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ABSTRACT

Satellite schools are a relatively new phenomenon within the context of education in
Zimbabwe. At the turn of the century, Zimbabwe dominated media headlines because of the
land reform. The land reform in Zimbabwe involved the transfer of land from the minority
white commercial farmers to the landless majority black citizens. Resultantly, the land
reform created a demand for schools in the former commercial farms that led to the
establishment of satellite schools. The researchers drew from the Social Identity Theory of
leadership to unpack these contestations faced by administrators at the selected satellite
schools. Data for this study were generated using conversational interviews that were
triangulated with focus group discussions. The researchers made use of mini-focus group
discussions. A purposive sample of six mother school heads and six satellite school heads
was selected for this study. The researchers utilised thematic analysis to analyse data from
the conversational interviews and focus group discussions. The study established that there
were contestations between the mother school heads and the acting heads of the satellite
schools. Further contestations were evident between the satellite school acting heads and
the traditional leadership. Additionally, there were contestations amongst political parties
for influence at satellite schools. The researchers contend that some of the sources of the
contestations at the selected satellite schools were attributable to the social identities of the
acting heads of the satellite schools. From the study findings, the researchers recommend
the Ministry of Primary and Secondary Education must adopt a clearer organisational
structure concerning the supervision of satellite schools.
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INTRODUCTION

Satellite schools, a relatively recent development in the Zimbabwean education system, have
emerged as a consequence of the land reform program that garnered significant attention at
the turn of the century. While much research has been conducted on the success or failure of
land reform in Zimbabwe, this study seeks to shed light on the educational implications
resulting from this transformative policy. With the redistribution of land from white
commercial farmers to the landless black population, the establishment of schools became
essential in the previously white-owned commercial farms. As a solution to the demand for
education, the concept of "satellite schools™ arose, serving as bridging institutions in areas
affected by land reform. Prior to land reform, commercial farms lacked schools due to the
relatively small number of children in these areas. White farmers either transported their
children to schools located far away from the farms or enrolled them in boarding schools.
However, the advent of land reform necessitated the creation of new educational institutions,
referred to as satellite schools, to cater to the educational needs of land reform beneficiaries.
Each satellite school was linked to a well-established "mother school™ for administrative
purposes, forming an extended network of education provision. This phenomenon of satellite
schools finds some similarities to the establishment of rural day secondary schools in the
1980s, following Zimbabwe's independence, which aimed to address the demand for
secondary education in rural areas. However, satellite schools distinguish themselves by their
close association with mother schools, leveraging shared resources and staff members. In
essence, satellite schools can be regarded as an extension of the mother schools to some
degree, drawing upon their expertise and utilizing their examination centres for external
assessments.

Research Aim

The aim of this research was to explore the contestations faced by administrators in satellite
schools in Zimbabwe, specifically examining the role of social identities in shaping these
contestations and provide recommendations for effective supervision and management of
satellite schools.

Problem Statement

The emergence of satellite schools in Zimbabwe, resulting from the land reform and the
subsequent demand for education in former commercial farms, has introduced complex
dynamics and contestations within the educational system. However, there is a lack of
comprehensive understanding regarding the nature and sources of these contestations,
particularly the influence of social identities on the interactions between mother school heads,
acting heads of satellite schools, traditional leadership, and political parties. This knowledge
gap hinders the development of effective supervision and management strategies for satellite
schools. Therefore, this research sought to address these gaps by exploring and analyzing the
contestations faced by administrators in satellite schools, with a specific focus on the impact
of social identities, in order to inform the Ministry of Primary and Secondary Education's
efforts in establishing clearer organisational structure and supervision frameworks for satellite
schools.

Satellite schools in Zimbabwe

Satellite schools are a relatively new phenomenon within the context of education in
Zimbabwe. At the turn of the century, Zimbabwe dominated media headlines because of the
land reform. Land reform saw the redistribution of land from commercial farms owned by a
minority of white commercial farmers. The land from commercial farms was redistributed to
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the majority landless black population. While several scholars have focused on the success or
lack thereof of land reform in Zimbabwe, this study was focused on the implications of land
reform on education in Zimbabwe. The land reform in Zimbabwe led to a demand for schools
in the previously white-owned commercial farms. The demand for education in former
commercial farms necessitated the establishment of new schools known as 'satellite schools'
(Langa, 2012; Hlupo & Tsikira 2012; Mutema, 2012; Tarisayi, 2015). Satellite schools were
established to bridge the gap in the provision of education in areas that underwent the process
of land reform. Previously, there were no schools on commercial farms as the number of
children residing in these areas was not enough to sustain the establishment of schools.
Mutema (2012, p. 102) explains "previously there were no schools around commercial farms
as white farmers had very small families and they either drove their children to schools far
away from their farms or sent them to boarding schools.” Hence, it can be argued that the land
reform created a demand for schools in previously white-owned commercial farms in
Zimbabwe. Hlupo & Tsikira (2012, p. 604) state, "a satellite school as a budding school
operating under the auspices of a well-established mother school.” Each satellite school is
attached to registered and well-established school known as a mother school. The satellite
schools were a product of the realisation that there was a need to provide education to the
children of land reform beneficiaries on the new farms. Satellite schools can be viewed as
extensions of the already established nearby school for administrative purposes (Mavundutse,
et al., 2012). The satellite school phenomenon can be viewed in the same light as the
establishment of rural day secondary schools in Zimbabwe in the 1980s just after
independence to address the demand for secondary education in rural areas. However, satellite
schools were peculiar in that there were linked to mother schools at their inception. In this
study, a satellite school means a newly established school that was established post the
Zimbabwean land reform program which has attachments to an established school in terms of
staff and other resources. Satellite schools have been established among land reform
beneficiaries and communal farmers in Zimbabwe. The staff of the satellite schools were
drawn from the mother schools and thus appeared on the pay sheet of the mother school. In
addition, the satellite schools utilized the examination centres at their mother schools for
external examinations such as Grade 7 and Ordinary Level examinations. Therefore, satellite
schools can be viewed as apparently an extension of the mother schools to a certain extent.
The Ministry of Primary and Secondary Education avers that there are 1796 satellite schools
in Zimbabwe (MoPSE, 2016).

Theoretical Framework

The researchers were guided by the Social Identity Theory in this study. The Social Identity
Theory was originally applied in the field of psychology. McLeod (2019) explains that social
identity is a person's sense of who they are based on their group membership(s). Social
identity as originally conceived by Henri Tajfel argued that groups (eg social class, family,
football team, etc.) to which people belong were an important source of pride and self-esteem.
Thus, groups give us a sense of social identity, that is a sense of belonging to the social world.
Bauman (1988) argues that an individual's identity answers the questions: *"Who am 1?" "How
should I live?" "Who do | want to become?" These questions are unpacked concerning other
people, relative to their context as well as cultural beliefs. Essentially, according to Hogg,
Terry, & White (1995), individual identities are socially constructed. Therefore, the
researchers utilized the Social Identity Theory to interrogate the identity of acting heads of
satellite schools in Masvingo. The identities of acting heads of satellite schools were
understood to be socially constructed within their context as office bearers in an acting
capacity. Additionally, Hogg (2006, p. 111) avers that the Social Identity Theory involves "a
psychological analysis of the role of self-conception in group membership, group processes,
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and intergroup relations." Fundamental to the Social Identity Theory is the notion of self-
conception. Steffens, et al., (2020, p. 36) state "the social identity theory of leadership argues
that leadership effectiveness centers on leaders and followers seeing themselves as part of a
common group (i.e., as sharing a social identity, a sense of "we" and "us")." Steffens et al.,
(2020, p.36) further state, "it argues that key to individuals' openness to each other's influence
is seeing themselves and others not just in terms of personal identities (as "I" and "you™) but
also in terms of a shared social identity (as "we" and "us")." Thus, this study drew on tenets of
the Social Identity Theory to unpack the sources of contestations at selected satellite schools
in Masvingo.

METHODOLOGY

The study on the contestations at satellite schools in Zimbabwe fell under the interpretivist
paradigm. Cohen, et al. (2007, p. 19) argue that "within the interpretivist paradigm, the role of
the researcher (scientist) is to understand, explain, and demystify social reality through the
eyes of different participants.” Essentially, the researchers sought an understanding of the
phenomenon. The study was qualitative and utilised a case study research design. McMillan
& Schumacher (2006, p. 395) state that "qualitative studies are used for theory generation,
policy development, improvement of educational practice, explanation of social issues and
action stimulus.” Principally, in this study, qualitative studies are utilized to explain social
issues that are contestations at satellite schools in Zimbabwe. McMillan and Schumacher
(2006, p. 395) aver that "a case study design focuses on one phenomenon, which the
researcher chooses to understand in-depth regardless of the number of sites or participants for
the study.” Gerring (2004, p. 342) explains case study research involves, the "intensive study
of a single unit to understand a larger class of (similar) units ... observed at a single point in
time or over some delimited period.” Consequently, "case studies provide an opportunity for
the researcher to gain a deep holistic view of the research problem, and may facilitate
describing, understanding and explaining a research problem or situation" (Baxter & Jack,
2008, p. 545).

The researchers generated data in this study using interviews. Creswell, & Poth (2018, p. 163)
state, "An interview is considered to be a social interaction based on a conversation.” Farrow,
Iniesto, Weller, & Pitt (2020, p. p. 47) explain "interviews are a qualitative research method
and typically take the form of a conversation where questions are asked to elicit information.
The interviewer poses questions to the interviewee, in an alternating series of usually brief
questions and answers. The gquestions may be highly structured, open-ended, or somewhere in
between the two." From the various forms of interviews, the researchers chose conversational
interviews and focus group discussions. Given (2008, p. 127) state, "conversational
interviewing is an approach used by research interviewers to generate verbal data through
talking about specified topics with research participants informally and conversationally."
Burgess-Limerick and Burgess-Limerick (1998, p. 6) aver "Conversational interviews are a
powerful way of gaining access to an individual's interpretations of their personal experiences
(ie., their social world)." The researchers opted to utilise conversational interviewing because
political contestations in schools are often sensitive for the participants. Given (2008, p. 127)
states, "in emphasizing features of mundane conversation, conversational interviewers strive
to facilitate a research environment in which participants feel free to participate in extended
discussions of research topics in a less hierarchical environment than that convened in
structured interview settings." Mockovak (2016, p. 1637) argues interviewers "used flexible,
conversational interviewing methods to relax respondents, encourage open conversations,
improve response, address respondent concerns, and ideally obtain high-quality data." The
researchers triangulated data from the conversational interviews with focus group discussions.
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Thus, the researchers used triangulation of data generation methods as well as data sources
(mother school heads and acting heads of satellite schools). Drawing from the views of
Krueger (1994), Morgan (1997), and Krugger, & Casey (2014), the researchers utilized 'mini-
focus groups'. Mini-focus groups are utilized when the participants in a study are experts in a
certain area. The mother school heads and acting heads of satellite schools were considered
experts by the researchers. Three mini-focus groups made up of four participants were carried
out by the researcher. Each focus group had four participants (two heads of mother schools
and two acting heads of satellite schools). The mini-focus groups enabled the researchers to
gain rich and in-depth information as all participants were able to make their contributions.
Data from the conversational interviews and focus group discussions were analysed using
thematic analysis. Braun and Clarke (2006, p. 6) state that, “thematic analysis is a method of
identifying, analysing and reporting patterns (themes) within data.” Kumar (1999) avers that
thematic analysis traditionally consists of sifting data to detect recurring patterns. Bradley, et
all. (2007, p. 1766) explain that "themes are general propositions that emerge from diverse
and detail-rich experiences of participants and provide recurrent and unifying ideas regarding
the subject of inquiry."

FINDINGS

The findings from this study are presented below using sub-themes that emerged from the
data analysis.

Contestations between the mother school head and the acting head of the satellite school

Findings from this study showed that there were apparent contestations between the acting
head of the selected satellite schools and the heads of the selected mother schools. The
narratives below from the conversational interviews show both contestations and the potential
sources of the contestations. Hove, a mother school head selected for this study explained,

"Having a satellite school under your school comes with a few challenges. | am expected to
micromanage the acting head of the satellite school while at the same time trying to run my
school. The district office expects me to supervise the acting head of the satellite school, but I
am not the one responsible for their performance appraisals. How do | supervise the acting
head of the satellite school without doing their performance appraisals?"

These views were echoed by Tiro, an acting head of a satellite school who participated in this
study,

"The supervision of the running of satellite schools is a bit complicated. | am
considered part of the mother school since my pay slip still comes through the mother
school. Getting our pay slips from the mother school virtually means the head of the
mother school is my immediate supervisor. Surprisingly when it comes to the
performance appraisal, the district area inspector becomes my assessor, and this
complicates everything. That means | am reporting to two offices at the same time. If |
am being assessed by the same district area inspector as the head of the mother
school, then it suggests | am at the same level as the head of the mother school. And
there are times that | can outperform the head of the mother school in the performance
appraisal and that strain the relations."
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Another source of the contestation between the head of the mother school and the acting head
of the satellite school was the differences between their appointment. Mukanya, a head of a
mother school narrated,

"The head of a mother school is usually a substantive appointment. While at a satellite
school, the acting head is not a substantive appointment. Normally a senior teacher is
appointed in an acting position. In terms of experience, as heads of mother schools,
we have been in the system longer. However, | cannot say the same for acting heads of
satellite schools. Surprisingly, the district education officials have the same
expectations for satellite school acting heads and mother school heads, which | find
disturbing. A substantive head and an acting head [who is a senior teacher] are
assessed at the same level and attend the same conferences and workshops. It
complicates matters later when | need to supervise the same acting head because of
the appearance of being at the same level."

Sambo, an acting head of the satellite school concurred,

"I have been an acting head for over five years but it is not a substantive appointment.
| am a senior teacher who is carrying out the duties of a head in an acting capacity.
Acrimony tends to arise with the head of the mother school because he has a
substantive appointment. Even district education officials do not accord the same
respect that they give substantive heads in the district."

Essentially, from the conversational interviews it was noted by the researchers that there were
both subtle and direct contestations between the heads of the selected mother schools and the
acting heads of the satellite schools in the Masvingo district. Some of the contestations were
attributed to the differences in the type and tenure of appointment of the heads of mother
schools and those of the acting heads of satellite schools. The situation was further
exacerbated by the opaque supervision hierarchy that exists between the mother school and
the satellite schools. The satellite school by virtue of being an offshoot of a mother school
appeared to fall under the purview of the head of the mother school. Thus, the acting head of a
satellite school is supposed to be supervised by the head of the mother school. However,
contestations arose from the complicated organisational structure that involves the head of the
satellite is also supervised and assessed by the district education area inspector. The district
education area inspector supervised both the mother school head and the satellite school head
and essentially presented the impression that there at the same level. Reporting to both the
mother school head and the district area inspector presented another form of contestation that
was evident at the selected satellite schools in this study. Performance appraisals for both the
mother school head and the satellite school head were carried out by the same district
education official. Furthermore, it was observed that the district education official held similar
expectations for both the mother school head and the satellite school head, implying that they
held positions of equal authority. However, this led to complications in the working
relationship between the two, as the staff from both schools were listed on the same payroll.
Specifically, the payroll for the satellite school employees was managed through the mother
school, with the head of the mother school being responsible for collecting and distributing
the pay slips. In addition to payroll matters, other crucial administrative procedures and
documents were also handled through the office of the mother school head. To provide a
clearer understanding of this administrative process, it is necessary to delve into the specific
mechanisms that characterize the relationship between the mother school and the satellite
school. For instance, there were instances where the mother school exercises direct control or
authority over the satellite school, which can be illustrated by the following examples.
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Government support and funding was initially allocated to the satellite schools via the mother
school. Satellite schools were unregistered and therefore were not direct recipients of
government funding. Staff requisitions for satellite schools were also made via the mother
schools and thus exacerbating the already complicated relationship between the mother school
head and satellite school head. Additionally, some affiliation fees for satellite schools were
initially paid by the mother schools instead of billing the satellite schools directly.

Change in the role of traditional leadership as a source of contestation

The change in the role of the traditional leaders in the affairs of satellite schools is another
source of contestation according to this study. In the education arena, the land reform begot
satellite schools to fill a vacuum in the provision of education. Whereas, in the governance
arena, Tarisayi, & Munyaradzi (2019) noted the rise of abstruse parity traditional leadership.
The abstruse parity traditional leadership whose appointment deviates from "customary
rubrics and indigenous knowledge systems™ (Tarisayi, & Munyaradzi, 2019, p. 217). This
new type of traditional leadership was elected and therefore deviates from the customary
rubrics of appointments only being confined to royal families. Despite this evident ambiguity
in its appointment, the abstruse parity traditional leadership played an instrumental role in the
establishment and construction of satellite schools. Tarisayi (2017) noted that traditional
leadership was pivotal in the mobilization of land reform beneficiaries in the construction of
satellite schools. However, the participants in this study indicated that the traditional
leadership's proximity to the affairs of the satellite schools was now a source of contestation
between the schools and the community. Sambo, an acting head of a satellite school
explained,

When satellite schools were introduced, traditional leadership and the community at large
played an important role. Traditional leaders were an avenue to harness resources from the
community. In most cases, traditional leadership was responsible for approaching the relevant
authorities requesting schools. Some traditional leaders provided substantial support for the
construction of satellite schools. However, once the satellite schools were established,
regulations stipulate that the School Development Committee takes over most of these roles.
Losing these roles is sometimes viewed as the school [head] not being grateful for the
contribution made by the traditional leaders over the years.

From the above narration, it can be noted that traditional leadership in Zimbabwe was
instrumental in the establishment of satellite schools. Traditional leaders were actively
involved in the construction of satellite schools. However, it also emerged that changes in the
needs of satellite schools once there are established have become a source of contestation. At
the initial stages of the construction of satellite schools, traditional leadership was at the
forefront. Yet, after the establishment of the satellite schools, parents now elected their
representatives to the School Development Committee. The School Development Committee
now took over the roles that were initially carried out by traditional leadership. These changes
became a source of contestation as the traditional leadership construed the changes as being
ungrateful. Tiro, an acting head of a selected satellite school narrated,

The School Development Committee taking over the roles that were previously done by the
traditional leadership has become a source of conflict. Traditional leaders thought that there
were going to continue playing a front role in the affairs of the school, but they have been
replaced by the School Development Committee. Traditional leaders complain that the
satellite schools only needed their active role before they started collecting fees and levies.
Once, money started coming into the schools, SDCs [School Development Committees] took
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over. These changes have been unfairly blamed on us, school heads but we are just adhering
to regulations.

School Development Committees are established in terms of Section 36 (1) of the Education
Act (Chapter 25:04). The Education Act provides a legal framework for the participation of
parents in the education of their children through the School Development Committees.
Additionally, Statutory Instrument 87 of 1992 further empowers the School Development
Committees to:

Provide and assist in the operation and development of the schools; advance the moral,
cultural, physical, and intellectual welfare of pupils at the school; and promote the
welfare of the school for the benefit of its present and future pupils and their parents,
and it's teachers (Statutory Instrument 87 of 1992:621).

Therefore, according to this legal instrument, the School Development Committee is an organ
that promotes the participation and empowerment of parents in the improvement of the quality
of education. In addition, SDCs have the mandate to charge and administer levies from
parents of students enrolled in their schools. While the changes in the role of traditional
leadership are in adherence with the education legal framework in Zimbabwe, there has
become a source of contestation. Furthermore, Section 36 (1) of the Education states that the
responsible authority of every registered school to which a grant is made in terms of section
thirty-five shall establish a committee, to be known as a school development committee.
However, despite the legal framework being explicit on the roles that parents play in school
development, the previous arrangements that allowed traditional leaders to take an active role
have become a source of conflict for the acting heads of satellite schools to a greater extent.

Contestations between political parties for influence at satellite schools

It is common knowledge that schools in Zimbabwe are supposed to be apolitical but findings
from this study show otherwise. Narratives from the participants in this study showed that
satellite schools were contested terrains due to the contestations for influence amongst
different political parties and players. Historically, satellite schools were an offshoot of the
gap in education created by the land reform program in Zimbabwe. The land reform program
was pursued by the former president of Zimbabwe, Robert Mugabe. The land reform program
was partisan in the sense that the land reform beneficiaries were mainly the ruling party
members and supporters. Therefore, satellite schools as an offshoot of a partisan land reform
program have become partisan despite the need for schools to be apolitical. Tiro, an acting
head of a selected satellite school narrated,

"Education officials reiterate every time that schools are supposed to be apolitical and
neutral but it is near impossible when it comes to satellite schools. Satellite schools
were founded and supported by members and supporters of the ruling party. Because
of this history, it becomes difficult for satellite schools to be apolitical. ”

The above narration provides a context to the contestations among political parties for
influence at satellite schools. Tarisayi (2017) noted that the land reform mainly benefitted
supporters of the ruling party, Zimbabwe African National Union - Patriotic Front (ZANU-
PF). It is a political party in Zimbabwe that has been in power since the country's
independence in 1980. ZANU-PF is known for its nationalist and socialist ideology and has
played a significant role in shaping Zimbabwe's political landscape and policies. Thus, it is
not surprising that areas that underwent the land reform are considered strongholds of the
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ruling party. Additionally, land reform beneficiaries are considered indebted to the ruling
party for giving them the land and hence their steadfast support. This steadfast support was
unfortunately extended to expectations from the selected satellite schools and their staff.
Satellite schools by their history with ruling party supporters already alluded to above become
more susceptible to abuse by politicians from the ruling party. Resultantly, any teacher or
satellite school that reminded the politicians that schools and civil servants are supposed to be
politically neutral became vulnerable. The Constitution of Zimbabwe prohibits civil servants
from being partisan or furthering the cause of any political party. Essentially, teachers and
staff at satellite schools become vulnerable as they had to choose between political neutrality
(and being labelled opposition party supporters) or aligning with the ruling party. The abuse
of schools by politicians and political parties in Zimbabwe is not new as revealed by several
media and civic society reports. Dube (2013) reported on the abuse of schools by political
parties ahead of elections in Zimbabwe particularly in the country's rural areas. Politicians
ordered the closure of schools and forced pupils to attend political rallies. The gross abuse of
schools and school property led Veritas and the Association of Rural Teachers Unions of
Zimbabwe (ARTUZ) to approach the courts in 2018. Veritas (2018) reports that on the 28th
of June 2018, the Masvingo High Court issued a provisional interdict prohibiting ZANU-PF
from;

... forcing schoolchildren to attend rallies; causing the closure of schools for any of its
rallies or activities; compelling teachers to attend rallies, to wear party regalia, to
prepare performances for children to deliver at rallies, or to make contributions
towards rallies; holding rallies on school premises; using school property for political
purposes.

Thus, it can be argued that the findings of this study on satellite schools as venues for political
contestation are consistent with media reports in Zimbabwe. In addition, the findings echoed
the Zimbabwe Human Rights Commission Report (2017) that made the following
conclusions, "it was also noted that there was an abuse of school property and other public
property as the ruling party tried to secure attendance at their political rallies.

There was the use of vehicles from schools and other public institutions which is
undesirable.” Hence, from this study's findings, interference by political parties further
buttresses the view that satellite schools were a contested terrain in Zimbabwe.

CONCLUSION AND DISCUSSION

From the foregoing presentation and discussion of findings, it can be concluded that satellite
schools in Zimbabwe were a contested terrain. This study revealed that there were several
sources of contestation at satellite schools. There were evident contestations among political
parties to influence the affairs of satellite schools. Additionally, the study noted contestations
between the mother school head and the satellite school acting head. The contestations
between the mother school head and the satellite school acting head were compounded by a
muddled organisational structure. The muddled organisational structure can be argued to be
deviating from the principles of management. The principle of 'Unity of Command' by Henri
Fayol states that employees should receive orders and instructions from one boss only. If two
(or more) superiors command a worker at the same time, he will get confused as to whose
command should he follow. While both the mother school head and the satellite school acting
head had the same supervisor, the former was supposed to play an oversight role of the latter.
Another source of contestation revealed by the study was between the school and the
traditional leaders. Traditional leaders were instrumental in the founding and construction of
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satellite schools but their role was late taken by the School Development Committees.
According to this study, the overriding of traditional leaders by the School Development
Committees strained relations between the satellite schools and the traditional leaders to a
certain extent. From these findings, the researchers conclude that satellite schools in
Zimbabwe were virtually a contested terrain. The researchers noted that the source of some of
the contestations at the selected satellite schools was attributable to the social identities of the
acting heads of satellite schools. To address the contestations at satellite schools, the
researchers recommend that political parties adhere to the Constitution of Zimbabwe and
respect the political neutrality of schools. Furthermore, the Ministry of Primary and
Secondary Education must adopt a clearer organisational structure concerning the supervision
of satellite schools.
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Bu ¢alismada sosyal bilgiler 6gretmeni adaylarinin ruhsal ve duygusal zekalari ile
akademik bagarilar1 arasindaki iligkinin belirlenmesi ve ruhsal ve duygusal zeka
diizeylerinin ¢esitli degiskenlere gore incelenmesi amaglanmigtir. Bu dogrultuda nicel
aragtirma yontemlerinden biri olan genel tarama deseni kullanilmigtir. Arastirmanin
katilimeilarim 2022-2023 akademik yili giiz doneminde Kilis 7 Aralik Universitesi’nde
O0grenim goren 169 sosyal bilgiler Ogretmeni adayr olusturmaktadir. Arastirmanin
sonucunda sosyal bilgiler 6gretmeni adaylarinin akademik bagarinin iyi, ruhsal ve duygusal
zeka diizeylerinin ise yiiksek diizeyde oldugu belirlenmistir. Ayrica katilimcilarin akademik
basarilar1 ile ruhsal ve duygusal zekad diizeyleri arasinda istatistiksel olarak anlamli bir
iligkinin oldugu tespit edilmistir. Katilimcilarin ruhsal ve duygusal zekd diizeylerinin
cinsiyete gore anlamli bir farka sahip oldugu; duygusal zekd diizeylerinin simf diizeyine
gore anlamli bir fark gosterdigi ancak ruhsal zeka diizeylerinin simif degisenine gore
anlamli bir farka sahip olmadigi belirlenmistir. Bunlarin yani sira katilimeilarin ruhsal ve
duygusal zekalarinin yas, sosyockonomik durum, ebeveyn egitim diizeyi, internette
gecirdikleri siire, TV izleme siiresi ve dogup biiyiidiikleri yerlesim yeri degiskenlerine gore
anlamli bir fark gostermedigi sonuglarina ulasilmistir.
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Abstract

In this study, it was aimed to determine the relationship between the spiritual and emotional
intelligence of social studies teacher candidates and their academic achievement and to
examine their spiritual and emotional intelligence levels according to various variables. In
this direction, the general screening pattern, which is one of the quantitative research
methods, was used. The participants of the research are 169 social studies teacher
candidates studying at Kilis 7 University during the fall semester of the 2022-2023
academic year. As a result of the research, it was determined that the academic achievement
of the social studies teacher candidates was good, and the spiritual and emotional
intelligence levels were at a high level. In addition, it has been found that there is a
statistically significant relationship between the academic achievements of the participants
and the levels of spiritual and emotional intelligence. It was determined that the spiritual
and emotional intelligence levels of the participants had a significant difference according
to gender; the emotional intelligence levels showed a significant difference according to the
class level, but the spiritual intelligence levels did not have a significant difference
according to the class change. In addition, it was found that the participants’ mental and
emotional intelligence did not show a significant difference according to age,
socioeconomic status, parental education level, time spent on the Internet, TV viewing time
and the place where they were born and raised.
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GIRIS

Disiplinleraras1 arastirmalarin konusu olan zeka kavraminmin farkli disiplinlerce farkli
sekillerde tanimlandig1 goriilmektedir. Nitekim tek bir zeka tanimindan s6z etmek oldukca
giictiir. Egitim bilimciler, filozoflar, psikologlar zekay1 kendi perspektiflerinden tanimlamaya
calismislardir (Ers6z, 2011). Ancak, bazilarinin zekdya doniik tanimlamalart ve buna doniik
yapmis olduklar1 katkilar 6ne plana ¢ikmaktadir (Kavcar, 2011). Bu baglamda Descartes’in
zeka iizerindeki aciklamalar1 ve tanimlamalarinin olduk¢a 6nemli oldugu bilinmektedir. O,
zekdyl, dogruyu yanlistan ayirt etme yetenegi olarak tanimlamaktadir (Salovey ve Mayer,
1990, s.186). Latince “intellectus” kavramindan tiireyen zeka sozciigiinlin karsiligi olarak
algilama, anlayis, bilme ve tanima gibi kelimeler kullanilmaktadir (Koknel, 1999). Buradan
hareketle zekay1 Wechler, “bireyin amagli hareket etme, rasyonel diisiinme ve gevresiyle etkili
bir sekilde basa ¢ikma konusundaki toplam kapasitesi” (Akt., Salovey ve Mayer, 1990, s. 186)
seklinde tanimlamaktadir. Sten, zekay1 “insanin diisliniisiinii yeni durumlara bilingli olarak
aktarabilmesine bagli genel yetenegi deyisle insanin diisiinebilmesi ve disiindiiklerini farkl
durumlarda kullanabilmesi yetenegi” (Akt., Cavusoglu, 2019, s. 6) olarak tanimlamaktadir.
Zekanin sozliikteki tanimi ise “insanin diisiinme, akil yiiriitme, objektif gercekleri algilama,
yargilama ve sonug ¢ikarma yeteneklerinin tamami, anlak, dirayet, zeyreklik, feraset” (TDK,
2023) seklindedir. Sonug olarak zeka “genel olarak dogustan getirilen, kalitimsal 6zellikler
tastyan ¢ok yonlii bir yeti, kapasite, bir potansiyel gii¢ olarak tanimlanabilir” (Isiksalan, 2020,
s. 314).

Alanyazin incelendiginde zeka kavrami kadar zeka tiirleri iizerinde de ¢ok farkli yaklasimlarin
ve tartigmalarin oldugu gortilmektedir. Nitekim sekiz farkli zeka alanindan olusan Gardner’in
(2004) ¢oklu zeka kuramindaki zeka tiirlerine ek olarak “varolusgu zeka”, “ahlaki zeka”,
“duygusal zeka” ve “ruhsal zeka” gibi kavramlarin da birer zeka alan1 olabilecegi alanyazinda
tartisilmaktadir. Bazi arastirmalarda gerek ruhsal zekd (Emmons, 2000a; Emmons, 2000b;
King ve DeCicco, 2009; Montgomery, 2013; Vaughan, 2002; Wolman, 2001) gerekse
duygusal zekanin (Goleman, 1998; Shuler, 2004) Gardner’in ¢oklu zeka kuramindaki zeka
tiirleri icerisinde zaten yer aldigr iddia edilse de bunun tersini savunan goriisler de
bulunmaktadir. Thtilafli da olsa 6zellikle ruhsal ve duygusal zekd kavramlarmin son yillarda
iizerinde agirlikla duruldugu goriilmektedir. Nitekim egitim alaninda zeka {izerine yapilan
giincel c¢aligmalar incelendiginde “ruhsal zeka” ve “duygusal zekd” tiirlerine siklikla yer
verildigi goriilmektedir. S6zgelimi ruhsal ve duygusal zekanin basta akademik basariyla
iliskisi (Aydin ve Karadeniz, 2017; Baba, 2012; Ciarrochi vd., 2000; Cavusoglu, 2019; Dagli,
2006; Isiksalan, 2020; Iyibas ve Akin, 2021; Kavcar, 2011; Kenarli, 2007; Mammadov ve
Keser, 2016; Newsome vd., 2000; Seyis vd., 2013; Smartt, 2014; Tasliyan vd., 2015; Turan
vd., 2020; Uzel ve Hangiil, 2011; Yilmaz, 2007) olmak iizere demokratik alg1 ve tutum
(Ozaslan vd., 2020) ile iiniversite hayatina uyum (Yilmaz ve Zembat, 2019) arasindaki
iligkinin dahi incelendigi ¢aligmalara ulagilmaktadir. Dolayisiyla bireylerin giindelik, egitim,
is hatta saglik yasamlar1 gibi hayatin farkli alanlan tizerinde etkili olan ruhsal ve duygusal
zekaya agiklik getirmenin; 6gretmen adaylarinin ruhsal ve duygusal zeka diizeylerini ortaya
koymanin ve bu zekd tiirleri ilizerinde fark yaratan faktorleri belirleyerek akademik
basarilariyla iligkisini incelemenin oldukg¢a 6nemli oldugu diistiniilmektedir.

Ruhsal zeka kavramina ilk agiklik getiren ve bu zekay: ilk kez tanimlayanlarin Zohar ve
Marshall oldugu bilinmektedir. Zohar ve Marshall (2004) ruhsal zekayi, bireylerin evrenin
tamamiyla bir iligkisinin oldugunu bilmesi ve s6z konusu evren i¢inde benliginin farkinda
olmasini1 saglayan bir zeka tiirii olarak tanimlamaktadir. Karadeniz ve Aydin (2016, s. 71)
ruhsal zekdyr “insanin basarilarinin yaninda basarisizliklarinin da olabilecegini, insanin
kendini oldugu gibi kabul etmesini saglayan, basarisizliklar1 basartya giden yolda edinilen
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tecriibeler olarak goren, insanin basarisiz oldugu durumlarda ya da ruhi anlamda yasadig:
bunalimlarda insanin yasadigi manevi sikintiyr hafifletecek ve kendisine daha merhametli
olmasini, karsilastig1 problemi ¢6zmede daha sagduyulu davranmasini saglayacak zeka tiiri”
seklinde tanimlamaktadir. “Biitlin zeka gesitlerini bir araya getirerek bireyi zihinsel, ruhsal ve
duygusal bir varliga doniistiiren” (Zohar ve Marshall, 2004, s. 18) ruhsal zeka, kisiye sonsuz
sayida gorev veren ve s6z konusu gorevin gergeklesmesi adina gerekli olan tiim destegi
saglayan; kisilerin olaylar1 nasil birbirinden ayirt edecegi konusunda onlara gerekli olan
beceriyi veren; kisinin gerck akilla gerekse mantikla ¢ozemedigi sorunlar karsisinda basa
¢ikma yollarmi ve tasvir etme yetenegini saglayan bir zeka tiriidir (Bozdag, 2010).
Comertlik, diriistliik, evrenle uyumlu olma arayisi, biitlinlin pargast olma duyarliligi,
merhamet, olumlu empati, saygi, kalabalik ig¢inde tek basina olmayi basarabilme gibi
tanimlayict kriterleri gerektiren (Simpkins, 2004, aktaran Yurttas, 2018) ruhsal zeka, kisinin
giinliik yasamda yaptigi eylemin onun i¢in ne ifade geldigini ve s6z konusu eyleminin
degerleriyle ne oranda ortiistiigiinii sorgulayan bir zeka tiiriidiir (Uslu Ustten, 2008, s. 76).
Ruhsal zekayi, potansiyel olarak var olan ruhsal yeteneklerin ve kaynaklarin pratikte
uygulanmasi olarak tanimlayan Yigit Seyfi ve Kdse (2016, s. 771) “bireyin kendini bilmesi,
kontrol etmesi ve motive etmesi, an1 degerlendirebilmesi, vizyon sahibi olabilmesi, biitiinciil
bir diisiince yetenegi gelistirebilmesi, problemlere farkli agilardan bakabilmesi, kosulsuz
digerlerini sevebilmesi, sefkatli olmasi, derin empatiyi hissedebilmesi, etkin iligkiler kurup
stirdiirebilmesi, farkliliklar1 soruna degil firsata doniistiirebilmesi, diger kisilere anlayisla
yaklagabilmesi, kendi inanclarini yasayabilmesi, gerektiginde kalabaliga karsit durabilmesi,
yasamin anlamini aramasi, temel sorular sorma veya kokten sorgulama egilimi, durum veya
sorunlart yeniden bi¢imlendirebilmesi, zorluklar karsisinda direnebilmesi, algak goniillii
olabilmesi ve insanliga hizmet etme bilinci, 6zetle kendi kendini yonetebilmesi 6zellikleri
Ogrenilebilir beceriler” oldugunu savunmaktadir. Zohar ve Marshall (2004) ise bireyin
diinyaya karsi sorumlulugunun farkinda olmasi, belirli degerler toplamina veya belli bir
vizyona sahip olmasi, zorluklarla yiizlesip onlardan ders ¢ikarmasi ruhsal zekanin 6zellikleri
arasinda saymustir. Yigit Seyfi ve Kose (2016) insanoglunun ruhsal zekaya 6zgii bu 6zellikleri
veya becerileri gelistirmesi yasamdaki basarisint ve doyumunu iist diizeylere ¢ikaracagina
vurgu yapmaktadir. Bezer sekilde Uslu Ustten (2008) de “bireyin giinliik hayatta dogru bir is
yaptigina inanmasi ve kendisini huzurlu hissetmesi i¢in ruhsal zekdnin 6nemli oldugunu”
vurgulamaktadir. Ruhsal zekanin hem zihinsel hem de duygusal zekanin daha etkin bigimde
islev saglamasi amaciyla temel olusturdugunu vurgulayan Cook, vd., (2004) ruhsal zeka
diizeyi yliksek olan bireylerde bu durumun kendisini diiriistliik, dogruluk, sefkat, sorumluluk,
sayg1 ve cesaret gibi ¢esitli degerlerle gosterdigini belirtmektedir.

Son yillarda alanyazinda siklikla {izerinde durulan zeka tiirlerinden biri de “duygusal
zeka”dir. Duygusal zekayr Caruso ve Salovey (2007, s. 11) “bireyin duygular
tanimlayabilme, kullanma, anlama ve yonetme becerilerinin toplam1” seklinde tanimlarken
Goleman, (1998, s. 393) “kisinin kendi ve baskasinin hislerini tanima, kendisini motive etme,
kendi icindeki ve Kkisileraras: iliskilerdeki duygular1 iyi yonetme yetisidir” seklinde
tanimlamaktadir. Duygusal zeka bireyin insan iligkilerinde uzmanlasmasi, kendisini ve
karsisindakini anlamasi ve ona gore bir iletisim yolunu tercih etmesidir (Aydin, 2017).
Duygusal zeka kisilerin duygularina ne derecede hiikmedebilecegini, onlari nasil idare
edebilecegini diger kisilerin neler hissettiklerini fark ederek bunu hayatina, bireysel ve
toplumsal iligkilerine nasil uyarlayabilecegini agiklayan bir zeka tiiriidiir (Atilla, 2012; Aydin,
2017; Kuzu, 2008; Mammadov, 2015; Ovayolu ve Bahar, 2006). Nitekim duygusal zekaya
doniik yapilan tanimlar incelendiginde nerdeyse tanimlarin tamaminda bireylerin gerek
duygularini anlamasi ve yonetmesi gerekse diger bireylerin duygularini anlamasi, duygularini
hayatin her noktasini zenginlestirecek bicimde kullanmalar1 gibi ortak 6zelliklerin oldugu
kabul gorilmektedir (Mammadov, 2015, s. 12). Dahasi duygusal zeka bireyin empati
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yapabilmesi, hedef belirleyebilmesi, isteklerini ve diirtiilerini kontrol edebilmesi, kendini
harekete gecirebilmesi, ruh halini diizenleyebilmesi, sorunlar karsisinda yola devam
edebilmesi ve tmitli olabilmesi gibi bir¢ok 6zelligi biinyesinde barindirmaktadir (Tarhan,
2011). Goleman’a (2000) gore duygusal zeka, “kisinin aksiliklere ragmen yoluna devam
edebilmesi”, “kendini harekete gegcirebilmesi”, “ruh halini diizenleyebilmesi”, “diirtiileri
kontrol ederek tatmini erteleyebilmesi”, “sikintilarin  diisiinmeyi engellemesine izin
vermemesi”, “karamsar durumlara karsi umut beslemesi”, “kendini baskasinin yerine
koyabilmesi” gibi bircok 6zelligi bulunmaktadir. Diger bir ifadeyle duygusal zeka, hayatin
farkli noktalarinda kisilere yarar saglamakta; is ve egitim hayatinin yaninda kisinin liderlik
Ozelligi ve aile hayati lizerinde de oldukga etkili olmaktadir. Hatta duygusal zekanin bireyin
zorluklarla basa ¢ikmasi, kendini ifade etmesi, genel ruh hali gibi kisinin ruhsal saglig
izerinde de olumlu katkis1 bulunmaktadir (Stockton, 2006).

Sonug olarak ruhsal ve duygusal zekanin bireylerin gilinlilk yasamlarinda kendilerini rahat ve
huzurlu hissetmeleri, karsilastiklar1 problemlerle bas edebilmeleri, empati yapabilmeleri, is,
egitim ve saglik hayati, basar1 ve basarisizliklar: gibi ¢ok genis bir alanda yasamlari tizerinde
etkili oldugu goriilmektedir. Bu sebeplerden dolayr bireylerin ruhsal ve duygusal zeka
diizeylerinin belirlenmesi ve bu zeka tiirleri ilizerinde etkili olan ya da fark olusturan
faktorlerin tespiti olduk¢a 6nemlidir. Nitekim alanyazinda 6gretmen adaylarinin duygusal ve
ruhsal zekalarmin incelendigi ¢esitli ¢alismalarin oldugu; ancak sosyal bilgiler 6gretmeni
adaylarinin ruhsal ve duygusal zeka diizeyleri ile akademik basarilar1 arasindaki iligkinin
ortaya konuldugu; ruhsal ve duygusal zekalariin “cinsiyet, yas, sinif diizeyi, sosyoekonomik
durum, ebeveyn egitim diizeyi, internette gegirilen siire, TV izleme siiresi ve yerlesim yeri”
gibi cesitli degiskenlere gore incelendigi herhangi bir ¢alismaya rastlanmamistir. Sadece
Demir tarafindan 2022 yilinda Tiirkge 6gretmeni adaylarinin akademik basarilariyla ruhsal ve
duygusal zekalar1 arasindaki iliskinin incelendigi ve 2023 yilinda Tiirkge Ogretmeni
adaylarinin duygusal ve ruhsal zekalarimi cesitli degiskenlere gore inceledigi birer ¢alismaya
ulagilmistir. Dolayisiyla sosyal bilgiler 6gretmeni adaylar1 6zelinde yiiriitiilen bu arastirmada
ulagilan bulgularin, alanyazina katki sunacagi ve yapilacak yeni arastirmalara 151k tutacagi
ongoriilmektedir.

Bu calismanin amaci, “sosyal bilgiler 6gretmeni adaylarinin ruhsal ve duygusal zeka
diizeyleri ile akademik basarilar1 arasindaki iliskiyi ortaya koymak; ruhsal ve duygusal zeka
diizeylerini cesitli degiskenlere (cinsiyet, yas, sinif diizeyi, sosyoekonomik durum, ebeveyn
egitim diizeyi, internette gegirilen siire, TV izleme siiresi ve yerlesim yeri)” gore incelemektir.
Arastirmanin ana problem ciimlesi “sosyal bilgiler 6gretmeni adaylarinin ruhsal ve duygusal
zeka diizeyleri arasinda bir iliski var midir ve s6z konusu zeka diizeyleri cinsiyet, yas, sinif
diizeyi, sosyoekonomik durum, ebeveyn egitim diizeyi, internette gegirilen siire, TV izleme
stiresi ve yerlesim yerine gore anlamhi bir sekilde farklilasmakta midir” seklinde
belirlenmistir.

YONTEM

Sosyal bilgiler 6gretmeni adaylarmin ruhsal ve duygusal zekd diizeyleri ile akademik
basarilar1 arasindaki iliskiyi ortaya koymak; ruhsal ve duygusal zeka diizeylerini cesitli
degiskenlere gore incelemek amaciyla genel tarama deseni kullanilmistir. Genel tarama
deseni, “cok sayida elemandan olusan bir evrende, evren hakkinda genel bir yargiya varmak
amaci ile, evrenin tiimii ya da ondan alinacak bir grup, 6rnek ya da 6rneklem {izerinde yapilan
tarama diizenlemeleridir. Genel tarama modelleri ile tekli ya da iliskisel taramalar yapilabilir.
Cogu aragtirmada hem tekli hem de iligkisel taramalara olanak verecek diizenlemelere gidilir”
(Karasar, 2011, s. 79).
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Katilhimcilar

Bu arastirmanin katilimcilari 2022-2023 akademik yili giiz doneminde Kilis 7 Aralik
Universitesi’nde dgrenim goren 169 sosyal bilgiler 6gretmeni adayindan olusmaktadir. 18 ile
33 araliginda yaslar1 degisen 6gretmen adaylari 101 (%59.8) kadin ve 68 (%40.2) erkekten
olusmaktadir. Katilimcilarin yas ortalamasi 21.8 iken genel not ortalamalar1 ise 70.5%tir.
Katilimcilara yonelik detayl bilgiler Tablo 1°de bulunmaktadir.

Tablo 1
Katilimcilara Ait Tamitict Bilgiler

Cinsiyet n %
Kadin 101 59.8
Erkek 68 40.2
Sinif Diizeyi n %
1. stuf 44 26
2. siif 41 24.2
3. smif 42 24.9
4. simif 42 24.9
Yas Diizeyi n %
20 yas ve alt1 42 24.8
21 yas 36 21.3
22 yas 51 30.2
23 yas ve listil 40 23.7

Veri Toplama Araglan

Mevcut arastirmada “kisisel bilgi formu”, “Ruhsal Zeka Ozellikleri Olcegi” ve “Duygusal
Zeka Testi” veri toplama araglari olarak kullanilmistir.

Kisisel Bilgi Formu

Katilimcilarin “akademik basart durumu, cinsiyet, yas, smif diizeyi, sosyoekonomik durum,
ebeveyn egitim diizeyi, internette gegirilen stire, TV izleme siiresi ve yerlesim yeri” bilgileri
arastirmaci tarafindan hazirlanan “Kisisel Bilgi Formu™ araciligiyla toplanmistir.

Ruhsal Zeka Ozellikleri Olgegi

Arastirmada veri toplama araci olarak kullanilan “Ruhsal Zeka Ozellikleri Olgegi” Karadeniz
ve Aydin (2016) tarafindan besli likert tipinde bir 6lgme araci olarak gelistirilmistir. “Toplam
varyansin %47.78’ini agiklayan 5 faktorlii bir yapiya sahip olan bu 6l¢egin Cronbach Alpha
giivenirlik katsayis1 0.910°dur. Ayrica 6lgegin test tekrar test yonetimi kullanilarak kararliligi
icin kanit olarak gosterilebilecek iki uygulama arasindaki korelasyonun .85 oldugu
belirlenmistir. Olgegin dogrulayici faktdr analizinde Ki-kare degerinin (y2= 836.68, sd= 289,
p=.000) anlaml1 oldugu, uyum indeksi degerlerinin ise RMSEA= 0.051, SRMR= 0.050 NFI=
0.94, CFI= 0.96, GFI= 0.92, AGFI= 0.90 oldugu goriilmektedir” (Karadeniz ve Aydin, 2016,
S. 69-93).

Duygusal Zeka Testi

Arastirmada veri toplama araci olarak kullanilan bir digeri 6lgme aract Schutte ve arkadaslari
tarafindan gelistirilen, Tatar, vd., (2017) tarafindan Tiirkgeye uyarlanan “Duygusal Zeka
Testi”dir. Besli likert tipinde hazirlanan Duygusal Zeka Testi’nin “toplam puaninin, Slgiit
bagintili gegerlilik ¢alismas1 kapsaminda Toronto Aleksimi Olgegi ile -.63, 41 maddeli
Gozden Gegirilmis Schutte Duygusal Zeka Olgegi ile .87; ayirt edici gegerlilik kapsaminda da
5 Faktor Kisilik Envanteri Kisa Formunun faktorlerinden gelisime agiklik ile .48, duygusal
denge ile -.28, 6z denetim/sorumluluk ile .39, yumusak bashlik ile .16 ve disa doniikliik ile
.11 bagint1 katsayilar1 gosterdigi belirlenmistir. Ayrica Duygusal Zeka Testi’nin 15 ila 30 giin
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sonra yapilan iki ayr1 test tekrar test gegerlilik katsayr degerlerinin sirasiyla .81 ve .78 oldugu
ve dogrulayici faktor analizine goére sinir diizeyde kabul edilebilir tek boyutlu bir faktor
yapisina sahip olan testin i¢ tutarlilik katsayisinin .86 oldugu goriilmektedir” (Tatar vd., 2017,
s. 139-146).

Verilerin Analizi

Arastirma kapsaminda “Kisisel Bilgi Formu”, “Ruhsal Zeka Ozellikleri Olgegi” ve “Duygusal
Zeka Testi” sosyal bilgiler 6gretmeni adaylarina uygulanmistir. Ortalama 15 dakikalik bir
stirede doldurulan 6l¢ek formlarindan elde edilen veriler “SPSS 21.00 istatistik programina”
aktarilarak analiz edilmistir. Bu asamada ilk olarak verilerin normallik degerleri ve
varyanslarin homojenligine uygun olan istatistiksel analizler belirlenmistir. Buna gore yapilan
normallik testinde verilerin timiiniin normal dagilim gostermedigi (Kolmogorov-Smirnov
anlamlilik degeri= p<.05) tespit edilmistir. Verilerin normal dagilim gostermemesinden dolay1
istatistiksel analizlerde parametrik olmayan testler kullanilmistir. Bu sebeple sosyal bilgiler
Ogretmeni adaylariin ruhsal ve duygusal zeka diizeyleri ile akademik basarilar1 arasindaki
iliski analiz edilirken parametrik olmayan testlerden biri olan “spearman sira farklari
korelasyon analizi” testi kullanilmistir. Korelasyon yorumlanirken “korelasyon katsayisinin
mutlak deger olarak 0.70-1.00 arast olmasi yiiksek, 0.70-0.30 aras1 olmasi orta ve 0.30-0.00
olmasi ise diisiik diizeyde iliski” (Biiyiikoztiirk, 2014, s. 32) olarak degerlendirilmistir. Ayrica
sosyal bilgiler 6gretmeni adaylarinin ruhsal ve duygusal zeka diizeylerinin ¢esitli degiskenlere
(cinsiyet, yas, sinif diizeyi, sosyoekonomik durum, ebeveyn egitim diizeyi, internette gegirilen
stire, TV izleme siliresi ve yerlesim yeri) gore analizi i¢in “bagimsiz 6rneklemler i¢in t-
testi”nin “parametrik olmayan” karsiligi olarak bilinen “mann whitney u testi” ve “tek yonli
varyans analizi (ANOVA)”nin karsilig1 olan “kruskal wallis h testi” kullanilmis ve farklarin
kaynag belirlenirken “Post Hoc Tamhane” testinden yararlaniimigtir. Bunlarin yani sira temel
istatistiklerden “standart sapma”, “ortalama”, “frekans” ve “yiizde” degerleri de hesaplanarak
tablolara eklenmistir. Analizler yapilirken sonuglar “p<.05” anlamlilik diizeyine gore
degerlendirilmistir.

BULGULAR

Aragtirmada ilk olarak sosyal bilgiler 6gretmeni adaylarinin ruhsal ve duygusal zeka diizeyleri
ile akademik basarilarina iliskin bazi betimsel verilere yer verilmistir. Bu baglamda 6ncelikle
sosyal bilgiler 6gretmeni adaylarmin ruhsal zekalarmin hangi diizeyde oldugu incelenmistir.
Ogretmen adaylarinin ruhsal zeka diizeylerine iliskin veriler “Ruhsal Zeka Ozellikleri Olgegi”
kullanilarak toplanmistir. Besli likert tipindeki 26 ifadeden olusan “Ruhsal Zeka Ozellikleri
Olgegi’nden en az 26, en fazla 130 puan alinabilmektedir. Dolayisiyla sosyal bilgiler
ogretmeni adaylarinin ruhsal zeka diizeyleri “diisiik” (26-60), “orta” (61-95) ve “yiiksek™ (96-
130) olmak tizere li¢ grupta degerlendirilmistir.

Tablo 2

Katilimcilarin Ruhsal Zekd Diizeyleri

Diizey Aralik n %
Diigiik (26-60) 1 0.6
Orta (61-95) 43 25.4
Yiiksek (96-130) 125 74
Toplam (26-130) 169 100

Maksimum puan= 130; minimum puan=57; ranj=73; mod=98; medyan=100; X=100.6; ss=12.4

Tablo 2’ye gore katilimcilarin %0.6’smin diistik, %25.4’iiniin orta, %74 {iniin ise yiiksek
ruhsal zeka diizeyine sahip oldugu goriilmektedir. Katilimcilarin ruhsal zeka diizeylerinin
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ortalamas1 ise X=100.6’dir. Bu bulgulara gore sosyal bilgiler dgretmeni adaylarmin ruhsal
zekalarmin yiiksek diizeyde oldugu sonucuna varilmstir.

Mevut arastirmada sosyal bilgiler O6gretmeni adaylarinin duygusal zeka diizeyleri de
incelenmistir. Sosyal bilgiler 6gretmeni adaylarinin duygusal zeka diizeylerine iliskin veriler
“Duygusal Zeka Testi” kullanilarak toplanmustir. Besli likert tipindeki 33 ifadeden olusan
“Duygusal Zeka Testi”nden en az 33, en fazla 165 puan alinabilmektedir. Dolayisiyla sosyal
bilgiler 6gretmeni adaylarinin duygusal zeka diizeyleri “disik™ (33-77), “orta” (78-121) ve
“yiiksek” (122-165) olmak iizere ii¢ grupta degerlendirilmistir.

Tablo 3
Katilmcilarin Duygusal Zeka Diizeyleri

Diizey Aralik n %
Diistik (33-77) 3 1.8
Orta (78-121) 35 20.7
Yiiksek (122-165) 131 77.5
Toplam (33-165) 169 100

Maksimum puan= 164; minimum puan=56; ranj=108; mod=128; medyan=130; X=128.5; ss=16.9

Tablo 3’¢ gore katilimcilarin %1.8’inin diisiik, %20.7’sinin orta, %77.5’inin ise yiiksek
duygusal zekaya sahip oldugu goriilmektedir. Katilimecilarin duygusal zeka diizeylerinin
ortalamasi ise X=128.5’tir. Bu bulgulara gore sosyal bilgiler 6gretmeni adaylarmin duygusal
zekalarmin da yliksek diizeyde oldugu sonucuna varilmistir.

Sosyal bilgiler 6gretmeni adaylarinin akademik basar1 diizeyleri de incelenmistir. Sosyal
bilgiler 6gretmeni adaylarinin akademik basarilarina iliskin veriler “Kisisel Bilgi Formu”
kullanilarak toplanmistir. Bu baglamda katilimcilarin akademik basar1 diizeyleri “cok diisiik”
(0-44), “distik” (45-54), “orta” (55-69), “iyi” (70-84) ve “gok iyi” (85-100) olmak iizere bes
grupta degerlendirilmistir.

Tablo 4
Katilimcilarin Akademik Bagar: Diizeyleri

Diizeyi Aralik n %
Cok Diisiik (0-44) 4 2.4
Diisiik (45-54) 15 8.9
Orta (55-69) 56 33.1
Iyi (70-84) 74 43.8
Cok iyi (85-100) 20 11.8
Toplam 0-100 169 100

Maksimum puan= 98.3; minimum puan= 25; ranj=73.3; mod=75; medyan=72; X=70.5; ss=12.8

Tablo 4’¢ gore katilimecilarin %2.4’iniin ¢ok diisiik, %8.9’unun disiik, %33.1’inin orta,
%43.8’inin 1iyi, %11.8’inin ise ¢ok iyi derecede akademik basartya sahip oldugu tespit
edilmistir. Sosyal bilgiler 6gretmeni adaylarmin akademik basar1 ortalamas1 ise X= 70.5’tir.
Bu bulgulara gore sosyal bilgiler 6gretmeni adaylarinin akademik basarilarinin iyi diizeyde
oldugu sonucuna varilmistir.

Akademik Basarilari ile Ruhsal ve Duygusal Zeka Diizeyi Arasindaki Iliski

Arastirmada sosyal bilgiler 6gretmeni adaylarinin akademik bagarilari ile ruhsal ve duygusal
zeka diizeyleri arasindaki iliskinin yani sira duygusal zekalari ile ruhsal zekalari arasindaki
iliski de incelenmistir. Yapilan analizlerde katilimcilarin akademik basarilari ile ruhsal zeka
(r=153; p<.05) ve duygusal zeka (r=242; p<.05) diizeyleri arasinda diisiik diizeyde anlamli bir
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iliski oldugu belirlenmistir. Katilimcilarin ruhsal ve duygusal zeka diizeyleri arasindaki iliski
incelendiginde ise aralarinda orta diizeyde anlamli bir iliskinin oldugu tespit edilmistir
(r=530; p<.05). Dolayisiyla sosyal bilgiler 6gretmeni adaylarinin akademik basarilari, ruhsal
zeka ve duygusal zeka diizeyleri arasinda istatistiksel olarak anlamli bir iliskinin oldugu
sonucuna ulagilmistir (Tablo 5).

Tablo 5

Katilimcilarin Akademik Basari, Ruhsal ve Duygusal Zekd Diizeyleri Arasindaki Iliskisel
Analiz

2 3

1-Akademik basari diizeyi Korelasyon katsay1st

p -
2- Ruhsal zeka diizeyi Korelasyon katsayisi 153 1

p .047 -
3- Duygusal zeka diizeyi Korelasyon katsayisi 242 .530 1

p .002 .000 -
n=169; p<0.05

Ruhsal ve Duygusal Zeka Diizeyinin Cinsiyete Gore Farklihig

Sosyal bilgiler 6gretmeni adaylarmin cinsiyete gore ruhsal ve duygusal zeka diizeylerinin
anlamli bir fark gosterip gostermedigini belirlemek amaciyla “Mann Whitney U Testi”
uygulanmistir.

Tablo 6
Cinsiyete Géore Katilimcilarin Ruhsal ve Duygusal Zekd Diizeyi

Zeka tiirii Cinsiyet n Sira ort. Sira top. z p
A Kadin 101 91.31 9222
Ruhsal zeka Erkek 68 75 63 5143 -2.044 .041
A Kadin 101 97.61 9859
Duygusal zeka Erkek 68 66.26 4506 -4.086 .000
n=169; p<.05

Tablo 6°da goriildiigii tizere katilimcilarin ruhsal ve duygusal zeka diizeylerinin cinsiyete gore
gruplar arasinda istatistiksel olarak anlamli bir fark tespit edilmistir (Ruhsal zeka, U=2797.0,
p<.05; Duygusal zeka, U=2160.0, p<.05). Sira ortalamalar1 dikkate alindiginda katilimeilarin
gerek ruhsal gerekse duygusal zekd diizeylerinin kadinlar lehine anlamli bir farka sahip
oldugu goriilmektedir. Dolayisiyla mevcut arastirmada kadin katilimeilarin ruhsal ve duygusal
zekd diizeylerinin erkeklere oranla daha pozitif oldugu sdylenebilir. Yani sosyal bilgiler
ogretmeni adaylarimin gerek ruhsal gerekse duygusal zekd diizeyleri lizerinde cinsiyetin
anlamli fark olusturdugu ve bu farkin kadinlar lehine oldugu soylenebilir.

Ruhsal ve Duygusal Zeka Diizeyinin Yasa Gore Farkhihg:

Sosyal bilgiler 6gretmeni adaylarmin yasa gore ruhsal ve duygusal zeka diizeylerinin anlaml
bir fark gosterip gostermedigini belirlemek i¢in “Kruskal Wallis H” testi uygulanmistir.
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Tablo 7
Yasa Gore Katilimcilarin Ruhsal ve Duygusal Zekd Diizeyi
Zeka tiirii Yas diizeyi n Sira ort. sd X? p Anlamli Fark
20 yas ve alt1 (A) 42 72.8
A 21 yas (B) 36  88.19
Ruhsal zeka 22 yas (C) 51 93.01 3/165  4.139 247 ----

23 yas ve istii (D) 40 84.73

20 yas ve alt1 (A) 42 68.04

A 21 yas (B) 36 90.89 .
Duygusal zeka 22 yas (C) 51 93.56 3/165  7.180 .066
23 yas ve iistii (D) 40 86.6
n=169; p<.05

Tablo 7’de goriildiigii iizere katilimeilarin ruhsal (X°=4.139, p>.05) ve duygusal zeka
(X?=7.180, p>.05) diizeylerinde yasa gore gruplar arasinda istatistiksel olarak anlamli bir fark
bulunmamistir. Dolayisiyla yas degiskenine gore sosyal bilgiler 6gretmeni adaylariin ruhsal
ve duygusal zeka diizeylerinin birbirine benzer nitelikte oldugu sonucuna varilmstir.

Ruhsal ve Duygusal Zekanin Simif Diizeyine Gore Farklihig:

Sosyal bilgiler Ogretmeni adaylarinin smif diizeyine gore ruhsal ve duygusal zeka
diizeylerinin anlamli bir fark gosterip gostermedigini belirlemek icin “Kruskal Wallis H”
uygulanmistir.

Tablo 8
Smifa Gore Katilimcilarin Ruhsal ve Duygusal Zeka Diizeyi

Zeka tiirii Sinif diizeyi n Sira ort. sd X? p Anlamli Fark
1. Smif (A) 44 72.7
A 2. Smif (B) 42 7151
Rubhsal zeka 3. Smif (C) 42 93.18 3/165  7.617 .055
4. Siif (D) 41 97.49
1. Smif (A) 44 61.23
A 2. Sinif (B) 42 86.83 A-C
Duygusal zeka 3. Smif (C) 42 94.98 3/165 15.287 .002 A-D
4. Suuf (D) 41 98.41
n=169; p<.05

Tablo 8’de goriildiigii iizere katilimcilarin ruhsal zeka (X2=4.139, p>.05) diizeylerinin smf
degiskenine gore gruplar arasinda istatistiksel olarak anlamli bir fark bulunmadigi; ancak
duygusal zeka (X?=4.139, p<.05) diizeylerinin siif degiskenine gore gruplar arasinda anlamh
bir farkin oldugu tespit edilmistir. Gruplar arasindaki bu farkin tespiti i¢cin “Post Hoc
Tamhane” analizi uygulanmistir. Yapilan analizlerde katilimcilarin = duygusal zeka
diizeylerindeki farkin 1. siniflar ile 3 ve 4. siiflar arasinda oldugu ve 3 ve 4. siniflara devam
eden katilimcilarin lehine oldugu belirlenmistir. Dolayisiyla sosyal bilgiler 6gretmeni
adaylarinin ruhsal zeka diizeylerinin birbirine benzer oldugu ancak duygusal zekalar iizerinde
sinif diizeyinin anlamli fark olusturdugu ve bu farkin 3 ve 4. sinifa devam eden katilimcilarin
lehine oldugu sonuglarina varilmstir.

Ruhsal ve Duygusal Zeka Diizeyinin Sosyoekonomik Duruma Gore Farklihg

Sosyal bilgiler 6gretmeni adaylarinin sosyoekonomik durumlarina gore ruhsal ve duygusal
zeka diizeylerinin anlamli bir fark gosterip gostermedigini belirlemek i¢in “Kruskal Wallis H”
testi uygulanmistir.
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Tablo 9
Sosyoekonomik Duruma Gore Katilimcilarin Ruhsal ve Duygusal Zeka Diizeyi
Zeka tiirt Sosyoekonomik durum n Sira ort. sd X2 p Anlamli Fark
Diisiik (A) 17 66,59
Ruhsal zeka Orta (B) 122 87,31 2/166  2.696 .260 o
iyi () 30 86,05
Diisiik (A) 17 90,94
Duygusal zeka Orta (B) 122 83,05 2/166 .709 .701 -
iyi (C) 30 89,58
n=169; p<.05

Tablo 9’da goriildiigii lizere katilimeilarin ruhsal (X°=2.696, p>.05) ve duygusal (X*=.709,
p>.05) zeka diizeylerinin sosyoekonomik duruma gore gruplar arasinda istatistiksel olarak
anlamli bir fark bulunmamistir. Dolayisiyla sosyoekonomik duruma gore sosyal bilgiler
Ogretmeni adaylarinin ruhsal ve duygusal zeka diizeylerinin birbirine benzer oldugu sonucuna
varilmustir.

Ruhsal ve Duygusal Zeka Diizeyinin Anne Egitim Diizeyine Gore Farkhihig:

Sosyal bilgiler 6gretmeni adaylarinin anne egitim diizeyi degiskenine gore ruhsal ve duygusal
zeka diizeylerinin anlaml bir fark gosterip gostermedigini belirlemek icin “Kruskal Wallis H”
testi uygulanmaistir.

Tablo 10
Anne Egitim Diizeyine Gore Katilimcilarin Ruhsal ve Duygusal Zeka Diizeyi

Zeka tiirii Anne egitim diizeyi n Osrf[l.ra sd X? p Anlamli Fark
Bir okuldan mezun olmayan (A) 50 89.3
Ilkokul mezunu (B) 65 80.05

Ruhsal zeka Ortaokul mezunu (C) 28 9443 4/164 3.016 .555
Lise mezunu (D) 22 76
Lisans/lisanstistii mezunu (E) 4 95.25
Bir okuldan mezun olmayan (A) 50 84.72
Ikokul mezunu (B) 65 86.32

Duygusal zeka ~ Ortaokul mezunu (C) 28 8993  4/164 1.201 .878
Lise mezunu (D) 22 75.3
Lisans/lisanstistii mezunu (E) 4 85.88

n=169; p<.05

Tablo 10°da goriildiigii iizere katihmeilarin ruhsal (X?=2.696, p>.05) ve duygusal zeka
(X?=.709, p>.05) diizeylerinin anne egitim durumuna gore gruplar arasinda istatistiksel olarak
anlamli bir fark bulunmamistir. Dolayisiyla anne egitim durumuna goére sosyal bilgiler
ogretmeni adaylarmin ruhsal ve duygusal zeka diizeylerinin birbirine benzer nitelikte oldugu
sonucuna varilmaistir.

Ruhsal ve Duygusal Zeka Diizeyinin Baba Egitim Diizeyine Gore Farklihg:

Sosyal bilgiler 6gretmeni adaylarinin baba egitim diizeyi degiskenine gore ruhsal ve duygusal
zeka diizeylerinin anlamli bir fark gosterip gostermediginin belirlemek igin “Kruskal Wallis
H” testi uygulanmustir.
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Tablo 11
Baba Egitim Diizeyine Gore Katilimcilarin Ruhsal ve Duygusal Zekd Diizeyi

Zeka tirt Baba egitim diizeyi OSrira sd X? p Anlamli Fark
Bir okuldan mezun olmayan (A) 9 60.56
flkokul mezunu (B) 68  86.01

Ruhsal zeka Ortaokul mezunu (C) 40 89.28 41164 3.071 546
Lise mezunu (D) 32 80.89
Lisans/lisansiistii mezunu (E) 20 90.58
Bir okuldan mezun olmayan (A) 9 78.06
flkokul mezunu (B) 68  82.04

Duygusal zeka ~ Ortaokul mezunu (C) 40 8871  4/164 2.022 .732
Lise mezunu (D) 32 81.22
Lisans/lisansiistii mezunu (E) 20 96.83

n=169; p<.05

Tablo 11°de goriildiigii iizere katiimeilarin ruhsal (X?=3.071, p>.05) ve duygusal zeka
(X?=2.022, p>.05) diizeylerinin baba egitim durumuna gére gruplar arasinda istatistiksel
olarak anlamli bir fark bulunmamaistir. Dolayisiyla baba egitim durumuna gore sosyal bilgiler
Ogretmeni adaylarinin ruhsal ve duygusal zeka diizeylerinin birbirine benzer oldugu sonucuna
varilmustir.

Ruhsal ve Duygusal Zeka Diizeyinin Internette Gegirilen Siireye Gore Farklihg

Sosyal bilgiler 6gretmeni adaylarinin internette gecirilen siireye gore ruhsal ve duygusal zeka
diizeylerinin anlamli bir fark gosterip gostermediginin belirlemek i¢in “Kruskal Wallis H”
uygulanmistir.

Tablo 12
Internette Gegirilen Siireye Gore Katilimcilarin Ruhsal ve Duygusal Zekd Diizeyi

Zeka tiiri Internette gecirilen siire  n Sira ort. sd X2 p Anlamli Fark
Bir saatten az 51  92.28
A Bir/iki saat 48  80.17
Ruhsal zeka Uc/dort saat 40  75.08 3/165 4.174 243 -
Dort saatten fazla 30 93.58
Bir saatten az 51  93.08
A Bir/iki saat 48  79.42
Duygusal zeka Uc/dort saat 40 7873 3/165 2.835 418 ---
Dort saatten fazla 30 88.57
n=169; p<.05

Tablo 12’de goriildiigii iizere katihmeilarin ruhsal (X?=4.174, p>.05) ve duygusal zeka
(X?=2.835, p>.05) diizeylerinin internette gegirilen siireye gore gruplar arasinda istatistiksel
olarak anlamli bir fark bulunmamistir. Dolayisiyla internette gegirilen siireye gore sosyal
bilgiler 6gretmeni adaylarinin ruhsal ve duygusal zeka diizeylerinin birbirine benzer nitelikte
oldugu sonucuna varilmistir.

Rubhsal ve Duygusal Zeka Diizeyinin TV izleme Siiresine Gore Farklihg

Sosyal bilgiler 6gretmeni adaylarimin TV izleme siiresine gore ruhsal ve duygusal zeka
diizeylerinin anlamli bir fark gosterip gostermediginin belirlemek i¢in “Kruskal Wallis H”
uygulanmistir.

~22 ~



Ruhsal ve Duygusal Zeka

Spiritual and Emotional Intelligence Demir (2023)

Tablo 13

TV Izleme Siiresine Géore Katilimcilarin Ruhsal ve Duygusal Zeka Diizeyi

Zeka tiiri Tv izleme siiresi n  Siraort. sd X? p Anlaml Fark
Hig izlemeyen 88 86.56

Bir saatten az izleyen 52 86.3

Ruhsal zeka Bir— ikisaatizleyen 11 7605 o100 799 859
Ug saatten fazla izleyen 18 79.08
Hig izlemeyen 88 86.64

Duygusal zeka g::iaﬁ:;[esr;;tzllzzllei/iin 22 0050 anes 2379 498
Ug saatten fazla izleyen 18 78.39

n=169; p<.05

Tablo 13’te goriildiigii iizere katilimeilarin ruhsal (X°=.859, p>.05) ve duygusal zeké
(X?=.498, p>.05) diizeylerinin TV izleme siiresine gore gruplar arasinda istatistiksel olarak
anlamli bir fark bulunmamaistir. Dolayisiyla TV izleme siiresine gore sosyal bilgiler 6gretmeni
adaylarmin ruhsal ve duygusal zeka diizeylerinin birbirine benzer nitelikte oldugu sonucuna
varilmustir.

Ruhsal ve Duygusal Zeka Diizeyinin Yerlesim Yerine Gore Farklihg:

Sosyal bilgiler 6gretmeni adaylarinin dogup biiyiidiikleri yerlesim yerine gore ruhsal ve
duygusal zeka diizeylerinin anlamli bir fark gosterip gostermediginin belirlemek i¢in “Kruskal
Wallis H” uygulanmistir.

Tablo 14

Yerlesim Yerine Gore Katilimcilarin Ruhsal ve Duygusal Zekd Diizeyi

Zeka tiiri Yerlesim yeri n Sira ort. sd X? p Anlamli Fark
Koy/kirsal bolge 43 83.67
A Ilge merkezi 57 84.73
Ruhsal zeka Sehir (i) merkezi 42 9751 3/165  5.963 113 -
Biiyiiksehir 27 68.22
Koy/kirsal bolge 43 91.03
. Ilge merkezi 57 81.54
Duygusal zeka Sehir (il) merkezi 12 8683 3/165  1.299 729 ---
Biiyiiksehir 27 79.85
n=169; p<.05

Tablo 12’de goriildiigii iizere katihmeilarin ruhsal (X?=5.963, p>.05) ve duygusal zeka
(X?=1.299, p>.05) diizeylerinin dogup biiylidiikleri yerlesim yerine gore gruplar arasinda
istatistiksel olarak anlamli bir fark bulunmamistir. Dolayisiyla dogup biiytidiikleri yerlesim
yerine gore sosyal bilgiler 6gretmeni adaylarimin ruhsal ve duygusal zekad diizeylerinin
birbirine benzer nitelikte oldugu sonucuna ulagilmstir.

SONUC VE TARTISMA

Bu arastirmada sosyal bilgiler 6gretmeni adaylarinin ruhsal ve duygusal zeka diizeyleri ile
akademik basarilar1 arasindaki iligkiyi ortaya konulmus; ruhsal ve duygusal zeka diizeyleri
“cinsiyet, yas, smif diizeyi, sosyoekonomik durum, ebeveyn egitim diizeyi, internette gegirilen
stire, TV izleme sliresi ve yerlesim yeri” degiskenlerine gore incelenmis ve ulasilan sonuglara
asagida yer verilmistir.

Oncelikle sosyal bilgiler gretmeni adaylarinin ruhsal ve duygusal zeka diizeylerinin yiiksek
oldugu belirlenmistir. Benzer bigimde Demir (2022) ve Demir (2023) tarafindan yapilan
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calismalarda Tiirk¢e Ogretmeni adaylarmin ruhsal ve duygusal zekd diizeylerinin yiiksek
oldugu gorilmektedir. Durmus, vd., (2018) tarafindan yapilan c¢alismada hemsirelik
boliimiinii okuyan 6grencilerin; Aydin ve Karadeniz (2017) tarafindan yapilan calismada
ogretmen adaylarinin ruhsal zeka diizeylerinin yiiksek diizeyde oldugu; Kiroglu, vd., (2019)
tarafindan yapilan c¢alismada ise Ogretmen adaylarmin duygusal zeka diizeylerinin orta
diizeyde oldugu belirlenmistir. Karagozoglu (2016) tarafindan yapilan ¢alismada ise sosyal
bilgiler 6gretmenlerinin, Giiveng (2012) tarafindan yapilan c¢alismada ise sinif
ogretmenlerinin duygusal zeka diizeylerinin “gok sik” diizeyde olumlu oldugu sonucuna
ulasilmigtir. Alanyazindaki diger c¢aligmalarin bulgulariyla paralellik gosteren bu sonug
degerlendirildiginde 6zellikle yiiksek diizeyde ruhsal ve duygusal 6zelliklere sahip sosyal
bilgiler 6gretmeni adaylarinin bu niteligi olumlu karsilanabilir. Kuskusuz gerek ruhsal gerekse
duygusal zekasi yiiksek olan sosyal bilgiler 6gretmeni adaylarimin; giinliik yasamlarinda
kendilerini daha rahat ve huzurlu hissetmeleri, karsilastiklar1 problemlerle bas edebilmeleri,
empati yapabilmeleri, is, egitim ve saglik hayatlari, basar1 ve basarisizliklart gibi ¢ok genis bir
alanda yasamlari {izerinde olumlu katki saglamasi kaginilmaz olacaktir. Bu niteliklere sahip
olmalar1 ozellikle Sosyal bilgiler Ogretmenligi yapacak adaylarda bulunmasi gereken
ozellikler olarak degerlendirilebilir.

Sosyal bilgiler 6gretmeni adaylarimin akademik basarilar1 ile ruhsal ve duygusal zeka
diizeyleri arasindaki iliski incelendiginde 6gretmen adaylarinin akademik basarilari ile ruhsal
ve duygusal zeka diizeyleri arasinda diisiik diizeyde anlamli bir iliskiye ulasilmistir. Ayrica
sosyal bilgiler 6gretmeni adaylarinin ruhsal ve duygusal zeka diizeyleri arasindaki iligki ise
orta diizeyde anlamli bulunmustur. Benzer sekilde Demir (2022) tarafindan yapilan ¢aligmada
da Tiirkge 6gretmeni adaylarmin ruhsal ve duygusal zekalari arasinda orta diizeyde bir
iliskinin oldugu gériilmektedir. Ilgili diger calismalar incelendiginde akademik basar1 ile
ruhsal zeka (Aydin ve Karadeniz, 2017; Turan vd., 2020) ve akademik basar1 ile duygusal
zeka (Baba, 2012; Ciarrochi vd., 2000; Cavusoglu, 2019; Dagli, 2006; Isiksalan, 2020; Iyibas
ve Ak, 2021; Kavcar, 2011; Mammadov ve Keser, 2016; Seyis vd., 2013; Taslhyan vd.,
2015; Uzel ve Hangiil, 2011) arasinda pozitif yonlii anlaml iliskinin oldugu ¢ok sayida
caligmalara rastlandig1 gibi akademik basari ile ruhsal zeka (Cavusoglu, 2019; Demir, 2022;
Smartt, 2014) ve akademik basar1 ile duygusal zeka (Demir, 2022; Kenarli, 2007; Newsome,
vd., 2000; Yilmaz, 2007) arasinda anlamli iligkinin olmadigi ¢alismalara da rastlanmistir.
Yukarida ifade edildigi gibi gerek ruhsal gerekse duygusal zeka bireyin sadece akademik
basarisin1 degil ayn1 zamanda giinliik hayatindan calisma hayatina, egitim hayatindan saglik
hayatina kadar ¢ok genis bir yelpazede hayatini etkilemektedir. Zira alanyazin incelendiginde
yoneticilerin karar verme siirecleri ile ruhsal zekélar1 arasinda (Yurttag, 2018); 0gretmen
adaylarinin sosyal kaygilar1 ve 6znel 1yi oluslari ile duygusal zekalar1 arasinda (Tezelli, 2019);
sosyal bilgiler Ogretmenlerinin duygusal zekalar1 ile smif yonetimi modelleri arasinda
(Karag6zoglu, 2016) da anlamli iligki bulunmaktadir.

Cinsiyete gore sosyal bilgiler 6gretmeni adaylarinin ruhsal ve duygusal zeka diizeylerinin
kadinlarin lehine anlamli fark gosterdigi belirlenmistir. Bu bulgunun aksine Cavusoglu (2019)
ve Demir (2023) tarafindan yapilan c¢alismalarda Tirk¢e Ogretmeni adaylarinin ruhsal ve
duygusal zeka diizeylerinin cinsiyete gore anlamli bir fark gostermedigi tespit edilmistir.
Ancak ilgili caligmalar incelendiginde genel anlamda 6gretmen adaylarinin (Yurttas, 2018) ve
spor bilimleri fakiiltesi 6grencilerinin (Turan, vd., 2020) ruhsal zeka diizeylerinin cinsiyete
gore kadinlar lehine anlamlhi bir fark gosterdigi belirlenmistir. Benzer bicimde 6gretmen
adaylarinin duygusal zeka diizeylerinin cinsiyete gore kadinlar lehine anlamli farkin tespit
edildigi ¢esitli calismalarin (Goget, 2006; Isiksalan, 2020; Koksal, 2003; Pamukoglu, 2004;
Varisoglu, 2017; Yesilyaprak, 2001) oldugu goriilmektedir. Cinsiyete gore Ogretmen
adaylarinin zeka diizeylerindeki bu farkliligi, kadin 6gretmen adaylarinin kendi duygularinin
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daha ¢ok farkinda olmasindan, kisileraras: iligkilerde basarili ve empati becerilerinin daha
yiiksek olmasindan kaynaklandigini belirten arastirmalar mevcuttur (Goleman, 2000).

Mevcut arastirmada sosyal bilgiler 6gretmeni adaylarinin ruhsal ve duygusal zeka
diizeylerinin yas degiskenine gore anlamli bir fark gostermedigi belirlenmistir. Diger bir
ifadeyle arastirmada sosyal bilgiler 6gretmeni adaylarinin yas gruplarina gore ruhsal ve
duygusal zeka diizeylerinin birbirine denk oldugu séylenebilir. Alanyazinda duygusal (Demir,
2023; Karabulut, 2012; Pamukoglu, 2004) ve ruhsal (Aydmtan, 2009; Demir, 2023; Yigit
Seyfi ve Kose, 2016; Yurttag, 2018) zeka ile yas arasinda anlamli iliskinin oldugu ve bu
iliskinin yasi ileri olan bireylerin lehine olan ¢alismalarin oldugu bilinmektedir. Yine Bar-on
tarafindan yapilan ¢calismada yaslilarin genglere gore duygusal zeka diizeylerinin daha yiiksek
oldugu belirtilmektedir (Akt., Giirsoy, 2016). Ancak Varisoglu (2017) tarafindan yapilan
calismada Tiirk¢ce 0gretmeni adaylarinin duygusal zeka diizeylerinin geng bireylerin lehine
fark gosterdigi tespit edilmistir. Buna karsin alanyazinda duygusal zeka ile yas arasinda
herhangi bir anlamli fark gostermedigi ¢alismalar da mevcuttur (Erséz, 2011). Bu farkli
bulgular neticesinde konuyla ilgili daha fazla ¢aligmalara ihtiya¢ duyuldugu sdylenebilir.

Mevcut aragtirmada sosyal bilgiler 6gretmeni adaylarimin duygusal zeka diizeylerinin sinif
diizeyine gore anlamli bir fark gosterdigi ancak ruhsal zekd diizeylerinin gdstermedigi
belirlenmistir. Demir’in (2023) arastirmasinda Tiirk¢e 6gretmeni adaylarinin duygusal ve
ruhsal zekalarinin simif diizeyine gore anlamli olarak farklilastigi belirlenmistir. Cavusoglu
(2019) tarafindan yapilan ¢alismada ise 6gretmen adaylarinin gerek ruhsal gerekse duygusal
zekd diizeylerinin siif diizeyine gore anlamli bir fark gdstermedigi belirlenmistir. Ayrica
alanyazinda ruhsal (Aydin ve Karadeniz, 2017; Durmus vd., 2018; Turan vd., 2020) ve
duygusal (Isiksalan, 2020) zeka diizeylerinin sinif diizeyi degisenine gore anlamli bir fark
gostermedigi farkli caligsmalarda bulunmaktadir. Ruhsal ve duygusal zekanin simf diizeyi
degiskenine gdre anlamli bir fark géstermemesinin sebebini Cavusoglu (2019, s. 49) “zekanin
ogrenmeden farkli olarak degisime direncli bir degisken olmasi; alinan egitimle birlikte bilgi
diizeyinde oldugu gibi hizli bir degisme ve gelisme gostermeyecegi” sekillinde
acgiklamaktadir.

Alanyazin incelendiginde c¢esitli c¢aligmalarda bireylerin sosyoekonomik durumlarinin
akademik basarilar1 iizerinde etkili oldugu sonucuna varilmistir (Kocaman, 2008; Ozer ve
Anil, 2011; Sarier, 2016). Ancak mevcut arastirmada sosyal bilgiler 6gretmeni adaylarin
sosyoekonomik durumlarima gore ruhsal ve duygusal zeka diizeylerinin anlamli bir fark
gostermedigi tespit edilmistir. Dolayisiyla sosyal bilgiler 06gretmeni adaylarinin
sosyoekonomik durumlarina gére ruhsal ve duygusal zeka diizeylerinin birbirine denk oldugu
sOylenebilir. Kavcar (2011, s. 117) tarafindan yapilan calismada da benzer bir sonuca
ulagilmistir. S6z konusu ¢alismada “isletme bolimii 6grencilerinin duygusal zeka diizeyleri,
ogrencilerin ailelerinin gelirine gore farklilik gostermedigi” sonucuna ulagilmigtir. Durmus,
vd., (2018) tarafindan yapilan ¢alismada ise hemsirelik boliimiinii okuyan 6grencilerin ruhsal
zeka diizeylerinin ailenin gelir durumuna gore fark gdstermedigi belirlenmistir. Dolayisiyla
mevcut ¢alismanin bulgulariyla alanyazindaki sonuglarin bu yoniiyle ortiistiigii goriilmektedir.

Mevcut arastirmada sosyal bilgiler Ogretmeni adaylarinin ruhsal ve duygusal zeka
diizeylerinin ebeveyn egitim durumuna gore anlamli bir fark gostermedigi belirlenmistir.
Diger bir ifadeyle arastirmada sosyal bilgiler 6gretmeni adaylarinin anne ve baba egitim
durumuna gore ruhsal ve duygusal zekad diizeylerinin birbirine denk oldugu sodylenebilir.
Benzer bir sonuca Cavusoglu (2019) tarafindan yapilan ¢alismada da ulasilmistir. S6z konusu
caligmada Tiirk¢e 6gretmeni adaylarinin ebeveyn egitim durumuna gore ruhsal ve duygusal
zekd diizeylerinin anlamli bir fark tespit edilmemistir. Bununla birlikte Demir’in (2023)
caligmasinda Tiirk¢e 6gretmeni adaylarinin duygusal ve ruhsal zeka diizeylerinin baba egitim
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diizeyine gore farklilagmadigi; duygusal zekd diizeylerinin anne egitim diizeyine gore
farklilastig1i ancak ruhsal zeka diizeylerinin farklilasmadigi belirlenmistir. Yine alanyazinda
cesitli calismalarda ebeveyn egitim durumuna gore bireylerin ruhsal (Durmus vd., 2018) ve
duygusal (Kavcar, 2011; Isiksalan, 2020) zeka diizeyleri arasinda anlamli bir fark
gostermedigi tespit edilmistir. Dolayisiyla mevcut arastirmanin bulgulariyla alanyazindaki
caligmalarin bu yoniiyle biiyiik oranda ortiistiigii sdylenebilir.

Sosyal bilgiler 6gretmeni adaylarinin internette gegirdikleri siireye ve TV izleme siiresine
gore ruhsal ve duygusal zekad diizeylerinin anlamli bir fark gostermedigi belirlenmistir.
Dolayistyla arastirmada sosyal bilgiler 6gretmeni adaylarinin internette gegirilen siireye ve
TV izleme siiresine gore ruhsal ve duygusal zekd diizeylerinin birbirine denk oldugu
sOylenebilir. Alanyazinda o6gretmen adaylarinin ruhsal ve duygusal zekd diizeylerinin
internette gecirilen siire ve TV izleme siiresi degiskenleri dikkate alinarak incelendigi
herhangi bir caligmaya rastlanmamistir. Bu sebeple mevcut arastirmanin bulgularinin
karsilastirilmast yapilamamistir. Ancak duygusal zekd ve problemli internet kullanimi
arasinda zayifta olsa anlamli bir iliskinin oldugu belirlenmistir (Reisoglu vd., 2013).

Bu aragtirmada sosyal bilgiler 6gretmeni adaylarinin dogup biiyiidiikleri yerlesim yerine gore
ruhsal ve duygusal zeka diizeylerinin anlamli bir fark gostermedigi belirlenmistir. Bu
baglamda sosyal bilgiler 6gretmeni adaylarinin dogup biiytidiikleri yerlesim yerine gore
ruhsal ve duygusal zeka diizeylerinin birbirine denk oldugu sdylenebilir. Alanyazin
incelendiginde cesitli ¢alismalarda bireylerin dogup biiyiidiikleri yerlesim yerine gore ruhsal
(Aydin ve Karadeniz, 2017; Durmus vd., 2018) ve duygusal zeka (Kavcar, 2011) diizeylerinin
anlamli bir fark gostermedigi goriilmektedir. Dolayisiyla mevcut arastirmanin bulgulariyla
alanyazindaki ¢alismalarin bu yoniiyle birbiriyle ortiistiigii sOylenebilir.

Mevcut aragtirmanin bulgularindan hareketle su 6nerilerde bulunulabilir:

Bu arastirmada sosyal bilgiler 6gretmeni adaylar1 katilimci grup olarak belirlenmis ve bu
katilimcilarin ruhsal ve duygusal zeka diizeyleri ile akademik basarilar1 arasindaki iliskiyi
ortaya koyularak ruhsal ve duygusal zeka diizeyleri ¢esitli degiskenlere gore incelenmistir.
Alanyazin incelendiginde ogretmen adaylarinin ruhsal ve duygusal zekd diizeylerinin
incelendigi calismalarin sayisinin oldukg¢a smirlt oldugu tespit edilmistir. Bu sebeple gerek
sosyal bilgiler 6gretmeni adaylariyla gerekse farkli disiplinlerce benzer ¢aligmalar yapilabilir.

Bu arastirmada sosyal bilgiler 6gretmeni adaylarinin ruhsal ve duygusal zeka diizeyleri cesitli
degiskenlere gore incelenmistir. Nitekim daha onceden de ifade edildigi gibi gerek ruhsal
gerekse duygusal zekanin yiiksek diizeyde olmasi bireylerin giinliik yasamlarinda kendilerini
rahat ve huzurlu hissetmeleri, karsilastiklar1 problemlerle bas edebilmeleri, empati
yapabilmeleri, is, egitim ve saglik hayatlari, basar1 ve basarisizliklar1 gibi ¢ok genis bir alanda
yagsamlar1 iizerinde olumlu katki saglamaktadir. Bu sebeple sosyal bilgiler egitimi ve
Ogretiminin niteligini arttirmak i¢in sosyal bilgiler 6gretmeni adaylarinin yani sira sosyal
bilgiler 6gretmenleri ve akademisyenleriyle de benzer ¢alismalar yapilabilir. Zira alanyazin
incelendiginde s6z konusu katilimer gruplarina doniik ¢alismalarin oldukga yetersiz oldugu
goriilmektedir.

Bu arastirmada sosyal bilgiler 6gretmeni adaylarinin ruhsal ve duygusal zeka diizeyleri
“cinsiyet, yas, sinif diizeyi, sosyoekonomik durum, ebeveyn egitim diizeyi, internette gegirilen
stire, TV izleme siiresi ve yerlesim yeri” degiskenlerine gore incelenmistir. Bunlara ek olarak
farklh degiskenler dikkate alinarak benzer caligsmalar yiiriitiilebilir.

Bu arastirmada sosyal bilgiler 6gretmeni adaylarinin ruhsal ve duygusal zeka diizeyleri
tizerinde Ozellikle cinsiyetin belirleyici bir fark olusturdugu belirlenmistir. Bu durumunun
nedenleri farkli aragtirma yontemleriyle daha derinlemesine incelenebilir.
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Bu arastirmada sosyal bilgiler 6gretmeni adaylarinin ruhsal ve duygusal zeka diizeyleri ile
akademik basarilar1 arasinda pozitif yonlii anlamli bir iligskinin oldugu tespit edilmistir. Bu
sebeple basta sosyal bilgiler 6gretim programi olmak {izere farkli 6gretim programlarindaki
Ozel ve genel amaglarin gergeklestirilmede ruhsal ve duygusal zekd becerilerinden de
faydalanabilecegi onerilebilir.

Destek ve Tesekkiir

Yazar olarak, aragtirmanin gergeklestirilmesi silirecine yonelik herhangi bir destek ya da
tesekkiir beyanimiz bulunmamaktadir.

Catisma Beyam
Arastirmanin yazari olarak herhangi bir ¢ikar/catisma beyanimin olmadigini ifade ederim.
Yayin Etigi Beyan

Bu aragtirmanin planlanmasindan uygulanmasina, verilerin toplanmasindan verinin analizine
kadar olan tiim siiregte “Yiiksekogretim Kurumlari Bilimsel Arastirma ve Yaymn Etigi
Yonergesi” kapsaminda uyulmasi belirtilen tiim kurallara uyulmustur. Yonergenin ikinci
boliimii olan “Bilimsel Arastirma ve Yayin Etigine Aykir1 Eylemler” baslig1 altinda belirtilen
eylemlerden higbiri gergeklestirilmemistir. Calismanin yazim siirecinde bilimsel etik ve alint1
kurallarina uyulmus, toplanan veriler lizerinde herhangi bir tahrifat yapilmamis ve bu ¢alisma
herhangi bagka bir akademik yayin ortamina degerlendirme i¢in génderilmemistir.”
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EXTENDED ABSTRACT
Introduction

In the literature, it is seen that both mental and emotional intelligence have an impact on
individuals' lives in a wide range of areas such as feeling comfortable and peaceful in their
daily lives, coping with the problems they face, being able to empathize, work, education and
health lives, success and failures. For these reasons, it is very important to determine the
spiritual and emotional intelligence levels of individuals and to determine the factors that
affect these intelligence types. As a matter of fact, there are many studies in the literature
examining the emotional and spiritual intelligence characteristics of teacher candidates;
however, the relationship between the psychological and emotional intelligence levels of
social studies teacher candidates and their academic achievement was revealed; No study was
found in which mental and emotional intelligence levels were examined according to various
variables such as “gender, age, class level, socioeconomic status, education level of parents,
time spent on the Internet, time spent watching TV, and place of residence”. Therefore, it is
anticipated that the findings obtained from the research results will contribute to the literature
and shed light on new research to be done.

From this point of view, the aim of the present study is to reveal the relationship between the
psychological and emotional intelligence levels of social studies teacher candidates and their
academic achievements; The aim of this study is to examine the levels of mental and
emotional intelligence in terms of various variables (gender, age, class level, socioeconomic
status, parental education level, time spent on the Internet, TV viewing time and place of
residence). The main problem statement of the research is “Is there a relationship between the
psychological and emotional intelligence levels of social studies teacher candidates, and these
intelligence levels are significant according to gender, age, class level, socioeconomic status,
parental education level, time spent on the Internet, time spent watching TV, and place of
residence. does it differ in some way?

Method

To reveal the relationship between the psychological and emotional intelligence levels of
social studies teacher candidates and their academic achievements; General screening design
was used in the study to examine the levels of mental and emotional intelligence according to
various variables. The participants of the research are 169 social studies teacher candidates
studying at Kilis 7 Aralik University in the fall semester of the 2022-2023 academic year. 101
(59.8%) of the teacher candidates whose ages range from 18 to 33 are female and 68 (40.2%)
are male. In the research, "personal information form™ created by the researcher, "Scale of
Mental Intelligence Traits" developed by Karadeniz and Aydin (2016), and "Emotional
Intelligence Test" developed by Schutte et al and adapted into Turkish by Tatar et al. (2017)
were used as data collection tools. SPSS 21.00 statistical package program was used in the
analysis of the data. In the study, non-parametric tests were used because the data did not
show normal distribution.

Findings

As a result of the research, it was determined that the social studies teacher candidates had
good academic success and high levels of spiritual and emotional intelligence. In addition, in
the study, it was determined that there was a statistically significant relationship between the
academic achievement, spiritual and emotional intelligence levels of the participants.
Moreover, in the study, it was determined that there was a significant difference in the
psychological and emotional intelligence levels of the participants according to gender.
Again, there is a significant difference between the emotional intelligence levels of the
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participants according to the grade level; however, it was determined that there was no
significant difference in the level of spiritual intelligence according to the class change. In
addition, it was determined that there was no significant difference between the psychological
and emotional intelligence levels of the participants according to age, socioeconomic status,
parental education level, time spent on the Internet, time spent watching TV and the place of
residence where they were born and raised.

Conclusion and Discussion

In the study, a low-level significant relationship was found between the academic
achievement of the participants and their spiritual and emotional intelligence levels. The
relationship between the psychological and emotional intelligence levels of the participants
was found to be moderately significant. When the literature is examined, academic success
and spiritual intelligence (Aydin & Karadeniz, 2017; Turan et al., 2020) and academic success
and emotional intelligence (Baba, 2012; Ciarrochi et al., 2000; Cavusoglu, 2019; Dagli, 2006;
Isiksalan, 2020; Iyibas and Akin, 2021; Kavcar, 2011; Mammadov & Keser, 2016; Seyis et
al., 2013; Tasliyan et al., 2015; Uzel & Hangiil, 2011) have been found in many studies that
have a positive and significant relationship.

In the study, it was determined that the psychological and emotional intelligence levels of the
participants according to gender showed a significant difference in favor of women. In the
literature, it is seen that there are various studies in which a significant difference was found
in favor of girls in terms of emotional intelligence levels of teacher candidates according to
gender (Goget, 2006; Isiksalan, 2020; Koksal, 2003; Pamukoglu, 2004; Varisoglu, 2017;
Yesilyaprak, 2001). In the study, it was determined that the psychological and emotional
intelligence levels of the participants did not show a significant difference according to the
age variable. In the literature, there are studies that show a significant relationship between
emotional (Karabulut, 2012; Pamukoglu, 2004;) and spiritual (Aydintan, 2009; Yigit Seyfi &
Kose, 2016; Yurttas, 2018) intelligence and age, and it does not show any significant
difference between emotional intelligence and age. study is also available (Ersoz, 2011). In
the study, it was determined that the emotional intelligence levels of the participants showed a
significant difference according to the class level, but their spiritual intelligence levels did not.
In the literature, there are different studies in which mental (Aydin and Karadeniz, 2017;
Durmus et al., 2018; Turan et al., 2020) and emotional (Isiksalan, 2020) intelligence levels do
not show a significant difference according to the grade level change. In the study, it was
determined that the psychological and emotional intelligence levels of the participants did not
show a significant difference according to their socioeconomic status. A similar conclusion
was reached in the study conducted by Kavcar (2011) and Durmus et al. (2018). In the study,
it was determined that the psychological and emotional intelligence levels of the participants
did not show a significant difference according to the educational status of the parents. A
similar result was reached in the study by Cavusoglu (2019). Again, in various studies in the
literature, it has been determined that there is no significant difference between individuals'
mental (Durmus et al., 2018) and emotional (Kavcar, 2011; Isiksalan, 2020) intelligence
levels according to parental education level. In the study, it was determined that the levels of
spiritual and emotional intelligence of the participants did not show a significant difference
according to the place of birth and growth. When the literature is examined, it is seen that
there is no significant difference between the mental (Aydin & Karadeniz, 2017; Durmus et
al., 2018) and emotional intelligence (Kavcar, 2011) levels of the individuals according to the
place of birth and growth in various studies.
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OZET

Bu calismanin amaci 6zel egitim 6gretmenlerinin genel olarak bireysellestirilmis egitim
programlar1 (BEP) ve 2022 yilinda yayimlanan BEP kilavuzuna yonelik goriislerinin
incelenmesidir. Bu ¢aligma 2022-2023 egitim 6gretim yiliinda Aydin’m Didim ilgesinde
gorev yapan 6zel egitim dgretmenleri ile yiiriitiilmiistiir. Nitel aragtirmaya dayali bir durum
caligsmasi olarak yapilan arastirmaya alt1 6zel egitim 6gretmeni goniillii olarak katilmigtir.
Veriler yar1 yapilandirilmis gériisme formu araciligiyla toplanmistir. Goriismeler sonunda
elde edilen veriler betimsel analiz aracihigiyla ¢oziimlenmistir. Kilavuz 2022°de
yayimlandigindan calismanin  alanyazinda ilk oldugu sdylenebilir. Arastirmada
katilimeilarin 2022 yilinda yayimlanan BEP kilavuzunu inceleyip incelemedikleri tespit
edildikten sonra, kilavuz ile ilgili farkli goriislerine yer verilmistir. Bunun yaninda, BEP
hazirlama, uygulama ve degerlendirme asamalarinda karsilasilan sorunlar ile bunlarin
¢oziimiine yonelik Onerilere yanit aranmustir. Bulgular genel olarak BEP raporuyla ilgili
sorun yasanmadigini gosterse de, katilimecilarin yalnizca yarist BEP  kilavuzunu
inceleyebilmistir. Ogretmenlerin ¢ocugun diizeyini tanima, ailelerle iletisim, aile katilimi
gibi hususlarda siklikla problem yasamaktadir. Raporlarin zamanla bir formaliteye
doniisme riskinden bahsedilen ¢aligmada, kazanimlarin giincellenmesi, komisyonun daha
islevsel olmasit ve alternatif degerlendirmeye yonelme konularinda Onerilerde
bulunulmustur.
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Abstract

The aim of this study is to investigate the opinions of special education teachers about
individualized education programs (IEP) in general and the IEP guideline published in
2022. This study was conducted with special education teachers working in a district of
Aydin, Tirkiye in the 2022-2023 academic year. Six special education teachers voluntarily
participated in the study, which was conducted as a case study based on qualitative
research. Data were collected through a semi-structured interview form and analyzed
descriptively. Since the Guideline was published in 2022, this study may be the first in the
relevant literature. In the study, after determining whether the participants reviewed the IEP
guideline published in 2022, their different opinions about the guideline were included. In
addition, the problems encountered in IEP preparation, implementation and evaluation
stages and suggestions for their solutions were sought. Although the findings showed that
there were no problems with the IEP report in general, only half of the participants were
able to review the IEP guide. Teachers frequently had problems with issues such as
determining the level of the child, communication with families, and family involvement.
The risk of the reports transforming into a formality over time was mentioned in the study,
and suggestions were made for updating the attainments, making the commission more
functional, and considering alternative assessment.

! Sorumlu Yazar: Kursun, Duygu, Special Education Teacher, Didim/Aydin, duygu.gurbuzer@hotmail.com
? Giindogdu Kerim, Prof. Dr. Adnan Menderes University, kerim.gundogdu@adu.edu.tr
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GIRIS

Temel insan haklarindan biri olan egitim hakki, Insan Haklar1 Evrensel Beyannamesinde
(IHEB) “Herkes egitim hakkina sahiptir.” olarak ifade edilmektedir (IHEB, Madde 26). Bu
maddeye paralel olarak Anayasasinin 42. maddesinde “Kimse, egitim ve 6grenim hakkindan
yoksun birakilamaz. Ogrenim hakkinin kapsami kanunla tespit edilir ve diizenlenir” ifadesi
bulunmaktadir (T.C. Anayasasi, 2023). Bu maddelere bakildiginda “herkes” sézciigiiniin
arkasinda cinsiyet, yas, irk veya 6zel gereksinim vb. farklara bakilmaksizin tiim bireyleri
kapsayan kesinlik oldugu dikkat cekmektedir. Ozel gereksinimi olan kisilerin egitim haklarini
da kapsamakta olan bu maddelerin yaninda Birlesmis Milletler Engellilerin Haklarina iliskin
Sozlesmede (The Convention on the Rights of Persons with Disabilities, [CRPD], 2007,
Madde 24) egitim haklarina yer vermektedir (Yazicioglu, 2019).

Normal gelisime sahip olanlar gibi, 6zel gereksinimliler de egitsel gereksinimlerini en {ist
diizeyde karsilayabilecek hizmetlerden yararlanma hakkina sahiptir. Bu durum giriste
belirtildigi gibi milletleraras1 anlagmalar ve yasal diizenlemeler ile glivence altina alinmistir.
Bununla birlikte, 6zel gereksinimlilerin normal gelisim gosteren bireylerle kiyaslandiginda
daha yogun ve 6zel egitim programlarina tabi olduklari, ancak bu konuda esit haklardan her
zaman yararlanamadiklart aciktir. Egitimin bireysel 0Ozelliklere uygun bicimde
diizenlenmesinin 6nemli oldugu asirlar 6ncesinde kabul gérmiistiir ve bu kabulun bireylerin
egitiminde anlamli ve basarili bir sonuca yol agtig1 sdylenebilir. Ozel gereksinimli bireylerin
gereksinim ve Ozellikleri birbirlerinden farkli oldugundan, bunlara saglanacak hizmetlerde
bireysellesme ihtiyacin Otesinde bir zorunluluktur. Bireysel ihtiyaglara uygun sekilde
planlanana hizmetlerin merkezinde ise bireysellestirilmis egitim programlart (BEP)
bulunmaktadir (Aksoy ve Alan, 2019).

Ozel gereksinimlilerin egitimleri denildigi zaman ilk akla gelen kavramlardan biri ‘6zel
egitim’dir. Ozel gereksinimlilere sunulan egitim hizmetleri birey ne tiir egitim kurumlarinda
egitimine devam ederse etsin, 6zel egitim diizenlemeleri kapsaminda bulunmaktadir.
Alanyazinda 6zel egitime dair birgok tanim vardir. Bu tanimlardan birine gore 6zel egitim
“bireysel sekilde planlanan, ama¢ ve hedefe yonelik, 6zellesmis, yogun bir egitim siirecidir”
(Sahin ve Girler, 2018, s.595). Diger detayli bir tamima gore ise Ozel egitim “Ozel
gereksinimli bireylerin kisiye 6zgii gereksinimlerini karsilama amaciyla, 6zel materyaller,
ogretim teknikleri, arag ve gerecler ve/veya olanaklar gerektiren, 6zel olarak gelistirilmis olan
egitim” olarak tanimlanmistir (S6giit ve Deniz, 2018, 423-443).

Egitimde firsat esitligi prensibi demokrasiyle yonetilen toplumlarda temel sartlardan biri
olarak gozetilir. Bundan dolay1, engelli bireylere 6zel egitim hizmetinin verilmesi bu sartin
beklenen bir sonucudur. Ozel egitimin tarihsel gelisimi dikkate almdiginda, demokrasinin
gelisimi ile paralel bigimde birey 6zgiirliigii, esitligi ve bagimsizliginin giindeme tasindigy,
engellilerin 6grenme hakkinin teslim edildigi ve toplumda bu bireylerle birlikte diger bireysel
farkliliklara yonelik de egitim yapilabildigi gériilmistiir. Bu bakimdan diinya ¢apinda yapilan
ilk girisimlerden biri olarak ABD’de 1975’te ¢ikarilan Federal Yasa’da biitiin engelli
bireylerin zayif ve giiclii yonlerinin belirlenmesi ve bu o6zelliklere uygun BEP’lerin
hazirlanmasi uygun bulunmustur (Ilik, 2015). Bu kapsamda ‘PL 94-142° tiim engelli
bireylerin egitimini kapsayan bir kanundur. Bu kanunun 1980 yili Eyliil ayinda tam olarak
uygulanmaya baslamasiyla, uzun seneler siiren bir hayalin gergege doniismiis ve bir ideal
hakkin teslimi ger¢eklesmistir. Kiiglik bir azinlik da olsa bazi kesimler ‘PL 94-142° kanununu
gecici bir hareket olarak gormiiglerdir. ‘Biitiin Engelli Cocuklar I¢in Egitim Yasasi’ olan
kanun ABD’nin, egitim, politik, sosyal gii¢leriyle egilimlerinin birikimi sonucunda meydana
gelmistir. Bundan dolay1r 1960’11 yillarda énemli gelismeler arasinda sayilmakta olan insan
haklar1 hareketleriyle, 6zel gereksinimleri olmayanlar kadar 6zel gereksinimli bireylerin de
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hak ve ihtiyaglarina 6nem verilmistir. Bu kanunla beraber 6zel gereksinimleri olan kisilerin
orgilin egitim kurumlarina katilarak, kaynastirma egitimi aldiklarina sahit olunmustur (Aksoy
ve Alan, 2019). Bu kanun dogrultusunda toplumda yer alan 6zel gereksinimli bireyler
yararina olacak sekilde sinama, degerlendirme, tanilama ve yerlestirme siirecinin yapici bir
bicimde sorgulanmasi; ebeveyn organizasyonlarinin etkinliklerinin ve alinan kararlara
katilimlari; ilgili konuda egitim teknolojilerinde kaydedilen gelismeler yonelik farkindalik ile
0zel gereksinimli bireylerin haklarinin giivence altina alinmasi saglanmstir.

Tiirkiye’de ise Resmi Gazetenin 06.06.1997 tarihli 23011 nolu sayisinda yaymlanan ‘573
Sayili Ozel Egitim Hakkinda Kanun Hiikmiinde Kararname’nin (1997) 4. Madde ve (f) bendi,
“ozel egitim gerektiren bireyler icin Bireysellestirilmis Egitim Plani (BEP) gelistirilmesi ve
egitim programinin bireysellestirilerek uygulanmasi esastir” maddesiyle BEP yasal olarak
zorunlu hale getirilmistir (ORGM, 2012). BEP &zel egitim ihtiyaci olan bireylerin kendilerine
ozgii egitsel gereksinimlerini kargilamak iizere uygun egitim dgretim ortamlarindan ve destek
egitim hizmetlerinden en iist diizeyde yararlanmasini saglamak {izere aile, 6gretmen ve
uzmanlarin ig birligiyle hazirlanmis yazili dokiimandir. BEP iilkemizde ilk olarak 1997
yilinda kabul edilen 573 sayili Kanun Hiikmiinde Kararname ile yasal bir zorunluluk haline
gelmistir. Milli Egitim Bakanligi tarafindan 2022 yil1 Eyliil ayinda ‘Bireysellestirilmis Egitim
Programi: Tiim Ogretmenler I¢in Yol Haritasi’ ismiyle bir kilavuz yayimlanmistir. Bu
kilavuzda BEP’in kim tarafindan ve neden hazirlandigiyla ilgili detayli agiklamalara yer
verilmistir. Bu arastirmada konuyla ilgili 6gretmenlerin BEP hazirlama, uygulama ve
degerlendirme siireclerinde yasadiklar1 sorunlarin saptanmasi ve saptanan sorunlara yonelik
¢Oziim Onerilerinin neler oldugunun tespiti amaglanmaktadir.

Alanyazinda BEP’lerle iliskili olarak birgok farkli tanim bulunmaktadir. Yapilan bu
tamimlarda BEP’lerle ilgili hem farkli hem de benzer bilesen vurgulanmaktadir. Goodman ve
Bond (1993), BEP’in bir 6zel gereksinimli bireyin essiz gereksinimlerini karsilamaya yonelik
oldugunu belirtmistir. Siegel (2007, 259-263) ise BEP’i “¢ocuklarin biitiin egitim programinin
bir betimlemesi” olarak tamimlamaktadir. Ozel Egitim Hizmetleri Yonetmeliginde (2018,
Madde 4, 1) ise BEP egitim gereksinimleri ve performanslar dogrultusunda amaglanan
hedeflere varmaya yonelik olusturulan ve bu gereksinime sahip bireylere verilmesi gerekli
destek egitim hizmetlerini de igeren 6zel egitim programi olarak goriilmektedir. Sar1 ve lik
(2014, 77-98) BEP’i daha isevuruk agidan gorerek “bireyin mevcut performansini, nasil bir
egitim verilmesi gerektigini, bu egitim i¢in gerekli olan siireyi, programin faydali olup
olmamasiin degerlendirilmesini igeren ve c¢ocugun belirlenen amaclar1  6grenip
ogrenmediginin nasil degerlendirilebilecegini kapsayan bir program” olarak tanimlamaktadir.
Bu tanimlarda kavrama farkli agilardan bakilsa da, BEP’in 6zel gereksinimli bireylerin egitim
gereksinimlerine yonelik planlama, uygulama ve performans izlemeye olanak saglayan yol
haritas1 oldugu genel kabul gormektedir.

Ozel gereksinimli 6grencilerin egitimleri, dgretmenler agisindan ¢ok fazla egitim, sabir ve
sefkat gerektirmektedir. Tamamen kapsayici siniflarda, normal gelisim gdsteren 68rencilerden
ileri derecede engelli 6grencilere kadar degisen egitim ve gelisim yelpazesinden &grenciler
bulunmaktadir. Bu nedenle, 6gretmenin tiim Ogrencileri dengeli bir sekilde desteklemesi
zorlasmaktadir. Ogretmenler 6zel gereksinimlilerin bulundugu siniflarda cesitli zorluklarla
karsilasmaktadirlar. Ozellikle ilk yillarmin zorlu ge¢gmesine neden olacak sekilde ozel ihtiyag
siiflarinda yeterli deneyim ve beceriye sahip olmamalari; uyarlanabilir donanim ve iletisim
araclarinin  eksikligi; Ogretmen yardimcilarinin olmamasi; tim Ogrencileri kapsayici
etkinlikler olusturamama; daha ciddi engeli olan 6grencileri dahil edememe; hastaliklar, diyet
ve diger Ozel ihtiyaglarla ugrasma; Ogrencilere duyussal o6zellikleri 0gretmede yasanan
zorluklar; &grencilerin ebeveynleri ile iletisimde yasananlar ve bireysellestirilmis ders
planlarindan kaynaklanan bir¢ok farkli durum 6ne ¢ikmaktadir (Sivrikaya ve Yikmis, 2016).
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Bilindigi gibi, 6zel egitim ihtiyact olan Ogrencilerin bireysel farkliliklar1 ve ihtiyaclar
dogrultusunda 6grenciye 6zgii ¢izilen bir yol haritasi olarak tanimlanan BEP’lerin merkezinde
ogrencinin kendisi vardir. Bu nedenle BEP hazirlamanin ve uygulamanin egitim-6gretim
siirecinin niteligini artirdig1 alanyazinda yaygin bir sekilde kabul edilmistir. Ornegin, BEP’ler
ile 6grencinin 6grenme ihtiyaglarina uygun olarak egitim planlamasi yapilirken, ayn1 zamanda
ogretmenlere ve ailelere egitim siirecinde sirasiyla neyin, nasil ve ne siireyle yapilacagina
iligkin bir yol haritas1 da sunulur. Ayrica, etkili bir sekilde BEP gelistirilir ve uygulanir ise
kaynastirma/biitiinlestirme yoluyla egitim uygulamalarinda niteligin artirilmasina 6nemli
katkida bulunulabilir (ORGM, 2022).

BEP ¢ocuklarin mevcut performanslarini uzun veya kisa vadedeki hedefleri, ¢gocuklarin uzun
vadedeki hedeflerine dogru ilerlemelerini belgelemede kullanilmaktadir. Pek ¢ok 6zel egitim
ogretmeni bireysel olanaklar sunmanin 6zel egitimi ‘6zel’ kilan unsurlardan biri oldugunu ve
BEP’lerin igerigini ayarlayabilme konusunda bir anahtar oldugunu ifade etmektedir. Egitimde
bireysel farklari dikkate almanin benimsenmesi sinif ortaminda yer alan 6zel gereksinimli
cocuklara uygun BEP’lerin olusturulup okul programina uyarlanmasi, ders kapsamlarinin tiim
0zel gereksinimli 6grencilerin ihtiyaglarmi karsilayabilecek sekilde genisletilmesi ile
gerceklesebilir. Bunlarin yaninda 6zel gereksinimi olan bireylerin kaynastirma egitimlerine
yerlestirilmesi yoniindeki gayret, sinif Ogretmenlerine yeni rollerin ve sorumluluklarin
yiiklenmesi anlamina gelmektedir.

Tiirkiye’de 6grenim goren 0Ozel c¢ocuklar egitim hayatlar1 boyunca cok fazla sorunla
yiizlesmektedir. Yetersiz siif sayilari, uygunsuz fiziki kosullar, ¢ocuklarin aldiklar1 rapor
diizeyinin akademik ve fiziki hazirbulunusluklar ile uyusmamasi gibi pek ¢ok sorunla sik¢a
karsilasilmaktadir (Kuyumcu, 2011). Bu sorunlarla en ¢ok karsi karsiya kalan paydaslar ise
alanda calisan &gretmenlerdir. Ogretmenlerin teoride ve uygulamada BEP’lere yonelik
yasadiklari siireglerin ve yeni yayimlanan kilavuza yonelik goriislerinin biitiinciil olarak ele
alimmas1 onem arz etmektedir. BEP’lerle ilgili teori ve uygulamada yasanan farkliliklarin
sahada bizzat g¢alisan Ogretmenlerin goriislerine dayali olarak tespiti ve bu sorunlarin
¢coziimiine yonelik goriisler 6zel egitim ve egitim programlari niteliginin gelistirilmesine katki
saglayabilir.

Bu ¢alismanin genel amaci, 6zel egitim 6gretmenlerinin BEP’ler ve 2022 yilinda yayimlanan
BEP kilavuzuna yonelik goriiglerinin incelenmesidir. Calisma kapsaminda asagidaki sorulara
yanit aranmistir:

1. BEP Kilavuzuna ve BEP’lere iliskin 6gretmenlerin genel olarak goriisleri nelerdir?

2. BEP gelistirme, uygulama ve degerlendirme ¢aligmalarina yonelik 6gretmenlerin gortisleri
nelerdir?

3. BEP gelistirme siirecinde yasanan sorunlar ve ¢oziim yollarina iligkin 6gretmen goriisleri
nelerdir?

4. BEP’lerin degerlendirilmesi siirecine iliskin 6gretmen goriisleri nelerdir?

YONTEM

Calismada nitel arastirma yaklasimina basvurulmustur. Var olan giincel bir olguyu veya
durumu kendi dogal ortam igerisinde ¢alismay1 benimseyen durum ¢alismasi yontemine gore
desenlenen bu calismada incelenen durum BEP’ler ve BEP kilavuzudur. BEP Kilavuzu ve
BEP’ler biitiinciil bir bakis acistyla ve farkli kurumlardan katilimeilar agisindan
incelendiginden durum calismasi tiirlerinden ‘biitiinciil ¢oklu durum deseni’ kullanilarak
aragtirma yiiriitiilmustiir (Yildirim & Simsek, 2013).
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Cahsma Grubu

Bu caligmanin katilimcilari, ilk arastirmacinin da gorev yaptigt Aydin ili Didim ilgesinden
uygunluk Srneklemi aracilifiyla ¢alismaya dahil edilen farkl 6zel egitim kurumlarda kadrolu
alti 6zel egitim dgretmenidir. Ogretmenler sirayla kodlanarak (6rn. O1, 02, 03... 06)
cinsiyet, kidem ve 6gretilen siif diizeyi bilgileri Tablo 1°de verilmistir.

Tablo 1
Katilimcilar Hakkinda Tamimlayici Bilgiler

Ogretmen Cinsiyeti Kidem Siif Diizeyi

01 E 34 yil Orta zihinsel

02 E 28 yil Hafif zihinsel

03 E 12 yil Orta-agir otizmli
04 E 36 yil Orta zihinsel

05 K 3yl Hafif otizm ilkokul
06 K 4 yil Orta-agir otizmli

Veri Toplama Aracglar

Bu arastirmada yar1 yapilandirilmis goriisme formu araciligiyla veriler toplanmistir (Patton,
1987; Yildirim ve Simsek, 2013). Arastirma sorularina cevap bulabilmek adina arastirmacilar
tarafindan bir goriisme formu gelistirilmis ve ilk yazarin da gérev yaptigi kurumdan bir
goniillii 6gretmen {izerinde pilot olarak denenerek forma son hali verilmistir. Pilot deneme ve
uzman goriisleri sonrasinda gorlismeleree katilan Ogretmenlere 11 sorudan olusan form
uygulanmustir. Goriisme siireleri katilimcilara gore 9-15 dk arasinda degismistir.

Verilerin Analizi

Yar1 yapilandirilmis goriismelerle toplanan veriler betimsel analiz teknigiyle ¢ozliimlenmistir.
Betimsel analizde, gozlemlenmis ya da goriisiilmiis olan bireylerin fikirleri diizenlenir,
betimlenir ve dikkat ¢ekici bir sekilde aktarma gayesiyle cogunlukla dogrudan alintilara yer
verilir (Creswell, 2016; Yildirim ve Simsek, 2013). Yapilan goriisme sonunda elde edilen
veriler diizenlenmis ve ifadeler MS Word ortaminda dokiiman haline getirilmistir. Bulgular
hem arastirma sorularimin dogrultusunda olusturulan temalara gore, hem de arastirmacinin
informal gbzlemleri ile ve goriisme siirecinde ortaya ¢ikan sonda sorular dikkate alinarak
diizenlenip sunulmustur. Betimsel analiz c¢ercevesinde bulgular elde edilmeden Once
belirlenen temalara gore veriler 6zetlenmis ve yorumlanmustir.

BULGULAR

BEP Kilavuzuna iliskin Genel Goriisler

Arastirmaya katilan 6gretmenlere 2022°de yayimlanan BEP kilavuzuyla ilgili goriislerini
paylagsmalar1 ve kilavuzu inceleyip incelemediklerini belirtmeleri i¢in sorular yoneltilmistir.
Elde edilen yamitlar cercevesinde olusan ‘BEP Kilavuzuna iliskin Goriisler’ temas1 altinda bu
goriigler sunulmustur.

Katilimcilarin yarist 2022°de yayimlanan BEP kilavuzunu incelediklerini ifade ederken, diger
yarist heniiz incelemediklerini belirtmistir. Bu verilere gore, katilimcilarin tamaminin yeni
kilavuz konusunda bilgi sahibi olmadiklar1 goriilmektedir. Ogretmenlerden BEP kilavuzunu

~36 ~



Bireysellestirilmig Egitim Program

Individualized Education Plan Kursun & Giindogdu (2023)

inceleyen dgretmenlerden biri (06) “kilavuz plan hazirlamamda cok yardimer oldu. Olumlu
yonii olarak ilk kez hazirlayanlar igin giizel, giivenilir bir kaynak ve anlagilir. Olumsuz yonii
olarak amaclarin sayilart arttirilabilirdi ve bazi kazanimlar ¢ok fazla uzun kelimelerle ifade
edilmis” seklinde goriis bildirmistir. O3 kodlu katilime1 ise kilavuzu yiizeysel olarak inceleme
firsatt buldugunu belirtmistir. Bu katilimcinin yeni yayimlanan BEP kilavuzuna iliskin
gorisleri yer almaktadir.

“Yiizeysel baktim ama yazim format degisikliginden baska bir sey yok. Bicimsel degisiklik var.
Notriim. Bu kilavuzdan énce BEP lerin devamliligi konusunda ¢alisma yapilmasi gerektigini
diigtintiyorum. Geg¢misten gelen bir havuz olusturulup 1. Swuuftan itibaren ilerlemeyi
gozlemleme sanst olur. Cikti degil e-okulda ¢evrim ici BEP béliimii olmasini saglardim.”

Katilimeilarin BEP kilavuzuyla ilgili genel goriisleri dikkate alindiginda, katilimcilarin
yarisina yakimmn BEP kilavuzunu inceledigi sdylenebilir. Inceleyen katilimcilarin biri
kilavuzun BEP hazirlamada yardimci oldugunu belirtirken, digeri ise kilavuzda sadece
‘bicimsel degisiklikler’in oldugunu ifade etmistir. Sonu¢ olarak, katilimcilarin BEP
kilavuzuyla ilgili genel goriislerinde ¢eligkiler yer aldigi goriilmiistiir ve kilavuza yonelik daha
derin bir incelemenin gerekliligi 6zellikle vurgulanmaktadir.

BEP’lere iliskin Genel Goriisler

Arastirmaya katilan 6gretmenlerin BEP’lere iliskin genel algilar1 incelenmistir. Bu tema
altinda ayn1 zamanda BEP’lerin 6gretmenlerce olumlu veya olumsuz yonleri ile BEP’lerin
format agisindan nasil goriildiigii ve nasil daha iyilestirilebilecegiyle ilgili olarak da veri elde
edilmisgtir.

Ogretmenler BEP raporu ile ilgili genel olarak sikinti yasamadiklarini belirtmislerdir.
Katilimcilardan ikisi BEP’in ezbere veya tekdiize anlayigla yapiliyor olmasindan ‘olumsuz
ozellik’ olarak bahsederken, bir digeri BEP hazirlamanin ¢ok zaman alabildiginden
bahsetmistir. Bu hususlara yonelik olarak bazi1 dikkat ¢ekici ifadelere asagida verilmistir:

“Formaliteden yapiyoruz. Dersin saatine gore kazammlari arttiriyoruz. 5 saatlik Tiirkce
dersinde daha ¢ok kazamm alirken 2 saatlik Beden egitimi dersinde daha az kazanmim aldik.
Cocugun diizeyine gore kazammlar: kendimiz yazdik. Gegen sene ilk kez bunu yaptik. Rehber
ogretmenin hi¢ yardimi olmadi. Céziim olarak internetten hazir sablonlardan yararlandik.
Idare yapilacak dedi rehber ogretmen yapilmayacak dedi arada biz kaldik ve ¢ok zorlandik.”
(05)

“BEPler ezbere yapilan, dogrulugu olmayan, komisyonu asla toplanmadan hazirlanan
belgeler... Prosediir olarak yapiliyor, bunlar olumsuz yonleri... Gergekten hakki ile yapilsa
cocuklar icin ve égretmenler icin faydali olur. Buda olumlu yénii.” (O3)

Genel goriisler temasi altinda elde edilen bulgulara genel olarak bakildiginda, BEP raporlari
hakkinda genel anlamda sikint1 yasanmadig1 sdylenebilir. Bununla birlikte, baz1 6gretmenlerin
BEP’lerin prosediirel bir anlayisla ele alinmasini elestirdikleri ve ciddiyetle yapildiginda ise
epeyce zaman aldigini diistindiikleri dikkat cekmektedir. Baz1 6gretmenler, BEP raporlarinin
zamanla formaliteye doniisebilecegi endisesi tasidiklarini ve olmasi gerektigi sekilde
hazirlanmamast durumunda c¢ocuklar ve Ogretmenler i¢in yararli olmayabilecegini
belirtmektedirler. Ogretmenler BEP hazirlama siirecinde rehber dgretmenlerin yardiminin
yetersiz kalabilecegini ve belki de hazir sablonlardan yararlanmanin bir ¢6ziim olarak
diisiintilebilecegini ifade etmistir.
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BEP Gelistirme, Uygulama ve Degerlendirme Calismalarina Yonelik Goriisler

Bu baglik altinda BEP gelistirme ve uygulama siirecinde yapilan ¢alismalar ile bu siirecte
siklikla karsilasilan zorluklar ve ¢6zliim yollarina iliskin 6gretmen goriislerine yer verilmistir.
Katilimcilardan elde edilen bulgular ‘BEP Gelistirme, Uygulama ve Degerlendirme
Calismalaria Yonelik Goriisler’ temast altinda sunulmustur.

Arastirmaya katilan alt1 6gretmenden biri ‘tarih se¢imi’, iKisi ‘cocuk diizeyini tanima’, biri ise
‘aile katilim1’ konularinin tizerinde durmustur. Elde edilen veriler incelendiginde en siklikla
cocuk diizeyini tanima konusunda 6gretmenlerin zorlandigi anlasilirken, sonrasinda ailelerle
iletisim, aile katilimi gibi hususlarda yasananlar gibi sorunlarin siralandigi goriilmektedir.
BEP gelistirmeye iliskin yasanan bu durumlar dile getiren ti¢ farkli 6gretmenin dikkati ¢eken
bazi ifadeleri asagida verilmistir.

“BEP yaparken ¢ocugu tammiyorsak bir hafta gézlem yaparak diizeyi yukari ¢ikarmak igin ne
yapabilirizi diisiiniiyoruz. Ailenin mantikli isteklerini dikkate aliyoruz. Diizeyine uygun ve
mantikli olan istekleri dikkate alyyoruz.” (O1)

“BEP hazirlama siirecine oOgrencinin ailesi ile goriisme ve performans degerlendirmesi
yaparak basladim. Aileye her zaman ulasamama problemi ve ailelerin _ilgisizligi, ailelerin
yeterli egitime sahip olmayislart gibi problemlerle karsilasabiliyorum.” (O4)

“Tarih se¢imi yaparken zorlaniyorum. Esnek zaman araligi verilmesi gerektigini
diistiniiyorum.” (06)

Bu ifadelerden de goriilmektedir ki, 6gretmenler dgrenci diizeylerini daha iyi anlamak i¢in
gozlem yaparken, ayn1 zamanda ailelerin goriislerini dikkate almakta ve diizeylerine uygun
istekleri de degerlendirmektedirler. Bununla birlikte, ailelere ulasmakta zorluklar
yasanabilmekte ve ailelerin egitim diizeylerinin diistikliigli bu konuda bir engel
olusturabilmektedir. Tarih se¢imi konusunda ise dgretmenlerin daha esnek zaman araliklari
talep ettikleri goriilmiistiir.

BEP Gelistirme Siirecinde Yasanan Sorunlar ve Coziim Yollarmna iliskin Oneriler

BEP’in gelistirilmesi siirecinde 6gretmenlerin yasadigi sorunlar ile bunlara yonelik ¢6ziim
yollarinin neler olabilecegi incelenmistir. Katilimcilardan ikisi ‘ailelere ulagsma’, biri ‘gegmis
verilere erigim’, biri ‘cocugu tanima hususunda yaganan sorunlar’a, kalan iki 6gretmen de bu
stirecte herhangi bir ‘sorun yasanmadigina dikkati ¢ekmislerdir. Bu hususlara iligkin dile
getirilen bazi 6rnek ifadeler asagida verilmistir:

“Cocugun gecmis verilerine ulasamamak. Ailelerin dogru bilgi vermemesi. Yanlis yerlestirme
karari verilmesi.” (O3)

“BEP hazirlarken ¢ocugu tamiyamadigimiz icin gozii kapali BEP hazirliyorsunuz. Ilerleyen
siiregte ¢ocugu taniyinca neleri yapip {?eleri yapamadigint gériiyoruz. BEP’lerin ¢ocugu
tamdiktan sonra hazirlanmasi gerekir.” (O1)

“BEP gelistirme ekibi toplantisinda zorluklar yasanmakta. Veliye ulasmak zor olmakta. Bu
durumlar ogretmene birakilabilir.” (04)

Bu ifadeler dikkatle incelendiginde katilimcilarin BEP gelistirme siirecinde ailelerle
iletisimde, ¢ocugun tiim gelisim O&zelliklerinin taninabilmesi konusunda BEP hazirlanan
¢ocuga ait tiim verileri elde etme konusunda zorluk yasadiklar1 s6ylenebilir. Tiim bu hususlar
BEP hazirlarken sonraki asamalarda uyusmazlik yasanmasina neden olabilecegini
gostermektedir. Ogretmenler bu sorunlarin ¢oziimii i¢in BEP hazirlama ekibinin daha iyi
organize olmasi, ailelere ulasmak i¢in daha etkili yontemler gelistirilmesi ve BEP hazirlama
stirecinin ¢ocugun daha iyi tanindig1 bir asamada gerceklestirilmesi gerektigini belirtmektedir.
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BEP Uygulama Siirecinde Yasanan Sorunlar ve Coziim Yollarina iliskin Oneriler

BEP’lerin uygulanmasinda yasanan sorunlar ve bunlara yonelik ¢oziim yollarina iliskin
bulgulardan elde edilen bu tema altinda, Ggrencilere 6zel olarak belirlenmis ‘amaglarin
artirtlmas1’, ‘BEP komisyonunun daha islevsel hale getirilmesi’ ve ‘egitim deseni
olusturulmasi’ gibi kodlara ulasilmistir. Bu hususlara yonelik ii¢ 6gretmenin dile getirdigi
dikkat c¢ekici ifadeler agagida verilmistir:

“Amaclar artirilarak 6grenciye gore kazanimlarin artmasi saglanabilir.” 06

“Uzun dénemli ve kisa donemli amaclarda ¢cocugun 4 alt amacindan 4. yii alip 1.yi alamadig
durumlarda ne yapilmasi gerektigini bilmiyoruz ve bu sorun yaratiyor. BEP komisyonunun
islevsel hale gelmesi ¢oziim olabilir.” O5

“Hazirlarken yaganan sorun ¢oziiliirse egitim deseni olusturulup uygulamada yasanacak
sorunlar ortadan kaldiriliyor.” O1

Ogretmenler kisa ve uzun dénemli amaglara odaklanarak kazamimlarin artirilmasinin énemli
oldugunu ve BEP komisyonunun sorunlari ¢dzmek i¢in daha etkili bir sekilde ¢alismasi
gerektigini bildirmektedir. Ayrica, egitim deseni olusturmanin uygulama sirasinda yasanacak
sorunlar1 ortadan kaldirabilecegi konusunda diisiince birligi vardir.

BEP Degerlendirme Siirecinde Yasanan Sorunlar ve Céziim Yollarina iliskin Oneriler

BEP’lerin degerlendirilmesi siirecinde yasanan sorunlar ve bunlara yonelik ¢oziim yollarina
yonelik 6gretmen goriislerinden elde edilen cevaplar incelendiginde, ‘6grenciden doniit alma’,
‘zaman yonetimi/zamaninda degerlendirme’, ‘uygulamadaki aksakliklarin degerlendirmeye
yansimas1’ gibi konularda sorun yasandigi gézlenmistir. Katilimcilardan biri ise BEP’e bagli
ilerlenemedigini belirtmistir. Asagida bu durumlara iliskin bazi1 6gretmenlerden elde edilen
ornek gortslere yer verilmistir.

“Degerlendirmeler ¢ok zaman almakta... Degerlendirmelerde yonergeler degistikce sonugta
degisebilmektedir. Sadece kagit iizerinde degerlendirme hatalara neden olmaktadur.
Ogretmenin genel degerlendirmesi bazen daha objektif olabilmektedir.” O4

“Uygulamalarda yasanan aksakliklar sebebiyle degerlendirme saghkl degil. Hazirlik ve
uygulamada yasanan sorunlar ¢éziilmeden degerlendirmeden soz etmek miimkiin degil. ” O3

“Cocugun diizeyine gore degerlendirme farkli oluyor. Agwr égrencide doniit almak ¢ok zor.
Beceri kazandirirken doniit almak daha basit fakat akademik olarak ¢ok zor. Oz bakimda ¢ok
daha zor oluyor.” O1

Goriismelerin  sonunda katilimcilarla yapilan son degerlendirmede ‘kaynastirma, engel
diizeyleri ve Ogretmen yetersizligi, yaratici ve gelisimsel BEP hazirlama’ gibi konularda
ogretmenlerin olduk¢a manidar goriislere sahip olduklari gézlenmistir. Bu konularla ilgili
dikkat gekici ¢esitli ifadeler asagida verilmistir:

“Tiim engelli ¢ocuklarin (orta ve agwr diizey) ozel egitim uygulama okullarinda okumasi
gerekir. Tiim brang 6gretmenleri derse girip ¢ocuklarin daha iyi ilerlemesi saglaniyor. RAM
raporlart ile ¢ocuk diizeyleri uyusmuyor. Egitim programlart uygulanabilir degil. Bunlarla
ilgili diizenlemeler yapilmasin istiyorum.” Ol

“Orta-agir otizm smiflarinda meslek alan ogretmenleri bulunmuyor. Bu yiizden beceri ve spor
egitimleri, sanat etkinlikleri eksik kaliyor. Bu eksiklik egitimin temelini yikiyor.” O3

“Basmakalip BEP anlayisindan  uzaklasilmali, ~ ogrenciye  faydasi  dokunacak BEP
hazirlanmalidir. Ogretmen gerektiginde BEP disina ¢ikabilmelidir. Ogrencilerdeki anlik
degisime gore anlik kararlart ogretmen verebilmelidir.” O4
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Bu oOrnek ifadeler de dikkate alindiginda, 6gretmenlerin BEP degerlendirme siirecinde
yasadiklar1 sorunlar ve onerilerin olduk¢a yogun oldugu sdylenebilir. Ogretmenlerin
sorunlarin agilmasi noktasinda BEP kazanimlarinin giincellenmesi, BEP komisyonunun daha
islevsel hale getirilmesi, O6grenci diizeyine uygun alternatif degerlendirmeler yapilmasi,
ogrencilerdeki anlik degisimleri dikkate alan esnek karar alma siireglerine sahip olunmasi ve
Ozel egitim okullarinda etraflica bir diizenleme yapilmasi gibi Onerilerinin oldugu
goriilmektedir.

SONUC VE TARTISMA

Bu c¢alisma 6zel egitim 6gretmenlerinin BEP’ler ve 2022 yilinda yayimlanan BEP kilavuzuna
yonelik gorislerini incelemek amaciyla yapilmistir. Calismaya goniillii olarak katilan 6zel
egitim Ogretmenleriyle yapilan goriismelerde 6gretmenlerin BEP kilavuzuna asinaliklar1 ve
kilavuz ile ilgili genel gorisleri, kilavuzda yer alan icerik ve unsurlar, BEP hazirlama,
uygulama ve degerlendirme asamalarinda karsilasilan sorunlar ve ¢6ziim Onerileri gibi gesitli
konular genel olarak ele alinmistir. Bu noktada katilimcilarin yalnizca yarisinin BEP
kilavuzunu inceledikleri dikkati ¢cekmistir. Diger yandan 6zel egitim 0gretmenlerinin, en fazla
‘cocuk diizeyini tanima’ konusunda zorlandigi anlasilirken, bunun ardindan ‘ailelerle
iletisim’, “aile katilim1” gibi hususlarda siklikla problem yasadiklari1 anlasilmistir. Katilimcilar
genel olarak BEP raporu ile ilgili sikinti yagamadiklarmi belirtmislerdir. Olumsuz 6zellik
olarak katilimcilardan ikisi ezbere yapiliyor olabileceginden, biri de c¢ok zaman
alabileceginden bahsetmistir.

BEP konusunda yapilan arastirmalar, dgretmenlerin BEP hazirlama yeterlikleri, uygulama
stireclerinde karsilagtiklar1 giigliikkler ve 6grencilerin BEP'lerle ilgili algilarini anlamay1
amaglamaktadir. Konuyla ilgili olarak farkli egitim diizey ve kademelerinde ¢ok sayida
aragtirmaya rastlanmaktadir. Kesici (2019) tarafindan yapilan bir arastirmada, zihinsel
yetersizlige sahip Ogrencilerin tarih derslerine iliskin algilar1 ve 6gretmenlerin bu siirecte
karsilastiklar1 sorunlar belirlenmistir. Mutlu ve Korkmaz (2020) ise 6zel gereksinimli
ogrencilerin beden egitimi derslerinde BEP kullaniminin  Onerildigi  bir arastirma
gerceklestirmislerdir. Ogrencilerin hedeflerine ulasip ulagsmadiklarim1 6lgmek ve BEP'i
degerlendirmek icin Ogretmenlerin Ogrencilerin performans diizeylerini karsilagtirmalar
gerektigi belirtilmistir. Ozan ve Sarica (2021) ise ¢esitli ilkokullarda BEP siirecinde
karsilagilan giigliikleri ve ¢6ziim Onerilerini belirlemek i¢in odak grup goriismeleri yaptiklar
bir ¢alismada, 6gretmenlerin mesleki gelisim ve paydaslarla etkili iletisim ve is birligine 6nem
vermesi gerektigini ortaya koymustur. Sar1 ve Giirbiiz (2021) ise Ozel egitim meslek
okullarinda zihinsel engelli/otizmli G&grencilere uygulanan &g8retim  programlarinin
uygulanmasi sirasinda Ogretmenlerin  karsilastiklar1  zorluklar1 ve ¢6ziim Onerilerini
incelemistir. Ogretmenlerin programlarin yetersizligi ve BEP'lerin &grencilerin gelisimine
yonelik olarak diizenlenmesi gerektigi konusunda ortak bir gorlise sahip olduklari
belirlenmigtir. Koca ve Kiling (2022) ise ilkdgretim Ogretmenlerinin BEP hazirlama
yeterliklerini inceledikleri arastirmalarinda halihazirdaki arastirma sonuglarina yakin sonuglar
elde etmiglerdir. Tim bu g¢alismalarin genel ortak bulgulart ile bu ¢aligmanin bulgular
benzerlik sergilemektedir.

Alanyazinda, konuyla ilgili ¢alismalarin ortak temasi, Ozel egitim alaninda c¢alisan
ogretmenlerin karsilagtiklar1 gilicliikler ve bu giicliiklerin nasil asilabilecegine yonelik ¢6ziim
Onerileri gelistirmektir. Durmaz, Kizilaslan ve Yazcioglu'nun (2022) arastirmalarinda,
ogretmenlerin 6zel egitime gereksinim duyan Ogrencilere yonelik egitim plani olusturmada
yetersiz kaldiklar1 ve bu nedenle de meslege basladiklarinda 6zel gereksinimli dgrencileri
tespit edebilecek etkili bir egitim stratejisi, planlama ve igerik gelistirebilecek donanima sahip
olmadig1 sonucuna ulasilmistir. Bu durumun ¢6ziimii olarak ise, 6gretmen adaylarinin en az
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sekiz hafta bilim ve sanat merkezlerinde staj yapmalart 6nerilmistir. Yazicioglu’nun (2019)
arastirmasinda ise farkli Ogretmen gruplarinin BEP gelistirme, uygulama, izleme ve
degerlendirme siireglerinde karsilastiklar1 giicliikler incelenmistir. Ogretmenlerin mesleki
gelisim ve yasam boyu 6grenme olanaklarinin yetersiz oldugundan; siirecte yer alan aileler,
egitimciler ve diger uzmanlarla etkili iletisim ve is birligi kuramamalarindan ve destek
hizmetlerinin yetersiz olmasindan bahsetmektedir. Sar1 ve Giirbiiz’tin (2018) ¢alismasinda ise,
ozel egitim meslek okullarinda 6grenim goren hafif diizey zihinsel engelli/otizmli 6grencilere
uygulanan Ogretim programlarinin yetersiz bulundugu ve programlardaki kazanimlarin
ogrencileri giinliik hayata hazirlayamadigi belirlenmistir.

Idin (2016) kaynastirma egitimlerine yonelik gerceklestirilen doktora ve lisansiistii ¢alismalari
inceledigi arastirmasinda BEP hazirlama noktasinda 6zel egitim 6gretmenlerinin,
calismamizda belirtilen hususlara paralel sorunlar yasadiklarini belirlemistir. Sahin ve
Giirler’in (2018) simif 6gretmenleri ve destek egitim odalarinda gorev alan egitimcilerin BEP
hazirlamalarina iliskin yaptiklari arastirmada, egitimcilerin destek egitim odalar1 i¢in hizmet
ici egitime tabi tutulduklarmi ve destek egitim odalarinda gorev alan egitimcilerin sinif
ogretmenlerine goére BEP hazirlama konusunda kendilerini daha yetkin gordiiklerini tespit
edilmistir. Tike-Bafra ve Kargin’in (2009) c¢alismasinda da hizmet i¢i egitim alan
egitimcilerin BEP hazirlamada daha az zorlukla karsilastiklari sonucuna ulagilmistir. Ek
olarak, diger arastirmalar incelendiginde bu ¢alismamizda BEP hazirlama hususunda
genellikle ailelere ulasma, ¢ocugu tanima ve geg¢mis verilere ulagsma gibi elde edilenlere
benzer sonuglarin yer aldig1 goriilmektedir.

Calismada elde edilen bulgular genel olarak degerlendirildiginde, goriiniiste programdaki
kazanimlarin 6grencilere uygun oldugunu ancak bu kazanimlara 6grencilerin bir¢ogunun
ulasamadigini ifade etmislerdir. Ogretmenlerin bircogu, dgrenciyi hayata hazirlayacak sekilde
diizenlenmeler yapilmasi gerektigini ve bununla birlikte Sosyal Hayat dersi ic¢in de
kazanimlarin gelistirilmesi gerektigini diisiinmiistiir. Uygulamay1 olumsuz yonde etkileyen
gliclikler arasinda  Ogrencilerin  diizeylerinin ~ olduk¢a  farkli  olmasi,  6grenci
hazirbulunusluklarinin yetersizligi, fiziki ortam ve materyal eksikligi gibi nedenler yer
almistir. BEP uygulama konusunda Ogretmenlerin bir kismi, tim simifa farkli BEP
uygulanmasinin basariy1 diisiirdiigi, bununla birlikte 6grencilerin ilerleme kaydettiklerini
belirtmislerdir. Ayrica, BEP uygulamada ogretmenlerin Ogrencilerin ilerlemesini takip
etmeleri ve BEP'1 6grencilerin ihtiyaglarina gore giincellestirmeleri gerektigi vurgulanmistir.
Ogretmenlerin bir kismi, BEP uygulamasi sirasinda ailelerle is birligi yapilmasmin ¢ok
onemli oldugunu ve uygulama sirasinda 6grencilerin ilgi ve motivasyonlarini artirmak i¢in
etkinliklerin daha eglenceli hale getirilmesi gerektigini belirtmiglerdir. Bunun yani sira, BEP
uygulamas: sirasinda 6grencilerin diizeyine uygun 6gretim materyallerinin kullanilmasinin
onemi vurgulanmistir.

Calismanin  bulgular1 genel olarak degerlendirildiginde, 06zel egitim Ogretmenlerinin
bireysellestirilmis egitim programlarinin hazirlanmasi ve uygulanmas siireglerinde daha fazla
aile katilimi ve iletisimine 6nem verilmesi gerektigi onerilebilir. Ayrica, BEP kilavuzunun
daha etkili sekilde kullanilmasi i¢in ogretmenlere yonelik egitimler ve bilgilendirme
caligmalar1 diizenlenebilir. Bunun yani sira, BEP kilavuzunun hazirlanmasi asamasinda
ogretmenlerin goriislerine daha fazla yer verilmesi ve 6gretmenlerin BEP raporlarim1 daha
kolay ve hizli bir sekilde hazirlayabilmeleri i¢in teknoloji olanaklarinin siklikla kullanilmasi
onerilerinde bulunulabilir.
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Catisma Beyani

Makalemizle ilgili herhangi bir kurum, kurulus, kisi ile ¢ikar ¢catismas1 yoktur ve yazarlar
arasinda da ¢ikar ¢atismasi bulunmamaktadir.

Yayin Etigi Beyani

Bu calisma ilk yazarin tezsiz yiiksek lisans donem projesinden liretilmis olup tiim siireglerde
akademik etik kurallara bagli olarak hareket edilmistir.
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EXTENDED ABSTRACT
Introduction

The right to education, one of the fundamental human rights, is stated in the Universal
Declaration of Human Rights (UDHR) as everyone has the right to education. Like those with
normal development, those with special needs have the right to benefit from services that can
meet their educational needs at the highest level. One of the first concepts that comes to mind
when it comes to the education of people with special needs is 'special education'. The
educational services provided to people with special needs are within the scope of special
education regulations, regardless of the type of educational institutions in which the individual
continues his/her education. Special education is a specially developed education that requires
special materials, teaching techniques, tools and equipment and/or facilities in order to meet
the individualized needs of individuals with special needs. IEP is a written document prepared
in cooperation with families, teachers and experts to ensure that individuals with special
educational needs benefit from appropriate educational environments and support education
services at the highest level in order to meet their unique educational needs.

As it is known, the student himself/herself is at the center of IEPs, which are defined as a
student-specific road map drawn in line with the individual differences and needs of students
with special education needs. For this reason, it is widely accepted in the literature that
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preparing and implementing IEPs improves the quality of the educational process. In this
study, teachers' opinions about the IEP guideline published in 2022 and the problems they
experienced in IEP preparation, implementation and evaluation processes and their
suggestions for solutions to these problems were investigated.

Method

Qualitative research approach was used in the study. The situation examined in this study,
which was designed according to the holistic multiple case study method, which adopts to
study an existing current phenomenon or situation in its natural environment, is IEPs and IEP
guidelines. The participants of the study were six special education teachers from Didim
district of Aydin province who were included in the study through convenience sampling.
Data were collected through a semi-structured interview form developed by the researchers.
After pilot testing and expert opinions, the form consisting of 11 questions was applied to the
teachers participating in the interviews. The data were analyzed with descriptive analysis
technique.

Findings

The teachers were asked to share their opinions about the IEP guide published in 2022 and to
indicate whether they had examined the guide. These opinions are presented under the theme
of 'opinions on the IEP guidelines’, which was formed within the framework of the responses
obtained. Considering the general opinions of the participants about the IEP guide, it can be
said that almost half of the participants have reviewed the IEP guide. One of the participants
who examined the guide stated that it was helpful in preparing an IEP, while the other stated
that there were only 'formal changes' in the guide. As a result, it was observed that there were
contradictions in the participants' general opinions about the IEP guideline and the need for a
deeper examination of the guideline was emphasized.

When the findings obtained under the theme of general opinions are analyzed in general, it
can be said that there are no problems with IEP reports in general. However, it is noteworthy
that some teachers criticize the procedural approach of IEPs and think that it takes time when
done seriously. Some teachers were concerned that IEP reports might become a formality
over time and that they might not be useful for children and teachers if they are not prepared
as they should be. Teachers stated that the help of guidance counselors may be insufficient in
the IEP preparation process and that perhaps utilizing ready-made templates could be
considered as a solution.

Opinions on IEP development, implementation and evaluation studies' theme. While teachers
make observations to better understand student levels, they also take into account the opinions
of families and evaluate requests appropriate to their levels. However, there may be
difficulties in reaching families and the low level of education of families may be an obstacle
in this regard. In terms of date selection, it was observed that teachers demanded more
flexible time intervals.

The problems experienced by teachers during the IEP development process and the possible
solutions to these problems were examined. It can be said that the participants had difficulties
in communicating with families during the IEP development process, recognizing all the
developmental characteristics of the child, and obtaining all the data of the child for whom the
IEP was prepared. All these issues indicate that there may be conflicts in the later stages of
IEP development. Teachers state that in order to solve these problems, the IEP preparation
team should be better organized, more effective methods should be developed to reach
families, and the IEP preparation process should be carried out at a stage when the child is
better known.
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According to the findings regarding the problems encountered in the implementation of IEPs
and solutions to these problems, teachers reported that it is important to increase the gains by
focusing on short and long term goals and that the IEP commission should work more
effectively to solve problems. In addition, there is a consensus that creating an educational
design can eliminate the problems to be experienced during implementation.

When the answers obtained from the teachers' opinions regarding the problems experienced in
the evaluation process of IEPs and the solutions to these problems were examined, it was
observed that there were problems in issues such as 'getting feedback from the student’, ‘time
management / timely evaluation’, 'reflection of the problems in the implementation to the
evaluation'. One of the participants stated that there was no progress based on the IEP. It can
be said that the problems and suggestions they experienced during the IEP evaluation process
were quite intense. At the point of overcoming the problems, it is seen that teachers have
suggestions such as updating IEP outcomes, making the IEP commission more functional,
making alternative evaluations appropriate to the student level, having flexible decision-
making processes that take into account the instant changes in students, and making a
comprehensive regulation in special education schools.

Conclusion and Discussion

It can be said that this study also includes the determination of the current problems
experienced by special education teachers working in the field and suggestions for solutions.
The study aimed to determine the views of permanent special education teachers on
individualized education programs and the new guidelines. When the findings obtained in the
study are evaluated in general, it is stated that the outcomes in the program are apparently
appropriate for the students, but most of the students cannot reach these outcomes. Most of
the teachers thought that arrangements should be made to prepare students for life and that the
objectives for the Social Life course should also be developed.

Among the difficulties that negatively affected the implementation, there were reasons such as
students' different levels, inadequate student readiness, lack of physical environment and
materials. In terms of IEP implementation, some of the teachers stated that implementing
different IEPs for the whole class decreased success, but that students made progress. In
addition, it was emphasized that teachers should follow the progress of the students and
update the IEP according to the needs of the students. Some of the teachers stated that it was
very important to cooperate with families during IEP implementation and that activities
should be made more fun to increase students' interest and motivation during implementation.
In addition, the importance of using teaching materials appropriate to the level of the students
during IEP implementation was emphasized.

When the findings of the study are evaluated in general, it may be suggested that special
education teachers should give more importance to family participation and communication in
the preparation and implementation of individualized education programs. In addition,
trainings or in-service activities can be organized for teachers to use the IEP guide more
effectively. Lastly, teachers' sounds may be included more in the preparation of the IEP guide
and that technology opportunities should be used frequently so that teachers can prepare IEP
reports more easily and quickly.
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