Turkish and English. However, articles in different

languages can be published if the editors approve.

Submitted articles must comply with grammar rules. The studies written in Turkish should
be based on the current Turkish Language Association (TDK) Spelling Guide and articles

in foreign languages should follow the grammar rules of that language.

. At the beginning of the article uploaded to the system, there should be Turkish and English
abstracts and below them should be keywords consisting of 3-6 words. Submitted abstracts
should not be less than 200 words and should not exceed 300 words. The main text,
conclusion and bibliography parts must be included.

In addition, an extended abstract should be added to the end of all articles.

. Articles sent to the journal must be scanned by the author in iThenticate program, and the
similarity report must be uploaded to the system with the submitted article without any
filtering. Due to its multidisciplinary nature, WLS avoids placing a limit on the similarity

rate. Evaluation of the reports belongs to the Editorial Board.

If the article is derived from a thesis, conference paper or from other scientific studies, it
should be indicated in a footnote to the title of the article and the details of the derived study
(if the article is derived from the thesis, the title of the study, along with the name of the
university, institute, department and advisor; if the paper is not published in the symposium
or congress the title of the article, the date of presentation, the name of the symposium /

congress) should be included.

In studies supported by a research institution (BAP, TUBITAK, Ministry of Development,
etc.), the name of the institution / organization and the project and the date should be

indicated in a footnote.

In the book introductions and reviews, the cover image and tag (date of publication, edition,

place of publication) of the book in question should be included.

Members who send/will send articles to our journal must add their ORCID Number to their
user identification information. You can visit https://orcid.org/ for information about how
to get ORCID ID.
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10. By sending their works to our journal for publication, authors transfer their copyrights to
WLS. The copyright of the published works belongs to the journal and cannot be used

without giving reference.

11. Scientific, content-wise, and legal responsibility of the studies published in WLS belongs

to the author (s).



WLS ~ Cilt/ Volume: I, Say: / Issue: 1|, Aralik | December 2022

Yazim Kurallar
1. Makale Microsoft Word ortaminda A4 kagidi formatinda yazilmalidir.

2. Kagit diizeni soldan ve sagdan 2,5 cm yukaridan ve asagidan 2,5 cm olacak sekilde

ayarlanmalidir.

3. Makalenin tiimii (yazar bilgileri, makale adi, 0zet, giris, basliklar, sonug, kaynakga)
“Times New Roman” yazi1 tipinde 12 punto ile yazilmali ve ¢aligmalar sag alt koseye

sayfa numarasi eklenerek gonderilmelidir.

4. Ozel bir yaz1 tipi kullanilmis yazilarda, yazar gonderi dosyasina dzel yazi tipi dosyasini

eklemelidir.

5. iIk baslik metnin yazildig1 dilde, 13 punto, ikinci baslik/basliklar 12 punto, tamami
biiyiik harflerle, ortalanarak ve koyu yapilarak yazilmalidir.

6. Ana baslik ve alt basliklar, gerekli goriilmesi durumunda 1., 1.1, 1.1.2,1.3, 1.4

seklinde numaralandirilmalidir.

7. Tablo, resim ve sekiller sayfanin digina tasmamali ve i¢indeki yazilar 10 punto ve tek
satir araliginda olmalidir. Sekil ve tablolar numaralandirilmali ve igerigine gore

adlandirilmalidir.

8. Kaynak gostermede kullanilan format, APA (American Psychological Association)
olarak belirlenmistir. Alintilamalarda ve kaynak¢a kisminda yazarlar, Amerikan
Psikoloji Dernegi’nin yayimladigi Amerikan Psikoloji Dernegi Yayim Kilavuzu’nda
belirtilen yazim kurallarint ve formatini takip etmelidir. Ayrintili bilgi i¢in

bakiniz: http://www.apastyle.org/learn/tutorials/basics-tutorial.aspx. APA 6'in

Tiirkge terclimesi i¢in liitfen tiklayiniz.

9. Kisaltma kullanimlarinda Tiirk Dil Kurumu Kilavuzu’nda yer alan kurallar esas

alinmalidir.

10. Dipnotlar, sadece yapilmasi zorunlu agiklamalar i¢in kullanilir ve MS Word
programinda “Bagsvurular > Dipnot Ekle” komutuyla eklenir. Buradaki atiflar da
parantez icinde yazarin soyadi, eserin yayin yili ve sayfa numarasi gelecek sekilde
diizenlenmelidir. Ornek: (Yilmaz, 2017, s. 13). Dipnotta kullanilan eser/eserler

kaynakcaya da eklenmelidir.


http://www.apastyle.org/learn/tutorials/basics-tutorial.aspx
http://www.tk.org.tr/APA/apa_2.pdf
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11. Alintilar tirnak ic¢inde verilmeli; bes satirdan az alintilar satir arasinda, bes satirdan
uzun alintilar ise satirin sagindan ve solundan 1.5 cm igeride, blok halinde ve 1,5 satir
araligiyla 1 punto kii¢iik yazilmalidir. Metin i¢inde gondermeler, parantez iginde

asagidaki sekilde yazilmalidir.

Almtilar: Makalede birebir yapilan alintilar tirnak i¢inde verilmeli ve alintinin sonunda

kaynagi parantez icinde APA kurallarina gore belirtilmelidir.

Kagit Boyutu A4 Dikey
Ust Kenar Bosluk 2,5cm
Alt Kenar Bosluk 25cm
Sol Kenar Bosluk 2,5cm
Sag Kenar Bosluk 2,5cm
Yazi Tipi Times News Roman
Yaz1 Tipi Stili Normal
Yazi Boyutu (normal metin) 12
Yazi Boyutu (dipnot metni) 10
Tablo-grafik 10
Paragraf Girintisi (Ilk Satir) lcm
Paragraf Araligi Once 6 nk, sonra 0 nk (Tablo ve
grafiklerde 6nce ve sonra 0 nk)
Satir Aralig (1,5)
Kaynakga Asili ve girinti 0,63 cm, Hizalama: Her iki
yana yasla, Aralik 6nce 6 nk, sonra 0 nk,
satir araligi 1,15 cm.
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Author Guidelines

. The article should be written in Microsoft Word environment in A4 paper format.

The paper layout should be set as 2.5 cm from the left and right and 2.5 cm from the

bottom.

The entire article (author information, article name, abstract, introduction, titles,
conclusion, bibliography) should be written in "Times New Roman" font with 12 pt.

For articles with a special font, the author must add the special font file to the

submission file.

The first title should be written in the language in which the text is written, in 13 pt.,
The second heading / headings in 12 pt., All capital letters, centered and bold.

The main heading and sub-headings can be numbered up as 1., 1.1, 1.1.2,1.3, 1.4 if

deemed necessary.

Tables, pictures and figures should not extend beyond the page and the in-texts should
be 10 pt. and single line spacing should be used. Figures and tables should be numbered

and named according to their content.

The format used for citing references is designated as APA (American Psychological
Association). In the citations and the bibliography, the authors should follow the
spelling rules and format specified in the American Psychological Association's
Publication Guide published by the American Psychological Association. For detailed
information, see: http://www.apastyle.org/learn/tutorials/basics-tutorial.aspx. Please
click here for the Turkish translation of APA 6.

In the use of abbreviations, the rules in the Turkish Language Association Guide

should be followed.

Footnotes are used only for mandatory explanations and are added through
“References > Insert Footnote” command in MS Word program. The citations should
be arranged in a way that includes the author's surname, publication year and page
number in parentheses. Example: (Yilmaz, 2017, p.13). The work / works used in the

footnote should also be included in the bibliography.

Quotations should be given in quotation marks; quotations less than five lines should

be written between lines, and quotations longer than five lines should be indented 1.5


http://www.apastyle.org/learn/tutorials/basics-tutorial.aspx
http://www.tk.org.tr/APA/apa_2.pdf
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cm from the left and the right margin, in block form with 1.5 line spacing and 11 type
size. References in the text should be written in parentheses.

Quotations: Direct quotations in the article should be given in quotation marks and at

the end of the quotation, the source should be indicated in brackets according to APA

rules.

Paper Size A4 Vertical
Top Margin 2,5cm
Bottom Margin 25cm
Left Margin 2,5¢cm
Right Margin 2,5cm
Font Times News Roman
Font Style Normal
Type Size (Regular Text) 12
Type Size (Footnote Text) 10
Table-graphic 10
Paragraph Entry (First Line) lcm

Paragraph Spacing Before 6 nk, after 0 nk (Table and
graphic — before and after 0 nk)

Line Spacing (1,5)

References Hanging and indentation 0.63 cm,

Alignment: Justify, Range before 6 nk,
then 0 nk, line spacing 1.15 cm.
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Telif Hakki Politikasi

Yayimlanmak iizere kabul edilen yazilarin biitiin yayin haklart WLS’e ait olup yayincinin izni

olmadan kismen veya tamamen basilamaz, cogaltilamaz veya elektronik ortama taginamaz.

Burada belirtilmeyen hususlarda karar yetkisi, WLS Yayin Kurulu’na aittir. WLS’de
yayimlanan c¢aligmanin bilimsel ve hukuki her tiirlii sorumlulugu yazarina ya da yazarlaria

aittir.

©OE0)

WLS’de yayimlanan makalelerin telif hakki Creative Commons Atif-Gayriticari-Tiiretilemez

4.0 Uluslararasi Lisans1 (CC BY NC ND) ile lisanslanmistir. Bu lisansa gore eser dergiye atif

verilerek indirilebilir ya da paylasilabilir ancak degistirilemez ve ticari amagla kullanilamaz.

Yayimlanan makaleler i¢in yazara telif licreti 6denmez.

Copyright Policy

All publication rights of the articles accepted for publication belong to WLS and they cannot
be partially or completely printed, reproduced or transferred to the electronic environment
without the permission of the publisher.

The decision-making authority on matters not mentioned here is the WLS Editorial Board. All
scientific and legal responsibility of the work published in the WLS belongs to the author or
authors.

©0C0

The copyright of the articles published in the WLS is licensed under the Creative Commons
Attribution-Non Commercial-No Derivatives 4.0 International License (CC BY NC ND).

According to this license, the work can be downloaded or shared with reference to the journal,
but cannot be changed and used for commercial purposes. No royalty fee is paid to the author

for published articles.


http://creativecommons.org/licenses/by-nc-nd/4.0/
http://creativecommons.org/licenses/by-nc-nd/4.0/
https://creativecommons.org/
https://creativecommons.org/
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Ozet

“Doris Lessing’in Beginci Cocuk Romaninda ‘Tekinsizlik’ Hissi” baglikli bu
makalede besinci ¢ocuklariin dogumu ile tekinsiz etki altina giren Lovatt
ailesinin yagantisina odaklanilacaktir. David ve Harriet Lovatt’in Ben adindaki
besinci ¢ocuklari, kardeslerinin aksine romanda agiklanmayan bir sebepten
dolayi diger insanlardan farklidir. Cok agiktan sdylenmese de bu farkliligin bir
genetik sapma sonucu Ben’de insan irkinin en ilkel donemlerine ait genlerin
aktif olmasi ile olugtugu ima edilir. Bu genetik sapma, fiziksel olarak ¢cok goze
carpan bir anomalisi olmamasina ragmen Ben’in fark edilir derecede ¢irkin
olmasina sebep olmustur. Bunun yani sira, Ben psikolojik ve biligsel olarak da
geri durumdadir. Ben’deki farklilik hamilelik doneminden itibaren hentiz fetiis
halindeyken bile annesi tarafindan ¢ok kuvvetli bir sekilde hissedilir. Ben,
fazlaca hareketli bir bebektir ve Harriet hamileyken dahi onu diisman olarak
gormeye baslar. Tekinsiz etki hamilelik doneminden itibaren ortaya ¢ikar ve
dogumu takiben Ben ile karsilasan herkese sirayet eder. Roman boyunca Ben,
“ecinni”, “ucube”, “canavar” ve “diigman” gibi kotiiclil kelimeler ile anilir.
Alaninda uzman hi¢ kimse Ben’deki durumu net bir sekilde agiklayamaz. Bu
makalede, Ben’in dis goriinlisii ve davranislariyla herkesi tedirgin etmest,
etrafina dehset sacmasi, ondaki durumun net bir sekilde hi¢ kimse tarafindan
aciklanamamasi, insan goriiniimiinde olmasina ragmen kendisinden insan
degilmis gibi bahsedilmesi Sigmund Freud’un tekinsizlik kavrami ile
iliskilendirilerek aciklanacaktir.

Abstract

This article titled “The Uncanny Feeling in Doris Lessing's The Fifth Child”
focuses on the life of the Lovatt family, which is haunted by the uncanny
feeling after the birth of their fifth child. David and Harriet Lovatt's fifth child,
named Ben, is different from other people for a reason not explained in the
novel. Although not explicitly stated, it is implied that this difference occurs
because of a genetic deviation which has activated genes belonging to the most
primitive periods of humans. This genetic deviation has caused Ben to be
noticeably ugly although he has no obvious physical anomaly. In addition, he
is psychologically and cognitively impaired. The difference in Ben is felt
starting from the pregnancy period, even when it is still a fetus. Ben is a very
active and strong baby and during the pregnancy and Harriet begins to see him
as her enemy. The uncanny effect occurs in the pregnancy period and spreads
to anyone who meets Ben after his birth. Throughout the novel, Ben is referred
to with evil words such as "demon", "freak"”, "monster" and "enemy". No
expert can clearly explain the situation in Ben. He scares everyone with his
physical appearance and behavior, he causes terror and makes people uneasy
for some unexplained reasons. His situation remains a mystery and no one can
offer a reasonable explanation. In this article, all of these will be examined by
referring to Sigmund Freud’s theory of the uncanny.
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1. GIRIS

Doris Lessing’in Beginci Cocuk (1988) romani esere adini veren besinci ¢ocuklarinin
dogumu ile hayatlar1 alt {ist olan Lovatt ailesinin yasantisina odaklanir. Ailenin Ben adindaki
besinci ¢ocugu, ilk dort ¢cocugun aksine, doktorlar dahil kimsenin kesin ve net bir sekilde
aciklayamadigi sebeplerden dolayr herkesten farklidir. Bu farklilik, Ben’in hem fiziksel
ozelliklerinde hem de davranigsal ve biligsel gelisiminde goézlemlenir. Ben’in goriiniiste ad1
konulabilecek bir anomalisi yoktur; fakat Ben fark edilir derecede iri bir bebektir. Bu irilik,
heniiz bebek olmasmma ragmen zaman zaman onun yetiskinler tarafindan dahi zapt
edilememesine neden olur. Ben’in dogumuyla birlikte romandaki gerilim yavas yavas artar.
Soyle ki basta annesi Harriet olmak iizere ailenin tiimiinde Sigmund Freud’un anlattig1 sekliyle
tekinsizlik hissi olarak agiklanabilecek bilinmezlikten ve agiklanamamaktan kaynaklanan

korku ve gerilim duygusu hakim olur.

Ben’deki agiklanamayan farklilik aslinda ana rahmine diistiigii andan itibaren 6zellikle
annenin duygu durumundaki degisiklikler ile kendini gosterir. Hamileliginden itibaren korku,
huzursuzluk, kaygi ve tam olarak agiklayamadigi olumsuz duygular ile miicadele eden Harriet,
dogum sonrasinda bebekte ters giden bir seyler oldugunu hisseder fakat bunun ne oldugunu tam
olarak anlayamaz. Gerek g¢ekirdek ailenin gerekse genis ailenin diger fertleri bu agiklanamaz
tuhafligin farkindadirlar ama kimse bunu isimlendiremez. Normal ¢ocuk gelisimi ile uzaktan
yakindan higbir ilgisi olmayan vahsi, agresif ve hayvani tavirlar ile ¢evresindeki herkesi
tedirginlige iten Ben, romanda zaman zaman “canavar” ve “yaratik” gibi kelimeler ile anilir.
Ben’in aslinda bir genetik geri doniis sonucu olarak insan ile hayvan arasinda bir yerde
konumlandirilabilecek bir varlik oldugu ima edilir. Milyonlarca yil 6nceden gelen insansi
genetik mirasin kimi 6zelliklerini tasimaktadir. Fakat, i¢ine dogdugu 1970’ler zaman diliminde
yagayan insanlar tarafindan anlamlandirilamayan ve agiklanamayan bu ozellikleri tiim

cevresinde, 6zellikle de annede, tekinsiz bir duygu durumunun olusmasina neden olur.

Bu makale, Harriet’in Ben’e hamile kalis1 ve Ben’in diinyaya gelisinin ardindan yasanan
adi bir tiirlii konamayan tuhaflik, belirsizlik ve agiklanamaz olan durumlarin yarattigi korku,
kayg1 ve tedirginlik gibi duygular1 Sigmund Freud’un tekinsizlik kavrami ile iligkilendirerek
tartismay1 amaglar. Beginci Cocuk’ta tekinsizlik hissi, Ben’in durumunun doktorlar tarafindan
bilimsel bir yolla dahi agiklanamiyor olmasi ve tanimlanamaz olanin yarattigi korkutucu ve
kaygi verici duygular ile iliskilendirilecektir. Ben’in hayvansi, dngoriilemez, agresif hal ve
hareketleri, insanin aslinda asina oldugu bir durum olsa da yeni dogmus bir bebek bedeninde

ve aciklanamayan sebeplerle goriildiigiinde olusan duygu tekinsizlik hissi olarak
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yorumlanacaktir. Bir sonraki boliimde daha detayli anlatilacag tizere, tekinsizlik hali, aslinda
asina olundugu halde agiklanamayan bir sebepten dolay1 insanda korku, kaygi ve endise gibi
duygulara neden olur. Bu noktada, tekinsizi yaratanin yeni bir sey olmadig1 vurgulanmalidir.
Aksine, tekinsiz olan, insanin daha 6nceden karsilastigi ya da en azindan varligindan haberdar
oldugu ama bastirdig1 bir seydir. Tekinsiz etki, bastirilmis olanin bir tetikleyici ile ortaya
cikmasi ile gorilir. Doris Lessing’in Besinci Cocuk romaninda bu durum insanin genetik
mirasini tagidigi halde alisildik insan hal ve hareketlerine sahip olmayan, goriiniis olarak da
tuhat olan Ben’in dogumu ile ortaya cikar. Ben’in tekinsiz etkiyi ne sekillerde ortaya
cikardigima odaklanmadan once, Sigmund Freud’un tekinsizlik kavrami {izerinde durmak

yerinde olacaktir.
2. SIGMUND FREUD’UN “TEKINSIZLIK” KAVRAMI UZERINE

Baglarken, korku ve agiklanamayan tedirginlik hissi ile bagdastirilan tekinsizlik
kavraminin, basta edebiyat ve psikanaliz olmak iizere, farkli disiplinlerin c¢alisma alanlar
icinde, bir¢ok kuramci tarafindan ele alindigini, tartisildigini ve cesitli baglamlarda
incelendigini hatirlamakta fayda var: “Tekinsizlik, on dokuzuncu yiizyilin ortalarindan
gliniimiize -Karl Marx ve Friedrich Nietzsche'den Sigmund Freud, Martin Heidegger, Ludwig
Wittgenstein ve Jacques Derrida'ya kadar- elestirel, edebi, felsefi ve politik yansimanin odak
noktas1 olmustur" (Royle, 2003, s. 4)!. Bununla da sl kalmayarak, Jo Collins ve John
Jervis’in dile getirdigi gibi “tekinsizlik tizerine ¢alismalar yayillmaya devam etmis ve artik
bugiin insani bilimlerden mimariye, queer ¢alismalarindan somiirgecilik sonrasi ¢aligmalara,
sosyolojiden sehircilik caligmalarina bir dizi alanm1” igine almigtir (2008, s. 1-2). Kavram
disiplinleraras1 bir alanda yer almasina ragmen tekinsizlik dendiginde akla en fazla gelenin
Sigmund Freud’un 1919 yilinda basilan “Tekinsizlik Uzerine” baslikli makalesi oldugunu
sdylemek asirilik olmaz (Royle, 2003, s. 6). Ozellikle edebiyat calismalarinda daha cok
Freud’un onciil makalesinin okumasi 6n plana ¢ikar: “Tekinsiz, en azindan Gotik'ten beri
edebiyatta bir tema olarak elbette 6nemli olsa da ana kiiltiirel kaynak haline gelen Freud'un
1919 tarihli makalesidir. Bu makalenin kendisi, ilk yarim yiizyil1 boyunca uygun bir sekilde
gizli bir mevcudiyete Onciiliik etti, ardindan 1970'lerde dramatik bir geri doniis sahneledi ve
Atlantik'in her iki yakasinda beseri bilimler ve kiiltiirel ¢calismalar boyunca genis c¢apta
okundu.” (Collins ve Jerkins, 2008, s. 1). Bu boéliimde, tekinsizlik kavrami Freud’un

makalesinde bahsettigi baglamla sinirlandirilmig bir sekilde ele alinacaktir.

! Yabanci kaynaklardan alinan tiim béliimlerin gevirisi yazara aittir.
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Sigmund Freud, “Tekinsizlik Uzerine” (1919) bashikli makalesinin giris boliimiinde
tekinsizligi su sekilde agiklar: “Korkutucu anlamina gelen, merak uyandiran, korkutan seyler
anlamina gelen tekinsiz sdzciigiinlin ¢ok net bir tanim1 olmasa da korkularla ilgili olan pek ¢ok
seyi anlatmak i¢in kullanilmaktadir” (s. 33). Freud ayni1 metinde tekinsizlik duygusu iizerine
orneklendirmelere ve kavramsallagtirmaya baslamadan once kavramdan genel hatlariyla
“insanlarin korkuyla iliskilendirdikleri ve agina olduklari bir his” olarak bahseder (2019, s. 34).
Freud, tekinsizlik hissini yaratan bu celiskiyi, kelimenin Almanca karsiliginin sozlik
anlamlarin1 detayl bir sekilde inceleyerek aciklamaya calisir. Freud’un aslinda basit bir sdzciik
calismasi gibi goriinen heimlich/unheimlich (asina ve yabanci) tanimlamasinin nihayetinde bir
paradoks ortaya g¢ikardigi soylenebilir. Soyle ki, Freud, Almanca unheimlich kelimesinin,
“bilinen, asina olunan, yakin, tanidik olan birine ya da bir seye ait” anlamina gelen heimlich
kelimesinin zidd1 oldugunu soyler. (2019, s. 37). Fakat celiskili bir sekilde, heimlich kelimesi
ayn1 zamanda “gizlenen, gozden uzak olan, bdylece bagkalari tarafindan bilinmeyen, saklanan”
anlamma da gelmektedir (2019, s. 38). Freud bu celiskiye kapsamlica deginir ve asina
(heimlich) olan her seyin aslinda yabanci (unheimlich) yani tekinsiz olabilme potansiyelinden
bahseder: “Heimlich, sonug itibariyla, zit anlamlisi olan tekinsiz ile ayn1 yerde kullanilmadigi
stirece her iki anlamini1 da i¢inde barindiran bir sozciiktiir. Tekinsiz bir nevi heimlich’in alt
tiriidiir” (2019, s. 41). Biraz daha agmak gerekirse, iki kavram birbirini kapsar ve ¢eliskili gibi
gorlinse de bu kapsama tekinsiz etkinin ortaya ¢ikmasinda 6nemli bir faktordiir. Buna gére hem
tanidik hem gizemli olan ve ayn1 zamanda korku duygusunu da tetikleyen sey tekinsizdir. Asina
olundugu halde bir noktada bastirilmis ve dolayisiyla yabanci hale gelmis olanin yeniden ortaya
cikist tekinsiz etkiyi dogurur. Ornegin, ¢cocuklukta deneyimlenen ama bastirilmis korkularin
sonradan giin yiiziine ¢iktig1 an tekinsizi meydana getirir. Bastirllmis olanin geri doniisii
dogrudan bununla ilintilidir (Freud, 2019, s. 70). Freud, bu konuyu makalesinde E.T.A
Hoffmann’in “Kum Adam” (1815) &ykiisiiniin kisa bir irdelemesi ile ele alir. Oykii, Nathaniel
adli bir ¢ocugun cocukluk ve delikanlilhik donemlerinde yasadigi korkulari birbiri ile
iliskilendirerek ele alir. Ileriki yaslarinda kimi imgeler ile karsilastiginda ¢ocukluk travmalari
canlanan Nathaniel’in yasadigi dehset ve tedirginlik halleri, ¢ocukken bastirmis oldugu

korkularin canlanmasi ile iliskilendirilir.

Nesnelere dair muglaklik, insan 6tesi varliklar ve 6liime dair detaylar 6rnegin “Gliilerin
yeniden canlanmas1 mevzusu” da tekinsizdir (Freud, 2019, s. 67). Ozetlemek gerekirse, tekinsiz
etkiyi yaratan sunlardir: “Diinya ve onun ic¢indeki varliklar hakkinda neyin gergek ve gercek

dis1 ya da hayali olduguna dair dogal kabul edilen varsayimlar; bu varliklarin 6lii ya da diri,
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canli ya da cansiz, dogal ya da yapay, 6z ya da bagka bir sey olup olmadig1” konularindaki
muglakliklar (Jervis, 2008, s. 11). Bu belirsizliklerden kaynaklanan endise ve korkuya Begsinci
Cocuk romanindan bahsedilen boliimde detayli bir sekilde deginilecektir. Ornegin, kendi
bebegi olmasina ragmen, annenin hissettigi yabancilasma ve dehset buna 6rnek verilebilir.
Ciinkii tekinsiz etki ortaya ¢iktiginda bir insan “rahatsiz edilecek bir sey oldugundan ille de
emin olmadiginda bile, bir sey tarafindan rahatsiz edilebilir” (Jervis, 2008, s. 11). Dolayisiyla
romanda Ben’in tibbi durumu netlestirilemez ve tiim aile fertlerinin duygular1 sevgi-nefret
arasinda, isimlendirilemez bir yerde konumlanir. Bu durum basta anne olmak tizere herkesin
Ben’e yabancilagsmasina neden olacaktir. Bu noktada, yabancilasmanin da tekinsizin bir parcasi
oldugunu vurgulamak gerekir: “Freud’da yabancilagsma 6ziinde tekinsiz olarak isimlendirdigi
seydir” (Bloom, 2009, s. XV). Asina olundugu halde bastirilmis olan her ne varsa geri doniisii
yabancilasmay1 da beraberinde getirir. Bu yabancilagsma, tekinsiz olanin isimlendirilemez,

aciklanamaz ve anlamli bir noktada konumlandirilamaz hale gelmesinin de bir sonucudur.

Tekinsiz olan hem ger¢ek hayatin hem de kurmacanin bir parcasi olabilir. Ger¢ek hayatta
veya kurmaca diinyalarda farkli sekillerde ortaya ¢ikabilen tekinsiz etki “dogrudan anlasilip
kontrol edilemez” ve “tekinsizligin yapist gergek olaylari, bireyleri, kurumlart agiklamak igin
de kullanilabilir” (Dogan, 2014, s. 222). Gergek hayatta tekinsiz etkinin nerelerde ortaya
ciktigina iki farkli 6rnek vermek yerinde olacaktir. Daha dnce de vurgulandig: gibi tekinsiz etki
tanidik gibi goriinen ama bastirilmis, alisilmisin disinda ve belirsiz olanin yarattig1 bir etkidir.
Insanlar bu belirsizligin ortaya ¢ikardig1 korku, kaygi ve tedirginlik duygularim gercek hayatta
farkl1 sekillerde deneyimleyebilirler. Mesela, “Tekinsizligin Psikolojisi Uzerine” baslikl
makalesinde Ernest Jentsch “Bir cesedin, olii kafasinin, iskeletlerin vb. seylerin insanda
yarattig1 korku, bilinmeyen bir canliya iligkin akla gelen dislincelerin bu gibi seyleri
animsatiyor olmasiyla agiklanabilir” der (2019, s. 28). Fakat, isleri her giin dliilerle karsilagmay1
ve hatta bir arada olmay1 gerektiren insanlarda bu korkunun zamanla kayboldugunu da ekler
(2019, s. 28). Oliim, insan hayatinin bir par¢as1 olmasinin getirdigi mecburi ve dolayl1 asinaliga
ragmen, gene de ¢ogu insanin giindelik hayatin akisinda bastirdigi, geri plana attig1 bir olgudur.
Clinkii siirekli 6liimii diislinerek hayata devam etmek giindelik hayatin olagan akisina aykiridir.
Tekinsiz olani agiklarken Freud, “aslinda ne yeni ne de yabanci bir seydir, yalnizca zihinde
asina olunan, eskiden beri yerlesik fakat bastirilma siiresinde yabancilasilan bir kavramdir” diye
bahseder (2019, s. 60). Bu baglamda diisiiniildiigiinde, 6liimii anistiran kafatasi, iskelet, ceset,
mezarlik gibi imgelerin tekinsiz etki yaratmasi bastirilmig olanin aniden giin yiiziine ¢ikmasiyla

ilgilidir. Bir bagka deyisle, 6liim insan dogasinin bir parcasi olsa bile insanin aslinda yabanci
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oldugu bir durumdur. Hayatta kalanlar i¢in her yoniiyle belirsiz olan 6liim deneyimi, her giin
onunla bir sekilde hasir nesir olan biri i¢in ise kismen tanidiktir. Bu asinalik ve tanidiklik hali
tekinsiz etkinin olusmasini engeller. Tam da buna bir 6rnek olarak Hamlet’teki kafatasi sahnesi
verilebilir. Bu sahnede, Hamlet ve Horatio mezarliga dogru ytiriirlerken Hamlet’in “Adama
bak, hi¢ saygis1 yok. Hem mezar kaziyor hem sarki soyliiyor” demesi lizerine Horatio “Alismis
artik, ayni isi yapa yapa etkilenmez olmus” yanitini verir (1999, s. 190). Oliimii hatirlattig1 igin
kotii hissetse de kafatasinin kendisini kiigiikken eglendiren saray soytarisi Yorick’e ait
oldugunu 6grenince Hamlet korkmaz, hicbir tedirginlik hissetmez. Burada, tekinsizlik hissini
yaratanin, bilinmezlik, belirsizlik ve alisilmadik olma durumu oldugu yorumu yapilabilir.
Benzer bir sekilde, gergek hayatta da bir mezarlik bekgisinin ya da bir adli tip uzmaninin her

dakika tekinsiz etki altinda oldugunu sdoylemek zordur.

Insanlarin 6liimii hatirlatan imgeler ile karsilastiklarinda yasadiklar1 tekinsizlik hissine ek
olarak, gercek hayatta karsilasilabilecek tekinsiz etkiye bir baska 6rnek de Nicholas Royle’un
bahsettigi, yaklasik bes bin y1l énce yapildig1 tahmin edilen Stonehenge? 6rnegidir. Royle sdyle
diyor: “Stonehenge tekinsizdir. Yeni ve yakin zamandan goriiniir, ama antiktir” (2003, s. 9). Bu
ornekte tekinsiz etki insanin tarih dncesinden bugiine kalan bir nesne ile etkilesimi sonucunda
ortaya cikar. Diizliigiin ortasina dizilmis bu iri taslar tarihi bir anit olarak insanlara ¢ok tuhaf
gelmese de anitin yapilis amaci ve ilk yapildigi donemdeki islevi konularinda hala belirsizlik
vardir. Soyle ki Stonehenge’in asil yapilma amacinin, ilk var oldugu zamanlarda ve tarihin akisi
icinde tam olarak ne i¢in kullanildiginin bilinmemesi, boyutlarina ragmen kimi taslarin baska
bolgelerden taginmis olabilecegi gibi detaylar bu devasa taslarla karsilastigi zaman giiniimiiz
insaninda tekinsiz bir etki birakiyor olabilir. Bunun sebebi, UNESCO Diinya Mirasi Listesinde
de bulunan bu antik anit taglarin insanlik tarihinin bir pargasi olarak insanda asinalik
olusturmas1 ama ayni 6l¢iide de sakli, gizemli ve yabanci bir yaninin olmasidir. Tekinsiz etkinin
gercek hayatta ne sekillerde olusabilecegine dair bu 6rneklerden de goriilecegi lizere kavram,
Freud’un da vurguladigi gibi, aslinda birbirinin zidd1 olan asinalik ve yabancilik duygularinin

ayn1 anda ortaya ¢ikmasi ile iligkilidir.

Daha once bahsedildigi gibi farkli disiplinlerin ¢aligma alanlar1 iginde sayilsa da
tekinsizlik kavrami edebiyat alaninda fazlasiyla ilgi goérmiistiir. Bunun nedeni, Freud’un
tekinsizlik hissini etrafli bir sekilde ele aldigi makalesinde kavrami E. T. A. Hoffmann’in

“Kum Adam” 6ykiisii lizerinden 6rneklendirerek anlatmasi olabilir. Ayrica, kurmaca metinler,

2 Ingiltere, Wiltshire, Salisbury’de bulunan tarih &ncesinden kalma tas anit yap1. 1986 yilinda UNESCO Diinya
Mirasi Listesine dahil edilmistir.
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tekinsiz etki yaratmak i¢in ¢ok uygun araglardir: “Tekinsizlik, edebiyatta, dykiilerde ve hayal
iiriinii eserlerde tasvir edildigi gibi, aslinda ayr1 bir tartismayr da hak ediyor. En 6nemlisi,
edebiyat gercek hayattaki tekinsizlikten daha yaratici bir alana sahiptir ¢iinkii tekinsizi tamamen
icine alarak gercek hayatta hi¢ rastlanmayan daha baska bir noktaya tasiyabilir” (Freud, 2019,
s. 71). Kurmaca metinlerde tekinsiz etki, 6zellikle fantastik ve gotik edebiyatta veya dogatistii
ogeler barindiran metinlerde okurun deneyimledigi bir duygu olabildigi gibi, metindeki
karakterlerin deneyimledigi bir duygu da olabilir. Besinci Cocuk tiir olarak fantastik edebiyat
kategorisine girmez. Fakat bire bir karsiligi olmasa da psikolojik gotik romana yaklastigi
sOylenebilir. Roman, agiktan dogaiistii 6geler de barindirmaz ama bir korku ve gerilim romani
olarak rahatlikla ele alinabilir. Korku-gerilim tiirlerinde okurda birakilan etki onemlidir. Fakat
bu makalede, okurun okuma deneyiminden ziyade Besinci Cocuk romaninda basta annede

olmak iizere kimi karakterlerde olusan tekinsiz etkiye odaklanilacaktir.

Begsinci Cocuk romaninda asinalik ve yabancilik ikilemi (heimlich/unheimlich), kimi
kadinlarin hamilelik siirecinde yasadigi, adi konmayan tedirginlik ve ruh hali degisimleri ile
kendini gosterir. Buna bir 6rnek olarak hamileligin de hem asina olunan hem de aslinda yabanci
bir deneyim oldugunu sdylemek yanlis olmaz. Ciinkii nesilden nesile aktarilan bilgi ve
deneyimler bir tiir farkindalik ve asinalik yaratsa da hamilelik zaman zaman bilinmez ve
ongoriilemez bir siire¢ olabilir. Bir baska deyisle, kadin bedeninin dogurganlik yetisinden
dolay1 asina olunmasi beklenen hamilelik ve dogum stireci hem tanidik hem de yabancidir. Bu
nedenle, en azindan bilgisel diizeyde asinalik oldugu halde bilinmez bir siire¢ oldugundan kimi
kadmlar icin tekinsiz bir deneyime de déniisebilmektedir. Freud’un “Tekinsizlik Uzerine”
makalesinde ana rahminde olma an1 diri diri gdmiilme korkusu ile iliskilendirilmistir: “Bazi
insanlara gore yanlishikla diri diri gomiilme diisiincesi, en tekinsiz hadisedir. Ne var ki
psikanaliz, bu korkung hayalin yalnizca, korkung higbir yan1 olmayan baska bir hayalin sekil
degistirmis hali oldugunu, anne rahminde bulunma halinin bir yansimasi oldugunu 6gretmistir”
(2019, s. 64). Besinci Cocuk romaninda Harriet’in son hamilelik siireci, Ben’in cenin haliyle
heniiz ana rahmindeyken dahi adeta diri diri gdmiilmiis bir yetiskinin yerin altindan kurtulmaya
caligmasina benzetilebilecek sertlikte hareketlerinden dolay: en zor haliyle yasanir. Bir sonraki
boliimde detayli anlatilacag: lizere, Ben’in ana rahmindeyken bir yetiskin kuvvetinde oldugu
imas1 vardir. Freud, Ernest Jentsch’in “Tekinsizligin Psikolojisi Uzerine” makalesine génderme
yaparak, Jentsch’in bir hikdye anlatirken kolayca tekinsiz etki yaratmanin en iyi yollarindan
biri olarak okuru hikayedeki belirli bir figliriin insan olup olmadig1 konusunda belirsizlik i¢inde

birakmak oldugunu soyledigi boliime dikkat ¢eker (2019, s. 42). Benzer bir durum Besinci
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Cocuk’taki Ben i¢in de sdylenebilir. Ben’in ana rahmindeki halinden itibaren insandan ote
baska bir sey oldugu vurgusu roman boyunca devam eder, hatta kimi zaman agiktan sdylenir.
Gerek annede gerekse romandaki diger karakterlerde olusan tekinsizlik duygusu tam da bu
belirsizlik ile ilgilidir.

3. BESINCI COCUK ILE GELEN TEKINSIZLIK HiSSi

Bu béliimde, Beginci Cocuk romanindaki tekinsizlik hissi iki yonden incelenecektir: ilki,
Harriet’in Ben’e hamile kalis1 ile baslayan ve sadece annenin hissettigi tekinsizlik hissi, digeri
ise Ben’in dogumunu takiben basta annesi olmak iizere Ben ile herhangi bir sekilde etkilesime
giren diger karakterler tarafindan deneyimlenen tekinsizlik hissi. Bu ayrimin yapilmasindaki
amag, annenin hamilelik siirecinde yasadigi zorluklar ile dogum sonrasinda yasadigi duygu
karmasasint dogum sonrasi depresyonundan ayirmak ve tekinsiz etki ile iligkilendirmektir.
Romanda dogum sonrast depresyonuna herhangi bir atif bulunmamaktadir. Fakat, hamilelik
stireci ile annede kendini gosteren ve dogum sonrasinda artan huzursuz ruh hali dogum sonrasi
depresyonu ile yorumlanmaya da agiktir. Dolayisiyla, bu ikisini ayirt edebilmek i¢in sadece

annenin degil romandaki diger kisilerin de tepkilerine yer verilecektir.

Romanin basinda, Harriet ile David Lovatt’in tanigsmalari, evlenmeleri ve ¢ok ¢ocuklu bir
aile kurma hayallerinden fazla detaya girilmeden, hizlica bahsedilmistir. Ayni sekilde, Lovatt
ailesinin Ben’den onceki ilk dort gocugunun diinyaya gelisi de cok kapsamli ele alinmamustir.
Harriet ve Ben Viktoryen tarzi biiylik bir evde yasayan, ¢ok ¢ocuklu bir aile olma hayali kuran
geng bir ¢ifttir. Fakat bu hayal besinci ¢ocuklart Ben’in dogumu ile kabusa doniisiir. Norma
Rowen, Besinci Cocuk ile Frankenstein romanlarini karsilastirdigi makalesinde iki romanda da
idealize edilen {itopik aile atmosferinin, uyumsuz ve tuhaf bir ¢ocugun dogumu ile bozuldugunu
karsilastirmali bir sekilde ele alir (1990, s. 41-42). Rowen, ayrica, Viktorya dénemi aile
hayatina dykiinen ¢ift i¢in “eger Lovatt ailesi bir 6nceki yiizyila bir geri doniisse, Ben ¢ok daha
radikal bir gegmise, ilkel insansilarin heniiz gelismeye baslamadig tarihten 6nceki bir zamana
geri donistiir” diyerek Ben’deki durumun ciddiyetinin bir kere daha altin1 gizer (1990, s. 44).
Her iki karakterin de tekinsiz oldugunu sdylemek yanlis olmaz. Ayrica, her iki durumda da

idealize edilen ge¢mis hayal kiriklig1 ile sonug¢lanmistir.

Harriet, ilk dort hamileliginde mutlu, huzurlu bir siire¢ gegirmis, ufak tefek sorunlara
ragmen sorunsuz dogumlar yapmis, saglikli ¢ocuklar diinyaya getirmistir. Dogum sonrasi
stirecin beklenen, dogal yogunlugu ve yaslar1 birbirine yakin ¢ok ¢ocuklu bir aile olmanin da

getirdigi ilave yorgunluga ragmen Lovatt ailesi genis ailelerinden de aldiklar1 destek ile hig¢
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sikdyet etmeden cocuklarini mutlulukla biiyiitmektedirler. Bu haliyle adeta peri masalini
andiran ev ortami, Harriet’in besinci ¢ocuklarina hamile kalisi ile aniden bozulur. Romanda,
ciftin tanismasi, evlenmesi ve ilk dort ¢ocuklarinin dogusu hizlandirilmis bir anlati olarak

verildikten sonra Harriet’in Ben’e hamile kalis1 ile anlati aniden yavaglar.

Harriet’in besinci hamileligi digerlerinden ¢ok farklidir. Bunun nedeni, bu son
hamileliginin Harriet’i hem fiziksel hem de psikolojik ve duygusal olarak ¢ok zorlamasidir:
“Harriet ¢ilgma donmiistii, bitkindi [...] huysuzdu; kolaylikla o6fkelenip goézyaslarina
boguluyordu. David onu mutfak masasina oturmus, basini ellerinin arasina almis, bu yeni
fetiisiin onu zehirledigi hakkinda homurdanirken buldu” (2018, s. 35)%. Tam burada, heniiz
yaklagik ii¢ aylik hamile olmasina ragmen, fetiis tarafindan zehirlendigi paranoyasi sebebiyle,
Harriet’in tekinsiz etki altinda oldugu sdylenebilir. Bir anne aday1, hamilelik siirecinde karninda
tasidig1 bebege hem asina hem de yabanci olabilir. Asinalikla gelen kabullenme, sonugta
kendinden olma bir varlik diinyaya getirecek olmakla ilgilidir. Fakat anne aday1 ayn1 zamanda
yabancilik da hissedebilir ¢iinkii, bebegi hi¢c gérmedigi gibi tam olarak neye gebe oldugunu ve
kendisini nelerin bekledigini de bilmemektedir. Asinalik ve yabancilik ikiligi, Freud’un da
bahsettigi tekinsiz etkiyi meydana getiren 6nemli bir detaydir (2019, s. 38-39). Hamilelik
doneminde kadinlarin hissettigi yorgunluk, bitkinlik, hormonsal degisikliklerden kaynakli
duygusal calkantilara ek olarak Harriet’in zehirlendigini diistinmesi agiklamasi olmayan bir
korku ve tedirginlik i¢inde olduguna isaret eder. Daha 6nce dort cocugu olmasina ragmen,
besinci hamileliginde Harriet gebelik deneyimine karsi bir tlir yabancilagma hisseder. Diger
hamileliklerinden farkli olarak, heniiz bilmedigi bir sebepten dolayr Harriet bu bebege karsi
sevgi ve merhamet duygular ile dolu degildir. Fiziksel olarak ¢ok yorgun olmakla birlikte

duygusal olarak da ¢6kmiis durumdadir. Tiim bunlar tekinsiz etkinin ortaya ¢ikisina isaret eder.

Normal bir gebelikte, ilk {i¢ ayda bebek hareketlerini hissetmek olduk¢a zordur; fakat
Harriet bebegin hareketleri nedeniyle ¢ok ac1 ¢ekmektedir. Bebegin hareketlerinin asiriligini
fark eden esi David, Harriet’in hamileliginin daha ileri bir doneminde olabileceginden
stiphelenir (s. 38). Doktor kontroliine gittiklerinde doktorun tavirlar1 da tekinsiz etkinin iyice
giiclenmesine neden olur: “Onun elleri altinda uzanmis yatarak profesyonel ve ketum ytiziine
bakarken, bagka bir sey soylemesini arzu ediyordu. Ama ne? Bir agiklama” (S. 40). Doktor ise

Harriet’e bekledigi agiklamay1 yapmadigi gibi, sadece kendisini fazla yormamasini sdyler (S.

3 Makalenin tamaminda Beginci Cocuk romanindan yapilan alintilar, romanin 2018 yilinda Delidolu Yayinlart
tarafindan basilan Niran Elg¢i ¢evirisinden alinmistir.
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40). leriki boliimlerde de goriilecegi iizere, Harriet’in yasadig1 gebelik ve annelik deneyimine
dair bir agiklama i¢in ¢irpinmasina ragmen doktorlarin Ben’deki durumu agiklayamamalari ve
muayeneyi gecistirmeye calisip sessiz kalmay1 tercih etmeleri tekinsizlik hissini ortaya ¢ikaran
en 6nemli etkendir. Bu noktada, tekinsizlik duygusunu yaratan 6nemli bir etkenin belirsizlik
oldugu yeniden vurgulanmalidir: “Bir kisi ortaya ¢ikan bir duruma agina olmadiginda ve bunun
belirsizlik yaratmasi halinde burada bir tekinsizlik hissedecektir diyebiliriz” (Freud, 2019, s.
35). Gebelik siirecinden itibaren Ben ile ilgili her ne yasaniyorsa yasansin en azindan bunun
uzmanlar tarafindan akla yatkin bir agiklamasinin olmas1 Harriet ve David’i gelecekte onlari
nelerin bekledigi konusunda rahatlatabilecekken, ¢ift her doktor ziyaretinden eli bos doner.
Benzer bir durum Harriet bes aylik hamileyken de yasanir:

Dr. Brett’i tekrar ziyaret etti, ¢iinkii fetiisiin enerjisi yiiziinden uyuyamiyor,

dinlenemiyordu. Bebek karnini yarip disar1 ¢gikmaya c¢aligsiyordu sanki.

‘Suna bakin,” dedi karni kabarr, kasilir ve dinerken. ‘Daha bes aylik.’

Doktor her zamanki testleri yapti ve ‘Bes ay icin biiyiik, ama anormal 6l¢iide degil,’
dedi.

‘Daha 6nce boyle bir vakayla karsilagtiniz mi1?” Harriet’in sesi sert ve buyurgandi,
doktor sinirle bakt1 ona.

‘Tabii ki daha 6nce enerjik bebekler gordiim, evet,” dedi kisaca. Bunun iizerine
Harriet sordu. ‘Daha bes aylikken? Boyle?” Doktor ona ayni sekilde karsilik vermeyi
reddetti. (s. 42)

Burada, doktorun acgiklama yapmamasi, muayene sirasinda fetiiste fizyolojik bir anomali fark
etmemesi ile ilgili olabilir. Normalden iri ve enerjik olmasi disinda bebege dair sdylenecek pek
bir sey yoktur. Fakat, Dr. Brett annenin gebelik deneyimlerini dinlediginde bunun normal ve
alisildik oldugunu da sdylemez. Anneyi rahatlatacak agiklama veya telkinde bulunmaz.
Tekinsiz etkiyi yaratan tam da bu sdylenmeyen, agi8a ¢ikarilmayan, sanki hissedilen ama agik¢a
ifade edilmeyen korkutucu durumdur. Bu da gene Freud’un bahsettigi agiklamasi olmayan
belirsizlik ile iligkilendirilebilir. Daha 6nce gebelik deneyimi olmasina ragmen hi¢ asina
olmadig1 bu durumun agiklamasi da yapilamadiginda, Harriet bir ¢esit yabancilagsma yasar. Bu
nedenle, Dr. Brett’in suskunlugu belirsizligin ve bu vesileyle de tekinsiz etkinin olusmasina
vesile olur. Besinci ¢ocuktan 6nce dort ayr1 gebelik deneyimi yasamis bir kadin olarak Harriet
bu son gebeligindeki farki ¢ok net hisseder fakat sebebini bilememesi ve bir agiklama ya da

destekten yoksun birakilmasi onu iyice huzursuz eder, yalniz birakir.

Hamilelik siireci ilerledikce fetiisiin enerjisi daha da artar. Harriet, hamileliginin geri

kalanina ancak sakinlestiriciler alarak devam edebilmektedir: “Bir doz yatistirici, diisman1 —
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icinde biiyliyen bu vahsi seyi artik boyle goriiyordu — bir saatligine sakinlestirirse, bu zamani
en iyi sekilde kullantyor ve uyuyordu” (s. 44). Dogduktan sonra Ben’in sakinlestirici haplarla
kontrol altina alinabildigi daha sonra da goriilecektir. Fakat bunun heniiz ana rahmindeyken
bile gerekli olusu basli bagina anneyi tedirgin eden bir durumdur. Harriet i¢in hamilelik siireci
katlanilmaz bir hal alir ve ¢ektigi acilardan dolay1 psikolojisi de bozulur. Fetiisiin rahim i¢inde
kapalt hali ve alisilmisin disinda enerji ve giice sahip olusu onu bir bebek olarak hayal etmeyi
zorlagtirir. Harriet, hamilelik siirecinin olagan akisindan tamamiyla farkli bir deneyim
yasadiginin farkindadir. Karnindakinin normal bir bebek olamayacagi ve viicudunun ne oldugu

bilinmeyen bir varlik tarafindan ele gecirildigi duygusu tekinsizlik hissini ortaya ¢ikarir:

Harriet’in zamani actya dayanmak, aciy1 kontrol altina almakla gegiyordu. Beyninde
hayaletler, canavarlar yasiyordu. Bilim insanlar1 deneyler yaparak farkli
biiyiikliikteki iki farkli hayvan cinsini bir araya getirdiginde Harriet, zavalli anne bu
sekilde hissediyor herhalde, diye diisiiniiyordu. Deneylerin basarisiz sonuglarini,
acimasi yaratiklar1 hayal ediyordu, ona korkung Olciide gergek gelen yaratiklari:
danua veya borzoi cinsinden bir kopekle kiigiik bir spanyelin melezi ya da bir aslanla
kopegin; kocaman bir araba ati1 ile kiigiik bir esegin; bir kaplanla kecinin melezini.
Bazen karninin igindeki hassas duvarlar1 toynaklarin, bagska zamanlarda pengelerin

tirmaladigini saniyordu. (s. 45)

Goriildugii gibi, Harriet tasidigl bebegin adeta farkli hayvan irklarimin ¢iftlesmesiyle ortaya
cikabilecek melez irklar kadar tuhaf olabilecegini diisiinmektedir. Gebeligi boyunca yasadigi
fiziksel ve psikolojik degisiklikler hayal giicliniin sinirlarin1 da zorlamaktadir. Bu nedenle,
heniiz dogmamis olan bebegini bir canavar, hayalet gibi imgesel olarak hayal etmesi dahi zor
hayali varliklarla bagdastirmaktadir. Burada da gene tekinsiz olanin bir canlinin ne oldugunun
tam olarak belli olmamasi durumunda ortaya ¢iktigi hatirlanmalidir (Freud, 2019, s. 42).
Harriet, karninda bir bebek disinda her sey tasiyor olabilecegini hayal ederek iyice tekinsiz etki

altina girer.

Romanda Harriet’in hamilelik donemi anlatilirken besinci ¢ocuktan “yaratik”, “canavar”,
“diisman” ve “vahsi sey” gibi i¢inde kotiiliik ve ugursuzluk barindirdigi ¢ok asikar olan ama ne
oldugu tam olarak belli olmayan bir varlik seklinde bahsedilir. Lucy Arnold bu durumu “Beginci
Cocuk’ta, Ben’i insan olarak siniflandirmayi siirekli reddeden bir dil mevcuttur” (2021, s. 372)
diyerek yorumlar ve bu sekilde Ben’in dilin disina da itilisine vurgu yapar. Boylelikle, Ben
insandan dogma olsa da tamamiyla yabanci bir varlik olarak gosterilir. Dogum 6ncesinde,

fetiisiin normalden daha enerjik ve sert hareketleri, heniiz ana rahmindeyken bile anne ile savas
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icinde oldugu seklinde yorumlanir (S. 46). Aslinda, her hamilelik siirecinin doganin olagan
akisinda gelisen alisildik ve asina olunan bir yani vardir. Fakat, ¢eliskili bir sekilde, hamilelik
stirecinin fetlisiin dogum anina kadar ana rahminde kapali, ulasilamaz ve gizli olusu nedeniyle
tekinsiz olmaya miisait bir deneyim oldugu da diisiiniilebilir. Harriet’in besinci ¢ocuk 6rneginde
buna bir de fetiisiin alisilagelmisin Otesinde fiziksel giicii ile annede yarattigi bedensel ve
duygusal travmalar eklenir. Gebeligi takip eden doktorun net ve ikna edici agiklamalar
sunamamasi ve ¢evresindeki kimsenin Harriet’i anlamamasi bu deneyimde anne ile bebegin bas
basa oldugunu ima eder: “Yalnizca o da degil, hepsi...Bu bebegin ne kadar farkli oldugunu
gormeyi reddediyorlardi” (s. 51). Kisaca, gebelik siirecinde tekinsizlik hissi sadece Harriet’in

hissettigi bir duygudur; fakat dogum ile cevredekilere de yayilir.

Besinci cocuk Ben beklenenden bir ay 6nce, tam bes kilo olarak dogar. Dogumu kisa ama
son derece etkili bir sekilde “bebek savasarak ¢ikiyormus gibiydi” seklinde tarif edilir (s. 52).
Hamilelik siirecinde sadece annenin hissettigi tekinsiz etki, dogum sonrasinda ailenin diger
iiyelerinde de kendisini gosterir: “‘Ne tuhaf, kii¢iik bir adam,” dedi David, cani sikilmig gibiydi”
(s. 52). David’inkine benzer bir sekilde Harriet’in annesi Dorothy de agik¢a dile getirmese de
tuhaf duygular i¢indedir. Dorothy’nin, Harriet’in Ben’i emzirdigi bir ana tanik oldugu zamanki
saskinlik, korku ve tiksinti dolu hali tekinsizlik hissine 6rnek gosterilebilir: “Dorothy, Ben’e
bakarken herkesin yiiziinde beliren—Harriet’a dyle geliyordu—ifadeyle bu savasi izliyordu.
Tamamen kipirtisizdi ve dikkat kesilmisti, biiyiilenmisti, neredeyse hipnotize olmus gibiydi
ama bakislarinda tiksinti de vardi. Ve korku?” (s. 56). Cirkin bir bebek olmanin yani sira Ben
tanimlanamaz bir tuhaflig1 da olan “tipki bir gudubet, ecinni ya da onun gibi bir sey” olarak
tanimlanir (S. 53). Cirkinlik ve kotiiliikk gibi tamamen olumsuz cagrisimlar: olan “gudubet”,
“ecinni”, “canavar” ve romanin ileriki boliimlerinde kullanilan “Hobbit”, “Gremlin” (s. 99) gibi
kelimeler alisilmadik olan, yabancilik duyulan ve korku uyandiran varliklara atfedilir. Bu
kelimelerle tarif edilen Ben’in, bir bebek olmasina ragmen onu goren herkeste tekinsiz bir his
yaratmasinin sebebi budur. Adrienne E. Gavin, “Doris Lessing'in Beginci Cocuk (1988) romant
siddetli, anlasilmaz, yikici, 'Gotiklestirilmis' c¢ocuklar1 tasvir ediyor” derken Ben’den
bahsetmistir (2012, s. 15). Ben i¢in romanda kullanilan sifatlar ve yakigtirmalar gotik anlatilar
cagristirir. Gudubet, ecinni, canavar, Hobbit, Gremlin gibi bu ifadeler tanimlanamaz oluslar1 ve

korku uyandirmalari sebebiyle de tekinsiz etkiyi yaratirlar.

Ben, yeni dogan bir bebek i¢in ¢ok fazla yer; giinde on hatta daha fazla sise mama tiiketir.
Tam bu noktada romanda ilk defa “Neandertal bebek” ifadesi ile Ben’de bir genetik farklilik

olabilecegi vurgulanir (S. 57). Harriet ile annesi Dorothy arasindaki kisa diyalog bebekteki
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aciklanamayan, teshis edilemeyen farkliligin tekinsizlik hissine doniistiigii an1 gostermek
acisindan onemlidir. “Genler bu sefer 6zel bir sey iiretti” diyen annesine Harriet “ama ne, asil
mesele bu . . . ‘Bu bebek ne?’” diye cevap verir (S. 57). Bu sorunun cevabini en net sekilde
vermesi beklenen doktor bile listii kapali, belirsiz cevaplar verir. Kaptigi bir enfeksiyon
nedeniyle Ben doktora gotiiriiliir. Ben’i muayene eden doktorun kisa ve hi¢ tatmin etmeyen
aciklamasi su sekildedir: “‘Bebekte biiyilk bir sorun olmadigi agik’ dedi, Ben’in herkeste
yarattig1 ayni saskin, can sikici tintyla” (S. 59). Daha 6nce de belirtildigi iizere, Ben’in dogum
sonrasi ¢evresinde yarattig1 korku, tedirginlik ve saskinlik sadece annesi ile sinirli kalmaz.
Hamilelik doneminde anne-bebek etkilesimi sonucu sadece Harriet’te kendini gosteren
tekinsizlik duygusu, bu sefer Ben ile bir sekilde iletisim kurmak durumunda kalan herkeste
benzer sekillerde ortaya ¢ikar: “Harriet bu yaz tatilini diisiindiiglinde, tek hatirladig1 herkesin
Ben’e nasil baktig1 oldu. Uzun, diisiinceli bakislardi, saskin hatta endiseli; ama sonra, herkes
saklamaya caligsa da korku geliyordu. Dehset de vardi; giin gegtikge Harriet’in daha da fazla
hissettigi bir duygu” (S. 61). Dogum sonrasi, annelerin baska insanlarin bebekleri hakkindaki
diisiincelerinden ve yaptig1 yorumlardan fazlasiyla etkilendikleri iyi bilinen bir gercektir.
Burada da Harriet’in kendi tekinsiz hislerine ek olarak, baska insanlarin Ben’e bakislari,
saskinlik ve korkularini gizleyememelerinden etkilendigi goriilebilir. Bu durum, Harriet’in

zaten var olan korku ve dehset hissini giiglendirir.

Besinci Cocuk, toplumun genelinden bir sekilde farklilik gosteren bireylerin ¢evrelerinde
uyandirdiklart duygular ve kendilerinin yasadiklari uyum sorunlari baglamlarinda da ele
alinabilecek bir romandir. Ben, aslinda romandaki tek farkli ¢ocuk degildir. Ailede down
sendromlu bir de kuzen vardir. Harriet’in kiz kardesi Sarah’nin kiz1 olan down sendromlu
Amy’den romanin basinda kisaca “kimseyi etkilemesin diye iistii ortiilen” bir bebek olarak
bahsedilir (s. 27). Ustelik babasinin kizindan utandigi ima edilir. Romanda, anomali ile
sonuglanan genetik farkliliklar toplumu rahatsiz eden ve bu bireylerin topluma dahil
edilmesinin ¢oziimsiiz kaldig1 bir olgu olarak ele alinir. Bunun sebebi, romanin basildig1 80’li
yillarda engelli haklar1 ¢aligmalarinin bugiinkii kadar goériiniir olmamasi, engelli bireylerin
toplumsal hayata dahil edilmelerinin ve goriiniirliik kazanmalarinin bugiine kiyasla ¢ok daha
zor olmast olabilir. Down sendromlu kuzen Amy, Ben’den farkli olarak, insanlarin asina
oldugu, sebebi belli ve agiklanabilir bir genetik bozukluga sahiptir. Amy’nin teshisinin belli
olmasi, siddet e8ilimi olmayan, kimseyi rahatsiz etmeyen kendi halinde bir ¢ocuk olusu, onu

korku veya tedirginlik yaratan biri olmaktan ¢ikarir. Romanda Amy kimsede tekinsiz etki
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yaratmazken, Ben neredeyse herkeste ayn1 dehseti yaratir. Bu noktada, down sendromlu Amy

ile Ben’in ilk karsilagsmasina bakmak gerekiyor:

Herkesin onu sevmesini bekleyen Amy giilerek, kollarini1 uzatarak Ben’e yaklast1.
Yas1 Ben’inkinin iki kat1 olan ama yaristymis gibi goriinen, etrafina sevgi sagan bu
engelli cocuk aniden sessizlesti; kederli bir ifadeyle Ben’e bakarak geriledi. ...
Bundan sonra, Ben’i her gordiigiinde aglamaya basladi. Ben, evdeki herkesin
bayildig1 bu diger engelli cocuktan asla gdzlerini ayirmiyordu. Ama kendisinin

engelli oldugunu biliyor muydu? Gergekten de Ben engelli miydi? O neydi? (s. 71)

Ilging bir sekilde, down sendromlu kuzen Amy de Ben’de bir degisiklik oldugunu sezmis ve
tekinsiz etki ona da sirayet etmistir. Emily Clark’in da dedigi gibi Ben “siradan bir ¢ocuk degil,
kendisinden kacilmasi gereken bir ¢ocuktur” (2011, s. 178). Ustelik bu sadece ¢ocuklar igin
degil, yetiskinler icin de boyledir. Yani, sadece yasitlar1 degil gerek aileden gerekse aile
disindan ¢ogu yetiskin de kendilerini Ben’den sakinma geregi duyarlar. Buna bir istisna olarak
sadece romanin sonuna dogru Ben ile zaman geciren bir grup gen¢ gosterilebilir. Ben’in
onlarlayken evin disinda ve iyi vakit ge¢irdigini fark eden annesi, genglerle bir anlasma yapar
(s. 97). Bunun sonucunda, Ben bu gengler ile takilmaya, zamaninin ¢ogunu onlarla gegirmeye
baglar. Tam bu asamada Ben’in ka¢ yasinda oldugu romanda net bir sekilde belirtilmez. Yine
de Ben’in okul ¢agina baslamadan onceki iki yilin1 bu sekilde ge¢irdigi ifade edildiginden
yaklagsik 4-5 yaslarinda oldugu tahmin edilebilir.

Bu genglerle iliskisinde kendisi fark etmese de Ben’in zaman zaman alaya alindig1 ve
asagilandig1r goriilecektir: “Ben’in bu gengler ¢etesinin evcil hayvanina veya maskotuna
dontistiigiinii biliyordu. Ona kaba, hatta sert davraniyorlardi, yani Harriet’a 6yle geliyordu; ona
Ahmak, Ciice, Yaratik Iki, Hobbit, Gremlin diyorlardi” (s. 99). Bu durum Ben’in aile i¢inde ve
disinda herkes tarafindan belli bir sekilde algilandigini, tekinsizi sembolize ettigini kanitlar
niteliktedir. Ben, etrafinda korku ve endise yaratsa da takildigi bu geng grup ile durum biraz
daha farklidir. Bunun nedeni bu gen¢ grubun da davranig bozukluklar1 ve toplumsal diizeni
bozmalar1 nedeniyle toplumda tekinsiz etki yaratiyor olmalar1 olarak yorumlanabilir: “Hem bir
tehdit unsuru hem de kurban olan ve ¢agdas toplum baglaminda adlandirilmasi gereken
eksiklikleri insan toplumunun kd&klerine kadar uzanan Ben’i yalmizca cesitli sekilllerde
toplumun geleneklerinin diginda kalanlar kabul edebilir.” (Maslen, 1994, s. 47). Dolayisiyla, bu
gengler Ben’i fiziksel 6zellikleri nedeniyle ucube olarak gorseler ve zaman zaman onunla dalga
gecseler de Ben’den kendilerini sakinmazlar ve onunla zaman gegirirler ¢iinkii kendileri de

toplumla uyum saglayamamaktadir.
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Ben’in karsilastigi ¢cogu insanda yarattigi korku ile daha fazla yasayamayan Lovatt ailesi
heniiz bir bebekken onu iyilestirilemez anomalileri bulunan g¢ocuklarin aileleri tarafindan
birakildiklar1 bir kuruma vermeye karar verir. Bu kararda Ben’in kontrol edilemez olusu,
etrafindaki herkesi iirkiitmesi ve Ben ile bir yasami idame ettirmenin ¢ok zor olusu etkili
olmustur. Heniiz bir bebek olmasina ragmen Ben’in kontrol edilememesi tekinsizlik hissini
kuvvetlendirir: “Tekinsiz, bu kontrol eksikligi, asina olmama, kendinden bagka biri veya bir sey
tarafindan kontrol edilme hissinden kaynaklanir” (Svenaeus, 1999, s. 247). Ben’in ectrafinda
yaratti§i duygu tam olarak budur. Kontrol edilememesinin yani sira ailesi tiim hayatin1 onun
ongoriilemez davraniglarina gore diizenlenmek zorunda kalir. Bu haliyle, heniiz bir bebek
olmasina ragmen durumunun tibben tam acgiklanamamasi ve davraniglarinin kontrol
edilememesi ile Ben etrafindaki herkesi kontrol altina almistir: “Doris Lessing'in Beginci Cocuk
(1988) romani, ¢cocugu Gotiklestirmenin en ¢arpict orneklerinden biridir. Roman ana ¢ocuk
karakteri, yalnizca kendisini kontrol edemeyen yetigkinler i¢in anlasilmaz degil, ayn1 zamanda
aile mutlulugunu yok eden biri olarak da tasvir eder” (Dodou, 2012, s. 240). Ben, romanin
baslangicinda idealize edilen ¢ok ¢cocuklu mutlu aile ortamini yok eden ¢ocuk olarak ele alinir.
Bu haliyle ondan kurtulmak, durumu yonetemeyen, ne yapacagini bilemeyen Lovatt ailesi i¢in

tek ¢ozlim gibi goriilmiistiir.

Romanin 6zellikle Ben’in kuruma terk edildigi bu boliimii, engelli ya da bir anomalisi
bulunan bireylerin toplumdan ne sekillerde tecrit edildiklerini gostermesi acisindan cok
carpicidir. Normalde ¢ok uzun bir zaman dilimini kapsayan donemleri hizlandiran anlati,
Ben’in kuruma birakilis1 ve Harriet’in vicdan azabi nedeniyle bir siire sonra eve geri getirilisi
anlatilirken yavaglar. Ben’in terk edildigi kurum, toplumsal hayata uyum saglayamayacak
kadar farkliliklarla dogmus bireylerin uyusturucu ilaglarla siirekli uyutuldugu, temel
bakimlariin dahi ihmal edilmesinden dolay1 sefalet i¢inde aslinda dliime terk edildikleri bir
yerdir: “Igeride, duvarlar boyunca pek ¢ok yetiskin ve ¢ocuk yatagi dizilmisti. Cocuk
yataklarinda canavarlar vardi. Hizla kogusun diger ucundaki kapiya dogru ytiriirken her yatakta,
insan kalibindan bazen korkung derecede, bazen hafif¢e sapmis bir bebek veya kii¢iik ¢ocugun
yattig1 goriilebiliyordu” (s. 86). Burada, kuruma birakilan ¢ocuklardan “canavarlar” olarak
bahsedilmesinden de anlasilacagi iizere, insan bedenindeki iyilestirilemeyen her tiirli
anomalinin tekinsizlik hissine neden olabilecegi ima edilir. Bunun yani sira, engelli haklar ile
ilgili farkindaligin glinlimiizdeki kadar gelismis olmadigi donemlerde anomalisi olan

bebeklerin bakimlarinin zor olusu da bu tiir kurumlara birakilmalarina sebep olmustur.
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Ben, bir siire burada kaldiktan sonra vicdan azabi ¢eken Harriet tarafindan esi David’in
tiim itirazlarina ragmen geri alinir. Harriet, Ben’i ancak sakinlestirici igneler yardimiyla
uyutarak eve getirebilir. Ben’in ilkokul yasina gelene kadarki siireci gene hizlandirilarak ve bir
korku anlatisi olarak verilir. Ben’deki tanimlanamayan genetik sapma biiyiidiikge daha belirgin
hale gelir: “Ben’in biyolojik belirlenmisligi biiylidiikge kendini farkli sekillerde gosterir.
Dolaptaki ¢ig tavugu yemekte bir sakinca gérmez, 6grenme yeteneginden yoksuldur, okulda
birini yaralar” (Arikan, 2018, s. 114). Okul hayati ile siddet ve uyum sorunlar1 bas gésterince
Harriet’in Ben’i tekrar doktora goétlirmesi gerekir. Doktor kontrolii sirasinda Harriet’in bir

aciklama icin adeta yalvardig: goriilebilir:
‘O insan degil, degil mi?’ . . . ‘Bir baska gezegenden? Uzaydan mi geldi?’

‘Hayir. Yani onu gordiiniiz, degil mi? Bu gezegende ne tiir halklar — irklar demek
istiyorum—bizden farkli ne tir yaratiklar yasadigini nasil bilebiliriz? Gegmiste,
anlarsiniz ya? Gergekten bilmiyoruz, degil mi? Burada ciicelerin, ecinni veya
ifritlerin, o tiir seylerin gercekten yasamadigini nasil bilebiliriz? Belki bu yiizden

onlar hakkinda hikayeler anlatiyoruz. Bir zamanlar gercekten var olduklart igin...

‘Ben’in evrim agacinda bir geri doniisii temsil ettigini mi disiiniiyorsunuz?’ diye

sordu Dr. Gilly ciddi bir sesle. Bu fikri hesaba katmaya hazirmis gibi konusuyordu.
(s.111-112)

Bu diyalogtan da anlasilacag iizere, Harriet i¢in tekinsiz etkiyi yaratan Ben’in yasitlarindan
farkli bir ¢ocuk olarak korkutucu, siddete meyilli, zihinsel gelisim olarak geri olusu ve tiim
bunlarin altinda yatan sebebin bilinmezligi, uzmanlar tarafindan dahi agiklanamaz olusudur.
Harriet, Ben’deki durum her ne ise bunun tanimlanmasini, bir tedavisi olsun veya olmasin bir
teshis konmasini1 ve dile getirilmesini ister “hi¢bir sekilde dillendirilmemesine tahammiil
edemiyorum” diyerek doktora isyan eder (s. 112). Bir baska deyisle, “Ben'in tek giivenilir
yorumu, onun higbir sekilde aciklanamamasi ya da dolayimsiz bir koétiiliigiin ya da tarif
edilemez bir 6tekiligin patlamasi oldugudur” (Yelin, 1998, s. 104). Romanda bu durum kisaca
“higbir 6gretmen, hi¢bir doktor veya uzman, ‘bu ¢ocuk budur,” diyememisti” ifadesiyle anlatilir
(s. 139). Kimse Ben’e dair akilci ve ikna edici agiklamalar ileri siiremese de romanda ima edilen
Ben’in bir genetik sapma sonucu insanligin en ilkel zamanlarindan kalma baska bir 1rka ait
genetik mirasi tasiyan bir yapiya sahip oldugudur. Anlatinin sonlarina dogru gene hizlandig
bir noktada Ben en son ergenlik 6ncesinde resmedilir: “Harriet, Ben’e bakarken insanligin — 0
da her ne demekse — sahneye ¢ikmasindan binlerce, binlerce yil 6nce kendi zirvesine ulagmis

bir irka baktigini hissetti. Buz devri yeryiiziinii kaziyarak gegerken Ben’in halki yeraltindaki
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magaralarinda oturup karanlik yeralti irmaklarinin baliklarint m1 yakaliyordu?” (s. 138). Burada
da dogumunun iizerinden onca yil gecmesine ragmen Harriet’in Ben’deki farklilig
anlamlandirma ¢abas1 goriilebilir. Bunun yam sira, tekinsizlik hissini yaratan asinalik ve
yabanciligin bir aradaligindan da s6z edilebilir. Soyle ki kendi ¢ocugu olmasi Ben’e dair dogal
bir asinalik ve aidiyet yaratmasi beklenirken, ondaki bilinmeyen, agiklanamayan durum ayni
zamanda bir yabancilik da yaratmaktadir. O halde Ben, insan formunda ama tam da insan
olmayan, insanligin binlerce yil 6ncesinin genetik mirasini tasiyan, ama i¢ine dogdugu diinyada
tamamen yabanci goriilen ve bu diinyaya uyum saglayamayan insansi bir canlidir. Karsilastigi
herkeste tekinsizlik hissini uyandiran da Ben’in canlilar diinyasinin tam neresinde
konumlandirilacaginin belli olmamas1 hem aginalik hem yabancilik yaratmasi, hatta insan olup
olmadiginin dahi belirsiz olusudur. Ben’in gotiklestirilmis tasvirleri, normal olan ile Ben
arasinda bir ikilik olusturarak normal algisin1 bozar: “Arkaik arzularin ve korkularin yikic1 bir
doniisii olan tekinsiz, tanidik, asina ve gilivenli olan gerceklik ve normallik duygusunu bozar”
(Botting, 1999, s. 7). Insanin genetik mirasi, insana tamamiyla yabanci degildir. Ben’deki
genetik miras, unutulmus ve arkaik olanin hayal edilemeyecek kadar uzak bir tarihi gegmisten
geri donlisli olarak yorumlanabilir. Ben’de oldugu ima edilen genetik sapmanin tekinsiz ile
iligkisi bu sekilde ele alinabilir. Bir bagka deyisle, romandaki kisiler i¢in Ben ile etkilesime
girmek tarih 6ncesinden kendi genetik mirasinin bir kalintisi ile etkilesime girmek gibidir. Fakat
Ben’in i¢ine dogdugu diinya ile uyumsuzlugu, agiklanamamasi ve korku uyandirmasi tekinsiz

etkiyi dogurur.

4. SONUC

Bu makalede, Doris Lessing’in Begsinci Cocuk baslikli romaninda, “yari insan, yari
goblin, anlasilmaz derecede canavar ¢ocuklar: Ben tarafindan yok edilen goriiniiste miikemmel
bir orta sinif ¢ift” (Linfield and Lessing, 2001, s. 61) olarak tanimlanan Lovatt ailesinin besinci
cocuklarinin dogumu ile degisen hayatlar1 tekinsizlik kavrami ile iliskilendirilerek ele
alimmistir. Harriet’in besinci ¢ocuguna hamile kalisi ile baslayan ve dogumdan sonra asamali
olarak artan korku, kaygi ve c¢ocuga yabancilasma, tekinsizlik hissi ile agiklanmistir.
Tekinsizlik hissi, hamilelik doneminde sadece annenin deneyimledigi bir duygudur fakat
dogum sonrasinda Ben ile karsilagan herkese sirayet eder. Hamilelik doneminde ortaya ¢ikan
tekinsiz etki, hamilelik depresyonundan ve duygu karmasasindan bagimsiz bir sekilde ele

alinmistir. Ben’in aile fertleri ile etkilesimi ile ortaya c¢ikan korku, kaygi ve dehsete kapilma
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gibi duygularin annedeki kadar keskin hissedilmemesiyle birlikte diger aile fertlerinde de

benzer sekilde goriilmesi tekinsiz etkiyi yayan onemli bir faktordiir.

Ben’deki farklilik romanda kimse tarafindan agiklanamaz. Tekinsizlik hissinin ortaya
¢ikisi, Ben’in korkutucu hal ve hareketleri lizerinden degil, bu bilinmezlik ve agiklanamama
iizerinden irdelenir. Romanda kisaca bahsedilen, Ben’in kuzeni down sendromlu Amy’ye kars1
kimsenin yabancilik ¢ekmemesi, Amy’nin kimsede korku ve kaygt gibi duygular
uyandirmamasi da ondaki durumun teshis edilebilirligi ile acgiklanabilir. Besinci Cocuk’ta
Amy’den cok kisaca bahsedilmis olsa da anlatida anomalisi olan iki ¢ocugun birden olmasi
tesadiif degildir. Birindeki durum alisilmig ve agiklanabilir, digerindeki ise gizli, sakli ve
bilinmezdir. Freud’un tekinsizlik tanimindaki asina ve yabanciligin bir aradaligi ve bilinmez
olanin yarattig1 korku bu noktada 6énem kazanmaktadir. Romanda acik¢a sdylenmese de ima
edilen, Ben’in bir genetik geri doniis sonucu ortaya ¢ikmis olmasidir. Yani, Ben insan irkinin
en ilkel zamanlarindan kimi genleri kendinde tasir. Insan olarak asina olunan bir canlidir; fakat
tarih 6ncesinden tagidigi genlerden dolay1 yabancidir. Bu haliyle, modern tibbin agiklayamadigi

insansi bir canlt olup ¢ikmustir.

Beginci Cocuk, toplumun genelinden farkli insanlarin yasadigi uyum sorununa da dolayli
olarak dikkat ¢eker. Claire Tomalin ile yaptig1 bir sdyleside Doris Lessing de Besinci Cocuk
romanina dair benzer bir noktaya dikkat ¢cekmis, Ben’in aslinda kotiiciil herhangi bir varlig
temsil etmedigini dile getirmistir: “O ¢ocuk hi¢ de kotii degil. O sadece dogru yerde degildi.
Eger o aslinda yiizyillar boyunca gelen bir genin sonucuysa, 0 sadece kendini karmagik
toplumumuzda bulmus farkl bir irktir. Ama o kitab1 yazarken biiyiilendigim sey, eger boyle bir
sey olursa bununla nasil basa ¢ikabilecegimizdi” (2000, s. 176). Bir baska deyisle, bu roman
toplumun goéziinde ucubelestirilen, sosyal hayattan dislanan insanlarin yasadiklarini gozler
Oniine serer. Farkliliklarla diinyaya gelen bireylerin toplumsal hayatin alisilagelmis isleyisine

uyum saglayamadiklarinda yasanabileceklere dikkat ¢eker.

Besinci Cocuk’ta anlatt zaman1 Ben’in dogumundan ergenlik 6ncesine kadarki zamani
kapsar. Bu siirecte yasananlar Ben ile bir sekilde etkilesim i¢inde olan insanlarin yasadigi
tedirginlik, kayg1 ve korku gibi olumsuz duygulari tetikler. Doris Lessing, 2000 yilinda Beginci
Cocuk’un devamu niteliginde olan Ben, Diinyada® baslikli roman1 yaymlamistir. Beginci Cocuk,
anomalisi olan bireylerin diger insanlarda yarattig1 tekinsiz duygu baglaminda okura toplumun

genelinin deneyimlerini ve bakis agisini verir. Bunun aksine, romanin devamai niteligindeki Ben,

4 Bu makale yazildig1 sirada heniiz Tiirk¢e’ye ¢evrilmemis olan Ben, in the World (2000) igin &neri niteliginde
olan bagslik ¢evirisi makale yazarina aittir.
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Diinyada, kendisi i¢in tasarlanmamis bir diinyada Ben’in var olma miicadelesine odaklanir.
Bitirirken, Doris Lessing’in Besinci Cocuk’un devami olarak yazdigi Ben, Diinyada baslikl
romant da Ben’in tekinsizlik hissini ne sekillerde yasadigini incelemek agisindan ileriki

caligmalar i¢in 6nermek yerinde olacaktir.
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EXTENDED ABSTRACT

Doris Lessing's novel The Fifth Child (1988) focuses on the Lovatt family, whose life is
turned upside down with the birth of their fifth child, named Ben. The fifth child Ben is different
from everyone else for reasons that no one, including doctors, teachers, experts, can explain
clearly and precisely. This difference can be observed in the physical abilities of Ben because
he is very strong for his age even as a baby. Also, his psychological and cognitive situation is
underdeveloped. Ben has no physical anomaly; but he is noticeably large for a newborn.
Although he is still a baby, Ben is unexceptionally strong which makes him difficult to handle
and take care of. As a matter of fact, the feeling of negative emotions and uneasiness start even
during the pregnancy. The uncanny feeling manifests itself especially with the changes in the
emotional state of the mother from the moment she conceived him. Struggling with fear,
restlessness, anxiety, and negative emotions that she cannot fully explain since her pregnancy
started, Harriet feels that there is something wrong with the baby, but she cannot grasp what
exactly it is. Having had four babies before, she is an experienced mother, and she can tell that
something is different with Ben. For example, the three-month-old fetus’s movements cause
Harriet pain, leading her to suspect that the baby may be poisoning her. During the pregnancy,
she refers to him as a monster or a strange creature. She cannot think of him as a cute little baby

and form an affectionate relationship.

With Ben's birth, the tension in the novel gradually increases. That is to say, the feelings
of fear and tension dominate the whole family. Such feelings can be referred to as uncanny
feelings because Ben is a human being after all. He is identified with no apparent anomaly, but
he cannot fit in society for some reason. He is different and this difference creates a high-tension
mood in the novel. Both the parents and other members of the extended family are aware of this
inexplicable oddity, but no one can name it. Ben’s aggressive and strange attitude creates an
inexplicable uneasiness for everyone around him. He is wild, aggressive, and animal-like. In

9% ¢C 99 ¢¢

different parts of the novel, he is referred to as “enemy”, “monster”, “creature”, “freak” and the
like. It is implied that Ben is a creature that can be located somewhere between human and
animal perhaps because of a genetic deviation. Although it is not stated explicitly, it is implied
that his eerie condition is a result of this genetic deviation, which has activated the genes
belonging to the most primitive times of humanity. This primitive genetic inheritance has
caused Ben to be noticeably ugly, although he has no obvious physical anomaly. Additionally,
he is psychologically and cognitively impaired. Schooling him was a problem because he was

hostile to his peers, he found it difficult to socialize with people.
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It is implied in the novel that some features of the humanoid genetic heritage dating back
hundred thousand of years stand out. However, these features cannot be understood and
explained by the people living in the 1970s and eventually cause an uncanny mood in his entire
environment, especially for the mother. This article aims to discuss emotions such as fear,
anxiety and uneasiness created by the strangeness, uncertainty, and unexplained condition of
Ben with reference to Sigmund Freud’s theory of the uncanny. In his 1919 dated article titled
“The Uncanny” Freud explains that the uncanny effect occurs when something homely
(heimlich) suddenly becomes unhomely (unheimlich). The uncanny should be located
somewhere in the realm of the frightening but one should also have a sort of familiarity with
whatever causes the emergence of the uncanny effect. As a human being with no physical
anomaly, Ben is familiar, but he is also unfamiliar due to his creepy behaviors and attitudes.
Also, he cannot be diagnosed in any way, and this adds up to the whole situation. In this article,
the feeling of the uncanny in Doris Lessing’s The Fifth Child will be associated with the fact
that Ben's condition cannot even be explained by doctors in a reasonable way, creating
frightening and strange feelings in his environment. In this context, the article will first focus
on the concept of the uncanny, limiting the discussion to the scope Sigmund Freud used it in
his article titled “The Uncanny”. Even though the discussions on the uncanny has been extended
by different scholars in various disciplines, Freud’s conceptualization best fits what this article
intends to discuss. In the last part, Doris Lessing's The Fifth Child will be examined in detail to

reveal how the uncanny effect manifests itself in the novel.
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“NOUVEAU BIEN SUR! A1.1”
(“)zet

Egitim-0gretimin siireglerinin vazgegilmezi olan ders materyallerinin bilgi ve teknoloji
caginin gerekleri dogrultusunda onemli bir degisim gecirdigi goriilmektedir. Bu
degisimden en ¢ok etkilenen dil dersi kitaplaridir. Dil &gretiminde kitaplara kadar
multimedya arag-geregleri de siklikla kullanilmaktadir. Bu &geler, 6gretmen ve
ogrencilerin isini kolaylagtirarak her daim keyifli ve eglenceli bir 6gretiminin Oniinii
acmaktadir. Bununla birlikte ¢ok dilli ve kiiltiirlii bireyler yetistirmeyi amaglayan
Avrupa Konseyi, ylizyilin baginda dil 6gretimini sistematik bir bicimde gerceklestirmek
icin Avrupa Ortak Basvuru Metnini (OBM) yayimlams, ortak eylemlerle dil 6greten
Eylem Odakli Yontemi alana kazandirmistir. Calismada dokiiman analizi yontemiyle,
Fransizca “Nouveau Bien Str! A1.1” kitab1 igerigi ve yontem kullanimi incelenmistir.
Sonu¢ olarak, kitabin teknolojik ogelerinin zenginlestirilmesi, egitsel igerigin
Ogrencilerin ilgi alanlar1 dogrultusunda yenilenmesi gerektigi goriilmektedir. Ayrica
alanda bagka kitabin olmadigy, igerigin gorselli, rengarenk ve 6grenci diizeylerine uygun
oldugu, konularin diger derslerle iliskilendirildigi, eglenceli ve 6zgiin etkinliklerle dilin
ogretildigi goriilmektedir. igerigin Iletisimsel, Aktif ve Eylem Odakli Y&ntemlerin
ozelliklerini yansitmasi, kiiltiirel 6gelerle desteklenen etkinliklerin kolaydan zora,
somuttan soyuta siralandigi, dilin kullaniminin 6n plana ¢ikarildig gozlemlenmektedir.

Abstract

Course books which are indispensable for education, have undergone important changes
with the requirements of the information age, especially language course books were
most affected by it. In today's language teaching, technological tools are frequently used
as much as books. These facilitate the work of teachers and students and pave the way
for an enjoyable and entertaining teaching. In addition, the Council of Europe, which
aims to raise multilingual and multicultural individuals, published the CEFR in the
beginning of 21% century a to carry out language teaching in a systematic way, and
accepted the Action-Oriented Approach, which teaches languages through actions. In
the study, the second language French “Nouveau Bien Str! A1.1” book content and
method usage were examined. As a result, it’s seen that its technological elements
should be enriched and the educational content should be renewed in line with the
interests of the students. In addition, it’s seen that there are no other books in the field,
the content is colorful, colorful and suitable for student levels, the subjects are associated
with other course, and it teaches language with fun and original activities. It’s observed
that the content reflects the characteristics of Communicative, Active and Action-
Oriented Approaches, the activities supported by cultural elements are ordered from
easy to difficult, from concrete to abstract, and the use of language is emphasized.
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Iletisim, toplumsal bir varlik olarak insanoglunun en temel gereksinimlerinden biridir.
Fransizcaya, Latince communis sozciiglinden gegen, kaynaklarda 126 bigimde tanimlanan
iletisimin (Onan, 2013, s. 138) en temel 0gesi dildir ve alan yazinda iizerine bir¢cok soz
sdylenmistir. Ornegin, Sahin (2019) bireylerin birbirlerine dille seslendigini, asiklarin
tiirkiilerini dille sdylediklerini; sairlerin dille insanlarin génliine dokunduklarini sdylemis (akt.
Sahin, 2020, s. 265), Martinet (1985) ise bireylerin i¢inde dogup biiyiidiigii ve ¢evresi sayesinde
edindigi bir yap1 olarak gérmiistiir (akt. Giinday, 2015, s. 13). Yaguello (2003) dili, bireylerin
toplumsal iliskileriyle giidiimlii simgesel bir diizen (s. 7), Giinday (2015) ifade ve iletisim araci,
Saussure’de (1985) hem dizgeler biitiinii hem de toplumun bellegindeki bir yapi (s. 13) olarak
tanimlamiglardir. Daha yalin bir ifadeyle dil, toplumlarin gereksinimlerine goére olusan

sistematik, birlestirici ve uzlastirici bir diizenektir.

50’1 yillarda baslayan kiiresellesme, AB {ilkeleri arasinda sinirlarin kalkmasi, serbest
dolasim, ¢alisma ve yerlesme hakki, bilgi ve iletisim teknolojilerinin gelismesi, toplumlararasi
etkilesimler, gocler gibi daha birgok olgu, bireylerin ve toplumlarin dil 6§renme ve 6gretme
arzusunu daha da arttirmigtir. Bu durum, Avrupali uzmanlar1 yeni arayislara sevk etmis ve bu
arayislar sonucunda, ¢ok dilli ve kiiltiirlii bir Avrupa insa etme diisiincesi yayginlik kazanmistir.
Bu baglamda Avrupa Konseyi, 2001 yilin1 “Avrupa Diller Yil1” olarak ilan etmis ve bdylece
dil 6gretiminde yeni bir donem bagslamistir. Konsey, birlige tiye lilkeler arasinda dil pasaportu,
Avrupa yurttashigi, calisma, yerlesme ve seyahat 6zgiirliigii gibi uygulamalarla iliskilendirdigi
Diller i¢in Ortak Basvuru Metnini (OBM) yayimlayarak dil 6gretimini/6grenimini daha
sistematik bir bi¢imde siirdliirmeye karar vermistir. Boylece ¢ok dilli ve ¢ok kiiltiirlii Avrupali
bireylerin yetisebilmesinin 6nii agilmistir. Konseyin bu siireci hizlandirmak igin ¢esitli projeleri
de hayata gecirdigi bilinmektedir. S6z gelimi, 6grencilerin bilgi ve becerilerini arttirmak,
mesleki, kiiltiirel ve sosyal etkilesimlerini ve deneyimlerini zenginlestirmek i¢in Lingua,

Leonardo, Erasmus, Sokrates, Comenius gibi projeleri yliriirliige koydugu goriilmektedir.

YABANCI DiL OGRETIMINDE YONTEM KARMASASI

Yabanci dil 6gretimi denildigi zaman, ¢gogunlukla akla gelen temel kavramlar yaklasim,

yontem, tasarim, uygulama ve tekniktir. Kaynak taramasinda yaklasim, yontem ve teknik

5 Bu calisma, yazarin “Milli Egitim Bakanligina Baglh Okullarda Okutulan Fransizca Ogretimi Ders Materyallerinin
Metotsal Yonden incelenmesi“ adli doktora tezinden Uretilmistir.
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kavramlarinin ilk olarak Antony tarafindan kullanildig: bilinmektedir (1963, s. 63). Richards
ve Rodgers (1982, s. 154), Demircan (2005, s.139) yaklagim kavrami ayn1 kalmak {izere yontem
ve teknik yerine, tasarim (design) ve uygulama (procedure) kavramlarimi kullanmislardir. Ote
yandan uygulamada yaklasim ve yontem kavramlarinin siklikla birbirlerinin yerine kullanildigi
goriiliirken, Clarke (1983) yaklagim ve yontemin birbirlerinden farkli oldugunu (s. 111), Prabhu
(1990) ise, yontemin yaklasimi i¢erdigini sOylemis, Howatt ve Smith (2014) ise yontem yerine

donem kavramini kullanmayi tercih etmistir (akt. Bekleyen, 201, s. 35).

Kumaravadivelu (2006) yaklasim, yontem ve teknik kavramlarmin farkli anlamlar
oldugunu, buna karsin uygulamada yaklasimla yontemin, yontemle teknik kavramlarinin
birbirlerinin yerine kullanildigini ifade etmistir (akt. Glinday, 2015, s. 23). Demirel ise bu
kavramlar1 birbirinden ayri tutarak yontemi, amaca ulagsmak i¢in izlenen ve segilen en kisa yol
(2004, s. 30) olarak tammmlamistir. Ote yandan Sahin, yaklasgimin ydntem ve teknik
kavramlarindan daha kapsamli (2020, s. 266) bir kavram, Demircan (1990, s. 139) ve Giiven
(1995, s. 24) dilin dogasina iliskin kuramlar ve dil 6gretim kuramlarin1 kusatan varsayimlar
biitiinii; Antony ise dil 6gretiminin ve 6greniminin dogasina iligskin bakis agis1 olarak (1963, s.
63) aciklamiglardir. Tosun, yontemi, secilmis bir yaklasima dayali sistematik bir sunum plant,
yaklagimi dilin dogas1 ve 6grenimine yonelik varsayim ve kanilar, tasarimi sinif i¢i arag-gereg
ve etkinliklere yonelik olan kuramlarin iligkisi, islemi de birinin yaklagimindan ya da
tasarimindan ortaya c¢ikartilan teknikler ve uygulamalar (Tosun, 2006, s. 80) bigiminde
tanimlamistir. Giinday da bu kavramlarin ortak yonlerinin oldugunu sdyleyerek bu durumu

sOyle (Sekil 1) gorsellestirmistir.

Sekil 1.Yaklasim, yontem ve teknik kavramlar1 (Giinday, 2015. s. 24).

Bu kavramlarin ortaya ¢ikisinda ilk¢ag diisiiniirlerinden Pavlov ve Skinner’in davranisci
kuramina, Maslow ve Rogers’in hiimanistik yaklagimidan Piaget ve Chomsky’nin biligselci
kuramina, Wondt’un yapisalci anlayisindan, W. James Heb’in noro-biyolojik yaklagimina
kadar bircok kuramcinin deneyimlerinin katkis1 biiyiiktiir. Alan yazinda yontemlerin sayisi
konusunda cesitli goriisler bulunmaktadir. Ayni1 zamanda 1982’de Avrupa Konseyi ve MEB’in

ortaklasa ¢caligmalartyla belirledigi, alan yazinda en yaygin bicimde bilinen yontemler sunlardir:
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Dilbilgisi-Ceviri Yontemi,
Diizvarim/Direkt/Dolaysiz/Berlitz Y ontemi,
Dogal Yontem,

Isitsel-Dilsel/Kulak-Dil Aliskanlig1 Y6netimi,
Biligsel Yontem,

fletisimci/iletisimsel Yontem,

Se¢meli Yontem, (Besse, 1985, s. 25; Puren,1988, s. 21-35; Germain, 1993, s. 139-201;
Demirel, 2002, s. 29; Giinday, 2015, s. 69-70).

Bu yontemler diginda siklikla basvurulan diger iki yontem, Goéreve Dayali ve Eylem
Odakl1 Yontemdir. Ellis (2003), Goreve Dayal1 Yontemin Anglosakson diinyasinda uzunca bir
stiredir kullanilmakta oldugunu ve Eylem Odakli Yontemle bir¢ok ortak noktasinin oldugunu
sOylemistir (akt. Giinday, 2015, s. 113). Bununla birlikte her iki yontemin farkliliklart da
bulunmaktadir. S6z gelimi, Goreve Dayali Yontem daha ¢ok gorevlerle dil 6gretirken, Eylem
Odakli Yontem dili ortak eylemlerle, birlikte yasayarak ya da hareket ederek &gretmeyi
amaclamaktadir. Bekleyen (2015), yontemlerin bu denli gesitlilik gdstermesini, bir sarkacin
salimim hareketlerine benzetir. Bilindigi gibi sarka¢ her seferinde bir dncekinden farkli bir
noktaya gider, yontemlerde sarkag¢ gibi, farkli ilkelerle ayn1 amaci gerceklestirmeyi hedefler
(2015, s. 5). Mitchell ve Vidal’da (2001) ayn1 durumu gitgide genisleyen bir nehre benzeterek
aciklamistir. Clinkii ge¢cmisten giliniimiize edinilen deneyimler ve birikimler, her yonteme

katkida bulunarak (akt. Bekleyen 2015, s. 5) gelismelerini saglamistir.

Alan yazin taramasinda yoOntemlerin ortaya c¢ikisiyla ilgili birgok goriis oldugu
bilinmektedir. Bunlarda biri de Besse’e aittir. Besse (1992), bir yontemin ortaya ¢ikisini dort
Olgiite  dayandirmistir.  Bunlardan ilki, dil Ogretiminde ana dile basvurulup
basvurulmayacagidir, ikincisi dilbilgisinin 6gretimi ve bunun hangi dilde yapilacagidir,
ticlinciisii derslerde kullanilacak arag-gereclerin secimidir, sonuncusu ise segilen arag-

gereglerin 6grenci diizeylerine uygunlugu ve 6zgiinligidiir (s. 21-24).
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YONTEM

Avrupa Konseyi, OBM’den hareketle Eylem Odakli Yontem 6lgiitleri ¢ercevesinde dil
ogretimini/6grenimini savunmaktadir. Bu ¢alismada basta Iletisimsel Yéntem olmak iizere
Aktif ve Eylem Odakli Yontem Olgiitleri ¢cer¢evesinde tasarlanmis ikinci yabanci dil Fransizca
ogretimi Al.l diizeyi “Nouveau Bien Sir!” ders kitabi dokiiman analizi ydntemiyle
incelenmeye calisilmistir. Bilindigi gibi dokiiman analizi, “aragtirilmasi hedeflenen olgu veya
olgular hakkinda bilgi igeren yazili materyallerin analizini” (Yildirim ve Simsek, 2005, s.187)

iceren bir yontemdir.

DILLER iCiIN AVRUPA ORTAK BASVURU METNI (OBM) VE EYLEM
ODAKLI YONTEM

Avrupa Konseyi, yabanci dil 6gretimi ve 6grenimi konusunda basarili sonuglar elde
etmek icin ilk olarak 1964 yilinda “Cagdas Diller Projesi” uygulamaya koydugu bilinmektedir.
Ote yandan 2000’lerde tiim diinyada yasanan sosyal, ekonomik Kkiiltiirel ve teknolojik
gelismeler, dil politikalarini da etkilemis ve Konsey, ayni yil1 “Avrupa Diller Yil1” olarak ilan
ederek Diller i¢in Avrupa Ortak Basvuru Metnini (OBM) yayimlamistir. Konseyin amaci,
Eylem Odakli Yontemle ¢ok dilli ve kiiltiirlii bireyler yetistirerek iiye ililkelerin her alandaki

biitiinlesmesini saglamaktir.

Yontem, OBM’de Eylem Odakli Perspektif olarak kullanilsa da kaynak taramasinda
Eylem Odakli Yontem ya da Yaklagim olarak da adlandirilmaktadir (Giinday, 2015, s. 26).
Yontem ve yaklagim kavramlar arasindaki belirsizlik durumuna, perspektif kavraminin da
eklendigi goriilmektedir. Dahasi Puren’de (2002a), Eylem Odakli Perspektif icin, ortak
eylem/kiiltiir, eylemsel hedef, eylemsel yaklasim, eylemsel yontem ve eylemsel pedagoji gibi
ifadeleri kullanmistir (akt. Gilinday, 2015, s. 26). OBM’de perspektif kavraminin
kullanilmasinin en 6nemli sebebi, yabanci dil 6gretiminde dijital araglarin her zamankinden
daha etkin bir bicimde kullanilmasidir. Fakat bu ¢alismada incelenen Al.1 diizeyi “Nouveau
Bien Str!” kitabi igerigine “La Méthode Actionnelle” ifadesi kullanildig1 i¢in perspektif yerine,
yontem kavrami kullanilmigtir. Ayni zamanda yontem alan yazinda hem izlenen yol hem de dil
ogretimine/6grenimine yonelik hazirlanan ders kitaplar1 (Galisson ve Coste, 1976, s. 341)
olarak da agiklanmaktadir. Ornegin, 70’li yillarda Fransizca 6gretiminde basvurulan yéntem
Gorsel-Isitsel Yontem ve ders kitaplari Je Parle Frangais 1-6 serisidir. 90’11 y1llarda yararlanilan

yontem lletisimsel Yontem ve ders kitaplar1 Je Voyage en Frangais 1-6 seridir. Giiniimiizde
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Iletisimsel, Aktif ve Eylem Odakl1 Y éntemler kullanilmakta, ders kitaplari da A 1 ve A 2 diizeyi

“Nouveau Bien Sir!” serisidir.

EYLEM ODAKLI YONTEM VE “NOUVEAU BIiEN SUR! A.1.1” DERS KiTABI

21.yy’daki bilimsel ve teknolojik ilerlemeler, sosyokiiltiirel etkilesimler her disiplini
etkiledigi gibi yabanci dil 6gretimi/6grenimi de 6nemli 6l¢lide etkilemistir. Genel itibariyle bu
yiizyilda yeni yaklasimlarin, yontemlerin ve tekniklerin ortaya ¢iktigi goriilmektedir. 1990’11
yillarda Iletisimsel Yontem, 2000’lerin basinda Anglosakson dillerin dgretiminde kullanilan
Goreve Dayal1 Yontem ve giiniimiizde Eylem Odakl1 Yontem kullanilmaktadir. Eylem Odakli
Yontemin ortaya ¢ikisinda onceki yontemlerin katkisi olduk¢a biiyiiktiir. Perrichon, Eylem
Odakli Yontemin kuramsal alt yapisinin, etkilesimsel dilbilimden Gardner’in Coklu Zeka
Kuramina, yapilandirmaci felsefeden sosyolojiye, sinir dilbilime kadar (2008, s. 4) bir¢ok alan

oldugunu sdylemistir. Yontemin isleyisi, OBM’de (2001) soyle agiklanmaktadir:

Bir dili kullanan veya 6grenenler, sadece dilsel gorevleri yerine getirmezler,
belirli durumlarda ya da ortamlarda, bir eylem alanindaki gérevleri yerine getiren
sosyal aktorlerdir. Bu aktorlerin konusma eylemleri, toplumsal baglamda bir
anlam kazanir. Aymi1 zamanda eylemler, bireylerin sahip olduklar1 becerileri
belirli bir sonuca ulastirmak icin stratejik bir yol izler ve sosyal aktorlerin sahip
oldugu biligsel, duyussal ve devinimsel yetenekler, bu gorevlerin ve eylemlerin
gerceklestirilmesine katki saglar. Sonug olarak goérev, sosyal aktoriin ¢ozecegi bir
sorun, yerine getirecegi bir ylikiimliilikk ya da belirlenmis hedeflere ulagmak i¢in
gerceklestirdigi eylemsel durumlardir. Ornegin, “bir dolabi tasimak, kitap
yazmak, kagit oyunu oynamak, bir restoranda yemek siparisi vermek, otobiis bileti
almak, bir metni baska bir dile ¢evirmek, sinif gazetesi hazirlamak, vb.” eylemler,

gorev olarak tanimlanabilir. (akt. Giines, 2011 s. 143).

Kaynak taramasinda ¢ok sayida yontemin var oldugu goriilse de Memis ve Erdem (2013),
yontemlerin ortak noktasinin, belirlenen amaglara ¢abuk ve giivenilir bicimde ulagsmak
oldugunu, ayn1 zamanda ge¢misten giiniimiize pek ¢ok yontem kullanildigini fakat tek basina
yeterli ve ideal bir yontemin olmadigini (s. 298) sOylemislerdir. Sonug olarak, Eylem Odakli
Yontemin ortaya ¢ikmasinda varligr insanlik tarihi kadar eski Dogal Yontemin, 20.yy’a kadar
kullanilan Dilbilgisi-Ceviri Yénteminin, 20. yy’de kullanilan Dogrudan, Isitsel-Dilsel, Isitsel-
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Gorsel ve Iletisimsel Yontemlerin, 21. yy’de kullanilan Géreve Dayali Yontemin katkilari
bliyiiktiir. S6z konusu bu yontemler, ayn1 amaci farkli bi¢cimlerde ve farkli arag-gereglerle
gerceklestirmeye ¢alismislardir. Fakat Eylem Odakli Yontem’in diger yontemlerden farki, dil
Ogretimini sosyal, kiiltiirel ve eylemsel boyutlariyla ele alarak internet ve multimedya
araglariin sagladigi imkanlarla gerceklestirmesidir. Bir diger farki da bir dilin sadece smif
ortaminda degil, sosyal ortamlarda da 6grenilebilecegi diisiincesidir. Boylece yontem dili okul,
giindelik ve is hayati gibi sosyal ortamlarda, bilgi yiiklemek yerine, dilsel ve ortak hareket
edebilme becerileri kazandirarak, dilin eyleme doniik kullanimlarini 6greterek, sinif i¢i ve disi
gorevlerle, senaryolarla, projelerle ortak eylemleri gerceklestirerek 6gretmeyi amaglamaktadir.
Glinday ve Aycan (2018) Eylem Odakli Yontem’e gore, gorevleri ve ortak eylemleri

gerceklestirmek icin tasarlanacak ders arag-gereglerinin igeriklerini soyle belirtmislerdir:
1. Smuf ici ve siuf dis1 gérevler birlikte yer almalidir,
2. Proje galigmalarina 6nem verilmelidir,
3. Grup etkinlikleri 6n planda tutulmalidir,
4. Otantik materyaller agirlikli olarak kullanilmalidr,
5. Iletisimin yaninda etkilesime de yer verilmelidir,
6. Isbirligi igerisinde ortak eylemlere dayal dil 6grenimi hedeflenmelidir (s. 153).

Yontemin dil 6gretimine/6grenimine katkisi, internet ve multimedya arag-geregleriyle
sinirlt  degildir. Yontem, teknolojik Ogeler disinda alan yazina birgok yeni kavrami
kazandirmistir. S6z gelimi, 6grenci igin ogrenen, kullanici ya da ¢evresiyle etkilesim iginde bir
eylemi gerceklestiren sosyal aktor tamimlart kullanilmistir. Bu durum yontemin, dilin
yapisindan ¢ok islevine ve kullanimina dncelik verdigini gostermektedir. Ote yandan Puren
(2004), yontemin ortaya ¢ikmasini ve yayginlagsmasini, Avrupa’nin ekonomik hamleleriyle
iliskilendirmistir. Avrupa, ylizyilin basinda birlige tiiye {ilkeler arasina uyum siirecini
gerceklestirmek, farkli kiiltiirleri ve dilleri konusan insanlar1 bir araya getirmek ve ortak
eylemlerde bulunmak i¢in girisimlerde bulunmustur. S6z gelimi, Almanya’daki bir sirkette
caligan bir Alman, bir Ispanyol, bir italyan ve bir Fransiz’m Ingilizce konusarak uyum iginde
caligabilmeleri Avrupa’nin biitiinlesme siirecine 6nemli bir katki sunar. Bu yoniiyle yontem,
yabanci dille iletisim kurmaktan ote, birlikte is yapabilmeyi, calisabilmeyi ve hareket

edebilmeyi 6ngoren bir anlayisa (Puren, 2004c, s. 6-7) sahiptir.
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Yontemin alana kazandirdigi diger kavramlar eylem, senaryo, hareket gibi kavramlardir.
Kavramlar disinda yontem, sosyal bir aktdr olarak belirli bir diizeye erismis bir 6grenenin,
ogrenme siirecini kendi kendine siirdiirebilecegi de soylemektedir. Ote yandan bu ydnteme
gore, 6grenmenin hem bireysel hem de ortaklasa gerceklesebilecegini sdyleyen Springer (2009)
stirecin bireysel olmast durumunda sorumlulugun bireyin kendisinde oldugunu, ortaklaga
olmasi durumunda grup bireylerinin sorumlulugunda (akt. Delibas, 2013, s. 243) oldugunu
ifade etmistir. Yontem, Ogrenmeyi zenginlestirmek ve cesitlendirmek igin internet ve
multimedya arag-gereclerini kullanmanin kaginilmaz oldugu vurgulamaktadir. Ciinkii bu
araglar, gercek eylem durumlarina yakin ortamlari, en ekonomik bigimde defalarca sunabilmeyi

mimkin kilmaktadirlar.

Yontem, kiiltiirii, ortak davranis bicimi ve paylasilan eylemler biitlinii olarak kabul
etmekte ve dil 6gretiminde kiiltiiriin gerekliligini savunmaktadir. Bu yoniiyle bir yabanciyla is
yapmak ya da ortak bir eylemde bulunmak, ortak bir kiiltiirel bakis agisin1 da beraberinde
getirmektedir. Bununla birlikte yontem, kiiltiirel farkliliklarin tistesinden gelebilmek igin ortak
eylemlerde ve paylasimlarda bulunmayi, bu eylemler ve paylagimlar araciligiyla
benzerliklerden (Coskun, 2017, s. 90-91) yararlanmay1r amaglamaktadir. Program ve ders
kitaplari iceriklerine yer bulmasi gereken kiiltiirel 6geler, OBM’de sosyokiiltiirel 6geler baslig
altinda soyle listelenmektedir (Tablo 1).

Tablo 1. OBM Sosyokiiltiirel bilgi tablosu (OBM, 2001, s. 97-98).

5.1.1.2. Sosyokiiltiirel Bilgi

Gunlik
ornekler

yasamdan | Yiyecek-icecekler, yemek zamanlari, sofra adabi, ulusal bayramlar,
caligma saatleri ve uygulamalari, bos zaman etkinlikleri (hobiler, spor,

okuma aligskanliklari, medya).

Yasam bi¢imlerinden
ornekler

Yasam standartlar1 (bolgesel, sinifsal ve etnik farkliliklar), barinma
olanaklari, sosyal yardim diizenlemeleri.

Kisiler aras1 | Toplumdaki sinif yapisi ve siniflar arasi iliskiler, cinsler arasi iliskiler,

iligkilerden (giic ve
cikar iliskileri dahil)
ornekler

aile yapis1 ve aile bireyleri arasindaki iliskiler, nesiller arasi iligkiler,
is ortamindaki iligkiler, toplum ile polis ve resmi gorevliler arasindaki
iligkiler, ik ve toplum iliskileri, siyasi ve dini gruplar arasindaki
iliskiler.

Degerler, inanislar ve

tutumlar, vb.
konularla ilgili
ornekler

Sosyal smif, meslek grubu (akademik, yonetici, sosyal hizmet, usta ve
el emekgisi), saglik (kazanilmis ve kalitsal), bolgesel kiiltiir, giivenlik,
kurumlar, gelenek ve sosyal degisim, tarih; 6zellikle ikonlagsmus tarihi
kisi ve olaylar, azinliklar (etnik ve dini), ulusal kimlik, ideolojiler,
yabanci {liniversiteler, yabanci kisiler, sanat (miizik, gorsel sanatlar,
edebiyat, drama, popiiler miizik, mizah (giilmece).
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Beden diline iliskin
(OBM bolim 4.4.5)
ogeler

Bilindigi gibi beden diline hiikmeden oOrf ve Aadetlerin bilgisi
kullanicinin/6grenenin  sosyokiiltiirel yeteneginin bir bdliimiinii
olusturur. Bu baglamda bu boéliimdeki dil etkinlikleri genellikle yiiz-
yiize sozlii iletisim bigimlerine eslik eden pratik hareketlerle beden dili
kullanimlarini igerir.

Misafirlik vb. gibi
durumlardaki
gelenek gorenekler

Dakiklik, hediye, giyecek, yiyecek ve icecekler, davranis ve soyleyis
adetleri, kalis (ziyaret) siiresi, vedalagma.

Torensel 6geler

Dini téren ve ayinler, dogum, evlilik, 6liim, halka agik gosteri ve
torenlerde dinleyici ve seyirci davraniglar1 (tavirlar1), kutlamalar,
festivaller, danslar, disko, vb.

OBM’de ortak kiiltiiriin, paylasimin ve eylemin gerceklesebilmesinin biligsel bir siireg

gerektirdigi belirtilmistir. Perrichon (2008), bu siirecte Ogrenenlerin su kazanimlari

sergilemeleri gerektigini (akt. Giinday ve Aycan, 2018, s. 153) sOylemistir.

1. Diger insanlar ile iliskiler gelistirebilmek,

2. Bagkalartyla birlikte hareket edebilmek,

3. Bir grup veya toplulugun bir parcasi olabilmek,

4. Sosyal iligkilerini zenginlestirmek

5. Kendisini ¢evreleyen diinyanin ve gevresi ile olan etkilesiminin bilincinde olmaktir.

“NOUVEAU BIEN SUR! A1.1 “ DERS KiTABININ YONTEMSEL VE EGITSEL

ACIDAN INCELENMESI

Yabanci dil 6gretimi ders arag-gereclerinin tasarimi ve kullanimi, egitim ve 6gretim

teknolojilerinin ¢aligma alanma girmektedir. Kaynak taramasinda bu kavramlarla ilgili birgok

aciklamanin yapildigi gériilmektedir. S6z gelimi, Isman (1998), egitim teknolojilerini ve

ozelliklerini donanimlar, 6grenme-08retme kuramlar1 ve 6gretim ortamlarinin tasarimi olarak

iic boyutta ele alirken (s. 37), Knezevich ve Eye (1970) 6gretim teknolojilerini “bireylerin

davraniglarinda olusacak degisimi saglamak amaciyla 6grenme ortaminin diizenlemesi” (akt.

Giinday, 2015, s. 205) olarak tanimlamistir. Ceyhan (2007) ise egitim teknolojisini “bir sistemin

genis Olclide tasarlanmas1”, 68retim teknolojisini” var olan bir mekanda 6gretimin daha etkili

bir sekilde gerceklestirilmesi” olarak ifade etmistir (s. 108). A¢iklamalardan da anlasildig gibi

egitim teknolojileri kavraminin daha kapsamli, 6gretim teknolojileri kavraminin ise daha ¢ok

siifi¢i ya da sinif dig1 6gretime yonelik teknolojiler oldugu goriilmektedir. Giinday (2015) ise,
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ogretim teknolojilerini yazili/basili, isitsel, gorsel, gorsel-igitsel ve multimedya tabanl
teknolojiler olarak siniflandirmistir (s. 206). Bu baglamda egitim ve 6gretim teknolojilerinin en
temel Ogelerinden biri, ders kitaplaridir. Gegmisten giliniimiize ders kitaplarinin tasarlanmasi,
hazirlanmasi ve dagitimiyla ilgili olarak bir¢ok s6z sdylenmistir. Ornegin, 1900’lerin baslarinda
donemin egitimcilerinden M. Sat1 Efendi’nin, yine donemin Egitim Bakan1 Emrullah Efendi’ye

ders kitaplartyla ilgili meseleleri tespit etmek icin verdigi yazili 6neri soyledir:

Her tiirlii 1slahat ve diizenlemelerin basariyla sonuglanmasi i¢in bunlarin
belirli bir amaci izleyen ve genis bir bilgiye dayanan plana uygun olarak yapilmis
olmas1 gerekir. Bu gereklilik 6zellikle egitimle iliskin yenilik ve diizenlemelerde
kesin ve kacinilmazdir. Hemen herkes icin agik ve kesin olan bu ger¢ek ne yazik ki
simdiye kadar Maarif nezaretimizce hi¢ dikkate alinmamistir. Ders Kkitaplar
hakkinda karar almaya ders kitaplarin1 arastirma ve se¢gmeye ancak okullarin
acilisina birka¢ hafta hatta giin kalarak baslanmasi gibi gecikmeler, hicbir vasita
hazirlamadig1 halde vilayetlerde 6rnek Riistiye ve Darlilmuallimler a¢ilmasi gibi
acele isler, hep bu esasin nazar1 dikkate alinmamasindan kaynaklanan hatalardir.

(Kiigiikahmet, 2004, s.76)

Ataman (2001) ders kitaplarinin bilinen en eski ve en yaygin bicimde kullanilan egitim
kaynaklarindan biri oldugunu, basili materyallerin en 6nemli avantajinin ise Ogrencilerin
ogrendiklerini defalarca tekrar edebilmelerine ve bagimsiz bir bi¢cimde ilerleyebilmelerine
imkan tanidigim sdylemistir (akt. Unsal ve Giines, 2003, s. 388). Aym zamanda ders
kitaplarinin segebilmesi durumunda One ¢ikan en Onemli egilimler, kitaplarin Ggrenci
diizeylerine uygunlugu, materyallerin kolay ulasabilmesi, iceriklerin dijital araglarla

desteklenmesi, ekonomik ve kolay tasinabilir olmasi olarak siralanabilir.

Ders kitaplari, dgrencilerin her daim basvuru kaynagidir. Bu nedenle ders kitaplar
icerikleri, 6grencilerin 6grenme ihtiyaglarini karsilamali ve 6zellikle dil 6gretimi kitaplar: her
beceriye yer veren etkinliklerle donatilmalidir. Ote yandan egitsel icerigin yetersiz olmas1 ya
da 6grenmenin hedeflenen diizeyde gerceklesmemesi durumunda 6gretmenler, d6grencilerin
anlama big¢imlerine, ilgi ve ihtiyaclarina gore zengin, biden fazla duyuya hitap eden icerikler
tiretmelidirler. Bu konuda Yalin (2010), zengin egitsel igeriklerin dgrencilerin daha fazla
ilgisini ¢ektigini ve 6grenme siirecine katilan duyu organlari arttik¢a 6grenmenin daha anlamli,

daha etkili ve daha kalic1 gergeklesebilecegini sdylemistir (s. 20). OBM ise bir dilin sadece sinif
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ortaminda kitaplar ya da multimedya araglariyla degil, sinif disinda da yapilabilecek

etkinliklerle ve gorevlerle de 6grenebilecegi diisiincesini alana kazandirmistir.

OBM dil yeterlikleri ¢ercevesinde yabanci dil dersi kitabi tasarlamak olduk¢a zor bir
ugrastir. Bagka bir deyisle alt1 temel diizey (A1, A2, B1, B2, C1, C2) ve ¢esitli ara diizeylerde
(Al+, A2+, B1+, B2+) materyaller hazirlamak, ayn1 zamanda bunlar1 hedef kitlenin yas, ilgi ve
Ogrenim diizeylerine gore ayr1 ayr1 gergeklestirmek zaman gerektiren yorucu bir ugrastir. OBM
oncesi alan yazinda dil 6gretimi arag-gereclerinin klasik ve ¢agdas olmak iizere iki bi¢imde
siiflandirildigr da bilinmektedir. Hatta dil 6gretimi materyallerinin 6grenci kitabi, 6gretmen
ve alistirma kitabi, destek materyalleri (resim, kart, poster, teyp, televizyon, vb.) olarak da

kategorize (Pakkan, 1997, s. 6) edildigi goriilmektedir.

Dil 6gretiminde Dogal Yontem disinda her yontemin bir ders kitabinin oldugu
bulunmaktadir. Bu baglamda Iletisimsel, Aktif ve Eylem Odakli Yontem &lgiitlerine gore
tasarlanan Al.1, A1.2, A2.1 ve A2.2 diizeyi ikinci yabanci dil Fransizca “Nouveau Bien Str!”
ders kitaplari serisi, 6grenci (Livre d’éléve), alistirma (Cahier d’Exercices) ve 6gretmen kilavuz
kitaplarindan (Guide du professeur) olusmaktadir. Ttim kitaplar basta editor ve yazarlar olmak
iizere program, 6lgme-degerlendirme, rehberlik ve gorsel tasarim uzmanlarindan olusan bir
ekip tarafindan hazirlanmistir. Al.1 diizeyi 9. siniflara, A1.2 diizeyi 10. siniflara, A2.1 diizeyi
11. smiflara ve A2.2 diizeyi de 12. siniflara yonelik tasarlanmigtir. Serinin ilk kitab1 “Nouveau

Bien Sar! A1.1” kitab1 72 saatlik bir programla Fransizca 6gretmeyi hedeflemektedir.

Al.1. diizeyi 6grenci kitab1 egitsel igeriginin dort asamada sunuldugu goze ¢arpmaktadir.
Bu asamalar sirasiyla hedef kitleye amaci, konuyu ve uygulanan 6gretim yontemini sunmak,
ders bagina dort ya da bes sayfalik egitsel igerigi tanitmak, bir dersin yapisini, nasil islenecegini
gostermek ve 6grenilenleri uygulamaya koymak bicimdedir. Ana hatlariyla gorseller, basit ve
anlasilir bir dille yapilan anlatimlar, tamamlanmasi gereken kiiciik gorevler ve eylemler gibi

ogeler, 6grencilerin dili kesfedebilmelerine ve 6grenebilmelerine katki saglayacak niteliktedir.

Dilbilgisi, serinin tiim kitaplarinda, ortiik bir bigimde &gretilmektedir. Kitabin Mémo
(Goriintii 1) baslikli boliimleri kisa kisa notlarla dilbilgisi 6gretmektedir. Renklendirilmis ve
ilgi cekici bir tasarimla igerige yerlestirilmis bu notlar sayesinde Ogrenciler, 6grendikleri
yapilar1 her daim tekrar edip 6grenmelerini pekistirebileceklerdir. Olumsuzluk belirtecinin
ogretildigi Goriintli 1°de 6grenciler, ilk tiimceden hareketle, yeni tiimceler kurarak konusma,

okuma, yazma ve hatta sozciik dagarcig bilgi ve dilsel becerilerini arttirabileceklerdir.
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C'est une pomme. - Ce n'est pas une pomme, c'est une orange.

IIs sont turcs. - Ils ne sont pas turcs , ils sont frangais.

Vous habitez en France. - Vous n’habitez pas en France, vous habitez au Japon.
Elle s'appelle Aline. - Elle ne s'appelle pas Aline, elle s'appelle Zoé.

Le nez de mon pére est petit. - Le nez de mon pére n'est pas petit, il est pointu.

JYaime le raisin. = Je n'aime pas le raisin, je préfére la banane

Goriintii 1. Dilbilgisi 6gretimi etkinligi (Nouveau Bien Sir! 2019, s. 43).

Dil 6gretiminde Ogrencilerin motivasyonu ve basaris1 arasinda yakin bir iligki
bulunmaktadir. Bu durum egitsel icerigin hazirlanmasinda 6grencilerin motivasyonlarini
arttirict etkinliklere mutlaka yer verilmesi gerektigini kanitidir. Al.1 diizeyi “Nouveau Bien
Str!” kitabi ilk sayfalarinda 6grencileri Fransizcaya isteklendirecek seffaf sozciikler (Les mots
transparents) etkinligine yer verilmistir. “Contacter le frangais” bashigiyla verilen seffaf
sozciikler etkinligi hem oOgrencilerin okuma, dinleme, konusma ve yazma becerilerini
gelistirecek hem de Fransizcaya daha fazla ilgi duymalarini saglayacaktir (Goriinti 2).
Sayfanin devaminda konusma ve yazma etkinliginde, dilin standart “Qu’est-ce que c’est?” ve
senli benli “C’est quoi?” kullanimlar1 Orneklerle anlatilmaktadir. Etkinligin devaminda
sozciiklerin erillik-disillik durumlari, sesli harfle baslayan sozciiklerde harf-i tarif kullanimlar
renklendirilerek icerik olusturulmustur. Etkinligin yazma bdliimiinde de verilen gorsellerin

altina 6rnek modelden hareketle tiimceler yazilmasi istenmistir.
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CONTACTER LE FRANCAIS

Vous connaissez déja ces mots frangais ?

Le train La plage La musique LUobjet Le taxi

Le biscuit La cassette Le cinéma Uadresse Lautobus

La radio Le lycée Uacteur Le restaurant Le cache-col
Le coiffeur La caravane Le film Le sport Le balcon
Le parfum La lampe La guitare La créme Ualbum

Le pantalon Le téléphone La fldte Le canapé Le biberon
Le café Uantenne Le manteau Le musée La cuvette
La cravate Le climat La casquette Uhotel Uambulance
Le pyjama Le tricot La photo Le touriste LUaffiche

La gare Le métro Le chiteau Uécran Le phare

© G ® Fcoutez et répétez les mots ci-dessus.

© § = quest-ce que cest 7 ( C'est quoi ?)

Qua'est-ce c'est 7
== e . Crest wun saxophone

musée
canapé
manteau
film

Le cinéma
téléphone
Iycée
cache-col

objet
CID e
- hotel

actrice

>
C’est une radio C’est un film,
C'est une guitare. C’est un cache-col.
C'est un musée. C ‘est un éiéphone C'est un train.
C'est une vallse
20
vingt

Goriintii 2. Seffaf sdzciikler etkinligi (Nouveau Bien Sar! 2019, s. 20).

Kitapta her bir iinitenin ayr1 bir renkle gosterildigi goriilmektedir. Bu durum kitaba daha
kullanisl1 bir 6zellik kazandirmaktadir. Kitabin her tinitesi, ti¢ dersten olusmaktadir. Her derste
dinleme, konusma, okuma, yazma ve sozcilkk dagarcigr etkinliklerine yer verildigi
goriilmektedir (Goriintii 3). Bunlarla birlikte her kitabin sonunda sekiz degerlendirme ve 6z
degerlendirme formlari, dilbilgisi notlari, fiil ¢ekim tablolari, konusma eylemleri, kartlar ve

sozcuk listeleri de bulunmaktadir.
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TABLEAU DES CONTENUS

@ LUindividu et la société

Legon 1. Contacter le francgais

« Les articles définis au singulier - le, la, I 2 . R . _
i il Saaliiaks =23 e i @m?-ﬁ::s.m/mpm/
= Uinterrogation avec “Quest-ce que >* s

8 = Uinterrogation avec “Qui ? Qui est-ce ? C'est_*
.} = Le verbe avoir au singulier du présent -
é] Legon 2. Salutations | Legon 5. Portrait moral
=
-] «Le présent de Findicatif ] *Les adjectifs possessifs :
=1 = Uinterrogation avec “Comment allez - vous 2 SR (f Wt otee S
T ma ta sa / nos vos leurs
=
o

Legon 6. Les loisirs

*La négation - ne . pas

= Uinterrogation avec “D'ou es-tu ? Oa >
= Tu habites ou ? / De quelle nationalité es-tu 2
= Les prépositions de fieu “au/aux/ en /a3

.

* Faire une description = Ecrire sa description
= identifier un objet. « Ecrire les nombres. plwysicue. 4
= identifier une personne. = Ecrire un dialogue « Faire 52 description ,'!- y Ihl "
* Lire les nombres. rencontre. PR 3 5 7R
.mmv IEI'-"IIEl.E. « Prononcer les membres = Ecrire sa description
* Les mots dorigine présentation. de sa famille. e
Smnguise. = Faire sa description = Ecrire la description
- p =t _—r morale. morale de qgn.
gy o = Faire la description = Ecrive un texte & la forme
12 S—— morale de qqn. négative.
/Kl an unthmning = Répondre négativernent
aux questions.
= Parier de ses habitudes,
de ses godts.
des textes -
= Nom commun. = Les verbes - avoir, étre = Texte de description = Le verbe - décrire
= Dialogue de habiter physique = Grand, petit, beau, lrge,
salutation. = Les verbes - aller, = Texte de description vieux, etc.
= Texte de sappeler. morale. = Les noms des membres de
présentation. * Les nombres : de 03 20. = Texte de définition de Ia famille : pére, mére, fils,
= Les termes de 3 e fille, sceur etc.
= tre fatigué, étre furieux,
étre heureux etc.
= Sourire, rigoler, blaguer,
avoir peur, etc
= Les verbes - aimer, détester,
préférer
> >

Goriintii 3. Icindekiler tablosu ve iinite icerikleri (Nouveau Bien Sir!, 2019, s. 8)

OBM’de de vurgulandigi gibi “Nouveau Bien Str! Al.1.” kitabi igeriginde, Fransiz,
Frankofon, Tiirk ve evrensel kiiltlir 6gelerini yansitan bir¢cok 6ge bulunmaktadir. S6z gelimi,
kitabin “Unité 0” boliimiiniin ilk sayfalarinda sirasiyla Fransa ve Frankofon iilkeler haritasi,
Eyfel Kulesi, TGV, 14 Temmuz, Fransiz ekmegi, Zafer Anit1 gibi bir¢ok kiiltiirel 6genin gercek

ve ¢izme gorsellerle 6grenciye sunuldugu goriilmektedir (Goriintii 4).
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Le drapeau frangais Le tour de France

La Tour Eiffel {3 X La pé

b

La Sorbonne L' Arc de Triomphe Le festival de Cannes

Goriintii 4. Fransiz kiiltiiriinii yansitan gorseller (Nouveau Bien Sar!, 2019, s. 16).

Yabanci dil 6gretimi ders kitaplarinda igerigin anlagilmasini kolaylastiracak simgeler yer
verilir. Ulkemizdeki Fransizca 6gretimi ders kitaplarinda simge kullanma gelenegi 9011 yillarin
yontemi, Iletisimsel Yontem ve bu yontemin ders kitaplariyla baslamistir. Baslangigta bu
kitaplarda sadece dort temel beceriyi gosteren simgelere yer verilmistir. Fakat “Nouveau Bien
Star! Al.1” kitabinda temel becerilerle birlikte” tekrar etme, gozden gegirme, canlandirma,

eslestirme, vb.” etkinlikler i¢in de simgelerin kullanildig1 goriilmektedir (Goriintii 5).
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Les autres symboles

Jouez

¢ N a

Obse'rvez Répondez

< » @ vx &£

!
Lisez Associez Vrai ou Faux

Goriintii 5. Simge kullanimi1 (Nouveau Bien Sir!, 2019, s. 18).

Ortak iletisim eylemleri ve gorevleriyle 6grencilerin temel dilsel ve iletisim becerilerinin

gelistirilmesinin amaglandig1 A1.1 diizeyi “Nouveau Bien Sar!” igeriginde Fransizcanin giinliik

kullanimlarina da sikga yer verildigi gozlemlenmektedir. Bu kullanimlar, 6grencilerin temel dil

kullanimlarin1 gelistirmeyi amacglamaktadir. S6z konusu bu temel dil kullanimlar1t OBM’de

(Tablo 2) soyle ifade edilmektedir:

Tablo 2. A1 diizeyi temel dil kullanimi1 (OBM, 2001, s. 31).

TEMEL DIiL
KULLANIM

Al

Bu diizeyde somut ihtiyaglarin karsilanmasi amaglanir. Bu nedenle 6grenen
bilinen giinliik ifadeleri ve oldukg¢a basit tiimceleri kullanabilir, kendini
tanitabilir, bagkalarini tanistirabilir. Bununla birlikte kendisi hakkinda bilgiler
verebilir, bagkalarina sorular yoneltebilir. Eger karsisindaki kisiler yavas ve
anlagilir bir bicimde konusurlarsa omlar1 anlayabilir ve onlarla basit yollardan
anlasabilir.

Ote yandan A1 diizeylerine gore dort y1l boyunca Fransizca 6grenim goren dgrencilerin

sergilemesi gereken kazanimlar OBM’de s0yle (Tablo 3) yer edinmektedir:

Tablo 3. Ogrencilerin A1 diizeyi sergilemesi gereken kazanimlar (OBM, 2001, s. 32).

Al

Dinleme | Benimle, ailemle ilgili ya da benim ¢evremde dolasan somut seyleri
bildigim sozciiklerle ¢ok basit tiimcelerle ve ancak yavas yavas ve
Anlama tane tane konusuldugu zaman anlayabilirim.
Okuma | Tabelalarda, afislerde ya da anonslarda yer alan bildigim adlari,
sozciikleri tek tek ve ¢ok basit tiimceleri anlayabilirim.
Konusma arkadasim biraz yavas ve yineleyerek konusursa veya
Bir baska bir deyisle sOylerse ve demek istediklerimde bana bu sirada
dile getirmem i¢in yardimda bulunursa kendimi basit bir
konusmay bicimde ifade edebilirim. Dogrudan dogruya gerekli seylerle ve ¢ok
Konusm |a katilmak | jyi bildigim konularla ilgili konularda basit sorulari sorabilir ve
a sorular1 yanitlayabilirim.
Baglantil | Tanidigim kisileri ve oturdugum yeri betimlemek igin basit ve
1 kaliplagmus ifadeleri ve tiimceleri kullanabilirim.
konusma
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Ornegin, tatil selamlar1 gondermek icin kisa ve basit bir posta karti
Yazma Yazma yazabilirim; otellerde, adlari, adresleri, ulusal kimligi ve benzerlerini
formlara isleyebilirim

Al.1 diizeyi “Nouveau Bien Sir!” igerigi tek bir yontemin Olciitlerine gore degil, bircok
yontemin gereksinimlerine gore diizenlenmistir. Serinin tiim kitaplarinda Iletisimsel, Aktif ve
Eylem Odakli Yontemlere gore diizenlenmis bir¢ok etkinlik bulunmaktadir. Bazi etkinliklere
ses kayitlari, gorseller ya da karekodlarla zenginlestirilmistir. S6z konusu bu karekodlar ilgili
iinitenin ilk sayfasinda yer almaktadir. Egitsel igerigin akilli tahtayla uyumlu olmasi hem
ogrencilerin hem de 6gretmenlerin isini kolaylastirmakta ayn1 zamanda 6grencilerin dinleme
ve konugsma becerilerini gelistirmektedir. Akilli tahta kullanimi sayesinde konularla ilgili
Fransizca ezgiler, cizgi filmler, siirler, diyagramlar, roportajlar vb. etkinliklerle 6grenme

ortamlar ¢esitlendirilebilir ve etkili bir dil 6gretimi gerceklestirilebilir.

Y onteme gore dilbilgisi bir amag degil, bir aragtir. Etkinliklerde 6grenilen dilsel yapilarin
ve sozciiklerin alistirma kitaplarindaki Evaluation, Mémo gibi boliimlerde tekrar edilerek
pekistirilmesi amaclanmistir. Ornegin, spor etkinliklerinin dgretildigi bir ders sonrasinda,

ogrenilen dilsel yapilarin pekistirilebilmesi i¢in tasarlanan yazma etkinligi (Goriintii 6) soyledir.

a. lls jouent | football dans un club

b. Vous faites d¢ natation dans la piscine

c. Je fais _Qu tennis deux fois par semaine

d. Marie et ses amis font _du beach-volley 3 Marseille
e. Nous faisons _du rafting sur 1a riviére

f. Tu fais _du patinage artistique sur la glace

Goriintii 6. Yazma etkinligi (Nouveau Bien Str!, 2019, s. 76).

Sozciiklere, tiimcelere ve okuma pargalarina eslik eden gorseller hem igerigin hem de
O0lcme-degerlendirme etkinliklerinin anlasilmasin1  kolaylastirmaktadir. Bununla birlikte
icerikte, Ol¢me-degerlendirme etkinliklerinin ¢ok cesitli oldugu goze carpmaktadir. Bu
etkinliklerin ¢ogunlukla Ggrencileri zorlamayan, aksine eglendirirken Ogreten bir nitelikte
oldugu goriilmektedir. Igerikte basit ydnergeler ve gesitli simgelerle gosterilen bu etkinlikler
dogru-yanlis, eslestirme (Goriintii 7), bosluk doldurma, ses ya da sozciik siralama (Goriintii 8.),
yazma, dinledigini isaretleme, sozciik siralama, farkli olan1 bulma, gorsel ve sozciik eslestirme,

tiimce tamamlama, bulmaca doldurma gibi etkinliklerdir.
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a. L . n pap.

b. L 3 hat *

c. ¥ 3

d. Le montre pas son dessin x

e.l ol N dessir ?
Voir a. Les yeux
Marcher b. La bouche
Entendre c. Les oreilles
Sentir d. Le nez
Tenir e. Les pieds
Mange f. L 9

d-i-§-p |pled e.b-e-m-a-) jambe
b.e-y-u-X yeu fE-E-e-t téte
ca-m-n-l ms g h-8-2-u-g genou
ds-a-r-b bras hg-x-e-¥-h-g-4 cheveux

yeux, oreilles, nez, pieds, mains,
bouche

Goriintii 8. Seslerden sozciik olusturma ve bosluk doldurma etkinligi (Nouveau Bien Sir!,

2019, s. 41).

“Nouveau Bien Str! Al.1.” igeriginde, 6grencilerin diger derslerde ve kendi anadilinde
o0grenmis oldugu bazi temel bilgilerin Fransizca ifade edilis bi¢cimlerini de gormek miimkiindjir.
S6z gelimi, Yonler, mevsimler, aylar (s. 52), hava durumu (s. 53) ve spor sozciikleri (s. 70-76)
gibi konularin igerikte genisge yer edindigi, 6l¢me-degerlendirme etkinlikleriyle pekistirilmek

istendigi goriilmektedir.

Sekiz iinite ve yirmi dort dersten olusan “Nouveau Ben Str! A1.1” ders kitabi, alistirma
ve Ogretmen kilavuz kitaplari, CD, DVD, posterler, sarkilar, filmler, karekod uygulamalari,

fotokopi dokiimanlar1 gibi 6gelerle desteklenmistir. Bilindigi gibi mobil cihazlarla kolayca
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ulasilabilen karekodlu etkinliklerle 6grenme her daim yapilabilmektedir. Ote yandan igeriklerin
karekodlu siiriimlerine ulasmak bazen miimkiin olmamaktadir. Dahasi kitabin ikinci {linitesi “La
Description: Betimleme” {initesidir. Uniteyi temsil eden karekod taratildiginda mobil cihaz
“L’Education: Egitim” baslikl1 bir dokiimana yonelmektedir. Benzer bir bi¢cimde ¢esitli zaman

dilimlerinde yapilan karekod taramalarinda bu basgligin igerigine de ulagilamamaktadir.

Kitap, 6grencilerin sosyal yasamlarindan bircok 6geyi iceriginde barindirmaktadir. S6z
gelimi, 6grencilerin kisisel ve toplumsal yasam bicimlerinden kesitler, ruhsal ve tensel
betimlemeler, hobiler, saglikli yasam ve formda kalma, kiyafetler, aile yasami, sportif ve tatil
etkinlikleri bunlardan sadece birkagidir. Bunun yani sira hedef kitlenin ilgisini ve merakini daha
fazla uyandirabilecek dogal yasam, turistik etkinlikler, 6grenci degisim programlari ya da
teknolojik igerikli konulara da yer verilebilirdi. Ayrica Al.1 diizeyi igerigin ¢ogunlukla
Iletisimsel ve Aktif Yontemle sunuldugu, serinin diger kitaplarinin ise Iletisimsel, Aktif ve

Eylem Odakl1 Yontemlerle dil 6grettigi goriilmektedir.

Ogrencilere yabanci dili sevdirmek ve dili etkili bir bigimde dgretebilmek igin dncelikle
onlarin merakini uyandiran ve 6grenme ihtiyaglarini karsilayan cesitli stratejiler gelistirmek
gerekir. Bu yoOniiyle kitabin etkinlikleri oldukg¢a iyi tasarlanmistir. En basit bir yaklagimla
bakildiginda her okuma parcasina bir gorselin eslik etmesi ve bunlarin okuma pargasini yansitir
diizeyde oldugu goze carpmaktadir. Bilindigi gibi bir gorsel, bazen bir metni acgiklar, bazen
yorumlanmasina katki sunar, bazen de sadece sayfayi siisler. Bu nedenle, gorsel ve okuma
parcast iligkisi teknolojik 6geler dogrultusunda yeninde gdzden gegirilebilir. Ayrica igerikte
sozel dili daha fazla 6n plana ¢ikaran sarki, tekerleme, kisa filmler vb. etkinliklere daha fazla
yer verilmesi gerekmektedir. Bu tiir etkinlikler 6grencilerin ilgisini ¢ekmekte, konusma

eylemlerinde onlara daha fazla katki sunmakta, dilsel bilgi ve becerilerini arttirmaktadir.

Gorselli bir dil 6gretim kitabinin hazirlanmasi, s6zlii ya da yazili bir kitabin
hazirlanmasindan daha zor ve daha karmasiktir. Ogrenciler genellikle bir kitab1 ellerine
aldiklarinda ilk baktiklari basili sayfalardaki gorselleridir. Bu ilk temas sonucunda kitaplar ya
ogrencilerin ilgisi ¢eker ya da onlar1 kendinden sogutur. Renklerin kullanimi da bdyledir.
Kitapta iinitelerin ilk sayfalari, ders basliklari, yonerge ifadeleri renklendirilmis ve bu durum
kitabin kullanimim kolaylastirmistir. Ornegin, kitabin iigiincii iinitesi ve bu iiniteye bagl tiim
basliklar1 (Goriintii 9) sar1 renkle temsil edilmektedir. Alan yazinda renklerin 6nemi ve ders
kitaplarinda kullanim1 konusunda birgok soz sdylendigi goriilmektedir. En genel ifadeyle

renkler hem kitaplara ilgi ¢ekicilik kazandirir hem de 6grencilerin motivasyonlarint arttirir
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Gevrekei, renk kullanimi konusunu daha detayli bicimde soyle ele almistir. Sari, turuncu,
kirmizi1 ve eflatun kirmizisi sicak renklerdir. Eflatun, mavi, eflatun mavi, yesil ve sar1 yesil
soguk renklerdir. Siyah, beyaz ve gri ise notr renklerdir. Sicak renkler icerige hareket ve canlilik
katar ve bu nedenle yakinlastirict bir etkiye sahiptir. Soguk renklerin ise siiklinet ve rahatlik

vermesinden 6tiirli uzaklastirici bir etkiye sahiptir (Gevrekei, 2001, s. 15).

LEA : C'est trop moche

PAPA : Pas du tout ! D'abord tu dessines un ovale

Tu dois commencer par la téte, nest-ce pas ?

LEA : Voila |

PAPA : Puis dessine le nez et ajoute la bouche, 5'il te plait |

LEA : Et voild les yeux !

PAPA : N'oublie pas les sourcils et les cheveux
LEA : Je fais

les jambes et les pieds.

PAPA: C'est ¢a | Tu es formidable
LEA : Merci paoa

Goriintii 9. Ders basliklarinda renk kullanimi (Nouveau Bien Sir!, 2019, s. 46).

Ugiincii {initenin yedinci dersinin ilk sayfasi, bir diyalog ve bu diyaloga eslik eden bir
gorselden olusmaktadir. Giinliik konusma diline ait basit tiimcelerin yer aldig1 yazil etkinligin
gorseli, diyalogu tamamlayan ve yorumlayan bir gorseldir. Bu durum, kitabin ¢ogunlugunda
boyledir. Bunlardan baska her {inite sonunda 6grencilerin kendilerini degerlendirebilecekleri
formlar vardir. Bu degerlendirme formlari sayesinde 6grenciler, dilsel becerilerinin ne diizeyde

ilerledigi kolayca takip edebileceklerdir.

Ulkemizde ikinci yabanci dil Fransizca gretiminde “Nouveau Bien Sr” kitaplari disinda
MEB tarafindan hazirlanmis bagka bir materyal olmadigindan karsilastirma yapmak zordur. Bu
nedenle daha oncede ifade edildigi gibi “Nouveau Bien Str! Al.1” kitaplarindaki renk
kullanimi, okuma pargalari, gorseller, Olgme-degerlendirme etkinlikleri 6grencilerinin
Fransizca bilgi ve becerilerini karsilayacak diizeydedir. Fakat materyal hazirlamada alanindaki

akil almaz gelismeler ve 6grenci beklentileri iceriklerin giincellemesini zorunlu kilmaktadir.
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Kitabinin kagit kalitesi, saglam bir sekilde ciltlenmesi ve ana hatlariyla bigimsel
gorliniimii belirlenen ol¢iitlerdedir. Bilindigi gibi bigimsel ve gorsel tasarim hedef kitle icin
onemli bir unsurlardan ikisidir. Bu durumu daha detayli bir bicimde bakmak gerekirse, kitabin
yazilari, ¢izgileri, bosluklari, grafikleri, tablolari, gorselleri ve bunlar arasinda biitiinliikk ve
tutarlilik iliskisi olmak zorundadir. Bu yoniiyle “Nouveau Bien Stir! A1.1” kitab1 olduk¢a 6zenli
hazirlanmistir. Kapaginin tasarim, kitap isminin verilis bi¢cimi anlasilir, cok yeterli bir diizeyde
olmasa da dikkat g¢ekici, merak ve ilgi uyandiric1 bir bigimde tasarlanmistir. Fakat kapak
sayfasiin biitliniiyle yeniden tasarlanmasi kitabin daha da ilgi ¢ekici olmasina, 6grencilerin
dersi sevmelerine katki saglayacaktir. Icindekiler kismi oldukca sistematik ve diizenli bir
bicimde sunulmustur. Kitabin arka sayfalarinda yer alan sozliik, dilbilgisi 6zetleri, fiil ¢ekim
tablolar1, sozciik kartlar1 ve konusma eylemleri 6grencilerin merak ettikleri ya da hatirlamak
istedikleri kavramlar1 ve yapilari istedikleri zaman tekrar edebilme imkan sunmaktadir. Sonug
olarak kitap, 6grenilecek konular1 basit ve anlasilir bir dille sunan, 6grencilerin kendilerini
degerlendirebilmelerine imkan taniyan, dilin islevsel yoniinii 6n plana ¢ikararak dilin giinliik
kullanimlarin1 kiigiik gorevler ve eylemler araciligiyla 6gretmeyi hedefleyen dgrenci merkezli

bir materyaldir.

SONUC

Yabanci dil 6gretiminde basar1 programlardan yaklagimlara, yontemlere ve tekniklere,
ders arag-gereclerinden internet ve multimedya araglarina, interaktif uygulamalardan 6zgiin
materyallere, sinif i¢i etkinliklerden sinif dis1 gorevlere kadar birgok 6geyle yakindan iliskilidir.
Glinlimiizde bu alanda yapilan ¢alismalarda yazili ya da basili materyallerin 6grencilerin dilsel
becerilerini gelistirmek i¢in yeterli olmadigi vurgulanmakta ve dijital cagin gereksinimlerine
yeni yaklasimlar, yontemler ve teknikler ortaya konulmaktadir. Bu baglamda Avrupa Konseyi,
2001°de uygulamaya koydugu diller icin OBM c¢ergevesinde bu siirecleri yiiriitmektedir.
Ulkemizde de bu konuda birgok diizenleme yapilarak ¢agdas bir bakis acisi1 yakalanmaya
calisilmaktadir.

Ozgiin igerikleri, gorev ve eylem odakli etkinlikleri, 5grenci merkezli yapisi ve ilgi ¢ekici
etkinlikleri yani1 sira yabanci dil 6gretimi ders kitaplari, mutlaka internet ve multimedya destekli
ogelerle donatilmalidir. Dijital ¢agda, yabanct dil 6grenme imkanlarinin neredeyse sinirsiz
oldugu bir donemde internet ve multimedya araglar1 yabanci dil 6gretimi siireclerinin olmazsa

olmazidir. Bu calismada ana hatlariyla ele alinan ve MEB tarafindan alana kazandirilan
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“Nouveau Bien Sar! Al.1.” ders kitab1 alandaki tek ders materyalidir. Kitabin etkinlikleri,
teknolojik 6gelerle desteklenmistir. Bunun yani sira egitsel icerigin 6grencilerin ilgi, ihtiyag ve
beklentilerini goz Oniinde bulunduran iletisim kurmaya yonelik, egitici ve eglenceli
etkinliklerden olustugu goriilmektedir. Fakat teknolojide yasanan gelismelerle toplumlarin
O0grenme ihtiyag ve taleplerinin degismesi, ders kitaplar1 igeriklerinin giincellenmesini
gerektirmektedir. Bu baglamda internet ve teknolojik araglarin gerekleri dogrultusunda
“Nouveau Bien Siar! Al.1” kitabinin ortadgretim 6grencilerinin ilgi ve yeteneklerine gore
yeniden diizenlenmesi, etkinliklerin o6grencilerin derse aktif bir bigimde katilimlarini
saglayacak bicimde verilmesi, iletisim kurmayi kolaylastiracak ve destekleyecek bir bakis
acistyla tanzim edilmesi dogru olacaktir. Okuma pargalarinin dilin dogal konusma ortamlarini
daha fazla yansitmasi, daha fazla gérev ve eylem odakli etkinliklere yer verilmesi 6grenmenin

eglenceli ve keyifli olmasina katki saglayacaktir.

Sonug olarak dil 6gretiminde teknolojik 6geleri ve hedef kitlenin ilgi alanlarmi dikkate
alan yaklasimlar, yontemler, teknikler ve materyaller 6grencilerin 6grenme isteklerini ve
basarilarin1 arttiran birer etmendir. Bu 06gelerle birlikte Ogrencilerin bireysel ve grup
caligmalari, dile yonelik tutumlari, dilsel ve entelektiiel birikimleri gibi birgok 6ge de dilsel

bilgi ve becerilerine arttiran unsular olarak bilinmektedir.
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EXTENDED ABSTRACT

As it is known, communication is one of the most basic requirements of human beings,
who are social beings, and language, on the other hand, is a systematic, unifying and reconciling
mechanism formed according to the needs of societies.

With the globalization that started in the 1950s, the borders between EU countries began
to disappear, individuals gained the right to move freely, work and settle, immigration
increased, and inter-communal interactions increased with the development of information and
communication technologies. Thus, the desire to learn/teach a foreign language has increased
significantly too. In this context, the Council of Europe declared 2001 as the "European Year
of Languages" and thus a new era in language teaching/learning began. The Council decided to
continue language teaching/learning in a more systematic way by publishing the Common
European Framework of Reference for Languages (CEFR), which it associates with practices
such as language passport, European citizenship, freedom of work, residence and travel among
the member states of the Union. As a result language learning and teaching processes began to
be organized according to this text.

In this study, the second foreign language French teaching textbook, (A1.1 level, Nouveau
Bien Sir!) which was designed within the CEFR of the Communicative, Active and Action-
Based Method criteria, was examined by document analysis method. The textbook series
consists of student books (Livre d'éléve), workbook (Cahier d'Exercices) and teachers
guidebooks (Guide du professeur). All books have been prepared by a team of programme,
assessment evaluation, guidance and visual design experts, especially editors and authors. A1.1
level is designed for 9th grade, A1.2 level is for 10th grade, A2.1 level is for 11th grade and
A2.2 level is for 12th grade. The first book in the series is “Nouveau Bien Sir! A1.1” aims to

teach French with a 72 hour program.

The basic content of the book has four stages. These are to present the purpose, subject
and teaching method applied to the target audience, to introduce four or five pages of
educational content per lesson, to show the structure of a lesson, how to teach it, and to put

what has been learned into practice.
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Some elements in the content, such as visuals, explanations in a simple and understandable
language, small tasks and actions to be completed, will contribute to students' discovery and

learning of the target language.

Grammar is taught implicitly in all books in the series. The "Mémo" chapters of the book
teach grammar in short notes. Thanks to these notes, which are coloured and placed in the
content with an interesting design, students will always repeat the structures they have learned.
In order to motivate students to learn the language, the content includes plenty of visual and
colourful activities. For example, the first pages of the Nouveau Bien Sir include activities that
will motivate students. In this activity, exercises that will improve the reading, listening,

speaking and writing skills of the students are also given.

Each unit is shown in a different colour in the book. This makes it more useful and each
unit of the book consists of three lessons and each lesson includes listening, speaking, reading,
writing and vocabulary activities. There are also eight assessment and self-assessment forms,
grammar notes, verb conjugation tables, speech acts, cards, and word lists at the end of each
book. The book, which consists of 8 units and 24 lessons, is supported by materials such as

CDs, DVDs, posters, songs, movies, QR reading code, photocopy documents.

In addition to their original content, task and action-based activities, student-centred
structure and interesting activities, nouveau Bien Sur books were supported by internet and
multimedia elements. Nouveau Bien Sur! textbook is the only course material in the field of
second foreign language teaching. All textbooks consist of educational and entertaining
activities aimed at communicating, taking into account the interests, needs and expectations of
the students. However, the reading parts of the book reflect the natural speech environments of
the language more, and the more task and action-based activities will contribute to making

learning fun and enjoyable.
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Résumé

On entend parfois dire que la littérature est trop difficile et que c’est inutile.
L'utilisation du texte littéraire comme outil pédagogique dans les cours de FLE est
une question controversée dans l'enseignement des langues étrangéres. Rappelons
qu’apres avoir été longtemps écarté de I’enseignement des langues étrangeres, le
texte littéraire a réapparu avec l'approche communicative et la littérature, elle est
aujourd’hui acceptée comme partie intégrante des cours de francais langue
étrangere, désormais FLE. Grace a ses caractéristiques internes ; sa valeur en tant
que produit spécifique de langue et de culture, il devrait avoir sa place dans un cours
de FLE, méme privilégiée. La plupart des enseignants de FLE s'accordent a dire que
les textes littéraires peuvent étre exploités efficacement dans les cours de langue.
Cependant, la présentation de textes littéraires en cours de langue semble susciter
chez les apprenants un sentiment d'insécurité et d’anxiété mais il ne faut surtout pas
ignorer 1’utilité du texte littéraire dans le cours de FLE puisqu’il sert de licu de
rencontre culturel, une ressource précieuse pour mettre en valeur et renforcer les
compétences linguistiques et culturelles. De ce fait, il est recommandé de faire
prévaloir les textes littéraires dans l'enseignement des langues étrangeres et de la
culture.

Ozet

Edebi metnin yabanci dil olarak Fransizca derslerinde Ogretim araci olarak
kullanilmas: tartismali bir konudur. Uzun bir siire yabanci dil 6gretiminin disinda
tutulan edebi metnin, iletisimsel yaklagimla yeniden ortaya ¢iktigint ve boylelikle
yabanci dil olarak Fransizca derslerinin ayrilmaz bir parcasi olarak kabul edildigini
sdyleyebiliriz. Igsel zelliklerinin yani sira, dilin ve kiiltiiriin kendine 6zgii bir
iriinii olarak tasidig1 deger sayesinde edebiyat, yabanci dil olarak Fransizca
derslerinde yerini almalidir. Cogu Fransizca Ogretmeni, edebi metinlerin dil
derslerinde etkili bir sekilde kullanilabilecegini diisiinmektedir. Bununla birlikte,
yabanci dil derslerinde edebi metinlerin kullaniminin 6grenenlerde bir giivensizlik
ve kaygt duygusu uyandirdig1 da goriilmektedir; fakat kiiltiirel bir bulusma noktasi
olarak dilsel ve kiiltiirel becerileri 6ne ¢ikarmak ve giliclendirmek i¢in degerli bir
kaynak oldugundan, edebi metnin yabanci dil olarak Fransizca derslerinde
gerekliligi goz ardi edilmemelidir. Bu yiizden, yabanci dil ve kiiltiir 6gretiminde
edebi metinlerin kullanilmasi tavsiye edilmektedir.
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INTRODUCTION

Pourquoi introduire ou non les textes littéraires dans les cours du FLE ? C’est la question
dont il s’agit de chercher la réponse dans cet article. Il n'y a rien de nouveau a se tourner vers
une ceuvre littéraire a des fins didactiques. Son utilisation dans les cours de langue a toujours
été trés importante mais elle reste I'une des ressources linguistiques et pédagogiques les plus
controversées pour l'enseignement/apprentissage des langues étrangeres, en particulier dans le
contexte du FLE. Aprés une période de rejet, avec le retour au texte littéraire, comme le notent
A. Séoud, M.C. Albert et M. Souchon et M. Fi¢vet en vue de support pédagogique, la littérature

assume de nouveaux rdles dans les classes de langue.

Les textes littéraires peuvent étre considérés parfois difficiles en classe de langue, mais
cette difficulté peut étre un avantage si I'on éveille la curiosité et la motivation des apprenants
avec le texte littéraire qui « est considéré comme un document dit authentique. » (Peytard et al,
1982, p.16). L'enseignement/apprentissage d'une langue étrangére ne se limite pas a
l'acquisition d'un vocabulaire ou de régles grammaticales. Aussi importantes que soient les
compétences linguistiques, les compétences (inter)culturelles constituent également un enjeu
majeur en classe. En tant que déclencheur culturel dans la classe, la présence d'un texte littéraire
dans le processus d'enseignement/apprentissage du FLE pourrait jouer un réle important dans
les capacités interculturelles de I’apprenant puisque « I’intérét de la démarche est donc qu’elle
s’accompagne d’une prise de conscience de soi, liée elle-méme souvent a une remise en
question de soi » (Séoud A., 1997. p.148) C'est pour cette raison que les textes littéraires, qui
s'inscrivent dans les pratiques pédagogiques, sont parmi des supports utiles dans la classe de
FLE.

La présente contribution s’inscrit dans la promotion de l'utilisation du texte littéraire
comme support pédagogique dans la classe de FLE. En s'appuyant sur la théorie d'Albert et
Souchon, on cherche a montrer comment créer des activités dans une perspective interartistique
en offrant aux apprenants une exploration de l'auteur, du genre, de 1'époque, etc. Pour cela, la
question que nous nous poserons en premier est de savoir quelle est la relation entre la littérature
et l'enseignement/apprentissage des langues. Comme ce présent article se veut une contribution
a l'utilisation du texte littéraire en classe de FLE, nous proposons ici des activités pédagogiques
en recourant au paratexte dans une approche interartistique afin de favoriser I'engagement des
apprenants. Nous allons montrer des activités pédagogiques en nous limitant ici a I'ccuvre auto-

socio-biographique, « La Place » d’Annie Ernaux.
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TEXTE LITTERAIRE ET SON INTERET PEDAGOGIQUE DANS LA CLASSE DE
FLE

La littérature refléte la société dans laquelle elle est produite et, a ce titre, elle devrait
étre une ressource privilégiée dans les cours de langue. La littérature permet aux étudiants de
maitriser plus efficacement de nombreux aspects de la langue et de la culture cible étant la
manifestation et la voie d’accés a la culture de I’autre. D’un autre coté, les textes littéraires
rendent l'apprentissage d'une langue étrangere plus dynamique et créatif. Selon le Cadre
européen commun de référence pour les langues (CECRL), le texte littéraire, avec sa puissance
artistique, historique, linguistique, culturelle et sociologique, devient un véritable outil
pédagogique et un outil important de perfectionnement de langue. Et, parce qu'a la croisée de
la littérature et de la communication interculturelle, le texte littéraire devient l'une des
composantes les plus importantes de I'enseignement/apprentissage du FLE. Tant il est vrai que :
« [...] la littérature -bien choisie, bien exploitée apporte beaucoup a la motivation des
apprenants et a leur compréhension de la culture- cible car dans le meilleur des cas, elle touche
a la fois a l'universel et au particulier et établit ainsi un pont entre le connu et l'inconnu dans
I'apprentissage comme entre le savoir et le ressentir » (Defays et Deltour, 2003, p.74) En tant
qu’enseignant de FLE, tout a fait d'accord avec ce constat, nous avons l'intention de croiser les
champs de la pédagogie FLE, de la pédagogie littéraire et de la pédagogie culturelle. Traiter
I'utilisation des textes littéraires dans l'enseignement/apprentissage du FLE peut susciter des
émotions fortes chez les apprenants, les aider a développer des compétences langagicres et
culturelles, et améliorer directement 1'enseignement/apprentissage du FLE. Il est également
privilégié dans les cours de langues parce qu’il véhicule une variété de concepts linguistiques
et qu’il est « un laboratoire langagier, ou la langue est si instamment sollicité et travaillé, que
c’est en lui qu’elle révele et exhibe le plus précisément ses structures et ses fonctionnements »
(Peytard et al, 1989, p.8) La compréhension écrite ou orale a une grande influence sur la
production orale ou écrite parce que dans les textes littéraires les apprenants voient des phrases

completes, des modeles qui sont emballés dans une contexte.

Bien qu'il s'agisse d’un sujet polémique dans l'enseignement/apprentissage actuel des
langues étrangeres, et malgré le fait que le texte littéraire soit peu utilisé en classe, le role
complémentaire de la littérature dans les cours de FLE doit étre amélioré si bien que ce support
était privilégié pour enseigner les langues depuis des si¢cles. Pour montrer son intérét
pédagogique pour la classe, reprenons les mots canoniques de Jean Peytard : « Peut-on/doit-on
apprendre la langue par la littérature ? La réponse est [...] doublement oui : on le peut puisque

c’est ainsi que sont apprises les langues anciennes ; on le doit puisque c’est ainsi que les langues
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modernes sont légitimables » (Peytard et al, 1982, p.60). A la suite de la citation, nous pouvons
donc dire qu’au niveau du FLE, la littérature a occupé et occupe encore une place plus 0u moins
importante au sein de son enseignement/apprentissage. Par ailleurs, la littérature est considérée
comme la meilleure forme de communication et l'ceuvre littéraire apparait comme ['outil
pédagogique le plus efficace en classe de FLE pour aider les apprenants a mieux appréhender
la langue. Le texte littéraire est un document trés réussi pour assurer le lien entre I'enseignement
culturel et linguistique. De ce fait, il sert de support pour atteindre des objectifs variés : support
a la compréhension de la structure du texte et des outils linguistiques utilisés dans celui-ci, un
outil pour étudier des points de langue (grammaire, conjugaison, orthographe, etc.) Le texte
littéraire, de par sa nature méme, véhicule la culture d'une certaine communauté linguistique ;
il fournit au lecteur des informations précieuses sur cette culture et sur la langue ainsi que les
formes de communication utilisées. Nous participons a ce que dit Albert et Souchon:« en tant
que forme de communication, la littérature est un puissant outil de réflexion sur la

communication humaine elle-méme » (Albert et Souchon, 2000, p.10).
MODELE DE DEMARCHE

A la lumiére de 1’ouvrage de Albert et Souchon, car c'est de leur modéle pédagogique
que s'inspirent de nombreux enseignants actuels qui souhaitent intégrer des textes littéraires
dans leurs cours de frangais, nous voulons introduire une démarche d’exemple pour la
préparation a la lecture. D’aprés leur modele, on distingue dans I’activité de lecture des textes

littéraires a trois phases comme le suivant :
e Une préparation a la lecture
e Des activités centrées sur la construction du sens
e Des activités de production

Cela résume bien les différentes étapes a suivre lors de 1'exploitation des textes littéraires
en classe. Ainsi, nous pouvons regrouper ces étapes sous un méme toit : les activités avant-
pendant-apres la lecture. Dans cet article, nous visons a proposer une réflexion didactique pour
1’étape de préparation a la lecture pour le niveau B2. Cette phase de sensibilisation accompagne
la lecture et donne plus d'autonomie aux lecteurs. Pour cette démarche, nous proposons de
traiter le texte littéraire dans une nouvelle perspective : I’approche interartistique. Il faut a priori
définir ce que I’on entend par 1’approche interartistique. D'un point de vue pédagogique, il faut
exploiter le texte littéraire lentement et progressivement. Pour ce faire, il serait préférable
d'amener I’extrait littéraire a la dimension artistique a l'aide d'enregistrements visuels et sonores

car « la confrontation entre plusieurs disciplines permet de percevoir la littérature, non pas
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comme un objet isolé, mais comme une interface confrontée a tous les arts, et se nourrissant
elle-méme de références artistiques » (Ravet, 2011, p.114). L'utilisation de supports visuels aide
les apprenants a mieux comprendre ce qui est exploité puisqu'ils les motivent et encouragent a
la participation en classe. En ce sens, une approche interartistique doit s'appuyer avant tout sur
un large éventail de textes et de disciplines en interaction. On peut par exemple utiliser une
variété de documents sonores et audiovisuels, de préférence issus des arts visuels (peinture,
photographie, sculpture, design, etc.) ainsi que des extraits de films, qui sont d'importants
documents artistiques et sociaux, et de chansons associées au texte car « la pédagogie doit
entrainer les éléves a mobiliser leurs sens dans la perception du texte [et] en lisant ainsi, ils
associent plus ou moins consciemment la forme et le fond et se retrouvent dans une situation
favorable I’apprentissage» (Courtillon, 2003, p.81). Dans cette initiation modeste, nous visons
a enrichir la vision du texte littéraire en la confrontant avec d’autres formes artistiques. Notre
but essentiel dans cet article étant celui de concevoir des activités multimodales basées sur la
découverte de l'auteur et son époque, puis sur la thématique et le genre de son ouvrage afin de

sensibiliser les apprenants au texte proposé¢ sur lequel on travaille.
CHOIX DE L’AUTEUR ET DU TEXTE

Annie Ernaux, écrivain majeur de la littérature frangaise contemporaine, raconte
I'histoire de ses parents, leur ascension sociale, leurs conditions de vie et de travail, en évoquant
des lieux, des gestes, des émotions. Ernaux délaisse la fiction au début de sa carriere littéraire
pour se concentrer sur 1’autobiographie de son enfance au café-épicerie des parents d'Yvetot.
Le style ernausien, dans ce livre, constitue une sorte de mélange des genres littéraires qui
produisent un genre hybride « auto-socio-biographie ». C'est en fait un néologisme lié
étroitement au genre de I’autobiographie imaginé par Annie Emaux dans cet ouvrage grace
auquel « se fondant sur sa propre expérience d’une trajectoire sociale improbable, elle décrit
dans ses récits « auto-socio biographiques » le monde et les représentations des petits-
commergants en zone rurale dans la période de 1’aprés-guerre, et cherche a rendre ce qu’elle
présente comme le vécu des dominés. » (Charpentier, 2006) L'auteure utilise ses expériences
personnelles a des fins universelles. Le style littéraire préféré de 1'auteur, qui tient compte de la
culture dans laquelle elle vit, permet au lecteur de s'identifier au protagoniste. Le corpus de
cette fiche pédagogique est le roman « La Place », I’ceuvre d’Annie Ernaux qui remporte un

grand succes a sa sortie et regoit peu apres le prix Renaudot.
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DEMARCHE PEDAGOGIQUE (ETAPES, CONSIGNES ET ACTIiVIiTES)

Grace aux apports de cette théorie, les enseignants pourraient disposer des phases
nécessaires a l'exploitation d'un texte en classe de FLE. L'apprenant sera sensibilisé au contexte
du texte et a son théme avec une série d’activités avant la lecture qui sont complétement
indépendantes des savoirs et connaissances en maticre de littérature. Ainsi, il arrivera au texte

lui-méme et a ses caractéristiques linguistiques.

Public visé Apprenants du frangais langue étrangere

L’auteur du récit Annie Ernaux

Le titre La place

Niveau des apprenants B2

Obijectifs Objectifs communicatifs : Comprendre un événement au passé

Objectifs socioculturels : Connaitre la vie d'une auteure frangaise
Objectifs Littéraires

Découvrir une ceuvre de la littérature frangaise

Découvrir les particularités d’un style propre a 1’auteure

Savoir-faire : Faire des recherches sur Internet, saisir des informations

Compétences visées Compréhension écrite
Compréhension orale

Production orale

Autres documents authentiques = Vidéo INA, Photos de l'auteur, autres images
non littéraires

Tableau 1 : Tableau descriptif de la démarche
L'extrait choisi :

IIs ont acheté le fonds a crédit.

Au début, le pays de Cocagne. Des rayons de nourritures et de boissons, des boites de paté, des paquets de gateaux.
Etonnés aussi de gagner de I’argent maintenant avec une telle simplicité, un effort physique si réduit, commander,
ranger, peser, le petit compte, merci au plaisir. Les premiers jours, au coup de sonnette, ils bondissaient ensemble
dans la boutique, multipliaient les questions rituelles « et avec ¢a ? ». Ils s’amusaient, on les appelait patron,
patronne.

Le doute est venu avec la premiére femme disant & voix basse, une fois ses commissions dans le sac, je suis un
peu génée en ce moment, est-ce que je peux payer samedi. Suivie d’une autre, d’une autre encore. L’ardoise ou
le retour a ’usine. L’ardoise leur a paru la solution la moins pire.

Pour faire face, surtout pas de désirs. Jamais d’apéritifs ou de bonnes boites sauf le dimanche. Obligés d’étre en
froid avec les fréres et sceurs qu’ils avaient d’abord régalés pour montrer qu’ils avaient les moyens. Peur
continuelle de manger le fonds.
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Tableau 2 : Extrait du livre
Voici I’éventail d’activités proposées :

Obijectif : Sensibiliser au récit

Durée : 10 minutes

Modalités : en grand groupe, en petits groupes

ACTIVITE 1
Etudier le paratexte : Faire observer les couvertures du roman de différentes éditions de

La Place (projeter au tableau si possible ou les imprimer en couleur). Proposer un temps

d’observation silencieux aux apprenants.

L’activité repose sur le principe de 1’anticipation : leur demander de trouver I'image qui
N'est pas en réalité¢ la couverture de La Place. Apres avoir trouvé la bonne image qui n'est la

couverture du livre, leur demander comment il était possible de trouver cette fausse couverture.

Puis, inviter les apprenants a répondre a la question suivante en petits groupes :

Choisissez un mot pour décrire ce que vous évoquent ces images.

Annie Ernaux LECE v 2 -
La place

La Place La Place

Annie Ernaux @ Annie Ernaux -
y » ) “’aaﬂ,»

TEXTE INTEGRAL
DOSSIER
DOSSIER

TEXTE INTEGRAL

\

BELIN GALLIMARD BELIN GALLIMARD
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Annie Ernaux

La place

Images 1 : Les différentes couvertures du méme livre

Aprées avoir eu leurs réponses, expliquer que cette image pourrait représenter le livre
entier parce qu’au fil du livre, on s'apergoit de la différence sociale d'Annie et de ses deux

parents.

Continuer a recourir au paratexte : Faire lire la quatriéme de couverture ci-dessous et

faire deviner de quel type de roman s’agit-il ?

Image 2 : la quatriéme couverture

Ensuite, les apprenants échangent 1I’information dont ils disposent pour essayer de réunir

un maximum de renseignements sur le type de roman.

Leur expliquer que le titre du livre « La place » a une signification possible qui serait sa

place occupée ou souhaitée dans la société ou celle de sa famille.
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ACTIVITE 2
Faire observer la carte postale ci-dessous et a partir des indices qui sont sur cette carte

postale ancienne, leur demander de faire de recherches sur la région ou le récit se déroule. Puis

inviter les apprenants a répondre a cette question :

Pourriez-vous localiser cette région sur la carte de la France ?

167 YVETOT, — Rue des Vicloires. — LL.

Image 3 : Une carte postale d’Yvetot

Demander aux apprenants de nommer d'autres régions frangaises qu'ils connaissent.

Grace a cette activité ils se concentrent sur les lieux ou se passe I’histoire dans le roman.

Objectif : Sensibiliser a l'auteure
Durée : 10 minutes
Modalités : en bindmes
ACTIVITE 3
Pour cette partie de I’activité nous proposons un travail en bindme.

Former des bindmes. Pour sensibiliser les apprenants a la découverte de l'auteure, nous
proposons les activités qui suivent : Leur demander de remettre dans 1'ordre les morceaux

biographiques de l'auteure en les numérotant de 1 a 6 pour retrouver sa courte biographie.

a. L’histoire de sa famille et de son ascension sociale est I’objet de deux de ses romans La

Place (Prix Renaudot en 1984) et La Honte (1997).

b. Annie Ernaux, de son vrai nom Duchesne, est née en 1940 a Lillebonne puis a vécu sa

jeunesse a Yvetot en Normandie ou ses parents tenaient une café épicerie.

c. On peut citer aussi L Autre Fille (2011) sur sa sceur décédée avant sa naissance, et le
roman fleuve Les Années publié en 2008, qui retrace 60 ans d’existence d'un point de

vue a la fois intime et sociologique.
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d. C’est en 1974 qu’Anniec Ernaux public son premier roman Les Armoires vides,

largement autobiographique, comme le seront la plupart de ses romans.
e. Elle suit des études de lettres et devient professeure certifiée puis agrégée.

f. Elle raconte également son expérience du mariage dans La Femme gelée (1981), ses
amours dans Passion simple (1991) et Se perdre (2001), ou encore son avortement, sujet
de son livre L ’Evénement (2000).

1 2 3 4 5 6

ACTIVITE 4
Faire observer cette photographie de 1’auteure, faire décrire son bureau et leur demander

leur avis.

Image 4 : Annie Ernaux dans son bureau

Objectif : Sensibilisation a la forme de I’extrait/au genre, au récit
Durée : 5 minutes
Modalités : en grand groupe
ACTIVITE 5
La suite de la séquence propose un travail dont l'objectif est de se représenter
globalement le roman. Faire visionner la vidéo d'Entretien avec Annie Ernaux apres la parution

de La Place sur le plateau d'Apostrophes en 1984. Aprés avoir visionné la vidéo inviter les

apprenants a répondre aux questions suivantes :
Pourquoi elle pense a une trahison quand elle pense a rédiger un roman ?
En 1945, que s'est-il passé, apres la seconde guerre mondiale ?

Que veut dire « On n'est pas malheureux, il y a plus malheureux que nous » ? Y-a-t-il

un équivalent de cette expression en turc ?
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Image 5 : Annie Ernaux lors de son interview
ACTIVITE 6
Dans la vidéo, Bernard Pivot lit I'extrait ci-dessous du récit :

« Depuis peu, je sais que le roman est impossible. Pour rendre compte d’une vie soumise a la nécessité,
je n’ai pas le droit de prendre d’abord le parti de I’art, ni de chercher a faire quelque chose de «
passionnant », ou d’« émouvant ». Je rassemblerai les paroles, les gestes, les golits de mon pére, les faits
marquants de sa vie, tous les signes objectifs d’une existence que j’ai aussi partagée. Aucune poésie du
souvenir, pas de dérision jubilante. L’écriture plate me vient naturellement, celle-la méme que j’utilisais

en écrivant autrefois a mes parents pour leur dire les nouvelles essentielles. »

Le choix de ce genre permet a 1’auteure de raconter toute la vérité en respectant vers la
figure de son pere. Leur demander comment s'appelle ce style présenté par I’auteur ? Leur
expliquer qu'a travers ce style : Pour neutraliser la subjectivité et dépersonnaliser les
événements racontés, le récit est dépourvu de 1'écriture émotionnelle et des composantes

esthétiques. Une €criture qui s’attache a I’essentiel et au nécessaire

ACTIVITE 7

Image 6 : Annie Ernaux et son pére
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Voici une photo de l'auteure avec son pére. Leur demander d'imaginer qu’ Annie Ernaux
débute sur un réseau social et elle publie cette photo sur son compte a 1’age adulte. Diviser la
classe en deux groupes. Un groupe imagine un texte pour accompagner la photo ci-dessus (par
une ou deux phrases) et peut ajouter méme des hashtags et I’autre groupe laisse un petit
commentaire en bas de cette photo. Aprés cette activité, leur expliquer que « La place » est un

roman dans laquelle Annie Ernaux trace le cheminement de son pére.
CONCLUSION

Dans ce travail, nous avons mis 1’accent sur le caractére bénéfique du texte littéraire. Le
professeur de FLE, étant I’ambassadeur d’une langue et d’une culture, doit savoir envisager le
texte littéraire comme un instrument qui contribue plus au développement des qualités
essentielles des apprenants que tout autre support linguistique. Comme nous avons tenté de le
montrer dans cet article, autour du texte lui-méme peuvent se trouver des documents sonores,
audiovisuels pour constituer une ouverture sur le texte littéraire et aider a la lecture. En utilisant
ces documents qui peuvent aider a sensibiliser les apprenants, nous pouvons donc profiter du
texte au maximum. Le texte littéraire peut étre un moyen trés efficace pour enseigner le frangais
en motivant et en sensibilisant les apprenants afin de développer leurs compétences langagicres
et culturelles aussi. Pour cela, il faut I’intégrer dans la salle de classe. Le texte littéraire peut
servir a sensibiliser les apprenants a la littérature, éveiller leurs intéréts et les inspirer a lire des
textes littéraires et enfin susciter le plaisir. Le texte littéraire, aidant & 1'apprentissage de la
culture ainsi qu'au développement de la compréhension écrite et de la production orale et écrite

en FLE.

Ces démarches pédagogiques que nous avons développées dans cet article peuvent
donner lieu a I’innombrable possibilité d'exploitation et encourager les enseignants a intégrer
le texte littéraire dans leur cours puisqu’il peut considérablement faciliter

I’enseignement/apprentissage du FLE.
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EXTENDED ABSTRACT

Literature is often considered to be difficult to use in foreign language classes. Actually, its
insertion into foreign language teaching practises is difficult. There are several points that need
to be considered during their employment in French as a foreign language classrooms. We have
to study the context of the text, its author, the period in which it is written, etc. The use of the
literary text as a pedagogical tool in French language classes is a controversial subject in the
teaching of French as a foreign language. After a long absence from teaching of foreign
languages, the literary text has reappeared with the communicative approach and literature is
now accepted as an integral part of French as a foreign language courses. Thanks to its intrinsic
characteristics; its value as a specific product of language and culture, it should have its place
in a French as a foreign language, even as being privileged. French language teachers agree that
literary texts can be used effectively in language lessons since they are ideal documents to
enrich the content offered by French course books. As language teachers, we need to find
various activities for exploiting literary sources in such a way that learners are empowered to
do an effective reading of literary texts. However, the presentation of literary texts in language
lessons seems to arouse the feelings of insecurity and anxiety in learners. It should be noted
that there is no doubt about the usefulness of the literary text in the French classes. . Since it
serves as a cultural meeting point of cultures and as a precious resource for highlighting and
reinforcing linguistic and cultural skills, it is strongly recommended that literary texts maintain
its presence in the teaching of foreign languages and culture. We will show, in this article, in
an interartistic approach how to make learners aware of the literary text in French language
class with a series of activities to do before reading activity, which are completely independent
of knowledge of literature. We will also focus on its role and its contribution to the teaching

and learning of French as a foreign language.
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Ozet

Bu makale, evli ve evli olmayan ciftlerin siirdiirdiikleri tipik yasamlar
vasitastyla Hemingway’in insan iligkilerine bakisina derinlemesine girmek i¢in
onun iki kisa 0ykiisiiniin karsilastirilmali okunmasini sunmaktadir. Birinci 6yki
Yagmurdaki Kedi evli olan bir ¢iftin yasam bi¢imini betimlerken, ikinci oykii
olan Tepeler Beyaz Filler Gibi ise evli olmayan bir ¢iftin tipik yasam bi¢imini
On plana alir. Yazar yasama ayni1 noktadan yaklastigindan ve ¢iftlerin yasam
tarzlarinda bir fark gormediginden anlaticiyla ayn1 bakis agisina sahiptir. Yazar,
her zaman diger kisiyi baski altina almak icin daha iist diizeyde olan
pozisyonumuzu kullanmaya ve kisinin durumunu kendi lehimize her tiirli
¢evirmeye devamli hazir oldugumuzdan insansi zayifliklarimiza ve kuvvetli
yanlarimiza 1s1k tutmaktadir. Ister evli ister iyi egitimli olmus olsun, ne yazik ki
her iki dykiide de istismar edilmek {izere secilenler kadinlardir. Keskin elestirel
gozle baktiginda, okuyucu Oykiilerdeki yagamlarin tipik ve basmakalip insanlar
tarafindan siirdiiriilenler oldugu kolaylikla anlayabilir. Oykiilerde paylasilan
ortak alan Oylesine resmedilir ki insanlarin her hangi bir toplumda ayn1 davranis
bicimini sergiledikleri sdylenebilir. Yazinsal (edebi) yapitlarin (eserlerin)
yabanci dil smiflarinda karsilastirilmali okunmasi, 6grencileri s6z konusu dille
devamli kars1 karsiya biraktigindan, onlarin ikinci dil/yabanci dil edinimini
onemli bir dereceye kadar kolaylastirir. Bu siirekli kars1 karsiya birakma, sdzciik
O0greniminin ve bellekte tutulmasimnin anlamli 6bekler halinde ve diizenli bir
sekilde gerceklestirilmesini de destekleyebilir.

Abstract

This article proposes a comparative reading of Hemingway’s two short stories
to delve deeper into his look at human relationships through typical lives that
married or unmarried couple leads. While the first story Cat in the Rain depicts
a sort of life a married couple leads, the second story Hills like White Elephants
foregrounds a typical life of an unmarried couple. The vantage point the
narrator holds is the same, as the writer approaches life from the same point of
view and sees no difference between the life styles of these couples. He sheds
lights on our human weaknesses and strengths because we are always ready to
make use of our superior position to subjugate the other and exploit his or her
status every which way. Unfortunately, in both of the stories, women are
chosen to be exploited no matter whether they are married, or whether they are
well-educated. With a keenly critical eye, the reader can easily understand that
the lives presented through the stories are typical and led by stereotype people.
The common ground shared by the stories is depicted in such a way that it can
be said that people will display the same attitude in any speech community.
Comparative reading of literary works in foreign classes helps ease L2
acquisition to a great extent providing constant exposure to the language
concerned. This constant exposure also helps boost vocabulary learning and
retention in meaningful chunks in a regular fashion.
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1. INTRODUCTION

This study has been conducted with the focus on the assumption that constant exposure
to authentic language provided through literary works can help promote language acquisition
in a regular fashion. Using short stories in EFL classes can meet the need if learners are expected
to develop their linguistic and communicative competence through professional guidance to the
world of numerous writers. Reading literary works can definitely be beneficial on their part to
achieve the outcome of EFL programs as it paves the way to developing productive skills in the
long run, generating more opportunity for speaking and writing classes to boot.

The stories have been selected for the sole purpose of illustrating that Hemingway depicts
a sort of life through speech acts in order to hold a mirror for the reader to understand who the
characters really are. The homily preached secretly bothers everyone because they realize that
they might very possibly be the characters in the selected stories. Being part of the whole, every
piece, any literary work, adds up to dissemination of one particular idea that human is to err
and no one is exception. Communication channel given in the stories is not a two-way but rather
a one-way since male characters are introduced as dominating figures. Female characters,
however, simply take each chance to voice their demands or concerns the way they can. Why
Hemingway treats them the way the reader realizes is not a mystery because women, according
to the writer, fight a losing battle and have no power to assert their personality and express their
views the way they like. They are the losing lot or the vulnerable multitude not because
Hemingway depicts them the way they are, but because they lead their lives caught up in
situations over which they have no control. “Their situation” says Akdogan (2018), referring to
what Marilyn French states as to why men are still central to women’s lives, “is still not good
and in some parts has even worsened” (p.194). Both of the stories can also be read and criticized
in the light of gender criticism because “patriarchal culture is so imbued with assumptions of
male superiority” (Charters, 2007, p. 1101), “inferiority of women to men” as a result of
“Victorian patriarchal assumptions” (Barin Akman, 2019, p.36), they have lower position “in
that patriarchal order” (Ozy6n, 2020, p.119), and that “history has given grossly
disproportionate attention to the interests, thoughts and actions of men” (Beaty, 1996, p.766).

The whole world is like “a universal battle ground. Each time a war breaks out. Death is
always at work, by which the couple is destroyed” (Cixous, 2000, p. 265). The victory, to
Cixous (2000), is a male privilege as it is seen between activity and passivity. In patriarchal

western culture male writers are considered active users of their native tongue, because they are
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“progenitor, procreator whose pen is an instrument of generative power [...]” (Showalter, 2000,
p. 313). The same pen portrays the reader two pictures based on that sort of passivity and
activity depicted between the interlocutors in each of the stories concerned. Their active or
passive roles are also reflected on the language they use in their arguments in accordance with
their gender roles (Ustiin Kaya, 2017). The reader will be guided in a typical EFL reading class
and provided with the interpretations of the stories one after the other followed by the
comparison of them to complete the picture needed for a thorough understanding of the whole

study.

2. LITERATURE REVIEW

Using literary texts in EFL classes does not cover much space in the language teaching
programs; therefore, exposure to authentic language is considerably limited. Comparing stories
for communicative purposes in the classroom helps promote language acquisition, and learners
develop both linguistic competence and performance, as they are engaged in the oral and written
activities designed beforehand. Moreover, learners can also develop literary competence if they
are provided with relevant and interesting short stories in a regular fashion. Stories selected for
this purpose, according to Ustiin Kaya (2014), are short and easy to summarize, more realistic
as they mostly depict everyday life, rich in vocabulary and good examples of language use in
context. Short story as a literary genre has some advantages over the other genres such as novel,
drama and poetry. Speaking of these advantages, Turan and Colak (2018) state that poetry is
rich in figurative language, which poses considerable difficulty on the part of the learner when
particularly s/he has no interest in poetry. They also foreground the fact that learners find no
opportunity to act out what they learn in drama classes in everyday life. Novels are much longer
than they can cope with in one or two class sessions, and they require more effort to analyze

and discuss in a limited period of time.

Short stories, however, help develop four basic language learning skills since they give
ample opportunity to the learner to practice them all in meaningful and logical contexts. As is
often put, short stories can promote learning skills up to an advanced level and help develop
communicative competence and performance in the process of time. Added bonus of using
short stories is the opportunity to build enough vocabulary at all levels ranging from beginning
to advanced. They also help foster learners’ “imaginative thinking skills” while enhancing
reading skill (Abu Zahra & Farrah, 2016, p.13). Abu Zahra and Farrah (2016) also focus on the

four aspects of short stories: “authenticity” as they provide authentic reading materials,
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“language enhancement” since they enable learners to enhance their learning skills, “cultural

enrichment” and “personal growth and reflection” (p. 13).

The very next step to consider is how to design activities in order to make them “meaning-
driven, reader-centered and unintimidating” (Wing Bo Tso, 2014, p. 112), as is frequently
asserted that literature classes might be dull and intimidating on the part of the learner when
particularly they are teacher-centered and learners have no essential, context-related previous
knowledge. When learners are given opportunity to bring their personal experience to what they
are reading and discussing in the classroom environment, they can be more interested in the
lesson and benefit to a great extent from all in-class activities if designed properly and
accordingly. The following research questions pertain to the aspects of the L2 learning issue:

e How can short stories be compared in EFL classrooms for effective use of L2?

e To what extent can comparing stories be of help to promote L2 acquisition?

e What are the L2 learning purposes regarding the use of literature in EFL settings?

As the research proclaims that using literary works in EFL classrooms, short stories in
particular, can help promote language acquisition to a certain extent, prospective readers will
be guided throughout the study in order for them to follow suit the steps of comparative reading
of short stories in language classes. Language learning purposes are set at the very beginning
of the language teaching programs, and they are clearly defined so that their learning experience

can be both incremental and rewarding in the process of time.

3. METHOD

The stories selected for the study will be analyzed consecutively in order to demonstrate
how to compare them in EFL classrooms later on. The act of comparing will give learners
opportunity to keep in mind the important points, which is necessary to come up with a thorough
comparison of the stories. In-class activities can be designed by pairing up learners and then
dividing them into groups so as to increase interaction and communication before they read the

comparison of the stories and discuss important points as a whole class.

3.1 TEACHING TREATMENT FOR THE PRE-READING (PAIR WORK)

Learners are given opportunity to work in pairs in order to discuss the following

questions, which will prepare them for the reading activity:

1. Whether they have read a short story before;
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2. If they liked it or not. If yes, what made them like it;

3. Whether they have read a story written by Hemingway. If yes, whether they liked it or not;
4. If the story has represented events which are true to their experience;

5. If they remember the theme of the story and can talk about it;

6. If there are any symbols in the story and what they represent respectively.

3.2 TEACHING TREATMENT FOR THE READING (GROUP WORK)

Learners are asked to work in groups and read the interpretation of the story they are
assigned. They keep the following questions in mind while they are reading their story. When
they finish reading the interpretation of the story, they may write their answers to the questions.
They are assumed to be ready for the comparison of the stories since they will have read the

interpretation of the story beforehand.
1. What is the theme of the story you have read?
2. Who is the protagonist/antagonist in the story?
3. When and where did the story take place?
4. Are there any symbols used in the story? What do they represent respectively?

5. Why did Hemingway end the story the way he did?

3.3 TEACHING TREATMENT FOR THE POST-READING (WHOLE CLASS)

Learners are asked to work in groups first to compare and contrast their answers to the
questions. Then, they may read the comparison of the stories in order to portray a
comprehensive picture of all the core issues related to the characteristics of a modern society
the stories reflect on. The following questions are critical to pose to readers, namely L2 learners,

to get them involved in the post-reading activity.

1. What is the common attitute of the male characters of the stories? Is it really annoying on

the women’s part? Why?

2. What seems to be the real reason behind female characters’ disappointment? Is it the only

source of their conflict?

3. Are they both happy to be finally equal to their lovers in every respect in their social life? If
not, what do you think would make them happy souls in their relationship after so many

decades of social change in their modern society?
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4. Do they feel fully empowered in their social roles to express their opinions and earnest

demands openly?

5. What do you think the male characters should do to settle the dispute and resolve the conflict?

6. Are the female characters appearing too ambitious if they admit that they have all the rights
and privileges they deserve? If not, then what is wrong with the way the male characters are
treating them? Why do you think they are displaying extremely indecorous behavior combined
with outright rejection of any implied suggestion when confronted with their lover’s demands

and adverse queries?

4. COMPARATIVE READING OF THE STORIES

4.1 CAT IN THE RAIN

This is a story of an American couple that is on holiday in Italy. Hemingway wrote the
story in Rapallo, Italy where he and his wife Hadley spent some time at the Hotel Splendide in
February 1923 (Griffin, 2001, p.99). A full description of the place where the hotel is situated
is given. Through such a description given in detail the writer arouses interest in the reader to
get involved in the whole story from the beginning to the end. Apart from a few Italian words
and phrases, which add variety and authenticity to the story, the reader feels that it is easy to
understand. Judging by the simplicity of the story the reader may have the notion as to what
makes the story so significant to read and interpret, as it should not be that simple. Behind
deceptive simplicity of the story, there is a deep layer of meaning lying in the cultural
background of the work, which requires the reader to reach in order to get a full picture of what
it really aims to communicate across. The whole story turns out to be “Hemingway’s subtle

exploration of [...] American romantic quest for identity” (Lindsay, 1997, p.15).

The story develops around a cat image in the rain. The physical world described with the
cat image right in the middle is given on purpose to help the reader to understand how the
woman feels in her inner world, her inner psyche. It is not solely the story of a cat crouched
under a table while it is raining outside, but rather it is the story of a desperate woman married
to an intellectual, rational and wise () man who displays so-called affection towards her while
she expects more than what he says but never does. The new role of women in an equalitarian
society, if not dystopian yet, developed around purely intellectual values makes them lonely in
their corners, as their invaluable emotions are ignored for the sake of equality that they claim

they have decisively established between man and woman. Their emotions combined with their
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distinctive identities make them different, irreplaceable and beautiful. When their emotions,
feelings and distinctive identities that make them different and consequently irreplaceable are
ignored, there exists indifference decisively displayed towards their identity and wellbeing.

This unbearable indifference George displays throughout the story gives the reader a hint
as to why she feels miserable, lonely, isolated and castaway from the center of their private life.
She makes every intellectual and emotional move to attract his attention, which proves her
deliberate decision to indicate that she is not an ordinary woman or an alien that he may treat
as if he had no relationship with. Confined in her corner, she has the feeling that she is not a
part of their mutual world as she sees no perfect harmony within the heart of their relationship
so as to lead a beautiful life together. She hardly seems to be sharing anything because they
have so little in common. Whatever she proposes will meet frustratingly polite refusal since he
skillfully avoids considering them by just giving logical advice to confuse her mind. In such an
improper relationship, he makes her feel like a tiny creature left all alone, not knowing exactly
what she wants. He simply appears to be a sort of Mr. Know it all as an intellectual figure
constantly reading a book with his legs on a pillow, physically motionless but mentally active
with his powerful mind to win every point as if he had to. Having a creative mind without a
heart inside he makes a perfect example of “a hollow posing dummy, a conventionalized figure
of a sahib” (Orwell, 1993, p. 2231) rather than a loving husband ready to care and share a life

of their own.

The war monument visited by the Italians is a sign of their victory symbolizing man’s
invincible power over the centuries. The artists with their easels depict the moment of victory
to make it immortal after so many years. The war actually never ends, as it goes on between
men and women in their effort to gain superiority over the other. The battleground where she
fights a losing battle is their room. She looks out while it is raining. She feels pity for the kitty
when she sees it crouched under a table trying to keep dry. She says she is going to get it. He
offers to bring the cat in without ever making a move. While she is about to go out to get the

kitty, he says, “Don’t get wet” (Hemingway, 1987, p.129).

That was all he said to show to what extent he cares about her. As she goes down the
stairs, the hotelkeeper stands up and bows to her. They have a small conversation about the bad
weather. How she feels inside is given to the reader to make a comparison and contrast between

the husband and the Italian hotelkeeper:

“He stood behind his desk in the far end of the dim room. The wife liked him.
She liked the deadly serious way he received any complaints. She liked his
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dignity. She liked the way he wanted to serve her. She liked the way he felt
about being a hotelkeeper. She liked his old, heavy face and big hands”
(Hemingway, 1987, p. 130).

The heavy face and the big hands are not the extraordinary features a young woman would ever
like. It is probably not the size or the physical appearance that makes her like him, but it is a
feeling of security the face and hands give her. When she is out, an umbrella opens behind her.
It is the maid sent by the padrone to take care of her. The padrone shows his respect by taking
the necessary caution to help her feel important. She comes back to the room without the cat,
for the kitty is gone. Frustrated she sits on the bed to talk about it. He rests his eyes from reading
as if concerned with her problem:

“Did you get the cat?” he asked, putting down his book.
“It was gone.”
“Wonder where it went to,” he said, resting his eyes from reading (Hemingway, 1987, p. 130).

Her frustration grows bigger while she talks about the cat and how and where it has gone when

she needs it so much. She explains why she desperately needs it:

“I wanted it so much,” she said. “I don’t know why I wanted it so much. I wanted that poor

kitty. It isn’t any fun to be a poor kitty out in the rain” (p.130).

Apparently, she identifies herself with the kitty since she feels miserable seeing the cat in
a desperate situation. In her life she feels desperate, as she is adhered to her status to play a role
as an equal partner in her marriage. While she is busy looking at herself in the mirror, studying
her profile first on one side and then the other, George goes on reading. Then she studies the
back of her head and her neck. She is fed up with her short hair and wants to grow it so as not

to look like a boy any more, though George repeats his point saying that he likes the way it is:

“I want to pull my hair back tight and smooth and make a big knot at the back
that I can feel,” she said. “I want to have a kitty to sit on my lap and purr when

I stroke her.”
“Yeah?” George said from the bed (p.131).

“And I want to eat at a table with my own silver and I want candles. And I
want it to be spring and I want to brush my hair out in front of a mirror and I

want a kitty and I want new clothes.”

“Oh, shut up and get something to read,” George said. He was reading again.
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“Anyway, I want a cat,” she said. “I want a cat. I want a cat now. If I can’t

have long hair or any fun, I can have a cat” (p.131).

Being a desperate housewife is no fun at all because she is like a helpless cat in her life,
a poor Kitty out in the rain. She expresses how she feels inside by using the cat as a symbol to
reflect her inner psyche. She seeks new horizons, new beginnings because she needs a change
from the humdrum, the mundane that life imposes upon her. She feels like a real woman full of
passion for a promising future to enjoy life more than ever before. She believes that she has the
right to act out a role of her choice rather than the one imposed by the patriarchal modern
society. With the help of the gloomy picture of the outer world, the reader is perfectly sure how
and why she has developed a sense of low self-esteem and a distressing mood she is dreadfully

caught up in.

Hemingway uses short but influential statements to express how she feels about the
padrone of the hotel. The wife likes him for his courtesy he displays in a decisive manner, as
he knows exactly how to treat women to gain their favor. His direct address to her heart and
mind makes him a real man to consider as opposed to her husband who takes her existence for
granted without considering her to be a woman to love and care. It is not the words that count
but rather behaviors, as actions speak louder than words. Longing and loneliness frighten her
more day by day, turning her into a desperate housewife struggling to create a world of
happiness. She fails when her husband shouts at her to shut up while she is making a list of the
things she wants to have in her life. She simply makes an effort to be a woman of her home, as
she is not an alien living in the same home environment. Her heart now turns into a barren field
or a wasteland, so to speak, where no love or hope can ever cherish due to the futile attempts
that she makes to gain his favor. His lack of ability to understand her true emotions prepares
their own destiny, for they become more estranged in their world day by day. The cat assumed
to replace all her innocent demands is finally brought in:

“Excuse me,” said the maid, “the padrone asked me to bring this for the Signora” (p. 131).

Despite her deliberate actions to attract his attention, she fails since he responds with his
usual indifference. Then there is this sincere deliberate action of the padrone to make her feel
important and irreplaceable when she terribly needs it to regard herself as a different individual.
The husband, who favors mind over heart, is pit against the padrone, who prefers heart to mind.
He believes that it is man’s emotions that make him a human being rather than his intellectual
faculty. Hemingway communicates this message when he deliberately expresses his thought as

follows:
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“Something strange but tight, [a kind of bliss mixed with gratitude] felt inside the
young woman. The padrone made her feel small and at the same time important. She

had a momentary feeling of supreme importance” (p.130).

A clear difference made explicit between the attitudes of the two men towards the woman
indicates the source of indifference. Hemingway secretly compels the reader to stand behind
either the husband or the padrone if they are ever to make a choice between them. While the
padrone knows how to treat women as well as he can, George appears absolutely ignorant as to

what sort of courtesy he should display in his relationship with his wife.
4.2 HILLS LIKE WHITE ELEPHANTS

The first thing that catches the eye is the title because the reader is confused as to why
hills are like white elephants. This analogy simply causes some confusion initially because the
reader may not know what ‘white elephant’ refers to. It is in fact a rare gift which is highly
valuable but impossible to keep for a long time. The reader cannot make head or tail of what he
is reading until the young woman uses it for the second or even the third time in the middle of
the story. “The superficially insignificant conversation takes on deeper tones,” as the reader
realizes that the final remark of the woman is short but sharp, which ends the whole relationship
“with various shades of meaning” (Gonzalez, 1985, p. 6). The tone of the conversation reaches
a boiling point, as it turns into a quarrel, a fierce talk, causing personal destruction on both
sides. The story is “after all a textual artifact, one that historically has been subjected to
intensely close reading” (Link, 2004, p. 66). It begins with a detailed description of the place

where they are waiting for the train from Barcelona:

“The hills across the valley of the Ebro were long and white. On this side
there were no trees ...The girl was looking at the line of hills. They were
white in the sun and the country was brown and dry” (Hemingway, 1987,

p.211)

The outer world is given to reflect the inner psyche of the woman named Jig as the central
character through whom the reader learns more about the American man representing the young
generation with their general tendency in such a superficial relationship that they maintain to
satisfy their earthly pleasures and needs. The woman has no hope to cherish in her heart no
matter how hard she tries to keep the relationship as long as possible. She feels lonely and
almost abandoned, for she does not have any power to exert to change things right round. The
only power, she feels, is the baby that represents stability and maintains a more serious tone to

their relationship:
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“They look like white elephants,” she said.
“I have never seen one,” the man drank his beer.
“No, you wouldn’t have.”

“I might have,” the man said. “Just because you say I wouldn’t have doesn’t

prove anything” (p.211).

Jig uses white elephant as a cultural image that turns into a symbol referring to the baby
that she intends to give birth to. As a rare gift, she wants to have the baby to form a family with
the consent of the man if he intends to marry. The use of this symbol bothers him to a great
extent, for he rejects the idea of getting married and having a baby. He simply avoids taking
this daunting responsibility since he does not feel ready to be the proud father of a baby boy or
girl, as he does not know whether they are fully “equipped to act as good parents” (Gillette,
2007, p.50). His deliberate moves, while conversing logically and rationally (1), imply that he
is not keen on the idea of parenthood at this point in his life. He simply pretends that he does
not get the point she decisively makes when she uses ‘white elephant’ as a symbol to refer to

the baby as a rare gift. She is still far away from understanding what kind of man her lover is.

They later try Anis del Toro, another drink that tastes bitter first, but then helps feel all
right both physically and psychologically. They exchange their comments on how it tastes by
making remarks to point out its effect on them respectively. They try to win their points by
responding instantly, which sometimes makes them look funny, as there is no point in appearing
superior to the other. This will never help them settle their dispute so as to reconcile at some
point in their argument. Their argument reaches a serious tone signaling that they will break up

at the junction of the railways where they seem to have come to the end of their relationship:

“It tastes like licorice,” the girl said and put the glass down.

“That’s the way with everything.”

“Yes,” said the girl. “Everything tastes of licorice. Especially all the things
you’ve waited so long for, like absinthe” (p.212).

Using licorice, she seems to be talking about the drink that makes people feel all right,
though they feel something burning in their throats when they drink it. Then she talks about
absinthe, another drink with herb flavor tasting bitter. By referring to bitter drinks as signs of
her grief, she truly implies that there is something that lies at the core of their argument. The

whole story revolves around this implicit conflict until she realizes at some point that the sort
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of relationship that she has had with him is not what she has dreamed of. She becomes more
aware of the fact that he will eventually leave her if she cannot reach a final decision that can
reverse the course of their relationship right round. Finally, she becomes fed up with that sort

of superficial courting:

“I wanted to try this new drink. That’s all we do, isn’t it? -——look at things and try new drinks.”
“I guess so” (p.212).

They talk about the new drink that they have just had. Then he comes to terms with her
and starts talking about the operation for the first time, which is the core of their argument. As
they talk about it, they get more tense and begin to lose their temper, which foregrounds the
disparity between their views regarding whether to have the baby or not. The whole story
revolves around this accidental, perhaps unwanted pregnancy:

“It is really an awfully simple operation, Jig,” the man said. “It’s not really an
operation at all.” ... “I know you wouldn’t mind.” ... “They just let the air in

and then it’s all perfectly natural” (p.212).

Apparently, he uses a plan-box escalation technique to persuade her, assuming that he is a
better negotiator and more intelligent, for she sets a perfect example as an easy target for him
to shoot at and hit whenever he feels to do so. With his unrivalled wit he thinks that he will be
able to confuse her mind to make her agree on the point he makes. The girl refers to the baby
as her last resort because she thinks that the baby would save the world they could have. The
man thinks that she is still speaking of the world they assume that they have shared so far. The
indexical sign ‘it’ causes ambiguity on their part while it becomes clear in the following lines,
which does not make any change in his understanding, as he never makes any attempt to
apologize for his misunderstanding. It is this irony that makes him look funny, as his
misunderstanding creates ‘irony of situation’ placing him at the butt of satire. Apparently, the

American intends to pursue a decadent life with no sense of responsibility.

The American and Jig speak of the same matter on separate levels, which causes
communication breakdown, as they do not see eye-to-eye on the operation. It is not the
operation she is afraid of, but rather the loss of baby, for she repeatedly requests assurances
from the man to understand whether the abortion will eliminate the matters. While she creates
an imaginary world developed around the baby to create a family of their own, he skillfully
avoids her requests no matter how decidedly and earnestly she makes them to solicit his
assurance:

“And we could have all this,” she said. “And we could have everything and
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every day we make it more impossible.”

“We can have the world,” said the man.”

“No, we can’t,” the girl said. “It isn’t ours anymore.”
“It is ours.”

“No, it isn’t.” said the girl. “Once they take it away, you can’t get it back™
(p.213).

In a mature relationship the alternative to abortion would be to have the baby and define their
relationship on new terms. The man is left at the literal level because he does not understand

what she means when she actually refers to the baby by “it”.

it it
world ¢ baby world ¢ world
Figure 1. Jig’s signification process Figure 2. The man’s signification process

While he appears to be a perfect negotiator, he seems to have no proper linguistic level to
understand her figurative speech. She is fed up with this kind of conversation with inconclusive
remarks especially when he tries to persuade her to have the operation. Despite how hard he
tries to get her confused, she is still in her right mind and knows that his words are “a hollow
ring”, not reasonable or logical at all, as they do not mean anything to her (Gonzalez, 1985, p.

8).

“You mustn’t feel that way,” he said.
“I don’t feel anyway,” the girl said. “I just know things” (p.214).

It is at this point that the reader realizes they have reached the turning point because she is aware
of the fact that they cannot be on intimate terms any more. She simply realizes how shallow

their relationship was and still is because it has never been placed on a firm ground.
“But you’ve got to realize...”
“I realize,” the girl said. “Can’t we maybe stop?” (p.214)

The man goes on talking as if trying to convince her, but she knows what sort

of person he is when he says:

“...I don’t want anybody but you. I don’t want anyone else. And I know it is
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perfectly simple.”
“I’1l scream,” the girl said (p.214).

That is the end of the conversation even if he does not get the point. She is perfectly sure
of the fact that, “Once you know, you know, and you can never again not know” (Gonzalez,
1985, pp. 8-9). She understands that this kind of relationship will finally dissolve whether she
has the operation, i.e., abortion or not. While she enjoys that kind of cohabiting, she knows that
her pregnancy has changed things “irrevocably since they cannot go back to the way they were
before” (Gonzalez, 1985, p. 8). While the operation sounds ‘awfully simple’ to the man, it
occurs to her quite the opposite, as she might define it as ‘simply awful’. He knows that the
only way to appear more mature is to keep calm and raise reasonable counter argument based
on his own deliberate misperception. However, her deeper thought processes indicate quite the
opposite, for she will never surrender. Instead of coming back to the table to finish his beer,
after carrying the bags to the other track, he goes into the bar and drinks Anis while all the other
passengers are reasonably waiting for the train just as he is. When finally at the table, feeling
more content with his perfectly developed and raised counter argument, he asks if she feels
better, trying to appear more reasonable. She puts it very simple retorting sharply to suggest

that there is something wrong with him:

“I feel fine. There is nothing wrong with me. I feel fine” (p.214).

This simple answer tells a lot about the feeling she has at the moment because it
foregrounds her understanding of what sort of person she has been with so far. Perhaps it is not
the operation that bothers her a lot but rather the way he approaches the mutual problem no
matter whether she would like to give birth to a baby to form a family. He simply endeavors to
avoid the responsibility for having a family with the baby. This understanding makes her decide
to wrap up the conversation once and for all. No one knows exactly what will happen next, but
Hashmi (2003), finding the story “hauntingly enigmatic,” states that he will abandon her after
the operation because she makes no bones about the ending of story, as “there is a strong support

in the narrative” with references to the earlier scholarly interpretations of the story (p.72).

4.3 COMPARATIVE READING OF THE STORIES

Step by step interpretation of the stories paints the reader a comprehensive picture as to
what sort of relationships they have had till the end of the stories. Sounding more reasonable
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than the other in their arguments does not make one absolutely right. The women are aware of
the fact that their lovers are simply hollow posing dummies like scarecrows “with no expression
and nothing to express” (Frost, 1999). Both of the male characters seem to be tarred with the
same brush. They display the same attitude towards their sweet hearts, as they are absolutely
indifferent and uncaring. The reader becomes fed up with the shallow points they make while
conversing with their women. The narrator gives the name of the male character in the first
story to give the hint that George adopts an air of superiority and displays it nonchalantly. The
woman feels insulted while he does not lend a sympathetic ear to what his wife talks about.
What she needs is genuine affection and care she deserves. He simply talks while lying and
reading to give the impression that he is not very interested in what she argues about. In the
second story, however, the woman has a name while the American does not. Jig is a real entity,
whereas the man is treated as if he were a nonentity, an empty shell person. She feels that she
will be left all alone with her problem. She wants the baby, and she definitely believes that she
can lead a life together, whereas man skillfully avoids understanding what she means when she
insistently implies that she does not want to have the operation. At the end of the story, she
simply knows that she cannot lead a life with him. The man’s deliberate linguistic moves make
her fed up with their talk, and therefore she ends the conversation once and for all. The reader
then wonders whether they could ever lead a life in perfect harmony if they were married with
the baby. By comparing and analyzing the conversations given in both of the stories, the reader
understands that being married or not does not make any difference if the female characters
have no power to dictate whatever they are negotiating through their talk. Even to voice their
earnest demands openly is still far beyond their capacity due to their limited freedom, and
apparently, they are not at liberty to transgress the boundary that circumscribes their personal
and social sphere.
5. CONCLUSION

Hemingway writes two different stories Cat in the Rain and Hills like White Elephants to
draw one conclusion that whether married or not, men and women display the same attitude
developed around learned behaviors that conform to the cultural norms and values of their
pseudo modern society. Gender roles depicted in both of the stories are not different from those
they were assumed to have had in the Victorian age in their clearly defined social spheres. The
society in which they live shapes the attitude they display towards one another. It is the sort of
upbringing that underlies their behaviors and attitudes they display when they encounter a
particular problem. The reader is expected to understand what they mean by what they say, as
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their actual words in their conversations may mean the opposite of what they intend to
communicate across. Comparative reading of the stories in EFL classes helps the reader better
appreciate the works concerned and gives him/her ample opportunity to foster ‘cross-cultural

awareness’ in order to become a world citizen in this ever-changing modern global village.
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EXTENDED ABSTRACT

This study was and still is based on the assumption that comparative reading of literary
works, short stories in particular, in EFL classes helps ease learning the language in context if
the reader understands and interprets them as properly as possible, reaching the moral behind
them. Reading them from a critical perspective helps ease understanding them properly, which
will both broaden their perspective to better appreciate life and foster the acquisition of the
language concerned. The works selected, though not very easy to interpret, provide all the
necessary details for the reader to move from the sense to the value, the theme, in other words,
deeper layers of meaning existing in the cultural background of the works concerned. Literary
devices provided within the stories also help the reader to acquire firmer grasps of the intricacies

of the language they are learning through constant exposure to the authentic use of it in context.

In both of the selected stories, the moral preached, i.e., the central issue, is that women in
their society are in an inferior position in their relationships with men. The reader gets the moral
lesson and understands that to create a perfect harmony in order to have families in their society
one should, or rather, must confer upon women rights and privileges they deserve. Thus, they
will feel that they are private individuals in their relationships with their partners. Literary
works convey this sense of responsibility to show people what they are required to do in order
to better appreciate their relationship with one another. Culturally inherited learned behaviors
shape stereotype men and women, yet people encounter conflict and cultural clash that need
much attention so as to understand, interpret and criticize all those socially shared conventions
and traditional values of a given society. In such a modern world men and women appear
socially and spiritually too far apart to make beautiful music together although they are
supposedly made equal every which way at last.

The stories, therefore, could be read in the light of feminist or gender criticism, which
would broaden the scope and exceed the limitation of this article. While doing the research for
the article, it was observed that very few articles had already been written comparing the stories
concerned. Hemingway gives the reader a sympathetic perspective in order for him/her to have
a look at the sort of life that the women in the stories lead. How would it be different if Jig were
married to the man with whom she had spent quite a long time? Would it also be different on
the part of the woman in Cat in the Rain if she were not married to George, her husband? These
hypothetical questions might receive logical answers; however, nothing would change in their
lives. It would never be that easy to change George to make him conscientious, loving husband

and to have the American lend a sympathetic ear to what Jig solicits through her speech without
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appearing morally degraded or denigrated. “Looking at things and trying new drinks” will never
make Jig happy anymore in Hills like White Elephants; therefore, she repeatedly urges him to
place their relationship on a firm ground of reality (Hemingway, 1987, p.212).

Both of the stories are marriage stories illustrating dissatisfaction, disaffection and the
awakening of female characters suffering spiritual sadness in their futile struggles with their
male partners. Jig’s dilemma is not very different from that of the woman in Cat in the Rain in
that they both are in conflict with their indifferent partners, who appear absolutely egocentric,
and adamantly selfish, taking no responsibility for creating a family atmosphere in which they
could lead a womanly life style with due care and affection. Modern way of living is probably
not what they dream of any longer, as they are fed up with so carefree, irresponsible life style
and absolute nihilistic delusion by seeking refuge in old fashioned and perfectly ordered world.
Awakening that they ultimately experience may lead to a thorough understanding of their
societal position and social role that they are supposed to have admitted, adopted and developed
to the extent that they should have over the past decades. In short, the stories reveal male
domination over female desires in their purportedly equalitarian modern society, if not yet

dystopian at all.

151



ANKARA
SOSYAL BiLIMLER
UNIVERSITESI

WORLD LANGUAGE STUDIES

YABANCI DILLER
FAKULTESI

Cilt/Volume: 2, Sayi/Issue 11, Aralk | December 2022 / E-ISSN: 2791-7770

THE ‘OTHERNESS’ OF THE ‘OTHER’ IN JEAN RHYS’S WIDE SARGASSO SEA

JEAN RHYS’IN WIDE SARAGASSO SEA ADLI ROMANINDA ‘OTEKI’NIN ‘OTEKILIGI”

Semra SARACOGLU

Associate Professor, Gazi University,
Gazi Faculty of Education, Department
of Foreign Languages Education,
Division of English Language
Education, Ankara, Turkey

ORCID: 0000-0001-8331-7705

Sorumlu yazar/ Corresponding
author:

Semra SARACOGLU,

Associate Professor, Gazi University,
Gazi Faculty of Education, Department
of Foreign Languages Education,
Division of English Language
Education, Ankara, Turkey

Email: ssemra@gazi.edu.tr

Gelis Tarihi/Submitted:
26.07.2022
Kabul Tarihi/ Accepted:
22.09.2022

Anahtar Kelimeler:
Ben/6teki, Gergek/kurmaca ikilemleri,
‘Ben’lik arayisi.

Keywords:

Self/other, Reality/fiction dichotomies,
‘I’dentity search.

Kaynak gosterme/Citation:

Saragoglu, Semra (2022). “The
‘Otherness’ of the ‘Other’ In Jean
Rhys’s Wide Sargasso Sea” .World
Language Studies (WLS), 2 (2): 152-62

Abstract

The aim of this study is to analyse a postcolonial novel Wide Sargasso Sea,
written by Jean Rhys, in 1966 as a counter text to Charlotte Bronté’s Jane
Eyre nearly a century after. Rhys rewrites the story of Rochester’s first
wife Bertha, and gives her the voice she is denied. She intends to depict
the ‘other’ side of the reality - the portrayal of a woman rebelling against
the role imposed upon her, her objection to becoming a doll - like woman
without any selfhood and at last her release from the repression of any
kind. In the three fragmented worlds she constructs within the world of her
novel, she problematizes the authorial figure shifting the reader’s attention
away from one narrative to the other. Rhys challenges the realistic
representation with her frame of texts within texts. Her fiction is rather a
‘verbal reality,” constructed by two different narrators who are
experiencing the strife between self and the other. Rhys, on purpose,
creates an ambiguity in her novel and opens it to question by blurring the
reality and fiction. She decentralizes the Jane/Bertha structure in Jane Eyre
and inverts the privileged and the unprivileged elements in her attempt to
unveil the ‘otherness’ of the ‘other’ in race, class and genderwise. As a
result of the interrelatedness of the two novels, meaning is multiple, not
fixed and always in the run.

Ozet

Jean Rhys, somiirge sonrasi doneme ait 1966 basimli Wide Sargasso Sea
romanini, Charlotte Bronté nin Viktorya Doneminde neredeyse bir ytizyil
once yazdig1 Jane Eyre romanina tepki olarak tekrar yazar. Amaci,
Bronte’nin susturulmus, yok sayilmis Bertha karakterinin sesini
duyurmak, olanlari bir de onun agisindan yansitmak istemesidir. Kendisine
dayatilan toplumsal kimlige karsi ¢ikan, oyuncak bebek gibi benliksiz bir
kadin olmay1 reddeden, en sonunda da {izerinde kurulan her cesit baskidan
kurtulan bir kadin1 resmedip ‘tiim gergekligi’ yansitmak, madalyonun
‘Oteki’ yliziini’ de gostermek istemistir. Yazar, iic bdliime ayirdigi
romaninda her bolimde farkli ‘ben’ anlaticilar kullanarak geleneksel
anlatim tarzini sorunsallastirir. Metin i¢i metin kalibini kullanir. Yazdigi
bir ‘kurmaca’ metindir ve bu metin kendileri de ‘ben’ ve ‘Gteki’ ikilemini
deneyimleyen farkli ‘ben’ anlaticilarin sirayla anlattiklar1 hikayelerinden
olusur. Rhys, bilin¢li olarak ‘ger¢ek’ ve ‘kurmaca’ kavramlar1 arasinda
belirsizlik olusturur. Jane/Bertha ikili karsithiginda yapiyr bozar ve ik,
simif ve cinsiyet baglaminda hep ‘6teki’ olan Bertha’y1 merkeze alarak
‘oteki olma’ durumunu irdeler. Sonug olarak, iki romanin birbirleriyle
olan baglantis1 dolayisiyla, okura olusturabilecegi sonsuz anlam yaratma
olasiligi sunulur. Romanda anlam sabit ve tek degil, ¢ok katmanli ve
sonsuzdur.
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Jean Rhys’s Wide Sargasso Sea (1966) is a retelling of Charlotte Bronté’s Jane Eyre
(1847) to give voice to Jane’s ‘other’, Bertha Mason, ‘the madwoman in the attic’. Bronte lived
in the Victorian England. She rejected her age’s preoccupation with marriage; especially its
assumption that it was the only possible future for girls (Bronte, 1843, p. 296). Having
encountered the limited opportunities for the employment of women, she still found the idea of
marriage for interest, wealth, position or rank, unbearable (Bronte, 1848, p.239). For her own
part, as she states in her letter to Amelia Ringrose, she always preferred ‘the evil of a solitary
single life to the worse evil of an uncongenial married one’ (Bronte, 1851, p. 245). Jane, in a
way reflecting its biographical author’s fears and doubts about marriage, first protests against
the existing traditional female role, rejects the assumptions about male dominance and also

disapproves of the society’s attitude to matrimony but then marries Rochester.

Bertha, Rochester’s first wife serves in Bronté’s novel as the moral example of Jane Eyre.
She is the embodiment of any oppressed woman of her age who pays the price for love and
sexual commitment with the loss of self. In nineteenth century England ‘male power was
affirmed through an egoistic, aggressive, even violent sexuality’ whereas ‘female sexuality was
passive and self-denying’ (Moglen, 1976, p. 30). However, as Rochester tells Jane, Bertha
possessed ‘neither modesty, nor benevolence, nor candour, nor refinement in her mind or
manners’ (Bront€, 1985, p. 333). ‘Her vices sprang up fast and rank’, and she demonstrates
‘giant propensities’, being ‘intemperate and unchaste’ (Bronté, 1985, p. 334). It is Rochester
who gives the long account of the circumstances of his marriage to Bertha: it took place in
Jamaica, West Indies; it was a marriage arranged for financial reasons by his father; he
undertook it for Bertha’s dark sensual beauty but now he regrets what he did. Bertha is
pronounced mad and he has her locked up in the attic of Thornfield Hall. On the other hand,
Rochester from the beginning of their relationship insists on identifying Jane as ‘unreal’. He
repeatedly refers to her as ‘angel’, “fairy’, ‘elfin’, ‘spirit’, ‘otherworldly’. From the beginning,
Bertha provides Jane an example of how not to act sometimes by acting for Jane or acting like
Jane. (Gilbert & Gubar, 1979, p. 359). Whenever Jane experiences anger or repression, or
desires for emotional release, Bertha appears as a cautionary contrast. Indeed, we see little of

her; she is in general, heard and sensed rather than seen.

Jean Rhys writes Wide Sargasso Sea back to Jane Eyre as a counter text to depict the
‘other’ side of the coin. As being the suppressed and the marginalized one, Bronté’s Bertha
renamed as Antoinette in Rhys’s novel, is intended to reflect the ‘all sides’. Writing this

postcolonial novel, Rhys privileges Bertha in Jane/Bertha binary opposition. She decentralizes
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the Jane/Bertha structure reversing the hierarchy. Inverting the privileged and the unprivileged
elements, Rhys on purpose creates an ambiguity in her novel and opens it to question. In this
process, the signifier (Bronté’s Bertha) is reduced to the signified (Rhys’s Antoinette/Bertha).
As a result of the interrelatedness of the two novels, meaning is multiple, not fixed and always
in the run. Rhys disrupts the characterization of Bertha Mason in Jane Eyre with
Antoinette/Bertha in Wide Sargasso Sea. She claims that in her novel she writes the ‘real’ story
from Bertha’s perspective. Yet, as in the description of Patricia Waugh (1984), postmodern
fiction “never imitate[s] or ‘represent[s]’ the world but always imitates or ‘represents’ the

discourses which in turn constructs that world” (p. 100).

In the three fragmented parts she constructs, Rhys problematizes the authorial narrative
figure. Each part of the novel is narrated by the two main characters of the novel - Antoinette
and Rochester successively. Rhys challenges the realistic representation with her frame of texts
within texts. Her fiction is rather a ‘verbal reality’ constructed by two different narrators. Part
1 is the ‘verbal’ reality of Antoinette. Readers are asked to follow her stream of consciousness.
From the beginning of the novel, the image pattern is dualistic: there is the dichotomy between

they/we; the colonizer/the colonized, male/female.

The Parliament of the United Kingdom abolishes slavery throughout most of the British
Empire freeing Africans in the Caribbean and South Africa and Canada (Slavery Abolition Act
1833; Section LXIV). Rhys crucially sets her novel in 1839. The power balance between the
colonizer/colonized have already started to change. The black Jamaican society, the ‘other side’
becomes the privileged against the white plantation owners. Consequently, with the shift of the
colonial power, the status of the white people on the island turns to be problematic.

Antoinette, the main character in Rhys’s novel suffers from being in an ambivalent
position both in race, class, and genderwise. She is the daughter of Annette, a white Creole, and
at the same time, a Martinique woman who experiences this ‘in between’ state of being. Neither
in the white (European) nor in the black (Caribbean) world she finds a place for herself. She is
seen as a threat for both. Once respected as a person of European descendent in Jamaica, after
the abolishing of the Slavery Act, Annette is reduced to the status of a ‘white nigger’ (Rhys,
1992, p. 22). She was the wife of Mr Cosway, a white old planter aristocrat who is not only
Antoinette’s but also many other mixed race children’s father. After his death, Annette
remarries Richard Mason, another Englishman to survive not to lose her land and property but
is still disapproved and looked down upon by the islanders. She wishes to leave Coulibri. Yet,

Mr Mason cannot foresee the coming danger. They set fire to their house (Rhys, 1992, p. 35).
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Pierre, Antoinette’s brother, dies. Annette, when lost all her property and son, is left with no
proper tool to survive; ‘grow[s] very bad tempered’, starts laughing to herself, crying (Rhys,
1992, p. 38). She is left alone, isolated and is announced as mad, ‘zombie’ like, seen as a threat

for the ‘others’ who want to maintain their power within the colonial system.

Antoinette is the authorial narrating figure of the first part Rhys constructs. Reader is
asked to believe in her text within the text of its author. Obviously, in the part she narrates,
Antoinette undergoes a search for an answer to the age’s ontological question — “Who am I in
this world?’. She is in search of an identity. Since she is looked down upon and forced to the
border as the marginalized ‘other’, she constructs ‘a’ story to be within ‘their ranks’ (Rhys,
1992, p. 15). With this fictional ‘I’ she creates, Antoinette chooses to be seen as the daughter
of powerful fathers - Cosway and Mason, and disassociates herself from her mother’s
descendancy to get rid of her mother’s destiny. She suppresses her experience of exclusion. Just
like when she saw her mother’s horse poisoned ‘she thought if [she] told no one it might not be
true’ (Rhys, 1992, p. 16), Antoinette, the narrator problematizes the reality setting up a new
frame only to be constructed as a means to stay within the conventions so that she be approved.
Rhys uses Antoinette’s dream as a frame-breaking device to blur the ontological level between
reality and fiction: “I follow him, sick with fear but I make no effort to save myself; if anyone
were to try to save me, I would refuse, this must happen...I stumble over my dress and cannot
get up. I touch a tree and my arms hold on to it...‘Here, in here,” a strange voice said, and the
tree stopped swaying and jerking” (Rhys, 1992, pp. 54-55). Her dream is abundant with sexual
references. To be in ‘close ranks’ with the nun, the fictional version of Antoinette misleads the
nun and also the reader. However, she prefers keeping the reality to herself and only says: ‘I
dreamt I was in Hell” (Rhys, 1992, p. 55). Virginity would keep her within the boundaries of
the convent and consequently, the Victorian ideology. No matter how hard she tries to fit into
some particular community, as in Derrida’s deconstructive theory, running after one identity
(signifier) to another (signifier), she cannot reach an internal sense of a unified whole. Her strife
between self and the other never ends. Tia, the black girl is another attempt of Antoinette to fix
a ‘self” for herself. She thinks she could be like her: ‘It was as if I saw myself. Like in a looking-
glass’ (Rhys, 1992, p. 41). Yet, as in Lacan’s mirror stage, Antoinette misrecognizes the other

as the ‘me’. Her attempt of fixing a stable identity once more fails.

Part 2 is Rhys’s second text within multiplicity of texts she builds in her novel. In this
part Antoinette’s female point of view is replaced with that of a male one. Rochester is the voice

of the other side of the story. Like Antoinette, Rochester too pretends to reflect every single
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detail in his narrative, but since ‘there are blanks in [his] mind that cannot be filled up’, ‘they
will never be written’ (Rhys, 1992, p. 69). Being the authorial figure in the text he creates, like
the censored story Antoinette narrates in Part 1, Rochester too leaves gaps and substitutes his

narrated/fictional socially acceptable self with his marginalized ‘other’.

Rochester is a racist, sexist, classist and a sadist man. He too is in quest for identity and
is obsessed with his status in the eyes of the ‘others’. In reality, similar to Antoinette, he too is
marginalized being the second, less loved son of his father, and as the second lover of his wife.
Similar to Mr Mason, who married Antoinette’s mother for her property seeing it as a profitable
bargain, Rochester too marries Antoinette for her money. She is a commodity for him whose
possession passes from father to husband. Their marriage is not formed on equal footing.
Antoinette is the subordinate one. Yet, he feels more like ‘[he] ha[s] not bought her, she has
bought [him], or so she thinks.” (Rhys, 1992, p. 53). They both lie and hide their true selves
from each other. They are ‘dreams’ —unreal to each other. Yet, Rochester is a good performer.
He builds and maintains his status as the power holder in his relationship with his wife and in
the patriarchal society, although he is always aware of the ‘otherness’ of Antoinette. For this
‘[he] agreed. As [he] had agreed to everything else’ (Rhys, 1992, p. 60). This union with
Antoinette is a good chance for him to construct a new ‘self” in order to confirm his status as a

male/colonizer/ Englishman.

Daniel’s letter to Rochester is Daniel’s contribution to Rochester’s story - a new text
within Rochester’s text which is also a text within Rhys’ text. In the account he gives to
Rochester, Daniel announces both Annette and her daughter Antoinette as mad: ‘She shut
herself away, laughing and talking to nobody as many can bear witness. As for the little girl,
Antoinette, as soon as she can walk she hide herself if she see anybody’ (Rhys, 1992, p. 88).
He draws a similarity between Mr Mason/Annette and Rochester/ Antoinette relationships.
Antoinette’s mother, when grew more unstable, had to be isolated as she tried to kill Mason
who was ‘bewitched” with his wife. Daniel sees that Rochester too is ‘bewitched’ with
Antoinette. Therefore, he should mind his wife’s future possible ‘madness’ since it could be
hereditary. By telling all the ‘reality’ about Antoinette’s mother and Antoinette herself, he
indeed takes revenge on Antoinette. Daniel himself too is the ‘suppressed’ in Antoinette/Daniel
opposition in his family circle being just one of the many illegitimate children Cosway had. He
is coloured, poor, rejected and not loved by his father as in the case of Rochester.

Antoinette breaks in Rochester’s narrative constructing her own version of reality about

‘[her] mother and all what happened at Coulibri and why she g[o]t sick and what they d[id] to
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her’ (105) because as in her words, ‘There is always the other side, always’ (Rhys, 1992, p.
116). However, she tells only ‘a few words because words are no use’ (Rhys, 1992, p. 122).
When Rochester ‘asked her who had taught her to aim so well’, she chooses to pass it off saying:
‘Oh, Sandi taught me, a boy you never met.” (Rhys, 1992, p. 80). Antoinette hide[s] the truth
from him. She knows Sandi ‘since long time’, ‘she start with Sandi’ (Rhys, 1992, p. 113). Both
Daniel and Amelie, his father and Richard, all knew it. That’s why Daniel’s construction of
Antoinette as a mad woman suits Rochester more in maintaining his good name. Rochester
excludes the other side of the story related with Antoinette’s first love Sandi in his narration
and depicts Antoinette as a woman who takes pleasure in liberating her sexuality ‘as [she]
like[s]” with him (Rhys, 1992, p. 113). She is so happy with his ‘thirst’ for her. She says: ‘If
could die. Now, when I am happy... Say die and I will die. Rochester ‘watche[s] her die many
times. In [his] way, not in hers’ (Rhys, 1992, p. 84). Sexuality verges on violence and death in
their relationship. For Rochester it is ‘savage desire’: ‘All day she’d be like any other girl, smile
at herself in her looking glass (do you like this scent?), try to teach me her songs, for they
haunted me’ (Rhys, 1992, p. 83). Although she ‘was a stranger to [him], a stranger who did not
think or feel as [he] did” (Rhys, 1992, p. 85), he was still addicted to her ‘exotic’ beauty.

In Rochester’s hidden version of himself, he goes to the extremes. He makes Antoinette
totally give herself up to him in having sex with him but rejects her totally in order to dominate
her. Rochester makes love with Antoinette but he has no feeling towards her. He exploits her
money, property, as well as her sexual dignity, and her emotional happiness. Amelie too is
subjected to his sexual violation ‘behind the thin partition’ (Rhys, 1992, p. 127). He hates
women in general. He keeps away from Antoinette making her obsessed with him. He wants to
‘break her up’. With the names he calls her ‘Marionette, Antoinette, Marionetta, Antonetta’, he
drains her soul. Rochester even changes her French name Antoinette into an English one -
Bertha. It is another notion of colonization of Antoinette by Rochester. He enjoys torturing her
sadistically. Resentfully unwilling to allow her ‘be’ as she is, he justifies all his transgressions
hiding behind Antoinette’s madness and his loss of love for her. Telling her and acting like she
is mad, he drives her to her mother’s end. With her uncombed hair, bare feet and the bottle of
rum in hand, she mirrors her mother. No matter how much Antoinette tries to be like the ‘lovely
English girl’ in [her] favourite picture, ‘The Miller’s Daughter’’, she is a ‘slut’ in his eyes:
‘wearing the white dress [he] had admired ... slip[ping] untidily over one shoulder... Holding
her left wrist with her right hand” (Rhys, 1992, p. 115). He pities himself as a man married to a
‘drunken lying lunatic-gone her mother’s way’ (Rhys, 1992, p. 149). To distance her from his
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own heritage and himself from the taint of her family madness, using his authority, Rochester
erases Antoinette’s identity. Doing so, he takes revenge on her: ‘She’ll not laugh in the sun
again. She’ll not dress up and smile at herself in that damnable looking-glass. So pleased, so
satisfied’, ‘She said she loved this place. This is the last she’ll see of it (Rhys, 1992, p. 150).
In Rochester’s narration Antoinette internalizes the image of femininity as passivity and he

turns her into a ghost as he likes — something shadowy, without substance.

Part 3 is Antoinette’s narration and is closely related with Jane Eyre. Bertha Mason is
silenced, edited, kept very small; is denied completely and actually is concealed in Jane Eyre.
Rhys writes a much more explicitly sexual novel retelling Bronté’s Jane Eyre. While Jane in a
way reflects Bronté more, Bertha mirrors Rhys more as the daughter of a Welsh doctor and a

Creole mother being born at one of the Windward Islands.

In the last part Rhys constructs within her multi-layered text, she uses Antoinette’s dream
as a frame-breaking device and creates ambivalence between reality and fiction. Rhys prefers
the timelessness to the restriction of chronology. We follow the flow of Antoinette’s mind,
where past and the present exist at once. In the present time, Antoinette is in England locked in
the attic of Rochester’s house with Grace Poole as her observer. The sight of hung tapestry in
the room next evokes the memories of her mother. Then she comes back to the present. There
is no looking glass or mirror like reflectors there to remind her who she is. She sees a girl
wearing a ‘white dress’, hiding herself from her, sees some shadows and hears some voices
asking to each other if they’ve seen ‘a ghost’ (Rhys, 1992, pp. 163-164). Jane’s experience in
Bronté’s novel becomes Antoinette’s memories in Wide Sargasso Sea. Grace Poole tells her
that Richard Mason came to see her. She remembers the letter she wrote to him to save her from
this ‘cold’ and ‘dark’ place (Rhys, 1992, p. 164). With Grace Poole’s intrusion into her
narrative, Antoinette remembers that Mason didn’t recognize her: He had sold her to Rochester;
kept her affair with Sandi from Rochester as a secret before their marriage and deprived her of
her sexual and racial identity — her ‘Caribbeanness’. For this, most probably, she attacks him
with a knife and ‘bit his arm’, especially when heard the word ‘legally’ (Rhys, 1992, p.165).
The red dress in her dream which is associated with passion and fire functions as a mirror like
reflector and makes Antoinette/Bertha recollect her past - all the colours she lost. Moving
backward and forward in time, Antoinette remembers who she really ‘is’: ‘infamous daughter
of an infamous mother’ (Rhys, 1992, p.167); as for Rochester - a kind of hell, fiery landscape

needing to be erased from the purity and cleanness of his European world.
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Antoinette’s suicide is an aggressive act of self-assertion and will, a kind of
reaffirmation, self-liberation, and a choice of freedom. The fire she lights is her way of
indicating that she is present. She uses the fire to make people realize that she is there. It is a
very subversive act against the patriarchal power. Rochester believes that Bertha cannot speak,
has lost all her language. In Bronté’s novel, she is described as growling and snatching away
like a dog. She cannot articulate. She has to use signs. The fire, the blood is her language.
Having so long being concealed and denied as the woman in margins, she comes out of her
hiding place to the public domain. She speaks in a particularly violent way by burning
Rochester’s property. Antoinette’s dream ends with her confrontation with Tia at the pool at
Coulibri. She imagines ‘a’ Tia who beckons her asking ‘You frightened?’, while ‘the man’s
voice is calling her Bertha! Bertha!’ ceaselessly. She wakes up to her scream, finally ‘know[ing]
why [she] was brought here and what [she] h[as] to do’ (Rhys, 1992, p. 171). This may link
Rhys’s Bertha to Bronté’s Bertha. The narrator/author Antoinette/Bertha in this Part of the
novel breaks the illusion of her being the victimized madwoman in the attic and implies that
she herself is a fictional entity and finds her voice in Rhys’s novel and is indeed not ‘within’

but outside of the novel and also of their ‘ranks’ —outside of all the male discourse.
CONCLUSION

Rhys intends to give voice to Bertha Mason in Jane Eyre with Antoinette/Bertha in her
novel Wide Sargasso Sea. She claims that in her novel she writes the ‘real’ story from Bertha’s
perspective. Yet, ‘reality’ in her novel is only a linguistic construct. It is the world of fiction.
Rhys treats male/female, colonizer/colonized, England/West Indies, black Jamaican
society/white plantation owners as opposing texts within one narrative with the endlessly
mirroring narratives of Antoinette and Rochester. Both characters are trapped within the male
ideology. They are both in search for ‘I’dentity. As the authorial narrating figures of the texts
within texts structure of Rhys’s novel, each try to stabilize the meaning of an ‘I’ which is only
an illusion. Characters belong to the realm of fiction. They are just statements in their novelists’
scripts. They both exist and do not exist. In their narratives by creating different ‘selves’ ‘other’
than themselves for their experiencing selves, they attempt to reach a unified identity running
after one identity (signifier) to another (signifier). What is created in their texts is not the ‘self’
but the ‘other.” The ‘otherness’ of the other gains importance in this sense. As readers, we are
asked to ‘play’ with the novelists of both Jane Eyre and Wide Sargasso Sea and seek the

meaning of their texts which is unstable since the strife between self and the other never ends.
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EXTENDED ABSTRACT

Jean Rhys writes Wide Sargasso Sea as a counter text to Charlotte Bronte’s Jane Eyre.
In her novel, Rhys intends to reflect the other side of the coin, be the voice of Jane’s ‘other’-
the ‘marginalized’ Bertha. In Jane Eyre, Bertha is silenced, edited, kept very small; is denied
completely and actually is concealed. In Wide Sargasso Sea, Rhys disrupts the Jane/Bertha
structure in Bronte’s Jane Eyre, makes Antoinette/Bertha the main character to expose the
‘otherness’ of the ‘other’. Her claim is that her novel represents the ‘real’ story from Bertha’s
perspective. However, ‘reality’ in her novel is only a linguistic construct. It is the world of

fiction.

Rhys problematizes both the linear/chronological narrative order and the presence of the
authorial narrating figure with her frame of texts within texts. The ontological level between
reality and fiction is blurred in Wide Sargasso Sea. Her novel is divided into three parts. Each
part is narrated by Antoinette and Rochester successively. Part 1 is the ‘verbal’ reality of
Antoinette. Readers are asked to follow her stream of consciousness. Antoinette suffers from
being in an ambivalent position both in race, class, and gender wise. She is in search of an
identity. Since she is forced to the border as the marginalized ‘other’, she constructs ‘a’ story
to be within ‘their ranks.” Yet, as in Lacan’s mirror stage, she misrecognizes the other as the

‘me’. Her attempt of fixing a stable identity fails.

In the second of the fragmented worlds Rhys creates, Rochester is the voice of the other
side of the story. Like Antoinette, Rochester too pretends to reflect every single detail in his
narrative, but he creates his narrated/fictional, socially acceptable self rather than that of his
marginalized ‘other’. Daniel’s letter to Rochester is Daniel’s contribution to Rochester’s story
- a new text within Rochester’s text which is also a text within Rhys’s text. Antoinette too
breaks in Rochester’s narrative constructing her own version of reality. Yet, in the hidden
version of himself, Rochester goes to the extremes to distance Antoinette from his own heritage
and himself from the taint of her family madness. Using his authority, he erases Antoinette’s
identity. Doing so, he takes revenge on her.

Part 3 is Antoinette’s narration and is closely related with Jane Eyre. Rhys uses
Antoinette’s dream as a frame-breaking device and creates ambivalence between reality and
fiction preferring the timelessness to the restriction of chronology. Jane’s experience in
Bronté’s novel becomes Antoinette’s memories in Wide Sargasso Sea. With Grace Poole’s

intrusion into her narrative, Antoinette remembers her ‘Caribbeanness’, who she really ‘is” and
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having so long being concealed and denied as the woman in margins, she comes out of her
hiding place to the public domain and burns Rochester’s property. This may link Rhys’s Bertha
to Bronté’s Bertha. The narrator/author Antoinette/Bertha in this part of the novel breaks the
illusion of her being the victimized madwoman in the attic and implies that she herself is a
fictional entity and finds her voice in Rhys’s novel and is indeed not ‘within’ but outside of the

novel and also of their ‘ranks’ —outside of all the male discourse.
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